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	Group: dogme
	Message: 1
	From: Scott Thornbury
	Date: Do Mrz 09, 2000 5:49 

	Subject: Welcome to ELT Dogme


	Hey David, Richard, Luke - I did it! We now have our own discussion group! 
Let me know if you have any trouble getting in. Invite other members on board. 

Cheers, 

Scott Thornbury 
For a pedagogy of bare essentials



	


	Group: dogme
	Message: 2
	From: sthornbury@w...
	Date: Do Mrz 09, 2000 6:09 

	Subject: retrospective


	Just for the record I am going to post the replies I sent to a) Luke 
and b) David. feel free to post the message you sent me - or edited 
versions of them.

(1st reply to Luke),
Thanks for your very interesting message. Coincidentally, I have 
been doing some post-lesson reflection myself this morning, as my 
colleague (Neil) is preparing a workshop on this dogma-type stuff, 
and asked me to summarise four lessons I did with a class 
recently in which I experimented with a no-materials approach. 
When I have written this up I will send it to you. My favourite 
metaphor at the moment seems to be encoded in the
word "emergent" - the language "emerges" in the lesson, the 
system "emerges" in the student's consciousness, etc - sort of 
derived from complexity theory. Teacher's job to create the 
conditions for emergence, and then to draw students' attention to 
whatever emerges? Like you, I find the "delivery" metaphor very 
suspect. Here's another neat distinction: teachers always talk 
about "covering" the grammar (we haven't covered the 2nd 
conditional yet" - but never about "UNcovering" it - i.e.
uncovering the learner's developing language system. Or 
DIScovering. Or even REcovering! This is a point I will be making in 
the talk I am giving at IATEFL in Dublin at the end of March...

(1st reply to David),

...I think CLL has more to offer than perhaps any other single 
"technique" and I am interested in your tape-free version of it. I use 
it a lot - and in fact wrote an article for ELT Journal about it, 
attemtping to justify it on theoretical grounds. That is why I made 
the point of "allowing" a tape recorder in my technology-free 
classroom. Another favourite technique is dictogloss, although, 
admittedly, this is "imported" text as opposed to "emergent" text. 
Indcidentally, you'll see in my reply to Luke's letter, that the idea of 
an "emergent" pedgagogy is very powerful, and it was interesting to 
see you used the term in your letter.

As to whether I DO it, well, I had just been writing up a series of 
four lessons I did last month in which I tried to put into practice 
these principles (I don't do a lot of teaching and it is mainly 
substituting, but I try to use this as a kind of laboratory), and my
colleague Neil and I are drawing up a set of activity types that we 
have used ourselves - such as CLL, class-generated surveys, post- 
chat summarising texts, etc. So we hope to show that this is a 
workable, easy, practicable alternative to - if not coursebooks - the 
use of any supplementary material. (We have to recognise that 
there are many institutions that will not abandon coursebooks, but 
at least the mania to supplement what is already in a sense 
superfluous might be kerbed: this is our problem here in IH 
barcelona - teachers meetings are nothing but
materials PRODUCTION workshops, when they should be 
materials REduction workshops). 

As for listenings - I have my suspicions that audio cassette-
mediated listenings train learners to listen to audio cassettes (and 
other forms of disembodied listening) but not much else. The best 
listening skills to develop seem to me to be interactive ones, where 
students learn to deal strategically with comprehension problems 
by asking "Sorry, what did you say?" etc in the context of on-line 
listening. Hence, there seems to be much more mileage to be 
gained (in terms of efficient use of time) in interacting with learners, 
and developing their strategic listening skills, than in having them 
listen to tapes (which they can do at home more productively, at 
their own speed, and using a transcript, anyway). Likewise video. 
One thing I have been trying is what is called "non-directive 
listening" (I am not sure why it's called that) in which
students listen to each other and re-tell back to the teller exactly 
what they understood was being told to them. Knowing they are 
going to have to do this raises their level of attention exponentially. 
It would seem to be excellent training for "real-life" listening. (And I 
know from my experience in Spanish that listening to the news on 
TV everynight is not half as useful as doing an "intercambio" 
(conversatoin exchange) with someone.

Another excellent technique is to tell the class a story, anecdote, 
whatever, and record yourself telling it. Then you have something to 
go back to (like in CLL) for a closer look at the language, and for 
sorting out comprehension problems due, for example, to 
phonological simplification. Another reason to "allow" the cassette 
recorder in the Dogma classroom.

(2nd reply to David)

...Dictogloss is kind of text-dictation - you read (or speak) a 
smallish chunk of text - like a short anecdote that happened to 
you - and the students' only instruction is to listen and - as soon 
as you have finished - to individually write down any words or 
phrases that they can remember. They then go into pairs (or 
threes) and attempt to reconstruct the text from scratch. (They 
may need another hearing of the text at this point but usually not). 
They can then go into bigger groups until the whole class 
produces a version whcih they dictate to one student at the board. 
Then you "reveal" the original text for comparison - either be 
playing it back to them (it works nicely if you record yourself while 
telling it the first time) or by writing up exactly what you said, from 
the script that you used. Thsi way they can compare their joint 
version with the original and spot the differences - gaps in their 
competence, in fact. It's amazing how close they can get to the 
original even after only one hearing - if the text is not to long and if 
the "schema" of the text is familair to them. Then you have a 
"model" for their own texts. I sued it last with a goup of 
intermediate students and told them about an incident thqat 
happened to me when travelling in Thailand once (not The Beach!). 
About ten sentences max. I included some useful expressions 
"couldn't believe my eyes" etc. They then wrote about their own 
travel mishaps. 

Your comment about feeling close to "the way people learn" is 
nicely put, and echoes a view that Neil and I represent as a 
contrast between a "product" approach to teaching (typically 
represented by an emphasis on the products of leanring, such as 
discrete items of grammar) and a "process" apporach, where the 
emphasis is not so much on the what as on the how (or the way - 
as you put it). 

Yourtalking circles remind me of a technique called

Theme-centred-interaction (TCI) - devised by a 
psychologistfor group therapy type sessions, but basically
very applicable to classrooms because it lays down some
ground rules for conducting the session - such as


"Let us give to this group and get from this group whatever 
each of you and I want to give and get" - i.e. notion of 
personal responsibility

Only one person can speak at a time.


Say what you want, not what you feel you ought. Also, notion 
of "selective authenticity": "whatever I say shall be authentic, 
but not everything that is authentic shall be said".


Sometechniques:


a. silent phase: to think about the theme and remember 
experiences related to it; to direct attention to a specifically 
designed task (prepared ahead of time by leader)


b. "snapshot": freeze the moment - your feelings, thoughts - and 
report on this in a round.


c. "What would you resent not having said or not having asked if 
we broke up now?" - 30 minutes before the end.


I know of a school (kids school) in Switzerland that uses this 
framework for all group discussions, parliaments etc.



	


	Group: dogme
	Message: 3
	From: sthornbury@w...
	Date: Do Mrz 09, 2000 6:19 

	Subject: 4 lessons


	I had to substitute an upper int class at about the same time as I
was prearing the Dogme article, and this is what I did(more or
less)

Teaching without materials – an experiment

Lesson 1:

Meet students (there are 7). Question each one individually re
jobs, English learning expereience, mainly – about 5 minutes
each, very conversational. Ask them to do same to me, but first
to prepare questions in pairs. Check questions – write mistaken
ones on to board. Class check. sk me questions. In pairs/groups
they write up a summary about me. Monitor writing and share
any interesting errors.

Lesson 2:

“Paper conversation” – students in pairs have a conversation but
written, passing paper back and forth (like on-line chat).
Monitor and extract interesting errors. Change partners and do
this spoken. Introduce “back channel” devices – e.g. showing
interest – and they change partners a third time, trying to
incorporate these. Students report to class on partner’s day.
CLL activity – record students constructing a converstaion
round any topcis they wish. Play back and transcribe on to
board, highlighting areas of interest.

Lesson 3:

For homework I have given them different human interest news
stories from websites. They are to read these and prepare to
“tell” them to their classmates. After initial class chat about the
weekend I model task by telling story about my weekend and
asking individual student to tell it back (“non-directive listening”).
This is their task with the news stories. First I go round sorting
out any problems of vocab. Then sts in pairs tell and tell back
their stories. Change partners to repeat this. Choose one of the
stories; in pairs they write it form the point of view of one of the
protagonists. Monitor and select errors for open class focus.
For homework students have been asked to find interesting
news stories on suggested websites.

Lesson 4:
Students repeat previous lesson’s task with their own stories –
telling and telling back. provide narrative framing devices: “I
heard this amazing story the other day…” etc. Select most
interesting stories to tell class. Engineer discussion about the
story – which develops into a general discussion. towards end,
ask students to write a summary of the discussion, as if they
were reporting it in a local newspaper. Monitor and correct.

Note that this sequence was not entirely materials free - I had
print outs from websites for them - one each x 7 or 8 sts - the
idea was that this might act as aspur to get them to bring similar
stuff to class. In actual fact, few had done this, but I fortunately
had soem mroe up my sleeve for the 4th lesson. But I did feel
that this had eben a bit of a cheat!

Incidentally, the Dogme filmmakers are quite endearingly candid
about times when they cheat - they "fess up" to things like
chasing a flock of chickens from the neighbours yard into the
place where the film is being shot - so nobody is entirely chaste!



	


	Group: dogme
	Message: 4
	From: David French
	Date: Fr Mrz 10, 2000 12:10 

	Subject: intro


	This is to Luke and Scott.

I did my certificate in TESOL in 1988 and a diploma called the Dip TEO
from CELSE at Manchester University in 1991. For the last 6 years I've
been DOS at a language school in Cieszyn Poland and for the last 2 years
director/DOS combined.

While at Manchester I started reading a lot about educational ideas
which put the learner on an equal footing with the teacher, in which the
learner is trusted and respected and given the opportunity to take
responsibility for their own learning. People who interested me were
Paolo Freire, Ira Shor, A.S. Neill, Sylvia Ashton-Warner (adult
education with Brazilian peasants, disaffected New York young adults,
free/democratic schooling and literacy work with little children in New
Zealand – but all with common threads).

However nothing about learner autonomy or consultation with learners was
dealt with on that course.

Somehow I lost my way with teaching English about 3 years ago and was
even thinking of packing it in. I'd stopped going to workshops because I
wasn't hearing anything that 'spoke to me'. About 2 years ago I went to
the LI SIG symposium held in Kraków, which Leni Dam, Lienhard
Liegenhausen and David Little headlined. That was the turning point for
me and I've been impassioned about teaching and teaching English since
then.

I moved away from the tyranny of the course book, have stopped teaching
UCLES exams and now am building up teaching methods based on what seems
to work and what interests the learners – in co-operation with the
learners. I run the Learner Independence SIG here in Poland. I think I'm
coming to our common interest from a slightly different direction.

I wanted to echo what you both said about the expression 'delivering' a
course.

Something about Dogma. I'm not keen on the word. From Dogma you get
dogmatic. It reminds me of religious dogma, and the next word on from
that is usually hypocrisy. If you have a dogma, you have to cheat to get
around it. Why not throw away the dogma then, but have a set of
principles which you understand the value and purpose of? And then face
each situation on its own merits. Keep close to the raw edge of
learning.

I think Scott is saying important things. I'm glad he's doing it. Let's
see how the establishment responds and how ordinary teachers respond.

The reason I think i wanted to give up teaching was that coursebooks
were stifling me. And the presentation, practice, produce methodology
just didn't make any sense to me. At workshops people were giving me
ideas about what to take into the classroom under my arm and amaze the
learners with but not talking about the learning process and how
learners interact with material, the language and each other.

Bye for now, I'll be back on Monday.

David



	


	Group: dogme
	Message: 5
	From: Luke Meddings
	Date: Fr Mrz 10, 2000 4:26 

	Subject: more thoughts on dogme, post-planning etc


	Hi Scott, Hi David - and anyone else out there!

All of this is very interesting, and a number of things occur to me that I'll note down without waiting to put my thoughts in better order.

One is some theoretical/practical parallel to the discussion on Community Language Learning (which I don't know much about) and Theme Centred Interaction, which is new to me. The second is a note on classroom management and the third is a comment on listening! And the fourth ... is a question.

. . . . .

1
Has anyone attended a conference/meeting run in Open Space? Open Space Technology is a rather misleading name for a humanistic approach to problem-solving developed in the States by someone named Harrison Owen. We adopted it for a whole-school conversation session and for staff training a couple of times and I'm keen to incorporate it into a course design proper. In essence it works like this: a theme which encapsulates a shared difficulty or concern is framed and participants notified in advance. Everyone turns up and in whole-group mode people are invited to post sessions on the board. People posting the session are responsible for being present for the session and for reporting back later. People sign up for different sessions; there is a choice and within a given time-frame people can attend one only, or go from session to session, or do nothing at all. The principles are that whatever happens is the only thing that could have happened, that the people who turn up for a given session are the right people, and so on. I like the reporting angle when I think of how it could work in ELT. Although my first experience of it was in an area in which I was out of my depth (it was to do with managing change and I had a staff of ten while other participants were running the entire gas network for the UK, etc) and not naturally very motivated, it was a really fascinating event and very liberating - it was pure peer-teaching and a surprisingly powerful experience.
It worked well for staff training and the whole-school conversation event was a great success, with people peeling off into different rooms in varying numbers to discuss topics nominated by the students.

2
These days I spend a lot of time in whole-class discussion mode - and when I say discussion I really mean chat. It takes a bit of determination some days, but generally speaking you can get more than enough structural and lexical material to work on from the students' own lives and concerns without hauling out a unit on the past perfect or herding them into a debate about the environment, etc - where invariably only one or two students will have opinions at all, let alone much to say. In general chat mode I emphasise that what they have to say doesn't have to be clever or even 'interesting' - as it's sharing experiences which make them interesting. I suppose it's like hosting a party? You help everyone feel wanted, at home, not pressurised to do or say anything except what they're comfortable with. Contrary to often-expressed views about eg Japanese students, no one is predisposed to say nothing and in the right environment everyone will contribute equally. There's one caveat here - you do have to be interested in people to teach like this!

3
Listening ... In our environment, a school in London, I feel puzzled that teachers should play students who have travelled halfway across the world tapes of scripted exchanges recorded years ago by resting actors. It strikes me as a total waste of time and I tell students to listen to people on the bus and watch some tv. I can see tapes could be a lifeline in a non-English L1 country but even so the growth of satellite broadcasting, downloadale files on the net etc is likely to make published tapes obsolete. Homemade tapes may be better but if scripted still bother me ... though it is interesting to record a 'real' conversation and analyse the grammar of spoken English. I did this productively in a task-based lesson, the 'new practice' observation onm my DELTA course - though it was much closer to my normal way of working than all the others which really were new to me!

4
Do levels* really i) exist or ii) matter?

I'll grant you beginner-elementary and true proficiency. But I think the level in between is just that - the level in between. All but a few make it there without too much trouble, but despite OR IS IT BECAUSE OF the vast panoply of materials on offer, few ever graduate from it either.

. . . .


I totally agree with David about the feeling of self-confidence and anticipation that comes from knowing that one can walk into any classroom with pens or chalk and generate relevant material in an enjoyable context that will feel fresh to everyone involved. (Including the teacher - which is important - the worst teacher is a bored teacher and that was another reason I first started to question the value of planning lessons in detail - it took all the fun out of doing the lesson!)

I was talking to one of my high-level students today, she's an English language teacher from Romania and agrees that the mania for planning and timing that characterises orthodox teacher training is constipated beyond belief and mitigates against the development of real teaching skills like flexibility and adaptability to the class as it happens. Isn't that the point - the class does just happen, and it's the live analysis and where appropriate subsequent reflection on the language that emerges that uses teacher expertise, not cutting up bits of paper beforehand or anticipating problems etc.

There are two things I'm keen to share with other teachers - one is that this can be a fascinating job even after - in fact increasingly after - many years; the other is that so many of the stresses that I hear teachers expressing (''the photocopiers broken again' / 'so and so just came in late again' / 'I don't know who's going to be there from one day to the next' / 'I can't find the listening tape' / 'my discussion on capital punishment bombed' / 'they never use the grammar they're supposed to use in free conversation' (!!) / 'they're not all the same level' / 'I've used this material with some of these students before') - need ... never ... matter ...again.

Hope you have/had a good weekend

Best wishes

Luke



	


	Group: dogme
	Message: 6
	From: sthornbury@w...
	Date: Sa Mrz 11, 2000 10:18 

	Subject: Sylvia Ashton Warner


	

	


	Group: dogme
	Message: 7
	From: sthornbury@w...
	Date: Sa Mrz 11, 2000 10:18 

	Subject: Re: more thoughts on dogme, post-planning etc


	In response to Luke's latest posting:

The Open Space idea is new to me and interested me a lot. I'm not 
sure if I have it clearly though. What exactly happens in the first 
"whole-group mode" session where people are "invited" to post 
sessions? Who invites them? Or does this just sort of happen? 
And when and how is the reporting back stage? But it reminds me 
of an idea I had once for an open school, where students simply 
arrive and consult a "menu" of activities, and then just go to 
whatever interests them, irrespective of level. If they don't like it 
they go to something else. We ran a social event along those lines 
in a school I worked in in Egypt: they had half hour slots they could 
go to with teachers distributed throughout the school: one teacher 
did Tarot, another taught them the Gay Gordons, or the Hokey 
Cokey or something, and I did a class on the present perfect! 
People just came in sat down and off we went, then someone rang 
a bell and they all moved. Then every one ended up in the patio 
singing the Wild Rover!

But seriously, I totally concur with your doubt about levels actually 
mattering. A lot of grief is expended over the "probelm" of mixed 
levels, but I am convinced that this is a problem only where you are 
trying to frog march students through a grammatical syllabus. I 
point out to those who think that having mixed levels is such a 
problem that whenever I go to a dinner party here in Spain, for 
example, I am usually in the company of people who speak 
Spanish with widely varying degrees of ability - from native 
speakers down to elementary or even real beginners. Yet invariably 
the conversation manages to lurch along, and I'm sure nobody 
comes out of it thinking "That was a mixed ability dinner party!" 
When the focus is on communication, it is not really a major issue -
in fact it can be a real learning experience. And in the classroom, 
with the teacher able to orchestrate, support and "scaffold" the 
conversation, the chances of complete communication breakdown 
are reduced even further. 

The idea that learning can occur in the context of talk - that talk 
might in fact be the best context for learning - and that the teacher 
is uniquely situated to mediate this "instructional conversation" is 
central to Leo van Lier's latest book: Interaction in the Language 
Curriculum (Longman 1996) - a really good read. He draws on the 
work of Tharp and Gallimore: Rousing minds to life (CUP 1988), 
and I'll end with a bit from them:

"Instruction" and "conversation" appear contrary, the one 
implying authority and planning, the other equality and 
responsiveness. The task of teaching is to resolve the 
paradox. To most truly teach, one must converse; to truly 
converse is to teach. (p. 111)

More on instructional conversation later perhaps.
Cheers, Scott



	


	Group: dogme
	Message: 8
	From: sthornbury@w...
	Date: Sa Mrz 11, 2000 10:18 

	Subject: Re: intro


	In response to Davidis last posting:

Just a bit of bio stuff. My background is mainly in TT - Certificate 
and, more recently, Diploma. I have also been involved in writing - 
some coursebook projects - as well as two books for teachers on 
grammar. So I have a sort of equivocal relationship with the 
publishers - love-hate is perhaps too strong. I see the need for 
coursebooks, but not the way they happen to be at the moment, 
and am especially disenchanted with their costive preoccupation 
with bite-sized morsels of grammar. Can't mention any names, 
and, anyway, this is the theme of my plenary at Dublin (David, 
since you asked, it will be published in the proceedings of the 
conference but I might make an edited version available on this 
site). But, this Dogme thing really started with the Dip course 
training, as I said in the original article, and the frustration 
engendered watching teachers erect this vast edifice of materials 
between themselves and the students when they could have got 
there so much more interestingly and so much more directly by 
simply talking to them. Neil Forrest,colleague, has been my 
inspiration in this, and together we have chipped away at the 
materials-driven lesson. (Perhaps, Neil, you could say something 
about the process vs product approaches?)

A recent example: I was in the staff room the other day and a 
teacher of a beginenrs class was puzzled by the instructions in the 
teachers book for a language game involving the past simple, and 
asked me for help. To give you a flavour of the activity, here are 
some of the instructions:

Explain the game.One students shuffles and deals the cards face 
down.
SS look at their cards. Explain that the winner is the first to collect 
all five cards from one set.
To collect cards, SS ask each other for one they haven't got, using 
"Did you (go to work yesterday)?" If the answer is "Yes, I did" they 
take the card. they can ask any member of their group for any 
card. S1 keeps asking until someone answers "No, I didn't". Then 
it's the turn of that student.... etc

Basically the games is meant to practise past tense questions, but 
the hoo-ha involved in setting it up (not to mention p/copying all 
these damned cards) plus the minimal amount of language 
produced seemed to me to be hardly worth it. Why don't you just 
get them into groups (I said) asking questions to find out how many 
people did exactly the same things yesterday, so as to be able to 
report back using this rubric:
In our group nobody [did...]
one person
two people
everyone
The setting up, preparation, quantity and quality of language HAS 
to be better than that unspeakable game. (I don't know whether she 
did - I hope so)

Getting back to your message, David - I was delighted to see a 
mention of Sylvia Ashton Warner. I had only just yesterday been 
copying out an extract from her "Teacher" - and I will post it as a 
separate message. Also Freire - his "dialogic" pedagogy 
congtrasts with the "transmission" type pedagogy which is still the 
standard mode for coursbook design and underlies the "delivery" 
model of teaching that Luke referred to. More on Freire later 
perhaps.

Yes, david, I share your misgivings about "Dogma" and its 
connotations - it's just that the Dogme film makers' group offers 
such a useful starting point for us - suffering as we are the same 
kind of stifling techno-wizadry represented by Hollywood. (Neil tells 
me that Spielberg is planning to make a Dogme-type film - is this 
good news or bad news? is it analagous to OUP producing a 
Dogme-type coursebook? Could such a thing exist????)

But yes - resist dogmatism at all costs. 

Read the piece by Ashton-Warner. Amazingly, it was written nearly 
40 years ago.

Cheers, Scott



	


	Group: dogme
	Message: 9
	From: sthornbury@w...
	Date: Sa Mrz 11, 2000 10:23 

	Subject: Ashton Warner (again)


	(I'm re-sending this because it seems to have gone out as an
attachment)

THE ROARING IN THE CHIMNEY

(The following extract comes from Teacher (first published in 1963)
by the visionary NZ primary school teacher Sylvia Ashton-Warner.
Is she perhaps a candidate for Dogme sainthood?)


I burnt most of my infant room material on Friday. I say that the
more material there is for a child, the less pull there is on his own
resources. Other children coming to me from other schools are
most annoyingly helpless. They want the teacher to do everything
for them like a mother. I don’t believe in shiny polished blocks. The
shine and the colour should be supplied by the child’s own
imagination. … I speak of blocks as an example but only
symbolically. I mean all the other contraptions. Mrs. S for example
was given the job of preparing mountains of reading cards to
supplement the new reading books. Pictures for every word.
Pictures illustrating, believe it or not, words like “up,” “to,” “my”…
over and above the nouns. It’s terribly hard to believe that modern
teachers can do this and modern inspectors instigate it. Can’t a
child picture his own nouns when he hears them? Do we have
pictures of prepostions and conjunctions? And beyond all this,
think of the time it takes to care for all this stuff. Only infant
teachers know the time it takes to keep this stuff in order and in
repair. Time that could be used in precious conversation with them.
I burnt all the work of my youth. Dozens of cards made of three-ply,
and hand-printed and illustrated. Boxes of them. There will be only
the following list in my infant room:

Chalk Books
Blackboards Charts
Paper Paints
Pencils Clay
Guitar Piano

And when a child wants to read he can pick up a book with his own
hands and struggle through it. The removal of effort and denying to
the child of its right to call on its own resources . . . .

(I was sad, though, seeing it all go up in smoke.)

But teaching is so much simpler and clearer as a result. There’s
much more time for conversation . . . communication. (You
should have heard the roaring in the chimney!)

(pp. 118.119 Teacher 1963, 1980 London: Virago)



	


	Group: dogme
	Message: 10
	From: David French
	Date: Mo Mrz 13, 2000 11:56 

	Subject: latest thoughts


	I said that about dogma but I think we understand each other. Anyway the
word 'dogme' doesn't have the same connotations for me, it looks like
something to do with dogs.

Levels: A couple of years ago when I was in that doldrums period and
didn't feel confident as a DOS one of our best teachers in many ways was
really complaining about the mix of levels in his group. I felt then
that I wasn't doing my job at the placement test stage.

Now I have been asking myself what is all this business about levels.
One really important part of the way I'm teaching now is that of
students working together and helping each other.

One of the groups I teach this year is nominally complete beginners. (Is
there such a class anywhere in the world? I'm beginning to wonder.) 5
members of the class are beginners, they hadn't had any English before
October. The two best students could be almost pre-intermediate to give
an idea of their level. For certain they are good deal better than most
of the rest. One of them is getting the past perfect simple pretty well
sorted out and is using it pretty well, and seeing the point of it.

I've told them more than once that they shouldn't really be in the group
and could easily move up a level. They've stayed and they are great!
They're a kind of bridge between me and the weaker ones. The group as a
whole has got used to the idea of the various competences of the
learners. But then unexpected things happen and a complete beginner
remembers that 'I walked down the street' means along it and not
necessarily 'down' in the sense of 'to a lower level'. Also the complete
beginners have brought in some beautifully prepared card-matching games
and sometimes remember the vocabulary better than the 'better' ones.

Once when they were talking in pairs I heard one of the two better
students saying to the person she was talking to something to the effect
of 'You don't have to answer the question 'Where do you live?' with a
full answer, the name of the town is enough.

elist colleagues. Should I say something more about my experiences with
CLL?

What I've found is that very quickly you find out who is stronger and
weaker and the dynamics of helper and helped are set up quickly too. But
as I mentioned you never know who is going to be the teacher and the
student. All the greats, Freire, John Holt, whoever you want to mention,
say that we are all sometimes teachers and sometimes students, and
you've got to be ready to switch. That's the 'humility' that Freire says
a teacher must have.

That's all for now.

Scott, I hope you're archiving all this!

David



	


	Group: dogme
	Message: 11
	From: David French
	Date: Mo Mrz 13, 2000 2:52 

	Subject: Re: Ashton Warner (again)


	"And when a child wants to read he can pick up a book with his own
hands and struggle through it. The removal of effort and denying to
the child of its right to call on its own resources . . . ."

That's a great quotation, and it's an idea that is very real for me just
now; partly with my English teaching and partly watching our 8-month-old
daughter discovering what she is capable of. There's an expression from CLL
'being sick to teach', which if I understand it correctly means that the
teacher has to fight off the urge to intervene and 'be' a teacher.

I keep telling my students at the moment that the more they wrestle with,
struggle with, engage with the language, the more likely they are to
remember it and be able to use it.

Also what Ashton-Warner was saying about throwing away the slick,
commercially-made materials. (you're right, Scott, maybe she should be our
patron saint). I'm doing a workshop this week with the title "A teacher's
most valuable resource - the learners themselves". It's about materials and
activities that my learners have made for the group and that we've used in
the classes. I've told the learners more than once that I suspect it's the
person who makes the game or exercise who probably learns the most from it,
not the people who solve it or fill in the gaps.

And of course it's so creative and the learners put so much effort and
originality into it. It's the difference between getting a home-made card
and a shop-bought one.


David



	


	Group: dogme
	Message: 12
	From: sthornbury@w...
	Date: Mo Mrz 13, 2000 9:46 

	Subject: Re: latest thoughts


	Apropos of David's comments about mixed levels, I came across
this in the teachers books I referred to yesterday (the daft past
simple game) - advice that captures the "colonized" state learners
are positioned in by coursebooks, a subject people who threaten to
get uppity from time to time and therefore must be kept in their
place by lashings of - pronunciation:

“Don’t let the false beginners dominate the real beginners or pull
you along too quickly… Encourage [the false beginners] to
concentrate on areas where they can improve (e.g. pronunciation)
and don’t let them think they know it all!”

The same book, incidentally, provides tips for teachers who
(inadvertently) run out of material:

"What if you run out of material in a lesson? All teachers
sometimes find themselves with time to fill, e.g. ten minutes left
and you’ve finished what you planned to do, or several students are
away and you don’t want to start anything new. Use the warmers,
activities from Extras, and Games bank ideas (Teacher’s Book) to
help you out."

There is nothing about simply sitting down and TALKING to the
students. If you run out of material, look for more material is the
message. "Running out" of material is analogous to running out of
gas - a desparate state in which you need "helping out".

Elsewhere they go on:

"Ten ideas to use in an emergency
In class you often need a quick activity to fill a few minutes, e.g.
when you don’t want to start a new lesson or when the cassette
player goes wrong! You can use these instant fillers and revision
ideas to help you out..."

When the cassette player goes wrong!!! Now that would be an
emergency - it might mean that the teacher actually had to TALK
to the students. Perish the thought!

More anon,
Scott



	


	Group: dogme
	Message: 13
	From: Luke Meddings
	Date: Di Mrz 14, 2000 9:39 

	Subject: Some thoughts


	Good morning!

Some thoughts on encounters that made me stop and think over the years.

One was seeing a presentation by Jimmie Hill, Michael Lewis' colleague at LTP, who made very forcefully the point that learners in any language want WORRDS more than anything else, that words don't operate alone; and that many of the typical example sentences we give when supposedly illuminating structure have no surrender value whatsoever, eg 'I was sitting in the bath when the doorbell rang.' What would we actually say here? 'Get the door?'
Colleagues at the presentation (c. 1992) very sceptical!

Strangely enough in view of our shared scepticism over coursebooks, I was affected by interviewing Louis Alexander in particular when I was at the Gazette; his obvious love of teaching, his thorough knowledge of the language and - I don't know - a kind of seriousness, or rigorousness, which seemed to be in a different world from the hotch-potch of crappy pastel illustrations, confusing colour-coded boxes - it's mushroom so it must be grammar - no, wait, functions, erm ... - and half-baked summaries of isolated grammar 'points' familiar to us in today's modern mixed-syllabus coursebooks. After spending a morning in his company I knew I'd have to go back to teaching.

Finally, I'm so glad to be having these e-mail conversations, I feel as if all the things I've thought and felt about teaching have some meaning after all!

We'll hoist those rusty old battleship coursebooks, barnacled levels and salty old materials banks out of the water yet and let the learners of the world swim free!! OK, maybe time for a coffee ...

All the best

Luke

PS A bad thought ... we use our shared expertise to collaborate on the worst ever coursebook ... the dullest topics, the most inadequate grammar information, the most dazzling and confusing layout imaginable, the worst possible teacher's book ... and ... become millionaires!!! Name: 'Gridlock.'
By the way, Pre-Elementary and Pre-Intermediate levels were invented by publishers so the sky's the limit, we can make it a 15-level integrated coursebook. Just a thought ...



	


	Group: dogme
	Message: 14
	From: Luke Meddings
	Date: Di Mrz 14, 2000 9:51 

	Subject: idea


	I'l provide some more background on Open Space - but while I'm on the computer, it occurs to me that it might be fun to run a one-day conference, using Open Space, to start the dogme ball rolling.

I'd be happy to host such an event at my school in London if dogmatics are interested.

Let us know what you think, it might be fun to meet up and share ideas with other teachers at some point.

All the best

Luke



	


	Group: dogme
	Message: 15
	From: David French
	Date: Di Mrz 14, 2000 3:36 

	Subject: Re: idea


	Excellent idea about the Open Space conference, but I might have to join in virtually, as I haven't got any plans to be in England for a while.

By the way, the class I've mentioned recently and with whom I've been doing CLL were talking about wanting a coursebook during our last lesson or if not a coursebook then texts with gaps and grammar
exercises to fill in. I'll be talking to them about it in an hour or so. My suggestion is to give them texts and have them make up exercises. Let's see what happens.

David



	


	Group: dogme
	Message: 16
	From: Karl Kaliski
	Date: Di Mrz 14, 2000 7:01 

	Subject: Re: Some thoughts


	Dear all,

I've just signed up to the group so hello to you all. This is just to say
that if the quality of Luke's humour is typical of what's in store I'm very
happy to be on board!

By the way, my main interest is task-based learning (which seems in many
ways to have lots in common with CLL which has already been mentioned) and
in its teacher roles and content-driven syllabus also seems to have much in
common with dogme ideas.

By the way, I hope you appreciate the nautical metaphor, Scott!

Speak to you all soon,

Karl
-----Original Message-----
From: Luke Meddings <luke@l...>
To: dogme@eGroups.com <dogme@eGroups.com>
Date: martes 14 de marzo de 2000 10:40
Subject: [dogme] Some thoughts


>
>Good morning!
>
>Some thoughts on encounters that made me stop and think over the years.
>
>One was seeing a presentation by Jimmie Hill, Michael Lewis' colleague at
LTP, who made very forcefully the point that learners in any language want
WORRDS more than anything else, that words don't operate alone; and that
many of the typical example sentences we give when supposedly illuminating
structure have no surrender value whatsoever, eg 'I was sitting in the bath
when the doorbell rang.' What would we actually say here? 'Get the door?'
>Colleagues at the presentation (c. 1992) very sceptical!
>
>Strangely enough in view of our shared scepticism over coursebooks, I was
affected by interviewing Louis Alexander in particular when I was at the
Gazette; his obvious love of teaching, his thorough knowledge of the
language and - I don't know - a kind of seriousness, or rigorousness, which
seemed to be in a different world from the hotch-potch of crappy pastel
illustrations, confusing colour-coded boxes - it's mushroom so it must be
grammar - no, wait, functions, erm ... - and half-baked summaries of
isolated grammar 'points' familiar to us in today's modern mixed-syllabus
coursebooks. After spending a morning in his company I knew I'd have to go
back to teaching.
>
>Finally, I'm so glad to be having these e-mail conversations, I feel as if
all the things I've thought and felt about teaching have some meaning after
all!
>
>We'll hoist those rusty old battleship coursebooks, barnacled levels and
salty old materials banks out of the water yet and let the learners of the
world swim free!! OK, maybe time for a coffee ...
>
>All the best
>
>Luke
>
>PS A bad thought ... we use our shared expertise to collaborate on the
worst ever coursebook ... the dullest topics, the most inadequate grammar
information, the most dazzling and confusing layout imaginable, the worst
possible teacher's book ... and ... become millionaires!!! Name: 'Gridlock.'
>By the way, Pre-Elementary and Pre-Intermediate levels were invented by
publishers so the sky's the limit, we can make it a 15-level integrated
coursebook. Just a thought ...
>
>
>------------------------------------------------------------------------
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>------------------------------------------------------------------------
>You have a voice mail message waiting for you at iHello.com:
>http://click.egroups.com/1/2377/4/_/745031/_/953026709/
>
>eGroups.com Home: http://www.egroups.com/group/dogme/
>http://www.egroups.com - Simplifying group communications
>
>



	


	Group: dogme
	Message: 17
	From: sthornbury@w...
	Date: Di Mrz 14, 2000 10:12 

	Subject: More on coursebooks


	

	


	Group: dogme
	Message: 18
	From: David French
	Date: Mi Mrz 15, 2000 2:57 

	Subject: Re: More on coursebooks


	> David - what was the upshot of your class discussion re coursebooks? Did you manage to appease their need for discrete items? This could be an interesting experiment in de-mystification.

I think this exchange was more about the process of questioning what is going on in the classroom and the ability of people to communicate what they need as individuals and members of a group.

It turns out that basically two members of the group, not the whole group, felt that we should have more texts (from outside) with comprehension questions and more grammar-style exercises, gap-fill type things. They also thought that we were wasting too long on doing the CLL dialogues and that we were in danger of running out of 'topics'. (hence the need for the course-book). As the conversation progressed it became clear that certain changes were being asked for and a coursebook seemed to be a good solution. For example they said they liked it when I brought in a couple of texts that I had written for the classes.

An important issue here is that it wasn't made clear that the two were speaking for themselves and not for the group.

I must admit I had a real heavy feeling when they said they wanted to use a coursebook, it seemed like death. I might be looking at the coursebook issue a little emotionally and I think what I learned from this conversation (25 minutes after the lesson had finished) was that one has to go into these points in great detail, finding out very precisely what people want, and what the purposes of different exercises are. It's also important to explain why I suggest the activities I do. As it turns out I'm going to be bringing in a couple of coursebooks for us to look at and see if there are things we can use.What I feared was a wholesale decision
to go back to a coursebook, and follow it unit by unit. By the way, when we did a fairly thorough feedback at the end of last year of all the levels we have it came out fairly generally that groups liked using a coursebook about once every two lessons, interestingly!

I thought up an idea about the dialogues; to give a period of a few minutes for students to decide in small groups what topics, or functions or situations they want to practice in the dialogue, rather than just wait with the machine already primed. Then to put a time limit on the recording, with the proviso that the group could extend that period. The group added the suggestion that it was better when everyone in the group was expected to contribute something to the dialogue.

As far as texts go, i brought in some short texts that a more advanced group I have had written and asked the small groups to prepared either some sort of cloze activity or comprehension questions. They all chose to do questions.

it isn't over yet as the numbers were low yesterday and not all the 'key players' were present.

Could either of you tell me what applied linguistics is? I've never got round to finding out.

David



	


	Group: dogme
	Message: 19
	From: sthornbury@w...
	Date: Do Mrz 16, 2000 1:37 

	Subject: coursebook grammar


	

	


	Group: dogme
	Message: 20
	From: Luke Meddings
	Date: Fr Mrz 17, 2000 3:13 

	Subject: Re: coursebook grammar


	What an experience to be learning all this stuff every day.

Re. random input and using what the students can do to help them learn what they can't yet do.

I do something which I think is more or less the same as the Stevick execise, in the interests of capturing random input and also in the interests of improving the students' ear and conversational fluency; when I say something to no one in particular I often ask a student to repeat what I've said - which they often do perfectly, but as a reformulation. I might for example say, more or less thinking aloud, 'let's have a go at this,' and a student might reformulate this as 'let's try this.' We'd then look at the two and discuss what the distinguishing characteristics are. I think the students' success in reformulating language they don't yet know or can't yet use, which they are able to do because the context is real, is proof of the value of opening one's mind to the possibilities of random input.
So, for example, in a class yesterday, a police car went by: 'how would you describe that sound?' ... 'we sometimes say that sirens wail ... what else wails (a baby, someone complaining when wail is used as a reporting verb, etc) .. Bob Marley and the Wailers ...'
I call this a back-of-the-envelope activity where I note either on the board or, better, in board pen on paper when sitting with the students, what we can come up with in terms of synonyms, opposites, word family/lexical field work. It's a kind of continuous brainstorm and review. Most of this involves language they already know, but ensures that when I or a student introduce language they don't yet know, it is grounded in a real context and the language they already know.

*

I was writing this when I unexpectedly had to cover an advanced class for an hour or so; I used the following exercises with an advanced class. What the approach creates is an ebb and flow; a continuum in which an interest in the language itself (ie learning WORRDS) is the binding factor. As I've said before, the idea that learning a language is somehow dull seems to be central to 'modern communicative approaches' and may mask the act that it is teachers, rather than students, who find it so.

There were four students. I knew two of them and asked one to introduce me to the two I didn't yet know. He said: 'This is Luke, etc etc, he always substitutes for our teacher.' I kept talking but started noting down alternative frequency adverbs as I wasn't happy with 'always'! Then I asked them to join in the brainstorm which we did on the board. New words that emerged were invariably and habitually, the second of which didn't quite fit the other frequency adverbs which we set on a cline. We practised saying the same sentence with each adverb to check for syntax fit, and found that 'from time to time' neded to go at the end of the sentence. Finally we looked at how the words habitually' and 'inevitably' had connotations which the others didn't share. I then wrote down the process we had used:
Back-of-the-envelope exercise: take some language and note down associated language
Organisation: organise the language which has emerged: word family / lexical field / synonyms / opposites or a combination of these
Development: do something with the language [we didn't have time to do this, as the other teacher reappeared; this could have been a quick personalisation ex. with students writing/speaking a sentence in turn, or using the less familiar words in a short piece of writing on 'what people in my country are like,' etc.]

I then asked each student to write down the most interesting thing* they had done this week, 'writing the spoken form' as if they were having a conversation, on a Post-It note [=scrap of paper] which we placed face down in the middle of the table. They then picked up someone else's Post-It note and in turn summarised what the other person had done and reflected on whether they would also have enjoyed it. *As with everything else it needs to be made clear to students that they aren't performing, that they can mention whatever was remotely interesting or enjoyable.
I took part in the conversation, noting useful langauge.
After the discussion I asked them to consider the accuracy of the statement they had written and looked at the verb form question (present perfect/past simple) arising from the note in my hand. We discussed the grammar: why if the question is 'What have you done this week' does the answer 'I went to a friend's house' fit and not 'I've been to a friend's house.' [My understanding is that 'this week' in the question is an open time frame, and that the concept of time in the answer is (an unnamed weekday evening) a closed time frame.] At this point the regular teacher, like the man from Porlock, intervened, and Xanadu remained unfinished.

*

There's a question which may arise in people's minds when considering this approach. The questions is a very simple one: 'Can I teach?' And I think it's a good question to have to ask oneself, because I agree that all those materials are at best a comfort zone and at worst a mask that intervene between teacher and class.

We've got our monthly peer-teaching ideas swap session tonight, which I'm leading. I'm going to edit some of our more theoretical discussions and send it as an e-mail immediately after the session, so anyone who is interested can get involved. It will be very interesting to see what level of interest/resistance there will be; with exquisite timing the photocopier has packed in!

Have a good weekend everyone

Luke

*********** REPLY SEPARATOR ***********

On 16/03/00, at 14:37, sthornbury@w... wrote:

><color><param>0100,0100,0100</param>Just to continue on the topic of coursebook grammar: my main
>problem with coursebook grammar is less to do with whether they
>teach will before going to, or the future passive as an entirely novel
>(i.,e. non-derived) entity, but that they teach grammar AT ALL - in
>this kind of "structure of the day" approach - the delivery model of
>learning. This does not mean I am anti-grammar - teachers need to
> know their grammar fairly well so as to be able to respond to the
>linguistic challenges thrown up by texts and students. But (as I
>said in a piece in the EL Gazette in January that was wrongly
>attributed to Deborah Cameron):
>
>
>"More important, it seems to me, is that teachers have a sound
>knowledge of their <italic>students'</italic> grammar - I don't mean their students'
>mother tongue grammar (although that wouldn’t be a bad thing) -
>but a knowledge of their students’ developing <italic>interlanguage</italic>
>grammar - because this surely is what we should be teaching to,
>not to specifications laid down in some coursebook or syllabus.
>Having a sound knowledge of your students’ grammar means being
> sensitive to their current level of development, what they can do
>and what they can’t do, so as to be able to lead them through one
><italic>zone of proximal development,</italic> and into the next."
>
>
>When I wrote this I thought it was a fairly original thought, but now I
> find that Dave Willis said more or less the same thing in 1994:
>
>
>"In helping learners manage their insights into the target language
>we should be conscious that our starting point is the <italic>learner's</italic>
>grammar of the language. It is the learner who has to make sense
>of the insights derived from input, and learners can only do this by
>considering new evidence about the language in the light of their
>current model of the language. This argues against presenting
>them with pre-packaged structures and implies that they should be
> encouraged to process text for themselves so as to reach
>conclusions whcih make sense in terms of their own systems" (A
>Lexical Approach, in Bygate el al: Grammar and the Language
>Teacher)
>
>
>Willis's thrust is on text-driven discovery and analysis, i.e. a
>receptive grammar. But I am interested in developing this along
>more productive lines - i.e. using the learner's production to "draw
>out" the learner's grammar - kind of grammar plus one. That's why I
> like Vygotsky's notion of "the zone of proximal development" - the
>idea that we should be teaching not to the ripe but the ripening
>intellect - and not imposing a user's grammar on the learner, but
>extending the learner's grammar by working on what the learner
>can do (with assistance) not what the learner ought to know. This
>suggests a more task-driven pedagogy: as I said somewhere else -
> a presentation methodology is a deficit one, in that it assumes
>there is something the learner doesn't know and attempts to plug
>the gap. A task-based methodology, on the other hand, is based
>on the assumption that there is something that the learner CAN
>DO, and the teacher works at helping him or her to do it better. It is
> therefore a pedagogy of possibility, grounded in the learner's
>needs - what Candlin called "empowering learners to make
>meanings for themselves".
>
>
>What does this in fact mean in practice? It means a) the teacher
>mediates directly in the learning process (rather than simply
>engineering contact between learners and materials) b) the teacher
>works on shaping the learner's output, and their developing
>awareness of how the language system can serve their needs, by,
>for example, recasting their output so that it in turn becomes new
>input for the learner - a cycle that is nicely captured in this
>description by Ear Stevick of his "favourite" learning activity:
>
>
>Another of my favourite techniques is to tell something to a
>speaker of the language and have that person tell the same thing
>back to me in correct, natural form. I then tell the same thing
>again, bearing in mind the way in which I have just heard it. This
>cycle can repeat itself two or three times... An essential feature of
>this technique is that the text we are swapping back and forth
>originates with me, so that I control the content and do not have to
>worry about generating nonverbal images to match what is in
>someone else's mind. (Stevick 1989: 148)
>
>
>(more later on David's fascinating account of negotiating a role for
>coursebooks in his class)



	


	Group: dogme
	Message: 21
	From: sthornbury@w...
	Date: So Mrz 19, 2000 6:02 

	Subject: Two ideas


	Really want to reply to David's and Luke's latest offerings, but too
busy preparing Dublin talk.

In the meantime, two fairly Dogme-ish lessons that I've dredged up
from my files. They represent two approaches to text - one which I
call reformulation, in which the students' text(s) is/are reformulated
by the teacher, and the other is reconstruction, on which the
teacher's text is reconstructed by the learner. (CLL falls into the
first category; dictation and dictogloss fall into the latter). Both
approaches foreground the participants in the classrook and their
"stories", and both approaches allow for as much language focus
as the teacher and/or students wish - but language focus that
EMERGES!!!!

(Both lessons are real lessons - one I did years ago in Egypt and
the other I saw a Dip trainee do a couple of years back.)

1. Text reformulation

The teacher displayed, without comment, a topical photograph,
taken from the cover of a news magazine. With no prompting, and
after some initial hesitation, the learners started to voice words,
phrases, or sentences triggered by the picture. At an appropriate
point, the teacher delegated one student to record - on to one half
of the board - the "story" of the picture, jointly constructed by the
whole class, and then left the room. The teacher returned when the
students were ready, and on the other half of the board
reformulated the students' text, explaining any significant changes.
Students then copied the reformulated text.


2. Text reconstruction – survey

1. The teacher initiated a short discussion as to the differences
between eating habits in Spain and in the USA.

2. The teacher then told the students his own daily routine with
regard to his eating habits.

3. Having checked their understanding of this through another short
chat phase, he invited the learners, working in pairs, to reconstruct
in written form what he had said.

4. He then handed out a text which was a fairly accurate
reproduction of what he had told them. Each sentence was
numbered.

5. Having settled any immediate questions relating to the
differences between their versions of his text and his own version,
he asked them, again working in pairs, to form the wh-questions for
selected sentences in the text. For example: "I often have just
coffee and toast for breakfast". This question formation task was
closely monitored and checked.

6. The class was then told that they were going to survey each
other on their eating habits, in order to find, and report on, the
student with the healthiest eating habits. Using the questions they
had prepared, they interviewed one another,

7. The teacher then called on individuals to report on the task,
encouraging them to produce well formed sentences along the
lines of his own text (Stage 2). For example: "Vanessa has three
meals a day. For breakfast she has..."



	


	Group: dogme
	Message: 22
	From: David French
	Date: Mo Mrz 20, 2000 11:13 

	Subject: Thank you Luke and Scott


	Thank you for those suggestions.

Good luck, Scott, with your preparations. When are you heading off for the conference?

David



	


	Group: dogme
	Message: 23
	From: Scott Thornbury
	Date: Mo Mrz 20, 2000 11:39 

	Subject: Re: Thank you Luke and Scott


	david french <davi-@m...> wrote: 
original article:http://www.egroups.com/group/dogme/?start=22
> Thank you for those suggestions.
> 
> Good luck, Scott, with your preparations. When are you heading off
for the conference?
> 
> David
> 

I'm off to TESOL Madrid on Friday and then Dublin on Monday. Since the
theme of my plenary is (partly) the globalisation of the coursebook,
and since I have a question and answer session scheduled for the
following day, I imagine it will be appropriate (during that q and a
session) to alert the world to the existence of this discussion group.
Could you handle (a lot?) more members?

Also, if I get a moment, I'll post a synopsis of the talk itself.

Cheers, Scott
>



	


	Group: dogme
	Message: 24
	From: Luke Meddings
	Date: Mo Mrz 20, 2000 12:31 

	Subject: Re: Thank you Luke and Scott


	Hi Scott, David and other members

Yes, enjoy the conferences, Scott. I'm sorry not to be going to Dublin but maybe school finances will allow this next year - by which time we may be looking at a different profession!

I like the intimacy of the small group we have now but am definitely in favour of publicising it - I'm telling everyone I know, and the fact is that only people with anything to say will say it!

Our session on Friday went really well, there was a lot of interest (yes, even in the staffroom at 6pm on a Friday) and I will circulate what arose. One request is to see it in action, in fact I've just been asked by a colleague to go through some of the procedures over lunch.

A (new?) term that we may need is 'process speaking' - this developmental exchange of spoken language between teacher and student a la Stevick, as described by me in my e-mail in reply re. coursebook grammar on 17.3 and as described by a colleague on Friday as an approach with beginner students - more on that in my notes.

Time for a dogmetic lunch. Your very good health - I only hope my avocado is edible.

Keep in touch

Luke

*********** REPLY SEPARATOR ***********

On 20/03/00, at 03:39, Scott Thornbury wrote:

>david french <davi-@m...> wrote:
>original article:http://www.egroups.com/group/dogme/?start=22
>> Thank you for those suggestions.
>>
>> Good luck, Scott, with your preparations. When are you heading off
>for the conference?
>>
>> David
>>
>
>I'm off to TESOL Madrid on Friday and then Dublin on Monday. Since the
>theme of my plenary is (partly) the globalisation of the coursebook,
>and since I have a question and answer session scheduled for the
>following day, I imagine it will be appropriate (during that q and a
>session) to alert the world to the existence of this discussion group.
>Could you handle (a lot?) more members?
>
>Also, if I get a moment, I'll post a synopsis of the talk itself.
>
>Cheers, Scott
>>
>
>
>------------------------------------------------------------------------
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>------------------------------------------------------------------------
>You have a voice mail message waiting for you at iHello.com:
>http://click.egroups.com/1/2377/5/_/745031/_/953552387/
>
>-- Talk to your group with your own voice!
>-- http://www.egroups.com/VoiceChatPage?listName=dogme&m=1


	


	Group: dogme
	Message: 25
	From: David French
	Date: Mo Mrz 20, 2000 2:29 

	Subject: wider membership scheme


	Yes, let 'em know.

Would it be good to have some kind of synthesis of what we have been
discussing for new members to read?

Bye the way I wanted to ask if the archives are available to all members. Is
there a www address for it?

David



	


	Group: dogme
	Message: 26
	From: David French
	Date: Mo Mrz 20, 2000 3:37 

	Subject: Not what they don''t know, but what they can do


	I wrote something out at home and then brought the wrong floppy to work, so I'll try and reconstruct it.

I want to refer to the conversation class I have with teenagers once a week. My brief is 'conversation' so I have resisted requests to allow songs, videos or other exercises into the classroom. I wanted to keep everything to conversation, in pairs or in the whole-group forum.

The formula is simple but I think quite powerful. I'm working on the assumption that the learners have something to say to each other, something authentic to communicate, in the way that all people have something to say. That something may be relatively trivial, a short sentence about how they feel, for example, but it's
authentic, we're not posing and we're not taking on new roles. We don't use communication activities. We play a game or two during the session, like eye-spy or consequences to lighten the mood, but the rest of it's talking.

So I'm starting from the fact of a group of people coming together to talk and share ideas, opinions, experiences etc.

One example of how I feel they are learning correct utterances (or unlearning what they have been taught in the past – I'll have to ask them) is the present continuous form as used to talk about future arrangements. "What are you doing at the weekend? I'm meeting my friends to go shopping in Biesko-Bia³a." I sit in the circle
and correct the utterances. I can see that some of them have picked it up. Without my correction, communication would take place anyway, and authentic communication to boot, by which I mean something with actual relevance to the speaker's own life or experience. With my correction I am refining their accuracy.

But the sequence is:
urge to communicate something about themselves or their life >
(possibly approximately correct) utterance which is authentic spontaneous communication >
correction of form

These are young people who are willing to try and say something, mistakes and all.

Contrast this with the CLL group I've talked about already.

They most recently chose "talking about future plans, their lives in the future" as the theme for the taped CLL-style dialogue. They wanted to talk about something in the future. But the forms that came out, as a result of the sentences they wished to utter on the tape, either didn't have a recognisable future form in them,
"What do you want to do in the future?" or used the present continuous form or going to. When they moved to a different exercise where we asked questions as a group a couple of people were using "will" – but inaccurately, given the context. It transpired that although they said they wanted to talk about something in the
future, they really wanted to use "will".

The sequence in CLL is quite different from the conversation class:

arbitrary communicational situation chosen by learners>
(hopefully) authentic utterances introducing appropriate forms>
practice using new forms in authentic situations>
eventual authentic spontaneous communication using this form

What the learners wanting "will" were aiming for was something like:

grammatical structure chosen by learner within a communicative framework>
(hopefully) authentic utterances encapsulating that structure>
practice using new structure in authentic situations>
eventual authentic spontaneous communication using this form

What is the current orthodoxy? Something like:

grammatical structure chosen by coursebook or teacher>
structure demonstrated in a more or less non-authentic context>
structure practised in a non-authentic context>
structure used in a possibly authentic context>
eventual authentic spontaneous communication using this form

If you notice, with the Friday conversation group we start with authentic spontaneous communication. We don't aspire to it, or build up to it through some sort of progressive sequence. It's there at the beginning. It's purer than the CLL group.

As an aside, I think different members of my CLL class exploit the technique better than others. As a learner you have to use it as a tool for your own communicative ends and not all learners can see this. Unfortunately a number of them are fairly paralysed by the fear, I would guess, of making a mistake. We haven't discussed
this issue, yet. I endeavour to leave my learners what I have called 'a learning vacuum' which they are invited to fill with their communication. Some of them are held back by fear, and can't take advantage of the invitation.

John Holt, who started to learn to play an instrument very late on in life, basically taught himself and became extremely proficient in it, said that he might make use of the services of a teacher, as a guide, but on his terms, when he needed one. Highly autonomous learner, as you can see.

Going back to what Scott was saying about the zone of proximal development I think you would agree that the conversation group is the situation in which new language can be learned best by appropriating forms hovering around on the edge of the zone in as natural a context as is possible in a classroom with people talking in a
second language to other speakers of their mother tongue.

Something else I'd like to add is that a fair amount of the class is run and created by the learners with the teacher on the fringes. This is not co-incidental. They own the topics, which is important to them. They also own the management of the communication to some extent but they haven't yet matured fully to that. Once
when I lost my composure for a while, I came over all teacherly and thought up a topic which might be interesting and came on with some heavier management – looking around the group, getting eye-contact, eliciting. The quality changed instantly. I'd imposed a topic, they were trying to please me, some switched off.

That's all,

David



	


	Group: dogme
	Message: 27
	From: sthornbury@w...
	Date: Mo Mrz 20, 2000 4:09 

	Subject: Talk synopsis


	

	


	Group: dogme
	Message: 28
	From: sthornbury@w...
	Date: Mo Mrz 20, 2000 4:09 

	Subject: Re: wider membership scheme


	On 20 Mar 00, at 15:29, David French wrote:

> Yes, let 'em know.
> 
> Would it be good to have some kind of synthesis of what we have been
> discussing for new members to read?
> 
> Bye the way I wanted to ask if the archives are available to all members. Is
> there a www address for it?
> 
> David
> 

yes, if you click on the line that says "Double-click....etc" that will 
take you to the www site, and then you click on Messages. 

It might be quite a good idea to have a resume, especially of the 
first few messages before we actually started the group. I could 
also post the original (seminal???) article. 

> ------------------------------------------------------------------------
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> ------------------------------------------------------------------------
> Now's your chance to get organized! Get the Web's lowest prices on
> Palm PDAs and accessories at Accompany, the leader in group buying
> Visit us today at start saving!
> http://click.egroups.com/1/2513/5/_/745031/_/953562497/
> 
> eGroups.com Home: http://www.egroups.com/group/dogme/
> http://www.egroups.com - Simplifying group communications
> 
> 
>



	


	Group: dogme
	Message: 29
	From: sthornbury@w...
	Date: Mo Mrz 20, 2000 10:07 

	Subject: talk synopis (again)


	(just checked this on the www site and it wouldn't open so I'm
sending it again)

As promised, here is the synopsis of my Dublin talk:


Deconstructing Grammar

New! Fun! Lively! Grammar is marketed, packaged and consumed
as if it were a commodity. Students “do” grammar like tourists do
Italy. It is imbued with values that have less to do with its intrinsic
worth in terms of language learning than with what it represents as
a cultural artefact. In this talk I will show how the grammar we
teach has been constructed - and is construed - to serve the needs
of a number of interest groups - not least teachers and their need
to have a subject. If grammar didn't exist, we would have to invent
it. (Maybe we did).

(That's it - wish me luck)
It is this need to have a subject that I think has got us in a cleft
stick. If we didn't have grammar, we'd have nothing to "teach",
therefore no authority - a condition that Paolo Freire criticies as
being a case where "the teacher confuses the authority of
knowledge with his or her own professional authority, which she
and he sets in opposition to the freedom of the students" (p. 54).

If we didn't have grammar - heaven forbid, we might simply have to
talk to the students!

A propos, the other day I came across something I had saved from
TESOL Matters (Dec 1999/Jan 2000) by one Virgil Strohmeyer:

"I have been teaching English and a few other languages (e.g.
Latin, Greek, Armenian, Farsi) for more than 25 years in various
countries, but I have alwasy considered any language as "carrier
wave" for the actual information or subject that the students have
wanted to learn.... I am convicned that Language as Language
should not be normally taught to anyone but cultural
anthropologists leaving for New Guinea and linguists, that language
for specific purposes (LSP) is the only way to engage people who
normally have "purposes" for their language study, and that
teachers should always teach something else (language as
language being a very minimal something indeed)... I am a trained
linguist, and I am careful to use that training in my classes as little
as possible unless the students are manifestly interested.
Linguistics has very little to teach anyone how languages should
be taught; the real question should be, How am I going to engage
this student in Kant, fashion, biology, trivia, and so on in X-
language that happens to be the entry way into the subject at
hand? There is no sole answer to that question, and a
methodology that taught the student (and teacher) to be wary of all
methodologies would probably be the best one to teach students
wanting to teach..."

What price teacher training? Is this getting off the Dogme line, or
not? I sense it has a lot to do with what we are talking about - and I
promise to come back to David's stuff on CLL, and on Luke on
process speaking.

Bye for now.



	


	Group: dogme
	Message: 30
	From: Luke Meddings
	Date: Di Mrz 21, 2000 10:53 

	Subject: Re: wider membership scheme


	Good news about the resume.

I think a resume is going to be essential or new members ... I went through all our correspondence on Friday to try and pull stuff out for the peer-teachig session we had - but there's so much that's relevant!

I've had some very worthwhile feedback since Friday and had a good discussion over lunch yesterday which I'll report on here.

I'm enjoying all the input but sometimes hardly have enough time to take it in!

All the best

Luke

*********** REPLY SEPARATOR ***********

On 20/03/00, at 17:09, sthornbury@w... wrote:

>On 20 Mar 00, at 15:29, David French wrote:
>
>> Yes, let 'em know.
>>
>> Would it be good to have some kind of synthesis of what we have been
>> discussing for new members to read?
>>
>> Bye the way I wanted to ask if the archives are available to all members. Is
>> there a www address for it?
>>
>> David
>>
>
>yes, if you click on the line that says "Double-click....etc" that will
>take you to the www site, and then you click on Messages.
>
>It might be quite a good idea to have a resume, especially of the
>first few messages before we actually started the group. I could
>also post the original (seminal???) article.
>
>> ------------------------------------------------------------------------
>> To Post a message, send it to: dogme@eGroups.com
>> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>>
>> ------------------------------------------------------------------------
>> Now's your chance to get organized! Get the Web's lowest prices on
>> Palm PDAs and accessories at Accompany, the leader in group buying
>> Visit us today at start saving!
>> http://click.egroups.com/1/2513/5/_/745031/_/953562497/
>>
>> eGroups.com Home: http://www.egroups.com/group/dogme/
>> http://www.egroups.com - Simplifying group communications
>>
>>
>>
>
>
>
>------------------------------------------------------------------------
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>------------------------------------------------------------------------
>Special Offer-Earn 300 Points from MyPoints.com for trying @Backup
>Get automatic protection and access to your important computer files.
>Install today:
>http://click.egroups.com/1/2344/5/_/745031/_/953568578/
>
>-- 20 megs of disk space in your group's Document Vault
>-- http://www.egroups.com/docvault/dogme/?m=1


	


	Group: dogme
	Message: 31
	From: David French
	Date: Di Mrz 21, 2000 2:21 

	Subject: statement of purpose


	I was wondering whether we should prepare a statement of purpose/interest. Then 
we could define what we want to talk about, and refer to it if we feel someone is 
pulling the discussion away from that. These are some ideas I have put together. Please see what you think. 

"It is an iconoclastic discussion group. 

It seems to me that we are challenging certain assumptions, certain received 
wisdom about teaching English as a Foreign Language. We are looking at a way of 
teaching which proposes that authentic communication between real people, 
teacher along with students, should be the basis for language learning. We draw 
from other research and educators’ experience but particularly and most importantly 
from our own experiences with real learners or as learners. Inherent in our discussion is a re-appraisal of the teacher’s role in the language learning process. The teacher must be prepared psychologically to be a learner and to allow learners to become 
teachers. The teacher has to know when to refrain from teaching and withdraw. 

IATEFL, the major publishers, UCLES, British Council seem to live in each other’s 
pockets. The British Council has an exam officer, which means an UCLES agent, 
UCLES releases the names of coursebooks for the major Cambridge exams, the 
publishers sponsor IATEFL events, publishers reps deliver, sometimes thinly veiled, 
plugs for their merchandise under the guise of workshops – this might happen more 
openly in Poland than where you work or at the world IATEFL conferences. 

We are conned into thinking that teaching English = using coursebooks and 
supplementary published materials. Teaching English frequently starts from 
grammar structures, is teacher led and course content is defined by published 
materials. Knowledge of English = possession of certificates. 

Silence is dangerous, space for creativity is dangerous. Lessons are over-planned 
and overloaded with materials and the lesson and teacher are controlled by the 
clock. 

Lessons are often based on stimulating a spurious sense of fun and excitement. 
Lesson content is rarely based on the authentic life experience of the learners. 
Authentic discourse, conversation is rarely allowed into the classroom. Learners are 
asked to pretend to be someone they are not or not to tell the truth during exercises. 
Learners and teacher are not encouraged to use their own rich personal life 
experience, knowledge of language learning, experience of using a foreign 
language in real communicative situations. 

There is a prevailing notion that suggests that the teacher is the most qualified 
person to define what and in what order the learners should learn. Learners are 
exposed to structures or functions with or without an explicit explanation of grammar 
rules. Learners are required to practice what they are given in more or less 
meaningful contexts. The belief is that the learners are supplied with tools which can 
then be applied to real communicative situations.from our own experiences with real learners. Inherent in our discussion is a 
re-appraisal of the teacher’s role in the language learning process. The teacher 
must be prepared psychologically to be a learner and to allow learners to become 
teachers. The teacher has to know when to refrain from teaching and withdraw. 

IATEFL, the major publishers, UCLES, British Council seem to live in each other’s 
pockets. The British Council has an exam officer, which means an UCLES agent, 
UCLES releases the names of coursebooks for the major Cambridge exams, the 
publishers sponsor IATEFL events, publishers reps deliver, sometimes thinly veiled, 
plugs for their merchandise under the guise of workshops – this might happen more 
openly in Poland than where you work or at the world IATEFL conferences. 

We are conned into thinking that teaching English = using coursebooks and 
supplementary published materials. Teaching English frequently starts from 
grammar structures, is teacher led and course content is defined by published 
materials. Knowledge of English = possession of certificates. 

Silence is dangerous, space for creativity is dangerous. Lessons are over-planned 
and overloaded with materials and the lesson and teacher are controlled by the 
clock. 

Lessons are often based on stimulating a spurious sense of fun and excitement. 
Lesson content is rarely based on the authentic life experience of the learners. 
Authentic discourse, conversation is rarely allowed into the classroom. Learners are 
asked to pretend to be someone they are not or not to tell the truth during exercises. 
Learners and teacher are not encouraged to use their own rich personal life 
experience, knowledge of language learning, experience of using a foreign 
language in real communicative situations. 

There is a prevailing notion that suggests that the teacher is the most qualified 
person to define what and in what order the learners should learn. Learners are 
exposed to structures or functions with or without an explicit explanation of grammar 
rules. Learners are required to practice what they are given in more or less 
meaningful contexts. The belief is that the learners are supplied with tools which can 
then be applied to real communicative situations. We challenge this approach." 

David 



	


	Group: dogme
	Message: 32
	From: Luke Meddings
	Date: Di Mrz 21, 2000 3:47 

	Subject: Re: statement of purpose


	David, I'm not sure whether a statement of purpose is the tool you would need as a shared reference point of the kind you outline: I think an aim or set of shared values could be more helpful. I think what you've written, along with Scott's initial dogme piece, is part of what an interested party would read first if the aim and/or values (basic home page stuff) looked interesting. In any case, I think the existing byline 'for a pedagogy of bare essentials' is probably enough. What bothers me about a statement of purpose is that it might force a convergence of ideas which has so far happened organically. I like the idea of being a group rather than a movement, though we may indeed share many aims.

When I was talking through my teaching method (as opposed to the theory) with a colleague yesterday I came up with the following characterisation. Imagine a ball painted red and blue on different hemispheres. One half of the ball is chat about whatever arises from the participants' shared experience. On the other half is discussion about the language which emerges. The 'ball' rolls through the lesson at whatever pace is appropriate and can be 'held' by teacher or students at any point. The ball can also be 'held' if a random event occurs leading to a separate digression. At the end of the lesson one or more of the participants report where the ball led.

This approach, it seems to me, challenges the cliquey pseudo-academic profit-driven ELT publishing-training-teaching stitch-up you so rightly castigate in the following ways:
THE INPUT IS RANDOM / EMERGENT
*it rejects lesson-planning
*it rejects the use of published materials
*it rejects the classicist notion of the teacher 'improving' the students by directing them into worthy debates instead of talking about the possibly mundane issues that are of immediate interest and about which everyone is happy to talk (I use the word 'chat' advisedly, and the teacher participates in this with no special authority) = your phrase 'authentic life experience'
THE LANGUAGE WORK IS ANALYTICAL / PERSONALISED
*it advocates analytical or consciousness-raising talk about language without any hocus pocus time-wasting on lengthy mimed elicitation, imaginary contexts etc
*there is no parlour game ethos - your 'spurious sense of fun and excitement'
*

I think our shared ideas are iconoclastic enough without our characterising them as that ... as the Open Space man Harrison Owen said of his




Incidentally the photocopier has been mended with the result that the staffroom once more sounds like a factory as that machine clanks on mindlessly.




*********** REPLY SEPARATOR ***********

On 21/03/00, at 15:21, David French wrote:

>I was wondering whether we should prepare a statement of purpose/interest.
>Then
>we could define what we want to talk about, and refer to it if we feel
>someone is
>pulling the discussion away from that. These are some ideas I have put
>together. Please see what you think.
>
>"It is an iconoclastic discussion group.
>
>It seems to me that we are challenging certain assumptions, certain received
>
>wisdom about teaching English as a Foreign Language. We are looking at a way
>of
>teaching which proposes that authentic communication between real people,
>teacher along with students, should be the basis for language learning. We
>draw
>from other research and educators’ experience but particularly and most
>importantly
>from our own experiences with real learners or as learners. Inherent in our
>discussion is a re-appraisal of the teacher’s role in the language learning
>process. The teacher must be prepared psychologically to be a learner and to
>allow learners to become
>teachers. The teacher has to know when to refrain from teaching and
>withdraw.
>
>IATEFL, the major publishers, UCLES, British Council seem to live in each
>other’s
>pockets. The British Council has an exam officer, which means an UCLES
>agent,
>UCLES releases the names of coursebooks for the major Cambridge exams, the
>publishers sponsor IATEFL events, publishers reps deliver, sometimes thinly
>veiled,
>plugs for their merchandise under the guise of workshops – this might happen
>more
>openly in Poland than where you work or at the world IATEFL conferences.
>
>We are conned into thinking that teaching English = using coursebooks and
>supplementary published materials. Teaching English frequently starts from
>grammar structures, is teacher led and course content is defined by
>published
>materials. Knowledge of English = possession of certificates.
>
>Silence is dangerous, space for creativity is dangerous. Lessons are
>over-planned
>and overloaded with materials and the lesson and teacher are controlled by
>the
>clock.
>
>Lessons are often based on stimulating a spurious sense of fun and
>excitement.
>Lesson content is rarely based on the authentic life experience of the
>learners.
>Authentic discourse, conversation is rarely allowed into the classroom.
>Learners are
>asked to pretend to be someone they are not or not to tell the truth during
>exercises.
>Learners and teacher are not encouraged to use their own rich personal life
>experience, knowledge of language learning, experience of using a foreign
>language in real communicative situations.
>
>There is a prevailing notion that suggests that the teacher is the most
>qualified
>person to define what and in what order the learners should learn. Learners
>are
>exposed to structures or functions with or without an explicit explanation
>of grammar
>rules. Learners are required to practice what they are given in more or less
>
>meaningful contexts. The belief is that the learners are supplied with tools
>which can
>then be applied to real communicative situations.from our own experiences
>with real learners. Inherent in our discussion is a
>re-appraisal of the teacher’s role in the language learning process. The
>teacher
>must be prepared psychologically to be a learner and to allow learners to
>become
>teachers. The teacher has to know when to refrain from teaching and
>withdraw.
>
>IATEFL, the major publishers, UCLES, British Council seem to live in each
>other’s
>pockets. The British Council has an exam officer, which means an UCLES
>agent,
>UCLES releases the names of coursebooks for the major Cambridge exams, the
>publishers sponsor IATEFL events, publishers reps deliver, sometimes thinly
>veiled,
>plugs for their merchandise under the guise of workshops – this might happen
>more
>openly in Poland than where you work or at the world IATEFL conferences.
>
>We are conned into thinking that teaching English = using coursebooks and
>supplementary published materials. Teaching English frequently starts from
>grammar structures, is teacher led and course content is defined by
>published
>materials. Knowledge of English = possession of certificates.
>
>Silence is dangerous, space for creativity is dangerous. Lessons are
>over-planned
>and overloaded with materials and the lesson and teacher are controlled by
>the
>clock.
>
>Lessons are often based on stimulating a spurious sense of fun and
>excitement.
>Lesson content is rarely based on the authentic life experience of the
>learners.
>Authentic discourse, conversation is rarely allowed into the classroom.
>Learners are
>asked to pretend to be someone they are not or not to tell the truth during
>exercises.
>Learners and teacher are not encouraged to use their own rich personal life
>experience, knowledge of language learning, experience of using a foreign
>language in real communicative situations.
>
>There is a prevailing notion that suggests that the teacher is the most
>qualified
>person to define what and in what order the learners should learn. Learners
>are
>exposed to structures or functions with or without an explicit explanation
>of grammar
>rules. Learners are required to practice what they are given in more or less
>
>meaningful contexts. The belief is that the learners are supplied with tools
>which can
>then be applied to real communicative situations. We challenge this
>approach."
>
>David
>
>
>------------------------------------------------------------------------
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>------------------------------------------------------------------------
>FreeLotto wants to give you a brand new Mazda Miata. Plus
>tonight and every night you can win $1,000,000. Sign up
>today to win! Drawing will be held on March 22, 2000. play for FREE!
>http://click.egroups.com/1/2301/5/_/745031/_/953648520/
>
>eGroups.com Home: http://www.egroups.com/group/dogme/
>http://www.egroups.com - Simplifying group communications



	


	Group: dogme
	Message: 33
	From: Luke Meddings
	Date: Di Mrz 21, 2000 4:06 

	Subject: Complete reply to statementof purpose! Please delete previous!


	My apologies! I meant to press save and pressed send instead - please delete the previous version of this

* * *

David, I'm not sure whether a statement of purpose is the tool you would need as a shared reference point of the kind you outline: I think an aim or set of shared values could be more helpful. I think what you've written, along with Scott's initial dogme piece, is part of what an interested party would read first if the aim and/or values (basic home page stuff) looked interesting. In any case, I think the existing byline 'for a pedagogy of bare essentials' is probably enough. What bothers me about a statement of purpose is that it might force a convergence of ideas which has so far happened organically. I like the idea of being a group rather than a movement, though we may share aims and values.

When I was talking through my teaching method (as opposed to the theory) with a colleague yesterday I came up with the following characterisation. Imagine a ball painted red and blue on different hemispheres. One half of the ball is chat about whatever arises from the participants' shared experience. On the other half is discussion about the language which emerges. The 'ball' rolls through the lesson at whatever pace is appropriate and can be 'held' by teacher or students at any point. The ball can also be 'held' if a random event occurs leading to a separate digression. At the end of the lesson one or more of the participants report where the ball led.

This approach, it seems to me, challenges the cliquey pseudo-academic profit-driven ELT publishing-training-teaching stitch-up you so rightly castigate in the following ways:
THE INPUT IS RANDOM / EMERGENT
*it rejects lesson-planning
*it rejects the use of published materials
*it welcomes digression
*it rejects the classicist notion of the teacher 'improving' the students by directing them into worthy debates instead of talking about the possibly mundane issues that are of immediate interest and about which everyone is happy to talk (I use the word 'chat' advisedly, and the teacher participates in this with no special authority) = your phrase 'authentic life experience'
THE OUTPUT IS ANALYTICAL / PERSONALISED
*it advocates analytical or consciousness-raising talk about language without any hocus pocus time-wasting on lengthy mimed elicitation, imaginary contexts etc
*there is no parlour game ethos - your 'spurious sense of fun and excitement'
*students are part of the language analysis, not subject to it
*students make up their own example sentences etc so they have the chance to personalise their learning

This is just where I've got to - and I couldn't possibly have been so explicit about it without our shared communication, or so confident that its viable without the collective expressions of theoretical and practical back-up. I guess the simplest way of describing the process is as follows: 'we chat and talk about the language that emerges, then we use it and report on it.'

I think our shared ideas are iconoclastic enough without our characterising them as that ... as the Open Space man Harrison Owen said of his idea, hopefully in ten years time it'll be so widespread it won't even need a name. All this might be just ... teaching!

Let me know what you think David, I feel as strongly as you do about all this but think an open door policy is the best way to spread ideas.

All the best

Luke

Incidentally the photocopier has been mended with the result that the staffroom once more sounds like a factory as that vast and heartless machine clanks on.




*********** REPLY SEPARATOR ***********

On 21/03/00, at 15:21, David French wrote:

>I was wondering whether we should prepare a statement of purpose/interest.
>Then
>we could define what we want to talk about, and refer to it if we feel
>someone is
>pulling the discussion away from that. These are some ideas I have put
>together. Please see what you think.
>
>"It is an iconoclastic discussion group.
>
>It seems to me that we are challenging certain assumptions, certain received
>
>wisdom about teaching English as a Foreign Language. We are looking at a way
>of
>teaching which proposes that authentic communication between real people,
>teacher along with students, should be the basis for language learning. We
>draw
>from other research and educators’ experience but particularly and most
>importantly
>from our own experiences with real learners or as learners. Inherent in our
>discussion is a re-appraisal of the teacher’s role in the language learning
>process. The teacher must be prepared psychologically to be a learner and to
>allow learners to become
>teachers. The teacher has to know when to refrain from teaching and
>withdraw.
>
>IATEFL, the major publishers, UCLES, British Council seem to live in each
>other’s
>pockets. The British Council has an exam officer, which means an UCLES
>agent,
>UCLES releases the names of coursebooks for the major Cambridge exams, the
>publishers sponsor IATEFL events, publishers reps deliver, sometimes thinly
>veiled,
>plugs for their merchandise under the guise of workshops – this might happen
>more
>openly in Poland than where you work or at the world IATEFL conferences.
>
>We are conned into thinking that teaching English = using coursebooks and
>supplementary published materials. Teaching English frequently starts from
>grammar structures, is teacher led and course content is defined by
>published
>materials. Knowledge of English = possession of certificates.
>
>Silence is dangerous, space for creativity is dangerous. Lessons are
>over-planned
>and overloaded with materials and the lesson and teacher are controlled by
>the
>clock.
>
>Lessons are often based on stimulating a spurious sense of fun and
>excitement.
>Lesson content is rarely based on the authentic life experience of the
>learners.
>Authentic discourse, conversation is rarely allowed into the classroom.
>Learners are
>asked to pretend to be someone they are not or not to tell the truth during
>exercises.
>Learners and teacher are not encouraged to use their own rich personal life
>experience, knowledge of language learning, experience of using a foreign
>language in real communicative situations.
>
>There is a prevailing notion that suggests that the teacher is the most
>qualified
>person to define what and in what order the learners should learn. Learners
>are
>exposed to structures or functions with or without an explicit explanation
>of grammar
>rules. Learners are required to practice what they are given in more or less
>
>meaningful contexts. The belief is that the learners are supplied with tools
>which can
>then be applied to real communicative situations.from our own experiences
>with real learners. Inherent in our discussion is a
>re-appraisal of the teacher’s role in the language learning process. The
>teacher
>must be prepared psychologically to be a learner and to allow learners to
>become
>teachers. The teacher has to know when to refrain from teaching and
>withdraw.
>
>IATEFL, the major publishers, UCLES, British Council seem to live in each
>other’s
>pockets. The British Council has an exam officer, which means an UCLES
>agent,
>UCLES releases the names of coursebooks for the major Cambridge exams, the
>publishers sponsor IATEFL events, publishers reps deliver, sometimes thinly
>veiled,
>plugs for their merchandise under the guise of workshops – this might happen
>more
>openly in Poland than where you work or at the world IATEFL conferences.
>
>We are conned into thinking that teaching English = using coursebooks and
>supplementary published materials. Teaching English frequently starts from
>grammar structures, is teacher led and course content is defined by
>published
>materials. Knowledge of English = possession of certificates.
>
>Silence is dangerous, space for creativity is dangerous. Lessons are
>over-planned
>and overloaded with materials and the lesson and teacher are controlled by
>the
>clock.
>
>Lessons are often based on stimulating a spurious sense of fun and
>excitement.
>Lesson content is rarely based on the authentic life experience of the
>learners.
>Authentic discourse, conversation is rarely allowed into the classroom.
>Learners are
>asked to pretend to be someone they are not or not to tell the truth during
>exercises.
>Learners and teacher are not encouraged to use their own rich personal life
>experience, knowledge of language learning, experience of using a foreign
>language in real communicative situations.
>
>There is a prevailing notion that suggests that the teacher is the most
>qualified
>person to define what and in what order the learners should learn. Learners
>are
>exposed to structures or functions with or without an explicit explanation
>of grammar
>rules. Learners are required to practice what they are given in more or less
>
>meaningful contexts. The belief is that the learners are supplied with tools
>which can
>then be applied to real communicative situations. We challenge this
>approach."
>
>David
>
>
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	Group: dogme
	Message: 34
	From: sthornbury@w...
	Date: Di Mrz 21, 2000 5:32 

	Subject: Re: statement of purpose


	I sympathise with David's wish to make a mission statement, and I 
think the exercise of doing so is a very useful one - as is any 
attempt to articulate one's beliefs. David does this well, with 
passion as well as conviction. I can hear the whirring of his sling as 
he faces up to the Goliath's of Globalised and Commodified EFL!

But I also share Luke's reservations about a premature narrowing of 
focus - it may be best to let things run a little longer, and see what 
other voices may bring to the discussion. At some point it may be 
necessary to synthesise the discussion to date - not least to save 
newcomers the bother of sifting through the rapidly gowing pile of 
messages. I see the makings of a follow-up paper (jointly authored) 
to my original IATEFL one, with an ideological statement culled 
from our respective viewpoints, followed up by some practical 
applications.

Of course, an alternative might be to replicate the Dogme 95 
filmmakers manifesto - just for fun - along the lines I started in the 
article - a set of prescriptions and proscriptions. Teachers can be 
invited to try it out, but not feel guilty if they lapse from time to 
time. One of the cute things about the Dogme 95 group is the way 
they "fess up" to little infractions of their own rules.

I meant to respond a while back to David's piece about 
coursbeooks, and his attempt to negotiate a coursebook-free 
programme with his class. He wrote: "I must admit I had a real 
heavy feeling when they said they wanted to use
a coursebook, it seemed like death."

I know the feeling - but I wonder if there is a danger in setting 
ourselves up as militantly anti-coursebook. Is it coursebooks per 
se that are so evil, or is it just the way the happen to be now? I 
must admit to being in two minds about this - I know that on our 
Dip courses here we encourage the teachers to use the 
coursebook they are set for teaching practice classes - but not to 
supplement it - since it seems that the bottom line for most 
practising teachers is the intelligent use of what is more or less a 
standard item of teaching equipment. We try and train them to 
exploit the topics and texts, and to use these as a lever into the 
real world of the students, and as motivation for what we call big-C 
communication (as opposed to small-C - tedious info gaps etc). 

Personally, when I teach I hardly touch the coursebook, and if I do 
it is mainly as a sop to the students who may be wondering why 
they forked out the price of a pair of shoes to buy the damned 
thing. But I might use them more if they were better - i.e. if they 
were more text and task based, and not so obsessively grammar 
driven. Finally, I think you need texts, and these might as well be 
in a book as anywhere - although having the students bring their 
own texts might be an option.

And that reminds me of a teacher on a Dip course here who told us 
how, with a group of women who had done FCE but wanted to stay 
on as agroup, she brought in a number of British women's 
magazines - they chose one they all liked and each took out a 
subscription. The magazines became the course, and they would 
work their way through them over the year. Less practicable with a 
more heterogeneous group, perhaps, but still brilliant.

Anyway, this is just by way of responding to David's statement of 
purpose - I am grateful that it has made me attempt to articulate 
my problem with coursebooks.

On the subject of Diploma training - we spend a lot of time "de-
skilling" teachers - getting them to just sit down and talk to the 
students, rather than prowling around, banging away at the board, 
bellowing and pointing etc. When they do their practical exam, the 
result is negotiated with the external observer. One candidate did 
his exam in the UK, and the negotiation was done over the phone. 
The examiner's general comment was:"he didn't seem to be 
teaching them - he just sat and talked!" I had to work very hard to 
get him to admit to the fact that there was a high degree of 
language work going on, that the students were being pushed, 
getting overt feedback on their accuracy, interacting with each 
other as well as the teacher, that the lesson included a specific 
form-focused stage etc etc - everything you might wish for in a 
language classroom, and finally he agreed (still a little reluctantly I 
suspect) to pass him. I write this only as confirmation of what 
David sees as the "evil empire" ranged against the forces of 
common sense!

Adrian Underhill tells me that Caleb Gattegno (the Silent Way man) 
used to shout from the back of the room when watching some 
classes: "Stop Teaching!"

And I like the story about Gregory Peck, who it was noted used to 
pencil in the margin of his script at strategic points "NAR". When 
asked what this meant, he explained it stood for "No Acting 
Required". Teachers should include such moments in their lesson 
plans: NTR - no teaching required.

A neat article came out in the ELT Journal a coupel of years ago - 
and concluded:

"Teachers (and their trainers) should give more priority to chatting 
in their repertoire of classroom activities... Unplanned situations or 
unstructured activites can sometimes create more effedtive, 
natural, and memorable communicative opportunities than well-
planned communicative activities." Cadorath and Harris "Unplanned 
classroom language and teacher training" (ELT J 52/3, 1998)


Finally, another one of my fave quotes from one of my fave applied 
linguists, Claire Kramsch (I never did answer David's question 
about what an applied linguist is!)

"A dialogic pedagogy is unlike traditional pedagogy... it sets new 
goals for teachers - poetic, psycholgoical, political goals that ... do 
not constitute any easy-to-follow method. .. Such a pedagogy 
should better be described, not as a blueprint for how to teach 
foreign languages, but as another way of being a language teacher"

As my colleage Neil says, it's less about method, more about a 
"state of mind".

That's enough Scott.



	


	Group: dogme
	Message: 35
	From: David French
	Date: Mi Mrz 22, 2000 2:57 

	Subject: synthesis


	Thank you gentlemen, for your responses.

I think we're on to something big. (unless we find that someone's
already done it).

I'll go through things point by point.

1. Statement of purpose. Luke's right and the expression statement of
purpose is not the right one. I like 'shared reference point'. My idea,
and Scott refers to something similar, is about distilling what it is we
are discussing into something that will serve as an introduction to new
participants. This could be the "welcome" text to the dogme elist.
Obviously my statement of purpose was designed to clarify my thoughts
and provoke your responses. But one of the reasons was to avoid the
discussion getting pullled away from our subject. This happened in my
experience with the Save Summerhill elist which turned into a rambling,
navel-gazing, ego-trip for the participants. However I think that our
joint sense of purpose is clear and strong enough to avoid that.

2. A group not a movement. Let's not be messianistic in the sense of
converting people, you're right. We can still be passionate, though, and
speak to anyone who wants to listen..

3. Luke's ball image is fantastic. Leni Dam, and other teachers in the
'learner autonomy' movement advocate very regular, timetabled feedback,
in a diary for example. I didn't know what I didn't like about that
before, but from our chats I do now. It's almost pulling the class back
into something regimented. The same with the reflection in CLL. It
doesn't always seem necessary to stop everything and ask for comments
religiously (although I need to look closely at this one). If I
understand it, you do and then you talk about the doing and then you do
again. Just to remind you, Luke, the majority of my students this year
are not far off beginners, so the talking about the doing is mainly in
Polish.

4. An open policy. Fine

5. The Evil Empire. I just said it as I see it, although twice last
night I had twinges that I'd said too much. We don't have to talk about
the economic/political side of it or pose the question 'In whose
interest is it to keep EFL material/exam driven and sustain a pedagogy
and a mentality to support and develop that?' I'm happy to develop this
pedagogy, do it in the classroom and talk about it for what it is,
without necessarily drawing explicit conclusions about why it generally
doesn't happen. It's funny, I've just realised that in every branch of
education – be it state education, adults, children, private schools,
universities, EFL, ESL there always seems a force against openness,
experimentation and dialogue but for different reasons, apparently. I
always identify with the minority that's trying to crack it open and let
some straightness, honesty and communication in.

6. The coursebook. Good point, Scott. I'm still looking at this one. My
challenge now, after teaching for a couple of years without coursebooks,
apart from a CAE class last year, is to work with a class with a
coursebook and not lose anything or let the class lose anything. As I
said earlier, I think I've got over the 'all or nothing' attitude.
Anyway, I suspect that my classes would start to feel trammeled by a
coursebook and would be capable of sifting out what is of worth and what
is down-right boring. They would probably notice how a coursebook
controls the energy and pace of a class, too.
My worry stems from the fact that, particularly in Poland but probably
in many other places, the people have been so heavily conditioned by the
way they have been taught that the old attachments pull them back into
the perceived safety of the coursebook and might lead to a rejection of
other approaches. Remember the people voting to bring back the
Communists in various former Eastern bloc countries?
Everyone's got to start from where they are and some people are obliged
to use coursebooks. It's like the democratic schools movement. Most
teachers don't work in out-and-out 'free' schools but are attracted to
their philosophies. Such teachers have to do what they can within the
constraints of their working situation.

7. Magazine-based course. Pure genius!

8. Both of you talk a lot about unstructured talking in class. I saw
today that language students are often quite happy to ask a question
that they already know the answer to. Madness! When a teacher thinks
about that one for the first time, it really makes them reflect. Often
learners ask the same question over again, because they haven't been
listening. This is connected with a culture which doesn't respect talk
in a classroom in the way it would respect normal conventions in
conversations.
I sense that the two of you generally work with pretty advanced students
and conversation comes pretty easily to them. But I'm realising that
what you are saying (and it should be consistent) also applies to my
very low level groups. Last night people talked about what they had been
up to recently in my beginners class. There is such a different quality
of listening when the topic is real. So-and-so visited her nephew and
niece and someone was ill all week. But I was amazed. It's the first
time I had tried to have that kind of conversation with this class. We
learned a lot and not only facts. We learned something about each other.

And then you look at the published materials. "Why is it always to
difficult to get
learners to speak?” "1001 ways to get learners to speak”, all that
bollocks.

9. NTR. This one is very relevant at all levels and in all
teaching/learning situations.

10. I like the idea of a dialogic pedagogy and here I am coming full
circle in terms of
my upbringing in non-conventional pedagogy. I started with Paulo Freire
and I’ve
come back to him. Incredible!

And this leads me onto something very important and historic for me.
When I started
reading about these other approaches to education nine years ago as an
EFL
teacher (with two years teaching experience) I couldn’t find anything
that linked directly to my job. I was reading about literacy for
Brazilian peasants – Freire, disenfranchised young adults at inner-city
f.e. colleges – Ira Shor, democratic schools for the 6-16 agej-group –
A.S. Neill, early reading for European and Maori 5 and 6-year-olds –
Sylvia Ashton-Warner.

My associations with learner autonomy in the last two years have taken
me a long
way back towards those roots, but haven’t satisfied me completely.
Learner
independence is too independent. I’m interested in a group of people. A
group is
made up of individuals, of course, but it’s the interaction of the
individuals with each
other and the teacher that gives me the buzz. And I’ve mentioned that
tendency
towards self-access centres in the Learner Independence SIG. To me
that’s a
regressive tendency. It’s highly materials-driven (materials not created
by the
learners).

So I am finally coming back to my roots. And I think I am participating
in the
construction of the equivalent system or outlook or state of mind in
English as a
Foreign Language as I discovered in the four situations and authors I
just
mentioned. I'm grateful that the planets have swung around finally. Nine
years, gents, nine years. And about three years ago I was seriously
thinking about jacking it all in and concentrating on translating!

David



	


	Group: dogme
	Message: 36
	From: Luke Meddings
	Date: Mi Mrz 22, 2000 4:47 

	Subject: Re: statement of purpose


	>At some point it may be
>necessary to synthesise the discussion to date - not least to save
>newcomers the bother of sifting through the rapidly gowing pile of
>messages.

I agree. I've also cleared some contributions from colleagues for broadcast - so there's more to come from this end!

>I see the makings of a follow-up paper (jointly authored)
>to my original IATEFL one, with an ideological statement culled
>from our respective viewpoints, followed up by some practical
>applications.

That sounds about right to me.

>Of course, an alternative might be to replicate the Dogme 95
>filmmakers manifesto - just for fun - along the lines I started in the
>article - a set of prescriptions and proscriptions. Teachers can be
>invited to try it out, but not feel guilty if they lapse from time to
>time. One of the cute things about the Dogme 95 group is the way
>they "fess up" to little infractions of their own rules.

As I said, provided we're dogmetic and not dogmatic ...

>I meant to respond a while back to David's piece about
>coursbeooks, and his attempt to negotiate a coursebook-free
>programme with his class. He wrote: "I must admit I had a real
>heavy feeling when they said they wanted to use
>a coursebook, it seemed like death."

>I know the feeling - but I wonder if there is a danger in setting
>ourselves up as militantly anti-coursebook. Is it coursebooks per
>se that are so evil, or is it just the way the happen to be now?

This is what I meant by saying that some of the people who impressed me most in interview for the Gazette were coursebook writers, but that the common sense and rigour they evinced was noticeably lacking from so many modern mix 'n' match varieties. I wrote some reviews of coursebooks years ago for BBC English magazine, I'll dig them out as [see below] as extracts may amuse you - most of the more pointed humour, I need hardly add, was edited out at the time (sensitivity to the advertisers). *Having dug them out (I guess it is worth keeping stuff) I realise I wrote down in '95 what I thought of modern coursebooks and it still looks about right. As I recall the conclusion was cut - completely!

My personal inclination is that we can do without coursebooks, certainly above a certain level. At the moment I'm using past papers with Proficiency students because they are going to confront these in real life, ie the exam. But even there I'm doing at least half of every lesson (1 hour skills per day - kinda busy) in - whatever it is we're talking about! Post-dogmetic open space? One of my colleagues feels 'it' amounts to a methodology 'because it has a background of theory which allows many interpretations of the method.' I'm happy with that characterisation because it allows for the 'many interpretations.' He also thinks it needs a better name than post-planning - he suggests the natural method, which sounds to me like the rhythm method - and I think we have more than enough methods in this game. We could call it Rollerball ... (see David's reply to my notes on this).

>... the bottom line for most
>practising teachers is the intelligent use of what is more or less a
>standard item of teaching equipment.

Let's start with pen, paper and boardpens. Tables and chairs: where to sit in the classroom - among not in front of. I think the coursebook has increasingly become a/the standard item of teaching equipment, but the way I see it the current of the debate so far questions this. In other words, I don't think the coursebook is one of the bare essentials, I do think it comes between the teacher and the students' lives, and I do think it mitigates against teachers thinking their way through what they are teaching.

>We try and train them to exploit the topics and texts, and to use these as a lever into the
>real world of the students, and as motivation for what we call big-C
>communication (as opposed to small-C - tedious info gaps etc).
>Personally, when I teach I hardly touch the coursebook, and if I do
>it is mainly as a sop to the students who may be wondering why
>they forked out the price of a pair of shoes to buy the damned
>thing. But I might use them more if they were better - i.e. if they
>were more text and task based, and not so obsessively grammar
>driven. Finally, I think you need texts, and these might as well be
>in a book as anywhere - although having the students bring their
>own texts might be an option.

Why not use stuff from the papers/web? I can see the value of a decent coursebook somewhere truly remote, but even there you could get enough out of a single, late copy of an English-language daily. Why not get students to bring in their own stuff? I think the key is doing more with less, ie analysing minimal input texts properly rather than doing scene-setting, gist and gest and skim and scan (scam?) followed by - finally - reading and comprehension questions on lengthy source material. Though you never know what's going to come in - a student of mine brought in a sentence as a self-made gap-fill from a review of a biography of Colette, and by the time I'd explained to the three (female) students the meanings of prurience and lasciviousness I simply couldn't face explaining the implications of someone 'dissolving into [blank] jerks of voyeuristic delight.' There are limits ... and I'm afraid that particular blank - stayed blank!

>And that reminds me of a teacher on a Dip course here who told us
>how, with a group of women who had done FCE but wanted to stay
>on as agroup, she brought in a number of British women's
>magazines - they chose one they all liked and each took out a
>subscription. The magazines became the course, and they would
>work their way through them over the year. Less practicable with a
>more heterogeneous group, perhaps, but still brilliant.
>
>Anyway, this is just by way of responding to David's statement of
>purpose - I am grateful that it has made me attempt to articulate
>my problem with coursebooks.

I think coursebooks are a real problem. I've often, as I'm sure we all have, toyed with and discussed the idea of writing a book with colleagues and the only reason I've considered ever attempting a coursebook (and I don't underestimate the sheer discipline that requires) is not because I thought it could help learners or even teachers but in the hope of making big money.

>On the subject of Diploma training - we spend a lot of time "de-
>skilling" teachers - getting them to just sit down and talk to the
>students, rather than prowling around, banging away at the board,
>bellowing and pointing etc. When they do their practical exam, the
>result is negotiated with the external observer. One candidate did
>his exam in the UK, and the negotiation was done over the phone.
>The examiner's general comment was:"he didn't seem to be
>teaching them - he just sat and talked!" I had to work very hard to
>get him to admit to the fact that there was a high degree of
>language work going on, that the students were being pushed,
>getting overt feedback on their accuracy, interacting with each
>other as well as the teacher, that the lesson included a specific
>form-focused stage etc etc - everything you might wish for in a
>language classroom, and finally he agreed (still a little reluctantly I
>suspect) to pass him. I write this only as confirmation of what
>David sees as the "evil empire" ranged against the forces of
>common sense!

I'm very heartened that you are prepared to go to these lengths to persuade the examiners that this approach is valid.

>Adrian Underhill tells me that Caleb Gattegno (the Silent Way man)
>used to shout from the back of the room when watching some
>classes: "Stop Teaching!"

>And I like the story about Gregory Peck, who it was noted used to
>pencil in the margin of his script at strategic points "NAR". When
>asked what this meant, he explained it stood for "No Acting
>Required". Teachers should include such moments in their lesson
>plans: NTR - no teaching required.

I also have a real problem with lesson plans. I think the report has more validity (it also, unfortunately, takes long enough to satisfy any lingering work ethic worries, ie it isn't an 'easy way out'!). I don't think teachers should be unprepared, I just think that (in particular) timing activities, pre-judging what input the learners are going to be able to take on board, what problems they are likely to have and so on is a kind of false wisdom, a mask.
I wonder if there's a parallel with the procedures of Practical Criticism when it emerged in the 20's as a means of making the study of literature an acceptable (ie sufficiently scientific) subject for university study. Pretty soon you couldn't see the wood for the trees - one classic of the time contains a sketch painstakingly made by the author of what she had idenrtified as the exact spot on a river near Stratford described by Shakespeare in one of his speeches. The sketch showed the precise direction of the eddies and whirlpools, and the text was cited alongside as evidence of the author's detective skill and the amazing potential of this sort of criticism.

Teaching isn't a science, it's an art. You don't deliver lessons. They happen.

>A neat article came out in the ELT Journal a coupel of years ago -
>and concluded:
>
>"Teachers (and their trainers) should give more priority to chatting
>in their repertoire of classroom activities... Unplanned situations or
>unstructured activites can sometimes create more effedtive,
>natural, and memorable communicative opportunities than well-
>planned communicative activities." Cadorath and Harris "Unplanned
>classroom language and teacher training" (ELT J 52/3, 1998)

Yes - for 'sometimes' I'd say 'invariably' (one of the words which emerged from an advanced level Rollerball session last week). Again, Open Space arose out of the author's picking up on peoples' comments at conferences that the coffee breaks were more interesting and useful than the plenaries etc. Who hasn't walked into a classroom after a break and interrupted a perfectly natural conversation in English (ok, in a multi-national environment) by saying: 'Please stop talking. We're going to have a conversation. And half an hour of shenanigans later the 'free practice' begins and ... no one has anything to say. Dear God.

>Finally, another one of my fave quotes from one of my fave applied
>linguists, Claire Kramsch (I never did answer David's question
>about what an applied linguist is!)

I'd like to know too!

>"A dialogic pedagogy is unlike traditional pedagogy... it sets new
>goals for teachers - poetic, psycholgoical, political goals that ... do
>not constitute any easy-to-follow method. .. Such a pedagogy
>should better be described, not as a blueprint for how to teach
>foreign languages, but as another way of being a language teacher"
>
>As my colleage Neil says, it's less about method, more about a
>"state of mind".

I totally agree. One of the key ideas in Open Space I may have mentioned is the notion that the convenor's greatest responsibility is to be fully present and fully engaged in what is happening in the moment - it's referred to as holding the space. When I first started doing observations of the teachers here I realised that one could tell in a matter of seconds how successful a teacher was likely to be from the atmosphere generated by their interaction with the students. It's about how you teach, not about what you teach - or, better, about how you are - and how you are in the classroom is subtly mediated from what you are outside it, you don't just turn up and 'be yourself.' It doesn't come naturally - or it didn't to me. There was precisely no input on this in the entire DELTA course I did 18 months back, and that scared me.

>That's enough Scott.

And enough Luke! I'm replying to David's e-mail of today separately and will post it tomorrow.
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	Group: dogme
	Message: 37
	From: David French
	Date: Do Mrz 23, 2000 11:24 

	Subject: partial response to Luke


	Back to the coursebook.

It could be a collection of texts. But the texts would have to be relevant, stimulating, topical and interesting for your class. Is it possible to publish coursebooks on a large scale and fulfill all those requirements? I guess writers think it is.

Going back to the pedagogues I mentioned yesterday (Freire, Shor and Ashton-Warner) they all use or used a similar method in producing 'generative themes' which stimulated learners into wanting to interact and communicate around them. Interestingly with both Freire and A-W it was single 'one-look words', as she called them. Both of them knew their learners so well, and took the time to really know them and their culture well, that they chose words which really encapsulated their lives. A-W. got them from individual children, 'ghost' or 'kiss', with Freire it was words like 'brick' or 'spade', if I remember rightly. Other Freire-ian spin-offs have used line drawings or photographs as this stimulus.

I would think that our challenge would be to find texts which fulfilled the same purpose, but that depends on really getting to know what makes your learners tick. (I know that Ashton-Warner wrote story books for her children because 'Janet and John' almost drove her to tears. I now recall that the writer on children's issues, Leila Berg, wrote stories that went straight to the heart of her slum-dwelling London kids' experience. The kids loved hearing about drunk fathers etc. and squealed with laughter at the stories. The problem was they outraged the childrens' teachers because what she wrote was too close to the bone and talked about things that were unacceptable subject-matter for a school.) And then it could be the teacher or the learners who supply them, from the web or from various sources. (in passing I'm pretty sure I recently heard or read some rascal saying that once you bring an authentic source into a classroom it stops
being authentic, to justify the use of published teaching materials).

Scott's probably headed off for his conferences so we'll have to wait a few days, but he ought to tell us how he sees the place of coursebooks in all this.

By the way, Luke, you took the words right out my mouth with your comment about

"Again, Open Space arose out of the author's picking up on peoples' comments at conferences that the coffee breaks were more interesting and useful than the plenaries etc. Who hasn't walked into a classroom after a break and interrupted a perfectly natural conversation in English (ok, in a multi-national environment) by saying: 'Please stop talking. We're going to have a conversation. And half an hour of shenanigans later the 'free practice' begins and ... no one has anything to say. Dear God."

I was going to mention it yesterday.

David



	


	Group: dogme
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	From: Luke Meddings
	Date: Fr Mrz 24, 2000 12:52 

	Subject: the way I tried to say it back then ...


	As promised, some of the uncut BBC English magazine book review stuff from around five years back. This was my conclusion to a coursebook issue ... the difference being that at that time I couldn't articulate a valid alternative, even though I was sure it existed.

'The widespread use of coursebooks in EFL is based on a misapprehension which everyone seems prepared to go along with. The publishers because they (coursebooks) make money, accreditation bodies because they suggest organisation, Directors of Studies because they save hassle, and teachers because they are something to fall back on.
The misapprehension is that coursebooks are the best way to teach adults a foreign langauge. In fact the eclectic communicative approach favoured by most EFL teachers these days is ill-suited to the use of coursebooks, and the attempts to incorporate communicative material into coursebooks have only made them worse. Instead of being straight-forward guides to cumulative language acquisition*, coursebooks have become a mess of 'integrated' exercises and methodologies bedevilled by nasty pastel illustrations.'

[*for example, I later found out that Louis Alexander, writing in the 60's, was influenced by the Pitman manual for teaching typing - the idea that the coursebook gets you from a to b]

* * * * *
[from a review of 'The Lexical Syllabus' by Dave Willis (1990)]
'Why does what teachers teach seem to bear so little relation to what students actually learn? This book starts from the supposition that students learn in the classroom because they are exposed to language on a constant basis, and not because language is presented to them. This thesis is backed up by theoretical work suggesting that it is not possible to build up a picture of English which is accurate enough to form the basis of a pedagogical grammar.'

Again, I was obviously picking up on the background. I hope what's happening now is the convergence I was talking about. Through a very simple notion of bare minimum teaching based on shared talk our different experiences are making sense as a valid alternative way of teaching. I think it's also emerging as a way of teaching not concerned with the relative importance of grammar and vocabulary - or the order in which this is taught - which are really concerns for linguists, as suggested by Scott's quote from Virgil Strohmeyer [ref. talk synopsis (again), 20.3.00]. This is my experience of convergence; through our correspondence and by going back to where I started from (ironically, just before I left teaching to be a journalist) I've come to understand what I think Strohmeyer and Kramsch are saying in that e-mail. It's the how, not the what. Task-based learning touches on this, but still demands more or less elaborate preparation strategies on the part of the teacher. What we're talking about is so ... simple in execution, and demanding in terms of real engagement with people and language.

* * * * *



	


	Group: dogme
	Message: 39
	From: Luke Meddings
	Date: Fr Mrz 24, 2000 3:07 

	Subject: Re: reply to synthesis


	*********** REPLY SEPARATOR ***********

On 22/03/00, at 15:57, David French wrote:

>Thank you gentlemen, for your responses.
>
>I think we're on to something big. (unless we find that someone's
>already done it).

I think we're experiencing convergence, ie various strands of thinking are coming together.

>I'll go through things point by point.
>
>1. Statement of purpose. Luke's right and the expression statement of
>purpose is not the right one. I like 'shared reference point'. My idea,
>and Scott refers to something similar, is about distilling what it is we
>are discussing into something that will serve as an introduction to new
>participants. This could be the "welcome" text to the dogme elist.
>Obviously my statement of purpose was designed to clarify my thoughts
>and provoke your responses. But one of the reasons was to avoid the
>discussion getting pullled away from our subject. This happened in my
>experience with the Save Summerhill elist which turned into a rambling,
>navel-gazing, ego-trip for the participants. However I think that our
>joint sense of purpose is clear and strong enough to avoid that.

I think if people are on ego-trips, their input won't be of much interest to anyone else.

>2. A group not a movement. Let's not be messianistic in the sense of
>converting people, you're right. We can still be passionate, though, and
>speak to anyone who wants to listen..

I agree.

>3. Luke's ball image is fantastic. Leni Dam, and other teachers in the
>'learner autonomy' movement advocate very regular, timetabled feedback,
>in a diary for example. I didn't know what I didn't like about that
>before, but from our chats I do now. It's almost pulling the class back
>into something regimented. The same with the reflection in CLL. It
>doesn't always seem necessary to stop everything and ask for comments
>religiously (although I need to look closely at this one). If I
>understand it, you do and then you talk about the doing and then you do
>again. Just to remind you, Luke, the majority of my students this year
>are not far off beginners, so the talking about the doing is mainly in
>Polish.

The only thing which needs to be done 'religiously' is holding the space in the right way.

>4. An open policy. Fine
>
>5. The Evil Empire. I just said it as I see it, although twice last
>night I had twinges that I'd said too much. We don't have to talk about
>the economic/political side of it or pose the question 'In whose
>interest is it to keep EFL material/exam driven and sustain a pedagogy
>and a mentality to support and develop that?' I'm happy to develop this
>pedagogy, do it in the classroom and talk about it for what it is,
>without necessarily drawing explicit conclusions about why it generally
>doesn't happen. It's funny, I've just realised that in every branch of
>education – be it state education, adults, children, private schools,
>universities, EFL, ESL there always seems a force against openness,
>experimentation and dialogue but for different reasons, apparently. I
>always identify with the minority that's trying to crack it open and let
>some straightness, honesty and communication in.

Re. openness, experimentation and dialogue ... everything we study at school is broken up into separate subjects, sometimes simplified (like some of our grammar) to a point where it is no longer true ... but the issues we face in life are how to make sense of conflicting or divergent issues and themes. Put simply, what is the relationship between science and art? Between personal freedom and group responsibility, etc etc? Between our country's history and world history? It's at the interstices that things get difficult and fall apart. The same, while not wanting to push this parallel to breaking point, is true of broken-up grammar - anyone can answer 10 questions
If kids were discussing these issues in open space at least part of the time they might feel they had some influence on the world that came from within and not external qualifications/peer validation etc. Peer-teaching, by contrast, can be very empowering. This is veering off into another direction, I know. But, while free education for all, like democracy, is an achievement we take for granted, both seem to me to be potentially hollow experiences linked to the same abrogation of personal responsibility. We get qualifications, if we're reasonably secure and reasonably industrious, so we're educated; we vote (sometimes), so we're free. But it seems to me that we still aren't solving the problems.


>6. The coursebook. Good point, Scott. I'm still looking at this one. My
>challenge now, after teaching for a couple of years without coursebooks,
>apart from a CAE class last year, is to work with a class with a
>coursebook and not lose anything or let the class lose anything. As I
>said earlier, I think I've got over the 'all or nothing' attitude.
>Anyway, I suspect that my classes would start to feel trammeled by a
>coursebook and would be capable of sifting out what is of worth and what
>is down-right boring. They would probably notice how a coursebook
>controls the energy and pace of a class, too.

What I've noticed recently, when since the dogme piece I've been more deliberate in my avoidance of published materials and even exercises I've prepared myself,


>My worry stems from the fact that, particularly in Poland but probably
>in many other places, the people have been so heavily conditioned by the
>way they have been taught that the old attachments pull them back into
>the perceived safety of the coursebook and might lead to a rejection of
>other approaches. Remember the people voting to bring back the
>Communists in various former Eastern bloc countries?
>Everyone's got to start from where they are and some people are obliged
>to use coursebooks. It's like the democratic schools movement. Most
>teachers don't work in out-and-out 'free' schools but are attracted to
>their philosophies. Such teachers have to do what they can within the
>constraints of their working situation.

Everything we do is within constraints. Louis MacNeice made a similar point in a poem I can't place - the gist was that we all have mixed motives in everything we do, no human action is ever pure or free from vanity or self-interest - but that doesn't invalidate our aspirations or attempts to do things better. In a way this is part of the letting-go from pre-planned and pre-conceived material that happens when you start the ball rolling. The lesson, by definition, will not be perfect; the explanations and contributions you make will not be perfect - but it isn't a tightrope walk: there's a process, which is to participate, report and go back to the report when more information emerges. In open space, whoever turns up is the right people, whatever happens is the only thing that could have happened - as organiser you are responsible not for what happens, but for creating the conditions / holding the space in which people can contribute fully, and then for reporting on what has happened (in open space proper the participants do this themselves).

>7. Magazine-based course. Pure genius!
>
>8. Both of you talk a lot about unstructured talking in class. I saw
>today that language students are often quite happy to ask a question
>that they already know the answer to. Madness! When a teacher thinks
>about that one for the first time, it really makes them reflect. Often
>learners ask the same question over again, because they haven't been
>listening. This is connected with a culture which doesn't respect talk
>in a classroom in the way it would respect normal conventions in
>conversations.
>I sense that the two of you generally work with pretty advanced students
>and conversation comes pretty easily to them.

True - but I've tried this recently at levels from Pre-Int and upwards. Next week I'm covering a Pre-Int class 3 hours a day - which will be interesting.

But I'm realising that
>what you are saying (and it should be consistent) also applies to my
>very low level groups. Last night people talked about what they had been
>up to recently in my beginners class. There is such a different quality
>of listening when the topic is real. So-and-so visited her nephew and
>niece and someone was ill all week. But I was amazed. It's the first
>time I had tried to have that kind of conversation with this class. We
>learned a lot and not only facts. We learned something about each other.

It is amazing how simple it can be, how fascinating it is to talk about what people had for breakfast, to find out that someone has a brother and a sister. People come to life, you see them in colour and not in black and white. And EVERYONE TALKS! No nonsense about certain nationalities not saying a word etc. No people chatting about something else because they're not interested in politics or whatever else is on the menu.

>And then you look at the published materials. "Why is it always to
>difficult to get
>learners to speak?” "1001 ways to get learners to speak”, all that
>bollocks.

I love books with numbers in the title - business publications are particularly rich in this vein - '17 ways to say no to an employee' - '26 ways to hold better meetings.'

>9. NTR. This one is very relevant at all levels and in all
>teaching/learning situations.
>
>10. I like the idea of a dialogic pedagogy and here I am coming full
>circle in terms of
>my upbringing in non-conventional pedagogy. I started with Paulo Freire
>and I’ve
>come back to him. Incredible!
>
>And this leads me onto something very important and historic for me.
>When I started
>reading about these other approaches to education nine years ago as an
>EFL
>teacher (with two years teaching experience) I couldn’t find anything
>that linked directly to my job. I was reading about literacy for
>Brazilian peasants – Freire, disenfranchised young adults at inner-city
>f.e. colleges – Ira Shor, democratic schools for the 6-16 agej-group –
>A.S. Neill, early reading for European and Maori 5 and 6-year-olds –
>Sylvia Ashton-Warner.
>
>My associations with learner autonomy in the last two years have taken
>me a long
>way back towards those roots, but haven’t satisfied me completely.
>Learner
>independence is too independent. I’m interested in a group of people. A
>group is
>made up of individuals, of course, but it’s the interaction of the
>individuals with each
>other and the teacher that gives me the buzz. And I’ve mentioned that
>tendency
>towards self-access centres in the Learner Independence SIG. To me
>that’s a
>regressive tendency. It’s highly materials-driven (materials not created
>by the
>learners).

I agree; self-access centres risk offering no more than a different way into discretely packaged language items that give students no help in real time.

>So I am finally coming back to my roots. And I think I am participating
>in the
>construction of the equivalent system or outlook or state of mind in
>English as a
>Foreign Language as I discovered in the four situations and authors I
>just
>mentioned. I'm grateful that the planets have swung around finally. Nine
>years, gents, nine years. And about three years ago I was seriously
>thinking about jacking it all in and concentrating on translating!
>
>David

Me too - I guess in a way I did jack it in for the writing job - but I started missing teaching. I missed the fun and the freedom, but I missed doing something I felt I could actually do quite well (I still miss it when I'm trying to do the payroll etc). I love the sensation of students moving into colour as they realise they can be themselves in the class and ask anything they like about language and not have it parcelled out in the parsimonious way Scott has decribed. The reason I'm writing so much here is that it's finally starting to make sense. I don't think I'm crazy any more.
>
>
>
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	Group: dogme
	Message: 40
	From: David French
	Date: Fr Mrz 24, 2000 11:07 

	Subject: to Luke


	Short message on a Friday morning.

I just had a class with the teenagers. It just flowed. Wow!

(But yesterday the talkative 'gelled' prints were fine in pairs and then the group talk didn't take).

Hmm, must think about this.

P.S. The government have lifted the notice of complaint from Summerhill. They're free to do their thing without having the government breathing down their necks all the time.

Have a good weekend.

David



	


	Group: dogme
	Message: 41
	From: sthornbury@w...
	Date: So Mrz 26, 2000 7:32 

	Subject: Just to say


	Just to say I've just come back from TESOL Madrid and am on my 
way to IATEFL Dublin. A full report when I get back. May pick up 
some more memebrs in Dublin.
Meanwhile all the best and keep up the great work,
Cheers Scott



	


	Group: dogme
	Message: 42
	From: Luke Meddings
	Date: Di Mrz 28, 2000 10:42 

	Subject: pre-int class day 1


	Hi David, Hi Scott en route, Hi everyone else

I had an interesting class yesterday - if I was better at self-delusion I'd say it was the proof of the pudding, though one caveat is that the 'live' material we used is fairly unique to London. However, the interesting thing is that my colleague Peter has been teaching them for several weeks along the lines we've been discussing - which may explain how easily things fell into place in the second lesson.

I'll write down the procedure and what emerged.

Level: Pre Intermediate (ie, competent - level 2 out of the 3 I'm prepared to accept! A feature of these students English which many articulate is its inconsistency, ie on some days or in the right mood they can be pretty fluent, at other times the words don't come. Maybe the same is true of anything you don't practice enough - once you have done something enough and been exposed to enough useful input, it becomes more consistent. Scott, have any linguists looked into consistency as a mark of competence (ie not sentence level or even discourse level performance, but over-time and in different circumstances).

* * * * *

1

[There were 7 students. I knew some but not all and asked them to find out enough about each other to introduce each other by Name, Hometown, Occupation at home and Occupation in London. I noted down throughout this and the following conversation the language they used which needed work or could provide good models. This information is essential to this kind of teaching - no surprise I'm sure to teachers of school-age students, but how many adult learners remain Intermediate Marco from Roma to their teacher forever?

When we had introduced each other and I had taught and they had used stuff like 'This is ...' and 'S/he's reading [at university]' I said we would all be writing a question to ask the other students in the class; the question could be anything from what people had for breakfast to the meaning of life. And in fact the questions did range from eg What did you do at the weekend, through Who's your favourite actor, to What's most important to you in life. Again, I checked the questions, which they wrote down, and noted language points for later, including a question raised by one student about when to use the -ing form.

Then everyone stood up and asked each other the questions, noting the answers to my question by name. I had written one and participated like everyone else. Then we reported what people had said, though I didn't insist on the tense shift, I was more concerned with word order. Some pronunciation points had arisen and I've found all students are fascinated by analysing and working on connected speech. I reckon there's a real conceptual gap for learners between some structures (eg would have been) and the way they are spoken - (wouldabin) - which means they don't recognise the structure when they hear them - so they don't even get passive practice let alone active.

I then said I had noted some langauge points and did they have any more they wanted covered during the week. I noted these, several times asking them for more ideas when ideas seemed to have dried up and prompting one student at length who had said something to a fellow student in her own langauge but was shy of speaking up. The following emerged, in no order: future perfect, conditionals 1-2-3, using -ing endings [aspect], verbs followed by to / -ing, which tense to use for narrative, phrasal verbs with get and go. I was able to answer someone's query about the phrase 'How are you doing?'; she had heard this repeatedly working as a hotel receptionist and guessed the meaning from the context but wasn't sure what the words were. Then we took a break.

2

After the break we were chatting. Two more students (one more or less incompetent, the other almost proficient) had joined so instead oif sitting with the students I was in front of the board. The sequence that developed was as follows:-

During the previous conversation a student had said cartoons were the most important thing in her life and she had drawn a large picture of Snoopy on the board; I was going to start looking at the language points I had noted down using the board and said 'do you mind if I get rid of it' and asked them to say what I'd just said: they said 'do you mind if I rub it out'. I then said we could get rid of many things eg unwanted bits of paper, a flatmate (one of the questions had been 'Do you get on with your flatmate'), a cough; and that this flexibility was typical of phrasal verbs (one of the requests had been for examples of phrasal verbs with get and go). EG at this stage I was managing the lesson using language that had emerged by referring it back to our previous conversation and needs expressed by the students.

I asked them what they needed to get rid of, focusing on the connected speech (ge'ridda) and drilling that. Students made up their own sentences.
I then wrote up other, associated phrasal verbs: throw out, rub out. I said sometimes word order was an issue amd wrote egs for rub out (rub Snoopy out, rub him out, rub out Snoopy, NOT rub out him).

I said phrasal verbs were flexible in terms of meaning (literal/figurative) and in terms of their word order. I said to learn the possible word orders they needed as much exposure to phrasal verbs in context as possible; I said they should read the paper. Had anyone read a paper today (yes; Metro, a free paper given out at London tube stations and characterised by the blandness of its journalism - a bit boring for us but perfect practice for competent students).

One student said he'd read an interesting story in Metro and showed us - this was a great story about TV/radio mogul Chris Evans taking in a Soho prostitute and offering her his cash and protection only for her to go back to the streets. Perfect because the schema was shared by everyone (they'd all seen Pretty Woman, to which reference was made in the headline, in the photos - a large shot of Julia Roberts - and of course in the text itself).

After chatting about the story a little I said we could go through the phrasal verbs together; I would have been standing by the board reading out the text and asking them to 'stop' me at phrasal verbs.

At this point a student said: 'We've got 3 copies, we can do it in groups.' Another copy materialised (they were all from the students) and so they worked in groups. So they'd not only produced the material but organised the activity! This went on until we put our work together on the board. The following phrasal verbs emerged:

/ live with / someone
/ come off / the street
/ give up / prostitution
/ lock / s.o. / out /
/ go on / forever

By working through the material together, we shared the process of deciding which were useful, transferable phrasal verbs (as above), which were longer fixed expressions (it would take a lot for me to do something like that) and which weren't phrasal verbs after all (... asking her to leave after an unfortunate chain of events).

They identified not too few but too many phrasal verbs in the text, and hopefully they learned more about the language, as I did, from the process of elimination.

I had no idea what was going to come out of this lesson; all I knew when I walked in was that I had my pens, I was looking forward to it and I was going to find out the students' names, hometowns and occupations. We ended up chatting part of the time, doing a fairly conventional conversation exercise using the students' own questions, doing some work on connected speech, learning some phrasal verbs and a little about what phrasal verbs are and how they work, talking about how the students could help themselves by reading and identifying language use, using a text to do this, and noting language questions the students wanted to raise. I wouldn't pretend the development in part 2 would happen every time; it was fun and satisfying, but if I'd brought in the article myself and told them to comb it for phrasal verbs would it have mattered? (What do you think?) If there had only been one copy and I'd made 3 photocopies?

* * * * *

Sorry to go on at such length.

Finally, a thought about levels. I think the ever-growing number of 'levels' is not merely driven by the need for another Headway course - teachers tend to think they really matter and I wonder if this reflects our Western cultural predilection for breaking things (in this case the learning experience) down into smaller parts. By way of analogy, I'm struck by our use of personal space: in Morocco, for example, everyone eats from the same dish. The issue, although there are etiquette issues involved, is not people's management of their own space, but the food itself. People just pile in the way I think students do if it's apparent that the issue is - learning itself.

Well ... Proficiency skills hour now.

I'm not much of a one for organic food, but are we talking about organic teaching?

Have a good day!



	


	Group: dogme
	Message: 43
	From: David French
	Date: Di Mrz 28, 2000 2:53 

	Subject: Re: pre-int class day 1


	Nice one Luke,

I think the word "organic" is very apt.

Don't worry about the length of it at all. The more the better. It is really helpful to have first hand accounts to reflect on. That document could be the basis of a long discussion on a teacher training course. I'm wondering about presenting it to the teachers here at our staff meeting next week, if you don't object.

I'll try and reflect some points that emerge.

The teacher is prepared and relaxed but unladen with pre-conceptions and materials (reminds me of a martial arts fighter as against Schwarzenegger tooled-up to the teeth). Prepared as a teacher with complex knowledge of the language, its grammar and usage etc. to bring it forth as asked for.

Also psychologically prepared for whatever may emerge. I tend to feel like that more often when I cover than when I have my own class. On a cover you have everything to gain and nothing to lose, and nothing has to link with anything that's gone before.

A question: did you "teach" too much, in terms of analysing the grammar? Were they discovering rules or explaining things to each other?

Language came from the students' own resources, from you and from a text brought in by one of them. I think it makes a big difference that it came from the student. Of course you will bring in texts at times but it's an acknowledgement of their role as partners in the process and also it is often highly motivating as material. Beautiful that the learners had their own copies. I think home-made is often more likely to be organic.

Topics were organically linked to the learners, themselves and their lives.

Great that learners asked specific grammar questions, and particularly good that the learner brought up the expression she had heard in live situations. Again bringing real life into the classroom and an acknowledgement of the students' contribution to the lesson, and the importance of independent learning strategies, encouragement to other learners.

You took part in the question exercise, demonstrating your equal status and that you don't separate yourself from the learners.

The use of incidental language like the snoopy cartoon sequence as a basis for further language work.

Another question: Were there any moments when you consciously withdrew to allow the learners to fill the space?

Your question about performance. Skills vary under the influence of many factors. One of the Polish teachers here, with a high level of language competence told me just today that on some days he wakes up fluent on others it's harder for him to put the words together. I know from climbing that the more you practice given moves the more likely you are to perform them well and close to automatically under pressure – ie. be more consistent. Also the wider the repertoire of skills the more able you are to cope with unexpected demands.

(have you ever noticed that educated native speakers like us often leave off genitive apostrophes, spell 'their' 'there', and don't use question marks at the end of questions?)

i'm on in 1 hour and 25 minutes.

See you,

David



	


	Group: dogme
	Message: 44
	From: Luke Meddings
	Date: Mi Mrz 29, 2000 2:43 

	Subject: Re: pre-int class day 1


	*********** REPLY SEPARATOR ***********

On 28/03/00, at 15:53, David French wrote:

>Nice one Luke,
>
>I think the word "organic" is very apt.

Good - a colleague likes it too.

>Don't worry about the length of it at all. The more the better. It is really helpful to have first hand accounts to reflect on.

Good!

>That document could be the basis of a long discussion on a teacher training course. I'm wondering about presenting it to the teachers here at our staff meeting next week, if you don't object.

Of course not! I've had some very interesting feedback on it from a new colleague who has also got his students to make their own listening tapes - i said I'd forward your and Scott's correspondence on this. At some point we'll have to address the ever-growing archive as it would be great to make it easy for people to get a handle on what we're talking about. I'll report on that tomorrow or Friday; it was interesting teaching the same class yesterday and finding it harder work - as I expected! This colleague, whose name is Dan Humm, has been teaching for less time than us lot but has already experienced the frustrations of teaching in environments where people are not really interested in ideas.

>I'll try and reflect some points that emerge.
>
>The teacher is prepared and relaxed but unladen with pre-conceptions and materials (reminds me of a martial arts fighter as against Schwarzenegger tooled-up to the teeth). Prepared as a teacher with complex knowledge of the language, its grammar and usage etc. to bring it forth as asked for.

Agreed.

>Also psychologically prepared for whatever may emerge. I tend to feel like that more often when I cover than when I have my own class. On a cover you have everything to gain and nothing to lose, and nothing has to link with anything that's gone before.

That's definitely true - my colleague made the point that al mt reports seem to say 'day one' at the top! I have got to week 3, day 3 with my proficiency class, but itstrue that going in to cover a class gives you carte blanche!

>A question: did you "teach" too much, in terms of analysing the grammar? Were they discovering rules or explaining things to each other?

Good question which I'll think about today as we look at conditional sentences ('pre-Int'). I think there's a place for straight-forward teaching - brief summaries and helpful hints - but my approach today will be to follow up on i) the question from the student on Monday, ii) uses of conditional forms which arose naturally during yesterday's lesson and which I noted without comment and iii) the students' own knowledge by asking them to comment on the sentences I noted yesterday. And then ... I'l take it from there, hopefully by summarising andorganising their existing awareness of meaning and usage.

>Language came from the students' own resources, from you and from a text brought in by one of them. I think it makes a big difference that it came from the student. Of course you will bring in texts at times but it's an acknowledgement of their role as partners in the process and also it is often highly motivating as material. Beautiful that the learners had their own copies. I think home-made is often more likely to be organic.
>
>Topics were organically linked to the learners, themselves and their lives.
>
>Great that learners asked specific grammar questions, and particularly good that the learner brought up the expression she had heard in live situations. Again bringing real life into the classroom and an acknowledgement of the students' contribution to the lesson, and the importance of independent learning strategies, encouragement to other learners.

I spend a lot of time trying to encourage students to feel there are brief exercises they can carry out - my back-of-the-envelope exercises - at home... wether they do or not, I - let's say I wonder!

>You took part in the question exercise, demonstrating your equal status and that you don't separate yourself from the learners.

V. important and something I learned, not a 'social skill' I happened to have.

>The use of incidental language like the snoopy cartoon sequence as a basis for further language work.
>
>Another question: Were there any moments when you consciously withdrew to allow the learners to fill the space?

Once I went to the toilet. Seriously - it's a good question, and I'm going to think about it as I teach. It happened more in yesterday's lesson.

>Your question about performance. Skills vary under the influence of many factors. One of the Polish teachers here, with a high level of language competence told me just today that on some days he wakes up fluent on others it's harder for him to put the words together. I know from climbing that the more you practice given moves the more likely you are to perform them well and close to automatically under pressure – ie. be more consistent. Also the wider the repertoire of skills the more able you are to cope with unexpected demands.

Yes.

>(have you ever noticed that educated native speakers like us often leave off genitive apostrophes, spell 'their' 'there', and don't use question marks at the end of questions?)

Is that there tendency

>i'm on in 1 hour and 25 minutes.

And I'm on in half an hour!

All the best

Luke
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	Group: dogme
	Message: 45
	From: David French
	Date: Mi Mrz 29, 2000 3:05 

	Subject: heightened awareness of one''s own language


	Hi Luke,

After your in-depth analysis of those lessons I was watching my language yesterday in my classes, if you get my drift. An example is I used a form with 'will' in a natural way and drew the class's attention to it, as they are struggling with future forms. Exploiting teacher talk seems a rich vein.

What we seem to be doing is giving the things that happen unplanned and unpredictably highest profile e.g. incidental teacher talk, organically emerging conversations, questions and observations from learners.

Later talk emerged, I corrected pronunciation and gave mini-explications.

I don't think i have time now to do the full report but it was amazingly rich from a lot of points of view.

The big idea I'm looking at now is trust. Trusting the process, trusting the learners and myself. This involves leaving space and time and letting tension diffuse. I think it's crucial in our discussion. I think received thinking on teaching militates against this. Penny Ur talks about not letting periods of silence develop (in an examination of keeping discipline with teenage classes).

I was going through the archives on the dogme website just now as I'm going to write an article for our learner independence sig newsletter. There are 40-odd messages on it now!

Question: Is what we're doing teacher-led or something else-led?

How do you see the aspects of learner autonomy in this? I asked the two questions about over-teaching and withdrawing from the process, as you noticed.

See you,

David



	


	Group: dogme
	Message: 46
	From: Scott Thornbury
	Date: Mi Mrz 29, 2000 6:28 

	Subject: Dublin update


	Hi everyoen-
just a rushed update from Ireland - IATEFL Conference
- lots of interest in Dogme - expect rush of new
members! Also David Eastment of IATEFL Issues says
there are at least 5 responses to my article coming
out in the next issue. I have asked him to mention our
group so - again expect an influx.

The plenary was well received and I have to face the
music tomorrow in a Q-andA session. Expect all to go
OK. 

Looking forward to getting back and catching up with
the ongoing and undogmatic discussion.
Cheers Scott

__________________________________________________
Do You Yahoo!?
Talk to your friends online with Yahoo! Messenger.
http://im.yahoo.com


	


	Group: dogme
	Message: 47
	From: David French
	Date: Do Mrz 30, 2000 8:46 

	Subject: Re: Dublin update


	Ta!,

David



	


	Group: dogme
	Message: 48
	From: Luke Meddings
	Date: Fr Mrz 31, 2000 6:58 

	Subject: Re: Dublin update


	Hi folks

I'm on holiday in the Lakes (UK) for a week and look forward to catching up on my return. Thanks for making the last few weeks so stimulating!

Take care

Luke

*********** REPLY SEPARATOR ***********

On 3/29/00, at 9:28 AM, Scott Thornbury wrote:

>Hi everyoen-
>just a rushed update from Ireland - IATEFL Conference
>- lots of interest in Dogme - expect rush of new
>members! Also David Eastment of IATEFL Issues says
>there are at least 5 responses to my article coming
>out in the next issue. I have asked him to mention our
>group so - again expect an influx.
>
>The plenary was well received and I have to face the
>music tomorrow in a Q-andA session. Expect all to go
>OK.
>
>Looking forward to getting back and catching up with
>the ongoing and undogmatic discussion.
>Cheers Scott
>
>__________________________________________________
>Do You Yahoo!?
>Talk to your friends online with Yahoo! Messenger.
>http://im.yahoo.com
>
>------------------------------------------------------------------------
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>------------------------------------------------------------------------
>You have a voice mail message waiting for you at iHello.com:
>http://click.egroups.com/1/2377/5/_/745031/_/954350893/
>
>-- 20 megs of disk space in your group's Document Vault
>-- http://www.egroups.com/docvault/dogme/?m=1


	


	Group: dogme
	Message: 49
	From: Jeremy Harmer
	Date: Di Apr 04, 2000 11:07 

	Subject: The value of metaphor


	Dear all,

I'm venturing onto your turf after a loud discussion with Scott in a Dublin
hotel bar on this issue (well, a group of drummers kept stomping through the
bar - honest - so it was quite difficult to hear and to be heard).

I think the Dogme metaphor needs to be treated with considerably more
caution (and more critically) than some of the stuff I've read seems to
suggest. As an enthusiastic filmgoer I have some problems with what they're
on about - even taking into account that the signed-up members have some
difficulty keeping to their manifesto. But seriously, just imagine: with
their strictures on artificial lighting we would never have had the airport
scene at the end of Casablanca. With their 'no music' policy we would never
have had the (admittedly over-the-top) score as El Aurens rode his camel
through the desert. Yes, I enjoyed 'In the Company of Men' with its rigid
camera and absolutely no music (apart from the scene changes), but (despite
Scott's cycnicism) the music in American Beauty was also stunning, and The
Insider - which I've just seen and admired - would have been impossible
under Dogme conditions. And what about Ennio Morricone's music for various
films etc etc.

OK, I'm a coursebook writer and consumer (amongst other things). But I think
there is something worrying about eschewing the benefits of books, tape
recorders, videos, laboratories, and, Heavens, the Internet and all its
wonders, in favour of a return to some pre-lapsarian paradise

..the land of lost content
I see it shining plain
the happy highways where we went
and can not come again

I absolutely admire teachers who can put together coherent, genuinely
interactive and involving programmes without coursebooks (for example), but
is that necessarily a great virtue - unless you're passionately committed to
it? I think good teachers use all and anything they can to make classes
interesting, involving and *real*. That's why I'm a huge fan of 'live
listening' but also enjoy using taped material because of its variety and
the fact that it's often interesting a/o funny.

Right, I think I'll put on my helmet and flame-proof garments and hope you
don't all blow me up too spectacularly!

Jeremy



	


	Group: dogme
	Message: 50
	From: David French
	Date: Di Apr 04, 2000 12:13 

	Subject: Re: The value of metaphor


	Welcome aboard, Jeremy

> I absolutely admire teachers who can put together coherent, genuinely
> interactive and involving programmes without coursebooks (for example), but
> is that necessarily a great virtue - unless you're passionately committed to
> it?

In answer to this point I'd say that reliance on coursebooks etc. can give
teachers the impression that they're not capable of creating lessons with their
classes without that support. It tends to emasculate their and their learners'
creative powers and ability to come up with their own ideas. It can then lead to
dependence on coursebooks. I've heard teachers comment with great surprise and
delight on moments or discussions in lessons which spontaneously arose,
unplanned, out of the blue which they 'went with'. I think that we are trying to
concentrate on that kind of thing and look at it seriously, rather than treating
it is something that happens unexpectedly and is treated as something that falls
outside the scope of the "lesson".

The following quote of yours is very important and may even be the point where
we may disagree

"But I think there is something worrying about eschewing the benefits of books,
tape
recorders, videos, laboratories, and, Heavens, the Internet and all its
wonders, in favour of a return to some pre-lapsarian paradise"

and shows up the philosophy we are challenging, and this is the whole confidence
trick that Scott was exposing in his dogme article. We're talking about real
conversation (not necessarily deep, possibly even banal), real communication,
with real people, with a teacher who isn't posing, as a basis for learning the
language. If go so far as to compare this with a mystical lost state of grace
then what's going on in the classroom?

David

P.S. I'd be grateful if you could tell me about this punctuation mark **, which
I've seen 4 times in the last few days and how it's used.



	


	Group: dogme
	Message: 51
	From: sthornbury@w...
	Date: Di Apr 04, 2000 1:05 

	Subject: Re: The value of metaphor


	I warned you we might expect some nutters on board!
No seriously - it's great to hear a (mildly) dissenting voice - we 
were getting a bit inward looking. I am preparing a summary of 
impressions from Dublin, plus new developments on the local front -
and will also try and include a considered response to Jeremy. or 
later.
Cheers, scott



	


	Group: dogme
	Message: 52
	From: sthornbury@w...
	Date: Di Apr 04, 2000 5:07 

	Subject: update


	It's me again. Still a bit dizzy from Dublin - must have been the
Guiness.

Things that struck me:

1. Chatting with Duane Kindt by chance, who's a Canadian living in
japan and doing a doctoral thesis on emergent syllabuses. Hope
he will join the group. He told me that Diane Larsen-Freeman (an
applied linguist, David) now prefers the term "second language
emergence" to "second language acquisition".
2. Talk by Mark Clarke, another ap. ling. from Colorado who is
"committed to the view that all natural phenomena can be
udnerstood using a small number of principles" - among which are:

"All natural phenomena exhibit cycles of activity that can be
understood as "the same", with each turn of the cycle being
slightly different. This is what system theorists refer to as "wobble".
This point underscores the importance of paying attention to
patterns of activity" [Makes me think of Luke's rolling ball image]

"All change begins with the notice of difference, a rough synonym
for "information"" Suggests activities in which students "notice the
gap" between their output and the target. E.g. you tell me your
story and then I will reformulate it and you can compare the two
texts.

"Control is immanent in the system - there is no unilateral source
of control over individuals, organizations or society. The best we
can do is use our leverage points to create environments that make
change in a particular direction more likely than change in another
direction."

I like this metaphor of leverage points: it strikes me that this is
what teachers' interventions are. A little nudge here, a little nudge
there. I don't see grammar presentations as being candidates,
unless they are off the cuff ones that emerge out of learners' felt
communciative needs...

Other things that happened at Dublin:

The more I took on the publishers, the more they seemed to want
to buy me drinks. Funny that.

My term "grammar McNuggets" (by analogy to MacDonald's
Chicken McNuggets) seemed to take on - or off. That suggests
that a lot of people are thinking the same thing but didn't have a
word for it.

What else? The talk is going to appear in the book of the
conference, but it won't be out for a while. Meanwhile I am plotting
next year (in Brighton): I thought we could perhaps do a joint thing,
if you (Luke and David - or anyone else for that matter) are game:
Dogme: A pedagogy of bare essentials. Anecdotal, with edited
highlights from this site. And plenty of opportunity for audience
comment, questions etc

And, interestingly, I got back to Barcelona to find this email from
our Director of Studies here:

"Dear Scott,
Back in February when I asked you to do a session at the teacher´s
meeting, I was planning ahead and trying to make sure that there
were input slots for the term. Well, sometimes planning ahead is
wise ... but something has cropped up. At a director´s meeting in
early March the results of the surveys we carried out in November (
the idea was to find out what students look for when they choose a
language school ) were analysed and the directors came to the
conclusion that what our students want from their classes is
emphasis on speaking skills, dynamic, challenging classses where
they are engaged on a personal level. Surprise, surprise. ... At
yesterdays teachers meeting, we discussed things like what
makes a class dynamic, how we can improve the range and quality
of the speaking tasks we set students, how we can become
less"materials bound" and engage the students on a more personal
level rather than imposing language on them ...... very positive stuff
and I saw a real opportunity to carry the whole area over to the
next teachers´meeting. Which is where you come in. I know
this is awfully short notice and you´re a very busy man, but I was
wondering if you could change your talk.

I read your article "A Dogma for EFL" with great interest, the idea is
wonderful. But, we use coursebooks here. New, inexperienced
teachers see the coursebook as a lifeline for the first couple of
years. I still need to know that I have extra material up my sleeve
in case I run dry or the students don´t respond to what I had
planned. So, we need help. How do we go about carrying out
what you proposed in your article and use the coursebook and
keep the students happy ....... .

So, Scott, could you do a practical session explaining how we can
put your proposal into practice ?

Let me know ASAP..."

Who said a prophet is without honour in his own country? After all
the hullabaloo of Dublin, it's nice to come back and still feel
wanted!!!

I'll let you know what I decide to do - well, in fact I've already written
the handout - which I will post here when its creases are ironed
out, in case anyone else wants to use it.

Hope Luke is enjoying himself in the Lakes. As for Jeremy - I'll
deal with you later!!

Bye now.
Scott



	


	Group: dogme
	Message: 53
	From: Jeremy Harmer
	Date: Mi Apr 05, 2000 2:45 

	Subject: Return of the nutter


	Here's the mildly dissenting nutter again (!) to answer 2 of David's points.

The obvious one first: asteristks either side of a *word* sort of highlight
that word and give it extra pulling power. It's a way of compensating for a
lack of italics, bold, underlining etc.

Back to the more substantial matter. One of the best classes I watched as a
DELTA assessor happened when a teacher was faced with a power cut and had to
rely on herself and the board. Very Dogme. Like you I also love the 'magic
moments' classes when things just take off and you get real contact and
conversation etc which may well be banal, but which is often funny (at the
time), interesting, and enjoyable. You see the students' eyes lighting up
all over the place. But (and this is where my dissent comes in) that can't
be guaranteed, nor can you claim that all coursebook material, pre-recorded
videos etc are uninteresting. Me and my students enjoy great dogme moments,
but we also got a lot out of the content of coursebooks and other material
we are/were using. Sometimes we just enjoy it, sometimes we disparage it,
sometimes we abandon it completely.

But I do want to make myself quite clear here (he said pompously). I'm not
especially keen on promoting coursebooks in particular (though there are
many that are very good in parts). What I am keen to emphasise is that the
dogme filmakers came up with an exclusive and essentially restrictive and
recessive manifesto. We may want to remind people of the value of natural
lighting, speech only etc. We may need to remind teachers about the absolute
primacy of real conversation and SS-T contact. But if we say that's all
we're going to do we are cutting them off from the thoughts and considerable
contributions made by other teachers, developers, video makers, speakers etc
etc. So what I can't quite accept is why such cutting off is necessarily a
virtue.

Oh God, I'm repeating myself. Anecdotage. The stage that all materials
developers get to if they spend too much time on their own!

(And I'm looking forward to Scott's *considered* response!)

Jeremy



	


	Group: dogme
	Message: 54
	From: David French
	Date: Mi Apr 05, 2000 3:41 

	Subject: dogme metaphor was booster rocket – another metaphor


	Jeremy,

> So what I can't quite accept is why such cutting off is necessarily a
> virtue.

I agree with you. Scott's original article sparked off the discussion we've had
over the last couple of weeks. But haven't particularly dwelled on that aspect
or taken the metaphor to extremes. Rather we've focussed on and explored "the
absolute primacy of real conversation and SS-T contact" as you term it and how
that can be put back where it belongs.

One of the most interesting parts of the discussion, for me, is how it's
affecting my teaching and my observations of what is going on in the classroom.
The discussion is firmly rooted in what Luke, Scott and I have done or are doing
in our lessons. It's bouncing between the philosophical, theoretical and
experiential.

David

And are the asteriscs only used in email discourse?



	


	Group: dogme
	Message: 55
	From: Karl Kaliski
	Date: Di Apr 04, 2000 8:57 

	Subject: Re: Return of the nutter


	Dear all,

I thought it was about time someone else got in on the Scott, Luke, David
(and Jeremy) show! Actually, I've been following the debate with interest
(for this read trying to keep up with the flood of e-mails) and wondering
where you all get the energy - not to mention the time - for so much!

If I've got this right, the essence of what the group seems to be saying, is
that at the centre of the 'dogme' classroom is 'real people talking about
real things'.

I then wondered if, why this is the case, we don't just do dogme classes in
the bar (maybe some of you wish we could! maybe some of you do!), and I
suppose it's because while real people talking about real things is CENTRAL,
what happens to that real communication - feedback, reformulation, focus on
form (in the task-based, reactive sense of the word) etc. with the help and
guidance of a teacher is a vital part of the language learning process.

But, having said that, it's worth stressing again that it's real
communication that is central and the driving force.

This seems to be consistent with what many researchers are saying, and could
perhaps be encapsulated in the following quote:

"Lightbrown found that learning appeared to be optimal in those situations
in which the students knew what the wanted to say and the teacher's
interventions made clear to them that there was a particular way to say it."
(Sorry haven't got the reference for tthis - I'll try to find it).

Having understood this to be the case, I was interested in a couple of
things that Jeremy mentioned in his second e-mail.

The first of these was the same part that David quotes in his own response:

"We may need to remind teachers about the absolute primacy of
real
conversation and SS-T contact."

("Remind" being the operative word given most of the grammar-heavy books
that teachers have to work with).

The problem I have with this is that with most of the textbooks around these
days it ISN'T real conversation that's central - it's a discrete item
language syllabus. And this seems to be increasingly the case with books
like English File and Reward that both (interestingly) have almost identical
formats - 40 lessons, just about all of them containing a grammar point.

It sounds a bit unfair - not to mention extremely difficult to pull off -
to suggest that teachers use these books and conform to the syllabuses
Directors of Studies draw up (often little more than the grammar syllabus
lifted out of the contents page) AND at the same time act as though real
conversation is of PRIMARY importance in the classroom - because of the
tension between, on the one hand, an approach which has meaning as central,
and on the other a syllabus and textbook which has form as central.

At the same time it's difficult to stress the "primacy of SS-T contact" when
classroom contact is mediated through these kinds of textbooks, syllabuses
and end of year exams, which require so much of the textbook material to be
covered.

The other point I wanted to pick up on was Jeremy's recognition of those
'magic moments when students eyes light up'. He's absolutely right to point
out that these moments can't be guaranteed - but that's the point (and the
beauty?) of working with people - NOTHING can be guaranteed. But I'd like to
stick my neck out and suggest that they are more likely to occur in a
classroom which has meaning as central instead of form.

Perhaps this is because the past simple isn't inherently interesting -
unless you're a linguist. But talking about and comparing first time
experiences is - it's the kind of thing "real" people do all the time.

Feel free to come back at me with "I don't know where you found the energy
and the time to write all of that!"

Bye for now,

Karl
-----Original Message-----
From: Jeremy Harmer <jeremy.harmer@b...>
To: dogme@egroups.com <dogme@egroups.com>
Date: miércoles 5 de abril de 2000 15:49
Subject: [dogme] Return of the nutter


>Here's the mildly dissenting nutter again (!) to answer 2 of David's
points.
>
>The obvious one first: asteristks either side of a *word* sort of highlight
>that word and give it extra pulling power. It's a way of compensating for a
>lack of italics, bold, underlining etc.
>
>Back to the more substantial matter. One of the best classes I watched as a
>DELTA assessor happened when a teacher was faced with a power cut and had
to
>rely on herself and the board. Very Dogme. Like you I also love the 'magic
>moments' classes when things just take off and you get real contact and
>conversation etc which may well be banal, but which is often funny (at the
>time), interesting, and enjoyable. You see the students' eyes lighting up
>all over the place. But (and this is where my dissent comes in) that can't
>be guaranteed, nor can you claim that all coursebook material, pre-recorded
>videos etc are uninteresting. Me and my students enjoy great dogme moments,
>but we also got a lot out of the content of coursebooks and other material
>we are/were using. Sometimes we just enjoy it, sometimes we disparage it,
>sometimes we abandon it completely.
>
>But I do want to make myself quite clear here (he said pompously). I'm not
>especially keen on promoting coursebooks in particular (though there are
>many that are very good in parts). What I am keen to emphasise is that the
>dogme filmakers came up with an exclusive and essentially restrictive and
>recessive manifesto. We may want to remind people of the value of natural
>lighting, speech only etc. We may need to remind teachers about the
absolute
>primacy of real conversation and SS-T contact. But if we say that's all
>we're going to do we are cutting them off from the thoughts and
considerable
>contributions made by other teachers, developers, video makers, speakers
etc
>etc. So what I can't quite accept is why such cutting off is necessarily a
>virtue.
>
>Oh God, I'm repeating myself. Anecdotage. The stage that all materials
>developers get to if they spend too much time on their own!
>
>(And I'm looking forward to Scott's *considered* response!)
>
>Jeremy
>
>
>------------------------------------------------------------------------
>Save 75% on Products!
>Find incredible deals on overstocked items with Free shipping!
>http://click.egroups.com/1/2711/5/_/745031/_/954942353/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 56
	From: G Hall
	Date: Do Apr 06, 2000 12:07 

	Subject: A thought or two


	Hi,

Thanks for the Dogme address Scott. If I can stumble on board the discussion
and tentatively offer a few fairly random thoughts, which are perhaps
slightly unrelated to the previous Jeremy/David/Scott discussion which I've
been following. 

What I like about the 'Dogme' idea is the potential it seems to offer
students to take responsibility for their learning. Without all the
additional materials, it seems that communication in lessons will often
become a negotiating process in which students will have to examine what
they want/need not in terms of 'this bit of grammar, that bit of
vocabulary', but in terms of their day to day development, in both language
learning terms, and in terms of their life away from the classroom. Issues
to discuss might therefore involve -

what are we (students and teacher) going to do in the lessons and/or course?

What do we/you want to do ? 
How are you/we going to do it? 

Throughout the process of this negotiation, opportunities of language
learning come about, as does the right (duty?) for students to decide on and
(hopefully) achieve goals which they set for themselves. I guess this train
of thought could lead me towards the edges of critical pedagogy in which the
students become empowered as genuine participants in local learning, local
lessons, and, to some extent with a local language (going back to debates
about 'whose language is it'). 

I realise that the last lesson was pretty sloganistic (and perhaps
simplistic). Learning 'local language' might be doing learners a
disservice, isn't this a cop out for teachers and other ELT professionals,
would learners be satisfied etc etc. For me, the answers are 'not
necessarily' - it would be a fine balance, but one which could be achieved
with skill and practice, but a consequence is that the classroom (or
wherever the 'events'/lessons take place would have to be a 'safe space'
where learners can develop their language and ideas in readiness for the
outside world. 

I think that's probably enough for a first contribution, and apologies if it
seems a bit unrelated to your discussions up to now. I feel that there are
plenty of threads I've left hanging, so plenty of safe space for comment and
criticism. 

Cheers

Graham 

(for those that haven't met me, which is just about everybody I imagine, I'm
a teacher in based in Newcastle)



	


	Group: dogme
	Message: 57
	From: dan humm
	Date: Do Apr 06, 2000 3:00 

	Subject: organic Thursday


	Dear Luke,David and Scott,
This is a lesson which i recently gave and i believe
that it could be described as an organic lesson.
It involves use of prepared material but i feel that
is justified when the subject is generated by students
and when it is used to change the pace of the lesson
rather than as the lesson's focus. The focus of this
lesson was clearly the chat between the students and
myself and what is interesting for me is that the
subject generated after the text was not one i had
predicted at all.
Please give me any comments you have and also any
comments you have about pacing organic lessons and the
exercises you use to do so.
I look forwqard to further discussion,
Dan

__________________________________________________
Do You Yahoo!?
Talk to your friends online with Yahoo! Messenger.
http://im.yahoo.com


	


	Group: dogme
	Message: 58
	From: David French
	Date: Do Apr 06, 2000 3:45 

	Subject: responses to Karl and Dan


	I'm director of a language school in Cieszyn, Poland. (I've lived in Poland
for about 9 of the last 12 years). I'm enjoying teaching more than I ever
have. I run the Learner Independence SIG here in Poland but I'm finding the
discussion in this group closer to my convictions and observations than in the
SIG. You can check out my 'statement of purpose' on the archive.

I notice Graham gets closer in to learner autonomy than Scott and Luke have up
to now. Graham, could you say something about your interest in critical
pedagogy, empowerment and that angle? It sounds quite Freireian. Is it through
ELT or from another direction?

In answer to Karl, this discussion, and doing new things in the classroom, is
giving me the energy. A lot of energy has been released through the (up to
now) 3-way discussion. As far as time is concerned there isn't any to find. It
gets stolen from somewhere else. That's one of the downsides of internet and
email.

If I could comment on some things you've said.

Karl's
I then wondered if, why this is the case, we don't just do dogme classes in
the bar

At the school here we've been doing a few things like that – and I'm not
necessarily talking about dogme fans. My pre-intermediate group is planning an
evening out (English-speaking) instead of a lesson – their idea. Another
teacher is thinking about having a tea-party in the class to break up the
dynamic a bit. Another teacher invited groups to her house or has gone out on
walkabout trips with them.

Dan's
This could now be the fourth or fifth time that we’ve looked at this point and
each time the explanation is getting stronger.

That I find very convincing and rings a lot of bells with me. With two of my
classes it's the so-called present continuous with it's future aspect;
'Basia's not coming today', 'What are you doing after the lesson?' It keeps
being used in natural ways, or not used, and I hope it's sinking in. That's
how I learned Polish. The primary thing was trying to say something I'd heard
a few times in a given situation and eventually getting it right.

Dan's
I strongly believe that it is still possible to keep the lesson based on
students’ needs and interests and still use materials. The concern is only
whether or not the materials in question interest them and stimulate them.

I'm not using coursebooks with any of my classes this year but we use quite a
lot of materials, a fair amount either brought in (CDs or cassettes) or
constructed or written by the learners (games, texts and tests).

Dan's
Indeed, I believe that it is important to move away from the context of
chatting every so often so as to break the routine and change the pace and the
enthusiasm of the students.

In one class I have, which is called 'conversation', there's a lot of talking,
but the learners like to play some silly games, too, to break up the pace.

I was wondering if any women's voices are going to join this discussion. So
far it's just been chaps.

David



	


	Group: dogme
	Message: 59
	From: sthornbury@w...
	Date: Do Apr 06, 2000 6:02 

	Subject: Welcome aboard


	Nice to hear some new voices - hi Graham (any news on the 
special interest group for teachers we talked about in Dublin??!!), 
and thanks Karl - more than the 50 words you promised, but 
straight to the point. And thanks Dan (I didn't know if this egroups 
thing takes attachments, but it worked like a dream - like the 
lesson seems to have).

Nothing to add - busy preparing the workshop on dogme I have to 
give on Tuesday. Leave you with this thought, though:

"A language course is effective in proportion to the breadth of 
contact with the student's interests and the depth of its penetration 
into his/her emotional life" (Earl Stevick)

Cheers, Scott



	


	Group: dogme
	Message: 60
	From: Jeremy Harmer
	Date: Fr Apr 07, 2000 6:32 

	Subject: Jungle path


	Dear all,

nice to see the group expanding, though it's quite right to point out that
it's only a boy's group so far. For me, however, a far more interesting fact
of its membership is its overwhelmingly native-speaker make up (see below).

The lessons being described - and the classes in the bar - sound very much
like Jim Scrivener's 'Jungle Path' in some book of his (now what was it?) -
well Learning Teaching, of course. The teacher goes in without a specific
plan and it all develops from there. In the book Jim describes this kind of
lesson (and this kind of lesson only) as 'student-centred'. Yet in my
investigations of what students think good teachers are, something that
comes up frequently is that they (students) like to think that teachers have
prepared classes - that they have had the respect and taken the time to
think about what they are going to ask students to do. Surely, it is just as
student-centred to think about a particular group of students and try and
come up with material and activities which are suitable for them as it is
just to go with the flow? Or am I straying away from the point of all this
discussing.

Much more critical, it seems to me, is the fact that most teachers in the
world would perhaps feel less relaxed in true free-fall than native-speakers
do. I am not belittling non-native-speaker teachers - indeed many of them
that I have worked with around the place have astonishing competence in the
language - but many of them are less secure than that. One of the things
that helps such teachers is preparation and material.

Just a thought. Or two. Or three.

Have a good w/e everyone.

Jeremy



	


	Group: dogme
	Message: 61
	From: sthornbury@w...
	Date: Sa Apr 08, 2000 9:55 

	Subject: Re: Jungle path


	Thank heavens for Jeremy - at least there's something to react to! 

First of all - why are there no women? I persuaded Kate Leigh (free 
lance TT-er and very sympathetic to Dogme style teaching if not 
Dogme style films) to join for a bit, but she decided to unsubscribe 
because she felt basically in agreement but didn't need to rehearse 
the arguments with the intensity we were going at it. What does 
that suggest? I don't know. Maybe - as in a lot of things - women 
manage the role discrepancies between pedagogue and human 
being better than men, and don't need to worry it to death.

Jeremy's point about non-native speakers is a good one, and I think 
he is right, that said nnss, however good their command of English 
do - as a rule - feel wary about "winging it" in class - it may also be 
a cultural thing - the teacher as authority, therefore conspicuously 
in control of the direction and content of the lesson...

And this is what coursebooks are for - to provide a sense of 
structure to the whole thing - and why not? This is by way of 
getting back to this issue about coursebooks - an issue that came 
up earlier - is Dogme anti-coursebook, or simply anti-coursebooks 
as they happen to be now (i.e. totally grammar fixated), or, a third 
possibility, pro coursebooks (just as the Dogme film makers 
accept the need for a plot, script, actors - i.e. a degree of artifice) - 
but anti all the other clobber that fills every space in the classroom -
videos, OHPs, photocopies of Murphy, song transcripts.. the pile 
of stuff that I watch teachers walking into classes with, on a daily 
basis?

To repeat what I said once before, on our Dip courses here we 
actively encourage the teachers to work from the coursebook, but 
discourage them to supplement, and try to train them into ways of 
exploiting the coursbook content without making it the prime focus 
of the lesson. This is the thrust of the teachers meeting I have 
been asked to do on Tuesday - and I am attaching (as a Word 
document) the handout I have prepared. Basically, it accepts the 
coursebook as a fact of life, but attempts to provide ways of using 
the coursebook to fashion lessons that are essentially materials 
free, not because that is in itself a good thing, but so as to provide 
space for the meanings and necessities that the *learners* bring to 
the lesson. In Dogme terms, it is an attempt to restore the "story" - 
the inner life of the student - to the learning-teaching process.

These ideas have been out together expressly to help relatively 
novice teachers who - for better or worse - depend on the 
coursebook to provide structure to their teaching. In this sense 
they are a compromise - or better, a bridge towards a more dialogic 
style of teaching - and, I would hope, the same might apply to non 
native teachers who are looking for a pedagogy that is liberating 
without threatening their sense of self worth etc.

Feel free to use this handout in your own staff meetings etc - any 
feedback will be welcome . and I'll let you know who it goes on 
Tuesday.

Cheers, Scott



	


	Group: dogme
	Message: 62
	From: Luke Meddings
	Date: So Apr 09, 2000 4:28 

	Subject: Re: Jungle path


	Hi folks

This is partly a line to Jeremy to say I tried getting in touch using your old e-mail number I had from the Gazette a few weeks ago but couldn't, so it's nice to hear from you - mail me at this address if you want a quick catch-up!: luke@l...

And also to say - as I can't resist it! - that I don't think this is about 'free-fall.' I've been reading very fast thru all the recent correspondence as I just got back from holiday and hope to say more in the week; it's great to hear new voices. But I think the whole thing I learned from the first few weeks correspondence on this was that what I thought might be a kind of free-fall wasn't that at all, that it ties in with some of what we know about L2acquisition (I like 'L2 emergence!'), that it ties in with many strands of teacher experience published or (like mine) emergent, that - bolstered by the knowledge and enthusiasm of colleagues in this group - it is possible to write down ways in which the eye-opening, personally involving communication we're after can be reliably managed.

I don't know if I mentioned the Romanian English teacher in my class - when I explained what I was doing it struck a real chord with her. Her views were very much in tune with ours from a non-native (though highly proficient) speaker perspective. The eye-opening bit, which to me relates to the student being made to feel like a whole person in class, in which they and the teacher are fully present and not playing roles, and in which the teacher not only welcomes their questions but responds to them organically, is only eye-opening when it first happens - it should become a matter of course. After time, someone coming in with a sheaf of photocopies/textbooks might be an eye-opener.

And I agree with David that we haven't really focused on the more extreme implications of the 'cutting off,' but more on the change of focus. As I said to colleagues here when they showed an interest, I reckon a little organic teaching is better than none, whether or not combined with a coursebook.

As for my time (question a few items back) it gets stolen from things which probably wouldn't have got done anyway!

All the best

Luke



*********** REPLY SEPARATOR ***********

On 07/04/00, at 18:32, Jeremy Harmer wrote:

>Dear all,
>
>nice to see the group expanding, though it's quite right to point out that
>it's only a boy's group so far. For me, however, a far more interesting fact
>of its membership is its overwhelmingly native-speaker make up (see below).
>
>The lessons being described - and the classes in the bar - sound very much
>like Jim Scrivener's 'Jungle Path' in some book of his (now what was it?) -
>well Learning Teaching, of course. The teacher goes in without a specific
>plan and it all develops from there. In the book Jim describes this kind of
>lesson (and this kind of lesson only) as 'student-centred'. Yet in my
>investigations of what students think good teachers are, something that
>comes up frequently is that they (students) like to think that teachers have
>prepared classes - that they have had the respect and taken the time to
>think about what they are going to ask students to do. Surely, it is just as
>student-centred to think about a particular group of students and try and
>come up with material and activities which are suitable for them as it is
>just to go with the flow? Or am I straying away from the point of all this
>discussing.
>
>Much more critical, it seems to me, is the fact that most teachers in the
>world would perhaps feel less relaxed in true free-fall than native-speakers
>do. I am not belittling non-native-speaker teachers - indeed many of them
>that I have worked with around the place have astonishing competence in the
>language - but many of them are less secure than that. One of the things
>that helps such teachers is preparation and material.
>
>Just a thought. Or two. Or three.
>
>Have a good w/e everyone.
>
>Jeremy
>
>
>
>------------------------------------------------------------------------
>Whatever you want, chances are you'll find it at one of the hundreds
>of sites in The PointClick Network--like Disney.com, eCost.com,
>FogDog.com and many more. You get paid as you shop and an additional
>10% off any purchase, anytime.
>http://click.egroups.com/1/2994/5/_/745031/_/955128753/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 63
	From: David French
	Date: Mo Apr 10, 2000 3:15 

	Subject: Re: Jungle path


	Answering Jeremy,

With any luck I'll get a few non-native speakers to have a look at the
discussion and the chances are they'll be women as about 70% of the teachers I
know are women.

I'm very prepared for my lessons. I get to know the learners pretty well, e.g. I
know who is shyer and who is more confident, who it's better to ask to act as
manager of a discussion. My lessons are made up of different activities and I
know that some things can be allowed to develop and other things can run out of
steam. Class management is important. I also take my learners' opinions and
suggestions seriously. But I am ready to leave the space for things to happen.

'Going with the flow' requires a lot of awareness and quick thinking on the part
of the teacher, if by that expression we are to understand facilitating
non-structured speaking. I consider that I'm maturing to this kind of teaching –
it's not the easy way out.

To me the skill is setting up a structure within which communication and
creativity can arise. There are a lot of factors involved in preparing the
space, it's just that you don't know what will rise up in it. That's the
learning vacuum. If you've brought in all the materials and activities you don't
leave much space for the learners – unless you do.

Have we had this one? You can only improvise when you're extremely
well-prepared. But the preparation isn't material in terms of armfulls of books,
handouts etc, it's not visible.

I wouldn't agree with Jeremy about who is likely to be more secure in this 'free
fall' (which I think should be defined as a term) native-speakers or non-native
speakers. The whole dogme discussion is challenging a pedagogy which doesn't
tend to encourage the kind of teaching we're talking about. It's not about
language competence.

A good friend of mine who learned English as a second language told me once that
when she speaks English it's her language, to do what she wants with. In other
words she doesn't consider she's borrowing someone else's language, but that's
another issue.

David



	


	Group: dogme
	Message: 64
	From: sthornbury@w...
	Date: Mo Apr 10, 2000 8:54 

	Subject: Teaching from the hip


	Here is a slightly expanded version of the intro to the handout I
posted in the weekend:

Teaching from the hip

Coursebooks are designed to mediate learning. That is, they are
meant to act as a kind of tool, thereby making the teacher’s and
the learner’s task easier. The problem with tools is that they may
not always have been designed to meet the specific needs of the
task in hand. This is one of the criticisms of the “global
coursebook”. Moreover, it is generally accepted that learning a
language involves having plentiful opportunities – not just to learn
the “facts” of the language – but for communicative language use.
Over-use of the cousebook – or use of the coursebook solely as a
means of delivering “facts” about the language – might prejudice
opportunities for authentic use.

And what about these “facts”? Coursebooks are organised around
graded lists of pre-selected grammar items. There is no research
evidence to suggest that such lists match the manner nor the order
in which language is learned. On the contrary, there is evidence to
suggest that language “emerges” naturally through repeated cycles
of exposure, attention, practice and feedback. (Some writers now
talk about “second language emergence”, not “second language
acquisition”). This presents teachers who are using coursebooks
with a dilemma. Do they flog away at the “unlearnable” grammar
syllabus; do they abandon the book altogether; or do they try and
thrash out a compromise?

Here is a compromise. The idea is to use the coursebook, but
sparingly, and, above all, to dispense with “imported” materials. At
the same time, the idea is to include activities that provide optimal
exposure, attention, practice and feedback, thereby maximising
the chance of language emergence. Whatever grammar work is
done is based on what emerges as the outcome of the following
planning strategies...



	


	Group: dogme
	Message: 65
	From: dan humm
	Date: Mi Apr 12, 2000 2:42 

	Subject: With our feet firmly on the ground


	Dear All,
There are a number of points which have been raised
recently which need clarification.
The first is the now much discussed concept of 'free
fall' teaching. I agree entirely with David when he
says that a teacher engaged in this organic teaching
style needs to be much better prepared than a 'normal'
teacher would.( Following the organic analogy; could 
normal teaching be considered battery farm teaching as
the students are so controlled? Just a little light
flippancy)It's clear to me and certainly was made even
clearer when I began these classes that it is
impossible to teach this way unless you know your
stuff. Therefore, can it be free fall when you have
such a firm base of knowledge ?
The second point is Jim's idea of respect. I believe
that this is a crucial point to address and it is
certainly true that students appreciate a teacher who
has gone to the trouble of being very prepared for the
lesson. However does this only refer to material
preparation ? In my opinion it is more respectful to
the student if a teacher can answer any of his/her
doubts and not if they show that the have spent a long
time making materials. It is certainly flattering if
students believe that teachers spend hours before each
class preparing however this time factor can be shown
with a summary of the lesson much better than with a
bunch of photocopies and laminated sheets.
This leads on to my next point. Something I've been
doing recently is preparing classes based on errors
I've noticed or requests from my students for grammar
points. This is obviously much more respectful as it
deals directly with their needs and concerns. A
teacher who is locked into a dictated syllabus does
not often have the freedom to do this and it is this
which is the danger of coursebooks if nothing else.
Thanks for the discussion,
Dan 


__________________________________________________
Do You Yahoo!?
Send online invitations with Yahoo! Invites.
http://invites.yahoo.com


	


	Group: dogme
	Message: 66
	From: àñó øéðñ÷é
	Date: Mi Apr 12, 2000 3:14 

	Subject: 


	To whom it  may concern:
 

I am an English   teacher   in  Israel. I've heard about  your  forum form David French and I would  like to join.
 

My Email  is :    ajr5@internet-zahav.net
 

 

 

Sincerely,
Paula  Rinsky  


	

	


	Group: dogme
	Message: 67
	From: dan humm
	Date: Mi Apr 12, 2000 4:48 

	Subject: Welcome to the group


	Dear Paula,
It's great to have a woman's input in the group. At
the moment as I'm sure David has told you it is
definitely just a boy's club. We also need to have
some non-native speakers in the group so if you can
think of anyone please tell them about the group.
Dan

__________________________________________________
Do You Yahoo!?
Send online invitations with Yahoo! Invites.
http://invites.yahoo.com


	


	Group: dogme
	Message: 68
	From: G Hall
	Date: Mi Apr 12, 2000 6:12 

	Subject: From where I left off...


	Hi

The e-mail's been down for a few days - maybe I've missed the most recent
comments (well, that's my excuse for going off at a tangent again). David,
you asked me about how I've perhaps gone towards critical pedagogy within
EFL. Here goes - I'll be as brief as possible (and I think, somewhere along
the line, that it all leads towards dogme ideas) ... 

Within an ethical critique John Rogers made of EFL, the quote 'a lot of
English is taught, but not much learned' has really stuck with me. I have
taken this on to mean there is often a mismatch between teaching and
learning, including the "imposition" of inappropriate, often centralised
syllabuses, technologies, textbooks, methodologies etc. I guess I also tend
towards the (not unrelated) view that really we're still in the dark as to
what exactly learners learn during a lesson and how they learn it. As many
people have noted, lessons might be about different things for different
learners.Therefore how can factors 'external' to the learner (textbooks,
sylabuses etc.) really solve this problem? What about the learners'
internal factors ('readiness'/personal interests/moitivation etc)?

I've started wondering if Freirean ideas can help approach these issues.
Firstly, there is the move away from seeing learners as 'passive
receptacles' to whom knowledge is given towards learners who start to create
knowledge for themselves. This starts a move from external towards internal
factors affecting learning. It might also deal with making the
classroom/lessons genuinely appropriate to the learners. 

However, the whole liberation issue with Freire is probably too much for the
EFL/ELT industry. Perhaps, therefore, it is reasonable for us as teachers to
limit our horizons to what actually goes on on the classroom. Which brings
me to Dogme...

I suppose it all depends on how you see the classroom. For me (and maybe I'm
too pessimistic), because of all the uncertainty about what's really being
learned/going on, and if interaction is the key to language learning (again,
as many people maintain), then maybe the best we can hope for as teachers is
to provide opportunities for interaction and (therefore) opportunities for
learning. The nature, content, and values of the interaction are what might
re-assert the 'social ownership' of the learners. This isn't just asking
the learners what they want to do, but genuinely negotiating with them
throughout the course of lessons - negotiation itself becomes
content/learning opportunity, as the how and the what of the classroom
become inter-related (there's a fair bit of Candlin's ideas somewhere in
there). This would mean that teaching "cannot be transplanted, it must be
re-created" ( another quote -Wallerstein), and leads me towads notions of
'small cultures' (Adrian Holliday), localism, empowerment etc.

This would lead to a change in the whole social genre of the lesson,
teachers becoming facilitators helping learners to generate choice, rather
than offering them choice, and enabling them to reach goals that they set
for themselves. I'm not (I think) saying this would involve absolutely no
materials, but what it would involve is preparation by teachers in terms of
thinking through the needs of the learners, the social context within and
outside the classroom, how to generate appropriate opportunities for
learning etc.It seems to me that this could/should all be far less
materials/technology driven than at present (... and there's the return to
the ideas of dogme). It would also involve preparation by learners (whereby
they would take more responsibility for their learning). I think it
involves the ideas of respect and a sound knowledge base that Dan/David/Jim
have mentioned. 

That's a pretty brief summary of how I got to Freirean ideas and towards the
ideas we've been talking about - I hope it retains some degree of coherence
(and relevance). Maybe its a bit theoretical, but in my ideal world it would
be possible. I've 'adapted' a Freirean quote to summarise - 'pedagogy with
the learner, not for the learner'. Again, nice and glib.

All the best

Graham



	


	Group: dogme
	Message: 69
	From: sthornbury@w...
	Date: Mi Apr 12, 2000 7:24 

	Subject: Re: With our feet firmly on the ground


	Following up on Dan's point:

This question of planning came up in the teachers meeting I gave
yesterday on Dogme-type principles (but incorporating the use of
the coursebook). Some teachers seemed to think that
reactive/organic teaching might require more preparation –
especially if there is less use of the coursebook - but it seems to
me the very opposite and this is what I was attempting to prove.
With a few basic lesson “formats” or planning macro-strategies the
teacher can in fact generate enough language form the learners (or
from him/herself) to provide the “text” of the lesson (see the
handout I attached a few days back). Of course, it’s then another
matter as to what you do with that text – and this is where
experience comes in. In that sense, you need a life time’s
preparation to be able to react constructively and appropriately to
students’ errors – I suppose. But then again, I like to think that
even inexperienced teachers can rely on their intuitions sufficiently
to provide the kind of feedback that students need. We tend to
know when students have made an error, even if we can’t always
explain it. But it’s probably not explanations that the students need
– they simply need to know that X is not possible in this instance
and that Y would be better. At the risk of repeating myself, I have
to quote one of my favourite teaching descriptions – the novelist
Edmund White’s account of his private Italian teacher (from The
Farewell Symphony):

“Her teaching method was clever. She invited me to gossip away in
Italian as best I could, discussing what I would ordinarily discuss in
English; when stumped for the next expression, I'd pause. She'd
then provide the missing word. I'd write it down in a notebook I kept
week after week. ... Day after day I trekked to Lucrezia's and she
tore out the seams of my shoddy, ill fitting Italian and found ways
to tailor it to my needs and interests.”

Obviously this kind of reactive, reconstructive teaching works fine
one-to-one – but is whole other ball game with a class.
Nevertheless, the principle still holds – let the learner(s) lead.
Thereafter the problem is not a planning one so much as a
management one.



	


	Group: dogme
	Message: 70
	From: Scott Thornbury
	Date: Mi Apr 12, 2000 7:32 

	Subject: Housekeeping


	Dear all, 
You know that if you miss messages on your home email, you can catch 
up with everything on www.egroups.com/group/dogme
Cheers, scott



	


	Group: dogme
	Message: 71
	From: David French
	Date: Do Apr 13, 2000 9:15 

	Subject: new thoughts


	When I read the dogme contributions sometimes I'm nodding in agreement or
thinking that someone's phrased something very well. At other times someone says
something that introduces something new (for me) which makes me have to look at
what I do in the classroom. Graham did that with his following comment:

'This would lead to a change in the whole social genre of the lesson,
teachers becoming facilitators helping learners to generate choice, rather
than offering them choice, and enabling them to reach goals that they set
for themselves.'
Graham

This seems to be taking them from being consumers to actively creating their
learning environment. It's helping the learners to move to a new place of
greater control over their learning and the direction it takes.

One thing I've been mulling over recently is that once a learner finds him or
herself in a real conversation, on holiday or at work they are in a fast-moving
learning situation with unexpected structures flying at them in no particular
order, new expressions, new words etc. It's like riding the rapids, you can't
think about the last obstacle for too long, as the next one's looming up.
Shouldn't it be our responsibility to make the classroom as close to that
uncertainty as we can? Not all the time, of course, and with the right back-up
from peers and teacher. And then help the learner to know what resources are
available and what strategies can be used.

Glib quote (possibly already used): Most people learn to ride a bike by, well,
riding a bike rather than learning about the rules of riding a bike from a book.

Scott made this comment:

'Thereafter the problem is not a planning one so much as a management one.'
Scott

I get the point and the shift of emphasis is right. But management within this
style of teaching is different from the giving instructions, giving out handouts
and dividing into groups that could go on. Is management the right word?

Question:
Have any of you people who are teaching this way had a downer, when the talk
didn't take and no-one stepped in to fill the learning vacuum? What to do?

A rich crop this sunny Thursday morning.

Welcome to Paula.

David



	


	Group: dogme
	Message: 72
	From: G Hall
	Date: Do Apr 13, 2000 10:22 

	Subject: RE: new thoughts


	David,

Following: 

'Thereafter the problem is not a planning one so much as a management one.'
Scott

I get the point and the shift of emphasis is right. But management within
this
style of teaching is different from the giving instructions, giving out
handouts
and dividing into groups that could go on. Is management the right word?


Perhaps a word that could be used instead of management is 'maintenance'
(of learning environment/opportunity etc.). This, I think, adds to what I
was trying to say about teachers being facilitators. The idea of 'classroom
maintenance' (or learning environment maintenance) also seems to be a
concept in which learners can also play a part (going back to ideas of
learner responsibility and participation in the how/what of the classroom).

Moving on a little to:

Question:
Have any of you people who are teaching this way had a downer, when the talk
didn't take and no-one stepped in to fill the learning vacuum? What to do? 

From a maintenance perspective, this situation might then become an issue of
'how to rebuild (and maintain) the learning environment?'. Perhaps rebuild
the atmosphere/environment by any means appropriate/necessary -e.g. a change
in tempo/a switch to a /a brief break from the 'talk' to a non-'talk'
activity which I know learners like etc. I think that learners can recognise
that they have play a role to play in this process. 

I don't think this is remotely revolutionary, nor do I think that it's a
significantly different process from what might happen when other types of
teaching/activities breakdown, but, if followed by a refocusing on what
we're trying to do and how we're trying to do it, maybe it will work. 

Right, that's a fair chunk of today's time gone!

Cheers

Graham



	


	Group: dogme
	Message: 73
	From: Luke Meddings
	Date: Do Apr 13, 2000 11:01 

	Subject: Re: new thoughts


	Sunny Thursday morning?
Get me a ticket to Poland!
More messages will follow

*********** REPLY SEPARATOR ***********

On 4/13/00, at 10:15 AM, David French wrote:

>When I read the dogme contributions sometimes I'm nodding in agreement or
>thinking that someone's phrased something very well. At other times someone says
>something that introduces something new (for me) which makes me have to look at
>what I do in the classroom. Graham did that with his following comment:
>
>'This would lead to a change in the whole social genre of the lesson,
>teachers becoming facilitators helping learners to generate choice, rather
>than offering them choice, and enabling them to reach goals that they set
>for themselves.'
>Graham
>
>This seems to be taking them from being consumers to actively creating their
>learning environment. It's helping the learners to move to a new place of
>greater control over their learning and the direction it takes.
>
>One thing I've been mulling over recently is that once a learner finds him or
>herself in a real conversation, on holiday or at work they are in a fast-moving
>learning situation with unexpected structures flying at them in no particular
>order, new expressions, new words etc. It's like riding the rapids, you can't
>think about the last obstacle for too long, as the next one's looming up.
>Shouldn't it be our responsibility to make the classroom as close to that
>uncertainty as we can? Not all the time, of course, and with the right back-up
>from peers and teacher. And then help the learner to know what resources are
>available and what strategies can be used.
>
>Glib quote (possibly already used): Most people learn to ride a bike by, well,
>riding a bike rather than learning about the rules of riding a bike from a book.
>
>Scott made this comment:
>
>'Thereafter the problem is not a planning one so much as a management one.'
>Scott
>
>I get the point and the shift of emphasis is right. But management within this
>style of teaching is different from the giving instructions, giving out handouts
>and dividing into groups that could go on. Is management the right word?
>
>Question:
>Have any of you people who are teaching this way had a downer, when the talk
>didn't take and no-one stepped in to fill the learning vacuum? What to do?
>
>A rich crop this sunny Thursday morning.
>
>Welcome to Paula.
>
>David
>
>
>------------------------------------------------------------------------
>1.6 Million Digital Images!
>Download one Today from Corbis.com
>http://click.egroups.com/1/3356/5/_/745031/_/955613671/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 74
	From: David French
	Date: Do Apr 13, 2000 11:00 

	Subject: article for IATEFL Poland Learner Independence SIG newsletter


	Dear All,

I'm attaching the article that's going into our newsletter.

Also a request.

It would be great if we, me included, could give examples from real classes as often
as possible. I think the strength of the discussion comes from the interaction
between real incidents and the reflection on them and reference to a broader
theoretical base. It can be things that 'worked' or didn't 'work'. To me nothing's
more powerful than direct experience and arguments without back-up in reality ought
to be exposed. That's the famous bullshit detector. Some statements have the 'ring of
truth' about them and, although we haven't experienced them yet, there's a hunch that
it works like that. Then we look out for that phenomenon.

I have two classes this evening and I'll put something on about them forthwith.

David



	


	Group: dogme
	Message: 75
	From: Luke Meddings
	Date: Do Apr 13, 2000 12:53 

	Subject: Re: article for IATEFL Poland Learner Independence SIG newsletter


	Hi David

Thanks for this, I think it's excellent. I'm trying to rush less into writing and taking time to reflect maybe more than I was before my break - it's a bonus to be sharing this and lesson experiences with Dan and other colleagues on site. I think your point about the influence of the publishers is very important.

A big encouragement to me is people finding this approach working at different levels and in both mono- and multi-lingual classes.

On the coursebook side, I was talking about this with colleagues yesterday; one gripe I have with coursebooks for use in adult education ELT is that they are more suited to school-age learners. The puff from Heinemann for their new coursebook, titled with perhaps ill-advised candour Inside Out, contains a shot of the first unit - Friends - half a page taken up with a shot of Ronaldo, shots of other celebrities etc - and, granted, some personalisation exercises. But as you say so well in your article, talking about ourselves in class is fascinating in itself and doesn't need the decoration which seems to say 'this would be uninteresting without the pix.' In other words, the coursebooks aren't even aimed at the market I'm working in, irrespective of other concerns. Secondly, I'm not anti-coursebooks per se - I think a good teacher can be effective using whatever approach suits them. I just think there are better ways of doing things in many classroom contexts. I think your article balances pragmatism and passion really well.

Incidentally, there was a point in my lesson today (Advanced) where the chat broke down into two quite separate conversations in English of the sort teachers habitually break up, ie they were completely unconnected with the previous shared class reference point and had nothing whatever to do with the teacher! I listened in and helped one group (and then the whole class) identify the 'hair of the dog' as the phrase they were looking for, and 'nail-file' as the key word in the other group. Then we checked language to do with immunisation on the one hand, and revised different meanings/uses of the word file. Like you, I think our correspondence helped me to understand the process and make the most of what was happening. One danger with coursebooks is that they are so closely-constructed that they lead the teacher almost by the hand through the lesson - and if the teacher is being led by the hand, how interested are they going to be? I've been there, and I know - I was bored and more worried about following the sequence in the teacher's book than anything else. This might be fine in the post CELTA year or two, but my experience is that teachers can not only be more responsive and effective by becoming more independent of published materials, but can also enjoy their work more - with the knock-on effect of this on the student.

That's all for now!

Luke


*********** REPLY SEPARATOR ***********

On 13/04/00, at 12:00, David French wrote:

>Dear All,
>
>I'm attaching the article that's going into our newsletter.
>
>Also a request.
>
>It would be great if we, me included, could give examples from real classes as often
>as possible. I think the strength of the discussion comes from the interaction
>between real incidents and the reflection on them and reference to a broader
>theoretical base. It can be things that 'worked' or didn't 'work'. To me nothing's
>more powerful than direct experience and arguments without back-up in reality ought
>to be exposed. That's the famous bullshit detector. Some statements have the 'ring of
>truth' about them and, although we haven't experienced them yet, there's a hunch that
>it works like that. Then we look out for that phenomenon.
>
>I have two classes this evening and I'll put something on about them forthwith.
>
>David
>
>
>------------------------------------------------------------------------
>eLerts
>It's Easy. It's Fun. Best of All, it's Free!
>http://click.egroups.com/1/3080/5/_/745031/_/955619967/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 76
	From: sthornbury@w...
	Date: Do Apr 13, 2000 7:15 

	Subject: Re: article for IATEFL Poland Learner Independence SIG newsletter


	Great article, David - you capture the spirit of Dogme with clarity
and an engaging sense of excitement. (Any chance of giving it a
wider exposure? E.g. the international SIG newsletters)

Talking of exposure I have just put together the synopsis of a
workshop I will be giving in Gioania, Brazil in July. It goes like this:

(Title) Stop teaching! Training teachers to talk

Despite the lip-service that is given to more process-oriented
models of teaching, current training seems still to focus on
teaching-as-instruction rather than on teaching-as-interaction, or
even teaching-as-talk. I will describe how, in our in-service Diploma-
level courses at International House, Barcelona, we attempt not
only to rehabilitate the role of teacher as interlocutor, but, in
seeking to resolve the paradox between instruction and
conversation, aim at restoring the big C to Communicative
Language Teaching. Drawing on the psychological and educational
theories of Vygotsky, Bruner, and Freire, among others, a
theoretical model that underpins CLT will be presented. I will show
how teaching principles are derived from this model and integrated
into our training programme, with special reference to the "teacher
talk" assignment in which trainees collect and analyse examples of
their classroom interactions. At the same time, I will be putting the
case for what is called "a pedagogy of bare essentials", and will
relate the development of the "Dogme ELT" group – a group of
teachers committed to a “dialogic” pedagogy and rejecting a
dependence on imported materials. (See
www.egroups.com/group/dogme). As an example of how computer
mediated communication can support and maintain the training and
development of teachers, this experience has been revelatory.
Moreover, I am particularly interested in guaging to what extent
such principles are a) appropriate and b) transferable to the
Brazilian context, and the session will be
structured to allow discussion of these issues.

The reference to the Brazilian context follows on from Jeremy's
criticism that the Dogme model is a somewhat exclusive one in
that it privileges native speaker teachers. It is interesting, apart
from anything else, that Brazil was, of course, where the notion of
a "dialogic pedagogy" was nurtured. Freire's principles are
enshrined in the new National Curriculum parameters, according to
an article a recent TESOL Quarterly (Critical Pedagogy in ELT:
Images of Brazilian Teachers of English, by Cox and Assis-
Peterson, TQ 33/3). But when they interviewed 40 teachers of
English, depressingly though perhaps not surprisingly, they found
them to be "unaware of critical pedagogy". Nevertheless, the
writers conclude "We as Brazilian teacher educators, together with
our student teachers, need to deconstruct the ready-made packets
of principles, methods, techniques and materials in Elt that are
imposed by the centre and passively consumed by the periphery...
If we want to change the route of ELT in Brazil and form
empowered teachers, responsible for their practice and able to
construct their own methodologies and materials, we need to
question the supremacy of linguistic and technical competence to
the detriment of political competence".

Question: Is my taking Dogme to Brazil just one more instance of
imposition from the "centre"?

Sleep on it.
Scott



	


	Group: dogme
	Message: 77
	From: sthornbury@w...
	Date: Do Apr 13, 2000 10:02 

	Subject: Stories


	In response to David's request for more classroom ideas. I have to 
re-tell this story (I told it at the teachers' meeting I gave on Tuesday 
- forgive me Rob for going on about it) about a breakthrough in my 
teaching that - now I realise - was utterly consistent with Dogme 
principles. This happened after I had been teaching I suppose 6 
months. I was in Egypt and had a beginners class that I was 
enjoying a lot, because they were keen, highly motivated students, 
and were uncomplainingly allowing me to frogmarch them through 
an incredibly structural, drill-and-repeat, type programme. 
Somehow it must have occured to me (I don't know what prompted 
it) that they could probably do more than I was letting them, so one 
day I decided to abandon the book and let the brakes off a bit. I 
started the class but sticking on the board a picture - it happened 
to be a cover of TIME magazine (OK so I brought something into 
the classroom - but that was IT!) featuring the king of Saudi Arabia. 
I stuck it up without comment, and took a seat to the side of the 
class. They stared at me expectantly - I did nothing. Eventually 
one student said something like "Saudi Arabia" and looked at me. I 
made no response. A few more adventurous students followed with 
the odd word here and there - "desert", "oil", "hot" etc. The story 
that had prompted the magazine cover (US arms sales to Saudi) 
also started to emerge - mainly lexically. Soon they stopped 
appealing to me for support, and let words and phrases pop up 
almost like a free association exercise. After what must have been 
ten minutes or so, and when they seemed to have exhausted 
themselves, I gave the board pen to one of the students and said 
"OK, I'm going out for 5 minutes: write up a summary of what you 
said." I popped my head in 5 m ins later and they all shouted . No, 
not yet. The board as already half full. Another 5 minutes later I 
came back in. They had filled the board. I went through it, word by 
word, sentence by sentence, reformulating and explaining. And 
that was the lesson. Without a doubt it was a "critical incident" in 
my development as a teacher. It took me years -decades actually - 
to map it on to some kind of principled base. I also know that it had 
a lot to do with my particular relationship with that class (I still 
remember the names and faces of some of those students - and 
this was 25 years ago!) as well as a certain devil-may-care attitude 
on my part, thanks to the freedom that I was able to enjoy in that 
particular school - and also, perhaps, because the whole language 
teaching thing was poised on a cusp - within a year or two the first 
waves of the communciative approach were breaking on the shore. 
Also - interstingly - we had bugger-all materials - you simply had to 
be inventive -it was that or First Things First!

More stories, please!



	


	Group: dogme
	Message: 78
	From: David French
	Date: Fr Apr 14, 2000 9:51 

	Subject: Re: More Stories


	Yesterday I taught my beginners. They were free-talking in pairs and threes
and I was hovering. The most talkative students weren't at the lesson
yesterday, leaving the getting-blood-out-of-a-stone ones. I noticed that in
the space of about 5 minutes they did the same thing half a dozen times.
Someone would say a word in English (which they knew) and immediately said
the same word in Polish, looking around at their colleagues or at me for
reassurance and confirmation. I pointed this out to them afterwards and we
had a laugh about it, I suggested they might have a drop of Polish 'czysta
wódka' or something before the lessons. One of them commented that they
bring this with them from school, where no-one dares to say anything in case
they get laughed at by peers or possibly ridiculed by the teacher for a
mistake.

But they keep wanting to speak, and often suggest speaking as a group, when
they often clam up until they are drawn out by me or one of the more
talkative members.

But that doubting, inhibiting mechanism, as you can imagine, destroys
fluency and any chance of thinking ahead. I have it with French. An
Englishman running a plenary said a few words in French at our IATEFL Poland
conference in November. I was squirming with embarrassment in case he messed
it up. Then I thought, 'Hold on, the vast majority of people here are
talking in a second language and I don't have that response with them.' The
feeling came from 20 years ago and my French GCE.

OK dogme'ers, what's the answer? Time and faith in people's natural
abilities to change?


My trip down memory lane.
I really enjoyed my first year of EFL teaching (in Poland 88-89), but what I
enjoyed was the residential courses we did where you could put together
various non-coursebook project and skills stuff. From the beginning what I
enjoyed was working with what the learners had or almost had (zone of
proximal development?), and seeing what would come up

But my regular classes with the coursebook were a grind. After the first
year I felt I wasn't making any progress as a teacher because I just
couldn't work out this business of presenting the grammar items and knowing
what to do first and then continue laying on the layers of the subsequent
tenses in the right order.

Now I'm beginning to see why I found it frustrating.

David



	


	Group: dogme
	Message: 79
	From: David French
	Date: Fr Apr 14, 2000 10:25 

	Subject: shackled by the teacher''s book


	Luke, 

One danger with coursebooks is that they are so closely-constructed that they lead the teacher almost by the hand through the lesson - and if the teacher is being led by the hand, how interested are they going to be? I've been there, and I know - I was bored and more worried about following the sequence in the teacher's book than anything else. This might be fine in the post CELTA year or two, but my experience is that teachers can not only be more responsive and effective by becoming more independent of published materials, but can also enjoy their work more - with the knock-on effect of this on the student.

I've just come back to this after sending that message about my first year of teaching. It was my first job after my Certificate but working with the coursebook/teachers's book had the same effect on me as you've described. 

David 
  



	


	Group: dogme
	Message: 80
	From: G Hall
	Date: Fr Apr 14, 2000 11:05 

	Subject: and more...


	An example of 2 situations which started out in a very similar way, but then
diverged quite noticably, with implications for the teacher.

Students (mixed nationality; of a limited mixed level (intermediate to
upper-intermediate)) arrive in Newcastle to study on degree courses and
attend our language support classes. Early in the first semester, it seemed
reasonable to spend time asking them how they were finding things, as a
basis for finding out what they might need from the course. Starting in
pairs, the only guidance they were given was 'How are you finding
Newcastle/Britain? Have you any likes/dislikes/difficulties?'. The
discussion really seemed to flow - it was motivating, often amusing,
occasionally learners would ask for vocabulary, but generally, they managed
extremely well. We broadened to a class discussion, learners suggesting
ideas, others agreeing, commenting etc. As I had hoped , various 'problems',
both language and culture -related emerged (is there an ethical problem
here?), but nothing too threatening (e.g. the Newcastle accent confused, but
amused them, causing difficulties in understanding; how and where to find
out about things in the town etc...). It was also really good for building
a class dynamic.

Having discussed 'difficulties', I felt obliged to ask them if they could
think of any 'possible solutions'. It seemed to me that to raise problems
might be good in that it showed they were all in the same boat/not alone,
but it would be really unsatisfactory to leave them totally unaddressed.
The subsequent discussion was far more difficult, perhaps because they
simply couldn't think of any solutions having been in Britain for so short a
time (in which case perhaps we'd gone too far with the discussion), or
looking at solutions maybe moved the problems from 'something new' to
'something I've got to deal with' . The learners came up with a few ideas
which I hope helped, but it was quite a difficult part of the class, and one
that I've not found any solution to. However, as the 'difficulties' weren't
too terrible, the rest of the class continued nicely.

Moving to early in the second semester, the membership of the class changed,
with students who had not previously taken a language support class joining.
They had, however, been in Newcastle for about 4 months by this point.
Again, as a basis for negotiating the course 'syllabus', we commenced a
similar discussion. This proved to be a much more serious affair. Some of
the learners had clearly encountered problems which they had found
frustrating, and at times incomprehensible (largely to do with cultural
attitudes to studying within the university). The dislikes/difficulties far
outweighed the 'likes', the most serious being 'my tutor is not doing his
job properly'/'we can't get to speak to native-speakers' etc. As the person
who had asked students to put their thinking into words (and in some cases,
perhaps, there thinking might have crystallised by talking), I felt it was
extremely important to try to address/offer some hope in these situations (I
also felt pretty responsible for the way things were going). Strangely
enough, however, the subsequent discussion took off as the learners
addressed issues that were really quite important. This was really nice (and
a relief to me). However, some learners remained extremely angry about the
issues raised, and at times in the class, I felt pretty helpless. 

In a way, however, I am glad I tried to follow this through, as it's
something I really believe in. The difficulty seems to be what to do once
problems/difficulties are raised, and how to deal with them in a way which
is appropriate to both a language classroom and the learners' lives
generally (without falling into the trap of being shallow). So, was/is it a
mistake to take this on? Can dogme be dangerous? Should teachers be
counsellors?


Moving on, as David said yesterday, you read these messages and find
yourself nodding in agreement. Therefore, Scott's comment: 

As an example of how computer 
mediated communication can support and maintain the training and 
development of teachers, this experience has been revelatory. 

This really strikes a chord. Something Dick Allwright was working on was an
idea of 'Exploratory Practice' - "Exploratory Practice involves a
continuous, relevant and sustainable exploration within, and not in addition
to, existing pedagogy". As far as I can remember, he was trying to
encourage/prompt teachers to establish networks in which they explored what
was happening in their classrooms. At that time I looked into it, e-mail/the
internet wasn't quite so massive as it is now (although we're only talking a
few years ago) and I think Dick envisaged local networks. Obviously this is
still possible, but as this discussion shows, the potential provided by
technology is massive. Interestingly enough (perhaps this is relevant for
your workshop discussion Scott), his initial work in this area was based in
Brazil via the Cultura Inglesa in Rio de Janeiro. Whilst they may not be
100% interested in the dogme ideas, the idea of disseminating classroom
ideas and practice was certainly starting to be developed. I can't remember
too many other details but might be able to dig something up if it's
relevant. 

Away for a while. No doubt stacks to read when I get back. Thanks for the
discussion.

Graham



	


	Group: dogme
	Message: 81
	From: àñó øéðñ÷é
	Date: Fr Apr 14, 2000 7:22 

	Subject: áòðééï: and more...


	Guys, This is your token "gal" . I took the liberty to be just
a voyeur for the past few days. I back tracked and tried to catch up
with your very lively conversations. I wonder if I have the drive
to keep up with you guys. But never say die before you try.
I find what you're talking about refreshing . I agree there is too
much emphasis on text books not only from the teacher's point of
view but from the students. I see it as being part of the
great consumer society which also confirms one's love for gadgets
whether its just laminated pictures or a multi media packet.
I myself am fairly new at teaching - 3 years in an open school and a
few years before that teaching privately. Moreover, I have no
teacher training which has its plusses and minuses. Advantage wise, I
instinctly go for "just talking" . However, when I'm alone and
into self criticism, I think how I should have pointed out a
certain grammatical structure or reconstructed a vocabulary list to
learn or some other eductional activity. But I've never totally
given up the idea that it was a great lesson just for what it
was - a lively conversation.
I certainly think experience can be a help - mainly in giving
one confidence to go with the flow and the dead stops . I also
think there's an animated type of personality that would do better
with the dogme type of teaching.
As for personal stories, I had a few groups of adults. Not having
any experience with anyone over 9, I reached for a text book. It
was based on supposedly real situations, taped conversations which
the students were supposed to replay. After a few awkward and
sometimes embarassing situations, I put the book aside and we just
talked. They enjoyed themselves, gained confidence in and improved
their English. However, we barely touched reading and writing.
How do you fit learning to read and write into a Dogme type
learning enviroment?
I now teach a Jr. High School kid privately. This time I
confidently started out just talking. We decide on a topic at the
end of the lesson and we both have to research it. Actually, I feel
I learn more from him . He's explained black holes to Greek
Mythology to me. We've recently also started working on writing .
I'm also taking a more back seat approach. He writes about what
fancies him, I begin by correcting spelling and grammar. But I'm
more interested in helping him see where I don't understand and
having him express himself more clearly or in a more interesting
way.
As has been said, this is all very easy when there's one or a few
students. The large classroom is an entirely different challenge.
I'll leave it dangling here ...........
Paula



	


	Group: dogme
	Message: 82
	From: Jeremy Harmer
	Date: Sa Apr 15, 2000 3:33 

	Subject: Coursebooks


	Dear all,

I have enjoyed reading all the latest contributions. Actually I find almost
nothing to disagree with. The dialogic nature of properly mediated teaching
and learning seems completely unexceptionable to me. Scott's article on
'teaching from the hip' reflects perfectly (I think) what a thinking
approach to coursebook use should/might be.

Although the discussion has moved on somewhat, I thought you might be
(vaguely?) interested in the summary of a session I did in Lima in January
saying that studying coursebooks on TT courses is really productive - though
please note that "the result of this may be to convince trainers and their
trainees not to use them again, but that's not the point." Coursebook design
and use provide the focus for discussion and exemplification of just about
every issue in teaching and learning - after all, just look at how
prominently the topic has featured in this egroup!

That's all for the moment.

Jeremy



	


	Group: dogme
	Message: 83
	From: David French
	Date: Mo Apr 17, 2000 10:42 

	Subject: Re: Coursebooks


	This discussion has two strands, in a way.

One is dismantling certain assumptions about EFL teaching which are widespread.
They are linked to publishers, power and making money.

The other is the pedagogy we are interested in and developing (if only for
ourselves).

I don't use a coursebook with any of my 5 classes this year, which each has a
quite different characters and aims. In my case you could say, 'If the
coursebook hadn't been invented, it wouldn't be necessary to create it'.

I'd be quite happy talking about the pedagogy without mentioning coursebooks.
But there's the tension between what we are proposing and the existing state of
affairs.

It's like the essay topic in English schools 'should we wear a uniform or not?'.
To me that's a non-existent argument. If I set up a school there wouldn't be a
uniform so the argument's meaningless, as it is other countries of the world.

"The dialogic nature of properly mediated teaching and learning seems completely
unexceptionable to me."

Jeremy, that comment I would say is a little disingenuous, if that's the right
word. It sounds like you're saying, let's all pack up and go home, there's
nothing really to talk about.

I also have what I consider to be a "thinking approach to coursebook use" I
think they generally squeeze the life and creativity out of lessons and impede
learners in becoming independent users and creators of new language.

You argue that coursebooks should be at the heart of teacher training. That, I
would say, is where we fundamentally differ. I can say that for myself, I can't
speak for other members of this group. We might start thinking that we all agree
with each other and then there'll be no point having this discussion.

So, Scott, where do you stand?



	


	Group: dogme
	Message: 84
	From: David French
	Date: Mo Apr 17, 2000 10:44 

	Subject: Ten Radical Changes to Traditional Teaching


	Ten Radical Changes to Traditional Teaching

1) Phrases, not individual words, are the basic
components of any natural text.


2) We should be working not with the smallest possible
unit – phonemes – but with the largest – lexical items.


3) Sentence grammar is only part of grammar.


4) Grammatical accuracy is a late acquired skill –
whatever the teacher's supposed priorities.


5) Authentic, often spoken lexical examples, are the
best, most memorable, foundation for grammar
generalisation.


6) Most standard EFL rules are untrue or at best
half-truths as likely to confuse as help.


7) You don't learn to talk by talking – you learn to talk by
listening.


8) Noticing and (often silent) reflection are as important
for acquisition as productive activities.


9) Repeating the same activity is, subject to certain
conditions, the most effective way of encouraging
effective learning.


10) Teaching does not cause learning and no amount of
practice can guarantee acquisition, there is not even
much evidence that it facilitates acquisition.
Until we start by thinking about language and learning,
we can't hope to understand what the teacher should be
doing.

Michael Lewis from LTP (Language Teaching Practice)

(I don't have the date)



	


	Group: dogme
	Message: 85
	From: Luke Meddings
	Date: Mo Apr 17, 2000 2:23 

	Subject: 3 rejoinders rejoindered


	Today's contribution ...

This all comes out of conversations with colleagues, including Dan (also on this e-group). Here's a brief answer to three classic rejoinders to a dogmetic/organic approach.


1) I wouldn't want to go into the classroom taking nothing with me

Well ... you can be 99% sure that you will know all the words and structures which may emerge during the lesson. You will have x number of hours/weeks/months/years teaching experience behind you which will help you choose what emergent language to analyse, how to pace the emergent stages of the lesson, how to involve as many students as possible, and so on. You will also have back-up/failsafe routines in mind which can be used if all else fails.
In other words, you take a great deal with you as knowledge and experience, readiness and enthusiasm. Unlike the Emperor in the tale, you aren't naked at all. The meeting of a teacher and students who want to teach and learn respectively* creates enough of a dynamic without any extras (which is not to say that materials and machines can't be used, but that they should be seen as secondary, as back-up). The setting is a reasonably predictable one - the idea that 'anything could happen' is false; indeed while 'any' language may emerge, this will happen within fairly predictable boundaries.

*I'm referring to the (young) adult education model with which I'm familiar!


2) Students enjoy and express a need for structured tasks

Students also respond well to routines: as they become familiar with the different ways in which the emergent language can be developed, in which they can practice it independently and in class, a different kind of confidence grows.


3) Students need to have something to take away with them

The students can make their own notes during the lesson (self-management) and can receive a report at the end of the lesson/end of the week in which the language which emerged is summarised (Dan organised this well in his example lesson report).


Any feedback gratefully received,

All the best

Luke



	


	Group: dogme
	Message: 86
	From: sthornbury@w...
	Date: Mo Apr 17, 2000 2:27 

	Subject: Method, coursebooks and madness


	First of all, in response to Paula's piece. This thing about training - 
I was reminded of a teacher's account that Stevick includes in "A 
Way and Ways" (the book that when I first read it blew me away 
like nothing had done since my initial training). He quotes:

"Four years ago I was looking for any kind of job I could find. I 
happened to get one teaching ESL to a class of six women from 
various parts of the world who spoken no English. I had never heard 
of ESL before. The salary was poor and I didn't know if I wanted to 
pursue a teaching career, therefore my approach was very casual 
and low pressure. My method usually consisted of thinking up a 
topic to talk about, introducing it, and encouraging each student to 
express her feelings.

In spite of my casual approach, the teaching job was extremely 
pleasant. I had a deep empathy for anyone who was facing a 
language barrier because I had just returned from a trip around the 
world alone and as a monolingual.

They all started speaking English fairly well after the first two 
weeks of class... I didn't attach much significance to the progress 
that the women made. I had no idea how long it took people to 
learn a language.

Gradually I became quite career-oriented, and made a conscious 
decision to be a top-notch ESL teacher.. I had guilt feelings about 
the casual way I taught those first six women, and my teaching 
evolved into the traditional authoritarian style with the textbook 
dominant. Over the years, it has gotten to where I feel frustrated if a 
student takes class time to relate a personal anecdote.

I can look back on these four years and see a gradual decline in 
the performance of my students... My present style of teaching 
bypasses the students' feelings and basic needs, and 
concentrates on method. I never see successes like those first six 
ladies."

This seems to be to have the resonance of a "Dogme parable". It 
very much chimes with the "de-skilling" work we do on the Diploma 
course, trying to undo the years of "method-style" teaching 
trainees come with, in which the students' "feelings and basic 
needs" were bypassed. It seems that there is a route that most 
teachers go through - what I call "pre-method" (as in the example 
above), "method" and then "post-method" (if they are lucky). 

However - and this is the rub - I think there is no escape from this 
pattern of development - as in all things, a technicist phase may be 
the inevitable result of that desire to become a "top notch" 
professional, after the (admittedly pleasant and carefree) fumblings 
of the inspired amateur. Musicians and sportspeople perhaps 
experience the same developmental trajectory. 

What is important is to push through that - accumulate a tool box 
of robust techniques, and then attempt to recapture that first heady 
rapture - "bliss was it then to be alive" etc - and resume contact 
with the students once more. Perhaps initial training should take 
more responsibility, however, to alert novice teachers to the fact 
that there is "life after method", and not to get bogged down in 
techno-rationality. (I know that Karl has been working towards this 
end on his recent preservice courses).

However, it is because I (grudgingly?) see that for many teachers 
this technique-focused (as opposed to learner-focused) stage is an 
inevtiable consequence of their need to gain both authority and 
professional self respect that I also see a role for the coursebook 
(notice that in Stevick's teacher's account, he talks about the 
"textbook dominant"). It is not for nothing that coursebooks, in 
some coutnries (e.g. Latin America) are called "methods": the 
coursbook is the material realisation of technicism, and without it 
many novice and (Jeremy's point) non-native teachers would be 
disempowered. So my quarrel is not so much with coursebooks 
per se, but with the way they are - or have evolved. Personally, I 
would prefer to teach without a coursbeook - and usually do - but I 
can quite see why many teachers either want to or have to (let's 
not underestinate institutional and even cultural constraints). The 
point of the handout I gave out at the teachers' meeting the other 
week (see Message 61 attachment) was to show that the use of 
the coursebook was not incompatible with a stripped down, 
dialogic pedagogy, especially if the teacher focuses on the topics 
and texts, and aims to maximise production, particularly where this 
is personalised. What there doesn't seem to be any real 
justification for is anything else, in the way of materials - 
coursebooks being quite fat enough already, thank you.

Now, the ways in which coursebooks could be better than they are -
well that's the subject of another message.



	


	Group: dogme
	Message: 87
	From: Richard Bradford
	Date: Mo Apr 17, 2000 3:29 

	Subject: does this reach you?


	Hello,

can you please subscribe me to your discussion group, if possible.

Many thanks.

Richard Bradford



	


	Group: dogme
	Message: 88
	From: Luke Meddings
	Date: Mo Apr 17, 2000 4:37 

	Subject: Re: yes it reaches us


	Hi Richard

I think you're already subscribed! Otherwise this wouldn't have reached us

Look forward to hearing from you

Luke

*********** REPLY SEPARATOR ***********

On 17/04/00, at 16:29, Richard Bradford wrote: 

>Hello,
>
>can you please subscribe me to your discussion group, if possible.
>
>Many thanks.
>
>Richard Bradford
>
>
>------------------------------------------------------------------------
>Make money at pointclick!
>Hundreds of retailers with tons of discounts!
>http://click.egroups.com/1/3418/5/_/745031/_/955982894/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 89
	From: Luke Meddings
	Date: Mo Apr 17, 2000 5:55 

	Subject: Re: Method, coursebooks and madness


	The Stevick quote is great - it seems to me that like the other inspirational teacher-writers you (Scott) and others quote, Stevick is concerned with the 'how' as much, or more than, the 'what.' The 'what' debate will run and run, and more on that below. By the 'how' I mean an attempt to define something which may contain an indefinable element - I think there is an element of magic or mystery that arises in a successful learning situation, something to do with a generosity of spirit that emerges when constraints fall away between the people involved in the learning process, ie when they are fully present in the classroom and stop being like 'teacher' and 'students' engaged in 'tasks' - in ways which aren't just quasi-spiritual flim-flam. And many of these attempts to describe the 'how' touch on epiphanies reached when the 'what' falls away.

It's not to do with pre-planned hocus-pocus, its to do with helping create and then 'holding' (Open Space term) the space where this generosity of spirit can emerge.

To draw a film parallel (my first one so I have a couple of lives left!), there's a wonderful moment in Louis Malle's 'Au Revoir les Enfants' where all the disparate people living and working in an isolated school in WWII France are watching a Charlie Chaplin film. The shared laughter palpably bonds the people in the audience and - momentarily, which is what makes it moving - the tensions are dissolved and everyone is part of the same experience. I sometimes feel like this on a very good day when people from all around the world, some of them living the most exhausting lives to get through their studies in London, palpable relax into the class environment. There are a hundred ways to get here, and I'm not suggesting that the teacher should be a clown, but I never got into this zone wen I was using coursebooks in a conventional way. I'm not talking daily epiphanies, just a feeling of inclusion - and I think the less clutter there is, the better.

>This seems to be to have the resonance of a "Dogme parable". It
>very much chimes with the "de-skilling" work we do on the Diploma
>course, trying to undo the years of "method-style" teaching
>trainees come with, in which the students' "feelings and basic
>needs" were bypassed. It seems that there is a route that most
>teachers go through - what I call "pre-method" (as in the example
>above), "method" and then "post-method" (if they are lucky).

I'm interested in your Diploma course - on mine we were explicitly 're-skilled', ie reminded how to do the 'basics' such as eliciting a word thru daft mimes, etc. I thought at the time - there must be some of what you call 'post-method' experience we could share that would be more valuable ...

>However - and this is the rub - I think there is no escape from this
>pattern of development - as in all things, a technicist phase may be
>the inevitable result of that desire to become a "top notch"
>professional, after the (admittedly pleasant and carefree) fumblings
>of the inspired amateur. Musicians and sportspeople perhaps
>experience the same developmental trajectory.

I agree about patterns of development, though they are probably different with different people. My initial fumblings were pretty unpleasant - and I'm talking ELT here. Mind you, ...

>What is important is to push through that - accumulate a tool box
>of robust techniques, and then attempt to recapture that first heady
>rapture - "bliss was it then to be alive" etc - and resume contact
>with the students once more. Perhaps initial training should take
>more responsibility, however, to alert novice teachers to the fact
>that there is "life after method", and not to get bogged down in
>techno-rationality. (I know that Karl has been working towards this
>end on his recent preservice courses).

Again - for whatever reason, quite possibly because I didn't teach before doing the CELTA at ih, there was no initial bliss, just a feeling of crabbed inadequacy. And of course one needs to accumulate procedures that work - which might not work for everyone equally. The teacher's particular skills and preferences also have weight.

>However, it is because I (grudgingly?) see that for many teachers
>this technique-focused (as opposed to learner-focused) stage is an
>inevtiable consequence of their need to gain both authority and
>professional self respect that I also see a role for the coursebook
>(notice that in Stevick's teacher's account, he talks about the
>"textbook dominant"). It is not for nothing that coursebooks, in
>some coutnries (e.g. Latin America) are called "methods": the
>coursbook is the material realisation of technicism, and without it
>many novice and (Jeremy's point) non-native teachers would be
>disempowered. So my quarrel is not so much with coursebooks
>per se, but with the way they are - or have evolved ...
>coursebooks being quite fat enough already, thank you.

>Now, the ways in which coursebooks could be better than they are -
> well that's the subject of another message.

Agreed!

A final thought - a year ago the closest Scott I knew was of the Antarctic - now I am in fairly close contact with three Scotts. Is anyone else experiencing this and is a global trend?

Plus, has anyone won the $1000 cited below? Or indeed earned it in ten years in ELT??

>------------------------------------------------------------------------
>You can win $1000!
>Just one of 1000 great reasons to visit eGroups!
>Click here:
>http://click.egroups.com/1/2865/5/_/745031/_/955978090/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 90
	From: sthornbury@w...
	Date: Di Apr 18, 2000 8:17 

	Subject: Re: Ten Radical Changes to Traditional Teaching


	I'm not sure if Micahel Lewis qualifies for the Dogme Hall of Fame. 
While he is a tireless lambaster of the canonical grammar 
syllabus, he wants to substitute it with 50,000 collocations - a 
case of out of the frying pan... if you ask me. This is the trouble 
when linguists (in the sense of self-styled language experts) have 
the running - in contrast, say, to learning experts - their agenda is 
always language rather than "languaging". They grab a description 
of language that fits their temperament and then cobble together a 
methodology to "transmit" that description. Lewis's methodology is 
vague to say the least - seems to amount to a lot of exposure to 
(authentic) texts, underlining of "chunks" - and wait and see. In this 
sense he takes on board a heavy dose of Krashen - the listen 
before you talk view. But by downplaying "real talk" and 
foregrounding reflective study of language data, he threatens to 
return the classroom to chalk-and-talk type teaching, or at least 
text-and-tippex.

In terms of his ten radical points:

1) Phrases, not individual words, are the basic
components of any natural text.

Depends on what you mean by "basic component", but, yes, 
thanks Michael for sensitising us to the holophrase as a building 
unit of text and of fluency.

2) We should be working not with the smallest possible
unit phonemes but with the largest lexical items.

We should be working with text - which is really the smallest 
coherent unit of meaning. Preferably the learner's text.

3) Sentence grammar is only part of grammar.

True, but enough grammar talk, Michael!

4) Grammatical accuracy is a late acquired skill 
whatever the teacher's supposed priorities.

This is true and worth instilling in trainee teachers - but it doesn't 
mean we have to go soft on accuracy, just get real.

5) Authentic, often spoken lexical examples, are the
best, most memorable, foundation for grammar
generalisation.

I'd say that we can put more faith in the fact that the acquisiiton of 
fixed phrases etc may create a bedrock of language which is 
available for later analysis. It certainly provides a useful beach head 
into fluency.

6) Most standard EFL rules are untrue or at best
half-truths as likely to confuse as help.

Well, rules are rules - give me a memorable rule of thumb over a 
linguist's more accurate description any day.

7) You don't learn to talk by talking you learn to talk by
listening.

Listening is necessary but not sufficient.

8) Noticing and (often silent) reflection are as important
for acquisition as productive activities.

Yes - language learning seems to involve conscious cognitive 
processes - but this doesn't mean endless grammar lessons either.

9) Repeating the same activity is, subject to certain
conditions, the most effective way of encouraging
effective learning.

Yeah, task repetition is a winner - the challenge is to get sts re-
doing task without them going "but we did this already!"

10) Teaching does not cause learning and no amount of
practice can guarantee acquisition, there is not even
much evidence that it facilitates acquisition.
Until we start by thinking about language and learning,
we can't hope to understand what the teacher should be
doing.

But the teacher can provide optimal conditions for language 
learning - one of which is a classroom dynamic that motivates 
learners to do the things Michael is talking about - like listening, 
talking and noticing. A motivating classroom dynamic is one where 
the learners aren't bored rigid doing language-focused work without 
doing any actual languaging - and one where the texts are 
participant produced rather than invented/imported .

But, to Michael's credit, he did say this (in The Lexical Approach)

"Despite the many thousands of language teaching books in print, 
and the enormous range of real material already available, initiation 
courses frequently encourage teachers to make their own material -
write exercises, make flash cards and the like. Gimmicks are 
exalted above theory and knowledge. Instead of playing with 
scissors and pink cardboard, trainees could more usefully study 
the principles which underlie the selection and organisation of 
materials of some of the many excellent coursebooks which are 
readily available" (p. 191)

(This ties in with Jeremy's argument of a few postings back. As a 
publisher himself Lewis isn't going to abandon the coursebook 
without a struggle, but I think he is right about what he calls "The 
pink card syndrome")

Remember Ashton Warner and "the roaring in the chimney"? (See 
message 9, if you're a newcomer).



	


	Group: dogme
	Message: 91
	From: Luke Meddings
	Date: Di Apr 18, 2000 5:59 

	Subject: Re: áòðééï: and more...


	Hi Paula

>Guys, This is your token "gal" .

Well, I'm the token Luke - I don't think it really matters what sex correspondents are, though it might be interesting to look at the group composition and speculate why it's the way it is at any given point. Open Space theory proposes that 'whoever turns up is the right people' - and I agree.

>Advantage wise, I instinctly go for "just talking" . However, when I'm alone and
>into self criticism, I think how I should have pointed out a
>certain grammatical structure or reconstructed a vocabulary list to
>learn or some other eductional activity. But I've never totally
>given up the idea that it was a great lesson just for what it
>was - a lively conversation.

The main focus of what we're talking about is that a lesson can be both these things - that lively conversation provides the raw material for the language work; the chat and the language analysis are complementary, not mutually exclusive.

> I certainly think experience can be a help - mainly in giving
>one confidence to go with the flow and the dead stops . I also
>think there's an animated type of personality that would do better
>with the dogme type of teaching.

I'm not sure about this - it depends what you mean. Dogme teaching as I think most of us understand it is a calm, relaxed approach to learning. It doesn't require a performance, and it doesn't require clowning around (in fact it cuts out time-wasting mimes, etc). On the other hand I think being an 'animated' person is essential to being a successful teacher in any context and using any method. It isn't exactly that one needs to have personality - we all have personality. It's whether we're able to show
it in a classroom situation!

>As for personal stories, I had a few groups of adults. Not having
>any experience with anyone over 9, I reached for a text book. It
>was based on supposedly real situations, taped conversations which
>the students were supposed to replay. After a few awkward and
>sometimes embarassing situations, I put the book aside and we just
>talked. They enjoyed themselves, gained confidence in and improved
>their English. However, we barely touched reading and writing.
>How do you fit learning to read and write into a Dogme type
>learning enviroment?

Good question which others could probably answer better than me! For reading, I sometimes use minimal input - very short texts, eg three paragraphs from a newspaper article - and dictate it to the class before getting them to dictate it back to me, so I can put it on the board. In other words it's an active approach, getting to work on the text immediately. Then we work on verb forms/grammar, vocabulary or discursive features.

Writing can be generated as easily as conversation from students' own experience. My approach is to aim for frequent bits of short-text writing so writing doesn't seem like something unusual or tedious, and to integrate written work into the conversation wherever possible. I might ask students to note down on small bits of paper what they did at the weekend, correct this and ask them to reformulate what they wrote as necessary, use that as a basis for conversation (perhaps by exchanging their answers and saying who they think did what, or whether they would have enjoyed doing the same), and then look at language points arising from either the written or spoken stages on the board, selecting points that might have the widest application - which relates to larger class tuition.

>I now teach a Jr. High School kid privately. This time I
>confidently started out just talking. We decide on a topic at the
>end of the lesson and we both have to research it. Actually, I feel
>I learn more from him . He's explained black holes to Greek
>Mythology to me.

That sounds great!

>------------------------------------------------------------------------
>Win $1000 this Friday!
>Go to:
>http://click.egroups.com/1/2892/5/_/745031/_/955740603/
>------------------------------------------------------------------------
>
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	Group: dogme
	Message: 92
	From: sthornbury@w...
	Date: Di Apr 18, 2000 8:48 

	Subject: Re: áòðééï: and more...


	Here's a writing idea that works a treat - and it's very Dogme. Find 
an excuse for students to interview you - e.g. it's post-Easter - 
what did you do? In groups of about three they prepare questions, 
one at a time, which they write on to slips of paper (that's the only 
materials needed -it helps if the pieces of paper are different 
colours per group). They give these papeers to you as soon as 
they have written them and you write the answer on the same slip 
and return it - but only on the condition that the question is 
correctly formulated (well a little lee way here - you can also make 
a note of some questions for later analysis). Groups are firing 
questions at you and it's a job to keep up, but keep up you do. 
Note that the whole exchange is written. When you think they have 
more or less extracted your story from you, tell them that now they 
have to write it up (in 3rd person) using the information they have 
gleaned. They do this, ordering the material appropriately - i.e. the 
order they will write it up in is not necessarily the order they got the 
information. What's nice is that they can incorporate neat 
expressions etc from your answers into their text. Then they read 
each other's text - there's a real incentive to,as different groups will 
have elicited different information from you - the reading task is 
simply to spot the differences.
Later you can go back to the questions - and the texts -for some 
post-task language work.



	


	Group: dogme
	Message: 93
	From: David French
	Date: Mi Apr 19, 2000 2:28 

	Subject: Re: Ten Radical Changes to Traditional Teaching


	Scott,

You came out of your corner punching on this one!

David



	


	Group: dogme
	Message: 94
	From: David French
	Date: Mi Apr 19, 2000 2:35 

	Subject: It''s amazing what they come up with


	My beginners class of women from a paint factory, ages 25-50ish had the
following task for homework.

Bring a few English sentences that you come across in your everyday lives
into class.

Today we had:
A wooden box containing Dilmah tea with various things written on it, like
advertising spiel, ingredients, best before
An Easter card from English speaking relatives
Words from a form that had to be filled in at work e.g. last name, first
name, address, city
Odd phrases taken down from a Polish film with English sub-titles

Variety is the spice of life.

David



	


	Group: dogme
	Message: 95
	From: Richard Bradford
	Date: Mi Apr 19, 2000 6:27 

	Subject: (no subject)


	Hi,

My name is Richard Bradford and I've just joined the dogme group so I'd
like to tell you a few
things about myself before I introduce you to a typical sample of a
student's work so you can
judge for yourselves as to whether my theories/methods have any worth,
as I too do not use a
coursebook.

First of all, I'm a newish teacher, yet to complete my 3rd year of EFL
teaching. I teach at all levels,
from beginner to CAE, and all ages, from 10 to 45 - in groups of 1 to 18
students, in lessons from
45 minutes to 10 hours (with breaks).

Secondly, I have never taught with nor believed in using a coursebook;
I've considered many but
never for more than 2 minutes at a time as they bore me stupid and don't
relate to my
student-focused teaching ideals, which dogme seems to be about. To
answer a previous
discussion point, as a new teacher I didn't feel the need to have the
support of a coursebook -
quite the contrary. Actually I didn't want the imposition of
pre-structured, pre-defined and
pre-ordained language tasks, topics, vocabulary and grammar structures;
why would anyone want
that? In my lessons students have the freedom to learn what they decide
they need to know to
complete their communicative task in the way they have decided to
complete it.

Thirdly, I have never introduced specific grammar structures at a
pre-ordained time. Again,
students obtain what they decide they need to know to complete their
communicative task in the
way they have decided to complete it.

Finally, I have had some problems with students feeling lost due to the
sudden 'loss' of dictated
grammar/vocabulary/topics. Some voted with their feet and left - anyone
else had that kind of
experience or got any suggestions about how to best avoid it in the
future? Those that stayed
made great progress like the author of the following piece, which was
written in class, using
student chosen photos as stimulus, in 15 minutes flat. Judge for
yourselves what level you think
she is, using the scale of Beginner (year 1), Elementary(2),
Pre-Intermediate, Intermediate, Upper
Intermediate, FCE, Post FCE, Pre CAE, CAE, Post CAE, Pre CPE and CPE.
This student is with
me for the second year running and is by no means the best in the class.
Two minor mistakes
were student corrected, with my guidance, but the rest is entirely as
the student wrote it and now
follows:

"My name is Ania - I'm 22 years old and I'm the most tired woman in the
whole world. I try many
times to find my own way in this damn world. Nothing is like in movies
or books - you know -
romance, or something like that... I live in a little village where
everybody knows you even better
than you can know yourself.
I'm learning in a small university where sometimes you know more than
teachers. I've a boyfriend
who thinks only about himself. I have parents - they would see me as
judge or advocate of law
and I'm only a musician who plays for fun... So I'm going to travel to
places like in that picture. I
need silent and I want to be alone only with my problems and ideas for
next year. When we will
met next time I will be smiling again...
Ania."

So, answers on an electronic postcard. Which level do you think this
student should be placed at
and why?

Furthermore, what do you think learning a language is primarily about? I
have my views on this
and I`m curious as to whether they fit in with yours - i.e.: I think
traditional EFL grammar
presentation of pre-selected tenses and vocab sucks and, in the light of
my experiences, feel able
to go as far as to say that it should be dropped altogether, and to say
it with some confidence.
That`s just my opinion - what`s yours?

So ends my first step into this discussion group. I look forward to
reading your venerable answers
and will write again soon, perhaps to try to defend myself. There are no
problems in this world,
only the new results of new attempts.

Have fun,

Richard

PS. Anyone interested in applying NLP?



	


	Group: dogme
	Message: 96
	From: sthornbury@w...
	Date: Mi Apr 19, 2000 10:38 

	Subject: Re: Richard''s approach


	>My name is Richard Bradford and I've just joined the dogme group 
so I'd
like to tell you a few
things about myself 

Welcome aboard Richard. Once again, it's good to hear a new 
voice, and one, what's more, that comes from the classroom. The 
questions that follow are not "loaded" in the sense that I am trying 
to steer you to an agenda of my own. They simply result out of a 
genuine curiosity with what you are doing. One thing, for example, 
I'm curious about (in the light of recent comments) - were you 
trained in the "traditional" way - i.e. Cambridge or Trinity pre-service 
course? If so, how did you develop your coursebook-free 
approach? Was this something that your tutors encouraged? If not 
(UCLES or Trinity), where does your approach come from? I.e. did 
it develop through contact with like-minded souls in your institituion 
- or was it influenced by the way you yourself had been 
taught/learned a foreign language? Or none of the above?

>before I introduce you to a typical sample of a
student's work so you can
judge for yourselves as to whether my theories/methods have any worth,
as I too do not use a
coursebook.

Q: In what way is this work typical? What do you do that elicits 
work like this? How do you respond to it? (Questions we'll come 
back to). More to the point - why do you set this work up in 
opposition to coursebooks? Is the implication that - working with 
coursebooks and all that that entails - e.g. pre-selected syllabus, 
grammar focus etc - you wouldn't get this kind of student 
production? I suspect this is what you are saying - and I am with 
you - but I am interested to know what it is about coursbooks that 
inhibits this kind of text, and whether the fault is with coursebooks 
per se, or simply with the way that they are now.

>First of all, I'm a newish teacher, yet to complete my 3rd year of 
EFL
teaching. I teach at all levels,
from beginner to CAE, and all ages, from 10 to 45 - in groups of 1 to 18
students, in lessons from
45 minutes to 10 hours (with breaks).

>Secondly, I have never taught with nor believed in using a 
coursebook;
I've considered many but
never for more than 2 minutes at a time as they bore me stupid and don't
relate to my
student-focused teaching ideals, which dogme seems to be about. To
answer a previous
discussion point, as a new teacher I didn't feel the need to have the
support of a coursebook -
quite the contrary. Actually I didn't want the imposition of
pre-structured, pre-defined and
pre-ordained language tasks, topics, vocabulary and grammar structures;
why would anyone want
that? 

There's many teachers who would go along with you, but can't 
because they are constrained by their institutions, the exams, the 
parental expectations, or the expectations of the head of training of 
the company they do business with. In other words, what is special 
about your institution that you have been able to avoid all these 
pressures?

>In my lessons students have the freedom to learn what they 
decide
they need to know to
complete their communicative task in the way they have decided to
complete it.

Question: what or who decides the "communicative task"? Does it 
emerge out of, say, some discussion/analysis of the students' 
needs/interests? Or is it what you feel like doing when you walk 
into the classroom? Or does it emerge naturally out of the first few 
minutes of class chat? Or none of the above?

>Thirdly, I have never introduced specific grammar structures at a
pre-ordained time. Again,
students obtain what they decide they need to know to complete their
communicative task in the
way they have decided to complete it.

>Finally, I have had some problems with students feeling lost due 
to the
sudden 'loss' of dictated
grammar/vocabulary/topics. Some voted with their feet and left - anyone
else had that kind of
experience or got any suggestions about how to best avoid it in the
future? 

This is a big question, maybe THE big question, i.e. the on the 
back of whose answer Dogme ELT either sinks or swims. If you 
lose the trust of the students, so what? One possible answer is 
simply to talk to them and tell them frankly what you are doing. 
With a class I took over for two weeks, and where I practsied some 
Dogme principles, I was lucky in that, when I asked them to write a 
few sentences about what they wanted and what they didn't want 
from the course, they were all fairly emphatic that they didn't want 
cement blocks of grammar dumped on them, and that they wanted 
to TALK - this gave me a fair amount of leverage. But what about 
the students who want the cement? Do we ride rough shod over 
their needs/expectations? 

>Those that stayed
made great progress like the author of the following piece, which was
written in class, using
student chosen photos as stimulus, in 15 minutes flat. Judge for
yourselves what level you think
she is, using the scale of Beginner (year 1), Elementary(2),
Pre-Intermediate, Intermediate, Upper
Intermediate, FCE, Post FCE, Pre CAE, CAE, Post CAE, Pre CPE and CPE.
This student is with
me for the second year running and is by no means the best in the class.
Two minor mistakes
were student corrected, with my guidance, but the rest is entirely as
the student wrote it and now
follows:

>"My name is Ania - I'm 22 years old and I'm the most tired woman 
in the
whole world. I try many
times to find my own way in this damn world. Nothing is like in movies
or books - you know -
romance, or something like that... I live in a little village where
everybody knows you even better
than you can know yourself.
I'm learning in a small university where sometimes you know more than
teachers. I've a boyfriend
who thinks only about himself. I have parents - they would see me as
judge or advocate of law
and I'm only a musician who plays for fun... So I'm going to travel to
places like in that picture. I
need silent and I want to be alone only with my problems and ideas for
next year. When we will
met next time I will be smiling again...
Ania."

>So, answers on an electronic postcard. Which level do you think 
this
student should be placed at
and why?

Richard, this is a wonderful text, but it is less interesting in terms 
of level (I assume that your point is that this was a fairly lowish 
level student) than in terms of what was it that you were able to 
create in the classroom that made the student feel safe enough to 
produce writing of this frankness, elegance and intelligibilty? And - 
back to my question earlier - why is this incompatible with 
coursebooks? To be able to answer our critics, we need to be able 
to show that Ania's text IS typical, and that the use of materials, 
grammar syllabuses etc, works against this kind of text. Again, a 
Dogme article of faith (I mean the film makers) is that we have lost 
the "story" - the inner life of the character ( read: student) - your 
text demonstrates that the story is NOT in fact irretrievable. But it 
would be interesting to know how you think you achieve this.

>Furthermore, what do you think learning a language is primarily 
about? I
have my views on this
and I`m curious as to whether they fit in with yours - i.e.: I think
traditional EFL grammar
presentation of pre-selected tenses and vocab sucks and, in the light of
my experiences, feel able
to go as far as to say that it should be dropped altogether, and to say
it with some confidence.
That`s just my opinion - what`s yours?

>So ends my first step into this discussion group. I look forward to
reading your venerable answers
and will write again soon, perhaps to try to defend myself. There are no
problems in this world,
only the new results of new attempts.

>Have fun,

Richard

>PS. Anyone interested in applying NLP?

Richard, NLP is to the authentic interaction between human beings 
what coursebooks are to classrooms - i.e. it is an artificial 
construct for what real people do any way, and every day. I'd say 
forget it. You don't need it. But that's just my opinion. Humble and 
in no way "venerable".
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	Group: dogme
	Message: 97
	From: Luke Meddings
	Date: Do Apr 20, 2000 2:37 

	Subject: Happy easter


	Happy Easter folks!

Hope you all get some time off

Best wishes

Luke



	


	Group: dogme
	Message: 98
	From: Richard Bradford
	Date: Do Apr 20, 2000 5:04 

	Subject: Re: Happy easter


	Thanks Scott for your response - I`ll reply shortly - and Happy Easter to
you all.

Have fun,

Richard



	


	Group: dogme
	Message: 99
	From: sthornbury@w...
	Date: Fr Apr 21, 2000 8:34 

	Subject: Re: Happy easter


	Thanks Richard, thanks Luke - and all the rest - talk to you again 
after the break.
Cheers, Scott



	


	Group: dogme
	Message: 100
	From: sthornbury@w...
	Date: Di Apr 25, 2000 9:43 

	Subject: Re: Dogme rules


	Hi all, To celebrate the 100th posting I thought I'd post the original 
Dogme 95 rules - i.e. those that Dogme style filmmakers abide by - 
and the catalyst of all this. Is it time we formulated a set of our 
own????


I swear to submit to the following set of rules drawn up and 
confirmed by DOGME 95:

1. Shooting must be done on location. Props and sets must not 
be brought in (if a particular prop is necessary for the story, a 
location must be chosen where this prop is to be found).

2. The sound must never be produced apart from the images or 
vice versa. (Music must not be used unless it occurs where the 
scene is being shot). 

3. The camera must be hand-held. Any movement or immobility 
attainable in the hand is permitted. (The film must not take place 
where the camera is standing; shooting must take place where the 
film takes place).

4. The film must be in colour. Special lighting is not acceptable. (If 
there is too little light for exposure the scene must be cut or a 
single lamp be attached to the camera). 

5. Optical work and filters are forbidden. 

6. The film must notcontain superficial action. (Murders, weapons, 
etc. must not occur.)

7. Temporal and geographical alienation are forbidden. (That is to 
say that the film takes place here and now.) 

8. Genre movies are not acceptable. 

9. The film format must be Academy 35 mm. 

10.The director must not be credited. 

Furthermore I swear as a director to refrain from personal taste! I 
am no longer an artist. I swear to refrain from creating a "work", as 
I regard the instant as more important than the whole. My supreme 
goal is to force the truth out of my characters and settings. I swear 
to do so by all the means available and at the cost of any good 
taste and any aesthetic considerations. Thus I make my VOW OF 
CHASTITY."

Copenhagen, Monday 13 March 1995



	


	Group: dogme
	Message: 101
	From: Luke Meddings
	Date: Do Apr 27, 2000 2:35 

	Subject: Ton up / new methodologies?


	Ton up on the dogme site - and all quiet on the western front?

I produced the following in an attempt to keep everyone sane in the concluding stages of our Diploma course, and I'm afraid that sharing it here is the best I can come up with this week - fascinating tasks have included contacting the council to remove rubbish from the pavement uncollected since Easter, and - I could go on. On the subject of methodologies, I thought Scott's piece on the lexical approach was right on the money both in its specifics and in its general observations on method-building.

Luke

. . . . .


A GUIDE TO THE NEW METHODOLOGIES


Deadagogy

In a challenging extension of learner-centred methodologies, the sobering presence of a 'teacher' skeleton confers unprecedented levels of responsibility on the learner - while addressing the needs of those students who prefer a less overtly communicative teacher-student dynamic.


Sweetness and Light

Developed in the late 1980's by the Sicilian confectioner and English language teacher Nino Candi, this controversial approach involves coating students in confectioner's sugar and exposing them to lights of varying intensity. Pilot programmes were overshadowed by an incident in which an entire elementary class was caramelised.


Love to Learn

This approach, developed from shared memories and half-memories of happenings and love-ins by a group of ESL practioners in San Francisco, involves breaking down learner inhibitions through physical manoeuvres on a Twister mat. 'Love to Learn? Learn to Love!' is a representative sample from the confrontational writings of group theorist Lou Robbins. 'Familiarity breeds contempt,' he continues. 'Here we breed content by getting real familiar.'

. . . . .


From the A-Z of Methodology - any contributions?



	


	Group: dogme
	Message: 102
	From: David French
	Date: Do Apr 27, 2000 5:21 

	Subject: conference


	We have our conference "Taking the Plunge into Autonomy" from tomorrow
to Sunday, with participants from Poland, Slovakia, Czech Republic,
Denmark, USA and UK.

It co-oincides with the publication of our latest newsletter which
includes the article I wrote about the dogme discussion group. I'll pass
on any comments.

When the dust settles I'd like to talk coursebooks, but that'll be next
week.

David



	


	Group: dogme
	Message: 103
	From: Luke Meddings
	Date: Fr Apr 28, 2000 8:51 

	Subject: Re: conference


	Hi David

Does the title of the conference refer to learner autonomy?

Hope it goes well, look forward to hearing about it

Luke

*********** REPLY SEPARATOR ***********

On 27/04/00, at 18:21, David French wrote: 

>We have our conference "Taking the Plunge into Autonomy" from tomorrow
>to Sunday, with participants from Poland, Slovakia, Czech Republic,
>Denmark, USA and UK.
>
>It co-oincides with the publication of our latest newsletter which
>includes the article I wrote about the dogme discussion group. I'll pass
>on any comments.
>
>When the dust settles I'd like to talk coursebooks, but that'll be next
>week.
>
>David
>
>
>------------------------------------------------------------------------
>Get 3 months FREE and a chance to WIN a trip to London, England when
>you receive, manage and pay your bills online with Paytrust.com!
>Stamps, checks and bills in your mailbox are history. Enroll Today!
>http://click.egroups.com/1/3556/5/_/745031/_/956852429/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 104
	From: Scott Thornbury
	Date: Sa Apr 29, 2000 10:44 

	Subject: Re: conference


	Hope the conference went well, David. I am in Morocco
at the moment - hence hiatus. Will be back next week. 
Do we have any new members I wonder?
Cheers, Scott


--- David French <david@m...> wrote:
> We have our conference "Taking the Plunge into
> Autonomy" from tomorrow
> to Sunday, with participants from Poland, Slovakia,
> Czech Republic,
> Denmark, USA and UK.
> 
> It co-oincides with the publication of our latest
> newsletter which
> includes the article I wrote about the dogme
> discussion group. I'll pass
> on any comments.
> 
> When the dust settles I'd like to talk coursebooks,
> but that'll be next
> week.
> 
> David
> 
> 
>
------------------------------------------------------------------------
> Get 3 months FREE and a chance to WIN a trip to
> London, England when
> you receive, manage and pay your bills online with
> Paytrust.com!
> Stamps, checks and bills in your mailbox are
> history. Enroll Today!
>
http://click.egroups.com/1/3556/5/_/745031/_/956852429/
>
------------------------------------------------------------------------
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to:
> dogme-unsubscribe@eGroups.com
> 
> 
> 
> 

__________________________________________________
Do You Yahoo!?
Talk to your friends online and get email alerts with Yahoo! Messenger.
http://im.yahoo.com/


	


	Group: dogme
	Message: 105
	From: David French
	Date: Sa Apr 29, 2000 11:45 

	Subject: Re: conference


	The conference is about learner autonomy and our special guest is Leni Dam
from Denmark.

It's taking place as we speak.

David



	


	Group: dogme
	Message: 106
	From: sthornbury@w...
	Date: Do Mai 04, 2000 11:27 

	Subject: Grammar as Process


	Things have been a bit quiet for a while - so I thought I'd post
something I have been working on - it is the last paragraph of the
last chapter of a book I have been working on. You saw it here
first!:


A presentation-transmission approach to teaching grammar
assumes that there is something the learners don’t know, and that
the teacher’s role is to provide them with that knowledge. It is a
deficit model of learning. An emergent view of grammar, on the
other hand, starts from the assumption that there is something the
learners can already do, and that the teacher’s role is to help them
to do it more effectively, to uncover their emergent language-
making faculty. It could therefore be described as an empowering
model of learning.

An emergent view of grammar has the following implications

· work from texts and topics rather than a structural syllabus
· generate language and then look for items and patterms
· talk to the learners, and scaffold their emergent language

But will all the grammar be covered - or even uncovered? you may
be wondering. I believe it will. The assumption is that, if a fairly
wide range of topics are chosen, and if a fairly representative range
of texts are used, and if there is ongoing work on item learning and
pattern detection, and if the input-output-feedback cycle is in
constant motion, then all the grammar that the learners will ever
need will emerge in time. This is a big assumption, with a lot of ifs.
Nevertheless, traditional grammar teaching is also based on some
fairly sweeping assumptions - number one being that what the
teacher teaches, the learner learns. Generations of frustrated
language learners (as well as many frustrated language teachers)
can attest to the dodginess of such a view. What, therefore, is to
be lost by adopting – instead of a deficit model of learning – a
model that empowers?



	


	Group: dogme
	Message: 107
	From: Luke Meddings
	Date: Do Mai 04, 2000 6:00 

	Subject: DON''T OPEN ''I LOVE YOU''


	Dear All

Don't open an e-mail titled 'I love you' reading 'Kindly check the attached letter coming from me.'

It is a virus and features on the front page of today's Evening Standard. I saw this e-mail on a colleague's computer so it does exist.

Luke



	


	Group: dogme
	Message: 108
	From: Richard Bradford
	Date: Fr Mai 05, 2000 11:23 

	Subject: Grammar as Process reply


	Hi Scott,

Just read your `book piece` and yes, I agree with your concept that they
will `pick up` the grammar by using the language - it`s pretty much in line
with they way I think/teach too and, in answer to your stated doubts, I find
it proves to be very effective in terms of both linguistic results and
student enjoyment. The only down side I`ve found is to do with students
perceptions of their progress, as traditionally they can say they`ve learnt
`specific items` which is what traditionally they feel is a sign of
progress, regardless of how well they can actually use the language. To
counter such misconceptions I have now started teaching students specific
self analysis techniques, which another teacher has found to be very useful
after a 3 year study. How these work out with my students in practise I will
let you know - hopefully shortly.

Have fun, and will contribute again soon - just been hectic after the
extended holidays here in Poland; hope to finish reading the other
contributions over the weekend.

Cheers,

Richard



	


	Group: dogme
	Message: 109
	From: kevesp10@h...
	Date: Fr Mai 05, 2000 3:14 

	Subject: Story


	About three months ago I was about to start a class with a group of 
twelve fifteen year olds here in Barcelona. For the previous four 
months we had been struggling through the coursebook and it had been 
difficult for me to motivate the students using the book or other 
materials. I must say at this point that before I became an English 
teacher I had worked as a youth worker for six years in my home town 
of Aberdeen in Scotland. The philosophy in that job had very much 
been about listening to young people and responding to their needs. 
Imposing materials on a class of young learners in an English class 
went against the grain but I suppose I thought "Well, they want
to do 
the First Certificate next year so they have to knuckle down and get 
on with it."
Anyway, I was trying to get attention at the beginning of the 
aforementioned class but two of the girls were so deeply engrossed in 
a conversation in Catalan that it was proving even more difficult 
than usual. Finally, I said to these two girls that if their 
conversation was really that interesting they should tell the rest of 
the students, in English, what they were talking about. One of the 
girls proceeded to tell the class about a girl at her school who was 
wreaking havoc by telling lies about people and generally being very 
destructive. The rest of the students listened with good attention 
then asked questions, made suggestions and the conversation developed 
for the next twenty minutes or so. Taking advantage of the unusally 
good attention being shown, I asked the students how they felt about 
the activities we did in class. A really frank discussion ensued. One 
thing that came across very clearly was that they felt that a lot of 
the speaking activities we did were a waste of time. I explained the 
theory that students need to develop fluency by speaking in pairs or 
small groups and that during the present discussion some of the class 
hadn't spoken. "Yes, but look how much listening we've
done today!", 
somebody said. At one point I got up from my chair to start the 
lesson I had planned but the conversation kept on coming and in the 
end we spoke for the whole hour and fifteen minutes of class time. 
At the end of the class one student came up to me and congratulated 
me on a brilliant lesson and several students asked me if we could do 
this kind of speaking again. However, I did feel guilty that we had 
spent the whole lesson speaking instead of getting on with the book. 
This, despite the fact that the students had made a great deal of 
effort to communicate in English and had listened with more attention 
than ever before. There was also some interesting if haphazard 
correction and language input coming from students and teacher alike. 
After hearing about the dogme ideas I didn't feel guilty anymore.



	


	Group: dogme
	Message: 110
	From: David French
	Date: Mo Mai 08, 2000 8:35 

	Subject: Re: Story


	> At the end of the class one student came up to me and congratulated
> me on a brilliant lesson and several students asked me if we could do
> this kind of speaking again.

That's the proof.

May I ask who contributed this?

David



	


	Group: dogme
	Message: 111
	From: David French
	Date: Mo Mai 08, 2000 9:59 

	Subject: on the receiving end of CLL


	I went to a session on CLL on Saturday and experienced recording a dialogue
in Spanish as a learner. I don't know any Spanish beyond a few words so it
was an unknown language for me. A group of 4 of us recorded a classic CLL
dialogue, asking for sentences from the knower (teacher) in English who then
supplied them in Spanish which we in turn recorded.

I found it interesting to hear a new language and begin to start noticing
connections and seeing the logic of the language.

It struck me very strongly that it's good to have that sense of being
comfortable with uncertainty when learning a language from the beginning.
There's got to be the understanding or faith that you will hear the
different structures over and over again and that the body's natural
cognitive faculties will do the work to make sense of it. You've got to let
the process happen.

Someone in the group said that he found it difficult not to have anything
written down – as some of the students in my classes have said. He's a
teacher and added that it was difficult not being given a topic to talk
about. It seemed too open-ended for him, being left with the job of thinking
up something to talk about.

I wonder how much the need to use a book or have a book stems from the
superstition that owning something material means that you also 'own' the
language.

David



	


	Group: dogme
	Message: 112
	From: G Hall
	Date: Mo Mai 08, 2000 12:15 

	Subject: RE: on the receiving end of CLL


	Following from David's comments -

>Someone in the group said that he found it difficult not to have anything
written down - as some of the students in my classes have said. 

This year I have tried to re-acquaint myself with being a learner by
attending language classes (Spanish Beginner). I have a pretty poor record
in learning languages, reaching the pre-intermediate/intermediate stage in
a couple of other languages, but never really going beyond that, and as a
result, probably lack confidence in myself as a language learner. One thing
I have noticed about myself is that I have a clear preference for reading in
terms of initial input rather than listening - I find it much easier to see
than to listen when trying to consciously process new language. This doesn't
have to be a textbook - it can be something written on the board, a menu, a
newspaper article etc. Maybe it's a matter of confidence or 'limited'
learning technique (I want time to think about new language, or I want to be
instantly certain about how things fit together rather than living with
doubt/uncertainty of repeatedly hearing things). 

However, the issue of learning style and the ways learners' minds work when
learning seems to be important (I've not looked too much at this and am not
at all sure of my ground here). If we have a class with a number of
learners, the chances are that there may well be a number of learning
preferences within the classroom (visual-based/aural-based etc.).
Presumably, then, one of the teachers' roles is to find a way of providing
the most suitable forms of input and subsequent production within the
classroom, but also to makes learners aware of what might work for them so
they continue learning outside the classroom. Is it possible, then, in
trying to map out a rationale for the dogme discussion which looks at and
accounts for different language learning styles witihn the classroom?

Thanks 

Graham



	


	Group: dogme
	Message: 113
	From: Richard Bradford
	Date: Mo Mai 08, 2000 4:03 

	Subject: Re: conference


	Dear Scott,

Just a quick note for you, rather than dogme: are you still a teacher
trainer and if so do you have any CELTA or DELTA places left for the summer,
and if so could you please forward dates/prices?

Thanks and I will write for dogme again shortly.

Regards,

Richard Bradford



	


	Group: dogme
	Message: 114
	From: David French
	Date: Di Mai 09, 2000 9:33 

	Subject: curriculum as conversation


	Straight from Amazon Could this be of interest?

Curriculum As Conversation : Transforming Traditions of Teaching and
Learning
by Arthur N. Applebee
List Price: $14.00
Our Price: $11.20
You Save: $2.80 (20%)

Availability: This title usually ships within 2-3 days.
Paperback (May 1996) Univ of Chicago Pr (Trd); ISBN: 0226021238 ;
Dimensions (in inches): 0.53 x 8.54 x 5.58 Amazon.com Sales Rank: 88,462
Popular in: Delaware (#16)
Customers who bought this book also bought:

The Curriculum : Problems, Politics, and Possibilities (Suny Series,
Frontiers in Education);
Landon E. Beyer(Editor), Michael W. Apple (Editor) Ways of Thinking,
Ways of Teaching; George Hillocks, Lee Shulman When Students Have Power
: Negotiating Authority in a Critical Pedagogy; Ira Shor
Composition-Rhetoric : Backgrounds, Theory, and Pedagogy (Pittsburgh
Series in Composition, Literacy and Culture); Robert J. Connors

Editorial Reviews

From Book News, Inc. , November 1, 1996
For the past eight years, Applebee (education, SUNY-Albany) has
participated in a series of studies of English instruction (details of
which are available elsewhere); here he stands away from the details to
ask why schools have passed virtually unchanged through wave after wave
of educational reform. He offers a vision of curriculum that sees
education as participation in ongoing conversations<-;- >conversations
that are embedded within larger traditions of discourse and thus stress
"knowledge-in-action" rather than knowledge out of context. Paper
edition (unseen), $12.95.Annotation c. by Book News, Inc., Portland, Or.
--This text refers to an out of print or unavailable edition of this
title.

Book Description "Applebee's central point, the need to teach 'knowledge
in context,' is absolutely crucial for the hopes of any reformed
curriculum. His experience and knowledge give his voice an authority
that makes many of the current proposals on both the left and right seem
shallow by comparison."--Gerald Graff, University of Chicago



	


	Group: dogme
	Message: 115
	From: kevesp10@h...
	Date: Di Mai 09, 2000 7:34 

	Subject: Re:Story


	Thanks for the comment from David French. Since the lesson described 
in that story we have done three more classes consisting of everyone 
sitting in a circle and "just talking". I have been surprised how 
many really interesting things we've discussed and how well the 
students have reacted to these lessons. I certainly get the feeling 
that the students can learn a lot in these type of lessons, one 
reason being that they are so interested in what's being said. 

Kevin Thomson British Council Y.L.C. Barcelona



	


	Group: dogme
	Message: 116
	From: sthornbury@w...
	Date: Di Mai 09, 2000 7:46 

	Subject: Re: Story


	Kevin - for I am sure it is you - I liked this story so much I felt it 
would stand alone as a fitting response to the nay-sayers - has 
anyone else seen the latest IATEFL Issues? There are two 
critiques of Dogme there - both well argued and undogmatic (which, 
unfortuantely, they see Dogme as being! - it's that name again) and 
deserving of a response. I thought Kevin's piece was response 
enough. 

I will give more time to an answer a little later (life a bit hectic at the 
moment) - but the question of generalisability - to other contexts, 
and to different teaching styles (Graham's question) - is one that 
has emerged recently. Can I just quote something I wrote David 
privately?:

" I think dogme is more like a state of mind, a stance, that 
inevitably permeates all of one's classroom practice, but may not 
be that visible to some observers. It will adapt to local conditions, 
and in that sense, is not a "dogma". It may even be compatible 
with a coursebook - in the same spirirt as the Dogme film makers 
accepting colour, sound etc and not arguing for a return to silent 
black and white movies. But the principle - or belief - that must 
hold true is the foregrounding of the "inner life" of the learner - and 
teacher for that matter." 

One criticism that comes up time and time again is this thing 
about the "classroom culture" - that classroom's have their own 
authenticity and to attempt to impose another notion of authenticity 
is just that - an imposition. (And therefore prescriptive, dogmatic, 
authoritarian etc etc). I think Kevin's story shows how a qualititvely 
different "authenticity" can be achieved through negotiation and 
consultation - dialogue, in short - for a start. 

And I take issue with this idea that we must "play by the rules" of 
the traditional classroom culture. Classroom's are always on the 
move, like any subculture within a larger culture, reflecting 
changes in beliefs, attitudes, values in the wider context in which 
they are nested. We've come a long way from students separated 
into sexes, seated at fixed furniture, standing up to answer a 
question, and addressing the teacher as Sir or Miss. If Sylvia 
Ashton Warner had stayed true to her "authentic" classroom 
culture - using the Janet and John readers imported from Britian - 
her Maori kids would probably never have learned to read.

Moreover, language classrooms are LANGUAGE classrooms, and 
to maintain the discourse control - as in traditional elicit-and-drill 
type exchanges seemingly approved of by the "classroom culture" 
school - would seem to fly in the face of everything we now know 
about how languages are both used and learned. 

Sure, there is room for artifice and play and "inauthentic" language 
use in the classroom - I don't think anyone would deny that - just 
as the Dogme film makers accept the need for plot, 
character,scripted dialogue etc - as opposed to just letting the film 
run - god forbid we end up with a "Big Brother" pedagogy (does 
everyone else have that in their country?) But the artifice and play 
need not involve the massive production of "pink cardboard cards" 
for a start (Michael Lewis's gripe, if you remember). Nor should it 
result in exchanges like the following:

The teacher instructs the students to assume the roles of 
characters in the dialogue and asks questions that require the 
students, in the responses, to manipulate the elements of the 
structure:

Teacher:. Bill, you're Pierre; Tom, you're Jacques. Pierre (Bill), ask 
Jacques "Where do you live, Jacques?" (Tom) you answer.
Bill: Where do you live Jacques?
Tom: I live on Post Street.
Teacher (to another student): Where does Jacques live?
S3: He lives on Post Street.
T: S3, ask Jacques the question (teacher indicating another 
student (S4) for the role of Jacques)
S3: Do you live on Post Street?
S4: Yes, I live on Post Street

etc etc

(This comes from an old TESOL Q article - like old)

Haven't we moved on from those days? If not, isn't it time we did?

Well, I wasn't going to go on at such length but...



	


	Group: dogme
	Message: 117
	From: sthornbury@w...
	Date: Di Mai 09, 2000 7:46 

	Subject: Re: curriculum as conversation


	Curiously have that book (Curriculum as Conversation) as I too 
spotted it on Amazon. But I am ashamed to say i still haven't read 
it. I was a bit put off by the fact that it's very rooted in the American 
context (no harm in that, I know, but it's reacting against a 
classroom culture that I am familiair with only from movies). Also, it 
is mainly about the teaching of English as literature, rather than as 
language. So it requires a greater effort still, to extrapolate to other 
kinds of classes. At least Freire was teaching literacy - and Ashton 
Warner too, for that matter - so they're easy to draw on. Still, the 
notion of "knowledge-in-action" - knowledge learned "in living 
traditions of knowing and doing" is a neat one - and contrasts with 
"knowledge-out-of-context" - sort of off-the-shelf knowledge that I 
think we would equate with grammar-driven curricula.

If anyone wants a good read, and something which is nearer to our 
area, then you could do worse than read "Interaction in the 
Language Curriculum" by Leo van Lier (Longman 1996). My copy 
has more exclamation marks in the margin than any book I own 
(apart from Elizabeth David on Mediteranean Food).

Cheers, Scott



	


	Group: dogme
	Message: 118
	From: sthornbury@w...
	Date: Di Mai 09, 2000 7:49 

	Subject: Re: Re:Story


	A student wrote this in his journal, kept during a teacher training 
course here (IH Barcelona);

"I enjoy more when a teacher sits down in front of us and explains 
a real thing that happened to him/her and then he asks us for 
similar situations that we can have gone through"

An authentic passenger statement (as Lufthansa used to say)
Cheers, Scott



	


	Group: dogme
	Message: 119
	From: G Hall
	Date: Mi Mai 10, 2000 10:30 

	Subject: RE: Story


	I haven't seen the latests IATEFL Issues yet, but the critique of Dogme as
being dogmatic seems to be very similar to most past critiques of Critical
Pedagogy. However, it seems to me that the critics haven't recognised the
central need for a local basis/development within the overall dogme concept.
As Scott wrote:

" I think dogme is more like a state of mind, a stance ... It will adapt to
local conditions, and in that sense, is not a "dogma"."

Similarly, I found this quote by Freire:

although one subject [the teacher] ,ay initiate the unveiling on behalf of
the others [learners], the others must become the subject of the act.

This provides the opportunity for learners' language and culture to be
investigated.

An example:

I was teaching on an Cambridge First Certificate course (in which, by
chance, about half the class woked in the health sector) in Hungary, where
the exam took place a couple of weeks before the end of the paid-up semester
meant we had a few lessons in which we were free from the pressure of the
exam,its syllabus, and related coursebook. 

What subsequently emerged was a period of time in which the learners
explored (among other things)more intricate/initmate vocabulary for parts of
the body; the connotations of vocabulary previously heard but not fully
understood; the workings, advantage and disadvantages of the British medical
system compared to the Hungarian; discussion of whether they would like to
work abroad (related to Eastern European salaries)etc.

The discussions of their work (and, for the non-health professionals, the
use of these services) was relevant well-beyond the classroom. Not too much
grammar emerged, but after a semester of First Certificate practice, the
learners seemed to welcome the chance to exchange relevant stories and
opinions, and the vocabulary generated was their main aim and outcome (one
of the most memorable vocabulary sessions I, and hopefully the learners, can
remember).

It was perhaps the first time I stepped away from text-books/materials for
any length of time. I'm not medical expert and learned a lot from the
students. The point, it seems to me, is that really, it was the learners
who generated these 2 or 3 lessons and the learning opportunites within
them, talking about themselves, their lives, and as a result, finding the
English language necessary to achieve this.

Thanks

Graham



	


	Group: dogme
	Message: 120
	From: David French
	Date: Mi Mai 10, 2000 2:36 

	Subject: Re: on the receiving end of CLL


	> One thing
> I have noticed about myself is that I have a clear preference for reading in
> terms of initial input rather than listening - I find it much easier to see
> than to listen when trying to consciously process new language. This doesn't
> have to be a textbook - it can be something written on the board, a menu, a
> newspaper article etc. Maybe it's a matter of confidence or 'limited'
> learning technique (I want time to think about new language, or I want to be
> instantly certain about how things fit together rather than living with
> doubt/uncertainty of repeatedly hearing things).

I think that this is an area worth discussing. A lot of our input when learning
a new language comes through the aural channel. There doesn't seem much point
running away from it if your aim for learning language includes speaking and
listening. However, I wasn't trying to say that learning through the visual
channel is incompatible with what we discuss here, I just wanted to focus on
this issue of what I guess is extensive listening.

I asked one group to listen to some English from the radio, TV or songs etc. and
try and make a note of it. Part of my aim for this was to link the world with
the classroom and demonstrate how much English is around people in Poland. One
learner (conscientious and able) said that she'd tried but it was annoying and
frustrating not to understand anything. I suggested that they try and adopt a
relaxed attitude of being conscious that they will only understand a certain
amount. It seems that expectation plays a big role here. Maybe an adult wants to
see a direct result of a piece of effort.



	


	Group: dogme
	Message: 121
	From: David French
	Date: Mi Mai 10, 2000 2:53 

	Subject: response to dogme article in Issues


	When we finally get our hands on the article I trust we'll be able to look
through the fancy arguing and precisely identify the point where we diverge or
disagree with each other. It's always there, no matter how intelligently phrased
the piece is.

I would say that the discussion we are having here on the list, that about half
a dozen people are contributing to (and others may be listening in to) is worth
having if we consider it worth having. People with views about teaching which
are very much opposed to what we are talking about I would imagine will give up
after a while, which is natural and proper.

To me we are roughing out an equivalent 'state of mind' in EFL as other teachers
and thinkers about teaching have put together on the philosophical, theoretical,
moral and practical level in a range of other teaching and other contexts which
involve groups of people and communication and some kind of human development.

We've read things in other places which match our hunches as far as EFL is
concerned. We are seeing things in our experience of learning and being teachers
which agree with what we are discussing. The 'state of mind' has certain
overarching principles which we won't back down from e.g. inviting the learners
to take part in creating the lesson. Does this make it dogmatic? It may if
you're trying to prove a point and discredit what we are doing.

On the other hand because of the 'state of mind' we share each of our classes
and learners and lessons is different, original and unexpected. It demands a
tremendous amount of flexibility and the humility that Freire talks about. It
has to, and we have to learn the process of being as undogmatic as possible in
that respect.

Graham is right that this stance will be attacked and we could probably
brainstorm the arguments they'll use in a few minutes. It's a stance that
attacks power relationships in classrooms, among other things. When power feels
itself under attack it retaliates. Remember Scott's article of a few years ago
was 'Grammar, power and bottled water'.

Any readers of Scott's original piece, who then read the responses will have to
make up their minds about what's going on here and if it will be worth their
while joining in (although I guess they don't know about this discussion list).

I think we should put together a response for the next issue, for sure. There
are bound to be teachers around who our ideas will appeal to.

David



	


	Group: dogme
	Message: 122
	From: David French
	Date: Mi Mai 10, 2000 2:54 

	Subject: subscribing to the list


	Just remind me what someone has to do to join this list and receive messages.

David



	


	Group: dogme
	Message: 123
	From: sthornbury@w...
	Date: Do Mai 11, 2000 11:03 

	Subject: Re: subscribing to the list


	To subscribe: got to http://www.egroups.com/group/dogme/info.html
and click on SUBSCRIBE in the menu on the left. Then follow the 
instructions.



	


	Group: dogme
	Message: 124
	From: David French
	Date: Do Mai 11, 2000 1:50 

	Subject: informal education website


	informal education website at http://www.infed.org/

worth a look, I'd say.

David



	


	Group: dogme
	Message: 125
	From: Luke Meddings
	Date: Do Mai 11, 2000 2:10 

	Subject: Re: informal education website


	Thanks David, it is well worth a look.

*********** REPLY SEPARATOR ***********

On 11/05/00, at 14:50, David French wrote: 

>informal education website at http://www.infed.org/
>
>worth a look, I'd say.
>
>David
>
>
>------------------------------------------------------------------------
>Double your manufacturer's warranty on all computers, 
>home appliances, and electronics AND win up to $500 
>towards your purchase!
>http://click.egroups.com/1/3749/8/_/745031/_/958049328/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 126
	From: David French
	Date: Do Mai 11, 2000 2:22 

	Subject: from the informal education website


	The book was published by Education Now books. I subscribe to their
newsletter and am probably going to write an article about language learning
for them.

David



	


	Group: dogme
	Message: 127
	From: David French
	Date: Di Mai 16, 2000 9:29 

	Subject: informal education


	After having a look at the informal education website and starting to think
about writing a contribution about language learning I realised that what we've
been doing on this discussion list is a beautiful example of informal education
(as are all purposeful email discussion lists. the medium lends itself well to
this kind of discussion).

We have a common theme.

There is no hierarchy.

People can contribute when they want to or just listen in.

You're free to join and free to leave at any time.

The discussion evolves.

We are learners and teachers simultaneously.

The word linked to the deed, by which I mean we endeavour to link what we talk
about to real action that we've taken or intend to take. (to me, if the
discussion ever loses connection with action it will become degraded and lose
any 'power' it might have).

People draw their own conclusions and take away what's relevant to them.

Also I think at some stage it will run its course and then things will move on
to something else.



	


	Group: dogme
	Message: 128
	From: David French
	Date: Di Mai 16, 2000 10:17 

	Subject: conversation class


	the conversation class I have once a week with teenagers (16-18 years old)
continues to be a rich forum for observations about how a group evolves. It also
keeps confirming what I'm seeing that each group has a quite different character
and what one group will respond to and go with will be quite different from
another. We've all seen this in a more 'coursebooky' frame too, when we try to
use the same material on a second group at the same level and it bombs.

I'd like to recap what the initial premises of it were if you haven't heard
about this class.

I was given a class which I was told was a conversation class. (You know, extra
lessons with a real native speaker, and paradoxical as I try to talk as little
as possible) This was great for me because it meant I had the mandate not to use
any other materials apart from us and our ideas. It's an extra lesson for them
and they chose to have it (maybe their parents in some cases). There are no
marks. about 9 to 12 students come.

It has a simple but clearly defined format or structure which leaves a lot of
space for...

Phase 1
When the youth come they divide into pairs and talk on a subject of their choice
for about 5 minutes in English. Last week I asked them if they wanted us to go
around the group asking for feedback of their conversations but they pretty
unanimously agreed that their conversations were not for repeating in the group
format. That is an unusual thing for a language class. I suspect that the fact
that I, as teacher, respect their right not to report on their private
conversations has a strong psychological (I would say psychic) effect on the
teenagers in the sense of showing them that I trust and respect them as people.

Also I did a thing where I drew a vertical line on the board with 100% at the
top 50% in the middle and 0% at the bottom. I asked each pair to tell me how
much of the time they were speaking in English. I moved the chalk up the board
and they told me stop at their percentage, if you get me. The average was about
70-75% and one pair's was about 80 plus.
During this part I am available to supply unknown words.

Phase 2
We move the desks and chairs to form a circle. One person is the chair (not me)
and they ask each person in turn to say something about their week or plans. The
chair asks if there are any questions and then moves on to the next person.

Phase 3
A game and or a discussion
We decide on what will be done in the rest of the lesson. It's often a wordgame
of some kind. One person maybe the quizmaster or organiser and if it's a
discussion the chair. We decide on the game or the topic by voting.

We came up with a list of guidelines for discussion which the chair holds eg.
the chair can ask someone to speak who hasn't said anything recently.

As far as our dogme discussion goes;
We can be ourselves as people and talk about real things, we don't play roles.
The content of the lesson is unpredictable but the structure of the lesson is
predictable.
We always find something to talk about, although they may be problems finding
topics.
Time is a crucial factor. The group, because of the atmosphere of mutual trust,
has evolved. Some people who were shyer at the beginning now say more than they
said before.
Individuals are learning skills which can be applied to other situations.
Learning to use one's linguistic resources to the full, making use of
conversational partners to cover over the gaps. Learning what it's like to be
part of a group, make group decisions. Practice taking the role of facilitator
in a group.

Recently a learner from another group used a great expression to describe what
she sees as my approach to the learning situation and what she's starting to do.
You have to 'polepiæ' the language together. That means you have a certain
amount of language with gaps between one bit and the next. The skill is to stick
(polepiæ) those bits together, in order to find meaning or get across something
to someone else.

And the important things is that the learner has to do the sticking.

David



	


	Group: dogme
	Message: 129
	From: sthornbury@w...
	Date: Di Mai 16, 2000 1:15 

	Subject: Re: conversation class


	David's account of hius conversation class reminded me of an 
article that appeared in TESOL Quarterly in 94: Gisela Ernst writing 
about "talking circles":

"The talking circle is a total group activity that generally takes 
place at the beginning of the 45-min conversational English class. 
Almost every day, teacher and students gather in the talking circle 
to share and discuss experiences, anecdotes, news, special 
events, introduce the weekly theme, and the like. Although the 
teacher might open the discussion by suggesting a general topic, 
the overriding assumption is that the talking circle provides a place 
and an audience for students to discuss anything of interest to 
them"

Having researched the quality of talk generated in these "talking 
circles" the writer goes on to conclude: "First, If students are to 
use their new language...[they] need to be in classroom 
environments where conversation and negotiation are not only 
encouraged but carefully orchestarted, supported, and monitored 
by the teacher. Second, when students have control over the topic 
of conversation, they are more likely to use a variety of 
communicative startegies to overcome problems of communicating 
with limited L2 resources... When the topics discussed are of 
interest to the students, when students can use their recently 
acquired language skills to express thoughts and feelings, when 
students have a say in what is being discussed, when the 
conversation offers students a tight relationship between what is 
being said and the situation in which it is being said, then students 
will have abundant opportunities to practice the L2 and to negotiate 
meaning."



	


	Group: dogme
	Message: 130
	From: Richard Bradford
	Date: Di Mai 16, 2000 3:58 

	Subject: The Task of Learning


	The Task of Learning

Hi Everyone,
Faced with pangs of guilt for not writing for a while, I though I'd
share some of the refinements that
I've been making recently in the classroom.
UP-INT adults: no course book, task-based, student-centred, no grammar
presentation:
Most of this group I'm teaching for the second year now and we've gone
through various stages,
from 'Where's the grammar?' and 'How is it possible to say I've made
progress?' to 'I really enjoy
your lessons' and 'I think I've made great progress'.
One of the things I'm using a lot of now, which I'd really only
scratched the surface of before, is
student self-analysis teaching.
In the first year I'd continually used student feedback sheets and
questionnaires which were very
useful but, in general, people here have very low self-analysis skills
so although I was giving them
the chance to voice their opinions their opinions were, by and large,
constricted by the inability to
self understand. Those who could identified their own progress but those
that couldn't rejected my
teaching ideas/methods and returned to the 'safety' of traditional EFL
grammar/course book
teaching, slating me in the process and remaining totally oblivious to
the fact that they and their
group peers had out performed the traditionally taught (then INT) groups
by an average of 15%.
Something was intrinsically wrong and in need of change and now I think
I can suggest an answer
because finally I've found out how to not only demonstrate the worth of
being able to self-analyse
but also give them the skills to do so. Magda Suchon, a Polish ELT
teacher from here, Cieszyn,
has finalised the results of a 3-year study of two student groups: one
group had been taught to
self-analyse, the other hadn't. She presented a whole set of stats, from
different analytical
categories, but to me, as a results-based person, it was their end of
year assessments that made
the biggest impression: those taught to self analyse averaged 98% those
not taught to do so
averaged 76%. This difference, when pointed out to my class, gave some
weight to the task
analysis questions then given to them as they were basically the same
task/self analysis
questions that had enabled those students to do so well. The questions
were these:
1) What did I want to achieve?
2) Did I achieve it?
3) How do I know?
4) What have I learnt for next time?
5) How hard did I work?

I helped to guide them when it came to answering them first time round
and am still doing so, on
an 'as needs arise' basis. As you can imagine, these really made them
think about what they had
chosen to do and created some great discussions and stretched their
language further as they
expressed their ideas/reasons. One student's answer to 'How do I know?'
was: 'I feel it.' which
provided a classic case of language feeding as and when they needed it;
in this case I was able to
feed her the expression: 'I feel it in my bones.', which you can be
pretty sure she will remember.
'How hard did I work?' raised some smiles and pretty genuine answers.
'What did I want to
achieve?' elicited answers like: practise my listening, new words,
practise speaking, and so on.
'Did I achieve it?' was quite an eye opener for those who still had
trouble identifying their progress
and a great opportunity for me to discuss it with them, pointing out
words, corrections, phrases
and aspects of language that they had covered but been enjoying to much
to be conscious of; at
which point they looked at me with the wonderment of sudden
enlightenment, saying: 'Oh, yeah.',
'Now I see it.' or 'I think you're right.'
For their final 10 lessons this year I am compiling a portfolio of their
work, contributions, self/task
analysis and exam results; a duplicate of which will be offered to each
of them as something to
reflect on and use in their future learning.
Let me know what you think.
Regards, Richard



	


	Group: dogme
	Message: 131
	From: sthornbury@w...
	Date: Di Mai 16, 2000 6:30 

	Subject: IATEFL Issues response


	Here's what I'm sending to IATEFL Issues in response to the anti-
Dogme letters. Any thoughts?

Scott



	


	Group: dogme
	Message: 132
	From: G Hall
	Date: Mi Mai 17, 2000 2:19 

	Subject: Recent messages


	Hi,

There have been 130 or so messages now, with so many ideas, comments
examples that its' pretty hard (for me at least)to keep track of it all.
However, whilst we're all thinking along broadly he same lines (as you'd
expect in this kind of discussion), it seems that some ideas reoccur/are
reformulated/reinterpreted in different contexts and with different
examples. This is surely a good thing as perhaps it shows that there are
reasonably consistent lines of 'theory and practice' (for want of better
words) emerging.

Perhaps the most notable recent examples for me are David's and Richard's
comments - David's conversation class framework and Richard's framework for
encouraging students to self analyse. if I understand them right, a key
element within both practices seems to be providing a framework which
provides a space for learners to fill. This seems to return to, and again
answer, comments made back in March about teachers being prepared/freefall
teaching etc. In the situations David and Richard describe, there has been
subsatntial preparation - perhaps not so much of content, but of methods of
'delivery'/language emergence. It also goes back to earlier discussions of
'space' for learners to develop in, and learner's taking responsibility for
their own learning and the running of the lessons.

As we're seeing in this month's IATEFL Issues, the Dogme idea has provoked a
lot of comment/criticism. Therefore, at some point, would it be worth trying
to summarize some of what's been said and pull it together into some
coherent strands to illuminate how Dogme ideas possibly operate (thus the
worth of David's reminders about practical examples), and how Dogme is not
just the new dogma? I would have thought that many of the issues and ideas
raised here would help counter the criticism. Even if it provokes more
objections, wouldn't this be a good thing for helping us think straight and
be rigorous?

I noted in Simon Gill's article in IATEFL Issues ('Against Dogma') some
comment about teaching large classes. I was going to mention this today
(coincidence or karma?!). I teach classes of up to 35 learners reasonably
regularly, and, on occasion, have the joy of taking sessions (I hesitate to
call them classes) of 120+. In these situations, materials have become
almost redundant as firstly, it's impossible to get enough copies, it's
almost impossible to gain everybody's attention to explain how to use such
materials, and thirdly, why not use/mobilise such a huge classroom resource
(the learners themselves, whose interations don't really have an opportunity
to become stale as there is always someone new/unfamiliar who they haven't
spoken to previously). 

I can't pretend that such classes are easy; nor can I pretend that I'm
remotely sure of the learning outcomes, However, the setting up of
communication based around the expression of 'self' (sounds a little
pompous, but I hope you get my meaning)enables the creation of learning
opportunities. Should learners need access to language which they don't yet
have, they can ask their peers (i.e.take responsibility for their own
learning) or myself (if they can get my attention). Should they choose to
abandon the topic/communication they set out on, they can. The classes are
far too large for any effective monitoring of 'on-task' behaviour, even if I
should want to do it. 

Clearly, in terms of the language, the inputs they receive from each other
often might be grammatically 'wrong'. It does, of course, help that they
are all based in Britain, and they are surrounded by all kinds of English
for most of the day to assist them. However, witin the contecxt of overseas
students coming to Britian and needin got imrove their English to both
manage and prosper academically and socially) the session is not just about
'language', but is also about 'communication' (glib, I know). 

It does seem to me to be reasonably relevant. I'm not certain (and please
correct me if I'm wrong), but I'm under the impression that most of the
particiapnts in this discussion are working in reasonably similar conditions
-(again, a point Jeremy made a quite some time ago). What then, are the
implications of Dogme for those working in other ELT environments? Of
course, we are trying to avoid prescriptivism, and, for me, local solutions
for local situations is an ideal. But I would of thought the things that
have been mentioned would have some suitablility for those situations were
class numbers are high, materials are limited etc. Again, would it be worth
summarising the key elements of this discussion to offer a dogme perspective
on these ELT situations?

Apologies for the length, variety of issue mentioned, and general waffle.

Graham



	


	Group: dogme
	Message: 133
	From: sthornbury@w...
	Date: Do Mai 18, 2000 11:36 

	Subject: Re: Recent messages


	In response to Graham's posting - the need to take stock, distill, 
synthesise - this is a recurring theme. In keeping with the 
"emergent" philosophy underlying this discussion, I personally 
would be reluctant to impose a tight structure, or to tease out a 
"method" or manifesto from all this - but there are clearly some 
dominant themes, not least the notion of a pedgagogy that 
foregrounds the learners' meanings and takes as its launching pad 
the learners' grammar (however rudimentary this is), and the belief 
that talk can scaffold learning, especially talk that is mediated by a 
"better other" - i.e. (or e.g.?) the teacher, and the belief that most 
imported (foreign?) materials, far from facilitating such talk, actually 
constrain it.

(English as *Foreign* Language - it just occured to me - really 
sums it up - it is always "out there", the other, alien, extraneous... 
What about English as an Emergent Language? English as an 
Immanent Language? You read it here first!)

But as Graham says, there is a lot of stuff here and it is not easy 
to wade through it all. Coincidentally, David and Luke and I have 
been toying with the idea of editing it down a bit and shaping it into 
some kind of publication - what do you think? I.e. is it time? and 
what format should it take - a conversation? a division into themes? 
voices? a theory bit and then a practice bit?

Any and all ideas are welcome - but don't let the thought of 
publication inhibit further contributions. It is early days, and even if 
something does happen, no one, needless to say, will be quoted 
without permission. Or misquoted.

Feedback please.

Cheers, Scott



	


	Group: dogme
	Message: 134
	From: David French
	Date: Do Mai 18, 2000 1:37 

	Subject: response to Graham


	Fascinating stuff.

Why apologise?

In Polish they would say 'rozpisa³e¶ siê'. You wrote-yourself-out. You got it
all down.

It's great when someone puts a new spin on it.

If we publish something maybe each of the people who've seen something of value
in this discussion could explain how they've benefitted and how they see it. We
could talk about what links us, and also how what we do differs.

David



	


	Group: dogme
	Message: 135
	From: G Hall
	Date: Do Mai 18, 2000 2:28 

	Subject: RE: Recent messages


	Hi,

Re. Scott's message, I think some kind of shaping/publication would be a
good idea. 

It would be a tricky task not to lose both the sense of variety of
contributions and the idea that dogme is perhaps 'feeling its way forward'.
To think in terms of a 'method' would clearly severely dent the idea of
teachers/learners developing their own understandings of what it all means
within their own contexts. Could/ would the idea be 'look we're thinking
about these things. It seems to make sense to us, have you thought about any
of these issues -what might they mean in your own context'? i.e. portray
that the discussion is some way along a road, if you like, but the exact
route forward is unknown (I'd better stop - I'm going off into metaphor
heaven) 

Formats - so many pros and cons. I guess it depends on how long/what forum
you are thinking of. A conversation might help retain the sense of
discussion/
emerging ideas, and make it easier for others to join. However, would it be
difficult to get over the sense of theoretical and practical thoroughness
that those who might disagree would pick up on? Voices would perhaps be
similar on a larger scale, allowing space for diversity, and perhaps fit the
underlying idea of learners' voices being genuinely heard. But I think the
various themes could do with highlighting, a voice each (each combining a
little theory and practice), thereby encapsulting variety?? 

Moving on a little- Scott wrote:

the notion of a pedgagogy that foregrounds the learners' meanings and takes
as its launching pad the learners' grammar (however rudimentary this is),
and the belief 
that talk can scaffold learning, especially talk that is mediated by a
"better other".

On the theory side of things, this would seem to link in with ideas of
interlanguage (yet another area where I have only dangerously little
knowledge). In this month's IATEFL Issues, Kevin Keys talks about moving
away from a deficiency model of grammar towards 'intervention aimed at
refining variant forms to keep the learner on track towards less L1-like and
more L2-like linguistic behaviour', and talks of 'variant' forms rather than
'incorrect' forms. To me, this seems complementary to the ideas everbody's
talked about i.e. safe space created in the classroom for learner's
self-expression with any grammar emerging from communication according to
the learners' needs, interests, and level. Learners' language thus develops
according to what they and others put in (interlanguage dealt with in one
short paragraph!I know there's more to say, but again, it seems an area that
could easily be taken forward). 

Thanks

Graham



	


	Group: dogme
	Message: 136
	From: David French
	Date: Do Mai 18, 2000 2:47 

	Subject: summer term exam


	OK Dogme fans, sharpen your keyboards, it's the Dogme discussion list
summer term exam.

1. Making use of one or more of the following quotations illustrate how
the issues discussed in the Dogme discussion list differ from the views
of the author.

The following selected quotations have been taken from an article by
Ingrid Freebairn ”The coursebook – future continuous or past” published
in English Teaching Professional: April 2000.

comments can be sent on talkback@e...

Do coursebooks stifle a teacher’s creativity?

Coursebooks effectively provide a language syllabus. The content and
sequence is
very much determined by syllabus demands worldwide, which, for all their

differences – and bearing in mind the influence of examinations – are
remarkably
consistent.

After all, it’s not unreasonable to claim that many novice teachers rely
on the
coursebook to learn their craft.

In an ideal world, maybe all teachers would produce materials tailored
to the
particular needs of their students. In the real world, however, teachers
do not have
the time and resources to do so, and, in any case, the skills of
teaching and those of
writing are not the same.

Whether or not you personally like the PPP model
(presentation-practice-production), thousands of teachers and hundreds
of
thousands of students are familiar with it and feel that it works.

The reasons why most colloquial expressions, and most slang and swear
words,
sound wrong in the mouths of non-native speakers is not necessarily that
they are
misused, but that the speaker is not fully accepted into the linguistic
community.

The duty of the coursebook writer is surely to offer grammatical
standard English, in
other words English which is universal and will help the students to
communicate
with other speakers of international English – and perhaps more
immediately, to
pass examinations.

The problem of mixed-level classes is very much the concern of the
coursebook
writers, just as it is every teacher’s headache.

However, the people who ultimately decide what they want from
coursebooks – and
whether they want coursebooks at all – are the teachers.

What do you think?


end of exam.


The stuff she says about colloquial language reminds of that thing from,
was it George Orwell's Burmese Days? (Scott, help) when the colonial old
boy chides the waiter for using well-formed, grammatically correct
sentences when taking his order in the club. He tells the waiter that he
should be saying things like, 'Today much hot, better drink lot, lot
cold water'.

David



	


	Group: dogme
	Message: 137
	From: G Hall
	Date: Do Mai 18, 2000 3:30 

	Subject: RE:back again


	When I wrote this...

But I think the various themes could do with highlighting, a voice each
(each combining a little theory and practice), thereby encapsulating
variety?? 

I was trying to say domething similar to David's:

If we publish something maybe each of the people who've seen something of
value in this discussion could explain how they've benefitted and how they
see it. We could talk about what links us, and also how what we do differs.

Cheers

Graham



	


	Group: dogme
	Message: 138
	From: sthornbury@w...
	Date: Do Mai 18, 2000 6:01 

	Subject: Re: RE:back again


	I've just had an exciting lunch with Luke Prodromou who is a self-
declared dogmetist - emergent language etc -hence his ongoing
war withthe corpus linguists who seem hell bent on foisting
language - and their brand thereof - on the learner, rather than
allowing the learner's language to be moulded and shaped by the
teacher according to the LEARNER's communicative needs.
Anyway Luke is dying to join up.

He has a well developed metaphor based on a Midsummer Night's
Dream, and the play within the play which I hope he will share with
us.

On the downside, I've just hear that Lars von Trier, founder member
of the Dogme filmmakers group, has renounced Dogme principles
to make a musical starring Björk!!! What does this mean for US I
wonder. Answers on a postcard.

In haste,
Scott



	


	Group: dogme
	Message: 139
	From: Richard Bradford
	Date: Fr Mai 19, 2000 12:00 

	Subject: Let`s Broaden Our Impact


	Hello Everyone,

Following on from Graham`s note about us each combining a short piece into some
coherent article for a wider audience I volunteering myself to collect such a
piece from everyone who wants to be involved and to write a short precede and
end note summary, which I`ll circulate for approval before considering it
completed.
Perhaps those who contribute to this could add a short summary of their own, on
both their teaching views and what they feel dogme is about; which would help
me tailor the overall summary to best suit everyone - hopefully. Ideas about
where to send it would also be appreciated.

If you want to contribute, perhaps you could send me a piece, over the next
week or so, directly to me at:
richard@m...

Cheers,

Richard



	


	Group: dogme
	Message: 140
	From: sthornbury@w...
	Date: Fr Mai 19, 2000 1:08 

	Subject: Re: Let`s Broaden Our Impact


	Responding to Richard's generous offer. At this stage it would be 
good to have some kind of stock-taking comment from all those 
interested: something like 500 words on What I understand Dogme 
ELT to mean to me. Or, How I realise Dogme principles in my 
class. (Sounds like an exam!)
Then, if we get a few of these, Richard could do his intro and 
closing piece, and we could try it out on,say, English Teaching 
Professional who I think would be interested. At the same time, 
Luke David and I are working up a proposal for a booklength 
project, a sort of edited compilation of postings - this "What 
Dogme means to me" section could form a chapter of that - what 
do you think????
Cheers, Scott



	


	Group: dogme
	Message: 141
	From: sthornbury@w...
	Date: So Mai 21, 2000 11:32 

	Subject: Position statement


	At the risk of repeating myself, this is my position on Dogme ELT:

In my classroom teaching I aim to reduce dependence on materials 
as both the medium and message of classroom instruction and 
rely more on the interaction between students and teacher, and 
between the students themselves. At the same time, I reject a view 
of language learning that is predicated on the delivery of pre-
selected grammatical items, rather than on nurturing the learner's 
emergent language system - through, for example, the joint 
creation of the learner's own "texts".

I think dogme is more like a state of mind, a stance, that inevitably 
permeates all of one's classroom practice and which will adapt to 
local conditions. In that sense it is not a "dogma". It may even be 
compatible with a coursebook - in the same spirit as the Dogme 
film makers accepting colour, sound etc and not arguing for a 
return to silent black and white movies. But the principle - or belief -
that must hold true is the foregrounding of the "inner life" of the 
learner - and teacher for that matter. And if there are rules, they 
are not so much prescriptive as facilitative: as Lars von Trier said in 
an interview (on the Dogme 95 website): "That's the whole point of 
these rules - they are a tool to be used freely". 

What do these rules facilitate, then? They seem directed at 
facilitating a kind of teaching which prioritises processes - of 
learning and communicating: To quote Puchta and Schratz:

"What is the teaching/learning process and what makes it bad or 
good? In our view, process in teaching and learning is principally a 
matter of the quality of communication between teacher and 
students and, especially, between students. If the participants are 
being both frank and considerate, independent yet cooperative, and 
are speaking willingly and comprehensibly to particular listeners 
about things that matter to them both, then the quality of 
communication is high". [Puchta and Schratz Teaching Teenagers 
Longman 1993]

It seems to me that dogme ELT is all about attempting to achieve 
this quality of communication.



	


	Group: dogme
	Message: 142
	From: jeremy.harmer@b...
	Date: Mo Mai 22, 2000 1:04 

	Subject: The Palme d''Or


	Although Scott beat me to it, I can't help remarking that Lars von 
Trier has just won the Palme d'Or at Cannes with a film that violates 
just about every principal that he encouraged his fellow directors to 
postulate as the Dogme manifesto. Interestingly (well perhaps it's 
interesting, I don't know) half the critics thought the film was 
brilliant and half (including a review I read yesterday) thought it
was complete horsehit - one likening it to a humourless version of 
Springtime for Hitler. An Iranian film that garnered universal praise 
- and which was about teachers with blackboards strapped to their 
backs trying to find people to teach - did not win.

In the light of all this, what metaphorical capital can be made from 
Dogme then and now, critical response to it, and what teachers are 
for?

Jeremy



	


	Group: dogme
	Message: 143
	From: Neil Forrest - IH Barcelona
	Date: Mo Mai 22, 2000 4:43 

	Subject: Re: The Palme d''Or


	In a very brief reply to Jeremy´s questions I dobnt think the fact he broke
allthe rules makes much difference. The non use of materials is not another
approach or methodology we are trying to impose but a state of mind, an
attitude towrds the students as people and language as a process of
socialisation. This is the end. The Dogme stance I then see as a means to an
end, the end being the above
I ahve recently started a CELTA course and set my 12 trainees the task of
deciding which of the 3 teacher roles was the most important - Social,
Educational, Organisational. Indiv to pairs to groups - the classic ranking
activity. The final result was : they could not decide whether ed was more
important then org and vice versa but they were unanimous that socail was
the least important. This is the default setting. Does our training cofirm
this for them? With my Advanced A group I did the same task. Agian they were
undecided about org/ed abd unanimous about social - but that it was the most
important

Neil Forrest
Ih Barcelona



	


	Group: dogme
	Message: 144
	From: Luke Meddings
	Date: Mo Mai 22, 2000 4:53 

	Subject: is dogme a McGuffin?


	Is dogme a McGuffin*?

In other words, is it an intriguing point of reference - but not the real story?

I don't think any of us who have been making connections with previous practice and experimenting afresh since the dare-I-say seminal dogme piece a few months back seriously relates what they are doing in the classroom on a day-to-day basis to the output of Danish filmmakers.

The article drew parallels between the film-makers view of cinema and a possible reassessment of our professional work - but the parallel is not so much in the detail, as in the inspiration. The state-of-mind, one's pared-down approach to the whole thing.

Luke

*Hitchcock's term for a 'red herring' - eg the largely unexplained confusion of Cary Grant for someone else in North-by-Northwest



	


	Group: dogme
	Message: 145
	From: Richard Bradford
	Date: Mo Mai 22, 2000 6:30 

	Subject: Neil Forrest`s comments


	With regards to Neil`s points about his CELTA trainees I see my reasons
for deciding against taking either a CELTA or a DELTA as confirmed -
even if it means an end to me as a teacher.

I am against almost all the principals of current EFL pre-structured,
teacher-centred, grammar/coursebook-led teaching. The one piece of
grammar I had previously thought interesting, `clause elements in
declerative sentences`, as students often have a problem with word
order, I have spent 2 days trying to revise/simplify to the point where
it helps more than it confuses - and failed. I find it much more
productive if I get my students to focus on what they are actually
trying to say, in real world terms, to the reader or listener; pointing
out `errors` as and when they occur in real world terms - this way they
gain a feel for the language and can `see` that something looks right or
sounds right, even if they can`t explain why. They don`t need to explain
why unless they intend to become teachers and those that do pay enough
attention to enable themselves to do so.
I know my students make good progress and have fun doing so because they
are learning to use the language not studying linguistics. Of those who
can drive a car how many can describe the mechanical components and
actions of even something as basic as pressing the accelerator yet in
traditional EFL teaching that is exactly what the focus is on - and from
that they are supposed to learn how to drive. Can anyone see a logic in
that?
For me this is one of the key issues of dogme - breaking away from
traditional parts-based teaching and returning to the real world where
the students` ability to use English language and not its mathematical
components are the focus.

Comments?

Richard Bradford



	


	Group: dogme
	Message: 146
	From: sthornbury@w...
	Date: Mo Mai 22, 2000 9:47 

	Subject: Re: Neil Forrest`s comments


	Richard - I heartily endorse your approach - and your enthusiasm 
for it - but you are a little unfair on training of the CELTA and 
DELTA type. If you remember, Dogme came along AFTER Neil and 
I had been developing an analogous pedagogy on our Diploma 
courses - Dogme simply provided a useful metaphor for us to talk 
about what we were doing to a wider audience. And I know that 
colleagues are using the CELTA towards similar ends: working 
within the constraints towards developmental objectives consistent 
with their beliefs and convictions . The point of Neil's posting was 
not to endorse the "default setting" (a delivery model of teaching), 
simply to acknowledge that it exists and then to move on - 
towards, for example, the students' "setting" (an emergence model 
of learning?).

The thing about training (and I declare an interest!) is that it allows 
you to thrash these things out much in the same way as we have 
been in this discussion group - a privilege many teachers either do 
not have or do not take advantage of. Even better, training - if it has 
a teaching practice element - forces you to practise what you 
preach. And, if nothing else, it provides a way of talking about 
things that makes further talk easier and, possibly, richer.

Having said that, I am conscious of not having responded to the 
real content of your message. But then I would have to leap to a 
defense of grammar - not as the organising feature of language 
courses - but as part of a teacher's professional know-how, so - 
just occasionally, when the learners really seem to need and want 
it - you can answer those tricky questions about phrasal verbs or 
perfect infinitives. But now - like Lars von Trier - I seem to have 
lost the plot completely. Time to shut up and watch Rebecca on 
TV.

Cheers, Scott



	


	Group: dogme
	Message: 147
	From: Luke Meddings
	Date: Di Mai 23, 2000 9:20 

	Subject: Re: Neil Forrest`s comments


	That glow on the horizon - is it the dawn - or is it -

Neil's point about the default position echoes with my experience on the DELTA course, which I've mentioned before. There was no input or discussion whatsoever about how the teacher relates to the students, or how class content and management relates to the way students respond as people, so supposedly self-analysing teachers on an advanced qualification were still coming up with horseshit about Japanese students never talking, being difficult to teach etc.

The only current alternative on this is the flaky NLP and more extreme Mario input (get students to open your own mail to build confidence etc) when all that's needed is a straight-forward approach that treats the students as people first (with every-day language needs), and as level descriptors, or people-who've-done-the-whatever-structure, second.

Regards

Luke


*********** REPLY SEPARATOR ***********

On 5/22/00, at 10:47 PM, sthornbury@w... wrote:

>Richard - I heartily endorse your approach - and your enthusiasm
>for it - but you are a little unfair on training of the CELTA and
>DELTA type. If you remember, Dogme came along AFTER Neil and
>I had been developing an analogous pedagogy on our Diploma
>courses - Dogme simply provided a useful metaphor for us to talk
>about what we were doing to a wider audience. And I know that
>colleagues are using the CELTA towards similar ends: working
>within the constraints towards developmental objectives consistent
>with their beliefs and convictions . The point of Neil's posting was
>not to endorse the "default setting" (a delivery model of teaching),
>simply to acknowledge that it exists and then to move on -
>towards, for example, the students' "setting" (an emergence model
>of learning?).
>
>The thing about training (and I declare an interest!) is that it allows
>you to thrash these things out much in the same way as we have
>been in this discussion group - a privilege many teachers either do
>not have or do not take advantage of. Even better, training - if it has
>a teaching practice element - forces you to practise what you
>preach. And, if nothing else, it provides a way of talking about
>things that makes further talk easier and, possibly, richer.
>
>Having said that, I am conscious of not having responded to the
>real content of your message. But then I would have to leap to a
>defense of grammar - not as the organising feature of language
>courses - but as part of a teacher's professional know-how, so -
>just occasionally, when the learners really seem to need and want
>it - you can answer those tricky questions about phrasal verbs or
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>lost the plot completely. Time to shut up and watch Rebecca on
>TV.
>
>Cheers, Scott
>
>------------------------------------------------------------------------
>Porsche Boxter. You and a friend. Nine dream days from
>Napa Valley to Beverly Hills. Provided by CarsDirect.com.
>Click to enter.
>http://click.egroups.com/1/3993/8/_/745031/_/959028400/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 148
	From: G Hall
	Date: Di Mai 23, 2000 9:23 

	Subject: The King is Alive


	Hi,

The title of this e-mail doesn't refer to Elvis (if only...), but is the
name of the latest Dogme film release, largely ignored in favour of the Lars
von Trier losing the plot headline. Here's the line from the Guardian
review...

"people are saying that the cine-puritan movement has had its day. But now
...[the king is alive]... has redrawn all the rules... its most adventurous
production yet."

Make of it what you will -I'm sure plenty of metaphors could be dragged out
(Apologies to Luke for this return to the McGuffin so literally).

Cheers

Graham



	


	Group: dogme
	Message: 149
	From: David French
	Date: Di Mai 23, 2000 12:06 

	Subject: Re: Neil Forrest`s comments


	Following on from what Luke said, if we do the book, there should be a section on the relevance of what we're talking about to teacher training.

I've also mentioned that on my Dip TEO course in Manchester we didn't really have the chance to thrash out, in an open-ended session, where we stand as teachers and those issues that Luke was talking about.

I read an article from some Dip trainer saying that you've got to give CELTA teachers a default method of teaching but I would strongly question that, even at CELTA level. An average Cert. course would contain people with a great range of experience probably as teachers and learners of foreign languages or other skills.

It's like saying that you can't negotiate course content etc. with beginner learners.

David



	


	Group: dogme
	Message: 150
	From: G Hall
	Date: Di Mai 23, 2000 11:16 

	Subject: dogme position summary


	Hi,

I've just posted this to Richard re. summary/comment on Dogme discussed last
week. It's a summary of early postings, rather than anything new:


John Rogers (1) notes that 'a lot of English is taught, but not much
learned' i.e. there is often a mismatch between teaching and learning,
including the "imposition" of inappropriate, often centralised syllabuses,
technologies, textbooks, methodologies etc. I also tend towards the (not
unrelated) view that teachers and researchers are still searching to find
out what exactly learners learn during a lesson and how they learn it.
Lessons might be about different things for different learners. Therefore
how can factors 'external' to the learner (textbooks, syllabuses etc.)
really meet this challenge? What about the learners' internal factors
('readiness'/personal interests/motivation etc)?

I've started wondering if the ideas of Paulo Freire (2) can help teachers
approach these issues. Firstly, Freirean ideas move away from seeing
learners as 'passive receptacles' to whom knowledge is given, towards
learners who start to create knowledge for themselves. This starts a move
from external towards internal factors affecting learning. It might also
deal with making the classroom/lessons more appropriate for the learners'
needs. It moves teachers and learners away from being 'language technicians'
towards being 'communicators'. However, as Freire's emphasis on social
liberation is probably too much for the EFL/ELT industry, it is perhaps
reasonable for us as teachers to limit our horizons to what actually goes on
within the classroom. This brings us to Dogme ELT...

For myself, if I am uncertain over what is really being learned in the
classroom, and if interaction is the key to language learning, then maybe
the best I can hope for is to provide opportunities for interaction and
(therefore) opportunities for learning. The nature, content, and values of
that interaction are what might assert the learners ''social ownership' of
the classroom. This isn't just asking the learners what they want to do in
class, but genuinely negotiating and communicating with them throughout the
course of lessons - negotiation itself becomes content/learning opportunity,
as the 'how' and the 'what' of the classroom become inter-related (3). 

This leads to a change in the whole social genre of the lesson. Teachers
become facilitators helping learners to generate choice, rather than
offering them choice. Teachers enable learners to reach goals that learners
set for themselves, not just in terms of 'this bit of grammar, that bit of
vocabulary', but in terms of their day to day development in both language
learning and their life outside the classroom. Such teaching and learning
involves skill and practice on behalf of both the teacher and the learner. A
consequence is that the classroom (or wherever the 'events'/lessons take
place) needs to become a 'safe space' where learners can develop their
language and ideas in readiness for their everyday lives.

Some materials are used in this process, but more important is teachers'
consideration of the learners' needs, the social contexts within and outside
the classroom, how to generate appropriate learning opportunities etc. This
can be achieved by quality communication between teachers and learners, and
amongst the learners themselves. It also involves learners taking more
responsibility for their own learning and learning processes. Thus, learners
become empowered as genuine participants in local learning within local
lessons, as teaching 'cannot be transplanted, it must be recreated' (4).

1 Rogers, J. (1982): "The world for Sick Proper" ELT Journal, Vol. 36/3.
Pp144-151. (Page 144)
2 Freire, P. (1972): The Pedagogy of the Oppressed. London, Penguin
3 Candlin, C (1984): "Syllabus Design as a Critical Process" in Brumfit, C.
(ed) General English Syllabus Design, ELT Documents118. London, Pergamon
Press/British Council pp 29-46 . (Page 33)
4 Wallerstein, N (1983): Language and Culture in Conflict: Problem-Posing in
the ESL Classroom. London, Addison-Wesley. (Page 12)


Good to see how old my references are!!

Cheers

Graham



	


	Group: dogme
	Message: 151
	From: dan humm
	Date: Di Mai 23, 2000 12:27 

	Subject: Field reports


	Dear all,
Sorry for having been out of touch for so long. While
I haven't been writing I certainly have been reading
all of the messages and letting them play their part
in my lessons. The most interesting points for me
have so far been the discussion over the merits of
forming a methodology and the use of student's self
analysis in the lesson.
The way we teach, given that we all share similar
ideas must be in a way compatible enough to devise a
method. I understand the criticsm of methods and the
balance between limiting creativity and foccussing
minds on a common goal. What I haven't understood is
how dogme could ever become such a controlled method
such as Community Language Learning for example. What
we have done without a doubt is identify the
philosophy behind our lessons. We have also shown the
way that certain tasks follow that philosophy. I
beleieve what we need to do is show roughly how many
different tasks can be generated from the material we
produce ( by material I mean student chat ) and which
tasks we should favour.
When I first started trying to use this method I found
that I spent too much time in conversation and this
only benefitted a percentage of students. Recently I
have tried to include in my lessons, writing tasks,
listening tasks and grammar drills all from within the
lesson and all produced by the students. THis has
worked well and I get far less requests for 'grammar'
on my feedback sheets. I also choose texts based on
the structures or vocabulary they provide and use
those as reading texts. The only rule I won't break
is that the structure or area of vocabulary (by which
I mean topic) that is PRESENTED in the class EMERGES
from a previous discussion or my recognition of their
needs. My distinction there is one based on an idea of
a cold presentation of a topic or one that flows from
a conversation.
So this has made me feel that a detailing of the way
tasks can be generated from a conversational base
would be valid and wouldn't limit creative input.
The other point of using students self evaluations as
part of the lesson is fascinating and I will give it a
trial run. Thanks for that, Richard.
If anyone has produced reading tasks in the class I
would be interested in hearing about that.
Thanks
Dan
p.s. Should the forging of a methodology take the form
of a book I would be interested in taking part. 

__________________________________________________
Do You Yahoo!?
Send instant messages & get email alerts with Yahoo! Messenger.
http://im.yahoo.com/


	


	Group: dogme
	Message: 152
	From: David French
	Date: Di Mai 23, 2000 2:03 

	Subject: Reading


	Dan's pulled it back to the talk-face.

I can identify 4 types of reading texts.

1. Texts written by people from the group which are passed around the class
for their peers to read.

2. Lyrics to rock and pop songs brought in by the learners.

3. and 4. Two more types I can think of are transcripts of my dicto-gloss
monologues (acknowledgement to Scott for that) and the sentences and soap
wrappers etc. that get brought in as 'bringing the world into the classroom'
homework.

I must admit I'm not the sort of teacher who can scour through sources
looking for the text that just matches what is going on. A big thing I've
learned from Leni Dam is to get the learners to do a lot of the field work
and research.

Dan, as far as learner-generated materials goes, different groups have made
matching-card word games and dominoes, crosswords, texts with questions,
grammar tests, listening gap-fills to go with songs. It's an area I've been
working on for a couple of years now. Acknowledgements to Leni Dam for that
as well.



	


	Group: dogme
	Message: 153
	From: G Hall
	Date: Di Mai 23, 2000 2:14 

	Subject: RE: Reading


	Hi,

One more type of text, related to David's points 2 and 4. Texts brought into
the classroom that learners have to read for another real-world (as opposed
to classroom world) communicative purpose. In the EAP part of my teaching
environment, that is academic papers that they initially have to read for
their subject courses, course guidelines etc. Content is often more or less
understood (by the learners, if not myself), but appropriate language can
then be drawn out and developed. This very often feeds back into their
writing (both in terms of their English language homeworks and their course
subjects).

In the non-EAP, more 'general English' areas, this has involved things like
letters received from a variety of authorities, with a look at the content
and language being followed by a discussion of appropriate tone and possible
replies. 

This all sounds a little like language awareness.

Cheers

Graham


-----Original Message-----
From: David French [mailto:david@m...]
Sent: Tuesday, May 23, 2000 2:03 PM
To: dogme@egroups.com
Subject: [dogme] Reading


Dan's pulled it back to the talk-face.

I can identify 4 types of reading texts.

1. Texts written by people from the group which are passed around the class
for their peers to read.

2. Lyrics to rock and pop songs brought in by the learners.

3. and 4. Two more types I can think of are transcripts of my dicto-gloss
monologues (acknowledgement to Scott for that) and the sentences and soap
wrappers etc. that get brought in as 'bringing the world into the classroom'
homework.

I must admit I'm not the sort of teacher who can scour through sources
looking for the text that just matches what is going on. A big thing I've
learned from Leni Dam is to get the learners to do a lot of the field work
and research.

Dan, as far as learner-generated materials goes, different groups have made
matching-card word games and dominoes, crosswords, texts with questions,
grammar tests, listening gap-fills to go with songs. It's an area I've been
working on for a couple of years now. Acknowledgements to Leni Dam for that
as well.
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	Group: dogme
	Message: 154
	From: David French
	Date: Di Mai 23, 2000 2:16 

	Subject: Jeremy''s contribution to the dogme list


	This is a message to all the contributors of this list.

I was surprised to see Jeremy's contribution of the other day, I had assumed
he'd dropped out.

Jeremy,
I would like to know why you are still involved, since you don't seem to be
going in the same direction as the rest of us.

I see this discussion as an earnest exchange of views and personal experience
with a common purpose and aims which are crystallising. I think I can say that
the people writing on this list are engaged in an exchange, and they 'listen'.
The quality of your contributions seems to be different. It's a little like
you're standing on the sidelines dropping in comments from time to time but
without the commitment that I detect in the other contributors.

One could say that it adds variety to the discussion to have someone with
opposing views around and that's it's a matter of free speech.

Or one could say that this is in a way a special interest group and either
you're interested in the subject of special interest or you're not.

I'd like to hear what people think.

David



	


	Group: dogme
	Message: 155
	From: Luke Meddings
	Date: Di Mai 23, 2000 3:13 

	Subject: Canned Heat


	Jeremy's comments (re. the Palme d'Or at cannes) certainly drew my fire at once, and I think one can only observe that they sparked a mini-surge of e-group activity which has both cemented the emergent view that this is not really about dogme film-makers at all but about the parallels that can be drawn with a different attitude or state of mind in our work; and at least coincided with work on the next big step which is, as David puts it, pulling it back to the talk-face and sharing the specifics of our pared-down teaching experience - good work on reading Dan, David and Graham.

I assumed it was partly tongue-in-cheek - what's interesting is the convergence of opinion apparent in the responses. I think its great that Jeremy and anyone else with a more sceptical view is still listening and speaking in - maybe they aren't convinced that what we're up to is for real ... but they can feel the vibration. I'd like to hear a response to our responses.

All contributions welcome!

Luke



	


	Group: dogme
	Message: 156
	From: dan humm
	Date: Di Mai 23, 2000 4:47 

	Subject: A beginner learning


	As a teacher with infinitely less experience than the
majority of you ( as surmised by your E-mails ) and
certainly as a teacher without a DIP, I don't see the
harm in having a method to fall back on. This is of
course given that you are immediately prepared to drop
your method and try something new and also to test the
boundaries and experiment with your method.
When I trained at IH London (CELTA) I was taught that
I should try to reduce my teaccher centered activities
at all costs. (1996) THis has kept me in good stead
for a while. I am always trying to add to or adapt my
style because I want to suit the students I am
presented with.
Everyone has to start somewhere
Dan 

__________________________________________________
Do You Yahoo!?
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	Group: dogme
	Message: 157
	From: Jeremy Harmer
	Date: Di Mai 23, 2000 6:38 

	Subject: McGuffins and earnestness


	Dear Luke, and especially David,

My reason for the Palme¹d¹Or posting was, of course partly tongue-in-cheek,
and though I can sympathise with the McGuffin response this drew from Luke,
nevertheless when Scott started this particular train of thought it was
precisely to dogme that he turned as a more-than-facetious metaphor for an
approach to teaching which would shift emphasis dramatically away from some
more text-dependent lessons. In that context I do think there is some
reverberation from a falling away ​ by Lars von Trier or anyone else ​ from
what was such a powerful philosophical statement (about films, yes, but so
eagerly embraced by Scott ​ and others - to get this thing going).

As for being earnest, David, well I¹m totally committed to serious
discussion about methodology myself since it is what I devote most of my
professional life to. But I have certainly misunderstood the nature of an
e-group, if it is only for people who all think the same, a kind of
devotees¹ special interest group. Discussion, presumably, involves opposing
points of view sometimes or even, as in my case, doubts and uncertainties.

So, for the record, I wouldn¹t have been eavesdropping on your discussions
if they did not interest me and challenge what I think about teaching. I am,
for example, profoundly sympathetic to the idea of pared-down teaching if
and when teachers and students can get to that special kind of communion.
The classes I have read about over the last two months sound inspiring.
However I am less convinced by the adoption of such an approach 100% of the
time. As an example of my unease, how about the following?

Proponents of Œlive listening¹ (of which I am one) point to the genuinely
communicative nature of a listening event where students question a Œlive¹
speaker rather than listen to a tape. Philip Kerr said in a textbook
presentation here in Cambridge last week that he never uses tapes now but
always reads the texts himself so that students can have a genuine
experience (I paraphrase of course). My problem is that I don¹t think I
believe in live listening absolutely all the time. I am, for example, about
to embark on a series of recorded interviews for some material I am writing,
which are topic-related but which also, through a cross-section of age,
accent, sex and ethnicity will, I hope, show English variety, especially in
UK use. Now I wonder to myself (pace your discussions) if this is wasted
effort: would students be better off with live listening only or perhaps
would they get something out of hearing different accents and people (if the
content is interesting, of course) in a classroom mediated by the teacher
whose treatment of the material will ensure its genuine usefulness or
irrelevance?

That¹s my question ​ and the kind of question which the dogme way of
thinking will have to address (see the last Language Issues). However, I
will now, with your permission, slink back into the shadows and hope that
this last contribution may - even if it is felt to have been slightly
provocative - not be considered by any of you to have been in any way
hostile. 

Bye.

Jeremy



	


	Group: dogme
	Message: 158
	From: Karl Kaliski
	Date: Di Mai 23, 2000 1:00 

	Subject: Re: Richard''s reply to Neils comments and CELTA and DELTA courses


	Dear Richard,

I wholeheartedly share your dislike of teacher-centred, grammar-led,
discrete item syllabuses, textbooks, classrooms etc. but I don't think the
conclusion to draw from Neil's comments is that there wouldn't be much to
gain from doing the CELTA or the DELTA.

My own experience of doing the Dip with Scott and Neil was that of putting
me onto the track of the very thing which the Dogme group is talking about
and which has just about become Neil's catchphrase at school - that teaching
is about "real people talking about real things."

At the same time now working as a tutor on CELTA courses, a colleague here
in Barcelona and I have redesigned the CELTA course that we run to try as
far as possible to bring it into line with a task based approach. I see this
as being very consistent with the issues that the dogme group has been
discussing - learning is best accomplished when students have opportunities
to use language meaningfully - both receptively and productively (this
being backed up with a focus on form - as opposed to formS).

While we have done this, it is important to remember the context in which
many recent graduates of our courses will have to operate - the textbooks,
school and learner expectations they face, exams and syllabuses they have to
work to etc. I feel we would be doing them a serious disservice if we failed
to equip them with tools and techniques for working with discrete language
points.

But even here what we can do is to help them to realise the limitations of
working with language in this way, discuss language learning, draw out the
default settings, and, most importantly, help them to experience the buzz
and pleasure that is felt by all when a genuinely communicative activity
takes off.

Best wishes,

Karl
-----Original Message-----
From: Richard Bradford <richard@m...>
To: dogme@egroups.com <dogme@egroups.com>
Date: lunes 22 de mayo de 2000 19:28
Subject: [dogme] Neil Forrest`s comments


>With regards to Neil`s points about his CELTA trainees I see my reasons
>for deciding against taking either a CELTA or a DELTA as confirmed -
>even if it means an end to me as a teacher.
>
>I am against almost all the principals of current EFL pre-structured,
>teacher-centred, grammar/coursebook-led teaching. The one piece of
>grammar I had previously thought interesting, `clause elements in
>declerative sentences`, as students often have a problem with word
>order, I have spent 2 days trying to revise/simplify to the point where
>it helps more than it confuses - and failed. I find it much more
>productive if I get my students to focus on what they are actually
>trying to say, in real world terms, to the reader or listener; pointing
>out `errors` as and when they occur in real world terms - this way they
>gain a feel for the language and can `see` that something looks right or
>sounds right, even if they can`t explain why. They don`t need to explain
>why unless they intend to become teachers and those that do pay enough
>attention to enable themselves to do so.
>I know my students make good progress and have fun doing so because they
>are learning to use the language not studying linguistics. Of those who
>can drive a car how many can describe the mechanical components and
>actions of even something as basic as pressing the accelerator yet in
>traditional EFL teaching that is exactly what the focus is on - and from
>that they are supposed to learn how to drive. Can anyone see a logic in
>that?
>For me this is one of the key issues of dogme - breaking away from
>traditional parts-based teaching and returning to the real world where
>the students` ability to use English language and not its mathematical
>components are the focus.
>
>Comments?
>
>Richard Bradford
>
>
>------------------------------------------------------------------------
>Failed tests, classes skipped, forgotten locker combinations.
>Remember the good 'ol days
>http://click.egroups.com/1/4053/8/_/745031/_/959016548/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 159
	From: Karl Kaliski
	Date: Di Mai 23, 2000 2:05 

	Subject: Re: David''s reply to Neil''s comments


	Dear David,

As a tutor working on CELTA courses, like you I would strongly question the
view that you need to give CELTA trainees a 'default method' of teaching.

Actually, I'm not really sure what the person who said that means. I'd
always thought that a trainees default setting consisted of the views and
ideas that they held about teaching, based on their own experiences as
learners - often held unconsciously, not really challenged or held up to the
light of day and reflecting if you like the average person in the street's
views of what teaching should be about.

A significant aspect of the course - and one of the great things about it -
is that participants have the time, space, encouragement and opportunity to
move far beyond this. First to become aware of these ideas and then to
examine them critically and, if appropriate, replace them with new ideas. As
you mention, their experiences both as learners and possibly teachers of
languages or other subjects can help this process a great deal.

What CELTA candidates do need is to gain confidence in the classroom and
build up a stock of routines and lesson shapes which they can practice and
apply in the supportive environment that the course can provide. Perhaps
what the writer was referring?

As I've mentioned in a couple of previous e-mails, here in Barcelona a
friend and I are experimenting with applying task-based learning to CELTA
courses. One of the great strengths of this is that it prioritises meaning
rather than form - a good thing for both the learners and the teachers (how
many times do you see trainee teachers forced to do situational, essentially
p-p-p language presentations when everyone knows that they are the person
who knows least about language in the whole room?).

Another very positive aspect of tbl for both learners and pre-service
trainee teachers (and dogmetists!) is the teacher role that it implies - to
set up and manage (in a limited classroom management sense of the words) a
context in which students have lots of opportunity to express their own
meanings.

Best wishes,

Karl

-----Original Message-----
From: David French <david@m...>
To: dogme@egroups.com <dogme@egroups.com>
Date: martes 23 de mayo de 2000 13:04
Subject: Re: [dogme] Neil Forrest`s comments


>Following on from what Luke said, if we do the book, there should be a
section on the relevance of what we're talking about to teacher training.
>
>I've also mentioned that on my Dip TEO course in Manchester we didn't
really have the chance to thrash out, in an open-ended session, where we
stand as teachers and those issues that Luke was talking about.
>
>I read an article from some Dip trainer saying that you've got to give
CELTA teachers a default method of teaching but I would strongly question
that, even at CELTA level. An average Cert. course would contain people with
a great range of experience probably as teachers and learners of foreign
languages or other skills.
>
>It's like saying that you can't negotiate course content etc. with beginner
learners.
>
>David
>
>
>------------------------------------------------------------------------
>Failed tests, classes skipped, forgotten locker combinations.
>Remember the good 'ol days
>http://click.egroups.com/1/4053/8/_/745031/_/959079923/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 160
	From: sthornbury@w...
	Date: Mi Mai 24, 2000 1:44 

	Subject: Re: Neil Forrest`s comments


	Relating to Luke’s comment re treating learners simply as level
descriptors or people-who’ve- done-the-whatever-structure – I have
just been reading an article in the latest TESOL Quarterly about
the way students get pigeon-holed (or (mis)represented, and,
ultimately, marginalised and disempowered) due to institutional
labelling. The article is called ‘From the “Good Kids” to the “Worst”:
Representations of English language learners across educational
settings’ by Linda Harklau. The study took place in the States (in
an ESL context) but I think the findings are relevant to our situation
and concerns.

Basically the researcher tracked the transition of some ESL
teenagers as they moved from a high school context to what she
calls “an urban community college” – I guess it’s what I would call
the transition from secondary school to some kind of tertiary
education. At high school these kids had been integrated into the
mainstream curriculum but with some ESOL classes on the side.
By the time they got to college they were fluent (they had been in
the States for up to 10 years), but were immediately labelled as
ESOL students, despite the fact that “most of their language
learning had taken place as part of their immersion in an English-
medium schooling environment. As a result, they had a keen
implicit understanding of English form and usage… However,
because their understanding of English form and function was
largely intuitive, they tended to perform poorly on exercises or tests
that required them to identify and label parts of speech or be
familiar with metalinguistic terminology. Unfortunately, the ESOL
program’s placement tests and curricula tended to presume
exactly these sorts of knowledge [familiar story???!!!]. Penny’s
performance on the program’s diagnostic test… resulted in her
placement in a low intermediate grammar class that began with a
review of present tense verb usage. Given Penny’s 6 years in the
United States, it is unsurprising that her teacher was soon noting
that she should have been placed higher,.. Likewise, Claudia’s
grammar teacher once lectured the class, “You know, I think a lot
of you are starting to do this on instinct. That’s good, but we
shouldn’t get carried away” [!!!] The statement was telling in its
presumptions that students were starting from rule-based
instruction and only then applying it to productive use and that they
were only beginning to develop intuitions about language use. In
fact, Claudia, who has been in the United States for a decade, may
have been learning rules for things that she had done “on instinct”
for years.”

The writer continues:

“In daily, subtle ways, the curriculum and teacher talk in college
ESOL classrooms denied these immigrants ownership of English.
A telling example comes from a teacher’s comment [to Penny]…
“How much time do you speak English compared to your
language?” … In a very real sense, English was just as much
Penny’s language as Chinese or Vietnamese was. The
representation of these ESOL students as novices in English in
spite of their considerable accomplishments in the language led
the immigrants to counter with classroom displays of self-assured
expertise and boredom…”

The writer goes on to point out that none of us are immune from the
influence of these prevailing institutionalised discourses – think of
the way we use “us and them” type distinctions when talking about
classes – especially in staffroom chat! And what is the subtle
difference implied in referring to “them” as learners rather that
students. (I’m old enough to recal watching a teacher who called
his adult Egyptian students “pupils” – to their face!). But the value
of studies like these is that perhaps awareness is raised – the
classroom is not a static context – as I keep pointing out – and the
conventions that are so –called “tried and tested” are not
necessarily now the most appropriate.

Particularly telling in this account is the teacher’s taking credit for
the “developing” intuitions of her students – and the comment: “but
we shouldn’t get carried away”. Can I re-quote the advice from the
coursebook I love to hate: “Don’t let the false beginners dominate
the real beginners or pull you along too quickly… Encourage [the
false beginners] to concentrate on areas where they can improve
(e.g. pronunciation) and don’t let them think they know it all”.

Is there a term anti-teaching? There ought to be.



	


	Group: dogme
	Message: 161
	From: Richard Bradford
	Date: Mi Mai 24, 2000 3:50 

	Subject: re: Karl`s comments on Richard`s


	Dear Karl,

Thank you for your comments regarding my CELTA/DELTA concerns. I see your point
and am re-appraising my thoughts accordingly.

Many thanks.

Richard



	


	Group: dogme
	Message: 162
	From: Richard Bradford
	Date: Mi Mai 24, 2000 4:09 

	Subject: Jeremy`s comments


	Dear Jeremy,

I have read your comments with interest and I agree that it is useful for
students to listen to both live speakers and recorded materials. Where we differ
is that I and my students prefer to listen to authentic recordings rather than
artificial ones. This means recordings of real television/radio programmes or
even of real conversations - these are preferred by the students because they
see more value in listening to something real (i.e. something that a native
speaker might have been listening to too) and enjoy the fact that the language
isn`t precontrolled for their benefit. Even beginners can cope if you supply
them with key words or transcripts. Although I am sure that the language tapes
you are recording are of interesting topics and possibly could be included to
some degree, it usually turns out that what we as `educational specialists` find
interesting can and does greatly differ from the students` own interests -
something that you never really appreciate unless you try a dogme style approach
and actually give the students real freedom to express themselves and to choose
for themselves.

In answer to your last point, about how your comments would be interpreted,
there was no hostility detected; it`s a free world and we are all entitled to
our opinions, which is what makes dogme so great because we offer the same
rights to our students.

Cheers,

Richard



	


	Group: dogme
	Message: 163
	From: sthornbury@w...
	Date: Mi Mai 24, 2000 10:03 

	Subject: Re: dogme position summary


	With the rush of postings, I didn't get time to carefully read 
Graham's position summary. Now that I have, I'd just like to say 
how good it is - well argued and elegantly written. 

Graham makes the point that his "dialogic" pedagogy (he doesn't 
use that term but Freire does) "involves skill and practice on behalf 
of both the teacher and the learner." This is where I see a role 
(pace Richard) for training - teachers need to be taught to value 
their "social" role - as Neil Forrest put it - just as much as their 
organisational and pedagogic roles, but more than that, they need 
perhaps to be taught (or re-taught?) basic interpersonal and 
communication skills so that the classroom can become the "safe" 
place that Graham mentions, and so that the quality of interaction 
is such to optimise the chances of heightened attention and 
motivation.

It would be wrong though, I think, to suggest that the teacher's role 
is simply one of facilitating talk and text. The language that the 
learners produce needs to be both mediated and "meditated" - that 
is, some conscious attention needs to be directed to form-meaning 
mapping. All the current stuff coming from second language 
acquisition research suggests that, without attention to form, there 
is a real danger of stabilisation - the brain following the path of least 
resistance, as it were, and closing down. So a second set of skills, 
apart fromt he social ones, would be those 
organisational/pedagogical ones which help learners notice things 
in the input they're getting and the output they're producing. This is 
where the language awareness training that I was talking about 
yesterday (in response to Richard) does seem to be helpful. I think 
it helps the teacher to draw attention to features of the language 
(even if no explicit metalanguage is used) if those features are 
already familiar to the teacher, through some kind of 
consciousness-raising experiences of his/her own. 

So a programme of training might have, at the very least, these 
ingredients:
1. social/interpersonal skills, including the ability to foster a 
productive group dynamic
2. organisational skills - in order, above all, to maximise 
interaction
3. pedgagogic skills - in order to work with language, including 
consicousness-raising and feedback techniques
4. language awareness - in order to deal with language issues 
confidently

You could perhaps add a fifth - in the context of content teaching - 
and that is subject matter knowledge, i.e. knowledge of the subject 
that the target language is being used to teach - whether business, 
pottery, tai chi or literature... In the absence of a subject the 
teacher needs to be an accomplished amateur in almost everything!



	


	Group: dogme
	Message: 164
	From: G Hall
	Date: Do Mai 25, 2000 11:36 

	Subject: RE: dogme position summary


	Re. Scott's comments on my position summary:

>It would be wrong though, I think, to suggest that the teacher's role 
>is simply one of facilitating talk and text. The language that the 
>learners produce needs to be both mediated and "meditated" - that 
>is, some conscious attention needs to be directed to form-meaning 
>mapping.

I totally go along with this. I think I was trying to keep the position
summary pretty short, and therefore highlighting cetain aspects which seemed
to be significant to me (to the detriment of other points ?!) 

I think in my earliest e-mails I might have mentioned the danger of
fossilised language and the need to address this issue. For example, it
seemed to be the heart of Prabhu's problem in his task-based Bangalore
project of the 1980s. Similarly, in the message the other day re. 'reading'
and types of texts, I mentioned language awareness. It seems to me that
second language acquisition/learning is perhaps dependent on both explicit
and implicit knowledge (also 'declarative' and 'procedural' knowledge).
Implicit/proceedural knowledge might be similar to FLA processes, whilst
explicit knowledge might help accelerate the learning processes in people
who are consciously learning i.e. SLA. (as ever, I'm a bit ropey on this
area, but am thinking of the stuff on consciousness by Schmidt and
Sharwood-Smith). 

Moving slightly off kilter again, this allows some space not only for
language awareness in the classroom, but for Critical Language Awareness
(e.g Clarke and Ivanic, Cathy Wallace etc.). A very minor example from my
EAP teaching is the whole issue of academic style. Who has the right to use
the personal pronoun 'I' in their essays (often professors etc.) and who
does not (often B.A. students) and why that is (power and status)? How can
personal identity be asserted in writing? What is using phrases like 'it
would seem/it appears' all about (avoiding conflict with the marker/your
tutor in order to secure a higher grade) etc? By examining the
language/grammar per se, and then moving on to consider its implications,
learners/students are then free to decide what style/convention/genre they
chose to write in, but also are aware of the consequences of not conforming.


In the more 'General English' especially the (in)famous newspaper lessons,
it has involved examining the same news stories as reported by different
papers (story and papers chosen by the learners), and examining things such
as use of passives and actives/agency/types and style of
vocabulary/adjectives selected by the writer to portray characters in the
story. We firstly examine the language to understand how it works and what
it means, then moved on to question why certain vocabulary is selected, what
is being hidden by use of the passive rather than active voice etc. Language
is thus examined, but language itself also becomes a focus of discussion. We
have implicit knowledge of language in the actual 'doing/talking', and
explicit knowledge of language in the 'content'.


Cheers

Graham



	


	Group: dogme
	Message: 165
	From: dan humm
	Date: Do Mai 25, 2000 11:39 

	Subject: The transitional stage


	Dear all,

Thanks for the reading tips (Dave). I will try them
out and get back to you with how they work. I now
have a new problem for you.
After trying this method with varying degrees of
success for about three months. I have found out two
clear things. One, while students may accept
departure from a traditional approach and appreciate
the opportunity it gives them to improve their
conversational skills, they still want a variety of
different tasks. These tasks may mean drills or
roleplays or even grammar worksheets. It is of course
crucial that the choice of task be dependent on their
needs/ desires. This is the role of chat for me as it
enables them to communicate their desires and, just as
important demonstrate their needs (through errors).
Before I had of course taken the lead from coursebooks
and it is much more successful, 'relevant' and
interesting to take it from the students.
The tasks I believe can be usefully analysed in terms
of the amount of structure they involve. Drills would
therefore involve the highest structure and chat the
least etc. This leads me to my second point.
The transition between a structured task and an
unstructured task is difficult and the students feel
unsure of what to do. This could be because they are
unfamiliar or unaware of the need for this new
technique. So what I'm interested in hearing is a way
from chat to task which the students would accept and
would work for them.
What I have thought of is semi-structured activities
but this is a little too abstract and it needs trying
out and defining.
If anyone can send me some ideas for tasks that can
come out of chat please let me know. When I hone down
mine I'll e-mail them in.
Thanks
Dan
p.s. I've held on to your handout on topics, texts and
tasks for ages, Scott and apart from my disagreement
over the idea of 'real life language purposes' (since
when has chatting not been a real life language
purpose?- and it is how we use 80% of our language)it
is very useful. However it doesn't address the
transitional stage that interests me.

__________________________________________________
Do You Yahoo!?
Kick off your party with Yahoo! Invites.
http://invites.yahoo.com/


	


	Group: dogme
	Message: 166
	From: G Hall
	Date: Do Mai 25, 2000 2:07 

	Subject: what about...?


	Given the number of people and perspectives now taking part in this group,I
think we're in danger of occassionally misinterpreting each others'
meanings. For all it's strengths, for me, e-mail does not replace
face-to-face discusion and communication with all it's reformulations, body
language etc.This is a bit of 'thinking aloud'.Hope it makes some sense. 

Some recent sentences have got me thinking:

I don't see the harm in having a method to fall back on (Dan)

The classroom is not a static context (Scott)

this is the kind of question which the dogme way of
thinking will have to address (Jeremy)

The word 'method'. In our discussions,is it meant in the sense of
'grammar-translation'audio-lingual approach/suggestopedia and all the rest
of them? Probably not. Therefore, do we mean it similar to
'approach'/'philosophy'/'series of principles leading to practices which
seem OK in a particular context'? Is it, indeed, the same as Jeremy's 'way
of thinking'? As we have all noted, prescription is neither desirable, nor
indeed possible given 'the classroom is not a static context'. Are we
therefore talking about 'a way of thinking applicable in a particular way in
our own contexts'? Given the emphasis on 'real-world' examples, this seems
to be the case.

Therefore, what is the idea of writing summaries etc? Firstly, it seems to
me that as you write, you also think. Things become clearer for yourself.
Secondly, you hope that your writing helps to highlight things which could
be important to other people, for them to make of it what they will. To me,
this seems to be the essence of this and any other discussion - to clarify
your own thoughts and to 'prompt/provoke' (if you want to use such words)
others. 

Given that dogme thinking has met, and will continue to meet, strident
opposition when entering a dialogue with other people, it seems important to
provide balanced arguments/reasons which go some way to meeting any
objections - at least enough to mean that what we are saying is not
dismissed out of hand but given some consideration. Someone turns round and
says 'what about learning styles and interlanguage' - well, we've touched on
them (admittedly not in any great detail, but we've recognised that it could
be an issue, and perhaps we have to think of past examples or discover
future ways of classroom teaching that deal with it). I really think someone
saying 'but what about...? wait a minute...? have you thought about..? is
really good, helping me in my local teaching context and therefore, helping
me develop and put forward dogme ideas more generally - both as 'theory'
and examples of 'practice'. 

I think I've reached the end of my ramble.

Cheers

Graham



	


	Group: dogme
	Message: 167
	From: David French
	Date: Do Mai 25, 2000 2:29 

	Subject: David''s Dogme500


	The first paragraph's new, the rest is recycled.

The importance of the dogme discussion is the shift of perspective in
the
teaching and learning processes towards the people engaged in it – the
students and the teacher – and their reality; within the context of ELT.

Language starts with communication between people. These people, the
students, are the subjects of the process and not the objects. Once this
focus is
established other factors, such as the teacher's role, the materials
exploited,
the activities used and the syllabus can be put in their proper place.

Here is a list of issues we are challenging in relation to
British-spawned EFL.

The overdose of materials is stifling the natural process of allowing
language
to emerge.
Language learning should begin from communication between real people
about real subjects.
Grammar-led lessons don't necessarily help learners to communicate.
There is sometimes too great an emphasis on using meticulous lesson
plans.
Timing activities too precisely can make teachers and learners slaves to
a
lesson plan.
There is place in lessons for silence and reflection.
Lessons don't have to made 'exciting' and 'fun'. If they turn out fun
and all well
and good, but it can't be a pre-requisite.
The teacher can be him or herself. There's no need for artifice.
The strict division of learners on the basis of levels is not as
important as
coursebooks seem to suggest.
It's more rewarding to talk about real lives, real opinions and real
experience
than invent opinions or take on an invented role.
There is no need to prescribe what should be learned and in what order.
Lessons can emerge through the group of people talking about themselves,

their lives and opinions.
Rich learning experiences can arise out of unstructured talk.
There is no right order for grammar structures to be learnt.
Learning starts with communication, explanation comes after and leads to

further communication.
A class can construct a syllabus in co-operation with the teacher in an
organic
way.
Teachers do not have to use a coursebook as the core of their lessons.

The dogme group is an informal education situation.
We have a common theme.
There is no hierarchy.
People can contribute when they want to or just listen in.
You're free to join and free to leave at any time.
The discussion evolves.
We are learners and teachers simultaneously.
The word linked to the deed, we endeavour to link what we talk
about to real action.
People draw their own conclusions and take away what's relevant to them.

The discussion is rooted in first-hand experience. We base what we are
saying
on our own experience. We discuss an issue that is of interest or
relevant to
us, perhaps with reference to previous lessons we have had or previous
conversations or reading. We can then go into the classroom and observe
first
hand how this process works and our observations then feed into further
discussions. Our discussion may be theoretical, but the theories link
with
practice and observation or resonate with our experience about teaching
and
learning.



	


	Group: dogme
	Message: 168
	From: David French
	Date: Do Mai 25, 2000 2:31 

	Subject: Re: David''s Dogme500


	aaagh! sorry about the formatting.

David



	


	Group: dogme
	Message: 169
	From: sthornbury@w...
	Date: Do Mai 25, 2000 8:10 

	Subject: Re: David''s Dogme500


	David - the formatting's marvellous - it seems to move from prose to 
poetry and back again! No, seriously, that is really good stuff. The 
exercise of having to state one's beliefs (about anything!) 
concentrates the mind wonderfully. At first reading I was saying 
yes to everything you said - except I wonder why you qualify 
current orthodoxy as being "British-spawned"? Judging by the 
piece I quoted from TESOL Q yesterday, the tendency to label 
students as grammatically-challenged seems to be as much 
American as British - and I suspect it extends further than that.



	


	Group: dogme
	Message: 170
	From: David French
	Date: Fr Mai 26, 2000 10:32 

	Subject: Re: David''s Dogme500


	Scott,

> I wonder why you qualify
> current orthodoxy as being "British-spawned"? Judging by the
> piece I quoted from TESOL Q yesterday, the tendency to label
> students as grammatically-challenged seems to be as much
> American as British - and I suspect it extends further than that.

The reason I wrote that was to place our discussion in our context. I guess
the main contributors all come out of British-based EFL (until new
contributors broaden the scope). But our experience is probably
British-based, right?

David



	


	Group: dogme
	Message: 171
	From: Richard Bradford
	Date: Fr Mai 26, 2000 7:51 

	Subject: From the students


	Hi Everyone,

It`s exam time again and, as David is DOS here and has given exam content
flexibility, so my UP-INT students have decided how they want to be tested.
Here is what they came up with:

Writing: a choice of tasks; description, short story or account (no formal
writing but they have done this in class).
English in Use: a comprehension text with some answers open to
interpretation/discussion - meaning any reasonable answer is acceptable (in
real life we interpret things according to opinion too); some kind of dialogue
sentence writing; a cloze (not multiple choice) and sentence restructuring
(i.e. putting the words in the right order).
Listening: This has already been done by a student who off his own back
volunteered a rendition of Rumplestiltskin with 15 accompanying questions -
which he had to create himself without a transcript. It was intended as a
general class exercise but turned out to be so well done that I decided to make
it their test.
It was about 20 minutes in length and quite difficult but the students made me
smile by scoring 9 to 13 out of 15 even though they heard it only once. It was
a pleasant surprise.
Speaking: Always a difficult one but the agreement we reached was for
free-speaking between students in pairs, with an `external` teaching observing
and taking notes. A big improvement over the method I tried last year of
recording them, in one to one conversations, in a seperate environment.

The general concept of the openness of these student designed/requested tests,
and the fact that they encourage and reward lateral/expansive thinking and
interpretation, correlates well with my own views on teaching - i.e. we should
reward our students for thinking in 3 dimensions instead of restricting them to
just 2; for example: this exercise requires you to put: `must`, `have to` or
`need to` into the correct gap, and then give them sentences like: `Tonight I
________ go home by 7pm.` In the key there would be just one correct answer but
in real life all of them are applicable, depending upon circumstance and
opinion, so to me such artificial exercises are restrictive and I`m delighted
that the whole group has now woken up to that and grown to enjoy it.

Another point to make, for anyone who has doubts about student designed/marked
tests, is that once students see you respect their opinions, and that making
mistakes is part of the learning process and not something to be scolded for,
they don`t cheat or create stupidly easy tests - on the contrary they tend to
make the tests more difficult and mark themselves more harshly. In keeping with
Scott`s and David`s comments on dogme, the strength of our discussion group is
indeed that we are speaking from first-hand experience from the classroom and
we are not theorists or teachers who comment `with authority` on things they
have never tried.

Hope you all enjoy your exams too.

Have fun,

Richard



	


	Group: dogme
	Message: 172
	From: sthornbury@w...
	Date: So Mai 28, 2000 8:23 

	Subject: Re: The transitional stage


	I've been mulling over Dan's dilemma:

"The transition between a structured task and an unstructured task
[such as chat] is difficult and the students feel unsure of what to
do.... So what I'm interested in hearing is a way from chat to task
which the students would accept and would work for them."

My first reaction is that chat is not "unstructured" or needn't be, or
even shouldn't be. That is the difference between during-the-break-
in-the-coffee-bar chat and classroom - or instructional - chat
(although I accept that there will be degrees, too, of "structure" and
that some classroom chat, such as that triggered by startling
student news of the "I got married this weekend" type, will have all
the "looseness" of casual conversation. Take, for example, this
sequence (a teacher of elementary adults here in Spain - she has
been teaching the language of suggestions and is eliciting some of
same):

S1. What about go to mountains?
T: What about...?
S1: What about going to mountains, we can do "barrancking"
[Ss laugh]
T: What's "barrancking"?
S2: Is a sport.
T: Yes, but what do you do exactly?
S3: You have a river, a small river and [gestures]
T: Goes down?
S3: Yes, as a cataract
T: OK, a waterfall [writes it on board] What's a waterfall,
Manel? Can you give me an example? A famous waterfall
[draws]
S1: Like Niagara?
T: OK. So what do you do with the waterfall?
S4: You go down.
T: What? In a boat?
S4: No, no, with a ... ¿como se dice cuerda?
S3: Cord.
T: No, rope, a cord is smaller, like at the window, look [points]
S4: Rope, rope, you go down rope in waterfall.
etc

Note that the teacher honestly doesn't know what the student
means by "barranking" ("barranquismo" in Spanish, canyoning in
English) so there is a perfect (authentic) information gap, requiring
lots of negotiated meaning and form, and in which the students
take on the role of teacher - but during which the teacher never
msises a trick to do something instructional, while at the same
time not commandeering the agenda herself, nor breaking the flow
of the talk in a disruptive way - she is intervening without interfering.
This to me is "structure".

And there are ways of applying more structure still - e.g. students
then write a dialogue based on their recollections of this exchange;
or they write a summary of what canyoning involves, or the teacher
and students jointly do this on to the board and the students copy
it down as a record of the lesson. Or - for homework - they write a
letter inviting a friend to go canyoning and explain what it is. Or
they access a website on canyoning, and come prepared to share
their texts the following lesson....

Another way that chat can have structure is by giving it some kind
of purpose - that is to say, providing a task, preferably one that
requires maximum participation and production. An example task
might be: to reach a consensus as to whether, say, sons are more
like their fathers and daughters like their mothers - using the
experiences and opinions of the people in the class. Or whether
watching subtitled films correlates with improved listening skills. Or
whether a big breakfast gets you off to a good start etc etc. The
conversation is likely to lurch and veer and go off at tangents, but
the fact that a joint decision needs to be made imposes a kind of
structure - one that the teacher - as chairperson - can appeal to
when things are going of the rails. Or not going at all, as the case
may be.

Another way of providing a kind of structure is through CLL type
techniques, whereby the recorded conversataion is transcribed and
subjected to linguistic scrutiny. And another way is through the
use of "non-directed listening" techniques, whereby the students re-
code what their partner has just told them (I mentioned this in a
very early posting, and then went to a workshop on this technique
more recently, and was quite impressed by the level of attention it
imposes).

More suggestions???



	


	Group: dogme
	Message: 173
	From: Robin Wells
	Date: So Mai 28, 2000 11:39 

	Subject: dogme workshop downunder


	Hello everybody,

I am a teacher, occasional in-service trainer and CELTA tutor at 
International House, Cairns, which (if you’ve never heard of it) is in the 
tropical northern region of Australia. Scott Thornbury introduced me to the 
dogme group and I have been reading your messages with keen interest.

I am developing an in-service training workshop based on the dogme 
philosophy, having felt the need for some time to at least begin to divorce 
teachers from their unhealthy marriage to materials, coursebooks, bits of 
paper and unwieldy technology.

I would very much like to use parts of the various discussions you’ve been 
having in recent weeks to stimulate debate and interest. My plan is to use 
the messages unedited and let the talk flow forth (in keeping with the 
principles of dogme?!) if this is ok with all of you. The only copies will 
be the originals I have printed out. I would also like to relay to you the 
outcomes of the workshop if this would be of interest.

We are largely a staff of dedicated professionals, struggling a little to 
stay in touch with the outside ELT world and I’m sure many would, as I do, 
welcome the opportunity to get involved in something new and stimulating.

Please let me know if there are any objections to my using your material. 
Thank you.

Robin Wells

________________________________________________________________________
Get Your Private, Free E-mail from MSN Hotmail at http://www.hotmail.com


	


	Group: dogme
	Message: 174
	From: sthornbury@w...
	Date: Mo Mai 29, 2000 8:11 

	Subject: Re: dogme workshop downunder


	Go for it Robin! (Do you have the original article?)



	


	Group: dogme
	Message: 175
	From: David French
	Date: Mo Mai 29, 2000 8:55 

	Subject: Re: dogme workshop downunder


	I've got no objection at all, and it'll be interesting hearing some feedback
after the workshops.

David



	


	Group: dogme
	Message: 176
	From: David French
	Date: Mo Mai 29, 2000 8:59 

	Subject: June meeting in G.B.?


	Dear All,

I have to come over to England for a memorial service on Saturday, 24
June.

I'll only be in the country for three or four days and I was wondering
if we could organise a dogme get-together before or after that weekend.
Maybe Luke could set something up. Could Scott get over for it?

David



	


	Group: dogme
	Message: 177
	From: David French
	Date: Mo Mai 29, 2000 2:25 

	Subject: Re: The transitional stage


	I would say you've got to know why the learners are learning English and what
tasks they see as useful. If they consider such open-ended talking as useful
that *is* the task – period (as they say in US). You don't have a follow up.
Open-ended speaking can help learners grow in confidence and fluency and
allow them to interact with the language in a fairly natural way but the
concern (which Scott has mentioned) is that they may not make progress or use
fossilised non-acceptable forms.

So feedback of some sort is necessary. I've tried making notes of mistakes
during the conversation and feeding them back, I've asked learners to do the
same. I sometimes do immediate interrupting style correction. I want to work
more with recording and playing stuff back to learners.

"during which the teacher never misses a trick to do something instructional"
This is Scott's comment. Should we not negotiate with our students how we as
teachers should intervene? Or how they want to be corrected.

Learners may not need to do any writing but if they do they may have ideas
about what tasks will be most useful to them. Learners haven't always thought
through what skills they need or even precisely why they are learning the
language (the curse of ENSP – English for No Specific Purpose). The kinds of
exercises Richard does help that self-awareness and critical faculty grow.

If I was a learner and we'd just had an interesting conversation on something
or other I might not be inclined to write something which recycles the same
stuff as Scott is suggesting. We might have done everything worth doing with
it. Of course I might, but I would say different suggestions should be put
forward by all concerned which learners pick up as they see fit. I've
detected in some of the messages this need to have everything linked, from
speaking and listening to writing. It is aesthetically pleasing to have these
multi-skilled integrated lessons but not all learners will respond to it.
These days, in my classes, the learners do activities which let them practice
the different skills but the activities aren't necessarily linked by any
themes.

David



	


	Group: dogme
	Message: 178
	From: Richard Bradford
	Date: Mo Mai 29, 2000 6:10 

	Subject: Re: June meeting in G.B.?


	Great idea for a meeting, Dave - how about the weekend after June 24th; I
will be in Canterbury, hopefully, at that time and could probably put
everyone up there for a night if needs be.

Richard



	


	Group: dogme
	Message: 179
	From: Richard Bradford
	Date: Mo Mai 29, 2000 6:20 

	Subject: Re: The Learners


	Hi All,

With reference to the recent contributions from David and Scott regarding learner
preferences and how learners respond to different task inputs/reworking/guidance,
I would say that although it does vary from student to student by giving our
students behavioural questionnaires at the beginning of an academic year it
should be possible to identify which students will best respond to which methods;
helping both teachers to run the classes to everyone`s liking and class selection
for students to be carried out; i.e.: which students could respond to dogme style
classes and those which would be `better suited` to traditional EFL methods.
Although dogme methods probably could, in time, be made to appeal to everyone, in
the commercial world we have to be practical about transitional time phases and
the risk of losing `traditionally suited students` to commercial rivals before
they manage to adjust.

In terms of actual questionnaires, things are still under development so I can`t
supply anything concrete yet but I can say that strongly coherent patterns of
behaviour and preference are emerging. If anyone else is researching along these
lines at the moment I would be delighted to hear from you.

Cheers,

Richard



	


	Group: dogme
	Message: 180
	From: sthornbury@w...
	Date: Mo Mai 29, 2000 9:27 

	Subject: Die Grammatik


	I just found this quote I'd copied down on ther back of an article 
ages ago and forgotten about:

"Die Grammatik kommt aus der Sprache, nicht die Sprache aus 
der Grammatik" (Langenscheidt)

Loosely translated as "Grammar emerges from speech, not the 
other way round".

No, I don't think I can make it to London on the 24th, nor the week 
after, although I will be in London on the 19th, if that is any use to 
anyone.



	


	Group: dogme
	Message: 181
	From: David French
	Date: Di Mai 30, 2000 8:26 

	Subject: Re: June meeting in G.B.?


	I was hoping if we have a get-together it could be a couple of days either
side of the 24th not the following weekend.

Luke, Dan, Graham, Scott, what about you?

David



	


	Group: dogme
	Message: 182
	From: G Hall
	Date: Di Mai 30, 2000 11:18 

	Subject: RE: June meeting in G.B.?


	Hi

Just returned to e-mail chaos after the Bank Holiday here. Just about picked
up the main threads. Re. a meeting, almost anytime mid/end of June is a
possibility especially week leading up to 24th - weekdays are much more
preferable. Need a bit more time to get through the learners/transitional
stage messages. More later.


Cheers

Graham




-----Original Message-----
From: David French [mailto:david@m...]
Sent: Tuesday, May 30, 2000 8:26 AM
To: dogme@egroups.com
Subject: Re: [dogme] June meeting in G.B.?


I was hoping if we have a get-together it could be a couple of days either
side of the 24th not the following weekend.

Luke, Dan, Graham, Scott, what about you?

David


------------------------------------------------------------------------
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	Group: dogme
	Message: 183
	From: Luke Meddings
	Date: Di Mai 30, 2000 1:29 

	Subject: june meeting?


	Hi folks

Have read the messages and share Graham's e-mail chaos scenario - will respond re. 24th June, but would be delighted to meet up, perhaps on Friday 23rd. I'll think more about the format and see if I can do it here at the school.

All the best

Luke



	


	Group: dogme
	Message: 184
	From: David French
	Date: Di Mai 30, 2000 2:07 

	Subject: Bank Holiday?


	You can see how out of touch I am. I was wondering what the reason for the radio
silence was.

If the meeting comes off, I'd like to spend some time talking through the
possibility of writing a contribution about language learning for the Informal
Education website. Graham, I was wondering if you would want to collaborate as
the informal ed. direction seems to fit in with your particular
interests/background.

The other thing is this. Has anyone read Carl Rogers 'Freedom to Learn'. There's
quite a long piece called, 'A French teacher learns with her students', and
practically everything we've talked about here (and in our learner autonomy SIG
discussions) comes up. She did the work at the end of the 60's, and wrote it up
at the beginning of the 70's!

David



	


	Group: dogme
	Message: 185
	From: dan humm
	Date: Di Mai 30, 2000 9:17 

	Subject: Confused as to multi skills lessons


	I've detected in some of the messages this need to
have
> everything linked, from
> speaking and listening to writing. It is
> aesthetically pleasing to have these
> multi-skilled integrated lessons but not all
> learners will respond to it.

This comment confuses me a little because for me it
refers to a way of teaching that I've given up through
the Dogme communication. I find that the conversation
naturally leads on to the next task and that the tasks
are not worked out in terms of their need for a multi
skilled lesson but more as what the moment dictates. 
I intended that not to sound as hippy as it came out
,sorry.
Also how could it be that not all learners respond
well to multi skilled lessons? Surely the idea behind
multi skilled lessons is that every learner will find
something they agree with ( or that agrees with
them)in some point of your lesson.
My idea behind finding links was not to incorperate my
ideas into the lessons but to find out in how many
ways my lessons could develop.
Dan
p.s. My question about multi skilled learners was
asked in complete innocence. Please give me a lesson
on current TEFL findings if I have shown my ignorance.



__________________________________________________
Do You Yahoo!?
Kick off your party with Yahoo! Invites.
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	Group: dogme
	Message: 186
	From: dan humm
	Date: Mi Mai 31, 2000 11:21 

	Subject: Re: The transitional stage


	Dear all,
I seem to have a different idea of structure or to be
more accurate a different focus on where the structure
should lie.
Scott's comment on structure...
' the teacher is intervening without interfering.
This to me is "structure".'
... appears to be referring to a class structure by
which I mean the way a class or lesson is organised. 
This for me has much more to do with planned lessons,
the kind which go : "generate interest in the topic,
pre teach the vocabulary, present the text, run
comprehension questions blah, blah, blah " This is
focusing on the steps of the class / lesson and seems
to me to be designed for the teacher more than the
students.
What I meant was the structure provided for the
students within a task ie. how far they can wander
from the target language. I once worked at a school
in Mexico (Interlingua) where all the tasks where
grouped by the structure involved. Type one exercises
were simple repetitive drills, type two exercises were
drills which forced students to use the target
language but they could any extra language they chose,
type three exercises were entirely free exercises
where students could say what they wanted to. My
dilemma was over how to move from type three exercises
to type one exercises AND BACK AGAIN. 
I use these simple drills to focus on the language and
check the students use which I feel is important
throughout the lesson. The problem is when I move
from one to the other it sometimes feels false and
forced. I can hear people thinking "well, it isn't
meant to be perfectly smooth" but I believe the
smoother it is the more confidence a student has in
his/her teacher.
The tasks you sent through, Scott are really useful
thanks but they don't address this idea of moving from
highly structured tasks to ones with little structure
AND BACK AGAIN. What I enjoy with Dogme style lessons
is that they can be very flowing and natural. My
intention is to increase how well they flow.
Thanks
Dan

__________________________________________________
Do You Yahoo!?
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	Group: dogme
	Message: 187
	From: David French
	Date: Mi Mai 31, 2000 2:17 

	Subject: Re: Confused as to multi skills lessons


	Hi Dan,

I might have expressed myself badly, and it wasn't aimed at what you had
been talking about, more at something I had picked up from Scott's writing.

What I was talking about was that the learners may not always want to go
with a sequence like dictogloss, making notes and then re-writing what
they've produced. A couple of times, when I've used dictogloss, which I
think is great, the class haven't wanted to write it out fully afterwards.
They were happy with the listening, the note-taking and the sharing notes,
but that was enough.

What I'm saying is that the group doesn't always respond to linked
follow-ups of a particular task even though it looks from the outside like a
beautiful progression through the skills in an integrated way.

By the way, I can't remember if you work in England. Could you make a
meeting in London on 23 June?

David



	


	Group: dogme
	Message: 188
	From: Dan
	Date: Mi Mai 31, 2000 4:47 

	Subject: GUILDING THE LILLY


	Dear David,
I think you're right about following through some exercises enough and
dictogloss is definitely one of them. It takes ages to do it properly
and the students feel that you are taking too long as it is principally
the same thing for an hour. This is the problem I want to solve, how
to provide a variety of tasks and move between them all smoothly so
that the students feel that they are receiving a well balanced lesson
and it feels as natural as possible but please see my latest addition
for more detail.

I will be in London for that date as I work in the same school as Luke.
I kept it quiet so as to explain any possible differences in opinion
that could have arisen. 

Dan

__________________________________________________
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	Group: dogme
	Message: 189
	From: G Hall
	Date: Mi Mai 31, 2000 4:51 

	Subject: Becoming Appropriate


	Hi,

I've been catching up on the latest messages - (transitional
stage/multiskilled lessons etc). The following comments came out of the
messages (of course, I've been pretty selective here) :

>So what I'm interested in hearing is a way from chat to task which the
students would accept and would work for them... (Dan)

>...in which students take on the role of teacher (Scott)

>Should we not negotiate with our students how we as teachers should
intervene? Or how they want to be corrected? (David)

>They may have ideas about what tasks will be most useful to them...(David)

>helping teachers run classes to everyone's liking... (Richard)

>surely the idea behind multi skilled lessons is that every learner will
find something they agree with... (Dan)

It seems to me that one theme that emerges is that of teacher/learner
negotiation - not only over classroom/language content i.e. topic/issue,
vocab and grammar (through 'real communication' (David's 500)), but also
over classroom processes i.e. how to do it. (The word 'Processes' seems to
avoid the idea of a 'methodology' , but is a bit deeper than 'techniques'.
It also allows consideration of all the learning process that go on in the
classroom, not just the ones the teacher is aware of and trying to
manage/manipulate within the learning environment. As probably evident in
earlier messages, I like stuff like this, but maybe I'm just a pedant!).

However, for such negotiation to be successful (and not to be just a
ducking of teacher responsibility) it seems clear that the learners will
have to know about and be able to consider all the varieties of
classroom/learning behaviour. It's doesn't seem enough to say to learners '
what do you want to do in the classroom?' as the replies, in my experience,
will be things like 'talk', 
'learn grammar'. I don't think these are either 'wrong' reactions or 'wrong'
directions to pursue, but they seem to be based largely on learners' prior
experiences, gut reactions and what they think they should say - they've all
read the text books which say you'll learn the grammar by using it when you
speak. 

For example, David's comment: 'how they want to be corrected?'. I don't
think what I do is a particularly revolutionary practice, but in the first
lesson of courses I work on, I ask learners about this. Almost without
exception, the answer 'all the time - stop us when we are speaking' comes
back immediately from almost all the learners. Obviously, with a bit of
classroom experience, we can see the problems with this, and so can the
learners after I've done what they asked for 2 minutes. They then usually
ask to return to the question and discuss the issue with a little more
thought and consideration. They've also experienced the implications of what
they requested. Discussion follows, not only of how much correction to
receive, but how I should do it. Various classes come up with various
preferences, and I have to say that my favourite conclusion to this
particular question is when the class askes me to coerecct in different ways
in subsequent lessons so they can experience the possibilites on offer
(clearly, however, even this is a semi-informed perspective as they are
relying only on what I can/know how to do). 

Going back to a couple of words I used a couple of messages ago, learners
all have some proceedural knowledge of how to learn a language - they all
know, often unconsciously, ways of learning and then learn. However, isn't
declarative knowledge of useful (i.e. conscious knowledge of how people
might learn a language - knowledge which you can talk about, express, and
share)? Presumably as language teachers, we all have conscious knowledge of
how learners might learn (think of all the advice we give learners about how
to learn). Why can't learners develop their conscious knowledge and this
become a source of genuine/real communication in the classroom? (i.e.
students take the role of the teacher (Scott)). It will also help them
make informed decisions about how the class is to operate. They can discover
what they like, what works for them etc, rather than having a rationale
imposed. This would be my answer to the first comment of Dan's which I
highlighted earlier - So what I'm interested in hearing is a way from chat
to task which the students would accept and would work for them... (Dan).

In practice, of course, it takes time. Again, nothing too new here, but what
I've been doing recently is to start my courses with a wide ranging
discussion of how they see learning a language (learning to ride a bike/play
chess/historical dates etc) and justify their perspective. This moves on to
what parts of learning a language they like and why. How do they operate in
those areas which they like? Ideas arise and are shared which others in the
class have not heard of. Learners then consider what people in different
roles can do to help - themselves, the teacher/each other/friends outside
the class/host families etc. I often takes all this just to focus learners
on the fact that they can have a role in determining what we are going to do
and how we are going to do it, and for them to share their knowledge to
develop a process for the classroom. Although the initial topic often
doesn't arise from the learners, the language problems/areas which arise and
can be examined later are theirs, the communication is 'genuine' in that
their is an exchange of real life experiences which is relevant to their
immediate needs. It also almost always provides the learners (and myself)
with ample evidence that they are individuals sharing the classroom, each
with different learning preferences and styles. Not only is it interesting
and motivating, it helps to create that 'safe space' and sense of mutual
cooperation that I keep banging on about. If things have been very
successful, subseuqent lessons (some, not all), focus on learning
experiences, knowledge about language, and knowledge about language
learning. e.g. we have discussions along the lines of - what do you know
about grammar/vocab etc, how do you go about learning grammar/vocab etc.,
what do you want to focus on in class, how do you want to go about it? It's
often quite difficult stuff, and takes some getting used to for the
learners, but it does provide loads of opportunities for the negotiation of
meaning when they use the language. I wouldn't call it learner training
either -more 'thinking critically about learning and finding your own way',.
However, it's my current thoughts in answer to these remaining comments:

>helping teachers run classes to everyone's liking... (Richard)

>surely the idea behind multi skilled lessons is that every learner will
find something they agree with... (Dan)

Basically, what I'm suggesting (I think) is a class-wide discussion,
exploration and on-going evaluation of the classroom's pedagogy within the
pedagogical process itself by the teacher and the learners. It's therefore
not a question of finding an 'appropriate methodology', but a process of
'becoming appropriate' (oops - getting glib!).

Phew- that's enough. In answer to your question, David, about something for
the Informal learning website, love to. 

Cheers

Graham



	


	Group: dogme
	Message: 190
	From: David French
	Date: Do Jun 01, 2000 11:27 

	Subject: Friday 23 June


	Could I put forward Friday 23 June as a day for a Dogme get-together in London?
Luke, can you do something about the venue?

I'd like to acknowledge Graham's efforts to synthesise various different
messages and then give his own spin on it. Graham, I like the way you
collaborate with the learners so that they can get more aware about their ways
of learning, finding out what works etc. "your thinking critically about
learning and finding your own way". I don't care for the phrase learner
training, which you mentioned, either

Yesterday I asked my class of 30, 40, 50 year-old paint factory ladies after 11
lessons (beginners or just false beginners) to make a list of the different
activities we've done in class over the 11 weeks. Then they had to give one or
two stars to their favourite activities.

They like putting together conversations, in pairs and then as a group, but they
decidedly don't like being recorded (which differs from other groups). They like
spelling in English, playing matching word-card games, my recorded monologues.
They also like looking for English in the world around them on TV, wrappers,
sweatshirts etc. As far as grammar goes, they don't miss not having a
coursebook, they are happy to have a recap on something like a tense or
constructing questions from time to time, but not too often (different again
from my other beginner class).

My copy of IATEFL Issues arrived yesterday. I'd like to find out why it took so
long to get to me. Scott, when did yours arrive? I still need to read through
the pieces again and then I'll give my impressions. Responses to various stuff
by Scott take up about 3 pages!

All for now.

David



	


	Group: dogme
	Message: 191
	From: G Hall
	Date: Do Jun 01, 2000 2:28 

	Subject: RE: Friday 23 June


	Hi,

Friday 23rd should be OK with me. What kind of time are we talking about so
I can sort out trains etc?

Cheers

Graham

-----Original Message-----
From: David French [mailto:david@m...]
Sent: Thursday, June 01, 2000 11:28 AM
To: dogme@egroups.com
Subject: [dogme] Friday 23 June


Could I put forward Friday 23 June as a day for a Dogme get-together in
London?
Luke, can you do something about the venue?

I'd like to acknowledge Graham's efforts to synthesise various different
messages and then give his own spin on it. Graham, I like the way you
collaborate with the learners so that they can get more aware about their
ways
of learning, finding out what works etc. "your thinking critically about
learning and finding your own way". I don't care for the phrase learner
training, which you mentioned, either

Yesterday I asked my class of 30, 40, 50 year-old paint factory ladies after
11
lessons (beginners or just false beginners) to make a list of the different
activities we've done in class over the 11 weeks. Then they had to give one
or
two stars to their favourite activities.

They like putting together conversations, in pairs and then as a group, but
they
decidedly don't like being recorded (which differs from other groups). They
like
spelling in English, playing matching word-card games, my recorded
monologues.
They also like looking for English in the world around them on TV, wrappers,
sweatshirts etc. As far as grammar goes, they don't miss not having a
coursebook, they are happy to have a recap on something like a tense or
constructing questions from time to time, but not too often (different again
from my other beginner class).

My copy of IATEFL Issues arrived yesterday. I'd like to find out why it took
so
long to get to me. Scott, when did yours arrive? I still need to read
through
the pieces again and then I'll give my impressions. Responses to various
stuff
by Scott take up about 3 pages!

All for now.

David
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	Group: dogme
	Message: 192
	From: Luke Meddings
	Date: Do Jun 01, 2000 6:31 

	Subject: meeting on june 23rd


	Hi folks

I'd be delighted to host a 2-hour session at Lilian Bishop School in South Kensington (Zone 1, ie central) on the evening of Friday 23rd June, from 6 to 8.15. I'd imagine the talk would continue in the pub afterwards, and people may wish to meet independently before 6. From a space/personnel/planning time point of view this is the best I can manage right now; I think a good two hours in open space informal-conference mode, for which we can agree a theme, would be very productive. Additionally, it's high time we met up! I hope an early-evening event will be manageable for enough people.

Please let me know if you are interested in coming; it might be best to e-mail me on luke@l... for planning of this kind as it is probably of limited interest to e-group surfers.

Regards

Luke



	


	Group: dogme
	Message: 193
	From: sthornbury@w...
	Date: Do Jun 01, 2000 7:00 

	Subject: Lesson planning


	In response to various postings (Dan particularly) that suggest the 
need for some nitty gritty descriptions of real lessons, I asked Neil 
to describe some of the lessons he has been watching while 
working with a group of relatively inexperienced teachers here at IH 
barcelona. The rest is Neil (I edited out the typos):

Some teaching ideas. These were done in an inservice program in 
the school with newer teachers. They are all working from 
coursebooks. We decided that we would help at the planning stage 
and then watch the lesson and talk about them afterwards. We 
took on things like maximising communication, minimum use of 
material etc 


A lesson derived from a page in the coursebook (intermediate /level 4 here
in IH) dedicated to advice and reasons eg "otherwise, in case, because"
etc

This was presented (in the book) in the context of being on a boat 
eg you should take a life jacket in case........ plus other examples. 
The practice is a pairwork activity: sts giving advice and reasons on 
a series of disconnected topics. 


While planning with teacher 30 mins before lesson we came across a sentence in
the practice ideas: someone who is going to Britain in summer. This
sounded more accessible from a students point of view than the boat etc.
So....

The idea was - the person who was in a good position to give advice on
this was the T - somebody from Britain. The sts might very well have
questions and problems.

1. T starts with a chat about who has been to Britain/abroad, who
is thinking of going this summer etc. This was done in open class but
could be started in pairs to spread participation

2. Matter of fact in the lesson I observed there was one who was
thinking of going and one who maybe.

3. Sts were then asked to assume they were going and in pairs
decide what they wanted to know from Chris the teacher. This, rather
than adlibbed in open class meant that sts could get their ideas
together and be more accurate on paper - T. monitored and helped both
with ideas and accuracy

4. Listening - Chris telling sts what he felt was advisable in 
response to their questions. Monitoring these had helped him to 
predict what would come up. He also had not lost touch with the 
book as it were and where natural used "otherwise/in case" etc 
when giving reasons. Interestingly enough he used a wider variety 
of advice structures than the book . Lots of st 
interjection/clarification and cross class discussion at times as to 
what they thought about his advice 

5. Sts were now asked to write some of what he had said -
reformulate some of the advice/reasons. T monitored and helped here 

6. Sts then compared this with what he had actually said.
In the lesson he did again he taped himself so sts could listen to parts
of this to compare.. Sts thus received input on the tartget area (keeps
DOS happy) but in the context of communiciation created by them and the
T.

7. Sts then rolplayed Chris and a student ie improvised the 
previous conversation .


Another T was working from a book on the theme Freedom of Choices of
laws and rules with some shorttexts about legalising of soft drugs,
euthanasia etc. Difficult things we felt to get into discussing whether
these should be legalised/allowed because of the topics themselves and
the age of some of the sts. In chatting thru this material we thought
about other issues where the state interfered - and came up with
obligatory schooling. Both the T and I knew kids who had not gone to
school and not seemed to suffer much. We talked about these.

Lesson

1. Question on the board - should we have freedom of choice./where
does the state interfere. Done in pairs and then fed back to T.
(Similar to what we had done when planning)

2 Interestingly sts also came up with schooling as one of the 
areas this happened (i.e. state interference). It was possible 
therefore to pick up on this as if it were totally student initiated 
(although it had been the teacher's covert agenda). The task was 
set. 3 reasons why schooling should be obligatory/optional. Before 
he did this the T told his anecdote of people I know who have not 
been to school - again with opportuniity for interjection and fat 
chewing from the sts - the task was quite naturaly set (i.e it 
emerged) as can you think of some reasons why ......... 

3. This was done as a pyramid discussion: first individuals (writing 
their 3 reasons) then comparing in pairs, then groups . At the 
individual and pairs stage the task was to decide the most 
important reasons for/against and in order - NOT simply whether 
schooling should be optional 

4. At the group stage the task was then modified to decide whether 
schooling should be optional or not and when sts had decided they 
were asked to write a report to be read by the other group 

The input came from having to put this down on paper at the beginning
and the end and therfore be as accurate as possible
Also from having opportuinities to do the discussing again (ie pyramid)
And importantly the intervention from the teacher - helping sts be
better when they are in full flow. This is something that the teacher
found difficult (but so do we all)

Interestingly where the language focus in the book had been 
opinions agreeing/disagreeing etc, what sts needed most help with 
was being hypothetical. Again the idea came from the book more 
or less - but the lesson was home grown and followed a trajectory 
that was guided and even anticipated by the teacher, but allowed 
the learners ownership of the content... The teacher provides a 
scaffold within which students function with a sense of security, at 
the same time the language they REALLY need (as opposed to 
what the coursebook dictates) emerges naturally and is 
shaped/fashioned by the teacher.

Scott's ps: these I would call Dogme lessons because although 
they were derived from coursebooks, the coursebooks themselves 
made no appearance in the lesson, and, more importantly still, the 
content of the lesson - i.e. the actual language produced - was 
produced by (Roger Hunt's phrase) THE PEOPLE IN THE ROOM.
I'm not sure if this answers Dan's questions about Type 1, Type 2 
etc structures - but at least these were real lessons that (in Neil's 
view) really worked. (Dan: I wonder if you are over concerned with 
drills - I only use drills as punctuation devices in the lesson - i.e. 
ways of bringing everyone to attention - a sort of verbalised 
underlining. I dont have much faith in them as stabilising devices 
(i,e, stabilising recently met language) and only marginally useful 
for developing fluency (i.e.of articulation). I spent my first five years 
of teaching drilling the s*** out of my students - with no perceptible 
learning outcomes - although we all seemd to enjoy the pretence!)



	


	Group: dogme
	Message: 194
	From: sthornbury@w...
	Date: Do Jun 01, 2000 7:20 

	Subject: Re: meeting on june 23rd


	Hi Luke - I've decided I can't miss out on this - so I'll be there.The 
first INTERNATIONAL Dogme ELT conference!
Well done! Scott



	


	Group: dogme
	Message: 195
	From: David French
	Date: Fr Jun 02, 2000 9:54 

	Subject: Re: meeting on june 23rd


	Luke Meddings wrote:

> Hi folks
>
> I'd be delighted to host a 2-hour session at Lilian Bishop School in South Kensington (Zone 1, ie central) on the evening of Friday 23rd June, from 6 to 8.15.

Thank you, Luke for that.

> I'd imagine the talk would continue in the pub afterwards, and people may wish to meet independently before 6. From a space/personnel/planning time point of view this is the best I can manage right now; I think a good two hours in open space informal-conference mode, for which we can agree a theme, would be very productive. Additionally, it's high time we met up! I hope an early-evening event will be manageable for enough people.

Can we not extend the session and start (much) earlier? If we're coming from far-flung places we ought to make the most of the time.

David



	


	Group: dogme
	Message: 196
	From: Luke Meddings
	Date: Fr Jun 02, 2000 1:27 

	Subject: Re: meeting on june 23rd


	Hi David

I'd also love to start earlier but there simply isn't the space inside the school as classes are going on, in addition to which both myself and Dan are working till 5 (in my case, though I could finish earlier) and 6 (in his).

I don't think it would be a problem to finish later, but I'll have to refer it to a colleague.

What we could do is agree on a nearby pub or cafe (I can name the place and be there) to meet informally/for introductions at 5, so we can get straight down to business at 6. What do you think?

Regards

L

*********** REPLY SEPARATOR ***********

On 02/06/00, at 10:54, David French wrote:

>Luke Meddings wrote:
>
>> Hi folks
>>
>> I'd be delighted to host a 2-hour session at Lilian Bishop School in South Kensington (Zone 1, ie central) on the evening of Friday 23rd June, from 6 to 8.15.
>
>Thank you, Luke for that.
>
>> I'd imagine the talk would continue in the pub afterwards, and people may wish to meet independently before 6. From a space/personnel/planning time point of view this is the best I can manage right now; I think a good two hours in open space informal-conference mode, for which we can agree a theme, would be very productive. Additionally, it's high time we met up! I hope an early-evening event will be manageable for enough people.
>
>Can we not extend the session and start (much) earlier? If we're coming from far-flung places we ought to make the most of the time.
>
>David
>
>
>------------------------------------------------------------------------
>@Backup- Protect and Access your data any time, any where on the net.
>Try @Backup FREE and recieve 300 points from mypoints.com Install now:
>http://click.egroups.com/1/4873/8/_/745031/_/959936041/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 197
	From: Luke Meddings
	Date: Fr Jun 02, 2000 1:41 

	Subject: Re: meeting on june 23rd


	Hi Scott - that's great news!

David has suggested we get together as a trio on the book which I think is a a good idea, I suggested lunchtime Friday or 4pm. You'll probably have read my e-mails on having a 5 o'clock introductory meeting in a pub or cafe close to the school.

Staff meeting beckons, all the best

Luke

*********** REPLY SEPARATOR ***********

On 01/06/00, at 20:20, sthornbury@w... wrote:

>Hi Luke - I've decided I can't miss out on this - so I'll be there.The
>first INTERNATIONAL Dogme ELT conference!
>Well done! Scott
>
>
>
>------------------------------------------------------------------------
>Was the salesman clueless? Productopia has the answers.
>http://click.egroups.com/1/4633/8/_/745031/_/959883606/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 198
	From: David French
	Date: Mo Jun 05, 2000 3:40 

	Subject: 4 lessons


	I asked my print/int group to make a plan of 4 lessons. If you have any questions to individual about their choices you could ask. I meet them for the last time tomorrow.
David

Agnieszka
Lesson 1
30 min. speaking in whole group
15 min. watching films
15 min. doing grammar exercises or writing photo descriptions

Lesson 2
30 min. speaking in whole group
15 min. watching films
15 min. listening to songs

Lessons 3 and 4 as 1 and 2

Monika
Lesson 1
speaking in small groups
grammar exercises

Lesson 2
speaking in small groups
listening to songs or stories

Lesson 3
speaking in small groups
writing: photo descriptions or story

Lesson 4
speaking in small groups
discussion

watching a film once a semester

Ela
Lesson 1
40 min. speaking in small groups
20 min. games and crosswords
30 min. watching a film

Lesson 2
45 min. writing photo descriptions or free choice of topic
15 min. speaking in pairs
listening to songs

Lesson 3
60 min. discussion in the whole group about a very interesting topic
30 min. watching a film

Gosia
Lesson 1
speaking in pairs or small groups
grammar exercises

Lesson 2
speaking in pairs or small groups
listening to songs
watching films

Lesson 3
speaking in pairs or small groups
grammar exercises

Lesson 4
speaking in pairs or small groups
listening to songs
watching films

writing photo descriptions
reading a story from the coursebook or newspaper

Magda
Lesson 1
30 min. speaking in the group
20 min. listening to a song
20 min. individual work in small groups
30 min. work with compositions

Lesson 2
20-30 min. speaking in the group
20-30 min. watching a video
30 min. grammar exercises

Lesson 3
speaking in the group
games
vocabulary exercises

Lesson 4
speaking in the group
listening
writing in pairs

Irek
every lesson: 10 min. speaking, 15 min. writing

Lesson 1
watching TV and talking about it.

Lesson 2
listening to songs, gap-fill with the lyrics, learning new words

Lesson 3
playing games

Lesson 4
speaking and writing about it

Beata
Lesson 1
5 min. speaking in pairs
30 min. speaking in the group (discussions)
15 min. checking compositions
30 min. watching video
15 min. presentation
20 min. individual work

Lesson 2
5 min. speaking in pairs
30 min. speaking in the group (discussions)
15 min. checking compositions
10 min. writing compositions
10 min. listening to songs, gap-fill with the lyrics
30 min. grammar

Lesson 3
5 min. speaking in pairs
30 min. speaking in the group (discussions)
15 min. checking compositions
30 min. watching video
15 min. presentation
20 min. individual work

Lesson 4
5 min. speaking in pairs
30 min. speaking in the group (discussions)
15 min. checking compositions
10 min. writing compositions
10 min. listening to songs, gap-fill with the lyrics

Konrad
Lesson 1
30 min. speaking in pairs
30 min. speaking in the whole group
40 min. listening to a song and discussing it

Lesson 2
watching a short film and writing something about it

Lesson 3
learning tenses (6 or 7 main tense) – how they are constructed and when to use
them

Lesson 4
vocabulary games

Ania
Lesson 1
15 min. speaking in pairs
30 min. speaking in the whole group
20 min. playing some games
25 min. listening to a song and putting words into the texts

Lesson 2
30 min. watching a film
15 min. speaking about the film
15 min. writing short compositions
30 min. grammar exercises

Lesson 3
30 min. individual presentation
15 min. speaking about the topic of the presentation
20 min. playing some games
15 min. speaking in pairs

Lesson 4
LESSON IN THE PUB!

Dorota
Lesson 1
15 min. speaking in pairs
30 min. grammar exercises
30 min. watching a video
15 min. group discussion

Lesson 2
15 min. speaking in pairs
30 min. playing games
30 min. listening to a song
15 min. writing a composition in small groups

Lesson 3
15 min. speaking in pairs
30 min. grammar exercises
45 min. writing photo descriptions in small groups

Lesson 4
15 min. speaking in pairs
30 min. free time (grammar exercises, writing etc.)
15 min. discussion
30 min. watching a video



	


	Group: dogme
	Message: 199
	From: G Hall
	Date: Mo Jun 05, 2000 4:28 

	Subject: RE: 4 lessons


	David,

I like this idea very much, and there's not too much variation between the
sets of ideas. Could your learners come up an agreed 4 lessons between
themselves? 

A few things that I find interesting (but nothing too surprising) - 

I notice Agnieszka prefers speaking only in whole class groups, Monika only
in small groups. 

Magda wants 'individual work in small groups' - what does she mean by this?

Your learners have mentioned the type of activity/task. Another question
could be 'about what' -what kind of films, what is a 'very interesting
topic' (Ela) and is there any consensus about this?

Do the learners have any other focuses/activities/follow up in mind when
they say 'watch a film', or is the watching enough? (almost everybody except
Konrad)

When they planned the 4 lessons, did the learners thinkof the 4 lessons as
an overall unit to fill, or did they complete the first unit, then start
with a more-or-less clean slate for the next one etc.?

Irik seems to want fewer tasks/focuses per lesson, Beata quite a few. 

Obvious question, what does Ania want to do in the pub (apart from drink)? 

There doesn't seem to be an explicit focus on 'vocabulary'. How do they see
themselves acquiring vocab, and what sort do they want to acquire?

How did they enjoy the activity, and do they think it's their responsibility
or that of the teacher?

A lot of what they list involves finding appropriate non-textbook materials.
Who should do this? 

I don't expect answers to all these questions, but perhpas some things to
continue with if you have time.

Cheers

Graham

-----Original Message-----
From: David French [mailto:david@m...]
Sent: Monday, June 05, 2000 3:40 PM
To: dogme@egroups.com
Subject: [dogme] 4 lessons


I asked my print/int group to make a plan of 4 lessons. If you have any
questions to individual about their choices you could ask. I meet them for
the last time tomorrow.
David

Agnieszka
Lesson 1
30 min. speaking in whole group
15 min. watching films
15 min. doing grammar exercises or writing photo descriptions

Lesson 2
30 min. speaking in whole group
15 min. watching films
15 min. listening to songs

Lessons 3 and 4 as 1 and 2

Monika
Lesson 1
speaking in small groups
grammar exercises

Lesson 2
speaking in small groups
listening to songs or stories

Lesson 3
speaking in small groups
writing: photo descriptions or story

Lesson 4
speaking in small groups
discussion

watching a film once a semester

Ela
Lesson 1
40 min. speaking in small groups
20 min. games and crosswords
30 min. watching a film

Lesson 2
45 min. writing photo descriptions or free choice of topic
15 min. speaking in pairs
listening to songs

Lesson 3
60 min. discussion in the whole group about a very interesting topic
30 min. watching a film

Gosia
Lesson 1
speaking in pairs or small groups
grammar exercises

Lesson 2
speaking in pairs or small groups
listening to songs
watching films

Lesson 3
speaking in pairs or small groups
grammar exercises

Lesson 4
speaking in pairs or small groups
listening to songs
watching films

writing photo descriptions
reading a story from the coursebook or newspaper

Magda
Lesson 1
30 min. speaking in the group
20 min. listening to a song
20 min. individual work in small groups
30 min. work with compositions

Lesson 2
20-30 min. speaking in the group
20-30 min. watching a video
30 min. grammar exercises

Lesson 3
speaking in the group
games
vocabulary exercises

Lesson 4
speaking in the group
listening
writing in pairs

Irek
every lesson: 10 min. speaking, 15 min. writing

Lesson 1
watching TV and talking about it.

Lesson 2
listening to songs, gap-fill with the lyrics, learning new words

Lesson 3
playing games

Lesson 4
speaking and writing about it

Beata
Lesson 1
5 min. speaking in pairs
30 min. speaking in the group (discussions)
15 min. checking compositions
30 min. watching video
15 min. presentation
20 min. individual work

Lesson 2
5 min. speaking in pairs
30 min. speaking in the group (discussions)
15 min. checking compositions
10 min. writing compositions
10 min. listening to songs, gap-fill with the lyrics
30 min. grammar

Lesson 3
5 min. speaking in pairs
30 min. speaking in the group (discussions)
15 min. checking compositions
30 min. watching video
15 min. presentation
20 min. individual work

Lesson 4
5 min. speaking in pairs
30 min. speaking in the group (discussions)
15 min. checking compositions
10 min. writing compositions
10 min. listening to songs, gap-fill with the lyrics

Konrad
Lesson 1
30 min. speaking in pairs
30 min. speaking in the whole group
40 min. listening to a song and discussing it

Lesson 2
watching a short film and writing something about it

Lesson 3
learning tenses (6 or 7 main tense) - how they are constructed and when to
use
them

Lesson 4
vocabulary games

Ania
Lesson 1
15 min. speaking in pairs
30 min. speaking in the whole group
20 min. playing some games
25 min. listening to a song and putting words into the texts

Lesson 2
30 min. watching a film
15 min. speaking about the film
15 min. writing short compositions
30 min. grammar exercises

Lesson 3
30 min. individual presentation
15 min. speaking about the topic of the presentation
20 min. playing some games
15 min. speaking in pairs

Lesson 4
LESSON IN THE PUB!

Dorota
Lesson 1
15 min. speaking in pairs
30 min. grammar exercises
30 min. watching a video
15 min. group discussion

Lesson 2
15 min. speaking in pairs
30 min. playing games
30 min. listening to a song
15 min. writing a composition in small groups

Lesson 3
15 min. speaking in pairs
30 min. grammar exercises
45 min. writing photo descriptions in small groups

Lesson 4
15 min. speaking in pairs
30 min. free time (grammar exercises, writing etc.)
15 min. discussion
30 min. watching a video
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	Group: dogme
	Message: 200
	From: David French
	Date: Di Jun 06, 2000 3:20 

	Subject: Re: 4 lessons


	Firstly answers from me. I'll ask them the other things this evening.

> I notice Agnieszka prefers speaking only in whole class groups, Monika only
> in small groups.

That's to do with their personalities and confidence in their ability to
communicate, I would say.

> Magda wants 'individual work in small groups' - what does she mean by this?

3 people; Magda, Dorota and Beata talk about some kind of independent study.
This means having a choice of activity to work on alone or in small groups for
about half an hour. I've offered reading from magazines or coursebooks,
listening, poetry game with magnetic words, Murphy grammar exercises etc.

> Do the learners have any other focuses/activities/follow up in mind when
> they say 'watch a film', or is the watching enough? (almost everybody except
> Konrad)

We've watched My Cousin Vinny, Indiana Jones and the Temple of Doom and The
Matrix.The activity we've done with that is that everyone has to write down a
few sentences they hear from the film. Afterwards we read through them,
correcting them.

> When they planned the 4 lessons, did the learners thinkof the 4 lessons as
> an overall unit to fill, or did they complete the first unit, then start
> with a more-or-less clean slate for the next one etc.?

They were doing it as a block of 4 lessons.

> Obvious question, what does Ania want to do in the pub (apart from drink)?

A few weeks back we met in the pub and talked in English. That suggestion came
from the group. Ania is very communicative and contributes a lot to lessons.
She's sociable and talkative. She certainly takes learning English seriously,
and prepared a number of gap-fills with song lyrics. The suggestion about the
pub was a serious language learning one and not just a kind of cop-out.

> A lot of what they list involves finding appropriate non-textbook materials.
> Who should do this?

I find a fair amount of them, but almost all the songs have come from them.
They've also written quite a few tests for each other. I think in that class
we've blurred the boundaries between whose responsibility it is to bring
materials to lessons – teacher or students.

David



	


	Group: dogme
	Message: 201
	From: G Hall
	Date: Do Jun 08, 2000 2:49 

	Subject: RE: meeting on june 23rd


	Hi,

Thanks for arranging the meeting Luke. See you there at 6pm. I should be in
London for the day. Is anyone else around earlier?

Cheers

Graham

-----Original Message-----
From: Luke Meddings [mailto:luke@l...]
Sent: Thursday, June 01, 2000 6:32 PM
To: dogme@eGroups.com
Subject: [dogme] meeting on june 23rd



Hi folks

I'd be delighted to host a 2-hour session at Lilian Bishop School in South
Kensington (Zone 1, ie central) on the evening of Friday 23rd June, from 6
to 8.15. I'd imagine the talk would continue in the pub afterwards, and
people may wish to meet independently before 6. From a
space/personnel/planning time point of view this is the best I can manage
right now; I think a good two hours in open space informal-conference mode,
for which we can agree a theme, would be very productive. Additionally, it's
high time we met up! I hope an early-evening event will be manageable for
enough people.

Please let me know if you are interested in coming; it might be best to
e-mail me on luke@l... for planning of this kind as it is
probably of limited interest to e-group surfers.

Regards

Luke



------------------------------------------------------------------------
Was the salesman clueless? Productopia has the answers.
http://click.egroups.com/1/4633/8/_/745031/_/959880551/
------------------------------------------------------------------------
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	Group: dogme
	Message: 202
	From: Luke Meddings
	Date: Fr Jun 09, 2000 9:16 

	Subject: RE: meeting on june 23rd


	Hi Graham

I was hoping you'd be able to make it. We're actually going to meet at 5pm in a cafe near the school (venue to be announced, along with full directions to the school) so we canget to know each other a bit before getting down to business at 6.

Looking forward to meeting you

Regards

Luke

*********** REPLY SEPARATOR ***********

On 08/06/00, at 14:49, G Hall wrote:

>Hi,
>
>Thanks for arranging the meeting Luke. See you there at 6pm. I should be in
>London for the day. Is anyone else around earlier?
>
>Cheers
>
>Graham
>
>-----Original Message-----
>From: Luke Meddings [mailto:luke@l...]
>Sent: Thursday, June 01, 2000 6:32 PM
>To: dogme@eGroups.com
>Subject: [dogme] meeting on june 23rd
>
>
>
>Hi folks
>
>I'd be delighted to host a 2-hour session at Lilian Bishop School in South
>Kensington (Zone 1, ie central) on the evening of Friday 23rd June, from 6
>to 8.15. I'd imagine the talk would continue in the pub afterwards, and
>people may wish to meet independently before 6. From a
>space/personnel/planning time point of view this is the best I can manage
>right now; I think a good two hours in open space informal-conference mode,
>for which we can agree a theme, would be very productive. Additionally, it's
>high time we met up! I hope an early-evening event will be manageable for
>enough people.
>
>Please let me know if you are interested in coming; it might be best to
>e-mail me on luke@l... for planning of this kind as it is
>probably of limited interest to e-group surfers.
>
>Regards
>
>Luke
>
>
>
>------------------------------------------------------------------------
>Was the salesman clueless? Productopia has the answers.
>http://click.egroups.com/1/4633/8/_/745031/_/959880551/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>
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	Group: dogme
	Message: 203
	From: David French
	Date: Fr Jun 09, 2000 11:29 

	Subject: Re: meeting on june 23rd


	Graham,

I'm intending to be around all day on the Friday. It would be good to meet up
and talk about the Informal Ed. stuff.

Could you send me a message directly to my email address. I've tried sending a
couple to you but they've bounced back.

David



	


	Group: dogme
	Message: 204
	From: Luke Meddings
	Date: Di Jun 13, 2000 3:40 

	Subject: mini-conference


	Hi folks

I wonder if you could confirm whether you are coming to the mini-conference in London on 23rd June from 5pm onwards.

So far I'm expecting

David
Scott
Graham
Dan

and Richard?

Who else is interested in coming?

Look forward to hearing from you

Regards

Luke



	


	Group: dogme
	Message: 205
	From: Luke Meddings
	Date: Mi Jun 14, 2000 9:04 

	Subject: http://www.thehungersite.com


	I don't know if this site is of any interest to anyone; you donate food by clicking a button.

http://www.thehungersite.com

Luke



	


	Group: dogme
	Message: 206
	From: G Hall
	Date: Do Jun 15, 2000 9:29 

	Subject: RE: meeting on june 23rd


	HI

Sorry everyone for using the egroup for this message but David, my email is
hopeless - not only can your messages not get through here, I can't get
messages to you either. Thus this egroup message. I should be arriving in
London at around midday and have a couple of things to do. So any time
after about 3 would be great to meet up. Nominate a time/place.

Cheers

Graham 

-----Original Message-----
From: David French [mailto:david@m...]
Sent: Friday, June 09, 2000 11:29 AM
To: dogme@egroups.com
Subject: Re: [dogme] meeting on june 23rd


Graham,

I'm intending to be around all day on the Friday. It would be good to meet
up
and talk about the Informal Ed. stuff.

Could you send me a message directly to my email address. I've tried sending
a
couple to you but they've bounced back.

David


------------------------------------------------------------------------
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	Group: dogme
	Message: 207
	From: David French
	Date: Do Jun 15, 2000 1:28 

	Subject: to Graham from David


	Graham,

Could you give me your phone number and I'll call you on Thursday evening to
arrange a meeting in London on Friday.

David



	


	Group: dogme
	Message: 208
	From: G Hall
	Date: Do Jun 15, 2000 1:28 

	Subject: RE: to David from Graham


	David,

0191 281 1103 (Home)
0191 227 3112 (Work)

Cheers

Graham

-----Original Message-----
From: David French [mailto:david@m...]
Sent: Thursday, June 15, 2000 1:28 PM
To: dogme@egroups.com
Subject: [dogme] to Graham from David


Graham,

Could you give me your phone number and I'll call you on Thursday evening to
arrange a meeting in London on Friday.

David


------------------------------------------------------------------------
Old school buds here:
http://click.egroups.com/1/5536/8/_/745031/_/961072019/
------------------------------------------------------------------------

To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 209
	From: David French
	Date: Do Jun 15, 2000 1:48 

	Subject: Re: to Graham from David


	received.

David



	


	Group: dogme
	Message: 210
	From: Luke Meddings
	Date: Mo Jun 19, 2000 2:53 

	Subject: Re: Friday 23rd June


	All welcome!

* * * * *

Dogme e-group Mini-Conference

Is Dogme a method, an approach, a pedagogy or ... a dogma?

Date: Friday 23rd June 2000

Time: 5pm (introductions and coffee)
6pm-8pm Discussion Sessions
8pm-9pm Feedback and Report

Location: Lilian Bishop School of English
1, Harrington Road, London SW7 3ES
Tel: 0207 591 0345
Nearest underground: South Kensington (District, Circle and Piccadilly lines)
Bus routes: 14, 74, 49

Contact: Luke Meddings (0207 591 0345) / luke@l...

All you need bring is yourself

* * * * *



	


	Group: dogme
	Message: 211
	From: sthornbury@w...
	Date: Mo Jun 26, 2000 9:49 

	Subject: "Conference"


	The very first international DOGME in ELT conference took place
last Friday in the Lilian Bishop School, South Kensington, where
the three founder members (myself, Luke and David) met each
other for the first time, and frequent contributors to the discussion
group, Graham and Dan were also present. We were joined by staff
and a student (Carmen, from Romania) of the Lilian Bishop School,
and spent two hours or so debating the past, present and future of
Dogme. See other postings for subjective impressions of the
event, but these are some of my lasting impressions.

1. Listening to Graham describe his professional trajectory I was
struck by the number of times he used the expression “the people
in the room” to talk about classroom interaction etc – what matters
is not the materials, syllabus etc but the people in the room – that
sort of thing. I thought this would be a good title for a talk, article,
book – movie!

2. Carmen’s story: she teaches English in Romania – she
commented that many of her colleagues confess to the fact that
the teaching they enjoy most takes place in the two months at the
beginning of the school year before the coursebooks have arrived!

3. Our “constituency” doesn’t yet embrace enough people like
Carmen – non-native women teacheres – who probably make up
90% of all English teachers. And why shouldn’t it? Teachers
working in places like Romania have learned to m ake do with very
little – a basic Dogme tenet.

4. The phrase “resisting teaching” arose – it is suitably ambiguous
and may become a chapter heading in The Book. Reminded me of
Adrian Underhill telling me that gattegno (SilentWay) used to
shout, from the back of the room when observing teachbers; “Stop
teaching!” Or Gregory Peck, who used to pencil NAR in places on
his script: No Acting Required. Hence, my advice to teachers, at
times at least: No Teaching Required. But also “resisting teaching”
captures the activity of teachers when they teach against the
grammar-driven, imposed syllabus and materials.

5. Luke on the problems of a narrow context focus: We're not
saying "this is the way to do it", we're saying "this is how it can be
done".

6. Margaret who tap danced for her students (on request).
ANYTHING can be the subject of the language classroom - even
language. In the present paradigm ONLY language is the subject of
the language classroom.

7. Dogme – nobody really likes the name, but it has stuck.

Some action to be taken:

1. A book list of sources, resources and influences – all
suggestions welcome – to be posted on this site
2. a colloqium at the next IATEFL Conference, Brighton, 2001,
jointly chaired by me, Luke and David, and anyone else who can
make it.
3. a fleshed out proposal for The book – much of the material will
come from this site – but all contributions will be acknowledged
and contributors will be consulted at all stages. Luke, David and
myself will take on the editing task - a publisher has been
approached and has shown signs of interest. Suggestions and
further contributions welcome – especially lesson descriptions,
critical incidents etc

That's about it for now - thanks to Luke for setting up the meeting,
Dave of LB for chairing it, Jack of LB for hosting it (and the drinks in
the pub afterwards), and everyone for attending.

¡Hasta la proxima!



	


	Group: dogme
	Message: 212
	From: Reuben Woolley
	Date: Di Jun 27, 2000 11:33 

	Subject: Introduction


	Hello to everyone,

I’ve been lurking on this list ever since I got back from the TESOL Spain Congress at the end of March (thanks to Scott for telling me about this list) so I thought that it was time for me to come in out of the dark and introduce myself.

Very briefly: My name’s Reuben Woolley and I’m the owner/director and main teacher of a small (very small) language school in Zaragoza. Spain. I’ve been ‘teaching’ English in different places in Spain for the last 24 years.

I started out working for language schools and got fed up with people telling me what to do. I remember the owner of the first academy where I worked telling me I could talk about anything in class (a Proficiency class) except, sex, politics and religion!

So I set up on my own and discovered that, instead of one boss, of got hundreds.

OK, my students can be considered, quite fairly, to be my bosses. But then we’ve got my younger students’ parents (who want them to get straight A’s at school and to have conversation practice because they don’t get that at school – but the students only come 2 hours a week and normally don’t have much time to do things at home because of a ridiculous educational system in Spain, where ‘continuous assessment’ really means ‘continuous examination’). This means that I’m also controlled by the different syllabi of the different schools and the different teachers at those schools, some of whom would be better off teaching something which is already dead, like Latin, rather than dedicating their time to slaughtering English and killing the students’ interest and curiosity (a key word for me).

I’ve got to provide for all that or me and mine won’t eat at the end of the month.

Something on a happier note: I haven’t used textbooks for intermediate and above level students (15-year-olds – more or less – and above (no upper limit)) for the last 20 years. I try to get conversation, authentic everyday conversation. The idea being that if a student can’t communicate what s/he wants to communicate then I can help them discover what it is they need (they normally know) and help them to get it. This sometimes means that I spend half-an-hour teaching some point of grammar but the difference is that I’m doing it because my students want it in the here-and-now of the classroom situation and not because some textbook author considers that it should be taught when the students reach that particular page in the book.

I believe that practically everything is valid to get conversation and that conversation is basic to any other form of language exchange.

To give you some idea where I’m at now I’ll quote from a couple of papers I’ve read at different TESOL Spain Congresses. Excuse me for doing so but it’s the end of the school year, I’ve got the summer courses to sort out and the neurones are beginning to fizzle out.

First a justification of conversation, if any were necessary for this group:

 

In 1988, Leo van Lier summed up the importance of conversation in language development as follows: 

a. it requires interactive choice. 

b. every contribution requires manifest attention to other contributions. 

He goes on to say that these features "demand the focus on intention and interpretation that is essential to all social interaction", providing motivation for listening as well as speaking, planning as well as improvisation and audience design as well as reasoned interpretation. He concludes that conversation is therefore the ideal instrument for language development.

I think it goes without saying that the best way of acquiring conversational skills is by participating in conversation.

So far, so good. We seem to be in safe territory. However, why do so many authors report the lack of conversation in L2 classrooms? van Lier gives two main reasons:

a. Conversation is often seen as wasting time/relaxing/a reward after hard work – by both teachers and students. 

b. When it does happen (very rarely) the teacher feels uneasy and soon brings the discourse back into line (according to lesson plans). We should remember that conversation is risky business – anything can happen and, in general, teachers like to feel they are in control of the situation. I would also suggest that the more the teacher controls the situation, the less likely are the students to initiate conversation. 

 

It’s obvious, I think, that we need authority as teachers but, and certainly with older students, this authority should be based on our knowledge of the language – our students expect and require it of us. However, this knowledge does not always need to lead to asymmetrical interaction, and should not if what we’re interested in is getting everyday conversation. We can go some way to balancing out asymmetries by empowering the students. This is highly improbable at a language level so we need to do it at a content level. Instead of pulling out all the old themes that we use in class and which we probably know as much about as the students (if not more), we should have a go at themes in which the students are experts and can teach us. It’s like going into class and saying something along the lines of "Right. You help me learn medicine, engineering, manipulated atmosphere packaging of foodstuffs, etc. and I’ll help you learn English."

 

Anyway, that’s more than enough for this posting. I promise to be more active in the future.

Reuben



	

	


	Group: dogme
	Message: 213
	From: sthornbury@w...
	Date: Di Jun 27, 2000 6:10 

	Subject: Re: Introduction


	Reuben - welcome to the group!! Well I knew you were there all the 
time, but great to have you sharing your views on conversation. 
Footnote: I met Reuben at TESOL Madrid and was immediately 
impressed by the data he had collected on coversation, and the 
priority he gave it in the classroom. Nice to find another Leo van 
Lier fan too - have you read his article on "social interactive learning 
from an ECOLOGICAL perspective" in the collection "Sociocultural 
Theory and SLL" ed Lantolf OUP 2000. It's totally brilliant and I will 
try and summarise it at a later date.

Incidentally, a propos conversation, I was asked to give a 30 hour 
course at the Mediterranean Institute here at ESADE in July - I 
chose the subject of "Teaching conversation", and hoped to include 
some of Reuben's data (which he kindly lent me). I've just heard 
that - due to lack of interest - my course has been cancelled. Four 
years ago I gave a course on "Teaching Grammar" at the same 
Instititute and it was OVERsubscribed. What does that tell you??? 
Same speaker, same venue, different topic. Perhaps your average 
teacher doesn't consider conversation relevant - or practicable (a lot 
of the people who do the Med Institute are state school teachers 
funded by the local education authority). I think, in the light of 
Reuben's comments, there is a serious under-valuing of the role of 
real talk - not as practice of learnt language, but as the locus of 
acquisition itself.

Anyway, good to hear a new voice - and timely too.



	


	Group: dogme
	Message: 214
	From: Luke Meddings
	Date: Mi Jun 28, 2000 10:12 

	Subject: No one lessons


	Just going through my notes from Friday - found this slip of the pen!

'No one lessons to academics.'



	


	Group: dogme
	Message: 215
	From: Luke Meddings
	Date: Mi Jun 28, 2000 11:09 

	Subject: passivities


	Thinking of a point raised at the conference - that many teachers simply don't like teaching without a coursebook - typing notes from a peer-teaching session here it occurs to me that many teachers don't like teaching without 'activities' either. In fact, given that most modern coursebooks are broken down into relentless activities, it may be that 'activities' are the real problem.

'Activities' in ELT may play the role of the 'experiments' in the Physics lessons I did at school, which weren't experiments at all - if you got the wrong result you did it again until you got the right one! Everyone was doing things with ticker tape in pairs and might have appeared to be 'discovering' something for themselves - when in fact they were merely attempting to replicate what was in the teacher's book. The 'good' students got the right answer quickly, while the weaker ones, believe me, were left none the wiser and with an abiding dislike of tickertape. Put it this way, if I ever save the USA, I'm not driving through Manhattan in an open car.

And our much-loved activities very different to these bogus experiments? Let's call them passivities instead.

I think the reasons for the reliance on passivities are mainly due to training and the prevailing culture, both of which hold that preparation of specifics is essential; if the prevailing culture was one in which most teachers went into class with their pens or chalk and talked and taught about what was relevant (is 'teaching about language', ie explanation rather than - nominal - transmission, a useful way of putting it?), and preparation was seen in more general terms as a generous and flexible readiness to do that, then - well, naturally, different questions would arise!

In other words, I don't think it's a 'real' problem as in one which is truly relevant to what teachers are capable of - but it is a serious problem in that we all work within the prevailing paradigm and, to pull the words of Eartha Kitt right out of context, our resistance is low.

*

Great to hear from Reuben - a really good posting - welcome on board, and keep it coming!



	


	Group: dogme
	Message: 216
	From: G Hall
	Date: Mi Jun 28, 2000 11:50 

	Subject: Notes (from a small island?)


	Hi,

I can't quite remember who said the following at the conference, or how much
of it was my own spin on what was said when I was writing. Nevertheless,
here goes...

1. What does Dogme want to achieve? -A book; a community (or should that be
just 'community'); practical techniques; a way of generating classes as an
answer to the 'I can't teach because..../how can I teach naked' way of
thinking. This led to...

2. 'Organic lessons' and (versus?)'delivered lessons'. Organic representing
'dynamism' in contrast to delvered lessons' 'product' orientation, leading
to... 

3. A consideration of dogme as a process and as a product. The idea that the
communication within this e-group has been extremely rewarding for those
involved. Would a dogme product (e.g.book) somehow need to recreate this
dynamism and ways of capturing this dynamism, as well as offering practical
techniques. 

4. The recapturing of the process/dynamism might involve localism - people
work with those who share their own circumstances. A starting point for
further local discussion could be 'who are you teaching, what are you
teaching, and how do you want to teach it?'

5.This was part of a recognition of the still limited compositon of the
dogme group. There is a need to involve others (if possinle) beyond the
context of those who attended the conference) 

6. Small changes can lead to large effects. 

7. Include learners as people (which seems to me to be rather different from
just 'see learners as people').

8. That the mundane can be fascinating. Language learning itself is an
interesting starting point for discussion/conversation. 

9. Dogme could be 'this is how it could be done', rather than 'this is how
it's done'. Thus dogme is experimental. 

I've just reread these points and realise that I must have closed my ears
(or doctored my notes), as I seem to have edited them to reflect my own
particular concerns/priorities. Also, I found most of the questions we
brainstormed at the beginning of the sessions really interesting and,
inevitably, we didn't have time to deal with even half of them. Did anyone
make a note of them? Any chance of looking at them a bit more here? 


Moving on, and slightly off kilter, is a workshop I'm going to in a couple
of weeks headed by Dick Allwright about 'Exploratory Practice'. I'll type in
the blurb - make of it what you will in the context of our discussions:

**'Exploratory Practice'is an indefinitely sustainable way for classroom
language teachers and learners, while getting on with their teaching and
learning, to develop their own understandings of life in the language
classroom. It is essentially a way for teachers and learners to work
together to understand aspects of their classroom practice that puzzle them,
through the use of normal pedagogy (standard monitoring proceedures,
language teaching and learning activities) as investigative tools. .... One
of the secondary aims of Exploratory Practice is to promote collegiality -
to serve to bring people with different perspectives on language learning
and teaching together rather than to further separate them.**

My limited understanding at this point is that it is about classroom
participants trying to find out what is going on in their own classroom, and
finding collegiate ways to disseminate both their findings and the processes
by which they reached these conclusions. 
A version of product and process?


The 2001 IATEFL conference, by the way, is 17-21 April. That's the week
after Easter (starting on the Tuesday).

Cheers

Graham 

-----Original Message-----
From: Luke Meddings [mailto:luke@l...]
Sent: Wednesday, June 28, 2000 11:09 AM
To: dogme@eGroups.com
Subject: [dogme] passivities



Thinking of a point raised at the conference - that many teachers simply
don't like teaching without a coursebook - typing notes from a peer-teaching
session here it occurs to me that many teachers don't like teaching without
'activities' either. In fact, given that most modern coursebooks are broken
down into relentless activities, it may be that 'activities' are the real
problem. 

'Activities' in ELT may play the role of the 'experiments' in the Physics
lessons I did at school, which weren't experiments at all - if you got the
wrong result you did it again until you got the right one! Everyone was
doing things with ticker tape in pairs and might have appeared to be
'discovering' something for themselves - when in fact they were merely
attempting to replicate what was in the teacher's book. The 'good' students
got the right answer quickly, while the weaker ones, believe me, were left
none the wiser and with an abiding dislike of tickertape. Put it this way,
if I ever save the USA, I'm not driving through Manhattan in an open car. 

And our much-loved activities very different to these bogus experiments?
Let's call them passivities instead.

I think the reasons for the reliance on passivities are mainly due to
training and the prevailing culture, both of which hold that preparation of
specifics is essential; if the prevailing culture was one in which most
teachers went into class with their pens or chalk and talked and taught
about what was relevant (is 'teaching about language', ie explanation rather
than - nominal - transmission, a useful way of putting it?), and preparation
was seen in more general terms as a generous and flexible readiness to do
that, then - well, naturally, different questions would arise! 

In other words, I don't think it's a 'real' problem as in one which is truly
relevant to what teachers are capable of - but it is a serious problem in
that we all work within the prevailing paradigm and, to pull the words of
Eartha Kitt right out of context, our resistance is low.

*

Great to hear from Reuben - a really good posting - welcome on board, and
keep it coming!
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	Group: dogme
	Message: 217
	From: Luke Meddings
	Date: Mi Jun 28, 2000 1:41 

	Subject: boarded questions


	Graham

I've got the questions that were on the board - Jack very sensibly wrote them down when we were talking!

I'll post them with my own edited notes - should I post them all at once? One at a time? Once a week?

Luke



	


	Group: dogme
	Message: 218
	From: David French
	Date: Mo Jul 03, 2000 11:21 

	Subject: dogme''s still dogging me.


	Dear All,

I had an idea that we could try and keep one thought line with one title
as it was pointed out that we aren't very systematic.

How do you feel about the name 'dogme'?

My thinking is that we could close a chapter of this group at the point
of the meeting in London and consign the name to history, re-emerging
with 'teaching unplugged', grassroots teaching, organic English or
whatever (but something descriptive).

I don't want to sit in Brighton next year going refuting the fact that
it's a dogma or explaining the name.

What do you think?

David



	


	Group: dogme
	Message: 219
	From: David French
	Date: Mo Jul 03, 2000 11:28 

	Subject: dogme as a teachers'' group


	Graham mentioned that he introduced himself at the last IATEFL
Conference as 'just a teacher'. He was saying that that species was few
and far between at the conference.

I think of myself as a teacher. All of the educationalists who've
inspired me have been active teachers as well as the other roles they
have carried out, like academics, teacher trainers or writers.

To me that's a strength of this group, as I've said more than once, and
I think something that we should always stress, not least if we do the
sesh at the next IATEFL conference.

At certain points in the development of the group I was concerned that
what we were saying had already been said in the EFL literature. But now
I realise that that's not the point. The point is that we are doing it
as well as talking about it. I don't know about you but when I sit
through some plenary and it's clear that the big name has no contact
with learners I just turn off (and sneak out if possible). That is what
this group is about. It's taking place here and now in classrooms as
well as in our heads and our conversations. We ought to communicate that
strongly. It will attract teachers and probably make writers and talking
heads feel uneasy.

David



	


	Group: dogme
	Message: 220
	From: sthornbury@w...
	Date: Mo Jul 03, 2000 9:47 

	Subject: Re: cyberjunk


	I've spent the weekend attending an IATEFL Special Interest group 
conference called "CALL for the 21st Century" - mainly because it 
happened to be here in Barcelona, but also because I have 
professional involvement in preparing materials that are delivered on 
the web. Viewed from the perspective of Dogme, however, it could 
not have been further removed from a "pedagogy of bare essentials"-
I felt a bit like an atheist at a prayer meeting - or maybe a nudist 
at a fashion show??

There is a certain irony in the fact that a lot of work is being done 
on Computer Mediation Communication (CMC) in order to 
demonstrate the extent it replicates features of FTF (face to face) 
communication. The features it replicates include such things as 
turn taking, negotiation of meaning, digressions, paralignuistic 
features (smiles, laughs etc) - ie things that can be measured 
quantitatively. Not much mention of the *quality* of communication, 
especially as gauged by the learners themselves. I even went to 
one presentaiton in which the use of two different chat programs 
was exhaustively compared - ie. CMC brand 1 compared with CMC 
brand 2 - a bit like comparing two kinds of polyester. As it 
happened, the research showed no significant differences between 
the kinds of interactions produced by these two programs - but who 
really cares, anyway? I suppose, in the absence of opportunities to 
talk to other learners, chat programs offer a substitute. But the 
underlying message in all this research is: you can't beat the real 
thing.

Nevertheless, I suspect there are some teachers out there who 
would rather take their learners to the internet room to have them 
chat with someone in Ulan Bator than actually get a conversation 
going in the classroom.

The point was made (by Martha Pennington in her plenary talk) that 
connectivity does not mean collectivity (I said that, but that's what 
she was getting at). She quoted Robin Dunbar (Grooming, gossip 
and the evolution of language - a good read, by the way, and one 
for the booklist) to the effect that "the impersonality of the 
electronic highway seems to make people less discrete in their 
interactions with others than when they communicate face to face. 
They are more likely to be abusive when angry and more likely to 
make suggestive remarks when passing... cut of from direct face-to-
face contact, where subtle cures are read rapidly and carefully, 
they lose the control that social interaction normally imposes in the 
interests of cooperation and bonding..." That is to say, language, 
which Dunbar argues, emerged as a means of social bonding to 
replace touch and gesture, cannot function optimally in its 
interpersonal role once divorced from social contexts and 
distributed over huge impersonal networks.

Case in point - there was a qualitative difference in the dogme 
group interaction when we got together in a room in London last 
week, after months of electronic exchanges - the fact is, it's very 
difficult to indulge in mutual grooming by email - ask any wired up 
chimp.

The other principle use of computers is as both a mode of delivery 
and of access - the plugged in coursebook and the virtual library. 
However, I haven't seen a lot of stuff being produced for these 
purposes that persuades me that more is better, or that wired 
language becomes acquired language(!?). In fact, as soon as we 
use the term delivery, we conjure up images of transmission - the 
model of instruction that sits uncomfortably with notions such as 
emergence, dialogue and a critical pedagogy. The e-coursebook is 
still a coursebook, after all. 

And as a library, we all know the shortcomings of the WWW. Chris 
Tribble, the concordance man, argued forcefully (at the conference) 
for more discrimination and mediation in the use of internet 
materials: simply sending students off into cyberspace is no 
guarantee that they will come back with a text that they both 
understand and engage with. (In fact many don't even come back!)

This is not to say that there isn't a role for the WWW or for CMC, 
but that it is a resource, not a substitute - and its exploitation 
needs to be critically informed and mediated. 

(Where this leaves me with regard to our Internet project i don't 
quite know - seriously compromised, I guess!)



	


	Group: dogme
	Message: 221
	From: Luke Meddings
	Date: Di Jul 04, 2000 9:47 

	Subject: Re: cyberjunk - compromised?


	>This is not to say that there isn't a role for the WWW or for CMC,
>but that it is a resource, not a substitute - and its exploitation
>needs to be critically informed and mediated.
>
>(Where this leaves me with regard to our Internet project i don't
>quite know - seriously compromised, I guess!)

I get the feeling that we're collectively feeling more and more committed to the bare essentials. And you're right, meeting up - in a way which, like a good lesson, was both open (content) and quite carefully managed - moved this on in a way which wasn't possible by e-mail.

I was talking to Dan yesterday about how when the school started almost 3 years ago I said I didn't want any materials or coursebooks - but I didn't know how to justify this. If I was starting again now I would install only a very basic photocopier and think very carefully indeed about what books we brought in.

Yesterday also I remembered how I felt when I first did the CELTA (ok it was still the Prep Cert then!) and went into a classroom: the main thing on my mind was how to put people into pairs, how to mime for elicitation, etc etc, the language itself was the least of my worries! And I can't help thinking that it remains the least of many teachers worries, that analytical skills are neglected in favour of classroom management at pass-the-parcel level.

Regards

Luke



	


	Group: dogme
	Message: 222
	From: David French
	Date: Di Jul 04, 2000 10:30 

	Subject: Re: cyberjunk


	> Viewed from the perspective of Dogme, however, it could
> not have been further removed from a "pedagogy of bare essentials"-
> I felt a bit like an atheist at a prayer meeting - or maybe a nudist
> at a fashion show??

Which shows that what we're doing is a way of thinking which can apply to
varied teaching environments.

> "the impersonality of the
> electronic highway seems to make people less discrete in their
> interactions with others than when they communicate face to face.
> They are more likely to be abusive when angry and more likely to
> make suggestive remarks when passing... cut of from direct face-to-
> face contact, where subtle cures are read rapidly and carefully,
> they lose the control that social interaction normally imposes in the
> interests of cooperation and bonding..."

that's not my experience.

> Case in point - there was a qualitative difference in the dogme
> group interaction when we got together in a room in London last
> week

Was there, though? I would question that. The dynamic was different, for
sure. In what way would you say the difference was "qualitative"?

In a way you seem to be invalidating what has been achieved through our
email discussion group by writing off online communication. Something real
can be communicated through face-to-face conversations, email groups,
letters and books moving from the more interactive to the less interactive
and from the quicker response time to the slower. They can all carry a
message; energetic and enlightening or transforming; or junk.

David



	


	Group: dogme
	Message: 223
	From: sthornbury@w...
	Date: Di Jul 04, 2000 10:41 

	Subject: Reading


	David asked (in an aside): " Should we talk about the limitations of 
our approach? Is it supposed to be a way of working with the 4 
skills and the full monty, or only 2 of them in the full group format 
and during lesson time?"

I answered:

I see no reason to limit dogme to speaking and listening - we're 
talking about an integrated view of teaching which embraces all 
classroom activities. Obviously, reading requires texts , but not 
always imported texts nor imposed texts - what about students' 
own texts, and the texts students bring. Have you heard of "narrow 
reading"? This is when you narrow the topic choice, so that a 
student reads a number of texts on one topic (e.g. following a news 
story in different media and over time) rather than (as in 
coursebooks) dotting around all over the show. Narrow reading 
recycles vocab more often hence is more conducive to 
memorisation; also reading becomes easier as schemata become 
more firmly established - the story is already familiar, hence less 
demand on topdown knowledge. Narrow listening is the obvious 
aural equivalent. Idea: students pursue there own 
interest/topic/story - searching out texts and regularly reporting 
back/summarising to other students. "Juan is going to update us 
on the Mexican elections story... etc"



	


	Group: dogme
	Message: 224
	From: David French
	Date: Di Jul 04, 2000 10:44 

	Subject: free falling probably isn''t really free or falling


	I imagine a free faller is doing quite a lot as they fall through the
ether. I wouldn't imagine they passively drop like a sack of potatoes.
The old senses must be highly engaged and the mind too, absorbing
information from the surroundings and making very fast responses.

What we were are doing on this list was described as free-falling a
while back which I understood to mean releasing control and removing
structure.

I've just started teaching a group of 5 marketing managers from an
international firm. They want somewhere around 75-85% of talking during
our lessons and are thus perfect candidates for a dogme approach.

But having said that I had a lesson plan of sorts today with about half
a dozen different things to do. One was giving feedback on their
homework, another a short talk in pairs, then something in the whole
group. The thing that we developed unexpectedly was a thorough working
over of what people have for breakfast and what the different meals are
called in English and how it relates to Polish cultural reality.

In this dogme-stuff we ought to stress the importance of learning class
management and facilitation skills appropriate to this way of teaching.
(cf. book)

Recently I watched a video of my teenage discussion class. I noticed
that the eyes of the teacher (me) were constantly moving, flicking back
and forth around the faces of the students. (that's probably why I feel
tired after lessons, all that physical activity). Again you see my
point.

David



	


	Group: dogme
	Message: 225
	From: G Hall
	Date: Di Jul 04, 2000 11:22 

	Subject: bits and bobs


	Hi

A couple of responses to the last few messages:

>the language itself was the least of my worries! And I can't help thinking
that it >remains the least of many teachers worries, that analytical skills
are neglected in >favour of classroom management at pass-the-parcel level.

Luke, this is a criticism, isn't it? I would agree that the language often
does remain the least of teachers' worries (although I think this might be
especially true in our Native Speaker, first language context).I would also
agree that teachers have an obligation to develop an 'expertise' in the
language in order to help inform the learners. I think it's always useful to
state this point, as it often seems to get lost in the 'rush for
fun/activities'. Thus,I guess when you say 'pass the parcel level', you are
refering to the series of games/activities within lessons? 
However, on the broader scale, though, class management and the development
of learners own analytical skills on a broader scale seems crucial in
achieving the level of flexibility dogme needs if it is to appeal/be
applicable in all contexts. i.e. to create the 'conditions for [dogme]
language learning' appropriate to whatever learning/cultural etc envionment
you're in. 

Re: Computers / ITs. There is a huge push towards IT based 'delivery'(this
is the word my institution uses rather than 'learning') in all subject
areas, including ELT. A the risk of sounding like a bit of a Luddite, I
really don't see it as being too different from publishing - it's a
business. Certainly at my place, people are open about IT as a way to expand
markets and replace the physical environment of the classroom (which takes
only limited numbers of learners) with the infinite cyberspace (infinite
learners, infinite money). However, clearly the rush towards IT includes
some groups within society and excludes others. Those excluded are almost
always those without the money and therefore those who do not offer a great
business opportunity. This raises questions of access and equality. 
That's not to say that there's absolutely no role for IT. Certainly, they
can add to the teaching/learning and communication environment, However, too
often, it seems to me, unconsidered adding of IT to teaching seems to 'take
away' from the overall experience of communicating and learning. We are not
yet (I don't think, but correct me if I'm wrong, Scott) at the point of
thoroughly comparing learning outcomes between IT-delivered and
classroom-based language courses and I'm wondering if, in a few years, there
won't be a bit of a backlash - over loss of learning outcomes and loss of
all the benefits of classroom cxommunication. I guess it depends whether IT
rtakes over every aspect of our lives and becomes one of the main ways that
learners actually need to use language.

re: Reading and Writing - as I think I've mentioned before, the students own
texts and texts they need to read form the basis of most of my
reading/writing elements in class. I think thus is particularly
easy/appropriate for ESL and EAP-style stuff within Britain, but it seems to
work pretty well and seems pretty motivating for the students. At times, not
only do they focus on relevant language and content within the classroom,
but the task they complete there is one which they would have had to do
(outside the classroom) anyway. 

Finally, re. the name: People seem to really relate to names/labels, and I
think Jeremy's point (a long time ago) about selecting the metaphor for the
image you want to give is quite important. It seems that if the first
'Dogme' article in Iatefl Issues was in part intended to provoke, then the
dogme metaphor was ideal. However, if we're trying to build something
coherent, then perhaps it is time to reassess in order to use a more
illuminating title. At the meeting, it was evident that we were concerned
about connecting with a wide range of tachers in a wide range of teaching
situations - a pretty broad church. How to reflet this? The word 'teaching'
appeared in a couple of David's suggestions. 'Learning' also seems important
(learning by all participants in the classroom - about language, about the
classroom, and about each other). 

David's subsequent message - dogme as a teacher's group - comes close to
the Teachers's SIG idea. Teachers (and learners) as practitioners and
thinkers - to me this seem to be integral to the whole dogme process. 

Cheers

Graham



	


	Group: dogme
	Message: 226
	From: David French
	Date: Di Jul 04, 2000 11:39 

	Subject: Graham''s and David''s project


	Graham and I are going to be working on putting together a short article for the
informal education website. We have found that our communications to our
individual email addresses bounce back so we decided to use this list to
communicate.

All our messages will be preceded by infed: If you see this just delete it. Of
course you can read the stuff (which we'd better keep in mind).

One other thing. All of Luke's messages come to me in a really wide format and I
turn them into a reply to read them. What can be done to squeeze them into the
normal screen?

David



	


	Group: dogme
	Message: 227
	From: Dan
	Date: Di Jul 04, 2000 11:52 

	Subject: Back to the fold


	Hi everyone,
I took a week (and a bit) out to work on a netletter for the school but
I'm back now. i'm very pleased to see that the debate hasn't stagnated
and is taking new directions. One of the themes I am glad to see
raised is the use of other activities (passivities?) in the class as
well as conversation. I will soon (maybe later today) write down a
few of the things I've tried and see what you guys think. This is
intended as a quick return.
Looking at my notes from the conference I see that I've organised them
in much the same way that I organise my notes in a Dogme class ie. I've
boxed the ideas that will lead to the most discussion or in our case
writing. The one that stands out the most is a question towards the
end of the discussion >Is Dogme only a form of presentation?< By this
i'm asking whether what separates Dogme from the other forms of
teaching we know and loathe is the way we choose what to discuss and
focus on (not syllabus based but based on the student's immediate
needs) or is their more than that. Are we really trying new practice
forms or is simply a new presentation ? 
I was going to save this and return but I want to see what you think of
this question before I add much more.
Dan
p.s. What's with the many church references ? Is this becoming a
movement ?, I see it like an intellectual Fight Club (the movie) 

__________________________________________________
Do You Yahoo!?
Kick off your party with Yahoo! Invites.
http://invites.yahoo.com/


	


	Group: dogme
	Message: 228
	From: G Hall
	Date: Di Jul 04, 2000 1:19 

	Subject: RE: Graham''s and David''s project


	David,

I tried to contact you from a different e-mail address but it obviously
failed. If you'd like to try from your end, my address is

hall.graham@t...


maybe this will be successful

Cheers

graham

-----Original Message-----
From: David French [mailto:david@m...]
Sent: Tuesday, July 04, 2000 11:39 AM
To: dogme@egroups.com
Subject: [dogme] Graham's and David's project


Graham and I are going to be working on putting together a short article for
the
informal education website. We have found that our communications to our
individual email addresses bounce back so we decided to use this list to
communicate.

All our messages will be preceded by infed: If you see this just delete it.
Of
course you can read the stuff (which we'd better keep in mind).

One other thing. All of Luke's messages come to me in a really wide format
and I
turn them into a reply to read them. What can be done to squeeze them into
the
normal screen?

David


------------------------------------------------------------------------
Free Worldwide Calling with Firetalk!
Click Here:
http://click.egroups.com/1/5481/10/_/745031/_/962707077/
------------------------------------------------------------------------

To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 229
	From: G Hall
	Date: Di Jul 04, 2000 3:13 

	Subject: RE: Moving on (or rambling on?)


	Hi

Dan said:

>Is Dogme only a form of presentation?< By this
i'm asking whether what separates Dogme from the other forms of
teaching we know and loathe is the way we choose what to discuss and
focus on (not syllabus based but based on the student's immediate
needs) or is their more than that. Are we really trying new practice
forms or is simply a new presentation ? 

For example, the following situation: The EFL clsses for learners here are
voluntary and additional to their subject coursework. I have no textbooks
(though I have access to a few resource books - grammars, dictionaries, one
or two practice books etc). Thus, circumstance and belief combine to make
things suitable to try dogme-style stuff (e.g. conversation, using the
learners own texts and experiences in Newcastle as the foundation of the
lessons)as I'm never entirely sure exactly which students will attend and
those who do are motivated. Thus the lesson can then be made suitable to
those learners who actually turn up. 

I wouldn't say what we do is just new forms of presentation and practice
though - it is a different way of being in the room. Learners come and enjoy
the new envionment from a learning perspective and also socially. They take
over to some extent. There are times when they are so into finding ways of
expressing what's happening in their lives that I could be out of the room.
Sometimes, if they can't find a way to say what they want, they ask other
learners for vocab, grammar etc. If this fails, they negotiate meanings, and
just make themselves understoods. Asking the teacher is often the last
resort. (However, there is a dilemma here, of course, about fossilisation.
I've mentioned this before, especially with large numbers. I still haven't
managed to strike a balance that keeps me happy). The subesquent lessons
often involve something that is given to me by the students a week (or less)
in advance to have a think about. 

So, is what we're talking about/doing separate and is it new? New for who,
and on what scale? It's new and invigorating for me in terms of
participating in this discussion, and it's also new for me in that I'm
trying things in the (my) classroom for the first time (or second time with
a bit of theoretical back-up). But it seems to me that certain things such
as conversation, communication, humanism, critical pedagogy etc have already
been talked about elswhere and, in some cases, practised. Therefore,I see
the discussion as a reformulation - trying things based on what we've heard
and read now and in the past, and also based on what we feel might be
successful. It's therefore experimental (someone's said this before)as we
see if they work and also see if they hang together as a new perspective and
practice. It might hang together for me, and hopefully for others in this
discussion. Is that enough? It could be - that would be dogme process (I
think that's like the fight club - maybe that could be the new name?!). Or
could we continue, and present the results of teh 'experiment' to others for
them to use and take further (in which case it might be a 'movement')?

Moving on a bit, mulling over metaphors and similies, I went back to the
teachers as technicians versus teachers as craftspeople ('artists' sounds a
little pompous) argument. One of the arguments always put to me about
textbooks was that give a person the teachers book, and they'd just wade on
through it, performing the right function in the right place (of course,
there's more to it than this, but that's the general thrust). However,
does't dogme teaching give all participants in the classroom (teachers and
learners) the opportunity to move away from being a technician/mechanic who
just puts the right bit in the right place, to being someone who, working
with others, creates what they want/need to communicate within the language.
Oops -I'm getting carried away. 

I've a feeling that I haven't said anything remotely new in this message
-hope it's not too much of a ramble.

Cheers

Graham



	


	Group: dogme
	Message: 230
	From: Luke Meddings
	Date: Di Jul 04, 2000 5:28 

	Subject: Re: RE: Moving on (or rambling on?)


	Hi Graham

>I wouldn't say what we do is just new forms of presentation and practice
>though - it is a different way of being in the room.

I agree, and stopping worrying about who would turn up or who would leave early to get to work etc was the starting point for me in all this.

The subesquent lessons
>often involve something that is given to me by the students a week (or less)
>in advance to have a think about.

I like this

>So, is what we're talking about/doing separate and is it new? New for who,
>and on what scale? It's new and invigorating for me in terms of
>participating in this discussion, and it's also new for me in that I'm
>trying things in the (my) classroom for the first time (or second time with
>a bit of theoretical back-up). But it seems to me that certain things such
>as conversation, communication, humanism, critical pedagogy etc have already
>been talked about elswhere and, in some cases, practised. Therefore,I see
>the discussion as a reformulation - trying things based on what we've heard
>and read now and in the past, and also based on what we feel might be
>successful.

It's also relevant in the specific context of modern ELT being suffused with out-dated teacher-training models, suffocated by materials etc.

>Moving on a bit, mulling over metaphors and similies, I went back to the
>teachers as technicians versus teachers as craftspeople ('artists' sounds a
>little pompous) argument.

I don't think I called teachers artists, which would be pompous; I called teaching an art, which I don't think is.

>One of the arguments always put to me about
>textbooks was that give a person the teachers book, and they'd just wade on
>through it, performing the right function in the right place (of course,
>there's more to it than this, but that's the general thrust). However,
>does't dogme teaching give all participants in the classroom (teachers and
>learners) the opportunity to move away from being a technician/mechanic who
>just puts the right bit in the right place, to being someone who, working
>with others, creates what they want/need to communicate within the language.
>Oops -I'm getting carried away.

This relates back to fossilisation, and I don't know the answer either, but the flaw in the technician argument you summarise is that 'putting the right bit in the right place' is hard or even impossible for all but a certain type of language learner. Putting the right bit in an exercise in 'English Grammar in Use' isn't too difficult, but trying to put the same bit into the context of everyday language outside the classroom is much harder.

>I've a feeling that I haven't said anything remotely new in this message
>-hope it's not too much of a ramble.

Not at all. I'd say one of the great strengths of this group is that we attribute no great importance to novelty, and in fact draw strength from areas of convergence with past or current thinking and experience. And despite the fact that mainly men are involved in this*, I think we are going about things in a 'familiar' (as in family-like) way, undirected by the mania for pressing ahead into supposedly new territory which has characterised most (mostly male-directed) 'movements'.

*In any case I'd bet most of us would pan out fairly unevenly against the stereotypes of male character or behaviour, which is one reason I'm not too bothered at this stage - notwithstanding Scott's very important point about the wider ELT constituency being largely non-native English-speaking and female.

Erm ... I'm going home!

All the best

Luke



	


	Group: dogme
	Message: 231
	From: sthornbury@w...
	Date: Di Jul 04, 2000 11:00 

	Subject: Re: cyberjunk


	In response to David's worry that I am undervaluing CMC (I meant 
computer mediated communication, not mediation, a typo), 
especially of the kind that we have experienced - and are 
experiencing - with this discussion group: coincidentally, I read this 
in a book this very morning and it caused me to re-think my rather 
dismissive posting on CMC (a instance of serendipity?):

"Perhaps the most compelling illustration of the convergence of L2 
activity, cultural values, and the technology that put them together, 
is offered in a qualitative study by Warschauer and Lepeintre 
(1997). They tell a vivid story of their experience with an Internet list 
designed for EFL practice. The topic of war atrocities was 
nominated because of a question about Japanese culture posed by 
a Japanese learner, and a heated political disucssion between 
members of two ethnic and cultural groups followed: "At some 
point, this profoundly successful discussion started to turn into its 
opposite. These students weren't just talking about the real world, 
but rather they were the real world: they were debating serious 
issues of international relations based on their own personal 
experience with war and oppression."" 

(Incidentally, the article by Warschauer - who was at this 
conference in Barcelona - and Lepeintre, is called: "Freire's dream 
or Foucault's nightmare? Teacher-student relations on an 
international computer network". I assume the nod towards Freire 
is a reference to dialogism, liberationist pedagogy etc, while the 
reference to Foucault is his notion of central, big brother like 
control by means of the panopticon - two conlficting metaphors for 
cyber-communication).

The point is, it IS possible, although a good deal of unmonitored 
student CMC talk is pretty banal to say the least. Just as a lot of 
classroom talk is, especially when it is targeted primarily at 
language display. But what is also worth remembering is that there 
are teachers who would PREFER students to be exchanging 
chitchat, or practising the present perfect, than talking about war 
atrocities (don't mention the war!).

Warscahuer, in another article in this collection ("Network based 
language teaching: concepts and practice" CUP 2000 - I bought it 
in Dillons the day after the dogme-fest!) says, wisely, I think:

"For electronic learning activities to be most purposeful and 
effective, it would seem that they should (a) be learner-centred, 
with students having a fair amount of control over their planning and 
implementation, (b) be based on authentic communication in ways 
rhetorically appropriate for the medium, (c) be tied to making some 
real difference in the world or in the students' place in it, and (d) 
provide students an opportunity to explore and express their 
evolving identity". (p. 57)

Two points: substitute "all" for "electronic" in the first sentence and 
you have a fair statement of a key plank of the dogme viewpoint, 
and (b) our dogme discussion group fulfils all of Warschauer's 4 
conditions, I suggest. Even point (d).



	


	Group: dogme
	Message: 232
	From: sthornbury@w...
	Date: Do Jul 06, 2000 10:55 

	Subject: A programme


	Luke mentioned drawing strength from areas of convergence with
past or current thinking: while accepting the need to avoid “dogma”
part of me responds enthusiastically (and a little bit nostalgically)
to this programmatic statement from Postman and Weingartner’s
“Teaching as a Subversive Activity” (1969 – check out the date!) – a
“vow of educational chastity” that anticipates the dogme film
makers by a quarter of a century. (I’ve edited out whole chunks that
are less relevant to our field and attached the whole thing as a word
doc).



	


	Group: dogme
	Message: 233
	From: G Hall
	Date: Do Jul 06, 2000 1:53 

	Subject: RE: cyberjunk


	Hi

As I mentioned earlier, there is a huge push here for IT-delivered (that
word again)courses. For me, this is unfortunate. Scott and David have
outlined some of the pedagogic arguments for and against, but, more
importantly on a nice, selfish,personal level I enjoy being in classroom
more than using IT. However, it's here to stay, and I have to get involved
with the design and 'delivery' (again) of EAP/ESP courses in a distance
learning scenario. 

It's been odd trying to get the IT thing together whilst taking part in this
discussion and operating a dogme-style classroom. At first, I thought they
were 100% opposites (and I'm still not convinced that they aren't), but the
latest few messages have been easing my conscience, and I'm starting to
think that perhaps what I'm doing with IT has elements of dogme within it
(which has cheered me up). It's all in development and will start running in
September, but here's a description of what I hope should happen. There are
2 similar projects: 

The first is targeted at students/learners newly arrived in the UK and at
the university, but who cannot physically attend classes. It focuses on
aspects of academic writing practice (few personal pronouns, hedging your
opinions etc), and is based on a classroom lesson which has run well in the
past. Firstly, learners are asked to share their opinions/personal
experiences about studying and living in the UK - likes/dislikes, problems,
what has happened to them which they think is unusual, what has happened to
them which they expected/didn't expect before arriving in Britain. This
takes place in a dicussion room/microsoft outlook public folder). I hope
learners will find they share similar opinions and problems (this is what
has usually happened in class). Discussion is to take place both
synchronously and asynchronously (spelling?)

They then move on to examine 2 one in colloquial style, one in 'academic'
style texts which more-or-less say the same thing - why studying outside
your home country is a bad thing. The texts are formed of the opinions and
comments of the students. Text analysis follows - why is one more suitable
for this environment, and how has it been put together. In class, and
therefore hopefully in discussion rooms, learners have worked together using
their prior language knowledge to notice those language uses which lead to
'academic' writing. 

Learner's are then asked to remember their initial discussion and come up
arguments based on their personal experience and circumstance for why
studying abroad is a good idea(they've all chosen to come here so presumably
must have some optimism - it is the start of the year after all). This then
forms the basis of a written piece of work which they draft, redraft and
submit. It's all done electronically. (The framework of comparing texts and
formulating a reply is an idea used by Ron White and Don McGovern's
"Writing". The discussion element and increased highlighting of student
experience and it's role in the text creation are my adaptations). 

I have a fair few doubts as to whether the quality of communication
electronically will match what takes place in the classroom. However, I feel
that the emphasis this puts on the students' immediate experience and their
communication about this experience, is interesting, will benefit their
language, and might help them as indiviuals in what must be a pretty strange
experience for them. There's plenty more I could say in terms of doubts,
hopes, and criticisms, but I'll leave that for others/until later.

Project 2 is a similar style operation, this time for genuine distance
learners based in other countries. The language aims are the same - to give
learners the opportunity to discover what makes writing 'academic', and give
them an opportunity to practice by incorporating what they find out/need
into their own work. But we are also targeting study skills and cultural
issues. 

The unit asks learners to reflect on 'culture', their own experiences of
culture, what their home culture is, and how this compares to others in the
group. They are presented with short texts (written by myself and a
colleague) which focus on theories of culture (based on 60s sociologist (I
think) Hofstede), and asked to reflect on what his theory means to them, can
it apply to them, how does it apply to them etc. They share this
information, talking about themsleves and their own experiences both in
their societies and at work (they all work in 'design'). A written
submission then follows, based upon a little reading/study skills and their
discussions. 

In some ways, like the use of specifically written texts, this is far from
the things we have been discussing here. But I am starting to think, if a
good quality of reflective discussion can be reached, that what we are
asking them to do may be heading towards dogme principles.

I could go on into the ins and outs of it all. In terms of whether they will
work effectively as IT-based learning, it's wait and see, but I'm reasonably
hopeful. Whether they constitute somethings that I really like - I'm not
sure. Whether I've managed to incorporate any dogme principles... well, it's
a long way from a pedagogy of bare essentials, but I think it's on the way
towards points b, c, and d of Warscahuer. Any thoughts? 

Any comments would be really welcome. 


Cheers

Graham



	


	Group: dogme
	Message: 234
	From: Dan
	Date: Do Jul 06, 2000 3:03 

	Subject: Graham''s long distance projects


	Dear All,
I've been thinking as you know about the nature of Dogme and what makes
a lesson a dogme lesson and again I was made to think about it with
Graham's E-mail. The two projects sound fantastic ideas and ones with
amazing potential for discussion. I forsee, particularly with the
foreign learner program, exploding (not necessarily explosive)
discussions with people able to freely approach a much wider variety of
topics than they could if it was done in person. I think this is a
weakness of Dogme at first. it requires a good deal of self confidence
and belief in your day to day life as interesting or worth raising in a
discussion. (Clearly this is also its strength in the long run as it
raise that self concept in people over time) This initial problem would
be less pronounced in an E-mail format. I played with the idea of
explosions of dialogue because, as we have found out, it is easy in
E-mail to not know way your colleagues toes are or where they have
drawn a line. 
It is perhaps not principally Dogme as it limits its topic to a single
one or highly related others, but I don't see this as an entirely
negative thing. Nor the use of pre-designated texts. If you know a
text to be good where is the harm in marking it out for use in the
future? (Not an entirely rhetorical question).
So what makes it Dogme ? The free flow of conversation, the way
(presumably) topics will interconnect smoothly and can lead on to
others without having to bring them back to a base. My E-mail the
other day about Dogme being primarily a different form of presentation
is challenged here.(co-incedently here is the danger of e-mail, I
couldn't see your faces to see I had perhaps used the wrong term - I
didn't mean PPP's presentation but a form of boarding words. Maybe
demonstration is better.) Graham's topic is clearly pre chosen as are
the texts, although not fixed. So can it still be Dogme ? I believe
it can and I am testing this when I use the coursebook. I will say
more later but for now the main thing I've seen is that students enjoy
wandering around the theme and often away from the theme and also like
to think they are coming back to exercises and activities. I will go
on testing and go on questioning the nature of what I'm and therefore
you are doing.
Dan

__________________________________________________
Do You Yahoo!?
Send instant messages & get email alerts with Yahoo! Messenger.
http://im.yahoo.com/


	


	Group: dogme
	Message: 235
	From: Luke Meddings
	Date: Do Jul 06, 2000 4:59 

	Subject: Re: A programme


	This is great stuff and I thoroughly agree with most of it! In particular the expressed aim of point 2, though I think expertise has a place in the classroom. I also like point 7. Point 14 however strikes me as a perfect example of how rapidly extreme liberalism can turn into its opposite!

I love the notion that tests and grades are major weapons of coercion. I guess the boldest statement we'd make today would be on the subject of negative washback. Pace the general intransigence (point 6 is positively Maoist), I love the whole feel of it, though the author of 'Revolution in the Head', a really fascinating book about the Beatles, is very good on the fallout of 60's free-thinking - while sympathetic to the energy of the time. The book [it is unfortunately an example of my feeble reading that this is a rare recommendation - it has the advantage of being in bite-sized chunks] culminates in grand style in a reading which attributes the entire recent and in the author's view calamitous course of Western civilisation to the song 'Come Together.'

[Revolution in the Head by Ian MacDonald - I'm recommending it for the way it summarises whole currents of art, thought and philosophy which were spinning around in the late 60's]

*********** REPLY SEPARATOR ***********

On 7/6/00, at 11:55 AM, sthornbury@w... wrote:

>Luke mentioned drawing strength from areas of convergence with
>past or current thinking: while accepting the need to avoid “dogma”
>part of me responds enthusiastically (and a little bit nostalgically)
>to this programmatic statement from Postman and Weingartner’s
>“Teaching as a Subversive Activity” (1969 – check out the date!) – a
>“vow of educational chastity” that anticipates the dogme film
>makers by a quarter of a century. (I’ve edited out whole chunks that
>are less relevant to our field and attached the whole thing as a word
>doc).
>
>
>
>------------------------------------------------------------------------
>Who invented Gatorade -- and what part did it play in
>winning the1967 Orange Bowl? Find out the true facts at
>http://click.egroups.com/1/6212/10/_/745031/_/962877273/
>------------------------------------------------------------------------
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>The following section of this message contains a file attachment
>prepared for transmission using the Internet MIME message format.
>If you are using Pegasus Mail, or any another MIME-compliant system,
>you should be able to save it or view it from within your mailer.
>If you cannot, please ask your system administrator for assistance.
>
> ---- File information -----------
> File: Subversive.doc
> Date: 6 Jul 2000, 11:53
> Size: 22016 bytes.
> Type: Unknown



	


	Group: dogme
	Message: 236
	From: sthornbury@w...
	Date: Do Jul 06, 2000 5:17 

	Subject: Re: A programme


	Yeah. I wasn't going to include point 14 (about being a "loved" 
person), but I thought it situated the whole "manifesto" in its period: 
it was just two years after the "summer of love" after all. Which 
was the same year that Alexander's First Things First came out, 
incidentally - a coursebook that was so successful they used to 
sell it in cigarette kiosks in cairo when i first started teaching there 
in the mid seventies. It was all "listen and repeat": nothing could 
have been further from the summer of love - and yet that's all we 
had so we kind of filled up the lessons with home made stuff - and 
a lot of laughs. Is my teaching any better now I wonder? Yes, i 
think it is, because I take point 7 seriously - about not asking 
display questions only. I once tried to do a whole lesosn without 
asking a single dispay question - it was ok until we got on the 
language part: since I couldn't ask questions like "What is the past 
of go?" I had to become devious and ask questions like "Does 
anyone NOT know what the past of go is?" But it kept me on my 
toes -like teaching blindfolded or with one hand tied. A good idea 
for a teacher development session, perhaps. Which reminds me - 
in those heady First Things First days, I did the lesson I described 
here a while back, when I simply stuck a picture on the board, sat 
at the back of the room, and waited for the language to emerge. 
That was my way of resisting Alexander, perhaps. Grammar-driven 
teaching: worst things first.



	


	Group: dogme
	Message: 237
	From: David French
	Date: Fr Jul 07, 2000 10:48 

	Subject: Re: cyberjunk


	My initial response to Graham, after reading about his online stuff is that it
is very like the stuff Ira Shor describes in the writing classes he runs for
adult, often working class college students in New York.

You are working to your constraints.



	


	Group: dogme
	Message: 238
	From: David French
	Date: Fr Jul 07, 2000 10:57 

	Subject: Graham''s projects - answer to Dan


	> If you know a text to be good where is the harm in marking it out for use
> in the
> future?

>

Again, with reference to Ira Shor he attempts to root out topics which may
become 'generative themes'. If I understood it right these are themes which
can relate to at a strong, experiential level and become a catalyst for
going further with communication, discussion and analysis.

This involves really getting to know the learners; what
socio-economico-cultural background they come from, how they spend their
money and their time, what they eat, what kind of accommodation they live in
and, of course, what they think about different issues. The generative theme
may arise directly from the learners or the interaction between them and the
teacher and the teacher's drawing out a subject.

Or, to go back to Dan, a particular text, selected by the teacher, may
approach a subject in such a provocative or stimulating way for those
particular learners that it becomes the catalyst.

David



	


	Group: dogme
	Message: 239
	From: David French
	Date: Fr Jul 07, 2000 11:07 

	Subject: Dan''s scientific method


	> I will go on testing and go on questioning the nature of what I'm and
> therefore
> you are doing.

That's dogme!

We'd better not stop doing that.

I'd like to say at this point that I reckon I'm really getting a style going
now, two years after starting to move away from the coursebook (not like
Reuben with his 20 years without coursebooks). I have an overall approach
and overview to what I'm doing with all the groups I have right now. The
general approach is largely similar, but with variations based on; their
level, degree of insecurity about trying to speak and particular needs and
purposes.

This is great to me, as I'm getting a style that is pretty much what I want
to do and which I can now perfect and modify.

Dan, you seem to be searching through everything at a more fundamental
level. Would you agree with that? Does that mean you've got a 'house-style'
or are you looking for one, or is that the wrong question?

David



	


	Group: dogme
	Message: 240
	From: David French
	Date: Fr Jul 07, 2000 11:14 

	Subject: Re: A programme/dogma/decalogue


	From my point of view there's nothing wrong with having a list of rules or
principles but you can't become a prisoner to it. Myself and the essence of
what it is I'm doing have to be quicker than the list of rules. The times
change and other things change and things no longer apply. I have to use the
good ol' bullshit detector.

Or, from another source; 'Don't believe anything. I must test it against my
own experience and if it's true for me it becomes my truth.'

David



	


	Group: dogme
	Message: 241
	From: Dan
	Date: Fr Jul 07, 2000 2:08 

	Subject: The rules of the house


	Dear all,
This is primarily in response to David because the discussion seems to
be IT based at the moment and I don't know much about it. I did enjoy
the retro rules for teaching and it taught what display questions were.
Until yesterday I didn't know the name and now i see how peppered my
speech is with them. However if the student is aware that they are
demonstrating their knowledge for the BENEFIT of the class and to help
their classmates then i don't see what is wrong with them.
Your question, David, about a house style totally confused me. Did you
mean a way of teaching in the school we all share? In which case I
don't have one. My style of teaching has a base of IH which I think is
still reflected in my class organisation and maybe my instruction
giving not that my tasks are ever complicated enough nowadays to
require many instructions. I still break some of their rules as I am
becoming fonder of asking 'do you understand?' This is a real question
and not a display one. Some of my habits are from a school in Mexico
which drilled repeating words three times with the students and I
sometimes catch myself getting students to repeat. However
increasingly these days my style is something that changes each moment
depending on what I need, what they need as well as what I read.
It is very difficult to capture in words what one's style is but
worthwhile if only to weed out bad habits. Please send me another
question if this doesn't answer your original one. 

__________________________________________________
Do You Yahoo!?
Send instant messages & get email alerts with Yahoo! Messenger.
http://im.yahoo.com/


	


	Group: dogme
	Message: 242
	From: David French
	Date: Di Jul 11, 2000 11:18 

	Subject: Re: The rules of the house


	> Your question, David, about a house style totally confused me. Did you
> mean a way of teaching in the school we all share?

I meant an individual house style (yours).

> In which case I
> don't have one. My style of teaching has a base of IH which I think is
> still reflected in my class organisation and maybe my instruction
> giving not that my tasks are ever complicated enough nowadays to
> require many instructions. I still break some of their rules as I am
> becoming fonder of asking 'do you understand?'

What's wrong with that?

> This is a real question
> and not a display one. Some of my habits are from a school in Mexico
> which drilled repeating words three times with the students and I
> sometimes catch myself getting students to repeat. However
> increasingly these days my style is something that changes each moment
> depending on what I need, what they need as well as what I read.
> It is very difficult to capture in words what one's style is but
> worthwhile if only to weed out bad habits. Please send me another
> question if this doesn't answer your original one.

I think I asked the question because now my repertoire of activities is
limited but all the activities are ones that I feel I 'own' which I didn't
when I used other people's books, seem to work. I'm working within a certain
framework of these activities. e.g. I use the short paired conversations
with me floating around in every class I teach (I wouldn't if there happened
to be a big objection). I'm using variations on dictogloss.

I feel comfortable with that repetoire as a base although a lot of variation
and improvisation and tweaking occurs within the actual doing of the
activities.

Is that clearer?

David



	


	Group: dogme
	Message: 243
	From: Luke Meddings
	Date: Di Jul 11, 2000 2:18 

	Subject: Developing emergent language


	Developing emergent language
. . . . .

This came out of a conversation with a teacher who wasn't sure how far he could take a language point.

My view is that any direction is worthwhile provided it is relevant and manageable in terms of complexity with the learners in question.

I suppose my (not very) theoretical justification is that since it isn't possible to dictate the order in which people acquire L2 forms, one might just as well jump into the water, enjoy the experience for itself and highlight the relevant language it throws up, and learn from the analytical/organisational processes one used so as to do it effectively in future.

We were discussing the phrase 'Can you buy some milk from the supermarket.'

The process is like clicking on bits of a website - click on the bits of the sentence and see where it takes you.

Vocabulary [synonym]
. . . . .
buy
purchase
get
grab

(and what about the preposition - 'from the supermarket, at the supermarket, down the supermarket)

Style
. . . . .
can you
could you
would you
I wonder if you could
I don't know if you could
you couldn't ... could you

Grammar
. . . . .
I wonder if you could - indirect question

Both vocabulary and style are affected by context: formal/familiar, the nature of the request etc. Which forms are more likely to be written/spoken?

The point is that one can take a single phrase a very long way, and that the enjoyment generated by doing it like this is an added bonus - students do notice that something is live and, in a sense, unique to the moment. Depending on the needs of the class one can focus more on the grammar (develop the highlighting of the indirect question further so that they start writing their own indirect questions for other contexts, not forgetting the key qestion WHY - why do we like to use an indirect question in some contexts?).

Sts can ask each other to run errands for them, varying the awkwardness of the request - one might need more language here, as in 'I'm sorry, but ...' - and how do we reply to requests we can/can't/aren't sure if we want to fulfil? This is a further extension to be done as a sort of brainstorm between learners and teacher.

I hope all of the above isn't too painfully obvious.

Any language focus is random, and to make language work exciting, the briefer the input, the more based in everyday experience, the better.

I think the reporting stage - whether in the last part of the lesson, as I think it probably should be, and done by the learners - or done by the teacher afterwards - is essential to this approach.

Luke



	


	Group: dogme
	Message: 244
	From: sthornbury@w...
	Date: Di Jul 11, 2000 10:42 

	Subject: Re: Developing emergent language


	

	


	Group: dogme
	Message: 245
	From: sthornbury@w...
	Date: Mi Jul 12, 2000 12:38 

	Subject: Mao tse Tung


	I'm re-posting this as it came out as an attachment on the 
discussion board (for some odd reason). Sorry

Footnote to Luke's message, from a footnote in Freire's "Pedagogy 
of the Oppressed": 

In a long conversation with Malraux, Mao Tse-Tung declared, "You 
know I've proclaimed for a long time: we must teach the masses 
clearly what we have received from them confusedly."... This 
affirmation contains an entire dialogical theory of how to construct 
the program content of education, which cannot be elaborated 
according to what the educator thinks best for the students. 

(PoO, Penguin editn. 1996, p. 74) 

Mao Tse-Tung - candidate for the Dogme hall of fame???



	


	Group: dogme
	Message: 246
	From: Luke Meddings
	Date: Do Jul 13, 2000 11:06 

	Subject: rare teaching opportunity


	This morning's observations: [rare teaching opportunity!]

1 Don't sit on the opposite side of the room to the students even in 'circular' table layout - it started out as me and one other student and then two which was fine, but by the time there were three students (sitting next to each other) and me, the atmosphere had subtly changed.

2 Encourage coined words - today's was 'surfistic' for superficial. Why not? The language is at our disposal as learners, we can be creative with it, we aren't its victims.

3 I really believe in going into the classroom, as a rule, with pens and blank paper only. Recourse to 'materials,' published or otherwise, should be for reference, exemplification or development. The lesson must be recorded by teacher or students and the record discussed, returned to and used for practice/development. Recording the lesson in a thickish pen in largish writing on a piece of paper which can be held up or passed round on request [I'm talking small groups here] is a nice alternative to writing on the board and keeps the language close to the learners, within the conversation space. This record can be copied afterwards if need be, but it might be better to make it a separate stage at the end of the lesson where the work is boarded from the record, expanded if need be and copied down by all students in their own notebooks.



	


	Group: dogme
	Message: 247
	From: Luke Meddings
	Date: Do Jul 13, 2000 11:24 

	Subject: conditionality?


	I was fascinated by this paragraph in the Evening Standard, quoting verbatim an air stewardess who atempted to break up a brawl on a flight from Gatwick, UK to Montego Bay, Jamaica:

'I was terrified ... The threat was that they [a party of 'drunken Irish holiday makers'] were going to get that black gentleman and, if I was not there, they would have gone over and a fight would have broken out. I was worried if the windows would be kicked out, the aircraft damaged, and if we had had a fight, we had not got the facilities to stop it and there might be injuries to the passengers and other crew members.'

Conditionals are a good example of forms that are almost impossible to 'teach' (as in 'insert reliable information in someone's head') and it strikes me that, in addition to the distinction Scott draws between 'real' and 'unreal' forms in 'About Language' p 223, we should be prepared to give credit to students for merely indicating conditionality - and maybe accept almost any form which is used to convey it. Acceptance doesn't preclude highlighting more 'conventional' usage provided this is offered as extra information which is interesting in itself, and not as a further attempt to implant the correct form. [A phrase like 'I'd be grateful if you could' is a fixed expression and needs to be taught as such.]

If the above quote were a Proficiency Composition task each use of the conditional would be marked wrong. The use of the conditional is confused in relation to the structures with which we are familiar as teachers, but perfectly clear in terms of meaning, which cannot be misconstrued from her evidence.

I'm concerned that students don't feel like victims of the language (see my previous posting) and that our role is to empower them to roam freely in something which, unlike the streets, unlike other human beings, can not possibly hurt them - and towards which they have no responsibility!

Any thoughts?



	


	Group: dogme
	Message: 248
	From: Dan
	Date: Do Jul 13, 2000 11:44 

	Subject: 


	Dear David,
Thanks for the clarification. I'm very happy with the way the group is
going at the moment I sense a solid sharing of experience and a look at
the ways we can use our techniques. By the way, it is totally possible
to combine book and Dogme. It isn't the prefered way by any stretch of
the imagination but it might be the most accepted way. I will give you
all a lesson of mine another day but for now let me say that it
involves letting the lesson drift or free associate on the ideas shown
in the textbook. Students are pleased to go back to something
recognisable and 'solid' after a while any way so they seem to work
well with both mediums but as I said i will flesh out a lesson for you.
Dan

__________________________________________________
Do You Yahoo!?
Get Yahoo! Mail – Free email you can access from anywhere!
http://mail.yahoo.com/


	


	Group: dogme
	Message: 249
	From: sthornbury@w...
	Date: Do Jul 13, 2000 11:55 

	Subject: Re: conditionality?


	This (the conditionals issues) is where corpus linguistics comes 
into its own - I mean the access we now have to data bases of 
"real" English. Handy, at least, for when intuition fails. Also for 
being able to disprove some EFL chestnuts, such as "going to go" 
being either not said or, if said, inelegant. I tried it out on the free 
COBUILD corpus website, and got a fistful of examples of the type 
"I'm going to go shopping and then I'm going to go to the gym" etc 
All the more reason to simply talk to students (unscriptedly), 
capture the talk on tape, and then decode it with the sts - I did this 
last night with a class and things that I hadn't meant to say were 
perhaps the more interestign for being unintended: in "glossing" 
what I meant by "the place was in a mess" I had said "things here, 
things there, things everywhere" - which made them sit up as it had 
the ring of a semi-fixed phrase.

Coincidentally there's a piece in the latest IATEFL Issues on the 
very issue of aberrant conditionals, called "If I would have..." (See 
also Graham's brill letter re IATEFL and ESL, and my less than brill 
response to Dogme-knockers).



	


	Group: dogme
	Message: 250
	From: Luke Meddings
	Date: Do Jul 13, 2000 1:09 

	Subject: Re: repertoires / minimal input / is skim-reading a scam?


	I like the idea of a limited repertoire of activities which work for you.

I do the same; dictogloss exercises of various kinds, small-scale process writing and a fairly consistent model for whole-class interaction along the 'rolling ball' lines I mentioned a long time ago.

I guess we're all finding that we have learned techniques and activities over the years which carry over into the (hopefully) materials-free environment. One priniciple I was working on pre-dogme was minimal input, and I'm going to contact the person I used to discuss it with and direct him to the e-group. The simple principle being that it's better to use a paragraph for language work than a whole text or lengthy extract, because it isn't our job to teach people how to read (I'd characterise the great skills of skim-reading, scan-reading etc as a load of codswallop based on negative washback from CAE Paper 1 style examinations exercises, but I may be wrong.)


>I think I asked the question because now my repertoire of activities is
>limited but all the activities are ones that I feel I 'own' which I didn't
>when I used other people's books, seem to work. I'm working within a certain
>framework of these activities. e.g. I use the short paired conversations
>with me floating around in every class I teach (I wouldn't if there happened
>to be a big objection). I'm using variations on dictogloss.
>
>I feel comfortable with that repetoire as a base although a lot of variation
>and improvisation and tweaking occurs within the actual doing of the
>activities.
>
>Is that clearer?
>
>David



	


	Group: dogme
	Message: 251
	From: G Hall
	Date: Do Jul 13, 2000 1:11 

	Subject: RE: conditionality?


	Hi,

In response to the 'conditionals' example, I especially like Luke's: 

>Acceptance doesn't preclude highlighting more 'conventional' usage provided
this is offered as extra information which is interesting in itself, and not
as a further attempt to implant the correct form.<

This is, I hope (and think), what I aim towards in the classroom. What I
fear about myself, however, is that what I perceive to be and highlight as
more 'conventional' usage is sometimes just my own impression of the
language, especially with regard to vocabulary usage. I guess this is one of
the arguments of many corpus linguists -that we (teachers (and learners?))
should research and learner the reality of general standardised usage (as
you'll have guessed, I don't know too much about corpus linguistics). But,
for me, corpus linguistics seems to overrule the reality of what is
appropriate in the 'here and now', especially in somewhere like Newcastle.
Also, maybe I should have confidence in my own version of English. But the
issue of teaching/learning 'my English' is one that I try to highlight with
my learners - the 'well, this is what I say' or 'I sometimes say this, but I
sometimes say that', with an emphsis on the 'I'. The learners seem to
appreciate it. 

Moving on with Luke's point, it's about giving the learners choices - 'you
said this. Other ways of saying it could be ...', whilst making them aware
of possible consequences surrounding these choices. This seems to be
Language Awareness, or even Critical Language Awareness (written about the
likes of Pennycook, Fairclough etc). For me, this is at the heart of
empowerment when using the language, and, I think fits in with Luke's
comment:

>I'm concerned that students don't feel like victims of the language (see my
previous posting) and that our role is to empower them to roam freely in
something which, unlike the streets, unlike other human beings, can not
possibly hurt them - and towards which they have no responsibility!<

One thing Pennycook has written about is that English is not just a world
language but a 'worldly' language.In different societies, different forms of
the language are developing (these are perhaps most easily spotted through
the use of question tags, isn't it?). We might end up/are ending up with
'several Englishes'. This would seem to highlight the issue of local
approaches, which we've tlked about, and perhaps the appropriacy of dogme
style teaching and learning, evolving from what the learners themselves need
and use (in their local environment, in communication at work,for future
travel etc.).

But... there's still the issue of fossilisation and error correction lurking
at the back of my mind. Perhaps we (I?)should scrap the term 'error
correction' and instead talk about 'language development', giving learners'
interlanguage the status it requires - the bottle half full rather than half
empty thing - as a natural part of language learning, as a learning
resource, and to give the learners confidence that they can try things and
communicate effectively. Thus the recording of learners (and teachers'
language (Scott's message)and Luke's:

>Encourage coined words - today's was 'surfistic' for superficial. Why not?
The language is at our disposal as learners, we can be creative with it, we
aren't its victims.<

I haven't quite got my thoughts together on this yet, and will no doubt
return to it. A final slogan ( I love 'em), given the messages about the
lessons and the language, could dogme be partly about 'the ownership of
language, the ownership of lessons, and the ownership of learning'. 

Cheers

Graham



	


	Group: dogme
	Message: 252
	From: G Hall
	Date: Do Jul 13, 2000 2:31 

	Subject: whose texts?


	Hi

My gut instinct is that, as Dan noted, it is very often the case that:

>Students are pleased to go back to something recognisable and 'solid' after
a while< 

It seems important that we address this issue, as this would appear to be a
basic argument of those arguing against dogme approaches (i.e."students like
the textbook - to take that away from them would be a point of
idealism/dogma over reality").

What can be done about this (if anything)? I think that it is possible for
learners to become used to not going back to the textbook/materials. In the
first lesson, I try and make it clear that there isn't a textbook, and will
only occassionally be 'my' materials (although they are free to suggest some
of their own items/everyday materials (papers etc) that they would like to
see). It's that pretty awful word 'training' again.

Therefore 'whose text do we want in the classroom?'. By text here, I don't
really mean 'textbook', but something more general. Perhaps 'text' is what
really happens in the lesson and what really exists at the end of the
lesson(as a record) due to the actions and language of participants in the
classroom. In contrast, perhaps textbooks are where 'outsiders' 'tell'
participants what is going to happen in a lesson (except it usually
doesn't).

Therefore , it is possible to go back to something solid, but this doesn't
have to be a textbook or materials. It can be the learners own writing up of
what they think happened/what language they learned/what they want to take
from the lesson (either as a group or as individuals). For example, Luke's
suggestion of making a record during the lesson, and students noting it down
at the end. Alternatively, I have had learners keep individual learning
diaries in which they note down both what happened in the lesson and what
they think they learned (what they think might change over time). The
interesting (but perhaps inevitable) thing to note is that what they note
down as 'learning outcomes' (my words not theirs) differs. If the diary work
is negotiated so that learners can read each others' entries, this forms the
basis for the kind of 'what's going on in the classroom/talking about
language learning itself' sessions that we talked about at the London
meeting. Writing diaries also gets learners into using metalanguage (is that
the right term?) about their learning and can help lesson/syllabus
negotiation. And it can be routinised, providing a solid point in the lesson
(homework?), and a post-lesson text.

Plenty of people have done this sort of thing (although I can't remember
where I read about it first). 

Cheers

Graham



	


	Group: dogme
	Message: 253
	From: G Hall
	Date: Do Jul 13, 2000 2:51 

	Subject: RE: Re: repertoires / minimal input / is skim-reading a scam?


	Hi

This seems to link back to David's exercise of asking the learners to plan 4
lessons based on what they enjoy and what works for them. Also, perhaps is
part of the answer in finding something 'recognisable and solid' which Dan
mentioned. Would an alternative word be 'safe' ? The idea of 'ownership'
crops up again, which is nice

Luke's:

I like the idea of a limited repertoire of activities which work for you.

I do the same; dictogloss exercises of various kinds, small-scale process
writing and a fairly consistent model for whole-class interaction along the
'rolling ball' lines I mentioned a long time ago.

I guess we're all finding that we have learned techniques and activities
over the years which carry over into the (hopefully) materials-free
environment. One priniciple I was working on pre-dogme was minimal input,
and I'm going to contact the person I used to discuss it with and direct him
to the e-group. The simple principle being that it's better to use a
paragraph for language work than a whole text or lengthy extract, because it
isn't our job to teach people how to read (I'd characterise the great skills
of skim-reading, scan-reading etc as a load of codswallop based on negative
washback from CAE Paper 1 style examinations exercises, but I may be wrong.)


David's:

>I think I asked the question because now my repertoire of activities is
>limited but all the activities are ones that I feel I 'own' which I didn't
>when I used other people's books, seem to work. I'm working within a
certain
>framework of these activities. e.g. I use the short paired conversations
>with me floating around in every class I teach (I wouldn't if there
happened
>to be a big objection). I'm using variations on dictogloss.
>



	


	Group: dogme
	Message: 254
	From: sthornbury@w...
	Date: Fr Jul 14, 2000 12:38 

	Subject: Re: whose texts?


	In response to Luke's, Dan's and Graham's postings

Curious how the discussion veers from theory to practice and back, 
in time with some emergent pattern, like flocking birds...

Like Luke I was teaching yesterday - unfortunately a rare event at 
the moment - and noted the following:

1. Students love getting into texts, as Graham says -and small 
ones are quite sufficent. I ddi a dictogloss on the the coursebook 
theme (housekeeping, tidiness etc) telling a true-ish story about 
msyelf - recorded at the same time - they worked at in pairs, and 
then we did a class version on the board, using the tape to help 
out. 

2. I drew attention to a number of language items - mostly lexical 
chunks, fixed phrases etc - but let them ask me first - what does X 
mean?

3. They then had to choose any number of these and write true 
sentences about themselves (or people they knew) e.g. My brother 
is really untidy. He leaves his room in a terrible mess etc.

4. Then in gorups they asked each other questions about each 
others' sentences - and a discussion got going which we then 
pulled into open class chat

5. We then looked at a short text in the book - I read it aloud and 
kind of unpacked it as I went alonng: this formed the basis for more 
opne class comment and chat.

6. Finalyl I asked them to write a "report" on th lesson,as if for a 
student who hadn't been there.

Here is what two students wrote:

Scott, the teacher, told us a story about a house he share with 
some friends. We had to understand all he told and after each one 
wrote a part of hist story in the board. Next, in groups of three 
people we had to tell about things of our houses and about us. 
Finally, we read a little text on homework book and we've been 
explain it.

Today the class have been different. A new teacher came and [the 
usual teacher] has been sitting. One thing that we did it's liked me 
very much and is to ear the cassette and after write the words an 
phrases in the blackboard beacuse we can go slowly if is 
necessary. Also we know exactly what's right and what's wrong. 
Has been perhaps more academich but anyways the twice forms of 
theach us are really good. Mybe the best could be to do one and 
the other.

This (to me) reflects Graham's comment about the students liking 
something "solid" . but also Luke's rolling ball idea of a bit of this 
and then a bit of the other. Interesting, too, how each stduent 
interpreted the "recording" task slighly differently - the second 
using it as an opportunity to reflect on learning. As Graham 
suggested, it would have been interesting to extend this and let 
them share their impressions before handing them into me.



	


	Group: dogme
	Message: 255
	From: sthornbury@w...
	Date: Fr Jul 14, 2000 8:12 

	Subject: Re: whose texts?


	Re-reading what I wrote last night (after another late night rave with 
Luke Prodromou) - I meant by "recording" task, not audio recording 
but the written reflecton task in which sts recorded their summary 
of the lesson. As well as providing a sense of closure to the 
lesson, and an opportunity to recycle vocab etc, this is a good way 
of getting indirect feedback - what was it that each student saw as 
the "plot" or point of the lesson. Ans as Graham says "The 
interesting (but perhaps inevitable) thing to note is that
what they note down as 'learning outcomes' (my words not theirs) 
differs."

The technique of simply getting students to write personalised 
sentneces using language items that come up in the lesson (they 
choose), and then asking each other questions about these in 
groups (they have to be shown how a little, in open class first: Oh 
yes, what does your brother do that's so untidy? etc) works a treat. 
It's an idea I got from Piet, who says he does it all the time. What 
I could/should have done when it was starting to flag is get them to 
write short summaries of the conversation: this would have 
constituted "their text" after my text and before the coursebook 
text.



	


	Group: dogme
	Message: 256
	From: Luke Meddings
	Date: Fr Jul 14, 2000 10:08 

	Subject: Re: whose texts?


	>The technique of simply getting students to write personalised
>sentneces using language items that come up in the lesson (they
>choose), and then asking each other questions about these in
>groups (they have to be shown how a little, in open class first: Oh
>yes, what does your brother do that's so untidy? etc) works a treat.

This does work a treat, and the additional benefit is that all the students are involved in writing the personalised sentences without pressure of time, so that everyone then has something already prepared for the open class stage. I think this is an example of a routine process which students feel familiar with, which is 'safe' in Graham's description, but which - because it is drawing on everyone's life experience - is never boring.

I also really like this way of - well, cajoling more than teaching - moving the conversation along and, quite literally, making sure everyone is happy. Again, it's the opposite of the puppet show approach. Scott describes 'unpacking' a text for the students as they read through it - to me this is the teacher rolling up their sleeves/hitching up their stays (as preferred) and getting down to work WITH (not ON) the students in a shared experience of wanting to find out more about the language.

In this respect, in terms of classroom management, it's not unlike hosting a party for a special occasion. Here it's one's 'job' to talk to everyone, to help people feel at ease, to introduce people, not to linger with the people one finds most agreeable.

For the record, I don't think the bar/cafe is the right place for teaching. I think the bar/cafe is a place for unmediated interaction - if you like, where you might reasonably linger with people you had more to say to.

Luke



	


	Group: dogme
	Message: 257
	From: David French
	Date: Fr Jul 14, 2000 10:49 

	Subject: puncturing the tension bubble


	Impressive volume of postings.

I'm following them with interest.

The class I've just started is perfect for the dogme style. I'm working on
the 'rolling ball' style.

I ask individuals questions on a certain subject. They do their best to
respond. I correct where necessary or other people in the group do. The
students make various notes. Then I ask them to look at what they've written
and we talk about that. Then we often go into Polish to clear up a few
things.

Because these people are sort of false-beginner level they don't respond
that quickly and they are held back by their lack of experience/competence
of expressing themselves in English. I detect a certain build-up of tension
(maybe only in me) as we struggle with English.

Speaking in Polish we express ourselves completely, and can clear up
misunderstandings or I can explain how the expression is used 'He didn't
have time for us' against 'He didn't have time to see us'. Also we can talk
about how the lesson is going or I can explain why I'm doing what I'm doing.

It reminded me of my Cert. days when I'd prepared a ppp lesson on e.g.
'should and ought to'. It was a bit like the scene of the Americans storming
the beach in Saving Private Ryan. I'd been taught various things in
training, the students were waiting behind their defences like the German
forces with a great expanse of communication no-man's land between us. The
great tension of how will they receive it and will it produce the desired
effects was in me. Maybe no-one teaches structures or functions in that
de-contextualised way any more but I recall that awful tension. Sometimes i
wanted to stop and say 'Do you know this stuff?'. I think I moved to that
next so that bits were fed in when I noticed there were gaps. But
cold-presenting the grammar lesson from the book always killed me.

In conclusion I don't want to be separated from the learners by the material
or the demands of the teacher's book. That's when it starts becoming
dehumanising and stressful, in my experience.

David



	


	Group: dogme
	Message: 258
	From: kellogg@n...
	Date: Sa Jul 15, 2000 9:34 

	Subject: Against Professionalism


	(Sorry if anyone got this already--I'm having some trouble sending
it, as I am a new member.)

I just read Scott Thornbury€  '²s reply to self and Simon Gill in
Iatefl
Issues, and then went and read all 257 notices (!) on this list. This
reply is long, but not quite so long as that.
Well, I am glutted, but not really sated. My impression that
Scott€  '²s reply to my letter did not really interact with it was
confirmed by the fact that the bulk of his reply to me was in fact
posted to another letter on this list, round about contribution 117.
That explains why I searched in vain in my original letter for any
defense of the days when students were separated into sexes, sat in
rows, stood up to answer a question and addressed the teacher as Sir
or Miss€  '´.
At first I was a little annoyed and wanted to recommend that
Scott reread my original letter, with its delightful fake anecdote
about Dustin Hoffman and Lawrence Olivier and its razor-sharp
observations on the distinction between situational authenticity (the
fit between classroom language and target language use that we risk
denying by following Dogme too dogmatically) and interactional
authenticity (which I agree is the immediate problem at hand in most
classrooms). But instead I took my own advice and, upon rereading
myself, discovered that my points were neither so felicitously well-
expressed nor so transparent as I thought, and, as usual, Scott has a
point (I am a grudging, closet fan of his). My views are as rooted in
my classrooms as his views are in his.
Can we generalize? Should we even try? In the latest issue of
the Teacher Training SIG newsletter, Scott describes ways of using
affect in the classroom (€  '³using affect in the classroom€  '´, the
sheer
manipulativeness of it makes me shudder) as €  '³good€  '´,
€  '³bad€  '´ and
€  '³loony€  '´. I find I agree with his descriptions: what he calls
good I
find good, what he calls bad I find bad, and what he calls loony is
moonshine (yes, I retched when I read Berman€  '²s article, and I
made
the stupid mistake of subscribing to etP just before it was taken
over by the NLP crowd with their burble about the €  '³inner
glow€  '´. The
glossy pages are not even good for wiping my paint-brushes.) . But I
also read a review by Alan Maley that came to much the diametrically
opposed conclusions, and found myself similarly agreeable. Come to
think of it, I did my teacher training at the militantly prescriptive
International House at the beginning of the eighties, when we were
taught to minimize TTT at all costs, we were strongly discouraged
from any kind of adlibbing and taught to stick religiously to the
then new Strategies series. We also had to memorize a gruesome kind
of PPP lesson in thirteen steps, like the 13 steps Alcoholics
Anonymous programs€  '·a regimen that is really incompatible with any
talking with students, any kind of interactive teaching, and
certainly anathema to Dogme, which my I House trainers would have
dismissed as bad or loony (I almost failed the course).
I liked Scott's description, but found that it lacked a hard
distinction. How do you distinguish? is it really just a matter of
taste, and fashion, like erotica and pornography, what I do is good,
what you do is bad, and what they do is loony? Scott seems to think
that scientific evidence is one possible way to back up this kin dof
name calling description, and thus NLP is castigated for its lack of
empirical support. Unfortunately, I think this won't wash paint-
brushes either.
In the previous issue of the TT SIG newsletter, Scott remarks on
the €  '³walking while chewing gum phenomenon€  '´, the fact of
compensatory performance, that is, the apparent inability of input
language which is drilled without much cognitive load (€  '³listen
and
repeat€  '´) to generalize to real interaction when the learner€  '²s
mind
is on content and not form. Now, I don€  '²t think this phenomenon
will
ever be usefully described with data and a bit of logical positivism.
Why not? Not just because so much of cognition is invisible. Even if
we can make it visible (through NMR?), compensatory performance is
just too compensatory. Every content produces different loads in
different learners at different moments of the day and life of the
learner. There is no generic learner. (I don€  '²t even believe that
there is in a single learner a generic €  '³competence€  '´ of which
every
performance is a describable instantiation, but that is theory€  '¥.)
And what is true at the individual level is true in spades at
the classroom level. The whole point of abandoning those laboratory
€  '³interaction studies€  '´ of the eighties and nineties and
getting on
with action research in classrooms was that classrooms cannot really
be scientifically described, much less prescribed. There are far too
many uncontrolled variables going on, and anyway the statistical
model that we were working with is manifestly rubbish. There is no
homogenous population of €  '³language learners€  '´ of which every
classroom is a representative sample.
So most good teaching is still, just like bad teaching and loony
teaching, utterly without empirical support. That€  '²s a fact of
classroom life. True, good teaching is not altogether without
theoretical support, and some theories have more empirical support
than others (Compare, for example, NLP or Suggestopedia, with
€  '³focus
on form€  '´, or task based instruction.) But in general empirical
support explains even less of teaching than teaching explains of
learning, and that is saying a very great deal indeed.
How to distinguish between the good, the bad and the loony?
After all, theory is necessary, and the mere fact that it is often
utterly unsupported does not help teachers and trainers to do without
it. We need it the way we need grammar, to generalize from one
situation to another. This is even true in situations like
€  '³mentor
training€  '´. Is there any kind of supra-theoretical principle that
we
can impart to teachers that will serve them well even when the
theories turn out to be wrong?
I think there is. It is a principle that, in good Dogme fashion,
I gleaned from my own learners: any kind of teaching, including
Dogme, is good in concrete situations, bad when overgeneralized to
others, and loony when made a general truth. In Holliday€  '²s terms,
Scott is a BANA (Britishaustralisianorthamerican) teacher, and I
teach TESEP, and in fact, as I hinted in my first second paragraph, I
really do teaching in classes where students are sexually segregated;
my learners do in fact call me €  '³sir€  '´, and they would wait,
patiently, as only East Asian students can, all lesson for me to
speak with them, though they much prefer, for understandable reasons,
me to talk AT all of them at once. I require artifice in order to
make a space for them to talk with each other; in particular, I
require the artifice that they need English as a medium of
communication (when they are all perfectly good Korean speakers). For
me to reject pairwork (which necessitates handouts) role-play and so
on on Dogmatic grounds would be as loony as for Scott to sexually
segregate his Spanish trainees and have them rise and be recognized
and call him €  '³sir€  '´. Contrary to what Scott says, my reasons
for
teaching through artifice are precisely pedagogical reasons. Without
artifice, there is no basis for teaching communicatively at all.
In fact, I find the whole enterprise of teaching English here in
Korea is inseparable from artifice. One of Prodromou's key arguments
against the corpus folks is that teaching English as an international
language is not basically teaching people what native speakers do,
instead, we are asking them to create something quite new with its
own pronunciation standard (Jennifer Jenkins) which suit its target
populations and vocabularies which suit its target uses (Widdowson
says "all EIL is ESP"). This is artifice. It's really an artificial
language, like Esperanto.
But is there anything we can impart to trainees? Beyond,I mean,
empiricist common sense and a general reverence for theory? Yes,
something much more important than our meager stocks of both€  '·
critical thinking. And this is, I think, the only real contribution
of Dogme. You can€  '²t, actually, teach people critical thinking by
modeling it (€  '³Everybody together: doubt!€  '´) But you can take
an
extreme position, as Scott has done, and invite people to challenge
or modify it according to their circumstances.
And so here is MY provoking idea for the list. Dogme teachers
are not and should not try to be professionals. Dentists are
professionals. Doctors are professionals. Lawyers are professionals.
But dentists and doctors and lawyers all have "clients", and their
bodies ARE in some sense generic and the resultant professional
bodies of knowledge which are in some sense generalizable and
institutionalizable and standardizable. Socially (in Marxist terms)
dentists, doctors, and lawyers are all much the same in their
relationship to society. Teachers, on the other hand, range from
hourly wage-earners to salaried professors, from €
  '³free-lancers€  '´
with the status of teenaged baby-sitters or even hired servants to
€  '³free lancers€  '´ with the status and the fortune of millionaire
publishers. Teachers, in fact, have far more in common with the
people they work with than with each other. Finally, professionalism
is a synonym for petty-bourgeois smugness.
If not professionals, what? Not smug professionals, but
doubting, self-critical artists. Like artists, our truths are highly
circumstantial and individual, and our work is, in the final
analysis, concrete and specific to people. Like artists, we deal in
theories that are basically fictions (as Widdowson said, linguistic
models are basically fictions). Like artists, it is the reaction of
the audience that is the key to the validity of our work. This is
why Widdowson has argued that linguistic models are basically
fictions, and that Hamlet is not historical truth, but something far
more useful and yet contingent. This is why Widdowson has argued
against a €  '³linguistics applied€  '´ to teaching, and in favour of
a
teaching-to-linguistics application that is part of a much much wider
application to many feeder sciences€  '·and also arts, because it is
Widdowson, more than anyone else, who has reminded us of the place of
literature, not only in the classroom, but in the teacher€  '²s
understanding of what it is he or she is doing in the classroom. And
of course this is why Scott Thornbury has argued that amongst all the
various feeder disciplines which we go to, not so much for facts as
for theories, we should include the art of filmmaking.
But should artists abandon art simply because Hollywood has made
SFX hash out of it? Von Trier apparently doesn€  '²t think so. Here
in
Korea, Paik Nam June put it this way:

Plato thought the word, or the conceptual, expresses the deepest
thing.
St. Augustine thought that sound, or the audible, expresses the
deepest thing.
Spinoza thought that vision, or the visible, expresses the deepest
thing.
This argument is settled for good.
TV commercials have all three.

David Kellogg
Pusan, South Korea
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	Group: dogme
	Message: 260
	From: David French
	Date: Mo Jul 17, 2000 11:31 

	Subject: Re: Against Professionalism


	> Like artists, it is the reaction of
> the audience that is the key to the validity of our work.

Hi David,

I'd just like to pluck out that one sentence of yours.

Personally I might phrase it that 'like artists, it is the response provoked
within the audience that is the key to the validity of our work'. And I
would add that anyone in the room may be the one who do something which
could lead to a change or insight for another.

But your quote sounds a little as if we create something for an audience. I
don't have that as a metaphor for my teaching work these days. Sounds a bit
like performance which we've criticized on this list.

We are talking about entering a dialogue with the learners or allowing it to
take place between each other. That's quite different to doing something to
'get a reaction'.

That's what was happening in my class this morning. The learners all speak
Polish as a first language. It was possibly artificial for them to be
speaking English to each other but I have an English friend in Poland with
whom I speak Polish in certain social situations so it's not so clear. There
is some artificiality about what they were talking about, but I sensed that
the questions led on naturally from a need to know or an interest in the
subject. And I think the skill is to help the situation move to a place
where it is less and less artificial. For example I'm intending to stick to
the principle that if someone doesn't actually have a question they
shouldn't make one up just for the sake of it.

But I think on this list, and I'm talking more to the whole list now, we
should work in a style which allows the interaction to move away from
artifice and towards authenticity. It would be hard to put it into black and
white in terms of 'We've removed phoneyness and replace it with
authenticity'. It's not as simple as that.

David French



	


	Group: dogme
	Message: 261
	From: David French
	Date: Mo Jul 17, 2000 11:33 

	Subject: multiple intelligences


	What would be any of your responses to how multiple intelligence theory
fits into what we're talking about?

David F.



	


	Group: dogme
	Message: 262
	From: G Hall
	Date: Mo Jul 17, 2000 12:06 

	Subject: RE: Against Professionalism


	Hi,

Where to start? There was plenty I agreed with in both David's posting and
Scott's reply. However, I think it's worth looking at the process/product
division again (here, I mean 'process' as participation in this discussion,
and 'product' being the ideas I take away and try out with learners in the
classroom).

David describes our (non-)professional state as being: 

>doubting, self-critical artists. Like artists, our truths are highly
circumstantial and individual, and our work is, in the final analysis,
concrete and specific to people.<

Plus Scott's:

>as a profession we should worry less about what other people think of us
and concern ourselves more with what we are good at: being out there, at the
front, in the firing line, on the edge.< 

Based on these, for me, professionalism (or whatever you like to call it)
for teachers is, ultimately, about making teaching a 'thinking activity'
(Giroux). Without thinking, as Luke has said before, teachers become
technicians 'delivering' a body of knwledge/language ('communique, not
communicating' says Friere). There seem to be (at least) 2 related reasons
why teachers should think - firstly, to make our teaching/learning 'better'
(I'll come back to this word later); secondly, and equally importantly, to
stop ourselves (teachers) getting bored (this may not sound selfless but is,
I think, realistic). If I can stay interested, then surely there's more
liklehood of me doing a better job.

For me, Scott's initial article and participation in this discussion have
provided a process in which I have been provoked into thinking about my core
beliefs about teaching and learning. The point (perhaps only for me) is that
whilst I can think about what my core beliefs are and how I might put these
into practice, I don't really, genuinely think I'll ever find out some
'truth' about the classroom - both in terms of a 'truth' that everyone
accepts (clearly impossible), or even my own 'truth'. What I think and how I
might express this changes from day to day. It's similar to the situation
which I think I described last week where 5 minutes after a lesson, you ask
a learner what happened. Half an hour later, you ask the same question to
the same learner, and there's a fair old likelhood that the answer, or the
way it's expressed has changed. This applies to teachers as much as it does
learners. This seem to lead to David's comment:

>classrooms cannot really be scientifically described, much less prescribed.
There are far too many uncontrolled variables going on, and anyway the
statistical model that we were working with is manifestly rubbish. There is
no homogenous population of EUR '³language learnersEUR '´ of which every
classroom is a representative sample. So most good teaching is still, just
like bad teaching and loony teaching, utterly without empirical support.
ThatEUR '²s a fact of classroom life. True, good teaching is not
altogether without theoretical support, and some theories have more
empirical support than others (Compare, for example, NLP or Suggestopedia,
with EUR '³focus on formEUR '´, or task based instruction.) But in general
empirical support explains even less of teaching than teaching explains of
learning, and that is saying a very great deal indeed.<

I'm not discounting theory totally. I'm very glad it exists as it informs
the way I think and act when I teach. But how far can it go? David's ' Can
we generalize? Should we even try?' seems to me to be the crucial question.
I think what often frustrates teachers when they look at theory is the 'but
it means little to me in my context / how can I do that? /or even, but what
does this mean for teachers?' .If this is the case, it seems even more
crucial that teaching should become a 'thinking activity'. Theory probably
can't explain everything that's going on in our context - let's try to
develop it further for ourselves. 

Logically, this seems to lead to Holliday's 'small cultures' idea - groups
of learners are small groups which share cohesive behaviour. New cultures
are created each time learners come together for a series of
'lessons'/meetings. Small cultures have specific historical, political,
cultural and social contexts within which teaching and learning needs to be
developed. What seems to be at issue is the extent to which you (one)
choose(s) to believe that the contexts lead to wholly different teaching and
learning experiences. 

It doesn't seem unreasonable to suggest that to provoke and encourage
teachers (and learners) to think about the issues in their own context might
be a way ahead (for dogme thinking or any other kind of thinking). Holliday
puts it as a 'becoming appropriate methodology' rather than an 'appropriate
methodology'. This would be my definition of 'better' (see earlier). It's
therefore about experimentation - but not the empirical, grand theory
building experimentation which you criticised, but local experimentation and
edgeing forward towards a reasonably coherent way of thinking, teaching and
learning. 

But, in isolation, 'thinking' and experimentation are often difficult to
sustain. Which brings me back to process and the idea of local communities
of teachers finding out together what is appropriate for them. When I first
met Scott, he suggested setting up a Teachers-SIG within IATEFL -an arena
for teachers to think. I'm half way towards agreeing, but am reaching the
conclusion that it's just too broad, too organised, and too big. What I
would like to see is some way in which teachers of similar interests (which
is presumably influenced by local context) can come together, share
experiences and find out what works in their local context. It is this
sharing which provides an arena to test for one's (im)plausability. 

How does all this relate to Dogme? It seems to me that communicating about
the real experiences of learners, finding the language they know, need and
want, and negotiating how they want to progress in the class provides a
fine starting point for this kind of 'becoming appropriate'. Becoming
appropriate therefore becomes a localised partnership beween teacher and
learners. Without communicating with the learners, how can I really know how
to 'become appropriate'?

So I guess I'm asking for 2 levels within the dogme debate - the
teacher/learners classroom context, and the teachers discussion group both
which contribiute to becoming appropriate through a partnership of
communication. I'm not really sure that one can be fully successful without
the other. Is this new ? Probably not, but I know that it's very easy for
teachers to become bored with being in the classroom teaching (the 'Oh no,
not the presnet perfect again' comment from a preparing teacher), and get
out of the habit of thinking about their teaching and wanting to share their
thoughts with colleagues. 

This only touches on some of the comments made, and perhaps hardly deals
with the central criticism of dogme, but hopefully adds a little more to the
debate.

Cheers

Graham



	


	Group: dogme
	Message: 263
	From: Luke Meddings
	Date: Mo Jul 17, 2000 5:16 

	Subject: re: against professionalism


	In brief - as it's been on my mind - I don't think teachers are artists. I think teaching is an art, but to say that teachers are artists implies something different. It bothers me because some of the least successful teachers I've seen have been people who were unable to negotiate the line separating their internal life from class life. Teaching isn't an expression of self, or a forum for one's ideas about the world.

Like Robert Frost with his ice and fire, I've seen enough smug professionals and doubting, self-critical artists to know that both are capable of finishing us off. There are more than enough smug artists and there are plenty of doubting, self-critical professionals.

I'm also impatient of an analysis which characterises professionalism per se (and especially in medicine) as petty bourgeois smugness; it is when arrogant gynaecologists believe they are above professional standards that people suffer, and when you have a toothache you don't judge the dentist on the basis of what kind of house they have or how dull their furniture may be, but on how well they will do the job, ie, how professional they are. That said, it's easy for professionals to be lazy and hide behind the letters after their name.

I don't think teachers are determined by the people they teach remotely to the extent suggested here; I think any successful teacher would need patience, generosity of spirit and expertise in equal measure, which is not to suggest for a moment that different demands do not require different approaches.

To me dogme is about teaching as teaching, no more and - certainly, as I think to call someone a real teacher already carries great weight (a real dentist?) - no less.



	


	Group: dogme
	Message: 264
	From: David Kellogg
	Date: Di Jul 18, 2000 2:18 

	Subject: against relativism


	First of all, let me apologize for the bizarre typography of my initial message. The problem, believe it or not, is a form of relativism. My computer has a Windows operating system specifically designed for the Korean alphabet Hanggul, and the punctuation marks are usually used not qua punctuation marks but instead as indicators for this or that bit of the Hanngul alphabet. I will try to overcome it by writing this out in a DOS based format and then pasting it to an email; we'll see if it works.
 

I also apologize for the discursiveness of this reply. I'm going to try to keep it short, because I can see a lot of the people on this list are not actually on vacation as I am, but I have a lot of points to make. First, relativism, why it's bad for us. Second, what we can replace it with. And thirdly, why I have to use not only handouts but even an OHP (one reason is that English as an International Language is really a written language, like classical Arabic). In passing, I'm going to try to deal with multiple intelligences (the decision on what is an "intelligence" and what is a vulgar skill is a cultural economic one) and also the distinction between "art" and "performance" or "workmanship" (also, I think, a matter of prestige). Finally, I want to reply to the criticism of my use of the word "reaction" rather than "response" (I am a pessimist; the other David an optimist).
 

My computer, with its inscrutable oriental operating system, is actually a good metaphor to start with. Like Scott, I hate relativism, in the computer, in the classroom, and at conferences, where it is actually used to disempower, exclude and tribalize "non-native" colleagues, under a speciously tolerant rubric reeking of condescension. "You have your own culture, and we respect it, and we would never dream of trying to change it, and of course still less of trying to adopt it ourselves."  Come to think of it, I loathe the whole idea of multi-culturalism: you can keep your classroom culture (to yourselves) as long as its not really too different and as long as you keep away. This kind of thinking is profoundly anti-educational and atheoretical, diametrically opposed to the kind of healthy staff-room atmosphere one finds increasingly rarely (but in abundance on this list). 
 

But of course, as Scott implies, there is a wealth of empirical evidence showing that (e.g.) Japanese learners do have specific characteristics, such as deference, and relative quiescence (in interaction with Westerners, anyway). Rulon and McCreary, for example. The common attitude in the literature towards these differences is twofold: first, learners can be divided, as the Chinese divide cooking, into ours and theirs. This makes possible a kind of "fog in channel; continent isolated" attitude in EFL, where there is this periphery in East Asia where different classroom cultures hold, but we don't have to worry about that right now; they are so interested in us that they'll come around anyway. It makes it seem that East Asian culture is homogenous. Finally, it allows us to maintain the illusion of universality on precisely the level where Dogme says it cannot be: the level of materials, technologies, and ready-made activities. 
 

This is a vital illusion for the global coursebook-where would "New Interchange" be without it? Not in Hongkong, at any rate, and not in the lucrative Japanese market, which it occupies by the grace of Japanese deference and tolerance. I am always amused when I see the self-indulgent jokes about British culture in Jill Hadfield's book "Intermediate Communication Games" (e.g., an estate agent called "Diddle and Cheete"); she wrote this book in the Tibetan capital Lhasa, which is, at least vertically speaking, the closest place on earth to Mars and the farthest from Devon. 
 

But for the self-critical, self-doubting teacher, Asia is an opportunity to doubt the universality of the theory, or at least to try to expand it; it allows teachers to consider themselves and their teaching the odd man out. Here I want to doubt the universality of the specific circumstances that led to the genesis of dogme, and try to expand it, away from a simple vow of materials chastity (which I think a bad idea) and towards a vow of self-abnegation and teacher learner empathy.
 

A classroom is a classroom, and a teacher is a teacher. Yes, I do think that Korean, Chinese, and Japanese are different; they are totally different from each other. To me, the difference between Koreans and Chinese seems far more real than the difference between, say, Spaniards and Italians, or both and Brits. In China I taught teachers who had not been paid in eighteen months; who cancelled classes early to go sell things in the market so that they could feed their families, and who did not even have chalk, but instead wrote on the evenly spread chalk dust of better days with wet fingers. To speak of dogme to them would have been loony; they did not have the wherewithal to voluntarily embrace chastity. On the other hand, to talk about the necessity of interaction in place of passive absorption of language would have been (was) a propos; at the very least it was easier on their wet fingers. In Korea, the situation is exactly the opposite; Samsung and "Dr. Wicom" are desperately trying to dip their hands into the overflowing Ministry of Education till by overselling computers and crudely reworked versions of the language lab, and the key to this is convincing the Korean teacher that he/she is incapable of directly interacting with students in English. Materials-free dogme is not made in Korea, but certainly made for it.
 

When Holliday says that "an African teacher is a teacher", he is absolutely right. Not simply in the sense he uses, which is in abstracting away all the elements of the larger culture that distinguish African teachers from non-Africans, but in a Marxist sense of class outside classrooms. The power relations between teachers and students within the class, and between teachers and administrators/parents/etc. outside the class are fundamentally the same. This makes it very possible to generalize, both within the class, through theory (supported or not by empirical data--I think we must take a Popperian attitude, much as I dislike his epistemological position; that is, good theories are theories which have not yet been empirically disproved) and outside (where I think the necessity of teachers to unionize with other teachers of other languages and other subjects and even to combine with workers and students in struggles militates against etP style "professionalism".  After all, "an African teacher is a teacher" was originally "An African miner is a miner", a slogan raised by the South African Communist Party. 
 

(Scott is entirely wrong about Mao, by the way; he was a lousy, lazy, materials driven teacher-I visited both the schools he taught in and looked at his lesson plans. His favorite lesson, "the class structure of Chinese society", was entirely focused on an elaborate diagram of a pagoda, and he gave the same lesson for two straight years, when he found he could just keep the pagoda on the blackboard and change the students.) 
 

Holliday does not really attempt to describe the international culture of teaching beyond Scott's suggestive anecdote. But when Holliday generalizes communicative principles across very diverse classrooms, within the classroom, he is absolutely right. There are in fact common principles.
 

But what are they? The way to find them is not simply "what I do is good, what you do is bad, and what Berman does is loony". Take Berman's barmy notion of the wounded healer. Actually, it has programmatic implications that I am very much in sympathy with: Jenkins says, and I completely support, that all so-called "native speakers" should be required to be bilingual in at least one other language. As things now stand, the NS teacher knows the destination but not the road; better far that he know the road and not the destination, as far as the learner is concerned. The admittedly rather obtuse formula "wounded healer" can be seen as supporting this perspective. The "wounded" teacher is the one who him/herself has gone through the experience of losing his/her mother tongue in communicating with others and been able to heal him/herself. 
 

Berman's article is blameworthy not because it is barmy, but because it grossly unethical: it is an attempt to practice medicine and possibly psychiatry without a licence and under false advertising. I say this not in defense of licenses and truth in advertising. I am not defending professionalism, which I suspect to be rather in sympathy with Berman's motives and not implication of having to learn another language oneself (of which Berman is apparently unaware). I say it in defense of the interests of his long suffering learners, who are basically used as whipping boys in his belated revenge on his secondary school maths teacher. It is blameworthy in the same way that Hadfield's book is: it's self-centered and self-indulgent.
 

I also don't think that Scott's and Prabhu's ideas about a kind of consensual plausibility offer a way of generalizing about what constitutes good teaching. Much as I sympathize with the "resistant" attitude towards plausibility, I think it also rests on the idea of a "professional consensus", and that too I reject. Turning plausibility on its head is not offering it any more solid grounds to stand on. First of all, classrooms are too diverse to speak of a single "good teaching" plausibility if we look at them in geographic cross-section (Scott is absolutely right to fear that his resistant implausibility may lose a sense of danger and cease to be cutting edge in the EFL center, although when it does there will always be room for him here in Korea). Secondly, when we look at the development of "good teaching" longitudinally, we see a similar wild diversity of divergences. There is no consensus for precisely the same reason there is no professionalism.
 

But, as with my computer I think there is a kind of classroom operating system, a kind of underlying DOS, which reflects relationships inside the classroom across the planet, a system of varying degrees of teacher control and very distances between input and output, or stimulus and response. One way to look at the good lesson is that it manipulates this basic underlying system in favor of lessening teacher control, and increasing the distance between model and learner response (reaction?-I'll get to that in a minute).
 

 Holliday is very good at describing this in his book as well as in the article that Scott cites. Best of all is Holliday's article "Six lessons", in Language Teaching Research 1,3, p. 212. (He is less good at inscribing teachers in the surrounding society; I think you need Marxism for that.) All of these argue that there are abstract principles underlying a good lesson that transcend the particular classroom cultures they are realized in. One of these principles, I will argue, is getting topic control and even turn control out of the hands of the teacher and into the hands of the learner as soon as is consistent with keeping it in the hands of the learner.
 

In the current issue of etP, Scott argues that both communicative tasks that introduce information and distract attention from form AND jazz chants/jingles which take out information and allow concentration purely on form are "fluency activities". I don't see how this can be the case; to me the latter are self-evidently presentation activities, and in fact they are presentations of something which does not even really exist in English: stress-timing. I think they are okay as part of a warm-up, but I wouldn't include them in the lesson proper; they do not allow any topic or turn control by the learner whatsoever.
 

Actually, I think that PPP is not an accurate description of any lesson-even an ideal one-but that it is a pretty accurate description of the steps we need to go through to present, practice, and then produce particular tasks, and that the average PPP cycle should probably, in a children's classroom anyway, take about six or seven minutes and not forty. Thus the crucial variables are not three: accuracy, complexity, and fluency, but only one: teacher control. And yet by redefining the whole paradigm in this way, I find that I am still very much in sympathy with Scott's views. After all, Scott himself is not overall enamoured of the congruency between p1 complexity, p2 accuracy and p3 fluency. Like me, he prefers single tasks that co-articulate all three goals. The "grammar interpretation task" and the paper and pencil chatroom he describes both achieve the goal of smearing accuracy, fluency, and complexity across all three stages of the activity. Now, his tasks won't work for my kids, and still less for their kids. But his approach, freed of the specifics of the actual task, is exactly my approach.
 

Which brings me to the OHP and the damned handouts. My students come to me from a rigorous college entrance examination which they have spent their whole lives preparing for. It is entirely written, and as a result they cannot understand any spoken English at all. Two years after they take my class, on the other hand, they will walk into an elementary school classroom and teach English there-without the use of any written materials whatsoever, because the "listen-speak-read-write" order of the elementary syllabus stipulates two years without any reading or writing. 
 

I make the situation sound hopeless. It is actually very far from it. My kids have an amazing mastery of English as a written language; far greater than they need for their classrooms. I use handouts as a step towards them: it is the language they know and I must use it to teach the language they will need. But they cannot follow what I say, and I must use the OHP so they know which part of the handout I am talking about. In the same way, in a few years, they will be using intonation and gestures to make their English comprehensible to little children.
 

I must start with texts, written versions of the tapes they will be using in class. First of all, for the same reason we start with jazz chants, to take away the burden of having to come up with something to say. Secondly, so that they will not rely on tape recorders in their own classes. I want them to create their own Korean version of those awful native speaker recordings and to at least be able to play their own music at will and interact with the kids. 
 

I could just have them listen and repeat. That is actually what they want. But to tell you the truth, I don't want them trying to sound like me. Korea is now occupied by forty thousand American troops, and the Korean English they would have us teach (through tapes and through native speaker models like myself) is not a world English at all, but only a bastard dialect of American English. I think it's much more important-yes, more Dogme-to have them in groups, working with texts, trying to create their own lessons for children and teaching each other.
 

Widdowson tells us that English as an international language is really English for special purposes, and he is right. In some ways, it is more like classical Arabic than like spoken English-it is a language that is primarily written, but which can be spoken in certain circumstances (between non-native speakers). Unlike Jenkins, I think that the spoken form will probably not converge and instead evolve in many different directions at once. I would be happy to see mutually unintelligible versions of English bound by a single written form; it works, after all, very well in China and the middle East, and I think that EIL risks becoming a single spoken language for rich people worldwide. Right now, the priority is for Korean English to evolve away from American English and away from the native speaker. For my kids, it is literally a matter of not being a slave to a tape recording of an American six year old trying to read a script into a tape recorder. 
 

Now, I agree that I have broken the "rules". But my point is really that the generalizable principles of dogme, something to do with making the learner contribution the center of the lesson, something to do with extending the dialogue, something to do with getting topic control and turn control out of the hands of the teacher and into the hands of the learner, are far more important than the actual activities, like grammar interpretation, or paper and pencil chatroom. If there is no reason why they cannot be embodied in pairwork, there is no reason that they cannot be embodied in handouts and devolved to groups of four. To insist on resisting handouts, for me, would not be dogmatism; it would be fetishism. Worse, it would deny my learners the only channel for language that they really have. They are not language idiots; they are language geniuses-but theirs is a written language, and if I am to hear their voices and if they are to hear mine we need to start with that. I use the written language for exactly the same reason that David French uses Polish (and I use Korean). To eschew it would not be dogme, but Direct Method dogmatism.
 

One of our Korean philosophers has argued that the only reason that mathematics and language have been elevated to the level of an "intelligence" while the other skills (say, painting, or map reading, or PE or  memorization of facts about biology) do not enjoy this august status is culture, and also the intelligence vs. skills market. Actually, the truth is even more arbitarary-the reason why mathematics in there is a pretty reason indeed. Eysenck was asked to to come up with a set of tests which "predicted" academic success (because of course the government didn't want to waste money educating us dummies). His initial tests, not surprisingly, relied heavily on language and strongly favored girls. But he decided, for obvious reasons, that boys and girls must have equal intelligence, so he got the right result by putting in more mathematics (the reasons for gender differential achievement in these two areas are of course probably cultural). One wonders why it never occurred to him that, say, blacks and whites might have similar intelligence; he might have spared us the publication of "The Bell Curve".
 

Prodromou argues (in his book on multi-ability classes) that there is no such thing as a low ability learner. He's right, but not simply by virtue of the pious wish that we all have our own strengths and the lord above made us equal. Human "intelligence" (to the extent that such a thing exists independently of the arbitrary tests which Eysenck constructed to "measure" it) is compensatory-we develop parts of it to make up for what other parts can't do (the wounded healer again); my students have developed their writing largely because neither they nor their teachers had the circumstances conducive to developing their speaking. Human society is most definitely not compensatory in this way-if you are lacking language and mathematics knowledge, you are really out of luck in the job market. It is the task of revolutionaries to try to change this. The task of teachers is rather more modest: it is to try to downgrade language from an "intelligence" to a vulgar skill.
 

Finally, on "response" vs. "reaction". If there is a difference between the words, I think I prefer reaction. I don't think I can pre-empt or predict a response; learners can and do choose to disengage from the presentation and fail to respond to it. Therein the edge, the sense of danger.... I'm also not over-attached to the "artist" metaphor, though I think that Luke is responding to the connotations of "artist" in his own mind rather than the actual metaphorical meaning I was trying to convey. Most artists I know are not performers; the painters in particular are pathologically shy. 
 

I do know one artist who is a performer. She was a Korean baby put up for adoption overseas and has now come back to learn Korean and look for her real parents. When she first came, people were outraged at the fact of a Korean looking woman constantly speaking English in public (because remember, this is an occupied country) and she got into a number of nasty arguments, so finally she printed up a card (a handout, really) in Korean explaining why she couldn't speak Korean. At her last exhibition, she used the Korean alphabet to transliterate-but not translate-the card into English. I hope this message comes out a little more clearly, but you never know with my computer.
David (Kellogg)



	

	


	Group: dogme
	Message: 265
	From: sthornbury@w...
	Date: Di Jul 18, 2000 8:41 

	Subject: Re: against relativism


	I've printed off David K's mammoth posting and will take it to Brazil 
with me, where I am off to this evening - back in a week. There are 
lots of points he raises which I would like to respond (react?) to - in 
the meantime, like Mao, I will leave it to my gang of four. I think the 
key - the point of real congruence - is where he suggests a vow of 
"self-abnegation and teacher learner empathy". 

Meanwhile I am taking dogme to the Brazilians - where, according 
to a recent TESOL Q article "Brazilian teachers of English are 
unaware of critical pedagogy... Ironically, in the land of Freire, the 
voice of critical pedagogy is heard in the field of ELT only as a 
foreign voice that radiates from the centre to the periphery" But I 
take heart from the call, by the writers of the artilce, that "we, as 
Brazilian teacher educators, together with our student teachers, 
need to deconstruct the ready-made packets of principles, 
methods, techniques, and materials in ELT that are imposed ny 
the centre and passively consumed by the periphery". I.e. a 
pedgaogy which aims not simply to teach learners to talk, but to 
talk back.
(Good title for a critical coursebook? Talk back!)

Incidentally, while on the subject, I am not convinced that the 
centre-periphery distinction is simply a geographical or even 
economic one - in every classroom there seem to be pockets of 
both - traditional, presentation-type methodolgies teach to the 
centre of the class, those who follow the rules (literally, of 
grammar, as well as of the dominant classrom culture) while a 
dogme style approach aims to engage the peripheral learner as 
well.

I'll be back in a week. So long.



	


	Group: dogme
	Message: 266
	From: David French
	Date: Mi Jul 19, 2000 9:34 

	Subject: summer hols


	If I don't get to the computer tomorrow (Thursday) I won't be on line until about 7 or 8 August.

See you,

David



	


	Group: dogme
	Message: 267
	From: G Hall
	Date: Mi Jul 19, 2000 12:03 

	Subject: Against relativism


	Hi David,

Although it was long, it was worth it! I'd just like to check I've got your
meaning, so despite it's length, if you could explain a couple of your
arguments a little further, I'd be really grateful.

Your understanding of multi-culturalism seems to be that it is really an
isolationist tendency of 'you do your own thing, but we certainly won't
incorporate any of your ideas into our own work (as we are right). If this
is multiculturalism, then fair enough, but is it really what
multiculturalism is all about? As you note, teachers all need a 'healthy
staff-rrom atmosphere' presumably of genuine exchange and respect (of
course, these are only words on a page here, but you've got to start
somewhere). Surely genuine multiculturalism, of respect, equality and
exchange is to be encouraged. Maybe it just needs a new name/fresh start.

It seems to me that you state that in your teaching context, writing (for
which you have to use handouts) has to take preference over speaking, and
somehow this invalidates Dogme. I don't quite see it that way. Although most
of the discussion on this list has focused on speaking/conversation as the
means of communication, writing has been mentioned. Certainly in my context,
it's often a priority. Surely the Dogme element is whose needs,language and
texts (not textbooks) form the basis of handouts. What generates them? You
wrote:

>it is the language they know and I must use it to teach the language they
will need<

In principle, is this significantly diffferent to dogme list issues? It is
surely a reflection of teacher knowledge, understanding and action based
upon learners needs - a confluence of teacher and learner (as you put it).

Because, as you also note, evidence does suggest differences between goups
of leaners, different classrooms with different ways of teaching/learning
seem to be more-or-less geographically/culturally inevitable. What matters
then is not that we overide these differences with our centralised textbooks
and materials, but that, when we teach learners from a particular group, we
the teacher, not only know where they are coming from, how they learn
(intelligences/learning styles etc and use of texts), but incorporate this
knowledge into our teaching. This seems eminently reasonable and again, to
me at least, not so far distant from a lot which has been said on this list.


Of course, I've been highlighting areas where I feel that what you have
written is not so very different from dogme stuff. Therefore, is part of
your challenge to dogme this (a genuine question)-that you see the focus on
materials etc as a somewhat superficial and limited perspective which
doesn't account for so much of what goes on globally? Would you say that
therre is a deeper principle at stake, one that is reflected in the dogme
ideas but which has not been expressed explicitly enough and which the
debate over materials detracts from? That: 

>something to do with making the learner contribution the center of the
lesson, something to do with extending the dialogue, something to do with
getting topic control and turn control out of the hands of the teacher and
into the hands of the learner...<

This all seems fair enough. 

However, you go on to say:

>...are far more important than the actual activities, like grammar
interpretation, or paper and pencil chatroom.< 

I agree the point of principle is more important than the means of carrying
it out. But how to do it needs to be considered if that principle is to be
achieved.
It seems to me that to withdraw from the textbook, to cut back on (not 'cut
out'(mentioned elsewhere on this list, probably by me)) handouts which are
nearly always to be prepared by the teacher prior to the lesson creates a
space which the learners can be encouraged to occupy.I can't really see how
textbooks and teacher prepared handbooks and all the rest of it enable the
learner to gain topic and turn control.

And I guess that's what it means for me. I don't teach with textbooks, but I
have used 'texts', wherever possible created by the leaners. I have to deal
with learners writing. The question is where the input comes from - some
model in a textbook about whether they agree with fox-hunting, or texts they
bring to the lesson which they have to address in their own lives. Perhaps
mine is a specific context in which dogme thinking is ultra-appropriate. But
my experience of working in other cultures, and working here with leaners
from a variery of cultures suggests to me that moves in this direction are
possible. As that phrase suggest, however,there is a time element involved
in this - the time for teacher amnd learners to become acquainted/used
to/able to fully exploit the opportunities for learning dogme presents. 

I guess ultimately, David, for me your message seemed rather ambiguous, as
you seemed to both agree and disagree with an awful lot of what's been said.
Would this be a fair summary?

Cheers

Graham



	


	Group: dogme
	Message: 268
	From: David Kellogg
	Date: Do Jul 20, 2000 3:56 

	Subject: personal development or social activism?


	Graham: 

Sorry about that. First of all, I didn't really reply to your reply to "anti-professionalism", and yours was by far the most generous reply (in all senses). Secondly, my last posting was indeed a bit nebulous; there is ambiguity, there is the level of abstraction that we need to try to make dogme truly universal, and then there is total irrelevance caused by thoughts I had while shaving this morning, and my last posting had all three. 

Let me begin at the beginning, with your first reply to "anti-professionalism". I think dogme, like most forms of teacher development, has two distinct tendencies. But I don't think they are "teacher/learner classroom contexts' vs. discussions in teacher's staffrooms (if that were the case they would be complementary). Both the classroom and the staffroom are theatres for the same conflict between two fundamentally antagonistic tendencies, dogme as a basis for personal/professional development and dogme as a prelude to class action/social activism. These two tendencies in dogme are not always complementary; they can easily be mutually exclusive. 

To see why, allow my first digression: action research. In action research, there was an emasculating tendency to see teacher research as a kind of private, reflective activity, something like meditation, undertaken for the well-being of the teacher's soul (e.g. Jerry Gebhardt, Michael Wallace, Jack Richards, and even David Nunan on a bad day). The Gebhardt/Wallace stress on "professional/personal development" was the death of action research. First of all, it meant that the stuff wasn't real research with real generalizability and real policy implications; it was just part of teacher education as far as the big boys were concerned (action reseachers should have been arguing that extra-class "interaction studies", lacking both internal and external validity, weren't the real thing-instead, in our natural professional modesty, we let ourselves get bullocked into thinking that our stuff, of unquestionable internal validity even if the external validity wasn't always clear, was somehow amateuristic fun). Secondly, busy teachers in staffrooms didn't have time for another expensive hobby, like building model airplanes. They needed real planes: action research with the stress on the adjective, not the noun, action research as a way of empowering activism with research. 

What about dogme? Well, dogme runs some risk of the same rut: "I'm going to save my soul and not use handouts". This is partly the result of its origins, which are in the affluent Western classroom. I don't think Scott really clarifies matters by dividing teaching methods into the good, the bad and the barmy; by many standards, dogme is a barmy bit of navel gazing. I don't think it will do to refer to empirical research either, although I think referring to theory that refers to empirical research is a good idea. The main thing to refer to, though, is other people, other classrooms, other situations. True, overgeneralizing or simply blindly projecting the self onto others is bad teaching, but the ability to generalize is what divides mindless technique from theory. 

You yourself feel slightly guilty about doing dogme just to keep from getting bored, and you are absolutely right. It goes against the basic self-abnegation standpoint of dogme, against putting learner interests first, and it certainly goes against what Scott says about staying out there on the dangerous edge and not worrying too much what other people (or even ourselves) are thinking. Dogme needs an outward orientation. It needs to generalize. It needs to become impure. 

So my last argument ran something like this: classroom cultural relativism is bad. It's bad for two reasons. It is part of a larger social trend which is bad, and it is part of a patronizing attitude towards TESEP pedagogies (similar to the attitude which destroyed action research). 

But differences exist; we do not further pedagogical internationalism, and teacher integrationism, by denying them. They actually do exist globally, and not simply, as Scott opines in his last, inside the classroom (I would argue that they exist within the classroom to the extent that classrooms reflect global realities). East Asian learners do have certain differences, although I don't think they are differences in common. They are as different from each other as they are from non-Asians; any belief to the contrary is an illusion caused by distance. 

When reality contradicts theory, it's not reality that "hasn't got a leg to stand on", to use Scott's phrase. I need a version of dogme that can work in the "expanding circle", specifically in East Asian monolingual L1 classrooms (because that's where I am). We can provide this, but it demands that certain lesser principles, like the prohibition on handouts (which Scott asked me about in his reply to my first) and the insistence on direct T-S rather than S-S interaction, be compromised. 

These must be sacrificed in order to preserve greater principles, like the necessity to get learners creating their own models, and the necessity of providing interaction for all even in large classrooms. That was the substance of my argument; and I muddied it up a little because I wanted to make grandiose statements about English as a world language, multiple intelligences and the necessity of NSs learning a second language and so on. Luke is right-the temptation to perform is always there-and indeed always here. 

Now, the larger social trend I am criticizing is indeed multiculturalism. I do not believe in "tolerance" of minorities (actually, though, TESEP is not the minority culture and East Asia is a plurality, at least of humankind). I don't accept the majority status of the majority. Even if I did, I wouldn't accept the right of the majority to "tolerate" or pass judgement in any way. "Multi-cultural" American racism is fundamentally the same as the ghettoizing segregation that I grew up under--it just has another layer of hypocrisy laid on top. I am not a multi-culturalist: I am an integrationist. But I believe that to integrate, EVERYBODY has to be transformed, "majority" and "minority" alike, and I think that's true for classroom culture too. 

I pointed out in my last letter that "relativism" about classroom culture was similarly hypocritical. It involved a "tolerance" of large state sector classrooms rather than an attempt to assimilate or use their methods. Still less does it involve interrogating our own methods by using these TESEP methods, which have, after all produced more successful and more efficient TESEP education than Western societies have, largely by using technology-poor environments and abundant, well-trained human resources. 

One of the ways classroom cultural relativism works is by splitting of the world's classrooms into ours and theirs, as the Americans do when they speak of "ethnics", or, to take an example from linguistics, as teachers do when they talk about "accent reduction" (to what????). All of these terms "recognize" otherness by tolerating it and ghettoizing it and by refusing to recognize that we too have accents and we too are ethnics. They deny universality, and at the same time they deny specificity, because we tolerate all you ethnics with your funny accents and your weird cooking just the same. Thus multi-culturalism in teaching insists that the "sovereignty" of the TESEP sector be respected, and you do that by "respecting", that is, collaborating and conspiring with, the bureaucrats and the bourgeoisies and cultural compradors against the teachers and the learners best interests. 

Where TESEP education has gone kaput, because, of course, of the not so tolerant market forces of globalization, the tolerant BANA sector language capitalist is now ready to go in, and by the great good grace of the tolerance of nouveau riche bourgeois forces for imported goods, language capitalists (like "English First") are willing to provide technology rich tuition on a first-come first-serve basis (that is, cash on the barrelhead). This is part of tolerance; part of relativism. We respect (nay, help to bring about) the collapse of their bureaucratic system (by surrounding it with fee-paying alternatives), and then afterwards, if they come to us voluntarily, we are ready to help (for a fee). 

In fourteen years in China, I saw China go from a country with the most successful literacy program in history to a country that actually spends less money per capita on education than any other country on earth except maybe Laos or Burkina Faso. I saw literacy fall from eighty percent to less than sixty, and I personally taught the very last generation of university students to be admitted by dint of hard work and not because they paid through the nose. This educational holocaust, unprecedented and unequalled until the destruction of the Soviet educational system, went almost completely unnoticed in "our" profession, except by occasional articles in the "professional" journals applauding it (see Joe Boyle in the latest IATEFL Issues for an example), because of course it meant more private well-endowed (by ourselves) schools for rich kids and less worrying about the "impossible task" of providing good education with limited material resources and plentiful human ones. 

I think there is a solution for Chinese TESEP; it is the low-technology, high human-inputs approach. Yes, it is dogme. But remember that dogme sprang out of a film-making metaphor (which is why I find Luke's insistence that artists are often self-centered to be somewhat beside the point), and that it is largely a reaction to classroom affluence. This explains the emphasis on personal development, and Scott's odd remarks about Mao--these are the product of a rather detached distant view instead of an engaged, activist one. 

My remarks are not intended to be "anti-" dogme. I believe in the technology-poor, human resources-rich answer; I see it not as an option but as a lifeboat. But my context is TESEP and Asia. I cannot speak of chastity to teachers who must sell ice-creams to their students during the breaks in order to buy chalk to write with. Nor to the peasant girl who appeared on Chinese television, snivelling like a beggar because some rich fellow in Shanghai poneyed up the handful of pence it takes for her to stay in school and prevented her father from marrying her off. What does dogme film-making mean to us? The Chinese market for Hollywood films was recently estimated by the Walt Disney corporation to be slightly smaller than that of Peru. 

To go back momentarily to film making. Peter Greenaway argues that actually film is not a good medium for story telling: the two-hour format, the cinema distribution network, and above all the capital intensive nature of production means that it is necessarily a visual, special effects rich, high technology business. Actually, what dogme is based on is Grotowski's "poor theatre", with its attempt to reduce theatre to a simple relation between an actor and an audience member, and its attempt to make that relationship reciprocal by eliminating the director and the script writer and so on. But my view of Grotowski (and indeed of the collapse of the educational system in the Soviet bloc) is also distant and detached. Details from our Polish teachers? 

Let me end on an actionable note. In the next eleven days, I have to write a high school textbook, and the publishers have just handed me the format: texts downloaded from the Internet + questions. By the grace of our copyright lawyer (certainly not for any pedagogical reason) I get to rename the characters and rewrite all the texts. To make them more learner-friendly, I would like ALL the questions to be potentially personalizable ones. This means one set of characters, obviously Korean high school kids, and resetting all the texts, say "Sophie's World" by Josten Gaardener or "Lord of the Flies" in a Korean high school. It also means trying to have characters that can actually talk to the reader, and ask and answer questions ("Piggy's dead. Do we join Jack, Jae-ho, or do we keep running?"). 

Notice that we are not dealing with the choice of completely rejecting the use of artificial characters in an artificial plot. That's not an option, unless I decide to save my soul and concentrate on personal development and let someone else do the job. The problem is how to get the material to go text-learner-text-learner instead of text-more text-more text. It is a dogme question, even a Grotowski question, but only if we have an undogmatic view of what dogme is. 

David Kellogg



	


	Group: dogme
	Message: 269
	From: Luke Meddings
	Date: Do Jul 20, 2000 6:17 

	Subject: Re: personal development or social activism?


	Hi David

My answer was pretty negative, partly because I was somewhat overwhelmed by the length and scope of your posting and therefore lighted on the point which you highlighted as a new idea, and partly because I was rising to the challenging - and, I would say, not markedly generous - tone of the piece. But let's move on!

I'll address the points I feel qualified to. One problem is that I haven't seen IATEFL Issues since the dogme article.

>What about dogme? Well, dogme runs some risk of the same rut: "I'm going to save my soul and not use handouts". This is partly the result of its origins, which are in the affluent Western classroom.

This relates to widespread dissatisfaction with the dogme model for what we're talking about, which I'll come to later. I share your impatience with the self-purifying idea (the 'vow of chastity'), the seriousness of which, like the relevance of the dogme film-makers, I think you over-estimate. I haven't had the impression that anyone on this e-group thinks they can save their soul by binning a few coursebooks, I don't think anyone takes it that seriously. I agree with the view that teaching is an essentially practical acitivity.

This relates to your concerns over whether a dominant/more materially wealthy (teaching) culture is merely paying lip service to the work done in unprovided teaching environments.

>Dogme needs an outward orientation. It needs to generalize. It needs to become impure.

Louis MacNeice said in a poem that we all have mixed motives, even when doing what we think is right or good. Everything is impure; dogme is already impure. I also think it is a general approach: it's saying what I said, that teachers are united by the need for certain key skills, and that high on the list should be an interest in people and an ability to analyse the language. I fully acccept that the situation I'm in determines my more specific outlines for class work - there is a huge difference between dealing with graduates and young professionals who are already competent to a degree in English, as I am, and participating in a mass literacy programme of the kind you describe (fascinating stuff). And as a general approach the organic teaching we're discussing [one term we've toyed with as an alternative to dogme, which I do think is a distraction] has at least the merit that there is no teaching environment where the presence or absence of materiuals would preclude its use. If the materials are there, think about not using them - if they aren't there, so be it.

>Now, the larger social trend I am criticizing is indeed multiculturalism. I do not believe in "tolerance" of minorities (actually, though, TESEP is not the minority culture and East Asia is a plurality, at least of humankind). I don't accept the majority status of the majority. Even if I did, I wouldn't accept the right of the majority to "tolerate" or pass judgement in any way. "Multi-cultural" American racism is fundamentally the same as the ghettoizing segregation that I grew up under--

Can you say where this was? Out of interest.

- it just has another layer of hypocrisy laid on top. I am not a multi-culturalist: I am an integrationist. But I believe that to integrate, EVERYBODY has to be transformed, "majority" and "minority" alike, and I think that's true for classroom culture too.

. . . . .

> I think there is a solution for Chinese TESEP; it is the low-technology, high human-inputs approach. Yes, it is dogme. But remember that dogme sprang out of a film-making metaphor (which is why I find Luke's insistence that artists are often self-centered to be somewhat beside the point), and that it is largely a reaction to classroom affluence.

At the risk of pushing the point, I think that art draws on a certain selfishness, and that teaching draws on a certain generosity of spirit, and that while generosity of spirit characterises the best artists (when doing the art), selfishness is of no use to teachers (when doing the teaching). We all have our paint brushes to bear, in my case a guitar.

What's important here, though, is that the kind of teaching we're discussing did not spring out of a film-making metaphor at all: the 'dogme' article which happened to use dogme as a hook caught the attention of the first e-group contributors not because of but rather in spite of the film-maker stuff. What we realised was that we had already been exploring the same way of teaching that fore-grounded conversation and used less and less published materials.

>This explains the emphasis on personal development, and Scott's odd remarks about Mao--these are the product of a rather detached distant view instead of an engaged, activist one.

Again, there has always been a great deal of focus on the site (as I recall) on the effect on the learners of the materials overload, plus the effect of spurious levels, and an exam industry, and over-preparation; and the potential of dialogic teaching, learner-generated discussion, etc. Of course it's better if one enjoys one's teaching, and when I recall 'good' teachers from school their enjoyment of the work is the only thing they had in common. But the impetusd behind the discussion so far hasn't been personal development - it's been about how to teach more effectively, how to make the classroom a better learning environment for all concerned.

>My remarks are not intended to be "anti-" dogme. I believe in the technology-poor, human resources-rich answer; I see it not as an option but as a lifeboat. But my context is TESEP and Asia. I cannot speak of chastity to teachers who must sell ice-creams to their students during the breaks in order to buy chalk to write with. Nor to the peasant girl who appeared on Chinese television, snivelling like a beggar because some rich fellow in Shanghai poneyed up the handful of pence it takes for her to stay in school and prevented her father from marrying her off. What does dogme film-making mean to us?

Again, I wish we could collectively put the dogme film-makers, and the vow of chastity, to one side. I propose an end to all hair shirts.

Good luck with the book

Luke



	


	Group: dogme
	Message: 270
	From: David Kellogg
	Date: So Jul 23, 2000 3:50 

	Subject: Re: personal development or social activism?


	Luke: 
Thanks. As you can imagine, I am up to my elbows in manuscript, and must needs make this short. Just two "thoughts while shaving". 
Personally, I like the name "dogme". Of course, it is a rather recondite metaphor. But so is Selinker's "fossilization", a term I have always disliked, because it suggested to me that inter-languages are extinct dinosaurs, and denied that L1s are really also "fossilizations". The other day, however, I realized what Selinker meant: he is speaking sociolinguistically, and "interlanguages" die out because they cease to evolve sociolinguistically and not simply individually; interlanguages are dead branches on the evolutionary tree. They cease to evolve, because they are not taught. People don't really think all this when they use the term "fossilization", but a good metaphor works on two levels: it is as quick as an acronym for those who do not have time to unpack it, and it contains buried treasure for those who do. By those two accounts, "dogme" is a very good name for what we are doing, and the negative connotations are part of its contrary spirit. 
Here are two more examples, one even more contrary than "dogme", and one horribly tame (guess which I favor). 

"Poor teaching": everybody will think we mean "bad teaching", when in fact what we mean is materialistically poor teaching. It also contains a buried reference to Grotowski, who believed in eliminating every thing from the theatre: props, script, director, producer--except the actor and the audience. 

"Minimalism": everybody will think this is reference to Chomsky's latest version of UG, or possibly Cy Twombly in painting.It contains the buried treasure of "minimal" intervention, as in medicine and "minimum input, maximum output". 

On third thought, I like "dogme" best of all. 

David Kellogg



	


	Group: dogme
	Message: 271
	From: G Hall
	Date: Mo Jul 24, 2000 2:33 

	Subject: In defence of pedantry


	Hi,

A short one (I hope, and no doubt you do too). It seems increasingly clear
that the name 'dogme' is becoming troublesome. David (French)mentioned this
a long time ago, and it keeps on cropping up. Whether we change it or not,
it seems that the words we use really do matter in the image and/or reality
portrayed. However, I would say that as perhaps one of the bigges pedants in
this group.

Which brings me (nicely or otherwise) to a couple of small points in reply
(but not disagreement) to Luke and David(K). For me, Luke's

>But the impetus behind the discussion so far ...has been about how to
teach more effectively, how to make the classroom a better learning
environment for all concerned.<

is somehow about professional/personal development, even if it's informal,
small-scale etc. Maybe that's something that's been rumbling around the back
of my mind for a while in this discussion without quite becoming explicit,
how a move away from more 'formal' forums in which to explore making the
classroom a better place seems to be quite sensible. It's what we're doing
here, and hopefully, it's possible to bring learners into the process.
Indeed, the classroom itself might become an 'informal forum'. Perhaps the
words 'personal' and 'professional' are a red-herring, and we (I?) should
just talk about, think about, and 'do' 'development' - i.e. making the
classroom a better learning environment for all concerned. I don't think I'm
disagreeing with what you said, Luke, but I think it's all a little
inseparable.

Previously, I wrote that teachers should think partly beacuse:

to stop ourselves (teachers) getting bored (this may not sound selfless but
is, I think, realistic). If I can stay interested, then surely there's more
liklehood of me doing a better job.

I'd put this on the level of a 'provoke a response comment', but wouldn't
particularly say, David, that I feel too guilty about it. If I can refine
the comment a little, it seems to me that it's very easy to sit back and use
familiar activities which are 'effective' in that they contribute to the
type of classroom that we (I), a Western, CTEFL-trained teacher was
introduced to, that perhaps emphasises 'activities' over 'communication'
(can I use those words unproblematically here?). To explore and experiment
with ways of making my classroom a better place to learn is 'interesting',
for me and, I think (and I do ask them) for learners. You wrote, David, 'the
kind of healthy staff-room atmosphere one finds increasingly rarely (but in
abundance on this list)'. For me, that's very similar to what I was trying
to get at.

As I said at the start, a short and pedantic message on both points. A more
considered response leter, I hope.

Cheers

graham



	


	Group: dogme
	Message: 272
	From: G Hall
	Date: Mi Jul 26, 2000 10:37 

	Subject: Exploratory Practice


	Hi

I thought I'd post this for interest. It's not whole-heartedly Dogme, but,
as I've mentioned before, seems to have some kind of links to what we've
been talking about. Basically, what follows are two documents produced by
Dick Allwright at a workshop I went to a couple of weeks ago. 
______________________________
Exploratory Practice : Defining Characteristsics

EP involves:

A. Practitioners (both teachers and learners) working to understand:

a. what they want to understand, following their own agendas;
b. not necessarily in order to bring about change;
c. not primarily by changing;
d. bu by using normal pedagogic practices as investigative tools, so that
working for understanding is part of teaching and learning, not extra to it;
e. in a way that does not lead to 'burn-out', but that is indefinitely
sustainable.

B. in oder to contribute to:

f. teaching and learning themselves;
g. professional development, both collective and individual.

_______________________________________

The Practice; The learners' angle

1. Identify a 'puzzle': For example, what puzzles you about what happens in
our lessons?' might lead to 'why is it so difficult to stay in Englsih
during group work?'

2. Reflecting upon it, individually and/or collectively, to develop
understandings, not propose solutions, at least not yet.

3. If your understanding is not yet adequate, monitoring to gather data. For
example, appointing a group member to observe, take notes and report back.

4. If your understanding is still not adequate, taking action to generate
relevant data. For example, group memebers could interview each other about
the puzzle.

5. Analysing the data, and then deciding how it should be interpreted (via
further small group discussion etc). Considering the outcomes so far and
deciding what to do next.

6. Moving on: Considering your interpretation so far, and deciding what it's
practical implications are - adopt an action research approach? Decide you
cannot expect to do anything useful about the current situation and will
hsve to learn to live with it? Decide change is necessary but not possible
given the current circmstances, so try to change circumstances.

7. Going public: a recruitment exercise. A further interpretation you might
come to would be that you needed to tell the world about what you were doind
because you needed more people to be looking for understanding with you.
_____________________________________

It's a holiday for me now (until end of August). No doubt lots to read when
I get back

Cheers

Graham



	


	Group: dogme
	Message: 273
	From: sthornbury@w...
	Date: Mi Jul 26, 2000 12:33 

	Subject: Brazil


	The upshot of my trip to Brazil was this (extract from an) email 
from one of the conference participants:


>>You mentioned Paulo Freire in your session and I told you about 
Claudia
>>Mendes. Do you remember me now? She has an M.A. in 
language or education
>and
>>she wrote about Paulo Freire. I attended a two-day workshop 
she presented
>>here in Curitiba in June. She showed us how we can use the 
Freirean method
>>to develop activities for EFL. We also worked on a Freirean-
inspired
>>curriculum. In her dissertation/thesis she describes her 
experience using
>>his method for ESL. This workshop was really interesting and it 
is somehow
>>related to your session in Goiania. I'm sending you her e-mail 
address. I
>>hope you can get in contact with her to know more about what 
she has
>written
>>about Freire. It's cmendes@i...
>>The university site is www.iastate.edu

I'll follow this up. More soon. Thanks Graham - for batting for 
Dogme while I was away.Have a good break.



	


	Group: dogme
	Message: 274
	From: sthornbury@w...
	Date: Mi Jul 26, 2000 10:18 

	Subject: Macrostrategies


	In the to-ing and fro-ing I missed some of these postings and have 
just read David K's on dogme (the word): "On third thought, I like 
"dogme" best of all". I must admit the very thought had crossed 
my own mind - there is something both "in yr face" and 
unapologetic about "dogme" that I still quite like - and it's obviously 
NOT dogma (just as the word "queer" is no longer pejorative when 
used, suborned, owned, by gay activists - in fact, there seems to 
be a healthy dose of queer theory underlying dogme - at least, this 
was pointed out to me by a colleague). And the fact that it (i.e. 
dogme) acts as a constant spur stroke irritant in our OWN 
postings, forcing us to explicitly distance ourselves from 
dogmatism, can only be a good thing. (I got a severe ticking off 
from Rod Bolitho in Brazil about my own dogmatic position vis a vis 
"humanist" approaches in ELT, and felt suitably chastised: I might 
not agree with NLP but I suppose I should defend to the death...etc)

Just to correct a few misapprehensions, however: David K. my 
comment re Mao Tse Tung was quintessentially ironic. But I 
appreciate your own special insight into his methodology - I love 
the thing about the pagoda - his failure as a pedagogue predicted 
his weakenesses as a revolutionary learder, perhaps... Those who 
can, do; those who can't, teach; those who can't teach, oppress 
the massses...

On a more serious note, and going back to David K's second (long) 
posting: David said "as with my computer there is a kind of 
classroom operating system, a kind of underlying DOS, which 
reflects relationships inside the classroom, across the planet 
etc..." I love this metaphor, and it confirmed my own view that there 
IS a kind of ur-pedagogy - one, which, in whatever context, is 
essentially a dogme one. It made me hunt out two articles by 
Kumaravadivelu, in which he argues for a post-method position, 
defining a set of "macro-strategies" for teaching, rather than lower 
level methodological prescriptions (of course, it is arguable to what 
extent Kumaravadivelu's macrostrategies are really macro, i.e. 
supra-contextual, but I still like the feel - and spirit - of them). Let 
me quote:

Macrostratgey 1: create learning opportunities in class

...based on the popular belief that we cannot really teach a 
language: we can only create conditions under which it will develop 
in its own way. The creation of learning opportunities is ... the 
result of a joint production by participants engaged in the 
classroom event...

(Comment: this is a sound Dogme principle - emergence, 
collaboration, anti-delivery...)

Macrostrategy 2. Utilize learning opportunities created by learners.

...based on the premise that teachers and learners are co-
participants in the generation of classroom discourse... therefore 
imperative for the teacher to show a willingness to utilize learning 
opportunities created by the learner...

(Comment: pure and undistilled Dogme)

Macrostrategy 3. Facilitate negotiated interaction between 
participants

...refers to meaningful learner-learner and learner-teacher 
interaction in class...

(Comment: nothing un-Dogme about this)

Macrostrategy 4: activate the intuitive heuristics of the learner

...based on the premise that all normal human beings 
automatically possess intuitive heuristics, that is, conscious and 
unconscious cognitive processes of inquiry that help them discover 
and assimilate patterns and rules of linguistic behaviour

(Comment: Dogme meets the learner autonomy movement)

Macrostategy 5: contextualise linguistic input

(He argues for text as opposed to isolated sentences: no problem 
for us either)

In a later article (in TESOL Quarterly) he increases the number of 
macrostratgeies to ten, which include 8: Promote learner 
autonomy, and 9: Raise cultural awareness. The most important - 
from our perspective - is number 10, however: Ensure social 
relevance. "Social relevance refers to the need for teachers to be 
sensitive to the societal, political, economic, and educational 
environment in which L2 learning/teaching takes place" He adds. 
"The immediate concern facing the classroom teacher is whether 
to pursue a realistic goal of producing competent speakers with 
adequate communicative ability or an unrealistic goal of producing 
imitation native speakers". This, to me, seems to be a position 
entirely consistent with a Dogme one, and a Freirian one - local 
competence with a global language - or glocalisation. It harks 
back, I might add, to my plea for (local) tap water rather than 
(globally marketed) bottled water.

In a separate posting I will put up the proposed summary of the 
IATEFL Conf panel topic. redced to a mere 60 words it has forced 
me to distill (another water image) nearly 300 postings into two 
sentences. Any feedback welcome.



	


	Group: dogme
	Message: 275
	From: sthornbury@w...
	Date: Mi Jul 26, 2000 10:18 

	Subject: IATEFL panel proposal


	“Dogme ELT”: For a pedagogy of bare essentials

By analogy with the Dogme film-making collective, the Dogme ELT 
group ({ HYPERLINK "http://www.egroups.com/group/dogme" }www.egroups.com/group/dogme) was formed to promote a 
“poor” pedagogy, unshackled from the grammar treadmill, stripped 
of “special effects”, and centred on the local and relevant concerns 
of the people in the room. A year of talking, teaching and training 
later, we present our case. Come and talk – and talk back.

60 words exactly . what do you think?



	


	Group: dogme
	Message: 276
	From: kellogg@n...
	Date: Do Jul 27, 2000 3:15 

	Subject: Re: Macrostrategies


	On words and wordplay. Actually, I LIKE the eccentricity of "dogme": 
the word and even the list (though when I first read Scott's
"program" 
some hundred emails back, I had the same reaction as when I read "the 
Little Red Schoolbook" as a boy). And I did understand the 
paradoxical, parenthetic nature of Scott's reference to Mao, which is 
why my reply took the shape it did. I think, however, it's important 
to differentiate between the sometimes playful and even
self-indulgent 
(because they are insider's jokes) slogans that we need to share
views 
and the sound analysis we need to underlie them.

I want to develop this idea of distinguishing between shorthand 
formulations and underlying theories at some length in a later email, 
in which I take on the problem of defining "authenticity" in a 
rigorous way (something I think "dogme" hasn't done). I also want to 
use this explain why I refuse to reject temporal and geographical 
alienation (I think that we need to grapple with the "People's 
English" movement criticism of CLT--that it teaches people their 
place--and my response is that of Widdowson, that the teaching of 
literature, which teaches people precisely what is not their place,
is 
a key antidote, and Shelley should be included as an appendix to
every 
slim volume of "English for Shoe-shine Boys".)

The use of "queer" and "poor" in a non-pejorative way (in a
redemptive 
way?) is one possible answer to an important flaw in the Kumaradivelu 
article (which I vaguely remember; I will have to get over to the 
library and read it more carefully though). Kumaradivelu presents, 
under "social relevance" an implicitly contrastive, very subtractive, 
almost derogatory model of social relevance: being a "competent" 
speaker of a local dialect is a poor substitute for being an
imitation 
native speaker.

One way to answer this, of course, is to point out that an 
"international language" has no native speakers. Period. 

But we need more. Another way to answer this is the "redemptive 
revalorization" of bilingualism (There! My own bit of 
postmodernspeak!). No matter how partial, two is better than one!


This isn't just a matter of cute slogans. There is an underlying 
theory too. "Inter-language", not "error analysis". "Fossilization", 
as irony, but also as theory. Vivian Cook argues that no linguistic 
version of Chomskyanism which does not have "multi-competence" at its 
core has a leg to stand on. Inside the classroom, "mistakes are not a 
mistake", as my ex-prof Keith Johnson liked to put it. Making learner 
outputs the very basis of the teacher input, revalorizing learner 
language as the core of the lesson is what "dogme" is all about. 

As Scott suggests (and puts into practice by including "poor" in the 
description of the IATEFL panel), this kind of redemptive 
revalorization is part of queer theory. Sarah Schulman, an old
college 
friend of mine and an important "queer" theorist, argues that any 
minority must understand majority culture as well as his/her own 
subculture; the obligation, however, is not reciprocal. Thus
societies 
(and some classrooms) are structured in such a way that the people 
with the least information make the most decisions. It is for 
precisely this reason that monolingualism is epidemic amongst
powerful 
English "native speakers". 

But "native speakers" are irrelevant to an international language. So 
is their "culture". First of all, my students have their own culture, 
thank you very much. (And Americans, in belated answer to Graham's 
query about where I grew up, have none worth speaking of.) Secondly, 
why bother to teach it? All cultures basically convey the same bad 
ideas, ("women are shit, men are wonderful, gays are weird, rich 
people are exquisite, anything to do with labour is vulgar, whiter 
skins are better than blacker ones, and above all you must listen to 
the old people who are selling you this bill of goods"). Thirdly, and 
most importantly, only the learner can say what the learner is trying 
to say. This may--or may not--be consistent with the learner's 
culture; that is no business of ours.

A prize for anyone who detects a contradiction between this last and 
my earlier contention that teaching literature is an essential part
of 
teaching language, and undying gratitude for anyone who can resolve 
it.


David Kellogg



	


	Group: dogme
	Message: 277
	From: Luke Meddings
	Date: Do Jul 27, 2000 9:34 

	Subject: mistaken identity


	I'm getting simultaneously lost and fascinated by the extension of this multilogue (polylogue? manylogue?) into what appears to be a critique of dogme, which started life as a crtitique of something else.

On the teaching side, David K hits the nail on the head with: 

<Inside the classroom, "mistakes are not a 
mistake", as my ex-prof Keith Johnson liked to put it. Making learner 
outputs the very basis of the teacher input, revalorizing learner 
language as the core of the lesson is what "dogme" is all about.>

. . . . .

On the critique of the critique side - I need more coffee. 

However the following hits home:

<any minority must understand majority culture as well as his/her own 
subculture; the obligation, however, is not reciprocal. Thus
societies (and some classrooms) are structured in such a way that the people 
with the least information make the most decisions.> 

. . . . .

I find this interesting. Certainly when being educated with this fine nation's future decision-makers I felt their lack of information keenly.

Luke



	


	Group: dogme
	Message: 278
	From: G Hall
	Date: Do Jul 27, 2000 12:53 

	Subject: RE: IATEFL panel proposal


	Still here (just)

The proposal would seem fine to me.

Cheers

Graham

-----Original Message-----
From: sthornbury@w... [mailto:sthornbury@w...]
Sent: Wednesday, July 26, 2000 10:19 PM
To: dogme
Subject: [dogme] IATEFL panel proposal


"Dogme ELT": For a pedagogy of bare essentials

By analogy with the Dogme film-making collective, the Dogme ELT 
group ({ HYPERLINK "http://www.egroups.com/group/dogme"
}www.egroups.com/group/dogme) was formed to promote a 
"poor" pedagogy, unshackled from the grammar treadmill, stripped 
of "special effects", and centred on the local and relevant concerns 
of the people in the room. A year of talking, teaching and training 
later, we present our case. Come and talk - and talk back.

60 words exactly . what do you think?
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	Group: dogme
	Message: 279
	From: David Kellogg
	Date: Sa Jul 29, 2000 2:47 

	Subject: Re: Exploratory Practice


	Yesterday, I had to get up at three a.m. to travel across South Korea to deliver
a plenary to the annual meeting of teachers of primary school English. I have
always been highly ambivalent about primary school English in South Korea, as it
was introduced with the most unspeakable claptrap about making English an
official second language and then decreed rather than seriously implemented.

But like most things proclaimed and then left to the diligence of Korean
teachers, it has come out remarkably well. It's not overdone; it's only about an
hour a week, and the materials are, for the most part and (particularly compared
with our horrid high school book project) appropriate, interesting, and in the
hands of competent Korean teachers, highly effective.

I decided the best thing I could do, being a rather useless applied linguist in
a meeting of successful teachers, was to use what I know to encourage Korean
teachers to shut off the tape recorded native speaker models and the CD ROM
drive and to be their own models. So I presented some recent research showing
that L1 intonation does not interfere with comprehension, and argued that in
fact, it greatly enhances it, It's very iconic, like facial expressions and
gestures, when you are teaching a bunch of kids who can't respond to anything
else in your language input.

We then applied a bit of L1 intonation to the teacher's guide, and we came up
with a whole new set of classroom instructions based on Korean prosody, and a
kind of top-down prosodically rather than phonemically based approach to the
pronunciation work, using Korean intonation patterns. I took a few swipes at
phonics teching (mega-buck industry in Korea) which has hijacked not only
reading but also pronunciation teaching. Finally, I presented some research
showing that what observers call a "good lesson" generally has nothing to do
with the quality of the models presented, but only the level of participation of
the learners.

The audience participation was sublime, and the discussion very stimulating
(they were worried about creating "classroom dialects unintelligible to the
native speaker"). Even the tape recorder cooperated by crapping out in an
exemplary manner as I explained that I was a stone-age teacher with a profound,
mutually shared distrust of anything more advanced than a blackboard (I had
wanted to show them the "First Lessons of English" in Willis's "Teaching English
Through English" where the native speaker is trying to teach the class to say
"Good morning!" and does it with a strong, rather rude, teacherly, downward
intonation). I sat down feeling pretty good.

The next speaker was from one of the great language "chaebols" here in South
Korea (a "chaebol" is a mega-conglomerate, like Samsung or Hyundai, usually
based on a single family or region; it is a rather sinister fusion of advanced
capitalism and primitive feudalism of the sort you thought only possible in
science fiction). He was flogging something called "movie English". This is
apparently a software program which searches a data base of Hollywood movies to
find the precise bit of language you are teaching (e.g. "Hi! I'm.... 98
examples; "Welcome to ...." 329 examples) and then allows you to use captioned
video to present it, represent it, re-re-represent.... Get the picture? Well,
believe me, we certainly did, after the hundredth demonstration, which went
something like this (for the presentation of "Welcome to ...")

Hey, what's that, baby?
It's a bikini, silly.
Really? I thought it was an eyepatch.
(black bell-hop): Welcome to Marakal....

At this point I rose in noisy disgust and stormed out. Over coffee, it occurred
to me that these new capital-intensive language capitalists LIVE off of lazy,
self-indulgent teachers (who are interested in the eye-patched size bikinis and
really don't give a toss what their six-year-old learners are interested in). It
is, of course, a new twist on Chairman Mao's pagoda: face the blackboard, erase
the learners.

But there is more to it than that. The capital-intensive capitalists are also
exploiting the diligent Korean teacher's insecurity about his/her ability to
present good models for the children. They are whores exploiting not only the
teacher's natural curiosity about language (and "culture" if we can abuse
language by calling it that), but also his/her modesty about his/her own
attractiveness as a model at the head of the class.

Of course, these language profiteers have no interest in any part of the lesson
other than presenting, presenting, presenting bits of "natural" language
(because it has the stamp of Hollywood). Methodology is not their business; they
simply figure out what their product can do, and then persuade teachers that
that's what they have to do.

This is why I can't really accept Graham's Allwright's "Exploratory Practice"
with its complacent attitude of exploring the classroom without changing it.
First of all, if we do not have a programmatic agenda, then we don't really have
a serious clue about which way to explore. Contrary to what ethnographers claim,
hypotheses don't emerge positivistically from "thick descriptions" of the
classroom; in fact, they are imposed by researchers who brought them in with
them (look at the history of ethnography, indelibly stained with colonial
blood).

Secondly, we haven't time for all that. If we don't empower teachers, the
language capitalists (conniving with lazy teachers and government bureaucrats
who have never set foot in the classroom) will be very happy to disempower them.
They will reduce teachers and learners alike to passive observers of a hundred
and twenty snatches of Hollywood drivel containing a single lexicalized phrase.
If we don't change things, then before we wake up, they will be changed for us
into our worst nightmare.

David Kellogg

(PS: Oh, the high school book? Despite what I said about not "saving my soul and
letting someone else do the job", I had to return the advance and drop out.
Under extreme provocation. The publisher insisted on plagiarizing out-of-date
Japanese textbooks which did not recognize the existence of Korea, much less the
Korean learner. Embarrassingly, however, the Pearson people in Singapore are
now interested in bringing out part of my rejected manuscript as a kind of
"manga" comic reader.

There really is no "nationalist", cultural relativist approach to these
issues--there are allies and enemies in both cultures, the TESEP bureaucracy
with its corrupt links to the language chaebols, and publishing imperialism
itself, with its links to Western academics and even, though this is stretching
it, to appropriate technology and appropriate methodology.)

Scott--what's this about defending to the death the right to NLP drivel? I
didn't realize it was anywhere in mortal danger, unless the demand for empirical
evidence constitutes a lethal threat. Surely you are not embracing relativism on
this issue...?

DK



	


	Group: dogme
	Message: 280
	From: David Kellogg
	Date: Mo Jul 31, 2000 7:46 

	Subject: In defense of alienation


	(The following reflections are characteristically longwinded but even
more abstract than usual--it is an attempt to redeem my promise to put
together a Brechtian defense of the concept of alienation in materials
development. Teachers with no time or a strong aversion to literary
theory are counter-indicated....)

Textbooks seem to feel that, like novels, they have to conceal their
origins in order to succeed; that is, they must conceal the fact of
their fictitiousness.

In the great pre-19th century realist tradition, novels do this by
creating one or more hermetically sealed fictitious worlds which are
internally consistent. However, since Tolstoy, Dostoevsky, and the great
psychological Russian realist novels, internal monologues in direct or
indirect speech are implicitly contrasted to dialogue, creating a world
within a world (Colin McCabe), and adding to the "realism" of the outer
most layer of reality in the same way that painters like Van Eyck
included paintings within paintings. A contrast between the thoughts of
Anna Karenina and the actual words she speaks to Vronsky is an essential
part of the illusion; Anna's indirect speech is in implicit
"psychological" contrast to her "social-realist" direct speech. With
one, Tolstoy appeals to us on a personal level: you know this woman, you
are this woman, you are involved in her life and have a stake in her
destiny. With the other, Tolstoy shows you her both her distance from
and her powerlessness in front of the other people in her life.

If anything, her most "authentic" voice, at least according to Tolstoy,
is that which is furthest from the surface structures of the dialogue.
(John Lyons points out that Tolstoy uses a completely different language
for dialogue--French--to accentuate this, and uses this to argue for the
complete untransalatability of the novel.) The truth of Anna's person is
not revealed in her language to others but in the contrast between these
and her thoughts and actions, her words and the layer of her mind that
is furthest from her tongue.

The great Russian psychological novels (like affective approaches to
teaching, which I'll get to in a minute) have to pursue a kind of
"bottom up" road to authenticity; they must first seek reader
involvement as a person and then seek to add on a layer of social
language use. The assumption, which I would like to question, is that
the most personal and internal of truths is the most "authentic" one.

Applied to textbooks, this psychological realist attitude produces
assumptions which we know to be untrue: that meanings exist in
linguistic form pre-created in the mind and are not in fact the dialogic
creation of mouth(s) and mind(s), and that linguistic ability exists in
a homunculus within each learner and is not the product of interaction.
Above all, there is the assumption that language at its most authentic
is expressionism rather than interaction with others, and that the
sociolinguistically appropriate language must be made to conform to
egocentric speech rather than vice versa.

Thus two complementary fallacies in textbook development: the realist
fallacy and the affective fallacy. In the realist fallacy, the textbook
developer invents a cast of characters (these can be something like the
individual learner, but not too like, because you need to guarantee a
wide market and individual learners are most inconveniently different
from each other). These characters promptly turn their backs on the
learners, except when they are required to comment on bits of language
for the slow learners, and proceed to have their own adventures. The
reader tags along, like a little child trying helplessly to keep up with
the big boys. If the writer is conscientious, he will become bored with
his own book (though usually long after the reader does, for the writer,
at least, is enjoying a certain level of interactive involvement in his
own characters.) Instead of turning to the learner, though, the textbook
writer, confusing himself with Tolstoy or Raymond Chandler, will
probably turn to a new character, a romantic interest, or a man walking
through the door with a gun.

Why do we all do this? Because personalization of the material actually
goes against its marketability, and also against the realist literary
assumptions of the writer. Interest, when waning, can only be stimulated
by the introduction of suitably graded quantities of sex and violence,
carefully disguised where necessary as "romantic interest" and "action".
Since classrooms are normally sexless and peaceful places, learner
interest actually depends on excluding learner involvement, on ensuring
the learner a safe passive role in the textbook. The world of the
textbook must be hermetically sealed or the realist illusion will
shatter

But Brown and Yule point out that what really interests people is not
sex, violence, and death per se, but rather their own sexuality and of
course their own death. The affective fallacy at least realizes this
much; hence the sometimes apologetic use in language classrooms of
horoscopes, fortune telling, personal advertisements, life insurance
life expectancy charts, etc. Although the affective approach does not
accept the trade off between interest and involvement guaranteed by the
realist approach, it does--fallaciously--accept the implicit trade-off
between interactiveness and situational authenticity. The only
difference is where the realist tendency in materials design will
slaughter interactiveness for the sake of situational authenticity, the
affective tendency will murder situational authenticity for the sake of
interactiveness.

Bachman and Palmer define "interactiveness" as being the degree to which
learners are personally and individually involved in and committed to a
language task. "Authenticity", however, is something different. It is
the correspondence of the language they use to the target language they
are aiming at, and this is often quite alienated from the individuality
and personality of the learner.

As teachers and textbook writers, we are faced with two contrasting and
even conflicting tasks: we must personalize and individualize our
language, anchor it in the here and now and the me and you, to keep
learners on line and on task (indeed, we must do this to decide the
level of the language in the first place!). On the other hand, we must
bring in language which is profoundly alienated from the present in
order to bring in the target language uses, future uses of a language
from a world in which the learner is now (and probably will always be)
relatively powerless and uninvolved. Every teacher has run up against
this problem: what is useful is not interesting, and what is interesting
is probably not useful. So, like shady travel agents, we bait with
individual involvement and personalization and then switch to English
for Waitresses.

Of course, there is a certain sleight of hand in my way of presenting
things. A novel isn't a class, and the language we use to personalize
and individualize in class is not at all equivalent to the rich inner
life of a Tolstoy character or even that of the learner.

But this sleight of hand is not original to me; it is implicit in a lot
of textbooks, and (arguably) in ALL materials which take "affective
methods" as their starting point. There is a constant contrast between
the useful and the interesting, target language use and personalism,
situational authenticity and personal involvement.

In Ken Jones's first book on language simulations, he tried, rather
unsuccessfully, to make a distinction between a role play and a language
simulation; a role play involved simulation of character as well as
simulation of situation, while a language simulation was "reality of
function in a simulated environment". His idea was that a learner should
not be encouraged to change his character in a simulation; he/she must
remain in character and simply project his/herself into the novel
situation. I think this extremely naive in its assumption that we are so
easily able to disentangle our "characters" from our social roles and
even more so in its assumption that "reality of function" is so easily
on tap in the classroom.

You can easily see that this does NOT empower learners. On the contrary.
By forbidding them to create characters, you are restricting them to
helpless puppets in the situation created by the teacher.

One of the key pedagogical advantages of simulated job interviews over
the real thing is precisely the alienation from society which the
classroom provides, to wit, the lack of stakeholders and stakeholding.
The fact that a prestigious job or devastating period of unemployment
does not in fact hinge on the outcome of a classroom activity allows the
learner greater involvement in the language (consider: the provision of
these things would not necessarily ensure greater involvement in the
task; it is perfectly possible to be alienated and detached from society
itself and all of its rewards and punishments). As every teacher who has
tried a job interview simulation knows, learners have a tendency to ham
it up, and this tendency has very useful pedagogical applications,
including humor and most definitely including the maximalization of
learner involvement in the task. Anyone who has ever used a simulated
job interview as a class activity and then used one as an oral
examination can see the pedagogical usefulness of unreality (and the
uselessness of "authenticity") for his or herself.

The alternative is treat the rules of the interview as another thing
which can be broken; to frankly, gleefully acknowledge alienation and
artifice, as Brecht did in the theatre, to share the power of artifice
and alienation with the learner. Why? We accept that alienation is an
inevitable, nay, desirable part of language learning. Instead of
behaving like shady travel agents, we act as savvy but sympathetic
fellow travelers.

To do this, however, we must treat the dogme rules as another thing to
be broken. Actually, dogme offers the possibility of letting the teacher
go through the transition from personal involvement to target-like
language use alongside the learner--but only if the teacher accepts that
alienation from personal involvement is at some point inevitable, and
instead of seeking to deny this alienation, frankly acknowledges it to
the learner and puts it to pedagogical use..

Right now, I think dogme risks falling into the affective fallacy. The
rejection of artifice, of temporal and geographical alienation, and an
exclusive concern with the presentational (in the sense of "present",
here and now, not future) rather than the representational aspects of
language all tend in this direction. For this reason I am a little
uneasy at Scott's expression of relativist tolerance of the affective
point of view (despite my own muddleheaded defense of the "wounded
healer" metaphor).

But there are a number of strands of the dogme thread that lead in the
opposite direction as well. I think the tendency of dogme teachers to
not take anything too seriously (which I have been abusing here) and the
relish they have of packing several meanings into a single space ("poor
teaching", "dogme", etc.) and above all their eccentricity is
incompatible with the affective fallacy but very compatible with the
kind of alienation from language that I am talking about (as an
essential reflective step in teaching and learning). I think the
insistence on the classroom, rather than the individual, atomized
learner, the insistence on dialogue, and the intense interest in the
social situation of the learner and the classroom all lead away from the
affective fallacy.

But not necessarily back to social realism. Sometimes it is very useful
to pretend that one thing is another. But at other times it is useful to
remember that it is not. The truth of the matter is that materials are
not realist novels or psychological dramas or TV chat shows, in which
the learner's consciousness represents the personal-but-mass marketable
underlying truth that validates the thoughts and actions of the
characters.

Good materials are Brechtian, going back and forth from the story to the
learner's experience, pulling the audience into the action. To the
extent that we need pre-prepared language, what we are doing is really
much more like Brechtian theatre; we present language in an artificial
situation, and then gleefully shatter the illusion with a direct appeal
to the audience as an audience..

Good materials are probably more like comic books than 19th century
novels. Text in comic books does not function like pictures in Van Eyck
paintings, or internal monologue in Tolstoy, a layer of unreality to
lend reality by contrast. There is the suspension of disbelief in that
every comic book reader has to accept that language does not actually
appear handwritten on two dimensional balloons. But the payoff for
accepting this convention is immense: it is a book which actually
appears to talk to you, which can comment on the pictures and even the
language. Such language is not a story within a story; in the mind of
the learner, it is the story itself.

DK



	


	Group: dogme
	Message: 281
	From: Luke Meddings
	Date: Fr Aug 04, 2000 1:37 

	Subject: the trouble with coursebooks


	Interesting observing a lesson today which opened with fairly open, personalised conversation and then moved onto the coursebook material for which the opening conversation had been preparing them (thematically-speaking).

Two things happened: the energy level palpably dropped, not so the class became completely flat but so the buzz which had been there disappeared; and the students simply stopped producing much language. My impression was that although it looked as if something was happening, nothing much actually was. The sentence-level contributions they had been making, whether prompted or not, dwindled to silence or mono-syllabic attempts to negotiate answers to two sets of questions on the same listening exercise. 

In place of conversation about participants' own families was a series of 'exercises' concerning a (real? made-up? who cares?) family. This is what we mean by materials getting between the teacher and the students - not in a way that damages their relationship, but in a way that renders the interaction so bland and removed from real concerns as to be almost redundant. 

It also occurred to me why monitoring pairwork is so unsatisfactory - you just don't hear enough of each conversation, and when you approach students frequently stop or alter what they're saying. This may be another argument for prioritising whole-group work.

In short, whatever language learning took place - and we can assume from the relaxed atmosphere that the conditions were right for learning - did so not because, but in spite, of the coursebook material.

Luke



	


	Group: dogme
	Message: 282
	From: David Kellogg
	Date: Sa Aug 05, 2000 1:32 

	Subject: Re: the trouble with coursebooks


	When I first read your comments, I thought, hmmm, a buzz is not
necessarily learning, and a silence not necessarily not. Secondly, I
thought, you have to compare a Listening exercise with a Listening
exercise, or anyway a receptive exercise with a receptive exercise; it's
not fair to compare the lull of concentrating on input with the buzz of
anticipating it. Like with Like, Luke.

But on re-reading I realized that both these criticisms may be well off
the mark. For many learners (including humble self in Korean) the
ability to converse is not the means, it's the end. Similarly,
conversation IS listening, yea, and verily answering comp questions in a
course book isn't. The appetizer is the real thing in a way the main
course(book) is not.

I feel appropriately chastised over my insistence on explicitly
fantasist materials explicitly commented upon; I think it comes from my
elementary schools, where use of English in the here and now and use of
English to tell fairy tales are equally fantastic propositions, and the
only real question is which one will get the kids going.

Chastised but not completely chastened, I'm afraid. I think we need to
consider two problems of classroom management, the universal problems of
the underlying DOS system.

One is arithmetical: STT vs. TTT. If you accept that the "buzz" and the
banter is the be all and end all of learning, you have to accept that
the pairwork format will yield more (this is getting a bit too
International House in the 1980s, though). The second problem is more
political: Teacher Control of turns vs. Student Control (including shy
students). One reason that we use coursebooks and pairwork and not
simply TS interactions and whole groupwork is to devolve power over
interactions to the learners; including the power to initiate turns.
It's to create more situations where more learners speak FIRST.

DK



	


	Group: dogme
	Message: 283
	From: sthornbury@w...
	Date: Mo Aug 07, 2000 10:31 

	Subject: a lesson


	Today's Dogme lesson - new group, six students, upper int. Initial 
chat (one woman just back from spending her summer doing aid 
work in India, another about to sit her final law exams, another 
setting up website for trading in leather goods...)

Dictated seven sentences from a bio of the Catalan singer Victoria 
de los Angeles - they had to guess who it was as they wrote. Then 
check sentences in pairs, then order setnences into coherent text. 
Then the whole lot is boarded, students taking turns with the pen, 
making any final corrections to their own texts. Then they make 
written translation into Spanish, then board is rubbed off, and they 
have to re-work it back into English. Then compare with original 
(the reordered dictated sentences they have in their notebooks), 
and ask questions about differences "Can you say "did her debut", 
"play guitar"? etc" Then they write short texts about themselves 
incorporating language extracted from de los Angeles bio: Born in 
Barcelona, she......, After ...ing, She went on to... where... the 
following year etc (Forgot to tell them to put it in 1st person but it 
didn't really matter). Then they read selected bits of their bios to 
each other in groups of three, and had to ask questions - this really 
took off - and then, with 20 mins to spare we opened it to full class, 
and a discussion emerged about the exigencies of training to be a 
musician - it transpired miraculously that four of the six had studied 
music, one to nearly professional status - complete fluke I chose a 
singer as exemplar rather than say footballer - and we got on to 
talking about whether studying something formally doesn't kill it, 
whether only gipsies can or should play flamenco, whether etc etc
No coursbeook, no materials - just seven sentences of a bio 
scribbled on the back of an envelope... Lesson lasted 2 hours 45 
mins with 15 minute break. I felt the level of engagement was high, 
and students were VERY productive. There was an element of 
serendipity - the music thing - which could of course have been 
triggered by coursebook material too. Anyway...



	


	Group: dogme
	Message: 284
	From: Luke Meddings
	Date: Di Aug 08, 2000 11:19 

	Subject: Re: a lesson - some thoughts


	1
OK, this begs a question: what is the difference between coming up with an activity like this and using one from a coursebook? My answers are:
a) if it interests the teacher then that's a start - many teachers are fed up with coursebook material before they start the lesson [and if they aren't, and if they are great teachers with a coursebook, then that's the best way for them and their students].
b) if the input is minimal, as here, there's no need for photocopied sheets and students can be engaged with the language from the off - it's like getting our hands dirty with the language by writing it on the board or dictating it (could be teacher or student/s), and copying it down/noting it down/reformulating it - rather than keeping it at arms length on the printed sheet. 
c) it isn't locked into any sequence of activities in the coursebook - it can be taken where it wants to go, or abandoned if necessary, without compromising what happened before or what happens next.

2
Again, this is an example of minimal input generating maximum output - my comments on the lesson I observed last week characterised that experience as the opposite - maximum input (well, quite modest in fact but still photocopied pages from a coursebook and listening tape from same, plus preparatory work) for minimum output (broken up language, no engagement in subject matter).

HOW ABOUT more of the same from all subscribers? Concise descriptions of lessons like this which start to answer the F.A.Question of 'how do I teach without published materials?'

Luke

*********** REPLY SEPARATOR ***********

On 8/7/00, at 11:31 PM, sthornbury@w... wrote: 

>Today's Dogme lesson - new group, six students, upper int. Initial 
>chat (one woman just back from spending her summer doing aid 
>work in India, another about to sit her final law exams, another 
>setting up website for trading in leather goods...)
>
>Dictated seven sentences from a bio of the Catalan singer Victoria 
>de los Angeles - they had to guess who it was as they wrote. Then 
>check sentences in pairs, then order setnences into coherent text. 
>Then the whole lot is boarded, students taking turns with the pen, 
>making any final corrections to their own texts. Then they make 
>written translation into Spanish, then board is rubbed off, and they 
>have to re-work it back into English. Then compare with original 
>(the reordered dictated sentences they have in their notebooks), 
>and ask questions about differences "Can you say "did her debut", 
>"play guitar"? etc" Then they write short texts about themselves 
>incorporating language extracted from de los Angeles bio: Born in 
>Barcelona, she......, After ...ing, She went on to... where... the 
>following year etc (Forgot to tell them to put it in 1st person but it 
>didn't really matter). Then they read selected bits of their bios to 
>each other in groups of three, and had to ask questions - this really 
>took off - and then, with 20 mins to spare we opened it to full class, 
>and a discussion emerged about the exigencies of training to be a 
>musician - it transpired miraculously that four of the six had studied 
>music, one to nearly professional status - complete fluke I chose a 
>singer as exemplar rather than say footballer - and we got on to 
>talking about whether studying something formally doesn't kill it, 
>whether only gipsies can or should play flamenco, whether etc etc
>No coursbeook, no materials - just seven sentences of a bio 
>scribbled on the back of an envelope... Lesson lasted 2 hours 45 
>mins with 15 minute break. I felt the level of engagement was high, 
>and students were VERY productive. There was an element of 
>serendipity - the music thing - which could of course have been 
>triggered by coursebook material too. Anyway...
>
>
>
>
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	Group: dogme
	Message: 285
	From: David French
	Date: Di Aug 08, 2000 12:14 

	Subject: Ciao!


	Hello All,

I'm back from Italy and well pestoed.

I still have to read through all the stuff and then I might make a contribution.

David



	


	Group: dogme
	Message: 286
	From: sthornbury@w...
	Date: Di Aug 08, 2000 11:16 

	Subject: Re: a lesson - some thoughts


	Interestingly, the second lesson with this group didn't go anywhere 
near so well. Feeling I ought to make some use of the coursebooks 
they'd forked out for, I decided to do a recorded text - three different 
family members talking about their past, present and future. But 
rather than skate through the text in a kind of "you don't have to 
udnerstand every word" sort of way (which would leave me as a 
learner feeling short chnaged) I thought I'd really burrow in, lots of 
"scratch" listening (i.e. unpacking problematic words, liaisons, 
juncture etc through frequent replayings of tiny bits) use transcript, 
have them respond to content of text, even attempt a critical 
reading of text, from point of plausibility, what is NOT said etc, as 
well as mine text for useful language, such as time adverbials and, 
finally, tense distinctions.

This took over an hour . a very long hour - the nadir of which was 
when I noticed one of the students actually fall asleep for a second. 
Nobody was clearly the least interested in the people talking and 
even my neat task - work out their relationship - provoked only a 
mild buzz of interest.

After the break they put the language to work to write about 
themselves. This immedialtely triggered a lot of talk, including an 
extended discussion as to how and whether the law student should 
become involved in helping immigrants legalise themselves in 
Spain (the Cuban started this).

The question is, did we need to wade through the "artifice" to get to 
the "real thing". Couldn't all the language we needed have emerged 
if we'd STARTED with their past milestones, present pre-
occupations, and future dreams? Perhaps a CLL lesson? Or 
soemthign from the paper, or from Hello magazine, or anything but 
these ******* coursebook people????

Part of the fault was the alienating effect of the tape, I suspect. 
Disembodied coursebook characters from hell.

Oh well.

Interestingly, I've just heard from Roger Hunt in IH LOndon that the 
theme of next year's TT conference is to be "Artifice". David K, 
perhaps you should come and do a paper? And I will describe my 
Cutting Edge (sic) lesson!



	


	Group: dogme
	Message: 287
	From: David French
	Date: Mi Aug 09, 2000 11:27 

	Subject: new contact?


	Would any of you guys have time to write to this Japanese teacher? (maybe Scott) I'm a little snowed under at the moment.

Niki Iwasaka/Yasuko Ohmi" <niki@p...>

Hello.
My name is Yasuko Ohmi, sending a mail for the first time from Japan. I have received my M.A.in Teaching from the School for International
Training in Brattleboro, VT in 1996. I learned about the participatory approach at the S.I.T., and became very much interested. I even visited
the UMASS and observed one of your course classes one evening during my internship period in Boston. I did my internship teaching at
the Asian American Civic Association in Chinatown.

Today I&rsquo;m writing you to ask for more information about the participatory approach and your books.

After the course study at the S.I.T, I have been back to Japan for 5 years now. Presently I teach English at an international high school in
Osaka, Japan and I am a member of a study group for developing our thoughts on English teaching approach and curriculum as well, which
will be best suitable for the ESL students, particularly the youth students in Japan. For the past 10 years, I would say, in Japan&rsquo;s
school education in general, there has been an uprising suggestion for the significance to deal with the global issues such as the themes on
environmental problems, human rights, peace education, developmental problems, and world cultures. And teachers of social studies
particularly have used the teaching materials around these themes, such as the ones from UNICEF, which are translated into Japanese by
the NGO groups. In the English education field, however, teachers have been hesitant to deal with these contents, in stead of the
hypothesis that content-based methods are better than skill-based methods in terms of the students&rsquo; motivation and understanding.

The major reasons are that there is not much effective materials developed for the English(foreign language) education yet, and the
authentic materials are too difficult for the students to deal with. My idea, which I have introduced to my study group, is that it might be
effective if we could use the relevant concepts and the teaching tools of the participatory approach in developing the materials particularly
for language education in Japan. Of course we need more careful thoughts and arrangements in connecting these two. However, A
language teaching way, the participatory approach, whose idea was developed from the idea of Paulo Freire: pedagogy of the oppressed
should be relevant in dealing with the themes I global studies such as human rights, peace, and the political mechanism of development.
We, the members of developing materials in English teaching, would like to help other English teachers understand this with more
background theoretical idea by introducing about the participatory approach in the field. And eventually we&rsquo;d like to develop our
own original teaching concept and the materials that will work for the youth students in the English education in Japan. As the very first
step for us, we are thinking of translate some useful books about the approach and publish them in Japan.

This is my brief explanation of why I have come to an idea to write to you. And here are some questions that I&rsquo;d like you to respond
to:
1. About the following two books.
Auerbach, Elsa. 1992. Making Meaning, Making Change: Participatory Curriculum
Development for Adult ESL/ Literacy. ERIC/CAL/ Delta Systems.
Nash, Andrea and Ann Cason, Madeline Rhum, Loren McGail, Rosario Gomes-Sanford.1992. Talking Shop: A Curriculum Soursebook for
Participatory Adult ESL. ERIC/CAL/Delta Systems.

These are the two books I have and I think them useful to introduce both theoretical and practical idea for the teachers in Japan who are still
unfamiliar to our idea. Our study group is interested in a translating project of some relevant and useful books for more Japanese teachers.

Q: Have these two books already been translated into Japanese? If so, please let me know the translator(s) and the year that was published.

Q: These two books were published in 1992. Are there books that you have published more recently with more idea and/or students&rsquo;
samples in this approach or the revised ones in a later year?

Q: Could you recommend any other books that you think more appropriate for us to grasp the idea of this approach, if you think of any?

Q: What will be the whole procedure like for us to get a permission to translate your books into Japanese, for example your copyright?

2. About other study/research groups about the participatory approach.
Q: Are there any other study/research groups that you have already had contact with? From Japan? Or in the US or Canada? Or any other
countries?

I&rsquo;d be really appreciative if you could give me any other resource persons and information that I could refer to.

Thank you very much for your cooperation
$B!%
(JI very much look forward to hearing from you.

Sincerely yours,

Yasuko Ohmi



	


	Group: dogme
	Message: 288
	From: sthornbury@w...
	Date: Mo Aug 14, 2000 8:32 

	Subject: Re: Ciao!


	David, Graham, Luke

I need your IATEFL Membership nos.(or those of your institution) 
so as to be able to complete the Conference proposal form for 
Brighton. Thanks, Scott



	


	Group: dogme
	Message: 289
	From: Luke Meddings
	Date: Mo Aug 14, 2000 1:20 

	Subject: Re: Ciao!


	Scott, our institutional membership is pending renewal but having spoken to IATEFL today they say we can quote the previous number, which is 7763 for Lilian Bishop School of English, provided we note that it is pending renewal. 

Luke



*********** REPLY SEPARATOR ***********

On 8/14/00, at 9:32 AM, sthornbury@w... wrote: 

>David, Graham, Luke
>
>I need your IATEFL Membership nos.(or those of your institution) 
>so as to be able to complete the Conference proposal form for 
>Brighton. Thanks, Scott
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 290
	From: David French
	Date: Mi Aug 16, 2000 3:16 

	Subject: it don''t work both ways


	I was thinking about this recently. I think the very pro-coursebook types
have to be conscious of the following.

What's the difference between a dogme/ dialogic / participatory etc.EFL
teachers and
traditionally schooled ones, or at least those of them who haven't looked
beyond that mode of working?

You can ask dogme-thinking teachers to start teaching a new group by saying
to
them, 'OK, here's your course-book or course materials. Go and teach the
group for the rest of the week.'

But you can't ask traditionally trained EFL teachers to start teaching a new

group by saying, 'OK, here's your group. Teach them for the rest of the week

without any resources from our resources centre.'

If you did that to a teacher who has relied on being very well prepared
materially but doesn't know how to BE with a group and build something up,
the chances are they will panic. Maybe even the thought of it will make them

feel a warm flush under the collar.



	


	Group: dogme
	Message: 291
	From: David French
	Date: Fr Aug 18, 2000 12:01 

	Subject: lesson analysis


	Luke and the rest of the company,

I was thinking that it would be great if we could write up a few of our
classes in quite a lot of detail by having an observer in taking notes
or videoing it.

We've done a bit of that on this list but I'm thinking about doing it at
a deeper level, to look at how the teacher uses the time, draws
individuals in, when they choose to stop an exercise and start the next
etc. We've talked at the activity level, but I mean even the body
language used, how the teacher picks up on certain moments to explore
something etc.

That could make for effective material, for the book but not only (as
they say in Poland) and show how the teacher has to work with the
people, the time, the flow of the talk, the priorities etc. in a
dogme-style lesson.

I shall be thinking seriously about this one and will probably do it.

David



	


	Group: dogme
	Message: 292
	From: sthornbury@w...
	Date: Do Aug 24, 2000 9:27 

	Subject: IATEFL


	Help - I need a 250 word synopsis of the IATEFL conference panel 
discussion. This is not to go in the conference programme, it's 
simply for vetting purposes. We need to describe the structure and 
content of the session so they can decide if it sounds OK. Any 
ideas how we are going to structure this? Alos, GHraha, when you 
get back, I need your IATEFL membership number (or yr 
institution's)
Cheers, Scott



	


	Group: dogme
	Message: 293
	From: David Kellogg
	Date: Fr Aug 25, 2000 9:05 

	Subject: Re: IATEFL


	Scott:
My IATEFL membership number is 8459, whatever that means.
I just got back from three weeks in China, and a week locked in a
hotel vetting middle school textbooks, and I have to go in again and vet
texts next week. too. I agree very much with what David French says,
that is, that dogme skills imply the ability to use texts but the
converse is not true. What I am really musing about these days, though,
is the extent to which we can draw correlaries about learners. The
ability to interact with real people in real time in classes implies the
ability to interact with text book characters but not vice versa. If
not, why not?

David



	


	Group: dogme
	Message: 294
	From: G Hall
	Date: Di Aug 29, 2000 10:02 

	Subject: RE: IATEFL


	Hi

I'm slowly gearing up for action after a nice long break.Time to hit all
those messages, so more later. Scott, my IATEFL number's 8011 (individual
membership).

Cheers

Graham



	


	Group: dogme
	Message: 295
	From: G Hall
	Date: Mi Aug 30, 2000 12:27 

	Subject: RE: Catching up


	Hi

I'm a long way behind, but thought I'd just make one or two shortish
comments.

_______________________________________________
Re: Exploratory Practice and David K' comments:

1. I agree with David's:

**Contrary to what ethnographers claim, hypotheses don't emerge
positivistically from "thick descriptions" of the classroom; in fact, they
are imposed by researchers who brought them in with them**

However, another comment states:

**if we do not have a programmatic agenda, then we don't really have a
serious clue about which way to explore.**

My question would therefore be (and this is perhaps a typical Graham
question): 'whose programme?' Won't the 'our programmatic agenda' be
imposed?

2. Another comment: 

**its complacent attitude of exploring the classroom without changing it.**

I think Allwright would say that change can follow, but before change, you
must have understanding. Similarly, maybe in a particular environment,
change is not necessary, indeed harmful (it's a possibility)

3. **If we don't empower teachers...**

Teachers would clearly have to want to participate in Exploratory Practice.
Nothing like this works if it is poisted upon teachers. That would be
clearly disempowering and undemocratice. But I think I would compare it to
this list. The reason that it has been successful this far is because all
the participants have come across it and wanted to be part of it. We have
formed, if you like, a community discussing what goes on in our classrooms.
If you were to turn round to other teachers and say they had to read it and
had to participate, it would be more-or-less pointless. There has to be some
belief there. I think it's the same with Exploratory Practice.

David follows this with:

**They will reduce teachers and learners alike to passive observers of a
hundred
and twenty snatches of Hollywood drivel**

This seems to suggest that Exploratory Practice is limited to
investigating/observing. Howver, it seems to me that it it can potentially
focus on any area within the classroom - from types of interaction to why
some learners don't get on, what will the effects be on learning, and how
can the situation best be 'rescued' (aha! there's some change) (potentially
difficult ground, I'll admit, but a situation that most of us have probably
encountered at some point in our teaching.

I wouldn't wish to argue that Exploratory Practice is the best thing since
sliced bread, but I think it's an interesting addition to what can be
attempted in the classroom.

_______________________________________________

Re: The trouble with Coursebooks - Luke 

I really go along with Luke here. He recounts a very familiar situation,
about textbooks 'draining' the class of energy. Then, this comment: 

**It also occurred to me why monitoring pairwork is so unsatisfactory - you
just don't hear enough of each conversation, and when you approach students
frequently stop or alter what they're saying. This may be another argument
for prioritising whole-group work.**

I think this is probably right (harping back, this is an area that teachers
and learners could 'investigate'/discuss/think about as part of their
class). However, the case for prioritising whole-group work might well
depend on class size, as in large classes, the opportunities for learners to
interact will be limited and the chance to switch off increase. Is this an
area where most of us have to be careful to recognise our own western
'language school' origins 

A long time ago I wrote about teaching a class of 100+ and, faced with this
problem I just let them get on with it in pairs/small groups etc,as there
was no chance to monitor. Problems of fossilisation and resemblance to
Prabhu's 'Bangalore project' sprang to mind. I've got a few more classes
like this coming up in the next few weeks, and am not entirely sure how I'm
going to deal with them - whether to follow the same route of set the
leaners a task and let them get on with it, to try to intervene in their
language a little more. Any suggestions welcome! Perhaps a video, following
David's suggestion.

I like David's comment of teachers BEING with a group, and building
something up. I think the videoing of teachers would be very revealing in
this area (although it might take some getting used to before people can be
perfectly natural (observer's paradox and all that), and the work with it
afterwards might be a little time consuming). One problem I encountered when
working with only audio transcripts of a lesson (never mind the added
complication of video pictures) was that teachers had no memory of saying
something, and then couldn't consciously explain it. I don't think this is
surprising, but it does add a lot of complication to the whiole process.
Videoing might reveal a whole load of unconsious, but effective aspects to
teachers' teaching. It would be interesting, however, to have videos of
teachers who are ostensibly very different in style (I guess I'm talking
almost 'teaching personality' here). 

That's it for now. Currently gearing up for our new semester, so will
hopefully be able to supply practical examples of dogme-style classrooms in
a couple of weeeks or so.

Cheers

graham



	


	Group: dogme
	Message: 296
	From: David French
	Date: Mi Aug 30, 2000 2:46 

	Subject: Re: Catching up


	Hello Graham,

Leading on from your comments.

About pairwork, in one conversation class I have, I deliberately don't monitor
the conversations, in fact I'm less and less inclined to as they become more
conversations and less attempts at accurate or fluent production, or practice of
something or other. The class has also asked not to have to feedback what
they've talked about – it's their business. How do I know they are talking
English? They've told me that they talk between 70 and 80% of the time in
English.

On the video-ing front, I'll be videoing one class in September. This is a total
'free-fall' class, to use that expression. Only talking, all coming from what we
put together, although the level is about false-beginner, weak-print. Looking
through it, it will be possible to pose questions like, how do you choose to
change the activity, how do you choose who will speak, what about correcting,
etc. etc. I'd be happy to post the video to you lot and you can post it one from
one to the next.

David F.



	


	Group: dogme
	Message: 297
	From: David French
	Date: Mo Sep 04, 2000 11:32 

	Subject: away for a week


	Dear All,

I'm away until next Tuesday.

Graham, We'll catch up with the Informal Ed. stuff then.

David F.



	


	Group: dogme
	Message: 298
	From: David Kellogg
	Date: Do Sep 07, 2000 5:16 

	Subject: Virtual Video and Vice-Principals


	I didn't respond to the suggestion to describe a class last week,
because it was the first week and we were doing rather untypical things:
gettting to know you, syllabus negotiations, etc.

This week was different. In the whole course, two hundred and twenty
university sophomores, overwhelmingly young Korean women, bound for
elementary school classrooms where they will be teachers. In each class
about 25 students. Their homework was to take the first page of their
future textbook and plan a short lesson around the four exponents: "Good
Morning", "Good Afternoon", "Good Evening" and "Good Night". The
requirement was to provide sufficient practice to every student and to
note the distinction between those exponents which are greetings (the
first three) and that which is used in parting. I left the pedagogical
implications of this distinction open.
I explained that the homework was not simply going to be checked,
but actually taught. They began in groups of four, with one "teacher"
and three students and tried out their homework one by one. Immediately
the "teachers" who had planned to "present" using video and whatnot
protested. I explained that video was notoriously unreliable; they
needed to have a back up plan or adlip. They were horrified. But the
worst off students were the ones who had simply used the abstract
language of the syllabus to comment on the task rather than actually do
it. We dubbed these the "vice principals" and had a good laugh.
The best off students were the ones who actually did not bring
lesson plans, but instead brought typical elementary school props, often
of their own making. (This kind of low tech stuff is actually quite
common in Korea; there is even a website devoted to it at:

http://www.met.to


After the debriefing of the homework, I collected it and handed out the
next two tasks (on a handout).

Good morning! Good morning! Good morning!
Did you sleep well all last night? Huh?
I slept right till morning light. Good morning!
You look sleepy.
How're you feeling? I'm all right. Mmmm. What
time...etc.


First, as a four person group, they turned the poem above left into a
kind of rap song, and also created a number of different Korean
children's song versions. Most had trouble getting the language to fit,
and language was then sacrificed to music. One student pointed out that
"rap" is murderous to intonation, while preserving stress, and the
melodies tended to murder stress as well as intonation. But all agreed
that it was good fun, and there were some serendipitous occasions where
the music actually helped the language sound more natural: ("How're you
feeling?" instead of the usual "How are you feeling?" induced by years
of reading textbooks.)
Then they tried to use the opening upper right to chat up each three
member class, using a number of different themes (weekends, future
plans, etc.). This took a very long time.

Homework was then to go over a short list of classroom language
exponents and decide which classroom language was addressed to everyone,
which to anyone, which to someone, and which to no one. They were
invited to add their own classroom language and continue the exercise.

All told, that took two hours, which we decided was a slow start to any
class. And that, of course was part of the point. Anyone who brings
another "video" to class will be assigned Scott's IATEFL article as
homework (very timely, as the Pusan International Film Festival starts
next week and there are a number of dogme films)

DK



	


	Group: dogme
	Message: 299
	From: David French
	Date: Fr Sep 15, 2000 3:20 

	Subject: Re: Virtual Video and Vice-Principals


	David,

I'm not quite clear how video fitted into the teacher trainers' lesson
plans. Could you explain? And why weren't they allowed to use it?

David F.



	


	Group: dogme
	Message: 300
	From: David Kellogg
	Date: Sa Sep 16, 2000 2:29 

	Subject: Re: Virtual Video and Vice-Principals


	DF:
Sorry, I was a bit elliptic in the last one. My previous postings
have been too long to be interactive; I was trying for a short turn and
I guess I cut too deep.
We have no video facilities in our classroom! The kids don't have
video cameras anyway. The would be video-artists had simply treated the
"lesson" assignment as a purely theoretical exercise (they did not
actually provide scripts for the video or pictures or anything). They
were not really thinking about peer teaching. (I did say the assignment
would be peer taught, but they don't know what the term means.)
My kids have never done any peer teaching at all, much less real
teaching. Their course is one of quite general, theoretical teacher
education (Piaget, Bruner, the neo-Piagetians, etc.) and not training.
My course is called "Practical English: Spoken English for Teachers" and
the emphasis is on praxis (though I do dig Piaget and Bruner, and they
do pop up in the course, particularly in terms of Bruner's belief that
growth can be measured by independence from stimulus....). Actually, the
kids know more than enough English or they would never have gotten to
our school.
The point of peer teaching is to graphically demonstrate the huge
difference between the ease with which a teacher draws up a complex
lesson plan and the difficulty with which that lesson plan is
implemented. Later they will learn that simple lesson plans that are
actually implemented are even MORE complex than the most complex one
they can draw up, because multilateral interaction necessarily
complexifies. The practical, planning conclusion to be drawn is the
same, however: as Thoreau wrote: simplify, simplify, simplify.
Two other points I was trying to make by stressing praxis and
excoriating video and vice-principals. In Korea, English at elementary
level has been more or less decreed rather than seriously prepared. This
is the first year there has even been a national textbook, and they are
still working on an elaborate CD ROM with interactive homework
assignments.
But all this new stress on materials development has really meant is
that serious thought is being given to WHAT to present to children, not
how to get them to actually learn it. We are STILL proceeding in an
entirely inappropriate top-down fashion. In order to engage the children
in real language use, we need to constantly be looking for their
response, we need to tear ourselves away from the lure of the video and
the CD ROM and make lesson plans that are vehicles for direct,
person-to-person, child-to-teacher and child-to-child interaction.
The second point I was trying to make was more practical: there are
two ways to start a lesson and they are both wrong.
Starting lessons in lockstep (Scott's chants and jingles, for me not
part of the lesson proper) by presenting material to everyone at once is
brisk, snappy, and democratic. Everyone gets a word in, and there is no
first or last... But of course it is not interaction at all. It murders
stress, intonation and the productivity, interactivity and discourse
structure of language. It's noise, not news.
On the other hand, startling lessons by one by one by one by one
chatting is extremely slow and disempowering for the last in line, and
in our elementary classrooms its a very very long, very very slow moving
line.
I think one thing a teacher-fronted, personal style of interaction
needs to worry about is the tendency of the "good" (or at least the
interactive) students to get all the teacher attention, because teachers
almost automatically tend to go to those learners who give the best and
most in return. (In Korean classes this has meant that the boys get lots
of attention, particularly since they are forming a smaller and smaller
minority in elementary classes, thanks to ultrasound and abortion). In
this way, the (linguistically) rich get richer and the poor get poorer.
The only real solution is pair and groupwork, which both places
stress on individual interaction and democratically allows equal access
to output and input and turn control. It is also the only way of ever
ensuring that the kids ever speak first. It even has an automatic
democratizing facility, as the HOGS (high output generators) offer good
quality input to LOGS who in turn offer quality speaking time. I am a
great believer in pairwork (for me the teaching format) and groupwork
(for me the testing format).
But it's a terrific struggle to get teachers to recognize its value;
all they see is the loss of teacher control, highly traumatic for novice
teachers. So I want it to emerge naturally as a solution to the problems
posed by chants (all together) and chats (one by one by one by one....).
The true role of chant and chat alike is not to provide practice; it's
to give directions, by giving a direct model, for pairwork. But that's
for later.

DK



	


	Group: dogme
	Message: 301
	From: David Kellogg
	Date: Di Sep 19, 2000 8:34 

	Subject: "Not One Less"


	All:
I realize that the film connection has been over-stressed in these
pages, but I cannot help a short (I hope) note on the film "Not One
Less", by Zhang Yimou, which I saw last night.
First of all, the film. It's shot with hand held camera (or with a
hidden camera in a public place using unwitting passersby). It's also
shot completely without light, actors, script or temporal/geographical
alienation--and without dogme (Zhang Yimou is actually rumoured to have
done it partially in atonement for his Puccini extravaganza in the
Forbidden City a few years ago). It belongs very much to the Chinese
"fifth generation", which practiced dogme principles long before dogme
existed.
In fact "Not One Less" is clearly very heavily influenced by another
"Fifth Generation" film about teaching, Chen Kaige's "King of Children".
"King of Children" was a meditation on the mercilessness of life without
literacy; "Not One Less" is about the far worse condition of life
without numeracy in a society where everything is aliquot and fungible
(viz., China today), where everything is easily reducible to price and
profit.
Like "King of Children", though, it is mostly about the striking
parallels between learning and learning to teach."King of Children"
argued that both require an initial avowel of ignorance; the teacher
must come clean about his/her own lack of direction and unsureness about
the next step. "Not One Less" is a harder, more cynical, more Kafkaesque
film. It admits that teachers teach because they are paid, and young
learners learn because they are forced or entertained. It argues that
you learn and learn to teach by pretending that you already know, and
avowing ignorance only when you have to and when you know that you'll be
let off anyway.
Like Zhang Yimou's best films, it even smuggles this realization
into the most sentimental and conformist moments, such as the moment
when the teacher appears on a spurious "education" program to plead the
cause of country schooling (this is a implicit but absolutely
uncompromising critique of the Chinese government's current "Engineers
of Hope" campaign, which has managed to turn Chinese schoolchildren into
public beggars on behalf of the billionaire bureaucracy). Most
westerners will see this scene and the happy ending and believe that
(like "Qiu Ju, a Chinese Woman" or "Keep Cool") it is a sop to the
bureaucracy. But the bureaucracy itself was not fooled; the film was
immediately banned for distribution in China and is now available only
on DVD.
Why does this film, with its horrid cynicism, move us (well, me) to
tears, then? Partly because there is something beyond the call of salary
to teaching, though Zhang Yimou is enough of an artist to show it to us
rather than try to name it. But more importantly, it is because Zhang
Yimou, even more than Chen Kaige in "King of Children", shows how
completely aware he is of the central paradox of teaching (as opposed to
film) dogme. We need to present language in real discourse contexts.
That means using the lives of the learners, as we find them, in the
classroom. We need to find a power that will project that language to
unreal discourse contexts, the hopes and dreams and furthest reaches of
the learners' future needs. That power is not there in the teachnology,
or the materials. It's not there in bullying teacher authority or smarmy
teacher personality. In fact, it's almost nowhere to be found. But it's
what we all learn and teach for.

DK



	


	Group: dogme
	Message: 302
	From: David French
	Date: Mo Sep 25, 2000 4:33 

	Subject: check this out


	I observed today that letting ones tension go and staying relaxed is
extremely important in this emergent style (stop me if I'm repeating
myself). There's always the tension that I (as teacher) am solely
responsible for maintaining the dynamic. When I get tense the conversation
becomes less natural and organic, I observe, as I direct it in a stiffer,
tenser way. It's much better to let the group create the conversation, and
the topics are much more interesting then.

Also I have to consciously make myself listen to myself, which goes back to
Luke talking about catching himself saying things from way back in the list.
This demands a lot of presence, too.

I can see that this dogme lark requires the teacher to be present but
relaxed (I am repeating myself). In other words like a kung fu master.

Dogme people, do we continue this list as a discussion group or lay it to
rest officially?

David F.



	


	Group: dogme
	Message: 303
	From: David Kellogg
	Date: Di Sep 26, 2000 7:20 

	Subject: Re: check this out


	DF:
Why should the teacher be solely responsible for maintaining the
dynamic of a classroom? If he/she really is, can you call it a
conversation?
DK



	


	Group: dogme
	Message: 304
	From: G Hall
	Date: Di Sep 26, 2000 10:05 

	Subject: RE: check this out


	Hi,

The following 'lesson' took place last week. I think it fits in with what
David wrote.

I was taking a one-off session (lesson would perhaps be not the most
appropriate word) which serves as an introduction to the Language support I
provide here, and had 200 learners (who I'd not met before). First, I wanted
to provide them all with a chance to have a conversation on a topic of their
choice with other learners (give them the class, if you like). Then, I
wanted use a couple of prepared tasks try to develop their confidence in
their English, and especially their ability to build up their vocabulary.
The tasks were based upon a prepared handout. I did this for a couple of
reasons - firstly, the class serves as something of an advert for the
langauge support service and I presumed that an hour and a half of chat in a
room with 200 other students wouldn't meet their expectations at this point
of time; secondly, I felt that the tesks would be easier to manage given the
number of students. If you like, then, the lesson can be split into two
dogme/non-dogme related halves (I wouldn't claim that the first half is
dogme teaching as such - it wasn't part of a greater whole which went on to
investigate and develop the learners' language).

Anyhow, the first half went like a dream. The learners were really into it
and, as far as I can tell (still that old monitoring problem), enjoying
sharing their experiences of both life at home and on being in Britain. They
were relaxed and enjoying the conversations, and I too felt very relaxed.
However, I felt that the introduction of the materials changed things. The
session became more like 'hard work' (not necessarily a bad thing), but also
become harder to manage as the mix of learners abilities meant some found
what I had provided difficult, some easy etc. and people therefore worked at
different rates. I don't think the materials were disliked or resented, but
the atmosphere did change - I certainly became less relaxed as I felt the
momentum of the session dissipate (although I think this was somewhat
inevitable with the numbers involved). 
I also think the learners became less relaxed as they tried to complete the
tasks. The emphasis on getting the right answer, rather than developing the
language took over. This again is perhaps inevitable, not necessarily bad,
but is, I think my responsibility as the teacher (looking back at that
sentence, I'm not even sure whether 'getting the right answer' and
'developing your language' can be separated like I have just done).

However, despite the difference in how the 2 parts of the session seemed to
work, the learning outcomes of each remain unclear. Although the
conversation seemed to work well, perhaps what many learners will take away
is their ability to stretch their English vocabulary. Speaking with some of
the learners afterwards, they seemed to think that both parts of the session
were reasonably valid.

The interesting thing, from my perspective, was how I'd taken in an exercise
in order to 'manage' the class numbers and provide some overt,
materials-related structure to the session, but how it seemed that the
reverse happened. A lack of foresight on my part perhaps? And/or something
more significant about letting the learners lead the way and following their
interests? Also, and this is what chimes with David's message, I felt myself
getting tenser as the tasks were followed. For me, it becomes something of a
chicken and egg situation - is it because I become tense and the dynamic
struggles or vice versa, or a combination of the two in a viscious circle? 

A bit of a disjointed commentary, I feel, after a long break...

Cheers

graham



	


	Group: dogme
	Message: 305
	From: Luke Meddings
	Date: Di Sep 26, 2000 3:55 

	Subject: Re: check this out


	Let's keep it going.

Luke

*********** REPLY SEPARATOR ***********

On 9/25/00, at 5:33 PM, David French wrote: 

>
>I observed today that letting ones tension go and staying relaxed is
>extremely important in this emergent style (stop me if I'm repeating
>myself). There's always the tension that I (as teacher) am solely
>responsible for maintaining the dynamic. When I get tense the conversation
>becomes less natural and organic, I observe, as I direct it in a stiffer,
>tenser way. It's much better to let the group create the conversation, and
>the topics are much more interesting then.
>
>Also I have to consciously make myself listen to myself, which goes back to
>Luke talking about catching himself saying things from way back in the list.
>This demands a lot of presence, too.
>
>I can see that this dogme lark requires the teacher to be present but
>relaxed (I am repeating myself). In other words like a kung fu master.
>
>Dogme people, do we continue this list as a discussion group or lay it to
>rest officially?
>
>David F.
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 306
	From: David Kellogg
	Date: Mi Sep 27, 2000 12:20 

	Subject: Shaggy Dog Story


	I have another "dogme" parable for the archives. It's about my
usual bugbear: the nature of authenticity, and whether it is authentic
to be true to a false character, or more authentic to play the role but
ultimately to cast aspersions on your own authenticity.

Berthold Brecht and Stanislavski, both good Communists, were touring
China's liberated areas in the late 1930s, and had the good fortune to
witness one of the very first performances of the revolutionary opera,
"the White Haired Girl". "The White Haired Girl", for those who don't
know it, is the story of a young girl who, abused and raped by a local
landlord's son, flees to a remote cemetary in the mountains and lives on
grave offerings until her hair turns white and the armed peasants of the
Eighth Route Army brings home the people's revenge. During the scene of
the White Haired Girl's persecution, one of the armed peasants who made
up the audience was so incensed by the landlord's son-character that he
rose and shot the actor playing the landlord's dead. The actor was, of
course, a good party member, and as Mao stipulated in his article "In
memory of Norman Bethune", a communist wake was held the very next day.
At the wake, Stanislavski presented an enormous flower wreath inscribed
"On the occasion of the greatest performance of your life, in memory of
the greatest actor who ever lived." Brecht, however, presented a double
shot glass of schnapps and the note, "In consolation, to the worst
actor I've ever seen on a particularly bad night."
To Stanislavski, the artist's responsibility is to interact
authentically and genuinely with the character. For Brecht, a character
is something that by definition you cannot authentically and genuinely
present. The only advantage of characters is that they provide a pretext
for interacting genuinely (often by casting aspersions on the
authenticity of your own character) with the audience. The real
relationship of the artist to the audience is not that of a character at
all; you admit the same when you take your bow at the end or role the
credits.
I think one of the great strengths of dogme is that it demands the
dropping of artificial characters; the teacher is expected to interact
with the group like a human being interacting with a group of other
humans, rather than a film director nteracting with a camera. But this
is also one of our weaknesses. If we drop the persona of the film
director presenting language and situations and the actor presenting
characters out of context, we can only teach the language which
naturally occurs between learners and teachers.
But classroom language is not, for most people, the purpose of
language learning. This narrow idea of authenticity leads directly to a
classroom parochialism, and, ironically, a view of the classroom
entirely focussed on what teachers think is natural and genuine and
authentic and appropriate to the classroom. The teacher turns his/her
back on the learner just as surely by ignoring the learners' long term
interests as he/she does by facing the syllabus based on "needs
analysis" and erasing the learners in the here and now.
Learners know, or anyway think they know, that the responsibility of
the teacher is not to maintain a conversation; it is to present,
practice and enable the production of the language that learners' need,
not just here and now, but there and then and where and when. As DF
suggests, the teacher may well feel stress upon assuming this latter,
responsibility; he/she may feel it "inauthentic" and may feel more
comfortable with the former role of maintaining conversation. The
audience may even feel unconvinced and incredulous at the sight of this
uncomfortable teacher assuming this improbable role. But of course the
former role, the role of the good host, the parlour facilitator, the
lubricator of learner language, is equally improbable. (DK, for example,
has the opposite problem to DF; I am more comfortable behind the PPP
mask and the prepared tasks greasepaint.)
In any case, the quality of teacher empathy calls us to many
improbable roles, and only on the basis of empathy is real interaction
possible. The only solution to the stress which these improbable roles
induce and the exascerbating classroom incredulity they must necessarily
provoke is simply to share the audience's incredulity. Therein
lies...the promise, though not the certainty, of authentic interaction
(certainty in interaction must needs destroy it as interaction). .
What Graham's anecdote suggests to me is that our learners are not
nearly as easily irked as we are, and may even enjoy improbable switches
of role. Maybe they are thicker skinned; there are so many more of them.
Or maybe Brecht was right.

Like my story about Hoffmann and Olivier, and like most of what we
present in classsrooms, the above Shaggy Dog Story is undoubtedly
(appropriately?) apocryphal.....



	


	Group: dogme
	Message: 307
	From: G Hall
	Date: Mi Sep 27, 2000 9:16 

	Subject: RE: Shaggy Dog Story


	David wrote:

What Graham's anecdote suggests to me is that our learners are not
nearly as easily irked as we are, and may even enjoy improbable switches
of role. Maybe they are thicker skinned; there are so many more of them.

I could agree with this, especially as we (teachers) have alomst certainly
experienced more classroom hours and more classroom experiences than
learners over the course of our professional lives. 

However, I'm not sure it's something I want to keep to far to the front of
my mind as it might lead to me getting a little lazy or complacent. Also, as
I've said before, I don't see anything too awful about keeping things
interesting for my own benefit, as well as the learners.

Short and (possibly) sweet

Graham



	


	Group: dogme
	Message: 308
	From: David Kellogg
	Date: Fr Sep 29, 2000 12:09 

	Subject: A hedge around the law


	Short and Sweet G:
Hundreds of years ago, when I was in my twenties, I went to study
Arabic in Tunis. We had classes in classical Arabic which were suitably
formalistic, and I also took a class in the colloquial Tunisian variety
(I remember very well how my Algerian friends winced when I used it).
The colloquial Tunisian Arabic teacher had, of course, no written
materials. (Tunisian Arabic is in fact not a written language at all; it
is the illiterate's revenge on several centuries of a compulsively
literate culture.) Instead, Samir constructed his class out of the chat
which occurred to him and to us spontaneously.
At first, I was entranced by this; it was such a radical departure
in both form and content from our Quranic Arabic classes with their
intoned passages, grammatical paradigms and comprehension questions and
it so obviously suited the prosaic content and the paucity of materials.
But as the year wore on, I began to realize how very little preparation
actually went into this class, and how much it simply depended on his
showmanship, his not inconsiderable personal charm, and above all his
native speaker skills--him, him, him. In the end, we all became
disgusted with his tics and his jokes long before we were in a position
to participate in discourse ourselves, much less control it. I still
remember one of the most active participants in the class, a young
American woman who made reply to casual sexisms in beautiful Classical
Arabic. She never learnt to reply in Colloquial Tunisian.
The point is this. Grammar, and grammatical paradigm learning, can
in fact empowering, because it is the part of the language which is
productive, which allows us to be creative, original, paradigm
stretching and cliche-breaking. Without it we are reduced to repeating
whatever the teacher has told us. So-called "free-talk" is not at all
empowering in this way; its freedom is freedom for the teacher alone.
That is why the know-nothings of the ELT world, the back-packers on the
lam, the Lord Jims and unsorted-out-post-adolescents who would in a
better age have joined the French foreign legion, are so enamoured of
this "Colloquial Tunisian Arabic" showman-centred style of teaching. It
flatters their pathetic sense of importance. It is also a major source
of what Scott calls "the unbearable lightness of being" an ELT teacher.
We need to draw an objective line in the sand between "free talk",
lesson-planning-on-the-way-to-class, and dogme. We need this not only so
that dogme will become generalizable (to, among other things, shy young
women and non-native speakers, such as I teach) but also to build a
hedge around the law (as Maimonides said) for ourselves. A lot of early
(that is, January-April) dogme was devoted to hedging classes from
technology/materials and language-as-language based lessons. But we also
need to protect classes against ourselves; hedge against reliance on
teacher talk and personal leadership and charm.
How? I think part of the answer is, theoretically, the point which
DF made earlier: dogme teachers must be able to do BOTH styles, they
must CHOOSE to teach the way they teach and prove that it is free choice
by being to able to teach in other ways as well--in deed and in words.
In deeds, the answer to complacency is precisely the kind of lesson
you describe. Every lesson should contain BOTH styles in contrast: a
more interaction based segment laid in relief against a more materials
based segment. In words, it is what I keep agitating for, which is that
the underlying agenda of a class, whether interaction-based or
materials-based, should be made explicit to the class and commented upon
by all parties. That is why I keep driving at this Brechtian stuff; I
think only this kind of gleeful artifice, deliberate alienation from
one's own agenda, provides the necessary distance which will allow
teachers and learners to discuss teaching together. (It is also my
prophylactic against complacency....)
For the learner, only this flexibility, in deed as well as word,
demonstrated again and again in every class (as in the class you
describe) is lasting insurance against teacher complacency, because both
the teacher-interactive and the materials-based teaching style can
induce complacency, nay, will do so before the term is over.

Long and sour (to stretch a cliche),
DK



	


	Group: dogme
	Message: 309
	From: Jesse Mumm
	Date: Fr Sep 29, 2000 12:33 

	Subject: Quick Question


	Dear anyone,

I am a secondary English teacher at an alternative high school in Chicago 
forming part of the Puerto Rican Cultural Center. My work parallels a lot 
of what is talked about here, and a good reference from David French got me 
to subscribe to this list.

I feel i am hearing things that touch on so much i have thought about and 
want to share and argue, but i have no touchpoints because you are making 
reference to some basic definitions i dont know. It occurs to me that this 
may be the case with anyone who subscribes, and may cause some people to 
unsubscribe. i would suggest a definition be posted periodically for us 
newcomers, because i for one have never heard this word. Then we can engage 
you.

What is dogme?

Thanks.

Jesse Mumm
Dr. Pedro Albizu Campos Puerto Rican High School
_________________________________________________________________________
Get Your Private, Free E-mail from MSN Hotmail at http://www.hotmail.com.

Share information about yourself, create your own public profile at 
http://profiles.msn.com.


	


	Group: dogme
	Message: 310
	From: David French
	Date: Fr Sep 29, 2000 6:09 

	Subject: Re: Quick Question


	Hi Jesse,

David here. Thanks for posting the message. It will be interesting to hear your
slant on the discussion once you find your bearings.

I'm going to speak partly for the list and group and they can correct me. The
number of regular contributors is small at present, as you've probably noticed,
around half a dozen.

We are all teachers of English, generally speaking as a Foreign Language, a term
I believe is not so commonly used in the States. One of our number, Graham Hall,
based in Newcastle, UK works closer to what would be called ESL in the British
context. He works in a university language centre with overseas students
studying in Britain.

Broadly speaking the other main contributors work in EFL in Britain, Spain,
Korea and Poland.

'Dogme' as a term got us going right back at the beginning. It now lives a life
of its own on this list but the list moved away from it some months ago. (The
list has been going since about March 2000).

Scott Thornbury used parallels with the Danish 'Dogme' school of film directors
in a magazine article to provoke English teachers into examining the way the EFL
industry has seduced teachers into thinking they need to rely on coursebooks,
plus racks of other supplementary materials in various media to do their job.
This over-reliance on published materials has spin-offs into classroom
management, perceptions of teacher and learner role, received wisdom about how
and what should be taught and the necessity of paying considerable sums of money
to take EFL exams, teacher training etc. He invited teachers to return to a
style of teaching in which teachers are 'with' their class; natural, authentic
communication is allowed to emerge which the community of learners (the teacher
and the group) can then stand back and reflect on and draw conclusions about.

The frequency of communications dropped off considerably over the summer months
but may start picking up again.

As far as history goes, five of the main early contributors; Scott Thornbury,
Luke Meddings, Graham Hall, Dan Humm and myself met for a few hours in London in
June. David Kellog, a more recent contributor, has been making up for absence at
the beginning of the list by regular long contributions, often with references
going well beyond the scope of language teaching.

Four of that group of five mentioned above are planning to present a panel
discussion at the IATEFL (International Association of Teachers of English as a
Foreign Language) conference in Brighton in March? 2001. We are also looking at
getting a book out drawn from contributions to the list.

In the last week or so I have asked whether we consider that the list should be
wound up. That is still uncertain.

Earlier the contributors expressed concern that they are white male native
speakers of English and have come out of what I termed the 'UK spawned EFL
industry'. I'm not that bothered myself, as it's not the only teacher
development forum I'm involved in, and participation in this list I have termed
the most valuable contribution to my development as a teacher.

That should give you an idea.

David French

P.S. Jesse, would you send me any thoughts about IDEC Tokyo to my email address.



	


	Group: dogme
	Message: 311
	From: David Kellogg
	Date: Do Okt 05, 2000 2:01 

	Subject: Re: Quick Question, Long Answer


	Jesse:

Welcome aboard.
As David French (not to be confused with the present David, Kellogg)
says, it's a very small group, and so we tend to indulge in too much
insider talk. Every once and a while, though, a salutory voice like
yours intrudes and brings us back to the real world.
Chicago is my hometown, but Puerto Rican high schools are a VERY
different and very welcome perspective for this discussion. In
particular, the issue of bilingual education, the problem of Spanish
language loss as a predictor of economic success (but cultural collapse)
in the States, all of these are very relevant to and thus far completely
untouched upon by, our discussions of minimalist, or "poor" teaching.
It's all very very different, even from Graham's overseas students, and
we are very interested. You will find that throughout our discussions
the key question is always, "can we generalize?", and a work environment
like yours is going to be a key touchstone for us.
In return, let me say that I think we are actually even more
interesting than DF makes us sound. Like any small sect, we have a
number of distinct tendencies. There is first of all pure dogme,
associated with the founder, Scott Thornbury. Scott remains truest of
all to the contradictory, cantankerous and contentious spirit of the
first "dogme" challenge to "take a vow of chastity" he wrote in IATEFL
Issues 153 (unfortunately not available on the Web); elsewhere on the
list you can read his radical "program", which (lest anyone take his
invitation to chastity too seriously) includes a ban on all teachers
incapable of a meaningful loving relationship with at least one other
human being of either sex. Then there is the liquidationist tendency
represented by DF himself, which would like to drop the name dogme, the
association with film, and perhaps even this list and become something
of a meditative staffroom or maybe even a cubicle for purely classroom
concerns (DF will undoubtely contest that characterization....).
My own tendency I would characterize (as Graham has characterized
it) as critical dogme; I am trying to find abstract principles
underlying the dogmatic proposals Scott originally made by a process of
finding ways to break the original dogme rules while still keeping the
Spartan, "poor teaching" spirit.
I do, however, cling to the original film metaphor: the revolt of a
few European minimalists against the Hollywood SFX Titantic III style of
directing. The "dogme" directors used no artificial light, shot on
location, held the camera in their hands, and even renounced anything
that did not involve the here and now. You can check out the website of
the "dogme" group at http://www.dogme95.dk.
Translated into the language of teaching, this film making metaphor
means no CD ROM SFX, no Powerpoint presentations, no global coursebook
(or indeed any commercial coursebooks), classes in whatever location is
required by the class content, and (which point I have trouble with) no
role play or simulation. The teacher is a teacher. The learners are
learners. They interact as themselves.
But as DF said, dogme, or "poor teaching", has outlived the film
metaphor and battened on other ideas. In addition to the usual suspects
of British communicative teaching, these include rather unlikely
sources, for example, the Brazilian theorist of mass literacy Paolo
Freire. Queer theorists, like Sarah Schulman, who contest all "default"
categories and revalorize terms like "queer", "nigger", or in our case,
"teacher-fronted", "poor teaching", and "chalk and talk". My own
influences include Berthold Brecht, who believed that teaching had to
include a moment of alienation, in which all artifice is frankly,
cheerfully, exposed (the only genuine moment in an actor's performance
is when he bows at the end). Graham's latest, as well as the main topic
of this my "regular long posting which goes well outside language
teaching", is Dick Allwright's recent suggestion of "exploratory
practice".
Graham--Allwright was here in Korea last Saturday, giving his
exploratory practice talk. To recapitulate, and for Jesse's sake, his
argument boiled down to this.
Teaching is a public activity BUT
Learning is a private activity.
The two spheres do not visibly intersect; that is, there is no
direct way to link the learning in the private sphere with the teaching
in the public sphere. (This is clearly an extension into the classroom
of the agnosticism about learning Prabhu first raised...)
This does matter, because this false attempt to directly link them
is what "methods" and also administrators are constantly trying to do.
It is the underlying goal in reflective practice, it is what we mean
when we put the ACTION in action research, and it is the reason why
professional development programs put emphasis on trying to make people
better teachers. Plus teachers are made to feel guilty when they go on
doing what comes naturally instead of buying into the latest crazes.
Allwright argues instead that we need to abandon the desire to make
teachers better and instead concentrate on keeping them interested, or
at least keeping them from burning out. We also need to abandon the
desire to make learners learn better and instead concentrate on making
classes productive and active and visibly (that is publically) buzzing.
(Yes, you can see the dogme applications of this coming out!!!)
So: instead of research, he wants reflective activities that are an
integral part of the lesson. The example he gave was groupwork in
Brazil, where learners had a hard time staying in English on task or
staying on task in English. He asked if teachers ever had the students
discuss precisely this learning problem (instead of discussing
hypothetical prizes to non-existent worthy causes, or which of five
people should jump out of a balloon gondola). As an incentive, they
could be allowed to do so in Portuguese. When this experiment was tried,
however, the learners spontaneously (???) did so in English!
I attended Allwright's talk in the company of two Korean middle
school teachers I have been working with every since I arrived in Korea.
When I first got off the plane in Korea, I walked into a classroom,
looked at the size of the classroom and decided that the whole problem
was that learners had no time to speak, and teachers had no time to
teach, because the whole lesson boiled down to a gradually failing
attempt by teachers to ensure teacher-fronted teacher control. I
therefore decided that pairwork was the solution, and we developed a
whole book and a whole program around the concept (including, I am
embarrassed to say, an CD ROM with a movie).
At several times along the way, my Korean colleague, Seong
Seong-deong remonstrated with me. For example, he demanded (and I
agreed) that Korean synopses of each story in our materials should be
provided FIRST, because he pointed out that the story is only motivating
when you can get into it, and most of our learners just let it go by as
irrelevant, because, after all, if it were relevant it would be in
Korean. He also argued that my closed pairwork goals were too ambitious,
and that we should settle for the idea that the goal of each class was
to maximize activities that were in some way related with learning and
minimize those which were irrelevant (Allwright would deny that
distinguishing these is consistently possible).
Allwright points out that for most learners, and particularly for
children, the classroom is not primarily a place where learning takes
place. It is a place where they see friends and interact with them. Thus
he argues that learners often systematically mislead teachers and
under-report their competence; nobody wants to be the clever boy who
always gets it right, if only for fear of being displaced by someone
even cleverer. Better to be the clever boy's best friend. In one
classroom observation, the observer discovered that the central activity
for most of the learners prior to lunch was the reorganization of their
lunch-boxes, through trading the foods they did not want with other
children. From the learner's point of view (and this is why Holliday
refuses to use the term learner), learning is quite simply the least
important thing going on.
Thinking over this, I realize that my obsession with pairwork was
wrong; I should have listened to Seong and allowed much more scope for
small groups and even teacher fronted groups. In practice, of course,
this is what happened anyway. Now, could we have made the process of
coming to this realization an integral part of the lesson, instead of
making it a by-product of our classroom research (and hence a secret to
the learners to this very day)?
I don't know. Allwright is a brave man. I think it takes a kind of
bravery to despair, particularly at the end of a very long and
apparently successful career. It is all a bit like poor Bertrand
Russell, who wrote umpteen volumes of Principia Mathematica, then
thought of Russell's paradox, and had to write the umpteen and oneth
which wrote off all the previous ones. Allwright's schtick has been
founded on the assumption that we can learn something from our learners
by interacting with them; we can know their level better by talking to
them and looking at their interactions than by giving them tests and
running them through rat mazes. Now he says that the information
elicited through classroom interaction is not always reliable either,
and he appears to deny the possibility, upon which his whole career is
predicated, of generalization.All I can say is that he is a braver man
than I am, or maybe just nearer retirement age.
At first, I was inclined to reject "exploratory practice" as
sub-reformist complacency; why think about teaching if you are not going
to change it? On thinking it over, it clearly IS relevant, because it is
about understanding things first, and then maybe decided NOT to change.
This in fact fits very much into the classroom-staffroom level at which
DF and Graham approach dogme.
The problem for me (and I think also for Scott) is the "vertical"
dimension of the classroom, that is, the adminstrators, the school, the
community, the nation: in other words, the connections that the school
has with broader issues SOCIALLY and POLITICALLY. Allwright appears to
be virtually denying the possibility that we can generalize from learner
to learner, much less from classroom to classroom. But the vertical
structure of our education systems requires us to do this; if we don't
do it, then we find adminsitrators, parents, and vicious right-wing
know-nothing bigots like the Hayakawa and the US English movement ready
to do it for us. George W. Bush's comment, "The key question is, 'Is our
children learning?'" is in fact even more ignorant than it appears. And
yet we must somehow make answer.

David (Kellogg)

PS: Just read Scott's reply to Rinvolucri and Arnold in the Teacher
Trainer SIG newsletter. He makes two points: his first one about
"plausibility", I half disagree with; Scott seems more concerned about
plausibility between colleagues than with plausibility with the
learners. The real problem is that these practices do NOT have
plausibility with learners; they often accept them for other reasons
(they paid for the course, they respect the teacher, they do not want to
make a public scene....) The second, though, about therapy, is spot on.
Scott is one of the very few writers around who has the guts to stand up
and say that the classroom emperor is practicing emperorship without a
licence, and with only the scantiest of clothes.



	


	Group: dogme
	Message: 312
	From: Neil Forrest - IH Barcelona
	Date: Do Okt 05, 2000 12:20 

	Subject: Re: Quick Question, Long Answer


	Subject: Brazil Rain Forest
Brazilian congress is now voting on a project that
will reduce the amazon forest to 50% of its size. The area to be
deforested
is 4 times the size of Portugal and would be mainly used for agriculture
and pastures for live stock...
All the wood is to be sold to international markets in the form of wood
chips, by multinational companies...
The truth is that the soil in the amazon forest is useless without the
forest itself. Its quality is very acidic and the
region is prone to constant floods. At this time more than 160.000
square kilometers deforested with the same purpose are abandoned and in
the process of becoming deserts.
We cannot let this happen. Copy the text into a new email, put your
complete name in the list below, and send to everyone you
know. (Don't just forward it cos then it will end up with rows of >>>'s
)
If you are the 100th person to sign please send a copy to:

<mailto:fsaviolo@o...>fsaviolo@o...
Thank you.

1. Oscar Cabodevila Pillado - Tarragona, Catalunya
2. Cristina Comabella Xucla - Barcelona, Catalunya
3. Lluisa Campos Brull - Barcelona, Catalunya
4. Elena Llobet Campos - Barcelona, Catalunya
5. Albert Llobet Campos - Barcelona, Catalunya
6. Oriol Llobet Campos - Barcelona, Catalunya
7. Pilar Guardia Rocamora - Barcelona, Catalunya
8. Pilar Jara Velencoso - Barcelona, Catalunya
9. Joana Caldés Tapias - Barcelona, Catalunya
10. Esperanza Sanz Marin - Barcelona, Catalunya
11. Joan Miquel Pellejà Pellejà - Barcelona, Catalunya
12. Núria Vilanova Karlsson - Castelldefels, Catalunya
13. África Lorente Castillo - Castelldefels, Catalunya, España
14. Enric Riverola Castelldefels, Catalunya
15. Jesus Vidal Barcelona ,Catalunya.
16. Joan Antoni Afonso i Buch, Catalunya, España
17. David Clark - Barcelona, Spain
18. Neil Forrest - Barcelona Spain



	


	Group: dogme
	Message: 313
	From: sthornbury@w...
	Date: Do Okt 05, 2000 7:02 

	Subject: Catching up


	Hi all,
I've come back from Mexico to find a pile of dogme (no pun) and 
have been wading through it. I thought we (i.e. the egroup) were on 
our last legs - apparently not. Now I am on MY last legs, in bed 
with a flu - no doubt contracted on the plane. For my sins I am off 
to Australia on Tuesday - to do a plenary at the National Elicos 
Conference in Perth, as well as a workshop called "Teaching 
Unplugged". Hence a renewed interest in the Dogme postings.

David K, my heart sinks when I open your enormous and dense 
postings but then my spirits are restored by your brilliant insights 
and analogies - I am curious (but gratified) that you consider 
yourself part of the group, when you started as one of its more 
public critics. I now understand you better - you capture your 
stance well when you say: "I am trying to find abstract principles 
underlying the dogmatic proposals Scott originally made by a 
process of finding ways to break the original dogme rules while still 
keeping the Spartan, "poor teaching" spirit."

I'll drink to that. Dogme has come a long way since the original 
lonely impulse of delight compelled me to do that semi-frivolous 
piece in the IATEFL newsletter. It has deepened and broadened, 
but is still true to some barely defined principles of "poor 
pedagogy". (The exercise of defining these principles to Jesse has 
been a useful one, no?)

But I am still worried (in a sort of Dick Allwright-ish way) about 
questions of genealisability and context. In Mexico a school 
Director of Studies asked me, "Apart from grammar, what else are 
you into?" I wanted to say: a) I am NOT into grammar - I have just 
been typecast that way; and b) I am into a poor pedagogy. But the 
question was posed to me on the 42 floor of the World Trade 
Centre, where I had just done a workshop to a group of elegantly 
coiffed Mexican señoronas who happen to be English teachers, 
and from where there was a breathtaking view of the world's largest 
megopolis in all its teeming diversity, and where notions of poverty 
are not to be treated frivolously. The improbability as well as the 
difficulty of explaining what a poor pedagogy was in that context 
dumbfounded me, so I mumbled something about classroom 
interaction, and scuttled off to where the drinks were.

What else interested me in David K's latest postings? Here he is 
being very true to the original Dogme spririt:" we need to tear 
ourselves away from the lure of the video and the CD ROM and 
make lesson plans that are vehicles for direct, person-to-person, 
child-to-teacher and child-to-child interaction". Neat and 
passionate.

But I don't understand this reference: "Starting lessons in lockstep 
(Scott's chants and jingles, for me not part of the lesson proper) by 
presenting material to everyone at once is brisk, snappy, and 
democratic...."

Nevertheless, I like the distinction between "chant"and "chat", if we 
take the former to be language play (in Guy Cook's sense) where 
the focus is on the language, in a non-instrumental, playful sense 
(not simply mindless drill either) and if "chat" is language use, 
where the language is no longer the object of attention - we talk 
"through" it in the same way we can't see the window we are 
looking through (a metaphor used by Cazden in her book Whole 
Language Plus which I am reading at the moment). It goes back to 
Luke's (or was it David's rolling ball image. Cazden uses the 
metaphor of twin tracks and "instructional detours": "The idea of a 
detour preserves what I believe to be essential: the prior 
establishment of a main road of meaningful language use, to which 
the detour is a momentary diversion when needed". You take the 
high road and I'll take the low road....Cazden's context is child 
literacy teaching in L1, but her notion of instructional detours 
captures the form-focus now considered essential in task-based 
learning (see Skehan, and so on). DK again: " Every lesson should 
contain BOTH styles in contrast: a more interaction based 
segment laid in relief against a more materials based segment." I 
agree.

The alternation of chat and chant is echoed in both David F's and 
Graham's cycles of ease and tension: "it becomes something of a 
chicken and egg situation - is it because I become tense and the 
dynamic struggles or vice versa, or a combination of the two in a 
viscious circle?" (GH)

But the DK goes on: "Learners know, or anyway think they know, 
that the responsibility of the teacher is not to maintain a 
conversation; it is to present, practice and enable the production of 
the language that learners' need, not just here and now, but there 
and then and where and when. As DF suggests, the teacher may 
well feel stress upon assuming this latter, responsibility; he/she 
may feel it "inauthentic" and may feel more comfortable with the 
former role of maintaining conversation."

But does DK seriously think that the teacher's primary role is to 
present, practice and enable production? Doesn't thsi run contrary 
to Allwright's sceptical stance (which I assumed David shared) i.e. 
"Teaching is a public activity BUT Learning is a private activity. The 
two spheres do not visibly intersect; that is, there is no direct way 
to link the learning in the private sphere with the teaching in the 
public sphere. ..."

Isn't the nearest we can get to intervening in the learning process 
simply providing optimal conditions - or, as van Lier puts it - 
"affordances"? Have to quote Leo again:

"knowledge of language for a human is like knowledge of the jungle 
for an animal. The animal does not ‘have’ the jungle; it knows how 
to use the jungle and to live in it. Perhaps we can say by analogy 
that we do not ‘have’ or ‘possess’ language, but that we learn to 
use it and ‘live in it’ […] We ‘learn’ language in the same way that 
an animal ‘learns’ the forest, or a plant ‘learns’ the soil..." (2000)

This ecological view, in which language is an emergent property, is 
more in tune with a cyclical chat and chant, or main track and 
detour, view, than the interventionist, PPP one implied by DK - or is 
he simply saying that this is what students expect?

Again, David says "We need to present language in real discourse 
contexts". Maybe we don't need to present language at all - we 
simply need to provide the real discourse contexts themselves. 
(This is the basis of the whole language movement - see Cazden 
above - I know that this perilously close to Krashen-ism, and I am 
about to read - and review - a pamphlet he wrote last year called: 
"The Arguments against Whole language and WHY THERY ARE 
WRONG" - emphasis in original!))

Presentation (making a "present") of language "MacNuggets" 
smacks of dependency, transmission, and Freire's banking model 
of education - learning as making "deposits" - all at odds with 
social constructivist and ecological views of learning, I would have 
thought.

But David continues: " ...That means using the lives of the learners, 
as we find them, in the classroom. We need to find a power that 
will project that language to unreal discourse contexts, the hopes 
and dreams and furthest reaches of the learners' future needs. That 
power is not there in the teachnology (sic), or the materials. It's not 
there in bullying teacher authority or smarmy teacher personality. 
In fact, it's almost nowhere to be found. But it's what we all learn 
and teach for." Yes, three cheers. 

Motivation - why hasn't anyone really talked about that? David 
alludes to it, in paraphrasing Dick Allwright: "We also need to 
abandon the desire to make learners learn better and instead 
concentrate on making classes productive and active and visibly 
(that is publically) buzzing." Total agreement. Peter Brook, to revert 
to theatrical analogies, is quoted as "admitting to moments in any 
rehearsal process when the only useful things to tell the actors are 
"Speed up", "Get on with it", "It's boring" and "Vary the pace"" 
Teacher trainers will sympathise.

But the real antidote to boredom is empathy, as David suggests. 
Another of my favourite quotes: "Motivation is the feeling nurtured 
primarily by the classroom teacher in the learning situation. The 
moment of truth - the enhancement of motivation - occurs when the 
teacher closes the classroom door, greets his students with a 
warm, welcoming smile, and proceeds to interact with various 
individuals by making comments or asking questions which 
indicate personal concern". (Finocchiaro) 

David's Arabic teacher in Tunisia - well, we all know the type - 
Robin Williams on roller skates - does not seem to be the teacher 
that Finocchiaro describes. It has a lot to do with discourse control 
- not letting it go - and power. The "sickness to teach" (Charles 
Curran) manifests itself in wondrous ways. As DK says: "the 
quality of teacher empathy calls us to many improbable roles, and 
only on the basis of empathy is real interaction possible".

But later, David K says: "Grammar, and grammatical paradigm 
learning, can in fact [be] empowering, because it is the part of the 
language which is productive, which allows us to be creative, 
original, paradigm stretching and cliche-breaking. Without it we are 
reduced to repeating whatever the teacher has told us".

I've heard this nonsense before - the generative potential of 
grammar - but this way madness lies - the argument, so neat and 
"obvious" is flawed if it only takes into account linguistic but not 
psychological and sociological factors in SL learning. The fact of 
the matter is that the Headway Intermediate syllabus does not 
match in any way except an accidental one the pscyhological and 
sociological determiners of language learning. Nor, of course, does 
any syllabus of discrete items - but the learner's language (I mean 
his/her L2) is probably more reliable and more relevant starting 
point than John and Liz Soars' language. 

Finally, I am a little embarassed that anyone has read my 
response to Mario and co on affect. I should have known better not 
to respond, but let them fight it out between them. The stuff on 
plausibility was, as DK says, pretty stupid. But thansk for the final 
pat on the back: " the classroom emperor is practicing 
emperorship without a licence, and with only the scantiest of 
clothes".

Well, its been a long time since I posted anything, so forgive me for 
the length of this one (if you've made it this far) - bet *you* haven't, 
Karl. Perhaps we should draw up some rules - on length and 
density???? Nothing that you can't read and digest during your 
tea break?

Anyway its back to bed for me.
Cheers Scott
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	Scott:
I thought I might make reply to Rinvolucri, as the TTSIG newsletter
invites. Tell me what you think of this:

A great deal of the attack (TTSIG 2/2000) on Scott Thornbury's
excellent review, "The Good, the Bad, and the Loony" is pure ad hominem
("ugly...scatological..."). This quality is rather disingenously
disguised, in Mario Rinvolucri's case, by unsolicited free-sample
psycho-analysis ("...in his divided incongruent state of mind...stuff he
does not have to recourse to when he is writing well and emotionally
congruently...").

Pace Rinvolucri, the reference to Michael Berman's writing in IATEFL
Issues was a legitimate attempt to show the reader the relevance of the
volume under review. Scott asks what the shaman would do if a learner
did undergo a major catharsis. Here in fact is what Berman says:
"If any of the participants seem to be a bit 'spaced out' after a guided
visualization, holding the neuro-vascular points on the forehead, the
emotional stress release points halfway between the eyebrows and the
hairline, will stimulate the flow of blood to the front part of the
brain. This will activate the area of the brain that we use when making
decisions, away from the back brain which relies on old memories and
past experiences, thus helping the subject to regain control. (II 152,
p. 5)
This is not medicine but phrenology. No matter, the teacher has no
business practicing either. Teachers and reviewers, however, have every
right to ask how this clear abuse of authority made it into the language
classroom; it Berman who opines that it is justified by reference to
affective factors.

I recently attended a genuinely "shamanistic" approach to learning
which eschewed an appeal to affective factors. At a site in Daegu, a
Korean shaman climbed a tower of knives and spoke in a trance with the
souls of the dead. As an acolyte interpreted her words, her followers
stuffed the mouth of a dead pig with ten thousand won notes, in the hope
of divine intervention to aid their children through the rigorous
college entrance examination (in which English proficiency figures very
large).

All approaches to learning, including this one, necessarily make
reference to theory. Korean shamanists believe that the souls of the
dead transmit the accumulated knowledge of the ages. What we need to ask
ourselves is: how does that theory make reference to data, and what does
that theory imply for practice? (For example, how did the souls of long
dead ancient Koreans come to be proficient in English?)

Similarly, when teachers make reference to psychology, they need to keep
in mind that there are two very different traditions in psychology,
which have different bodies of supporting data and very different
associated practices. One, the sort associated with advertising,
psychometrics, and of course education, takes whole populations, or
samples of a population, as the object of study and tries to describe
and if possible explain normative behaviour. The other is clinical
psychology, which is much more interested in "abnormal" behaviour of
maladjusted or pathological individuals. It is also more interested in
treatment than in description and explanation.

If we take clinical psychotherapy as a legitimate basis for our work we
need to frankly acknowledge the theoretical implications. One, which
Berman makes explicit, is that our learners are emotionally not whole
people. One might justify this extremely patronizing and demeaning view
by saying that it is metaphorical; emotional wholeness is a kind of
metaphor for linguistic competence. But as Vivian Cook points out, one
and a half, or even one and a tenth, language competences is still
greater than one whole, which means that in terms of multi-competence
every language learner is in fact more competent than the mono-lingual
English native speaker (often found in the teacher's role!). No, this
will not do; no theory that presents the language learner as abnormal or
pathological or in need of therapy corresponds to the reality of the
learning situation. Such theories merely confirm native-speaker
(specifically, American) views of normative behaviour.

Although the clinical approach is more interested in treatment then
description, we still also need to look carefully at what the "therapy
metaphor" implies for our attitude towards data. Perhaps one of the
reasons that NLP does not make it onto the "radar screen' of Richard
Schmidt (who is, after all, the subject and object of the most important
attempt to date to link input, acquisition, noticing and affective
factors in a longtitudinal study, the Schmidt-Frota diary study) is that
Schmidt is concerned with testing theories against data, and NLP does
not make many claims about language learning that can be so tested. But
here is one claim made by NLP guru Jane Revell .
"Have a good laugh. Go on, do it now, just for the sake of it. It will
do you a power of good. Apart from stimulating the cerebral transmitters
responsible for alertness and memory, laughing produces endorphins
(happy hormones)." [p. 42]

Now, I have just, in the safety of my office, tried this experiment of
laughing at nothing, as well as her suggestion to "make a note of three
times when you will take a deep breath in the next 24 hours", and
contrary to her claim, I cannot see an immediate difference, either in
my Korean proficiency or in my stress over learning the language. But
even if I did (after all, alcohol is known to produce immediate results
in both spheres), I would need to see evidence that these were
long-lasting. And even then I would want to know something about
generalizability to other learners and I would be skeptical of the
causal link being implied.

Of course, under such rigorous skepticism, no teaching practice can
prove its superiority directly by reference to data. But it doesn't
follow that data is irrelevant, or that only satisfied consumer
testimonials are relevant. (Mario Rinvolucri doesn't deal with the
obvious problem that such testimonials can be bribed and coerced, that
learners pay for courses, don't want to cause trouble, and frequently
don't know the assumptions behind the methods they are subjected to). To
link practice and data, we require the mediation of theory. We need
teaching practices that support themselves with plausible theories, and
that plausibility must include being at least not totally disproved by
data.

Mario Rinvolucri may dismiss this (as he does Schmidt) with a remark
about "the meanderings of EFL so-called applied linguists". This kind of
militant know-nothingism may, as Widdowson remarks, "have the
groundlings rolling in the aisles", but in the long run it's a real
disservice to the learners. Scott is blowing the whistle AGAIN, Mario;
this time at a very real form of child (and adult) abuse in the language
classroom: a theory which treats him/her as less than normal or whole,
and a practice which administers "therapy" without controls or licences.
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	Scott:
Thanks for reading--just wanted to check on the Rinvolucri reply.
I'll bung in a slightly better version; it still reads a little densely
to me, but I have to choose between too long and too dense..or else
leave the field to R's strident sound-bite philistinism.
(I think the American elections are having a bad effect on
everyone's language as well as their intellectual habits. Mario R says
"meandering" when he clearly means "maundering", and the sentiment
itself is straight out of George W. Bush ['This guy is great with
numbers! He knows a lot of numbers!"])
Which brings me to rules on contribution length and density. Very
well, but only with the caveat that the first rule in dogme is that all
rules may be broken. It isn't possible to seriously discuss, for
example, the relationship of psychology to foreign language teaching, or
poverty appropriate methodology and minimalist teaching, in pithy
little sound bites, as if this were a preseidential debate. The
distinction between a sound bite and a serious contribution is really
something only the contributor can decide for himself/herself.
I think that any mandatory restrictions on length and density need
to be imposed at the receiving end and not the producing end. This is a
resource; like a library, and people do not have to read every book to
use the library. That's why God made the "delete" button on your
computer.
That said, I'll try to make brief reply to "Catching Up".
Appropriate methodology is partly about being able to consistently
distinguish between "is" and "ought". When I say that learners know, or
think they know, that lessons are about PPP and not about free
conversation with the teacher, I am talking about the situation that IS
in my classroom, and what my learners necessarily think about teaching
after fourteen years in a highly Confucian educational system, about
half of which was spent under a very unpleasant authoritarian
dictatorship.
But I think the kids are not far wrong, and I am not so far right;
PPP is not as far as we think from what OUGHT to be, and task based or
even interaction based work is not as far as we think from PPP. We
mustn't forget that the PPP model aims at PRODUCTION, and that core of
it is the idea of lengthening the rope connecting the learner to the
teacher and the input to the output until it actually breaks. Brumfit,
in his proposed "deep end" lesson, simply puts this goal first; and that
this is very close to what we do in a dogme lesson. Similarly,
proponents of task based methods often forget that a task has to be
presented to the class, and very often partially demonstrated (Prabhu's
"pre-task"). PPP is far too simple to be a good description of the
relationship between language input and language output, of course. But
it's a pretty good description of the cycles of presenting,
demonstrating, and then getting kids to tackle a task, and Brumfit's
"deep end" model is really a direct descendant. Do I seriously think
that "the responsibility of the teacher is not to maintain a
conversation; it is to...enable production"? Yes, I seriously do.
And no, I don't share Allwright's agnosticism, and I'm not even sure
he really does. Learners actually do learn; this week my students are
doing something that they couldn't or didn't do last week. We cannot
explain it yet, but that does not mean it is inexplicable.
Van Lier's comments are very compelling, not least because they
clearly imply a return to Saussurian linguistics, with a concern for
social *langue* rather than psychological *parole*. Mind, the way we
regard language does not directly influence the way we teach it; a
jaguar teaching its cub to "have" the jungle might well use a PPP
methodology.
My remark on the liberating power of grammar is not mine alone (I
really agreed with Ridgway's criticism of your position back in the old
IATEFL newsletter in 1998). That way lies not madness, but Widdowson:

"...(G)rammar is not a constraining imposition but a liberating force;
it frees us from a dependency on context and the limitations of a purely
lexical categorization of reality." (Aspects of Language Teaching, p.
86)

Those are very fine words, and I subscribe to them. More, in this age
when corpus linguistics, the lexical approach, and (last but not least)
"affective" methods all risk increasing learner dependency on the
teacher rather than lengthening the leash until it breaks, these fine
words need to inscribed somewhere. One of the aspects of the grammatical
syllabus which you point to, the attempt to turn it into discrete items,
as in Headway, can be seen as an attempt to lexicalize grammar. Enabling
production means, among other things, grammaticizing lexis.
On "chants and jingles". I was referring to your article in ETP,
"Complexity, Accuracy, and Fluency", where you include these as fluency
practice. But on thinking it over, I see you are right. The key
distinction is not simply "chat" and "chant", but "noise" and "news".
The greater the news burden of the language, the less we can concentrate
on noise; the more we chat, the less we chant. But chanting is part of
the lesson if not the goal; introducing it at the very beginning, as I
often do (get it out of the way!), is an obvious form of PPP, while
using it at the end, to round off the lesson (as my students like to
do), is much more deep end.
Hope you conquer your flu before Australia. Oh, Brighton. I doubt
it; it's the beginning of our term. But I'm not very good at planning.

Best,
DK


PS: Definitions for Jesse:

PPP means Present, Practice, Produce. The basic idea is that every
lesson consists of a teacher fronted presentation, practice (in chorus,
individually, pairs) and then opportunities to produce the structure
where the prompt is disguised or indirect. You can see the cold clammy
hand of behaviorism, stimulus and response, at least on the first part
of the lesson, with the whole idea of gradual immersion and the obvious
terror of error. Chris Brumfit, now of Southampton U, criticized it that
way, and suggested throwing the kids in the "deep end" of the swimming
pool, watching 'em flounder, and then throwing them a language life
line.

DK
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	I have no problem with Widdowson's "liberating" view of grammar - 
who wants to be shackled forever by pidgin and babytalk. I am 
simply suggesting that the process (acquisition of grammar) 
cannot be induced from the product (native speaker competence) 
any more than the process of making an omeltte can be induced 
from the thing served on the plate. Working backwards is not the 
way to work forwards - towards the production that, I agree, is the 
goal. Even the title of their series "Head-way" implies that language 
learning is largely an intellectual puzzle of fitting cold bits of 
cooked egg together in the hope that - hey presto! an omelette. But 
Headway is the Hard way. What learners learn from Headway has 
to be inspite of - not because of - the grammatical syllabus to 
which it is steadfastly pinned.
Your attemtp to fit the round peg of Task based learning into the 
square hole of PPP doesn't work. Even though *tasks* may be 
presented, the language that emerges from the tasks is not a 
foregone conclusion (except inasmuch as any task involving 
language presupposes certain generic contextually contingent 
linguistic features). But essentially, a TB methodology is a reactive 
one, while a PPP methodology is a pre-emptive one: today is 
Tuesday so we're going to "do" the present perfect. On wednesday 
you can then show me that you have *done* the present perfect. 
(Faint hope). Of course I am talking in purist terms, ignoring the 
way that TBL has been watered down and turned inside out by 
books like Cutting Edge.

David, I was joshing about length. Anyway, its not the size, its 
what you do with it. And I also admit to a Bush type blooper - using 
"ingenuous" in my review when I meant "disingenuous" - deeply 
embarrassing.
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	Subject: Crit ped, 1926 style


	Those of you who might be interested in a dark family secret 
should have a look at this page on the Internet

http://www.stuff.co.nz/inl/index/0,1008,420536a1902,FF.html

If you can't get there direct, try www.stuff.co.nz, then click 
Manawatu, then Features, and choose the story "Spare The Strap"

Cheers, Scott
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	Subject: Where to start?


	Hi

The work is piling up and the list is kicking off again - how to fit it all
in?

I've not read the latest batch in any detail, but am, of course, delighted
that the Allwright stuff is kicking around. Meanwhile, just one point for
DK. I don't think Allwright has ever really said learners learn nothing in
the classroom - it's just that it's so hard to predict before hand and then
to find out afterwards. The argument goes that, in the short term, they
don't even know themselves. Sure they can write down/tell you what they
think they've learned, but their impressions/memories of this might well
change from day to day. In a diary exercise I did, for example, students
freely changed their opinion of what had gone on in the classroom between
immediately after the lesson and the following day. Which was 'true'? Who
knows? And really, does it matter? (Well it obviously does if you belive
that the syllabus and language can be pre-ordained). 

As a result, I think Allwright's position is far closer to 'they learn
something in spite of the teacher' which Scott mentions. It's a bit gloomy,
but... 

Apologies for the half-baked nature of the argument (and lack of classroom
examples!); hopefully, (much) more later on this (and on the new semester's
classes).

Cheers

Graham
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	Subject: Is this dogme?


	Hi

Is it possible to 'dogmetise' when the class focus is EAP/academic writing
skills? I've discussed this before, but thought I'd put up this afternoon's
lesson for interest (and comment).

A class of only 6 (at the moment, the rest are stuck in transit with visa
problems, so I understand), who are studying on an MA Studies in Education.
3 women from China, 3 from Saudi Arabia. Last week we negotiated what they
wanted to do this semester (more on that later), which largely revealed a
wish to understand UK academic writing conventions and develop their skills
in this area. This would involve an thinking critically about stylistic
issue as as well as the nitty-gritty of linking ideas, paragraph fromation
etc. Ability-wise, their level isn't great certainly no more than IELTS 5.0
(sub-Cambridge First certificate level/TOEFL 530-ish I think), perhaps
less(despite being on an MA... no comment from me on this point).

Last week, one of the leaners gave me a piece of writing which was
problematic in the style which tutors are looking for here ('I want to talk
about...', 'we want to get confidence and power...' etc). It also had pretty
major grammatical problems (e.g.as a sentence - 'Help student do everything
well in different fields'). I had encouraged the learners to give me any
work they wanted to form a basis for future classes, and they seemed to
quite like this idea.

Based on last week's negotiation, I wanted to provide the learners with an
very brief overview/awareness raising of style; work a little on her
accuracy (practice prrof-reading etc); and use the learners' work (obviously
directly relevant to her, and the topic was relevant to the rest of the
class). 

Therefore, I reformulated her writing into a couple of clearer and more
'academic' paragraphs. We then used this as a dictogloss (I read it once and
the learners listened for contect, and a couple more times whilst they took
notes content, and if they were ready, language). In small groups, they then
formulated into short academic-style, grammatically accurate texts (helpting
each other and with help from me). The texts were then shared, and any stray
language problems were looked at and discussed (most notably, how to make
generalisations using no article plus plurals). The language they had
written become the basis for discussion - we didn't look at their
problems/difficulties in any great detail at this point (future lessons I
think), but raised awareness of areas to look at.

They were then given a copy of the reformulated text which I had read out,
and asked the following questions:

>How many personal pronouns are there and why? (highlighting the absence of
such words in this kind of writing)
>How many linking words are there? What are they? (typically quite a lot)
>Does the text use words like 'always' and 'all', or does it use words >such
as 'usually' and 'most'? (highlighting the hedging of opinions)
>Can they find any gerunds and participles (which seem to me reasonably
prevalent in academic writing, rather than verb clauses)

Having discussed the style required, I finally asked them to put away my
reformualted text and gave them the learner's original peice of work - same
topic, same content, but pretty difficult to correct. I had highlighted most
problem areas, but asked them to proof-read it and improve it wherever
appropriate. This proved to be pretty successful. 

Clearly, the lesson did use materials, but these were from the learners
themselves, and as much as anything, this was a lesson about language
itself. As I've said before, my EAP lessons do tnd to be language awareness
lessons. And although there were only a few learners in this class, I think
it would be an appropriate lesson for far bigger classes, and will be trying
it out with them soon.

There is of course the question of exposing the student whose work it is,
but I hope that the classroom is that'safeplace' that we've mentioned
before. With all the students were at the same level, it didn't seem too
likely that anyone would be too exposed by showing areas of language which
they needed to improve on.



Cheers

Graham
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	Subject: Listening to the teacher


	Hi again,

A couple of weeks ago DK wrote about a 'him, him, him' teacher, and noted
that:

> we also need to protect classes against ourselves; hedge against reliance
on teacher talk and personal leadership and charm...< 

I agree with everything in the message, especially, as David continued,
making of things explicit to the class and commenting on them. I think this
relates to something Scott said in London, about talking about language and
language learning as a fine starting-point for 'chat', and also Dick
Allwright's Exploratory Practice ideas. 

As I've mentioned before (that's becoming a bit of a stock phrase!), the
first class I have with a new group of learners is usually spent discussing
how they see language learning, how they themsleves prefer to go about
language learning, leading to the kind of things they would like to look at,
and finally onto a negotiation of specific topics which they wish to cover.
I can see flaws in this approach, as the learners themselves might not know
enough about themselves and language learning (I don't mean that to sound
patronising and will return to it later). However, it's quite a nice start
to a course, and is intrinsically interesting to everyone. It also raises
learners' awareness of how much they outside of their 2 or 4 hours a week in
a class (whilst they are in Britain).It's also only the start of their input
into the course direction, as the continue in the same vein reasonably
regulalry throughout the semester. 

However, last week, when discussing with the learners what they wanted, what
they needed, and how they wanted to go about achieving this (first lesson
'negotiation'), one class stated that they wanted quite a lot of 'listening
to the teacher'. I was quite surprised, as usually the outcome of the
initial course negotiation is reasonably predictable, and this was the first
time I'd ever heard this requested. I thought it might only be one or two
learners, but it turned out to be a sizeable and steadfast proportion (in
the face on my teasing 'do you really want to hear my opinions about English
football every week?' challenge). I'm a bit out of sync with the latest
teacher training tends, but when I was starting, TTT was always recommended
to be a minimum (I've heard it's come in and gone again since -
bandwaggonism?). I've changed my opinion (several times) over this, but it
still came as a bit of a surprise to hear it being asked for. 

Various points come to mind. Firstly, of course, the learners want this in
combination with other activities/types of teaching (linking back to David's
point (in the same message) about dogme teachers being able to teach in a
variety of ways and choosing dogme not out of neccessity ('cos we can't do
anything else), but out of a reasonable and principled decsion-making
process. Secondly, however, it would provide an ideal lead in to 'chat' and
'communiation', which is where we started this dogme discussion quite a time
ago. (I haven't quite decided yet where to take it, and will keep you
updated).

However, I think more serious issues might be at stake. There is the
question of how aware learners are of themselves and language learning. I
don't mean this as the possibly patronising 'well they haven't thought about
it before, and I'm the professional' (although this might be true). More
importantly, and it comes down to what I wrote yesterday, and where many of
Allwright's problems with academic/university reseachers going into other
people's classrooms. If you ask people what they think., is this what they
really think; is it what they will think tomorrow; by asking them to think
are you actually creating an idea that perhaps wasn't crystalised/didn't
exist before etc. This seems to lead to the whole area of both consciousness
(Richard Schmidt) and Social Construction (Burden and Willimas was a nice
starter which I read). I think the latter is perhaps even more relevant to
dogme '.... experiences and the ways in which individuals make sense of
those experiences in such contexts '. If we're talking about an
interaction/communication based starting point for teaching, then this is
perhaps an area to consider. How do people percive what's going on, and how
does it affect their learning?

Anyway, I'm starting to ramble. However, the question I have to contend with
when negotiating/communicating the course beyond matters of 'purely'
teaching and learning the language itself, is how we as a class should act
on what people say. Is face value enough? Surely it has to be, but then...

I'm running out of time, and shall try be more succint next time.

Cheers

Graham
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	Subject: On a roll


	Hi again,

David (K), I'm slowly making my way through your discussion of Allwright.
You pull his argument, which I've always introduced in bits and pieces (and
missed bits out) into a coherent whole (and I'm glad you are coming round to
the Exploratory Practice idea!). I'm not sure about his bit though:

>why think about teaching if you are not going to change it? On thinking it
over, it clearly IS relevant, because it is about understanding things
first, and then maybe decided NOT to change. This in fact fits very much
into the classroom-staffroom level at which DF and Graham approach dogme.
The problem for me (and I think also for Scott) is the "vertical"
dimension of the classroom, that is, the adminstrators, the school, the
community, the nation: in other words, the connections that the school
has with broader issues SOCIALLY and POLITICALLY. Allwright appears to
be virtually denying the possibility that we can generalize from learner
to learner, much less from classroom to classroom.<

The idea of moving back to the classroom-staffroom level would seem to be
fairly politically to me, in a kind of anarachistic way. It is a shift in
who sets the agenda, who sets the syllabus, and a reallocation of power. It
might have been be possible to accuse Allwright of being an ideas man,
living in a dream-world and ignoring the reality of existing schools and
syllabuses were it not for the fact that he has actually been involved in
advising (rather than setting up) groups of interested and motivated
teachers who share similar teaching (and social and political)environments
and locations (but work in different schools). As I understand it, he argues
that it is vital for such teacher groups to remain outside the
schools'/education authorities' remit - that once you tell a teacher 'get
yourdself into an exploratory practice group ', it loses much of its impetus
and interest (back to the idea of teaching and teachers being interested
which I mentioned a some time ago (that phrase again) and DK noted in his
review of Allwright). 

In addition, it seems to me that localism inherent in such groups goes some
way towards being able to meet the social and political broader issues. This
is what I meant earlier when I said it's kind of anarchistic. Maybe it
challenges the political/economic/social orthodoxy (capitalism, whatever you
like), maybe it doesn't; but the opportunity to do so is there if learners
and teachers want to. This, for me, would be democratic. It's finding your
own ways in your local environment through sharing your experiences with
people in a similar situation (and is why I like Holliday's localism idea).
This, to me, is reminiscent of both what we have talked about on this list,
and the process of talking itself.

Linking this to generalisability, if we can't generalise from what we think
we may have found out in one place (or if possibilities for generalisation
are limited), then teaching communities might be the only way forward.

In my last e-mails, I have written about worries concerning how to interpret
what people say in lessons and write in diaries. I believe that if what
people say and write at one point in time is so open to doubt, it is
difficult for it to be generalised into far-reaching conclusions. What
people say and write can however, however, become a focus of the classroom -
a tool for and step towards learning ( which sounds a bit like Dogme to me) 

Enough!!

Cheers

Graham



	


	Group: dogme
	Message: 322
	From: G Hall
	Date: Di Okt 10, 2000 7:54 

	Subject: RE: Reply to Rinvolucri


	Hi,

I haven't Scott's original, but DK's review and previous reading
of/listening to Rinvolucri gave a reasonable flavour, and there's a couple
of points that have niggled me for some time.

My problem is with the "guru" thing (which strikes me as similar to the
bandwaggon thing). (I realise the term may grate, but I can't think of
anything better after such a rush of messages). It is not what Rinvolucri
says per se that bothers me (tho' it might well do), it is that fact that it
is listened to so uncritically. I don't know too much about such things, but
it strikes me that in any presentation (or even book), an awful lot of work
and understanding has to be compressed into a short space of time. Of course
things are glossed over. However, these are often the very things that, if
not challenged, should at least be questioned. I feel that (and this is
perhaps a rather ill-informed view) whilst Rinvolucri clearly knows his
stuff (whether you buy it or not), others follow too unquestioningly. In my
limited experience (the usual caveats - Western, native-speaker etc.), there
are not enough teachers prepared to think more critically and challenge what
they are told. This may well be understandable (time pressures etc.), but it
strikes me as being a shame.

At present, many within ELT tell us to 'be suspicious of researchers'
(because they are not teachers). My doubt surrounding some research in my
last posting was, I hope, slightly more valid. I feel we should be perhaps
reasonably suspicious of most things we're told. Be guided, sure, but then
find out and confirm it for myself (although how not to reinvent the wheel
is another story...). 

Which brings me back to what we've (or is it just I) have been talking about
(funny how things come round in a nice circle)-the possible need to
communicate with teachers and learners who share and come close to
understanding our own situation (i.e. back to the local). And the need for
teachers to develop critical skills to find things out for themselves
(instead of having the wide gap between teacher v researcher which is often
talked about).

Cheers (for the last time today)

Graham



	


	Group: dogme
	Message: 323
	From: David Kellogg
	Date: Mi Okt 11, 2000 12:27 

	Subject: Re: Where to start?


	VERY briefly, Scott: What you say about deducing TB from PPP is
absolutely true. But I deduced it not directly from PPP but rather from
Brumfit's deep end model, which in turn is traduced from PPP.
We often reinvent the wheel in teaching; it is the inevitable waste
of effort inherent in the a-historical dumbing down of teaching that
Rinvolucri and etP is so into (have you SEEN the latest issue? Is there
any more loathesome, more noisome publication in the profession?).
Unfortunately, the second invention of the wheel is sometimes even more
square than the first. I think for dogme purposes, the deep end lesson
may be a better model than task based teaching.
A lot of what is wrong with Krashen can also be said to be wrong
with Prabhu. In practice TB, in Prabhu's form, is very uninterested in
learner output (and even Brumfit pointed out that this was so
unpredictable as to require lesson planning "with nerves of steel"). But
learner output is the very CORE of a dogme lesson and also of a deep end
one. In a sense, our dogme model is much closer to Brumfit, nerves of
steel and all, than to Prabhu.

VERY briefly, Graham. We all agree that the link between teaching and
learning is unknown. Allwright's despair lies in the fact that he
basically says that it is unknowable, and we need to stop trying to know
it.
Actually, his main evidence is a study in which about 14% of what
learners appeared to "learn" from a lesson did not appear on any
transcript or video, and of the 114 odd things that the students said
they did learn, only about thirty percent had more than two people
listing it. But that means that most of what people did learn was there
in the lesson, and quite a few topics were listed by quite a few people.

From this we deduce that the effect of teaching is basically unknowable?
I prefer Jakobovits:

"That people learn is a fact of life. That people teach is an
interesting hypothesis."

I think if it were an unproveable hypothesis, it would not be
interesting.

More later: I think there is a fundamental contradiction between the
belief that learning processes are unknowable from teaching processes
and the strong belief in the output hypothesis (Swain), noticing the gap
(Schmidt), and the separation of complexity and fluency (Skehan) etc,
upon which dogme is really founded.
I also think that GH is assuming an anarchist bent in his discussion
of the vertical dimension which I do not share. Vertically, I remain
very much a Marxist. Marxists believe in workers control of production,
but they also believed in a socially planned economy. More, they believe
that just in order to guarantee local workers control of production,
workers must seize the state machinery and smash it (as Lenin says in
"State and Revolution"), not turn their backs on it or attempt to take
it over ready-made and wield it in their own interests .
So too with the language capitalists and the private schools, the
MOE bureaucracy, the national curricula, and morons like Chris Woodhead
and Dick Cheney (who just complained because in the last ten years
STANDARDIZED--norm-referenced--test scores in US high schools have
remained the same). Smash them all, in any order, I wroth.

DK

PS: Scott--out of curiosity and a research interest in repair. Of course
I noticed "ingenuous" in your article (not a thoughtless Bushism but a
logical mis-deduction based on the morpheme structure). I also noticed
that Arnold fell for it in hers. Where did you notice "disingenous"?

D



	


	Group: dogme
	Message: 324
	From: Scott Thornbury
	Date: Mi Okt 11, 2000 10:51 

	Subject: Re: Where to start?


	(posted from Australia, where Ive just landed - the first thing I did 
after buying shaving equipment was check my Dogme mail!)\\
Any last minute insights in how I can sell Dogme to the Australians? 
Im doing a workshop on Friday morning on the theme. Then a 
hardhitting (I wish) plenary on the cultural content of coursbeooks - 
in which my argument is that the problem is not the culture IN the 
coursebook, but the culutre OF the coursebook. Neat, huh? (What I 
mean is, you can dress Headway up with pictures of barbies and 
billabongs, but if the reigning ethos is one of discrete item 
transmission, what difference does it make??? (Have I said this 
before somewhere?)

David K. please do not badmouth ETp on this site - their sister (or 
mother?) publisher is DELTA who are seriously interested in doing a 
Dogme book! They have been invited to browse the site at thier 
leisure... Just kidding - say what you like - I'm just being 
disingenuous???!!



	


	Group: dogme
	Message: 325
	From: David Kellogg
	Date: Sa Okt 14, 2000 2:46 

	Subject: Re: Is this dogme?


	Graham:

One of the great strengths of this list is that you can fly slightly
outrageous arguments on it, without data tables and without footnotes.
So I want to try to fly a strong argument that "dogme", in the sense of
building on learner output rather than attempting to induce the copying
of native speaker models, is the ONLY way to teach composition. Teaching
writing is actually a theme of one of the first Chinese fifth generation
movies, Chen Kaige's "King of Children".

Here's something to think about, though. Allwright (but I may be
thinking of Joan Allwright and not Dick) advocates "reformulation"
rather than " reconstruction" in teaching writing. That is, the teacher
takes what the learner produces and then rewrites it the way that a
native speaker would, rather than attempting to correct all the sentence
level mistakes and coming up with something that still somehow sounds
stilted (some claim this is because the discourse level has been left
untouched, while others would say because it lacks the idiomatic phrases
that native speakers use).

Reformulation has always bothered me. a) It substitutes the end for
the means; there is nothing the learner can do with the reformulated
text except admire it. b) It is basically an act of plagiarism, both in
its production by the teacher and in its pedagogical emulation by the
learner. (This is not necessarily bad, as plagiarism is a key part of
language acquisition, but it is a stage which it is essential to leave
behind if your students are going to be doing an MA course in Britain),
c) it is an act of extreme presumption on the part of the teacer, as it
involves the teacher telling the learner, "Right, now I'll tell you what
you really think". But when I was doing pre-service courses in the UK,
it was undoubtedly what the learners wanted....

Reformulation makes sense for them, and for Dick Allwright, but not
for Keith Johnson. Keith distinguishes between intrinsic corrections,
which come about because learners fail in a particular communicative act
and seek to refine their performance, and extrinsic correction, which is
imposed normatively by the teacher. The vast majority of changes made in
reformulation are clearly the latter. Further, Johnson believes that
language is a complex hierarchy of skills, and that these can be
developed in a gradual PPP fashion (not focussing on discrete items, but
instead focussing ont he devleopment of skill). Clearly, to acquire a
complex hierarchy of skills, it is more useful to break them down into
subskills than to simply try to imitate the final product. (As an
analogy, consider the Brian de Palma's idiotic project of reproducing
"Psycho" shot by shot and frame by frame. Or the relative usefulness of
copying paintings by great masters, as opposed to gradually building up
your own style and your own body of work.... Suppose you wish to emulate
TS Eliot. The worst thing you could do would be to copy him.)

One of the key differences between Scott and myself lies hereabouts.
We both reject the discrete item approach to language. I accept the PPP
model as skills training (Levelt) though not as a model for teaching
grammar or vocabulary knowledge. Scott rejects PPP and tends to more
cognitive explanations (Skehan).

In a curious way, this is because Scott insists on thinking of
language as reducible to vocabulary and grammar. PPP may be acceptable
in learning to use chopsticks but it is clearly not an acceptable way of
learning grammar rules, because it necessarily abstracts away, for
presentation purposes, discourse context, meaning and feeling.

One example I came up with the other day is clearly not reducible to
rules in this way, though, so it may serve as a useful starting point
for a discussion on how to teach discourse skills in writing: what Henry
James calls, the art of naming.

Consider the following exchange:

What's your name? My name is David
Kellogg.
Oh, you're Kellogg. No, it's David
Kellogg.
Mr. David? No, Mr.
Kellogg. Just call me David.
OK, Kellogg.

Now, there are many reasons for this mistake in my students. (One is
that my name is far too long by Korean standards, and they are not used
to processing names of four syllables unless part of the name is a
title, so they assume that the title is already supplied somewhere.
Somewhere in their heads is the knowledge that "David" is a given name,
and they avoid it in order to show me respect, "Mister" is also a rather
disrespectful term in Korean--as in English, when not used as a title.)
But being able to analyse the error does not make it in any way amenable
to correction or repair.

Teaching handy little rules like:

NEVER use a last name (what's a last name?) without a title.
NEVER use a first name (???) with a title.

may be very satisfying to the teacher and even to the learner, who will
duly make a mental or even physical note of it, but the result is
roughly the same as when the tutor writes in red ink and the learner
writes in his/her memorandum book "WRITE MORE CLEARLY (?????)". That is,
nil. Offering correct alternatives (as in the example above) has the
same effect; it is not only not generalizable to other names, it is not
even generalizable to other conversations or from moment to moment.

Now, actually, name usage, and titles, is both teachable and
learnable. But it is not reducible to discrete rules. Instead, it is an
abstract principle which must be negotiated and negotiated anew with the
each concrete discourse partner, viz., with the owner of the name, the
recipient of the thesis. There is no linguistic convention or
over-arching cultural convention which can obliterate individuality in
the sphere of naming; person to person interaction is a part of this you
cannot abstract away. You must ask how the name bearer wishes to be
adressed and you must respect his/her wishes.

Instead of teaching rules about titles and names and so on we need
to empower the learner with a simple skill:

"May I call you ...." "Do I call you .... or .....?" "How should I
address you?"

This kind of negotiation is a higher discourse skill; it is to be taught
not as a disembodied phrase but as part of a piece of negotiation. It is
this skill of negotiation which I think is amenable to PPP, or perhaps
better, a deep end approach of trial and error. And that certainly is
"dogme" and related in an obvious way to the compositional task of
finding out what it is that you really mean to say and relating it to
what the tutor/professor wants to hear. Like names, academic discourse
conventions should be taught not as rules, but as principles to be
negotiated, with the actual level of the learner (plagiarism, 530 +
TOEFL, etc) as one negotiating position and the sensibilities of the
discourse partner as the other.

Instead, many of our middle school books in Korea (I am serving on
the government evaluation team) actually teach the children to mutilate
their own names, so that poor Kim Daejung will have to refer to himself
as Daejung Kim in order to avoid being called Mr. Daejung when he meets
the future leader of the only other nation besides North Korea to
believe in dynastic succession, Bush W. George. I notice, however, that
the little American boys and girls who visit Korea in our middle school
books never call themselves Carter Mary or Smith Bob. Funny old world.

DK



	


	Group: dogme
	Message: 326
	From: Dan
	Date: Mo Okt 16, 2000 8:52 

	Subject: 


	Dear all,
I'm sorry that I've been out of touch for so long and when I read
David's question over whether or not the list may close down I felt
even guiltier. The truth is I've been really busy but i hope that this
addition to the list makes up for it. It is basically an analysis of
the differences between textbook lessons and Dogme lessons and I hope
it answers a few questions which have built up.
Please tell me if the file doesn't work so i can send it again,
Thanks,
Dan

p.s.Scott, what an excellent heritage of teaching you have. I can see
why you are so proud!

__________________________________________________
Do You Yahoo!?
Yahoo! Messenger - Talk while you surf! It's FREE.
http://im.yahoo.com/


	


	Group: dogme
	Message: 327
	From: Ruth Wajnryb
	Date: Mo Okt 16, 2000 9:43 

	Subject: greetings


	Dear Scott and other dogme-ites,
well I did it.... After Scott's rousing vow-of-chastity address at the
Fremantle (Western Australia) conference this past weekend, I've joined up.
I'm passing on the message later this week when I do a `cascade' seminar for
a group of teachers in a Sydney school. I went to the Dogme website and
printed off the actual vow (I like it! - very bare and spare) and the task
I'm gonna set the teachers is to extrapolate the stipulations to the
classroom. Should be fun. One problem is resisting the impulse to bring in
materials (OHTs etc) from outside...
Well, I'll report back afterwards and let you know how it goes.

So, what happens now? How does this egroup work? Will someone welcome me in,
or do I just loiter around for a while until I pick up on a thread?

cheers
Ruth


Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 328
	From: David Kellogg
	Date: Mo Okt 16, 2000 11:52 

	Subject: Re: greetings


	Ruth:

Welcome, welcome, welcome! I am a big fan of your book "Classroom
Observation Tasks", probably the earliest and most practical attempt to
turn "action research" into "exploratory practice", which, as you will
see, is a big issue on this list.
We used to joke, in the American Trotskyist movement, that two
Trotskyists is a party and three Trotskyists is two parties; it is much
the same with dogme. As I explained to Jesse, there are a number of
distinct tendencies in dogme, including a frankly revisionist one which
does accept the use of handouts and OHTs. (Or maybe I should term it a
guiltily Catholic one; closer to the metaphor of chastity....) In any
case, one of the first rules of dogme is that all rules can be broken,
but not the central tie to learner participation in classroom discourse.

Now here's a question for YOU. Next week my students, 220 Korean
sophomores, mostly pretty young women of 19 or 20 who wear too much make
up and never turn their mobile phones off, are going into their first
elementary school English classrooms where they will be observers. Last
year I rather naively asked them to try to time how much time was spent
in Presentation activities, how much time in Practice, and how much time
in Production and to try to relate this to their overall evaluation. The
inter-rater reliability figures I got were...well, marginal, as you
might expect with sloppy categories like that.
This year I am taking a leaf out of your book. They are supposed to
count turns: when is the teacher talking to EVERYBODY, when to ANYBODY,
when to SOMEBODY, and when to NOBODY (that is, pairwork).
The problem I seem to be having in the observer training sesssions
is distinguishing between elicitation (ANYBODY) and chorus (EVERYBODY).
My students seem to simply distinguish by saying that elicitation is a
question while chorus is "listen and repeat". They basically ignore the
issue of addressee. This bothers me a little, as I am trying to relate
the exercise to dogme principles, and I think that a dogme observation
scheme should hinge crucially on the issue of the addressee and not on
the form that the address takes or the suspect intentions of the
addressers. Am I wrong? Are they right?

Best,
David (K for Kellogg but also for Korea)



	


	Group: dogme
	Message: 329
	From: Richard Samson
	Date: Di Okt 17, 2000 12:50 

	Subject: Consecutive interpreting


	As people are coming out of the woodwork, I thought I would too. I'm 
a university teacher, at a translation faculty in Spain. At present 
I'm mainly involved in instruction in computers and interpreting (not 
at the same time) but my past experience includes a lot of ELT and 
I'm certainly interested in minimalist approaches. I've read all of 
the dogme correspondence - even the long ones - since about June, and 
some of the earlier postings too, so I feel sort of tuned in.

Thanks to those contributors who I've read.

Let me contribute a technique that is perhaps dogme-ish and which I 
use, similarly to how I describe it here, quite often (at an advanced 
level, but it can be adapted for lower ones). It's only suitable for 
same mother tongue groups. 

It's quite simply this: consecutive interpreting (CI). CI, as you may 
know, involves listening to a speaker and taking very schematic notes 
in order to reproduce the speech orally in a synthetic (shortened) 
form in another language.

How is this dogme, you may ask. Well, if you compare it to 
simultaneous interpreting (SI) the technology angle becomes clear 
because in SI you need to have booths and transmitters and 
microphones and earphones, etc. Most authorities date SI's arrival on 
the scene as recently as the Nuremberg trials, which was the first 
important occasion that featured this new technology. (Incidentally, 
SI is not necessarily superior to CI but it's quicker and maintains a 
façade of reliable information transfer. In fact, the
communication 
may be less effective than in CI, for a variety of factors.) CI, in 
contrast, is as old as the hills (well, almost).

So how can this work in the language classroom?

1. Emergence/Imposition of text. Teacher (T) tells a story in 
Students' (Ss) L1. Ss take notes as they listen.
2. CI. Ss retell the story in turns or cooperatively in pairs/threes 
in L2. At the same time a student volunteer tapes their L2 version 
(no rehearsal) (tape recorders are OK, right?). (Or a student 
performs before the class.)
3. Display/Review: Listen to the taped version together and comment 
on it in any way you (T and Ss) like. Language focus.
4. Try again: T or Ss tell a similar or related story in L1.
etc. Ss write it up at home?

Variations:

Student tells story.
Not a story, a talk/mini-presentation.
etc.

Notes:

The sequence described bears a certain relationship to Dictogloss 
but "texts" can be (much) longer. The focus in translation in CI is 
very much on message (non-word-for-word) because in the production 
stage the original L1 stimulus is no longer in the air.

The "authentic" communication as such is all in L1, which may go 
against the grain for some teachers. But this approach allows 
students to work on their L2 production in a display sense and with 
peer review. (If you demand "communication" in L2, you could I 
suppose arrange a jigsaw version, but I think this would be missing 
the point.)

Note-taking: Ss may need some initial guidance in note-taking.

Formality: CI should be a rather formal activity. The student being 
recorded, or performing for the whole class, should not be 
interrupted and should speak in the first person. This way they 
really have to push themselves, compensate like crazy, and get into 
the persona of the first speaker. 

Texts: Semi-improvised texts work best, i.e. the speaker improvises 
around very outline notes, or even a memorised outline. Inspiration 
can be sought in newspaper articles, etc. as required, even though 
these original sources may not be acknowledged and may never make it 
to the classroom. So there is some preparation work!

Translation: My experience is that oral translation based on CI is a 
powerful tool for language study, discourse awareness and 
assertiveness! I know that some teachers may feel daunted by the 
prospect of basing a lesson around an L1 spoken text, rather than an 
L2 one. In my opinion, this taboo (pace Skehan, Long, Krashen, Swain, 
etc.) is something to be met head-on. If you don't speak the Ss' L1 
too well, you may need to look for other speakers. If you don't speak 
the Ss' L1 at all you could still do the sequence, and the 
translation/production stage would be real interpreting to the 
teacher!

Have I missed out anything important?

What do you think?

Have you done anything similar?

Is this dogme?

Like to try it?

Regards,

Richard Samson



	


	Group: dogme
	Message: 330
	From: Scott Thornbury
	Date: Di Okt 17, 2000 1:32 

	Subject: Re: greetings


	Welcome Ruth, welcome Richard (I can vouch for them
both!)
You can loiter (with intent, though) as long as you
like. Richard, your CI idea is definitely very dogme,
not only because the zero reliance on imported
materials, but because of its learner-driven, emergent
properties. Ruth of course promoted a variety of
materials free text level reconstruction in her
"Grammar Dictation" (OUP). Thanks, DK for greeting
Ruth - Ruth, DKs posting to Jesse, explaining who we
are is a good starting point.

It was lovely meeting you in Fremantle, Ruth - we had
a great conference. (Watch this space for my
reflections on Dr Kumaravadivelu's papers).

From aDELAIDE,

Scott




--- Ruth Wajnryb <rwajnryb@n...> wrote:
> Dear Scott and other dogme-ites,
> well I did it.... After Scott's rousing
> vow-of-chastity address at the
> Fremantle (Western Australia) conference this past
> weekend, I've joined up.
> I'm passing on the message later this week when I do
> a `cascade' seminar for
> a group of teachers in a Sydney school. I went to
> the Dogme website and
> printed off the actual vow (I like it! - very bare
> and spare) and the task
> I'm gonna set the teachers is to extrapolate the
> stipulations to the
> classroom. Should be fun. One problem is resisting
> the impulse to bring in
> materials (OHTs etc) from outside...
> Well, I'll report back afterwards and let you know
> how it goes.
> 
> So, what happens now? How does this egroup work?
> Will someone welcome me in,
> or do I just loiter around for a while until I pick
> up on a thread?
> 
> cheers
> Ruth
> 
> 
> Dr Ruth Wajnryb
> Director
> LARA Consultancy
> rwajnryb@n...
> 
> 
> 
> -------------------------- eGroups Sponsor
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to:
> dogme-unsubscribe@eGroups.com
> 
> 
> 
> 


__________________________________________________
Do You Yahoo!?
Yahoo! Messenger - Talk while you surf! It's FREE.
http://im.yahoo.com/


	


	Group: dogme
	Message: 331
	From: G Hall
	Date: Di Okt 17, 2000 10:47 

	Subject: safe space


	Hi everybody - Welcome to the list,

A brief description of an incident from a class a couple of days ago (and
reminiscent of something mentioned what seems like a long time ago now). The
learners have been in Britain now for about one month. This is their second
English language class. As a starting point to the lesson, I asked them to
reflect on and share their experiences here. I hoped to monitor effectively,
using thier language difficulties as the basis for subsequent error
correction. This would lead to awareness-raising of problem areas of grammar
for us to focus on in later lessons, and also for them to work on in their
own time. 

As a starting point for discussions, I asked them to focus on the following
areas (although they were free to meander): 

How is Britain (or Newcastle) similar/different to the expectations you held
before you arrive? Has anything surprised you?
What do you particularly like/dislike? (an inevitable question)
Have you had any particular difficulies/problems (e.g. finding an item in
the shops that you particularly need, dealing with a landlord etc.)
How did you/could you go about dealing with this problem? 

Although I feel that this is little particularly inventive about asking
this, it is particularly motivating as learners often find things in Britain
funny, they can get things off their chest if they wish, and exchange
experiences. A particularly nice moment was when 2 or 3 of the class said
the opportunity to share their experiences and know that they were 'not
alone' had been really worthwhile.

However, the potential for awkwardness in this area is evident. Leaners are
talking about problematic issues and how they might be effected, and can
(and did) become upset. When talking in the whole class forum, one student
started to talk about missing her family. You could see her eyes fill up
with tears. This incident, it seems to me is a direct result of the kind of
dicussion the learners had been having within the parameters I had set up.
It was therefore my responsibility. I'm not sure that I responded
particularly well, or particularly badly, but let her finish her point,
reflected a little on my own more down moments whilst living abroad, and
asked other learners for whether they missed their family. A few said they
had, then we moved on. Later in the class I checked with the student that
she was OK. She said she was fine. 

I think the rationale for my response (apart from gut feeling at the time)
was that the sharing of experiences might be beneficial (as some learners
had previously noted). And thankfully, it was, in the scheme of things, a
reasonably minor incident (or was it for her?). However, I think it could
become typical if we (or I) and our learners communicate around these areas.


Various points (all mentioned in earlier messages)- was she really fine
(i.e. can you actually believe what she said)?; did the discussion
crystallise thoughts and feelings which she hadn't previously considered?;
is it might right/job as a teacher to rasie such issues when I have no
training as a counsellor etc.

I guess I came to like this kind of area is the attempt to put a bit of
Critical Pedagogy into ELT (especially the problem situation and
problem-solving aspect of it all). It follows from Nina Wallerstein's
(1983): Language and Culture in Conflict: Problem-posing in the ESL
Classroom. I saw it a few years ago (and now only have the vaguest
recollections), but think it's out of print now. I think she was working in
an early 80's Los Angeles ESL environment. Anyway, I found it pretty
inspiring, but I think it does raise problems of safe space. What happens
when you communicate in a meaningful way with learners about an important
and problematic topic in their lives, and they (perhaps) become
upset/angry. Is it a can of worms? Is it something we should be looking at?
Should we take teacher-training in thses situations a stage further to
include some additional counselling training? (I'm not saying yes or no to
these suggestions, but think they might need to be considered in the context
of dogme teaching) 

One additional point - as the learners spoke, first in groups then in a
whole class forum, I was doing the usual monitoring. This was extremely
difficult in a lively class of 25 all sharing their experiences in groups -
it was hard to make anything out out all, never mind find the opportunity to
listen to them all. The whole class forum, was, of course, much easier to
monitor. So what is to be done with larger class sizes (the inevitable
Graham question (not that 25 is particularly large in the scheme of
things)).

Cheers

Graham



	


	Group: dogme
	Message: 332
	From: David French
	Date: Di Okt 17, 2000 11:18 

	Subject: Dan''s account, a video


	Welcome to the new voices,

Just to let you know that we videoed a class this morning in which I try to
use the 'emergent, dialogic' style (dogme) to the full. I intend to copy it
onto a couple of tapes and post it to anyone who's interested. Then it can be
snail-mailed around the dogme community. If anyone's got the technology it
could be put on as real-video, I guess. I don't know anything about that,
though.

David F (for French)

For anyone who knows me (as they say). I shall not be participating very
actively in the discussion for now, but know that I'm doing my dogme 'thang'
in the different classes I teach, wherever possible. I'm interested in a kind
of dogme/ learner autonomy fusion. The problems I'm having at the moment is
that for dogme to roll, the atmosphere's got to be right. I have some bigger
groups and my pre-occupation that everyone's involved or interested makes me
tense up and then I don't listen out for the good stuff which can be recycled,
nor allow the conversation to develop naturally. Maybe it's not the atmosphere
but my interpretation of my state.

Dan,
I'd quite like to publish what you've written about in our Learner Autonomy
special interest group newsletter. Could we put a different word in in place
of 'dogme', because the readers won't know what you're on about. We can carry
on the discussion on our own private addresses. Could you drop me a line?



	


	Group: dogme
	Message: 333
	From: G Hall
	Date: Di Okt 17, 2000 11:51 

	Subject: RE: Dan''s account, a video


	Hi David (F),

I'm really interested in the dogme/learner autonomy fusion. I think this is
important in my ESL-ish context, and have also tried to combine the two -
sometimes with a little success, but sometimes with less ease (which starts
to lead to the interest/atmosphere/tension thing that you mention here (and
have mentioned before)). Given the amount of non-cpontact time my learners
have, it seems reasonable (to me) to have a look at this area (but am I now
imposing my own agenda, despite my often stated wish to negotiate. And as a
teacher (with experience and, presumably some expertise), is it so wrong to
do this (such basic/essential questions come up again and again!).

It seems to me, however, that part of the difficulty is that the learners
often want to cover the more traditional classroom content of grammar,
vocab, skills etc etc. To approach these familiar areas through dogme ideas
is one thing; to start to ask them to become more aware of their own
language learning and strategies etc AND dogme approaches ... Is it a step
too far too quickly? Will it come about in the end (and by the time it does,
the semester/term will be over and there will be a new group of learners
waiting...).

I know you haven't too much time, but would be really interested to hear how
things go in this line as, if we're (as part of dogme) talking about
learners' empowerment within the learning process, it seems importnant to
pursue it.

Cheers

Graham



-----Original Message-----
From: David French [mailto:david@m...]
Sent: Tuesday, October 17, 2000 11:18 AM
To: dogme@egroups.com
Subject: [dogme] Dan's account, a video


Welcome to the new voices,

Just to let you know that we videoed a class this morning in which I try to
use the 'emergent, dialogic' style (dogme) to the full. I intend to copy it
onto a couple of tapes and post it to anyone who's interested. Then it can
be
snail-mailed around the dogme community. If anyone's got the technology it
could be put on as real-video, I guess. I don't know anything about that,
though.

David F (for French)

For anyone who knows me (as they say). I shall not be participating very
actively in the discussion for now, but know that I'm doing my dogme 'thang'
in the different classes I teach, wherever possible. I'm interested in a
kind
of dogme/ learner autonomy fusion. The problems I'm having at the moment is
that for dogme to roll, the atmosphere's got to be right. I have some bigger
groups and my pre-occupation that everyone's involved or interested makes me
tense up and then I don't listen out for the good stuff which can be
recycled,
nor allow the conversation to develop naturally. Maybe it's not the
atmosphere
but my interpretation of my state.

Dan,
I'd quite like to publish what you've written about in our Learner Autonomy
special interest group newsletter. Could we put a different word in in place
of 'dogme', because the readers won't know what you're on about. We can
carry
on the discussion on our own private addresses. Could you drop me a line?
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	Group: dogme
	Message: 334
	From: Ruth Wajnryb
	Date: Mi Okt 18, 2000 12:08 

	Subject: David''s dogme observation protocol


	Dear David
Thanks for the warm welcome, and the nice words about COT. I'm happy to
engage in some discussion re your 200 sweet young things but need some
contextual info first:
a) are they teacher trainees?
b) what is the purpose of the observation and data collection - what will be
done with the numbers after the observation? what are you hoping they'll
discover?
c) why do you think a dogme approach to training observatn skills should be
addressee-focused: can you unpack the logic here for me ?
d) I LOVE the everybody, nobody, somebody, anybody paradigm. Have you
yourself tried it? One thing to consider is that when the observer sits at
the back of the room and observes/counts, they don't count intentions (hard
to see!) - just behaviours. The intentions stuff should come out in the
discussion that follws the number crunching.

And Scott, thanks! yeah, Fremantle was great. You were great! It was great
to put a name to a face, no vice versa, well you know what I mean.... What
are you doing in Adelaide?

Have people in the Dogme group talked about a conference/symposium or some
such at some time... or is that way down the track?

By the way I notice the word `Dogme' serves a range of grammatical
functions - noun, adjective. Are there any other variations: eg Dogmist?
(dangerously close to dogmatic, hey?)

bye for now
Ruth

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 335
	From: David Kellogg
	Date: Mi Okt 18, 2000 12:55 

	Subject: Re: David''s dogme observation protocol


	Ruth:
I'm afraid I am a little notorious on our list for being
long-winded, and I apologize in advance for the length of this reply.
(Scott says nothing we can't read on our tea breaks--you'd better make
this one high tea...)

a) Are they teacher trainees? Yes, but not really teacher trainees
as we all know them, and my mission in life is to make them even less
recognizable as EFL teachers than they already are.

Let me explain. In order to be an elementary school teacher in
Korea, you must go to a state-run university of education. This monopoly
contrasts with the situation of prospective middle and high school
teachers, who may graduate in quite specific subjects from private
universities. The monopoly is justified (in my view, correctly) by the
fact that elementary teachers are not really subject teachers; instead
they teach a wide range of subjects (knitting, sandwich-making, five
thousand years of Korean history, ethics, piano and other useful skills)
and attempt to integrate them.

This "integrative" aspect of elementary teaching is being undermined
by the new policy of elementary level English, which is now taught by
specialist teachers and secondary school English teachers sent down as
an interim stopgap measure. They tend to see and to teach elementary
English teaching as a kind of English for Very Short People, whose
purpose is to prepare the kids for the middle school/high school/college
entrance exams. In other words, instead of integrating the English
course laterally--synchronically--with other subjects, they want to
integrate it longitudinally--diachronically, if you like--with the next
stage (this is particularly true of the secondary school teachers they
tried to send down to primary schools last year). What we really want to
do is to reduce English to the status of another elementary school
subject and see it integrated with and taught alongside, say, music,
Korean, history, physical education, etc. This will reduce the burden on
teachers and learners alike.

b) What's it all for? We have a number of burning issues connected with
the implementation of elementary level English teaching, and we need
data to empower the teachers. The Ministry of Education wants to bring
in three policies which are basically inimical to our interests. The
first, which we halted but did not completely defeat by strike action
last year, is the use of secondary school teachers and "specialists" to
teach English. The second is so-called "level based teaching", which is
basically a tracking system whereby you divide the class into good
students and bad students, fate is transformed into fatalism, and a
single bad term becomes a life sentence. (And, incidentally, the
workload on the teacher is doubled or trebled....) The third is
so-called "Teaching English Through English", which is the policy of
banning the use of Korean during the one hour of week of English
instruction. (Some professors have gone so far as to recommend
"immersion" teaching in our elementary schools and even having English
adopted as a second official language).

I consider all of these policies to be both reactionary and
utopian--reactionary because they are based on the semi-colonial
impulses of a bureaucracy beholden to the United States, and utopian
because not really feasible given our class size, teaching load, and the
sound impulse of the Korean elementary teacher to bring every child
along. I am not going to make the political argument to the bureaucracy
concerned. But I need data on how the policy is really being implemented
to make the practical one.

What I found out last year (and through my own observation) is that
elementary English is now extremely presentation heavy and in fact in
imminent danger of capsizing on top of teachers and learners, leaving
the class to the mercy of the CD ROM.

There are (at least) three probable reasons for this. One, our
teachers tend to teach the way they were taught, and these teachers have
been high school students preparing for the college entrance exam for
what must seem like an eternity (it's difficult to get into a national
university of education). So there is a certain carry over in their
teaching style. Two: the teachers are very insecure about their own
presentation skills (they have ONLY been studying reading and listening
and they can hardly open their mouths), so they rely on new CD ROM
technology with animations and so on to keep the kids interested. The
chaebols (that is, the Korean zaibatsu, the zamindars who run the Korean
economy) are terribly interested in flogging this stuff and the kids and
the teachers think it's great. Three: they are a little frightened of
the kids and they prefer a rather Bonapartist relationship with
everybody rather than the unpredictable give and take of interacting
dogme style with a bunch of somebodies. (But I may be projecting here;
it is the reason for my own tendency to bluster in class....)

c) Dogme is very Vygotskian at heart; it's all about giving over topic
and turn control to try to establish some sort of proximate interaction
space with learners. Obviously, CD ROMS and "listen and repeat", the
heart of the current methodology, don't allow this to happen. But good
old fashioned elementary school teaching, crayon work and sandwich
making and so on, the sort of emergent production that happens in other
subjects in elementary school, is practically predicated on this kind of
teacher-to- somebody interaction. Van Lier says that this kind of work
has a "rich semantic budget", full of "affordances" for reference and so
on.

But my observers will be mostly observing the teacher, and the
reference I want my observers to focus on is the teacher's ambiguous and
algebraic use of "you". I guess I see the issue of addressee--the
progress of interaction from you-as-everybody (really, nobody) to
you-as-somebody--as being the linguistic realization of this getting
away from the materials and getting down to business. That's the dogme
logic behind the observation protocol.

There are good research reasons as well as good pedagogical reasons
for my observation scheme. As you point out in your letter (and your
book), high inference categories aren't much good, particularly when you
need to observe a LOT of classrooms with very inexperienced observers. I
need countable behaviors.

Pedagogically, I wanted the behaviors to be linked to both classroom
language (which is being taught in a mindless phrasebook fashion here)
and teaching methodology. One of the problems that the kids have is
understanding non-literal discourse markers. They recognize speech acts
when they are marked by performative verbs: (Thank you, I apologize,
etc.) But they cannot recognize indirect speech acts very well. So I
want them to be sensitive to indirectly marked discourse cues, for
example to recognize that "Try that in twos" means pairwork. That "Stand
up, Min-su" is probably the beginning of open pairwork, but "stand up
and find someone who..." is a very different kind of activity, because
the addressee is different. In the beginning of the course, I argued
that the iconic properties of intonation and stress are useful to
elementary teachers the same way that gestures and facial expressions
are, and I want them to see for themselves that "Can you try it?" can
refer to both an individual or to the whole class, and the difference is
really intonation and stress.

Methodologically, I want my students to realize that classroom life
is a struggle between the teacher, who basically wants to have a number
of "shallow" conversations with the whole classroom, and each individual
learner, who wants to go for depth--to hold the teacher's attention for
as long as possible. The class size prevents a real dogme style from
developing. Pairwork (and, alas, handouts which will at least take the
children's eyes off the computer monitor) are a solution, but I want
them to realize this for themselves.

d) Yes, I piloted the scheme myself, and checked myself against a tape.
I'm pretty accurate, but it's the anybody/everybody distinction that
causes the most trouble. Yesterday I had the kids working in groups of
four, with one teaching, two learning, and one observing, and they were
surprised at the consistency in the interaction patterns (I
wasn't--they base their teaching style on mine!) In the real classrooms,
the kids will probably be able to work together; there will be three or
four observers in a classroom, so that should help, both in getting some
inter-rater reliability and in having intentions emerge from the
discussion.

I can sense a criticism coming; that I have hopelessly confounded the
research and the pedagogical purposes of the project. I'm not sure
that's a problem. Nobody has ever done any classroom observation on a
mass scale of the new elementary English scheme and so even a purely
pedagogical focus would necessarily have a research aspect. Besides,
what it really is is neither pedagogical nor research, but sort of
exploratory, like Allwright says. Anyway, if it is a problem, I'm not
sure there is a solution.

Sorry to rattle on like this, but it WAS interesting and you DID ask....

Best,
DK



	


	Group: dogme
	Message: 336
	From: Ruth Wajnryb
	Date: Mi Okt 18, 2000 7:12 

	Subject: sundry


	Hi everyone
I have been dreaming about dogme, or that's how it feels.
I'm doing a seminar tomorrow on it with a bunch of teachers. Hoping to
dogme-train at the same time - kind of loop-input (tessa Woodward's term I
think). Like doing a role-play about doing role-plays. Sometimes that can
get to feel like looking too hard at your navel... anyway I'll report back.
I still have not managed to get beyond teachers saying to me 1. tell us,
don't put us in groups to do anything and 2. can we use it in the classroom
on monday?-kind of thinking.
Drives me crazy.

Scott, I couldn't find DK's posting to Jesse - where might that be?

Richard's CI - now this looks good - in a project a class I know did, they
looked up sites in their L1 and presented (formally) but in English (L2). Is
this in the spirit of CI? How else to get around the T not knowing the L1 -
here in Australia we mostly teach multilingual classes.

cheers
ruth


Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 337
	From: Scott Thornbury
	Date: Mi Okt 18, 2000 10:43 

	Subject: Re: sundry


	I am also (Ruth) giving a dogme workshop tomorrow -
here in Adleaide . I was talked into it on the plane
from Perth. That's fine, but the trouble is, the
workshop I did in Perth was to an audience of teacher
trainers, admininstrators, university folk etc - i.e.
the fairly converted. Tecahers, however, view with
(justifiable) suspicion someone swanning in with a
"method" which to their way of thinking seems pretty
disempowering, and tend to react with the attitude:
"Well, its all very well for you, but we have hours
and hours of classroom tiem to fill, exams to prepare
for, and recalcitrant, tightlipped Japanese (or Thai
or Korean etc) students to keep busy..."

One approach is to adopt Luke's high risk strategy of
taking in some students and actuallly demo-ing a
complete class. (This is where David's video might
come in handy) Another is Ruth's "loop
approach".(Please let us know how it went). And Robin
(in Qld) didn't you say ages ago that you were
planning a session with your teachers in IH
Cairns?????

A weak alternative (mine) is to look at ways at
exploiting coursebook material for its topic-based,
task friendly content (see postings 61 and 64). I'm
not sure what to do tomorrow - I guess I'll do an
activity and then let tyhem talk about it and see what
- in true dgome fashion - emerges.

Pity we can't do a high tech media link up tomorrow,
Ruth - although it might be a bit alien to the spirit
of dogme.

Incidentallly I learned that there's a guy at
Macquarie Universirty who has been doing stuff on
talk-centred teaching (is that what he calls it?)
called David Hall??? I've invited him (by means of a
thrid party) to have a look at our site.

Ruth - the 2 Davids' messages to Jesse are postings
310 and 311.

Good luck...

__________________________________________________
Do You Yahoo!?
Yahoo! Messenger - Talk while you surf! It's FREE.
http://im.yahoo.com/


	


	Group: dogme
	Message: 338
	From: David Kellogg
	Date: Do Okt 19, 2000 12:29 

	Subject: Re: safe space


	Graham:

I thought your "safe space" contribution very thought provoking, and
I didn't reply immediately because I wanted to see if it would provoke
any more thoughts. Here are some more which came to me while I was
waiting.

Grethe Hooper Hansen, quoted in Scott's review of Arnold's "affect"
book, talks of "allowable classrooom tears" and suggests that they
"clear impediments to learning".

Everything about this is wrong. Firstly, there can be no such thing
as "forbidden" or "allowable" tears; to use the phrase is an abuse of
power in itself. It goes without saying that there is no clear evidence
that such things clear impediments to learning.

If you see learning in a dogme fashion, however, one of the key
tasks of the teacher is to weld a group of students into a cohesive
collective for the purpose of developing discourse. It's easy to see
where public tears might be an impediment to this happening; the
experience of weeping in public is deeply humiliating to many people and
can make them balk or even walk--permanently.

In China, I taught very high pressure courses for researchers who
needed to clear a state exam in order to get the chance to go abroad.
These were tough people: many had spent the Cultural Revolution in
prison or remote regions of China; one had seen her husband commit
suicide and another lost her husband in the Tangshan earthquake (and
never smiled or laughed as long as I knew her).

In almost every class, I had at least one break down and cry. There
is something utterly humiliating about being an articulate, intelligent
person and suddenly being reduced to repeating "I want...." and "I
like..." about everything in the proximate universe.

Some of those who broke down in class were fine afterwards; they
kept on and passed the test and one or two of them are still abroad.
Others walked...out of the course, and out of their chance to study
abroad. Now, of course, I can't say that I caused the breakdown, or that
the breakdown is what made them leave the course, or even that leaving
the course permanently ended their chances of going abroad.. But this is
why Scott, who has always spoken of teaching on the edge and keeping
life dangerous for teachers, nevertheless argues uncompromisingly
against being dangerous with learners and trainee's lives and careers.
He says "teaching is a dangerous enough profession to be doing in this
day and age, without precipatating small cathartic attacks!".

So what do we do when they happen anyway? I tended to start some
kind of pairwork, then sidle up to the student and ask if they wanted to
leave the class. This was clearly the wrong thing to do; those who left
were made more conspicuous by their absence and often didn't ever
return.

In contrast, I think your response was perfect dogme: you took the
topic on yourself for as long as it took to pass it on. The teacher
creates a safe space in the topic by jumping into it and taking the
public danger on his or herself. The teacher passes it on to try to turn
what could be a weakening of the discourse collective into a
strengthening of the discourse collective.

I think there is a real sharing of dangers in discourse and a fake
one: dogme is real, "allowable tears" is phoney. If you are not ready to
spill your guts in front of your class, you have no right to try to get
your learners to do it by singing (as Hansen advocates) "My Bonnie Lies
Over the Ocean" while paying careful attention to the words. And if you
are ready for exhibitionist, maudlin histrionics yourself, try an
American talk show.

DK



	


	Group: dogme
	Message: 339
	From: Luke Meddings
	Date: Fr Okt 20, 2000 7:28 

	Subject: 


	Hi all

I'm not yet up to speed with latest postings tho' am delighted to see and welcome new members

Had a rare teaching opportunity today and yesterday, 1 hour apiece

Yesterday's stock introductions lesson (possibly familiar to site visitors) wasn't hugely successful; they introduced each other and then, in two groups, wrote a question for each member of the other group. It was ok as far as it went, but didn't generate very much in the way of language. It didn't stretch them or me.

*

I came in to cover the second half of a lesson. I said hello and looked at the board to see what they had been doing. I asked them to make a sentence with a phrasal verb that was on the board - TAKE OFF. This was a slow starter but eventually someone came up with I TAKE OFF MY SHIRT. I prompted A PLANE TAKES OFF and gave them the idea of a company or product TAKING OFF.

Then I asked who enjoyed TAKING OFF in a plane. Though most enjoyed it, we talked about how it made some people NERVOUS. I said sometimes people took TRANQUILISERS and said that TRANQUIL was another word for CALM, which we had had yesterday along with its opposite, TENSE. We added STRESSED to this group.

I then asked them what made them STRESSED and a rather fitful discussion ensued - all of this was whole-group to date. I asked what they did if they felt stressed and there was again a fitful response. 

So far, so average. But I wasn't giving up. 

I said they would be working in pairs: student A was stressed about something, and student B was to give some advice. I was careful to concept check the exercise (which I and teachers I observe often fail to do), and then they began. 

And finally, 15 minutes in, it began to work. I hadn't said they had to talk about their own problems, but - possibly because I hadn't set up an elaborate passivity based on cue cards featuring imaginary ones - they all did. After a while I asked student B's to tell us what student A's had said. It varied from problems at work to problems with landladies. I mentally stored one of these - a student with a noisy landlady - and wrote down some errors/suggestions, and a whole complex sentence from another student with landlady problems, namely the family dog always being outside her room.

I dealt with some of the errors ('his' for 'her', 'he don't have free time') and then dictated a tidied up version of the complex sentence back to the students:

'If he [the dog] noticed me and moved it would be ok, but he doesn't, and I have to walk over him and I'm afraid I'm going to step on his tail.'

They compared what they had written and dictated it back to me. We then looked at the langauge, Dictogloss style. I pulled out the following and am sure others would see/do more:

'If he noticed me and moved it would be ok, but he doesn't, and I have to walk over him and I'm afraid I'm going to step on his tail.'

/ walk over, step on / - phrasal verbs, like take off
/ it would be ok / - rendered 'it'd' in conversation and most written English, we looked at how the 'would' in the grammar book dissolves to an almost imperceptible schwa in connected speech. We also identified the 2nd conditional and contrasted its unreality with the present simple reality: / he doesn't /.
/ he doesn't / - he doesn't what? why do we leave out the verb here? (it's unecessary/more elegant - note to colleagues, is this ellipsis or something else* *test question to see if anyone's still reading)
/ I'm afraid / - this was a student question - why not / afraid of? / - we examined this used with nouns/noun phrases: / I'm afraid of dogs /, and in / I'm afraid of stepping on his tail / - where the gerund is operating like a noun (again, correct me if I'm wrong)

Then I asked everyone to think about how they would start a conversation with the noisy landlady - she sings too much! I distributed scraps of paper and they wrote down, individually, what they might say. When they handed them in, we discussed which were tactful and which less so. We got the following suggestions up on the board:

/ Hi Mary
I'm sorry, but ... could you do me a favour
Would you mind if I asked you not to sing so loudly?
Would you mind not singing so loudly?
Can I have a word?
I've got a bit of a problem ...
The point is ... it gets a bit noisy
You've got a lovely voice, but ... /

Then they did a role play, and then - it was back to the office for me.

But I was pleased with the lesson because, after I had kept the conversation going for a while, they generated the key language - the mini-dictation and the ways into a tricky conversation; and because this language related to their real-life concerns.

*

I fight the nagging worry that this approach is perfect for covering lessons but not for teaching courses with the internal logic of dogme: if there is no pre-ordained structure to a class then there needn't be to a course. One picks up where relevant and leaves off as appropriate. What do you all reckon.

Luke



	


	Group: dogme
	Message: 340
	From: David Kellogg
	Date: Fr Okt 20, 2000 12:02 

	Subject: Loop Output and a Brechtian Moment


	I was very taken with Ruth's idea of "Loop Output" in training people
Dogme style. This is some material I wrote for "Critical Teacher
Training", one of many books successfully published by Shoebox Press in
my desk drawer. It's a piece of theatre, rather like the little
dialogues that punctuate Hofstadter's book "Godel Escher Bach",
involving four characters (which correspond very roughly to the four
kinds of teacher training noted by Day: Rationalist, Mentoring, Action
Research, and Integrative). The dialogues are "split open" by the
"integrative" voice, that is, YOU.
I don't think this Platonic dialogue idea, where the author gets all
the good lines, is such a brilliant idea any more, but I still think
that the Brechtian moment, where the mask drops, the actor takes a bow,
and learners are left genuinely using language to talk about what they
are genuinely doing, is a good one. I post it here for people to think
about.

(The idea is to start out pretty easy and get gradually more
difficult--no class is expected to complete the whole thing. For one
thing, readers of the list will not be overastonished when I warn that
it is a little long....)



PROFESSOR RATIONALIST: You see, the Presentation-Practice-Produce model
of the lesson is just like a swimming pool. The child goes in at the
shallow end and gets his feet wet. This is the teacher presenting,
controlling, supporting the child in the new language. Then, the child
walks slowly towards the deeper water, in controlled practice, where the
teacher gets the child used to the new language. Finally, when the child
reaches the deep end, the child is able to swim freely!
MISS APPRENTICE: But...but...but...children don't really learn to swim
like that. They only learn to WADE. When they get to the deep end they
still flop and flounder and blubber and bubble.
MR. OLDMASTER: And the same thing might be true in the lesson. In the
shallow end, students aren't really doing what you want to teach them.
They're not really speaking at all, any more than a parrot or a mynah
bird. They don't really learn to speak, they only learn to "Listen and …

YOU: "....."!
MISS APPRENTICE: Exactly! That's what my students are like! That happens
all the time. I come in and say "Good morning, everyone!" and they
answer "Good morning, everyone!"
MR. OLDMASTER: Yes, that reminds me of a student I had who always
repeated the last three words I said to him perfectly! But he couldn't
understand a word! Finally I told him "Don't keep repeating" and he
replied…
YOU: ........... That reminds me of my students, actually.
MISS APPRENTICE: Really? Tell us about your students.
YOU: Hmm, well, for example when I ask them to repeat, they ......
MR. OLDMASTER: And what happens when you ask them to "free talk"?
YOU:.....
PROFESSOR RATIONALIST: I think I can explain. It isn't true that all
language is here and now.
MISS APPRENTICE: Here and now?
PROFESSOR RATIONALIST: Quite so. If I walk to the chalkboard, and I say
"I am walking to the chalkboard", I'm giving you the signification of
the present continuous tense; that is, I'm showing you what it means.
But I'm denying you its value. I'm not showing you how it's used.
Because it is simply not true, in the real world, that people use the
present continuous tense for describing actions that everybody can see
them doing. That only happens in the classroom and in bad plays.
Theatres and language classrooms are the only two places on earth where
language is never used to communicate facts.
MR. OLDMASTER: Is that a fact?
YOU: ...........................................!
PROFESSOR RATIONALIST (flippantly, like Oscar Wilde): No, it isn't a
fact. So you see it's perfectly true.
MR. OLDMASTER: What Professor Rationalist said still bothers me. I mean,
I wonder why he used the present continuous tense?
PROFESSOR RATIONALIST: Because.... Hmm, I don't know. Really, the
present simple tense would have worked perfectly well.
MISS APPRENTICE: But wait a minute! Isn't classroom language real
language? Aren't teachers real people? Isn't the classroom part of the
real world? Aren't I a real teacher?
YOU: Well, ...... actually. You're not. But I am!
PROFESSOR RATIONALIST: Hmm. A real teacher. OK--you tell us. Do you
comment on what you are doing in class?
YOU: ….
PROFESSOR RATIONALIST: Well, if you do, do you comment on what you are
doing in your own language, or in English? And why do you do it? What's
the point? Don't you think the students know perfectly well what you are
doing?
YOU: .....
MISS APPRENTICE: Aren't we forgetting the children? What about their
interests? What about their future? What if they're not going to spend
their lives in a classroom? Why learn all about chalk and desks and
textbooks? Why not dinosaurs and vampires and basketball and business
finance?
PROFESSOR RATIONALIST: Why dinosaurs?
MR. OLDMASTER: Why vampires?
YOU: ......?
MR. OLDMASTER: Miss Apprentice's point really goes beyond the nouns, the
things of the classroom. She's trying to tell us something about why
it's so hard to teach grammar with anything like value. Why we so often
end up going: just listen and repeat! It doesn't really make the
language more real if we physically do the things we are saying. It just
makes the classroom more unreal. I think. Or does it? You're a real
teacher. I suppose you are an expert on real-ness. What do you think?
YOU:........
MISS APPRENTICE: Shouldn't we be asking if something is good for
learning, not just if it's like the real world? Sometimes, realism
doesn't really mean facts. After all the facts are just OUR facts. For
us teachers the real world IS the classroom. But for our students the
classroom is a short piece of theatre; the curtain will come down and
they will go out into the world where they will need to do very
different things with their English.
YOU: For example, my students. I have some who will probably....... And
I have others who....
MR. OLDMEISTER (With a strong German accent, sounding more and more like
Bertolt Brecht): Maybe it doesn't matter that they all need different
things. As in the theatre, material in the classroom is best assimilated
by standing back and taking it in as a whole and reflecting on how it
relates to the world rather than getting too close to take in details
and mistaking it for the world itself. For the teacher, the classroom is
real, but for the learner everything in the classroom is transient. The
classroom is just a fictional episode.
PROFESSOR RATIONALIST: Just so. And in the same way, all language is
more or less real language, but no language is reality. Reality is made
of deeds, and not words.
MISS APPRENTICE: That's too philosophical for me.
YOU: .....



	


	Group: dogme
	Message: 341
	From: Scott Thornbury
	Date: Fr Okt 20, 2000 2:26 

	Subject: Workshop


	Pleased to report that Dogme went down well in
Adelaide- I always underestimate the capacity of
practising teachers to tune in to something that in
fact corresponds to their own lived experience, i.e.
more materials, less talk. I hope some of them are
reading this. It was a lot of fun. How about you, Ruth?

__________________________________________________
Do You Yahoo!?
Yahoo! Messenger - Talk while you surf! It's FREE.
http://im.yahoo.com/


	


	Group: dogme
	Message: 342
	From: Ruth Wajnryb
	Date: Fr Okt 20, 2000 3:26 

	Subject: catching up


	Hi gang
I can see I'm gonna have to give up my day job to keep track of dogme-items.

OK David, thank you for your lengthy reply. I think i now understand better
how dogme legitimises a focus on the learner. can we go back now to what you
originally asked me - what was it ? (!sorry)! I think I'm still a wee bit
confused - not sure of the purposes you have in mind for your trainees to be
observing the teaching/learning - in one paragraph (on speech acts
with/without performative verbs), it almost seems as though the point of
their being in the classroom is not to do with observing teacher behaviours
but in `training' their own language proficiency - specifically, broadening
their pragmatic understanding. Am I way off the mark here?

I love the bit where you write about the `struggle' (struggles are always
good, certainly it's a great word!) between the teacher's desire for a
shallow conversation with the whole class and the learners who want indepth
atttention one-on-one with the teacher. Does this desire also apply to the
dogme teacher?

I gave my seminar yesterday. It went really well (I think - does one ever
really know?). I aimed to introduce people to dogme by using a dogme
approach to the training. So I went in with nearly nothing (and the few
things I did take in, I left on a table at the back of the room to lessen
the chance that i would use them).
I grouped us into one large circle - about 12 people. My aim was to create a
space that would allow the teachers to `emerge' their own interests and
topics (can i use `emerge' in this way?!)

One of the problems I encountered was `the face factor' - I know I'm a v
focussed teacher with a highly professional persona - people see me as v
business like and thorough and `hard' (so I'm told) and non-nonsense kinda
thing - and clearly they see me like thaty cos that's the image I must
project. So it was not easy for me to go into a class and use behaviours
that co-incidentally overlap with the very behaviours of what one is wont to
think of as `slack' teachers eg I 've done no prep so let's just talk about
whatever you wanna talk about kind of thing. Has anyone else found this
paradox-conundrum in `being dogme'?

From there I actually wore two hats - one was me being dogme and the other
was me the trainer pointing out that the teacher in me was being dogme - a
bit schitzoid. So I told them about the various choices I had had in
preparing the session and why I went for what i did and how this fits in
with dogme - but all the while tyring to both encourage and explore their
responses and allow them to lead where they wanted to go. And I think that's
what we achieved.
In closing I did one of those `adjourning/mourning' exercises - back in a
circle - each person gives one word for what the captured moment in time has
meant to them - nice words emerged - like sharing and reflecting and
listening and energy. I tend to be a bit cyncial about direct feedback of
this nature but certainly it felt like for that hour and a half, we stripped
the notion of teaching back from all the various encumbrances
(administrative, logistical etc ) that load it up and change it from what it
was meant to be: it allowed the focus to be totally on the talk that was
going on. Reminded me of Scott's quotes from Sylvia A-W 's TEACHER (y'know,
the NZ woman).

One of the guys in the group - called Keith, formerly an actor - was
interested in dogme and may jon this group. I gave them all the website
details. A lot of the stuff that came up seemed to resonate with him -
though he also had a good dollop of healthy cynicism.

Enough on that
By the way, I've been thinking about a simple technique I saw Don Freeman
use a year ago. He wrote a sentence up on the whiteboard and gave the
audience of teachers and trainers a few minutes to consider it quietly (no
talk) and then he invited statements or comments or questions from the
audience - but not challenging or contradictory ones, but rather open
exploratory questions like - tell me more about what you mean by....(reminds
me of the function of collecting data in COT - it delays the rush to
judgement).
and he responded to these descriptively, so that over 10 mins or so, a whole
lot of context and multilayers were added to the statement up on the board.
This strikes me as `very emergent' - because it allows people to contribute
their understandings, all of which come together to make a very rich `dish'.
In the end there is a lot of presentation in fact fromt he person out the
front but it is very contingent, because it's responding to what people are
asking - or where their heads are.

I copied this with my gp of teachers yesterday : gave them a short text
(OHT -) of an authentic interaction that happened to me a few months ago in
Paris (just a few lines between me and the box-office man selling tickets at
a cinema) and let them explore it. They took it off in a completely
different direction to the one I had in mind. Eventually I gently brought
them back to where I wanted to go: felt like riding a horse and spending a
bit of time (loose reins) letting him (sic) go where he wants before
(tighter reins) steering the path from above. Feels both more symmetrical
(horse and rider are partners) and more sympathetic to social processes
(people need to be engaged in the process).

But I'm raving... again...


Ruth

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 343
	From: David Kellogg
	Date: Sa Okt 21, 2000 7:17 

	Subject: To Dan and Ruth


	Dan:
When I first started reading your account, I was a little worried;
it struck me that it was going to be a "new method vs. Brand X" kind of
article. I have had to read so many of these (because they are an MA
thesis favorite format) that I have begun to surreptitiously root for
Brand X. (My favorite, for those who like this sort of thing, is Adrian
Palmer's account of trying a hard-line version of Krashenism in German
at an undisclosed location in the Utah desert--by the middle of the term
the experimental mice were begging to be allowed to join the control
group....) But that's not at all what you did; instead I thought it a
very good statement of the position I have called "critical dogme", and
a bloody good read at that.

There is one very important advantage of Brand X you leave out
though. As an old textbook evaluator, the best part of every textbook is
always the table of contents or the "multi-skills syllabus" chart; it's
really all downhill from then on. Well, I recently discovered that that
is also true of many learners (which is in itself a comment on the "high
interest" topics that Jack Richards and company area always touting).
For some reason, we are reassured when we see the gigantic department
store map that states clearly and mercilessly, "YOU ARE HERE" (and the
loo is at the other end of the universe and on a different level
anyway.)

Spolsky points out that when the police advertise for recruits, they
specify "height" when they really mean something much closer to "body
mass", or at least "size". The concept of "height" is really just a
convenient way of saying "no", of simplifying a number of very distinct
dimensions to a single figure with a cut-off mark.

And so too, even more egregiously and even more absurdly, is the
concept of level. Language level is nothing but the reducing to a single
dimension a set of talents which is so dizzyingly multi-dimensional it
is, at the advanced "level" anyway, practically synonymous with social
selfhood. And yet "level" does have very powerful psychological
reality, and learners find it very comforting to think of their journey
as a linear one rather than an endlessly branching one. For one thing,
it is easier to conceptualize the journey's end.

Dogme is of course a process syllabus (Breen and Candlin include a
lot of things as negotiated syllabi which we would not recognize as
being dogme; dogme is only one kind of process syllabus) . This makes it
descriptively accurate--this endless branching is what discourse does,
and also what learners do when they learn. But for that very reason it
can be very demotivating. Just as many learners get stuck at the
discourse branches that follow "Hello..how are you...", even more get
stuck at the learning branches that follow basic grammar structures and
the thousand most common words. (In this respect, your comparison of
dogme at different levels is interesting; you do not seem to think that
dogme is--as was once said of the communicative approach--only
appropriate to upper levels.

It is a bit like fighting upstream and finding that the river gets
wider and wider and branches as you go.... Yet, as Mike McCarthy's
latest research on vocabulary shows, it is that crucial last five
percent of the vocabulary that doesn't ever appear on the frequency
chart that the textbook is based on that really makes it possible for
you to be who you want to be and go where you want to go. What is dogme?
Realism amidst a complexity that can be overwhelming. But so is a
textbook.

Ruth:
Here's a specific example of the problem:

T: Hello, everybody! (Everybody)
Ss: Hello, teacher. (Somebody)
T: We're going to learn a story today. What's this? (???)
Ss. Baek-jjang-yi! (Somebody)
T: That's right! It's called a grasshopper in English! Everybody,
repeat:
Grasshopper!! (Everybody)
S: Grasshopper!!!
T: Today we're going to learn the story of the Grasshopper and
the.....What's this?
Ss: Kae-mi!
T: That's right, it's an ant! etc.

My "sweet young things" would argue that T's wh-question is directed to
everybody, because everybody answers in chorus. I argue that the teacher
does not really want people to answer in Korean, and is instead trying
to see if ANYBODY knows the English word for the thing she's indicating
on the board. In general, Ts seem to go through an "anybody" stage as a
kind of bridge to the "somebody" stage.

T: Is everybody here today? Does anyone know where Kyeong-mi is?

T: How are you all, today?
S: Fine, thank you, and you....
T: Very well, thank you. What did you do this weekend?

The first question can be answered in chorus, but the second question
clearly implies "anybody" and not "everybody" as an addressee. The same
thing goes for many kinds of practice involving personalization. In
general, I feel that the more freedom is allowed in the response (e.g.,
wh-questions vs. a, b, or c? questions vs. yes-no questions) the more
the addressee is going to be somebody or anybody and not everybody.

But my kids have really overdone this observation. I think they
think that intention is not at all important, and addressee is not
important; they just look at how many people answer. If everybody
answers in Korean, then it must be because the addressee was everybody.
This is what you implied would happen when you said that people observe
acts and not intentions. And discourse acts are curiously two sided.

You see, this whole exercise was not set up by me at all; it's part
of their training and it's required every year. I just hop on board so
that they don't sweep English under the rug for two weeks and so that I
can get some data for my unpublishable papers. But I think at some point
I do have to choose: do I want them to think beneath the surface, and
interpret intentions, or do I just want huge numbers of low-inference
category numbers to crunch and high reliability factors? I think I want
the kids to think, after all, and damn reliability.

DK



	


	Group: dogme
	Message: 344
	From: Ruth Wajnryb
	Date: Sa Okt 21, 2000 9:50 

	Subject: to David - the sweet young things


	David
I read your response to Dan with great interest and then the example to me,
also. Many things to think about...
onto your little dialogue as an example of the problem. Some thoughts:

1. I think your idea of the` anybody bridge' to the `somebody stage' is
spot-on. It reminds me, dunno why, of how I used to start an old car I once
had. I'd kind of pump the accelerator twice before starting the ignition.
This had a better chance of `catching' than if I went in cold (sorry about
lack of technical car talk, outside my area of expertise!). Isn't this what
teachers do to get the discourse started? Doesn't really matter who answers
so long as the classroom routines start somehow?

2. Your teacher goes straight in with `what's this?' . Many would
actually state: `can anybody tell me what this is?' - then if one answers or
a whole bunch yell out in unison, doesn't really matter, cos the engine will
have started and that's all one really wants at this stage. Of course,
earners quickly get acculturated to classroom routines and they play along
cos they know `this is how a lesson starts'.

3. I'm having trouble disentangling the two elements here: one is that
your sweet young things are mistaking everybody for anybody (T's intention)
and the other is that they answer in L1 (whereas the T actually wants L2).
Here in the latter point, it would seem that the ss have NOT cottoned on to
the T's routine, maybe because they know that she(?) will take their L1 word
and immediately translate...?

4. So, kind of muddling through, I'd amend the bridge stage to an `anybody
stage that accommodates everybody (in L1 or L2)' as a bridge to `somebody'.
I'd argue that it's not an accident (is anything ever an accident?) that the
addressee is so pragmatically ambivalent: the slippery space actually
serves the T - it allows ss to answer any which way - and all she wants is
a response, any response, to get going - in fact her demands are very low
(Maslow hierarchy?) - she just wants to get the lesson (=engine) started.
Once that happens, the car is on the road and the T can start to steer.

does this make any sense?

5. I wonder if your own intentions here are not too ambitious.. given that
the observers have limited proficiency no doubt and given that their
observational acumen would be very undeveloped ... are you asking too much
of them? Is there stuff you could direct them to as a bridge (irony?) to a
more sophisticated stage later>?

Ruth


Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 345
	From: David Kellogg
	Date: Mo Okt 23, 2000 11:51 

	Subject: Exactly Metaphorically


	Ruth:
Yes, exactly (if any metaphor can be said to be exact)! All teacher
language says more or less: Start me up! The problem then becomes
determining who "me" is.
The reason I think it matters is that all classroom language and indeed
classroom activities and formats for interaction implie a certain
trade-off. No, trade-off is not the word I want; it is too rationalistic
and implies well calculated decisions, when in fact a lot of these
decisions are made quite irrationally, by the force of events.
"Struggle", then.
What we really want, then, is a metaphor which implies a struggle or
a sacrifice. Breadth versus depth. Talk to everyone which involves
everybody but which does not develop (because it contains no
information) versus talk to someone which can passivize everybody else
but which actually goes
someplace. Talk to "anyone" as bridge between the two, which can fall
dangerously to either side.

What do you think of this? Rather than the car metaphor, the
kindling metaphor. Heat versus light. If you cut the wood up very fine,
or use a piece of dry newspaper for tinder, it catches fast and flares
up but burns out right away. You have to try to spread the fire to
slightly larger, wood, to wh-questions and exchanges that are
information-bearing. Ultimately, you have to try to hand over turn and
topic control itself. Only then can you say that the discourse log is
burning.

I think this distinction between fast-burning questions which
release light but not heat and slow-burning ones which have the
potential to develop discourse is pervasive in classroom language, even
at the very beginning, and even more pervasive in classroom activity
formats (chorus, split-class chorus, T-anyone, pairwork, etc.)
Consider this contrast.

Tell me your name. Tell me about your childhood.

Now, ask the trainees the simple question: Why is the verb "transitive"
in the former solicit and apparently intransitive in the second? They
often will try to give you grammatical reasons or even lexical ones
(certain objects require preps and others don't) which reflect the
(wrong) way you posed the question. Consider the following contrast:

Tell me your name.
My name is David Kellogg.

Tell me about your name.
My name is an honourable name, an old name, a venerable name. It
belonged to my father, my grandfather, and my great-grand father before
him. I bear it proudly, although in the back of my mind it somehow
suggestst that my great-great-great grandfather was a hog butcher.

One is tempted to state that the difference is that a short solicit gets
a short answer and a long one gets a long answer (and I have used this
explanation, just as a teaching convenience), but consider this
contrast:

Tell me your age.
I'm forty-two years old according to the Korean system, which starts
from conception rather than from birth.

Tell me about your age.
It's called the post-modern age, whatever that means..

The real difference is discursiveness; something to do with the
preciseness vs. the discursiveness of the reply. Closed versus open
question, closed versus open reply. In other words, speed
versus that participation-in-discourse thing we want to develop in
dogme.

Of course we see the same thing in other classroom language. Teachers
are constantly trying to start the fire too quickly, and having to go
back and add more kindling in the form of options and yes, no questions
which automatically reduce the linguistic freedom and discourse options
of the respondee:

T: What kind of sport do you like? (no answer) Hockey? Football?
Ping-pong?....
T: How was your weekend? (no answer) Did you go away, or stay home?
T: That's right! We say "grasshopper" in English! Everybody, repeat!
Grasshopper.

Just as chat differs from chant, so does chorus from conversational
pairs. Activity format, I think, reflects exactly the same kind of
trade-off of noise versus news, kindling versus coals.

Chorus is instant noise produced by the simple expedient of denying
even the multi-voiced characer of discourse. Split-class chorus
resupplies this, while still denying the branching quality, the depth
and freedom, and the newsiness of discourse. Yes, it can create a kind
of bridge to pairwork, but only really works as an information exchange
exercise if you erect an imaginary "beachball net" down the centre of
the class and instead of having speaking in unison elicit contributions
from "anyone" (really, a form of self-selecting open pairwork) on both
sides.

Either way, the true function of the split class is as a bridge to
pairwork, which does not create the kind of precise, predictable data
one needs to operate on as a teacher, but which does develop discourse.
More importantly, it is news bearing in a way that any form of chorus
work and even heavily observed pairwork can never be.

Yes, of course, you are quite right. I am asking far too much. Or
rather, I don't really know exactly what I am asking for, and I'm not
very sure what I'll get. That is because the data-gathering exercise is
a genuinely open, potentially information-bearing quesiton, a news
question, rather than a noise one, much closer to "Tell me what you
think" than to "tell me what I told you." Last year I asked the kids for
Presentatoin, Practice, and Production and was very disappointed when
they just came back with the categories I gave them--nothing more. This
year I'm determiined to ask a question whose answer I really don't know.

Right now, I'm correcting my paper-and-pencil midterms, and I am
increasingly reminded that when you ask most students "tell me what you
know", they think you mean "tell me what I (already) know...".

Doggedly,
David

PS: Oh, on the issue of code-switching. It's a policy matter really; our
brief from the Ministry is to Teach English Through English. But kids
and teachers know better; almost everybody has reinterpreted it as
teaching language through language. And here is where the observer's
paradox comes in, you know; if the teacher is aware that she is being
observed, than you can bet that she is asking a question in English to
see if anybody can answer in English and is mildly crestfallen that they
answer in Korean. But secretly, if there were no observer there, I think
she would rather have everybody involved in Korean than just one or two
of the bright ones showing off their English. As you say, the thing is
to get
started!

D



	


	Group: dogme
	Message: 346
	From: sthornbury@w...
	Date: Di Okt 24, 2000 7:29 

	Subject: Whole Language


	Just dashed off another incendiary review for IATEFL TT SIG 
Newsletter, this time on the subject of the whole language 
movement. For your information...

A definition (from Strickland and Strickland, Un-covering the 
Curriculum) (yes, they thought of this metaphor too, but I have Karl 
as witness that I dreamed it up myself!):

Rather than a program to be followed, whole language is a set of 
beliefs, a major tenet of which is that language is best learned in 
authentic, meaningful situations, ones in which language is not 
separated into parts, ones in which language remains whole. 
Whole language integrates reading, writing, listening and speaking 
and defines the role of the teacher as one of facilitator and the role 
of the student as an active participant in a community of learners.

A program, from Freeman and Freeman ESL/EFL Teaching: 
Pricniples for Success...

Learning goes from whole to part 
Lessons should be learner-centred because learning is the active 
construction of knowledge 
Lessons should have meaning and purpose for students now
Learning takes place in social interaction
Reading, writing, speaking and listening all develop together
Lessons should support students’ first languages and cultures
Faith in the learner expands learning potential

And a Dogme orientation (from Strickland & Strickland)

Expensive elaborate materials are not needed when implementing 
whole language approaches. Students read texts that are familiar 
and meaningful, drawing on familiar concepts and experiences to 
which they can relate. It is not necessary to purchase elaborate 
“units” designed by publishing companies, material that often 
controls the curriculum by failing to consider student need and 
input. The whole language teacher does not worry about a pre-
ordained sequence or hierarchy of skills; the curriculum becomes 
organized as teacher and students share planning (p. 18)

And my contention:

"Once, however, you abandon this basic presupposition, i.e. that 
grammar should be the exclusive content of the language class 
and that learning must progress in dainty steps through its 
thickets, once you are released from the gravitational pull of 
Murphy-type pedagogical grammar, then the sky is the limit."

Needless to say, the whole language movement has been rounded 
on by grammar and phonics bigots, and associated with everything 
that is wrong with education and society. There must be 
something in it!



	


	Group: dogme
	Message: 347
	From: Ruth Wajnryb
	Date: Do Okt 26, 2000 2:02 

	Subject: away


	Hi Dogma-ites
I'm quiet cos I'm away for a while.
Back in a week or so.

Have printed off and read many times David's 105, message 1.
Fascinating.
I love the kindling metaphor: heat versus light
kindling versus coals
noise versus news
(peculiar blend of idealism and cynicism, David!)

do you know if there's any research being done on Dogme-style discourse cf
ordinary stuff?
this is sthg I'd really like to do (if I didn't have to earn a living).

I have an undertaking up for next year - there's a school in Sydney that
uses a system called the Dalton Method (sorry, I know method is a bad word).
Essentially tho it's about structuring the learning environment so that
there is a whole lot more one on one teaching and less whole class - my
intention is to collect a whole lot of T-S exchanges in these `studies' as
they're called and analyse the discourse - that sounds vague i know but
that's all I have time to write about right now

also found out about another (lang) school in sydney that I'd not heard of
before - which does NOT use textbooks of any kind but worlks largely through
stories told by T-->SS and SS-->SS
I plan to find out more...

bye for now
PS BTW - can anyone tell me how to access previous postings?

Ruth


Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 348
	From: David Kellogg
	Date: Sa Okt 28, 2000 2:46 

	Subject: Re: Consecutive interpreting


	Richard:

I've been thinking about your contribution on consecutive
interpretation. I like it a lot, not least because it demands the
ultimate act of teacher empathy, the learning and sharing of the
learner's L1. While I agree that it is dogme as technique, I have some
questions about the strategic implications.

a) Isn't this another case of what Malmkjaer calls "translating into the
void"? There is no apparent "audience" for the translation except the
other learners, who don't really need it because they understand the
source text. The skill of translation (and for that matter the skill of
L2 production) requires defined and specifically motivated audiences,
not least because this gives task intrinsic criteria for judging the
outcome. Does CI really provide this?

b) There is a reason for Krashen, Swain, Skehan, Long's taboo. Since we
don't really know what it is that we are teaching when we teach L2, we
need to keep as closely as possible to appearances, to surfaces, to
target performances, that is, exchange of information bearing L2, not
exchange of information in L1 followed by exchange of non-information
bearing L2. Do we know that language without information content really
behaves in the mind in the same way as language with information
content? We know, in any case, that it does NOT behave in the same way
in discourse!

c) According to the American FBI (!), there is something called
"congruity judgement" which is (again according to them) the central
component of translation ability. It's quite different from second
language proficiency, and in fact full bilinguals are often rather poor
translators. (Cascallar, 1996, Studies in Language Testing, CUP)

A lot of what we do on this list is what I would call rule breaking,
that is, finding techniques that are not really dogme and seeing if they
can somehow be used without infringing the key principles of minimalism.
This one is really the opposite; it seems to me a technique that is very
dogme but, when you think about it, goes rather against the key
principle, which is that language has to be information-bearing in some
way.

David



	


	Group: dogme
	Message: 349
	From: David French
	Date: Sa Okt 28, 2000 9:45 

	Subject: shamanism and PPP - do me a favour


	The line we have been exploring on this list is a rare creature it seems. A
read IATEFL issues the other day and sometimes I glance at English Teaching
Professional.

Crystals, shamanism? And PPP won't die it seems. Do we need that stuff?

I trust that through the book that Luke's working on, this list, Scott's
outreach work (if you'll excuse the expression), our IATEFL talk and
follow-up informal meeting in Brighton (v. important) etc. some teachers who
are wearied or bemused by what's been offered them so far can look at the
teaching and learning process in a new way.

Did anyone see the piece by the Hungarian(?) woman who has been working on
discussion groups for the last 4 years. Scott? It would be interesting to
talk to her.

Let's keep dogme uncluttered, reflective and grounded in the classroom.

David F



	


	Group: dogme
	Message: 350
	From: Richard Samson
	Date: Mo Okt 30, 2000 1:03 

	Subject: Re: Consecutive interpreting


	In reply to David

I'm glad you liked my idea for consecutive, David.

In relation to your doubts:

No apparent "audience": I can't agree with you about this. Other Ss are
listening to the interpreter to check their own understanding and notes. In
other words, there is a communicative exercise of corroboration of
understanding. Listening (by peers) is, I find, well motivated. And
conversational feedback and discussion is intense. In a sense, the
perceived message is being put under intense focus. As is the process of
communication.

In relation to the non-authentic communication taboo, I think I'm aware of
the arguments. As you seem to say, the L2 communication principle (Krashen,
Swain, Skehan, Long, etc.) is basically informed by the desire to make the
classroom a "natural" setting. In that sense, the Consecutive Interpreting
sequence is seen as "unnatural" because the "natural" audience of
Consecutive Interpretation, those who do not understand the source
language, are not present.

All I can say in answer is that the classroom is not a "natural" setting,
but can be made conducive to nearly "natural" communication. Yet I believe
it is also suited to various not totally natural (artificial, classroom)
training techniques. Within the classroom setting these latter techniques
may often rest on purely classroom motivations. 

Then again, I think it was Stevick who made the distinction between three
levels of communication in the classroom. Meaningless (display),
Representational (talking about something already perceived by all),
Communicative (Talking about something new). Those are my words, not
Stevick's. It seems to me, however, that the distinction between the second
two categories does not really hold water. In fact, I would say that this
false distinction is based on a fallacy about communication: that if
something has been said it is somehow "out there" and can no longer be
meaningfully discussed. Not a very person-centred idea, in my view.

Of course, in a language learning context the notion that anything said in
L2 (or L1 for that matter) has been understood at once and similarly by all
is a quick road to ruin.

The false model of communication that underlies all this is the so-called
"conduit metaphor", according to which communication is a simple matter of
the speaker/emissor precisely coding meanings for subsequent decoding by
the listener/receiver.

An illustrative example of this fallacy:

A siren is heard outside class. Students speculate about what it can be. To
be considered communication.

The teacher says something in L1/L2. Students speculate about what was
meant. Not to be considered communication???!!!

What I'm saying perhaps is that checking what you've understood is the most
natural communication and discourse of (empowered) students in the classroom.

David, you say that the Consecutive Interpreting sequence does not involve
"language with information content". Clearly, I wouldn't agree with you
about this.

I'm unaware of the FBI's angle on all this but I am very skeptical of terms
such as "congruity judgement" and "translation ability".

To finish with a flourish, let me vaguely cite a reference that some of you
may know: I was very struck by what I saw of Michel Thomas's basically
L1--->L2 translation methodology (I saw it on the telly!)

In summary, I see Consecutive Interpreting as a sequence that is congruent
with the monolingual group classroom context.

Is this making any sense?

Richard



	


	Group: dogme
	Message: 351
	From: Ruth Wajnryb
	Date: Mo Okt 30, 2000 9:21 

	Subject: CI


	hi again
I am just tapping into Richard and David's discussion of CI and
communication. The Stevick reference... in Memory Meaning and Method,
Stevick distinguishes between communication that `resolves uncertainty' and
communication that doesn't. So if I'm listening to the news to find out the
latest on say the Middle East crisis, then this is a communicative event. If
I have the radio on while I'm ironing but am not listening for a purpose,
then there's no uncertainty to be resolved, and therefore no communication.
In the latter case, I would hear but not listen and certainly not remember.
In the classroom, 2 students practising a dialogue that includes `what time
is it? It's XXX' are not communicating. But when one asks the other the
time, there is a resolution of uncertainty, and therefore communication. I
don't think Stevick is suggsting that the former exercise lacks validity.
Nor am I. Only that it is important that we understand (we the teachers I
mean) the difference between the two.

Ruth



Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 352
	From: David Kellogg
	Date: Mi Nov 01, 2000 6:32 

	Subject: The naturalistic fallacy and the processing argument


	Richard and Ruth:

I remember once on my MA course we had an exam question that went
something like this:

"Some SLA researchers have argued that learner-learner interaction is
more like native speaker-to-native speaker interaction than
teacher-learner interaction can ever be. Discuss."

I immediately thought of native speaker secretaries tenderly but
wordlessly watering their native speaker bosses with cups of tea, and of
the stilted interviews I have had on picket lines with native-speaker
policemen wielding billy clubs. I thought of the stereotyped questions
of waitresses and panhandlers and the endless display questions and
lop-sided discourse strategies of native speaking quiz show hosts and
defense attorneys.

I realized that the idealization of native-speaker to
native-speaker interaction in which each side has equal topic control
and waits patiently for an equal share of turn time is as much a fiction
as Chomsky's native speaker in a homogeneous speech community who knows
his/her language perfectly. That teacher to student interaction is a
fairly typical kind of unequal interaction, and that unequal
interactions are, alas, extremely typical of the interactions that
people inflict on each other in their own language. I realized, in
short, that I was being asked a silly question.

Of course one doesn't say that sort of thing on a final examination,
and besides the silly views in question were not those of the examiner.
But it is worth asking where this ridiculously naive stuff comes from.

The mixture of cynicism and idealism is not mine, Ruth. I think,
actually, the idealistic view that language is free exchange among
equals cohabits curiously with the cynical view that classrooms are not
part of the real world (or, as a particularly abusive classroom observer
once told me, "you don't use enough real language in class").

On the one hand, we have a view that contends that classroom language
needs to strive for symmetry between listening and speaking, between
learner and teacher. On the other we have the narrow view of
communicative teaching which says that student "surrender value" is
everything, and we need to teach people to talk, not only to teachers,
but also to policemen with billy clubs, bosses, and defense lawyers (not
necessarily in that order).

If either view holds sway, we can forget all about the hopes and dreams
of learners, never teach literature or philosophy, and in fact stay away
from anything that is not, in the most vulgar and prosaic sense, real
life. Alas, this must include almost everything that makes language
worth learning and life worth living. The "People's English" people in
South Africa, in their criticism of ESP and CLT, correctly called this
"behavioristic"; it is a not very nice way of teaching people their
place: students must always be students, and shoeshine boys always
shoeshine boys.

As a Brechtian, I repudiate the naturalistic fallacy. I revel in the
artificiality of classrooms. I don't think that it is necessary to make
your classroom a "simulation" of the outside world in order to teach a
narrow set of situation specific language skills. I believe that every
learner has the power to construct as many situation specific simulators
as they need right there in their own brains. But also as a Brechtian, I
don't believe in constructing a classroom utopia, because I believe that
any solution which leaves the economic and social sources of inequality
unscathed is a sham and a delusion. When you are done revelling in
artifice, there comes a time when you have to ask yourself what you can
teach with it.

So I want to know the actual pedagogical value of sharing topic control
and turn control with learner, and I also want the actual pedagogical
value of increasing or decreasing the new information load by allowing
the exchange of information in L1.

I think it is now possible to tease out some of the things which prevent
our learners from transferring their classroom skills beyond the
classroom. Anxiety yes, but probably more important are processing
constraints related to the amount of information that they have to deal
with.

I agree that exchanging differing interpretations is communication.
I even agree that it is a form of information transfer, and I hereby
disavow my statement that language so exchanged is not information
bearing. I stand corrected.

However, I also agree with Ruth and Stevick that the information
born is of a different kind. So the question becomes WHAT form of
information exchange is it, and does this affect how the dogme discourse
develops.

I think it must. If we can make a distinction between information
gaps and opinion gaps (and I think we can and MUST, not least because
the transfer of information is much more optional in the latter) surely
we can make even more coarse (because less content related) distinctions
like those between hearing a message in L1 and hearing it a second time
in L2, between interpreting and reinterpreting, between re-interpreting
and subtitling. In fact Richard recognizes this distinction when he
says:

"If you don't speak the Ss' L1 at all you could still do the sequence,
and the
translation/production stage would be real interpreting to the
teacher!"

I think that the word "real" is almost as vacuous as an adjective as it
has become as an adverb. But what Richard is getting at is true enough;
if the teacher doesn't know the learner's L1, there is a high
information load in the CI rather than a low one.

Naturally, there is a tremendous premium here in lessening the
information load; it becomes possible to focus on fine distinctions of
meaning that would otherwise be missed in the floundering of the
learner's communication strategies. It becomes possible to create two
three many texts on top of a source text. Above all it, becomes possible
to discuss something almost untouched upon in most narrowly
communicative courses: stylistics.

I have no doubt that this has its place, especially (to link this to
Dan's thread) at higher levels, where you need people to think about
stylistics. In any case, I think dogme needs to completely repudiate the
behavioristic interpretation of communicative language teaching that
would have every shoe-shine boy learn his or her place and the English
associated with it. If you believe in constructing a discourse community
and not simply a skills training session, then you do not believe that
your learners are going to be "instrumentally" motivated. CI is not just
for interpreters.

But I also think we need to repudiate the view which would make every
classroom a haven in a heartless world. (This is a very big
part of the attraction of the devotees of crystals and therapeutic
tears....) The classroom, at its best, is an underground laboratory
where we plot how to act on the world and change it.

I am still wondering aloud if there is a place in dogme for the teaching
of literature, because to me (and to Widdowson) this is the essential to
"not teaching people their place" and yet it must almost necessarily
involve outside texts, texts which are not from people's specific
persona and specific places.

I recently constructed an exercise for children based on the poetry
of Yun Dongju, a left-wing Korean who died in a Japanese concentration
camp in 1942 at the age of 26. Now I am looking at it and I realize
that I turned the poem backwards.

Yun Dongju's poem goes like this:

Those who live by the sea
catch fish to live

Those who live in the valley
grow potatoes to live

Those who live in the stars...
What do they do to live?

To which I added:

"Those who live in the desert...."

"Those who live in the city..."

"Those who live in the classroom..."

DK

PS to Ruth:

To access previous postings, go to this page:

http://www.egroups.com/group/dogme

And then you go to the month you want. And then you read the one you
want. Now, can any one tell ME why I can't get dogme email in my box any
more and I have to go read it on-line? What happened?



	


	Group: dogme
	Message: 353
	From: kellogg
	Date: Mo Nov 06, 2000 12:17 

	Subject: Do you get this?


	I have some trouble sending things from my old account. I am trying again from a different account.


Richard:
Yesterday I tried out a rather adulterated, "dialogic" version of
your CI on my single advanced class, the English majors, and I'd like to
know what you think, both of the procedure and the results.
Here's what we did. I gave everybody a comic I had produced from a
bit of anti-drug literature we use in first year middle school here in
Korea. The situation has a young child recovering from a suicide attempt
in hospital (the original had a drug overdose, I changed it in order to
introduce the problem of exam pressue, which is more relevant to my
students at the moment).
A doctor instructs a male nurse that the child's parents are not to
be notified yet. When asked why, the doctor explains that the child has
collapsed due to excessive parental pressure.
This portion of the dialogue is presented in English. The students
read the dialogue aloud, then re-enact it from memory in pairs, just to
establish context.
Then the next, far more difficult, part was presented; an interview
between the parents and the doctor. Because of the conceptual
difficulty, I presented it entirely in Korean and we read through in
pairs, entirely in Korean.
Well, that was the plan! But when you ask these kids to do something
in L2, they do it in L1, so I suppose I shouldn't have been surprised to
see them picking through the dialogue, which I had asked for in Korean,
in English! When Allwright was here, he noted that
the Brazilian teachers had complained repeatedly of the tendency of
groups to use Portuguese in groupwork. He had once suggested that
teachers make this tendency the object of conversation in groups, allow
the groups to use Portuguese, and see what explanation they came up with
Allwright's Brazilian teachers had said that they tried the experiment
and found that when you tell groups to use L1 instead of L2, they use L2
instead of L1. (Swain and Lapkin also report, in the latest LTR, that
only about 12% of L1 turns are off task). 
They were only able to pick through bits of it in English, though.
As you will see, it is not something you can get right away. So after
they had tackled it in Korean, each learner then chose a part, doctor or
mother, and worked out a rough translation of that part only using
notes. They did this without consulting the dialogic partner, referring
only to the text. 
I instructed them to be flexible enough so that they could pick up and
respond to nuances and even mistakes in the way their partners
translated the other part. I told them that if a partner makes a mistake
in his/her translation, they were to adapt to the mistake in their
response; the interaction was the end product, not a correct target
text.
I suppose I need to justify this dialogic use of CI, as the
resulting information exchange is not going to be solely about differing
interpretations of the source text and in fact it can develop in very
free-wheeling, unpredictable ways quite distant from the source text. In
your contribution you argue that CI has wider applications than training
translators, and I think you are absolutely right. 
In particular, I am supposed to be teaching conversation to these kids.
They are already very good at short turn highly interactive
conversations, and they are also good at writing long speeches and
delivering them. But they are a bit complacent too; perhaps because they
are the only English major group and they are virtually guaranteed good
jobs as English specialists. As a result, they have become simplistic,
often sub-grammatical, in informal conversation, and non-interactive and
speechifying in formal debates. It is a matter of too much improvisation
on the one hand, and too much planning on the other.
So I have been waging a campaign in which I try to make their
conversations more like speeches and their speeches more like
conversations, and latterly even twitting them with yawing precipitously
from Gush to Bore. (As an occupied country, we are in thrall to the
American elections here.)

Here is a rough translation of the Korean source text, partly my own
and partly my students, just to give you a sense of the level of
difficulty:

MOTHER: My life has been sacrificed to hers. It was always my dream that
she have a good education, that she pursue ennobling hobbies, and that
she meet and marry a well-bred man.
DOCTOR: What does Jin-hee mean to you, as a mother?
M: Why, she is like my second self. She is my only child, you know.
D: Has it occurred to you that you are possessing her?
M: Possessing? What do you mean by possession?
D: Madam, you and I are of the older generation. We grew up forced to
obey and submit, and knew nothing else. We had no lives of our own, and
could only act as part of a machine. But without creative development of
individual talents, there can be no progress of society. The new
generation seems selfish to us; but their selfishness is part of a
larger transition for our whole nation. Yes, the younger generation
appears to our eyes to be wandering into evil. Yet these wanderings are
necessary evils. We soon find that if we attempt to restrain them from
wandering, they will fall into more exteme ways.
M (sobbing):
D: What's wrong?
M: Nothing, Doctor. It's just that...my childhood suddenly comes back to
me. In fact, as a child I had many aspirations. I longed to study, to
play music and apply myself in the fine arts. But my parents opposed
these selfish desires. They said that as a woman my duty was to
housekeeping and to my in-laws. I see that with my regrets I have
tortured not only myself, but also my own daughter almost to death.
D: Please don't blame yourself, madam. Your daughter is alive and still
young. Together we must help her. Let's open a new path for her.

(This is preparation for their mid-term examination next week, which
will focus on the use of "performance evaluation" instead of
standardized testing.)

As I predicted, the long turns were too much for the students, and we
had to break them down into very very short turns. I did this by asking
them to use clarification questions, rather like this:

M: My life has been sacrificed to hers.
D: What do you mean by sacrificed?
M: I had many dreams for her.
D: What do you mean by that?
M: I dreamed that she would get a good education.
D: How do you mean, a "good" education?
M: I wanted her to go to a good university, and meet a good husband...
etc.

This looks rather like a drill, but it resulted in very interactive
exchanges, which nevertheless tended in the direction of the big idea
explored by the text and did not simply descend into lexicalization and
communication strategy (as I had feared). This was not exactly the "long
but interactive turn" goal I had set for the class; it was something
more like co-construction of a long turn.
Naturally, breaking the conversation down like this made it even
more likely that they would branch off in unexpected directions and the
repeated breaks in turn. In particular, the conversation immediately
veered in the direction of Jin-hee's father, who all the kids agreed was
probably the greatest, unspoken, disappointment of the mother's life. We
noted his conspicuous absence in her speech, even in the phrase "duty to
housekeeping and to in-laws". 
In whole class, we talked a little bit about what the
phrase "well-bred husband" might mean. At first the students assumed
that it meant wealthy, but this rather contradicted their assumption
that Jin-hee's father, clearly a man of means, was a disappointment to
Jin-hee's mother. Some of the students then argued that the real
disappointment was unspoken; it was that the father was not physically
attractive. (I have noted elsewhere the obsession of my young students
with good looks....)
Clearly there is a lot more going on here than translation. Now,
partly it is because of a phenomenon similar to the serendipitous choice
that Scott made in his Barcelona singer dictogloss; my students are
almost all formed under intense pressure, often from parents whom war
and dictatorship robbed of youth. 
But I think there is a dogme point here too. By using L1, it is
possible to set up target meanings of far greater cognitive complexity
than the superficial, purely instrumental exchanges in L2 only which are
set in most monolingual global coursebooks. The global coursebooks are
hamstrung by their inability to get into the learner's L1 skin. The user
of CI is able to set new heights for nuance and subtlety by starting
from a point far nearer the learner.

DK

Oh, the poetry exercise I talked about last time yielded some
interesting results too. I set the original Korean poem for homework.
Many came up with this:

What do you live on?
A person who/he who/you who/they who live by the sea eat fish/catch fish
to live.

We decided that the generality of the sentence was difficult to realize
(Korean is a pro-drop language, while English is not), but that whatever
subject was used had to be consistent. Then the learners had to create
lines for "the classroom". Here are some of what they came up with:

The person who live in the classroom must eat knowledge to live.
The people who live in the classroom must love children.
Those who live in the classroom must eat agenda.

Interestingly, these can be divided into "student" lines and "teacher
lines". Do not be misled by the last one, however. I use an "agenda"
instead of a lesson plan, which I distribute for negotiation before
every class. I think the learners correctly see this exercise as
slightly hypocritical.

==================================================
¿ì¸® ÀÎÅÍ³Ý, Daum
Æò»ý ¾²´Â ¹«·á E-mail ÁÖ¼Ò ÇÑ¸ÞÀÏ³Ý
Áö±¸ÃÌ ÇÑ±Û °Ë»ö¼​ºñ½º Daum FIREBALL
http://www.daum.net


	


	Group: dogme
	Message: 354
	From: Richard Samson
	Date: Di Nov 07, 2000 4:12 

	Subject: Re: CI


	Hi, David, Ruth, other readers,

Tuning in again.

Sorry, but I can't possibly devote the time that all this merits. Dave,
your postings I find very challenging because you raise so many points. My
contributions, of necessity will have to be more schematic.

First, thanks to Ruth for recognising my hopelessly vague and distorted
Stevick allusion. But I still think that the distinctions made between
communication and non-communication are rather trite.

Leech, for example, (in "Semantics. The Study of Meaning") distinguishes
between 7 kinds of meaning. ELT functional syllabuses list hundreds. McRae,
following Jakobson, distinguishes between representational and referential
meaning.

What I'm saying here is that we need a finer distinction than a merely
communicative/non-communicative one.

David, I think I agree with you in general, but in your penultimate email
on this issue I found it hard to pick up on all your allusions. Am I a
Brechtian??

Your last email describing an adapted CI technique, using an antagonistic
roleplay situation, set up through L1 presentation of a dialogue text,
followed by translation of a one-part version, sounds like a tour-de-force!
And certainly gave me food for thought.

I think you have captured a way of pushing advanced students to new heights
of performance by exploiting L1 text input.

In your words: "the user of CI is able to set new heights for nuance and
subtlety by starting from a point far nearer the learner."

But can it only be done with advanced students, I wonder?

As far as I'm concerned, CI is an option at the level of technique (in
Richards and Rogers' sense). What I'm trying to say here is that it can be
usefully discussed without constant reference to the student-empowerment
ideological scenery, interesting though that is too.

Or will that last remark set a cat among the pigeons?

Richard
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	Group: dogme
	Message: 355
	From: Richard Samson
	Date: Di Nov 07, 2000 5:48 

	Subject: Re: CI - another teaching idea


	Here's another CI idea for anybody to try:

Have you ever played a memory game which involves remembering all the turns
of a free conversation between various people? (It could even be a pub
game, depending how bored you are.)

So here's the CI version. (Students might have foreknowledge of the
sequence or not.) You set up an impromptu 5-minute conversation in class in
L1 at the beginning of class. (Shades of CLL?)

Students then take brief notes from memory about who said what and in what
order.

Then in pairs they reconstruct the whole dialogue as best they can, orally,
in English.

Finally they can perform for all. Feedback will be on what's been left out
and distorted as well as on more local meanings.

Very simple. Very dogme. Any use?

Richard



	


	Group: dogme
	Message: 356
	From: sthornbury@w...
	Date: Di Nov 07, 2000 6:25 

	Subject: Re: CI - another teaching idea


	Richard, I love it. Undiluted, quintessential, A-grade dogme. 
Thanks. S.



	


	Group: dogme
	Message: 357
	From: Dan
	Date: Mi Nov 08, 2000 12:30 

	Subject: Great idea


	Dear All,
This is what we need more of and not pages and pages of theory and name
dropping. I was thinking this morning of setting up a subdivision in
the Dogme e-mail so that people could send in ones marked 'theory' or
'practice'and that we could respond to our own areas. Personally I
have no idea who most of the names are in the e-mails and though I
appreciate that I would probably benefit from reading a few of their
ideas, I know that I would benefit tenfold from having a good idea for
a class I have that day.
So, what do you think? Could we have messages marked T and P or is
there the need for a seperate group? Dogme 2 - The mother of all
Dogme's sounds catchy!
Dan

__________________________________________________
Do You Yahoo!?
Thousands of Stores. Millions of Products. All in one Place.
http://shopping.yahoo.com/


	


	Group: dogme
	Message: 358
	From: Dan
	Date: Mi Nov 08, 2000 12:56 

	Subject: Thanks for the feedback


	Dear David K,
I'm sorry that it has taken so long to get back to your message but to
be honest I find your messages a little intimidating due to their sheer
length and academic content. 
The idea of students knowing where they are is important I agree but I
feel that I answered that by having a list of all the structures that
they will see so that they can tick what they understand and see their
improvement. Also I'm not entirely against levels per se. What I am
against is the idea of these very slight differences like
pre-intermediate and Intermediate. I feel that people respond to
labels ina negative way and will often lose confidence or damn others
because they see the level and not the standard as too low. It is
necessary to have different levels for Dogme as the needs of a Dogme
Advanced class are very different from the needs of a Dogme elementary
class and need different techniques.
However this is the subject of future messages as it is getting too
long.
Tell me what you think of the split Dogme idea.
Dan 

__________________________________________________
Do You Yahoo!?
Thousands of Stores. Millions of Products. All in one Place.
http://shopping.yahoo.com/


	


	Group: dogme
	Message: 359
	From: kellogg
	Date: Sa Nov 11, 2000 12:34 

	Subject: Against segregation


	Dan:

I agree completely with what you said about people being put off by
labels like pre-intermediate and intermediate, and also with what you
said
about the distinctions being far greater than the differences would
justify. For both these reasons, I disagree completely with your
suggestion to split dogme into theory and practice.

DK



	


	Group: dogme
	Message: 360
	From: Dan
	Date: Mo Nov 13, 2000 12:33 

	Subject: For clarification


	Dear David,

Thank-you for your uncharacteristically concise response. I think that
really it is a quantative difference between the theory of Dogme and
the practice of it in comparison to the qualitive difference between
Pre-Intermediate and Intermediate. The problem with the levels is that
it is hard to distinguish exactly what a Pre-Intermediate person should
have as opposed to an Intermediate one as people are not equally strong
in all areas. 
Whereas people can see the difference between an extension of the ideas
raised in Dogme and tips being given for classes. Now that isn't to
say that the two couldn't occur in one e-mail (in which case they would
be sent to both) but this would mean that the people who are more
interested in the practical side of these things would be freer to work
on that without having to read through millions of names.
Dan

__________________________________________________
Do You Yahoo!?
Yahoo! Calendar - Get organized for the holidays!
http://calendar.yahoo.com/


	


	Group: dogme
	Message: 361
	From: o.alexander@h...
	Date: Mo Nov 13, 2000 1:53 

	Subject: Inspired by Dogme


	I've just joined this group as a result of an inspirational workshop 
given by Scott Thornbury at the TESOL Scotland conference on 11th 
November. I'd like to pass on my attempt at this kind of teaching.

My writing class wrote about the conference *I* attended. I gave them 
the first sentence and said they could ask me any questions they liked 
so long as they were a) written down and b) gramatically correct. I 
handed back any incorrect questions for reformulation. After 
an initial uncertainty, questions flew thick and fast from the writing 
groups. I answered any general questions with general answers: e.g. 
'Can you give your opinion of the conference?' 'Yes.'

After half an hour they had to organise the material they had 
collected into an essay and had an opportunity at the end to fill in 
any gaps.

The students commented that the questions helped them to write a lot 
more than they normally would and they felt suppoprted in the writing 
task by the error correction of their questions. Next week we'll look 
a little bit more at how they organised the mass of answers into a 
coherent text.

So thanks Scott for a great lesson.

btw re the comments in previous postings about theory and practice, 
doesn't Dogme 95's Vow of Chastity say that props must not be brought 
in? Where does that leave quotes from research?



	


	Group: dogme
	Message: 362
	From: Ruth Wajnryb
	Date: Di Nov 14, 2000 10:51 

	Subject: questions followed by writing


	this is in response to 0.alexander (what's the O stand for?)
Scott deems to wander round the world giving inspiring sessions wherever he
goes.

this idea that you report whereby the class asks you questions: I have a few
questions about it:
a) how detailed were your responses
b) did the ss take notes on your answers?
c) did they write it up later - rather than simultaneously, with the
questions?
d) did they write it up as a recount - in the third person?

seems to have elements in common with Dictogloss - in that students collect
info (in D/G through the dictation; in yours, by getting answers to their
questions) and then they reconstruct the whole.

interesting...
could it be based on:
e) any experiential recount?
f) another student's, rather than the teacher's, experience.

thanks
Ruth

PS sorry i've been quite quiet of late - busy busy.


Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 363
	From: Olwyn Alexander
	Date: Di Nov 14, 2000 1:27 

	Subject: Re: questions followed by writing


	Hi Ruth,

On Tue, 14 Nov 2000 21:51:32 +1100 Ruth Wajnryb 
<rwajnryb@n...> wrote:

> this is in response to 0.alexander (what's the O stand for?)
The O stands for Olwyn (a female not a male name btw)

> this idea that you report whereby the class asks you questions: I have a few
> questions about it:
> a) how detailed were your responses
I tried to match the answer with the question. So a general 
question elicited a general answer and a more focused 
question was 'rewarded' with more information. As the 
frequency of questions gathered pace my answers became more 
like notes.

> b) did the ss take notes on your answers?
No, becuase it was a written exercise so they had their 
question and my answer on a piece of paper in front of them.

> c) did they write it up later - rather than simultaneously, with the
> questions?
I gave them an hour for questions and half an hour to write 
up the resulting answers into a text. They wrote a lot more 
in the half hour than they normally would and said the 
questions helped them to find things to say.

> d) did they write it up as a recount - in the third person?
Yes, because I gave them the first sentence: 'On Saturday 
Olwyn went to a conference in Falkirk.'

> seems to have elements in common with Dictogloss - in that students collect
> info (in D/G through the dictation; in yours, by getting answers to their
> questions) and then they reconstruct the whole.
Yes, except that there was no whole to begin with apart 
from my direct experience. I said the students could ask me 
anything that interested them. I had no particular agenda 
for what the piece should be about and I set the topic just 
to get them going.

> interesting...
> could it be based on:
> e) any experiential recount?
> f) another student's, rather than the teacher's, experience.
Yes, to both of these things. At the moment I'm thinking 
how I might use something similar with a class of computing 
and electrical engineers. I want them to produce some data 
which they can then put into a chart of table and describe. 
Any ideas...?


*********************************************************
Ms Olwyn Alexander
Course Director
In-sessional Academic English Courses
School of Languages
Heriot-Watt University
Edinburgh EH14 4AS

email: O.Alexander@h...
phone: +44 131 451 8189
fax: +44 131 451 3079

*********************************************************



	


	Group: dogme
	Message: 364
	From: David French
	Date: Mi Nov 15, 2000 6:25 

	Subject: Re: questions followed by writing


	I've been interested reading about Olwyn's writing class. Sounds solid-gold dogme
to me.
The drive is their interest in you, that fuels their communication. You provide a
framework within which they have to work, so their raw interest is channelled in
ways which you, as teacher, dictate.

Unrelated i wanted to mention something I noticed at our IATEFL Poland conference
this last weekend (10-12 Nov.).

There was a fair amount of talk about teachers offering relatively unstructured
talk as comprehensible input. That seems quite fashionable at present.

However, three of the presenters who advocated it (Michael Lewis, Mike Harris and
Phil Kerr all publisher-sponsored, if I'm not wrong) were all talking about how it
was a way of sneaking in certain necessary structures - they can correct me if
I've got it wrong - rather than leaving it wide open as a source of possible
emergent structures - the slant we've advocated on this list.

The second point is that they all talked about putting in some inaccurate
information about themselves that the learners had to spot. Call me a kill-joy,
but I can't see the point of deliberately making something up - unless the whole
thing is a fairy story and it is understood as such. Why can't we just talk about
ourselves, assuming that as people we are interested in exchanging information
about ourselves without throwing in a falsity?

I know what rings truer with me. Communication first and then reflection on
emergent structures and talking honestly (but maybe trivially) about ourselves. To
me there is a barrier between what we talk about here and received practice 'out
there'.

Any comments?

David



	


	Group: dogme
	Message: 365
	From: Luke Meddings
	Date: Do Nov 16, 2000 10:57 

	Subject: Re: questions followed by writing


	Hi David

Just working on a few lines for the seminar tonight (I'm looking forward to it so much it'll probably be cancelled) when I read this. 

What you say about IATEFL is very interesting.

>There was a fair amount of talk about teachers offering relatively unstructured
>talk as comprehensible input. That seems quite fashionable at present.
>However, three of the presenters who advocated it (Michael Lewis, Mike Harris and
>Phil Kerr all publisher-sponsored, if I'm not wrong) were all talking about how it
>was a way of sneaking in certain necessary structures - they can correct me if
>I've got it wrong - rather than leaving it wide open as a source of possible
>emergent structures - the slant we've advocated on this list.

It sounds like those dressing down days in offices where people wear corduroy trousers on a Friday. You can't interpose a more relaxed way of doing the same thing - in this case deciding what structures to focus on. If, as you say, that's what they mean. Nothing wrong with focusing on something, but why not be direct and say: 'Remember we were chatting earlier, well this is worth looking at ...' 

We've talked about using our own speech in the classroom - it amazes me how much it surprises students when I ask them: 'what did I just say?' It seems to me that students have been led to a state of passivity where they will only really listen IF IT'S A LISTENING and the play button is pressed. But no wonder if the teacher is only play-acting (see below) or slipping in target structures unnoticed.

>The second point is that they all talked about putting in some inaccurate
>information about themselves that the learners had to spot. Call me a kill-joy,
>but I can't see the point of deliberately making something up - unless the whole
>thing is a fairy story and it is understood as such. Why can't we just talk about
>ourselves, assuming that as people we are interested in exchanging information
>about ourselves without throwing in a falsity?

As a specific parlour game I don't mind it, I suppose. But I don't know if I posted my experience of an observed class - forgive repetition if so - which exemplified this aspect which you have rightly and consistently criticised: first the teacher showed a photo apparently taken from a magazine and pretended it was her boyfriend. A rather surreal (to me) discussion ensued in which students asked her about the person in the photo as if he was her boyfriend. Then via the familiar circuitous steps students found themselves with cut-up bits from a published pairwork passivity attempting an equally surreal task in which they asked each other questions about each others' (purely imaginary) 'first love.' In pairs of course, so as far as I could see the students weren't getting much help and in any case weren't producing much real language, oppressed as they were by the need to use whatever structure or vocabulary it was they were supposed to be practising, and filling in whatever dreary imagined details they could muster at 4 in the afternoon after working all day in London cafes for no money.

A well-executed lesson; smiling students; but what confusion! What steam and bluster for so little reward!

To me this lesson illustrates perfectly your parallel with the Emperor's New Clothes. How did we get into this state? [The answer to this may lie in a history of ELT textbooks, a highly cut-down version of which I am thinking of writing for the book as a kind of appendix to the frequent references to coursebooks and materials; the more I learned about textbooks when writing]. 

>I know what rings truer with me. Communication first and then reflection on
>emergent structures and talking honestly (but maybe trivially) about ourselves. To
>me there is a barrier between what we talk about here and received practice 'out
>there'.

A great summary, and the one I was looking for for tonight! It really is as simple as that, but the lesson above shows how many layers want stripping away before we get to that simplicity. 

Luke



	


	Group: dogme
	Message: 366
	From: Luke Meddings
	Date: Fr Nov 17, 2000 12:21 

	Subject: trying to say what we''re saying


	>I know what rings truer with me. Communication first and then reflection on
>emergent structures and talking honestly (but maybe trivially) about ourselves. To
>me there is a barrier between what we talk about here and received practice 'out
>there'.

An additional comment - what we are advocating, as summarised above, is not unique in turning what remains ELT convention on its head (we're saying practice first, presentation later instead of the other way round) - but it goes further than Task-Based Learning, which makes the same reversal, because we are not elaborating an alternative delivery model - the task - but proposing that conversation is sufficient, and that the means (conversation) and the end (conversation)* are in fact the same, mediated by the teacher and indeed by students with more knowledge than the others. It's a continuum, the rolling ball.** 

I must stress that I am only familiar with ELT in the context of adult education, and that my own thinking has developed in a context in which, although all but a tiny handful of our hundreds of students have studied most of the structures in English at school and indeed since school, they are 'taught' these same structures again and again as if they hadn't.

*We've seen descriptions of 'written' conversations, too. I'm not ruling out work on specific writing models as required by the students in their own lives, either; or that the continuum should be extended to more of a course or even lesson than is comfortable or productive. I still reckon most of the time, though.

**An image I had of a ball with two hemispheres, one representing chat (talk) and the other analysis (talk about talk), which rolls through the class from beginning to end and is 'stopped' by students or teacher on analysis when it seems appropriate.



	


	Group: dogme
	Message: 367
	From: G Hall
	Date: Do Nov 16, 2000 4:11 

	Subject: Can a class run itself ?


	Hi

I have an extremely lively class of 25 mainly Europeans with one or two
Chinese. The level is pretty high - they are all extremely fluent, and
although slips etc are regular, they all seem to be just that - slips,
rather than deep-seated errors or misunderstandings. Anything written seems
similar. At the beginning of the semester, this is one of the classes that I
decided to dogme around with (flexible language- 'to dogme' seems a
reasonable concept to me).

Trying to get this class to stop talking seems more-or-less impossible (in a
nice kind of way). All my teacher training tells me that somewhere, I've
messed up the classroom control/dynamics. I use the word 'control' because,
at times, it does feel a little like being back teaching kids in a British
school (oh those were the days).Some of the what goes on is very similar to
teaching kids - private conversations when somone else is speaking,
everytime I pause for breath when I'm speaking, they're off again etc. And,
looking at the class, it really isn't a minority who are like this - it is
about 80% of the students, and when I pull pretend angry faces and try to
look exasperated, the others just laugh.

However, is it really a problem, and what other issues connect to this? I
have to say that it is exhausting, but it's also great. The students love
talking, and even though I can't hear their every word, it is in English.
They also really like each other. We meet up twice a week for classes, but
many of them are off to the pub, to each others flats etc outside of class. 

So is it just a social time or are they really learning something? This goes
back to points made a long time ago. One reasonable view is that, at times,
we go with the conversation, take what has emerged and try to develop it. (I
do worry that this sometimes isn't sufficient to push them - I'll come back
to this later). Alternatively, are the classes 'providing opportunities for
learning, but I can't be sure what'? (I know we've been here before). This
seems extremely likely.

Also, my classes are voluntary. Would they come back if they didn't think
they were learning anything (or at least that the classes were beneficial in
some way, shape or form)? 

Given this, and the students apparent love of 'chat', I think the whole
concept of 'control' is just a non-starter. AS I said when setting out with
these classes a month or two back, I try to give the class to them (heading
towards tacher as facilitator). If this is how it turns out, so much the
better. It does beg the question how would they have reacted and what would
have happened if we had followed a rigid syllabus or textbook. I just can't
imagine trying to impose a series of predetermined activites and topics
(i.e. in its own way, the textbook etc would have been another form of
'control').

I've just re-read this, and although I've mentioned worries about what is
being learnt, everything sounds quite positive. That's good, as it's how I
feel about he class, but I reckon I need to think about the question of
whether I have absolved myself of responsibility and just gone with the
flow. Is the class running itself? 

(More on this class in a separate message. I'm trying to control my urge to
ramble)

Cheers

graham



	


	Group: dogme
	Message: 368
	From: G Hall
	Date: Do Nov 16, 2000 4:13 

	Subject: Materials and dogme over time


	Hi again,

I'm trying to keep them short (I'm not so sure about the sweet).

Certain trends/language weaknesses have emerged throughout the semester with
the 'lively' class, for example ways of talking about the future, articles,
certain areas of vocab etc. At the risk of sounding Grammar McNugget-ish
(thanks, Scott), these need to be looked at, and whilst we usually try to
examine some aspects the class, I sometimes feel I have to go away, have a
little think, and return the following week to have a look at it. The
students appreciate this. There are direct and clear reasons for doing it,
and they areas looked at usually fit in with the things we negotiated at the
start of the semester. But it does mean that in some ways I separate the
language analysis from its emergence. It also means that I often think of
tasks (which I try as much as possible to base on the students own
experience - easy when dealing with future plans and relevant vocab, harder
(at least to me, when looking at articles). 

Quite a long time ago now, Luke mentioned his slight concern that dogme
seemed ideal for one-offs, but how would it run over whole courses. This is
now the issue I'm thinking about. I have to admit, at times, I lose my nerve
and out comes a worksheet. There again, it's usually one I have thought
about myself, and it is at a time the students and I feel is relevant)so am
I really losing my nerve, or am I in fact, following a reasonable dogme-ish
path? 

David (F), how's your longish term dogme teaching been going? How have you
treated emergent problems - then and there - after a slight delay and built
in to a subsequent lesson? Have you been 'materials-chaste'? 

Cheers

graham



	


	Group: dogme
	Message: 369
	From: G Hall
	Date: Do Nov 16, 2000 5:01 

	Subject: RE: questions followed by writing


	Hi Olwyn,

> f) another student's, rather than the teacher's, experience.
Yes, to both of these things. At the moment I'm thinking 
how I might use something similar with a class of computing 
and electrical engineers. I want them to produce some data 
which they can then put into a chart of table and describe. 
Any ideas...?

Something I did recently, which was neither particularly original nor
particularly related to Dictogloss hopefully provided a class of students
from a variety of business-related courses with an opportunity to collect,
summarise and interpret data. 

It focused on the learners' experiences of coming to Britain (reasons,good
points and bad points etc). We've discussed things like this before at
reasonable length, and I thought it qould be quite good to summarise what
people felt, whilst targeting language around generalisation /
quantification /summary. I provided each learner with a question which they
then asked of all the other people in the class. They had to record the
answers (in some cases quite simple, where there were similar answers, in
some cases more difficult where things were convoluted - there was plenty of
opportunity for 'chat'). The questions and answers were then fed back to the
board in an abbreviated numerical form, so we had a large table of data e.g.
worst point - weather (7 people) / unfriendly people (3) / etc etc, for a
class of 20-ish. Students were then asked to use the data to write their
summary, where appropriate using words such as the majority / 80% / people
in the class usually etc etc. 

The write up task was left as open as possible, from 'report the data' to
'report the data and add some of your own interepretation and comment'. I
think this succeeded quite well, as the learners were able to stretch
themselves and ask questions about how to express themselves as appropriate
(it is a slightly mixed-ability class). 

Although providing the questions myself meant that I was able to arrange
that those students who were weaker recieved slightly easier questions, I
wish now that I had asked the students what their priorities were in talking
about their experinces, and asked them to produce a questionnaire, which
could then be divided up and used as the basis of the task as appropriate. I
also think this could have been developed to look at aspects of question
formation and even questionnnaire design (which many of them will need for
their dissertations) as appropriate.

I think it went quite well.I have a few reservations about asking students
to 'mingle', but this appeared to be very motiviating (especially as some of
the learners had still to really get to know each other).As I say, I'm not
sure that it totally fits what you have been thinking about, nor do I think
it's particularly revolutionary, but the focus upon the learners own
experience did seem to work well, and the opportunity form a text according
to their own ability whilst I filled in any gaps perhaps pushes it towards
the dogme end of things.

Cheers

Graham



	


	Group: dogme
	Message: 370
	From: G Hall
	Date: Do Nov 16, 2000 5:18 

	Subject: Dogme hybrids


	Hi

I was just thinking about the issue of focusing on the languge and worrying
that my recent lack of contributions and, therefore, feedback has led me to
be a bit of a fraudulent member of the list (although as it's an open house,
this might be a bit of an inaccurate description, but you know what I mean)
- am I still 'doing dogme'. At risk of repeating myself, I sometimes find to
hard to be totally materials-free , especially when I've picked up on a
point that I think we need to concentrate on. I veer towards Dan's views
(I think - I need to reread your summary document, Dan). 

However, looking at David's and Luke's comments from today, it's good to
reread the emphasis on emergent language and get some key principles back in
my head:

>leaving it wide open as a source of possible emergent structures - the
slant we've advocated on this list (David)

>Nothing wrong with focusing on something, but why not be direct and say:
'Remember we were chatting earlier, well this is worth looking at ...'
(Luke) 

I think this fits what I was trying to describe in my earlier message, but
more succintly.

Last one for today, I promise.

Graham



	


	Group: dogme
	Message: 371
	From: Reuben Woolley
	Date: Do Nov 16, 2000 6:45 

	Subject: RV: Questions followed by writing


	 

-----Mensaje original-----
De: Reuben Woolley <rwoolley@teleline.es>
Para: dogme@eGroups.com <dogme@eGroups.com>
Fecha: jueves 16 de noviembre de 2000 19:42
Asunto: re: Questions followed by writing

Hi everyone,

 

Just want to pick up on something in the mails from David and Luke, in particular the idea of giving the students false ideas about ourselves. I think it's OK as a fairy story - if fairy stories is the name of the game and everyone knows that it's a game. I quite often play a game called 'Truth or Lie' where I (or a student) have to say something about myself. The other members of the class (including myself if I am not doing the telling) have to ask questions in order to discover if the teller is lying or telling the truth. If it's the truth, all the answers must be true. If it's a lie the answers may be a mixture of truth and lies. I sometimes find it's a good way to get people used to talking about themselves, getting over inhibitions and the idea of 'going public'. I normally start the game as teller and tell some quite outrageous truths and lies. We all have a good laugh and my students learn more about me, which makes it easier for them to talk about themselves.

 

It's this concept of 'myself', 'themselves' which I really want to pick up on. I am not a 100% dogme follower (never having been convinced 100% by any theory, approach or whatever) but I think I am a reasonable dogme practioner and have been for some time without really knowing about it. At the moment, I'm working on my PhD thesis on the possibilities of conversation in the L2 classroom. One of the things I'm working on at the moment is the idea of membership categories and membership category devices (Harvey Sacks 1992/1995. 'Lectures on Conversation'. Oxford: Blackwell). Briefly, the classroom is a membership category device (MCD) which makes the membership categories of teacher and student relevant in the same way that the MCD of a football team makes the MCs of footballer, coach, manager, reserves, referee, etc. relevant. Obviously, any individual will have more than one membership category, one or various of which will be relevant in any situation. Now the problem in the traditional classroom situation is that we (the teachers, the students, the institutional situation, the powers-that-be) restrict the participants' membership categories to student and teacher and no more. Conversation between student and teacher is difficult if not impossible - I tend to think it is impossible - as the teacher has all the power and controls who speaks when about what (this is a vast simplification - please accept it as such). The teacher 'teaches', the learner 'learns'. That is what is expected, it is what happened to us when we were students and we think that is the only way that 'teaching' is done. If anything else happens in the class, it is a failure because it is not 'teaching'. 

 

If we are to achieve anything like conversation, we must bring other MCs into play. This might work to balancing the asymmetry of the 'only teacher/only student' relationship. If one of my students is an engineer, s/he will know a damn sight more about engineering than me.

 

Variety is the spice of life. Let's bring it into the L2 class!

 

Reuben Woolley



	

	


	Group: dogme
	Message: 372
	From: Reuben Woolley
	Date: Do Nov 16, 2000 6:42 

	Subject: re: Questions followed by writing


	Hi everyone,

 

Just want to pick up on something in the mails from David and Luke, in particular the idea of giving the students false ideas about ourselves. I think it's OK as a fairy story - if fairy stories is the name of the game and everyone knows that it's a game. I quite often play a game called 'Truth or Lie' where I (or a student) have to say something about myself. The other members of the class (including myself if I am not doing the telling) have to ask questions in order to discover if the teller is lying or telling the truth. If it's the truth, all the answers must be true. If it's a lie the answers may be a mixture of truth and lies. I sometimes find it's a good way to get people used to talking about themselves, getting over inhibitions and the idea of 'going public'. I normally start the game as teller and tell some quite outrageous truths and lies. We all have a good laugh and my students learn more about me, which makes it easier for them to talk about themselves.

 

It's this concept of 'myself', 'themselves' which I really want to pick up on. I am not a 100% dogme follower (never having been convinced 100% by any theory, approach or whatever) but I think I am a reasonable dogme practioner and have been for some time without really knowing about it. At the moment, I'm working on my PhD thesis on the possibilities of conversation in the L2 classroom. One of the things I'm working on at the moment is the idea of membership categories and membership category devices (Harvey Sacks 1992/1995. 'Lectures on Conversation'. Oxford: Blackwell). Briefly, the classroom is a membership category device (MCD) which makes the membership categories of teacher and student relevant in the same way that the MCD of a football team makes the MCs of footballer, coach, manager, reserves, referee, etc. relevant. Obviously, any individual will have more than one membership category, one or various of which will be relevant in any situation. Now the problem in the traditional classroom situation is that we (the teachers, the students, the institutional situation, the powers-that-be) restrict the participants' membership categories to student and teacher and no more. Conversation between student and teacher is difficult if not impossible - I tend to think it is impossible - as the teacher has all the power and controls who speaks when about what (this is a vast simplification - please accept it as such). The teacher 'teaches', the learner 'learns'. That is what is expected, it is what happened to us when we were students and we think that is the only way that 'teaching' is done. If anything else happens in the class, it is a failure because it is not 'teaching'. 

 

If we are to achieve anything like conversation, we must bring other MCs into play. This might work to balancing the asymmetry of the 'only teacher/only student' relationship. If one of my students is an engineer, s/he will know a damn sight more about engineering than me.

 

Variety is the spice of life. Let's bring it into the L2 class!

 

Reuben Woolley



	

	


	Group: dogme
	Message: 373
	From: sthornbury@w...
	Date: Fr Nov 17, 2000 8:07 

	Subject: bums on seats!


	I got this email from a friend who is a DoS at the British Council 
here, with regard to candidates of theirs who are doing the Diploma 
course with us...

"I just have one query. As you can imagine, our DELTA students 
come and talk to us a lot about the course, how it's going etc etc ( 
nearly 100% positive ) and I have one question. 

Why do teachers have to sit down to give classes???

Is it because they may be intimidating, or that they have the power 
to move around while students don't? This assumes that students 
are 'not allowed' to move!! HELP - any clarifications for an old timer 
like me!! "

This must derive from trainees reporting to her that they are "made" 
to sit down when teaching - a not unsual perception that the 
training program is (unfairly) prescriptive etc. But it made me think - 
what is the Dogme principle going on here? - because surely there 
is one. 

Anyway, this is what I wrote back:

"I've been thinking about your question to the point that i 
think I have enough to write an article about it. But really, it's all 
about changing the chip - de-constructing the teacher and letting 
the human being out. Sometimes the simplest thing, like sitting 
down, can force a teacher to re-think all sorts of things - another 
thing we do is forbid photocopies or display questions - not 
because these are in themselves "wrong" - just as standing up isn't 
"wrong" - it's just become a habit, or addiction, even. So, while 
these "rules" seem just like another imposed "method", they are 
meant to be developmental "tools" - ways of encouraging self-
awareness, as the first step towards growth and change. How's 
that????"

I feel a bit unsatisfied with this though - since it leaves a lot unsaid -
and I seem to be more worried about defending charges of 
prescriptivism than making the case for what Reuben was talking 
about - expanding the membership category potential of the 
classroom - by such simple acts as changing the seating 
conventions:

"Now the problem in the traditional classroom situation is that we 
(the teachers, the students, the institutional situation, the powers-
that-be) restrict the participants' membership categories to student 
and teacher and no more. Conversation between student and 
teacher is difficult if not impossible - I tend to think it is impossible -
as the teacher has all the power and controls who speaks when 
about what" (from Reuben's posting)

Maybe sitting down is the physical embodiment of the teacher's 
willingness to relinquish some of this power?

Any thoughts?



	


	Group: dogme
	Message: 374
	From: G Hall
	Date: Fr Nov 17, 2000 9:47 

	Subject: Membership Category Devices


	Hi

Reuben wrote of the problem in the traditional classroom situation...

>The teacher 'teaches', the learner 'learns'. That is what is expected, it
is what happened to us when we were students and we think that is the only
way that 'teaching' is done. If anything else happens in the class, it is a
failure because it is not 'teaching'.< 

...and the need to bring other MCs into the classroom

Although there are clearly non-critical ways to look at this, it reminds me
of the critical pedagogy debates around what is 'knowledge' , and therefore
what is learning and teaching. If I leave aside all the political/social
implications full on Critical Pedagogy and focus only on the possible
effects the classroom, I think it's possible to refer to Giroux (Border
Crossings,1992: Routledge) in this context. He writes that 'knowledge' is
not just a bank of facts to be transmitted for the teacher to learner, but
instead becomes a cognitive process undertaken by teachers and leaners
alike. This would seem to be a step towards beringing other MCs into the
classroom. He also notes that new forms of culture and knowledge become
possible. What I think is unstated but implicit is that new forms of
teaching/learning and of being a teacher/learner become possible (not least
that all the people in the classroom at times fulfill both roles).

I guess what I'm getting at is the possibility of taking the word 'teaching'
to pieces. It seems to me that this is what people who are practising dogme
in their classrooms are starting to do anyway. At times, what goes on in my
(and I'm sure everybody else's) classroom seems pretty different to the
'definitions' of teaching that I received in when initially training to be a
teacher, especially in the context of dogme. Without an open acknowlegement
of all the varieties and possibilities for the classroom, it would therefore
seem difficult to have a dialogue with many beyond this list who might say
'that's not teaching' in response to some of the ideas and discussion which
we have come up with. This would perhaps seem to link in to a theme in
Scott's message about deconstructing the teacher and forcing teachers to
rethink. Again, teaching becomes a 'thinking activity' (Giroux again). Plus:


>Maybe sitting down is the physical embodiment of the teacher's willingness
to relinquish some of this power?<(Scott)

This would seem not just to be an act of teachers rethinking, it would also
seem an act which might force the leaners to rethink. They would perhaps
have to consider what is usual in a classroom, what is different now, how do
they like it, what are the implication etc. If this was done
consciously/openly, it would perhpas lead on a very small scale towards
ideas of Allwright's Exploratory Practice - (exploration of the classroom
wirthin existing pedagogy, teachers working with learners to understand
classroom events). 

Cheers

Graham



	


	Group: dogme
	Message: 375
	From: Olwyn Alexander
	Date: Fr Nov 17, 2000 12:03 

	Subject: Re: RV: Questions followed by writing


	I was intrigued by Reuben's idea of memebership categories 
to balance the teacher/student relationship.

>If one of my students is an engineer, s/he will know a 
>damn sight more about engineering than me.
> 
> Variety is the spice of life. Let's bring it into the L2 class!

I have an exercise I use with classes I teach within 
departments at Heriot-Watt, a technical university. Mostly 
I work on writing so I should probably apologize in advance 
for that emphasis.

I ask students to give me examples of projects they are 
actually writing and I take some of the paragraphs and 
reformulate them to look more 'native-like'. The class then 
has a discussion about which is better, the original or the 
reformulation, in terms of conveying the science, which 
I've obviously had to make an educated (I was a chemist in 
a former life) guess at.

It seems to me this is introducing the student expert as a 
membership category?

Olwyn



	


	Group: dogme
	Message: 376
	From: Olwyn Alexander
	Date: Fr Nov 17, 2000 12:17 

	Subject: Re: bums on seats!


	On Fri, 17 Nov 2000 09:47:17 -0000 G Hall wrote:
> At times, what goes on in my
> (and I'm sure everybody else's) classroom seems pretty different to the
> 'definitions' of teaching that I received in when initially training to be a
> teacher, especially in the context of dogme.

and

sthornbury@w... wrote:
> But really, it's all 
> about changing the chip - de-constructing the teacher and letting 
> the human being out. Sometimes the simplest thing, like sitting 
> down, can force a teacher to re-think...

It seems to me there's a tension between needing to give 
teacher trainees some confidence that they can handle the 
complex situation that a classroom is (i.e. by 
prescribing to a certain extent what teaching is) but at 
the same time helping them to develop away from the 
prescription to a more flexible reflective approach.

I'm having to think about teacher trainees coming into my 
classrooms to observe me teaching and wonder whether dogme 
is really what they should see to begin with?

Olwyn



	


	Group: dogme
	Message: 377
	From: Karl Kaliski
	Date: Fr Nov 17, 2000 5:24 

	Subject: Re: bums on seats!


	Dear Olwyn,

Hi. Although a member of the Dogme group I've been pretty quiet of late and
trying to catch up on all the old e-mails and keep the day job going!

As a teacher trainer doing a lot of work on CELTA courses, I was interested
in your last message:

It seems to me there's a tension between needing to give
>teacher trainees some confidence that they can handle the
>complex situation that a classroom is (i.e. by
>prescribing to a certain extent what teaching is) but at
>the same time helping them to develop away from the
>prescription to a more flexible reflective approach.
>
>I'm having to think about teacher trainees coming into my
>classrooms to observe me teaching and wonder whether dogme
>is really what they should see to begin with?

I would agree that there are many things that I think it's pretty important
for trainee teachers to learn to do (if only taking into consideration the
contexts in which they are likely to have to work) such as knowing how to
work with textbooks and discrete item grammar, which subscribers to Dogme
themselves might question.

Nevertheless I think in a month one CAN present trainees with a reasonably
clear idea of key principles that the dogme group would espouse such as the
importance of real communication between all participants in the classroom
(including the teacher, obviously), the value of creating a context in which
real people talk about real things and how to respond to and deal with the
language that learners produce along the way (i.e. a reactive focus on form
rather than just the focus on formS that textbooks offer).

It's also worth remembering, I think, that highlighting 'meaning' in this
way and using it as the starting point in the classroom plays to the
strengths of pre-service trainees - they are much more likely to be able to
talk to students as real people on day 2 than explain the present perfectto
them!

One can also discuss how these ideas relate to, and are supported by
research in SLA - providing that one approaches it at CELTA level. In this
light it's worth remembering that trainees are nearly always (!) intelligent
people educated to graduate level (at least) - they can take it!

The focus on our course is also much more on learning rather than teaching
and we encourage trainees to see their job as one of creating the conditions
in which learning can take place, rather than as one of 'teaching'. I think
the extent to which this can happen on training courses depends more on the
attitudes and beliefs of the trainers in question than on the
abilities/skills/knowledge of the trainees.

Just in passing, like Scott and his Diploma colleague (Neil Forrest) I often
encourage trainees to sit down more as well. I think sitting down more fits
very nicely, and is an aspect of classroom management, if you like, which is
more consistent with the points I've mentioned above than standing over the
students. It's hard, for example, to encourage real communication while you
tower over someone sitting below you...

Best wishes,

Karl
---Original Message-----
From: Olwyn Alexander <o.alexander@h...>
To: dogme@egroups.com <dogme@egroups.com>
Date: viernes 17 de noviembre de 2000 13:05
Subject: Re: [dogme] bums on seats!


>On Fri, 17 Nov 2000 09:47:17 -0000 G Hall wrote:
>> At times, what goes on in my
>> (and I'm sure everybody else's) classroom seems pretty different to the
>> 'definitions' of teaching that I received in when initially training to
be a
>> teacher, especially in the context of dogme.
>
>and
>
>sthornbury@w... wrote:
>> But really, it's all
>> about changing the chip - de-constructing the teacher and letting
>> the human being out. Sometimes the simplest thing, like sitting
>> down, can force a teacher to re-think...
>
>It seems to me there's a tension between needing to give
>teacher trainees some confidence that they can handle the
>complex situation that a classroom is (i.e. by
>prescribing to a certain extent what teaching is) but at
>the same time helping them to develop away from the
>prescription to a more flexible reflective approach.
>
>I'm having to think about teacher trainees coming into my
>classrooms to observe me teaching and wonder whether dogme
>is really what they should see to begin with?
>
>Olwyn
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 378
	From: Ruth Wajnryb
	Date: Fr Nov 17, 2000 8:34 

	Subject: `but that wouldn''t work with our classes''


	Hi people
I'm going to be talking to a group of teachers next week about dogme
practice. I've done this before with them on teaching practices which are
dogme-like, before I knew the word `dogme' (only learned about it in
October, from Scott, of course). How do I answer the (inevitable) remark :
`but that wouldn't work with my class' eg Cambridge exam class, EAP,
Business English. People seem to think it only works (horrible word for it)
with General English classes - that is, classes with no heavily imposed
syllabus.

grateful for a way of countering/responding to this

Ruth



Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 379
	From: Ruth Wajnryb
	Date: Fr Nov 17, 2000 9:49 

	Subject: response to Olwyn


	Dear Olwyn
sorry it's been a few days...

I have gone over your answers to my questions
and I love the idea -
it has a lot of the elements of Dictogloss but is more Dogme, as you say,
because the source is experiential (in this case, your experience) rather
than textual (as in the `feed-in' text in D/G).

one bit in your answers that i did not understand:
I asked
did the ss take notes on your answers?
you said:
No because it was a written exercise so they had their question and my
answer on a piece of paper in front of them
I don't follow : i understood that when you gave them an hour for
questions, it was oral and plenary for the whole class - after which they
then went away (half an hr) to write up the recount.

what have I missed?

re your question `any ideas' for your computer and elec engineers, what's
important here - that the content be aligned to their professional
interests, or that they take any info (personal, topical ) and tabulate it
then describe it?
(sorry to answer a question with a question)

Ruth


Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 380
	From: Ruth Wajnryb
	Date: Sa Nov 18, 2000 10:16 

	Subject: membership categorisation devices


	Hi

on member categories - I am familiar with some local research (by Alison
Rochford, Sydney) which tracks the kind of discourse patterns in EFL
classrooms, and points out the shift towards `participatory exchanges' (v
distinct from Initiation-Response-Feedback) in classes where the student (eg
a stockbroker, from Switzerland, talking about shares and trading etc) to
the rest of the class most of whom, incl teacher, were entirely ignorant of
the topic. Interesting that in such momenmts, the teacher is recast as
non-knower, inquirer, seeker of clarification, and the student is recast as
knower, provider of clarification. Not surprisingly, the discourse seems
much more `authentic'.

Ruth


Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 381
	From: Olwyn Alexander
	Date: So Nov 19, 2000 12:43 

	Subject: RE: response to Olwyn


	Dear Ruth,

You were asking about my dogme lesson:

one bit in your answers that i did not understand:
i understood that when you gave them an hour for
questions, it was oral and plenary for the whole class - after which they
then went away (half an hr) to write up the recount.

In fact the class is called a writing class (part of a preparation programme
for university entrance) and this was an in-class *writing* exercise. The
questions and answers were written not oral (which is why they needed a
whole hour for them). They ended up with a lot of pieces of paper with
different bits of information on, which they had to fashion into a text
(quite a lot like writing an essay in my experience). They also focused on
question forms (the sub text) because I would only answer correctly
formulated questions.

re your question `any ideas' for your computer and elec engineers, what's
important here - that the content be aligned to their professional
interests, or that they take any info (personal, topical ) and tabulate it
then describe it?
This is a good question and one I always find hard to answer. I see the
class for only two hours a week and the department pays me to run this
support class to help students with the English they need for their studies.
I feel the need to make quite close links to the students' subjects because
I am not convinced that if they use personal data, they can easily transfer
what we talk about in the class to their own project writing.

I also have the feeling (and this may be something to debate) that students
tend to see English classes as places to relax, have fun, chat, play games,
rather than as places to take seriously as they would their subject classes.
For this reason it seems important to introduce some 'heavy content' to make
them take the exercise seriously.

In the CEE class I ended up giving them a partly completed table of Global
Internet Language statistics from a web site called Global Reach and asked
them to add data for any language they knew that wasn't in the table (I'd
chosen the main ones represented in the class) and then write a commentary
to accompany the table, focusing on the comparisons that interested them.

Does this count, in dogme terms, as a prop found at the site?

Olwyn



	


	Group: dogme
	Message: 382
	From: David French
	Date: So Nov 19, 2000 11:44 

	Subject: miscellany


	It's amazing to see such a flurry of correspondence. Superb quality and
quantity. There is no way I can read it all thoroughly. I think I'd
better wait until Brighton. I'm going to drop out of the list for now,
not having access to a computer at home. It's too frustrating not having
the time to read all the correspondence. i'll stay with it until the end
of next week. Good luck to you!

I'd like to respond to a few points I seem to have picked up from
various messages.

1. Graham, (re- can a class run itself). Firstly I think it can, but not
every class can, as not all learners can run themselves. (isn't it
informal education?) This may have been answered, but have you asked
your class what they want, or are expecting from the class and whether
they are getting what they want?

2. I've thought a number of times with the dogme discussion that
contributors haven't immersed themselves enough in the learner autonomy,
partnership way of learning/teaching. Sometimes I get the impression it
relies too much on a sympathetic, sensitive facilitator in the form of
the teacher.

3. In my most dogme-style class the learners are capable of running the
conversation as a group with me on the fringes making notes of errors
etc. That class knows precisely why it wants English. To communicate
with their English speaking superiors. The feedback they need to judge
whether it's working is when they watch themselves on video or see for
themselves to what extent they can get their meanings across with their
bosses.

4. Another class, conversation with about 12-15 14 year-olds, one of
them acts as 'chair' and controls the discourse while I'm a member of
the group with my eye on how it's going, making some comments and taking
some notes.

5. Learners in my classes fairly often stand up. They have conversations
in pairs as if they were at a party. I tend to sit if the class is
sitting and stand if they are standing. The exception is when I'm doing
specific board work.

6. I do reckon that this list ought to look at the possibility of the
teacher negotiating with learners and asking them more about what is
going on in classes, and releasing control. Dogme has released talk to a
large extent and let it become natural, but the flow of talk and lessons
and many other things are still controlled.

7. Graham, I think dogme's strength is how it has allowed us to free
ourselves as teachers, and what we have said about speaking in class.
But we said a long time ago that is wasn't a dogma. English is not only
speaking (unless that's what the class wants), and about half the
classes I teach want a mixture of activities and skills.

David



	


	Group: dogme
	Message: 383
	From: kellogg
	Date: Mi Nov 22, 2000 7:01 

	Subject: Re: For clarification


	Dan:

I would be interested to know which of the last dozen or so
contributions you consider to be "an extension of the ideas raised in
dogme" and which "tips being given for classes". I'm afraid I really
can't see the difference.

Olywn:

I think if you don't admit other people's research into your
classroom, you are basically saying either that no one else's
experiences are reliable, or that no one else's experiences are
relevant. Where does that leave this list?

DK



	


	Group: dogme
	Message: 384
	From: Olwyn Alexander
	Date: Mi Nov 22, 2000 8:32 

	Subject: Re: For clarification


	Dan

On Wed, 22 Nov 2000 16:01:43 +0900 kellogg 
<kellogg@n...> wrote:

> I think if you don't admit other people's research into your
> classroom, you are basically saying either that no one else's
> experiences are reliable, or that no one else's experiences are
> relevant. Where does that leave this list?

You've misunderstood me. In an admittedly mischevious 
posting, I wasn't talking about admitting research into 
classrooms but admitting it into the dogme list.

In the same way that American blockbusters can be 
overpowering, and the very thing Dogme 95 was trying to 
counter balance, I feel a lot of 'theorising' can abstract 
the discussion from the practical intuition of experienced 
teachers, something that's often undervalued unless 
underpinned by research.

You might take me to task about that word 'theorising' so 
perhaps we have to define what we mean by research. 

In Dogme 95 the props have to be available at the location. 
What is available, in terms of research, at this location?

Olwyn



	


	Group: dogme
	Message: 385
	From: kellogg
	Date: Mi Nov 22, 2000 10:27 

	Subject: Against dumbing down


	Olwyn:

Well, I am fond of mischief myself, else I wouldn't have replied.
Props in cyberspace? Well, listers bring all they know, breadth and
depth. In my case, that's about twenty years of what you call "practical
experience". But I DO value other people's experiences, often even more
than I value my own, and so I read about them. That's what I'm doing
here.

What's true for the list is true for the classroom. The truly
impoverished teacher is parsimonious and uses as few abstractions and as
much hard knowledge as she can. But maybe dogme principles do suggest a
distrust of "interaction research" (you know, the extra-classroom
heavily observed "tasks" that were so popular a while back) and a
correspondingly strong interest in action research and "exploratory
practice". Why? Because it is research done with what is at hand. That
includes, incidentally, generalizations in your head, that is,
"theory", which is why I found it so hard to sort the list into theory
and "teaching tips" without hopelessly dumbing it down.

I responded at such short length (not to be confused with short
temper) because I am worried that a backlash against the length of my
contributions is going to feed the kind of militant know-nothingism that
Scott keeps running into in the replies to his articles, e.g. Burrows
and Rinvolucri, just to name two recent ones from the last two issues of
the TTSIG newsletter.I also responded shortly because I am genuinely
trying on another style these days (on the list and in the
classroom....)

DK



	


	Group: dogme
	Message: 386
	From: Ruth Wajnryb
	Date: Mi Nov 22, 2000 8:06 

	Subject: style and criticism


	David
because I am genuinely trying on another style ' - tell me what this
means for you int he classroom?

also

what did Rinvolucri have to say about dogme? I missed that (some of `down
here' don't get to read everything that comes out in the UK)

ruth

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 387
	From: kellogg
	Date: Mi Nov 22, 2000 11:19 

	Subject: Re: style and criticism


	Ruth:

It's not dogme per se that attracts the lightning when Scott writes;
it's the issue of having respect for and generalizing from other
people's observed classroom experiences, that is, research and theory.
And of course that is also exercising people in this space, although for
reasons I don't quite understand, nobody complains about Scott himself,
who has here introduced, among others, Freire, Mao, and Queer Theory.

R.A. Burrows says:

" [According to Scott] '(n)oticing, it is generally accepted, is a
precondition for acquisition in that it converts input into intake'. How
did Thornbury establish if this is 'generally accepted'? By a review of
the literature? By a show of hands in the staffroom?"

Burrows then says that he tried the first without avail. (Apparently did
not try any Schmidt, Ellis, Swain, Bygate....) He concludes "Maybe I
should try the second?"

Rinvolucri and Arnold are rather harder on Scott. Rinvolucri has this
to say, about all of us in general, and ("so-called") applied linguists
in particular:

"...a gross waste of time. This is why much so-called applied
linguistics research in the EFL area is addle-pated and leads nowhere."

"Personally, as an EFL methodologist, I have received more creative
impulses form the work of Dufeu, Moreno, Perls, Bandler, Grinder and
Dilts than from the meanderings (sic) of the EFL so-called applied
linguists..."

Arnold says that his skepticism about the affective approaches is
"another brick in the wall", purveying a kind of "dark sarcasm in the
classroom" (Apparently Pink Floyd is a cool reference, whereas Richard
Schmidt is off the wall....)

I think all of this has to be seen in the context of an increasingly
anti-intellectual, anti-academic backlash currently sweeping the West, a
kind of Forrest Gump in the classroom (and now in the White House)
phenomenon. That's why I'm a little uneasy about the recurrent
complaints about the length of contributions. It's apparently not enough
for some people, to leave the things I write unread; they must somehow
be unwritten.

But my "new style" was not conceived of as a nervous concession to that
kind of sentiment. So I will take the time and space to tell you a
little something about what I am doing in the classroom, at risk of
renewed complaints.

It has to do with the attempt to avoid display questions. This is
rather difficult when you have a lot of content to teach and you don't
just want to read it at people; but it is faciliated when you realize
that one of the main language points you have to impart to prospective
teachers whose mastery of English is mostly passive and lexical is in
fact questioning behavior. So you have to confront them with situations
where they MUST question. It's inductive and time consuming, but very
satisfying.

One of the ways I have done this is to begin each class with a
rather cryptic agenda. Here is today's, for example:

AGENDA:
1. Announcements: good news and bad news
2. What's in your final exam
3. The bore of your drill
4. How to cut down on your workload: Making a tool box

We negotiate a little, and sometimes they even talk me out of the bad
news (evaluated teaching practice), and then get on with the lesson,
with the understanding that a fair amount of the forward motion of the
class depends on their questioning behavior. The point of this lesson,
which is only arrived at in 4, is that instead of centering lessons on
pre-empting the middle school grammar syllabus, with all of its drills,
we should be cutting the elementary school workload by integrating
classes, say, cooking and English, or industrial arts. My students are
currently making a wooden tool box in their industrial arts "practical
skills" class, and this task becomes the central productive task for a
hypothetical elementary school English lesson. The drill, that is, the
figurative one, still comes in handy, as a tool for teaching the nouns
and verbs and the discourse sequencers you need for giving instructions
on assembling the tool box, but when you take out the language learning
drills the children have a better idea what they are for. (There is a
practical point too; they are all complaining about their tool box
making homework and I want them to bring it to class and finish it as
part of their teaching practice.)

The problem I'm having is that the questions this style produces tend to
be wh-questions and very open slow burning questions, like:

"Tell us the bad news."
"Tell us about drill."

Whereas the kinds of questions that elementary school teachers need are
very often the rather closed, fast-burning type:

"Take a look at this. The same, or different?"
"What did you do on the weekend, Cheol-su? Did you play any football?"

But perhaps this too should change?

DK



	


	Group: dogme
	Message: 388
	From: G Hall
	Date: Do Nov 23, 2000 3:58 

	Subject: RE: `but that wouldn''t work with our classes''


	Hi

In response to Ruth's:

>`but that wouldn't work with my class' eg Cambridge exam class, EAP,
Business English. People seem to think it only works (horrible word for it)
with General English classes - that is, classes with no heavily imposed
syllabus. Grateful for a way of countering/responding to this<

I work in a British university (Northumbria)teaching General English, EAP,
and some extremely specific EAP verging on ESP (e.g. with Law students,
Engineering students, Fine Art Conservation etc.). In my context, it seems
to be about the type of syllabus rather than the the 'type' of English.
Therefore, I think it might be a case of 'but that wouldn't work in our
school/organisation'.

Unlike many English courses, I am lucky in that I've been given a lot of
freedom to negotiate with students both content and ways of approaching it.
Therefore, the main question for me when trying to follow dogme coherently
and consistently in an EAP/ESP context is therefore can I sustain it and
will the learners want to go this way (ideas of learner 'training' could
lurk somewhere in the background here, but as I think I've mentioned before
on the list, it's not an expression I'm wild about as I'm not sure that it's
necessarily a perfect term in the context of the 'democratic' strand of the
dogme discussion). But I'm getting diverted... 

In practical terms, dogme and EAP/ESP would seem to fit in very well with
the idea of Memnership Category Devices which Reuben wote about recently, if
I've understood it correctly. The learners bring their subject expertise to
the classroom, whilst teachers bring their language expertise. Also, as
Olwyn noted, learners can bring their own subject-specific texts to classes
which can be then used as the 'raw materials' from which to work. This is
something that I really like doing. Sometimes we refomulate, sometimes we
look at any nitty-gritty grammar difficulties that emerge, areas of
vocabulary that can be developed, genre-specific elements etc. Together, we
can fill in the gaps and develop the language they need and are searching
for. Something else which seems to be successful is using the learners'
specialist reading materials from their main degree courses. I try to raise
the learners' language awareness, of how the texts are actually constructed,
how they might understand them, and how they might seek to reproduce the
texts' generic features in their own writing. At the same time, the learners
(are forced to) explain key concepts within their subjects to me, using
their expertise. And, in my experience, it also seems to be enjoyable for
both teacher and learners (I've never known so much about the science behind
preserving pictures!) 

This would also seem to fit in with the dogme strand surrounding negotiation
and negotiated syllabuses and, certainly in a British environment, help the
learners take more responsibility for what they are doing in class. 

I'm aware that I've perhaps only argued against the need for a
heavily-imposed syllabus, but I think if teachers and learners are allowed
to break away from the top-down syllabus, and 'top-down' materials, dogme
(pure, hybrid, whatever) is excellent in this environment. I also realise
that I've ignored the question of exam classes (which I don't teach). But
whether the idea that dogme principles are universal perhaps comes back to
the idea that we've come round to again recently of whether I can generalise
from my classroom to others. But that's another e-mail

So, I think dogme ideas (or my version of them)are very workable in EAP/ESP 

Cheers

Graham



	


	Group: dogme
	Message: 389
	From: G Hall
	Date: Do Nov 23, 2000 5:28 

	Subject: Returning to Exploratory Practice


	Hi

Yesterday's lesson - a kind of hybrid between dogme and Exploratory
Practice, following and 'breaking' practices of each. I'll try to describe
it without too much comment - it's far from perfect, but might be of
interest.

In recent weeks, our negotiations of content and approach have had a
'tacked on to the class' kind of feeling, although I think its been a
continuous process and the learners seem to agree (answer to David (F)). The
'tacked on' negotiation seemed appropriate at the time, as although I might
be interested in talking about language learning all (well, most of) the
time, the learners quite reasonably weren't. 

However, I thought we'd return to making the ongoing negotiation the focus
of the class lesson ('talking about language learning/talking about the
lessons'), but also wanted to use the negotiation as the take-off point for
investigating those troublesome gerunds/infinitives (requested by students
in our start-of-term discussion, and an evident need in both their speaking
and writing). 

Therefore, I prepared a list of 20 or so statements about our classes
together, and asked the learners to discuss them, stating whether they
agreed, disagreed, or didn't care. After a little time in smaller groups
(which they have stated, and still state, they prefer), we had a class
discussion in which they offered their comments about what we had been doing
in relation to the sentences I had prepared. The sentences included items
such as:

>After speaking, I think we should concentrate on grammar a little more.
>I can't get used to working without a textbook.
>I didn't like the way the teacher asked us to decide what we would like to
study.
>I'd like to speak more to the whole class.
>I'd like the teacher to give us more handouts.

I have to admit I was a little nervous, especially as most of the sentences
I supplied had a negative slant. However, the discussion which followed was
illuminating, with me having some impressions confirmed (they prefer small
group work to whole class discussion, they like me to hover in the
background then address any language areas which arise, they really like
being asked what they would like to do), and learning new things (they would
prefer more grammar practice activities, more time to write things down
etc.). The discussion was also enjoyable.

Some other interesting things that cropped up was the fact that they were
generally very happy not to have a textbook, but would like more handouts;
many were interested to know if I was happy with the classes; many were
particularly interested in the mechanics of how the classes were put
together (when I used materials, did I just go and photocopy pre-prepared
ones; why did the classes have to run until 6 pm?) 

I wish I had taped the discussion (next time), but it gave me ample
opportunity to fine tune future classes, and also give them a chance to
question why things were arranged as they were (e.g. why do you correct like
you do?/why in some lessons is there no correction (because its quite a
large class and is so noisy I can hardly discern anything)), and me to
explain things as I saw them. It was, I feel, a genuine excahnge of ideas.

Following the discussion, we returned to the sentences I had given them. The
eagle-eyed will have spotted that the sentences all contain
gerunds/infinitives (and I didn't have to do anything too tortuaous with the
language to make them half decent (that's a technical linguistics term I'm
using)). These had been used pretty successfully throughout the prior
discussion. However, we switched into 'traditional'/language awareness mode
as the students worked out why the gerund/infintive might be used in each
case. Extremely controlled practice followed in the form of incomplete
sentences, all using gerunds/infinitives, which they had to complete in
relation to their lessons with me e.g.

>I'd be interested in doing more...
>Instead of...I'd like to...
>It is sometimes difficult to...

Again, it was good to listen and appreciate what they thought about the
class. Something we didn't have time to address, but will in the next class,
is how they would like the final few lessons to progress. I'm also going to
ask them to design and supply questions for the course feedback
questionniare, which I'll then collate and give back to them. I'm hoping, of
course, that this task will provide ample opportunity for 'genuine'
communication (more words that could be defined further, but I'll gloss
over) and help them towards a better understanding of the grammar.
(I've taken the integation of practice and discussion of the class itself
from a Dick Allwright suggestion, by the way).

I can, of course, see many ways in which this isn't particularly dogme
(materials, teacher-led input, isolated grammar point). There's also ways in
which it isn't really Exploratory Practice (not particularly systematic over
a period of time etc). In immediate teaching/negotiation terms and in
raising the leaners' awareness of a relevant grammar point, it seemed to
work pretty well. In longer-term Exploratory Practice/research terms, I
think it needs to be more systematic and integrated into a wider programme
of investigation. As a result of these clear flaws, I'm a bit wary about
posting this, but...

Cheers

Graham



	


	Group: dogme
	Message: 390
	From: G Hall
	Date: Do Nov 23, 2000 5:35 

	Subject: Is discontent spreading? - From the TESL-L List


	Hi

I get the TESL-L list digest. Most of the time, it's not too interesting for
me, but occassionally, something cops up, as today. The following message
was posted (I've taken the name off as I'm not sure of the etiquette for
just bouncing things on):

____________________________________________________
Hello Teslers,

I was recently at the Japan Assosciation of Language
Teachers annual conference earlier in the month, and I can
honestly say that I have never met with such disquiet over
textbooks.
Everybody hates them but nearly everybody uses them!
Isn't it about time that teachers and materials writers went
their own way?
I'm sure that many of us already do create our own stuff,
but what I am suggesting with the increasingly ubiquitous
use of the internet, is that teachers can create a cyber
resource of useful teaching aids, and to have them accesible
possibly by a third party database, or simply by linkages.
Then you could get what you want for whatever lesson that
you would want to teach. I suppose you could call it an EFL
napster.
Do you think it's a pipedream?
I hope not.
If we all could just spend a little bit of time to upload
some of our useful teaching aids to our own homepages, then
we will all ultimately be more empowered as educators.
What do you think?
______________________________________________

The first half of the message seems pretty relevant to this list, although
the second half less so. Still, it seems that there's lots of teachers out
there on the verge of getting into dogme. 

Cheers

Graham



	


	Group: dogme
	Message: 391
	From: Olwyn Alexander
	Date: Fr Nov 24, 2000 9:15 

	Subject: Re: Against dumbing down


	On Wed, 22 Nov 2000 19:27:05 +0900 kellogg 
<kellogg@n...> wrote:

> But maybe dogme principles do suggest a
> distrust of "interaction research" (you know, the extra-classroom
> heavily observed "tasks" that were so popular a while back) and a
> correspondingly strong interest in action research and "exploratory
> practice". Why? Because it is research done with what is at hand. That
> includes, incidentally, generalizations in your head, that is,
> "theory", 

I agree with you that action research fits very well 
into the Dogme philosophy. I remember reading somewhere 
(perhaps someone can help me to remember where?) about what 
seems to me to be a dogme approach to encouraging teachers 
to think about the theory behind their classroom 
philosophies. The 'facilitator' showed a video of a class 
and asked teachers to respond to the activities going on 
there. She/he then took their responses and showed how 
these related to current theories of langauge learning, 
thus showing the teachers that rather than having 'research 
findings' imposed on them they were actually already 
putting these into practice.



	


	Group: dogme
	Message: 392
	From: Olwyn Alexander
	Date: Fr Nov 24, 2000 9:30 

	Subject: Re: RE: `but that wouldn''t work with our classes''


	On Thu, 23 Nov 2000 15:58:11 -0000 G Hall 
<g.hall@u...> wrote:

> I'm aware that I've perhaps only argued against the need for a
> heavily-imposed syllabus, but I think if teachers and learners are allowed
> to break away from the top-down syllabus, and 'top-down' materials, dogme
> (pure, hybrid, whatever) is excellent in this environment. I also realise
> that I've ignored the question of exam classes (which I don't teach). 

It seems to me dogme might be really important for exam 
classes (which I don't teach now but used to) to counteract 
the wash-back effects of just teaching to the exam. 
Some of the students on our foundation programme think the 
hardest thing they'll have to do at university is the IELTS 
exam and they get a real shock to discover it's actually 
the easiest thing they'll have to do. Could Dogme teaching 
be used to explore that misconception with them?

Olwyn



	


	Group: dogme
	Message: 393
	From: kellogg
	Date: Fr Nov 24, 2000 10:52 

	Subject: Re: `but that wouldn''t work with our classes''


	A cultural footnote on the belief that the "IELTS is the easy bit."
Perhaps many Asian students bring this to Europe from their experience
of the Asian model of university entrance exam (which was also once the
French 'bac' model).

Our universities are really diploma printing houses, whereby students
who manage to stay sober and avoid terrorist activities or moral
turpitude are certified ready for a life of relative privilege. This
gentlemanly model, which ensures that the real work is done in high
school and assumes a ready supply of sinecures for graduates, is
currently facing a very strong (market-driven, alas) shift towards the
Anglo-saxon model, in which more and more students are admitted on a pay
as you go basis, and if they can't hack the work they are dropped (and
their fees pocketed by the school). Jobs are then their own
responsiblity.

What one is really negotiating, in the negotiated syllabus, is the
ability of smart Asians to stay in expensive Western schools and not
get turfed out for what has become the 21st century equivalent of moral
turpitude: poor English eked out by plagiarism! The Asian scholar in
England is in a strange predicament: insensitive subject teachers mark
them down when they use their own English and fail them when they copy
proper English models in their written work. No wonder so many of them
come back here complaining of racism.

Clearly, the dogme style, which insists on language emerging from the
learner rather than being copied from coursebooks, has plenty to offer
them, not simply in its personalized ultra-ESP process syllabus but even
more in its insistance on originality.

(Graham: Like you, I really dug the bits and bobs I got from my students
doing pre-sessional work back in Blighty. What does your painting
conversationist say to do about paintings done on rabbit skin glue
sizing which is cracking???)

(Ruth: I'm doing the analysis of the classroom observation project. Can
I turn you on to some good quotes?)

DK



	


	Group: dogme
	Message: 394
	From: David French
	Date: Fr Nov 24, 2000 11:16 

	Subject: exchange


	This is a message I sent to David Kellog privately and below it is his reply
in which he asked me to put it on the list. I have done so.

Dear David (K),

I decided to write to you personally and not through the list. It's not
so easy to write something like this because I want to give some
feedback of the not too positive kind.

I noticed your comment about trying to write shorter pieces for the
dogme list.

Speaking for myself I have found myself getting annoyed or just fed-up
with the length of some of your messages on this list. I know that some
other regular contributors feel the same. I have to say that that also
goes for the very intellectual style of the messages. You may disapprove
of the way other people contribute to this list, which may not appear
rigourous to you, but you joined a list with a certain culture already
established.

As far as I recall, a number of times at the beginning of the list's
existence I urged people to talk about what they were actually doing in
the classroom, reflecting on with reference to that and linking it to
other sources. That's what we mostly do and that's this list, like it or
not.

David (French)

DF:
If I understand you correctly, you are arguing that I must conform
to the "culture" of the list as already established. Naturally, I reject
the principle behind this. The list is really a kind of library of
texts, and if people have trouble with the length or content of a text,
they simply don't read it.
But even if I accepted the principle of conformity to a
pre-established "culture", it would change nothing. First of all, I HAVE
contributed a great deal of practical classroom activity. Notably, my
contributions are the only ones to give actual teacher talk, and of
course I was the very first person to respond to your invitation to
submit actual lessons. Secondly, other contributors, notably Scott, have
been far more 'theoretical' than I have; it was Scott, for example, who
forayed into Mao and Queer Theory. It was Graham who introduced the
issue of Exploratory Practice.
I think that Scott has escaped the notice of those who, for reasons
known only to themselves, are uncomfortable with the key issue of
generalizing and using other people's experience, for a simple reason.
Scott is a well-known and well-published author, at least in the West.
Thus I cannot help that in addition to censoriousness, I am being
subjected to a certain level of good old fashioned snobbishness.
Despite the personalistic poison which is creeping into the debate,
I think the issue of the place of research and theory is important for
every teacher. Thus I urge you to put this exchange on the list for
discussion, though out of respect for your decision to write privately,
I will not do it myself.

DK



	


	Group: dogme
	Message: 395
	From: sthornbury@w...
	Date: Sa Nov 25, 2000 11:14 

	Subject: Barcelona seminar


	Just to report that Luke and I ran a three hour seminar yesterday 
here in International House Barcleona with a group of about 30 
teachers. While the theme was very much Dogme, the word wasn't 
mentioned until a good hour into the session, and I hope we 
managed to convey that Dogme is not a method nor even a set of 
techniques, but more a state of mind. Of course there are a 
number of activity types that are very compatible with this state of 
mind, but they are not in themselves "Dogme". As Luke pointed 
out, the Dogme 95 filmakers manifesto if anything makes film 
making harder not easier, but our ELT version is in fact an exercise 
in simplifying teaching, trimming it of the excess fat, freeing the 
classroom space so that there is more room for the "inner story" - 
the language-encoded thoughts, concerns, experiences, desires of 
the people in the room... In Freire's terms "a loving encounter" 
which "requires an intense faith in humankind…"

We both agreed after than this had been one of the better Dogme 
workshops - because it was a bit longer than others ones I've done, 
there was more room to demo activities, and to let people simply 
talk. It was also great to do it together - it helped spread the load, 
and I think our contrasting styles (me hectoring, Luke much more 
laid back) kept attention higher than had we been on our own. (And 
we managed to stay seated for almost the whole three hours). I 
hope that some of the participants will come on board - I was 
chuffed to find one teacher who says she has been "lurking" since 
March, and says, partly as a consequence, her teaching has 
changed enormously. 

*

Not much to add to that: the key word simplicity came from one of 
the participants, as did as the words guide and mediation to 
describe the teacher and teaching process respectively. The aim 
being to help students say what they want to say better, rather 
than getting them to say what you or the coursebook thinks they 
should say - in the belief that if there is enough chat, the grammar 
the learners really need will all emerge in time (and in my view 
much more quickly than a more conventional syllabus allows). 
Other themes were the idea of teaching and learning as 
participation, not performance. 
Reflecting on the dogme metaphor, someone said that the 
classroom itself was an artificial construct; I said I thought people 
helping each other to do things they haven´t yet learnt to do as well 
as they need or would like (ie teaching) was a human archetype, 
like eating. It´s all about stripping away the layers that can mask 
this, and while we addressed yesterday some of the familiar 
technical questions about fitting dogme to an imposed syllabus, we 
may need to focus more on the interactional techniques which 
make someone a good listener, mediator, a good human being in 
the classroom. (A waiter last night observed that Scott was a good 
person, the way people in New York praise ´good people´, and 
when Scott asked how he knew this, he replied that he was a good 
person when he was in the restaurant and that was enough for 
him).



	


	Group: dogme
	Message: 396
	From: Ruth Wajnryb
	Date: Sa Nov 25, 2000 11:12 

	Subject: responses


	dear dogme-ites
in brief -
DK yes, eager to hear how you travelled with the classroom observations -
what did you collect? how did you `crunch' what you got? I'm interested in
all of it

I did a presentation of dogme (Scott's conference paper from Fremantle a
few weeks ago) for a group of teachers the other day. They came up with the
usual `but's - and `it wouldn't work with's - they rffeacted negatively to
what they saw as rules or prohibitions. I tried to reframe the rules rather
as maxims (a l Jack Richards) - ie a direction toward which to be oriented
rather than a binary thing - obeying or not, a particular stricture. We
talked about `real discourse' in contrast to materials-mediated discourse
and it felt very real to me, but I think they left thinking it'd been a
waste of time. Sigh.

Re the acrimony (right word?) between the 2 David's (maybe it's David thing?
:-) ) ...
I feel I've come into the middle of things, am not familiar with `rules'
that may have been established early in the group's history - but I'm amazed
that a member of the list is being admonished for writing lengthy messages
with an orientation towards generalisation. What's wrong w/ `lengthy'?One
reads as much and not more as one wants. And what's the problem with
generalisation? is this an anti-theory stance? is it part of dogme? surely
all of what we're doing here is `theorising from the classroom' - using our
multiple experiences, refining our various understandings and insights - to
help us engage in principled action. That's my objective, anyway. cheers
Ruth


Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 397
	From: sthornbury@w...
	Date: Sa Nov 25, 2000 4:55 

	Subject: Re: rules


	Hi Ruth

I think maxims is a nice way of saying it. I´d never say ´these are 
the rules´of this kind of teaching, and I think it´s worth defusing, in 
workshops etc, the impression of didacticism given by the dogme 
manifesto metaphor. 

There haven´t ever been any rules on the site either.

Luke



	


	Group: dogme
	Message: 398
	From: kellogg
	Date: So Nov 26, 2000 2:37 

	Subject: Re: responses


	Ruth:
The sample is huge (170 hours of observation) and I haven't done the
whole thing yet. I haven't even figured out statistically exactly what
I'm going to do. I'm just reading the qualitative descriptions now and
eyeballing the tallies of teacher turns.

I've got two kinds of data, really. First, quantitative: blow-by-blow,
turn-by-turn accounts of who the teacher was adressing. Teacher to
Everybody, Teacher to Anybody, Teacher to Somebody, and a few
intermediate categories, like split-class chorus, open pairs, and closed
pairs which really fall into the category Teacher to Nobody. The
reliability on this looks pretty good: well above .8 inter-rater
agreement; way better than the stupid PPP study I did last year.

Right now, though, what I'm interested in is the qualitative
evaluations. The students are required to say whether or not they liked
the lesson, and why. In the descriptions, some of them actually try to
use the data to support their arguments, which of course necessarily
involves some kind of theoretical generalization. That's what I'm really
after.

So far, the best predictor of whether or not a lesson is rated a good
lesson is the amount of Teacher to Somebody interaction. This is
potentially confirmation of basic dogme beliefs about person-to-person
interaction, letting the human being out of the teacher, and even
sitting down to talk to students one on one. My observers, remember, are
in an interesting half-way house between studenting and teaching, and
their empathies with the students are very acute. I don't think I
influence their evaluations very much directly, although there are some
clear references to my views in some of the theoretical arguments (often
critical, actually).

Eventually, I suppose I'm going to load all of this quantitative stuff
into SPSS and do a multivariate analysis (???) you know, overall
evaluation of the class as an independent variable, and number of turns
in the various categories as the dependent variables. (Have I got that
right?)

But for the moment what really turns me on is discussions like these, in
the qualitative data (I leave them unedited). Here is one of my weaker
students worrying about the distinction between anybody turns and
somebody turns.

"T-anybody was used only two. The other English class I saw in the
school never be used it. I think the reason is that first things,
teacher does not concern heerself about to eleicit. And teacher does not
anticipate that students could answer. And through teacher anticipates,
incites and prepares it, if thing to elicit is very easy, every student
answers. So T-anybody become T-everybody.
"T-somebody was used eight times. Tacher indicated and set to ask a
question a student, so the student stated. It encourage a person in
doing his hardest and a person to learn. And it makes that students can
have attention a person to state."

(Here is another student, who decided to try the observation scheme on
the Korean language class and compare with English. I quote this at
great length, because I think it is a remarkable attempt to capture a
ZPD in discourse analysis terms, and probably never before done in an
elementary Korean language arts class. My students did it first!)

"Above all, it wasdifficult to make a distinction between T-chorus and
T-anybody. Before observing the class I though T-somebody would be
rarely. Because our class is too big to interact betweent he teacher and
somebody. And the time is short too. Instead the group activity should
be lively. But unexpectedly the frequency of T-somebody was high.
Probably it was a natural result. When they did group working, the
teacher didn't any participation. Just the students who make a fuss were
advised. Then the groups announced their opinons. In this step, the
opinions need to amend. At that time, if the teacher correct the faults
right now, the meaning of group working is disappear. But the teacher
asked to everybody about this problem. I thought it was T-anybody. Then
the students told their own thoughts. The teacher was listening them.
And the teacher pointed out a student who tell a right answer. After the
student announced, the teacher asked to students where there are another
opinions. So the teacher induced more announcement constantly. Through
this, I knew the teacher tried to take out correct answers through the
students' abilities. In this situation, the teacher's control was weak.
The discourse was T-everybody-->T-somebody-->T-anybody!"

("The teacher's control was weak" is not at all derogatory, here. It is
a positive evaluation! This is possibly a reference to my views.)

(One more. I can't resist giving you this one, because the observer is
actually a Chinese transfer student who joined my class midstream and
had a terrible time catching up. You'd never know it, though. Here is
her version of the distinction we were discussing between "fast-burning"
and "slow-burning" turns:)

"In this lesson I saw there were 55 times when the teacher asked to the
whole class, only 11 times to half class, 10 times to small group, 6
times to anybody and 20 times to sombeody. It is clear that the
questions to somebody was much less than the ones to everybody. In my
opinion, I think a good percent between "to everybody" and "to somebody"
will be important in the estimation. The questions to everybody often
are used to exciting the students and starting the class. Also they are
what the kids can answer quickly. Then the questions to somebody are
ones that can make kids pay attentions to what the teacher said and feel
interesting. Another use is that they can make kids estimate by
themselves and show the result to the teacher. Which is clear is that
the questions to everybody in this lesson were too much many to show
their use. 55:20 is not a fit percent ot a good lesson. In fact, I had
seen some kids had not any interesting on the lesson int he end of the
class though they had been excited in first."

Finally, Ruth, I liked your comment on "It's a David thing" and somewhat
regret the snippiness of my response. At the very beginning of the list
some of the listers noted that it was a "boy's club", and of course this
can get pretty competitive, you know, particularly when boys start
discussing length. But with you (and Olwyn?) on board, it is really a
boys club no longer and we are immensely richer for it.

DK



	


	Group: dogme
	Message: 399
	From: Olwyn Alexander
	Date: Mo Nov 27, 2000 8:24 

	Subject: Re: Barcelona seminar


	On Sat, 25 Nov 2000 12:14:19 +0100 sthornbury@w... 
wrote:

> Just to report that Luke and I ran a three hour seminar yesterday 
> here in International House Barcleona with a group of about 30 
> teachers... 
> (And we managed to stay seated for almost the whole three hours).

I'd like to take up this idea of the teacher's position in 
the classroom a bit more.

I teach at a university where, even in so-called seminar 
rooms, the desks are fixed in parallel rows and when the 
students come into the classroom they fill it up from the 
back (presumably to get as far away from me as possible). 
My class sizes can range from 10 to 45.

I find I do presentations or lectures standing at the front 
of the class but feedback on exercises I do sitting down, 
somewhere around the middle. In a lecture I often walk to 
the back of the class to see what's going on there. (I 
guess I expect them not to be paying attention.)

I'm quite tall and I think I use my height for classroom 
management. I think I sit down more with postgraduate 
students than I do with foundation-level students.

What do other people in the list do?

Olwyn



	


	Group: dogme
	Message: 400
	From: Olwyn Alexander
	Date: Mo Nov 27, 2000 8:37 

	Subject: Re: responses


	On Sun, 26 Nov 2000 11:37:06 +0900 kellogg 
<kellogg@n...> wrote:


> At the very beginning of the list
> some of the listers noted that it was a "boy's club", and of course this
> can get pretty competitive, you know, particularly when boys start
> discussing length. But with you (and Olwyn?) on board, it is really a
> boys club no longer and we are immensely richer for it.

Nothing like a bit of flattery first thing in the morning 
(I've just got round to reading David's long message and 
found this little gem at the end.) However I'm interested 
in a lighthearted way in the pragmatics of the ? after my 
name because I'm interested in this sort of creative use of 
punctuation.

Does it mean...
we're not sure whether Olwyn really is on board?
we're not sure how long she's going to remain?
we're not sure whether it's to our advantage?
something else altogether?

I'm not just interested in an explanation from David as the 
writer but also in how other people interpreted it.

Does this count as a suitable topic for discussion in a 
dogme group? It is a prop found at the site ;-)

Olwyn



	


	Group: dogme
	Message: 401
	From: twalton@i...
	Date: Mo Nov 27, 2000 9:02 

	Subject: New member


	Hi, I'm Tom Walton, I work in Barcelona, and I've just joined the 
group.

I went to the seminar last Friday chaired by Scott and Luke and I 
found it very stimulating.

I have tried to convince the people I work with that Resources=Ideas 
that work but I'm afraid they all think Resources=Photocopies.

One doubt (two really) about what was said last Friday: if you trash 
the coursebook, don't you finish up with a methodology that is not 
going to suit all learners and all learning styles? And secondly, 
don't many teachers and learners find the coursebook comfortable, 
something to hang on to and build around, besides - with its examples 
and exercises and grammar reference sections - being both useful and 
necessary?

But thanks anyway for a great seminar!

Tom



	


	Group: dogme
	Message: 402
	From: Ruth Wajnryb
	Date: Mo Nov 27, 2000 10:42 

	Subject: olwyn and tom


	Olwyn:
I took the question mark to mean that the writer was not sure of your
gender. Its perlocution (can one talk about perlocution with punctuation - I
spose one can) for me was to make me doubt that Olwyn = a female name.

Tom
welcome to the group (I'm new myself) - your question re comfort - I'm fast
coming to the conclusion that there's not much that's comfortable about
being `at the growing edge' (I think that comes from gestalt psychology)
and that's good - kind of like unstable interlanguage = good because
movement = learning.

Ruth


Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 403
	From: sthornbury@w...
	Date: Mo Nov 27, 2000 1:48 

	Subject: Re: New member


	Tom, welcome to the group. Glad you enjoyed the seminar. (I 
remember you.)

Your point about resources = ideas that work, as opposed to 
photocopies, is neatly put. I remember talking to two teachers here 
who were commenting that teachers meetings had simply turned 
into materials preparation "bees". Rather than meetings where 
teachers shared "ideas that work". One piece of material is one 
lesson planned. But one generative idea is worth a thousand 
lesson plans.

But I think there's a stage that teachers probably have to go 
through, when it really is a case of one lesson at a time. I think 
there is a good analogy in Maslow's pyramid of needs. The survival 
needs of novice teachers require them to have a pre-designed 
lesson plan, a coursebook, and a stack of photocopies. After a 
while and once they have "internalised" a few lesson templates, 
they can start to wing it a little, and just rely on the coursebook 
and the photocopies. Further on down the line, the coursebook is 
simply glanced at, and lesson planning is mainly a question of 
getting to the copier in time. (Not insignificant that most 
coursebooks now include "photocopiable packs". But not "generic 
activity types". Or "Generative chat topics" Or "Great 
conversational openers")

The pyramid of needs view explains why trainee teachers on pre-
service courses spend so long preparing visual aids etc (I was told 
about one course participant who painted a lexical set of fruit vocab 
in OILS - maybe all those still lives in artgalleries are actually pre-
xerox-era visual aids).

Towards the very top of the pyramid of needs is where dogme type 
teachers aspire. No lesson plan, no coursebook, no p/copies, no 
nothing. (Map on to the pyramid a mountain, and seat your dogme 
teacher on the top, wearing nothing but a loincloth!) I think it was 
one of the beat poets (Brecht maybe) who said that you should 
own nothing that you can't leave out in the rain. Extend the conceit -
a dogme teacher should take nothing into the classroom that 
he/she can't use to generate interactive talk. (That was a joke, by 
the way, the Brecht bit).

Alan Watts, the writer on zen, wrote a book called "The Wisdom of 
Insecurity". We've all had those lessons, when we went in 
unprepared, and the lesson really took off. So I totally concur with 
Ruth's comment that there's not much that is comfortable "at the 
growing edge" I.e. eschew comfort, security, take risks, live 
dangerously... (Did anyone notice the way Luke threw off his watch 
and crushed it underfoot as he began the seminar - echoes of easy 
Rider?)



	


	Group: dogme
	Message: 404
	From: sthornbury@w...
	Date: Mo Nov 27, 2000 7:27 

	Subject: Re: New member


	As a footnote to my last posting, I watched a lesson on Friday 
(after the dogme seminar) as part of teaching practice on a four 
week CELTA (preservice course) - a teacher using a reading text 
on identical twins from the coursebook . Seven low intermediate 
students. 

T: Do you know what a twin is? Anyone. Twin? Twin?
Sts: (Mutter mutter.)
T: Yes, Xavi?
Sts. brother same born 
T: That's right, two babies, same time, Twin. Twin.
Sts: Twin.
T: Anyone in the class have twins in the family?
St: Me, I am one brother twin.
T: You have a twin brother; David?
St: Yes.
T: You and your brother are identical twins?
St. Yes.
Other sts: Joder, no sabíamos etc etc
T: That's amazing. What's the chance of that?
Sts: (blank)
T: Chance, probability, you know 100 per cent or zero percent.
Sts. (mutter mutter)
T: OK, now have a look at page 12...

The subject of David's identical twin brother never of course came 
up again, in the two hours in which the trainee teachers battled 
their way through the dense underbrush of comparisons, 
similarities, appearances, "the same as...", "as...as" etc.

In the feedback afterwards I didn't want to be too hard on the 
teacher in question - since she had already noted in her post 
lesson self-crit, that, had she known David was a twin, she would 
have worked him into the lesson plan. I just asked them "What 
would an experienced teacher have done at that point?" They were 
in no doubt that the experienced teacher would have run with 
David's twin, at least for a good bit. Afterwards I thought that that is 
quite a good question to ask novices: "What would an experienced 
teacher have done...?" since it implies uncritical acceptance of 
their lack of experience, while inviting them to imagine what "real" 
teaching might be like, once the nightmare of the apprenticehsip is 
over.

A dogme teacher would of course not have had the coursebook to 
start with, and would have fashioned the whole lesson around David 
and his brother. And all that similarity and difference language 
would simply have emerged.



	


	Group: dogme
	Message: 405
	From: kellogg
	Date: Di Nov 28, 2000 6:33 

	Subject: Re: responses


	Olwyn:

This counts as a digression, but as Scott points out in his latest,
the digression often yields the point better than the main thoroughfare.

Ruth is right in her interpretation of my punctuation: I somehow
knew that you were a woman and not a man, and was unsure whence this
knowledge came. It obviously does not come from the alien Celtic
morphology of your name, and I can't believe I am sufficiently sensitive
to gendered writing style to intuit it. Now I realize, however, that it
came from your description of the "Olwyn went to a conference, and
SHE..." lesson.
Actually, what I intended was not flattery so much as modesty, but
I'm not very good at either. Need practice, I guess....

Tom:

If you notice, a lot of the discussion on the list of late has been
discussing how seriously to take prohibitions, including prohibitions
on, among other things, textbooks, using an OHP, theorizing, using
scripts and hollywood actors and name-dropping. I don't, actually, think
that the term "maxims" is much preferable; to me it suggests platitudes
and also trying to "maximize" something at the expense of something else
(minimizing, or "Minims" would be more to the point).

Scott has the best handle on this so far. In one of his recents, he
argues that there is nothing wrong with standing up when you teach, just
as there is nothing wrong with sitting down, display questions or even
textbooks, as long as you are still thinking while you do it. It's just
that sometimes a comfort gets to be a crutch. How do you know when a
comfort gets to be a crutch?. That, I'm afraid, is a theoretical
question.

(For example: when is IRF a crutch?

[For the unintiated, IRF is Initiation-Response-Feedback), the "triadic
dialogue" of:

T: What's this?
Ss: It's a kangaroo.
T: Right. It's a kangaroo. And do you know how long the gestation period
of a kangaroo is?]

Notice that the second initiate is not a display question at all--I
haven't a clue what the answer is, although I know it's unusually short.
There is something of a revalorization of IRF going on in the literature
you know... Tsui says that it is the key principle of all conversation,
in or out of classrooms, and Nassaji argues that it can be the key to
collaborative learning; it's all in the F.....)

DK



	


	Group: dogme
	Message: 406
	From: Tom Walton
	Date: Di Nov 28, 2000 12:54 

	Subject: RE: New member


	A neat example (the business of the twin) of everything you were saying last
Friday! Tom.

-----Mensaje original-----
De: sthornbury@w... <sthornbury@w...>
Para: dogme@egroups.com <dogme@egroups.com>
Fecha: lunes, 27 de noviembre de 2000 21:44
Asunto: Re: [dogme] New member


>As a footnote to my last posting, I watched a lesson on Friday
>(after the dogme seminar) as part of teaching practice on a four
>week CELTA (preservice course) - a teacher using a reading text
>on identical twins from the coursebook . Seven low intermediate
>students.
>
>T: Do you know what a twin is? Anyone. Twin? Twin?
>Sts: (Mutter mutter.)
>T: Yes, Xavi?
>Sts. brother same born
>T: That's right, two babies, same time, Twin. Twin.
>Sts: Twin.
>T: Anyone in the class have twins in the family?
>St: Me, I am one brother twin.
>T: You have a twin brother; David?
>St: Yes.
>T: You and your brother are identical twins?
>St. Yes.
>Other sts: Joder, no sabíamos etc etc
>T: That's amazing. What's the chance of that?
>Sts: (blank)
>T: Chance, probability, you know 100 per cent or zero percent.
>Sts. (mutter mutter)
>T: OK, now have a look at page 12...
>
>The subject of David's identical twin brother never of course came
>up again, in the two hours in which the trainee teachers battled
>their way through the dense underbrush of comparisons,
>similarities, appearances, "the same as...", "as...as" etc.
>
>In the feedback afterwards I didn't want to be too hard on the
>teacher in question - since she had already noted in her post
>lesson self-crit, that, had she known David was a twin, she would
>have worked him into the lesson plan. I just asked them "What
>would an experienced teacher have done at that point?" They were
>in no doubt that the experienced teacher would have run with
>David's twin, at least for a good bit. Afterwards I thought that that is
>quite a good question to ask novices: "What would an experienced
>teacher have done...?" since it implies uncritical acceptance of
>their lack of experience, while inviting them to imagine what "real"
>teaching might be like, once the nightmare of the apprenticehsip is
>over.
>
>A dogme teacher would of course not have had the coursebook to
>start with, and would have fashioned the whole lesson around David
>and his brother. And all that similarity and difference language
>would simply have emerged.
>
>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 407
	From: sthornbury@w...
	Date: Mi Nov 29, 2000 1:17 

	Subject: coursebooks (again)


	I was intrigued to find this sentence in the Trainee book of Penny's 
Ur's A course in Language teaching (it is included in a list of the 
pros and cons of coursbooks, for discussion):

"A learner without a coursebook is more teacher dependent".

Somehow it reminded me of that old feminist slogan: A woman 
needs a man like a fish needs a bicycle.

The learner needs a coursebook like a ..... needs a.....

perhaps this could be our Xmas competition???
(I didn't mean "old feminist" I meant "old ...slogan"



	


	Group: dogme
	Message: 408
	From: Tom Walton
	Date: Mi Nov 29, 2000 1:52 

	Subject: RE: coursebooks (again)


	Can I suggest "...like a learner driver needs "L" plates"? In fact, most of
us really don't need them to drive satisfactorily (although it is generally
thought that we do - and we are required to have them)... and although it is
true that some of us are going to crash early on we probably don't crash
either because of the "L" plates or through a lack of them. Tom.

-----Mensaje original-----
De: sthornbury@w... <sthornbury@w...>
Para: dogme@egroups.com <dogme@egroups.com>
Fecha: miércoles, 29 de noviembre de 2000 15:22
Asunto: [dogme] coursebooks (again)


>I was intrigued to find this sentence in the Trainee book of Penny's
>Ur's A course in Language teaching (it is included in a list of the
>pros and cons of coursbooks, for discussion):
>
>"A learner without a coursebook is more teacher dependent".
>
>Somehow it reminded me of that old feminist slogan: A woman
>needs a man like a fish needs a bicycle.
>
>The learner needs a coursebook like a ..... needs a.....
>
>perhaps this could be our Xmas competition???
>(I didn't mean "old feminist" I meant "old ...slogan"
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 409
	From: sthornbury@w...
	Date: Mi Nov 29, 2000 7:39 

	Subject: RE: coursebooks (again)


	Thanks, Tom for that. But seriously, this idea of the coursbeook 
as a tool for autonomous learning was put to me in earnest by a 
publisher recently (they would, wouldn't they?). Surely a dictionary 
and/or a grammar would be just as useful if not more so. Or a 
subscription to National geographic or Smash Hits or Viz or 
whatever... The narrow - not to say blinkered - view of language as 
represented by most coursebooks seems to be the exact 
antithesis of self-directed learning. Imagine working your way 
through Engish File on your own. Richard Burton (the 19th century 
explorer, not the husband of Elizabeth Taylor) taught himself some 
30 odd languages simply by committing to memory a basic vocab 
of some 300 words and then getting a copy of the Bible in the 
target language, and working his way through it, underlining the 
words he "wished to recollect" (like "begat" I guess), and then 
working up the "grammar minutiae". "The neck of the language was 
now broken". He adds that "when I conversed with anybody in a 
language that I was learning, I took the trouble to repeat their words 
inaudibly after them, so to learn the trick of pronunciation and 
emphasis". I can imagine how Burton might have reacted to 
Headway Intermediate - easier to discover the source of the Nile 
than learn English from that!

A learner needs a coursebook like an explorer needs a guidebook!



	


	Group: dogme
	Message: 410
	From: Neil Forrest - IH Barcelona
	Date: Do Nov 30, 2000 10:21 

	Subject: RE: coursebooks (again)


	Hi

Just a quick thing between classes. I suppose in reference to my dogma
reading about copurse book and having seen some peolple recently doing dogma
type lessons form or with course book material

The people who choose to learn lang in classrooms ae probably a minority
amongst those who learn lang. Some do it like Burton others by buying a dic
and listening to the world service etc.

Those that choose classrooms do for many reasons - primarily I believe to
talk with somebody(s) who speak the lang. But there are other things that
these people associate with classrooms. One of these might be the
prepackaging of lang "suitable" for my level - thus proving a way of
encountering comprehensible input etc. 

So maybe the focus of the dogma discussion is not so much the what - but the
how. I am sure Lars would agree that you might naturally find coursebook
material in the natural context of the classroom

Neil Forrest



	


	Group: dogme
	Message: 411
	From: Olwyn Alexander
	Date: Sa Dez 02, 2000 5:10 

	Subject: RE: coursebooks (again)


	-----Original Message-----
From: Neil Forrest - IH Barcelona [mailto:nforrest@b...]
Subject: RE: [dogme] coursebooks (again)

>there are other things that
these people associate with classrooms. One of these might be the
prepackaging of lang "suitable" for my level - thus proving a way of
encountering comprehensible input etc. <

It seems to me that the main bad thing about coursebooks is that they
encourage students (and teachers) to think that they contain all the
language that needs to be taught.

However, there are a number of good things about them:
1) they save us all reinventing the wheel
2) they're great for 'bad hair' days when we're not feeling creative
3) they can give structure and purpose to TENOR (teaching English for no
obvious reason) classes
4) they can give students a bound record of what has been covered in class

So how about:

A student (and a teacher) needs a coursebook like a trapeze artist needs a
safety net.

Olwyn



	


	Group: dogme
	Message: 412
	From: Olwyn Alexander
	Date: Sa Dez 02, 2000 5:39 

	Subject: another dogme lesson


	This started out as a warmer for an academic writing class and ended up
taking the whole hour.

I was working on writing abstracts with a group of MSc and PhD students in
the computing and electrical engineering department and I wanted to look at
compound noun phrases, e.g. wireless application protocol, virtual reality
monitor control button, and how these are structured. They all wrote one
they knew from their own research and we tried to work out some rules for
the order of the elements (without too much success it has to be said - does
anyone know of any research in this area?)

After this I asked them to think of a piece of software or piece of
equipment that needed inventing and give it a name. We had a lot of fun
generating some extremely long complicated noun phrases and then deciding
whether the order of the elements within them was OK, e.g. 'the java script
virtual reality face to face communication system protocol'

I think this might also work with names for processes but I haven't tried it
out.

Olwyn



	


	Group: dogme
	Message: 413
	From: sthornbury@w...
	Date: So Dez 03, 2000 4:22 

	Subject: RE: coursebooks (again)


	Ok, Olwyn and Neil, so coursebooks help non-autonomous 
learners organise the input for learning. Granted. But then, what 
kind of coursebook would a Dogme coursebook be? I mean a 
coursebook that foregrounds the learners' meanings, needs, 
desires - their "inner story"? How would it be organised? Topics? 
Tasks? Lexis? Strategies? And if organisation implies pre-
selection, how does this square with the notion of language as 
being an emergent - and often idiosyncratic - phenomenon? And 
how does the idea of a book itself - inherently linear - square with 
the inherent complexity, and non-incremental nature - of language 
learning? 

I ask these questions on the eve of a meeting with a publisher who 
has been trying to involve me, against my will, in a coursebook 
project. What price Dogme Beginners, Dogme Pre-Int, Dogme 
Intermediate? Any takers???



	


	Group: dogme
	Message: 414
	From: Olwyn Alexander
	Date: So Dez 03, 2000 6:54 

	Subject: RE: coursebooks (again)


	From: sthornbury@w...
Sent: 03 December 2000 16:22

>what kind of coursebook would a Dogme coursebook be? I mean a
coursebook that foregrounds the learners' meanings, needs,
desires - their "inner story"? How would it be organised?<

In fact I believe there already is a dogme coursebook of a kind. It's called
'Writing for Study Purposes' and is by Arthur Brookes and Peter Grundy (CUP
1990) It suggests moving from a teacher dominated classroom to one where the
teacher is an equal member of the group. It's laid out like a teacher
resource book but a lot of the suggestions for lessons require the students
to tell the 'inner story' of their research writing by bringing material to
the classroom themselves.

>And if organisation implies pre-selection, how does this square with
the notion of language as being an emergent - and often idiosyncratic -
phenomenon?<

Even in a dogme lesson the teacher surely has some idea of what might be
discussed, for example, Scott, in the workshop you did at the TESOL Scotland
conference in November you wrote six sentences for discussion which were all
about the future - that's selection, isn't it?

>What price Dogme Beginners, Dogme Pre-Int, Dogme
Intermediate? <

Even the Dogme 95 maxims (or minims, I rather like David's coinage)
recognise that direction is required; it's just not allowed to be credited
out of proportion with what's happening in the rest of the film. In the same
way, I think the teacher has a responsibility for helping the class to get
started and then stepping back as far as the students want and letting them
get on with things. So Dogme Beginners, Pre-Int, Intermediate (I agree that
you don't really need to go beyond this level) might just be starter
activities that these levels could cope with - possibly with a reference
section to support whatever might have come up.

Olwyn



	


	Group: dogme
	Message: 415
	From: kellogg
	Date: Mo Dez 04, 2000 9:34 

	Subject: Hopeless business?


	Scott, Olywn:

I have a lesson to share, and then some emergent thoughts on the
dogme coursebook problem. (briefly, for those in a hurry, I want to see
a coursebook, because I think the insights we get from learners ARE
probably generalizable to other learners outside the classroom, as well
as those immediately at hand inside, but I think that such a coursebook
must be piloted even before it is written.)

It's my last week of class, and every group of students is required to
do a brief lesson, which we then rate together using a checklist of
items based on various things we've done in the class which the kids
know will be on the exam:

P0.1GREETING (to everybody)
P0.2 CHAT (with at least one actual body)
P1.1 PRESENT-NEWS (presenting a topic)
P1.2 PRESENT-NOISE (pronunciation)
P2.1 PRACTICE-ACCURACY (T-S exchanges, open pairwork)
P2. 2 PRACTICE-FLUENCY (chorus work, closed pairs)
P3.1 PRODUCTION-EXTENSION (Ss must be able to produce non-presented
examples of their own creation.)
P3.2 PRODUCTION-PERSONALIZATION (Ss must be able to produce
non-presented examples of their own which convey non-obvious information
about themselves.)

I am trying to get the kids to tackle the checklist backwards: that is,
after P0 all the teachers are encouraged to introduce P3 before
attempting any P1 or P2. We do this for three reasons. First of all,
they know that the final exam, unlike the mid-term which was heavily PPP
based, will be based on a critique of PPP. Second, they know that the
final will present a TASK from which they must derive the lesson rather
than a particular language item. Thirdly, they are encouraged to choose
a topic from the other non-English subjects they will be teaching the
elementary school kids (this is part of the "topic based" reform we are
pushing in Korean elementary English education).

Some of the kids insist on using ready-made material from the
state-produced coursebook which will be standard fare next year. Of
course, the material is heavily PPP, both in its presentation in the
student books and in its presentation in the teacher's guide, but my
pretty young things struggle manfully with it.

One of them is teaching a lesson on colors, and has bright pieces of
paper which she gets the kids to name, and then fold into various items.
Her colleague then introduces a quick version of "musical chairs" which
works something like this. The teacher calls on people wearing a certain
colour to stand up. They then have to sit down in a different chair.
Since the teacher seizes a chair, one is left standing, and the one left
standing must name another color and item of clothing.

The game, which she invented sort of on the hoof, is a wild success, and
everybody has a great time. I then ask what the lesson would look like
if we had played the game first.

The one who did the origami immediately objects. She presented pure
colours, based on the canonical spectrum taught in the textbook. These
are largely irrelevant to the clothing we are wearing: mauve, beige,
off-white colors, and of course the ubiquitous black are the fall
colours fashionable now in Korea.

I think that the way in which items to be taught are selected by
learners doing tasks rather than preselected by teachers is a crucial
point in dogme, and must of course be written into any dogme book.Thus
material for a dogme book should be largely written by piloting tasks,
and based on learner responses.

But of course the teaching material thus selected is going to be not
only emergent but also contingent: seasons and fashions change, and the
colors you teach are going to have to be flexible.

It looks a hopeless task. As soon as you set it in type, the
emergent-contingent aspect of language seems to disappear
(emergency-contingency? Well, in the sense of improvised rather than
planned, to use Skehan's terms). I remember once Scott suggested a name
something like "Backtalk" for an unplanned, serendipitous, accidental
subversive coursebook. And I thought...nyet! Talking back is just the
beginning--what we really want is getting the students to talk first!

A hopeless business, and yet I think a dogme book very much worth doing,
and for four (at least) reasons:

1) Dogme assumes that what one learner has to say inside the classroom
is of immediate interest to other learners present. On one level, a
textbook is simply a way of taking these things from one classroom to
another, something which happens anyway through teacher anecdotes and
generalizations. Classes are not identical, but of course neither are
learners, and yet empathy and sympathy is not only possible but
necessary.

2) There are many kinds of books. Too many of them are linear, like
novels (but try Julio Cortazar's dizzying "Hopscotch", which can be read
backwards and sideways and a few other ways as well.) Others are simply
resource kits bound with glue. There aren't enough which have a kind of
central avenue, perhaps the idea of learner-control, from which various
interesting sidestreets branch and disappear into the horizon.

3) I still think dogme needs to be made impure, and less here and now,
and a dogme book would be an important step in that direction.

On our midterm we had:

Who is he? He is my father.
Who is she? She is ...........

Most of my students used "mother" for the extension, and concentrated on
personalizing the material using "my" father, and showing how it
transferred from the teacher's father to all the children's very
different fathers. But one student used the word "daughter" instead, and
immediately conjured up, in the middle of the final examination, the
ancient Korean legend of Shim Chong, a motherless child who sells
herself to pirates in order to buy three hundred bags of rice to restore
the vision of her blind father. This kind of Brechtian flight of
imagination, which will undoubtedly tickle the fantasticies of her
future students, is not very here and now, but it produces emergent and
contingent language like crazy.

3) A great deal of language which MUST be taught, even in the most
rigid, four line dialogue based book, is contingent in the same way, and
teachers are already using it, sometimes inadvertently, dogme-style, so
to speak.

Take this (please!), from the very beginning of every class you've ever
given:

Hello. Hello.
How are you? Fine.
*Why?

Hello. Hello.
How are you? Terrible.
Why?

Greetings are, of course, the least contingent and least creative part
of language. But why "why" in the first dialogue but not in the second?


DK



	


	Group: dogme
	Message: 416
	From: sthornbury@w...
	Date: Mo Dez 04, 2000 1:51 

	Subject: Re: Hopeless business?


	

	


	Group: dogme
	Message: 417
	From: kellogg
	Date: Mo Dez 04, 2000 10:54 

	Subject: Contingency Emergency


	Scott:

In defense of alienation effects. The problem with the alienating
Contact English approach is the lack of alienation, which allows the
possibility of personalization. My student's Shim Chong story involves
the opposite, a removal of the language from the classroom context where
it is allowed to develop freely as literature rather than simply as
language.

Literature texts like Shim Chong do not have the same here and now
constraints as the kind of "emergent contingent" texts developed with
the teacher as teacher and the students as students, but they most
definitely do develop discourse competence. I don't think lit lessons
are dogme, but I want to find a way to make them more so. So does Alan
Maley, about which more in a moment.

I wasn't arguing that either the Shim Chong lesson or the colors lesson
was dogme. They were lessons produced by my students, and never taught;
only peer taught (but remember that my students are also learners). I
don't ask my students to teach dogme lessons, although I do talk about
the principles and I made them read your article (we have analyzed
materials according to a "dogme"/hollywood distinction).

Like you, I teach people to do many kinds of lessons, including very
standard PPP ones. It's not just part of my job description; it's also
part of the general attitude of classroom and staffroom pluralism that I
genuinely hold. The truth is that the Korean elementary education system
is the most successful public education system in the world (or at any
rate the most successful one I have ever worked in) and if there was
ever an argument for Allwright's exploratory practice which does not
necessarily seek change, this is the place for it.

I was trying to make a point about how the idea of having material
selected by learners doing their own production (instead of copying a
teacher model) really alters everything that follows. This apparently
makes pre-selection of a syllabus impossible, but....

...There's a really ancient copy of MET in which Brumfit suggests a
"deep end" model, a PPP lesson which puts P3 first and only derives the
presentation and practice material from the contingent language which
emerges during the learner's efforts at production. The teacher listens
for interesting mistakes and notes the gaps in what the learners are
trying to do, and then goes next door to consult what Brumfit calls
"banks of drills" to try to fill them.

Other teachers promptly complained that Brumfit's "deep end" made lesson
planning impossible, and Brumfit admitted that a "deep end" teacher
would need nerves of steel as well as inexhaustible banks of resources.
In a sense, I think that Brumfit's proposal was thirty years ahead of
its time. At the end of Maley's article "Squaring the Circle" (in
"Materials Development in Language Teaching", Tomlinson eds, CUP) Maley
produces a set of "text+procedure" examples based on Prabhu. Almost all
of these are "deep end"/dogme in one way or another, and none of them
pre-empt the learner or the teacher.

Interestingly, many of Maley's proposals require CD ROM based technology
for searching resource banks and sequencing activities. Maybe now the
technology exists to make contingent language teaching for a wide
variety of contingencies. Maybe now can we ask teachers to wait for
emergent language without the risk of creating emergencies.



	


	Group: dogme
	Message: 418
	From: Scott Thornbury
	Date: Di Dez 05, 2000 9:56 

	Subject: Family history part 2


	A footnote to posting 317 (about my grandfather).

http://www.stuff.co.nz/inl/index/0,1008,525248a1902,FF.html


	


	Group: dogme
	Message: 419
	From: Luke Meddings
	Date: Fr Dez 08, 2000 12:22 

	Subject: RE: New York in the dark, and (no) levels


	>Even the Dogme 95 maxims (or minims, I rather like David's coinage)
>recognise that direction is required; it's just not allowed to be credited
>out of proportion with what's happening in the rest of the film. In the same
>way, I think the teacher has a responsibility for helping the class to get
>started and then stepping back as far as the students want and letting them
>get on with things. So Dogme Beginners, Pre-Int, Intermediate (I agree that
>you don't really need to go beyond this level) might just be starter
>activities that these levels could cope with - possibly with a reference
>section to support whatever might have come up.

I can't imagine a dogme 'coursebook' having levels at all. 

>In fact I believe there already is a dogme coursebook of a kind. It's called
>'Writing for Study Purposes' and is by Arthur Brookes and Peter Grundy (CUP
>1990) It suggests moving from a teacher dominated classroom to one where the
>teacher is an equal member of the group. It's laid out like a teacher
>resource book but a lot of the suggestions for lessons require the students
>to tell the 'inner story' of their research writing by bringing material to
>the classroom themselves.

It may be that there are or will be books which fit the dogme classroom, but I doubt that 'coursebooks' as we know and ahem love them are among them. (I'm haunted by this idea that many teachers get bored stupid by using the coursebooks themselves but don't see another way of doing things ... and don't dare trying a lesson without them unless the photocopier breaks down etc. I mean, what happened when the lights went out in New York in the '60's? In the words of the old Northern Soul song, 'New York in the dark / The city with a great big spark / Although they couldn't see / They were happy as can be / In the dark, in the dark / Yeah yeah yeah yeah')

>>And if organisation implies pre-selection, how does this square with
>the notion of language as being an emergent - and often idiosyncratic -
>phenomenon?<
>
>Even in a dogme lesson the teacher surely has some idea of what might be
>discussed, for example, Scott, in the workshop you did at the TESOL Scotland
>conference in November you wrote six sentences for discussion which were all
>about the future - that's selection, isn't it?

Having done some seminars/workshops, on my own and with Scott, I'd say it's a different context - or maybe a different (stage of) experience. I firmly believe that in the dogme classroom the teacher can go in without any idea of what might be discussed. Because s/he will have a good idea of what to do with the language issues that emerge. It may well be a question of experience - I wouldn't currently dare do a seminar without any planning at all - but also of context. With a class you revisit the people and the language they produce. With a seminar, you generally don't get the chance to revisit.

Luke



	


	Group: dogme
	Message: 420
	From: Jeremy Harmer
	Date: Fr Dez 08, 2000 12:58 

	Subject: Christmas competition


	What fun to come back (at Scott's invitation) after some time away, and see
how the conversation is going.

I was struck by the story of Luke and the watch. So my entry for the
Christmas caption competition is: 'a teacher needs a textbook like a
presenter needs a watch'(discuss!)

On the subject of coursebooks (oh no, not again!) isn't the point of
coursebooks and - not so differently - lesson plans the fact that they are,
in the end, nothing more than proposals for action, designed to be modified
in the light of experience (both instant and longer term)? The use of the
coursebook is a skill (one of many teacher skills) and the
ability/confidence to use, adapt or jettison is something that should be a
staple of all self-respecting TT courses.

In a session at Anglia University here in Cambridge the other day we all
came to the conclusion (one I espouse completely) that the very best kinds
of classroom are those where the teacher doesn't use a coursebook, but
tailors what they do (in terms of content, approach, program etc) to the
needs of his or her particular class. But most of the teachers at the
session said, well yes, we agree with all that in principle, but where's the
time, where are the resources? It made me think of a trip I made to
Argentina in September where the concept of non-coursebook use was dismissed
as ridiculous by almost all the teachers I talked to - those women who hold
down about 3 separate jobs, running from one school to another to earn a
living wage.

And so I continue to put materials together in the knowledge that if (*IF*)
they're any good they will provide harrassed teachers with something, a
starting point, texts and exercises to be used, ripped up, rejected or loved
depending, perhaps, on how 'dogme-d' the teacher is. But that does not stop
Luke or anyone else going in to a class with no plan when they feel like it
and doing a 100% emergent/reactive session does it?

No Dogme course, perhaps, only dogme use?

Jeremy



	


	Group: dogme
	Message: 421
	From: Luke Meddings
	Date: Sa Dez 09, 2000 3:59 

	Subject: Re: dogme use


	Hi Jeremy

Welcome back

Well, yes - dogme use. The how is more important than the what. And less is more.

More or less.

Luke

*********** REPLY SEPARATOR ***********

On 12/8/2000 at 12:58 PM Jeremy Harmer wrote:

>What fun to come back (at Scott's invitation) after some time away, and see
>how the conversation is going.
>
>I was struck by the story of Luke and the watch. So my entry for the
>Christmas caption competition is: 'a teacher needs a textbook like a
>presenter needs a watch'(discuss!)
>
>On the subject of coursebooks (oh no, not again!) isn't the point of
>coursebooks and - not so differently - lesson plans the fact that they are,
>in the end, nothing more than proposals for action, designed to be modified
>in the light of experience (both instant and longer term)? The use of the
>coursebook is a skill (one of many teacher skills) and the
>ability/confidence to use, adapt or jettison is something that should be a
>staple of all self-respecting TT courses.
>
>In a session at Anglia University here in Cambridge the other day we all
>came to the conclusion (one I espouse completely) that the very best kinds
>of classroom are those where the teacher doesn't use a coursebook, but
>tailors what they do (in terms of content, approach, program etc) to the
>needs of his or her particular class. But most of the teachers at the
>session said, well yes, we agree with all that in principle, but where's the
>time, where are the resources? It made me think of a trip I made to
>Argentina in September where the concept of non-coursebook use was dismissed
>as ridiculous by almost all the teachers I talked to - those women who hold
>down about 3 separate jobs, running from one school to another to earn a
>living wage.
>
>And so I continue to put materials together in the knowledge that if (*IF*)
>they're any good they will provide harrassed teachers with something, a
>starting point, texts and exercises to be used, ripped up, rejected or loved
>depending, perhaps, on how 'dogme-d' the teacher is. But that does not stop
>Luke or anyone else going in to a class with no plan when they feel like it
>and doing a 100% emergent/reactive session does it?
>
>No Dogme course, perhaps, only dogme use?
>
>Jeremy
>
>
>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 422
	From: kellogg
	Date: Sa Dez 09, 2000 1:14 

	Subject: Re: Family history part 2


	In a great deal of what Scott writes (particularly his exquisite,
and excruciating, "On Not Being Dangerous" in the TTSIG newsletter),
there is a kind of pre-industrial, craftman's ideal of learning teaching
as an apprentice to a master, maybe even a trusted relative.

Learning teaching is a terribly vulnerable, even intimate, business,
and certainly requires trust in industrial (or maybe pre-industrial)
quantities. I'm not sure even an intimate mentor can supply this; the
closest thing I had to a mentor in teaching was a former lover--we used
to shower together but never ever got to the point where we could teach
unself-consciously in the presence of the other....

What is certain is that the current model of teacher training is
unsuitable: it achieves intimacy through rape. I remember when I did the
IH certificate, it was almost a minor cult experience, you had people
vomitting and even fainting out of anxiety before teaching practice, and
people like me who suffered from a perceived excess of self-confidence
were taken aside and quietly threatened.

Yet self-confidence is a necessary commodity in the classroom, and
without it will be impossible to wean our trainees from their dependency
on materials and other substances. During my observation of my students
lessons over the last few weeks, I noted that:

TEACHER CONTROL = 1/Teacher Self Confidence

That is, the most confident teachers were the ones who could let go of
the trappings of power and the lifeline of materials and talk to the
students. The less confident ones behaved like bad-tempered nannies or
buried themselves in their teachers guides. I am a rather high strung
teacher myself and of course I couldn't help but feel (as Scott does
sometimes) that my very presence brought out the worst in my students.
In other words, in dogme words, learner control of classroom discourse
is directly proportional to teacher self-confidence....

There's an old paper of Day's floating around which argues that the
apprenticeship model died out because the invention of adolescence made
it necessary to turn people who were barely post-adolescent themselves
into teachers and the only way this could be done in sufficient numbers
and with sufficient speed was through cram-feeding "rationalist"
knowledge, often by the hands of professors and people with precious
little first hand experience. Applied linguistics has, of course, added
to the amount of "rationalist" knowledge without appreciably increasing
the amount of mentoring, and exascerbated the scissors crisis. (Hence
the impatience on this list with "millions of names", an impatience I
understand but don't really share...)

This morning I had a professor of reading dump a load of "ABC" books
written by her students on my desk for my perusal. As I read them, I
realized that some of them were very "phonics" oriented, and insisted on
having a word for every letter of the alphabet, including obscure words
beginning with "X" and so on. My favorite one, though, began with Alice
going to Buy a Cake dish and then shopping around and going home and
going into the kitchen and going rather selectively through the
alphabet until the final product, Zucchini pizza!

I pointed this basic difference in approach out to the professor, who is
my senior and one of Korea's most articulate opponents of phonics and
advocates of Whole Language approaches in reading. She stood
thunderstruck for a moment, and wondered why she hadn't seen it before
and how I had seen it, since I wasn't so familiar with the literature.
Actually, it was easy: I knew the students because I'd taught them (and
fought them) last year.



	


	Group: dogme
	Message: 423
	From: sthornbury@w...
	Date: Mi Dez 13, 2000 1:21 

	Subject: Native speaker teachers


	There's a rather neat article in the latest TESOL Journal on non-
native speaker perceptions of NS teachers - a questionnaire study 
of teachers and students in Hungary and China. Lots of positive 
things to say about NS teachers (including "They represent their 
country's culture from the way they speak down to the way they 
use their fork") but more interesting - and salutory - were the 
negative things: "They spoke their language without mistakes, but 
they couldn't explain things, answer our questions". But what really 
caught my (dogmetic) eye was this one - from a Chinese teacher:

"Some native-speaking [sic] teachers teach oral classes without 
using a textbook, sometimes without using any material at all. 
Maybe they think their natural speech is better than any other 
textbook. As a result they just talk about whatever comes to their 
minds. As a result the oral class turns out to be a lecture. 
Students do not have many chances to speak."

Is the a case of the classroom abhorring a vacuum - take away the 
materials and the teacher is too easily tempted to fill the space?

Coincidentally, in the same issue there's a review of a book called 
"Teaching English Worldwide" in which the reviewer commends the 
writer for this "gem":

"Conversation lessons can be disastrous unless they are 
adequately prepared. You cannot expect to walk into a classroom 
with 15 to 30 adult students and start a conversation!"

Question 1: Why not?
Question 2: What is meant by "adequate preparation"?
Question 3: Is preparation any guarantee that the teacher won't talk 
all the time, anyway? 

You have 10 mins to read the paper and 3 hours to answer the 
questions.



	


	Group: dogme
	Message: 424
	From: Jeremy Harmer
	Date: Do Dez 14, 2000 6:27 

	Subject: China seminars


	I enjoyed Scott's report of the article about native speakers. I know those
teachers! Coincidentally I had a long conversation today with a university
student about someone she considers to be a really good teacher in seminars
(the subject? China: 20th century history & politics). I know that is hardly
the same as ELT, but it tapped into my reflections on the NS teacher who
just talked and the trainee teacher who didn't recognise a magic moment when
it stared him/her in the face (the twins). And it had the China element
(like the TESOL article)!

So, this student said the teacher was really special because sometimes he
just started talking about something from today's newspapers (probably to do
with China or International relations in general) and provoked discussion
about it to get the group going before moving them on to the main purpose of
the seminar. At all stages of the seminar he responds to student
comment/questions whether or not these stray from the subject (within
reason) and that he cares most about the relationship between himself and
the whole seminar group. The students feel valued. They are always engaged
(her word) with what is going on. But because the seminars are 2 hours long
there is still time for question, answer, comment on the specifics of the
topic set for that week's session.

I ended up wondering (as I listened and thought of this egroup) if what the
dogme conversation is about centres into two or three key issues:

1 The teacher's observable concern for the relationship between
him/herself and the students as people (as well as students) - I suppose we
just call that 'rapport'

2 The teacher's ability/desire/belief in 'setting hares running' -
bringing the outside world in to the classroom, creating interest and
conversation.

3 The plan/proposal for action which the teacher has at the back of
his/her mind which he/she wants to get to whether or not it happens in a
roundabout way - and which the teacher would be sad not to have achieved
somehow.

And then there's the 4th issue which is difficult for all of us who teach or
teach teachers to discuss: some teachers engage students just by lifting
their little fingers because they've got 'it' - what the Mexicans call 'el
don'. Others? Well, that's a different story, perhaps.

Any use? Probably not.

Jeremy



	


	Group: dogme
	Message: 425
	From: Tom Walton
	Date: Do Dez 14, 2000 7:00 

	Subject: RE: China seminars


	I like Jeremy's summary very much - particularly the bit about the
"teacher's observable concern for the relationship between him/herself and
the students as people". Can I pare that down further to the "teacher's
observable concern for the students as people"?

My doubt is this: that I think that ought to be achievable whether you use a
coursebook or not.

Tom.

-----Mensaje original-----
De: Jeremy Harmer <jeremy.harmer@b...>
Para: dogme@eGroups.com <dogme@eGroups.com>
Fecha: jueves, 14 de diciembre de 2000 20:36
Asunto: [dogme] China seminars


>I enjoyed Scott's report of the article about native speakers. I know those
>teachers! Coincidentally I had a long conversation today with a university
>student about someone she considers to be a really good teacher in seminars
>(the subject? China: 20th century history & politics). I know that is
hardly
>the same as ELT, but it tapped into my reflections on the NS teacher who
>just talked and the trainee teacher who didn't recognise a magic moment
when
>it stared him/her in the face (the twins). And it had the China element
>(like the TESOL article)!
>
>So, this student said the teacher was really special because sometimes he
>just started talking about something from today's newspapers (probably to
do
>with China or International relations in general) and provoked discussion
>about it to get the group going before moving them on to the main purpose
of
>the seminar. At all stages of the seminar he responds to student
>comment/questions whether or not these stray from the subject (within
>reason) and that he cares most about the relationship between himself and
>the whole seminar group. The students feel valued. They are always engaged
>(her word) with what is going on. But because the seminars are 2 hours long
>there is still time for question, answer, comment on the specifics of the
>topic set for that week's session.
>
>I ended up wondering (as I listened and thought of this egroup) if what the
>dogme conversation is about centres into two or three key issues:
>
>1 The teacher's observable concern for the relationship between
>him/herself and the students as people (as well as students) - I suppose we
>just call that 'rapport'
>
>2 The teacher's ability/desire/belief in 'setting hares running' -
>bringing the outside world in to the classroom, creating interest and
>conversation.
>
>3 The plan/proposal for action which the teacher has at the back of
>his/her mind which he/she wants to get to whether or not it happens in a
>roundabout way - and which the teacher would be sad not to have achieved
>somehow.
>
>And then there's the 4th issue which is difficult for all of us who teach
or
>teach teachers to discuss: some teachers engage students just by lifting
>their little fingers because they've got 'it' - what the Mexicans call 'el
>don'. Others? Well, that's a different story, perhaps.
>
>Any use? Probably not.
>
>Jeremy
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 426
	From: Luke Meddings
	Date: Sa Dez 16, 2000 7:36 

	Subject: Re: another observation


	Jeremy, what were you doing in your time off site? You have come up with one of the best outlines of dogme yet, and I'll respond item by item below.

Tom, I agree totally, and with your revision - I've said it before etc, but on my diploma course there was nothing at all on teachers' observable concern for the students as people.

What I would add to that is that tecahers should show observable expertise in and interest in language.

So a dogme teacher would need to have observable concern for the students as people, and observable expertise and interest in language. 

In fact yes, any teacher would need this. But how many teachers have neither interest in people nor language? And how many have one or both but are unable to show it?

I think you can learn this, what interests me is whether you can train it - how to unlock the gift. See below.

*

Jeremy's points:

>I ended up wondering (as I listened and thought of this egroup) if what the
>dogme conversation is about centres into two or three key issues:
>
>1 The teacher's observable concern for the relationship between
>him/herself and the students as people (as well as students) - I suppose we
>just call that 'rapport'

Yes, but I'd substitute engagement for rapport and there's no 'just' about it, any more than there's 'just' expertise 

>2 The teacher's ability/desire/belief in 'setting hares running' -
>bringing the outside world in to the classroom, creating interest and
>conversation.

Yes

>3 The plan/proposal for action which the teacher has at the back of
>his/her mind which he/she wants to get to whether or not it happens in a
>roundabout way - and which the teacher would be sad not to have achieved
>somehow.

Not necessarily. If the action is holistic - ie to look at the language the students need and produce in a productive way (whether in terms of understanding, speech/writing or just interest), whatever is achieved is the right thing.

>And then there's the 4th issue which is difficult for all of us who teach or
>teach teachers to discuss: some teachers engage students just by lifting
>their little fingers because they've got 'it' - what the Mexicans call 'el
>don'. Others? Well, that's a different story, perhaps.

See above - if it can be learnt or harnessed (in my case through some raw material unlocked by accident and experience) it must be possible to teach/train/encourage it to some degree at least.

Interestinger and interestinger. Good weekends all round.

Luke


*********** REPLY SEPARATOR ***********

On 12/14/2000 at 6:27 PM Jeremy Harmer wrote:

>I enjoyed Scott's report of the article about native speakers. I know those
>teachers! Coincidentally I had a long conversation today with a university
>student about someone she considers to be a really good teacher in seminars
>(the subject? China: 20th century history & politics). I know that is hardly
>the same as ELT, but it tapped into my reflections on the NS teacher who
>just talked and the trainee teacher who didn't recognise a magic moment when
>it stared him/her in the face (the twins). And it had the China element
>(like the TESOL article)!
>
>So, this student said the teacher was really special because sometimes he
>just started talking about something from today's newspapers (probably to do
>with China or International relations in general) and provoked discussion
>about it to get the group going before moving them on to the main purpose of
>the seminar. At all stages of the seminar he responds to student
>comment/questions whether or not these stray from the subject (within
>reason) and that he cares most about the relationship between himself and
>the whole seminar group. The students feel valued. They are always engaged
>(her word) with what is going on. But because the seminars are 2 hours long
>there is still time for question, answer, comment on the specifics of the
>topic set for that week's session.
>
>I ended up wondering (as I listened and thought of this egroup) if what the
>dogme conversation is about centres into two or three key issues:
>
>1 The teacher's observable concern for the relationship between
>him/herself and the students as people (as well as students) - I suppose we
>just call that 'rapport'
>
>2 The teacher's ability/desire/belief in 'setting hares running' -
>bringing the outside world in to the classroom, creating interest and
>conversation.
>
>3 The plan/proposal for action which the teacher has at the back of
>his/her mind which he/she wants to get to whether or not it happens in a
>roundabout way - and which the teacher would be sad not to have achieved
>somehow.
>
>And then there's the 4th issue which is difficult for all of us who teach or
>teach teachers to discuss: some teachers engage students just by lifting
>their little fingers because they've got 'it' - what the Mexicans call 'el
>don'. Others? Well, that's a different story, perhaps.
>
>Any use? Probably not.
>
>Jeremy
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 427
	From: Luke Meddings
	Date: Sa Dez 16, 2000 7:40 

	Subject: season''s greetings


	In case the mood doesn't hit me next week, I'd like to wish everyone a Happy Christmas and New Year and thank all participants for teaching me so much this year.

I think we've achieved a great deal, there is plenty more to say and do and I think next year will be just as interesting.

One of Van Morrison's albums is called 'No Guru, No Method, No Teacher.'

!

Luke



	


	Group: dogme
	Message: 428
	From: sthornbury@w...
	Date: Mo Dez 18, 2000 5:19 

	Subject: Re: season''s greetings


	While on the subject of songs (No Guru, No method, No teacher) I 
found the following lyric running through my head (after watching a 
two-hour TV tribute to John Lennon the other night)

Imagine
There's no Headway
It's easy
If you try....


Season's greeting to everyone out there - it's been fun. Let's carry it 
on into another year.

Cheers, Scott



	


	Group: dogme
	Message: 429
	From: Dan
	Date: Do Dez 21, 2000 5:05 

	Subject: Holiday thoughts


	Dear All,
It seems that I can't afford to turn my back on the list for a moment
or I'll have to read through 45 unread messages like I just did.
The two ones that stuck out were the ones with questions to answer ie.
Jeremy's and Scott's (DK's question I'll deal with later).
The first idea that stuck out is the idea of El Don. Mainly due to my
Mexophilia but also it has always been an idea that appeals to and
concerns me. I think that we shouldn't promote a form of teaching that
is only limited to a select gifted few but at the same time I believe
that the use of textbooks has meant that even the blatantly ungifted
can go through the motions of teaching which cannot be a good thing.
Is Dogme really limited to peole who can comfortably sit in front 20
peope for up to three hours without a plan or a back up or should all
TEFL teachers have that degree of resourcefulness that allows it?

Following on that was Scott's exam style challenge. I have run a
conservation class on and off now for over six months with no materials
whatsoever and on the occasions where I have had to resort to a
photocopy of an article (because they felt like they had nothing to
contribute) it rarely stayed on the same theme for over 20 minutes.
I wonder if it is natural to have a conversation on the same topic for
an hour. At the moment I'm going to lots of parties as is traditional
at this time in Mexico and the conversations that we have only last
that long if someone is particulary fired up and then the inevitable
happens where one person dominates all the conversation. (Generally a
man and a very self obsessed man at that) I believe that most people
like the conversation to be lighthearted or they start feeling
threatened or out of their depth. Kind of the way I feel after reading
highly theoretical Dogme articles.
So in the end I answer Scott's question with another question - What
kind of conversation would take place if it was based on materials
rather than the way people feel at the time?

Finally time for a few questions of my own. I've finally had the time
for a few thoughts about the teaching process as I'm on holiday and I
think that the way language is presented can be divided in two ways
into blocks so that the student can construct their own sentences or in
phrases so that the student just uses the expressions that native
speakers use.
They both produce problems. The first creates translations which have
nothing in common with the English we speak. The second means that
students over rely on token phrases like the French "moreover". Which
way do you believe Dogme leans? I feel that it is the second,
listening to expresions that the students use and 'translating' them
into common English. But maybe that's just me.

The second question is: when can errors be ignored? Another benefit I
thought of for the textbooks is that they make a clear progress whereas
continually looking at what the students produce (as is the Dogme
style) means that you often end up looking at the same material again
and again. At what point do you say 'o.k. you've seen how to do this
100 times and you still don't get it' and move on or should we just
continue studying the structure as the students aren't using it
correctly? My students have always appreciated recycling but some more
than others especially those who 'got it' ages ago and want to
progress.
Is there a problem of progress inherent in Dogme?
Answers on an E-Mail to ......

Well, it's the Christmas holidays and traditionally time to sort old
problems before the New Year starts. So David (DK), I agree that it is
difficult to sort out the theory from the practical and I certainly
don't agree with the banning of messages or their contributors. If my
e-mail way back when has led more people to think about adding more
practical elements then great. As I said above I feel uncomfortable
reading great amounts of theory and I still believe that so little has
been done in establishing exactly how the Dogme style works that we
need to sort that out before worrying about which theories it most
resembles. A little while ago I tried to explain how to teach a Dogme
lesson to a colleague who was interested and ready to try something
new. My explanation was so wishy washy that I believe she ended more
confused than if I hadn't said anything at all. So I still want the
technique to be defined and the good parts recorded and the bad parts
worked on. I for one have next to no idea if the way that people in
this list teach their classes is remotely connected to the way I do it.
Surely that comes before which theories it is like.
However as you contribute more than anyone it seems unfair asking you
to stop. Keep writing but I ask you to take my opinions on board and
realise the need that exists for this technique to be grounded before
it is blown away.

Sorry about the length guys especially as I am the first to attack long
messages. It's just that I haven't written or read any message for
months.
Have an excellent Christams and New Year
Dan

__________________________________________________
Do You Yahoo!?
Yahoo! Shopping - Thousands of Stores. Millions of Products.
http://shopping.yahoo.com/


	


	Group: dogme
	Message: 430
	From: stephen darwen
	Date: Do Dez 21, 2000 5:50 

	Subject: Re: Holiday thoughts


	feliz fiestas a ti!

see you soon Dan.

Steve.

p.s. the coffee bar survives...


>From: Dan <dan_humm@y...>
>Reply-To: dogme@egroups.com
>To: dogme@egroups.com
>Subject: [dogme] Holiday thoughts
>Date: Thu, 21 Dec 2000 09:05:09 -0800 (PST)
>
>Dear All,
>It seems that I can't afford to turn my back on the list for a moment
>or I'll have to read through 45 unread messages like I just did.
>The two ones that stuck out were the ones with questions to answer ie.
>Jeremy's and Scott's (DK's question I'll deal with later).
>The first idea that stuck out is the idea of El Don. Mainly due to my
>Mexophilia but also it has always been an idea that appeals to and
>concerns me. I think that we shouldn't promote a form of teaching that
>is only limited to a select gifted few but at the same time I believe
>that the use of textbooks has meant that even the blatantly ungifted
>can go through the motions of teaching which cannot be a good thing.
>Is Dogme really limited to peole who can comfortably sit in front 20
>peope for up to three hours without a plan or a back up or should all
>TEFL teachers have that degree of resourcefulness that allows it?
>
>Following on that was Scott's exam style challenge. I have run a
>conservation class on and off now for over six months with no materials
>whatsoever and on the occasions where I have had to resort to a
>photocopy of an article (because they felt like they had nothing to
>contribute) it rarely stayed on the same theme for over 20 minutes.
>I wonder if it is natural to have a conversation on the same topic for
>an hour. At the moment I'm going to lots of parties as is traditional
>at this time in Mexico and the conversations that we have only last
>that long if someone is particulary fired up and then the inevitable
>happens where one person dominates all the conversation. (Generally a
>man and a very self obsessed man at that) I believe that most people
>like the conversation to be lighthearted or they start feeling
>threatened or out of their depth. Kind of the way I feel after reading
>highly theoretical Dogme articles.
>So in the end I answer Scott's question with another question - What
>kind of conversation would take place if it was based on materials
>rather than the way people feel at the time?
>
>Finally time for a few questions of my own. I've finally had the time
>for a few thoughts about the teaching process as I'm on holiday and I
>think that the way language is presented can be divided in two ways
>into blocks so that the student can construct their own sentences or in
>phrases so that the student just uses the expressions that native
>speakers use.
>They both produce problems. The first creates translations which have
>nothing in common with the English we speak. The second means that
>students over rely on token phrases like the French "moreover". Which
>way do you believe Dogme leans? I feel that it is the second,
>listening to expresions that the students use and 'translating' them
>into common English. But maybe that's just me.
>
>The second question is: when can errors be ignored? Another benefit I
>thought of for the textbooks is that they make a clear progress whereas
>continually looking at what the students produce (as is the Dogme
>style) means that you often end up looking at the same material again
>and again. At what point do you say 'o.k. you've seen how to do this
>100 times and you still don't get it' and move on or should we just
>continue studying the structure as the students aren't using it
>correctly? My students have always appreciated recycling but some more
>than others especially those who 'got it' ages ago and want to
>progress.
>Is there a problem of progress inherent in Dogme?
>Answers on an E-Mail to ......
>
>Well, it's the Christmas holidays and traditionally time to sort old
>problems before the New Year starts. So David (DK), I agree that it is
>difficult to sort out the theory from the practical and I certainly
>don't agree with the banning of messages or their contributors. If my
>e-mail way back when has led more people to think about adding more
>practical elements then great. As I said above I feel uncomfortable
>reading great amounts of theory and I still believe that so little has
>been done in establishing exactly how the Dogme style works that we
>need to sort that out before worrying about which theories it most
>resembles. A little while ago I tried to explain how to teach a Dogme
>lesson to a colleague who was interested and ready to try something
>new. My explanation was so wishy washy that I believe she ended more
>confused than if I hadn't said anything at all. So I still want the
>technique to be defined and the good parts recorded and the bad parts
>worked on. I for one have next to no idea if the way that people in
>this list teach their classes is remotely connected to the way I do it.
> Surely that comes before which theories it is like.
>However as you contribute more than anyone it seems unfair asking you
>to stop. Keep writing but I ask you to take my opinions on board and
>realise the need that exists for this technique to be grounded before
>it is blown away.
>
>Sorry about the length guys especially as I am the first to attack long
>messages. It's just that I haven't written or read any message for
>months.
>Have an excellent Christams and New Year
>Dan
>
>__________________________________________________
>Do You Yahoo!?
>Yahoo! Shopping - Thousands of Stores. Millions of Products.
>http://shopping.yahoo.com/

_________________________________________________________________________
Get Your Private, Free E-mail from MSN Hotmail at http://www.hotmail.com.


	


	Group: dogme
	Message: 431
	From: sthornbury@w...
	Date: Fr Dez 29, 2000 6:08 

	Subject: Re: Holiday thoughts


	The latest TESOL Quarterly is devoted to "TESOL in the 21st 
Century". Here's a milennial thought from Mark Warschauer (who 
I've quoted before on this site):

"In summary, in the 21st century there will be a growing basis for 
learners around the world to view English as their own language of 
additional communication rather than as a foreign language 
controlled by the "Other". Teachers would do well to exploit this 
situation by creating opportunities for communication based on the 
values, cultural norms, and needs of learners rather than on the 
syllabi and texts developed in England and the United States."

Underline that last sentence.

Have a great 2001 everyone.



	


	Group: dogme
	Message: 432
	From: sthornbury@w...
	Date: Mo Jan 01, 2001 10:48 

	Subject: Resolutions


	

	


	Group: dogme
	Message: 433
	From: Jeremy Harmer
	Date: Di Jan 02, 2001 5:00 

	Subject: Dan''s Don


	A happy new year to everyone!

I enjoyed Dan's words about 'el Don'. I agree completely that we shouldn't
promote the super teacher. My point was only that some people just seem to
have 'it' with no effort, whereas the rest of us struggle to teach
effectively and appropriately. You can't manafacture 'it', probably, but
that shouldn't stop trainers pushing trainees further and further towards
understanding their students and developing the rapport that Dogme
discussion is (partly) all about, as far as I understand it!

Jeremy



	


	Group: dogme
	Message: 434
	From: sthornbury@w...
	Date: Sa Jan 06, 2001 6:39 

	Subject: Subtexts (or why is EFL SO awful?)


	Just happen to be flicking through a new adult coursebook (pre-int, 
published 2000): Cover blurb: "It combines a strong grammar 
syllabus with a contemporary approach to build confidence and 
motivate students. ... The human interest element includes a range 
of characters and situations which reflect real life with all its ups 
and downs".

Here are some of the chapter headings:

1. Finding out about people
2. Money matters
3. It's your life!
4. Hooray for Hollywood...
9. My place
12. Love me, love my car
13. What a holiday!
14. Crime doesn't pay!

(I suppose this last one reflects life's "downs", whereas the rest are 
life's "ups")

And just to give you a little flavour of the content, try this:

Ann has just come back from her holiday at Club Torso. She's 
showing her photographs to her sister, Judith... [text is illustrated 
with a cartoon, not even a real photo]

J: Who's that?
A: Which one?
J: The guy with the moustache. The one with dark hair...
A: That's Alex. Alex is the one who rescued me when I went wind-
surfing.
J: Oh, and this one? The woman with blonde hair? She looks like a 
fashion model!
A: Oh that's Debbie. She's the one who fell in love with Martin, the 
waiter.
J: So, which one's Martin?
A: The one with the ponytail and the sun tan
J: He's looks nice [sic]
A: Yeah, he's the one who brought us breakfast in bed every 
morning.
J: Oh, very nice...

etc etc ad nauseam


The real question is: do coursebooks have to be like this because 
they have to reflect the interests, needs, desires, concerns of your 
average EFL student? ARE cars, money, holidays, and Hollywood 
etc the concerns of your average student? Does it matter WHAT 
the content is like, finally, when the overriding organising principle 
is the "strong grammar syllabus"? (No prizes for spotting the 
structure of the day in the Club Torso dialogue above)

There seems to me only one way to use the material above, and 
that is to subvert it. Eg. have students unpack the sexual 
stereotyping, re-write it from a feminist or queer perspective, write a 
letter of protest to the publishers etc

I don't know what a dogme coursebook would be like, if such a 
thing were possible, but I am sure it wouldn't have a unit called 
"Money matters". And certainly not one called "Hooray for 
Hollywood!"

On the cover, though, it might say:
"The human interest element includes a range of ideas and tasks 
to promote classroom talk about real life with all its ups and 
downs".

There's a photo in a recent Guardian Weekly of a couple 
sunbathing on a beach in southern spain within spitting distance of 
the body of a drowned immigrant. That might make a nice focus for 
the unit on holidays. Life's ups and downs, after all. And for the 
unit called "My place": the gunning down of 12 year old 
Mohammed El-Dura?



	


	Group: dogme
	Message: 435
	From: Ruth Wajnryb
	Date: So Jan 07, 2001 3:37 

	Subject: lesson preparation


	Happy New Year to everyone
I've only just had time to look at some `dogmemails' from late dec - this
one from Scott
made me think:

Scott cites a reviewer who writes:
"Conversation lessons can be disastrous unless they are
adequately prepared. You cannot expect to walk into a classroom
with 15 to 30 adult students and start a conversation!"

Question 1: Why not?
Question 2: What is meant by "adequate preparation"?
Question 3: Is preparation any guarantee that the teacher won't talk
all the time, anyway?

This matter of preparation - Increasingly as I confront teachers in teacher
development seminars, I am struck by their unwillingness to adopt lesson
ideas/ways of teaching that require little preparation - as I always say to
them, a) there's no reliable relationship between lesson prep and language
learned and b) save your energy for the teaching hour not the prep time.

It strikes me as strange that teachers don't go for lesson types that
actually save them prep time.
I think I've been slow to realise that teachers value prep time because it
gives them the illusion of some control - they are fearful of lessons where
they don't know what will `come up' - usually, these fears materialise in
the form of being scared of grammar issues that will crop up without their
being forewarned - whereas in a lesson about the second conditional, they
can constrain the likely questions to stuff that they have had time to think
through and be prepared for.

Tell me if you think I'm being harsh, but surely this rather anal attitude
(?) towards a fixed lesson plan with time for adequate preparation is an
end-product of a generation of `communicately' trained teachers who don't
know very much about grammar and somehow get the idea (maybe from the fact
that pre-service training can happen in a month?) that a) either there's
not much to know about grammar AND/OR b) what there is, is not very hard or
important. Sorry for those I offend, but there's not a lot in the RSA-style
of introducing novices to grammar that is inspiring - much more a case of
putting things in sealed boxes than in opening lids and letting in fresh
air...

Generally speaking, I find post pre-service teachers certainly are not ready
to take on an attitude towards language which recognises its richness,
diversity, complexity and organic nature. For me, teacher development is
all about changing their attitude to language - the more they know about
language, I figure, the more this `intellectual curiosity' is likely to
allow them to have lessons which may have points of departure but don't have
mandated outcomes.

one reason I like Dictogloss, CLL, project work, data-collecting homework
and stuff like that is precisely because one doesn't know at the outset
what will emerge on the journey - I also think the teacher-as-learner is a
good antidote against burnout.

Which reminds me, I'm doing some research on teacher burnout and I have a
survey form for respondents to fill out - if anyone would like to fill it
out, let me know and I'll email it to you.

thanks
Ruth

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 436
	From: kellogg59@h...
	Date: Mo Jan 08, 2001 9:38 

	Subject: Amadeus


	Dan:

As we all know, you learn more about discourse when you 
participate in it. You listen more when you are going to make reply, 
and you read better if you are going to be doing something with it.

But there are classroom factors which countervail. One, as 
Allwright points out, is the desire not to be the snotty little swot, 
the know-it-all who's always done the homework and knows the readings. 
This attitude, which pretends to be non-competitive, is really super-
competitive: it not only makes you look cool, because you get it right 
without sweating, but makes your classmates put their guard down so you 
can really cream them on exams. (I am in New York, where people are 
very much into all manner of aggressiveness, passive and otherwise). 
And like all forms of competitiveness, this one results in much 
duplication of effort and waste and is the enemy of classroom 
cooperation and sharing.

This sort of thing does not become us as teachers, and especially 
not as people who believe in the co-construction of discourse. I think 
the real strength of this list is not simply swapping classroom tales. 
It's also swapping readings. 

I don't actually read very much; I don't have the stomach to read 
most of the practitioner journals, particularly not the American ones, 
and I don't have the concentration to read the specialist ones. So I 
share what I do read, in the hope that others will reciprocate. But 
even if they do not, I know that writing stuff on this list has already 
made me a better reader.

Dan, Jeremy, Ruth:

Here's a reading and a classroom tale. In the latest TTSIG 
newsletter, there's this thing on "jizz": apparently a birdwatching 
term. It's the stance or flair of a bird which makes it recognizable 
even when you can't see the markings. The idea is that good teachers 
have it, and good teacher trainers recognize it instantly. The gift. El 
Don. Amadeus.

El Codswallop. If it can't be learned, where does it come from? Is 
it genetic? Is it even "it", or does it consist of a number of traits? 
Is it even traits, or does it consist of a number of memorable 
impressions, or incidents?

And all that begs the question of whether what is really should 
be. I bet if you did a survey, you would find that a rather 
disproportionate number of the teachers who have "jizz" are more than 
usually physically attractive, enjoy a certain sociability and self-
confidence, and have pleasing dressing habits, and that this 
attribution of "jizz" varies alarmingly with the sexual orientation, 
predilection, and fashion penchants of the obervers.

I once taught with a wonderful Korean teacher. He could barely 
speak English. His Korean was husky to the point where he was barely 
audible. He also had a badly curved spine and couldn't stand up 
straight. He commanded complete respect and cooperation in the 
classroom. He used his quiet [resence to put the kids in pairs and get 
them talking and keep them there.

Now, I have no doubt that his perceived deformities preceded his 
particular teaching style. I also know that he envied my poise and 
presence and pronunciation and "jizz". But I never told him, because he 
never would have believed me, that I envied his classroom presence. Not 
actually his presence, but the quiet way he got results with it.

Maybe learning really is like teaching. Every learner and every 
teacher brings a very different set of social skills or lack thereof 
and we have to be able to provide for every teacher in exactly the same 
way that a good teacher has to be able to provide for every learner.

In "Amadeus", Shaffer gives posits two ways to look at "the gift". 
One, is that it is an arbitrary largesse recklessly bestowed by a 
treacherous god. Another is that it is a marvelous quality which wells 
up from a particularly delightful and charming personality. 

I think a better way is to believe that "the gift" is a perfectly 
normal human reaction to the richnesses around us. There is nothing 
abnormal or even surprising in a blind man becoming, not a piano tuner 
but instead a gifted pianist, or a man with a curved spine and a husky 
lisp becoming a better teacher than the overwheening native speaker 
sent to teach him. The question we need to ask is, what is about our 
society that manages to inhibit these gifts so very effectively?


DK



	


	Group: dogme
	Message: 437
	From: Ruth Wajnryb
	Date: Mi Jan 10, 2001 10:18 

	Subject: david - `jizz''


	Hi David
Thank you for your long message. An interesting read. But how does your
Korean teacher fit with your theory about the social attractiveness etc of
`teachers with "jizz" ' ?


Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 438
	From: kellogg59@h...
	Date: Mi Jan 10, 2001 3:35 

	Subject: Re: david - `jizz''


	Ruth:
Sorry about that. Once again I cut too deep, concision vs. 
clarity.
Earlier on the list, we talked about the problem of "level", and I 
argued that "level" was an attempt to reduce to a single dimension 
something which could not be so reduced. Policemen, remember, may be 
described in terms of "height" or even "body mass", but language 
ability includes far to many things to be described as a single vector.
What is sauce for the learner goose is surely good for the teacher 
gander. I don't believe in "jizz" or even in "El Don". I think both are 
reifications of a number of separable qualities, some of which we want 
to include in teaching proficiency, and others which we would like to 
exclude.
The LANGUAGE proficiency movement made the mistake of including 
almost anything that a native speaker would like in an interlocutor, 
and Pollitt and Murray pointed out how this would mean that even things 
like candidate attractiveness and cultural knowledge could be included 
in rating "communicative effectiveness". This reduces the concept to 
something very like marketing ability.
But teaching is not a marketing ability. Teaching is not even 
personal, but inherently social. I think my Korean teacher turned his 
personal disabiilities into strengths by turning them outwards, by 
filling the vacuum created by his inability to hold forth with talk 
created by his learners. This rather idiosyncratic teaching style is 
incompatible with the idea of "jizz"; it might not even work in most 
classrooms. But it is definitely the kind of thing we want to develop 
in dogme teachers.

More later on the social issues Scott raised.

DK



	


	Group: dogme
	Message: 439
	From: Luke Meddings
	Date: Do Jan 11, 2001 6:57 

	Subject: Re: DK''s posting on Amadeus


	David (and everyone else):

>Dan:
>As we all know, you learn more about discourse when you 
>participate in it. You listen more when you are going to make reply, 
>and you read better if you are going to be doing something with it.

This is a very improving approach indeed. Reading better is a strange concept, like walking better.

>This sort of thing does not become us as teachers, and especially 
>not as people who believe in the co-construction of discourse. I think 
>the real strength of this list is not simply swapping classroom tales. 
>It's also swapping readings. 

Do you want a reading of this message? I think you provoke a reaction and then come on sort of grand and put out. You goad someone into a reaction and then criticise them for reacting.

>I don't actually read very much; I don't have the stomach to read 
>most of the practitioner journals, particularly not the American ones, 
>and I don't have the concentration to read the specialist ones. So I 
>share what I do read, in the hope that others will reciprocate. But 
>even if they do not, I know that writing stuff on this list has already 
>made me a better reader.

Your reading may well demonstrate the patience not always conspicuous in your writing. For someone who writes so eloquently to dismiss what may be worthwhile criticism as a sort of impertinence strikes me as odd. 

>Dan, Jeremy, Ruth:

>Here's a reading and a classroom tale. In the latest TTSIG 
>newsletter, there's this thing on "jizz": apparently a birdwatching 
>term. It's the stance or flair of a bird which makes it recognizable 
>even when you can't see the markings. The idea is that good teachers 
>have it, and good teacher trainers recognize it instantly. The gift. El 
>Don. Amadeus.

I haven't read the newsletter, and I'm not sure the term brings to mind birdwatching, but anyhow. Is it like being able to tell someone has a great ass even when they're wearing a heavy overcoat? As my contribution on this, which is that El Whatever can indeed be learned, appears not to have registered, despite one's improved reading skills, let me restate my view that El Whatever can be learned and therefore I hope trained, having, I think, learnt how to be or do it fairly consistently myself, and being conscious that sometimes I lose it, and that what it is (I think) is a kind of being there for the students and oneself in the classroom in a different way to the way one may be for oneself or others outside it. A Mr Chin type (an expression for someone who could be a male model) who isn't interested in the language or students will not be seen as a good teacher, he'll just be a Mr Chin, and someone who is a good teacher but has several chins will still be seen as a good teacher.

>And all that begs the question of whether what is really should 
>be. I bet if you did a survey, you would find that a rather 
>disproportionate number of the teachers who have "jizz" are more than 
>usually physically attractive, enjoy a certain sociability and self-
>confidence, and have pleasing dressing habits, and that this 
>attribution of "jizz" varies alarmingly with the sexual orientation, 
>predilection, and fashion penchants of the obervers.

I don't actually think this is true. I think people are less superficial than we imagine. I suppose the 'jizz' factor is like using the word 'sexy' for anything that attracts attention for a short period of time, like a political policy or a product, both of which are routinely described as 'sexy' these days in the media if not by people. I think that if people transcend themselves in a certain arena, they attain a kind of magic in context. If they both transcend themselves and are beautiful you get Elvis. 

But the point is that when people tell me they want a particular teacher, it invariably is not someone with all or even some of the qualities described above. And they don't, thank God, say that someone has jizz, they just say so and so is a great teacher, 'the best I've never had.'* Incidentally, does anyone in this profession have pleasing dressing habits? Can anyone afford to?

>I once taught with a wonderful Korean teacher. He could barely 
>speak English. His Korean was husky to the point where he was barely 
>audible. He also had a badly curved spine and couldn't stand up 
>straight. He commanded complete respect and cooperation in the 
>classroom. He used his quiet [resence to put the kids in pairs and get 
>them talking and keep them there.
>
>Now, I have no doubt that his perceived deformities preceded his 
>particular teaching style. I also know that he envied my poise and 
>presence and pronunciation and "jizz". 

How do you know?

>But I never told him, because he 
>never would have believed me, that I envied his classroom presence. Not 
>actually his presence, but the quiet way he got results with it.

How do you know he wouldn't have believed you? 

> Maybe learning really is like teaching. Every learner and every 
>teacher brings a very different set of social skills or lack thereof 
>and we have to be able to provide for every teacher in exactly the same 
>way that a good teacher has to be able to provide for every learner.
>
> In "Amadeus", Shaffer gives posits two ways to look at "the gift". 
>One, is that it is an arbitrary largesse recklessly bestowed by a 
>treacherous god. Another is that it is a marvelous quality which wells 
>up from a particularly delightful and charming personality. 

The idea of arbitrary largesse recklessly bestowed by a treacherous god is enomously glamorous and appealing, although whether the generosity of giving us Mozart and The Magic Flute etc could be described as treacherous I would dispute. I think Mozart is something of a bonus.

> I think a better way is to believe that "the gift" is a perfectly 
>normal human reaction to the richnesses around us. There is nothing 
>abnormal or even surprising in a blind man becoming, not a piano tuner 
>but instead a gifted pianist, or a man with a curved spine and a husky 
>lisp becoming a better teacher than the overwheening native speaker 
>sent to teach him. The question we need to ask is, what is about our 
>society that manages to inhibit these gifts so very effectively?

Well I think it is perhaps more marvellous that a blind man should become a gifted pianist than a person with normal sight, unless we take the Laingian view of insomnia ('it's marvellous! you've got the moon and the stars to yourself, enjoy!') and imagine that blindness is not something to be overcome at all.

Your final question is right on the money when it comes to the classroom at least - why does one feel inhibited, why do others feel inhibited, why do some rely on what may or may not be charm, why do others become cross if the students are late when (in adult education) it no longer matters - and I think it all comes down to paradigm shift. So much of education is, as modelled in the coursebook, to do with with-holding and the control of information and personality rather than providing it/nurturing it. The teachers at my schools tended to withhold their personality also, as if it had no place in the classroom, and what was left was a kind of peevishness which I'm sure was not present in their daily lives.

Luke



	


	Group: dogme
	Message: 440
	From: Ruth Wajnryb
	Date: Mi Jan 10, 2001 10:39 

	Subject: more on teacher `jizz''


	David
more on this special teacher quality phenomenon - are you familiar with
Penny Ur's research on this?
It was an IATEFL plenary address (a couple of years ago I think) and was
also published in a local Australian language teachers' journal. She called
it the `t' factor and wanted to find out whether it existed (!), whether
training made a difference to those with the t factor, and those without,
and likewise, what the influence of experience was. From memory one of the
inteersting findings was that young inexperienced teachers nearly
unanimously believed they had the t factor - older and wise ones were more
circumspect (funny that); and another interesting thing was that she found
that trainers best come from the ranks not of the most intuitive teachers
but the ones most conscious about their professional practice - no surprise
there I suppose, but I hadn't actually considered that before I read Penny
on it. It's nice when your eyes get opened - ah, I'll make that active not
passive - it's nice when you open your eyes.

later
Ruth


Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 441
	From: sthornbury@w...
	Date: Do Jan 11, 2001 8:09 

	Subject: Peevishness


	I'd like to cut and paste Luke's last comment, just in case anyone 
missed it, and then post something one of the Dogme filmmakers 
said (from the book "The name of this book is Dogme 95"

"So much of education is, as modelled in the coursebook, to do 
with with-holding and the control of information and personality 
rather than providing it/nurturing it. The teachers at my schools 
tended to withhold their personality also, as if it had no place in the 
classroom, and what was left was a kind of peevishness 
which I'm sure was not present in their daily lives."

Soren Kragh-Jocobsen is talking about the making of his film 
Mifune:

"Basically, I wanted to do a summer film, I wanted to be 
surrounded by beautiful women all summer, and I wanted to have 
fun for myself. Lars [von Trier] and I often talked about this. I said, 
"Besides these Rules, this Manifesto, what is this all about?" And 
he said, "Of course, it's to give you and me our joyful film-making 
back"

Eschewing the peevish, the (Ruth's expression) anal, and the 
joyless - that's what it's about. Give us our joyful teaching back.



	


	Group: dogme
	Message: 442
	From: kellogg59@h...
	Date: Do Jan 11, 2001 3:20 

	Subject: Re: more on teacher `jizz''


	Luke: No, I don't (condemn people for reacting). I simply react to the 
reaction. Fair enough?
I co-taught with Mr. Seo (the Korean teacher) for a year and a 
half on a daily basis, and we saw each other socially every week in the 
sauna or the pub. We also carried out a very long research project 
together and we have just published a book together. So of course we 
did talk a lot about what we did. That's the basis of what I wrote 
about him.


Ruth: No, I haven't (read Penny Ur). Where can I get ahold of it?

Scott:

One of the things which makes EFL coursebooks so awful, if not THE 
thing, is the assumption that one size fits all. The economics are 
fairly easy to understand--virtually all of the cost of production goes 
into producing a single book, and subsequent copies cost the publisher 
the price of the paper alone, brining in almost pure profit. Publishers 
have a very strong interest in making everybody reading more of the 
same.

Nobody does this like the Yanks, who now lead the world in 
publishing mergers and acquisitions and pooling markets. Despite the 
collosal size of the resulting publishing conglomerates, the USA only 
produces roughly the same number of titles per year as the UK. (And the 
UK compares very unfavourably with other countries its own size 
(Germany, Korea, etc) which not only promote their own authors but also 
translate almost everything worth having from English.) 

Mind, this is not because Americans are less curious and more 
intellectually dead than Brits, Germans and Koreans. Given the retail 
price books fetch (and especially given the profits made on reprinting 
the same thing), the decision of what the average American will read is 
far too important to be left to American readers. The publishers have 
kindly acted to eliminate a richness of choice which might otherwise 
embarrass us (and impoverish them).

Now, if you are so naive as to believe the rhetoric of post-
Fordism and niche marketing and the Dell computer business model, there 
is really no reason at all to make a ìglobalî coursebook which, in 
Ford's words, can be any colour you like as long as itís black. We have 
the technology to tailor different editions to different countries and 
even different classrooms. We certainly have the pedagogical motive. 

But letís not be gullible. The poor quality, lack of choice, and 
extravagant press runs of the 'global coursebook' are dictated by the 
actual, non-rhetorical, post-post fordist model of capitalism: the 
product is developed by the dumbing down of the domestic (ESL) market 
(which explains the gruesome Hollywood orientation), and then exported 
with only the most superficial and condescending of cultural 
amendments, so that super-profits are ensured by sucking funds from the 
rest of the world and making the the Third World and even most of the 
Second and First World read regurgitated American pap. 



I don't really agree with Scott that the way to deal with the 
global coursebook is for the teacher to stand it on its head, although 
I think his suggestions for doing so are absolutely brilliant (and I 
recognize that his suggestions are really so many just expressions of 
frustration which we all feel). What we really want is for the learners 
to be able to stand it on its head for themselves (as Swan, now the 
author of the Cambridge series, once suggested in his article 
"Coursebook: Wall or Bridge?"). The problem with Scott's suggestions is 
the same as the problem with the coursebook itself: they assume that 
all learners (many of whom are straight) will be able to make a queer 
critique of heterosexist material, that all learners will be able to 
see the picture from the point of view of the immigrant (though some 
have no intention of ever emigrating).

A key dogme point is that learner output produces interaction by 
virtue of being different: different from what the book says, different 
from what the teacher says, and different from what the other learners 
say. Even in reception, learners travel very different routes to arrive 
at a same comprehension (Richard would argue a very different 
comprehension); so too production must differ. No one syllabus can fit 
all the things our learners want to say. Fortunately.



Mutatis mutandis, I think the same thing is true for learning to 
teach. Why do so few people have ìthe giftî when it is really just a 
natural reaction to the richness of classroom discourse and the 
diversity of a good class? What is it in our society that inhibits all 
but a few from becoming good teachers by just relaxing and paying 
attention to the class around them?

I think at least part of the inhibition is teacher training 
itself. Noun or verb, the whole idea is radically wrong: teachers 
cannot start and finish like a ìtrainî, nor can they be ìtrainedî like 
homing pigeons. 

For one thing, teachers have very very different starting points 
as well as ending points. Real teaching, like the interaction it seeks, 
is probably highly compensatory. We have very different strengths and 
weaknesses, and itís very common to use a specific strength 
particularly heavily to make up for a known weakness. My Korean 
teacher with a curved spine was intended to be an example of this.



Here is another example. Seonhaeng is secretly rather shy, 
although very articulate in class. In fact, one suspects that her 
articulateness, at times rather forced, is a conscious effort on her 
part to overcome what she perceives as physical disabilities: she has 
acne and is not very feminine of figure is a class of young super-model 
types who are really more ornamental than talkative. She compensates in 
other ways too: she is a radio announcer for the campus broadcast 
station, which gives her plenty of scope for giving long speeches where 
nobody can see her. 

She also has an uncompensated pronunciation problem I sympathize 
with very much; sheís very bookish and picks up a lot of long words 
that she canít pronounce very well but nevertheless wants to use. So 
there they are, with a single stress, usually misplaced and always high 
exaggerated, destroying the rhythm of her discourse before the listener 
can really realize how brilliantly (because she is bookish) she has 
succeeded in organizing it. When I write down what she says and look at 
it, I am simply blown away by how articulate and coherent she is, 
though often I cannot remember actually hearing her saying it because 
she had so much trouble with the physical aspect of the speech. I 
sometimes try to help her, but she is too proud, too autonomous, and 
she waves impatiently at my model and tries again to improve her own. 
She is telling me something. 

Teacher, pay attention. Even, and even especially, when the 
learner waves off your profferred model and would struggle forward 
alone on hands and knees. If learning really is this compensatory, 
perhaps only the learner can do it, because only the learner really 
knows his/her strengths and weaknesses in just proportion.

Seonhaeng is also telling me something about myself and my own 
strengths and weaknesses as a teacher. I too am a little bookish and, 
self-evidently, given to long flights of connected discourse. In class, 
I too am voluble and over-excited; I too prefer to stand in front and 
interact with nobody rather than call on students by name and be drawn 
into pair interaction; I too would be very happy to be a classroom 
announcer. And, like that of Seonhaeng, my classroom performance is 
undoubtedly compensatory, as I am really rather shy.

Scott, in his article on "Not Being Dangerous", wisely describes 
team teachinig as "have a go" followed by "watch this". I think the 
order is significant; try it your way first, so that you know what you 
need to borrow. The other way, "watch this" followed by "now you have a 
go" will very likely lead to you trying on something that doesnít 
really fit. Know yourself first. Only then can you find out what you 
can use.

Anyway, there ís another reason why the idea of learning to teach 
from a training model won't work. The key ingredient to developing your 
own teaching style which reflects your own strengths and compensates 
for your own weaknesses is undoubtedly critical and self-critical 
thought. Training critical thought by modeling and imitation is not 
simply an oxymoron; it's a logical impossibility.



	


	Group: dogme
	Message: 443
	From: Ruth Wajnryb
	Date: Fr Jan 12, 2001 9:45 

	Subject: reading


	David
re Penny Ur - give me your address and I'll mail it to you
ah, not pure altruisim --> wanna send me the jizz one and maybe Scott's Not
Being Dangerous, if you have it?

Ruth
address is PO Box 8 Waverley NSW 2024 Australia.

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 444
	From: kellogg59@h...
	Date: Fr Jan 19, 2001 10:41 

	Subject: Re: Peevishness


	Here is another quote, slightly doctored:

"All these establishments with their excellent heating systems, their 
pretty lighting, their appetite for large sums of money, their 
imposing exteriors, together with the entire business which coes on 
inside them: all this doesn't contain five pfennigworth of FUN. ...I 
wouldn't like to say we are worse off for talent than other periods 
seem to have been, but I doubt if there has ever been such an 
overworked, misused, panic-driven, artificially whipped up band of 
(teachers) as ours. And nobody who fails to get fun out of his 
activities can expect them to be fun for anyone else."

Alright, it's really Brecht on the theatre and not Dogme on film, and 
he did say "actors" not teachers. But I still second the emotion.

DK



	


	Group: dogme
	Message: 445
	From: kellogg59@h...
	Date: Fr Jan 19, 2001 10:52 

	Subject: dogme for children


	All:
I'm currently unemployed, and so preparing another tome for 
deskdrawer publishing. This one is a treatise on teacher training, and 
I found myself writing about dogme in almost every chapter of the 
synopsis. But there is a passage about which I feel rather uneasy. I 
meant it when I wrote it, but now I am not so sure.
Basically, the question is this: can you teach dogme lessons to 
children? If so, shouldn't we waive the prohibition on flights of 
fancy and imagination, just for the sake of motivating them?


Here's what I wrote:

Teacher Talk Six: Drill and Dialogue



Drills are instruments for boring, as they say. Yet there are a 
number of ways to make them instruments for interesting students. In 
particular, we'll be looking at ways of making them more PRODUCTIVE, 
more INTERACTIVE, and more AUTHENTIC.



Take a look at these two drills. Which is more interesting?


DRILL ONE:
T: Is this your pencil? 
S: Yes, it is.


DRILL TWO:

MOUNTAIN GOD: Is this your golden axe? 
WOODCUTTER: No, it isn't.

MOUNTAIN GOD: Hm. Is this your silver axe? 
WOODCUTTER: No, ...

MOUNTAIN GOD: OK. Is this your iron axe? 
WOODCUTTER: ....

MOUNTAIN GOD: ....



The first drill is more "authentic"; that is, it is more like the 
way we use language inside and even outside classrooms. But that 
doesn't mean it's the best way of teaching this language.



Even if you don't think the second drill is more "interesting", 
you must admit that it is more productive. Your children can create 
their own endings. Your children can interact with each other. You 
could easily do this in closed pairs, with one child playing the 
mountain god and another child playing the woodcutter, and then the 
mountain god and the woodcutter switching roles. How does the drill 
end? By turning from a drill into a story!



We don't always need to sacrifice authenticity in order to get 
productivity. Fantasy isn't the only way forward, and even pencils too 
can provide an interesting drill, if real information is being 
exchanged. Suppose you take pencils from four children, and mix them 
up:


S1: Is this your pencil? 
S2: No, it isn't. Is this yours?
S3: Yes, it is.
S4 (to S1): So this is your pencil.

Now add the contents of their lunchboxes and see what happens.



We'll be looking at authentic communication and information gaps 
again when we look at games. But first let's look at `fantasy' in 
dialogues and stories in a bit of detail.



Teacher Talk Seven: Dialogue and Story



Last session, we argued that a good way to make drills more 
productive and more interactive is to turn them into dialogues and 
turn them over to closed pairs. Very well for the form, but what 
about the content? What do we actually get them saying in pairs? 
Should they copy a model, or try to produce their own language, or 
copy a model? 

And what about their roles? Should they be themselves, or should 
they make believe? In other words, do we want to develop useful 
language, like "Is this your pencil?", that may be uninteresting, or 
interesting language, like "Is this your golden axe?", that probably 
isn't very useful outside the classroom.



Consider the art of film-making. In recent years the tendency has 
been to make children's films that are pure fantasy, "long ago and far 
away", with generous special effects. You could argue that this is a 
way of engaging the child's imagination. But you can also argue that 
it is a way of sidelining the child's own involvement in meaning 
construction. This kind of fantasy usually depends on a framework set 
up by others, and propelled through special effects and music and all 
the other gimmickry of show business. Walt Disney doesn't really 
depend on a child's meaning-making. 



So in recent years there has been a reaction to fantasy and SFX 
called "dogme", which requires all the language to be "here and now" 
and not "there and then" or long ago and far away. All the people have 
to play themselves. Even props and lighting cannot be brought in from 
outside. This "dogme" school of film making also has a school of 
English teaching, which requires teachers to use no SFX, no props, 
nothing but the children themselves as themselves.



So we'll look at two possible ways of developing content for 
dialogues and stories. One is "authenticity", making the language as 
"here and now", or at least as realistic, as possible, talking about 
the child as a learner and the teacher as a teacher. The other is 
"fantasy", making the language more "there and then", long ago and far 
away, and allowing the child to use imagination.



	


	Group: dogme
	Message: 446
	From: Olwyn Alexander
	Date: Sa Jan 20, 2001 12:07 

	Subject: RE: Peevishness


	Happy new year to all. I haven't been here (where exactly?) for a while
because the start of my term is a particularly fraught time for me. I work
in a unit which is trying to expand by promising to deliver all kinds of
specialised courses using casual hourly paid staff. For this reason I often
have days when I'm really tired and cross.

What impresses me about this list is that you people don't seem to be like
that. You're always cheerful, joyful and definitely not peevish. But is that
real? If I'm feeling cross am I allowed to go into the classroom and
interact with my students as a cross person? It's certainly something I
bring to the classroom.

I'd like to comment on point 6 in Scott's Dogme ELT manifesto: 'pre-selected
grammar items are forbidden'.

Isn't this in some way limiting? What if I want to make explicit for
students something (in a recent example the general-specific pattern for
organising texts) which I think they have not really thought about before?
Can I have this pattern in my mind when I am talking in the classroom? I
think the recent lesson based on it was an authentic discussion but I had a
definite aim before the class started.

When children are around 6-7 they discover the question Why? and they keep
asking it to the annoyance of their parents. My lesson was like that but
designed to elicit increasingly more specific answers to the question How do
you learn words? (A real question to which I didn't know the answer.) It's a
writing class so they wrote down their answers. We collected them on the OHP
and I turned each one into another question, e.g. Yes, but how do you learn
words by reading? Once we had a couple of sets of these answers I asked them
what the difference between the first set and the second set was, viz the
second set were deeper, more detailed (their words), more specific (my
words). We went on to reorganise a text (cut up into strips) which followed
a general-specific pattern and then looked at the progression of tenses
through the text (present simple/present perfect/past simple). I then asked
if they had ever noticed that before and whether they thought it was
interesting.

I don't see how I could have taught that lesson without a bit of preparation
but I think students preparing for academic study need to know about this
kind of text pattern. One thing I would say is that reflecting on the Dogme
style has certainly made me reduce the amount of prep time and the rigidity
of my lesson plans (as Ruth suggested). And given me extra time to deal with
that admin that makes me so cross...

Olwyn

-----Original Message-----
From: sthornbury@w... [mailto:sthornbury@w...]
Sent: 11 January 2001 08:09
To: dogme@eGroups.com
Subject: [dogme] Peevishness


I'd like to cut and paste Luke's last comment,

...The teachers at my schools
tended to withhold their personality also, as if it had no place in the
classroom, and what was left was a kind of peevishness
which I'm sure was not present in their daily lives."

...Eschewing the peevish, the (Ruth's expression) anal, and the
joyless - that's what it's about. Give us our joyful teaching back.



	


	Group: dogme
	Message: 447
	From: Ruth Wajnryb
	Date: Sa Jan 20, 2001 9:37 

	Subject: Re: Digest Number 151


	Dear Olwyn
Probably, purist dogme would forbid the import of peevishness into the
c'room. And I must admit that an ethical side of me likes to keep my
personal self quite separate from my professional self - for everyone's
benefit! (believe me!). Sometimes, though, when it's too hard to keep the
peevishness out, I take it in with me but make it an authentic topic - like,
I'm in a foul mood today and I'm happy to discuss it with anyone who wants
to know more - never known a class to not want to find out more about what
makes a teacher tick. Especially the gruesome bits. Of course, there's a
good case against total honesty here!

BTW - where is Scott's ELT Dogme Manifesto posted ?

Ruth
PS are we still the only representatives of our gender on this list?


-----Original Message-----
From: dogme@egroups.com <dogme@egroups.com>
To: dogme@egroups.com <dogme@egroups.com>
Date: Sunday, 21 January 2001 0:29
Subject: [dogme] Digest Number 151


>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There is 1 message in this issue.
>
>Topics in this digest:
>
> 1. RE: Peevishness
> From: "Olwyn Alexander" <o.alexander@h...>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Sat, 20 Jan 2001 12:07:20 -0000
> From: "Olwyn Alexander" <o.alexander@h...>
>Subject: RE: Peevishness
>
>Happy new year to all. I haven't been here (where exactly?) for a while
>because the start of my term is a particularly fraught time for me. I work
>in a unit which is trying to expand by promising to deliver all kinds of
>specialised courses using casual hourly paid staff. For this reason I often
>have days when I'm really tired and cross.
>
>What impresses me about this list is that you people don't seem to be like
>that. You're always cheerful, joyful and definitely not peevish. But is
that
>real? If I'm feeling cross am I allowed to go into the classroom and
>interact with my students as a cross person? It's certainly something I
>bring to the classroom.
>
>I'd like to comment on point 6 in Scott's Dogme ELT manifesto:
'pre-selected
>grammar items are forbidden'.
>
>Isn't this in some way limiting? What if I want to make explicit for
>students something (in a recent example the general-specific pattern for
>organising texts) which I think they have not really thought about before?
>Can I have this pattern in my mind when I am talking in the classroom? I
>think the recent lesson based on it was an authentic discussion but I had a
>definite aim before the class started.
>
>When children are around 6-7 they discover the question Why? and they keep
>asking it to the annoyance of their parents. My lesson was like that but
>designed to elicit increasingly more specific answers to the question How
do
>you learn words? (A real question to which I didn't know the answer.) It's
a
>writing class so they wrote down their answers. We collected them on the
OHP
>and I turned each one into another question, e.g. Yes, but how do you learn
>words by reading? Once we had a couple of sets of these answers I asked
them
>what the difference between the first set and the second set was, viz the
>second set were deeper, more detailed (their words), more specific (my
>words). We went on to reorganise a text (cut up into strips) which followed
>a general-specific pattern and then looked at the progression of tenses
>through the text (present simple/present perfect/past simple). I then asked
>if they had ever noticed that before and whether they thought it was
>interesting.
>
>I don't see how I could have taught that lesson without a bit of
preparation
>but I think students preparing for academic study need to know about this
>kind of text pattern. One thing I would say is that reflecting on the Dogme
>style has certainly made me reduce the amount of prep time and the rigidity
>of my lesson plans (as Ruth suggested). And given me extra time to deal
with
>that admin that makes me so cross...
>
>Olwyn
>
>-----Original Message-----
>From: sthornbury@w... [mailto:sthornbury@w...]
>Sent: 11 January 2001 08:09
>To: dogme@eGroups.com
>Subject: [dogme] Peevishness
>
>
>I'd like to cut and paste Luke's last comment,
>
>...The teachers at my schools
>tended to withhold their personality also, as if it had no place in the
>classroom, and what was left was a kind of peevishness
>which I'm sure was not present in their daily lives."
>
>...Eschewing the peevish, the (Ruth's expression) anal, and the
>joyless - that's what it's about. Give us our joyful teaching back.
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>



	


	Group: dogme
	Message: 448
	From: sthornbury@w...
	Date: So Jan 21, 2001 10:11 

	Subject: Re: dogme for children


	Some initial thoughts on dogme and children - not an area I have 
any authority in - but when did that ever stop me?

I think it would be misleading to set up a dogme position that was 
FOR authenticity and hence AGAINST imagination/fantasy. This is 
a false dichotomy. There is nothing inauthentic about our 
imaginings. On the contrary...

I remember at primary school we had "show and tell" every morning 
and quite regularly someone would come unprepared (it was 
usually always a girl, incidentally, whatever that might betoken) 
and would typically launch into an account of a dream they'd had 
the night before... "I had this dream last night...." . And it was 
patently a fabrication and I would always wonder why these stream 
of consciousness dream sequences weren't proscribed by the 
teacher. I, on the other hand, was always horribly prepared and 
once did a memorable show-and-tell on the topic of evolution using 
a series of skulls I'd carved out of Sunlight soap. Only now do I 
realise that the dream sequences were more "dogme" than my 
nerdy little presentations, not just because they were spontaneous 
and materials-free, but because they had a naive authenticity 
despite being "fabricated". (Even a fabricated dream tells you more 
about the speaker than a neanderthal skull made out of washing 
soap).

So it's not about authenticity vs fantasy. It is simply a question of 
tapping the "inner story" (that's from the Dogme manifesto, need I 
remind you). And the inner story is not going to be tapped if a) the 
focus is on the present perfect or b) if the lesson is all colouring in, 
singing songs, playing stick games, and making carnival masks.

So it might have been more interesting had my teacher proscribed 
skulls made of soap etc, or at least made the nerdy little boys tell 
their inner story from time to time, and have the little girls do a 
presentation on the palaeolithic. 

On the subject of dogme and kids I still come back to the sainted 
Sylvia:

"I burnt most of my infant room material on Friday. I say that the 
more material there is for a child, the less pull there is on his own 
resources. ...(I was sad, though, seeing it all go up in smoke.) 

But teaching is so much simpler and clearer as a result. There’s 
much more time for conversation . . . communication. (You 
should have heard the roaring in the chimney!)"

(For a less truncated version of this quote, see the posting way 
back in March - 11th or so).



	


	Group: dogme
	Message: 449
	From: sthornbury@w...
	Date: So Jan 21, 2001 10:11 

	Subject: RE: Peevishness


	Happy New Year to you Olwyn. 

On pre-selected grammar items: it seems your lesson is perfectly 
consistent with "Rule 6". It's not that grammar should not be dealt 
with but that it might be better to let it emerge out of the needs, 
interests, desires of the learners than hit them over the head with a 
will vs going to lesson because it just happenes to be in the 
coursbeook and/or it's Tuesday.

Besides, your intention to deal with "a general-specific pattern for 
organising texts" is not what I meant about pre-selected grammar 
items. Although I can quite see how grammar would come into 
such an objective. But not the mean, costive sort of gramamr that 
is parcelled out to learners in the form of grammar McNuggets. It 
seems to me that this view of language and of learning is the more 
limiting one. Hence Rule 6.

Ruth - the rules can be found under Resolutions - NEw Years' Day 
or soon thereafter.

(Olwyn, by the way, I have been asked to prepare an article on 
Dogme for a teachers magazine published locally, and I took the 
liberty of quotiing from one of your first postings - the one beginning 
"My writing class wrote about the conference I'd just attended..." 
Can I clear that with you? You are credited by first name only, is 
that OK? Also, Graham, if you are there, I quoted your posting on 
teaching the FCE class in Hungary, post exam. Ditto?)



	


	Group: dogme
	Message: 450
	From: Olwyn Alexander
	Date: So Jan 21, 2001 11:37 

	Subject: RE: Peevishness


	Scott,

I'm very happy to be quoted and don't mind both my names being used but
perhaps you have a reason for only wanting to use my first name? Can I see a
copy of the article? (for interest and to pass on to colleagues - not
because I want to check up on you)

Ruth,

We seem to be the only two of our gender at the moment, which is odd given
that the efl world is mostly female. Clearly Sylvia was posting back in
March but is perhaps just lurking now. Are there any others? What stops you
contributing?

Olwyn



	


	Group: dogme
	Message: 451
	From: sthornbury@w...
	Date: So Jan 21, 2001 1:44 

	Subject: RE: Peevishness


	Thanks Olwyn. No reason not to use full name - just a rather 
informal article where - to give the flavour of the discussion group - 
first names only seemed more appropriate. Otherwise, it might 
come across as a little distant and academic (although not as bad 
as Thornbury says ... Wajnryb suggests...)

Sylvia - that was in fact Sylvia Ashton-Warner, d. 1984, so was 
regrettably never a member of the group - just its patron saint. 
Olwyn - you a kiwi, and never have read Teacher??) I know for a 
fact that there are some women out there "lurking" but I'm still at a 
loss to explain the mannishness of Dogme. It's interetsing to note 
that the Dogme 95 film collective were also all men - although a 
lone woman, (appropriately called Lone Scherfig), has since 
"signed up".



	


	Group: dogme
	Message: 452
	From: Olwyn Alexander
	Date: So Jan 21, 2001 8:03 

	Subject: RE: Peevishness


	Scott,

Come to think of it 'the sainted Sylvia' did seem a bit over the top in
praise of an ordinary group member :-) In fact I have read Teacher but some
time ago and so didn't recognise the quote. Perhaps you'll correct me if I'm
wrong but was't the teacher of the title exceptionally in touch with the
reality of the classroom and out of touch with the reality of the world
outside?

Ruth,

I like the idea of making a bad mood a topic of conversation but what if I'm
in a bad mood with the students themselves, e.g. when they don't do their
homework. I teach young-ish (16-18) learners who are trying to improve their
English to study at university and who often think that the 20 hours a week
they spend in a classroom is all that is necessary to improve their English.
Sometimes getting cross with them works quite well.

This brings me to another slight problem I have with dogme teaching: how
does the teacher/student keep a record of what happened and what was
learned? My students have a hard time remembering what we did in class a
week ago and need something written down for revision.


-----Original Message-----
From: sthornbury@w... [mailto:sthornbury@w...]
Sent: 21 January 2001 13:45
To: dogme@egroups.com
Subject: RE: [dogme] Peevishness


Thanks Olwyn. No reason not to use full name - just a rather
informal article where - to give the flavour of the discussion group -
first names only seemed more appropriate. Otherwise, it might
come across as a little distant and academic (although not as bad
as Thornbury says ... Wajnryb suggests...)

Sylvia - that was in fact Sylvia Ashton-Warner, d. 1984, so was
regrettably never a member of the group - just its patron saint.
Olwyn - you a kiwi, and never have read Teacher??) I know for a
fact that there are some women out there "lurking" but I'm still at a
loss to explain the mannishness of Dogme. It's interetsing to note
that the Dogme 95 film collective were also all men - although a
lone woman, (appropriately called Lone Scherfig), has since
"signed up".



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 453
	From: Ruth Wajnryb
	Date: So Jan 21, 2001 8:09 

	Subject: Re: Digest Number 152


	well, I don't know Scott... carving skulls out of soap may actually say a
lot about your inner story :-)

Ruth
-----Original Message-----
From: dogme@egroups.com <dogme@egroups.com>
To: dogme@egroups.com <dogme@egroups.com>
Date: Monday, 22 January 2001 1:14
Subject: [dogme] Digest Number 152


To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
------------------------------------------------------------------------

There are 5 messages in this issue.

Topics in this digest:

1. Re: Digest Number 151
From: "Ruth Wajnryb" <rwajnryb@n...>
2. Re: dogme for children
From: sthornbury@w...
3. RE: Peevishness
From: sthornbury@w...
4. RE: Peevishness
From: "Olwyn Alexander" <o.alexander@h...>
5. RE: Peevishness
From: sthornbury@w...


________________________________________________________________________
________________________________________________________________________

Message: 1
Date: Sun, 21 Jan 2001 08:37:01 +1100
From: "Ruth Wajnryb" <rwajnryb@n...>
Subject: Re: Digest Number 151

Dear Olwyn
Probably, purist dogme would forbid the import of peevishness into the
c'room. And I must admit that an ethical side of me likes to keep my
personal self quite separate from my professional self - for everyone's
benefit! (believe me!). Sometimes, though, when it's too hard to keep the
peevishness out, I take it in with me but make it an authentic topic - like,
I'm in a foul mood today and I'm happy to discuss it with anyone who wants
to know more - never known a class to not want to find out more about what
makes a teacher tick. Especially the gruesome bits. Of course, there's a
good case against total honesty here!

BTW - where is Scott's ELT Dogme Manifesto posted ?

Ruth
PS are we still the only representatives of our gender on this list?


-----Original Message-----
From: dogme@egroups.com <dogme@egroups.com>
To: dogme@egroups.com <dogme@egroups.com>
Date: Sunday, 21 January 2001 0:29
Subject: [dogme] Digest Number 151


>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There is 1 message in this issue.
>
>Topics in this digest:
>
> 1. RE: Peevishness
> From: "Olwyn Alexander" <o.alexander@h...>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Sat, 20 Jan 2001 12:07:20 -0000
> From: "Olwyn Alexander" <o.alexander@h...>
>Subject: RE: Peevishness
>
>Happy new year to all. I haven't been here (where exactly?) for a while
>because the start of my term is a particularly fraught time for me. I work
>in a unit which is trying to expand by promising to deliver all kinds of
>specialised courses using casual hourly paid staff. For this reason I often
>have days when I'm really tired and cross.
>
>What impresses me about this list is that you people don't seem to be like
>that. You're always cheerful, joyful and definitely not peevish. But is
that
>real? If I'm feeling cross am I allowed to go into the classroom and
>interact with my students as a cross person? It's certainly something I
>bring to the classroom.
>
>I'd like to comment on point 6 in Scott's Dogme ELT manifesto:
'pre-selected
>grammar items are forbidden'.
>
>Isn't this in some way limiting? What if I want to make explicit for
>students something (in a recent example the general-specific pattern for
>organising texts) which I think they have not really thought about before?
>Can I have this pattern in my mind when I am talking in the classroom? I
>think the recent lesson based on it was an authentic discussion but I had a
>definite aim before the class started.
>
>When children are around 6-7 they discover the question Why? and they keep
>asking it to the annoyance of their parents. My lesson was like that but
>designed to elicit increasingly more specific answers to the question How
do
>you learn words? (A real question to which I didn't know the answer.) It's
a
>writing class so they wrote down their answers. We collected them on the
OHP
>and I turned each one into another question, e.g. Yes, but how do you learn
>words by reading? Once we had a couple of sets of these answers I asked
them
>what the difference between the first set and the second set was, viz the
>second set were deeper, more detailed (their words), more specific (my
>words). We went on to reorganise a text (cut up into strips) which followed
>a general-specific pattern and then looked at the progression of tenses
>through the text (present simple/present perfect/past simple). I then asked
>if they had ever noticed that before and whether they thought it was
>interesting.
>
>I don't see how I could have taught that lesson without a bit of
preparation
>but I think students preparing for academic study need to know about this
>kind of text pattern. One thing I would say is that reflecting on the Dogme
>style has certainly made me reduce the amount of prep time and the rigidity
>of my lesson plans (as Ruth suggested). And given me extra time to deal
with
>that admin that makes me so cross...
>
>Olwyn
>
>-----Original Message-----
>From: sthornbury@w... [mailto:sthornbury@w...]
>Sent: 11 January 2001 08:09
>To: dogme@eGroups.com
>Subject: [dogme] Peevishness
>
>
>I'd like to cut and paste Luke's last comment,
>
>...The teachers at my schools
>tended to withhold their personality also, as if it had no place in the
>classroom, and what was left was a kind of peevishness
>which I'm sure was not present in their daily lives."
>
>...Eschewing the peevish, the (Ruth's expression) anal, and the
>joyless - that's what it's about. Give us our joyful teaching back.
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>



________________________________________________________________________
________________________________________________________________________

Message: 2
Date: Sun, 21 Jan 2001 11:11:56 +0100
From: sthornbury@w...
Subject: Re: dogme for children

Some initial thoughts on dogme and children - not an area I have
any authority in - but when did that ever stop me?

I think it would be misleading to set up a dogme position that was
FOR authenticity and hence AGAINST imagination/fantasy. This is
a false dichotomy. There is nothing inauthentic about our
imaginings. On the contrary...

I remember at primary school we had "show and tell" every morning
and quite regularly someone would come unprepared (it was
usually always a girl, incidentally, whatever that might betoken)
and would typically launch into an account of a dream they'd had
the night before... "I had this dream last night...." . And it was
patently a fabrication and I would always wonder why these stream
of consciousness dream sequences weren't proscribed by the
teacher. I, on the other hand, was always horribly prepared and
once did a memorable show-and-tell on the topic of evolution using
a series of skulls I'd carved out of Sunlight soap. Only now do I
realise that the dream sequences were more "dogme" than my
nerdy little presentations, not just because they were spontaneous
and materials-free, but because they had a naive authenticity
despite being "fabricated". (Even a fabricated dream tells you more
about the speaker than a neanderthal skull made out of washing
soap).

So it's not about authenticity vs fantasy. It is simply a question of
tapping the "inner story" (that's from the Dogme manifesto, need I
remind you). And the inner story is not going to be tapped if a) the
focus is on the present perfect or b) if the lesson is all colouring in,
singing songs, playing stick games, and making carnival masks.

So it might have been more interesting had my teacher proscribed
skulls made of soap etc, or at least made the nerdy little boys tell
their inner story from time to time, and have the little girls do a
presentation on the palaeolithic.

On the subject of dogme and kids I still come back to the sainted
Sylvia:

"I burnt most of my infant room material on Friday. I say that the
more material there is for a child, the less pull there is on his own
resources. ...(I was sad, though, seeing it all go up in smoke.)

But teaching is so much simpler and clearer as a result. There’s
much more time for conversation . . . communication. (You
should have heard the roaring in the chimney!)"

(For a less truncated version of this quote, see the posting way
back in March - 11th or so).





________________________________________________________________________
________________________________________________________________________

Message: 3
Date: Sun, 21 Jan 2001 11:11:56 +0100
From: sthornbury@w...
Subject: RE: Peevishness

Happy New Year to you Olwyn.

On pre-selected grammar items: it seems your lesson is perfectly
consistent with "Rule 6". It's not that grammar should not be dealt
with but that it might be better to let it emerge out of the needs,
interests, desires of the learners than hit them over the head with a
will vs going to lesson because it just happenes to be in the
coursbeook and/or it's Tuesday.

Besides, your intention to deal with "a general-specific pattern for
organising texts" is not what I meant about pre-selected grammar
items. Although I can quite see how grammar would come into
such an objective. But not the mean, costive sort of gramamr that
is parcelled out to learners in the form of grammar McNuggets. It
seems to me that this view of language and of learning is the more
limiting one. Hence Rule 6.

Ruth - the rules can be found under Resolutions - NEw Years' Day
or soon thereafter.

(Olwyn, by the way, I have been asked to prepare an article on
Dogme for a teachers magazine published locally, and I took the
liberty of quotiing from one of your first postings - the one beginning
"My writing class wrote about the conference I'd just attended..."
Can I clear that with you? You are credited by first name only, is
that OK? Also, Graham, if you are there, I quoted your posting on
teaching the FCE class in Hungary, post exam. Ditto?)


________________________________________________________________________
________________________________________________________________________

Message: 4
Date: Sun, 21 Jan 2001 11:37:09 -0000
From: "Olwyn Alexander" <o.alexander@h...>
Subject: RE: Peevishness

Scott,

I'm very happy to be quoted and don't mind both my names being used but
perhaps you have a reason for only wanting to use my first name? Can I see a
copy of the article? (for interest and to pass on to colleagues - not
because I want to check up on you)

Ruth,

We seem to be the only two of our gender at the moment, which is odd given
that the efl world is mostly female. Clearly Sylvia was posting back in
March but is perhaps just lurking now. Are there any others? What stops you
contributing?

Olwyn




________________________________________________________________________
________________________________________________________________________

Message: 5
Date: Sun, 21 Jan 2001 14:44:47 +0100
From: sthornbury@w...
Subject: RE: Peevishness

Thanks Olwyn. No reason not to use full name - just a rather
informal article where - to give the flavour of the discussion group -
first names only seemed more appropriate. Otherwise, it might
come across as a little distant and academic (although not as bad
as Thornbury says ... Wajnryb suggests...)

Sylvia - that was in fact Sylvia Ashton-Warner, d. 1984, so was
regrettably never a member of the group - just its patron saint.
Olwyn - you a kiwi, and never have read Teacher??) I know for a
fact that there are some women out there "lurking" but I'm still at a
loss to explain the mannishness of Dogme. It's interetsing to note
that the Dogme 95 film collective were also all men - although a
lone woman, (appropriately called Lone Scherfig), has since
"signed up".




________________________________________________________________________
________________________________________________________________________



	


	Group: dogme
	Message: 454
	From: kellogg
	Date: Mo Jan 22, 2001 2:04 

	Subject: Teacher''s notes or not?


	All:
I would appreciate some advice. I'm laying out the chapters for my teacher training tome. It's actually a standard sort of "do and discuss" kind of thing, you know, various activities and then you sit around and discuss the issues raised with a "trainer". Initially, I had thought of putting out photocopiable sheets for the activities interleaved with copious notes for the trainer. Then it occurred to me that this is really the "coursebook plus teacher's guide" model, where the teacher is privy to an answer key and a list of trade secrets to which the children do not have access. Mightn't it be better to have both activities and procedure together? That is, make the instructions and the commentary so explicit that the book could theoretically be used without a "trainer"? Which format would you, personally, prefer, as a trainer? As a trainee?

DK

==================================================
¿ì¸® ÀÎÅÍ³Ý, Daum
Æò»ý ¾²´Â ¹«·á E-mail ÁÖ¼Ò ÇÑ¸ÞÀÏ³Ý
Áö±¸ÃÌ ÇÑ±Û °Ë»ö¼​ºñ½º Daum FIREBALL
http://www.daum.net


	


	Group: dogme
	Message: 455
	From: Luke Meddings
	Date: Mo Jan 22, 2001 11:21 

	Subject: RE: Post-planning


	>This brings me to another slight problem I have with dogme teaching: how
>does the teacher/student keep a record of what happened and what was
>learned? My students have a hard time remembering what we did in class a
>week ago and need something written down for revision.

Ideal: 
Teacher and students agree a format for a report which is then filled in (either by the teacher during the lesson, or by a/the student/s before the end of the lesson) and shared - photocopier if available, otherwise students copy out the report. I've experimented with different formats and the key (I think) is to make reporting part of the lesson.
The report sheet might have areas marked out for new vocab., first-second lang. problems, work on verb forms, task-specific language (eg academic English), whatever seems most useful. This is post-planning!

Spleen:

L



	


	Group: dogme
	Message: 456
	From: Tom Walton
	Date: Mo Jan 22, 2001 10:59 

	Subject: RE: Teacher''s notes or not?


	As a trainer and a trainee, I'd prefer the single book format. Martin
Parrott's "Tasks for Language Teachers" uses this and it is a format I have
found useful both as a trainer and as a "self-access", "teach yourself"
resource that you can use and learn from on your own.

Tom Walton

-----Mensaje original-----
De: kellogg <kellogg59@h...>
Para: dogme@eGroups.com <dogme@eGroups.com>
Fecha: lunes, 22 de enero de 2001 7:18
Asunto: [dogme] Teacher's notes or not?


>All:
> I would appreciate some advice. I'm laying out the chapters for my teacher
training tome. It's actually a standard sort of "do and discuss" kind of
thing, you know, various activities and then you sit around and discuss the
issues raised with a "trainer". Initially, I had thought of putting out
photocopiable sheets for the activities interleaved with copious notes for
the trainer. Then it occurred to me that this is really the "coursebook plus
teacher's guide" model, where the teacher is privy to an answer key and a
list of trade secrets to which the children do not have access. Mightn't it
be better to have both activities and procedure together? That is, make the
instructions and the commentary so explicit that the book could
theoretically be used without a "trainer"? Which format would you,
personally, prefer, as a trainer? As a trainee?
>
>DK
>
>==================================================
>¿ì¸® ÀÎÅÍ³Ý, Daum
>Æò»ý ¾²´Â ¹«·á E-mail ÁÖ¼Ò ÇÑ¸ÞÀÏ³Ý
>Áö±¸ÃÌ ÇÑ±Û °Ë»ö¼​ºñ½º Daum FIREBALL
>http://www.daum.net
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 457
	From: Graham S Hall
	Date: Mo Jan 22, 2001 3:32 

	Subject: RE: Peevishness


	Hi Scott,

Still here, still interested, still reading. No problems with the quoting.

Cheers


Graham

-----Original Message-----
From: sthornbury@w... [mailto:sthornbury@w...]
Sent: Sunday, January 21, 2001 10:12 AM
To: dogme@egroups.com
Subject: RE: [dogme] Peevishness


Happy New Year to you Olwyn. 

On pre-selected grammar items: it seems your lesson is perfectly 
consistent with "Rule 6". It's not that grammar should not be dealt 
with but that it might be better to let it emerge out of the needs, 
interests, desires of the learners than hit them over the head with a 
will vs going to lesson because it just happenes to be in the 
coursbeook and/or it's Tuesday.

Besides, your intention to deal with "a general-specific pattern for 
organising texts" is not what I meant about pre-selected grammar 
items. Although I can quite see how grammar would come into 
such an objective. But not the mean, costive sort of gramamr that 
is parcelled out to learners in the form of grammar McNuggets. It 
seems to me that this view of language and of learning is the more 
limiting one. Hence Rule 6.

Ruth - the rules can be found under Resolutions - NEw Years' Day 
or soon thereafter.

(Olwyn, by the way, I have been asked to prepare an article on 
Dogme for a teachers magazine published locally, and I took the 
liberty of quotiing from one of your first postings - the one beginning 
"My writing class wrote about the conference I'd just attended..." 
Can I clear that with you? You are credited by first name only, is 
that OK? Also, Graham, if you are there, I quoted your posting on 
teaching the FCE class in Hungary, post exam. Ditto?)

To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 458
	From: Luke Meddings
	Date: Di Jan 23, 2001 7:26 

	Subject: Peevishness for the last time


	Dear all

Can I suggest that we stop using Peevishness as the subject for our messages? Otherwise we will become known for it, and peevish people using search engines to find sites devoted to peevishness will be drawn to us.

Luke



	


	Group: dogme
	Message: 459
	From: sthornbury@w...
	Date: Mo Jan 22, 2001 9:49 

	Subject: Re: Peevishness for the last time (not)


	Yeah -who started this "peevishness" thing anyway? Own up.



	


	Group: dogme
	Message: 460
	From: Ruth Wajnryb
	Date: Mo Jan 22, 2001 10:54 

	Subject: Re: Digest Number 153


	David
re your trainer's book
I have to say that I find Parrott's book a pain to use, though when I force
myself to struggle with it, I'm usually rewarded - but i'll avoid the
struggle wherever possible. The format however is counter-intuitive to my
style of whatever. I rather like Penny Ur's which has trainer's notes at the
back, with a coding key that is transparent. Just the other day I opened
Jeremy Harmer's new book (well, newish) to see what he might say about
programming a series of lessons, and was put off by the open-ended
questions without any clue as to `what's inside the trainer's head'. I
suppose one might argue that any trainer ought to know all the `answers'
anyway so who needs trainer's notes? But the counter to that is a) some
trainers are beginning trainers and need some support and b) in the case of
old trainers like me, probably juggling 35 odd different projects, it's
handy to have a quick list of considerations fo relevance to review instead
of thinking some topic through from the very start - again! Who's got the
time?! That's why I like Penny ur's Course book so much.

Tell me more about your book David? What does it offer that no previous such
text offers? (that's a real, not a trick, question).

Ruth



-----Original Message-----
From: dogme@egroups.com <dogme@egroups.com>
To: dogme@egroups.com <dogme@egroups.com>
Date: Tuesday, 23 January 2001 7:02
Subject: [dogme] Digest Number 153


To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
------------------------------------------------------------------------

There are 7 messages in this issue.

Topics in this digest:

1. RE: Peevishness
From: "Olwyn Alexander" <o.alexander@h...>
2. Re: Digest Number 152
From: "Ruth Wajnryb" <rwajnryb@n...>
3. Teacher's notes or not?
From: "kellogg" <kellogg59@h...>
4. RE: Post-planning
From: "Luke Meddings" <luke@l...>
5. RE: Teacher's notes or not?
From: "Tom Walton" <twalton@i...>
6. RE: Peevishness
From: Graham S Hall <g.hall@u...>
7. Peevishness for the last time
From: "Luke Meddings" <luke@l...>


________________________________________________________________________
________________________________________________________________________

Message: 1
Date: Sun, 21 Jan 2001 20:03:04 -0000
From: "Olwyn Alexander" <o.alexander@h...>
Subject: RE: Peevishness

Scott,

Come to think of it 'the sainted Sylvia' did seem a bit over the top in
praise of an ordinary group member :-) In fact I have read Teacher but some
time ago and so didn't recognise the quote. Perhaps you'll correct me if I'm
wrong but was't the teacher of the title exceptionally in touch with the
reality of the classroom and out of touch with the reality of the world
outside?

Ruth,

I like the idea of making a bad mood a topic of conversation but what if I'm
in a bad mood with the students themselves, e.g. when they don't do their
homework. I teach young-ish (16-18) learners who are trying to improve their
English to study at university and who often think that the 20 hours a week
they spend in a classroom is all that is necessary to improve their English.
Sometimes getting cross with them works quite well.

This brings me to another slight problem I have with dogme teaching: how
does the teacher/student keep a record of what happened and what was
learned? My students have a hard time remembering what we did in class a
week ago and need something written down for revision.


-----Original Message-----
From: sthornbury@w... [mailto:sthornbury@w...]
Sent: 21 January 2001 13:45
To: dogme@egroups.com
Subject: RE: [dogme] Peevishness


Thanks Olwyn. No reason not to use full name - just a rather
informal article where - to give the flavour of the discussion group -
first names only seemed more appropriate. Otherwise, it might
come across as a little distant and academic (although not as bad
as Thornbury says ... Wajnryb suggests...)

Sylvia - that was in fact Sylvia Ashton-Warner, d. 1984, so was
regrettably never a member of the group - just its patron saint.
Olwyn - you a kiwi, and never have read Teacher??) I know for a
fact that there are some women out there "lurking" but I'm still at a
loss to explain the mannishness of Dogme. It's interetsing to note
that the Dogme 95 film collective were also all men - although a
lone woman, (appropriately called Lone Scherfig), has since
"signed up".



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com



________________________________________________________________________
________________________________________________________________________

Message: 2
Date: Mon, 22 Jan 2001 07:09:28 +1100
From: "Ruth Wajnryb" <rwajnryb@n...>
Subject: Re: Digest Number 152

well, I don't know Scott... carving skulls out of soap may actually say a
lot about your inner story :-)

Ruth
-----Original Message-----
From: dogme@egroups.com <dogme@egroups.com>
To: dogme@egroups.com <dogme@egroups.com>
Date: Monday, 22 January 2001 1:14
Subject: [dogme] Digest Number 152


To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
------------------------------------------------------------------------

There are 5 messages in this issue.

Topics in this digest:

1. Re: Digest Number 151
From: "Ruth Wajnryb" <rwajnryb@n...>
2. Re: dogme for children
From: sthornbury@w...
3. RE: Peevishness
From: sthornbury@w...
4. RE: Peevishness
From: "Olwyn Alexander" <o.alexander@h...>
5. RE: Peevishness
From: sthornbury@w...


________________________________________________________________________
________________________________________________________________________

Message: 1
Date: Sun, 21 Jan 2001 08:37:01 +1100
From: "Ruth Wajnryb" <rwajnryb@n...>
Subject: Re: Digest Number 151

Dear Olwyn
Probably, purist dogme would forbid the import of peevishness into the
c'room. And I must admit that an ethical side of me likes to keep my
personal self quite separate from my professional self - for everyone's
benefit! (believe me!). Sometimes, though, when it's too hard to keep the
peevishness out, I take it in with me but make it an authentic topic - like,
I'm in a foul mood today and I'm happy to discuss it with anyone who wants
to know more - never known a class to not want to find out more about what
makes a teacher tick. Especially the gruesome bits. Of course, there's a
good case against total honesty here!

BTW - where is Scott's ELT Dogme Manifesto posted ?

Ruth
PS are we still the only representatives of our gender on this list?


-----Original Message-----
From: dogme@egroups.com <dogme@egroups.com>
To: dogme@egroups.com <dogme@egroups.com>
Date: Sunday, 21 January 2001 0:29
Subject: [dogme] Digest Number 151


>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There is 1 message in this issue.
>
>Topics in this digest:
>
> 1. RE: Peevishness
> From: "Olwyn Alexander" <o.alexander@h...>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Sat, 20 Jan 2001 12:07:20 -0000
> From: "Olwyn Alexander" <o.alexander@h...>
>Subject: RE: Peevishness
>
>Happy new year to all. I haven't been here (where exactly?) for a while
>because the start of my term is a particularly fraught time for me. I work
>in a unit which is trying to expand by promising to deliver all kinds of
>specialised courses using casual hourly paid staff. For this reason I often
>have days when I'm really tired and cross.
>
>What impresses me about this list is that you people don't seem to be like
>that. You're always cheerful, joyful and definitely not peevish. But is
that
>real? If I'm feeling cross am I allowed to go into the classroom and
>interact with my students as a cross person? It's certainly something I
>bring to the classroom.
>
>I'd like to comment on point 6 in Scott's Dogme ELT manifesto:
'pre-selected
>grammar items are forbidden'.
>
>Isn't this in some way limiting? What if I want to make explicit for
>students something (in a recent example the general-specific pattern for
>organising texts) which I think they have not really thought about before?
>Can I have this pattern in my mind when I am talking in the classroom? I
>think the recent lesson based on it was an authentic discussion but I had a
>definite aim before the class started.
>
>When children are around 6-7 they discover the question Why? and they keep
>asking it to the annoyance of their parents. My lesson was like that but
>designed to elicit increasingly more specific answers to the question How
do
>you learn words? (A real question to which I didn't know the answer.) It's
a
>writing class so they wrote down their answers. We collected them on the
OHP
>and I turned each one into another question, e.g. Yes, but how do you learn
>words by reading? Once we had a couple of sets of these answers I asked
them
>what the difference between the first set and the second set was, viz the
>second set were deeper, more detailed (their words), more specific (my
>words). We went on to reorganise a text (cut up into strips) which followed
>a general-specific pattern and then looked at the progression of tenses
>through the text (present simple/present perfect/past simple). I then asked
>if they had ever noticed that before and whether they thought it was
>interesting.
>
>I don't see how I could have taught that lesson without a bit of
preparation
>but I think students preparing for academic study need to know about this
>kind of text pattern. One thing I would say is that reflecting on the Dogme
>style has certainly made me reduce the amount of prep time and the rigidity
>of my lesson plans (as Ruth suggested). And given me extra time to deal
with
>that admin that makes me so cross...
>
>Olwyn
>
>-----Original Message-----
>From: sthornbury@w... [mailto:sthornbury@w...]
>Sent: 11 January 2001 08:09
>To: dogme@eGroups.com
>Subject: [dogme] Peevishness
>
>
>I'd like to cut and paste Luke's last comment,
>
>...The teachers at my schools
>tended to withhold their personality also, as if it had no place in the
>classroom, and what was left was a kind of peevishness
>which I'm sure was not present in their daily lives."
>
>...Eschewing the peevish, the (Ruth's expression) anal, and the
>joyless - that's what it's about. Give us our joyful teaching back.
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>



________________________________________________________________________
________________________________________________________________________

Message: 2
Date: Sun, 21 Jan 2001 11:11:56 +0100
From: sthornbury@w...
Subject: Re: dogme for children

Some initial thoughts on dogme and children - not an area I have
any authority in - but when did that ever stop me?

I think it would be misleading to set up a dogme position that was
FOR authenticity and hence AGAINST imagination/fantasy. This is
a false dichotomy. There is nothing inauthentic about our
imaginings. On the contrary...

I remember at primary school we had "show and tell" every morning
and quite regularly someone would come unprepared (it was
usually always a girl, incidentally, whatever that might betoken)
and would typically launch into an account of a dream they'd had
the night before... "I had this dream last night...." . And it was
patently a fabrication and I would always wonder why these stream
of consciousness dream sequences weren't proscribed by the
teacher. I, on the other hand, was always horribly prepared and
once did a memorable show-and-tell on the topic of evolution using
a series of skulls I'd carved out of Sunlight soap. Only now do I
realise that the dream sequences were more "dogme" than my
nerdy little presentations, not just because they were spontaneous
and materials-free, but because they had a naive authenticity
despite being "fabricated". (Even a fabricated dream tells you more
about the speaker than a neanderthal skull made out of washing
soap).

So it's not about authenticity vs fantasy. It is simply a question of
tapping the "inner story" (that's from the Dogme manifesto, need I
remind you). And the inner story is not going to be tapped if a) the
focus is on the present perfect or b) if the lesson is all colouring in,
singing songs, playing stick games, and making carnival masks.

So it might have been more interesting had my teacher proscribed
skulls made of soap etc, or at least made the nerdy little boys tell
their inner story from time to time, and have the little girls do a
presentation on the palaeolithic.

On the subject of dogme and kids I still come back to the sainted
Sylvia:

"I burnt most of my infant room material on Friday. I say that the
more material there is for a child, the less pull there is on his own
resources. ...(I was sad, though, seeing it all go up in smoke.)

But teaching is so much simpler and clearer as a result. There’s
much more time for conversation . . . communication. (You
should have heard the roaring in the chimney!)"

(For a less truncated version of this quote, see the posting way
back in March - 11th or so).





________________________________________________________________________
________________________________________________________________________

Message: 3
Date: Sun, 21 Jan 2001 11:11:56 +0100
From: sthornbury@w...
Subject: RE: Peevishness

Happy New Year to you Olwyn.

On pre-selected grammar items: it seems your lesson is perfectly
consistent with "Rule 6". It's not that grammar should not be dealt
with but that it might be better to let it emerge out of the needs,
interests, desires of the learners than hit them over the head with a
will vs going to lesson because it just happenes to be in the
coursbeook and/or it's Tuesday.

Besides, your intention to deal with "a general-specific pattern for
organising texts" is not what I meant about pre-selected grammar
items. Although I can quite see how grammar would come into
such an objective. But not the mean, costive sort of gramamr that
is parcelled out to learners in the form of grammar McNuggets. It
seems to me that this view of language and of learning is the more
limiting one. Hence Rule 6.

Ruth - the rules can be found under Resolutions - NEw Years' Day
or soon thereafter.

(Olwyn, by the way, I have been asked to prepare an article on
Dogme for a teachers magazine published locally, and I took the
liberty of quotiing from one of your first postings - the one beginning
"My writing class wrote about the conference I'd just attended..."
Can I clear that with you? You are credited by first name only, is
that OK? Also, Graham, if you are there, I quoted your posting on
teaching the FCE class in Hungary, post exam. Ditto?)


________________________________________________________________________
________________________________________________________________________

Message: 4
Date: Sun, 21 Jan 2001 11:37:09 -0000
From: "Olwyn Alexander" <o.alexander@h...>
Subject: RE: Peevishness

Scott,

I'm very happy to be quoted and don't mind both my names being used but
perhaps you have a reason for only wanting to use my first name? Can I see a
copy of the article? (for interest and to pass on to colleagues - not
because I want to check up on you)

Ruth,

We seem to be the only two of our gender at the moment, which is odd given
that the efl world is mostly female. Clearly Sylvia was posting back in
March but is perhaps just lurking now. Are there any others? What stops you
contributing?

Olwyn




________________________________________________________________________
________________________________________________________________________

Message: 5
Date: Sun, 21 Jan 2001 14:44:47 +0100
From: sthornbury@w...
Subject: RE: Peevishness

Thanks Olwyn. No reason not to use full name - just a rather
informal article where - to give the flavour of the discussion group -
first names only seemed more appropriate. Otherwise, it might
come across as a little distant and academic (although not as bad
as Thornbury says ... Wajnryb suggests...)

Sylvia - that was in fact Sylvia Ashton-Warner, d. 1984, so was
regrettably never a member of the group - just its patron saint.
Olwyn - you a kiwi, and never have read Teacher??) I know for a
fact that there are some women out there "lurking" but I'm still at a
loss to explain the mannishness of Dogme. It's interetsing to note
that the Dogme 95 film collective were also all men - although a
lone woman, (appropriately called Lone Scherfig), has since
"signed up".




________________________________________________________________________
________________________________________________________________________






________________________________________________________________________
________________________________________________________________________

Message: 3
Date: Mon, 22 Jan 2001 14:04:15 KST
From: "kellogg" <kellogg59@h...>
Subject: Teacher's notes or not?

All:
I would appreciate some advice. I'm laying out the chapters for my teacher
training tome. It's actually a standard sort of "do and discuss" kind of
thing, you know, various activities and then you sit around and discuss the
issues raised with a "trainer". Initially, I had thought of putting out
photocopiable sheets for the activities interleaved with copious notes for
the trainer. Then it occurred to me that this is really the "coursebook plus
teacher's guide" model, where the teacher is privy to an answer key and a
list of trade secrets to which the children do not have access. Mightn't it
be better to have both activities and procedure together? That is, make the
instructions and the commentary so explicit that the book could
theoretically be used without a "trainer"? Which format would you,
personally, prefer, as a trainer? As a trainee?

DK

==================================================
¿ì¸® ÀÎÅÍ³Ý, Daum
Æò»ý ¾²´Â ¹«·á E-mail ÁÖ¼Ò ÇÑ¸ÞÀÏ³Ý
Áö±¸ÃÌ ÇÑ±Û °Ë»ö¼​ºñ½º Daum FIREBALL
http://www.daum.net


________________________________________________________________________
________________________________________________________________________

Message: 4
Date: Mon, 22 Jan 2001 23:21:15 +0000
From: "Luke Meddings" <luke@l...>
Subject: RE: Post-planning


>This brings me to another slight problem I have with dogme teaching: how
>does the teacher/student keep a record of what happened and what was
>learned? My students have a hard time remembering what we did in class a
>week ago and need something written down for revision.

Ideal:
Teacher and students agree a format for a report which is then filled in
(either by the teacher during the lesson, or by a/the student/s before the
end of the lesson) and shared - photocopier if available, otherwise students
copy out the report. I've experimented with different formats and the key (I
think) is to make reporting part of the lesson.
The report sheet might have areas marked out for new vocab., first-second
lang. problems, work on verb forms, task-specific language (eg academic
English), whatever seems most useful. This is post-planning!

Spleen:

L




________________________________________________________________________
________________________________________________________________________

Message: 5
Date: Mon, 22 Jan 2001 11:59:44 +0100
From: "Tom Walton" <twalton@i...>
Subject: RE: Teacher's notes or not?

As a trainer and a trainee, I'd prefer the single book format. Martin
Parrott's "Tasks for Language Teachers" uses this and it is a format I have
found useful both as a trainer and as a "self-access", "teach yourself"
resource that you can use and learn from on your own.

Tom Walton

-----Mensaje original-----
De: kellogg <kellogg59@h...>
Para: dogme@eGroups.com <dogme@eGroups.com>
Fecha: lunes, 22 de enero de 2001 7:18
Asunto: [dogme] Teacher's notes or not?


>All:
> I would appreciate some advice. I'm laying out the chapters for my teacher
training tome. It's actually a standard sort of "do and discuss" kind of
thing, you know, various activities and then you sit around and discuss the
issues raised with a "trainer". Initially, I had thought of putting out
photocopiable sheets for the activities interleaved with copious notes for
the trainer. Then it occurred to me that this is really the "coursebook plus
teacher's guide" model, where the teacher is privy to an answer key and a
list of trade secrets to which the children do not have access. Mightn't it
be better to have both activities and procedure together? That is, make the
instructions and the commentary so explicit that the book could
theoretically be used without a "trainer"? Which format would you,
personally, prefer, as a trainer? As a trainee?
>
>DK
>
>==================================================
>¿ì¸® ÀÎÅÍ³Ý, Daum
>Æò»ý ¾²´Â ¹«·á E-mail ÁÖ¼Ò ÇÑ¸ÞÀÏ³Ý
>Áö±¸ÃÌ ÇÑ±Û °Ë»ö¼​ºñ½º Daum FIREBALL
>http://www.daum.net
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



________________________________________________________________________
________________________________________________________________________

Message: 6
Date: Mon, 22 Jan 2001 15:32:28 -0000
From: Graham S Hall <g.hall@u...>
Subject: RE: Peevishness

Hi Scott,

Still here, still interested, still reading. No problems with the quoting.

Cheers


Graham

-----Original Message-----
From: sthornbury@w... [mailto:sthornbury@w...]
Sent: Sunday, January 21, 2001 10:12 AM
To: dogme@egroups.com
Subject: RE: [dogme] Peevishness


Happy New Year to you Olwyn.

On pre-selected grammar items: it seems your lesson is perfectly
consistent with "Rule 6". It's not that grammar should not be dealt
with but that it might be better to let it emerge out of the needs,
interests, desires of the learners than hit them over the head with a
will vs going to lesson because it just happenes to be in the
coursbeook and/or it's Tuesday.

Besides, your intention to deal with "a general-specific pattern for
organising texts" is not what I meant about pre-selected grammar
items. Although I can quite see how grammar would come into
such an objective. But not the mean, costive sort of gramamr that
is parcelled out to learners in the form of grammar McNuggets. It
seems to me that this view of language and of learning is the more
limiting one. Hence Rule 6.

Ruth - the rules can be found under Resolutions - NEw Years' Day
or soon thereafter.

(Olwyn, by the way, I have been asked to prepare an article on
Dogme for a teachers magazine published locally, and I took the
liberty of quotiing from one of your first postings - the one beginning
"My writing class wrote about the conference I'd just attended..."
Can I clear that with you? You are credited by first name only, is
that OK? Also, Graham, if you are there, I quoted your posting on
teaching the FCE class in Hungary, post exam. Ditto?)

To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


________________________________________________________________________
________________________________________________________________________

Message: 7
Date: Tue, 23 Jan 2001 07:26:17 +0000
From: "Luke Meddings" <luke@l...>
Subject: Peevishness for the last time


Dear all

Can I suggest that we stop using Peevishness as the subject for our
messages? Otherwise we will become known for it, and peevish people using
search engines to find sites devoted to peevishness will be drawn to us.

Luke




________________________________________________________________________
________________________________________________________________________



	


	Group: dogme
	Message: 461
	From: kellogg59@h...
	Date: Di Jan 23, 2001 3:59 

	Subject: Teacher Talk and Teacher Thought


	Ruth:
I too am a great fan of Penny Ur: I thought her book was really 
the first "post-eclectic" book I'd ever read; a book which really 
tries to make a sustained, but unfinished, argument. And I agree 
completely that unfinished is not the same thing as unfinishable, 
which is how a lot of the wide open discussions in Harmer and even 
Parrott strike me.
How is what I'm doing different? Well, I think most "global" 
teacher training books address, in one way or another, the following 
problem. Trainees need techniques more than theory. In fact, they 
distrust theory. Unfortunately, this means they can only imitate the 
techniques of the trainer, and can't deconstruct them and construct 
their own. In other words, they are stuck in the rut of training.
The specific situation in Korea is far worse and far better. The 
trainees not only need the techniques, they need the actual language: 
even basic things, like "Listen and repeat". But they have already 
started to construct this and to construct their own techniquest too.
My idea is to connect the language to the techniques in a kind of 
sustained argument about how "listen and repeat" must give way to 
something more unpredictable, starting with "listen and respond". And 
of course I also want to connect the techniques to the great 
unfinished argument about giving away everything to learners--
including the language they need to deal with it all. 
In Korea, the best bet for this is "topic oriented teaching". That 
means, basically, integrating English with all the other elementary 
subjects my teachers have to teach. In other words, English at 
elementary level is really not at all like EFL or ESL as we know it. 
It's more like sandwich-making, show and tell, Korean history, 
mathematics, etc, but in English. Baptism without immersion, if you 
see what I mean.

DK



	


	Group: dogme
	Message: 462
	From: Tom Walton
	Date: Di Jan 23, 2001 7:09 

	Subject: RE: Digest Number 153


	David
I guess as a dogme teacher, you are writing a book as a dogme trainer -
materials free etc? Is that possible?
Tom

-----Mensaje original-----
De: Ruth Wajnryb <rwajnryb@n...>
Para: dogme@egroups.com <dogme@egroups.com>
Fecha: martes, 23 de enero de 2001 1:50
Asunto: Re: [dogme] Digest Number 153


>David
>re your trainer's book
>I have to say that I find Parrott's book a pain to use, though when I force
>myself to struggle with it, I'm usually rewarded - but i'll avoid the
>struggle wherever possible. The format however is counter-intuitive to my
>style of whatever. I rather like Penny Ur's which has trainer's notes at
the
>back, with a coding key that is transparent. Just the other day I opened
>Jeremy Harmer's new book (well, newish) to see what he might say about
>programming a series of lessons, and was put off by the open-ended
>questions without any clue as to `what's inside the trainer's head'. I
>suppose one might argue that any trainer ought to know all the `answers'
>anyway so who needs trainer's notes? But the counter to that is a) some
>trainers are beginning trainers and need some support and b) in the case
of
>old trainers like me, probably juggling 35 odd different projects, it's
>handy to have a quick list of considerations fo relevance to review instead
>of thinking some topic through from the very start - again! Who's got the
>time?! That's why I like Penny ur's Course book so much.
>
>Tell me more about your book David? What does it offer that no previous
such
>text offers? (that's a real, not a trick, question).
>
>Ruth
>
>
>
>-----Original Message-----
>From: dogme@egroups.com <dogme@egroups.com>
>To: dogme@egroups.com <dogme@egroups.com>
>Date: Tuesday, 23 January 2001 7:02
>Subject: [dogme] Digest Number 153
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There are 7 messages in this issue.
>
>Topics in this digest:
>
> 1. RE: Peevishness
> From: "Olwyn Alexander" <o.alexander@h...>
> 2. Re: Digest Number 152
> From: "Ruth Wajnryb" <rwajnryb@n...>
> 3. Teacher's notes or not?
> From: "kellogg" <kellogg59@h...>
> 4. RE: Post-planning
> From: "Luke Meddings" <luke@l...>
> 5. RE: Teacher's notes or not?
> From: "Tom Walton" <twalton@i...>
> 6. RE: Peevishness
> From: Graham S Hall <g.hall@u...>
> 7. Peevishness for the last time
> From: "Luke Meddings" <luke@l...>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Sun, 21 Jan 2001 20:03:04 -0000
> From: "Olwyn Alexander" <o.alexander@h...>
>Subject: RE: Peevishness
>
>Scott,
>
>Come to think of it 'the sainted Sylvia' did seem a bit over the top in
>praise of an ordinary group member :-) In fact I have read Teacher but
some
>time ago and so didn't recognise the quote. Perhaps you'll correct me if
I'm
>wrong but was't the teacher of the title exceptionally in touch with the
>reality of the classroom and out of touch with the reality of the world
>outside?
>
>Ruth,
>
>I like the idea of making a bad mood a topic of conversation but what if
I'm
>in a bad mood with the students themselves, e.g. when they don't do their
>homework. I teach young-ish (16-18) learners who are trying to improve
their
>English to study at university and who often think that the 20 hours a week
>they spend in a classroom is all that is necessary to improve their
English.
>Sometimes getting cross with them works quite well.
>
>This brings me to another slight problem I have with dogme teaching: how
>does the teacher/student keep a record of what happened and what was
>learned? My students have a hard time remembering what we did in class a
>week ago and need something written down for revision.
>
>
>-----Original Message-----
>From: sthornbury@w... [mailto:sthornbury@w...]
>Sent: 21 January 2001 13:45
>To: dogme@egroups.com
>Subject: RE: [dogme] Peevishness
>
>
>Thanks Olwyn. No reason not to use full name - just a rather
>informal article where - to give the flavour of the discussion group -
>first names only seemed more appropriate. Otherwise, it might
>come across as a little distant and academic (although not as bad
>as Thornbury says ... Wajnryb suggests...)
>
>Sylvia - that was in fact Sylvia Ashton-Warner, d. 1984, so was
>regrettably never a member of the group - just its patron saint.
>Olwyn - you a kiwi, and never have read Teacher??) I know for a
>fact that there are some women out there "lurking" but I'm still at a
>loss to explain the mannishness of Dogme. It's interetsing to note
>that the Dogme 95 film collective were also all men - although a
>lone woman, (appropriately called Lone Scherfig), has since
>"signed up".
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 2
> Date: Mon, 22 Jan 2001 07:09:28 +1100
> From: "Ruth Wajnryb" <rwajnryb@n...>
>Subject: Re: Digest Number 152
>
>well, I don't know Scott... carving skulls out of soap may actually say a
>lot about your inner story :-)
>
>Ruth
>-----Original Message-----
>From: dogme@egroups.com <dogme@egroups.com>
>To: dogme@egroups.com <dogme@egroups.com>
>Date: Monday, 22 January 2001 1:14
>Subject: [dogme] Digest Number 152
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There are 5 messages in this issue.
>
>Topics in this digest:
>
> 1. Re: Digest Number 151
> From: "Ruth Wajnryb" <rwajnryb@n...>
> 2. Re: dogme for children
> From: sthornbury@w...
> 3. RE: Peevishness
> From: sthornbury@w...
> 4. RE: Peevishness
> From: "Olwyn Alexander" <o.alexander@h...>
> 5. RE: Peevishness
> From: sthornbury@w...
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Sun, 21 Jan 2001 08:37:01 +1100
> From: "Ruth Wajnryb" <rwajnryb@n...>
>Subject: Re: Digest Number 151
>
>Dear Olwyn
>Probably, purist dogme would forbid the import of peevishness into the
>c'room. And I must admit that an ethical side of me likes to keep my
>personal self quite separate from my professional self - for everyone's
>benefit! (believe me!). Sometimes, though, when it's too hard to keep the
>peevishness out, I take it in with me but make it an authentic topic -
like,
>I'm in a foul mood today and I'm happy to discuss it with anyone who wants
>to know more - never known a class to not want to find out more about what
>makes a teacher tick. Especially the gruesome bits. Of course, there's a
>good case against total honesty here!
>
>BTW - where is Scott's ELT Dogme Manifesto posted ?
>
>Ruth
>PS are we still the only representatives of our gender on this list?
>
>
>-----Original Message-----
>From: dogme@egroups.com <dogme@egroups.com>
>To: dogme@egroups.com <dogme@egroups.com>
>Date: Sunday, 21 January 2001 0:29
>Subject: [dogme] Digest Number 151
>
>
>>To Post a message, send it to: dogme@eGroups.com
>>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>>------------------------------------------------------------------------
>>
>>There is 1 message in this issue.
>>
>>Topics in this digest:
>>
>> 1. RE: Peevishness
>> From: "Olwyn Alexander" <o.alexander@h...>
>>
>>
>>________________________________________________________________________
>>________________________________________________________________________
>>
>>Message: 1
>> Date: Sat, 20 Jan 2001 12:07:20 -0000
>> From: "Olwyn Alexander" <o.alexander@h...>
>>Subject: RE: Peevishness
>>
>>Happy new year to all. I haven't been here (where exactly?) for a while
>>because the start of my term is a particularly fraught time for me. I work
>>in a unit which is trying to expand by promising to deliver all kinds of
>>specialised courses using casual hourly paid staff. For this reason I
often
>>have days when I'm really tired and cross.
>>
>>What impresses me about this list is that you people don't seem to be like
>>that. You're always cheerful, joyful and definitely not peevish. But is
>that
>>real? If I'm feeling cross am I allowed to go into the classroom and
>>interact with my students as a cross person? It's certainly something I
>>bring to the classroom.
>>
>>I'd like to comment on point 6 in Scott's Dogme ELT manifesto:
>'pre-selected
>>grammar items are forbidden'.
>>
>>Isn't this in some way limiting? What if I want to make explicit for
>>students something (in a recent example the general-specific pattern for
>>organising texts) which I think they have not really thought about before?
>>Can I have this pattern in my mind when I am talking in the classroom? I
>>think the recent lesson based on it was an authentic discussion but I had
a
>>definite aim before the class started.
>>
>>When children are around 6-7 they discover the question Why? and they keep
>>asking it to the annoyance of their parents. My lesson was like that but
>>designed to elicit increasingly more specific answers to the question How
>do
>>you learn words? (A real question to which I didn't know the answer.) It's
>a
>>writing class so they wrote down their answers. We collected them on the
>OHP
>>and I turned each one into another question, e.g. Yes, but how do you
learn
>>words by reading? Once we had a couple of sets of these answers I asked
>them
>>what the difference between the first set and the second set was, viz the
>>second set were deeper, more detailed (their words), more specific (my
>>words). We went on to reorganise a text (cut up into strips) which
followed
>>a general-specific pattern and then looked at the progression of tenses
>>through the text (present simple/present perfect/past simple). I then
asked
>>if they had ever noticed that before and whether they thought it was
>>interesting.
>>
>>I don't see how I could have taught that lesson without a bit of
>preparation
>>but I think students preparing for academic study need to know about this
>>kind of text pattern. One thing I would say is that reflecting on the
Dogme
>>style has certainly made me reduce the amount of prep time and the
rigidity
>>of my lesson plans (as Ruth suggested). And given me extra time to deal
>with
>>that admin that makes me so cross...
>>
>>Olwyn
>>
>>-----Original Message-----
>>From: sthornbury@w... [mailto:sthornbury@w...]
>>Sent: 11 January 2001 08:09
>>To: dogme@eGroups.com
>>Subject: [dogme] Peevishness
>>
>>
>>I'd like to cut and paste Luke's last comment,
>>
>>...The teachers at my schools
>>tended to withhold their personality also, as if it had no place in the
>>classroom, and what was left was a kind of peevishness
>>which I'm sure was not present in their daily lives."
>>
>>...Eschewing the peevish, the (Ruth's expression) anal, and the
>>joyless - that's what it's about. Give us our joyful teaching back.
>>
>>
>>
>>
>>________________________________________________________________________
>>________________________________________________________________________
>>
>>
>>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 2
> Date: Sun, 21 Jan 2001 11:11:56 +0100
> From: sthornbury@w...
>Subject: Re: dogme for children
>
>Some initial thoughts on dogme and children - not an area I have
>any authority in - but when did that ever stop me?
>
>I think it would be misleading to set up a dogme position that was
>FOR authenticity and hence AGAINST imagination/fantasy. This is
>a false dichotomy. There is nothing inauthentic about our
>imaginings. On the contrary...
>
>I remember at primary school we had "show and tell" every morning
>and quite regularly someone would come unprepared (it was
>usually always a girl, incidentally, whatever that might betoken)
>and would typically launch into an account of a dream they'd had
>the night before... "I had this dream last night...." . And it was
>patently a fabrication and I would always wonder why these stream
>of consciousness dream sequences weren't proscribed by the
>teacher. I, on the other hand, was always horribly prepared and
>once did a memorable show-and-tell on the topic of evolution using
>a series of skulls I'd carved out of Sunlight soap. Only now do I
>realise that the dream sequences were more "dogme" than my
>nerdy little presentations, not just because they were spontaneous
>and materials-free, but because they had a naive authenticity
>despite being "fabricated". (Even a fabricated dream tells you more
>about the speaker than a neanderthal skull made out of washing
>soap).
>
>So it's not about authenticity vs fantasy. It is simply a question of
>tapping the "inner story" (that's from the Dogme manifesto, need I
>remind you). And the inner story is not going to be tapped if a) the
>focus is on the present perfect or b) if the lesson is all colouring in,
>singing songs, playing stick games, and making carnival masks.
>
>So it might have been more interesting had my teacher proscribed
>skulls made of soap etc, or at least made the nerdy little boys tell
>their inner story from time to time, and have the little girls do a
>presentation on the palaeolithic.
>
>On the subject of dogme and kids I still come back to the sainted
>Sylvia:
>
>"I burnt most of my infant room material on Friday. I say that the
>more material there is for a child, the less pull there is on his own
>resources. ...(I was sad, though, seeing it all go up in smoke.)
>
>But teaching is so much simpler and clearer as a result. There’s
>much more time for conversation . . . communication. (You
>should have heard the roaring in the chimney!)"
>
>(For a less truncated version of this quote, see the posting way
>back in March - 11th or so).
>
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 3
> Date: Sun, 21 Jan 2001 11:11:56 +0100
> From: sthornbury@w...
>Subject: RE: Peevishness
>
>Happy New Year to you Olwyn.
>
>On pre-selected grammar items: it seems your lesson is perfectly
>consistent with "Rule 6". It's not that grammar should not be dealt
>with but that it might be better to let it emerge out of the needs,
>interests, desires of the learners than hit them over the head with a
>will vs going to lesson because it just happenes to be in the
>coursbeook and/or it's Tuesday.
>
>Besides, your intention to deal with "a general-specific pattern for
>organising texts" is not what I meant about pre-selected grammar
>items. Although I can quite see how grammar would come into
>such an objective. But not the mean, costive sort of gramamr that
>is parcelled out to learners in the form of grammar McNuggets. It
>seems to me that this view of language and of learning is the more
>limiting one. Hence Rule 6.
>
>Ruth - the rules can be found under Resolutions - NEw Years' Day
>or soon thereafter.
>
>(Olwyn, by the way, I have been asked to prepare an article on
>Dogme for a teachers magazine published locally, and I took the
>liberty of quotiing from one of your first postings - the one beginning
>"My writing class wrote about the conference I'd just attended..."
>Can I clear that with you? You are credited by first name only, is
>that OK? Also, Graham, if you are there, I quoted your posting on
>teaching the FCE class in Hungary, post exam. Ditto?)
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 4
> Date: Sun, 21 Jan 2001 11:37:09 -0000
> From: "Olwyn Alexander" <o.alexander@h...>
>Subject: RE: Peevishness
>
>Scott,
>
>I'm very happy to be quoted and don't mind both my names being used but
>perhaps you have a reason for only wanting to use my first name? Can I see
a
>copy of the article? (for interest and to pass on to colleagues - not
>because I want to check up on you)
>
>Ruth,
>
>We seem to be the only two of our gender at the moment, which is odd given
>that the efl world is mostly female. Clearly Sylvia was posting back in
>March but is perhaps just lurking now. Are there any others? What stops you
>contributing?
>
>Olwyn
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 5
> Date: Sun, 21 Jan 2001 14:44:47 +0100
> From: sthornbury@w...
>Subject: RE: Peevishness
>
>Thanks Olwyn. No reason not to use full name - just a rather
>informal article where - to give the flavour of the discussion group -
>first names only seemed more appropriate. Otherwise, it might
>come across as a little distant and academic (although not as bad
>as Thornbury says ... Wajnryb suggests...)
>
>Sylvia - that was in fact Sylvia Ashton-Warner, d. 1984, so was
>regrettably never a member of the group - just its patron saint.
>Olwyn - you a kiwi, and never have read Teacher??) I know for a
>fact that there are some women out there "lurking" but I'm still at a
>loss to explain the mannishness of Dogme. It's interetsing to note
>that the Dogme 95 film collective were also all men - although a
>lone woman, (appropriately called Lone Scherfig), has since
>"signed up".
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 3
> Date: Mon, 22 Jan 2001 14:04:15 KST
> From: "kellogg" <kellogg59@h...>
>Subject: Teacher's notes or not?
>
>All:
>I would appreciate some advice. I'm laying out the chapters for my teacher
>training tome. It's actually a standard sort of "do and discuss" kind of
>thing, you know, various activities and then you sit around and discuss the
>issues raised with a "trainer". Initially, I had thought of putting out
>photocopiable sheets for the activities interleaved with copious notes for
>the trainer. Then it occurred to me that this is really the "coursebook
plus
>teacher's guide" model, where the teacher is privy to an answer key and a
>list of trade secrets to which the children do not have access. Mightn't it
>be better to have both activities and procedure together? That is, make the
>instructions and the commentary so explicit that the book could
>theoretically be used without a "trainer"? Which format would you,
>personally, prefer, as a trainer? As a trainee?
>
>DK
>
>==================================================
>¿ì¸® ÀÎÅÍ³Ý, Daum
>Æò»ý ¾²´Â ¹«·á E-mail ÁÖ¼Ò ÇÑ¸ÞÀÏ³Ý
>Áö±¸ÃÌ ÇÑ±Û °Ë»ö¼​ºñ½º Daum FIREBALL
>http://www.daum.net
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 4
> Date: Mon, 22 Jan 2001 23:21:15 +0000
> From: "Luke Meddings" <luke@l...>
>Subject: RE: Post-planning
>
>
>>This brings me to another slight problem I have with dogme teaching: how
>>does the teacher/student keep a record of what happened and what was
>>learned? My students have a hard time remembering what we did in class a
>>week ago and need something written down for revision.
>
>Ideal:
>Teacher and students agree a format for a report which is then filled in
>(either by the teacher during the lesson, or by a/the student/s before the
>end of the lesson) and shared - photocopier if available, otherwise
students
>copy out the report. I've experimented with different formats and the key
(I
>think) is to make reporting part of the lesson.
>The report sheet might have areas marked out for new vocab., first-second
>lang. problems, work on verb forms, task-specific language (eg academic
>English), whatever seems most useful. This is post-planning!
>
>Spleen:
>
>L
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 5
> Date: Mon, 22 Jan 2001 11:59:44 +0100
> From: "Tom Walton" <twalton@i...>
>Subject: RE: Teacher's notes or not?
>
>As a trainer and a trainee, I'd prefer the single book format. Martin
>Parrott's "Tasks for Language Teachers" uses this and it is a format I have
>found useful both as a trainer and as a "self-access", "teach yourself"
>resource that you can use and learn from on your own.
>
>Tom Walton
>
>-----Mensaje original-----
>De: kellogg <kellogg59@h...>
>Para: dogme@eGroups.com <dogme@eGroups.com>
>Fecha: lunes, 22 de enero de 2001 7:18
>Asunto: [dogme] Teacher's notes or not?
>
>
>>All:
>> I would appreciate some advice. I'm laying out the chapters for my
teacher
>training tome. It's actually a standard sort of "do and discuss" kind of
>thing, you know, various activities and then you sit around and discuss the
>issues raised with a "trainer". Initially, I had thought of putting out
>photocopiable sheets for the activities interleaved with copious notes for
>the trainer. Then it occurred to me that this is really the "coursebook
plus
>teacher's guide" model, where the teacher is privy to an answer key and a
>list of trade secrets to which the children do not have access. Mightn't it
>be better to have both activities and procedure together? That is, make the
>instructions and the commentary so explicit that the book could
>theoretically be used without a "trainer"? Which format would you,
>personally, prefer, as a trainer? As a trainee?
>>
>>DK
>>
>>==================================================
>>¿ì¸® ÀÎÅÍ³Ý, Daum
>>Æò»ý ¾²´Â ¹«·á E-mail ÁÖ¼Ò ÇÑ¸ÞÀÏ³Ý
>>Áö±¸ÃÌ ÇÑ±Û °Ë»ö¼​ºñ½º Daum FIREBALL
>>http://www.daum.net
>>
>>To Post a message, send it to: dogme@eGroups.com
>>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 6
> Date: Mon, 22 Jan 2001 15:32:28 -0000
> From: Graham S Hall <g.hall@u...>
>Subject: RE: Peevishness
>
>Hi Scott,
>
>Still here, still interested, still reading. No problems with the quoting.
>
>Cheers
>
>
>Graham
>
>-----Original Message-----
>From: sthornbury@w... [mailto:sthornbury@w...]
>Sent: Sunday, January 21, 2001 10:12 AM
>To: dogme@egroups.com
>Subject: RE: [dogme] Peevishness
>
>
>Happy New Year to you Olwyn.
>
>On pre-selected grammar items: it seems your lesson is perfectly
>consistent with "Rule 6". It's not that grammar should not be dealt
>with but that it might be better to let it emerge out of the needs,
>interests, desires of the learners than hit them over the head with a
>will vs going to lesson because it just happenes to be in the
>coursbeook and/or it's Tuesday.
>
>Besides, your intention to deal with "a general-specific pattern for
>organising texts" is not what I meant about pre-selected grammar
>items. Although I can quite see how grammar would come into
>such an objective. But not the mean, costive sort of gramamr that
>is parcelled out to learners in the form of grammar McNuggets. It
>seems to me that this view of language and of learning is the more
>limiting one. Hence Rule 6.
>
>Ruth - the rules can be found under Resolutions - NEw Years' Day
>or soon thereafter.
>
>(Olwyn, by the way, I have been asked to prepare an article on
>Dogme for a teachers magazine published locally, and I took the
>liberty of quotiing from one of your first postings - the one beginning
>"My writing class wrote about the conference I'd just attended..."
>Can I clear that with you? You are credited by first name only, is
>that OK? Also, Graham, if you are there, I quoted your posting on
>teaching the FCE class in Hungary, post exam. Ditto?)
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 7
> Date: Tue, 23 Jan 2001 07:26:17 +0000
> From: "Luke Meddings" <luke@l...>
>Subject: Peevishness for the last time
>
>
>Dear all
>
>Can I suggest that we stop using Peevishness as the subject for our
>messages? Otherwise we will become known for it, and peevish people using
>search engines to find sites devoted to peevishness will be drawn to us.
>
>Luke
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 463
	From: Ruth Wajnryb
	Date: Di Jan 23, 2001 10:13 

	Subject: owning up to peevish


	It would seem that `peevish' might have come from me
(count the tentativities!)
Ruth

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@n...


	


	Group: dogme
	Message: 464
	From: Olwyn Alexander
	Date: Di Jan 23, 2001 10:58 

	Subject: Advice


	I have a grammar class to teach tomorrow and a suggestion from a student
that we work on a) prepositions and b) relative pronouns linked to
prepositions (the man to whom you refer... etc).

Two questions occur to me that this group might find a challenge to answer:

What might prompt a student to ask for this kind of grammar?

What would a Dogme lesson on these topics look like?

Olwyn



	


	Group: dogme
	Message: 465
	From: kellogg59@h...
	Date: Mi Jan 24, 2001 2:19 

	Subject: Re: Advice and gratuitous nudity


	Tom and Olwyn:

While I was in New York I saw a really bad play about Jerzy Grotowski, 
the right wing fabulist who wrote an amazing and apparently apocryphal 
account of his past as a child refugee in Poland. This being Off 
Broadway, there was a scene of perfectly gratuitous nudity, in which 
the playwright attempted to show the difference between self-confident 
self-exposure and being stripped bare by an insistent suitor. The 
difference, in case you are curious, is an invisible protective layer 
composed of self-confidence, or, if you are cynical, experience 
compounded by tendentious dishonesty about what it has taught you. The 
playwright only succeeded in showing us the difference between Auden's 
naked and nude.
I don't believe in stripping trainees bare. I think poverty has to 
be voluntary to rise to the level of asceticism (even to that level, 
and as Scott has made clear, the negative part of dogme is really only 
the beginning). So what I do is provide lots of materials, but of the 
sort which inevitably throw the trainees back on themselves. There is 
also copious homework, and the course can theoretically be entirely 
homework driven, using the last sessions homework instead of the 
written material as grist, and thus true dogme.
Another way in which I think my book is dogme-inspired (though not 
strictly dogme, as Tom points out) is that the material that I have is 
mostly taken from students past (necessarily so, as it is a Korean 
book and I am not Korean). All that said, I think the book doesn't 
really have the option of being hard-core dogme; it has to fit into a 
fairly materials driven slot: elementary education in Korea. The 
trainees want to know how to make the materials work for the kids, and 
not work on them.
Which brings me to prepositions and relative pronouns. Thinking 
over Olwyn's question, I at first thought it was a little unfair, 
since a dogme class would not be a grammar class. But suppose you took 
the writing that your students produced and just looked at the preps 
and relprons and tried, with the learners, to draw some 
generalizations about them?
I looked at Olwyn's letter with my usual attitude of experience 
compounded by tendentiousness, prepared to draw the usual 
generalizations about the preps in it, e.g.:

on is used for two dimensional surfaces or one dimensional lines, or 
things which can be so metaphorically rendered.

This generalization, however, is momentarily helpless before Olwyn's:

"a dogme lesson ON prepositions"
"dogme ON these topics"

But maybe not. I had always thought of "topics" and "preps" as 
discrete points, in which case "at" would be more appropriate. But the 
language is wiser than we are: they are areas, of course. Unmapped 
tundra to be explored.

Ruth: Scott was teasing--teasing Luke, I think.

DK



	


	Group: dogme
	Message: 466
	From: Richard Samson
	Date: Mi Jan 24, 2001 2:35 

	Subject: Re: Advice


	Olwyn,

I'm just going to attempt to answer one part of your question, the what.
But it might provoke some thoughts about the other part, the how.

One of the most tricky aspects, in my view, of preposition + relative
pronoun combinations is that apart from being quite formal in register, and
therefore unlikely to get practised in informal conversation, the sequences
are extremely sensitive to rearrangement of words. Let me give examples of
what I mean.

Compare these pairs.

The man I gave the keys to.
The man to whom I gave the keys.

The boat which I worked on.
The boat on which I worked.

A person who you can rely on.
A person on whom you can rely.

The problem which I worked on.
The problem on which I worked.

The new car which we looked over.
The new car over which we looked.

The task which we saw through.
The task through which we saw.

The shoes which I put on.
The shoes on which I put.
The shoes which on I put.

Something which I won't put up with.
Something up with which I won't put. (famous Churchill example)

She's in for trouble.
It's trouble for which she's in.

etc.

The list of reorderings is supposed to go from more to less acceptable.

Well, those are just some ideas. My experience is that non-native students
can get a feel for which reorderings are possible and which are not without
going into an explicit grammatical analysis. It has to do with the
idiomaticity of collocations, the seemingly arbitrary semi-fixed nature of
some sequences. 

Over-emphasis on generative grammar rules makes the unattractive sequences
above seem like exceptions to a basic rearrangement rule. Which is
unavoidable if you have only a bits and pieces view of language.

Well, does that provoke any thoughts, Olwyn?

I'd get the students to play with some examples of rearranging verb and
preposition sequences from their own production/conversation and decide
which ones they think sound OK.

But it's the middle of the night here. And these may be the crazed
ramblings of an insomniac.

Richard 






At 22:58 23/01/01 -0000, you wrote:
>I have a grammar class to teach tomorrow and a suggestion from a student
>that we work on a) prepositions and b) relative pronouns linked to
>prepositions (the man to whom you refer... etc).
>
>Two questions occur to me that this group might find a challenge to answer:
>
>What might prompt a student to ask for this kind of grammar?
>
>What would a Dogme lesson on these topics look like?
>
>Olwyn
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 467
	From: Tom Walton
	Date: Mi Jan 24, 2001 7:01 

	Subject: RE: Advice


	What prompted him to request it? Almost certainly years and years of
textbooks and teachers that had that sort of focus - and the fact that he
still hadn't "understood" them - I would suggest.

A dogme lesson on these topics? It looks like a contradiction in terms to
me. A dogme lesson on topics like that is impossible. It must break at least
six of Scott's rules I would say (I haven't checked).

Tom

-----Mensaje original-----
De: Olwyn Alexander <o.alexander@h...>
Para: dogme@egroups.com <dogme@egroups.com>
Fecha: miércoles, 24 de enero de 2001 1:35
Asunto: [dogme] Advice


>I have a grammar class to teach tomorrow and a suggestion from a student
>that we work on a) prepositions and b) relative pronouns linked to
>prepositions (the man to whom you refer... etc).
>
>Two questions occur to me that this group might find a challenge to answer:
>
>What might prompt a student to ask for this kind of grammar?
>
>What would a Dogme lesson on these topics look like?
>
>Olwyn
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 468
	From: Tom Walton
	Date: Mi Jan 24, 2001 7:05 

	Subject: RE: Re: Advice and gratuitous nudity


	I really like the idea of using homework as the material. It would certainly
work for trainees with a certain (even if limited) amount of classroom
experience).

Isn't it also an approach we could adopt with our students?

Tom

-----Mensaje original-----
De: kellogg59@h... <kellogg59@h...>
Para: dogme@egroups.com <dogme@egroups.com>
Fecha: miércoles, 24 de enero de 2001 4:48
Asunto: [dogme] Re: Advice and gratuitous nudity


>Tom and Olwyn:
>
>While I was in New York I saw a really bad play about Jerzy Grotowski,
>the right wing fabulist who wrote an amazing and apparently apocryphal
>account of his past as a child refugee in Poland. This being Off
>Broadway, there was a scene of perfectly gratuitous nudity, in which
>the playwright attempted to show the difference between self-confident
>self-exposure and being stripped bare by an insistent suitor. The
>difference, in case you are curious, is an invisible protective layer
>composed of self-confidence, or, if you are cynical, experience
>compounded by tendentious dishonesty about what it has taught you. The
>playwright only succeeded in showing us the difference between Auden's
>naked and nude.
> I don't believe in stripping trainees bare. I think poverty has to
>be voluntary to rise to the level of asceticism (even to that level,
>and as Scott has made clear, the negative part of dogme is really only
>the beginning). So what I do is provide lots of materials, but of the
>sort which inevitably throw the trainees back on themselves. There is
>also copious homework, and the course can theoretically be entirely
>homework driven, using the last sessions homework instead of the
>written material as grist, and thus true dogme.
> Another way in which I think my book is dogme-inspired (though not
>strictly dogme, as Tom points out) is that the material that I have is
>mostly taken from students past (necessarily so, as it is a Korean
>book and I am not Korean). All that said, I think the book doesn't
>really have the option of being hard-core dogme; it has to fit into a
>fairly materials driven slot: elementary education in Korea. The
>trainees want to know how to make the materials work for the kids, and
>not work on them.
> Which brings me to prepositions and relative pronouns. Thinking
>over Olwyn's question, I at first thought it was a little unfair,
>since a dogme class would not be a grammar class. But suppose you took
>the writing that your students produced and just looked at the preps
>and relprons and tried, with the learners, to draw some
>generalizations about them?
> I looked at Olwyn's letter with my usual attitude of experience
>compounded by tendentiousness, prepared to draw the usual
>generalizations about the preps in it, e.g.:
>
>on is used for two dimensional surfaces or one dimensional lines, or
>things which can be so metaphorically rendered.
>
>This generalization, however, is momentarily helpless before Olwyn's:
>
>"a dogme lesson ON prepositions"
>"dogme ON these topics"
>
>But maybe not. I had always thought of "topics" and "preps" as
>discrete points, in which case "at" would be more appropriate. But the
>language is wiser than we are: they are areas, of course. Unmapped
>tundra to be explored.
>
>Ruth: Scott was teasing--teasing Luke, I think.
>
>DK
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 469
	From: Olwyn Alexander
	Date: Mi Jan 24, 2001 8:43 

	Subject: Re: Advice


	Richard,

Thanks for generating lots of new thoughts in my head with 
your 'insomniac ramblings'. Clearly the middle of the night 
is the best time for brainstorming.

Since I run a pair of classes with writing in the first 
hour and 'grammar' in the second, the dogme way to proceed 
would be to get them writing 'preposition-dense' texts 
(not my term but one from a particularly theoretical 
colleague) and use these to generate pairs of sentences 
such as your examples.

My first thought was describing circuit diagrams or 
experimental apparatus (they are studying science and 
technology) but my colleague suggested maps or paintings 
(he teaches French and literature - who says there's no 
Arts/Sciences divide?)

I'll let you know how it goes.

Olwyn

On Wed, 24 Jan 2001 03:35:19 +0100 Richard Samson 
<rsamson@u...> wrote:

> But it's the middle of the night here. And these may be the crazed
> ramblings of an insomniac.

*********************************************************
Ms Olwyn Alexander
Course Director
In-sessional Academic English Courses
School of Languages
Heriot-Watt University
Edinburgh EH14 4AS

email: O.Alexander@h...
phone: +44 131 451 8189
fax: +44 131 451 3079

*********************************************************



	


	Group: dogme
	Message: 470
	From: kellogg59@h...
	Date: Mi Jan 24, 2001 3:50 

	Subject: Re: Advice


	Tom/Olwyn: This is the book schtick I wrote yesterday. Yes, it's a 
bit philosophical; it's the review unit, and I include the 
philosophical schtick to try to show Tom what I mean by dogme inspired 
though not dogme restricted. But the actual exercise is really about 
preps and could easily be adopted to preps + relprons, as I indicate 
in brackets.
Of course, this is all prefab. But you might use it as a starter, 
say a dictogloss, which the kids could then continue on their own. 
What do you think?

Teacher Thought Two: Induction or Deduction?

1. DEDUCTION: Rules first!
2. TWO "INDUCTIVE" DRILLS: Getting rules from examples of discourse
3. INDUCTION OR DEDUCTION? A few lessons to look at
4. CRITIQUE: Are you inductive or deductive?...

1. DEDUCTION: Rules first!

Up to now, we've just studied activities that are presented by the 
teacher. First the teacher presents a model of the language he/she 
wants the children to use. Then the children take part, by giving 
their own examples. 
Listen, then repeat. Greeting, then chat. The teacher gives the story 
of the Grasshopper and the Ant in the summer, and then the children 
can understand and even produce the story for the Grasshopper and the 
Ant in the fall, winter and spring.
A drill works like this too. First, the teacher presents a general 
rule, like :

"What's ........?" "It's a .........!"

and then the children produce examples, like:

What's that? It's a lion!
What's this? It's a bear!

This way of going from a general model or a rule to many specific 
examples is called DEDUCTIVE LOGIC. We use a lot of this kind of logic 
in the classroom. Every time we say something like:

"B,B,B,B is for bears, bananas, basketballs and blueberries!"

We are giving a rule for pronuncing /b/, and then showing examples.

Even starting up a class with "Today we are going to learn how to 
talk about our likes and dislikes", we are being deductive: we are 
imagining that there is a kind of rule which we can present in class 
which will work very generally in any situation outside class! 
True...or not true?


2. TWO "INDUCTIVE" DRILLS: Getting rules from examples of discourse

Deductive logic is very Western; it goes all the way back to Ancient 
Greece. But of course deduction is not the only way! Let's see if we 
can do a drill a different--more Eastern--way! 

(Work in pairs. A and C are teacher-monks; B and D are learner-monks. 
Try keeping time like a monk chanting a sutra. You can use a pencil to 
hit a wooden desk for effect. It may also help if you start slow and 
then speed up the rhythm as you co along.)

TEACHER-MONK: Listen up! I'll do the whole drill first. Then we'll 
do it together.

Once upon a time there was a MOUNtain. On the mountain was a paGOda. 
By the pagoda was a TEMple. In the temple was a MONK.The monk 
was telling a STOry. The story went: `Once upon a time there was a 
MOUNtain. On the mountain was a paGOda. By the pagoda was a TEMple. 
In the temple was a MONK.The monk was telling a STOry. The story went: 
"Once upon a time there was a MOUNtain. On the mountain was a 
paGOda. By the pagoda was a TEMple. In the temple was a MONK.The monk 
was telling a STOry. The story went: "`.....

(Olwyn: This is a bit beside the point. But you might combine it with 
preps and relprons, and even personalize it. Something like this:

One upon a time there was a classroom. In the classroom was a desk. At 
the desk was a chair. On the chair was Seon-haeng. Next to Seonhaeng 
was:

SEON-HAENG: another chair. On the chair was Min-su.
MIN-SU: ...

You could also do it as a single unending sentence, like this:

Teacher: Once upon a time there was a classroom in which was a desk at 
which stood a chair on which sat Seonhaeng next to whom...

And see if they can take it from there.... Yes, it's still prefab, but 
it might start something.
Note, by the way, how my methodology exercise down below is really 
prefab in disguise.)

TEACHER-MONK: Good. Now, look at the word "mountain". How many 
mountains? Yes, one. You are wise, my son! You know to look 
beneath the names of things. You know that beneath the two words for 
"mountain", the mountain is one!

Now let us look at the words for mountain. The first "mountain" is 
heavy! The second one is "light". The first "mountain" is "a 
MOUNtain", and the second "mountain" is "the mountain". How can this 
be? It is a mystery!

Do not ask the mountain. Do not ask the monk. Do not ask the teacher. 
Look inside yourself, and you will know the answer!


LEARNER MONK:

How many teaching points can you find on your own?

phonology:................................................

vocabulary:................................................

grammar:...................................................

discourse:.................................................

Which is which area?


(This is the prefab methodology bit. I don't like it, but I have to 
either put it here or in the teacher's notes, and I sort of feel like 
hiding the answers in the teacher's notes is a little...I don't 
know...disingenous. What do you think, Tom?)

a) Present vocabulary items in context: "mountain", "temple", 
"pagoda", "monk"
b) Teach prepositions: ON a mountain, BY a pagoda, IN a temple
c) Teach children to stress NEW information ("MOUNtain"), but not old 
information ("the mountain").
d) Teach children to use an indefinite article ("a/an") with NEW 
information "a MOUNtain", but a definite article ("the") with OLD 
information 
("the mountain"). 
e) Teach punctuation. Use of quotation marks, including quotations 
within quotations.
f) Teach the rhythm of short simple sentences that have only one 
important new word.

Notice how many of these points are really not simply phonology, 
vocabulary, or grammar. Notice how many of them depend on having more 
than one sentence linked together. In other words, even phonology 
depends on DISCOURSE!

Now, if this is true, perhaps it's not a good idea to drill single 
sentences. Perhaps it's not even a good idea to present and practice 
single sentences. 
Maybe we need to look at texts, and not just sounds, words, and 
sentences. Maybe we need to start with DISCOURSE!

There is another reason to start with discourse. Nobody actually 
speaks in phonology without vocabulary, or vocabulary without grammar, 
or grammar without discourse. Discourse is where our learners actually 
fit into the language.



	


	Group: dogme
	Message: 471
	From: sthornbury@w...
	Date: Mi Jan 24, 2001 5:46 

	Subject: Commandments (again)


	For some reason the posting I left on New Years Day wouldn't open 
when I went to check it in advance of a Dogme talk I'm giving 
tomorrow at the language school in the university here. It's the one 
Ruth was asking about - i.e. the (at last) Dogme 10 Vows (posted 
as Resolutions on jan 1st). Any suggested amendments welcome.

DOGME ELT Vow of Chastity

1. Teaching should be done using only the resources that 
teachers and students bring to the classroom – i.e. 
themselves – and whatever happens to be in the 
classroom. If a particular piece of material is necessary for 
the lesson, a location must be chosen where that material 
is to be found (e.g. library, resource centre, bar, students’ 
club…)

2. No recorded listening material should be introduced into 
the classroom: the source of all “listening” activities should 
be the students and teacher themselves. The only 
recorded material that is used should be that made in the 
classroom itself, e.g. recording students in pair or group 
work for later re-play and analysis.

3. The teacher must sit down at all times that the students 
are seated, except when monitoring group or pair work 
(and even then it may be best to pull up a chair). In small 
classes, teaching should take place around a single table. 

4. All the teacher’s questions must be “real” questions (such 
as “Do you like oysters?” Or “What did you do on 
Saturday?”), not “display” questions (such as “What’s the 
past of the verb to go?” or “Is there a clock on the wall?”)

5. Slavish adherence to a method (such as audiolingualism, 
Silent Way, TPR, task-based learning, suggestopedia) is 
unacceptable.

6. A pre-planned syllabus of pre-selected and graded 
grammar items is forbidden. Any grammar that is the 
focus of instruction should emerge from the lesson 
content, not dictate it.

7. Topics that are generated by the students themselves 
must be given priority over any other input. 

8. Grading of students into different levels is disallowed: 
students should be free to join the class that they feel 
most comfortable in, whether for social reasons, or for 
reasons of mutual intelligibility, or both. As in other forms 
of human social interaction, diversity should be 
accommodated, even welcomed, but not proscribed.

9. The criteria and adminstration of any testing procedures 
must be negotiated with the learners.

10. Teachers themselves will be evaluated according to only 
one criterion: that they are not boring.



	


	Group: dogme
	Message: 472
	From: Jeremy Harmer
	Date: Do Jan 25, 2001 12:56 

	Subject: Grammar questions


	I was fascinated by Olwyn's 'grammar-question student' and the responses to
it. David said 'a Dogme class would not be a grammar class' and Tom said
that 'a Dogme lesson on these topics....is a contradiction in terms...is
impossible.'

Well I find that problematical. If a Dogme teacher wanted to abide by
Scott's 7th rule of chastity (Topics that are generated by the students
themselves must be given priority over any other input), then Olwyn's
student should be answered - even if we don't especially like the (type of)
question. But why shouldn't students talk about grammar, its forms and
rules? Is that somehow not allowed in Dogme theology? I prefer Steven
Pinker's description of anyone who is post-pubescent who , '... often depend
on the conscious exercise of their considerable intellects, unlike children
to whom language acquisition naturally happens'.

If MI and NLP theory tell us anything it is that students learn differently.
Some language learners (think of yourself learning an L2 or 3) really want
to discuss and understand grammar, both for effect and affect.
Or have I missed the point?

Jeremy



	


	Group: dogme
	Message: 473
	From: Jeremy Harmer
	Date: Do Jan 25, 2001 12:56 

	Subject: Training tasks in books


	Sorry (Ruth), but I can't help rising (with a smile, not a frown) to
comments about training tasks in books - since one of mine got mentioned.

Like Ruth I really like Penny Ur's book too, but I was just amused by a
trainer - even one of Ruth's substantial knowledge and ability - asking for
cut and dried answers in a posting to this Dogme group! Something a tiny
but ironic there?

Since the topic mentioned was planning I would like to refer you to a
chapter in a brand new meth. book about planning clines, what (if any)
status plans should/do have (all grist to the Dogme mill) etc ...but modesty
forbids....

Jeremy



	


	Group: dogme
	Message: 474
	From: Tom Walton
	Date: Do Jan 25, 2001 4:40 

	Subject: RE: Grammar questions


	Jeremy is right - sometimes students do want to talk about grammar (and mine
want to talk about business issues, rather than anything from "the inner
self").

But I suspect that the particular point of grammar mentioned was one that
probably only one of the students in the class really wanted to talk about.
What do you do then? And doesn't a lesson (do dogme teachers give
"lessons"?) on a point like that break Scott's rule 6 and probably 10 too?

Tom

-----Mensaje original-----
De: Jeremy Harmer <jeremy.harmer@b...>
Para: dogme@egroups.com <dogme@egroups.com>
Fecha: jueves, 25 de enero de 2001 15:06
Asunto: [dogme] Grammar questions


>I was fascinated by Olwyn's 'grammar-question student' and the responses to
>it. David said 'a Dogme class would not be a grammar class' and Tom said
>that 'a Dogme lesson on these topics....is a contradiction in terms...is
>impossible.'
>
>Well I find that problematical. If a Dogme teacher wanted to abide by
>Scott's 7th rule of chastity (Topics that are generated by the students
>themselves must be given priority over any other input), then Olwyn's
>student should be answered - even if we don't especially like the (type of)
>question. But why shouldn't students talk about grammar, its forms and
>rules? Is that somehow not allowed in Dogme theology? I prefer Steven
>Pinker's description of anyone who is post-pubescent who , '... often
depend
>on the conscious exercise of their considerable intellects, unlike children
>to whom language acquisition naturally happens'.
>
>If MI and NLP theory tell us anything it is that students learn
differently.
>Some language learners (think of yourself learning an L2 or 3) really want
>to discuss and understand grammar, both for effect and affect.
>Or have I missed the point?
>
>Jeremy
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 475
	From: kellogg59@h...
	Date: Do Jan 25, 2001 4:47 

	Subject: Re: Grammar questions


	Jeremy:

No, I think you are right on the money. Scott's Commandments ARE 
contradictory, both internally (Commandment 10 is potentially 
contradicted by virtually all of the other ones) and externally (as in 
the example of learners who demand prefab grammar instruction). But 
contradiction is a key part of Scott's "method". Scott is subversive 
rather than revolutionary. His tendency is to produce anti-
commandments and anti-methods in response to commandments and methods.

I don't think we need MI and NLP to tell us that learners learn 
differently. NLP really tells me nothing at all; it appears to be 
derived from the language of therapy and I have yet to understand the 
connection with neurology or computer programming. As for MI, I think 
there is a serious logical contradiction that no one has addressed. 
One of Gardner's "intelligences" is the linguistic one. Now, if these 
intelligences are genuinely multiple, then they are separate. If they 
are genuinely separate, then they are not compensatory. If they are 
not compensatory, the use of, say kinethestic intelligence to learn 
language should not be possible.

I was hoping you would rise to Ruth's gentle attacks on your 
excellent book, Jeremy, and even chimed in a little when you didn't. I 
think that Ruth's point is related to one that I've made. Some 
questions in teaching are fast burning and generate light but no heat; 
that is, they illuminate a single point for an instant but do not 
actually cast insight into other areas of interest. (Penny Ur gives 
the example of telling trainees to break their chalk in half to stop 
it from squeaking.) Other questions are slow burning and do not 
illuminate specific points very well, but are much more susceptible to 
generalization (for example, the insight that the explicit 
construction and study of prep + relpron constructions deosn't appear 
to do a whole lot for my student's writing). 

As a writer, I understand too well that it is really the latter 
kind of question that one wants at the heart of every book (although I 
am against eclecticism on these questions; just because we can't 
answer the question now does not mean that it is unanswerable and 
still less that any answer is good.) But as a TRAINER, I know that my 
lions are interested in meat, not hoops; there is overwhelming demand 
for the former type of answer and not enough interest in the latter. 
We need some way of baiting and switching, you know, like when travel 
agents advertise cheap round trip airfares off-season in the middle of 
the season.

DK

(Scott: Brown and Yule point out that what makes things interesting to 
people is chiefly sex, violence, and death, preferably their own. In 
any case, "to not be boring", in addition to be grammatically 
cumbrous, disguises that learners have different interests, and 
learners' interests are different from teachers which are in turn 
different from society at large. I understand the subversive impulse, 
though. Suggest:

Commandment 10: Thou shalt not obey.

Also--how is TBL a "method"????)

DK



	


	Group: dogme
	Message: 476
	From: sthornbury@w...
	Date: Do Jan 25, 2001 9:34 

	Subject: On TBL and NLP


	

	


	Group: dogme
	Message: 477
	From: sthornbury@w...
	Date: Do Jan 25, 2001 9:34 

	Subject: On not being boring


	I stand by #10. I suspect that all my training interventions in the 
last few years have been motivated by a desire to pre-empt learner 
boredom. Learner boredom, not trainer boredom, although 
sometimes it is difficult not to project on to trainee teachers your 
own "sickness to teach". I have a feeling I've already quoted from 
this review of a book by Peter Brook, but here it is again: "He 
admits that there are moments in any rehearsal process when the 
only useful things to tell the actors are "Speed up", "Get on with 
it", "It's boring" and "Vary the pace""

Boredom results in loss of attention, and loss of attention is 
inimical to (language) learning. But not being boring doesn't mean 
being a clown - although some teachers carry this off. Nor does it 
mean changing activities every two minutes. It may in fact mean 
very hard, very concentrated work on an area of grammar - but it 
won't be boring because a) it will have been motivated by the 
students themselves; b) it will be framed as some kind of problem 
solving task; c) it will be calibrated so as to require learners to 
extend their competence but not over extend it; d) it will be 
resolved collaboratively, even if some of the stages may be done 
individually.

Not being boring doesn't mean sex and violence either. I am not 
bored at this very moment, but there is nothing remotely racy or 
dangerous about my immediate situation, just in case you were 
wondering.



	


	Group: dogme
	Message: 478
	From: Luke Meddings
	Date: Fr Jan 26, 2001 12:18 

	Subject: Nihilistic nonsense


	Food and tenderness are also interesting



	


	Group: dogme
	Message: 479
	From: Olwyn Alexander
	Date: Fr Jan 26, 2001 2:49 

	Subject: Re: Nihilistic nonsense


	Railway signalling and why the sky is blue are interesting 
to some people.


On Fri, 26 Jan 2001 12:18:42 +0000 Luke Meddings 
<luke@l...> wrote:

> 
> Food and tenderness are also interesting
> 
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 

*********************************************************
Ms Olwyn Alexander
Course Director
In-sessional Academic English Courses
School of Languages
Heriot-Watt University
Edinburgh EH14 4AS

email: O.Alexander@h...
phone: +44 131 451 8189
fax: +44 131 451 3079

*********************************************************



	


	Group: dogme
	Message: 480
	From: Tom Walton
	Date: Fr Jan 26, 2001 3:05 

	Subject: RE: Nihilistic nonsense


	Also are feet unkind to shoes?

-----Mensaje original-----
De: Olwyn Alexander <o.alexander@h...>
Para: dogme@yahoogroups.com <dogme@yahoogroups.com>
Fecha: viernes, 26 de enero de 2001 17:00
Asunto: Re: [dogme] Nihilistic nonsense


>Railway signalling and why the sky is blue are interesting 
>to some people.
>
>
>On Fri, 26 Jan 2001 12:18:42 +0000 Luke Meddings 
><luke@l...> wrote:
>
>> 
>> Food and tenderness are also interesting
>> 
>> 
>> 
>> To Post a message, send it to: dogme@eGroups.com
>> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>> 
>
>*********************************************************
>Ms Olwyn Alexander
>Course Director
>In-sessional Academic English Courses
>School of Languages
>Heriot-Watt University
>Edinburgh EH14 4AS
>
>email: O.Alexander@h...
>phone: +44 131 451 8189
>fax: +44 131 451 3079
>
>*********************************************************
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 481
	From: Ruth Wajnryb
	Date: Fr Jan 26, 2001 11:52 

	Subject: cut and dried answers


	Jeremy,well I've taken the bait (again with a smile not a frown). I think I
might have said in my earlier email that pressure of time (35 projects on
the hop) means sometimes (read, often) I go into a session without the time
to sit down and rethink a topic (like planning) from the inside out or from
the outside in. Ur's book (a quick skim) gives me a couple of headings to
hang my thoguhts on, and then, depending on what the teachers give me, I
work it out on the floor so to speak. This is consistent, i think, with my
interp of Dogme which is to invest my teaching energies in the classroom,
not in the planning for the classroom. So, when I turned to your book and
found questions, this is not what served my needs at this time - Ur on the
other hand, did. But this is a reflection of me, at this stage of my work,
not of you - alright? (still smiling :-) ).
That said, now please give me the reference for the clines thingo!!

fondly,
Ruth

-----Original Message-----
From: dogme@egroups.com <dogme@egroups.com>
To: dogme@egroups.com <dogme@egroups.com>
Date: Friday, 26 January 2001 7:23
Subject: [dogme] Digest Number 156


>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There are 4 messages in this issue.
>
>Topics in this digest:
>
> 1. Grammar questions
> From: Jeremy Harmer <jeremy.harmer@b...>
> 2. Training tasks in books
> From: Jeremy Harmer <jeremy.harmer@b...>
> 3. RE: Grammar questions
> From: "Tom Walton" <twalton@i...>
> 4. Re: Grammar questions
> From: kellogg59@h...
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Thu, 25 Jan 2001 12:56:22 +0000
> From: Jeremy Harmer <jeremy.harmer@b...>
>Subject: Grammar questions
>
>I was fascinated by Olwyn's 'grammar-question student' and the responses to
>it. David said 'a Dogme class would not be a grammar class' and Tom said
>that 'a Dogme lesson on these topics....is a contradiction in terms...is
>impossible.'
>
>Well I find that problematical. If a Dogme teacher wanted to abide by
>Scott's 7th rule of chastity (Topics that are generated by the students
>themselves must be given priority over any other input), then Olwyn's
>student should be answered - even if we don't especially like the (type of)
>question. But why shouldn't students talk about grammar, its forms and
>rules? Is that somehow not allowed in Dogme theology? I prefer Steven
>Pinker's description of anyone who is post-pubescent who , '... often
depend
>on the conscious exercise of their considerable intellects, unlike children
>to whom language acquisition naturally happens'.
>
>If MI and NLP theory tell us anything it is that students learn
differently.
>Some language learners (think of yourself learning an L2 or 3) really want
>to discuss and understand grammar, both for effect and affect.
>Or have I missed the point?
>
>Jeremy
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 2
> Date: Thu, 25 Jan 2001 12:56:22 +0000
> From: Jeremy Harmer <jeremy.harmer@b...>
>Subject: Training tasks in books
>
>Sorry (Ruth), but I can't help rising (with a smile, not a frown) to
>comments about training tasks in books - since one of mine got mentioned.
>
>Like Ruth I really like Penny Ur's book too, but I was just amused by a
>trainer - even one of Ruth's substantial knowledge and ability - asking for
>cut and dried answers in a posting to this Dogme group! Something a tiny
>but ironic there?
>
>Since the topic mentioned was planning I would like to refer you to a
>chapter in a brand new meth. book about planning clines, what (if any)
>status plans should/do have (all grist to the Dogme mill) etc ...but
modesty
>forbids....
>
>Jeremy
>
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 3
> Date: Thu, 25 Jan 2001 17:40:45 +0100
> From: "Tom Walton" <twalton@i...>
>Subject: RE: Grammar questions
>
>Jeremy is right - sometimes students do want to talk about grammar (and
mine
>want to talk about business issues, rather than anything from "the inner
>self").
>
>But I suspect that the particular point of grammar mentioned was one that
>probably only one of the students in the class really wanted to talk about.
>What do you do then? And doesn't a lesson (do dogme teachers give
>"lessons"?) on a point like that break Scott's rule 6 and probably 10 too?
>
>Tom
>
>-----Mensaje original-----
>De: Jeremy Harmer <jeremy.harmer@b...>
>Para: dogme@egroups.com <dogme@egroups.com>
>Fecha: jueves, 25 de enero de 2001 15:06
>Asunto: [dogme] Grammar questions
>
>
>>I was fascinated by Olwyn's 'grammar-question student' and the responses
to
>>it. David said 'a Dogme class would not be a grammar class' and Tom said
>>that 'a Dogme lesson on these topics....is a contradiction in terms...is
>>impossible.'
>>
>>Well I find that problematical. If a Dogme teacher wanted to abide by
>>Scott's 7th rule of chastity (Topics that are generated by the students
>>themselves must be given priority over any other input), then Olwyn's
>>student should be answered - even if we don't especially like the (type
of)
>>question. But why shouldn't students talk about grammar, its forms and
>>rules? Is that somehow not allowed in Dogme theology? I prefer Steven
>>Pinker's description of anyone who is post-pubescent who , '... often
>depend
>>on the conscious exercise of their considerable intellects, unlike
children
>>to whom language acquisition naturally happens'.
>>
>>If MI and NLP theory tell us anything it is that students learn
>differently.
>>Some language learners (think of yourself learning an L2 or 3) really want
>>to discuss and understand grammar, both for effect and affect.
>>Or have I missed the point?
>>
>>Jeremy
>>
>>
>>To Post a message, send it to: dogme@eGroups.com
>>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 4
> Date: Thu, 25 Jan 2001 16:47:50 -0000
> From: kellogg59@h...
>Subject: Re: Grammar questions
>
>
>
>Jeremy:
>
> No, I think you are right on the money. Scott's Commandments ARE
>contradictory, both internally (Commandment 10 is potentially
>contradicted by virtually all of the other ones) and externally (as in
>the example of learners who demand prefab grammar instruction). But
>contradiction is a key part of Scott's "method". Scott is subversive
>rather than revolutionary. His tendency is to produce anti-
>commandments and anti-methods in response to commandments and methods.
>
> I don't think we need MI and NLP to tell us that learners learn
>differently. NLP really tells me nothing at all; it appears to be
>derived from the language of therapy and I have yet to understand the
>connection with neurology or computer programming. As for MI, I think
>there is a serious logical contradiction that no one has addressed.
>One of Gardner's "intelligences" is the linguistic one. Now, if these
>intelligences are genuinely multiple, then they are separate. If they
>are genuinely separate, then they are not compensatory. If they are
>not compensatory, the use of, say kinethestic intelligence to learn
>language should not be possible.
>
> I was hoping you would rise to Ruth's gentle attacks on your
>excellent book, Jeremy, and even chimed in a little when you didn't. I
>think that Ruth's point is related to one that I've made. Some
>questions in teaching are fast burning and generate light but no heat;
>that is, they illuminate a single point for an instant but do not
>actually cast insight into other areas of interest. (Penny Ur gives
>the example of telling trainees to break their chalk in half to stop
>it from squeaking.) Other questions are slow burning and do not
>illuminate specific points very well, but are much more susceptible to
>generalization (for example, the insight that the explicit
>construction and study of prep + relpron constructions deosn't appear
>to do a whole lot for my student's writing).
>
> As a writer, I understand too well that it is really the latter
>kind of question that one wants at the heart of every book (although I
>am against eclecticism on these questions; just because we can't
>answer the question now does not mean that it is unanswerable and
>still less that any answer is good.) But as a TRAINER, I know that my
>lions are interested in meat, not hoops; there is overwhelming demand
>for the former type of answer and not enough interest in the latter.
>We need some way of baiting and switching, you know, like when travel
>agents advertise cheap round trip airfares off-season in the middle of
>the season.
>
>DK
>
>(Scott: Brown and Yule point out that what makes things interesting to
>people is chiefly sex, violence, and death, preferably their own. In
>any case, "to not be boring", in addition to be grammatically
>cumbrous, disguises that learners have different interests, and
>learners' interests are different from teachers which are in turn
>different from society at large. I understand the subversive impulse,
>though. Suggest:
>
>Commandment 10: Thou shalt not obey.
>
>Also--how is TBL a "method"????)
>
>DK
>
>
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>



	


	Group: dogme
	Message: 482
	From: sthornbury@w...
	Date: Sa Jan 27, 2001 9:34 

	Subject: Re: cut and dried answers


	It gives me a secret satisfaction that when I do my Dogme talk (as 
I did again last week) I don't have any handouts, nor use the OHP, 
nor even use the board (except to write up the website address). 
Unfortunately very few of my normal teacher trainign sessions are 
so purely dogme, and in fact I have often felt a little uncomfortable, 
on the Diploma course, urging materials-restraint on my trainees 
while handing out copious amounts of photocopied material to back 
up my argument. 

Actually, in this session last week one of the participants 
(Annabelle) pointed out how useful the OHP was as a way of 
getting student writing up on to the board (they work on creating 
sentences straight on to the transparency and then these can be 
beamed up). We agreed that the OHP is practically standard 
furniture in (Western) classrooms these day, so its use is probably 
"permitted" strictly speaking. It can also save on p/copies. But I 
have seen OHPs appallingly used, with the teacher as Miss Jean 
Brodie, permanently positioned at the magic lantern. Power point 
demonstrattions are even worse - an eminent linguistic recently 
gave a 90 minute talk here and the only eye contact he made was 
with his mouse.



	


	Group: dogme
	Message: 483
	From: sthornbury@w...
	Date: Sa Jan 27, 2001 9:40 

	Subject: New location


	If you're having trouble getting into the dogme site, try this 
address instead: http://groups.yahoo.com/group/dogme


	


	Group: dogme
	Message: 484
	From: Ruth Wajnryb
	Date: Sa Jan 27, 2001 8:43 

	Subject: Re going in with nothing


	re going in with nothing.
I agree with Scott that `going in with nothing' is almost a thrill, after
years of hauling back-up material with me into training sessions. I love the
minimalism of it. It's like no desk to hide behind. It forces me back onto
my skills and this propels me onto the students and they work harder, or is
it different, not harder... It's certainly right for me at this stage of my
life. Two years ago, a day before my fiftieth birthday, I had an awful heart
attack - while I was still in hospital, I threw away my mobile phone. When I
got home, I started throwing things out - purging the un-necessities,
including hoards of materials related to training. I still do it - a
weekend isn't right if I haven't managed to throw some stuff out. Dogme -
for me at least - fits perfectly into this new-found minimalism, even
confidence. I wonder though, about younger, more inexperienced
teachers/trainers - have we discussed this here? how experienced does one
need to be to take on (is that what you do, take on?) Dogme?

Ruth





-----Original Message-----
From: dogme@yahoogroups.com <dogme@yahoogroups.com>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: Sunday, 28 January 2001 0:13
Subject: [dogme] Digest Number 158


>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There are 2 messages in this issue.
>
>Topics in this digest:
>
> 1. Re: cut and dried answers
> From: sthornbury@w...
> 2. New location
> From: sthornbury@w...
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Sat, 27 Jan 2001 10:34:39 +0100
> From: sthornbury@w...
>Subject: Re: cut and dried answers
>
>It gives me a secret satisfaction that when I do my Dogme talk (as
>I did again last week) I don't have any handouts, nor use the OHP,
>nor even use the board (except to write up the website address).
>Unfortunately very few of my normal teacher trainign sessions are
>so purely dogme, and in fact I have often felt a little uncomfortable,
>on the Diploma course, urging materials-restraint on my trainees
>while handing out copious amounts of photocopied material to back
>up my argument.
>
>Actually, in this session last week one of the participants
>(Annabelle) pointed out how useful the OHP was as a way of
>getting student writing up on to the board (they work on creating
>sentences straight on to the transparency and then these can be
>beamed up). We agreed that the OHP is practically standard
>furniture in (Western) classrooms these day, so its use is probably
>"permitted" strictly speaking. It can also save on p/copies. But I
>have seen OHPs appallingly used, with the teacher as Miss Jean
>Brodie, permanently positioned at the magic lantern. Power point
>demonstrattions are even worse - an eminent linguistic recently
>gave a 90 minute talk here and the only eye contact he made was
>with his mouse.
>
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 2
> Date: Sat, 27 Jan 2001 09:40:07 -0000
> From: sthornbury@w...
>Subject: New location
>
>If you're having trouble getting into the dogme site, try this
>address instead: http://groups.yahoo.com/group/dogme
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>
>



	


	Group: dogme
	Message: 485
	From: Olwyn Alexander
	Date: So Jan 28, 2001 12:11 

	Subject: RE: Re going in with nothing


	I think Dogme teaching is *only* possible with experience. Most of the
discussion in this group centres around teacher training as that's what most
of you do. It's an area I'm only just beginning to get into and I couldn't
contemplate going into a classroom without a lot of prior thought. Teaching
academic writing, on the other hand, is something I do every week and feel
reasonably confident about. Applying dogme principles to those classes has
been really liberating for me and given my classes a fresh approach.

Has anyone applied Dogme teaching in a type of class they've never taught
before?

-----Original Message-----
From: Ruth Wajnryb [mailto:rwajnryb@n...]
Sent: 27 January 2001 20:43
To: dogme@yahoogroups.com
Subject: [dogme] Re going in with nothing


re going in with nothing.
I agree with Scott that `going in with nothing' is almost a thrill, after
years of hauling back-up material with me into training sessions. I love the
minimalism of it. It's like no desk to hide behind. It forces me back onto
my skills and this propels me onto the students and they work harder, or is
it different, not harder... It's certainly right for me at this stage of my
life. Two years ago, a day before my fiftieth birthday, I had an awful heart
attack - while I was still in hospital, I threw away my mobile phone. When I
got home, I started throwing things out - purging the un-necessities,
including hoards of materials related to training. I still do it - a
weekend isn't right if I haven't managed to throw some stuff out. Dogme -
for me at least - fits perfectly into this new-found minimalism, even
confidence. I wonder though, about younger, more inexperienced
teachers/trainers - have we discussed this here? how experienced does one
need to be to take on (is that what you do, take on?) Dogme?

Ruth





-----Original Message-----
From: dogme@yahoogroups.com <dogme@yahoogroups.com>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: Sunday, 28 January 2001 0:13
Subject: [dogme] Digest Number 158


>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There are 2 messages in this issue.
>
>Topics in this digest:
>
> 1. Re: cut and dried answers
> From: sthornbury@w...
> 2. New location
> From: sthornbury@w...
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Sat, 27 Jan 2001 10:34:39 +0100
> From: sthornbury@w...
>Subject: Re: cut and dried answers
>
>It gives me a secret satisfaction that when I do my Dogme talk (as
>I did again last week) I don't have any handouts, nor use the OHP,
>nor even use the board (except to write up the website address).
>Unfortunately very few of my normal teacher trainign sessions are
>so purely dogme, and in fact I have often felt a little uncomfortable,
>on the Diploma course, urging materials-restraint on my trainees
>while handing out copious amounts of photocopied material to back
>up my argument.
>
>Actually, in this session last week one of the participants
>(Annabelle) pointed out how useful the OHP was as a way of
>getting student writing up on to the board (they work on creating
>sentences straight on to the transparency and then these can be
>beamed up). We agreed that the OHP is practically standard
>furniture in (Western) classrooms these day, so its use is probably
>"permitted" strictly speaking. It can also save on p/copies. But I
>have seen OHPs appallingly used, with the teacher as Miss Jean
>Brodie, permanently positioned at the magic lantern. Power point
>demonstrattions are even worse - an eminent linguistic recently
>gave a 90 minute talk here and the only eye contact he made was
>with his mouse.
>
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 2
> Date: Sat, 27 Jan 2001 09:40:07 -0000
> From: sthornbury@w...
>Subject: New location
>
>If you're having trouble getting into the dogme site, try this
>address instead: http://groups.yahoo.com/group/dogme
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>
>



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 486
	From: sthornbury@w...
	Date: So Jan 28, 2001 9:26 

	Subject: RE: Re going in with nothing


	I was commenting on this "naked trainer" approach to Piet who's 
currently a trainer on a pre-service course (CELTA) and he 
mentioned that one of the trainees had been whingeing about the 
number of handouts, and how she never has time to file them let 
alone read them. Hence Scott's first law of handouts: The perceived 
value of a handout is in inverse proportion to the number of 
handouts so far accummulated. I fondly imagine a course where all 
the handouts have been reduced to just one - think how important 
that one handout would be - the training equivalent of the ten 
commandments or the declaration of independence. Of course, 
best of all would be if the trainees had drafted it themselves.



	


	Group: dogme
	Message: 487
	From: Luke Meddings
	Date: So Jan 28, 2001 6:03 

	Subject: nothing


	*

Going in with nothing gets you closer to the student and generates more and more relevant language.

It requires concentration, but it's fun.

It's the opposite approach to the one I took with me to my first courses, traumatised by my Prep Cert at International House and shepherding students into pairs or groups like a cybertron: this approach was to save up chat for when (if ever) the materials ran out.

Now I might when teaching a 3 hour class have something in reserve, even if it's only a newspaper, for when the chat and the work on language emerging from that chat dries up. And if that happens I take the first sentence or possibly paragraph

Restatement I know. 

Luke

*



	


	Group: dogme
	Message: 488
	From: Tom Walton
	Date: Mo Jan 29, 2001 7:29 

	Subject: RE: Re going in with nothing


	I disagree. Dogme teaching is surely not something that you can only do with
experience (although it is possible that, like teaching of any kind,
experience probably makes you better at it). Do you really need "experience"
to give priority to topics generated by the students themselves? Do you
really need experience in order to try to avoid being boring?

And, as teacher trainers, surely we should be suggesting some of these
things to people with very little experience.

Tom

-----Mensaje original-----
De: Olwyn Alexander <o.alexander@h...>
Para: dogme@yahoogroups.com <dogme@yahoogroups.com>
Fecha: domingo, 28 de enero de 2001 2:24
Asunto: RE: [dogme] Re going in with nothing


>I think Dogme teaching is *only* possible with experience. Most of the
>discussion in this group centres around teacher training as that's what
most
>of you do. It's an area I'm only just beginning to get into and I couldn't
>contemplate going into a classroom without a lot of prior thought. Teaching
>academic writing, on the other hand, is something I do every week and feel
>reasonably confident about. Applying dogme principles to those classes has
>been really liberating for me and given my classes a fresh approach.
>
>Has anyone applied Dogme teaching in a type of class they've never taught
>before?
>
>-----Original Message-----
>From: Ruth Wajnryb [mailto:rwajnryb@n...]
>Sent: 27 January 2001 20:43
>To: dogme@yahoogroups.com
>Subject: [dogme] Re going in with nothing
>
>
>re going in with nothing.
>I agree with Scott that `going in with nothing' is almost a thrill, after
>years of hauling back-up material with me into training sessions. I love
the
>minimalism of it. It's like no desk to hide behind. It forces me back onto
>my skills and this propels me onto the students and they work harder, or is
>it different, not harder... It's certainly right for me at this stage of my
>life. Two years ago, a day before my fiftieth birthday, I had an awful
heart
>attack - while I was still in hospital, I threw away my mobile phone. When
I
>got home, I started throwing things out - purging the un-necessities,
>including hoards of materials related to training. I still do it - a
>weekend isn't right if I haven't managed to throw some stuff out. Dogme -
>for me at least - fits perfectly into this new-found minimalism, even
>confidence. I wonder though, about younger, more inexperienced
>teachers/trainers - have we discussed this here? how experienced does one
>need to be to take on (is that what you do, take on?) Dogme?
>
>Ruth
>
>
>
>
>
>-----Original Message-----
>From: dogme@yahoogroups.com <dogme@yahoogroups.com>
>To: dogme@yahoogroups.com <dogme@yahoogroups.com>
>Date: Sunday, 28 January 2001 0:13
>Subject: [dogme] Digest Number 158
>
>
>>
>>To Post a message, send it to: dogme@eGroups.com
>>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>>------------------------------------------------------------------------
>>
>>There are 2 messages in this issue.
>>
>>Topics in this digest:
>>
>> 1. Re: cut and dried answers
>> From: sthornbury@w...
>> 2. New location
>> From: sthornbury@w...
>>
>>
>>________________________________________________________________________
>>________________________________________________________________________
>>
>>Message: 1
>> Date: Sat, 27 Jan 2001 10:34:39 +0100
>> From: sthornbury@w...
>>Subject: Re: cut and dried answers
>>
>>It gives me a secret satisfaction that when I do my Dogme talk (as
>>I did again last week) I don't have any handouts, nor use the OHP,
>>nor even use the board (except to write up the website address).
>>Unfortunately very few of my normal teacher trainign sessions are
>>so purely dogme, and in fact I have often felt a little uncomfortable,
>>on the Diploma course, urging materials-restraint on my trainees
>>while handing out copious amounts of photocopied material to back
>>up my argument.
>>
>>Actually, in this session last week one of the participants
>>(Annabelle) pointed out how useful the OHP was as a way of
>>getting student writing up on to the board (they work on creating
>>sentences straight on to the transparency and then these can be
>>beamed up). We agreed that the OHP is practically standard
>>furniture in (Western) classrooms these day, so its use is probably
>>"permitted" strictly speaking. It can also save on p/copies. But I
>>have seen OHPs appallingly used, with the teacher as Miss Jean
>>Brodie, permanently positioned at the magic lantern. Power point
>>demonstrattions are even worse - an eminent linguistic recently
>>gave a 90 minute talk here and the only eye contact he made was
>>with his mouse.
>>
>>
>>
>>
>>
>>________________________________________________________________________
>>________________________________________________________________________
>>
>>Message: 2
>> Date: Sat, 27 Jan 2001 09:40:07 -0000
>> From: sthornbury@w...
>>Subject: New location
>>
>>If you're having trouble getting into the dogme site, try this
>>address instead: http://groups.yahoo.com/group/dogme
>>
>>
>>
>>________________________________________________________________________
>>________________________________________________________________________
>>
>>
>>
>>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 489
	From: Graham S Hall
	Date: Mo Jan 29, 2001 10:15 

	Subject: RE: Grammar questions


	Hi

I've just been catching up on some of the recent messages, and might be a
little behind the most recent. However, I'm with Jeremy over the issue of if
students want to talk about grammar, then grammar it is. It seems to me to
be part of a truly 'negotiated' classroom which for me is a key part of the
whole dogme approach. Talking explicitly about a grammar topic doesn't seem
to be too far beyond talking about language learning itself, which was
touched on a long time ago.

And taking on the idea of different learners having different ways of
learning, again this fits in with ideas of implicit and explicit grammars,
consciousness (I'm sure there's a lot more about his, but my erference is
Schmidt), and declarative and procedural knowledge (Keith Johnson's ideas).
I do think this is an area that dogme needs to look at a little more. 

Brief, half-baked ideas...

Cheers

Graham

-----Original Message-----
From: Tom Walton [mailto:twalton@i...]
Sent: Thursday, January 25, 2001 4:41 PM
To: dogme
Subject: RE: [dogme] Grammar questions


Jeremy is right - sometimes students do want to talk about grammar (and mine
want to talk about business issues, rather than anything from "the inner
self").

But I suspect that the particular point of grammar mentioned was one that
probably only one of the students in the class really wanted to talk about.
What do you do then? And doesn't a lesson (do dogme teachers give
"lessons"?) on a point like that break Scott's rule 6 and probably 10 too?

Tom

-----Mensaje original-----
De: Jeremy Harmer <jeremy.harmer@b...>
Para: dogme@egroups.com <dogme@egroups.com>
Fecha: jueves, 25 de enero de 2001 15:06
Asunto: [dogme] Grammar questions


>I was fascinated by Olwyn's 'grammar-question student' and the responses to
>it. David said 'a Dogme class would not be a grammar class' and Tom said
>that 'a Dogme lesson on these topics....is a contradiction in terms...is
>impossible.'
>
>Well I find that problematical. If a Dogme teacher wanted to abide by
>Scott's 7th rule of chastity (Topics that are generated by the students
>themselves must be given priority over any other input), then Olwyn's
>student should be answered - even if we don't especially like the (type of)
>question. But why shouldn't students talk about grammar, its forms and
>rules? Is that somehow not allowed in Dogme theology? I prefer Steven
>Pinker's description of anyone who is post-pubescent who , '... often
depend
>on the conscious exercise of their considerable intellects, unlike children
>to whom language acquisition naturally happens'.
>
>If MI and NLP theory tell us anything it is that students learn
differently.
>Some language learners (think of yourself learning an L2 or 3) really want
>to discuss and understand grammar, both for effect and affect.
>Or have I missed the point?
>
>Jeremy
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>


To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 490
	From: Luke Meddings
	Date: Mo Jan 29, 2001 11:08 

	Subject: training


	I didn't finish the sentence about reserve texts in my last message, and as this must have caused a few sleepless nights around the dogme world hem hem let me do so now, I was going to say that I'd use only the first sentence or two from a given text, or maybe the whole of a one-para news in brief item, so there's no need to rush out of the room to the photo-copier.

As for training, I would imagine that if preliminary training focused on what we're discussing, it wouldn't then seem so peculiar. So what we need to advocate is a paradigm shift in the entire English Language Teaching culture. I'd therefore say Tom and Olwyn are both right, for different reasons, and that Tom is essentially right and Olwyn actually (as in right now) right.

I'm now going to listen to Bringing It All Back Home.

The weather in London is grey and a little misty.



	


	Group: dogme
	Message: 491
	From: Luke Meddings
	Date: Mo Jan 29, 2001 11:22 

	Subject: interesting lesson


	A very interesting 1-1 lesson on Saturday.

Vlad works in the airline business and was frantically trying to arrange from his home office a humanitarian flight from Germany to India, post-earthquake.

He was very apologetic as he fielded calls from Pakistan and elsewhere, but I assured him it made it a much better lesson, and sat making notes as he spoke on the phone. 

I asked him when he'd become aware of the crisis, and he said it had been the previous night at about 11.30: 'I haven't slept', he explained. I asked if he meant he hadn't slept at all since then, but he said no, he just hadn't yet gone to bed when his contact called him.

It transpired that he'd been watching a film on DVD. Just as I'd encouraged him to take the calls, I asked if he could show me how the DVD worked. He set it up on his laptop and as he took a call he explained to me the plot and background of the leading actor in the film. So there we were, watching a Russian gangster film on DVD while he tried to organise a humanitarian flight on a plane with 15 seats for 30 people. Dogme or what? Both scenarios were fascinating. Both generated plenty of language which we analysed when we had the chance. I left him, as I always do, the notes, and took copies for my own reference.

I was sort of hidden in his life for an hour, present and not present, moving around from seat to seat, or standing, helping him say what he wanted to say more clearly.


*

Yesterday when I returned for a second lesson, he told me: 'I haven't slept.' And this time he meant it. He'd been on the phone all night. He'd had to land a plane on a broken runway. And we postponed the lesson.

*



	


	Group: dogme
	Message: 492
	From: Dan
	Date: Mo Jan 29, 2001 4:51 

	Subject: Brainteasers


	Dear all,
I've got a few questions for you all which I've been wondering about.

Is it worthwhile banning all materials and suggested in the
Commandments ?

Who has banned all materials from their lessons in the group? Honestly

Can you chat with the students and keep yourself detached enough to
analyse the language (don't we automatically connect with the emotions
of a conversation rather than theactual words)

How do you control the pace and focus of the class without being the
centre of attention?

Answers on an e-mail to.......
Dan

__________________________________________________
Do You Yahoo!?
Yahoo! Auctions - Buy the things you want at great prices. 
http://auctions.yahoo.com/


	


	Group: dogme
	Message: 493
	From: Tom Walton
	Date: Mo Jan 29, 2001 5:26 

	Subject: RE: Brainteasers


	Ok: I confess - I break most of Scott's rules virtually every lesson...
well, certainly the first two (about materials). And I'm supposed to be
responsible for new technology in the place where I work.

But I don't think that prevents me being a "dogme teacher".

How do you avoid being the centre of attention? By not panicking when they
are, by letting them dominate the "chat"... which is sometimes easiest to
achieve when they have got something "real" to get their teeth into. A
picture, the first paragraph of an article someone (Luke?) suggested earlier
on today. I said "Bollycao" to a class of business students the other day
and that got them going (and stupidly I then brought them back to where I
wanted to go).

(For those who don't know, a Bollycao is a very nasty bread substitute with
a very nasty brown substance inside that smells a bit like chocolate and is
sold in a nasty little plastic bag and is consumed in vast quantities by
business students and others here in Spain).

Tom

-----Mensaje original-----
De: Dan <dan_humm@y...>
Para: dogme@yahoogroups.com <dogme@yahoogroups.com>
Fecha: lunes, 29 de enero de 2001 19:08
Asunto: [dogme] Brainteasers


>Dear all,
>I've got a few questions for you all which I've been wondering about.
>
>Is it worthwhile banning all materials and suggested in the
>Commandments ?
>
>Who has banned all materials from their lessons in the group? Honestly
>
>Can you chat with the students and keep yourself detached enough to
>analyse the language (don't we automatically connect with the emotions
>of a conversation rather than theactual words)
>
>How do you control the pace and focus of the class without being the
>centre of attention?
>
>Answers on an e-mail to.......
>Dan
>
>__________________________________________________
>Do You Yahoo!?
>Yahoo! Auctions - Buy the things you want at great prices.
>http://auctions.yahoo.com/
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 494
	From: kellogg59@h...
	Date: Mo Jan 29, 2001 5:35 

	Subject: Re: Brainteasers


	--- In dogme@y..., Dan <dan_humm@y...> wrote:
> Dear all,
> I've got a few questions for you all which I've been wondering about.
> 
> Is it worthwhile banning all materials and suggested in the
> Commandments ?
> 
> Who has banned all materials from their lessons in the group? Honestly
> 
> Can you chat with the students and keep yourself detached enough to
> analyse the language (don't we automatically connect with the emotions
> of a conversation rather than theactual words)
> 
> How do you control the pace and focus of the class without being the
> centre of attention?
> 
> Answers on an e-mail to.......
> Dan

Dan:
Yes, great questions; the thing had occurred to me too! Here is my 
tentative answer:

The ban is not on materials per se, but on copied, published, one-
size-fits-all materials. The principle behind this is 
individualization and personalization (c.f. Luke's 1-1 lesson). Nice 
work if you can get it.

But speaking for myself, the principle is honored in the breach. I 
have never once, in the last ten years, used published materials, 
except as grist for criticism. The materials that I do use always have 
copious slots for individualization, and they are largely based on 
learner inputs to begin with. I think a lot of us, not just Luke, do 
things that are so ESP or so specifically targetted that this is not 
just dogmatic but also pragmatic.

You cannot (keep detached from the emotional content). This is why 
written work is a key component of even spoken dogme lessons, and we 
might usefully have some discussion of how written work can be 
handled. It is also why I have stressed the "Brechtian" moment, of 
alienation from the emotional content of language and discussion and 
negotiation of strategies/ metastrategies, without which dogme risks 
descending to an almost entirely non-linguistic exercise.

Finally, on keeping the focus on language and learning and away from 
yourself, without props. Again, this requires a Brechtian attitude, 
what he called the "A-effect", of being able to stand where the 
learner is and look at yourself from the outside. But it is perfectly 
possible to be the centre of attention without being in the least bit 
self-centred; one only has to have the ability to stand outside 
yourself and examine yourself as one other source of language in the 
classroom, nothing more.

Another anecdote: in the early days of the New York School (an 
abstract expressionist group of painters), Pollock, Rothko, Johns and 
the rest of them had a lengthy discussion about whether or not to sign 
their paintings, and if so, how conspicuously. Johns said that you 
should sign it in the very centre, and if it obscured the painting you 
could just get rid of the painting. Pollock, of course, insisted that 
signing paintings was vanity and self-indulgence, and besides totally 
unnecessary because anybody who looks at a Pollock knows its a 
Pollock, and if you gotta ask you aint never gonna know noways. 
Finally a dealer cut in, and said "Cut it out, you guys. Look, if your 
a vain man, it's vain to sign a painting and its vain to not sign a 
painting. If you are not vain, then it's not vain to sign a painting 
and its not vain to not sign a painting."

Unsigned,
DK

PS: Scott: Yes, Diane Larsen-Freeman. But that book is written around 
the method premise. I prefer Stern and JR Roberts, by whose framework 
TBL is definitely post-method, as TBL does not and in fact cannot 
include a recipe or a step by step account of a lesson.
I think the discussion on "nihilistic nothingness" and so on 
merely confirms my criticism: the standard of "not being boring" is 
really way too subjective. At worst, it is a licence for trainer 
tyranny. At best, it is no standard at all. Why not have the "no 
standards" standard explicitly stated, as a "no-commandment" 
commandment?
Throughout dogme (which is now a year old, and going stronger than 
ever) we've had a certain tension between the fairly rigorous analyses 
we use on non-dogme teaching and the critiques we have of NLP and so 
on (and an active interest in research) and the rather sloppy, 
agitational formulations we sometimes use (TEACH NAKED!) and so on. I 
think this is no bad thing. As an old red, I always consider agitation 
to be quite a different art from propaganda, and I think the way in 
which we try to spread ideas can be quite different from the ways in 
which we arrive at them. To me the commandments are agitation, and 
making the contradictions in them explicit and unashamed is a good 
idea. It will spike anyone who wants to use them as a licence for 
trainee abuse, and it will force people to create their own standards 
for implementing dogme principles. As Hardy says somewhere, "The 
Letter Kills".


> 
> __________________________________________________
> Do You Yahoo!?
> Yahoo! Auctions - Buy the things you want at great prices. 
> http://auctions.yahoo.com/


	


	Group: dogme
	Message: 495
	From: Luke Meddings
	Date: Mo Jan 29, 2001 7:15 

	Subject: Re: Brainteasers


	*********** REPLY SEPARATOR ***********

On 1/29/2001 at 8:51 AM Dan wrote:

>Dear all,
>I've got a few questions for you all which I've been wondering about.
>
>Is it worthwhile banning all materials and suggested in the
>Commandments ?

Yes.

>Who has banned all materials from their lessons in the group? Honestly

Even if such a ban were imposed (if only by consensus), one would expect dogme teachers to instinctively subvert it and start using materials copiously. As DK says, 'the way in which we try to spread ideas can be quite different from the ways in 
which we arrive at them.'

>Can you chat with the students and keep yourself detached enough to
>analyse the language (don't we automatically connect with the emotions
>of a conversation rather than theactual words)

I think you can. Sometimes one can connect with the language at the expense of the emotion - the 
St: 'my aunt has died' 
T: 'good' 
syndrome. It's something you need to listen to constantly (is that the outside-onselfness David outlines), as is the one below.

>How do you control the pace and focus of the class without being the
>centre of attention?

Well, I think by taking responsibility for being a source of information and direction (one can shape the direction and especially the share of the conversation to an extent if needed, like a party host*), while taking genuine pleasure in the participants' contributions. If this pleasure is apparent and genuine, everyone will enjoy your own contributions and there need be no excuse for them. Indeed they will be a valuable source of language input at a different level of fluency. And you will need to note your own language as it emerges.

*thus speaks someone who never hosts parties

>Answers on an e-mail to.......
>Dan
>
>__________________________________________________
>Do You Yahoo!?
>Yahoo! Auctions - Buy the things you want at great prices. 
>http://auctions.yahoo.com/
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 496
	From: sthornbury@w...
	Date: Mo Feb 05, 2001 10:38 

	Subject: from Barnaby


	Barnaby asked me to post this message for him, as he's having trouble 
getting on to the group (anybody else having trouble???) (Barnaby, 
I've taken out all the formatting - I hope you don't mind, but the 
program gets flustered by italcis and things; I've also kept 
your "personalised" messages in, because this is the way I first read 
your message, and it would not be very dogme to edit it!! No, 
seriously, it's the personal that makes this group work. Anyway, 
welcome on board)

Scott, 
This is by way of a contribution to D; I've lurked a couple of times, 
as you invited us to do (Escola d'Idiomes, Thursday 25th), and it was 
nice to read bits and pieces of people's letters to one another on 
the site. What I have to share here is an extract from a conversation 
between two musicians, the guitarist Derek Bailey and the (late) 
drummer/teacher John Stevens. They once worked together, practising, 
writing, teaching, and the extract below comes from a book written by 
Bailey in 1975 and first published in 1980, called Improvisation - 
its Nature and Practice in Music (now Da Capo Press). It's Part Six: 
Classroom Improvisation, where Stevens describes the free jazz music 
workshops that he was setting up in London. The date is 1960-
something, but anyway:

When I go out to do a workshop, though I've been doing it for a long 
time, as I approach the place there is no real confidence in me about 
what is going to happen. I always have the same sort of feeling. I 
can never take it for granted. And walking into the room I'm always 
apprehensive. And sometimes I wonder "What am I doing? I'm still 
doing this and worrying about it" And there was one period recently 
which, because of other problems, was particularly hard. And as I 
travelled towards the place I would think: "I'll have to give this 
up. I just don't have that sort of energy any more." Then I would get 
there, walk into the room, and there would be about 15 people in 
there all playing their arses off - great! The impact was just 
beautiful. And they, the `pupils´, got me there during that time. 
Then it was easy. The energy came from them.

What's interesting, one of the things that I see as important, is 
this: I've had to try and avoid a situation where they relied on me 
to come in and set the whole thing up. I made a rule: I said to 
them "You're coming here because you're supposed to want to play. 
This is a room in which you can play, so, as soon as you get in this 
room you are going to prove you want to play by getting on and 
playing. If you don't want to do that, none of what I'm doing here 
makes any sense whatsoever. If there are four or two or even if you 
are the first to arrive, as soon as you get here - start playing. And 
if someone comes who's new to the class then it's the responsibility 
of the people who are experienced in the class to invite the newcomer 
to play. In a sense, that is what it is about."


There are nice measures here of both generosity of spirit and 
toughness. Toughness in that I imagine Stevens was actually working 
very hard, which is in the nature of things, and generosity of spirit 
in that he understood the value of being uncertain, of fretting and 
getting going without a very clear map, and that he was always bowled 
over by the effect of it afterwards. Either way, it makes me feel 
better. If I look at the things that matter to me, if I consider 
myself growing older and being a teacher, what I would most like to 
go on doing is (a) fret and then (b) see things happily saved. That's 
one way of putting it, anyway. To close this, what I find attractive 
about the dogme idea is that the people involved decided to go out, 
away from a teaching discipline to somewhere else, to then get back 
again and re-explain the teaching. I can see how the film making 
ideas were particularly apt for this, but I reckon that it could have 
come from many places. It makes so much sense to look out, and there 
are so many fantastic things going on out there, why close the 
windows and be miserable? 


One last thing. Rosemary asked me if I'd do a write-up on your 
Thursday workshop/talk for the EIM formació newsletter. Is there 
anything you'd like me to say or not say, or any general suggestions? 
I planned to briefly summarise things (sounds ominous, doesn't it?) 
and put the dogme e-mail address in there in big letters so that 
people could go look for themselves. 

(Barnaby - now that I actually read this, I am amazed how totally it 
captures the spirit of the dogme classsroom, in fact I started 
forgetting it was about music at all. As for the summary - yes, by 
all means - a brief summary and the address - feel free to quote bits 
and pieces form the site, but in fairness attribute them)



	


	Group: dogme
	Message: 497
	From: Luke Meddings
	Date: Di Feb 06, 2001 11:00 

	Subject: Re: from Barnaby


	Hi Barnaby

This is great - interestingly, it explicitly hands over responsibility for starting to play (in our students' case in London, it would be speaking) to the participants. They've come halfway across the world to speak English! But 'setting up an activity' isn't what's going to make them feel relaxed enough to do it. The other issue here is that the musicians would have had some self-confidence to go to the workshop - whereas many of our students start out with real confidence problems. It also emphasises the relevance of this approach to what is deadeningly called personal development - ie how to go on enjoying teaching.

Luke



*********** REPLY SEPARATOR ***********

On 2/5/2001 at 10:38 PM sthornbury@w... wrote:

>Barnaby asked me to post this message for him, as he's having trouble 
>getting on to the group (anybody else having trouble???) (Barnaby, 
>I've taken out all the formatting - I hope you don't mind, but the 
>program gets flustered by italcis and things; I've also kept 
>your "personalised" messages in, because this is the way I first read 
>your message, and it would not be very dogme to edit it!! No, 
>seriously, it's the personal that makes this group work. Anyway, 
>welcome on board)
>
>Scott, 
>This is by way of a contribution to D; I've lurked a couple of times, 
>as you invited us to do (Escola d'Idiomes, Thursday 25th), and it was 
>nice to read bits and pieces of people's letters to one another on 
>the site. What I have to share here is an extract from a conversation 
>between two musicians, the guitarist Derek Bailey and the (late) 
>drummer/teacher John Stevens. They once worked together, practising, 
>writing, teaching, and the extract below comes from a book written by 
>Bailey in 1975 and first published in 1980, called Improvisation - 
>its Nature and Practice in Music (now Da Capo Press). It's Part Six: 
>Classroom Improvisation, where Stevens describes the free jazz music 
>workshops that he was setting up in London. The date is 1960-
>something, but anyway:
>
>When I go out to do a workshop, though I've been doing it for a long 
>time, as I approach the place there is no real confidence in me about 
>what is going to happen. I always have the same sort of feeling. I 
>can never take it for granted. And walking into the room I'm always 
>apprehensive. And sometimes I wonder "What am I doing? I'm still 
>doing this and worrying about it" And there was one period recently 
>which, because of other problems, was particularly hard. And as I 
>travelled towards the place I would think: "I'll have to give this 
>up. I just don't have that sort of energy any more." Then I would get 
>there, walk into the room, and there would be about 15 people in 
>there all playing their arses off - great! The impact was just 
>beautiful. And they, the `pupils´, got me there during that time. 
>Then it was easy. The energy came from them.
>
>What's interesting, one of the things that I see as important, is 
>this: I've had to try and avoid a situation where they relied on me 
>to come in and set the whole thing up. I made a rule: I said to 
>them "You're coming here because you're supposed to want to play. 
>This is a room in which you can play, so, as soon as you get in this 
>room you are going to prove you want to play by getting on and 
>playing. If you don't want to do that, none of what I'm doing here 
>makes any sense whatsoever. If there are four or two or even if you 
>are the first to arrive, as soon as you get here - start playing. And 
>if someone comes who's new to the class then it's the responsibility 
>of the people who are experienced in the class to invite the newcomer 
>to play. In a sense, that is what it is about."
>
>
>There are nice measures here of both generosity of spirit and 
>toughness. Toughness in that I imagine Stevens was actually working 
>very hard, which is in the nature of things, and generosity of spirit 
>in that he understood the value of being uncertain, of fretting and 
>getting going without a very clear map, and that he was always bowled 
>over by the effect of it afterwards. Either way, it makes me feel 
>better. If I look at the things that matter to me, if I consider 
>myself growing older and being a teacher, what I would most like to 
>go on doing is (a) fret and then (b) see things happily saved. That's 
>one way of putting it, anyway. To close this, what I find attractive 
>about the dogme idea is that the people involved decided to go out, 
>away from a teaching discipline to somewhere else, to then get back 
>again and re-explain the teaching. I can see how the film making 
>ideas were particularly apt for this, but I reckon that it could have 
>come from many places. It makes so much sense to look out, and there 
>are so many fantastic things going on out there, why close the 
>windows and be miserable? 
>
>
>One last thing. Rosemary asked me if I'd do a write-up on your 
>Thursday workshop/talk for the EIM formació newsletter. Is there 
>anything you'd like me to say or not say, or any general suggestions? 
>I planned to briefly summarise things (sounds ominous, doesn't it?) 
>and put the dogme e-mail address in there in big letters so that 
>people could go look for themselves. 
>
>(Barnaby - now that I actually read this, I am amazed how totally it 
>captures the spirit of the dogme classsroom, in fact I started 
>forgetting it was about music at all. As for the summary - yes, by 
>all means - a brief summary and the address - feel free to quote bits 
>and pieces form the site, but in fairness attribute them)
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 498
	From: Luke Meddings
	Date: Di Feb 06, 2001 11:06 

	Subject: role play


	Where do we stand on role play?

Going back to the last e-mail, the powerful idea of putting yourself in the shoes of the participants and their hopes for a class or course, I wonder whether being asked to play the part of deputy manager of a small chemicals plant with a bad leak while using the present continuous is anyone's idea of fun. Or anybody's idea of worthwhile pedagogogy.

Anyone prepared to defend role play? Do so in the role of a dedicated but not hugely well-paid ELT professional probably somewhere between the ages of 30 and 60, using the past perfect wherever possible. 

Luke



	


	Group: dogme
	Message: 499
	From: Tom Walton
	Date: Di Feb 06, 2001 11:44 

	Subject: RE: role play


	Luke, I'd suggest that the imperative (like "Duck, everyone!") - rather than
the present continuous - would be better for that one ;-)!

Seriously, though, while "role play" can sometimes seem really dumb, I do
think there is something to be said for using case studies, particularly for
business students (who I teach). Now that probably needs a couple of pages
of information... Does that mean it can't be a dogme class? (I don't reckon
it necessarily breaks more than two of Scott's Vows).

Tom

-----Mensaje original-----
De: Luke Meddings <luke@l...>
Para: dogme@yahoogroups.com <dogme@yahoogroups.com>
Fecha: martes, 06 de febrero de 2001 12:32
Asunto: [dogme] role play


>
>Where do we stand on role play?
>
>Going back to the last e-mail, the powerful idea of putting yourself in the
shoes of the participants and their hopes for a class or course, I wonder
whether being asked to play the part of deputy manager of a small chemicals
plant with a bad leak while using the present continuous is anyone's idea of
fun. Or anybody's idea of worthwhile pedagogogy.
>
>Anyone prepared to defend role play? Do so in the role of a dedicated but
not hugely well-paid ELT professional probably somewhere between the ages of
30 and 60, using the past perfect wherever possible.
>
>Luke
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 500
	From: Ruth Wajnryb
	Date: Di Feb 06, 2001 7:52 

	Subject: Re: Digest Number 161

	


	*******



	

	




	Group: dogme
	Message: 500
	From: Ruth Wajnryb
	Date: Di Feb 06, 2001 7:52 

	Subject: Re: Digest Number 161


	Luke
Take your point - but when you condemn roleplay (is that what you're wanting
to do?) in fact you are throwing out the baby (roleplay) with the bathwater
(`do it in the present prefect tense'). Surely, it's the prescriptiveness
of enforcing a particular language form that turns this exercise into the
ridiculous. I can't think of any activity, no matter how pleasurable
intrinsically, that would survive having to happen in a particular tense!

Ruth




-----Original Message-----
From: dogme@yahoogroups.com <dogme@yahoogroups.com>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: Wednesday, 7 February 2001 0:01
Subject: [dogme] Digest Number 161



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
------------------------------------------------------------------------

There are 4 messages in this issue.

Topics in this digest:

1. from Barnaby
From: sthornbury@w...
2. Re: from Barnaby
From: "Luke Meddings" <luke@l...>
3. role play
From: "Luke Meddings" <luke@l...>
4. RE: role play
From: "Tom Walton" <twalton@i...>


________________________________________________________________________
________________________________________________________________________

Message: 1
Date: Mon, 05 Feb 2001 22:38:20 -0000
From: sthornbury@w...
Subject: from Barnaby

Barnaby asked me to post this message for him, as he's having trouble
getting on to the group (anybody else having trouble???) (Barnaby,
I've taken out all the formatting - I hope you don't mind, but the
program gets flustered by italcis and things; I've also kept
your "personalised" messages in, because this is the way I first read
your message, and it would not be very dogme to edit it!! No,
seriously, it's the personal that makes this group work. Anyway,
welcome on board)

Scott,
This is by way of a contribution to D; I've lurked a couple of times,
as you invited us to do (Escola d'Idiomes, Thursday 25th), and it was
nice to read bits and pieces of people's letters to one another on
the site. What I have to share here is an extract from a conversation
between two musicians, the guitarist Derek Bailey and the (late)
drummer/teacher John Stevens. They once worked together, practising,
writing, teaching, and the extract below comes from a book written by
Bailey in 1975 and first published in 1980, called Improvisation -
its Nature and Practice in Music (now Da Capo Press). It's Part Six:
Classroom Improvisation, where Stevens describes the free jazz music
workshops that he was setting up in London. The date is 1960-
something, but anyway:

When I go out to do a workshop, though I've been doing it for a long
time, as I approach the place there is no real confidence in me about
what is going to happen. I always have the same sort of feeling. I
can never take it for granted. And walking into the room I'm always
apprehensive. And sometimes I wonder "What am I doing? I'm still
doing this and worrying about it" And there was one period recently
which, because of other problems, was particularly hard. And as I
travelled towards the place I would think: "I'll have to give this
up. I just don't have that sort of energy any more." Then I would get
there, walk into the room, and there would be about 15 people in
there all playing their arses off - great! The impact was just
beautiful. And they, the `pupils´, got me there during that time.
Then it was easy. The energy came from them.

What's interesting, one of the things that I see as important, is
this: I've had to try and avoid a situation where they relied on me
to come in and set the whole thing up. I made a rule: I said to
them "You're coming here because you're supposed to want to play.
This is a room in which you can play, so, as soon as you get in this
room you are going to prove you want to play by getting on and
playing. If you don't want to do that, none of what I'm doing here
makes any sense whatsoever. If there are four or two or even if you
are the first to arrive, as soon as you get here - start playing. And
if someone comes who's new to the class then it's the responsibility
of the people who are experienced in the class to invite the newcomer
to play. In a sense, that is what it is about."


There are nice measures here of both generosity of spirit and
toughness. Toughness in that I imagine Stevens was actually working
very hard, which is in the nature of things, and generosity of spirit
in that he understood the value of being uncertain, of fretting and
getting going without a very clear map, and that he was always bowled
over by the effect of it afterwards. Either way, it makes me feel
better. If I look at the things that matter to me, if I consider
myself growing older and being a teacher, what I would most like to
go on doing is (a) fret and then (b) see things happily saved. That's
one way of putting it, anyway. To close this, what I find attractive
about the dogme idea is that the people involved decided to go out,
away from a teaching discipline to somewhere else, to then get back
again and re-explain the teaching. I can see how the film making
ideas were particularly apt for this, but I reckon that it could have
come from many places. It makes so much sense to look out, and there
are so many fantastic things going on out there, why close the
windows and be miserable?


One last thing. Rosemary asked me if I'd do a write-up on your
Thursday workshop/talk for the EIM formació newsletter. Is there
anything you'd like me to say or not say, or any general suggestions?
I planned to briefly summarise things (sounds ominous, doesn't it?)
and put the dogme e-mail address in there in big letters so that
people could go look for themselves.

(Barnaby - now that I actually read this, I am amazed how totally it
captures the spirit of the dogme classsroom, in fact I started
forgetting it was about music at all. As for the summary - yes, by
all means - a brief summary and the address - feel free to quote bits
and pieces form the site, but in fairness attribute them)



________________________________________________________________________
________________________________________________________________________

Message: 2
Date: Tue, 06 Feb 2001 11:00:51 +0000
From: "Luke Meddings" <luke@l...>
Subject: Re: from Barnaby


Hi Barnaby

This is great - interestingly, it explicitly hands over responsibility for
starting to play (in our students' case in London, it would be speaking) to
the participants. They've come halfway across the world to speak English!
But 'setting up an activity' isn't what's going to make them feel relaxed
enough to do it. The other issue here is that the musicians would have had
some self-confidence to go to the workshop - whereas many of our students
start out with real confidence problems. It also emphasises the relevance of
this approach to what is deadeningly called personal development - ie how to
go on enjoying teaching.

Luke



*********** REPLY SEPARATOR ***********

On 2/5/2001 at 10:38 PM sthornbury@w... wrote:

>Barnaby asked me to post this message for him, as he's having trouble
>getting on to the group (anybody else having trouble???) (Barnaby,
>I've taken out all the formatting - I hope you don't mind, but the
>program gets flustered by italcis and things; I've also kept
>your "personalised" messages in, because this is the way I first read
>your message, and it would not be very dogme to edit it!! No,
>seriously, it's the personal that makes this group work. Anyway,
>welcome on board)
>
>Scott,
>This is by way of a contribution to D; I've lurked a couple of times,
>as you invited us to do (Escola d'Idiomes, Thursday 25th), and it was
>nice to read bits and pieces of people's letters to one another on
>the site. What I have to share here is an extract from a conversation
>between two musicians, the guitarist Derek Bailey and the (late)
>drummer/teacher John Stevens. They once worked together, practising,
>writing, teaching, and the extract below comes from a book written by
>Bailey in 1975 and first published in 1980, called Improvisation -
>its Nature and Practice in Music (now Da Capo Press). It's Part Six:
>Classroom Improvisation, where Stevens describes the free jazz music
>workshops that he was setting up in London. The date is 1960-
>something, but anyway:
>
>When I go out to do a workshop, though I've been doing it for a long
>time, as I approach the place there is no real confidence in me about
>what is going to happen. I always have the same sort of feeling. I
>can never take it for granted. And walking into the room I'm always
>apprehensive. And sometimes I wonder "What am I doing? I'm still
>doing this and worrying about it" And there was one period recently
>which, because of other problems, was particularly hard. And as I
>travelled towards the place I would think: "I'll have to give this
>up. I just don't have that sort of energy any more." Then I would get
>there, walk into the room, and there would be about 15 people in
>there all playing their arses off - great! The impact was just
>beautiful. And they, the `pupils´, got me there during that time.
>Then it was easy. The energy came from them.
>
>What's interesting, one of the things that I see as important, is
>this: I've had to try and avoid a situation where they relied on me
>to come in and set the whole thing up. I made a rule: I said to
>them "You're coming here because you're supposed to want to play.
>This is a room in which you can play, so, as soon as you get in this
>room you are going to prove you want to play by getting on and
>playing. If you don't want to do that, none of what I'm doing here
>makes any sense whatsoever. If there are four or two or even if you
>are the first to arrive, as soon as you get here - start playing. And
>if someone comes who's new to the class then it's the responsibility
>of the people who are experienced in the class to invite the newcomer
>to play. In a sense, that is what it is about."
>
>
>There are nice measures here of both generosity of spirit and
>toughness. Toughness in that I imagine Stevens was actually working
>very hard, which is in the nature of things, and generosity of spirit
>in that he understood the value of being uncertain, of fretting and
>getting going without a very clear map, and that he was always bowled
>over by the effect of it afterwards. Either way, it makes me feel
>better. If I look at the things that matter to me, if I consider
>myself growing older and being a teacher, what I would most like to
>go on doing is (a) fret and then (b) see things happily saved. That's
>one way of putting it, anyway. To close this, what I find attractive
>about the dogme idea is that the people involved decided to go out,
>away from a teaching discipline to somewhere else, to then get back
>again and re-explain the teaching. I can see how the film making
>ideas were particularly apt for this, but I reckon that it could have
>come from many places. It makes so much sense to look out, and there
>are so many fantastic things going on out there, why close the
>windows and be miserable?
>
>
>One last thing. Rosemary asked me if I'd do a write-up on your
>Thursday workshop/talk for the EIM formació newsletter. Is there
>anything you'd like me to say or not say, or any general suggestions?
>I planned to briefly summarise things (sounds ominous, doesn't it?)
>and put the dogme e-mail address in there in big letters so that
>people could go look for themselves.
>
>(Barnaby - now that I actually read this, I am amazed how totally it
>captures the spirit of the dogme classsroom, in fact I started
>forgetting it was about music at all. As for the summary - yes, by
>all means - a brief summary and the address - feel free to quote bits
>and pieces form the site, but in fairness attribute them)
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com




________________________________________________________________________
________________________________________________________________________

Message: 3
Date: Tue, 06 Feb 2001 11:06:34 +0000
From: "Luke Meddings" <luke@l...>
Subject: role play


Where do we stand on role play?

Going back to the last e-mail, the powerful idea of putting yourself in the
shoes of the participants and their hopes for a class or course, I wonder
whether being asked to play the part of deputy manager of a small chemicals
plant with a bad leak while using the present continuous is anyone's idea of
fun. Or anybody's idea of worthwhile pedagogogy.

Anyone prepared to defend role play? Do so in the role of a dedicated but
not hugely well-paid ELT professional probably somewhere between the ages of
30 and 60, using the past perfect wherever possible.

Luke




________________________________________________________________________
________________________________________________________________________

Message: 4
Date: Tue, 6 Feb 2001 12:44:12 +0100
From: "Tom Walton" <twalton@i...>
Subject: RE: role play

Luke, I'd suggest that the imperative (like "Duck, everyone!") - rather than
the present continuous - would be better for that one ;-)!

Seriously, though, while "role play" can sometimes seem really dumb, I do
think there is something to be said for using case studies, particularly for
business students (who I teach). Now that probably needs a couple of pages
of information... Does that mean it can't be a dogme class? (I don't reckon
it necessarily breaks more than two of Scott's Vows).

Tom

-----Mensaje original-----
De: Luke Meddings <luke@l...>
Para: dogme@yahoogroups.com <dogme@yahoogroups.com>
Fecha: martes, 06 de febrero de 2001 12:32
Asunto: [dogme] role play


>
>Where do we stand on role play?
>
>Going back to the last e-mail, the powerful idea of putting yourself in the
shoes of the participants and their hopes for a class or course, I wonder
whether being asked to play the part of deputy manager of a small chemicals
plant with a bad leak while using the present continuous is anyone's idea of
fun. Or anybody's idea of worthwhile pedagogogy.
>
>Anyone prepared to defend role play? Do so in the role of a dedicated but
not hugely well-paid ELT professional probably somewhere between the ages of
30 and 60, using the past perfect wherever possible.
>
>Luke
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



________________________________________________________________________
________________________________________________________________________



	


	Group: dogme
	Message: 501
	From: Luke Meddings
	Date: Mi Feb 07, 2001 11:05 

	Subject: Re: Digest Number 161


	Hi Ruth

I was genuinely asking what people thought, so thanks - I agree about babies and bathwater, and maybe the point is as you suggest to avoid programming a type of language use into any speaking 'activity' - especially as this is the best way of ensuring that students don't use it. The fault here is not with the students, or the frustrated teacher, but with the methodology. 

I suppose my suspicion of role plays goes back to the dogme idea that everyone can chat, if encouraged to do so in the right atmosphere, but that not everyone can 'act' with much enthusiasm, or 'debate' with much wit. 

I've done a few 'role plays' which were more like drills - in 1-1 (I don't just teach 1-1 incidentally but am now more than before) lessons, preparing someone to call a parcel delivery company etc. 

All the best

Luke



*********** REPLY SEPARATOR ***********

On 2/7/2001 at 6:52 AM Ruth Wajnryb wrote:

>Luke
>Take your point - but when you condemn roleplay (is that what you're wanting
>to do?) in fact you are throwing out the baby (roleplay) with the bathwater
>(`do it in the present prefect tense'). Surely, it's the prescriptiveness
>of enforcing a particular language form that turns this exercise into the
>ridiculous. I can't think of any activity, no matter how pleasurable
>intrinsically, that would survive having to happen in a particular tense!
>
>Ruth
>
>
>
>
>-----Original Message-----
>From: dogme@yahoogroups.com <dogme@yahoogroups.com>
>To: dogme@yahoogroups.com <dogme@yahoogroups.com>
>Date: Wednesday, 7 February 2001 0:01
>Subject: [dogme] Digest Number 161
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There are 4 messages in this issue.
>
>Topics in this digest:
>
> 1. from Barnaby
> From: sthornbury@w...
> 2. Re: from Barnaby
> From: "Luke Meddings" <luke@l...>
> 3. role play
> From: "Luke Meddings" <luke@l...>
> 4. RE: role play
> From: "Tom Walton" <twalton@i...>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Mon, 05 Feb 2001 22:38:20 -0000
> From: sthornbury@w...
>Subject: from Barnaby
>
>Barnaby asked me to post this message for him, as he's having trouble
>getting on to the group (anybody else having trouble???) (Barnaby,
>I've taken out all the formatting - I hope you don't mind, but the
>program gets flustered by italcis and things; I've also kept
>your "personalised" messages in, because this is the way I first read
>your message, and it would not be very dogme to edit it!! No,
>seriously, it's the personal that makes this group work. Anyway,
>welcome on board)
>
>Scott,
>This is by way of a contribution to D; I've lurked a couple of times,
>as you invited us to do (Escola d'Idiomes, Thursday 25th), and it was
>nice to read bits and pieces of people's letters to one another on
>the site. What I have to share here is an extract from a conversation
>between two musicians, the guitarist Derek Bailey and the (late)
>drummer/teacher John Stevens. They once worked together, practising,
>writing, teaching, and the extract below comes from a book written by
>Bailey in 1975 and first published in 1980, called Improvisation -
>its Nature and Practice in Music (now Da Capo Press). It's Part Six:
>Classroom Improvisation, where Stevens describes the free jazz music
>workshops that he was setting up in London. The date is 1960-
>something, but anyway:
>
>When I go out to do a workshop, though I've been doing it for a long
>time, as I approach the place there is no real confidence in me about
>what is going to happen. I always have the same sort of feeling. I
>can never take it for granted. And walking into the room I'm always
>apprehensive. And sometimes I wonder "What am I doing? I'm still
>doing this and worrying about it" And there was one period recently
>which, because of other problems, was particularly hard. And as I
>travelled towards the place I would think: "I'll have to give this
>up. I just don't have that sort of energy any more." Then I would get
>there, walk into the room, and there would be about 15 people in
>there all playing their arses off - great! The impact was just
>beautiful. And they, the `pupils, got me there during that time.
>Then it was easy. The energy came from them.
>
>What's interesting, one of the things that I see as important, is
>this: I've had to try and avoid a situation where they relied on me
>to come in and set the whole thing up. I made a rule: I said to
>them "You're coming here because you're supposed to want to play.
>This is a room in which you can play, so, as soon as you get in this
>room you are going to prove you want to play by getting on and
>playing. If you don't want to do that, none of what I'm doing here
>makes any sense whatsoever. If there are four or two or even if you
>are the first to arrive, as soon as you get here - start playing. And
>if someone comes who's new to the class then it's the responsibility
>of the people who are experienced in the class to invite the newcomer
>to play. In a sense, that is what it is about."
>
>
>There are nice measures here of both generosity of spirit and
>toughness. Toughness in that I imagine Stevens was actually working
>very hard, which is in the nature of things, and generosity of spirit
>in that he understood the value of being uncertain, of fretting and
>getting going without a very clear map, and that he was always bowled
>over by the effect of it afterwards. Either way, it makes me feel
>better. If I look at the things that matter to me, if I consider
>myself growing older and being a teacher, what I would most like to
>go on doing is (a) fret and then (b) see things happily saved. That's
>one way of putting it, anyway. To close this, what I find attractive
>about the dogme idea is that the people involved decided to go out,
>away from a teaching discipline to somewhere else, to then get back
>again and re-explain the teaching. I can see how the film making
>ideas were particularly apt for this, but I reckon that it could have
>come from many places. It makes so much sense to look out, and there
>are so many fantastic things going on out there, why close the
>windows and be miserable?
>
>
>One last thing. Rosemary asked me if I'd do a write-up on your
>Thursday workshop/talk for the EIM formaci newsletter. Is there
>anything you'd like me to say or not say, or any general suggestions?
>I planned to briefly summarise things (sounds ominous, doesn't it?)
>and put the dogme e-mail address in there in big letters so that
>people could go look for themselves.
>
>(Barnaby - now that I actually read this, I am amazed how totally it
>captures the spirit of the dogme classsroom, in fact I started
>forgetting it was about music at all. As for the summary - yes, by
>all means - a brief summary and the address - feel free to quote bits
>and pieces form the site, but in fairness attribute them)
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 2
> Date: Tue, 06 Feb 2001 11:00:51 +0000
> From: "Luke Meddings" <luke@l...>
>Subject: Re: from Barnaby
>
>
>Hi Barnaby
>
>This is great - interestingly, it explicitly hands over responsibility for
>starting to play (in our students' case in London, it would be speaking) to
>the participants. They've come halfway across the world to speak English!
>But 'setting up an activity' isn't what's going to make them feel relaxed
>enough to do it. The other issue here is that the musicians would have had
>some self-confidence to go to the workshop - whereas many of our students
>start out with real confidence problems. It also emphasises the relevance of
>this approach to what is deadeningly called personal development - ie how to
>go on enjoying teaching.
>
>Luke
>
>
>
>*********** REPLY SEPARATOR ***********
>
>On 2/5/2001 at 10:38 PM sthornbury@w... wrote:
>
>>Barnaby asked me to post this message for him, as he's having trouble
>>getting on to the group (anybody else having trouble???) (Barnaby,
>>I've taken out all the formatting - I hope you don't mind, but the
>>program gets flustered by italcis and things; I've also kept
>>your "personalised" messages in, because this is the way I first read
>>your message, and it would not be very dogme to edit it!! No,
>>seriously, it's the personal that makes this group work. Anyway,
>>welcome on board)
>>
>>Scott,
>>This is by way of a contribution to D; I've lurked a couple of times,
>>as you invited us to do (Escola d'Idiomes, Thursday 25th), and it was
>>nice to read bits and pieces of people's letters to one another on
>>the site. What I have to share here is an extract from a conversation
>>between two musicians, the guitarist Derek Bailey and the (late)
>>drummer/teacher John Stevens. They once worked together, practising,
>>writing, teaching, and the extract below comes from a book written by
>>Bailey in 1975 and first published in 1980, called Improvisation -
>>its Nature and Practice in Music (now Da Capo Press). It's Part Six:
>>Classroom Improvisation, where Stevens describes the free jazz music
>>workshops that he was setting up in London. The date is 1960-
>>something, but anyway:
>>
>>When I go out to do a workshop, though I've been doing it for a long
>>time, as I approach the place there is no real confidence in me about
>>what is going to happen. I always have the same sort of feeling. I
>>can never take it for granted. And walking into the room I'm always
>>apprehensive. And sometimes I wonder "What am I doing? I'm still
>>doing this and worrying about it" And there was one period recently
>>which, because of other problems, was particularly hard. And as I
>>travelled towards the place I would think: "I'll have to give this
>>up. I just don't have that sort of energy any more." Then I would get
>>there, walk into the room, and there would be about 15 people in
>>there all playing their arses off - great! The impact was just
>>beautiful. And they, the `pupils, got me there during that time.
>>Then it was easy. The energy came from them.
>>
>>What's interesting, one of the things that I see as important, is
>>this: I've had to try and avoid a situation where they relied on me
>>to come in and set the whole thing up. I made a rule: I said to
>>them "You're coming here because you're supposed to want to play.
>>This is a room in which you can play, so, as soon as you get in this
>>room you are going to prove you want to play by getting on and
>>playing. If you don't want to do that, none of what I'm doing here
>>makes any sense whatsoever. If there are four or two or even if you
>>are the first to arrive, as soon as you get here - start playing. And
>>if someone comes who's new to the class then it's the responsibility
>>of the people who are experienced in the class to invite the newcomer
>>to play. In a sense, that is what it is about."
>>
>>
>>There are nice measures here of both generosity of spirit and
>>toughness. Toughness in that I imagine Stevens was actually working
>>very hard, which is in the nature of things, and generosity of spirit
>>in that he understood the value of being uncertain, of fretting and
>>getting going without a very clear map, and that he was always bowled
>>over by the effect of it afterwards. Either way, it makes me feel
>>better. If I look at the things that matter to me, if I consider
>>myself growing older and being a teacher, what I would most like to
>>go on doing is (a) fret and then (b) see things happily saved. That's
>>one way of putting it, anyway. To close this, what I find attractive
>>about the dogme idea is that the people involved decided to go out,
>>away from a teaching discipline to somewhere else, to then get back
>>again and re-explain the teaching. I can see how the film making
>>ideas were particularly apt for this, but I reckon that it could have
>>come from many places. It makes so much sense to look out, and there
>>are so many fantastic things going on out there, why close the
>>windows and be miserable?
>>
>>
>>One last thing. Rosemary asked me if I'd do a write-up on your
>>Thursday workshop/talk for the EIM formaci newsletter. Is there
>>anything you'd like me to say or not say, or any general suggestions?
>>I planned to briefly summarise things (sounds ominous, doesn't it?)
>>and put the dogme e-mail address in there in big letters so that
>>people could go look for themselves.
>>
>>(Barnaby - now that I actually read this, I am amazed how totally it
>>captures the spirit of the dogme classsroom, in fact I started
>>forgetting it was about music at all. As for the summary - yes, by
>>all means - a brief summary and the address - feel free to quote bits
>>and pieces form the site, but in fairness attribute them)
>>
>>
>>
>>To Post a message, send it to: dogme@eGroups.com
>>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 3
> Date: Tue, 06 Feb 2001 11:06:34 +0000
> From: "Luke Meddings" <luke@l...>
>Subject: role play
>
>
>Where do we stand on role play?
>
>Going back to the last e-mail, the powerful idea of putting yourself in the
>shoes of the participants and their hopes for a class or course, I wonder
>whether being asked to play the part of deputy manager of a small chemicals
>plant with a bad leak while using the present continuous is anyone's idea of
>fun. Or anybody's idea of worthwhile pedagogogy.
>
>Anyone prepared to defend role play? Do so in the role of a dedicated but
>not hugely well-paid ELT professional probably somewhere between the ages of
>30 and 60, using the past perfect wherever possible.
>
>Luke
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 4
> Date: Tue, 6 Feb 2001 12:44:12 +0100
> From: "Tom Walton" <twalton@i...>
>Subject: RE: role play
>
>Luke, I'd suggest that the imperative (like "Duck, everyone!") - rather than
>the present continuous - would be better for that one ;-)!
>
>Seriously, though, while "role play" can sometimes seem really dumb, I do
>think there is something to be said for using case studies, particularly for
>business students (who I teach). Now that probably needs a couple of pages
>of information... Does that mean it can't be a dogme class? (I don't reckon
>it necessarily breaks more than two of Scott's Vows).
>
>Tom
>
>-----Mensaje original-----
>De: Luke Meddings <luke@l...>
>Para: dogme@yahoogroups.com <dogme@yahoogroups.com>
>Fecha: martes, 06 de febrero de 2001 12:32
>Asunto: [dogme] role play
>
>
>>
>>Where do we stand on role play?
>>
>>Going back to the last e-mail, the powerful idea of putting yourself in the
>shoes of the participants and their hopes for a class or course, I wonder
>whether being asked to play the part of deputy manager of a small chemicals
>plant with a bad leak while using the present continuous is anyone's idea of
>fun. Or anybody's idea of worthwhile pedagogogy.
>>
>>Anyone prepared to defend role play? Do so in the role of a dedicated but
>not hugely well-paid ELT professional probably somewhere between the ages of
>30 and 60, using the past perfect wherever possible.
>>
>>Luke
>>
>>
>>
>>
>>To Post a message, send it to: dogme@eGroups.com
>>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


	


	Group: dogme
	Message: 502
	From: Jeremy Harmer
	Date: Mi Feb 07, 2001 2:54 

	Subject: All that jazz


	My favourite jazz experience - which sort of cuts across Dogme rules, I
think - is of a band called The Mad Hatters which is run by an ex-parent at
a secondary school here in Cambridge. When kids first join, they get music
to play from, so they can just play the tunes from the notes in front of
them - Take the A Train, all that kind of stuff. Later, instead of notes, he
just gives them chord sequences so they can start to improvise, and later
still some of them just start the tune and improvise with no 'materials' at
all.

BUT - and here's where it's quite an interesting analogy, for me - some kids
prefer to stay with the notes, and just play the tune. They may be good
musicians/players, in other words (and they probably play a storm in
orchestras), but they just don't want to improvise, or can't make that jump.
They leave it to their colleagues when the improvisation patches start. And
it's those improvisers, presumably, who are the 'good' Dogme students??? So
what are the others?

Jeremy



	


	Group: dogme
	Message: 503
	From: Tom Walton
	Date: Mi Feb 07, 2001 3:50 

	Subject: RE: All that jazz


	Maybe the answer to that, Jeremy, is that we should have dogme-days and
non-dogme days, so that we cater for all and don't force a (what?) style (or
method?) on to people that that style doesn't really suit.

Or should we just be content to bring aspects of dogme into our classrooms,
on the days and situations where it naturally suits? Personally, I'd rather
do that (and I conceitedly like to think that I do) than be
straight-jacketed by a single approach to teaching.

Tom

-----Mensaje original-----
De: Jeremy Harmer <jeremy.harmer@b...>
Para: dogme@yahoogroups.com <dogme@yahoogroups.com>
Fecha: miércoles, 07 de febrero de 2001 17:04
Asunto: [dogme] All that jazz


>My favourite jazz experience - which sort of cuts across Dogme rules, I
>think - is of a band called The Mad Hatters which is run by an ex-parent at
>a secondary school here in Cambridge. When kids first join, they get music
>to play from, so they can just play the tunes from the notes in front of
>them - Take the A Train, all that kind of stuff. Later, instead of notes,
he
>just gives them chord sequences so they can start to improvise, and later
>still some of them just start the tune and improvise with no 'materials' at
>all.
>
>BUT - and here's where it's quite an interesting analogy, for me - some
kids
>prefer to stay with the notes, and just play the tune. They may be good
>musicians/players, in other words (and they probably play a storm in
>orchestras), but they just don't want to improvise, or can't make that
jump.
>They leave it to their colleagues when the improvisation patches start. And
>it's those improvisers, presumably, who are the 'good' Dogme students??? So
>what are the others?
>
>Jeremy
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 504
	From: kellogg59@h...
	Date: Mi Feb 14, 2001 5:00 

	Subject: Re: role play


	On role play. Yes, I'll defend it. I'll defend it because I think that 
situational authenticity is, for some students at least, just as 
important as interactional authenticity.
Interactional authenticity is the aspect of language that makes 
you want to keep talking; it's the sense that of real communication 
with real people. Of course that is critical to what we do. Of course 
it is different in kind from chants, or drills, or listen and repeat, 
and of course we can't get it from working with CD ROMS or videos or 
international coursebooks.
But Scott said all of that a year ago in his initial II article. 
Now our list is a year old, and I would like to see some discussion of 
situational authenticity; that is, making sure that the language people 
are learning is going to be useful to them outside the classroom. (This 
may be why some learners are requesting grammar, too....)
Learners are not learning languages to be students. From one point 
of view, the persona of a student which every learner must don is 
already a form of role play, and not the most fruitful form at that, 
when, as with Luke's student of not long ago, the learner is in fact 
flying earthquake relief airplanes and running an office and living 
his/her own life and a half and needs our language to do it.
There are two ways of dealing with the non-authentic aspect of 
this persona. One is to "remove the chip" as Scott says, and 
deconstruct the student persona by first, in an exemplary way, 
deconstructing one's own persona as a teacher (in subtle ways like 
sitting down, and in less subtle ways, like beginning classes with 
Catalan terms for bread substitutes....) But role play is another, and 
role play is in some ways a much more direct way of getting at the 
language learners need outside classrooms.
I think it's also necessary to "remove the chip" of role plays, 
though. That is, we don't want role plays to be a form of method 
acting. We want people to role play critically, demonstratively, 
thoughtfully. We want distance for reflection; we don't want learners 
to go into a trance. 
Let me suggest two ways of doing this. One is to make all role 
plays basically unscripted, or open-scripted, so that learners provide 
the bulk of the language. But the other is what Brecht calls the "A-
effect", the effect of alienation, of calmly and critically reflecting 
on a role as someone quite external to that role. This is the role play 
equivalent of learning strategies; of discussing learning with one's 
learners, of Woodward's "pushing and popping" (or loop input). We don't 
want learners to learn like actors. We want them to act like learners.

DK

PS--I really like Luke (?)'s remark on the fundamental cantankerousness 
of the dogme teacher; that if all the world began to teach dogme we 
would start going to class with materials under our arms. Very true, 
and very necessary.



	


	Group: dogme
	Message: 505
	From: kellogg59@h...
	Date: Fr Feb 16, 2001 1:04 

	Subject: Re: more on teacher `jizz''


	(Ruth: Your mailing only just caught up with me. As I told you, we are 
being subjected to the same kind of harrassment by the police and the 
immigration authorities that we had become so wearily accustomed to in 
China, so we have moved twice since you mailed it to me. Thanks!)

Penny Ur's plenary is a little odd, unless you read it as a study 
in irony. She posits a "t factor", that is, a propitious combination of 
personality factors which promote teaching. She cites as evidence a 
number of popular sayings, such as "born scientist" and "born engineer" 
which rather undermine than confirm it. She cites the study which Ruth 
found amusing; that inexperienced teachers believe in it and believe 
they have it, and experienced ones are far less sure. She then talks 
about three possible sources and constituent parts of teaching 
expertise, which clearly lie outside the "t factor", to wit, training, 
methodology, and experience. 
Experience is clearly the most important, but she calls it 
necessary but insufficient (she cites the indubitable existence of 
experienced but inept teachers, the ones with two years experience 
repeated ten times in lieu of twenty years experience).
The problem is that experience gives rise to a kind of economy of 
procedure derived from routinism; the development of automatized 
classroom routines. These save time and processing energy for teachers, 
just as they do for learners. Expertise ONLY develops when this extra 
time is spent on developing new, less automatized ways of teaching and 
adding them to repertoire (e.g., dogme). But many teachers simply 
pocket the extra time and run, using it for smoking, television 
watching, on-line trading, depression and burnout (not necessarily in 
that order).
Can we separate the wheat from the chaff, and predict which 
teachers will turn experience into expertise and which ones will turn 
it into more television time? (Yes, I know, this is starting to sound 
like the old Army dream of screening for most educable soldiers to do 
languages and sending the rest to do demining work!) Wierdly, Penny Ur 
says yes (but again saws off her own perch with the suggestion that the 
only real winnower is experience itself.)
So Penny Ur suggests a kind of taxonomy of traits which might be 
called "teaching aptitude traits", to help us spot the born teachers. 
All of them are undoubtedly neccessary, and of course none can be 
remotely said to be inborn ("motivation", "curiosity", "learner 
empathy", ....). In addition to all these, there are some personality 
predispositions of undefined nature which make up "t". What is the "t 
factor", then? Perhaps "t" is for trivial? 
Obviously, everything that was wrong with "language aptitude" is 
doubly wrong with teaching aptitude. It's a reification, an attempt to 
turn into a measurable quality something which is inherently nothing of 
the sort, not even one single thing of the sort. This may seem like a 
harmless bit of renaming fun, like positing the existence of God or 
phlogiston. But it isn't. If you posit a single quality like this, you 
are ruling out what I think the real key to teaching is: a compensatory 
performance which draws on different abilities in every single 
successful teacher.
Has anybody seen the movie Genghis Blues, heard Tuvan/ Mongolian 
throat singing, or read the Scientific American article of a few years 
ago on how to sing two notes at exactly the same time? I noticed during 
a performance of this in New York that Tuvan throat singers actually 
have DIFFERENT ways of producing this same effect: some use their 
tongue a lot, others seem to tuck it to the side, out of the way. We 
now know that this is true of pronunciation too; there isn't one way to 
produce a given vowel sound, and the charts that we have which claim 
that there is are directly contradicted by NMR research, and appear to 
tell us nothing except possibly how Daniel Jones pronounced his vowels 
seventy-five years ago.
Even phonology is compensatory; a same performance can have many 
different actual mechanisms employing completely different abilities. 
And teaching is controlled by a single factor?

DK

PS: 

Jeremy's remark on the Mad Hatters who had to follow the score is 
very similar to what I had in mind when I suggested "partially 
scripted" role plays; I agree with his implication that we need to 
provide crutches as well as wings.



	


	Group: dogme
	Message: 506
	From: sthornbury@w...
	Date: Fr Feb 16, 2001 7:51 

	Subject: role play again


	On role play: 15 years ago Michael Swan characterised 
coursebook “communication” as being of the type: “You are George 
– ask Mary what she does at Radio Rhubarb”, and added: “There 
are times when the same language practice can take place more 
interestingly and more directly if the students are simply asked to 
talk about themselves". 

On cantankerousness: I wouldn't like to think that dogme is JUST 
attitude. Paolo Freire may have been a marxist but he wasn't an 
iconoclast. And Sylvia BELIEVED in her maori kids.



	


	Group: dogme
	Message: 507
	From: Tom Walton
	Date: Fr Feb 16, 2001 8:44 

	Subject: RE: Re: more on teacher `jizz''


	The mention of Penny Ur's "three possible sources and constituent parts of
teaching expertise, which clearly lie outside the "t factor", to wit,
training, methodology, and experience" remind me of something I was once
taught about surviving in the wilds. That is, that survival in any emergency
situation depends on three things - knowledge, the equipment at your
disposal, and the will to survive; and that the will to survive is 95% of
the "secret" of survival.

Whatever the "t factor" is, likewise, I'd say it is probably equally 95% of
the secret of successful classes and successful teaching and teachers. You
can be an expert on your subject and have the best equipment in the world,
but if you haven't got... what?... I don't think you are going to "survive"
successfully in the classroom (by which I guess I mean you and your students
are all gonna be "dead"). And I'd say it's got something to do with
willingness - but I'm not sure of willingness to do what.

Tom

-----Mensaje original-----
De: kellogg59@h... <kellogg59@h...>
Para: dogme@yahoogroups.com <dogme@yahoogroups.com>
Fecha: viernes, 16 de febrero de 2001 3:14
Asunto: [dogme] Re: more on teacher `jizz'


>(Ruth: Your mailing only just caught up with me. As I told you, we are
>being subjected to the same kind of harrassment by the police and the
>immigration authorities that we had become so wearily accustomed to in
>China, so we have moved twice since you mailed it to me. Thanks!)
>
> Penny Ur's plenary is a little odd, unless you read it as a study
>in irony. She posits a "t factor", that is, a propitious combination of
>personality factors which promote teaching. She cites as evidence a
>number of popular sayings, such as "born scientist" and "born engineer"
>which rather undermine than confirm it. She cites the study which Ruth
>found amusing; that inexperienced teachers believe in it and believe
>they have it, and experienced ones are far less sure. She then talks
>about three possible sources and constituent parts of teaching
>expertise, which clearly lie outside the "t factor", to wit, training,
>methodology, and experience.
> Experience is clearly the most important, but she calls it
>necessary but insufficient (she cites the indubitable existence of
>experienced but inept teachers, the ones with two years experience
>repeated ten times in lieu of twenty years experience).
> The problem is that experience gives rise to a kind of economy of
>procedure derived from routinism; the development of automatized
>classroom routines. These save time and processing energy for teachers,
>just as they do for learners. Expertise ONLY develops when this extra
>time is spent on developing new, less automatized ways of teaching and
>adding them to repertoire (e.g., dogme). But many teachers simply
>pocket the extra time and run, using it for smoking, television
>watching, on-line trading, depression and burnout (not necessarily in
>that order).
> Can we separate the wheat from the chaff, and predict which
>teachers will turn experience into expertise and which ones will turn
>it into more television time? (Yes, I know, this is starting to sound
>like the old Army dream of screening for most educable soldiers to do
>languages and sending the rest to do demining work!) Wierdly, Penny Ur
>says yes (but again saws off her own perch with the suggestion that the
>only real winnower is experience itself.)
> So Penny Ur suggests a kind of taxonomy of traits which might be
>called "teaching aptitude traits", to help us spot the born teachers.
>All of them are undoubtedly neccessary, and of course none can be
>remotely said to be inborn ("motivation", "curiosity", "learner
>empathy", ....). In addition to all these, there are some personality
>predispositions of undefined nature which make up "t". What is the "t
>factor", then? Perhaps "t" is for trivial?
> Obviously, everything that was wrong with "language aptitude" is
>doubly wrong with teaching aptitude. It's a reification, an attempt to
>turn into a measurable quality something which is inherently nothing of
>the sort, not even one single thing of the sort. This may seem like a
>harmless bit of renaming fun, like positing the existence of God or
>phlogiston. But it isn't. If you posit a single quality like this, you
>are ruling out what I think the real key to teaching is: a compensatory
>performance which draws on different abilities in every single
>successful teacher.
> Has anybody seen the movie Genghis Blues, heard Tuvan/ Mongolian
>throat singing, or read the Scientific American article of a few years
>ago on how to sing two notes at exactly the same time? I noticed during
>a performance of this in New York that Tuvan throat singers actually
>have DIFFERENT ways of producing this same effect: some use their
>tongue a lot, others seem to tuck it to the side, out of the way. We
>now know that this is true of pronunciation too; there isn't one way to
>produce a given vowel sound, and the charts that we have which claim
>that there is are directly contradicted by NMR research, and appear to
>tell us nothing except possibly how Daniel Jones pronounced his vowels
>seventy-five years ago.
> Even phonology is compensatory; a same performance can have many
>different actual mechanisms employing completely different abilities.
>And teaching is controlled by a single factor?
>
>DK
>
>PS:
>
> Jeremy's remark on the Mad Hatters who had to follow the score is
>very similar to what I had in mind when I suggested "partially
>scripted" role plays; I agree with his implication that we need to
>provide crutches as well as wings.
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



	


	Group: dogme
	Message: 508
	From: kellogg59@h...
	Date: Fr Feb 16, 2001 6:31 

	Subject: Re: role play again


	"Interestingly" and "directly". I'm not exactly sure what these two 
terms mean. The first is terribly subjective; even when everybody is 
interested in talking about themselves, they are generally interested 
in talking about different selves. The second suggests that 
interactional authenticity is "direct" and situational authenticity is 
in some way indirect.
This is very true of children, who believe in the here and now and 
aren't too sure about the there and then. But it seems to me that the 
opposite holds true of, e.g., Luke's learner, the chap who's running 
earthquake relief flights to Bhuj. Situational authenticity is 
absolutely primary for these learners; they need to know the language 
for expressing maximum loadings under specific weather conditions, and 
not personal truths or recent experiences. They are only interested in 
the here and now to the extent that they help cope with the there and 
then. Luke was very successful at bringing the guy's occupational work 
into the classroom. But that isn't always possible; and role play can 
help.
Michael Swan is not opposed to role play. In this article, "The 
Coursebook: Bridge or Wall" he gives a great example of what I mean by 
"open scripted" dialogues (and also "A-effects"). The kids are doing 
some awful scripted crap about John and Sylvia meeting John's parents. 
With a little incitement from the teacher, the students had Sylvia 
announce that she was pregnant in the middle of tea and crumpets, and 
the class never looked back. In a sense, all "open scripting" is a 
built in "A-effect", because the part of the dialogue which the learner 
contributes is a standing back from and critical evaluation of the 
dialogue which the coursebook developer has started.
Ken Jones tries to distinguish between "role play" and simulation 
in the following way. He argues that "role play" involves the creation 
of character, while simulation requires that every learner remain him 
or herself in the simulated situation. He says that simulation is 
"reality of function in a simulated environment". 
I think that a lot of what he says is a distinction without any 
operational implications for the classroom (that is, a distinction 
without a difference). I also think that allowing learners to create 
characters is an interesting and useful "A-effect", particularly when 
we are teaching literature. Nevertheless, I do find it useful to think 
of "reality of function" as a way of realizing situational authenticity 
AND interactional authenticity. And I don't think dogme means you have 
to accept the classroom environment as the only one possible in which 
to develop discourse, or that physical displacement is the only way out 
of it. 
Of course, as a Marxist, I consider that "iconoclasm" is mere 
attitude, while Marxism is a coherent world view. (This is why I do not 
consider Freire, who dabbled in Catholicism, a true Marxist.) But the 
object of the attitude/world view is germane here. The specific 
content/context Luke gave was the attitude towards coursebooks. I think 
dogme does represent a coherent (classroom) world view, and that it 
can't be reduced to a set of commandments about coursebooks. It's an 
alternative world view, and in a situation where the prevailing 
orthodoxy was routinism without materials, we would champion materials 
that broke with routinism. 

DK



	


	Group: dogme
	Message: 509
	From: Ruth Wajnryb
	Date: Fr Feb 16, 2001 8:54 

	Subject: Re: Digest Number 165


	David
please elaborate on what you mean by `compensatory' here - thanks

and Scott, this word cantankerousness which has been a thread here for a
while. I associate `cantankerous' with mouldy old men (sorry) in hostels for
the homeless or whatever - what does it mean in relation to dogme?

Ruth


-----Original Message-----
From: dogme@yahoogroups.com <dogme@yahoogroups.com>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: Friday, 16 February 2001 22:03
Subject: [dogme] Digest Number 165



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
------------------------------------------------------------------------

There are 3 messages in this issue.

Topics in this digest:

1. Re: more on teacher `jizz'
From: kellogg59@h...
2. role play again
From: sthornbury@w...
3. RE: Re: more on teacher `jizz'
From: "Tom Walton" <twalton@i...>


________________________________________________________________________
________________________________________________________________________

Message: 1
Date: Fri, 16 Feb 2001 01:04:26 -0000
From: kellogg59@h...
Subject: Re: more on teacher `jizz'

(Ruth: Your mailing only just caught up with me. As I told you, we are
being subjected to the same kind of harrassment by the police and the
immigration authorities that we had become so wearily accustomed to in
China, so we have moved twice since you mailed it to me. Thanks!)

Penny Ur's plenary is a little odd, unless you read it as a study
in irony. She posits a "t factor", that is, a propitious combination of
personality factors which promote teaching. She cites as evidence a
number of popular sayings, such as "born scientist" and "born engineer"
which rather undermine than confirm it. She cites the study which Ruth
found amusing; that inexperienced teachers believe in it and believe
they have it, and experienced ones are far less sure. She then talks
about three possible sources and constituent parts of teaching
expertise, which clearly lie outside the "t factor", to wit, training,
methodology, and experience.
Experience is clearly the most important, but she calls it
necessary but insufficient (she cites the indubitable existence of
experienced but inept teachers, the ones with two years experience
repeated ten times in lieu of twenty years experience).
The problem is that experience gives rise to a kind of economy of
procedure derived from routinism; the development of automatized
classroom routines. These save time and processing energy for teachers,
just as they do for learners. Expertise ONLY develops when this extra
time is spent on developing new, less automatized ways of teaching and
adding them to repertoire (e.g., dogme). But many teachers simply
pocket the extra time and run, using it for smoking, television
watching, on-line trading, depression and burnout (not necessarily in
that order).
Can we separate the wheat from the chaff, and predict which
teachers will turn experience into expertise and which ones will turn
it into more television time? (Yes, I know, this is starting to sound
like the old Army dream of screening for most educable soldiers to do
languages and sending the rest to do demining work!) Wierdly, Penny Ur
says yes (but again saws off her own perch with the suggestion that the
only real winnower is experience itself.)
So Penny Ur suggests a kind of taxonomy of traits which might be
called "teaching aptitude traits", to help us spot the born teachers.
All of them are undoubtedly neccessary, and of course none can be
remotely said to be inborn ("motivation", "curiosity", "learner
empathy", ....). In addition to all these, there are some personality
predispositions of undefined nature which make up "t". What is the "t
factor", then? Perhaps "t" is for trivial?
Obviously, everything that was wrong with "language aptitude" is
doubly wrong with teaching aptitude. It's a reification, an attempt to
turn into a measurable quality something which is inherently nothing of
the sort, not even one single thing of the sort. This may seem like a
harmless bit of renaming fun, like positing the existence of God or
phlogiston. But it isn't. If you posit a single quality like this, you
are ruling out what I think the real key to teaching is: a compensatory
performance which draws on different abilities in every single
successful teacher.
Has anybody seen the movie Genghis Blues, heard Tuvan/ Mongolian
throat singing, or read the Scientific American article of a few years
ago on how to sing two notes at exactly the same time? I noticed during
a performance of this in New York that Tuvan throat singers actually
have DIFFERENT ways of producing this same effect: some use their
tongue a lot, others seem to tuck it to the side, out of the way. We
now know that this is true of pronunciation too; there isn't one way to
produce a given vowel sound, and the charts that we have which claim
that there is are directly contradicted by NMR research, and appear to
tell us nothing except possibly how Daniel Jones pronounced his vowels
seventy-five years ago.
Even phonology is compensatory; a same performance can have many
different actual mechanisms employing completely different abilities.
And teaching is controlled by a single factor?

DK

PS:

Jeremy's remark on the Mad Hatters who had to follow the score is
very similar to what I had in mind when I suggested "partially
scripted" role plays; I agree with his implication that we need to
provide crutches as well as wings.




________________________________________________________________________
________________________________________________________________________

Message: 2
Date: Fri, 16 Feb 2001 08:51:40 +0100
From: sthornbury@w...
Subject: role play again

On role play: 15 years ago Michael Swan characterised
coursebook “communication” as being of the type: “You are George
– ask Mary what she does at Radio Rhubarb”, and added: “There
are times when the same language practice can take place more
interestingly and more directly if the students are simply asked to
talk about themselves".

On cantankerousness: I wouldn't like to think that dogme is JUST
attitude. Paolo Freire may have been a marxist but he wasn't an
iconoclast. And Sylvia BELIEVED in her maori kids.


________________________________________________________________________
________________________________________________________________________

Message: 3
Date: Fri, 16 Feb 2001 09:44:07 +0100
From: "Tom Walton" <twalton@i...>
Subject: RE: Re: more on teacher `jizz'

The mention of Penny Ur's "three possible sources and constituent parts of
teaching expertise, which clearly lie outside the "t factor", to wit,
training, methodology, and experience" remind me of something I was once
taught about surviving in the wilds. That is, that survival in any emergency
situation depends on three things - knowledge, the equipment at your
disposal, and the will to survive; and that the will to survive is 95% of
the "secret" of survival.

Whatever the "t factor" is, likewise, I'd say it is probably equally 95% of
the secret of successful classes and successful teaching and teachers. You
can be an expert on your subject and have the best equipment in the world,
but if you haven't got... what?... I don't think you are going to "survive"
successfully in the classroom (by which I guess I mean you and your students
are all gonna be "dead"). And I'd say it's got something to do with
willingness - but I'm not sure of willingness to do what.

Tom

-----Mensaje original-----
De: kellogg59@h... <kellogg59@h...>
Para: dogme@yahoogroups.com <dogme@yahoogroups.com>
Fecha: viernes, 16 de febrero de 2001 3:14
Asunto: [dogme] Re: more on teacher `jizz'


>(Ruth: Your mailing only just caught up with me. As I told you, we are
>being subjected to the same kind of harrassment by the police and the
>immigration authorities that we had become so wearily accustomed to in
>China, so we have moved twice since you mailed it to me. Thanks!)
>
> Penny Ur's plenary is a little odd, unless you read it as a study
>in irony. She posits a "t factor", that is, a propitious combination of
>personality factors which promote teaching. She cites as evidence a
>number of popular sayings, such as "born scientist" and "born engineer"
>which rather undermine than confirm it. She cites the study which Ruth
>found amusing; that inexperienced teachers believe in it and believe
>they have it, and experienced ones are far less sure. She then talks
>about three possible sources and constituent parts of teaching
>expertise, which clearly lie outside the "t factor", to wit, training,
>methodology, and experience.
> Experience is clearly the most important, but she calls it
>necessary but insufficient (she cites the indubitable existence of
>experienced but inept teachers, the ones with two years experience
>repeated ten times in lieu of twenty years experience).
> The problem is that experience gives rise to a kind of economy of
>procedure derived from routinism; the development of automatized
>classroom routines. These save time and processing energy for teachers,
>just as they do for learners. Expertise ONLY develops when this extra
>time is spent on developing new, less automatized ways of teaching and
>adding them to repertoire (e.g., dogme). But many teachers simply
>pocket the extra time and run, using it for smoking, television
>watching, on-line trading, depression and burnout (not necessarily in
>that order).
> Can we separate the wheat from the chaff, and predict which
>teachers will turn experience into expertise and which ones will turn
>it into more television time? (Yes, I know, this is starting to sound
>like the old Army dream of screening for most educable soldiers to do
>languages and sending the rest to do demining work!) Wierdly, Penny Ur
>says yes (but again saws off her own perch with the suggestion that the
>only real winnower is experience itself.)
> So Penny Ur suggests a kind of taxonomy of traits which might be
>called "teaching aptitude traits", to help us spot the born teachers.
>All of them are undoubtedly neccessary, and of course none can be
>remotely said to be inborn ("motivation", "curiosity", "learner
>empathy", ....). In addition to all these, there are some personality
>predispositions of undefined nature which make up "t". What is the "t
>factor", then? Perhaps "t" is for trivial?
> Obviously, everything that was wrong with "language aptitude" is
>doubly wrong with teaching aptitude. It's a reification, an attempt to
>turn into a measurable quality something which is inherently nothing of
>the sort, not even one single thing of the sort. This may seem like a
>harmless bit of renaming fun, like positing the existence of God or
>phlogiston. But it isn't. If you posit a single quality like this, you
>are ruling out what I think the real key to teaching is: a compensatory
>performance which draws on different abilities in every single
>successful teacher.
> Has anybody seen the movie Genghis Blues, heard Tuvan/ Mongolian
>throat singing, or read the Scientific American article of a few years
>ago on how to sing two notes at exactly the same time? I noticed during
>a performance of this in New York that Tuvan throat singers actually
>have DIFFERENT ways of producing this same effect: some use their
>tongue a lot, others seem to tuck it to the side, out of the way. We
>now know that this is true of pronunciation too; there isn't one way to
>produce a given vowel sound, and the charts that we have which claim
>that there is are directly contradicted by NMR research, and appear to
>tell us nothing except possibly how Daniel Jones pronounced his vowels
>seventy-five years ago.
> Even phonology is compensatory; a same performance can have many
>different actual mechanisms employing completely different abilities.
>And teaching is controlled by a single factor?
>
>DK
>
>PS:
>
> Jeremy's remark on the Mad Hatters who had to follow the score is
>very similar to what I had in mind when I suggested "partially
>scripted" role plays; I agree with his implication that we need to
>provide crutches as well as wings.
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>



________________________________________________________________________
________________________________________________________________________



	


	Group: dogme
	Message: 510
	From: kellogg59@h...
	Date: Sa Feb 17, 2001 7:13 

	Subject: Compensation and Contestation


Ruth:
I am, not to put too fine a point on it, an awful slob. I am 
nevertheless able to find things in my office (when I have an office) 
fairly easily, often much more quickly than people who spend time 
ordering offices. I simply store things in geological strata on my 
desk. At first I attributed this system to a superior understanding of 
how the human mind works: to a human mind, "where did I last see X?" 
seems a more answerable question than "where does X belong?" simply 
becas all knowing so if a student doesn't understand the example they must be at fault and not the book.  A newspaper or conversation seems less authoritive so the student can happily play with the language.  My final point is that books only give a small range of uses at one time even if they are the greatest book ever written, so the student is forced into this absurd belief that should is only used in a certain way and if they find another way they must be wrong.  If I am to be a better teacher and show them all the possibilities despite what the books say then why make my life harder by using the book. 

Luke's amazingly bizarre example of the accomplishing cat proves that difficult examples can come from anywhere.  But I believe that his student immediately saw how ridiculous it was and dismissed it.  Would he have done that so quickly had it been in a book?

 

ps. Am I writting to the right address as it is now yahoo groups?



Group: dogme
Message: 514
From: sthornbury@w...
Date: Sa Feb 24, 2001 3:37 

Subject: Re: Setting some pigeons among the cat

	Dan's frustration with coursebooks is timely, catching me fresh 
from having written a riposte to Jeremy, for Modern English 
Teacher, and on the very day that the latest ELT Journal arrived 
with a review - an in-depth one even- of 8 coursebooks - the first of 
its kind that (it is claimed) has ever appeared in the ELT J - an 
extraordinary feat of negligence given the role coursebooks play in 
both reflecting and shaping current practice. A propos Dan's tussle 
with coursebook grammar, the reviewers identified as a negative 
trend in current coursebooks "the insistence on a return to the 
'central place of grammar in the language curriculum'" - quoting the 
two people most responsible for this reactionary tendency, Liz and 
John Soars. (Ironically, one of the books reviewed, and one that 
has been touted by its publishers as "a practical approach to task-
based teaching", was criticised for its "excessive focus on 
language form" and "lack of real life tasks".her with a reading 
knowledge of the language only and a curved spine. I have no doubt that 
many of the things that Penny Ur cites as essential do exist and are 
essential: the ability to understand where the learner is at, and 
curiosity that drives one to share the learner's quest.... But I do 
very much doubt that all successful teachers have a threshold quantity 
of one or the other of these qualities; I think they can easily 
compensate for each other in skilled performance.
(It will be noted that in the above explanation and in various 
other contributions to this list I compensate for my inability to think 
straight--e.g. my misreading of Scott's last comment on Freire and 
Marxism--by trying to tell a good anecdote or two....)

DK

PS: On, cantankerousness. That's my fault, really. I mean 
"contestatory", but I loathe the term, because of postmodernism. 
Captious? No, too negative. Contradictory? Not necessarily. Critical, 
but I overuse that one. How about "curmudgeonly"?

DK



	


	Group: dogme
	Message: 511
	From: sthornbury@w...
	Date: Sa Feb 17, 2001 8:00 

	Subject: technocrap


	Accidentally came across this on the web when looking for articles 
on the internet and education:

New technology is revolutionising traditional teaching methods at 
one Grimsby primary school. Two classrooms at Woodlands 
Primary School have been equipped with specialist television 
screens, speakers, microphones and interactive whiteboards. The 
equipment, which was introduced last year, enables a teacher to 
deliver a lesson simultaneously to pupils in two classrooms at 
opposite ends of the corridor. Using the technology, the teacher 
can see and talk to children in both rooms. And the pupils 
themselves can hear and follow the lesson which is duplicated on 
both whiteboards at the same time. Pete Stones, a year five and 
six teacher at the school, said: "I have been in the job for nearly 30 
years and the technology has opened up so many new avenues of 
teaching. And the children can relate to this much more easily." 
(Ed: yeah, much more easy to relate to an interactive whiteboard 
than to a human being) North East Lincolnshire local education 
authority recently revealed that similar technological innovations 
could help to lessen the impacts of the teacher recruitment 
shortage by allowing expert teachers in a particular subject to 
teach more than one class at the same time. (Ed: why not spend 
some of the money that’s being wasted on interactvie whiteboards 
on the training and recruitment of human beings???) And at 
Woodlands, the new technology has been given the seal of 
approval by pupils. Damian Goodwin (11) said: "The technology 
makes lessons bright and they are clearer than a black board 
which sometimes gets smudged." (Ed: and the teacher?) It is 
believed the new technology will also allow newly-qualified teachers 
(NQTs) to observe lessons taught by expert teachers through the 
interactive whiteboards without them having to leave their own 
classes. And the facilities would also enable a group of teachers 
sitting in another room to view a particular lesson so that expertise 
is shared. Mr Stones added: "The video link-up along the corridor 
could be expanded to link up with another school. If there could be 
link-ups to the Internet, then the sky is the limit and there is no 
reason why a teacher teaching in Britain could not deliver a lesson 
in Australia. (Ed: note delivery metaphor) "This is only the tip of 
the iceberg really." (Ed: phwaaah) 

I think it's interesting that the only thing that 11 year old Damian 
can comment on is the smudginess of the blackboard.



	


	Group: dogme
	Message: 512
	From: Luke Meddings
	Date: Do Feb 22, 2001 11:10 

	Subject: what will your cat have done by this evening?


	Hi folks

Amused to find myself coming up with the silliest question - when I realised how silly it was we both laughed about it - when moving from an organic look at the use of the future perfect to discuss deadlines with a business student to a 'practice' exchange in which I cast around the room for inspiration and, seeing his cat, asked: 'what will your cat have done by this evening?'

This shows that a very dogme approach is still susceptible to silly 'practice' language which we would never use - I mean - do we? Maybe some members talk about their pets like this ...



	


	Group: dogme
	Message: 513
	From: Dan and Male
	Date: Do Feb 22, 2001 10:44 

	Subject: Setting some pigeons among the cat


	Dear All,

I'm getting more and more anti-coursebooks although I can see that most would say that I'm getting anti bad coursebooks.  I'm using English File and Elementary Matters ; the latter is my pet hate but the example which inspired me to write is from English File Intermediate (a book well loved by two close colleagues).

I was teaching should, have to & must and the book was looking at driving laws and what the students believe would be the ideal driving laws.

The first example was 'People should have to stop driving at 65'.  A French student was very confused by this as I had said in accordance with the book that should have to was not possible.  The second was that it was discussing the best possible speed limit and it asked 'The speed limit should be a) 120  b).....'  He said that as it was a law, must or have to would be more suitable than should.  I explained that it wanted your recommendation hence should, at which point he apologised and complied with the rule.  I felt like crap because he had very intelligently analysed the example and I was forcing him to comply with a rule which defeated him and made his effort seem foolish.

So why is this the book's fault ?  Awkward examples can come from any text or conversation.  A book has very select examples so a person cannot feel the context.  While it is inherit to a native speaker from the use of language these subtleties are obviously not picked up on by a student.  This makes them feel they are wrong.

Also the examples are always cold no matter how much we try to 'warm them up' so that no one can relate to them on an emotional and therefore theoretical level. Also the book seems all knowing so if a student doesn't understand the example they must be at fault and not the book.  A newspaper or conversation seems less authoritive so the student can happily play with the language.  My final point is that books only give a small range of uses at one time even if they are the greatest book ever written, so the student is forced into this absurd belief that should is only used in a certain way and if they find another way they must be wrong.  If I am to be a better teacher and show them all the possibilities despite what the books say then why make my life harder by using the book. 

Luke's amazingly bizarre example of the accomplishing cat proves that difficult examples can come from anywhere.  But I believe that his student immediately saw how ridiculous it was and dismissed it.  Would he have done that so quickly had it been in a book?

 

ps. Am I writting to the right address as it is now yahoo groups?


	

	


	Group: dogme
	Message: 514
	From: sthornbury@w...
	Date: Sa Feb 24, 2001 3:37 

	Subject: Re: Setting some pigeons among the cat


	Dan's frustration with coursebooks is timely, catching me fresh 
from having written a riposte to Jeremy, for Modern English 
Teacher, and on the very day that the latest ELT Journal arrived 
with a review - an in-depth one even- of 8 coursebooks - the first of 
its kind that (it is claimed) has ever appeared in the ELT J - an 
extraordinary feat of negligence given the role coursebooks play in 
both reflecting and shaping current practice. A propos Dan's tussle 
with coursebook grammar, the reviewers identified as a negative 
trend in current coursebooks "the insistence on a return to the 
'central place of grammar in the language curriculum'" - quoting the 
two people most responsible for this reactionary tendency, Liz and 
John Soars. (Ironically, one of the books reviewed, and one that 
has been touted by its publishers as "a practical approach to task-
based teaching", was criticised for its "excessive focus on 
language form" and "lack of real life tasks".)

But even more interesting, from a dogme perspective, is the 
reviewers' disapproval of the "excessive increase in the number of 
course components" (i.e. resource book, video, CD-ROM etc) and 
the comment: "A number of publishers have told us that they only 
publish multi-component courses because their rivals do, and that 
they would be happy to jettison many of the money-losing 
components... and to return to the days when a course consisted 
of a student's book, a cassette, and a teacher's book."

Elsewhere they ask "What is the point of including an expensive 
video component when so much interesting material is available off-
air these days?" By extension, you could argue the same for 
coursebook TEXTS - why bother? There's plenty of better stuff 
around, both in print form and on the internet. And once you have 
taken out the texts, what are you left with? Grammar explanations -
easily and more cheapy accessed in a students grammar - and 
tasks - tasks that the teacher sets up and monitors, and which 
therefore need only be included in the teachers book. Which 
leaves...? Absolutely nothing. The coursebook's "new clothes" are 
simply a massive con.

The ELT J piece is going to set some cats among some pigeons, 
but is far less radical than it could have been. Nevertheless, I get 
the feeling that the publishers are now on the defensive- the tide is 
on the turn, and the whole creaky edifice may be about to collapse 
around them. Or is this simply wishful thinking?



	


	Group: dogme
	Message: 515
	From: Ruth Wajnryb
	Date: So Feb 25, 2001 10:33 

	Subject: Re: Digest Number 169


	Scott
this is wishful thinking/hoping I suspect. The industry is too big to roll
over and die at the first shove. Real like doesn't happen like that... does
it?
Ruth
-----Original Message-----
From: dogme@yahoogroups.com <dogme@yahoogroups.com>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: Sunday, 25 February 2001 21:11
Subject: [dogme] Digest Number 169


>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There is 1 message in this issue.
>
>Topics in this digest:
>
> 1. Re: Setting some pigeons among the cat
> From: sthornbury@w...
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Sat, 24 Feb 2001 16:37:12 +0100
> From: sthornbury@w...
>Subject: Re: Setting some pigeons among the cat
>
>Dan's frustration with coursebooks is timely, catching me fresh
>from having written a riposte to Jeremy, for Modern English
>Teacher, and on the very day that the latest ELT Journal arrived
>with a review - an in-depth one even- of 8 coursebooks - the first of
>its kind that (it is claimed) has ever appeared in the ELT J - an
>extraordinary feat of negligence given the role coursebooks play in
>both reflecting and shaping current practice. A propos Dan's tussle
>with coursebook grammar, the reviewers identified as a negative
>trend in current coursebooks "the insistence on a return to the
>'central place of grammar in the language curriculum'" - quoting the
>two people most responsible for this reactionary tendency, Liz and
>John Soars. (Ironically, one of the books reviewed, and one that
>has been touted by its publishers as "a practical approach to task-
>based teaching", was criticised for its "excessive focus on
>language form" and "lack of real life tasks".)
>
>But even more interesting, from a dogme perspective, is the
>reviewers' disapproval of the "excessive increase in the number of
>course components" (i.e. resource book, video, CD-ROM etc) and
>the comment: "A number of publishers have told us that they only
>publish multi-component courses because their rivals do, and that
>they would be happy to jettison many of the money-losing
>components... and to return to the days when a course consisted
>of a student's book, a cassette, and a teacher's book."
>
>Elsewhere they ask "What is the point of including an expensive
>video component when so much interesting material is available off-
>air these days?" By extension, you could argue the same for
>coursebook TEXTS - why bother? There's plenty of better stuff
>around, both in print form and on the internet. And once you have
>taken out the texts, what are you left with? Grammar explanations -
> easily and more cheapy accessed in a students grammar - and
>tasks - tasks that the teacher sets up and monitors, and which
>therefore need only be included in the teachers book. Which
>leaves...? Absolutely nothing. The coursebook's "new clothes" are
>simply a massive con.
>
>The ELT J piece is going to set some cats among some pigeons,
>but is far less radical than it could have been. Nevertheless, I get
>the feeling that the publishers are now on the defensive- the tide is
>on the turn, and the whole creaky edifice may be about to collapse
>around them. Or is this simply wishful thinking?
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 516
	From: sthornbury@w...
	Date: So Feb 25, 2001 9:14 

	Subject: Re: Digest Number 169


	Ruth -I'm sure you are probably right - but I will be interested to 
see what response the ELT Journal article provokes. I suspect that 
there will be a feeling - from the publishers and their spokespeople -
that they have been hit beneath the belt. 

Incidentally, I was intrigued to see a reference to yourself in the 
ELT J review - a paper called "Death, taxes and jeopardy: 
systematic omissions in EFL texts, or life wasnever meant to be 
an adjaceny pair". Short of attaching the article, can you give us a 
quick precis??



	


	Group: dogme
	Message: 517
	From: kellogg59@h...
	Date: Mo Feb 26, 2001 5:04 

	Subject: Riposte to Jeremy?


	Scott:
Could you also post a precis or even an attachment of the 
MET "riposte to Jeremy" you mention? Thanks.
Also: what is in the works for Brighton? Aren't you guys 
supposed to play a gig there soon?

DK



	


	Group: dogme
	Message: 518
	From: Ruth Wajnryb
	Date: Mo Feb 26, 2001 10:27 

	Subject: Re: Digest Number 170


	Scott
well, Death & Taxes (I said that these were the only things that were
certain in life, of course and everything else was full of jeopardy - as
reflected in our language) - it was a plenary paper I gave back in 1996 - it
was about the un-real world constructed in EFL textbooks ---> where everyone
is squeaky clean, moral, honest and well-dressed, there are no bodily
functions, traffic jams, abortion, menopause or acne. I contrasted the
natural jeopardy that goes on in authentic discourse (used a few
encounters - me and my son who 's trying to borrow the car, me and my
daughter's teacher at a teacher/parent meeting - to show how dangerous
natural interaction is. Then I took a few exchanges from the Soars which
are one-dimensional and preconstructed - no risk at all and compared them to
some discourse in Noddy and Big Ears (E Blyton) to show the similarity. It
was a lot of fun but underneath all the jokes and parody was a pretty deadly
swipe at coursebooks.

Ruth
-----Original Message-----
From: dogme@yahoogroups.com <dogme@yahoogroups.com>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: Monday, 26 February 2001 21:14
Subject: [dogme] Digest Number 170


>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There are 3 messages in this issue.
>
>Topics in this digest:
>
> 1. Re: Digest Number 169
> From: "Ruth Wajnryb" <rwajnryb@n...>
> 2. Re: Digest Number 169
> From: sthornbury@w...
> 3. Riposte to Jeremy?
> From: kellogg59@h...
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Sun, 25 Feb 2001 21:33:42 +1100
> From: "Ruth Wajnryb" <rwajnryb@n...>
>Subject: Re: Digest Number 169
>
>Scott
>this is wishful thinking/hoping I suspect. The industry is too big to roll
>over and die at the first shove. Real like doesn't happen like that... does
>it?
>Ruth
>-----Original Message-----
>From: dogme@yahoogroups.com <dogme@yahoogroups.com>
>To: dogme@yahoogroups.com <dogme@yahoogroups.com>
>Date: Sunday, 25 February 2001 21:11
>Subject: [dogme] Digest Number 169
>
>
>>
>>To Post a message, send it to: dogme@eGroups.com
>>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>>------------------------------------------------------------------------
>>
>>There is 1 message in this issue.
>>
>>Topics in this digest:
>>
>> 1. Re: Setting some pigeons among the cat
>> From: sthornbury@w...
>>
>>
>>________________________________________________________________________
>>________________________________________________________________________
>>
>>Message: 1
>> Date: Sat, 24 Feb 2001 16:37:12 +0100
>> From: sthornbury@w...
>>Subject: Re: Setting some pigeons among the cat
>>
>>Dan's frustration with coursebooks is timely, catching me fresh
>>from having written a riposte to Jeremy, for Modern English
>>Teacher, and on the very day that the latest ELT Journal arrived
>>with a review - an in-depth one even- of 8 coursebooks - the first of
>>its kind that (it is claimed) has ever appeared in the ELT J - an
>>extraordinary feat of negligence given the role coursebooks play in
>>both reflecting and shaping current practice. A propos Dan's tussle
>>with coursebook grammar, the reviewers identified as a negative
>>trend in current coursebooks "the insistence on a return to the
>>'central place of grammar in the language curriculum'" - quoting the
>>two people most responsible for this reactionary tendency, Liz and
>>John Soars. (Ironically, one of the books reviewed, and one that
>>has been touted by its publishers as "a practical approach to task-
>>based teaching", was criticised for its "excessive focus on
>>language form" and "lack of real life tasks".)
>>
>>But even more interesting, from a dogme perspective, is the
>>reviewers' disapproval of the "excessive increase in the number of
>>course components" (i.e. resource book, video, CD-ROM etc) and
>>the comment: "A number of publishers have told us that they only
>>publish multi-component courses because their rivals do, and that
>>they would be happy to jettison many of the money-losing
>>components... and to return to the days when a course consisted
>>of a student's book, a cassette, and a teacher's book."
>>
>>Elsewhere they ask "What is the point of including an expensive
>>video component when so much interesting material is available off-
>>air these days?" By extension, you could argue the same for
>>coursebook TEXTS - why bother? There's plenty of better stuff
>>around, both in print form and on the internet. And once you have
>>taken out the texts, what are you left with? Grammar explanations -
>> easily and more cheapy accessed in a students grammar - and
>>tasks - tasks that the teacher sets up and monitors, and which
>>therefore need only be included in the teachers book. Which
>>leaves...? Absolutely nothing. The coursebook's "new clothes" are
>>simply a massive con.
>>
>>The ELT J piece is going to set some cats among some pigeons,
>>but is far less radical than it could have been. Nevertheless, I get
>>the feeling that the publishers are now on the defensive- the tide is
>>on the turn, and the whole creaky edifice may be about to collapse
>>around them. Or is this simply wishful thinking?
>>
>>
>>
>>________________________________________________________________________
>>________________________________________________________________________
>>
>>
>>
>>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>>
>>
>>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 2
> Date: Sun, 25 Feb 2001 22:14:51 +0100
> From: sthornbury@w...
>Subject: Re: Digest Number 169
>
>Ruth -I'm sure you are probably right - but I will be interested to
>see what response the ELT Journal article provokes. I suspect that
>there will be a feeling - from the publishers and their spokespeople -
> that they have been hit beneath the belt.
>
>Incidentally, I was intrigued to see a reference to yourself in the
>ELT J review - a paper called "Death, taxes and jeopardy:
>systematic omissions in EFL texts, or life wasnever meant to be
>an adjaceny pair". Short of attaching the article, can you give us a
>quick precis??
>
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 3
> Date: Mon, 26 Feb 2001 05:04:00 -0000
> From: kellogg59@h...
>Subject: Riposte to Jeremy?
>
>Scott:
> Could you also post a precis or even an attachment of the
>MET "riposte to Jeremy" you mention? Thanks.
> Also: what is in the works for Brighton? Aren't you guys
>supposed to play a gig there soon?
>
>DK
>
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 519
	From: sthornbury@w...
	Date: Mo Feb 26, 2001 4:57 

	Subject: Re: Riposte to Jeremy?


	The MET article hasn't yet been seen by Jeremy nor vetted by 
MET, so it's early days. I'll send you a copy (David) when it is 
ready.

The IATEFL dogme gig is on the Friday (20th April) at 1700 hours. 
Take note, all concerned.



	


	Group: dogme
	Message: 520
	From: Jeremy Harmer
	Date: Mo Feb 26, 2001 6:42 

	Subject: Reviews, ripostes (?)


	Dear all,

well Scott accurately reports some of what was said in the ELTJ coursebook
review article, but - and why not, after all? - it was just a touch partial,
and bound to provoke some old coursebook geyser somewhere. So (you'd expect
me to) I can't help pointing out the following:

1 In the review the authors use the words 'pleasantly surprised' a number
of times as in 'We all admitted at our final meeting that we had been
pleasantly surprised by the qualities of many of the components of the
courses we have evaluated.' (98) Hardly a death-knell kind of comment!

2 In the review 3 of the courses got 'approval ratings' of 70% or more.
How many of your own classes in the last fortnight would you (or, more
importantly your students) be prepared to give that rating to with or
without coursebooks?

3 The reviewers were all of a very certain type - and certainly not the
kind of jobbing teacher, overworked and underpaid, who mainly inhabit this
planet!

But, as Scott knows because of the article he's riposting to (!) I
sympathise with all the criticisms made against coursebooks, but I think it
would be fooliwsh to deny their benefits. They are (here he goes again) only
*proposals for action*. It's how they're used that really matters. You can
be a Dogme person in principle (I believe) without overreacting against a
perfectly useful (in its place) cultural artefact!!

Final prediction: in 20 years we (or some people very much like us) will
STILL be arguing backwards and forwards about whether coursebooks are a good
idea or not. Over there in some crowded secondaria in Colombia teachers will
find our discussions irrelevant!

I'm running for cover even as I type......

Jeremy



	


	Group: dogme
	Message: 521
	From: kellogg59@h...
	Date: Di Feb 27, 2001 1:40 

	Subject: Re: Reviews, ripostes (?)


	Jeremy:

Aren't you confusing "classes" with "courses"? I don't think I have 
ever given a whole course of which I did not approve, though I have 
given my share of bum classes. (The bum classes allow self and 
students to do course corrections, something which is never true of a 
coursebook). 

Also, aren't you confusing a course with materials (passing strange 
if is how it is delivered that matters)? 

Finally, aren't you confusing self-ratings, student ratings, jobbing 
teacher ratings, and ELT expert ratings? All these ratings have very 
different degrees of reliability and validity (generally inversely 
proportional, at least for me). 

Well, I don't know about Columbia. But check out Canagarajah's debate 
with O'Neill about the fate of the global coursebook in Sri Lanka! I 
don't much like his post-modernist take, which confuses all forms of 
resistance and even compliance to coursebooks with criticism. But 
when the helicopter gunships are dropping bombs on Canagarajah's 
classrooms, it clearly ain't the criticism of the coursebook which is 
irrelevant to the learners...

(See http:///www.oup.co.uk/elt, and follow the link to "Resisting 
Linguistic Imperialism in English Teaching", a volume which also has 
a bit of give and take between O'Neill and Canagarajah, pp. 80-101)

DK

PS
"Pleasantly surprised" (and also "admitted") do imply a 
predilection unfavourable to the defendant. ("The judge allowed that 
he was favorably impressed by the contrite demeanour of the murderer, 
the hangman admitted that he was pleasantly surprised by the 
cooperative attitude of the condemned, and the mortician confessed 
that he was involuntarily struck by the slow growth of the corpse's 
immaculate manicure....")



	


	Group: dogme
	Message: 522
	From: kellogg59@h...
	Date: Sa Mrz 03, 2001 11:53 

	Subject: Right! Now...


	All:
You know those moments when the teacher says something like:

Right! Now....
OK! Let's...
And now for something completely different....

My hypothesis, which I am going to have the kids test on our 
next classroom observation project, is that these moments occur much 
less frequently (if at all) in "dogme" classes (and by extension in 
classes where the stress is on TEACHER-SOMEBODY and SOMEBODY-SOMEBODY 
interaction rather than TEACHER-EVERYBODY interaction).
In the past year on this list, we have given a rather 
disproportionate amount of energy to the criticism of materials and 
pedagogical materialism. Well, not disproportionate, considering what 
we are up against, but disproportionate considering all the other 
ideas that are implicit in Scott's initial article.
One I would like to develop is his criticism of "grammar 
McNuggets". I think implicit in this is the idea that the smallest 
teachable unit of language is NOT a sample sentence, but a unit of 
discourse, that is, an exchange between two human beings. This is the 
elusive "teach-eme" that Fanselow was looking for; it's in this that 
you find all the properties of language that we obfuscate with terms 
like "natural", "real", and "authentic communiction". 
But does discourse come in McNuggets? Or are the units simply 
artefacts of description? Or are they something in between, 
like "species"? I mean, species do exist, but only after the fact of 
evolution. Nature does not ever say "And now for something completely 
different....!"

DK



	


	Group: dogme
	Message: 523
	From: Ruth Wajnryb
	Date: So Mrz 04, 2001 12:55 

	Subject: Re: Digest Number 172


	David
interesting .... but i'd hate it if the McNugget folk got their hands on
discourse - then they could reduce it to the counterparts of `past simple'
and `first conditional' nuggets.

as for nature saying `and now for something completely different' - nature
may not say this, but nature does not say anything, just does.

tell us more about the teacher-somebody vs teacher-everybody
paradigm/thingo.

BTW - what about a Dogme conference or maybe sthg smaller - a symposium...?
has this been suggested before?

ruth


-----Original Message-----
From: dogme@yahoogroups.com <dogme@yahoogroups.com>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: Sunday, 4 March 2001 21:00
Subject: [dogme] Digest Number 172


>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There is 1 message in this issue.
>
>Topics in this digest:
>
> 1. Right! Now...
> From: kellogg59@h...
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Sat, 03 Mar 2001 23:53:03 -0000
> From: kellogg59@h...
>Subject: Right! Now...
>
>All:
> You know those moments when the teacher says something like:
>
>Right! Now....
>OK! Let's...
>And now for something completely different....
>
> My hypothesis, which I am going to have the kids test on our
>next classroom observation project, is that these moments occur much
>less frequently (if at all) in "dogme" classes (and by extension in
>classes where the stress is on TEACHER-SOMEBODY and SOMEBODY-SOMEBODY
>interaction rather than TEACHER-EVERYBODY interaction).
> In the past year on this list, we have given a rather
>disproportionate amount of energy to the criticism of materials and
>pedagogical materialism. Well, not disproportionate, considering what
>we are up against, but disproportionate considering all the other
>ideas that are implicit in Scott's initial article.
> One I would like to develop is his criticism of "grammar
>McNuggets". I think implicit in this is the idea that the smallest
>teachable unit of language is NOT a sample sentence, but a unit of
>discourse, that is, an exchange between two human beings. This is the
>elusive "teach-eme" that Fanselow was looking for; it's in this that
>you find all the properties of language that we obfuscate with terms
>like "natural", "real", and "authentic communiction".
> But does discourse come in McNuggets? Or are the units simply
>artefacts of description? Or are they something in between,
>like "species"? I mean, species do exist, but only after the fact of
>evolution. Nature does not ever say "And now for something completely
>different....!"
>
>DK
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 524
	From: sthornbury@w...
	Date: So Mrz 04, 2001 9:19 

	Subject: neat idea


	Here's a neat dogme technqiue that I got froma plenary Luke 
Prodromou gave at a conference here this weekend.

Students have slips of paper, on which they complete a sentence 
beginning (for example) "What I (don't) like about television is..." - 
(written on board or dictated). Teacher collects sentences and then 
dictates a text that incorporates thse sentences, something like 
this: "When asked about television, a cross section of Greek 
youngsters had this to say. Some said they liked television 
because..." In other words, the students' individual contributions 
are woven (artfully!) into the fabric of a "model" text, in which they 
have a slight "investment". Luke then asks them to underline their 
own contribution to the text. The text then serves as a model for, 
say, another text on "cinema" or "football" or "food" ... (Olwyn, are 
you there?)

Yes, Ruth, this idea of a conference has come up before. We sort 
of had a tiny one last June - in London - but now that we are ONE 
(in a week's time I think) may be we should think about it again. 
Any ideas for dates and venues??? A number of us are going to be 
in Brighton for IATEFL - and in fact will be leading a dogme panel - 
perhaps that would be a good time to plot further activities?? 
Meanwhile I forgot to report Luke (Meddings) and my joint 
presentations at the IH Education conference in London last month 
(in front of such coursebook literati as Robert O'Neill, Judy Garton 
Sprenger and Ingrid Freebairn). We are "appearing" again at 
TESOL Spain (in Seville) at the end of the month. Dogme rocks on!



	


	Group: dogme
	Message: 525
	From: kellogg59@h...
	Date: Mo Mrz 05, 2001 10:29 

	Subject: Chastity As Intensive Promiscuity


	Sent this earlier, but it didn't go for some reason. Trying again!)

(Ruth:

I'm back home and back in class, but unfortunately don't have an 
office yet and so haven't unpacked. Nor have I forgotten that I owe 
you an article, and as soon as I get to that box, it's in the mail.)

Today I taught my first class at Seoul National University of 
Education. I taught with no materials except two packs of 2x6 note 
cards, although the kids got the first chapter of the teacher 
training tome to take home (they have to try to read as much of it as 
they can so they can help me do the answer key and figure out how 
much of it has to be in Korean). 
First I made a general point about dating and teaching: how both 
make you rather nervous, and how both consist of doing a huge number 
of things at the same time: eating, drinking, seeing a movie, driving 
a car (this is dating, not teaching....) But to the observer, the 
essential thing that is happening is just "talk", while to the 
participants, it's probably "getting to know you". This is, of 
course, a "getting to know you" class.
But it's also about getting to know three important abstract 
ideas that we come back to again and again, to wit: prosodics, 
pragmatics, and discourse coherence. By way of illustrating this 
last, I usually draw their attention to the difference between "tell 
me..." and "tell me about..." lying not in grammaticality but rather 
in assumptions about the length and focus of the answer. Then they 
have to fill out a card with information about their partner, I 
collect the cards and mix them up, and we do a "find your man" 
exercise. This provides data for discussing the key problem of my 
class, which is, in a nutshell, I teach and you learn, but what you 
learn is not what I teach, and what I teach you do not learn.
In order to demonstrate what I want them to do, I usually pick 
a hapless student, and this is more or less what happens.

Tell me your name, please. 
Hapchon.
Tell me about your family, Hapchon.
Father, mother, sister, brother.
Tell me your age, Hapchon.
Twenty-one.

And then they go at it in pairs, while I try to learn names. 
But of course this is not discourse, but discourse McNugget, three 
examples in six acts. I change the topic and keep the grammar.
Interestingly, one class went noticeably better than the other. 
And when I sat down and read your remarks about the discourse 
McNugget, it occurred to me why. Compare:

Tell me your name, please.
Hapchon.
Tell me about your family, Hapchon.
Father, mother, sister, brother.
Tell me about your brother, Hapchon. Is he younger or older.
Older brother.
Tell me about your sister. 
Younger sister.
So you are...
I'm number two.

Ah, here we change the grammar and keep the topic, and what a 
difference it makes. Instead of the kind of one-two, one-two that is 
so typical of classroom discourse when the teacher is doing first-one-
student-and-then-another, we've got something that looks like real 
discourse development. Or, if you like, evolution.
(I realize that Stephen Gould argues that evolution does occur in 
sudden bursts, but what I meant was that nature does not suddenly 
produce two individuals whose offspring are sterile. Species are 
real, but only after the process of evolution is complete, and thus 
only in retrospect. Similarly, topic changes in conversation are not 
always suddenly signalled by "Anyway..." or "By the way...." and 
probably not nearly as often as they are in classroom discourse. Only 
in retrospect do we realize them, and anyone who imposes them the way 
a teacher does would be seen as high-handed.

Yes, it's related to my hobby horse of EVERYBODY, SOMEBODY, and 
ANYBODY. Basically I think that the EVERYBODY moves are when the 
teacher is not taking part in discourse but rather directing and 
structuring it. ANYBODY or ANYBODY ELSE? moves tend to spread the 
topic around, again a way of structuring rather than participating. 
Only SOMEBODY moves, as with Hapchon above, are the teacher taking 
part in discourse. Thus my hypothesis, which is that dogme teachers 
do it more with fewer people.

Anyway, that's the theory. Data, anybody?

DK



	


	Group: dogme
	Message: 526
	From: Ruth Wajnryb
	Date: Mo Mrz 05, 2001 8:42 

	Subject: Re: Digest Number 173


	can I suggest Sydney as a venue?
- sorry, joke.

Ruth
-----Original Message-----
From: dogme@yahoogroups.com <dogme@yahoogroups.com>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: Monday, 5 March 2001 21:20
Subject: [dogme] Digest Number 173


>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There are 2 messages in this issue.
>
>Topics in this digest:
>
> 1. Re: Digest Number 172
> From: "Ruth Wajnryb" <rwajnryb@n...>
> 2. neat idea
> From: sthornbury@w...
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Sun, 4 Mar 2001 23:55:23 +1100
> From: "Ruth Wajnryb" <rwajnryb@n...>
>Subject: Re: Digest Number 172
>
>David
>interesting .... but i'd hate it if the McNugget folk got their hands on
>discourse - then they could reduce it to the counterparts of `past simple'
>and `first conditional' nuggets.
>
>as for nature saying `and now for something completely different' - nature
>may not say this, but nature does not say anything, just does.
>
>tell us more about the teacher-somebody vs teacher-everybody
>paradigm/thingo.
>
>BTW - what about a Dogme conference or maybe sthg smaller - a
symposium...?
>has this been suggested before?
>
>ruth
>
>
>-----Original Message-----
>From: dogme@yahoogroups.com <dogme@yahoogroups.com>
>To: dogme@yahoogroups.com <dogme@yahoogroups.com>
>Date: Sunday, 4 March 2001 21:00
>Subject: [dogme] Digest Number 172
>
>
>>To Post a message, send it to: dogme@eGroups.com
>>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>>------------------------------------------------------------------------
>>
>>There is 1 message in this issue.
>>
>>Topics in this digest:
>>
>> 1. Right! Now...
>> From: kellogg59@h...
>>
>>
>>________________________________________________________________________
>>________________________________________________________________________
>>
>>Message: 1
>> Date: Sat, 03 Mar 2001 23:53:03 -0000
>> From: kellogg59@h...
>>Subject: Right! Now...
>>
>>All:
>> You know those moments when the teacher says something like:
>>
>>Right! Now....
>>OK! Let's...
>>And now for something completely different....
>>
>> My hypothesis, which I am going to have the kids test on our
>>next classroom observation project, is that these moments occur much
>>less frequently (if at all) in "dogme" classes (and by extension in
>>classes where the stress is on TEACHER-SOMEBODY and SOMEBODY-SOMEBODY
>>interaction rather than TEACHER-EVERYBODY interaction).
>> In the past year on this list, we have given a rather
>>disproportionate amount of energy to the criticism of materials and
>>pedagogical materialism. Well, not disproportionate, considering what
>>we are up against, but disproportionate considering all the other
>>ideas that are implicit in Scott's initial article.
>> One I would like to develop is his criticism of "grammar
>>McNuggets". I think implicit in this is the idea that the smallest
>>teachable unit of language is NOT a sample sentence, but a unit of
>>discourse, that is, an exchange between two human beings. This is the
>>elusive "teach-eme" that Fanselow was looking for; it's in this that
>>you find all the properties of language that we obfuscate with terms
>>like "natural", "real", and "authentic communiction".
>> But does discourse come in McNuggets? Or are the units simply
>>artefacts of description? Or are they something in between,
>>like "species"? I mean, species do exist, but only after the fact of
>>evolution. Nature does not ever say "And now for something completely
>>different....!"
>>
>>DK
>>
>>
>>
>>________________________________________________________________________
>>________________________________________________________________________
>>
>>
>>
>>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>>
>>
>>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 2
> Date: Sun, 4 Mar 2001 22:19:15 +0100
> From: sthornbury@w...
>Subject: neat idea
>
>Here's a neat dogme technqiue that I got froma plenary Luke
>Prodromou gave at a conference here this weekend.
>
>Students have slips of paper, on which they complete a sentence
>beginning (for example) "What I (don't) like about television is..." -
>(written on board or dictated). Teacher collects sentences and then
>dictates a text that incorporates thse sentences, something like
>this: "When asked about television, a cross section of Greek
>youngsters had this to say. Some said they liked television
>because..." In other words, the students' individual contributions
>are woven (artfully!) into the fabric of a "model" text, in which they
>have a slight "investment". Luke then asks them to underline their
>own contribution to the text. The text then serves as a model for,
>say, another text on "cinema" or "football" or "food" ... (Olwyn, are
>you there?)
>
>Yes, Ruth, this idea of a conference has come up before. We sort
>of had a tiny one last June - in London - but now that we are ONE
>(in a week's time I think) may be we should think about it again.
>Any ideas for dates and venues??? A number of us are going to be
>in Brighton for IATEFL - and in fact will be leading a dogme panel -
>perhaps that would be a good time to plot further activities??
>Meanwhile I forgot to report Luke (Meddings) and my joint
>presentations at the IH Education conference in London last month
>(in front of such coursebook literati as Robert O'Neill, Judy Garton
>Sprenger and Ingrid Freebairn). We are "appearing" again at
>TESOL Spain (in Seville) at the end of the month. Dogme rocks on!
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 528
	From: sthornbury@w...
	Date: Mi Mrz 07, 2001 5:59 

	Subject: grim news from the front line


	Lucy Norris (IH Madrid) has done an interesting thing. With a 
Cambridge Proficiency class of hers she introduced the Dogme 
theme with reference to the films - group discussion - then asked 
them to extrapolate dogme type principles to the ELT classroom, 
passed around the Dogme ELT vow of chastity (see posting around 
new year) - one "vow" per blank sheet of paper, which sts in a 
circle discusssed, as in a focus gorup, writing their comments onto 
the appropriate sheet of paper. There was a follow up disucssion - 
which Lucy adds was "heated". She plans to show the results to 
trainees on Certificate and Diploma courses being run in madrid as 
a basis for similar discussion.

I am attaching an edited selection of what the students had to say -
grim news for dogme teachers and grist to the mill for our 
detractors - but hardly surprising, when you consider the kind of 
"classroom culture" that develops in examination classes at this 
level.

I have also added some comments of my own. If anyone has 
trouble opening this file let me know.



	


	Group: dogme
	Message: 529
	From: Dan and Male
	Date: Mi Mrz 07, 2001 6:53 

	Subject: In rhythym with David''s schitck


	Dear All,

I just read DK's piece about discourse units and I think I just got the idea
of Anybody, Somebody and Everybody at last.
I wrote a while back about my worries in a possible lack of objectivity when
engaging in student discourse and I think that this relates to DK's schitck.

"That is, while we are producing them, we are involved in topic continuity,
and it is only after the fact or before it that we are moved to demarcate
the discourse into units.

When teachers are participating in discourse, they are not packaging it with
"Right...now...and now for something completely different."
And of course the converse is also true. When teachers are saying
"Right...now...take a look at this..." they are not participating in
discourse."

Often I find that topic continuity is much more involved with the emotion or
idea of the sentence than with the language and therefore it isn't corrected
and even more often it isn't complete.
The problem there of course is that we are providing poor examples and not
creating models for boarding.
So I guess my question is whether the practice of continuing the topic and
at the same recording somewhere (be it your head or your clipboard) how you
are going to demarcate that discourse later is a central practice in Dogme
teaching?

If this is so the following questions arise in my mind:
-At point do we correct and if it is later will they remember what they
said?
-At what point do we demarcate for the students the discourse units and
again will they remeber what they said?
-Do we need to keep our language correct and complete and not just 'uh huh',
'where', 'but why'?
-How do you record your discourse units? (Luke and I have discussed this
before but i would be fascinated to see if you guys do the same. Iput the
way i do it on an old e-mail with an attached report)
-How much can you stray from what the original speech was in order to
explain the discourse unit? (this brings in the use of materials!)

Thanks for your anticipated answers
Dan
p.s. Why do students always want to be put in levels and always want to find
the difference between themselves and others? Is it just a human trait and
what does it mean for those of us who don't believe in levels?



	


	Group: dogme
	Message: 530
	From: kellogg59@h...
	Date: Do Mrz 08, 2001 7:31 

	Subject: Back to the Stone Age


	All:

Yes, I think the recording and contemplation of classroom 
discourse IS a central element of dogme; and that brings me to my 
other schtick (not "schitick"!): alienation. Teachers HAVE to be the 
ones who remove the learner briefly from the discourse to contemplate 
it as (successful or unsuccessful) discourse. If we don't, others 
(test-designers, textbook writers, and even the learners themselves) 
do, and they don't know how to reintegrate the learner into the 
discourse since they weren't listening to the learner in the first 
place.

I think mistakes are like any other aspect of classroom discourse; in 
order to be boarded they have to be memorable. By that I mean they 
must be intrinsically memorable, which usually excludes grammar 
mistakes, which are in article, or verb-subject agreement. 
(Interestingly, very few teachers will defend boarding pronunciation 
mistakes, yet most will defend boarding verb-subject agreement. Both 
are impervious to correction, and more importantly to self 
correction!)

Today the "mistakes" I boarded were not mistakes; they were correct 
utterances in Korean. The reason I boarded them is that they 
indicated to me where the English discourse broke down, and they were 
directly symptomatic of either a) the places where the discourse 
become so interesting that continuing communication became more 
important than practicing or extending language, or b) the places 
where a single vocabulary item was missing. Both are fodder for the 
communal notebook, and both allow self-correction; but in both cases 
the precondition is a moment of alienation and contemplation, and a 
little communal collaboration.

I have two thoughts about the Lucy find. First of all, these are 
REALLY critical learners, and it's really much better to have really 
critical learners who express heated opposition to a new idea than 
bored ones who ignore it. Secondly, as Scott points out, they don't 
actually know what they are talking about. They consistently are 
assuming that dogme is out to disempower them. 

Obviously, if they can negotiate classroom discourse, they CAN try to 
put into the discourse what they think will help them on the exam, 
and good luck to them (the dogme point is that it's pretty hard to 
play this game of twenty questions and keep a conversation going, and 
if you don't keep the conversation going, what's the point?) Dogme 
defends your right to use whatever grammar and vocabulary you think 
you need. Only on that basis can it urge you to listen to others and 
need new things. 

The same thing's true of the syllabus and the problem of "level". 
They can, if they think it will help them, remove themselves from one 
class and try another, just as they can remove themselves from one 
partner and try another. Dogme defends your right to self-
determination. Only on that basis can it urge solidarity. 

DK



	


	Group: dogme
	Message: 531
	From: Ruth Wajnryb
	Date: Do Mrz 08, 2001 11:06 

	Subject: Re: Digest Number 175


	scott
on an unrelated topic: you mention a technique for focus groups - can you
elaborate on that for me? I'm running a focus group next week and other than
general discussion, was not aware of a particular conventional technique -
fill me in please?
BTW - couldn;t open your attachments from the `grim news' message

cheers
ruth
-----Original Message-----
From: dogme@yahoogroups.com <dogme@yahoogroups.com>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: Thursday, 8 March 2001 21:07
Subject: [dogme] Digest Number 175


>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There are 3 messages in this issue.
>
>Topics in this digest:
>
> 1. grim news from the front line
> From: sthornbury@w...
> 2. In rhythym with David's schitck
> From: "Dan and Male" <maledan@c...>
> 3. Back to the Stone Age
> From: kellogg59@h...
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Wed, 7 Mar 2001 18:59:30 +0100
> From: sthornbury@w...
>Subject: grim news from the front line
>
>Lucy Norris (IH Madrid) has done an interesting thing. With a
>Cambridge Proficiency class of hers she introduced the Dogme
>theme with reference to the films - group discussion - then asked
>them to extrapolate dogme type principles to the ELT classroom,
>passed around the Dogme ELT vow of chastity (see posting around
>new year) - one "vow" per blank sheet of paper, which sts in a
>circle discusssed, as in a focus gorup, writing their comments onto
>the appropriate sheet of paper. There was a follow up disucssion -
>which Lucy adds was "heated". She plans to show the results to
>trainees on Certificate and Diploma courses being run in madrid as
>a basis for similar discussion.
>
>I am attaching an edited selection of what the students had to say -
> grim news for dogme teachers and grist to the mill for our
>detractors - but hardly surprising, when you consider the kind of
>"classroom culture" that develops in examination classes at this
>level.
>
>I have also added some comments of my own. If anyone has
>trouble opening this file let me know.
>
> ----------
>
>The following section of this message contains a file attachment
>prepared for transmission using the Internet MIME message format.
>If you are using Pegasus Mail, or any another MIME-compliant system,
>you should be able to save it or view it from within your mailer.
>If you cannot, please ask your system administrator for assistance.
>
> ---- File information -----------
> File: Lucy's CPE class.doc
> Date: 7 Mar 2001, 18:57
> Size: 39424 bytes.
> Type: Unknown
>
>
>[This message contained attachments]
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 2
> Date: Wed, 7 Mar 2001 18:53:08 -0000
> From: "Dan and Male" <maledan@c...>
>Subject: In rhythym with David's schitck
>
>Dear All,
>
>I just read DK's piece about discourse units and I think I just got the
idea
>of Anybody, Somebody and Everybody at last.
>I wrote a while back about my worries in a possible lack of objectivity
when
>engaging in student discourse and I think that this relates to DK's
schitck.
>
>"That is, while we are producing them, we are involved in topic continuity,
>and it is only after the fact or before it that we are moved to demarcate
>the discourse into units.
>
>When teachers are participating in discourse, they are not packaging it
with
>"Right...now...and now for something completely different."
>And of course the converse is also true. When teachers are saying
>"Right...now...take a look at this..." they are not participating in
>discourse."
>
>Often I find that topic continuity is much more involved with the emotion
or
>idea of the sentence than with the language and therefore it isn't
corrected
>and even more often it isn't complete.
>The problem there of course is that we are providing poor examples and not
>creating models for boarding.
>So I guess my question is whether the practice of continuing the topic and
>at the same recording somewhere (be it your head or your clipboard) how you
>are going to demarcate that discourse later is a central practice in Dogme
>teaching?
>
>If this is so the following questions arise in my mind:
>-At point do we correct and if it is later will they remember what they
>said?
>-At what point do we demarcate for the students the discourse units and
>again will they remeber what they said?
>-Do we need to keep our language correct and complete and not just 'uh
huh',
>'where', 'but why'?
>-How do you record your discourse units? (Luke and I have discussed this
>before but i would be fascinated to see if you guys do the same. Iput the
>way i do it on an old e-mail with an attached report)
>-How much can you stray from what the original speech was in order to
>explain the discourse unit? (this brings in the use of materials!)
>
>Thanks for your anticipated answers
>Dan
>p.s. Why do students always want to be put in levels and always want to
find
>the difference between themselves and others? Is it just a human trait and
>what does it mean for those of us who don't believe in levels?
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 3
> Date: Thu, 08 Mar 2001 07:31:06 -0000
> From: kellogg59@h...
>Subject: Back to the Stone Age
>
>All:
>
> Yes, I think the recording and contemplation of classroom
>discourse IS a central element of dogme; and that brings me to my
>other schtick (not "schitick"!): alienation. Teachers HAVE to be the
>ones who remove the learner briefly from the discourse to contemplate
>it as (successful or unsuccessful) discourse. If we don't, others
>(test-designers, textbook writers, and even the learners themselves)
>do, and they don't know how to reintegrate the learner into the
>discourse since they weren't listening to the learner in the first
>place.
>
>I think mistakes are like any other aspect of classroom discourse; in
>order to be boarded they have to be memorable. By that I mean they
>must be intrinsically memorable, which usually excludes grammar
>mistakes, which are in article, or verb-subject agreement.
>(Interestingly, very few teachers will defend boarding pronunciation
>mistakes, yet most will defend boarding verb-subject agreement. Both
>are impervious to correction, and more importantly to self
>correction!)
>
>Today the "mistakes" I boarded were not mistakes; they were correct
>utterances in Korean. The reason I boarded them is that they
>indicated to me where the English discourse broke down, and they were
>directly symptomatic of either a) the places where the discourse
>become so interesting that continuing communication became more
>important than practicing or extending language, or b) the places
>where a single vocabulary item was missing. Both are fodder for the
>communal notebook, and both allow self-correction; but in both cases
>the precondition is a moment of alienation and contemplation, and a
>little communal collaboration.
>
>I have two thoughts about the Lucy find. First of all, these are
>REALLY critical learners, and it's really much better to have really
>critical learners who express heated opposition to a new idea than
>bored ones who ignore it. Secondly, as Scott points out, they don't
>actually know what they are talking about. They consistently are
>assuming that dogme is out to disempower them.
>
>Obviously, if they can negotiate classroom discourse, they CAN try to
>put into the discourse what they think will help them on the exam,
>and good luck to them (the dogme point is that it's pretty hard to
>play this game of twenty questions and keep a conversation going, and
>if you don't keep the conversation going, what's the point?) Dogme
>defends your right to use whatever grammar and vocabulary you think
>you need. Only on that basis can it urge you to listen to others and
>need new things.
>
>The same thing's true of the syllabus and the problem of "level".
>They can, if they think it will help them, remove themselves from one
>class and try another, just as they can remove themselves from one
>partner and try another. Dogme defends your right to self-
>determination. Only on that basis can it urge solidarity.
>
>DK
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
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	Group: dogme
	Message: 533
	From: sthornbury@w...
	Date: Do Mrz 08, 2001 4:14 

	Subject: focus groups


	Anyoen esle able to answer Ruth's question on ways of running 
focus groups? Lucy's verbatim description of her class goes like 
this:

- lead-in - group told each other re Dogme/Lars von Trier
- applied ideas to ELT situation - predictions sts made about 
Dogme ELT manifesto [were]: make it enjoybale, no translation, 
"real" language, no artificial situations/tasks, no books
- passed around sheets [ten of these, each one with one of the 
Dogme ELT vows copied on to it, as header] enclosed sts in circle 
commenting /cross-commenting and discussing ideas /arguing [I 
udnerstand that it was this stage that individuals were writing their 
comments on to the sheets - an alternative would be to do this 
silently and indivuidsally, passing the sheets around until everyone 
had written a comment and then throwing it open for discussion]
- follow up discussion (heated)!

Lucy adds that she is going to try this topic with her trainee 
teachers but do it "graffitti- wall style" - I assume writing up their 
thoughts on to posters/flip charts.

I have a trainer friend who insists on having whiteboards on 
everywall of his training space, so that individuals/pairs can write 
their repsonses to a task and then move round, art gallery style, 
and read and add to the responses of others.

Another approach to group brainstorming (or focus groups) is TCI 
(Theme centred interaction). There was a posting and brief 
description of this way way back, but which I now cut and paste:

Theme-centred-interaction (TCI) - devised by a 
psychologist for group therapy type sessions, but basically very 
applicable to classrooms because it lays down some ground rules 
for conducting the session - such as


"Let us give to this group and get from this group whatever 
each of you and I want to give and get" - i.e. notion of 
personal responsibility

Only one person can speak at a time.

Say what you want, not what you feel you ought. Also, notion 
of "selective authenticity": "whatever I say shall be authentic, but
not everything that is authentic shall be said".

Some techniques:

a. silent phase: to think about the theme and remember 
experiences related to it; to direct attention to a specifically
designed task (prepared ahead of time by leader)

b. "snapshot": freeze the moment - your feelings, thoughts - and 
report on this in a round.

c. "What would you resent not having said or not having asked if 
we broke up now?" - 30 minutes before the end.


Incidentally, has anyone else noticed that tomorrow (9th March) is 
the first anniversary of the launch of this discussion group? (The 
above message was posted on that day). Party, anyone?



	


	Group: dogme
	Message: 534
	From: billharris@r...
	Date: Do Mrz 08, 2001 6:21 

	Subject: new blood on the block


	A quick hello from Bill Harris teaching at ITTI Embassy Hastings. 
I caught Scott and Luke unplugged at the IH London TT conference and 
promised to join the group. As I said at the session,I think a lot of 
experienced, insighful and confident teachers do go into dogme mode 
in at least some of their teaching.But by the same token lots of 
teachers who could do it don´t ... for one reason or another!
I call my version of spontaneous, material-less teaching "Organic 
Teaching" and did a session at iatefl on it three years ago. I think 
the term works neatly to describe letting things grow naturally 
without the artificial fertiliser of course book or other materials.
Not sure that I`d be able to follow the rather stringent regime of 
the dogme purists, however. Would a trip to the computer room for 
students to write out a story which evolved in the classroom be 
permitted under dogme rules?
Back in the classroom after a spell of training I find myself 
reflecting on how I operate and my students reaction to planned and 
unplanned lessons.I think they respond to both. A potential downside 
of spontaneous teaching is that it can be rather teacher dependant 
and I have to watch I don´t take students off on paths which they 
don´t always want to follow. When it works well its wonderful, though.
yours organically
Bill Harris



	


	Group: dogme
	Message: 535
	From: Luke Meddings
	Date: Do Mrz 08, 2001 6:35 

	Subject: Re: new blood on the block


	Hi Bill

It was nice meeting you at ih, good to have you aboard - particularly as like many of us on the site you've been experimenting and working like this for some time.

I mused on this site about a year ago that organic teaching might be a good name for it too - not knowing you already called it that. I think it matches nicely with unplugged. 

>Would a trip to the computer room for 
>students to write out a story which evolved in the classroom be 
>permitted under dogme rules?

I think so. Reporting is an important stage in the process and if the computers are there, why not use them. One could use a typewriter if that's all there was, or pen and paper, etc.

>Back in the classroom after a spell of training I find myself 
>reflecting on how I operate and my students reaction to planned and 
>unplanned lessons.I think they respond to both. A potential downside 
>of spontaneous teaching is that it can be rather teacher dependant 
>and I have to watch I don´t take students off on paths which they 
>don´t always want to follow. When it works well its wonderful, though.

I think this is a fair point, but feel that if we are intervening imaginatively (promoting an atmosphere in which chat can prosper, and usefully (helping the students with the language that emerges, pointing out how good a lot of their language use is) it's worthwhile. It's certainly better than starting off a debate/structured conversation (?!)/information -gap interaction on whatever and watching it perish. I know they sometimes work, but is sometimes much good to us? I'm thinking of the students in Lucy's class who (rightly) want value for money - bearing in mind that language is not a product, that it can only be made to APPEAR like one, which is what coursebooks and numerous levels do. And it's an illusion, baby.

Luke



	


	Group: dogme
	Message: 536
	From: sthornbury@w...
	Date: Do Mrz 08, 2001 7:24 

	Subject: Tales from the computer room


	Welcome on board Bill. Your mention of "a trip to the computer 
room" reminds me of the time I took my teen age class to the 
computer room only to find that what I had prepared wouldn't work 
(I can't rememebr why) so we ended up doing a Christmas quiz the 
IT Camp Commandant had designed - she was there to supervise 
it, and as one poor lad gamely searched the net to see whether 
Jingle Bells was written by Kurt Weill or John Lennon or whoever, 
she kept prodding him and saying "C'mon, you guys, this is FUN!" 
And I had to think, under my breath, "Well, we'll be the judge of 
THAT!" So, no, I don't have happy memories of the computer 
room. A bit like when you wheel the video trolley into the 
classroom - their little eyes light up, and then just as immediately 
glaze over, as the mental shutters start slamming down. Doesn't 
seem to happen so often when you talk to them.

Incidentally, Piet reports a lesson last night (with his german class) 
where he nervously entered into the theme of religion (suggested 
by the coursebook - considerably more daring the EFL 
coursebooks it seems). He had them asking him questions 
(admittedly generated froma workbook text) about his very a-
religious school upbringing (Summerhill stye) and then how he was 
press ganged at university into joining a Christian students group. 
This got them all going - non-stop German wall to wall. Now, when 
does that ever happen in the computer room?



	


	Group: dogme
	Message: 537
	From: Olwyn Alexander
	Date: Do Mrz 08, 2001 9:20 

	Subject: RE: Tales from the computer room


	Hi Scott and everyone,

Yes I'm still here but submerged under a pile of essays with no time to make
profound comments for the discussion. However, I'm spurred on by Scott's
comments about language in computer rooms.

>Incidentally, Piet reports a lesson last night (with his german class)
... This got them all going - non-stop German wall to wall. Now, when
does that ever happen in the computer room?<

In fact I think students find computers very motivating once they get the
hang of using them (and not just to word process some classroom activity). I
have an online discussion space I use with a number of my classes. It's
pretty much like this space but you can see the message threads as well as
read the messages. I have very advanced level students following a cultural
studies course and we use it to get more depth into our seminar discussions
than we can in the one hour tutorial each week. It's pure dogme but perhaps
even more so than a classroom discussion because several threads can be
running at once and weak students can have as much of a voice as strong
ones. I usually only contribute to get a topic going but I encourage
students to post their own topics as well. However, I have sometimes snuck
(what is the past participle of sneak?) in under a pseudonym to stir things
up a bit.

Olwyn



	


	Group: dogme
	Message: 538
	From: sthornbury@w...
	Date: Do Mrz 08, 2001 10:18 

	Subject: RE: Tales from the computer room


	Point taken, Olwyn. There could be no more "emergent" 
phenomenon than *this* discussion group, for example. I suppose 
the challenge is in how you set it up and structure it so that it 
works - less easily done with Catalan teens than postgrad students 
at Heriot-Watt? But not impossible. (Pleased, though, that I 
managed to flush you out from under your cover: you're not the only 
one who sneaks, sneaked, has snuck, in order to stir things up a 
bit)



	


	Group: dogme
	Message: 539
	From: Ruth Wajnryb
	Date: Fr Mrz 09, 2001 9:16 

	Subject: Re: Digest Number 176


	thanks scott for the info I sought for the focus group - very helpful

re talk and spontoneity and computer rooms - my suspicion is that students
like the computer room precisely because there are no demands made on them
to speak before they are ready/willing to do so.

I would love to see some data on the kind of discourse generated in
computer compared to non-computer classrooms - anyone know of any?

ruth


-----Original Message-----
From: dogme@yahoogroups.com <dogme@yahoogroups.com>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: Saturday, 10 March 2001 3:51
Subject: [dogme] Digest Number 176


To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
------------------------------------------------------------------------

There are 8 messages in this issue.

Topics in this digest:

1. Re: Digest Number 175
From: "Ruth Wajnryb" <rwajnryb@n...>
2. Lucy's CPE class
From: sthornbury@w...
3. focus groups
From: sthornbury@w...
4. new blood on the block
From: billharris@r...
5. Re: new blood on the block
From: "Luke Meddings" <luke@l...>
6. Tales from the computer room
From: sthornbury@w...
7. RE: Tales from the computer room
From: "Olwyn Alexander" <o.alexander@h...>
8. RE: Tales from the computer room
From: sthornbury@w...


________________________________________________________________________
________________________________________________________________________

Message: 1
Date: Thu, 8 Mar 2001 22:06:08 +1100
From: "Ruth Wajnryb" <rwajnryb@n...>
Subject: Re: Digest Number 175

scott
on an unrelated topic: you mention a technique for focus groups - can you
elaborate on that for me? I'm running a focus group next week and other than
general discussion, was not aware of a particular conventional technique -
fill me in please?
BTW - couldn;t open your attachments from the `grim news' message

cheers
ruth
-----Original Message-----
From: dogme@yahoogroups.com <dogme@yahoogroups.com>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: Thursday, 8 March 2001 21:07
Subject: [dogme] Digest Number 175


>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There are 3 messages in this issue.
>
>Topics in this digest:
>
> 1. grim news from the front line
> From: sthornbury@w...
> 2. In rhythym with David's schitck
> From: "Dan and Male" <maledan@c...>
> 3. Back to the Stone Age
> From: kellogg59@h...
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Wed, 7 Mar 2001 18:59:30 +0100
> From: sthornbury@w...
>Subject: grim news from the front line
>
>Lucy Norris (IH Madrid) has done an interesting thing. With a
>Cambridge Proficiency class of hers she introduced the Dogme
>theme with reference to the films - group discussion - then asked
>them to extrapolate dogme type principles to the ELT classroom,
>passed around the Dogme ELT vow of chastity (see posting around
>new year) - one "vow" per blank sheet of paper, which sts in a
>circle discusssed, as in a focus gorup, writing their comments onto
>the appropriate sheet of paper. There was a follow up disucssion -
>which Lucy adds was "heated". She plans to show the results to
>trainees on Certificate and Diploma courses being run in madrid as
>a basis for similar discussion.
>
>I am attaching an edited selection of what the students had to say -
> grim news for dogme teachers and grist to the mill for our
>detractors - but hardly surprising, when you consider the kind of
>"classroom culture" that develops in examination classes at this
>level.
>
>I have also added some comments of my own. If anyone has
>trouble opening this file let me know.
>
> ----------
>
>The following section of this message contains a file attachment
>prepared for transmission using the Internet MIME message format.
>If you are using Pegasus Mail, or any another MIME-compliant system,
>you should be able to save it or view it from within your mailer.
>If you cannot, please ask your system administrator for assistance.
>
> ---- File information -----------
> File: Lucy's CPE class.doc
> Date: 7 Mar 2001, 18:57
> Size: 39424 bytes.
> Type: Unknown
>
>
>[This message contained attachments]
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 2
> Date: Wed, 7 Mar 2001 18:53:08 -0000
> From: "Dan and Male" <maledan@c...>
>Subject: In rhythym with David's schitck
>
>Dear All,
>
>I just read DK's piece about discourse units and I think I just got the
idea
>of Anybody, Somebody and Everybody at last.
>I wrote a while back about my worries in a possible lack of objectivity
when
>engaging in student discourse and I think that this relates to DK's
schitck.
>
>"That is, while we are producing them, we are involved in topic continuity,
>and it is only after the fact or before it that we are moved to demarcate
>the discourse into units.
>
>When teachers are participating in discourse, they are not packaging it
with
>"Right...now...and now for something completely different."
>And of course the converse is also true. When teachers are saying
>"Right...now...take a look at this..." they are not participating in
>discourse."
>
>Often I find that topic continuity is much more involved with the emotion
or
>idea of the sentence than with the language and therefore it isn't
corrected
>and even more often it isn't complete.
>The problem there of course is that we are providing poor examples and not
>creating models for boarding.
>So I guess my question is whether the practice of continuing the topic and
>at the same recording somewhere (be it your head or your clipboard) how you
>are going to demarcate that discourse later is a central practice in Dogme
>teaching?
>
>If this is so the following questions arise in my mind:
>-At point do we correct and if it is later will they remember what they
>said?
>-At what point do we demarcate for the students the discourse units and
>again will they remeber what they said?
>-Do we need to keep our language correct and complete and not just 'uh
huh',
>'where', 'but why'?
>-How do you record your discourse units? (Luke and I have discussed this
>before but i would be fascinated to see if you guys do the same. Iput the
>way i do it on an old e-mail with an attached report)
>-How much can you stray from what the original speech was in order to
>explain the discourse unit? (this brings in the use of materials!)
>
>Thanks for your anticipated answers
>Dan
>p.s. Why do students always want to be put in levels and always want to
find
>the difference between themselves and others? Is it just a human trait and
>what does it mean for those of us who don't believe in levels?
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 3
> Date: Thu, 08 Mar 2001 07:31:06 -0000
> From: kellogg59@h...
>Subject: Back to the Stone Age
>
>All:
>
> Yes, I think the recording and contemplation of classroom
>discourse IS a central element of dogme; and that brings me to my
>other schtick (not "schitick"!): alienation. Teachers HAVE to be the
>ones who remove the learner briefly from the discourse to contemplate
>it as (successful or unsuccessful) discourse. If we don't, others
>(test-designers, textbook writers, and even the learners themselves)
>do, and they don't know how to reintegrate the learner into the
>discourse since they weren't listening to the learner in the first
>place.
>
>I think mistakes are like any other aspect of classroom discourse; in
>order to be boarded they have to be memorable. By that I mean they
>must be intrinsically memorable, which usually excludes grammar
>mistakes, which are in article, or verb-subject agreement.
>(Interestingly, very few teachers will defend boarding pronunciation
>mistakes, yet most will defend boarding verb-subject agreement. Both
>are impervious to correction, and more importantly to self
>correction!)
>
>Today the "mistakes" I boarded were not mistakes; they were correct
>utterances in Korean. The reason I boarded them is that they
>indicated to me where the English discourse broke down, and they were
>directly symptomatic of either a) the places where the discourse
>become so interesting that continuing communication became more
>important than practicing or extending language, or b) the places
>where a single vocabulary item was missing. Both are fodder for the
>communal notebook, and both allow self-correction; but in both cases
>the precondition is a moment of alienation and contemplation, and a
>little communal collaboration.
>
>I have two thoughts about the Lucy find. First of all, these are
>REALLY critical learners, and it's really much better to have really
>critical learners who express heated opposition to a new idea than
>bored ones who ignore it. Secondly, as Scott points out, they don't
>actually know what they are talking about. They consistently are
>assuming that dogme is out to disempower them.
>
>Obviously, if they can negotiate classroom discourse, they CAN try to
>put into the discourse what they think will help them on the exam,
>and good luck to them (the dogme point is that it's pretty hard to
>play this game of twenty questions and keep a conversation going, and
>if you don't keep the conversation going, what's the point?) Dogme
>defends your right to use whatever grammar and vocabulary you think
>you need. Only on that basis can it urge you to listen to others and
>need new things.
>
>The same thing's true of the syllabus and the problem of "level".
>They can, if they think it will help them, remove themselves from one
>class and try another, just as they can remove themselves from one
>partner and try another. Dogme defends your right to self-
>determination. Only on that basis can it urge solidarity.
>
>DK
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



________________________________________________________________________
________________________________________________________________________

Message: 2
Date: Thu, 8 Mar 2001 14:21:08 +0100
From: sthornbury@w...
Subject: Lucy's CPE class



[This message is not in displayable format]



________________________________________________________________________
________________________________________________________________________

Message: 3
Date: Thu, 8 Mar 2001 17:14:51 +0100
From: sthornbury@w...
Subject: focus groups

Anyoen esle able to answer Ruth's question on ways of running
focus groups? Lucy's verbatim description of her class goes like
this:

- lead-in - group told each other re Dogme/Lars von Trier
- applied ideas to ELT situation - predictions sts made about
Dogme ELT manifesto [were]: make it enjoybale, no translation,
"real" language, no artificial situations/tasks, no books
- passed around sheets [ten of these, each one with one of the
Dogme ELT vows copied on to it, as header] enclosed sts in circle
commenting /cross-commenting and discussing ideas /arguing [I
udnerstand that it was this stage that individuals were writing their
comments on to the sheets - an alternative would be to do this
silently and indivuidsally, passing the sheets around until everyone
had written a comment and then throwing it open for discussion]
- follow up discussion (heated)!

Lucy adds that she is going to try this topic with her trainee
teachers but do it "graffitti- wall style" - I assume writing up their
thoughts on to posters/flip charts.

I have a trainer friend who insists on having whiteboards on
everywall of his training space, so that individuals/pairs can write
their repsonses to a task and then move round, art gallery style,
and read and add to the responses of others.

Another approach to group brainstorming (or focus groups) is TCI
(Theme centred interaction). There was a posting and brief
description of this way way back, but which I now cut and paste:

Theme-centred-interaction (TCI) - devised by a
psychologist for group therapy type sessions, but basically very
applicable to classrooms because it lays down some ground rules
for conducting the session - such as


"Let us give to this group and get from this group whatever
each of you and I want to give and get" - i.e. notion of
personal responsibility

Only one person can speak at a time.

Say what you want, not what you feel you ought. Also, notion
of "selective authenticity": "whatever I say shall be authentic, but
not everything that is authentic shall be said".

Some techniques:

a. silent phase: to think about the theme and remember
experiences related to it; to direct attention to a specifically
designed task (prepared ahead of time by leader)

b. "snapshot": freeze the moment - your feelings, thoughts - and
report on this in a round.

c. "What would you resent not having said or not having asked if
we broke up now?" - 30 minutes before the end.


Incidentally, has anyone else noticed that tomorrow (9th March) is
the first anniversary of the launch of this discussion group? (The
above message was posted on that day). Party, anyone?




________________________________________________________________________
________________________________________________________________________

Message: 4
Date: Thu, 08 Mar 2001 18:21:03 -0000
From: billharris@r...
Subject: new blood on the block

A quick hello from Bill Harris teaching at ITTI Embassy Hastings.
I caught Scott and Luke unplugged at the IH London TT conference and
promised to join the group. As I said at the session,I think a lot of
experienced, insighful and confident teachers do go into dogme mode
in at least some of their teaching.But by the same token lots of
teachers who could do it don´t ... for one reason or another!
I call my version of spontaneous, material-less teaching "Organic
Teaching" and did a session at iatefl on it three years ago. I think
the term works neatly to describe letting things grow naturally
without the artificial fertiliser of course book or other materials.
Not sure that I`d be able to follow the rather stringent regime of
the dogme purists, however. Would a trip to the computer room for
students to write out a story which evolved in the classroom be
permitted under dogme rules?
Back in the classroom after a spell of training I find myself
reflecting on how I operate and my students reaction to planned and
unplanned lessons.I think they respond to both. A potential downside
of spontaneous teaching is that it can be rather teacher dependant
and I have to watch I don´t take students off on paths which they
don´t always want to follow. When it works well its wonderful, though.
yours organically
Bill Harris




________________________________________________________________________
________________________________________________________________________

Message: 5
Date: Thu, 08 Mar 2001 18:35:24 +0000
From: "Luke Meddings" <luke@l...>
Subject: Re: new blood on the block


Hi Bill

It was nice meeting you at ih, good to have you aboard - particularly as
like many of us on the site you've been experimenting and working like this
for some time.

I mused on this site about a year ago that organic teaching might be a good
name for it too - not knowing you already called it that. I think it matches
nicely with unplugged.

>Would a trip to the computer room for
>students to write out a story which evolved in the classroom be
>permitted under dogme rules?

I think so. Reporting is an important stage in the process and if the
computers are there, why not use them. One could use a typewriter if that's
all there was, or pen and paper, etc.

>Back in the classroom after a spell of training I find myself
>reflecting on how I operate and my students reaction to planned and
>unplanned lessons.I think they respond to both. A potential downside
>of spontaneous teaching is that it can be rather teacher dependant
>and I have to watch I don´t take students off on paths which they
>don´t always want to follow. When it works well its wonderful, though.

I think this is a fair point, but feel that if we are intervening
imaginatively (promoting an atmosphere in which chat can prosper, and
usefully (helping the students with the language that emerges, pointing out
how good a lot of their language use is) it's worthwhile. It's certainly
better than starting off a debate/structured conversation
(?!)/information -gap interaction on whatever and watching it perish. I know
they sometimes work, but is sometimes much good to us? I'm thinking of the
students in Lucy's class who (rightly) want value for money - bearing in
mind that language is not a product, that it can only be made to APPEAR like
one, which is what coursebooks and numerous levels do. And it's an illusion,
baby.

Luke




________________________________________________________________________
________________________________________________________________________

Message: 6
Date: Thu, 8 Mar 2001 20:24:03 +0100
From: sthornbury@w...
Subject: Tales from the computer room

Welcome on board Bill. Your mention of "a trip to the computer
room" reminds me of the time I took my teen age class to the
computer room only to find that what I had prepared wouldn't work
(I can't rememebr why) so we ended up doing a Christmas quiz the
IT Camp Commandant had designed - she was there to supervise
it, and as one poor lad gamely searched the net to see whether
Jingle Bells was written by Kurt Weill or John Lennon or whoever,
she kept prodding him and saying "C'mon, you guys, this is FUN!"
And I had to think, under my breath, "Well, we'll be the judge of
THAT!" So, no, I don't have happy memories of the computer
room. A bit like when you wheel the video trolley into the
classroom - their little eyes light up, and then just as immediately
glaze over, as the mental shutters start slamming down. Doesn't
seem to happen so often when you talk to them.

Incidentally, Piet reports a lesson last night (with his german class)
where he nervously entered into the theme of religion (suggested
by the coursebook - considerably more daring the EFL
coursebooks it seems). He had them asking him questions
(admittedly generated froma workbook text) about his very a-
religious school upbringing (Summerhill stye) and then how he was
press ganged at university into joining a Christian students group.
This got them all going - non-stop German wall to wall. Now, when
does that ever happen in the computer room?






________________________________________________________________________
________________________________________________________________________

Message: 7
Date: Thu, 8 Mar 2001 21:20:47 -0000
From: "Olwyn Alexander" <o.alexander@h...>
Subject: RE: Tales from the computer room

Hi Scott and everyone,

Yes I'm still here but submerged under a pile of essays with no time to make
profound comments for the discussion. However, I'm spurred on by Scott's
comments about language in computer rooms.

>Incidentally, Piet reports a lesson last night (with his german class)
... This got them all going - non-stop German wall to wall. Now, when
does that ever happen in the computer room?<

In fact I think students find computers very motivating once they get the
hang of using them (and not just to word process some classroom activity). I
have an online discussion space I use with a number of my classes. It's
pretty much like this space but you can see the message threads as well as
read the messages. I have very advanced level students following a cultural
studies course and we use it to get more depth into our seminar discussions
than we can in the one hour tutorial each week. It's pure dogme but perhaps
even more so than a classroom discussion because several threads can be
running at once and weak students can have as much of a voice as strong
ones. I usually only contribute to get a topic going but I encourage
students to post their own topics as well. However, I have sometimes snuck
(what is the past participle of sneak?) in under a pseudonym to stir things
up a bit.

Olwyn




________________________________________________________________________
________________________________________________________________________

Message: 8
Date: Thu, 8 Mar 2001 23:18:49 +0100
From: sthornbury@w...
Subject: RE: Tales from the computer room

Point taken, Olwyn. There could be no more "emergent"
phenomenon than *this* discussion group, for example. I suppose
the challenge is in how you set it up and structure it so that it
works - less easily done with Catalan teens than postgrad students
at Heriot-Watt? But not impossible. (Pleased, though, that I
managed to flush you out from under your cover: you're not the only
one who sneaks, sneaked, has snuck, in order to stir things up a
bit)



________________________________________________________________________
________________________________________________________________________



Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 540
	From: kellogg59@h...
	Date: Mo Mrz 12, 2001 5:20 

	Subject: Re: Tales from the computer room


	When Van Lier was here giving his "ecological approach" talk he 
actually began the talk with two contrasting pictures. One showed one 
child sitting at a computer. The second showed two children at one 
computer, one pointing and the other staring and hammering away, and 
both talking furiously about something. Vivian Cook makes this point 
too; the computer as drill master is a very different creature from 
the computer as conversation piece, and yet the difference does not 
lie in the computer at all.

DK



	


	Group: dogme
	Message: 541
	From: Olwyn Alexander
	Date: Mo Mrz 12, 2001 8:52 

	Subject: Computer as drill master


	But in this dogme discussion group the computer isn't a 
drill master, it's a way for us to communicate together, to 
form a virtual community, even though we're on opposite 
sides of the world. I'd have thought that concept might be 
enormously attractive to children. In fact there are 
projects for tandem language learning by email which are 
pretty much like the old pen pal idea only much faster.

The discussion group I have with my students is designed 
not to replace face-to-face tutorial discussions but to 
deepen these. My students are admittedly older (early 20s) 
and enjoy it enormously. I have read a paper which 
suggested that teenage computer mediated conferencing (CMC) 
tended to concentrate on the banal subjects and involve 
very little interaction but that is where the tutor comes 
in to stimulate discussion. While they are using the 
computer in this way the students are also gaining a useful 
transferrable skill.

In answer to Ruth's question about comparisons between 
face-to-face and CMC, I think there are lots of informal 
comparisons but I don't know if anyone has studied it 
systematically. CMC is generally considered to favour 
students whose language skills and confidence are weaker 
because they have equal access to the discussion (strong 
ones can't easily dominate), they have time to think about 
what they want to say and they can have as long a turn as 
they like (consider for example the turns in this egroup). 
The downside of course is the lack of non-verbal feedback 
and I ahve had problems with inappropriate behaviour but, 
hey! that's the real world and it's been interesting for 
the students to try to deal with it.

Olwyn

On Mon, 12 Mar 2001 05:20:34 -0000 kellogg59@h... 
wrote:

> When Van Lier was here giving his "ecological approach" talk he 
> actually began the talk with two contrasting pictures. One showed one 
> child sitting at a computer. The second showed two children at one 
> computer, one pointing and the other staring and hammering away, and 
> both talking furiously about something. Vivian Cook makes this point 
> too; the computer as drill master is a very different creature from 
> the computer as conversation piece, and yet the difference does not 
> lie in the computer at all.
> 
> DK
> 
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	Group: dogme
	Message: 542
	From: kellogg59@h...
	Date: Mo Mrz 12, 2001 10:46 

	Subject: Re: Computer as drill master


	Olwyn:
Your response is a good example of why computer interaction is 
no substitute for face-to-face (or vice versa, as I'll get to in a 
moment), and why I must give my wholehearted support to Ruth's half-
hearted suggestion that the next venue for a dogme conference be in 
this hemisphere and not t'other. Actually, my remarks on Vivian Cook 
and Van Lier were meant as a response to Scott's piece on the 
computer room. I really agree with what you said about the c-room.
But I think email really is a deceptive medium. It appears to be 
interactive and context-embedded. In fact it is neither. That's why 
most email programs include "quote" functions, and most people, 
humble self not included, use them to provide context. Without the 
quote function, it is very hard to see which contribution, or which 
bit of which contribution, is being responded to.
The length and depth of the contributions on this list, as well 
as the numerous misunderstandings and misconstruals, are testimony to 
the context-independent character of email. It's really written 
discourse, although people treat it as if it were chatting on the 
telephone and legally it still has the status of faxes and phone 
calls. 
It seems to me that what is essential to dogme is not the 
physical medium (dogme teachers have always been partial to writing 
things down, from "boarding" to dictogloss). What is essential to 
interaction is the opportunity to interact in real time. Only in 
chatting rooms does that happen through email.
Today I had a good face-to-face lunchtime chat with a professor 
of testing who complained that there was no good model for 
performance assessment. On the back of a napkin, we developed one 
with three axes which Scott will easily recognize: fluency, 
complexity, and accuracy, which we replaced with comprehensibility. 
We then proposed the following very rough and ready measures for 
them, which could be applied to almost any extended discourse sample. 
Fluency equals total number of turns. Complexity equals average 
number of words per AS unit (this is really very similar to a C-unit, 
but slightly better defined). Comprehensibility equals total number 
of comprehensible turns divided by total number of turns. 
For transparency and objectivity, what we grade is NOT a tape, 
but a written transcript. Why a written transcript? Because our model 
has no standard for pronunciation beyond comprehensibility. In other 
words, we are treating speech as writing on air. The two dimensions 
of complexity and fluency are just the width and the length of the 
transcript on the page. The comprehensibility is the amount of ink on 
it, minus the amount of (...inaudible...) and 
(...incomprehensible...) and (...????).
After all, we test written compositions without looking at 
handwriting. Why not test oral composition without paying attention 
to pronunciation? 
As with most performance assessment, I'm not really sure what 
this test is measuring (despite the nonchalant use of "equals" in the 
formulae above). In a speech contest, though, I bet the result would 
be pretty close to "writing email ability". 
Now, I really suspect this is NOT the same as oral interactive 
ability, and therein lies the flaw of my model. But where exactly?

DK



	


	Group: dogme
	Message: 543
	From: billharris@r...
	Date: Mo Mrz 12, 2001 7:12 

	Subject: Re: Further tales from the computer room


	Thanks Scott and Luke for your quick response... weird to bump into 
into the real Scott in HIS computer room soon after he'd been in e 
communication with me!
You were right Luke. If I'd examined dogme's rules more carefully I 
would have seen that visiting a site to use its normal facilities is
fine. 
I don't share Scott's aversion to using video or computer for "real"
student activities. Maybe part of the problem lies in the teacher's 
attitude ( as well as students') I try to make the material and 
activities as fresh and relevant as I can. Week before last we watched 
video news of the Selby train crash after having read the day's 
newspaper stories. Rather gory but it worked well.
Today I gave my students a dictogloss activity about part of my recent 
holiday in Barcelona. We went to the aforementioned computer room to 
write up the story and students compared their versions with mine. I'd 
say this was pretty "organic" but using easily available technology to 
help students in their task. 
Not a huge amount of discussion as they worked on their individual 
stories but the whole process involved a lot of communication and 
useful language work. And it'll probably continue tomorrow.
OK, the topics for both these examples were brought into the classroom 
by the teacher initially but I don't think I'm deluding myself to say 
that the students found them engaging and relevant.
Sorry to sound a little self aggrandising here ... just sharing a 
teaching experience. They engaged ME too and I guess that is a key
factor in being an organic teacher, especially when contrasted with 
having to exploit another teacher's material in a course book or 
wherever. 







--- In dogme@y..., kellogg59@h... wrote:
> When Van Lier was here giving his "ecological approach" talk he 
> actually began the talk with two contrasting pictures. One showed 
one 
> child sitting at a computer. The second showed two children at one 
> computer, one pointing and the other staring and hammering away, and 
> both talking furiously about something. Vivian Cook makes this point 
> too; the computer as drill master is a very different creature from 
> the computer as conversation piece, and yet the difference does not 
> lie in the compute



	


	Group: dogme
	Message: 544
	From: Jeremy Harmer
	Date: Di Mrz 13, 2001 12:52 

	Subject: The Lucy Rules


	Dear all,

I've been pondering the comments of the CPE students and Scott's response to
them. A lot of what he says strikes a chord with me (the weight of past
experience etc). But there is a lot of straightforward common sense in some
of it (isn't there?).

So I thought I'd synthesise the bits that interested me to provide an
alternative set of 'rules'. My words or Scott's originals are in brackets.
The rest is in the students' own words (hence some of the funny English).

I don't agree with all of this, but how do you respond? (and what about
their response to Dogme rule no 10!!)

Enjoy?

Jeremy

______________________

The Lucy rules

1
We should never be closed to employ any kind of new material that can help
us to improve our language.

2
If tapes could reproduce Œreal¹ situations ​ and allows to expose learners
to a wide range of accents and situations, why not use them?


3
I think it¹s quite useful that the teacher keeps moving around the class, it
gives students the impression of dynamism.

4
(Although teachers questions should generally be Œreal¹ questions), there is
always an exception situation that might require (Œdisplay¹) kinds of
question.

5
(Slavish adherence to a method is unacceptable) because we lose flexibility
and an open mind attitude in learning a foreign language.

6
Lessons should be planned but not avoid the grammar items that come up in
class.

7
(Topics that are generated by students must be given priority) but not if
the topics are always the same.

8
(Grading of students into classes is a good idea because) it can be boring
to keep a conversation with someone who need ten minutes to say a sentence.
You cannot learn from colleagues who knows less than you do.

9
Testing should be thought to test and improve learners¹ English, not to make
them happy.

10
(Teachers themselves will be evaluated according to only one criterion: that
they are not boring) and how much you learn should be considered.



	


	Group: dogme
	Message: 545
	From: kellogg59@h...
	Date: Mi Mrz 14, 2001 11:22 

	Subject: The Lucy Questions


	> 1
> We should never be closed to employ any kind of new material that 
can help
> us to improve our language. WHAT IS "OUR" ABOUT THE LANGUAGE? HOW 
DOES THIS MATERIAL BECOME 'OURS' IF NOT THROUGH INTERACTION?
> 
> 2
> If tapes could reproduce Œreal?situations ?and allows to expose 
learners
> to a wide range of accents and situations, why not use them? DO 
PEOPLE ACQUIRE LANGUAGE THROUGH EXPOSURE, OR DOES IT REQUIRE 
SOMETHING MORE? DO PEOPLE INTERACT WITH TAPES?
> 
> 
> 3
> I think it¹s quite useful that the teacher keeps moving around the 
class, it
> gives students the impression of dynamism. DOES DYNAMISM INVOLVE 
CHANGING THE SUBJECT OR DEVELOPING IT? IGNORING THE LEARNERS OR 
DRAWING THEM OUT AND PULLING THEM TOGETHER? WHICH IS THE TEACHER 
DOING AS SHE IS BUSTLING ABOUT THE ROOM?
> 
> 4
> (Although teachers questions should generally be Œreal?questions), 
there is
> always an exception situation that might require (Œdisplay? kinds of
> question.
> IS A DISPLAY QUESTION A QUESTION OR AN EXAMPLE? AN EXAMPLE OF WHAT? 
DO WE NEED EXAMPLES OF THINGS THAT DON'T EXIST? (NOT A REAL QUESTION 
MIND YOU!)


> 5
> (Slavish adherence to a method is unacceptable) because we lose 
flexibility
> and an open mind attitude in learning a foreign language. ARE MINDS 
OPEN IF THEY HAVE BEEN CRAMMED WITH ADVERTISING BY METHODS 
CAPITALISTS AND BULK DELIVERERS OF "CONTENT"?
> 
> 6
> Lessons should be planned but not avoid the grammar items that come 
up in
> class. HOW ARE THESE TWO CLAUSES RELATED TO EACH OTHER? DOES THIS 
NOT IMPLY THAT LESSONS SHOULD BE PLANNED WITHOUT GRAMMAR ITEMS? OR 
WITH GRAMMAR ITEMS ON A SHORT LEASH, NOT ALLOWED TO PULL THE 
INTERLOCUTORS OFF THE PATH AND THE DISCOURSE OUT OF THE CHANNEL?
> 
> 7
> (Topics that are generated by students must be given priority) but 
not if
> the topics are always the same.
> IS THE SAME TOPIC THE SAME WHEN IT IS RAISED THE SECOND TIME? BY A 
SECOND LEARNER? DOESN'T DISCOURSE HAVE DEPTH AS WELL AS BREADTH?
> 8
> (Grading of students into classes is a good idea because) it can be 
boring
> to keep a conversation with someone who need ten minutes to say a 
sentence.
> You cannot learn from colleagues who knows less than you do.
> HOW DO TEACHERS LEARN FROM THEIR STUDENTS? (BY THE WAY, WHAT ABOUT 
OUTPUT? ISN'T OUTPUT MAXIMIZED WHEN SOMEONE IS LISTENING IN 
ADMIRATION?)
> 9
> Testing should be thought to test and improve learners?English, not 
to make
> them happy. IS IT TESTING THAT IMPROVES THE ENGLISH? HOW IS SUCH A 
THING POSSIBLE? HOW IS IT CONSISTENT WITH THE TESTING OBJECTIVE (AND 
WITH OBJECTIVE TESTING)? AND IF IT IS NOT TESTING WHICH IMRROVES THE 
ENGLISH, WHAT IS IT? AND ISN'T THERE A LESS COSTLY WAY TO GET AT IT?
> 
> 10
> (Teachers themselves will be evaluated according to only one 
criterion: that
> they are not boring) and how much you learn should be considered. 
HOW MUCH "MUCH" IS THERE IN LEARNING? ISN'T QUALITY AS IMPORTANT AS 
QUANTITY? OR MORE?

DK



	


	Group: dogme
	Message: 546
	From: Dan and Male
	Date: Do Mrz 15, 2001 9:37 

	Subject: The Lucy Files


	Dear All,

This is such a catchy title I couldn't ignore it. I've left DK's questions
in but I've answered the ones I thought needed answering and added some
questions of my own.

>1
> We should never be closed to employ any kind of new material that can help
us to improve our language.
WHAT IS "OUR" ABOUT THE LANGUAGE? HOW DOES THIS MATERIAL BECOME 'OURS' IF
NOT THROUGH INTERACTION?
Does this disagree with the rule? I'm interested what everybody feels about
this as having material from 'outside' is what makes the classes DOGME as
far as I'm concerned. I am happy to use material as long as the reason I
chose it was based on student interaction showing needs or interests.
>
> 2
> If tapes could reproduce Oreal?situations ?and allows to expose learners
to a wide range of accents and situations, why not use them?
DO PEOPLE ACQUIRE LANGUAGE THROUGH EXPOSURE, OR DOES IT REQUIRE
SOMETHING MORE? DO PEOPLE INTERACT WITH TAPES?
> The statement doesn't imply that people acquire language through exposure
but rather that exposure aids them deal with new accents and situations as
it increases their familiarity. I have no problems with taped material, it
just depends who tapes it?
>
> 3
> I think it¹s quite useful that the teacher keeps moving around the class,
it gives students the impression of dynamism.
DOES DYNAMISM INVOLVE CHANGING THE SUBJECT OR DEVELOPING IT? IGNORING THE
LEARNERS OR DRAWING THEM OUT AND PULLING THEM TOGETHER? WHICH IS THE TEACHER
DOING AS SHE IS BUSTLING ABOUT THE ROOM?
> I agree totally. Why do we need to move around to convince students that
we are working ?
> 4
> (Although teachers questions should generally be Oreal?questions), there
is always an exception situation that might require (Odisplay? kinds of
question.
> IS A DISPLAY QUESTION A QUESTION OR AN EXAMPLE? AN EXAMPLE OF WHAT?
DO WE NEED EXAMPLES OF THINGS THAT DON'T EXIST? (NOT A REAL QUESTION
MIND YOU!)
I agree here too. What situations need display questions which wouldn't be
better replaced by real questions?

> 5
> (Slavish adherence to a method is unacceptable) because we lose
flexibility and an open mind attitude in learning a foreign language.
ARE MINDS OPEN IF THEY HAVE BEEN CRAMMED WITH ADVERTISING BY METHODS
CAPITALISTS AND BULK DELIVERERS OF "CONTENT"?
> Beyond me this stuff!
> 6
> Lessons should be planned but not avoid the grammar items that come up in
class.
HOW ARE THESE TWO CLAUSES RELATED TO EACH OTHER? DOES THIS
NOT IMPLY THAT LESSONS SHOULD BE PLANNED WITHOUT GRAMMAR ITEMS? OR
WITH GRAMMAR ITEMS ON A SHORT LEASH, NOT ALLOWED TO PULL THE
INTERLOCUTORS OFF THE PATH AND THE DISCOURSE OUT OF THE CHANNEL?
> They are related as lessons are traditionally planned around grammar items
which is something that i see as fundamentally wrong as it involves
predicting people's reactions instead of dealing with them at the time. I
think teachers should have an idea of what they might need to practice and
maybe the way to do it but not PLAN it as that generally means the teacher
is more concerned with the time than whether the student understands.
> 7
> (Topics that are generated by students must be given priority) but not if
the topics are always the same.
> IS THE SAME TOPIC THE SAME WHEN IT IS RAISED THE SECOND TIME? BY A
SECOND LEARNER? DOESN'T DISCOURSE HAVE DEPTH AS WELL AS BREADTH?
The only time I have ever had a class with similar themes was a 12- 1 class
where we kept coming back to food as we were starving. the topic can be
developed and if you do keep coming back to the same thing then these themes
need addressing for one of two reasons: the students need to practise
something or it is a central part of their life anyway if there is continual
enrolment the answer is never the same.
> 8
> (Grading of students into classes is a good idea because) it can be boring
to keep a conversation with someone who need ten minutes to say a sentence.
You cannot learn from colleagues who knows less than you do.
> HOW DO TEACHERS LEARN FROM THEIR STUDENTS? (BY THE WAY, WHAT ABOUT
OUTPUT? ISN'T OUTPUT MAXIMIZED WHEN SOMEONE IS LISTENING IN
ADMIRATION?)
This is a classic proficieny complaint as well as an elementary one.
Outside of those two extremes grading is nigh impossible as there are so
many elements to grade on: fluency, vocab., grammar, reading, writing,
listening, demands etc.
> 9
> Testing should be thought to test and improve learners?English, not to
make them happy.
IS IT TESTING THAT IMPROVES THE ENGLISH? HOW IS SUCH A
THING POSSIBLE? HOW IS IT CONSISTENT WITH THE TESTING OBJECTIVE (AND
WITH OBJECTIVE TESTING)? AND IF IT IS NOT TESTING WHICH IMRROVES THE
ENGLISH, WHAT IS IT? AND ISN'T THERE A LESS COSTLY WAY TO GET AT IT?
> A test per se can not improve English only the way information is used and
a test isn't the only way to get that information.
> 10
> (Teachers themselves will be evaluated according to only one criterion:
that they are not boring) and how much you learn should be considered.
HOW MUCH "MUCH" IS THERE IN LEARNING? ISN'T QUALITY AS IMPORTANT AS
QUANTITY? OR MORE?
Yes but quantity is so much easier to evaluate see above.
Dan

p.s. I'm still interested in finding out how everybody teaches!
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	Group: dogme
	Message: 547
	From: lnorris@i...
	Date: Fr Mrz 16, 2001 7:10 

	Subject: The Ripple Effect


	My CPE students seem to have provoked a nice, healthy stir, & after 
much lurking I have decided to come out and post(cybernetically? 
virtually?)! I am the Lucy of the rules, so to speak.

I´ve been adopting dogme-type principles since 1992/3 (I. A. L. F. 
Jakarta) & collaberating on a small scale research project with a 
colleague on negotiated learning. This sprung from a call for papers 
on the same topic by Andrew Littlejohn & Mike Breen that were 
eventually published in 'Classroom Decision Making' (CUP 2000) 
Interesting to note the rapid rate of growth for those concerned re 
their own teaching and learning at that time and since, & the 
comparative distance in where we all feel now given the 8 yeargap 
since the events! So, does this mean any conventionally text book - 
rather than magazine/periodical/internet- published material 
on 'the/a dogme-inspired approach' is unlikely before 2009? Would it 
break the rules?

Thanks to this site, I am now deliciously free from all guilt at not 
having carted box-files/entire filing cabinets of 'my lesson/s on...' 
from the UK to Turkey, Italy, Indonesia, Australia and now Spain. Up 
til relatively recently I have felt that there was something 
fundamentally flawed about me, as every other 'TEFL gypsy' [not my 
words, but those of several potential employers last summer] I have 
ever met has had their sacred stash of special lessons. I have 
thrilled at the mystique of cleverly colour co-ordinated document 
wallets, envied serried ranks of A4 filves on labelled shelves and 
openly lusted after filing cabinets replete with bulging hanging 
drawers labelled 'the present perfect' or 'modals of 
obligation'....ignoring a small feeling of disquiet. 

I assumed I was just butterflyish because I actually couldn´t imagine 
anything more boring than using the same stuff 
(materials/ideas/texts/lesson plans)over and over. I could justify 
my fundamental antipathy quite well (different 
contexts/students/rationales, different strokes, etc.) but still felt 
envious of the efficiency those filing systems represented to me, or 
was it the envy of the kid next to you at school who had all the 
right gear; the matching shiny pencil set, textas/felt tip pens, 
geometry kits etc. etc? You knew of course that if you only had the 
half of that covetable cargo then.. of course the standard of your 
work would be a breeze and your grades would soar..!

Anyway, diversions aside, for some years now, I have copped stricken 
looks whenever questioning the need for quite so many (any?) 
photocopies, little bits of card, whatever from colleagues & CELTA 
trainees in the various roles of friend, D.O.S., guest seminar giver 
or Tutor. Having advocated the need for a greater recognition of the 
tremendous resources in the classroom already (the students, the 
teacher)I started including sessions on materials-free student-rich 
lessons on professional development programmes. I wrestled with 
titles and got consistently negative feeling from teachers, who 
admitted to feeling threatened by the idea of a few hours without 
spanking fresh piles of copies. It stems, I imagine from initial TT 
courses or ? and have discussed this with CELTA trainees who either 
desire heaps of handouts (value for money/good to look back on) or 
deplore them, much like students I´ve taught. 

So, I have resorted to slipping the idea of less extra material-
driven lessons past teachers using the green/ecology banner and 
terrible statistics about deforestation, effect of bleaching etc. 
Disingenuous but hey! The session is dead simple. Put your hand in 
the middle to bottom of the inevitable great big wodge of buggered 
up/miscopied paper or into the recycling bin/pile and select a number 
of copies that definitely don´t need to have been done for various 
reasons. Display around all 4 walls with sheets of re-cycled paper 
next to them at a comfortable reading/writing height. Your copies 
probably won´t embarrass teachers as they would be from weeks before 
& this not remembered, and it may be wiser to use books/published 
resources rather than teacher produced ones. 

Get teachers to (individually or in pairs) answer the question 'was 
this really really necessary? Why/not?' and then generate as many 
ideas as possible for covering the same points (no judgement on 
usefulness of whatever is being covered here!). Then, moving around 
the room add to the ideas, ensuring they are different each time. A 
typical example is a copy of three pictures to teach 
comparatives/superlatives, presumably beacause the teacher preferred 
one course book presentation over the set text. The 
participants´ideas would range from 'bring 3 things in' to 'draw 3 
things`or ´write 3 things` and then BINGO! 'get sts to compare things 
about each other' and so on.

The feedback involves a discussion or conclusion drawing about why it 
might be more pedagogically sound, or more interesting, or easier to 
prepare or ? Doing it the other way around (i.e. suggesting these 
ideas at the outset)just hasn´t worked for me anyway!

it is Friday night and I am sure I have better things to do, and have 
well exceeded my limit, and I haven´t even mentioned the responses my 
sts have to the discussions on this list, they have read and are 
responding to various things, will post next time. Am also about to 
do sessions on the dogme/rules on CELTA and DELTA courses next week, 
will post any interesting comments, a brave soul is considering this 
for a DELTA assignment.

Have a good weekend everyone.

Lucy



	


	Group: dogme
	Message: 548
	From: lnorris@i...
	Date: Fr Mrz 16, 2001 7:11 

	Subject: The Ripple Effect


	My CPE students seem to have provoked a nice, healthy stir, & after 
much lurking I have decided to come out and post(cybernetically? 
virtually?)! I am the Lucy of the rules, so to speak.

I´ve been adopting dogme-type principles since 1992/3 (I. A. L. F. 
Jakarta) & collaberating on a small scale research project with a 
colleague on negotiated learning. This sprung from a call for papers 
on the same topic by Andrew Littlejohn & Mike Breen that were 
eventually published in 'Classroom Decision Making' (CUP 2000) 
Interesting to note the rapid rate of growth for those concerned re 
their own teaching and learning at that time and since, & the 
comparative distance in where we all feel now given the 8 yeargap 
since the events! So, does this mean any conventionally text book - 
rather than magazine/periodical/internet- published material 
on 'the/a dogme-inspired approach' is unlikely before 2009? Would it 
break the rules?

Thanks to this site, I am now deliciously free from all guilt at not 
having carted box-files/entire filing cabinets of 'my lesson/s on...' 
from the UK to Turkey, Italy, Indonesia, Australia and now Spain. Up 
til relatively recently I have felt that there was something 
fundamentally flawed about me, as every other 'TEFL gypsy' [not my 
words, but those of several potential employers last summer] I have 
ever met has had their sacred stash of special lessons. I have 
thrilled at the mystique of cleverly colour co-ordinated document 
wallets, envied serried ranks of A4 filves on labelled shelves and 
openly lusted after filing cabinets replete with bulging hanging 
drawers labelled 'the present perfect' or 'modals of 
obligation'....ignoring a small feeling of disquiet. 

I assumed I was just butterflyish because I actually couldn´t imagine 
anything more boring than using the same stuff 
(materials/ideas/texts/lesson plans)over and over. I could justify 
my fundamental antipathy quite well (different 
contexts/students/rationales, different strokes, etc.) but still felt 
envious of the efficiency those filing systems represented to me, or 
was it the envy of the kid next to you at school who had all the 
right gear; the matching shiny pencil set, textas/felt tip pens, 
geometry kits etc. etc? You knew of course that if you only had the 
half of that covetable cargo then.. of course the standard of your 
work would be a breeze and your grades would soar..!

Anyway, diversions aside, for some years now, I have copped stricken 
looks whenever questioning the need for quite so many (any?) 
photocopies, little bits of card, whatever from colleagues & CELTA 
trainees in the various roles of friend, D.O.S., guest seminar giver 
or Tutor. Having advocated the need for a greater recognition of the 
tremendous resources in the classroom already (the students, the 
teacher)I started including sessions on materials-free student-rich 
lessons on professional development programmes. I wrestled with 
titles and got consistently negative feeling from teachers, who 
admitted to feeling threatened by the idea of a few hours without 
spanking fresh piles of copies. It stems, I imagine from initial TT 
courses or ? and have discussed this with CELTA trainees who either 
desire heaps of handouts (value for money/good to look back on) or 
deplore them, much like students I´ve taught. 

So, I have resorted to slipping the idea of less extra material-
driven lessons past teachers using the green/ecology banner and 
terrible statistics about deforestation, effect of bleaching etc. 
Disingenuous but hey! The session is dead simple. Put your hand in 
the middle to bottom of the inevitable great big wodge of buggered 
up/miscopied paper or into the recycling bin/pile and select a number 
of copies that definitely don´t need to have been done for various 
reasons. Display around all 4 walls with sheets of re-cycled paper 
next to them at a comfortable reading/writing height. Your copies 
probably won´t embarrass teachers as they would be from weeks before 
& this not remembered, and it may be wiser to use books/published 
resources rather than teacher produced ones. 

Get teachers to (individually or in pairs) answer the question 'was 
this really really necessary? Why/not?' and then generate as many 
ideas as possible for covering the same points (no judgement on 
usefulness of whatever is being covered here!). Then, moving around 
the room add to the ideas, ensuring they are different each time. A 
typical example is a copy of three pictures to teach 
comparatives/superlatives, presumably beacause the teacher preferred 
one course book presentation over the set text. The 
participants´ideas would range from 'bring 3 things in' to 'draw 3 
things`or ´write 3 things` and then BINGO! 'get sts to compare things 
about each other' and so on.

The feedback involves a discussion or conclusion drawing about why it 
might be more pedagogically sound, or more interesting, or easier to 
prepare or ? Doing it the other way around (i.e. suggesting these 
ideas at the outset)just hasn´t worked for me anyway!

it is Friday night and I am sure I have better things to do, and have 
well exceeded my limit, and I haven´t even mentioned the responses my 
sts have to the discussions on this list, they have read and are 
responding to various things, will post next time. Am also about to 
do sessions on the dogme/rules on CELTA and DELTA courses next week, 
will post any interesting comments, a brave soul is considering this 
for a DELTA assignment.

Have a good weekend everyone.

Lucy



	


	Group: dogme
	Message: 549
	From: Luke Meddings
	Date: Sa Mrz 17, 2001 10:46 

	Subject: Re: The Ripple Effect


	Lucy, this is so great - it once again proves there is a history to dogme ELT that this site is helping to piece together, and it tackles in very real terms a practical problem in schools, ie the power of the existing paradigm (I like your description of the old-fashioned looks you got from your colleagues when you questioned things) and the sheer waste of the photocopier - in many senses. Several of the people at the seminar I did with Scott at ih suggested that everyone ended up doing dogme, but I said it just isn't true, a lot of teachers end up with the materials libraries you describe. I've always found the 'resource bank' or whatever to be the most soul-destroying place in a staffroom, and (oddly enough) because these materials haven't been edited they can throw up some really insensitive 'games' etc. One home-grown board game with several very morbid questions (have you ever dreamed your own death, etc) springs to mind. A colleague picked it up and said 'isn't this great,' and I said 'well, no, look at the questions.' 

Incidentally I often keep notes or a scrap of text I've used in a class for another day but I never use them, I've learned that the beauty is in the moment, it never really translates to another group/time/place. 

The photocopies on the wall is such a practical demonstration of waste, such a good way to help people think in a different way.

I don't know if you had better things to do on a Friday or not, but I'm glad you wrote in!

Keep on keeping on

Luke



*********** REPLY SEPARATOR ***********

On 3/16/2001 at 7:11 PM lnorris@i... wrote:

>My CPE students seem to have provoked a nice, healthy stir, & after 
>much lurking I have decided to come out and post(cybernetically? 
>virtually?)! I am the Lucy of the rules, so to speak.
>
>I´ve been adopting dogme-type principles since 1992/3 (I. A. L. F. 
>Jakarta) & collaberating on a small scale research project with a 
>colleague on negotiated learning. This sprung from a call for papers 
>on the same topic by Andrew Littlejohn & Mike Breen that were 
>eventually published in 'Classroom Decision Making' (CUP 2000) 
>Interesting to note the rapid rate of growth for those concerned re 
>their own teaching and learning at that time and since, & the 
>comparative distance in where we all feel now given the 8 yeargap 
>since the events! So, does this mean any conventionally text book - 
>rather than magazine/periodical/internet- published material 
>on 'the/a dogme-inspired approach' is unlikely before 2009? Would it 
>break the rules?
>
>Thanks to this site, I am now deliciously free from all guilt at not 
>having carted box-files/entire filing cabinets of 'my lesson/s on...' 
>from the UK to Turkey, Italy, Indonesia, Australia and now Spain. Up 
>til relatively recently I have felt that there was something 
>fundamentally flawed about me, as every other 'TEFL gypsy' [not my 
>words, but those of several potential employers last summer] I have 
>ever met has had their sacred stash of special lessons. I have 
>thrilled at the mystique of cleverly colour co-ordinated document 
>wallets, envied serried ranks of A4 filves on labelled shelves and 
>openly lusted after filing cabinets replete with bulging hanging 
>drawers labelled 'the present perfect' or 'modals of 
>obligation'....ignoring a small feeling of disquiet. 
>
>I assumed I was just butterflyish because I actually couldn´t imagine 
>anything more boring than using the same stuff 
>(materials/ideas/texts/lesson plans)over and over. I could justify 
>my fundamental antipathy quite well (different 
>contexts/students/rationales, different strokes, etc.) but still felt 
>envious of the efficiency those filing systems represented to me, or 
>was it the envy of the kid next to you at school who had all the 
>right gear; the matching shiny pencil set, textas/felt tip pens, 
>geometry kits etc. etc? You knew of course that if you only had the 
>half of that covetable cargo then.. of course the standard of your 
>work would be a breeze and your grades would soar..!
>
>Anyway, diversions aside, for some years now, I have copped stricken 
>looks whenever questioning the need for quite so many (any?) 
>photocopies, little bits of card, whatever from colleagues & CELTA 
>trainees in the various roles of friend, D.O.S., guest seminar giver 
>or Tutor. Having advocated the need for a greater recognition of the 
>tremendous resources in the classroom already (the students, the 
>teacher)I started including sessions on materials-free student-rich 
>lessons on professional development programmes. I wrestled with 
>titles and got consistently negative feeling from teachers, who 
>admitted to feeling threatened by the idea of a few hours without 
>spanking fresh piles of copies. It stems, I imagine from initial TT 
>courses or ? and have discussed this with CELTA trainees who either 
>desire heaps of handouts (value for money/good to look back on) or 
>deplore them, much like students I´ve taught. 
>
>So, I have resorted to slipping the idea of less extra material-
>driven lessons past teachers using the green/ecology banner and 
>terrible statistics about deforestation, effect of bleaching etc. 
>Disingenuous but hey! The session is dead simple. Put your hand in 
>the middle to bottom of the inevitable great big wodge of buggered 
>up/miscopied paper or into the recycling bin/pile and select a number 
>of copies that definitely don´t need to have been done for various 
>reasons. Display around all 4 walls with sheets of re-cycled paper 
>next to them at a comfortable reading/writing height. Your copies 
>probably won´t embarrass teachers as they would be from weeks before 
>& this not remembered, and it may be wiser to use books/published 
>resources rather than teacher produced ones. 
>
>Get teachers to (individually or in pairs) answer the question 'was 
>this really really necessary? Why/not?' and then generate as many 
>ideas as possible for covering the same points (no judgement on 
>usefulness of whatever is being covered here!). Then, moving around 
>the room add to the ideas, ensuring they are different each time. A 
>typical example is a copy of three pictures to teach 
>comparatives/superlatives, presumably beacause the teacher preferred 
>one course book presentation over the set text. The 
>participants´ideas would range from 'bring 3 things in' to 'draw 3 
>things`or ´write 3 things` and then BINGO! 'get sts to compare things 
>about each other' and so on.
>
>The feedback involves a discussion or conclusion drawing about why it 
>might be more pedagogically sound, or more interesting, or easier to 
>prepare or ? Doing it the other way around (i.e. suggesting these 
>ideas at the outset)just hasn´t worked for me anyway!
>
>it is Friday night and I am sure I have better things to do, and have 
>well exceeded my limit, and I haven´t even mentioned the responses my 
>sts have to the discussions on this list, they have read and are 
>responding to various things, will post next time. Am also about to 
>do sessions on the dogme/rules on CELTA and DELTA courses next week, 
>will post any interesting comments, a brave soul is considering this 
>for a DELTA assignment.
>
>Have a good weekend everyone.
>
>Lucy
>
>
>
>
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	Group: dogme
	Message: 550
	From: Olwyn Alexander
	Date: Mo Mrz 19, 2001 8:36 

	Subject: Re: The Ripple Effect


	On Sat, 17 Mar 2001 10:46:45 +0000 Luke Meddings wrote:

> Incidentally I often keep notes or a scrap of text I've 
used in a class for another day 
but I never use them, I've learned that the beauty is in the moment, it never really 
translates to another group/time/place. 

And before that Lucy wrote:

> >Thanks to this site, I am now deliciously free from all guilt at not 
> >having carted box-files/entire filing cabinets of 'my lesson/s on...' 
> >from the UK to Turkey, Italy, Indonesia, Australia and now Spain. 
> >
> >I assumed I was just butterflyish because I actually couldn´t imagine 
> >anything more boring than using the same stuff 
> >(materials/ideas/texts/lesson plans)over and over. 

It seems to me that this attitude is fine for classes where 
it doesn't really matter which bits of the language you are 
working on that day. You start from where the students are 
and attempt to move them to more accurate or fluent use of 
the language. You have no real ultimate goals except the 
ones in your students heads.

I think things are a bit different when you are helping 
students work towards a goal: it might be CPE or the 
dreaded IELTS or better still the wider world beyond IELTS 
which represents what they will actually have to do with 
language once they get into the university/institution they 
are aiming at.

This goal is not entirely up to the students, although Ros 
Ivanovic at Lancaster (it seems to me) has argued that it 
perhaps should be. There are lecturers, peer reviewers and 
editors of peer reviewed journals who all have standards of 
English they expect writers to conform to. Given that this 
is the case, and also given that you may have taken six 
hours to work up a lesson to demonstrate some aspect of 
academic writing, it seems to me complete folly to adopt 
some macho 'I never use the same lesson twice...' kind of 
position.

I use what worked the last time reasonably well. I probably 
use it differently with each class I use it with and the 
thing develops organically through repeated use. Going back 
to Lucy's green theme, if you can have recycled paper, 
what's wrong with recycled lessons?

Olwyn

*********************************************************
Ms Olwyn Alexander
Course Director
Intensive Advanced English Courses
School of Languages
Heriot-Watt University
Edinburgh EH14 4AS

email: O.Alexander@h...
phone: +44 131 451 8189
fax: +44 131 451 3079

*********************************************************



	


	Group: dogme
	Message: 551
	From: Luke Meddings
	Date: Mo Mrz 19, 2001 4:44 

	Subject: Re:how nice/context-specific memory


	>It seems to me complete folly to adopt 
>some macho 'I never use the same lesson twice...' kind of 
>position.

How nice to be called macho after all these years.

However, this is not posturing. I am not saying that I do not repeat lessons on principle, just that my experience has shown me that a dogme lesson which worked well once rarely does again. I think there is a reason for this: teaching dogme lessons means that language learning is tied to a real context, namely the lives and concerns of the students. This is equally true of lessons with students who need English for business or academic purposes. Reporting what happened in a lesson gives us (teachers and students, depending on who does the reporting) the chance to remind ourselves in what context the language emerged.

I can appreciate that if you spent 6 hours preparing a lesson you might want to recycle it at all costs, but this would not be a dogme lesson either in the first or the second instance. 

I was talking to Dan as we sat in a bar drinking heavily and leering at women, and discussing a report form I had tried out before the site was set up. This was designed to be filled in at the end of a lesson and had a number of categories including conventional ones ('structures we looked at') but also, and intitially, 'who was there' and 'what we talked about.' Dan mentioned that a key theory in psychology is context-specific memory: for a person to recall all the aspects of what he studied the previous day, he needs also to remember all the stories that his colleagues shared. The emotion of the experience is as important as the content of what was studied.

Does this supply a missing piece of the dogme puzzle?

>Going back to Lucy's green theme, if you can have recycled paper, 
>what's wrong with recycled lessons?

Paper is a commodity, a lesson is an experience. And that's what's wrong with the analogy. The whole thrust of dogme is that lessons, learning, teachers and students should not be commodified.

Luke and Dan



	


	Group: dogme
	Message: 552
	From: Dan and Male
	Date: Mo Mrz 19, 2001 10:12 

	Subject: Overgeneralisation


	Dear all,
 

I was thinking in a lesson of an important and perhaps flaw in the Dogme system.
In a standard class as the grammar examples are decided beforehand, it's clear that the examples given will follow the rules and the only worry is that the students will come up with an example that doesn't follow the rule.
In a Dogme class as the rules are only explained when a students comes up with an example usually these are very specific rules and they cannot be generalised.  Clearly if they are chunky bits of grammar like tenses or reported speech then this is not a problem but as you're normally dealing on a sentence level then these chunky strucutres do not come up.
So the rules in standard classes are always waiting to be disproved whereas the rules in Dogme classes are always in need of rewording and redrafting in order to expand them to include more examples.
This in itself is not a bad idea : the idea of continually redrafting rules but it goes entirely against the image of teachers as experts that the students have and can often create a lack of confidence.
 

So what are we to do?
 

Dan
 

ps. still interested in finding out how people deal with what the students say in order to see if there is a common pattern.  Third time i've written this now.
 

p.p.s. I'm amused by the idea of people who like to throw away their lesson plans as Macho for two reasons ; one, neither Luke nor I would normally be described as such and two, the first person who mentioned this was Lucy.  Although I don't know her I can't imagine she's very macho.


	

	


	Group: dogme
	Message: 553
	From: kellogg59@h...
	Date: Di Mrz 20, 2001 5:23 

	Subject: Re: Overgeneralisation


	All:
Kim Daejung has finally agreed to carry out his campaign promise 
and spend about 6% of our GNP on education. Most of the boodle goes 
for computers, of course, but there will be about 22,000 new jobs 
next year (for comparison, this is about a quarter of what Al Gore 
promised in a country of about a seventh the size and a quarter the 
per capita income; George W promised tests, and will doubtless 
deliver in bulk.)
So I was having lunch yesterday with a Ministry think tanker who 
was talking about a resource-poor training program to be distributed 
by radio at 6:30 am, which is prime time when you are a Korean 
elementary teacher with a family to cook breakfast for. I suggested a 
technology poor methodology in line with dogme principles and 
resources in the countryside, and he listened with great interest and 
then commented that "One needs to be a superman to teach without 
materials." Not at all, I opined; one needs to see the children as a 
source of texts and not a sumphole for them. When one gets used to 
the change in paradigm, the work burden is actually lessened. 
("That's why they're called 'lessons'," cried the Mock Turtle.)
I went back to my new office to digest what I had said over 
Claire Kramsch's "Context and Culture in Language Teaching" and had a 
strange premonition of what Dan was going to say. On page 81, Kramsch 
opines that stressing situation and interaction can make learners 
MORE dependent on the teacher, not less, because they must constantly 
run to the teacher for the words they want and the structures they 
need for what they want to say.
Kramsch is not one of us. In fact, she is into many forms of 
hypertechno hype and postmodernist babble. But when you live in a 
society that stresses Steve Jobs over teaching jobs, you 
get "economies" like putting computers in classrooms instad of 
teachers. Even with the 6%, Kim Daejung's ambitious plan will result 
in class sizes of...twenty eight. That's a lot of mouths to feed with 
vocabulary and structures.
The point about false economies like this is that they are 
false; we pay for the computers not only directly, to Samsung 
Electronics (which is the part that interests them) but also 
indirectly, but NOT teaching interaction. I think the same thing is 
true of the "economy" of pre-packaged grammar. We pay directly 
through attention deficit, but also indirectly by NOT teaching 
discourse. 
Discourse cannot be taught deductively because there are no 
finished rules, and the number of variables which impinge is 
practically infinite. Discourse can only be taught inductively, by 
teachers and learners trying to account for a finite set of examples 
in specific text or context, not trying to discover abstract general 
rules which cover the whole language.
In the afternoon, I taught funny lesson. The first week I'd been 
trying to sell my "tell me.../tell me about..." generalization to the 
students. We use the former when we want a short answer, and the 
latter when we want a long one. This week I am teaching them how to 
develop discourse, and we are following up general "topic indicating" 
questions with more focussing wh-questions, like this:

How did you sleep? What time did you go to bed, and what time did you 
get up?

Because we teach children, I sometimes even ask them to use 
the "human clock", using hands as a pointer, to indicate the time, 
like this:

How did you sleep? What time did you go to bed, and what time did you 
get up? Nine? Ten? Eleven?

This is much more difficult than it looks because of course it 
requires you see the clock face as the learners see it, not as you 
see it; you are behind it.


At this point, one of the grad students pointed out that the long 
questions got short focussed answers, and the short questions got 
long unfocussed ones--quite the contrary of the "tell me..." rule. We 
applied her generalization to a number of examples, and found it 
generally very true within the limited concept of a number of wh-
questions (excluding lexicalized formulae like "How are you?"). 
Perhaps this is one piece of the dogme puzzle. We are not trying to 
describe the language. We are helping people to get through bits of 
it.

With these grammatically elaborate wh-questions the teacher is taking 
on the burden of grammaticizing the topic, releasing the learner to 
give lexicalized answers and still continue to take part in 
discourse. This, like the human clock, is an act of communicative 
empathy. Perhaps this is another piece of the dogme puzzle? Through 
these kinds of acts of empathy, the teacher CAN allow the learner to 
continue to take part in discourse. And at a certain point, learner 
and teacher can switch sides?

Olwyn:

Well, I thought your comment was not really ad hominem, so to speak. 
And dogme does demand "no posturing". On the other hand, I think your 
big of grit produced a pearl from Luke & Dan. Does this kind of 
provocation have a place in the classroom?

Ruth: I found the stuff...but now I've lost the address!!! Which 
letter is it in?

Scott:

I'm doing the pilot edition of my book. Here's what happened to your 
skulls. is it OK or should I stop the presses?

Authenticity is important. Children need to believe in what they are 
doing, just like everybody else. But perhaps a child's ability to 
believe is not exactly like everybody else's. 

Scott Thornbury, founder of the "dogme" school of teacher 
training, believes in authenticity. He does not allow any textbooks, 
CD ROMS, video, tape recordings, or even photocopies into his 
classrooms. He does not want teachers or learners to pretend to be 
anyone other than who they are. But when he was asked about "dogme 
for children" for this book, he replied with a story from his own 
childhood.

Scott loved "show and tell", an activity in New Zealand 
elementary schools where children stand up and make oral 
presentations, usually about a toy or a favorite object. He once 
spent many hours carving a set of skulls from soap to show the stages 
in man's evolution. He was angry when other children didn't prepare 
for "show and tell" and instead made up silly stories about a dream 
they had the night before. Yet today he admits that the dreams were 
more "authentic". 

The dreams were not real dreams any more than the skulls 
were real skulls. But they WERE real, original stories, and the other 
children understood and appreciated them, often copying and adding on 
to them. In other words, their authenticity flowed from their 
productivity and their interactivity.

In this section, we'll look at drills again. We'll try to 
turn them into dialogues, and even into free discourse. Naturally, 
problems come up. The more they look like discourse, the less they 
look like drills. The less they look like drills, the harder it is 
for children to see clearly what the teaching point is.

Or is it? Perhaps discourse IS the teaching point—not grammar, 
vocabulary, pronunciation. But then…how do we help the children with 
their grammar, vocabulary and pronunciation?



	


	Group: dogme
	Message: 554
	From: Luke Meddings
	Date: Di Mrz 20, 2001 1:37 

	Subject: dogme spreads to France ... maybe


	Teaching is conversation

Teaching is an exchange of information ...

This unfortunate student came in for a certificate and was rewarded with my thoughts on teaching, prompted by her comments about an inexperienced teacher and me saying that initial training in this game was rooted in the paradigm of information delivery/transmission, which made people tense when teaching is only really conversation. As my French was frequently defeated by my attempts to render 'paradigm' by pronouncing it differently, or translating 'received wisdom' word for word*, she must have thought I was barmy, but responded gamely by suggesting that teaching should be an exchange of information, and observing that it often wasn't.


*Sagesse Recue sounds more like one of the more robust French recipes, pig's foot cooked in beer or similar



* * *

Looking back, I thought it was worth highlighting the use of the phrase 'the students' in this phrase -

teaching dogme lessons means that language learning is tied to a real context, namely the lives and concerns of the students

- coursebooks are for students. Our work is with the students who are there at any given time.



	


	Group: dogme
	Message: 555
	From: Olwyn Alexander
	Date: Mi Mrz 21, 2001 8:34 

	Subject: Re:how nice/context-specific memory


	On Mon, 19 Mar 2001 16:44:04 +0000 Luke Meddings 
<luke@l...> wrote:

> How nice to be called macho after all these years.
No offence meant...

> I can appreciate that if you spent 6 hours preparing a lesson you might want to recycle it 
at all costs, but this would not be a dogme lesson either in the first or the second instance. 
I suppose what I'm really thinking about is the need for 
eclecticism in teaching. I wonder if constant dogme style 
teaching might become a bit repetitive... you know:

"What did you do today?"
"Oh the ususal. The teacher got us talking about ourselves 
again and then showed us some of the structures we'd been 
using. I mean he's a great guy but it would be nice to read 
a book occasionally"

Now before you all jump down my throat and claim that all 
your dogme lessons are completely different from one 
another it might be worth thinking if the students actually 
see what you see... just a thought.

>The emotion of the experience is as important as the 
>content of what was studied.
This I do agree with but I still look back to lessons at 
secondary school where the teacher was emotional and got 
us to feel the same emotion about a book we were reading.

> >Going back to Lucy's green theme, if you can have recycled paper, 
> >what's wrong with recycled lessons?
> 
> Paper is a commodity, a lesson is an experience. And that's what's wrong with the analogy. 
The whole thrust of dogme is that lessons, learning, teachers and students should not be
commodified.

Trouble is the language of science, for example, is about 
relating things to other things and quite often the things 
are processes and activities (i.e. experiences). There's a 
lot of replication of processes in science but they don't 
happen exactly the same way, even if the researcher intends 
that they should. I think this is true of lessons as well. 
I can start out from the same prompt and end up at a 
completely different point. I don't think dogme should 
exclude that possibility.

Olwyn

*********************************************************
Ms Olwyn Alexander
Course Director
Intensive Advanced English Courses
School of Languages
Heriot-Watt University
Edinburgh EH14 4AS

email: O.Alexander@h...
phone: +44 131 451 8189
fax: +44 131 451 3079

*********************************************************



	


	Group: dogme
	Message: 556
	From: Olwyn Alexander
	Date: Mi Mrz 21, 2001 9:01 

	Subject: Re: Overgeneralisation


	On Mon, 19 Mar 2001 22:12:13 -0000 Dan and Male 
<maledan@c...> wrote:

> This in itself is not a bad idea : the idea of continually redrafting rules but it goes 
entirely against the image of teachers as experts that the students have and can often create 
a lack of confidence.

This is a problem, particularly for high level classes of 
e.g. Swiss Germans who seem to take a particular delight in 
finding bits of the grammar the teacher does not know. As 
was said earlier (by Dave?) of discourse, there are few 
general rules and lots of undescribed bits and (because I'm 
still on about recylcing) it seems a pity to me to 
'discover' something in one class and then not share it 
with the next class, the dogme discussion list, the 
world...etc.

> ps. still interested in finding out how people deal with what the students say in order to 
see if there is a common pattern. Third time i've written this now.

Must be time someone answered you then! Do you mean you 
want to see if there's a common pattern in what they say or 
in the way we deal with it?

In some of the dogme classes I've taught I have a 
discussion first and then use the OHP to collect answers to 
questions or to write a text with me as scribe (and later 
prompt to look at mistakes) and the students contributing 
the content. Mostly I teach writing classes so things are 
written down already and I can come back with them the next 
week (I only see my students 2 hours a week - itself a 
problem for dogme I think).

When I worked in adult literacy using a lot of dogme 
techniques there was a class assistant who recorded the 
discussion while the tutor facilitated it. The tutor then 
compiled the record in some fashion and tutor and students 
edited or added to it in each subsequent session. We ended 
up with a set of advice sheets for spelling, writing etc 
which had been generated by the students.

> p.p.s. I'm amused by the idea of people who like to throw away their lesson plans as Macho 
for two reasons ; one, neither Luke nor I would normally be described as such and two, the 
first person who mentioned this was Lucy. Although I don't know her I can't imagine she's very 
macho.

Women can be macho. It's a state of mind.

Olwyn

PS I wonder who's rattled the bars of my cage..?
*********************************************************
Ms Olwyn Alexander
Course Director
Intensive Advanced English Courses
School of Languages
Heriot-Watt University
Edinburgh EH14 4AS

email: O.Alexander@h...
phone: +44 131 451 8189
fax: +44 131 451 3079

*********************************************************



	


	Group: dogme
	Message: 557
	From: sthornbury@w...
	Date: Mi Mrz 21, 2001 12:58 

	Subject: Re: Overgeneralisation


	Maybe the question is wrong, Dan, that's why no one's answered it. 
Try again.



	


	Group: dogme
	Message: 558
	From: kellogg59@h...
	Date: Mi Mrz 28, 2001 12:30 

	Subject: Chatspace


	All:
Well, my grads and I are trying to describe at least the corner 
of discourse that forms the core of the dogme lesson and "the 
bookends" (as Scott puts it) of all lessons: Teacher-Student chat.
Readers of this space probably remember that last year I was 
doing the dimension of interlocutor: everybody, somebody, etc. This 
year we are using a slightly different model.
Imagine a cube. The length of the cube we'll call interlocutor: 
it can be marked off by name: Everybody, Anybody, and then all the 
somebodies of the class: Eun-mi, Su-jeong, Jeong-ho, Ryang-kyeong, 
etc. The width of the cube we'll call topic: we'll mark it off from 
topics which are inherently display questions like the day's date, 
the weather, etc. to topics which are half and half, such as "That's 
a nice sweater you're wearing, Su-mi, where did you buy it?" to other 
topics that are purely information, such as "What did you do 
yesterday?" and "Do you like oysters?"
The height of the cube we'll call, confusingly, "depth". This is 
the dimension you see explored in the following exchange:

TEACHER: How are you all today?
Ss: Fine, thank you and you?
SU-JEONG: Terrible.
TEACHER: Why, Su-jeong? What's the matter?
SU-JEONG: I saw something really awful on the way to class.
Ss: What was it?
SU-JEONG: Well, there was this drunk who pissed on the third rail of 
the subway and killed himself. 
Ss: How do you know he was drunk?


The idea is that there are certain linguistic forms that allow the 
teacher to explore each dimension, and they are rather different. For 
example, the "tell me.../tell me about..." distinction and the wh-
questions which refer to old information are clearly marked for 
depth. "Did anyone else...?" "And how about you..." "Do the rest of 
you agree with that..." are marked for interlocutor. "And now for 
something completely different" is marked for topic, but there are 
other topic shifters that are more subtle "Speaking of...", "That 
reminds me...." "What exactly do you mean by ...?". Dogme teachers 
are good at getting out at the ends of all three axes.
What I like about the model is not the way it sorts out and 
categorizes what good dogme teachers instinctively know anyway, but 
the way it implies that learners, topics, and news are not discrete 
points, but linked. The linguistic corollary, rather disturbing for 
dogme, is that question types are not discrete either; almost any 
question can become a display question when overused, almost any 
question can become an "everybody" question when overgeneralized, 
almost any question can become arbitrary in topic. Dogme consists of 
navigating familiar space in new ways every day, in creating 
foresight without losing astonishment.
Dan--does this answer your question, or does it answer a 
different question? What was the question?

DK



	


	Group: dogme
	Message: 559
	From: sthornbury@w...
	Date: Di Apr 03, 2001 5:48 

	Subject: dogme and the elephant man


	Just to report on Luke's and my dogme presentation at the TESOL 
Spain conference in Seville this weekend. Took place in the 
university, once a cigarette factory, in a huge tiered lecture theatre 
that reminded Luke of that scene in The Elephant Man. Packed to 
the gills with people, overflowing onto the floor and aisles. Very 
difficult to do an interactive workshop, with me trying to weave into 
the audience and milk it like Graham Norton, while Luke was stuck 
at the blackboard, unable to catch what people were saying so as 
to be able to convert them into mini-teaching points. Somehow we 
managed though, and actually never made the dogme analogy 
once - but got some interesting talk from the back benches even if 
some of the activities fell a bit flat. 

The next gig is Brighton on April 20th, where we'll be doing more of 
a panel thing, with Graham and David F. as well. Any ideas from 
you lot on how we might structure it? How soon should we throw it 
open to q and a? (we've got 70 mins). Should we demo activities, or 
just read extracts from the website, or both? How much theory and 
history to include? Should we read out the ELT Vow of 
Chastity???? Should we be outspokenly anti-coursebook? Shoudl 
we mention names! All suggestions and advice welcome...



	


	Group: dogme
	Message: 560
	From: Ruth Wajnryb
	Date: Mi Apr 04, 2001 9:58 

	Subject: Re: Digest Number 190


	I'd start with something experiential, concrete and non-threatening and
build in some structured reflective time so people can process the
experience. Only then would I move on to abstracting the theory from it.


for what it's worth...
ruth




-----Original Message-----
From: dogme@yahoogroups.com <dogme@yahoogroups.com>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: Wednesday, 4 April 2001 17:54
Subject: [dogme] Digest Number 190


>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>------------------------------------------------------------------------
>
>There is 1 message in this issue.
>
>Topics in this digest:
>
> 1. dogme and the elephant man
> From: sthornbury@w...
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>Message: 1
> Date: Tue, 3 Apr 2001 18:48:42 +0200
> From: sthornbury@w...
>Subject: dogme and the elephant man
>
>Just to report on Luke's and my dogme presentation at the TESOL
>Spain conference in Seville this weekend. Took place in the
>university, once a cigarette factory, in a huge tiered lecture theatre
>that reminded Luke of that scene in The Elephant Man. Packed to
>the gills with people, overflowing onto the floor and aisles. Very
>difficult to do an interactive workshop, with me trying to weave into
>the audience and milk it like Graham Norton, while Luke was stuck
>at the blackboard, unable to catch what people were saying so as
>to be able to convert them into mini-teaching points. Somehow we
>managed though, and actually never made the dogme analogy
>once - but got some interesting talk from the back benches even if
>some of the activities fell a bit flat.
>
>The next gig is Brighton on April 20th, where we'll be doing more of
>a panel thing, with Graham and David F. as well. Any ideas from
>you lot on how we might structure it? How soon should we throw it
>open to q and a? (we've got 70 mins). Should we demo activities, or
>just read extracts from the website, or both? How much theory and
>history to include? Should we read out the ELT Vow of
>Chastity???? Should we be outspokenly anti-coursebook? Shoudl
>we mention names! All suggestions and advice welcome...
>
>
>
>
>________________________________________________________________________
>________________________________________________________________________
>
>
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 561
	From: Tom Walton
	Date: Mi Apr 04, 2001 10:35 

	Subject: RE: dogme and the elephant man


	Maybe, to make it as "interactive" as possible, you could begin by showing
them a dozen or so "rules", some of which could be the dogme (or Lucy) ones,
and some not, and ask them to decide in groups which they would reject and
to justify that choice. I'm sure you could bung in a few from well-known
Teacher's Books which merit assignment to the scrap heap.

From then on to general discussion and, at the end, some reportage and
suggested illustrative activities.

As feedback on the session, perhaps you could have someone sit at the the
front and assess from facial expressions how many look at you as if you
really were the elephant man?

Tom Walton

-----Mensaje original-----
De: sthornbury@w... <sthornbury@w...>
Para: dogme@yahoogroups.com <dogme@yahoogroups.com>
Fecha: martes, 03 de abril de 2001 19:56
Asunto: [dogme] dogme and the elephant man


>Just to report on Luke's and my dogme presentation at the TESOL
>Spain conference in Seville this weekend. Took place in the
>university, once a cigarette factory, in a huge tiered lecture theatre
>that reminded Luke of that scene in The Elephant Man. Packed to
>the gills with people, overflowing onto the floor and aisles. Very
>difficult to do an interactive workshop, with me trying to weave into
>the audience and milk it like Graham Norton, while Luke was stuck
>at the blackboard, unable to catch what people were saying so as
>to be able to convert them into mini-teaching points. Somehow we
>managed though, and actually never made the dogme analogy
>once - but got some interesting talk from the back benches even if
>some of the activities fell a bit flat.
>
>The next gig is Brighton on April 20th, where we'll be doing more of
>a panel thing, with Graham and David F. as well. Any ideas from
>you lot on how we might structure it? How soon should we throw it
>open to q and a? (we've got 70 mins). Should we demo activities, or
>just read extracts from the website, or both? How much theory and
>history to include? Should we read out the ELT Vow of
>Chastity???? Should we be outspokenly anti-coursebook? Shoudl
>we mention names! All suggestions and advice welcome...
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 562
	From: Jeremy Harmer
	Date: Do Apr 05, 2001 2:42 

	Subject: Re: Digest Number 190


	Dear Scott and everyone,

you're both far too well experienced to need too much advice, but if I were
doing the session (ha!) I would certainly do the vow of chastity (& maybe
compare with some of the L rules = what do the audience think? I agree with
Tom), probably pass round quotes from the website for people to react to,
and mention names. I'd go for activities too.

The only thing I would avoid (if it was me - it's not) is the coursebook
thing since that could throw the whole session off balance, and you'd get
some old dinosaur in the audience jumping up and down, taking up far too
much time on only one of the many issues this list has discussed.......

Any use?

Jeremy



	


	Group: dogme
	Message: 563
	From: kellogg
	Date: Fr Apr 06, 2001 9:39 

	Subject: Re: Digest Number 192


	Yeah, I'm with Jeremy; you guys don't need advice. 
The other day I was thinking about Luke's presentation (when he smashed the watch) and trying to decide if it was right. On the one hand, it's pure theatre; in real life Luke uses a watch like everybody else. On the other hand.... 
Last year Kofi Annan put on this silly summit meeting for 157 bigwigs at the UN, and each world leader was given exactly five minutes to speak, the start of which was indicated by the flash of a small yellow bulb by the podium. When Castro, who is one of the world's greatest but most verbose orators, approached the podium, there was a shudder of trepidation which turned into a positive moan when Castro whipped out a pocket handkerchief and covered the bulb, and then began speaking. He then spoke, finished his remarks, and whipped his handkerchief off the little yellow bulb, which lit up as if on cue. That's what DF meant; dogme teachers CAN do what other teachers do when they need to; it's just they know how to do so much more. 
In any case, a presentation is not a lesson and it is theatre, so in a sense the no-posturing rule cannot apply any more than the "no presenting" one does (Luke himself pointed this out once, I think). Still...I really can't stick those presentations where teachers pretend to be learners and the book tout pretends to teach them; by all means, let's be "experiential", but let the experience be that of a workshop, and not one that pretends to be a lesson. 
It is a truth retestified to by every EFL book questionnaire on the subject of dreams that one of the most common nightmares amongst our students is showing up to an exam unprepared. The corollary of this dream amongst teachers, which I've had literally dozens of times, is showing up to a lesson without materials. As Delmore Schwartz says somewhere, in dreams begin responsibilities.... 

DK 

PS: Lucy--I just read your paper in Classroom Decision Making. Really superb, thanks.... 

PPS: Thanks, Scott--Mr. Haku it is. 

PPPS: Ruth! Can you send me a snail address?



	


	Group: dogme
	Message: 564
	From: sthornbury@w...
	Date: Fr Apr 06, 2001 2:10 

	Subject: experiential training


	Three things:

1. I'm not sure I agree with David about "those presentations that 
pretend to be lessons". I think that experiencing classroom 
activities is actually essential, especially for novice teachers who 
have no schema in which a mere description of the activity might 
comfortably fit. Coincidentally, I did a workshop on a pre-service 
course yesterday, in which the first 45 minutes was a succession 
of materials-free activities connected into a smei-cohesive lesson 
(more on that below). Then I reviewed the activities and asked them 
to think about what they all had in common. What was interesting 
is that they hadn't noticed that they were all materials-free, but 
they did comment on the high degree of talk, the number of 
questions asked, the focus on personal experience. In the end I 
had to drop a frew braod hints before they got the materials free 
thing (like asking "What did I bring into the room?"). I then 
suggested that there might - just might - be a correlation between 
the amount of talk generated and the fact that there were no 
intrusive materials jockeying for lesson space. This, anyhow, (I 
pointed out) was my thesis. We went on to discuss that, and I told 
the story about how I "discovered" emergent learner talk (that 
lesson in Egypt with the Time magazine cover) and then I made a 
simple clasification between text reconstruction activities (like 
dictogloss, that begin with the teacher's text) and text recasting (or 
reformulating) activities, that begin with the learners' texts, and 
used CLL as an example, playing them a tape of a teens class 
with whom I had doneexactlty that (this tape was the only 
"material" I used in the session incidentally, and it neatly secreted 
in my pocket). Now, the point I'm making is that a description of 
the actviites would not have served as well as actually doing them - 
this is the essence of experiential learning, of course. Though the 
danger is that sometimes trainees can get so immersed in doing 
the activity that they forget how it was set up and staged (a 
problem with "loop input" I've found - sometimes too clever by half). 
This is why you need a little time after the activity to reflect on it: 
what happened, what language was produced, what levels could 
you do it at, what language would you need to pre-teach (if any), 
and how it was set up. And what it could lead on to.

Whcih brings me to the point that I tried to emphasise in the 
session: that I wasn't simply handing out a lot of warmers and 
fillers that happened to be materials-free, but that i was proposing a 
blueprint for lesson design that (in being materials-free) was based 
in the language that was jointely created by the people in the room -
the emergent language. There's a vast difference between a 
materials-free activity (like Hangman, for exmaple) and a materials-
free lesson that also provides the full gamut of input and output 
opportunties and form focus. 

Anyway, what was encouraging was the fact that some of these 
teachers are planning to try out some of the activities (i.e. the ones 
they themselves had experienced) with their teaching practicum 
students this afternoon. Uptake like that is less likely, I would 
argue, had they not had that experience in the first place.


2. Sorry to disappoint but the thing about Luke and his watch was 
a joke, a filmic reference to an iconic moment in Easy Rider, as 
Peter Fonda prepares to renounce his past and zoom off to Mexico 
(and hallucinogenic drugs) on his chopper (if I recall). Luke didn't 
wear a watch in the dogme session that we did together, that's all. 
But I like the story about Castro.

3. Teachers' teaching dreams - nice one, David. But it deserves a 
separate posting. Watch this space.



	


	Group: dogme
	Message: 565
	From: Tom Walton
	Date: Fr Apr 06, 2001 2:25 

	Subject: RE: experiential training


	I agree with Scott, particularly in the first couple of lines of what he
says. Until I attended a seminar in Barcelona, which was along precisely the
lines he proposes, I hadn't heard of this dogme-thing in teaching, and I
thought it was a neat way to introduce the idea (I think we had to guess
which of six sentences about Scott were true, and then do the same with a
partner). You also told us the one about the TIME magazine cover, which was
also illustrative. I was convinced!

Tom

-----Mensaje original-----
De: sthornbury@w... <sthornbury@w...>
Para: dogme@yahoogroups.com <dogme@yahoogroups.com>
Fecha: viernes, 06 de abril de 2001 16:17
Asunto: [dogme] experiential training


>Three things:
>
>1. I'm not sure I agree with David about "those presentations that
>pretend to be lessons". I think that experiencing classroom
>activities is actually essential, especially for novice teachers who
>have no schema in which a mere description of the activity might
>comfortably fit. Coincidentally, I did a workshop on a pre-service
>course yesterday, in which the first 45 minutes was a succession
>of materials-free activities connected into a smei-cohesive lesson
>(more on that below). Then I reviewed the activities and asked them
>to think about what they all had in common. What was interesting
>is that they hadn't noticed that they were all materials-free, but
>they did comment on the high degree of talk, the number of
>questions asked, the focus on personal experience. In the end I
>had to drop a frew braod hints before they got the materials free
>thing (like asking "What did I bring into the room?"). I then
>suggested that there might - just might - be a correlation between
>the amount of talk generated and the fact that there were no
>intrusive materials jockeying for lesson space. This, anyhow, (I
>pointed out) was my thesis. We went on to discuss that, and I told
>the story about how I "discovered" emergent learner talk (that
>lesson in Egypt with the Time magazine cover) and then I made a
>simple clasification between text reconstruction activities (like
>dictogloss, that begin with the teacher's text) and text recasting (or
>reformulating) activities, that begin with the learners' texts, and
>used CLL as an example, playing them a tape of a teens class
>with whom I had doneexactlty that (this tape was the only
>"material" I used in the session incidentally, and it neatly secreted
>in my pocket). Now, the point I'm making is that a description of
>the actviites would not have served as well as actually doing them -
>this is the essence of experiential learning, of course. Though the
>danger is that sometimes trainees can get so immersed in doing
>the activity that they forget how it was set up and staged (a
>problem with "loop input" I've found - sometimes too clever by half).
>This is why you need a little time after the activity to reflect on it:
>what happened, what language was produced, what levels could
>you do it at, what language would you need to pre-teach (if any),
>and how it was set up. And what it could lead on to.
>
>Whcih brings me to the point that I tried to emphasise in the
>session: that I wasn't simply handing out a lot of warmers and
>fillers that happened to be materials-free, but that i was proposing a
>blueprint for lesson design that (in being materials-free) was based
>in the language that was jointely created by the people in the room -
> the emergent language. There's a vast difference between a
>materials-free activity (like Hangman, for exmaple) and a materials-
>free lesson that also provides the full gamut of input and output
>opportunties and form focus.
>
>Anyway, what was encouraging was the fact that some of these
>teachers are planning to try out some of the activities (i.e. the ones
>they themselves had experienced) with their teaching practicum
>students this afternoon. Uptake like that is less likely, I would
>argue, had they not had that experience in the first place.
>
>
>2. Sorry to disappoint but the thing about Luke and his watch was
>a joke, a filmic reference to an iconic moment in Easy Rider, as
>Peter Fonda prepares to renounce his past and zoom off to Mexico
>(and hallucinogenic drugs) on his chopper (if I recall). Luke didn't
>wear a watch in the dogme session that we did together, that's all.
>But I like the story about Castro.
>
>3. Teachers' teaching dreams - nice one, David. But it deserves a
>separate posting. Watch this space.
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 566
	From: sthornbury@w...
	Date: Fr Apr 06, 2001 2:27 

	Subject: Teaching dreams


	Thanks David for reminding me about teachers' anxiety dreams. I 
did an informal, but not entirely frivolous, study of teachers' dreams 
a few years back, and collected enough to be able to draw some 
broad categories: most of them fell into either the category of "guilt 
at breaking rules" type dreams (e.g. being arrested by the police 
for talking too much in class); or getting lost/arriving late type 
dreams, or role mismatch / vulnerabiltiy dreams (discovering you're 
teaching naked is quite common), or institutional contraints 
dreams (finding the classroom you're in is L-shaped, and you can't 
see half the students), or - and this is where dogme comes in - 
arriving unprepared. (There are also some wonderful combinations 
of several themes, like the woman on my Dip course who dreamt I 
was observing her teach while at the same time she also had to 
wait tables in a restaurant, AND naked).

Anyway, here are a few materials-anxiety dreams from my little 
corpus. (Any other contributions will be gratefully received).

7. I've always had a dream where I enter a classroom and for some 
inexplicable reason, I'm not prepared. The feeling is sheer terror as 
I look out at the faces of my students waiting for me and.....I don't 
know what to do! I guess you could interpret this as an excessive 
fear of winging it.


8. I suddenly remember that I will begin to teach a class in a few 
hours that I have totally forgotten about. I have done no preparation 
at all. I enter the classroom and see a roomful of hostile looking 
students. They glare at me and begin to chant "Teach me teach 
me" over and over. I try to come up with an appropriate idea to 
explain. I explain it and then stare at them. I begin to sweat, and 
stutter. I can see that they are unimpressed by my ideas. I usually 
awaken at this point.

12. I was back at my job in the Czech Republic. I was not teaching 
in my regular classroom but I was in a church (a modern church). 
Many of the students were from my classes the year before but 
there were some new ones. I started teaching but I got no 
response. Time passed - 30 min - I know this because I looked at 
my watch. Then I looked at my teacher's book (Cambridge 3 and 
other material) and the students' book (Cambridge 2). The students 
hadn't understood what I was talking about because we weren't 
working from the same books.



	


	Group: dogme
	Message: 567
	From: Olwyn Alexander
	Date: Fr Apr 06, 2001 2:59 

	Subject: Re: RE: experiential training


	Share the TIME Magazine cover again with those of us who 
missed it first time round? (Not necessarily to the whole 
list of course.)

Olwyn

On Fri, 6 Apr 2001 15:25:13 +0200 Tom Walton 
<twalton@i...> wrote:

>You also told us the one about the TIME magazine cover, 
> which was also illustrative. I was convinced!


*********************************************************
Ms Olwyn Alexander
Course Director
Intensive Advanced English Courses
School of Languages
Heriot-Watt University
Edinburgh EH14 4AS

email: O.Alexander@h...
phone: +44 131 451 8189
fax: +44 131 451 3079

*********************************************************



	


	Group: dogme
	Message: 568
	From: Tom Walton
	Date: Fr Apr 06, 2001 3:18 

	Subject: RE: RE: experiential training


	Yeah, the TIME magazine (Scott?) was pinning it (picture of Arafat?) up and
saying nothing and then waiting until they responded and then (horror!!!)
leaving the classroom and getting them to talk (!!!!) to each other and then
they (!!!!) wrote on the blackboard (!!!!) what they thought even though
they were complete beginners (!!!) and then come back in ten minutes and
then correct it (?!?!?!?!).

I think that was it, wasn't it Scot? You see, it broke all the rules but I
remembered it, and I think that is what was good about it as a demonstration
of what dogme is about.

Tom

-----Mensaje original-----
De: Olwyn Alexander <o.alexander@h...>
Para: dogme@yahoogroups.com <dogme@yahoogroups.com>
Fecha: viernes, 06 de abril de 2001 17:10
Asunto: Re: RE: [dogme] experiential training


>Share the TIME Magazine cover again with those of us who
>missed it first time round? (Not necessarily to the whole
>list of course.)
>
>Olwyn
>
>On Fri, 6 Apr 2001 15:25:13 +0200 Tom Walton
><twalton@i...> wrote:
>
>>You also told us the one about the TIME magazine cover,
>> which was also illustrative. I was convinced!
>
>
>*********************************************************
>Ms Olwyn Alexander
>Course Director
>Intensive Advanced English Courses
>School of Languages
>Heriot-Watt University
>Edinburgh EH14 4AS
>
>email: O.Alexander@h...
>phone: +44 131 451 8189
>fax: +44 131 451 3079
>
>*********************************************************
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 569
	From: sthornbury@w...
	Date: Fr Apr 06, 2001 6:43 

	Subject: Time magazine story


	I'm cutting and pasting this from a much earlier posting - sorry for 
those of you who had it first time round:

This happened after I had been teaching I suppose 6 months. I was 
in Egypt and had a beginners class that I was enjoying a lot, 
because they were keen, highly motivated students, and were 
uncomplainingly allowing me to frogmarch them through an 
incredibly structural, drill-and-repeat, type programme. Somehow it 
must have occured to me (I don't know what prompted it) that they 
could probably do more than I was letting them, so one day I 
decided to abandon the book and let the brakes off a bit. I started 
the class but sticking on the board a picture - it happened to be a 
cover of TIME magazine (OK so I brought something into the 
classroom - but that was IT!) featuring the king of Saudi Arabia. I 
stuck it up without comment, and took a seat to the side of the 
class. They stared at me expectantly - I did nothing. Eventually 
one student said something like "Saudi Arabia" and looked at me. I 
made no response. A few more adventurous students followed with 
the odd word here and there - "desert", "oil", "hot" etc. The story 
that had prompted the magazine cover (US arms sales to Saudi) 
also started to emerge - mainly lexically. Soon they stopped 
appealing to me for support, and let words and phrases pop up 
almost like a free association exercise. After what must have been 
ten minutes or so, and when they seemed to have exhausted 
themselves, I gave the board pen to one of the students and said 
"OK, I'm going out for 5 minutes: write up a summary of what you 
said." I popped my head in 5 m ins later and they all shouted . No, 
not yet. The board as already half full. Another 5 minutes later I 
came back in. They had filled the board. I went through it, word by 
word, sentence by sentence, reformulating and explaining. And 
that was the lesson. Without a doubt it was a "critical incident" in 
my development as a teacher. It took me years -decades actually - 
to map it on to some kind of principled base. I also know that it had 
a lot to do with my particular relationship with that class (I still 
remember the names and faces of some of those students - and 
this was 25 years ago!) as well as a certain devil-may-care attitude 
on my part, thanks to the freedom that I was able to enjoy in that 
particular school - and also, perhaps, because the whole language 
teaching thing was poised on a cusp - within a year or two the first 
waves of the communciative approach were breaking on the shore. 
Also - interstingly - we had bugger-all materials - 
you simply had to be inventive -it was that or First Things First!



	


	Group: dogme
	Message: 570
	From: Ruth Wajnryb
	Date: Sa Apr 07, 2001 9:59 

	Subject: snail address and dreams


	Hi everyone

great postings:

1. David: I'm at PO Box 8 Waverley NSW 2024 Australia.

 

2. Teaching dreams: you mean dreams about teaching that teachers have? What a wonderful source of data for a qualitative study into teacher self-perception. I suppose though it depends on which school of thought one subscribes to in terms of dreams' function - dustbins of the mind or rehearsal for tomorrow? Also, how would you know that the dream was about teaching? I mean, the anxiety reflected might be related to sthg completely different but dressed up in a teacherly context because it's a teacher's dream. Make any sense? I mean, for example,  I recently had a really wild dream about dogs, lots of them, crazy, I told a friend the narrative of the long convoluted dream, at the end of which he said, well Ruth, all I can say is that it's probably got nothing to do with dogs.

 

happy passover

 

ruth

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@nsw.bigpond.net.au
  



	

	


	Group: dogme
	Message: 571
	From: sthornbury@w...
	Date: Sa Apr 07, 2001 8:09 

	Subject: Re: snail address and dreams


	Yes, good point Ruth re dreams. Basically, when I researched this 
I faced exactly that problem: what school of dream-ology am I 
going to subscribe to, to make any sense of these? Definitely NOT 
to the "If you dream of a golden cup, it means you are going to win 
the lottery..." sort of thing. However, there does seem to be a 
plausible literature that argues that our dreams reflect our waking 
concerns - but perhaps not literally, as you suggest. I think my 
teacher's dreams DID reflect their waking concerns fairly accurately 
because they often said as much and also because some of them 
at least were fully pre-occupied with their training at the time. For 
example: "Throughout the whole night I dreamt I was making 
lesson plans, teaching, practicing etc. I don't know if it's normal, or 
if I'm going a bit nuts"

I thought I was going nuts, researching something like this, but, as 
I said, it seemed to be natural extension of work I had done on, for 
example, teachers' concerns, as evidenced in their training diaries. 
In fact the quote above about going nuts actually came from a 
trainees' diary (or log or whatever you want to call it). I'd also done 
stuff on teachers metaphors of teaching as indicators of their 
values, beliefs etc. And in fact I happened to find an article by 
George Lakoff (the metaphor man) on dreams in which he says: 
"The metaphor system, which is in place for waking thought and 
expression, is also available during sleep, and provides a natural 
mechanism for relating concrete images to abstract meanings". I 
also took heart from an article by a woman called Mullen who wrote 
that "dreams of teaching and classroom life...provide material for 
new understandings of ourselves and our practices". 

I actually wrote this up if anyone is interested (I sent it to TESOL 
Journal but they didn't even acknowledge receipt!)



	


	Group: dogme
	Message: 572
	From: kellogg
	Date: So Apr 08, 2001 1:14 

	Subject: Nightmares and Responsibilities


	First, a dream for Scott's archives. 
I have accepted a job teaching in Qinghai, which is China's gulag province, where convicts undergo "re-education through labor" (my father in law spent thirty years there). I am doing a demonstration class with a large group (a hundred or more) of convicts. There are no "politicals" in my group at all, but in prison this quickly becomes a distinction without a difference; I am trying to show, through my teacher behavior, the necessity of guaranteeing the right to speak for every prisoner, "political" or rapist. 
In the corner sits a surly serial killer who refuses to take part in chorus activities of any kind. I begin to work the crowd one by one; I am determined to hear this voice. Before I can reach the burly murderer, a warder rushes up to me and warns me that my intended interlocutor is violently homicidal and a single word can set him into a frenzy. 
I insist that I will involve him. The warder says that in that case he will stand over the prisoner with a chair, and hit him over the head when he begins to attack other people. 
I gradually and apparently guilelessly work my way in the direction of the prisoner, but the warder is fully cognizant of my intentions, and as I near the prisoner in the corner I see him raise the chair high over his head and prepare to strike. 
I read the label on the prisoner's clothes, "Cao Zuoren", smile politely and say, "Good morning, Mr. Cao. How are you?" The prisoner stares at me through bleary slits and his mouth opens wide. 
"Very well, thank you," replies the prisoner in perfect English. Then the chair falls and stretches him senseless at my feet. 

DK 

PS: I agree that "experiential" presentation is often necessary, because "Just doing it" is faster and more efficient than explaining it. But I think every such presentation should carry a health warning; a presentation is not a lesson, and activities can change unrecognizably when attempted with real students. No prizes for spotting the "Brechtian moment"! 
KoTESOL conferences are highly pretentious affairs. We pretend to be children, and the publisher's rep pretends to be a teacher, we pretend to be interested in buying their glitzy product and they pretend to give us a free copy. In fact, we pay the ultimate price for these "free" copies; we no longer have any real conferences. 
We are sending two Korean professors to IATEFL, both close colleagues of mine, and I am trying to persuade them to eschew their interests in curriculum design and evaluation and attend the "dogme" panel. Right now they are worried about accomodation; IATEFL doesn't seem to be able to guarantee anything. Does anybody know a B&B in Brighton we can contact? 

D



	


	Group: dogme
	Message: 573
	From: Olwyn Alexander
	Date: So Apr 08, 2001 10:09 

	Subject: RE: snail address and dreams


	Scott,

I'm interested in having a copy of your article on dreams. I remember an
article you wrote for ELTJ on using metaphor as a way of evaluating what a
classroom is and it prompted me to do the same thing to evaluate the
discussion space I use with my students (see recent posting). They came up
with the expected: a discussion space is a cafe, a picnic, a football match
but also the unexpected: a discussion space is a museum because you can see
lots of different exhibits.

Olwyn

-----Original Message-----
From: sthornbury@w... [mailto:sthornbury@w...]
Sent: 07 April 2001 20:10
To: dogme@yahoogroups.com
Subject: Re: [dogme] snail address and dreams


Yes, good point Ruth re dreams. Basically, when I researched this
I faced exactly that problem: what school of dream-ology am I
going to subscribe to, to make any sense of these? Definitely NOT
to the "If you dream of a golden cup, it means you are going to win
the lottery..." sort of thing. However, there does seem to be a
plausible literature that argues that our dreams reflect our waking
concerns - but perhaps not literally, as you suggest. I think my
teacher's dreams DID reflect their waking concerns fairly accurately
because they often said as much and also because some of them
at least were fully pre-occupied with their training at the time. For
example: "Throughout the whole night I dreamt I was making
lesson plans, teaching, practicing etc. I don't know if it's normal, or
if I'm going a bit nuts"

I thought I was going nuts, researching something like this, but, as
I said, it seemed to be natural extension of work I had done on, for
example, teachers' concerns, as evidenced in their training diaries.
In fact the quote above about going nuts actually came from a
trainees' diary (or log or whatever you want to call it). I'd also done
stuff on teachers metaphors of teaching as indicators of their
values, beliefs etc. And in fact I happened to find an article by
George Lakoff (the metaphor man) on dreams in which he says:
"The metaphor system, which is in place for waking thought and
expression, is also available during sleep, and provides a natural
mechanism for relating concrete images to abstract meanings". I
also took heart from an article by a woman called Mullen who wrote
that "dreams of teaching and classroom life...provide material for
new understandings of ourselves and our practices".

I actually wrote this up if anyone is interested (I sent it to TESOL
Journal but they didn't even acknowledge receipt!)
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	Group: dogme
	Message: 574
	From: Ruth Wajnryb
	Date: So Apr 08, 2001 12:05 

	Subject: dreams again


	Scott,

I'd really like to dos thg with this dream thing. Feeling quite inspired. It'd give me a pretext too for looking to the dream literature, which I've been wanting to do for some time.

PLEASE PLEASE send me your TESOL article (rejected/unacknowledged though it be! That actually might be a recommendation, in a weird subversive kinda way). Also, the Lakoff source and the Mullen woman if you have them.

You know my postal address: PO Box 8 Waverley NSW 2024 Australia.

 

Interesting what you say about the consistency of concern across dreams to logs (a form of daytime dream, perhaps?). Certainly as a reseach plan, you could triangulate your dream findings but also looking at the logs systematically: botht e dreams and the logs would lend themselves to both a content analysis and perhaps also a discourse analysis. The latter could include a metaphor hunt. Nice. I like it.

 

When did you do your paper? Who were your teachers - trainees in Barcelona? how did you collect the dream data - by interview?

 

more please!!

Muchas g.

 

Ruth

 

 

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@nsw.bigpond.net.au
  



	

	


	Group: dogme
	Message: 575
	From: kellogg
	Date: Mi Apr 11, 2001 1:04 

	Subject: Listening First


	It's Tuesday afternoon and I'm plowing through a stack of homework to be used as "materials" for the next class of "Listening Skills for Elementary School Teachers". They were supposed to come up with a) a family tree, and b) some way of getting from their own family tree to those of all their children simultaneously (that is, closed pairwork). 

I get an arresting piece of work from Hyeon-ok, who has actually sketched a little thumbnail portrait of every family member for three generations, and when I turn it over to write a few compliments, I find a little post-it written in Korean, which says something like this: 

"I am thinking while doing this homework that some of the children (my future students) may be hurt by this homework. Suppose a child has no family. Suppose a child has had a divorce in the family. Suppose a child has lost a parent. This homework might be very hurtful." 

I compose a quick reply in which I argue that children can be hurt by almost any topic. A lesson on jobs hurts children whose parents are now unemployed. A lesson on pets hurts chldren whose pets have died. Even a lesson on birthdays hurts children whose parents forget their birthdays (common enough to be the subject of a dialogue in one otherwise perfectly heartless elementary textbook populated by smiling stereotypes!) 

I add tendentiously that precisely this circumstance requires the teacher to "Listen first", and when I turn the paper over to staple it on, I notice that the thumbnail sketches of three of her four grandparents have "haloes" penciled above them (a cartoon convention here which means that the person is dead). 

DK



	


	Group: dogme
	Message: 576
	From: Ruth Wajnryb
	Date: Mi Apr 11, 2001 9:03 

	Subject: `bad teaching''


	Hi folks,

 

I'm shortly to do a seminar/workshop on `the management of bad teaching'. I've already asked Scott for his view son bad teaching. But I wanted to throw this opena and ask dogme-ites how they would approach this dogmetically. The participants are people in middle management in private language schools.

 

thanks in advance

ruth

 

 

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@nsw.bigpond.net.au
  



	

	


	Group: dogme
	Message: 577
	From: Ruth Wajnryb
	Date: Do Apr 12, 2001 11:39 

	Subject: metaphor


	Dear Olwyn,

I am doing a workshop in teacher's metaphors.

Can u tell me more about the `discussion place' metaphor you recently referred to

 

thanks!

ruth

 

 

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@nsw.bigpond.net.au
  



	

	


	Group: dogme
	Message: 578
	From: kellogg@n...
	Date: Fr Apr 13, 2001 3:25 

	Subject: Re: `bad teaching''


	Ruth:
This really sounds like a question that needs to be unasked. In 
one sense, "bad teaching" is something that happens to the very best 
teachers all the time (you can even argue that bad teaching is a mark 
of being out on the edge of one's ability, a sure sign of good 
teaching). But in another sense, the essence of consistently bad 
teaching is managed teaching, that is, teaching which treats the 
classroom as an administrative problem susceptible to streamlining, 
routinization, and time and motion studies.
The worst experience I ever had with managed teaching was 
during a stint at a private language school called "St. Giles 
College" in London. The mid-level administrator in charge actually 
carried out classroom observation as a kind of disciplinary measure: 
she would sit down in your class just long enough to gather a trivial 
snippet of decontextualized data for a staff meeting inquisition. 
Being a very busy management person, she even knew how to delegate: 
she expected teachers to observe each other's classes and fink on 
each other. Thus actual, living classes degenerated into a kind of 
extended job interview with a particularly unpleasant and 
phony "simulation" component of the sort that Scott describes so well 
in "On Not Being Dangerous". (Curiously, this was the time I was 
accused of not using enough "real language" in class). Needless to 
say, careers at St. Giles tended to be short, and mine was no 
exception.
Since I believe that teaching is a compensatory skill without 
a fixed formula, I don't pretend to know the components or ratios 
which make up bad teaching (though I strongly suspect they are the 
same as the ones that make up good teaching). But I'm very sure what 
makes up bad management of good teaching: practically any attempt to 
view the classroom with any kind of business metaphor, whether it 
be "sales and marketing" or "personnel management". The business of 
teaching has nothing in common with the business of business. Except 
perhaps one thing.
After I left St. Giles, I worked for the School of Finance 
and Management of the London branch of the University of Lincolnshire 
and Humberside. There was this great old professor there called 
Michael Harvey, who had somehow made a fortune in his mother's 
knitting shops, done a killing or two on the stock market, and then 
decided that an academic career was really healthier in the long run.
The year was 1996 and the London business scene was just 
transforming itself into the dictatorship of the shareholder, along 
the American model. Again and again and again, I heard Professor 
Harvey tell his MBA students to forget share value in their studies 
of corporate health. According to Professor Harvey, a much more 
reliable indicator is...employee turnover. Professor Harvey, needless 
to say, had tenure.

DK



	


	Group: dogme
	Message: 579
	From: Dan and Male
	Date: Mo Apr 16, 2001 5:07 

	Subject: Knuckling down


	Dear all,

After a very hectic couple of weeks I find myself in the position to get back to a lot of e-mails and put forward a few ideas of my own.

 

David - Your cube took me a while to get but I think now I can see it.  It is complex and I'm not sure if all the dimensions have the same concept of degrees.  The idea of Everybody - Somebody is graded, Depth of Interaction is graded (although I'd be interested in seeing someone name the grades), but does the idea of topics really have grades?  Can you say that one topic is by its nature more engaging than another? Surely it depends on the people involved in the conversation.

Another of your pieces with the poignant story about listening made me think of my eternal question again.

Yes, listening is crucial but equally crucial is what do people do with what they have heard.  My question - which by everyone's confused reaction to it must be reformulated- was What do the people in this group do with the information we gather? Information gathering (known more humanly as listening) is a central feature of this method but what is the next stage?  How do we make exercises, drills, board the words, role-plays etc.?  In short how do we make a lesson from the material we receive?  In the Dogme talks I've been to (two!) with Luke and Scott the criticism of the technique that keeps reappearing is - So is it just sitting around and chatting?

While it was made clear that the answer was no it wasn't made clear exactly what else it entails.

 

I've decided to get back to some action research of my own.  The last time I did this about six months ago it was very successful but this time I want to look at something else.  I've become interested in the way people study and the way they use the information that they get in class.  So my proposal is to provide them with a folder in which they would put all their notes and organise all the vocabulary they see as well as the new grammar structures and the functions of the language and the strategies they learn.  The problem is I'm not sure how much to put in at first and how to organise it.  If anyone has any ideas in what could go in a folder designed to help students learn autonomously I'd love to hear them. 

 

love,
Dan

 



	

	


	Group: dogme
	Message: 580
	From: sthornbury@w...
	Date: Mo Apr 16, 2001 10:00 

	Subject: Re: Knuckling down


	Dan, Ruth , everybody
First of all, (and it being a long easter weekend) I saw two movies, 
one was the fourth dogme film - The King is Alive - group of tourists 
improvise King Lear while lost in Namibian desert - i tried hard to 
find dogme ELT parallels, but was frustrated - and disappointed. 
Then, this afternoon, as an antidote, caught up with John Water's 
Cecil B Demented - which, curiously and coincidnetally, is about a 
group of whacky dogme-style independnent film makers who 
declare war on Hollywood, led by the eponymous Cecil B. Who at 
one point says (I think) "There are no rules, only edges". Now, 
what do you make of that? But it did occur to me that I might have 
inadvertently cast myself as the Cecil B Demented of EFL - I've just 
fired off another round of dogme polemic to be published in IATEFL 
Issues (Luke and I were asked to do this in Seville by the editor, 
who wanted a (characteristically iconoclastic) piece on Dogme a 
year on). And then there's our anti-coursebook broadside to 
appear in Modern English Teacher in October. And our "Gang of 4" 
panel next week at the IATEFL conference in Brighton... Perhaps 
we should all be wearing black balaclavas...

Change of subject: here 's a neat idea from the latest ELT Journal, 
and it partly deals with Dan's ongoing Big Question - how do you 
catch the language? And what do you do with it, anyway?

It comes from an article by Tony Lynch and it involves some 
technology (recording) but I think we've accepted the value (and the 
ubiquity) of cassette recorders already. He calls it "proof listeing" -
by analogy with proof reading. Essentially it involves students 
doing some kind of communicative task in pairs (e.g. a role play - 
but it needn't be). They prepare this in groups, and then individuals 
from different groups "do" the task in front of the class and they are 
recorded. Then ( I quote)

The students listened to the recording of their performance, 
selected an extract of 90-120 seconds, and transcribed it. They 
worked with a single cassette recorder, and negotiated when to 
stop, rewind, and replay the tape. After each of them had produced 
a transcript, they had to agree on a final version (Transcript 1)

Once Transcript 1 was complete, I asked them to review, revise, 
and edit it until they were satisfied with the English. They were free 
to make any changes they wanted. The outcome of this revision 
stage was Transcript 2. 

They word processed Transcript 2, making any further changes 
they wished to, and then gave me the originals - Transcripts 1 and 
2 in hard copy and on floppy disk.

I took away the transcripts overnight and refomulated Transcript 2, 
changing the parts of it that were either linguistically incorrect [sic], 
or expressed in a way I would not use myself. This reformulated 
version was Transcript 3.

Next day I met the students and asked them to compare 
Transcripts 2 and 3, and we discussed points they thought were 
particularly important or interesting.

End of quote.

He then goes on to say that a) students didn't get bored 
transcribing and b) they made a great many appropriate 
improvements to their texts. He concludes that the transcription is 
an excellent way of having the learners NOTICE features of the 
language, and hence is a step towards CONSCIOUSNESS 
RAISING. I would add that the langauge they notice is what they 
are probably READY to notice, and that even better if the learneres 
have some INVESTMENT in the task, i.e. if it's real talk, rather 
than role play.

It sounds like quite a lot of work, but I see it being used in 
conjunction with CLL, where the first conversation is recorded with 
only minimal reheasal (the first take), and then transcribed by the 
students, then improved by them, and then reformulated by the 
teacher, and finally discussed together. A second take could then 
be done at this stage. But there are all the qualities here of learner 
driven language learning, emergent language, plus a focus on form.
(Dan, learners could use their folders to record some of their 
discoveries based on the transcriptiona nd reformulation cycle)

Ruth - shall I post the stuff on Bad Teaching that i sent to you 
privately?



	


	Group: dogme
	Message: 581
	From: kellogg@n...
	Date: Di Apr 17, 2001 6:36 

	Subject: Re: Knuckling down


	Dan:

Thanks for the tough read. Yes, the same problem occurred to me. 
Not so much in terms of which topics are simpler but really in terms 
of interlocutor: which interlocutors are easier? 

Here's the solution I came up with. The cube is not a description of 
actual chatspace (if such a thing were possible); it's a description 
of teacher talk options. These are gradeable in terms of teacher risk 
taking, in terms of the richness of probably response, the danger of 
no response or the risk of an inexplicable response.The corner where 
the three axes meet is the safest place to be, but it is 
characterized by total vacuousness. 

"Everyone" questions are often display questions, and for a reason; 
if you want everyone to answer, they have to have the same answer for 
you to understand it, and if you know the answer will be the same, 
you probably have a pretty good idea what it is:
(In order of likely variety of response)

How are you all today?
Did everybody do their homework?
Did everyone get breakfast?

Yes/no questions, bipolar questions, and "closed" wh-questions have 
this same over-determined quality:

If you are unfit, does that mean you are healthy or unhealthy?
Do you like cherry blossoms?
Has anyone here ever been to London?
Can you ride a bicycle? (A useless skill in Seoul, where cars are 
king.)


And of course there are plenty of topics which call for totally 
predictable questions and totally pre-determined answers:
(again in order of variety of probably response)

What's the date today?
It's getting to be spring again, isn't it?
Do you brush your teeth when you get up in the morning?
How's the weather?

Some topics are vacuous because the information required is present 
to the senses. But others are not actually inherently or even 
situationally devoid of meaning; they just become emptied of meaning 
by force of habit and constant use. They lose their information 
content by a process of inflationary circulation. The same thing is 
true of the other dimensions of the cube as well: "How's life?" has 
become vacuous from overuse; in reality is potentially a potent 
question. 

Once you leave the vacuous corner of the cube, things are not so 
gradeable in terms of information content or familiarity. And yet, 
and yet. In every class there are interlocutors that the teacher 
feels comfortable with and finds predictable and reassuring--the 
student who always gets the "right" answer, and the student who can 
always be relied on to fill a gap. 

Teacher--listen out for the others! This morning, one of the quiet 
ones brought in a complete lesson, which started with a kind 
of "blind labyrinth" TPR exercise for the playground, progressed 
through a kind of a "way-finding activity" set in downtown Seoul and 
ended with the story of the Town Mouse and the Country Mouse. It 
taught as good as it looked, although the last part was undoubtedly 
more popular than the others. 

In the dicussion, I remarked that I'd received half a dozen different 
versions of the Town Mouse and the Country Mouse as homework. Some of 
the students smiled, and one asked Ji-hye where she came from. Many 
of my students are from the countryside, because if you do well 
enough on the college entrance examination to get into Seoul National 
you only go to the University of Education if you are a) a woman and 
b) too poor to go to Seoul National's engineering or business school.

"Shillim" she said. (This is a neighbourhood near Seoul National 
University's main campus, now part of the big city.) "But when I was 
a kid it was country. When I was a kid, there was hunger and disease, 
but at night there was moonlight. Now there are days when we don't 
even see the sun."

DK



	


	Group: dogme
	Message: 582
	From: sthornbury@w...
	Date: Di Apr 17, 2001 9:30 

	Subject: Making a lesson


	On 16 Apr 01, at 17:07, Dan wrote:

"What do the people in this group do with the information we 
gather? Information gathering (known more humanly as listening) is 
a central feature of this method but what is the next stage? How do 
we make exercises, drills, board the words, role-plays etc.? In 
short how do we make a lesson from the material we receive?"

Here is a more considered answer to Dan's question (because it's 
a good one, and it goes straight to the heart of the matter)

First of all, it's important to emphasise that dogme is not about 
materials-free activities (like warmers and fillers) but it is about 
materials-light teaching. That is, it's about designing and managing 
whole lessons that are primarily based on the language that 
emerges out of the communicative needs, interests, desires of the 
people in the room. So, the implication of Dan's question is - 
having got some emergent language, how do you fashion a lesson 
(ie. coherent sequence of activities) out of it?

Let's start at sentence level (or utterance level) with a concrete 
e.g.. A student, in answer to the question, "What are your plans for 
next month" says "Next month,I plan go to San Francisco for 
sightseeing". Immediately the teacher has the option of focusing on 
the content ("Oh yeah, have you ever been before? etc) or on the 
form - by correcting, by eliciting a self-correction or a peer-
correction - or on both meaning and form together, by asking for 
clarification ("You what?) or through a recast ("Oh you're planning 
to go to SG to do some sightseeing?). Or the teacher stores this 
away (makes a note, say - Luke's "back of the envelope technique) 
for later. Or s/he may be recording the student. At some point, 
either sooner or later, the teacher has the option of retrieving this 
sentence. It could go up on the board; it may come up in a 
transcription of the recording (as in CLL or the Lynch idea in my 
last posting). 

At this point (of retrieval) there are lots of ways to go. Here are 
some options:

Save the boarding of it until more errors of a similar type (either 
relating to futurity or to non-use of to-infinitive ("for sightseeing") 
have emerged. Put them up together and ask learners in 
pairs/groups to correct them, and to justify their corrections by 
reference to rules. Elicit substitutions (I'm planning to go to ___ to 
___). Have learners write as many as they can in X minutes. Drill 
some of these for fluid pronunciaiton if necessary. 

If no more errors of the same type come up, put it up, anyway, as 
part of a selection of varied errors, and follow more or less the 
same procedure. 

Have learners translate the corrected sentences into their L1, clean 
the board, and then get them to translate the sentneces back into 
English.

Have them reconstruct from memory the part of the conversation 
that elicted the targeted sentence, and to write it, incorporating 
their corrections. (If the conv has been recorded, you can play back 
the section to refresh their memories).

Re-enact the conversation with the student who produced the 
mistake. Have pairs of learners do this (role play it).

Have them write a new conversation, but incorporating some of the 
corrected sentences. Practise and perform.

Get learners to test each other on the sentence corrections: if a 
monolingual class: How do you say [L1 version]? If multilingual: 
"Andreas said ... Can you improve that?"

So far we have been talking about isolated (and non-standard) 
sentences. Suppose, however, the teacher had followed the "Oh 
yeah, and have you been there before?" option, and had elicited a 
chunk of talk about this student's planned trip to SF. The teacher 
then wants to "capture" this emergent language and use it as a 
focus for language work. Ideas:

Ask learners in pairs/groups to reconstruct the chunk of conv, 
writing down what they can remember. Monitor, correct, collect 
errors, problems, for boarding and plenary discussion.

Or, get Andreas up the front and say, "OK let's have that chat 
again. You lot listen, and see if you can improve it". Re-run the 
conversation, but signal pause, rewind, when you want to involve 
the others. Keep a running transcription of the conversation on the 
board, if you can. For further study later on.

Extract some useful functional, chunk-type language from the 
reconstructed conversation: "Oh yeah. Ever been before? How long 
for?" etc. Board this - get the rest of the class in pairs to have (real) 
conversations starting "What are your plans for next month?" and 
ask them to incorporate these chunks where/if appropriate. Re-run 
some of these conversations, e.g. performance style up the front of 
the class, or record one or two. Have them write them up for 
homework.

Extract relevant grammar points and have learners write their own 
"grammar reference" for the lesson. With exmaples. Same with 
vocab. This goes into their folios.

Have them in pairs/groups design a test based on the above (e.g. 
gap fills, jumbled sentences etc). They then exchnage tests, do 
them, and then send them back for marking.

Have students write a summary of the lesson (in narrative form) for 
the Absent Student.

Take Andreas's conversational chunk and reformulate it as a letter, 
say, on to the board, with the rest of the class helping. "Next 
month I plan to go ot SF. etc" Or leave the room and let them do 
this, leaving half the board free for your re-casts when you return 
(the Time magazine cover idea).

Role play the conversation as if you were a TV interviewer - you 
could record it at same time. Go back and look at the strengths, 
weaknesses.

Have them do the same to you - then they attempt to reconstruct 
from memory (writing). 

Have students prepare questions to ask Andreas about his trip. 
(While he anticipates these and writes possible answers). Collect 
these questions for later study and analysis, and redeployment 
when they have simialr conversations with each other in pairs.

Role play various stages of Andrea's trip (travel agent, customs, 
hotel, police station etc). Role play the conversation they will have 
when Andreas gets back ("How was yr trip...?" 

and so on.

The important thing, I think, is to capture text, whether sentences, 
bits of talk or whole conversations, and then put it to work, 
improving it, reheasring it, performing it, re-formulating it in another 
mode (speech to writing, writing to speech) or register (formal, 
public or informal, private). And there must be some focused 
attention on the language - but not just the weaknesses, also the 
strengths. And there must be some kind of summarising activity, 
for the record.



	


	Group: dogme
	Message: 583
	From: Ruth Wajnryb
	Date: Mi Apr 18, 2001 7:24 

	Subject: to savid, scott


	a few items today:

 

1. david, hi, got your package in the post today - the article on metaphor is great - just what I need as background - i don't think it'll be too hard to wrap a workshop around  the notion. 

 

2. scott, hi, yes, do post up your `bad teaching' email to me - people will be very interested to read it. BTW, do you always write a review for IATEFL Trainers' SIG as a standard piece?

 

3. I LOVE the modified CLL you describe, Scott. It does indeed have the core DOGME elements - why do you think there's such resistance to CLL - because there isn't a glossy coursebook?

 

4. This year's EA Conference is in Sydney. I've been asked to lead a colloquium on teacher training/development/education. My thought is to have a panel who would each address a topic as encapsulated in a sentence or quotation or logo or something like that. Any ideas from anyone????

 

cheers

ruth

 



	

	


	Group: dogme
	Message: 584
	From: sthornbury@w...
	Date: Mi Apr 18, 2001 7:58 

	Subject: (Fwd) bad teaching


	On the rebound...


------- Forwarded message follows -------
From: Self <sthornbury@w...>
To: <rwajnryb@n...>
Subject: bad teaching
Send reply to: sthornbury@w...
Date sent: Sat, 7 Apr 2001 19:43:22 +0200

Thanks Ruth for the latest posting, which reminds me that I owe 
you a reply to your question re bad teaching. I have been mulling 
this one over ever since you sent it - it's a good one, and one that 
any self-respecting teacher trainer should be able to answer. I 
suspect some of your respondants will dodge the issue by saying 
that there's no such thing as bad teaching, because to suggest 
that there is assumes that there is such a thing as good (or 
"correct") teaching, which sounds horribly prescriptive. While I 
sympathise with this view, I think, however, it is not prescriptive to 
suggest that there is such as thing as *inappropriate* teaching, 
which would be teaching which fails to take account of the 
learners, their needs, their learning context, their learning styles 
etc, inasmuch as these factors can be guaged (sp?). (And, it 
follows then, that good teaching is - partly at least - appropriate 
teaching). My experience of bad teaching (both my own and 
observed in others) is that it rides rough shod over the learners, 
typically reducing them to mere ciphers, who mouth responses 
with about as much engagement as worhsippers performing the 
same ritual for the nth thousandth time.

So, bad teaching would have to be teaching that ignores the 
learners. Unfortunately, the evidence (and my own experience as 
both teacher and trainer) suggests that the process of learning to 
teach follows a developmental curve in which, initially, concerns for 
self, and then concerns for technique, override concerns for 
learners and learning outcomes - a sort of Maslowian hieracrchy of 
needs that have to be met before the next level can be 
accommodated. It seems we have to be a bit bad before we can be 
good. We are all familiar with teachers who teach "the lesson" or 
teach "the material" before they teach the learners. Or who are 
teaching AT the learners rather than with, from, for them etc. The 
beauty of dogme, for me, is that it puts the teacher back in touch 
with the learner in a reciprocal and dialogic relationship, 
unmediated by materials or "alienation effects" (pace kellog). I'd 
like to think that if you inculcate these values as soon as possible, 
i.e. at pre-service level, you can perhaps short cut the teach-the- 
lesson or teach-the-materials phase and cut straight to the chase. 
That's why I like to think of dogme style teaching as a pre-method 
method. Pre lapsian I suppose.

That of course doesn't mean to say that good teaching is 
necssarily dogme style, dialogic tecahing, but I'd say that bad 
teaching is non-reciprocal, non-dialogic, in the sense that it is 
simply a one way traffic. In short, teachers who don't LISTEN are 
not good teachers, just as human beings who don't listen make 
lousy partners.

Of course, there may be all sort sof external constraints that 
militate against good teaching, and for which the long suffering 
teacher shouldn't get all the stick. A colleague commented only 
the other day that he finds himself slipping into lecture mode 
(explaining the grammar etc rather than guiding them to disover it 
for themselves) when he is at the end of a long day, or otherwise 
strung out and ennervated. I think we've all been there - feeling the 
slippage as we "lose the plot", starting to get impatient with the 
learners, chivvying them, even hectoring them, and we recognise 
the signs but somehow seem powerless to arrest them - that's bad 
teaching. But not a criminal offence.

I must admit, I've seen very few bad TEACHERS in my hundreds of 
air miles of observation, although I've seen some pretty lousy 
lessons. Usually, i can see the good in the teacher beyond the 
lesson, which is often a construct imposed upon them by their 
training or their institution or both, and acts to cripple or at least 
mask their natural abilities. I can count on just one or may be two 
hands the number of teachers I've seen who were simply in the 
wrong job altogether, and - in the phrase Malderez and Bodoczky 
use in Mentor Teaching - were at serious risk of "being dangerous".


------- End of forwarded message -------



	


	Group: dogme
	Message: 585
	From: Julian Savage
	Date: Mi Apr 18, 2001 10:02 

	Subject: one year later...


	To David French,

I have just stumbled across your Dogme Discussion
Group and, finding that I am inclined to agree with a
lot of what you are saying, I'd be interested to know
what's been happening recently. The article I read is
dated April 2000. 
I've been teaching for the last ten years or so. I
quite often find myself doing some of the things you
talk about - using incidental language to leap into
interesting rewarding lessons, brazenly ignoring my
teacher trainer's insistence on 'to-the-minute' lesson
plans etc. I've tended to keep quiet about this,
almost as if I feel somehow guilty that I am not
'professional'. It was very reassuring to read what
you had to say, so please, let me know how your
pedagogy has developed.
Thanks, 

Julian Savage

By the way, I actually came across your article by
doing a web-search on the name 'Luke Meddings'. We
used to be friends years back but lost touch. I was
idly wondering what had become of him. It may sound a
strange thing to do, but living where I am, there
ain't much else going on!!! Is he still involved with
your group?

__________________________________________________
Do You Yahoo!?
Yahoo! Auctions - buy the things you want at great prices
http://auctions.yahoo.com/


	


	Group: dogme
	Message: 586
	From: Ruth Wajnryb
	Date: Fr Apr 20, 2001 12:03 

	Subject: a comparison


	 

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@nsw.bigpond.net.au
Hi all
I read in the daily paper here today an article in the ARTS section written by an actor in a new Pinter production in Sydney. The piece is about managing the silences in Pinter's script so that the audience can distinguish between a) a pause b) a chunk of Pintereque silence c) an actor who has forgotten his/her lines.
 

This reminded me of dogmetic teaching which to all intents and purposes simulates (superficially OF COURSE!) a teacher who has done no prep and waltzes in to wing it on whatever topic comes up.
 

When I've talked about dogme in teacher ed contexts, a lot of teachers can't get their head around this conundrum. Makes selling what we do (is that what we do, sell? :-))  very difficult.
 

best
ruth


	

	


	Group: dogme
	Message: 587
	From: Tom Walton
	Date: Fr Apr 20, 2001 7:08 

	Subject: RE: a comparison


	Neat point, Ruth. What is the difference between "a teacher who has done no prep and waltzes in to wing it on whatever topic comes up" and someone deliberately giving a good dogme class?
 

Tom
 

-----Mensaje original-----
De: Ruth Wajnryb <rwajnryb@nsw.bigpond.net.au>
Para: dogme <dogme@yahoogroups.com>
Fecha: viernes, 20 de abril de 2001 2:21
Asunto: [dogme] a comparison

 

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@nsw.bigpond.net.au
Hi all
I read in the daily paper here today an article in the ARTS section written by an actor in a new Pinter production in Sydney. The piece is about managing the silences in Pinter's script so that the audience can distinguish between a) a pause b) a chunk of Pintereque silence c) an actor who has forgotten his/her lines.
 

This reminded me of dogmetic teaching which to all intents and purposes simulates (superficially OF COURSE!) a teacher who has done no prep and waltzes in to wing it on whatever topic comes up.
 

When I've talked about dogme in teacher ed contexts, a lot of teachers can't get their head around this conundrum. Makes selling what we do (is that what we do, sell? :-))  very difficult.
 

best
ruth


To Post a message, send it to:   dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



	

	


	Group: dogme
	Message: 588
	From: Ruth Wajnryb
	Date: Fr Apr 20, 2001 11:21 

	Subject: winging versus dogme-ing


	Tom,
following on from where we were...
 

surely one difference is the intention with which the teacher enters the classroom. The teacher who is winging it has the intention to fill up the lesson slot with whatever comes to hand; the D teacher's intention is to engage students in authentic interaction in a very learner-centric way. 
In other words, the teacher who is winging it goes in with nothing because s/he spent no time preparing for the lesson; while the D teacher goes in without visible materials but having considered by what means s/he will get the lesson going and maintain its momentum. 
The priority of the former is to to get through the lesson; the priority of the latter is milk the time of its learning potential.
Is this pure wankery or am I making some sense here?
I certainly `feel' the difference - having both winged lessons (who hasn't?) and given D-style lessons. The former have a tremendous energy (motivated by the urge to distract the learners from me to the task); the latter are quieter, involve great concentrated listening by the teacher, and at deeper level are about the learner, not the task.
I feel I am rambling... will await feedback!
ruth
 

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@nsw.bigpond.net.au


	

	


	Group: dogme
	Message: 589
	From: almacdnl@y...
	Date: So Apr 22, 2001 6:21 

	Subject: Brighton 2001


	Attended the dogme session and enjoyed the fireworks.Very stimulating 
to hear art/lit/film critques informing ELT debate [What debate?] 
seems[on initialexposure] to be a bit about who's driving the 
train...learners,publishers,teachers....no one.... or should we just 
refuse to pay the fare? Grand work chaps[ and chapesses?] will 
comment further after less superficial perusal of your archives.

Hang the DJ 


Alistair MacDonald

NL



	


	Group: dogme
	Message: 590
	From: Luke Meddings
	Date: So Apr 22, 2001 6:38 

	Subject: Re: one year later...


	Julian!

How bloody extraordinary

I am still involved in the dogme group, just got back from IATEFL in Brighton where we did a panel discussion; and still singing; and struggling to make it through being 30-something (always hated the show but the reality is even worse)

I was in T Wells today and thinking about the last time we met up which is so long ago I can't remember.

Send me some phone numbers and and address and I'll get in touch

All the best and it's great to hear from you

Luke


*********** REPLY SEPARATOR ***********

On 4/18/2001 at 2:02 AM Julian Savage wrote:

>To David French,
>
>I have just stumbled across your Dogme Discussion
>Group and, finding that I am inclined to agree with a
>lot of what you are saying, I'd be interested to know
>what's been happening recently. The article I read is
>dated April 2000. 
>I've been teaching for the last ten years or so. I
>quite often find myself doing some of the things you
>talk about - using incidental language to leap into
>interesting rewarding lessons, brazenly ignoring my
>teacher trainer's insistence on 'to-the-minute' lesson
>plans etc. I've tended to keep quiet about this,
>almost as if I feel somehow guilty that I am not
>'professional'. It was very reassuring to read what
>you had to say, so please, let me know how your
>pedagogy has developed.
>Thanks, 
>
>Julian Savage
>
>By the way, I actually came across your article by
>doing a web-search on the name 'Luke Meddings'. We
>used to be friends years back but lost touch. I was
>idly wondering what had become of him. It may sound a
>strange thing to do, but living where I am, there
>ain't much else going on!!! Is he still involved with
>your group?
>
>__________________________________________________
>Do You Yahoo!?
>Yahoo! Auctions - buy the things you want at great prices
>http://auctions.yahoo.com/
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 591
	From: Luke Meddings
	Date: So Apr 22, 2001 7:06 

	Subject: Re: apologies folks


	Hi folks - apologies for sending what I thought was a private message to an old friend and mixing up the addresses - not too incriminating thank God, but please delete as appropriate! Proper dogme messages will follow!

Luke



	


	Group: dogme
	Message: 592
	From: sthornbury@w...
	Date: So Apr 22, 2001 8:59 

	Subject: Re: Brighton 2001


	Thanks Alistair and welcome to the group. Actually, I'm in two 
minds about that session (i.e. the Dogme ELT so-called panel at 
the IATEFL Conference in Brighton last week). We had decided to 
keep a very loose structure, allowing for lots of "talk back" - in the 
dogme spirit - but with 200 people in the room, all coming at it with 
different degrees of background knowledge (which i think we 
overestimated), and with the intention NOT to start with a from-the-
top, 20 minute, background rationale, but rather with the some 
authentic voices and experiences (i.e. Luke's, Graham's and 
David's), I think in fact we left some people rather disoriented. Then 
there was the issue of how to deal with the mass of hands, 
everybody wanting to put in their 2p's worth - an exercise in 
classroom management at which I conspiculously failed. Would it 
have been better to have put everyone into groups and let them 
thrash it out??? But, as Karl pointed out afterwards, the response 
seemed to be more negative than positive, -. i..e there weren't that 
many countervailing voices, without which group discussions might 
have been a bit one-sided. 

In terms of previous dogme sessions I would give this one a 3 out 
of 10. (It was 2 out of ten the morning after but positive feedback 
like Alistair's has edged it up a notch).

What i learned: we must redress the view that dogme is simply 
about zero materials but that it is in fact about maximising learner 
participation, one means of which is weeding out excess imported 
garbage. Not "materials minus" so much as "learner plus". There 
was a lot of "oh but materials are OK so long as you know how to 
exploit them properly" when in fact I would rather we were taking 
the line "materials when all else fails". Which, with the right ideas 
and management, it never does. Or...?



	


	Group: dogme
	Message: 593
	From: adrian.tennant
	Date: So Apr 22, 2001 9:17 

	Subject: Re: Brighton 2001


	Hope this gets on the group board ...

I was at the Dogme session in Brighton and agree Scott, it was rather
messy and the message was garbled - I think I came across as one of the
negative voices when in fact I agree with much of what the Dogme group
are saying. One good thing that came out of the session for me is that
I've finally got my butt into gear and signed up to the group.

I'd like to put another 2p in!

I still find it too much ALL or NOTHING and would feel more comfortable
with a mediated way. Lots of teachers 'need' materials, as a prop or
crutch - I'm not saying this is a good thing but it is reality.
I'm also still a little worried about the 'framing' of the concepts
behind Dogme ELT, it comes across as being a rather ad hoc set of ideas
cobbed together as and when the situation arises. I agree with the
"learner plus" idea ...Whether the materials are prescribed or
'emerging' they still need to be exploited.
My final concern, at the moment, is to do with initial teacher training.
At the moment all the courses have a prescribed framework, especially
for TP. How do we reconcile this with a Dogme approach? 

Adrian
(Nottingham + )


sthornbury@w... wrote:
> 
> Thanks Alistair and welcome to the group. Actually, I'm in two
> minds about that session (i.e. the Dogme ELT so-called panel at
> the IATEFL Conference in Brighton last week). We had decided to
> keep a very loose structure, allowing for lots of "talk back" - in the
> dogme spirit - but with 200 people in the room, all coming at it with
> different degrees of background knowledge (which i think we
> overestimated), and with the intention NOT to start with a from-the-
> top, 20 minute, background rationale, but rather with the some
> authentic voices and experiences (i.e. Luke's, Graham's and
> David's), I think in fact we left some people rather disoriented. Then
> there was the issue of how to deal with the mass of hands,
> everybody wanting to put in their 2p's worth - an exercise in
> classroom management at which I conspiculously failed. Would it
> have been better to have put everyone into groups and let them
> thrash it out??? But, as Karl pointed out afterwards, the response
> seemed to be more negative than positive, -. i..e there weren't that
> many countervailing voices, without which group discussions might
> have been a bit one-sided.
> 
> In terms of previous dogme sessions I would give this one a 3 out
> of 10. (It was 2 out of ten the morning after but positive feedback
> like Alistair's has edged it up a notch).
> 
> What i learned: we must redress the view that dogme is simply
> about zero materials but that it is in fact about maximising learner
> participation, one means of which is weeding out excess imported
> garbage. Not "materials minus" so much as "learner plus". There
> was a lot of "oh but materials are OK so long as you know how to
> exploit them properly" when in fact I would rather we were taking
> the line "materials when all else fails". Which, with the right ideas
> and management, it never does. Or...?
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 594
	From: adrian.tennant
	Date: So Apr 22, 2001 11:09 

	Subject: A new perspective


	Having now read 180 messages I find I have a clearer idea about Dogme
ELT (although with over 400 still to go the picture may change) but I
still feel it has been badly articulated.
I find myself agreeing and nodding with much of what has been said but
noting the discrepancies and contradictions.

I also feel a need to defend both materials writers and workshop
presenters (of which I am both!). I don't write materials for them to be
slavishly followed and nought else - in fact I actively encourage my
audience to exploit, expand or even reject what I am presenting.

From a workshop angle, and with the danger of upsetting my publishers, I
don't present and promote their materials non-stop but rather try and
take into account the local situations and therefore limit references to
books - not only do I find that my audience are more responsive but I
find that they have a more positive view of both me and the publisher
for not ramming the materials down their throat.

Finally, I'm reminded of a particular lesson when I had to teach for 3
hours. I went in with some activities from a coursebook + 1 other
(Supplementary) of 15 minutes. Unfortunately, (or fortunately) the class
had already done all the coursebook based material - leaving me a 15
minute activity for 3 hours. I made it last 2hrs 45 mins - that's what I
call exploitation. And, yes, it was 'emergent language' and 'student
generated'.

Adrian



	


	Group: dogme
	Message: 595
	From: almacdnl@y...
	Date: Di Apr 24, 2001 3:15 

	Subject: Dogme presentation IATEFL 2001


	In spite of Scott's pretty low rating of the panel format at Brighton 
I found the "back of a cigarette packet" lesson plan both amusing and 
provocative. Yesterday I attended a session on "Performance 
Management in Education" at the British School in The Netherlands. 
Someone dared to say they didn't have a written lesson plan for their 
History classes but retained it all in their head.It was as if they'd 
said clubbing seals was their preferred leisure activity. The point 
I'm trying to make here is that ELT in all contexts appears to suffer 
from some pretty fearsome orthodoxy/hegemony [Hello Lang School 
owners everywhere!] and any apparent challenges to its protagonists 
and perpetrators is going to provoke a critical backlash from those 
who have a vested interest in maintaining the Status Quo[think about 
it]. ELT needs to be subjected to a bit of the old critical 
thinking .....I really don't mean reviewing what's already out there 
[ The parallels with contemporary art criticism spring to mind yet 
again]A useful music parallel comes from the punk movement in the mid 
70's. The cover of "Sniffin'Glue" magazine featured diagrams for 
three major chords followed by the exhortation : "Now form a band"
Spirit of DOGME or what!



	


	Group: dogme
	Message: 596
	From: kellogg@n...
	Date: Do Apr 26, 2001 9:19 

	Subject: Re: (Fwd) bad teaching and good story-telling


	I am wading through a huge pile of mid-terms. The kids were supposed 
to organize a lesson around a story, a bit of TPR, and a bit of 
grammar: ("Can you help me?"). 
I deliberately left the story for last. Oh, it's a story about a 
little boy who doesn't like to work, so he stays home sleeping all 
day. When he finally goes out, he meets a shaman who is making a 
cow's mask which he tells the boy is for people who really don't like 
to work. When he puts the mask on, he turns into a cow. The shaman 
then sells him and he has a miserable few weeks working in the 
fields. He finally decides to kill himself by eating muk leaves, but 
these instead transform him back into a little boy--but a boy 
transformed, who now, in good Korean fashion, works a fourteen hour 
day and likes it. 
Now I didn't tell them how to exploit the story, partly because 
I'm really with Scott: I think a ripping good yarn is really good 
enough; it exploits itself, but also because I thought the TPR and 
the grammar would fit in pretty neatly (telling the cow what to do 
and also asking the boy to help in the fields). So I encouraged them 
to read the story and think about it before they tried to do 
anything, and explicitly told them they could combine the lot. 
Nevertheless, the class split evenly down the middle. Some did 
the story first and integrated the activities and waltzed out of the 
exam early with smiles, while others tried the activities first and 
then really hadn't a clue what to do with the story except copy it 
down into their lesson plans.
There is, of course, a moral or two in this story about a story. 
One is about bad teaching, or at least bad-teacher thinking. It's 
often linear, and checklist based, which is why it's so intimately 
related with bad classroom observation. And yes, good teacher 
thinking starts with the discourse context and fits the other stuff 
into it, or not as the case may be.
But the other moral is about alienation effects, Scott. I think 
you are interpreting "alienation effects" as being cognitive (I 
notice that you were very influenced by Skehan's book), that is, 
being alienated from the whole learning process. Whereas I am 
interpreting them in a socio-linguistic way, that is, being alienated 
from the language you have produced, so as to be able to examine it 
critically. 
In other words, your "alienation effects" are about learning, 
while mine are about language. All of the activities you gave Dan as 
ways of getting people to reflect on the emergent language I would 
qualify as "a-effects". When you ask people to look back at their 
language, you are asking for an "a-effect"--a linguistic one, not a 
learning one.
When you ask people to get into a story, and to understand it 
from more than one point of view, you are asking them for a 
similar "a-effect".One of my colleagues teaches story-telling in the 
classroom. She uses traditional Korean story-telling techniques 
(which you can see in Im Kwon-taek's film "Chun Hyang"). One story 
teller for all the characters in the story. This means that you get 
wierd dialogue like this:

STORYTELLER: And so Chunhyang went to see Li Bang, thinking what am I 
going to do? My husband is so far away. And Li Bang is a powerful 
man.... (to the audience) What did she think? She thought that her 
husband was far, far away. Yea, and that Li Bang was a powerful man. 
But my heart did not tremble, no, not even when they tied me to a 
chair and broke my legs, for in her heart was the love of her 
husband, far away...

This changing of person and changing of tense is certainly an 
alienation effect. But it's not a cognitive one; it intensifies 
understanding rather than blunting it. It is a matter of alienating 
yourself from the characters so as "not to lose the plot", and 
alienating yourself from the grammar to keep hold of the story, just 
like the example I cited before with Hapcheon's family. We change the 
words, but keep the story.

DK

PS: Dr. Cho says that the dogme session in Brighton was very 
interesting.

PPS: There's a funny article in our journal "Primary English 
Education" which cites Scott as an inspiration. It's about the 
teacher as storyteller-performer. You can read it at:

http://www.kapee.org/

but you have to hit the second button and then look at Vol. 5, Number 
1. The article is by Dong-su Chong, and it's called "English Teachers 
as Performing Artists". Sorry about all the Korean, which will come 
out in strange symbols on your computers.



	


	Group: dogme
	Message: 597
	From: Ruth Wajnryb
	Date: Fr Apr 27, 2001 8:19 

	Subject: david and alienation


	 

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@nsw.bigpond.net.au
David your `alienation' reminds me of what Michael Stubbs (Discourse Analysis, 1983) called `estrangement' - achieved for example through transcripts - where the intentiuon is to de-naturalise sthg to make it available for scrutiny. Same as?
 

Ruth


	

	


	Group: dogme
	Message: 598
	From: kellogg@n...
	Date: Fr Apr 27, 2001 11:22 

	Subject: Re: david and alienation


	Ruth: 

Yes, and more. I think Scott's "boarding" is the same as Stubbs' 
transcribing; they create distance, and sometimes that is enough to 
create the critical attitude that we call learning. 

But Brecht's "a-effects" are more. They are what Pinter is trying to 
do with his silences: show the difference between acting a role badly 
and acting a role, show it in a way that questions the role, 
questions silences, and questions the role of script.

"'I am doing this' has become "I did this'. Now "'he did this' has 
got to become 'he did this, when he might have done something else'. 
(Bertolt Brecht, "A short organum for the theatre")

Scott and I both agree that this is the basic principle behind 
boarding emergent language and having learners critically contemplate 
it. The textbook model of language is self-evidently useless for this 
purpose. As Brecht says, "It is too great a simplification if we make 
the actions fit the character and the character fit the actions: the 
inconsistencies which are to be found in the actions and characters 
of real people cannot be shown like this". 

So it's not just a question of the textbook language being 
cognitively "alienated" from learners. Sometimes it is and sometimes 
it isn't. Textbook language is ALWAYS alienated from real classroom 
discourse (anyway it is singularly lacking in the kind of 
imperfections that you need to create learning).

Like Brecht, Scott is up to more than teaching, and even more than 
teacher-training; he is questioning the role of teachers and 
learners. The awful PPP model (and by extension our whole lesson-
planning-centred teacher training method) is also overconcerned with 
perfect abstractions and unconcerned with perfidious humanity. 

Brecht says, "The laws of motion of a society are not to be 
demonstrated by 'perfect examples', for 'imperfection' 
(inconsistency) is an essential part of motion and of the thing 
moved."

Let's consider the classroom a small society. One way to demonstrate 
the laws of motion of a classroom is not to deny imperfection and 
inconsistency, but rather to draw attention to it. To put it up on 
the blackboard at Brighton or wherever and to invite discussion is in 
fact to embrace this strategy.

Scott himself is a paragon of this type of flagrant imperfection; one 
of the demonstrations he is proudest of not only draws attention to 
materials by omitting them, it positively thrives on the display 
question "What do these lessons have in common?" (Did you point out 
that was a display question, Scott?)

I think this same principle of flagrant imperfection he applies so 
beautifully in teacher-training can be applied to a lot of the 
practices he feels uneasy with in teaching: stories, role play, and 
simulation. That is, we can do role plays in ways that question them 
and de-genrify them. We can glorify the imperfections which our 
learners bring to them. We can intercut them with commentary and meta-
language, we can step in and out of roles. 

All we need to do is to understand that even cognitively "alienated" 
material (like literature, or for that matter a Time magazine cover, 
or why not a role play) creates real classroom discourse around it 
and then to focus on that real classroom discourse. I suppose that's 
what some of the reluctant materials defenders at Brighton were on 
about.

Scott balks at role play and simulation. The rationale he gives is 
that he doesn't want to map an ideal world onto the real one. But all 
stories, all lesson plans and in fact all language does this. I think 
the point is not to do away with maps (and still less to do away with 
real worlds, the textbook solution). The point is to use the map (the 
role play, the simulation, even the PPP lesson) in a way that draws 
attention to the constant fact that a map is not a country--nowhere 
near as interesting. And then to explore the country.

There is another level of disagreement; cognitivism versus social-
constructivism. For cognitivists like Skehan, the "ideal" world is 
language, and they want to understand how it is mapped onto a 
learner's brain. What socio-linguists see in classrooms, however, is 
really the opposite. We see the ideal worlds in the learner's brains 
getting mapped onto real classroom discourse and getting wonderfully 
mangled in the process. We don't hide the mangling. We draw attention 
to it, foreground it, and build our lessons around it.

One of my grad students, for example, considers that any learner 
output beyond three second "listen and repeat" sound bites is a dream 
that can never come true in an elementary school classroom, because 
production is simply chaos or Korean or both. But of course we are 
teaching small children; young humans for whom all language is a 
largely undifferentiated new thing; why shouldn't they cut and mix? 
That is precisely the reality: when dreams come true they do so in 
unrecognizable ways, not always nightmarish. 

DK

PS: I've got a funny bit of research that is really about how the 
nightmare of PPP comes true in a very human, non-nightmarish, but 
unrecognizable way. Eighty-nine of my students went to observe 22 
lessons in groups of 2 to eight observers and hack them into P,P, and 
P segments. Strangely, two thirds of them were able to independently 
agree (.7 Cronbach alpha). But the qualitative data (their written 
accounts) clearly reflects their frustration with the categories--
half of them refused to refer to PPP in evaluating the lessons even 
though they reliably used the categories in tabulating them. It's a 
little fluffy as research, but I'll send you a copy (if you are 
interested and you are running Word 2000.)



	


	Group: dogme
	Message: 599
	From: adrian.tennant
	Date: So Apr 29, 2001 4:57 

	Subject: Painful but relieving


	I know I've been a disenting voice over the past week or so but there's
no debate without some perspective.

I decided that if I was going to be critical I should know what I was
criticising. To this end I decided to go Dogme - the Full Monty! I must
say that my initial feeling was one of trepedation. I felt so insecure
and naked going in without a thing - in two cases without any pens,
paper or anything else - me and, well me!

And yes, it was liberating but shit scary. If I feel insecure after 13
years and with the 'armour' of being a NEST then I can imagine many
non-NESTS and 'newer' Ts being the hare in the headlight. I think there
needs to be far more practical ideas and examples in order to 'free' up
all those people who are sitting there thinking *Yes* but not for me.

One colleague raised one important point. Students get bored (as do
teachers) by predictability. And, after a time Dogme lessons could
become this - even if the lessons are student generated. You really need
students willing to participate and unfortunately that's not always the
case.

Also, CLL, mentioned a lot at the start of the debate, is damn difficult
to carry off with a multi-national group.

One arguement I have come across is to do with the time learners have in
which to learn the language. The usual arguement of 'the natural
approach won't work, they don't have time' I think Dogme (as
unstructured in terms of conventional thinking) faces the same
criticism. We need more ammunition to prove this isn't true (notice the
use of 'we' a very interesting piece of language used in the context).

I'm still a bit pissed about all this reference to 'materials free'
teaching. The more I read the messages posted the more I find that
people are taking in materials (this in itself doesn't bug me it's just
that if you claim something then cut the crap). Scott - at IATEFL
Brighton you used materials - 4 pre-prepared sentences, in one message
you refer to taking in a picture from TIME. Let's get *real* these are
materials and what we are discuassing is how to **really** exploit
materials and dump the crutch that is paper, paper, paper! at the cost
of student, student and people!.

Adrian



	


	Group: dogme
	Message: 600
	From: kellogg@n...
	Date: Mo Apr 30, 2001 11:23 

	Subject: Re: Painful but relieving


	On most university campuses in China, and in many public 
parks, and in front of the municipal library in Guangzhou, there is 
an "English Corner", where otherwise perfectly sane Chinese people 
congregate once a week to speak a foreign language to other 
Chinese. 
There is nothing structured about it; nobody presents, nobody is 
in charge, and in fact people come and go more or less as they like. 
Foreigners show up at their peril, and don't stay for very long, as 
they are soon mobbed. But the English corner does not require them to 
survive; on the contrary it thrives without them (the one my wife and 
I started in Xi'an ten years ago is still going, and draws about a 
thousand people every week....the last time I showed up they didn't 
recognize me.)
For many years I've been trying to get an English Corner 
started in Korea. Last Friday I thought I had a date; a sophomore 
student came by and we designed a poster and put it up all over 
campus. I warned her what would happen if I showed up (people would 
only listen and not talk) so we agreed on a simple "introduce 
yourself" format and I said I would remain silent no matter what 
unless spoken to.
Four people showed up and simply stared at the floor. I waited 
an agonizing four and a half minutes, saying absolutely nothing 
(because no one said anything to me). Then one of my students walked 
in.
She took in the scene at a glance and immediately set about 
reorganizing it in Korean. She told the group that she had founded a 
successful Kyeong-hi English Seminar at a nearby university and that 
they met daily. They had begun with four members and now had well 
over forty. They worked by making presentations on a rota basis and 
then discussing them. She then had everybody make personal self 
introductions in turn.
A curious thing happened. Every member of our would-be English 
corner went down a checklist of topics: name...place of 
residence...attitude towards English study...hobbies...pleasures in 
life. They all hit exactly the same topics, and not one of them 
interacted with any of the others--no "Oh, I like that too" no "And 
how about you?" and not even any references to what the others had 
said ("Just like he/she said..."). It was a set of identical solo 
performances, in which the only really meaningful variable was the 
amount of self-consciousness and mortification with which the 
soliloquy was delivered.
When it was my turn, I obeyed the same checklist ("My name is 
David, and I live in Bongcheon-dong") with unfeigned self-
consciousness and mortification. I then noted at the end that I had 
learnt this checklist from listening to them. I wondered aloud if the 
second speaker had similarly learned it from listening to the first 
speaker and then copying her checklist. If so (I speculated, since 
there was no reply) why not "borrow" bits of it by referring to each 
other's presentation (we are all fairly similar in our likes and 
dislikes, for example)? Why not...well, interact?
They said that they had NOT acquired the checklist from 
listening to each other, and in fact had not noticed that the others 
were following that order or even heard what they had said (I 
confirmed that this was true by asking a few display questions about 
what had been said--nobody had been listening since they were busy 
thinking about what they were going to say). (Flash to self writing 
the "agenda" on the board and not listening to what the kids are 
saying about their weekend at the beginning of first hour today.)
On one level my learners (who are very much non-NESTS) are 
experiencing the same desire for a materials security blanket as 
Adrian did, as we all do. But, yes, on another level they are right. 
They recognize that people don't talk just to fill silences. They 
talk around specific purposes and with specific points in mind. When 
none is available, they create one: a "personal presentation". The 
problem is that instead of filling the silence together, they seek 
fruitlessly to fill it one by one by one by one....
But if the order of presentation does not come from listening 
to each other, where does it come from? They all agreed that it was a 
standard presentation internalized from literally dozens of "getting 
to know you classes" from middle school onward. This was confirmed by 
my Korean room-mate when I got home, and this certainly explains the 
furious grammaticality and the relentless parallelism of the 
language. It was simply based on language points internalized in 
previous lessons.
So it's not just about binning the coursebooks. Even when you 
do insist upon complete learner generation of text, you can end up 
with a fair amount of "Headway Plus" or what have you in the 
classroom because people bring it into class in their heads. Can we 
flush it out, and then see what real interaction in real time can 
build on it? Can we show them that the interaction, not the language 
points, is where the class really builds something worth having?
I think the dogme slogans that Adrian finds pretentious 
(like "Learn three chords and form a band") are intended to have a 
kind of emetic, purgative function. Actually if you read very 
carefully what Scott says (pariticularly in his contribution on 
building a lesson, and his rethinking after Brighton) you will 
realize that it is very carefully written, and that it simply isn't 
true that dogme has ever argued a hard core completely materials free 
position. From the very beginning it has been materials light (Luke, 
who remarked to me over a year ago that it wasn't just about binning 
coursebooks, even said that if everybody starts teaching materials 
free, the dogme artist will start taking materials to class!) But 
just like the learners, we do need a starting point that will flush 
out a lot of the old crap that teaching in a commodified atmosphere 
has accumulated. As Adrian admits, "materials free" is a good 
beginning.
Dogme does two things which the natural approach cannot, 
because the natural approach does not "listen to the learner first" 
but instead insists on learners listening first. 
First, it immediately targets where the learner is at: not 
simply "level", which we don't believe in as such, but more 
importantly self-motivation and having your own reasons for speaking 
to others. Second, it allows a place for that motivation and those 
reasons in the co-construction of classroom discourse. It teaches 
learners that your output will really influence your input; that 
classroom discourse is a kind of discourse that you can control. 
(Swain published a study showing that all learners find media in 
which the "locus of control" is in their hands easier and more 
useful....)
This allows people to negotiate their own course in interaction, 
instead of just letting the input wash over them. Yes, it can mean 
that lessons are exactly as boring as people make them (DF called 
many of his lessons "mundane", and I still, in the name of boring 
learners as well as boring teachers, object to Scott's 
commandment "to not be boring"). But it also means that dogme does 
not waste time; it saves it.
But just this kind of interaction is what was missing last 
Friday. I wonder what the kids will talk about next Friday? More 
importantly, will they find a reason to talk about it together this 
time?



	


	Group: dogme
	Message: 601
	From: sthornbury@w...
	Date: Mo Apr 30, 2001 2:34 

	Subject: Re: Re: Painful but relieving


	There are two (Spanish) boys in my gym who seem to have done a 
deal to speak only English to one another - while they work out 
(sound body sound mind principle?). I'd loveto ask them why and 
how they arranged this, but I don't want them to know I'm a NS and 
a teacher to boot. So I just eavesdrop. (Their English is pretty 
ropey I must admit) DK's English corner reminded me of this. Very 
dogme. Having the routine of gym exercises to follow at least 
provides some sort of relevant topic focus, and thus dispenses with 
the need for materials, and perhaps the awful longeurs, although 
oddly they often ask one another very Headway-ish questions, like, 
the other day, out of the blue, "What is your preferred plate?" (= 
What is your favourite dish?). Which reminds me of the Japanese 
hitchhiker Piet and I picked up when driving across the South 
Island of NZ, who made small talk by selecting "conversational 
openers" froma little notebook he had with him, presumably a relic 
of the English classes he had been attending. At one point, out of 
the blue, he asked "Excuse me, do you believe in ghosts?" I 
would not have been at all surprised if he'd come out with "Were 
you having a bath when the phone rang?" and other classic EFL 
coursebook one-liners.

Adrian, I am truly delighted you are trying out some dogme stuff, 
which makes your criticisms worth listening to. I think though that 
stretching the definition of "materials" to include the five sentences 
I had scratched on the back of an envelope prior to the workshop 
(and which were neither p/copied nor handed out, let alone 
publsihed by OUP) is a bit steep. You might as well say my shirt 
was "materials" if I'd referred to it, or my nose (as in "Is there a 
nose on my face?" - another great bit of TEFL-ese).



	


	Group: dogme
	Message: 602
	From: adrian.tennant
	Date: Mo Apr 30, 2001 10:09 

	Subject: More insights


	DK. I was really interested to read your experiences in China & Korea,
I'm sure there's a lesson in there somewhere in both senses. I'll also
need to reflect on some of the comments as there is a lot of 'deep'
meaning ... Certainly learners learning experience seem to play a major
part in how they act and react and I think also in whether a Dogme
lesson will work (although a teachers expectations can cause failure as
well).

Scott - surely the focus should be on how limiting materials can be. I
think the next reflection will interest you.

I've just come back from having watched 9 CELTA trainees doing TP.
(Don't worry, it's not usual just that I'm the internal verifier on the
current course here). It was quite amazing; 9 lessons focussing on
discrete items of grammar (or in one case the whole tense system in 30
minutes!) and 9 lessons weighed down with half the Amazon rain forest in
terms of photocopies. None of the lessons taught the students, they all
taught the material and the focus was not on learning but rather on
keeping to the timings in the lesson plans. I know it's too early to
expect anything else (or is it?) and that the prescriptive nature of the
CELTA course leaves little else for the trainees but something has to
change!

Finally - Bending the rules! - I don't know?
Taught 3 hours today. Each student brought in a newspaper article that
interested them (materials, but not mine). Sat round in groups and
discussed each article, picked 1 they liked (without knowing the next
step). In groups wrote a summary - checked the grammar, spelling etc.
Pinned up on wall, walked round and read the summaries. Sat back and in
groups wrote 4 questions to ask about each summary etc, etc. Worked
really well and at the end students were surprised the lesson was over -
time flies when ...

I'll fly now.

Adrian



	


	Group: dogme
	Message: 605
	From: kellogg@n...
	Date: Do Mai 03, 2001 4:58 

	Subject: The nose on your face


	Speaking of noses on faces.
The kids have been getting far too imaginative in their 
homework, bringing in stories and dances and all kinds of games to 
illustrate the dismal little grammar points and lexical sets of our 
elementary English syllabus. This is amazing fun, but it distracts a 
little from developing classroom language, and I sometimes wonder if I
am not leading them, or allowing them to lead us, up the garden path.
So I assigned them the most dismal grammar point I could 
find, an actual dialogue from one of the provincial elementary 
English books.

Tom: Hello, Jane.
Jane: Hello, Tom.
Tom: What do you have on your face?
Jane: I have two eyes on my face.
Tom: What can you do with your eyes?
Jane: I can see with my eyes.

They were to leave the dialogue more or less as is, but try 
to make something productive and if possible interactive by turning 
it into an activity. Most of them did a kind of mimey game. A couple 
came in with draw-a-monster activities. One had a heart breaking 
moment of drama in which Anne Sullivan explained to Helen Keller
the real purpose of the apparently useless apertures in her face (in 
the end, Helen opens her mouth and utters ¡°I know this...I know 
this...I know all this.¡±). 
Yeong-ju took my injunction to focus on the activity rather 
than the content to heart. To a pounding hip-hop beat, she had the 
kids listen to her cues and then point to the appropriate parts of 
their anatomy, e.g:

T: Point to these! They make you see!
Ss (dancing, point to their eyes) Eyes! Eyes make you see!

To which she appended the following bit of dialogue:

T: Seok-hyeon! Why did you point your mouth? You smell with your 
mouth?
S: No. But I have a cold, I smell with my mouth.
T: But most time you smell with your nose.
S: Yes. I smell with my nose.

Korean and Chinese verbs and adjectives explicitly link the 
senses of taste and smell, using many of the same expressions for 
both experiences. English, with foolish formalism,appears to insist 
that smell and taste are as unrelated as hearing and sight, just to
pad out the five senses, I suppose. So, although I consider that 
their semantic universe is really closer to experience, I have to 
keep reminding the kids (particularly in the class just before lunch) 
which is which.
But I don¡¯t think Yeong-ju was making that teaching point 
at all (she¡¯s sometimes not very sure of it herself). I like to 
think that she was making the same point that I was in my Brechtian 
waffle--even ridiculously inauthentic practices produce authentic
classroom dialogue. What Scott is saying is that that authentic 
dialogue should be the core of the lesson, and not an 
unwanted byproduct. Books, then, are just the bookends. There's 
nothing wrong with bookends. Unless you mistake them for books.

DK



	


	Group: dogme
	Message: 606
	From: tim@d...
	Date: Do Mai 03, 2001 11:53 

	Subject: Joining post IATEFL


	Hi Dogme Group,
Re a few things from sunny Ireland - First off Scott I really think 
that the panel thing at IATEFL should go up to at least a four/10.
The idea of student led input / moderated by a teacher who is able to 
use the surrounding environment & contexts was not lost on most of 
those 200 or so bodies, although the discussion did get sidetracked 
into materials value and exploitation.
Personally the dogme vows (especially re materials - and I don't want 
to belabor the point) had already grabbed me a while ago - not in any 
formalized way but as a reply to British led coursebook themes, i.e. 
Tower of London, Oxford, which have little relevance to students 
staying and learning in Ireland. Even before that as a CELTA TEFLie 
needing to rubbish coursebooks because they were there (- why do 
trainees do that so often? Could it be that as a new sociable teacher 
with a new class we would like to have materials that are relevant 
both to their needs and situation.) - I started to produce materials 
from the students themselves e.g. bring in personal photos / 
newspaper articles / video CNN / record world service radio etc. 
leading to small group discussion & feedback which often led to 
visits outside the classroom where the class would expand with the 
use of materials in situ on themes already discussed e.g. Holocaust 
exhibition / coffee bar vs. pub / MTV in pub vs. pool table which is 
more intrusive ...(unfortunately after hours & therefore unpaid.)
I personally couldn't have thrown open the whole lesson to this 
approach as I had a syllabus (unit 1-4) and the dreaded end of level 
(written / multiple choice) test to compete with.
However much like DK's English corner - I was asked to run an open 
club (level-less, mostly mono-lingual, un-themed except for the first 
one, confidence issues for teachers again,- which I hope is still 
going strong. 
Now as an academic manager I'm faced with all students being provided 
with a coursebook and still the 24 teaching staff totaling approx. 
2000 photocopies a week. Yet as the feedback from students scuttle 
across my desk they ask plaintively Why does not the teacher use the 
book.
So my trainers here have agreed to sign the vow & to try a 3 month 
run of their afternoon or evening classes - I would love to but I'm 
mister standby and therefore rarely have my own group of students to 
play with.
I've asked them to keep logs of discreet items covered and skills 
targeted - both as a reference and as a resource for possibly irate 
group leaders to refer to.
I will keep you posted on their progress and as to my role as a 
facilitator ... I'm off now to read through 400 back e-mails.
Cheers
Tim



	


	Group: dogme
	Message: 607
	From: kellogg
	Date: Fr Mai 04, 2001 12:32 

	Subject: Re: Digest Number 209


	For those who got multiples of my last mail, apologies for the redundancy--I was having trouble sending out from my home computer-- 

One of the interesting things that I have observed at Chinese English corners is the way that learners left to themselves handle the problem of "level". You might think, e.g. on the basis of Lucy Norris's students' comments, that this is a key issue. At English corners partners are, of course, self-selected: both by you and by themselves. How do you make sure you end up with someone who (as Lucy's students believe) can genuinely improve your English? If you do, why should that person waste his or her time talking to a poor schloomp like you? 
Sorry, but that don't enter into it. Without the artificial horse race of grades and marks and competition, the "High Output Generator" (we'll call him a HOG, for short, apologies to Herbert Seliger) positively basks in the opportunity to hold forth before the moonstruck LOGS. These in turn, if you are a Krashenist, either batten on the rich input provided, or (much more likely) move off to find moonstruck audiences of their own. 
What really happens at English corners is centred on output rather than input. People pair off with those they feel comfortable performing with and for that length of time that they feel comfortable. If the question of "level" arises at all, it is only indirectly visible in turnover, that is, the number of partners per evening (no innuendo intended) a participant has. 
"Beginners" tend to know a very short self-introductory rap. They move from stranger to stranger repeating it until they feel comfortable enough or curious enough to slow down and stop. "Intermediates" are the learners who try this strategy a few times and then find an interesting avenue to explore with a like-minded individual. 
The "experts" are the problem. Yes, the "experts" tend to rope themselves off from the Corner into discussion groups where they can hold forth surrounded by scores of admiring beginners, and if this continues they eventually leave the corner for the confines of a local tea house. I note that in many places in China, the English Corner is being replaced by the "English Salon". 
For this reason we had an "English Corner" journal, "Fresh Air", produced on tea house tables and published illegally, which the experts would sell (well, distribute for a donation). This in turn was a good conversation starter (and was a good conversation ender too). 
One problem we never solved was the suspicion on the part of the journal readers that they were getting ripped off--that someone was making a handsome profit off of our poor Samizdat "Fresh Air" (which did, eventually, sell 20,000 copies). We lost a fortune, of course (my fortune, as it happened). But the healthy skepticism on the part of materials consumers never went away. 

DK



	


	Group: dogme
	Message: 608
	From: Andy McNish
	Date: So Mai 06, 2001 3:02 

	Subject: A hello


	Hello dogme
 

(Don't you have a name for dogme participants yet? Dogmers? Dogmen? Dogmetists?)
 

Not being one of life's lurkers, I thought I ought to say hello to the group as a new member. I've been in EFL for ten years, as a teacher, CELTA trainer and now 'developer' (I'm not sure what it means either), and what Scott called 'the unbearable lightness of EFL' has never been far from my mind. I came to dogme first through Scott's original article, and later through a session Scott and Luke gave at the school where I work (and where I first met Luke. Luke, hi mate. We miss your singing. Well, I do.) I'm very much in sympathy with what I take to be the core 'manifesto' of the group, and I just hope it continues long enough for me to catch up on the debate, and maybe contribute a little.
 

I'm trying to get through all the messages on the list before I jump in with any opinions, but I thought you might like to know that I'm finding the experience of reading through them immensely invigorating. It's like some huge, offbeat epistolary novel, and I've just reached chapter 280 ( David Kellogg's extraordinary treatise on alienation, affect and Anna Karenina - the hairs on the back of my hippocampus stood up as I read this!) Or maybe it's more like...a movie. Not your typical Hollywood shlock fest, but something altogether different. A Bergman, say, or  maybe something more...Danish? 
 

Anyway, I can't wait to find out what happens next. Will dogme change its name, but lose its soul? Will Maoist insurgents round up the members for a spot of re-education? Will I ever find out what 'heuristic' means? And what will happen to these characters I've met - Scott, the intrepid gang leader, Luke, the handsome poet with the wicked sense of humour, David French, the intense, hard-boiled noir hero, the wise and gentle Graham Hall, the firebrand Kellogg, carrying his blackboard up mountains with only a wet fingertip between him and the abyss of relativism?
 

Whatever, my phone bill for May is going to take some explaining. I'm not sure my wife will believe I was on the Internet till the small hours, night after night... reading about teaching. Dogme, you thrill me. 
 

Andy


	

	


	Group: dogme
	Message: 609
	From: sthornbury@w...
	Date: So Mai 06, 2001 11:20 

	Subject: Re: Joining post IATEFL


	Just to say hi and thanks to both Tim (in ireland) and Andy (in 
London) for their recent postings. There have been times when I've 
felt that dogme had peaked, and that maybe it was time to pull the 
plug, but your psotings have revived my faith in it, and also 
somewhat assuaged the post-IATEFL blues. Apropos, I've just 
come back froma conference in Portugal and was shocked yet 
again how (in Luke's felicitous terms) the industry is driving the 
profession. The whole event was an exercise in branding - with the 
conference programme itself packaged to look like one of the 
sponsor's coursebooks. I did a talk to very large hall of disgruntled 
looking teachers in which I took as my text Freire's propostion that 
"whoever enters into dialogue does so with someone about 
something; and that something ought to constitute the new content 
of our proposed education" and added to that Sylvia Ashton 
Warner's credo: "I harness the communication [between the 
children] since I can't control it, and base my method on it". But it 
would have been easier pushing whales down a beach in Nebraska. 
What dialogue? What communication? When I tried to 
demonstrate (weaving into the audience with my handheld mike 
like some pale imitation of a late night TV talk show presenter) 
people just got up and walked out, or idly flicked through their 
(coursebook-like) programmes wonderign what they were missing 
next door. Well, it wasn't quite that bad, but sometimes I do feel 
like - not so much the Lars von Trier - but the Ed Wood of EFL.

Who said it was easy? Tim, I can't wait to hear how your trainers 
(when you say trainers - do you mean trainers, or teachers, or 
both, ie. trainers who are teaching?) manage with the vows. Andy, 
"Dogme, you thrill me" merits a T-shirt, or at least a line of 
publisher's blurb on the back of the dogme coursebook!

Scott.



	


	Group: dogme
	Message: 610
	From: Olwyn Alexander
	Date: Mo Mai 07, 2001 8:58 

	Subject: Re: Joining post IATEFL


	On Mon, 7 May 2001 00:20:07 +0200 sthornbury@w... 
wrote:

> Just to say hi and thanks to both Tim (in ireland) and Andy (in 
> London) for their recent postings. There have been times when I've 
> felt that dogme had peaked, and that maybe it was time to pull the 
> plug, but your psotings have revived my faith in it, and also 
> somewhat assuaged the post-IATEFL blues. 
> ...but sometimes I do feel 
> like - not so much the Lars von Trier - but the Ed Wood of EFL.
> 
> Who said it was easy?

Time for me to come back in and assure Scott and anyone 
else suffering from post-IATEFL blues that in my humble 
opinion Dogme is very definitely alive and well and with 
places to go. Find another forum is all.

I also notice Dogme gets a mention in Jeremy Harmer's 
updated 'The Practice of ELT' which seems to me to make it 
something you can't just let go.

I've been trying to say in the discussion that I think it 
has a place in EAP, particularly for advanced level 
learners who are also studying for their degrees as they 
learn English. I've also been intending to 'ask permission' 
to present some of the ideas at a Professional Interest 
Meeting (PIM) of the British Assoc of Lecturers of EAP 
(BALEAP - doncha just love the acronyms!). The subject of 
the November PIM is Chinese learners (since this is the 
largest group now appearing in British universities) and I 
think lots of postings to this list show that Dogme works 
really well with them. The little I've tried in my classes 
goes down well.

So maybe there are some lurkers out there who aren't just 
interested in General English and teacher training but need 
to help youngish learners get into English-speaking 
universities - can we have your thoughts on Dogme... on the 
back of an envelope and with a stubby pencil of course!

Olwyn

*********************************************************
Ms Olwyn Alexander
Course Director
Intensive Advanced English Courses
School of Languages
Heriot-Watt University
Edinburgh EH14 4AS

email: O.Alexander@h...
phone: +44 131 451 8189
fax: +44 131 451 3079

*********************************************************



	


	Group: dogme
	Message: 611
	From: adrian.tennant
	Date: Mo Mai 07, 2001 10:10 

	Subject: Re: Joining post IATEFL


	A Dogme coursebook!!! Now how would that work?

Talking about negative reaction, that's certainly what I've been getting
from other teachers in our staff room - "Ah! another fad" they say, well
maybe or maybe not. To go back to my theme of people teaching the
material rather than the students; I share a class with a young teacher
(3 years experience), our students stated they didn't want lots of
photocopies so the ext day she went in with lots of photocopies saying
"the books boring" - my question was "but are the students?"

Still no answer to my question on teacher training (in particular
CELTA). Come on guys and girls give us a helping hand.

Adrian - Nottingham



sthornbury@w... wrote:
> 
> Just to say hi and thanks to both Tim (in ireland) and Andy (in
> London) for their recent postings. There have been times when I've
> felt that dogme had peaked, and that maybe it was time to pull the
> plug, but your psotings have revived my faith in it, and also
> somewhat assuaged the post-IATEFL blues. Apropos, I've just
> come back froma conference in Portugal and was shocked yet
> again how (in Luke's felicitous terms) the industry is driving the
> profession. The whole event was an exercise in branding - with the
> conference programme itself packaged to look like one of the
> sponsor's coursebooks. I did a talk to very large hall of disgruntled
> looking teachers in which I took as my text Freire's propostion that
> "whoever enters into dialogue does so with someone about
> something; and that something ought to constitute the new content
> of our proposed education" and added to that Sylvia Ashton
> Warner's credo: "I harness the communication [between the
> children] since I can't control it, and base my method on it". But it
> would have been easier pushing whales down a beach in Nebraska.
> What dialogue? What communication? When I tried to
> demonstrate (weaving into the audience with my handheld mike
> like some pale imitation of a late night TV talk show presenter)
> people just got up and walked out, or idly flicked through their
> (coursebook-like) programmes wonderign what they were missing
> next door. Well, it wasn't quite that bad, but sometimes I do feel
> like - not so much the Lars von Trier - but the Ed Wood of EFL.
> 
> Who said it was easy? Tim, I can't wait to hear how your trainers
> (when you say trainers - do you mean trainers, or teachers, or
> both, ie. trainers who are teaching?) manage with the vows. Andy,
> "Dogme, you thrill me" merits a T-shirt, or at least a line of
> publisher's blurb on the back of the dogme coursebook!
> 
> Scott.
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 612
	From: Richard Samson
	Date: Mo Mai 07, 2001 12:20 

	Subject: post IATEFL


	Thoughts for the jaded?

I wasn't there but obviously, from the postings, IATEFL and Lisbon were
unsympathetic audiences, which goes to show that you can't tell people
things they don't want to hear, Scott. And you certainly can't elicit
meaningful discussion about it from them. I agree with Olwyn when she says
that it's just a question of finding the right forum.

I come into contact with a few language teachers and nearly all of them are
materials-hungry, above all else, as I used to be too. In fact, unlike
Ruth, I haven't thrown away my old lesson plans, not yet. God knows I should.

In fact, I think that dogme has to settle for being a sideshow, a sect, a
subversive group, an interest group, a movement, and for simply being
there, like the Samaritans, for teachers to come to when they get to the
end of their materials-obsessed tether.

I don't think that dogme evangelism can win the day. There are too many
vested interests against it. Or, where it might win the day, for a time,
would be in "under-privileged" settings where students and teachers are
systematically denied all these high-tech distractions. It could even be
empowering there.

>> There have been times when I've 
>> felt that dogme had peaked, and that maybe it was time to pull the 
>> plug...

Scott, you can't "pull the plug". The only thing you can do, as far as I'm
aware, is delete the list from yahoo@groups (since as its owner you have
that prerogative). But the only reason for doing that would, in my book, be
if it withered on the vine, i.e. if folks stopped posting. Otherwise why
would you "switch us off"? Because our postings are no longer scintillating
enough? 

Or are you fishing for kind words?

What on earth do you have in mind?

If you want to, you can assign moderator status to someone else on the list
and take more of a back seat. Or even give owner status to someone else and
leave the group... It all seems quite ridiculous, even to say it.

By the way, Scott, I thought your list of dogme techniques (message 582)
was excellent and worthy of in depth follow-up and, why not, research.
Attempts at demonstrating some dogme claims through committed research and
publication will take this movement a lot further than hectoring on the
fringes of market-oriented EFL (i.e. materials) conferences.

But you like going to EFL conferences, even as a heretic, don't you?

The graffiti on my local railway station shelter, until recently painted
out, said (in my translation) "All is against me, and I'm feeling just fine".

We better believe it. 

Richard



	


	Group: dogme
	Message: 613
	From: sthornbury@w...
	Date: Mo Mai 07, 2001 1:23 

	Subject: Re: post IATEFL


	Richard - thanks for your encouraging words. Far from pulling the 
plug I in fact registered teaching-unplugged.com as a domain 
name this very morning, with a view to getting a website up and 
running for those who want a little more than a discussion group. A 
place from which to download non-material materials???? No, 
seriously,. I thought perhaps some of the more practical stuff (such 
as message 582) could be made more available from a website 
(click here for practical teaching tips) than buried as it now is in the 
discussion group. Also maybe ideas for trainers (as I work slowly 
towards answering Adrian's question re CELTA courses), plus links 
to other relevant sites, including the Dogme 95 site itself.

The portuguese restelessness was perhaps indicative of the 
situation many of those teachers were in - they're so-called non-
native teachers teaching large classes in the state sector, with 
grammar-based exams looming. How can dogme reach *them*? 
Especially in competition with publishers falling over themselves to 
make their coursebook add-ons bigger, more technological, and 
generally sexier. 

I'm feeling just fine.

Scott



	


	Group: dogme
	Message: 614
	From: Olwyn Alexander
	Date: Mo Mai 07, 2001 1:50 

	Subject: Another forum


	I received this message this morning at almost the same 
time as Scott's came through and the writer gave me 
permission to post it to the Dogme list. What about a joint 
effort to produce an 'invitation piece' - the essence of 
Dogme in two sentences? Alternatively, I think a web page is
a great idea as it's quite difficult to wade through the 
hundreds of messages posted so far to get an overview of the
discussion.

Olwyn

--- Begin Forwarded Message ---
Date: Mon, 7 May 2001 10:30:33 +0200
From: dnewson@u...
Subject: DOGME
Sender: dnewson@u...
To: O.Alexander@h...

Reply-To: dnewson@u...
Message-ID: <3AF67949.31812.F19060@localhost>


I heard about DOGME from Simon Gill, a colleague on the list of 
which I am manager and co-owner, CETEFL-L (Central European 
Teachers of English as a Foreign Language List - 249 members, 
mostly, but not exclusively, in Eastern Europe). Many CETEFL-L 
members have little more than pupils by way of equipment... and I 
rather think they would be/should be interested in DOGME ideas.

Would you (or any other DOGME list member) like to write a short 
"invitation" piece and post to me, which I will then forward to the 
list? I will , of course, post on to you or the list any response we get. 
(And if you or any of your list are potentially interested in CETEFL-
L, I'll gladly forward details).


Dennis Newson
List Manager
CETEFL-L

============================================================


Dennis (Newson)
Formerly University of Osnabrueck
GERMANY
www.dennisnewson.de
--- End Forwarded Message ---


*********************************************************
Ms Olwyn Alexander
Course Director
Intensive Advanced English Courses
School of Languages
Heriot-Watt University
Edinburgh EH14 4AS

email: O.Alexander@h...
phone: +44 131 451 8189
fax: +44 131 451 3079

*********************************************************



	


	Group: dogme
	Message: 615
	From: sthornbury@w...
	Date: Mo Mai 07, 2001 9:18 

	Subject: Re: Another forum


	Here is an attempt to distill the essence of dogme and fashion an 
invitation at the same time:

You are welcome to come and browse the dogme ELT discussion 
site. We are a mix of teachers, trainers and writers working in a 
wide range of contexts, who are committed to a belief that 
language learning is both socially motivated and socially 
constructed, and to this end we are seeking alternatives to models 
of instruction that are mediated primarily through materials and 
whose objective is the delivery of "grammar mcnuggets". We are 
looking for ways of exploiting the learning opportunities offered by 
the raw material of the classroom, that is the language that 
emerges from the needs, interests, concerns and desires of the 
people in the room. 

Anyone want to add or take away??

Scott

This group is committed to a view of learning that



	


	Group: dogme
	Message: 616
	From: Ruth Wajnryb
	Date: Mo Mai 07, 2001 11:21 

	Subject: previous postings


	Hi people
I know I've asked this before, but could someone tell me how to access previous postings? I've never actually done this and would like to.
 

Also, why are we not doing some (`hard') research? Without it, we are `just another fad', as stated.
 

Am I right in thinking that the key to the difference between dogme-style teaching and materials-driven teaching is the quality of the discourse that emerges in the classroom? If so, we have to move beyond an intuitive statement to a research-driven one whereby we can document the differences. Is anyone doing this? Scott, are you? Excuse me if i'm missing some recent threads, i've been out of action for a bit, though still lurking.
 

ruth
 

 

Dr Ruth Wajnryb
Director
LARA Consultancy
rwajnryb@nsw.bigpond.net.au


	

	


	Group: dogme
	Message: 617
	From: Graham S Hall
	Date: Di Mai 08, 2001 12:21 

	Subject: Mixing it


	Hi 
"the books boring" - my question was "but are the students?"

I like this very much, Adrian. For me it goes back to being interested,
staying interested, and developing as students, as teacher, and as people
(back to sloganeering already - so this is what it feels like to be back on
the list again). It seems to related very closeley to Scott's Friere and
Ashton-Warner quote.:

"whoever enters into dialogue does so with someone about 
something; and that something ought to constitute the new content 
of our proposed education"

It really does strike me that publishers/coursebooks/materials so often
limit rather than 'activate the inner resources' (as someone said in the
Brighton session) of people in the classroom. They limit what we do, and
also what we think we should do and be doing. I could take off here and
start ranting about the whole paradigmatic debate about the nature of
education itself...but will spare you.

Cheers

Graham



	


	Group: dogme
	Message: 618
	From: Graham S Hall
	Date: Di Mai 08, 2001 12:21 

	Subject: dogme EAP


	Hi,
As a contributor gone-lurking, I thought I'd better reappear post Brighton
and following Olwyn's recent message. I see a large place for dogme with
regard to overseas students coming to study at British universities, both
with regard to EAP and in their langauge development more generally.

It strikes me that when students first arrive here (Newcastle in my case),
they have a struggle with the language itself (especially undserstanding
people (e.g.'Howay man, divvent dee it!'); knowing what to do and how to
react in everyday situations; and culture shock more generally. Although my
knowledge of ESL/ESOL is pretty limited, I think that in many respects, what
I do in the first weeks with some learners is provide ESL-style support,
discussing with students - what's going on in your life, what are you
struggling with (language and cultural knowledge-wise), and finding ways
for them to help themselves. My ideal is the kind of thing that Nina
Wallerstein wrote about in early 80s LA when students, discussing renting a
flat, didn't work around 'how much ios it and how many rooms', but 'it's got
damp and the central heating doesn't work, what are you going to do about it
landlord (and please stop bullying me'. I'm not involved in situations
paricularly like this, but I hope you get the picture. I can also see
dangers with becoming a 'counsellor' when, 1 - I'm not trained, and 2- there
are other people in the institution better qualified than me to take some of
these things on. But, as I've mentioned before, I really think dogme has a
place in ESL (and indeed, probably isn;t very different from what is going
on in that area anyway - it's just that ESL isn't so profitable/glamorous
and publishers haven't moved in like in EFL). But there are others better
qualified to discuss ESL than me. However, although not EAP, I think it's
worth thinking about with Chinese learners (I'm a member of BALEAP, by the
way Olwyn, and am also contemtplating going to that conference).

With regard to EAP, I have been trying dogme-style approaches for the last
year, and again, at times, I really don't see it as being particularly
revolutionary. Of course, it all depends on the constraints and pressures of
the institution as to how far a group of students and a teacher can go (I'm
lucky in that I have a lot of flexibility at present). 

I work on the In-Sessional Support and negotiate the syllabus/lesson content
i.e. discussing with the learners what they are doing in their courses, what
they see their needs and immediate concerns as being, and asking them how
they would like to approach this. Having hopefully encouraged learners to
bring their EAP concerns, I am then keen to let the lesson flow around their
concerns - I feel this makes them more critical and self-aware,
skills/concepts that they often need to develop to be sucessful within the
British HE environment (and a big BALEAP theme, I think). I think this is a
key advantage to dogme in Higher Eduvcation - the responsibility it puts on
learners to be aware of their own needs, development and strategies with
regard to both English language, their study skills, and within their main
course content.

On a more practical note, learners often bring in their own work (or
articles relevant to their courses)and this forming the basis for discussion
and analysis, either in the lesson they bring the work, or a subsequent
lesson. The latter is un-dogme as it can leads to a pre-planned focus, but
it includes the learner's own concerns (dogme) and materials (undogme?- in
Brighton, I asked the question 'whose materials?' in response to a question,
and this was the sort of things that i was getting at). 

I hope this is a starter to Olwyn's request - more later. If it's
imcomprehensible, it's because I'm out of practice. Right, I'd better stop
before I get a nose bleed after writing so much after such a long time. 

Cheers

Graham



	


	Group: dogme
	Message: 619
	From: Luke Meddings
	Date: Di Mai 08, 2001 5:21 

	Subject: Re: Back to sloganeering ....


	Re. Graham's:

>It really does strike me that publishers/coursebooks/materials so often
>limit rather than 'activate the inner resources' (as someone said in the
>Brighton session) of people in the classroom. 

To anyone new to the site, this is a core dogme perception. Graham isn't saying this is always true, or inevitable, but that in his experience (which is the whole point of this site, we're all talking from teaching experience) it is often the case. And this leads us to other questions: if what Graham says is true, isn't there a better way of teaching, and shouldn't we distrust a profession which seems so in thrall to published materials and photocopiable resources? How long until we're working in ELT: Sponsored by Longman ('ELT is a registered trademark of ...')

As I have sloganeered previously, many published 'activities' (based both on my teaching experience and on watching other teachers) really seem to operate as PASSIVITIES ... they give an illusion that something is happening, but really students are reducing their linguistic and human imagination to fit a box, rather than expanding their linguistic and human resources to fill a room.

Plus, I think that seeing using other language as an imaginative act, rather than a technical one, is also important. Everything we say in another language is a pushing back of boundaries, not a keeping to them.

Luke



	


	Group: dogme
	Message: 620
	From: sthornbury@w...
	Date: Di Mai 08, 2001 5:53 

	Subject: Re: previous postings


	Ruth (and anyone else who's having trouble getting at previous 
postings) - go to the site: www.groups.yahoo.com/group/dogme 
and follow the links to past postings - there's a kind of calendar 
thing you can click on. 

As for research, I wish. I had a chat with Jill Burton in Adelaide last 
year - she is co-editing a book on classroom interaction for 
TESOL; and we discussed the idea of my doing some classorom-
based research on materials-light vs materials-heavy classrooms 
with exactly that in mind - to see if there are nay quanitfiable and/or 
qualitative differences - but you would need it do it with several 
teachers "lightly", or with one teacher over some time, plus 
triangulate with student questionnaires etc, and I just wasn't able to 
do it be the deadline (last Xmas). But if anyone else .....



	


	Group: dogme
	Message: 621
	From: Reuben Woolley
	Date: Di Mai 08, 2001 7:20 

	Subject: RE: Digest Number 213


	Hi everyone,

Another 'lurker' decides to re-emerge!

Mainly in reply to Ruth:

> Also, why are we not doing some (`hard') research? Without it, we are
`just another fad', as stated.
>
> Am I right in thinking that the key to the difference between dogme-style
teaching and materials-driven teaching is the quality of the discourse that
emerges in the classroom? If so, we have to move beyond an intuitive
statement to a research-driven one whereby we can document the differences.
Is anyone doing this? Scott, are you? Excuse me if i'm missing some recent
threads, i've been out of action for a bit, though still lurking.

I am researching into classroom interaction and the possibilities of
something approaching everyday conversation in the L2 classroom. This is why
I joined the dogme group in the first place - you don't get anything other
than classroom talk when you use text books; all you get is teacher being
teacher and learners being learners and for any kind of more natural
interaction people need to be allowed and encouraged to be a lot more than
that.

If anyone's interested, I can send an early draft of a paper I'm working on
for publication at the moment (individually - not to the group. I don't
think attachments get through).

Reuben Woolley



	


	Group: dogme
	Message: 622
	From: adrian.tennant
	Date: Di Mai 08, 2001 8:46 

	Subject: Dogittes


	Just a quick ditty while I'm on the net. Interesting to see all the
*dogs* suddenly coming out - is it a full moon? he asks. It was really
quiet for a week or more and now ...

Someone asked if there was a name for those adherers to Dogme, not that
I know. What about Dogittes (has a certain ring, like Luddites). 

Humour, especially aimed at oneself should never cause upset.

Better leave as I've got some stuff to do for a *whispers* publishers -
well they do put food on the table and I am trying to add Dogme angles
whenever I can.

Adrian



	


	Group: dogme
	Message: 625
	From: Karl Kaliski
	Date: Mi Mai 09, 2001 4:11 

	Subject: Re: More insights


	Dear Adrian,

Seeing as so many others have stopped lurking and started typing - and in
the light of your prompt the other day:

>Still no answer to my question on teacher training (in particular
>CELTA). Come on guys and girls give us a helping hand.

I thought I'd say a few words about the mail you posted (see below)...

>I've just come back from having watched 9 CELTA trainees doing TP.
>(Don't worry, it's not usual just that I'm the internal verifier on the
>current course here). It was quite amazing; 9 lessons focussing on
>discrete items of grammar (or in one case the whole tense system in 30
>minutes!) and 9 lessons weighed down with half the Amazon rain forest in
>terms of photocopies. None of the lessons taught the students, they all
>taught the material and the focus was not on learning but rather on
>keeping to the timings in the lesson plans. I know it's too early to
>expect anything else (or is it?) and that the prescriptive nature of the
>CELTA course leaves little else for the trainees but something has to
>change!


The first thing I'd say is that it has!!

We've been running a course for a year or so now in IH Barcelona, which
places a heavy emphasis on a task-based approach - as opposed to the
'grammar McNuggets', approach to teaching. (I'm not really sure that CELTA
is as prescriptive as you suggest).

One of the main reasons for the approach that we've adopted is precisely the
comment you make above: classes where students (and trainees actually - by
the textbook agenda) are shuffled through classes with little or no
opportunity for meaningful contributions at all. I remember one 55 minute
class recently (on modals of probability) in which students produced only
three meaningless decontextualised sentences in the entire class.

TBL offers much more in the way of room for trainees and students to
contribute meaningfully to the class and it is something which trainees can
make perfect sense of - as long as it's presented to them at their level. A
big part of making it work however is then showing trainees what they can do
(in terms of a reactive focus on form) with all the learner language that
gets generated.

Also you wonder above whether it's too early to expect anything else, but
that's the beauty of introducing a meaning-driven approach like TBL at
pre-service level - get them while they're keen and eager and haven't yet
been socialised into the perception that teaching consists of presenting a
diet of pre-selected language.

Best wishes,

Karl



	


	Group: dogme
	Message: 627
	From: adrian.tennant
	Date: Mi Mai 09, 2001 7:53 

	Subject: Re: More insights


	Dear Karl,

A colleague of mine (Jacky Murphy) has been in contact with both you and
one of your colleagues in Barcelona. Two of the things that has come
out of her discussions (I think she also talked to one of you at IATEFL
Brighton) is that a)TBL is only a small component of the course and that
the PPP model is still there and, b) there has been some criticism from
assesors.
So, are we there yet? I do agree, get them fresh but there are 3
problems as far as I see it: TBL can still be material driven; unless
trainees have basic concepts of grammar they will struggle whatever we
do - surely Dogme isn't advocating abandoning grammar but rather that
the grammar is that which is generated by the students from their needs
*see Scotts lesson 582); and finallyTBL is the new bandwagon on which
the publishers have already siezed!

Adrian


Karl Kaliski wrote:
> 
> Dear Adrian,
> 
> Seeing as so many others have stopped lurking and started typing - and in
> the light of your prompt the other day:
> 
> >Still no answer to my question on teacher training (in particular
> >CELTA). Come on guys and girls give us a helping hand.
> 
> I thought I'd say a few words about the mail you posted (see below)...
> 
> >I've just come back from having watched 9 CELTA trainees doing TP.
> >(Don't worry, it's not usual just that I'm the internal verifier on the
> >current course here). It was quite amazing; 9 lessons focussing on
> >discrete items of grammar (or in one case the whole tense system in 30
> >minutes!) and 9 lessons weighed down with half the Amazon rain forest in
> >terms of photocopies. None of the lessons taught the students, they all
> >taught the material and the focus was not on learning but rather on
> >keeping to the timings in the lesson plans. I know it's too early to
> >expect anything else (or is it?) and that the prescriptive nature of the
> >CELTA course leaves little else for the trainees but something has to
> >change!
> 
> The first thing I'd say is that it has!!
> 
> We've been running a course for a year or so now in IH Barcelona, which
> places a heavy emphasis on a task-based approach - as opposed to the
> 'grammar McNuggets', approach to teaching. (I'm not really sure that CELTA
> is as prescriptive as you suggest).
> 
> One of the main reasons for the approach that we've adopted is precisely the
> comment you make above: classes where students (and trainees actually - by
> the textbook agenda) are shuffled through classes with little or no
> opportunity for meaningful contributions at all. I remember one 55 minute
> class recently (on modals of probability) in which students produced only
> three meaningless decontextualised sentences in the entire class.
> 
> TBL offers much more in the way of room for trainees and students to
> contribute meaningfully to the class and it is something which trainees can
> make perfect sense of - as long as it's presented to them at their level. A
> big part of making it work however is then showing trainees what they can do
> (in terms of a reactive focus on form) with all the learner language that
> gets generated.
> 
> Also you wonder above whether it's too early to expect anything else, but
> that's the beauty of introducing a meaning-driven approach like TBL at
> pre-service level - get them while they're keen and eager and haven't yet
> been socialised into the perception that teaching consists of presenting a
> diet of pre-selected language.
> 
> Best wishes,
> 
> Karl
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 630
	From: Karl Kaliski
	Date: Do Mai 10, 2001 9:22 

	Subject: Re: More insights


	Dear Adrian,

A couple of things in reply to your last mail.

We give the trainees three lesson models at the start
of the course which show them how to build a lesson
around a task, a text and a piece of language. The
first of these that they get on day two is how to
build a lesson around a task, which they then have
opportunities to try out it TP throughout the course -
that's already quite different from a situation where
TBL is introduced on the course at the end - between
the songs session and the end of course admin. 

Working in this way, does increase the amount of
meaning-driven classes - built around the students
contributions/content. The task-based model is just as
significant a part of the course as anything else. I
think that does represent a big step in the right
direction. Two of the three basic lesson shapes: task
and text - start from meaning and only one involves
working from language form.

As for assessors, sure they make comments, but that's
their job isn't it? Any kind of change to the status
quo of grammar as central to EFL is going to raise
discussion. So in a sense then I'd be more worried if
they didn't comment! 

As I've mentioned, yes we do show trainees how to work
with a language point. I think we'd be doing them a
disservice sending them out to work without being able
to work with a piece of upfront language. 

But we stress that language has to come from text and
context, the text has to be interesting and treated as
a text in its own right (rather than just a vehicle
for language presentation), the class has to have a
strong topic running through it which students can
respond to, and the practice has to involve students
using the language in a personalised way for a
communicative reason - there has to be a reason for
speaking and an outcome to the activity which can be
discussed. You can call that PPP but it's a lot more
communicative than many language presentations
included in textbooks. 

We also encourage trainees to provide the text
themselves in the form of a live, personal anecdote
type listening which also increases the amount of real
communication in the classroom.

TBL doesn't have to be materials driven. It involves
planning and managing a class built around
opportunities for communicative language use by the
students. 

You mention that "the grammar is that which is
generated by the students from their needs." I think
that's the whole point of TBL - that the focus on form
is reactive rather than proactive. As I mentioned in
the last posting, we show trainees some of the options
available to them in terms of working with learner
language. One of the things I like about dogme is that
I think it's consistent in many ways with the core
elements of TBL: motivate people to use language to
say what they want and then show them how to say it
better.

I agree that 'we're not there yet' - I'd like to play
down the upfront grammar agenda considerably more, but
given the contexts and particularly the textbooks
which trainees will have to work with, akey role for
us as trainers is to show them how to exploit and work
with material which we don't always agree with.

Best wishes,

Karl




--- "adrian.tennant" <adrian.tennant@n...>
wrote: > Dear Karl,
> 
> A colleague of mine (Jacky Murphy) has been in
> contact with both you and
> one of your colleagues in Barcelona. Two of the
> things that has come
> out of her discussions (I think she also talked to
> one of you at IATEFL
> Brighton) is that a)TBL is only a small component of
> the course and that
> the PPP model is still there and, b) there has been
> some criticism from
> assesors.
> So, are we there yet? I do agree, get them fresh but
> there are 3
> problems as far as I see it: TBL can still be
> material driven; unless
> trainees have basic concepts of grammar they will
> struggle whatever we
> do - surely Dogme isn't advocating abandoning
> grammar but > *see Scotts lesson 582); and
finallyTBL is the new
> bandwagon on which
> the publishers have already siezed!
> 
> Adrian
> 


____________________________________________________________
Do You Yahoo!?
Get your free @yahoo.co.uk address at http://mail.yahoo.co.uk
or your free @yahoo.ie address at http://mail.yahoo.ie


	


	Group: dogme
	Message: 631
	From: Robert.Buckmaster@b...
	Date: Do Mai 10, 2001 10:24 

	Subject: RE: Done lurking


	Dear Dogma,

In the light of all this coming out of the shadows - I thought I should
delurk myself. Also I am relieved that the list is not closing anytime
soon.

I've been lurking for some time and have really appreciated the postings.

In my teaching situation - British Council Warsaw - I am stuck in the
coursebook and photocopies phase. I'm also in the UCLES trap. The whole BC
culture revolves around worksheets - writing and photocopying them. I was
once critised by one of my fellow teachers for not producing enough
worksheets. Fair comment but it shouldn't have been a critism. Most of my
colleagues seem perfectly content with the state of EFL as it is. They come
in, do their photocopying, teach the same grammar points again, correct the
same mistakes. If you try to suggest a different viewpoint eg on grammar
you are treated as an interesting curiousity at best, with distain by
others.

The students also are conditioned into the worksheet culture and there are
risks to me by trying to break the mold. Instead of trying a revolution I
look for 'Dogma moments' of real communication and try to exploit them.
Sadly these moments are few and far between and even then I sense other
students in the group who are not directly involved in the moment mentally
switching off, sighing, looking out of the window. 

Can Dogma work with large groups - even groups of 12? When there are
students who are not interested in each other and who want to learn English
rather than learn to use English?

Rob


**********************************************************
Robert A Buckmaster, The British Council Poland
Tel: (+48) (0)22 695 5964; Fax: (+48) (0)22 621 9955; 
email: robert.buckmaster@b...
www.britishcouncil.org/poland
Mail address: The British Council, Al. Jerozolimskie 59, 00-697 Warsaw,
POLAND

The British Council is the United Kingdom's international organisation for
educational 
and cultural relations. Registered in England as a charity.
**********************************************************



	


	Group: dogme
	Message: 632
	From: Jeff Bragg
	Date: Do Mai 10, 2001 5:51 

	Subject: New Kid in Town


	Dear All,

I too am new to this list, so 'Hi!' to all of you. My questions 
are...

1) Why 'dogme' and not 'dogma'?

10 What's the meaning of the 'dogma/e moments' that I've read about?

yours in anticipation

jeff bragg


***************************************************
Jeff Bragg
Director of Language Centre
Kazakhstan Institute of Management, Economics and Research
Almaty, Kazakhstan



	


	Group: dogme
	Message: 634
	From: dnewson@u...
	Date: Do Mai 10, 2001 11:36 

	Subject: RE: Done lurking


	Robert from Warsaw asks:

"Can Dogma work with large groups - even groups of 12? When there are
students who are not interested in each other and who want to learn
English rather than learn to use English?"


This is my first posting to this list so it can only be from an unintiated standpoint: Can 
ANY approach involve all of the learners all of the time? Surely not.


I'd love to join in about grammar, but I'll be seemly and lurk a while longer.



Dennis

=========


Dennis (Newson)
Formerly University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 635
	From: Luke Meddings
	Date: Do Mai 10, 2001 1:29 

	Subject: Re: New Kid in Town


	Hi Jeff

Welcome!

Dogme not dogma - dogme because the name was coined by a group of Danish film-makers who used that spelling - and not dogma because we aim to be undogmatic. If we are advocating a pedagogy that draws on and addresses the live, local language needs of the learners it has to be flexible. 

A dogme moment could be a number of things - to me, it could be when a group of students realise they are interacting, and being encouraged to interact as people, not just students at a given level; or when a class is fully engaged in analysing language which has emerged with the help of the teacher. It could be when students start bringing in texts and questions of their own. It could be when the teacher stops the chat to examine a language point and the rationale - that they are being supported in a rigorous way to say what they need to say, not led by the hand through a coursebook - becomes clear to the students. None of these or other dogme moments are inaccessible through other means, but we're interested in seeing how we can make them a regular or central, not occasional or peripheral, part of the experience.

It could also be when you find yourself persevering with something in a class, looking for the emergent language and wondering just where it's going. My experience is that having faith in yourself and the learners pays off. 

Any use?

Luke



*********** REPLY SEPARATOR ***********

On 5/10/2001 at 4:54 PM Jeff Bragg wrote:

>Dear All,
>
>I too am new to this list, so 'Hi!' to all of you. My questions 
>are...
>
>1) Why 'dogme' and not 'dogma'?
>
>10 What's the meaning of the 'dogma/e moments' that I've read about?
>
>yours in anticipation
>
>jeff bragg
>
>
>***************************************************
>Jeff Bragg
>Director of Language Centre
>Kazakhstan Institute of Management, Economics and Research
>Almaty, Kazakhstan
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 636
	From: Luke Meddings
	Date: Do Mai 10, 2001 5:35 

	Subject: RE: Large groups/(dis-)interest/rotting fish


	Hi Robert

Welcome to dogme!

I did all my initial experimenting in large groups - perhaps I should rephrase that. The first dogme-style classes (before I had a name for them) I did were all in large groups, up to 15. So yes, it can work. 

Can it work for all the learners all the time? Nothing can work for all of anything all the time (unless it's unecessary resource books working for the publishers all the time, ho ho). But I think you can involve all the learners all the time if pair- and group-work activities are sufficiently motivating to keep the participants engaged, and then to interest the whole group (or other groups) when they report on what was said. The other key factor is what Karl describes as 'meaningful contributions' - 'I remember one 55 minute class recently (on modals of probability) in which students produced only three meaningless decontextualised sentences in the entire class.' You can have this illusion of involvement as students work obediently through passivities, but the amount of genunine communication, the number of whole-communication utterances can be so minimal as to make the whole thing seem a bit of a charade. 

Students who are not interested in each other ... does that mean they are not interested in themselves? I guess I'm spoilt working in adult education with multi-national classes of people who, by the mere fact of being in London, have shown some initiative and have some interest in the world. I wonder if this lack of interest extends to the playground/coffee bar/bar (I don't know how old these students are). I would imagine they could strike up a conversation there. But they wouldn't have the worksheets operating, as Graham said, to 'limit rather than 'activate the inner resources' ... of people in the classroom.' Maybe if the paradigm you describe so well were to alter, the students' attitude to themselves, each other and their learning would also alter. As they say in business, a fish rots from the head down. (Does anyone know if this is actually true?)

Luke


*********** REPLY SEPARATOR ***********

On 5/10/2001 at 12:36 PM dnewson@u... wrote:

>Robert from Warsaw asks:
>
>"Can Dogma work with large groups - even groups of 12? When there are
>students who are not interested in each other and who want to learn
>English rather than learn to use English?"
>
>
>This is my first posting to this list so it can only be from an unintiated standpoint: Can 
>ANY approach involve all of the learners all of the time? Surely not.
>
>
>I'd love to join in about grammar, but I'll be seemly and lurk a while longer.
>
>
>
>Dennis
>
>=========
>
>
>Dennis (Newson)
>Formerly University of Osnabrueck
>GERMANY
>www.dennisnewson.de
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 637
	From: Tom Walton
	Date: Do Mai 10, 2001 6:11 

	Subject: Large groups?


	Can you have dogme-classes with groups of 12?
 

I had a class of 32 in which I hope that you would have recognised elements - at least - of dogme (could we call it dogmelt???).
 

Er... but we did (have to) use a text-book. Can you have "dogme classes" and still use a text book?
 

Tom Walton


	

	


	Group: dogme
	Message: 638
	From: isa
	Date: Di Mai 08, 2001 12:32 

	Subject: Re: Large groups/(dis-)interest/rotting fish


	  

Luke Meddings wrote: 

  
 The first dogme-style classes (before I had a name for them) I did were all in large groups, up to 15. So yes, it can work. 
 

I am brand new to the list. 

This is my first posting and the third one I read. 

But, I am confused by what is meant here by large groups. I guess I should have just hung around a bit to find out what you all are tlaking about, but 15 seems like a small group to me. In Turkey where I lived for 8 years, anything under 40 is considered small, for example. 

In the Middle East, I don't know of anyplace that has classes under 20 as a rule. 

Isa 

Isa is the Quranic form of Jesus, and is a popular man's name from Morocco to Indonesia, including the Balkans, large parts of the Russian Confederation, large parts of Africa, large parts of Asia. 

pronounced 'EEsa' like in a piece a' cake. 

I am currently in Oman. Have been in the Middle East for 6 years. Native New Yorker and dual Swiss-USA citizen. 

in TESOL for about 20 years, with graduate degrees in linguistic anthropology. 



	


	Group: dogme
	Message: 639
	From: sthornbury@w...
	Date: Do Mai 10, 2001 6:30 

	Subject: FOR NEW ARRIVALS


	For those of you who are new to the group, and are wondering what the 
conversation is all about, you might like to check out these previous postings - 
at www.groups.yahoo.com/group/dogme

Click on MESSAGES in the left hand column, and then click on FIRST in the 
bar above, which takes you back to the beginning.

I have divided these key postings into two groups: on the one hand, the more 
theoretical, which, for example, attempt to situate dogme in terms of related 
movements in education; on the other hand, those postings that are 
descriptions of lived teaching.

To begin with, here is the invitation I put together on Dennis's behest, and that 
is hidden as posting 615:
You are welcome to come and browse the dogme ELT discussion site. We are 
a mix of teachers, trainers and writers working in a wide range of contexts, who 
are committed to a belief that language learning is both socially motivated and 
socially constructed, and to this end we are seeking alternatives to models of 
instruction that are mediated primarily through materials and whose objective is 
the delivery of "grammar mcnuggets". We are looking for ways of exploiting the 
learning opportunities offered by the raw material of the classroom, that is the 
language that emerges from the needs, interests, concerns and desires of the 
people in the room. 

Dogme: the background and issues:
Postings 6, 31, 33, 56, 150, 215, 432, 496, and the "Lucy" files: 532, 544, 546.

Dogme: the practice:
Postings: 2, 3, 21, 42, 77, 78, 109, 119, 128, 246, 283, 319, 329, 361, 412, 
491, 524, 582.

Apologies to those I haven't included - any further suggestions are welcome as 
it is my intention to update this list from time to time.

Good luck!



	


	Group: dogme
	Message: 640
	From: sthornbury@w...
	Date: Do Mai 10, 2001 6:30 

	Subject: The Original Article


	For those of you who are new to DOGME, I am attaching a copy of 
the article that started it all: "A Dogma for EFL" by Scott 
Thornbury, first published in IATEFL Issues, 153, Feb-March 2000, 
p 2. This may help put you in the picture - and also show how far 
we've come...



	


	Group: dogme
	Message: 641
	From: sthornbury@w...
	Date: Do Mai 10, 2001 6:38 

	Subject: Re: Large groups?


	There's a guy in China called Li Yang who does English classes "in 
front of 40,000 strong audiences" (Guardian Weekly Learning 
English Supplement January 2001). Presumably he doesn't use 
much in the way of materials or technology , although he does 
have a microphone in the picture. Apparently his "method" "is 
based on 20 gestures, devised...to represent typical English 
sounds, and learners are encouraged to gesticulate as they shout 
out phrases. Li Yang claims that the origin of his method lies in his 
own crushing shyness and the inhibition...that to make an error in 
public is to lose face. Today he thinks nothing of standing in front 
of 40,000-strong audiences shouting repeatedly "I enjoy losing 
face".

Sounds like the dogme gig at Brighton.



	


	Group: dogme
	Message: 642
	From: adrian.tennant
	Date: Do Mai 10, 2001 8:37 

	Subject: In answer


	3 short comments linked to some of the postings today:

1) "having faith in yourself and the learners pays off" - I like this
Luke. Yes! just the other day I was discussing talking with the students
about what the students needed and a colleague said "Oh! but they don;t
kow what they need, that's what I'm paid for" - walking off armed with
100+ photocopies!! - this arrogance, and blindness relegates the
students to mere empty vessels waiting to be filled.

2) Robert - can Dogme work with large groups? Yes!, another
question/statement I was asked at work was - @Well, you can do that with
high level groups but it wouldn't work with lower levels. 
In fact my experience so far has been that my so called Intermediate
class with 17 respond far better, and get more out of it, than my
Advanced group with 9!!

3) Tom Walton - Er .. but we did (have to) use a text-book. Can you have
"dogme classes" and still use a text book?
Well, I would say yes. As long as the text-book is being used as a
vehicle to get meaningful learning to take place and not as the core. 
Dogme moments can come out of text books if you let the students
contributions generate the class and not the need to complete exercise 1
or page 15 by the end of the class.

Although I've only been part of the Dogme e-mail group for 3 weeks and
have only been trying to fulfill Dogme vows for the same amount of time
I realise that I was trying to do many of the things before. It's very
liberating realising that you're not alone, that students are people and
that if the photocopier breaks down, so what!

Adrian



	


	Group: dogme
	Message: 643
	From: kellogg@n...
	Date: Fr Mai 11, 2001 1:22 

	Subject: On Com Promising (uncompromising)


	Welcome to all the newcomers, but especially to those in Asia (Oman, 
Alma-aty, and points east) and most especially to those who teach 
forty or more.

At Seoul National University of Education, I have a class of 
Korean primary school teachers who are doing postgraduate work. I 
teach two courses, "Classroom Discourse" and "Whole Language 
Approaches" which are virtually indistinguishable: they are really 
only two segments of a single argument. For the moment, I'll leave 
unstated what that argument is and stick to anecdote.

This week was midterms. We negotiated a "checklist" for 
evaluation, and then took turns peer-teaching. It was a group of 
eighteen, but the rules at the outset were that nothing should be 
done that had not previously been done with a group of forty children.

The checklist was, of course, not dogme based (there can't 
really be a "dogme" checklist, and, pace Thornbury, I even question 
whether there can be such a thing as dogme commandments, except as a 
form of hazing the initiates). Our checklist consisted of Greeting 
("Good morning, everyone!") Chat ("And how are YOU, Min-sook?") and 
then various stages of Noise ("Listen and Repeat") and News 
(Respond). 

About half way through the peer teaching we decided to award 
everybody a pass and then turn the tables. Instead of using the 
checklist to criticize the lessons, we used the lessons to criticize 
the checklist. So for example, the checklist treated "greetings" 
and "chat" as equally important and equally difficult. This is 
palpably absurd. 

The checklist also consistently placed "news" after "noise", put 
generalized examples ("Now, this side of the room, you are A, and 
that side of the room you are B") before specific, individualized and 
meaning-bearing exchanges ("Yang-yeop, can you tell me your favorite 
colour?"). So, after every lesson, we turned critically to the 
checklist and asked--now, what would happen if we put the "News" 
segment first and then tailored the "Noise" segment to fit it?

On the face of it, nothing very revolutionary. Let me give you an 
example. One of my students taught a lesson on sports. She 
introduced, using pictures and appropriate English noise (canned 
dialogue, songs, jingles, listen-and-repeat), the names of various 
sports. She presented a dialogue, with a comprehension task, about 
attending a baseball game. She then did a quick chant: "Can you play 
baseball?" Finally she had a sports survey.

Two problems came up. Unfortunately, they came up in the sports 
survey, when it was too late to do anything about them. One was that 
the grammar mc-nugget had not fully distinguished between:

Can you play baseball? Sorry. I don't know how.
Can you play baseball? Sorry, I'm busy.

The other was that the sports that people really did do in their 
spare time were not represented in the lexis mc-nuggets we'd studied:

Can you play swimming? (sic)
What sports do you like? 
I like Iaido (traditional Japanese swordfighting).

What would have happened if we'd tried the survey first, and then fit 
everything else to the problems which actually emerged? Well, 
learning, I suppose. But dogme definitely.

Now, if you look back at the list of techniques that Scott 
recommends, you will notice that they can almost all be done 
virtually on the spot. Sentences can be scribbled on the backs of 
envelopes IN CLASS. Dictations can be done ON THE HOOF. 

This seems very compromising and not very promising. It simply means 
that teaching can be become improvisational not simply a military 
campaign whose outcome is the result of meticulous planning and 
impeccable logistics.

But Gebhard says that in teaching very small changes make big 
differences. And what a difference it can make! An improvisational 
approach to teacher presentations can meaningfully put the learner-
output NEWS segment first, and then tailor make your teacher NOISE to 
fit the problems that actually come up in real communication. Instead 
of beginning with the generalized, meaningless portion of your lesson 
and trying desperately to "personalize" it, you begin with the most 
specific and meaningful and attempt to generalize it. Instead of 
fitting the learners to the language, you...well, you see what I mean.

What does all this have to do with the issues raised by the new 
members:large classes, textbooks, and TBL?

Everything. Graham's right. Dogme's not necessarily revolutionary; on 
one level it corresponds to what any good teacher does "in the 
bookends" of any class. Compromises present themselves at every turn, 
particularly when (as it now appears) we are in a period of expansion.

It seems easy and perfectly justifiable to compromise: to say that 
yes, even using Let's Go can be dogme if your heart is in the right 
place. English dot coms do offer a mutant form of personalization. 
Photocopies are OK, because large classes, and never mind the 
dwindling learner output, much less the dwindling forests. Pre-
prepared tasks are dogme as long as they produce real classroom 
discourse once they are over. And anyway tactical retreats of this 
kind are inevitable in a period of industry-driven reaction such as 
our own, particularly when a group like ours experiences a sudden 
expansion. 

There's the rub. Compromises of this kind are a slippery slope. We 
saw in our midterm checklist that there is an almost INEVITABLE 
tendency for Grammar Mcnuggets to backwash into pre-lesson chat, and 
not vice-versa. There is an almost inevitable tendency for the NOISE 
section to expand at the expense of the NEWS section, and for teacher 
talk to expand at the expense of teacher listening. 

The issue is not class size per se, although the size of your classes 
is no accident. The real issue is power. The authority of the 
textbook, the publishing no-nothings, the language capitalists, the 
Ministry of Education, the full weight of the bourgeois government 
beyond it is behind those grammar mc-nuggets and those 
phoney "meritocratic" tests. Learners have no one on their side; many 
do not even know that it is their side. Except...

Dogme is against the stream. We aim to turn the tide of input-to-
output, testing-to-teaching washback. In dogme classrooms, news will 
inevitably expand at the expense of noise. Chat will determine and 
not simply divert the lesson. Learner output will determine the 
outcome of the lesson and ultimately the course. 

Yes, it is sometimes necessary to relegate this kind of thinking to 
the margins of a course, and even a lesson, to the fringes of our 
teaching and teacher-training. But if we must, we do it in the spirit 
of the retreating guerilla faced with overwhelming force and not at 
all in the spirit of advancing New Labour. If dogme is a matter of 
having your heart in the right place, then the place to start is to 
have the heart not to call a compromise a form of victory.

Firebrand



	


	Group: dogme
	Message: 644
	From: dnewson@u...
	Date: Fr Mai 11, 2001 6:53 

	Subject: Re: More insights


	Karl wrote:

"We give the trainees three lesson models at the start
of the course which show them how to build a lesson
around a task, a text and a piece of language".


Karl, I'd just love to hear more about those lesson models.
Is that possible? Anywhere except on this list, I'd ask for a copy......


Dennis
Dennis (Newson)
Formerly University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 645
	From: Robert.Buckmaster@b...
	Date: Fr Mai 11, 2001 10:05 

	Subject: RE: A Dogme Moment?


	Dear Luke,

Thanks for the thoughts on what a dogme moment might be and to everyone for
the positive response to my queries.

After my first posting I had one of what counts for me as a Dogme moments in
my teaching. With a class of teenagers using Focus on Advanced and talking
about the environment (they all groaned when we started the unit - I did
too). We were discussing visions of the future and one in particular
concerning robots doing housework when one student said that there could
never be enough free time. Another student reacted immediately (as I did -
but I let him lead)by saying that lots of free time was not good for some
people as they would only end up watching TV and taking drugs. This led in a
couple of minutes to this second student asking me if I had ever tried
'siara' - everyone laughed. I said 'no' and he said you should try it, it is
only 3.50 zloty (about 50p). I then asked questions of this student and
established that it is a drink, very cheap, drunk by winos, that there is no
special etiquette about drinking it - (except consume it near the shop - a
contribution from the first student), that if I took it to a party I would
not worry about others drinking it. I then made ridiculous suggestions about
stocking it in the British Council InfoCafe (coffee and computers. Everyone
was listening, laughing and throwing in their own comments apart from one
girl who is always quiet and detached. During this exchange I was able to
feed in a couple of language items 'Does it have a special bouquet?'

This was real communication - student led but only short - maybe five
minutes - and I feel I could have done more - we went back to talking about
the future. It was the best part of the lesson.

Earlier I had taken the class downstairs to the InfoCafe to look at a Young
Learners art competition exhibition and asked them to choose a painting they
liked. The language that came out was 'This one is cool' That sucks.' As
articulate as I imagine teenagers in the UK to be.

This kind of thing happens with maybe three of my classes and I don't worry
too much about one or two students not attending to such moments. Other
classes though are a different (difficult?) mixture and I feel seriously
inhibited about following through. If a student is always switched off a
these moments then I have problems.

It's something to build on I suppose.

Rob

-----Original Message-----
From: Luke Meddings [mailto:luke@l...]
Sent: 10 May 2001 13:30
To: dogme@yahoogroups.com
Subject: Re: [dogme] New Kid in Town



Hi Jeff

Welcome!

Dogme not dogma - dogme because the name was coined by a group of Danish
film-makers who used that spelling - and not dogma because we aim to be
undogmatic. If we are advocating a pedagogy that draws on and addresses the
live, local language needs of the learners it has to be flexible. 

A dogme moment could be a number of things - to me, it could be when a group
of students realise they are interacting, and being encouraged to interact
as people, not just students at a given level; or when a class is fully
engaged in analysing language which has emerged with the help of the
teacher. It could be when students start bringing in texts and questions of
their own. It could be when the teacher stops the chat to examine a language
point and the rationale - that they are being supported in a rigorous way to
say what they need to say, not led by the hand through a coursebook -
becomes clear to the students. None of these or other dogme moments are
inaccessible through other means, but we're interested in seeing how we can
make them a regular or central, not occasional or peripheral, part of the
experience.

It could also be when you find yourself persevering with something in a
class, looking for the emergent language and wondering just where it's
going. My experience is that having faith in yourself and the learners pays
off. 

Any use?

Luke



*********** REPLY SEPARATOR ***********

On 5/10/2001 at 4:54 PM Jeff Bragg wrote:

>Dear All,
>
>I too am new to this list, so 'Hi!' to all of you. My questions 
>are...
>
>1) Why 'dogme' and not 'dogma'?
>
>10 What's the meaning of the 'dogma/e moments' that I've read about?
>
>yours in anticipation
>
>jeff bragg
>
>
>***************************************************
>Jeff Bragg
>Director of Language Centre
>Kazakhstan Institute of Management, Economics and Research
>Almaty, Kazakhstan
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 646
	From: Graham S Hall
	Date: Fr Mai 11, 2001 9:32 

	Subject: Paradigms, and flakeyness?


	Hi,
Luke wrote:

>Maybe if the paradigm you describe so well were to alter, the students'
attitude to themselves, each other and their learning would also alter< 

For me, this leads towards the critical pedagogy end of the dogme spectrum
(have we had dogme as a 'spectrum' before?). In my last posting I wrote:

>I could ... start ranting about the whole paradigmatic debate about the
nature of education itself...but will spare you<

You're not so lucky this time. I was going to write something about
teaching/learning within a predefined formula (or paradigm). As I understand
it, a paradigm is something so strong that once you are in it, you just
cannot see any possibility of an alternative - it is, in effect, 'reality'.
This, for me, is part of the issue surrounding what is going on in ELT at
present (I leave any definition of 'what is going on' pretty open, but I
guess I'm referring on one level to the dominance of published materials,
and, if we want to get more critical, what ELT is about - language training
or language education (it's so easy to bandy words about if you don't stop
to define them)). 

I fell that dogme gives myelf and the learners the opportunity to step
outside current paradigm and think about, and talk about, what other things
are possible in the classroom and what which of them we want to follow.
Dogme approaches seem to give us 'space' - space to develop the classroom as
an environment where the learners, amongst other things, take more
responsibility for their own language learning (the 'what' and the 'how').

Hopefully, this doesn't sound too flakey for a Friday morning.

Cheers

Graham



	


	Group: dogme
	Message: 647
	From: Tom Walton
	Date: Fr Mai 11, 2001 8:17 

	Subject: RE: On Com Promising (uncompromising)


	Dear Firebrand (love the name!)

Great! I save "the best" dogme messages and yours is right up there.
However, can I point out one small quibble?

You say "teaching can be become improvisational not simply a military
campaign whose outcome is the result of meticulous planning and impeccable
logistics".

Well now, I just happen to be an armchair military strategist and I think I
quote Montgomery - one of history's great meticulous planners - in saying
"Every good general knows that a plan is only valid until the moment a
battle begins"... and that after that you have to start adapting and
responding to circumstances.

Dogme is surely about that (as you say) - being improvisational in that you
are adapting and responding to what comes out from within the learners (and
not merely winging it).

PC Smasher (PC as in "photocopier")


----- Original Message -----
From: <kellogg@n...>
To: <dogme@yahoogroups.com>
Sent: Friday, May 11, 2001 2:22 AM
Subject: [dogme] On Com Promising (uncompromising)


> Welcome to all the newcomers, but especially to those in Asia (Oman,
> Alma-aty, and points east) and most especially to those who teach
> forty or more.
>
> At Seoul National University of Education, I have a class of
> Korean primary school teachers who are doing postgraduate work. I
> teach two courses, "Classroom Discourse" and "Whole Language
> Approaches" which are virtually indistinguishable: they are really
> only two segments of a single argument. For the moment, I'll leave
> unstated what that argument is and stick to anecdote.
>
> This week was midterms. We negotiated a "checklist" for
> evaluation, and then took turns peer-teaching. It was a group of
> eighteen, but the rules at the outset were that nothing should be
> done that had not previously been done with a group of forty children.
>
> The checklist was, of course, not dogme based (there can't
> really be a "dogme" checklist, and, pace Thornbury, I even question
> whether there can be such a thing as dogme commandments, except as a
> form of hazing the initiates). Our checklist consisted of Greeting
> ("Good morning, everyone!") Chat ("And how are YOU, Min-sook?") and
> then various stages of Noise ("Listen and Repeat") and News
> (Respond).
>
> About half way through the peer teaching we decided to award
> everybody a pass and then turn the tables. Instead of using the
> checklist to criticize the lessons, we used the lessons to criticize
> the checklist. So for example, the checklist treated "greetings"
> and "chat" as equally important and equally difficult. This is
> palpably absurd.
>
> The checklist also consistently placed "news" after "noise", put
> generalized examples ("Now, this side of the room, you are A, and
> that side of the room you are B") before specific, individualized and
> meaning-bearing exchanges ("Yang-yeop, can you tell me your favorite
> colour?"). So, after every lesson, we turned critically to the
> checklist and asked--now, what would happen if we put the "News"
> segment first and then tailored the "Noise" segment to fit it?
>
> On the face of it, nothing very revolutionary. Let me give you an
> example. One of my students taught a lesson on sports. She
> introduced, using pictures and appropriate English noise (canned
> dialogue, songs, jingles, listen-and-repeat), the names of various
> sports. She presented a dialogue, with a comprehension task, about
> attending a baseball game. She then did a quick chant: "Can you play
> baseball?" Finally she had a sports survey.
>
> Two problems came up. Unfortunately, they came up in the sports
> survey, when it was too late to do anything about them. One was that
> the grammar mc-nugget had not fully distinguished between:
>
> Can you play baseball? Sorry. I don't know how.
> Can you play baseball? Sorry, I'm busy.
>
> The other was that the sports that people really did do in their
> spare time were not represented in the lexis mc-nuggets we'd studied:
>
> Can you play swimming? (sic)
> What sports do you like?
> I like Iaido (traditional Japanese swordfighting).
>
> What would have happened if we'd tried the survey first, and then fit
> everything else to the problems which actually emerged? Well,
> learning, I suppose. But dogme definitely.
>
> Now, if you look back at the list of techniques that Scott
> recommends, you will notice that they can almost all be done
> virtually on the spot. Sentences can be scribbled on the backs of
> envelopes IN CLASS. Dictations can be done ON THE HOOF.
>
> This seems very compromising and not very promising. It simply means
> that teaching can be become improvisational not simply a military
> campaign whose outcome is the result of meticulous planning and
> impeccable logistics.
>
> But Gebhard says that in teaching very small changes make big
> differences. And what a difference it can make! An improvisational
> approach to teacher presentations can meaningfully put the learner-
> output NEWS segment first, and then tailor make your teacher NOISE to
> fit the problems that actually come up in real communication. Instead
> of beginning with the generalized, meaningless portion of your lesson
> and trying desperately to "personalize" it, you begin with the most
> specific and meaningful and attempt to generalize it. Instead of
> fitting the learners to the language, you...well, you see what I mean.
>
> What does all this have to do with the issues raised by the new
> members:large classes, textbooks, and TBL?
>
> Everything. Graham's right. Dogme's not necessarily revolutionary; on
> one level it corresponds to what any good teacher does "in the
> bookends" of any class. Compromises present themselves at every turn,
> particularly when (as it now appears) we are in a period of expansion.
>
> It seems easy and perfectly justifiable to compromise: to say that
> yes, even using Let's Go can be dogme if your heart is in the right
> place. English dot coms do offer a mutant form of personalization.
> Photocopies are OK, because large classes, and never mind the
> dwindling learner output, much less the dwindling forests. Pre-
> prepared tasks are dogme as long as they produce real classroom
> discourse once they are over. And anyway tactical retreats of this
> kind are inevitable in a period of industry-driven reaction such as
> our own, particularly when a group like ours experiences a sudden
> expansion.
>
> There's the rub. Compromises of this kind are a slippery slope. We
> saw in our midterm checklist that there is an almost INEVITABLE
> tendency for Grammar Mcnuggets to backwash into pre-lesson chat, and
> not vice-versa. There is an almost inevitable tendency for the NOISE
> section to expand at the expense of the NEWS section, and for teacher
> talk to expand at the expense of teacher listening.
>
> The issue is not class size per se, although the size of your classes
> is no accident. The real issue is power. The authority of the
> textbook, the publishing no-nothings, the language capitalists, the
> Ministry of Education, the full weight of the bourgeois government
> beyond it is behind those grammar mc-nuggets and those
> phoney "meritocratic" tests. Learners have no one on their side; many
> do not even know that it is their side. Except...
>
> Dogme is against the stream. We aim to turn the tide of input-to-
> output, testing-to-teaching washback. In dogme classrooms, news will
> inevitably expand at the expense of noise. Chat will determine and
> not simply divert the lesson. Learner output will determine the
> outcome of the lesson and ultimately the course.
>
> Yes, it is sometimes necessary to relegate this kind of thinking to
> the margins of a course, and even a lesson, to the fringes of our
> teaching and teacher-training. But if we must, we do it in the spirit
> of the retreating guerilla faced with overwhelming force and not at
> all in the spirit of advancing New Labour. If dogme is a matter of
> having your heart in the right place, then the place to start is to
> have the heart not to call a compromise a form of victory.
>
> Firebrand
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 649
	From: Simon Gill
	Date: Do Mai 10, 2001 3:16 

	Subject: greetings from Olomouc, Czech Republic


	I am another recent recruit and am writing to introduce myself. I first came 
across dogme as a result of Scott’s article in IATEFL Issues last year, to 
which I wrote a response which was published in Issues under the title 
"Against Dogma; a plea for moderation". (Note that spelling; a year ago the 
‘a’ ending seemed a lot more visible than it is now.) I’d be happy to post 
the article to the group if anyone would like to see it.

I’ve just re-read it and still stand by a lot of what I said then, with the 
exception of the statement that "I don’t think I’ll be joining the crusade"; 
here I am. I’d like to say why.

I went to IATEFL in Brighton and attended the presentation Luke, David, 
Graham and Scott gave. Afterwards I came back home and subscribed to the 
list. I read the messages in which, for instance, Scott gave the 
presentation a ‘3’, later rising to a ‘4’, out of 10, have kept up with 
subsequent postings, and am working my way through the archive. Yesterday I 
got to message number 100. I was planning to try and get through them all 
before writing but now realise that it may be months before I manage to do 
so and don’t want to delay any longer.

I greatly enjoyed the Brighton session. It turned out pretty chaotic, but 
then I think a lot of the best things on this planet are chaotic. I like a 
certain amount of chaos; it’s human. It was also packed with people, 
thought-provoking, controversial, innovative, and, IMHO, a breath of fresh 
air. In an ELT industry that is, it seems, increasingly becoming dominated 
by a coterie of increasingly powerful and increasingly normative and even 
hegemonistic interests, it was immensely refreshing to see and hear coherent 
and convincing arguments in favour of teacher creativity, artistry, 
empowerment, and genuine learner-centredness as real principles rather than 
empty buzzwords.

These impressions were cemented by my reading of postings 1-100 over the 
last couple of weeks. They fairly fizzed (well, a lot of them) with 
imagination, energy, idealism and a lot of values that I have always held 
dear. If the same tone holds up for the remainder, and somehow I suspect it 
will, then the group is something I very much want to be part of. I think 
you have something quite special and wonderful here.

But that’s not to say that I have had a road-to-Damascus experience - there 
are still serious reservations in my mind, one of which I raised as a 
question in Brighton. Here it is again, echoed by a young woman I teach, who 
is about to graduate and become a teacher herself:

"Even though I could see these activities were much more successful than 
most usual exercises in textbooks, the teachers told me that they did not 
have enough time to "play games" in their lessons. This is the real 
situation in our schools."

This was written as part of the conclusion of her diploma thesis, which was 
on the topic of motivation. The activities she refers to are those she 
experimented with during her TP, which took place in state schools for kids 
aged 10-15 (games, tonguetwisters, storytelling, creative writing …).

How well are the beautiful principles of dogme going to transfer to contexts 
like the one Olga describes here? State school, rigid timetable, broadly 
Theory X ethos (per McGregor), exam-driven, English just another subject on 
the curriculum for many, non-native teachers uncertain about their own 
language level, overworked, underpaid, demoralised…

I think that’s enough from me for today. I’m looking forward to your 
feedback.

Simon Gill, a skeptical enthusiast

_________________________________________________________________________
Get Your Private, Free E-mail from MSN Hotmail at http://www.hotmail.com.


	


	Group: dogme
	Message: 650
	From: Graham S Hall
	Date: Fr Mai 11, 2001 3:36 

	Subject: Report on IATEFL 2001 Brighton ''panel''


	Dear All,
I've put together this report on the IATEFL Brighton 'event'. Hopefully,
those that were there will recognise it and not think I've smoothed things
over too much (mind you, with a limit of 500 words, much smoothing had to be
done). The 2 points I was trying to get over was that it was reasonably
dynamic (if only in the arguments it caused afterwards), and there was a
variety of 'voices' on the panel. It's been put to the Alan Pulverness and
the Conference Selections Panel, and maybe they'll include it.

Cheers

Graham

__________________________________________________________

Dogme ELT - for a pedagogy of bare essentials (a panel discussion)


A year ago, Scott Thornbury invited ELT teachers, trainers and writers to
join him in his ELT 'vow of chastity' (Thornbury, S. (2000): A Dogma for
EFL. IATEFL Issues 153). By analogy, he adopted the principles (and name) of
the Dogme 95 film-makers, who sought to restore a concern for the 'inner
life' of characters rather than razzmatazz and special effects. His call
struck a chord with the other members of what became an active email
discussion group, in which EFL teachers/professionals have explored the
possibilities of teaching in the spirit of dogme - not a "method", let alone
a "dogma"; more a state of mind.

A year of talking, teaching and training later, the panel, all active
members of the dogme group, came to present our case. We had three aims - to
try to summarise a year of both theoretical and practical discussion; to
show, using practical examples, how this affected our own teaching; and to
give the audience time to talk and to talk back. 

Summarising the year, we argued that current ELT is in danger of becoming
swamped by materials and technology, and that the only resources the teacher
really needs to mediate successful learning can be found within themselves
and their learners. As a result, the time has come to promote a 'poor'
methodology, unshackled from the grammar treadmill, stripped of special
effects, grounded in the local and relevant concerns of the people in the
room. Giving first-hand accounts about our own very different teaching
environments, we showed how these principles have been implemented in a
variety of contexts, from a Polish paint factory to a British university.

We emphasised that lessons and language can 'emerge' from the people in the
classroom - from their 'inner life'. A short 'back of the envelope'
dictation and subsequent 'conversation' about the personal experience from
which language emerged provided the audience with a concrete example of a
short dogme-style practical activity.

Talking back, the audience raised a number of questions. Did sentences
scribbled before the session constitute materials? If not, what exactly, did
we mean by materials? Were we referring only to published materials? Did
students without materials feel short-changed? Is dogme really appropriate
in all contexts? Does dogme lead to more language learning?

In response, we re-emphasised the dogme group's focus on 'learners' rather
than 'materials' - that we were not so much "materials minus" as "learner
plus", reaching our conclusion that perhaps 'less is more' when it comes to
allowing the people in the classroom to explore and exploit their full
potential. Finally, we invited the audience to join our email discussion
(http://groups.yahoo.com/group/dogme), and to try dogme approaches in their
teaching for 15 minutes, a lesson, or a week in their own local contexts.

The whole session was 'organised' within the spirit of dogme. People
communicated, sometimes heatedly, about what we said. Sometimes the
discussion went where we had hoped; sometimes it went to places that we
hadn't anticipated. But it always visited people's own teaching experiences
and contexts. And there were no handouts.



	


	Group: dogme
	Message: 651
	From: sthornbury@w...
	Date: Sa Mai 12, 2001 7:15 

	Subject: Adrian Underhill article


	Adrian has given me permission to post this artilce of his - I came 
across it by accident recently in the bottom of a drawer. Adrian 
can't remember where it first appeared - in fact he had forgotten all 
about it until I reminded him of it - but it must have come out at 
least 10 years ago, possibly in the Teacher Develpment group 
newsletter. Obviously it wormed its way into my subconscious, one 
of the primary sources that fed into what emerged as dogme a year 
ago.

What I like about it is Adrian's characteristically UNdogmatic tone, 
and how he comes full circle, using the experience of NOT using a 
coursebook to improve the way he DOES use a coursebook. 

Thanks Adrian.



	


	Group: dogme
	Message: 652
	From: sthornbury@w...
	Date: Sa Mai 12, 2001 7:37 

	Subject: Re: greetings from Olomouc, Czech Republic


	Simon, thanks for your message - and for introducing yourself at 
Brighton. Seen through your generous lens, the Brighton event 
doesn't seem quite so flakey. It's always the case, though, isn't it, 
that you kick yourself for not making that key point or delivering 
that withering riposte...

Please post your artilce (Against Dogma). We are slowly getting a 
website together and I would like to make available some of the 
"sources" of the dogme conversation (see Adrian Underhill's article 
I've also just posted.) Yours and David Kellog's IATEFL Issues 
responses could usefully be accessed there too.

On the subject of dogma (with an "a"), this quote from Karl Popper 
surfaced in a book I've just been reading:

"...a limited amount of dogmatism is necessary for progress. 
Without a serious struggle for survival in which the old theories are 
tenaciously defended, none of the competing theories can show 
their mettle ... intolerant dogmatism, however, is one of the main 
obstacles to science".

Chris Brumfit comments: "It is the interaction, argument,a nd 
debate between the different positions which leads to advancement 
of knowledge, and polarization risks making debate more, not less 
difficult."

What has been so exciting about a year of Dogme has been 
exactly that: "the interaction, argument and debate". Whether 
knowledge has been advanced thereby, I'm not sure, but I think 
that, for many of us, classroom practice will never be quite the 
same.



	


	Group: dogme
	Message: 653
	From: Olwyn Alexander
	Date: So Mai 13, 2001 12:31 

	Subject: Real world contexts


	-----Original Message-----
From: Simon Gill [mailto:pangill@h...]
Sent: 10 May 2001 14:16
To: dogme@yahoogroups.com
Subject: [dogme] greetings from Olomouc, Czech Republic

But that’s not to say that I have had a road-to-Damascus experience - there
are still serious reservations in my mind, one of which I raised as a
question in Brighton. Here it is again, echoed by a young woman I teach, who
is about to graduate and become a teacher herself:

"Even though I could see these activities were much more successful than
most usual exercises in textbooks, the teachers told me that they did not
have enough time to "play games" in their lessons. This is the real
situation in our schools."

... How well are the beautiful principles of dogme going to transfer to
contexts
like the one Olga describes here?


When I joined the Dogme discussion last November, there was a lot of talk of
'subverting' coursebook material. Giving this a positive spin, you could
call it approaching the materials critically and encouraging students to do
the same. I don't think whole lessons and/or syllabuses have to be given
over to Dogme principles. I think it could be enough to have one or two
'dislocating moments' in a class (Robert Buckmaster's Dogme moment was one
of these). They'll be memorable for students because they'll stand out as
different.

There is perhaps a greater problem for Simon's student because if you
encourage a critical approach to materials and methods in a classroom then
you also encourage the same critical approach to the teacher (custodian of
the materials and methods) and to the institution (employer of the
custodian). This would indeed put
>non-native teachers uncertain about their own language level, overworked,
underpaid, demoralised<
in a difficult position.

Encouraging a critical approach is (arguably) the purpose of university
education, at least as it is seen in the UK. However, many students are now
coming to study at UK universities from countries where traditions in
education are very different. I work with Chinese students, from Taiwan and
mainland China, whose moral education is based (broadly speaking) on
Confucianism. A study by Flowerdew and Miller (1995: TESOL Quarterly 29:2)
highlighted some of the main differences between this and a Western
tradition in the context of listening to lectures, among them respect for
the authority of the lecturer and prohibition on challenging the lecturer.
EAP teachers, I think, see part of their role as raising students' awareness
of these differences and Dogme can be an effective way to do this but it
doesn't always work out.

An example from a class last week: One of the few students present (most of
the class were actually absent, cramming for the IELTS exam by learning long
lists of words) asked what the difference was between request and require. I
wrote them on the board and tried to elicit how the student wanted to use
them. I confess I got distracted into thinking how they could be used in
complex sentences (I request that you..., I require you to...) when a look
at the Longman Activator shows require is much more likely to be used with a
thing/idea as the subject (marriage requires commitment) and request is more
likely to have thing or idea as object (the pilot requested permission to
land) or be passive (patients are requested to...). I can now go back next
week with the dictionary entries (or a concordance) and help the students to
see how to use these words. So I've certainly demonstrated that the teacher
doesn't know everything!

We also talked about who can require and who can request in a classroom in
an attempt to get at the meanings and this is where the discussion had the
potential to become more Dogme. The students found it easy to say what the
teacher can require and what the students can request. With a bit of
prompting they decided that the teacher can be required to (why doesn't the
active feel right here?) teach relevant material, and try to motivate the
students. However, I think as a Dogme moment it was a failure. I didn't get
the feeling there had been any fundamental shift in thinking but rather that
the students had just given me what they thought I wanted to hear.

I'd be interested to hear how others would have handled it differently. In
fact, adopting a critical appraoch to Dogme, I'd be interested in other
Dogme practitioners' 'failed Dogme moments'. We've had lots of reports of
successful Dogme discussions in your classrooms. But we're all claiming that
learners learn by their mistakes. Do we?



	


	Group: dogme
	Message: 654
	From: sthornbury@w...
	Date: So Mai 13, 2001 3:37 

	Subject: Re: Paradigms, and flakeyness?


	On 11 May 01, at 9:32, Graham S Hall wrote:

"a paradigm is something so strong that once you are in it,
you just cannot see any possibility of an alternative - it is, in effect,
'reality'. This, for me, is part of the issue surrounding what is going on
in ELT at present (I leave any definition of 'what is going on' pretty
open, but I guess I'm referring on one level to the dominance of published
materials..."

As an example of the paradigm we're in, I was recently sent this 
description of a proposed secondary level coursebook, to include 
the following components:

Coursebook
Workbook
Teachers Book
Electronic workbook on CD Rom
Netlink CD
Website
Class cassette/CDs
Dictionary CD
Corrector CD
Video

This is for secondary school kids who don't do more than 3 hours a 
week of English. The cost of producing and marketing these 
materials probably exceeds the GNP of your average African 
republic.



	


	Group: dogme
	Message: 655
	From: adrian.tennant
	Date: So Mai 13, 2001 7:19 

	Subject: Re: Real world contexts


	I don't think I've had any 'failures' in terms of Dogme moments - and
I've been trying to stick exclusively to the Dogme principals for 3 hour
long lessons (but only for the past 3 weeks). However, as I teach
multilingual groups of around 10-20 students it would be interesting to
find out how the students feel. 
The vocal Italians, Swedes and Italians have all said how happy they are
but what about the quieter Japanese, Koreans and Chinese (and I'm not
stereotyping - that is the reality in my classroom)? I certainly have
been far more 'interested' in what they have said or written as I try to
find the Dogme moment, but what about them?
Are we perhaps forgetting that each learner has their own learning style
and that Dogme may only fulfill some needs?

From - Can I hold the door for you as I still have one hand free as I'm
not burdened with lots of photocopies, a remote control, 10 OHT sheets
and my ejector chair (names should reflect the moment - as they
traditionally do in North American indigenous peoples).





Olwyn Alexander wrote:
> 
> -----Original Message-----
> From: Simon Gill [mailto:pangill@h...]
> Sent: 10 May 2001 14:16
> To: dogme@yahoogroups.com
> Subject: [dogme] greetings from Olomouc, Czech Republic
> 
> But that’s not to say that I have had a road-to-Damascus experience - there
> are still serious reservations in my mind, one of which I raised as a
> question in Brighton. Here it is again, echoed by a young woman I teach, who
> is about to graduate and become a teacher herself:
> 
> "Even though I could see these activities were much more successful than
> most usual exercises in textbooks, the teachers told me that they did not
> have enough time to "play games" in their lessons. This is the real
> situation in our schools."
> 
> ... How well are the beautiful principles of dogme going to transfer to
> contexts
> like the one Olga describes here?
> 
> When I joined the Dogme discussion last November, there was a lot of talk of
> 'subverting' coursebook material. Giving this a positive spin, you could
> call it approaching the materials critically and encouraging students to do
> the same. I don't think whole lessons and/or syllabuses have to be given
> over to Dogme principles. I think it could be enough to have one or two
> 'dislocating moments' in a class (Robert Buckmaster's Dogme moment was one
> of these). They'll be memorable for students because they'll stand out as
> different.
> 
> There is perhaps a greater problem for Simon's student because if you
> encourage a critical approach to materials and methods in a classroom then
> you also encourage the same critical approach to the teacher (custodian of
> the materials and methods) and to the institution (employer of the
> custodian). This would indeed put
> >non-native teachers uncertain about their own language level, overworked,
> underpaid, demoralised<
> in a difficult position.
> 
> Encouraging a critical approach is (arguably) the purpose of university
> education, at least as it is seen in the UK. However, many students are now
> coming to study at UK universities from countries where traditions in
> education are very different. I work with Chinese students, from Taiwan and
> mainland China, whose moral education is based (broadly speaking) on
> Confucianism. A study by Flowerdew and Miller (1995: TESOL Quarterly 29:2)
> highlighted some of the main differences between this and a Western
> tradition in the context of listening to lectures, among them respect for
> the authority of the lecturer and prohibition on challenging the lecturer.
> EAP teachers, I think, see part of their role as raising students' awareness
> of these differences and Dogme can be an effective way to do this but it
> doesn't always work out.
> 
> An example from a class last week: One of the few students present (most of
> the class were actually absent, cramming for the IELTS exam by learning long
> lists of words) asked what the difference was between request and require. I
> wrote them on the board and tried to elicit how the student wanted to use
> them. I confess I got distracted into thinking how they could be used in
> complex sentences (I request that you..., I require you to...) when a look
> at the Longman Activator shows require is much more likely to be used with a
> thing/idea as the subject (marriage requires commitment) and request is more
> likely to have thing or idea as object (the pilot requested permission to
> land) or be passive (patients are requested to...). I can now go back next
> week with the dictionary entries (or a concordance) and help the students to
> see how to use these words. So I've certainly demonstrated that the teacher
> doesn't know everything!
> 
> We also talked about who can require and who can request in a classroom in
> an attempt to get at the meanings and this is where the discussion had the
> potential to become more Dogme. The students found it easy to say what the
> teacher can require and what the students can request. With a bit of
> prompting they decided that the teacher can be required to (why doesn't the
> active feel right here?) teach relevant material, and try to motivate the
> students. However, I think as a Dogme moment it was a failure. I didn't get
> the feeling there had been any fundamental shift in thinking but rather that
> the students had just given me what they thought I wanted to hear.
> 
> I'd be interested to hear how others would have handled it differently. In
> fact, adopting a critical appraoch to Dogme, I'd be interested in other
> Dogme practitioners' 'failed Dogme moments'. We've had lots of reports of
> successful Dogme discussions in your classrooms. But we're all claiming that
> learners learn by their mistakes. Do we?
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 656
	From: Graham S Hall
	Date: Mo Mai 14, 2001 6:45 

	Subject: dogme and EAP


	Hi,
A couple of postings ago, when I wrote about dogme and EAP: 

>Having hopefully encouraged learners to bring their EAP concerns, I am then
keen to let the lesson flow around their concerns - I feel this makes them
more critical and self-aware, skills/concepts that they often need to
develop to be sucessful within the British HE environment (and a big BALEAP
theme, I think). I think this is a key advantage to dogme in Higher
Eduvcation - the responsibility it puts on learners to be aware of their own
needs, development and strategies with regard to both English language,
their study skills, and within their main course content.<

in my usual wordy way, what I meant was Olwyn's:

>Encouraging a critical approach is (arguably) the purpose of university
education, at least as it is seen in the UK. However, many students are now
coming to study at UK universities from countries where traditions in
education are very different...EAP teachers, I think, see part of their role
as raising students' awareness of these differences and Dogme can be an
effective way to do this< 

This seems to me to be one of the key areas in EAP in which it can be
exploited. In my own experience, some of the best conversations/'thinking
and questioning' sessions is when Chinese and other East Asian students
have, from their own perspectives, challenged the way Britain 'is' (e.g.
from the relative lack of discipline in British schools to teenage pregnancy
- all their own topics), especially when there are one or two Europeans in
the room who defend 'the West' (apologies for the stereotyping). This has
led to all sorts of arguments which, whilst not formally "educating students
in what the British HE way is (old chap)" , have both raised all parties
cultural awareness (of what others might think and why) but have led to
students challenging each others view, which then have needed to be
justified. All sorts of language has emerged (from the general English
'current affairs' vocabulary to EAPs 'cause and effect'), but the students
have also practised analysing, challenging, and, to use the catch-all term,
'thinking critically'. Whether they really took the other's perspective on
board is a different matter, of course, and this is where Olwyn's later
question about whether there had been a fundamental shift in attitudes or
not is relevant. If I think of myself, as a (minor) participant in the
discussion (I threw in the occassional additional thought to fan the
flames), my views didn't change at all. I did, however, discuss the content
of lesson ad nauseam with non-students afterwards (maybe a bit like the
Brighton do (I like to imagine)). Is this as much as I can hope for?

And with regard to moments where this kind of thing has crashed, I'd love to
say these lovely liberal lessons emerge all the time, but they don't (and,
perhaps, nor should they). More on this later, when I've given it more
thought (my eternal, faithful escape clause). 

Cheers

Graham



	


	Group: dogme
	Message: 657
	From: adrian.tennant
	Date: Mo Mai 14, 2001 9:24 

	Subject: A test


	In the morning we face a BC/BASELT inspection. Required lesson plans,
schemes of work etc. None of which I have as it's quite difficult to
predict. 
FE in Britain can be restrictive .. well now to find out.
I'll keep you updated.
Going to Romania in mid-week for an academic conference. Another
challenge?

Adrian



	


	Group: dogme
	Message: 658
	From: isa
	Date: Do Mai 10, 2001 6:07 

	Subject: Re: Paradigms, and flakeyness?


	sthornbury@wanadoo.es wrote: 

On 11 May 01, at 9:32, Graham S Hall wrote: 

"a paradigm is something so strong that once you are in it, 
you just cannot see any possibility of an alternative - it is, in effect, 
'reality'. This, for me, is part of the issue surrounding what is going on 
in ELT at present

The basic paradigm of teaching L2 hasn't changed since the end of the city of Sumer (which paradigm is primarily a function of elitism as the basis of L2 study). 

Isa 
  
  



	


	Group: dogme
	Message: 659
	From: Karl Kaliski
	Date: Di Mai 15, 2001 12:17 

	Subject: Re: More insights


	Dear Dennis,

>Karl, I'd just love to hear more about those lesson models.
>Is that possible? Anywhere except on this list, I'd ask for a copy......

We start the course with three basic lesson models - templates, if you
like - which show them how to build a class around a task, a text and a
piece of language. Not particularly dogme, I guess - but we've started
incorporating a fourth lesson model - how to build a class around nothing
(well except perhaps an idea!), since we asked Scott to come along and chat
about some of the ideas behind material less teaching, which trainees have
said they would like opportunities to try out.

The idea is that they experience the classes as participants and then we
look at some of the issues and principles that underpin them. I think this
is both more memorable and also allows for a lot more trainee participation
after the demo as they can work out a lot of the principles for themselves.

As I mentioned before, the first of these shows trainees how to build a
lesson around a task - so the lesson goes something like this:

1. Lead-in - something to warm the topic and prepare students for what's to
come.
2. Task preparation - students prepare mentally or in note form for the task
3. Task performance - they do the task
4. Writing stage (a la Willis) - students prepare to report back what they
found out
5. Report back - open class
6. Language focus - based on language they produced - analysis and practice.

This is pretty much based on the model which Jane Willis provides.

The text based model is pretty standard fare I think - warm the topic, a
couple of comprehension tasks (moving from general to more detailed
understanding) followed by some opportunity to repsond to the text - perhaps
incorporating a task cycle like the one above. Again, we demo a class for
the trainees who participate as students.

And the language item class again is pretty standard fare I think, with a
few of the provisos that I mentioned in an e-mail to Adrian: the language
has to come from context and text (no situational presentations allowed!),
the text has to be interesting in its own right and treated as such before
any language focus work takes place, students have to have an opportunity to
respond to the text, and they have to have an opportunity to use the target
language to say what they want to - rather than someone else's meanings.
Also, whatever activity they use the language for has to have a reason to it
and an outcome.

Then we show trainees how the models can be integrated and stuck together -
e.g how we could incorporate a task-cycle into a text-led class, work a text
into a tbl class etc. The order of the models works well also - start from
meaning with the task-based class, (sending trainees the message that
communicative language use is at the heart of the course rather than
discrete item language), the text driven model has to come before the
language point model, because the latter requires that trainees know what to
do with texts etc.

Anyway, I hope that helps to clarify a little. Actually, if you'd like a
copy of any of the material drop me a line and I'll send you some stuff -
just don't tell anyone else in the group or we'll be excommunicated!

Best,

Karl


-----Original Message-----
From: dnewson@u... <dnewson@u...>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: viernes 11 de mayo de 2001 8:30
Subject: Re: [dogme] More insights


>Karl wrote:
>
>"We give the trainees three lesson models at the start
>of the course which show them how to build a lesson
>around a task, a text and a piece of language".
>
>
>
>
>Dennis
>Dennis (Newson)
>Formerly University of Osnabrueck
>GERMANY
>www.dennisnewson.de
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 660
	From: isa
	Date: Do Mai 10, 2001 9:06 

	Subject: Re: Adrian Underhill article


	  

sthornbury@wanadoo.es wrote: 

What I like about it is Adrian's characteristically UNdogmatic tone, 
and how he comes full circle, using the experience of NOT using a 
coursebook to improve the way he DOES use a coursebook.
In the last 15 years I have taught, not using a textbook was not an option. 

I was working for an employer who prescribed not only a textbook, but every other aspect of the teaching program. 

The students also would reinforce that prescription by complaining about any deviation from the employer's program on the part of individual teachers. 

Wherever teachers' notes or directions are not available with the course book, then a committee is assigned for the sole purpose of creating detailed notes and directions and prescriptions and proscriptions so that every teacher and every student are moving to the same beat, in lock step. 

Generally, I urge students in my classes to challenge and evaluate and criticize the information in those documents, however there are always a minority of students who report me and make complaints. Sometimes they instigate concerns in the whole class. 

Most of the time most classes tend to agree that the course book is inadequate, almost invariably inappropriate culturally and often boring beyond belief. However, they also feel a great deal of anxiety over tests which have to be passed based on the textbooks being used, tests over which I as a teacher often have no control, and which also tend to be so poorly designed as tests that they rarely measure the abilities of the students in the target language they have been taught. As a teacher who above all enjoys intellectual relationships with my students I feel deeply as well that my students are every bit as bound and gagged as I am, and that my attempts to go outside those bounds creates more anxiety for my students and that concern of theirs often as not counters any benefits in real languageacquisition created by using my textbook as a crow bar to escape rather than a straight jacket of the mind. 

I get to feel like I am a character in One Few Over the Cuckoo Nest. 

(maybe I am) 

Isa 



	


	Group: dogme
	Message: 663
	From: Tom Walton
	Date: Mi Mai 16, 2001 10:59 

	Subject: RE: Napalm and Burnout


	DK/Firebrand:

I think there is an analogy there (or there was in your original message; is
it getting lost there in the politics?).

My point was that meticulous preparation doesn't work (at least it doesn't
unless you are then prepared to change plans, if necessary) - and I'd same
the same is true both from military history and for teaching EFL.

As to who gets burned out quicker, I'd suggest that NOT "dogme teachers".
Your interest in the student ought to last a lot longer than your (or your
colleagues') interest in Unit 7 of Headway (and if it doesn't, are you still
"dogme").

What is possible is that you might burn out beating your head against a
brick wall trying to convince your colleagues - or at least that is
certainly my case.

Wasn't Ruth doing something on burnout?

Tom/PC Smasher

----- Original Message -----
From: <kellogg@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, May 16, 2001 4:21 AM
Subject: [dogme] Napalm and Burnout


> Tom:
>
> "Firebrand" is not my coinage; someone else in these pages called me
> that. Actually, like many firebrands, I'm a mild-mannered armchair
> Marxist with a perfect horror of firearms and even a mild terror of
> armchair military strategists.
> That said, your remarks on Montgomery's remarks made me think
> that there really is an analogy there. One of the reasons for
> American cowardice in battle and callous disregard of "collateral
> damage" (Gulf War, Nogun-ri, and most recently the revelations about
> Bob Kerry in Vietnam) is their techno-fetishistic propensity to "bomb
> them into the stone age" before they will put their own soldiers "in
> harm's way".
> Racism, of course. But also an expression of the fact that
> historically, for the Americans, wars are largely a matter of
> delivering plenty of ordinance to foreign addresses.
> Since 1865 wars have been on foreign soils and amongst foreign
> civilians, an extension of business opportunities by other means.
> Life and death committment is definitely a foolhardy business move.
> Much like teaching for backpackers. Or even interaction for materials
> developers. Safer to fly above interaction range, open the bomb-bay
> doors and roll out the free copies.
> I think we need to worry a little bit, though, about the human
> cost of dogme on teachers. I know that after a dogme lesson I often
> feel more like one of the People's Volunteers (the Chinese soldiers
> who came here with nothing but "millet and rifles" and died in droves
> to keep the Americans from over-running China) than like Hawk-eye or
> Trapper John. Do dogme teachers burn out faster? Firebrands probably
> do.
>
> DK
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 664
	From: adrian.tennant
	Date: Mi Mai 16, 2001 6:23 

	Subject: Re: Napalm and Burnout + being watched


	Dear All (but especially DK and Tom,

Firstly, my renewed interest in my students has given me a new lease of
life .. one student even commented that this term her teacher seems more
interested in the students than before (and this was a student who I had
taught before!). 

Secondly, less time spent photocopying, trawling resource books or even
trying to fathom what the course book writer was trying to do have meant
less time planning prescriptive dogma (note the 'a'). 

Finally, a quick note on our inspection - more to follow. It appears
that our inspectors like Dogme. One criticism has been that there is too
much reliance on the course books (apart from one teacher!!!). Met with
them this afternoon and we talked about CLL, TBL and Aristotle! Great.
Now I know that I'm not stuck out on a limb but it's me colleagues who
are out on a limb. (What's that famous saying. "I'm not mad, it's
everyone else"?)

Adrian





Tom Walton wrote:
> 
> DK/Firebrand:
> 
> I think there is an analogy there (or there was in your original message; is
> it getting lost there in the politics?).
> 
> My point was that meticulous preparation doesn't work (at least it doesn't
> unless you are then prepared to change plans, if necessary) - and I'd same
> the same is true both from military history and for teaching EFL.
> 
> As to who gets burned out quicker, I'd suggest that NOT "dogme teachers".
> Your interest in the student ought to last a lot longer than your (or your
> colleagues') interest in Unit 7 of Headway (and if it doesn't, are you still
> "dogme").
> 
> What is possible is that you might burn out beating your head against a
> brick wall trying to convince your colleagues - or at least that is
> certainly my case.
> 
> Wasn't Ruth doing something on burnout?
> 
> Tom/PC Smasher
> 
> ----- Original Message -----
> From: <kellogg@n...>
> To: <dogme@yahoogroups.com>
> Sent: Wednesday, May 16, 2001 4:21 AM
> Subject: [dogme] Napalm and Burnout
> 
> > Tom:
> >
> > "Firebrand" is not my coinage; someone else in these pages called me
> > that. Actually, like many firebrands, I'm a mild-mannered armchair
> > Marxist with a perfect horror of firearms and even a mild terror of
> > armchair military strategists.
> > That said, your remarks on Montgomery's remarks made me think
> > that there really is an analogy there. One of the reasons for
> > American cowardice in battle and callous disregard of "collateral
> > damage" (Gulf War, Nogun-ri, and most recently the revelations about
> > Bob Kerry in Vietnam) is their techno-fetishistic propensity to "bomb
> > them into the stone age" before they will put their own soldiers "in
> > harm's way".
> > Racism, of course. But also an expression of the fact that
> > historically, for the Americans, wars are largely a matter of
> > delivering plenty of ordinance to foreign addresses.
> > Since 1865 wars have been on foreign soils and amongst foreign
> > civilians, an extension of business opportunities by other means.
> > Life and death committment is definitely a foolhardy business move.
> > Much like teaching for backpackers. Or even interaction for materials
> > developers. Safer to fly above interaction range, open the bomb-bay
> > doors and roll out the free copies.
> > I think we need to worry a little bit, though, about the human
> > cost of dogme on teachers. I know that after a dogme lesson I often
> > feel more like one of the People's Volunteers (the Chinese soldiers
> > who came here with nothing but "millet and rifles" and died in droves
> > to keep the Americans from over-running China) than like Hawk-eye or
> > Trapper John. Do dogme teachers burn out faster? Firebrands probably
> > do.
> >
> > DK
> >
> >
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> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
> >
> >
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 665
	From: Luke Meddings
	Date: Mi Mai 16, 2001 6:25 

	Subject: Scaffolding!


	The more I read about it, the more I think the Arts and Crafts architectural analogy isn't a bad one for teaching unplugged - not only did Arts and Crafts architects in late C19th Britain seek to employ local styles, materials and labourers (sometimes working as contractors on their own projects to ensure authenticity), but the contrast with C20th modernism, which explicitly sought to impose an Identikit style worldwide, couldn't be stronger.

Luke



	


	Group: dogme
	Message: 666
	From: sthornbury@w...
	Date: Mi Mai 16, 2001 7:45 

	Subject: Re: Scaffolding!


	The Arts and Crafts movement didn't have Information technology to 
contend with: I'm cheekily copying and pasting today's posting to 
another (techie) group I spy on:

> I hope that we never totally lose the personal touch, but I am 
afraid
> that administrators hope ICT will reduce the cost of paying staff.

>Speaking personally (I've been a full online teacher/trainer for 
three years), I have to disagree about the loss of "personal touch" 
you refer to. The lack of the physical aspect makes the experience 
of online learning/training richer in different ways - none of them 
inferior to f2f methods, simply different. Communication via 
synchronous audio, video and textchat can be just as rewarding in 
a personal sense as the so-called 'real' classroom. 

To which another subscriber responds:

>I'd like to say that I agree with [...]. I believe that a caring tutor can
not only make up for the lack of physical contact but also make a 
course much more personalised by a close follow up and 
encouraging feedback to the students.

There's an oft-cited Asimov story, written in the 50s about a girl and 
her brother who are taught solely by computers, and one of whom 
comes across a book in the attic. The book refers to (the by now 
redundant) schools and teachers and schoolyards etc, which sets 
the girl a-yearning - the story's title is also its last line, where the 
girl sighs: "What fun they had!"



	


	Group: dogme
	Message: 667
	From: Tom Walton
	Date: Do Mai 17, 2001 8:37 

	Subject: RE: Scaffolding!


	As someone currently studying a distance course, can I say that I agree? The
"personal touch" isn't always completely lost - it does stay in there and in
some cases (particularly between the learners) is perhaps enhanced.

Sometimes. Because other times it is completely lost and the teacher seems
completely faceless and uninterested.

A bit like f2f classes, I guess...! It all boils down to attitude, doesn't
it - rather than dogma (with an "a")?

Tom

----- Original Message -----
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, May 16, 2001 8:45 PM
Subject: Re: [dogme] Scaffolding!


> The Arts and Crafts movement didn't have Information technology to
> contend with: I'm cheekily copying and pasting today's posting to
> another (techie) group I spy on:
>
> > I hope that we never totally lose the personal touch, but I am
> afraid
> > that administrators hope ICT will reduce the cost of paying staff.
>
> >Speaking personally (I've been a full online teacher/trainer for
> three years), I have to disagree about the loss of "personal touch"
> you refer to. The lack of the physical aspect makes the experience
> of online learning/training richer in different ways - none of them
> inferior to f2f methods, simply different. Communication via
> synchronous audio, video and textchat can be just as rewarding in
> a personal sense as the so-called 'real' classroom.
>
> To which another subscriber responds:
>
> >I'd like to say that I agree with [...]. I believe that a caring tutor
can
> not only make up for the lack of physical contact but also make a
> course much more personalised by a close follow up and
> encouraging feedback to the students.
>
> There's an oft-cited Asimov story, written in the 50s about a girl and
> her brother who are taught solely by computers, and one of whom
> comes across a book in the attic. The book refers to (the by now
> redundant) schools and teachers and schoolyards etc, which sets
> the girl a-yearning - the story's title is also its last line, where the
> girl sighs: "What fun they had!"
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
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	Group: dogme
	Message: 668
	From: isa
	Date: Sa Mai 12, 2001 11:05 

	Subject: Re: Scaffolding!


	  

sthornbury@wanadoo.es wrote: 

There's an oft-cited Asimov story, written in the 50s about a girl and 
her brother who are taught solely by computers, and one of whom 
comes across a book in the attic. The book refers to (the by now 
redundant) schools and teachers and schoolyards etc, which sets 
the girl a-yearning - the story's title is also its last line, where the 
girl sighs: "What fun they had!"
According to an article about ten years ago in Scientific American, Chinese and other Asian schools do a much better job of educating in part because they provide a wide range of social activity in the early years of education. Students see the school as a social resource. 

There was much more, and I don't have the article handy, so I don't remember the details. 

Isa 



	


	Group: dogme
	Message: 669
	From: kellogg@n...
	Date: Do Mai 17, 2001 8:52 

	Subject: Re: Scaffolding!


	There were two articles, both interesting grist for dogme. The first, 
whose author I can't remember, was a study of Asian immigrant 
families in the US. It noted that in almost all populations, academic 
success was inversely proportional to the number of siblings, but 
that this was not true for Asians, because Asian kids were taught to 
teach each other (frequently by family heads who were themselves 
practically illiterate in English)

It was a sequel to a previous article on a ten year study by Harold 
Stevenson et al which argued that Chinese, Korean and Japanese 
schools provided better teaching because they invested more in 
teachers. Also far fewer hours of teaching, which meant that teachers 
spent less time on "seatwork" and more time interacting with kids.

The story that Scott refers to is a reading in Prabhu's 
book, "English Through Reading", and is widely read in China.

DK



	


	Group: dogme
	Message: 670
	From: sthornbury@w...
	Date: So Mai 20, 2001 11:58 

	Subject: Website


	You read the article, you loved the panel discussion, you joined the 
egroup - now check out the website!

www.teaching-unplugged.com

Feedback and contributions welcome,

Cheers, Scott



	


	Group: dogme
	Message: 671
	From: sthornbury@w...
	Date: Do Mai 24, 2001 6:50 

	Subject: Re: Website


	Just to let you know that additions have been made to the website, 
specifically Simon Gill's article, plus a piece by Mario Rinvolucri 
that is faithful to the spirit, plus a paper of mine (MCEnglish in 
Australia) - given at last year's EA conference in W.Australia (Ruth 
is it OK if it appears on this site? - I'm not sure who "owns" it). I put 
it up because it has a strong dogme theme running through it, 
although the D-word is not mentioned.

Any suggestions as to other links, articles etc that could go up? 
Anyone want to write something - or suggest previous postings - to 
fill in the gaps in the ABC - e.g. materials? unplugged? young 
learners, zone (of Proximal Development)????

Cheers, Scott



	


	Group: dogme
	Message: 672
	From: kellogg@n...
	Date: Fr Mai 25, 2001 12:16 

	Subject: Re: Website


	Scott:
Could you take Dr. Cho's name off the adulatory blurbs? It 
sounds like you're using her to sell something.

DK



	


	Group: dogme
	Message: 673
	From: Ruth Wajnryb
	Date: Sa Mai 26, 2001 6:32 

	Subject: Re: Digest Number 223


	Scott
Yeah Scott, as editor of the Proceedings, I think it's fine, if you include
the usual rider: "This paper was presented at... ".


cheers, ruth


----- Original Message -----
From: <dogme@yahoogroups.com>
To: <dogme@yahoogroups.com>
Sent: Friday, 25 May 2001 22:10
Subject: [dogme] Digest Number 223


> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> ------------------------------------------------------------------------
>
> There are 2 messages in this issue.
>
> Topics in this digest:
>
> 1. Re: Website
> From: sthornbury@w...
> 2. Re: Website
> From: kellogg@n...
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 1
> Date: Thu, 24 May 2001 19:50:18 +0200
> From: sthornbury@w...
> Subject: Re: Website
>
> Just to let you know that additions have been made to the website,
> specifically Simon Gill's article, plus a piece by Mario Rinvolucri
> that is faithful to the spirit, plus a paper of mine (MCEnglish in
> Australia) - given at last year's EA conference in W.Australia (Ruth
> is it OK if it appears on this site? - I'm not sure who "owns" it). I put
> it up because it has a strong dogme theme running through it,
> although the D-word is not mentioned.
>
> Any suggestions as to other links, articles etc that could go up?
> Anyone want to write something - or suggest previous postings - to
> fill in the gaps in the ABC - e.g. materials? unplugged? young
> learners, zone (of Proximal Development)????
>
> Cheers, Scott
>
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 2
> Date: Thu, 24 May 2001 23:16:24 -0000
> From: kellogg@n...
> Subject: Re: Website
>
> Scott:
> Could you take Dr. Cho's name off the adulatory blurbs? It
> sounds like you're using her to sell something.
>
> DK
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
>
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 675
	From: adrian.tennant
	Date: Do Mai 31, 2001 6:05 

	Subject: Unplugged but not unheard


	Well, I promised I'd let people know what happened during our
inspection. Prior to the inspection my boss was very nervous, claiming I
was out on a limb and needed to tow the line - materials, books, lesson
plans, schemes of work etc. I refused!!! Well the inspectors loved it -
I'm the core! and everyone else is out on the limb (reminds me of the
quote about being mad?!). We were lucky in that one of the inspectors
was really keen on CLT etc.
However, I still have some reservations. One of my advanced students
recently wrote:-

I've enjoyed the lessons more this term, the teacher(s) seem to be far
more interested in the students but I'm not really sure what I've
learnt. It's been less substantial.

Maybe the lack of coursebook and photocopies has meant less for them to
reflect on?

Dr Evil (recently christened by G. Hall)!



	


	Group: dogme
	Message: 676
	From: Andy Chernel
	Date: Fr Jun 01, 2001 2:25 

	Subject: Subscribe


	Dear ?
 

I am a member of CETEFL who recently has had too much on their plate.
I have tried to "lurk" to keep abreast and would be interested in following the dogme issue.
 

Thanking you in advance,
 

Andras (Andy) Chernel
(a.k.a Hairy Hound)
Senior Lecturer
Faculty of Management and Economics in Zlin
¨Tomas Bata University
The Czech republic.


	

	


	Group: dogme
	Message: 677
	From: sthornbury@w...
	Date: Mo Jun 04, 2001 11:27 

	Subject: Re: Unplugged but not unheard


	On 31 May 01, at 18:05, adrian.tennant wrote:

> I still have some reservations. One of my advanced students
> recently wrote:-
> 
> I've enjoyed the lessons more this term, the teacher(s) seem to be far
> more interested in the students but I'm not really sure what I've
> learnt. It's been less substantial.
> 
> Maybe the lack of coursebook and photocopies has meant less for them to
> reflect on?
> 

Well, the good news, Adrian, is a) you passed the inspection, b) at 
least one of your students is not bored. The challenge now, is how 
to address the "face validity" issue - ie, the learner's perception of 
spin-off? This is where Dan's idea of a kind of retrospective 
syllabus as class record, perhaps divided into "Map of the Book"-
type categories such as Grammar, Vocab, Pron, Functions, Skills 
work... Learners fill this in individually, at the end of every lesson, 
or sequence of lessons, and then compare, before agreeing on a 
class "syllabus", to be displayed prominently on wall (and proudly 
pointed out to inspectors). Has anyone else done anything like 
this - and, if so, did it help reduce learner anxiety at perceived lack 
of course content?
Scott.



	


	Group: dogme
	Message: 678
	From: Luke Meddings
	Date: Mo Jun 04, 2001 2:54 

	Subject: Re: Unplugged but not unheard


	Dan, myself and our colleague Dave were discussing just this and possible templates last week. Maybe we should hold something along the lines of an architectural competition to choose the best model. However I suspect that the 'best model' will be quite different in different contexts - as specific as a given class. So there's no need to search for a grail version - let's just try different things out and compare notes.

Luke

*********** REPLY SEPARATOR ***********

On 6/4/2001 at 12:27 PM sthornbury@w... wrote:

>On 31 May 01, at 18:05, adrian.tennant wrote:
>
>> I still have some reservations. One of my advanced students
>> recently wrote:-
>> 
>> I've enjoyed the lessons more this term, the teacher(s) seem to be far
>> more interested in the students but I'm not really sure what I've
>> learnt. It's been less substantial.
>> 
>> Maybe the lack of coursebook and photocopies has meant less for them to
>> reflect on?
>> 
>
>Well, the good news, Adrian, is a) you passed the inspection, b) at 
>least one of your students is not bored. The challenge now, is how 
>to address the "face validity" issue - ie, the learner's perception of 
>spin-off? This is where Dan's idea of a kind of retrospective 
>syllabus as class record, perhaps divided into "Map of the Book"-
>type categories such as Grammar, Vocab, Pron, Functions, Skills 
>work... Learners fill this in individually, at the end of every lesson, 
>or sequence of lessons, and then compare, before agreeing on a 
>class "syllabus", to be displayed prominently on wall (and proudly 
>pointed out to inspectors). Has anyone else done anything like 
>this - and, if so, did it help reduce learner anxiety at perceived lack 
>of course content?
>Scott.
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 679
	From: adrian.tennant
	Date: Mo Jun 04, 2001 6:21 

	Subject: Re: Unplugged but not unheard


	Like the idea a lot. I'll try it out as soon as I get the chance - let
you know what students say/think.

Adrian

sthornbury@w... wrote:
> 
> On 31 May 01, at 18:05, adrian.tennant wrote:
> 
> > I still have some reservations. One of my advanced students
> > recently wrote:-
> >
> > I've enjoyed the lessons more this term, the teacher(s) seem to be far
> > more interested in the students but I'm not really sure what I've
> > learnt. It's been less substantial.
> >
> > Maybe the lack of coursebook and photocopies has meant less for them to
> > reflect on?
> >
> 
> Well, the good news, Adrian, is a) you passed the inspection, b) at
> least one of your students is not bored. The challenge now, is how
> to address the "face validity" issue - ie, the learner's perception of
> spin-off? This is where Dan's idea of a kind of retrospective
> syllabus as class record, perhaps divided into "Map of the Book"-
> type categories such as Grammar, Vocab, Pron, Functions, Skills
> work... Learners fill this in individually, at the end of every lesson,
> or sequence of lessons, and then compare, before agreeing on a
> class "syllabus", to be displayed prominently on wall (and proudly
> pointed out to inspectors). Has anyone else done anything like
> this - and, if so, did it help reduce learner anxiety at perceived lack
> of course content?
> Scott.
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 680
	From: kellogg@n...
	Date: Di Jun 05, 2001 6:59 

	Subject: Against Censorship


	Or at least against hypocrisy.

I just noticed that my contribution on "Napalm and Burnout" and the 
reply to it was deleted by the moderator. Fortunately, people can 
still read it, as part a quotation to Tom Walton's reply (663). 

If this is because napalm (or even burnout) is considered "off 
topic", then the criteria of relevance is being very selectively 
applied (viz, Neil Forrest's contribution on Brazilian rainforests, 
number 312). In any case it gives the lie to Luke's claim that there 
are "no rules".

I also think our moderator, for all his excellent points, is rather 
disingenous in his call for additions to his website. I would respond 
to the invitation, as I think the website needs serious contributions 
dealing large classes, Asia, the Third World, and not least the 
criticisms made of Dogme. But I'm not at all confident of getting a 
hearing any more.

Disgruntled,
DK



	


	Group: dogme
	Message: 681
	From: sthornbury@w...
	Date: Di Jun 05, 2001 8:15 

	Subject: Re: Against Censorship


	Yes, I was a bit trigger happy that day, having just discovered the 
DELETE button, conferring on me god-like powers.. Conicidentally, 
I'm reading a book at the moment called "Ther Psychology ofthe 
Internet" (Wallace, CUP), which refers to the Leviathan principle - 
the felt need for a regulatory force in cyberspace...

"The Leviathan emerges, for example, in our eagerness to establish 
some groups as "moderated." The anointed moderator, almost 
always an unpaid volunteer, can choose which messages to 
censor and which to pass along to all the subscribers, and can edit 
as he or she sees fit. In many cases, the moderators play a very 
relaxed role and rarely kill anyone's contribution. Yet the presence 
of some authority figure can have a calming influence [I feel an 
analogy to the classroom coming on] and ensures participants that 
a means is available to resolve disputes should they arise. Anyone 
who has watched the membership in one of their favourite 
discussion forums erode when a small number of participants 
engage ina public flame war or lengthy off-topic debate may have 
felt a wistful longing for a firm-handed moderator" (p. 70)

(Coincidence or not that there has been a kind of apprehensive 
quiet on the site for the last couple of weeks???)

As David says, his contribution can be found in Tom's. And I'm not 
going to delete Neil's (nor Luke's mis-directed personal posting a 
while back) since deleting them would have a knock-on effect on 
the numbering, which has since been used to cross reference 
postings. But I will continue to delete, for example, "subscribe" 
messages, as they simply clog up the system.

Anyway, apologies to DK and anyone else who feels my 
moderation has been heavy handed.
Scott



	


	Group: dogme
	Message: 682
	From: Olwyn Alexander
	Date: Mo Jun 05, 2000 8:52 

	Subject: RE: Against Censorship


	-----Original Message-----
From: sthornbury@w... [mailto:sthornbury@w...]
Sent: 05 June 2001 08:16
To: dogme@yahoogroups.com
Subject: Re: [dogme] Against Censorship


>Yet the presence of some authority figure can have a calming influence [I
feel an
analogy to the classroom coming on] and ensures participants that a means is
availableto resolve disputes should they arise. <

I asked my students about this when I was evaluating their use of our class
discussion space and they suggested the teacher (ie moderator) should be a
referee to intervene when things got heated but should otherwise not
interfere. I've only had one really bad 'flaming' episode when some Arabic
speakers joined the space and the topic of Palestine came up and I
discovered later that the first inflammatory posting was a thoughtless,
rather than deliberate, mistake. However, I've had a number of near-flaming
episodes but most of my students regard these as the grit in the oyster that
makes the pearls in the discussion and my policy is to let the participants
deal with them.

Re the apprehensive quiet, I liked the web site but had the feeling that I
should go and do some of the background reading (a thing I have no time for
at the moment) before coming back into the discussion.

Olwyn



	


	Group: dogme
	Message: 683
	From: Philip Benz
	Date: Di Jun 05, 2001 11:32 

	Subject: Re: Against Censorship


	DK wrote:
> I just noticed that my contribution on "Napalm and Burnout" and the 
> reply to it was deleted by the moderator. [...]
> If this is because napalm (or even burnout) is considered "off 
> topic", then the criteria of relevance is being very selectively 
> applied (viz, Neil Forrest's contribution on Brazilian rainforests, 
> number 312). In any case it gives the lie to Luke's claim that there 
> are "no rules".
>

This is an essential issue, and one that has caused problems on several 
language teaching lists. A respected colleague was banned from FLTeach 
last year following misunderstandings about perceived censorship issues 
and the E-Teach list (EFL teachers in France) suddenly ceased to exist 
after the moderator, fed up with a similar problem, decided to 
unsubscribe... herself! Fortunately that list was restarted on another 
server.

The upshot is that lists like this are predicated on the goodwill and 
professionalism of the moderator. I've been lurking here for a few 
weeks, and this seems like a well-rounded list where colleageus can 
speak their mind both for and against the favored teaching paradigm. 
But dangers can lurk if there is not an explicit set of criteria for 
deletion, banning and the like.

BTW, this is my first post here, just thought I had to chime in. I 
teach ESL and do teacher training in the Ardeche (France), and do a 
weekly online conference for language teachers on Tapped In. I haven't 
quite sussed out just what "Dogme" is, but I'm sure if I stick around 
here I'll figure it out eventually.

Cheers, --- Phil

Philip.Benz@a...
Lycee Astier, Aubenas, France



	


	Group: dogme
	Message: 684
	From: Robert.Buckmaster@b...
	Date: Di Jun 05, 2001 9:15 

	Subject: RE: retrospective syllabus


	I did a restrospective syllabus with one of my classes. We were using
Headway Up-Int and I wanted to see if completing a form would make what we'd
done clearer.(and also for me to see how the actual syllabus differed from
the school syllabus). At the end of almost every lesson we talked about what
we'd done and completed a form I'd given them - grammar, vocab, topics,
pron, functions and homework. It helped make clear what we were doing, I
thought, and gave us the opportunity/an excuse to discuss the course. It was
a few years ago so I wasn't doing much Dogme. At the end of the course I did
a feedback form. All but two students were positive. One of these two had
lost the form, and the other - 'didn't see the point'. Most telling is that
I haven't done it since. I wrote an article about it for 'Network' published
here in Poland which I've just failed to access by the Internet. I could
e-mail a copy to anyone interested.


Rob

-----Original Message-----
From: sthornbury@w... [mailto:sthornbury@w...]
Sent: Monday, June 04, 2001 12:27 PM
To: dogme@yahoogroups.com
Subject: Re: [dogme] Unplugged but not unheard


On 31 May 01, at 18:05, adrian.tennant wrote:

> I still have some reservations. One of my advanced students
> recently wrote:-
> 
> I've enjoyed the lessons more this term, the teacher(s) seem to be far
> more interested in the students but I'm not really sure what I've
> learnt. It's been less substantial.
> 
> Maybe the lack of coursebook and photocopies has meant less for them to
> reflect on?
> 

Well, the good news, Adrian, is a) you passed the inspection, b) at 
least one of your students is not bored. The challenge now, is how 
to address the "face validity" issue - ie, the learner's perception of 
spin-off? This is where Dan's idea of a kind of retrospective 
syllabus as class record, perhaps divided into "Map of the Book"-
type categories such as Grammar, Vocab, Pron, Functions, Skills 
work... Learners fill this in individually, at the end of every lesson, 
or sequence of lessons, and then compare, before agreeing on a 
class "syllabus", to be displayed prominently on wall (and proudly 
pointed out to inspectors). Has anyone else done anything like 
this - and, if so, did it help reduce learner anxiety at perceived lack 
of course content?
Scott.

To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 685
	From: kellogg
	Date: Mi Jun 06, 2001 4:22 

	Subject: Re: Digest Number 229


	Welcome, Phil, and other lurkers. 

I agree that it is an essential issue, although I worry that it is distracting from the very interesting thread that Luke and others were pursuing (that is, what does the LEARNER's version of the process syllabus look like?) 

Actually, I think that this essential issue is more about you than about me or Scott. Let me explain. 

Scott, I accept your apology, if that is what it is. However, I find almost inextricably entertwined with it a rather unpleasant insinuation: that Isa and I are somehow responsible for the awkward silence on the site at the end of May. This insinuation I categorically reject. 

In fact it is an empirical question with dogme ramifications, and it is fairly easy to decide (though it was rather easier to decide before you tampered with the data). All we need to do is to inspect the subject lines and determine which threads provoke the most continuity and which threads create silences. We might pay particular attention to threads which succeed in drawing out new members. 

Let me leave for the postscript the context and motivation of "Napalm and Burnout". The empirical question is, did "Napalm and Burnout" end discussion or stimulate it? 

There were three responses, two of which were new or very recent contributors, and two of which were completely on topic. Scott then contributed his website, which should have sparked a torrent of discussion, particularly from new members. 

It did not. Of course it is far more difficult to reliably explain a silence than to reliably explain three responses. But I would like to contribute the following hypothesis for discussion: 

The "Teaching Unplugged" website consists mostly of articles and excerpts written by the founders of dogme and the original four contributors a long time ago. For this reason, it does not effectively engage with the local concerns and emergent issues that were circulating on this site at the end of May (large classes, Eastern Europe, Asia and the Third World, amongst others). It is in fact a Presentation by our Leader, and for this reason had a deadening effect on the discussion. The Dogme founder may be confounded, but the Dogme principle is completely confirmed. 

Unlike Scott, I am not at all sure of this hypothesis, and I do not believe it is proveable with the extant data. Let us have more data from the new members. 

DK 

PS: Olwyn raised, not so very long ago, the interesting possibility (which she re-raises in her last) that a certain amount of provocation can stimulate learner output far more effectively than teacher-led presentations or teacher-imposed tasks or teacher-initiated display questions. 

"Napalm and Burnout" was not a deliberate provocation. It was actually a reply to a reply to contribution (which was in turn a reply). Tom's appreciation (Thanks, Tom!) of my contribution (now deleted) was slightly off topic, and I was attempting, as the subject line "Napalm and Burnout" suggests, to get the discussion back on track. 

I admit that my views on US-led genocide in Asia are sadly foreign to Western ears (though fairly typical of Chinese views on the subject). I admit there was a certain danger of them provoking an even more off-topic response (though I can assure the moderator that there was NO danger of flame war--neither my email nor Isa's was in any way ad hominem and in fact Isa and I exchanged references quite amicably and on-topic immediately afterwards. This was NOT, as Scott seems to believe, because we felt his looming father-figure presence. Rather it was because although the Asian view of US genocide is fairly unfamiliar to US ears, the converse is alas, not true, and I saw no need to reply to views we have heard countless times before and which are in fact the official view here in South Korea.) 

But by admitting that my views may sound strange to Western ears and by accepting the danger of off-topic responses, I do not thereby agree to conceal my views (which I do not consider political so much as moral and therefore sub-political). To do so would be to accept that the "culture" of the list (in DF's unhappy phraseology) is incurably Western, parochial, and, not incidentally, anti-communist. 

Herein lies the real dogme point of standing against censorship. It's not actually necessary to manufacture provocations, unless you have a classroom of clones. Discourse stimuli are inherent in the differences that our learners bring to the classroom (as in the differences which contributors bring to the list). The only thing the teacher has to do is not to suppress them.



	


	Group: dogme
	Message: 686
	From: Tom Walton
	Date: Mi Jun 06, 2001 7:12 

	Subject: RE: Digest Number 229


	Hi.

I'm a bit lost. Are we (if you'll excuse the expression) napalming each
other because the messages are not on the website or because they've been
deleted from the complete list of messages at Yahoo? I thought the former,
but now suspect the latter. Okay, all groups should discuss how they are
going to function, but if the former, let's stop, and if the latter, is it
useful?

Also, isn't the website there merely in the way a book might record some
(but not all) of the most interesting things said, including the longer
articles? It's a flavour, a selection, if you like. And aren't the really
interesting things going on not on the website (which to some extent is a
only an incomplete record, albeit a useful one), but in the new messages?
Even those new to the list have been reading all 600 (?) back messages
(rather than necessarily going to the site).

As for the silence, did it really have anything to do with the site, or with
particular messages or their absence? Or was it just a period in which we
were quite naturally getting on with other matters, including experimenting
with things in our classes, reflecting... and not necessarily having any
much worth saying at that time?

I don't remember now if I was the one who first brought up the word napalm,
but if I did, sincere apologies. But now let's talk dogme...!

PC Smasher (Tom)

----- Original Message -----
From: kellogg <kellogg@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, June 06, 2001 5:22 AM
Subject: Re: [dogme] Digest Number 229


> Welcome, Phil, and other lurkers.
>
> I agree that it is an essential issue, although I worry that it is
distracting from the very interesting thread that Luke and others were
pursuing (that is, what does the LEARNER's version of the process syllabus
look like?)
>
> Actually, I think that this essential issue is more about you than about
me or Scott. Let me explain.
>
> Scott, I accept your apology, if that is what it is. However, I find
almost inextricably entertwined with it a rather unpleasant insinuation:
that Isa and I are somehow responsible for the awkward silence on the site
at the end of May. This insinuation I categorically reject.
>
> In fact it is an empirical question with dogme ramifications, and it is
fairly easy to decide (though it was rather easier to decide before you
tampered with the data). All we need to do is to inspect the subject lines
and determine which threads provoke the most continuity and which threads
create silences. We might pay particular attention to threads which succeed
in drawing out new members.
>
> Let me leave for the postscript the context and motivation of "Napalm and
Burnout". The empirical question is, did "Napalm and Burnout" end discussion
or stimulate it?
>
> There were three responses, two of which were new or very recent
contributors, and two of which were completely on topic. Scott then
contributed his website, which should have sparked a torrent of discussion,
particularly from new members.
>
> It did not. Of course it is far more difficult to reliably explain a
silence than to reliably explain three responses. But I would like to
contribute the following hypothesis for discussion:
>
> The "Teaching Unplugged" website consists mostly of articles and excerpts
written by the founders of dogme and the original four contributors a long
time ago. For this reason, it does not effectively engage with the local
concerns and emergent issues that were circulating on this site at the end
of May (large classes, Eastern Europe, Asia and the Third World, amongst
others). It is in fact a Presentation by our Leader, and for this reason had
a deadening effect on the discussion. The Dogme founder may be confounded,
but the Dogme principle is completely confirmed.
>
> Unlike Scott, I am not at all sure of this hypothesis, and I do not
believe it is proveable with the extant data. Let us have more data from the
new members.
>
> DK
>
> PS: Olwyn raised, not so very long ago, the interesting possibility (which
she re-raises in her last) that a certain amount of provocation can
stimulate learner output far more effectively than teacher-led presentations
or teacher-imposed tasks or teacher-initiated display questions.
>
> "Napalm and Burnout" was not a deliberate provocation. It was actually a
reply to a reply to contribution (which was in turn a reply). Tom's
appreciation (Thanks, Tom!) of my contribution (now deleted) was slightly
off topic, and I was attempting, as the subject line "Napalm and Burnout"
suggests, to get the discussion back on track.
>
> I admit that my views on US-led genocide in Asia are sadly foreign to
Western ears (though fairly typical of Chinese views on the subject). I
admit there was a certain danger of them provoking an even more off-topic
response (though I can assure the moderator that there was NO danger of
flame war--neither my email nor Isa's was in any way ad hominem and in fact
Isa and I exchanged references quite amicably and on-topic immediately
afterwards. This was NOT, as Scott seems to believe, because we felt his
looming father-figure presence. Rather it was because although the Asian
view of US genocide is fairly unfamiliar to US ears, the converse is alas,
not true, and I saw no need to reply to views we have heard countless times
before and which are in fact the official view here in South Korea.)
>
> But by admitting that my views may sound strange to Western ears and by
accepting the danger of off-topic responses, I do not thereby agree to
conceal my views (which I do not consider political so much as moral and
therefore sub-political). To do so would be to accept that the "culture" of
the list (in DF's unhappy phraseology) is incurably Western, parochial, and,
not incidentally, anti-communist.
>
> Herein lies the real dogme point of standing against censorship. It's not
actually necessary to manufacture provocations, unless you have a classroom
of clones. Discourse stimuli are inherent in the differences that our
learners bring to the classroom (as in the differences which contributors
bring to the list). The only thing the teacher has to do is not to suppress
them.
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 687
	From: sthornbury@w...
	Date: Mi Jun 06, 2001 7:46 

	Subject: (Fwd) Napalm and Burnout


	

	


	Group: dogme
	Message: 688
	From: Graham S Hall
	Date: Mi Jun 06, 2001 9:40 

	Subject: The King is Alive - metaphors abounding


	Hi
I saw the 'The King is Alive' last week ('dogme' film of about a year ago).
I wasn't really in the mood, but thought I'd better keep up with the dogme
metaphor it was for one night only). I have to say I was pretty blown away
by it - not so much by the what I saw on the screen itself (which was
excellent, by the way) as by the thinking that went on behind it - the
principles, the experiences of all concerned in the making of the film (the
actors, director, camerafolk etc). 

Following the dogme principles, the whole crew in effect must have gone to
some remote spot in the desert and started some pretty raw filming in pretty
awful conditions. The characters on the screen looked in a pretty awful
state, and so, therefore, must the actors (following the no make-up
consepquences of the dogme film principles). The cahracters ent through some
pretty raw events and emotions, and so, therefore, must the actors (blah
blah blah - you get the idea).

Questions in my mind re. the making of the film were: 

1. Great experience, great integrity, but enjoyable for participants (actors
etc)!? really!? 
2. What didn't I see (not just out-takes, but where did they stay, and what
did they do in the time they weren't filming?)
3. How did relationships formed on film affect the off-camera stuff, and
vice versa? 
4. If there were things going on off-camera, then, ultimately, there must be
some artifice? 

Old questions, I know, but still interesting and still relevant(if only to
me); and, of course, much of the time, pretty obvious stuff. A metaphor for
both what goes on in my classroom, but also to what goes on in this
discussion group?

Re. the plot of the film itself, the trevelling group get lost in the
desert, and decide to stage King Lear. A lone African watches them rehearse
and offers comments from time to time (believe me, I haven't done the film
much of a service in that description. It's much better than it sounds). As
far as I understood it, it's partly about the construction of artifice in
order to facilitate communication amongst a group of people. However, the
artifice in the end means that real communication disappears - everything
becomes mechanical. That's my state of my current 'dogme' metaphor.

Going back to my first paragraph, which I've just reread, I think I can
apply the last sentence to this dogme group - what goes on in the classroom
is excellent by the way (well, I hope it is anyway), but the thinking behind
it really gets me going. 

Don't trust me to recommend the film by the way. In the same week I saw the
artifice filled 'Elvis - that's the way it is' (worth every moment of
artifice, I can tell you). The King is alive?

Cheers

Graham



	


	Group: dogme
	Message: 689
	From: Robert.Buckmaster@b...
	Date: Mi Jun 06, 2001 1:58 

	Subject: RE: Chinese Methodologies


	I have just read an article entitled 'ELT in China; its past and present' by
Xianfang Tan. The article describes several methods being used in China -
including the Levelled Method - proposed by Hao Youming. Students in the
same grade are divided into classes A, B and C. There is no test, sts
enroll in any class as long as they feel comfortable with the pace of
teaching. She suggests that teachers using the Levelled Method restrict
their teaching and explaination time to no more than 10 minutes for junior
sts and no more than 8 to 10 minutes for senior ones. Sts are given more
time to make their own contributions to classroom communication. She
proposes 'more practice, less examination.'

Does any one on the list out east have any more info on such Chinese
methodologies or know of an English language source for info?

Rob



	


	Group: dogme
	Message: 693
	From: Luke Meddings
	Date: Mi Jun 06, 2001 5:30 

	Subject: Re: classroom management, content and context


	Boy oh boy.

If there was ever a justification for deleting the previous correspondence on this subject, this reply provides it. But let me say why. I restrained mself from replying to Isa's first reply, which, in contrast to David's, made no attempt to draw an analogy with teaching and therefore, in my view, has no place on this list. It seems to me that Isa wilfully misreads David's remark about cowardice on a state level as a reference to soldiers on the field. However, I am not going to allow the vicarious thrill of speaking to so many e-mail readers at one time lead me into a vainglorious critique of the republic. I will save that thrill for when I write about teaching.

To draw an analogy - which is part of the history of this group, and which has frequently been done in a playful manner, viz. David's remark about rolling out the free materials through the bomb-bay doors - if this dialogue arose in a class I was teaching, and was conducted in the tone in which Isa has chosen to respond, I would declare it out of field. In other words, the people involved would be told that it was time to move on in class and that they could continue the debate in the break if they wished. This is part of the responsibility of the teacher to the learners and the learning space itself.

I have just read Isa's second e-mail of the day: in answer to your question, Isa, yes this has always been a teaching list, and you are to my recollection the only active contributor, despite great differences in style and at times obvious disagreements on content, not to have treated it as such. Like a class, the e-group relies on a degree of trust which can easily be broken. You show no great respect for Tom in your reply, and it makes your appeal to TESOL ethics look disingenuous in the extreme.

I have now read the third message and I've had enough. If I'd just subscribed to this list I'd be regretting my decision, and that makes me sad. It's not about content, it's about relating to the context. C'est ca le dogme, darlings.

Luke








*********** REPLY SEPARATOR ***********

On 6/6/2001 at 12:50 AM isa wrote:

>Just for the record, I don't think that calling any ethnic or national group cowards belongs anywhere on any professional language teaching elist. It is unethical. Consult the TESOL ethics.
>
>I also find the idea of such figures as Rev. Dr. Martin Luther King or Eleanor Roosevelt as cowards absurd.
>
>If it weren't for all the Americans who have spent the last 60 years spilling their blood, and spending their money, then the British everywhere would be stiff arming swastikas. I have plenty of personal feelings
>and ideas about many aspects of US policy, many of which I have deep reservations about, but it is not part of how we discuss teaching.
>
>Isa Kocher
>
>sthornbury@w... wrote:
>
>> Here is David K's deleted posting re-released from the "archives". Enjoy. Anyone else who feels unjustly treated is free to demand similar treatment, or to unsubscribe or - as Tom says - just get on with life.
>>
>> ------- Forwarded message follows -------
>> To: dogme@yahoogroups.com
>> From: kellogg@n...
>> Date sent: Wed, 16 May 2001 02:21:03 -0000
>> Send reply to: dogme@yahoogroups.com
>> Subject: [dogme] Napalm and Burnout
>>
>> [ Double-click this line for list subscription options ]
>>
>> Tom:
>>
>> "Firebrand" is not my coinage; someone else in these pages called me
>> that. Actually, like many firebrands, I'm a mild-mannered armchair
>> Marxist with a perfect horror of firearms and even a mild terror of
>> armchair military strategists.
>> That said, your remarks on Montgomery's remarks made me think
>> that there really is an analogy there. One of the reasons for
>> American cowardice in battle and callous disregard of "collateral
>> damage" (Gulf War, Nogun-ri, and most recently the revelations about
>> Bob Kerry in Vietnam) is their techno-fetishistic propensity to "bomb
>> them into the stone age" before they will put their own soldiers "in
>> harm's way".
>> Racism, of course. But also an expression of the fact that
>> historically, for the Americans, wars are largely a matter of
>> delivering plenty of ordinance to foreign addresses.
>> Since 1865 wars have been on foreign soils and amongst foreign
>> civilians, an extension of business opportunities by other means.
>> Life and death committment is definitely a foolhardy business move.
>> Much like teaching for backpackers. Or even interaction for materials
>> developers. Safer to fly above interaction range, open the bomb-bay
>>
>> doors and roll out the free copies.
>> I think we need to worry a little bit, though, about the human
>> cost of dogme on teachers. I know that after a dogme lesson I often
>> feel more like one of the People's Volunteers (the Chinese soldiers
>> who came here with nothing but "millet and rifles" and died in droves
>> to keep the Americans from over-running China) than like Hawk-eye or
>> Trapper John. Do dogme teachers burn out faster? Firebrands probably
>> do.
>>
>> DK
>>
>> To Post a message, send it to: dogme@eGroups.com
>> To Unsubscribe, send a blank message to: dogme- unsubscribe@eGroups.com
>>
>> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>>
>> ------- End of forwarded message -------
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 694
	From: Tom Walton
	Date: Mi Jun 06, 2001 5:59 

	Subject: RE: Re: classroom management, content and context


	Like I said in a message I sent this morning, I'm truly sorry if I helped
start it, but now let's forget it and just talk dogme...

Tom

----- Original Message -----
From: Luke Meddings <luke@l...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, June 06, 2001 6:30 PM
Subject: [dogme] Re: classroom management, content and context


>
> Boy oh boy.
>
> If there was ever a justification for deleting the previous correspondence
on this subject, this reply provides it. But let me say why. I restrained
mself from replying to Isa's first reply, which, in contrast to David's,
made no attempt to draw an analogy with teaching and therefore, in my view,
has no place on this list. It seems to me that Isa wilfully misreads David's
remark about cowardice on a state level as a reference to soldiers on the
field. However, I am not going to allow the vicarious thrill of speaking to
so many e-mail readers at one time lead me into a vainglorious critique of
the republic. I will save that thrill for when I write about teaching.
>
> To draw an analogy - which is part of the history of this group, and which
has frequently been done in a playful manner, viz. David's remark about
rolling out the free materials through the bomb-bay doors - if this dialogue
arose in a class I was teaching, and was conducted in the tone in which Isa
has chosen to respond, I would declare it out of field. In other words, the
people involved would be told that it was time to move on in class and that
they could continue the debate in the break if they wished. This is part of
the responsibility of the teacher to the learners and the learning space
itself.
>
> I have just read Isa's second e-mail of the day: in answer to your
question, Isa, yes this has always been a teaching list, and you are to my
recollection the only active contributor, despite great differences in style
and at times obvious disagreements on content, not to have treated it as
such. Like a class, the e-group relies on a degree of trust which can easily
be broken. You show no great respect for Tom in your reply, and it makes
your appeal to TESOL ethics look disingenuous in the extreme.
>
> I have now read the third message and I've had enough. If I'd just
subscribed to this list I'd be regretting my decision, and that makes me
sad. It's not about content, it's about relating to the context. C'est ca le
dogme, darlings.
>
> Luke
>
>
>
>
>
>
>
>
> *********** REPLY SEPARATOR ***********
>
> On 6/6/2001 at 12:50 AM isa wrote:
>
> >Just for the record, I don't think that calling any ethnic or national
group cowards belongs anywhere on any professional language teaching elist.
It is unethical. Consult the TESOL ethics.
> >
> >I also find the idea of such figures as Rev. Dr. Martin Luther King or
Eleanor Roosevelt as cowards absurd.
> >
> >If it weren't for all the Americans who have spent the last 60 years
spilling their blood, and spending their money, then the British everywhere
would be stiff arming swastikas. I have plenty of personal feelings
> >and ideas about many aspects of US policy, many of which I have deep
reservations about, but it is not part of how we discuss teaching.
> >
> >Isa Kocher
> >
> >sthornbury@w... wrote:
> >
> >> Here is David K's deleted posting re-released from the "archives".
Enjoy. Anyone else who feels unjustly treated is free to demand similar
treatment, or to unsubscribe or - as Tom says - just get on with life.
> >>
> >> ------- Forwarded message follows -------
> >> To: dogme@yahoogroups.com
> >> From: kellogg@n...
> >> Date sent: Wed, 16 May 2001 02:21:03 -0000
> >> Send reply to: dogme@yahoogroups.com
> >> Subject: [dogme] Napalm and Burnout
> >>
> >> [ Double-click this line for list subscription options ]
> >>
> >> Tom:
> >>
> >> "Firebrand" is not my coinage; someone else in these pages called me
> >> that. Actually, like many firebrands, I'm a mild-mannered armchair
> >> Marxist with a perfect horror of firearms and even a mild terror of
> >> armchair military strategists.
> >> That said, your remarks on Montgomery's remarks made me think
> >> that there really is an analogy there. One of the reasons for
> >> American cowardice in battle and callous disregard of "collateral
> >> damage" (Gulf War, Nogun-ri, and most recently the revelations about
> >> Bob Kerry in Vietnam) is their techno-fetishistic propensity to "bomb
> >> them into the stone age" before they will put their own soldiers "in
> >> harm's way".
> >> Racism, of course. But also an expression of the fact that
> >> historically, for the Americans, wars are largely a matter of
> >> delivering plenty of ordinance to foreign addresses.
> >> Since 1865 wars have been on foreign soils and amongst foreign
> >> civilians, an extension of business opportunities by other means.
> >> Life and death committment is definitely a foolhardy business move.
> >> Much like teaching for backpackers. Or even interaction for materials
> >> developers. Safer to fly above interaction range, open the bomb-bay
> >>
> >> doors and roll out the free copies.
> >> I think we need to worry a little bit, though, about the human
> >> cost of dogme on teachers. I know that after a dogme lesson I often
> >> feel more like one of the People's Volunteers (the Chinese soldiers
> >> who came here with nothing but "millet and rifles" and died in droves
> >> to keep the Americans from over-running China) than like Hawk-eye or
> >> Trapper John. Do dogme teachers burn out faster? Firebrands probably
> >> do.
> >>
> >> DK
> >>
> >> To Post a message, send it to: dogme@eGroups.com
> >> To Unsubscribe, send a blank message to: dogme- unsubscribe@eGroups.com
> >>
> >> Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >>
> >> ------- End of forwarded message -------
> >
> >
> >To Post a message, send it to: dogme@eGroups.com
> >To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> >Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 695
	From: adrian.tennant
	Date: Mi Jun 06, 2001 7:23 

	Subject: Re: Re: classroom management, content and context


	Firstly, I don't see why you should apologize Tom. I feel that in this
group we embody Dogme spirtit by having free and open discussions. I
think the group went silent towards the end of May through lack of zest
rather than your message - today is a good example of this, there have
been at most 4 messages in the past week and 10 today!!

Secondly, Luke I couldn't agree more with what you say .. boy oh boy!

And finally, Isa. You fling wild accusations around and lump disparate
people together. I have my roots in Eastern Europe, and do most of my
work there, please be careful when you put people such as Idi Amin and
Milosovic together - why not Genghis Kahn and Abraham Lincoln? 
I would also suggest a close reading of 'Linguistic Imperialism' by
Phillipson.

As to the site being a 'teaching' site, it is. What about
Culture/Language links as well as Cross-cultural learning. The topics
that have arisen in my classes since I unplugged myself have certainly
been far more Cross cultural.

Dr Evil



	


	Group: dogme
	Message: 696
	From: adrian.tennant
	Date: Mi Jun 06, 2001 10:10 

	Subject: Re: Digest Number 229


	Dear All,

I have to agree with DK on one point made in this message, and that is
the website. I've been trying to encourage my colleagues to look into
Dogme/unplugged teaching (I much prefer the unplugged label) but they
have little time to come and observe so the website seemed a good
starting point. However, having logged in it appears to be 'The Gospel
according to Scott, Graham, Luke and David' (and only 2 biblical names!
There may not be whole passages of *revelation* but some of the
one-liners have been really affective and eye-opening.

I'd like to see some punchy quotes on the intro page reflecting the
diverse, but dynamic, nature of this discussion group.

Dr Evil (with some time to burn!)


kellogg wrote:
> 
> Welcome, Phil, and other lurkers.
> 
> I agree that it is an essential issue, although I worry that it is distracting from the very interesting thread that Luke and others were pursuing (that is, what does the LEARNER's version of the process syllabus look like?)
> 
> Actually, I think that this essential issue is more about you than about me or Scott. Let me explain.
> 
> Scott, I accept your apology, if that is what it is. However, I find almost inextricably entertwined with it a rather unpleasant insinuation: that Isa and I are somehow responsible for the awkward silence on the site at the end of May. This insinuation I categorically reject.
> 
> In fact it is an empirical question with dogme ramifications, and it is fairly easy to decide (though it was rather easier to decide before you tampered with the data). All we need to do is to inspect the subject lines and determine which threads provoke the most continuity and which threads create silences. We might pay particular attention to threads which succeed in drawing out new members.
> 
> Let me leave for the postscript the context and motivation of "Napalm and Burnout". The empirical question is, did "Napalm and Burnout" end discussion or stimulate it?
> 
> There were three responses, two of which were new or very recent contributors, and two of which were completely on topic. Scott then contributed his website, which should have sparked a torrent of discussion, particularly from new members.
> 
> It did not. Of course it is far more difficult to reliably explain a silence than to reliably explain three responses. But I would like to contribute the following hypothesis for discussion:
> 
> The "Teaching Unplugged" website consists mostly of articles and excerpts written by the founders of dogme and the original four contributors a long time ago. For this reason, it does not effectively engage with the local concerns and emergent issues that were circulating on this site at the end of May (large classes, Eastern Europe, Asia and the Third World, amongst others). It is in fact a Presentation by our Leader, and for this reason had a deadening effect on the discussion. The Dogme founder may be confounded, but the Dogme principle is completely confirmed.
> 
> Unlike Scott, I am not at all sure of this hypothesis, and I do not believe it is proveable with the extant data. Let us have more data from the new members.
> 
> DK
> 
> PS: Olwyn raised, not so very long ago, the interesting possibility (which she re-raises in her last) that a certain amount of provocation can stimulate learner output far more effectively than teacher-led presentations or teacher-imposed tasks or teacher-initiated display questions.
> 
> "Napalm and Burnout" was not a deliberate provocation. It was actually a reply to a reply to contribution (which was in turn a reply). Tom's appreciation (Thanks, Tom!) of my contribution (now deleted) was slightly off topic, and I was attempting, as the subject line "Napalm and Burnout" suggests, to get the discussion back on track.
> 
> I admit that my views on US-led genocide in Asia are sadly foreign to Western ears (though fairly typical of Chinese views on the subject). I admit there was a certain danger of them provoking an even more off-topic response (though I can assure the moderator that there was NO danger of flame war--neither my email nor Isa's was in any way ad hominem and in fact Isa and I exchanged references quite amicably and on-topic immediately afterwards. This was NOT, as Scott seems to believe, because we felt his looming father-figure presence. Rather it was because although the Asian view of US genocide is fairly unfamiliar to US ears, the converse is alas, not true, and I saw no need to reply to views we have heard countless times before and which are in fact the official view here in South Korea.)
> 
> But by admitting that my views may sound strange to Western ears and by accepting the danger of off-topic responses, I do not thereby agree to conceal my views (which I do not consider political so much as moral and therefore sub-political). To do so would be to accept that the "culture" of the list (in DF's unhappy phraseology) is incurably Western, parochial, and, not incidentally, anti-communist.
> 
> Herein lies the real dogme point of standing against censorship. It's not actually necessary to manufacture provocations, unless you have a classroom of clones. Discourse stimuli are inherent in the differences that our learners bring to the classroom (as in the differences which contributors bring to the list). The only thing the teacher has to do is not to suppress them.
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 697
	From: kellogg
	Date: Do Jun 07, 2001 6:09 

	Subject: Level based teaching methodologies


	Rob: 

Unfortunately, I left China in 1996 before the "Levelled Method" was developed, and my remarks are only tangentially related. 

Even then, China had a big problem with "level", being made much much worse by the ruthless stratification of society into classes. There's a similar problem developing here in Korea, since private "after school" lessons were legalized last year: the public education world is under huge pressure to divide the English classes so that the (rich) kids who get after school lessons are not "held back" by the (poor) ones who don't. 

In 1997 I was asked to take part in a government sponsored "level-based teaching" experiment, in which English classes at middle school level all over the city of Daegu were divided into "Reinforcing" and "Deepening" groups (or as one experimental group called them with rather brutal frankness "Inferior" and "Superior"). Higher level materials were delivered to the latter and warmovers/leftovers to the former. The Ministry let us know in no uncertain terms the result that we were expected to come up with: success for the high level (no particular prediction was made about the lower levels, who were clearly of minimal interest). 

For obvious reasons, our teacher's union was strongly opposed to this. When we found that we could not refuse, we carried out a kind of guerilla campaign against it, renaming the classes, mixing up the materials and eventually mixing the classes. Finally, we developed a set of materials which allowed pairs to choose either "reinforcing" exercises or "deepening" exercises to work on. 

We taught these materials to our "mixed" classes, and then tried to see if the so-called "higher level" students, defined by test scores and even by performance assessment, tackled more of the "deepening" exercises. This was for the most part true, but the most interesting finding was that pairs of one "high level" and one "low level" student performed much more like a pair of high level students than like a pair of low level students. That is, they tended to tackle the higher level material, and do so successfully. In many cases, the qualitative data actually showed the "high level student" prompting the low level student. In any case, the effect of "level" on the choice of exercises was minimal; there were much more important factors at work, the most important of which appeared to be the teacher. Interesting, no? 

DK 

PS: I did a paper on it which was actually accepted for publication by Language Teaching Research in Lancaster, but has since disappeared without a trace. I'll trade you a copy for a copy of your thing on retro-syllabi!



	


	Group: dogme
	Message: 698
	From: Graham S Hall
	Date: Do Jun 07, 2001 9:21 

	Subject: Retrospective on Retrospective syllabuses


	Hi
A couple of years ago, I wrote something about 'Redefining the syllabus'
(sounded great at the time) for Lancaster's Language Education Papers.
I've just flicked through it, and apart from being mortified reading my own
stuff (it all sounds so serious!), I thought it fitted in quite well with
what's going on here. After a tortuous argument starting from my favourite
John Rogers 'Bandwaggon' article, taking in every conceivable form of
syllabus (functional, structural-notional etc.), looking at 'top-down'
versus 'bottom-up' syllabuses', throwing in a bit of Friere for good
measure, and emerging with learner centred syllabuses the conculsion goes
something like this:

>>>..... Learner-centred syllabuses emerged as a possible solution to both
the linguistic and social problems surrounding syllabus design. I feel
that they are more suited to both learners' linguistic needs and the
democratic requirements of the classroom. 

Subsequently, using Candlin's (1984) idea of a retrospective syllabus, I now
feel we can redefine the syllabus as: "what is, not what should be"
(Nunan,1988). Within this definition, 'what is' emerges from the learners
themselves, involving not only content, but also methods of presentation.
As the teacher becomes a peer and a facilitator of learners, 'instruction'
is radically redefined. Learners become more powerful and more autonomous
within learning contexts. There thus needs to be a change in "the social
genre of the lesson" (Prabhu (1982)) to encourage acceptance of the
learner-centred syllabus amongst all its participants.

Freire argues strongly that the purpose of education, and implicitly the
syllabus, should be social transformation and freedom. Whilst accepting his
ideals, I feel that in practical terms, the ELT syllabus should aim to
enable learners to achieve the goals they set for themselves. Therefore, the
learner-centred, negotiated syllabus does not represent the abandonment of
syllabuses. Rather, by focusing on learners instead of ELT practitioners, it
reflects a shift in whose interests are served. Thus , the learner-centred
syllabus may meet charges of 'not enough learning', cultural imposition and
teacher:learner dichotomy by developing local ownership of the ELT
syllabus.<<<<

Whey hey - sounds super!

Anyway, I still go along with it, and for the record, ask students to record
(in writing) what they think they've learned at the end of the class, (and
again at the end of the sequence of lessonsif you'll let me I'm ignoring
valid issues of what is meant by learned (or are we talking about that
'noticing' thing), how can they really know, and consciousness here). I
don't get it all put together and displayed on the wall (as Scott mentioned
earlier) though. I like that idea. 

Folk are welcome to peruse the whole article if they feel the urge (and
enough caffiene to stay awake).

Cheers

Graham



	


	Group: dogme
	Message: 699
	From: Dan and Male
	Date: Fr Jun 08, 2001 8:45 

	Subject: From die hard recruit to disilluusioned lurker


	Dear group,

I've now been trying this no material method since February off and on and I think I can't take it any further.  I have a small list of ideas of what to do with the language but it often comes back to the same 'conversation, study the language and start talking again' cycle which I can see in the faces of my students is often very dull and repetitive.

I think the whole style depends on the students being as enthused about the language as the teacher which is rare as most of them are much keener on learning the rules they feel they need to speak.  Also I'm tired of battling against the expectations of the students.  And I feel it can't give the students what they need and deserve as it depends on the teacher on knowing the best way to explain a point and all the relevant rules and exceptions there and then, rather than having the time to think about it and plan before hand.  Maybe my five years of experience aren't enough but I think they ought to be. 

So I've gone back to textbook teaching with free discussion following the exercises as before.  The one difference is that I write down their language for future lessons as I still firmly believe that the lesson should be based on what the students need and not what the textbook says is next.  But I have to say that the best presentation of the language is still the textbook way as it is what the students want ; something well prepared and well informed.

People who have been on the site a while will say that this is a complete u-turn on my behalf and they would be absolutely right.  I've tried it and as far as I can see it doesn't work.  But at least I know I gave it a real go.  

 

With a disappointed but still open outlook,

Dan

 

p.s. Scott, I tried reformulating the conversations but it didn't work as they ( my pre-int. students) couldn't hear what was wrong.  Perhaps the reason they said it in the first place.  Also they couldn't remember what they said and isn't just as artificial if I am using some reheated conversation as a conversation by some 'out of work actors'? 



	

	


	Group: dogme
	Message: 700
	From: kellogg@n...
	Date: Sa Jun 09, 2001 12:22 

	Subject: Re: From die hard recruit to disilluusioned lurker


	Dan:

How about writing a "shadow" textbook as homework?
Back to the textbook. Do a text.
"You know, this text is kind of doofy. Let's see if we can come 
up with something a little more to the point. Here's something I 
found/wrote. Let's see if we can come up the comp questions/task. 
Then you teach me!"
"YOu know, the text in the book is kind of interesting today. 
But these questions aren't really what we want. Let's see if we can 
do something better."
"Next class, I want you to write your own text. Make it about 
yourself, your life, your problems with your girlfriend, your cat's 
toenails, and when the lake froze over last year. Then we'll put 
together our own comp questions/tasks/questionnaires in class."
"OK, kids. Now go out and bring me a text and comp questions. 
You come in, you stand up and teach each other."
"Tired, aren't you? Well, let's see if we can get by without 
standing up today. The text? Well, never mind the text today. After 
all, the language you want isn't really in the text, and it isn't 
even in your head; it's right here between you and me."

DK



	


	Group: dogme
	Message: 701
	From: Dan and Male
	Date: Sa Jun 09, 2001 11:50 

	Subject: Re: From die hard recruit to disilluusioned lurker


	Dear David, DK, Firebrand,
Thanks for the ideas but I don't think they apply to my kind of teaching i.e.. TEFLA.  If I forced students to write their own texts and comprehension questions I would make my business people and people working in general very pissed off as they don't have 'the time to waste' (their view).
Also as I often only have someone in my class for a week or two weeks they would only see the end of the experiment or the beginning and not understand the point behind it.  This is the problem of continual enrolment, the system that applies to nearly all London schools, when a new student comes in they bring their expectations with them and don't understand why you are teaching in this weird way.  I've had great Dogme classes which have lasted for no more than a month because half the class have left and a new group have come in.  
I don't think my students who hang around would tolerate doing that experiment more than once.
Thanks for the ideas though.  I do want to make it work, it's just that I can't at the moment see how.
 

Dan


	

	


	Group: dogme
	Message: 702
	From: Luke Meddings
	Date: Sa Jun 09, 2001 12:56 

	Subject: Re: Re: From die hard recruit to disilluusioned lurker


	Having tried and obviously failed to head off Dan's crise de coeur with a walk round the block a week ago, I can only say that if as I hope to be doing soon I have a full-time class again, I'm going to be using all the valuable discussion we've had in the school as well as on the site to see if I can address the questions he raises here. I hope he'll be able to sit in and maybe we can do a few lessons together to look at these issues.

To digress sequentially (?), I think DK's response is valuable because it shifts the focus away from the 'conversation-based' dogme lesson towards the issue of teachers and learners developing what are essentially their own materials, support or otherwise, together. And to the importance of texts, written and spoken. As I said in answer to a question at IATEFL, we're not against books, or texts in the classroom, or questions about texts - Sylvia Ashton-Warner didn't argue against books in her classrooms, she just said the ones she was given to use in her context were not useful to her learners, and they started to make their own. 

Luke



	


	Group: dogme
	Message: 703
	From: Philip Benz
	Date: Sa Jun 09, 2001 3:44 

	Subject: Re: classroom management, content and context


	Tom Walton wrote:
> Like I said in a message I sent this morning, I'm truly sorry if I helped
> start it, but now let's forget it and just talk dogme..
>

I switched on this flic in the middle. Could y'all remind where the site is 
that tells just what "dogme" is? Or summarize it breifly here? Is it just a 
new brand of task-based learning?

Cheers, --- Phil

Philip.Benz@a...
Lycee Astier, Aubenas, France



	


	Group: dogme
	Message: 704
	From: adrian.tennant
	Date: Sa Jun 09, 2001 7:19 

	Subject: Re: Re: From die hard recruit to disilluusioned lurker


	A kind of response + adding my own bit as well to the ongoing discussion
re: Dan, texts etc.
Firstly, Dan I can understand your frustrations but I again think they
come from the fact that the message (sorry Scott) has not been
articulated well - certainly not at Brighton (I was very negative there
and have since found myself more and more in agreement). There is
nothing wrong with using texts and coursebooks, simplt don't let them
drive/dictate the lessons and the syllabus - digress if your students
need/want.
Secondly, I don't really think continually enrolment is a problem - we
have it here and it's actually added to the dynamics by introducing a
new dimension to where we are heading as a group (and this is what I
really like, we are a group now, not a teacher + students!).
Then on to DKs last missive - umm!! Students writing texts, why not?
Recently we had 'testing week'!! - a time that students seem to hate and
teachers get lazier and more frustrated (I taught them X and they
haven't learnt it!). Well I share this particular level 2 group
(nominally Upper-Intermediate) with a fairly inexperienced teacher (I
teach unplugged she uses the coursebook - a balance for the group?). I
suggested she put the students into groups and get them to write a test
for a different group eg A for B, B for C, C for D and D for A. She was
a bit sceptical but decided to give it a go. 1) It took them 3 hours to
write the tests 2) a lot of meaningful discussion went on during the
writing 3) a lot of revision and recycling 4) the tests were brilliant 
5) the tests were actually very challenging 6) they did the tests and
marked them in the following lesson and really enjoyed them 7) Another
interesting point was that all the grammatical items tested were items
which had arisen during my 'dogme' lessons and not from the grammar in
the coursebook 8) the tests also included exercises focussing on
vocabulary. All in all it was a really interestin activity.
I have done this kind of testing before but it was really revealing for
my colleague who has the (somewhat miguided impression) that this is an
integral part of dogme teaching.

Finally, Dan - don't give up on Dogme, find a balance, have Dogme
moments and let it find it's place. As the saying goes, don't throw out
the baby with the bathwater.

Adrian. aka. Dr Evil



	


	Group: dogme
	Message: 705
	From: sthornbury@w...
	Date: So Jun 10, 2001 10:16 

	Subject: For new kids on the block


	Phil - and any other new arrivals. If you click on the MAY postings 
on the homepage at groups.yahoo.com/group/dogme and go to 
postings 639 and 640 you will find a) a list of representative 
postings that will save you having to wade through all 600 plus and 
b) a copy of the original article (A Dogma for EFL). Alternatively, go 
to the website www.teaching-unplugged.com, where you will find 
more of the same, albeit less representative and recent as some 
might wish. Good luck!



	


	Group: dogme
	Message: 706
	From: Jon Butt
	Date: So Jun 10, 2001 7:50 

	Subject: Re: From die hard recruit to disilluusioned lurker


	To: "Dogme" <dogme@yahoogroups.com>
From: "Dan and Male" <maledan@c...>
Date sent: Fri, 8 Jun 2001 20:45:03 +0100
Send reply to: dogme@yahoogroups.com
Subject: [dogme] From die hard recruit to disilluusioned lurker

Hello

This is my first contribution to the group, which I have been 
following for some time now.

I think Dan's statement of disillusionment is a useful focussing 
point for the group. It makes complete sense to me and I'm sure 
the reservations he expresses are widely felt by other readers - 
particularly 'ordinary' teachers who are not zealots! The group 
hasn't yet come up with convincing practical answers for the 
difficulties that he raises. I am not advocating giving up though; it 
seems to be early days to me.

One point I would like to make is that it doesn't need to be all-or-
nothing. It seems sensible to move gradually in a dogme direction 
and stop at a point you feel comfortable with or pause along the 
way before moving on (or back if that's how you feel).

I say this because I sense a kind of all-or nothing pressure in the 
group; that you can't go half way. Perhaps it is because, as I 
understand it, dogme is intended as a radical shift from the current 
paradigm rather than 'a new kind of activity'. But we don't know 
what will happen to dogme. It may become a full blown 
methodology (if that's not sacrilege) in the course of time, or it 
might remain an interesting approach - one that sits alongside 
other approaches.

Personally, I am happy to 'do a bit of dogme' on a regular basis. 
And I don't expect it to completely replace what I've been doing up 
to now (and I don't dismiss the possibility that it could). As I do 
more, I might see ways to be more certain it will work (the results 
are very unpredictable at the moment), to develop variety in it (I 
don't have enough different ways of doing it), and so on.

I think I am on top of the philosophical debate and I would like to 
tackle the classroom reality, which Dan has highlighted well, one 
major aspect of which is 'inconvenient' student attitudes.

If we want this idea to have wider appeal (not necessarily a main 
goal perhaps) then such concerns need answers.

I am conscious that I personally haven't provided any so far. But I 
will write again!

Jon Butt


> Dear group,
> I've now been trying this no material method since February off and on and I think I can't take it any further. I have a small list of ideas of what to do with the language but it often comes back to the same 'conversation, study the language and start talking again' cycle which I can see in 
the faces of my students is often very dull and repetitive.
> I think the whole style depends on the students being as enthused about the language as the teacher which is rare as most of them are much keener on learning the rules they feel they need to speak. Also I'm tired of battling against the expectations of the students. And I feel it can't give 
the students what they need and deserve as it depends on the teacher on knowing the best way to explain a point and all the relevant rules and exceptions there and then, rather than having the time to think about it and plan before hand. Maybe my five years of experience aren't enough but I 
think they ought to be. 
> So I've gone back to textbook teaching with free discussion following the exercises as before. The one difference is that I write down their language for future lessons as I still firmly believe that the lesson should be based on what the students need and not what the textbook says is next. 
But I have to say that the best presentation of the language is still the textbook way as it is what the students want ; something well prepared and well informed.
> People who have been on the site a while will say that this is a complete u-turn on my behalf and they would be absolutely right. I've tried it and as far as I can see it doesn't work. But at least I know I gave it a real go. 
> 
> With a disappointed but still open outlook,
> Dan
> 
> p.s. Scott, I tried reformulating the conversations but it didn't work as they ( my pre-int. students) couldn't hear what was wrong. Perhaps the reason they said it in th
e first place. Also they couldn't remember what they said and isn't just as artificial if I am using some reheated conversation as a conversation by some 'out of work actors'? 
> 


Jon Butt
175 Crofton Park Rd
London SE4 1AJ
Phone: 020 8690 5045
e-mail: jonbutt@b...


	


	Group: dogme
	Message: 707
	From: adrian.tennant
	Date: So Jun 10, 2001 8:06 

	Subject: A slow move towards Dogme


	A reply to Jon Butt,

Hi John, our paths cross again!

I too understand the frustration an has been feeling, but I think that
saying that it is student attitudes against/towards Dogme are negative
is like a workman blaming his tools - if you'll excuse the analogy. 
I work in a place where we have continual enrollment and I have had no
real problems 'selling' Dogme to my groups. I was very skeptical at
first but I made certain it didn't show. I also went full out, and
adopted an extreme Dogme posture.
This is the second point I wish to raise. Years ago I found myself
struggling with TTT (a now outdated concept - it should be QTT that we
strive for, and this would fit far more comfortably with Dogme) and I
lost my voice for 3 days. I didn't stop teaching, I struggled on even
with my YL groups, and I learnt the hard way. 
I took the same approach with Dogme (Scott, and everyone else in
Brighton, may well remember my criticisms) deciding I could only be
critical if I tried it - all or nothing. I think it is far
better/easier/more productive/educational to start from the extreme end
of the Dogme spectrum and then move back towards materials, books, and
all the other paraphernalia than to slowly move towards Dogme.
But, finally, the need again to stress that Dogme (unplugged) is not
about material free teaching - I'm still very concerned that many people
seem to be missing the point! Or is it me???

Adrian



Jon Butt wrote:
> 
> To: "Dogme" <dogme@yahoogroups.com>
> From: "Dan and Male" <maledan@c...>
> Date sent: Fri, 8 Jun 2001 20:45:03 +0100
> Send reply to: dogme@yahoogroups.com
> Subject: [dogme] From die hard recruit to disilluusioned lurker
> 
> Hello
> 
> This is my first contribution to the group, which I have been
> following for some time now.
> 
> I think Dan's statement of disillusionment is a useful focussing
> point for the group. It makes complete sense to me and I'm sure
> the reservations he expresses are widely felt by other readers -
> particularly 'ordinary' teachers who are not zealots! The group
> hasn't yet come up with convincing practical answers for the
> difficulties that he raises. I am not advocating giving up though; it
> seems to be early days to me.
> 
> One point I would like to make is that it doesn't need to be all-or-
> nothing. It seems sensible to move gradually in a dogme direction
> and stop at a point you feel comfortable with or pause along the
> way before moving on (or back if that's how you feel).
> 
> I say this because I sense a kind of all-or nothing pressure in the
> group; that you can't go half way. Perhaps it is because, as I
> understand it, dogme is intended as a radical shift from the current
> paradigm rather than 'a new kind of activity'. But we don't know
> what will happen to dogme. It may become a full blown
> methodology (if that's not sacrilege) in the course of time, or it
> might remain an interesting approach - one that sits alongside
> other approaches.
> 
> Personally, I am happy to 'do a bit of dogme' on a regular basis.
> And I don't expect it to completely replace what I've been doing up
> to now (and I don't dismiss the possibility that it could). As I do
> more, I might see ways to be more certain it will work (the results
> are very unpredictable at the moment), to develop variety in it (I
> don't have enough different ways of doing it), and so on.
> 
> I think I am on top of the philosophical debate and I would like to
> tackle the classroom reality, which Dan has highlighted well, one
> major aspect of which is 'inconvenient' student attitudes.
> 
> If we want this idea to have wider appeal (not necessarily a main
> goal perhaps) then such concerns need answers.
> 
> I am conscious that I personally haven't provided any so far. But I
> will write again!
> 
> Jon Butt
> 
> > Dear group,
> > I've now been trying this no material method since February off and on and I think I can't take it any further. I have a small list of ideas of what to do with the language but it often comes back to the same 'conversation, study the language and start talking again' cycle which I can see in
> the faces of my students is often very dull and repetitive.
> > I think the whole style depends on the students being as enthused about the language as the teacher which is rare as most of them are much keener on learning the rules they feel they need to speak. Also I'm tired of battling against the expectations of the students. And I feel it can't give
> the students what they need and deserve as it depends on the teacher on knowing the best way to explain a point and all the relevant rules and exceptions there and then, rather than having the time to think about it and plan before hand. Maybe my five years of experience aren't enough but I
> think they ought to be.
> > So I've gone back to textbook teaching with free discussion following the exercises as before. The one difference is that I write down their language for future lessons as I still firmly believe that the lesson should be based on what the students need and not what the textbook says is next.
> But I have to say that the best presentation of the language is still the textbook way as it is what the students want ; something well prepared and well informed.
> > People who have been on the site a while will say that this is a complete u-turn on my behalf and they would be absolutely right. I've tried it and as far as I can see it doesn't work. But at least I know I gave it a real go.
> >
> > With a disappointed but still open outlook,
> > Dan
> >
> > p.s. Scott, I tried reformulating the conversations but it didn't work as they ( my pre-int. students) couldn't hear what was wrong. Perhaps the reason they said it in th
> e first place. Also they couldn't remember what they said and isn't just as artificial if I am using some reheated conversation as a conversation by some 'out of work actors'?
> >
> 
> Jon Butt
> 175 Crofton Park Rd
> London SE4 1AJ
> Phone: 020 8690 5045
> e-mail: jonbutt@b...
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 708
	From: sthornbury@w...
	Date: So Jun 10, 2001 11:11 

	Subject: Re: From die hard recruit to disilluusioned lurker


	

	


	Group: dogme
	Message: 709
	From: dnewson@u...
	Date: Mo Jun 11, 2001 5:25 

	Subject: Learning as spectator sport


	I was struck by Scott's quoted remark:

" there are some learners, at least, for whom language learning is a 
spectator sport".

I am just back from being a mentor, facilitator, trainer, observer, 
handout writer - whatever - at a 6-week intensive EFL course for 
military personnel in the MOD English Language Centre, Sarajevo. 
One thing I did was to video a number of short interviews (hand-held 
camera, camerman as interviewer) as one method of getting student 
feedback.

In a room called the sitting-room, where students met in groups of 
six to talk about anything and everything with a teacher, one student, 
on camera, said something like the following. (I'm quoting from 
memory - I left the tape in Sarajevo. There seems to be no point in 
reproducing here the unimportant inaccuracies of usage. The message 
was clear enough.)

"I have a problem. The problem is inside me. In Bosnian, too, I am a 
very quiet person. I don't talk much. But I very much enjoy listening 
to people. It is the same in English."

As a matter of fact Ellis in his "Learning a Second Language Through 
Interaction", John Benjamins, 1999 ISBN 90 272 4125 2 (Europe) 
reports as follows on the findings of research into acquisition of 
word meaning (in the sort of language that will thrill all members of 
this list):

"Comprehension, however, does not depend on active negotiation; L2 
learners who do not negotiate can benefit from the modified input 
obtained for them by learners who do negotiate." (p.112)


Dennis

Dennis (Newson)
Formerly University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 710
	From: Jon Butt
	Date: Mo Jun 11, 2001 9:48 

	Subject: Re: A slow move towards Dogme


	A reply to Adrian:

Thanks for the response Adrian.

One thing I want to clarify: when I referred to " ... 'inconvenient' 
student attitudes", I wasn't blaming the students for anything 
(hence the inverted commas around inconvenient). I only wanted to 
acknowledge that students' belief systems sometimes conflict with 
what teachers want to do and that this is a fact (no criticism of 
students), a reality that needs to be taken into account of when I 
go into the classroom; for me it's a factor which influences the 
success (or not) and effectiveness of any classroom procedure.

If you have no problem selling dogme to your groups, fair enough. I 
think my students need more some winning over, and I need more 
ideas. I think this is at least partly what Dan was saying. 

Anyway, on we go.

Jon Butt


> A reply to Jon Butt,
> 
> Hi John, our paths cross again!
> 
> I too understand the frustration an has been feeling, but I think that
> saying that it is student attitudes against/towards Dogme are negative
> is like a workman blaming his tools - if you'll excuse the analogy. 
> I work in a place where we have continual enrollment and I have had no
> real problems 'selling' Dogme to my groups. I was very skeptical at
> first but I made certain it didn't show. I also went full out, and
> adopted an extreme Dogme posture.
> This is the second point I wish to raise. Years ago I found myself
> struggling with TTT (a now outdated concept - it should be QTT that we
> strive for, and this would fit far more comfortably with Dogme) and I
> lost my voice for 3 days. I didn't stop teaching, I struggled on even
> with my YL groups, and I learnt the hard way. 
> I took the same approach with Dogme (Scott, and everyone else in
> Brighton, may well remember my criticisms) deciding I could only be
> critical if I tried it - all or nothing. I think it is far
> better/easier/more productive/educational to start from the extreme end
> of the Dogme spectrum and then move back towards materials, books, and
> all the other paraphernalia than to slowly move towards Dogme.
> But, finally, the need again to stress that Dogme (unplugged) is not
> about material free teaching - I'm still very concerned that many people
> seem to be missing the point! Or is it me???
> 
> Adrian
> 
> 
> 
> Jon Butt wrote:
> > 
> > To: "Dogme" <dogme@yahoogroups.com>
> > From: "Dan and Male" <maledan@c...>
> > Date sent: Fri, 8 Jun 2001 20:45:03 +0100
> > Send reply to: dogme@yahoogroups.com
> > Subject: [dogme] From die hard recruit to disilluusioned lurker
> > 
> > Hello
> > 
> > This is my first contribution to the group, which I have been
> > following for some time now.
> > 
> > I think Dan's statement of disillusionment is a useful focussing
> > point for the group. It makes complete sense to me and I'm sure
> > the reservations he expresses are widely felt by other readers -
> > particularly 'ordinary' teachers who are not zealots! The group
> > hasn't yet come up with convincing practical answers for the
> > difficulties that he raises. I am not advocating giving up though; it
> > seems to be early days to me.
> > 
> > One point I would like to make is that it doesn't need to be all-or-
> > nothing. It seems sensible to move gradually in a dogme direction
> > and stop at a point you feel comfortable with or pause along the
> > way before moving on (or back if that's how you feel).
> > 
> > I say this because I sense a kind of all-or nothing pressure in the
> > group; that you can't go half way. Perhaps it is because, as I
> > understand it, dogme is intended as a radical shift from the current
> > paradigm rather than 'a new kind of activity'. But we don't know
> > what will happen to dogme. It may become a full blown
> > methodology (if that's not sacrilege) in the course of time, or it
> > might remain an interesting approach - one that sits alongside
> > other approaches.
> > 
> > Personally, I am happy to 'do a bit of dogme' on a regular basis.
> > And I don't expect it to completely replace what I've been doing up
> > to now (and I don't dismiss the possibility that it could). As I do
> > more, I might see ways to be more certain it will work (the results
> > are very unpredictable at the moment), to develop variety in it (I
> > don't have enough different ways of doing it), and so on.
> > 
> > I think I am on top of the philosophical debate and I would like to
> > tackle the classroom reality, which Dan has highlighted well, one
> > major aspect of which is 'inconvenient' student attitudes.
> > 
> > If we want this idea to have wider appeal (not necessarily a main
> > goal perhaps) then such concerns need answers.
> > 
> > I am conscious that I personally haven't provided any so far. But I
> > will write again!
> > 
> > Jon Butt
> > 
> > > Dear group,
> > > I've now been trying this no material method since February off and on and I think I can't take it any further. I have a small list of ideas of what to do with the language but it often comes back to the same 'conversation, study the language and start talking again' cycle which I can see 
in
> > the faces of my students is often very dull and repetitive.
> > > I think the whole style depends on the students being as enthused about the language as the teacher which is rare as most of them are much keener on learning the rules they feel they need to speak. Also I'm tired of battling against the expectations of the students. And I feel it can't 
give
> > the students what they need and deserve as it depends on the teacher on knowing the best way to explain a point and all the relevant rules and exceptions there and then, rather than having the time to think about it and plan before hand. Maybe my five years of experience aren't enough but I
> > think they ought to be.
> > > So I've gone back to textbook teaching with free discussion following the exercises as before. The one difference is that I write down their language for future lessons as I still firmly believe that the lesson should be based on what the students need and not what the textbook says is 
next.
> > But I have to say that the best presentation of the language is still the textbook way as it is what the students want ; something well prepared and well informed.
> > > People who have been on the site a while will say that this is a complete u-turn on my behalf and they would be absolutely right. I've tried it and as far as I can see it doesn't work. But at least I know I gave it a real go.
> > >
> > > With a disappointed but still open outlook,
> > > Dan
> > >
> > > p.s. Scott, I tried reformulating the conversations but it didn't work as they ( my pre-int. students) couldn't hear what was wrong. Perhaps the reason they said it in th
> > e first place. Also they couldn't remember what they said and isn't just as artificial if I am using some reheated conversation as a conversation by some 'out of work actors'?
> > >
> > 
> > Jon Butt
> > 175 Crofton Park Rd
> > London SE4 1AJ
> > Phone: 020 8690 5045
> > e-mail: jonbutt@b...
> > 
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> > 
> > Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 
> 
> 
> 


Jon Butt
175 Crofton Park Rd
London SE4 1AJ
Phone: 020 8690 5045
e-mail: jonbutt@b...


	


	Group: dogme
	Message: 711
	From: adrian.tennant
	Date: Mo Jun 11, 2001 10:20 

	Subject: Re: A slow move towards Dogme


	Another thoughtful and provoking missive from Scott with issues to think
about in terms of both the group dynamics - how far out on the limb can
one go? (but I would like to remind people of what happened during the
inspection at my college - see previous postings) - and also the lovely
quote from the other (!) Adrian.

I'd also like to respond to Jon. I realised you weren't *blaming* the
students but I think there is something to remember here. When I wrote
my thesis for my MEd back in '94 I spent a lot of time examining student
perceptions. I found that most of the time students said what they
thought the teacher wanted to hear (unless things were really breaking
down in the class or there was amazing rapport), I think if one is
skeptical, or unsure, this transmits itself. I am not *attacking* anyone
here, simply making an observation.
Getting *real* feedback and getting students to really reflect is very
difficult. Sure, student feedback, perceptions, approval etc is
important but the real key is dialogue. I've actually had a couple of
wonderful Dogme lessons where we've discussed and argued about different
learning and teaching styles etc - Dogme has been the focus of the Dogme
lesson.

Adrian




Jon Butt wrote:
> 
> A reply to Adrian:
> 
> Thanks for the response Adrian.
> 
> One thing I want to clarify: when I referred to " ... 'inconvenient'
> student attitudes", I wasn't blaming the students for anything
> (hence the inverted commas around inconvenient). I only wanted to
> acknowledge that students' belief systems sometimes conflict with
> what teachers want to do and that this is a fact (no criticism of
> students), a reality that needs to be taken into account of when I
> go into the classroom; for me it's a factor which influences the
> success (or not) and effectiveness of any classroom procedure.
> 
> If you have no problem selling dogme to your groups, fair enough. I
> think my students need more some winning over, and I need more
> ideas. I think this is at least partly what Dan was saying.
> 
> Anyway, on we go.
> 
> Jon Butt
> 
> > A reply to Jon Butt,
> >
> > Hi John, our paths cross again!
> >
> > I too understand the frustration an has been feeling, but I think that
> > saying that it is student attitudes against/towards Dogme are negative
> > is like a workman blaming his tools - if you'll excuse the analogy.
> > I work in a place where we have continual enrollment and I have had no
> > real problems 'selling' Dogme to my groups. I was very skeptical at
> > first but I made certain it didn't show. I also went full out, and
> > adopted an extreme Dogme posture.
> > This is the second point I wish to raise. Years ago I found myself
> > struggling with TTT (a now outdated concept - it should be QTT that we
> > strive for, and this would fit far more comfortably with Dogme) and I
> > lost my voice for 3 days. I didn't stop teaching, I struggled on even
> > with my YL groups, and I learnt the hard way.
> > I took the same approach with Dogme (Scott, and everyone else in
> > Brighton, may well remember my criticisms) deciding I could only be
> > critical if I tried it - all or nothing. I think it is far
> > better/easier/more productive/educational to start from the extreme end
> > of the Dogme spectrum and then move back towards materials, books, and
> > all the other paraphernalia than to slowly move towards Dogme.
> > But, finally, the need again to stress that Dogme (unplugged) is not
> > about material free teaching - I'm still very concerned that many people
> > seem to be missing the point! Or is it me???
> >
> > Adrian
> >
> >
> >
> > Jon Butt wrote:
> > >
> > > To: "Dogme" <dogme@yahoogroups.com>
> > > From: "Dan and Male" <maledan@c...>
> > > Date sent: Fri, 8 Jun 2001 20:45:03 +0100
> > > Send reply to: dogme@yahoogroups.com
> > > Subject: [dogme] From die hard recruit to disilluusioned lurker
> > >
> > > Hello
> > >
> > > This is my first contribution to the group, which I have been
> > > following for some time now.
> > >
> > > I think Dan's statement of disillusionment is a useful focussing
> > > point for the group. It makes complete sense to me and I'm sure
> > > the reservations he expresses are widely felt by other readers -
> > > particularly 'ordinary' teachers who are not zealots! The group
> > > hasn't yet come up with convincing practical answers for the
> > > difficulties that he raises. I am not advocating giving up though; it
> > > seems to be early days to me.
> > >
> > > One point I would like to make is that it doesn't need to be all-or-
> > > nothing. It seems sensible to move gradually in a dogme direction
> > > and stop at a point you feel comfortable with or pause along the
> > > way before moving on (or back if that's how you feel).
> > >
> > > I say this because I sense a kind of all-or nothing pressure in the
> > > group; that you can't go half way. Perhaps it is because, as I
> > > understand it, dogme is intended as a radical shift from the current
> > > paradigm rather than 'a new kind of activity'. But we don't know
> > > what will happen to dogme. It may become a full blown
> > > methodology (if that's not sacrilege) in the course of time, or it
> > > might remain an interesting approach - one that sits alongside
> > > other approaches.
> > >
> > > Personally, I am happy to 'do a bit of dogme' on a regular basis.
> > > And I don't expect it to completely replace what I've been doing up
> > > to now (and I don't dismiss the possibility that it could). As I do
> > > more, I might see ways to be more certain it will work (the results
> > > are very unpredictable at the moment), to develop variety in it (I
> > > don't have enough different ways of doing it), and so on.
> > >
> > > I think I am on top of the philosophical debate and I would like to
> > > tackle the classroom reality, which Dan has highlighted well, one
> > > major aspect of which is 'inconvenient' student attitudes.
> > >
> > > If we want this idea to have wider appeal (not necessarily a main
> > > goal perhaps) then such concerns need answers.
> > >
> > > I am conscious that I personally haven't provided any so far. But I
> > > will write again!
> > >
> > > Jon Butt
> > >
> > > > Dear group,
> > > > I've now been trying this no material method since February off and on and I think I can't take it any further. I have a small list of ideas of what to do with the language but it often comes back to the same 'conversation, study the language and start talking again' cycle which I can see
> in
> > > the faces of my students is often very dull and repetitive.
> > > > I think the whole style depends on the students being as enthused about the language as the teacher which is rare as most of them are much keener on learning the rules they feel they need to speak. Also I'm tired of battling against the expectations of the students. And I feel it can't
> give
> > > the students what they need and deserve as it depends on the teacher on knowing the best way to explain a point and all the relevant rules and exceptions there and then, rather than having the time to think about it and plan before hand. Maybe my five years of experience aren't enough but I
> > > think they ought to be.
> > > > So I've gone back to textbook teaching with free discussion following the exercises as before. The one difference is that I write down their language for future lessons as I still firmly believe that the lesson should be based on what the students need and not what the textbook says is
> next.
> > > But I have to say that the best presentation of the language is still the textbook way as it is what the students want ; something well prepared and well informed.
> > > > People who have been on the site a while will say that this is a complete u-turn on my behalf and they would be absolutely right. I've tried it and as far as I can see it doesn't work. But at least I know I gave it a real go.
> > > >
> > > > With a disappointed but still open outlook,
> > > > Dan
> > > >
> > > > p.s. Scott, I tried reformulating the conversations but it didn't work as they ( my pre-int. students) couldn't hear what was wrong. Perhaps the reason they said it in th
> > > e first place. Also they couldn't remember what they said and isn't just as artificial if I am using some reheated conversation as a conversation by some 'out of work actors'?
> > > >
> > >
> > > Jon Butt
> > > 175 Crofton Park Rd
> > > London SE4 1AJ
> > > Phone: 020 8690 5045
> > > e-mail: jonbutt@b...
> > >
> > > To Post a message, send it to: dogme@eGroups.com
> > > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> > >
> > > Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
> >
> >
> >
> 
> Jon Butt
> 175 Crofton Park Rd
> London SE4 1AJ
> Phone: 020 8690 5045
> e-mail: jonbutt@b...
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 712
	From: Andras Chernel
	Date: Di Jun 12, 2001 10:31 

	Subject: dogme/eatmydog


	As a recent subscriber and "lurker",
I am still somewhat behind the curve - would someone kindly define 
the essence and basic philosophy behind the "dogme" dogma.
Appreciated in advance!

Andy Chernel teaching in the outer reaches of Southern Moravia in the 
!cloud cuckoo land of the Czech Rep."
chernel@f...


	


	Group: dogme
	Message: 713
	From: sthornbury@w...
	Date: Di Jun 12, 2001 9:50 

	Subject: Re: dogme/eatmydog


	Andras, welcome, nice to hear from you - yeah I get it . love 
me...love my... nice :)

I'm taking the liberty to cut and paste Luke's posting (635) in 
reponse to a similar query. See also the website: www.teaching-
unplugged.com


"Dogme not dogma - dogme because the name was coined by a group of 
Danish film-makers who used that spelling - and not dogma because we 
aim to be undogmatic. If we are advocating a pedagogy that draws on 
and addresses the live, local language needs of the learners it has 
to be flexible. 

A dogme moment could be a number of things - to me, it could be when 
a group of students realise they are interacting, and being 
encouraged to interact as people, not just students at a given level; 
or when a class is fully engaged in analysing language which has 
emerged with the help of the teacher. It could be when students start 
bringing in texts and questions of their own. It could be when the 
teacher stops the chat to examine a language point and the rationale -
that they are being supported in a rigorous way to say what they need 
to say, not led by the hand through a coursebook - becomes clear to 
the students. None of these or other dogme moments are inaccessible 
through other means, but we're interested in seeing how we can make 
them a regular or central, not occasional or peripheral, part of the 
experience.

It could also be when you find yourself persevering with something in 
a class, looking for the emergent language and wondering just where 
it's going. My experience is that having faith in yourself and the 
learners pays off." 

Put that in your dog and eat it!



	


	Group: dogme
	Message: 714
	From: Andras Chernel
	Date: Di Jun 12, 2001 11:40 

	Subject: Re: Re: dogme/eatmydog


	Dear sthornbury,

Apologies for not knowing if you are 
Sam(antha)/Simon/Ste(ph/v)en/Sven(gali), et al.

Thank you for your prompt and kind reply.

I am currently so busy that when I turn one of the four corners of 
my house, I catch a fleeting glimpse of my own disappearing buns ...

when I "get round 2 it" I shall peruse with interest and perhaps 
chuck in me tuppence h'apenny's worth. 

I should, in all fairness, warn you though, that I am a 
"non-professional/un-qualified professional EFL teacher ".

I came into the profession by chance/luck back in March of '93.
By trial-and-error and "flying by the seat of my pants, a.k.a. 
bush-piloting", and the inexorable passage of time, I have "drug 
meself up to teachin' at a local uni.

Dog gone!

Hairy Hound

p.s. Dinner is in the dog!



	


	Group: dogme
	Message: 716
	From: Olwyn Alexander
	Date: Di Jun 13, 2000 10:40 

	Subject: Defining dogme moments


	-----Original Message-----
From: sthornbury@w... [mailto:sthornbury@w...]
Sent: 12 June 2001 09:51
To: dogme@yahoogroups.com
Subject: [dogme] Re: dogme/eatmydog


A dogme moment could be a number of things...

Perhaps it's just the moment when the interaction becomes real and not
mediated by coursebooks, grammar points or stereotypical reactions to the
students. But I'd like to go back to a posting I made some time ago: can
dogme moments be provocative, i.e. moving students outside their comfort
zones?

I have a class of Arabic speakers with very high levels of spoken English
and fairly prejudiced views of western behaviour. I spend a whole year
trying to introduce them to western ways of thinking and, in a fairly
light-hearted way, trying to challenge their views of women. We laugh a lot
in my class because they have a very finely developed sense of humour. In
one of the last classes they asked me why I always teased the men and not
the two women. I answered that with the women it was 'too serious' and they
were my support group - there to protect me against the wall of Arabic
masculinity that confronted me each lesson. It was definitely a dangerous
thing to say but I can't see how otherwise I can challenge them to see a
different point of view.

Olwyn



	


	Group: dogme
	Message: 718
	From: kellogg
	Date: Do Jun 14, 2001 7:19 

	Subject: Intersubjectivity and miracles


	Olwyn: 

Suppose I asked the Arab men about their question. Suppose they answered that they had caused you to think about your apparently unconscious attraction to Arab masculinity, and that you had covered up your confusion by a perfectly nonsensical seriousness and then reinforced their interpretation by identifying yourself with Arab women. 

Does this (admittedly tendentious) interpretation make the moment any less of a dogme moment? Does a dogme moment require intersubjectivity to succeed? And if so, how much? 

Here is what Maureen Morrissey says: 

"Since our classroom maintains a positive, encouraging atmpsphere, it was natural for Blanca and Jessica to come running up and tattle that Mara had told them, 'shut up'. I still laugh at the memory of the expressions on their faces when my eyes lit up and i exclaimed, 'that's great!' These were Mara's first words in English. I explained my reaction to the two girls as ww went over to tell Mara some nicer ways to say 'shut up' in English....we had taken advantage of a teachable moment. 
"Some teachers do not take advantage of teachable moments. They view such times as distruptions of their scheduled day. I see them as an important and inegrated part of the curriculum. The key word here is integrated. In any classroom teachable moments happen often...our classroom organization allows us to take advantage of most teachable or evaluative moments because they arise in the context of our activities. They generally start with a student's inquiry: 'What time is it?" 'Why did it rain at my Nana's house and not at mine?' 'How does this work?' 'How can I find a library book on horses?' Some teachable moments are followed thorugh on immediately. Some I respond to quickly and jot them down in a notebook for further development. 
"By October my notes made it clear to me that many of my students could not tell time from a clock with hands. This grew into a unit on clock reading, a unit on multiplication of fives, and another unit on the history of clocks and the need for keeping time. 
"The teachable or evaluative moment is a growth point, a window of spontaenous insight for both my students and myself." 

"When 'Shut up' is a sign of growth", in the Whole Language Evaluation Book, Goodman, Goodman & Hood, Heinemann, 1989 

Often, the insight is not at all the same, and in fact the topic under consideration is not even the same. The teacher is interested in children, not clocks. The children do not carry around notebooks full of points for further development. When Morrissey shares a teachable moment with Blanca and Jessica, she is sharing the teaching role with them--but not with Mara. 
(On the other hand, she is sharing a critical part of the teaching role with Mara: syllabus control.) 

We start out from totally separate roles and with radically different understandings of an interaction in class, and we end very slightly closer together in understanding but still equally separate in social power. In that, "dogme" moments are very like other moments of real communication, a theoretical proof of Luke's dictum that teaching is just talking. True, Luke, but just talking is a bloody miracle.



	


	Group: dogme
	Message: 719
	From: LUKE
	Date: Do Jun 14, 2001 10:41 

	Subject: Re: Defining dogme moments


	Hi Olwyn

I think this is an interesting one. One, because the desire to in some way
affect our students' view of the world is fraught with difficulty. One can
only share experience and - in my world view - assert one's right to think
differently to someone else, although in other world views, and possibly
that of your students, the baseline assumption is that certain perspectives
are more valid than others. Perhaps we all think that, and that's what
allows us to sustain our world view when there are so many others. What I'm
suggesting is that there's no point spending a great deal of time and energy
getting someone to pay lip-service to the idea that people and their beliefs
have equal value when their value system does not allow such a perspective.

It also implies the possibility of moving the teacher past his or her
comfort zone, and I think this is equally problematic.Something that is
uncomfortable may not be ready to be expressed directly - once one becomes
comfortable with something, however difficult it was to come to terms with,
it is ready to be expressed. I don't think soul-baring is a level of
discourse appropriate to the classroom, and some of the worst teachers I
have seen brought either nothing of themselves to the classroom, or too
much.

So - I think this is an interesting one. Haven't really answered your
question. I personally think, though, that one of the aims of a dogme class
is to sustain a comfortable environment for the participants, so the idea of
consciously 'moving' somone out of that bothers me.

Luke


----- Original Message -----
From: "Olwyn Alexander" <o.alexander@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, June 13, 2000 10:40 PM
Subject: [dogme] Defining dogme moments


>
>
> -----Original Message-----
> From: sthornbury@w... [mailto:sthornbury@w...]
> Sent: 12 June 2001 09:51
> To: dogme@yahoogroups.com
> Subject: [dogme] Re: dogme/eatmydog
>
>
> A dogme moment could be a number of things...
>
> Perhaps it's just the moment when the interaction becomes real and not
> mediated by coursebooks, grammar points or stereotypical reactions to the
> students. But I'd like to go back to a posting I made some time ago: can
> dogme moments be provocative, i.e. moving students outside their comfort
> zones?
>
> I have a class of Arabic speakers with very high levels of spoken English
> and fairly prejudiced views of western behaviour. I spend a whole year
> trying to introduce them to western ways of thinking and, in a fairly
> light-hearted way, trying to challenge their views of women. We laugh a
lot
> in my class because they have a very finely developed sense of humour. In
> one of the last classes they asked me why I always teased the men and not
> the two women. I answered that with the women it was 'too serious' and
they
> were my support group - there to protect me against the wall of Arabic
> masculinity that confronted me each lesson. It was definitely a dangerous
> thing to say but I can't see how otherwise I can challenge them to see a
> different point of view.
>
> Olwyn
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 720
	From: LUKE
	Date: Do Jun 14, 2001 12:59 

	Subject: Re: teaching as talking


	As I recall, 'teaching is just talking' was what a student said as we
discussed what she had enjoyed, or not enjoyed, about her classes. Which
strengthens it as a dictum!

Luke


----- Original Message -----
From: "kellogg" <kellogg@n...>
To: <dogme@yahoogroups.com>
Sent: Thursday, June 14, 2001 7:19 AM
Subject: [dogme] Intersubjectivity and miracles


> Olwyn:
>
> Suppose I asked the Arab men about their question. Suppose they answered
that they had caused you to think about your apparently unconscious
attraction to Arab masculinity, and that you had covered up your confusion
by a perfectly nonsensical seriousness and then reinforced their
interpretation by identifying yourself with Arab women.
>
> Does this (admittedly tendentious) interpretation make the moment any less
of a dogme moment? Does a dogme moment require intersubjectivity to succeed?
And if so, how much?
>
> Here is what Maureen Morrissey says:
>
> "Since our classroom maintains a positive, encouraging atmpsphere, it was
natural for Blanca and Jessica to come running up and tattle that Mara had
told them, 'shut up'. I still laugh at the memory of the expressions on
their faces when my eyes lit up and i exclaimed, 'that's great!' These were
Mara's first words in English. I explained my reaction to the two girls as
ww went over to tell Mara some nicer ways to say 'shut up' in English....we
had taken advantage of a teachable moment.
> "Some teachers do not take advantage of teachable moments. They view
such times as distruptions of their scheduled day. I see them as an
important and inegrated part of the curriculum. The key word here is
integrated. In any classroom teachable moments happen often...our classroom
organization allows us to take advantage of most teachable or evaluative
moments because they arise in the context of our activities. They generally
start with a student's inquiry: 'What time is it?" 'Why did it rain at my
Nana's house and not at mine?' 'How does this work?' 'How can I find a
library book on horses?' Some teachable moments are followed thorugh on
immediately. Some I respond to quickly and jot them down in a notebook for
further development.
> "By October my notes made it clear to me that many of my students could
not tell time from a clock with hands. This grew into a unit on clock
reading, a unit on multiplication of fives, and another unit on the history
of clocks and the need for keeping time.
> "The teachable or evaluative moment is a growth point, a window of
spontaenous insight for both my students and myself."
>
> "When 'Shut up' is a sign of growth", in the Whole Language Evaluation
Book, Goodman, Goodman & Hood, Heinemann, 1989
>
> Often, the insight is not at all the same, and in fact the topic under
consideration is not even the same. The teacher is interested in children,
not clocks. The children do not carry around notebooks full of points for
further development. When Morrissey shares a teachable moment with Blanca
and Jessica, she is sharing the teaching role with them--but not with Mara.
> (On the other hand, she is sharing a critical part of the teaching role
with Mara: syllabus control.)
>
> We start out from totally separate roles and with radically different
understandings of an interaction in class, and we end very slightly closer
together in understanding but still equally separate in social power. In
that, "dogme" moments are very like other moments of real communication, a
theoretical proof of Luke's dictum that teaching is just talking. True,
Luke, but just talking is a bloody miracle.
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 723
	From: Dan and Male
	Date: Do Jun 14, 2001 5:59 

	Subject: Chasing the chaste


	Dear all,

Luke recently showed me an article in IATEFL issues which is about the development of Dogme.  Near the beginning it had a part about the problematic 'vow of chastity' which was supposedly agreed to by the members of this site.  I say supposedly not out of cynicism but out of the fact that we never really had to vow to do anything we just liked its ideas.

Well in spirit with my recent loss of faith I propose that we reaffirm this vow but with some things redefined.

Looking at Olwyn's recent contribution about challenging students' perceptions as being Dogme and Luke's gentle response saying that wasn't quite how he saw Dogme I was left with the question - What the hell is Dogme?

Maybe the reason my classes have been failing is that I haven't been following Dogme after all but just my belief of what Dogme means to me.  So many of these recent contributions have used this phrase 'Dogme moments' to describe an enormous range of experiences.  (It feels like the Nigella Lawson programme on the TV.TV. last night where she was talking about 'Temple foods' which gave an idea of cleansing and purification but ended up being more less anything without too much fat!  Just for England dwellers that one sorry )

I agree with that discussion of Group Psychology Scott but I think it extends to capture not only people who push themselves further and further to be seen as individuals but also people who redefine their behaviour in new terms so as to be deemed part of the group.  And I know that the consequent effect of that is that the group is left wondering what was the defining characteristic that defined them as a group in the first place.

So perhaps chastity might not be such a bad thing after all!

love,
Dan 



	

	


	Group: dogme
	Message: 724
	From: sthornbury@w...
	Date: Do Jun 14, 2001 6:50 

	Subject: tech problems and a virus


	Fransesc is having technical problems posting his message which 
I'm endeavouring to solve. Meanwhile Lucy has inadvertently posted 
a virus - on no account open her attachment and ignore her 
message (sorry Lucy nothing perosnal) - it is a virus that's going 
roudn which grabs any old thing from your files and sends bits of it 
to one of your addresses. So much for technology, Scott



	


	Group: dogme
	Message: 725
	From: Tom Walton
	Date: Do Jun 14, 2001 7:24 

	Subject: RE: Chasing the chaste


	Hi everyone.
 

It occurs to me that maybe it isn't us (the teachers) that should be taking any vows of chastity, but the learners themselves.
 

I say that because I think there is perhaps a danger that we might be imposing dogme on the learners - because we think that is what is right for them, no matter what they might think (let alone what they might prefer or have been brought up on).
 

Maybe it's just me. The classes I have taught this year have not by any means been heavily dogme - in all but one we pretty much followed a coursebook, to start with. Rather, they have been dogme-influenced.
 

We also take customer-satisfaction feedback at the end of the year and (maybe, as I say, it's just me) the results are not very encouraging, to say the least. 
 

Then when I started to think about why, it occurred to me that maybe we should as a group have talked about what we were going to do and how.
 

Isn't that dogme itself? But what happens if the learners decide they want to do it a different way?
 

Tom
----- Original Message ----- 

From: Dan and Male 

To: Dogme 

Sent: Thursday, June 14, 2001 6:59 PM

Subject: [dogme] Chasing the chaste

Dear all,

Luke recently showed me an article in IATEFL issues which is about the development of Dogme.  Near the beginning it had a part about the problematic 'vow of chastity' which was supposedly agreed to by the members of this site.  I say supposedly not out of cynicism but out of the fact that we never really had to vow to do anything we just liked its ideas.

Well in spirit with my recent loss of faith I propose that we reaffirm this vow but with some things redefined.

Looking at Olwyn's recent contribution about challenging students' perceptions as being Dogme and Luke's gentle response saying that wasn't quite how he saw Dogme I was left with the question - What the hell is Dogme?

Maybe the reason my classes have been failing is that I haven't been following Dogme after all but just my belief of what Dogme means to me.  So many of these recent contributions have used this phrase 'Dogme moments' to describe an enormous range of experiences.  (It feels like the Nigella Lawson programme on the TV.TV. last night where she was talking about 'Temple foods' which gave an idea of cleansing and purification but ended up being more less anything without too much fat!  Just for England dwellers that one sorry )

I agree with that discussion of Group Psychology Scott but I think it extends to capture not only people who push themselves further and further to be seen as individuals but also people who redefine their behaviour in new terms so as to be deemed part of the group.  And I know that the consequent effect of that is that the group is left wondering what was the defining characteristic that defined them as a group in the first place.

So perhaps chastity might not be such a bad thing after all!

love,
Dan 



To Post a message, send it to:   dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



	

	


	Group: dogme
	Message: 727
	From: adrian.tennant
	Date: Do Jun 14, 2001 8:18 

	Subject: Re: Chasing the chaste


	Dear all,

I'm sorry to say this but it does appear as if people haven't been
reading my postings! Two key issues here have already been raised but
left unanswerd and not responded to? 
Some of my best Dogme lessons have been lessons about Dogme, discussions
with students about what we're doing and why. 
Secondly, surely Dogme has been defined - it's about listening to your
students, not following the prescribed coursebook syllabus but rather
taking the students 'inner' syllabus.

Adrian (someone who reads every message)



	


	Group: dogme
	Message: 728
	From: sthornbury@w...
	Date: Do Jun 14, 2001 9:41 

	Subject: Frank''s message


	This is my first contribution to the board, so I should be polite and 
introduce myself. My name is Francesc Mortés and I'm an English 
teacher working in a private language school outside Barcelona 
city. 

I can't quite remember when or how I first bumped into this forum, 
but given that things have been pretty hectic at work for the last few 
months, I've only recently started lurking and reading past 
messages. 

Last Friday we had a parents' evening at work and I managed to 
hide behind a computer (I wasn't feeling very sociable). I spent a 
couple of hours browsing www.teaching-unplugged.com and 
reading some of the 'key' posts on this board. I must confess that, 
while some of the stuff I read went right over my head, a lot of it 
was very invigorating. It touched a chord and I can definitely 
sympathise with the basic tenets which seem to underpin Dogme. I 
have a feeling that there are a lot of (experienced?) teachers out 
there delivering (or should I say 'uncovering'?) Dogme or Dogme-like 
lessons. 

Anyway, the reason why I thought I'd post something is that I've 
always had a fascination for parallel or equivalent phenomena 
taking place in completely separate fields as a result of similar 
factors and with equivalent results. This is a bit like dolphins and 
sharks having developed similar streamlined anatomies and 
swimming styles over millions of years of evolution despite coming 
from totally opposite starting points. 

Please bear with me. I assure you that there is a Dogme 
connection here....I hope! 

If any of you happen to be into recreational scuba diving, you may 
have noticed how much EFL teachers and scuba divers have in 
common. To mention but a few : 

-the ability to dive is a skill (or rather, a set of skills), a kind of 
procedural knowledg
-a lot of what goes on during a dive is beyond the diver's control 
and may even go unnoticed -there is no such thing as a 'perfect 
diver' or a 'perfect dive' 
-it's hard to say what makes a good diver, BUT -some divers are 
markedly better than others AND 
-the more you dive, the better at it you tend to get (provided there is 
some post-dive reflection, etc.) 
-good divers have bad dives and viceversa 
-what constitutes a good dive to me may be quite the opposite to 
another diver 
-becoming a 'certified' diver costs money 
-certification courses are usually short and intensive 
-some divers dive without a cert. 
-in some countries uncertified divers may be punished, if caught 
diving 
-different certifying agencies compete against each other 
internationally 
-these agencies are essentially very similar, but all claim otherwise 
-there are different levels of certification 
-attaining each new level means spending more money 
-taking a higher certification course doesn't necessarily make you 
a better diver 
-being a certified diver doesn't mean you can actually dive 
-being a 'cowboy' diver doesn't mean you can't actually dive 
-diving is culturally-sensitive (i.e. diving procedures may differ from 
one country to another) 
-recreational diving is a multi-million euro industry 
-an array of powerful and influential equipment manufacturers target 
divers worldwide 
-the message they send is: 'more is better' (more dive gear, that is) 
-many divers end up looking like astronauts, especially in 
developed countries 
-a lot of the (expensive) dive gear made by different companies is 
essentially the same 
-some of it is useless or even downright hazardous 
-there is a Dogme-like school of thought in recreational diving: it's 
called DIR (Doing it Right) 
-DIR divers can be recognised because they carry much LESS 
gear than 'traditional' divers 
-DIR divers believe in 'gear-low' diving (what is not essential is 
believed to be a potential hazard) 
-the configuration and use of DIR equipment is sometimes radically 
different from the established norm/orthodoxy

If I haven't put you to sleep yet and you'd like to know more about 
DIR diving, here's a few links: 
http://www.dirquest.com/about_dir.shtml 
http://www.sfdj.com/fall/mee.html 
http://www.sfdj.com/fall/beyond2.html 
http://www.scubadiving.com/members/divetips.php?s=240

Oh, one last thing: DIR diving was born at the apex of 
technical/deep penetration diving (a bit like the Applied Linguistics 
dept. at Lancaster University) and is only now slowly trickling down 
the pyramid.

Of course, you can only take metaphors so far, right? 

All the best, 
Francesc 

BTW, 

'Termites are small white insects which live in hot countries in 
nests made of earth. They do a lot of damage by eating wood'. 
(COBUILD) Are Dogmites a subspecies specialised in eating 
books?



	


	Group: dogme
	Message: 729
	From: sthornbury@w...
	Date: Do Jun 14, 2001 10:56 

	Subject: Re: Chasing the chaste


	Dan, in the end, vows are not to be taken TOO seriously. I've just 
read this, by Paulo Freire: "A progressive, postmodernist requirement 
is that we not be too certain of our certainties, that we operate 
contrary to the exaggerated certainites of modernity". What this 
suggests to me is that dogme is NOT: a method, a belief, a dogma, an 
(exaggerated) certainty. Of course, it is easier to say what it is 
NOT than to say what it is. But the exercise of saying what it MIGHT 
BE - an exercise that has taken us through over a year and 600 
postings - is surely a worthwhile exercise in itself. However much we 
might disagree on the small print. Just a thought.
Scott



	


	Group: dogme
	Message: 730
	From: dnewson@u...
	Date: Fr Jun 15, 2001 4:24 

	Subject: Re: the candidate to


	According to my virus proetection program Lucy's attachment to the 
message with the above title was carrying a virus.


Dennis
Dennis (Newson)
Formerly University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 731
	From: kellogg@n...
	Date: Fr Jun 15, 2001 9:44 

	Subject: Unreplied but not unread


	Dr Evil:

I too read all the messages--and I too produce a lot of unread 
messages or rather messages which don't apparently provoke a 
response. (You will look in vain for ANY of my messages on Scott's 
website or in his digest of recommended mails to read, and you may be 
very certain that the omission is deliberate.)

But let me revise what I was arguing a few letters ago. I think some 
of the most "productive" messages on this list are NOT those that 
provoke immediate responses or even continuity. Two "childless 
orphans" that I particularly cherish are Luke's "back to 
sloganeering" and Graham's recent one on metaphors. To these (which 
although not a year old are by the founding fathers) I would also 
add Dr. Evil's mail on exams. Unfortunately, I have also been doing 
my own final exams, so I haven't had time to think about how it 
applies to me, much less reply to you.

There are a lot of dogme ramifications here, and I don't want to 
exhaust them. Just let me open one up.

I'm now studying Korean full time, following a very structuralist 
course at Seoul National University. It's all terribly PPP and one of 
the favorite activities is to give us a structure like:

Han-guk norae-rago-nun, jonun Arirang bboon ibnida!

"As for Korean songs, 'Arirang' is the only one I know!"

and then we each go around the room creating structures to fit this 
pattern.

Yesterday, on an exam, I created the sentence:

"Ye-sul ki-neung-rago-nun, jonun geurim-geurin got bboon ibnida!"

"As for artistic manual skills, painting is all I know."

My Korean roommate opined that putting "artistic" together 
with "manual skills" was "strange" and "unnatural". Since I firmly 
believe that all language is artificial, this was no deterrent. The 
teacher confirmed my roommate's opinion this morning.

I then attempted to point out in Korean the complete arbitrariness, 
and in fact hypocrisy, of this notion of normality. We are put in a 
situation where we must create sentences for completely "unnatural" 
reasons. Since there is no discourse context, the sentences can only 
obtain normalcy by reference to universal stereotypes or to the here 
and now (thus the proverbial pens of one's aunt, and texts about 
drinking, smoking, pop music and the environment). Anything which 
does not do this, we then brand "unnatural".

There is further the problem of whether "naturalness" is to be 
recommnded for persons attempting to learn non-native languages. I 
would certainly never attempt to turn a Korean child into an 
American. I think that the arguments that have been made (by Scott 
amongst others) against corpus linguistics (corprophilia, I like to 
think of it) and the resulting tyranny of "natural" (i.e. native 
speaker) language are not just applicable to international languages 
like English. Linguistic assimilation of immigrants (and I am one) is 
not merely pedagogically unfeasible, it is unethical and 
fundamentally racist. 

Immigrants need to be comprehensible, but we do not need to 
be "natural". On the contrary, we need to be different, inimitable, 
and interesting. The pedagogy which encourages this by having us 
create our own examples is correct (although it should not restrict 
this encouragement to grammar), and when it denounces the results as 
unnatural, it betrays that correct impulse.

Now, my Korean is not yet fully adequate to point all this out. But 
it did all come out, in a manner of speaking, in the discussion. Thus 
what happened this morning was what happened in your class: a serious 
discussion of ideas actually in the here and now: ideas about 
learning, teaching and testing. This I think explains why dogme 
itself is an interesting content for class discussions, and why 
testing does make a good teaching exercise. It is both real and 
ideological, immediate and theoretical. 

Allwright also argues this: we should be talking about learning with 
the learners; not necessarily because it will help improve it, but 
because people normally do talk about what they are doing at the 
moment.

But that is teaching, and not evaluation. I think for evaluation we 
need a power that will project what we are teaching beyond the 
classroom, to the learner's future needs.

I'm reading a book about it: the Whole Language Evaluation book, 
which I quote from at some length last mail. The argument is really 
that if we are serious about evaluating what people do while they are 
doing it, instead of having them fill out forms which are then used 
as flimsy evidence for unfounded conjectures on what they are capable 
of, we need to use project work.

Project work, of course, is really a student written exam. Not an 
exam that learners write for each other (which I think is really a 
teaching exercise and not an evaluation exercise). An exam that each 
learner must create for his or herself based on his/her relevant 
needs.

Project work says that power is in the inimitable and incomparable 
learner and nowhere else. I believe that, and if the result lying on 
my desk now stubbornly resists comparison, categorization, and 
reduction to aliquot and fungible scores, this is merely the tangible 
proof.

DK



	


	Group: dogme
	Message: 732
	From: Simon Gill
	Date: Fr Jun 15, 2001 11:06 

	Subject: making ripples


	I found this quote at the start of an article entitled "ELT courses and 
materials - a case in their defence" by Sue Hackett, in the most recent 
edition of the FELT Newsletter ("Forum for English Language Teachers in 
Ireland"), which is available on the Web at <http://welcome.to/felt>; it 
makes for quite interesting reading and to me confirms the value of dogme as 
a ginger group that makes people think about and re-evaluate what they do.

cheers

Simon Gill, Olomouc, CZ

"Recently, at the 2001 IATEFL Conference in Brighton, Dogme ELT, a group 
headed by Scott Thornbury, presented a spirited case for a return to the 
‘essential conditions of language learning’ (Thornbury, S.: 2001) and the 
dismissal of globally published materials. Their proposal centrally involved 
a concerted move in ELT to the concept of
‘material-less’ lessons, in which, they asserted, we could as professionals 
rediscover our skills as teachers, rather than simply as deliverers of 
others’ materials, thus, getting back to the fundamentals of teaching and 
somehow purify ourselves by being true to ‘a pedagogy of bare essentials’ 
(ibid.).

Intentionally or otherwise, the ensuing debate focused on the rights and 
wrongs of using ELT materials and at its most idealistic,advocated 
discarding materials altogether and entering the classroom ‘with no
pre-set agenda’ but rather through interaction and negotiation with the 
learners, guiding and facilitating lessons, which, by their very unprepared 
nature, would be dynamic, contingent and enthusing.

But why have materials, globally published or otherwise, developed such a 
bad name for themselves? Why have materials become the focus of blame for 
lessons which go badly or which apparently fail to achieve what they were 
designed to do?"

_________________________________________________________________________
Get Your Private, Free E-mail from MSN Hotmail at http://www.hotmail.com.


	


	Group: dogme
	Message: 733
	From: Graham S Hall
	Date: Fr Jun 15, 2001 3:45 

	Subject: Meandering Friday afternoon bits and pieces


	Hi
I kind of go with Olwyn's challenging learner's perceptions, or, in a
typical piece of linguistic fudging, maybe the word 'challenge' is too
strong and we can call it 'awareness raising' - perhaps in the case of
Olwyn's example (I say perhpas cos I wasn't there), raising cultural
awareness. Certainly for overseas students studying within British HE, they
need to be aware of what is culturally appropriate in the institutions here
- they can then choose whether to try to play the game or resist.
I realsie there's a minefield waiting for me on this one, so I emphasise
that this is not (necessarily) trying to change students' cultural
behaviour. 

Luke's subsequent comment re. feeling 'comfortable'. I think has echoes of
me banging on ages ago about 'safe space'. If these things are to be
raised, then learners need to feel confident that they can challenge/raise
awareness and be challenged (passives - who'd do without 'em, eh?). So I
dson't think the two are necessarily diametrically opposed.


DK also replied to Olwyn, talking about intersubjectivity. For me, this lies
at the heart of the language classroom (and anything else really) - this
idea that things are socially constructed with people perceiving what
happens from their own point of view. If lessons are essentially social
events based upon social relations and social interaction (a bit of
Allwright in there somewhere). Therefore, everybody in the room comes
together to produce the lessons together. For me personally, this is what
thinking in a dogme-way gets towards that just picking up the textbook and
getting on with it leaves behind. 

Which kind of leads me on to Dan's "just my belief of what Dogme means to
me". In something which isn't a dogma, but is a way of thinking (how many
times has that been written), I don't see anything particularly wrong with
this. Back in October I wrote "... am I in fact, following a reasonable
dogme-ish path?" I still go with this as a valid question 'cos I think it
means I'm still thinking about my teaching, and working out how something
both principled and practical. Therefore for me, this list and dogme is
being constructed in a similar way to a classroom.

I thought I had a whole lot more to write and wanted to namecheck (or
plunder the ideas of)the entire list, but inspiration (or otherwise) has
suddenly dried up.

Cheers

Graham



	


	Group: dogme
	Message: 734
	From: adrian.tennant
	Date: Fr Jun 15, 2001 6:01 

	Subject: Re: Unreplied but not unread


	DK - thanks. It heartens me to see that thing are read and I take your
point about 'unreplied but not unread'. Also, reading about your Korean
lessons reminds me of the British Sign Language classes I'm taking at
the moment. 
In my college we share a staff room with BSL and MFL(Modern foreign
language) teachers. In an effort to be able to communicate I started BSL
lessons some 3 months ago. As a purely visual language one would think
that there were little similarities in teaching and learning, but this
is not true.
Firstly, the BSL teachers raid our resources!!! - but for a different
reason (there is almost NO BSL published material). Secondly, the
cognitive processes appear to be both similar and overlap in many ways.
However, I wonder now if I'm a very visual learner as opposed to aural
etc.
The most interesting thing is the lesson plans and syllabus we are using
- our teacher has. The course is broken up into 10 lessons. The first 10
lessons are written on one half of an A4 sheet. eg Lesson 1 - names &
alphabet. Lesson 2 - Where?. Lesson 7 - Time. etc In fact during the
lessons we get to 'chat' and find out whatever we want to, the lesson on
Where? included men's toilets, women's toilets, Majorca and born!! To me
this is part of the spirit of Dogme - my BSL teacher is flexible enough
to let us, the students, take the lesson where we want (sometimes to
places we probably shouldn't visit).

Dr Evil (living up to my name).



	


	Group: dogme
	Message: 736
	From: dnewson@u...
	Date: Di Jun 19, 2001 5:20 

	Subject: Virus again....


	AGAIN a virus from dogme - according to my virus protection 
program contained in a message from:

Tom Ottway.

I'm afraid I can't give more details because I detonated the mail.

Dennis
Dennis (Newson)
Formerly University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 737
	From: Luke Meddings
	Date: Mi Jun 20, 2001 12:00 

	Subject: Re: Virus again....


	Thanks Dennis

I thought it looked suspicious too but was not warned by virus protection,
deleted it anyway.

I suspect the viruses may be coming from a leading ELT publisher ...

Luke

----- Original Message -----
From: <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, June 19, 2001 5:20 PM
Subject: [dogme] Virus again....


> AGAIN a virus from dogme - according to my virus protection
> program contained in a message from:
>
> Tom Ottway.
>
> I'm afraid I can't give more details because I detonated the mail.
>
> Dennis
> Dennis (Newson)
> Formerly University of Osnabrueck
> GERMANY
> www.dennisnewson.de
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 738
	From: Ruben Woolley
	Date: Mi Jun 20, 2001 6:22 

	Subject: RE: Digest Number 240


	Hi digmites,

Anyone heard of any good advanced textbooks recently. I've got a problem
with a group which talks too much.

:-))

Reuben



	


	Group: dogme
	Message: 739
	From: Tom Walton
	Date: Do Jun 21, 2001 12:09 

	Subject: RE: Virus again....


	Scott, isn't it possible to set up Yahoo!Groups so that no attachments are
possible? It means that no one can send everyone documents that might be
interesting to us all, but also means (I think) that no one inadvertently
(or as Luke says, deliberately!) sends a virus.

Tom

----- Original Message -----
From: Luke Meddings <luke@l...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, June 20, 2001 1:00 PM
Subject: Re: [dogme] Virus again....


> Thanks Dennis
>
> I thought it looked suspicious too but was not warned by virus protection,
> deleted it anyway.
>
> I suspect the viruses may be coming from a leading ELT publisher ...
>
> Luke
>
> ----- Original Message -----
> From: <dnewson@u...>
> To: <dogme@yahoogroups.com>
> Sent: Tuesday, June 19, 2001 5:20 PM
> Subject: [dogme] Virus again....
>
>
> > AGAIN a virus from dogme - according to my virus protection
> > program contained in a message from:
> >
> > Tom Ottway.
> >
> > I'm afraid I can't give more details because I detonated the mail.
> >
> > Dennis
> > Dennis (Newson)
> > Formerly University of Osnabrueck
> > GERMANY
> > www.dennisnewson.de
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 740
	From: fmortes@r...
	Date: Fr Jun 22, 2001 12:03 

	Subject: teaching and learning as talking


	Hi!

Previous posts on this forum have touched on the 
Vygotskyan/interactional view of "learning as talking" (e.g. see 
messages 7 & 69 from Scott.

The other day I was listening to a radio programme while driving to a 
company where I teach an elementary class. A Catalan anthropologist 
was being interviewed on the subject of "language as an essentially 
human attribute". At one point during the interview he mentioned the 
following case study:

An American couple, both parents deaf since birth and proficient in 
ASL (American Sign Language), had a baby without any hearing 
impairments. Unfortunately, the baby was soon diagnosed as having a 
major immune disorder which meant he/she was almost house bound for 
several years.

Needless to say, the parents wanted their child to acquire English, 
so (wait for this one...)they devised a diet of exposure based 
exclusively on TV programmes. They literally sat their kid down in 
front of the telly for hours on end.

By age three the kid spoke no English and had developed a rudimentary 
form of sign language with which he communicated most of the time, 
even though he deliberately had had no instruction in ASL.

Obviously, I do not know how true or accurate this account is. I am 
afraid I didn't catch the name of the family in question or the 
researcher who studied the case (I am not a great driver and I need 
to concentrate at the wheel!). Does anyone know more details about 
this case? Can anyone confirm this actually happened as I heard it? I 
remember reading about similar cases in Pinker's The Language 
Instinct, so I wouldn't be surprised if there was some truth in it ...

Assuming the story is true, here is some food for thought:

-Exposure to comprehensible input or input +1 didn't seem to do much 
for this kid, assuming he/she actually got some (for all I know, all 
the kid got to watch was TV preachers)

-The *possible* emergence of an ASL pidgin in a child who is 
physically capable of acquiring and using a spoken code suggests that 
exposure to and opportunities for INTERACTION in ASL overrode the 
default acquisition.

Any thoughts?

Francesc



	


	Group: dogme
	Message: 741
	From: sthornbury@w...
	Date: Fr Jun 22, 2001 3:17 

	Subject: Re: Virus again....


	Tom - yes it *is* possible to block attachments, and I will do so if 
there is a general feeling we should. Show of hands? Alternatively, 
people should be very wary of opening any attachment which is an .exe 
file. Or ANYTHING that looks dodgy and is not easily accountable for 
in the text that accompanies it. 

Incidentally, Im writing this from Buenos Aires, where tomorrow Im 
doing a plenary in which the D word will be mentioned. Let's see if 
it serves to push membership over the 50 mark...

Hasta la proxima, Scott


--- In dogme@y..., "Tom Walton" <twalton@i...> wrote:
> Scott, isn't it possible to set up Yahoo!Groups so that no 
attachments are
> possible? It means that no one can send everyone documents that 
might be
> interesting to us all, but also means (I think) that no one 
inadvertently
> (or as Luke says, deliberately!) sends a virus.
> 
> Tom
>



	


	Group: dogme
	Message: 742
	From: drscarbrough@y...
	Date: Mi Jun 27, 2001 3:12 

	Subject: Snow on my boots!


	I came across the Dogme group shortly after returning from a short 
consultation trip to a small provincial town in Russia. This was the 
third trip of a similar kind I've carried out over the last eight 
months and the most common concern voiced by the teachers I've met 
has been to do with their lack of "up-to-date" materials. This lack 
is caused less by their distance from sources of materials than by 
their inability to afford the cost of materials. Teachers are 
convinced that they cannot hope to teach in an "up-to-date" way 
without "up-to-date" coursebooks, tapes and videos. Visits by 
ELT "experts" only seem to confirm this belief. I have become 
increasingly dissatisfied with my responses to this concern and less 
and less sure that I have been leaving these teachers with anything 
that will really help them in their work.

Rather than leaving these teachers with increased feelings of 
frustration at their lack of materials, it is blindingly obvious that 
what I should be doing is suggesting ways in which they could promote 
learning without stacks of bright, shiny new materials. There's 
nothing new about this, of course. Who was it who wrote something 
called "Teaching English in Difficult Circumstances" some 40 or 50 
years ago? In those days it was all to do with lack of books and no 
electricity in an African village, but at least there was little or 
no extra baggage made up of competing theories, methodologies, 
techniques and technologies, not to mention the confusing mass of 
published coursebooks This is why I have found the Dogme discussions 
refreshing amd stimulating.

Before my next trip to the Russian provinces I feel it may be 
worthwhile to attempt to strip away some of my own unnecessary 
baggage (both figuratively and literally). I have a number of ideas 
about how I might do this, but I wonder if anyone has any experience 
of getting teachers in that part of the world to rethink their 
attachment to textbooks, grammar and methodology, keeping in mind: 
(a) the traditional Russian textbook dependency (you know those 
Russian textbooks – page after page of closely printed linguistic 
exercises!); (b) the teachers' lack of confidence in their own 
English language communication skills; (c) the students' and 
teachers' lack of contact with the general cultural context of 
English use (perhaps not relevant?); (d) students' and teachers' 
expectations of what happens in a language "lesson"?



	


	Group: dogme
	Message: 743
	From: Luke Meddings
	Date: Mi Jun 27, 2001 5:03 

	Subject: Re: Snow on my boots!


	Hi dsscarborough (have I missed a first name?) - thanks for your message and for putting the need for stripped-down teaching, and many of the key questions relating to its implementation, so clearly in context.

I won't attempt to answer as I don't have the experience of Russia you outline.

c) strikes me as possibly very relevant, as one of my own reasons for wanting to avoid most printed 'materials' is that, here in London, they are in an English-speaking context. Why press play when they hear it all day? Why ask them to hush when the can get on the bus? My own motivation for developing stripped down teaching was that I couldn't see the value in students travelling halfway across the world to be led through several units of the same coursebooks they had at home, and to be told, when there are tvs, radios, cheap newspapers, and now the Internet all around them, to read or listen to something of dubious relevance. The teaching I do now, however, is so low on input and high in use of the shared resource of teacher-student langauge that I think it could be done anywhere.

Yours optimistically

Luke

(You wrote: 
Before my next trip to the Russian provinces I feel it may be 
worthwhile to attempt to strip away some of my own unnecessary 
baggage (both figuratively and literally). I have a number of ideas 
about how I might do this, but I wonder if anyone has any experience 
of getting teachers in that part of the world to rethink their 
attachment to textbooks, grammar and methodology, keeping in mind: 
(a) the traditional Russian textbook dependency (you know those 
Russian textbooks – page after page of closely printed linguistic 
exercises!); (b) the teachers' lack of confidence in their own 
English language communication skills; (c) the students' and 
teachers' lack of contact with the general cultural context of 
English use (perhaps not relevant?); (d) students' and teachers' 
expectations of what happens in a language "lesson"?)

*********** REPLY SEPARATOR ***********

On 6/27/01 at 2:12 PM drscarbrough@y... wrote:

>I came across the Dogme group shortly after returning from a short 
>consultation trip to a small provincial town in Russia. This was the 
>third trip of a similar kind I've carried out over the last eight 
>months and the most common concern voiced by the teachers I've met 
>has been to do with their lack of "up-to-date" materials. This lack 
>is caused less by their distance from sources of materials than by 
>their inability to afford the cost of materials. Teachers are 
>convinced that they cannot hope to teach in an "up-to-date" way 
>without "up-to-date" coursebooks, tapes and videos. Visits by 
>ELT "experts" only seem to confirm this belief. I have become 
>increasingly dissatisfied with my responses to this concern and less 
>and less sure that I have been leaving these teachers with anything 
>that will really help them in their work.
>
>Rather than leaving these teachers with increased feelings of 
>frustration at their lack of materials, it is blindingly obvious that 
>what I should be doing is suggesting ways in which they could promote 
>learning without stacks of bright, shiny new materials. There's 
>nothing new about this, of course. Who was it who wrote something 
>called "Teaching English in Difficult Circumstances" some 40 or 50 
>years ago? In those days it was all to do with lack of books and no 
>electricity in an African village, but at least there was little or 
>no extra baggage made up of competing theories, methodologies, 
>techniques and technologies, not to mention the confusing mass of 
>published coursebooks This is why I have found the Dogme discussions 
>refreshing amd stimulating.
>
>Before my next trip to the Russian provinces I feel it may be 
>worthwhile to attempt to strip away some of my own unnecessary 
>baggage (both figuratively and literally). I have a number of ideas 
>about how I might do this, but I wonder if anyone has any experience 
>of getting teachers in that part of the world to rethink their 
>attachment to textbooks, grammar and methodology, keeping in mind: 
>(a) the traditional Russian textbook dependency (you know those 
>Russian textbooks – page after page of closely printed linguistic 
>exercises!); (b) the teachers' lack of confidence in their own 
>English language communication skills; (c) the students' and 
>teachers' lack of contact with the general cultural context of 
>English use (perhaps not relevant?); (d) students' and teachers' 
>expectations of what happens in a language "lesson"?
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/

>



	


	Group: dogme
	Message: 744
	From: dnewson@r...
	Date: Mi Jun 27, 2001 5:38 

	Subject: Re: Snow on my boots!


	Luke and " snow on your boots",

Let me share a very simple (simplistic?) idea of a straightforward 
project I'd like to be able to carry out in Kosova, where I've been 
twice, as a so-called trainer, meeting roomsful of teachers with little 
English (anyone with adequate English finds far better-paid jobs 
with UNO agencies and NGOs as drivers or translators) lots of pupils 
and, until recently, no books. (Now most have Headway, but no tape 
recorders on which to play the cassettes or equipment for viewing 
the videos, if they have them.)

I would like to go back a third time with a hand-held video camera 
and make a visual and sound record of one or two chosen local 
teachers teaching Kosovar children in their own classrooms. (I've 
made a number of such videos in my wife's classroom. The recorded 
sound quality is surprisingly good. A tripod doesn't interest me, or 
lighting (unless I can't film half of the class because of the sun). 
You need to be able to move around, look over pupils' shoulders, jump 
up on a chair, squeeze yourself into a corner.


Armed with the videos and accompanied by the local teachers I 
would then go to chosen towns and villages and give weekend 
workshops saying: "It is possible to do something, even in the 
circumstances that face you. Look. Here it is being done."

Convinced? Now let us get together and work out and practice 
teaching in the sort of way you've seen demonstrated on the video.


Dennis
Dennis (Newson)
Formerly University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 745
	From: adrian.tennant
	Date: Mi Jun 27, 2001 7:52 

	Subject: Re: Snow on my boots!


	Dear Drscarborough,

A few ideas but I'll need to come back to you as I'm completely snowed
under with work at the moment. I'm currently teaching a 'culture' course
to 23 teachers from 9 countries (4 are from ithuania, 1 from Latvia, 5
from the Czech Republic and 3 from Hungary - the rest are from Spain,
Italy, Greece and Finland).
I'll try and get back to you (and everyone else) in about 10 days.

By the way, who are you, Drscarborough? you sound vaguely familiar.

Dr Evil (Adrian)

drscarbrough@y... wrote:
> 
> I came across the Dogme group shortly after returning from a short
> consultation trip to a small provincial town in Russia. This was the
> third trip of a similar kind I've carried out over the last eight
> months and the most common concern voiced by the teachers I've met
> has been to do with their lack of "up-to-date" materials. This lack
> is caused less by their distance from sources of materials than by
> their inability to afford the cost of materials. Teachers are
> convinced that they cannot hope to teach in an "up-to-date" way
> without "up-to-date" coursebooks, tapes and videos. Visits by
> ELT "experts" only seem to confirm this belief. I have become
> increasingly dissatisfied with my responses to this concern and less
> and less sure that I have been leaving these teachers with anything
> that will really help them in their work.
> 
> Rather than leaving these teachers with increased feelings of
> frustration at their lack of materials, it is blindingly obvious that
> what I should be doing is suggesting ways in which they could promote
> learning without stacks of bright, shiny new materials. There's
> nothing new about this, of course. Who was it who wrote something
> called "Teaching English in Difficult Circumstances" some 40 or 50
> years ago? In those days it was all to do with lack of books and no
> electricity in an African village, but at least there was little or
> no extra baggage made up of competing theories, methodologies,
> techniques and technologies, not to mention the confusing mass of
> published coursebooks This is why I have found the Dogme discussions
> refreshing amd stimulating.
> 
> Before my next trip to the Russian provinces I feel it may be
> worthwhile to attempt to strip away some of my own unnecessary
> baggage (both figuratively and literally). I have a number of ideas
> about how I might do this, but I wonder if anyone has any experience
> of getting teachers in that part of the world to rethink their
> attachment to textbooks, grammar and methodology, keeping in mind:
> (a) the traditional Russian textbook dependency (you know those
> Russian textbooks – page after page of closely printed linguistic
> exercises!); (b) the teachers' lack of confidence in their own
> English language communication skills; (c) the students' and
> teachers' lack of contact with the general cultural context of
> English use (perhaps not relevant?); (d) students' and teachers'
> expectations of what happens in a language "lesson"?
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 746
	From: drscarbrough@y...
	Date: Do Jun 28, 2001 4:18 

	Subject: Re: Snow on my boots!


	My apologies for failing to put a signature on my original mailing. 
I'm David Scarbrough. I've been in the ELT world for about 38 years 
and I'm still astonished at the number of learners who succeed no 
matter what methodology or materials a teacher adopts. (If you've met 
any graduates of the Moscow State University English Department 
you'll know what I mean!) I can only conclude that it all comes down 
to the mix of motivation, attitudes and relationships that exists 
between learners and teacher. I don't mean that it doesn't matter 
what the teacher does - quite the opposite, but perhaps it's the 
things the teacher does that the "methodology inspector" considers 
marginal that are the most important. As you can tell, I'm flailing 
about a bit here, but perhaps Teaching Unplugged can help us focus on 
what those "marginal" factors are that make the difference between 
success and failure for the learner.

My thanks to the colleagues who have responded to my first message so 
far.

David Scarbrough



	


	Group: dogme
	Message: 747
	From: Luke Meddings
	Date: Do Jun 28, 2001 5:07 

	Subject: Re: in the margin


	Hi David

You wrote:

... perhaps it's the things the teacher does that the "methodology inspector" considers 
marginal that are the most important. As you can tell, I'm flailing 
about a bit here, but ...

but not flailing. One of the things that astonished me on the DELTA course I did was the complete absence of any input on - for want of a better phrase - how the teachers ARE with the students. And it's immediately apparent as a DoS that this is a defining factor in classes. We collected feedback yesterday on what our students liked about the school, and the number of mentions for kind and friendly teachers greatly outnumbered the citations for good or effective teachers/teaching/lessons. One of the lessons I've learned the hard way is that difficult people in the staffroom are difficult people in the classroom, and that difficult people are in the wrong job.

Luke (more to say on this but no time now)



	


	Group: dogme
	Message: 748
	From: Luke Meddings
	Date: Do Jun 28, 2001 6:10 

	Subject: Re: Re: in the margin


	More to say - I'm not saying that being 'nice' means one thing to all people, or that it is enough in itself, far from it. Or that it was what you meant by things that happen in the margins. It just occurred to me as one of the marginalised issues - not niceness, but appropriacy and generosity of being with the students, part of which is learned, and part of which is, well, part of us. 

Luke


*********** REPLY SEPARATOR ***********

On 6/28/2001 at 5:07 PM Luke Meddings wrote:

>Hi David
>
>You wrote:
>
>... perhaps it's the things the teacher does that the "methodology
>inspector" considers 
>marginal that are the most important. As you can tell, I'm flailing 
>about a bit here, but ...
>
>but not flailing. One of the things that astonished me on the DELTA course
>I did was the complete absence of any input on - for want of a better
>phrase - how the teachers ARE with the students. And it's immediately
>apparent as a DoS that this is a defining factor in classes. We collected
>feedback yesterday on what our students liked about the school, and the
>number of mentions for kind and friendly teachers greatly outnumbered the
>citations for good or effective teachers/teaching/lessons. One of the
>lessons I've learned the hard way is that difficult people in the
>staffroom are difficult people in the classroom, and that difficult people
>are in the wrong job.
>
>Luke (more to say on this but no time now)
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 749
	From: dnewson@r...
	Date: Fr Jun 29, 2001 6:12 

	Subject: A Yahoo question


	Dear colleagues,

I apologise for a non-dogme posting, but I'm stuck.

I have a Yahoo group, I have enrolled members, they have received 
notification, but when they visit Yahoo they are told they belong to 
no groups and that the one that I have created does not exist!

I can't see what to do and I can't find a Yahoo address to write to 
for help.


Dennis
Dennis (Newson)
Formerly University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 750
	From: Eric Baber
	Date: Fr Jun 29, 2001 6:36 

	Subject: Re: A Yahoo question


	Hi Dennis,

> I have a Yahoo group, I have enrolled members, they have received
> notification, but when they visit Yahoo they are told they belong to
> no groups and that the one that I have created does not exist!

Do they have Yahoo profiles? They'll need to create Yahoo profiles on the
website first before the website will show them the lists they belong to.

Regarding why they're being told that the list doesn't exist - this may be
because you set it up as a non-public and non-listed list. Is that the case?
If so, it'll be visible only to members you've invited to join the list who
have Yahoo profiles.

Eric



Eric Baber
London, England
http://www.ericbaber.com


	


	Group: dogme
	Message: 751
	From: adrian.tennant
	Date: Fr Jun 29, 2001 8:14 

	Subject: Re: Re: in the margin


	Dear Luke,

Yes, but how accurate is feedback. When I did some research for my MEd
on research I discovered that around 80% of the students wanted to
'please' their teacher and therefore wrote things they thought they
wanted to hear. Of the other 20% a large majority had had a 'problem'
with their teacher! I have found that unless the teacher has really
managed to 'click' with a class, has discussed the purpose of the
feedback and appears not to be 'worried' or 'defensive' most students
are reluctant to voice their 'real' opinions.

Sorry to put a damper on feedback.

However, I have found that Dogme has helped me fulfil the 3 criteria I
mentioned for successful feedback - I don't think I'm all the way there
but certainly on the road (to Mecca).


Luke Meddings wrote:
> 
> More to say - I'm not saying that being 'nice' means one thing to all people, or that it is enough in itself, far from it. Or that it was what you meant by things that happen in the margins. It just occurred to me as one of the marginalised issues - not niceness, but appropriacy and generosity of being with the students, part of which is learned, and part of which is, well, part of us.
> 
> Luke
> 
> 
> *********** REPLY SEPARATOR ***********
> 
> On 6/28/2001 at 5:07 PM Luke Meddings wrote:
> 
> >Hi David
> >
> >You wrote:
> >
> >... perhaps it's the things the teacher does that the "methodology
> >inspector" considers
> >marginal that are the most important. As you can tell, I'm flailing
> >about a bit here, but ...
> >
> >but not flailing. One of the things that astonished me on the DELTA course
> >I did was the complete absence of any input on - for want of a better
> >phrase - how the teachers ARE with the students. And it's immediately
> >apparent as a DoS that this is a defining factor in classes. We collected
> >feedback yesterday on what our students liked about the school, and the
> >number of mentions for kind and friendly teachers greatly outnumbered the
> >citations for good or effective teachers/teaching/lessons. One of the
> >lessons I've learned the hard way is that difficult people in the
> >staffroom are difficult people in the classroom, and that difficult people
> >are in the wrong job.
> >
> >Luke (more to say on this but no time now)
> >
> >
> >
> >To Post a message, send it to: dogme@eGroups.com
> >To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> >Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 752
	From: dnewson@r...
	Date: Mo Jul 02, 2001 4:51 

	Subject: Teaching v. learning


	I'm rather new to this list so forgive me if I'm bringing up a topic 
that has been endlessly discussed.

The majority of discussions on EFL are teachercentric, preoccupied 
with the teacher's performance. What insights into how students 
learn have dogme members to share?

Dennis


Dennis (Newson)
Formerly University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 753
	From: Eric Baber
	Date: Mo Jul 02, 2001 5:11 

	Subject: Second call for papers: the ELT online conference


	With apologies for cross-posting

Second call for papers: The ELT online conference
Presentation proposal deadline: 17 August 2001

The ELT online conference (ELToc, http://www.eltoc.com ) to be held online
November 10 & 11, 2001 is still inviting presentation proposals. The title
of the conference is "ELT: Evolution of Learning & Teaching".

The conference itself will be held entirely online, meaning presenters and
delegates will take part from anywhere in the world. Presentations are given
via live audio using the free WindowsMedia system plus pre-prepared visual
materials using programs such as PowerPoint. The conference will include:

* keynote speeches by Professor David Nunan, and Dave Sperling (founder of
Dave's ESL Cafe)
* two panel-discussions
* more than 40 presentations

Over 500 delegates from around the world are expected to attend. All keynote
speeches, presentations and panel-discussions will be archived, allowing for
later viewing.

To give a presentation or to take part in the conference a regular PC with
modem-speed Internet connection is necessary. For general information about
the conference please visit http://www.eltoc.com ; for detailed information
about giving a presentation (including a proposal form) please visit
http://www.eltoc.com/presinfo.shtml . Submission deadline for presentation
proposals is August 17, 2001.

If you have colleagues or friends who might be interested in submitting a
paper as well, we would appreciate it if you could forward this e-mail to
them, or make the content of it known to them in some other way.



	


	Group: dogme
	Message: 754
	From: Luke Meddings
	Date: Fr Jul 06, 2001 12:29 

	Subject: Re: summertime blues?


	I've been meaning to reply to this - is everyone on holiday?

My own interest in all this sprang from the concern that students were getting a fraction of the teaching/learning they might get because of the way in which coursebooks, grammar books and materials books work to divide up and even section off one part of language from another. My goal in class was to look at as much of the language for as much of the time as possible.

This site has at its best been concerned less with teacher performance than with the learning experience, and with stopping performing (teachers and students) and starting to interact with one another as whole people and with the language as a whole phenomenon. 

This answers the first part of your question, but not the second!

Luke


*********** REPLY SEPARATOR ***********

On 7/2/2001 at 5:51 AM dnewson@r... wrote:

>I'm rather new to this list so forgive me if I'm bringing up a topic 
>that has been endlessly discussed.
>
>The majority of discussions on EFL are teachercentric, preoccupied 
>with the teacher's performance. What insights into how students 
>learn have dogme members to share?
>
>Dennis
>
>
>Dennis (Newson)
>Formerly University of Osnabrueck
>GERMANY
>www.dennisnewson.de
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 755
	From: kellogg
	Date: So Jul 08, 2001 7:09 

	Subject: Reply to Graham


	Graham: 

Sorry it took so long to read your wonderful paper. It was at the bottom of a stack of (ugh) coursebooks which I have to review. 
I'm not sure why you were so modest about your paper when you talked about it on this list--maybe you were being Asian, or more likely deferring to the anti-intellectualism of some of our listers. I particularly liked the use of Freire to answer Rogers. 
But I also agree in part with some of your criticisms of your own paper. I think it is in places excessively rhetorical; not so much in the language (which as usual is very elegant) as in the logic. For example, although I agree with you that the extant approaches to syllabus design are inadequate and I even agree with you on the solution, I don't think that the circularity of arguments on syllabus design is any evidence. As Scott pointed out in his piece of Grammar and Bottled Water, the "re-emergence" of grammar was a politico-marketing phenomenon, not an expression of the "inadequacy" of communicative approaches. 
Hume said that all religion obeys a cycle from strict monotheism to the licensing of saints, priests and other franchise managers to polytheism and back again. This is the result of external social forces and does not reflect in any way upon the existence of god or the inadequacy of either polytheism or monotheism. Similarly, the rise and fall of hemlines does not suggest in any way that long skirts and short skirts are both inadequate for their purposes (however inadequate god and hemlines may be in fact). 
I think you take Swan, not yourself, too seriously. Swan is a running dog of the publishing industry, despite all his pious claims to the contrary ("Textbook: Wall or Bridge?"). His bold and uncompromising attack on a largely imaginary posse of strawmen was in fact a bit of pre-emptive apology for his wildly successful Cambridge English Course, which paved the Headway for "the re-emergence of grammar" (and, not incidentally, the emergence of his Practical English Usage as the teacher's Murphy). 
I don't think dishonest and self-serving arguments need to be accorded a place of honor in a paper as good as yours (though Widdowson did do him the undeserved honor of a reply). 
What is most original in your paper is a kind of classroom anarchism which rejects even the role of the teacher qua teacher. The problem I have with this is that by removing the teacher we do more than toss the learner back onto his own resources (this is what Asian education systems have always done). It's one thing to deny the role of the teacher as a setter of the linguistic syllabus. It's quite different to deny the teacher as a socializing and politicizing force. Allwright argues that other things besides language learning are going on in a language classroom and these things are often more important to the learner. Adrian Holliday actually refuses to use the term "learner" because he correctly believes that this denies the socializing and politicizing role of classrooms. 
However you feel about the latter role, the former is essential to education. To throw the learner onto his own learning resources is not, for me, a social contructivist view of learning at all. It's actually the same old cognitivist one that the world will belong to he who does his homework, knows his text, and can pass his test. At its worst, it can polarize a classroom between haves and have-nots (where "have" refers to conditions, time, and materials to study, or even the wherewithall to enter a private language institute). I am currently learning Korean that way: it is not at all a liberating experience 
In addition to the socializing (and equalizing) role that teachers have within the classroom, teachers have a political role between the classroom and the outside society. And this brings me to the main criticism I have of your paper (which is really a defense of your paper against a single reference gone astray): 

"(Orszulok and Smith) maintain that cost-efficiency and the ethics of mass education programmes are not problems which ELT professionals can deal with, arguing that they should instead be left to adminstrators and governmnents." 

Of course to do this is to allow Colonel Sanders to produce Chicken Run. It is to leave "cost-efficiency" to precisely the people who put teacher's wages in the "liability" column and student fees in the "asset" column (Oh, for a system of accounting that did the reverse!). It is to entrust management of education to those who think that "success" is reified by share value and to leave "the ethics of mass education programmes" to precisely the people who believe that a level playing field consists of allowing people who have already succeeded to be successful. 
But you comment rather laconically that Smith and Orszulok fail to deal adequately with Rogers' charges of ...teacher:learner dichotomies. In fact, they do: they confirm and attempt to reinforce them with their notion of teacher "professionalism". 
I think a teacher is a worker, not a professional. Potentially, a teacher is the direct representative of the learner in the key matters delegated by Smith and Orszulok to administration and government: so-called "cost efficiency" and admissions. One of the most important reasons for giving over control of learning to learners is to free the teacher's hands for the necessary social struggles on behalf of the learners (e.g. the struggle against "merit" testing, for open admissions, class size, etc.). 
Governments, administrators, parents, and even some of the learners would like teachers to replace learners by taking over the control of learning. Anarchists, reacting to this, would like the teacher to just go away. Of course the anarchist is right to say that a teacher is not a substitute for a learner. But Marxists go much farther: for us, a teacher is a potential replacement for adminstrators and governments. 

I think you also cede too much ground to the cognitivists when you accept the existence of an "in-built syllabus". Contrary to what you argue, the existence of the "in-built syllabus" does not at all argue against coursebooks or "external syllabi". If Krashen's inbuilt syllabus exists, or even if Pienemann's orders of acquisition exist, it should be possible to design a syllabus which is one-size-fits-all. But it isn't. 
Krashen finds that irregular verbs "precede" regular ones. Similarly, irregular plurals precede regular ones. This is a banal observation, similar to the observation that people "acquire" low numbers before they acquire high ones. And, like that observation about numbers, it has zero implications for teaching. 
Actually, if we are teaching inductively, than it may be that the teaching syllabus is the OPPOSITE of the learning one. 

Here's what I mean. If you teach: 

dog dogs 
cat ... 

It's easier to be inductive. If you try to teach: 

man men 
mouse .... 

you are basically throwing the learner back into dependence on the teacher (Listen and repeat: mouse, mice!). For this reason, it's probably more inductive to teach: 

man men 
fireman firemen 
policeman policemen 
woman .... 

Rather than teaching: 
(Listen and repeat!) 
mouse mice 
woman women 

Day to day language is highly lexicalized rather than productively grammaticized. You can really see this with the verbs. Irregular verbs are, unfortunately, the most common verbs we use ("be", "do", "eat", "drink", "wake", etc.) The regular verbs are much less common. The high numbers are regular in a way that the low numbers are not. 

This means that the bits of language which are least susceptible to inductive, productive thinking and most susceptible to rote learning are...unfortunately...the ones we have to teach first. 

Or do we? We are teaching English far across the sea, in a classroom where we can make decisions on the basis of teachability and fun rather than practical usefulness! This is where the criticism of "authenticity" becomes a criticism of ESL dominance of EFL (and why I disagree with your contention that ESL is in some way less guilty of ignoring the learner than EFL) and there is a direct linguistic application of the criticism of native-speaker dominance. Why should we teach what native speakers most use in their day to day life, if there are strong day to day reasons to teach other things in our classrooms? 

Frankly, "firewoman" is not a very useful word. But the feeling of accomplishment that a child has when he/she has produced his/her own word and found that it is a correct English word is very very useful indeed! 

DK



	


	Group: dogme
	Message: 756
	From: sthornbury@w...
	Date: Mo Jul 16, 2001 7:45 

	Subject: "Teaching without textbooks"


	Thanks to Jane Arnold for passing on to me this amazing book by 
(Edward) John Wade (published 1992 by CIS Educational in 
Victoria, Australia - Ruth, do you know of this/him???)

It starts: "When I was only a youngster I was recruited in 1963 to 
start up, alone, an Australian government primary school deep in 
the rainforests of New Guinea. After a training course in Rabaul I 
received my teaching certificate, along with a big patrol box stuffed 
with teaching notes, black paint to make a blackboard, and chalk.

On the way out to my first school, three days' walk from Madang, 
we were crossing a ravine on a rope-bridge..." (This is the point, of 
course, where the astute teacher would stop reading and ask the 
class to guess the rest of the story...)

"...when a carrier lost his footing - the patrol box plummetted into 
the river and smashed against the rocks, never to be seen again. 
The day I arrived at the school site, the wet season started, and 
the rivers flooded behind me. There were a hundred children waiting 
for me, and I had nothing whatever to teach them with and no way 
of getting anything in or out for the next four months.

That was when, as a brand new teacher, I started developing 
teaching without textbooks.

I asked the children to show me what they wanted to know about, 
and gradually introduced English through their responses. Before 
long we were covering the whole primary school curriculum ..." (I 
would have said UNcovering it, ST). "We did our math and science 
in the bush by estimating how many kernels we could get from an 
ear of corn. We checked with the villagers where and how far apart 
we should plant them, and how big an area we would need to 
clear... etc etc... When I finally saw a copy of the primary school 
syllabus I was surprised to find that we had covered [sic] just about 
every item listed. So I put the syllabus away and continued as I 
had been doing.... What you read in the following pages embodies 
the essence of thirty wonderful years in the classroom. You will 
find that it not only empowers your learners, it also MAKES THE 
TEACHER'S JOB IN THE CLASSROOM A LOT MORE FUN AND 
MUCH EASIER" (emphasis added).

Wade then expounds what he calls his "generative" teaching 
method (but what I think might more aptly be called "emergent 
teaching" (and which started life in fact as "emergency teaching", 
thanks to the porter's little accident on the footbridge).

A key procedure is the following:

1. Set up a situation where students talk about relevant topics 
that are important to them.
2. Write down what they want to say.
3. Use what is written to teach them about various aspects of the 
language.

Note key words - *important, relevant*. Compare your average 
coursebook. Trivial, irrelevant. In essence Wade's approach is 
simply Community Language Learning, reformulation, Luke's "back-
of-the-envelope" - pure dogme, in fact.

He gives an example:

"It is natural for people to share infomation. A question friends often 
ask each other when they meet is 'What have you been doing 
since I saw you last?' This question is a pillar of generative 
language teaching. The response to the question accelerates 
learnign because it generates topics that are inherently interesting 
due to the fact that it is a real-life happening for someone in the 
group right now..."

Another trigger he uses is "Whose got a story?" As simple as 
that.

Unfortunately (for my tastes, but not Jane's) he wanders into the 
pedagogical twilight zone, citing suggestopaedia, NLP, mutliple 
inteliigences, accelerated learning, etc. But the practical stuff is 
on the whole (as I said) pure dogme. John Wade - another 
candidate for the dogme Hall of Fame, I'd say. Thanks, Jane.



	


	Group: dogme
	Message: 757
	From: Ruth
	Date: Di Jul 17, 2001 11:43 

	Subject: John Wade


	Scott,
no I haven't encountered John Wade, but will put my investigator's hat on.

cheers
Ruth


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 758
	From: kellogg@n...
	Date: Mi Jul 18, 2001 9:42 

	Subject: Re: summertime blues?


	Maybe trying to make a distinction between a focus on teachers 
teaching and a focus on learners learning is a little misguided. 

"How was your weekend?"
"...?"
"Did you go anywhere, or stay home?"
"Home."
"What did you do at home?"

What is happening (with any luck) is not "input" or even "output". 
What is happening is co-construction. It's true that one party is 
doing a disproportionate amount of the building work; it is also true 
that one party is paid and the other is paying. 

But it's still true, notwithstanding, that the edifice falls without 
learner participation. And it is true that even with a single word, 
even a child can "take part" (and thereby take possession if not 
acquisition) of a discourse.

Here's what Donato says (Sociocultural Theory and Second Language 
Learning, OUP 2000, J. Landolf ed, p. 45 )

"Sociocultural theory underscores the importance of conceptualizing 
language learning as a developmental process mediated by semiotic 
resources appropriated from the classroom. These semiotic rsources 
include print matirals, the physical environment, gestrues, and most 
notably, classroom discourse. This theme constrasts sharply with 
cognitive approaches based solely on the acquisition metaphor of 
development which rigidly ascribes language learning to various 
internal mental processes such as the construction of interlanguage 
representations, encoding and decodings between individuals, input 
processing and attentional operations by the learner, or the 
biological unfolding of linguistic universals...."

This does not soothe my colleague, whose pedagogical conscience ticks 
like a taxi meter in the classroom silences, relentlessly indicating 
how much input per minute he owes his students. 

He points out that the average Korean student gets only a handful of 
hours of instruction in his entire school career, followed by no 
input whatsoever. This means that every second has to be crammed with 
comprehensible input. The learner's flounderings are so many traffic 
jams to be gotten through as quickly as possible.

Relax, I tell him. By his own argument, we will never get there. Not 
even the most evangelical wings of the Krashenite movement claim that 
a handful of hours of comprehensible input will create acquisition.

"So how about interaction, then? How many hours of interaction can 
create acquisition?"

"Interactionists are not in the business of creating acquisition. We 
don't believe that language is a "thing" to be acquired."

"So what sort of business are language teachers and learners in? And 
how long will it take?"

"We are in the business of interaction. To create one hour of 
interaction takes exactly one hour."

I admit, though, that sometimes an hour seems to take a lot more than 
an hour! 

"How was your weekend, Jeong-a?"
"Ye?"
"What did you do?"
"Do?"
"Yeah. Did you do anything interesting?"
"????"

When the voice of the child fades away, and the sound of the meter 
gets too loud, I think of these lines from Auden.

But watch them, O, set against our size and timing...
The slightly awkward perfection
The professor's dream is not true
Yet the tyranny so easy

(W.H. Auden, "Schoolchildren")


DK



	


	Group: dogme
	Message: 760
	From: David French
	Date: Do Aug 02, 2001 4:12 

	Subject: reading and dogme


	Hello All,

I've been lurking on this list for a couple of months
now after rejoining it. I'm not sure if anyone is out
there at the moment or if you are all sunning
yourselves.

I've been going the dogme way with speaking for
sometime now and intend to continue in those
directions. Writing I also find straightforward to
think and work through in dogme fashion. 

How about reading?

Excuse me if this has been talked about already.
Things I've been working with are having kind of
partly teacher/student dialogue journals. I've asked
students to keep a separate writing book and write
about absolutely anything they want to in it. Then
I've responded to what they've written depending on
what I'm inspired to say. Some pieces don't evoke any
response in me (the kind of fce or school "should
there be school uniform" type of discussion peice).
Others have me writing more than the author. And some
really fascinating and sometimes personal stuff comes
through. I can see that this way of working could be
done with the students writing the responses rather
than me, and I may try it this year.

Generally speaking I encourage a lot of reading of
what is written by peers in the class (books handed
around the table) or sticking stuff up on boards to be
read by students from various groups.

This is pretty home-grown (does that have dodgy
connotations?), but is it enough? 

Texts from outside? Edited authentic materials?

I'd be interested to hear any ideas.

David French
prawdziwyanglik

__________________________________________________
Do You Yahoo!?
Make international calls for as low as $.04/minute with Yahoo! Messenger
http://phonecard.yahoo.com/


	


	Group: dogme
	Message: 761
	From: sthornbury@w...
	Date: Do Aug 02, 2001 10:22 

	Subject: Re: reading and dogme


	David, nice to hear from you again. Yeah, I think we're in a lull, 
something to do with the flocking behaviour of online discussion 
groups. Or just a summer-induced malaise?

About reading. Yes, there's a lot of mileage to be had from reading 
each other's texts - stories, journals etc - but obviously there is a 
limit to how much interlanguage reading the learners will tolerate. 
(also the possible danger of what someone called "junky input"). 
This is where "real" texts need to be brought in. The first dogme 
vow , of course, suggests that the learners should be taken to 
where the texts are - library, internet room etc. But I think it's 
equally legitimate that learners bring their own texts to the 
classroom - the teacher can set a precedent (Mario Rinvolucri has 
even gone to the extreme of having learners open and read his 
unopened mail!).

In John Wade's book (see my last posting), he describes a 
sequence of lessons with a beginners class (admittedly in an ESL 
context) where he notes:

"By this time learners have usually brought in an official letter of 
one type or another. If this has not yet happened, I take in one of 
my Bankcard or electricty bills, photocopy it, and give everyone a 
copy to examine. This sets the example for everyoen else to do 
likewise, and all manner of documents soon begin appearing during 
the generative session. Whenever students bring a document, we 
deal with it immediately if we can. If we bring several items, the 
group chooses which item they want to know about first, which 
item next, and we treat them one after another." And he adds - 
brilliantly: "Real life does not wait until everyone's language is good 
enough. We learn to cope by using whatever level of language 
exists in the class".

He also adds a note: "For short documents, an alternative is to 
photocopy a single overhead transparency and to ask the class to 
copy it into their books - copying when appropriate is an efficient 
way to assist learning"

Wade is quite keen on copying. Not just because of the ecological 
soundness, but because it gives learners time to engage with 
language at a grassroots level.

Curiously, Stevick makes a similar point regarding CLL 
(Community Language Learning). I've always found the transcribing 
phase a little tedious (as teacher) - I mean where the teacher 
transcribes the taped conversation that the class have jointly 
generated. But Stevick notes:"The slowdown this entails works to 
the advantage of the learners, for it allows them to hear the newly 
accumulated spoken corpus several times, and also lets them 
observe the corresponding written forms at their own pace while the 
knower [i.e. teacher] is busy writing...." That's in Memory Meaning 
and Method, which I'm re-reading and re-discovering. Earl is a 
national living treasure, or should be.

Getting back to reading (and, by extension, listening): even in an 
EFL context, learners have access to lots of English language 
texts that they may need to "authenticate". For many teenagers it 
will be pop songs. Have them bring them in, and then go to work on 
them. Not just for their language, but for the (cultural) values they 
enshrine...



	


	Group: dogme
	Message: 762
	From: Luke Meddings
	Date: Fr Aug 03, 2001 9:36 

	Subject: Re: copying


	For classwork, I try not to use any text too long to be written up on the board and copied. I like the change in pace as people copy. People often make quite revealing spelling mistakes based on how they hear a word they are reading. It's active, even at a fairly basic level. It's getting your hands dirty on the language.



*********** REPLY SEPARATOR ***********

On 8/2/2001 at 11:22 PM sthornbury@w... wrote:

>David, nice to hear from you again. Yeah, I think we're in a lull, 
>something to do with the flocking behaviour of online discussion 
>groups. Or just a summer-induced malaise?
>
>About reading. Yes, there's a lot of mileage to be had from reading 
>each other's texts - stories, journals etc - but obviously there is a 
>limit to how much interlanguage reading the learners will tolerate. 
>(also the possible danger of what someone called "junky input"). 
>This is where "real" texts need to be brought in. The first dogme 
>vow , of course, suggests that the learners should be taken to 
>where the texts are - library, internet room etc. But I think it's 
>equally legitimate that learners bring their own texts to the 
>classroom - the teacher can set a precedent (Mario Rinvolucri has 
>even gone to the extreme of having learners open and read his 
>unopened mail!).
>
>In John Wade's book (see my last posting), he describes a 
>sequence of lessons with a beginners class (admittedly in an ESL 
>context) where he notes:
>
>"By this time learners have usually brought in an official letter of 
>one type or another. If this has not yet happened, I take in one of 
>my Bankcard or electricty bills, photocopy it, and give everyone a 
>copy to examine. This sets the example for everyoen else to do 
>likewise, and all manner of documents soon begin appearing during 
>the generative session. Whenever students bring a document, we 
>deal with it immediately if we can. If we bring several items, the 
>group chooses which item they want to know about first, which 
>item next, and we treat them one after another." And he adds - 
>brilliantly: "Real life does not wait until everyone's language is good 
>enough. We learn to cope by using whatever level of language 
>exists in the class".
>
>He also adds a note: "For short documents, an alternative is to 
>photocopy a single overhead transparency and to ask the class to 
>copy it into their books - copying when appropriate is an efficient 
>way to assist learning"
>
>Wade is quite keen on copying. Not just because of the ecological 
>soundness, but because it gives learners time to engage with 
>language at a grassroots level.
>
>Curiously, Stevick makes a similar point regarding CLL 
>(Community Language Learning). I've always found the transcribing 
>phase a little tedious (as teacher) - I mean where the teacher 
>transcribes the taped conversation that the class have jointly 
>generated. But Stevick notes:"The slowdown this entails works to 
>the advantage of the learners, for it allows them to hear the newly 
>accumulated spoken corpus several times, and also lets them 
>observe the corresponding written forms at their own pace while the 
>knower [i.e. teacher] is busy writing...." That's in Memory Meaning 
>and Method, which I'm re-reading and re-discovering. Earl is a 
>national living treasure, or should be.
>
>Getting back to reading (and, by extension, listening): even in an 
>EFL context, learners have access to lots of English language 
>texts that they may need to "authenticate". For many teenagers it 
>will be pop songs. Have them bring them in, and then go to work on 
>them. Not just for their language, but for the (cultural) values they 
>enshrine...
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 763
	From: NetLearn Solutions
	Date: Fr Aug 03, 2001 10:32 

	Subject: Final call for papers: the ELT online conference


	With apologies for cross-posting

Final call for papers: The ELT online conference
Presentation proposal deadline: 17 August 2001

The ELT online conference (ELToc, http://www.eltoc.com ) to be held online
November 10 & 11, 2001 is still inviting presentation proposals. The title
of the conference is "ELT: Evolution of Learning & Teaching".

The conference itself will be held entirely online, meaning presenters and
delegates will take part from anywhere in the world. Presentations are given
via live audio using the free WindowsMedia system plus pre-prepared visual
materials using programs such as PowerPoint. The conference will include:

* keynote speeches by Professor David Nunan, and Dave Sperling (founder of
Dave's ESL Cafe)
* two panel-discussions
* more than 40 presentations

Over 500 delegates from around the world are expected to attend. All keynote
speeches, presentations and panel-discussions will be archived, allowing for
later viewing.

To give a presentation or to take part in the conference a regular PC with
modem-speed Internet connection is necessary. For general information about
the conference please visit http://www.eltoc.com ; for detailed information
about giving a presentation (including a proposal form) please visit
http://www.eltoc.com/presinfo.shtml . Submission deadline for presentation
proposals is August 17, 2001.

If you have colleagues or friends who might be interested in submitting a
paper as well, we would appreciate it if you could forward this e-mail to
them, or make the content of it known to them in some other way.



	


	Group: dogme
	Message: 764
	From: jane arnold
	Date: So Aug 05, 2001 11:18 

	Subject: Purity or Pragmatics


	PURITY OR PRAGMATICS

Unlike for most, it seems, summer is when it is easiest for me to grab a
few minutes to get involved (no beaches handy) and since I’ve been
missing reading the postings lately, I finally decided to jump in the
dogme waters, rather than just send some of my unstructured reflections
off to Scott now and then.

I’ve been doing dogme (weak form) for some time. I see some postings
have referred to the need to be pure -full chastity? – It would seem
that chastity either is or isn’t, like something is either unplugged or
plugged in, right? Yet, I think that if we want to get the most mileage
out of the metaphor, some flexibility is useful. Writers on autonomy
and facilitation (Heron, Underhill, for example) stress the idea that it
is not either/or, all or nothing. Context sensitivity is important
here. A line from a great Pete Seeger song goes “Just remember The Rule
About Rules, brother/What’s right with one is wrong with another”.
There are so many things to take into consideration in a teaching
situation that I would hestitate to recommend all the dogme chastity
vows to all people at all times. What I certainly have enjoyed these
last months reading the postings here is the spirit of the basically
unplugged classroom and that is what I have tried to communicate in my
methdology classes at the Uni. Seville and other teacher training I do,
where I never fail to pass on THE website.

I was interested in David’s recent comments on reading. Indeed, this
does seem to be the skill most difficult to unplug. When the (weak)
unplugged bug bit me about 1997 and I disconnected one of my university
ELT classes from the coursebook altogether, I did still supply
photocopies (I am working with 90 students per class) of reading
material I was interested in and thought they would connect well with
for the first half of the year, and then, somewhat as Wade suggests, I
had them bring in (in groups) things they would like to work with for
the second half to make up a booklet. OK, this didn’t come from the
room they were in at the moment (here broken rule again) but for
advanced students in such large groups I don’t see other alternatives –
hard to take all 90 to the library. But in a modified unplugged form,
we worked the second half of the year with material that had come from
them, including group essays they wrote about their texts. Their sense
of ownership of the material was very empowering for them.

Three factors conditioned my degree of dogme commitment here – first,
the class size, second, the level – advanced learners can’t be fed only
a diet of electricity bills - and third, class expectations of
university students who have to pass a standard exam for all groups (no
matter what degree of pluggedness) at the end of the year.
Interestingly enough, in their learning journals at the beginning of the
year quite a few protested that they felt deprived without textbooks and
grammar teaching (I did little direct work on grammar, only with
problems that came up repeatedly in their writing) but by the end of the
year they were extremely pleased with how the class had developed and
this group on the traditional final exam - grammar, reading, listening,
dictation, etc.- did slightly better (reported in an article somewhere
in Mario’s e-zine) than both my other group that was plugged into the
textbook and two plugged in groups with other teachers.

In my case, I tried to maintain a balance between rather tricky
contextual constraints and a real desire to clean out the stuff
separating the students from the real live language and from me as one
of the participants in the classroom. Much of the rest of the class
time the second semester was devoted to projects they developed – not
pure again – one was a half hour mystery show video one group wrote and
filmed, plugged in sound track and lighting included - but students
were using language and loving it. Had I aimed for purity, I fear it
would have been a real fiasco. Being pragmatic, it turned out to be the
most interesting and rewarding class I had ever taught and it convinced
me to continue unplugging in ways that work for me.

Only one thing I question in Scott’s last. About Earl (Stevick) being a
national treasure. What nation gets him? I know people all over the
globe whose teaching has been changed by his writing, which so closely
reflects his presence. How about “universal” treasure?



	


	Group: dogme
	Message: 765
	From: kellogg@n...
	Date: So Aug 12, 2001 7:14 

	Subject: Calling Ruth


	Ruth:

On Saturday I play my annual gig at the Korean Association for 
Primary English Education. Although I have learned to show up for 
classes without textbooks and lesson plans, I still can't bring 
myself to give a plenary without any data. So I am presenting that 
stuff from the T-Everybody, T-Somebody study we were talking about a 
year ago.

I'm trying to present it without any statistical tests, just pie 
charts and boxplots. The results are kind of interesting. Firstly, 
English classes (compared to Art, Korean, Music, and Korean History) 
have significantly less of both T-Somebody and closed pairwork. The 
current crunch in Korean education is to make Elementary English 
education more like Middle and High School English (because parents 
want to start getting their kids ready early for the college entrance 
exam). My data suggests we need to make them more like (other) 
elementary school classes.

Secondly, the observers do prefer lessons with more T-Somebody 
interaction and less T-Everybody interaction. They also prefer 
lessons with more closed pairwork, though! Not really dogme....

I'm not sure what to make of the closed pairwork results. On the one 
hand, there's this ethnographic study of Vietnamese classrooms by 
Sullivan that argues against pairwork and for a very Teacher-fronted, 
dogme style. On the other hand, Littlewood's big number crunching 
study (in the latest LTR) suggests that there is greater variation 
within "Asian" learning styles than between Asians and Europeans and 
the myth of Asians preferring teacher-fronted classes is really just 
a myth. Of course, neither study looks at little kids' learning 
styles; that may be what I'm looking at.....

DK

PS: I got MUCH higher levels of reliability this time. Still, seven 
out of 35 groups had alpha of less than .7.



	


	Group: dogme
	Message: 766
	From: adrian.tennant
	Date: So Aug 12, 2001 11:20 

	Subject: Teacher fronted?


	Dear Dave,

Why is Dogme Teacher-fronted? you said:-

On the one hand, there's this ethnographic study of Vietnamese
classrooms by Sullivan that argues against pairwork and for a very
Teacher-fronted, dogme style. 

In my experience the teacher becmes even more of a facilitator taking
student input and turning it round to get students to explore further.

Dr Evil (still around!)



	


	Group: dogme
	Message: 767
	From: kellogg@n...
	Date: Di Aug 14, 2001 4:19 

	Subject: Re: Teacher fronted?


	Dr Evil (still around!):

I don't think dogme has to be (teacher fronted), but I think it 
actually is, for pragmatic reasons as well as purist ones. 

Look at the pictures on the website. Look at the descriptions of 
lessons. Finally, the (admittedly mythical) hardcore bugbear (which 
nobody really champions) insists on no materials, and without 
materials it's not easy to keep my kids working in pairs, on task, 
and in tongue. 

At both the pragmatic "is" end and the pure "ought" end, there is a 
tendency for dogme to centre on teacher talk. That's sort of what 
dnewson's contribution was getting at. But I am also with Jane, and 
against purity of any kind. Purity is merely another form of 
ignorance, and thus, like cops to Ned Kelly, our natural enemy.

DK



	


	Group: dogme
	Message: 768
	From: Diarmuid Fogarty
	Date: Di Aug 14, 2001 7:42 

	Subject: Teacher centred?


	I'm new to the discussion group and as a father of a ten month old baby, I don't have the time or the money to go and browse all of the postings to the group on the internet. so forgive me if I repeat stuff that has already be mentioned.

I'm writing to question DK's claim that dogme is teacher-fronted. Let's forget the 'pure' form. If it doesn't exist and nobody champions it, it's hardly relevant. Looking at dogme as it's practised may need a new set of parameters- I imagine that the 'founders' of dogme would, like Freire and other radical educators, argue that 'the method' requires a new view of teachers. Teachers should be viewed as participants, as people, as guiding experts. 

As such, rather than being teacher centred, dogme is people centred. That one person is more prominent than the others mirrors how life is. To get hung up on that person's professional status is to deny the basis of dogme, that we are all individuals and that we all have something valid to share. Furthermore, to see dogme as 'teacher fronted' because the teacher has an active role is to deny the validity of the passive role. For a conversation to work effectively, people must listen as well as speak. If either role is ignored, conversation falls apart. Thus, both roles are essential and equally valid. The student who sits down, listens to the teacher and reflects upon and reacts to what she has said is fronting the process as much as anybody else.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 769
	From: Luke Meddings
	Date: Di Aug 14, 2001 10:13 

	Subject: Re: Teacher centred?


	Well-put. 

Freire's own take on dialogic teaching is quite revealing in that it acknowledges and indeed emphasises the responsibility of the teacher as someone with special knowledge - while being the participant you describe in a process of re-knowing the subject matter, which he also accepts does not actually change in itself. There is a body of knowledge (it may be a syllabus, it may be 'the subject' itself, in which case on must assume there are no absolutely fixed parameters) and the difference is in seeing this not as something to be delivered or even 'cordially' conveyed by the teacher, but as something explored by teacher and students together, both of whom learn more about it in the process. He also makes the entirely practical point that teaching the same thing in the same way year after year would be dull, a point born out in our experience of school where the least engaging teachers were obviously repeating last year's syllabus, pausing only to be distracted or momentarily delighted by slow or quick uptake, and resorting in moments of great ennui to that marvellous damning of both the future and the past, 'you're worse than last year's lot.' 

With regard to use of materials, I do teach without using published materials. This makes sense in my context (London), where English-language material is readily available and students can be made to feel that by sourcing it they are shaping their own learning. 

I don't actually think that dogme teaching is especially teacher-fronted or teacher-centred, but that the teacher is mediating a more complex relationship between themself, the learners and the knowledge/skills than the one currently enshrined in the not terribly ambitious orthodoxy of world ELT plc. Imagine if they let previously untrained civil engineers from ye English-speaking countries go building bridges round the world on the basis of a four-week course ... 

Luke


*********** REPLY SEPARATOR ***********

On 8/14/2001 at 8:42 AM Diarmuid Fogarty wrote:

>I'm new to the discussion group and as a father of a ten month old baby,
>I don't have the time or the money to go and browse all of the postings to
>the group on the internet. so forgive me if I repeat stuff that has
>already be mentioned.
>
>I'm writing to question DK's claim that dogme is teacher-fronted. Let's
>forget the 'pure' form. If it doesn't exist and nobody champions it, it's
>hardly relevant. Looking at dogme as it's practised may need a new set of
>parameters- I imagine that the 'founders' of dogme would, like Freire and
>other radical educators, argue that 'the method' requires a new view of
>teachers. Teachers should be viewed as participants, as people, as guiding
>experts. 
>
>As such, rather than being teacher centred, dogme is people centred. That
>one person is more prominent than the others mirrors how life is. To get
>hung up on that person's professional status is to deny the basis of
>dogme, that we are all individuals and that we all have something valid to
>share. Furthermore, to see dogme as 'teacher fronted' because the teacher
>has an active role is to deny the validity of the passive role. For a
>conversation to work effectively, people must listen as well as speak. If
>either role is ignored, conversation falls apart. Thus, both roles are
>essential and equally valid. The student who sits down, listens to the
>teacher and reflects upon and reacts to what she has said is fronting the
>process as much as anybody else.
>
>
>
>
>[Non-text portions of this message have been removed]
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 770
	From: adrian.tennant
	Date: Di Aug 14, 2001 9:40 

	Subject: Re: Teacher centred?


	Yes!

I'd also like to say that to my mind the whole idea behind Dogme is that
it focusses on the students and therefore needs to be student-fronted!
The teacher is merely the catalyst, the pigeon (eg carrier of the
message) and a kind of mirror reflecting ideas back to the students.

I also need to pick DK up on the 'materials free'. Dogme, to my mind
(and I've had discussions on this site previously regarding this topic),
is about fully exploiting materials (whether they be published materials
or materials from our minds) and using them to drive the learning not
dictate it!

Finaly, I worry about the use of jargon such as teacher talk! It seems
people are still worrying about how much the teacher says rather than
what! I prefer the term Quality talk (I belive coined by Adrian
Underhill?) where what you say is more important than measuring the
quantity.

Dr Evil (yet again!)


Luke Meddings wrote:
> 
> Well-put.
> 
> Freire's own take on dialogic teaching is quite revealing in that it acknowledges and indeed emphasises the responsibility of the teacher as someone with special knowledge - while being the participant you describe in a process of re-knowing the subject matter, which he also accepts does not actually change in itself. There is a body of knowledge (it may be a syllabus, it may be 'the subject' itself, in which case on must assume there are no absolutely fixed parameters) and the difference is in seeing this not as something to be delivered or even 'cordially' conveyed by the teacher, but as something explored by teacher and students together, both of whom learn more about it in the process. He also makes the entirely practical point that teaching the same thing in the same way year after year would be dull, a point born out in our experience of school where the least engaging teachers were obviously repeating last year's syllabus, pausing only to be distracted or momentarily
> delighted by slow or quick uptake, and resorting in moments of great ennui to that marvellous damning of both the future and the past, 'you're worse than last year's lot.'
> 
> With regard to use of materials, I do teach without using published materials. This makes sense in my context (London), where English-language material is readily available and students can be made to feel that by sourcing it they are shaping their own learning.
> 
> I don't actually think that dogme teaching is especially teacher-fronted or teacher-centred, but that the teacher is mediating a more complex relationship between themself, the learners and the knowledge/skills than the one currently enshrined in the not terribly ambitious orthodoxy of world ELT plc. Imagine if they let previously untrained civil engineers from ye English-speaking countries go building bridges round the world on the basis of a four-week course ...
> 
> Luke
> 
> *********** REPLY SEPARATOR ***********
> 
> On 8/14/2001 at 8:42 AM Diarmuid Fogarty wrote:
> 
> >I'm new to the discussion group and as a father of a ten month old baby,
> >I don't have the time or the money to go and browse all of the postings to
> >the group on the internet. so forgive me if I repeat stuff that has
> >already be mentioned.
> >
> >I'm writing to question DK's claim that dogme is teacher-fronted. Let's
> >forget the 'pure' form. If it doesn't exist and nobody champions it, it's
> >hardly relevant. Looking at dogme as it's practised may need a new set of
> >parameters- I imagine that the 'founders' of dogme would, like Freire and
> >other radical educators, argue that 'the method' requires a new view of
> >teachers. Teachers should be viewed as participants, as people, as guiding
> >experts.
> >
> >As such, rather than being teacher centred, dogme is people centred. That
> >one person is more prominent than the others mirrors how life is. To get
> >hung up on that person's professional status is to deny the basis of
> >dogme, that we are all individuals and that we all have something valid to
> >share. Furthermore, to see dogme as 'teacher fronted' because the teacher
> >has an active role is to deny the validity of the passive role. For a
> >conversation to work effectively, people must listen as well as speak. If
> >either role is ignored, conversation falls apart. Thus, both roles are
> >essential and equally valid. The student who sits down, listens to the
> >teacher and reflects upon and reacts to what she has said is fronting the
> >process as much as anybody else.
> >
> >
> >
> >
> >[Non-text portions of this message have been removed]
> >
> >
> >To Post a message, send it to: dogme@eGroups.com
> >To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> >Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 771
	From: sthornbury@w...
	Date: Di Aug 14, 2001 9:56 

	Subject: Re: Teacher centred?


	This brings to mind a spat in the ELT Journal a few years ago 
between - I think Robert O'Neil and maybe even our own Jeremy H 
(correct me if I'm wrong Jeremy) - about whether communicative 
language teachign was, ought to be, could be, learner- centred as 
opposed to teacher-fronted. It was (temporarily?) resolved by 
someone - can't rmemeber who - suggesting that good teaching 
should be learnING-centred - whether fronted by teachers or 
learners - or neither or both. I like to think that a dogme approach 
is just that - learnING centred. 

But I also take issue with DK's contention that it is necessarily 
teacher-fronted. Take CLL (community language leanring): nothing 
remotely teacher- fronted nor teacher-centred about CLL. Yet it is 
pure distilled proof 100% dogme. Likewise Sylvia Ashton-Warner's 
"organic" approach to teaching lietracy - the words and texts were 
generated - initially at least - by the children (real kids). HER role 
was simply to manage the learning environment so as to provide 
the optimal conditions for the emergence of these texts. Is that 
teacher-frotnedness? If so, then the term is devoid of meaning and 
should be scrapped. It's like saying a restaurant is waiter-fronted 
simply because the waiters happen to deliver the pasta.



	


	Group: dogme
	Message: 772
	From: kellogg@n...
	Date: Mi Aug 15, 2001 2:22 

	Subject: Front and Centre


	Well, that certainly took the lull out of the list!

Unfortunately, I think I really agree with a lot of the disagreement. 
Remember I explicitly denied that dogme has to be teacher-fronted. 
And I certainly did NOT say that it was teacher-centred.

What I was referring to in my initial mail was a particular variant 
of dogme. It's the one you can see in the photographs in Sullivan's 
article "Playfulness as Mediation in Vietnamese Classrooms" (in the 
Lantolf volume "Sociocultural Theory and Language Learning", on 
Scott's website in various old fashioned pictures, and in Holliday's 
article "Six Lessons". It also happens to be the kind of Asian dogme 
I practice myself.

I would call it teacher-fronted, because the teacher is in front for 
most of the lesson (though Sullivan's pictures he's really in front 
and off to the side, so it could also be called teacher-sided). I 
would NOT call it teacher-centred because I don't think that's 
observeable from visual data and, in fact, as Scott, Evil, and 
Diarmuid point out, quite the opposite may emerge, even just looking 
at the transcript. (See Sullivan's article and "Six Lessons", which I 
think is somewhere in LTR No. 2 1998, though I'm not completely sure.)

But it has to emerge. Remember that I'm doing a classroom observation 
survey, with 190 more or less untrained observers in 35 different 
classrooms. I'm trying to get them to start with what they see, just 
the way a good elementary school teacher does:

Hello, everybody!
Hi, teacher.
You look tired today. What time did you go to bed, Seok-hyeon?
OR
What are you eating, Pil-youn? Is that your breakfast?
OR EVEN
Look at the weather today! Isn't it a GREAT day to...stay inside and 
have a dictation!

One way we might start looking for the distinction between teacher 
frontedness (which is an observeable and even quantifiable fact in 
classrooms around here) and teacher-centredness is by comparing the 
number of times the teacher talks to the students as an 
undifferentiated lump (T-Everybody) and the number of times that 
teachers develop discourse with individuals, who may give inimitable 
responses and even seize topic control (T-Somebody). 

I was really interested in the role of pairwork in all this. If 
learners just use pairs to practice the dialogue, word for word as 
heard, it is less "teacher-fronted" than if the teacher is talking to 
them from the front, but it is probably less learner-centred and 
certainly less learning centred. On the other hand, if the teacher is 
talking to them as a homogenous repeating machine, pairwork 
reproduction of the dialogue is probably MORE learner centred (at 
least they can control the speed!).

In this study, I was trying to use "teacher fronted" in a 
descriptive, classroom ob sense and not at all in the derogatory 
teacher-training way ("teacher entred"). The tradition is not the 
Wesern teacher training tradition in which Teacher-Frontedness is in 
any way reprehensible; it's an Eastern tradition which accepts the 
presence of the teacher at the front of classroom as natural and 
necessary.

But wait a minute. Actually, the revalorizing of derogatory epithets 
is a respected pastime on this list: "dogma", "poor pedagogy", "chalk 
and talk" and "copying" just to name a few. Perhaps we SHOULD 
revalorize "teacher frontedness" (not "teacher-centredness")? 

Brecht says:

"Our theatre is already unrealistic in that it discards observation. 
Our actors look into themselves instead of at the world around them. 
They treat the happenings between human beings on which all depends 
as simply vehicles for the display of temperament...a stimulus for 
their personal vision. The sooner we put a stop to this, the better."

Mutatis mutandis, this is a critique of the cognitivist view of 
classroom. We treat classroom discourse as a vehicle for the display 
of inner language, when in fact it's "the happenings between human 
beings on which all depends". 

But I think it can also be construed as a criticism of those who 
would reduce dogme teaching to a matter of teacher intent or personal 
vision. It's what you do with that vision that matters, and that 
frequently involves standing in front and talking.

(Actually, Brecht is defending--copying!)


DK

PS: The distinction between "learner-centred" and "learning centred" 
is from Prabhu 1987. The Bangalore Project, of course, is an 
extremely Teacher-Fronted way of teaching; Prabhu explicitly argues 
against pairwork and groupwork. But teacher-centred?



	


	Group: dogme
	Message: 773
	From: Diarmuid Fogarty
	Date: Mi Aug 15, 2001 6:07 

	Subject: Re: Teacher centred?


	Dr Evil - interesting anagram or thrilling confession? You've got me
intrigued!

Your idea of dogme as student centred is interesting although I don't share
it. For me, the dogme state of mind is human centred. It recognises that we
all have experiences and that we all have something that we can teach each
other and
something that we can learnfrom each other. Surely dogme is all about
getting your head
around that (no easy feat, I'm still at the beginning stage)? As such, in a
dogme classroom we can kiss goodbye to the student/teacher distinction and
consequently it becomes impossible to define dogme as being either teacher
fronted or student centred.

To quote Freire (although he cannot be held up as a particularly dogmean
person)

'In a humanising pedagogy the method ceases to be an instrument by which the
teachers...can manipulate the students, ... because it expresses the
consciousness of the students themselves...Teachers and students..., co
intent on reality, are both Subjects, not only in the task of unveiling that
reality, and thereby coming to know it critically, but in the task of
recreating that knowledge.'

Rather than being a carrier pigeon, the teacher-student, like the
student-teachers (Freire again!), is a clucking hen. We don't carry the
message, we continously scour the ground in front of us, looking for the
message!

----- Original Message -----
From: "adrian.tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, August 14, 2001 10:40 PM
Subject: Re: [dogme] Teacher centred?


> Yes!
>
> I'd also like to say that to my mind the whole idea behind Dogme is that
> it focusses on the students and therefore needs to be student-fronted!
> The teacher is merely the catalyst, the pigeon (eg carrier of the
> message) and a kind of mirror reflecting ideas back to the students.
>
> I also need to pick DK up on the 'materials free'. Dogme, to my mind
> (and I've had discussions on this site previously regarding this topic),
> is about fully exploiting materials (whether they be published materials
> or materials from our minds) and using them to drive the learning not
> dictate it!
>
> Finaly, I worry about the use of jargon such as teacher talk! It seems
> people are still worrying about how much the teacher says rather than
> what! I prefer the term Quality talk (I belive coined by Adrian
> Underhill?) where what you say is more important than measuring the
> quantity.
>
> Dr Evil (yet again!)
>
>
> Luke Meddings wrote:
> >
> > Well-put.
> >
> > Freire's own take on dialogic teaching is quite revealing in that it
acknowledges and indeed emphasises the responsibility of the teacher as
someone with special knowledge - while being the participant you describe in
a process of re-knowing the subject matter, which he also accepts does not
actually change in itself. There is a body of knowledge (it may be a
syllabus, it may be 'the subject' itself, in which case on must assume there
are no absolutely fixed parameters) and the difference is in seeing this not
as something to be delivered or even 'cordially' conveyed by the teacher,
but as something explored by teacher and students together, both of whom
learn more about it in the process. He also makes the entirely practical
point that teaching the same thing in the same way year after year would be
dull, a point born out in our experience of school where the least engaging
teachers were obviously repeating last year's syllabus, pausing only to be
distracted or momentarily
> > delighted by slow or quick uptake, and resorting in moments of great
ennui to that marvellous damning of both the future and the past, 'you're
worse than last year's lot.'
> >
> > With regard to use of materials, I do teach without using published
materials. This makes sense in my context (London), where English-language
material is readily available and students can be made to feel that by
sourcing it they are shaping their own learning.
> >
> > I don't actually think that dogme teaching is especially teacher-fronted
or teacher-centred, but that the teacher is mediating a more complex
relationship between themself, the learners and the knowledge/skills than
the one currently enshrined in the not terribly ambitious orthodoxy of world
ELT plc. Imagine if they let previously untrained civil engineers from ye
English-speaking countries go building bridges round the world on the basis
of a four-week course ...
> >
> > Luke
> >
> > *********** REPLY SEPARATOR ***********
> >
> > On 8/14/2001 at 8:42 AM Diarmuid Fogarty wrote:
> >
> > >I'm new to the discussion group and as a father of a ten month old
baby,
> > >I don't have the time or the money to go and browse all of the postings
to
> > >the group on the internet. so forgive me if I repeat stuff that has
> > >already be mentioned.
> > >
> > >I'm writing to question DK's claim that dogme is teacher-fronted. Let's
> > >forget the 'pure' form. If it doesn't exist and nobody champions it,
it's
> > >hardly relevant. Looking at dogme as it's practised may need a new set
of
> > >parameters- I imagine that the 'founders' of dogme would, like Freire
and
> > >other radical educators, argue that 'the method' requires a new view of
> > >teachers. Teachers should be viewed as participants, as people, as
guiding
> > >experts.
> > >
> > >As such, rather than being teacher centred, dogme is people centred.
That
> > >one person is more prominent than the others mirrors how life is. To
get
> > >hung up on that person's professional status is to deny the basis of
> > >dogme, that we are all individuals and that we all have something valid
to
> > >share. Furthermore, to see dogme as 'teacher fronted' because the
teacher
> > >has an active role is to deny the validity of the passive role. For a
> > >conversation to work effectively, people must listen as well as speak.
If
> > >either role is ignored, conversation falls apart. Thus, both roles are
> > >essential and equally valid. The student who sits down, listens to the
> > >teacher and reflects upon and reacts to what she has said is fronting
the
> > >process as much as anybody else.
> > >
> > >
> > >
> > >
> > >[Non-text portions of this message have been removed]
> > >
> > >
> > >To Post a message, send it to: dogme@eGroups.com
> > >To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> > >
> > >Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 774
	From: sthornbury@w...
	Date: Mi Aug 15, 2001 8:30 

	Subject: Re: Front and Centre


	How about dogme-style learning as being "teacher-scaffolded" 
(rather than -fronted, -centred, etc)? Or even just "other-
scaffolded"?



	


	Group: dogme
	Message: 775
	From: Diarmuid Fogarty
	Date: Mi Aug 15, 2001 9:36 

	Subject: Re: Front and Centre


	Does it really matter? What is there to be gained by identifying it as one
thing or another? This is a genuine question as opposed to a rhetorical
putdown! Surely one of the more attractive features of a dogme way of
thinking is its rejection of traditionalist ways of thinking and its
fluidity.

If I am not wrong, dogme is all about using what we have all around us - I
originally typed 'in front of us' ;) - to get people communicating. It's all
about breaking away from artificiality and getting back in touch with
reality. Is it important to decide whether or not the teacher is at the
front, at the side, behind or wherever? Does it really matter how much time
any given individual is speaking? Is not the key issue, as the Dastardly
Doctor reminded us, about 'Quality Talk'? Is it not true that if we define
dogme too carefully it will become dogma?

It strikes me that dogme will at times be teacher scaffolded, teacher
centred, teacher fronted and so on. At the same time, it strikes me that it
will also be learner scaffolded, learner centred and learner fronted. And
that's before we start playing with semantics! As Scott wrote earlier, the
important thing is that classes are learning centred.

I will just take this opportunity to apologise to DK for misunderstanding
his post. In mitigation I can only say that the misunderstanding has opened
up a lively and interesting thread to which he, in turn, has added with his
reference to 'those who would reduce dogme teaching to a matter of teacher
intent or personal vision. It's what you do with that vision that matters,
and that frequently involves standing in front and talking.' This appears to
me to be a reference to the old dichotomy between theory and practice. I am
just about to return to the classroom after a year away and I would be very
interested to hear what people have to say about the chasms (or otherwise)
between dogme debating and dogme practice.


----- Original Message -----
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, August 15, 2001 9:30 AM
Subject: Re: [dogme] Front and Centre


> How about dogme-style learning as being "teacher-scaffolded"
> (rather than -fronted, -centred, etc)? Or even just "other-
> scaffolded"?
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 776
	From: Jeremy Harmer
	Date: Mi Aug 15, 2001 3:04 

	Subject: Bridge build


	Hallo everyone from a sweltering loft on a real (if rare) British summer
day.

Scott, you're right about the 'spat' between me and Robert, though it's a
kind reverse-Dogme thing. Robert wanted to suggest that learner-centred
teaching was a form of teacher neglect (and he used a (made-up?) example of
an appalling piece of non-mediated or even well-organised student groupwork
with a totally non-interventionist teacher leaving the poor buggers to sink
or swim. This caricature allowed him to diss communicative
methodology/activities (rather than just revealing the paucity of that
particular piece of teaching). My reply was that it's not what you do, so
much, as the way you do it, and that just as communicative activities are
really useful, there's a time for teacher-fronting too, times for all kinds
of activities and student/teacher roles.

Which is what much of this discussion on this list says, isn't it? Learn
-ING centred means that sometimes we scaffold, sometimes we produce
materials, sometimes we talk to them, sometimes with them, and sometimes we
just listen. And the more we do it (if we are aware) the better we get at
it.

Jeremy

(And, oh, I wish you wouldn't metaphorise, Luke, 'cos I can never resist. I
mean imagine civil engineers building bridges around the world without any
manuals to hand, any textbooks, any materials.....)



	


	Group: dogme
	Message: 777
	From: sthornbury@w...
	Date: Mi Aug 15, 2001 5:52 

	Subject: Re: Bridge build


	Yes, Jeremy, but the dogme engineer would use only LOCAL 
materials to build his bridge - and of course the bridge would be 
scaffolded ;)
Scott



	


	Group: dogme
	Message: 778
	From: Luke Meddings
	Date: Mi Aug 15, 2001 6:21 

	Subject: Re: Bridge build


	My fear is that the 4-week C(ivil)E(ngineers)LTA graduate bridge would be elicited at great length from the construction workers, and then collapse because it wasn't really connected to anything else. 

Luke

*********** REPLY SEPARATOR ***********

On 8/15/2001 at 6:52 PM sthornbury@w... wrote:

>Yes, Jeremy, but the dogme engineer would use only LOCAL 
>materials to build his bridge - and of course the bridge would be 
>scaffolded ;)
>Scott



	


	Group: dogme
	Message: 779
	From: kellogg@n...
	Date: Fr Aug 17, 2001 4:12 

	Subject: Re: Front and Centre


	Diarmuid:

No apologies; just negotiation of meaning as usual! First of all, 
we're a list and very used to the natural rough and tumble created by 
people coming at dogme from very different corners of the world. 
Secondly, as you pointed out, such rough and tumble is creative: it 
reminds me of that grand old teacher training tradition I hardly ever 
think about these days.

A propos, I'm still worrying about pairwork, and Jeremy's missive 
about O'Neill's bugbear doesn't really soothe. Luke, DF and others 
have argued that pairs don't need to be "monitored" at all. I too 
feel that this "monitoring" is an exercise in superficiality and 
triviality. For a pocketful of mumbles, we squander the longitudinal 
developments which explain how people really learn to take part in a 
discourse. But an unmonitored pair is very like O'Neill's "sink or 
swim" bugbear. (Especially when we are talking about elementary 
school kids!)

Or is it? The latest Language Testing includes a wonderful article by 
Merrill Swain on "Language Related Episodes" in pairwork. Using a 
transcript, and the social-constructivist idea that learning is 
something that takes place between minds and not within them, she 
actually captures the moment of learning. It's an amazing article; 
you almost feel like you are witnessing the moment of conception. 
And, like the moment of conception, it takes place in unmonitored 
pairs.

DK



	


	Group: dogme
	Message: 780
	From: dnewson@u...
	Date: Mo Aug 20, 2001 5:30 

	Subject: Re: Teacher centred?


	Sometimes I get lost trying to follow the relevance of these 
discussions, pinch myself and ask - "This list is about how best to 
enable learners to learn English, isn't it?" Whatever happens in the 
classroom, on whatever level, and wherever the teacher is 
positioned, surely the 64,000 dollar question at the end is: how 
many learners in the class, over a certain period of time, have been 
motivated to learn or go on learning English and how many of them 
have made some tangible progress whether it be in attitude and 
motivation or new language somehow acquired.

Dennis
Dennis (Newson)
Fachbereich 7
University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 781
	From: kellogg@n...
	Date: Mo Aug 20, 2001 10:29 

	Subject: The usefulness of imperfection


	I have a funny story to tell about my presentation.

At the very end, I was supposed to present some "solutions" to 
unsolveable problems created by the unwillingness of our government 
to reduce class size. Along the lines of "while we are waiting for 
the birth rate to fall...."

One of these insoluble problems is getting elementary kids to work in 
pairs. The usual solution of open pairwork makes them clam up, and 
the closed pairs leads to merry (Korean) chaos. 

So I wanted to run through this rather lockstep chant from our 
elementary book and turn it into a kind of endless verbal volleyball 
game, in which you had speakers self select from opposite sides of 
the room, and then "pingpong", that is, closed pairwork. (The person 
who ends the conversation drops the ball and loses the point.)

Giving the directions in Korean, as they are given in the book, I got 
things hopelessly muddled. The crowd fell back on some of the other 
things I'd tried and criticized in the session, started out with a 
kind of "rap" chant, turned the chant into a well-known Korean 
children's song about butterflies, and eventually broke down into 
singspiel, half of them talking and half of them half-talking half-
singing. This then really did turn, without any comprehensible 
instructions on my part beyond the lockstep instructions in the book, 
into a rather ragged game of verbal volleyball, with speakers self-
selecting. 

Now, the pre-condition for this dynamic (which was exactly what I was 
hoping for) was not necessarily confusion. That was serindipitous. 
But it was--necessarily-- imperfection and instability: singing that 
isn't quite singing, chants that are ragged and allow different 
responses to be sifted out, and a certain level of jolly chaos caused 
by irrepressible individual variation. There is a certain social-
constructivist usefulness to imperfection; it's unstable, and it 
automatically gets people jumping in to help.

I then came back and talked to a colleague of mine, who is producing 
material for both Oxford and Pearson. She argued that Pearson's 
policy of choosing "ordinary people" rather than voice actors is 
wrong, because it creates ragged models that teachers don't like to 
use. Oxford likes everything polished and finished.

Yes, publishers are like that; they produce manufactured products, 
and they like their products to look polished and finished so that 
people will pay high prices for them. But since it's all finished, 
what do the children do?

Auden again: "See them in their slightly awkward perfection
The publisher's dream is not true..."

DK

Dennis:

Maybe (it's about learning better), but maybe not. Allwright says 
that we really need to stop thinking about "how to teach better" or 
even "how to learn better" (the very way of posing the question 
suggest that learning is in some way perfectible). He suggests 
something more modest, like "how to stay interested in what you are 
doing". Or is it more modest? Is realism a form of modesty? Or is it 
just properly situated ambition?

D



	


	Group: dogme
	Message: 782
	From: David French
	Date: Mo Aug 20, 2001 3:15 

	Subject: Re: Teacher centred?


	Well said Dennis. 

I hope that on this list there will always be people
dragging the discussion back to the classroom, with
real classes and real learners (people) in mind. Dan
Humm often did that in the early days of the list. 

On the subject of 'teacher-centredness' etc. I wanted
to throw in two comments.

1. One is that since I've given over more time in
class to unstructured dogme-esque whole class chat,
which is facilitated my me and necessarily involves
most of the people listening rather than speaking,
I've been at pains to check with the groups every now
and again that they want to continue with that sort of
exercise. They are, of course, the punters and I want
people in the class to be doing what they find useful
(or enjoyable). Once I have their permission then I go
ahead and act as the leader of the discussion. 

And by the way, what I've found over the last couple
of years is that (in Poland with age groups 15 to 20s
and 30s) the learners really seem to like paired free
speaking and unstructured group discussions.

But I'd like to stress again that the learners have
given me the green light to facilitate open-ended
discussion. It's wrong to foist any kind of
activities, lessons or classroom arrangements on
people.

2. I've been having one of the learners act as
facilitator in various of my recent groups. Then I'm
not even the 'guide at the side' I become, like the
others, a participant in the discussion. For a certain
period of time I suspend my organisational teacherly
role, which of course, is reassumed if something needs
fixing or things are going astray. 

David F

__________________________________________________
Do You Yahoo!?
Make international calls for as low as $.04/minute with Yahoo! Messenger
http://phonecard.yahoo.com/


	


	Group: dogme
	Message: 783
	From: Diarmuid Fogarty
	Date: Di Aug 21, 2001 5:32 

	Subject: Re: Teacher centred?


	As far as I am aware, this list is about a developing pedagogy, not solely
about how best to enable learners to learn English. Discussions about the
role of the teacher, the relationship of the teacher, events in the
classroom and so on strike me as being abundantly relevant to the list and
therefore should be welcomed.

----- Original Message -----
From: <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Monday, August 20, 2001 6:30 AM
Subject: Re: [dogme] Teacher centred?


> Sometimes I get lost trying to follow the relevance of these
> discussions, pinch myself and ask - "This list is about how best to
> enable learners to learn English, isn't it?" Whatever happens in the
> classroom, on whatever level, and wherever the teacher is
> positioned, surely the 64,000 dollar question at the end is: how
> many learners in the class, over a certain period of time, have been
> motivated to learn or go on learning English and how many of them
> have made some tangible progress whether it be in attitude and
> motivation or new language somehow acquired.
>
> Dennis
> Dennis (Newson)
> Fachbereich 7
> University of Osnabrueck
> GERMANY
> www.dennisnewson.de
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 784
	From: Luke Meddings
	Date: Di Aug 21, 2001 11:47 

	Subject: wide-ranging rant


	Worth checking the latest IATEFL Issues for a good example of how a false premise can be used to bolster a false argument. 'Computers vs. teachers or Computers plus Teachers' suggests that the mechanics of PPP, which from this account one would never imagine had been the subject of sustained challenge for over a decade, can and should be replaced by computer-aided learning programmes. 
The alternative of the teaching/learning itself becoming less mechanical is side-stepped or, I think, ignored (as in unawared). So computing is seen as a faster-delivery solution to a time/efficiency equation which is simply unproven. 
Needless to say, the article also states that the incorporation of CALL etc into schooling systems is 'inevitable,' which may be the case in richer countries, but which is anything but the case in poorer countries. 
I've never accepted the notion that dogme teaching is a case of pampered teachers rejecting what has made their classrooms great. It bothers me to think of teachers anywhere imagining that they cannot teach without the technology available to others (look at UK kids' spelling, worse than God knows when despite our children being, scandalously, but no doubt to the satisfaction of educational statisticians, introduced to computers in nursery school). Neither does the fact that people aspire to having cable television validate the programming.
The classroom in the article, freed from long-winded teacher-based grammar and vocabulary delivery, becomes, rather like a drawing room on a spaceship, a 'human-communication based environment,' and the article concludes with the startling concession that 'language communication skill implies (and demands!) human interaction.' Well if this is implication, hunger is mere whim. 
Lukee



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 785
	From: sthornbury@w...
	Date: Di Aug 21, 2001 12:42 

	Subject: Re: wide-ranging rant


	The IATEFL Issues article Luke refers to is a thinly disguised 
justification for the "multimedia" schools' approach (Wall St, 
Opening, and their scions), which are to language teaching what 
MacDonald's is to eating. That is to say, regulated delivery of a pre-
packaged product, for rapid consumption in an environment where the 
focus is less on food (or language) than on being modern and having 
fun. ("Enjoying oneself to death" as Neil Postman puts it).

Separating the two activities of delivery and consumption is very 
convenient when you're running a tight ship (or restaurant, or 
language school), but is based on a discredited view of learning as 
being simply input - output, as opposed to it being socially 
constructed, a process in which delivery and consumption are fused, 
an emergent process, in fact.



	


	Group: dogme
	Message: 786
	From: sthornbury@w...
	Date: Do Aug 23, 2001 3:06 

	Subject: Re: reading and dogme


	Just to pick up on a thread that david F initiated last month, re 
reaing and dogme, there's a nice piece in the online Journal of the 
Imagination in Language Teaching and Learning 
(http://www.njcu.edu/CILL/vol5/kulchytska.html) by a teacher in the 
Ukraine who organised an advanced class into writing 
their "Alternative Textbook", choosing their own themes and 
texts. "All the creative work would be theirs, and I would just be 
the administrator. Something amazing happened when I said, "Don't 
pick topics for teachers--you are going to write this textbook for 
yourselves and for the next few generations of students." My inert 
students started naming issues I had never suspected they were 
interested in". 

Commenting on the experience, one of the students said:
"Working on the Alternative Textbook gives us the opportunity to 
choose themes which are more important and useful than those in the 
textbook. Besides, it makes us read a lot of authentic texts." -
(Natasha Liubushkina) 

I suspect that not only the quantity, but the quality, of the reading 
improved to -i.e. they were reading more critically, and with a 
greater degree of investment...



	


	Group: dogme
	Message: 787
	From: adrian.tennant
	Date: Do Aug 23, 2001 7:17 

	Subject: Re: Re: wide-ranging rant


	Dear all,

Just got back from a 2 day break in deepest darkest Wales - no
computers, half the TV channels don't work (and the ones that do are a
linguistic challenge!) to read the postings.

A little worried that attacking technology for the sake of attacking
technology is a little dangerous. Although I agree with most of what was
said by Luke and Scott, I do think that there is a place for technology
in learning. The danger is that people use technology for technologies
sake rather than to do things that can't be done by orther means.

Let's be careful not to become mindless Ludites.

Dr Evil !!!


sthornbury@w... wrote:
> 
> The IATEFL Issues article Luke refers to is a thinly disguised
> justification for the "multimedia" schools' approach (Wall St,
> Opening, and their scions), which are to language teaching what
> MacDonald's is to eating. That is to say, regulated delivery of a pre-
> packaged product, for rapid consumption in an environment where the
> focus is less on food (or language) than on being modern and having
> fun. ("Enjoying oneself to death" as Neil Postman puts it).
> 
> Separating the two activities of delivery and consumption is very
> convenient when you're running a tight ship (or restaurant, or
> language school), but is based on a discredited view of learning as
> being simply input - output, as opposed to it being socially
> constructed, a process in which delivery and consumption are fused,
> an emergent process, in fact.
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 788
	From: sthornbury@w...
	Date: Fr Aug 24, 2001 10:35 

	Subject: Don''t knock the Luddites


	In response to Adrian's charge of "Luddism": Neil Postman (in 
Technopoly, 1992) describes the Luddites as "much-
maligned": "Between 1811 and 1816, there arose widespread support 
for workers who bitterly resented the new wage cuts, child labor, and 
elimination of laws and customs that had once protected skilled 
workers. Their discontent was expressed through the destruction of 
machines, mostly in the garment and fabric industry; since then the 
term "Luddite" has come to mean an almost childish and certainly 
naïve opposition to technology. But the historical Luddite were 
neither childish nor naïve. They were people trying desperately to 
preserve whatever rights, privileges, laws, and customs had given 
them justice in the older world-view" (p 43).

Only a couple of years ago one of the large multimedia language 
chains bought up the whole English language teaching department of a 
Spanish university, and promptly sacked all existing teaching staff. 
Had those sacked teachers gone on the rampage and smashed the 
computers that had replaced them, they would have been faithful to 
the spirit of Luddism. They would also have been protecting the 
interests of the learners, who, being at the bottom of the food 
chain, were undoubtedly never consulted as to the desirability of 
replacing face-to-face teaching with click-and-drag.



	


	Group: dogme
	Message: 789
	From: jane arnold
	Date: Sa Aug 25, 2001 12:16 

	Subject: technology


	In answer to Dr. E, of course none of us wants to have the Luddite label
hung on us but I for one am also very wary of possible Emperor’s new
suits. Whenever I see a new bandwagon, especially one that involves big
profits for big business, I start to question what is it that someone is
trying to sell me and why. Furthermore, there are extremely serious
reasons for looking before we leap into more technology, which, often
is, as Dr. E says, technology for technology’s sake. Many have warned
of the dangers of our (too?) great technological development running so
far ahead of our emotional/moral development. But without going into
that for the time being and just sticking with language
teaching/learning, I think Dr. E does make a point – there probably
is a place for technology in learning – and he suggests we use it to do
things that can’t be done by other means. I agree on principle, but I
started trying to think what these things might be for our area,
language teaching, regarding the computer in the language classroom.
And try as I did, I could think of no really valid examples for the
classroom setting. Of course, there is a tremendous, unbelievable
amount of material for learners of English to read on their own so they
can have constant access to language input without having to travel to
an English-speaking country. This is presupposing that these learners
are in the wealthy minority of countries that have computers and
internet available to use. In a way what that would be is technology as
a substitute for libraries. And of course e mail has revolutionized the
pen-friend concept. But it seems to me that classroom CALL does little
that just plain LL doesn’t do just as well.

I recently saw an excellent professional give a workshop on the use if
the internet in the language classroom. However, I analyzed what was
done and found there was no LANGUAGE LEARNING involved that couldn’t
have been done just as well unplugged. And there was a lot of what
could have happened in an unplugged setting that was missing.

The last thing I would think of doing is give up my computer and my
internet connections. I have been able to establish, renew, maintain
friendships all over the world and have access to information in a
second that is professionally extremely useful to me. But I am still
at square one in my search to find real, significant applications for
the classroom.

However, when I was expressing these (unpopular,
going-against-the-current) views not long ago, one of my colleagues
teaching EFL in state secondary schools in Spain said in horror that I
didn’t know what I was saying, that the only time teachers nowadays can
get their students quiet for a few minutes is when they are plugged in.
Maybe that is enough. But to someone really dedicated to teaching I
fear it wouldn’t sound like very much.

Jane Arnold



	


	Group: dogme
	Message: 791
	From: kellogg@n...
	Date: Sa Aug 25, 2001 4:38 

	Subject: Is Dogme Post-communicative?


	I am working on teacher's guides for our new elementary school books. 
A lot of what I do is extremely mundane.

Imagine, for example, you are teaching an elementary school class of 
Korean children, and against your best instincts you are required to 
use a CD ROM segment to present a dialogue. Choose one of the 
exponents below.

a) T: Now, everybody, look at the screen. I'm going to play the CD 
ROM.

b) T: Now, everybody! Let's watch Zeeto and his friends. Where are 
they today?

I put in the former bit of teacher talk, and one of the "native 
speaker" consultants opined that a) was unnatural and replaced it 
with b). So I get a telephone call from someone in the Ministry of 
Education and I have to defend myself.

I defend myself, not with the Luddite arguments I would like to use, 
but by arguing that teacher talk is different from the sort of 
language you use when you are sprawled on a couch watching a football 
game. You are directing the children to look in a particular 
direction at a specific classroom object, and not attempting to 
induce a trance in which the relevant and immediate concerns of the 
people in the room may be abstracted away.

Brecht says (and he is talking about the use of music in film, an old 
old dogme issue):

"We see entire rows of human beings transported into a peculiar doped 
state, wholly passive, sunk without trace, seemingly in the grip of a 
severe poisoning attack...."

That is what, in my small way, I am trying to avert. But when I go 
home after a long hard day of slaying dragons with paperclips, it 
occurs to me that there is more to this than an anti-doping struggle. 

I find myself caught in a struggle between the teachers, who need to 
interact with children using language which is full of "here" 
and "there", and "See this?" and "Look at that!", and the authors and 
publishers, who tend to describe products and promulgate rules for 
their use. The teachers want to talk while they are doing things with 
the kids. The publishers proclaim the activity, and then turn on the 
machine. 

So I am constantly taking out language which Vygotsky would call 
purely symbolic, like:

"What did Jin-ho's mother say to Peter after the event which you saw 
described in this episode?"

And replacing it with language which Vygotsky would call "indexical":

"Who's that? Right! Jin-ho's Mom! And who's this? Peter! What 
happened? What did she say?"

Now, one way (the pre-post-communicative way) to look at this is that 
I am making the language more interactive, and of course it is not 
the job of the authors to interact with learners.

But there is more to it than more or less interaction. In an 
important sense, I think I am decreasing the information load of the 
language. I am making language less communicative, because I am 
making it less "information-bearing" and more gestic, less symbolic 
and more referential. 

It seems to me that this is one of the most valuable insights I've 
gotten from dogme. Dogme is in a sense a post-communicative way of 
looking at language. Why? Because we are interested in local and 
relevant concerns; frequently things you can point at, almost always 
things that we talk about with first and second person pronouns. A 
lot of the activities, like Consecutive Translation, and Copying, and 
so on, are not at all about information transfer, and in fact Scott's 
rejection of the conduit metaphor is a rejection of the central 
metaphor of communicative teaching--also a central metaphor of the 
information age.

After decades of pretending that the central business of language 
classrooms is communication, we are acknowledging that communication 
without development, however useful and satisfying it may be outside 
the language class, is not the point of language classes. And 
development often takes place through language which in important 
ways is not information-bearing but information-sharing.

DK



	


	Group: dogme
	Message: 792
	From: adrian.tennant
	Date: Sa Aug 25, 2001 11:11 

	Subject: Re: technology


	Scott & Jane,

I agree with whay you both say. My fear is that we throw out the baby
with the bath water if we say "No technology ever". Let's just temper
our zeal with careful consideration.

Dr Evil.


jane arnold wrote:
> 
> In answer to Dr. E, of course none of us wants to have the Luddite label
> hung on us but I for one am also very wary of possible Emperor’s new
> suits. Whenever I see a new bandwagon, especially one that involves big
> profits for big business, I start to question what is it that someone is
> trying to sell me and why. Furthermore, there are extremely serious
> reasons for looking before we leap into more technology, which, often
> is, as Dr. E says, technology for technology’s sake. Many have warned
> of the dangers of our (too?) great technological development running so
> far ahead of our emotional/moral development. But without going into
> that for the time being and just sticking with language
> teaching/learning, I think Dr. E does make a point – there probably
> is a place for technology in learning – and he suggests we use it to do
> things that can’t be done by other means. I agree on principle, but I
> started trying to think what these things might be for our area,
> language teaching, regarding the computer in the language classroom.
> And try as I did, I could think of no really valid examples for the
> classroom setting. Of course, there is a tremendous, unbelievable
> amount of material for learners of English to read on their own so they
> can have constant access to language input without having to travel to
> an English-speaking country. This is presupposing that these learners
> are in the wealthy minority of countries that have computers and
> internet available to use. In a way what that would be is technology as
> a substitute for libraries. And of course e mail has revolutionized the
> pen-friend concept. But it seems to me that classroom CALL does little
> that just plain LL doesn’t do just as well.
> 
> I recently saw an excellent professional give a workshop on the use if
> the internet in the language classroom. However, I analyzed what was
> done and found there was no LANGUAGE LEARNING involved that couldn’t
> have been done just as well unplugged. And there was a lot of what
> could have happened in an unplugged setting that was missing.
> 
> The last thing I would think of doing is give up my computer and my
> internet connections. I have been able to establish, renew, maintain
> friendships all over the world and have access to information in a
> second that is professionally extremely useful to me. But I am still
> at square one in my search to find real, significant applications for
> the classroom.
> 
> However, when I was expressing these (unpopular,
> going-against-the-current) views not long ago, one of my colleagues
> teaching EFL in state secondary schools in Spain said in horror that I
> didn’t know what I was saying, that the only time teachers nowadays can
> get their students quiet for a few minutes is when they are plugged in.
> Maybe that is enough. But to someone really dedicated to teaching I
> fear it wouldn’t sound like very much.
> 
> Jane Arnold
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 793
	From: sthornbury@w...
	Date: So Aug 26, 2001 10:01 

	Subject: Re: technology


	I think a better metaphor might be "throwing the baby out with the 
dishwasher" - the dishwasher being to the kitchen what the computer 
is to the classroom (thanks Jane for that analogy). Scott



	


	Group: dogme
	Message: 794
	From: David French
	Date: So Aug 26, 2001 11:53 

	Subject: technology


	I always liked what the expression 'unplugged' meant
in terms of dogme and it was a catchy phrase, but
you've always got to be careful how far you take a
metaphor. 

Making tape recordings during lessons has become a
crucial and often central part of my dogme teaching.
If we let CLL into the dogme orbit (even though it
breaks the dogme commandment about using any
recognised system of teaching) that depends on a tape
recorder, at least early on. I've been recording
monologues and various other conversations and
interviews pretty regularly, too.

In fact I'm not even sure where this idea of equating
technology with non-dogme has come from.

There was a panel discussion at the IATEFL conference
in Brighton earlier this year that Scott, Luke, Graham
and I took part in. We stood at the front and I think
it was Luke who started off, initially without the
help of the mike. It looked a little as though this
was suppposed to be some kind of 'unplugged
statement'. As it happened, however, not everyone
could hear and had Luke laboured on without the mike
he would have been cutting off his nose to spite his
face, and we might have looked a little foolish. 

For a while I was wondering whether someone in the
audience would pick up on this and make fun of the
situation, particularly since every conference
delegate had received a copy of Scott's article
'Teaching Unplugged' in their conference packs.

I'm wondering whether the debate about technology
isn't in fact linked to an issue very close to dogme's
centre, in my opinion, which is to do with the
autonomy of the teacher and the people in the room and
their control of the lesson (I use the word control
advisedly). One issue we talked about earlier on this
list was to do with teachers becoming the master of
their lesson plans and of timing and not being
tyrannised by them. And the same applies to the
coursebook. 

DF

__________________________________________________
Do You Yahoo!?
Make international calls for as low as $.04/minute with Yahoo! Messenger
http://phonecard.yahoo.com/


	


	Group: dogme
	Message: 795
	From: adrian.tennant
	Date: So Aug 26, 2001 12:54 

	Subject: Re: technology


	And the same goes for technology. One of the major problems I have seen
with trainees on CELTA courses (and teachers in general) is that the
coursebook, lesson plan and technology has controlled the teacher and
teaching rather than the reverse - often to the detrement of the
learning!
Surely what Dogme (and teaching unplugged) stands for is putting the
student and the learning at the forefront?

David, I'm interested in how you go about setting up the recordings?
Even in classes of 16 it seems incredibly difficult to tape
conversations without the limitations of the technology having a major
effect on the learning situation!

Dr Evil


David French wrote:
> 
> I always liked what the expression 'unplugged' meant
> in terms of dogme and it was a catchy phrase, but
> you've always got to be careful how far you take a
> metaphor.
> 
> Making tape recordings during lessons has become a
> crucial and often central part of my dogme teaching.
> If we let CLL into the dogme orbit (even though it
> breaks the dogme commandment about using any
> recognised system of teaching) that depends on a tape
> recorder, at least early on. I've been recording
> monologues and various other conversations and
> interviews pretty regularly, too.
> 
> In fact I'm not even sure where this idea of equating
> technology with non-dogme has come from.
> 
> There was a panel discussion at the IATEFL conference
> in Brighton earlier this year that Scott, Luke, Graham
> and I took part in. We stood at the front and I think
> it was Luke who started off, initially without the
> help of the mike. It looked a little as though this
> was suppposed to be some kind of 'unplugged
> statement'. As it happened, however, not everyone
> could hear and had Luke laboured on without the mike
> he would have been cutting off his nose to spite his
> face, and we might have looked a little foolish.
> 
> For a while I was wondering whether someone in the
> audience would pick up on this and make fun of the
> situation, particularly since every conference
> delegate had received a copy of Scott's article
> 'Teaching Unplugged' in their conference packs.
> 
> I'm wondering whether the debate about technology
> isn't in fact linked to an issue very close to dogme's
> centre, in my opinion, which is to do with the
> autonomy of the teacher and the people in the room and
> their control of the lesson (I use the word control
> advisedly). One issue we talked about earlier on this
> list was to do with teachers becoming the master of
> their lesson plans and of timing and not being
> tyrannised by them. And the same applies to the
> coursebook.
> 
> DF
> 
> __________________________________________________
> Do You Yahoo!?
> Make international calls for as low as $.04/minute with Yahoo! Messenger
> http://phonecard.yahoo.com/
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 796
	From: dnewson@u...
	Date: So Aug 26, 2001 6:25 

	Subject: Re: technology


	re unplugged...

Musicans make music unplugged, but they still make recordings of 
their unplugged playing. Surely dogmeism doesn't go so far that it 
insists that if songs are to be used in the classroom they must be 
performed by the teacher and pupils and electronic Beatles, Rolling 
Stones etc. are banned.

Dennis
Dennis (Newson)
Fachbereich 7
University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 797
	From: kellogg
	Date: Mo Aug 27, 2001 7:19 

	Subject: Translations


	Dennis (and Richard): 

Just read Dennis' article "Translation and Foreign Language Learning" (in "Translation and Language Teaching", Malmkjaer ed.). 

It's a great read, not least for the wonderful "love story" which distills almost the whole of drivelous Headway/Interchange/etc into a coherent fourteen lines. But it leaves questions in the mouth. 

Both Dennis and Richard are interested in translation into L2. But Dennis is rather down on it (as Malmkjaer notes in the introduction) while Richard thought it very dogme (and in fact it is one of the dogme lessons on Scott's website now). 

Dennis: 

a) What would happen if you allowed students to choose their own texts as Richard suggests? (See this list 354-356.) Would they be very different from texts chosen using the methods you recommend? 

b) Both you and Richard make a big distinction between simultaneous interpretation and consecutive translation. Aren't we really just talking about the difference between speech and writing? (For that matter, isn't that what Krashen is really on about in his distinction between acquisition and learning, since what he considers acquisition is the linear, real-time processing form of language and what he considers learning has to do with after the fact analysis of mostly written products?) Do you think the addition of time makes such a big difference, or are we really just talking about the difference between air and paper? 

DK



	


	Group: dogme
	Message: 798
	From: dnewson@u...
	Date: Mo Aug 27, 2001 9:01 

	Subject: Re: Translations


	DK,

Golly. Fancy your stumbling across my piece on translation.

Of course I don't deny that the ability to translate and interpret are 
highly useful skills to possess - what always disturbs me about 
allowing or using translation as a method of foreign language 
teaching/learning is that the spell - of operating in one language - is 
broken. And so is the productive straining after meaning, the 
exercise of profitable, intelligent,context-supported guessing 
strategies. Furthermore, I am always very nervous about sending 
out any encouraging signals to grammar translationists.

Clearly there are times when the short, swift translation of an item 
is the most sensible way of dealing with lack of comprehension, 
but, in practice (in my experience) it is better to be, er, dogmatic 
about this on the "Give-them-an-inch-and-they'll-take-a- mile" 
principle.

I think there is a very important difference between occasionally 
pausing to articulate comparative differences been mother tongue 
and target language ("Quaint, isn't it, that in English this is called a 
non-return valve, but in Russian it is called a return valve"?) but 
surely the ideal time to start translation is when the learner knows 
(enough of) both languages. 


Dennis
Dennis (Newson)
Fachbereich 7
University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 799
	From: adrian.tennant
	Date: Mo Aug 27, 2001 11:19 

	Subject: Re: Translations


	Dennis wrote:

I am always very nervous about sending out any encouraging signals to
grammar translationists.

Why?

Sorry to stick my oar in again but I feel that people are being Dogmatic
again.
Having spent half my teaching career in Central and Eastern Europe I
have come across 'grammar translation' in many of its guises and
manifestations. Although it has many drawbacks on some occassions - for
some learners - it works! For some learners a period of silent learning
wherte they grasp the rules etc can then be quickly turned into
productive/commununicative use of the language (probably very much like
a child in their first 2 years+ of L1 learning/acquisition).
The problem is, like with any single method, is that it doesn't wrk for
everyone.

I would also like to know how many of the Dogme' members (!) have learnt
a language without mentally translating and refering to their L1?

Dr Evil.

P.S. My own feeling is that translation is frowned upon by the minority
Native Language Teacher - and methodoligist. By saying translation is
bad they maintain a grip on the ELT market (particularly in terms of
jobs!).



	


	Group: dogme
	Message: 800
	From: dnewson@u...
	Date: Mo Aug 27, 2001 1:01 

	Subject: Re: Translations


	Dr.Evil writes, commenting on some of my remarks about 
translation and foreign language teaching/learning:

"My own feeling is that translation is frowned upon by the minority 
of Native Language Teacher - and methodoligists. By saying 
translation is bad they maintain a grip on the ELT market 
particularly in terms of jobs!".


You may be right in some cases, your Evilness, (though surely 
your generalization is also an example of dogmatism), but it was 
German students, future teachers of English, that, for the last 
quarter of a century, I've been recommending to stick to English. 
Their German was fine. There are remarkably few English natives 
teaching in German state schools. And I did find that English 
colleagues with excellent German spent a great deal of time 
talking German to the students i.e. practising their own German 
rather than the students' English.

Dr. Evil also writes: "Although it /the grammar translation method/ 
has many drawbacks on some occassions - for some learners - it 
works!"

I believe you. But what, precisely, is the "it" that was working? And 
isn't it possible that they would have been even more successful 
with a different "it"?

Permit me a third quotation from the fingers of Dr. E.

"For some learners a period of silent learning

where they grasp the rules etc can then be quickly turned into 
productive/commununicative use of the language.."

Surely you don't really mean that? Surely you don't actually believe 
that learning a foreign language is a question of silently (or even 
noisily) grasping rules which are then turned into 
productive/communicative use of language?


Doubting Dennis



Dennis (Newson)
Fachbereich 7
University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 801
	From: jane arnold
	Date: Mo Aug 27, 2001 5:46 

	Subject: technology (still) and translation


	We’ve probably gone on long enough about the technology matter but
perhaps all this will help some of us to sort out our thoughts on it.
The bottom danger line seems to me to be not that the more ludditian
factions might start campaigning to throw out - for all purposes- a
valuable tool (how would we continue this e group if we did?) but rather
that this tool is being unquestioningly put to use to do things it
isn’t really so efficient at doing. It is not surprising that there are
strong forces trying to lift everyone up on the bandwagon – there are
big profits to be had from computerizing learning. But are there
reliable, impartial empirical studies which show that languages can be
learned better this way and that there are not other important aspects
of education beyond some facts about a particular subject in the
curriculum that are being ignored with the click-and-drag? The latter
worries me quite a lot.

Wandering through the stacks at amazon.com I came across Roszak’s book
“The Cult of Information: A Neo-Luddite Treatise on High Technology,
Artificial Intelligence and the True Art of Thinking.” One of the
reviews states the following:

" The title notwithstanding, Theodore Roszak is no
computer hater.
But in an age that idolizes intelligent machines,
he stands out as a
rare cautionary voice. His book makes an eloquent
case for a
simple thesis: digital computing, far from being a
panacea, has
created as many problems as it solves. For Roszak,
a fair measure
of the fault lies with corporate hucksterism, a
credulous
educational establishment, and government's desire
to control information. But the deeper worry is our own utopian
techno-idealism--the belief that a scientific broom can sweep away our
messy problems. The author challenges such computer messianism with a
detailed, common-sense look at the history of what computing has
actually brought us. The trends he sees--the conflation of data with
knowledge, the erosion of human-centered values, and the rise of a
digital oligarchy at just about everyone else's expense--are tough to
deny. If you love computers, The Cult of Information is a provocative
read, but one you shouldn't dodge. "

I liked the bit about the credulous educational establishment.

As for translation – I think Mario might have something to say here – he
is coming to Seville in Sept. to do a session on L1 in the L2
classroom. I think the idea, not a new one of course, might be that
there are times and places where if one is in a monolingual setting, the
L1 can be of use and should be used, among other reasons to get students
more quickly into L2.



	


	Group: dogme
	Message: 802
	From: adrian.tennant
	Date: Mo Aug 27, 2001 5:34 

	Subject: Re: Translations


	dnewson@u... wrote:
> 
> Dr.Evil writes, commenting on some of my remarks about
> translation and foreign language teaching/learning:
> 
> "My own feeling is that translation is frowned upon by the minority
> of Native Language Teacher - and methodoligists. By saying
> translation is bad they maintain a grip on the ELT market
> particularly in terms of jobs!".
> 
> You may be right in some cases, your Evilness, (though surely
> your generalization is also an example of dogmatism), but it was
> German students, future teachers of English, that, for the last
> quarter of a century, I've been recommending to stick to English.
> Their German was fine. There are remarkably few English natives
> teaching in German state schools. And I did find that English
> colleagues with excellent German spent a great deal of time
> talking German to the students i.e. practising their own German
> rather than the students' English.


Mmmm. Yes, I see your point. It also reminds me of a situation when I
was teaching in France. In the school where I worked we had a language
lab which was used by all the students. When a new student was taken
into the lab many of the teachers (all native English) would talk to the
students in French claiming "it's quicker than explaining how to use the
lab in English." My point to them was that they were missing the perfect
opportunity of using 'meaningful' English eg. Instructions &
explainations.


> Dr. Evil also writes: "Although it /the grammar translation method/
> has many drawbacks on some occassions - for some learners - it
> works!"
> 
> I believe you. But what, precisely, is the "it" that was working? And
> isn't it possible that they would have been even more successful
> with a different "it"?

Maybe, maybe not. My point is that we can't simply dismiss it out of
hand .. the baby and dishwasher syndrome I believe!

> Permit me a third quotation from the fingers of Dr. E.
> 
> "For some learners a period of silent learning

> where they grasp the rules etc can then be quickly turned into
> productive/commununicative use of the language.."
> 
> Surely you don't really mean that? Surely you don't actually believe
> that learning a foreign language is a question of silently (or even
> noisily) grasping rules which are then turned into productive/communicative use of language?

Well! I'm not sure any of us really know enough about language learning.
What goes on in the brain is very much still a mystery (It reminds me of
looking at the Amazon rainforest and how much has actually been
revealled!).
I personally do believe that there is much we can learn from L1
acquisition for the purpose of L2 classes. 
+ my use of the word 'rules' was probably wrong - sorry.
Having said that, I do try and get my students practising as much
language as possible in the class. But again, I've found that writing is
often not 'taught' in classes simply because it is such a silent
activity.

Finally, I think that we are in danger of polarising many areas of
discussion. There appears to be an All or Nothing mentality provading
many statements made about language teaching and learning.

Dr Evil

P.S. Anyone else have a view?

Thanks Dennis - a nice stimulating exchange.

> Dennis (Newson)
> Fachbereich 7
> University of Osnabrueck
> GERMANY
> www.dennisnewson.de
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 803
	From: sthornbury@w...
	Date: Mo Aug 27, 2001 9:44 

	Subject: Re: technology (still)


	While on the subject of technology, it might be worth quoting the 
venerable Henry: 

"There have been attempts to make TESOL into a technology. 
(...)But the problem is that technology is necessarily manipulation: 
it makes findings into products and gets its results by intervention, 
by molding things into shape, imposing a pattern on them. What 
technology does is to cast reality in a new image: its products are 
reproductions of scientific findings in a different form. Now you have 
to be pretty sure that the findings are valid before you start applying 
them. In TESOL, we cannot always be. Much research is 
conceptually flawed in its own terms and its findings questionable. 
And you also have to be pretty sure that the product is what you 
want. TESOLis concerned with human beings. In certain respects 
they are all alike: bodies come in all shapes and sizes, but they all 
consist of the same internal organs, so medical technology can be 
effectively andpredictably applied. Human brains are basically the 
same whatever head they are in. Human minds are not, and this in 
many ways is inconvenient. So you can try to make them the 
same by making them conform to findings, and in effect operating 
on them as if pedagogy were a kind of brain surgery or genetic 
engineering. This is a chilling prospect."


>>Hnery Widdowson: TESOL: Art and craft

See the full article at http://www.njcu.edu/CILL/vol5/widdowson.html


	


	Group: dogme
	Message: 804
	From: Richard Samson
	Date: Di Aug 28, 2001 12:22 

	Subject: Re: Translations


	In response to David, Dennis and Dr.Evil, and all others interested in this
old thread...

David, you talk about

"... a big distinction between simultaneous interpretation and consecutive
translation. Aren't we really just talking about the difference between
speech and writing? (For that matter, isn't that what Krashen is really on
about in his distinction between acquisition and learning, since what he
considers acquisition is the linear, real-time processing form of language
and what he considers learning has to do with after the fact analysis of
mostly written products?) Do you think the addition of time makes such a
big difference, or are we really just talking about the difference between
air and paper?"

You raise many questions here. Personally, I don't think that the
difference is simply one of medium. As for Krashen, I find his writing
enjoyable psychobabble, but I also find it hard to take him very seriously.

On your third remark, I think the time difference is crucial. While most of
us see the sense in teachers asking questions like "What did we do in the
last class?", few ask, as a matter of course, "What did we do just now?"
Yet our perception of things past is so totally subjective.

Dr Evil says:

"My own feeling is that translation is frowned upon by the minority Native
Language Teacher - and methodologist. By saying translation is bad they
maintain a grip on the ELT market."

I definitely agree with this view. There is a conspiracy. And benificiaries
seldom perceive it.

In response to this renewed interest in translation allow me to offer you
an experience of reverse translation into English that I did with some
intermediate and advanced students. It's all based around a teacher's text.

The experience consisted of translation of the Jacques Prévert poem "Comme
faire la portrait d'un oiseau" into English from Catalan.

The translations were made in a workshop using the following technique,
with the participants as students and the author taking the part of teacher.

First, the rules were explained.
"The teacher will say the poem in Catalan. The students will listen and
take notes, under the following conditions.
For each segment that the teacher reads the students will take notes only
in diagrams, and with one or two words of English, if desired."

Second, a Catalan version of the poem was recited.
The poem was then said, in the following segments, each repeated once.
(Catalan version by the author. Apologies to those of you who don't have
Catalan, but it does show you the size of the chunks...)

Primer pintarem una gàbia amb una porta oberta
Llavors, pintarem una cosa bonica, una cosa senzilla, una cosa maca, una
cosa útil per a l'ocell
Llavors, posarem la tela lienzo contra un arbre, en un jardí, en un bosc
Ens amagarem enrera de l'arbre, sense parlar, sense moure
De vegades, l'ocell arriba aviat, però igualment pot trigar anys llargs
abans de decidir-se
No ens desanimarem. Esperarem. Esperarem anys si cal
La rapidesa o la lentitud de l'arribada de l'ocell no guarda relació amb
l'èxit del cuadre
Quan arribi l'ocell, si és que arriba, guardarem un silenci molt profund
Esperarem que l'ocell entri a la gàbia
I quan hi hagi entrat, suauament, tancarem la porta amb un pinzell,
procurant no tocar cap de les plumes de l'ocell
Llavors, pintarem el retrat de l'arbre, triant la més maca de les branques
per a l'ocell
Pintarem també les fulles verdes i la frescor del vent, el pols del sol i
la fressa dels insectes en l'escalfor de l'estiu
I, llavors, esperarem que decideixi cantar l'ocell
Si no canta l'ocell, mala senyal, senyal que el cuadre és dolent
Però si canta, bona senyal, senyal que podem signar
Doncs, molt suauament treurem una de les plumes de l'ocell i escriurem el
nostre nom en el racó del cuadre.

The teacher was able to know when to continue with the next segment by
watching the students' note-taking. No pauses were given, however.

Third, after reciting the poem in this way, the teacher put the students
into pairs and invited them to write an English version from their largely
pictorial notes. He reminded them that they would have to choose whether to
write imperatives (e.g. do this) or declaratives (e.g. you do this) in the
English version, and would also have to decide if the bird was he, she or
it in their version.
The writing process took about half an hour. Some of the resulting work is
shown below:

VERSION ONE
How to paint a bird
First of all take a cage with an open door.
Think about a beautiful, useful and simple thing.
Draw a tree and hang the picture on it.
Hide behind the tree.
Wait for a short or long time until your bird arrives.
Time isn't important for the success of your picture.
Be silent.
If the bird arrives and enters the cage, close the door carefully.
Take out the bars of the cage very carefully so that you don't hurt the bird.
Choose the best branch to paint your bird, with beautiful green leaves.
Draw the sun and some insects as if it was summer time.
Don't forget the wind is blowing.
Wait till the bird sings.
If he doesn't sing you are not a good painter.
If on the contrary he does, congratulations!
You have done a good job and you can sign your picture, using a lovely
feather of your bird.
(Authors: Maria Luque, Joana Nuñez)

VERSION TWO
If you would like to paint a bird
Leave the cage door open
Leave food/seeds inside the cage
Put the cage on a branch
Put the easel under a tree
Hide behind the tree and wait
If the bird doesn't come straightaway, you'll have to wait
Even if the bird does come right away, it doesn't mean that you will be
able to create a beautiful painting
When the bird arrives, remain quiet
Softly close the cage door
Discreetly make the cage bars disappear without disturbing the bird's feathers
Then paint a beautiful branch, including the greenness and the freshness of
the leaves, the dusty sunbeams and the buzzing insects
The bird may sing
If not, the painting will not be as good
If it does, you can sign the painting
Then use one of the bird's feathers to write your name.
(Authors: Mhairi Bain, Fina Guillén)

VERSION THREE
Find a useful and beautiful bird cage
Put your canvas next to a tree
A tree surrounded by vegetation
Hide youself behind the tree in silence and do not move
Wait till you see a bird which will appear sooner or later
The picture success wouldn't depend on the amount of time you've been
waiting for the bird
After the bird arrival do not say a word
When the bird goes into the cage, try to close the door peacefully using a
paintbrush
The paintbrush will be used afterwards to paint the bars with an extreme care!
Try not to paint any bird's feather.
Find a beautiful tree branch in order to paint your bird on it.
Draw the leaves, the wind, the insects, the heat.
Wait, till the bird sings
If it doesn't sing the picture is a bad one
If it sings the picture is good and you can sign
Take a bird's feather and write your name!
(Authors: Cristina Mallol, Susana Pla)

VERSION FOUR
Draw a cage with an open door
And paint a beautiful scenery, integrating nature into it
Hide movelessly behind a tree, and time will come and you will succeed in
finding a bird
There is no guarantee but time and patience will help you
A bird will come and you will be able to paint it in a cage without bars
Look for the perfect branch for your bird and paint a perfect summer day
If the bird doesn't sing your picture doesn't express the beauty of it
But, if the bird sings, take a feather from it and sign the picture
It will be a success
(Authors: Martina, Montse)

Fourth, students were given a few minutes to prepare for performance and
then the opportunity to perform and hear another pair's performance (in
groups of four). This led seamlessly into intense discussion in the groups
about particular expressions, meanings and the overall meaning of the poem.

That's all. (But they did ask to hear the original. There is a well-known
English version by Ferlinghetti.)

Some reflections on all of this:

I think that translation can be used in at least three different ways in
the language class: 

1. locally, to avoid focus and move on
2. in code-focused activities
3. in communication activities

The first use is the one most often discussed among teachers, I find. For
example, to give instructions, to explain some L2 words.

Code-focused activities could be those such as the translation of single
segments (e.g. sentences) or fragments (e.g. noun phrases). This kind of
code-focus is sometimes recommended for students when making vocabulary or
grammar notes.

The purpose of code-focused activities in the language class is, I suppose,
· to throw language items into relief
· to give students various opportunities of controlling these items

The third way of using translation in the foreign language class, the way I
have described above, is as a guided L2 production activity.

What is very interesting in the translations from the workshop is how
different, formally speaking, are the versions produced by students. I take
this to indicate that students were required to make mental images of the
meanings of the poem.

The differences between versions are evidence of free formulation
processes. And I don't merely refer to wholesale omissions.

For example, consider these translations of "en un jardí, un bosc": 
· surrounded by vegetation
· integrating nature into it

And these for "La rapidesa o la lentitud de l'arribada de l'ocell no guarda
relació amb l'èxit del cuadre":
· The picture success wouldn't depend on the amount of time you've been
waiting for the bird.
· Even if the bird does come right away, it doesn't mean that you will be
able to create a beautiful painting
· Time isn't important for the success of your picture
· There is no guarantee but time and patience will help you

And these for "Si no canta l'ocell, mala senyal, senyal que el cuadre és
dolent":
· If he doesn't sing you are not a good painter
· If not, the painting will not be as good
· If it doesn't sing the picture is a bad one
· If the bird doesn't sing your picture doesn't express the beauty of it

Translation without immediate reference to the source text encourages the
student to freely express what they have understood from the original text,
with emphasis on cohesion and coherence over and above attention to details.

This is what translation as communication entails. There is no question of
literal translation or even faithful translation because the translation is
a record of what has been understood, and is therefore true.

Working like this with literary texts, starting out from a version in the
students' first language, is an interesting option in the foreign language
class because students, having no apparent problems with the source code,
are liberated for expression in the foreign language.

And they get to write parallel texts for works of art!

And they can even go on to read, and appreciate, the original.

I'm just getting to grips with getting down to work again after the holidays.

Apologies for the length of this message.

Richard



	


	Group: dogme
	Message: 805
	From: dnewson@u...
	Date: Di Aug 28, 2001 5:59 

	Subject: Re: Translations


	Dr. Evil replied:

"Finally, I think that we are in danger of polarising 
many areas of discussion. There appears to be an All or 
Nothing mentality provading many statements made about 
language teaching and learning."


I sincerely hope none of my remarks were polarised or 
"All or Nothing" - and I do realise Dr. E. was not 
saying any were. 

One of the pleasures of a list like dogme is that it is 
possible to explore and crystallise what one thinks by 
engaging in serious but not necessarily over-earnest 
discussion with colleagues.

Dennis



Dennis (Newson)
Fachbereich 7
University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 806
	From: David French
	Date: Di Aug 28, 2001 3:14 

	Subject: technology - making recordings


	Adrian,

To answer your question about the practicality of
recording.

> David, I'm interested in how you go about setting up
> the recordings?
> Even in classes of 16 it seems incredibly difficult
> to tape
> conversations without the limitations of the
> technology having a major
> effect on the learning situation!

I think you're probably right. 

I have one small class of 5 in which recording
somebody is an activity that takes place almost every
lesson, but that group is pretty much small enough to
be seated around one table.

I was doing classic CLL-style recordings with a group
which was up to about 12-14. We pushed 4 desks
together and had a cassette recorder/radio with a
built-in microphone on a long extension lead. If you
want very practical details; the cassette player was
placed on the desks with an extra half metre of
extension lead lying on the desks and jammed between
two desks (important!). That meant you had quite a lot
of slack to work with. The people in the class got
pretty efficient at passing the machine around the
surface of the desks and speaking close to the mike.

But that's still a relatively small group.

I've found that students are keen on hearing me ramble
on into the microphone about things that I've been
doing and then listening through it again with them
controlling the pause button and writing lexis up on
the board. I suppose that that activity is manageable
with much bigger groups. (Mr S.Thornbury gave me the
idea.) 
This summer it proved popular with elementary groups
of teenagers as well as experienced non-native
teachers with very proficient language skills. 

I never have groups larger than about 16 so I don't
really know what's possible. You could record a bunch
of people sitting in an inner circle of desks with the
rest of the class listening around them.
DF



__________________________________________________
Do You Yahoo!?
Make international calls for as low as $.04/minute with Yahoo! Messenger
http://phonecard.yahoo.com/


	


	Group: dogme
	Message: 807
	From: Jeremy Harmer
	Date: Di Aug 28, 2001 6:12 

	Subject: Theodore Roszak


	Jane Arnold's mention of Roszack made me think you might all be interested
in the following quote from an article of his in the New Internationalist
some years ago (I've used the article in a coursebook I'm writing -!!shock!!
!!horror!! - and it is still quite provocative):

'People who are computer enthusiasts often say that that computers are
educational, and rave about all the information the Internet can offer
children. But beware if they tell you that information is everything.
Information is only the answer to a question - it is the kind of question
you ask that is important'

But like all of us who use these machines it always comes back to the fact
that it's not what you use, it's how you use it that matters (which is why
I've always rejected one or two of Scott's vows because blah blah blah....)

Jeremy



	


	Group: dogme
	Message: 808
	From: dnewson@u...
	Date: Di Aug 28, 2001 6:45 

	Subject: Re: technology - making recordings


	I'll probably be fined on this list for saying the following - but it is 
just a bit of information. 

If someone, the teacher, one of the class, some of the class, make 
a video of what is going on in the classroom, it is remarkable how 
good the sound is even with quite old video cameras.
I've made lots of hand-held (that's important) videos of my wife 
teaching 10 -12-year-olds. It is extraordinary how quickly they get 
used to having me around and seem to forget I'm there. I assume it 
would be harder to film more self-conscious teenagers at work.



Dennis
Dennis (Newson)
Fachbereich 7
University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 809
	From: kellogg@n...
	Date: Do Aug 30, 2001 10:15 

	Subject: Is Dogme Post-communicative? II


	Korean children must spend a lot of their holidays in the back seats 
of cars. This overwhelmingly urban society was overwhelmingly rural a 
generation ago, and so when the holidays come the kids pile into the 
back seat of Dad's car and go to do chesa at Grand-Dad's in nether 
Kyeongsangdo. 

Instead of whining "Are we almost there yet?' with every milestone, 
Korean kids have developed an elaborate set of back-seat games, 
mostly involving finger or hand combat. We are cutting an album of 
translated finger games to use in elementary classes.

This morning, I taught a class in TPR. On the way to class, I was 
arrested by the sight of one of my students, a rather sedate young 
woman, beaming excitedly and gesticulating--into a cellular telephone 
which now has a color TV screen attached.

If the Gricean maxim of making one's contribution as informative as 
necessary and no more were right, smiling on the telephone would 
surely be forbidden. Gestic finger games would be a poor substitute 
for dancing, and would surely exist without verbal accompaniment (but 
they don't, as far as I know). TPR would not be taught as part of 
listening, because it's actually more about looking.

In fact gests are a key part of our teaching. The gestic tendency to 
externalize language from the "information conduit" has even made it 
into the language, as in:

How was your weekend? 
My weekend? It was pretty wierd, actually.
Wierd? What makes you say that? 
Well, it was six days long...
Six days?....

It's impossible to interpret the rising repetitions in this dialogue 
as tag questions or even display questions. They address no 
information gap. They carry no news. They are simply gestic; they 
serve to glue the discourse, which is external to both speakers, 
together. 

So to with the recording, the CLL transcript, Consecutive and 
Comparison Translation and the boarded language in dogme. None of 
these have any place in a "hardline CLT" methodology, because 
none "carry" information. They redundantly pool it. They even 
alienate it from its putative information "content" and aid learners 
to focus on form. Surely this is post-communicative teaching!

DK

PS: Richard will notice I am writing exactly the opposite of what I 
wrote a year ago. I'm convinced, Richard. Abd I really dug your data.



	


	Group: dogme
	Message: 810
	From: Tom Walton
	Date: Mo Sep 03, 2001 12:14 

	Subject: DIGITALTHINK SERVES E-LEARNING TO MCDONALD''S


	Hi everyone.

This caught my eye. I think there is a (maybe not very serious) message hidden in it somewhere for us. If McDonald's are making use of e-learning...

DigitalThink will assist McDonald's in launching an e-learning pilot to
complement McDonald's worldwide training, learning, and development
curriculum. The initiative, designed for restaurant employees in several
countries, will be delivered initially in five languages. "We view our
e-learning strategy as critical to our restaurants around the world," says
Pat Crull, vice president of worldwide training, learning, and development.
"We'll use time-tested and proven content from our curriculum and
DigitalThink's instructional, creative, and technological expertise to
build, host, and deliver our new e-learning initiative."

... oh, never mind.

Tom Walton
Barcelona, Spain



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 811
	From: Eric Baber
	Date: Mo Sep 03, 2001 12:10 

	Subject: Re: DIGITALTHINK SERVES E-LEARNING TO MCDONALD''S


	Hi Tom and all,

> This caught my eye. I think there is a (maybe not very serious) message
hidden in it somewhere for us. If McDonald's are making use of e-learning...

Absolutely all large companies are now making use of e-learning - McDonald's
must be one of the very last ones to do so.

Best regards

Eric


Eric Baber
London, England
http://www.ericbaber.com


	


	Group: dogme
	Message: 812
	From: Tom Walton
	Date: Mo Sep 03, 2001 12:55 

	Subject: RE: DIGITALTHINK SERVES E-LEARNING TO MCDONALD''S


	Yeah, right. According to the same source (learningcircuits.org), by 2003
40% of the total spending on corporate training in the US will be on
e-learning. But given the number of times McDonalds has been mentioned in
this group (McNuggets, etc)...

----- Original Message -----
From: Eric Baber <Eric@n...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 03, 2001 1:10 PM
Subject: Re: [dogme] DIGITALTHINK SERVES E-LEARNING TO MCDONALD'S


> Hi Tom and all,
>
> > This caught my eye. I think there is a (maybe not very serious) message
> hidden in it somewhere for us. If McDonald's are making use of
e-learning...
>
> Absolutely all large companies are now making use of e-learning -
McDonald's
> must be one of the very last ones to do so.
>
> Best regards
>
> Eric
>
>
> Eric Baber
> London, England
> http://www.ericbaber.com
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 813
	From: David French
	Date: Di Sep 04, 2001 3:01 

	Subject: Bjork shock horror revelations


	I remember when Scott and Jeremy informed us that
Bjork would be appearing in a von Trier film and
expressed concerns about the consequences for Dogme
(or at least Scott did)

Now look at this.

"Bjork has now put behind her the ordeal of her
appearance in Lars von Trier's film, Dancer In The
Dark. For the first time in her life she found herself
being moulded by an utterly ruthless Pygmalion."
Guardian Weekly August 30 - September 5 2001

Is it time to reassess von Trier's place in Dogme? 


__________________________________________________
Do You Yahoo!?
Get email alerts & NEW webcam video instant messaging with Yahoo! Messenger
http://im.yahoo.com


	


	Group: dogme
	Message: 814
	From: David French
	Date: Di Sep 04, 2001 3:08 

	Subject: Sylvia Ashton-Warner: workbook


	I leafed through "Teacher" again the other day and was
struck again by the genius of Sylvia Ashton-Warner.
Here's a passage I thought might be relevant here.
DF

WORKBOOK
Teachers say they need their workbooks.
They say, I can't rely on myself in the melee of a
lesson to work out the sequences on the spot. When the
time comes I need everything at my fingertips. I've
got to have it all thought out beforehand.
Conception in tranquillity can range form the
conscious condensation of material and method up to
the level of prayer. All the great teachers of the
past have drawn their action from non-action. From
Christ upon the high mountain, through Lo Tung over
his tea, down to us. And I can never see that these
names are too big to be used side by side with today.
The intention is the same - teaching. It's not this
conception in tranquillity that is the point of
departure.
I know that the preparation of a workbook may clarify
to a teacher what he is thinking about. I know that
the order and method of it reflect inescapably upon
the minds of the children. And I suspect from what I
see that the very fact of a workbook evokes on the
mind of a teacher a reliable peace. And this its notes
mean that necessary stepping-stone between his
conception and its execution. I indeed, I can believe
comfortably enough that the assessment of a workbook
can be truthfully close to the assessment of a man. It
is neither the fact of a workbook nor its phase in
teaching that is the point of departure. It's the
incorrigible variety in man himself.
For some teacher just don't see a workbook in this
way. True, they see it in the same place between
conception and execution, but not as a stepping-stone.
To some teachers the workbook is the middleman
intercepting some of the energy and glamour directed
upon the canvas. Leonardo da Vinci cut straight into
his marble, Rabindranath Tagore wrote his verses neat,
and I didn't hear of Jesus making notes. Teacher, all
of them in one medium or another, who mistrusted the
middleman.
To the extent that a teacher is an artist, and
according to Plato there should be no distinction, his
inner eye has the native power, unatrophied, to hold
the work he means to do. And in the places where he
can't see, he has a trust in himself that he will see
it, either in time for the occasion or eventually,.
And he would rather risk a blank in his teaching than
expend cash on the middleman . He wants the feel of
the glamour of direct engagement. He wants to see in
his mind, as he teaches, the idea itself, rather than
the page it is written on. He wants to work from
conception itself directly upon the children without
interference from the image of its record on a book.
He wants to work in a way that to him is clear,
without conflict and without interception.

Sylvia Ashton-Warner (1963) Teacher Penguin p.72


__________________________________________________
Do You Yahoo!?
Get email alerts & NEW webcam video instant messaging with Yahoo! Messenger
http://im.yahoo.com


	


	Group: dogme
	Message: 815
	From: Luke Meddings
	Date: Di Sep 04, 2001 5:05 

	Subject: Re: Bjork shock horror revelations


	>"Bjork has now put behind her the ordeal of her
>appearance in Lars von Trier's film, Dancer In The
>Dark. For the first time in her life she found herself
>being moulded by an utterly ruthless Pygmalion."

About time too 

Luke



	


	Group: dogme
	Message: 816
	From: Diarmuid Fogarty
	Date: Di Sep 04, 2001 6:15 

	Subject: Re: Sylvia Ashton-Warner: workbook


	I hate to come up with a suggestion that may be so obvious, but just in case
it's not, may I point fans of Silvia Ashton Warner in the direction of John
Holt. His books 'How Children Fail' and 'How Children Learn' may well be of
great interest to fellow dogmetists.

----- Original Message -----
From: "David French" <prawdziwyanglik@y...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 04, 2001 3:08 PM
Subject: [dogme] Sylvia Ashton-Warner: workbook


> I leafed through "Teacher" again the other day and was
> struck again by the genius of Sylvia Ashton-Warner.
> Here's a passage I thought might be relevant here.
> DF
>
> WORKBOOK
> Teachers say they need their workbooks.
> They say, I can't rely on myself in the melee of a
> lesson to work out the sequences on the spot. When the
> time comes I need everything at my fingertips. I've
> got to have it all thought out beforehand.
> Conception in tranquillity can range form the
> conscious condensation of material and method up to
> the level of prayer. All the great teachers of the
> past have drawn their action from non-action. From
> Christ upon the high mountain, through Lo Tung over
> his tea, down to us. And I can never see that these
> names are too big to be used side by side with today.
> The intention is the same - teaching. It's not this
> conception in tranquillity that is the point of
> departure.
> I know that the preparation of a workbook may clarify
> to a teacher what he is thinking about. I know that
> the order and method of it reflect inescapably upon
> the minds of the children. And I suspect from what I
> see that the very fact of a workbook evokes on the
> mind of a teacher a reliable peace. And this its notes
> mean that necessary stepping-stone between his
> conception and its execution. I indeed, I can believe
> comfortably enough that the assessment of a workbook
> can be truthfully close to the assessment of a man. It
> is neither the fact of a workbook nor its phase in
> teaching that is the point of departure. It's the
> incorrigible variety in man himself.
> For some teacher just don't see a workbook in this
> way. True, they see it in the same place between
> conception and execution, but not as a stepping-stone.
> To some teachers the workbook is the middleman
> intercepting some of the energy and glamour directed
> upon the canvas. Leonardo da Vinci cut straight into
> his marble, Rabindranath Tagore wrote his verses neat,
> and I didn't hear of Jesus making notes. Teacher, all
> of them in one medium or another, who mistrusted the
> middleman.
> To the extent that a teacher is an artist, and
> according to Plato there should be no distinction, his
> inner eye has the native power, unatrophied, to hold
> the work he means to do. And in the places where he
> can't see, he has a trust in himself that he will see
> it, either in time for the occasion or eventually,.
> And he would rather risk a blank in his teaching than
> expend cash on the middleman . He wants the feel of
> the glamour of direct engagement. He wants to see in
> his mind, as he teaches, the idea itself, rather than
> the page it is written on. He wants to work from
> conception itself directly upon the children without
> interference from the image of its record on a book.
> He wants to work in a way that to him is clear,
> without conflict and without interception.
>
> Sylvia Ashton-Warner (1963) Teacher Penguin p.72
>
>
> __________________________________________________
> Do You Yahoo!?
> Get email alerts & NEW webcam video instant messaging with Yahoo!
Messenger
> http://im.yahoo.com
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 817
	From: Diarmuid Fogarty
	Date: Di Sep 04, 2001 6:34 

	Subject: Reassure me


	I'm about to go back into the classroom after a good spell out. During this
spell, I've had ample time to reflect upon my teaching and my beliefs and,
as a consequence, I have roughly fallen in line with something
approiximating the spirit of dogme. However, in this, my induction week, I
have been glancing through the materials on offer, reading the 'Welcome
to...' packs and talking to my new colleagues.

I am intimidated to death by the central role of grammar and grammar
syllabuses (syllabii no, please...) in my workplace. As we sorted materials
into files, my prediction that the grammar file would be bursting and that
the learner training file would be near empty were proved true. I read an
article written by a well-meaning teacher about how my new students (largely
Chinese) needed the safety net of grammar to reassure them and give them
something to hold on to. I watched as my new colleagues typed up new
worksheets to be handed over to the Reprographics Man (not copyright, Marvel
Comics). And I panicked.

I am going into a new educational institution, in a new country, with new
students from a cultural background that I am completely unfamiliar with and
I had planned to exploit my ignorance by learning all about them, the
country, their country and their culture whilst at the same time giving them
the English they ask for to talk about these things. It had seemed logical
to me to do it this way. But as I look at the Treasure Hunts asking them to
write down how many post boxes there are in the village, how much it costs
to dry clean a jacket and a pair of trousers, where to buy a newspaper etc
etc etc, I am beginning to worry that my beliefs are built upon dodgy
foundations.

Am I wrong to assume that free and equal learning is what my students need?
Am I putting their IELTS exam at risk? Are my wooly headed liberal ideals
going to condemn my students to failure and repeating? Am I a fool to let my
beliefs interfere with my students' study? And a hundred and one other
concerns that I am not articulate enough to include here.

And so I turn to you, my colleague, and ask for advice, personal stories,
assurance and kind words. Don't let me down! Please!!!



	


	Group: dogme
	Message: 818
	From: dnewson@u...
	Date: Mi Sep 05, 2001 8:45 

	Subject: Re: Sylvia Ashton-Warner: workbook


	I confess I don't know Sylvia Ashton-Warner, but I do know 
a word to characterize the quotation just posted: 
precious. Personally, I always found it impossible to 
use a workbook - I always wanted to do things my way. 
But I can imagine that hard-pressed teachers with over-
large classes and too many hours to teach might find 
them supportive.


Dennis

Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 819
	From: Luke Meddings
	Date: Mi Sep 05, 2001 9:39 

	Subject: Re: Reassure me


	>I am going into a new educational institution, in a new country, with new
>students from a cultural background that I am completely unfamiliar with
>and
>I had planned to exploit my ignorance by learning all about them, the
>country, their country and their culture whilst at the same time giving
>them
>the English they ask for to talk about these things. 

Hi Diarmuid. This strikes me as common sense rather than idealistic. It's a good summary of a dogme approach; I guess what we all have to do is see how this maps onto student and system expectations. I'll probably be teaching Cambridge exams in the autumn, and I'll be aiming to combine worthwhile talk about shared interests and 'giving them the English they ask for to talk about these things,' with work which will help them with the specifics of the exam. 

I'd be putting their exams at risk if I didn't ensure they were familiar with the format and give them what useful practice and advice I can for the exam question-types, so I'll do that. But I'll try to balance that with dogme time to everyone's satisfaction. I'm in a familiar environment and it's easy for me to predict how that balance may be achieved, but have faith in your interest in your students' lives, and in their ability to develop new learning techniques with your support, and it will be repaid. 

Good luck 

Luke



	


	Group: dogme
	Message: 820
	From: dnewson@u...
	Date: Mi Sep 05, 2001 9:46 

	Subject: Reassurance


	Diarmuid,


Diarmuid,

From what you write I'm quite sure you're going to be absolutely 
OK because you are reflective about your teaching, you take it 
seriously and you care about your pupils. What form your teaching 
takes as you settle into your post will be most interesting and I 
hope you'll keep the dogme list informed. You'll probably find that 
once you've developed a working relationship with your pupils you 
will be able to swing your teaching and methods more and more in 
line with your convictions.

Very best wishes,


Dennis

Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 821
	From: Tom Walton
	Date: Mi Sep 05, 2001 10:37 

	Subject: RE: Reassure me


	Hi.

Diarmuid, you mention an article by "a well-meaning teacher about how my new
students (largely Chinese) needed the safety net of grammar to reassure them
and give them
something to hold on to".

We could argue about whether or not that is true - but what you are probably
going to find is that that is what they are used to, and therefore what they
expect - so that it could be that anything else they may react against.

I'd suggest (a) that it's important to meet expectations; (b) that some
students (multiple intellingences, learner styles etc) DO in fact learn best
from "Grammar"; (c) that you should "do dogme" if you feel that that is what
is right - but that you probably need to provide some sort of light
"explanation" of what you are doing and why (I didn't, and got poor
reactions, with different groups, to both TBL and dogme - because that was
not what they were used to; (d) that we shouldn't always do JUST dogme -
because we shouldn't foist a single approach on students, no matter how
convinced that we are that it is "Right".

And I agree entirely with Dennis that "sure you're going to be absolutely OK
because you are reflective about your teaching".

All the best,

Tom Walton
Barcelona, Spain

----- Original Message -----
From: Diarmuid Fogarty <fogarty@o...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 04, 2001 7:34 PM
Subject: [dogme] Reassure me


> I'm about to go back into the classroom after a good spell out. During
this
> spell, I've had ample time to reflect upon my teaching and my beliefs and,
> as a consequence, I have roughly fallen in line with something
> approiximating the spirit of dogme. However, in this, my induction week, I
> have been glancing through the materials on offer, reading the 'Welcome
> to...' packs and talking to my new colleagues.
>
> I am intimidated to death by the central role of grammar and grammar
> syllabuses (syllabii no, please...) in my workplace. As we sorted
materials
> into files, my prediction that the grammar file would be bursting and that
> the learner training file would be near empty were proved true. I read an
> article written by a well-meaning teacher about how my new students
(largely
> Chinese) needed the safety net of grammar to reassure them and give them
> something to hold on to. I watched as my new colleagues typed up new
> worksheets to be handed over to the Reprographics Man (not copyright,
Marvel
> Comics). And I panicked.
>
> I am going into a new educational institution, in a new country, with new
> students from a cultural background that I am completely unfamiliar with
and
> I had planned to exploit my ignorance by learning all about them, the
> country, their country and their culture whilst at the same time giving
them
> the English they ask for to talk about these things. It had seemed logical
> to me to do it this way. But as I look at the Treasure Hunts asking them
to
> write down how many post boxes there are in the village, how much it costs
> to dry clean a jacket and a pair of trousers, where to buy a newspaper etc
> etc etc, I am beginning to worry that my beliefs are built upon dodgy
> foundations.
>
> Am I wrong to assume that free and equal learning is what my students
need?
> Am I putting their IELTS exam at risk? Are my wooly headed liberal ideals
> going to condemn my students to failure and repeating? Am I a fool to let
my
> beliefs interfere with my students' study? And a hundred and one other
> concerns that I am not articulate enough to include here.
>
> And so I turn to you, my colleague, and ask for advice, personal stories,
> assurance and kind words. Don't let me down! Please!!!
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 822
	From: Tom Walton
	Date: Mi Sep 05, 2001 10:42 

	Subject: RE: Reassure me


	Hi.

Luke mentions "balancing ["the Grammar"] with dogme time to everyone's
satisfaction". Perhaps that is really what it is all about. Providing "dogme
time" rather than "dogme" being an "approach" or a "methodology"?

Tom Walton
Barcelona, Spain.

----- Original Message -----
From: Luke Meddings <luke@l...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 05, 2001 10:39 AM
Subject: Re: [dogme] Reassure me


>
> >I am going into a new educational institution, in a new country, with new
> >students from a cultural background that I am completely unfamiliar with
> >and
> >I had planned to exploit my ignorance by learning all about them, the
> >country, their country and their culture whilst at the same time giving
> >them
> >the English they ask for to talk about these things.
>
> Hi Diarmuid. This strikes me as common sense rather than idealistic. It's
a good summary of a dogme approach; I guess what we all have to do is see
how this maps onto student and system expectations. I'll probably be
teaching Cambridge exams in the autumn, and I'll be aiming to combine
worthwhile talk about shared interests and 'giving them the English they ask
for to talk about these things,' with work which will help them with the
specifics of the exam.
>
> I'd be putting their exams at risk if I didn't ensure they were familiar
with the format and give them what useful practice and advice I can for the
exam question-types, so I'll do that. But I'll try to balance that with
dogme time to everyone's satisfaction. I'm in a familiar environment and
it's easy for me to predict how that balance may be achieved, but have faith
in your interest in your students' lives, and in their ability to develop
new learning techniques with your support, and it will be repaid.
>
> Good luck
>
> Luke
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 823
	From: adrian.tennant
	Date: Mi Sep 05, 2001 6:53 

	Subject: Re: Reassure me


	Dear Diarmund.

Haven't read the other replies yet but I'd like to reassure you.
I teach (most of the time) at an FE college in the UK. 
Early this year we underwent a British Council Quality inspection (for
what they are worth - I did work for the BC for over 3 years). My boss
was extremely worried about my teaching Dogme/unplugged especially from
the point of view that I refused to put together a syllabi or scheme of
work (+ my lesson plans were sparse - 15 hours on less than one side of
A4!). In the event the inspectors were asking management to get me to
run some TD sessions for my colleagues!!!!
Secondly, many of my students take CAE - I must admit that so far in my
Exam preparation classes I have used materials etc but in the 'General'
classes with the same students I haven't. It appeared to have little
direct impact on their results.
+ all the students said how much more they enjoyed the classes!

Dr Evil (with positive vibes!)





Diarmuid Fogarty wrote:
> 
> I'm about to go back into the classroom after a good spell out. During this
> spell, I've had ample time to reflect upon my teaching and my beliefs and,
> as a consequence, I have roughly fallen in line with something
> approiximating the spirit of dogme. However, in this, my induction week, I
> have been glancing through the materials on offer, reading the 'Welcome
> to...' packs and talking to my new colleagues.
> 
> I am intimidated to death by the central role of grammar and grammar
> syllabuses (syllabii no, please...) in my workplace. As we sorted materials
> into files, my prediction that the grammar file would be bursting and that
> the learner training file would be near empty were proved true. I read an
> article written by a well-meaning teacher about how my new students (largely
> Chinese) needed the safety net of grammar to reassure them and give them
> something to hold on to. I watched as my new colleagues typed up new
> worksheets to be handed over to the Reprographics Man (not copyright, Marvel
> Comics). And I panicked.
> 
> I am going into a new educational institution, in a new country, with new
> students from a cultural background that I am completely unfamiliar with and
> I had planned to exploit my ignorance by learning all about them, the
> country, their country and their culture whilst at the same time giving them
> the English they ask for to talk about these things. It had seemed logical
> to me to do it this way. But as I look at the Treasure Hunts asking them to
> write down how many post boxes there are in the village, how much it costs
> to dry clean a jacket and a pair of trousers, where to buy a newspaper etc
> etc etc, I am beginning to worry that my beliefs are built upon dodgy
> foundations.
> 
> Am I wrong to assume that free and equal learning is what my students need?
> Am I putting their IELTS exam at risk? Are my wooly headed liberal ideals
> going to condemn my students to failure and repeating? Am I a fool to let my
> beliefs interfere with my students' study? And a hundred and one other
> concerns that I am not articulate enough to include here.
> 
> And so I turn to you, my colleague, and ask for advice, personal stories,
> assurance and kind words. Don't let me down! Please!!!
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 824
	From: F. Mortes
	Date: Mi Sep 05, 2001 8:26 

	Subject: reassurance for Diarmuid


	Hi, there!

"Watch. Give only what is needed. Wait" -Caleb Gattegno.

Good luck and enjoy!

Francesc Mortés



	


	Group: dogme
	Message: 825
	From: Simon Gill
	Date: Do Sep 06, 2001 12:24 

	Subject: reassurance


	Diarmuid asked for reassurance. "I am beginning to worry that my beliefs are 
built upon dodgy foundations. Am I wrong to assume that free and equal 
learning is what my students need? Am I putting their IELTS exam at risk? 
Are my wooly headed liberal ideals going to condemn my students to failure 
and repeating? Am I a fool to let my beliefs interfere with my students' 
study? And a hundred and one other concerns that I am not articulate enough 
to include here." One or two others have already provided some and I concur 
absolutely with what they said, but I'd like to add my two cents' worth 
anyway.

One of the things I've always found utterly beautiful about teaching is the 
process of negotiation that characterises the classroom, even the most 
top-down teacher-centred one you could imagine (like the ones I spent my 
so-called 'education' in - even if the negotiation was basically us pissing 
about and sabotaging the lessons). If the teacher is actually willing and 
eager, as it sounds as if you are, Diarmuid, to actually promote the 
process, then it has the potential to take everybody to all sorts of 
interesting places. I think that's the kernel of the whole idea of 
education. Different people come into
the classroom with their various existing schemata, to borrow a phrase from 
Mike Wallace, and it all grows from there, a compromise, one that is closer 
to some people's agenda than others', perhaps, but never totally conforms to 
any one person's agenda. Everybody grows, everybody develops. Including the 
teacher. If the learners are, as you say, mostly Chinese, then they will 
have certain expectations of what goes on in the classroom that may be quite 
different from those of, say, Americans or Czechs or Brits. But of course, 
as the teacher, you have a lot more power and influence than any other 
individual, although, as I think other respondents to your dilemma pointed 
out, the whole thing is best approached in a spirit of willingness to meet 
their expectations as well as imposing some of your own.

If I were you I wouldn't abandon your cherished principles, which I think 
are good ones, just because everybody else is slaving over a hot 
photocopier. I don't think your beliefs are built on dodgy foundations at 
all, and I don't think it's part of the teacher's brief to pander to every 
preconception colleagues or students may have, however demented or hidebound 
they may be.

And, just before I bring this rant (not as coherent or incisive as I'd like 
it to be, but heartfelt nevertheless) to a close, let me remind you of a 
posting to this very list a few months ago by Adrian Tennant, who paddled 
his lonely canoe out on to the waters of dogme in quite a state of 
trepidation and was then totally vindicated by the inspectors who said he, 
the maverick, was the one who was on the right track.

Two quotes to finish with:

"Basically, I see the world as being run by insane people for insane 
purposes" (John Lennon, 1966, and who'd argue with him?)

"Trust the force" (the ghost of Obiwan Kinobe to Luke Skywalker, Star Wars)

cheers

Simon Gill, Olomouc, CZ

_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp


	


	Group: dogme
	Message: 826
	From: Diarmuid Fogarty
	Date: Fr Sep 07, 2001 9:05 

	Subject: Thanks


	Thank you all for your support. I would be lying if I said that I faced Monday without fear, but it is true to say that I feel less unconfident than I did before. There were some very inspiring bits of advice and some very rousing exhortations! I will endeavour to keep a diary and I will keep the list informed.

And, considering the lists penchant for quotations, here's one from the Tao Te Ching (surely another must for all dogmetists)

In the pursuit of learning, every day something is acquired (!!!).
In the pursuit of Tao, every day something is dropped.

Less and less is done
Until non-action is achieved. 
When nothing is done, nothing is left undone.

The world is ruled by letting things take their course.
It cannot be ruled by interfering.





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 827
	From: Diarmuid Fogarty
	Date: Sa Sep 08, 2001 9:36 

	Subject: Mishmash


	I'm writing this quickly, having heard early morning gurgles emanating from baby Sara's room. There's a lull now, but when the screaming starts...

It's Saturday. The day after tomorrow I'll be starting the new job. On Friday we had a look around the college to check out the rooms and I was half dismayed, half overjoyed to see that my first classroom is a long, narrow room that used to be a third of a bigger room until walls got built to make education more profitable (even if more cramped). The lush prison/school green also sent my spirits plunging! I felt dismayed because there was room only for a long line of tables and the teacher. I felt overjoyed because this meant that I would have to reorganise the classroom to accommodate everyone. I had been worried that my students would resent the teacher 'invading' their space. Now it looks as if there is no alternative.

After reading the various e-mails that I received, I felt supported. I'm genuinely grateful for that! I also spent a long time on Friday looking throught the posted messages on the Group site. I started at the beginning and now I'm through to No. 60. Again, some inspiring stuff. We also spent a lot of time talking about Dogme in the staffroom and it looks like there might be enough interest to get a small dogme discussion group going. Any objections raised were intelligent and provided food for thought, rather than off-the-cuff rejections of the pedagogy. Incidentally, my colleagues are all females, a point that I mention having started to read the posts that deal with the lack of women in the group. Might it be the medium that puts women off? Could it be that the internet is a toy that appeals more to men?

Just to provide a quick summary of the concerns that my colleagues raised: dogme is too teacher fronted (we've been there recently); dogme may well help students sit in a circle and talk with their peers, but how much of a demand is there for them to do that in their day-to-day life?; dogme fails in that it doesn't take into account the learners' expectations of the teacher and, as such, is not as democratic as it would like to be. The latter seems to be the most common objection to any kind of democratic teaching. Our own Resident (Dr) Evil's success in the world of FE has prompted a lot of debate. We are also working in an FE college (Adrian, if you're interested, I'd love to hear more about your experiences) and the refusal to present all of the bureaucratic papers has certainly struck a chord somewhere within the heart of the teaching staff! And you succeeded! As a new boy, I don't know if I dare refuse to write copious justifications for my work, but I will bear it in mind. I do take Adrian's point that it is easier to go for the purist take on dogme and then gradually reallow materials into the classroom. 

And finally, a message for Scott. I read your remarks about your talk in APPI, Portugal, back in May 2001. I was in the audience and I got a very different take on the Portuguese teachers' reaction. I was surprised at how much they enjoyed the talk. As you will know, Spanish teachers tend to be more cynical and demanding of a speaker. The great and mighty MARIO wrote recently of hearing a Spanish teacher leaving a talk saying 'No nos ha dicho nada' (he didn't say anything to us). The Portuguese teachers always struck me at their openness (spelling???) to ideas. Your talk might best be described as being in the style of 'An Evening With...'. It was enjoyable, personal, anecdotal, thought-provoking and other such things that one might expect of a dogmetic (the very word conjures up 'heretic'). But I thought at the beginning, 'They're going to start muttering "Where are the ideas? What's the theory? etc etc etc'. But they didn't. They sat and listened. They asked you to repeat the name of the author of 'Teacher'. They scribbled down Sylvia's name and the name of the (spits) publishing house. They laughed at the jokes and were delighted at the success of your grandfather in doing what he wanted to do. If they hid their faces in the programme or rushed for the fire exits when you ran into the audience with the MICROPHONE, I suggest that they did so more in reaction to the mike than to the Kiwi holding onto it!! Perhaps your unease with the talk had more to do with the hearty lunch that you'd enjoyed beforehand! 

OK, I'm going to spend a bit more time with my family before they file for divorce. Monday, unlike Dakota, won't be on my mind until it arrives. Cue ad image of Beaming Househusband, "Thank You DOGME (tm)!!!"




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 828
	From: Sue Murray
	Date: So Sep 09, 2001 11:33 

	Subject: (digressive) reply to Diarmuid 827


	I've been following unplugged and the discussion group for a few months, feeling far less 'eccentric' as a teacher and a learner, getting ever so excited about so much that you've been saying, recommending you all over the place.

But everytime I try to send a posting it seems too long, and there's so much to comment on - I always leave my contributions unsent, embarrassed that I can't be concise and stick to one point without touching on another, perhaps unconfident that my comments are useful. Is this perhaps because I' m a woman? Maybe these things generally tend be more 'female' problems/doubts, and could have something to do with the lower percentage of female contributors? There will be many reasons why more men than woman have so far been involved in the discussion group - personally I don't think it's the medium, (Diarmuid 827), though women may tend to be more careful about commiting their more spontaneous comments and reactions to print without thinking them through/polishing them up? I also think a big factor is time - generalisations are generalisations, but many woman have less time for extra-curricular activities than a lot of men do - I repeat, this is a generalisation, and in no way a sexist remark either way! 

I don't think I've read ALL the postings, but of what I've seen, two of the most inspirational pieces for me were Richard B (171) where students created their own exams (please go back and look if you didn't see it/don't remember it!) - I'd like to post separately on this issue! - and, via Scott (786 ), Olga Kulchytska's detailed article on learners creating their coursebook (from the online Journal of Imagination in Teaching and Learning). Both these examples are truly learning centred and learner centred, and work from the inside out, but they also conform to/fall within existing 'norms' (testing and course books ....). They open up new and important perspectives on these norms, and encourage learners to value their own contributions to and evaluations of the learning process; they steer a path between what cannot be changed overnight (because it's part of the entrenched standards and expectations that encompass/ensnare language learning) and what is the true and ultimate aim of any kind of learning process. Yes, a lot of us would prefer to do away with the pretence of (not) using the coursebook, or the ersatz value of many exams, but given the reality that we can't just ignore these things and a lot of our students want/need/expect them (because the big bad world tells them it's necessary), constructive dogme has to steer this middle path.

Re, for example, the concerns Diarmuid's colleagues raised about Dogme (827), perhaps at first hit some people see Dogme as 'teacher fronted' or 'undemocratic' if it is taken as a way of imposing teacher beliefs on students. This is not how it is, but it can seem alienating and even threatening if the first thing you see is the ten rules! The reality is probably more 'weak' rather than 'strong' dogme (witness recently Luke (819) and Adrian (823) and countless others before who 'admit' that they have to do some specific work toward preparing students for specific exams for example, or 'dogme compromise' in other ways, and even Scott has been known to admit to bringing material into the classroom ....!) I prefer to call this constructive rather than weak. We respect and adapt to learners' needs and expectations, even when they go against what we personally believe about language learning. When the contest is heated, we must compromise and keep an open mind, and, to quote Scott, "with the right combination of consultation, negotiation, and learner training, even the most entrenched attitudes are susceptible to change" (How to Teach Grammar, page 27). Including ours!

The other concern Diarmuid's colleagues raised is "dogme may well help students sit in a circle and talk with their peers, but how much of a demand is there for them to do that in their day-to-day life?". I'm not sure how to interpret this concern - does it mean that students aren't required to have conversations in English outside of the classroom context, or that they aren't required to have conversations full stop? 

In any case, the classroom has and is its own reality, and this reality is made up of the people in it, it is not a suspension of their lives for the duration, neither is it a carbon copy of the other realities that make up their lives. What is suitable or unsuitable will depend not on what people have/haven't done or expect to do outside the classroom, but on what they enjoy and profit from doing together within it. It's perfectly valid for a student to say s/he feels uncomfortable or unhappy doing something, but it seems a bit dogmatic to say that having students do something they wouldn't usually do outside the classroom is pointless or open to question or pedagogical doubt.

Also, students talking to their peers, whether in a circle or not, and in whatever language or mix of languages, is far from an exclusively dogme idea. The difference in dogme is that they will talk about what they want to talk about and only if they want to talk about it. This doesn't seem undemocratic, or teacher anything but sensible and humane.

Anyway, I don't think Diarmuid will need any of this to reassure his colleagues about Dogme - they're probably teaching unplugged anyway - not in an extreme black and white way, as the 'rules' might make them fear, but in a real, people in front of you way. I find most teachers do this, even if some are more explicit about it than others, while others get there via different springboards, including dreaded things like course books. 

I have never been comfortable using a course book. I have had to (nominally) use a lot of them, because they are usually part of the package for paying customers. But I have never, over 12 years, done anything but dip into them when it seemed appropriate, or pointed out useful reference pages or extra activities to students. I've often felt deficient because of my inability to follow a course book. Many of my colleagues have done so successfully. It's probably just a difference of approach and personality; I think even teachers who 'do' most of a course book are not 'imposing' but rather 'springboarding' from a different angle; springboarding the students' own reactions, personal experiences and views, language doubts etc. That's the important thing - however you do it. 

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 829
	From: Sue Murray
	Date: So Sep 09, 2001 11:33 

	Subject: re: the Chinese room (Diarmuid 827)


	Diarmuid (827) describes one of his classrooms: "a long, narrow room that used to be a third of a bigger room until walls got built to make education more profitable." (Yet another, if veiled, incidence of the all pervading tight ship McNuggets culture we're up against?)

This hit home. I and some of my colleagues have been battling for 3 years with a very narrow but NOT long classroom. Student comments range from "intimate and cosy" to "hot, sweaty, smelly and uncomfortable", and "can we have one of big rooms next year?" With one group, we even wrote short poems to express our feelings about the room and our experiences of it ! We've tried every possible permutation over the years, but it's impossible to even get a vague semi-circle of chairs because of the narrowness, the awkward position of the heater, the fact that the wall juts out on one side (the room is not even blessed with being a perfect rectangle). We spend a lot of the time standing up, or arranged around small cafe-like tables, but it is very limiting with large groups, and to make things worst the room is full of sun all day and gets very hot (OK, I'm lucky enough to live in a sun-filled place!)

I also had the most odorous and airless experience of having to teach in a windowless cube the size of a broom cupboard - limited of course to solo or pair lessons, but a case of even two's a crowd. Paying customers were not too happy with the deal (regardless of the brilliant teacher ....) and so it didn't make education more profitable, except in the very short term, and happily we haven't used it for a year, and now the walls have been knocked down to make more space for the reception area, and it will never be entered again.

I'm a fussy one for rooms and how everyone is placed and can move, see and hear in relation to each other, yet some other teachers I work with don't give an asterisk, the room can be a in a total shambles and you just go in and plonk down somewhere, anywhere, no prior thought to where things like tables, chairs, board might be or not be, and everyone always goes in and comes out happy and smiling just the same. All in all, probably a very dogme attitude. So maybe I'm a bit too 'preconceived' in this respect? Must work on it!

Anyway, I'll be interested to hear how the 'largely chinese' room works out!

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 830
	From: David French
	Date: Mo Sep 10, 2001 5:54 

	Subject: coming out


	> I have never been comfortable using a course book. 
> I have had to (nominally) use a lot of them, because
> they are usually part of the package for paying
> customers. But I have never, over 12 years, done
> anything but dip into them when it seemed
> appropriate, or pointed out useful reference pages
> or extra activities to students. I've often felt
> deficient because of my inability to follow a course
> book. Many of my colleagues have done so
> successfully. It's probably just a difference of
> approach and personality; I think even teachers who
> 'do' most of a course book are not 'imposing' but
> rather 'springboarding' from a different angle;
> springboarding the students' own reactions, personal
> experiences and views, language doubts etc. That's
> the important thing - however you do it. 

Thanks for that, Sue

I told a small group of people (5 actually, including
our very own Simon Gill) at the Moravian and Silesian
Association of Teachers of English, Zlin, Czech
Republic at the weekend that I was never happy using a
coursebook and just don't get on with them. I almost
gave up teaching because of the way the coursebook
imposed the rhythm and the direction. I, too, felt
'deficient' that I couldn't use one.

Now I love teaching and putting things together with
the students, finding the right pace and balance of
activities. 

Perhaps there are more of us out there.

I'll pass your comments to Richard B., Sue, he's not
plugged into the list right now. And is a teacher who
hasn't been through any official or recognised EFL
training courses but has come up with some really
inspirational ideas.

David

__________________________________________________
Do You Yahoo!?
Get email alerts & NEW webcam video instant messaging with Yahoo! Messenger
http://im.yahoo.com


	


	Group: dogme
	Message: 831
	From: Sue Murray
	Date: Di Sep 11, 2001 12:41 

	Subject: coming out ... the invisible way? (David 63/830)


	Thanks David, and so glad you DIDN'T give up teaching!

And it's always reassuring to know we're not alone. 

A colleague wrote in his end of year evaluation this summer that he'd found how spontaneity and response was the key and it beats the 'stifle aspect of pathological planning' any day. He had just completed his very first year of teaching, so I don't think Dogme is only for 'experienced' teachers (a point I recall having seen raised once or twice).

Dogme is of course about much more than course books and planning (or rather the avoidance of them). It's perhaps that course books and (especially 'pathological'!) planning are often the most common obstacles to people learning, when these things become more than moveable stage props and become the play itself (sorry, I'm ashamed to confess I've never seen a von Trier film, and over recent years have hardly seen a film at all, a real ignoramous as far as films are concerned, though I like them well enough when I do see them and have even been involved in the making of some semi-professional ones, I'm more familiar with the immediacy of theatre).

Which brings to mind - a friend told me that the Italians are famous in the all the world for being the masters of improvisation in television productions. He is often involved in musical and entertainment shows, and gets by turns excited (by the artistic values) and frustrated (by the lack of organisation). To underline his point, he quoted experienced FOREIGN artists who had variously expressed both marvel and anxiety at this stalwart aspect of Italian television (marvel - eg, it all comes out so beautifully in the end; anxiety - eg, you're not even Italian but you have to work without a script, and you never know what's going to happen next). 

(Now I'm reminded of Scott's lovely article in ELT Journal 53/1 (Jan 99) - Lesson art and design. ) 

Back to the original point about course books, a colleague when he worked at a school in Greece was under strict orders to do at least 2 pages from the course book each lesson, and if he hadn't done them and written them in his register he got a real bollocking from his DoS. The result was that he took the students out on Friday and Saturday evenings so that they could all speak English together with him! 

At the same time, it's very difficult to tell a teacher 'don't bother about the book'; they and their students decide. This is democracy in the current reality. One of my colleagues is quite an organised planner, and even keeps his annotated copies from teachers books to work from with subsequent groups, but he's also a flexible chap, and had one group this year who he called (and they called themselves) 'Mike's bookless intermediates'; they had a book, but what was inside it nobody knew. In many ways, I feel Mike's approach is more flexible than mine - try as I might, I just can't use a book when I've got real live people there in front of me. (And if those people are feeling half dead rather than real live, the last thing that's going to stimulate them is eyes down looking, or listening to a dislocated voice on a prerecorded tape). (Just like, I always ask myself, how on earth can you 'plan' a lesson for people you have never met?) 

But I suspect this is more a personal thing than a pedagogical one. What I mean is, some of us can mediate the course book well, some of us can't, it's just a question of props. Mediating the course book well, as a lot of teachers do, perhaps gives the students just as much learning, involvement and decision power as pure dogme; it's just that so often the course book is just 'done', not mediated, that it lends itself so easily to becoming the 'bete noir'.

Some teachers, however, have said to me things like "But if you don't use the book, what do students say?" or "They want to know why we didn't do unit 6"; this type of thing worries me a bit (like students asking 'Am I making progress?' ). Do we teach people, or do we teach books? But, pandering to expectations and norms and accepted practice, here's a translation of what I gave our school director last year for a new school brochure:

"Every student is given a course book, and this book is carefully chosen according to the age and level of the course participants. It is a useful reference point, but it is not the course itself, and it is not canonical! It will be used according to the needs and interests of the participants, and is one of many resources available to the course. It is not necessary to 'do' all the pages, and often you won't reach the end of the book. Coursebooks today are much richer and more interesting than they were in the past, but they are designed and produced for the mass market, not for your class; the most precious resources available to any class are the participants themselves, their interests, experiences, ideas and opinions."

NB, I also realise that speaking about 'level' is another dogme issue - but that's another story, another posting.....

Back-quoting to conclude: 

David (63):

"If you've brought in all the materials and activities you don't leave much space for learners - unless you do. .... You can only improvise when you're extremely well-prepared. But preparation isn't material in terms of armfuls of books, handouts etc, it's not visible."

Scott (19 and ELT Journal):

"more important, it seems to me, is that teachers have a sound knowledge of their students' grammar - I don't mean their ... mother tongue ... - but a knowledge of their students' developing interlanguage and grammar - because this surely is what we should be teaching to, not to specifications laid down in some coursebook or syllabus." 

This is all startlingly and undeniably true and obvious, but it is far from simple! ("it's not the easy way out" - David 63 again).

I do feel however that sometimes we unwittingly forget the students themselves in all this - have faith in your students and their ability to learn, because they nearly always seem to know a lot of the things that we as teachers don't know or struggle and rack our brains to understand even a tiny part of; even if they don't always know it in an explicit way, I think a lot of learners take far more control of their own learning than we - or even they - realise, but it's automatic and 'natural', it just happens, and isn't mappable or writeable or filmable - it's just triggered, and it just happens, perhaps regardless of whether the teacher is using a course book or not etc. It is often the 'invisible' factors that count most. (Perhaps one of the many reasons I was so impressed by Richard B (171) was that he found a way to make some of these processes 'visible').

Sorry this has got so long. I'd better sign off!

Thanks again.
Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 832
	From: Diarmuid Fogarty
	Date: Mi Sep 12, 2001 12:07 

	Subject: Tear me to bits...Please!


	I have made it through to the halfway point (of the week, not my career) and I would be very grateful for feedback. Having read about dogme, I felt that it spoke to my beliefs about education. I felt that it articulated what I had been trying to do in the classroom in my teaching years and it got me excited. Maybe I wasn't such an oddbod after all. I read more of the posts and got more and more convinced by what I was reading. It tied in with my own personal ideas, as well as the ideas I had been reading about in Freire's work, John Holt's work and books published by Lib Ed in England. 

On Monday, I went into the classroom as a fully signed up fan of dogme (and I remain so, I should say). But I'm having a hard time of it. I find that the students don't have much to say to me. They struggle to understand me. I struggle to understand them. Conversation breaks down as soon as it starts and the grammar analysis part falls flat on its face (largely because of me, I suspect). I can't think of how to get the students to reflect upon what we've done in the class in any effective manner. I find myself yearning for the security of a coursebook with activities and pictures. I despairingly wait for the warm feeling of satisfaction that I've read so much about on the list. I trudge through the day with a horrible gnawing fear in my stomach...you don't want to know any more!

I'm attaching my diary entry for this morning's class. I'd love to hear constructive criticism and helpful pointers. If you have the time...

With heart and lumps in throat
Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 833
	From: Diarmuid Fogarty
	Date: Mi Sep 12, 2001 12:19 

	Subject: The diary entry


	I don't know hot to attach, obviously...

Wednesday 12 September 2001

0900-1100 Pre Int A

There is a common consensus amongst the three teachers that this class is a very pleasant class to teach. When I walked in this morning, William (I think) asked straight away if I had seen anything last night. Knowing full well that he was referring to the attack on the WTC yesterday, I asked him what he was talking about. 'Terrorists in America,' he said. I'm sorry to say that I didn't follow through with this despite having an inkling of a lesson plan based around it. Fool that I am, I decided to push ahead with my own agenda which involved finding out a little bit about the education system in their country. As I had walked to the class I found myself wondering how their daily classes began. I asked them a few questions and they asked me a few in return. The quieter students didn't say much. This is surely a criticism that dogme faces often. It can create a dictatorship of the vocal, but only in cases where the class is being mismanaged or always???

Under my direction (dictatorship of the profesorado), we talked about the times that students went to school and came back from school; we talked about differences in age groups; whether education was free and that was about it. We fished out some vocab (subsidies, subsidise, primary, secondary, scholarships). I jumped upon a number of comparative adjectives and tried to draw their attention towards this area. It fell apart. One problem was that we don't share the same terms of reference. They obviously know what an adjective is, but they don't know what it's called. If I try to explain it in English, they look at me in a befuddled manner. But that doesn't excuse my shockingly feeble explanation. I drew attention to the endings, explained what they were all about and then felt*what? I don't know. I just saw the board, saw the grammar, thought of the problems I'd had getting them to recognise 'adjective' and balked. I couldn't decide whether the best thing would be to stop the talk on education (which I'd interrupted to look at the comparatives) or to continue the talk and then summarise the grammar later. I decided in favour of the talk and left the grammar points up on the board where they remained until I wiped them off later having ignored them.

When I saw that the talk had gone on for some time, |I stopped it and asked them to talk in groups of three to see what they could remember. Here I was half hoping that the comparatives would make a shaky reappearance. They didn't. I had asked them to talk about what we had talked about and to write a brief summary of the discussion. Some students discussed the differences in food from their countries, some students talked about the differences but didn't write anything; some students sat back and didn't do much (more from shyness it appeared to me) and some students took rough notes of what they had been talking about. Seeing that it wasn't going the way I had wanted, I changed the rules. I left a board pen at the front and asked the students to dictate a summary to one of their colleagues who would write it up on the board. I said that I would go outside. William told me that it wasn't necessary for me to go outside and asked me to sit down at the back. I relented, but when it came to choosing the scribe, most of the eyes in the classroom turned my way. Deciding that my presence was too overpowering, I left the room. Outside, I could hear the students talking (in English), laughing, correcting and doing everything that I had hoped they would. Through the window I saw the dreaded electronic dictionaries being consulted (dreaded because they consume time in much the same way that 'a quick five minutes on the Internet' usually lasts around an hour.) As I was standing outside the class, I couldn't get rid of a doomed feeling in my stomach*

After a good while, I peeked through the door to see that the laughter, corrections, speaking etc had produced a small table that was far from being completed. I had asked them to write up a small paragraph, but they obviously didn't know what a paragraph was. The scribe admonished them with 'I told you' - the intonation and the expression being near perfect (I congratulated him on this!) I asked them to try and get some sort of a paragraph up on the board in five minutes. There was considerably less noise and, as I saw looking through the window, considerably less interest. I later found out that the Koreans had contributed to the section on Korean education, the Chinese scribe had written the Chinese section and, disgracefully, the Japanese didn't have enough time to contribute.

I wrote my version of the paragraph in red ink between the lines. I stressed that this was just an alternative version, not one which was necessarily better. Once this was done, I asked them to look at what I had written and find some differences between what they had written. The differences were largely stylistic with very few grammatical errors corrected. 

I drew their attention to the (relatively) large number of 'to's. We had 'To begin with,' 'encouraged to', 'go to' and a couple of others that escape me now. I asked them to tell me 'Which words go with 'to'' which they did without too much bother. I put green boxes around these words. I asked them to find prepositions and we repeated the process, this time black circles springing up around the prepositions and the words they went with. I orally expanded on the prepositions (places and time) but as the students seemed to have little trouble with all of this, I feebly turned away from the area.

At this point, I heard one of the students speaking to a colleague in Chinese and the word 'education' was the only one I recognised. I asked him (in a friendly tone, I hasten to add) what his question was. He blew me out of the water by asking, 'What does "education" mean?' We had been talking about the subject for some time; he had been the scribe writing 'about the differences in education in our countries' and I hadn't even explained to him what the word meant.

To finish the lesson (which I was rapidly beginning to consider a disaster), I asked the students to write 'a few sentences about today's lesson'. I explained that this style of teaching was new to me and that I was keen to see what the students thought about it. They have described the experience as 'very fun*good', it makes one student 'feel very happy', a couple of students found the subject (imposed on them by the teacher) a little bit boring and stated a preference for 'more practical and interesting, such as life'; one student classified his teacher as 'ardory' which has baffled me, but states also that 'very interest come to this class. Never I feel boring.' One student confided that 'someone tolken own language. It is baddely to study English for everybody.' One student, who's response is worth printing in full, commented 'I think you speak too much and the students speak just a little time. It's so limited. If you want to teach very well, you must make everybody happily. If all the student very tired, they can't study very well.'. Finally, one student wrote 'I think we should have a book. Because we just have short time in the school. When I going back to school I think we need some revehion. Eeven I have record from class and I think it is not too clearly.'

The students' positive comments may be interpreted as reflecting the desire to please. Although perhaps one should be more optimistic*


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 834
	From: Dennis Newson
	Date: Mi Sep 12, 2001 4:45 

	Subject: Re: The diary entry


	!!!! PLEASE send all replies to dnewson@u.... They will be forwarded. !!!
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~

Diarmuid,

I'm in Sarajevo for three weeks and I'm cold and I keep trying, without success, to forget the young man who managed to 'phone from one of the doomed 'planes to tell his wife and his mother that he wanted them to know he loved them.....


This posting is probably mainly therapeutic for me, but you asked for some feedback.
It's always the case, but please register these are just one indivdual's remarks.

1. I would have thought you should have accepted the offered opportunity to talk about yesterday's events.
2. I reckon talk of adjectives etc. may be rather heavy going - like a textbook. :-)
3. A gut-feeling..... Temporarily, at least, forget "approaches" and teach these kids something specific that they can get their teeth into..... words for expressing how you feel when......, for example. And do it in a way they recognise as "learning". When you've got to know them and they've got to know you you can slowly change your approach - if it seems appropriate.


I pick up the impression that your strong wish to teach in a particular way might lead you away from the immediacy of the actual kids in front of you.

Best wishes,

Dennis
_______________________________________________________________________
1.000.000 DM gewinnen - kostenlos tippen - http://millionenklick.web.de
IhrName@w..., 8MB Speicher, Verschluesselung - http://freemail.web.de


	


	Group: dogme
	Message: 835
	From: Sue Murray
	Date: Mi Sep 12, 2001 10:39 

	Subject: YES, perhaps one SHOULD be more optimistic! (Diarmuid)


	This is my gut reaction, Diarmuid, to your diary entry, which I've just read 'with feeling'.

First of all, don't be so hard on yourself. We've all been there, still end up there sometimes, it's sort of inevitable when you're talking human beings.

Really, though, the lesson doesn't seem to have been anything like the disaster you've convinced yourself it was. AND there was positive feedback (and even the desire to please can be positive feedback in its way, though it's very open to question as to whether the comments were made for this reason! But above all, the opportunity to give feedback - and my impression is that the students took it as a sincerely given opportunity - is positive in itself, and opens up the whole dialogue) 

If a task is misunderstood (as with the board paragraph they turned into a table), so what? if they enjoyed doing it and were engaged with the language; "I could hear the students talking (in English), laughing, correcting and doing everything that I had hoped they would" (Well, excuse me, but what more can you ask?! - as with the comment "Never I feel boring" and several similar! And this is the first week!!)

The perfect lesson doesn't exist, and for a first week in a new school after a break from teaching, and with lots of new teaching approaches and ideas making you put yourself under even extra pressure, I think you proved to be a very sensitive and responsive teacher, and your rapport with the students has already began on a positive note. Just don't shoot yourself in the foot by expecting to be a perfect teacher and being over critical of yourself. Yes, kick yourself momentarily when you realise you've missed a good opportunity to develop a student given tack, but then just continue and pick up on the next one - after a while, you'll probably find they'll be coming right left and centre! 

You know the moments when you would have liked to have been more reactive, and it's great that you're so aware. For example:
"I'm sorry to say that I didn't follow through with this despite having an inkling of a lesson plan based around it. Fool that I am, I decided to push ahead with my own agenda ..."
(Dogme vow number 7?)
"Under my direction (dictatorship of the profesorado).."

At the same time,
".. but as the students seemed to have little trouble with all of this, I feebly turned away from the area." 
Why 'FEEBLY'? (A word you use a few times in your diary entry). Surely you did the sensible and natural thing, responding to them rather than to a 'plan'? 

Just one thing though. I know what you mean about wanting to focus students' attention on language, and you tried (and often succeeded) in focusing on a quite a few lexico-grammar areas. "I jumped upon a number comparative adjectives and tried to draw their attention towards this area". Relax. Don't feel YOU have to draw their attention to language points. Let THEM jump upon the language points. And, for example, if you wanted them to notice comparatives this time but instead they come up noticing other things - or nothing! - just leave the comparatives till another time when it comes from them. (Otherwise, it's a sort of 'coursebook behaviour' whether we're using a coursebook or not!)

At the same time, you yourself at one point found yourself 'yearning for the security of a coursebook with activities and pictures'. At times, it is surely permissible, and don't be mean to yourself; if you want, in for example a 2 hour lesson, at some time to use a prescribed activity or have some to select from to fall back on, don't feel guilty or a failure. Learners will take it on board and generally do it their way anyway. The important thing is that the spirit is right, is dogme, and the lessons will start to come more and more from the learners. 

PS: I too would be interested to know what was meant by 'ardory'!

All best wishes
Sue

PPS: it's not you, the dogme discussion group doesn't accept attachments!















[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 836
	From: David French
	Date: Do Sep 13, 2001 5:53 

	Subject: Tear me to bits...Please!


	I think the process of getting to know students takes
a lot of time and effort. Ira Shor (a kind of pupil of
Freire) really works at getting inside the culture of
his students, learning about the sort of places they
live, where they work, what they do in their spare
time, where they hang out in the college, what they do
during the breaks, what their dreams are etc. 

That helps him to find 'generative themes' that might
spark off conversation. 

In other words he works at narrowing the gap between
his world and theirs. 

This is similar to the interviews Ashton-Warner
conducted with 5-year-olds to discover which words
would become 'one-look' words, words that are
organically linked to the children's worlds like
'kiss' or 'ghost', and which the children couldn't
fail to recognise the next time the words were brought
out in the basket.

DF



__________________________________________________
Terrorist Attacks on U.S. - How can you help?
Donate cash, emergency relief information
http://dailynews.yahoo.com/fc/US/Emergency_Information/


	


	Group: dogme
	Message: 837
	From: David French
	Date: Do Sep 13, 2001 4:53 

	Subject: Cannell''s method?


	This isn't normal procedure for the this list but
could anyone help out?
DF

>Hi,
>I'm looking for information about Cannell's method in
>teaching English. Could you mail me some? If it's not
>possible, could you give me some tips where to find
>it?
>Best wishes.
>Anna Morawska.
>annamorawska@p...

__________________________________________________
Terrorist Attacks on U.S. - How can you help?
Donate cash, emergency relief information
http://dailynews.yahoo.com/fc/US/Emergency_Information/


	


	Group: dogme
	Message: 838
	From: David French
	Date: Do Sep 13, 2001 5:18 

	Subject: taking control of learning


	> I do feel however that sometimes we unwittingly
> forget the students themselves in all this - have
> faith in your students and their ability to learn,
> because they nearly always seem to know a lot of the
> things that we as teachers don't know or struggle
> and rack our brains to understand even a tiny part
> of; even if they don't always know it in an explicit
> way, I think a lot of learners take far more control
> of their own learning than we - or even they -
> realise, but it's automatic and 'natural', it just
> happens, and isn't mappable or writeable or filmable
> - it's just triggered, and it just happens, perhaps
> regardless of whether the teacher is using a course
> book or not etc.

Here's one learners description of what she does. Her
motivation was very defined - to get to Sweden on a
one-year exchange programme.

My experiences of learning foreing languages
The biggest part of my learning foreing languages is
listening to song's lyrics. I like music very much, so
this way of learning is very good for me.
The second good method is writting letters. I have
some penpals. We write each other in English and
Russian. We use common language and we learn a lot of
each other. 
Except - the important thing is reading books and
magazins - even if we don't know many words. In this
way - in my opinion - we can learn some difficult
grammar constructions.
Moreover - doing texts translations is always useful.
The next best thing is listening to the radio and
watching foreing TV channels. In my opinion the only
listening is not enough.
We should try to think about the meaning (... the more
I think the more I understand).
The great way is traveling of course. I think we
should try to take an acquaintance with someone who
don't know our language. This way we can (we have to!)
practise our skills.
But even if we don't know any foreingers, we should
try to speak as often as possible. 
I like speaking with my friend from a hall of
residence's room. (I have a luck because she likes it
too).
For the same reason I like our English lessons in
ELSC.
... and if we want to know foreing languages we should
have a big motivatione and reasons. It is always very
helpful. I know that.
Ania Tomaszewska 2001


__________________________________________________
Terrorist Attacks on U.S. - How can you help?
Donate cash, emergency relief information
http://dailynews.yahoo.com/fc/US/Emergency_Information/


	


	Group: dogme
	Message: 839
	From: adrian.tennant
	Date: Fr Sep 14, 2001 5:35 

	Subject: Re: Mishmash


	Dear Diarmuid,

Hope things are going well.

I'm just about to start a new term, new students, new pressures -
apparently all our students will be taking NVQs!! 

The one thing that has made me extremelly happy (and all my colleagues
worried! + the photocopier jammed!) is that we have no coursebooks -
they weren't ordered in time!- until at least week 4 or 5 (from 12!).
Maybe Dogme can flourish - more likely it'll be lots of copies and
complaining teachers!! one can always hope.

kit.

Adrian (aka. Dr Evil).



Diarmuid Fogarty wrote:
> 
> I'm writing this quickly, having heard early morning gurgles emanating from baby Sara's room. There's a lull now, but when the screaming starts...
> 
> It's Saturday. The day after tomorrow I'll be starting the new job. On Friday we had a look around the college to check out the rooms and I was half dismayed, half overjoyed to see that my first classroom is a long, narrow room that used to be a third of a bigger room until walls got built to make education more profitable (even if more cramped). The lush prison/school green also sent my spirits plunging! I felt dismayed because there was room only for a long line of tables and the teacher. I felt overjoyed because this meant that I would have to reorganise the classroom to accommodate everyone. I had been worried that my students would resent the teacher 'invading' their space. Now it looks as if there is no alternative.
> 
> After reading the various e-mails that I received, I felt supported. I'm genuinely grateful for that! I also spent a long time on Friday looking throught the posted messages on the Group site. I started at the beginning and now I'm through to No. 60. Again, some inspiring stuff. We also spent a lot of time talking about Dogme in the staffroom and it looks like there might be enough interest to get a small dogme discussion group going. Any objections raised were intelligent and provided food for thought, rather than off-the-cuff rejections of the pedagogy. Incidentally, my colleagues are all females, a point that I mention having started to read the posts that deal with the lack of women in the group. Might it be the medium that puts women off? Could it be that the internet is a toy that appeals more to men?
> 
> Just to provide a quick summary of the concerns that my colleagues raised: dogme is too teacher fronted (we've been there recently); dogme may well help students sit in a circle and talk with their peers, but how much of a demand is there for them to do that in their day-to-day life?; dogme fails in that it doesn't take into account the learners' expectations of the teacher and, as such, is not as democratic as it would like to be. The latter seems to be the most common objection to any kind of democratic teaching. Our own Resident (Dr) Evil's success in the world of FE has prompted a lot of debate. We are also working in an FE college (Adrian, if you're interested, I'd love to hear more about your experiences) and the refusal to present all of the bureaucratic papers has certainly struck a chord somewhere within the heart of the teaching staff! And you succeeded! As a new boy, I don't know if I dare refuse to write copious justifications for my work, but I will bear it in mind. I
> do take Adrian's point that it is easier to go for the purist take on dogme and then gradually reallow materials into the classroom.
> 
> And finally, a message for Scott. I read your remarks about your talk in APPI, Portugal, back in May 2001. I was in the audience and I got a very different take on the Portuguese teachers' reaction. I was surprised at how much they enjoyed the talk. As you will know, Spanish teachers tend to be more cynical and demanding of a speaker. The great and mighty MARIO wrote recently of hearing a Spanish teacher leaving a talk saying 'No nos ha dicho nada' (he didn't say anything to us). The Portuguese teachers always struck me at their openness (spelling???) to ideas. Your talk might best be described as being in the style of 'An Evening With...'. It was enjoyable, personal, anecdotal, thought-provoking and other such things that one might expect of a dogmetic (the very word conjures up 'heretic'). But I thought at the beginning, 'They're going to start muttering "Where are the ideas? What's the theory? etc etc etc'. But they didn't. They sat and listened. They asked you to repeat the name
> of the author of 'Teacher'. They scribbled down Sylvia's name and the name of the (spits) publishing house. They laughed at the jokes and were delighted at the success of your grandfather in doing what he wanted to do. If they hid their faces in the programme or rushed for the fire exits when you ran into the audience with the MICROPHONE, I suggest that they did so more in reaction to the mike than to the Kiwi holding onto it!! Perhaps your unease with the talk had more to do with the hearty lunch that you'd enjoyed beforehand!
> 
> OK, I'm going to spend a bit more time with my family before they file for divorce. Monday, unlike Dakota, won't be on my mind until it arrives. Cue ad image of Beaming Househusband, "Thank You DOGME (tm)!!!"
> 
> [Non-text portions of this message have been removed]
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 840
	From: adrian.tennant
	Date: Fr Sep 14, 2001 6:54 

	Subject: Re: coming out ... the invisible way? (David 63/830)


	Dear all,

As usual I'd like to put my spoke in this wheel! Here we are in an
anti-coursebook mode and I'd like to ask Scott a question.

2 weeks ago I was sitting in an editors office at Macmillan Heinemann (I
hear the hisses!!) when I glanced over to the book shelf only to see a
copy of Highlight penned by our very own Scott. 

With hindsight how do you feel about that book?

I'll add more latter!

Dr. Evil



	


	Group: dogme
	Message: 841
	From: Sue Murray
	Date: Fr Sep 14, 2001 10:10 

	Subject: re: taking control of learning


	> we should try to think about the meaning (... the more I think, the more I understand).
(Ania Tomaszewska 2001)

Thinking, invisible as it is, in the way Ania describes, and in general as in thinking and reflecting in and about language, is something I find some learners do automatically, and others find difficult (even if you suggest it as 'homework' - ten minutes genuine, personalised English thinking a day being far more valuable than ten pages of workbook exercises?).

Some learners come out with clearly independently generated comments and questions about language and meaning which show they've been thinking about it all, and are following their own agenda (especially outside of the classroom). But generally I find it difficult to 'prompt' someone to 'think' in this way if they don't, it seems difficult to encourage it if it doesn't come naturally.

I hope I'm wrong! (any ideas or experience to the contrary most welcome!) ALL Ania's comments, including this one about thinking, are important. And perhaps the thinking one relates to the 'how' rather than (just) the 'what'. 

(One learner here has always talked to himself in English when he's alone in the car. He used to feel a bit self-conscious about this, but now that 8 out of 10 drivers in southern Italy are simultaneously chatting on their mobiles, he feels less conspicuous ....)

Sue

PS: Songs, as Ania's 'biggest part of my learning', often have the additional merit of intrinsic motivation; one of President Gorbachiov's Russian-English interpreters apparently learnt his English solely from songs (and contributed a chapter about his experience to a - lighthearted but very interesting - book about the English language written by the Italian journalist Beppe Severnigni about ten years ago). And I've come across dozens of people who've never formally studied English but have a sound grasp of the language and can communicate very well because they've loved and listened to a lot of songs. It probably depends a lot, though, on HOW you listen (how you think about/process what you're listening to)? 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 842
	From: Sue Murray
	Date: Sa Sep 15, 2001 11:11 

	Subject: re: coming out ....


	passing thought re Adrian's 'spoke' - perhaps being involved in the writing and production of a coursebook gives a wider perspective for evaluating their role and use (or non-use etc)?

(and if coursebooks have to exist, as it seems they must, far better that they are written by teachers like Scott?!)

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 843
	From: sthornbury@w...
	Date: So Sep 16, 2001 7:03 

	Subject: unplugging


	Amazing what happens when you unplug your computer and go on 
holiday for ten days. I've come back to find a flurry of really exciting 
postings - it's good to know that the site really has a life of its own 
now - a bit like Diarmuid's technique of slipping out for a bit and 
coming back to find the blackboard full of learner text.

Actually it hasn't all been holiday. Luke and I attended a 
conference in Granada, Spain, last week, where Luke gave a well 
received dogme presentation- with Adrian Underhill and Mario 
Rinvolucri, as well as some publishers, in attendance. I gave a 
plenary on a similar theme (the one you saw in Portugal, 
Diarmuid). We are both running a one day workshop in London 
next weekend, for teacher trainers, on behalf of VSO. I hope that 
both these events will yield more members.

In case you happen to be a new member yourself and want a quick 
update on what all this is about, check out www.teaching-
unplugged.com where you will find a selection of previous postings 
and some "seminal" articles. Any suggestions as to how this site 
could be upgraded/improved are very welcome.

Scott



	


	Group: dogme
	Message: 844
	From: sthornbury@w...
	Date: So Sep 16, 2001 11:43 

	Subject: Re: coming out ... the invisible way?


	In response to Dr Evil's shock-horror revelation that I too 
contributed to the mountain of remaindered coursebooks (witness 
Highlight Beginner and Highlight Pre-Intermediate (Heinemann) plus 
workbooks for a Longman series called Choice, plus a task based 
course for Spanish secondary schools, also Longman) I confess. 

The first of these books came out in 1991, the last in 1998. Since 
then I haven't been involved in coursebook writing at all, although I 
have been approached by representatives from (I calculate) six 
different publishers - to do everything from co-authoring primary 
courses through to writing a topic-based modular adult course to 
writing the grammar reference for a secondary course. (Ironically, 
the more I rail against coursebooks, the more offers I get).

The experience of writing for MacEFL was both salutory and 
illuminating - it gave me insights into the way English -and English 
grammar in particular - is packaged and marketed, insights that 
have fed directly into the development of my "dogme 
consciousness". Most coursebook writers, I suspect, like to think 
(as I did) that they can nudge materials design - and therefore 
pedagogy - in slightly new directions (there's a lot I'm still quite 
proud of in a number of those books) - but in the end the backwash 
effect from the market is simply too strong. (Subsequently I had a 
chance to look at Andrew Littlejohn's doctoral dissertation on 
coursebook manufacture, which makes the point that it is all about 
re-production (of existing pedagogical models, syllabuses, even 
texts) rather than the production of anything remotely original). 

But then, what would a truly original coursebook be like? It would 
be like Sylvia Ashton Warner's readers (derived from the children's 
own stories), or like Olga Kulchytska's student written 
coursebooks. In other words, emergent, local, organic, and 
ephemeral.

Meanwhile, coursebooks will continue to be published, and some 
of them will be quite good (as coursebooks go). (I've just done a 
readers' report on one that is genuinely innovative and exciting). 
Teachers will continue to depend on them and students will 
continue to expect them. Like so many features of modern life - 
from 4 wheel drive vehicles to fast food to bottled water - they are 
accepted fairly unquestioningly. But like all these commodities, 
they are simply that - commodities - for which better, saner, 
cleaner and more wholesome alternatives are - have always been - 
available. 

Scott



	


	Group: dogme
	Message: 845
	From: Sue Murray
	Date: Di Sep 18, 2001 10:11 

	Subject: re: coming out


	> I've just done a reader's report on one that is genuinely innovative and exciting.

Dear Scott, grateful if you could let us know where we can find this report? Sounds intriguing, and I for one would really like to know more about this book. 

(Personally, it could be an important and helpful lead, given that I and my colleagues are currently in the process of HAVING TO decide on coursebooks for 50+ courses; needless to say, despite the ever increasing 'choice' and new titles, we rarely find anything 'innovative and exciting' even as coursebooks go!)

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 846
	From: sthornbury@w...
	Date: Mi Sep 19, 2001 7:44 

	Subject: Re: re: coming out


	Sue - the report was commissioned by the publisher concerned 
and is confidential. When the book finally comes out I will let you 
know. All I can say is that it PROMISES to be innovative. But...

Scott



	


	Group: dogme
	Message: 847
	From: adrian.tennant
	Date: So Sep 23, 2001 12:17 

	Subject: Re: The diary entry


	Diarmuid, I would also have been very worried about discussing the WTC
issue. Incidently, I was in Romania when it happened and found the
sparse information I got there quite good in focusing my mind on the
issues.
When I got home my wife told me that in one of her classes (which
included an Arab girl) they had discussed the whole episode. To my mind
it is a very brave thing to do and you really need to know your students
well to realise that NO real 'conflicts' will arise.

In terms of your 'disaster' lesson - it wasn't. Firstly, reflect - as
Sue says we've all been there. Dogme is as much a learning process for
us as teachers as it is for our students!

Adrian




Dennis Newson wrote:
> 
> !!!! PLEASE send all replies to dnewson@u.... They will be forwarded. !!!
> ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
> 
> Diarmuid,
> 
> I'm in Sarajevo for three weeks and I'm cold and I keep trying, without success, to forget the young man who managed to 'phone from one of the doomed 'planes to tell his wife and his mother that he wanted them to know he loved them.....
> 
> This posting is probably mainly therapeutic for me, but you asked for some feedback.
> It's always the case, but please register these are just one indivdual's remarks.
> 
> 1. I would have thought you should have accepted the offered opportunity to talk about yesterday's events.
> 2. I reckon talk of adjectives etc. may be rather heavy going - like a textbook. :-)
> 3. A gut-feeling..... Temporarily, at least, forget "approaches" and teach these kids something specific that they can get their teeth into..... words for expressing how you feel when......, for example. And do it in a way they recognise as "learning". When you've got to know them and they've got to know you you can slowly change your approach - if it seems appropriate.
> 
> I pick up the impression that your strong wish to teach in a particular way might lead you away from the immediacy of the actual kids in front of you.
> 
> Best wishes,
> 
> Dennis
> _______________________________________________________________________
> 1.000.000 DM gewinnen - kostenlos tippen - http://millionenklick.web.de
> IhrName@w..., 8MB Speicher, Verschluesselung - http://freemail.web.de
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 848
	From: sthornbury@w...
	Date: Mi Sep 26, 2001 8:56 

	Subject: A nest of NESTs?


	How do you (that is to say, we) answer the charge that Dogme ELT is 
NEST-driven and NEST-centred? (NEST = native English speaking 
teacher)? 
Scott



	


	Group: dogme
	Message: 849
	From: Luke Meddings
	Date: Mi Sep 26, 2001 10:33 

	Subject: Re: A nest of NESTs?


	In French :)

L

*********** REPLY SEPARATOR ***********

On 9/26/2001 at 7:56 AM sthornbury@w... wrote:

>How do you (that is to say, we) answer the charge that Dogme ELT is 
>NEST-driven and NEST-centred? (NEST = native English speaking 
>teacher)? 
>Scott



	


	Group: dogme
	Message: 850
	From: adrian.tennant
	Date: Mi Sep 26, 2001 4:32 

	Subject: Re: A nest of NESTs?


	Well it is to some extent. At least it is in terms of the e-group,
although I have noticed one or two non-NESTs posting.
But, two things, who has 'charged' us (that is to say we) with the
dreadful crime! and, what about the thousands (or millions) of non-NEST
teachers who are already essentially teaching unplugged?

Dr Evil.


sthornbury@w... wrote:
> 
> How do you (that is to say, we) answer the charge that Dogme ELT is
> NEST-driven and NEST-centred? (NEST = native English speaking
> teacher)?
> Scott
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 851
	From: Sue Murray
	Date: Mi Sep 26, 2001 9:44 

	Subject: re: a nest of NESTs?


	Surely dogme style ELT, if it is NEST driven or NEST centred in any way, is no more NEST driven or NEST centred than the rest of the ELT industry.

I generally find teenagers here in Italy fall into two groups: those who really enjoy and profit from the English classes in their state schools, and who tell me they like English because the teacher bases the lessons mostly around speaking and conversation; and those who are bored and critical, and who tend to be fed an unadulterated diet of (mostly NEST-written, or NEST inspired) coursebooks. I've found the same sort of feedback from state teachers I've spoken to or worked with - some work very hard to base lessons around the students and their interests and concerns, and use a text book sparingly and sensitively; others see their duty as churning out the same old textbook pages year after year, regardless of who's sitting in front of them. None of these teachers are NEST, but a number of them have found and are finding their own path to a non-NEST driven dogme style.

It's a bit like design space and idea space and all that - if something's there, it will probably be found sooner or later, and often simultaneously and coincidentally by people who have no contact with each other. Witness countless classic examples - three people independently and simultaneously rediscovering Mendelian inheritance being one of the best known. But just as Mendel was totally ignored at the time (being a monk not a scientist), so it is that, because the ELT industry is so NEST driven, only Scott and company - 'we' - get the 'official' recognition (and the stick!) for dogme. 

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 852
	From: kellogg
	Date: Do Sep 27, 2001 1:55 

	Subject: Guilty


	How to respond? Guilty. And then ask what is to be done. (This is not a display question; I genuinely don't know.) 

Since the beginning of September I've been trying to run a discussion group out of my graduate seminar on Whole Language Approaches. It is almost entirely a non-NEST list and entirely TESEP. 

Dogme listers are welcome to come and lurk or even weigh in. It's at wholelanguage@yahoogroups.com. 

One of the problems that Korean teachers have teaching with dogme/whole language methods is that they are required to stick to a state syllabus. The question then arises if we can smuggle in dogme work by the front door, and exploit those precious few moments at the beginning of the class when the children are still warm with real experiences outside the classroom and real "found objects" from the way to school or the playground. 

One of the most common ways in which my students do this I call the "Minsook Maneuver" (after Kwon Minsook, the teacher who invented it.) It goes something like this: 

T: Good morning, everybody. 
Ss: Good morning, teacher. 
T: Well, how are you all today? 
Ss: Fine, thank you and you? 
T: Well, I'm very puzzled... 
Ss: Why? 
T (taking a found object out of her/his pocket) What's this? 

There are an infinite number of variations. The key technique is to use a rather provocative adjective (almost anything except "fine") to seize topic control, force the kids to ask "why". The goal is to "deconstruct" conventionalized greetings and pack as much actual chat into the moments between "Good morning" and "now let's look at the CD ROM" (where "What's this?" figures very large, but not very meaningfully). 

Different non-NEST teachers do very different things with this topic controlling maneuver. Some use it to teach ("personalize") vocabulary. Some use it to solve playground disputes. Some (less successfully, and never when they are being observed) use it for aimless chit-chat. 

Theoretically, it allows the teacher to use those precious few moments where the teacher is him/herself and the children are just children. 

T: Good morning, everybody! 
Ss: Good morning, teacher. 
T: Well, how are you all today? 
Ss: Fine, thank you and you? 
T: Terrible! 
Ss: Why? 

But some of my teachers don't use it that way. 
For example, one teacher uses the conversation from Winnie the Pooh, which uses critical framing on "Good morning" itself. 

Pooh (Students): Good morning. 
Eeyore (Teacher): Oh, good morning, Pooh. If it is a good morning. Which I doubt. But nobody ever asks me. They just tell me. "Good morning, Eeyore." That's what they all say...! It's a pretty bad sort of morning, if you ask me. 
Pooh: Why? 

Some use it to introduce, prematurely, the language point of the day, under the rationale that it's easier for learners to think back to the start of the lesson as they proceed into the text than it is for learners to "review" the previous week's lesson, which is what they are supposed to be doing (according to the teacher's guide). For example, Yi Myeong-hyeon, another one of my students, uses white lies, fictious birthdays, and so on. This invariably backfires! 

Myeong-hyeon: I'm very happy today! Can you guess why? 
Ss (in Korean): Because the principal and the vice principal are observing our lesson! 
Myeong-hyeon (also in Korean): Good guess, but very different from what I had in mind! 

Last night, during the seminar, a number of students protested that all of these "Minsook Maneuvers" involve topic control by the teacher, and therefore are a false (because teacher-controlled and perfidious) form of personalization. They all have the effect of making the Teacher Control of the later segment of the lesson backwash into the "chat" of the first few minutes. 

Quite right. And yet the Minsook maneuver IS, despite everything, because of everything, an original contribution by a non-NEST teacher trying to apply dogme methods in unpropitious circumstances. (Similarly, "display questions", another maneuver that my students are very partial to, are actually a well meaning attempt to get children to take part in presenting language points.) 

It's not dogme. It's not even a principled compromise. It's an improvised solution. And of course it only postpones the reckoning with the McNuggets to later in the lesson. But it IS non-NESTs in action. 

Can we go further? Or must we immediately reckon with the mismatch between our teaching philosophy and the real content of the lesson? 

"And now for something completely different...." 

dk 

PS: Those who do come and check out our site will notice a similar backwash phenomenon: the discussion is dominated by long treatises by the teacher and homework assignments by the teacher (who is NEST). It is, in a way, another form of the Minsook maneuver. But have a look at it, warts and all.



	


	Group: dogme
	Message: 853
	From: sthornbury@w...
	Date: Do Sep 27, 2001 7:47 

	Subject: Re: A nest of NESTs?


	The charge was levelled by a (respected) colleague, respoonding to 
an article of mine that's just come out in the ELT Journal in which I 
make a plea for a dialogic pedagogy (as opposed to a transmissive 
one, or a therapeutic one). 

He said: I think I'm leading up to a feeling of major criticism about 
the whole concept of teaching unplugged. Nothing to do with 
materials here. But reading this latest thing made me feel that you 
are in danger (...) of constantly promoting a cultural monotheism. 
Just what kind of teachers are you addressing? 

I responded: 

I don't agree with you that dogme, too, is necessarily NEST-
centred. Instead, I take heart from (among other things) a) the fact, 
in the early days, a Roumanian teacher of English told us that the 
best time of the teaching year was the two months before the 
coursebooks arrived; b) the artilce by Olga Kulchytska on student 
written coursebooks; c) the anti- EFL-globalisation non-NEST crew 
like Canagarajah (Resisting Linguistic Imperialism); d) the 
centrality of Paulo Freire's dialogic pedagogy in the dogme 
philopsphy - lending support to the claim that the dogme position is 
a particularly approrpiate one for peripheral, non-BANA, developing 
world contexts; e) the enthusiasm with which the dogme 
"approach" was received this weekend at a workshop with 
(predominantly) VSO trainers in London.... 

And so on. And besides, I wonder if it's not a little bit 
condescending of some writers (yourself exlcuded) to promote a 
pedagogy to non-native teachers that is essentiallya "deficit one"- 
predicated on the view that they (the non-Nests) are in some way 
less "abled" than their native speaker collagues? In other words, 
despite everything we are being told about learning being socially 
constructed, dialogic, non-hierarchical, learner-driven etc, we will 
nevertheless fob off the non-native speaker teacher with a 
pedagogy whose only claim to probity is the fact that it offers the 
path of least resistance. It's easy. It's what we've always done. Just 
follow the book. Teach grammar mcnuggets. Show them who's 
boss etc. 

(I am being flippant, but you know what I mean.) It's not just 
language education that needs to be dragged out of the positivist 
paradigm - Freire's "banking model" - it's ALL education - whether 
the subject matter is geogrpahy, history, maths, etc - and this is 
happening and will happen regardless of the fact that the teachers 
are native speakers, nonnative speakers, centre or periphery, state 
or private, primary, secondary or adult etc etc. Good teachers will 
know how to scaffold learning, whereever and whoever they are. 

I don't underestimate the constraints and diffuclites teachers 
working in most educational contexts are facing, but (as I said 
today in workshop with CELTA trainees) perhaps we should not be 
thinking of some of these situational factors as negative per se 
(i.e. as contraints). Maybe the fact that some teachers have no 
access to OHPs or video recorders or even coursebooks need not 
mean that their teachign siutation is impoverished. It may in fact 
mean the opposite - that they are empowered. (The coursbeooks 
are the contraints - not the lack of them!) We simply need to show 
teachers how they can use the space that is created when you 
either don't have these things, or when you purposefully eschew 
them. Hence the workshop I did today - admittedly with NESTies.

And we are not talking about very sophisticated skills. Simply the 
capacity to manage interactions - something if not innately human, 
at least not difficult to model and practise. A damn sight easier 
than operating the VCR or teaching the diffrence between will and 
going to....


But I haven't really answered your chrage of "monotheism". Of 
course, I accept that fact that learners come at learning from 
different angles. But surely a dialogic pedagoy at least allows them 
the opportunity of some SAY in the process. Whereas a 
Widdowsonian, linguistics-fed, approach - or a Rinvolucri therapy- 
based model - disempowers them completely.



	


	Group: dogme
	Message: 854
	From: kellogg@n...
	Date: Sa Sep 29, 2001 3:45 

	Subject: Re: A nest of NESTs?


	Scott--

I don't think that anyone is accusing dogme of being based on NEST 
theoretical writings, so I don't think the existence of Freire, 
Slimani, Kumaradivelu, or Canagarajah is a mitigating circumstance, 
even assuming that they are directly associated with what we do.

I think the problem lies in what we do. It's that the ability to 
teach without a map, without a set syllabus, ready for anything that 
learners can throw at you requires a level of self-confidence and a 
level of fluency which works to exclude the majority of non-NEST 
teachers and the totality of TESEP teachers working to a set syllabus.

This is not a "charge", patronizing or otherwise. It is an empirical 
observation, akin to your early observation that dogme was a "boy's 
club" (also something to do with self-confidence, perhaps). Among 
other things, it is an explanation of why there are so few non-NESTS 
contributing to these pages.

I don't know the solution, although I'm pretty sure it doesn't lie in 
having good intentions, or having lots of non-NEST theoretical 
sources. 

Perhaps the solution lies in developing the teaching-learning analogy 
(or at least the learning-to-teach-a-language/learning-a-language 
analogy). 

The NEST is "naturally" bereft of dogme empathy, but the non-NEST is 
naturally endowed with it. The NEST has the knowledge of the 
language, but the non-NEST has the knowledge of the learning of it. 
The teaching-learning analogy says that the latter is our starting 
point, not the former.

But I don't know if I really subscribe to the teaching-learning 
analogy in all its details. The art of teaching, and particularly the 
art of teaching in an improvised, learner-centred way, is in a sense 
a finished product, sans scaffolding, with all the mistakes of youth 
and lack of confidence shorn away. Learning is not like that: like 
the Pompidou centre, the scaffolding is the building.

Perhaps the truer analogy lies between learning a language and 
learning to teach a language. Both really are processes, and both 
really are dialogic. It is learning-to-teach a language that is 
really just talking, and talking to non-NESTS at that.

There are lots of things I do as a learner of Korean that I wouldn't 
be caught dead doing as a teacher of English (not today at any rate). 
But when I look back I realize that I did them all when I was 
learning to be a teacher of English, or learning to be the teacher 
that I am today.

In learning-to-teach a language I do believe that it is better to 
have a non-native beside you who knows the road but not the ultimate 
destination than a NEST who knows the destination but really doesn't 
understand the bumps in the road. THAT's as true of my grad students 
(who are learning teaching-the-language and teaching it to me) as it 
is of my undergrads (who are learning learning-the-language and 
teaching it to me.)

dk



	


	Group: dogme
	Message: 855
	From: adrian.tennant
	Date: Sa Sep 29, 2001 11:31 

	Subject: Re: Re: A nest of NESTs?


	I wonder whether non-NESTs are busy doing while we're busy
pontificating?

Dr Evil



	


	Group: dogme
	Message: 856
	From: adrian.tennant
	Date: Sa Sep 29, 2001 3:51 

	Subject: non-NEST dogme practice.


	Dear All,

As some of you might know I do a lot of teacher training, workshops and
conferences in Central and Eastern Europe and I recently received the
following message from a teacher in Romania:-

" I had two classes today. The first was awful. We tried to decide on
evaluation descriptors for the conversation course, make a difference
between conversation and discussion, and choose interesting topics for
the whole semester (at least for the following class). Total failure. We
decided on 'body language' in the end and left utterly bored. For the
second class I decided to just forget about alternative assessment, so I
did a quick poll on conversation topics, mentioned a silly film with
Michael Keaton as a father who clones himself to be able to be in more
places at the same time, and the conversation simply took off. We talked
about cloning, twins, eating home-grown vegetables, the advantages of
the Romanian education system, young people earning money, young people
preferring to go abroad, natural disasters, Romanian mentality, for 90
minutes without a break. This was such a wonderful group, they are quite
articulate and like to defend their points of view, + they interact
naturally with one another, not just stare at me. In the other group
there's a terrible person who starts long incoherent turns just for the
sake of saying something.... It's strange - I had spent three hours
preparing for a serious dissection of conversation and what they think
about learning English (as a lingua franca for global communication vs a
culture- & context-bound language) and the result after the first class
was that I felt like jumping out of the window. 

I am beginning to think that being aware of what you expect to learn
from a course and how evaluation will take place is a bit like putting
on a condom before making love. It certainly seems to take all the fun
out of everything."


I think this is a good example of a non-NESTs having an unplugged
moment, I also quite like the anology to using a condom (hope this
doesn't offend anyone!).

Dr Evil



	


	Group: dogme
	Message: 857
	From: jane arnold
	Date: Sa Sep 29, 2001 8:36 

	Subject: more on nests


	few days ago I scribbled something to Scott reflecting on the NEST
business that seems to be generating interest lately in the e group. A
bit more now.

>From my point of view the (in most cases) lack of perfect knowledge of
the language of the NNS's is more than compensated for by the knowledge
DK mentions of the bumps in the road to learning and for the enthusiasm
they have for the new world that the language has opened up to them.
But I am trying to think from their point of view and I know most of us
when learning a language feel hesitant about speaking in front of
others, as we know we aren't going to be able to say things as we would
in our L1.
This carries over even when NNS have become teachers and acquired a
good knowledge of the language -
they still are aware of the fact that there are things they don't know
and as teachers (ie the authority in the classroom) they are
uncomfortable with the idea of opening their arms to this vulnerability.

Here we are getting to DK's point about self-confidence. I think there
is a definite role for a concer with affect in teacher training. Teacher

confidence and self-esteem is, I think, the main difficulty for NNS's
considering
unplugging seriously. They may wave the syllabus banner as an excuse
but if they looked at the matter seriously, they'd be able to see that
you can
perfectly well cover even the most sacred syllabus without the
coursebook. Unlesssomething is done to be sure NNSs have anear perfect
knoweldge of English (I am certainly not recommending this), the
alternative would seem to be to help them see you don't have to be
perfect. If a teacher has done
enough of the right kind of work, s/he can keep face even when
recognizing at some point that s/he doesn't know a word that the student
may need. It may even be empowering for students - and not depowering
for the teaching - if s/he is humble about perfection. With the
textbook to hide behind, the teacher can avoid
being "found out" but if the teacher has personal qualities that make
being found out insignificant in the classroom, s/he might be more
willing to get out from behind the textbook shield.

In any event, I think this debate is useful - I can't think of other
areas of teaching (maths, history...) where there is any division like
this between NS and NNS teachers. Again, for me this is in no way
important for being a good Eng. teacher. But a difference in language
proficiency does exist and, though it isn't in any way a reason to
insinuate to NNS teachers that they should stick to mcnuggests, I think
we need to try to see the classroom from the NNS's perspective to
understand why not too many seem enthused about unplugging.

In a sense we Nesters have enjoyed a priviliged position but I think our

role will be and should be smaller in the future. I am really pleased
to observe the excellent NNS teacdhing professionals on all levels here
in Spain. A
Nester superiority complex certainly couldn't survive
long now. I think it is to the credit of all the NESTERs I know that
they have no time for any BANA dominance.

As has been said, gettingaway from the NEST-written course book can be a

way to avoid this dominance and approach autonomy. As I said, Nesters
do have this slight (perhaps unimportant, but real) advantage of NS
knowledge in the move to autonomy through unplugging - perhaps it would
be useful to discuss ways to encourage NNS to make the move - ways to
become more confident in the classroom, types of unplugged activities
that are
easier to begin with, etc.
Jane



	


	Group: dogme
	Message: 858
	From: Diarmuid Fogarty
	Date: Sa Sep 29, 2001 7:52 

	Subject: Practical


	Whilst I am obviously interested in the theory and the debate about the nature of Dogme, I remain most concerned about the actual practice. Following my plea for help some time back, I received some useful e-mails which served to buoy up my spirits and keep me going. Thanks for that! There was also a lot of truth in what was said to me, I *was* more concerned with the method than with the students. (Perhaps) I remain that way. 

However, I have noticed that questions with a practical side to them generate far less responses than questions with a theoretical side to them. Perhaps this is normal (after all, who has all the answers?), but it's also terrifying...especially if you're the one looking for help! So, here, then are my Top 6 Concerns: Answer what you can in the time provided. No extra marks will be given for coming up with the correct answers.

1. If the students aren't used to dogme-style and their level of English is as low as your level of [fill in relevant languages], how can one maintain credibility and pursue a dialogic style of teaching when they consider the best teachers to be Transmission Teachers?

2. In your experience, how does Dogme fare in the classroom of wealthy, unmotivated adolescents ? 

3. How does one make the jump from conversation to instruction - this is a real challenge for me. I never know how far to go!

4. Does Dogme favour reading skills the least?

5. What does a Dogmetic do when all around him (in my case) are rushing round like blue arsed flies looking dead busy - meditate (on his classes)? 

6. Where does the dogmetic sit in classrooms where the only space left to him is in front of the students?!

7. Scott thoughtfully explained NEST, but TESEP? Please, don't let us slip into ARSE (Acronyms which Really Serve to Exclude). Let's leave that to Olde Worlde EFL (English for Filthy Lucre).

Answers on the back of a postage stamp to the usual address. Winners will be drawn from a hat, framed and stuck over the mantelpiece for aunts to comment upon how they've changed.

And finally, if you took on a dog's identity (Dog? Me?), which breed would you go for? Me, a Shiatzu due to our common problems with the pronunciation (and spelling) that beset our names.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 859
	From: Sue Murray
	Date: Sa Sep 29, 2001 9:30 

	Subject: re: a nest of NESTs?


	Re Dr Evil's salutary point about pontificating: also, maybe some of us NESTs feel a greater need to justify and analyse what we do and what's happening, in some ways it can be a sort of inferiority sympton, because as DK says, we are continually learning about the 'bumps in the road' which learners encounter, and we are learning about them from the perspective of the destination, not the journey. 

The journey analogy makes me think that perhaps one aspect of dogme - or rather one aspect of the ARTICULATION of dogme practice - which tends to be more NEST-centred is that NESTs are often more self-conscious about looking for guidance and indications from learners about the route and the travelling conditions, whereas non-NESTs have often covered or are covering similar terrain and are more directly familiar with the bumps and other features likely to be encountered. This sort of 'navigating in the dark' might be a factor in our 'pontification' - and although it's usually considered an erroneous etymology, I'd like to think of our pontification as 'building bridges', or trying to! Of course, NESTs make similar journeys with languages other than English, and a different type of journey with English itself when teaching it! 

I don't feel that any of this affects or subverts the central thing of supporting and respecting learners in following and exploring their own routes; this is not particularly NEST or non-NEST. It can certainly be affected by things like self-confidence, or lack of freedom imposed by rigid syllabuses, as DK says, but these problems are by no means peculiar to non-NESTs. Just as teaching unplugged is in no way peculiar to NESTs. I take Jane's point about non-NESTs often feeling more 'vulnerable', yet have worked with a lot of NESTs who feel equally insecure about anything unprepared or unplanned; it's more a case, as Jane says, of getting away from the paradigm of 'perfection' - eg, the idea of the teacher as purveyor and custodian of absolute knowledge, the learner painfully aware of what s/he can't do rather than happily aware of what s/he can do - and this is a paradigm which still informs educational thought and policy in (too) many places. Again, this is an issue which directly or indirectly affects all of us, regardless of our nesting habits or histories.

Whatever, we can certainly learn a helluva lot from working with non-NESTS as much as possible. For some of us such opportunities are limited, but we can search them out; talk to local teachers and correspond with more distant teachers if we're not in a position like Adrian and others where we can work regularly together, and also a lot of teachers are delighted if you ask if you can sit in on their classes sometime, or work together with them for a lesson or two. Finding the time can be difficult, but well worth it.

Following up on the condom analogy (sort of), how about the missionary who spent weeks teaching the inhabitants of some small African villages how to practice birth control. He gave out large supplies of free condoms, and meticulously demonstrated their use by using the tall sticks that surrounded the villagers' huts. Like any good teacher, he also got them to practice with the sticks too. Twelve months later, the same missionary returned, and was sorely disillusioned to discover that there had been an increase in the already prolific birth (and infant mortality) rate, and that condoms galore adorned the tall sticks that surrounded the huts. 

sorry about that
Sue 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 860
	From: adrian.tennant
	Date: Sa Sep 29, 2001 10:15 

	Subject: Superiority!


	A quicky ...

I sometimes worry about our choice of words (Scott will remember that
this was one of my points at IATEFL in Brighton) and recent comments
have highlighted this again. 

One was to do with NNs not having the proficiency of Ns - come again,
but in many cases I have come across NNs with fantastic language skills
and levels (note the last e-mail with the observations by a Romanian
teacher) I'm sorry to say but this attitude of superiority has echoes of
the USAs attitude to 'less-civilised' cultures (their words NOT mine).

Dr Evil

P.S. Any thoughts on the experiences of the Romanian teacher?



	


	Group: dogme
	Message: 861
	From: Sue Murray
	Date: So Sep 30, 2001 12:35 

	Subject: re: Practical


	Good to see you back Diarmuid. Useful points. 

Overall reaction to your points: don't expect perfection, move little by little towards a more dialogic stance all round. Work from where they're at, with your ideas flexibly lurking in the back of your mind and in the spirit of your teaching.

On some specific points:
(2) - 'wealthy, unmotivated adolescents': well, you can't do much about the wealthy, but you can try to do something about the unmotivated. Usually adolescents are most motivated by other adolescents - if you've got a class full of them, there's your starter for ten.
(1) - 'transmission teachers' are often expected by adolescents and adults (who were once adolescents and bring their adolescent paradigms to the adult classrooms); does this mean they think transmission teachers are the best? Maybe giving the option of a more dialogic style can get some strange reactions at first, but providing you don't expect them to make a 360° turn in one go, it usually tends to develop. Don't feel you have to impose a dialogic style though; just take any opportunities that are given - they are bound to arise. And 'dialogic' isn't limited to words and language - it's a type of relationship, so even if the learners are complete beginners, you can - and surely do - open up the channels for peer work and validation of questions and comments and lots of extra smiles and body language and all that.....

(3) Does instruction have to be separate from conversation (and who is instructing who?) What is the relationship, if any, between instruction and learning? Between conversation and learning? Some colleagues tell me they like giving their learners games, but only after they've done the 'graft'. Personally I find these distinctions difficult to grasp, so I suppose I'm the wrong person to try and respond on this point. Looking back at the Romanian teacher's message that Adrian sent, which captures the essence of those sessions that magically just happen and just work, (as well as those that don't!) I'd add that any 'jumps' we make should be in response to what comes from the students themselves - eg, don't cut a hot discussion short because you feel you as the teacher should cover that bit about the present perfect, equally don't brush aside a language question from a student which arises during conversation. And if you're in 'instruction' mode and something freer develops from it, let it flow. And if nothing's happening and everyone seems totally listless, provide a focus for their attention - be 'teacher centred' and tell them a story, or use looking out the window if there is one, or ham up the mood to defuse it, or let them draw pictures or doodle, or play a word game, or whatever - which will usually lead to some kind of engagement and create its own chain reaction. Without engagement of some sort, 'instruction' is a form of expected behaviour, not a form of learning.

(4) I would think reading skills are as important as anything, especially for people who like reading and are used to reading regularly in their own language. For direct classroom use, I usually consider two main points: (1) people have widely different reading and processing speeds in their mother tongue, so bear this in mind with any classroom reading-based activity, (2) whenever possible, avoid exam-type 'this is what you think/what it means' type 'testing' questions. Jigsaw reading activities are often - though not always - more about getting students to work and speak together than getting them to practise reading skills - so they're useful if you're at a stage where students need to be encouraged to work and speak together! I like giving even Elementary students copies of newspapers for them to select the bits they're interested in reading, and then exchanging stories or working together on different articles according to interest, or adapting a paragraph for the others as if you were an exam writer if you're dealing with exam classes. Encouraging reading for pleasure is something I'm into because I like doing it myself, and about half my book collection is currently on loan to students, but graded readers are also a great way of encouraging feelings of achievement and satisfaction - I myself found them a very important 'bridge' in learning - and adopting a class reader can also be successful with a lot of classes. As to the question 'Does Dogme favour reading skills the least?' I'd be interested in more directly authoritative replies, but my feeling is that reading is largely a more reflective, intrapersonal skill which has a less prominent place in a room full of people. This is not to say that it has less importance as a language development and enjoyment skill, and of course it depends on the type and length of text concerned, but sustained reading is a somewhat unnatural activity when you're sitting in a circle with other people....if you're sitting in a circle, that is! - but even if you're not... 

(6) It's not so much where you sit, as how you sit! But as a self confessed room layout fanatic, I would find it disturbing that they are all, presumably, looking at the backs of eachother's heads! Especially if you're trying to motivate unmotivated adolescents! If it's not possible to move anything so that they can at least see eachother, it's much more difficult to encourage dialogic learning to my mind, and I've never been in a position where I can't take the initiative and move desks or tables around. If the seating is fixed, alternatives are getting them up and working together, around the board or in group situations, at least for some of the time, so that it's not all about 'in front' (of the teacher) and 'behind' (your peers). Or something like your trick of leaving the room and letting them work together on something, and letting them find their own space. 

If I had to use only the back of a postage stamp, I'd say, 'patience'!

and, PS, re (5), if you're not rushing round like a blue arsed fly, I don't only envy you, I think you're well onto the right track! Especially if a lot of the rushing round you're not part of is due to things like photocopying and preparation .... and yes, why not use the time to meditate on your classes? and you could also try to catch some of your colleagues on the run to give them a sympathetic ear, and make their dead busy-ness seem more bearable and human - and more dialogic! I'm sure it would be appreciated!

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 862
	From: adrian.tennant
	Date: So Sep 30, 2001 10:24 

	Subject: Re: Practical


	Dear Diarmuid,

Thought I'd be a little constructive as opposed to provacative
(interesting antonyms!)and try to put my views on your interesting
questions.


> Whilst I am obviously interested in the theory and the debate about the nature of Dogme, I remain most concerned about the actual practice. 
I think the practice has to suit the situation - I now have a sign up
over my desk which reads "I'm into modified unplugged! I've got the plug
I just don't plug it in!" This is in an attempt to make my colleagues
(who have listened but not heard!) realise that dogme is not about not
using materials but rather about USING them. You often need something to
kick start the lesson and your students are just as likely to have an
off day as you. Therefore, I sometimes take something in as a starting
point and then see what happens (sometims I find I don't even need it as
the - the students - are on fire!).



> 1. If the students aren't used to dogme-style and their level of English is as low as your level of [fill in relevant languages], how can one maintain credibility and pursue a dialogic style of teaching when they consider the best teachers to be Transmission Teachers?

I have actually found that Dogme works better with lower levels! I have
spent most of the last 8 years teaching Advanced students with the odd
low class due to CELTA commitments (this is not counting demo lessons
abroad). Therefore, I assumed that I would find teaching unplugged with
high levels easy. I haven't. I find I have the same frustrations as you
have expressed in point 3. With lower level classes on the other hand I
have found that the students produce so much language for me to throw
back to them to work with that I can generate whole 3 hour lessons from
one 10 minute activity. 
Last week I took an idea I've seen Ken Wilson use and generated an
entire lesson from it.

Here it is:

a) I started by putting up 1 line of a dialogue (typical course book
fare) on the board - A: Hello! and then elicited the rest of the
dialogue from the students. We ended up with 

A: Hello!
B: Hello!
A: How are you?
B: Fine thanks.
A: What did you do last night?
B: I went to the cinema.
A: What did you see?
B: Titanic.
A: Was it good?
B: No, it was a disaster!

b) Then I paired them up and asked them to write their own dialogue
using this format but the were not allowed to use the same lines. The
first two lines then varied from, Hiya to Hi! to Whatcha

c) Dialogues were then slapped up on the wall and the class went round
correcting, adding and commenting on them.

d) Then some re-writing and someone asked a question about how you
'talk' in the cinema. This led to finding different verbs to express
ways of talking eg. mumble, whisper, shout etc and some further
re-writing turning the whole thing into reporting what was said. 

e) etc. You can see the chain process.


> 2. In your experience, how does Dogme fare in the classroom of wealthy, unmotivated adolescents ?

I think it works better than when the teacher decides what should be
done. Use your leaving the room idea and giving them the board to work
on to generate the syllabus for the next week or so.


> 5. What does a Dogmetic do when all around him (in my case) are rushing round like blue arsed flies looking dead busy - meditate (on his classes)?

Why are they rushing around? Because they are looking for materials,
photocopying etc. I find I love watching my colleagues rushing around
like headless chickens while I sit down and 'think'. I feel much camer
when I go into class now than I used to.
Sometimes it is terrifying going in with no photocopies etc - the
nakedness syndrome. If you feel like this then take something with you
in case but makes sure that you follow it wherever it leads (with some
obvious limitations)


> 6. Where does the dogmetic sit in classrooms where the only space left to him is in front of the students?!

a) Is that necessarily wrong?
b) Move a student to the front and sit in their place!
c) leave the room!


> Answers on the back of a postage stamp to the usual address. Winners will be drawn from a hat, framed and stuck over the mantelpiece for aunts to comment upon how they've changed.

Sorry but my stamps are quite big!


Adrian (aka. Dr Evil)



	


	Group: dogme
	Message: 863
	From: Sue Murray
	Date: So Sep 30, 2001 12:40 

	Subject: re: Practical


	'Does Dogme favour reading skills the least?' A further point on this is that often the most motivating and successful reading activities are also writing ones - eg student produced text. Great value, in that students are usually very keen to read their peers' work (I've also happily noticed students asking off their own back to 'borrow' eachother's compositions and stuff to read), and a lot of writing activities are automatically reading ones; for example, having a written conversation in groups - like a sort of chat or egroup! - everyone sits in a circle, and writes an initial comment or question about the topic concerned; then they put the paper in the middle and take at random another sheet, read the contribution/s so far and add their own, put the paper back in the middle and so on. At the end, you can put all the sheets on the wall for everyone to read.

I have often noticed a strong tendency in peer reading to overtly focus on correction and mistakes (sometimes at the expense of meaning and communication, or of noticing and picking out nice phrases and things that you particularly like, agree/don't agree with, would like to use/quote.) It's up to them, of course, but sometimes I wonder if this isn't that old perfection paradigm in the background; there's nothing wrong with correction but it shouldn't be the only or main criteria. Two of my colleagues put together a great school magazine this year, with entirely student produced texts and contributions from almost all our classes, from 7 years old to 70, from one-liners to full compositions, and all totally unedited. It makes great lively reading, and by handing it out to all comers, students and visitors alike, it helps to encourage both reading and writing, and without the fear of 'imperfection'. 

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 864
	From: jane arnold
	Date: So Sep 30, 2001 1:33 

	Subject: haste makes imprecision


	I agree with Adrian's comments and regret if what I wrote up very
quickly and posted might have seemed to smack of superiority. I was
only trying to come to an understanding myself of why NNS might find
unplugging intimidating and try to find solutions. As I mentioned, I am
aware of the extraordinary language skills of Spanish primary and
secondary teachers I've worked with both in Seville and recently in
Barcelona and also similar groups in Italy. And many of my Spanish
colleagues working in Universities here in Spain are both as bilingual
as one could hope to become and much more knowledgeable than most NSs,
including me, about things morphosyntactical. What I perhaps didn't
make clear is my perception that despite this reality, many NNSs
express their insecurity when required to leave the support of the
textbook. I have focused for sometime now on how a concern with the
affective side of learning can support the cognitive aspects of the
learning experience for sutdents and I think this is true for teachers
also. There are affective issues - confidence, beliefs, etc - involved
in unplugging, or so it seems to me. As Sue pointed out, NESTers also
can experience this vulnerability but my point was that I have found
NNSs to also feel more vulnerable because of worries about not knowing a
word that might come up and not feeling capable of dealing with this
eventuality (something as a speaker of something approximating American
English I felt the first time a student asked me what "Wellies" were).
In any event, it might be a case of bringing to bear the matter of
scaffolding. Haven't yet had time to read all past messages so don't
know if Vygotsky-Bruner have been a part of discussions. It would seem
that some support structures for unplugging might be useful for those
not lucky enough to be working in situations which force/free them to
use their own resources whether they want to or not. I'll transcribe
the dedication of the 1997 issue of the Journal of the Imagination in
Language Learning (all past issues on the web now):
"....Those of us who are linked through [language conference]
encounters, as well as through faxes, e-mail, Internet sites and the
like are blessed. But consider just how many of our gifted colleagues
have no access to budgets, no decent textbooks, no VCRs, no audio
cassette recorders, no computers, no faxes, no copiers, no paper - in
short, no nothing.... Often they have to generate from scratch
everything many of us take for granted. For these teachers, their voice
and their imagination are their primary resources..." I wonder exactly
which group is more "blessed".
Jane



	


	Group: dogme
	Message: 865
	From: Sue Murray
	Date: So Sep 30, 2001 4:45 

	Subject: wellies


	>NNSs ... also feel more vulnerable because of worries about not knowing a
>word that might come up and not feeling capable of dealing with this
>eventuality (something as a speaker of something approximating American
>English I felt the first time a student asked me what "Wellies" were).

American and Canadian colleagues of mine have sometimes gone into serious crisis about not knowing certain words (eg, van for the American truck, type of thing), an Australian colleague a few years back felt she could 'never live down' the fact that when 'satellite dish' came up in a reading activity, she told students it must be something you eat in front of the tele; and us minority British English speakers frequently come across totally unfamiliar words and expressions, or newly coined ones, and sometimes it's the students who know what they mean better than us or our other NS colleagues.

I think all this falls partly into the 'perfection paradigm' thing; why should a teacher, whether NS or NNS (and what IS NS nowadays?) feel bad or embarrassed about not knowing? Isn't not knowing an opportunity for all concerned? And the more we fall into the 'know-all perfection' trap, the more our students are likely to cling on to their own fear-of-making-mistakes performance parameters.

What I'm trying to say is that it's only uncomfortable not knowing if you think you should know everything. The more teachers can be generous to themselves about this, the better for all concerned! 

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 866
	From: sthornbury@w...
	Date: So Sep 30, 2001 7:47 

	Subject: Re: Practical


	Just to add to Adrian's dialogue idea (via Ken Wilson). I rememebr 
walking into a class in Egypt, as DoS, to tell them that there 
teacher was sick and that there were no stand-bys (several other 
teachers being off as well), when they protested that their class 
had been cancelled only the week before. I had no choice but to 
"teach" them. So, running on empty, I said to them (because it 
was true) "It's been one of those days". It occured to me that this 
was as good a peg to hang the lesson on as any. I briefly 
explained what a frantic day I'd been having and why. And then I 
said, "in pairs write a diaologue which ends with one person saying 
to the other - It's been one of those days!". They beavered away, 
and then read and performed their (corrected) dialogues. I seem to 
remeber feeding in stuff like "You poor thing!". No doubt lots of 
juice present perfect vs past simple stuff came out of it (the 
distinction not existing in Arabic). We then probably moved on to 
some real stories of busy-ness, stress, work problems, transport 
mayhem etc. I can't remember now - but I rememeber leaving the 
class thinking: That's one of the best lesssons I've ever given - and 
all based on one little prefabricated chunk (except I didn't know it 
was a prefabricated chunk then).

A question: is there any reason to suppose a non-NEST couldn't 
have done the same?



	


	Group: dogme
	Message: 867
	From: adrian.tennant
	Date: So Sep 30, 2001 8:31 

	Subject: Re: haste makes imprecision


	Dear Jane,

Don't worry it's just that as much of my work is with non-NESTs and that
I am a strong believer in Phillipson's Linguistic Imperialism (and yet I
still work in EFL!!!) I have a slight bee in my bonnet with regard to
non-NESTs. 

One point which you make in your last posting that I agree with strongly
is that much of it is to do with confidence or self-belief. I once had a
discussion with Medgyes Peter on this very topic and he said to me "One
reason that non-NESTs like 'grammar' so much is that they can readit in
a book so thick (holding his thumb and finger up at around 2 cms)
whereas vocabulary is this thick (holding same thumb and finger up at
around 20cms)"


sthornbury@w... wrote:
> 
> A question: is there any reason to suppose a non-NEST couldn't
> have done the same?

No there isn't. One addition to the extract from the Romanian teacher.
She has written again to pint out that her 'off the cuff' lesson was in
act one she'd planned a year before and had just remembered. But, as I
pointed out to her she had no materials and in fact it's what all of us
do in that we base our lessons very much on a mental syllabus created
from our experience of teaching.


Adrian



	


	Group: dogme
	Message: 868
	From: sthornbury@w...
	Date: Mo Okt 01, 2001 1:37 

	Subject: On teaching


	From a review about primate behaviour in the latest London Review 
of Books:

"In fact, most of the life skills that people learn are not deliberately 
taught. McGrew cites a study of the fifty basic skills of Aka 
pygmies, almost all learned without active teaching. Teaching, he 
points out, is a last resort: time-consuming, prone to error. 
Teaching is for the frills of life: really important skills are learned 
outside school. They are absorbed from watching others, or from 
trial and error 'play' in the company of others. They can be as 
simple as how to use chopsticks, as complicated as tracking an 
antelope, as fundamental as learning to talk". 

And as learning a second language, I dare say.

Dogme moments as "trial and error play in the company of 
others"? Discuss.
:) Scott



	


	Group: dogme
	Message: 869
	From: Diarmuid Fogarty
	Date: Mo Okt 01, 2001 8:25 

	Subject: More practical stuff n nonsense


	Well, there might not be an overwhelming rush of answers, but what does come through is good stuff! Inspired and upbeat, thanks to the replies, I went into class today and had a great dogme time. No little tricks, no little frills, nothing! Lovely...but...

1. I was conducting most of the conversation. The majority of students spoke, but then again, it's a pretty good class for that. What about the young Korean woman who never opens her mouth unless something's directed right at her? Should I feel guilty that I am drawing answers out of the students rather than participating in a group discussion? What about the young Chinese student who fell asleep?

2. What do others do when it comes to the focus on language? I pulled out (almost naturally...) a few bits and pieces and asked the students if they were aware of other similar patterns; asked them if they could think of any words like these; focussed on pron problems (at one point making the jump from -fully to flea...no pun intended) and scribbled down stacks of vocabulary. But do other people squeeze more out of it? PLEASE, do tell!

3. Adrian, I have joined this college after a BASALT inspection and the current dept policy is to write Schemes of Work which are then posted in the classroom and cover a 3 week period. Do you have anything similar down wherever it is you are? Are there any other dogmetics working in English FE who care to share their situation? Any ideas for how I get round the 3 week thing? I am thinking of asking for special dispensation and pleading the part of my contract where it says that the college 'affirms that academic staff have freedom within the law to question and test received wisdom relating to academic matters, and to put forward new ideas and controversial or unpopular opinions about academic matters without placing themselves in jeopardy or losing the jobs and privileges they have' (wot privileges? says I) .




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 870
	From: adrian.tennant
	Date: Mo Okt 01, 2001 9:55 

	Subject: Re: More practical stuff n nonsense


	Diarmuid,

To answer 2 of your questions:-

> 2. What do others do when it comes to the focus on language? I pulled out (almost naturally...) a few bits and pieces and asked the students if they were aware of other similar patterns; asked them if they could think of any words like these; focussed on pron problems (at one point making the jump from -fully to flea...no pun intended) and scribbled down stacks of vocabulary. But do other people squeeze more out of it? PLEASE, do tell!

Not always. It depends very much on what is happening within the
class/group dynamics. Some days we spend a lot of time focussing on
particular grammar points and trying the 'make them real'. Other times
we get creative but really do very little 'teaching = learning' more
akin I guess to Scott's last message on Pygmies!!

3. Adrian, I have joined this college after a BASALT inspection and the
current dept policy is to write Schemes of Work which are then posted in
the classroom and cover a 3 week period. Do you have anything similar
down wherever it is you are? Are there any other dogmetics working in
English FE who care to share their situation? Any ideas for how I get
round the 3 week thing? I am thinking of asking for special dispensation
and pleading the part of my contract where it says that the college
'affirms that academic staff have freedom within the law to question and
test received wisdom relating to academic matters, and to put forward
new ideas and controversial or unpopular opinions about academic matters
without placing themselves in jeopardy or losing the jobs and privileges
they have' (wot privileges? says I) .

At least you joined after. Did you read my messages just before we were
inspected - my bosses and colleagues were often fraught with my
unwillingness to conform, my arguement being that I was only doing what
the students wanted. In the end when the inspectors arrived they loved
it and were quite critical of the turning the page syndrome.
Now Schemes of work are a bug bear. Two immediate solutions are to write
a letter to each of your students asking them to help 'frame' the course
- what they like, want, are good at, weaknesses etc - and then take this
as the starting point for your SOW (no pun intended!). The second is the
retrospective syllabus idea introduced to this site at first by David
French (I think) this works wonders at keeping the higher echelons happy
while giving the students an immediate reference (also good for
increasing recycling). Hope these help and I'll try and dig out an old
SOW of mine which worked for all involved.

By the way, where do you work?

Adrian



	


	Group: dogme
	Message: 871
	From: Sue Murray
	Date: Mo Okt 01, 2001 10:17 

	Subject: re: practical suff n nonsense


	It's good to hear the smile in your recent postings, Diarmuid, and things seem to be going really well.

Here are some personal thoughts on the points you listed:

1. Some people are naturally more silent than others (and often more naturally inclined to properly listen and digest what others are saying too). This type of thing often reflects in language learning - as do most personality features. For example, I took over a class whose previous teacher had often said to me he was worried about a particular student because she hardly ever said anything. He couldn't work her out. He found it uncomfortable. I found her incredible - she doesn't speak an awful lot (but when she's got something to say, she says it), but she is one of the most attentive listeners you could meet; she's happy doing this, and doesn't feel at all uncomfortable. The other students have no problems with her, and neither does she with them. And neither should the teacher - as you yourself said, we shouldn't be judging things solely on how much someone speaks. 

If you got the impression you were drawing words out (always better than putting them in!) of your Korean student's mouth, perhaps you felt she SHOULD say something, or it was only fair to 'include' her, rather than that she wanted to say something, I don't know. I tend to avoid 'putting people on the spot' unless you know they like it (some do!). Let it happen naturally; does she generally seem comfortable and happy in the class?

What amazes me sometimes, with our teaching schedules and all that, is that some of us teachers don't fall asleep on the job! But I suppose there's always so much going on, so much to think of, never a dull moment, that we keep going even when most people would be well into their REM sleep. It IS disconcerting when a student falls asleep, but there could be a hundred different reasons; if it happens regularly, that's different, and the student might have a problem which has nothing to do with English! As a one-off, it's just another time-worn anecdote to add to the list!

You say you feel you are conducting most of the conversation, but gradually this will probably lessen - the feeling and the reason for it. In the meantime, don't worry! It can take a bit of time for students to feel comfortable and free about not looking to the teacher ('not just stare at me' as Adrian's Rumanian teacher commented); (the problem sometimes comes, later along the line, when you want to get your bit in but it's almost impossible to get a word in edgeways!)

You mention group discussion, but is it always whole class discussion? Which is great, but if it's feasible, you could start to filter in a bit of group discussion too, where, for example, two student groups don't have a 'central' teacher, and you can just float about/eavesdrop/resource/leave for a while, and then they can either regroup or come back together as a whole class. But you know all this stuff anyway! 

2. Squeeze? Do you really want to squeeze?! There's always a drop more could come, and there's always the pith and all that, but just squeeze what you can, comfortably, and sometimes there'll be more juice, sometimes less, but don't feel you have to squeeze too hard! 

3. Not being 'privileged' with the admin rules of FE, I can only say that, in the same way as the best lesson plans are written AFTER the lesson, the ideal thing would be if the system allowed a 3 week plan of work retrospectively - ie, what's been going on for the LAST three weeks; this also gives learners themselves a useful feedback and reflection point. I know institutions are very into having a forward programme of work, but most of the time it's pretty pointless, and certainly here in Italy, state teachers tell me that they HAVE TO write an advance programme for A WHOLE YEAR, but they can just annotate it after with things like 'students weren't ready for this' or 'x was covered instead'; so the whole thing is a waste of time and paperwork, which could be much more fruitfully done (if it has to be done at all, and it seems the answer here is 'yes') by looking back rather than forward. Another problem with this type of system is that it focuses solely on what a teacher intends and decides, which is usually quite different to what a learner takes on board. Yet another problem is how can you write down what someone has learned - surely they know, but do we? And how much of it is consciously write-downable? It's like trying to explain a Michelangelo on a piece of graph paper, as Iris Murdoch once wrote. So often, these required programmes have little relation to learning a language, and exist for purely administrative purposes. And so burocracy takes its toll on teaching, let's hope at least it leaves learning alone!

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 872
	From: Sue Murray
	Date: Mo Okt 01, 2001 11:46 

	Subject: re: on teaching


	'dogme moments as trial and error play in the company of others' 
makes me immediately think of children, and games, whether for adults or kids; and that the most successful games in the classroom are at least largely based on, even exact reproductions of, the same games we play outside of the classroom, when we're not 'trying' to learn another language.

it also makes me think of relationships, and how the relationships within a class are very much part of the whole process of learning a language, and constitute a basic life skill which encompasses and fosters language and its development.

a sort of if the right conditions exist - motivational, role models and peers to compete and make contact with and emulate, activation of natural capacities - learning takes place EVEN in a classroom. And totally regardless of 'syllabus' or 'SOW'. 

meanwhile, as a primate and a teacher and a second language learner, for the moment I'll barter some dolphins for your pygmies, with a quote I don't pretend to understand or relate directly to second language learning, but which is one of MANY examples from ethology and neuroscience which seem to have a 'fatal fascination', if not a direct link, with the largely unchartered territory of scientific light on second language learning: 

>>let me offer an analogy that every clever teacher or animal trainer will find familiar. The first time I visited an aquarium where trained dolphins performed, I was astonished by the way they had been taught to jump high out of the water, turn somersaults in midair, and 'stand' on their tails. Later, when I had become acquainted with some of the staff, I asked if dolphins could be trained to do this because they were particularly smart. No, they said, dolphins spontaneously produce similar behaviors in the wild and the trainers simpy taught them to exaggerate and modify things they already tended to do naturally. If the trainers had tried to teach them to perform a completely novel behavior, without considering the dolphins' innate predispositions, the trick would have been very difficult if not impossible to train. Successful animal trainers carefully select the tricks they attempt to train their subjects to perform to fit with their subjects' spontaneous behavioral tendencies. What learning psychologists call 'shaping' of an operant behaviour must begin with a spontaneous behavior to be shaped. Even very unusual and exotic behaviors can be taught, if one begins with what an animal already tends to do, then step by step extrapolates and generalizes to new variations on the theme. The training will be minimized because the animal already 'knows' what to do..>>
(Terence Deacon, THE SYMBOLIC SPECIES, p108)

(One of Deacon's main propositions about language is that language 'fits' childrens minds, like "trying on new clothes and discovering that they just happen to fit, as opposed to going on a diet in order to fit into clothes that don't. Children's minds need not innately embody lanaguage structures, if languages embody the predispositions of children's minds''. "Languages are under powerful selection pressure to fit children's likely guesses, because children are the vehicle by which a language gets reproduced. Languages have had to adapt to children's spontaneous assumptions about communication, learning, social interaction and even symbolic reference, because children are the only game in town. It turns out that in a curious sort of inversion of our intuitions about this problem, languages need children more than children need languages." )

I don't pretend to fully understand his almost-500 page work, which is rather technical at times, but a lot of the ideas are interesting, though they mainly deal with first language acquisition rather than second languages.

sorry if this is a bit of a meander! 

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 873
	From: Diarmuid Fogarty
	Date: Mo Okt 01, 2001 7:30 

	Subject: Re: Practical


	Adrian wrote: With lower level classes on the other hand I
have found that the students produce so much language for me to throw
back to them to work with that I can generate whole 3 hour lessons from
one 10 minute activity. 

What I need help with is knowing *how* to throw language back to the students. Obviously everybody has different styles, but I'd love to hear them. Any help?



	


	Group: dogme
	Message: 874
	From: F. Mortes
	Date: Mi Okt 03, 2001 6:33 

	Subject: some thoughts on TTT with Asian students and the NEST vs non-NEST debate


	Hi, there!

Been very busy at work recently, but have followed the NEST vs non-NEST
debate with a great deal of interest.

IMHO, this is a false debate/distinction. To me categorising teachers by
the kind of passport they hold is as silly as dividing students into
categories such as: male vs female, Asian vs non-Asian, pre-intermediate,
intermediate or upper-intermediate, and then expecting certain behaviours
from them based on the tag they bear. This is a very preemptive approach
and, more often than not, it is unfair to everyone. Mind you, it's a
simplification I have used myself, but deep down I do not think it is a
pedagogically useful one (although this is probably not so when marketing
and advertising language courses)

In my experience, a number of what Lewis calls EDNAS (Educated Native
Speaker-teachers) look down on non-NESTS (see them as being less able, as
if they had a lisp or a limp) and this manifests itself in a (more or less
subconscious) patronising attitude towards them. Others even look upon
themselves for faults of their own that will make them feel less guilty
about being a NEST. To me this is all a waste of energy. As Scott put it
once, good teachers need three things: a good knowledge of the language
(linguistic proficiency), a good knowledge about the language (Lang
Awareness), and a wide repertoire of teaching/people skills (from empathy
to knowing how to set up pair work). I still have to meet a teacher who
scores straight A's in all three areas.

Regarding Diarmuid's lack of unnominated student contributions in his class
of Asian learners, I can refer to my experience with a group of Japanese
students a few years ago when I was teaching in the UK.

During the first few lessons they were very quiet, only spoke when
questions were nominated. Work in closed pairs seemed to yield longer turns
but this was a small class (about 5-6) and at times it was silly to avoid
open class conversation. One day, tired of tweaking here and there, I just
confronted them and told them what I thought: that I knew they thought they
were doing the right thing, but in fact I thought they were doing
themselves a disservice by not contributing more to our spoken interaction.
I went over the benefits of real-time, unplanned, unmoderated exchanges,
used the analogy of "you learn to swim by swimming, you learn to type by
typing, etc" and told them it was up to them at the end of the day, but
my job was to keep them informed. Things got moderately better
immediately. In that area they never behaved like the Western European
students I usually teach, but they didn't really need to. Again, there is
no such thing as the perfect learner. They just need to be good enough for
you to work with them.

Just some thoughts.

Francesc



	


	Group: dogme
	Message: 875
	From: pali
	Date: Mi Okt 03, 2001 6:52 

	Subject: I agree with Frances


	Dear Frances,

I absolutely agree with your valuable insights about the artificial division between NESTs and so on. It is just a manifestation of inferiority complexies spliting people like that. But it serves the purpose sometimes. Especially when it comes to negotiating money matters.

About students: it is a very complicated issue. You must have been lucky with your Japanese students. Sometimes there are people who are tough and do not really understand what you are trying to tell them. But I also think "Honesty is the best policy."

Elena Angelova, freelance EL consultant, Bulgaria, Europe

non-native speaker with an A CPE certificate


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 876
	From: sthornbury@w...
	Date: Mi Okt 03, 2001 8:04 

	Subject: Re: re: on teaching


	From Sue's posting, quoting Terence Deacon: "...dolphins 
spontaneously produce similar behaviors in the wild and the 
trainers simpy taught them to exaggerate and modify things they 
already tended to do naturally".


This seems to capture the notion of the learner-dervied, emergent 
syllabus, as opposed to the coursebook derived, imposed syllabus. 
And hence the difference between, say, a task-based approach 
and a presentation-and-practice one. As someone once put it: A 
presentation methodology is based on the assumption that there is 
something the learner DOESN'T KNOW and that the teacher's job 
is to plug that gap. A task-based methodology, on the other hand, 
is predicated on the conviction that there is something the learner 
CAN DO, and the teacher's job is to help him or her to do it better". 
So learners spontaneously produce language in the "wild" (i.e. the 
space left vacant when you take away the materials), and their 
teachers teach them to exaggerate and modify!

This also relates to Diarmuid's plea - HOW can I throw language 
back at the students? For what they're worth, you might look at 
the ideas in the posting 582 - ideas for dealing reactively with 
learner language (also on www.teaching-unplugged.com website 
under RESOURCES).

Scott



	


	Group: dogme
	Message: 877
	From: Tom Walton
	Date: Mi Okt 03, 2001 8:15 

	Subject: Re: some thoughts on TTT with Asian students and the NEST vs non-NEST debate


	--- "F. Mortes" <fmortes@w...> wrote:

> IMHO, this is a false debate/distinction. To me
> categorising teachers by
> the kind of passport they hold is as silly as
> dividing students into
> categories such as: male vs female, Asian vs
> non-Asian, pre-intermediate,
> intermediate or upper-intermediate

I agree 100% with Francesc. 

Incidentally, with the ADOS-s (there were two), I once
sat down at the school where I worked, which at the
time employed around 70-80 teachers, 50/50
natives/non-natives, and we ran through the list of
staff with a view to who needed what sort of teacher
development, and ended up talking about which we
thought were the best teachers. When we had finished,
we noticed that those we thought "best" (we based it a
lot on the sort of feedback we got from students),
were virtually all non-natives, and those who needed
TD were the natives.

Tom Walton
aka PC Smasher

__________________________________________________
Do You Yahoo!?
Listen to your Yahoo! Mail messages from any phone.
http://phone.yahoo.com


	


	Group: dogme
	Message: 878
	From: adrian.tennant
	Date: Mi Okt 03, 2001 6:23 

	Subject: Re: some thoughts on TTT with Asian students and the NEST vs non-NEST debate


	Sorry to spoil the party but I'm going to say that I don't agree with
what Francesc in terms of the NEST and non-NEST divide. 

I will modify this by saying that whether you're a NEST or non-NEST is
not what makes you a good teacher - a good teacher is not based on where
you were born (with that I agree). I also agree that many NESTs have
'feel' they are superior (the reality is that much of the time they
aren't - as Tom's observations - and mine as an ADOS at a similarly
staffed school in Hungary back in the early 90s - show)

But, the distinction exists in many peoples minds and to simply dismiss
it is ridiculous. 

Where it came in was that somebody 'accussed' this site of being NEST
dominated - it had aso been put forward that non-NESTs
did't/couldn't/wouldn't teach unplugged. As to the first 'charge' see my
'pontificating' message. As to the second this is patently absurd.

Why don't we lay this 'red herring' to rest and look toward posting some
more practical ideas as our friend Diarmuind (is that how it's spelt)
has requested (and many more silent witnesses!).

Dr Evil

P.S. I'm unlikely to respond for a few days as I'm off conferencing in
Hungary. Maybe I'll meet some of you there?! in Nyrigyhaza.



	


	Group: dogme
	Message: 879
	From: Sue Murray
	Date: Mi Okt 03, 2001 8:13 

	Subject: nest non nest


	I agree with Adrian that the nest/non nest debate has run its course here, but reluctantly add a postcript. 

This week, I was quite aghast to meet, on completely separate and unrelated occasions, two primary school teachers, each of whom has been teaching for over twenty years, and each of whom has been given the job of teaching English from September as a 'specialist' (which means teaching only English, to 8 different classes). Neither of these teachers has ever studied or had experience with English, neither of them understands a word of English, and neither of them asked to teach English. It is this sort of thing which gives non-nests a 'bad name', and it is not their fault that education authorities and ministries behave so irresponsibly (stronger words needed but I can't think of any at the moment).

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 880
	From: Sue Murray
	Date: Mi Okt 03, 2001 8:56 

	Subject: re: practical


	'throwing back language at students'..... 'generating 3 hours out of a 10 minute activity'

*how?*, asks Diarmuid. Good question, and one which lies at the heart of dogme I think.

Here's one of the ways I often find this kind of thing can happen, but as Diarmuid says there are lots of different styles and different ways.

The Chain Reaction: for example, as students filter in, you start chatting with them in English, just naturally, and if possible not in a traditional teacher/students layout. If you're not in the room first, just join in the conversation they're having (if there are more than two), turning it round to English if it wasn't. As others come in, they join in too, and often, there are a lot of questions about language, about how to say something in English and having to paraphrase it so that you know what they're trying to say, and a specific languge point may be raised which requires some diversion - eg, someone asks 'is it correct to say ...', or 'what's the difference between ...'. It might sound corny, but I always say 'good question', write it on the board, and throw it open for initial comment. Then, depending on what they come up with, you can ask them/help them to generate examples and look at the use of the particular point. Or a specific topic is seized upon, and different opinions and questions about the topic can be discussed with due help given on any language they need; they develop it to a certain point, and then you can ask them to put together the comments and ideas that have been expressed - in part or in whole, in writing, summary, dialogue, roleplay, notes, pairs or groups - reprocessing a lot of the points and providing further language focus. You can add in various stages such as specific peer correction, or noting down examples they've used for correction and/or discussion. And generally one thing just leads to another. Sometimes the whole thing just takes on a life of its own, and the 'lesson' never starts! Other times, it can be a natural fifteen or twenty minute personalised warm-up, and they sort of expect some sort of 'lesson' to follow, even though you know you're going to be following the same kind of rationale for the remainder, and they are pretty alert after the 'warm up' - in that their own resources have been activated, and there's a 'bridge' between their own personal language syllabus and the classroom - so that makes it easier!

A fair amount of postings have been about this type of thing - Adrian's Rumanian teacher (I hate keep using that phrase, wish I knew her name!), Scott's recollection of the 'last minute' lesson in Egypt are recent examples. You could say they seem more topic based than language based, but because the language focuses and corrections and improvements aren't planned, and are part of the whole thing as it happens, they don't come out in a list like a SOW or an index. I don't know if it's right or not, but I often sit down for 5 minutes after a lesson, or later in the day or the next morning or on the bus, and write down all the things I can remember that came up - language points, new expressions, funny lines, who said what, what was new, what seemed confusing for learners, and so on - a sort of brain storm which I've often found a useful reference for follow-up work. I also share this with students sometimes, and suggest some of them might like to do the same, as a sort of 'promemoria'. Some teachers use the board as a record for this type of thing, which can be a great way of visualising the structure of a student generated lesson - seeing the lesson create itself as it goes along. One problem I find is that there's never enough space for everything, and you have to be disciplined and a very well-organised board writer/drawer to keep a running record without rubbing previous things out, and also remember to do it at the same time as you're involved in what's going on; so it's not always easy, at least for people like me, but a lot of teachers find it EXTREMELY helpful. And it has the added bonus of providing prompts for immediate recycling and revision, eg in the last 5 minutes. 
(NB one of my colleagues has an article coming out about this sort of thing in January's EtP)


PS: I now try never to barge in with an explanation or an automatic repertoire of examples or a set piece on grammar points, because I found that, for me personally anyway, such things seemed to help ME understand the grammar of my own language, but aren't necessarily so great at helping learners, and often an automatic response can miss the real point a learner is asking about, or hone in from a completely different perspective (sort of, 'Oh, he's asking about the present perfect, let's roll out those standard present perfect examples). By involving the learners in clarifying their own doubts and questions, those doubts and questions become clearer and easier to clarify. I've certainly learnt more about grammar from students than I have from any textbook.

Sue








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 881
	From: Sue Murray
	Date: Mi Okt 03, 2001 9:29 

	Subject: re: practical


	I wrote a spontaneous and typically disorganised - and late night! - reply to Diarmuid(which I've sent anyway - after all, that's part of the point of a discussion group like this - or isn't it?!) before reading Scott's reference to posting 582. Just a couple of personal observations:

1) one of the 'problems' with unplugged is that you CAN'T really give DETAILED procedures or set pieces or write it all down linearly. 'Practical' unplugged equates more to response and intuition than to standards or 'how to' manuals.

2) in addition to all the techniques for using student language and 'throwing it back at them', I also feel/find/prefer the most unplugged moments come from none of that, but when it ALL comes from them, including the grammar and language questions. Rather than me pouncing on what they've said and throwing it back at them (which I'm not knocking in any way at all, and I do it a lot, and it makes tons of sense), I feel MUCH MORE COMFORTABLE when I don't even have to do that, because they're doing it themselves!

Hope that makes some kind of sense?

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 882
	From: Sue Murray
	Date: Mi Okt 03, 2001 10:01 

	Subject: ''unsuccessful'' learners


	Nice, inspiring pieces from Scott in October's issue of ELT journal (and two more books coming out - how do you do it Scott? Are you one of those who manages on just a few hours' sleep every night, or just naturally a genius?).

What also caught my attention was a piece by Radislav Millrood about 'unsuccessful learners', which is something which's been on my mind for some time now. 

There seems to be a 'catchphrase' amongst young Italian men at the moment - their main hobby is football, both playing and watching, and the girlfriend when there's time, and watching a bit of tv, "just like any normal Italian". 

Well, there's a sort of middle road which a lot of people travel along, which is fine, but it's important - much more than important in fact - to accept and tolerate those who travel different roads. 

Italians are pretty good at this type of tolerance and acceptance. I often question whether education systems really are, at heart. Are 'unsuccessful learners' unsuccessful or just misunderstood and misjudged? Because they don't fit in with the 'normal', they are often discounted or ignored or considered incapable.

I think this is part of a far wider problem which affects all aspects of education, including ELT. To be good teachers, I think we have to take on the challenge of how to help learners who don't just learn anyway, in that the vast majority of our students, I feel, learn more or less as much whoever their teacher is and whatever 'approach' is taken. It is those who need a more 'understanding' approach who challenge the true 'teacher' in us.

I'm not into crusades (politically sensitive word, sorry) or anything, it's just that I've noticed so many instances over the years of students of all ages being 'written off' by teachers just because they didn't conform to or respond to the 'norms'. And, let's face it, PRIVATE ELT tends to throw up an often limited cross-section of society (at least in economic terms) which can tend to lull us into a sense of false 'achievement' ....

Last year, for example, I had a brain-damaged 14 year old in a - luckily - small, sensitive, mostly female group. There was no way she could follow things at the same pace as the others, but she was happy and got a lot out of it and made her own progress steadily (all credit to her, and her extremely understanding peers and the 'feeling' they created together - and they had no idea of her medical history, and neither did we until very late in the year). She even wrote a sentence on the board once saying that she was happy when she comes to English classes. But it was very difficult, and I often didn't really know how to handle it, and I still don't know what to 'do' with her this year when the teenage classes start next week, because in a large class of more male dominated teenagers, I'm frightened she'll be 'eaten alive' poor love. Maybe I'm underestimating her. Or more worried about what the teacher will be facing. If people (and parents, where teenagers are concerned) weren't so insistent about taking exams every year, and there was less pressure to perform and get bits of paper and more focus on learning and making personal progress, the whole system would, I feel, benefit.

This is a particular example in that the 'problem' has a direct physical link, but at the same time it's very difficult to make cartesian splits, and the fact is that this girl is perfectly capable of learning (as she proved) but has her own learning curve and conditions which don't fit into the 'scheme of things' institutionally speaking. 
I know Scott would consign multiple intelligences (MI) to the twilight zone (and perhaps the way MI theory has been misunderstood and misapplied in some quarters would justify that!), but what Howard Gardner (the 'father' of MI theory) says about the western world's narrow and ingrained attitude to intelligence and intelligence testing is, I believe, part of the fundamental problem dogme is 'fighting' against, also because this attitude informs educational approaches and educational expectations, and leads a lot of people to undervalue their skills and capacities if they don't conform to the accepted 'norms'.

"Often [these] test makers have a narrow, overly scholastic view of intellect. They rely on a set of instruments that are destined to valorize certain capacities while ignoring those that do not lend themselves to ready formulation and testing".

"The need for ersatz instruments, whose relation to real world performance is often tenuous, should wane".

(Howard Gardner, Scientific American, Exploring Intelligence 9/4, Winter 1998)

Anyway, I think Radislav Millrood's article is an important - and overdue? - contribution which calls for further support.

Sue











[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 883
	From: Diarmuid Fogarty
	Date: Mi Okt 03, 2001 10:08 

	Subject: Re: re: practical


	Thanks, Adrian, for getting things back on line (BOOM BOOM). The NEST
distinction does seem somewhat out of place in a pedagogy that blurs the
distinction between teacher and student, but the important thing is to look
for common ground. I hope that there is noone here who would argue that
someone is a better teacher solely on the grounds of their nationality.
Hell, look at me. I'm godawful and a Native Speaker...

It was really interesting (and reassuring as ever) to read Sue's post. There
was me thinking that I was *really* godawful and it turns out that at least
I'm doing some things the way other people do them! I too jot things down in
some kind of record and hand it out at the end of the week. Well, I've done
it once...The problem was that I think I stretched the truth somewhat. If we
touched on the subject, I jotted it down. The result was an impressive
looking table, overflowing with what we had touched on that week. I think I
was trying to convince all concerned that loads of things were being done.
Interestingly (and somewhat depressingly), when I asked the students to
write down three things that they had learnt in class today, the vast
majority couldn't. I managed to write down at least 12 things that I thought
we'd touched on...What does that make me??? A monster, yes, I know.

Let's keep these practical stories coming in. They are reassuring,
inspiring, thought provoking and wonderfully helpful. But I'm keen to hear
about other people who are struggling too! Am I the only one who's having
problems putting Dogme into practice (God, don't let them say 'yes')? Am I
the only one whose existential crisis has been heightened by my embrace of
Dogmetic standards? Am I the only one whose students seem determined to keep
alive the division? Am I the only one who is doubting himself more than
ever? Am I a...WEIRDO? Am I a terrible teacher? etc etc etc

Please, refrain from answering yes to more than none of those questions.

I love you all.
No. Honestly.

From somewhere in the north west of England. (City College, Manchester to be
more precise).


Original Message -----
From: "Sue Murray" <suemurray@i...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Wednesday, October 03, 2001 8:56 PM
Subject: [dogme] re: practical


> 'throwing back language at students'..... 'generating 3 hours out of a 10
minute activity'
>
> *how?*, asks Diarmuid. Good question, and one which lies at the heart of
dogme I think.
>
> Here's one of the ways I often find this kind of thing can happen, but as
Diarmuid says there are lots of different styles and different ways.
>
> The Chain Reaction: for example, as students filter in, you start chatting
with them in English, just naturally, and if possible not in a traditional
teacher/students layout. If you're not in the room first, just join in the
conversation they're having (if there are more than two), turning it round
to English if it wasn't. As others come in, they join in too, and often,
there are a lot of questions about language, about how to say something in
English and having to paraphrase it so that you know what they're trying to
say, and a specific languge point may be raised which requires some
diversion - eg, someone asks 'is it correct to say ...', or 'what's the
difference between ...'. It might sound corny, but I always say 'good
question', write it on the board, and throw it open for initial comment.
Then, depending on what they come up with, you can ask them/help them to
generate examples and look at the use of the particular point. Or a
specific topic is seized upon, and different opinions and questions about
the topic can be discussed with due help given on any language they need;
they develop it to a certain point, and then you can ask them to put
together the comments and ideas that have been expressed - in part or in
whole, in writing, summary, dialogue, roleplay, notes, pairs or groups -
reprocessing a lot of the points and providing further language focus. You
can add in various stages such as specific peer correction, or noting down
examples they've used for correction and/or discussion. And generally one
thing just leads to another. Sometimes the whole thing just takes on a life
of its own, and the 'lesson' never starts! Other times, it can be a natural
fifteen or twenty minute personalised warm-up, and they sort of expect some
sort of 'lesson' to follow, even though you know you're going to be
following the same kind of rationale for the remainder, and they are pretty
alert after the 'warm up' - in that their own resources have been activated,
and there's a 'bridge' between their own personal language syllabus and the
classroom - so that makes it easier!
>
> A fair amount of postings have been about this type of thing - Adrian's
Rumanian teacher (I hate keep using that phrase, wish I knew her name!),
Scott's recollection of the 'last minute' lesson in Egypt are recent
examples. You could say they seem more topic based than language based, but
because the language focuses and corrections and improvements aren't
planned, and are part of the whole thing as it happens, they don't come out
in a list like a SOW or an index. I don't know if it's right or not, but I
often sit down for 5 minutes after a lesson, or later in the day or the next
morning or on the bus, and write down all the things I can remember that
came up - language points, new expressions, funny lines, who said what, what
was new, what seemed confusing for learners, and so on - a sort of brain
storm which I've often found a useful reference for follow-up work. I also
share this with students sometimes, and suggest some of them might like to
do the same, as a sort of 'promemoria'. Some teachers use the board as a
record for this type of thing, which can be a great way of visualising the
structure of a student generated lesson - seeing the lesson create itself as
it goes along. One problem I find is that there's never enough space for
everything, and you have to be disciplined and a very well-organised board
writer/drawer to keep a running record without rubbing previous things out,
and also remember to do it at the same time as you're involved in what's
going on; so it's not always easy, at least for people like me, but a lot of
teachers find it EXTREMELY helpful. And it has the added bonus of providing
prompts for immediate recycling and revision, eg in the last 5 minutes.
> (NB one of my colleagues has an article coming out about this sort of
thing in January's EtP)
>
>
> PS: I now try never to barge in with an explanation or an automatic
repertoire of examples or a set piece on grammar points, because I found
that, for me personally anyway, such things seemed to help ME understand the
grammar of my own language, but aren't necessarily so great at helping
learners, and often an automatic response can miss the real point a learner
is asking about, or hone in from a completely different perspective (sort
of, 'Oh, he's asking about the present perfect, let's roll out those
standard present perfect examples). By involving the learners in clarifying
their own doubts and questions, those doubts and questions become clearer
and easier to clarify. I've certainly learnt more about grammar from
students than I have from any textbook.
>
> Sue
>
>
>
>
>
>
>
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 884
	From: Eric Baber
	Date: Fr Okt 05, 2001 2:18 

	Subject: Conference announcement: The ELT online conference


	With apologies for cross-posting:

The ELT online conference (ELToc - http://www.eltoc.com)

On November 10 & 11 2001, NetLearn Solutions will be hosting the first ELT
online conference (ELToc) with the generous support of the International
Study Centre, Queen Margaret University College (Edinburgh). This unique
online-only event will allow ELT professionals from around the world to take
part in a complete conference - from the comfort of their home, office or
any Internet access point.

The conference will include:

- Live keynote speeches by Prof. David Nunan (coursebook author and
professor of applied linguistics) and Dave Sperling (founder of the
immensely popular ESL Cafe)
- Live presentations by 40 presenters including Caroline Moore (British
Council); Pete Sharma (Linguarama); and Gavin Dudeney (Net Languages) (full
list available at http://www.eltoc.com/timetable.shtml )
- Two live panel discussions with speakers such as Vicki Hollett (Oxford
University Press); Scott Thornbury (IH Barcelona); Hamish Norbrook (BBC) and
others (full details available at http://www.eltoc.com/panels.shtml )

Conference delegates will be able to:

- Listen live to the presenters
- Simultaneously view materials on the conference website
- Interact with other delegates and the presenter using live text-chat
- Continue discussions and debates after the live events by using web-based
discussion boards
- Listen to the presentations afterwards - all presentations will be
recorded and made available on the site after the event

The ELToc will enable ELT professionals to learn about and discuss current
topics in English language teaching, make new contacts, and discuss
thoughts, ideas and teaching-tips. Because this event is completely online
no travel or accommodation costs apply, making it extremely cost-effective.
Technical requirements are low - users of any PC or Mac with Internet access
and audio capabilities will be able to take part in the conference. All
necessary software is available for free.

Conference fees are GBP55/USD80 and group discounts for bookings of 10 or
more places are available. To register for the ELToc please complete the
form at http://www.eltoc.com/registration.shtml . For more information about
the conference as a whole please visit http://www.eltoc.com .

We would also be grateful if you could forward this e-mail to any colleagues
or friends who may be interested in attending the conference. We look
forward to "meeting" you at the ELToc in November!

Best regards

Eric

*************
Eric Baber
Conference Organiser, ELT online conference
Mailto:Eric@n...
Visit http://www.eltoc.com and http://www.netlearnsolutions.com !

Roman House
9/10 College Terrace
London
E3 5AN
England
Tel: +44-(0)20-8981 1333; Fax: +44-(0)20-8981 7333



	


	Group: dogme
	Message: 885
	From: Sue Murray
	Date: Sa Okt 06, 2001 10:04 

	Subject: re: practical


	>when I asked the students to write down three things that they had learnt in class today, >the vast majority couldn't. I managed to write down at least 12 things that I thought >we'd touched on ...

You're so right, Diarmuid. (Like that often quoted, 'Well, I did the present perfect, but I don't know what they did').

I think this is totally normal and not at all a cause for despair!

(and maybe rather than ask them 3 things they've learnt, ask them 3 things that've happened, or who said what type of thing?)

The teacher is, traditionally, very aware of 'syllabus items' when s/he wants to sum up what 'was done'; and, whether these items are retrospective or not, they can tend to be 'smuggled' (or 'mcnuggled'?) into respectable sounding lists - we all tend to do this to some extent; and especially in cases where we are required to provide grand sounding charts! (It's the sort of thing course books do 'so well' - eg, in one single unit of just about any elementary course book, the index lays all sorts of categoric claims as to what is 'learnt' - from lexis to grammar to functions, writing and listening skills etc - 'students will learn how to ask about prices and buy what they need' and so on).

Learners, (and teachers as well when they haven't got their syllabus writing glove on), are not only aware of what is 'done' (let alone 'learnt' - we often don't know that we've learnt something except by experience!); they/we are also very much aware of what HAPPENS, and what we can see, and who is who; this comes down to an aspect of the essential local, ephemeral, emergent, organic; for example, the 'minutes' of a lesson could read something like (just to give an idea): Marco turned up late yet again, and Val suggested we should get a polaroid and take photos of latecomers and put them on the school noticeboard, like a wanted poster. Marco liked this idea a lot! We then talked about all the other things we could do if we had a 'class polaroid', and (the teacher) said that if we wrote down our ideas and proposals clearly, she could give them to the school director and try to get one for us. Then Giuseppe [made a funny remark in L1] and everyone fell about laughing, and before normal service was resumed, Francesco was already doing his tiresome impersonations of Dr Spock again, and then we got in groups to start writing down our ideas, and .......

This sort of thing doesn't mean that they ignored, for example, the use of 'could' or work on processing writing skills, but that these things aren't necessarily in their immediate recall, or what they would say the lesson was 'about' - perhaps until they come across or want to use them again. After all, we don't 'remember' everything immediately or all the time - memory is necessarily selectively RESPONSIVE, (as well as often conveniently selective full stop!). If you asked me, for example, about ELT articles I'd read that had made an impression on me, I don't think I'd ever have remembered off the top of my head a particular one from way back called something like 'All protein and no roughage makes Ahmed a dull boy', which I've recalled while writing this because the title (and what I recall as the contents) seem relevant here. It was a long time ago, but the principle of connection/activation is the same. In the same way, I've only just recalled that, embedded in one of yesterday's lessons, we also talked about the yet undiscovered place where all socks end up; in my post lesson notes I listed a lot of stuff, but that item eluded me, subsequently surfacing at a seemingly odd [sic; sock] time! If you'd asked me at the end of the lesson, it would have appeared as if it hadn't registered or gone in.

So I don't think it's a problem if a learner's experience of a lesson is different from what the teacher thought it was about, or what another learner thought; you can't strait jacket it, otherwise it just becomes an external body of knowledge - the language - without any where to put it - the local, ephemeral, the individual. 

Rather than only ask about things they've learnt, ask also about what happened, or who said or did what. Occasionally, I ask students to reflect on a lesson at the end, and to write down a personal note (for their eyes only), dictating a few questions, such as, 'something someone said that surprised or interested you', 'a word or expression you particularly liked', 'how you felt during the lesson', and perhaps something to focus on a particular language item that came up, such as 'a moment when you gave a huge sigh of relief'. But this is more to encourage reflection in those who maybe hadn't thought too much about doing it but would like to. 

You can also use the last few minutes to get the class to think up a title for the lesson they've just been in, if they seem up for this sort of thing.

Strangely enough, in my interim search for the above mentioned 'Protein/Roughage' article, which I don't have here so can't cite the author, I've come across an article which states '..These [narrow functional or notional aims] are not measured by the learner in quite the same way we might draw up a communicative syllabus. Instead they are often assessed in terms like "Does this make me laugh?" "Do I like this story and can I read it?" "Does this help me understand what I have just been studying and why I should learn it" ' I haven't re-read the whole article, which goes back some 20 years I think, and don't recall the thrust, but the title is memorable : "My guinea pig died with its legs crossed" (Robert O'Neill). 

Take the example of a beginner class, and they're practising basic question forms around the class with 'Do you like (noun)'? Some learners might well think along the lines that they're doing 'second person singular questions with 'do'/asking about what people like' sort of thing; some may concentrate extremely carefully on the form of the question and be very conscious of getting it right, and even be up for correcting their peers; others will be more aware of the actual answers, and matching them to the people they ask; others might be so busy struggling with the pronunciation and feeling awkward or embarrassed about having to produce a strange language so quickly that they aren't able to properly focus on what's going on at all, and others still will be just happily 'bluffing' their way through, having a great time with the (in the context just as natural) 'You like bananas?', and completely oblivious to the existence of an auxiliary; some might be wanting to use noun phrases rather than just nouns, and some might naturally lapse into L1 to expand the exchange; and some might just not know what's going on, and so on.
This might sound absolutely TERRIBLE and insensitive, but surely it happens in any classroom, regardless of the teacher's competence or the learner's competence; and it is just a moment in time, and moments in time combine to make lessons, and so on. What those lessons constitute for each individual may be largely generalisable at times, but the larger the generalisation, the less individually relevant it is. Sort of! (And at a certain point, most learners in their own way will have become well aware of the 'do you (infinitive/base)' pattern - as well as a number of the specific predilections and otherwise of their peers - but that won't necessarily be seen by all of them as what 'was done' in a moment of time activity such as the above).

Sue
(sincere apologies to anyone who's recently lost their guinea pig)




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 886
	From: dnewson@u...
	Date: So Okt 07, 2001 12:30 

	Subject: Re: re: practical


	Sue's recent posting on student-generated lessons reminded me of 
a former pupil of my wife's (she has taught German over the years 
to the children of political refugees from Bosnia , Chile, Kurds from 
Turkey, "guest workers" from Portugal, Spain, Turkey, former 
Yugoslavia , ethnic Germans from the former U.S.S.R) who 
discovered role play for himself.

He used to wait until his classmates had left and then say 
something like: "Frau Fedrowitz. You bus driver. I want ticket. 
What must I say?....OK. Now I bus driver and you me..." 
(Apologies for making Firat, who spoke Arabic, Russian, Turkish 
and, very rapidly, German, speak stage broken English here).

In noting Firat's ingenuity in setting up his own ideal learning 
situation, and in the context of Sue's remarks, it's interesting that 
he always waited until he was alone.

It's a problem, isn't it, whether in dogme or non-dogme lessons, to 
engage everyone and create optimal learning conditions for them all.


Dennis

Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 887
	From: Sue Murray
	Date: So Okt 07, 2001 2:12 

	Subject: re: practical


	>It's a problem, isn't it, whether in dogme or non-dogme lessons, to 
>engage everyone and create optimal learning conditions for them all.

The story about Firat reminded me of a slightly related thing from last year. Solo lessons with Teresa, a High School teacher of English. A fair amount of the time was spent trying to convince her how truly superb her English was, her incredibly concise and clear oral summaries of anything she read or listened to, her sensitivity to her pupils needs, her willingness and enthusiasm after many years of teaching to try including new things such as pairwork and getting students to the board. Her school was doing Trinity Exams, and Teresa had the job of going to collect the oral examiner from her hotel on the morning of the exams, and bringing her to the school, setting her up in the exam room, etc. Teresa was very scared about this, and we did several role plays, each of us taking on each role in turn, from the initial meeting in the hotel reception, to getting into the car (and not knowing how familiar the UK examiner was with Italy, I made a point of getting into the driver's seat), making sure everything the examiner needed was in the classroom, going over the procedure for ushering the candidates, etc.

In both the above situations (the general one of trying to instill totally justified self-confidence, the specific one of the role play) Teresa was slightly ill at ease, slightly 'stiff', and ALWAYS overly self-critical; although we got on well, and she quite often talked about personal things, there was a rigidly underlying aspect of traditional 'teacher-pupil' relationship - perhaps partly because she was a schoolteacher, her lack of self-confidence and her training which had instilled a model of 'perfect knowledge' which she always felt unequal to, and she was consequently continually terrified of measuring herself against others for fear of being 'exposed' as inferior .....
.
What happened was that I managed to persuade Teresa to join a small (6-8) proficiency level conversation type class the following term. She took a lot of persuading. She was terrified of 'making more mistakes than the others', of 'being not good enough', and so on. She was especially worried because one of the other participants was also a High School teacher of English ..... But she bravely agreed to try it. And she transformed. She oozed confidence, relaxed a lot more, and learnt more from her peers than she could ever have learnt from me or another teacher alone; And instead of the stiffish, formalised role play we had once done, she would have come in one evening, explained the situation to everyone, and we'd all have contributed and helped out and had a few practice runs together.

Firat waited until he was alone with the teacher in order to satisfy his most immediate learning concerns. Teresa found out how best to satisfy hers only when she was not solely in the company of the teacher. 

I'd say it's impossible to engage everyone and create optimal learning conditions for them ALL THE TIME; we can only try to do it a lot of the time, and aim for it happening most of the time. Otherwise, we are setting ourselves - and our students - impossible targets which in reality will always leave an aftertaste of failure or dissatisfaction.

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 888
	From: dnewson@u...
	Date: So Okt 07, 2001 6:57 

	Subject: Re: re: practical


	Sue has got me remembering again....


I keep by my bed (I've just fetched them) five books by Nanette 
Newman - Collins 1972 onwards - compilations, with drawings, of 
things written by young kids. They sound and look authentic to me, 
not twi falsifications dreamed up by adults and passed around on 
the Internet 

One of my favourites is:


"My hampster went to heaven and came back a different colour."
(Marilyn, aged 6).


Another is:

"Love is hard to do to peeple you don't perticuly like." (Deborah 
aged 10)


I would love to quote endlessly, but how about:


"I shall see how I like being marrid and if I dont like it I will try 
sumthing else." (Mark aged 11)


or


"first of all you get in love get married and get a baby or you can do 
it the other way round." (Peter aged 9)


or

"My brother looked horrible when was born but I didn't say so 
because they wouldn't let me change him." (Leigh aged 6)


And, finally, one with a classroom reference:

"I near1y Know how to have babies but we don t do it ti11 next 
term" (Frances aged 7)


I suppose why I've always enjoyed these fragments - and let me 
try to make a dogme connection - it is because these young 
writers come across as managing to say - so goes the idiom - 
managing to write what they really feel, think, mean. They were not 
being required to get their spelling, grammar or punctuation correct.




Dennis

Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 889
	From: perkinsfam@y...
	Date: Do Okt 11, 2001 3:07 

	Subject: Book: Beyond Traditional Phonics


	Hi Everyone!

Being a newbie to the list, I'll keep it short. But, a brief intro 
first...

I'm in my 6th year of studies (after a 10 year break) at 35 and still 
working on my BA now at Western Michigan University. (Yes, I've 
switched gears a few times.)

Additionally, my spouse and I have been guiding our own children 
toward their personal intellectual discoveries for the past 12 
years. (Much of that time was wasted in the early days by 
us "teaching" them.)

We are also now assisting adult Hispanics once (sometimes twice) a 
week in their pursuit of the English language.

So, I just wanted to tell everyone about a GREAT book I just read 
called "Beyond Traditional Phonics" by Margaret Moustafa. (ISBN 0-435-
07247-1) It is based on dozens of studies and concisely blows the 
lid off of the popular phonics and whole-word instruction methods 
that receive so much attention. Moustafa even provides sound 
reasoning behind the absolutely anti-scientific findings of the 
infamous "Learning To Read" by Marylin Adams. (1990) With right at 
100 pages, Moustafa packs a lot of punch in a few short pages. Well 
worth the 15 dollars or so!


Looking forward to being here,
Brian Perkins



	


	Group: dogme
	Message: 890
	From: perkinsfam@y...
	Date: Do Okt 11, 2001 3:54 

	Subject: Re: ''unsuccessful'' learners


	Sue and all,

I'd like to add just a little to your great post...

I personally believe the driving force is, at least in industrialized 
capitalistic societies, quite simply MONEY.

On the push side, even if curriculum publishers and government paid 
researchers were designing curriculum that allowed for "assessment" 
of individual progress at varying rates, they just don't want the 
general population to know that students often learn IN SPITE OF 
their teachers as well as because of them. 

On the pull side, businesses that need "human resources" 
(aka "cattle") to fuel their profit machinery just do not have time 
for the non "normal" employee trainees. (i.e. normal = those who hear 
the instructions, mindlessly carry them out, regurgitate the supplied 
information, and do all this without disrupting the usual processes.)

Just for the record, I was born into and have lived my entire life 
(thus far) within an industrialized capitalistic society. And while I 
believe it has great merits, I am not blinded by nationalistic or 
ethnocentric ideals. That is, I do not believe it is necessarily the 
best system - just one of many that "sort of" works. (My political 
science and cultural anthropology professors would be proud!) ;^)


An intense advocate of the 'unsuccessful',
Brian



	


	Group: dogme
	Message: 891
	From: sthornbury@w...
	Date: Do Okt 11, 2001 8:17 

	Subject: Re: re: practical


	Picking up on Sue's "I did the present perfect - I don't know what 
they did" - I remember observing a class of beginners in which the 
teacher organised an impressively planned and skilfully managed 
succession of activities designed to "raise consciousness" about 
the present simple, around the theme of daily routine. At the end 
he gave them a short questionnaire - along the lines of What did 
you like? What did you learn? What was the lesson about? etc 
Going through these afterwards I was not surprised to find that the 
students had correctly identified the aim of the lesson, even if they 
hadn't always described it in purely grammatical terms - they had 
labelled it as about habits, routines, every day etc. All but one, that 
is. Carmen, who, in answer to the question What was the lesson 
about? had written "prepositions". Well, when you think about it, 
there ARE a lot of prepositions: I get up At 8 oclock, I go TO work 
BY bus etc. This is what she had NOTICED in the lesson - her 
UPTAKE if you like - and it raises the question as to why she had 
chosen to notice this feature of the lesson, and not the teacher's 
agenda... One possibility is that Carmen had just had a recent 
problem with prepositions - so the issue had been problematised 
for her; another is that she was already on top of the present 
simply, so didn't need to give it much attention, and another is that 
she was nowhere near the present simple - wasn't READY for it, 
acquisitionally speaking, and so she couldn't notice it, however 
skilful the teacher's "presentation". (This is the teacher's own gloss 
on her reponse - she was not one of the frontrunners, so to speak). 
But what was interesting is that, according to her questionnaire 
responses, and her general demeanour, she was perfectly happy 
with the class. Clearly, there was enough input in the lesson for her 
to get the intake she was looking for and/or ready for. In lessons 
where the agenda is narrowly grammatical, this is less likely to be 
the case.

On the question of uptake - i.e. what is it learners go away with - 
the much cited study is Slimani's, which chimes neatly with dogme 
principles. Slimani found that, while 70 per cent of the topics that 
came up in language classrooms were teacher-initiated, the topics 
that the learners remembered afterwards were largely student-
generated. So a fourth hypothesis with regard to Carmen - maybe 
she and a fellow student had got "sidetracked" into a discussion on 
prepositions during a pair work activity?
Scott



	


	Group: dogme
	Message: 892
	From: dnewson@u...
	Date: Do Okt 11, 2001 10:20 

	Subject: Feed-back


	Scott reports of a lesson about the present simple and daily 
routines he observed:

"At the end he [the teacher] gave them a short 
questionnaire - along the lines of What did 



you like? What did you learn? What was the lesson 
about? etc "




"What did you learn?" is a tricky formulation, isn't 
it? You could answer, for example, "I learned the 
English word chicken", but you could also answer, other 
kinds of learning : "I noticed that the teacher always 
asks the same people questions... I noticed that the 
teacher's handwriting on the board slopes down to the 
right.... I noticed that the teacher has been wearing 
the same shirt all this week." What pupil could say: 
"I finally learned the distinction between the use of 
the present simple and the present continuous." Would 
it occur to a student to write: "I have learned to 
speak in class without embarassment." 

I well understand the urge to get feed-back, and to get 
it in writing. In a 90-minute seminar I once asked 
something like: "How did you find the first 30 minutes? 
How did you find the second 30 minutes? How did.......

But what kind of feed-back is really helpful? If a 
teacher is to give short questionnaires, what should 
they ask?

Dennis
======



Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 893
	From: Diarmuid Fogarty
	Date: Do Okt 11, 2001 5:08 

	Subject: Cheeky request


	I've been sent off to do a PGCE in FE up here in sunny (Octobery!!!) Manchester and my first assignment asks me to relate learning theories to practical classroom practice. Anyone know of some interesting reading on learning theories that I could mull over?

Is this too cheeky of me to post here? Will I be stood in the corner if I send more requests like this in the future? 

Still in love with it all (even if banging my head against a wall whilst staring blankly at irrelevant coursebook spreads)...and to think, it's a coursebook published by my old employer (you know who I mean, Francesc...I've never actually replied to your post to me. It was good to see that you're on the list and I enjoyed hearing from you as well as reading subsequent posts! Hope all is well in Cataluña.)




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 894
	From: F. Mortes
	Date: Sa Okt 13, 2001 12:02 

	Subject: interesting reading on learning theories (perhaps)


	Hi, Diarmuid!

I thought I'd post a couple of references that relate (language) learning
theory with classroom practice.

Before that, though, a big hug from Catalonia! I'll definitely miss you
if/when I go back to doing work for your former employer (I've taken a year
off TT work because my wife is expecting a baby and being a progressive
21st century dad-to-be, well...I'm considering enrolling in an RSA/UCLES
Nappy Changing Cert. course, part-time).

On the subject of books for you to dip into, here's a few favourites of
mine (I'm quoting from memory, as I'm writing this at home and all my stuff
is at work, do get back to me if you'd like more details ...). Oh, the
chances are you've read some of them already, so just skip over those.

1. How languages are learned (Spada, OUP?).

Very easy to read, I understand there is a revised edition (2000?) which I
haven't read. Lots of easy to digest info about L1 and L2 acquisition,
immersion programmes and layman's & teachers' theories of what constitutes
good/bad practice.

2. Most stuff by Stevick (Newbury House): Memory, Meaning and Method;
Success with Foreign Languages: seven who achieved it and what worked for
them; Language Learning;

Stevick is absolutely brilliant and underrated, IMO. If you are not
familiar with his writings, you'll be surprised. He writes straight from
the classroom. In a way, he is modern TEFL living history (I know he
retired but I'm not sure if he is still alive, anyone?), as he has
practiced through Audiolingualism, Direct Method, all the so-called
Humanistic Approaches and the Communicative Approach (at least in its
earlier form(s).

3. The Inner Game of Tennis (am I being cheeky, here?)

This is the book which Stevick claims all new EFL teachers should read
first. It's a short piece written by a tennis coach and former professional
player. It deals with how & why people succeed and fail at learning a new
skill, how they can get better at it and what psychological factors play a
significant role in all of it.

Can't think of any other titles righ now, I'm sure others will have a go.

Take care & hope to see you again soon!

Francesc



	


	Group: dogme
	Message: 895
	From: Luke Meddings
	Date: Fr Okt 12, 2001 4:10 

	Subject: Re: a propos of ... nothing in particular


	Taken, of all places, from Pseuds Corner in Private Eye (a collection of pretentious sounding extracts featured in a bi-weekly satirical magazine in the UK):

'Being genuinely with the other in such circumstances goes aganist the grain of psychiatry. Rather than the orthodox 'doing to', psychiatric nurses need to enter the in-between-ness of their relationship with the 'other'. In this liminal space, the cultural forces of psychiatry as coloniser and patient as subaltern fuse into an ambivalent neither-nor.'

Discuss. Ignore. Send for the men in white coats. (Delete as necessary)



	


	Group: dogme
	Message: 896
	From: jane arnold
	Date: Fr Okt 12, 2001 9:17 

	Subject: some light reading


	Diarmuid -
a few sources on language learning/teaching theory that might help you
out

HD Brown - Principles of language Learning and Teaching and also
Teaching by Principles
HH Stern - Fundamental Concepts of Language Teaching
B McLaughlin - Theories of Second-Language Learning
and of course Rod Ellis' volumes on second language acquisition with
OUP

Have fun.
Jane



	


	Group: dogme
	Message: 897
	From: Sue Murray
	Date: Fr Okt 12, 2001 9:14 

	Subject: a propos ... feedback and prepositions


	Stretching things a bit, but talking with a class about song lyrics the following quote was recalled, and it sort of relates to Carmen and her prepositions (see Scott, the other day).

"One of the most popular questions people seem to ask is 'Why don't you print 
your lyrics on the album?'. Well, the answer to that is quite often, my songs 
mean one thing to me and another to the listener. But that's OK because I think 
it's the general vibe of what I'm saying that is important and not the exact 
literal translation. How many times have you fallen in love with a lyric that 
you thought went, 'Show me a day with Hilda Ogden and I'll despair', only to 
find that it went 'Show me the way to solve your problems and I'll be there'. I 
guess what I'm saying is that the song is always larger in the listeners minds 
because with it they attach imagery which is relative to their own personal 
experience. So it is your perception of what I'm saying rather than what I 
actually say that is the key."
- Seal on lyrics (from the album, Seal [1994])

(NB, Hilda Ogden was a character in a British soap opera)

Of course, as far as song lyrics go, we all want to know what they're REALLY saying, and if we've heard or interpreted right (tough if you're into Radiohead and Pearl Jam and the like). But that is not the point. The point is that it's a common example of 'liminal' ....

Or maybe I should delete Luke's 'discuss' and 'ignore' and just go with the men in the whiìte coats.

But picking up Dennis' point about feedback, I think it's important to find really useful, satisfying ways of feedback, which go beyond the questionnaire level, and don't only aim to measure what is statistically analysable, or don't ONLY require answers to imposed or explicit questions. 

Of course, feedback is inherent and ongoing in a dialogic relationship, and this means feedback between peers as well, and I think this is very important - for all of us, and perhaps especially for learners who have little direct contact with English outside of the classroom, peer comment can become a key support. (And although a large percentage of EFL students come from quite well-off backgrounds, it is wrong to assume that all of them have access to, for example, Internet, English language television and publications) Learning can be very lonely - and demotivating - when there's no complementary feedback, and it's a sort of 'me against him' or 'me against the mountain'. 

It's truly wonderful for everyone (including the teacher) to hear learners talking to eachother and saying things like 'I've really noticed your fluency has improved', or 'You're far less hesitant now, and you know so many words that I often can't remember'. 
What do you say, as a teacher, when a learner asks you 'Am I making progress?'. How can you possibly respond other than by saying, 'What do you think?', and take it from there? And the value of learners doing this amongst themselves - with or without you - also makes them understand that they are just as capable - if not more so - of noticing and evaluating these things as a 'teacher' is.

But I'm buzzing at the moment 'cos I've been lucky enough to hit on a couple of new groups who seem to have invented dogme themselves, and the things we're coming up with together are stunning me into a state of 'I've never loved teaching so much before - but is this really teaching?!'.

Well, it certainly seems to be learning - enthusiastically and really joyfully - for all of us.

And thanks to everyone in the group for helping me better appreciate what's happening!

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 898
	From: adrian.tennant
	Date: Fr Okt 12, 2001 11:01 

	Subject: Re: Feed-back


	Dear Dennis,

Well what about Dogme feedback?

I've recently found (or re-found) two areas that have helped my teaching
(unplugged) no end. 
The first is to dispense totally with tables - now all my groups,
including exam groups and CELTA, sit in a circle (or in one case during
an exam class one student even lay on the floor while completing an
(un-Dogme) reading text. 
The second has been unstructured feedback. I have started writing up
short phrases such as "I really ...", "What I ..." and "Today ..." on
the board, handing my group the pens and leaving the room for 15 minutes
(I even did this with a group on Thursday night who I had never met
before!). So far the results have been from good to amazing. 

Try it!

Dr Evil



dnewson@u... wrote:
> 
> Scott reports of a lesson about the present simple and daily
> routines he observed:
> 
> "At the end he [the teacher] gave them a short
> questionnaire - along the lines of What did 

> 
> you like? What did you learn? What was the lesson
> about? etc "

> 
> "What did you learn?" is a tricky formulation, isn't
> it? You could answer, for example, "I learned the
> English word chicken", but you could also answer, other
> kinds of learning : "I noticed that the teacher always
> asks the same people questions... I noticed that the
> teacher's handwriting on the board slopes down to the
> right.... I noticed that the teacher has been wearing
> the same shirt all this week." What pupil could say:
> "I finally learned the distinction between the use of
> the present simple and the present continuous." Would
> it occur to a student to write: "I have learned to
> speak in class without embarassment."
> 
> I well understand the urge to get feed-back, and to get
> it in writing. In a 90-minute seminar I once asked
> something like: "How did you find the first 30 minutes?
> How did you find the second 30 minutes? How did.......
> 
> But what kind of feed-back is really helpful? If a
> teacher is to give short questionnaires, what should
> they ask?
> 
> Dennis
> ======
> 
> Dennis Newson (nominally retired)
> formerly at the University of Osnabrueck
> GERMANY
> www.dennisnewson.de
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 899
	From: dnewson@u...
	Date: Sa Okt 13, 2001 8:06 

	Subject: Re: Feed-back


	(With reference to leaving the room and letting the learners get on 
with it).


1. I recall a student from years ago writing in an end-of-course feed-
back questionnaire: "You left the room too often during the term" 
and I remember feeling furious because at such times, I admit I'd 
usually gone to do some undogmeish photocopying or to collect 
something from my office, the students were working on something 
specific and didn't need me. 

2. More interestingly, there is an account in a book called, I think, 
"Children learning English", Penguin, edited by Barnes of two 
groups of English grammar school pupils discussing (in translation) 
the poem "The Visitor" by Yevtushenko. Group 1 is F2F teaching 
and the teacher knows what he wants the pupils to answer. Group 
2 records the discussion between a group of pupils in a room 
without a teacher. They really get to grips with the poem.


Dennis

Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 900
	From: dnewson@u...
	Date: Sa Okt 13, 2001 9:38 

	Subject: Dennis: Request for ref. to key dogme postings


	I'm in the throes of writing a report for a language centre whose 
director wishes to introduce much more learner autonomy, student-
centred teaching, use of self-access materials. Of course I want to 
mention dogme.

Could anyone on the list who knows the archives well direct me to 
a few key postings?

I've posted to the list rather to individuals thinking that others might 
like to be guided to whatever is recommended.

Dennis

Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 901
	From: Luke Meddings
	Date: Sa Okt 13, 2001 11:32 

	Subject: Re: Feed-back


	Re: tables - circles better than squares. Many people seem to unconsciously, instinctively, square themselves to the wall even if we are already in a circle. It needs maintaining. I sometimes call it the Happy Circle - tongue in cheek - which sounds like a brand name and tends to make Japanese students laugh.

Re: leaving the room - surprisingly powerful. People just seem to get on with it. However the leaving the room needs to be central to, not incidental to, the activity they are pursuing. If I've said I'll be back in 5 minutes to see how they've reformulated an anecdote that I've told (or that a student has told, in which the student comes out too!) on the board, it seems to focus them really well. 

Re: feedback - I've been struggling this week to maintain my own and student energy levels as I introduced some CAE exam types into the lessons. By yesterday I was saying - 'look, I'm sorry it's been a bit dull this week. Any comments/ideas?' One student said some activities (not just exam) were great to start with but went on too long. Trying too hard? (Trying to get too much out of my minimal, unplugged input?) Another said, why don't we write a text in different styles. We'd been working on formal/informal texts with an eye on CAE Paper 3, and I thought - why not. They suggested the different styles and I suggested a story we all knew like Little Red Riding Hood. They haven't finished yet but while they were getting started I had a go at one of the styles, which was a 160 character SMS. It reads as follows, and was sent (at the cost of 10p I might add) to one of the students so they could all read it easily.

Hi mum,am ok,me&gran eaten by wolf but luckily woodcutter got us out,gave wolf directions on way thru forest,oops!gran ok,sends lovexcu soon if no more wolves:) 

All the students had mobiles so I reckon it was using the existing resources. So... Madame Bovary in 160 characters, anyone? 

Luke



	


	Group: dogme
	Message: 902
	From: jane arnold
	Date: Sa Okt 13, 2001 11:58 

	Subject: Stevick


	Just to reassure Francesc, yes, Earl Stevick is alive. He does have
Parkinsons but is coping well. I talk to him now and again to see how he
is and to feel renewed. If you check back a few months, Scott called
him a national treasure. I proposed to Scott the idea of trying to
organize a web tribute to him - I chaired a panel in his honor at TESOL
in NY a few years ago but it seemed to us that something should be done
that could be developed by the many, many people around the world whose
teaching and lives have been the richer because of Earl. Something that
could be shared by the virtual ELT community. Any ideas out there how to
do this? Scott and I are working on it, but awkwardly I am sure, and
could certainly use help. Mario is now on to it too.
There is often a big rush to buy up the latest books off the press but
much of what can help us most has already been said and said just as
well or better than what is coming out now. (example: Ashton-Warner's
pure dogme TEACHER). Certainly Stevick's work is a case in point. I
hadn't mentioned it to Diarmuid in answer to his request for books about
theory as to me it is so much more than "learning theory". His (1998)
Working with Teaching Methods: What's at Stake?, it is very worthwhile
too. Adds to the 1980 Way and Ways book and has a couple of chapters on
CLL.



	


	Group: dogme
	Message: 903
	From: sthornbury@w...
	Date: Sa Okt 13, 2001 9:03 

	Subject: Re: Dennis: Request for ref. to key dogme postings


	Dennis, have a look at posting 639, which has a list of previous 
postings thought (at the time) to have been key.
Good luck, Scott

--- In dogme@y..., dnewson@u... wrote:
> I'm in the throes of writing a report for a language centre whose 
> director wishes to introduce much more learner autonomy, student-
> centred teaching, use of self-access materials. Of course I want to 
> mention dogme.
> 
> Could anyone on the list who knows the archives well direct me to 
> a few key postings?
> 
> I've posted to the list rather to individuals thinking that others 
might 
> like to be guided to whatever is recommended.
> 
> Dennis
> 
> Dennis Newson (nominally retired)
> formerly at the University of Osnabrueck
> GERMANY
> www.dennisnewson.de



	


	Group: dogme
	Message: 904
	From: kirstymcewen@y...
	Date: Mo Okt 15, 2001 3:18 

	Subject: question slip story


	Just to say thanks fo rthe wondeful question slip story we did at the 
recent VSO training day. Already rolled out under a few guises and 
going well! cheers



	


	Group: dogme
	Message: 905
	From: Diarmuid Fogarty
	Date: Mo Okt 15, 2001 10:13 

	Subject: Re: question slip story


	Pardon my igonorance, but did I miss something? Please tell, it might save
my bacon...

----- Original Message -----
From: <kirstymcewen@y...>
To: <dogme@yahoogroups.com>
Sent: Monday, October 15, 2001 3:18 PM
Subject: [dogme] question slip story


> Just to say thanks fo rthe wondeful question slip story we did at the
> recent VSO training day. Already rolled out under a few guises and
> going well! cheers
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 906
	From: Kirsty McEwen
	Date: Di Okt 16, 2001 1:17 

	Subject: Re: question slip story


	oops! apologies for assumption!
This was an activity from Scott at a recent training
day:
Dictate the fist line of a story about yourself(set in
the time frame/ lexical set you want to look at)E.g. I
went to paris last weekend or I'm going to Paris next
weekend etc.
Students then have to get more info from you by asking
questions in groups on slips of paper. ( a different
colour for each group helps you to keep up with them)
You only answer if the question is well formed. ( if
not perhaps use error correction code to guide them)
When th estudents have enough info they colloborate on
writing the story/article etc. they can continue to
ask questions if they need to. Feed back is up to you!
so far i've used it to recycle/diagnostic for lexical
sets, m.w.v., narrative tenses and it's always worked
a treat. Students love to read each others and look at
what differences they can find. Then they repeat
between themselves.. producing loads of excellent
language for praising as wellas plenty for an error
correction or study session!!
hope that saves your bacon!
kirsty
--- Diarmuid Fogarty <fogarty@o...>
wrote:
> Pardon my igonorance, but did I miss something?
> Please tell, it might save
> my bacon...
> 
> ----- Original Message -----
> From: <kirstymcewen@y...>
> To: <dogme@yahoogroups.com>
> Sent: Monday, October 15, 2001 3:18 PM
> Subject: [dogme] question slip story
> 
> 
> > Just to say thanks fo rthe wondeful question slip
> story we did at the
> > recent VSO training day. Already rolled out under
> a few guises and
> > going well! cheers
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to:
> dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/
> >
> >
> >
> 
> 


__________________________________________________
Do You Yahoo!?
Make a great connection at Yahoo! Personals.
http://personals.yahoo.com


	


	Group: dogme
	Message: 907
	From: sthornbury@w...
	Date: Di Okt 16, 2001 1:59 

	Subject: Re: question slip story


	Thanks Kirsty. There's more on the question slip idea in Olwyn's 
posting 361, (Nov last year). The important thing to note is that the 
whole activity is written - both the students' questions and the 
teacher's answers - and, of course, the final text, which can then be 
shared out for reading and comment by other groups. Scott



	


	Group: dogme
	Message: 908
	From: jane arnold
	Date: Sa Okt 20, 2001 10:22 

	Subject: a good read


	I have just read the latest issue of Mario's webzine. If you aren't
receiving it and want to it is at www.hltmag.co.uk
It is a very dogme issue. Besides Scott's excellent! contribution in the
short article section, there is Brian Tomlinson's major article which starts
out telling about a literal burning of the course book. Also there is
another short article that relates to the debate a few weeks ago on
non-nesters. This is by a very fluent nonnester reflecting precisely on her
feelings about not being a nester.
I'm trying to track down for fellow dogme enthusiasts something from an
American teacher/writer that might be of interest. He calls it Naked
Teaching - I assume this is not the same as teaching naked. Either option
sounds worth investigating.
Jane



	


	Group: dogme
	Message: 909
	From: Diarmuid Fogarty
	Date: Mo Okt 22, 2001 3:46 

	Subject: A Quickie


	I'd be interested to know what people think of Gardner and his MI theory. Is it an insightful look into how teachers should be approaching their classes or is it scientific bunk? 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 910
	From: Angus Head
	Date: Di Okt 23, 2001 1:22 

	Subject: letter to Scott


	This is a copy of a letter that I recently wrote to Scott Thornbury. He 
suggested I post it here. I'd love any like-minded teachers to get in touch.

Dear Mr. Thornbury,

I am an EFL teacher working in Oviedo and I’ve been wanting to get in 
contact with you for some time. I have become aware of your work over the 
last year or so and have read with interest much of what you have had 
published. As a fellow EFLer working in Spain it has been a genuine 
inspiration to come across someone else who seems to hold almost exactly the 
same beliefs and it is no exaggeration to say that I have been greatly 
encouraged by what I have read of your articles. Yesterday I finally got 
round to reading the current issue of Humanising Language Teaching and I was 
very impressed with your article on the role of the coursebook, I 
particularly like the basic yet vital distinction between subjects (Maths, 
Geography, History etc.) and English as a medium, a belief I have long held 
myself.

After finishing my MA (Applied Linguistics) at the University of Durham last 
year, I came back to Spain (I had previously worked in Santander and Lerida) 
in search of a job. I specifically wanted to work for an outfit which a) 
didn’t have a large turnover of staff, b) was dedicated to the furthering of 
EFL teaching in Spain, c) would give me enough freedom to put into practice 
what I had learnt on the MA and d) distanced itself to a certain degree from 
a basic mainstream EFL approach to language teaching (coursebooks, 
piece-by-piece language dissection and presentation etc.). I was fortunate 
enough to find what I was looking for, or so I thought, here in Oviedo. As a 
strong believer in language learnability above teachability, in grammatical 
structures as emergent phenomena, in language as something internal rather 
than ‘out there’ and in humanistic and learner-centred materials I pretty 
much abandoned the coursebooks I had been given and set about designing 
classes which I hoped would be highly communicative and give my learners the 
opportunity to interact genuinely in English, acquiring structures and 
vocabulary at their own pace. I threw all the listening tapes in the bin and 
started using clips from films and television programs I had been collecting 
from British TV as my listening materials. I hoped that my activities would 
be interesting and enjoyable regardless of the fact that they were being 
conducted in a foreign language. I had considerable success although 
naturally such an experimental approach also meant a number of failures 
(sometimes spectacular!).

This year I returned to Oviedo and was immediately told by my bosses that I 
must follow the coursebooks more closely this year. I reluctantly agreed on 
the face of it but already just one week into the new year I am utterly 
disillusioned with the materials I have been given, have returned to an 
approach which I truly believe will benefit my students more and by doing so 
I feel that I am putting my job at risk by going against the wishes of my 
superiors. As much as I love my profession I am simply not prepared to sell 
out and treat my job like turning a handle. It is a shame that I can’t see 
eye to eye with my bosses as they are genuinely dedicated EFL teachers, have 
bags of experience and work very hard for the good of the students. The 
school has an unbelievably good bank of published, in-house and authentic 
materials. It also has a television, a VCR and a stereo in all the classes 
and the atmosphere in the school is enviable. On the other hand I have no 
paid holidays and can barely afford to keep myself.

As someone with very similar ideas I would really appreciate any advice you 
might be able to give me as to where I should direct my attentions in my 
search for further employment. I have every intention of seeing out the 
remainder of my contract which runs to June of next year and although I may 
have to keep my employers happy with some slight compromises in my teaching 
approach, I must stress that am not in any real danger of losing my job 
before the contract expires. I am absolutely determined to stay here in 
Spain and preferably in the north although I am aware that I may be forced 
to move to another part if I am to find what I am looking for. I am also 
convinced that at this stage of my career I simply cannot go on surviving on 
nine month contracts. This year I went to Portugal to teach an intensive 
summer course in July but that still left me with two months unemployment. I 
hope I used my time well, I managed to put together a proposal for a 
resource book which I have sent to the major publishing houses in England 
(reasonably encouraging sounds being made at the moment). Anyway, if you 
could give me any advice at all, I would be enormously grateful to hear from 
you.

Yours faithfully

Angus Head
angus_head@h...




_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp


	


	Group: dogme
	Message: 911
	From: Angus Head
	Date: Mi Okt 24, 2001 10:56 

	Subject: A difficult student


	Three weeks into term and I´ve lost a student already! On Monday she 
approached me in the break and hit me with stuff like:

"I need more structure"
"I haven´t got 10 years to learn English, I need to learn it really quickly 
for my job"
"I need more grammar and vocabulary"
"I need to be pushed really hard"
"I really enjoy the classes, the time goes really quickly and we´re always 
talking about really interesting things, but I have the sensation that I´m 
not learning anything"
"I´ve only ever had a month of formal instruction before and I learnt so 
much"
"What is more important for you, that the classes are enjoyable or that 
students learn?"

and...

"all the others are very happy with your class"

The student is a Biologist (PHD). She is about 35 years old. She obnviously 
has a very high IQ and knows what she wants in terms of her language 
learning. She has moved to an exam preparation class and I think she'll be 
much happier there. What, however, can we say from a Dogme perspective? How 
does a Dogme approach deal with these kind of students? I´ve come across 
them from time to time and I´ve usually given them extra grammar and vocab 
exercises to take home after class and have stuck my ground, continuing with 
a highly communicative classroom.

In my opinion, students with high IQs and with a desire for a structured 
approach CAN benefit from a traditional studial approach to EFL. However, 
they are few and far between (did I read somewhere that they make up about 
5% of language learners?) and we are utterly mistaken if we adopt a 
mainstream ´know how´ method which may appeal to this group but which 
marginalises the vast majority of language learners.

Any views?

_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp


	


	Group: dogme
	Message: 912
	From: Simon Gill
	Date: Mi Okt 24, 2001 2:45 

	Subject: multiple intelligences


	Diarmuid asked "I'd be interested to know what people think of Gardner and 
his MI theory. Is it an insightful look into how teachers should be 
approaching their classes or is it scientific bunk?"

Dunno what others think but I rather like it. I think I can identify 
elements of several of the intelligences (and relative lack thereof), as 
described in the literature, both in myself and others, and find the whole 
notion a useful conceptual tool in dealing with different classes and 
individuals. Bearing in mind the various intelligences that Gardner 
describes, in some of which I am not naturally very strong, obliges me to 
consider different styles than the one that I myself thrive on and to be 
more diverse in my approach(es) than might otherwise be the case if I simply 
'followed my druthers'.

I've done a workshop on it for teachers in several places that seemed, from 
what they said both during and after, to strike a chord in them. If nothing 
else, it encourages us to value a wider range of abilities than the 
traditional humanities/science split, which closely resembles Gardner's 
linguistic and mathematical-logical intelligences and tends to belittle 
other intelligences, such as the interpersonal, which seems to find quite a 
lot of echoes in the work of people like Adrian Underhill, or the 
bodily-kinaesthetic (cue cliches about 'thick footballers' etc; I may have 
the edge on David Beckham when it comes to verbal skills but the guy can do 
things with a football I can only dream of and if we compare our salaries 
then clearly society places a somewhat higher premium on what he can do than 
what I can).

What I CANNOT fathom for the life of me is why the notion of multiple 
intelligences is so often conflated with NLP, which really does strike me as 
'bunk'. Or have I just not met the right person to explain it to me yet?

Over to you, comrades, for further discussion.

Simon Gill, Olomouc, in the sunshine

_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp


	


	Group: dogme
	Message: 913
	From: Diarmuid Fogarty
	Date: Mi Okt 24, 2001 7:16 

	Subject: Re: A difficult student


	In my somewhat pathetic attempts to do some reading in preparation for the
assignement I'm supposed to be working on (Analyse a lesson and show how its
planning took into account your knowledge of learning styles and teaching
styles ...all help gratefully received!!!), I came across something by
Bruber (whoops, forgot to note down where and when)n where he says something
to the effect that we are flying in the face of all modern psychology if we
think that we are benefitting our students by dropping them in the world of
freedom. He argues that some students need structure and control and that
those teachers who believe that people flourish under free conditions are
misguided and naieve.

Make of that what you will. Freedom is bad for you. Long live slavery! Screw
Spartacus! etc etc etc


----- Original Message -----
From: "Angus Head" <angus_head@h...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, October 24, 2001 10:56 AM
Subject: [dogme] A difficult student


> Three weeks into term and I´ve lost a student already! On Monday she
> approached me in the break and hit me with stuff like:
>
> "I need more structure"
> "I haven´t got 10 years to learn English, I need to learn it really
quickly
> for my job"
> "I need more grammar and vocabulary"
> "I need to be pushed really hard"
> "I really enjoy the classes, the time goes really quickly and we´re always
> talking about really interesting things, but I have the sensation that I´m
> not learning anything"
> "I´ve only ever had a month of formal instruction before and I learnt so
> much"
> "What is more important for you, that the classes are enjoyable or that
> students learn?"
>
> and...
>
> "all the others are very happy with your class"
>
> The student is a Biologist (PHD). She is about 35 years old. She
obnviously
> has a very high IQ and knows what she wants in terms of her language
> learning. She has moved to an exam preparation class and I think she'll be
> much happier there. What, however, can we say from a Dogme perspective?
How
> does a Dogme approach deal with these kind of students? I´ve come across
> them from time to time and I´ve usually given them extra grammar and vocab
> exercises to take home after class and have stuck my ground, continuing
with
> a highly communicative classroom.
>
> In my opinion, students with high IQs and with a desire for a structured
> approach CAN benefit from a traditional studial approach to EFL. However,
> they are few and far between (did I read somewhere that they make up about
> 5% of language learners?) and we are utterly mistaken if we adopt a
> mainstream ´know how´ method which may appeal to this group but which
> marginalises the vast majority of language learners.
>
> Any views?
>
> _________________________________________________________________
> Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 914
	From: adrian.tennant
	Date: Mi Okt 24, 2001 10:10 

	Subject: Re: A difficult student


	One of the basic principles of teaching is that you need to compromise.
There are no such thing as 'Experts' and anyone declaring that they are
should leave the profession. You need to work with your students and
conduct a dialogue with them - I am currently trying to get my bosses
involved in 'dialogues' to ensure that people work together and move
forward together.
Dogme will only work if the recipients (students) also believe in it.
I've just returned from Kyiv, Ukraine - about 2 hours ago! - where I
was working with teachers who use Bravo, Way Ahead and Star. Through
discussions and workshops it is quite clear that there is a lot of Dogme
teaching going on but that referencing back to the book is helping both
the teacher and students! - I may well have sinned on this site but that
is the reality of the situation I have just seen.
I think it is well worth re-reading some of the postings from Luke
Meddings and myself as we have both (through teaching exam classes) had
to modify/compromise our position re: Dogme.

Dr Evil (back from Kyiv).


Angus Head wrote:
> 
> Three weeks into term and I´ve lost a student already! On Monday she
> approached me in the break and hit me with stuff like:
> 
> "I need more structure"
> "I haven´t got 10 years to learn English, I need to learn it really quickly
> for my job"
> "I need more grammar and vocabulary"
> "I need to be pushed really hard"
> "I really enjoy the classes, the time goes really quickly and we´re always
> talking about really interesting things, but I have the sensation that I´m
> not learning anything"
> "I´ve only ever had a month of formal instruction before and I learnt so
> much"
> "What is more important for you, that the classes are enjoyable or that
> students learn?"
> 
> and...
> 
> "all the others are very happy with your class"
> 
> The student is a Biologist (PHD). She is about 35 years old. She obnviously
> has a very high IQ and knows what she wants in terms of her language
> learning. She has moved to an exam preparation class and I think she'll be
> much happier there. What, however, can we say from a Dogme perspective? How
> does a Dogme approach deal with these kind of students? I´ve come across
> them from time to time and I´ve usually given them extra grammar and vocab
> exercises to take home after class and have stuck my ground, continuing with
> a highly communicative classroom.
> 
> In my opinion, students with high IQs and with a desire for a structured
> approach CAN benefit from a traditional studial approach to EFL. However,
> they are few and far between (did I read somewhere that they make up about
> 5% of language learners?) and we are utterly mistaken if we adopt a
> mainstream ´know how´ method which may appeal to this group but which
> marginalises the vast majority of language learners.
> 
> Any views?
> 
> _________________________________________________________________
> Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 915
	From: jane arnold
	Date: Do Okt 25, 2001 12:04 

	Subject: MI


	Diarmuid,
Scott has nudged me to reply to your (so far unanswered?) question on
multiple intelligences. To me the real value lies in 1) Gardner's
initial insight that to judge a child/student merely on the
verbal/numerical responses which make up traditional IQ tests leaves out
a good deal of what makes a person intelligent when it really counts -
ie not when taking IQ tests but when doing things to make one's life
more successful in different ways. To me that is maybe commonsensical
but worth highlighting. 2) It is one more reminder, along with other
thinking on learning styles, that the students in our classrooms are
individuals and as such need different types of learning experiences.
The objection, of course, is that in large classes we can't teach each
student individually, but we can vary our classes so that at some point
we have incorporated something that speaks to most students'
differences. And finding ways that students can occasionally bring in
non-linguistic talents they may have into the linguistic arena can be
very empowering for them.

This said, I am not overly comfortable with some books I've seen (mostly
in US non-FL education contexts) that try to shoehorn everything into an
MI framework. To me that gets sticky and what might have started out as
a productive insight becomes a mechanical (and thus unstimulating)
routine. Also, I think many good teachers are already conscious of ways
to use the arts, movement, etc. in the classroom and group dynamics
already takes in the interpersonal intelligence. Reflective classrooms
have the intrapersonal element and so forth. The basic idea can too
easily get labelized or jargonized or bandwagoned and then the fizz is
gone.
Jane



	


	Group: dogme
	Message: 916
	From: kellogg@n...
	Date: Do Okt 25, 2001 2:03 

	Subject: Re: MI


	Yes, exactly. MI is in serious danger of becoming a slogan; something 
that people don't think about. For example, my colleague upstairs, 
who produces materials for children for Pearson, is busy writing 
eight different versions of exercises, along the lines of:

musical: Song/chant (to the tune of "Skip to my Lou"): How many are 
there, there are five..."

kinaesthetic: Game, children form groups of e.g. FIVE at the end of 
the song.

intra-personal: "What's your favorite number?"

inter-personal: Ask your partner what his/her favorite number is.

logico-mathematical: times tables

linguistic: etc.

My colleague is much more skilled than this, and doesn't just fill in 
the blanks, but you can see here that the MI theory can easily become 
mindlessly divisive, and not at all socially unifying or individually 
integrative: it proliferates the division of language into skills, 
learners into "styles" and classrooms into types.

But if the intelligences really are separable then it should be 
impossible or at least inefficient to use one intelligence to learn 
another. And if language really is an intelligence--not a system of 
social relations--this condemns all the other learners to a learning 
back seat.

Two more fallacies of "intelligence" and "aptitude" constructs occur 
to me. The first fallacy is that if something is measurable, it 
necessarily exists. Actually, "grace", "charm", and "success" can be 
individually quantified, reliably enough, using questionnaires, 
Likert scales, and quizzes. This does nothing to make them 
independent of their (social) means of evaluation. 

The second fallacy is that correlation is causation. Little Horatio 
saves his apple from lunch and sells it to his benchmate. He does the 
same thing every day and saves his profits in a piggy bank. By the 
time he is twenty, he has enough to start a small business. Tragedy 
strikes: his father dies and leaves him a cool ten million. Stephen 
J. Covey then writes a book attributing the man's wealth to one of 
seven (conveniently publishable and marketable) habits and not to his 
discerning choice of parents.

Eysenck, who invented the first IQ tests, actually used the same kind 
of methodology. He gave a bunch of tests to children. He then waited 
for ten years. He then checked to see which tests "predicted" 
academic success. Apparently his first versions were too weighted 
towards language, and he discovered that girls had significantly 
higher intelligence than boys, so he bunged in a bit more math to 
even things up. 

One wonders why he didn't do the same thing for blacks and whites, or 
city dwellers and country dwellers, or what he would have done if 
boys had scored better than girls... Eysenck's problem is really the 
same as Stephen J. Covey's: he begins by assuming the existence of 
the thing he needs to count. Then people use the fact that you can 
count it as proof that it exists.

These fallacies are disguised, but not done away with, by multiplying 
the forms of intelligence. I think we need a ZERO intelligence 
theory, something like this:

All tests are BACKWARD looking--they try to find out what children 
have learned. All teachers are FORWARD looking--they want to find out 
what children CAN learn. On an individual level, a personal level, at 
the level at which we teach, there is no scientific way of doing this 
before the fact. There is no ethical way of doing it except having a 
go.

dk



	


	Group: dogme
	Message: 917
	From: Andras Chernel
	Date: Do Okt 25, 2001 12:58 

	Subject: Re: A difficult student


	Dear All,

Re: There are no such thing as 'Experts' and anyone declaring that they are
should leave the profession....
end quote.

Forgive me "sticking my oar in here" but, ...

George Adamason, he of the "Born Free / Living Free / Forever Free / Elsa
the lioness" fame, was not only a true-life character - but also a Game
Warden in Kenya.

He was a wonderfully eccentric, irascible person all his life, and anecdotes
abound. (I grew up out there).

On his desk at the Kubi Fora/Meru National Parks office he had a wooden sign
made from a piece of "driftwood or flashflood flotsam and jetsam".

He used to recieve many visits from "so-called experts - some even
world-acclaimed" ...

On the wood was burnt the following:

" Ex = former; previous" "Spurt = a small drip extruded under extreme
pressure".

It was, pray, a treat to see these individuals "dry up in the middle of
their spouting forth" as their eyes took in the message.

George was alledgedly stopped by the "Shufta/Shifta" - a loose bandit-type
organisation operating in Northern parts of Kenya, and went up against four
AK-47 toting thugs armed with his beloved pipe and his courage... may he
rest in peace.

Kwaheri watoto!

Hairy Hound



	


	Group: dogme
	Message: 918
	From: jane arnold
	Date: Fr Okt 26, 2001 1:08 

	Subject: MI


	I agree with Simon that one of the advantages to developing an awareness
of multiple intelligences and learning styles in general is to keep in
mind that our own styles will not automatically be in harmony with those
of our students. Seems very healthy. Rebecca Oxford has an article
somewhere about "style wars", cases where conflicts develop because of
mismatches.
The bodily-kinaesthetic is not just about footballers. Brain studies
show that getting students moving increases oxygen flow to the brain,
helps to strengthen the connections between the right and left
hemispheres and a number of other pluses for learning. Those with
strong intelligence or tendencies in this area really need it to be
recognized in the classroom.

With this MI debate now I revisted Luciano Mariani's web site from Italy
- I think he has some nice things and he has done a lot of good work on
learning styles in general
http:/utenti.tripod.it/learning_paths
I was looking specifically to see if he had anything on multiple
intelligences. Didn't find anything right off but in the English
version under "styles and technologies" he speaks of using new
technologies, something that might be of interest. He assumes they are
inevitable - I think a lot of us here wouldn't agree but he makes some
interesting points in a nonintrusive way.
Jane



	


	Group: dogme
	Message: 919
	From: dnewson@u...
	Date: Fr Okt 26, 2001 4:31 

	Subject: Re: MI


	Jane, are you sure there wasn't a mistake in Mariani's URL? My 
browser couldn't find it.


Dennis

=======



Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 920
	From: Diarmuid Fogarty
	Date: Fr Okt 26, 2001 8:48 

	Subject: Re: MI


	Just looking at Jane's address, I think there should be a double // after
http. I'll try it now...and it works!

By the way, would anybody be interested in giving me a little bit of
feedback on the somewhat sad piece of writing I've done for my assignment?
Perhaps if you are interested, I could send it to your e-mail address. It
has to be handed in by next Thursday...GULP

----- Original Message -----
From: <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Friday, October 26, 2001 4:31 AM
Subject: Re: [dogme] MI


> Jane, are you sure there wasn't a mistake in Mariani's URL? My
> browser couldn't find it.
>
>
> Dennis
>
> =======
>
>
>
> Dennis Newson (nominally retired)
> formerly at the University of Osnabrueck
> GERMANY
> www.dennisnewson.de
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 921
	From: Sue Murray
	Date: Fr Okt 26, 2001 11:47 

	Subject: freedom


	Diarmuid wrote
>I came across something by
>Bruber ..... where he says something
>to the effect that we are flying in the face of all modern psychology if we
>think that we are benefitting our students by dropping them in the world of
>freedom. He argues that some students need structure and control and that
>those teachers who believe that people flourish under free conditions are
>misguided and naive.


I don't know Bruber, but re the bit above: surely there is NO freedom without structure and control - and Dogme is about where that structure and control comes from, rather than any lack of it. Lack of structure and control is anarchy, not freedom. Dogme is not anarchy, it is about scaffolding and constructing from emergent learning, rather than building without planning permission, sort of thing.

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 922
	From: Sue Murray
	Date: Sa Okt 27, 2001 12:22 

	Subject: Simon Gill vs David Beckham?


	Re the current debate about MI, here are a couple of quotes from Howard Gardner, 'father' of MI theory:

"Various misconceptions, however, have arisen: for example, that every topic should be taught in seven or eight ways or that the purpose of school is to identify (and broadcast) students' intelligences, possibly by administering an octet of new standardized tests."

[certain capacities are devalued, so that] "..orchestra conductors and dancers are talented but not smart. In my view, it would be all right to call those abilities talents, so long as logical reasoning and linguistic facility are then also termed talents."

Personally, I agree with just about everything you've all said so far. And/but (depending on what you've said!) MI is not 'bunk' and it is based on current neural evidence and experimental findings, not whim and fancy, but like any scientific research, it is continually changing perspective and interpretation. Its possible applications to education in general are still in their infancy, let alone its application to language learning specifically. But in its generalities, it supports many of our intuitions, about learning, about the narrowness of testing, about how "people are smart in different ways, and a comprehensive understanding of something is reached by understanding it in different ways rather than just one." In Gardner's view, current education theory and practice does little to offer a path to this comprehensive understanding.

Sue









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 923
	From: Diarmuid Fogarty
	Date: Sa Okt 27, 2001 4:54 

	Subject: Ramblings in the wee hours


	Sue wrote:
> I don't know Bruber, but re the bit above: surely there is NO freedom
without structure and control - and Dogme is about where that structure and
control comes from, rather than any lack of it. Lack of structure and
control is anarchy, not freedom. Dogme is not anarchy, it is about
scaffolding and constructing from emergent learning, rather than building
without planning permission, sort of thing.
>

I was actually most attracted to Dogme by its anarchic message! The idea
that all people in a classroom are individuals with something of worth to
add and with no right to impose their authority on anybody else is a very
anarchistic idea.

Rather than being an antithesis of freedom, anarchy presents itself as a
practical expression of freedom. Indeed, as you so rightly state, the beauty
of dogme (and anarchism, I would add) is that it returns control to the
individuals in the classroom and encourages them to take responsibility for
their own actions. The learners themselves provide the control and structure
that is necessary to prevent the whole affair from sliding into chaos.

If your Italian is up to scratch, Errico Malatesta does a far better job of
explaining anarchism than I ever could (and his writings are, of course, in
translation). To counter other misconceptions about this philosophy, the
website http://www.geocities.com/CapitolHill/1931/ is a pretty definitive
source. Interested in anarchism and education? Then William Godwin may have
some ideas that interest you or, as so many of you seem to be based in
Cataluña. try Francisco Ferrer y Guardia.

Incidentally, whilst reading for this cursed assignment, I came across Carl
Rogers for the first time. I just thought he should be namechecked in case
he's not already in the Dogme pantheon. Writing back in the 60s, he argued
against mindless textbooks and even referred readers to St Sylvia.

Does anyone have any suggestions about how to help very low level learners
reflect on their learning style? And one thing that's been bothering me for
some time now. If we accept the idea that students learn best if the teacher
meets their expectations of a teacher, ie uses a teaching style that they
are familiar and comfortable with, where does that leave us in our attempts
to implement what is, sadly, an alternative pedagogy?



	


	Group: dogme
	Message: 924
	From: Dennis
	Date: Sa Okt 27, 2001 5:16 

	Subject: Re: Ramblings in the wee hours


	Diarmuid writes:

"And one thing that's been bothering me for some time now. If we 
accept the idea that students learn best if the teacher meets their 
expectations of a teacher, ie uses a teaching style that they are 
familiar and comfortable with, where does that leave us in our 
attempts to implement what is, sadly, an alternative pedagogy?"

Diarmuid is not alone in his botheration. I find learner perceptions 
of what should go on in a classroom, what they expect of their 
teachers, what they expect to do and be asked to do a very powerful 
ingredient in the brew.

In a recent assignment I was asked to help two teachers running a 6-
week intensive course for adults to introduce ideas of autonomy, 
reflection on individual foreign language learning styles and group 
work. But most of the learners preferred to work on their own and 
most were quite convinced that doing grammar was the only route into 
the kingdom of language improvement and that the teacher was there to 
pipe the tune. 

There is a core problem here. If you, as the teacher leader, language 
therapist, facilitator, scaffold erector - whatever - are convinced 
that certain approaches to learning are more effective than others, 
but you are a good, liberal supporter of learner autonomy and your 
learners beg for grammar translation, how do you proceed?

Puzzled of Osnabrueck

======================================================


Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 925
	From: David French
	Date: Sa Okt 27, 2001 1:20 

	Subject: Re: Ramblings in the wee hours


	If you, as the teacher
> leader, language 
> therapist, facilitator, scaffold erector - whatever
> - are convinced 
> that certain approaches to learning are more
> effective than others, 
> but you are a good, liberal supporter of learner
> autonomy and your 
> learners beg for grammar translation, how do you
> proceed?

Record some conversations in class, then transcribe
them and find out how many different 'grammar items',
tenses or whatever have come up. The range is often
pretty impressive.

Try to find out with the class which bits they're
really sure of and which bits still cause them
problems

Get them to prepare grammar tests for each other. Each
small group has to identify what they want to test and
announce it to the rest of the class. The names of the
people in each group and their grammar bit ought to be
written down by the teacher (possibly on a poster to
be stuck up in the classroom). 

Do the tests in class. Get some feedback about how
they went about preparing the tests, how easy they
were to complete, how preparing and doing these
exercises links with their experience of learning new
structures etc.

Do similar things with writing (by members of the
class).

David



__________________________________________________
Do You Yahoo!?
Make a great connection at Yahoo! Personals.
http://personals.yahoo.com


	


	Group: dogme
	Message: 926
	From: Dennis
	Date: Sa Okt 27, 2001 1:54 

	Subject: Re: Ramblings in the wee hours


	In answer to my question of how to proceed if you face a class that 
are convinced taht grammar/translation is the way to learn a language 
(and you think otherwise) David suggested:

"Record some conversations in class, then transcribe

them and find out how many different 'grammar items',

tenses or whatever have come up.......


Try to find out with the class which bits they're

really sure of and which bits still cause them

problems.



Get them to prepare grammar tests for each other". 

A very lively approach that would produce a lot of activity, but I 
don't see how it would help in getting my (imaginary) class off 
grammar.


Dennis


Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 927
	From: Kirsty McEwen
	Date: Sa Okt 27, 2001 3:42 

	Subject: Re: MI/assignment


	i don,t mind havind a read through for you. Can't
guarantee i'll be able to offer anything you haven't
thought of but it doesn't harm to try.
kirsty
--- Diarmuid Fogarty <fogarty@o...>
wrote:
> Just looking at Jane's address, I think there should
> be a double // after
> http. I'll try it now...and it works!
> 
> By the way, would anybody be interested in giving me
> a little bit of
> feedback on the somewhat sad piece of writing I've
> done for my assignment?
> Perhaps if you are interested, I could send it to
> your e-mail address. It
> has to be handed in by next Thursday...GULP
> 
> ----- Original Message -----
> From: <dnewson@u...>
> To: <dogme@yahoogroups.com>
> Sent: Friday, October 26, 2001 4:31 AM
> Subject: Re: [dogme] MI
> 
> 
> > Jane, are you sure there wasn't a mistake in
> Mariani's URL? My
> > browser couldn't find it.
> >
> >
> > Dennis
> >
> > =======
> >
> >
> >
> > Dennis Newson (nominally retired)
> > formerly at the University of Osnabrueck
> > GERMANY
> > www.dennisnewson.de
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to:
> dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/
> >
> >
> >
> 
> 


__________________________________________________
Do You Yahoo!?
Make a great connection at Yahoo! Personals.
http://personals.yahoo.com


	


	Group: dogme
	Message: 928
	From: Sue Murray
	Date: Sa Okt 27, 2001 3:53 

	Subject: botheration in the wee hours


	Diarmuid writes:
>And one thing that's been bothering me for some time now. If we 
>accept the idea that students learn best if the teacher meets their 
>expectations of a teacher, ie uses a teaching style that they are 
>familiar and comfortable with, where does that leave us in our 
>attempts to implement what is, sadly, an alternative pedagogy?"

Dennis shares this botheration (lovely word!). 

'uses a teaching style that they are familiar and comfortable with' - does it have to be 'familiar' (if familiar implies already known, based on previous experience) for students to learn best? As in, I thought the meeting was going to be pretty boring (strong expectation based on previous experiences), but as it turned out, it was really interesting and inspiring. It didn't meet my expectations, it exceeded them, changed them. It wasn't comfortable like an old pair of slippers, but it wasn't uncomfortable either; it was stimulating, something new and exciting. 

We sort of assume that teachers and teaching style have enormous influence on learners and learning. Which is no doubt largely true. But not necessarily the 'starting point' (and finishing point?) it's often taken to be. Learners and learning style have enormous influence on teachers too. It is a dialogic process, with all concerned learning about new ways. Grammar and grammar translation, for example, are not dependent on or inseparable from the traditional teaching methods they're associated with. (re the point Dennis made - the Rinvolucri stable has recently been providing lots of ideas and insights into how grammar translation can be less plugged in!) 
At the same time, we cannot 'impose' dogme (explicitly or otherwise), but try to create the conditions in which students can discover it for themselves. If dogme is an 'alternative' pedagogy, what is it alternative to? The one thing it should not be alternative to is the learner's own needs. And to pick up Dennis' point, if learners beg for grammar translation, they should have grammar translation!

And Diarmuid, thanks for your pointers, I'm clearly ignorant of the true meaning of anarchy, but what I meant was that dogme is not some free for all which learners are just 'dropped' into. At least, that's not how I see it!Personally, I think we maintain and meet aspects of the expected teacher role by actively helping and guiding learners to give more coherent structure to and take more control of THEIR learning, according to their own needs. 

Adrian spoke again about the problems involved in dogme-ing exam classes, and this is often a big dilemma. I'm currently 'experimenting' (with full agreement of the learners concerned) to do an adult CAE without the book; so far, it's working very well. Clearly, the exam tasks themselves must be confronted, but we are doing this by sometimes including things like oral clozes, word formations, register transfers and so on as part of the processing of our own activities. Yes, some external and 'extra-curricular' (in the sense of out of the classroom) reading material is required, but selected according to the students' interests, often chosen by them from websites or newspapers, but even without the exam this type of 'import' is something I feel is valid. And yes, we will be doing some practice with past exam papers, which wouldn't happen if they weren't taking the exam.

I admit that I wouldn't try this yet (a) with teenage CAE, or (b) with learners who were not up for it like the group I'm working with now; my former approach was sort of 40/60 trad exam prep/learner generated work; but I was finding that the standard preparation requirements of these higher exams do not coincide with what ADULTS at this level need, want and can do so well and profit from when all together. And I questioned the influence of the c40% trad exam prep on the exam results. We'll see!

Just to add, one thing we're doing which is working really well and is great fun, and could be applied to any class, including teenage CAE, is writing our own reviews of lessons; these are often amusing, slightly tongue-in-cheek, and use a lot of lexis and expressions which came up during the lesson, and which can be highlighted as an aide-memoire/record. (These reviews can also be used occasionally to focus on the 'register transfer' - for many students, the 'bestia nera' of CAE ..). I've also been giving them a grammar commentary every couple of weeks, which sets out the grammar points they've asked about/we've talked about, laid out in a simple uncluttered way, using their examples and doubts; this gives them an immediately recognisable context for the grammar concerned, and specifically addresses their point of view on the grammar. You could say I'm being very 'teacher-ish' in doing this; but it's teacher-ish in a more collaborative way, and I feel I'm a participant, learning with them about their view of grammar and so thinking things through in a new and stimulating way for me too. Eventually, I hope to hand over much of this grammar commentary work to them, but for the moment, it is a fun part of my own 'secretarial' role in the class!

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 929
	From: jane arnold
	Date: Sa Okt 27, 2001 8:30 

	Subject: this and that


	Several interesting topics cropping up lately..

I was interested in Gardner's quote that Sue provided about the MI thing
not being reduced to teaching every topic 7 ways. Unfortunately, when
some enthusiasts take it up sometimes that is what happens and that is
what produced a rather negative reaction in me. By coincidence, I
received today a copy of "7 Kinds of Smart" by Armstrong on MI notions,
though not applied to the classroom. I'll report if I find anything of
significance. I would expect, however, that there will be much less to
enthuse me than Carl Rogers' work. His "Freedom to learn for the 80s"
is inspiring if you can find it. As it is out of print, I've tried -
via Amazon.com - unsuccessfully to order old copies. There is a revised
versión with Jerome Freiberg (?), good but as I recall it impressed me a
little less - but maybe it is me, not the book.

On getting low level learners to reflect on learning styles - how low
are they? You could use questionnaires adapted to low levels.
Questionnaires about oneself are generally motivating enough for
students to make the effort. If they are very, very low and it is a
group which shares the same L1, you could give them a version translated
to their L1 to do out of class and then perhaps tie in some appropriate
activity once they have explored their styles in L1. Joy Reid's book
"Learning Styles in the EFl/ESL classroom" has several questionnaires.

The business of meeting student expectations is a hard one, isn't it?
Sort of a double bind situation. What I did when , as I mentioned here
once, I unplugged my large university language class and met with some
clashes of expectations was explain what I was doing and that there was
a lot of support for this kind of teaching/learning situation in
research, recognize their doubts rather than ignore them but reassure
them that I was convinced that they would do as well or better on their
final exams (here I was perhaps bluffing but I think in many - most?? -
cases results depend not on what I teach anyway but how much the
students want to learn) and be excited about what I was doing (one of
Rogers' 3 points for effectiveness is congruence - as teachers we need
to maintain congruence between what we say and what we do, our real self
should shine through), create the types of activities that get the
students feeling good about what they are doing in class (in their
journals I was soon reading about how for the first time they really
were enjoying class at the same time as they were learning), etc.
Admittedly, this was an advanced level university class where they
already had the basic grammar mcnuggets and anything out of the
ordinary was appreciated but I think that your conviction and your
relationship with the students can win them over. And in any event, we
can't please all of the people all the time, can we? (For the true
doubters, I told them to do grammar book exercises out of class to make
them happy. And they got a lot of feedback from me on the writing in
their journals and portfolios.)



	


	Group: dogme
	Message: 930
	From: Brian Perkins
	Date: So Okt 28, 2001 2:23 

	Subject: Re: Ramblings in the wee hours


	Diarmuid queried:

> Does anyone have any suggestions about how to help very low level learners
reflect on their learning style? 

I realize this may be slightly off-topic from your question, but I would
suggest just about any of the works by Dr. Constance Weaver. Another excellent
source (sorry for the redundancy) is "Beyond Traditional Phonics" by Margaret
Moustafa. However, Dr. Moustafa's book primarily deals with children's reading
skills acquisition whereas Dr. Weaver deals more with the general
psycholinguistics of reading and tends to apply to all L1 age groups as well as
L2 learning.

For a "Reader's Digest" version, I am currently working toward a compilation of
the basic concepts presented by these two (and other) researchers that I should
have on my web site in the next few weeks. Once there, I'll email the url to
anyone who is interested. But, the general breakdown is normally pictured as a
Venn diagram consisting of three intersecting circles. Each circle
representing one of the following areas:
• Meaning cues (story/sentence context and pictures)
• Grapho-Phonemic cues (words, syllables, onsets, rimes, and letters)
• Structure cues (grammatical structures)
The struggling reader tends to use one or more of these three areas
ineffectively which ultimately has a negative impact on overall comprehension. 
However, every student CAN learn to use all these cueing systems effectively. 
Though admittedly, they may not learn to use them efficiently as well. Therein
lies the rub. Is a student a "good" reader when (s)he is an effective reader
or an efficient reader? Ideally, we'd like them to become both. But, that is
quite often unrealistic.

Hth,
Brian





__________________________________________________
Do You Yahoo!?
Make a great connection at Yahoo! Personals.
http://personals.yahoo.com


	


	Group: dogme
	Message: 931
	From: sthornbury@w...
	Date: So Okt 28, 2001 9:13 

	Subject: Hawthorne Effects


	Regarding Jane's posting re student expectations, she mentioned

What I did when , as I mentioned here
> once, I unplugged my large university language class and met with 
some
> clashes of expectations was explain what I was doing and that there 
was
> a lot of support for this kind of teaching/learning situation in
> research, recognize their doubts rather than ignore them but 
reassure
> them that I was convinced that they would do as well or better on 
their
> final exams (...), create the types of activities that get the
> students feeling good about what they are doing in class (in their
> journals I was soon reading about how for the first time they really
> were enjoying class at the same time as they were learning), etc.

This reminds me of the power of the Hawthorne Effect - i.e. the 
attested finding that experimental groups in reasearch studies tend 
to do better simply because they know they are being experimented on 
(and presumably are willing to be experimented on). I remember I once 
had a group of beginners and decided, from day 1, to use a Total 
Physical Response (TPR)methodology for atleast the first 6 to 10 
lessons. Because it was an experiment, because it was new, and 
because I felt committed to the principles underlying it, I think my 
own enthusiasm came through, along with a certain high-wire 
recklnessness- not knowing if the whole thing was going to collapse 
from under me. At one point I organised someone to come in and video 
the class, and this aroused their curiosity as to what was going on 
(thus far they had simply assumed - as perhaps many beginners do - 
that this was how everyone was being taught), and I explained to them 
as best I could tghe background and principles of TPR and 
comprehension based apporaches - Krashen for beginners. Because some 
of them also happened to be teachers, this generated a fair bit of 
interest and discussion, and, although I started to phase out the TPR 
activities as they because increasingly less releavnt (how many times 
can you say Juan, throw the fish at Mar, and then jump three 
times...), I was convicned that this particualr group was making 
excellent progress, and, apart from anythign else, the group dynamic 
was fanstastic. The Hawthorne Effect? I did TPR with subsequent 
classes, and it never quite worked as well, even though my own 
control of the techniques improved. A case of familiarity breeding - 
if not contempt - at least a little boredom. So, the Hawthorne Effect 
works two ways perhaps -motivating both the researcher and the 
researchees. I suspect there's a lesson in there for dogme-ists. 

Scott



	


	Group: dogme
	Message: 932
	From: jane arnold
	Date: So Okt 28, 2001 12:22 

	Subject: Hawthorne and Mt. Everest


	Scott is very right about the Hawthorn Effect. The group I was
referring to knew that something different was going on. We were doing
things that other groups were not doing and had never done. I had sent
some of their writing to Mario and he wrote back a letter about them
which I read to the class - this was great fun. There was a lot of
exitement, including mine, from something like what Scott terms
high-wire recklessness. I didn't mention that when I did the same thing
the following year, things went well again but less sparks (although the
last days of the year when attendance usually drops radically as exams
are near, they were presenting their group projects - many wildly
creative and well-done - the whole class was there plus many days a lot
of students from other groups just to see what the class was doing).
The first time around I was climbing Mt. Everest, the second time could
never be the same for me and so nor for them. Which, I think, is the
idea Scott's lesson for dogme-ists. If we are plugged in, it is much
more difficult (impossible?) to experience - and bring to our students -
the excitement of creation, of deep learning. I remember comments in my
students' journals that one thing they liked about these classes was
that they never knew what it expect each day. No wonder they were
pleased at the change when they had been academically raised on the
"open your book to the page you closed it on yesterday" of teachers
often chained to the textbook. (I used "chained" on purpose as I
respect the need to work with textbooks of many teachers and for
different reasons, and I am taking into account John Heron's notion of
degrees of autonomy, not an all right now or nothing business. What
seems to me unjustifiable is the "chained", totally unreflecting use.)



	


	Group: dogme
	Message: 933
	From: Sue Murray
	Date: So Okt 28, 2001 3:57 

	Subject: Hawthorne Effects


	I'd never heard of the Hawthorne Effect, but it rings amazingly true with me, and the experiences Jane and Scott talk about are fine examples. 

I think this is partly why the word 'familiar' need not be how students learn best.

As a teacher, I certainly find I learn best and get excited and stimulated by experimenting, rarely doing the same thing twice, not knowing exactly what's going to happen, not knowing if or how something is going to come off, or where it's going to go (but believing in its potential and fitness for the group, and above all believing in the students).
Not a madness without 'method', though: having very clear, but flexible, ideas about the types of things that can generate genuine involvement and participation and open up learning, working with what arises from this from the students, carrying on in a sort of continual feedback loop which creates its own unique momentum in the vast and infinite realm of 'learning space'.... Not a madness without aim, either, as the aim is to take up the challenge of all the 'raw' material around me, and together turn it into something special and worthwhile, which is ultimately about the specific individuals involved, and therefore 'irrepeatable'.

This is perhaps yet another reason why an ideal course book can never exist. It would have to be rewritten for every new group of learners - and teachers.

I think it is also why, as dogme vow 5 suggests, 'method', though more 'stateable' and classifiable, and perhaps for that reason more 'respectable' to a mcnugget world, is, at best, tertiary to 'approach'. Question often asked (eg, by new clients, by teachers), often answered (eg, by school administrators, by publicity brochures): "What method do you use?" eg, "Our school uses the direct method" [whatever that is]. To say that it all depends on the individual group, that there is no proscribed or prescribed method beyond the approach of response (with no particular method employed, but many different kinds of methods available to select from to suit particular needs and occasions, but method itself is not the aim), is often considered a 'cop out', not an acceptable response - until someone experiences it for themselves.


Sue








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 934
	From: Dennis
	Date: Mo Okt 29, 2001 4:48 

	Subject: A difficult student


	I've only just come across Angus' posting reporting the student who 
said:

"I haven´t got 10 years to learn English, I need to learn it really
quickly for my job" "I need more grammar and vocabulary" "I need to 
be pushed really hard."

Is the point, perhaps, that there will always be students who ideally 
need individual attention and their own tailor-made lessons?


Dennis

Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 935
	From: Luke Meddings
	Date: Mo Okt 29, 2001 10:01 

	Subject: Re: two birds with one stone/to coin a phrase...


	I think the point David makes is that by recording students' whole language production and helping them identify from this where their grammar needs support, we can kill two birds with one stone. We are satisfying the students' entirely justified perception that there are patterns in a language which have a reasonably systematic application (ie that grammar is important), while gently disabusing them of the idea that the 'missing bits' can be shipped in on the back of a quick presentation and 20 questions. Using a technique such as recording and transcribing is a beautifully simple way of doing this, and the aim is not to get them 'off' grammar at all, but to show that 'grammar' is imbedded in their language already, rather than being external to it, and must be worked on in the context of their whole language production, not in bits and bobs. Anecdotes told by students or teacher can be recorded in the same way. 

This is an example of - to coin a phrase - assisted paradigm shift. That sounds ghastly... Cue footage of general making broadcast to terrified nation: 'This is not a coup d'etat. There will be no revolution. This is assisted paradigm shift.' 


*********** REPLY SEPARATOR ***********

On 10/27/2001 at 2:54 PM Dennis wrote:

>In answer to my question of how to proceed if you face a class that 
>are convinced taht grammar/translation is the way to learn a language 
>(and you think otherwise) David suggested:
>
>"Record some conversations in class, then transcribe

>them and find out how many different 'grammar items',

>tenses or whatever have come up.......
>

>Try to find out with the class which bits they're

>really sure of and which bits still cause them

>problems.

>

>Get them to prepare grammar tests for each other". 
>
>A very lively approach that would produce a lot of activity, but I 
>don't see how it would help in getting my (imaginary) class off 
>grammar.
>
>
>Dennis
>
>
>Dennis Newson (nominally retired)
>formerly at the University of Osnabrueck
>GERMANY
>www.dennisnewson.de
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 936
	From: Dennis
	Date: Mo Okt 29, 2001 12:20 

	Subject: Re: Re: two birds with one stone/to coin a phrase...


	Point taken, Luke, and I must confess I used the 
recording/transcribing technique for the first time about 26 years 
ago when I was teaching so-called technical English in Norway.

I've used it in various contexts ever since, but I never thought of 
it as doing grammar. I always saw it as taking a sample of the kind 
of English the learners concerned needed and what I then did differed 
from circumstance to circumstance.

- One of the first times I worked from a recording the person 
concerned was most interested in practising his delivery so that he 
would be understood at an international conference.

- When I used the method with groups of German students I used it 
as a sample for locating common inaccuracies to draw to their 
attention.

- The last time I started to make recordings I found that my pupil, 
a German social worker who was shortly to visit two English-speaking 
countries, didn't want a detailed analysis. He just wanted to talk 
and be helped on the spot to say what he wanted to say.

My quibble, neuroticism, bete-noire, obsession is with the word 
"grammar". You could add it to the old-fashioned advice about 
religion and politics: "Never discuss religion, politics or grammar 
with your friends." (I disagree. All three topics can be great to 
discuss).

"Grammar" is (mis)understood so differently by different people. And 
when learners of a foreign language say they want more grammar, as so 
many of them say, a little time examining what they mean by "grammar" 
reveals they are really saying nothing more than: "I want my English 
to be better".

One of the main troubles about mentioning grammar is that when you do 
so most people think you are talking about the perceived use of the 
Present Simple versus Present Continuous or the imagined difference 
between the use of the Simple Past versus the Present or Past Perfect 
or the alleged uses of the three conditionals.

I thought the belief in the necessity to teach the three 
conditionals, at least, had been shot stone cold dead by Michael 
Lewis.

Dennis
Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 937
	From: adrian.tennant
	Date: Mo Okt 29, 2001 2:38 

	Subject: Grammar - a dirty word!


	Dear all,

Just to throw in a few thoughts for the current 'in' topic.

Although I agree with Scott's assertion that grammar has often been
'McNuggeted' beyond all recognition it seems to me that we are in danger
of throwing out the baby with the bathwater - to use a cliche.

Having recently returned from a whirlwind visit to Kyiv I was struck by
a number of comments from teachers over there.

After one visit to a school where I had observed a couple of classes,
done some demo teaching (to 6 & 7 year old kids) with no notice and then
met the teachers I was struck by a couple of incidents. 

In the 'demo' slots I did I spent my time paying attention to the
message and giving the kids a chance to speak. In doing this the only
correction I used was to use 'motherese'. At the back sat 5 teachers
hissing 's' everytime a kid missed out the third person 's' etc. 

Then shortly after discussing both this aspect as well as 'grammar' in
general - in which I pointed out that a 'total' focus on accuracy and
'grammar' did not always work - I was approached by a teacher who said
"So when should we start teaching grammar?" My reply was that I hadn't
said not to teach grammar but that sometimes the message was more
important than the form.

On reflection, the Ukrainian students I met (6-7, 10 and 16-17 year
olds) were fantastic (and at least 2 of the classes were 'normal'
classes although all belonged to Specialised schools where they had at
least 3 hours English per week).

Sometimes we can dismiss the power of grammar and a balance is clearly
what is needed.

Dr Evil.



	


	Group: dogme
	Message: 938
	From: Olwyn Alexander
	Date: Do Nov 01, 2001 10:05 

	Subject: RE: Grammar - a dirty word!


	Even though I haven't even been lurking very effectively in this discussion
for a while now the grammar question has provoked me to leap back in.

I've always had a suspicion (based on intuition with absolutely no research
data to support it) that the grammar McNugget label and the antipathy
towards it in this list stemmed from what could be called the International
House Method ('whatever that might be') and the CELTA. Many basic general
English teachers I've spoken to seem to see the classroom as theatre where
the Direct Method of displaying grammar points to low level students is
about putting on an interactive play that will keep students entertained for
however long the class lasts. There seems to be a lot of artificiality in
the way grammar points are presented and practised, not least in the
teachers' way of talking to the students.

This I think is one of the fundamental differences between general English
and English for specific or academic purposes. A colleague of mine, Sue
Argent, recently summed it up as 'skill in using' rather than 'knowledge
about'. In 'skill in using' classes the students have tasks (usually writing
tasks) and the teacher feeds in the appropriate language as they need it.
This is certainly my preferred way of learning things (e.g. computer
technology), a kind of 'just in time' approach to grammar.



	


	Group: dogme
	Message: 939
	From: Luke Meddings
	Date: Do Nov 01, 2001 11:07 

	Subject: RE: Variegation


	Hi Olwyn

I think you correctly place this 'artificiality' in its historical context; it is a persistent influence and one whose negative effects need to be taken into account - as well as its positive ones. The humorist and architectural critic Osbert Lancaster (bear with me) used phrases such as 'Variegated Bypass' to describe bastardised architectural styles, in this case the one in which the energy behind inspirational Arts and Crafts design was dissipated over the years in the endlessly repeated mock-Tudor houses of suburban Britain. The point is not whether or not people like this sort of design, but that it is sometimes hard to trace the original inspiration behind a much-copied and repeated form. 

One explanation for the high value placed on entertainment in Variegated IH (teacher training and teaching) is its role in masking the fact that a 4-week course is woefully inadequate as teacher training. This mask works both ways: the students are (arguably) less likely to notice the teacher's lack of expertise if there are sparks flying in all directions, while the teacher is (perhaps) likely to feel less nervous about the whole enterprise if somehow distracted from the job in hand. A teaching colleague sighed recently, 'my students have done all my games.' To which I replied, 'study the history of the Arts & Crafts movement.' No, I didn't, I said: 'they don't want more games, they want more words.' There is a sort of received wisdom that TEFL is 'about' games. 

Luke



*********** REPLY SEPARATOR ***********

On 11/1/2001 at 10:05 AM Olwyn Alexander wrote:

>Even though I haven't even been lurking very effectively in this
>discussion
>for a while now the grammar question has provoked me to leap back in.
>
>I've always had a suspicion (based on intuition with absolutely no research
>data to support it) that the grammar McNugget label and the antipathy
>towards it in this list stemmed from what could be called the International
>House Method ('whatever that might be') and the CELTA. Many basic general
>English teachers I've spoken to seem to see the classroom as theatre where
>the Direct Method of displaying grammar points to low level students is
>about putting on an interactive play that will keep students entertained
>for
>however long the class lasts. There seems to be a lot of artificiality in
>the way grammar points are presented and practised, not least in the
>teachers' way of talking to the students.
>
>This I think is one of the fundamental differences between general English
>and English for specific or academic purposes. A colleague of mine, Sue
>Argent, recently summed it up as 'skill in using' rather than 'knowledge
>about'. In 'skill in using' classes the students have tasks (usually
>writing
>tasks) and the teacher feeds in the appropriate language as they need it.
>This is certainly my preferred way of learning things (e.g. computer
>technology), a kind of 'just in time' approach to grammar.
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 940
	From: adrian.tennant
	Date: Do Nov 01, 2001 12:40 

	Subject: Re: RE: Variegation


	Dear Olwyn & Luke,

The training is only as good as the trainer.

Dr Evil.


Luke Meddings wrote:
> 
> Hi Olwyn
> 
> I think you correctly place this 'artificiality' in its historical context; it is a persistent influence and one whose negative effects need to be taken into account - as well as its positive ones. The humorist and architectural critic Osbert Lancaster (bear with me) used phrases such as 'Variegated Bypass' to describe bastardised architectural styles, in this case the one in which the energy behind inspirational Arts and Crafts design was dissipated over the years in the endlessly repeated mock-Tudor houses of suburban Britain. The point is not whether or not people like this sort of design, but that it is sometimes hard to trace the original inspiration behind a much-copied and repeated form.
> 
> One explanation for the high value placed on entertainment in Variegated IH (teacher training and teaching) is its role in masking the fact that a 4-week course is woefully inadequate as teacher training. This mask works both ways: the students are (arguably) less likely to notice the teacher's lack of expertise if there are sparks flying in all directions, while the teacher is (perhaps) likely to feel less nervous about the whole enterprise if somehow distracted from the job in hand. A teaching colleague sighed recently, 'my students have done all my games.' To which I replied, 'study the history of the Arts & Crafts movement.' No, I didn't, I said: 'they don't want more games, they want more words.' There is a sort of received wisdom that TEFL is 'about' games.
> 
> Luke
> 
> *********** REPLY SEPARATOR ***********
> 
> On 11/1/2001 at 10:05 AM Olwyn Alexander wrote:
> 
> >Even though I haven't even been lurking very effectively in this
> >discussion
> >for a while now the grammar question has provoked me to leap back in.
> >
> >I've always had a suspicion (based on intuition with absolutely no research
> >data to support it) that the grammar McNugget label and the antipathy
> >towards it in this list stemmed from what could be called the International
> >House Method ('whatever that might be') and the CELTA. Many basic general
> >English teachers I've spoken to seem to see the classroom as theatre where
> >the Direct Method of displaying grammar points to low level students is
> >about putting on an interactive play that will keep students entertained
> >for
> >however long the class lasts. There seems to be a lot of artificiality in
> >the way grammar points are presented and practised, not least in the
> >teachers' way of talking to the students.
> >
> >This I think is one of the fundamental differences between general English
> >and English for specific or academic purposes. A colleague of mine, Sue
> >Argent, recently summed it up as 'skill in using' rather than 'knowledge
> >about'. In 'skill in using' classes the students have tasks (usually
> >writing
> >tasks) and the teacher feeds in the appropriate language as they need it.
> >This is certainly my preferred way of learning things (e.g. computer
> >technology), a kind of 'just in time' approach to grammar.
> >
> >
> >To Post a message, send it to: dogme@eGroups.com
> >To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> >Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 941
	From: Olwyn Alexander
	Date: Do Nov 01, 2001 1:01 

	Subject: Re: RE: Variegation


	Luke,

You've put your finger on the precise feeling I had when 
I'd finished my CTEFLA (as it was in 1992). I taught for a 
summer in a private language school and when someone asked 
me how I'd enjoyed it, I said I felt I'd spent the summer 
playing games - rather unsatisfactory in fact. I wasn't 
convinced the students had really learned much.

I launched immediately into EAP at that point, leaving 
general English (thankfully) far behind, but a nagging 
guilt complex stayed with me for several years, viz I 
wasn't being 'communicative' enough, meaning I wasn't 
playing enough games.

Now I'm a grown up (eclectic) teacher and can choose what 
to include in my classes: I think I have a lot of laughs 
with my students and some pretty serious discussion but we 
rarely play games.

Olwyn

On Thu, 01 Nov 2001 11:07:09 +0000 Luke Meddings 
<luke@l...> wrote:

A teaching colleague sighed recently, 'my students have done all my games.' 
To which I replied, 'study the history of the Arts & Crafts movement.' 
No, I didn't, I said: 'they don't want more games, they want more words.' 
There is a sort of received wisdom that TEFL is 'about' games. 
> 
> Luke

*********************************************************
Ms Olwyn Alexander
Course Director
Intensive Advanced English Courses
School of Languages
Heriot-Watt University
Edinburgh EH14 4AS

email: O.Alexander@h...
phone: +44 131 451 8189
fax: +44 131 451 3079
web: http://www.hw.ac.uk/langWWW/english/

*********************************************************



	


	Group: dogme
	Message: 942
	From: Dennis
	Date: Do Nov 01, 2001 1:17 

	Subject: Re: RE: Variegation


	Adrian writes:

²There is a sort of received wisdom that TEFL is 'about' games".

I hope it is received wisdom, too, that EFL (notice -T) is about 
learning. And I would still dearly love to find out more about how 
people learn foreign languages.

Where do we turn in the literature, as they say in some circles, to 
find out about LEARNING? All pointers gratefully received and 
followed up.





Dennis
======


Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 943
	From: adrian.tennant
	Date: Do Nov 01, 2001 2:34 

	Subject: Re: RE: Variegation


	Dear Dennis,

No, I didn't write that! And, I don't agree.

What I said was: The training is only as good as the training.

Adrian

Dennis wrote:
> 
> Adrian writes:
> 
> ²There is a sort of received wisdom that TEFL is 'about' games".
> 
> I hope it is received wisdom, too, that EFL (notice -T) is about
> learning. And I would still dearly love to find out more about how
> people learn foreign languages.
> 
> Where do we turn in the literature, as they say in some circles, to
> find out about LEARNING? All pointers gratefully received and
> followed up.
> 

> 
> Dennis
> ======
> 
> Dennis Newson (nominally retired)
> formerly at the University of Osnabrueck
> GERMANY
> www.dennisnewson.de
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 944
	From: Sue Murray
	Date: Do Nov 01, 2001 3:53 

	Subject: variegation and games


	thoughts re Olwyn and Luke's postings: I recently cottoned on to why some teachers prefer to have new groups each year, rather than continue for two or more years with (at least the nucleus of) the same group. "I've done all my stuff with them"; "They know all my games"; and so on. Perhaps saying that "it's good for them to have a new teacher, get used to a different voice" is sometimes a convenient panacea which hides anxiety about what to do when the 'bag of tricks' is empty.

Yet it isn't really true at all, as any teacher who has followed students over several years finds out. It isn't true that the 'bag of tricks' is ever empty, just as it isn't true that you need a 'bag of tricks' in order to run successful classes.

Knowing your learners well, and them knowing you, is not a disadvantage, but an opportunity for deeper understanding and wider learning. Any games and activities that might be suitable are suggested by the individual context of the group, by the group itself. But games etc are not the sine qua non of teaching or learning. 

However, the 'ethos' of 'I play, therefore I learn' is a very important one for kids and young learners. I think some distinction should be made, between age groups (as well as no doubt between nationalities.) Too much 'gaming' with teenagers can turn the games into an end in themselves, and the pedagogic value can get drowned out. 

Games can have a powerful integrative effect on learning and be a useful entertainment and relaxation factor, and an aspect of bonding the group. But what is suitable in one phase of a relationship (with language, with learning, with each other) is not necessarily suitable in another. Perhaps the "artificiality" to which Olwyn and Luke refer is partly due to the fact that a lot of 'standard' methodology is based on teaching a succession of multi-national groups for SHORT periods.

One of the underlying factors I think we are talking about here is that 'standard TEFL' is not yet famous for making useful distinctions (as opposed to cosmetic variegation) between age groups and levels and different teaching situations and so on. 

Olwyn's neatly stated 'appropriate language as they need it' and 'just in time approach to grammar' is polar opposite to the standard set piece presentations favoured by standard TEFL, but I believe and hope that most CELTA-trained teachers, despite the inadequacy of the initial training course, naturally move on to develop and discover more responsive behaviour. A little like learning to drive versus driving, perhaps. 

Final thought:
Jane wrote the other day:

>be excited about what I was doing (one of
>Rogers' 3 points for effectiveness is congruence - as teachers we need
>to maintain congruence between what we say and what we do, our real self
>should shine through), 

Two points here: The 'mask' of entertainer and entertainment is not a mask for some teachers, they are natural in that role (and perhaps also make up a fair proportion of TEFL's founding fathers?!) What is important, I think, is not to act or pretend to be something we're not. I've worked with teachers who have felt inferior and inadequate because they can't tell a story or come up with new games like some of their colleagues. One teacher even said last year that she didn't 'want to be observed, because if I'm expected to prance around and entertain them, I just can't do it'. For some terribly misguided reason, there was this idea that we should all be like that. 

Other point: back to Hawthorne Effects, and Jane's excitement coming through, this makes a strong case for facing the challenge of doing something different or new or special with a group of learners - something appropriate to them, tricks left in the bag.

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 945
	From: Simon Gill
	Date: Do Nov 01, 2001 3:53 

	Subject: a polite request


	Much as I love reading the postings on the group, I do find it frustrating 
when they include (often quite lengthy) previous postings, sometimes more 
than one, in their entirety, partly because it's a drag to scroll through 
the same thing more than once, partly because of download times. Could I 
humbly beg you, esteemed colleagues and friends, to try to curb the habit 
and adopt the same minimalist approach as we advocate in teaching to the 
amount of text that we send? Might I suggest (well, the subject line DOES 
say it's a polite request) that we just include the specific bits that we 
wish to comment on or respond to or, if we are responding to the entirety of 
a message, simply make clear which one(s) it was?

cheers

Simon Gill (on behalf of narrow bandwidth persons everywhere!)

_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp


	


	Group: dogme
	Message: 946
	From: Diarmuid Fogarty
	Date: Do Nov 01, 2001 7:00 

	Subject: An even politer request


	Would anyone care to enlighten me as to the meaning of variegated? Are we
using it to mean varied? Or perhaps piebald???

Pardon my ignorance. I only teach the language.



	


	Group: dogme
	Message: 947
	From: Richard Samson
	Date: Do Nov 01, 2001 8:04 

	Subject: 1. variegation and games; 2. dogme project


	Hello all.

There are many ill-defined concepts that get bandied about, on this list too.

"Games" isn't a well-defined concept, for instance.

It's very difficult to gauge how much we are communicating and how much we
are just sounding off in the dark. 

And even if we're just sounding off in the dark, it sort of feels good
because this is an affinity group, we share concerns, or at least preferred
terms, and it's very therapeutic.

But one day, IMHO, we dogme enthusiasts will have to agree on some terms
and some basic metaphors, and stick to them (more or less), and then move
on to the next stage in this project, which has to be, surely, the
construction of something a little more substantial and fixed, even if we
are discussing processes. The fact that this is all very messy and
complicated does not mean that we should see disorganisation and organic
debate, a sort of non-stop ANY OTHER BUSINESS, as an end in itself. (Or
does it?)

Otherwise we can stop kidding ourselves about there being some sort of
coherent alternative approach here and just recognise that this is a
self-help group for teachers who feel alienated from their profession in
some way.

Anyway, what I wanted to say, before I got all grand back there, was that
I've known teachers who are:

excellent drawers/cartoonists
excellent guitarists/singers
excellent reciters from memory/joke tellers

Now I'm sure you can be an excellent teacher without having any of the
above skills. But I'm also sure that the above skills are assets at best,
distractions at worst.

But what we need, IMHO, and going back to the Grand Design theme of above,
is some theoretical apparatus that allows us to locate and relate these
concepts. We need more of a framework.

Recently, we've been jumping from concern to concern, and it's been
interesting, but it must add up. It must become more coherent, surely.

There are 67 members in this group but how compact are we? How much do we
share the same concerns?

For example, David Kellog likes to mention Marxism and Brecht but finds few
takers (none?) in the group.

Recently anarchism came up.

Is there a political agenda in the group? We do seem o be anti-publishers
to some extent. To what extent?

Could we have a group FAQ (Frequently Asked Questions), like the old Usenet
newsgroups still have? We could post it every month.

Who could draw such a thing up?

I don't think that theory, or just policy, is such a bad thing although I
can foresee that some of the free spirits on this list might feel
uncomfortable with what I am proposing.

Or not?

All the best,

Richard



	


	Group: dogme
	Message: 948
	From: Diarmuid Fogarty
	Date: Do Nov 01, 2001 8:47 

	Subject: Re: 1. variegation and games; 2. dogme project


	Richard's post raises some interesting points and I'd like to add my
tuppence worth in reply.

Firstly, I think that the dogme approach has its metaphors and structures
and frameworks inasmuch as it needs them. If we try too hard to hit the nail
on the head, then it *will* become dogma. As it stands, dogme (to put a new
name to what is, in effect, old hat) means different things to different
people. That those people share certain ideas and values is clear. We are an
affinity group and we are both communicating and sounding off in the dark.
We're sharing lesson ideas, struggles, problems, successes, debates and
professional development. As well as that we are spouting forth and climbing
on soapboxes (often to be pulled down again). From the chaos are emerging
lots of realities. And that is what dogme is supposed to be about, isn't it?
As for the lack of coherence, well, it's not that bad is it? The biggest
problem is that sometimes there are a few threads on the go and that some
threads get ignored completely. That's unfortunate, but what can be done? We
can't force members to give considered responses to each and every posting.
Rather than being disorganised, I think that it's remarkably easy to follow
discussions bearing in mind that there are potentially 67 participants in
the group.

As for the political agenda, I suspect that most of the members would place
themselves on the left. After all, empowering those who are traditionally
passive receptacles has never been a policy much favoured by the right. But
that's not to say that the politics of theindividuals are those of the
group. As far as I'm aware, dogme has no political agenda although I most
certainly do! And those who vote right (or wrong) are as entitled to bring
the voice of dissent to the group as anyone else.

I suspect that a quick look at the CVs of some in the group would leave you
in no doubt that they are not anti-publishers. The message seems clear to me
that Dogmetics are anti-dependence on publishers and their anodyne products.

A kind of FAQ is available on the website, isn't it? It doesn't follow the
traditioal Q + A format, but it provides enough detail to allow people to
get a reasonably well informed impression of who we are (although it might
be updated...).



	


	Group: dogme
	Message: 949
	From: adrian.tennant
	Date: Do Nov 01, 2001 10:30 

	Subject: Re: 1. variegation and games; 2. dogme project


	Dear Richard,

Two quick points:-

1) It's interesting you talking about the use of terms/jargon etc. I
recently gave a conference paper entitled 'Debunking jargon' it went
down really well and I was told it should be given as a plenary .... I
might turn it into an article when I get a spare minute or 100!

2) Are we all anti-publishers? I don't think so - I actually do a lot of
writing and teacher training for one!!! (sorry for the slip!)

Dr Evil.



	


	Group: dogme
	Message: 950
	From: Sue Murray
	Date: Do Nov 01, 2001 11:07 

	Subject: grammar - a beautiful word!


	picking up on/catching the essence of a number of points made recently, grammar is sometimes a bit like mobile phones - a wonderful, important thing which is however much open to abuse and misuse (not least, sometimes, in the way it's taught, or sometimes 'taught to be taught'). I'm not so into learner expectations here, and believe learners are more than happy to look at grammar and grammar teaching/learning in new, unexpected ways.

Learners generally love grammar when it's not in the trad form of pages of written exercises or imposed structures. To give the idea of what I'm on about, for what they're worth here are four examples fresh from this week which engaged and stimulated the whole class (not least the teacher!):

1. At the end (strangely enough) of a lesson last week, one class had asked, which is correct, 'I haven't had time to do my homework', or, 'I didn't have time to do my homework', and someone also threw in 'I haven't got time to do my homework'. We spent five minutes or so talking about this, about point of view and choice, the 'loopiness' of the present perfect ('loops' had recently come up in discussion, in various guises including the music/sampler one, so was a handy idea to pick up on), the distant element of past simple, the more usual use of this in American, and so on. A bit about this was added to our personal grammar commentary, with parallel 'rewind' and 'fast forward' symbols to illustrate the focus of the present perfect, and 'rewind' and 'stop' symbols to show the focus of the past simple.

Yesterday, doing some discussion, text and language work around a short newspaper article about the tennis player Boris Becker's recent paternity case, 'Becker's sex fling costs him £400,000 a second', an ideal opportunity to interpret this grammar arose at the end of the article, and was enthusiastically picked up on by the students. Becker is quoted as saying, "It wasn't even an affair. It was an act which lasted five seconds. Never seen her before. Didn't see her again." (Now, why does he 'choose' to say 'Didn't see her again', and not 'Haven't seen her again', or, 'Never seen her since'?!)

2. Out of the blue, a student asks about question tags, saying that he feels he doesn't really speak good English because he doesn't use them. The look on the others' faces indicates that they are rather overawed by the words 'question tags', as if they're some holy grail. We talk about it for a few minutes, then with a paper ball we're standing in a circle, practising the 'dreaded' tags using information we think we know about each other; largely disabusing the 'question' intonation; after all, we think we know the information, just checking, just making conversation, and question tags are rarely really questions. And native speakers don't use them so much - and informally it's just as often a 'yeah?' or a 'right' (a student raised this point, and it seems like a sound observation to me) - but they're good practice for manipulating auxiliaries; and noticing when they're used, rather than using them too much (which can sound aggressive, or pretentious, or know-all - if you want to turn a dialogue into a send up, just add as many question tags as possible). The whole thing took less than 15 minutes, was fun as well as instructive, de-dramatized a potential 'grammar demon', and opened up awareness.

3. Talking about introducing the class to some music he likes, a student says he's not sure what to start with, because, 'you could like it, but on the other hand you couldn't like it'. Ummm. Why is 'couldn't' not the right choice of modal here? The 'could' is okay, so why not the 'couldn't'? Took us some thinking about it, but for now we came up with the point that 'could not' means 'NOT possible', whereas 'might not' or 'may not' means 'possible NOT'.

4. Talking about our 'relationship' with language, a student says she doesn't like 'the passive' and finds it difficult. Thereafter, we're all noticing if someone uses a passive, and saying 'there's a nice passive for you, Lucia!'. (I made notes on this 'starting point' and we will pick up on it, of course, and try to help Lucia feel smooth and comfortable with the passive).

Trying to summarise this in writing is not at all the same as 'living' it, and maybe it's me, but I find this sort of thing really exciting! 

PS ? Perhaps I can already hear some of you out there saying, yes, but what about elementary students? At the moment I don't have any elementary students, but I've honestly found the same type of thing happening with elementary classes, and two years ago had an elementary group who practically ran the whole course on this basis. My role was mainly to listen, participate, give examples, and provide follow up activities and material which included recycling of the points and issues they raised and from this they always generated new ones. In all this, they (inadvertently) (un)covered the 'syllabus' of the course book without doing more than fourteen pages from it (I highlighted the pages we used on the index!) and about the same number from the workbook (I didn't get round to highlighting those), and they all passed the stipulated exam with very good results. 

Sue
PS: an apology to Simon for my often far too long postings. (dare I quote Bernard Shaw and say sorry for such a long letter, but I haven't got time to write a short one?).




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 951
	From: sthornbury@w...
	Date: Do Nov 01, 2001 11:06 

	Subject: Re: 1. variegation and games; 2. dogme project


	I'd like to endorse Richard's plea for coherence, while at the same 
time agreeing with Diarmuid - that we need to avoid turning dogme 
into dogma. 

One possibility might be to re-draft the "vows" - taking into account 
the key issues and concepts that have emerged over nearly a thousand 
postings (and various ancillary articles and what not). You can find 
the original vows on the teaching-unplugged website (see also the 
Lucy letters, an account by one member of how she "subverted" the 
vows by having her students re-cast them). The vows were - like the 
Dogme film-makers' vow of chastity - written in one sitting, and with 
a view to being both provocative and fun. A more 
considered "manifesto" or "statement of principles" or whatever, 
might now be in order.

Apropos, I am intrigued by the "poll" option this discussion group 
has available to it, and wonder if it might be time to put it to some 
use. As moderator, I can poll all members by simply keying in some 
questions, and firing them off. I could, for instance ( I think), 
send out the original 10 vows, and ask you all to evaluate their 
worth (on a five point scale + optional comments). Or not. I would 
also love to know how many of the 67 signed-up members actually read 
this correspondence, tell their friends about it, cut and paste it 
into their MA or Dip assignments, attempt to put it into practice in 
their classrooms - or simply trash it. I could also simply poll you 
all about the desirability or not of having a poll.

At the same time, the buzz that this group seems able to generate 
suggests that any heavy-handed intervention on my part may be counter-
productive, not at least until the conversation starts to flag. 
Again, the analogy with classrooms doesn't seem too far-fetched...

Scott



	


	Group: dogme
	Message: 952
	From: Sue Murray
	Date: Do Nov 01, 2001 11:08 

	Subject: dogme project


	Re Richard and Diarmuid's postings about the dogme group, all their points are valid and thought provoking. 

I see the group, so far anyway, as a means of opening up discovery and development and sharing teaching/learning experiences on a much wider and more immediate scale than would usually be possible. 

It does not follow pre-defined or prescribed weekly topics and can therefore seem 'undisciplined', but at the same time the raw concerns and observations from reality are what makes it different and .... an 'emergent' phenomenon?

>From the chaos are emerging
>lots of realities. And that is what dogme is supposed to be about, isn't it?
(Diarmuid)

The various sections on the unplugged site go a considerable way to clearly stating a dogme framework, but it is not a rigid theoretical framework, and draws largely from ongoing practice and experience. The 'voices' section on the site 'feeds' from the discussion group; perhaps sorting the wheat from the chaff to some extent, but a discussion group is not about polished final products, it's about people talking to each other - sometimes in the dark, but trying - and trying to make more sense of how practice feeds into theory and back again. 

Richard is only too right about ill-defined terms being bandied about, and this is a widespread factor in today's world, not limited to this discussion group, and one which is often difficult to satisfactorily resolve in any finite form. 

While writing a previous posting, for example, I found myself thinking about the definition/meaning of 'games', but rather than add even more by way of digression, I used 'games' as largely meaning what I (rightly or wrongly) inferred from Luke's use of it, in the context he used it (one problem with words - they really do depend on the context).

By the way, I don't feel at all alienated from my profession in any way (even though I must admit that I can't sing, I can't draw and I can never remember jokes!!) - quite the opposite, in fact - and it is only because I find the postings so stimulating that I can't help but somehow find time to stick my oar in. 

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 953
	From: kellogg
	Date: Fr Nov 02, 2001 5:25 

	Subject: Cook Book


	Dear Doktor: 

If I understand Olwyn's point and Luke's analogy, it's that most teachers are better than most training. 

Tomorrow I am going to present one of my grad student's much-rejected academic papers. She still believes in it, and so do I. 

It shows--I think--that our Korean teachers are breaking all the rules: they use Korean all the time in class, they speak in sentence fragments instead of tidy little question-answer adjacency pairs, they take ten minutes to co-construct a single almost-grammatical sentence instead of firing off the required ten per minute, and they repeat the "structure of the day" meaningfully only once or twice and mechanically about forty to eighty times per lesson. 

And I'm going to argue that they are successful teachers not just in spite of breaking the rules they were trained with--but because they do. 

A lot of this rule-breaking happens because the kids want it to happen. Because they want to play. they haven't got the English to play in English and they can't wait five-six years until they do. 

I just finished Guy Cook's, "Language Play, Language Learning". There's a whole lot there for us to think about, and some of it is very uncomfortable reading for a dogme teacher. 

Let's say that there really does exist the kind of variegated IH dichotomy we have always believed in: needs/wants (syllabus), meaning/form (content), and reality/artifice (contexts). He says that communicative teaching celebrates the first term in each dichotomy and pooh-poohs the latter. 

Child's play, on the other hand, consistently celebrates wants, repetitious forms, and artificial and often meaningless contexts. And child's play works, not just for cognitive development and socialization, but for language learning too. 

His conclusions (and my comments in parentheses): 

"A play element (in language learning) would validate the explicit deductive teaching of rules (where possible in the students' first language) and frequent subsequent discussion of them by teachers and students in light of practice." 

(Of course. That's what playing games is all about. But of course it breaks Dogme rules about starting off with the rules--come to think of it, isn't that how we started?) 

"A play element would help to remedy the apparent dilemma of needing to choose between an emphasis on structure or an emphasis on use." 

(Children's rhymes are terrifically structured, and that's one reason why they get used. But of course this goes against the dogme/Variegated IH stress on the priority of use.) 

"The need for authentic, varied, and motivating examples in which particular forms are foregrounded could be partly remedied by giving more prominence to literature, even in language courses for specific purpose." 

(Authentic is not reading pilots manuals in English class. Authentic is, perhaps, reading Arthur Hailey's "Airport", or re-enacting the World Trade Centre Disaster. To most people, soap operas are more real than the news. This clearly justifies role play, which some dogme-tists have frowned on in these pages.) 

"A play element would licence the treatment of the classroom as an artificial rather than a real environment." 

(Face it. Most children would rather be pirates than schoolchildren. Most adults probably would too. This goes against the dogme view of the classroom as a classroom and the rather naive dogme attempt at naturalism. It is a clear invitation to non-relevant and non-local concerns of people outside the room.) 

"A play element would legitmate the use of invented examples focusing on particular forms." 

(For example, "What have you got on your face?" "I have two eyes, a nose, and a mouth" can be very motivating, done in pairs, with children pretending to be dinosaurs.) 

"A play element would ecnourage the use of illustrative examples of a quasi literary nature as mnemonics--the more bizarre in meaning, the better!" 

(The example Cook gives is "the philosopher pulled the lower jaw of the hen.") 

"A play element would reinstate rote learning, repetition, and recitation as enjoyable learning strategies." 

(It's simply not true that that a sentence like "eenie meenie mynie moe, catch a tiger by the toe" is meaningless, and it is very memorable. My kids love it.) 

"A play element would broaden the range of permitted iinteractional patterns within the classroom." 

(For the same reason that you can play tennis as an equal with the head of your department, or play Juliet to your student's Romeo.) 

"A play element allows the forces of change and trdition to coexist, and the teacher to move feely and as necessary between the exercise and abdication of authority." 

(By just saying "Let's pretend!") 

Cook's Book is more than a good read. It's the much-needed antidote to the remains of Variegated IH in our blood! 

dk



	


	Group: dogme
	Message: 954
	From: Dennis
	Date: Fr Nov 02, 2001 6:52 

	Subject: Re: grammar - a beautiful word!


	Thanks to Sue for her account of dealing with grammar in a couple of 
her recent lessons. (One of the things I value about this list is 
the accounts it contains of actual teaching).

May I continue to worry away at "Grammar" in a public attempt to 
clarify my thoughts on this crucial issue?

What strikes me about Sue's account is that she reports15 minutes, in 
one example, of "talking about" grammar. Sue reports that she and her 
students enjoyed this quarter of an hour. I don't doubt it and I'm 
not so daft as to want to argue that such moments should be outlawed.

I still find myself thinking, though : "Yes. But that was talking 
*about* language. It was explanation. It may have produced bits of 
understanding. But did it produce learning? Did it produce 
acquisition?"

Dennis
Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 955
	From: Diarmuid Fogarty
	Date: Fr Nov 02, 2001 7:54 

	Subject: Re: Re: 1. variegation and games; 2. dogme project


	>>>Scott wrote:
I would also love to know how many of the 67 signed-up members actually read
this correspondence, tell their friends about it, cut and paste it into
their MA or Dip assignments, attempt to put it into practice in their
classrooms - or simply trash it. I could also simply poll you all about the
desirability or not of having a poll.

I read each post very carefully (as carefully as one can whilst balancing a
13 month old language learner on one's lap). I tell my friends about it, try
and flog it to colleagues on my PGCE course (hardly any EFL teachers, but we
could do with other perspectives), desperately try to put it into practice,
shout for help when I'm flailing, ask others to look at my assignments
(which feature quotations ...and references naturally) and lookforward to
the day when dogme has been fully assimilated by me.

Must go as 13 MOLL has just found a ten pound note. And seeing as how being
polite got me nowhere, anyone like to tell me what the f*** variegated
means? Some teachers...



	


	Group: dogme
	Message: 956
	From: Dennis
	Date: Fr Nov 02, 2001 7:54 

	Subject: Re: Cook Book


	Wow! A horde of cats amongst the pigeons from "Kellogg". 

K's message is a reminder to me that authentic learners in authentic 
places are capable of learning in a variety of ways - and many of 
these ways may well run counter to my favoured theories.

Dennis 
Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 957
	From: Luke Meddings
	Date: Fr Nov 02, 2001 9:34 

	Subject: Re: Names/V word


	Something I'd love to see would be a list of the names of the people on the list. Since we are sharing so much from our teaching experience in different contexts, it might be helpful. One gets glimpses of surnames, ages and so on. Some of us share first names. If I were in class I would probably invite everyone to contribute the following information: name (+ surname in our case), age (optional), town of origin, place of current residence, current job. Is there a place where this sort of information could be stored on the master console? 

Luke

PS Diarmiud, you sent me scurrying to my Collins Cobuild where I find (I feel responsible as it was my posting, but I was quoting a tongue-in-cheek use of the word) that variegated means: varied and diverse. It also describes a pretty sort of leaf with different coloured markings.



	


	Group: dogme
	Message: 958
	From: Sue Murray
	Date: Fr Nov 02, 2001 3:51 

	Subject: grammar - a beautiful word!


	Sorry, Dennis, I didn't make myself very clear; the 15 minutes you refer to was not only 'talking about' grammar - except for the first few minutes; we were using the grammar to check that what we thought we knew about each other was true - for example, 'Maria, you like mayonnaise on your pizza, don't you?'; 'Alessandra, you spent your summer holiday in bed with flu, didn't you'; 'Francesco, you're not a teetotaller, are you'; 'Sue, you don't like getting up early, do you'; Aldo, you'd like to take up free-climbing, wouldn't you.' Because we were standing up and throwing a paper ball at the person we addressed (who then took their turn to address another person in the circle), it took away any 'seriousness' and made everyone relax, and also produced some amusing moments and natural, follow up exchanges, as well as thinking about the grammar. (As well as the point a student made about, informally, using 'right' or even 'yeah' instead of the auxiliary). It was a sort of improvised drill, to talk using the grammar rather than only about it, and as I said the context helped to debunk the question intonation so many learners exaggerate on tags, and it made a rather 'alien' grammar area feel more comfortable and accessible. In no way was this 'doing' question tags of course, just a starting point to try and make them more user friendly and open up awareness on a point the students seemed to imagine as an impossibly difficult and obtuse area which would always be closed to them.

Dennis, you ask:
>But did it produce learning? Did it produce acquisition?
Isn't this the million dollar question we're always asking?!

Meanwhile, until it be answered, IMHO, time tells on that one, I think, and you can't necessarily trace back learning and acquisition to precise moments, unless a learner specifically refers to something which somehow made everything come together and 'light dawn' sort of thing; even then, like 'journeys rarely begin where you think they do' sort of thing, there is a process at work, and hopefully a lot of what we do helps TOWARDS producing learning and acquisition, rather than having a direct cause/effect. 

'Talking about grammar': isn't the same as 'explanation', is it? Exploring and discovering grammar from the learner's point of view, and letting them talk it through/negotiate it together with minimal prompting from me is what I mean by talking about grammar. And such talking about grammar is not abstract because it always comes from something someone's said, or a text they're writing, reading or reconstructing. It involves students sharing and processing and clarifying their knowledge and ideas, and learning from each other. 

A typical example of what I mean by talking about grammar, for example, would be when learners are jointly 'negotiating' the reconstruction or correction of a text on the board. 

If 'talking about grammar' is taken to mean 'explanations', or, at worst, abstract explanations, then I agree it seems to have limited scope for most learners' learning and acquisition.

Perhaps we're back to ill defined terms again with this 'talking about grammar'!! 

But perhaps, first, grammar itself needs to be more clearly defined ! 

>"Grammar" is (mis)understood so differently by different people. And 
>when learners of a foreign language say they want more grammar, as so 
>many of them say, a little time examining what they mean by "grammar" 
>reveals they are really saying nothing more than: "I want my English 
>to be better".
(Dennis)

Sue








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 959
	From: Sue Murray
	Date: Fr Nov 02, 2001 5:13 

	Subject: grammar - a beautiful word


	>But did it produce learning? Did it produce acquisition?
(Dennis)

just to go back to this, should we add, 
"Did it help the learner to NOTICE?"

I've only just managed to get hold of a copy of Scott's 'Uncovering Grammar', and hope it breaches no copyright to just quote a few lines about NOTICING (which certainly bear out my own experience of learning language):

p.35:
"Have you ever had the experience, for example, of being taught a new word in a second language, and subsequently seeing it everywhere? It must have been there before, but you simply didn't NOTICE it."

"Reflect on your own experiences of noticing when learning a second language. For example, while writing this chapter, I happened to notice the expression 'Ni se te occura!' in a comic strip ...The context suggested that this might mean 'Don't even think of it!' I checked this with a friend who confirmed my hypothesis, but who was surprised that I hadn't heard this expression before. Sure enough, the very next day I came across the expression in an interview in a magazine. Now I am waiting for an opportunity to try it out!"

(what do we really mean when we use words like 'awareness' or 'consciousness raising' and such like? Perhaps 'noticing' is a clearer, more accessible term for all this?)

Sue












[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 960
	From: Brian Perkins
	Date: Fr Nov 02, 2001 7:37 

	Subject: CELTA or other cert


	Hello all,

I just wanted to ask your advice...
(I've searched the archives but didn't find just the right brand of advice. ;)

I am concerned that once I complete my degree studies (Applied Linguistics), I
may not be able to find a teaching post without TESOL certification. Though I
am already volunteer "teaching", I haven't yet completed a certification course
and I was just wondering if I should.

Why/not???

If so, do you think I should go for one of the reasonably priced courses (like
English International's "Introductory Certificate in TEFL") or is the CELTA
actually a worthy investment? How much of the material presented (and
consequently evaluated) is actually valuable in the dogme mentality?

If anyone has ideas they don't want publicized, please email me privately.

Thanks in advance!
Brian





__________________________________________________
Do You Yahoo!?
Find a job, post your resume.
http://careers.yahoo.com


	


	Group: dogme
	Message: 961
	From: sthornbury@w...
	Date: Fr Nov 02, 2001 7:53 

	Subject: Re: Cook Book


	I've read Cook's book too, and, while I find some of his logical 
leaps dodgy in the extreme, I don't see that there is a huge 
contradiction between what he's saying and what dogme stands for. To 
take some of DK's points:

Cook: "A play element (in language learning) would validate the 
explicit deductive teaching of rules (where possible in the students' 
first language) and frequent subsequent discussion of them by 
teachers and students in light of practice." 

DK: (Of course. That's what playing games is all about. But of course 
it breaks Dogme rules about starting off with the rules--come to 
think of it, isn't that how we started?)

ST: There's nothing in the dogme "vows",nor in the spirit of dogme, 
that is incompatible with "the explicit deductive teaching of rules" -
on the contrary, there seems to me to be something healthily direct 
and down-to-earth about getting straight to the point, instead of all 
this "guess-what-I´m-trying-to-teach-you" carry-on associated with 
the worst excesses of inductive teaching. Dogme is against the 
organisation of learning solely according to a pre-selected list of 
grammar items. But dealing with grammar as it emerges in a deductive 
way is not the same thing as starting from grammar. (This seems to be 
what Sue is describing in her wonderfully practical posting).

Cook: "A play element would help to remedy the apparent dilemma of 
needing to choose between an emphasis on structure or an emphasis on 
use." 

DK: (Children's rhymes are terrifically structured, and that's one 
reason why they get used. But of course this goes against the 
dogme/Variegated IH stress on the priority of use.)

ST: Again, prioritising use does not mean structured language 
activity goes out the window. Conversation, too, has its "rules" and 
its "structure". If not...


Cook: "The need for authentic, varied, and motivating examples in 
which particular forms are foregrounded could be partly remedied by 
giving more prominence to literature, even in language courses for 
specific purpose." 

DK:(Authentic is not reading pilots manuals in English class. 
Authentic is,perhaps, reading Arthur Hailey's "Airport", or re-
enacting the World Trade Centre Disaster. To most people, soap operas 
are more real than the news. This clearly justifies role play, which 
some dogme-tists have frowned on in these pages.)

ST: I'm not sure how Cook's argument for giving more prominence to 
literature is a justification for doing role plays. But, any way, 
I've argued before that an imaginative and/or fictive element is 
compatible with dogme: dogme argues that the material of the lesson 
should be derived from what the learners bring to the classroom, and 
their imaginations are surely one of the most potentially generative 
sources of lesson content.

Cook: "A play element would licence the treatment of the classroom as 
an artificial rather than a real environment." 

DK: (Face it. Most children would rather be pirates than 
schoolchildren. Most adults probably would too. This goes against the 
dogme view of the classroom as a classroom and the rather naive dogme 
attempt at naturalism. It is a clear invitation to non-relevant and 
non-local concerns of people outside the room.)

ST: Can I quote from an interview I am writing up... it's witha 
colleague of mine, Nerina, who has been teaching her kids classes 
here without using coursebooks, for the last year. (I'll make this 
availabel as soon as I've tidied it up). 

"I don't think that students, little kids need books to learn a 
language, because that's not how children learn languages. I think 
that they do have their own background, their own experiences, and 
they can bring these into the classroom. We don't need books with 
pictures of wardrobes of clothes. We can just use the kids with their 
own clothes, we can speak about what they wore yesterday, when they 
play football… We don't need pictures of food because they can tell 
you what food they eat in Spanish… 

This doesn't mean that the content of Nerina's classes is solely 
based on the the routine and mundane. She started the term with a 
project on dinosaurs, but this was based in what the kids knew, and 
what they wanted to know. In that way, dinosaurs became relevant and 
local.

Cook: "A play element would legitmate the use of invented examples 
focusing on particular forms." 

DK: For example, "What have you got on your face?" "I have two eyes, 
a nose, and amouth" can be very motivating, done in pairs, with 
children pretending to be dinosaurs.)

ST: Ok, fine for kids, but I can't see the guys in David F's paint 
factory being too crazy about pretending to be dinosaurs. 

I'll stop there, although I haven't exhausted Cook's list nor DK's 
comments on same. The point is, there is no contradiction between a 
dogme approach and an element of play, artifice, etc. But I do think 
Cook overstates his case - and that there is a hidden agenda of let's-
have-a-go-at-Michael-Long, and all the other, admittedly sometimes 
strident, advocates of task-based learning. I can't imagine when Guy 
Cook was last in a classroom, but if he were ever to go back to one, 
as a student, and be subjected to a diet of sentences ALL of the 
order of "The philosopher pulled the lower jaw of the hen", I'm sure 
he'd start to get a bit antsy. His book, while often brilliant, is at 
worst an extended conceit: OK, kids play, so, erm, let's see how we 
can make play the basis of everything. IMHO.

Scott (sorry, bit on the long side, this one)



	


	Group: dogme
	Message: 962
	From: Brian Perkins
	Date: Fr Nov 02, 2001 10:10 

	Subject: Re: dogme project


	Hello again!

Being a newbie, I'm somewhat hesitant to respond. But, what the ####!

Richard wrote:
> Is there a political agenda in the group?
I wouldn't dare speak for anyone else. But, I don't perceive the group itself
to be bent in any political direction. As a self-proclaimed "political
abstinent", that is one thing that is attractive to me. 

Scott wrote:
> I would also love to know how many of the 67 signed-up members actually read
this correspondence...

I read, tell my friends (classmates actually - I don't have time for "friends"
;), cut and paste, attempt to put it into practice (though, I don't have much
to say about the methods where I "teach"), and then I trash it (hoping the
archives will still be there when I need them).

> I could also simply poll you all about the desirability or not of having a
poll.

While I don't normally respond to polls, I'm so happy (at the moment) with
finding this group, I just might do it this one time.


Brian

"political abstinent" - One who recognizes there will always be some political
system in control yet believes all political systems/ideologies are equally
doomed to ultimate failure and hence abstains from direct involvement or
support of any/all of them - even in the face of an intense temptation to do
so. ;^)






__________________________________________________
Do You Yahoo!?
Find a job, post your resume.
http://careers.yahoo.com


	


	Group: dogme
	Message: 963
	From: jane arnold
	Date: Sa Nov 03, 2001 12:30 

	Subject: work and play


	Wow. 18 interesting postings last time. I must admit some sort of
organizational urge had also crossed my mind lately. A wild idea to
have a dogme conference - held of course in Seville so I wouldn't have
to move and Scott could get here easily (or in Barcelona so Scott
wouldn't have to move and I could get there easily). However, I feel
quite happy just having people of a somewhat similar persuasion share
their points of view (sometimes somewhat different) on topics of mutual
interest. I have a feeling that if things need to gel a bit more into
less shifting patterns they will.

Re the game topic. Anything that becomes "routinized" looses its much
of its usefulness - games, grammar work, whatever. Fun - or even "flow"
- seems a better aim than games per se. Once in a while games just to
relax and change the pace are good but a steady diet could be tiring. In
any event, it seems to me they should be, with rare exceptions, real
vehicles for learning. In suggestopedia - which I don't use in my
classes and which is not in the dogme line but which I find insightful
- there is a lot of fun going on but in my understanding Lozanov is very
insistent that we cannot waste our students' time with activities that
don't further learning. Too much use of "hangman" for example. As
Penny Ur points out, students may have fun but there is very little
learning going on there beyond a bit of alphabet practice and very
minimal vocab. review. But there are lots of game or game-like
activities which can be excellent language "work".

With the background of the games topic recently, up pops Dave's message
on Guy Cook's book on play. (I have it here but haven't had time and/or
inclination to read it much- now I am encouraged to take the plunge,
though suspecting I may not agree with it all. No reason to have to, is
there?)



	


	Group: dogme
	Message: 964
	From: Diarmuid Fogarty
	Date: Sa Nov 03, 2001 3:43 

	Subject: Re: CELTA or other cert


	I don't know if you' ve received any advice as yet, Brian. Perhaps that's
one are where we do fall down. Once again, theoretical debate has thrown
open the floodgates, but practical issues tend to be sidelined...

IMVHO: there are many jobs where you will not be asked to produce any
teaching qualifications, but the pay and the conditions refelct this 'lack
of professionalism'. You may also find yourself limited as to your
destination.

Secondly, I would advise you to forget the Cert and look at courses for the
Dip. It goes a lot further (after all, you have experience in both language
and learners) and it will open far more doors. A Cert is what many people
will ask for in order to employ you but a Dip will put you at a safer place
on the payscale. Dips also seem to be attaining 'Must have' status for many
'respectable' jobs (McBrits aka British Council).

Nevertheless, these are only my personal opinions. Perhaps the trainers out
there could give you far better professional advice. If they can tear
themselves away from the theory ... ;)



	


	Group: dogme
	Message: 965
	From: Dennis
	Date: Sa Nov 03, 2001 5:13 

	Subject: Re: grammar - a beautiful word!


	Thanks, Sue, for explaining that what you really did in your class 
was some language practice and examination of language use and not at 
all mere talk about grammar.

I can't resist sharing the following passage I've just come across in 
George Steiner's brilliant: "The Grammars of Creation". Goodness 
knows what "use" it is posting such a quote, but perhaps someone on 
the list will be inspired by it.Creativity (in teaching) moves in 
mysterious ways. 

"I intuit (these are, of course, almost wholly conjectural domains) 
that the future tense came relatively late into human speech. It may 
have developed as late as the end of the last Ice Age, together with 
the 'futurities' entailed by food storage, by the making and 
preservation of tools beyond immediate need, and by the very gradual 
discovery of animal 
breeding and agriculture. In some meta
 or 
pre
linguistic register, animals would appear to know presentness 
and, one supposes, a measure of remembrance. The future tense, the 
ability to discuss possible events on the day after one's funeral or 
in stellar space a million years hence, looks to be specific to homo 
sapiens. As does the use of subjunctive and of counter
factual modes 
which are themselves kindred, as it were, to future tenses. It is 
only man, so far as we can conceive, who has the means of altering 
his world by resort to 'if'
clauses, who can generate sentences such 
as: 'If Caesar had not gone to the Capitol that day.' It seerns to me 
that this fantastic, forrnally incommensurable ‘grammatology' of verb 
futures, of subjunctives and optatives, proved indispensable to the 
survival, to the evolution of the language animal., confronted, as 
we were and are, by the scandal, by the incomprehensibility of 
individual death. There is an actual sense in which every human use 
of the future tense of the verb 'to be' is a negation, however 
limited, of mortality. Even as every use of an 'if'
sentence tells of 
a refusal of the brute inevitability, of the despotism of the fact. 
'Shall', 'will' and ‘if’, circling in intricate fields of semantic 
force around a hidden centre or nucleus of potentiality, are the 
passwords to hope." 

p5 George Steiner, “Grammars of Creation” Faber and Faber, 2001


Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 966
	From: Olwyn Alexander
	Date: Sa Nov 03, 2001 11:54 

	Subject: RE: work and play


	-----Original Message-----
From: jane arnold [mailto:arnold@c...]
Sent: 03 November 2001 00:30

>... Lozanov is very
insistent that we cannot waste our students' time with activities that
don't further learning. Too much use of "hangman" for example. As
Penny Ur points out, students may have fun but there is very little
learning going on there beyond a bit of alphabet practice and very
minimal vocab. review.<


This example made me realise that, in what I take to be true Dogme
(political?) spirit, I sometimes 'subvert games' in my academic English
classrooms. You may not realise it but there is a lot of useful language to
be gained from building up Hangman's hanging structure in the first place:
e.g. extends from, is attached to, is suspended from, is supported by. The
students of course recognise the structure immediately when I draw it as
they have played the game in a lot of language classrooms before and I think
they find it amusing to do something different with it.

This reminds me that in the classes I'm currently teaching I'm constantly
reacting against students expectations of what conventionally goes on in
language classrooms. They expect play; they expect to be able to use 'on the
contrary' and 'on the other hand' when these must be about the least useful
sentence connectors; they expect to spend a lot of time on 'phrasal verbs'
when academic writing makes use of only a few of these.

We are piloting a new two-year programme at the moment where students study
one or two modules on their taught masters programmes while they improve
their language level, before moving on to the full masters programme in the
second year. I hope it will enrich the language and the questions they bring
to our language classrooms and make them see that what we do there is not
just about games.



	


	Group: dogme
	Message: 967
	From: Karl Kaliski
	Date: Sa Nov 03, 2001 12:37 

	Subject: Re: CELTA or other cert


	Dear Brian,

CELTA can definitely be a very useful course to do. What actually happens on
a CELTA course depends largely on the trainers/centre running it - it's
pretty flexible and you'll probably find quite a lot of variation from
centre (and trainers) to centre.

I feel that some of the comments being made recently about celta are similar
to the chat that's been going on about games. The terms are used quite
loosely, in whatever way suits one best. So everyone talks a bit vaguely -
and slightly disparagingly? - about the 'IH Celta' and what it's all about.

Actually, I work at IH and I hadn't heard of an 'IH CELTA' (i.e. course that
was somehow recognisable as an IH course regardless of where it was being
run). I've also worked with other IH trainers who've had very different
outlooks on teaching and training.

Some of us here (IH Barcelona) are running a CELTA that is consistent in a
number of ways with the principles which underpin the dogme group. We even
wheel in Scott for a session on materials free teaching at some stage of the
course and invite the trainees to try it out on their practice students.
(Actually I'm being unfair there - we don't wheel Scott in at all - he makes
it on his own two feet! :).

So I suppose the moral would be to be quite discerning about where you do
the course and find out something (if you can) about what the trainers
running the course are doing.

All the best,

Karl



-----Original Message-----
From: Brian Perkins <perkinsfam@y...>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: viernes 2 de noviembre de 2001 20:36
Subject: [dogme] CELTA or other cert


>Hello all,
>
>I just wanted to ask your advice...
>(I've searched the archives but didn't find just the right brand of advice.
;)
>
>I am concerned that once I complete my degree studies (Applied
Linguistics), I
>may not be able to find a teaching post without TESOL certification.
Though I
>am already volunteer "teaching", I haven't yet completed a certification
course
>and I was just wondering if I should.
>
>Why/not???
>
>If so, do you think I should go for one of the reasonably priced courses
(like
>English International's "Introductory Certificate in TEFL") or is the CELTA
>actually a worthy investment? How much of the material presented (and
>consequently evaluated) is actually valuable in the dogme mentality?
>
>If anyone has ideas they don't want publicized, please email me privately.
>
>Thanks in advance!
>Brian
>
>
>
>
>
>__________________________________________________
>Do You Yahoo!?
>Find a job, post your resume.
>http://careers.yahoo.com
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 968
	From: F. Mortes
	Date: Sa Nov 03, 2001 1:24 

	Subject: polls, defining vows, etc


	Dear all,

Just a few points from my corner:

1. Yes, I read every single post, some by way of skimming (as an English
student in the 80's I was lucky enought to be taught the subskills of
skimming and scanning ;-)

2. Yes, I would welcome the chance to redefine (?) some of the vows. I
don't necessarily mean watering them down (although some of the wording
would scare the vast majority of the TEFL profession to death), just taking
away some of the more provocative notes. Cough mixture tastes better when
flavoured.

3. I don't mind sharing some personal data. My name's Francesc Mortés, I
am 34 and work as DoS at SALT, a course book captive private language
school in Terrassa (Barcelona). Scott was one of my DELTA tutors back in
'97. I have a pregnant wife, two dogs and precious little free time.

All the best,

Francesc



	


	Group: dogme
	Message: 969
	From: F. Mortes
	Date: Sa Nov 03, 2001 1:12 

	Subject: CELTA?


	Dear Brian,

I am a teacher, occasional teacher trainer, DoS (with the job to recruit
new teaching staff at my centre) and DOGME forum member.

My advice is go CELTA. It's the tallest midget.

Good luck.

Francesc Mortés
SALT Idiomes



	


	Group: dogme
	Message: 970
	From: adrian.tennant
	Date: Sa Nov 03, 2001 3:17 

	Subject: Re: CELTA or other cert


	Brian,

You asked whether it was worth doing a CELTA course.

1) Don't do a weekend 'taster' course as these are basically money
spinners for centres and are aimed at people who either don't qualify to
take a CELTA, are very unsure whether they want to go into EFL, or have
been successfully duped by the centre in question.

2) It would be lovely to jump straight onto a DELTA but very unlikely.
Usually the minimum qualifications are 2 'full' years of EFL teaching
and some form of 'recognised' basic qualification. (I put 'recognised'
like this as I am one of the members in IATEFL calling out for courses
from around the world to be recognised an not just the UK accredited
ones).

3) As Karl says - and I have said before - much depends on the trainers.
I class myself (probably incorrectly) as a 'Dead Poet's Society'
trainer!! and there are many other types of trainer.



	


	Group: dogme
	Message: 971
	From: sthornbury@w...
	Date: Sa Nov 03, 2001 8:26 

	Subject: Re: work and play


	While on the subject of "play" - in his book "Amusing ourselves to 
death" Neil Postman has a chapter called "Teaching as an amusing 
activity" in which he takes "educational" programs such as Sesame 
Street to task, not because they are "bad" education, but because 
they are "good" television, and hence serve to re-construe education 
as a form of entertainment, "refashioning the classroom into a place 
where both teaching and learning are intended to be vastly amusing 
activities". He trolls through several milenia of educational theory 
(from Confucius and Plato to Locke and Dewey) and finds nothing to 
support the view that "significant learning is effectively, durably 
and truthfully achieved when education is entertainiment". He 
challenges the makers of "educational television" (and would also 
have challenged the producers of educational software, I have no 
doubt, had his book not be written pre-CDRom and pre-Internet): "In 
the end, what will students have learned? ... Mainly they will have 
learned that learning is a form of entertainment or, more precisely, 
that anything worth learning can take the form of entertainment, and 
ought to. And they will not rebel if their English teacher asks them 
to learn the eight parts of speech through the medium of rock music. 
Or if their social studies teacher sings to them the facts about the 
War of 1812. Or if their physics comes to them on cookies and T-
shirts. Ineed, they will expect it and thus will be well prepared to 
receive their politics, their religion, their news and their commerce 
in the same delighful way."

Scott



	


	Group: dogme
	Message: 972
	From: Diarmuid Fogarty
	Date: Sa Nov 03, 2001 9:12 

	Subject: All play and no work makes teaching a hard job


	The Postman certainly hit the nail on the head. The same thought has
occurred to me more than once. By constantly giving in and using songs,
videos, games (whatever that might mean) etc we are creating students who
now demand to be amused rather than learn English. The kind of students who
moan how 'boring' everything is. The kind of students who don't like to
repeat any activity (we've done this...).

In the search for ever-new, ever-zany activities to make learning jolly and
fun, we're losing sight of the real end goal. We're putting ourseles under
pressure to always dream up something that's new AND enthralling. We're
devaluing the intrinsic worth of our subject and confirming people's
prejudices as to the worth/value of the English language. And of course, as
educators - which is what we are first and foremost (at least, I hope so)-
we are contributing to the ongoing dumbing down of society.

Is that what we *really* want?



	


	Group: dogme
	Message: 973
	From: adrian.tennant
	Date: Sa Nov 03, 2001 9:56 

	Subject: Boring


	Dear All, 

There's been a lot of criticism aimed towards games recently, as well as
a byline relating to how students perceive grammar exercises as boring.

Well, two things here.

Firstly, I do a lot of 'teaching' through Drama and I would hate to
think of this as a negative meduim simply because it can have a tag of
'fun' or 'games' attached to it. Have a look at some of the stuff from
the likes of Ken Wilson as well as a rich source of material from a
variety of medium.

Secondly, in my travels (mostly in Central/Eastern Europe) I have come
across hundreds, if not thousands, of students and teachers who 'enjoy',
and ask for, boring grammar exercises. This is one reason why (but not
the only one) there are pages of 'grammar' exercises in coursebooks and
workbooks.
And, certainly in my experience of Asian students in Britain many of
them want 'more serious stuff and not always playing'. (Although most of
my Spanish and Italian students want 'more games'!!!)

A final thought, for the moment, on this topic. Why are books such as
Murphy and Luke Prodromou's Grammar exercise books so popular with
students if all they want are games?

Dr Evil



	


	Group: dogme
	Message: 974
	From: Dennis
	Date: So Nov 04, 2001 4:55 

	Subject: Re: All play and no work makes teaching a hard job


	"we are contributing to the ongoing dumbing down of society."
[if we equate learning with entertainment ]

Is that what we *really* want?" writes Diarmuid.


Well, lets not overreach ourselves as mere teachers of EFL. I don't 
think we can compete with terrorists and politicians when it comes to 
changing the world.


The author of Harry Potter and the originators of Sesame Street have 
got one hell of a lot of kids reading that might not have made it 
without them.



Dennis


Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 975
	From: kellogg@n...
	Date: So Nov 04, 2001 8:15 

	Subject: Re: Cook Book


	Actually, it's not about theory. It's about the kind of 
generalization which is really required to make dogme insights which, 
however brilliant, come from a very alien tradition, work in Korean 
elementary school classrooms. 

We are as ignorant about the local and relevant concerns of DF's 
paint factory workers and they are about ours, and without 
generalization there is no way for us to dogme.

Here's what I mean. I'm struggling through a ten page lesson plan in 
Korean on my desk. It's in Korean because it's written by a Korean 
second-grade elementary school teacher who knows very little beyond 
the English that got her past the college entrance exam and has never 
taught English to her class. It's ten pages long because she wants to 
start.

She has noticed that one by one the parents of her kids are sending 
them to private English academies so that they'll be one step ahead 
in the rat race of elementary school education (which starts in third 
grade). She doesn't like this, because it destroys the social life of 
her class (the kids can't play after school). So she is starting 
English instruction herself in school, so they'll all be one step 
ahead together.

Here's what she has planned to teach:

Do you like...? (food, animals, music, cartoon characters)
Do you have...? (brothers/sisters, goods, money)

She justifies these teaching points (incorrectly) on the basis that 
she wants to teach topically. I think she means she wants to teach 
topics that are relevant to learners actual lives, as Nerina 
suggests. For that reason, she rejects as "inauthentic":

"Are you a student?"

Now, there are a number of problems here, and I need to talk to her 
about them (tomorrow, in fact). One is, of course, it really is a 
grammar based lesson. And, pace Scott, there is a contradiction 
between consistently prioritising use and not prioritising it. 

It's one thing to keep the grammar and change the topical lexis, and 
another thing to change the grammar and keep the topical lexis. It's 
not a matter of abstruse theory for Su-jeong. It's the difference 
between:

Do you like Matamoro? Do you like Matamoro?
Yes. Yes. 
Why? Do you like pizza?
I have a pet rabbit. etc.

The left hand one is dogme-style discourse. But it's a lot easier for 
Su-jeong (my teacher) to turn the right hand one into a children's 
rhyme, which she has done. She is a little abashed about this, and 
she shouldn't be.

In fact, in her lesson plan she does both kinds of dialogue, just as 
Guy Cook would recommend. Play makes it possible to stop 
dichotomizing form and use just so that we can be consistent about 
prioritising the latter. We can use the former for play, and we can 
still build conversations (Arts and Crafts style) with the latter.

The second problem I need to talk to Sujeong about is her rejection 
of:

"Are you a student?"

Inauthentic? On what grounds? I've heard this on the lips of 
immigration officials in more different countries than I care to 
remember. 

Of course, what Su-jeong means is situational authenticity. IN THE 
CLASSROOM, given the perspective of "local, relevant concerns of the 
people in the room", it is inauthentic, because it carries 
(presumably) no information to a classload of students. 

Now suppose we add this:

"Are you a student?"
"No, I'm a kung-fu fighter!"

Nothing could be more authentic (and in fact this sentence was 
created out of another children's rhyme by another student's kids). 

But now the authenticity is what Bachman would call interactional 
authenticity: it's the authenticity imposed by heartfelt reception of 
an invitation to interact (no matter how formalistically phrased) and 
headlong participation in discourse. It's got nothing to do with "the 
local, relevant concerns of the people in the room". It's got 
everything to do with play.

If something is going to save the social life of Su-jeong's kids, and 
keep them playing together in class and out, this is it. 

dk



	


	Group: dogme
	Message: 976
	From: Diarmuid Fogarty
	Date: So Nov 04, 2001 8:54 

	Subject: Re: All play and no work makes teaching a hard job


	A couple of things: I am not an advocate of 'No Games, This Is Serious'
teaching. I certainly prefer a more cheerful atmosphere in class and games,
humour and relaxing moments are ertianly the way to achieve this.

Neither did I mean to suggest that all students want are games and more
games. What I meant to suggest (I haven't reread my postings) was that there
are many teachers who rack their brains and those of their colleagues
thinking up a great way to play the present perfect (bad eg) when perhaps
the best way is to get tudents thinking about it.

My students have largely been Spanish, Greek and Italian teenagers, which
perhaps might explain my take on the matter. Certainly, students from
outside of Europe seem to be more prepared to get to grips with the less
bouncy side of EFL. But in answer to Resident Doctor's (rhetorical)
question, why are Prodromou's and Murphy's grammar books so popular, I am
not sure that this is the case. Perhaps they are seen as a necessary evil.
Perhaps they are something that *has* to be done (to supplement all the
silly games that our teacher makes us play ;) ). Perhaps they are popular
because of the fetish that has been bestowed upon grammar. Perhaps they are
popular because they package grammar up into tiny little chunks and present
them for consumption (phew! I've finished this page so now I know the Future
Perfect Continuous). Whatever. But perhaps I should make myself clearer. I
am most decidedly *not* against games or grammar (or anything else beginning
with G for that matter).

Hiwever, I am somewhat concerned that in the drive to keep students on board
there are some teachers who veer far too much towards an extreme. HEY! I'm a
moderate!

And finally, Dennis, I certainly didn't mean to say that we are contributing
to the ongoing dumbing down of society if we *equate* learning with
entertainment. What I think I said was that we are guilty of this if we
*substitute* learning with entertainment. But far more importantly is this,
we are not 'mere teachers of EFL'. In my opinion we are primarily teachers,
and I think it is erroneous to ever prefix the word 'teacher' with the
qualifier 'mere'!

As teachers we are responsible for facilitating the ways our students
perceive the world and process that information. Learning is all about
adapting and adjusting your way of thinking. Ideally, the aim of education
is to draw out knowledge from within (going back to the etymological roots
of the word). This can be interpreted as meaning that we help people learn
how to learn, how to think for themselves and how to interpret what they
see. For this very reason, I think it is the politicians and the terrorists
who can't compete with us. They rely exclusively on people not being
prepared (or able) to think for themselves. Their power comes from force and
passivity. They are happy for the world to stagnate. Educators (should)
participate in the changing of the world. At least, those who aren't
misguidedly participating in the dumbing down of it all ;).

Incidentally, my living room floor is currently littered with dolls and
puppets of Cookie Monster (y favourite, bought years before Sara graced us
with her presence), Bert (friend of Osama bin Laden, it would seem) and
countless others who educate through play. At which point, a final thought.
We learn best through doing. Children do play. Does it not therefore follow
that children might learn best through play?



	


	Group: dogme
	Message: 977
	From: Dennis
	Date: So Nov 04, 2001 9:24 

	Subject: Re: All play and no work makes teaching a hard job


	Just for the record, I was being ironical when I described as as 
"mere" teachers of English. The dogme list couldn't know, but this is 
how many "scientific" professors i.e. academics in the German 
tradition describe people concerned with language as opposed to 
linguistic or applied linguistic theory and the academic study of 
literature (Literaturwissenschaft).

Dennis

======


Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 978
	From: Diarmuid Fogarty
	Date: So Nov 04, 2001 10:21 

	Subject: Re: All play and no work makes teaching a hard job


	Technology Kills Irony horror!

I should have guessed though. And it's not just high-falutin' academics who
think that we're 'mere' EFL teachers (rather than mere teachers), there are
many EFLers who don't see themselves as real teachers and who feel somewhat
set apart from the education side of our profession.



	


	Group: dogme
	Message: 979
	From: jeffrey bragg
	Date: So Nov 04, 2001 12:10 

	Subject: Re: CELTA or other cert?


	Dear Brian,

You've asked us all if we think it's worth you doing a
TEFL Certificate course...

Probably not, is the answer, but it's definitely worth
having the certificate.

In fact, I know a bloke who can get you one (for an
undisclosed fee), absolutely kosher and all that...

Interested?

Jeff



__________________________________________________
Do You Yahoo!?
Find a job, post your resume.
http://careers.yahoo.com


	


	Group: dogme
	Message: 980
	From: adrian.tennant
	Date: So Nov 04, 2001 12:48 

	Subject: Generaisations


	I didn't mean that I think that the 'Grammar' books by Murphy and
Prodromou are a necessary aid to teaching/learning. Not only do they
McNugget grammar and lead to the "I've DONE the present perfect"
syndrome but the also lead to a simplistic view of the way in which
language functions.

However, it is quite interesting to see the sales figures for such books
- even in places where "Games" are not the classroom norm.

One problem I see on this list is the number of times sweeping
generalisations are made (and I am probably guilty too, sometimes).
Having said that, it makes for good debate.

Dr Evil



	


	Group: dogme
	Message: 981
	From: adrian.tennant
	Date: So Nov 04, 2001 12:51 

	Subject: Re: CELTA or other cert?


	Dear Jeff,

This is worrying. Not only does it devalue any value left in the CELTA
but it also dismisses what good trainers are trying to do within the
constraints (mainly time) of the course.

The alternative to the CELTA is a full-time course with practical
lasting a minimum of one year.
Cost?
Time?
Canditure?
etc ..


Think about it!

Adrian



	


	Group: dogme
	Message: 982
	From: F. Mortes
	Date: So Nov 04, 2001 2:15 

	Subject: CELTA


	Dear Jeff,

I don't like feeling like a CETFLA-qualified fool, but if indeed I am a
fool, I'd like to know why. In other words, could you enlighten us as to
why a CELTA (or Trinity Cert.) course would be a waste of Brians's time and
money?

Oh, one last thing: what kind of commission do you get from your friend?

Just curious.

Francesc



	


	Group: dogme
	Message: 983
	From: David French
	Date: So Nov 04, 2001 3:24 

	Subject: Re: diarmid - games - dumbing down


	By constantly giving
> in and using songs,
> videos, games (whatever that might mean) etc we are
> creating students who
> now demand to be amused rather than learn English.

Diarmid,
If I was learning a new language or an old one, I
would n't object in the least if we listened to songs
and watched videos (and played games now and again) as
long we spoke as much as we wanted in small groups or
as a class and if we, as students, could negotiate the
content of the classes with the teacher.
David

__________________________________________________
Do You Yahoo!?
Find a job, post your resume.
http://careers.yahoo.com


	


	Group: dogme
	Message: 984
	From: David French
	Date: So Nov 04, 2001 4:21 

	Subject: paint factory class and authenticity


	I don't read all the postings, although I would love
to. When I opened up my yahoo mail box today I had 51
postings to get through. I'm afraid I chopped some
without reading them. I'd love to get into the debate
on games and grammar exercises but the sun is sinking
and time is running out. I write my emails at my place
of work.

If I tried to join in the debates I wouldn't be able
to do justice to them right now but when I hear a
whiff of 'paint factory class' I have to throw in my
two-pennyworth.

We (the paint factory class and I) played Siedler a
few months (year?) ago a few times. Do y'all know this
German trading and settling board game? Requires a lot
of transactional speaking, unlike Scrabble which I've
found destroys the dynamic. Each round you have to
engage with your fellow players and interact.

In general we don't play games but we do laugh a lot.

At present the topics which come up fairly frequently
are one of the member's prize-winning great dane dog
and issues connected with the fact that the management
is trying to emasculate the branch of the company in
my town and shift all of their managers to the head
office in another city leaving our branch just a
factory. The pressure is on the students to 'up
sticks' and move to a city four hours drive away from
our little town. They are all in middlish management.
They know that it is only a question of time before
they get picked off one by one. Their choice is to:
shift jobs and stay in our town (possibly only gaining
them some time), move out, and uproot - a big deal for
people who expected to live in and around our region
for the rest of their lives - leaving friends and
loved ones or quit. We will return to this.

This actually leads me to ask you, fellow
dogme-listers, whether you think we haven't gone into
the issue of *what* is talked about in our classes
enough. I've been winding up for a big message on the
subject of 'Authenticity and Dogme', but this will
have to do. The catalyst that sparked it was reading
Alastair Pennycook's chapter 'Cultural alternatives
and autonomy'. In Phil Benson and Peter Voller (eds.)
Autonomy and Independence in Language
Learning 1997 Longman.

I don't know if this one has been 'done' on the list,
but never mind. It goes something like this; I've been
feeling satisfied that for a couple of years I've been
basing almost all speaking in my classes on what
people have brought to the class, and not what the
coursebook imposed. When I made this shift it was very
liberating for me. There was a tangible authenticity
to it which I felt was empowering (to use an overused
expression). The person speaking was the source, their
speech a representation of their life. The outside
world was invited into the classroom, the learners
were being themselves and not pretending to be
whatever the teacher's book or the instructions on the
scrap of paper dictated. They weren't discussing the
environment for the - yawn - nth time. I was pretty
happy with where we had got to.

Then I read Pennycook's chapter and I wondered whether
I was really just playing safe. I'd got to a certain
position with speaking which was revolutionary for me
and a long way from what I had been doing in previous
years. I thought I'd got up against the cutting edge.
But then that chapter made me wonder if I was really
way back. I want to give two quotations from that
article.

p.48 "The notion of voice is intended to suggest that
language use and language learning are about finding
means of articulation and that this is inevitably a
struggle amid the cultural politics of language. Voice
here is not being used to refer simply to non-silence,
a mouthing of words, or a mastery of lexis,
pronunciation or syntax; neither is it being used to
describe an individual phenomenon in isolation, a
question of merely using language, or enunciating a
'true self' or a cultural essence (cf. Hooks 1988).
Rather, I am using voice here to refer to a contested
space of language as social practice, as language
users struggle to negotiate meanings between
subjectivities,
language and discourse. This, then, is a notion of
'voice' that emphasises the political nature of the
subject and searches for ways in which students can
come to voice than are not so much celebrations of
individual narration as they are critical explorations
of how we are speaking subjects. The notion of voice,
therefore, suggests a pedagogy that starts with the
concerns of our students, not along the lines of
'humanist' or 'student-centred' concerns with the
'inner feelings' of students, as if this were a
sufficient end-product in itself, but rather through
an exploration of students' histories and cultural
locations, of the limitations and possibilities
presented by languages and discourses."

p.48 "As Walsh (1991) suggests, voice can be
understood as the place where the past, collective
memories, experiences, subjectivities and meanings
intersect. It is a site of struggle where the
subjectivity of the language user confronts the
conditions of possibility formulated between language
and discourse. The notion of voice, therefore, is not
one that implies any
language use, such as the often empty babble of the
communicative language class, but rather must be tied
to an understanding that to use language is not so
much a question of mastering a system as it is a
question
of struggling to find means of articulation amid the
cultures, discourses and ideologies within which we
live our lives."

The phrases "not so much celebrations of individual
narration" (a beautiful turn of phrase, I thought) and
the "often empty babble of the communicative language
class" stuck in my mind and really made me reflect on
what I'm doing. I was also intrigued to imagine what
Pennycook would make of what we discuss in my classes.


I have been strongly influenced by some 'critical'
writers on education who discuss the political nature
of education but the actual results on my teaching
practice stop at the level of the balance of power in
the classroom. Their work (this is mainly Freire and
Ira Shor) had a real transformative effect on me, but
not at the level of making me more politicised in the
way I live or teach. It affected how I view the
teacher's role in relation to the students, the
material to be used in class and the roles of teacher
and students. I am definitely not one of those
teachers or individuals who has a political agenda
involving the socially transformative potential of
education. 

I've been left thinking that the interactions and the
talk in my classes are a lot more genuine and
authentic than they once were but wondering whether I
am just occupying the safe, cosy world of
'celebrations of individual narration'.

It would seem that in a discussion of how 'radical'
dogme is, if indeed it is radical, it is not in a
political sense but rather in a pedagogical sense. 

I would be interested to hear your comments. 

Maybe I'm not talking about authenticity at all.

David

__________________________________________________
Do You Yahoo!?
Find a job, post your resume.
http://careers.yahoo.com


	


	Group: dogme
	Message: 985
	From: Diarmuid Fogarty
	Date: So Nov 04, 2001 4:30 

	Subject: David


	I'm glad to hear it, David! But I suspect that you have misunderstood me or,
which is more likely, I have not explained myself very clearly.

For the record (and at the risk of repeating myself), I am not against
songs, games, jokes or videos. Neither am I an advocate of non-stop study
nor the grammar grist. I am a teacher who uses (at the best of times) all of
these tools of the trade.

However, I am also aware that there exist a number of teachers who approach
their subject exclusively with games, songs, videos. If we *constantly*
approach our subject like this, we will end up with classrooms of students
whose principal concern will be having a good time rather than learning
something new. As I believe I explained in an earlier posting, most of my
experience has been with teenage students from Greece, Spain and Italy and
perhaps this explains my view.

Hope this makes things somewhat clearer.



	


	Group: dogme
	Message: 986
	From: Diarmuid Fogarty
	Date: So Nov 04, 2001 7:40 

	Subject: Re: paint factory class and authenticity


	David's post was food for thought, but I'm not sure I'm able to digest it.
Whilst I hesitate to flaunt my ignorance, can I ask for help in deciphering
what Pennycook and Walsh are on about?

Apart from the fact that I find it terribly difficult to break through their
jargon, there are two things I struggle to deal with. One is that
student-centred/humanist classrooms are concerned 'with the
"inner feelings" of students, as if this were a sufficient end-product in
itself'. The other was 'the safe, cosy world of "celebrations of individual
narration".'

As I see it, the critical side of pedagogy, although it comes from a
humanist background, is not merely concerned with 'inner feelings' as if
this was a sufficient end in itself. The whole point is to reflect upon
these inner feelings and, through praxis to progress towards change. This
seems to be exactly the same as Pennycook's idea. To that end, the students
are raised to the level of the teacher and we progress together.

We progress by means of shared experiences. These are often (but not
exclusively) articulated vocally in the classroom and offered for the good
of all. In a world that prizes conformity over individuality and
(paradoxically) individualism over community, it is reassuring and inspiring
to note that classes like David's (and other dogmetics) are indeed on the
cutting edge and a far cry from any place 'safe and cosy'.

Finally, given the role of educators in society, what is radical
pedagogically is, I would suggest, radical politically. Hence the British
state's attitude to schools like Summerhill (democratic school that
regularly has to do battle with Her Majesty's Inspectorate) and the Spanish
state's attitude to people like Ferrer y Guardia (fitted up and executed
back in the 19th century) to put but two examples.



	


	Group: dogme
	Message: 987
	From: Sue Murray
	Date: So Nov 04, 2001 9:16 

	Subject: David


	(I'm putting 'David' in the hope that David, with his extremely limited time to read the postings, might look this one out)

I'm struggling to understand the Pennycook quotes (my own deficiency), but am very interested in understanding the points David makes. 

>Rather, I am using voice here to refer to a contested
>space of language as social practice, as language
>users struggle to negotiate meanings between
>subjectivities,
>language and discourse. 

This part gives me a 'clue' as to what Pennycock means by 'voice'; does it mean getting a message across, saying something worthwhile or memorable, rather than just sounding off? beyond the merely (but necessary and important) phatic? ie, 'having a voice' in the sense of managing to get a meaningful message across rather than just chatting or pontificating? managing to negotiate an effect in the 'battleground' of social language 'space' ? Or, using 'voice' as a way of successfully interacting in the social arena? Or, realising that 'voice' is inseparable from the voicer's mind set? Being able to 'voice' in a way that means something to the listenter/s, rather than just to the voicer?

Sorry, I'm flailing in the dark over this one, but repeat, would really like to understand better.

As to David's question about what is talked about in classrooms, here are a few of the recent things classes of mine have brought up and developed together :
- whether America/Britain are right to go to war against Afghanistan
- whether we are all 'victims of propaganda'
- the effects of technology on our lives (sounds like a 'yawn' course book topic, but was
eloquently presented by a deep thinking learner who got everyone thinking hard about it); as a corollary, the 'Red Queen' effect
- fear of flying in the current situation (and some 'inside' stories about panic and paranoia creating potentially dangerous situations from a student who is an air traffic controller) 
- experiences of learning and using English; different types of English (student experiences of working with Taiwanese speakers of English; of listening to reggae music and the 'Dread Talk' of Rastafari; of 'street talking' in pubs; of standard American English); expressing oneself in a foreign language, successfully translating conversation 'oilers' and off the cuff remarks; 'thinking in two different ways at the same time'.
- the types of music we like and what music means to us
- different ways of making and producing music; what a 'real' musician means - different things to different people!
- voice (strangely enough!) - how you can tell how someone feels by their voice; how you can disguise your voice; how you can train and use your voice (and body language, via a primary teacher who works closely with handicapped children and has done a lot of specialist work in these areas).

Thinking about this now, I suppose you could divide these things up into (a) sharing and exchanging opinions about 'external' events and topics and (b) sharing individual narrative and experience, although as always these are interconnecting circles; and probably this has nothing to do with what David means via Pennycook! But, it's not only me who finds that I learn a lot of new things, new ideas and new ways of looking at things from classroom discussion (ie, I am influenced - as an individual in my own right, not as a teacher - by the 'voices' in my classrooms):

>Even if sometimes English makes me feel more free, if you know what I mean.
>To be able to face new, interesting, amusing matters. May be I discovered just now what English 
>means for me : English makes you feel more free (that'd be great for a new advertising campaign : 
>copyright is mine!)

A student wrote the above in a homework assignment, and as on the same day I also read the article 'I feel free in a foreign language' from Pilgrim's hlt mag (current edition), the coincidence made me think how nice and positive this approach/response to language learning is, and (perhaps, perhaps NOT!), it has SOMETHING to do with 'voice' in the way David/Pennycook intend???

And just to add, though no doubt way off, a quote which has always stuck in my mind (don't know how reliable/if there is source info):
"A close examination would show a strange spectacle at this point, for even in the busiest conversation humans stay utterly still and silent about 35 per cent of the time. The patterns of conversation are also odd, with many people repeating themselves until someone else repeats the gist back to them. Little head nods from listeners make most people speak faster, but if someone stands with arms crossed, most speakers slow down. The whole process usually begins with the speaker-to-be glancing away or down for an instant, as we seem to need this moment to plan our initial phrase. It is exquisitely difficult to start talking when looking directly at someone." 
(New Scientist, n 2165/6/7 Dec 1998)

Sue







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 988
	From: Tom Savage
	Date: Mo Nov 05, 2001 9:09 

	Subject: dogmeornot


	Potted history of my TEFL experience: 6 years (on and off) of coursebook-free (although not materials-free) teaching in a UK private language school, 6 months (on) of coursebook-heavy teaching in another (better paying) UK private language school.

The last six months have been rather a shock. I have experienced the euphoria of coursebook 'ready-mades (to borrow from Duchamp, hmm, parallel begins to form between Duchamp's 'Fountain' and my coursebook, must investigate...), and the deep depression of pretending that I just happen to be desperately interested the reading material on page 42. Depression is setting in as a more regular state, and thus I found great solace in Luke and Scott's "Coursebooks: The roaring in the chimney" article (in 'Modern English Teacher', July 2001). In many ways it reflected the kind of stuff I'd done during my first 6 years of TEFL. A link at the foot of the article brought me to this wonderful place, and I hope to learn much (and perhaps contribute a little). Down to business...

I am wondering exactly what a teaching-unplugged 'course' might look like. I know this question has been asked, and I tend to think it's unanswerable, at least in concrete terms. Is it easier to say what a dogme 'lesson' or 'morning' might look like? After reading Luke and Scott's MET article, I decided to put together a trial morning, to see what an unplugged lesson might look like. I have no idea whether the result was very dogme, but interestingly I have subsequently come across a few posts that mention things that we were doing. Anyway, I have painfully (and rather verbosely) dissected the lesson below, and if anyone has time, I'd be interested in a 'dogmeornot' opinion (maybe we should register that URL, you know, like hotornot.com).

Background: Eight 'pre-intermediate' adult students. Three Chinese, two Swiss, two Japanese, one Korean. According to the coursebook they'd been using, they hadn't yet 'done' past continuous, thus it was high time I 'presented' it.

Preparation: thought about my last holiday and picked one particular event to relate in anecdote form. Wrote out my story (in 'natural', 'spoken' form without modifying any of the language) then noted down how I'd used past simple/continuous. About 300 words. Found some holiday snaps. Rummaged around in the dusty cupboards for eight headphones (the 'listening centre' has been turned into a 'multi-media centre' aka, 'L1 email zone').

What happened: Took in a few photos of a recent holiday I'd had in Peru (this isn't as artificial as it sounds; we'd all been discussing holidays we'd enjoyed, and some of the students asked me to bring them in). After passing them around and chatting about their content, I started to relate an anecdote from the trip (essentially reading aloud the notes from the previous night but without anyone realising it). Just before I started to tell the tall (but true) tale of anaconda attack (and again without students realising it) I flicked the record buttons on a couple of tape-recorders that I had near me.

After telling the story, I stopped the recording and then continued to discuss the story, fielding questions/accusations of blatant lying/etc. Then I explained that I'd taped the story as I'd told it, and suggested they might like to review it in groups and have a go at transcribing it, so as to analyse the narrative language I'd used. This task was met with overwhelming enthusiasm and the next hour (I know! I really hadn't thought about how long it might take; no-one's interest seemed to flag though) was spent doing the most intense(ive) listening activity I've ever been involved in! It really was amazing; I had told the story at regular, conversational pace, and had slurred, mumbled, ermed and backtracked as much as I would talking to native speakers down the pub. Both groups (of four) had a tape recorder each, and four sets of headphones which they could each use as necessary to avoid conflicting with the other group. The groups naturally delineated into button-operator/scribe/other, and all members discussed/argued about what exactly they thought I was saying.

As soon as a group had a transcription that they were happy with, I nipped off and photocopied it so that each member of both groups had a copy to work with. When the other group finished I did the same, so eventually all eight students had two transcripts of the story (one produced by their group, and one by the other - comparing the two proved an interesting activity in itself). The last forty-five minutes of the morning were spent analysing the language I'd used in narrating the tale. At this point I must admit the unplugged thing might have gone off the rails: I suggested that they specifically focus on past simple v. past continuous. I think I bottled out; the students were starting to look a little concerned about the very loose nature of their brief. "Look at narrative language" didn't seem to satisfy students who were more accustomed to "look at the grammar box on page 23". Despite this, the whole activity seemed to remain very 'student-centred' (damn, I hate that expression, what does it mean anyway?) and although I'd pointed up some tenses, I left them to formulate their own opinions about why and how they were being used. As a follow up, I suggested they draw up a kind of "grammar box" of their own, based purely on the discussions they'd had about my story.

Analysis: The morning was fun. For all of us. Excepting my snaps, I took no materials into the classroom. The materials were produced 'on location' (filmic metaphors seem appropriate) by me telling an anecdote (the 'listening comp.') and by the students transcribing and analysing it (the 'reading exercise'/'grammar activity'). I had planned to use my story as a simple springboard into the students relating stories about their holidays, but it morphed into the main body of the morning, and we ran out of time. As homework, I suggested they think about their holidays, and try and come up with something to share. Next day this bombed, no-one (apparently) had ever had anything interesting happen to them on holiday. Here I think, is the overall failure of my lessons: I didn't manage to tap into the rich vein of student experiences that I had been hoping to. Was the topic wrong? Did I not set it up clearly? Dunno. Back to the dogme drawing board for me perhaps.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 989
	From: Diarmuid Fogarty
	Date: Mo Nov 05, 2001 8:04 

	Subject: Savage? Wild, more like.


	It doesn't get more dogme than that, my friend! Sounds like a great lesson
(and what a great teacher!). Congratulations! (enough, already, with the
exclamation marks)

Neither do I think your grammar focus was undogmetic. In fact, in accordance
with all of the criteria, it was student generated, interesting (by your
acount) and...oh, it's no good pretending, I haven't reead the 10
commandments for yonks. But I'm sure your lesson proved to be 100% dogme.

On the subject of your 'overal failure', I don't agree. It was an overall
success. Your students worked and enjoyed it. Who's to say how many things
they 'learnt' in that lesson? Perhaps what happened is that they didn't do
their homework and they felt unprepared to do the dog(me) in class the next
time. Solutions? Get them to write a plan/get them to bring in photos/get
them to talk in the same class (time obviously wasn't on your side). My wife
(not a language teacher but a very smart language learner) has a theory that
'pre-int' students need to spend more time receiving information than
producing it. She says it's kind of their year of processing...but then,
maybe she says that to make me feel better.

But anyway, I think the Force is definitely strong with you. Look forward to
hearing more!
Diarmuid


----- Original Message -----
From: "Tom Savage" <tomsavage@e...>
To: <dogme@yahoogroups.com>
Sent: Monday, November 05, 2001 9:09 AM
Subject: [dogme] dogmeornot


> Potted history of my TEFL experience: 6 years (on and off) of
coursebook-free (although not materials-free) teaching in a UK private
language school, 6 months (on) of coursebook-heavy teaching in another
(better paying) UK private language school.
>
> The last six months have been rather a shock. I have experienced the
euphoria of coursebook 'ready-mades (to borrow from Duchamp, hmm, parallel
begins to form between Duchamp's 'Fountain' and my coursebook, must
investigate...), and the deep depression of pretending that I just happen to
be desperately interested the reading material on page 42. Depression is
setting in as a more regular state, and thus I found great solace in Luke
and Scott's "Coursebooks: The roaring in the chimney" article (in 'Modern
English Teacher', July 2001). In many ways it reflected the kind of stuff
I'd done during my first 6 years of TEFL. A link at the foot of the article
brought me to this wonderful place, and I hope to learn much (and perhaps
contribute a little). Down to business...
>
> I am wondering exactly what a teaching-unplugged 'course' might look like.
I know this question has been asked, and I tend to think it's unanswerable,
at least in concrete terms. Is it easier to say what a dogme 'lesson' or
'morning' might look like? After reading Luke and Scott's MET article, I
decided to put together a trial morning, to see what an unplugged lesson
might look like. I have no idea whether the result was very dogme, but
interestingly I have subsequently come across a few posts that mention
things that we were doing. Anyway, I have painfully (and rather verbosely)
dissected the lesson below, and if anyone has time, I'd be interested in a
'dogmeornot' opinion (maybe we should register that URL, you know, like
hotornot.com).
>
> Background: Eight 'pre-intermediate' adult students. Three Chinese, two
Swiss, two Japanese, one Korean. According to the coursebook they'd been
using, they hadn't yet 'done' past continuous, thus it was high time I
'presented' it.
>
> Preparation: thought about my last holiday and picked one particular event
to relate in anecdote form. Wrote out my story (in 'natural', 'spoken' form
without modifying any of the language) then noted down how I'd used past
simple/continuous. About 300 words. Found some holiday snaps. Rummaged
around in the dusty cupboards for eight headphones (the 'listening centre'
has been turned into a 'multi-media centre' aka, 'L1 email zone').
>
> What happened: Took in a few photos of a recent holiday I'd had in Peru
(this isn't as artificial as it sounds; we'd all been discussing holidays we
'd enjoyed, and some of the students asked me to bring them in). After
passing them around and chatting about their content, I started to relate an
anecdote from the trip (essentially reading aloud the notes from the
previous night but without anyone realising it). Just before I started to
tell the tall (but true) tale of anaconda attack (and again without students
realising it) I flicked the record buttons on a couple of tape-recorders
that I had near me.
>
> After telling the story, I stopped the recording and then continued to
discuss the story, fielding questions/accusations of blatant lying/etc. Then
I explained that I'd taped the story as I'd told it, and suggested they
might like to review it in groups and have a go at transcribing it, so as to
analyse the narrative language I'd used. This task was met with overwhelming
enthusiasm and the next hour (I know! I really hadn't thought about how long
it might take; no-one's interest seemed to flag though) was spent doing the
most intense(ive) listening activity I've ever been involved in! It really
was amazing; I had told the story at regular, conversational pace, and had
slurred, mumbled, ermed and backtracked as much as I would talking to native
speakers down the pub. Both groups (of four) had a tape recorder each, and
four sets of headphones which they could each use as necessary to avoid
conflicting with the other group. The groups naturally delineated into
button-operator/scribe/other, and all members discussed/argued about what
exactly they thought I was saying.
>
> As soon as a group had a transcription that they were happy with, I nipped
off and photocopied it so that each member of both groups had a copy to work
with. When the other group finished I did the same, so eventually all eight
students had two transcripts of the story (one produced by their group, and
one by the other - comparing the two proved an interesting activity in
itself). The last forty-five minutes of the morning were spent analysing the
language I'd used in narrating the tale. At this point I must admit the
unplugged thing might have gone off the rails: I suggested that they
specifically focus on past simple v. past continuous. I think I bottled out;
the students were starting to look a little concerned about the very loose
nature of their brief. "Look at narrative language" didn't seem to satisfy
students who were more accustomed to "look at the grammar box on page 23".
Despite this, the whole activity seemed to remain very 'student-centred'
(damn, I hate that expression, what does it mean anyway?) and although I'd
pointed up some tenses, I left them to formulate their own opinions about
why and how they were being used. As a follow up, I suggested they draw up a
kind of "grammar box" of their own, based purely on the discussions they'd
had about my story.
>
> Analysis: The morning was fun. For all of us. Excepting my snaps, I took
no materials into the classroom. The materials were produced 'on location'
(filmic metaphors seem appropriate) by me telling an anecdote (the
'listening comp.') and by the students transcribing and analysing it (the
'reading exercise'/'grammar activity'). I had planned to use my story as a
simple springboard into the students relating stories about their holidays,
but it morphed into the main body of the morning, and we ran out of time. As
homework, I suggested they think about their holidays, and try and come up
with something to share. Next day this bombed, no-one (apparently) had ever
had anything interesting happen to them on holiday. Here I think, is the
overall failure of my lessons: I didn't manage to tap into the rich vein of
student experiences that I had been hoping to. Was the topic wrong? Did I
not set it up clearly? Dunno. Back to the dogme drawing board for me
perhaps.
>
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 990
	From: Brian Perkins
	Date: Mo Nov 05, 2001 6:13 

	Subject: Re: CELTA or other cert?


	Dear list,

I would like to sincerely apologize to the list for opening (what seems to be)
a Pandora's box of sorts. I honestly had no idea that it might turn into such
a controversial thread. In fact, my invitation to private discussion was, more
or less, a joke. Now, I wish I had made that the preferred method of response
to the query.

A sad and humble Tigger,
Brian






__________________________________________________
Do You Yahoo!?
Find a job, post your resume.
http://careers.yahoo.com


	


	Group: dogme
	Message: 991
	From: adrian.tennant
	Date: Mo Nov 05, 2001 6:43 

	Subject: Re: Re: CELTA or other cert?


	Dear Brian,

Why apologise? This is what discussion groups/lists are for. Often the
most interesting debates come from threads like these.

Adrian



	


	Group: dogme
	Message: 992
	From: Sue Murray
	Date: Mo Nov 05, 2001 8:54 

	Subject: dogmeornot


	Tom wrote:
>This task was met with overwhelming enthusiasm and the next hour (I know! I really hadn't thought 
>about how long it might take; no-one's interest seemed to flag though) was spent doing the most 
>intense(ive) listening activity I've ever been involved in! (etc)

You can almost 'hear' the students learning here, feel the charge of it pulsing through the room! Wow!

(and, I've got nothing whatsoever against games and things, but isn't the kind of activity Tom describes above - when it happens, and of course it cannot happen all the time - the backbone of classroom learning?).

>I had planned to use my story as a simple springboard into the students relating stories about their 
>holidays, but it morphed into the main body of the morning, and we ran out of time.............

>I didn't manage to tap into the rich vein of student experiences that I had been hoping to. 

I think this type of 'morphing' is very dogme - after all, should we stop something the learners are actively and intensely involved in just because it's about someone else's holiday experience, rather than their own? We wouldn't even dream of it! But sometimes, we still tend to equate 'success' and 'failure' with what we had INTENDED/PLANNED to happen, what we had imagined/hoped would come out. (That perception, perhaps, is the only reason why Brian uses the word 'failure' about the subsequent session). 

>Despite this, the whole activity seemed to remain very 'student-centred' (damn, I hate that 
>expression, what does it mean anyway?) 

We've had this one, but did anyone see Penny Ur's recent article in Etp (September I think) about ill-defined terms? (Learner centred was one of them!).

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 993
	From: Sue Murray
	Date: Mo Nov 05, 2001 8:57 

	Subject: dogmeornot (correction)


	Woops - slip up - so many messages recently! Re previous message, please read 'Tom' for 'Brian' in:
>(That perception, perhaps, is the only reason why Brian uses the word 'failure' about 
>the subsequent session). 

sorry!
Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 994
	From: Tom Savage
	Date: Di Nov 06, 2001 5:31 

	Subject: Re: dogmeornot


	Sue, your correction has saved me searching back through Brian's posts
looking for a discussion of 'failure'! Thanks very much to you and Diarmuid
for the constructive comments on my lesson.

I am putting together a few remarks in reply to Diarmuid's critique, but to
stick with Sue's for the moment...I think you are completely right about the
failure/success binary which I automatically seem to assess in terms of Aims
and Objective Achieved. I guess this is a result of all those observed
lessons, and 'British Council Approved' lesson plans.

Thanks too for the Penny Ur reference, I will follow that up...
Incidentally, in a similarish vein, did anyone read "The bluffer's guide to
tefl" (by David Maule) in the January 2001 MET? A complete debunking of tefl
jargon which purports to be a collection of anonymous Internet musings
(although I'm not so sure...). Although very cynical it did jolt me into
thinking a little more deeply about everything I do! For example:

"The Eclectic Approach: Cluelessness elevated to an art form. The bluffer
will naturally adopt an eclectic approach to everything."

I wonder how a definition of 'Dogme' might read. I might start working on
one, it might vaccinate us against jargonisation of the approach. Ooops,
there I go jargonising...



	


	Group: dogme
	Message: 995
	From: Eric Baber
	Date: Di Nov 06, 2001 4:35 

	Subject: This weekend: the ELT online conference


	With apologies for cross-posting

[Special note for DOGME: Scott Thornbury will be taking part in a panel
discussion in the ELToc!]

The ELT online conference will be taking place live online this weekend,
Saturday and Sunday, 10 & 11 November 2001.

The ELToc (http://www.eltoc.com ) can be joined from any Internet-connected
computer anywhere in the world. It will feature live online presentations
from ELT professionals such as Prof. David Nunan, Dave Sperling, Vicki
Hollett, members of the BBC, the British Council, International House and
more.

In addition to being able to listen to the presenter live and view web-based
presentation materials, delegates will be able to interact with the
presenters and each others via text-chat and a web-based discussion forum.
Delegates can participate in the conference using an Internet-connected
computer with audio-playback facilities. All necessary software is free.

Presentations will address a range of topics including: "Emoderation -
managing a new language?", "Activation and SLA: Explaining fluency in
short-term study abroad programs", "The Evolution of Language Learning and
Teaching: Introducing DISSEMINATE", "On-line Teacher Training", "The role of
CD-ROM in language learning", "Teaching English Word Stress", "Practical
tips for teaching an online writing course" and more.

All presentations will be recorded and made available to registered
delegates on the conference website after the event.

For interested parties who have never taken part in an online conference,
temporary public access to the Conference Area of the website has been set
up. To access the Conference Area and preview parts of what will be
available over the weekend and after the event please go to
http://www.eltoc.com/conf and enter using the username guest and the
password guest . Please note that this access will expire by 6pm GMT,
Wednesday, November 7.

To register for the conference at any time before (or even during or after
the live event) please go to http://www.eltoc.com/registration.shtml .

We look forward to "meeting" you at the conference!

Best regards

Eric

********
Eric Baber
Conference Organiser, ELToc
http://www.eltoc.com


	


	Group: dogme
	Message: 996
	From: Diarmuid Fogarty
	Date: Sa Nov 10, 2001 12:57 

	Subject: The Bluffers'' Guide to EFL


	Tom refers to the bluffers' guide to EFL in his last post. I read it and loved it. Mario Rinvolucri read it and railed against its cynicism in no uncertain terms. As for a 'dgome' entry:

Dogme: a bikeshed (rather than a school) of thought in the world of EFL that holds the ridiculous notion that teachers and students are inherently interesting. It's members are often characterised by their inability to follow Teacher's Book scripts and their frankly laughable attempts to explain why they haven't prepared a lesson plan.

The Dogme bikeshed is divided into at least two tendencies. The Real Dogme faction holds that coursebooks are evil and should be burnt publicly along with their writers, the publishers and schools themselves. Their hymn is the schoolyard chant, 'Build a bonfire, build a bonfire, put the teachers on the top, put the coursebooks in the middle and burn the bloody lot'. The Provisional Dogme faction favours a more inclusive approach to materials, which may be summarised as 'All materials are bad other than those which I wrote myself'. Their hymn is 'Material Girl', but they tend to hum it under their breath.

Dogme uniform is not, of course, compulsory but members are encouraged to either have pierced ears (and other body parts) and beards. If the 'Eclectic Approach' is 'cluelessness elevated to an art form', Dogme may also be characterised as the zenith of Blufferdom. A practising dogmetic not only realises that the science of teaching is all bluff, s/he shouts it out to all the world as if it's something to be proud of. 







Which of course it is.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 997
	From: Diarmuid Fogarty
	Date: So Nov 11, 2001 8:11 

	Subject: Your opinions, please


	"6. Unless you are training prospective TV newscasters, having the students read aloud is a waste of time."
from TCL Cert TESOL: 20 Golden Rules for the Lesson Plan and the Lesson.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 998
	From: Robert.Buckmaster@b...
	Date: Mo Nov 12, 2001 11:41 

	Subject: RE: Your opinions, please


	Re: "6. Unless you are training prospective TV newscasters, having the
students read aloud is a waste of time."
from TCL Cert TESOL: 20 Golden Rules for the Lesson Plan and the Lesson.

Nonsense. People read aloud to each other all the time.

Rob



	


	Group: dogme
	Message: 999
	From: Dennis
	Date: Mo Nov 12, 2001 12:42 

	Subject: RE: Your opinions, please


	"It's not what you do, it's the way that you do it."


With reference to the statement that teaching anyone except future 
newscasters to read aloud is a waste of time.


Dennis
Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 1000
	From: Simon Gill
	Date: Mo Nov 12, 2001 1:00 

	Subject: reading aloud


	Diarmuid Fogarty asked for our opinions on the gem below:

"6. Unless you are training prospective TV newscasters, having the students 
read aloud is a waste of time." from TCL Cert TESOL: 20 Golden Rules for the 
Lesson Plan and the Lesson.

I'm in the mood and have a bit of time, so I'll run with this one. The 
following quote strikes me as being germane here: "…any kind of teaching, 
including Dogme, is good in concrete situations, bad when overgeneralized to 
others, and loony when made a general truth." (David Kellogg, posting # 258)

I spent many blissfully unproductive hours during my "education" with my 
mind many miles away from classrooms in which reading aloud was a favourite 
teacher tactic. It gave the illusion of something happening and provided 
some visible structure to the lessons but, I suspect more inportantly, it 
lasted a long time and required minimal effort on the teacher's part. It 
was, indeed, a waste of time from my point of view.

However, to suggest that it is ALWAYS a waste of time strikes me as 
stretching a point. Jonathan Marks wrote an excellent article in the 
IATEFL-PL newsletter some years ago entitled "Reading Allowed?" in which he 
began by listing all the criticisms that have been levelled at reading aloud 
and then went on to outline a strategy to designed to rehabilitate it and 
make it into a worthwhile activity, which chiefly involved a good deal of 
guidance and preparation. This is what he has to say about WHY people read 
aloud:

"Perhaps reading aloud outside the classroom - and outside certain 
professional contexts - is more common than we might think. Tomscha (op. 
cit.) noticed people reading the following aloud: letters, extracts from 
newspapers and magazines, recipes, sets of instructions, directions, 
literature, speeches, anecdotes, quotations, TV guides, film and book 
reviews, minutes and reports of meetings, light reading for enjoyment, 
especially by children. And adults often read to children, of course. How 
many of these text types learners will need to read aloud in English is, of 
course, unpredictable. But reading aloud is clearly, to some extent, a 
"real-world" task...learners might also want to quote from a text during a 
discussion activity...Tomscha also observed that people use reading aloud as 
a help in understanding difficult texts. No doubt some learners can benefit 
from this, too, and they should be encouraged to try this strategy."

We might add others. In the dogme context, I can imagine that the reading 
aloud of student-created texts might well be an important skill to develop, 
for instance.

Never say never! And DON'T be prescriptive!

Simon Gill

_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp


	

	




	Group: dogme
	Message: 1021
	From: spanishsiesta@y...
	Date: Di Nov 20, 2001 12:20 

	Subject: consciousness raising?


	Another question I'm afraid.

In terms of activities focusing on form, is there a real difference 
between:language awareness/consciousness raising/noticing?

And on a different subject - has anyone tried teaching dogme-style in 
teacher training? For example, in giving a Celta/Celta type course? 
More and more recently I have been adapting a dogme-style in teaching 
and now that I'm becoming involved in teacher training I wonder if it 
could be incorporated into giving input sessions for example. One of 
my concerns is that as a TT one is always emphasising the importance 
of timing, keeping to the lesson plan etc. and that should be 
reflected in your own input sessions.

Has anyone ever given an input session on Dogme during a course? Some 
of my best classes have come about because of something a student has 
brought to class, or a comment a student has made and everyone has 
become involved with the topic etc and I've simply helped them say 
what they meant and taught reactively. What do you think of having 
trainees give a class dogme-style during a course? Do you think it 
may simply encourage laziness? Does it come back to the issue of 
dogme working best with experienced teachers? So many questions...

Look forward to your comments.



	


	Group: dogme
	Message: 1022
	From: Richard Samson
	Date: Di Nov 20, 2001 3:46 

	Subject: Re: consciousness raising?


	Good evening.

It seems to me that these three terms come from different discourses,
meaning that it is how people coming from different directions might refer
to possibly similar things.

Language awareness:

This refers mainly to a movement in Britain and elsewhere for humane focus
on (first) language phenomena in obligatory schooling. It could be
cross-curricular. See Chris Brumfit and others, I think.

Consciousness raising:

A very general term. I'm not sure where it comes from. Could be politics even.

So I just typed "consciousness raising" into the Search box in Google. The
first webpage of the results referred to Gandhi. The next two to "women's
liberation". The fourth to animal rights. The fifth to spiritual something
or other. No.15 referred to women's liberation IN the language classroom!

No. 40 is a definition:

Consciousness is what people are aware of, what they deliberately think
about, the state of being aware. Consciousness raising is therefore the
bringing to the surface of perceptions, feelings, or intuitions perhaps
latent or unrecognized before: specifically, it is making others
aware—perhaps during a consciousness-raising session (which is a cliché)—of
the problems of groups you consider to be insufficiently recognized or
served. Conscience is the sense of right and wrong.

And finally at No.48 the first specifically language teaching page:

http://www.wild-e.org/cue/oncue_archive/July99/Eliott.html

A Grammar Consciousness-Raising Activity: Use of the Word-Play before the
Names of Sports

Noticing:

Psychobabble term popularised by Schmitt. (Is that how you spell the name?)
I say psychobabble, perhaps exaggerating, because although
psycholinguistics is a fascinating field, in the absence of reliable mind
data, it is just a short step from metaphysics. Nonetheless, "noticing"
seems to be a popular term amongst teachers.

As an exercise in advanced insomnia I just ran the following searches
through Altavista (any language). (Google is my favourite but it is more
tricky to tweak in order to sift out unrelated results.)

SEARCH USED No. of pages
+"language awareness" +language +teaching 2558
+noticing +language +teaching 7892
+"focus on form" +language +teaching 700
+language +teaching 1567589

That's fairly conclusive. "Noticing" is the buzz word.

Or perhaps not. It's such a general term that it's hardly surprising that
it came out on top.

Anyway, summing up, my main point is that by using one term or another you
plug into different discourses, e.g.

"terrorist", "freedom fighter"
"liberal", "capitalist"
"progressive", "radical"
"neutral", "objective"
"moderate", "wet"
"eclectic", "anything goes"
etc.

The term you use, rather than another available, says a lot about which
social (and professional) group you wish to claim membership of.

Otherwise the differences between available terms may be zero.

Sort of thing.

Richard



	


	Group: dogme
	Message: 1023
	From: Diarmuid Fogarty
	Date: Di Nov 20, 2001 6:58 

	Subject: Re: consciousness raising?


	Siesta, I haven't used dogme as such in a TT course, but I know that Scott
has given talks about dogme on the IH CELTA course (see Richard's (?)
earlier posting). Perhaps he would like to tell us more about it.

In December I have volunteered to host (yeuch) a Teacher Devpt session at
work about Exploding and Exploiting the Coursebook. Any help/advice that
anyone would like to give will be most gratefully received.



	


	Group: dogme
	Message: 1024
	From: jonbutt@b...
	Date: Di Nov 20, 2001 6:56 

	Subject: consciousness raising


	To: dogme@yahoogroups.com
From: spanishsiesta@y...
Date sent: Tue, 20 Nov 2001 00:20:28 -0000
Send reply to: dogme@yahoogroups.com
Subject: [dogme] consciousness raising?

Some thoughts arising from spanishsiesta's questions:

> has anyone tried teaching dogme-style in 
> teacher training? For example, in giving a Celta/Celta type course? 
> More and more recently I have been adapting a dogme-style in teaching 
> and now that I'm becoming involved in teacher training I wonder if it 
> could be incorporated into giving input sessions for example. 
> One of my concerns is that as a TT one is always emphasising > the importance 
> of timing, keeping to the lesson plan etc. and that should be 
> reflected in your own input sessions.

For me, unplanned discussions happen more in teacher training than in teaching. Something comes up in the session and a discussion arises, which can be allowed to take over the whole session if you let it. On occasions when this has happened, I sometimes 'pin down' the experience for participants by writing, after the session, a summary of what was discussed, usually with my own reflections added and some references for them to follow up. An alternative is to stop the session five minutes before the time is up and get participants to write down their own thoughts about what has been discussed so they go away with some kind of record of what was said. Or one participant can write a post-session summary for distribution the next day. No doubt there are other ways to consolidate or provide a record to take away. 

By the way, I don't think that dogme necessarily implies no attention to timing. You can decide when to stop or move on, the same as you can in other kinds of lessons. 

> What do you think of having 
> trainees give a class dogme-style during a course? 

How would one assess a dogme lesson? As you wouldn't know what was going to come out of the lesson before it happened, the plan would probably be quite short and you wouldn't be able to list target language in your plan. Assumptions and Anticipated Language Problems wouldn't really be relevant. Language aims could be stated after the lesson, when you know what happened. How many language items would be acceptable as an outcome in, say, a 50 minute lesson? And what would students have to have done with them in order for the lesson to have been satisfactory? Should the dogme group devise a set of criteria for judging success of dogme lessons? 

> Do you think it 
> may simply encourage laziness? Does it come back to the issue of 
> dogme working best with experienced teachers? 

Interesting, this idea of laziness. I guess it comes partly from the idea that dogme doesn't require planning prior to the lesson. (I wonder if that's true - does minimal material mean no planning?) However, I think to make dogme useful for students it can require work outside the class AFTER the lesson (post-planning?) such as preparing a summary, or looking at student written work produced in the class with a view to doing something with it the next day to highlight key language that came up.


Jon Butt



	


	Group: dogme
	Message: 1025
	From: Luke Meddings
	Date: Di Nov 20, 2001 10:29 

	Subject: Re: grrr...


	Laziness/Assessment/Experience/Post-Planning

If I'm being lazy/feeling tired I resort to passivities and published material. I think the inter-personal skills and sheer alertness required to capture and usefully process emergent/developing language require a high degree of concentration and participation, though not of the scheduled sort categorised and cauterised in lesson plans, which exist for the good of assessors and not for the good of teachers or learners. 

Nothing makes me more cross than a standard lesson plan. Anticipated problems... grrr... One would assess a dogme lesson as one teaches it, ie live and using one's existing knowledge of, interest in and sensitivity to the language and the learners. 

Re. experience, any part of a lesson that addresses live, local language issues is dogme, it doesn't have to be the whole thing. Teachers should be trained to explore language with their students, even if it's only 5 minutes at a time to begin with.

Outcomes? Students should be encouraged to make their own notes: post-planning could be a ten-minute session towards the end of a lesson. I'm frustrated at the moment because I never have the same group of people on the same day, which is fine in terms of the live teaching but difficult in terms of capturing the output. S'pose this is where the coursebook comes in - at least it looks like everyone's done the same stuff. So - I want to experiment with different types of post-planning. Has anyone tried having students report either to themselves or each other on a regular basis at the end of each lesson? 

Luke



	


	Group: dogme
	Message: 1026
	From: Brian Perkins
	Date: Di Nov 20, 2001 12:25 

	Subject: Re: TT & dogme


	Siesta,

I'd like to offer the perspective from the coin's other side if I may.

I'm currently finishing up a Psycholinguistics course where the professor has
been (perhaps unknowingly) teaching dogme-style. The class periods are full of
student-centric discussions but include occasional guidance from the professor
when direction is not clear or is clearly wrong.

It has been so exhilarating and refreshing to not be tied to lesson plans and
busy-work that it is obvious *all* of the students are putting forth extra
effort in order to self-construct the knowledge that the field of study offers.
Students who, nearly four-months ago, were obviously disinterested and only
taking the course to fulfill degree requirements (most are elementary education
majors) are now showing full enthusiasm. They each now contribute to
discussions and their eyes are bright with excitement.

From my perspective, there is nothing more natural than training other teachers
by modeling what you want them to do. I have said for years that the only valid
form of teaching is example. Time and experience (to me) proves it over and
over.

Off to Phonetics,
Brian





=====
--- stupid ads inserted by Yahoo! below this line ---
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	Group: dogme
	Message: 1027
	From: Karl Kaliski
	Date: Di Nov 20, 2001 1:06 

	Subject: Re: Re: grrr...


	Dear all,

I agree with Luke about 'laziness'. I've been doing some dogme style lessons
(or portions of lessons) with a new group I've got. These classes are late
in the evening and during heavy periods of work when I'm very busy and more
tired than usual, I've noticed how much alertness domge takes - and find
myself slipping back to the coursebook, as though it were some kind of auto
pilot.

Anticiapted problems - I take your point Luke, but they ARE nice to see from
pre-service trainees and can be a sign of what the're picking up on during a
course.

Karl
-----Original Message-----
From: Luke Meddings <luke@l...>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: martes 20 de noviembre de 2001 11:35
Subject: [dogme] Re: grrr...


>
>Laziness/Assessment/Experience/Post-Planning
>
>If I'm being lazy/feeling tired I resort to passivities and published
material. I think the inter-personal skills and sheer alertness required to
capture and usefully process emergent/developing language require a high
degree of concentration and participation, though not of the scheduled sort
categorised and cauterised in lesson plans, which exist for the good of
assessors and not for the good of teachers or learners.
>
>Nothing makes me more cross than a standard lesson plan. Anticipated
problems... grrr... One would assess a dogme lesson as one teaches it, ie
live and using one's existing knowledge of, interest in and sensitivity to
the language and the learners.
>
>Re. experience, any part of a lesson that addresses live, local language
issues is dogme, it doesn't have to be the whole thing. Teachers should be
trained to explore language with their students, even if it's only 5 minutes
at a time to begin with.
>
>Outcomes? Students should be encouraged to make their own notes:
post-planning could be a ten-minute session towards the end of a lesson. I'm
frustrated at the moment because I never have the same group of people on
the same day, which is fine in terms of the live teaching but difficult in
terms of capturing the output. S'pose this is where the coursebook comes
in - at least it looks like everyone's done the same stuff. So - I want to
experiment with different types of post-planning. Has anyone tried having
students report either to themselves or each other on a regular basis at the
end of each lesson?
>
>Luke
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 1028
	From: Diarmuid Fogarty
	Date: Di Nov 20, 2001 2:37 

	Subject: Interesting spurt!


	The recent barrage of postings has been very interesting to read and has come at a time when I am once again going thru an existential crisis! I'm trying to use dogme in class, not because of any slavish adherence to a new idea but because I genuinely believe that it has all of the characteristics to encourage deep learning. That said, I feel that I'm coming up against a brick wall and to some extent I feel I'm failing in my role as a teacher. 

The other day a colleague asked me for a list of words that she could include in our (shared) class test. I don't have a list of words from which to draw. If I was using a coursebook, ... Of course, I am well aware that there are other solutions and I've noted this for future reference. A small voice in the back of my head tells me to ask students to give me a list of words that they think would be useful for them to be tested about. What do you think?

Jon Butt's post raised a very interesting point. Perhaps dogme needs a set of criteria by which we can assess success. Is it possible? One last thing, am I the only one who is rigourously steering clear of the coursebook? Do other people trawl through the press etc to find other 'minimal materials'? What percentage of other people's teaching is dogme? And, because I can't resist it, has anyone else suffered Reward?

So, there it is. Another cry for help and reassurance! I know that these posts don't generate as many responses as more theoretical ones, but I would desperately love to hear people's responses and other stories of dogme difficulties. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1029
	From: Tom Walton
	Date: Di Nov 20, 2001 3:47 

	Subject: Re: Interesting spurt!


	Hi Diarmuid:

Yeah, I'd ask them, your learners, for the list of
words (pure dogme, I'd say, that would be). 

When you say "suffered Reward", I guess you mean
suffering using the coursebook of that name? Me too,
that's how I first got into this dogme stuff: there
HAD to be another way and Scott's presentation seemed
like light in the darkness.

Like your title (Exploiting and exploding the
coursebook, was it?). Afraid that for some books there
is only one choice that I can see! And as regards
coursebooks in general, I can't see why we can't do
both things you suggest and still be dogme.

Tom (aka PC Smasher)

__________________________________________________
Do You Yahoo!?
Yahoo! GeoCities - quick and easy web site hosting, just $8.95/month.
http://geocities.yahoo.com/ps/info1


	


	Group: dogme
	Message: 1030
	From: Andras Chernel
	Date: Di Nov 20, 2001 4:08 

	Subject: Re: Interesting spurt!


	Hi! I´m Andy Chernel (akak Hairy Hound),

I tend to lurk and follow the discussion "once-removed"... but not 
unmoved , so to speak. I too have a tendency to be dogme in the 
classroom, I will perhaps post on this later.

Re: .... a colleague asked me for a list of words that she could 
include in our (shared) class test. I don't have a list of words from 
which to draw. If I was using a coursebook, ...

I would recommend asking the students to let you look at the lists 
of words that they have "auto-selected" during lessons over the 
past few weeks. I would explain to them first that this is not, per 
se, a sneaky way of checking up on them, but explain your dilemma.

Re: trawling through the media, I constantly try to get the students 
to bring stuff in - but in the Czech Rep and at Uni, this rarely 
works ... they have rarely, if ever, been treated in such a way ... 
and either through a lack of experience ... or sheer bone-idleness, 
or prioritising, they won´t and don´t !!

I bring in stuff from time to time, and the students have to make a 
summary of the text assigned/selected " choose from the following..." 
and the later you react, the narrower your choice becomes! They then 
make a word-list which is subsequently made available to the whole 
class; they actually present their summary as a mini-presentation in 
front of the class - and have to prepare handouts; I plan to collate 
these word lists and summaries and put them "out" on our intranet, 
duly attributed, and ask people to assess them.

Hairy Hound in Zlin


 



	


	Group: dogme
	Message: 1031
	From: sthornbury@w...
	Date: Mi Nov 21, 2001 8:40 

	Subject: Re: learner types


	A belated reply re Skehan. 

The model Skehan mentions (in A Cogntiive Approach to Language 
Teaching) is in fact Willings', and consists of two intersecting 
parameters: (from top to bottom) analytic - holistic, and (from left 
to right) passive - active. This creates four learner types. In the 
top left hand quadrant (passive - analytic) you get "conformists", 
who are authority-oriented and classroom-dependent. Moving round 
clockwise, you have the "convergers" (analytic, solitary, independent 
learnes); next "communicative", i.e.risk-taking, out-of-class, 
learning-through-interaction type learners; and finally (passive-
holistic) there are the "concrete" learners, those whose classroom-
orientation is more socially motivated and people-oriented, and who 
are experiential learners, rather than analystic ones. 
(Why "concrete" I don't know - just for the sake of neatness, I 
guess). I once went to a talk by Rod Ellis in which he proposed an 
identical schema, except that the analytic-holistic axis was called 
studial - experiential. This we routinely trotted out on our Dip 
courses.

Where does dogme fit in? Clearly, its emphasis on the socialised 
nature of learning and its rejection of English File (and Reward) 
type pre-emptive grammar strikes would seem to favour the 
experiential (holistic) end of things; while the focus on learner 
generated input puts it in the active camp - hence the ideal dogme 
learner might be the "communicative" type- but it might be worth 
thinking about how other "types" (if we take the Willings model even 
half-seriously) could be accommodated. This is where the rolling-
ball metaphor, of talk interspersed with "instructional detours" 
(what DK calls neatly "noise and news") offers a way of cutting the 
cake so that everyone gets a piece.

As for aptitude, Skehan boils this down to three components: (1) 
having a good ear (aka phonemic coding ability), (2) having a good 
memory, and (3) "language analytic ability" (e.g. ability to identify 
patterns, to generalize etc). 

For the record, I myself have an almost pathologically poor phonemic 
coding ability, resulting in endless experienced humiliations that 
become the stuff of funny anecdotes later on (of the type "I thought 
she said ... so I did ..."). This inability to understand what people 
are saying (and to make even a passable attempt at achieving an L2 
pronunciation) and the resultant acute loss-of-face, seems to have 
oriented me to a preference for the "concrete" learning style: I am 
happier learning a language in the security of a classroom, with 
teacher-support, but where there is an emphasis on interaction and a 
good group dynamic. Unhappily, I've never found the classroom that - 
for my purposes - meets these conditions - hence, perhaps, my 
interest in dogme. Put it all down to a bad ear.

Scott



	


	Group: dogme
	Message: 1032
	From: adrian.tennant
	Date: Mi Nov 21, 2001 6:52 

	Subject: Re: Interesting spurt!


	Dear Diarmuid, 

Some interesting comments - my thoughts


I'm trying to use dogme in class, not because of any slavish adherence
to a new idea but because I genuinely believe that it has all of the
characteristics to encourage deep learning.

Probably, but nothing has been proved, it's very much a gut feeling + a
reaction against pre-packaged fodder.

That said, I feel that I'm coming up against a brick wall and to some
extent I feel I'm failing in my role as a teacher.

The brick wall feeling is one that I think many of us have experienced.
Having said that, I also came up against brick walls (and other walls)
when I relied on coursebooks!
With regard to 'failing as a teacher' surely this only happens when you
think you aren't failing, that everything is going swimmingly and you're
the bees knees (by the way I've just got a lesson out of these phrases -
even though they're pre-packaged chunks!).


A small voice in the back of my head tells me to ask students to give me
a list of words that they think would be useful for them to be tested
about. What do you think?

Yes! Yes! Yes! But why write the tests yourself? I've often got the
students working in groups to trawl back through their notes (or
coursebooks) and write tests for other groups. The best thing about this
is that the process of writing the tests is far more revealing than the
actual taking. Instead of finding out what the students can't do you
find out what they can do + avoidance also becomes key.


am I the only one who is rigourously steering clear of the coursebook?
Do other people trawl through the press etc to find other 'minimal
materials'? What percentage of other people's teaching is dogme?

I started off with a hardline "No coursebooks" but have softend in some
instances. Part of this is due to teaching too much and that Dogme
requires a lot of thinking in the classroom whereas coursebook durge
requires the ability to turn the page and remember the page number!

And, because I can't resist it, has anyone else suffered Reward?

Yes! Lot's of McNuggets (but most with plenty of side portions - not
sure if they're all edible). However, to defend Simon in some
markets/situations it fits what's there in terms of resources and needs.
Have a look at the number of poorly trained teachers around the world!

Adrian (aka Dr Evil)



	


	Group: dogme
	Message: 1033
	From: Diarmuid Fogarty
	Date: Mi Nov 21, 2001 10:14 

	Subject: Re: Interesting spurt!


	Dear Doc
Thanks for your reassurance. Here are a couple of brief comments:

> Probably, but nothing has been proved, it's very much a gut feeling + a
> reaction against pre-packaged fodder.
>
Possibly not proved, but certainly researched. I'm quoting references from
somebody else's notes, but Saljo (1976) and Marton and Saljo (1984) had
looked into the characteristics of deep and surface learning. And apparently
a Graham Gibbs has a book of research 'Improving the Quality of Student
Learning' (1982), Bristol: Technical and Education Services.

> With regard to 'failing as a teacher' surely this only happens when you
> think you aren't failing, that everything is going swimmingly and you're
> the bees knees (by the way I've just got a lesson out of these phrases -
> even though they're pre-packaged chunks!).

Thank you!

> Yes! Lot's of McNuggets (but most with plenty of side portions - not
> sure if they're all edible). However, to defend Simon in some
> markets/situations it fits what's there in terms of resources and needs.
> Have a look at the number of poorly trained teachers around the world!


You're quite right, and it is very easy to criticise somebody else's work. I
should have been fairer and pointed out that my gripe is with the Pre Int
book. Other teachers, using the higher levels are not suffering, but surfing
(not drowning, but waving...)

> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 1034
	From: sthornbury@w...
	Date: Mi Nov 21, 2001 10:18 

	Subject: training dogme style


	With regard to the question about dogme-style teacher training, there 
was a little buried thread on the topic a while back - see postings 
482, 484, 486.

As Karl pointed out recently, I get "wheeled in" to do a dogme 
session on the CELTA courses here at IH Barcelona. It's a lot of fun, 
partly because it is mainly activity-based, with a bit of background 
thrown in as the glue, and partly because it happens near the end of 
the course, when the group is generally well knit, if a bit hyper. 
After a month trying to make sense of English File, a bit of dogme 
seems to come like a breath of fresh air, and some of them go on to 
try out some dogme techniques in their few remaining lessons. There 
is rarely any resistance, whereas on Dip courses (I think I've said 
this before) I sometimes get quite a lot of "yes,that's all very well 
but it would never work in..."

Of course, there are no handouts, and quite a lot of freewheeling 
talk.

Scott



	


	Group: dogme
	Message: 1035
	From: spanishsiesta@y...
	Date: Do Nov 22, 2001 12:48 

	Subject: Thanks!


	Just a quickie as I'm too tired to think, but wanted to say thanks to 
everyone who answered my question on learner styles. I've got it, I 
think!

Also to the thought provoking replies on teacher training dogme 
style. Apologies to those who were offended (Grrr) by my reference 
to "laziness". I obviously didn't explain myself properly, as I 
completely agree with you that dogme style classes are much more 
demanding in terms of alertness and reactive teaching. I will write 
again to explain what I meant - but when I've got more energy!



	


	Group: dogme
	Message: 1036
	From: Simon Gill
	Date: Do Nov 22, 2001 11:47 

	Subject: dogme in teacher education


	My two hellers' worth on this thread:

I've done a session several times, either as a one-off or as one of several 
elements on intensive INSETT courses that I sometimes do for state school 
teachers in various countries in Central Europe (eg Austria, the Czech 
Republic, Slovakia, Latvia...), generally called something like 
"Materials-Free Teaching", and informal feedback suggests it has been very 
welcome. However, although mostly about dogme, the session itself doesn't 
follow a totally dogme style, as I do, shock horror, take in two handouts. 
The rough plan is as follows:

1. I begin with an idea I got from David French - just asking the 
participants to talk to their neighbours in English for a few minutes about 
anything they want to.

2. Then I give them a series of core statements about dogme (actually a list 
lightly edited - and fully acknowledged! - from David French's article for 
the Polish LI Newsletter - attached to dogme posting # 74) on a handout, 
which I give to teachers to look through, decide whether they agree, and 
then discuss, first in groups, next all together. This is very open-ended 
and may take up a lot of the session (although, so far, never the whole). 
The response is usually that there are certain things which wouldn't really 
be realistic for them but that there are lots of others that resonate 
deeply.

3. Depending on time, we then actually DO a few dogme-type activities, 
partly because I place value on experiential learning, partly because almost 
all of the teachers I work with are eager to practise their English, 
normally only get to use it with the kids they teach, and enjoy the chance 
to talk to their colleagues in the sessions.

4. Finally, I give them a version of Scott's "Teaching from the Hip" 
handout, which is attached to posting # 61 (again duly acknowledged, natch), 
condensed onto one page, and get them to look through it. We discuss 
anything that anyone wishes to bring up arising from that or from the 
session itself, I tell them about the list and the Teaching Unplugged 
website, and that's more or less it.

There are also dogme elements that permeate the TT courses I run at the 
Pedagogic Faculty (= Teacher Training College) where I am based, but that's 
another story...

cheers

Simon Gill

_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp


	


	Group: dogme
	Message: 1037
	From: adrian.tennant
	Date: Do Nov 22, 2001 10:18 

	Subject: Re: Interesting spurt!


	Dear Diarmuid,

The reference to nothing having been proved was to do with whether Dogme
worked in terms of deep learning.

Dr Evil



	


	Group: dogme
	Message: 1038
	From: Diarmuid Fogarty
	Date: Do Nov 22, 2001 10:43 

	Subject: Re: Interesting spurt!


	Sure, Adrian, I got that the first time. However, a lot of what people
recommend doing to achieve deeper learning (lessons around the students,
asking not telling, active learning experiences, structured reflection etc
etc etc) also underwrite dogme.

I see the research which supports the theory of deep learning as validating
dogme (by proxy). I hope my last message didn't come across as terse in any
way! I appreciated your reply.


----- Original Message -----
From: "adrian.tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Thursday, November 22, 2001 10:18 PM
Subject: Re: [dogme] Interesting spurt!


> Dear Diarmuid,
>
> The reference to nothing having been proved was to do with whether Dogme
> worked in terms of deep learning.
>
> Dr Evil
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 1039
	From: sthornbury@w...
	Date: So Nov 25, 2001 9:17 

	Subject: Poll deadline


	Five more days before the poll deadline expires. If you want to 
participate: go to the dogme home page 
(www.groups.yahoo.com/group/dogme) and click "sign in" (top right 
hand corner). You will be asked for your yahoo id and password. (If 
you can't remember what these are, you'll have to follow the links to 
find out; if you signed on before egroups became a yahoo thing, and 
hence don't have yahoo membership, you will have to follow 
the "conversion" instructions, on the right on the dogme home page). 
Once you're "in", the polls option on the left should open for you. 
If you never signed in - i.e. you're a dogme lurker - and you want to 
participate, you should click Register, on the home page. You can 
always un-register later on if you don't want to keep receiving dogme 
mailings.

Incidentally, this month has broken all records for dogme postings, 
helped in some part by fairly inconsequential housekeeping postings 
like this one.

And the weather's gorgeous too.

Scott



	


	Group: dogme
	Message: 1040
	From: Brian Perkins
	Date: Mo Nov 26, 2001 1:11 

	Subject: vocabulary builders


	Hi everyone!

A few nights ago, my wife, kids, and I did a private "class" with a Spanish
couple from Mexico. We took along Pictionary and ScrutinEyes. The results were
fabuloso! 

If you've never heard of ScrutinEyes, it's a game with 12 placemat-sized cards
each containing photorealistic/surrealistic artwork by a guy named Mike Wilks.
At the top of each card is a letter of the English alphabet. Some objects in
pictures are so large and bold, they almost become landscape. While others are
so minute and obscure, you have to strain your eyes to discern what they are.
Hence the name: "ScrutinEyes".

Here's my "simplified" rules...

Each player/team has 60 seconds to look at their card and write as many things
as they can name beginning with the letter at the top of the card. When the 60
seconds are up, each team rotates their card to the next team until all teams
have used all the cards in play. (4 players/teams = 4 cards) Then each team
reads their list. Any team having exactly the same answer crosses that answer
off their list. We treat all morphological inflections and derivations - pl,
sing, adj, adv, pres. prog., etc. - as different answers. Last night, we even
allowed Spanish or English answers and depending on the players' English
proficiency, we're not too picky about spelling. I and my 12 year old daughter
tied for last place. (Occasional humiliation is good for everyone! ;)

Oh, and we chose not to use the "H" card - for now.

Hth,
Brian




=====
--- shameless commercialism below ---

__________________________________________________
Do You Yahoo!?
Yahoo! GeoCities - quick and easy web site hosting, just $8.95/month.
http://geocities.yahoo.com/ps/info1


	


	Group: dogme
	Message: 1041
	From: Diarmuid Fogarty
	Date: Do Nov 29, 2001 7:37 

	Subject: Broken commandment


	I've persisted in my dogme line over the last three months now. Yesterday we tried the exercise where students collaborate to produce a written text on the whiteboard and the teacher writes up a parallel text with what s/he considers to be improvements. The whole class then looks for ways that the piece of writing has been improved.

On the way out of the class, one student commented that the lesson had been far too easy and as a result had been boring and useless. Others obviously felt the same way. They had decided not to write any notes about any of the information and when I asked them why not, they told me that they would remember it or that they already knew it. The kind of information that was on the WB were chunks of language for beginning and ending letters.

The general mood of the students seemed to be exasperation with their teacher and in some cases this manifested itself in an aggressively challenging manner. Needless to say, I was very disappointed (not least because I found myself in contravention of the Tenth Comandment) and now find myself in a quandary. Do I abandon Dogme principles in favour of Transmission Teaching? Do I put myself at the centre of the learning process where the students seem to want me? I don't think I could! But if I don't take some action, I run the risk of alienating the students completely.

As Hoskins (1998) postulated, 'It's good to talk'. Once again, I throw myself at the feet of my dogme peers and ask for help and advice.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1042
	From: sthornbury@w...
	Date: Do Nov 29, 2001 8:35 

	Subject: Re: Broken commandment


	Diarmuid - it's obviously difficult to know - without observing a 
lesson - what it is that seems to be "exasperating" the learners - 
and hence frustrating you. (And even then, observation is famously 
unreliable in terms of that is "really" going on). It does sound, 
though, as if they feel underchallenged. This may simply be 
because the tasks you are setting are too easy, or too unfocused 
(is it clear who they are writing to and why?), or minimally relevant 
(did the text-type, and topic, emerge from something the students 
suggested they wanted or needed to do, or are the class's needs 
to heterogenous for this to happen???). Or maybe you are allowing 
too much time for the tasks. (In my experience, these reformulation-
type lessons run the risk of becoming a bit of a plod - maybe 
setting a shorter text to start with). Or perhaps they really have 
done this sort of thign before.

On the other hand, their exasperation may be because the tasks 
are TOO challenging - that they feel abandoned, in the deep end, 
under-scaffolded, unsure of what is going on. It may be that they 
need more teacher support and encouragement to help them notice 
the things they can't see - more strructured noticing tasks, such as 
"underline all the verbs", "count the number of verbs in the past 
tense", "circle all the definite articles - in both texts, and then 
count them", "calculate the proportion of nouns to verbs in each 
text", "what is the avergae number of words per sentence in each 
text", "underline all the linking devices", "circle the pronouns and 
draw arrows to connect them with their referents" etc. In other 
words, if they feel you DO have a language agenda, they might 
start to take the tasks more seriously.And they might start to 
notice features of the reformulated text that they wouldn't otherwise 
have noticed. There is nothing incompatible with the idea of learner-
.derived text, and a teacher-driven language agenda. Teacher: 
"YOU write the text you want to write, and *I* will be focusing on its 
cohesion (or its complexity, or the accuracy of its tense use, or its 
idiomaticity etc)." 

What I am saying is that there is room, within a dogme approach, 
for some "transmission". What you "transmit", though, is more 
likely to be derived from the LEARNERS' needs and interests than 
what the coursebook writers have decided, in their infinite wisdom, 
is what your class needs and wants on that particular day in that 
particular place. Moreover, the transmission doesn't have to be one-
way. The best lessons are often those where the students are 
teaching the teacher something (even if only in the sense that they 
are telling him/her something he/she didn't know), and then the 
teacher is sorting it out for them. 

Apropos(slightly), I read this yesterday - in a review of a book about 
a teacher and his student: "[the author] contends, quite rightly, that 
'student-teacher' attraction ... is an occupational hazard'. More than 
that [the reviewer continues] it is an occupational incentive for 
student and teacher alike - an ingredient without which higher 
education would be anaemic: "There's something erotic about the 
act of teaching, all that information streaming back and forth like 
some ... bodily fluid""

The key words here (for me) are"back and forth".

Scott



	


	Group: dogme
	Message: 1043
	From: Andy McNish
	Date: Do Nov 29, 2001 6:47 

	Subject: Re: Broken commandment


	Diarmuid, I've followed your postings with great interest and sympathy, and 
wanted to reply before now, but you know... so little time, so little that 
is really worth saying. This one struck a major chord, though, so I hope you 
won't mind a little moral support from a stranger.
You strike me as someone who thinks and cares deeply about what you do, and 
one who is more anxious than most to find theoretical or methodological 
justifications for what you do with your learners. In fact, you remind me a 
lot of my younger self, and I can empathise rather more than is comfortable 
with your feelings of 'disappointment'
at your 'aggressively challenging' students. (Disappointed? I'd have been 
enraged, hurt and filled with self-doubt. And I would certainly have blamed 
the learners rather than myself - to your everlasting credit, this is 
something that you never seem to do.)By the way, what IS the Tenth 
Commandment? Surely you don't covet your students' asses - or have I missed 
something?

In his reply, Scott is right to focus on the level of challenge offered to 
the learners. And his response is sage-like. Mine is more from the gut. In 
my teaching I have sometimes been 'disappointed' by learners who have said 
that activities were 'too easy' when it has seemed clear to me that they 
have failed to make the slightest effort to challenge themselves. We all 
know the type, don't we - the ones who claim to have 'finished' an 
open-ended speaking activity after a minute and a half of mumbling. The ones 
who demand to be spoon-fed grammar, despite all evidence that this approach 
is exactly what has left them so unable to cope with real-time interaction 
in the language. Most annoying of all are the ones who say that they already 
know something, when subtly disguised testing has revealed that whatever it 
is they think they 'know', they are certainly unable to use. Phew! I'd 
better calm down a bit before I go on.

I do think Scott has put his finger on the main issues, but I too would like 
to know more about what 'really' went on in the lesson. The activity itself 
seems sound, but one thing puzzles me. If the learners were asked to produce 
a text, how is it that only beginnings and endings of letters were 
considered? I have to say that this is something that often raises a groan 
in classes - for those with experience of learning English in schools, 
they've had the formulas so drummed into them that they can often give a 
clearer summary of them than the teacher. You don't say whether or not you 
asked the class what they knew about these 'chunks' beforehand. 
Unfortunately, in real life these beginnings and endings are as much use as 
two pieces of bread - which is to say, some, but very far from being the 
whole sandwich. I don't doubt that if the group had really made an effort to 
produce a coherent letter with a clear target reader, you would have had 
enough learner-generated language to provide material for a lot of 
challenging language work. It's also not clear how far the reformulated 
versions you offered differed from what the students produced by themselves. 
If their own version was good, perhaps there WAS a mismatch between aims and 
activity. If not, then you really should stop worrying. You did your best to 
teach them something worthwhile. They may simply have misperceived what you 
were trying to do - they think 'Oh God, not 'Dear Sir or Madam' again' while 
you are thinking 'Wang clearly has a major problem with word order - how can 
I help him to notice this?'. This kind of confusion between what the teacher 
thinks the lesson is about and what the students perceive it to be about is, 
alas, quite common. And as long as there are learners and teachers, many 
learners will want 'transmission teaching'. But as Scott points out, being 
dogme is a matter of ensuring that what gets transmitted is based on a 
knowledge of the living linguists in front of you, and not on the 
unpalatable prescriptions of R*w*rd et al.

I certainly don't think you should abandon dogme (whatever you consider it 
to be - I await the poll results with interest), but I do think you should 
be prepared to call your students' bluffs. If they really do know all this 
stuff, let them prove it to you. Get them all to write a letter. You could 
even do a Mario, and write one to them first. Demand a real reply. If you 
make it as honest and genuine as your postings to this group, you should 
find out very quickly whether your students are willing to go further with 
you, or whether you are as far up the proverbial creek as you seem to think. 
I suspect that in fact you have more paddles available to you than you may 
know.

Having droned on at such length, I shall now relapse into silence for the 
next thousand postings. Probably. Good Luck, Mr Fogarty.

_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp


	


	Group: dogme
	Message: 1044
	From: Diarmuid Fogarty
	Date: Do Nov 29, 2001 10:32 

	Subject: Re: Broken commandment


	Andy
Thanks for your words of support. You too, Scott. Just to put things a bit
more in perspective, here's a rough record of the lesson:
10mins chit chat whilst waiting for all students to arrive. How are classes
in China? How are teachers? Light hearted banter.
5 mins dealing with latecomers. (not as drastic as it might sound!)
5 mins setting the task. The letter was to be a PET style task that some
people had done for homework. I asked Ss to share their ideas together and
choose the parts that they thought would be best and dictate them to a
classmate who would write the letter on the board.
20 mins Task
10 mins Break
5 mins I point out strengths of their letter. Explain what I m going to do.
Rewrite letter on other half of board.
10 mins Ask Ss to call out any major differences that they can see. Ask why
I might have made these differences.
5 mins Mark their writing with correction codes. Answer question about what
mark they would get in an exam.
5 mins Explain that they will be asked to write a friendly letter in their
end of term exam (out of my hands!) Ask for suggestions about how to begin a
friendly letter. Write suggestions on WB and add my own.
5 mins Do the same with ends of letters. Add more of my own than Ss
contributions.
5 mins Ask Ss why they are not noting anything down. Check that they
appreciate the use of these and possible value in coming exam.
2 mins Ways of concluding letters.
Rest of class abandoned due to apathy/frustration. Tutorial.

Incidentally, this class was followed by a computer class with the same
group. One student turned up! In a previous class I had shown the students a
story I had written using Powerpoint. They were given a short time to play
with the program and in the next class they were set a challenge: write a
short story using the program. Help was available as and when they wanted
it. The following week, most people said that they didn't want to use
Powerpoint. It was boring; it was unnecessary; they would learn how to use
it when they wanted/needed to. I asked them to come up with suggestions for
what they would like to do. They opted to surf the net, write e-mails, go to
chatrooms and some decided to take on the Powerpoint project. In this week's
class I had sent them an e-mail voicing my concern at their readiness to
abandon the project before they had started it and asking them if they felt
they had gotten anything out of their chosen activity. Obviously, as only
one person turned up...

As for the Tenth Commandment, it's a tongue in cheek reference to Scott's
hopefully equally tongue in cheek 10th commandment:
'10. Teachers themselves will be evaluated according to only one criterion:
that they are not boring.'

I'm far too busy questioning my worth as a teacher these days to covet
anybody's ass!



	


	Group: dogme
	Message: 1045
	From: Diarmuid Fogarty
	Date: Do Nov 29, 2001 10:38 

	Subject: Humanist Propositions


	In my PGCE class today, I took part in a presentation that sought to explain humanist principles to the group using humanist strategies. To this end we used a document that I thought might provoke a bit of debate on the list. Below are the instructions and the first proposition. I'll throw the second one in when we've reached some sort of consensus. Join in if you fancy it!


Below these instructions you will see five propositions. Look at the first one. If all of the people in the group agree with it, put a tick (âœ“) next to it. However, if you disagree with it, you have to re-write it. You do this as a group, and your new version of the proposition must be unanimous. This means that you have to try to persuade other people to accept your opinions.



1. The teacher is the most important person in the classroom.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1046
	From: Richard Samson
	Date: Do Nov 29, 2001 11:41 

	Subject: Re: Humanist Propositions


	>1. The teacher is the most important person in the classroom.

In an educational context, a teacher is a possible agent and a classroom is
a possible location. Traditionally, alternative arrangements are often
ruled out.



	


	Group: dogme
	Message: 1047
	From: Dennis
	Date: Fr Nov 30, 2001 5:16 

	Subject: Re: Broken commandment


	First, Diarmuid, a sincere thanks for posting direct from the coal-
face. I, for one, appreciate the opportunity for thinking really hard 
about the issues you report.

Despite my years, I fear I have nothing wise to say - but allow me to 
share my thoughts.

1. Partly, it sounds as if you are slap up against the young person 
chorus: "It's boring". Not infrequently the true causes of such 
boredom (there is rarely a single cause) are produced by society and 
hormones as well as any given lesson.

2. I still pick up a feeling that you are doing a great deal of 
directing i.e. that you have an agenda for this class which is not 
necessarily closely related to what they want. Mind you, it sounds as 
if what they want may not include learning English!

I look forward to other people's comments because you are surely 
describing a very typical situation.


Dennis 
Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 1048
	From: Diarmuid Fogarty
	Date: Fr Nov 30, 2001 7:34 

	Subject: Re: Broken commandment


	Dennis wrote> 2. I still pick up a feeling that you are doing a great deal
of
> directing i.e. that you have an agenda for this class which is not
> necessarily closely related to what they want. Mind you, it sounds as
> if what they want may not include learning English!
>
Thanks for your kind words, again Dennis. Between this list and my PGCE
course, I think I can weather the worst teaching days! Regarding your point
above, it is worth noting that this was an exam preparation class. They have
their exam next Weds.

I also have my theories. I wonder whether what has happened is that my
unstructured approach appears to chaotic? I think I have been conducting
classes (conscious of the verb choice...) without providing opportunities
for closure. Naturally, I imagine that I am not alone in seeing learning as
a lifelong, open process. Perhaps I have lost myself too much in that side
of it and I haven't really considered the needs of the students for sthg
concrete and finished. Whatever, I think that somewhere along the path,
affective barriers have been put up in response to my teaching.

I marked the writing that the individual students had done and it was
telling to see that the first two errors in S's writing, the student who
made the 'boring and useless' comment, were raised in the class and
investigated in the class. Needless to say, I have pointed this out in the
comment that I have written at the end. The aim isn't to alienate or poke my
tongue out. I'm trying to be genuine and at the same time point out that I
think they are missing possible learning opportunities. I have also prepared
a handout covering what I think students and teacher did in the class on
Wednesday.

In yesterday's PGCE session, the tutor pointed out that people who subscribe
to a humanist way of teaching need to firmly believe in it because it was a
process that might not bear fruit for some time and in the meantime it might
leave the humanist educator feeling alienated and frustrated. I have Carl
Rogers' book down on my birthday list...



	


	Group: dogme
	Message: 1049
	From: sthornbury@w...
	Date: Fr Nov 30, 2001 8:21 

	Subject: Re: Humanist Propositions


	> >1. The teacher is the most important person in the classroom.
> 
No one is more "important" than anyone else, but what is important is 
that the teacher's authority is recognised and that the learners' 
needs are served.

Stevick (MMM) put it another way (in describing what he hopes to find 
in the classroom:

The teacher is in general control of what is going on. (This does NOT 
mean that everything the students do comes as a direct response to a 
specific cue from the teacher).

Scott



	


	Group: dogme
	Message: 1050
	From: Graham S Hall
	Date: Fr Nov 30, 2001 8:45 

	Subject: RE: Digest Number 332


	Hi
I visit the list thinking I'll send my first message in about 6 months in
reply to Diarmid's Broken Commandment and Scott's reply, to find the
discussion has already gone well past what I was going to say. Anyway, I'll
chip in in an nice bland way.

Diarmid's comments are remind me of an previous posting when I was asking
myself 'Do learners like/appreciate/learn from this dogme thing? Do I? Is it
even dogme that I'm doing anyway?'. Replies came in reminding me of the
famous phrase 'dogme is a state of mind'. For me, whilst I'd like to go
'pure dogme', and sometimes do, it's also about looking for that 10, 20 or
30 minutes with the learners where we break free (I suppose I should put
those last 2 words in quotation marks)and follow their agenda.

This leads to Scott's point about transmission and a 2 way flow of
information and knowledge. I came to the discussion trying to find a way of
empowering learners in the classroom (and I can see all the paradoxes in
that phrase). Having done a PGCE and some time in schools myself (you can
use the prison sentence related meaning of the word time if you like), I can
see there are difficulties in a blanket approach to this. But it's always
there in my mind - what can I do? are there any opportunities to move in a
dogme direction either in the lesson, the course or whatever? 

On another note, Scott mentioned in passing whether we really know what goes
on in the classroom anyway, and how can we find out. As this is one of my
favourite topics to bore people with, one of my thoughts about dogme is that
what takes place in lessons, and language learning itself, can sometimes
become the focus of dogme lessons. Thus the discussion/tasks of the lesson
focus on language learning, classroom language learning etc. Both teacher
and learner's establish a dialogue about what is happening (and why), and
subsequent lessons can build on this understanding. Language emerges and is
developed as in other dogme centred lessons. This would be my 2 sentence
summary of 'exploratory practice'. Too short, but enough for now

Cheers

Graham

(Phew I've broken my radio silence at last)

-----Original Message-----
From: dogme@yahoogroups.com [mailto:dogme@yahoogroups.com]
Sent: Thursday, November 29, 2001 9:55 AM
To: dogme@yahoogroups.com
Subject: [dogme] Digest Number 332



To Post a message, send it to: dogme@e... Unsubscribe, send a
blank message to: dogme-unsubscribe@eGroups.com
------------------------------------------------------------------------

There are 2 messages in this issue.

Topics in this digest:

1. Broken commandment
From: "Diarmuid Fogarty" <fogarty@o...>
2. Re: Broken commandment
From: sthornbury@w...


________________________________________________________________________
________________________________________________________________________

Message: 1
Date: Thu, 29 Nov 2001 07:37:11 -0000
From: "Diarmuid Fogarty" <fogarty@o...>
Subject: Broken commandment

I've persisted in my dogme line over the last three months now. Yesterday we
tried the exercise where students collaborate to produce a written text on
the whiteboard and the teacher writes up a parallel text with what s/he
considers to be improvements. The whole class then looks for ways that the
piece of writing has been improved.

On the way out of the class, one student commented that the lesson had been
far too easy and as a result had been boring and useless. Others obviously
felt the same way. They had decided not to write any notes about any of the
information and when I asked them why not, they told me that they would
remember it or that they already knew it. The kind of information that was
on the WB were chunks of language for beginning and ending letters.

The general mood of the students seemed to be exasperation with their
teacher and in some cases this manifested itself in an aggressively
challenging manner. Needless to say, I was very disappointed (not least
because I found myself in contravention of the Tenth Comandment) and now
find myself in a quandary. Do I abandon Dogme principles in favour of
Transmission Teaching? Do I put myself at the centre of the learning process
where the students seem to want me? I don't think I could! But if I don't
take some action, I run the risk of alienating the students completely.

As Hoskins (1998) postulated, 'It's good to talk'. Once again, I throw
myself at the feet of my dogme peers and ask for help and advice.


[Non-text portions of this message have been removed]



________________________________________________________________________
________________________________________________________________________

Message: 2
Date: Thu, 29 Nov 2001 09:35:15 +0100
From: sthornbury@w...
Subject: Re: Broken commandment

Diarmuid - it's obviously difficult to know - without observing a 
lesson - what it is that seems to be "exasperating" the learners - 
and hence frustrating you. (And even then, observation is famously 
unreliable in terms of that is "really" going on). It does sound, 
though, as if they feel underchallenged. This may simply be 
because the tasks you are setting are too easy, or too unfocused 
(is it clear who they are writing to and why?), or minimally relevant 
(did the text-type, and topic, emerge from something the students 
suggested they wanted or needed to do, or are the class's needs 
to heterogenous for this to happen???). Or maybe you are allowing 
too much time for the tasks. (In my experience, these reformulation-
type lessons run the risk of becoming a bit of a plod - maybe 
setting a shorter text to start with). Or perhaps they really have 
done this sort of thign before.

On the other hand, their exasperation may be because the tasks 
are TOO challenging - that they feel abandoned, in the deep end, 
under-scaffolded, unsure of what is going on. It may be that they 
need more teacher support and encouragement to help them notice 
the things they can't see - more strructured noticing tasks, such as 
"underline all the verbs", "count the number of verbs in the past 
tense", "circle all the definite articles - in both texts, and then 
count them", "calculate the proportion of nouns to verbs in each 
text", "what is the avergae number of words per sentence in each 
text", "underline all the linking devices", "circle the pronouns and 
draw arrows to connect them with their referents" etc. In other 
words, if they feel you DO have a language agenda, they might 
start to take the tasks more seriously.And they might start to 
notice features of the reformulated text that they wouldn't otherwise 
have noticed. There is nothing incompatible with the idea of learner-
.derived text, and a teacher-driven language agenda. Teacher: 
"YOU write the text you want to write, and *I* will be focusing on its 
cohesion (or its complexity, or the accuracy of its tense use, or its 
idiomaticity etc)." 

What I am saying is that there is room, within a dogme approach, 
for some "transmission". What you "transmit", though, is more 
likely to be derived from the LEARNERS' needs and interests than 
what the coursebook writers have decided, in their infinite wisdom, 
is what your class needs and wants on that particular day in that 
particular place. Moreover, the transmission doesn't have to be one-
way. The best lessons are often those where the students are 
teaching the teacher something (even if only in the sense that they 
are telling him/her something he/she didn't know), and then the 
teacher is sorting it out for them. 

Apropos(slightly), I read this yesterday - in a review of a book about 
a teacher and his student: "[the author] contends, quite rightly, that 
'student-teacher' attraction ... is an occupational hazard'. More than 
that [the reviewer continues] it is an occupational incentive for 
student and teacher alike - an ingredient without which higher 
education would be anaemic: "There's something erotic about the 
act of teaching, all that information streaming back and forth like 
some ... bodily fluid""

The key words here (for me) are"back and forth".

Scott




________________________________________________________________________
________________________________________________________________________



Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1051
	From: Luke Meddings
	Date: Fr Nov 30, 2001 9:30 

	Subject: Re: Wrapping


	A bit like concept checking - making sure (all) the participants have (genuinely) understood an instruction or explanation by asking one or more to reformulate it to a colleague - 'wrapping' activities, especially dogme ones in which the script is not followed but emerges during the lesson, is something one can't really do too often.

This is in reply to Diarmiud and what I mean by wrapping is pointing out to students what they can take away from the class: a lexical field, a learning technique,a pronunciation point, a new or revisited verb form. I usually do this by literally pointing at the board, where much of this is recorded as we proceed, but also by referring back to enjoyable moments in the class or reference points from previous classes. Picking up on Scott's point, this is a way of helping the students recognise the teacher's authority and for the teacher to make it clear that the students' needs are being served. After sitting with the learners in the round, sitting in their seats when they do some boardwork etc, I stand up at the front: however 'loose' the lesson [loosons], I'm still the teacher, and they, quiet at the back, are still the students. Not so far from Kansas after all.

Secondly, re. the challenge, keep nudging. Nudge their existing language to something new, to something more accurate if need be.

As for coveting students' asses, I take this on reflection to be a reference to livestock and I for one am uncontrollably jealous if I know that students are in possession of beasts of burden or pets of any sort which distract from their studies.

Luke



	


	Group: dogme
	Message: 1052
	From: Simon Gill
	Date: Fr Nov 30, 2001 10:28 

	Subject: aren''t we getting frisky?


	What with Scott's bodily fluids and now students' asses, we seem truly to be 
setting forth into, er, uncharted waters. Fortunately, I have a good solid 
bout of Cambridge examining and then a visit to my mother-in-law to look 
forward this weekend; that, plus the subzero temperatures outside, should 
keep me cool.

Hasta la vista, amigos!

Simon Gill, somewhere in Moravia

_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp


	


	Group: dogme
	Message: 1053
	From: dogme@yahoogroups.com
	Date: Sa Dez 01, 2001 2:49 

	Subject: Poll results for dogme


	The following dogme poll is now closed. Here are the 
final results: 


POLL QUESTION: As promised, the 1000-postings poll! 
Nearly two years old too - so time to 
ask: what IS dogme? Complete the 
sentence: For me dogme is.... (you can 
choose more than one answer) 

CHOICES AND RESULTS
- dogmatic, 2 votes, 1.23% 
- learner-driven language learning, 15 votes, 9.26% 
- anti-coursebook, 10 votes, 6.17% 
- unprincipled, 0 votes, 0.00% 
- a forum for teacher development, 15 votes, 9.26% 
- a kind of task-based approach, 5 votes, 3.09% 
- an anti-method method, 2 votes, 1.23% 
- a "green" pedagogy, 6 votes, 3.70% 
- prescriptive, 1 votes, 0.62% 
- a way of restoring joy to teaching, 11 votes, 6.79% 
- big-C communicative, 11 votes, 6.79% 
- anti-grammar, 0 votes, 0.00% 
- a club for native speakers, 1 votes, 0.62% 
- humanist, 10 votes, 6.17% 
- 'winging it' elevated to an art form, 4 votes, 2.47% 
- teacher-centred, 1 votes, 0.62% 
- a critical pedagogy, 9 votes, 5.56% 
- chat-based teaching, 6 votes, 3.70% 
- Luddite (i.e. anti-technology), 4 votes, 2.47% 
- dialogic, 13 votes, 8.02% 
- a way of empowering learners, 13 votes, 8.02% 
- under-researched, 11 votes, 6.79% 
- liberating, 11 votes, 6.79% 
- inspired but impractical, 1 votes, 0.62% 
- damned if I know, really, 0 votes, 0.00% 



For more information about this group, please visit 
http://groups.yahoo.com/group/dogme 

For help with Yahoo! Groups, please visit
http://help.yahoo.com/help/us/groups/


	


	Group: dogme
	Message: 1054
	From: adrian.tennant
	Date: Sa Dez 01, 2001 10:06 

	Subject: Importance


	1. The teacher is the most important person in the classroom.

Hopefully the content is the most important thing in the classroom and
the teacher and students equal participants. 
I quite like it when my students take over and take control of the
learning, I sort of nod off in the corner until required to answer a
question they feel I should know the answer to! Maybe I should remove
the phrase "nod off" but .... when you're teaching 26 x 60 minutes a
week ..!

I do wonder though whether Dogme has more credence outside the UK - I'll
explain what I mean.
I was recently discussing the style(s) of teaching with an Advanced
evening group. All the group work during the day and come for 1 2 and a
half hour lesson per week. One comment that struck me was "It's nice to
'chat' and talk about language but we could do this down the pub, I've
come here to have more structured input and I want you [the teacher] to
tell me what I need. If I was in my own country this would be great
[Dogme] but here I can get most of this outside the classroom."
Now, maybe it's what I'm doing [my dogme teaching] that's wrong! But I'd
be interested in what other people (particularly those working in the
UK) have to say.

I do like the comment from Luke about beasts of burden - strikes a chord
- Oh! yes, that's what my institute currently think I am! 

It also raises the question of 'fraternizing' with students!

Another point to be made about beasts of burden is that they may
actually have a place in the language classroom. I'm just off to
Uzbekistan at the end of the week to work on a project, 65% of the
student population are rural ..... maybe relevance of materials will be
a key issue?!

Dr Evil (aka Adrian!)



	


	Group: dogme
	Message: 1056
	From: Diarmuid Fogarty
	Date: Sa Dez 01, 2001 10:54 

	Subject: Re: Importance


	Hi Adrian
I'm not the person best suited to answer you as I am still on my huge
existential angst trip. But your post made me think.

You wrote of how your students said, 'I've come here to have more structured
input and I want you [the teacher] to tell me what I need. If I was in my
own country this would be great [Dogme] but here I can get most of this
outside the classroom."

Presumably, they could also probably get a lot more structured input in
their country, which begs the question, what did they hope to get from
travelling to the UK? But more relevant is the idea that what we as
humanists/dogmetics/whatever are about is teaching people how to learn
English. We see the best way of doing that as by getting people to think for
themselves and learning to analyse and draw assumptions for themselves.
*They * are responsible for structuring their learning. It's promising that
your students have identified the world outside the classroom as being
nothing more than an extension of the classroom (I'm sure I've got my
priorities all wrong, should it be the classroom as an extension of the
world outside?). Ultimately there need be no real difference between the two
worlds apart from the fact that in the classroom you've got somebody who
might be expected to fill the role of resident expert. My students are
slowly beginning to ask questions about English outside the classroom.

Actually, your scenario reminds me of a time when I was sat with a friend in
a café in Bilbao, struggling to get to grips with the basic formula that
underlies Spanish conditional sentences. My friend wasn't sure (grammar
being subject to regional variations), so she asked the barman who asked
another customer. The general conclusion was that nobody really knew what
the Royal Spanish Academy would consider good grammar, but in Bilbao, they
say...'. So, yeah, quite literally, you *could* be doing this down the pub.
You might want to ask your student if this was a suggestion or a complaint!

I've recently been inspired by a quotation from Martin Heidegger, quoted in
'Freedom to Learn', by Carl Rogers and H. Jerome Freiberg:
'The real teacher, in fact, lets nothing else be learned than - learning.
His conduct, therefore often produces the impression that we properly learn
nothing from him, if by 'learning' we now suddenly understand merely the
procurement of useful information.'



	


	Group: dogme
	Message: 1057
	From: Brian Perkins
	Date: Mo Dez 03, 2001 12:39 

	Subject: Re: Importance


	Dr Evil (aka Adrian!) wrote:
> It also raises the question of 'fraternizing' with students!

I'd like to explore this question if we may. What are the popular thoughts? (I
would assume they are negative.) What are the various opinions here?

I, personally, am a proponent and have become quite good friends with students.
However, I can see there might be problems in it (depending on the
circumstances) but I believe there can also be great rewards for the cautious.


Many thanks,
Brian


=====
--- shameless commercialism below ---

__________________________________________________
Do You Yahoo!?
Buy the perfect holiday gifts at Yahoo! Shopping.
http://shopping.yahoo.com


	


	Group: dogme
	Message: 1058
	From: kellogg
	Date: Mo Dez 03, 2001 4:07 

	Subject: Luria in Uzbekistan


	Dear Evil: 

I have an extremely long quote to share with you, and my only excuse is that it's about Uzbekistan. But it's also about a "dogme" problem which has been bothering me (and is even vaguely related to the "dogme" problem dogging DF, whether teachers can/should alter student "voices" or just listen to them). 

Luria, a colleague of Vygotsky, is involved in a Freirean style mass-literacy program in Uzbekistan. 

"...Luria demonstrated that those Uzbeks who had been schooled, even for a short period of time, were able to shift from their earlier practical situationally based thinking strategies to logical and taxonomic patterns of thinking. Thus, when presented with a task which asked participants to group objects according to some common property, unschooled Uzbek peasants argued that objects such as "hammer", "saw", "log", and "hatchet", should be grouped together, roughly on the grounds that hammers, saws and hatchets were of no use without an object on which to employ them. When shown a picture of three adults and one child and asked which one did not belong, an unschooled peasant responded that they all belonged together because 'Three men are working, you see, and if they have to keep running out to fetch things, they'll never get the job done, but the boy can do the running for them...." 

Luria argues, of course, that school is essential to allow the formation of scientific concepts, as opposed to everyday concepts. By scientific concepts he seems to mean paradigmatic ones, ones that sort objects into Aristotelian categories in which each member of the class shares common traits with all the others. By "everyday concepts" he appears to mean syntagmatic ones, that is, ones that associate objects with each other in an ad-hoc, relatioinal way, so that each member of a group may have something in common with the next member, but nothing at all in common with the others. 

Fine and dandy. And we all know that paradigmatic categories are essential to describing usage in language. But aren't syntagmatic categories more important when you actually use it? 

dk



	


	Group: dogme
	Message: 1059
	From: Diarmuid Fogarty
	Date: Mo Dez 03, 2001 7:24 

	Subject: Re: Re: Importance


	In response to Brian:

I suppose so much depends on the circumstances, not to say the motivation!
But as a general rule, the idea that it is unethical to be friends with your
students is one that strikes me as ridiculous and contrary to the purpose of
teaching.

As for how many friends I have as a result of teaching, not too many. I met
my wife when she was studying at the academy where I worked, our 'wedding
godmother' (in Spain) was an ex-student of mine and I have met one or two
people in class who have developed into friends.

Actually, the whole issue relates to a conversation I had yesterday with my
wife in which I confessed that I found it very hard to relate to a great
deal of my students at the moment. I have a mental image of them as spoilt
little rich kids who put more value in the acquisitive nature of money than
language acquisition.

Feeling like this, it is impossible to teach them effectively. Discuss.



	


	Group: dogme
	Message: 1060
	From: Diarmuid Fogarty
	Date: Mo Dez 03, 2001 7:29 

	Subject: Re: Luria in Uzbekistan


	DK
It struck me that the Uzbek peasants' reasoning was as syntagmatic as
paradigmatic. Would you agree?

By the way, thanks for the off-list posting which I never responded to
(didn't think it needed it). I'd be very interested to hear your thoughts on
S'hill.
Diarmuid



	


	Group: dogme
	Message: 1061
	From: Graham S Hall
	Date: Mo Dez 03, 2001 9:20 

	Subject: RE: Digest Number 335


	Hi

Adrain wrote:

>I do wonder though whether Dogme has more credence outside the UK 

I'm not sure whether I'm with Adrian and his students on this one. I can't
comment on outside the UK, but for my classes in Newcastle, I think dogme
approaches work pretty well. The classroom provides a safe place where
learners can introduce language which they have been exposed to but are
unsure about. 

Of the top of my head, if they manage to bring some specific language to the
class (either consciously or unconsciously), maybe it's becasue they're
'ready' for it, which links into all the debates surrounding internal
syllabuses etc. (I'll just raise these huge debates and leave them hanging).

I too have asked my classes about this, and they seem to like the
opportunity it gives them. Maybe it's because they perhaps haven't yet
reached a stage of consciously analysing their language (unlike Adrian's
advanced learners - I teach mainly Intermediate to upper-intermediate) and
they're perhaps being over-reliant instead of helping themselves. Hmm - more
to think about. 

Cheers

Graham



	


	Group: dogme
	Message: 1062
	From: Dennis
	Date: Mo Dez 03, 2001 10:10 

	Subject: Carl Rogers & Earl Stevick


	Carl Rogers and Earl Stevick are frequently mentioned on dogme.

Which books by these two authors would list members particularly 
recommend?

Dennis
Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 1063
	From: Simon Gill
	Date: Mo Dez 03, 2001 11:45 

	Subject: fraternizing


	Brian Perkins asked for opinions about "fraternizing" (funny word that - it 
seems to collocate, in my mind at least, with "with the enemy") with 
students.

My answer to this question is that how one should approach it needs, as does 
pretty much everything else, to be prefaced with "it depends", in very large 
letters - on things like where one is, the nature of the course, the length 
of the course, and a host of individual factors too - age and sex of both 
teachers and learners, etc etc.

But I am strongly in favour of it unless there are cogent reasons for it not 
to happen, for a mixture of personal and professional reasons.

On the purely personal level, most of my teaching experience has been in 
non-English-speaking environments where, if I hadn't associated with my 
students outside classes, my social life would've been extremely limited. In 
Sudan, in Turkey, and in a number of countries in Central Europe (and when I 
was in Britain too - I have a pile of photos of happy times spent in the 
company of my students there), my students and I have both enjoyed one 
another's company and been of mutual help to one another in innumerable 
ways. I also have what is, to me at least, extremely convincing anecdotal 
evidence from large numbers of learners and teachers which testifies to the 
immense potential value of associating with one another outside class.

Which brings us, I suppose, to the professional level: if we are serious 
about espousing honest relationships in the class and putting people at the 
centre of what goes on, surely one of the basic tenets of a dogme approach, 
then it's rather hard to see how we could promote a non-fraternization 
approach.

In many cases, the really key question is, IMHO, not WHETHER we should 
associate with students outside classes but HOW we should do so in such a 
way that it can enrich all parties' lives and learning.

This is a professional issue, perhaps one which has received little overt 
attention, but a professional issue nonetheless; I'd be interested in what 
other dogmen and dogwomen have to say on this subject. Over to you!

Simon Gill in Olomouc, CZ

_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp


	


	Group: dogme
	Message: 1064
	From: Diarmuid Fogarty
	Date: Mo Dez 03, 2001 12:15 

	Subject: Re: Carl Rogers & Earl Stevick


	The Carl Rogers' book that's probably worth starting off with is 'Freedom to Learn'. This has been revised and added to a number of times but there seems to be a general consensus that the 'Freedom to Learn for the 1980s' is the better version. The version I am currently flitting through is the last version, re-edited and added to by H. Jerome Freiburg. Sorry I can't supply you with publishing details, but the book's at home.

As for Stevick, the only one I've looked at is the Memory, Meaning and Method book. He has a number of other books, but I am sure that other people are infinitely better placed to advise you on this one.

Happy reading.
Diarmuid



	


	Group: dogme
	Message: 1065
	From: Dennis
	Date: Mo Dez 03, 2001 1:07 

	Subject: Re: fraternizing


	As we keep telling each other, it depends so much on individual 
circumstances.The main point, surely is: how old are the pupils and 
how old is the teacher?

Don't confuse being friendly with trying to become one of the 
boys/girls if that compromises your position as an adult in some kind 
of in loco parentis relationship. It is perfectly possible to be 
friendly AND retain respect.

Don't confuse being friendly with a supressed wish to sleep with some 
of them - except the one that will become your future 
wife/husband/permanent partner.

I find it odd that there might be people who would recommend NOT 
being friendly, but I am aware that in some cultures it would be 
frowned on if Teacher went out for a drink with the boys and girls.

Dennis 
Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 1066
	From: sthornbury@w...
	Date: Mo Dez 03, 2001 2:40 

	Subject: Re: Carl Rogers & Earl Stevick


	The first Stevick book I read was A Way and Ways (Newbury House)- it 
was practically the first book I read on anything ELT related, and 
I'd been teaching about five years. It completely blew me away (well, 
we're talking about the late seventies, early eighties here). This is 
despite my well-publicised allergy to new age crankiness (witness my 
little spat with Jane - come in, Jane!). But so much of it (the book) 
is just such good sense, and it is all very classroom based but very 
principled (as I'm pleased to see "dogme" is, according to the poll). 
His descriptions of community language learning (CLL) made a deep 
impression and, of course, fed (subliminally?) into my developing 
dogme consciousness. (Not so much because he takes an anti-materials 
line than a pro-learner one). Happily, many years later, I was able 
to convey to Earl personally (well, by email) how formative that book 
was for me, when he kindly commented on an article I'd had published. 

Talking of influences, I've just remembered something one of the beat 
poets is alleged to have said (I think it was Gary Snyder): "Never 
own anything that you can't leave out in the rain". Although, hem 
hem, I've not been true to this principle in life, I do think it 
resonates with the dogme philosophy in the classroom. But I can't 
quite think of a catchy paraphrase... any takers? (This has the 
makings of this year's Xmas competition).

Scott



	


	Group: dogme
	Message: 1067
	From: adrian.tennant
	Date: Mo Dez 03, 2001 5:19 

	Subject: Re: Luria in Uzbekistan


	But DK, surely the groupings that the 'unschooled' Uzbeki's chose were
fine. They just didn't conform to the logic expected (or required) the
the person asking the question. To me their groupings were just as
justifiable, if not more so, than those 'expected'.

Dr Evil



	


	Group: dogme
	Message: 1068
	From: Sue Murray
	Date: Mo Dez 03, 2001 9:34 

	Subject: Luria in Uzbekistan


	Adrian wrote:
>But DK, surely the groupings that the 'unschooled' Uzbeki's chose were
>fine. They just didn't conform to the logic expected (or required) the
>the person asking the question. To me their groupings were just as
>justifiable, if not more so, than those 'expected'.


I didn't think DK was saying the groupings were in any way inferior; I took the point as also meaning that language is often presented and learnt as paradigmatic, whereas using language is probably more syntagmatic.

In a slightly similar vein, "people are more likely to think about eating an apple than about sorting an apple into abstract taxonomic categories." (Robert J Sternberg); (in a 1971 study, westerners considered it stupid to put 'apple' with 'eat'; Kpelle west Africans considered it equally stupid to put 'apple' with 'fruit'. But of course, this 'schooled' line of reasoning doesn't actually stop westerners eating apples ...)


DK also wrote:
"But it's also about a "dogme" problem which has been bothering me (and is even vaguely related to the "dogme" problem dogging DF, whether teachers can/should alter student "voices" or just listen to them)."

This problem sounds worth knowing about, but isn't clear to me. Invitation to elaborate if you wish!

Sue








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1069
	From: Sue Murray
	Date: Mo Dez 03, 2001 9:43 

	Subject: fraternizing


	Simon wrote:
>I'd be interested in what 
>other dogmen and dogwomen have to say on this subject. 

And as a 'dogwoman' (does that make me a bitch?), I'd personally prefer the term 'socialising'!

And yes, it depends on lots of things. 

Classes here often go out for a pizza with their teacher, or play football or other sports together, or meet in the pub. Some teachers actively encourage this, some prefer not to do it much, it's a personal question. It's a shame if it's officially frowned upon, it would be pointless to make it compulsory, so it just happens or not, according to the situation and the people involved. 

Any aspect of non-professionality is not related to the what of fraternizing but to the how - some teachers do find it difficult to maintain/regain respect and 'control' if they socialise a lot with their students, they feel they 'lose it' with the group, and have got too friendly. Others find this helps them manage lesson time better. Again, it depends, and we have to know ourselves in this.

There are natural limits of course - not only because we can't get on with everybody equally naturally and in a way which makes us want to spend some of our free time with them, but also because when you teach about a hundred students, you can hardly keep up a programme of genuine fraternization with so many!

Linguistically, it also depends. In a non-English speaking country, more often than not the conversations are in L1, and often this is a good opportunity for the teacher to practice the language too. 

Perhaps in informal socialising, the smaller the crowd, the more chance of linguistic profit all round? 

Another, related thing I find works well is becoming a pen pal (or e-pal) with some of your students. There are not usually too many who want this, but those that do really get a lot out of it, linguistically and personally. I've currently got four pen friends among my students, and it's also quite amusing for everyone when we pass envelopes to each other at the beginning or end of class; it's an extra dimension to the relationship, which for students who like and appreciate the opportunity to express themselves in writing is helpful and welcome.

Sue












[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1070
	From: kellogg@n...
	Date: Di Dez 04, 2001 12:24 

	Subject: Luria''s Learners'' Lacks


	Diarmuid:

Sorry, I was trying to keep things short, and I truncated the quote 
(which isn't actually Luria himself, it's from Lantolf's introductory 
essay "Introducing Socio-cultural Theory" in the volume Sociocultural 
Theory and Second Language Learning, OUP 2000). I'd better cut the 
shortness.

Here's another example. 

Luria: "Cotton grows where it is damp and dry. In England it is cold 
and damp. Does cotton grow in England?" Unschool Uzbek Peasant: "I 
don't know. I've only been in Kashgar (in China); I can't say."

Luria is trying to get the peasant to reason deductively. The peasant 
insists on inductive, experiential, situational, provisional 
reasoning. In the previous examples of the tools and the log, and the 
boys and the men, Luria was trying to get the peasants to reason 
paradigmatically, by assigning the items to categories defined by 
common traits, and the peasants insisted on reasoning 
syntagmatically, that is, by assigning them to a particular 
functional situation. 

Like Vygotsky, Luria believes that acquiring language is basically a 
matter of concept formation. These are constructed socially, of 
course. But outside the classroom, what gets constructed are 
basically "unscientific" (that is, inductive, situational, 
experiential) everyday concepts. You need a classroom to construct 
scientific concepts (says Luria).

Dogme disagrees. Dogme is clearly syntagmatic, not paradigmatic. You 
can see this in a number of ways. We don't propose whole classes (in 
both senses of the word) of lexical items or grammatical McNuggets; 
we construct language where and when we need it according to topic. 
We prioritize language in use, not Aristotelian-category-based rules 
for usage.

And this IS usually what's lacking--usually. The other day when we 
were discussing this I "tested" my grad class with a simple word 
association task where each word could have either a syntagmatic or a 
paradimatic asssociation,e.g. "frying pan"--"fire" [syntagmatic] 
or "frying pan--"kettle" [paradigmatic]. The more familiar the grads 
were with use, the more they gave me syntagmatic associations and not 
paradigmatic ones. (One grad argued that syntagmatic associations 
represented productive vocabulary, while the paradigmatic ones were 
receptive, and this reflected the receptively inclined style of 
Korean education. Possibly, but possibly more.)

Anyway, here is the contradiction that bothers me: language is 
conceptual, but it is not by and large a matter of scientific 
concepts. It's mostly made up of everyday concepts (and actually I'm 
not sure that science is a matter of "scientific" concepts either; 
Luria seems to understand science in a very non-dialectical way). 
Classrooms are designed for the development of scientific concepts, 
and not everyday ones. But dogme remains classroom based.

Come to think of it, dogme began with a movement to take the class 
out of the room and "shoot on location".... 


(Diarmuid: I don't think it was me who answered you offline; I find 
many of your mails too harrowing and heartbreaking to reply to 
although I do think about them a lot. You see, I taught in China for 
five and a half years before 1989, and then for five and half years 
after, after which I despaired of the whole country--not just my 
class--and went into painting full time. Before the Chinese 
government went all out in its current drive to monetize education, 
Chinese students came to class poor but hungry only for knowledge. 
Those students don't come to class any more on pain of the other kind 
of hunger, and they have no hope of ever coming to England. The 
students you get are probably the ones who have never known any form 
of hunger, least of all the intellectual kind.) 

Sue: 

I like long quotes, although I know people don't like reading them. A 
while back, DF gave us a particularly good one about the concept 
of "voice". He said that he felt his "chat and chalk" style was 
revolutionary for HIM, but when he read Pennycook he realized that 
there is more to helping people construct a new voice for themselves 
than listening to people rattle on about their personal lives 
or "communicate" banalities about the doggy lives of their pets. From 
the point of view of the learners, there is no more novelty in the 
latter than in talking for the zillionth time about the environment.

Similarly, Luria's teaching literacy. You don't do that by just 
listening. You don't even do it by listening and writing down what 
people say and then having them read it. You DO do it, though, by 
listening, writing down what people say, and getting them to think 
about it critically. How?

"That is what I said. How would I have written it? How would I have 
written it if I had been in a different situation? What would someone 
else have written if they had been in my situation? What would they 
have written if they had been in a different situation? Here is what 
someone has written. What can I infer about the situation that they 
are in and are describing?"

Luria apparently believes that paradigmatic thinking and deductive 
reasoning are key to this. More so than the other kind? Nah.

I think Diarmuid is right (though perhaps somewhat inadvertantly). 
There is both paradigmatic thinking and syntagmatic thinking going on 
in the Uzbek reply (they understand, for example, that the log is an 
object and not a subject, and that the boy cannot work with the men 
because he belongs to a different category). 

The same is true of the critical reconstruction of a learner's voice. 
It involves deduction, induction, syntagmatic thinking and 
paradigmatic thinking. All at the same time. I don't think dogmetists 
(or social-constructivists) would bother to differentiate or even 
prioritize. The one that is most important is the one the learner 
happens to be lacking at that particular moment. The main problem 
with Luria's peasants is not that they CAN'T think paradigmatically. 
It's that they don't need to. They're not in a classroom.

So maybe critical reconstruction of learner's voices, and "use" of 
language situationally, experientially, syntagmatically, is something 
that happens "out there" and not inside the brain or even purely 
inside the classroom. (Here I won't mention--not even by parenthetic 
allusion--Brecht, Chinese opera, or any of my other personal "bonnes 
a penser" which Richard Samson has rightly said have had no 
takers....) That's why DF thought he was talking about authenticity. 
He was right, although it's not classroom authenticity as we know it. 
It's really more like classroom alienation (oops, I said it--Sorry).

DK

PS: I can't take my kids out of the classroom, except as far as the 
playground. So I'm doing the next best thing, which is...games. The 
games in our books are mostly based on paradigmatic descriptions of 
language (e.g. words and sentences on cards) and not syntagmatic use 
thereof, and I'm trying to write ones that change that. 

In Cook's book, he gives this funny taxonomy of four game paradigms:

AGON: Games of competition, domination, winning and losing--boxing, 
football, etc.
ALEA: Games of "surrender to fate", chance, luck--roulette, dice, 
cards
MIMICRY: Games of make-believe, improv, Shakespeare, Hollywood
ILINX: Games that make you dizzy: swings, teeter-totters, house 
music, Who concerts and merry-go-rounds

At one point he suggests that all of these evolved as a form of 
relatively risk-free and bloodless education for primitive hunter-
gatherers. At another, he suggests that they really aren't functional 
and can't be made functional in any way. I think both explanations 
are true, but true of different categories of games and maybe even 
within them. How did these four unlikely categories get put together? 
Maybe a little too much paradigmatic thinking....



	


	Group: dogme
	Message: 1071
	From: Bob Gettings
	Date: Di Dez 04, 2001 1:59 

	Subject: Re: Luria in Uzbekistan & altering


	Hi!

This is my first time to post but I've been lurking for a bit. Hope I haven't missed something that makes my post seem off track!

kellog's quote about Luria in Uzbekistan was an interesting one. I've been interested in for some time "critical thinking", Freire, hooks, engaged pedagogy (etc. etc. etc.) and culture... especially how young Japanese women learn to think or problem solve for some time. I teach in a Japanese women's junior college.

RE: df & "altering voices" -- I wonder if it is possible for us to alter student voices (hmmmm... what does voices really mean)? If students _feel a need_ to gain/change some ways of thinking... or of approaching problem solving... to adapt to another culture, to find work, to fit in etc. perhaps they are interested in changing "voices" or interested in learning the skills involved in switching back and forth to another cultural mode given the need. This would have to be negotiated with them, though, wouldn't it?

If the teacher puts pressure on students to act or respond (think?) in certain ways... to reject ways of thinking that seem natural to the student... which is a thing that is done pretty much in "top down" education around the world... maybe that teacher isn't taking a dogme or a Freirian approach. Altering or just listening -- either approach seems to me lacking. Dialoging might be more appropriate. But isn't alter just another word for surpress? The student may give lip service to the teacher's or culture's way of thinking. S/he may try to subdue or even come to hate the parts of her/himself that represent that original voice and develop a facade that fits the model the teacher is trying to force -- but only at great personal cost.

Practically speaking, if a teacher (or a boss) wants to alter something about _me_? I would quit that teacher's class. If I couldn't quit, I'd do my best to just barely get by -- either pretending to be either harmlessly stupid or cooperatively interested -- breathe a sigh of relief when the class was over -- and never study with that teacher again, pigheaded lout that I am ;->

getchan
PS Lurking, I've often heard references to commandments of vows. What are they? Is there actually a list of ideas that has been written up?

======
kellog wrote:

> Dear Evil:
>
> I have an extremely long quote to share with you, and my only excuse is that it's about Uzbekistan. But it's also about a "dogme" problem which has been bothering me (and is even vaguely related to the "dogme" problem dogging DF, whether teachers can/should alter student "voices" or just listen to them).
>



	


	Group: dogme
	Message: 1072
	From: Dennis
	Date: Di Dez 04, 2001 6:12 

	Subject: Luria''s Learners'' Lacks


	Kellogg quotes:

Luria: "Cotton grows where it is damp and dry. In England it is cold 

and damp. Does cotton grow in England?" Unschool Uzbek Peasant: "I 

don't know. I've only been in Kashgar (in China); I can't say."


Good for the peasant!

I don't want to be a Luddite. I'm totally convinced of the place of 
research in the scheme of things, but what comes across to me 
reading, admittedly, short quotations out of context, is of a group 
of people being exploited for research purposes, not research being 
used to in any way help the target group.

Dennis
Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 1073
	From: Dennis
	Date: Di Dez 04, 2001 6:33 

	Subject: Luria''s Learners Lack: apology


	I wish at this very moment that there was a button that could pull 
back a recently sent message. It's not so much that my remark about 
the peasant being expoited was facile, I think what I was really 
reacting to was K's theoretical discourse - it seemed so far removed 
from the actualities of classroom teaching. But when I continued to 
read the long posting I saw, of course, that the theorizing 
represents deep reflection on years of dedicated involvement with the 
classroom.

Sincere apologies, K.


Dennis
Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 1074
	From: Diarmuid Fogarty
	Date: Di Dez 04, 2001 7:32 

	Subject: Re: Luria''s Learners'' Lacks


	You're quite right, David (on a number of counts!). It was David French who
replied to me offline. Apologies to both of you. DF, I'd still be interested
in hearing more about your relationship with S'Hill.

I was also very interested to hear your comments, DK, about China and
Chinese students and I fear that your analysis is very close to the mark.
It's sometimes a harrowing and heartbreaking experience for me too. I'm
lucky to have a patient and understanding wife at home!

As for 'syntagmatic' and 'paradigmatic' classrooms, I tend to think that the
pursuit of all human knowledge is treated in too scientific a manner.
Ultimately, there are so many unknowns that our bedrocks are more often than
not made of sand. When I was at school, I was regularly turfed out of my
physics class. Recently, when in Oman, I had to teach English for Physics
and Maths. I was fascinated when I discovered that the root of all things is
'matter', which cannot be seen, measured, smelt etc. In the same vein, there
are so many people writing books about language acquisiton and shaping
influential theories built on their 'discoveries', but it would seem that we
still don't know how people learn languages. The same with 'intellignce'.
It's written about abd classified in many different ways, but ultimately
it's an invention, a human way of (paradigmatically?) classifying
individuals. Who's to say that it has any more validity than the grouping of
individuals into the 12 signs of the zodiac?

Thus, what I try to do is encourage 'language in use' (free plug for CUP) in
the hope that learners will generate their own rules. My job is to help them
discover ways of making patterns rather than teaching them patterns. If I
understand correctly, (and I use a big 'if' here...) my classroom is neither
exclusively paradigmatic nor syntagmatic. It allows the learners to choose
what they feel most comfortable with. Of course, what they choose to do with
this licence is another thing and usually involves trying to play games on
their electronic translators, listen to their new MP3s or scroll through
their address books on their new mobiles ;-).

By the way, you wrote about the Chinese govt's attempts to 'monetize'
education. Now, I assumed that this may have been a typo for monetarize, but
then, this weekend I was watching a TV programme about the impressionists
and I wondered if you had invented a new word related to this. Please tell.

Finally (for now), WELCOME BACK SUE! It seems like a long time, so let me
say that I'm glad to see you back.



	


	Group: dogme
	Message: 1075
	From: Diarmuid Fogarty
	Date: Di Dez 04, 2001 7:43 

	Subject: Welcome to the madhouse, Bob


	Hi Bob

You can find the commandments (read 'ah-mahnd-muntz' because of tongue in
cheek) on Scott's (our?) website www.teaching-unplugged.com.

Just a quick thought, because I must now go and shower and prepare for the
day ahead, are we *really* interested in passively listening or actively
trying to alter?

I often miss the complexities of reasoned debate, being far to impetuous and
quick to see what I want to see, but I wonder if what we're trying to do is
simply to encourage critical thought and learner independence. I don't want
to alter anybody's mindset (lies, all lies...). I am quite hopeful however
that people will restructure their way of thinking because of the kind of
pressure they are under in class to think for themselves. I don't want to
merely listen to my students, not least because few of them are not ready to
speak to me yet, but also because I too have a voice that wants to be heard.

If I re-read this, I'll probably see the ass (that word again...) that I am,
so I'll leave that for all of the dogwomen and dogmen (like it) to do whilst
I go and wash the night off.



	


	Group: dogme
	Message: 1076
	From: g.hall@u...
	Date: Di Dez 04, 2001 10:14 

	Subject: roles of research


	Hi

Just thought I'd follow up Dennis' message where he raised a question 
about the role of research - does it help the target group (Dennis, I 
know you've since modified you message, so I hope you don't mind me 
bringing it up again - as some will know, it's one of my pet themes).

Obviously, I too will preface any remarks with 'I don't want to be a 
luddite', however, Allwright notes (somewhere) that research would 
seem to have a few purposes, all of which are inter-linked - the 
first and most obvious is to help build theory; secondly, it 
contributes to teacher development/education; thirdly,it contributes 
to the reseacher's credibility and status; fourthly and fifthly, it 
can bepart of teachers and learners everyday classroom/working lives.

When I did my little bit of research, I became very concerned about 
the third area (personal status). I swanned into a classroom of a 
friend and former colleague who had, with his learners, agreed to to 
participate in my project. At the end of the project, I happily got 
an MA (and I guess I added a tiny bit to ELT theory/discussion, at 
least the theories I carry around in my own head, if no-one else's). 
I'm not at all sure what the participants got out of it (I did do 
some follow up investigation, but didn't get too far). This has 
always worried me.

In the course of the project, I really started to worry about the 
data I was collecting. I could just see too many problems with any 
kind of generalisation - it might be great for the 
classroom/cirmcunmstances I was involved with, but where else could 
it be applicable? Limited sample, locally-specific circumstances etc. 
Could theory really be built fom this (admittedly, I'm an 
inexperienced reseracher and, in the spirit of non-generalisability 
(is that a word), I'm not trying to say all research is like this!). 
But where is 'the local'?

Also, how valid could any conclusions I made be, as an outsider and 
(theoretically) non-participant in the data? Could I even comment 
upon what was happening in this classroom? 

Basically, as you can see,I had a huge loss of belief in what I was 
doing). 

Which brings me (as ever) to the 4th and 5th roles of research - in 
teachers' and learners' normal lives. For me, one of the elements in 
dogme are that the dialogues inherent in a dogme classroom provide an 
opportunity for everyone in the classroom to find out about what's 
going in and for it to be of direct benefit to that class.

I'd better finish as my ramble's run out of steam

Cheers

Graham



	


	Group: dogme
	Message: 1077
	From: sthornbury@w...
	Date: Di Dez 04, 2001 10:54 

	Subject: Re: roles of research


	Apropos of research...

It was interesting (to me at least) that the recently-conducted dogme 
poll (itself a tiny bit of research) threw up the fact that a lot of 
respondents think that dogme itself is under-researched. It would 
seem that research is badly needed, both to "help build theory" but 
also to contribuite to dogme's credibiltiy and status (paraphrasing 
Graham's paraphrase of Allwright).

What kind of research? It would seem that action research lends 
itself to the dogme ethos - small-scale (local), participant-driven, 
developmentally-motivated...

What form might this take? One possibility that occurs to me is the 
audio recording of "dogme-moments", and some kind of quantititive and 
qualitiative analysis of the kinds of interaction recorded - e.g. 
proportion of "real" questions to display questions, student-
initiations as opposed to teacher initiations, turns involving 
negotiation of meaning and negotiation of form etc.This could be 
compared to transcripts of lessons based on "imported" materials in 
order to see if there are any salient diffrences. Of course, any 
conclusions would be extremely tentative - we all know that SOMEtimes 
coursebook-driven lesons take off, and SOMEtimes dogme-style lessons 
fall completely flat. 

This could be supplemented by some kind of student questionnaire, 
interview, re their own perceptions and attitudes.

Another possibility is a case study - e.g. teachers and/or learners 
journals kept over time, observation of classes, analysis of learner 
texts over time, regular interviews with student(s).

Any other ideas? Any takers?

As Graham suggests, ideally this "dialogic" research becomes part of 
the teaching, and the teaching becomes part of the research. As they 
say in Uzbekistan - How can you tell the dancer from the dance?

Scott



	


	Group: dogme
	Message: 1078
	From: Diarmuid Fogarty
	Date: Di Dez 04, 2001 7:07 

	Subject: More on humanism


	How do you teach somebody how to drive humanistically?

Or is the answer that humanist teachers have no control over what is learnt?



	


	Group: dogme
	Message: 1079
	From: Bob Gettings
	Date: Mi Dez 05, 2001 1:32 

	Subject: Re: More on humanism


	Diarmuid!

Thanks for the URL (www.teaching-unplugged.com) So much interesting stuff to
read. And apologies for mail that was perhaps too harsh or argumentative ;-> I
haven't got used to this form of communication yet.
-------------
The feeling of "I don't want to alter anybody's mindset" and "I am quite
hopeful however
that people will restructure their way of thinking because of the kind of
pressure they are under in class [to think for themselves]" are both ones that
I have felt strongly. The issue that I have been often struggling with is "who
applies the pressure?" I don't want it to be me -- I hope the pressure will
come from students. Maybe because they become caught up in the excitement and
joy of learning or changing... seeing things in new ways... Fat chance?
Probably!
-------------
Diarmuid Fogarty wrote:

> How do you teach somebody how to drive humanistically?
>
> Or is the answer that humanist teachers have no control over what is learnt?-

-------------
Actually, I want to get a motorcycle license and was thinking last year about
how I would want to be taught. One problem is that I'm afraid to do it in
Japan -- I think I'll wait till I have some time for a long vacation at "home"
in Boston.

"How do you teach somebody how to drive humanistically?" -- Is there any other
way? ;->

Find out why the person has come to you to learn driving? To be a race driver?
Because they'll lose their job if they don't have a license? Because they are
16 and they want this symbol of passage into adulthood (USA)? How do they feel
about driving? Eager? Scared to death? How is their self-confidence?

Discuss with them what getting a license requires and what the school can offer
towards that end. If there is a chance for them to learn more than one thing --
for the lesson to go in more than one direction, let them choose. Ask them what
they feel they need to concentrate most on. Work on building self confidence or
giving them a few safe scares if they are overconfident. Choose the areas of
the city where they feel most comfortable for driving practice. Blah blah blah
blah...

Anyone want to teach me how to ride a motorcycle? I've no self confidence, hate
speed, and have never been able to understand traffic rules! I'm going through
mid life crisis and want to be a boy again. Salary? Room and board in either
Sapporo (Japan) or Boston (USA) + a moderate fee. Sounds a bit like certain
English conversation schools ;->



	


	Group: dogme
	Message: 1080
	From: Dennis
	Date: Mi Dez 05, 2001 5:28 

	Subject: Re: More on humanism


	With reference to the discussion on how to teach driving 
humanistically, I'm struggling to recall a title. Isn't there a 
(past) cult book named: "Zen and the art of motor cycle maintenance?"


Dennis of Os

==========
Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 1081
	From: Diarmuid Fogarty
	Date: Mi Dez 05, 2001 6:53 

	Subject: Re: More on humanism


	Harsh and argumentative is good! Incidentally, Bob, I didn't pick up on
either of them in your e-mail. The same thing happens to me. I type
goodnaturedly and then panic that I have hurt somebody to the quick. Is this
the curse (Oh Great God Ludd) of technology? Now that we (well, not me, I
*am* a Luddite and proud of it) are busy txtng instead of tlking, perhaps
future generations will evolve with no voicebox or something and a capacity
for accidentally treading all over other people's feelings. Still, I'm sure
our fingers will look really impressive...naturally, the less advanced two
finger typists will be used for cannon fodder and EFL teaching. By the by,
the Luddites were anti-being thrown out of work, not anti-technology.

So, 'who applies the pressure'? Obviously, the dogme answer is the students,
but I gave it a little bit more thought and wondered. I think the teacher
supplies the pressure by choosing to adopt a style of teaching that puts
more importance on self-assessment and self-awareness. The introspective
nature of this kind of study can obviously put people under a lot of
pressure. After all, the last place where many of them expect to be asked to
examine themselves and their values is the EFL classroom. Whether they rise
to the challenge or not is ultimately up to them, regardless of the
classroom and the teaching/learning styles. They can choose to dismiss it as
useless rubbish (and leave us hoping that their mere presence in the class
will provide opportunities for change) or they can throw themselves in to
the project and get whatever they can. I have both types of students in my
class. The majority seem to be of the opinion that what we do is purposeless
and useless, but one guy from Hong Kong commented that he had made th emove
'from boy to man'. When he came to England he hadn't really known 'how to
learn English' but now he feels he does. I went all weak-kneed.
So, to return to triteness, the teacher supplies the pressure and the
students apply the pressure (or not).



	


	Group: dogme
	Message: 1082
	From: Diarmuid Fogarty
	Date: Mi Dez 05, 2001 7:46 

	Subject: Calling ALL Dogpeople


	Here's a question that I would genuinely love to see answered by all:

Do you consider yourself primarily a teacher or primarily an English Language teacher?

For those of you who have left the classroom, how did you feel when you were there?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1083
	From: Dennis
	Date: Mi Dez 05, 2001 9:10 

	Subject: Re: Calling ALL Dogpeople


	Nice one, Diarmuid....(Do we/did we see ourselves as primarily 
teachers or English teachers?)


For the first part of my career, when I was young and green and much 
influenced by my study of Applied Linguistics at Leeds University, 
UK, in the 1960s, and a few years teaching English as a Second 
language in West Africa, I definitely regarded myself as a technician 
- a TEFL person, concerned with presentation, practice and 
consolidation and word counts, and concatenation and language 
patterns and drilling in context, and making the distinction between 
lexis and grammar and descriptive v. prescriptive grammar and levels 
and styles and anaphoric and cataphoric and other such cohesive 
devices, and later genre and discourse and illocutionary acts and 
chunking - and whatever else I've forgotten at the moment. But as 
the years went by I regarded myself increasingly as a humanities 
(university) teacher enjoying the company of young people (students) 
and enabling them to explore and benefit from the written and spoken 
word, and interact with each other in spoken language over a range 
of matters that were of concern to them as individuals, including how 
best to learn a foreing language (with a sideways glance at what was 
necessary to attend to for unavoidable examinations) even though all 
this activity was , for them, in a foreign language and even though, 
whatever we jointly got up to, I tried never to lose sight of the 
fact that I remained, professionally, and by genuine interest, an 
English as a foreign language person. As I often said in Writing in 
English Courses: "As an individual, I'm most interested in the 
content of what you write, and that is what I want you to concentrate 
on. But as a lecturer in TEFL I'll also take note of the language you 
use and try to give you appropriate help to be more accurate when 
that is a matter of concern."


Dennis

==================================================

Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 1084
	From: Ruth
	Date: Mo Dez 03, 2001 7:36 

	Subject: Re: Digest Number 338


	do they read Yeats in Uzbekestan?

regards
Ruth
----- Original Message -----
From: <dogme@yahoogroups.com>
To: <dogme@yahoogroups.com>
Sent: Wednesday, December 05, 2001 8:55 PM
Subject: [dogme] Digest Number 338


> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> ------------------------------------------------------------------------
>
> There are 8 messages in this issue.
>
> Topics in this digest:
>
> 1. roles of research
> From: g.hall@u...
> 2. Re: roles of research
> From: sthornbury@w...
> 3. More on humanism
> From: "Diarmuid Fogarty" <fogarty@o...>
> 4. Re: More on humanism
> From: Bob Gettings <gettings@b...>
> 5. Re: More on humanism
> From: "Dennis" <dnewson@u...>
> 6. Re: More on humanism
> From: "Diarmuid Fogarty" <fogarty@o...>
> 7. Calling ALL Dogpeople
> From: "Diarmuid Fogarty" <fogarty@o...>
> 8. Re: Calling ALL Dogpeople
> From: "Dennis" <dnewson@u...>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 1
> Date: Tue, 04 Dec 2001 10:14:06 -0000
> From: g.hall@u...
> Subject: roles of research
>
> Hi
>
> Just thought I'd follow up Dennis' message where he raised a question
> about the role of research - does it help the target group (Dennis, I
> know you've since modified you message, so I hope you don't mind me
> bringing it up again - as some will know, it's one of my pet themes).
>
> Obviously, I too will preface any remarks with 'I don't want to be a
> luddite', however, Allwright notes (somewhere) that research would
> seem to have a few purposes, all of which are inter-linked - the
> first and most obvious is to help build theory; secondly, it
> contributes to teacher development/education; thirdly,it contributes
> to the reseacher's credibility and status; fourthly and fifthly, it
> can bepart of teachers and learners everyday classroom/working lives.
>
> When I did my little bit of research, I became very concerned about
> the third area (personal status). I swanned into a classroom of a
> friend and former colleague who had, with his learners, agreed to to
> participate in my project. At the end of the project, I happily got
> an MA (and I guess I added a tiny bit to ELT theory/discussion, at
> least the theories I carry around in my own head, if no-one else's).
> I'm not at all sure what the participants got out of it (I did do
> some follow up investigation, but didn't get too far). This has
> always worried me.
>
> In the course of the project, I really started to worry about the
> data I was collecting. I could just see too many problems with any
> kind of generalisation - it might be great for the
> classroom/cirmcunmstances I was involved with, but where else could
> it be applicable? Limited sample, locally-specific circumstances etc.
> Could theory really be built fom this (admittedly, I'm an
> inexperienced reseracher and, in the spirit of non-generalisability
> (is that a word), I'm not trying to say all research is like this!).
> But where is 'the local'?
>
> Also, how valid could any conclusions I made be, as an outsider and
> (theoretically) non-participant in the data? Could I even comment
> upon what was happening in this classroom?
>
> Basically, as you can see,I had a huge loss of belief in what I was
> doing).
>
> Which brings me (as ever) to the 4th and 5th roles of research - in
> teachers' and learners' normal lives. For me, one of the elements in
> dogme are that the dialogues inherent in a dogme classroom provide an
> opportunity for everyone in the classroom to find out about what's
> going in and for it to be of direct benefit to that class.
>
> I'd better finish as my ramble's run out of steam
>
> Cheers
>
> Graham
>
>
>
>
>
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 2
> Date: Tue, 04 Dec 2001 10:54:09 -0000
> From: sthornbury@w...
> Subject: Re: roles of research
>
> Apropos of research...
>
> It was interesting (to me at least) that the recently-conducted dogme
> poll (itself a tiny bit of research) threw up the fact that a lot of
> respondents think that dogme itself is under-researched. It would
> seem that research is badly needed, both to "help build theory" but
> also to contribuite to dogme's credibiltiy and status (paraphrasing
> Graham's paraphrase of Allwright).
>
> What kind of research? It would seem that action research lends
> itself to the dogme ethos - small-scale (local), participant-driven,
> developmentally-motivated...
>
> What form might this take? One possibility that occurs to me is the
> audio recording of "dogme-moments", and some kind of quantititive and
> qualitiative analysis of the kinds of interaction recorded - e.g.
> proportion of "real" questions to display questions, student-
> initiations as opposed to teacher initiations, turns involving
> negotiation of meaning and negotiation of form etc.This could be
> compared to transcripts of lessons based on "imported" materials in
> order to see if there are any salient diffrences. Of course, any
> conclusions would be extremely tentative - we all know that SOMEtimes
> coursebook-driven lesons take off, and SOMEtimes dogme-style lessons
> fall completely flat.
>
> This could be supplemented by some kind of student questionnaire,
> interview, re their own perceptions and attitudes.
>
> Another possibility is a case study - e.g. teachers and/or learners
> journals kept over time, observation of classes, analysis of learner
> texts over time, regular interviews with student(s).
>
> Any other ideas? Any takers?
>
> As Graham suggests, ideally this "dialogic" research becomes part of
> the teaching, and the teaching becomes part of the research. As they
> say in Uzbekistan - How can you tell the dancer from the dance?
>
> Scott
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 3
> Date: Tue, 4 Dec 2001 19:07:26 -0000
> From: "Diarmuid Fogarty" <fogarty@o...>
> Subject: More on humanism
>
> How do you teach somebody how to drive humanistically?
>
> Or is the answer that humanist teachers have no control over what is
learnt?
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 4
> Date: Wed, 05 Dec 2001 10:32:00 +0900
> From: Bob Gettings <gettings@b...>
> Subject: Re: More on humanism
>
> Diarmuid!
>
> Thanks for the URL (www.teaching-unplugged.com) So much interesting stuff
to
> read. And apologies for mail that was perhaps too harsh or argumentative
;-> I
> haven't got used to this form of communication yet.
> -------------
> The feeling of "I don't want to alter anybody's mindset" and "I am quite
> hopeful however
> that people will restructure their way of thinking because of the kind of
> pressure they are under in class [to think for themselves]" are both ones
that
> I have felt strongly. The issue that I have been often struggling with is
"who
> applies the pressure?" I don't want it to be me -- I hope the pressure
will
> come from students. Maybe because they become caught up in the excitement
and
> joy of learning or changing... seeing things in new ways... Fat chance?
> Probably!
> -------------
> Diarmuid Fogarty wrote:
>
> > How do you teach somebody how to drive humanistically?
> >
> > Or is the answer that humanist teachers have no control over what is
learnt?-
>
> -------------
> Actually, I want to get a motorcycle license and was thinking last year
about
> how I would want to be taught. One problem is that I'm afraid to do it in
> Japan -- I think I'll wait till I have some time for a long vacation at
"home"
> in Boston.
>
> "How do you teach somebody how to drive humanistically?" -- Is there any
other
> way? ;->
>
> Find out why the person has come to you to learn driving? To be a race
driver?
> Because they'll lose their job if they don't have a license? Because they
are
> 16 and they want this symbol of passage into adulthood (USA)? How do they
feel
> about driving? Eager? Scared to death? How is their self-confidence?
>
> Discuss with them what getting a license requires and what the school can
offer
> towards that end. If there is a chance for them to learn more than one
thing --
> for the lesson to go in more than one direction, let them choose. Ask them
what
> they feel they need to concentrate most on. Work on building self
confidence or
> giving them a few safe scares if they are overconfident. Choose the areas
of
> the city where they feel most comfortable for driving practice. Blah blah
blah
> blah...
>
> Anyone want to teach me how to ride a motorcycle? I've no self confidence,
hate
> speed, and have never been able to understand traffic rules! I'm going
through
> mid life crisis and want to be a boy again. Salary? Room and board in
either
> Sapporo (Japan) or Boston (USA) + a moderate fee. Sounds a bit like
certain
> English conversation schools ;->
>
>
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 5
> Date: Wed, 5 Dec 2001 06:28:21 +0100
> From: "Dennis" <dnewson@u...>
> Subject: Re: More on humanism
>
> With reference to the discussion on how to teach driving
> humanistically, I'm struggling to recall a title. Isn't there a
> (past) cult book named: "Zen and the art of motor cycle maintenance?"
>
>
> Dennis of Os
>
> ==========
> Dennis Newson (nominally retired)
> formerly at the University of Osnabrueck
> GERMANY
> www.dennisnewson.de
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 6
> Date: Wed, 5 Dec 2001 06:53:17 -0000
> From: "Diarmuid Fogarty" <fogarty@o...>
> Subject: Re: More on humanism
>
> Harsh and argumentative is good! Incidentally, Bob, I didn't pick up on
> either of them in your e-mail. The same thing happens to me. I type
> goodnaturedly and then panic that I have hurt somebody to the quick. Is
this
> the curse (Oh Great God Ludd) of technology? Now that we (well, not me, I
> *am* a Luddite and proud of it) are busy txtng instead of tlking, perhaps
> future generations will evolve with no voicebox or something and a
capacity
> for accidentally treading all over other people's feelings. Still, I'm
sure
> our fingers will look really impressive...naturally, the less advanced two
> finger typists will be used for cannon fodder and EFL teaching. By the by,
> the Luddites were anti-being thrown out of work, not anti-technology.
>
> So, 'who applies the pressure'? Obviously, the dogme answer is the
students,
> but I gave it a little bit more thought and wondered. I think the teacher
> supplies the pressure by choosing to adopt a style of teaching that puts
> more importance on self-assessment and self-awareness. The introspective
> nature of this kind of study can obviously put people under a lot of
> pressure. After all, the last place where many of them expect to be asked
to
> examine themselves and their values is the EFL classroom. Whether they
rise
> to the challenge or not is ultimately up to them, regardless of the
> classroom and the teaching/learning styles. They can choose to dismiss it
as
> useless rubbish (and leave us hoping that their mere presence in the class
> will provide opportunities for change) or they can throw themselves in to
> the project and get whatever they can. I have both types of students in my
> class. The majority seem to be of the opinion that what we do is
purposeless
> and useless, but one guy from Hong Kong commented that he had made th
emove
> 'from boy to man'. When he came to England he hadn't really known 'how to
> learn English' but now he feels he does. I went all weak-kneed.
> So, to return to triteness, the teacher supplies the pressure and the
> students apply the pressure (or not).
>
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 7
> Date: Wed, 5 Dec 2001 07:46:15 -0000
> From: "Diarmuid Fogarty" <fogarty@o...>
> Subject: Calling ALL Dogpeople
>
> Here's a question that I would genuinely love to see answered by all:
>
> Do you consider yourself primarily a teacher or primarily an English
Language teacher?
>
> For those of you who have left the classroom, how did you feel when you
were there?
>
>
> [Non-text portions of this message have been removed]
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 8
> Date: Wed, 5 Dec 2001 10:10:40 +0100
> From: "Dennis" <dnewson@u...>
> Subject: Re: Calling ALL Dogpeople
>
> Nice one, Diarmuid....(Do we/did we see ourselves as primarily
> teachers or English teachers?)
>
>
> For the first part of my career, when I was young and green and much
> influenced by my study of Applied Linguistics at Leeds University,
> UK, in the 1960s, and a few years teaching English as a Second
> language in West Africa, I definitely regarded myself as a technician
> - a TEFL person, concerned with presentation, practice and
> consolidation and word counts, and concatenation and language
> patterns and drilling in context, and making the distinction between
> lexis and grammar and descriptive v. prescriptive grammar and levels
> and styles and anaphoric and cataphoric and other such cohesive
> devices, and later genre and discourse and illocutionary acts and
> chunking - and whatever else I've forgotten at the moment. But as
> the years went by I regarded myself increasingly as a humanities
> (university) teacher enjoying the company of young people (students)
> and enabling them to explore and benefit from the written and spoken
> word, and interact with each other in spoken language over a range
> of matters that were of concern to them as individuals, including how
> best to learn a foreing language (with a sideways glance at what was
> necessary to attend to for unavoidable examinations) even though all
> this activity was , for them, in a foreign language and even though,
> whatever we jointly got up to, I tried never to lose sight of the
> fact that I remained, professionally, and by genuine interest, an
> English as a foreign language person. As I often said in Writing in
> English Courses: "As an individual, I'm most interested in the
> content of what you write, and that is what I want you to concentrate
> on. But as a lecturer in TEFL I'll also take note of the language you
> use and try to give you appropriate help to be more accurate when
> that is a matter of concern."
>
>
> Dennis
>
> ==================================================
>
> Dennis Newson (nominally retired)
> formerly at the University of Osnabrueck
> GERMANY
> www.dennisnewson.de
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
>
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 1085
	From: adrian.tennant
	Date: Mi Dez 05, 2001 6:59 

	Subject: Pressure


	Diarmuid wrote:-

> So, 'who applies the pressure'? Obviously, the dogme answer is the students, but I gave it a little bit more thought and wondered. I think the teacher supplies the pressure by choosing to adopt a style of teaching that puts more importance on self-assessment and self-awareness. The introspective nature of this kind of study can obviously put people under a lot of pressure. After all, the last place where many of them expect to be asked to examine themselves and their values is the EFL classroom. 


Well I think (from conversations & experience of teaching 28 hours a
week, week in week out) that the person who feels most at pressure is
the teacher. Often, when I've spoken to colleagues they've said "Oh! too
much thinking required - it puts me on the spot".
This is certainly something I used to enjoy and find challenging. Before
the advent of 'official Dogme' I used to include a 15-30 minute 'grammar
spot' in my 3 hour lessons, where students would bring in their language
problems (usually grammar, but not always) and we'd look at them - often
thrown back to them for discussion to give myself the chance to rack my
brains to think of a suitable explanation, context etc (or to scurry off
and find out!!!). Most of my colleagues thought this utter madness as it
meant 'thinking' on your feet - but I found it fun (but then I'm into
.... no I won't reveal this as it might be used against me - as the
actress said to the bishop!).

Enough of my ramblings.

Dr Evil

P.S Thanks for the stuff on Uzbekistan. I can hardly wait to go and have
the opportunity to be culturally inspired (lateral thinking has always
been a hobby!).



	


	Group: dogme
	Message: 1086
	From: adrian.tennant
	Date: Mi Dez 05, 2001 7:01 

	Subject: Re: Digest Number 338


	Ruth wrote:
> 
> do they read Yeats in Uzbekestan?
> 
> regards
> Ruth
>

Dear Ruth,

I'll try and find out.

Adrian



	


	Group: dogme
	Message: 1087
	From: jane arnold
	Date: Do Dez 06, 2001 1:48 

	Subject: enrichment


	Been very busy with unwanted, but unavoidable admin. type work - and
also been busy with a bit of wanted and needed laziness. The last
postings have been too tempting, though, not to get into the discussion
a bit. I liked the reminder that it was not technology that the
Luddites were against but losing work. That is the way I feel about one
of our topics - Computers. I am not against them - how else could we be
communicating from all corners of the world and learning from each
other? It is not the technology but the way it is often used -
substituting the machine for contact in the classroom- that I don't
agree with. When used well, it enriches. I think many of us feel truly
enriched and supported by the debate established in this group. I know
I do.

So many ideas coming up recently.
Research: Despite being in a university where research is enthroned, I
agree with a lot of what was said about the uselessness of a much
research. I know firsthand that all it often does is pad someone's CV.
Being a bit of a heretic here, I know. Konrad Lorenz once wrote that
there are 2 reasons for doing scientific inquiry - to know and to help.
It seems that many of us in the group would fall into the last
category. I recognize that doing something just because you want to
know is fine but much greater to me is to want to know to be able to do
something to improve whatever it is one researches (language learning in
our case). I think Scott's idea of how to do dogme research sounds
great. I have doctoral students looking for topics - I think I will
suggest they read the postings here to see if they get inspired.

Yes, the book is Zen and the art of motorcycle maintenance. By Robert
Persig, as I recall from the 70s when one devoured such things. Reminds
me of another book that Earl Stevick recommends - The Inner Game of
Tennis by Galway. think it may have come up in the postings somewhere.
I once asked Earl if they played an inner game of foreign language
learning anywhere that he knew of and he said, well, maybe at the School
for International Training at Brattleboro.

On the subject of books by Earl, I think I mentioned some before. Of
course the Memory, Meaning and Method one you referred to (the first
edition has a special charm to it, has not dated at all), also Working
with Teaching methods, what's at stake?, a sort of updating of the Way
and Ways book. (Heinle & Heinle) I like his Images and Options one too,
with CUP, but maybe out of print now. Humanism in Language Teaching
(OUP) is out of print (but you can always try Amazon.com's used book
service) and may not be quite as easy to get into as his other books if
you aren't a dyed-in-the-wool HLT person like me. (Which as I think/hope
Scott has found, doesn't have to mean you are just doing touchy/feeling
new agey fun and games or therapy instead of teaching English, right,
Scott? - I feel I do neither and am actually against them, yet I also
feel that I'm comfortable being described as a humanistic language
teacher.) I have my doctoral students read his chapter in my book and a
couple of weeks ago one wanted to read more and she devoured MM and M in
a weekend, said she just loved the way he wrote, couldn't put it down.

Yes, with Carl Rogers, the best, I feel, is Freedom to Learn for the
80s, but also out of print. I tried to get that with Amazon.com and
think they sent the later, and not quite as good, edition with Freiberg.
You might be able to find the orignal one in libraries.
I enjoyed the metaphor of humanistic driving/teaching too.

And Bob seems to feel pessimistic - fat chance?- about students getting
to feel the "excitement and joy of learning or changing". Maybe they
won't always (Dead Poets' Society might be relevant here) but we can be
sure they never will if we don't feel it ourselves and facilitate it.
And when it happens it is so fine.

Diarmuid asked about whether we see ourselves as teachers of English or
teachers. I have often said that I consider my work is not teaching
English but teaching people English. that seems to capture it. It is
the people for me - the English is the means to be able to teach the
people.

Nearing 2:30 a.m. in Spain now. Nuf.

Jane



	


	Group: dogme
	Message: 1088
	From: James Farmer
	Date: Do Dez 06, 2001 4:22 

	Subject: Earl Stevick Book


	As well as being an avid lurker I'm a great Stevick fan too. Like Scott, 'A
Way and Ways' was one of the first, and is still one of the best, language
teaching books I've read!

Jane said:

>Humanism in Language Teaching
>(OUP) is out of print (but you can always try Amazon.com's used book
>service) and may not be quite as easy to get into as his other books if
>you aren't a dyed-in-the-wool HLT person like me. 

And I thought the same until I stumbled on this:

http://www.sil.org/lingualinks/LANGUAGELEARNING/BooksBackInPrint/onhumanismi
nlanguageteaching/humanism.pdf

It says on the website that this is used with permission & it is a book
intent on promoting discussion. The 'permission' bit comes from:
(http://www.sil.org/lingualinks/LANGUAGELEARNING/BooksBackInPrint/onhumanism
inlanguageteaching/onhumanisminlanguageteaching.htm)

I'd love to hear Dogmatists thoughts on Popper & where people reckon
Gattegno fits in (if at all) to this.

Cheers,

James Farmer
Downunder



	


	Group: dogme
	Message: 1089
	From: Dennis
	Date: Do Dez 06, 2001 5:04 

	Subject: Re: enrichment


	Just to add that there is another Galway book, or at least written by 
someone in conjunction with Galway: The Inner Game of Music.


Dennis
Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 1090
	From: Dennis
	Date: Do Dez 06, 2001 6:09 

	Subject: dogme and Harry Potter


	My wife took 40 11-12-year-old pupils of hers (her two English 
classes) to a special afternoon half-price screening of Harry Potter 
(in German).

What the children particularly enjoyed was going to the cinema 
together, and having their teacher there. For 3 of the 40 it was the 
first time they had been to the cinema. 

They all bought mountains of popcorn.

One Turkish boy came to her before the outing and told her: "Frau F. 
You know, I love the Harry Potter books, but they scare me sometimes. 
Can I sit next to you in the cinema?

My wife admitted: "Well, Ahmed, frankly, they scare me in parts."
Ahmed: "Then we can be scared together."

Wasn't that a dogme moment? (For a Turkish boy to admit to being 
scared is quite something).

Incidentally, my wife's pupils are tremendously impressed because she 
has read all the Harry Potter books in English and can read them 
months before they are translated into German.

A second boy had to leave during the film.
"I knew I shouldn't have come. I knew I shouldn't have come. I'll 
have nightmares tonight."

Was that another dogme moment?

Despite the frightening bits the two classes boasted to their friends 
in other classes and tried to get their English teacher, the 
Headmaster, as it happens, to take them to see Harry Potter, too.

"No", said Mr. P. "I'm not taking you. Harry Potter is not high 
literature."

..... ..... ..... ..... ..... ..... ..... ..... ..... ..... 
.....

Write a letter to the list beginning,

"Dear Mr. P.

I understand that you would not take your English classes to see the 
Harry Potter film because you don't consider the Harry Potter books 
to be high literature......"




Dennis
Dennis Newson (nominally retired)
formerly at the University of Osnabrueck
GERMANY
www.dennisnewson.de



	


	Group: dogme
	Message: 1091
	From: Luke Meddings
	Date: Do Dez 06, 2001 9:14 

	Subject: Re: dogme and Harry Potter


	Perhaps the headmaster will take them to the cinema to see the film adaptation of A Man Without Qualities. 

Luke


>Despite the frightening bits the two classes boasted to their friends 
>in other classes and tried to get their English teacher, the 
>Headmaster, as it happens, to take them to see Harry Potter, too.
>
>"No", said Mr. P. "I'm not taking you. Harry Potter is not high 
>literature."



	


	Group: dogme
	Message: 1092
	From: sthornbury@w...
	Date: Fr Dez 07, 2001 8:43 

	Subject: Re: roles of research


	Coincidentally, a research study is reported in the latest TESOL 
Quarterly (Autumn 2001), that is very dogme, if not in its methods, 
certainly in its implications. The researchers (Yuko Nakahama, 
Andrea Tyler and the redoubtable Leo van Lier) set out to compare 
the spoken interactions between three learners and their native 
speaker interlocutors doing two kinds of tasks: one a (very 
coursebook-ish) spot the difference task (taken from Penny Ur's 
Discussions that Work) and the other a conversation about their 
common experiences related to the university where they were all 
studying and the city they were living in as well as their mutual 
interests, i.e. a fairly free-ranging chat with no specific task 
outcome, apart from the native speakers being instructed to focus 
on building common ground by revealing information about 
themslves as well as finding out about their non-native interlocutors 
(all Japanese incidentally).

The researchers were interested in the quantity and quality of talk 
in each case. They were particularly interested in looking at 
instances of "repair negotiation" - that is the collaborative work 
involved in resolving communication problems. Michael Long has 
argued (among others) that such work provides a platform for 
acquisition, and research has shown that info gap activities (like 
spot the diff) which have a clear task outcome, produce more of 
these negotiations than free-ranging chat (of the dogme style) - 
because in chat people tend to back off from communciation 
breakdowns, and change topic etc. That's the theory.

The researchers found that, yes, the info gap task did produce 
more instances of repair negotiation in the traditional sense, but 
that these were almost always at a "local" - itty bitty - level, 
involving vocab misunderstandings - 

Donna: Do you have a cobweb next to the clock...
Mika: Yes. A cobweb?
Donna: A spider makes a cobweb...

The chat task, on the other hand, produced negotiation at a much 
more "global" level, where the focus was on aspects of overall 
discourse and textual coherence:

Donna: But you were here last spring for the um...
Mika: Naa.
Donna: You were already here.
Mika: I came here umm this um January 2
Donna: Oh just january oh so you haven't been here for one 
year you've been you're going to...
Mika: From
Donna: ...stay for a year
Mika: A ya.

They argue that "the work of clarifying information for the purpose of 
building mutual understanding may carry a much greater cognitive 
load in terms of processing the interlocutor's discourse and 
responding appropriately than information exchange about lexical 
items". In other words, chat encourages greater cognitive depth.

NOT ONLY THAT! In the chat, they found that, compared to the 
info gap, 
learners' utterances were longer
they were more syntactically complex and grammatically 
sophisticated
NS and NNS utterances were more evenly matched
they used more discourse markers
there were fewer unfilled pauses (dumb silence, in other words)

They conclude that "conversational interaction has the potential to 
offer substantial learning opportunities at multiple levels of 
interaction even though it offered fewer instances of repair 
negotiation in the traditional sense". And "based on these data, 
conversation should be studied in much more detail as a potential 
source of rich learning opportunities rather than being disregarded 
because it does not trigger as much repair negotiation as 
information gap interaction does".

¡Toma! (as they say here). Take that, Michael Long...

(And they don't say anything about how much more affectively 
engaging and hence more memorable conversation is, compared 
to, say, spot the difference).

This is a relatively easy thing to do ourselves - record interactions 
on two types of tasks (dogme and non-dogme) and see if the 
results are similar to the above study.

Scott
(full refs etc on request)



	


	Group: dogme
	Message: 1093
	From: scott_thornbury
	Date: Fr Dez 07, 2001 9:44 

	Subject: Alan maley article


	Have a look at this (and lots of other stuff) in the winter 2001 
edition of Humanising Language Teaching (www.hltmag.co.uk and click 
on Current Edition).

The Teaching of English in difficult Circumstances: who needs a 
Health Farm when they are starving?
Alan Maley, Thailand



	


	Group: dogme
	Message: 1094
	From: jeffrey bragg
	Date: Fr Dez 07, 2001 10:48 

	Subject: Re: Digest Number 338


	Hi all...

I don't know whether they read Yeats in Uzbekistan -
but they do read 'dogme' in Kazakhstan, that I can
assure you!

--- "adrian.tennant" <adrian.tennant@n...>
wrote:
> 
> 
> Ruth wrote:
> > 
> > do they read Yeats in Uzbekestan?
> > 
> > regards
> > Ruth
> >
> 
> Dear Ruth,
> 
> I'll try and find out.
> 
> Adrian
> 


__________________________________________________
Do You Yahoo!?
Send your FREE holiday greetings online!
http://greetings.yahoo.com


	


	Group: dogme
	Message: 1095
	From: Andras Chernel
	Date: Fr Dez 07, 2001 10:00 

	Subject: Re: Calling ALL Dogpeople


	Dear fellow Dogpeople,

Re :Do you consider yourself primarily a teacher or primarily an 
English Language teacher?

I consider myself as a) An information "Gate-keeper" or "Nexus".
b) A collaborator.
c) A shoulder to lean on.
Why?

a) I feel that, as a teacher:
- I should serve to pass on the information that I have accumulated - 
including mores, culture, et al. 
- I should try to inform my students, elucidate where there is 
uncertainty or confusion, and guide their further development.
- I should show them from where information can be acquired;
and how to "inwardly digest it" thereby making it their own.
- I should try anything, everything, whatever it takes to genuinely 
function as a motivator for them to make progress.
- I should not stick to "the book", teach by rote, go through the 
motions ... if I can´t stand the heat (in the kitchen); I should Get 
the **** out!!.
- It is not my place to preach, to cant, to rant or to rave.

Through language (our shared languages = L1 and L2/3/4 etc) to help 
them to better themselves, to express themselves more clearly, to 
communicate more easily.

Jan Amos Comenius (Komenský) said:
"A student is not a pitcher waiting to be filled;
but a torch waiting to be lit!"

So much for my humble opinion.

El Hairy Hound



	


	Group: dogme
	Message: 1096
	From: scott_thornbury
	Date: Fr Dez 07, 2001 12:58 

	Subject: Re: Digest Number 338


	Ruth picked up on my covet Yeats quote, disguised as an Uzbeki 
adage. 

Oh body swayed to music, O brightening glance, 
How can we know the dancer from the dance? 

Scott 

On 5 Dec 01, at 19:01, adrian.tennant wrote: 

Ruth wrote:
> 
> do they read Yeats in Uzbekestan?
> 
> regards
> Ruth
>

Dear Ruth,

I'll try and find out.

Adrian



	


	Group: dogme
	Message: 1097
	From: Diarmuid Fogarty
	Date: Fr Dez 07, 2001 7:48 

	Subject: Re: Calling ALL Dogpeople


	But if somebody asks you what you do at a party, 'What do you do?' and you
answer, 'I'm a gatekeeper,' you're going to end up with the sci fi bods in
the corner.

Actually, I'd like to reformulate the question if I may, 'Are you primarily
a linguist or primarily an educator'?

All (both...) answers read with avid interest.



	


	Group: dogme
	Message: 1098
	From: Sue Murray
	Date: Fr Dez 07, 2001 11:01 

	Subject: out in the rain


	Scott wrote:
>"Never own anything that you can't leave out in the rain". Although, hem 
>hem, I've not been true to this principle in life, I do think it 
>resonates with the dogme philosophy in the classroom. But I can't
>quite think of a catchy paraphrase... any takers? 

What I'm going to say probably doesn't resonate at all with Scott's idea/intention, and it sure ain't catchy, but it came to mind immediately when I read the above.

Basically, I never ask students to do anything I'm not prepared to do myself.


Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1099
	From: Sue Murray
	Date: Fr Dez 07, 2001 11:03 

	Subject: roles of research


	re: Scott's summary of the Nakahama/Tyler/van Lier study, 
I just wanted to add comments on a few things I've been finding recently. 

The 'conclusion' of what follows is partly: re: research, in addition to recording different types of speaking task and analysing them 'one-off', I think it's important to look at processes, and - for example - see how giving students the opportunity to hear themselves after an initial run can spark off a much-improved subsequent performance; recording 4-3-2s; recording groups of students at various points over a period of time; in some way, gather (recorded and transcribed) data which assess not only the process of learning, but the role of re-processing activities in that process .......

Example: recording of a 15 minute, largely impromptu student discussion (the class fell into two natural camps, and each group had about ten minutes before the debate to clarify their stance and main arguments)

1) I transcribed the recording - it was too long for students to do - it took me over an hour! - and it was fascinating - insights into their speech production which I could never have picked up the detail of without transcribing; I was also impressed by the quality, picked up on a few recurrences which indicated language 'misapprehensions', found quite exciting a lot of 'on the edge' stuff that was coming out - especially lexically.

2) I intended to use both the recording and the transcript in the next lesson (woops! 'planned dogme'?!). Two students had been absent, so using the recording was also a perfect answer to their question, 'what did you do last lesson'. As it happened, the listening immediately sparked off a fresh discussion on the whole issue, and I tucked myself away into a silent corner with my head down, listened intently and assiduously and made notes (unfortunately this time no recorder was available - at a premium, mostly CD players now, which can only PLAY cassettes.....) 

This time, they went full blast for 40 minutes, which is a LONG time; and if I had been impressed by the quality of the first discussion, this time I couldn't believe what I was hearing - it was pure gold - riveting, linguistically smooth and sophisticated, lively, totally involving. At times it was very difficult to stop myself joining in, but I stuck to my task and kept listening. They were glowing at the end of the discussion, and I had to tell them they had been AFB; I was able to provide one sheet for language review, which covered mainly confirmation or modification of some expressions they had had a few doubts about/jointly negotiated during the discussion (similar to the more 'itty bitty' repair negotiation Scott refers to; in addition, of course, there was a lot of more 'global' repair negotiation - what do you mean by.../but if you say that .../but surely that's another matter .../if... I completely agree with you, but ...., and so on, as well as all the things like, 'OK, but ...', 'sorry, just to finish ..', 'may I?' etc - all things unlikely to happen in spot the difference?!), four 'grammar' points which had come up a few times and which feedback showed were 'dense' points and needed further elucidation; and just one example where greater lexical precision was desirable.

What amazed me was how it seemed as if hearing the original recording acted as a catalyst - for those who had been involved AND those who had been absent - and seemed to free up/organise vast language and cognitive resources into a performance which far far exceeded the original of only two days before. (And, of course, perhaps above all, there was the impetus of their own input and ideas, and at their own language 'level' too). The original had been more than satisfactory, but the second was more than superlative.

Of course, I use 'seem'; I would use the same 'seem' for all sorts of process speaking activities, from the more overt 4-3-2 type to informal chat and re-chat ones. Recording is a particularly powerful tool to use as part of all this because it can be re-used, provides intrinsic interest and motivation, and seems (that word again) to hit the 'automatic reflection button' bang in the centre.

I've been using a lot more recording (when possible) this year also in an attempt to give more confidence and control to students who say to me things like:
"I find it difficult to know if I'm making progress in speaking, because when I get involved in a conversation or a discussion I just speak freely without thinking, and I don't know whether I've expressed myself correctly or not"; and
"(in speaking) there isn't any evidence of mistakes and you can continue kidding yourself that you are quite good at English!". 

A mixture of recorded 'on-line evidence' together with assiduous teacher-in-the-corner note taking at certain other times reveals, amongst other things, the following:
1. a lot of automatic self-correction goes on; in fluency mode, there's often a lot more control than we might think.
2. a lot of 'silly' mistakes disappear when we 'repeat a performance', that is, reformulate something to a new audience, or after an initial preparatory phase.
3. we become more precise, especially lexically, the more 'warmed up'/involved we get in a conversation or topic; as if the more elusive or 'on-the-edge' expressions and collocations become more readily available, more familiar, more accessible, more 'set'.
4. some language points that are unclear or confused become apparent; these points would often not be noticed if it weren't for using learner speech to evaluate and develop learner language.
5. all the above aspects help the learner access and assess their own knowledge and performance more readily and confidently on future occasions.

It's (it seems!) like when an alchemist turns a base metal into gold; the re-processing process is 'magical' - but it is also principled in its way - it works in all sorts of guises so long as you don't actually say: now say that again, but say it better; because it's not about just saying something again, it's about some sort of underlying mechanism which warms up a sort of alertness to accuracy (so that the self-corrections and hesitations become far fewer) and seems to lower inhibitions and open up access to the rich range of language which students have but aren't always able to access directly or freely. And it also helps to signpost the way forward, to greater precision, to 'repairs' necessary; and all in all, it is the 'hard evidence' of recording that gives clout to this approach (even though it doesn't always involve recording, it's the recording part which sets the pace and the credibility of the whole approach).

Anyway, that's how it SEEMS to me, but how can I know?

Hate going on so much and using up so much bandwidth, but sometimes without a bit of detail there's not much sense (or even less). 

Yours, garbled but sincere
Sue










[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1100
	From: Sue Murray
	Date: Fr Dez 07, 2001 11:04 

	Subject: calling ALL dogpeople


	Diarmuid:
Do you consider yourself primarily a teacher or primarily an English Language teacher?

I consider myself primarily a learner (trite, but true!)

My students see me very much as a teacher 
which is what they want me to be, and if I'm what they want me to be for them, that's fine,
and it makes me feel responsible for a lot of things (especially the tenth commandment !!!)

But I don't really consider myself a teacher per se; (what is a teacher supposed to feel like?)

I just get a buzz from communication and mutual and reciprocal learning and discovery. And trying to do whatever I'm doing in a better way.

An unsatisfactory answer, but I don't know what else to say!!
Sue
PS: just seen Diarmuid's subsequent question. That coursebook favourite, 'what do you do?' ....... (but this is different to the 'consider yourself' question!) If I'm asked such a question, I usually say that I work at the British School, or that I'm a teacher; if pressed, I'll say I teach English; (This feyness is also based on a slight paranoia about being asked to give private lessons to everyone's son/daughter/6month old baby/second cousin once removed and so on.) Sorry, I suppose I'm just a head case!
A linguist or an educator? Very broadly, a linguist, but also necessarily an educator when it comes to kids and teenagers!















[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1101
	From: kellogg
	Date: Sa Dez 08, 2001 9:25 

	Subject: Fw: [wholelanguage] Skehan at Seouldae


	Scott: 

I just read Maley's article, and I find it REALLY offensive and anti-dogme in almost every way. 

He begins with the remarkable discovery that most teachers and learners are poor. He then slanders Phillipson by claiming that he wants third world English teachers to sweep streets. He disposes of state education along with the entirely of applied linguistics. 

He sees hope only in...volunteers, missionaries, VSO, and other first world charitable institutions. (Hey, why not the Peace Corps? They could take time off from spreading AIDS in Central Africa and mass sterilization campaigns in Bolivia and go into ELT!) 

He touts "simplified readers"--thankfully without mentioning his own foray into the field, which produced a patronizing, condescending, sexist piece of trash set in darkest India which served to reinforce the most degrading Indian stereotypes about widow "Shakti" and delivered a nubile widow grateful into the arms of an aging alcoholic business executive. 

He ends with a plug for the Hadfield books, which are about the worst examples of "just add learners and teach" kits I have ever encountered! 

So--back to the commercial sector after all! After all, it's just like charity--plus money. 

dk 

Diarmuid: 

Skehan was speaking at Seoul National University, and I went to see him. Here's a note on it from our "Whole Language" list 

----- Original Message ----- 
From: kellogg <kellogg@n...> 
To: <wholelanguage@yahoogroups.com> 
Sent: Saturday, December 08, 2001 5:54 PM 
Subject: Re: [wholelanguage] Skehan at Seouldae 


> Dear Grads: 
> 
> Well, it was really interesting. The topic was "Task Based Teaching", of course. Skehan presented his research, and he's done a lot of it! 
> 
> Ten years ago, when I heard him, he was very anti-Vygotskyan. Of course! He had just written a book called "Individual Differences and Language Learning" (Think, grads: does that mean "whole classroom" or "whole learner"?) and he was about to write a book called "Cognitive Approach to Language Learning" (Whole classroom or whole learner?) 
> 
> I remember that when I heard him ten years ago, he had been critical--no, incredulous--of Vygotskyan claims that learning was mostly between minds rather than within them. In some ways, he has been true to his anti-Vygotskyan position. So for example most of his research was on pre-task, during-task, and post-task activities which actually tended to force the learning "back inside learners heads" e.g. giving the learners planning time, asking them to think about grammar and vocabulary beforehand, asking them to rehearse, asking them to perform again in front of the class. He also asked the students to transcribe tape recordings of themselves doing the tasks. If you think about these procedures in terms of the definition he gives of tasks (you remember: meaning is primary, there is a goal to work for, the activity is outcome evaluated, and there is a real-world relationship) you will see that most of them make the task less task-like. 
> 
> Now, some of these procedures improve fluency, and some improve accuracy, and some improve complexity. But only INTERACTIVE procedures, for example doing them in real time with a partner, improve all three. He also said that the more interactive the task was the more students were on the "cutting edge" of the language they knew. 
> 
> So I got up and asked him if this wasn't support for a Vygotskyan position after all. He smiled and said that the results had rather surprised him but hadn't surprised his co-researcher, Merrill Swain, at all--because she was an ardent neo-Vygotskyan. So he is rethinking his Vygotsky. 
> 
> How are the projects coming? 
> 
> dk 
> 
> 
> ------------------------ Yahoo! Groups Sponsor ---------------------~--> 
> Quit now for Great 
> American Smokeout 
> http://us.click.yahoo.com/0vN8tD/9pSDAA/ySSFAA/o1XolB/TM 
> ---------------------------------------------------------------------~-> 
> 
> To unsubscribe from this group, send an email to: 
> wholelanguage-unsubscribe@yahoogroups.com 
> 
> 
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 
> 
> 
>



	


	Group: dogme
	Message: 1102
	From: Dennis
	Date: Sa Dez 08, 2001 9:44 

	Subject: Maley''s article


	Re reactions to Alan Maley's article......


The thread of thoughts that reading Maley's article prompted in this 
reader are, roughly, as follows.

1. Academics, by definition, take subjects under their scrutiny and 
examine and dissect them in ever-increasing depth and complexity. 
Whether the complexity is innate or a product of academic minds is a 
moot point.

2. Classrom teachers, when they look at all, look to academics and 
theoreticians for insights that will help them to enable their pupils 
to learn more effectively or for a clear articulation of the 
principles on which their teaching approaches and practices are, or 
should be, based.

3. Many academics, theoreticians, in applied linguistics, to take a 
relevant example, are not primarily interested - or interested at 
all, professionally - in language teaching, and there is no reason 
why they should be.

4. I can see the irony that is behind Maley's reference to dogme:

"resource poor environments can be made to work. But they can work 
better with more resources. The current enthusiasm among some BANA 
professionals [ British, Australasian and North American ] for vows 
of abstinence.....are oddly ironical...."

Dogmen and women on this list seem to be engaged teachers of a 
reflective cast of mind working for the most in universities and 
private language schools in Europe - with a couple from further 
afield.

When Maley writes of "resources" I take it he is thinking of water, 
electricity, sanitation, and roofs against inclement weather.


Dennis



Dennis Newson 
ex University of Osnabrueck GERMANY
List Manager CETEFL-L
Co-owner Kosovo-English Yahoogroups.com 
www.dennisnewson.de



	


	Group: dogme
	Message: 1103
	From: Diarmuid Fogarty
	Date: Sa Dez 08, 2001 9:43 

	Subject: They have food at health farms, right?


	Thanks for that DK. After reading your reply to Maley's article, I went
racing off to HLT to see what the fuss was about. Now, I haven't read
Phillipson, nor have I had the pleasure of reading Maley's own readers nor
those of the Hadfields, so I won't go there.

However, I *have* read Maley's article and I do find some dogme moments!
Leaving aside the glaringly obvious, ie most teachers are working in very
bleak environments (ironic revelation, given the point of publication of the
article...), I was interested to see Maley claim that extensive reading 'is
the single most effective way of learning a new language'. I also found his
belief that we need 'to involve the whole educational experience rather than
a narrow EFL approach' quite dogmetic. In his summary, I found myself
agreeing with 4 of his six points:

1. The majority of LL contexts are far removed from the ideal situations
taken for granted...
2. Applied Linguistics seems to have little to offer in the way of solutions
(but is that their job?).
3. More workable are the localised educational efforts, rather than global
linguistic ones.
4. Such efforts can't be expected to provide solutions (like the efforts of
the App Linguists, then?), but can offer some hope.

The other two, 'our innovative methodological efforts' don't work and the
last one (a pure dig at dogme?) I glossed over. The first is so vague as to
be meaningless and the second is a bit self-contradicting: Maley writes that
'Resource poor environments can be made to work. But they can work better
with more resources.' Isn't this just a call for health farms where the
people are starving? Surely resource poor environments are ideal for
learning because they force the teacher to accept the reality of the
students' lives and refer to it rather than the dreary efforts of outsiders
or those who feel they know better.

Perhaps the greatest mystery is why there are some humanistic pilgrims who
just don't see eye to eye with the dogpeople...



	


	Group: dogme
	Message: 1104
	From: jane arnold
	Date: So Dez 09, 2001 12:07 

	Subject: Stevick stuff


	Looking through Stevick's Teaching Methods: What's at Stake?, I reread
some interesting reflections in a section on materials for the whole
learner. His notion of the "whole learner" summarized: 1. learning is
something the learner does, and he does it best when the teacher doesn't

stand over him, breathe down his neck. 2. The so-called physical,
emotional and cognitive aspects of the learner cannot in practice be
isolated from one another. 3.The people in the classroom are not
separable from one another; they inevitably make up a more or less
successful community. 4. The needs of the whole learner go beyond the
need for achievement and include needs for security, predicatability,
group membership and the feeling that what one is doing makes sense in
terms of some overall and deeply satisfying life pattern.
He goes on to say that in the traditional class (and with traditional
materials) we rarely see the whole learner at work. He gives 5
disiderata for materials to activate the whole learner: 1. have
something for the emotions as well as the intellect. 2. provide
occasions for students to interact with one another as people or with
the teacher as a person 3. draw on present realities as well as on
distant future goals 4. provide for the students to make self-committing

choices, self-investment in the areas of the above 3 areas. 5. design of

the materials should contribute to the student's sense of security.

Coursebooks generally fail in most categories. Taking materials in the
broad sense, dogme materials might come out fairly well.
***
Could I get some feedback on one matter. Most of those in the group
seem to be native speakers with quite a bit of experience and, I sense,
a fair amount of confidence. As I teach a university course on ELT
methodology, I have in mind non-native speakers who may be starting to
teaching in diverse local contexts before long, with little or no
further preparation. Could one really recommend dogme to true
beginners? Or is it something that one is attracted to along with a
need for more
autonomous activity that comes with teacher development and experience.

Related to this but asked for another purpose, how do y'all see resource

books? Could they be part of the scaffolding on the way to dogme
teaching?



	


	Group: dogme
	Message: 1105
	From: Sue Murray
	Date: So Dez 09, 2001 3:29 

	Subject: Alan Maley''s article


	Personally I find the arguments in the article a bit confused (maybe it's me); the criticisms about applying, inappropriately, what suits the realities and needs of one situation to another, different situation are totally valid. But this doesn't invalidate what happens in a more 'privileged' situation purely because it doesn't work in underprivileged 'country x' situations. At the same time, there is the strong implication that more resources equate with better teaching situations, and that it is mere trend and churlishness to pretend otherwise.

The important thing is that children all over the world can make finger puppets, produce collages and produce their own plays, with whatever resources are locally available - because the KEY resource in all this is the learners themselves. 

And what about the comment:
"There seems no doubt however that extensive reading is the single most effective way of learning a new language (Day and Bamford 1998)"

?????????

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1106
	From: Sue Murray
	Date: So Dez 09, 2001 3:29 

	Subject: kids


	just throwing this out in case anyone's interested/wants to comment

I've been thinking vaguely about what dogme means with kids and young learners (the 7-10 age groups - don't know how many dogpeople are involved with this age group?) for some time (and haven't forgotten that Scott hopes to make available the interview with Nerina) - and my current feeling/experience is that, often, dogme just naturally occurs with kids, unless you stifle it.

Some examples/observations:

Playing phrase hangman: the kids love this, and so that they can all have a turn, it often takes up a whole lesson; they decide on and take responsibility for their phrase (for example, 'I love chocolate'), and write the dashes on the board for the eventual words. (Points are given for guessing correct letters, ten points for guessing the phrase). Two especially valuable things come out of this game:
(1) they learn from eachother, and understand that mistakes are positive for everyone to learn together - for example, someone does the phrase 'I love choccolate', and they then agree that there's no double 'c'; someone writes 'I'm favourite animal is cat', and the 'I'm' then gets collaboratively adjusted to 'My'; (I leave it all to them - there's always at least someone who picks up on a correction!)
(2) a phrase often sparks off natural conversation - 'I've got a sister' gets everyone talking about their family, and an even greater diversion is caused when they ask me and find out I've got a brother; I get a barrage of eager questions about my brother, in amazingly comprehensible if far from perfect English, and there is real communication going on. And exploiting this sort of thing provides ongoing 'themes' - for example, in this case, I bring in photos of my brother/family to raise the topic again, then they do the same for their family, and so on.

We have a 'how are you feeling today' wheel on the wall - a big circular yellow card divided into sections with pictures and words such as 'happy', 'angry', 'in love', 'violent', 'wicked', 'sleepy', and so on - and at the beginning of the lesson, everyone puts their personalised name card on the wheel, to indicate how they're feeling today. This leads to several minutes of talking about what's happened during the day, why we're feeling that way - in a mixture of L1 and English - and can sometimes lead to a nice little extended conversation based around something they pick up on from this - for example, school homework, or cakes they like and don't like, or a film they've seen.

Kids of this age usually love drawing, colouring, writing things (especially on the boards!), making simple things with their hands, putting their work on display - all things which help 'capture' not only the language, but what that language is about, and what it means to them.

Kids can create the coursebook themselves, and objectively it probably looks very much like a typical kids book - colourful, fun, 'standard' themes such as food, family, school, cartoons, likes and dislikes, animals, etc etc - but the order of the themes and language, and how they are approached, comes from the kids.

As I say, just a brief 'starter for ten' if anyone's interested.

Sue












[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1107
	From: Diarmuid Fogarty
	Date: So Dez 09, 2001 3:36 

	Subject: Re: Alan Maley''s article


	It's also worth remembering that dogmetics such as Freire were hardly
applying their theories in the most favourable of circumstances...



	


	Group: dogme
	Message: 1108
	From: Sue Murray
	Date: So Dez 09, 2001 9:23 

	Subject: Stevick stuff


	Thanks, Jane and others, for all the great Stevick pointers; my christmas book search is going to be really worthwhile this year!

Jane asks, "could one really recommend dogme to true beginners? Or is it something that one is attracted to along with a need for more autonomous activity that comes with teacher development and experience."

Here are some thoughts, for what they're worth.

- last week, I came across some very old lesson notes and class reports from my first year or so in teaching; I was quite surprised to find that I was probably more 'dogme' then than I was 5 years later, or 5 years ago! (not than now, though, I hope...);
- but one becomes conscious of so many things - also via teacher training - that can also 'block' the dogme flow; as Scott wrote, with reference to his being 'wheeled in' for dogme sessions with CELTA trainees:
>There is rarely any resistance, whereas on Dip courses (I think I've said 
>this before) I sometimes get quite a lot of "yes,that's all very well 
>but it would never work in..."
- I've worked/am working with teachers in their first year who naturally do a lot of dogme type stuff; I've worked with others who even in their tenth year are terrified of going into a lesson without a full-blown detailed plan. 
- perhaps there should be a little less emphasis/more balance/a redefinition in training about AIMS; a lot of teachers can end up being more concerned with their own performance and getting through 'the plan', and the learners tend to get 'left out'; this can leave its mark - for example, I've recently sat in with 'new' teachers who 'panic' to abruptly stop an extremely promising student-generated conversation because otherwise there won't be time to get through the 'next bits'; I don't think it's at all because these teachers aren't capable of enouraging and using that conversation as the basis for a 'then and there' lesson; I think it's largely because training can tend to prioritise the planned over the 'emergent', student-generated lesson - sometimes even blinding the teacher to the possibility of the latter. Peversely, and with the best intentions, teaching can become more important than learning.
- for example, training could put more emphasis on the fact that the 'same' lesson is never the same with a different group, or with the same group at a different time - perhaps by observing or teaching the same lesson with different groups; that the planned lesson is not canonical, and that flexibility is to be welcome, not frowned upon. This could help to 'scaffold' a more dogme approach for those so inclined ...
- one thing some non-native speakers (and also native) often lack confidence about is 'on-the-spot' language; training could emphasise the opportunites this can exploit - for example, the everyday language of uncertainty and doubt and forgetting, paraphrasing, students pooling resources, students researching, students using dictionaries and other references, keeping a running chart of items with question marks which then gradually get transferred to a chart with ticks, and so on; and, the teacher as human being of course! This sort of thing can contribute to more active learning skills, and the teacher is absolved from being the font of perfect knowledge which she never can be anyway. (I once worked with a teacher who DELIBERATELY played dumb on lots of things, as a strategy for encouraging learners to work things out for themselves; I liked her style a lot better than the other 'extreme' - convincingly bluffing your way through something you didn't have a clue about because 'so long as they've got an answer, they're happy').
- first, the teacher has to absolve herself (or himself) from being the font of perfect knowledge - training should support this absolution!
- My non-native teacher training experience has been mainly with primary school teachers; generally, they naturally incorporate a lot of dogme stuff in their teaching. It's often harder to do this with older age groups, because of the often rigorous demands of syllabus and admin and suchlike; incorporating a degree of dogme options into training could therefore be especially valuable, because in many teaching institutions there is little opportunity for them to 'seed', but if a teacher already has some experience and validation of the options, s/he is more likely to explore them if/as s/he sees fit.

Re: resource books and "could they be part of the scaffolding on the way to dogme teaching":
- they can be a source of ideas on types of activity to use/adapt for exploiting the language or topics relevant to learners; (for example, a grammar auction can be a good idea, but it seems crass to use the examples given in a resource book when you can use examples taken from the students themselves; ditto for much of what resource books usually contain; one of my colleagues doesn't even use pictures for picture stories - he just gets every student to draw a picture on the board, and they go from that!)
- chosen and adapted carefully on the basis of student feedback they can be part of a more personalised approach
- it's good to try out and evaluate something new or different (though resource books probably have a limited role in this respect)
- a fair amount of resource book activities are just disguised grammar drills which laden students (and teachers) with unnecessary photocopies
- I've assumed Jane's talking about photocopiable resource books for use in lessons; if she also means resource books for teacher development (such as, for example, Scott's 'Uncovering Grammar'), I think there's far more inspiration of a more lasting kind, as well as more ideas for direct use with a particular class, in these kind of resource books.

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1109
	From: Diarmuid Fogarty
	Date: So Dez 09, 2001 10:33 

	Subject: Re: Stevick stuff


	Jane asked 'Could one really recommend dogme to true beginners? Or is it
something that one is attracted to along with a need for more autonomous
activity that comes with teacher development and experience?'

I'm coming round to dogme after seven years in the world of EFL. It's
proving really difficult, probably because of those same seven years. For
this reason, I would say that it is *desireable* to recommend dogme to
complete beginners. After all, what would be saying to them other than,
'Trust in your abilities, trust in the interests and abilities of the
students, listen to what they have to say and respond to them'. Surely it's
never too early to tell anybody that?

Dogme could certainly be recommended to true beginners. A mere
recommendation need be no more than a word to the wise, an alternative look
at the world. Those who were ready might take it on board and those who
weren't, might just see it as another cranky assignment.

As for resource books and their potential for scaffolding, sometimes a
resource book is a lifeline. You're looking for something about one thing or
another, you want a fun activity, you want to keep it simple and then
someone tells you that there's something like that in XXX Resource Pack. The
activity gets modified and filed away for future use. That said, I have
managed to avoid using my (highly praised) resource pack this term. Largely
because although everybody else thinks it's great, it just doesn't convince
me.

Sue's point that the most useful resource books might be those written to
help teachers with their development is a valid one and one that I subscribe
to myself. The newspaper is often a great resource pack, as are many
magazines.

In the future I will bring out a copy of Lao Tsu's great work, adapted
especially for the classroom. Naturally, I will call it the Tao Teaching
(boom boom). And sutra nº 43 will read 'Teaching without textbooks and work
without photocopying/Are understood by very few.'



	


	Group: dogme
	Message: 1110
	From: Graham S Hall
	Date: Mo Dez 10, 2001 9:59 

	Subject: who needs a health farm...?


	Hi,
If I can chip in a few randomish thoughts re. Alan Maley's article, more or
less reiterating what many have already said...

I'm not sure that's it's necessarily the worst dig in the world. I think
there is a potential irony in the fact that some BANAs (I'll use his
terminology) are arguning for a step back from resource overload. However,
for me this is a reflection of the 'local approaches' element of dogme - if
as diarmid notes, people are based in the West, then it's natural that these
should be the issues we talk about. 

However, what Maley might be overlooking is that dogme, far from being
self-centred and self-righteous, perhaps offers a linnk towards thinking
about some of the contexts he describes.

Maley writes about the context where students live in rural backgrounds, and
notes (negatively): 

>The textbook the students are using is a pirated edition, dog-eared with
use. In this textbook (to spare embarrassment I will not name it) a cast of
white characters enact situations in which they shop in malls and
supermarkets, watch TV and videos, arrange and go to teenage parties,
discuss popular music and movies, go on holidays and so on.< 

This would seem to be the epitomy of the issues which dogme is talking
about. The resources are taking away the relevance and the communication.

I'm not saying dogme is the solution, but doesn't it offer insights into
what can be achieved (and I don't mean things that can be achieved as a
second best to pumping in tons of resources). 

I also feel his real criticism, which he only half makes, should be with the
power structures within EFL/ELT which perhaps give voice to BANAs rather
than non-Banas. Or perhaps by dismissing Phillipson and other folk linked to
critical pedagogy he undermines this argument slightly and can't follow it
through. 


Cheers

Graham



	


	Group: dogme
	Message: 1111
	From: scott_thornbury
	Date: Mo Dez 10, 2001 11:58 

	Subject: resources


	Teachers don't need resources so much as resourcefulness. Resource 
books that provide teachers with templates, or generic models, from 
which they can then develop their own (context-appropriate) 
activities would seem to be the best.

Coincidentally, a friend who was staying this weekend is in her first 
semester of teaching EFL. The school where she works over-recruited 
so the new teachers are under hours. They have been put to work - in 
their few "free" hours - to comb published materials 
for "supplementary material", which is then p/copied and cross 
referenced with the coursebook content. This strikes me (and her)as a 
monumental waste of time. It simply encourages material overload, and 
does nothing much to develop resourcefulness. 

Scott



	


	Group: dogme
	Message: 1112
	From: adrian.tennant
	Date: Mo Dez 10, 2001 2:27 

	Subject: Re: resources


	Dear all,

I've noticed the "all or nothing" tendency creeping back into postings.
I was under the impression that we weren't anti-materials but rather
looking at ways in which to use whatever was at hand to develop
full-fledged student involvement. This would mean that instead of being
materials driven we were student lead but NOT that it meant throwing
everything away merely on the basis of OUR feelings (not necessarily
those of our students).

The luddites weren't anti-machinery but rather pro-people - are we
instructive or destructive - the latter seems to be the prevalent mood
at present.

Dr Evil



	


	Group: dogme
	Message: 1113
	From: Diarmuid Fogarty
	Date: Mo Dez 10, 2001 3:32 

	Subject: Re: resources


	Adrian, I haven't picked up the destructive mood that you're picking up, nor the 'all or nothing' approach. What makes you think that?



	


	Group: dogme
	Message: 1114
	From: Sue Murray
	Date: Mo Dez 10, 2001 7:19 

	Subject: resources


	Diarmuid wrote:

>Adrian, I haven't picked up the destructive mood that you're picking up, nor the 'all or nothing' 
>approach. What makes you think that?

ditto!

I think Scott probably best expressed what some of us were trying to say:
>Resource books that provide teachers with templates, or generic models, from 
>which they can then develop their own (context-appropriate) 
>activities would seem to be the best.

And, hackneyed I know, but what is better: giving a poor man a fish, teaching him how to fish, or teaching him how to make his own fishing tackle?

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1115
	From: Brian Perkins
	Date: Di Dez 11, 2001 6:09 

	Subject: Re: kids


	Sue and all,

Actually, I'd first like to thank everyone for their responses to my previous
ramblings and queries. (I honestly do read each one! ;^)

Ok Sue, as for kids...

My wife and I have been "homeschooling" our two girls (12 & 11 - No, that
wasn't planned ;^) since, well... since they were born, I suppose.

In the early years, we subscribed to the popular notion of the importance of
balanced and all-inclusive curriculum. However, about five years ago, I began
to recognize that the material we covered was only memorized long enough to
pass the examinations and any knowledge they truly POSSESSED was because they
self-initiated and self-directed their studies in those areas. To make a long
story short, it took my wife and I about a year of battling (both internal and
together) to conclude our "students'" life-long learning would best be served
by empowering them to take ownership of their educational needs.

Now, that's not to say we allow them to do nothing! We do have some (very)
general ground rules, which are primarily composed of minimum times for reading
and writing. (Which, they usually far exceed.) Other factors vary depending on
circumstances and are reviewed/discussed by all four of us whenever any one
feels a change is in order. But, by and large, they choose their programs,
modes, and even times of study.

As you can imagine, this has been met with intense criticism and some have
implied it's a form of neglect or abuse. Even some "homeschoolers" have
verbalized their disdain for our methods - or lack of. Whether or not it is
what's in the best interests of our kids in the long run still remains to be
seen. For the time being, however, we four are content with our decision.

Hoping this helps,
Brian




=====
--- shameless commercialism below ---

__________________________________________________
Do You Yahoo!?
Check out Yahoo! Shopping and Yahoo! Auctions for all of
your unique holiday gifts! Buy at http://shopping.yahoo.com
or bid at http://auctions.yahoo.com


	


	Group: dogme
	Message: 1116
	From: lifang67
	Date: Fr Dez 14, 2001 1:41 

	Subject: Piracy Not Charity


	Apologies, dogpeople, if this double-posts. I've been trying from 
home and it doesn't take somehow....

(IATEFL Issues just arrived, Dr. Evil--I liked your little tidbit, 
but didn't quite get the example! Are those teachers, or ideas...?

Dr. Evil: I haven't noticed a tendency to "all or nothing". What I've 
noticed is a tendency to political nothing or theoretical anything. 
And maybe a tad too much somethingism with regard to views we really 
have nothing in common with.

For example. Here is this guy Maley who made his career with the post-
imperial British Council, and then the private Bell Foundation. He's 
telling me very boring traveler's tales about teaching the natives to 
make finger puppets and paper mache and sneering at local education. 

Worse, he is the author of a neo-colonialist romance (complete with a 
Cambridge linguist as the representative of the best in the Old Boy 
network) which recommends alcoholic business executives as a good 
substitute for widow-burning. Nor does Maley scruple from putting in 
a plug for his co-authors at Oxford and their unaffordable books. 

Now--this guy tells me that he sees "no hope" in the efforts of Third 
World local teachers who are untrained or poorly trained. AND he 
sees "no hope" in the whole of state-funded education. BUT he 
sees "some hope" in...First World volunteers (many of them equally 
untrained and all of them poorly trained in local conditions). 

Now, what do these selfless volunteers do? Teach the natives about 
naturally occurring pigments!

And he has the condescending gumption (to give it a polite name) to 
laugh at those who have seriously raised (among other issues) the 
outrageous preferential hiring of native speaker expatriates for jobs 
that locals are more than capable of doing!

Our response to this thinly-veiled patronizing, condescending 
claptrap (again, to use a polite name) has been conciliatory in the 
extreme. We have focussed exclusively on his rather petty (and 
completely contradictory) dig at dogme. 

We have been far too quick (Sorry, Sue!) to recognize this or that 
vague formulation in his article about "making the learner the main 
content of the lesson" and "resource poor environments are not 
empty". We have been far to ready to see dogme as a broad church, 
which includes parts of anybody and most of everybody. 

No, I don't think so. I don't think dogme can include EFL inc. 
yuppies or their Old Boy patrons. I think political hygiene forbids 
it. 

Let's take the issue of publishing, then. Copyright. Royalties. 
Moolah, in other words.

Let's not. Let's consider them from the point of view of most (third 
world) teachers and learners. Photocopying. Piracy. That is, books on 
desks, including poor desks, and bums on seats.

The first two terms reflect the inequality in the control of 
knowledge which ELT imperialism has foisted on our classrooms. The 
latter reflect the mundane, everyday, practical struggles of local 
teachers to get around that monopoly. 

Yes, these practical struggles, bless 'em, directly hurt the profits 
of the multi-nationals who control EFL inc. Not incidentally, they 
also hurt the interests of the EFL yuppies and the Old Boy British 
Council Patrons. 

But they are GOOD for learners and local teachers, not least because 
they soon teach these people the limits of these materials, limits 
imposed by the minds and cultures of their authors. 

Without piracy and illegal photocopying, our learners might spend 
their lives pining after OUP and Pearson the way people pined for 
Calvin Klein and Dior before they were boarded by the designer 
pirates. What do we say about this? Well, I say, Yo-ho-ho and a 
bottle of rum! (Now, let's see if we can find more nourishing belly-
timber....)

Jane Austen speaks for all of us when Edward Ferrars (I think this is 
somewhere in "Sense and Sensibility") remarks that for those born 
without landed estates or a vocation for the church, piracy would 
seem to be the only option. Except maybe dogme.

Or take preferential hiring of native speakers. Or use of the native 
language in class. Or the struggle against industrial "tests" which 
favor white, middle class morons and test nothing of any importance 
(TOEFL, TOEIC, etc.) All of these are dogme issues in obvious ways. 
And all of these are all or nothing.

We are part of a system which systematically ensures access to 
education to those least in need of it and promises knowledge on 
condition that it will only be used to make money. But we are a weak 
link, because it is a system which depends on underpaying teachers 
and producing a revolting culture which has driven our best minds 
abroad gagging. Worse, the colonial drive to "administer" learning 
and keep administrative cufflinks clean of actual teaching allows 
teachers tremendous leeway in the classroom. 

Yes, let's use it to liberate our classrooms. But let's not stop 
there. Let's bust out of the classroom, or at least give the 
imperialist hand that feeds us a good chomp. 

dk



	


	Group: dogme
	Message: 1117
	From: Dennis
	Date: Fr Dez 14, 2001 9:03 

	Subject: Re: Piracy Not Charity


	A stirring posting, but I can't (because of what my mail program does 
with headers?) be quite certain who wrote it. Author, kindly put up 
your hand.


Dennis
=====



Dennis Newson 
formerly University of Osnabrueck Germany
List Manager CETEFL-L
Co-moderator Kosovo-English@Yahoogroups.com 
Moderator LL4IT@Yahoogroups.com 
www.dennisnewson.de



	


	Group: dogme
	Message: 1118
	From: adrian.tennant
	Date: Mo Dez 17, 2001 9:23 

	Subject: Re: Piracy Not Charity


	Dear lifang67 (I believe it's you DK?)

Just to answer a question you had _ to add a comment about what you said
regarding Maley etc.


> (IATEFL Issues just arrived, Dr. Evil--I liked your little tidbit,
> but didn't quite get the example! Are those teachers, or ideas...?

They're teachers! The ideas need to come from them. In the article all
these people are made up (I hope) and it probably shows my terrible
sense of humour!.

With regard to your comments on Maley ...

> Now--this guy tells me that he sees "no hope" in the efforts of Third
> World local teachers who are untrained or poorly trained. AND he
> sees "no hope" in the whole of state-funded education. BUT he
> sees "some hope" in...First World volunteers (many of them equally
> untrained and all of them poorly trained in local conditions).

I have long been the advocate of local teachers and highly critical of
unqualified (or under-qualified) NESTs. I also cannot see how many NESTs
can ever be able to do the same job as they will not have the cultural
background and knowledge to assist them. In my experience the longer I
lived in a country the more I realised I didn't know, and the more I had
to learn. At the start you are blissfully ignorant of many factors.

I'm now going to sin on this site!! I sometimes think that publishers
get too much stick. As most of you know I've recently been to
Uzbekistan. This trip was on behalf of a UK publishers and the aim was
for me to put together a group of local teachers/EFLs to write course
materials for the local education system. Here they are trying to
nurture local talent and to take into consideration local needs and
cultural considerations. My role is simply to help these people fulfill
their potential - and certainly not to dictate what is right or wrong.
To me, this is a very positive step.
Many of you will be saying, but they don't need coursebooks.
Well, a) they want them, b) wait until you've gone there, and c) don't
dictate (they've had enough of that!).

Dr Evil (awaiting the hissing and spitting!)


> Our response to this thinly-veiled patronizing, condescending
> claptrap (again, to use a polite name) has been conciliatory in the
> extreme. We have focussed exclusively on his rather petty (and
> completely contradictory) dig at dogme.
> 
> Let's take the issue of publishing, then. Copyright. Royalties.
> Moolah, in other words.
> The first two terms reflect the inequality in the control of
> knowledge which ELT imperialism has foisted on our classrooms. The
> latter reflect the mundane, everyday, practical struggles of local
> teachers to get around that monopoly.
>



	


	Group: dogme
	Message: 1119
	From: Diarmuid Fogarty
	Date: Mo Dez 17, 2001 6:18 

	Subject: Re: Piracy Not Charity


	The Doctor wrote:
>Many of you will be saying, but they don't need coursebooks.
Well, a) they want them, b) wait until you've gone there, and c) don't
dictate (they've had enough of that!).

Steady on, Adrian! We know enough about you to know that you don't deserve either hissing or spitting. We reserve those for #### and their ilk. I think that one thing remains obvious, most people *do* need coursebooks. Even on this list, I would bet that the vast (vast, vast, vast) majority of people are using coursebooks to some degree. It would seem that we agree on the principle that it's not what you do it with but what you do with it.

Publishers are not immune to altruism. When such altruism can guarantee sales, everybody's needs are met. Thus, a publisher who gathers together a group of teachers to collaborate on producing in-country materials cannot be faulted. The materials are the thing that we, as dogpeople are more concerned about. And those materials should be subject to the same critical eye that we reserve for the likes of the Mighty.That dogme has acquired a political, anti-capitalist tone doesn't mean that dogme is political, nor anti-capitalist. Just that some dogpeople are!

Don't assume! Perhaps not *many* of us believe in pure dogme! Perhaps many of us would not presume to dictate. And perhaps not many of us would feel comfortable about lecturing you on the needs of the Uzbeks when we know nowt about them. 

Lighten up, to paraphrase Our Great and Trusted Leader ;-) (EFL Journal October 2001)!



	


	Group: dogme
	Message: 1120
	From: adrian.tennant
	Date: Mo Dez 17, 2001 7:13 

	Subject: Re: Piracy Not Charity


	Diarmuid,

Point taken! My feeling though is that some people are still on their
high horse or their crusade.

But .. what you say .. well makes me feel a lot happier.

Dr Evil,

with Thanks


Diarmuid Fogarty wrote:
> 
> The Doctor wrote:
> >Many of you will be saying, but they don't need coursebooks.
> Well, a) they want them, b) wait until you've gone there, and c) don't
> dictate (they've had enough of that!).
> 
> Steady on, Adrian! We know enough about you to know that you don't deserve either hissing or spitting. We reserve those for #### and their ilk. I think that one thing remains obvious, most people *do* need coursebooks. Even on this list, I would bet that the vast (vast, vast, vast) majority of people are using coursebooks to some degree. It would seem that we agree on the principle that it's not what you do it with but what you do with it.
> 
> Publishers are not immune to altruism. When such altruism can guarantee sales, everybody's needs are met. Thus, a publisher who gathers together a group of teachers to collaborate on producing in-country materials cannot be faulted. The materials are the thing that we, as dogpeople are more concerned about. And those materials should be subject to the same critical eye that we reserve for the likes of the Mighty.That dogme has acquired a political, anti-capitalist tone doesn't mean that dogme is political, nor anti-capitalist. Just that some dogpeople are!
> 
> Don't assume! Perhaps not *many* of us believe in pure dogme! Perhaps many of us would not presume to dictate. And perhaps not many of us would feel comfortable about lecturing you on the needs of the Uzbeks when we know nowt about them.
> 
> Lighten up, to paraphrase Our Great and Trusted Leader ;-) (EFL Journal October 2001)!



	


	Group: dogme
	Message: 1121
	From: lifang67
	Date: Mo Dez 17, 2001 11:39 

	Subject: Don''t Beg--Steal!


	Dear Evil:

How much do learners have to spend on texts? How much do the new 
texts cost? How much is going in the international publisher's 
pocket? 

In the Soviet era, the answers were nothing, nothing, and nothing. 
Since the first sum has not changed, why should Uzbekistan entertain 
changes to the other two? 

I don't agree with the "I was there" line of legitimacy; I don't 
think you need to be an Uzbek cavalier to get on a high horse, or at 
least to cavil with one. 

But I did spend most of my adulthood in China and much of my 
childhood in India. Both countries have special agreements with OUP 
to produce cheap local versions of OUP books, at virtually no profit 
to the parent company. 

But both countries had to make it clear to the parent company that if 
they didn't get cheap books, they would make them. Among other 
things, piracy has a uplifting effect on otherwise not very lofty 
marketing practices of corporations. Unfortunately, this does not 
extend to classroom practices, hence the necessity of a pedagogy of 
bare essentials.

dk



	


	Group: dogme
	Message: 1122
	From: adrian.tennant
	Date: Di Dez 18, 2001 12:02 

	Subject: Re: Don''t Beg--Steal!


	So it doesn't matter how much time a writer puts in to making the
materal? It doesn't matter that the students and teachers would like the
materials? and it doesn't matter that in the Soviet era, and even quite
recently, the writers were exploited by the state? (ask Scott how much
he got paid for his writing etc and then ask a writer in Uzbekistan, or
Russia, or China I dare add! .. 

Phillipson made a point but it's not necessarily ALL correct.

Dr Evil

lifang67 wrote:
> 
> Dear Evil:
> 
> How much do learners have to spend on texts? How much do the new
> texts cost? How much is going in the international publisher's
> pocket?
> 
> In the Soviet era, the answers were nothing, nothing, and nothing.
> Since the first sum has not changed, why should Uzbekistan entertain
> changes to the other two?
> 
> I don't agree with the "I was there" line of legitimacy; I don't
> think you need to be an Uzbek cavalier to get on a high horse, or at
> least to cavil with one.
> 
> But I did spend most of my adulthood in China and much of my
> childhood in India. Both countries have special agreements with OUP
> to produce cheap local versions of OUP books, at virtually no profit
> to the parent company.
> 
> But both countries had to make it clear to the parent company that if
> they didn't get cheap books, they would make them. Among other
> things, piracy has a uplifting effect on otherwise not very lofty
> marketing practices of corporations. Unfortunately, this does not
> extend to classroom practices, hence the necessity of a pedagogy of
> bare essentials.
> 
> dk
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1123
	From: Diarmuid Fogarty
	Date: Di Dez 18, 2001 7:01 

	Subject: Don''t beg or steal, take what is rightfully yours ;-) !


	I think we need to beware of holding up the bolshevik system as any kind of
a model. It's worth remembering that thieves (not including the politburo
;-)) were dealt with rather harshly under the reign of the communist party
in Russia. And it's also worth remembering that some kinds of piracy are
dealt with as harshly by the Chinese government when it is politically
expedient to do so. One (he wrote singularly posh manner) can't help but
wonder what line the paternalistic Chinese govt would take over dogme. And
the bolshevik party wasn't too well known for its tolerance of free thought
either.

I also think it's irrelevant to debate whether or not publishers should or
shouldn't make money out of their business. The fact of the matter is that
they do make money and they exist to make money. They are, after all,
businesses tapping into a lucrative vein, not philanthropists struggling to
educate the poor devils out there who can't speak The Language. No amount of
political rhetoric is going to change that fact. And, incidentally,
political rhetoric has a remarkably low effect on changing people's ideas
too!

I see dogme's role as subverting the power of the publishers, thus holding
true to the inherently subversive nature of good education. After all, and
in a taoist vein, dogme wouldn't exist were it not for the publishers. And
dogme *should* be a broad church which struggles to make room for the
British Council types DK talked about earlier. Inclusion should be what we
aim for, not exclusion.

Finally, before this soapbox collapses under my weight, I think that we
should bear in mind the actual nature of our job. A lot of us (well, *I*)
teach English to people who "need" to learn it in order to function more
effectively in the capitalist system. I am lucky enough to have some
students who learn English because they *want* to learn it, but they are in
the minority. I raise this point because I think it undermines a lot of the
political nature of our pedagogy. We are all about empowering and returning
the word to the learners, but our subject matter serves primarily to uphold
the existing hegemony of capitalism. In that light, criticisms of the
capitalist nature of publishers pale into second light.

Here Endeth the Lesson.



	


	Group: dogme
	Message: 1124
	From: F. Mortes
	Date: Di Dez 18, 2001 8:06 

	Subject: capitalism


	My fellow dogmites,

There seems to be a lot of talk about capitalism and education these days.
I would rather see more on the latter, but then again, who am I to say so
when I only contribute once every few months... In any case, I would
recommend anything by PJ O'Rourke next time you feel the urge to do some
capitalist-bashing (or perhaps a weekend break in Albania?).

Anyway, Merry Christmas to all of you!

Francesc



	


	Group: dogme
	Message: 1125
	From: Diarmuid Fogarty
	Date: Di Dez 18, 2001 8:28 

	Subject: Non capitalist education


	In an attempt to bring the discussion back to education and away from the
politburo, may I post this request for help that I received from a colleague
who is a teacher of sign language? I have told him that I am reposting his
request and that I will pass on any responses he receives. I have also
encouraged him to visit the website and join the discussion list. In fact,
I've recommended the site to teachers of other subjects. Presumably dogme is
as relevant to other teachers as it is to us?

Anyway, the request:

> Hi everybody. I am researching into Language Teaching in the classroom. I
would like to know if anyone know where to look for in any website on
"Learning language in the classroom" ? The students have to learn and speak
a new language in the classroom and they are not allowed to speak in native
language. Wonder if anyone has evidence on why the rule is in force and
whether it is essential? Thanks Allan
>
Happy holidays!
Diarmuid



	


	Group: dogme
	Message: 1126
	From: sthornbury@w...
	Date: Di Dez 18, 2001 10:15 

	Subject: Re: capitalism


	At the risk of dragging us away from the chalkface and back to the 
soapbox(sorry Frank) I just have to mention this book I was sent 
today: Globalization and Language Teaching, ed. Block and 
Cameron, Routledge 2002. To give you the flavour - in a paper by 
John Gray entitled "The global coursebook in ELT" - he has this to 
say:

The penetration of British ELT into one East European country has 
been well documented by Thomas (1999). In his case study of 
educational change in Slovakia, while careful to absolve British ELT 
of the kind of imperialism postulated by Phillipson (1992), he does 
show that ELT publishers were quick to establish themselves. 
Communist coursebooks, with none of the allure or high tech 
production values of their western equivalents, were rapidly 
replaced by coursebooks which were often methodologically (and 
culturally) at odds with local educational values and practises. The 
publishers were, he concluded:

"instrumental in restricting the freedom of choice which Slovak 
teachers aspire to, by using their power and influence with the 
Ministry of Education to ensure that teachers will be persuaded to 
use their titles. Commercial interests have also meant that, very 
often, particular coursebooks have been aggressively marketed, not 
because of their degree of appopriacy for the local market, but 
because these titles are not achieving the desired turnover 
elsewhere."

(Like cigarettes? Ed)

Of course, from a dogme perspective, all this arguing about 
whether your coursebook is better (more appropriate, more local 
etc) than mine is perhaps a little academic. Like Hollywood arguing 
with Bollywood over the effectiveness of their special effects. From 
a dogme perspective NO coursebook is going to achieve the 
degree of fit that classroom-generated talk and texts will. (It does 
strike me as curious that most critical theorists - such as those 
represented in this new Routledge collection - take it for granted 
that coursebooks are an indispensable item of classroom furniture, 
and that the key question is not "why coursebooks?" but "which 
coursebooks?" or, rather, "whose coursebooks?").

Scott



	


	Group: dogme
	Message: 1127
	From: Sue Murray
	Date: Di Dez 18, 2001 11:07 

	Subject: capitalism


	Just a pre-festive observation re recent postings.

The coursebook's 'indispensable' profile is also due in part to the teaching situations teachers often find themselves in. For instance, the CELTA is an INITIAL training, but a lot of teachers find themselves out on a limb post-CELTA, without much support, little or no further training or encouragement for development, teaching lots of different classes back to back, and so on. In these type of conditions, and with little breathing space between one lesson and the next, one day's teaching and the next, a coursebook can become a 'lifeline'. 

The compromise between business and education is an uneasy one. Giving teachers downtime doesn't please the accountant. Here we used to teach back to back, in recent years we have had a 15 minute break between lesson times; this means the school is losing a potential lesson per classroom everyday, but it pays off in other less direct ways. This year we finally negotiated a project whereby every teacher has one free period a week for peer teaching. Again, this means the school are losing a potential lesson per classroom everyday, but it pays off in the overall quality of teaching and staff morale, encourages development, and overall results in greater customer satisfaction. And classes often have two teachers for the price of one!

These type of things, small as they are, are important changes; and they can help teachers develop, make more considered choices, and not rely entirely on coursebooks. 

As a PS, changing the focus a bit: English language student at a party: "Simon's a good teacher because he teaches us what we want to learn". 

Happy holidays!
Sue









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1128
	From: Dennis
	Date: Mi Dez 19, 2001 7:57 

	Subject: Re: capitalism


	In the present round of discussion about textbooks and capitalism 
("Discuss Headway's hegemony in Hungary") I return to trying to think 
through a situation I will face when I visit for the third time a 
language centre for peace keepers set up in a former communist 
country. The centre is directed from a British Council office and 
financed by the MOD.

My interest is how best to teach (and how best to recommend to teach) 
in that centre.

To set the scene.

Headway is the coursebook and there is satellite TV, a good supply of 
video cassettes, audio cassettes and readers and a number of on-line 
PCs. There are two full-time, local teachers and one or two part-time 
teachers. At the moment the courses are intensive (4 - 6 weeks, 5 
days a week) there are 16 in a group and the day is divided into 60 
minute periods with a break for lunch.

What shapes what goes on in the building amongst all that material, 
though is a) the expectations/demands of the organising authorities 
b) the expectations of the learners.

The wishes of the authorities are pretty easy to fulfill: a couple of 
Excel spreadsheets with tests scores on them and a collection of 
genuine quotations from the students: "This is the best course I've 
ever attended", "The teachers are so well-prepared and so friendly",
"I've never experienced modern methods of language teaching before. 
They are wonderful."

Obiously, the students are of central concern.

They are 30 plus and older and are well-motivated but:

a) tend to prefer working on their own to working in groups;
b) assume learning a foreign language means learning lists of words, 
"doing" the book and lots of grammar and probably some translation.

The most helpful fact for a dogme approach is that they just love 
talking. They switch to discussion mode with glee.

Can I turn my message at this point into a set of questions:

1. How would you convince students that learning grammar rules
and filling up their vocabulary books with lists of words is not the 
best way forward?
2. How would you marry a dogme approach to a fixed timetable for 
each class with two or three different teachers?
3. How would you ensure that students don't get the impression that 
all they are doing is talking all the time?

and

4. How can those students who still, privately, feel they should be 
translating, doing grammar and lots of written exercises, how can 
those students be given a sense of progress? How can one make them 
feel they have done some serious work?


Dennis
Dennis Newson 
formerly University of Osnabrueck Germany
List Manager CETEFL-L
Co-moderator Kosovo-English@Yahoogroups.com 
Moderator LL4IT@Yahoogroups.com 
www.dennisnewson.de



	


	Group: dogme
	Message: 1129
	From: Diarmuid Fogarty
	Date: Mi Dez 19, 2001 8:10 

	Subject: Re: capitalism


	Without wishing to be a pain, just in case we get buried under the
coursebook debate, can I remind people about my colleague's plea for help.
It would be ideal if I could go back to him with a range of answers...

Cheeky, I know, but it is Xmas...whatever that might mean to you...



	


	Group: dogme
	Message: 1130
	From: Tom Walton
	Date: Mi Dez 19, 2001 8:24 

	Subject: Re: capitalism


	Hi everyone:

Dennis, you say they want to do "grammar" but switch
easily into "discussion mode" - and have 2 or 3
different teachers...

Wouldn't one simple solution be to (have to?) persuade
just one of the teachers to "do dogme"? Then you could
have one session "grammar", one session
"discussion-at-the-earliest-opportunity" and one
session "dogme"... and at the end of the course get
all 3 people in at the same time and debate/take
feedback on which they liked most, found most useful
etc.

Alternatively persuade all of the teachers to switch
modes and see what sort of results you got.

Happy Christmas 

Tom (aka PC Smasher)



__________________________________________________
Do You Yahoo!?
Check out Yahoo! Shopping and Yahoo! Auctions for all of
your unique holiday gifts! Buy at http://shopping.yahoo.com
or bid at http://auctions.yahoo.com


	


	Group: dogme
	Message: 1131
	From: adrian.tennant
	Date: Mi Dez 19, 2001 8:24 

	Subject: Re: capitalism


	Dear Dennis,

I find these comments interesting

Dennis wrote:
> 
> In the present round of discussion about textbooks and capitalism
> ("Discuss Headway's hegemony in Hungary") 

are these yours or a quote from a posting I missed?

The reason I'm interested is that I spent 6 years in Hungary as a
Teacher Trainer, DOS in a Private Language School and Teaching
Co-ordinator at the BC but don't feel that Headway had such a dominant
hold. In fact, in my DOS job I saw many teachers in the school (with 50+
teachers 50/50) reject Headway as unsuitable.

Dr Evil



	


	Group: dogme
	Message: 1132
	From: Dennis
	Date: Mi Dez 19, 2001 9:15 

	Subject: Re: capitalism


	I'm afraid, Dr. Evil, I was misleading. I was only being 
alliterative.


Dennis
Dennis Newson 
formerly University of Osnabrueck Germany
List Manager CETEFL-L
Moderator of various other EFL lists
www.dennisnewson.de



	


	Group: dogme
	Message: 1133
	From: kellogg
	Date: Mi Dez 26, 2001 3:46 

	Subject: Fw: [wholelanguage] Music and other non-language input


	Dear Sue: 

I didn't respond to your note on teaching kids but I have been thinking about it. The main thing I was thinking was that on the surface a lot of what you suggest (spin the dial, etc) is not only materials-based but also not very communicative. 

But nevertheless dogme. And I really think this is because dogme is a kind of content-based teaching rather than a kind of communicative teaching. It's not about creating artificial information gaps and then even more artificial ways of bridging them. In some classes, e.g. DF's paint factory class or Luke's "interesting lesson" on earthquake relief, it's about discovering the real information gaps and creating real ways of bridging them. 

But in monolingual classes of children this isn't very practical. For those of us who teach children, dogme probably needs to be, as Scott contends, more content-based than "local and relevant concern" based. But it's not content-based in the old way, that is, where content is transmitted from teacher to learner. Instead, content is laid out on the table as a kind of "conversation piece" (or hung on the wall--after all, a conversation piece used to be a kind of painting!) 

Anyway, all this prompted the following, which I cross-post from our wholelanguage site. (Melanie is a materials developer for a major international publisher who has lately been experimenting with less commodifiable kinds of teaching....) 

----- Original Message ----- 
From: kellogg 
To: wholelanguage@yahoogroups.com 
Sent: Wednesday, December 26, 2001 11:26 AM 
Subject: [wholelanguage] Music and other non-language input 


Dear grads: 

(Sorry--I accidentally sent something meant for Minsook to the list. Here is my REAL message to the list.) 

Melanie has been reporting on her various seminars on using MUSIC. Not songs, but music! The idea is not to add music like sugar to the bitter medicine of English words, but instead to use music to get children to create their own words. 

We saw her do this at KoTESOL: what colour/season/weather does this music remind you of? Some teachers in Daegu and Venezuela have now suggested using the music to teach the limbs of the body! 

How? I'm not really sure. Consider these questions. Which seems most likely to get the children involved? What music do they suggest to you? 

a) Listen! What part of the body does this music make you think of? 
b) Listen! What part of the player's body is moving? Move yours the same way! 
c) Listen! Imagine a dancer! What part of her body is moving? Move yours the same way. 
d) Imagine we are traveling around the body in a small submarine, inside the blood vessels. What part of the body are we in now? 
e) Imagine that you are making a Frankenstein monster. What part of the body are you working on now? 
f) Imagine that you can make a new human organ. What is it like? What does it do? 

Which questions would give SINGLE answers (everyone giving the same answer)? Which questions would give DIFFERENT answers? Does it matter? 

One thing that teachers probably like about this activity is the LACK of language input. I think teachers are getting very tired of input based teaching, because they are frustrated when kids can't understand. Story-telling and singing really do nothing to get around this problem; they only disguise it by passivizing learners, in the former case by not checking anything except very global understanding and in the latter by not requiring comprehension for participation. 

But another thing they like about it is that it's obviously content based, and for once the content cannot be reduced to grammar, lexis, and phonics, or listening, writing, reading and speaking. I really think that communicative teaching has failed Korea because it is based on a model which does not resist this kind of reduction. 

There is no reason why "communication" cannot be taught by "building up" language from phonics to grammar, or by "analyzing" language into mode (written/spoken) or process (reception/producton) or skill (reading, writing, listening, speaking). In fact, if we see "communication" as the communication of meanings which pre-exist in minds (instead of being negotiated between them) and language as the conduit whereby this happens, communicative teaching can be almost completely content free. 

Music provides the content that communicative teaching is now lacking. In theory, almost anything could, of course! But in practice, in order to resist the reduction of content-based teaching to purely language-based teaching, it's probably better to use something which resists being reduced to language, e.g. painting, sculpture, installations, mime.... 

Does it make any difference whether the medium allows conversation to be carried on simultaneously (painting, sculpture, installations) or whether the talking has to be done after the experience (mime, music, etc.)? 

dk 

Yahoo! Groups Sponsor 



To unsubscribe from this group, send an email to: 
wholelanguage-unsubscribe@yahoogroups.com 



Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1135
	From: Ruth
	Date: So Dez 30, 2001 1:40 

	Subject: Korea


	I have a young colleague, an earnest, decent man and an excellent teacher, heading to Korea. Can anyone working in Korea or knowing it well, offer to recommend/mentor him through the difficult ropes of finding an EFL position there?

cheers,
ruth wajnryb


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1136
	From: Sue Ali
	Date: Fr Jan 04, 2002 12:00 

	Subject: Late for class! assessment tasks again!


	Hi,
I've been receiving emails from the dogme group for some time because an
enthusiastic colleague added me to the list. I never thought I would send
an email to the group. But there are a couple of issues that are being
discussed by our very small staff discussion group which I would like to
throw into your ring for discussion. 
The discussion began with feedback from a student, and got into the 2
issues I am keen to have others' thoughts on - what to do when students are
late to class (some regularly), and how to assess? - tasks during term, or
end or term tests, or ...?

Below is the original email which details the feedback from John, a student
from Equador via Taiwan. And below that are my thoughts on the above 2
issues.
**************************************************
I spoke at length today over lunch preparations (20/12/01)to John, the
student from Equador who has spent a long time in Chinese language classes
in Taiwan. I thought it would be interesting to get feedback from him about
the courses and comments on what works for him in the classroom, since he
has so much language learning experience. 
Unfortunately, he was pretty negative about his experience here, and I
think you could say "That's John", and it is, but still there MAY be
something of worth in his comments. (it is food for thought, anyway) I
hasten to add he didn't say anything good about my classes, expect he found
the skills he learnt in the computer lab sessions valuable!
Listing comments always helps a disorganised brain.So ...John said ...
1. Quiet reading time in the class is often wasted time. The reading could
be done at home the night before. What is important in the classroom is
interaction between student and teacher. And a lot of help with vocabulary.
He said if students read aloud that could be more valuable. (he may have
been referring to long reading pieces I gave the class)
2. Scripts are needed for listening, and a lot of vocab support is needed.
And listening texts are better if they are authentic, ie what can be heard
around us in Melbourne. Videos are better than tapes.
3. Teachers shouldn't worry about students being late; it is only the
concern of the Immigration Department (as it is in Taiwan, apparently).
Teachers don't know what has delayed a student, and what pressures there
may be in their lives. They are adults.
4. Reading texts could be supported by listening work, thus helping the
student build a better understanding of the subject. (For a long time, I
have wished I had the time to get together videos with teachers discussing
a topic in a reading text - maybe one day..)
5. There is no problem for him being in a class of quiet Asian students- he
is used to it; strategies just need to be used by the teacher to encourage
them to communicate. For example,they need to be asked directly to
contribute to a discussion, and mini-informal presentations which push them
into speaking could help. 
6. Review tests at the end of a unit (maybe once a week) are effective in
the learning process. The teacher doesn't need to be heavy about "testing",
but should be conscious of a student's progress so a decision can be made
at the end of term regarding the student's level. John was used to courses
of 10 or 12 week terms, and students would repeat them when necessary
(there would be a test at the end of term). He said he repeated a couple of
terms - no problem. He was pretty casual about the writing tasks I gave the
class this term, in fact he didn't do them , but he wants to go to the next
level because he thinks he would be wasting his time repeating (and I
agree). He just takes for granted that he will go up because he has made
enough progress and he assumes that the teacher is aware of that. He
doesn't think so much weight should be given to whether a student passed
this or that particular task to progress to the next level. (If I imagine
myself as a student in a language school, I think I would feel the same. "I
may not have written that report, but my French/German/Chinese whatever is
good enough for me to participate in and benefit from the next level
classes" - John of course wasn't talking about courses which have that
direct entry to uni component to them)
7. The more speaking practice the better.(of course)
8. Building on material to consolidate language is beneficial, rather than
going quickly through unrelated tasks.
9. Review review 
10. John made the point that the evaluation at the end of the term was
pretty useless for the students. He was used to his teachers asking him on
an almost daily basis, "Was that useful? Was that boring? etc", or being
given something a little more formal at the end of a week.


John is 32 and a business man/hairdresser -I think. I have wondered
recently whether we let such people down. I had a student just walk out of
class this term when presented with a difficult reading text, and yet she
is a great communicator in a discussion group given a subject which is not
too heavy. If we have to present relatively dense reading texts, couldn't
we supplement them with videos of people discussing the subject in
everyday, simple English, so the students can go from the complex to the
simple or vice versa(this was another point I could have added to John's
list - he said something very similar about listening texts: difficult to
simple to average listening tasks on the same topic to build listening skills)

This is long enough. I always find it worth while listening to the vocal
disgruntled students because there just might be something to what they are
saying, and it helps me pull up my socks, which is always a worthwhile
activity.

Sue
*******************************************


Hi (I can't help myself, sorry - I have more to say on John's points)

On the issue of late students ... I will always persist in thinking that
the students should be given "the benefit of the doubt" when it comes to
being late, and even to a certain extent to their attitude in class. For
example, a teacher complained recently about a student's attitude in class,
(he didn't work well in groups etc, seemed to sulk etc), and some time
later the teacher discovered the man's wife had had a miscarriage, it had
been their first child, they had waited a long time for this pregnancy etc
etc. And for Korean guys, I always think "Korean Army"(!), parental
pressures/expectations, and pressure-cooker education, up until they come
to Australia. I can only start to imagine how an individual would cope with
that. And we are all so different. (I have 2 siblings who view me as
irresponsible because "they" would not have made the same sort of personal
decisions I made in my life etc). So often I have willed myself not to
judge, and been glad later I made that decision because I have discovered
the student had problems or demons to fight I could not have imagined. So
.... I agree with John about adults coming late for class. (We just have to
try to make the class so interesting and enjoyable that they always regret
not being there! - that I can't claim to get that right very often!)

And on the point John made regarding going to the next level; to be fair to
him, he did support tests at the end of term to help determine where
students would be placed. And I certainly support tasks being done during
term: students want to learn, they want to achieve. But I wonder if the
tasks by themselves are a good indication of what students can achieve. For
example, one student I had last term in 4A (upper-intermediate), really was
a Stage 3 (intermediate) student, yet he had gone from 3B, to 4A EFS to 4B
EFS and then to 5A EFS, without repeating one term because somehow he had
"passed" on tasks. I much prefer to use the tasks done during term as
learning opportunities (and perhaps to help in the assessment of students
who perform badly on a test but who are clearly able to manage the work
during term). For example, I found in pre-(strict) assessment task days
that when I used to give students an essay to write, I would give quite a
lot of support to them through the writing process, and in the end we were
all happy with the last draft, and happy with what had been learnt along
the way. Now I do help the students with one draft, but I seem to be too
distracted by marking tasks, getting marks down on paper etc, that I don't
put the same effort into the teaching-learning process - and it all has to
be done in such a hurry in the 5 week terms. I must be old-fashioned like
John's teachers in Taiwan - I like a test at the end of term which clearly
tests work done in term.

Over and out (for now)

Sue



	


	Group: dogme
	Message: 1137
	From: Ruth
	Date: Fr Jan 04, 2002 9:47 

	Subject: Re: Digest Number 354


	forgive the pest again, bu cld someone tell me how to access the records of
the dogme group?

thnks, ruth
----- Original Message -----
From: <dogme@yahoogroups.com>
To: <dogme@yahoogroups.com>
Sent: Saturday, January 05, 2002 5:56 AM
Subject: [dogme] Digest Number 354


> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> ------------------------------------------------------------------------
>
> There is 1 message in this issue.
>
> Topics in this digest:
>
> 1. Late for class! assessment tasks again!
> From: Sue Ali <s.ali@l...>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 1
> Date: Fri, 04 Jan 2002 11:00:46 +1100
> From: Sue Ali <s.ali@l...>
> Subject: Late for class! assessment tasks again!
>
> Hi,
> I've been receiving emails from the dogme group for some time because an
> enthusiastic colleague added me to the list. I never thought I would send
> an email to the group. But there are a couple of issues that are being
> discussed by our very small staff discussion group which I would like to
> throw into your ring for discussion.
> The discussion began with feedback from a student, and got into the 2
> issues I am keen to have others' thoughts on - what to do when students
are
> late to class (some regularly), and how to assess? - tasks during term, or
> end or term tests, or ...?
>
> Below is the original email which details the feedback from John, a
student
> from Equador via Taiwan. And below that are my thoughts on the above 2
> issues.
> **************************************************
> I spoke at length today over lunch preparations (20/12/01)to John, the
> student from Equador who has spent a long time in Chinese language classes
> in Taiwan. I thought it would be interesting to get feedback from him abou
t
> the courses and comments on what works for him in the classroom, since he
> has so much language learning experience.
> Unfortunately, he was pretty negative about his experience here, and I
> think you could say "That's John", and it is, but still there MAY be
> something of worth in his comments. (it is food for thought, anyway) I
> hasten to add he didn't say anything good about my classes, expect he
found
> the skills he learnt in the computer lab sessions valuable!
> Listing comments always helps a disorganised brain.So ...John said ...
> 1. Quiet reading time in the class is often wasted time. The reading could
> be done at home the night before. What is important in the classroom is
> interaction between student and teacher. And a lot of help with
vocabulary.
> He said if students read aloud that could be more valuable. (he may have
> been referring to long reading pieces I gave the class)
> 2. Scripts are needed for listening, and a lot of vocab support is needed.
> And listening texts are better if they are authentic, ie what can be heard
> around us in Melbourne. Videos are better than tapes.
> 3. Teachers shouldn't worry about students being late; it is only the
> concern of the Immigration Department (as it is in Taiwan, apparently).
> Teachers don't know what has delayed a student, and what pressures there
> may be in their lives. They are adults.
> 4. Reading texts could be supported by listening work, thus helping the
> student build a better understanding of the subject. (For a long time, I
> have wished I had the time to get together videos with teachers discussing
> a topic in a reading text - maybe one day..)
> 5. There is no problem for him being in a class of quiet Asian students-
he
> is used to it; strategies just need to be used by the teacher to encourage
> them to communicate. For example,they need to be asked directly to
> contribute to a discussion, and mini-informal presentations which push
them
> into speaking could help.
> 6. Review tests at the end of a unit (maybe once a week) are effective in
> the learning process. The teacher doesn't need to be heavy about
"testing",
> but should be conscious of a student's progress so a decision can be made
> at the end of term regarding the student's level. John was used to courses
> of 10 or 12 week terms, and students would repeat them when necessary
> (there would be a test at the end of term). He said he repeated a couple
of
> terms - no problem. He was pretty casual about the writing tasks I gave
the
> class this term, in fact he didn't do them , but he wants to go to the
next
> level because he thinks he would be wasting his time repeating (and I
> agree). He just takes for granted that he will go up because he has made
> enough progress and he assumes that the teacher is aware of that. He
> doesn't think so much weight should be given to whether a student passed
> this or that particular task to progress to the next level. (If I imagine
> myself as a student in a language school, I think I would feel the same.
"I
> may not have written that report, but my French/German/Chinese whatever is
> good enough for me to participate in and benefit from the next level
> classes" - John of course wasn't talking about courses which have that
> direct entry to uni component to them)
> 7. The more speaking practice the better.(of course)
> 8. Building on material to consolidate language is beneficial, rather than
> going quickly through unrelated tasks.
> 9. Review review
> 10. John made the point that the evaluation at the end of the term was
> pretty useless for the students. He was used to his teachers asking him on
> an almost daily basis, "Was that useful? Was that boring? etc", or being
> given something a little more formal at the end of a week.
>
>
> John is 32 and a business man/hairdresser -I think. I have wondered
> recently whether we let such people down. I had a student just walk out of
> class this term when presented with a difficult reading text, and yet she
> is a great communicator in a discussion group given a subject which is not
> too heavy. If we have to present relatively dense reading texts, couldn't
> we supplement them with videos of people discussing the subject in
> everyday, simple English, so the students can go from the complex to the
> simple or vice versa(this was another point I could have added to John's
> list - he said something very similar about listening texts: difficult to
> simple to average listening tasks on the same topic to build listening
skills)
>
> This is long enough. I always find it worth while listening to the vocal
> disgruntled students because there just might be something to what they
are
> saying, and it helps me pull up my socks, which is always a worthwhile
> activity.
>
> Sue
> *******************************************
>
>
> Hi (I can't help myself, sorry - I have more to say on John's points)
>
> On the issue of late students ... I will always persist in thinking that
> the students should be given "the benefit of the doubt" when it comes to
> being late, and even to a certain extent to their attitude in class. For
> example, a teacher complained recently about a student's attitude in
class,
> (he didn't work well in groups etc, seemed to sulk etc), and some time
> later the teacher discovered the man's wife had had a miscarriage, it had
> been their first child, they had waited a long time for this pregnancy etc
> etc. And for Korean guys, I always think "Korean Army"(!), parental
> pressures/expectations, and pressure-cooker education, up until they come
> to Australia. I can only start to imagine how an individual would cope
with
> that. And we are all so different. (I have 2 siblings who view me as
> irresponsible because "they" would not have made the same sort of personal
> decisions I made in my life etc). So often I have willed myself not to
> judge, and been glad later I made that decision because I have discovered
> the student had problems or demons to fight I could not have imagined. So
> .... I agree with John about adults coming late for class. (We just have
to
> try to make the class so interesting and enjoyable that they always regret
> not being there! - that I can't claim to get that right very often!)
>
> And on the point John made regarding going to the next level; to be fair
to
> him, he did support tests at the end of term to help determine where
> students would be placed. And I certainly support tasks being done during
> term: students want to learn, they want to achieve. But I wonder if the
> tasks by themselves are a good indication of what students can achieve.
For
> example, one student I had last term in 4A (upper-intermediate), really
was
> a Stage 3 (intermediate) student, yet he had gone from 3B, to 4A EFS to 4B
> EFS and then to 5A EFS, without repeating one term because somehow he had
> "passed" on tasks. I much prefer to use the tasks done during term as
> learning opportunities (and perhaps to help in the assessment of students
> who perform badly on a test but who are clearly able to manage the work
> during term). For example, I found in pre-(strict) assessment task days
> that when I used to give students an essay to write, I would give quite a
> lot of support to them through the writing process, and in the end we were
> all happy with the last draft, and happy with what had been learnt along
> the way. Now I do help the students with one draft, but I seem to be too
> distracted by marking tasks, getting marks down on paper etc, that I don't
> put the same effort into the teaching-learning process - and it all has to
> be done in such a hurry in the 5 week terms. I must be old-fashioned like
> John's teachers in Taiwan - I like a test at the end of term which clearly
> tests work done in term.
>
> Over and out (for now)
>
> Sue
>
>
>
>
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
>
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 1138
	From: Diarmuid Fogarty
	Date: Fr Jan 04, 2002 10:45 

	Subject: Re: Digest Number 354


	Ruth
You can either go to the website (www.teaching-unplugged.com and click on
the link to the list archives or you can go direct to
www.groups.yahoo.com/group/dogme and you'll find them there.

Happy reading.



	


	Group: dogme
	Message: 1139
	From: sthornbury@w...
	Date: Sa Jan 05, 2002 8:49 

	Subject: Italian for beginners


	I've just seen the latest dogme film, (and the first, incidentally, to 
be directed by a woman): Italian for beginners. In the words of a 
friend who recommended it to me "Slow, tedious and grim at the 
beginning (like all dogme films), but ultimately fun and worth 
watching. The story of a group of sad and lonely Danes who go to 
Italian classes as a form of escape therapy from the hell of their 
Scandinavian lives. One or two marvellous scenes, particularly in 
one lesson where the teacher is brilliantly abusive."

What IS very curious is these Italian classes, which take place in a 
small bare lecture theatre, where - as the teacher himself 
comments - there isn't even a blackboard. What you see of the 
classes are the modelling and drilling of phrasebook scraps that 
seem to be drawn from the character's own lives - so that the girl 
who works in the pastry shop learns to answer queries about 
cakes and the man who works in the hotel learns to say "I want a 
double room with a view" - doubly useful as the whole class ends 
up going to Venice for a holiday. Which also underscores the fact 
that the class is an emergent social entity in its own right - and in 
fact, after the sudden demise of their teacher, they keep turning up, 
until one of the students takes over the teacher's role (EMERGES 
as the teacher, really). 

And of course it's very dogme to look at, although not quite as 
grainy and awkward as some of the films. Perhaps Lone Scherfig 
(the director) breaks the rules? Well, she is quoted as saying: "For 
me the part of the Manifesto in which you promise to find truth as 
you work, or at least to look for it, is much more important than 
whether you have artifical lights or props or music". This seems to 
be the motivation of the Italian lessons, too.

Scott



	


	Group: dogme
	Message: 1140
	From: scott_thornbury
	Date: Sa Jan 05, 2002 8:50 

	Subject: Re: Digest Number 354


	Thanks, Diarmuid, for helping Ruth out. It's worth noting that the 
SEARCH option on the egroups site works well and quickly, so if 
you're looking (as I was the other day)for all references to Ukraine 
in the dogme files, just type it in and off you go. On the negative 
side, yahoo have now littered the site with very intrusive 
advertising (which you don't get in the emailed postings). Sorry 
about this - I don't think there's any way round it.
Scott

--- In dogme@y..., "Diarmuid Fogarty" <fogarty@o...> wrote:
> Ruth
> You can either go to the website (www.teaching-unplugged.com and 
click on
> the link to the list archives or you can go direct to
> www.groups.yahoo.com/group/dogme and you'll find them there.
> 
> Happy reading.



	


	Group: dogme
	Message: 1141
	From: Sue Murray
	Date: Sa Jan 05, 2002 4:29 

	Subject: grossology


	LOTS of interesting postings I want to join in on - but rather slow and rusty after almost 3 weeks off-line; meanwhile, out of interest, here's an extract (3 of the questions/answers) from an interview with science teacher Sylvia Branzei, who invented Grossology (I'd never heard of it):

Q: Did you feel that science teaching needed a different approach?
A: Yes, I did. I definitely felt it was boring. The predominant method of teaching is still with textbooks and it doesn't necessarily relate to a child's life. I've learned through the years that children are most curious about themselves and the world around them. So even if I'm teaching something that's esoteric to children, say atoms and molecules, if I can relate it directly to their lives then I've won them over. They listen more closely and they understand.

Q: It's hard to imagine teaching without textbooks.
A: Textbooks have an accuracy and a validity to them, but often the students read the textbook with the teacher, the teacher assigns them questions and gives them a worksheet from the book, and science becomes this black-and-white series of facts. With Grossology and the way I approach science, it's all about you. It's all around you. Instead of reading the textbook to find out what's going on in the grass, kids can go out with a magnifying glass and look for themselves. I get them to do their own research, their own science. I turn it around so that they are the ones who have to become experts and I'm not spoon-feeding them. Too many teachers are too concerned with wanting to be in the limelight. We want to be honoured and to be the boss.

Q: Why do teachers rely so heavily on textbooks?
A: A big concern in the US is that many people who are teaching science aren't trained in it. You have people who aren't comfortable with the subject, so they become nervous and dependent on the textbook. The problem feeds on itself.
(new scientist 22/29 Dec 2001) 

Sue M



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1142
	From: Ruth
	Date: Sa Jan 05, 2002 10:03 

	Subject: Re: Digest Number 355


	thanku thank u thank u
ruth
----- Original Message -----
From: <dogme@yahoogroups.com>
To: <dogme@yahoogroups.com>
Sent: Sunday, January 06, 2002 4:48 AM
Subject: [dogme] Digest Number 355


> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> ------------------------------------------------------------------------
>
> There are 4 messages in this issue.
>
> Topics in this digest:
>
> 1. Re: Digest Number 354
> From: "Ruth" <rwajnryb@n...>
> 2. Re: Digest Number 354
> From: "Diarmuid Fogarty" <fogarty@o...>
> 3. Italian for beginners
> From: sthornbury@w...
> 4. Re: Digest Number 354
> From: "scott_thornbury" <sthornbury@w...>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 1
> Date: Sat, 5 Jan 2002 08:47:27 +1100
> From: "Ruth" <rwajnryb@n...>
> Subject: Re: Digest Number 354
>
> forgive the pest again, bu cld someone tell me how to access the records
of
> the dogme group?
>
> thnks, ruth
> ----- Original Message -----
> From: <dogme@yahoogroups.com>
> To: <dogme@yahoogroups.com>
> Sent: Saturday, January 05, 2002 5:56 AM
> Subject: [dogme] Digest Number 354
>
>
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> > ------------------------------------------------------------------------
> >
> > There is 1 message in this issue.
> >
> > Topics in this digest:
> >
> > 1. Late for class! assessment tasks again!
> > From: Sue Ali <s.ali@l...>
> >
> >
> > ________________________________________________________________________
> > ________________________________________________________________________
> >
> > Message: 1
> > Date: Fri, 04 Jan 2002 11:00:46 +1100
> > From: Sue Ali <s.ali@l...>
> > Subject: Late for class! assessment tasks again!
> >
> > Hi,
> > I've been receiving emails from the dogme group for some time because an
> > enthusiastic colleague added me to the list. I never thought I would
send
> > an email to the group. But there are a couple of issues that are being
> > discussed by our very small staff discussion group which I would like to
> > throw into your ring for discussion.
> > The discussion began with feedback from a student, and got into the 2
> > issues I am keen to have others' thoughts on - what to do when students
> are
> > late to class (some regularly), and how to assess? - tasks during term,
or
> > end or term tests, or ...?
> >
> > Below is the original email which details the feedback from John, a
> student
> > from Equador via Taiwan. And below that are my thoughts on the above 2
> > issues.
> > **************************************************
> > I spoke at length today over lunch preparations (20/12/01)to John, the
> > student from Equador who has spent a long time in Chinese language
classes
> > in Taiwan. I thought it would be interesting to get feedback from him
abou
> t
> > the courses and comments on what works for him in the classroom, since
he
> > has so much language learning experience.
> > Unfortunately, he was pretty negative about his experience here, and I
> > think you could say "That's John", and it is, but still there MAY be
> > something of worth in his comments. (it is food for thought, anyway) I
> > hasten to add he didn't say anything good about my classes, expect he
> found
> > the skills he learnt in the computer lab sessions valuable!
> > Listing comments always helps a disorganised brain.So ...John said ...
> > 1. Quiet reading time in the class is often wasted time. The reading
could
> > be done at home the night before. What is important in the classroom is
> > interaction between student and teacher. And a lot of help with
> vocabulary.
> > He said if students read aloud that could be more valuable. (he may have
> > been referring to long reading pieces I gave the class)
> > 2. Scripts are needed for listening, and a lot of vocab support is
needed.
> > And listening texts are better if they are authentic, ie what can be
heard
> > around us in Melbourne. Videos are better than tapes.
> > 3. Teachers shouldn't worry about students being late; it is only the
> > concern of the Immigration Department (as it is in Taiwan, apparently).
> > Teachers don't know what has delayed a student, and what pressures there
> > may be in their lives. They are adults.
> > 4. Reading texts could be supported by listening work, thus helping the
> > student build a better understanding of the subject. (For a long time, I
> > have wished I had the time to get together videos with teachers
discussing
> > a topic in a reading text - maybe one day..)
> > 5. There is no problem for him being in a class of quiet Asian students-
> he
> > is used to it; strategies just need to be used by the teacher to
encourage
> > them to communicate. For example,they need to be asked directly to
> > contribute to a discussion, and mini-informal presentations which push
> them
> > into speaking could help.
> > 6. Review tests at the end of a unit (maybe once a week) are effective
in
> > the learning process. The teacher doesn't need to be heavy about
> "testing",
> > but should be conscious of a student's progress so a decision can be
made
> > at the end of term regarding the student's level. John was used to
courses
> > of 10 or 12 week terms, and students would repeat them when necessary
> > (there would be a test at the end of term). He said he repeated a couple
> of
> > terms - no problem. He was pretty casual about the writing tasks I gave
> the
> > class this term, in fact he didn't do them , but he wants to go to the
> next
> > level because he thinks he would be wasting his time repeating (and I
> > agree). He just takes for granted that he will go up because he has made
> > enough progress and he assumes that the teacher is aware of that. He
> > doesn't think so much weight should be given to whether a student passed
> > this or that particular task to progress to the next level. (If I
imagine
> > myself as a student in a language school, I think I would feel the same.
> "I
> > may not have written that report, but my French/German/Chinese whatever
is
> > good enough for me to participate in and benefit from the next level
> > classes" - John of course wasn't talking about courses which have that
> > direct entry to uni component to them)
> > 7. The more speaking practice the better.(of course)
> > 8. Building on material to consolidate language is beneficial, rather
than
> > going quickly through unrelated tasks.
> > 9. Review review
> > 10. John made the point that the evaluation at the end of the term was
> > pretty useless for the students. He was used to his teachers asking him
on
> > an almost daily basis, "Was that useful? Was that boring? etc", or
being
> > given something a little more formal at the end of a week.
> >
> >
> > John is 32 and a business man/hairdresser -I think. I have wondered
> > recently whether we let such people down. I had a student just walk out
of
> > class this term when presented with a difficult reading text, and yet
she
> > is a great communicator in a discussion group given a subject which is
not
> > too heavy. If we have to present relatively dense reading texts,
couldn't
> > we supplement them with videos of people discussing the subject in
> > everyday, simple English, so the students can go from the complex to the
> > simple or vice versa(this was another point I could have added to John's
> > list - he said something very similar about listening texts: difficult
to
> > simple to average listening tasks on the same topic to build listening
> skills)
> >
> > This is long enough. I always find it worth while listening to the vocal
> > disgruntled students because there just might be something to what they
> are
> > saying, and it helps me pull up my socks, which is always a worthwhile
> > activity.
> >
> > Sue
> > *******************************************
> >
> >
> > Hi (I can't help myself, sorry - I have more to say on John's points)
> >
> > On the issue of late students ... I will always persist in thinking that
> > the students should be given "the benefit of the doubt" when it comes to
> > being late, and even to a certain extent to their attitude in class. For
> > example, a teacher complained recently about a student's attitude in
> class,
> > (he didn't work well in groups etc, seemed to sulk etc), and some time
> > later the teacher discovered the man's wife had had a miscarriage, it
had
> > been their first child, they had waited a long time for this pregnancy
etc
> > etc. And for Korean guys, I always think "Korean Army"(!), parental
> > pressures/expectations, and pressure-cooker education, up until they
come
> > to Australia. I can only start to imagine how an individual would cope
> with
> > that. And we are all so different. (I have 2 siblings who view me as
> > irresponsible because "they" would not have made the same sort of
personal
> > decisions I made in my life etc). So often I have willed myself not to
> > judge, and been glad later I made that decision because I have
discovered
> > the student had problems or demons to fight I could not have imagined.
So
> > .... I agree with John about adults coming late for class. (We just have
> to
> > try to make the class so interesting and enjoyable that they always
regret
> > not being there! - that I can't claim to get that right very often!)
> >
> > And on the point John made regarding going to the next level; to be fair
> to
> > him, he did support tests at the end of term to help determine where
> > students would be placed. And I certainly support tasks being done
during
> > term: students want to learn, they want to achieve. But I wonder if the
> > tasks by themselves are a good indication of what students can achieve.
> For
> > example, one student I had last term in 4A (upper-intermediate), really
> was
> > a Stage 3 (intermediate) student, yet he had gone from 3B, to 4A EFS to
4B
> > EFS and then to 5A EFS, without repeating one term because somehow he
had
> > "passed" on tasks. I much prefer to use the tasks done during term as
> > learning opportunities (and perhaps to help in the assessment of
students
> > who perform badly on a test but who are clearly able to manage the work
> > during term). For example, I found in pre-(strict) assessment task days
> > that when I used to give students an essay to write, I would give quite
a
> > lot of support to them through the writing process, and in the end we
were
> > all happy with the last draft, and happy with what had been learnt along
> > the way. Now I do help the students with one draft, but I seem to be too
> > distracted by marking tasks, getting marks down on paper etc, that I
don't
> > put the same effort into the teaching-learning process - and it all has
to
> > be done in such a hurry in the 5 week terms. I must be old-fashioned
like
> > John's teachers in Taiwan - I like a test at the end of term which
clearly
> > tests work done in term.
> >
> > Over and out (for now)
> >
> > Sue
> >
> >
> >
> >
> >
> >
> >
> > ________________________________________________________________________
> > ________________________________________________________________________
> >
> >
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 2
> Date: Fri, 4 Jan 2002 22:45:49 -0000
> From: "Diarmuid Fogarty" <fogarty@o...>
> Subject: Re: Digest Number 354
>
> Ruth
> You can either go to the website (www.teaching-unplugged.com and click on
> the link to the list archives or you can go direct to
> www.groups.yahoo.com/group/dogme and you'll find them there.
>
> Happy reading.
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 3
> Date: Sat, 5 Jan 2002 09:49:58 +0100
> From: sthornbury@w...
> Subject: Italian for beginners
>
> I've just seen the latest dogme film, (and the first, incidentally, to
> be directed by a woman): Italian for beginners. In the words of a
> friend who recommended it to me "Slow, tedious and grim at the
> beginning (like all dogme films), but ultimately fun and worth
> watching. The story of a group of sad and lonely Danes who go to
> Italian classes as a form of escape therapy from the hell of their
> Scandinavian lives. One or two marvellous scenes, particularly in
> one lesson where the teacher is brilliantly abusive."
>
> What IS very curious is these Italian classes, which take place in a
> small bare lecture theatre, where - as the teacher himself
> comments - there isn't even a blackboard. What you see of the
> classes are the modelling and drilling of phrasebook scraps that
> seem to be drawn from the character's own lives - so that the girl
> who works in the pastry shop learns to answer queries about
> cakes and the man who works in the hotel learns to say "I want a
> double room with a view" - doubly useful as the whole class ends
> up going to Venice for a holiday. Which also underscores the fact
> that the class is an emergent social entity in its own right - and in
> fact, after the sudden demise of their teacher, they keep turning up,
> until one of the students takes over the teacher's role (EMERGES
> as the teacher, really).
>
> And of course it's very dogme to look at, although not quite as
> grainy and awkward as some of the films. Perhaps Lone Scherfig
> (the director) breaks the rules? Well, she is quoted as saying: "For
> me the part of the Manifesto in which you promise to find truth as
> you work, or at least to look for it, is much more important than
> whether you have artifical lights or props or music". This seems to
> be the motivation of the Italian lessons, too.
>
> Scott
>
>
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 4
> Date: Sat, 05 Jan 2002 08:50:36 -0000
> From: "scott_thornbury" <sthornbury@w...>
> Subject: Re: Digest Number 354
>
> Thanks, Diarmuid, for helping Ruth out. It's worth noting that the
> SEARCH option on the egroups site works well and quickly, so if
> you're looking (as I was the other day)for all references to Ukraine
> in the dogme files, just type it in and off you go. On the negative
> side, yahoo have now littered the site with very intrusive
> advertising (which you don't get in the emailed postings). Sorry
> about this - I don't think there's any way round it.
> Scott
>
> --- In dogme@y..., "Diarmuid Fogarty" <fogarty@o...> wrote:
> > Ruth
> > You can either go to the website (www.teaching-unplugged.com and
> click on
> > the link to the list archives or you can go direct to
> > www.groups.yahoo.com/group/dogme and you'll find them there.
> >
> > Happy reading.
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
>
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 1143
	From: Sue Murray
	Date: So Jan 06, 2002 9:44 

	Subject: capitalism


	Re Dennis's questions (below), a few (probably obvious) ideas. 

1. How would you convince students that learning grammar rules
and filling up their vocabulary books with lists of words is not the 
best way forward?

2. How would you marry a dogme approach to a fixed timetable for 
each class with two or three different teachers?

3. How would you ensure that students don't get the impression that 
all they are doing is talking all the time?

4. How can those students who still, privately, feel they should be 
translating, doing grammar and lots of written exercises, how can 
those students be given a sense of progress? How can one make them 
feel they have done some serious work?

What happens when the talking stops? Perhaps their preference for working on their own could be exploited by writing individual summary or opinion about the discussion, sharing with each other the follow-up writing work; and, of course, what about recording them sometimes, and having them listen to themselves?

Re the different teachers involved: teachers 1, 2 and 3 can do as much or as little dogme style teaching as they feel right (presumably they see the classes every day as the courses are intensive? So the 'plots' wouldn't be lost?). Personally, I don't find very effective (or realistic) what I (probably mistakenly) call the 'Eurocentre idea' of dividing a course up into things like grammar/listening/reading/speaking or whatever. But dividing a course between 3 teachers is not as easy as it sounds, and there's often a tendency for the thing to become necessarily organised as input based, transmission style. How would the students feel about selecting bits from the coursebook which they felt would be most/least helpful/interesting for them? And even adding extra topics and language points they wanted to cover? Maybe this would go too much against their expectations, but from what you wrote perhaps their expectations are too passive, and anything which might encourage them to modify this could be very positive?

Some things can be tried best when there's more than one teacher involved with a class; for example, teacher 2 doesn't know/wants to know what happened in Teacher 1's period. Learners can provide this information. (Teacher 2 can help with problems and doubts about language needed to give the information, questions and reactions about content, development of a theme and fine tuning of language)

Teacher 1 records 5 minutes of his/her learners, (perhaps on a pre-agreed topic, or a presented one which it seems certain the learners will warm to, or - perhaps better - one which each class decides to give to another class). Teacher 2 does the same with his/her learners. Next period, or next day, learners listen to the recording of learners from the other class, and can comment/react/debate/record a reply/transcribe. (Same can be done 3 ways - a to b, b to c, c to a). (And the same can be done with letters, messages, stories and so on). With all this, you can do as much or as little specific language work as the learners seem to require/ask for/come up with, within the framework of a whole speaking/listening, or speaking/writing session.

The following observations are interesting:

>a) tend to prefer working on their own to working in groups;
>b) assume learning a foreign language means learning lists of words, 
>"doing" the book and lots of grammar and probably some translation.

>The most helpful fact for a dogme approach is that they just love 
>talking. They switch to discussion mode with glee"

"They switch to discussion mode with glee" BUT "tend to prefer working on their own to working in groups";
Is it just my reading of this or is there a (n apparent) contradiction here? ie, is the 'discussion mode' whole class (rather than groups) and, IF(?) so, why do the learners feel that only individual or whole class activities have relevance, as opposed to group activities? Could something like preparing for class discussion by group discussion help this? Or reviewing work done individually together? Or 'jigsawing' discussion groups and then regrouping? Or is there an underlying feeling that it's pointless to talk unless the teacher is listening? And are they missing out on the possibilities of learning from each other?

Are they ever left to work together on something specific, with a time limit, with the teacher out of the room?

And, to pinch some of Sue Ali's quotes from John:

7. The more speaking practice the better.(of course)
8. Building on material to consolidate language is beneficial, rather than
going quickly through unrelated tasks.
9. Review review 

A simple but very personalised thing I find works nicely (with mono-linguals) is to have a 'watch this space' box, where
(a) language they find difficult (b) mistakes they frequently make (c) expressions and idiomatic language they want to translate/be able to express in English
are written on a card in L1 and on the reverse, ideas/alternatives in English are written.
Students can add to or check the box whenever they want, and the class regularly review what's in there as a reminder. And all the stuff comes directly from their discussion work.
The examples are not grammar rules, but things the students have said or want to say, 'models', which can also indicate the underlying grammar. To give a recent example, from the (b) category above, the example language in L1 is the translation of 'As I said before....'; the learner in question always says "As I told before"; he KNOWS the 'rules' for say/tell and has known them for a long time; in his learning career he has done countless exercises on say and tell, and got them right; however, this particular expression has become automatic to him, and HE feels it sounds okay, it sounds natural to him; but at the same time, he would like to 'bridge the gap', so HE put the phrase in the Watch this Space box, and thereby also encouraged everyone else to notice when he says (tells?!) it wrong. He identified the error, but said he found it difficult to put the correction into practice and would like help; now he is self-correcting more and more often before he finishes the phrase, and may soon be rolling off 'as I said before' as automatically as he previously did 'as I told before'; that's the idea, anyway, and it's what he would like to achieve; the idea is also that talking is a serious and important way of diagnosing what we can do versus what we know, and what we say when we talk versus what we 'know' as a rule, and that talking is not divorced from grammar, though in many learners' practice, it may often be quite unrelated to formal written grammar exercises. And that talking is a serious and important way of monitoring language and progress. 
But it has to be noticed and captured and re-processed to some extent, otherwise it can seem like just "talking all the time".

Rather than inhibiting speaking, this KIND of thing - not overdone but available when wanted - helps learners appreciate and understand the difference between knowing a rule or a word and being able to use it, and encourages them to listen more attentively to themselves and others, and have realistic and personalised goals for progress which are directly related to speaking and discussion skills; it complements the free-expression aspect of discussion and I've found it (this type of thing, the watch this space is just an example) helps students become more aware of their own needs.

(And if I was a student, I'd be curious to see what's in other classes' Watch this Space' box .....and see how much of it I then found useful/noticed in free speaking activities.)

Sue M









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1144
	From: Sue Murray
	Date: So Jan 06, 2002 9:44 

	Subject: ideas welcome (using video)


	I've been asked to give a session on using video. This is something I've done many times in the past in various ways, but I've never found any truly dogme ideas on it. Most of the participants this time will be first or second year teachers eager for activities to use directly in class. Anyway, if any of you have any dogme-type ways of using video you'd like to share, they'd be welcome!

Sue M


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1145
	From: Sue Murray
	Date: So Jan 06, 2002 9:45 

	Subject: music and other non-language input


	dear dk, 

there's a lot to think about in your reply and wholelanguage cross posting. And thanks.

(Though I don't know what you'd think about one lesson I had recently with the kids, where the total and very non-language input of the whole lesson was two big cakes I brought in and we very messily but enjoyably cut up and ate together .....!)

One thing I've often found with kids is that when they come to a class for English, the English often stays there - in class - and isn't so easily crossed over into the other parts of their lives. This doesn't mean it's not useful or fun, or that it doesn't change as they get older; but at the same time, why not try to encourage them to let English seep into their 'other worlds' a bit more, and let those other worlds seep into English a bit more. At the same time, they are happily eager to 'do the lesson', and please the teacher (!), and leave their outside world behind. This is why I find it kind of tricky to 'define' dogme for kids; using what you nicely describe as 'laid out on the table' content, as springboard perhaps, the discussions generated are involved and enthusiastic, but 75-80 percent in L1; at the same time, the English generated and subsequently 're-worked' and/or related to more formal aspects of the course is meaningful and memorable in a more 'brought in from something outside the classroom' way. Or, no discussions are generated, and instead they're happily making or drawing their own things in a personal response to a stimulus; I and other colleagues used to often avoid things like spending a whole hour making personal mobiles or drawing pictures or making masks for a drama, thinking there wasn't time to waste on activities which did not directly use language...... 

But I'm beginning to find that adding a substantial amount of this type of 'non-language content' to lessons and then letting them free-wheel it seems to have a profound effect on the kids' attitude and approach to the whole course; they seem to have a greater personal investment, more aware that the course is about them and not only about language, and the language is always there, it's doesn't disappear, but they're not swamped in it at breakneck speed regardless. And in some ways it thereby becomes more accessible.

At the same time, just asking them what they did today can sometimes result in an hour of largely English conversation, with one simple thing someone says setting off the others with related experiences, and an incredibly rich lexical output to work from and play with and review. 

Probably a load of hogwash, and no doubt badly expressed, and apologies for the excessive use of 'at the same time' which I've noticed re-reading (no time to refine or polish my prose I'm afraid), but thanks again for the feedback and the music posting (subtly and importantly different from - quick visit down memory lane currently being stimulated! - one I recall from Heinemann's SNAP ONE, where five pieces of music represented the dog in the story running, walking, stopping, jumping and sitting - so the kids, after correctly identifying which piece of music went with which activity (!), also had to run, walk etc in response to the music - but as the music pieces were prescribed as meaning one particular activity, there was no choice or imagination involved. So, if you thought one sounded like running, but it meant jumping, you were 'wrong', and had to remember to jump, not run, when you heard it ......).

Sue M






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1146
	From: Sue Murray
	Date: So Jan 06, 2002 9:45 

	Subject: late for class/assessment etc


	Sue, your posting is wildly interesting, though I need more time to properly read and digest it. I think student feedback - especially when it's clearly honest as in what you sent us - is the most important thing in our profession; but I often also think that, in real terms, it remains one of the most neglected.

So, first of all, thank you for taking the trouble to type out all of John's points and your reactions to them. They're surely useful for everyone, albeit from different perspectives to your school's direct one.

For now, I'll just say that

(a) I agree with you completely about latecomers. 

(b) testing is sticky; as you say, some students don't pass a test or don't take it, but are clearly able to cope at a higher overall level; others may pass a formal test, but struggle with processing speeds or language knowledge at the level indicated by the test pass. 

Testing is only as good as what it tests, of course. And is only a moment in time. As you say, assessment tasks and progress during a course have to count as well. And a student's own evaluation of their progress -and perhaps even of their peers' progress - is not at all to be sniffed at ......after all, what a teacher, or a syllabus, decides to put in a test might not be what a learner wants/needs to be tested on. John's comment 
"John made the point that the evaluation at the end of the term was
pretty useless for the students. He was used to his teachers asking him on
an almost daily basis, "Was that useful? Was that boring? etc", or being
given something a little more formal at the end of a week"
is also interesting here (even if it seems he ignored the writing tasks that were set ..!) 

A lot of students, as well as teachers, DO feel that regular progress testing is important and valuable - it seems to tie everything up logically in a nice lock-step rhythm; in reality, I often wonder how much it really helps or proves...

As to using tasks as learning opportunities rather than evaluation points, I couldn't agree more, and it's a shame that your time has become noticeably so much more taken up with paperwork (same story the world over?)

And as to levels, is this a dogme issue yet to be resolved? Or maybe I've missed something (dogme vow number 8 - or have we renounced the veil?!)

best wishes
Sue M


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1147
	From: Diarmuid Fogarty
	Date: So Jan 06, 2002 10:58 

	Subject: Late students getting assessed on video


	In reponse to Sue Ali:
I agree with your take on students coming late to class. I encourage my
latecomers to come up with very original stories. We haven't yet reached the
realms of the absurd, but I have hopes for the New Year. I'd certainly much
rather that they came to class and tried to get a laugh than stayed away
because they thought the teacher was going to be mad.

As for the exams, I disagree there. In the same way that one student managed
to pass all the way thru because of his successful tasks,, I would suggest
that there are students who pass all the way thru because of their
successful exams. My ideal would be to do away with the performance side of
learning English and focus far more on the setting of personal challenges at
the start of the year and the fulfillment of those challenges. Of course,
the problem is that the real world pressures people to study English who
don't necessarily want to and there's a fetish placed on pieces of paper
that has anchored deep in the collective psyche of those engaged in the
education process.

In response to Sue Murray:
Surely, a lot of the dogme ideas for recycling conversations through
roleplay, texting, extended dialogues etc would be as applicable to video as
anything else? Students could 'dub' the video; choose Italian actors whose
voices would be good for dubbing the characters and justify their choices;
change the name of the film (as often happens in other countries); roleplay
the shooting of the scene as opposed to the scene itself; talk about how the
scene could be bettered; what would be different if...(she had remebered to
load the gun, Mr Chips hadn't prepared the class...). A lot of established
video activities are dogmeish, due to the immediacy of the film. But perhaps
they don't feel authentically dogmetic because you are bringing in a foreign
body (pardon the pun...if it exists) into the classroom.



	


	Group: dogme
	Message: 1148
	From: James Farmer
	Date: Mo Jan 07, 2002 2:18 

	Subject: Paper Fetishes


	>Of course, the problem is that the real world pressures people to study
English who
>don't necessarily want to and there's a fetish placed on pieces of paper
>that has anchored deep in the collective psyche of those engaged in the
>education process.

I think Roy Terry in "Does Standard Grading Encourage Excessive
Competitiveness' puts it rather well:

"Grades are the play money in a university Monopoly game. As long as the
tokens are offered, the temptation will be largely irresistible to play for
them. Students are so busy taking notes, doing tests, and getting tokens
that they have forgotten to ask: Of what worth is all this? Or perhaps they
ask and the grade is their answer.

One certainly learns something in the passive lecture-note-read-note-test
process: how to do it more efficiently next time.... As Marshall McLuhan
has said, we learn what we do. In this process most students come to view
learning as studying and remerging what other people have learned. They
assume that knowledge is logically and for practical reasons divided up
into discrete pieces called [Mc?] 'disciplines' and that the highest
knowledge is achieved by specialising in a discipline. By getting good
grades in a lot of disciplines they conclude that they have learned a lot.
They have indeed, and it is too bad."

But... can we afford not to tokenise? If I am DOGME in my academic prep.
classes, am I doing my students an injustice? Isn't this tokenisation just
a reflection on reality and if so, doesn't this make it DOGME?

James Farmer
Downunder



	


	Group: dogme
	Message: 1149
	From: Diarmuid Fogarty
	Date: Mo Jan 07, 2002 6:44 

	Subject: Re: Paper Fetishes


	James asked "But... can we afford not to tokenise? If I am DOGME in my
academic prep.
classes, am I doing my students an injustice? Isn't this tokenisation just
a reflection on reality and if so, doesn't this make it DOGME?"

If dogme is based, in no small part, on the work of people like Freire, then
the object won't be to mirror reality but to transform it. This goal may be
helped by forcing people to question some absolutes, like, for example, good
work gets a pat on the head / Cambridge CAE. After all, if we were that
keen on dogme mirroring reality, we'd have to encourage racism,
exploitation, poverty etc in our classrooms!

Rather than reflect reality, therefore, we are aiming to get the students to
reflect on reality. In search of that goal, I think we *can* afford not to
tokenise.



	


	Group: dogme
	Message: 1150
	From: Tom Walton
	Date: Mo Jan 07, 2002 8:11 

	Subject: Re: ideas welcome (using video)


	Surely the only dogme-way to use video in the
classroom would be to video a "dogme class" - and no
lights, no props, no scripting, no editing...!

PC Smasher



__________________________________________________
Do You Yahoo!?
Send FREE video emails in Yahoo! Mail!
http://promo.yahoo.com/videomail/


	


	Group: dogme
	Message: 1151
	From: Sue Murray
	Date: Mo Jan 07, 2002 10:13 

	Subject: capitalism


	Sorry, just one (over)simple and transverse thought on Dennis' (and others, I recall?) question about how to convince students who believe that learning rules and vocabulary lists is the heart and soul of learning that it isn't, really.

The alphabet: many beginning/elementary learners of all ages 'know' the alphabet, and can reel it off abc fashion. Few learners, without a considerable amount of practice and experience, can actually spell correctly and efficiently.

And maybe it's overreacting, but in the last two years, I've avoided all alphabet chants, alphabet songs and whole alphabet activities; instead, we regularly drill vowels (say a minute every lesson with kids, for example) and use lots of oral/dictation spelling, for new words or for checking or revising words or even for words/names in the learners' language which I want to spell. Of course, the learners seem to 'know' the abc anyway; but, somehow, teaching it 'as one piece' seems to make everyone think they 'know' it, that it's learnt and that that's the way to learn it; whereas directly relating it to the ability to spell from the outset seems to help them recognise and remember 'difficult' letters better - different letters are difficult for different learners and different nationalities of course; the ability to 'abc' is of course useful for looking something up in a dictionary, or using an alphabetical index. (Don't know if the same can be said of grammar rules by rote....tongue-in-cheek, forgive me)

Sue M






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1152
	From: Sue Murray
	Date: Mo Jan 07, 2002 10:14 

	Subject: ideas welcome (using video); and paper fetishes


	Thanks, Diarmuid and Tom.

Tom, as soon as we get a video camera (wishful thinking ...), we'll be doing just that! (Perhaps WITH the lights, as we'll all be very amateur cameramen!)

Diarmuid, I know you're right, and I've sort of said the same to myself many times, but except on very rare occasions, using video for dubbing, roleplay, transcription etc - despite its 'immediacy' as you say - has always turned out seeming somehow forced, imposed and artificial; yes, the learners often enjoy it, and come up with some good things, but it doesn't seem to really strike deeply, more just a case of making the best of what they're being asked to do; maybe (probably!!) it's just me. I'll see what else comes up, from this group, from my forthcoming session, from continued experimentation in class.
(I've actually felt video works best as sheer entertainment value! And that there's often a fair degree of underlying 'groan' value about more analytic or active work. Might have something to do with the medium of video/television itself and how it's perceived/consumed?) Anyway, I'll try to keep a very open mind on it. 

Thanks very much.

and PS: Diarmuid, especially loved your following turn of phrase:
there's a fetish placed on pieces of paper
that has anchored deep in the collective psyche of those engaged in the
education process.
Though I love less the greater truth that stands within it! (And not just pieces - mounds and mounds and more mounds of meaningless stuff which probably few people ever actually read and fewer really understand. Just comforting to invent it and know it's there ...). Find it's not a purely education thing - and educators/teachers are often the last people to want or value it I think, and I find it difficult enough to 'persuade' most of my colleagues to fill in their registers regularly ...! - but it's the administration of ANYTHING which is getting more and more enmeshed in this - weren't computers and IT supposed to SAVE paper?? 

(Now see from incoming mail that James Farmer has also picked up on the 'paper fetish' from a different - and deeper - angle!)

Sue M 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1153
	From: scott_thornbury
	Date: Di Jan 08, 2002 9:29 

	Subject: Re: grossology


	In the Sylvia Branzei interview (in Sue's Grossology posting - 1141) 
the interviewer says:

Q: It's hard to imagine teaching without textbooks.

A lot of dogme's critics articulate a similar incredulity, which the 
interviewer perhaps rightly construes as a lack of imagination. I 
guess it's hard to imagine the world as a globe after living for 
years on a flat earth. 

Incidentally, grossology has its own website 
(http://www.grossology.org/yuck.shtml)
but be prepared to be grossed out.

Scott



	


	Group: dogme
	Message: 1154
	From: sthornbury@w...
	Date: Di Jan 08, 2002 7:40 

	Subject: a nightmare world


	Found today on an EFL website: this description of a game: 

"Cindy is trapped in a nightmare world. Only your knowledge of verb
tenses can help her chase the monsters away."

Who said grammar wasn't useful?
ST



	


	Group: dogme
	Message: 1155
	From: Jane Arnold
	Date: Di Jan 08, 2002 11:50 

	Subject: back to resources books


	Before the Christmas break, I had asked a vague question about opinions
relating to resources books. Actually, I had a purpose in doing so but
wanted to get general feedback first. For me, they have been an
important tool (crutch?) in moving away from course books and they have
helped me learn to develop my imagination (as Scott implies, a lot of
can'ts are merely indications of lack of imagination) regarding what can
be done in the classroom. On to my purpose: an Italian ELT publishing
house has asked me to edit a (probable) new series of resource books
with a humanistic, Mario-type orientation. Having my doubts, more about
my time than anything else, I tentatively said that I would consider it
if it does finally go ahead. As the editor is coming to see me in a
week or so, it would be very helpful to get any more of your ideas about
what, if anything, in your minds resources books could do and what sort
of organization/content might be best, if one is going to do something
of this nature.
Any feedback welcome. Thanks.
Jane



	


	Group: dogme
	Message: 1156
	From: lifang67
	Date: Mi Jan 09, 2002 1:21 

	Subject: Re: back to resources books


	Dear Jane:

This is a hard idea to sell, I'm afraid. But you asked for it!

Resource books can be just as disempowering as coursebooks, in the 
same way that recipes can be just as unappetizing as fast-food. In 
fact, they usually are, because they are usually recipes for fast 
food dishes/coursebook activities.

How to avoid this? Well, my idea is this. A good resource book has to 
work on THREE levels simultaneously. Action, Talk, and Thought.

a) ACTION. It has to have activities. Yes, but so what? Classrooms 
are full of activities even without books.

b) TALK. It has to have teacher talk for explaining and participating 
in the activities. Otherwise it's just a book for native speakers.

c) THOUGHT. It has to link the activities and the teacher talk in 
highly suggestive ways to "generative" theories that will allow the 
children and the teacher to produce their own variations and their 
own original activities. In other words, after we ROCK, we've got to 
show teachers how to JAM!

Here's a really dumb example: 

a) ACTION: Bingo (I am deliberately going for the most boring example 
I can think of.)

b) TALK: Here are two ways of doing the teacher talk. One is 
completely useless and is thus the standard teacher's book method. 
One works, and is therefore unpublishable. No prize for spotting 
which is which!

T: Now, in order to play Bingo, we need to each make a bingo card. We 
do this by drawing two horizontal lines and two vertical ones. This 
gives us three columns vertically and three rows horizontally, nine 
squares in all. We then need to write vocabulary items at random into 
the grid formed by the squares. After the Bingo board is complete, I 
will explain how to win. You win the game by marking the square which 
I indicate with an X. When you get three Xs in a row, either 
horizontally, vertically, or diagonally, you say "Bingo". The first 
person to say "Bingo" will win the game.... 

T: Do this! (Draws # on the blackboard). Now, write these! (Puts down 
some items) Or these! (erases them and puts down others) Or these! 
(erases them and puts down others, etc.) Or ANYthing! Now, 
listen...listen up! Listen well...and draw an X, like this! Apple! 
(draws an X over apple). Pear! (draws an X over pear) Watermelon! 
(etc.) XXX, I win (indicates a vertical column). Or XXX, I win 
(indicates a horizontal row). In fact, even XXX wins (indicates a 
diagonal). But what about THIS? (indicates three squares neither in a 
row, nor in a column, nor in a diagonal)

Naturally, the first consists of better input, and according to the 
code theory is real communication. Children learn how to play the 
game by listening. 

The second looks really complicated on paper. It apparently consists 
of two parallel texts, one linguistic and one non-linguistic (in 
parentheses and on the blackboard). There is no information gap, 
because the children really learn how to play the game by the old 
Nike principle of JUST DO IT. The game rules are not a "message"; the 
game just becomes the kind of "conversation piece" that Sue and I 
have been talking about.

There's a hard linguistic point in all this too, of course. The first 
consists of vocabulary that is symbolic. The second consists of 
vocabulary which is largely referential, that is, deictic. And that 
point has to be made on the third, linking, level: teacher thought. 

c) THOUGHT: Any teacher worth his/her salt knows that the second 
method of explanation works, and the first doesn't. What we need to 
do is to explain why, and how non-native teachers can generalize the 
principles to DIY explanations in other situations.

Scott's work on inductive and deductive methods of presentation is a 
key to this, of course. But there's more to it than that. It's about 
deictic reference, as we said. It's even about an inference model of 
communication instead of a code model (Sperber and Wilson?) It's 
about freeing our pedagogical minds from thirty years of enslavement 
to "communicativist" teaching based on input/output thinking.

What goes for teacher talk goes double for activities themselves. Why 
Bingo and not Tick-tack-toe? One of them ensures teacher control. The 
other includes teacher control, but opens up the possibility of S-S 
interaction, either in the form of teamwork or in the form of 
pairwork.

There's another problem here, though. The form of the game has 
nothing to do with the content--it can be done with any content. One 
form fits all. This is why publishers love it, teachers will get 
hooked on it, and kids will, eventually, learn to loathe it.

Can we make this activity LESS generalizable then? Can we make the 
game MORE content-specific?

Well, yesterday I taught a game on "body parts". We turned Tick-tack-
toe into a FRANKENSTEIN game by superimposing three dead bodies on 
the grid. The various teams had to vie to get a complete set of body 
parts for their monsters. Then one child played the monster, and they 
threw the switch.... Bride of Frankenstein born!

DK



	


	Group: dogme
	Message: 1157
	From: Dennis
	Date: Mi Jan 09, 2002 6:10 

	Subject: Re: Re: back to resources books


	DK writes,

"Any teacher worth his/her salt knows that the second 

method of explanation works" (using largely referential language). 
What is being explained in David's example is a game of bingo - the 
most boring example he can think of.

I follow David's arguments and other expositions of a dogme approach 
(ban the book, let the talk flow from the needs of the learners in 
the room) but I'm still waiting to hear from someone on this list an 
account or a theory of how LEARNING takes place. How do dogme 
learners learn new vocabulary/lexis? How do dogme learners learn to 
articulate what they need/want to say with a form and a pronunciation 
that will be understood by visitors to their classrooms or by people 
in the outside world? How do dogme learners learn to be accurate, if 
that is called for?


Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1158
	From: Tom Walton
	Date: Mi Jan 09, 2002 8:17 

	Subject: Re: back to resources books


	Hi.

Not sure that this really answers your question, Jane,
but anyway...

The kind of resource book I would like to see would
contain about 50-60 photocopiable (grrrr!) pages, on
each of which there would be the most amazingly 
interesting text, on as wide a variety of subjects as
possible - each text having 2-3 really interesting
questions (only) at the end of it, one asking them
something about the writer's attitude, one asking them
what they thought about the writer said, and perhaps
one asking them what they thought personally about the
subject (all of which the teacher and students could
ignore). No grammar agenda, no "exercises", just texts
that would not be euro-centric and that would generate
a genuine response from the learners. 

Ah yes, and no teacher's book either!

PC Smasher




__________________________________________________
Do You Yahoo!?
Send FREE video emails in Yahoo! Mail!
http://promo.yahoo.com/videomail/


	


	Group: dogme
	Message: 1159
	From: sthornbury@w...
	Date: Mi Jan 09, 2002 8:42 

	Subject: Re: Re: back to resources books


	Dennis, there is no mystery. They learn by doing. They may first 
study the system in some abstract way and then put it to use, or 
they may simply pick it up along the way - hearing things, 
appropriating them, and getting feedback (what used to be called 
"correction") in order to fine-tune to greater intelligibility (yr 
erstwhile "accuracy"). Or both. But it is not the formal study that 
causes the intelligibility - it is the "putting to use".

Brumfit puts it well in his latest book (Individual Freedom in 
Language Teaching, OUP, 2001 - set reading for dogmetists, btw):

"Developments in second language acquisition research make it 
difficult to see the learning even of foreign languages as distinct 
from the process of language use: learning is using and using is 
learning. Of course, there are also formal activities associated with 
learning - people learn vocabulary lists off by heart more than is 
commonly acknowledged - but these activities are preliminary to 
the language learning process itself, for only when the language 
items are fused into active meaning systems by the process of 
use, is the language system developing for the learners' own 
purposes. We may learn the tokens of language formally, but we 
learn the system by using it through reading or writing, or 
conversing." (p. 12)

And we do not learn it, I hazard, by playing games in which "only 
our knowledge of verb tenses can chase Cindy's monsters away".

Brumfit goes on to say that language teaching has become 
obsessed with what he calls "pre-acquisition activities": "Textbooks 
throughout the world...are written as if every lesson must include 
elements for presentation, so that teaching becomes top-heavy 
with teacher-dominated material, and the opportunities for practice, 
let alone the much more important naturalistic use of language, are 
severely restricted". All foreplay and no orgasm, as someone else 
put it.

Dogme attempts to re-assert the "naturalistic use of language" by 
eschewing the top-heavy model instantiated in coursebooks and 
the PPP model so beloved by CELTA trainers.

Scott



	


	Group: dogme
	Message: 1160
	From: Diarmuid Fogarty
	Date: Mi Jan 09, 2002 12:03 

	Subject: Re: back to resources books


	I feel I should respond, even if I don't have anything to say! I've never
been a big fan of resource books. Not for any other reason than I've never
found them very useful. Most of them tell the teacher what is going to
happen in their class and very few of them manage to get it right.
Consequently, last term we used a book that everybody rubbished but which
common agreement dictated had a good resource pack. Well, I didn't like it!
It was very contrived and rather dull (not saying that I could have done any
better. Hell, not saying that I *did* any better!!!).

A resource book is obviously of lots of use to lots of teachers, and better
teachers than me, I may add. For this reason, I am loathe to either condemn
or praise them. I will commit myself to saying that I don't see much
difference between a resource book and a coursebook. And also to adding that
I find books like Affect in the Language Classroom far more
thought-provoking than any coursebook or resource book in my teaching life!

Having reread your post, I see that I may have misunderstood it, so I will
try again! As far as I can see, the best kind of resource pack would seek
to explain the whys and wherefores of each step in an activity so that
teachers are given templates to take away and use. It could give them ideas
about how to adapt activities. The Truly Great resource pack would have open
ended activities that could be guaranteed in every classroom. There would be
no photocopying and no cutting up. It would recognise that teachers are
already overworked enough as it is. It would seek to explain the ideas of
humanism to other teachers who may not have much of an idea about what it
is. It would shamelessly promote this group.

Is this any help?



	


	Group: dogme
	Message: 1161
	From: scott_thornbury
	Date: Do Jan 10, 2002 11:55 

	Subject: dogme and teacher training


	I want to do a workshop at a forthcoming conference for teacher 
trainers on "Dogme training", (or Training unplugged?) to include 
ideas for technology-free, materials-free training sessions (e.g. no 
handouts) as well as ways of incorporating dogme principles into 
teaching practice etc. I know we did talk about this ages ago, but if 
anyone has further thoughts, neat ideas etc, I'd be grateful - any 
contributions will of course be attributed (although not on a 
handout).



	


	Group: dogme
	Message: 1162
	From: Diarmuid Fogarty
	Date: Do Jan 10, 2002 6:31 

	Subject: Re: dogme and teacher training


	Scott
I did a workshop at college recently in order to promote a dogme-style way
of teaching. There were handouts which were incorporated into the activities
(probably not suitable for the TT/TD conference), but that might not be such
a bad thing. Haven't we redefined dogme as a materials-light approach,
rather than materials free? So far, three people have come up to me and
told me that they were about to go dogme in the lessons (the coursebooks
haven't arrived yet!) and each of them were happy with the results.

Incidentally, I read Diane Larsen-Freeman's article. Mindblowing stuff,
although I'm still struggling with the idea of strange attractors and
fractals. Great names though! Her closing comment about ' ' did make me
yearn for the voice of dissent on the list though!

If it's true that the tree's shape is to be found in the branches and in the
twigs and in the leaves, it begs the question if we stick the leaf under the
microscope, are the cells and the atoms also going to look like trees? Isn't
that the same as Plato's idea of the shadows on the wall? (If it wasn't
Plato, pardon me, I've only got Sophie's World to build on).
Diarmuid



	


	Group: dogme
	Message: 1163
	From: F. Mortes
	Date: Do Jan 10, 2002 6:27 

	Subject: idea for Dogme trainer-training session


	Scott,

A loop-input format springs to mind as perhaps a good choice, given the
nature of Dogme (i.e. you've got to see it to believe it, or in other
words, "it's all very well to tell us about it, but can you please show it
to us in action").

Perhaps a useful starting point (setting the agenda) could be the subject
of setting up materials-free training sessions. You could briefly tell the
audience how you feel about that yourself (thus mirroring a typical
anecdote-initiated Dogme lesson). You may even want to record yourself
while doing this, for later use. Then participants may discuss the issue
(or react to your contribution) in twos or threes while you circulate and
'reformulate' or offer 'repair ideas'. A whole class report may follow,
plus 'homework' could be a written summary of the ideas presented, etc.

OK, I've just realised this is, in fact, more of a TBL session/lesson
a-la-Willis, but surely it still qualifies (no materials, mainly reactive
stuff, etc.).

Just a thought off the top of my head. Should any other ideas cross my mind
in the next few days, I'll try to put them down on paper. I'm low on them,
though.

Francesc



	


	Group: dogme
	Message: 1164
	From: Diarmuid Fogarty
	Date: Do Jan 10, 2002 6:32 

	Subject: New topic


	I've just started back as a student. This unit is all about assessment. Any thoughts on the function, form and fairness of it? 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1165
	From: Diarmuid Fogarty
	Date: Do Jan 10, 2002 6:40 

	Subject: Re: idea for Dogme trainer-training session


	In case you're short of a beginning and an ending, Scott, my beginning was
getting the teachers to brainstorm all of the resources that were available
to them in the average classroom. Students and teachers topped the list as
expected. Worked as a good lead in.

Closing part was to ask teachers to consider the ways in which they were
already operating under dogme principles and look for ways to expand upon
these.



	


	Group: dogme
	Message: 1166
	From: Ruth
	Date: Do Jan 10, 2002 9:56 

	Subject: Re: Digest Number 360


	scott

i've seen you do this, and well to boot, in Australia, where it was very
activity-based and workshoppy

i still think there's a place for a cognitive (vs experiential) approach to
D
I'd like to compare a transcript of a D-class and a transcript of a non-D
class
(just a chunk from each)

and look at what's happening in the talk
I think (hunch) in the non-D class the materials will
dominate/interfere/steer/take centre-stage etc etc

might be a nice way to expose one of the differences?

best
ruth




----- Original Message -----
From: <dogme@yahoogroups.com>
To: <dogme@yahoogroups.com>
Sent: Friday, January 11, 2002 5:16 AM
Subject: [dogme] Digest Number 360


> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> ------------------------------------------------------------------------
>
> There is 1 message in this issue.
>
> Topics in this digest:
>
> 1. dogme and teacher training
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>
>
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> ________________________________________________________________________
>
> Message: 1
> Date: Thu, 10 Jan 2002 11:55:45 -0000
> From: "scott_thornbury" <sthornbury@w...>
> Subject: dogme and teacher training
>
> I want to do a workshop at a forthcoming conference for teacher
> trainers on "Dogme training", (or Training unplugged?) to include
> ideas for technology-free, materials-free training sessions (e.g. no
> handouts) as well as ways of incorporating dogme principles into
> teaching practice etc. I know we did talk about this ages ago, but if
> anyone has further thoughts, neat ideas etc, I'd be grateful - any
> contributions will of course be attributed (although not on a
> handout).
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
>
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 1167
	From: Sue Murray
	Date: Do Jan 10, 2002 10:52 

	Subject: back to resource books


	as Scott said when resource books were broached in December:
Teachers don't need resources so much as resourcefulness. Resource 
books that provide teachers with templates, or generic models, from 
which they can then develop their own (context-appropriate) 
activities would seem to be the best.

The problem, I think, would be that such a book would not come under the popular heading/conception of 'Resource book'; perhaps it would need a different name, but I don't know how the market, and publishers themselves, would take this ... Or maybe such books already exist and I just don't know about them. They certainly exist in teachers' heads, but the model types tend to be accessed more by association with the needs of particular learners, rather than by alphabetical lists or indexes.

Perhaps small modifications could have some positive effects; but I don't know exactly what these modifications could be! coming into this cold tonight after a long day. 
For example, to encourage teachers to adapt or personalise activities in Resource Books, and to help (especially time-wise) those who want to do so, a Resource Book could have extra pages for lots of the activities, and these extra pages would be photocopiable (grrr...!) templates which could be used for teachers who prefer to personalise (or get their students to personalise) an activity type or an activity idea. A little shove in the right direction, sort of thing, to help gradually wean users off the totally instant appeal, or at least give them options.

But that's probably a bad idea, the publishers sure wouldn't like it, and it could only cover certain types of things. And things that involve paper! But perhaps a large proportion of teachers who use Resource Books are LOOKING for paper ideas?

At the same time, a (large!) section on something like 'Learners as Resource', with generic examples of using only learners' language, the board and basic classroom equipment, could be a breath of fresh air and an eye opener for many a poor photocopier-and-scissor slave.

Maybe also a few simple, clear feedback sheets for teachers could be added in; to reflect on how and why an activity was used, what effect it had, how it was/seemed to be helpful/not helpful for the particular learners concerned, the principles behind it, how it could perhaps be re-used/adapted.

If, as Jane says, Resource Books can be a useful bridge to greater resourcefulness, perhaps the format and 'focus-thrust' of them needs to be shifted a bit, especially in order to encourage less motivated or less imaginative users. Activity types which can be adapted to any text/language point/student output could be more clearly emphasised as such, rather than presented in a 'pre-masticated' format; it's a question of emphasis and presentation; yes, most Resource Books clearly state in their introductions (for those who read them...) and/or footnotes to the activities themselves, that you can adapt this activity or substitute your students' language; but perhaps shouting this out a bit more loudly and a bit more clearly (ie, not in introductions or footnotes, but in the nature of the presentation of the activities themselves) could help? 

Most 'standard' Resource Books seem to have (inadvertently? largely because of the need to give an example use?) got fossilised in the presentation of set activities, rather than activity types; the genetic pool, so to speak, has been totally lost, and it's all about cloning. Some books try to 'mediate' between Resource Book and Teacher Development Book and clearly aim to encourage a bit more variation and thought. But many teachers who grab a Resource Book don't want discursive text (otherwise they'd curl up in bed with something more thought-provoking); somehow, there must be a way to satisfy the instant fix but temper it with the desire and stimulus to go just that bit further .... perhaps layout and presentation, as well as content (or lack of!), could be a key issue here. I'm afraid I can't come up with any brilliant suggestions, but usually the best ones are simple and obvious and it's just that no-one's thought of them yet - QWERTY phenomena and all that. 

Another off the top of my head thought (then I'll stop and only re-enter if I think I might have something really useful to say) could be to add a 'different' section to the book somehow, which includes some practical guided examples on how to go about creating simple but effective tasks for YOUR students; maybe done in a sort of question (FAQ?!)/here are some ideas/this is how I approached it type of format?? 

Small steps are, I think, all one can do, given the reality game. This is not to say it would be at all a vain endeavour. Resource Books seem to be very much in demand and have a wide market, and if the more instant-fix users in that market can also be encouraged to consider and try out options to develop resourcefulness as well, that's going to start to reach a lot of people and a lot of classrooms!

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1168
	From: Jane Arnold
	Date: Fr Jan 11, 2002 12:12 

	Subject: resource books and dogme training


	Thanks to all for your very helpful suggestions on RBs. Any more that
come to you at any time will be gratefully received, especially if this
series comes off and I am involved in it. I do have reservations about
getting myself into this project. But in my own case I feel I have
learned a lot from RBs, especially from seeing many different types and
thus many different ways to work on my own from the base provided by
others with more experience. Something I vaguely remember by Rinvo
and/or Puchta suggested that the material presented was not to be
reproduced mechanically in the classroom but rather adapted to each
teacher's special circumstances. I think this is in line with the
generative notion, the idea of templates that DK and Diarmuid were
mentioned. How to build that in?? Giving several variations of
activities is, I suppose, one way, as teachers can notice that one idea
can go off in many ways. Perhaps directly stating it, nudging teachers
to find ways to personalize. Maybe leave parts unspecified for them to
take the template and flesh it out?
Also, I see a place for RBs since I work with students in their last
year at University in Spain who could possibly be teaching soon, at
least in the private sector, with no more preparation than the little
they get in a couple of semester classes. Many times they surprise me
with their intuition and great ideas about teaching. But others I find
they struggle to invent wheels, rather rudimentary wheels. And,
unfortunately, I often hear nightmare tales from secondary students
about some of their English teachers who haven't a pedagogical clue. I
think that both groups (if they were to use them) could find some help
in RBs (which are, of course, more "readable" than some other sources of
information on teaching). You more chaste dog people could well argue
that this is like killing creativity by giving children coloring books
rather than letting them draw on their own and develop their artistic
ability. Yes. But.... My idea is to find something that would avoid
disempowering. Quixotic? Maybe.

One difficulty in some of the suggestions is the audience. In DK's well
developed suggestions, there is the idea of teacher talk. Yes, great
help for non-native teacher readers but not really useful for natives.
It isn't easy to work out some of these points. I imagine one has to
decide and not try to be all things to all people.

And then I too would like a book with interesting texts (Brian Tomlinson
is a master at finding memorable texts) but I think what I am really
needing at this point is something to provide the unified thread through
a series of volumes (one always expects to have more than one, right?),
something to make the series different enough from others out there
beyond only the humanistic element.

And how about one on how to unplug teaching??? I don't see why not.

Which brings me to Scott's question on dogme training. What you are
after, Scott, is a fusion here of form and content, it seems.
the only thing that comes to mind are some of the sessions Adrian U.
does. He walks in without even a piece of paper, and just with that
incredible presence of his carries it off. I remember one I saw him do
in Buenos Aires that really impressed me. He had the participants
brainstorm problems they had observed in their classes, when several
were described, he asked them to choose one they were most interested
in, he had the owner of it describe it more (with Adrian
active-listening to the person to generate a rich situation) and choose
people to act it out. After this, he asked the group for suggestions on
alternative ways to deal with it, the owner chose one s/he felt best,
they acted it out again and then had a feedback session.

And a PS on Scott's recommendation of the Brumfit book (on the other
rec., the film Italian for Beginners, it is on my weekend agenda - I've
heard other great things about it). Have the book on my list now.
Without having seen more than the short quotes, some of what he is
saying sounds a bit like Krashen wine in new skins. Which is, in my
view, not necessarily negative. Krashen (perhaps more maligned than he
deserves) talked about "throwing the net" of language, giving learners
lots of input (not top heavy PPP), etc.



	


	Group: dogme
	Message: 1169
	From: Dennis
	Date: Fr Jan 11, 2002 6:44 

	Subject: Re: back to resource books


	"What's in a name?" A great deal, I know. But surely there is room, 
only whatever you do, don't call it a resource book, there is room 
for a .... list?.... of ...... things that a loyal dogmeist could 
try out in his/her classroom, a list of possible ways of responding 
to the language needs of a given class.


Dennis


Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1170
	From: Dennis
	Date: Fr Jan 11, 2002 11:51 

	Subject: Resource books


	I'm forwarding this to the list not just to put the cat amongst the 
pidgeons but because, who knows, a useful discussion might come out 
of it.

Dennis
=====================================================
Dear Colleagues

We are planning the publication of a photocopiable resource book (A4 
size, approx 60+ pages) for English teachers of young children. The 
book will provide ideas, activities and photocopiable material based 
on a selection of authentic children's story books (UK publications), 
covering the age groups 3-12. 

If you are interested, have experience in this area, and would like 
to answer some general questions to help with our market research, 
our author and editors would very much appreciate your feedback. Send 
an e-mail to me (acowle@m...) to request our 2-page 
ELT Survey REALBOOKS questionnaire, and I will send it to you as a 
Word Document attachment. Please complete the form and return it to 
me by 31st January 2002.. 

If you have a little extra time, do please forward this message and 
attachment to friends and colleagues involved in teaching English to 
young learners, if you think they might be interested and willing to 
answer some questions for us. 

Thank you, and I look forward to hearing from you soon.

Andy Cowle
International New Business Development Manager

Mary Glasgow Magazines/Scholastic
Commonwealth House
1-19 New Oxford Street
LONDON WC1A 1NU

Tel +44 (0)20 7421 9050
Home Office +44 (0)141 891 5075
Mobile +44 (0)7899 794596
Fax +44 (0)20 7421 9051
E-mail acowle@m...
www.link2english.com






To unsubscribe from this group, send an email to:
ttedsig-unsubscribe@yahoogroups.com



Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 


------- End of forwarded message -------



	


	Group: dogme
	Message: 1171
	From: Sue Murray
	Date: Fr Jan 11, 2002 9:26 

	Subject: larsen-freeman article


	Diarmuid, what was the Larsen-Freeman article you referred to the other day, please? 

(Which reminds me of her talk in CILL - and, Dennis, if you haven't seen it, you MIGHT find it interesting, as regards 
>I'm still waiting to hear from someone on this list an 
>account or a theory of how LEARNING takes place.
and that sort of thing :
http://www.njcu.edu/CILL/vol5/larsen-freeman.html). 

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1172
	From: Dennis
	Date: Sa Jan 12, 2002 3:44 

	Subject: Re: larsen-freeman article


	Sue,

Bless you for the reference to a most stimulating article. I look 
forward to Getting Diarmuid's reference - in fact I was about to 
write to the list asking for it myself.


Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1173
	From: Diarmuid Fogarty
	Date: Sa Jan 12, 2002 4:23 

	Subject: Re: larsen-freeman article


	That reference in full: LARSEN-FREEMAN, D. (1997). Chaos/Complexity science
and second language acquisition. In Applied Linguistics, 18, 2: 141-165

It's a fascinating article in which she puts forward the metaphor of
language as a complex, non-linear, chaotic life form! I got a big buzz from
reading it. To quote her, and give you a taster, the metaphor offers many
things to the field of SLA, not least the 'compelling images...[of] the murk
and stagnation of entropy, the infinite thinness of strange attractors, the
self-similarity of scale in fractals'. I mean, it sounds like Jabberwocky!
To her credit, I finished reading the article with some knowledge of chaos
theory (and a desire to learn more), more ideas about SLA (and a desire to
learn more), and a new look at teaching (and a desire...).

Thanks to Scott for putting me on to the article (surely you didn't think I
found it by myself!!!).

Incidentally, speaking of assessment, she writes that the measures that are
most commonly applied to assess learners' development 'are flawed, as all
such measures are, by limiting learning to target-like production'. These
kind of tests ignore the fact that 'Much learning can take place receptively
only to be manifest productively when the requisite data have been taken
in'. She points out that we have no real way of knowing when this will
happen in the same way that we know that a rolling pebble can produce an
avalanche, but we can't say which pebble will be the one. She finishes by
pointing out that as well as failing to recognise the internal changes,
'target-centric' tests also fail to recognise that 'what has been learned is
not a steady state any more than the target language; and learning is always
provisional'.

*Your* views on assessment?

----- Original Message -----
From: "Dennis" <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Saturday, January 12, 2002 3:44 AM
Subject: Re: [dogme] larsen-freeman article


> Sue,
>
> Bless you for the reference to a most stimulating article. I look
> forward to Getting Diarmuid's reference - in fact I was about to
> write to the list asking for it myself.
>
>
> Dennis
> Dennis Newson
> formerly - University of Osnabrueck Germany
> List Manager CETEFL-L
>
> www.dennisnewson.de
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 1174
	From: Dennis
	Date: Mo Jan 14, 2002 7:28 

	Subject: Dogme day to day


	I tried to interest a small group of German school teachers of 
English as a foreign language (at a private, social event yesterday) 
in the dogme approach. They were almost aggressive and said something 
like:

" We're so busy, so frequently don't have any time to prepare 
lessons, are hounded by head teachers and inspectors to give tests 
and award marks that we couldn't possibly use such an approach. We 
wouldn't have the energy. Both we and our pupils need the security of 
a textbook. And if we tried to teach without one there would be 
immediate protests from pupils and their parents."

I couldn't, honestly, think of a response. What should I have said?


Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1175
	From: James Farmer
	Date: Mo Jan 14, 2002 7:36 

	Subject: Re: Dogme day to day


	I'd have said (well at have least gone home and wished I'd have said)

>" We're so busy, so frequently don't have any time to prepare 
>lessons, 

Well then, this is perfect for you! No more time spent photocopying,
cutting up exercises, manically trying to find something which goes with
the section on 'Life in the city'

>are hounded by head teachers and inspectors to give tests 
>and award marks 

Well go for it! Give them marks based on their involvement in lessons,
their willingness to contribute. Hell, even give them the set school 'test'
they'll probably do better than their coursebook-bored chums

>We 
>wouldn't have the energy. 

Try it and you'll find a new energy! Namely that given by experimentation
and enjoying your work once more!

>Both we and our pupils need the security of 
>a textbook. 

Use it as a reference text, for homework or optional exercises or reading
or fuel.

>And if we tried to teach without one there would be 
>immediate protests from pupils and their parents."

Not when all their kids start to enjoy the language, get better marks and
stop whinging 'not another unit 3b exercise 4...'etc.

Cheers,

James
Downunder



	


	Group: dogme
	Message: 1176
	From: Dennis
	Date: Mo Jan 14, 2002 8:08 

	Subject: Re: Dogme day to day


	James. Thanks a lot for those answers. I guess what would help most, 
as always, would be to demonstrate what is possible in similar 
circumstances.


Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1177
	From: Diarmuid Fogarty
	Date: Mo Jan 14, 2002 1:54 

	Subject: Re: Dogme day to day


	I'm not surprised they were almost aggressive. I think the insecurity that goes along with being a teacher makes people react against new ideas such as dogme, partly because they feel as if it might imply that they are not good teachers themselves. The concerns are valid ones, though and need to be addressed. My answer to the first point (about not having enough time) would be the same as James'.

I shared their same concerns about inspectors etc when I started teaching EFL in this FE college and I was reassured to read Adrian's story about when he was inspected by BASALT. If I wasn't fussed about getting into a bit of a fight (a dogfight?) over it, I would point out that teachers are often too ready to assume what their students want or need (security from a coursebook?) and I'd ask them if there were other ways of providing that security (which stems, presumably, from the need to see tangible progress, and, consequently, can be met in many other ways). As for the resulting protests, I'd say that this might be preempted if the approach was explained beforehand. 

I'd also add that they were probably already teaching dogme-style for a fair amount of their classes. Could they identify when? 

Recently I did a dogme workshop for the staff at this college. I did it in a presentation style (there's a new idea about at the moment which I'm very interested in...) and we looked at some of the activities that I've culled from this list (thank you!). We finished the presentation by looking athow people are already using dogme ideas and I asked if they could be extended. When there were points I felt unsure about, I pointed out that dogme wasn't being presented as a panacea, just another way of looking at things. I let my enthusiasm for the project be the proselytising influence and invited everybody to have a look at the dogme website/list. I encouraged people who disagreed to join the list (none have!!!), on the grounds that dissent provokes chaos and chaos is the process of change (thanks to Larsen-Freeman for that one).

Ultimately, though, people learn by doing and I've had very positive feedback from 'dogme' ideas thathave been tried out this term whilst we wait for the books to arrive!



	


	Group: dogme
	Message: 1178
	From: Andras Chernel
	Date: Mo Jan 14, 2002 2:57 

	Subject: Re: Dogme day to day


	Dear Diarmuid (and other "sinners"),

Might I kindly request that one bear in mind that when writing, it is 
an idea to format things such that the blanking sentence does not sud

(denly end abruptly - there is a cut-out point somewhere).

It makes reading the flow of thought difficult to follow at times sin 

(ce) it ends in mid-flow.

I tried widening the "window" as far as it would go, but this was no 
help. The message had simply been "snipped".

I am copying your message of Mon, 14 Jan 2002 13:54:44 +0000
back to you as an example of what I mean:

I'm not surprised they were almost aggressive. I think the insecurity
that goes along with being a teacher makes people react against new
ideas such as dogme, partly because they feel as if it might

I shared their same concerns about inspectors etc when I started
teaching EFL in this FE college and I was reassured to read Adrian's
story about when he was inspected by BASALT. If I wasn't fussed 
a........
I'd also add that they were probably already teaching dogme-style for 
a fair amount of their classes. Could they identify when? 

Recently I did a dogme workshop for the staff at this college. I did
it in a presentation style (there's a new idea about at the moment
which I'm very interested in...) and we looked at some of the
a........
Ultimately, though, people learn by doing and I've had very positive 
feedback from 'dogme' ideas thathave been tried out this term whilst 
we wait for the books to arrive!

Thanking you for your kind acceptance of this observation.

Hairy Hound in Zlin, The Czech Rep.



	


	Group: dogme
	Message: 1179
	From: mrarabin
	Date: Mo Jan 14, 2002 4:23 

	Subject: Re: Dogme day to day...but does it have to be every day?


	Dear Dennis and James

Humh...working in Germany I think I understand the reaction of your 
colleagues Dennis. The advantage of having a course book is a) 
actually you don't have to p-copy hundreds of things b)if you have 
taught it before you have ideas and activities that will make the page 
come alive and compensate for any shortcomings the published material 
may have c)your school children may actually enjoy input from 
something outside their own experience. 

As regards testing, this has an incredibly high value here. You are 
failing in your responsibility to the students if you work in the 
system and then don't equip them to deal with it. And no, in the 
German system they won't do better than their 'coursebook-bored 
chums'. The chums will score higher marks and receive all the benefits 
that the system chooses to pour on them.

I use Dogme where it is appropriate...but it isn't appropriate in 
every situation. No single approach is, and I think Dogme runs the 
risk of having a lot of the very interesting ideas it has being 
ignored if its practitioners promote it as a panacea for everything.

I guess this is where I head for cover.

James 'up-over'


--- In dogme@y..., James Farmer <j.farmer@l...> wrote:
> I'd have said (well at have least gone home and wished I'd have 
said)
> 
> >" We're so busy, so frequently don't have any time to prepare 
> >lessons, 
> 
> Well then, this is perfect for you! No more time spent photocopying,
> cutting up exercises, manically trying to find something which goes 
with
> the section on 'Life in the city'
> 
> >are hounded by head teachers and inspectors to give tests 
> >and award marks 
> 
> Well go for it! Give them marks based on their involvement in 
lessons,
> their willingness to contribute. Hell, even give them the set school 
'test'
> they'll probably do better than their coursebook-bored chums
> 
> >We 
> >wouldn't have the energy. 
> 
> Try it and you'll find a new energy! Namely that given by 
experimentation
> and enjoying your work once more!
> 
> >Both we and our pupils need the security of 
> >a textbook. 
> 
> Use it as a reference text, for homework or optional exercises or 
reading
> or fuel.
> 
> >And if we tried to teach without one there would be 
> >immediate protests from pupils and their parents."
> 
> Not when all their kids start to enjoy the language, get better 
marks and
> stop whinging 'not another unit 3b exercise 4...'etc.
> 
> Cheers,
> 
> James
> Downunder



	


	Group: dogme
	Message: 1180
	From: James Farmer
	Date: Mo Jan 14, 2002 10:04 

	Subject: A DOGME mist descended upon him


	Dear James (upover) and all,

Thanks for the thoughts, please don't head for cover! You might want to
grab an umbrella (in case this all sounds like ill-thought-out drivel) but
other methods of protection shouldn't be needed!

I'm also being totally unoriginal (again) and commenting on your posting
bit by bit... soz.

>b)if you have 
>taught it before you have ideas and activities that will make the page 
>come alive and compensate for any shortcomings the published material

For me, I agree. I've certainly worked in places with *horrible* textbooks
(anyone ever experienced the 'Quest' version of 'Streamline' used by those
NOVA people - who also probably make more money based than anyone else
based on adverts which show teachers, chained to desks, being trained how
to teach, presumably from that book) and been able to develop activities
which made almost every lesson run like a dream (probably because that's
the mental effort going into them!)
BUT
What's the base of this? Often the textbook, not the students. 
Do the same activities, vocab, grammar etc. come up again and again? Yes,
regardless of the different students there.

I think in the poll, a fair % reckoned DOGME was 'learner-centred'. I
personally find this to be one of it's most endearing features, as much as
I try to accept the fact that they can be, I can't fully reconcile myself
with a LC textbook or that you can adapt one to be truly LC.

This is one where I have to call for help on, perhaps this is an
interesting base for some DOGME research, who knows, but I have a real
hunch that if you ran two parallel-ish classes, one with coursebooks and
the other without (and with a DOGMEesque approach going on) and then
formally tested them, as long as the coursebook wasn't a skills based prep.
for the test, the results would quite possibly be similar, or
non-coursebooks come out even better.
The reason for this belief is that in the non-coursebook class, the
learners would have been able to engage with the language themselves. They
would have had to dialogue, struggle, transform (thanks D) and use!
I think that similar research was abounding at the outset of CLT... but I
don't know... help...!

As for using DOGME all the time, too right! Firstly it's in fitting with
vow 4 :-) and then even more so, every dog has its day, eh?
(but that's not to say that a DOGME mist can't descend on your teaching!)

As for

>The chums will score higher marks and receive all the benefits 
>that the system chooses to pour on them.

How so other see this?

Cheers,

James
Downunder



	


	Group: dogme
	Message: 1181
	From: James Farmer
	Date: Mo Jan 14, 2002 10:13 

	Subject: A DOGME mist descended upon him (vow correction)


	Sorry, I meant vow 5.



	


	Group: dogme
	Message: 1182
	From: Jane Arnold
	Date: Di Jan 15, 2002 11:47 

	Subject: research


	Yes, what James suggests - taking 2 comparable groups and then teaching
one with the book and the other via dogme - I did, more or less. In a
posting some time ago I commented on this. At the time I hadn't heard
of dogme but I was doing something that might pass for a sort of
natural, modified, non-orthodox form of dogme. I was relating what I
did to a holistic, humanistic approach to language teaching and it
certainly wasn't pure dogme. (Anyone like to try pure dogme in classes
of 80 2nd year university students?) But there was no text book and a
lot was coming from the learners, a lot of points in common with what I
now know of dogme. There were no McNuggets of grammar, just class
comments very occasionally on common problems that came up in their
writing for the portfolios and individual correction of some things.
Results? James was right. These semi-dogs did slightly better on the
standard final exam that all 2nd year students have to take (gram,
listening and reading comp.), not only compared to my other group but to
groups from 2 other teachers. And the semi-dogs got a lot more in
things not measured on exams (confidence, motivation, practice in
speaking in front of a group etc.) Of course, one has to take into
account, as was mentioned when this came up before, the Hawthorne
effect. They knew this was an experiment, I sent some of their writing
to Mario Rinvolucri to see and he wrote a letter commenting on their
work, I was enthused and excited whereas in the other group I was
bored. I suspect that success depends in any teaching at least in part
on the teacher being excited about it. I had reached the point of no
return by then regarding my wanting to plow through a coursebook but I
would not rule out the possibility that someone using a book they were
convinced was great could get very good results.



	


	Group: dogme
	Message: 1183
	From: jeffrey bragg
	Date: Mi Jan 16, 2002 9:52 

	Subject: Getting it off the page


	Hi All!

In continuation of one of the current themes, let me
tell you a little tale...

Some years ago I went for a job interview at a school
in the SW parts of London (best left un-named, I
feel). I was interviewwed by a rather dour Scot, the
DoS. His first comments were something like the
following..

'Well, your CV looks fine, but let's see if you know
how to get the stuff off the page'. He then gave me a
copy of Headache Intermediate and sent me off to a
room to 'plan' a lesson for him.

Interesting remark, that was, I thought - do I indeed
know how to 'get it off the page'?

To cut a long story short, I must've done OK, as he
offered me the job - but I didn't take it, as the dosh
was so lousy.

The point is the 'getting it off the page' is really
what I see as the first step in moving towards a
dogmetic approach. It certainly was for me.

If you can bring the textbook to life, you're on the
first stage towards chucking it (the book) out for
good. There is, of course, no substitute for life
itself, is there? Certainly nothing that a
dog(me)-eared copy of Headache can offer.

Regards to all,

Jeff





__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com


	


	Group: dogme
	Message: 1184
	From: Luke Meddings
	Date: Mi Jan 16, 2002 10:53 

	Subject: Re: punishment


	Pun of the month for dog(me)-eared, surely

>If you can bring the textbook to life, you're on the
>first stage towards chucking it (the book) out for
>good. There is, of course, no substitute for life
>itself, is there? Certainly nothing that a
>dog(me)-eared copy of Headache can offer.
>
>Regards to all,
>
>Jeff



	


	Group: dogme
	Message: 1185
	From: robeena_amjad
	Date: Fr Jan 18, 2002 11:33 

	Subject: phonics and dogme


	could somebody enlighten me on how I could introduce reading to non 
readers ie learners with no literacy at all in L2 ( in this case 
English) and possibly a small degree of literacy in L1 without using 
phonics or sound - letter association. These learners have had a 
visual introduction to the English alphabet.



	


	Group: dogme
	Message: 1186
	From: lifang67
	Date: Sa Jan 19, 2002 8:09 

	Subject: Re: phonics and dogme


	*I* wonder if anybody ever really learns to read by decoding letters 
to get sounds and adding sounds up into words. 

Chinese children, of course, become literate without ever learning 
sound-symbol links (a form of phonetic spelling is introduced much 
later, in order to teach standard pronunciation). 

They learn to read about a year later than Anglophone kids, but they 
catch up with a vengence within about three years. My wife read a 
three volume, thousand page novel written in the eighteenth century 
("Dream of the Red Chamber") when she was just out of primary school--
because everybody else in her class was reading it (it was mildly 
sexy in bits).

The task of Chinese kids is made a lot easier by the fact that 
teachers begin with words that are iconic in form. There's a French 
teacher, whose name escapes me, who used the same method to teach 
dyslexics to read, that is, making the word "bee" look like a drawing 
of a bee, and so on. 

But this is not a method; it is simply kickstarting. The real method 
that Chinese teachers use is a kind of "see-say", precisely the sort 
of thing advocated by the semi-dogmetics, the Whole Language teachers.

Thinking back on it, I think this is really how I learned to read 
too. I don't just mean the real bulk reading which we all do by 
making direct associations between whole words or phrases and 
meanings, leapfrogging the grapheme decoding stage. I mean the very 
first steps too.

My older brother taught me to read before I went to elementary 
school, using the color comics in the Sunday newspaper, and a simple 
form of the "see-say" method. He would read the comic first taking 
both Linus and Lucy's part. Then I was Linus, and I was supposed to 
say Linus's lines when he pointed to Linus. 

I could usually do them without reading (I had a kind of Linus-Lucy 
relationship with my older brother anyway) but somehow somewhere the 
reading kicked in. I remember being fascinated by the word "I". It's 
still kind of fascinating, being the one word in English where there 
is both a phonetic sign-sound correspondence and an ideographic one.

Obviously, "see-say" is applicable in all kinds of situations, 
including learner generated texts boarded by the teacher. 
Particularly useful for those chatty early moments of the lesson, 
where language is fairly predictable and actually repetitious 
("Hello" "Hello." "How are you?" "Fine, and how are you?" "Pretty 
good." "How was last night?" etc.)

There is no reason why what my brother did with the Sunday Morning 
Funnies could not be done with any dialogic text, or even a boarded 
text made dialogic, by the teacher inserting questions between 
sentences, e.g.

"Once upon a time (say when?) there was an old, old, old old man (Say 
who?) He had a big WEN on his face (a what? Where?) so the children 
called him hokbori haraboji! (Oooooh! I know this story!)"

And now here's a question for YOU. As I understand the phonics 
argument, it goes something like this:

You cannot really understand what words are, until you understand how 
they are made up by lexemes. (This is, of course, a task which has 
proved impossible even to trained linguists, who have yet to 
regularize more than seventy-eighty percent of English spelling, even 
with the help of several hundred rules, many of them contradictory.)

You cannot really understand what sentences are, until you understand 
how they are made of words. (This is, of course, even more 
impossible.)

You cannot really understand what texts are, until you understand how 
they are made up of sentences. (This task has not even been seriously 
attempted by linguists, with the possible exception of Halliday and 
Hasan.)

Reading is, therefore, logically impossible. But the mere fact that 
something is impossible does not appear to be enough to abolish it.

DK

PS: Here's an even more convincing proof of the impossibility of 
reading. The usual theoretical explanations we have work something 
like this. Reading occurs when a "click" happens. The model of 
meaning that the learner is constructing in his head matches the 
model of meaning that the writer has constructed on the page.

For this "click" to happen, of course, we need a head inside our 
heads. That is, a kind of homunculus, or a little human being, which 
lives in our brains, constructs a model of meaning, and compares it 
to the meaning on the page.

What's inside the little human being's head? Or is reading like 
everything else in the classroom, something that happens BETWEEN 
heads first, and only then, a faint but persistent echo, inside them?

dk



	


	Group: dogme
	Message: 1187
	From: Diarmuid Fogarty
	Date: Sa Jan 19, 2002 9:25 

	Subject: Re: Re: phonics and dogme


	You might try the same method used by Sylvia Ashton-Warner in her book
'Teacher!'. She got the students to tell her words that they wanted to know
which she then wrote on cards for them. The students took her cards home and
brought them back the next day. She tested them and if they could remember
the word, it was because they wanted to. The words they remembered were put
into a box and short texts were written by the students using these words.
These were also used by SAW to write short readers for her students.

You'll get a clearer picture of the method if you have a look at the book.
It's very brief and shouldn't take up too much of your time. Her work was
with New Zealnad primary schoolchildren so it may well need some
modifications before you put it into practice. The method relies on giving
students words that they want and simply writing them down so they
familiarise themselves with the reading, writing and saying of the word. And
no phonics!

----- Original Message -----
From: "lifang67" <kellogg@n...>
To: <dogme@yahoogroups.com>
Sent: Saturday, January 19, 2002 8:09 AM
Subject: [dogme] Re: phonics and dogme


> *I* wonder if anybody ever really learns to read by decoding letters
> to get sounds and adding sounds up into words.
>
> Chinese children, of course, become literate without ever learning
> sound-symbol links (a form of phonetic spelling is introduced much
> later, in order to teach standard pronunciation).
>
> They learn to read about a year later than Anglophone kids, but they
> catch up with a vengence within about three years. My wife read a
> three volume, thousand page novel written in the eighteenth century
> ("Dream of the Red Chamber") when she was just out of primary school--
> because everybody else in her class was reading it (it was mildly
> sexy in bits).
>
> The task of Chinese kids is made a lot easier by the fact that
> teachers begin with words that are iconic in form. There's a French
> teacher, whose name escapes me, who used the same method to teach
> dyslexics to read, that is, making the word "bee" look like a drawing
> of a bee, and so on.
>
> But this is not a method; it is simply kickstarting. The real method
> that Chinese teachers use is a kind of "see-say", precisely the sort
> of thing advocated by the semi-dogmetics, the Whole Language teachers.
>
> Thinking back on it, I think this is really how I learned to read
> too. I don't just mean the real bulk reading which we all do by
> making direct associations between whole words or phrases and
> meanings, leapfrogging the grapheme decoding stage. I mean the very
> first steps too.
>
> My older brother taught me to read before I went to elementary
> school, using the color comics in the Sunday newspaper, and a simple
> form of the "see-say" method. He would read the comic first taking
> both Linus and Lucy's part. Then I was Linus, and I was supposed to
> say Linus's lines when he pointed to Linus.
>
> I could usually do them without reading (I had a kind of Linus-Lucy
> relationship with my older brother anyway) but somehow somewhere the
> reading kicked in. I remember being fascinated by the word "I". It's
> still kind of fascinating, being the one word in English where there
> is both a phonetic sign-sound correspondence and an ideographic one.
>
> Obviously, "see-say" is applicable in all kinds of situations,
> including learner generated texts boarded by the teacher.
> Particularly useful for those chatty early moments of the lesson,
> where language is fairly predictable and actually repetitious
> ("Hello" "Hello." "How are you?" "Fine, and how are you?" "Pretty
> good." "How was last night?" etc.)
>
> There is no reason why what my brother did with the Sunday Morning
> Funnies could not be done with any dialogic text, or even a boarded
> text made dialogic, by the teacher inserting questions between
> sentences, e.g.
>
> "Once upon a time (say when?) there was an old, old, old old man (Say
> who?) He had a big WEN on his face (a what? Where?) so the children
> called him hokbori haraboji! (Oooooh! I know this story!)"
>
> And now here's a question for YOU. As I understand the phonics
> argument, it goes something like this:
>
> You cannot really understand what words are, until you understand how
> they are made up by lexemes. (This is, of course, a task which has
> proved impossible even to trained linguists, who have yet to
> regularize more than seventy-eighty percent of English spelling, even
> with the help of several hundred rules, many of them contradictory.)
>
> You cannot really understand what sentences are, until you understand
> how they are made of words. (This is, of course, even more
> impossible.)
>
> You cannot really understand what texts are, until you understand how
> they are made up of sentences. (This task has not even been seriously
> attempted by linguists, with the possible exception of Halliday and
> Hasan.)
>
> Reading is, therefore, logically impossible. But the mere fact that
> something is impossible does not appear to be enough to abolish it.
>
> DK
>
> PS: Here's an even more convincing proof of the impossibility of
> reading. The usual theoretical explanations we have work something
> like this. Reading occurs when a "click" happens. The model of
> meaning that the learner is constructing in his head matches the
> model of meaning that the writer has constructed on the page.
>
> For this "click" to happen, of course, we need a head inside our
> heads. That is, a kind of homunculus, or a little human being, which
> lives in our brains, constructs a model of meaning, and compares it
> to the meaning on the page.
>
> What's inside the little human being's head? Or is reading like
> everything else in the classroom, something that happens BETWEEN
> heads first, and only then, a faint but persistent echo, inside them?
>
> dk
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 1188
	From: Richard Samson
	Date: So Jan 20, 2002 1:37 

	Subject: inference model of communication


	Hi!

I just wanted to pull one of David's "buried-in-a-huge-email" remarks out
(of a message on resource books) for further highlighting:

"It's about deictic reference, as we said. It's even about an inference
model of communication instead of a code model (Sperber and Wilson?) It's
about freeing our pedagogical minds from thirty years of enslavement 
to "communicativist" teaching based on input/output thinking."

I think this is absolutely right and fundamental.

I want everybody to think about it!

It's why in conversation (and dialogic teaching) all kinds of apparent
"repetition" are countenanced, without a fall from grace.

Let me put it another way. If you are communicating then you are, by
definition, not merely repeating, ever.

Nice one, David!

(But don't give the credit Sperber and Wilson, please!)

Richard
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	Group: dogme
	Message: 1189
	From: Diarmuid Fogarty
	Date: Mo Jan 21, 2002 12:34 

	Subject: Re: inference model of communication


	Does anyone else shudder when words like 'deictic', 'inference models', etc
are let loose on an unsuspecting crowd?

What's happening to the list of late? I can't believe that dogpeople have no
opinions about assessment. Cat got yer tongues?



	


	Group: dogme
	Message: 1190
	From: Richard Samson
	Date: Mo Jan 21, 2002 1:02 

	Subject: Re: inference model of communication


	Good morning,

>Does anyone else shudder when words like 'deictic', 'inference models', etc
>are let loose on an unsuspecting crowd?

IMHO

There is no need to pour scorn on others' interests.

And it is not a good idea to ask for more feedback on "assessment" by
following up a thread on something else.

It is quite feasible for more than one thread to be developed at a time.

If my memory serves me right, "deictic" means "pointing" and "inference"
means "guessing". More or less.

Neither term makes me shudder.

But if no one else is interested I am quite happy to let the matter drop.

>What's happening to the list of late? I can't believe that dogpeople have no
>opinions about assessment. Cat got yer tongues?

Nothing. I can. And no (in my case).

Personally, I still enjoy reading the dogme list. 

Regards,

Richard
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	Group: dogme
	Message: 1191
	From: steve_bolton2002
	Date: Mo Jan 21, 2002 5:02 

	Subject: Re: ideas welcome (using video)


	How about (monolingual group) a section of dialogue with sound off, T 
pauses the subtitles and gets Ss to translate into L1, phrase by 
phrase. Rewind and watch again with sound, notice/highlight 
differences. Ss then get to see text emphasised through body 
language, etc. Used it recently with Jim Carrey in Man On the Moon - 
Ss wrote 'very good' where Carrey visibly enthused 'really great!'

--- In dogme@y..., "Sue Murray" <suemurray@i...> wrote:
> I've been asked to give a session on using video. This is 
something I've done many times in the past in various ways, but I've 
never found any truly dogme ideas on it. Most of the participants 
this time will be first or second year teachers eager for activities 
to use directly in class. Anyway, if any of you have any dogme-type 
ways of using video you'd like to share, they'd be welcome!
> 
> Sue M
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1192
	From: Dennis
	Date: Mo Jan 21, 2002 5:38 

	Subject: Re: inference model of communication


	Diarmuid writes:

"Does anyone else shudder when words like 'deictic', 'inference 
models', etc are let loose on an unsuspecting crowd?"

Not too much of a shudder in this particular case, but Diarmuid's 
remarks do prompt me to try to make the following comment.

It's important to differentiate and not over-generalize - and my 
thoughts are prompted more by reading certain kinds of published 
articles and books than messages on this list - but some academic 
writing about language learning and teaching is so abstract and 
complex that it is hard to see how its conclusions are ever going to 
perculate down to the classroom teacher. 


Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1193
	From: Diarmuid Fogarty
	Date: Mo Jan 21, 2002 7:31 

	Subject: Re: inference model of communication


	You've caught the wrong end of the stick, Richard. Pouring scorn couldn't
have been further from my intentions. I'm genuinely sorry if it came across
that way. The point I was making is that there is a lot of teacherese that
can be professionally daunting (not to mention exclusive) in what we say and
do. By no means was it a criticism of you or of your interests.

As for following up a previous thread on this one, well, I'm sorry, but it
has been done before! It's not necessarily a big crime, nor is it a bad
idea. It is, however, laziness! I just hit the reply button of the message.

Your helpful explanation of the words wasn't necessary, but thank you
anyway! My post may have been influenced by my latest book, What do I do
Monday? by John Holt in which he writes how professionals often use an
academic language that works to maintain their superiority. I'm not
suggesting that that is your intention, I simply used your post to make a
point. I've done it before on the list, referring to the plethora of
acronyms that serve to confuse and exclude.

Your final paragraph was a fine example of British scorn! But you're right,
nothing has been happening to the list of late. I miss it (and was, believe
it or not, pleased to see your e-mail!) and I appreciate your latest posting
which I am sure will be of interest to some and will lively up the debate. I
would be surprised if dogpeople had no opinions on the tricky subject of
assessment and I rejoice at the terse news that the cat has not managed to
get her sticky paws on your tongue.

I also enjoy reading the dogme list although our exchange may have uglied it
up a wee bit! So, please, accept my apologies for any offence caused, it was
genuinely unintentional and was a criticism of Sperber and Wilson if of
anyone! There is a frantic effort to scienticise teaching which makes *me*
shudder and it's spearheaded by academic researchers. That said,
Larsen-Freeman's article (referred to in yet another thread, sorry) made a
conscious effort to scienticise language learning, but she did it in such a
beautiful way and used such top expressions that she must be forgiven!

With best wishes,

A Humble And Contrite Diarmuid



	


	Group: dogme
	Message: 1194
	From: Brian Perkins
	Date: Mo Jan 21, 2002 7:51 

	Subject: Re: phonics and dogme


	Since I get the digest version, I apologize if this horse is sufficiently dead.
;^)

I am currently reading an ERIC research document (ED423662) entitled "Fluency
First in ESL" which, I think, later became a book of a similar title. It's
written by Rorschach and MacGowan-Gilhooly.

The aim of the research was, from the abstract, "focused on incorporating the
whole language approach to developing fluency and resulted in a significant
departure from conventional ESL pedagogy... resulted in improved student
writing and ... course repetition rates have declined substantially..."

I am using children's books to teach adult ESL learners: wordless picture books
and Dr. Seuss books are favorites.

Hope that helps,
Brian




__________________________________________________
Do You Yahoo!?
Send FREE video emails in Yahoo! Mail!
http://promo.yahoo.com/videomail/


	


	Group: dogme
	Message: 1195
	From: robeena_amjad
	Date: Mo Jan 21, 2002 9:53 

	Subject: Re: phonics and dogme


	Thanks to everybody who replied. this horse is by no means dead yet 
infact it is still very much on my mind. Thanks for the brilliant 
idea about using books with no words. I'll try that. My students are 
absolute beginners with no or very little alphabet recognition in 
English and no literacy in their own language. My main aim is to give 
them sufficient reading, writing and spelling skills to progress to 
beginners level language classes. I agree most Beginners language 
learners would progress with the whole language approach and reading 
and writing would develop alongside the language but these learners 
need that little bit extra.

This is a new challenge for me so any other ideas would be welcome.



--- In dogme@y..., Brian Perkins <perkinsfam@y...> wrote:
> Since I get the digest version, I apologize if this horse is 
sufficiently dead.
> ;^)
> 
> I am currently reading an ERIC research document (ED423662) 
entitled "Fluency
> First in ESL" which, I think, later became a book of a similar 
title. It's
> written by Rorschach and MacGowan-Gilhooly.
> 
> The aim of the research was, from the abstract, "focused on 
incorporating the
> whole language approach to developing fluency and resulted in a 
significant
> departure from conventional ESL pedagogy... resulted in improved 
student
> writing and ... course repetition rates have declined 
substantially..."
> 
> I am using children's books to teach adult ESL learners: wordless 
picture books
> and Dr. Seuss books are favorites.
> 
> Hope that helps,
> Brian
> 
> 
> 
> 
> __________________________________________________
> Do You Yahoo!?
> Send FREE video emails in Yahoo! Mail!
> http://promo.yahoo.com/videomail/


	


	Group: dogme
	Message: 1196
	From: robeena_amjad
	Date: Mo Jan 21, 2002 9:54 

	Subject: Re: phonics and dogme


	--- In dogme@y..., Brian Perkins <perkinsfam@y...> wrote:
> Since I get the digest version, I apologize if this horse is 
sufficiently dead.
> ;^)
> 
> I am currently reading an ERIC research document (ED423662) 
entitled "Fluency
> First in ESL" which, I think, later became a book of a similar 
title. It's
> written by Rorschach and MacGowan-Gilhooly.
> 
> The aim of the research was, from the abstract, "focused on 
incorporating the
> whole language approach to developing fluency and resulted in a 
significant
> departure from conventional ESL pedagogy... resulted in improved 
student
> writing and ... course repetition rates have declined 
substantially..."
> 
> I am using children's books to teach adult ESL learners: wordless 
picture books
> and Dr. Seuss books are favorites.
> 
> Hope that helps,
> Brian
> 
> 
> 
> 
> __________________________________________________
> Do You Yahoo!?
> Send FREE video emails in Yahoo! Mail!
> http://promo.yahoo.com/videomail/


	


	Group: dogme
	Message: 1197
	From: Richard Samson
	Date: Di Jan 22, 2002 12:10 

	Subject: Assessment


	Diarmuid,

I don't feel very excited about assessment myself but Donald Kiraly has a
lot to say about it in his very polysyllabic "A Social Constructivist
Approach to Translator Education" (St. Jerome, 2000).

To give you a taster I have pasted part of his attack on "positivist"
"objectivist" assessment below.

If you're interested I can post some more of this material. 

Kiraly:

"The limits of traditional testing procedures

In order to remind ourselves of some of the situational features of a
traditional assessment environment, let us look into a typical classroom
where students are taking a test:
We open the door to the classroom and walk inside. The only sound comes
from the busy scratching of pens on paper, an occasional cough or the
shuffling of paper. The room is otherwise eerily silent as we move past row
after row of students, heads bowed over their work. A vigilant teacher
paces the floor, watching for roving eyes or whispered connivance. Time
drags on before the first papers are handed in. Finally free, one by one
the students gather their pens and scratch paper, silently hand in their
papers, and leave the room. 
The teacher will take the papers and head home to judge alone which answers
were correct and which were not, which students performed on an average
level and which ones fell above or below the mean. The results will come in
the form of corrections and a final mark, to be placed on the paper and
returned to the learners at a future class session.
This scenario will probably remind readers of countless tests and final
examinations in which they have taken part as pupils, students and perhaps
as proctors. It is clearly more a matter of 'standing over' than 'sitting
with.' 
Let us consider the assumptions underlying this ubiquitous testing
situation. From a scientific, positivist perspective, tests are to be
conducted in an "objective" manner, with criteria of truth (right or wrong)
being applied to determine accuracy and error. An ideal test will be
reliable, that is repeatable with the same results; and it will be valid,
which means that is it will be a true reflection of what it is designed to
test, presumably the learner's knowledge and/or skill in a given domain.
And finally, the results for each learner should be generalizable to the
set of potential performances that this learner could produce. To make
tests as objective as possible, we isolate test takers from each other and
from most outside resources. We often take the results of a single test to
be a representative sample of performance, and we try to reduce bias by
ensuring that the assessor's involvement with students and her knowledge of
their earlier performance does not influence her evaluation of the
performance under scrutiny. It is believed that assessment criteria should
also be objective, i.e. applied uniformly to each student and each test in
a equally impersonal manner.
From a constructivist perspective, a test conducted in this way, far from
being "objective," is beset by great potential for bias, limited scope of
prediction and a general lack of credibility. At best, it can provide but a
snapshot of a particular performance, but not a rich portrait of capability
and competence."

So that's all about what not to do. But what do social constructivists (his
term, not mine, though Scott favours it too) do instead? Kiraly has many
ideas on that. One of the most compelling is that, quite simply, the
teacher get out of the way and the students assess each other...

Regards,

Richard
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	Group: dogme
	Message: 1198
	From: Sue Murray
	Date: Di Jan 22, 2002 12:19 

	Subject: inference model of communication


	Reading Richard S's mail prompts me to say I had picked up on dk's point (9 Jan) about 'deictic' reference, it struck me and made me think hard (as do a lot of things I read on this list), and I have been thinking about it since and trying to understand it/relate it to a directly practical, day to day basis. (For example, using dk's bingo example, how much difference does it make/how useful is it with a monolingual group if the instructions are in L1 or L2?). I'm still thinking very hard about all this, as Richard suggests, and am writing this vague stuff down only because his posting hit this thinking chord, not because I've got anything useful to say on it all.


dk also wrote:
>There's another problem here, though. The form of the game has 
>nothing to do with the content--it can be done with any content. One 
>form fits all. This is why publishers love it, teachers will get 
>hooked on it, and kids will, eventually, learn to loathe it.

>Can we make this activity LESS generalizable then? Can we make the 
>game MORE content-specific?

>Well, yesterday I taught a game on "body parts". We turned Tick-tack-
>toe into a FRANKENSTEIN game by superimposing three dead bodies on 
>the grid. The various teams had to vie to get a complete set of body 
>parts for their monsters. Then one child played the monster, and they 
>threw the switch.... Bride of Frankenstein born

I'm not so clear about this point (love the game described, though). An activity which generates LEARNER content has a different role from an activity that itself dictates content; this difference is part of dogme philosophy, surely?, and depends not on the activity but how it is used? 

Richard says:

>It's why in conversation (and dialogic teaching) all kinds of apparent
>"repetition" are countenanced, without a fall from grace.

>Let me put it another way. If you are communicating then you are, by
>definition, not merely repeating, ever.

I'm not so clear on this point, either. 'Normal' communication involves a lot of repetition; for example, recasting of information received (repetition of the same content in different words), or repetition of exact words and phrases (pretty common all round, but especially in teenage conversation!); this is not 'merely' repeating; and dialogic teaching is not 'merely' repeating either, surely? Or am I just missing the whole point here? (often feel I am!! open to being put on the right track).

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1199
	From: Sue Murray
	Date: Di Jan 22, 2002 12:20 

	Subject: assessment


	Diarmuid, belated thanks for the Larsen-Freeman 'taster', and for what they're worth, my views on assessment have only been held back for lack of time (it's well after midnight now, but you pricked my conscience!)

But what is being assessed?

Jane said recently:
>And the semi-dogs got a lot more in
>things not measured on exams (confidence, motivation, practice in
>speaking in front of a group etc.) 

Personally, I think the most important function of assessment should be to help the learner. The learner should be actively involved in assessment, not be a mere recipient of it. It should take the form of ongoing dialogue and feedback, opportunity and reflection. It does not involve numbers or percentages, or token questionnaires. It involves trial and error participation, by the learner, assisted by others involved (teachers, peers), and an increasing awareness of one's own learning without having to rely entirely on others to (often spuriously!) provide an evaluation or a 'mark'

Formal, moment-in-time examinations and tests play an enormous part in many learners' and institutions' views of assessment and achievement (as, for example, James 'run for cover' pointed out). I see this as a separate issue - in many ways a side issue to the real one of learning a language (but I don't teach in Germany, as James 'up and over' does). Current reality requires these tests, but they are getting almost too good at (standardising) what they do, and ever better at ignoring what they don't do. 

When learners feel more able and confident about self-assessment, and are involved in the negotiation and creation of ongoing learning/assessment opportunities - also outside the classroom where possibile - the less they fear and rely on formal tests as evaluations of their progress or ability; and the more they see formal tests as a particular PART of assessment, and understand what that part is. 

The Larsen-Freeman part you quoted mirrored the views more prosaically held by many who are immensely frustrated by the limitations and short-sightedness of testing and assessment methods (from the humblest teacher trying to get brilliant learners into the strait jacket of a CAE, to a scientist like Howard Gardner trying to put IQ testing and all it's spawned into its proper place, to a brilliant learner trying to get into the strait jacket ... etc and so on). 

I suppose I'm making a distinction between assessment and formal/'objective' testing; the latter has limitations which have to be recognised by all involved (exam books nowadays seem to be more about 'exam strategies' than language learning....), whereas assessment can/should be more reality-based, more personalised, more valid.

I've rushed this (pretty obvious stuff) off, hoping to make some sense; but what I'd also really like to know is Diarmuid's own views on assessment!

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1200
	From: Diarmuid Fogarty
	Date: Di Jan 22, 2002 12:22 

	Subject: Re: Assessment


	I must admit to not feeling too excited by assessment, myself, but the
course I'm doing covers assessment and I turn to my colleagues for their
opinion. I was very interested to red Kiraly's opinions. I guess it was what
I would have expected from 'a dogme approach'. But are there people out
there who genuinely (can) get out of the way and let the students get on
with it? What have the results been? Was it possible to get over student
preconceptions about who does what and how it is measured? Who decided the
criteria? How were these applied, uniformly or individually?

Recently, I have tried to assess presentations using criteria decided upon
by the group (not so successful) and I have also asked a class to give me a
list of vocabulary they would like to be tested upon. This *certainly*
wasn't what they wanted/expected. There was a long silence and limited
participation in calling out the words/expressions. Some went as far as
saying that *I* should be the one who did the selection. It was curious to
see how people with pages of copiously copied down vocabulary records were
reluctant to call anything out.

Are there any fair and/or useful ways of assessment other than
self-assessment?

Thanks for the Kiraly quotes. I'd certainly be interested to read more, if
you can be bothered to write it up!



	


	Group: dogme
	Message: 1201
	From: Diarmuid Fogarty
	Date: Di Jan 22, 2002 12:40 

	Subject: Re: inference model of communication


	I'm also struggling to understand DK's point and Richard's follow-up. And
before I tread on any more toes, let me say that this is probably as much to
do with my status as A Bear of Little Brain as it does anything else!

The point I seem to be getting is that communication for communication's
sake is valid and desirable in the classroom. The deictic ;-) language used
gives students something to anchor onto and the conditons are ripe for the
students to start looking for patterns which they can then hypothesise about
and test drive (the inference model, at least in my interpretation).

Am I right in assuming that Richard's point is that we should not therefore
shirk away from repetition of language because it is natural and helpful?



	


	Group: dogme
	Message: 1202
	From: Diarmuid Fogarty
	Date: Di Jan 22, 2002 12:48 

	Subject: Re: assessment


	Very briefly, because it's definitely time for bed...

I have mixed views on assessment. I appreciate the need students (and
teachers) have for reviewing where they've come from and where they need to
go. I tend to believe that this is best done individually and by the
students themselves with guidance from the teacher. I realise that the Paper
Fetish hinders this and makes it more difficult than it needs to be.

I don't like the judgemental side of assessment for all the obvious reasons.
I don't see the point (or the validity) of labelling someone as good or bad.
To summarise, I see feedback as being the be-all and end-all of assessment,
not merely a part of it.

Bed calls, but I will happily try and expand on the above shoudl there be
any interest/need to do so.



	


	Group: dogme
	Message: 1203
	From: Richard Samson
	Date: Di Jan 22, 2002 1:27 

	Subject: Re: inference model of communication


	The view that I share with David, I think, is that communication is
essentially messy.

Most contemporary writers on communication, rather than language teaching,
would agree that it IS basically messy. Even when two interlocutors easily
express agreement about something very "simple",

------> unless they explore their apparent agreement,

can have very little confidence in their like-mindedness. 

And this is true when interlocutors are speaking the SAME mother tongue.

How much more uncertainty must therefore be involved when speakers express
agreement in a foreign language?

And yet so very often in a foreign language class we accept apparent
agreement or comprehension on face value. And simply move on. Skidding
across the surface of things.

The idea that meanings may be precisely codified by language, emitted,
received and decoded is known by some as the "conduit metaphor". It is a
model of information transfer that is good for digital computing but
ill-suited to natural language communication. Yet it is one of the most
powerful and pervasive metaphors we live by:

"That was exactly the right thing to say."

"I can't get through to you."

"You're not listening."

"You said you'd do it."

"I know exactly what you mean."

"That's precisely the point I'm trying to make."

etc.

All these expressions are really conversational gambits, I suppose. And we
could pull them apart. Another day. In another email.

If you see what I mean...

I'm quite content to be approximate.

Regards,

Richard





At 00:40 22/01/02 -0000, you wrote:
>I'm also struggling to understand DK's point and Richard's follow-up. And
>before I tread on any more toes, let me say that this is probably as much to
>do with my status as A Bear of Little Brain as it does anything else!
>
>The point I seem to be getting is that communication for communication's
>sake is valid and desirable in the classroom. The deictic ;-) language used
>gives students something to anchor onto and the conditons are ripe for the
>students to start looking for patterns which they can then hypothesise about
>and test drive (the inference model, at least in my interpretation).
>
>Am I right in assuming that Richard's point is that we should not therefore
>shirk away from repetition of language because it is natural and helpful?
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 
>
>
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	Group: dogme
	Message: 1204
	From: Richard Samson
	Date: Di Jan 22, 2002 1:43 

	Subject: Re: inference model of communication


	Diarmuid,

>The point I seem to be getting is that communication for communication's
>sake is valid and desirable in the classroom. The deictic ;-) language used
>gives students something to anchor onto and the conditons are ripe for the
>students to start looking for patterns which they can then hypothesise about
>and test drive (the inference model, at least in my interpretation).

That's all well and good but not what I'm driving at. You seem to be
talking about inference in terms of interlanguage development.

But I'm not talking about language development here. I'm just talking about
communication. I'm saying that there is ample opportunity for negotiation
of agreement, not just disagreement.

In fact, beneath/behind/beyond all agreement and understanding is
disagreement and confusion.

In my view, proficient dialogic teachers consistently turn moments of
apparent agreement and predictability into moments of (slight) tension and
(interesting) turbulence.


>Am I right in assuming that Richard's point is that we should not therefore
>shirk away from repetition of language because it is natural and helpful?

The repetition of language just happens naturally. What I'm trying to
express is that whatever we discuss or mention (in class, in life) has the
potential to be explored, provided we accept that communication is
essentially messy.

At its most Woody Allen this can be as simple as

"What do you understand by the expression 'Good morning.'?"

etc.

Richard
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	Group: dogme
	Message: 1205
	From: Dennis
	Date: Di Jan 22, 2002 5:08 

	Subject: Re: Assessment


	Richard writes:


"Kiraly has many ideas on that.[Different way to assess] One of the 
most compelling is that, quite simply, the teacher get out of the way 
and the students assess each other..."

Have you the time, Richard, to tell us how?


Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1206
	From: lifang67
	Date: Di Jan 22, 2002 8:11 

	Subject: Re: inference model of communication


	Thanks, Richard. Actually, when Jane at first reacted to my resource 
book suggestion with the remark that that kind of step-by-step 
classroom language is not very interesting to native speakers, I was 
inclined to agree with her (but my attitude is that native speaker 
teachers are going to be increasingly irrelevant). 

Now I'm not so sure. I don't think Diarmuid is a Bear of Little Brain 
at all, so I suspect that a properly written resource book might help 
even the native speaker pick up (at least) some interesting 
vocabulary (because "deixis" doesn't just mean pointing, and the 
inference model is more than just one based on guessing). 

Consider, then, A.A. Milne rather than Daniel Sperber:

POOH: Good morning, Eeyore.
EEYORE: Oh, hello, Pooh. If it is a good morning. Which I doubt. It's 
a bad morning, if you ask me. But nobody really asks me. They just 
tell me: "Good morning, Eeyore." That's what they all say.

Eeyore is doing precisely the sort of thing that Richard and Woody 
Allen are talking about--doing language precisely, critically and in 
a curmudgeonly dogmatic manner, rather than skating over the surface 
and pretending agreement/comprehension. 

Notice he does it by looking at the language in a very "bottom up" 
(floating under the bridge) literalistic way. Learners do this quite 
naturally, whether they would or no (I just returned from a "picture 
dictation where I described a pig with a white spot over one eye, and 
my kids almost to a man depicted a pig with only one eye, often in 
the middle of the forehead!)

Textbooks, which "mean" by virtue of reference to least common 
denominators, to situations in which almost everything is left 
assumed because of course it cannot be perceived from different 
angles and debated, do not encourage this. We assume, as Scott points 
out, the heterosexuality and middle-class morals of the textbook 
characters. 

Without these kinds of assumptions, many of the texts would in fact 
be incomprehensible even to native speakers, because there is no 
other reference point than the stereotype to point to. Just try 
teaching the unit on "hopes and wishes" without a basically yuppie 
notion of success!

But classrooms are not textbooks. Classrooms are full of things to 
point to. Classrooms provide a parallel, non-linguistic text 
(context, to use a technical term) which provides a commentary on the 
teacher's text (from the learner's point of view). That's what's 
really happening in my boring little Bingo game. The blackboard is 
providing an exegesis of the teacher's words (again, from the 
learner's point of view).

Inputtists may not like this.I can practically HEAR Jane Willis 
explaining to me that "Teacher Talk is Quality Talk", and that 
children learn by understanding messages. I can actually see it in 
the book on Primary English she has just produced. From the very 
first page of her book we learn to treat teacher talk as caretaker 
speech, something which is inherently message bearing, which the 
language-less child tampers with only in order to decode it. 

In the code-model view, the non-linguistic text on the blackboard is 
simply a crutch, a substitute for language rather than a way of 
generating new language, and at most only bolsters "strategic 
competence" rather than the linguistic variety. It is something to be 
done away with and gotten away from ASAP. 

Similarly there is no "code model" reason for the child to answer 
a "Good morning" with "If it is a good morning." Nay, there is every 
reason not to. To answer in this way is to decode Pooh wrongly.

But the dogme critique of textbooks can also be applied 
to "inputtist" teacher talk, the sort of thing that goes on when 
teachers "explain" games rather than take part in them. Rules of a 
game, even a boring game like Bingo, are not coded messages. They are 
social contracts to be shared, and moves of the game are to be 
interpreted in their light.

Here's another example. A colleague of mine is collecting a list of 
something we have called "questionizing questions". That is, 
questions which lead on to other, more interesting questions. At 
first we tried to think of this in terms of grammatical form, 
with "yes/no" questions leading to a brick wall, and "tell me 
about..." questions leading, psychotherapist style, to more 
discursive pastures. 

Of course that's nonsense. "Tell me about your schedule this 
afternoon" is a perfectly closed question, while "Are you now or have 
you ever been a member of the Communist Party?" is a yes/no question. 

So my colleague came up with the question "What is the most amazing 
feat you have ever performed?" Obviously, in order to answer this, a 
considerable amount of negotiation about the word "amazing" and the 
word "feat" is going to have to take place (though it may take place 
covertly, through providing examples which are then accepted or 
rejected or just compared). 

The great strength of this question is that it resists a "code model" 
interpretation. The vocabulary in it cannot be cracked into a 
standard, interlocutor-free, stereotyped meaning. It can only really 
be answered through particularistic inference and negotiation.THAT's 
why it is dogmetic discourse generating.

Dogmetically (and a little less lexically and a little more 
grammatically),

"What is the most ... thing .... has/have ever done?"

written on the board, and directed first to the teacher and then from 
learner to learner, becomes a powerful tool for acts of empathy, 
allowing the "What is your most amazing feat?" question to spread 
around the classroom rather than simply be the spigot for "Quality 
Teacher Talk".

And now a question. My "Bingo" example, and also my earlier stuff 
about non-language inputs, and my last thing on see-say, is all about 
mediation. That is, physical objects are used as non-linguistic 
contexts, and inferences are made about them in the form of language. 

But in fact we often use ourselves or the other as objects of 
mediation, through an act of empathy or an appeal to empathy.

"Does anybody else in here feel the way I do?"

That is really what Eeyore is doing. He is trying on Pooh's utterance 
and seeing if it really is a good morning for him. 

If we are going to have an "inference" model of communication instead 
of an "input" one, what place does listener empathy have in it? 
Clearly, it is more conducive to top-down understanding rather than 
bottom-up understanding. Or is it?

DK


PS: When Scott first replaced the slogan "for a pedagogy of bare 
essentials" with a rather verbose explanation of the key concepts of 
dogme (see the Dogme web page) the artist in me was a little 
offended. I loved the gestic, self-referential quality of our old 
motto. But now I really see that he was right. Whether we like it or 
not, dogme practice is generating dogme theory. And we would do well 
to be precise and explicit, in the Eeyore fasion.

dk



	


	Group: dogme
	Message: 1207
	From: rsamson@u...
	Date: Di Jan 22, 2002 10:33 

	Subject: assessment


	Good morning!


On this page, Kiraly, writing as usual about translator training from a
social-constructivist perspective, has this to say:

http://www.fut.es/~apym/symp/kiraly.html

Essential features of social-constructivist educational experiences will
include authentic practice in actual professional activities, a
collaborative learning environment including not only interaction among
students but also the extensive involvement of the students in every aspect
of the teaching/learning process, including syllabus and curriculum design,
task selection, sub-task identification and assessment of their own
performance and learning, as well as program effectiveness. Providing
students with multiple perspectives will help them construct viable (rather
than correct) strategies and attitudes toward their professional work.

Rather than assuming roles of knowers and learners respectively, teachers
and students become partners, members of a mutually supportive learning
team. The teacher’s role will be very different from that of a conventional
teacher, but no less clearly defined. It will be up to the constructivist
teacher to create learning situations within the institution that can
provide students with authentic experience. It will also be her
responsibility to identify students’ difficulties and weaknesses and
provide them with tactical assistance and the benefit of her professional
experience to help them move into the inner community of professional
translators. She will also be responsible for learning from and along with
her students, so that her educational environment continues to evolve with
the profession over time. 

Assessment, from such a perspective, is not likely to involve one-shot
tests taken under exam conditions, but a panoply of opportunities to
demonstrate competence and flexibility, with students working individually
and collaboratively to show the achievement of competent levels of
professional performance. Teachers can draw on the multiple perspectives of
colleagues and professionals in the community to assess the quality of
students’ work, and the final product of assessment might well be a
portfolio of work accomplished over an academic program rather than a set
of marks on a transcript that reflect little more than teachers’ personal
and highly subjective opinions of individual, isolated translations.

-----------------------------

That is very high-sounding and even perhaps plays on the reader's emotions.
After all, who could not agree with an agenda that speaks of...?

authentic
collaborative
interaction
involvement
effectiveness
multiple perspectives
construct viable
become partners
mutually supportive learning team
move into the inner community
continues to evolve
panoply of opportunities
draw on the multiple perspectives
community
portfolio of work

And it's not very specific. But when I spoke to Kiraly about assessment he
really actually said, if I understood him correctly, that he passed over
the assessment task to student peers.

So, for example, students prepare a presentation to give to their peers.
They give it and are graded by their peers. The teacher accepts their
verdict. (Without the police-teacher, the community has to become
self-regulatory and therefore assumes the responsibility responsibly.)

Dennis, you might be interested to know that Kiraly teaches at the School
of Applied Linguistics and Cultural Studies, Johannes Gutenberg University
of Mainz in Germersheim, Germany.

Scott, if you like we could invite him to browse our list.

Regards,

Richard 
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	Group: dogme
	Message: 1208
	From: kellogg
	Date: Mi Jan 23, 2002 12:08 

	Subject: Games and Gamesters


	Right, Sue. There's a big difference between game-provided content and learner-generated content. It's the difference between a ham and a hamster. 

But look, there's a big difference between teaching adults and teaching children. And a lot of our techniques (your spinner game, my Bride of Frankenstein Bingo) consist of provided content which is then elaborated by learner content. 

When theory and practice come into conflict, it's not necessarily the practicing teacher who is wrong. Still, we need ways to explain why we start with game-provided content since we believe so strongly in gamester-provided content. 

I think that one problem with teaching children is that their attention span tends to be (as Vygotsky would say) essentially reactive. This makes them perfect victims for television commercials and materials-driven lessons. 

How can we wean them from materials-given content to learner-given content? I think the "Cold Turkey" approach suggested by Scott, in which children are asked to become precocious social-realists, is a beautiful dream...a bit too beautiful. That's why I was so enthused by your spinner games and your disappearing birthday cakes. 

A more realistic way is to have the little tads themselves provide the materials-given content: "Show and Tell" (the intransitivity of the verbs shows you that it's a learner-generated title, if not a learner-generated activity). 

But let us be thoroughly realistic. We need ways, and not a way. We need to recognize, as Richard says, that repetition is not repetition, and that even the way in which young learners react to materials (or rather APPROPRIATE them) does contain elements of creativity. 

Those elements of creativity are in turn, for the militantly empathetic teacher, the materials for elaboration. The dogmetic elaborates them not for the learner (which would reduce the exercise to a reactive one again) but with them. 

Like Scott, I whole-heartedly embrace the social-constructivist label. So here's a meaty little social-constructivist quote I've been chewing on. It comes down to us from the remoteness of first language acquisition and the abstract point Richard was making about repetition and communication, but it is nevertheless germane, both to classroom games and to assessment. 

Child (opening cover of tape recorder) open, open, open 
Adult: Did you open it? 
Child (watching tape recorder) open it 
Adult: Did you open the tape recorder? 
Child (watching tape recorder): tape recorder 

Lantolf (Introduction to Socio-cultural Theory, in "Socio-cultural Theory and Second Language Learning", OUP 2000, p. 18) remarks: 

"The child creates something new (open.open it; tape recorder) as a result of imitating portions of the adult's utterances. Nltice that the child does not produce an exact copy of the adult's speech and importantly the exchange is both communicative and instructional." 

Lantolf goes on to complain that school settings more often insist on exact copies, and remarks "the exper-novice interface in such a situation is rarely if ever communicative." 

What's the assessment connection? Well, it seems to me that if the learner is giving us copies of what we put in his head, no communication (because no elaboration) is taking place. The most such tests can tell us is what the learner has learned (and that is a rather uninteresting definition of learning, based on memory. What we really want to know is how much more the learner can take and what he/she can do with it. 

The real object of interest in assessment, then, lies in the future, not the past. Instead of "achievement tests" which rely on old reactions to old stimuli, we might give learners completely NEW stuff to elaborate. 

Once again, deixis may be key. Yesterday, on our teaching final, the my elementary school teacher trainees had to use this four line dialogue to plan a quickie. 

It's snowing. 
I like snow. 
Is that a snowman? 
No, it isn't. 
Hey! 

Every answer was different. But the best answers were from the students who initially complained a) it's not a four line dialogue at all, and b) there isn't an answer to the question in the question. They were then well on their way to realizing that it was their future LEARNERS, not themselves, who would decide what "it" means... 

dk



	


	Group: dogme
	Message: 1209
	From: Sue Murray
	Date: Do Jan 24, 2002 10:40 

	Subject: assessment


	Diarmuid, don't want to make you wish you had never even brought up the subject of assessment - it seems to have gotten into lots of postings recently! - but you wrote about the difficulties of trying to get learners to
participate in their own assessment, and I've been thinking about what I would do to try to 'wean' them onto more fruitful attempts; but it's very difficult not knowing the faces etc concerned of course.

If you'll forgive me, I'll use the hackneyed technique of going over what you wrote:

>I have tried to assess presentations using criteria decided upon
>by the group (not so successful) 
but a little bit successful? Can it - this kind of thing - be built on as a regular part of what happens in lessons? Sounds like a great idea to me, and perhaps it was just so unfamiliar to them that they felt very unsure about it? Doesn't mean it was not successful, or that it doesn't warrant further exploration? The 'not so successful' - is that their verdict, or yours, or both? (And the actual assessment - was it done by them, or by you using their criteria?)

Also, presentations (as well as many other speaking activities) lend themselves well to 4-3-2 type techniques; which have inbuilt self-assessment and peer assessment (the listeners and speakers enjoy commenting on the experience; I've always found that the reaction is VERY positive and enthusiastic, and empowering for the learners).

>and I have also asked a class to give me a
>list of vocabulary they would like to be tested upon. This *certainly*
>wasn't what they wanted/expected. There was a long silence and limited
>participation in calling out the words/expressions. Some went as far as
>saying that *I* should be the one who did the selection. It was curious to
>see how people with pages of copiously copied down vocabulary records were
>reluctant to call anything out.

Sounds as if this certainly bamboozled them in the extreme. They maybe expect assessment to be totally different to what happens usually? Maybe groups preparing 'tests' for other groups could be more palatable? And, who knows, perhaps the very words 'be tested upon' can conjure up connotations which are different to those you intended? If instead you ask them to devise a (dastardly) test for their peers, based on language that has recently come up? If you give them a list of lexis (you are selecting) to use in making a (orally or written gapped) story/dialogue/report for eachother (they are producing the text) as a starter? Or have a box in class for them to anonymously put in things they would like to be tested on - every so often these items could be incorporated into a revision activity by the students, or they could work on putting them into a test or quiz in teams. Dunno, but just maybe taking the 'suddenly, this is a test' thing out of it might make them less 'shy' and more up for it? Regularly reviewing each other's written work can also develop more independence - they don't only suggest corrections and improvements, but can 'steal' turns of phrase or expressions they particularly like or find effective. These latter can be collectively pooled and from time to time used in review activities devised by the students.

You ask, quite rightly:

>But are there people out
>there who genuinely (can) get out of the way and let the students get on
>with it? What have the results been? Was it possible to get over student
>preconceptions about who does what and how it is measured? Who decided the
>criteria? How were these applied, uniformly or individually?

A lot of factors are involved here, but I think YES it is possible and it does happen. But only when assessment is not a totally separate thing, or a single goal at the end of a course. (And the best way to get out of the way is, of course, to literally get out of the way!)

Preconceptions about formal testing are hard to shift, and formal testing is ... formal testing; but if such preconceptions are balanced with ongoing self-assessment as part of learning, the perspective is more flexible. But self-assessment isn't necessarily always blatantly conscious and analytical. Tests, as such, are.

I find: adult learners are often the most difficult to 'wean' onto this type of thing, largely because they have limited time and energy and therefore expect more of a ready-made package from a teacher, including evaluation criteria. They may see the sense in a lot of self/peer assessment principles, in a lot of pro-active rather than reactive aspects to learning, but they often don't have the time and energy to devote to this, so prefer to look to you to do it for them, at least in part, and especially where assessment/testing is concerned. At the same time, they automatically/inadvertently contribute a massive amount to lesson content and learning processes; but when it comes to assessment, they tend to adopt the 'forceps' approach. Or perhaps they just need/have got used to bowing down to a 'greater authority' ......

Whereas (I find) teenagers are usually far more open to creating their own assessment and testing situations; perhaps it's partly to do with the novelty-cum-role responsibility of it; and the competitive peer element; and the bravado and confidence which they can so easily fall into. And more plastic ideas about changing the world! But for whatever reasons (I don't know) I find teenagers can really get into making up tests for eachother, voting on peer performance, evaluating written work, deciding what grammar points they want to understand better, what topics they want to work with/be tested on, and so on. Often in a constructive and discursive, rather than purely 'right/wrong' way. 

There was some great stuff about this sort of thing earlier in the history of the list (I particularly remember Richard B's inspiring contributions for example).

Sue

















[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1210
	From: Sue Murray
	Date: Do Jan 24, 2002 10:39 

	Subject: games, gamesters, assessment, ....


	I'm still digesting a lot of recent postings, sometimes with considerable effort from those poor little grey cells, but always gratefully, and thanks to all concerned (whose valuable time and trouble - and patience! - is much appreciated, believe me). 

Meanwhile, I've been having an interesting experience thanks to the kids recently, and it could tie in to some extent with DK's comment:
>How can we wean them from materials-given content to learner-given content? 

Here's a rundown which I'll keep as brief as possible:
The kids all love Harry Potter (and though I baulk considerably at such mass marketing and merchandising, that is beside the point; the fact is that in these kids' lives and imaginations Harry Potter characters and stories currently play a large part).

The kids suddenly came up with the idea of doing a Harry Potter play. To cut it short: Parts were allotted, plots discussed. A fair amount of L1 was involved, but as they had to tell/show their ignorant teacher everything about the characters etc, a lot of L2 was involved too (at least on my part; but understanding L1 was essential).

At home, they each enthusiastically wrote their own ideas for a story - mostly dialogue, with short bits for a narrator - using English words and phrases they knew, L1 when they didn't know the English. They shared the stories, and more ideas came forth. Next, I put their dialogues totally into English - this was quite simple and not at all time-consuming. None of the stories is very long. ((personally prefer 'are' there myself!))

We are now doing the stories one by one. So far it works like this:

The title: for example, 'Harry Potter and the Well of Truth'

Visuals: they design and draw (for example, a beautiful big well on a small portable whiteboard)

Orientation: for example, the 'Well of Truth' story contains the following:
"looks into the well", "throws a stone into the well", "goes away from the well" "pushes --- into the well" "inside the well" and "comes out of the well"; (they haven't seen the script yet). Around the well prop (and initially at the teacher's prompting) we all do these things, and imagine/describe what we can see, sounds, how we feel, and so on. Then we simply 'look!', 'push!', 'throw!' and other verbs (which will appear in the story) like scream, fall, fight; we also 'go and get ..', 'go and tell...' and 'go away', repeating and elaborating these actions in a largely deictic way but with the addition of personalised codas, reactions and associations.

Reading/Modelling the script: I give a photocopy (!) of the script to each child, and we read it through aloud together, while they generally 'negotiate' understanding (based on their knowledge of the original mainly-L1 version, what's likely, and to some extent their experience and personal recall of the previous orientation phase!) .

Amendment phase: any changes to the script, additions, etc, often come up here; for example, one boy realised that Voldemorte couldn't do what he was supposed to be doing, because he was still inside the well, so we decided on a bit where he comes out of the well; I then wrote it on the board, and they copied it onto their scripts as an amendment. (Of course, sometimes, these type of amendments only become apparent later, during rehearsal phase!)

Rehearsals: minimal make up (eg, drawing a scar on Harry's forehead) ; positioning of the well, designation of the stage area, getting into position; prompting, and help with pronunciation, generally comes from peers, and I rarely have to intervene; sometimes I suggest more emphasis on body language, or model a phrase to give clearer intonation, but overall they fall into the swing of it and after two or three shots (the stories last 2-3 minutes each, with 8-12 characters per story), they're ready for a 'performance'. (I am either one of the characters, or the narrator).

Performance: this varies. Sometimes it's done for another teacher to come in and watch, sometimes for 'freezing' into photos for a photo story which they then mount and add dialogue bubbles to, perhaps next week for filming, as one kid says he'll bring in a webcam. Some of them have also asked if they can do a performance of the stories for their parents. (Our existing classroom is about the size of two or three small broom cupboards, but strangely enough despite its limitations of size and shape I've often found it exceptionally successful for drama activities; perhaps two factors involved here are (a) you HAVE to use your imagination! and (b) there's a certain sense of intimacy and collaboration created; but I wouldn't say no to a larger room!) 

What I'm finding exciting about all this - apart from the obvious and all-important thing of the kids' enthusiasm - is that basically the kids themselves are taking over the lessons; there is a fair bit of negotiation all round, and I have to actively keep up the role of 'senior play mate'; and I am inevitably the major resource for L2; and I know a lot of people would harshly criticise the initial L1 element of the process; but the driving force of content - linguistic and non-linguistic - comes from the kids, and comes spontaneously. 
They ask a lot about the English, notice things in the scripts (like the 's in "Voldemorte's head" vs the 's in "she's my sister"), and I take the opportunity of the orientation phase to focus them in a more specific way on one or two language points that are 'patterned' in the story we're dealing with (eg, the well of truth examples above, 'has/have got' from another). 

We're also doing other things, not only their Harry Potter stories, but I must say that the 'vehicle' of Harry Potter is proving most vivid to them at the moment, and of course we're all having a lot of fun and laughter too.

I don't think they'd learn or retain any more by having an input/materials driven based course, and I don't think they'd have such a personal - or pro-active - investment in the proceedings either. 

Of course, there is a strong element - at least superficially - of repetition and rote memory (once they've learned, rather than are reading, their lines!) going on here, particularly in the performance phase; but that is only part of it, and also the meanings they personally create under that superficial repetition count as much or more. There's no GUARANTEE that every child will remember, for example, 'fall' when they want it in another context, or associate/elaborate something like 'falls into the well' to 'falls on the floor'; the important thing is that every child IS creating their own meanings and contexts for the language they take on board; it may be that certain things are more commonly taken on board than others, other things tend to be far more subjective. Perhaps one factor in current standard testing and assessment - for whatever age or stage of learner - is that it focuses almost exclusively on the most common things - most commonly known but also most commonly tricky (and, in turn, conventionally, most commonly 'taught'), in hackneyed, well-rehearsed format. All of which often has only a minimal relationship to what is going on in a learner's head, what they know and can do, and, perhaps more to the point, what will stimulate them to use their language knowledge and capabilities in a genuine way. 

>What's the assessment connection? Well, it seems to me that if the learner is giving us copies of 
>what we put in his head, no communication (because no elaboration) is taking place. The most 
>such tests can tell us is what the learner has learned (and that is a rather uninteresting definition of 
>learning, based on memory. What we really want to know is how much more the learner can take 
>and what he/she can do with it.
(dk)

I don't think we can put things in learners' heads; only they can; this is why learners (perhaps especially good learners?) can often fail tests; when, that is, those tests are aimed at testing what the teacher has supposedly put in the learners' heads, rather than what IS in the learners' heads and what the learners can do. I agree wholeheartedly with what dk says about new elaboration of new stimuli.

And the Kiraly stuff from Richard is great.

"and that is a rather uninteresting definition of learning, based on memory." 
I don't think learning based on memory is uninteresting, though. Because, of course (stating the obvious), memory is not limited to the type of token/iconic, one-to-one matching involved in 'exact repetition' or old reactions to old stimuli. (This was only to say, let's not give memory a bad name! It is, in it's multi-complex and still most mysterious way, the 'rosetta-stone' of all we strive for ....and I realise that this comment is probably a bit 'eeyore-ish', a bit bottom-up, non-empathetic!) 
Good evening ....

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1211
	From: Dennis
	Date: Fr Jan 25, 2002 5:39 

	Subject: Re: games, gamesters, assessment, ....


	Thanks for that detailed description of what you are doing, Sue. Two 
simple questions, just out of curiosity:

How old are you pupils?
Where are you teaching?

Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1212
	From: Sue Murray
	Date: Fr Jan 25, 2002 10:23 

	Subject: games, gamesters, assessment


	Dennis, to your questions:

age: 7-8

where: southern Italy


(but I hasten to add that, obviously, any classroom 'happenings' I write about are never intended to be anything but examples of how I see dogme type principles working in the reality around me; not templates or models to copy! For example, this kids things is unique to the particular kids class it grew out of, as new to me as it is to them, and certainly not something *I* could or would even try to emulate with another class, beyond the underlying principles of working and experimenting towards better developing and exploiting what comes from them.)

Sue 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1213
	From: Luke Meddings
	Date: Fr Jan 25, 2002 11:33 

	Subject: Re: restrictive practices


	This is an old and separate thread, but as I've been teaching for part of each class with (or against) a coursebook for the first time in ages I thought I'd report back.

Like the man in Lear's limerick who found birds nesting in his beard, it's even worse than I feared.

Using a leading CAE-preparation coursebook I observe the following:

1 The fully-integrated approach means that exercising discretion and choice (the delicate art so dear to coursebook apologists) is very problematic. The texts are loaded towards the grammar modules, which are in turn full of examples from the texts. There is not much point in doing a text without the grammar module, and doing the grammar module without reading the text is confusing as - the examples come from the text. I won't do listening texts from the book.

2 The grammar modules lead with half-baked 'discovery' stuff - inductive? deductive? - I would say pre-ductive as there is always a 'right' answer and all it means is that it takes longer to get to the 'rule' provided.

3 As for the 'rules' provided, they are so inadequate as a record of or even guide to usage that the coursebook, instead of honestly acknowledging this, gets itself deeper into the bind by locking the rules to examples in matching exercises. Invariably, when trying out 'going to' for 'will' in the module on futurity, we agreed that they were inter-changeable. There is an ad in the UK for a chain of computer stores which features the slogan 'stamping down on price.' The book was stamping down on meaning, stamping down on what makes language both elusive and wonderful, and, in the end, usable: its flexibility. It was also giving short shrift to the learners' knowledge of the language. 'Is this possible?' We agreed yes. The book said no.

4 A further exercise in linking clauses with conjunctions (as soon as, after, before, etc) led to the same cul-de-sac: the realisation that we were not looking for meaning, but trying to identify what the coursebook writer intended from the exercise. ''When' would be ok here, but they probably mean us to use it for number 4 - so it'll have to be 'once.'' Of course this is a necessary exam skill, but it is not how to learn a language.

5 All this is akin to treating grammar as a bathroom tile which can be stuck down - when in fact it is more like the soap that gets lost in the bath. And once an honest discussion of these problems has taken place, that other selling point of the coursebook - it's supposed authority - is so far compromised that the whole exercise seems pointless.

Many teachers feel unable to extemporise on grammar, partly because they haven't been encouraged to feel it is their responsibility to do so: to say 'this is my area of expertise, and this is what I've found helpful in classrooms.' Partly also because they have picked up the idea that they shouldn't speak. But if a teacher has developed no self-idea of the grammar s/he's teaching, what business have they teaching it? Inexperienced teachers need to learn on the job, yes. But if the very tools which are used to help the cheap labour acquire valuable skills mitigate against or even prevent those skills from being acquired, how will this happen? Thus are the skills of the English Language teacher measured in cut-outs, laminates and materials banks.

Our Romanian friend Carmen, who spent liberating months teaching her high school students unplugged before the coursebooks arrived, criticised the coursebook as a kind of corset. I agree. It's enough to make you reach for the brandy.



	


	Group: dogme
	Message: 1214
	From: Luke Meddings
	Date: Fr Jan 25, 2002 11:42 

	Subject: Re: nail these colours to the mast (nicely)


	Sue's parenthetical comments here are actually really important! It's the opposite of the recipe approach. The success of a dogme lesson or sequence of lessons depends on the freshness of our engagement with the learners and the emergent content, and as the content emerges or is shaped by authentic engagement with the learners in question it can of course be re-used with other groups, but will never be the same again.

Luke


*********** REPLY SEPARATOR ***********

On 1/25/2002 at 11:23 AM Sue Murray wrote:

>Dennis, to your questions:
>
>age: 7-8
>
>where: southern Italy
>
>
>(but I hasten to add that, obviously, any classroom 'happenings' I write
>about are never intended to be anything but examples of how I see dogme
>type principles working in the reality around me; not templates or models
>to copy! For example, this kids things is unique to the particular kids
>class it grew out of, as new to me as it is to them, and certainly not
>something *I* could or would even try to emulate with another class,
>beyond the underlying principles of working and experimenting towards
>better developing and exploiting what comes from them.)
>
>Sue 
>
>
>[Non-text portions of this message have been removed]
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1215
	From: Dennis
	Date: Fr Jan 25, 2002 12:12 

	Subject: Re: restrictive practices


	"It's enough to make you reach for brandy" writes Luke of the 
coursebook he had to use. Misquoting Mussolini, say some, Goebbels, 
say others, when I hear the word grammar I reach for my gun - and 
Luke mentions it a few times. Luckily I am out of physical reach of 
any missiles you might want to hurl at me, but even if you all throw 
virtual tomatoes, flour and paint I can only continue expressing 
amazement (I am now comfortably astride my hobby horse) that 
"grammar" seems to be accepted as part of classical dogmeism. I 
thought classic dogmeism was about enabling learners to mean what 
they want to mean. Isn't a hidden agenda of "grammar" points quite as 
chilling as a course book? Perhaps it was in the biography of Iris 
Murdoch that I'm currently reading that the remark was made: "The 
more fluent they became the more erratic was their grammar." Now 
"they", whoever they were, had been well-served a la dogme, unless, 
of course, they had to be assessed. But that's a separate issue.


Dennis


Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1216
	From: Brian Perkins
	Date: Fr Jan 25, 2002 5:58 

	Subject: Re: assessment


	Hello all!

It's interesting that this topic has arisen just now because I have just
recently begun reading "Learner-Directed Assessment in ESL" - edited by Glayol
Ekbatani and Herbert Pierson and published by Lawrence Erlbaum Associates.

From the foreword, "What has often been slighted in both learner-centered
classroom activities and self-access centers is the development of appropriate
assessment procedures in which learners are not only test-takers but also
active participants in the assessment process. The chapters in this volume
provide some useful insights into this issue and suggest a number of approaches
for greater involvement of learners in the assessment process. Interest among
language testers in making language assessments more authentic and interactive,
and for facilitating positive impact on test-takers, has led to renewed
interest in assessment procedures such as self-assessment and portfolios..."

Since I am such a "newby", I would certainly be interested in reviews of the
volume by participants of this list if anyone has the time. 

Thanks,
Brian





__________________________________________________
Do You Yahoo!?
Great stuff seeking new owners in Yahoo! Auctions! 
http://auctions.yahoo.com


	


	Group: dogme
	Message: 1217
	From: Tom Walton
	Date: Fr Jan 25, 2002 10:02 

	Subject: Re: games, gamesters, assessment, ....


	Hi.

Can I just say that I loathe and detest that little
bastard Harry Potter - but I really like your ideas
there, Sue. Wonderful - and shows that you can "do
dogme" with kids, too.

Also, love Luke's phrase "treating grammar as a
bathroom tile which can be stuck down - when in fact
it is more like the soap that gets lost in the
bath"...

Tom (aka PC Smasher)

__________________________________________________
Do You Yahoo!?
Great stuff seeking new owners in Yahoo! Auctions! 
http://auctions.yahoo.com


	


	Group: dogme
	Message: 1218
	From: Sue Murray
	Date: Sa Jan 26, 2002 12:13 

	Subject: restrictive practices


	I have to agree with everything Luke says. 

As I said the other day, exam books seem to be getting more and more about 'exam strategies' (ie, getting into the heads - or whatever - of who writes the exams, or the books in 'graded' preparation for them) rather than language learning. 

I wrote some time back about the exam classes (adult, not teen) I've got where we are totally ignoring the book. So far, so good. The CAEs actually decided to ignore the exam as well as the book - none of them need or want it. The FCEs want the exam, and so we did a past paper this week just to see how they found it, and the marks were around 80 per cent and above (which as it happens comes out more favourably for the exam than I feared - I used to think it was the exams themselves that caused the 'restrictive practices', but of course of it's never so simple; as with trying to find soap in the bath).

As I have colleagues following the books I'm not using, I do still look through them, and even at times have bouts of doubt or guilt and desparately try to find something in 'the book' to 'do', because a part of me sometimes feels I 'should'; but to no avail; sanitised, artificial stuff; even if I wanted to impose a ready made staged lesson on the learners, it would take too much effort and reworking to bring it usefully off the page, so why bother when it's far more profitable not to battle with it. 

I even spotted the following 'learner training' box in among the gerunds and infinitives in an FCE book the other day: 

"Label real objects in your room or house with small pieces of paper with the English words written on them. You can learn other words in this way as well. For example, if you want to learn all the words for school subjects, stick pieces of paper with these words on objects in your room. Try to associate the word with the object. When you want to remember the words, imagine yourself walking round the room and seeing the various objects with the labels"

What a great idea!!! I must try it with my pre-collocation absolute beginning learners...... 

(Sorry, but these exams and all that goes with them have been one of my personal bugbears/hobby horses for more years than I care to remember. I could write pages and pages of stuff on all this, but don't worry, I won't. I'll just apologise for the negativity of this posting.)

Just to take one brief comment from Luke:
>'Is this possible?' We agreed yes. The book said no.

Too right! I also find it too frequently boils down to a situation where what DKs kids did with the pig's eye would be wrong.
>I described a pig with a white spot over one eye, and 
>my kids almost to a man depicted a pig with only one eye, often in 
>the middle of the forehead!

(What would eeyore say about that, I wonder? Perhaps he'd be one of those 'tiresome' (not my view, but one I often hear voiced around me.....) learners who'd ask for clarification, and try to find the soap in the bath, instead of obediently sticking down the laminated, cut-out bathroom tile somewhere - 'right' place or 'wrong' place, the important thing is to stick it down before you get the next one - then see how many cherries come up on the one armed bandit) 

Which reminds me how interesting I found the following bit from Richard S:
>In my view, proficient dialogic teachers consistently turn moments of
>apparent agreement and predictability into moments of (slight) tension and
>(interesting) turbulence.

(Just like exams, really ....)

Sue









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1219
	From: Sue Murray
	Date: Sa Jan 26, 2002 12:21 

	Subject: restrictive practices


	>I thought classic dogmeism was about enabling learners to mean what 
>they want to mean. Isn't a hidden agenda of "grammar" points quite as 
>chilling as a course book? 

Dear Dennis, surely grammar helps us mean what we want to mean, we cannot purge language of grammar and expect it to retain the same force or expressive ability?

And I don't think Luke or anyone has talked about an 'agenda of grammar points', hidden or otherwise; just complained about the way books tend to exaggerate yet simplify the role of a select and limited number of 'grammar points', not only to the detriment of other aspects of language, but also in a largely confusing and unreal way. 

"The more fluent they became the more erratic was their grammar." 

In my experience, I don't find this true either of children in their mother tongue, or of L2 learners, although it can happen momentarily of course to any of us. If it was a reference to Alzheimer's sufferers (you thought perhaps it came from a biography of Iris Murdoch), I can vouch for it's validity (as my father has Alzheimer's and I've spent lots of time with groups of people who have the same or similar dementias), but I've not found it's a fluency that aids understanding at all (although of course, meaning what you want to mean is quite a different matter from what may or may not be understood by those listening - back to inference models and all that - but we have to keep on some sort of track - and that track is language - inseparable as it may be from inference etc, I don't think we can ignore grammar and retain any coherence at all!) But maybe your quote was about people in a second-language community, I don't know; was the implication that the more erratic grammar facilitated expression/communication, or merely that more erratic grammar was noticed as a 'casualty' in greater fluency? 

When I say 'grammar', I don't mean sanitised syllabuses of mcnuggets which pretend to explain everything but reveal nothing and empower hardly anyone. I don't mean studying rules or exercises or abstract explanations or that sort of thing. Maybe there's a semantic glitch here: what do YOU understand by 'grammar'? It seems to conjure up such 'chilling' images for you!

And of course we all have our hobby horses!

Sue












Grammar is an integral part of language, and it's a part that learners often readily identify with; perhaps because it has more importance or prestige in their own mother tongue than it tends to have in British English (which is renowned for its ignorance of and laxity in its own grammar - or, put another way, which is renowned for its flexibility in grammar). And perhaps sometimes British English teachers can find this threatening? But grammar is nothing like the authoritarian it's sometimes painted to be - it is just one of the many fascinating and exporable parts of language which repays investigation and xxxxxx. But it doesn't countenance the imposed and mostly spurious pedagogic rules and syllabuses which try to strait jacket it. 





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1220
	From: kellogg
	Date: Sa Jan 26, 2002 1:18 

	Subject: Fw: [wholelanguage] Acting or Activating?


	(Here is a bunch of stuff which Sue's kids' drama "Harry Potter and the Well of Truth" generated on our sister list, "wholelanguage". It's long, and counter-indicated for readers with theoretical allergies. dk) 

Su-gyeong writes: 

I think that this is one of my goals for teaching drama through English. 
"Stimulate students to use their language knowledge and capabilities in a 
genuine way". 

However, the more I study it, the more I am confused. What is the difference between "teaching drama through Engilsh" and "teaching English through drama". 

Sue's article is good. Teachers can find many materials from the students when they teach drama. It definitely holds students' interest for a long time because students choose it by themselves. 

I have some questions about the article. 

A) Who are L1 and L2 in Sue's article? Are they Korean? 
B) How much can L2 be involved in making the scripts for the play? 
C) How long did it take to perform the drama of Harry Potter? 
D) Who is Sue? 

Soo Kyung 

(To fully appreciate the next posting, Non-Koreans will need to know that Korea and the rest of the universe was founded around nine thousand years ago when the god Tangoon descended to earth. A tiger and a bear fell in love with him, and asked to be made human. Tangoon asked them to repair to a cave and live only on mugwort and garlic for a hundred days, whereupon the tiger chickened out, but the bear became a woman and the human race was born. dk) 

Mel writes: 
I would post these follow up comments somewhere, but I don't know where to post them. 

I have done lots of activities like that. One of my favorites is "Funny Fables" Students rewrite famous folk tales. My sixth grade students once wrote a play about Tangoon coming to Seoul now, dressed in his usual flamboyant way, and acting all Godly. Nobody cared until he met the bear woman working at the 7 Eleven. She saw Tangoon for what he really was. They got married and had lots of Korean babies, and he is still living amongst us as we speak. The kids wrote it all. We laughed till we cried. We video taped it all over the streets of Seoul around our school. 7 Eleven allowed our bear woman actress to get behind the counter for the scene where she met Tangoon. Of course, I only had ten students, so I could film around town like this. We drew huge crowds on the street. They thought we were some kind of movie crew. 

Another student created activity this class created was a cookbook of Korean recipes. The preparation part was a little lofty. I had to write that. They just got the ingredients from their moms and they did all the illustrations. We copied them, and gave them to all the foreign teachers. I was going home for vacation, and they talked me into making fifty copies to give away. Again, I was teaching a small class. So, I had the time to write up the preparation instructions. 

A middle school class of mine created a Korean Superstitions book. Again, they made me give them away to foreigners living in Seoul. 

dk writes: 

Sue's latest posting is a warning not to take her drama lesson as a "model" or a "template" or anything of the sort. Obviously, if you take "Harry Potter and the Well of Truth" as a finished script and inflict it on your own children you destroy precisely what is learner-generated, original and interesting in the exercise and you preserve precisely what she is uncomfortable with: the Hollywood-provided, special effects-generated excitement and the "ready-made" discourse context that the children are dragging into the classroom from Hollywood. 

This distinction between provided content and generated content is, I think, the key to Su-gyeong's question about the distinction between "Drama Through English" and "English Through Drama". To pose the question in that way may be useful as a way of getting started, because it can help the teacher get away from using drama to provide the content of English. 

But it's only a beginning. Clearly, if you trade "English Through Drama" for "Drama Through English" you are still accepting the underlying premise: form and content are fundamentally different, and one must be sacrificed to the other. The means is not the message, and the goal is not the process. None of these premises will do, in the long run. 

I think a more useful distinction might be the one I have often discussed with Su-gyeong: the distinction between an "epic" (we would say "etic", because based on distancing and alienation) attitude towards drama and an "Aristotelian" one (we would say "emic", because based on empathy). 

Hollywood drama is based on Aristotelian drama. The purpose of the actor's performance is empathy, the obliteration of the distinction between the actor and the character, and even the character and the audience. You are not supposed to judge. You are supposed to experience. 

It's very effective. This is why we can watch "Gone With the Wind" and not realize that it is in fact a defense of slavery, lynching, and the fascist Ku Klux Klan (most people do not realize that THAT is the noble organization that Ashley belongs to and that Rhett will probably join in the end). Korean children grow up thinking Rambo is more real than Nogun-ri. 

It's also very passivizing. Notice that when Mel really DOES put the children into the drama (instead of having them watch) and really DOES put the drama into every day life (instead of having it set in some remote discourse context) there is automatically a kind of critical distancing The children have to stand both inside and outside the story, because they have to both create and be in it. (I have a series of paintings I did in China which try to achieve the same effect by including the shadow or the hand of the artist). 

I'm going to argue that this kind of distancing is critical in every sense. It is critical in the dramatic sense, because it has the children saying "Why didn't the Twenty-first Century Seoullites recognize Tangoon?", as well as more linguistic questions about the script specifics, "Well, we could say this, or we could say that, or we could not say anything at all" and "What would I do if I were Woongnyo? Where's the tiger? What about the garlic and the mugwort?") And it is critical because it is the key to focus on form as well as on communication: it is a way to combine LEARNING language with using it. 

This is why Brecht uses a huge number of exercises which look almost like language exercises rather than drama exercises (e.g. act your character speaking of him/her in the THIRD person; refer to the actions around you exclusively in the past tense; every time your character makes a statement, state what other options are available as well, present your character but do not become him/her....) They ARE language exercises. But their function is to make you critical about both language and drama. 

The Hollywood paraphernalia of "special" effects and "method" acting have exactly the opposite purpose. Hollywood doesn't want you to think about language or anything else. They don't want you to learn. Once you have spent your money, their interest in you is really over...until Harry Potter and the Secret Chamber comes out, anyway. 

Yet THIS is the model we use when teachers and parents conspire to "have the children put on a play" (think about THAT language critically!) 

dk 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1221
	From: Dennis
	Date: Sa Jan 26, 2002 8:54 

	Subject: Re: restrictive practices


	Sue writes:

"When I say 'grammar', I don't mean sanitised syllabuses of mcnuggets 
which pretend to explain everything but reveal nothing and empower 
hardly anyone. I don't mean studying rules or exercises or abstract 
explanations or that sort of thing.
 Maybe there's a semantic glitch 
here: what do YOU understand by 'grammar'?
 It seems to conjure up 
such 'chilling' images for you!"


Well of course, Sue, and everyone else, I go along with what you 
DON'T mean by "grammar". The trouble is, wouldn't you agree, that 
your gloss above is precisely what so very many teachers and learners 
and parents and administrators around the world do mean. And it is 
that conception of "grammar" that has me reaching for my metaphorical 
gun because of what it implies about how a foreign language should be 
taught and learned.

What do I mean by "grammar"? Well, clearly, I accept that if one 
pupil wants to find out if another has seen the film 'Harry Potter', 
the way to do it clearly and unambiguously in English(so that the 
chance of being misunderstand is minimised) is to ask:

"Have you seen 'Harry Potter' ?"


But I would want to be enabling learners to ask this sort of question 
under some such heading as - Finding out something you want to know 
(meaning what you want to mean) and not - how to form questions in 
the Present Perfect.

Am I really out on a limb here? Or am I simply making a point that 
has the whople dogme list muttering: But of course, of course. 

Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1222
	From: Jane Arnold
	Date: So Jan 27, 2002 2:30 

	Subject: assessment


	If you haven't seen this:

'Minister of Exam'

When I was a child I sat an exam.
The test was so simple
There was no way I could fail.

Q 1. Describe the taste of the moon.

It tastes like Creation I wrote,
it has the flavour of starlight.

Q 2. What colour is Love?

Love is the colour of the water a man
lost in the desert finds, I wrote.

Q 3. Why do snowflakes melt?

I wrote, the melt because they fall
on to the warm tongue of God.

There were other questions.
They were so simple

I described the grief of Adam
when he was expelled from Eden.
I wrote down the exact weight of
an elephant's dream.

Yet today, many years later,
for my living I sweep the streets
or clean out the toilets of the
fat hotels.

Why, Because I constantly failed my exams.
Why? Well, let me set you a test.

Q 1. How large is a child's imagination?

Q 2. How shallow is the soul of the Minister for exams.

Brian Patten



	


	Group: dogme
	Message: 1223
	From: scott_thornbury
	Date: Mo Jan 28, 2002 3:36 

	Subject: SIG Conference abstract; Turkey


	ESADE is hosting a combined teacher training - teacher development 
IATEFL SIG conference here in Barcelona this weekend, and this is the 
abstract for my workshop:

Training Unplugged

The "Dogme ELT" group, which is pledged to restoring the learner to 
the space now colonised by the coursebook, has generated a lot of 
interest, a lot of postings on its website, and a lot of practical 
classroom ideas. But what are the implications for training? For 
example, is there a dialogic alternative to the reigning transmission 
model of training? Please discuss.

Incidentally, there are active dogme cells in both Ankara and 
Istanbul (where I've just come back from). Looking forward to hearing 
from Pete (in Ankara) and Grant, Fiona and Scott in Istanbul, as well 
as David. Not to mention John, who bravely defended the publisher's 
p.o.v. Thank you all for a really wonderful time.

Scott



	


	Group: dogme
	Message: 1224
	From: scott_thornbury
	Date: Mo Jan 28, 2002 3:50 

	Subject: Re: assessment


	Jane's (or Patten's) poem somehow reminded me of the (allegedly true) 
story of the Russian educationalist on a visit to the UK - they were 
explaining to him/her the examination system in the UK, with exams at 
the age of five, eight, eleven, fifteen (or whenever they have them - 
i.e. constantly) and the Russian, shocked, responded to the 
effect: "We have a saying in Russian: you don't make a pig fat by 
weighing it all the time."
Scott



	


	Group: dogme
	Message: 1228
	From: adrian.tennant
	Date: Di Jan 29, 2002 12:16 

	Subject: Virus Alert


	Dear all,

I think it was a message from Ruth ... but it was definitely entitled
'My party'. It contained a nasty virus. If you downloaded it .....

Please make sure your machines are clean

Dr Evil the luddite



	


	Group: dogme
	Message: 1230
	From: Diarmuid Fogarty
	Date: Di Jan 29, 2002 7:27 

	Subject: Re: Virus Alert


	Yes, we've received a warning at work about an e-mail which will be entitled
'photos from my party'. The message reads something like 'Here are the
photos from my party. We had a great time! Print them off and see.' The
e-mail will have an attachment which claims to be the photos but is, of
course, a deadly lurgy.

You have been warned.



	


	Group: dogme
	Message: 1231
	From: scott_thornbury
	Date: Di Jan 29, 2002 8:42 

	Subject: Don''t open Ruth''s party posting


	It's a virus ... I've deleted it from the website index, but delete 
it from your email program as well. Scott.



	


	Group: dogme
	Message: 1232
	From: Luke Meddings
	Date: Mi Jan 30, 2002 6:32 

	Subject: Re: Virus Alert


	Thanks everyone for the warnings.

I trust dogme's collective discourse analysis skills were sufficient to detect the subtle shift in tone between the message in question and Dr Wajnryb's most recent posting, an extract from which reads: 

'I still think there's a place for a cognitive (vs experiential) approach to D.'

Compare with

'Hello! My party... It was absolutely amazing!'

However there is probably also an academic work which characterises such shifts in tone as not only possible but inevitable.

Hope no one has been corrupted.

Luke





*********** REPLY SEPARATOR ***********

On 1/29/2002 at 7:27 AM Diarmuid Fogarty wrote:

>Yes, we've received a warning at work about an e-mail which will be
>entitled
>'photos from my party'. The message reads something like 'Here are the
>photos from my party. We had a great time! Print them off and see.' The
>e-mail will have an attachment which claims to be the photos but is, of
>course, a deadly lurgy.
>
>You have been warned.
>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1234
	From: Luke Meddings
	Date: Do Jan 31, 2002 12:11 

	Subject: Re: restrictive practices


	Hi Dennis

To my great relief Sue answered your first reply for me! ('I don't think Luke or anyone has talked about an 'agenda of grammar points', hidden or otherwise; just complained about the way books tend to exaggerate yet simplify the role of a select and limited number of 'grammar points', not only to the detriment of other aspects of language, but also in a largely confusing and unreal way')

So I'll just reply to this one - I don't think the functional description of language you imply need, or even should, operate in isolation from a grammatical one. You wrote:

>What do I mean by "grammar"? Well, clearly, I accept that if one 
>pupil wants to find out if another has seen the film 'Harry Potter', 
>the way to do it clearly and unambiguously in English(so that the 
>chance of being misunderstand is minimised) is to ask:
>
>"Have you seen 'Harry Potter' ?"
>
>But I would want to be enabling learners to ask this sort of question 
>under some such heading as - Finding out something you want to know 
>(meaning what you want to mean) and not - how to form questions in 
>the Present Perfect.

This heading is fine as far as it goes, but there are other ways of finding out something you want to know, in all tenses ('where's the salt?') and at all levels of formality: 'I wonder if you could tell me... .' 

Developing your example, 'Did you see 'Harry Potter' yesterday?' is of course one, and talking about the reason we shift tenses (in British English) to speak about finished or unfinished time demands that we look at form (grammar) as well as meaning (function). 

Ironically enough, what came to be seen as over-functional models for English Language Teaching in the 70's prepared the ground for the success of Headway and its influence on a generation of coursebooks: the Headway series' renewed emphasis on grammar was a deliberate policy, with grammar information printed in blue to hammer the point home. 

By the way, when I said that teachers feel unable to extemporise on grammar, maybe the word I should have used was 'talk about.' I don't mean lecturing or spouting. After our problematic brush with the textbook unit on futurity, my line with the class when a future tense is used/needed is 'do you remember when we talked about the future.' Not when we covered it (Scott's word 'uncovered'). Or did it (I hope we undid it, as in untied). Or learnt it.

Luke


*********** REPLY SEPARATOR ***********

On 1/26/2002 at 9:54 AM Dennis wrote:

>Sue writes:
>
>"When I say 'grammar', I don't mean sanitised syllabuses of mcnuggets 
>which pretend to explain everything but reveal nothing and empower 
>hardly anyone. I don't mean studying rules or exercises or abstract 
>explanations or that sort of thing.
 Maybe there's a semantic glitch 
>here: what do YOU understand by 'grammar'?
 It seems to conjure up 
>such 'chilling' images for you!"
>
>
>Well of course, Sue, and everyone else, I go along with what you 
>DON'T mean by "grammar". The trouble is, wouldn't you agree, that 
>your gloss above is precisely what so very many teachers and learners 
>and parents and administrators around the world do mean. And it is 
>that conception of "grammar" that has me reaching for my metaphorical 
>gun because of what it implies about how a foreign language should be 
>taught and learned.
>
>What do I mean by "grammar"? Well, clearly, I accept that if one 
>pupil wants to find out if another has seen the film 'Harry Potter', 
>the way to do it clearly and unambiguously in English(so that the 
>chance of being misunderstand is minimised) is to ask:
>
>"Have you seen 'Harry Potter' ?"

>
>But I would want to be enabling learners to ask this sort of question 
>under some such heading as - Finding out something you want to know 
>(meaning what you want to mean) and not - how to form questions in 
>the Present Perfect.
>
>Am I really out on a limb here? Or am I simply making a point that 
>has the whople dogme list muttering: But of course, of course. 
>
>Dennis
>Dennis Newson 
>formerly - University of Osnabrueck Germany
>List Manager CETEFL-L
>
>www.dennisnewson.de
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1235
	From: sthornbury@w...
	Date: Mi Jan 30, 2002 1:37 

	Subject: Re: restrictive practices


	While on the subject of grammar, it might be worth making a 
distinction between, on the one hand, doing grammar for grammar's 
sake, and, on the other hand (to borrow Luke's term) "talking about 
grammar" - in order to fine-tune meaning-making (and meaning-
taking). (As in "I take you meaning"). 

Coincidentally, I read this bit of Paulo Freire yesterday: 

"My interest in language included, initially, a joy in studying 
grammar, without ever giving into grammaticism..."

Grammar vs grammaticism - a fine distinction that Widdowson 
would be proud of. He goes on:

" ... my passion was never centred around grammar for grammar's 
sake. I never ran the risk of falling into a merely technical study of 
grammar. My passion was always directed toward the mysteries of 
language in a never anguished but always restless search for its 
substantive beauty...". 

"...a never anguished by always restless search..." Hmm. Very 
dogme.

Scott



	


	Group: dogme
	Message: 1236
	From: Brian Perkins
	Date: Mi Jan 30, 2002 4:40 

	Subject: subversive intentions


	Hello all,

For those who don't know, I am a volunteer assistant 'teacher' in a gratis ESL
class which meets twice a week for 2 hours per session. I do occasionally get
to meet with some of the (adult) students outside the classroom and use normal
conversation as the basis for 'instruction'. Sometimes we use children's books
and television shows. But, having a family and being a full-time university
student really limits my available time.

I would like to apply 'dogmetic' principles in the classroom. However, it is a
tightly controlled environment. The head teacher, a delightful and caring
individual, really likes the textbook (A CONVERSATION BOOK 2) and seems to be
compelled, for whatever reason, to strictly adhere to it.

I might be able to squeeze about 15 minutes out of each session with 3 or 4
learners. Although I am SUPPOSED to be adhering to the textbook, I find it's
not really meeting the needs of about half the students. (Not to mention that I
find it very ethnocentric at times.) Anyway, I would like to somehow make
better use of those precious few minutes where I could make a difference if I
don't draw too much attention to myself.

Are there any books that would provide practical advice for someone who wishes
to be 'dogmetic' in such an environment?

Any suggestions?


Brian




__________________________________________________
Do You Yahoo!?
Great stuff seeking new owners in Yahoo! Auctions! 
http://auctions.yahoo.com


	


	Group: dogme
	Message: 1237
	From: Diarmuid Fogarty
	Date: Mi Jan 30, 2002 8:15 

	Subject: Re: subversive intentions


	Hi Brian

I don't think you need a book to advise you on how to be dogmetic. After
all, it's just about conversing and helping the learners bridge the gap when
they flounder as well as helping them build bridges where now there are
none. If you mean books that are similar in thinking to dogme, I'd recommend
any John Holt books, Paulo Freire (which I know you've been reading), the
obvious Ashton Warner book, any writings by William Godwin (mary Shelley's
dad) about education, Francisco Ferrer y Guardia's 'The Modern School', A.S.
Neill's 'Summerhill', David Gribble's 'Real Education'. published by LibEd
and other books in that line. Carl Rogers is a good read too. The Tao te
Ching also has a lot to offer aspiring dogmetics: 'To know enough's
enough/Is enough to know ' .

I guess that what I'm trying to say is that I think dogme is all about
getting your head round it. The actual doing just happens. Another taoist
idea, letting things be done without actually doing anything.

And on a slightly more mundane level (can see myself digging a deep hole
again, but 'mundane' only in comparison to the Tao Te Ching...) Scott's
Uncovering Grammar is a cracking read. And I don't write this thinking that
the Wise One will read it, simply because it *is* a top read!

Off list I'm sending you a copy of an article I've just written for the
IATEFL Teacher Development SIG newsletter: My top ten reads.



	


	Group: dogme
	Message: 1238
	From: Sue Murray
	Date: Mi Jan 30, 2002 10:11 

	Subject: restrictive practices


	"Well of course, Sue, and everyone else, I go along with what you 
DON'T mean by "grammar". The trouble is, wouldn't you agree, that 
your gloss above is precisely what so very many teachers and learners 
and parents and administrators around the world do mean. And it is 
that conception of "grammar" that has me reaching for my metaphorical 
gun because of what it implies about how a foreign language should be 
taught and learned."


As you say, Dennis, this unappetizing view of grammar still persists for many people, and I suppose it gets me, ideally, reaching for my metaphorical magic wand rather than my metaphorical gun!

As to a question like 'Have you seen 'Harry Potter'?', I don't think I'd put it under any heading at all, though it could go under a lot of headings if it had to, and a lot would also depend on where it led to! 

Luke said:
> maybe the word I should have used was 'talk about.' I don't mean lecturing or spouting. 

Perhaps what Luke is also saying here is that 'talking about grammar' is a student-based activity, in which the teacher participates but does not 'rule' (is that a pun?). 

I hate using my own examples, but they're all I have. So, just ONE, as brief as I can make it: as with Luke's uncovering the future class, one of my classes has developed a running 'present perfect progressive' thread. By which I mean, they're particularly alert to it, and very curious about it, and very interested in it; they want to understand and use it better, so they often pick up on examples they use during conversation/discussion, or read, or hear in songs. A sort of little but often thread, based on things they want to say or have said, and contexts they provide, and providing fodder for a little chat about it. At first, there was a tendency to ask me 'but what's the rule?'; I told them straight that (a) it usually depends on what you want to say, and often there's a choice, and (b) there's no point me telling you anything until I know what you think and where you're coming from, so what DO YOU think? And using their live examples makes it accessible and real to them, not abstract.

A few myths were gradually exploded, such as a conviction that the ppp means that something is going to continue into the future, and that sort of thing. I admit I kept a few 'imported' things up my sleeve for the right moments along the way, such as a 10-minute dramatisation of Goldilocks and the three bears (which also served the purpose of making me realise that although the learners concerned are serious adult professionals, they love doing drama and mime). 

After a while, I cottoned on to the idea that one of the difficulties they were having in their perception and feel for the use of this verb form was perhaps a much simpler one than they realised. The label 'present perfect progressive', long established in their minds, was complicating matters for them, and they seemed to be always contrasting it with the PRESENT PERFECT simple, (rather than SIMPLE) - all of which disguised/confused the fact that the basic distinction of an '-ing'/progressive aspect was the major difference. Regardless of present perfect or past or future or whatever.

Back from a short but memorable holiday in a country where there is a great deal of obvious economic poverty, a student told us about how on his last day, he gave his jacket to a local man who had been very kind to him. 
"I gave him my jacket, and he was crying with joy."
When the ppp thread was next picked up by the students, I decided to stick my oar in.
What did Francesco say about giving his jacket...etc.
They all remembered, including Francesco.
Could he have said, "I gave him my jacket, and he cried with joy"?
Yes, no problem, they agreed.
So, he had a choice, and whether consciously or unconsciously, he made the choice to say 'he was crying with joy'.
Francesco (bless him!) unhesitantly told us that he had in fact CONSCIOUSLY chosen to use 'was crying'. Why? Because, he said, as he was telling us his story, he could see the man crying.

We related this choice/distinction to similar ones that had come up involving the present perfect. This contributed towards and considerably opened up the ppp thread. It doesn't close it, nothing ties it up with a blue ribbon, but it develops and becomes even more interesting and - dare I say - fun. 

As a general rule-of-thumb, IMHO, when students approach grammar their way - when they want to and from their points of view - I don't find I need my magic wand at all.

But perhaps 'talk about' grammar suggests EXPLANATION, rather than exploration, to you Dennis; I recall your previous posts in November when you picked me up for 'talking about grammar', because for you it implied explanation, explanation being also equated with teacher explanation and finite explanation; ? - we're perhaps down to semantics again?

But be assured that what we (if I may include a few recent posters in this?) mean by 'talk about' grammar is far removed from the chilling, dislocated abstractions you rightly shoot at!

A personal PS:
One of the many things which brought me more consciously into a dogme type position as a teacher was:

a very close friend who was also learning English (not with me) used to often, out of the blue, ask me something about English that he had been thinking about/was puzzling over. It was always totally spontaneous - sometimes in the middle of an evening when the Italian conversation was seemingly unconnected to the point concerned, sometimes in the middle of crowd, whatever. But something sparked his recall of a particular 'can I say this?' or 'what does this mean?' type of ongoing query. I always responded with a natural, 'unteacherlike' curiosity, and we frequently 'talked about' what he was asking about for ten minutes or so. I often used to feel a bit 'bad' about this - as a teacher (albeit 'plain-clothed'), shouldn't I be more helpful/definite/clarificatory etc??? More 'directional', rather than all this ad hoc stuff? But he made me realise that it's precisely this sort of thing that can help a learner, and he also helped me understand that one of the most important things is to 'go with' where the learner is coming from and what s/he is really asking about/concerned about/interested in exploring/ready to explore - whatever.......

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1240
	From: scott_thornbury
	Date: Do Jan 31, 2002 2:37 

	Subject: For new members


	(This is an edited version of a posting for new arrivals from last 
year - it's a bit out of date - but it might help you find your feet 
if you are new to the group. You can also use the search engine on 
the web site to explore such common themes as grammar, coursebooks, 
authenticity, technology, alienation, etc etc)


For those of you who are new to the group, and are wondering what the 
conversation is all about, you might like to check out these previous 
postings - at www.groups.yahoo.com/group/dogme

Click on MESSAGES in the left hand column, and then click on FIRST in 
the bar above, which takes you back to the beginning.

I have divided these key postings into two groups: on the one hand, 
the more theoretical, which, for example, attempt to situate dogme in 
terms of related movements in education; on the other hand, those 
postings that are descriptions of lived teaching.

Dogme: the background and issues:
Postings 6, 31, 33, 56, 150, 215, 432, 496, and the "Lucy" files: 
532, 544, 546.

Dogme: the practice:
Postings: 2, 3, 21, 42, 77, 78, 109, 119, 128, 246, 283, 319, 329, 
361, 412, 491, 524, 582.

Good luck!
Scott



	


	Group: dogme
	Message: 1241
	From: scott_thornbury
	Date: Fr Feb 01, 2002 10:52 

	Subject: Particularity


	In a recent posting Sue said: "I hasten to add that any 
classroom 'happenings' I write about are never intended to be 
anything but examples of how I see dogme type principles working in 
the reality around me; not templates or models to copy!"

This chimes neatly with a point made by Kumaravadivelu in the latest 
TESOL Q ("Towards a postmethod pedagogy") in which he 
characterises "post method" pedagogy as being one of "particularity, 
practicality, and possibility" (PPP?). By particularity he 
means: "language pedagogy, to be relevant, must be sensitive to a 
particular group of teachers teaching a particular group of learners 
pursuing a particular set of goals within a particular institutional 
context embedded in a particular sociocultural milieu". He 
elaborates: "All pedagogy, like all politics, is local.[Discuss?] To 
ignore local exigencies is to ignore lived experiences. Pedagogies 
that ignore lived experiences will ultimately prove to be 'so 
disturbing for those affected by them - so threatening to their 
belief systems - that hositility is aroused and learning becomes 
impossible' (Coleman, 1996, p. 11)". 

This seems to be a very dogme position. For a start, it is difficult 
to see how a global coursebook squares with the notion of 
particularity.

(The Coleman quote comes froma collection called "Society and the 
Laguage Classroom", CUP - might be worth a look at).

More on practicality and possibility later on.

Scott



	


	Group: dogme
	Message: 1242
	From: pwrcolesuk
	Date: Fr Feb 01, 2002 6:46 

	Subject: A New Member


	I am just posting a message to introduce myself. My name is Peter and 
I teach in Ankara. My desire to become part of this group is due to 
my interest in a move towards a more humanistic method of teaching. I 
believe that the learner should come first and their needs must be 
addressed and considered before active learning can take place.

The problems with coursebooks have been frequently cited and I fully 
agree with all such critiques. I also feel that the majority 
of 'handouts' are an equally ineffectual resource. I call handouts 
GETTA materials. Why? Because the only concern the teacher has with 
such materials is whether they can "getta lesson out of them".

This is the main problem that we or, more importantly, the learner 
faces, materials used to fill time rather than assist linguistic 
development. I mean, we would do better sending them home rather than 
making them choose the correct relative pronoun to stick in a gap. 
The only gaps that 'gap-fills' fill are the gaps in a teacher's 
ability.

Thank you for taking the time to read this post. I do not wish to 
write too much more just now but hope to learn from you all. I am 
delighted to be amongst like-minded people (I hope!).



	


	Group: dogme
	Message: 1243
	From: Sue Murray
	Date: Sa Feb 02, 2002 12:17 

	Subject: A new member


	Peter (and welcome to the list!) wrote 

>I call handouts 
>GETTA materials. Why? Because the only concern the teacher has with 
>such materials is whether they can "getta lesson out of them"................

>............materials used to fill time rather than assist linguistic 
>development. 

The "GETTA! (getta lesson out of them!)" book of photocopiable resource materials could be a catchy title for a new hot seller in an already flooded but ever hungry market ..... 

And it could be said that 'getta lesson out of them' is also a part of dogme philosophy and practice - when 'them' refers to the learners, rather than the materials? Often, dogme is about subtle but important distinctions!

'used to fill time rather than assist linguistic development' is a key point here; sometimes, teachers just need to be encouraged to think about this. 

A lot of stressed and overworked teachers need 'things' to fill - or kill - time. The 'traditional' answer of handouts is dispersive and even destructive - and can make learners 'lazy' and even create a vicious circle where teachers think learners don't want to be bothered to/aren't capable of actively contributing to lesson content; so, often a teacher suddenly panics (and maybe runs to the photocopier ..) when there's ten minutes of a lesson left and s/he's 'run out of material' ...... 

The irony is that most teachers hate photocopies and photocopying, but there's often a sort of misguided (also often unexamined) 'stigma' attached to not 'coming up with the (paper) goods'; when ideas - learner ideas - can be exploited much more simply and much more profitably than by just throwing paper at them.

Back to square one, as often. Published or photocopied, the 'printed material rools' approach to learning has become a self-fulfilling prophesy in the mainstream of ELT. 

The simplicity of a dogme approach is both its strength and its weakness. It's strength is (I believe) that anyone anywhere can use it to good and mutually beneficial effect. It's weakness reflects the power of its particularity (picking up Scott's thread), in that it can't be photocopied and printed on a page and standardised and marketed as a product and have anything like the same effect. 

What I suppose I'm really saying is that most teachers would prefer to resort to their learners than to the photocopying machine, but often they've not been given the right nudge in the right direction (ie, been enabled - or allowed - beneath the supposed 'authority' and welter of paper input, to properly discover this for themselves). Perhaps handouts could be a way towards this discovery, eg, what's on the handout that the learners couldn't in some way be given the opportunity to create themselves in their own way (thus not only making the activity learner centred and more personalised, but making it longer too, and with no photocopying!) 


Sue







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1244
	From: Brian Perkins
	Date: Sa Feb 02, 2002 2:57 

	Subject: Re: subversive intentions


	Diarmuid wrote:
> I don't think you need a book to advise you on how to be dogmetic.

Diarmuid, as always, I appreciate your input. However, I wasn't so much asking
how to be dogmetic as much as how to do it without getting "caught" while under
close supervision. ;^)

Any ideas? Anyone???

Thanks again!



__________________________________________________
Do You Yahoo!?
Great stuff seeking new owners in Yahoo! Auctions! 
http://auctions.yahoo.com


	


	Group: dogme
	Message: 1245
	From: adrian.tennant
	Date: Sa Feb 02, 2002 3:48 

	Subject: Re: Re: subversive intentions


	Brian Perkins wrote:

> Diarmuid, as always, I appreciate your input. However, I wasn't so much asking how to be dogmetic as much as how to do it without getting "caught" while under close supervision. ;^)

> Any ideas? Anyone???

Why do you have to 'avoid getting caught?'. I uncloaked myself right at
the start in my workplace - just before a key inspection. There was lots
of - "Oh! you can't do that, what will the inspectors think/say" in the
event it was my lessons which were highlighted as good practice. 
The irony is that I 'write' coursebooks and materials!!! for one of the
'big' publishers, but hypocracy has never bothered me!

Dr Evil



	


	Group: dogme
	Message: 1246
	From: Guy Monk
	Date: Mo Feb 04, 2002 10:05 

	Subject: RE: Re: assessment


	I agree. It just puts more pressure on the swineherd!

-----Original Message-----
From: scott_thornbury [mailto:sthornbury@w...]
Sent: 28 January 2002 15:51
To: dogme@yahoogroups.com
Subject: [dogme] Re: assessment


Jane's (or Patten's) poem somehow reminded me of the (allegedly true) 
story of the Russian educationalist on a visit to the UK - they were 
explaining to him/her the examination system in the UK, with exams at 
the age of five, eight, eleven, fifteen (or whenever they have them - 
i.e. constantly) and the Russian, shocked, responded to the 
effect: "We have a saying in Russian: you don't make a pig fat by 
weighing it all the time."
Scott



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1247
	From: Dennis
	Date: Mo Feb 04, 2002 2:22 

	Subject: Oh no! Grammar again


	I've hesitated before mailing again on the subject of grammar, but 
there isn't another forum that I know of where such a fundamental 
issue as the role of grammar in language learning can be * thrashed 
out to some sort of end - at least the sort of end where 
participants agree to disagree. 

My thesis is that dealing with grammar cannot lead to a golden dogme 
moment. (I could be cautious and say "hardly ever" or qualify in some 
other way, but rash statements are much more fun.) 

Where do I begin? 

On another list I just wrote a longish answer on the use of the 
apostrophe. Someone had asked whether bachelor, bachelor's, 
bachelors' or bachelors was correct as in: "The university offers a 
range of bachelors degrees." I mean, I'm not a looney who rejects 
accuracy and argues that anything goes as long as understandable 
communciation takes place. The central concern in the classroom has 
to be though, surely, the optimizing of learning; and I fear that 
many foreign language classroom activities , even if they are 
enjoyed by learners, still don't necessarily lead to much learning. 
And one of the main impediments, as I see it, is the sway of 
"grammar". I've mentioned before, too, that I'm rather surprised that 
dogmeists, so anti-textbooks, which are very frequently grammar-led, 
aren't automatically anti-grammar, too. 

A habit that one falls into all too easily, of course, in talking 
about the practice of teaching, is not to differentiate. (Scott 
writes of the need for particularization.) A common mistake, of which 
I'm certainly guilty, is to make general points but to be thinking, 
without making it clear, of the learners and problems one has 
personally experienced, in my case, lately, - German university 
students, peace keepers in Sarajevo and school teachers in Kosovo. 
(On a former list - the idea was never implemented - a member 
suggested that all posters should use a code to indicate whom they 
were teaching in which country at which level - not a bad idea, in 
principle.) 

Sue comments: 

"Luke said: maybe the word I should have used was 'talk about.' I 
don't mean lecturing or spouting. Perhaps what Luke is also saying 
here is that 'talking about grammar' is a student-based activity, in 
which the teacher participates but does not 'rule' .....". 

Sue also writes: 

"One of my classes has developed a running 'present perfect 
progressive' thread. By which I mean, they're particularly alert to 
it, and very curious about it, and very interested in it; they want 
to understand and use it better...... At first, there was a tendency 
to ask me 'but what's the rule?'.....I told them ...... there's no 
point me telling you anything until I know what you think and where 
you're coming from, so what DO YOU think? And using their live 
examples makes it accessible and real to them, not abstract". 

But, Sue, surely, this is STILL talking about language rather than 
using it? Isn't your learners' fascination with the ppp because 
they remain, in their hearts, convinced that mastering a language is 
about getting the rules correct? And why should one want to be able 
to use a particular tense better? Isn't that an example of 'pure 
grammaticism' ? (See Scott's Freire quote: "My interest in language 
included, initially, a joy in studying grammar, without ever giving 
into grammaticism..." ) 


The alternative that I would suggest (admittedly from the comfort of 
my study) is a strategy, not of trying to find the rules, even if 
they are based on the learner's experience, but of much more exposure 
to the language - until the problem or its fascination disappear. 
"Grammar", and its role in language teaching and learning, is so 
widely and damagingly misunderstood that, as a corrective, I would 
prefer to advise pupils and students to give it a wide berth and 
concentrate on being able to understand and use the language. 

Well, OK. This is an extreme position and perhaps not practicable in 
all contexts. But I really would put off explanation for as long as 
possible and indulge in unremitting propoganda to get learners away 
from even wanting such clarification. 


Of course it is possible, with certain groups, to have discussions 
about language which are consciousness raising - or simply 
interesting. All I am arguing is that the main thrust should always 
be, in Ellis' phrase, "to produce an aquisition rich environment". 
And this, I'm, convinced , involves exposing learners to as much 
authentic English as possible and devising tasks to get them using 
English , and not in any kind of raw grammatical activity. In 
Brumfit's words, also recently quoted by Scott: 

" learning is using and using is learning ..we learn the system by 
using it through reading or writing, or conversing." 

I can see that with advanced classes - students or teachers in 
training, for example, talk about grammar could lead to a deepened 
understanding of how the language system works. What I am disputing 
is that it will lead to an improvement in language use. 

Does this mean I'm suggesting no grammar at all - no dealing with 
the uses of the Simple Present v. the Simple Continuous? No dealing 
with ways of expressing the future? No attention to the uses of the 
article? No facts about countable and uncountable nouns? Well, yes -
except, again, for very advanced learners, perhaps, or teachers in 
training when the focus can shift away from language learning to an 
examination of language systems: to linguistics and applied 
linguistics. 

. . . . . . . . . . . .

* I'm a little astonished at the aggressive metaphor that came to 
mind. It does give me the chance to tell the list, though, of one of 
my favourite stone carvings. (Bear with me. This is relevant.) 

It is over one of the doorways into Chartres cathedral (Portail 
Royal, 12th. century). A young boy, with an open book on his lap, is 
pulling a young girl's hair. A teacher stands behind them both with 
a raised , bound bunch of twigs with which misbehaving children can 
be thrashed. 

The title of the carving is: La Grammaire. 



Dennis


Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1248
	From: F. Mortes
	Date: Mo Feb 04, 2002 7:40 

	Subject: Re: Oh no! Grammar again


	Dear Dennis,

1. On the subject of making general statements based upon our own personal
experience.

I agree, this is occasionally risky and can, indeed, lead to the
formulation of largely invalid statements or premises. However, I'm sure
you'll agree with me that drawing conclusions from patterns of behaviour
and observed phenomena is, eventually, what allows humans to gain control
over their lives. The ability to generalise, predict outcomes and devise
universal strategies for coping with reality is what gave Homo Sapiens an
edge over other species. So, as far as I am concerned, go ahead and don't
feel guilty if you get it wrong every now and then.


2. On the subject of grammar.

I feel, like most people on the list I think, that grammar has too central
a role in the foreign language classroom. We could debate for ever as to
why this is so. In order to change this, though, we need to talk about it.

Take Scott, for example. He has written three books (About Language, How to
teach Grammar and Uncovering Grammar) all of which deal with language
systems and, specifically, grammar. All that means, though, is that he is
interested in it. This, again, is probably true of most dogmites. Marx was
an atheist, but wrote rather a lot about religion.

Any thoughts, anyone?

Francesc in sunny Matadepera



	


	Group: dogme
	Message: 1249
	From: Diarmuid Fogarty
	Date: Mo Feb 04, 2002 9:18 

	Subject: Grammar is great (so the books say)


	Is Dogme necessarily anti-grammar? I don't think so. It recognises that
grammar isn't the be-all and end-all, nor is it something that can be taught
in isolation and learnt according to a set pattern (if, indeed, learnt at
all!). It recognises that language is all about communicating your thoughts
and ideas to other people and understanding the thoughts and ideas of
others. But it also recognises that to do this effectively, grammar is a
useful tool.

What is grammar teaching? For me, it's dealing with any questions that come
up (very rare these days). It's also ways of me explaining possible patterns
that might be later used for further language production. Nothing more
though. And the patterns aren't set in stone and are open to change and
adaptation.

Rather than being anti-grammar, it seems to me that dogme is anti-Grammar.
Students rightly or wrongly feel that they need to master grammar in order
to master the language. Dennis seems to be closer to the truth when he says
that students need to master the language in order to understand the
grammar.

However, in my world, the fact of the matter is that my students aren't
interested so much in learning English to communicate. They are interested
in obtaining an IELTS score that will allow them to study in an English
university. This means that they need grammar and grammatical awareness. My
challenge is to face up to this demand in a dogmetic manner. I have written
a 5000+ word assignment on how effectively I do this (or don't). If anyone
wants to read it, they're welcome to it! Just let me know.

By the way, my tutor has recommended the following site for a social
constructivist view of assessment. I haven't read it yet, but if you're
interested, this is where you can find it:
http://www.aera.net/meeting/am2000/wrap/praddr01.htm


	


	Group: dogme
	Message: 1250
	From: sthornbury@w...
	Date: Mo Feb 04, 2002 10:49 

	Subject: Re: Oh no! Grammar again


	Some rather random thoughts on grammar, triggered by (though 
not exactly responding to) Dennis's thought-provoking (and 
provocative) posting.

1. Process vs product: I think we need to distinguish between, on 
the one hand, the learner's grammar - that is to say the learner's 
emerging interlanguage system - and, on the other, the "target 
grammar" i.e. the proficient user's grammar (to avoid using the term 
native speaker). Using a description of the target grammar as a 
route map for the development of the learner's grammar is to 
confuse product and process, and results in a pedagogy of 
"covering grammar items" in which the (external and mature) 
grammar syllabus has only an accidental relation with the (internal 
and maturing) learner syllabus. The starting point for instruction 
should be the learner syllabus, or at the very least, the way this 
syllabus is realised in the learner's output and in the way he/she 
processes input.

2. Noticing: It's probably the case that the "uncovering" of the 
learner's grammar (that is to say, its "restructuring") is facilitated 
when the learner's attention is directed at features of the target 
system that are within their zone of proximal development, 
especially those features that they have identified as being both 
absent and needed in the present state of their grammar (what is 
called "noticing the gap").

3. Assisted performance: Directing the learner's attention to form-
function matches or mis-matches when the learner is in "real 
operating conditions" - i.e. engaged in meaningful communication - 
may be the best way an outsider can raise learner awareness 
about the current state of their grammar. This can be done by both 
giving and withholding support. That is, by scaffolding the learner's 
output so that they can experience communicative success, while 
at the same time engineering strategic "focuses-on-form" through, 
for example, playing dumb, or by giving explicit feedback, in the 
form of correction. 

4. Pre-emptive teaching: Focus-on-form does not mean pre-
selecting grammar items and practising them (or talking about 
them) in isolation - although this *may* have a positive effect in 
acting as an "advance organiser" for later noticing (and resultant 
restructuring). This of course assumes that the learner will be 
subject to fairly massive exposure, in order to maximise the 
chances of subsequent noticing. Some learners will be better 
disposed to this "instructional" style than others.

5. Motivation. In naturalistic conditions, paying-attention-to-form is 
probably motivated by either the desire to belong to the group of 
speakers of the language (the goal of acculturation) or the need to 
fine-tune meanings, smoothe out ambiguities etc (the goal of 
intelligibility) - or both. It's unlikely that the teacher's mediation will 
have much effect unless one or both of these motivational 
conditions obtain.Teaching grammar for grammar's sake, divorced 
from the learner's desires or needs, may be like trying to refloat 
beached whales. 

This to me all seems consistent with a dogme approach, in which 
the primary focus is on foregrounding the learners and their 
meanings, and scaffolding their interactions as much as possible, 
while at the same time taking advantage of any opportunities to 
engineer a focus on form. Instructional conversation, in short.

Scott



	


	Group: dogme
	Message: 1251
	From: Sue Murray
	Date: Mo Feb 04, 2002 11:49 

	Subject: oh no grammar again


	Sometimes I get the impression that when someone on the list refers to grammar in learning, Dennis elaborates a nightmare scenario of entire lessons and entire courses being devoted to grammar rules and explanations and no one learning anything except how to avoid being hit over the head if they get it wrong! 

Luckily, the learners I work with don't harbour such draconian images in their minds! 

So, Dennis, in the absence of a magic wand (which probably wouldn't work anyway I know - although I do suspect that there's probably far less disagreement than is apparent!), I just wanted to comment on a few things, in what will no doubt turn out to be the usual (apparent) 'agree to disagree'! 

>I've mentioned before, too, that I'm rather surprised that 
>dogmeists, so anti-textbooks, which are very frequently grammar-led, 
>aren't automatically anti-grammar, too. 

The antithesis of 'grammar-led' is not 'anti-grammar' but 'anti grammar-led'!


>But, Sue, surely, this is STILL talking about language rather than 
>using it? 

I don't think talking about language need be negative in all the ways you suggest; and talking about language - especially language we use and have said or heard - is often part of 'normal' mother tongue communication and conversation too - playing with language, clarifying ourselves, recasting, thinking about what someone meant, or whether we said something to someone in the right way, etc; it's perhaps also because the same 'stretch' of language, or the same expression, or sound, or whatever, can conjure up different pictures and connotations for different people that using language to talk about language and impressions of language is not so unnatural or sterile as it might seem from a 'La Grammaire' point of view. And if a learner asks a question about language use, they have a personal agenda for asking that question, and as such I don't see why it should be discouraged just because it happens to be about 'grammar'.

Funnily enough, I find more questions about what could be classed as 'grammar' tend to come from elementary/pre-intermediate learners; I also find that generally across levels 'talking about' grammar - when it happens, and please don't think that it's something that happens all the time!! - involves learners in actively trying to express their feelings, experiences and ideas about the matter concerned, and can sometimes produce animated exchanges and conversations for ten minutes or even more. (Should I point my gun at them when this happens?!)

DK mentioned 'questionizing questions' recently 
>That is, questions which lead on to other, more interesting questions. 
As I understood the points about 'questionizing' questions, they often require/encourage some negotiation and interpretation of meaning in themselves - questions about the question itself sort of thing. Questions without an automatic pilot. 

It strikes me that there are times when learner questions about language - whether grammar or other - are effective as 'questionizing questions', and can spark off far more challenging use of language from learners to express what they want to say than can conversational routines such as 'what did you do at the weekend' etc. 


>Isn't your learners' fascination with the ppp because 
>they remain, in their hearts, convinced that mastering a language is 
>about getting the rules correct? And why should one want to be able 
>to use a particular tense better? Isn't that an example of 'pure 
>grammaticism' ? 

I don't think wanting 'to be able to use a particular tense better' can be classed as an example of pure grammaticism; I think it's an example of realising that language is not about rules but about growing familiarity with and understanding of it; using it, yes, but also not being afraid to use it to ask a question about itself for fear of the teacher thrashing you over the head with a bunch of twigs if you want to ask a question about grammar ...
Not even in their heart of hearts do the learners I know and work with believe that mastering a language is about 'getting the rules correct'. Using language and learning by doing does not exclude peppering and threading this with the development of personal observations and interpretations about the language itself and its use. And their fascinations are many and the ppp was just a recent example to show how even grammar points can become a 'poetic' thread; and fascinations with how another language expresses something, with its different points of view and way of expressing things, can lead to great satisfaction as one begins to 'feel' this language from the stomach, as it were, rather than just from the head ...

The vast majority of learners I know attach a relative importance to grammar, but that doesn't mean grammar is about 'rules', or that grammar has no place or interest for them, or that they pooh-pooh the very idea of wanting to improve or notice their understanding of language or the language they use, grammar included.

>My thesis is that dealing with grammar cannot lead to a golden dogme 
>moment. 

If a golden dogme moment is, for example, 'learners fired up and using English to talk about something they really want to talk about', then this can happen even when they are talking about language itself. It would certainly never occur to me to predict or try to create such a dogme moment, but the best dogme moments are unpredictable and created from the learners' own agenda. 

What I don't mean is that grammar is foremost in learners' minds or priorities, but that in those moments when they are naturally curious about and deeply fascinated by it, it's a 'topic' just like any other.

>but of much more exposure 
>to the language - until the problem or its fascination disappear. 

(NB, as far as I and my learners are concerned, there is no 'problem')

>"to produce an aquisition rich environment". 
>And this, I'm, convinced , involves exposing learners to as much 
>authentic English as possible and devising tasks to get them using 
>English 

Exposure and authentic English and tasks - yes, of course; but does this mean they mustn't notice any of this language, not even ask questions to themselves about it, no conscious processing whatsoever? Can learners, especially in a classroom, just acquire language by osmosis, 'just do it', without ever thinking about what they're 'doing'? And occasionally, when they feel the urge, opening those thoughts out to peers?

Don't worry Dennis; I know I've failed to dent your armour, but it's probably due to my limited powers of exposition rather than any fundamental differences in our beliefs or practices.

I've been through many 'phases' including a 'pure acquisition/exposure' one with its often 'anti-grammar' coda - but I TRY very hard not to 'phase' now, because it closes me off to what many learners may need.

(Please don't misinterpret the above - I'm not saying YOU'RE going through a phase - far from it! - just reflecting on my own experience, and saying that to some extent it gives me a hook on your anti-grammar 'thesis'!)

>make general points but to be thinking, 
>without making it clear, of the learners and problems one has 
>personally experienced, in my case, lately, - German university 
>students, peace keepers in Sarajevo and school teachers in Kosovo. 
>(On a former list - the idea was never implemented - a member 
>suggested that all posters should use a code to indicate whom they 
>were teaching in which country at which level - not a bad idea, in 
>principle.) 
At the same time, what we are in one respect looking at and looking towards are similarities, rather than differences; one of these similiarities would be to respect the learner above any 'method', to go with the learner and try to create the best conditions for that learner to acquire the language in the ways that help them. This can often involve a certain amount of discovery and experimentation and investigation together with the learner as to what these ways might be - there are learners who automatically seem to know and just get on with how they best learn, but others do need some explicit as well as implicit assistance with this over time. The same goes for any aspect of learning I think - sometimes, there has to be a little 'explicitness' somewhere - real feedback and real questions, rather than just the general smiley this works okay stuff - and a little conscious analysis to season all the exposure and acquisition, and empower the learner to continually re-discover and re-direct.

Dare I say that a little 'talking about grammar' every now and then seems to serve an equally useful purpose for many learners? 

Sue












[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1252
	From: sthornbury@w...
	Date: Di Feb 05, 2002 7:59 

	Subject: Re: oh no grammar again


	As a coda to my last posting, what Sue describes seems very 
much an "instructional conversation" approach - what has been 
called "parallel track" teaching. Courtney Cazden uses the 
metaphor of "instructional detours": "The idea of a detour preserves 
what I believe to be essential: the prior establishment of a main 
road of meaningful language use, to which the detour is a 
momentary diversion when needed". What Sue is arguing is that 
the metalinguistic detour can also be "meaningful language use" - 
talking about the language using the language - but that she 
wouldn't want always to start this way.

If you can bear another metaphor, Cazden continues: "we need to 
provide vitamins as well as food - vitamins (not medicine) that are 
concentrated forms of essential ingredients for those who need 
more specific nutrition than that provided by a healthy diet alone".

(Whole Language Plus, Teachers College Press, 1992)

Grammar as vitamin supplements - but not good for you if taken in 
excess or on its own.

Scott



	


	Group: dogme
	Message: 1253
	From: Luke Meddings
	Date: Mi Feb 06, 2002 8:53 

	Subject: what you gnomic


	It's not what you teach, it's who you teach.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1254
	From: Dennis
	Date: Mi Feb 06, 2002 9:09 

	Subject: Re: what you gnomic


	Luke writes:

It's not what you teach, it's who you teach.



Surely - it's not what or who you teach, it's what your students 
learn.

Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1255
	From: scott_thornbury
	Date: Mi Feb 06, 2002 9:31 

	Subject: Re: what you gnomic


	Dennis says: Surely - it's not what or who you teach, it's what your 
students learn.

Maybe it's not what or who you teach or what you students learn, but 
HOW they learn.

Scott



	


	Group: dogme
	Message: 1256
	From: Sue Murray
	Date: Mi Feb 06, 2002 10:13 

	Subject: what you gnomic


	Scott wrote:
Maybe it's not what or who you teach or what your students learn, but 
HOW they learn.


And maybe how they learn is an integral part of who they are - full circle back to Luke's 'original'?!

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1257
	From: Tom Walton
	Date: Mi Feb 06, 2002 10:34 

	Subject: Re: what you gnomic


	Scott wrote:

Maybe it's not what or who you teach or what your
students learn, but HOW they learn.

I agree - but it's sure also not only what or how they
learn, but also whether or not they enjoy it (which
may be relates to who they are?)

Tom


__________________________________________________
Do You Yahoo!?
Send FREE Valentine eCards with Yahoo! Greetings!
http://greetings.yahoo.com


	


	Group: dogme
	Message: 1258
	From: Dennis
	Date: Mi Feb 06, 2002 11:13 

	Subject: Re: what you gnomic


	Tom writes:


"It's sure also not only what or how they

learn, but also whether or not they enjoy it."

And, in this series of mini-postings, I'd add:


It's also important what they perceive they've learned. Learners are 
not always aware what they have learned, or that they have learned 
it.

Dennis


Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1259
	From: pwrcolesuk
	Date: Do Feb 07, 2002 8:40 

	Subject: Young Learners and Dogme


	I teach two classes of 30 nine year olds in a large school (6000 
students). I am with them for 24 hours a week, over a period of ten 
months. The school places great emphasis on tests, even at this young 
age. The students have six tests a year. The results of these tests 
goes towards the students final report card. The Ministry of 
Education require a full curriculum and lesson plans. Lessons are 
generally in the afternoons and there are some severe discipline 
problems.

If you were to compare this to your teaching situations, I am sure 
that such a comparison would support the concept of Luke's original 
posting,

'It's not what you teach, it's who you teach.'

Tom's thoughts are also interesting. 

'I agree - but it's sure also not only what or how they
learn, but also whether or not they enjoy it (which
may be relates to who they are?)'

The idea of enjoyment is something that I always place a great deal 
of emphasis on, but this can prove counterproductive to learning and 
to the dynamics of the group as a whole.

There is obviously a fine line in this situation. One should not just 
be an entertainer in such classes. I try to use as humanistic and 
communicative approach as possible, even in these trying conditions. 
The best thing about these kids is that they haven't yet had exposure 
to the 'grammar demons' and they respond very well to learning 
language for its communicative value. 

This approach subsequently allows them to handle their exams much 
more easily than a 'parrot learning' method. I try to be dogmatic in 
the most undogmatic of circumstances. I wonder what you think of my 
situation and also what methods you would use. Would anyone like to 
proffer any advice? (apart from me leaving!) I look forward to 
reading any suggestions.

Peter



	


	Group: dogme
	Message: 1260
	From: scott_thornbury
	Date: Do Feb 07, 2002 8:48 

	Subject: "smart spaces for learning"


	This arrived in my in-tray this morning. A good example of the way 
technology (and techno-babble) is attempting to commandeer the "how" 
("it's not what they learn, it's how they learn")

"The objective of ELENA is to demonstrate the feasibility of smart 
spaces for learning. ELENA will implement and trial a service 
mediator for the seamless delivery of heterogeneous learning 
services. The smart space will support learners to access learning 
and teaching services such as course delivery via learning management 
systems or learning resource provision via meta repositories, etc. 
from one intelligent interface. Central design elements of the ELENA 
smart space are a dynamic profiling of learners as well as interface 
definitions to learning-related information systems such as 
assessment tools, human resources modules of ERP systems, learning 
management systems, and learning resource (meta) repositories. ELENA 
prepares the grounds for the raise of educational service markets, 
which will allow institutions to treat the performance of educational 
services as a make-or-buy decision. As a result institutions will be 
able to easily complement their educational services or even create 
new service value chains."

Scott.



	


	Group: dogme
	Message: 1261
	From: Dennis
	Date: Do Feb 07, 2002 9:55 

	Subject: Re: Young Learners and Dogme


	Peter writes:

"I teach two classes of 30 nine year olds in a large school (6000 

students). I am with them for 24 hours a week, over a period of ten 

months. ......The idea of enjoyment is something that I always place 
a great deal of emphasis on, but this can prove counterproductive to 
learning and to the dynamics of the group as a whole.



.......

I try to use as humanistic and communicative approach as possible, 
even in these trying conditions.

I try to be dogmatic in the most undogmatic of circumstances. 

Would anyone like to proffer any advice? (apart from me leaving!)" 




I've no advice, just admiration - but Peter's message does prompt me 
to try to articulate a very simple thought that has been forming in 
my head for a long time now - possibly brought home to me because I 
no longer regularly teach and am keenly aware of the difference 
between speculating about teaching and actually doing it from day to 
day.

Of course the keen teacher needs to stay abreast of and have opinions 
on developments in psychology, linguistics, learning, EFL methodology 
- and textbooks - and so forth and so on. But at the beginning and 
end and in the middle of the day ( and in the middle of the night 
when worry robs them of sleep) it is each teacher's relationship with 
specific individuals in specific classrooms in actual places under 
given conditions and the accumulating learning experience built up 
together that is what - from one important point of view - learning 
and providing settings in which it can take place is about.

Dennis


Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1262
	From: Eric Baber
	Date: Do Feb 07, 2002 10:29 

	Subject: Re: "smart spaces for learning"


	> This arrived in my in-tray this morning. A good example of the way
> technology (and techno-babble) is attempting to commandeer the "how"
> ("it's not what they learn, it's how they learn")

Nice one indeed. There was another discussion on another list the other day
which I also thought was a perfect illustration of the tail wagging the dog.
The question was something like "I've got a bunch of students in my computer
lab and want them to use a chat-room together. Can anyone recommend any
activities?" The concept of herding a bunch of students into a computer-lab
only to have them text-chat with each other made me shake my head.
Thankfully someone said something like "Invite a guest chatter from another
country" to actually make it a useful exercise, but the original question I
thought was quite droll.

Eric

Eric Baber
http://www.ericbaber.com
London, England



	


	Group: dogme
	Message: 1263
	From: Luke Meddings
	Date: Do Feb 07, 2002 4:53 

	Subject: Re: Smart spaces


	I honestly read part of this as 'learning resource suppositories.'

Now that would be course delivery. 

Luke


*********** REPLY SEPARATOR ***********

On 2/7/2002 at 8:48 AM scott_thornbury wrote:

>This arrived in my in-tray this morning. A good example of the way 
>technology (and techno-babble) is attempting to commandeer the "how" 
>("it's not what they learn, it's how they learn")
>
>"The objective of ELENA is to demonstrate the feasibility of smart 
>spaces for learning. ELENA will implement and trial a service 
>mediator for the seamless delivery of heterogeneous learning 
>services. The smart space will support learners to access learning 
>and teaching services such as course delivery via learning management 
>systems or learning resource provision via meta repositories, etc. 
>from one intelligent interface. Central design elements of the ELENA 
>smart space are a dynamic profiling of learners as well as interface 
>definitions to learning-related information systems such as 
>assessment tools, human resources modules of ERP systems, learning 
>management systems, and learning resource (meta) repositories. ELENA 
>prepares the grounds for the raise of educational service markets, 
>which will allow institutions to treat the performance of educational 
>services as a make-or-buy decision. As a result institutions will be 
>able to easily complement their educational services or even create 
>new service value chains."
>
>Scott.
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1264
	From: F. Mortes
	Date: Do Feb 07, 2002 6:21 

	Subject: Re: Young Learners and Dogme


	Peter,

I have little experience of teaching large Young Learner groups (25 is the
most I've ver taught and they were older than 9). However, my school has
just bought a book called Teaching Large Multilevel Classes (by Natalie
Hess, CUP 2001) and browsing through it I've notice that SOME of the
activities suggested may be applicable to your setting. Mind you, I've not
read it yet, so I don't really know how good it is.

Just a thought.

Francesc



	


	Group: dogme
	Message: 1265
	From: F. Mortes
	Date: Do Feb 07, 2002 6:23 

	Subject: Re: "smart spaces for learning"


	Scott,

I don't understand a word of the ELENA stuff. What is it?
Frank



	


	Group: dogme
	Message: 1266
	From: F. Mortes
	Date: Do Feb 07, 2002 6:25 

	Subject: Re: Young Learners and Dogme


	Dennis,

>Of course the keen teacher needs to stay abreast of and have opinions
>on developments in psychology, linguistics, learning, EFL methodology
>- and textbooks - and so forth and so on. But at the beginning and
>end and in the middle of the day ( and in the middle of the night
>when worry robs them of sleep) it is each teacher's relationship with
>specific individuals in specific classrooms in actual places under
>given conditions and the accumulating learning experience built up
>together that is what - from one important point of view - learning
>and providing settings in which it can take place is about.


Sooo true!

Francesc



	


	Group: dogme
	Message: 1267
	From: Tom Walton
	Date: Do Feb 07, 2002 9:20 

	Subject: Re: Young Learners and Dogme


	Hi.

Not sure I can really help, not having much relevant
experience, Peter.

You mentioned what I said earlier about "whether or
not they enjoy it", and then (obviously rightly) go on
to say "one should not just be an entertainer in such
classes".

I'd go further than that and say that you shouldn't
really try to be an entertainer at all. It's not a
question of that - it's a question of enjoyment, not
entertainment.

Where would I begin? I'd start with what THEY are
interested in - and one place I would go would be to
Sue's recent posting on what she was doing with that
blasted little Harry Potter chap.

Tom 



__________________________________________________
Do You Yahoo!?
Send FREE Valentine eCards with Yahoo! Greetings!
http://greetings.yahoo.com


	


	Group: dogme
	Message: 1268
	From: pwrcolesuk
	Date: Fr Feb 08, 2002 7:50 

	Subject: Thanks


	I would like to offer many thanks for your advice and thoughts. You 
have reassured me that we are part of the most caring of professions. 
I was also pleased that my posting prompted Dennis to articulate such 
an apt thought. I will continue to be dogmEtic and you may rest 
assured that 60 young, eager minds won't be subjected to the 
subjunctive just yet.

I hope that a DOGME approach can produce,

Determined Original Generative Meaningful Experiences


Peter



	


	Group: dogme
	Message: 1269
	From: scott_thornbury
	Date: Fr Feb 08, 2002 12:07 

	Subject: more coursebook nonsenses


	A colleague has just pointed out to me that the new edition of 
Headway pre-Intermediate includes a full page spread, Hello Magazine 
style, called "Celebrity Interview", featuring a handsome, blonde-
haired footballer who has scored 50 goals for Manchester United, and 
his svelte, ex-pop singer wife. The students are asked to name this 
celebrity couple. Bizarrely, the answer is not David Beckham and 
Victoria (ex-Posh Spice) Beckham, but Terry Wiseman and Donna Flynn. 
The whole thing is faked. My colleague tells me that when he uses 
this stuff with his teen clases, they are either confused or 
incredulous or simply turned off. Other "incomprehension questions" 
include "Why are they famous?", "How do you know they're in love?", 
and "In what way is Terry an unusual footballer?" (Maybe because he 
doesn't exist???)

The alienation effect is further combined by a pretty rapid descent 
into language work based on the text (Choose the correct tense…)

How can we expect learners to be motivated and engaged when their 
intelligence is being insulted like this? And what are teachers to do 
with such rubbish? Hunt out a real interview with Beckham and Spice 
(at the cost of time and a hot photocopier)? Pretend the whole thing 
is a clever spoof and have a good laugh? Unpick it and reconstruct 
it as a "real" text? It all sounds like hard work. Yet defenders of 
coursebooks claim that coursebooks make life EASIER for the teacher.

The back cover blurb claims that the series includes "new material to 
make the learning of English stimulating and motivating" and that the 
series has "redefined standards for English language coursebooks". 
What? From bad to very bad?

Scott



	


	Group: dogme
	Message: 1270
	From: anthonycarver
	Date: Fr Feb 08, 2002 3:54 

	Subject: Another lurker....


	Hello everybody,

I've been reading messages here for the past couple of months so I 
just thought I'd introduce myself.

I've been teaching adults in private schools for the past 5 years at 
first in London and for the past 18 months in Japan. At the moment 
I'm in the lucky position of teaching classes at a conversation at 
the weekend and having a growing number of private 1 to 1 students 
during the week. Everything is going swimmingly, apart from the 
extraordinary amount of preparation I put into my classes..which 
brings me to dogme. I guess since I got my TESOL cert, I have gone by 
the rule ultra preparation equals good classes and I feel my students 
do respect the extra effort I put in. 

Anyway, on to the subject of course books. As someone who has taught 
25 contact hours a week, 48 weeks a year since qualifying I have to 
agree there are some absolutely rancid ones out there. BUT....and 
this is where I endear myself to all on the list... I don't believe 
that the New Headway series are all that bad if you have to have one. 
Anyone else dare to agree?



	


	Group: dogme
	Message: 1271
	From: Diarmuid Fogarty
	Date: Fr Feb 08, 2002 6:36 

	Subject: Re: Another lurker....


	Anthony
I'd be interested to hear why you think Headache is a good course. Not
because I have any strong views about the course, but because I suspect that
it's what you do with the course that makes it work. Personally, I can't
stand its itty-bitty approach, its eurocentric approach or its form based
approach.

Different strokes for different folks I guess, but I'd love to hear what you
do with it.



	


	Group: dogme
	Message: 1272
	From: Sue Murray
	Date: Fr Feb 08, 2002 9:56 

	Subject: Young Learners and dogme


	Peter, it sounds as if you have created an incredibly good balance with your kids, despite the strict demands you're under and what you describe as a 'trying' situation (understatement of the list?).

Like Dennis, I find admiration more apt than advice, and it's very difficult to make general suggestions, but just in case one or two things might spark of something helpful here or there, here are a few points from our experiences here (Italy) of dealing with large groups of young learners; BUT we have never had such groups on a daily basis, usually once or twice a week, and we are not at all 'bound' by internal testing requirements and syllabuses and so on.

Discipline: you mention some severe discipline problems, and in our experience this seems to be an unavoidable reality, from time to time even in 'good' classes; I don't know the answer. Nine-year olds (here) tend to be more amenable to 'reasoning' than the early teens, and like - need - to know what the limits are; some teachers like to lay down the ground rules at the beginning, or get the students to do so, but others of us prefer a more gradual approach, and tend to introduce these rules as appropriate; 

for example, snatching or damaging peer property was a problem in one class, and we made it a class rule not to do it; by which I mean we talked to them about it, and made it clear it was well out of order, stupid and something none of us wanted to happen to our things, or see anyone do. So just don't do it, OK?! I'm not saying it never happens anymore, but it's very clear what is disapproved of and why, the rule is a very concrete one, and breaking it carries considerable loss of face. Which might sound negative, but is also necessary! 

I feel that if the rule had been introduced from the beginning, it would have been 'abstract', but as it was based on and came from what actually happened it made more sense to them and had more meaning than if an original 'abstract' rule had been breached; (don't know if I'm being clear here.) The point is also that some teachers regret the fact that they weren't clear from the start, or that they should have established clear rules at the beginning, and because they didn't, they feel powerless, they feel it's too late; on the other hand, developing and negotiating the rules of behaviour and discipline as one goes along CAN work, and give the teacher the hope that all is not lost!

I don't know what disciplinary systems and support you have in your school; most teachers I've worked with are usually pretty loathe to use such things anyway unless the situation is pretty desparate, and are usually on the kids' side even when they misbehave or disrupt to excess! 

I won't go on about discipline any more now, because without specific examples it'll go off track too much, and any specific examples I know of could be totally irrelevant to your situation. But discipline is frequently a very difficult problem with no easy remedies. (I'll just add that quite often the 'root' of discipline problems seems (?) to lie in peer relationship glitches - not necessarily hostilities, but feelings of difference or isolation, or needing to noticed at any cost, or lack of confidence in general).

Teaching classes of 30: as you say, you can only be the entertainer for so long, and with the number of hours you have with the kids, no one could be the entertainer for that long! Stating the obvious, but just in case:

- they work in variable sub-groups (3 x 10, 5 x 6, etc); teacher can only directly motivate/guide/monitor one group at a time, but at least that group is getting direct guidance, and may well continue to work autonomously for some time after the teacher has moved on to another group; sometimes, a lot of them happily work like this for an entire lesson, other times they are more easily distracted; depends on so many variable factors, but all in all the net quality involvement time is often greater this way than for 30 all together for all the time.

- sometimes using different parts of the room which are allocated for different activities; for example, in one place they can prepare and practice a dialogue, in another they can draw the cartoons for a story, in another they can play a spelling game; there can be a maximum number for each activity at any one time, and a maximum time for each activity; or everyone does at least two different activities according to personal choice and available numbers. This type of thing can take a considerable amount of teacher management at first, but also encourages peer 'policing' and introduces choice, even as part of a necessarily somewhat planned syllabus. And choice itself can be a 'settling' thing for 9 year olds; of course, sometimes choice is based not so much on 'what' but on 'who with', and this can at times lead to some disruption, but it eventually tends to settle once they get used to it. 

- story time - listening to a story, or listening/reading; this is not so easy with 30, but even with some of the most boisterous and distracted classes, we've found it can be a miracle way to keep them involved and absorbed; but these things are unpredictable!

- one of the most popular and absorbing activities for 9 and 9-ish year olds seems to be writing or drawing on the board! Which can be exploited in many ways. With 30, it's not possible to have everyone doing this at the same time, even with two boards; it just turns into a brawl! But, incorporated into 'staggered' activities, everyone can have the chance to do it. 


Pretty banal stuff, I know; wish I could come and see what your reality's all about and learn some valuable stuff! One other thing comes to mind, if it's possible to do, or maybe you've done it.
Record a lesson, or part of a lesson. I did this the other day with a group of 9-10 year olds (only 12 of them, I hasten to add!!). I was dreading listening to it, because at the time I thought it was all loud disorganised cacophony largely in L1. I'd never recorded young learners or kids lessons before, only adults. Listening to it was an eye-opener for me, because there were so many things I hadn't noticed at the time. Things like silence when they were thinking, then coming up with an idea or a suggestion about what we were working on. I hadn't noticed these silences during the actual lesson! They may only last 2 or 3 seconds, but they are much more apparent on tape than they were to me at the time. And there was much more coherence to the whole thing than there had seemed to me in the midst of it. And a lot of the 'off centre' chat that went on was very much based around what was happening in the lesson, not totally distracted stuff. The same for when there was no 'centre' to it at all, and it was various satellite conversations or activities going on independently. It not only cheered me up somewhat, but it also gave me extra insights into the processes and purposes of a lesson from their point of view; (and confirmed that even with only 12 students, the teacher always as 'centre' would be ultimately sterile!)

Again, I know it's easy to say, and what works in one situation one day won't necessarily work even in that same situation on another day, but I find that getting them used to making choices is a great help, for them and for me; (with smaller classes, these choices are often 'democratic', and there's a tendency to gravitate to the majority vote, but with larger classes there is more scope for the class to function as satellite groups); "do you want to continue with this game, or change the rules a bit, adapt it, or do you want to invent a completely new game?"; "What do you want to do today?" - (with a few suggestions up my sleeve just in case they don't come up with any viable ones); "If you want to play bingo, go to the blue corner; if you want to work on your posters, go to the red corner; if you want to talk and learn about animals, go to orange." You can even then do things like "if you were blue yesterday, today you're red", and so on. This can also help encourage flexibility on their part, as all age groups can gravitate into ruts given half the chance! It can take some getting used to as a teacher too, because you never know what's going to happen, and can only plan/propose/be open to adapting certain pathways for them to choose to follow or not, develop or not, etc. But once it becomes familiar, it can often seem like the only way to approach it.


>But at the beginning and 
>end and in the middle of the day ( and in the middle of the night 
>when worry robs them of sleep) it is each teacher's relationship with 
>specific individuals in specific classrooms in actual places under 
>given conditions and the accumulating learning experience built up 
>together that is what - from one important point of view - learning 
>and providing settings in which it can take place is about.

I would just add one thing to Dennis' wise words - perhaps especially with adolescents and pre-adolescents, their relationship with each other is often the 'avalanche' factor which seemingly overrides all else. And so it should be, and is! Which doesn't mean that the teacher's relationship with specific individuals, and with the whole class, is not vitally important, but that it often has to take a back seat when they're all there together; and part of providing good settings for learning for these age groups is learning to be a good back seat driver - there when they need guidance and limits and help and control, but letting them learn to take the wheel.

Anyway, that's how I'm seeing it at the moment, and sorry for such a long blabber (which, quickly reading it through, seems a bit like a list of 'recipes' ....!) 

And don't leave - those kids need you!

Sue









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1273
	From: Jane Arnold
	Date: Sa Feb 09, 2002 12:18 

	Subject: celebration, grammar, relief and deception


	Too much going on lately to add my 2 cents worth on all of the
interesting debate but I really feel, echoing perhaps Peter's sentiment,
that this group deserves some celebratory whatever. Whenever I see a
group posting pop up in my inbox, even though there may happen to be
more than the junk mail and clutter that sometimes fills it up, it is
the group posting that I open first. I sense a real community out
there, even though most of us may never meet face to face, that provides
a lot of support and ideas to help us grow as teachers. In my own case,
I found all your comments on resource books extremely useful - when I
met last week with the editor from Italy, I gave her a copy of all your
comments that I had collected and printed up and we used them as the
basis for our discussion of what might be done. Obviously, this would
not be a true dogme project, but I think that if it goes ahead, it will
be better for the dogme influence that may be felt. And I think this is
something useful. Even though some (many?) of us may not "keep the
vows" very well, the inspiration behind them may shine through in
unexpected places. With any good idea, I think it is best when it
remains a generative thing rather than turning into dogmA.
Another idea recently - after printing out the recent grammar debate, I
decided that I would like to use it at some point as material for my ELT
methodology course. I think my students might get more out of a real
debate on the topic than anything else they might read, especially as I
really emphasize with them the importance of reflection in teacher
development.
As to the content of the debate- it brought to mind an interview I did
years ago with Wilga Rivers. I dug this out and see she said "... in
Canada, for example, many specialists have been saying that we don't
need to teach grammar. But grammar is there. It is the framework
within which the language is operating. It is like saying that you can
have a chicken walking around without bones. When you say you don't
teach grammar, you mean you don't stand there and give didactic
explanations of grammatical rules. But teaching grammar doesn't have to
be like this" And she goes on a bit more. Reading the group's comments
I was thinking that, at least to my mind, this is another case of where
the person, the presence of the teacher (so well dealt with by Adrian
U.) is what makes the difference. I can conceive of someone (not me,
Dennis) making grammar a truly exciting - if not golden dogme - moment.
In fact, I observed such a moment. Last year I organized for the Junta
de Andalucía's educational authority a 500 hour course to recycle
primary teachers with other specialties into English. Most knew very
little at the beginning. By spring I was having one of my university
colleagues do some of the required parts on hard core morphosyntaxis,
which I expected to be about as dogless as you could get especially for
this group of really fun-loving, exhuberant primary teachers. So, great
was my suprise when at the end of one session I went in to make an
announcement and I found they were all protesting that the class was
ending and begging me to fit in another session with him. They all
walked out raving about how interesting it was.

Relief? To see some of the rest of you had a bit of trouble
understanding the Smart spaces crap too. In one of those moments of
confusion when I read it I thought "is this English?" or "Do I speak
whatever language this is written in?"

Deception? Scott's narrative of the Headway text. Even if it were a
real interview of the real people, isn't it time we moved away from that
sort of thing in education? This is at best reinforcing very
questionable values (ie, that the "beautiful" people are the ones we
should admire, try to be like and become frustrated when we inevitably
can't...). How about giving the other side a chance? (One reason I
liked Shrek a lot.)



	


	Group: dogme
	Message: 1274
	From: jeffrey bragg
	Date: Sa Feb 09, 2002 9:06 

	Subject: Re: more coursebook nonsenses


	Dear Scott and all,

I think you're a bit premature in drubbing the Becks
and Posh non-interview. You're assuming that everybody
knows who they are, and that students will see through
the Headway invented version.

But that's not always so. Maybe in Europe most
youngsters would be hip to the trendy couple, but
older learners and those in places like this
(Kazakhstan) aren't so 'cool', obviously. I can
remember trying to convince my students that Paul
Gascoigne and Jerry Hall (from Front Page) really were
famous people!

Maybe they should stick to old favourites, like Frank
Sinatra and Will Shakespeare...

REgards,

Jeff



__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com


	


	Group: dogme
	Message: 1275
	From: Dennis
	Date: Sa Feb 09, 2002 10:09 

	Subject: Re: more coursebook nonsenses


	A Headway reception anecdote


I saw a Headway-based lesson in Sarajevo. The class (peace keepers 
i.e. adults) were asked to look at a projected picture of Mr... 
(Green?) and his dog and his wife and two (?) children. Basic 
information was given about Mr. X.

The student discussion was roughly as follows....

Look. He's standing with his dog and his wife and children are in in 
the background.
I don't think this son looks a bit like him. I think his wife has 
been leading an interesting life.
I think his wife looks very unhappy.
Have you noticed, it says he goes for a walk with the dog and goes to 
the pub. He doesn't seem to do anything with his wife.

That particular class, though, was an excellent one. They were highly 
self-motivated and, as with the picture above, created their own use 
of even unpromising material. 

Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1276
	From: scott_thornbury
	Date: Sa Feb 09, 2002 7:51 

	Subject: Re: more coursebook nonsenses


	Jeff has a point re the Becks (i.e. that many students wouldn't be 
able to tell the real from the fake), but it still leaves unanswered 
the questions 1. all things being equal, why not use the real thing? -
since, apart from anything else, not to do so raises doubts about 
everyone else in the coursebook for a start (as you found with Paul 
Gascoigne etc) and 2. what were the writer's intentions in writing 
this text? If they hoped to provide stimulating and motivating texts 
(as they claim in the blurb), surely greater stimulation comes - not 
from simulation - but from the genuine article (or at least what 
learners and teachers believe to be the genuine article). Of course, 
Widdowson would say that the authentic is no greater guarantor of 
engagement than the fake - it is up to the learners themselves 
to "authenticate" the text - which is what Dennis seems to be 
describing in his account of how a group of learners "deconstructed" 
the cultural messages in a Headway text (interestingly I saw the 
same "uncover the subtext" approach being recommended by a presenter 
at a conference in Australia, using exactly the same text!). So I 
suppose you could simply use the fake Beckham piece for what it is, a 
piece of fiction. 

But even as fiction it doesn't work. For me anyway, there is no 
intrinsic interest in a fictitious footballer having met and fallen 
in love with a fictitious pop star, however gorgeous they both look. 
As a reader of fiction I require a lot more to get me interested - 
some dialogue, characterization, a plot. It's not enough for 
Shakespeare to say, look there's this black guy Othello, and he's 
living with this white girl called Desdemona. Asking me dumb 
questions like "What is unusual about Othello?" does not get me any 
more interested in the situation, not, at least, until something 
starts to happen. I suspect most students would feel the same way 
about the fake Becks: in the end, who cares? (There is a third 
question - the one Jane raises - why are we always being asked to 
care about the rich and fatuous?)

What I suspect is that the writers and their publishers didn't really 
give a toss whether the text was authentic, whether it was fact or 
fiction, or whether the learners stood a reasonable chance 
of "authenticating" it themselves. The text was simply written as 
a "pretext" for the delivery of grammar mcnuggets. They (the writers) 
probably started out with the idea of doing a spread on Mr and Mrs B, 
even using a genuine Hello article, but then found it was going to 
cost a fortune in permissions. So they shrugged and said - what 
difference does it make, we'll just invent the thing. After all, as 
Guy Cook says, language learning involves an element (a very large 
element, he would say) of play, of artifice, of let's pretend. So 
let's pretend. 

Meanwhile, at the other end of the the food chain, Rob's (my 
colleague's) students are left bewildered - even insulted - certainly 
unimpressed - by this pretence. And Rob has to work doubly hard to 
make it work. Why? What went wrong?

Well, it's one thing to play let's pretend when a text is clearly an 
example of the genre "TEXTBOOK", as in the good old days of texts 
like this:

This is Mr West. He has a bag in his left hand. Where is he standing? 
He is standing at the door of his house. What is Mr West going to do? 
He is going to put his hand into his pocket. He is going to take a 
key out of his pocket. He is going to put the key into the lock...

(from Hornby's Oxford Progressive English Course, 1954)

No-one is in any doubt that Mr West is an invention, and exists 
solely as a vehicle for the teaching of "going to". (Although, 
borrowing an idea from Widdowson, I still maintain it would be better 
fiction if it went like this: "This is Mr West. He has a bag in his 
left hand. Where is he standing? He is standing at the door of his 
house. What is Mr West going to do? He is going to put his hand into 
his pocket. He is going to take a gun out of his pocket. He is going 
to point the gun at...").

But nowadays coursebooks have got too clever by half. The ability to 
simulate the design of authentic text (analogous to the ability of 
food manufacturers to design authentic chicken???) combined with this 
mania to produce coursebooks that look like colour supplements, 
results in texts (and whole books) that (like the fake Beckham 
spread) are neither one thing or another - NEITHER sunday supplement 
NOR textbook. If students want magazines, let's give them magazines: 
a year's subscription to New Scientist or Smash hits would cost the 
class a lot less than everyone buying Headway and its multiple add-
ons. Or if they want textbooks, let's give them textbooks - in the 
shape of a students grammar. And a dictionary. But Headway? No way!

Scott



	


	Group: dogme
	Message: 1277
	From: F. Mortes
	Date: So Feb 10, 2002 2:29 

	Subject: some technicalities concerning CLL


	Hi!

I'm planning to do a number of CLL (Community Language Learning) lessons
with a large-ish monolingual group of adults (12-14 SS). Whenever I've
tried this before, I've always used a walkman-type recorder, but these were
relatively smaller groups and the lessons weren't really CLL strictu sensu.
This time I'm going for a more traditional approach and I wonder if you can
help.

One of my CTEFLA tutors, Irwin Temkin (CLL-trained in NY in the early 70's)
mentioned that back then they used a mike connected to a cassette recorder
with a very long cable. The mike had a switch with which SS would turn the
machine on and off (or, presumably from 'pause' to 'record' and back to
'pause'). I've never seen one of these systems. Have you? If so, could you
give me any details (make, etc)?

In my experience, the trouble with the walkman option is that the sound
quality isn't great and SS tend to fiddle with the buttons too much,
sometimes leaving long gaps on the tape, etc. A mike is easier to pass
around and there is only one button, so the scope for cock-ups is smaller.

Any insights will be most welcome.



	


	Group: dogme
	Message: 1278
	From: anthonycarver
	Date: So Feb 10, 2002 3:02 

	Subject: I''ll get my coat then!


	It's not that I think Headway is such a fantastic course, but why 
vent spleen in its direction why there are other course books which 
genuinely stink the classroom out? Euro-centric? Maybe, but it seemed 
to work very well here in Japan, today.

What do I do with it, Diarmuid? Nothing particularly amazing, just 
plan my own presentation of the material, follow the grammar and 
vocabulary syllabus and try to use it as a spring board for students 
to express their own experiences. Why don't I just start with 
students expressing their experiences and go from there? Well, for 
ideas on that I come here. Care to share any?



	


	Group: dogme
	Message: 1279
	From: Diarmuid Fogarty
	Date: So Feb 10, 2002 4:12 

	Subject: It''s raining out.


	I've vented my spleen about other equally less rewarding (ahem) courses that
I've been handed. Headache is just a prime example of coursebook malaise,
just as McDonald's is a prime example of what's wrong with our sweet little
global village.

It's interesting to note that "all" you do with Headache is reformulate the
way it presents information and then look for a way to make it relevant to
the students' lives. That's pretty much what the dogme approach is all
about. I suppose that some purists would argue that the falseness of the
coursebook is irrelevant and there may well be some more serious stereotype
peddling that coursebooks are guilty of, but ultimately, whether you use the
book to get to the students' experiences or try and start off directly with
the students' experiences, surely the result is the same. I understand that
the coursebook gives you ready made syllabuses which is labour-saving and
therefore Not A Bad Thing.

I don't really have any wonderful original ideas on how to go about
foregrounding students' experience (that's why I'm here too!). But two
lessons (out of many less successful ones, I hasten to confess) that went
particularly well (according to my students) did just that. One was when a
student was absent because he was sick and we developed a lesson which dealt
with registering with a doctor, going to the chemists, language of advice,
vocabulary to do with health etc. Another sprung out of the comment 'X has
cut his hair'. This lesson developed in a similar manner and we (un)covered
vocabulary for hairstyles, asking for something in a shop, clarifying what
you mean, making small talk etc. I'd love to tell you how I did it, but it
was as mundane as the students asking 'How do you say this?' and the teacher
saying, 'Do you know how to say this?'. With hand on heart I can say that
the more unsuccessful lessons featured coursebook material. I accept all too
willingly that this might reflect just as badly (if not more so) on me as it
does on the coursebook. And no, I'm not teaching from Headache.

I don't think you should worry too much about how much stick Headache comes
in for (I'm sure that John and Liz don't lose any sleep over it). It does
its job and serves many thousands of teachers very well. Indeed, I wouldn't
want to wager that my students are going to improve more than yours are (and
mine live and study in Manchester!). But it doesn't work for me and I don't
believe it would work any better for my students.

Take your coat off and stay a while. It's dissent that makes life
interesting and productive. Who knows, you might just be the only sane one
here!

----- Original Message -----
From: "anthonycarver" <anthonycarver@y...>
To: <dogme@yahoogroups.com>
Sent: Sunday, February 10, 2002 3:02 PM
Subject: [dogme] I'll get my coat then!


> It's not that I think Headway is such a fantastic course, but why
> vent spleen in its direction why there are other course books which
> genuinely stink the classroom out? Euro-centric? Maybe, but it seemed
> to work very well here in Japan, today.
>
> What do I do with it, Diarmuid? Nothing particularly amazing, just
> plan my own presentation of the material, follow the grammar and
> vocabulary syllabus and try to use it as a spring board for students
> to express their own experiences. Why don't I just start with
> students expressing their experiences and go from there? Well, for
> ideas on that I come here. Care to share any?
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 1280
	From: scott_thornbury
	Date: So Feb 10, 2002 6:34 

	Subject: Re: I''ll get my coat then!


	Anthony wrote: Why don't I just start with 
> students expressing their experiences and go from there? Well, for 
> ideas on that I come here. Care to share any?

The posting (582) about working with student language might help. See 
also our website www.teaching-unplugged.com, especially the ideas 
under "resources". The articles that Luke and I put together in the 
latest three issues of MET (Modern English Teacher) re-thrash some of 
this ground. Just as soon as I can I'll post them on the website.

Scott



	


	Group: dogme
	Message: 1281
	From: scott_thornbury
	Date: So Feb 10, 2002 6:43 

	Subject: Re: some technicalities concerning CLL


	Frank, I use the "walkman method" (as does a colleague here, who does 
CLL with his kids classes) and it works fine. The quality is good, 
and you can save faffing about by keeping it on record mode, and 
simply use the pause button. You need to demo this once or twice but 
then it works fine. You CAN get cassette recorder mikes on leads, 
with on/off buttons, and these work fine too. Make sure your machine 
has a MIC input socket, and then pop down to your local Corte 
Inglés. (I've also heard of mikes which I think are called limpet 
mikes - because of their shape - and which simply sit on a table in 
the middle of the group and pick up sound from all directions. Anyone 
tried these?) Always do a few tests before you start - there's 
nothing quite so humiliating as a lively conversation that fails to 
record. In return for this free advice, how about letting us know how 
you get on? Scott



	


	Group: dogme
	Message: 1282
	From: Julian Bamford
	Date: Mo Feb 11, 2002 6:26 

	Subject: Re: I''ll get my coat then!


	First, let me say that, thanks to all of you, this group rocks. I found it
last week in Luke Meddings' article in the latest "IATEFL Issues." After
working for 20 years in voluntary exile from the ELT mainstream, I feel
like I've found a home. I am so stimulated by what I read when I turn on
my computer every morning.
Anthony, I read your recent messages (and the responses) with
interest. I now teach conversation classes at a university in Japan which
I suspect are similar to the ones you teach at your conversation school.
But I don't teach One to one, so my experiences may be less relevant there.

Yes, we teachers need something to guide us in what to teach. We
and the students need topics, stimulation and a syllabus of some kind. So
I can see why you'd want to use a textbook to jump off from or even ignore.

Here's just one general suggestion for textbook-free lessons. (I
have more--ask me.) Diarmuid gave two fabulous examples of (doctor and
hairdresser) lessons that worked for him, but of course, those are no more
suitable for your students on a particular day than a textbook is. Maybe
general principle number 1 could be, hang looser. Be more interested (or
feign more interest) in your students, their moods, what they are doing and
the world around them (and you). Put some of the time you spend preparing
that textbook unit into "preparing" your students, so to speak. Then on
good days, moments like Diarmuid's may present themselves because you'll be
ready for them. (And after they do present themselves and you exploit
them, general principle number 2, keep a mental note of the topics covered
so you can purposely recycle them in later classes to give the students
more chance of acquiring them through use: "So Junko isn't in class todayŠ"
" Nice hair, SatoshiŠ")
One tip here: keep abreast of the news your students might be
interested in, and bring it to class, e.g., You say to the students, "Ask
your partner (written on the board: A: "Have you heard about Tashiro
Masashi yet?" B: Yes, I have.//No, I haven't.") [Editor's note: TM is a
famous comedian who was arrested for lewd behavior.] I usually have one of
these items near the start of each lesson, and it provides 5 minutes of
language work, probably. It's not only hard news items, but related items
(e.g., "Have you gone to a yakiniku grilled beef restaurant recently? Are
you afraid of Mad Cow Disease.") or items from the daily round of the
students' lives (e.g., "Are you going to any end-of-the-year parties.")
which, in a conformist, traditional society like Japan, there are so many.
As for the syllabus, phew, this is an all-important subject that
I'm only starting to get a handle on. First, if you have a general idea of
what students need at their particular level of language ability, it's
enough to guide you in what items to introduce or exploit or downplay.
Also, be guided by what the students want to, or need to say. For example,
at the end of each class, ask "What are you going to do after class today?"
And just keep recycling recycling, correcting when appropriate, recycling
that "going to" form until it's the students own. Knowing and exploiting
what students need does take a lot of experience-based expertise, plus a
trust that "everything will be covered"--which you'll only gradually get
after seeing some of your students succeed in becoming competent L2 users.

Julian



	


	Group: dogme
	Message: 1283
	From: gehartley2002
	Date: Mo Feb 11, 2002 9:16 

	Subject: ''hang looser''


	Julian wrote:
'general principle number 1 could be 'hang looser''

For me this is one of the keys to effective teaching. The ability to 
relax and to be receptive to the 'here and now' of the lesson.
I'd like to give an example from my own recent experience. And then a 
question for you all.

This was with an intermediate one-to-one Business English learner. I 
arrived and after the initial hellos, he told me he had a bit of a 
problem with the times of the lessons. Having observed what I felt 
was a useful opportunity I cast aside my lesson plan and asked him if 
he'd mind if we had the conversation in the form of a 'chat' on 
paper. It took about 10-15 minutes for us to successfully re-
negotiate a time which was suitable to both of us. And all this 
language was 'captured' on paper.

We then had a look at the language we had both used. He was 
interested in some of the expressions which had come up and we 
focussed on these as well as reformulated some of his utterances. 
From there we did some pron work and then tried the same task again 
in speaking.

All in all I felt it was a rather exciting lesson for both of us, as 
it was an authentic task (even though it was initially done in 
writing), it was relevant to both of us in a very real way, and we 
were focussing on language that would be useful for him in his job.

Now for the question. Has anyone got any ideas for revising this 
language later on. Up until now I've been restricted to taking the 
language in say a week later and getting the learners to translate 
and retranslate these expressions, and then moving onto a more 
fluency based task, where they could use the language. But I feel 
there is more room for revision here. Any ideas of how to go about 
revising 'emmerging language' would be very welcome.

Grant H



	


	Group: dogme
	Message: 1284
	From: Dennis
	Date: Mo Feb 11, 2002 9:24 

	Subject: Re: ''hang looser''


	Grant asks for ideas (based on experience) of revising emerging 
language.

Aeons ago, when I was dealing with scientists in Norway in one-to-one 
meetings, I used to record our initial conversations and then deal 
with language arising (c.f. "matters arising" at formal meetings ). 
Later, either at the end of the session or at a later meeting, I 
would play the recording, pausing at chosen places, and the learner 
would correct himself. As long as they COULD correct themselves, the 
scientists got a real sense of progress.

Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1285
	From: David - IH Director of Studies
	Date: Mo Feb 11, 2002 9:39 

	Subject: Re: ''hang looser''


	Hi Grant, nice to hear from you.

I like paper-dialogues too, and have often wondered the same question, in this and other contexts, about recycling emerging language. If a similar enough, related context for communication can be thought of, one can simply repeat the task a la TBL. Failing this, you may be lucky enough that the learner requests such recycling: Rather than the nonsensical, non-contextualised "I'll show you 5 examples, you show me yours.", is there anything wrong with a little role-play, ( roles chosen by learner and / or negotiated )?

This may be artificial, but isn't it important to acknowledge the reality of classroom artificiality, and thus be free to play together in this imagined space? 

Or will I get my coat already?

David





David JW Hill 
Director of Studies

International House Istanbul / Etiler
Nispetiye Cad 38/1
Levent
80600
Istanbul

www.ihturkey.com

tel (0090) 0212 282 90 64 / 65

email david@i...

----- Original Message ----- 
From: gehartley2002 
To: dogme@yahoogroups.com 
Sent: Monday, February 11, 2002 11:16 AM
Subject: [dogme] 'hang looser'


Julian wrote:
'general principle number 1 could be 'hang looser''

For me this is one of the keys to effective teaching. The ability to 
relax and to be receptive to the 'here and now' of the lesson.
I'd like to give an example from my own recent experience. And then a 
question for you all.

This was with an intermediate one-to-one Business English learner. I 
arrived and after the initial hellos, he told me he had a bit of a 
problem with the times of the lessons. Having observed what I felt 
was a useful opportunity I cast aside my lesson plan and asked him if 
he'd mind if we had the conversation in the form of a 'chat' on 
paper. It took about 10-15 minutes for us to successfully re-
negotiate a time which was suitable to both of us. And all this 
language was 'captured' on paper.

We then had a look at the language we had both used. He was 
interested in some of the expressions which had come up and we 
focussed on these as well as reformulated some of his utterances. 
>From there we did some pron work and then tried the same task again 
in speaking.

All in all I felt it was a rather exciting lesson for both of us, as 
it was an authentic task (even though it was initially done in 
writing), it was relevant to both of us in a very real way, and we 
were focussing on language that would be useful for him in his job.

Now for the question. Has anyone got any ideas for revising this 
language later on. Up until now I've been restricted to taking the 
language in say a week later and getting the learners to translate 
and retranslate these expressions, and then moving onto a more 
fluency based task, where they could use the language. But I feel 
there is more room for revision here. Any ideas of how to go about 
revising 'emmerging language' would be very welcome.

Grant H
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	Group: dogme
	Message: 1286
	From: David - IH Director of Studies
	Date: Mo Feb 11, 2002 10:04 

	Subject: Re: ''hang looser''


	Or, if you stretch to 2 small stereos, also record the correction and give/lend the learner the cassettes. Failing this, the learner should have the first cassette at least, so that they can recycle / re-uncover for themselves. The question remains though, what to do when the ( motivated and aware ) student asks for clarification in the following lesson, or when we are aware of the benefit of deepening understanding of this emergent language. It must be more than decontextualised "usages". 

In such situations, it is frequently frustrating when students themselves want to ( for example ) fill in the gaps! ( Especially as the truly student-centred response is to say "alright then..") Advice on this aspect of learner-training, and on how this ( telling the learners better ways to learn; "teacher-as-font-of-wisdom" ) can be more dogmetically dealt with ?


David

David JW Hill 
Director of Studies

International House Istanbul / Etiler
Nispetiye Cad 38/1
Levent
80600
Istanbul

www.ihturkey.com

tel (0090) 0212 282 90 64 / 65

email david@i...

----- Original Message ----- 
From: Dennis 
To: dogme@yahoogroups.com 
Sent: Monday, February 11, 2002 11:24 AM
Subject: Re: [dogme] 'hang looser'


Grant asks for ideas (based on experience) of revising emerging 
language.

Aeons ago, when I was dealing with scientists in Norway in one-to-one 
meetings, I used to record our initial conversations and then deal 
with language arising (c.f. "matters arising" at formal meetings ). 
Later, either at the end of the session or at a later meeting, I 
would play the recording, pausing at chosen places, and the learner 
would correct himself. As long as they COULD correct themselves, the 
scientists got a real sense of progress.

Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de
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	Group: dogme
	Message: 1287
	From: anthonycarver
	Date: Mo Feb 11, 2002 2:41 

	Subject: Do you want fries with that?


	Thanks for the responses Diarmuid and Julian. It's been a while since 
I heard what people are actually doing in the classroom.

My classes have gone off at enjoyable tangents too Diarmuid. I am a 
little reluctant to rely on this though. What do you do when students 
aren't so inspirational? Unfortunately my opportunities for recycling 
are limited as I rarely have the same combination of students.

What levels of students do you do your current affairs warmers with, 
Julian? In my experince from Japan, students sometimes ask for 'free 
conversation' but often aren't very productive when the opportunity 
arrives. I am 'looser' on some days more than others, but I'm trying.

One thing I have done that has worked is to dictate 8 sentences about 
British culture. Students then compare and tell me what they think 
they heard. I then reveal that some sentences are false which leads 
to more pair work and eventually students writing sentences about 
Japan for me. I got the idea from this list and First Certificate 
Star- another not bad course book.

Funnily enough, one of my private students, Kieko, owns the local 
McDonald's franchise. I put her on New Headway Elementary and she's 
making great progress. 

McNuggets a go go!



	


	Group: dogme
	Message: 1288
	From: Diarmuid Fogarty
	Date: Mo Feb 11, 2002 6:07 

	Subject: No fries, but decent working conditions wouldn''t be bad...


	Just one (pedantic) little point. The classes I wrote about didn't 'go off
at enjoyable tangents'. The enjoyable tangents *were* the class. The lesson
plan was written up after the class and I had no preconception of what would
happen. Pure dogme? When students are less inspirational, I leave the
classroom cursing my poor teaching and telling myself that I've really got
to find another job and that these students have paid a lot of money etc.

As for recycling, don't you find / haven't you ever found that you learn a
word in a language and all of a sudden you can't get away from it. I prefer
this sort of recycling. You see, I've got this sneaking suspicion that we
shouldn't be so hung up about the lists of vocabulary that we (un)cover with
the students. We should be more concerned about them recycling their
language detective skills..."it looks like a verb, it moves like a verb, it
smells like a verb, it even tastes like a verb. So why's it a f***ing noun?"

Another activity that has generally worked a treat for me has been
rechristened the alphabet sentence chain. I nicked it from the OUP handbook
for teachers: Learner Centred English (I'm sorry, but the names of the
authors escape me now).

Elicit (blurgh) the alphabet. Ss are going to make sentences using the
alphabet. Sentences don't have to be connected in meaning but do have to
make grammatical sense. Articles are not to be worried about. Give egs. A
boy can dance...eventually. Fat girls hotelling in Jamaica kiss lithesome
men nervously...etc.

Ss work in groups to do just this. When finished, get their sentences on
board and encourgae other students to ask questions about them: *All* boys
can dance? Can you? Why are boys worse at dancing than girls? Were the girls
fat before hotelling in Jamaica? Was it all that Jamaica cake? (No, I bought
it at the supermarket, BOOM BOOM).

Once questions have been asked and defended, it's modification time. How to
make sentences better? Make questions etc.

Hope it's clear. Will clarify should I need to (or just look at the original
book).



	


	Group: dogme
	Message: 1289
	From: F. Mortes
	Date: Mo Feb 11, 2002 9:37 

	Subject: was CLL technicalities


	Thank you all for your input re technical setups for CLL lessons. I think
I'll need to try a better quality walkman. I intend to run a number of CLL
lessons and will post my impression afterwards.

Francesc



	


	Group: dogme
	Message: 1290
	From: Julian Bamford
	Date: Di Feb 12, 2002 7:36 

	Subject: Re: rubber ring


	Responding to Anthony: The current affairs etc. warmers are most useful to
my false beginners up to intermediates. I teach at a unprestigious
university, so we have less academic students who have "failed" at high
school English. But even they have learned enough to handle the language
of the warmers, sometimes with the bridge/confidence builder of me
translating the cues into Japanese before they ask and answer their
partners in English.
And you mention "free conversation." Wow, I haven't heard that expression
for ages and I used to hear it all the time. It means the students are
tired of the springboard and want to swim. You're right, 'free talking'
isn't usually very productive, is it. The problem, as we teachers know, is
that the students can't swim, though they want to (and maybe they intuit
that it would help them learn? Like that Friends episode when Joey intuits
that he might learn the guitar better by actually practicing on one.). To
switch to another recent group metaphor, a request for free conversation is
indication that the foreplay has gone on too long. The way out of this
impossible situation (i.e., students asking to do something they're not
ready to do) is to work outside the foreplay/orgasm dichotomy. To go back
to the swimming pool, the students need a rubber ring while swimming. With
good guided activities, they won't really notice the support of the ring
and will feel they are, and indeed will be, conversing. And learning. One
more pointer from the students: a request for free talking is a request to
use English in the context of their own lives and interests. That British
culture dictation followed by Japan extension activity seems to fit that
bill quite well--is that why it "worked" I wonder? (genuine question)
Julian
-----part of original message
From: "anthonycarver" <anthonycarver@y...>
Date: Mon, 11 Feb 2002
Subject: [dogme] Do you want fries with that?

What levels of students do you do your current affairs warmers with,
Julian? In my experience from Japan, students sometimes ask for 'free
conversation' but often aren't very productive when the opportunity arrives.

One thing I have done that has worked is to dictate 8 sentences about
British culture. Students then compare and tell me what they think they
heard. I then reveal that some sentences are false which leads to more pair
work and eventually students writing sentences about Japan for me. I got
the idea from this list and First Certificate Star- another not bad course
book.



	


	Group: dogme
	Message: 1291
	From: scott_thornbury
	Date: Mi Feb 13, 2002 2:24 

	Subject: To new recruits


	As a (dogme) teacher, when new students join the class, my 
inclination is to invite them to introduce themselves, say a little 
bit about their background, have them answer questions from other 
students, and generally "get socialised" into the social microcosm of 
the classroom - in the interests of the overall dynamic but also to 
satisfy my own nosiness - but of course only when they are settled in 
and feel ready to. In the same spirit (both socialisation and 
curiosity) it would be nice to hear from some of the new arrivals 
(and even some of the not-so-new yet still silent ones) to this site -
in which case my questions might be: Who are you? What brought you 
here? What is your teaching/working context? What do you like/dislike 
about it? What do you hope to get out of this? 

And of course, as with the students, you have the right to pass.

Scott



	


	Group: dogme
	Message: 1292
	From: anthonycarver
	Date: Mi Feb 13, 2002 2:52 

	Subject: Big Ups!


	Responding to Diarmuid: 

I suspect you are being modest about the times when your students are 
less inspirational or you must have balls of steel. I have classes of 
ten students who have each paid a yen equivalent of 50 US Dollars for 
a 90 minute lesson so I kind of feel I've got to give them something.

Luckily the conversation school more or less lets me do what I like 
with them as long as noboby complains which rules out any sudden 
changes in style...however gradually...

I've done a similar thing to the alphabet sentences, but by writing 
three or four whole words on the board (eg GRASS Green Rabbits Are 
Seldom Sexy) and then then challenging pairs/teams to make sentences 
as quickly as possible. Maybe next time I'll try to get more out of 
the feedback.

Responding to Julian:

You seem to be doing a great job with your conversation classes. One 
of my colleagues teaches part time at a similar institution and tells 
me horrific tales of student apathy eg sleeping through lessons, 
listening to Walkmans in class, failure to carry out even the most 
basic of requests. So respect due.

I've been thinking about what you've said and how to engage my 
students more and (as a picture speaks a thousand words) this weekend 
I'm going to take in some uncaptioned photos from Japanese newspapers 
and magazines and see how much my students can tell me.



	


	Group: dogme
	Message: 1293
	From: gehartley2002
	Date: Mi Feb 13, 2002 3:21 

	Subject: Re: To new recruits


	Who are you? 
I'm a 29 year old South African called Grant. 

What brought you here? 
I can't remember exactly how I found this group, but I have been 
reading the postings for what must be over a year now. (sorry). What 
has kept bringing me back is being able to hear what other people are 
doing in there classes. 

What is your teaching/working context? 
I'm a DOS in a private language school in Istanbul. I've been here 
for just over 4 years now. I don't get nearly as much time teaching 
as I would like, but do manage to secure myself between 10- 12 hours 
teaching per week, sometimes more when I'm lucky or if teachers are 
ill. My learners can be one-to-ones or classes, general or business 
english. All adults at the moment.

What do you like/dislike about it?
I like the fact that I can get involved with other teachers in 
looking at what we do in our different classes, what works what 
doesn't. Also being a Turkish student is great as I get to experience 
being a learner as well. I would like to have more teaching hours, 
admin sucks!

What do you hope to get out of this?
I think I'm most interested in sharing practical ideas. Trying these 
out with my learners and then seeing if they worked or didn't and 
why. And discussing that.

So that's me. Sorry for not introducing myself earlier, but I guess I 
felt a part of this group already.

Grant


--- In dogme@y..., "scott_thornbury" <sthornbury@w...> wrote:
> As a (dogme) teacher, when new students join the class, my 
> inclination is to invite them to introduce themselves, say a little 
> bit about their background, have them answer questions from other 
> students, and generally "get socialised" into the social microcosm 
of 
> the classroom - in the interests of the overall dynamic but also to 
> satisfy my own nosiness - but of course only when they are settled 
in 
> and feel ready to. In the same spirit (both socialisation and 
> curiosity) it would be nice to hear from some of the new arrivals 
> (and even some of the not-so-new yet still silent ones) to this 
site -
> in which case my questions might be: Who are you? What brought you 
> here? What is your teaching/working context? What do you 
like/dislike 
> about it? What do you hope to get out of this? 
> 
> And of course, as with the students, you have the right to pass.
> 
> Scott



	


	Group: dogme
	Message: 1295
	From: David - IH Director of Studies
	Date: Mi Feb 13, 2002 3:43 

	Subject: new recruit with a lot of questions and some confessions


	Response to Scott "new recruits": Good idea that the group should get to know its new people. Here goes then:

Who are you? My name's David, I work at IH in Istanbul ( Etiler, on the European side, although our Asian counterparts from Suadiye are also here in the DogmeHouse.)

What brought you 
here? The value of intelligent, yet free and open-minded discussion of teaching and teacher-development ideas with those who are / might be like-minded, or are differently-minded in a stimulating sense. I found out about the group at some sessions of Scott's here in Istanbul, although I'd read the original article in Issues.

What is your teaching/working context? Generally, though we have some business groups & 121s, and some YLs, we deal with general English ( whatever that means; all groups are ESP once you know the group )That says a lot in answer to the previous question - how we can be learner-centred, yet in the sense of informed practice, rather than unprincipled winging it. "Principled winging it", in fact.( In our teachers' room we think the verb should be wing, wung, wung - a new piece of prescriptive grammar for you.)
I always have my lesson plan ( in my head ) and materials - mea culpa... - but can't remember the last time it was followed - on other sites this would be the confession! - : Something real always gets in the way, which is wonderful. There's always that spark. The plan's like a safety net.
Another confession, while I'm here: As a DOS, I confess to not drawing newly-qualified or less-experienced teachers' attention to this site. Most of our teachers are shown it, or at least given the address. In a sense, those who've proven that they can walk the line, ( long enough to know what it is to be in a room as a facilitator, long enough to get to grips with the language themselves - it takes knowledge to wing well ), can then diverge from that line. Comments and diatribes please...
Another question from a DOS point of view: If I'm developmentally observing a teacher, I always get a lesson plan, but would be happy if they diverged from it in a valuable, real way. Trouble is, they've all come from a T-training culture to which this is the devil's work, and they stick to it rigidly, sometimes seeming utterly lost when I ask " Why did you continue as per the plan? Why didn't you follow that lead?" Similar problems anyone ( teachers or DOSES )? Any answers, other than patient explanation and reiteration that the plan can be to get away from the plan?

What do you like/dislike 
about it? Like: people & language: endless depth and variety of both.
Dislike: to say this publicly and honestly wouldn't be professional. I'll take the pass option.

What do you hope to get out of this? All sorts of ideas and perspectives that I'll barely have an inkling of until they happen.

All the best to you all.

David





David JW Hill 
Director of Studies

International House Istanbul / Etiler
Nispetiye Cad 38/1
Levent
80600
Istanbul

www.ihturkey.com

tel (0090) 0212 282 90 64 / 65

email david@i...

----- Original Message ----- 
From: scott_thornbury 
To: dogme@yahoogroups.com 
Sent: Wednesday, February 13, 2002 4:24 PM
Subject: [dogme] To new recruits


As a (dogme) teacher, when new students join the class, my 
inclination is to invite them to introduce themselves, say a little 
bit about their background, have them answer questions from other 
students, and generally "get socialised" into the social microcosm of 
the classroom - in the interests of the overall dynamic but also to 
satisfy my own nosiness - but of course only when they are settled in 
and feel ready to. In the same spirit (both socialisation and 
curiosity) it would be nice to hear from some of the new arrivals 
(and even some of the not-so-new yet still silent ones) to this site -
in which case my questions might be: Who are you? What brought you 
here? What is your teaching/working context? What do you like/dislike 
about it? What do you hope to get out of this? 

And of course, as with the students, you have the right to pass.

Scott
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	Group: dogme
	Message: 1296
	From: David - IH Director of Studies
	Date: Mi Feb 13, 2002 3:45 

	Subject: Re:To new recruits


	Another question from a DOS point of view: If I'm developmentally observing a teacher, I always get a lesson plan, but would be happy if they diverged from it in a valuable, real way. Trouble is, they've all come from a T-training culture to which this is the devil's work, and they stick to it rigidly, sometimes seeming utterly lost when I ask " Why did you continue as per the plan? Why didn't you follow that lead?" Similar problems anyone ( teachers or DOSES )? Any answers, other than patient explanation and reiteration that the plan can be to get away from the plan?

Cheers, David 




David JW Hill 
Director of Studies

International House Istanbul / Etiler
Nispetiye Cad 38/1
Levent
80600
Istanbul

www.ihturkey.com

tel (0090) 0212 282 90 64 / 65

email david@i...

----- Original Message ----- 
From: gehartley2002 
To: dogme@yahoogroups.com 
Sent: Wednesday, February 13, 2002 5:21 PM
Subject: [dogme] Re: To new recruits


Who are you? 
I'm a 29 year old South African called Grant. 

What brought you here? 
I can't remember exactly how I found this group, but I have been 
reading the postings for what must be over a year now. (sorry). What 
has kept bringing me back is being able to hear what other people are 
doing in there classes. 

What is your teaching/working context? 
I'm a DOS in a private language school in Istanbul. I've been here 
for just over 4 years now. I don't get nearly as much time teaching 
as I would like, but do manage to secure myself between 10- 12 hours 
teaching per week, sometimes more when I'm lucky or if teachers are 
ill. My learners can be one-to-ones or classes, general or business 
english. All adults at the moment.

What do you like/dislike about it?
I like the fact that I can get involved with other teachers in 
looking at what we do in our different classes, what works what 
doesn't. Also being a Turkish student is great as I get to experience 
being a learner as well. I would like to have more teaching hours, 
admin sucks!

What do you hope to get out of this?
I think I'm most interested in sharing practical ideas. Trying these 
out with my learners and then seeing if they worked or didn't and 
why. And discussing that.

So that's me. Sorry for not introducing myself earlier, but I guess I 
felt a part of this group already.

Grant


--- In dogme@y..., "scott_thornbury" <sthornbury@w...> wrote:
> As a (dogme) teacher, when new students join the class, my 
> inclination is to invite them to introduce themselves, say a little 
> bit about their background, have them answer questions from other 
> students, and generally "get socialised" into the social microcosm 
of 
> the classroom - in the interests of the overall dynamic but also to 
> satisfy my own nosiness - but of course only when they are settled 
in 
> and feel ready to. In the same spirit (both socialisation and 
> curiosity) it would be nice to hear from some of the new arrivals 
> (and even some of the not-so-new yet still silent ones) to this 
site -
> in which case my questions might be: Who are you? What brought you 
> here? What is your teaching/working context? What do you 
like/dislike 
> about it? What do you hope to get out of this? 
> 
> And of course, as with the students, you have the right to pass.
> 
> Scott


Yahoo! Groups Sponsor 
ADVERTISEMENT




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1297
	From: Julian Bamford
	Date: Do Feb 14, 2002 1:38 

	Subject: Re: To new recruits


	Thanks, Scott, for the invitation to us all to introduce ourselves. I'm
squirming in my chair waiting for my turn (really).

Who are you?
Julian Bamford, 52, born U.K., tertiary ed. U.S.A., 20- year resident in Japan.

What brought you here?
I read Scott Thornbury's "Unbearable Lightness of EFL" article in ELT
Journal (Vol.55, No.4) at the end of last year. Unlike most anything else
I read nowadays, it spoke of the same concerns I have as a teacher. My
colleague Masato Takahashi discussed it, and spent days drafting and
redrafting a letter of response to ELTJ (it may be in the July issue).
Each draft took us deeper into what we do as teachers--a really valuable
process. So, I guess when Luke Meddings introduced this group in the
latest IATEFL Issues, mentioning Scott's name, I was well primed to check
it out.

What is your teaching/working context?
I have two: I'm a full-time English conversation teacher at a university,
with Matt (Masato's nickname) writing lesson plans. Matt and I also teach
English courses to students who pay and sign up for them in the university
extension program.

What do you like/dislike about it?
University classes: the pay is great, the students are delightful people,
and I can do what I like in the classroom. But, as most students have no
particular goals for their English study, it isn't challenging. Call it a
living.
Extension classes: these students have goals, some big, so classes are much
more worthwhile. But there are only a few students and it would be more
fun and effective with more.

What do you hope to get out of this?
Matt and I have been working alone for years, stimulating each other to do
better, and learning mainly from trial and error because there isn't much
in the professional literature for people who have turned their backs on
textbooks and engage their students in conversation-type lessons based on
the student's own lives. What we do works to some extent, and it doesn't
work, too. And suddenly to find a group of people who think and feel the
same way--it's like discovering an Aladdin's cave of treasures, or more
aptly, being ushered into a staff room of likeminded colleagues. Having
acted mainly by instinct, I want to eavesdrop or participate in the email
exchanges as a way to explore the principles behind what I do in the
classroom, the better to figure out why what works works, what doesn't
doesn't, and how to do better. I already have questions bubbling about
recycling and syllabus, stimulated by group postings. I will control
myself and wait my turn.



	


	Group: dogme
	Message: 1298
	From: Sue Murray
	Date: Do Feb 14, 2002 11:25 

	Subject: hang looser


	Grant wrote, re his one-to-one student, and specifically about an exciting dogmetic lesson they'd had negotiating a suitable time for lessons:

>Now for the question. Has anyone got any ideas for revising this 
>language later on. Up until now I've been restricted to taking the 
>language in say a week later and getting the learners to translate 
>and retranslate these expressions, and then moving onto a more 
>fluency based task, where they could use the language. But I feel 
>there is more room for revision here. Any ideas of how to go about 
>revising 'emmerging language' would be very welcome.

A few thoughts on this.

This is a tricky thing, I think. Tricky because there's an idea that WE can decide what they revise, tricky because it adds a sort of lockstep building brick aspect to emergence, and also tricky because the ways with which we can deliberately try to 'revise' specific language always (or so it feels to me) smack of testing and non-authenticity. Except when it happens spontaneously.

If we avoid the temptation to feel that we should be responsible not only for any revision but also for what is revised, things look brighter. "But I feel there is more room for revision here" - deliberate seen-to-be revision provided by the teacher, perhaps, but that is not necessarily the most important, and certainly not the only, revision. It just happens to be the most 'seen-to-be' and testable type of (often pseudo) revision.

I'm saying all this after years spent trying to do learners' revision and recycling for them; using stuff that came from them too, and seemingly in creative and interesting ways. Conclusion: give them more freedom to do their own revision!

Largely because that way they seem to really remember.

So, don't feel it's entirely your responsibility to 'force out' emerging language!
With a solo student, creating conditions for emerging language to 're-emerge' is not so easy.
Look for opportunities to negotiate something else with your student.
Maybe record it, and listen to it together. Give it to the student to transcribe.
Use all spontaneous conversation to (a) notice the emerging language he's using (b) slip in as appropriate in your own speaking things you see as part of this emergence.
Notice together examples you hear or find in texts.
As a peripheral, but helpful for some learners, and a way of 'seen-to-be', have a list/cards of expressions/phrases your student likes and wants to remember; you could even 'negotiate' how this could be done.
Obviously and simply, just ask the learner what he remembers from the previous lesson, and help him with 'half remembered' things.
Another helpful thing can be writing up 'minutes' or short summaries of the lesson - these can be quite humorous and spontaneous, or more studied reformulations; the point is that the language is both reprocessed and captured in a holistic text with a lived through context and (not purely linguistic) co-texts! This can be done by both of you, or by taking turns. 


I liked what Diarmuid said (not limited to vocabulary, of course):

"As for recycling, don't you find / haven't you ever found that you learn a
word in a language and all of a sudden you can't get away from it. I prefer
this sort of recycling. You see, I've got this sneaking suspicion that we
shouldn't be so hung up about the lists of vocabulary that we (un)cover with
the students."

To really 'emerge', I feel there has to be the opportunity - nay, the NEED - to use; you can study the '3rd' (excuse my French) conditional, or the difference between 'you're making fun of me' and 'you're pulling my leg', for a month, but it won't start to really mean anything to you until you actually come up with it, or try to come up with it, yourself, live and in a spontaneous situation. More along the lines of the learner 'bringing the language out', rather than the teacher 'taking the language in'?

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1299
	From: Sue Murray
	Date: Do Feb 14, 2002 11:26 

	Subject: to new recruits


	I too am a dos (and feel much the same about admin as Grant does ...). 

David asks 
>If I'm developmentally observing a teacher, I always get a lesson plan, but would 
>be happy if they diverged from it in a valuable, real way. 

I don't ask for lesson plans when I go into class with another teacher! If they want to bring me in on one beforehand, or talk about what they plan to do before the lesson, I go along with that; what is most useful is always the chat after the lesson. 

>"Why did you continue as per the plan? Why didn't you follow that lead?" Similar problems
> anyone ( teachers or DOSES )? Any answers, other than patient explanation and reiteration
>that the plan can be to get away from the plan?

I had somewhat similar thoughts about a colleague's lessons recently; when I was thinking, wow, this could really take off, the teacher was impatient to get things back onto 'lesson plan track'; of course, it's important to respect this - and not think that what I would have done would have been better just because it would have been the way I teach, or believe. Several things that have come out of our post-lesson chats are interesting; for example, the teacher was worried about timing - if she let the conversation go on too long, there wouldn't be time to 'wind things up'; she also wanted to 'experiment' with activities she hadn't tried before, so was especially concerned about 'getting through things'; or, to use a recently recurred metaphor, she didn't want the foreplay to go on for too long (but whose foreplay is it anyway?!). She's not a course-book-addict teacher, and one of her primary aims is to develop learners confidence and ability in conversation. Overall, she is working nicely towards her aims, and feeling satisfied with the learners' response. And her plans increasingly allow for more flexibility. Part of it was that she needed to be reassured that no teacher can ever be expected to be an egg-timer. 

I said she is "feeling satisfied with the learners' response", and I find that learners themselves are often very satisfied with the lesson plan track approach - and its spontaneous diversions that David wants to encourage in some of his peers - when they don't have the subtle if to my mind vitally important experience of a more dogmetic approach; so why rock the boat when you can gently row it ashore, sort of thing; that has been my thinking in recent situations which seem similar to those David talks about. By which I mean, I don't feel right or comfortable explaining to a teacher why s/he should have deviated from the plan - unless of course that teacher half wanted to but was unsure about whether to do it - but I can put a few alternative ideas forward, and make it clear that it's okay to go in without a full lesson plan. Colleagues come into my classes too - so we can benefit from working with each other and with learners who are not our 'sole responsibility' - they can see me practising what I may - albeit subtly - preach, and if they feel it's appropriate for them, they can take cues from that.

>Another confession, while I'm here: As a DOS, I confess to not drawing newly-qualified or
>less-experienced teachers' attention to this site. Most of our teachers are shown it, or at least
>given the address. In a sense, those who've proven that they can walk the line, 

I feel the same, in that I don't want to 'preach dogme' - just try to practice it and learn and understand it better - but I do find a lot of teachers discover it for themselves - and a lot of learners seem to have 'invented' it! 

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1300
	From: David - IH Director of Studies
	Date: Do Feb 14, 2002 12:41 

	Subject: Re: to new recruits


	In response to Sue:

Thanks so much for that. Very helpful and more than a little reassuring. One small note: When I say " I always get a lesson plan ", this doesn't mean I always ask for one, ( like you, a pre-lesson chat suffices usually ), it's just that people, ( except those with whom I've had this discussion before ), feel they have to give one, ( EVEN if I've told them otherwise ).

It's the CELTA hangover again I think; just as you noted that people are trained into a neurosis about timing: OK, it's important to learn not to witter on inconsequentially, but these effects of initial training are a bit much! I remember on my CELTA, after my first observation ( where I'd been pulled apart for "deviating from my stated timings" - for which read "responding to the students" ), I handed in my plan for Obs#2 in the form of a large flowchart, mapping as many different eventualities as I could imagine, containing variable timings, but all with a shared aim, common finishing-point, and all running to 30 mins. They thought I was being horribly facetious and told me that if I couldn't be constructive (!!!) I should withdraw from the course. If Dogme had been around then, and if I'd known about it, I'd've felt less useless. ( But would never have got the CELTA! )

Sue, thanks again.

David




David JW Hill
Director of Studies

International House Istanbul / Etiler
Nispetiye Cad 38/1
Levent
80600
Istanbul

www.ihturkey.com

tel (0090) 0212 282 90 64 / 65

email david@i...

----- Original Message ----- 
From: Sue Murray 
To: Dogme 
Sent: Thursday, February 14, 2002 1:26 PM
Subject: [dogme] to new recruits


I too am a dos (and feel much the same about admin as Grant does ...). 

David asks 
>If I'm developmentally observing a teacher, I always get a lesson plan, but would 
>be happy if they diverged from it in a valuable, real way. 

I don't ask for lesson plans when I go into class with another teacher! If they want to bring me in on one beforehand, or talk about what they plan to do before the lesson, I go along with that; what is most useful is always the chat after the lesson. 

>"Why did you continue as per the plan? Why didn't you follow that lead?" Similar problems
> anyone ( teachers or DOSES )? Any answers, other than patient explanation and reiteration
>that the plan can be to get away from the plan?

I had somewhat similar thoughts about a colleague's lessons recently; when I was thinking, wow, this could really take off, the teacher was impatient to get things back onto 'lesson plan track'; of course, it's important to respect this - and not think that what I would have done would have been better just because it would have been the way I teach, or believe. Several things that have come out of our post-lesson chats are interesting; for example, the teacher was worried about timing - if she let the conversation go on too long, there wouldn't be time to 'wind things up'; she also wanted to 'experiment' with activities she hadn't tried before, so was especially concerned about 'getting through things'; or, to use a recently recurred metaphor, she didn't want the foreplay to go on for too long (but whose foreplay is it anyway?!). She's not a course-book-addict teacher, and one of her primary aims is to develop learners confidence and ability in conversation. Overall, she is working nicely towards her aims, and feeling satisfied with the learners' response. And her plans increasingly allow for more flexibility. Part of it was that she needed to be reassured that no teacher can ever be expected to be an egg-timer. 

I said she is "feeling satisfied with the learners' response", and I find that learners themselves are often very satisfied with the lesson plan track approach - and its spontaneous diversions that David wants to encourage in some of his peers - when they don't have the subtle if to my mind vitally important experience of a more dogmetic approach; so why rock the boat when you can gently row it ashore, sort of thing; that has been my thinking in recent situations which seem similar to those David talks about. By which I mean, I don't feel right or comfortable explaining to a teacher why s/he should have deviated from the plan - unless of course that teacher half wanted to but was unsure about whether to do it - but I can put a few alternative ideas forward, and make it clear that it's okay to go in without a full lesson plan. Colleagues come into my classes too - so we can benefit from working with each other and with learners who are not our 'sole responsibility' - they can see me practising what I may - albeit subtly - preach, and if they feel it's appropriate for them, they can take cues from that.

>Another confession, while I'm here: As a DOS, I confess to not drawing newly-qualified or
>less-experienced teachers' attention to this site. Most of our teachers are shown it, or at least
>given the address. In a sense, those who've proven that they can walk the line, 

I feel the same, in that I don't want to 'preach dogme' - just try to practice it and learn and understand it better - but I do find a lot of teachers discover it for themselves - and a lot of learners seem to have 'invented' it! 

Sue



[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 1301
	From: pwrcolesuk
	Date: Do Feb 14, 2002 6:34 

	Subject: DogmEtic Observations


	Why not have a dogmetic approach to observing? It is hardly suprising 
that teachers feel obliged to stick to a lesson plan or a lesson plan 
type of lesson in a climate of "formal observations". I am currently 
working with a colleague on formulating a more teacher friendly way 
of observing in which the observee is actively involved in the 
observation process, in the same way that we are trying to involve 
our students in their own learning.

(PS Asking the teacher "How was it for you?" is not a way of actively 
involving the teacher!)



	


	Group: dogme
	Message: 1302
	From: Sue Murray
	Date: Do Feb 14, 2002 11:23 

	Subject: dogmetic observations


	I think what we're doing in my school is getting close to a dogmetic type of thing. For a start, we've abolished the word 'observation', although it still sometimes slips out from force of lexical habit ....

The general concensus was to call it peer teaching (though peer learning might be nicer?); no one sits at the back making notes or whatever. it's up to the teachers involved to decide what they want to do and how they want to do it; every teacher is involved, we all get to work with each other, and one of the basic ideas behind it is that we follow a class for a period, not for just a one-off lesson; (for example, I might go in with a colleague to 5 lessons out of her next 10). That way, the students get used to it and have the opportunity to work with other teachers, and us teachers also get to see how individual learners and the group as a whole develop. (My personal favourite is just to be another student in the class - I love it, and so far the students in all the classes have treated me just like another member of the class; and, for example, I've also found it interesting that once or twice I've been feeling very tired and a bit listless, and been a relatively quiet member of class, but still enjoyed it, got a lot out of it, and found it relaxing too; so it's given me a new point of view on tired students who don't say much some lessons!)

So far, it's working nicely; after an initial phase, teachers were asked if they were happy with it, or would prefer something more 'structured' and 'formal'; the unanimous voice was 'no'; the main benefits cited were that it made teaching less lonely, it was good for the students (most people felt one-off formal observations were off-putting for the students), and it helped the general flow and sharing of ideas; everyone felt it widened their experience and contributed to their development as teachers. The only thing we've noticed so far is that it doesn't work so well with some of the older teen classes, so instead we do a bit of teacher rotation every now and then with these classes, to get other points of view on these groups and to 'wake them up' a bit. 

There's one teacher who enjoys going into others' classes, but still doesn't feel comfortable about anyone coming in on his patch; so he's perfectly free to pass on that, and we all respect and accept that.

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1303
	From: Sue Murray
	Date: Do Feb 14, 2002 11:23 

	Subject: to new recruits


	>I handed in my plan for Obs#2 in the form of a large flowchart, mapping as many different 
>eventualities as I could imagine, containing variable timings, but all with a shared aim, common 
>finishing-point, and all running to 30 mins. 

David, this sounds amazing!
In my more avid lesson-planning days, I was always trying to put things into some kind of flowchart like that - I suppose to reflect the options and possible eventualities and unpredictables of the visualisation that was playing in my head.

it's what I'm calling 'pathways' at the moment (I pinched the metaphor from an Italian nursery school teacher!); so, if nothing develops spontaneously and the kids or tired-after-a-long-hard-day adults are looking at me expectantly, I can offer them various 'pathways' - explicity or implicitly. I can throw it at them 'cold' and say, okay, we can talk about/do/play x, or y, or anything else if you have a better idea'; or I can just give them a 'first line' so to speak and (usually) they develop it; if they don't, and no 'tangent' develops, I slip in another, and one way or another it usually takes off. Knowing a group, and sensing the mood etc, is an important factor in this; it's not nearly so easy if you're continually working with new (to you/to eachother) students.

Tonight, for example, I was involved in an incredibly enriching discussion lasting for nearly two hours, in which all of us spontaneously shared a lot of quite personal stuff as well as a lot of humorous moments, and I felt like I'd had a really good evening talking to and getting to know better a great group of people. I'm pretty sure we all felt like that - not just me. It all began - though it diverged and developed considerably over time - with one simple, perhaps seemingly daft!, (questionizing?) statement to discuss: 'Men are more romantic than women'.

I had no way of knowing beforehand that the discussion would take off like that, so I had a 'flowchart' in my head for possible related options should they be needed. In fact a couple of things on that virtual flowchart did come up as part of the discussions; as did many I would never have thought of. From a linguistic standpoint, there were quite a few magic moments of deep satisfaction for learners when they 'amazed themselves' by spontaneously coming up with language they were proud of (egs "he would never have told you"; "it makes me lose my temper"; "he thought a lot of himself"; "I backed out at the last minute") and there was great receptivity to any new expressions because they were subjectively so meaningful and wanted. One girl said 'It's amazing, I seem to be like a sponge recently, I just remember new expressions and language, it's wonderful!'. Two students actually offered to write up our conversations for next time and said it would be a pleasure to do it. Copied to everyone, they will be a nice point of recall, linguistic and otherwise!

We all know it doesn't always happen like this, but when it does, even partially, it puts lesson planning shamefully into a little puddle into the corner .....

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1304
	From: Diarmuid Fogarty
	Date: Fr Feb 15, 2002 6:54 

	Subject: Re: to new recruits


	Sue
I was interested by your latest posting and in particular the learners'
comments about the language that they had used in the 'men are more
romantic' discussion. One question, though, how did you get their feedback
on the langauge they had used? Was it as simple as asking them? Were they
able to remember 'amazing' English without any prompting? what level were
they and what ages? It sounds very promising, and ties in neatly with my
assessment module!
Diarmuid



	


	Group: dogme
	Message: 1305
	From: David - IH Director of Studies
	Date: Fr Feb 15, 2002 7:27 

	Subject: Re: dogmetic observations


	Thanks Sue and pwrcolesuk; the "Dogmetic Observation" thread's a really interesting one. I hope we hear more on this from others.

What about "Coping with the CELTA-hangover":
i) How might initial training better reflect the realities of classrooms and learning / acquiring.
ii) Since it won't change fast enough, what can we do to get newly qualified teachers over it?
iii) What about the DELTA? Many trainees at this level still feel constrained by the format of the lesson plan, and find the whole process of observed TP unnatural. How can this be remedied?







David JW Hill 
Director of Studies

International House Istanbul / Etiler
Nispetiye Cad 38/1
Levent
80600
Istanbul

www.ihturkey.com

tel (0090) 0212 282 90 64 / 65

email david@i...

----- Original Message ----- 
From: Sue Murray 
To: Dogme 
Sent: Friday, February 15, 2002 1:23 AM
Subject: [dogme] dogmetic observations


I think what we're doing in my school is getting close to a dogmetic type of thing. For a start, we've abolished the word 'observation', although it still sometimes slips out from force of lexical habit ....

The general concensus was to call it peer teaching (though peer learning might be nicer?); no one sits at the back making notes or whatever. it's up to the teachers involved to decide what they want to do and how they want to do it; every teacher is involved, we all get to work with each other, and one of the basic ideas behind it is that we follow a class for a period, not for just a one-off lesson; (for example, I might go in with a colleague to 5 lessons out of her next 10). That way, the students get used to it and have the opportunity to work with other teachers, and us teachers also get to see how individual learners and the group as a whole develop. (My personal favourite is just to be another student in the class - I love it, and so far the students in all the classes have treated me just like another member of the class; and, for example, I've also found it interesting that once or twice I've been feeling very tired and a bit listless, and been a relatively quiet member of class, but still enjoyed it, got a lot out of it, and found it relaxing too; so it's given me a new point of view on tired students who don't say much some lessons!)

So far, it's working nicely; after an initial phase, teachers were asked if they were happy with it, or would prefer something more 'structured' and 'formal'; the unanimous voice was 'no'; the main benefits cited were that it made teaching less lonely, it was good for the students (most people felt one-off formal observations were off-putting for the students), and it helped the general flow and sharing of ideas; everyone felt it widened their experience and contributed to their development as teachers. The only thing we've noticed so far is that it doesn't work so well with some of the older teen classes, so instead we do a bit of teacher rotation every now and then with these classes, to get other points of view on these groups and to 'wake them up' a bit. 

There's one teacher who enjoys going into others' classes, but still doesn't feel comfortable about anyone coming in on his patch; so he's perfectly free to pass on that, and we all respect and accept that.

Sue


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 1306
	From: Sue Murray
	Date: Fr Feb 15, 2002 10:07 

	Subject: to new recruits


	Diarmuid,

re the men are more romantic thing, 

the students -mostly 20s, a few early 30s, level intermediate to upper intermediate

the 'amazing' language stuff - happens in two main ways, both of which are like little 'punctuations' during the spontaneous flow of conversation:

either someone 'interrupts themselves' for a second and says something like, 'hey, that was good', occasionally, 'was that right?', often accompanied by things like victory gestures and big smiles; it's like a temporary change of gear where s/he reflects for a moment, as if one part of oneself is saying to another part 'was that really me?' or 'how did I manage so effortlessly to come out with that?'; 

or, someone's saying something and hesitates a bit, looks to the others and someone or 'someones' provides what's needed (shows great and empathetic listening skills), and a sort of 'wow, I got it/gave it to her or him' reaction ensues; then the conversation just continues but with a sort of warm afterglow and added confidence ....

love 'em!

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1307
	From: Jane Arnold
	Date: Fr Feb 15, 2002 11:31 

	Subject: romance-danger-dreams-dogme


	I was interested in a comment Sue made talking about her "romantic
discussion":

From a linguistic standpoint,
there were quite a few magic moments of deep satisfaction for learners
when they 'amazed
themselves' by spontaneously coming up with language they were proud of
(egs "he would
never have told you"; "it makes me lose my temper"; "he thought a lot
of himself"; "I
backed out at the last minute")

This reminded me of something I had just read (teaching new course in
Sociolinguistics this term, something I knew-know next to nothing about
and which will soon be perverted into something to do with classroom
interaction/group dynamics which I can give a practical aspect to among
all too many too theoretical courses in our degree program) about a
technique Labov used when interviewing people for his well-known study
of speech in NYC. They wanted to get away from people speaking
interviewese and try to capture more natural speech (which might
parallel in the 2L context trying to get speakers to focus on meaning
rather than on speaking without grammar mistakes) and so at one point in
the interview they asked the subjects to talk about an experience when
they were in great danger. It seems that when the subjects did this,
and inevitably become very emotionally involved, the language would
become much more natural and fluent. This may be why Sue's discussion
took off so well. Can't remember if I have mentioned also the case of
one student we had who was never able to pass the oral exam which in our
second year language course is eliminatory - no pass on a 10 minute oral
exam and you fail the whole course and have to repeat (or resit the
exam) the following year. Not a good situation for creating fluent
speech indeed. Well, I was examining this fellow and I threw out at him
the topic of dreams, what do you dream, do you think dreams mean
anything, tell me about a recent dream, etc. He performed brilliantly.
Very good exam. I gave him a pass right away. Finally someone had
found something he WANTED to talk about and so he could and did.
Lessons from all this are obvious and, I think, quite dogmetic.
Jane



	


	Group: dogme
	Message: 1308
	From: Dennis
	Date: Fr Feb 15, 2002 3:46 

	Subject: Language for illustration v. language for truth


	Reading all recent dogme postings I am reminded of the 12-year-old 
Ghanian first year secondary school pupil who, years ago, asked a 
colleague when she had written something on the board:

"Miss. Is that true, or is it just a sentence?"


Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1309
	From: Diarmuid Fogarty
	Date: Fr Feb 15, 2002 5:13 

	Subject: Old topic, I know, but...


	Sue's recent e-mail gave egs of how some students self-assess themselves
(most impressively, I would say). I am trying to give my students more
opportunities to assess themselves and each other, but I am a long way from
the day when they stop speaking and recognise their achievements. IELTS is
all that matters and anything else is irrelevant or 'too easy'.

I'm beginning to develop a theory that says that assessment is grossly
underrepresented in TEFL/TESOL theory, possibly because the field is
identified more with linguistics rather than education. Maybe I'm wrong, I'd
love to hear what people have to say.



	


	Group: dogme
	Message: 1310
	From: Diarmuid Fogarty
	Date: Fr Feb 15, 2002 8:14 

	Subject: why dogme?


	I wrote this article for the IATEFL TDSig newsletter. Perhaps it serves to explain what it was that brought me to dogme.

I don’t know how many times I swore I’d get out of teaching, but there were definitely more than five occasions when my New Year’s resolutions featured ‘GET A NEW JOB! NOW!’ I’d come into the profession keen to teach rather than keen to teach English. Poor misguided lamb that I was, I thought that I might make a difference. I believed that if people came to study in my classes, it must be that they wanted to learn how to speak my language. It didn’t take long.



Faced with motivational problems (on both sides of the desk), armed only with a coursebook, I worked my guts out trying to supplement my armoury with materials that might help me in my task. No longer was the task to raise the level of English of my students. My new goal in life was to fill up what seemed like huge chunks of time with activities that would be FUN! GRRRRRREAT! ZANY! WHACKY! LAUGH-A-MINUTE! Educational. Despite hours spent cutting things up, meticulously transcribing song lyrics, (re-) inventing enough activities to stock a bookstore, never mind a bookshelf, things just weren’t going as they should. Students still got bored. People still looked unamused. Learning was still sidelined in preference for exam-cramming. Despair was beginning to set in.



In the staffroom, there was precious little to raise my spirits. We huddled together and shared our cynicism and our battle stories. The Them and Us spirit that prevailed must have been the same that murmured around POW camps throughout history. Occasionally, one of us made it over the wire and was seen off half with envy, half with admiration. Mostly, we just accepted our lot and looked for ways to make the sentence lighter.



And so it was with some relief that I discovered the website www.teaching-unplugged.com. This is a small community of EFL teachers who strive to create a ‘pedagogy of poor teaching’, by which is meant a stripping down of teaching and a doing away with all of the characteristics of ‘rich teaching’. Goodbye to the photocopier. Adieu to the tape recorder. Adios to the coursebook. Hello to the students.



At the heart of the website is Scott Thornbury and his Spirit of Dogme. For those of you with access to the internet, go and have a look. For those of you without internet access, you can find out more by reading Scott’s article in IATEFL Issues 153, Feb/March 2000 or the follow up article to mark Dogme EFL’s first birthday (IATEFL Issues June/July 2001). Without going too much into the history of it all, Dogme is about paring down teaching to the essentials. It argues that all teaching and learning is based around dialogue and respect for the other participants. It believes that we lose the true nature of teaching by obscuring it with so many props that distance us ever further from our students. It proposes that our experiences are enough to work with, all else is relatively useless clutter. 



The idea appealed to me immensely. The idea of refocusing my interest back on the students and away from my subject reawakened ideas and beliefs that I had had when I first walked into a classroom. The internal debate led to reflective practice and the conflict between the idea in theory and the idea in practice has rekindled my interest in education.



I have tried to put Dogme into practice in the educational setting in which I am now working. It was difficult and adaptations needed to be made. But Dogme is not dogmatic. It doesn’t set itself up as a method or a theory. Neither is it a collection of rules (despite the Ten Commandments that introduced it to the EFL world). Dogme is a way of thinking, designed to encourage teachers to adapt their lives and the lives of their learners by putting them to work in the classroom. It is a pedagogy that has solid roots in the history of education and it can be found in the thoughts of renowned educationalists such as Socrates, Dewey, Freire, Neill, Rogers and many others. 



If you find yourself despairing, if you feel the need for fresh thought, if you struggle to find someone to argue with, then Dogme may be for you. Visit the website and subscribe to the Message List. Like me, you may find that Dogme refreshes the parts that other pedagogies don’t reach. In the words of one subscriber, ‘Dogme, you thrill me!’


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1311
	From: scott_thornbury
	Date: Fr Feb 15, 2002 8:49 

	Subject: Re: Language for illustration v. language for truth


	--- In dogme@y..., "Dennis" <dnewson@u...> wrote:
> Reading all recent dogme postings I am reminded of the 12-year-old 
> Ghanian first year secondary school pupil who, years ago, asked a 
> colleague when she had written something on the board:
> 
> "Miss. Is that true, or is it just a sentence?"
> 
I remember seeing something similar in a class I was observing, in 
which one of the students, asked to make a sentence beginning "I've 
been..." (let's say) said "I've been married four times." When the 
teacher expressed genuine surprise, and asked "Really?" the student 
shrugged, and said, "No. It's just a sentence".

The question is: did the student simply not want to play the "truth" 
game, or did she suspect that, if she had made a truthful sentence, 
her sentence would have been treated solely as a language token? Some 
teachers complain that - in their particular situation - dogme 
wouldn't work because the students have nothing to say. But is that 
because they (the students) suspect that whatever they say, it won't 
be valued? (Not just by the teacher but by the other students too). 
On the other hand, the student in question may simply have been 
feeling tired or whatever, and the effort of constructing a "true" 
sentence, and dealing with the consequences, may have been too much. 
We need to take that into account, and at least let students opt out 
when they don't feel up to it. No?

Scott



	


	Group: dogme
	Message: 1312
	From: Julian Bamford
	Date: Sa Feb 16, 2002 1:11 

	Subject: refreshing the parts that other pedagogies don''t reach


	Darmuid,
Thanks for sharing your IATEFL TDSig newsletter article.
It referred to "Scott's article in IATEFL Issues 153, Feb/March
2000 [and] the follow up article to mark Dogme EFL's first birthday
(IATEFL Issues June/July 2001). " I must have seen those, but my
fad-ometer must have stopped me reading them. My loss. Are those articles
posted anywhere (on the unplugged site)?

Julian



	


	Group: dogme
	Message: 1313
	From: Diarmuid Fogarty
	Date: Sa Feb 16, 2002 4:22 

	Subject: Or perhaps, ''that other pedagogies don''t teach''


	They certainly are. The first one is the 'A Dogma for EFL' article which you
can access by clicking on the link on the first page you come to. The second
one is 'Dogme Out in the Open', with Luke as a cowriter and you can access
this from the menu in the Source section of the website (where the first one
can also be found).

----- Original Message -----
From: "Julian Bamford" <bamford@s...>
To: <dogme@yahoogroups.com>
Sent: Saturday, February 16, 2002 1:11 AM
Subject: [dogme] refreshing the parts that other pedagogies don't reach


> Darmuid,
> Thanks for sharing your IATEFL TDSig newsletter article.
> It referred to "Scott's article in IATEFL Issues 153, Feb/March
> 2000 [and] the follow up article to mark Dogme EFL's first birthday
> (IATEFL Issues June/July 2001). " I must have seen those, but my
> fad-ometer must have stopped me reading them. My loss. Are those
articles
> posted anywhere (on the unplugged site)?
>
> Julian
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 1314
	From: Julian Bamford
	Date: Sa Feb 16, 2002 5:40 

	Subject: Ashton-Warner''s "raw reality"


	Many thanks, Diarmuid, for pointing me to where I could read 'A Dogma for
EFL' and 'Dogme Out in the Open', on the Dogme website. Good reading. I
was poking around this fascinating site, and happened to find Scott quoting
from Sylvia Ashton-Warner's novel, Spinster, mentioning the film version,
and asking if anyone had ever seen it. My curiosity piqued, I did a yahoo
"Ashton-Warner, Maclaine" search and found the following quotation from The
Oxford Companion to New Zealand Literature. For more, go to
http://www.vuw.ac.nz/nzbookcouncil/writers/ashtonwarner.htm
The film is called "Two Loves," at least it is in the U.S. (And Scott's
original question from the Dogme site turned up in the search as well!)

Sylvia Ashton-Warner had been writing fiction and publishing short stories
for many years before Spinster burst on to the New Zealand and
international literary scene in 1958. Ostensibly the story of a single
teacher
working in a largely Maori school, Spinster is also an account of Anna
Vorontosov's emotional involvement with her pupils, a fellow teacher, the
inspector who praises her reading scheme, and the shadowy lover Eugene.
The effort to integrate Anna's emotional life (the inner world) with her
teaching (the world of raw reality) makes this her most popular and
successful novel. In 1960 it was made into a film starring Shirley
MacLaine, Laurence Harvey and Jack Hawkins in a studio set that was a
Hollywood distortion of New Zealand realities.



	


	Group: dogme
	Message: 1315
	From: scott_thornbury
	Date: Sa Feb 16, 2002 8:48 

	Subject: Re: Ashton-Warner''s "raw reality"


	The Ashton-Warner film: "a Hollywood distortion of New Zealand 
realities" - not a dogme film, clearly.

Well, I hope to square the circle in July when I "take dogme home" to 
a conference in New Zealand. I'll keep you posted.
(Thanks, Diarmuid, for your TD SIG piece. I'm contemplating an update 
of the teaching-unplugged website - do you mind if I include it (your 
article, I mean)?)
Scott



	


	Group: dogme
	Message: 1316
	From: Ruth
	Date: Sa Feb 16, 2002 9:29 

	Subject: Re: Digest Number 393


	Hey Scott
u popping in down under while you're at home?

ruth
----- Original Message -----
From: <dogme@yahoogroups.com>
To: <dogme@yahoogroups.com>
Sent: Saturday, February 16, 2002 8:27 PM
Subject: [dogme] Digest Number 393


> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> ------------------------------------------------------------------------
>
> There is 1 message in this issue.
>
> Topics in this digest:
>
> 1. Re: Ashton-Warner's "raw reality"
> From: "scott_thornbury" <sthornbury@w...>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 1
> Date: Sat, 16 Feb 2002 08:48:43 -0000
> From: "scott_thornbury" <sthornbury@w...>
> Subject: Re: Ashton-Warner's "raw reality"
>
> The Ashton-Warner film: "a Hollywood distortion of New Zealand
> realities" - not a dogme film, clearly.
>
> Well, I hope to square the circle in July when I "take dogme home" to
> a conference in New Zealand. I'll keep you posted.
> (Thanks, Diarmuid, for your TD SIG piece. I'm contemplating an update
> of the teaching-unplugged website - do you mind if I include it (your
> article, I mean)?)
> Scott
>
>
>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
>
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 1317
	From: gehartley2002
	Date: Sa Feb 16, 2002 10:51 

	Subject: Re: Language for illustration v. language for truth


	Thanks to Sue, Dennis and David for your thoughts on revising 
emmerging grammar. Some things for me to think about and try out.

Scott's response to Dennis's posting got me thinking. A while ago I 
was covering a class for a colleague when someone in the class 
interrupted the lesson asking if they could say 'Yesterday I had have 
breakfast at 7 o'clock'. After the lesson I was trying to figure out 
why he had asked this, as it was completely out of the blue, and he 
didn't appear to have anything he particularly wanted to express. He 
appeared to just want clarification of a grammar point.

I eventually came to the conclusion that it might be because of the 
type of syllabus we follow (your average EFL type course book) where 
the learners work their way through a grammar syllabus. And the way 
this is dealt with by teachers (deal with the grammar point and then 
get them using it in a 'meaningful' way). Because the learners are 
always starting with grammar and then moving onto fluency, this seems 
to encourage the emerging of bizarre examples of completely 
decontextualised language in class. The use of language for grammar's 
sake instead of the use of grammar for meaning's sake.

I agree with Scott and wonder if the learner he observed like mine 
was just used to dealing with unreal texts, unreal conversations, 
unreal language in an unreal way (through a course book).

As far as pressuring the students into making true sentences I've 
found the more pressure you apply the more likely the sentence is 
meaningless.

Grant




--- In dogme@y..., "scott_thornbury" <sthornbury@w...> wrote:
> --- In dogme@y..., "Dennis" <dnewson@u...> wrote:
> > Reading all recent dogme postings I am reminded of the 12-year-
old 
> > Ghanian first year secondary school pupil who, years ago, asked a 
> > colleague when she had written something on the board:
> > 
> > "Miss. Is that true, or is it just a sentence?"
> > 
> I remember seeing something similar in a class I was observing, in 
> which one of the students, asked to make a sentence beginning "I've 
> been..." (let's say) said "I've been married four times." When the 
> teacher expressed genuine surprise, and asked "Really?" the student 
> shrugged, and said, "No. It's just a sentence".
> 
> The question is: did the student simply not want to play 
the "truth" 
> game, or did she suspect that, if she had made a truthful sentence, 
> her sentence would have been treated solely as a language token? 
Some 
> teachers complain that - in their particular situation - dogme 
> wouldn't work because the students have nothing to say. But is that 
> because they (the students) suspect that whatever they say, it 
won't 
> be valued? (Not just by the teacher but by the other students too). 
> On the other hand, the student in question may simply have been 
> feeling tired or whatever, and the effort of constructing a "true" 
> sentence, and dealing with the consequences, may have been too 
much. 
> We need to take that into account, and at least let students opt 
out 
> when they don't feel up to it. No?
> 
> Scott



	


	Group: dogme
	Message: 1318
	From: Diarmuid Fogarty
	Date: Sa Feb 16, 2002 6:44 

	Subject: Publish and be damned


	Actually, I'd be honoured.



	


	Group: dogme
	Message: 1319
	From: Sue Murray
	Date: Sa Feb 16, 2002 10:56 

	Subject: language for illustration vs language for truth


	Scott writes:
>But is that 
>because they (the students) suspect that whatever they say, it won't 
>be valued? (Not just by the teacher but by the other students too). 
>On the other hand, the student in question may simply have been 
>feeling tired or whatever, and the effort of constructing a "true" 
>sentence, and dealing with the consequences, may have been too much. 
>We need to take that into account, and at least let students opt out 
>when they don't feel up to it. No?

Two things here are, I think, fundamental aspects of what goes on in classrooms, and what can - or not -contribute to learning:

'valued ......not just by the teacher, but by the other students too'

'let students opt out when they don't feel up to it'

Grant says:

>As far as pressuring the students into making true sentences I've 
>found the more pressure you apply the more likely the sentence is 
>meaningless.


I agree. With the emphasis on 'pressure' as the major factor in stripping the whole thing of meaning. And I'm not always sure how truth, or non-truth, or invention, might or might not necessarily correlate with meaningfulness, in sentence making or otherwise (or perhaps it's sentence making itself that I personally find off-putting!) 

For example, if I'm asked to write 5 true sentences beginning, 'Today, I've ........', I can do it, and it's true, but the 'task' (is it a task?) in itself doesn't move me at all; true as the sentences might be, there's no automatic inbuilt meaningfulness in it for me purely because it's 'true'; my brain just doesn't work that way. A sentence might be more meaningful to me purely because it makes me laugh, or I like the voice of the person who said it, or the sound of it appealed to me, or it created a vivid picture in my mind, or it reminded me of something in my own language. Not because I had to produce it as a formula 'disguised' as truth, or even lies. This is a personal thing, and would probably make me a very poor student in some EFL classes! But I suppose what I'm grappling with here is the idea that truth in itself doesn't necessarily or automatically equate with meaningfulness?

Perhaps a way in which this type of grammar drill thing is often turned into a 'communication activity' rather than a sentence making machine is along the following lines: write down 4-5 things you've never done ('I've never ....' - perhaps on separate slips of paper); then students have to guess each other's - 'have you ......?' - aiming for 'no' or 'never' answers; or, they use the slips of paper to ask and guess, or ask and answer, 'who's never ....?'; I'm asking myself, and anyone else: in what ways can this be different, or be more, or less, authentic/effective/illustrative/token/user friendly/memorable/diversionary/deviatory'scopeful' - etc ? 

I'm also asking myself if using grammar as the basis for activities - however well this may be disguised or open to option - is an underlying rationale which is often a bit too automatic and unquestioned?

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1320
	From: Dennis
	Date: So Feb 17, 2002 6:13 

	Subject: Re: language for illustration vs language for truth


	The cue I take from Sue is the phrase: "what I'm grappling with..."

What I'm always grappling with, and have tried to articulate, not 
successfully, both on this list and others, is the sense I bave that 
learning or practising language thought of in terms of grammatical 
points can, at best, be successful only incidentally or accidentally. 
(In the days of radios with valves a good thump could often get a 
radio that had stopped functioning working again - but one had no 
idea why). In the grapple for understanding I don't mind coming out 
and admitting I still believe (with qualifications to make nearly all 
objectors happy)- I believe (a TEFL child of the 60s) in the drilling 
of contextualised structures; I believe in practice. Speaking is a 
performance art, it is, importantly, a question of getting one's 
tongue around what one has to say, and focussed practice helps as 
much here as scales and finger exercises help with mastering a 
musical instrument. Of course the point of playing, say a sonata on 
the harpsichord or a jazz inmprovisation on the saxophone is 
something affective, but you must master the blowing and/or finger 
techniques involved to achieve the creative act. Drilling learners in 
patterns like: "My husband usually plays Mozart, but today he is 
playing Beethoven"... Jane.......Philip..... my sister....;or "Mr 
Carlsen goes to the office every morning at 8 o'clock" ...... Mr. 
Krohn ....... Mr. Dahl......... Mr.Sivertsen...." may not get anyone 
very far, but quick bursts of something like: "Bjorn enjoys watching 
the news on TV.......... sport ......... talk shows ..... Charlie 
Chaplin films.......... (if you've decided it is important) just 
might enable a few people to get the construction ENJOY + P. 
PARTICIPLE correct.


Dennis

Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1321
	From: Jane Arnold
	Date: So Feb 17, 2002 10:26 

	Subject: to grammar or not to grammar


	I remember (poorly, as I remember everything) something of Doug Brown's
about how the natural order of things for small children learning L1 is
1. be in a social situation where they have a need to say something
2. using any means they have to begin communicating
3. later, in school (and maybe at home??) get the grammar fixed up a
bit

But what do students do in classroom 2L learning?

1. work on the grammar
2. try to use the grammar to pseudo communicate
3. later, perhaps go out and find a situation where they need to say
something

And, after saying that all better, he went on to wonder what would
happen if we reversed the order in the classroom and went back to what
children do. And I think that reversing the order is not just using
(now traditional) communicative language teaching, which tends to avoid
real engaging personal meaning in order to give students lots of
practice buying train tickets for Manchester.

One question: does anyone have a list of publishers' taboo topics for
coursebooks? For something I am preparing it would be helpful to have
this. There are some mentioned in an article of Brian Tomlinson's but
am wondering if I could get a full list somewhere.

Jane



	


	Group: dogme
	Message: 1322
	From: horangikoyangi
	Date: So Feb 17, 2002 11:52 

	Subject: Re: To new recruits


	Okay..deep breath.. 

Hello, I'm Jenny. I'm an Australian ESL teacher at a private language 
institute in Incheon, South Korea. I teach kinder, elementary school 
and middle school students but I'm particularly interested in 
learning more about teaching ESL to younger learners. I manage, and 
am the only teacher, of our small kinder program at a new (12 months) 
school. I have the freedom to teach how and what I choose and have a 
very supportive employer, committed to education and open to new 
ideas.

I forget exactly how I arrived at the Dogme site, lately I've been 
searching online for good stuff related to holistic education, 
informal education, alternative teaching/learning methods and 
anything connecting ESL and very young learners as I make some 
decisions about which path I want to take with regard to further 
study, future employment and the kind of teacher I want to be.

I was happy to see the link for young learners (voices) but 
disappointed to find it inactive. I thought it might be up to me to 
get the ball rolling but felt intimidated for a number of reasons; 
I'm an unqualified ESL teacher, I teach at a 'hagwon' in South Korea 
(not taken very seriously by most), and because the content of the 
posts would be quite different (simplistic/basic/irrelevant) compared 
with the current discussions. I just didn't feel brave enough to 
start introducing posts about dancing the Hokey Pokey or singing 
about the weather!

However, now that I've shared that with the group, I'm very 
interested in hooking up with any other ESL (or other) kinder 
teachers.



	


	Group: dogme
	Message: 1323
	From: F. Mortes
	Date: So Feb 17, 2002 2:52 

	Subject: taboo topics


	Jane,

You may want to take a look at Taboos and Issues (LTP). This is a
photocopiable (aargh!) resource book for use with adult EFL learners. It
includes many controversial (?) topics which you won't find in Headache et
al.

Another book I find myself dipping into (aargh again!) is Innovations
(again, LTP, by Hugh Dellar and someone else I forget). It's got some
rather nice choices of texts on fairly arcane subjects (e.g. Scottish
female kickboxers).

Just a thought.

Francesc



	


	Group: dogme
	Message: 1324
	From: Sue Murray
	Date: So Feb 17, 2002 9:37 

	Subject: taboo topics (aargh)


	I was interested that Francesc mentioned Innovations (aargh!)

Here's, perhaps, a real taboo topic - a little coursebook story (aargh!)

Last year, three of my colleagues used Innovations (cover blurb at end of message for those unfamiliar with the book). The reactions were mixed (as they always are with coursebooks). The teenage class said they didn't like the book, and felt the topics were out of their range. The teachers of the adult classes (on reflection, seemingly making their own judgement without recourse to the students, whereas the teenage class were asked?) were divided: one really liked it, the other found it very limiting and boring.

HOWEVER, whether by a strange coincidence or what, I can tell you that there was a quite remarkable improvement in the spoken language of the learners in all three groups by the end of the year and also now - a noticeable difference both with respect to how they were before, and how they compared to learners of similar levels who studied more 'conventional' (ie, grammar based syllabus) coursebooks. The (Innovations) learners sound natural, use common expressions and idioms with ease, get stuck into fluency with great confidence, and seem to speak a language which is native-like to them.

This hit me last year, and as I said, it could just be coincidence ..... in fact, none of the three teachers used the book for more than a maximum of fifty percent of the time, less in the teen class; but it seems that part of the positive which came out in all the learners concerned must have been due in some part to the book ....?? Or, perhaps, the absence of a book in which grammar was highly prioritised? Thus, however subtly, also changing the teachers' approach/freeing up their 'conscience'??

I've not used anything from the book myself (just personally covet all the pictures and would love to cut them out and use them as a picture store!) Francesc mentions the selection of more arcane articles in the book (one thing that has puzzled me - the only copyright credits in the book are for photos - are all the articles 'faked'?). One thing that the teenage students DID take to was the 'random' ticker-tape type list of expressions under the title on the first page of every unit (for example, in the unit in which Francesc's Female Kickboxers appear - 'Unusual interests' - 'It's not the sort of thing your parents would approve of. A bit off the wall. Not just what everyone else does. Do you get a kick out of it? Not everybody's cup of tea (aargh aargh aargh??!!). Not in a month of Sundays. I wouldn't be seen dead doing that", and so on.)

I'm not saying that learners need a book like Innovations in order to help them speak more fluently and naturally, but that if they have to use a coursebook, one with a more lexically/spoken language oriented approach could seem to pay off? 

(And when they don't have to use a coursebook??)

Sue
Cover blurb for Innovations:
"Innovations is a major new course from LTP with a strong emphasis on natural spoken English. .... Innovations has a strongly lexical syllabus, presenting and practising hundreds of natural expressions ......also has a comprehensive grammatical syllabus ... while introducing many other grammatical patterns common in spoken English ... goes far beyond the few structures of the traditional grammatical syllabus."





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1325
	From: scott_thornbury
	Date: So Feb 17, 2002 10:33 

	Subject: Re: taboo topics


	Taboo topics: my ex-colleague John Gray notes that - in lieu of lists 
of taboo topics - publishers simply use the acronym PARSNIP (which 
stands for Politics, Alcohol, Religion, Sex, Narcotics, Isms, and 
Pork) as a rule of thumb.

The ref: The global coursebook in English language teaching. In 
Block, D., and Cameron, D. (Eds.) Globalization and Language 
Teaching. (2002) London: Routledge. 
Scott



	


	Group: dogme
	Message: 1326
	From: davidjwhill
	Date: Mo Feb 18, 2002 8:32 

	Subject: TABOOS


	Scott said: Taboo topics: ... in lieu of lists of taboo topics -
publishers simply use the acronym PARSNIP (which stands for Politics, 
Alcohol, Religion, Sex, Narcotics, Isms, and Pork) as a rule of thumb.

I'm proud to say that, on being shown this, one of our teachers 
immediately said: " Interestng. You could do a lesson on that, 
couldn't you? "



	


	Group: dogme
	Message: 1327
	From: scott_thornbury
	Date: Mo Feb 18, 2002 11:47 

	Subject: young learners


	Hi Jenny, welcome to the group. You wrote:
> I was happy to see the link for young learners (voices) but 
> disappointed to find it inactive. 

Yes, sorry about that - I'm in the process of upgrading the site, and 
will activate that link shortly. Meanwhile, (if you haven't already) 
have a look at the Messages pages on the list site 
(www.groups.yahoo.com/group/dogme) and follow the thread on young 
learners that Peter initiated at posting 1259, and which Sue 
brilliantly explored in posting 1272.

Good luck, Scott



	


	Group: dogme
	Message: 1328
	From: Andras Chernel
	Date: Mo Feb 18, 2002 1:12 

	Subject: Re: TABOOS


	Re: Scott said: Taboo topics: ... in lieu of lists of taboo topics -
publishers simply use the acronym PARSNIP (which stands for Politics, 
Alcohol, Religion, Sex, Narcotics, Isms, and Pork) as a rule of thumb.

***Hi! As a lurker on this channel, I rarely contribute - but on this 
issue, I feel I can contribute in a positive manner.

Who am I? I am Andras (Andy) Chernel, born and bred in Kenya.
43 going on 44. I teach BE/EFL at the Faculty of Management and 
Economics at Tomas Bata University in Zlin, the Czech Republic.

There is an (excellent) resource pack called Taboos and Issues: 
Photocopiable lesson plans on controversial issues.
By: Richard MacAndrew and Ron Martinez.
Published by: LTP PUBLISHERS.
ISBN: 1-899396-41-1

Blurb: 
(and my comments)

x 40 one-off stimulating lessons.
(x 40 Two sides of an A4 sheet)

intermediate level and above.
(Who are you kidding?)

unit by unit notes with answers.
(11 sides for 40 units at the back of the book/binder)

very motivating. 
(Weeeeell, yeeees. I use it - but most of you´ll be lucky to get
"normal students" talking - it does require adequate/enormous 
prior preparation to work properly.
I also don´t "see" it striking chords in Far-Eastern and Middle 
Eastern cultures.
Could also be problematic with Catholics.)

ready made lessons for the busy teacher.
(True. A typical lesson plan = Discussion(s). Reading 
text(s). Language work 1 and 2. Discussion topics. 
About right for a double period.)

This is now 1,800 CZK (32 CZK/Euro).
This is about 20% of my monthly salary - gross. 

Topics: (Sample = first twenty)
Death/Nudity/Politically Incorrect Jokes/
Taboo Conversation Topics/It should be banned!/Not my type/
Sex for sale/ Swearing/Torture/Sexual Harrassment/
Bribery and corruption/Designer babies/Children who kill/
Gays and jobs/Animal rights/Marriage - for better or worse/
Nobody needs a gun/The sale of human organs(HIghly topical in Poland 
right now)/AIDS/Telling lies.

I let my adult conversation class and uni student conversation class 
discuss the "merits" of the topics in general and vote for topics to 
be covered (Lesson One/Day One).

We go through their selection by "eliminating" the most wanted , and 
mixing in "voted for - but by 1 or 2 individuals", thereby appeasing 
each that their choice was respected - and avoiding interest dying 
away with time as subjects have fewer "proponents"!.

Conversation classes always start with "What´s up, Doc!" 
- an activity (modelled on short radio/TV news items) designed for 
each participant to say something as an "ice-breaker"/"Get something 
off their chests".

Sometimes, to break the monotony, I ask them to bring in a photo of 
their family, their pet, their childhood and describe it, why they 
chose it, what memories are associated with it, etc.

There again I might also ask them to choose a picture of their dream 
car/house/holiday, etc and ....

I often tell a joke or two (even/especially risqué ones). 
Where appropriate, I describe the social acceptability settings, 
alter the language to less offensive, etc.

I describe what´s going on in my life, and elict qns and answer them.

I am a natural "dogme" believer, and would just like to say that it 
is no easy way out - the "cop out" is by-the-rote/by-the-book.

When you come out of a 90 minute session, sweaty, exhilarated but dog 
tired .. and the students have enjoyed thmselves, discussion has been 
lively, and they keep you there with questions, other points, 
communication... WOW! That´s Bliss!

Hairy Hound



	


	Group: dogme
	Message: 1329
	From: sthornbury@w...
	Date: Mo Feb 18, 2002 6:56 

	Subject: Re: TABOOS


	Coincidentally, I've just written a review of the McAndrew and 
Martinez book (Taboos and Issues) - due to appear in the IATEFL 
TT SIG Newsletter sometime later this year. I don't think it spoils 
the story to give away the ending:

"Why - you may be wondering - are you reading about this book in 
a journal for teacher educators? Well, I dispute the authors’ claim 
that it is only experienced teachers who “recognise the motivational 
value of materials which more closely reflect the real world”. 
Anyone who comes into EFL from mainstream education, or who 
are themselves not long out of school, will surely be shocked by 
the kind of anodyne pap that is served up to supposedly sentient 
adults under the guise of English language coursebooks. I would 
love to incorporate some of the material in Taboos and Issues on a 
CELTA or DELTA course, perhaps first by setting up one of the 
discussions in a training session (the one on national stereotypes 
or the one on taboo language, for instance, since these both have a 
bearing on EFL), then talking about the material and its 
implications for classroom use, and finally trying it out in teaching 
practice. Maybe through the use of materials such as these, 
teachers-in-training might become sensitised to the 
responsibilities, challenges, and excitement that teaching a 
language offers and to which otherwise they may become 
immunised due to an obsessive concern for grammar mcnuggets". 
Scott



	


	Group: dogme
	Message: 1331
	From: Diarmuid
	Date: Mo Feb 18, 2002 8:22 

	Subject: Are we imperialists?


	Well, the question's rhetorical really, but I've spent today reading article after article about how 'western' teaching theories seek to impose a communicative paradigm on 'Eastern' students who want nothing more than transmission teaching and should get nothing more. 

Struggling, as I am, with classes of Chinese students who certainly don't share my predilection for critical pedagogical theory, I have been forced to at least consider the possibility that I am failing these students by not giving them what they want. I know that the 'correct answer' is that I compromise and be prepared to slowly change the expectations of the students, but I don't know if I can. I don't believe in transmission teaching, I don't think I would know how to do it in an interesting way and I don't believe that I could enjoy trying. I can't help but wonder how if it's so bad for me to 'impose' my beliefs about the rights of people to determine their own future, then it follows that it's equally bad for my students to 'impose' their beliefs about the inability of individuals to operate independently outside a rigid hierarchy.

Your thoughts and views would be most welcome!! Incidentally, Jane, whilst reading I came across your exchange with Nick Gadd ('Towards less humanistic English teaching', ELT Journal 52/3 July 1998). Did the exchange continue off-the-record or did he get the last word in? There were some interesting allegations that he made, but ultimately it was an attack on a fine tradition in education. Is there any evidence at all to suggest that humanistic education impedes learning? Is there any evidence which suggests that attention to affect improves learning? (Sorry, I'm getting carried away with all this rhetoric). It was also interesting to see how Gadd is of the belief that our first priority is to language and the language aims of our students, rather than to the wider principles of education. It ties in to my earlier question as to whether people considered themselves more linguists than educators. Gadd asked what right we have to bring our values into the classroom and share them with our students. Surely our rights as free individuals, equal to our peers gives us the right? 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1332
	From: Brian Perkins
	Date: Mo Feb 18, 2002 8:53 

	Subject: Re: To new recruits


	Hello fellow dog-people! I'm sorry I'm pretty far behind on the postings (and
my studies), but thought I'd take a few minutes to reply to Scott's request.

Like Grant, I really felt a part of the group from the beginning. But, I'll
take the opportunity to introduce myself further.

I am 36 today. I've resided within the US for all of my life, but don't like to
make categorical distinctions between humans - especially based on place of
origin.

Kristina and I have been married for just over 14 years and we have two
daughters who are eleven and twelve. (No, we did not plan it that way! ;^) 
From the beginning, we homeschooled our children: in an effort to be more
directly involved in their socialization as well as their education. For the
last 4 years or so, we've been practicing "unschooling" (a dogmetic approach to
all subjects) and it was a fellow "unschooler" in New Zealand who told me about
this group.

In late 2000, as a computer programmer of over a decade, I left the
technological rat-race. I and the family moved in with my mother (a very
humbling experience) and I started back to school to obtain a degree in Applied
Linguistics.

I currently volunteer as an assistant teacher two evenings per week in a free
English class with a revolving enrollment. That is, sometimes the class size is
2 and other times it's 20. But, that's not the most frustrating part. What is
most frustrating is the (apparent) dogmAtic adherence to the course book by the
primary teacher. Sometimes, many of the students that show up for class know a
few dozen nouns and verbs and that's all. Yet, we incessantly trudge on through
the course book.

Ok, that's enough of that! I just keep telling myself that someday I'll have
more influence and hopefully I'll make a difference. And in many ways, I think
I am making somewhat of a difference now. So, I'll be patient.


Brian





__________________________________________________
Do You Yahoo!?
Yahoo! Sports - Coverage of the 2002 Olympic Games
http://sports.yahoo.com


	


	Group: dogme
	Message: 1333
	From: Julian Bamford
	Date: Di Feb 19, 2002 5:13 

	Subject: philosophy of teaching


	Last Friday I got a call from an old student who had gone to the U.S. to
study, and who I hadn't seen for 7 years. We went out to a local watering
hole and in the course of the evening he asked me what my philosophy of
teaching was. No student has asked me that before, and not having a ready
answer, I turned the question back to him, asking what he thought it was,
based on his experiences in my classes.
He said--I noted it down on the back of a chopstick cover--"Classes are
enjoyable," and "Students are free to come and go--open door" (I'm not sure
what that meant, but there had been sake--rice wine--drunk and it seemed
profound at the time.) He then said I base classes around movies and
videos of TV shows. I said that this was because I wanted the classes to
seem vivid and real to students. Finally, he said the classes helped him
think in English.
I then added to his list. Students are the source of the emotions in the
classroom. And finally, "The students are always right." He said that
sounded like a restaurant. (A year of his time in the States had been in
food service.)
I'm not sure what I learned from this exchange except that one shouldn't
mix sake with philosophy. I remember the Dogme site, with its suggestions
of voluntary poverty such as no coursebooks or photocopying. I wonder if
those are in the realm of symptom (i.e., the use of a coursebook will
usually indicate the students' wills are not being followed), whereas "The
customer is always right" is more of a philosophy on which to base teaching?
Julian



	


	Group: dogme
	Message: 1334
	From: Tom Topham
	Date: Di Feb 19, 2002 6:35 

	Subject: Re: Are we imperialists?


	>I can't help but wonder how if it's so bad for me
>to 'impose' my beliefs about the rights of people to determine their
>own future, then it follows that it's equally bad for my students
>to 'impose' their beliefs about the inability of individuals to
>operate independently outside a rigid hierarchy.
>

The difference is, they are customers. You are paid to be there. And you 
are a guest in their rigid hierarchical society.

Let me reason by analogy. What if you hired a tax accountant, and as a 
devout Muslim he felt you should not be earning any interest on your 
investments and should be tithing the mosque? Imagine him posting on his 
"Muslim finance" group, asking his peers how he should bring his clients 
around to his way of thinking, how unfair it is that they are trying to 
impose their sinful Christian practices on him...

What would our reaction be?

"Hey, WE'RE the customers! What the heck does our paid servant think he's 
doing?"

"Don't hire this guy! He has a hidden agenda!"

"This guy doesn't care as much about your taxes as he does his own 
philosphical principles."

"If he wants people to run their finances like that, maybe he should go back 
to ______."

"All I want is my taxes done, what's all this fuss?"


Hmm...





_________________________________________________________________
MSN Photos is the easiest way to share and print your photos: 
http://photos.msn.com/support/worldwide.aspx


	


	Group: dogme
	Message: 1335
	From: Dennis
	Date: Di Feb 19, 2002 7:25 

	Subject: Re: Are we imperialists?


	Tom wrote:

"They are customers.
 You are paid to be there.
 And you 

are a guest in their rigid hierarchical society".



And Julian thought, in sake-induced philosophical mood: "The students 
are always right."

I don't agree with the implied subservience in Tom's quote, and I 
don't agree with Julian.

We're talking about language learning and teaching on this list, not 
moral education.

As professionals I believe we, thiough, have a moral duty - and that 
is to enable our learners to learn as effectively as possible, 
putting at their disposal our knowledge and experience. That means 
(Tom) with all the respect we can muster we must sometimes say: " 
Wouldn't you agree that the system might function better if we did 
X?" And it also means (Julian) that we must sometimes say: "Look, I 
know you want more A, but I honestly believe you'll be more 
successful if you have more B. Just trust me for a few days. Let's 
try. OK?"

Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1336
	From: Diarmuid
	Date: Di Feb 19, 2002 8:16 

	Subject: Are we accountants?


	Tom wrote: 'The difference is, they are customers. You are paid to be there. And you are a guest in their rigid hierarchical society.'

Well, you weren't to know it, Tom, but they are actually "guests" in my fun-loving, anything-goes society (my tongue is protruding *through* my cheek). I take your point though, and, like Dennis, I disagree with you on a number of levels (do teachers of non-paying 'customers' have the right to do whatever they fancy on the grounds that their students are freeloaders?], but I will restrict my criticisms to the following.

In my experience, reasoning through analogy is often heavily flawed and usually depends on twisting certain elements. Your reasoning was no exception. You sought to compare my post with that of 'a paid servant' who had a 'hidden agenda', didn't care much about his work, and should maybe just go back home.

Without wishing to extend your analogy too much, one can only surmise that our Muslim accountant was employed to provide the maximum return on the client's wealth (interestingly, in your analogy, the client doesn't actually have much to do. Just sits there and lets Mr Accountant do all the work). His personal ideas influenced him to the extent that he failed in his task. The only inference that I can draw from your analogy is that humanist teachers are also paid servants whose philosophy of teaching is fundamentally flawed and whose efforts are doomed to failure. And if they don't like it [your analysis], they should all get the next plane home.

Hmmm...

Incidentally, to return to your education-as-a-business metaphor: I wonder if it's as clear cut as you suggest. If I confronted my students with a choice, 
1. We employ our teacher to continue the style of teaching that we are familiar with and in which we have been schooled all of our life.
2. We employ our teacher to raise our standard of English using any method that s/he thinks is best to achieve this goal. 
I suspect (with good reason, I hasten to add) that the majority of students would pick the second choice. We are *not* employed to give our students more of the same. We are employed to contribute to their understanding of the English language and how it is used.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1337
	From: Thomas Topham
	Date: Di Feb 19, 2002 8:15 

	Subject: Re: Are we imperialists?


	Dennis, I do not think we are in disagreement in principle. The reasonable middle course you chart out is, well... reasonable. We might feel it worthwhile to try, in a gentle and friendly way, to convince students that pairwork and genuine communication are good things to do in the classroom. What if we cannot sell them on it? What if they stop coming to our classes? What if the director of the school tells you to stop trying to subvert his charges with your Western ideals? And what if we decide that we cannot work in such a rigid and hierarchical system?

Well, then you find a new job. (Posting, or position, for those with sensitive ears.)

I find it interesting that whenever I talk about customers, and getting paid, people think that I'm implying "subservience".

However crass it might sound, our English lessons are products that people (in most cases) pay money for. Yes it is a profession and not just a job, but "moral duty"? Huh? When was the last time you heard a student say "I haven't learned effectively, my teacher has sinned!"




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1338
	From: Diarmuid
	Date: Di Feb 19, 2002 8:52 

	Subject: Re: Are we imperialists?


	Tom wrote: 'I find it interesting that whenever I talk about customers, and getting paid, people think that I'm implying "subservience".'

If this is indeed true, then perhaps it's the way you talk about customers and geting paid. I think the concept of educators having moral duties to their students is one which is well-established and I also think that you'll find that most English lessons are not bought by fee-paying customers




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1339
	From: scott_thornbury
	Date: Di Feb 19, 2002 9:53 

	Subject: copyright, copyleft?


	I just want to raise the issue of "permission to copy" stuff from 
this list. It's come up once or twice recently - e.g. I was asked (by 
someone not in this list) to delete a posting in which material from 
another list had been cut-and-pasted by one of our list members, 
without the express permission of said person, who complained that 
his copyright had been violated. Meanwhile, I am aware that members 
of this list are distributing material from it to friends and 
colleagues. And only the other day I got a private request from one 
of our members, asking if he could use stuff from the list on another 
(sister) list where he was hosting a discussion. Naturally, I said 
yes.

It strikes me that - in the spirit of dogme - the free exchange of 
ideas is fundamental to our success as a group, and that this free 
exchange should not be fettered be considerations of ownership and 
intellectual property. Nevertheless, I don't think anyone would be 
over the moon if they found one of their postings re-published under 
someone else's name in English Teaching Professional for example. So, 
what to do?

Coincidentally, there's an article in a recent New Scientist that 
deals with the issue of "open source" publishing (see 
http://www.newscientist.com/hottopics/copyleft/copyleftart.jsp)
Basically the idea is that, according to a principle that is called 
(cutely) "copyleft", anyone can copy (and adapt) an article (or piece 
of software) so long as they don't make money off it, and that they 
extend this right (or "left"?) to other users. They should also 
acknowledge the source of the article etc, make attribution to the 
original writer, note any changes they have made, and let the source 
know what's going on. 

In legal speech (from the "Design Science Licence", at 
http://dsl.org/copyleft/dsl.txt): 

Copyright law gives certain exclusive rights to the author of a work,
including the rights to copy, modify and distribute the work (the
"reproductive," "adaptative," and "distribution" rights).

The idea of "copyleft" is to willfully revoke the exclusivity of those
rights under certain terms and conditions, so that anyone can copy and
distribute the work or properly attributed derivative works, while all
copies remain under the same terms and conditions as the original.

end quote.

With regard to our site, then, what I propose is that we add 
something on the opening page, along these lines:

This is an open source site. This means you can freely copy, adapt 
and distribute material from this site so long as you explicitly 
mention the source of the material, attribute the original writer, 
and advise the group moderator accordingly. People posting messages 
on this site should bear in mind its open nature.

Alternatively, we could just copy and adapt this notice which comes 
at the end of the Ne Scientist article:

THE INFORMATION IN THIS ARTICLE IS FREE. It may be copied, 
distributed and/or modified under the conditions set down in the 
Design Science License published by Michael Stutz at 
http://dsl.org/copyleft/dsl.txt

Does anyone have any strong opinions one way or the other? There is 
also the question as to whether such conditions would be 
retrospective - do people feel happy about their previous postings 
being openly sourced? 

And, cheekily, what might the implications be, if coursebook 
publishers were to embrace this principle???

Scott



	


	Group: dogme
	Message: 1340
	From: Thomas Topham
	Date: Di Feb 19, 2002 9:57 

	Subject: Re: Are we social activists?


	First I would like to apologize, as I have obviously hit a nerve here. I don't know that this is a particularly productive discussion we are having, but nevertheless I will reply one last time because I feel you have tried to represent me in a way I did not intend at all.

You sought to compare my post with that of 'a paid servant' who had a 'hidden agenda', didn't care much about his work, and should maybe just go back home.

No. I presented those comments as the likely reaction to the Muslim accountant, who tried to make us see the world in "his way". I am certain that you care about your work (how did that comment sneak in?!?) or you wouldn't be thinking about it and spending your free time writing in this discussion group.

I do NOT think you should just go back home, but I think it IS a potential reaction from people who are exposed to a foreigner who wants to change their world because his world is better.

But yes, I do think you are a paid servant. (Collins Cobuild Learner's Dic., servant, def'n 2: "someone or something that provides a service for people") Aren't we as teachers all committed to service? Would you do this work for free, if you needed money to eat?

Hidden agenda? Well, I guess it depends whether you want to stuff Dogme (or TBL or comm. methods or whatever) down their throats because it will help in your battle against their rigid hierarchical society, or whether you want to find the most effective way to teach them English. Which returns us to the more productive and reasonable course of this discussion... 


The only inference that I can draw from your analogy is that humanist teachers are also paid servants whose philosophy of teaching is fundamentally flawed and whose efforts are doomed to failure. And if they don't like it [your analysis], they should all get the next plane home.


Again, these are your words not mine.

The Muslim accountant is not doomed to failure, you just need to see that the glory of Allah is what's important in the world, not maximizing investment. You need to change your whole way of thinking about money.

Your (ESL) methods are not doomed to failure, as long as they are directed towards effective learning and teaching. When you are hired to work at a language school, uni, whatever, you are not hired to inculcate in students "my beliefs about the rights of people to determine their own future", which seems to be a priority (for the original poster - you at another address?).

But maybe I have barged in on the wrong group? Is Dogme about teaching English, or social engineering?



Incidentally, to return to your education-as-a-business metaphor: I wonder if it's as clear cut as you suggest. If I confronted my students with a choice, 
1. We employ our teacher to continue the style of teaching that we are familiar with and in which we have been schooled all of our life.
2. We employ our teacher to raise our standard of English using any method that s/he thinks is best to achieve this goal. 
I suspect (with good reason, I hasten to add) that the majority of students would pick the second choice. We are *not* employed to give our students more of the same. We are employed to contribute to their understanding of the English language and how it is used.

Sounds like a reasonable way to effectively teach English. We are in agreement, as much as that might pain you.

I'll shut up now. Again, my apologies for leading us all down this path.





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1341
	From: Diarmuid
	Date: Di Feb 19, 2002 8:02 

	Subject: Social activists...mmm, sounds good.


	Far from paining me, Thomas, any agreement between us is welcome! Similarly, I don't think you need to apologise. As Larsen Freeman wrote in her article, referred to in an earlier posting, 'with the chaos of conflicting opinion comes growth'. 

However, we don't seem to be in much agreement. You stick to your analogy which I maintain is flawed. Your analogy is of a Muslim accountant who does not do the job he is employed to do because of personal beliefs. If we extend the analogy to humanistic methods of teaching, the implication is that humanist teachers are failing their students by not doing what they are employed to do. As far as I know, there is no evidence to suggest that humanism is any less effective than any other philosophy of teaching and considerable evidence that suggests that the opposite is true. Interestingly, and incidentally, your analogy has the client doing nothing and expecting the accountant to do all the work for him/her. Hmmm...indeed...

In a similar vein, I am always wary of people who put forward dictionary definitions to advance their argument. I am sure you would agree that the word 'servant' has a subtext that goes beyond simply 'providing a service for others'. One thing that it does imply is, in fact, a subservience which you find interesting. Secondly, at no point have I claimed that I was attempting to inculcate my values in my learners; I simply suggest that I have as much a right to work according to my lights as anybody else. Indeed, I am of the belief that I was given the job on the strength of my performance at interview, during which I put forward my belief in humanist principles. Thirdly, I believe that teachers *are* agents of social change. We are in a position to open learners' eyes to ways of thinking that may have been denied to them in their past experiences. Some of us believe that we are duty bound to make the most of this opportunity because our students are not to be denied the right to a far broader education than simply acquiring the grammar and lexis of a foreign language. It is worth noting at this point that exposing our students to alternative ways of thinking is a far cry from ramming this way of thinking down their throats.

Long may we continue to disagree and, by so doing, deepen our understanding of each other's points of view. I hope that our exchange also encourages others to reflect on whether we are mere language instructors, or devout accountants or, why not, social activists.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1342
	From: Diarmuid
	Date: Mi Feb 20, 2002 7:40 

	Subject: Copy away


	Scott asks what we should do about copyright/left. I agree that they should be available to others (what do we post them here for if not?). I would have no problem with this being retrospective. 

As for the cheeky suggestion, there are some authors (although I don't know if it's true to say that there are some EFL authors) whose entire catlogue is available free on the www. I imagine that publishers (like their music industry counterparts) are well-miffed at this. My heart bleeds for them!


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1343
	From: Dennis
	Date: Mi Feb 20, 2002 7:56 

	Subject: Re: Copy away


	I, too, like the idea of an open list. Just for the record I will 
report that I've mentioned Scott's idea to people on other lists and 
one owner feared if he went copyleft or open some people would stop 
posting. He claimed that people like the idea of a list being 
'private'.

Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1344
	From: Diarmuid
	Date: Mi Feb 20, 2002 12:55 

	Subject: New name for Dogme Pantheon


	To join the Lofty Ones, SAW and Freire, I nominate Bruce Lee. Click on www.brucelee.com/jeet.htm to see why. 

BL on grammar (stretch that imagination): Sterile patterns are incapable of such liveliness and freshness, and preformations only squelch creativity and impose mediocrity.

On fads: To create a [fixed] method is pretty much like putting a pound of water into wrapping paper...although much futile arguments exist nowadays as to the choice of colours, textures etc of the wrapping paper.

On Teachers: A teacher, a good teacher, functions as a pointer of truth but not a giver of truth. He employs a minimum of form to lead his students to the formless...Above all, a teacher does not depend on a method and drill systematic routines...

On Dogme: There is a subtle difference between 'having no form' and having 'no-form'; the first is ignorance, the second transcendence.

I rest my case.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1345
	From: scott_thornbury
	Date: Mi Feb 20, 2002 3:12 

	Subject: Re: New name for Dogme Pantheon


	Thanks Diarmuid. He has my vote too. You might also have added the 
following:

"To set the record straight, I have NOT invented a new style, 
composite, modified or otherwise; … on the contrary, I hope to free 
my followers from clinging to styles, patterns or moulds."

"Above all, a teacher does not depend on a method and drill[ing] 
systematic routines, instead he studies each individual student and 
awakens him to explore himself ... Such teaching, which is really no 
teaching, requires a sensitive mind with great flexibility. … A good 
teacher cannot be fixed in a routine … During teaching, each moment 
requires a sensitive mind that is constantly changing and constantly 
adapting…"

(but what were you doing browsing a Bruce Lee site - part of required 
reading for your PGCE?)
Scott



	


	Group: dogme
	Message: 1346
	From: Sue Murray
	Date: Mi Feb 20, 2002 9:07 

	Subject: new name for Dogme Pantheon


	A great find, Diarmuid.

I too would be curious to know how you came across it (and now think much more kindly about how my brother used to drag me along to watch every Bruce Lee movie ten times over when we were kids ....)

You could also add:
(in answer to "how?"),
"I cannot tell you because it will then become an approach"
and
"It is not a 'mass' art"

and so much more of course. Thank you for sharing it.

and also, perhaps with some relevance to some of the resistance you've encountered in your own students (and perhaps also with some relevance to adages such as 'the customer is always right'?):
"Sincere and serious learners are equally difficult to come by too. Many of them are five minute enthusiasts, some of them come with all intention, but unfortunately, most of them are second hand artists, basically a conformer. He seldom learns to depend upon himself for expression; instead, he faithfully follows an imposed pattern. So what is nurtured is the depending mind rather than independent inquiry"

(Maybe Bruce could help his (sort of) compatriots understand that IELTS is just a little side dish to the main issue of learning?)

Sue

PS: part of the bit which Scott mentioned is, I think, a large factor in the resistance which learners and teachers can meet in themselves:
"Such teaching, which is really no teaching ....."
(Much more than a paradigm shift, it's like changing a ball game into a martial art?)




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1347
	From: Diarmuid
	Date: Mi Feb 20, 2002 10:23 

	Subject: Re: new name for Dogme Pantheon


	I'd love to tell you that I came across it as I was doing some background reading ahead of my upcoming stint in the Olympics, but that would be...well, untrue.

Simply came across the site after searching for 'Bruce Lee'. I'd been watching the bio-flick and was inspired to find out more. Had always thought of him as 'simply' a martial artist.. The film reminded me of how a friend had told me that there was more to Bruce than his fists of fury. 

To the scoffing delight of my students, I am interested in a lot of things from their country. You may remember that I have made reference to the Tao Te Ching (Lao Tse must also be seated in the Dogme pantheon). This lead on to an interest in Taoism...martial arts...Bruce Lee...and then shock as I realised that Master Lee was in fact a dogmetic. New ambition: fit Bruce Lee into one of my assignments.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1348
	From: adrian.tennant
	Date: Mi Feb 20, 2002 10:33 

	Subject: Re: new name for Dogme Pantheon


	> and also, perhaps with some relevance to some of the resistance you've encountered in your own students (and perhaps also with some relevance to adages such as 'the customer is always right'?):

Since when has the customer 'always been right'? You are clearly out of
touch with British customer service.
I have recently had to complain about my double glazing - which isn't!
and my new Internet connection - which requires additional equipment I
was not informed about!
In the first instance I was told "You don't work at this company, so
don't tell us how things should be done" This was in response to my
suggestion that customer care and sales should operate under the same
response time!
The second instance was to my suggestion that if I purchased a
connection which required particular features on my computer I should be
told what these features were. To which the response was "Why?" ?????

Sometimes these instances can make an excellent basis for lessons. For
the next 3 weeks we'll do complaining - skills based of course! 

But bugger the customer!!!!


Dr Evil (in a spare 5 minutes).



	


	Group: dogme
	Message: 1349
	From: Sue Murray
	Date: Mi Feb 20, 2002 11:55 

	Subject: new name for Dogme Pantheon


	Dr Evil, as always, provides quality, not quantity, in his spare 5 minutes.

And Adrian, let me tell you that in southern Italy the customer just doesn't exist, let alone have the opportunity to be buggered! ('Customer Service' - what's that?)

And I referred to the adage because it had been strongly implied by analogy in a few recent postings I'd read - 'the students are always right', 'they are customers - you are paid to be there', that sort of thing, as well as the dilemma involved in how to teach learners who have very rigid and traditional ideas about learning; I certainly wasn't using it to express my own experiences as a customer!

There's a sort of adage here about the shoe maker who assures you, with hand on his heart, that your new shoes will be ready by next Friday. He knows they can't possibly be, but he doesn't want to spoil your week by telling you so ..... (maybe that's what's called customer service?)

I agree we shouldn't treat learners like the double glazing and the computer firm are treating you; for a start, we shouldn't kid them into thinking they're buying a product.

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1350
	From: F. Mortes
	Date: Do Feb 21, 2002 6:02 

	Subject: products and customers


	Dear all,

In my school (and especially when it comes to teaching adults) :

1. Yes, we are selling a product.
2. No, we not *just* selling a product.
3. Customers are some times right, some wrong and occasionally we're not sure.

This is just the point of view of a DoS in a private, very much
for-profit, language school.

My two eurocents.

Francesc



	


	Group: dogme
	Message: 1351
	From: Tom Topham
	Date: Fr Feb 22, 2002 7:27 

	Subject: Re: products and customers


	I am also a DoS at a private school, and if we don't have customers who want 
our product, we all lose our jobs.

This is not a dirty or evil thing, it's just the way the world works. It 
doesn't mean I don't care about quality teaching - in fact, it means I care 
even more because our students can vote with their feet.

We are the only "real" private school here in Bishkek (conducting TT, 
observation and mentoring, sign out front and paying taxes, etc). There are 
a few "cowboy" schools with wandering native speakers picking up some travel 
money, and some that are really just group private lessons, given in a 
University teacher's apartment. I do all of the placement interviews at our 
school, so often ask potential students about where they've studied before 
and what they (dis)liked about it.

Maybe a quarter of our students have been to a well-known "private lessons" 
type school in which the method is 100% GTM - gap fils, tenses, translating, 
all classroom language in Russian, etc. Most of these Ss (surprise, 
surprise) are very good at grammar exercises and relatively poor at 
communicating in English. Despite the students' desire for more English 
study, almost all students I've interviewed think this school is very good - 
"Very strict, we learn much grammar."

So, they come with very clear expectations of what should happen in a 
classroom. Even though they realise they still need to learn, and they like 
the idea of improving their communicative skills through authentic speaking, 
they are a often a little put off when they participate in lessons that do 
not have a specific language aim (ie, "where's the grammar?!").

Customers like these need a gentle adjustment to more humanistic approaches, 
and telling them that we'll change their worldview, make them critical 
thinkers, help them become fuller human beings, etc, would definitely scare 
them off.

Of course, if any of these things do happen, bonus!

Tom
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>
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	Group: dogme
	Message: 1352
	From: Diarmuid
	Date: Fr Feb 22, 2002 7:37 

	Subject: Re: products and customers


	Tom wrote:
> Customers like these need a gentle adjustment to more humanistic
approaches,
> and telling them that we'll change their worldview, make them critical
> thinkers, help them become fuller human beings, etc, would definitely
scare
> them off.

And you wouldn't be telling the truth either. I think I'm beginning to see
the problem here. The aim of humanism *isn't* to change people and, in my
experience, those people who tell you that their way of thinking will make
you a better person (yes, I'm talking to you, Vatican), are usually parping
it out of their [expletive deleted].

As I see it, humanism is all about creating conditions in which people *can
change*, not *be changed*. This is done by teaching-style, not class
content. Thus, adopting a humanist approach to work in the classroom doesn't
preclude abandoning grammar.

> Of course, if any of these things do happen, bonus!

We're agreeing again...



	


	Group: dogme
	Message: 1353
	From: Diarmuid
	Date: Fr Feb 22, 2002 8:37 

	Subject: Customers and products


	Tom and Francesc clearly have a point. We are members of a global business
which sells the product of English as an International Language (why did
that brand name take so long to come onto the market?).

However, it's also clear that there are many teachers (of whom I'm one) who
feel very uncomfortable with this imagery. The idea of customers, products,
businesses seems to be one which rules out the affective side, reducing
everything to financial transactions and fair (and free?) exchange. The
truth of the matter is that a lot of us feel far more emotionally attached
to our job and our clients than the Grey Suits typically do.

However, we needn't be so negative. If we think of ourselves as artisans as
opposed to business people, the metaphor becomes more bearable, and, I would
argue, far closer to the truth.



	


	Group: dogme
	Message: 1354
	From: scott_thornbury
	Date: Fr Feb 22, 2002 9:28 

	Subject: Re: Customers and products


	Wouldn't it be more accurate to say that - if we are in a business - 
it's the business of selling a process - rather than a product. 
Reifying language (i.e. construing it as a product) gives rise to 
other (more insidious) metaphors such as "delivery", "input- 
output" "production line", and - inevitably - "grammar mcnuggets". 

Scott



	


	Group: dogme
	Message: 1355
	From: Luke Meddings
	Date: Fr Feb 22, 2002 9:44 

	Subject: managing change, defining the product


	Re. managing change in the classroom:

''Learners can be more conservative than their teachers and can resist new methods, especially methods which require more active involvement, more commitment, more responsibility and more openness. You may need to spend time explaining why you want to make your changes, selling your ideas. You are likely to need to introduce changes progressively: gradually increasing the size of independent learning activities, progressively extending the role of learners in planning activities and in devising and implementing assessment schemes, and so on. Teachers need to try to understand learners' very sensible reasons for protecting their safe and undemanding world where teachers do all the thinking for them.''
Graham Gibbs, Learning by Doing, Further Education Unit, 1988 (UK)

It seems to me this is all about teaching - craft, profession, art, game, whatever. Not morality. Of course some people say that every action is political, just as others say that every action is (can't find the word) religious. But most people, given the choice, don't see things that way.

Maybe the customer is always simply ... the customer. In other words, right or wrong, they deserve to be treated with respect, having paid for something in the expectation of a fair exchange. 

It is possible in business-speak to characterise teachers as customers of their employers/schools/institutions. We also deserve to be treated with respect and to do something in expectation of a fair exchange. 

But crucially, language is not a product that can be delivered. And if it is not sold as such, the customer can not be disappointed.

People have asked what the product (in a private language school like the one I work in) is if it is not language, and I would say that it is the experience of being in a private language school like the one I work in. Most of that experience is in the classroom. The product is the experience. 

Which brings me back to the top: the quote is from a book on experiential learning. The government unit which commissioned it was closed down. Shooting the messenger?

But maybe in our own way we have opened it back up.

Luke



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1356
	From: Sue Murray
	Date: Fr Feb 22, 2002 10:30 

	Subject: products and customers


	A few thoughts.

I think we should be talking about a service, not a product! A dictionary or a coursebook is a product, as is a tennis racket or a piece of gym equipment, a piano or a computer.

The more personalised the service, the greater the customer satisfaction. I think an important difference here between product and service, in the commercial sense, is that a product will respond to, or try to create, market trends by making and selling new 'improved' versions of itself, while a service (to be successful) has to respond to changing needs and circumstances in an immediate, ongoing and directly personal way, and is not restricted to market trends. 

This is not to say that the English language - or the learning of it, which is what we're talking about? - is not often marketed as, and even perceived as, a product. 

As a DoS I often have to 'liaise' between student complaints and teacher sensibilities/rationale; I don't think it's ever a question of 'product' in the students' minds, or of the customer being right or the customer being wrong; it's usually a case of lack of (the right kind) of dialogue, and nearly always resolves once the right kind of dialogue begins; it's not a question of replacing or repairing faulty goods, but of mutual development/negotiation of the conditions which suit an individual learner. 

And after many years of trying to deal with this sort of thing, my current thoughts are that, in the reality here at least, the whole thing is strongly - almost inextricably - related to the relationship between and among learners, and learners and teachers. To quote Stevick, "success or failure in a language course depends less on linguistic analyses and pedagogical techniques, than on what goes on inside and between the people in the classroom." This is nothing surprising, and is part of common sense and human experience. But it's something you can't bottle, like Bruce Lee's trying to put water into wrapping paper. 

Yes, it is very successfully marketed, but does that mean it has to be a product?

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1357
	From: brett_ordonez
	Date: Fr Feb 22, 2002 6:22 

	Subject: Dogme or dog-do: meeting students'' expectations


	Hi there,

I follow this list with great interest and have been a secret convert 
to Dogme ever since doing the DELTA under Scott's beady eye (don't 
tell him that though - it'll go straight to his head!).

Putting the coursebook aside and using the students' own text as the 
basis for course content is, I believe, laudable in principle, but in 
practice I find that it can lead to dissatisfaction, if not simmering 
hostility, on the part of students who come into the classroom with 
expectations of a clearly structured course. 

If we are to be truly reactive to and supportive of our learners' 
organically developing interlanguage, then, taken to its logical 
limits, real dogme teaching, or rather learning, would imply the 
limited applicability of courseplanning itself, let alone 
coursebooks. 

Yet in many contexts students expect just that: a transparent 
courseplan and a reassuring coursebook to grip on to and warm the 
cockles of their hearts. In my teaching context, this is very much 
the case. I teach professional Swiss clients who come to learn 
Business English and pay through the nose to cover my obscene 
salary. Very often they have gone through the Swiss education system 
and have probably done further language training courses in their 
apprenticeships and at private language schools. As such they have a 
long history of coursebook consumerism behind them, and this has set 
up deep-rooted expectations that without a coursebook, their course 
has no structure. 

Many Swiss students seem to have been weened on a diet of order and 
authority, and in a country where a delayed train causes jaws quite 
literally to hit the floor the absence of structure in a course 
engenders wide-eyed consternation. The sudden immersion in a dogme 
classroom seems to be highly disorienting for such coursebook 
addicts, and in my experience abrubt withdrawal has occasionally 
produced a bitter backlash on their part. I've found myself 
apologetically trying to justify my approach and convince them that 
in the long run the approach I take is much more likely to address 
their real language needs.

Of course I can try to justify it 'till I'm blue in the face, but if 
the students in question are not with me, they're not with me and as 
much as I flash my charming smile at them that does nothing to foster 
confidence and, therefore, motivation. And for an unmotivated 
student dogme is little more than dog-do, isn't it?

So, my question for the list is: how can a classroom truly consistent 
with dogme principles simultaneously meet such students' expectations?

Answers on a postcard...

:-)

Brett



	


	Group: dogme
	Message: 1358
	From: brett_ordonez
	Date: Fr Feb 22, 2002 6:58 

	Subject: Re: Dogme or dog-do: meeting students'' expectations - gift wrapping dog-do?


	Sorry, Gift wrapping Dogme? ...

Reading through the latest postings on products and customers, it 
seems we're dealing with very similar issues - obviously students' 
expectations of a course are also influenced by how it is sold - wow, 
my questions have been anticipated by a hair's breadth! 

Can we hard-sell Dogme at Reception? I'm not sure my Business 
Manager would approve... sounds like we'd have to hard-sell it to 
him, first! Would either have any real impact on student's 
expectations? Or would we be driving away potential clients 
(coursebook addicts) in their droves before they even sign up?

Sue Murray's thoughts on the key being working on the learner-
learner, learner-teacher relationship through open, honest dialogue 
sounds kosher to me, but surely that approach has to be extended to 
the client-school relationship (as Luke Meddings suggests) and thus 
to the marketing side of things, so that students don't get a shock 
after shelling out for their coursebook fix...

:-)

Brett



--- In dogme@y..., "brett_ordonez" <brett.ordonez@b...> wrote:
> Hi there,
> 
> I follow this list with great interest and have been a secret 
convert 
> to Dogme ever since doing the DELTA under Scott's beady eye (don't 
> tell him that though - it'll go straight to his head!).
> 
> Putting the coursebook aside and using the students' own text as 
the 
> basis for course content is, I believe, laudable in principle, but 
in 
> practice I find that it can lead to dissatisfaction, if not 
simmering 
> hostility, on the part of students who come into the classroom with 
> expectations of a clearly structured course. 
> 
> If we are to be truly reactive to and supportive of our learners' 
> organically developing interlanguage, then, taken to its logical 
> limits, real dogme teaching, or rather learning, would imply the 
> limited applicability of courseplanning itself, let alone 
> coursebooks. 
> 
> Yet in many contexts students expect just that: a transparent 
> courseplan and a reassuring coursebook to grip on to and warm the 
> cockles of their hearts. In my teaching context, this is very much 
> the case. I teach professional Swiss clients who come to learn 
> Business English and pay through the nose to cover my obscene 
> salary. Very often they have gone through the Swiss education 
system 
> and have probably done further language training courses in their 
> apprenticeships and at private language schools. As such they have 
a 
> long history of coursebook consumerism behind them, and this has 
set 
> up deep-rooted expectations that without a coursebook, their course 
> has no structure. 
> 
> Many Swiss students seem to have been weened on a diet of order and 
> authority, and in a country where a delayed train causes jaws quite 
> literally to hit the floor the absence of structure in a course 
> engenders wide-eyed consternation. The sudden immersion in a dogme 
> classroom seems to be highly disorienting for such coursebook 
> addicts, and in my experience abrubt withdrawal has occasionally 
> produced a bitter backlash on their part. I've found myself 
> apologetically trying to justify my approach and convince them that 
> in the long run the approach I take is much more likely to address 
> their real language needs.
> 
> Of course I can try to justify it 'till I'm blue in the face, but 
if 
> the students in question are not with me, they're not with me and 
as 
> much as I flash my charming smile at them that does nothing to 
foster 
> confidence and, therefore, motivation. And for an unmotivated 
> student dogme is little more than dog-do, isn't it?
> 
> So, my question for the list is: how can a classroom truly 
consistent 
> with dogme principles simultaneously meet such students' 
expectations?
> 
> Answers on a postcard...
> 
> :-)
> 
> Brett



	


	Group: dogme
	Message: 1359
	From: adrian.tennant
	Date: Fr Feb 22, 2002 7:23 

	Subject: Re: products and customers


	Dear Sue,

Sue Murray wrote:

> I think we should be talking about a service, not a product! A dictionary or a coursebook is a product, as is a tennis racket or a piece of gym equipment, a piano or a computer.
> 
> The more personalised the service, the greater the customer satisfaction. 


But isn't that one of the major problems with classes as opposed to
individual 1-2-1s. You can never fully satisfy all the students as they
all have different wants, needs and expectations.

Dogme then has an even bigger problem 'selling' itself when compared to
courses driven by a coursebook. At least with a coursebook the student
can see part of the product/service up front. I know that ultimately
it's how the teacher uses this book but on the other hand with Dogme the
student can see nothing 'up front'. 

This perception problem is certainly one I have come across.

Adrian



	


	Group: dogme
	Message: 1360
	From: F. Mortes
	Date: Fr Feb 22, 2002 1:21 

	Subject: Re: Customers and products


	Diarmuid,

I agree.

Francesc

>Tom and Francesc clearly have a point. We are members of a global business
>which sells the product of English as an International Language (why did
>that brand name take so long to come onto the market?).
>
>However, it's also clear that there are many teachers (of whom I'm one) who
>feel very uncomfortable with this imagery. The idea of customers, products,
>businesses seems to be one which rules out the affective side, reducing
>everything to financial transactions and fair (and free?) exchange. The
>truth of the matter is that a lot of us feel far more emotionally attached
>to our job and our clients than the Grey Suits typically do.
>
>However, we needn't be so negative. If we think of ourselves as artisans as
>opposed to business people, the metaphor becomes more bearable, and, I would
>argue, far closer to the truth.
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1361
	From: F. Mortes
	Date: Fr Feb 22, 2002 9:49 

	Subject: selling Dogme


	Adrian and Brett,

You've raised some very, very interesting issues. In my job I have to deal
with the expectations of teachers, their students and my institution's on a
daily basis. Believe me, the mismatch is often depressing.

I often find myself recalling that very same quote from Stevick that Sue
(?) recently mentioned in a post: something like learning has more to do
with what goes on inside and between people than, say, with choosing to
pre-teach lexis or not. Oh, it's so, so true!

I have a feeling you can 'sell' Dogme or a Dogme-informed approach the same
way anyone sells anything: through a blend of authority, faith, argumented
persuasion, hard evidence and faith.

What does everyone else think? How do YOU sell Dome to your SS?

Be well.

Francesc



	


	Group: dogme
	Message: 1362
	From: Diarmuid
	Date: Fr Feb 22, 2002 9:57 

	Subject: Bits and Pieces


	Luke wrote: It seems to me this is all about teaching - craft, profession, art, game, whatever. Not morality. Of course some people say that every action is political, just as others say that every action is (can't find the word) religious. But most people, given the choice, don't see things that way.

Whilst I agree with Luke wholeheartedly that the product is the experience, I would offset the above with something I came across whilst reading Rowntree, D (1992) 'Assessing Students: How Shall We Know Them?', London: Kogan Page Ltd. in which he wrote about how teachers' approaches to education are heavily influenced by what he terms their 'pedagogical paradigms'. The way we see the world and our beliefs about education, teaching and learning find their expression in how we teach. 

In response to Brett's dilemna, I find myself sympathising with the problem (after all, I too suffer from students who are so used to being told what to do, what to think and what to produce). However, I tend to think that any approach is potentially dog-do to unmotivated students. Dogme simply helps *me* to feel better about what *I* do in the classroom. If *I* feel good about what I'm doing, this is likely to affect my students' motivation in a positive manner. The fact that dogme aims to exploit students' interests and concerns rather than what a coursebook writer has assumed interests and concerns students is also likely to affect motivation in a more positive manner.

I'm also concerned that we might be starting off down the path of *pure* dogme. We have talked on the list about how people don't approach dogme in a purist way. Coursebooks *are* used by the majority of us and handouts would certainly appear to be ...ummm... handed out by dogmetics. Dogme serves to give us something to aspire to and provides a theoretical support for those pure dogme moments. By the by, I have managed to get through a term with *very* little reference to the coursebook and it's interesting to note that the occasions which were most favourably evaluated by my 'traditional' learners, were pure dogme moments and the times least favourably evaluated were pure coursebook moments. This might have something to do with the way I taught those lessons, but the fact remains...

A couple of incidentals: Luke, I'd really appreciate page numbers and publisher details for that quotation (if you have them). I'm sure it would fit in well at some point with my PGCE! (Is that ethical or is it plagiarism?) Brett, one way I have tried to provide structure has been through the provision of what I call 'Retrospective Lesson Plans' but which are no more than detailed records of work. Another solution might be through the implementation of a process syllabus (see BREEN, M and A LITTLEJOHN [eds.] (2000) Classroom Decision Making: Negotiation and process syllabuses in practice, Cambridge University Press).




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1363
	From: brett_ordonez
	Date: Fr Feb 22, 2002 10:24 

	Subject: Re: selling Dogme


	I've had some further thoughts prompted by Francesc's ideas about 
selling Dogme. 

At my school we're very fortunate in that we have an enlightened 
management team who are committed to total quality management and who 
actually listen to both their teachers and students, and take action 
where appropriate. If Dogme is a sound approach to learning 
learning, then it follows that promoting it would be very much in 
line with TQM in a language school. Perhaps that's where to begin 
selling Dogme...

Francesc suggests that "you can 'sell' Dogme or a Dogme-informed 
approach the same
> way anyone sells anything: through a blend of authority, faith, 
argumented
> persuasion, hard evidence and faith." The key words here would 
seem to me to be hard evidence, (Business Managers tend to be more 
sympathetic to hard evidence than to pedagogical theory), so it would 
follow that the more research that went on into this area, the more 
ammunition we would have to seriously promote it in our schools.

Reason enough to roll up our Action Research sleeves, what? 

And this is where a discussion list like this comes into its own as a 
forum for collating/suggesting/targetting areas of research, and 
perhaps developing a strategy for dealing with Dogme principles which 
have as yet not been rigorously investigated.

We're still left with the challenge of selling Dogme to the potential 
student at initial point of contact. Would a needs-based approach be 
appropriate/workable here?

Keep smiling,

Brett



	


	Group: dogme
	Message: 1364
	From: Tom Walton
	Date: Fr Feb 22, 2002 10:36 

	Subject: Re: Re: selling Dogme


	Wouldn't a little market research be interesting?
Like, between us we must have hundreds of learners
"doing dogme". Have we asked them what they think of
it on a systematic basis?

Scott ran a survey of what we thought dogme was about;
wouldn't it be interesting to know what the learners
thought?

Tom 

(PS there are two Toms. The first one thinks humanism
is about being changed; this one disagrees with
Diarmud, who thinks it's about being able to change;
and thinks it's about not having to change because
you'll be respected for who you are)

__________________________________________________
Do You Yahoo!?
Yahoo! Sports - Coverage of the 2002 Olympic Games
http://sports.yahoo.com


	


	Group: dogme
	Message: 1365
	From: brett_ordonez
	Date: Fr Feb 22, 2002 11:05 

	Subject: Re: Bits and Pieces


	Diarmuid wrote:

> Whilst I agree with Luke wholeheartedly that the product is the 
experience, I would offset the above with something I came across 
whilst reading Rowntree, D (1992) 'Assessing Students: How Shall We 
Know Them?', London: Kogan Page Ltd. in which he wrote about how 
teachers' approaches to education are heavily influenced by what he 
terms their 'pedagogical paradigms'. The way we see the world and our 
beliefs about education, teaching and learning find their expression 
in how we teach. 
> 
> In response to Brett's dilemna, I find myself sympathising with the 
problem (after all, I too suffer from students who are so used to 
being told what to do, what to think and what to produce). However, I 
tend to think that any approach is potentially dog-do to unmotivated 
students. Dogme simply helps *me* to feel better about what *I* do in 
the classroom. If *I* feel good about what I'm doing, this is likely 
to affect my students' motivation in a positive manner. The fact that 
dogme aims to exploit students' interests and concerns rather than 
what a coursebook writer has assumed interests and concerns students 
is also likely to affect motivation in a more positive manner.

I agree with Diarmuid that our 'pedagogical paradigms' find 
expression in our teaching, but am disturbed that for Diarmuid 
Dogme "simply helps *me* to feel better about what *I* do in the 
classroom." For me Dogme represents a collection of beliefs which 
starts with the learners, with what we know about how they (and we) 
learn, and which then follows through into my teaching (=facilitating 
learning), fine tuning what I do in the classroom according to how my 
learners react. What makes me feel better or worse about what I do 
is the response I get from my learners.


> Diarmuid also wrote:
> I'm also concerned that we might be starting off down the path of 
*pure* dogme. We have talked on the list about how people don't 
approach dogme in a purist way. Coursebooks *are* used by the 
majority of us and handouts would certainly appear to be ...ummm... 
handed out by dogmetics. Dogme serves to give us something to aspire 
to and provides a theoretical support for those pure dogme moments. 

You're absolutely right, Diarmuid, about the dangers of purist Dogme, 
and there but for the grace of God... This comment does however throw 
up an interesting conundrum, in that we are all using 'Dogme' as 
convenient shorthand for a set of beliefs/principles or an approach 
which is as yet fluid and whose users baulk at the idea of defining 
lest it be cast in stone and institutionalised. Effectively though 
it would seem to me that this lack of definition means we have sense 
without reference; Frege and Russell would be turning in their 
graves, and Kripke would be grinning from ear to ear. Seriously, 
though, how can we be purist about a fluid topic area, and is naming 
it a TEFL version of Original Sin?

> 
> A couple of incidentals: Luke, I'd really appreciate page numbers 
and publisher details for that quotation (if you have them). I'm sure 
it would fit in well at some point with my PGCE! (Is that ethical or 
is it plagiarism?) Brett, one way I have tried to provide structure 
has been through the provision of what I call 'Retrospective Lesson 
Plans' but which are no more than detailed records of work. Another 
solution might be through the implementation of a process syllabus 
(see BREEN, M and A LITTLEJOHN [eds.] (2000) Classroom Decision 
Making: Negotiation and process syllabuses in practice, Cambridge 
University Press).
> 
> 
Now this is a really interesting idea, Diarmuid. I'm not sure of the 
practical value of handing out (!) retrospective lesson plans, given 
the short supply of our most precious commodity - time (product or 
process?). The implication though of reviewing with the learners 
what they have achieved from lesson to lesson so that over time, they 
can see an organic 'structure' evolve throughout the course, makes me 
feel all warm and juicy!

Thanks!

Brett



	


	Group: dogme
	Message: 1366
	From: brett_ordonez
	Date: Fr Feb 22, 2002 11:11 

	Subject: Re: selling Dogme


	What a spiffing idea! I think it would be important to start with 
what Diarmuid calls those 'Dogme moments': a bottom-up approach. The 
next step would be isolating the principles underpinning the 
moments. Action Research, anyone? 


--- In dogme@y..., Tom Walton <tomdoliveira@y...> wrote:
> Wouldn't a little market research be interesting?
> Like, between us we must have hundreds of learners
> "doing dogme". Have we asked them what they think of
> it on a systematic basis?
> 
> Scott ran a survey of what we thought dogme was about;
> wouldn't it be interesting to know what the learners
> thought?
> 
> Tom 
> 
> (PS there are two Toms. The first one thinks humanism
> is about being changed; this one disagrees with
> Diarmud, who thinks it's about being able to change;
> and thinks it's about not having to change because
> you'll be respected for who you are)
> 
> __________________________________________________
> Do You Yahoo!?
> Yahoo! Sports - Coverage of the 2002 Olympic Games
> http://sports.yahoo.com


	


	Group: dogme
	Message: 1367
	From: Diarmuid
	Date: Fr Feb 22, 2002 11:45 

	Subject: Re: Re: Bits and Pieces


	Perhaps a bit of clarification first: dogme makes *me* feel good because it provides expression for a way of thinking that I largely concur with. This way of thinking recognises the egalitarian nature of teaching/learning and sets me amongst the learners. It recognises the learners as being my equals and starting from that point, it provides pointers for how to maximise our learning experience. Dogme is not the be-all and end-all of my teaching, it forms part of my pedagogical paradigm. As such, what I meant to say was that dogme gives *me* a buzz. Am I making myself clear here? Surely not, suffice to say then that I promise you, it's *not* a case of 'screw them, I'm having a ball!'. 

As for the practical value of retrospective lesson plans, they provide a bit of structure. They give rise to debate and clarification. They aid assessment ('I still don't understand...'). They help me see what we have done and that I am doing my job. Giving out blank proformas and asking students to collaborate and complete is often interesting (but rarely as fruitful as I would like). They encourage students to keep notes (and revise them occasionally). 

When Brett writes 'What makes me feel better or worse about what I do 
is the response I get from my learners.', my first reaction is to agree. But then I think that if I plough solidly through the book and get positive feedback from my students, I don't feel happy. I feel bewildered and distressed! It happened recently when I was having a very frustrating class. The lesson was duller than particularly bland dishwater, but one student gave me very positive feedback. So it's not my learners' response that determines my mood. It's being able to teach (or at least rationalise my way of teaching) according to principles that I strongly believe in.

I think we are right to be cautious about defining dogme because it obviously means many different things to many different people. Practically, therefore, it cannot be defined exactly. The definiton as it stands is obviously sufficiently clear for people to either relate to it (or otherwise). The sense of it is clear but I also think that we have points of reference too. Ashton Warner, Freire, Rogers, Dewey, Neill, Postman and Weingardner et al. are all influences as, I would argue, is the Eminent Bruce Lee! And we *can't* (or *shouldn't*) be purist. Purism (are we inventing words as we go along, or does that exist?) would change dogme to dogma. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1368
	From: Jane Arnold
	Date: Sa Feb 23, 2002 12:28 

	Subject: this and that


	Quite a few days ago (sorry) there was some interesting debate related
more or less to our purpose as teachers.
From Diarmuid "Incidentally, Jane,
whilst reading I came across your exchange with Nick Gadd ('Towards
less humanistic English teaching', ELT Journal 52/3 July 1998). Did
the exchange continue off-the-record or did he get the last word in?"

Doug Brown wrote me after reading it, rather upset about the lack of
sensitivity to what lies outside the ivory tower of the language - ie
the world where 15 year old children shoot teachers and classmates, etc.
He said views like that must be answered. According to Gadd, as
educators, we shouldn't be concerned about these matters and shouldn't
try to foment the development of socially responsible learners. To my
mind teachers are inevitably agents of change - the question is what
kind of change do we want to bring. Diarmuid also reacted to Gadd's idea
that our first priority is to language and the language aims. To me that
is an extremely limited view of what education is all about. Reminds me
of the etymology of the word educate - from the Latin "educare" which
has the meaning of drawing out the potential in the learner as opposed
to instruct, "instruere", pile information upon the learner. I know
which I choose. And it isn't a case of forcing one's own values on
learners as Gadd implied but of, as Diarmuid said, giving options, of
drawing out so that the learner can find his/her own highest way. But I
got tired of the debate, had other things to do, so I didn't reply and
anyway I think he managed to put his views in quite a bad light without
any help from me.

Diarmuid continued " Is there any
evidence at all to suggest that humanistic education impedes
learning? Is there any evidence which suggests that attention to
affect improves learning?"
I think it depends on what you mean by evidence. It seems to be
accepted today that statistical research isn't able to "prove" that a
method is "effective". There are so many factors related to successful
learning (Earl would say, of course, the main ones are the inside and
between factors, ie attention to affect) that "proof" of this nature is
going to be very slow coming, if it comes at all. However, Tim Murphey
wrote that teachers know from their own experience what is useful in the
classroom and don't need to wait for empirical research studies to tell
them what works and what doesn't. In this sense, my own experience
tells me that affective, humanistic approaches are very effective. But
more than methods or techniques (again Parker Palmer's "Technique is
what the teacher uses until the real teacher is there"), it is a
question of being a real teacher in the classroom, I think. Real
teachers don't limit themselves to linguistic goals, though of course
they have them and their students reach them.



	


	Group: dogme
	Message: 1369
	From: Jane Arnold
	Date: Sa Feb 23, 2002 1:07 

	Subject: Bruce Lee inspiration


	After finally wandering a moment through the B.L. part of the pantheon
and reading this about the teacher: "He employs a minimum of form to
lead his
students to the formless", I was thinking that perhaps a solution
(tongue in cheek? you decide) for the classes with Swiss bankers who
expect their mcnuggets served up properly might be to give them the
minimum of grammar form they expect but - here is the good part - make
it very bland and tasteless. Then sneak in a bit of the formless and
make it delicious. Perhaps they might be weaned from the predigested
stuff when they see how good the real food is.



	


	Group: dogme
	Message: 1370
	From: scott_thornbury
	Date: Sa Feb 23, 2002 8:50 

	Subject: Re: products and customers


	Brett writes: "I teach professional Swiss clients who come to learn 
Business English ...As such they have a long history of coursebook 
consumerism behind them, and this has set up deep-rooted expectations 
that without a coursebook, their course has no structure. ... At 
least with a coursebook the student can see part of the 
product/service up front. I know that ultimately it's how the teacher 
uses this book but on the other hand with Dogme the student can see 
nothing 'up front'." 

Possibilities (that don't involve buying into the coursebook culture):

On day one:

Students are given or they buy a decent dictionary and grammar 
(embossed with the school's logo if necessary) instead of a 
coursebook. They are told that these will last them several courses, 
not just one.

Students are give or they buy a subscription to the Economist, or 
some such, which is their course "material" (or their "material 
course") and/or free access to the economist website or equivalent.

Students are given empty folders (ring-binder style), partitioned 
into sections labelled, for example, English texts I receive at 
work/English texts I produce at work/Non-work related texts/Internet 
texts (work related)/ Internet texts (non-work)/ My classroom 
work /My homework etc. They are told that this portfolio will 
constitute their course content, and that they should start 
collecting material to put in to it (and to bring along to class) NOW.

There is also a section labelled "Retrospective Syllabus", and 
contains an empty grid, divided into columns with headings such as: 
Date, What we did, What I learned, What I need to revise... etc

They are given a box of business-card size blank cards. The box (also 
embossed with the school's logo, and the swiss flag even) is labelled 
Word Cards. Instructions on how these word cards will be used are 
enclosed.

They are given the website address for the class's online discussion 
list, e.g.: www.groups.yahoo.com/group/brett's class, and told that 
this is their off-site classroom, where they can stay in touch with 
each other between lessons, and during absences.

They are given the address of the school's website, where they will 
find glowing testimonials from former students, and examples of 
students' original work.

If, after all this, they are still unconvinced, then show them a page 
of Headway, any page, and challenge them to prove to you that there 
is anything on the page that is even remotely relevant to their 
interests, needs, and learning style.

Scott



	


	Group: dogme
	Message: 1371
	From: adrian.tennant
	Date: Sa Feb 23, 2002 9:49 

	Subject: Pie in the sky


	Dear all,

I have a feeling that the group is missing the realities of 99% of EFL.
Scott advocates giving out files and web addresses as an alternative to
coursebooks, other people talk about 'refection' and such things, all of
this is very laudable but doesn't fall under the heading of 'practical'.

That is not to say that coursebooks are practical but replacing one
thing which is impratical and undesirable with something else equally so
is not particularly useful.

Can we all just leave the classroom of the western EFL world - I am
aware that there are some on our list who already have/are - and take a
look at the grass roots.

How does someone teaching English with no access to materials other than
the prescribed coursebook, and with a limited knowledge of English
themselves, cope?

Dr Evil



	


	Group: dogme
	Message: 1372
	From: Dennis
	Date: Sa Feb 23, 2002 9:46 

	Subject: Re: managing change, defining the product


	In the classic 'Metaphors We Live By', George Lakoff and Mark Johnson 
write:

'Metaphor is for most people a device of the poetic imagination and 
the theoretical flourish - a matter of extrordinary rather than 
ordinary language.....We have found, on the contrary, that metaphor 
is pervasive in everyday life, not just in language but in thought 
and action. Our ordinary conceptual system , in terms of which we 
both think and act, is fundamentally metaphorical in nature."

In the context of the discussion about the learner, as customer, 
always being right, I'm trying to find a way of expressing my 
conviction that there must be some matters about which the teacher, 
as the trained professional, is better informed than the lay student.

It's not a very healthy comparision, but at times, surely, the 
student is the patient and the teacher is the doctor.

Student: "Please , doctor, I'm having these terrible problems with my 
prepositions, and my tenses are giving me hell again, too."

Teacher: "There's nothing much wrong with you. Forget about your 
prepositions and tenses for a while. Take in plenty of spoken 
language from the radio and get out into as much live inter-personal 
communication as you can. Come and see me again in three weeks."

Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1373
	From: Colin Mackenzie
	Date: Sa Feb 23, 2002 10:09 

	Subject: re: To new recruits


	Hello All

Having lurked for almost a year, I thought I may as well do so a 
little longer after Scott's call fro new recruits to present 
themselves. I've been following this list since IATEFL in Brighton 
when the Fantastic Four (David, Graham, Luke, Scott) were either 
carried out of he room on our shoulders, or tarred and feathered 
according to different impressions given on the this list having 
presented the Dogme idea. It was pone of those "click" moments for me 
- when someone else puts into words exactly what you would have liked 
to express, even though you didn't know that you wanted to express it 
(is this perhaps what we want to give to our students.

I teach in a school in the business district of Paris. We teach a lot 
of 1-2-1 plus groups of unemployed learners. The scope for Dogme 
moments is wide and perhaps only limited by the fact that our 
timetables are decided sometimes the day before, sometimes the hour, 
and that there is little sequence as to when each teacher has a class 
(a student can have up to six teachers over a thirty hour course). I 
think perhaps that we focus too much on the evil of the coursebook on 
the list as at our place, lots of lessons are taught without 
coursebook, but this does mean we are concentrating on the resources 
of the learner, teachers go in with a topic or a structure they want 
to talk about, and they talk about it. Previously I taught in 
Cambridge where there was much more scope for Dogme moments.

What I've particularly appreciated about this list, apart from the 
succour it gives from the pain of isolation on your ideas, is the 
variety of voices in the postings. They are always interesting and 
always stimulating.

Two things I reacted to recently, but typically then didn't post, are 
Diarmuid's ideas on vocabulary lists, and the discussion of product 
or service and whether we are happy with it. I think it is important 
that we engineer moments where vocabulary that has come out of the 
teacher-learner interaction and that the learner has thought useful 
is revisited. Yes, people will only truly learn things when they are 
ready to, and they will suddenly notice a word or phrase all around 
them that they hadn't noticed before (this is a weekly occurrence 
for me here in France), but when they only have thirty hours of 
English, I feel that if they are going to be optimised, then there is 
a case for artificial re-exposure to the vocabulary.

Tom Topham says ...and if we don't have customers who want our 
product, we all lose our jobs. This is not a dirty or evil thing, 
it's just the way the world works. Just because it is the the way the 
world works doesn't preclude it from being dirty or evil.

Wow, that's a great feeling after ten months.

Colin

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1374
	From: Diarmuid
	Date: Sa Feb 23, 2002 10:38 

	Subject: Metaphors and the Developing World


	Dennis, your metaphor is an apt one but overlooks the fact that many people see doctors as gods, and many doctors are quite dismissive of the common people (at least here in England. I am very conscious of how we look longingly over to Germany and its efficient helath service). We could try the metaphor of a sibling relationship. Elder sibling knows more about parents' disposition, and can advise Younger Sibling, but at the same time, Elder Sibling is very much in a process of learning as well. The knowledge is there and gives authority, but the relationship is very much one of equals (if Elder Sibling isn't like something out of those movies). We could play around with the parents who could metamorphise into all sorts of different things: the target language, the curriculum, the coursebook etc.

As for Adrian's very valid question, I suspect that teachers in the countries you describe are doing the best they can with the resources available. In a class I went to observe in Cuba, Che Guevara's picture from a magazine was used to revise the giving of personal details and talking about family relationships. It was a very structured lesson but very effective. The kids were very impressive. But perhaps Cuba, with its high literacy rate etc isn't the best example of the countries your referring to.

However, to posit two alternatives: in one case, the teachers you are referring to can use the book and follow the units one after another. Some of their students are bound to learn something and their English may well improve. They may also start to take risks and try to liven the coursebook up. 

On the other hand, they could take a deep breath, trust in themselves and their learners and embark upon a learning voyage as a group. They will learn something (although we don't know what) and whatever it is would be eminently more fundamental than reading about how Jane wakes up at 6am and after a shower she rushes to catch the tube. I don't see how that's impractical or undesirable. Unless we are working on the assumption that only Western Liberals can benefit from reflection and action. I can't help but wonder if Freire would have used Headway?

As for the rest of the posting, I think that this group mirrors *our* realities and we can't really expect it to do more than that. If we're not about telling learners how to learn, then surely we aren't about telling teachers how to teach. This list seems to be about teachers struggling to find an alternative to the dominant ideology in EFL. There have been success stories (yours was inspirational!) and stories of struggling with the whole thing. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1375
	From: Diarmuid
	Date: Sa Feb 23, 2002 10:56 

	Subject: Colin and Vocabulary


	Hi Colin, good to hear from you. I feel the same way about Dogme and am waiting for the Dogme roadshow to come and pee all over the lamposts of Manchester EFL.

I take your point completely about the need to engineer vocabulary revision moments (I am working in Snowy (!!!!!) Manchester where students-at least in theory- are immersed in the target language). And to be honest, I use vocabulary revision routines such as crosswords, define-it type quizzes, revisiting texts etc. We also have a vocab bag hanging in the class. But I remain of the opinion that the real key to the mastery of a vocab item is wanting/needing it. Those lessons where vocab is the main target and the teacher expects the student to be producing the new language within 40 minutes have confounded me too often. Part of the problem, I feel, may be my own inability to present new vocabulary in a way which convinces me. Any tips would be welcome. 

I also struggle with the idea of vocab records. When I learnt Spanish (living in Bilbao) I never referred to my vocabulary list at the back of my book. A few years later I heard the (apocryphal?) quotation, ' The best way to forget something is to put it in a list'. My students, however, love vocab lists and write down as many words as they can in every class, go home and write them again and again up to a couple of hundred times and make requests such as, 'Can't you just give us a list of the 2000 most useful words for us to learn?' I have tried through questionnaires, discussions, games, anedotes, mind maps etc to show them alternative ways to storing and retrieving vocabulary but we're still at the list stage...


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1376
	From: Dennis
	Date: Sa Feb 23, 2002 11:34 

	Subject: Re: Pie in the sky


	The far from evil Dr Evil writes:

"Can we all just leave the classroom of the western EFL world.... 
and look at the grass roots. 
How does someone teaching English with no access to materials other 
than the prescribed coursebook, and with a limited knowledge of 
English themselves, cope? "

Hear, hear.

Like many people I find the exchanges on this list inspirational - 
long may it live. But, so it seems from the last clutch of messages, 
it is not only outside the Western EFL world that reality breaks in. 
Student (customer) perceptions and expectations raise their 
inconvenient heads (I'm being sarcastic) in places like Manchester, 
Madrid and Switzerland, too.

Of course, it is usually at this stage in the argument that someone 
writes to point out dogme is not about a total ban on materials - 
rather of a more intelligent use of them. Isn't that so?

I mean, I've got a book here called: How to Teach Grammar, with 
sample lessons and a Task File of photocopiable training tasks by 
someone called Sc*** Th*******. And don't I remember the not-so-evil 
Dr. E. mentioned on this list that he has fathered a couple of Bs?

Believe me, I am not being snide. But I do see the need for would-be 
dogmeists (and reflect on the anguish that is reported here on 
occasions when people describe how difficult they are finding it to 
intoduce dogmen ideas) to be certain that Emporer dogme doesn't turn 
out to be naked.


Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1377
	From: Tom Topham
	Date: Sa Feb 23, 2002 2:42 

	Subject: Re: managing change, defining the product


	>In the context of the discussion about the learner, as customer,
>always being right, I'm trying to find a way of expressing my
>conviction that there must be some matters about which the teacher,
>as the trained professional, is better informed than the lay student.
>
Straw men are usually fairly easy to knock down - I suppose that is the root 
of THAT particular metaphor.

I never said anything about customers always being right - this was part of 
someone's reaction to my comments, perhaps automatically and subconsciously 
connecting the term customer with the well-worn phrase?

Tom

_________________________________________________________________
Chat with friends online, try MSN Messenger: http://messenger.msn.com


	


	Group: dogme
	Message: 1378
	From: scott_thornbury
	Date: Sa Feb 23, 2002 8:20 

	Subject: Re: managing change, defining the product


	A random collection of knee-jerk reactions to the deluge of postings 
that have bubbled up:

Dennis: I'm not crazy, I must admit, about the doctor-patient 
analogy, which, as Diarmuid (I think) rightly said, construes the 
learner not only in a dependence role, but in a deficit one - in a 
state of "learned helplessness" (as someone once described the effect 
on trainee teachers of the "clinical" model of teacher training). It 
also raises the spectre of teacher-as-therapist and opens the door to 
all manner of quackery such as NLP etc. (See my piece in ELT J, which 
I think someone mentioned recently).

On the other hand, a sociocultural model positions the teacher as 
simply a "better other" (although "better" is also a loaded term), in 
the sense of Diarmuid's "elder sibling" analogy, working with, and 
guiding, the learner in the "zone of proximal development", in the 
same way as elder brother or sister helps youngner sibling through 
the process of learning to ride a bike, for example. Other-regulation 
leading to self-regulation. Freire (who would NEVER had used Headway, 
incidentally) uses "dialogue" as his reigning metaphor, where both 
participants are the Subjects of the dialogue, rather than in 
transmission model, where students are construed as Objects in a one-
way street (more like interrogation than dialogue, or what Freire 
called "issuing communiques").

Adrian: my suggestion to use the internet and web-based discussion 
groups was directed at Brett in his very "first world" Swiss context, 
where alternatives to the coursebook are easily (if not freely) 
available. Of course, in Cuba or Ulan Bator or wherever, these 
resources may not be an option. You would have to find 
your "affordances" locally. As John Wade did in New Guinea (new 
arrivals should use the search engine to find previous postings on 
Wade). Of course, Wade didn't have the hassle of having to "sell" his 
method, as Brett does. But a decent grammar (even Murphy) and a 
pocket dictionary would surely be acceptable substitutes to Headway 
in Ulan Bator, just as much as in Berne, and would be cheaper, in the 
long run, than a coursebook - and the idea of giving learners a blank 
notebook doesn't seem to me so far-fetched. If you have to *give* 
them something, I mean. (Where *does* the idea that you need a 
coursebook to learn a language come from, I keep wondering. Into what 
theory or model of second language learning does the notion of a 
coursebook fit? And even if you did (need one), why should it have 
evolved into the particular beast that it is? With fake Beckhams and 
endless cute presentations of "going to" vs "will"????)

And Dennis, it's true, a lot of How to Teach Grammar is predicated on 
the current orthodoxy of coursebooks and gramamr syllabuses. But, in 
my defence, I do include a section on "teaching grammar through 
talk", and I am fairly explicit about the dangers of sticking to a 
rigid grammar agenda. (At one point my editor suggested I cut out the 
arguments AGAINST teaching grammar, and just leave the arguments FOR, 
on a "don't mention the war" principle, I guess). In "Uncovering 
Grammar" I go a step or two further down the dogme route, but still 
not far enough. But that book was written over a year ago, and look 
how far we've come since then!

And finally, Jane is coy about research supporting humanism, but 
surely all the studies of the effect of positive affect on motivation 
can't be discounted. If learners feel good, are appreciated, have 
responsibility, are respected, take risks (but are supported doing 
so) and experience success - all these things have positive spin-off. 
Humanist approaches argue for the same motivational factors as does 
dogme: giving the learner a voice, for a start. And motivation is, as 
they say, the bottom line. 

Phew. 
Scott



	


	Group: dogme
	Message: 1379
	From: adrian.tennant
	Date: Sa Feb 23, 2002 8:40 

	Subject: Re: Re: managing change, defining the product


	Dear Scott,

> my suggestion to use the internet and web-based discussion groups was directed at Brett in his very "first world" Swiss context, where alternatives to the coursebook are easily (if not freely) available.

Umm!! but doesn't this in itself 'break' one of the now infamous 10
commandments - "Yeah shall use only what is in the classroom" unless of
course we teach them in the computer lab!

> and the idea of giving learners a blank notebook doesn't seem to me so far-fetched. If you have to *give*
them something, 

Interestingly, the first request from a group of people I'm working with
in Uzbekistan was for paper - apparently a commodity in short supply!

and,

Diarmuid (sorry if I've misspelt it),

I don't think we can use the 'this is my experience' excuse when we talk
about 'reality'. We all have experiences we can draw upon.
When I'm asked to go to Uzbekistan, Ulan Bator or wherever (the latest
request is for Bulgaria!!) to do some teacher training I can't say "Oh!
Well I've never been there before so how do I know what they want/need
etc" I have to try and think myself into the situation.

Here, though, I think the essential thing is the attitude I have before
I enter the situation. I am NEVER the 'expert' going in to preach (an
attitude I have observed far to frequently) rather I am the one going in
to discover and learn. There must be a Chinese (possible taoist)
philosophy that describes this.


My main bone of contention at the moment is that we are still assuming
that 'Dogme' is best for students and teachers alike - someone called
for research earlier, good idea. But, what I think we need is a bit of
humility.

- !whep

Dr Evil



	


	Group: dogme
	Message: 1380
	From: F. Mortes
	Date: Sa Feb 23, 2002 10:25 

	Subject: ''pure'' Dogme, comandments and other stuff


	Dear all,

1. Let us not forget that the 10 'comandments' were written (to some
extent) tongue-in-cheek. Remember, it's not so much WHAT we do, but HOW we
do it, that makes a difference at the end of the day.

2. Alan, a colleague of mine, takes his portable iBook & iPod to all his
lessons. This means that "in the classroom" (Dogme-compliant, please note)
he and his students have got the following resources available to them:

an MP3 player
a word processor
a DVD player
a CD-Rom player
a home video editing studio
speech recording facilities
text-to-speech software
a 30 Gb hard disk which can contain (as scanned pages and imported sound
clips) the entire Headache series, including the tapes, flashcards,
photocopiable resources and the Soars survival breakfast kit, etc, etc, ad
nauseam.

And last, but not least,

an internet browser

which means he can get anything that is available on the Web .... Need I
say more?
You will not catch Alan carrying books or tapes. They're history, as far as
he is concerned.
Now, does that mean all his lessons are 100% Dogme? No, it doesn't (though
he does have many Dome moments).

It's not what we have in the classroom, it's how we and our students
exploit it.

3. The need to do as you preach, or walk it like you talk it.

OK, some people on this list have written books about grammar, language
systems, as well as coursebooks, etc, that do not 'meet Dogme standards'
some of the time. So what! In my own teaching practice I've moved from zero
L1 (I-wanna-be-a-native-speaker-please-God!) to actually assigning
translations for homework and using Catalan in class nearly every lesson.
I'm just not the same teacher (or the same person, for that matter). I have
a right to change my mind, thank you very much.

Have a nice weekend, everyone. I've enjoyed the list immensely the last few
days. Let's keep it up!!

Francesc



	


	Group: dogme
	Message: 1381
	From: Diarmuid
	Date: Sa Feb 23, 2002 10:16 

	Subject: Re: Re: managing change, defining the product


	Adrian, your spelling is impeccable, and I see where you're coming from. But I do think you've strayed into criticism of Pure Dogme which seems to be a bit of a chimera. Surely we could posit Pure Dogme as an ideal to work towards. The journey should be more interesting than arriving, indeed, arriving becomes secondary to the experience of the journey.

When you go to Ulan Bator or wherever, your plane ticket would be wasted if you were to say, 'Hello, Springfield: Listen to your learners and teach them what they want to know. My name's Dr Evil, you've been a wunnerful audience, goodnight'. Agreed? But you can (and probably do) use dogme principles in your work with the trainees. That tied in to the other methodologies and principles will give your trainees enough experience to choose whatever suited them best, surely? After all, their experiences make up their realities, so they are best placed to decide what will work for them. Perhaps they'll choose dogme, perhaps not. Quite possibly they'll go for a mixture. Taoists recognise that it is very difficult to stay on the path (the Tao). We wander off, but the important thing is that we wander back to it all the wiser. 

As for dogme being *the* answer, well, not necessarily. It has made my job a lot more challenging, my students are (largely) resisting it, I come home occasionally frustrated and disheartened, but as *you* said in an earlier posting to me, it might not be perfect but it's a damn sight better than blind adherence to the curriculum/syllabus/coursebook. 

As for that Taoist philosophy that you were looking for:

People who know aren't learned./Learned people don't know.


----- Original Message ----- 
From: adrian.tennant 
To: dogme@yahoogroups.com 
Sent: Saturday, February 23, 2002 8:40 PM
Subject: Re: [dogme] Re: managing change, defining the product


Dear Scott,

> my suggestion to use the internet and web-based discussion groups was directed at Brett in his very "first world" Swiss context, where alternatives to the coursebook are easily (if not freely) available.

Umm!! but doesn't this in itself 'break' one of the now infamous 10
commandments - "Yeah shall use only what is in the classroom" unless of
course we teach them in the computer lab!

> and the idea of giving learners a blank notebook doesn't seem to me so far-fetched. If you have to *give*
them something, 

Interestingly, the first request from a group of people I'm working with
in Uzbekistan was for paper - apparently a commodity in short supply!

and,

Diarmuid (sorry if I've misspelt it),

I don't think we can use the 'this is my experience' excuse when we talk
about 'reality'. We all have experiences we can draw upon.
When I'm asked to go to Uzbekistan, Ulan Bator or wherever (the latest
request is for Bulgaria!!) to do some teacher training I can't say "Oh!
Well I've never been there before so how do I know what they want/need
etc" I have to try and think myself into the situation.

Here, though, I think the essential thing is the attitude I have before
I enter the situation. I am NEVER the 'expert' going in to preach (an
attitude I have observed far to frequently) rather I am the one going in
to discover and learn. There must be a Chinese (possible taoist)
philosophy that describes this.


My main bone of contention at the moment is that we are still assuming
that 'Dogme' is best for students and teachers alike - someone called
for research earlier, good idea. But, what I think we need is a bit of
humility.

- !whep

Dr Evil
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	Group: dogme
	Message: 1382
	From: Dennis
	Date: So Feb 24, 2002 8:41 

	Subject: The doctor patient relationship


	I don't want to to defend the acuity of my description of the learner 
as a patient going to the doctor teacher for a cure which had neither 
Scott or Diarmuid exclaiming: "Wow, man!", but it might be worth 
making clear I just wanted to capture how frequently this is what the 
situation is, not how it should be.

In the LSP Forum '99, The Proceedings for the International 
Conference on Teaching Languages for Specific/Academic Purposes held 
in Prague in September 99, I reported that in a survey carried out 
amongst 83 students of English at the University of Osnabrueck one 
week before formal studies began 78 (93.9%) said they needed some 
instruction in grammar. (After a few week's tuition and discussion in 
one part of the group (32) the percentage had dropped to 44.4% (16), 
and in another part of the group (36) to 55.5% (20)).

In writing freely about their understanding of the meaning of grammar 
24 out of 83 (32.5%) mentioned time or tense; 6 out of 83 (7.2%) 
mentioned prepositions.

Over the years carrying out formal or informal survey with students 
about what they meant by saying they needed help with grammar a high 
percentage always said they meant they needed help with tenses and 
prepositions.


Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1384
	From: lifang67
	Date: Mo Feb 25, 2002 11:39 

	Subject: Re: Logical Hamburger


	Sorry, folks:

I accidentally sent off the last prematurely before I explained what 
it was.

We have been stiffed and stifled. The editor of "Humanistic (sic) 
Language Teaching" has suppressed the letters written by the dogme 
group, and substituted an irate letter I supposedly wrote.

But the main points I made were carefully removed first, and the 
result is unreadable. The lack of logic is then blamed on me.

So I am asking that my letter be published in full or removed, and 
that the suppressed dogme letters be published. I wanted to include 
an explanation of what I was doing for the list, but I'm a bit jet 
lagged, and the computer jumped the gun somehow. Sorry about that.

dk


Dear Editor:

I too was baffled to read the letter which I had supposedly written 
to Humanistic Language Teaching. But I alone knew that it was not due 
to my chopped logic, but your choppy editing.

I had two points to make. Maley's attack on Phillipson was unfair and 
unjust. Maley's own graded reader was proof positive of the validity 
of Phillipson's critique.

You chopped both. That's why the "logic" is hard to follow. And to 
make matters worse, you end your unsolicited editorial comment with a 
disingenous invitation to other readers to join the discussion.

Look, I happen to know that you received a stack of mail from the 
members of the dogme group in response to these issues. Some of these 
are better phrased and more temperate than mine, and probably less 
prone to your style of aggressive editing. Where are they?

Yes, I know that things have to be edited for reasons of space (I 
wish you'd done a better job on Maley's original sprawl, for 
example). But that's not what happened here. 

You told me that you showed my letter to Mario and Alan, who 
apparently gutted it of the two main points. Now you blame me, 
publically, for the result. 

You binned all the "dogme" letters. Now you sweetly ask the 
readership for more.

Just a moment, please. A writer--any writer--has the right to 
integrity. If you are going to make changes of substance to a letter 
(which is what you did) you need permission from the author first. 

In my case, you needn't bother. I absolutely refuse that permission, 
and I demand that you either publish my letter in full or remove it 
from "Humanistic Language Teaching" immediately.

I also think you owe us all an apology. Not to mention the binned 
letters you got from Scott Thornbury et al.

Outraged,
David Kellogg



	


	Group: dogme
	Message: 1385
	From: Diarmuid
	Date: Di Feb 26, 2002 6:44 

	Subject: Re: Re: Logical Hamburger


	Great letter, David. I also wondered what had happened to our voice. Incidentally, I wonder how valid the excuse of 'edited for space' is on the Internet?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1386
	From: sthornbury@w...
	Date: Di Feb 26, 2002 7:54 

	Subject: Re: Re: Logical Hamburger


	David, you are quite within your rights to demand full publication of 
your letter. Just one thing - it seems that the compilation of letters 
from the dogme site that I sent to HLT got lost, so I have re-sent 
them, and they are to be published in the next issue, along with 
the full version fo your original letter - I hope.
Scott



	


	Group: dogme
	Message: 1387
	From: lifang67
	Date: Di Feb 26, 2002 11:12 

	Subject: Message and Bottle


	Sue:

I just got back from a harrowing six weeks in war-crazed America to 
learn that I am going to be teaching reading, or rather teaching to 
teach reading, specifically with reference to children's literature. 
That gives me exactly one week to learn how (to teach, not to read).

I haven't a clue, except for this one. About two weeks ago I was 
walking on a rather pebbly beach in nether Washington (State, not 
DC). The water was too cold to swim, so I was beachcombing and I came 
upon a rather battered wine bottle, containing the following message:

1/1/02 Wed 2:01

Hi I'm Katie
I hate spiders but I still kill them.
on a bay
I live ^ in WA but in the summer I go to Texas because my dad 
lives there. He's in the Air Force. Some of my friends and I are in a 
band called the 4 cuties, You may ask who is in the band well Anna, 
MacKenzie, Amy and I.
My favorite band is Limp Bizket
My Best Friends ARe
1 Chase
2 Anna
3 MacKenzie

Well, I thought this was a message from god. As the Lit Crits point 
out, Children's Literature is one of the few genres which is NOT 
defined by its authors but rather by its audience (if that seems 
contradictory, it is: Nineteenth Century Lit or American Lit is 
written by people in the 19th or in American, not read by them. But 
of course the people who write it are the people who control it; the 
people who read it merely consume it faute de mieux). So here we have 
a rare thing indeed--a bit of children's lit actually written by a 
child. Not the sort of thing one finds in works published the 
conventional way.

So, following the pointing finger, I went out and bought the latest 
album of Limp Bizkit, "Chocolate Starfish and the Hot Dog Flavored 
Water". Here's a snippet from the intro:

F**ed up dreams
F**ed up life
F**ed up kid with a
F**ed up knife

...

If I say "f**" just two more times
There's 46 "f**" in this f**ed up rhyme

etc.

Well, so much for pre-teaching vocabulary. Now, how to get the 
message out of the bottle for Katie? That is, how to contextualize 
this stuff for kids?

I don't just mean how do we teach Limp Bizkit lyrics to children, 
although we probably should not ignore what they say they are 
interested in. I mean, how to respond to texts like this without once 
again falling back into literature "for" children rather than by 
children?

dk

PS: I'm reading a pile of Lit Crit stuff on Children's Lit, and one 
of the few dull nuggets I've found in the pile of horse apples is 
this: Precisely because it is written for children and not by them, 
it tends to the didactic, moralistic, controlling. And precisely 
because it is defined by audience and not by author, the stories that 
are loved and survive are the ones that resist this tendancy (e.g. 
Limp Bizkit, or, for that matter, Tom Sawyer). In other words, under 
children's pressure, children's lit has gone from being a child's 
introduction to goodness to being an attempt to explain evil to 
children and teach sympathy for the devil. 

But again--how is this different from adult literature (which 
similarly progressed from the religious canon to the didactic fable 
to the romance to the amoral novel)? How do we know it isn't adult 
lit mutton in dressed as lamb?

(That is, by the way, definitely what Limp Bizkit is up to. Pre-
adolescent idiocy with a suspiciously post-adolescent business 
manager.)

d



	


	Group: dogme
	Message: 1388
	From: Dennis
	Date: Mi Feb 27, 2002 6:05 

	Subject: Re: Message and Bottle


	Sue,

Welcome back.

In what sense do you mean "teach the teaching of reading"? Do you 
mean by reading (1) literally learning to decipher words on the 
printed page or (2) get the reading habit? It sounds as if you 
probably mean the second.

Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1389
	From: adrian.tennant
	Date: Mi Feb 27, 2002 9:46 

	Subject: Writing - a necessary evil.


	I've recently had the good fortune of being asked to lead a project
which includes not only teacher training but also writing (and training
to write). I've been able to select some of the best teachers to work
with and have had the opportunity to meet many more.

Every time I see them I remember some of the postings on the Dogme site.
One theme keeps coming back to haunt me! The idea that all/most teachers
around the world are equipped to teach their students without resources
(especially coursebooks). This is not a defence of coursebooks, I am not
saying they don't have severe restrictions especially when it comes to
relevance BUT in many cases I really don't see an alternative.

What do you do when the teachers command of English is basic?

What triggered this was a piece of writing I received from one of the
better teachers on the project. Here is the section that made me start
thinking:

Ex.5 Listening and Speaking. Listen to the notes and say where you
might see them:

a) In a zoo
b) In a supermarket 
c) In a hotel 
d) in a street 
e) In a bar 
f) in a laundry 
g) In a library 


Tape script :

1. Please leave your values at the front desk.
2. Do not come in! For stuff only.
3. Please do not feed animals. If you have any suitable food , give it
to the guard on duty.
4. Stop-Drive Sideways
5. Ladies are requested not to have children here.
6. The lift is being fixed for the next day. We regret that you will be
unbearable.
7. Visitors are expected between the hours of 9 am and 5 pm daily.


You may think this is a spoof, or that the said teacher in question is
joking, BUT unfortunately she thinks that this is accurate and serious.
Please note as well that they have no access to other materials apart
from some ancient Soviet books from the 1970s.

Dr Evil



	


	Group: dogme
	Message: 1390
	From: Diarmuid
	Date: Mi Feb 27, 2002 10:37 

	Subject: Re: Writing - a necessary evil.


	Adrian, I've got to repeat what has been said before. Few people (if any) would argue against coursebooks per se. The target seems to be the depersonalisation that they carry in their wake. It seems that everybody who posts to this list uses or has recently used a coursebook in their classes. Wasn't it yourself who coined the phrase 'materials light' as opposed to 'materials free'? Have you changed your opinion? What brought about the change (if any)? 

Dogme is a challenge. It certainly doesn't seem to be working very well for me. My students want more serious, more IELTS-based stuff (despite being a long way from the exam). I try to maintain some Dogme principles and I do the best I can. Today, incidentally, was one of those bad days. I stuck to the book and found myself 'teaching' something that was completely unnecessary to the students...Dogme provides a forum for me to discuss my beliefs about education and to offer me a different perspective on things I may not have thought about and keeps my spirit up when I think that I'm failing and I should just go back to the coursebook and the old way of doing it all. 

As for the teacher who wrote the exercise, one could say that it's not as bad as it looks. After all, the biggest problem seems to be that some of the answers are possible in more than one situation. Another problem might be found in that the teacher has used written English (meant to be read) in a listening text (meant to be heard). As for the English, well, the world is full of ambiguous signs that serve their purpose. 

One might also wonder where the teacher got the ideas for the construct and whether the English would have been so flawed if she had been using it to express her own reality or to help her students express theirs? 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1391
	From: lifang67
	Date: Mi Feb 27, 2002 11:17 

	Subject: Re: Writing - a necessary evil.


	Dr. Evil:

Sorry--I had no trouble doing your teacher's exercise. And in fact if 
she will simply stipulate that the signs are all written in "non-
native" varieties of English, found as English translations of signs 
in other languages, I think hers is an excellent exercise, vastly 
superior (because far more discourse-provoking) to anything available 
in coursebooks.

For example. You can now provide a "native" version of the same 
exercise, being careful to point out that it would not be authentic 
to find "native" English in the majority of situations where English 
is used today.

You can even make her exercise unforgettable by creating a gum-
chewing "native" backpacker who attempts, with great hiliarity, to 
decipher the street signs, and have the helpful non-native teacher, 
who commands both non-native and native varieties, interpret. (This 
is an approach used with great success on Korean television:

Non-native: Let me introduce myself. I have five families.
Native: Five families! What are you doing in a singles chat room, you 
horrible old Bluebeard? Good bye!
Helpful non-native teacher: Sorry, Mr. Choi. I'm afraid you'll never 
get anywhere with young ladies that way. Listen and repeat: "there 
are five in my family!")

My point is that your teacher's command of English is not at all 
basic or rudimentary. It's extremely subtle and sophisticated. She 
just commands a rather different variety than you do.

In the article in "hlt" by Phillipson which Mr. Maley recently 
slandered, Phillipson deals with the problem of teachers who complain 
that their learners are creating a variety of English that natives 
can't understand.

"Let 'em go to a language school and study it."

dk

Dennis:

Sorry, it was me, not Sue. I was addressing Sue because she is 
our "Young Learners" wallah. 

My schtick is a little different than hers, and I am more than ready 
to sit at her feet. I will teach university freshmen who will teach 
small children (as elementary school teachers). It's a difficult 
critical balancing act, and inherently very dogme: I want them to see 
and learn MY techniques for teaching kids, but I also want them to 
sit back and think about them, successful and unsuccessful, compare 
them to the techniques they use for learning, successful and 
unsuccessful, and be able to create their own techniques, successful 
and unsuccessful, and crucially to know the difference. That goes for 
reading as well as for anything else (since reading is part of 
everything else, and everything else is part of reading).

As a government textbook evaluator, I also want to try to pre-empt 
the sentimentalization of children and didacticization of their 
literature. This sets in very early in the Korean educational system 
and the result is very non-dogme. Hence my otherwise indefensible 
interest in Limp Bizkit. There are, of course, other parts of Katie's 
letter that are more exploitable, and I am busy exploitiing them....

(Hey, I'm back. How do I get back on CETEFL again?)

dk



	


	Group: dogme
	Message: 1392
	From: Julian Bamford
	Date: Do Feb 28, 2002 1:41 

	Subject: Re: Writing - a necessary evil.


	Dear Dr. E,
You posted an exercise that a teacher in training wrote, matching
notes (signs) with locations where they might be found. I recognize most
of the notes from a collection that goes around the web on various forms
from time to time. I keep a copy, and here's part of it.

In a Bucharest hotel lobby:
The lift is being fixed for the next day. During that time we regret that
you will be unbearable.

In a Paris hotel elevator:
Please leave your values at the front desk.

In a hotel in Athens:
Visitors are expected to complain at the office between the hours of 9 and
11 A.M. daily.

In a Yugoslavian hotel:
The flattening of underwear with pleasure is the job of the chambermaid.

In a Japanese hotel:
You are invited to take advantage of the chambermaid.

etc. etc. The teacher must have gotten hold of it, not realized it was a
collection of amusing (to native speakers) fractured English, and created
the exercise.
I think you were saying or implying (correct me) in your posting
that for non-native speaker teachers without near-native command of the
target language, a coursebook might be helpful in teaching. That native
speakers at least have their own correct language as a background for
applying dogme principles. And that those principles are harder to apply
in teaching if you don't have a background of correct language use, which
is true for many non-native speaking teachers.
Yes, a native or near-native ability in the language you teach (or
access to an informant) is very helpful when teaching above beginner level.
And a coursebook, without doubt, would make a teacher without that
ability/access breathe easier for fear of leading students down the path of
wrong usage.
But we are also talking about teaching--a skill apart from
considerations of correct and incorrect language. It isn't enough to be a
native or near-native speaker. But so many students and teachers and
managers think it is, and our profession is partly organized as if someone
of "native ability" transmitting nuggets of "correct language" is what it
takes to teach. It's no coincidence I think that some of the worst lessons
I've seen were conducted by native speaking teachers, and some of the best
by non-native speakers with very imperfect English (using materials, but
not a coursebook).
And I'll introduce a new thought here--non-native speaking teachers
who share the students' first language are by definition closer to those
students (who they are and how they think. And they have already walked
the same language-learning road that their students are now walking so they
know something about how it feels to navigate it)--maybe that's why I've
learned so many dogmetic things from watching non-native speakers teach
over the years.
Julian
------------ORIGINAL MESSAGE
>I've recently had the good fortune of being asked to lead a project
>
>which includes not only teacher training but also writing (and training
>
>to write). I've been able to select some of the best teachers to work
>
>with and have had the opportunity to meet many more.
>
>
>
>Every time I see them I remember some of the postings on the Dogme site.
>
>One theme keeps coming back to haunt me! The idea that all/most teachers
>
>around the world are equipped to teach their students without resources
>
>(especially coursebooks). This is not a defence of coursebooks, I am not
>
>saying they don't have severe restrictions especially when it comes to
>
>relevance BUT in many cases I really don't see an alternative.
>
>
>
>What do you do when the teachers command of English is basic?
>
>
>
>What triggered this was a piece of writing I received from one of the
>
>better teachers on the project. Here is the section that made me start
>
>thinking:
>
>
>
>Ex.5 Listening and Speaking. Listen to the notes and say where you
>
>might see them:
>
>
>
>a) In a zoo
>
>b) In a supermarket 
>
>c) In a hotel
>
>d) in a street 
>
>e) In a bar
>
>f) in a laundry
>
>g) In a library 
>
>
>
>
>
>Tape script :
>
>
>
>1. Please leave your values at the front desk.
>
>2. Do not come in! For stuff only.
>
>3. Please do not feed animals. If you have any suitable food , give it
>
>to the guard on duty.
>
>4. Stop-Drive Sideways
>
>5. Ladies are requested not to have children here.
>
>6. The lift is being fixed for the next day. We regret that you will be
>
>unbearable.
>
>7. Visitors are expected between the hours of 9 am and 5 pm daily.
>
>
>
>
>
>You may think this is a spoof, or that the said teacher in question is
>
>joking, BUT unfortunately she thinks that this is accurate and serious.
>
>Please note as well that they have no access to other materials apart
>
>from some ancient Soviet books from the 1970s.
>
>
>
>Dr Evil



	


	Group: dogme
	Message: 1393
	From: Julian Bamford
	Date: Do Feb 28, 2002 1:58 

	Subject: Re: Message and Bottle


	dk
What a great "Message and Bottle" posting! Wow, did I enjoy that! (Not
that I don't enjoy all the postings.) And thanks for the Limp Bizkit
deconstruction.
You wrote: "how to contextualize this stuff for kids?.... I mean,
how to respond to texts like this without once again falling back into
literature "for" children rather than by children?"
Do you mean, how to work with children's lit so it is owned by the
children? Reading aloud to and with children is the classic method, I
think. The questions, or rather the dialog the teacher has with the
children while reading (which can be reading skills or literary or
students' experience or resistant reading or language, etc.) and the
freedom the children have to ask questions, read along or not, choose the
story they want to read that day, etc. is what allows the children to own
the literature they work with.
Julian



	


	Group: dogme
	Message: 1394
	From: Dennis
	Date: Do Feb 28, 2002 6:24 

	Subject: Re: Writing - a necessary evil.


	Dr. Evil writes:

"What do you do when the teachers command of English is basic?"

As some of you know this is a matter that is being currently 
discussed on the ttedsig list (IATEFL Teacher Education list).

In earlier postings on dogme it has been reported that it doesn't 
require native speakers of English to teach a la dogme, but it would 
seem to me that the more basic a teacher's English is the more 
unavoidable materials are, especially recordings, perhaps, so that 
the learners have the chance to hear a copiable (sic?) model of the 
spoken language.

What's the dogme party line on this issue?


Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1395
	From: Dennis
	Date: Do Feb 28, 2002 6:33 

	Subject: Re: Writing - a necessary evil.


	In the context of discussions of "true dogmeism" could I say that 
for me, and I'm sure for others here, too, this list is not the 
official organ of a sect, it is, without doubt, the best list to be 
found for serious, considered discussion of TEFL - not just the 
practicalities, but some of the deeper, underlying issues.


Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1396
	From: Diarmuid
	Date: Do Feb 28, 2002 7:48 

	Subject: Basic teachers


	I don't know enough about the topic of low level English teachers to give a considered opinion, but I would like to ask one question which has occurred to me and which might be dead stupid but, recently out of bed, seems like quite a pertinent question to me.

Is there any evidence to show that a teacher with a low level of English means that the students will not be able to overtake this obstacle? Is there any evidence to show that any input (of whatever quality) provides scaffolding for the students to build their own higher level language? In other words, is it really the teacher who calls the tune?

Now off to breakfast...


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1397
	From: adrian.tennant
	Date: Do Feb 28, 2002 8:59 

	Subject: Re: Writing - a necessary evil.


	Dear Julian,
> But we are also talking about teaching--a skill apart from considerations of correct and incorrect language. It isn't enough to be a native or near-native speaker. But so many students and teachers and
> managers think it is, and our profession is partly organized as if someone of "native ability" transmitting nuggets of "correct language" is what it takes to teach. It's no coincidence I think that some of the worst lessons I've seen were conducted by native speaking teachers, and some of the best by non-native speakers with very imperfect English (using materials, but not a coursebook).
> And I'll introduce a new thought here--non-native speaking teachers
> who share the students' first language are by definition closer to those students (who they are and how they think. And they have already walked the same language-learning road that their students are now walking so they know something about how it feels to navigate it)--maybe that's why I've learned so many dogmetic things from watching non-native speakers teach over the years.


I couldn't agree with you more here. In fact, if anyone gets a chance -
somewhere buried deep within the library of Sheffield University is a
thesis written by me on non-native vs native teachers. I had the
pleasure back in the early 90s of spending many a happy hour discussing
this very question with Medgyes Peter (in Hungary).
And this is one reason why I far prefer working with (and running
training sessions for/with) non-NESTs as opposed to NESTS.

I also agree that teaching is a skill - it is not enough to 'know' a
subject. But, on the other hand surely 'knowledge' of the is also
necessary?
A couple of interesting postings, in response, last night. One question
arises from this: Will people (students, parents, teachers, education
authorities etc) but willing to have 'local' (possible non-native! - the
! for fear of raising another fierce debate) variatins of English? 


Diarmiud,

Yes - I still adhere to my ideas of 'materials light' not 'materials
free' 

Dr Evil



	


	Group: dogme
	Message: 1398
	From: Dennis
	Date: Do Feb 28, 2002 8:59 

	Subject: Basic teachers


	Diarmuid asks:

"is there any evidence to show that a teacher with a low level of 
English means that the students will not be able to overtake this 
obstacle? Is there any evidence to show that any input (of whatever 
quality) provides scaffolding for the students to build their own 
higher level language? In other words, is it really the teacher who 
calls the tune?"


I simply can't answer either of these questions but I remember being 
at a workshop for German primary school teachers of English run by 
Hans-Eberhard Phiepho, a person some of you in IATEFL circles will 
know. The teachers were very concerned about the low level of their 
English, especially their pronunciatiion. H-E P. told them not to 
worry. "The children will pick up their prn. from the tapes, not from 
you. Tell them you are learning Engloish together."



Dennis


Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1399
	From: Julian Bamford
	Date: Do Feb 28, 2002 9:26 

	Subject: Re: Writing - a necessary evil.


	Diarmiud wrote: I also agree that teaching is a skill - it is not enough to
'know' a subject. But, on the other hand surely 'knowledge' of the is also
necessary?

Sure, which is why for a nonNEST, a competent language informant is so
useful, and failing that, a grammar, a dictionary... Or a coursebook. The
problem with the latter is that it brings a teaching methodology along with
its knowledge, and the nonNEST teacher is expected to transmit said
knowledge rather than exercise her skill as a teacher.
Julian



	


	Group: dogme
	Message: 1400
	From: scott_thornbury
	Date: Do Feb 28, 2002 9:33 

	Subject: Re: Basic teachers


	Regarding the discussion about the need for extensive subject matter 
knowledge and/or language proficiency, at a conference here recently 
I was talking with a teacher (Margaret McGinity, now at the 
University of Extremadura) who "confessed" to me that once she had 
been called upon to teacher secondary level French, without knowing a 
word of the language itself. By keeping one step ahead of the 
students (and, I think she said, not pretending to be an expert 
anyway) she "got them through" - and what was gratifying was that - 
several years later - she got feedback from a group of students at 
that school (via a survey that another teacher or teacher trainer had 
implemented) saying she was the best teacher they had ever had - she 
told me this not boastfully, but in all humility, and simply to make 
the point that it's not what you know, it's how you share it (the 
point of the talk I had just given).

More theoretically, isn't it true that the language teacher draws on 
at least three different knowledge/skill systems: A. knowledge about 
the language (what we might call subject matter knowledge), B. 
proficiency IN the language (i.e. procedural knowledge, independent 
of declarative knwoledge), and C. pedagogical skills (innate or 
trained, or both). In the absence of either A or B, Margaret drew on 
C. Most native-speaker teachers do not have A (initially at least), 
and tend to rely on B and (one hopes) C. While non-native speakers 
(generalising wildly) lean more towards a combination of A and C. The 
well-roudned teacher, I'd suggest, has authortity in all three 
knowledge-bases (it's a moot point what knowledge base C involves, of 
course). Unfortunately, many teachers over-rely, for their authority, 
on A (knowledge about the language) and this is exacerbated by the 
current coursebook culture of "grammar McNuggets-to-go"·

Dogme teachers place their faith in knowledge base C, and they might 
also add, as a rider, that pedgagoical processes involve not 
only "teaching" skills but "socialising" ones. On the evidence of our 
short chat, Margaret clearly had the latter!

Scott



	


	Group: dogme
	Message: 1401
	From: Luke Meddings
	Date: Do Feb 28, 2002 10:07 

	Subject: nothing is written


	One thing I like about this group is that it doesn't, collectively or individually, give in to what would, in the prevailing paradigm, be seen as 'given', or 'written.' To summarise the thread I skimmed this morning...

Diarmiud gives a wonderfully Laingian response to Adrian's concerns over the non-NEST teacher's matching exercise:

'As for the teacher who wrote the exercise, one could say that it's not as bad as it looks. After all, the biggest problem seems to be that some of the answers are possible in more than one situation. Another problem might be found in that the teacher has used written English (meant to be read) in a listening text (meant to be heard). As for the English, well, the world is full of ambiguous signs that serve their purpose.'

'One might also wonder,' Diarmiud continues, 'where the teacher got the ideas for the construct and whether the English would have been so flawed if she had been using it to express her own reality or to help her students express theirs?'

Well, these instincts may well have been proved right. Julian identifies a possible source text (examples of which I have also seen pinned to staffroom walls, at heaven knows what remove from the original wordings which, as DK says, would in any case have been understood and served their purpose - they have the status of urban language myths) and indicates that it may reflect not on the user's own language but - ironically enough - on that teacher's urge to create 'materials' from other materials.

DK both positions this text in the world and repositions it in the classroom.

Diarmiud also asks:
'Is there any evidence to show that a teacher with a low level of English means that the students will not be able to overtake this obstacle? Is there any evidence to show that any input (of whatever quality) provides scaffolding for the students to build their own higher level language? In other words, is it really the teacher who calls the tune?'

This makes me think of being with children. My son likes reading and writing (so do I); we make little books. But in other areas I'm not much use to him on a factual level. When he asks me why the world spins, or how fast it spins, I simply can't remember. I don't think that will stop him finding out from books, or from his teachers. And if one day soon he wanted to write a book of science facts, I imagine we'd make some of them up. We wouldn't fall off the world. Kids develop our interests as well as uninterests; they pick up our strengths, as well as our weaknesses. They are, as Diarmiud suggests of our students, independent of us.

Scott just posts on the site as I'm writing this, 'it's not what you know, it's how you share it.' I think that would be a sound instinct when with a child too. When my son asks me about things I don't know, I try not to put him off (like the expensively-schooled woman I heard tell her daughter not to bother with a Beatrix Potter book she was looking at curiously in a bookshop 'because I hated them as child'), and I don't pretend I know either. It's a shared mystery, at least. I'm assuming here that my own instincts in this respect are sound, but I suppose that's the only way to proceed... relating it to Scott's 3 areas of competence, maybe confidence in one's ability in one or more areas allows one the good grace to admit when one is lacking in another. 

This relates to another spirit that exists on the group - a sort of punk approach, not to trousers, but to life. Do it yourself, even if it's rough and ready, don't just consume. You don't need to tell this to a child - when my son writes a little book it's as much a book as any he might see in a shop, and as real - but in an adult it may require a bit of lateral thinking. When my students come up with words that don't exist we welcome them into the class if we all like them - words like 'wide out' (phrasal verb, meaning - we thought, appropriately enough, something like 'think laterally'). This creates an atmosphere of freedom - it may in fact be a means to an end, like the lesson yesterday when a Colombian guy brought in a visual task from a business/self-improvement book (The 7 Habits of Extremely Successful Nuns - no, People) 'because you told us to bring in our own materials', led a session on it and then was happy to let it go in the direction of a poem quoted by an Italian guy in response to the exercise - which I then found on the Internet and printed out: Sonnet 18 by Shakespeare. Confidence in one area promotes confidence in another.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1402
	From: Luke Meddings
	Date: Do Feb 28, 2002 10:16 

	Subject: Re: Reliable information


	PS - in brief this time - agree with Julian here: of course we (all) need reliable information of this sort. The problem is that in a coursebook it's often hard to see the wood (reliable information about language, won't mention the G-word Dennis) for the half-baked trees ([de-]graded texts, so-called self-discovery of grammar points which are in any case to be found on page 145, etc). It's one of the spheres. I used to tell my teachers (who ignored me completely, perhaps to their credit), it would be better to spend 10 minutes a day looking through Ye Swan (Practical English Usage) than cutting and pasting bits and bobs of whatnot to hand-outs. 

L

*********** REPLY SEPARATOR ***********

On 2/28/2002 at 6:26 PM Julian Bamford wrote:

>Diarmiud wrote: I also agree that teaching is a skill - it is not enough
>to
>'know' a subject. But, on the other hand surely 'knowledge' of the is also
>necessary?
>
>Sure, which is why for a nonNEST, a competent language informant is so
>useful, and failing that, a grammar, a dictionary... Or a coursebook. The
>problem with the latter is that it brings a teaching methodology along with
>its knowledge, and the nonNEST teacher is expected to transmit said
>knowledge rather than exercise her skill as a teacher.
>Julian
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1403
	From: adrian.tennant
	Date: Do Feb 28, 2002 10:39 

	Subject: Re: Writing - a necessary evil.


	Julian writes:

> Sure, which is why for a nonNEST, a competent language informant is so
> useful, and failing that, a grammar, a dictionary... Or a coursebook. The problem with the latter is that it brings a teaching methodology along with its knowledge, and the nonNEST teacher is expected to transmit said knowledge rather than exercise her skill as a teacher.


Does it have to be?

Dr Evil



	


	Group: dogme
	Message: 1404
	From: scott_thornbury
	Date: Do Feb 28, 2002 12:06 

	Subject: Re: Writing - a necessary evil.


	--- In dogme@y..., "adrian.tennant" <adrian.tennant@n...> wrote:
> Julian writes:
> 
> > Sure, which is why for a nonNEST, a competent language informant 
is so
> > useful, and failing that, a grammar, a dictionary... Or a 
coursebook. The problem with the latter is that it brings a teaching 
methodology along with its knowledge, and the nonNEST teacher is 
expected to transmit said knowledge rather than exercise her skill as 
a teacher.
> 
> 
> Dr E asks: Does it have to be?

I can't think of a coursebook that DOESN'T have a fairly narrow 
methodological agenda. Interestingly, in Spanish-speaking coutnries, 
especially in Latin America, (as I think I may have said before) 
coursebooks are CALLED "methods", so that I was surprised to be 
asked, in an interview in Brazil once, "Can you describe your latest 
method?"

Scott



	


	Group: dogme
	Message: 1405
	From: Dennis
	Date: Do Feb 28, 2002 12:39 

	Subject: Re: Writing - a necessary evil.


	For those of you that don't know it, this seems an appropriate point 
to mention: Non-Native Educators in English Language Teaching ed. 
George Braine, Lawrence Erlbaum Associates, 1999 ISBN: 0 8058 3205 X

Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1406
	From: adrian.tennant
	Date: Do Feb 28, 2002 7:29 

	Subject: A chance to meet


	Calling all Dogittes going to IATEFL York.

How about meeting up for a few informal chats?
I'm arriving Saturday evening and hitting a bar! 

Dr Evil



	


	Group: dogme
	Message: 1407
	From: Diarmuid
	Date: Do Feb 28, 2002 8:29 

	Subject: Re: A chance to meet


	I'd love to meet up, Adrian, but I still don't know for definite whether I'll be going or not. It's not looking very likely at the moment, but concerted efforts will be made. I'll let you know either way, but if I can't make it, give that bar a slap for me.

By the way, Luke, who's this Laing? 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1408
	From: Sue Murray
	Date: Fr Mrz 01, 2002 12:07 

	Subject: message and bottle


	(I've only just had a chance to download my post after almost a week, and find yet another dogme avalanche to read and digest! I'm not complaining, it's all great stuff - but sometimes I just can't keep up with you guys! I was going to throw out a question along the lines of, 'In what ways could this discussion group itself be said to operate on/reflect dogme principles??', but it seems that this has already been nicely taken up in quite a few recent postings!) 


dk,

beachcombing has its rewards and its dilemmas.


just a few things which made me think:

Katie, like all of us regardless of age, is creating and living her own narrative. The bottled version in itself is very rich. And part of it is tied up with/defined by fascination with things that make that narrative live and that identity believe in itself; is Limp Bizkit's marketing more effective, or more undesirable, or more unnatural, or more 'choiceful', than an evolutionary response which tends to hate (fear?) spiders? (And why is Amy the only cuties member not in the top three friends? And where does our tendency - especially in childhood and youth - to 'league table' things like friendship stem from?)


I wonder whether children's lit written by children might be becoming easier to find, not only on pebbly beaches in nether Washington State, but, less poetically, also via the virtual 'ocean' of internet? And Luke's son, as an example. And, at our school, one of the things everyone stops to read and re-read are the photo stories which kids and young teen classes have devised, written, acted out and produced and mounted (with the teacher as special guest and/or photographer). They are displayed along a long white corridor wall, and could certainly pass for children's lit. (with lots of wonderful 'non-native' turns of phrase to liven the whole thing up of course). And as to other sources for children's writings - school magazines, newspapers which run a weekly or monthly page of contributions from children (two local newspapers here started doing this a few years ago, but only one has continued it). And all the stuff children write and produce but which never gets properly 'circulated', or gathers dust in cupboards or whatever. Dennis mentioned some time back the collection of children's sayings on various topics (a series published many years back by Nanette Newman if I remember rightly). (And there's also graffiti, which children take to so naturally - here, every primary and secondary school kid's school bag is a masterpiece of graffiti; and one of my colleagues had the brilliant idea of drawing a brick wall on a piece of paper, photocopying it and freely circulating the copies for pupils to write on whenever they felt like it; these 'walls' are then collected, copied, stapled together and freely available for anyone to look through or take home).

perhaps what I'm saying (I really don't know what I'm saying till I say it, and even then I'm never sure!) is that learning to read is a great gift, which has far wider value than just the texts or stories one learns with. Which children will usually reject on one level or another anyway if they don't 'fit'; and Limp Bizkit or Tom Sawyer, or Pippi Longstocking or Spider Man, or Tangoon (and the 7-Eleven!), or whatever or whatever not, will only fit to the extent the child says so; I think we have to believe this, believe in the integrity of children, or become so overprotective and concerned about them being manipulated or inculcated that, ironically, they don't have a fair opportunity to make up their own minds. It's a quandary, but, as you said in a posting a while back, about reading itself, "Reading is, therefore, logically impossible. But the mere fact that something is impossible does not appear to be enough to abolish it.". 
> As a government textbook evaluator, I also want to try to pre-empt 
>the sentimentalization of children and didacticization of their 
>literature. This sets in very early in the Korean educational system 
>and the result is very non-dogme.

Mel's 'Funny Fables', and Julian's points about 'the dialogue between', are examples of how even the most traditional, or the most sanitised or propagandist, text, can be both read and 'post-empted' - (negotiated, reacted to, interpreted, owned or disowned, ..)

The word 'textbook' here is ominous; would a collection of the 'Funny Fables' Mel's class wrote, and similar gems, count as a textbook? (It should, but could it? If not, one alternative is re-doing it your way, as Mel's class did)

The objective 'learning to read', in first or second or third language, should be a path toward opening and empowering; if all roads are cluttered and strewn with hidden agendas, learning to navigate is an all important skill.

Julian and Luke have made most the points about reading and children which I thought of; and from the bits we've heard from and about your Korean teachers and their ideas and projects, I'm sure I'm not alone in thinking 'lucky children'. 

(Pearl Jam are usually more teenager friendly than kiddie, but to pinch their lyrics, 'we were but stones, your light made us stars' - sorry, personal narrative impinging here!)



Sue
PS: You don't actually say if you LIKE Limp Bizkit or not!


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1410
	From: davidjwhill
	Date: Fr Mrz 01, 2002 7:28 

	Subject: oops


	Sorry all, good cause as it is, I didn't mean to post it here.

Diarmuid: Laing is RD Laing, Glaswegian existentialist psychiatrist 
and social theorist. 
See http://www.geocities.com/Athens/Olympus/5214/laing.html


	


	Group: dogme
	Message: 1411
	From: Julian Bamford
	Date: Sa Mrz 02, 2002 12:50 

	Subject: methods and syllabuses


	Scott wrote that coursebooks are called "methods" in some countries. That
word is insightful, because what is a coursebook but a syllabus with a
method? There are methods and methods, of course. (And syllabuses and
syllabuses, for that matter.) Sue (2/18) wrote about how teachers in her
school had used "Innovations, "a coursebook published by LTP, and that
book--although only used for part of a class, and not particularly loved by
students and teachers alike--seemed to be the variable that had led to
remarkable improvements in spoken fluency. She reflected: "it seems that
part of the positive which came out in all the learners concerned must have
been due in some part to the book ....?? Or, perhaps, the absence of a book
in which grammar was highly prioritised? Thus, however subtly, also
changing the teachers' approach/freeing up their 'conscience'??

Then, Scott just posted the story of the French teacher who taught without
knowing a word of the language, and whose student felt her the best of
their teachers. If you think about it, she could only have used a
textbook--and surely an un-innovative, grammar-prioritised one--which only
underlines Scott's point that it's not what you teach but how you "teach"
it (and who you teach and who is teaching--remembering some of the first
postings I read in this group.)

It's not too much of a leap from all this to ask an academic question, "Is
Dogme a method?" or "Is Dogme the opposite of method?" or, "What is the
relationship between 'Dogme' and 'method?'"

And, to get more nitty-gritty: "What is a (the?) Dogme syllabus?" and
(anticipating the answer that it comes from the nature of language and
humans) "Is it possible to write the Dogme syllabus down?" At the moment,
for a vocabulary syllabus (i.e. which of the words that come up in texts
are worth discussing with students), I supplement intuition with the
guidance of Cobuild frequency bands; for grammar, I use bitter experience
of what is and isn't teachable at particular levels. Are there other
things, existing or to be written, that could act as a syllabus guide for
me and other teachers?
Julian



	


	Group: dogme
	Message: 1412
	From: Diarmuid
	Date: Sa Mrz 02, 2002 9:02 

	Subject: Methods


	Julian asks what the relationship between Dogme and method is. I think it's been discussed somewhere before (or at least referred to) but I'm not sure how the search function (if there is one) on the archives works, so I can't be of any use there...

As I understand it, dogme isn't a method. It's a way of thinking that gives rise to different methods. This isn't for any poxy 'oh-aren't-we-esoteric' reasons but for eminently practical ones, in keeping with what has been aptly labelled 'The Spirit of Dogme'. To quote the new arrival, Bruce Lee, on this very theme (errr...kind of):

'True observation begins when devoid of set patterns, and freedom of expression occurs when one is beyond systems'

'More and more, style has become more important than its practitioner.' (And to keep Bruce at Sylvia's right hand, I think we should assume that the practitioner refers as much to the students as to the teacher).

'Preformations simply lack the flexibility to adapt to the ever-changing. At this point, many would ask how then do we gain this untold freedom? I cannot tell you because then it will become an approach. Although I can tell you what it is not, I cannot tell you what it is. "That", my friend, you will have to find out all by yourself, for there is no help but self-help.'



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1413
	From: scott_thornbury
	Date: Sa Mrz 02, 2002 6:49 

	Subject: Re: Methods


	Is dogme a method? No, not in the sense that it prescribes a closed 
set of procedures that derive from a specific theory of learning 
and/or of language, as in the audio-lingual method or the Silent Way 
or task-based language teaching, say.

Dogme may be part of what Kumaravadivelu (in the latest TESOL 
Quarterly, and mentioned in an earlier posting) calls the postmethod 
condition, of which he writes:

"One way of conceptualizing a postmethod pedagogy is to look at it 
three-dimensionally as a pedagogy of particularity, practicality, and 
possibility. As a pedagogy of particularity, postmethod pedagogy 
rejects the advocacy of a predetermined set of generic principles and 
procedures aimed at realizing a predetermined set of generic aims and 
objectives. Instead it seeks to facilitate the advancement of a 
context-sensitive, location-specific pedagogy that is based on a true 
understanding of local linguistic, sociocultural, and political 
particularities. As a pedagogy of practicality, postmethod pedagogy 
rejects the artifical dichotomy between theorists who have been 
assigned the role of producers of knowledge and teachers who have 
been assigned the role of consumers of knowledge. Instead, it seeks 
to rupture such a reified role relationship by enabling and 
encouraging teachers to theorize from their practice and practice 
what they theorize. As a pedagogy of possibility, postmethod pedagogy 
rejects the narrow view of langauge education that confines itself to 
the linguistic functional elements that obtain inside the classroom. 
Instead, it seeks to branch out to tap the sociopolitical 
consciousness that participants bring with them to the classorom so 
that it can also function as a catalyst for a continual quest for 
identity formation and social transformation". (pp 544-555)

One way that teachers can operationalise these (fairly lofty) 
principles, including "theorizing from their practice", is 
by "exploring which of the resources learners bring with them can be 
profitably exploited for learning, teaching, and research purposes, 
including learners' sociocultural and linguistic knowledge". This 
strikes me as a fairly basic dogme tenet. As does the notion of 
social (as opposed to academic) autonomy, related to "learners' 
ability to function effectively as cooperative members of a classroom 
community". K. sees the development of academic, social, and what he 
calls "liberatory" autonomy as fundamental to his three-P platform.

Because coursebooks are laden with excess methodological baggage, 
including a narrow focus on linguistic competence, and because they 
are general rather than particular in terms of their reach, and 
because they foster dependence rather than autonomy, whether academic 
or social or "liberatory", they don't fit easily into a "postmethod 
pedagogy". But that does not mean that for some learners in some 
contexts they might not be suitable – or, at least, the lesser of two 
evils. Dogme, after all, is not anti-coursebook, which would be 
tantamount to being anti-method. Dogme is simply, post-coursebook, 
post-method.

Scott



	


	Group: dogme
	Message: 1414
	From: Sue Murray
	Date: Sa Mrz 02, 2002 9:55 

	Subject: methods


	came across this by chance, and it 'echoed' a bit

(from an interview with Peter Brook, theatre director; afraid I know little about him beyond the name)
"If people come to see this play expecting a demonstration of production techniques, they'll be very disappointed," says Brook. "The only reason to go is that you want to encounter this play brought to life in its French version. I'm wary of taking theatre techniques, or even the exploring of them, as being an end in themselves. It's very dangerous to look at 'production', to look at the work of direction as being an art. It's a tool. The chisel doesn't matter, it's what comes out of the chisel. As a director, your responsibility is not to express yourself."


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1415
	From: Richard Samson
	Date: So Mrz 03, 2002 12:16 

	Subject: methods and syllabuses


	Julian writes

>Then, Scott just posted the story of the French teacher >who taught without
>knowing a word of the language, and whose student felt >her the best of
>their teachers. If you think about it, she could only >have used a
>textbook--and surely an un-innovative, grammar->prioritised one

I respond to this merely because I interpreted Scott's comments quite
differently. It could be as you say, Julian, that the textbook was the
solution, but I think there is another more exciting possibility.

Is it possible to be a successful teacher without any subject-specialised A
syllabus (What) and B syllabus (How) knowledge? Such a teacher would only
have resort to C syllabus skills, that is, general teaching know-how.

I admit, for the moment, that this is not necessarily a desirable state of
affairs and that you are unlikely to be offered much employment on such
terms but it is an interesting thought experiment.

Imagine for example this situation. It is a monolingual group of, say,
English mother tongue students. You have to substitute for the German
teacher who has fallen ill. You know lots of English but no German and
there is no coursebook or photocopier. Could you make a go of it?

A social constructivist says "Yes", a very confident affirmative. All the
resources that as teacher you do not bring to this class are already
present in the class-group-as-learning-community. You should have no
difficulty in tapping these resources, through necessity as it happens, and
the new dynamics might release great energy.

As teacher here you would be a facilitator much of the time, leading from
behind, listening, not always understanding, encouraging consensus and
student-led research projects, etc.

Of course, you might pick up some German on the way but you certainly
wouldn't be constantly and desparately mugging up the next A syllabus
teaching point the night before so that you could seem to be a German
expert in the morning.

I think that this is, in reality, a very exciting prospect and an
experience that would be hugely refreshing for many teachers, if students
willing to play along could also be found.

Regards,

Richard
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	Group: dogme
	Message: 1416
	From: adrian.tennant
	Date: Sa Mrz 02, 2002 7:53 

	Subject: Re: Re: Methods


	Until you've had it, you can't lose it!

Dr Evil



	


	Group: dogme
	Message: 1417
	From: Tom Topham
	Date: So Mrz 03, 2002 5:35 

	Subject: Re: Re: Methods


	>
>Until you've had it, you can't lose it!
>
>Dr Evil
>
This has been my sneaking feeling about dogme since coming here. I agree 
with a lot of the ideas here, and find that in a lot of ways I was already a 
dogmish teacher in the classroom.

But in my TT context, I am trying to convert GTM post-soviet teachers to 
adopt communicative methods, do PPP lessons... more or less teach as I was 
taught to teach in the late 80's.

They aren't ready to dogmize, because Dogme is a reaction to something they 
haven't lived through. Once they have learned to successfully create a 
relaxed learning environment, to facilitate and moderate rather than 
"teach" all the time, to understand the distinction between fluency and 
accuracy and correct selectively, they might be ready to come round.

I think it was Scott on ttedsig group (but my memory is not that great) 
saying re TT "Don't get them to teach grammar, or they'll never stop". That 
might work for pre-service natives, but not in this context.

What do the rest of you think, especially those in similar TT contexts?




_________________________________________________________________
Chat with friends online, try MSN Messenger: http://messenger.msn.com


	


	Group: dogme
	Message: 1418
	From: scott_thornbury
	Date: So Mrz 03, 2002 9:33 

	Subject: Re: methods and syllabuses


	Richard's scenario (the german class without the "german" teacher) 
might draw on CLL techniques - learners jointly constructing and 
recording a conversation which is then available for later analysis - 
but in this instance the analysis is implemented by the learners 
themselves, e.g. using dictionaries and student grammars - the 
teacher's role (amongst many) being to ask the kind of questions that 
might help scaffold their own "research". 

Kumaravadivelu (in the article I referred to previously) argues 
that "postmethod" learners can attempt to develop their "social 
autonomy" by, for instance:

"seeking their teachers' intervention to get adequate feedback on 
areas of difficulty and to solve problems. Learners do this through 
dialogues and conversations in and outside the class; 

collaborating with other learners to pool information on a specific 
project they are working on. Learners do this by forming small 
groups, dividing the responsibilities of consulting reference 
materials (e.g., dictionaries and encyclopedias) to collect 
information and sharing it with the group;

taking advantage of opportunities to communicate with competent 
speakers of the language. Learners can achieve this by participating 
in social and cultural events, and engaging in conversations with 
other participants."

None of these strategies, it seems to me, assumes the need for a 
competent target language speaker teacher, let alone a native one.

Scott



	


	Group: dogme
	Message: 1419
	From: Diarmuid
	Date: So Mrz 03, 2002 10:24 

	Subject: Ready to dogmize?


	Tom wrote: 

They aren't ready to dogmize, because Dogme is a reaction to something they haven't lived through. 

I feel uncomfortable when I hear anybody saying that *other* teachers aren't ready to 'dogmize'. Although I'm sure that Tom doesn't mean it this way, it sounds a bit patronising. Let the other teachers decide whether they're ready or not (although your feeling may well be right). 

As for Dogme being a reaction to something they haven't lived through, I find it hard to believe that the Soviet education system that his student teachers were pushed through was very different to mine.Dogme is essentially part of a reaction to the education system that seeks to dehumanise the student and give them what they are expected to want.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1420
	From: adrian.tennant
	Date: So Mrz 03, 2002 9:48 

	Subject: Teaching with little knowledge etc


	I guess I've been thrown into a SIMLAR situation. 

On one of my recent trips to Uzbekistan I was asked by the Ministry of
Education if I could do a training session for them on 'New technologies
in the classroom'. 

Thinking to myself:-

a) Good to keep on the right side.
b) Why not? I do a lot of Internet work.

I said 'Yes'

I also thought to myself:-

This is a little unnecessary as most teachers let alone the schools will
have access to video let alone computers and Internet connection.

Oh! well.

So I then asked if I could use a computer with Internet connection to do
the session.
"Sorry, we only have one and that will be unavailable"
OK!!!!!!
"Oh! and by the way - could you make it 'general' as all our
methodologists will come" i.e Maths, Chemistry. Languages, Economics etc
(I'm a TEFL trainer!!!!)


The day of the session (1 hour before to be accurate) I was asked if I
had a translator.
"You mean into Russian", I asked.
"Oh, no! into Uzbek. Most of our methodologists don't speak Russian"
!!!!!

One frantic call ltater I had my interpreter. He arrived 5 minutes late.
We started. I briefed him in 20 seconds.

We ran a highly successful session on 'Using new technologies in the
classroom' *mostly for subjects I flunked at school) using ... a piece
of paper and a pen.

Dr Evil



	


	Group: dogme
	Message: 1421
	From: foxdenuk
	Date: So Mrz 03, 2002 4:58 

	Subject: Re: Teaching with little knowledge


	Firstly I should introduce myself as a new member of a few weeks who 
has been enjoying the new perspectives evident in this group.

I work in a rather unDogme-like situation which is a self-access 
centre for learners of English and German. We have a rolling 
enrolment with many but not all of our learners signing up for a ten 
week block. The idea is that we can only cope with two different 
languages and infinite levels by having people work individually.

My concern is for our learners of German since my O-level German is 
many years away and of little help. I usually tell them that I can 
help with advice on accessing and using materials and also with 
general language learning principles such as vocabulary building but 
that I cannot help with specific questions about German itself. My 
concern is that maybe I could do more for them. I should add that I 
am on duty only 50% of the time so that they do have expert help 
available half the time.

As regards the English learners I do have a great deal of freedom 
since there is no set syllabus and I spend a great deal of time 
engineering discussions and other communicative activities. 

But recent discussions on this list have set me wondering whether I 
could do more for the German contingent.



	


	Group: dogme
	Message: 1422
	From: Dennis
	Date: So Mrz 03, 2002 6:29 

	Subject: Re: methods and syllabuses


	Hang on a minute........


Julian writes:


"Imagine for example this situation. It is a monolingual group of, 
say, English mother tongue students. You have to substitute for the 
German teacher who has fallen ill. You know lots of English but no 
German and there is no coursebook or photocopier. Could you make a go 
of it? 
A social constructivist says "Yes", a very confident affirmative."

Am I being very thick? I find myself recalling a Soviet film I saw
when I learned Russian as a national service soldier. A pilot ran out 
petrol but managed to fly his plane back to base by a firm belief in 
Marxist-Leninist teachings.

I can see how all kinds of interesting activities could be carried 
out in the scenario Julian describes, but how in the name of Dogmist-
Dogminist approaches could a non-German-speaking English teacher 
teach any English pupils German?


Puzzled of north Germany






Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1423
	From: Richard Samson
	Date: Mi Mrz 06, 2002 5:05 

	Subject: Teaching with little knowledge


	In answer to "Puzzled of north Germany"

"Imagine for example this situation. It is a monolingual group of, say,
English mother tongue students. You have to substitute for the German
teacher who has fallen ill. You know lots of English but no German and
there is no coursebook or photocopier. Could you make a go of it? A social
constructivist says "Yes", a very confident affirmative."

Dennis, it was me that wrote that, not Julian. I wrote it in answer to what
Julian had written previously.

I also tried to express some general ideas on how you might go about this.
Scott mentioned some more specific ideas in a subsequent message.

So we're certainly not starting out from zero here. Have you read those
messages?

I liked your story about the Marxist-Leninist pilot, but hardly felt that
you were addressing the issue. Is the teacher the fuel? Is that what you're
implying? Hmmmm.

Or are you simply implying that an expert (A and B knowledge) teacher is as
essential to successful class precedure as fuel is to an aeroplane?

Well, that's just where I venture to differ.

You finish with "How in the name of Dogmist-Dogminist approaches could a
non-German-speaking English teacher 
teach any English pupils German?"

Would anyone else care to answer this?

Regards,

Richard
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	Group: dogme
	Message: 1424
	From: Dennis
	Date: Do Mrz 07, 2002 11:41 

	Subject: Re: Teaching with little knowledge


	Richard,

I can see that a native-English speaker with no German filling in for 
an absent colleague's German lesson could do a range of things to 
activate the learner's German - he/she could get them to teach 
him/her some German, for example, but a) the relief teacher would 
have no way of knowing if the German were acceptable b) it is very 
hard to imagine how any "new" German could be learned - certainly no 
spoken German.

I can imagine how a person with no German, but access to recordings 
etc. could learn German with a class, from the beginning: that would, 
indeed, be a fascinating process and would create the sort of 
elder/brother/sister relationship between pupils and teacher/learner 
that Scott and Diarmuid have referred to earlier.


Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1425
	From: scott_thornbury
	Date: Do Mrz 07, 2002 2:34 

	Subject: Re: Teaching with little knowledge


	Dennis wrote
> 
> I can imagine how a person with no German, but access to recordings 
> etc. could learn German with a class, from the beginning: that 
would, 
> indeed, be a fascinating process and would create the sort of 
> elder/brother/sister relationship between pupils and 
teacher/learner 
> that Scott and Diarmuid have referred to earlier.
> 

Of course neither Richard nor I are suggesting that this is 
an "ideal" situation, but simply that it is theoretically feasable, 
and a logical outcome of the argument that teaching competence (what 
I called Type C knowledge) is more "powerful" than either subject 
matter knowledge or proficiency in the language of instruction. 
Scott



	


	Group: dogme
	Message: 1426
	From: scott_thornbury
	Date: Do Mrz 07, 2002 5:38 

	Subject: Luddites'' corner


	An occasional series.

From today's BBC Online News:

A digital whiteboard that costs a fraction of many on the market 
could be the answer to interactivity in British schools. 
[interactivity with what, between whom? Ed.] 
So-called smart boards are often way out of the range of most school 
budgets, with a hefty price tag of around £2,000. 
The alternative could be a product called Mimio. At a cost of several 
hundred pounds, the Mimio creates a digital whiteboard that can 
project the internet and allow teacher and pupils to write on the 
screen. 
At Queniborough School in Leicestershire, the teachers are big fans 
of the Mimio. 
Head teacher Chris Davis was able to buy one for every classroom 
because of its low cost. 
"We use the system to project the internet in real-time and we can 
also use it with DVD and VHS video. 
"There are an awful lot of things you can do with it and it enables 
real interactivity in the classroom," he said. 

[An awful lot of things, or a lot of awful things? Ed.]



	


	Group: dogme
	Message: 1427
	From: Eric Baber
	Date: Do Mrz 07, 2002 5:54 

	Subject: Re: Luddites'' corner


	Subject: [dogme] Luddites' corner


> An occasional series.

<Snip>

> [An awful lot of things, or a lot of awful things? Ed.]

I'll remind you of that when you give your distance-presentation to the
IATEFL York conference all the way from Barcelona, Scott ;-)

Eric

Eric Baber
http://www.ericbaber.com
London, England



	


	Group: dogme
	Message: 1428
	From: Andy McNish
	Date: Mi Jun 05, 2002 12:53 

	Subject: Re: Re: Teaching with little knowledge


	As one who voted unequivocally for the proposition that dogme is 'winging it
elevated to an art form' (and all the better for it, I might add), I find
myself pondering over

<the argument that teaching competence (what
I called Type C knowledge) is more "powerful" than either subject
matter knowledge or proficiency in the language of instruction.>

In my more ebullient moments, I've sometimes felt that the skills I've
picked up over years of teaching EFL should in theory be readily applicable
to any subject I might be called upon to teach. Ironically enough, this
discussion reminds me of that listening exercise in Headache Upper
Intermediate, where students are asked to show interest in a
thinly-disguised Liz Soars talking about how she ended up teaching geography
in Tanzania. At least she probably had an O-level in the subject, and having
got to Tanzania in the first place could, I suppose, point out Africa on a
map. But teaching a language? I wonder...

Personally, I'm with Dennis on this one, at least as long as one assumes
that the teacher is alone in the classroom, without recourse to outside
help. But this is actually seldom the case in the so-called real world. In
reality, there are native speakers of the language who can be talked to, or
at least taped. There are parallel (i.e. bi-lingual) texts of all kinds,
which can be read and discussed (in L1 if need be). There are dictionaries,
grammar books and yes, even coursebooks (which usually provide cribs, but
only in the teacher's book - funny that). Failing that, there is always the
Internet, which is actually a truly wunnerful thing (yah boo sucks to the
Jeremiahs on this list - including you, Scott, you cheeky devil!). In the
end, the teacher has to go into the classroom and be themselves, calling
upon whatever they can in support of their claim to be 'the teacher'.
Usually, we call upon 'authority' of some sort, whether it be derived from
our own knowledge of the language we speak, or from books. The NESTs will
usually rely on the former - until the need to scurry to the staffroom for a
quick look at Swan arises! The non-NESt's will more likely put their trust
in solid planning and guaranteed outcomes, I guess. Both groups, however,
will eventually derive their own authority from the relationship they create
with the learners around them. In our hypothetical case, it is hard to
imagine the learners accepting a teacher whose knowledge of the language is
negligible, unless said teacher demonstrates what I once heard referred to
as 'a great power of teaching'.

Scott's A B C classifications are wonderfully useful in separating out the
various strands of what teaching English means in the current
socio-educational construct, all over the world. I'd love to see more
discussion here about the implications of these ideas. For instance, how
often do you meet someone who confidently opines that in order to teach a
language, it is enough to be able to speak it? One meets a few of these 'Bs'
on CELTA courses - they soon realise there's more to it than that. One meets
others all over the place, and I rarely suffer such fools gladly. And what
about the applied linguists who've never faced a real live class? A and B in
abundance - but without C, would they last 50 minutes in a classroom? (Straw
men, I guess, but you know...)

On the other hand, can you really have C without A or B? Don't they go
together, like the dancer, the dance and the music? My best teachers have
always been the ones who communicated both the love of their subject, and
its hidden depths. And by gum, could they answer a question if they were
asked one.

Andy McNish



	


	Group: dogme
	Message: 1429
	From: scott_thornbury
	Date: Fr Mrz 08, 2002 10:48 

	Subject: Celebration


	Purposefully ignoring cheeky comments from Eric and Andy, can I just 
point out that the dogme site is now 2 years old - having generated 
nearly 1500 postings, and probably over a million words of wisdom. 
What's more, over the last year we have trebled our membership and 
output - all of which is a cause for celebration, and vindication of 
one of the more useful side-effects of technology. Thanks to all of 
you!
Scott



	


	Group: dogme
	Message: 1430
	From: Tom Walton
	Date: Fr Mrz 08, 2002 10:57 

	Subject: Re: Celebration


	Yes, Scott, we would have to accept that "dogme", as a
group, exists thanks at least partly to the
technology.

A question that has been in the back of my mind for
some time: would it be possible to have a
dogme-approach to teaching languages online?

Personally I can't see why not, either using no more
than a Yahoo! group (or similar) and what "emerges"
from the learners or else (less dogme) making use of
some of the resources to be found on the Web. Or,
alternatively, through a (collaborative) creative
writing project of some kind.

Tom (aka PC Smasher)

__________________________________________________
Do You Yahoo!?
Try FREE Yahoo! Mail - the world's greatest free email!
http://mail.yahoo.com/


	


	Group: dogme
	Message: 1431
	From: Eric Baber
	Date: Fr Mrz 08, 2002 10:57 

	Subject: Re: Celebration


	> Purposefully ignoring cheeky comments from Eric and Andy, can I just
> point out that the dogme site is now 2 years old - having generated
> nearly 1500 postings, and probably over a million words of wisdom.

Tsk tsk, all that text debating about whether or not to use texts in the
classroom.... ;-)

Cheekiness aside, Happy Birthday, dogme!! Scott, any words of wisdom 2 years
on? Has the list changed your views on the issue in any way(s)?

Eric

Eric Baber
http://www.ericbaber.com
London, England



	


	Group: dogme
	Message: 1432
	From: Eric Baber
	Date: Fr Mrz 08, 2002 11:11 

	Subject: Re: Celebration


	Tom, you wrote:

> A question that has been in the back of my mind for
> some time: would it be possible to have a
> dogme-approach to teaching languages online?

It seems to me that this is already happening. Vance Stevens and a number of
colleagues/friends have been running an endeavour called "Webheads" for a
number of years now. Every Sunday they meet live online with English
learners from around the world - it's free, and anyone can join whenever
they like. As far as I can tell it's very free-form, with students being
able to come and go as they like, with no fixed lesson-plans or pre-prepared
materials. At least this is how I understand it. If you go to
http://www.vancestevens.com you'll find more information there about the
Webheads classes, and I'm also copying Vance here so he may give you more
details.

Cheers

Eric

Eric Baber
http://www.ericbaber.com
London, England



	


	Group: dogme
	Message: 1433
	From: Vance Stevens
	Date: Fr Mrz 08, 2002 11:35 

	Subject: Re: Celebration


	Thanks for the plug, Eric. I just attempted to join the dogme Yahoo group and
'activate my membership' at the website.

Webheads meets and has met Sunday noon GMT for the past several years. The
venue these days is http://www.tappedin.org.

Some Webheads are also coming along for a discussion tonight. Here are the
details ...

Subject: [evonline2002_webheads] Chat hosted by Vance and Michael March 8
17:00-19:00 GMT
Date: Fri, 08 Mar 2002 15:14:09 +0400
From: Vance Stevens <vstevens@e...>
To: Human_CALL@yahoogroups.com, Webheads in Action
<evonline2002_webheads@yahoogroups.com>,
Webheads <efiwebheads@yahoogroups.com>

Hi everyone,

You are probably aware that Michael and I will be hosting a chat some few
hours from now. The time of the chat has been announced to be 17:00 to
19:00. That's 5 a.m. in Australia, so Michael will join us mid-session.
Because of this we had intended to set the chat to start at 17:30 GMT, which
is how it is listed in some of our schedules, but I mention this only to
clarify the time differentials, and also to assure you that I will be online
by 17:00 GMT and that Michael will join us when he's had some zzzzzs.

March 8, Friday, 17:30 to 19:30 GMT, Vance Stevens and Michael Coghlan host a
TESOL EVOnline Human_CALL chat on Distance Learning and Cultural
Considerations online at Tapped In, http://www.tappedin.org, with backup on
Yahoo Messenger. Come to Room S2814 or /join vances.

I have created a web page for this chat which you might want to review prior
to joining us. Everything on the page has been announced by Elizabeth in one
form or another, but I've collated these announcements into one handy url.

http://www.vancestevens.com/papers/evonline2002/8march2002.htm
http://lightning.prohosting.com/~vstevens/papers/evonline2002/8march2002.htm

(Actually, it's two urls ... folks in China and Tunisia cannot access the
first url because it's hosted at Geocities, so I mirror my pages at my
Prohosting site BUT the Prohosting FTP is down at the moment SO if you can't
reach it now try again later ... :-)

Here are the topics we are slated to discuss ...

Discussion topics:

What are best practices in distance learning? Why?
Does culture make a difference in electronic media? How? How much?
What kinds of things do we need to be aware of as teachers when learning
becomes primarily distance learning?

For the first of the above topics, Dafne posted her reflections on Webheads
in Action to the evonline2002_webheads and Human_CALL lists, so we might
start with her comments as a point of departure. You will find a link to her
comments at the urls mentioned above.

Culture in electronic media is where Michael comes in (what's your phone
number, Michael, in case I need to call you in the morning?? :-))).

Hope to see everyone at Tapped In later on,

Vance




Eric Baber wrote:

> Tom, you wrote:
>
> > A question that has been in the back of my mind for
> > some time: would it be possible to have a
> > dogme-approach to teaching languages online?
>
> It seems to me that this is already happening. Vance Stevens and a number of
> colleagues/friends have been running an endeavour called "Webheads" for a
> number of years now. Every Sunday they meet live online with English
> learners from around the world - it's free, and anyone can join whenever
> they like. As far as I can tell it's very free-form, with students being
> able to come and go as they like, with no fixed lesson-plans or pre-prepared
> materials. At least this is how I understand it. If you go to
> http://www.vancestevens.com you'll find more information there about the
> Webheads classes, and I'm also copying Vance here so he may give you more
> details.
>
> Cheers
>
> Eric
>
> Eric Baber
> http://www.ericbaber.com
> London, England



	


	Group: dogme
	Message: 1434
	From: kellogg
	Date: Mo Mrz 11, 2002 7:59 

	Subject: Memory for the Devil


	I remember at a conference in the late 1980s, Michael Swan told this anecdote about walking into a confiserie in Calais and asking for "de la confiture sans preservatives", that is, jam without any condoms in it. He was gently but firmly corrected and remember the correct word (which I have alas forgotten) for the rest of his hoary days. 

Swan's question was why, if memory is really just a matter of repetition, are there some words which we repeat zillions of times, and find that they do not stick to the memory, and others which we repeat only once and they never leave. 

I am ruminating over this, because I am trying to memorize the names of two hundred and ten new freshmen students, almost all of them young women, 19 or 20 years old, fond of children, small dogs, and saccharine pop ballads. 

Instead, I find that I have memorized, from my graduate class, the following older women. 

Ms. Cho--because she wanted to be called by her family name. Also, she arrived first. 

Jin--because she wanted to be called by a single syllable, which is unusual. 

Hye-mi: Because I moved her from the back of the classroom to the front. 

Hye-suk: Because she sat next to Hye-mi and I kept getting them mixed up. 

Jungran--because she had trouble getting on our discussion list and I had to email her individually. 

Dongmee--because she wrote her name in Chinese characters instead of English letters and explained that it meant "Easter Beauty". 

Sun-hee: because I forgot her name and she taught me a mnemonic: Sunny. 

It seems to me that most of these reasons are PROBLEMATIC in one way or another--that is, they involve friction. I find that the names I can't remember are the ones associated with small dogs and sweet-tongued pop singers. 

There was a study, or rather a collection of studies, done by Craik and Lockhart way back in the mid-1970s. Craik and Lockhart gave three kinds of "tasks" to native-speaker subjects. 

TYPE ONE: Phonological/graphological tasks, e.g. write/repeat the word ten times, or cross out all the vowels, or circle all the consonants. 

TYPE TWO: Grammatical tasks, e.g., say whether the word is a noun, verb, adjective, adverb. Fill in the blanks. etc. 

TYPE THREE: Semantic tasks, e.g. say whether the word is a property of humans or animals, say whether it is artificial or manmade, write story,e tc. 

They found that task THREE produced much longer memories (but fewer of them, because they took much longer to do). Task one produced much shorter memories (but more of them, because they take less time). In other words, the good methods are not fast, and the fast methods don't last. 

They interpreted this result as disproving the usual notion that we have of memory--that is, memory consists of short-term, mid-term and long term. Instead, they argued that memory really has a central processor which "digests" the information you give it and codes it in different categories. The strength of the memory is a function of the way in which the processor codes it. 

This explains a lot, of course. It explains, for example, why words that don't have much "semantic weight" (you know, the functor words, like "a", "the", "of", "whilst" and so on) are so hard to remember. It explains why some words we encounter ONCE and never forget. It explains why some of my students are so forgettable (because I simply repeat their names and don't really interact with them) while others stick in my mind (usually because I scolded them for something). 

Here are a couple of things to think about, though: 

a) The Craik/Lockhart studies were done with native speakers, using words that they already knew. Does the same thing apply to foreign language learners, and words they don't know? 

b) Does the same thing apply to names, or not? I remember people who say things that are very different, e.g. one student with the unusal name Yak-gyeong, and another who thinks comic books are much more difficult than novels. Is this the same phenomenon, or different? It seems different to me, because the interaction cannot really be reduced to a semantic phenomeonon. A Korean male student who dislikes drinking alcohol is making a personal--even a social--statement, not a semantic one. On the other hand, Yak-gyeong is just phonological unusual to me. 

c) Craik and Lockhart seem to assume that words are remember WHOLE--you either know a word or you don't. But that doesn't seem very true to me. I half know a lot of words. And I half know even more of my students. 

I have an alternative model for memory that is both more and less complex. My model also has a kind of central lift elevator that lets memories off on different floors, where they are differentially accessible. 

But it seems to me that the floors that Craik and Lockhart label are too convenient--they correspond to the levels of language description we all learn and not to the wide range of social-interactional experiences we all suffer without really learning to label. 

The key criterion which determines on which floor my memories get off is how much trouble they make. 

Now, does this go any way--any way at all--towards explaining: 

a) Why I forget the dog-lovers and remember the lizard-lovers? 
b) Why everyone, sooner or later, forgets everyone they "meet" in "Headway"? 

dk 

(Sue--this is, actually, vaguely related to your question about Limp BIzkit. What sticks in my mind about Elvis Prestley, the Stones, and ALL white rappers is the "Dancing Dog" effect--it's not how well the dog does it, but that the dog dances at all. 

That's sort of how Vygotsky feels about foreign language learning, you know; we are all dancing dogs in our foreign languages. All the words we learn in a foreign language are "scientific concepts", because they are not grounded in every day experience. This explains both the laboriousness of their acquisition and the tenuousness of their memory trace.) 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1435
	From: Julian Bamford
	Date: Di Mrz 12, 2002 1:55 

	Subject: Memory for the Devil


	Thanks dk for the valuable ruminations on memory. In lieu of a killer
anecdote ("Michael Swan walks into a confiserie in CalaisŠ" Love it!) I'll
just advance organize: Here are a few ruminations of my own interspersed
with comments on yours.

Memory is surely central to all our language teaching and learning
endeavors. So why, apart from Earl Stevick ("Memory, Meaning, Method" and
later papers), do so few seem interested in it.

The key to remembering as best as I can tell is salience--importance (to
oneself). That would explain why

-- you remember the names of your "problematic" or unusual- in-some-way
students. Friction makes for salience;

-- I remember the names of the students who turn me on. Frisson makes
salience;

-- simple repetition (Swan: "If memory is just a matter of repetitionŠ")
sometimes works--repeating can make salient;

-- one remembers one's embarrassing linguistic mistake (Swan again) after
just one, brief, red-faced episode in a confiserie;

-- you don't remember the students who don't stick out from the
children/small dogs/pop ballads background;

-- I don't remember any of the people I "met" in the Strategies coursebook
series (70s/80s Headway predecessor) but I do remember Ingrid Freebairn
coming to my classroom and watching me teach a unit.

and to add one of my own

--why a vocabulary word that a student has met before (and forgotten the
meaning of) "jumps out" when met again, whereas another unknown word
doesn't.

(Mnemonics (Sun-hee/Sunny) don't fit the above
what-sticks-out-in-some-way-is-remembered pattern because they are a
pre-memory device.)

Before salience, we have to notice. (Maybe noticing and importance are part
of the same thing--noticing being the first level that may or may not
deepen to importance.) I was looking through a wild flower book recently
and the next day I noticed the spring flowers that carpet the sides of the
roads--flowers I've walked past for years and never been aware of. And I'm
watching Ken Burns' 10-part documentary on jazz, and as a result, what had
been very familiar and not unpleasant noise--do do bah de dah dah bee
wah--changed into Charlie Parker and Miles Davis' playing solos and
improvising their own spontaneous melodies on top of the original chords.
I could "hear" this for the very first time after breakfast this morning.
Part of teaching is explaining what all that linguistic noise is, how it
works, and what for--stuff like "a" "the" and "If I meet her, I'llŠ" and
"If I won a million dollars, I'dŠ" But not teaching it cold. I had a
reason for opening the wild flower book and for watching the "Jazz" series,
so I was ready to learn. For a teacher, when it is appropriate and useful
to step in with one's smarts is everything. Dogme tells us this.

And let's not forget that what is salient differs for different people, and
depends on the dynamics of the here-and-now situation. Another reason why
dogme is so useful.

You ended with: All the words we learn in a foreign language are
"scientific concepts", because they are not grounded in every day
experience. This explains both the laboriousness of their acquisition and
the tenuousness of their memory trace.

Dogme works because it grounds learning in everyday experience, and the
resulting chances-of-salience make it possible to remember without labor.
(But it takes a long time.)

I'm interested in things like review, recycling, because they impact the
working of memory.

And, finally, I can only suggest one I-think-super-useful thing: The fact
that students notice a previously-met-and-subsequently-forgotten word means
we should accord much, much more respect to forgetting things, which is,
paradoxically, often a crucial first step in remembering.

Julian

P.S. To answer some of your questions

You asked: do the Craik and Lockhart studies really show "the good methods
are not fast, and the fast methods don't last?"

Yes, that's probably a valid but not very useful truism. The most useful
insight it offers might be that it takes a long time to learn a language.

You also asked some specific questions:

a) The Craik/Lockhart studies were done with native speakers, using words
that they already knew. Does the same thing apply to foreign language
learners, and words they don't know?

Yes?

b) Does the same thing apply to names, or not?

Yes? Isn't memory memory, regardless?

c) Craik and Lockhart seem to assume that words are remember WHOLE--you
either know a word or you don't. But that doesn't seem very true to me. I
half know a lot of words. And I half know even more of my students.

Sure, the whole word, all or nothing, semantic, grammatical things seem to
show up as a result of the experimental design. Memory may not be complex,
but its workings are infinitely complicated--bits of words half remembered
for different reasons sort of thing.



	


	Group: dogme
	Message: 1436
	From: adrian.tennant
	Date: Di Mrz 12, 2002 6:55 

	Subject: Re: Memory for the Devil


	I think there is another layer, or type, of memory at work in language
learning. A 'deep' memory similar to instinct.

Last year I started learning sign language. Here, most of the techniques
and reasons mentioned so far are next to useless. Low and behold I could
still 'remember'. 

The closest anology I could come up with was learning to play a tune on
the guitar. After a while your fingers just know where to go. Why? -
practice?! or ....?

Dr Evil



	


	Group: dogme
	Message: 1437
	From: Dennis
	Date: Di Mrz 12, 2002 6:40 

	Subject: Re: Memory for the Devil


	A question arising from dk and Julian on memory (in language 
learning).

If there is an area where systematic research may have come up with 
findings that might help our learners this is surely one.

Can anyone on the list recommend "essential reading" ?


Dennis
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1438
	From: Julian Bamford
	Date: Di Mrz 12, 2002 9:21 

	Subject: Re: Memory for the Devil


	Dr. E writes: I think there is another layer, or type, of memory at work in
language learning. A 'deep' memory similar to instinct.

I've been talking about memory with Matt, a colleague, for half an hour.
The following is his take on this. Memory is memory--no need to call it
instinct. Memory for a face, making a guitar chord, a bit of
language...all the same. Let's use "instinct" for stuff like salmon
swimming upstream to spawn.

You wrote, you could--lo and behold--"remember" sign language. Like you
learn to play a tune on the guitar. "After a while your fingers just know
where to go. Why? -practice?! or ....?"

Matt says, yes, it's practice. But a certain kind of practice: for real
use, not in isolation. It must be practice that helps develop a network of
related stuff, and/or practice within such a network of connections. For
example, you can learn two or three guitar chords, but unless you know how
to shift between them (the network), they aren't much use. But if you
practice the chords and the changes, then practice a tune using them, your
fingers gradually just know where to go. Your fingers are moving in the
network without thinking.
Maybe what you call instinct is this network of learning in which
one thing leads automatically to another. The doing-without-thinking
happens because of the network. Things can't be usefully learned, even
overlearned, in isolation. One thing happens because of another--you have
a mental store of similar situations. [M tells the story of his 5-year-old
niece who called her grandma "baba" (battle-ax), to her face, not knowing
what it meant, to general hilarity. She could only have heard it used
behind grandma's back in a similar situation, and so spontaneously came out
with it when another similar situation presented itself.] Language
learning payoff: adults tend to try and learn a definition of a word first.
But if you can move from a real situation (network) to the word, the word
is ready for real use. And real use, in turn, is further practice, leading
to network.

Julian & Matt



	


	Group: dogme
	Message: 1439
	From: scott_thornbury
	Date: Di Mrz 12, 2002 10:53 

	Subject: Re: Memory for the Devil


	--- In dogme@y..., "Dennis" <dnewson@u...> wrote:

> Can anyone on the list recommend "essential reading" ?

In researching a book on vocabulary teaching, I found these really 
useful:

- the already mentioned Stevick (MMM, 2nd ed.) - indispensable, no 
dogmetist should be without one
- Baddeley, A. 1997 Human Memory: Theory and Practice, Pyschology 
Press - a textbook, weighty and authoritative
- Baddeley, A. 1982 but updated: Memory: A user's Guide. Prion books. 
A dumbed-down version of the previous.

Neither of these last two has a lot to say about second language 
learning, but quite a lot about word learning of one form or another.

Scott



	


	Group: dogme
	Message: 1440
	From: Colin Mackenzie
	Date: Di Mrz 12, 2002 8:33 

	Subject: Re: Memory for the Devil


	>Can anyone on the list recommend "essential reading" ?

By no means essential reading, but an excellent look at how the 
brain/mind sets itself problems and sometimes comes up with better, 
more holistic, solutions through process of slow rumination rather 
than lightning processing is
Hare Brain Tortoise Mind by Guy Claxton, Fourth Estate.
For what is lexical memory but the brain finding solutions to the 
problem of classifying the world it finds around it.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1441
	From: Julian Bamford
	Date: Mi Mrz 13, 2002 5:34 

	Subject: Model of memory


	I've got to take back a lot of what I posted yesterday (and have thought
true for ages). I now feel noticing; salience; importance are not a
productive framework for understanding memory in language learning. It
didn't elucidate Adrian Tennant's experience of learning sign language and
the guitar. And it doesn't explain why mnemonics can be a memory aid. And
what about the test we face tomorrow on translation equivalents of 30
decontextualized words. Fail that test, and we fail the course. What
could be more "important" than that, yet it's situations like that that
prompt the revealing cliche, "I couldn't remember it if my life depended on
it." If we can't remember what our life depends on, there must be
something else besides noticing and importance going on. The brain must be
working independent of our will.

I'll go with "network" (is there a better word?) as a more encompassing,
and more pedagogically useful way of explaining the phenomena of
remembering and forgetting. Memory and recall depend on association. This
would account for all the examples in dk's (3/11) original posting (i.e.,
why he remembers certain names; why he doesn't remember all the dog lovers
individually; how a grammarian in a confiserie learned the French for
condom in one humiliating 'exposure')

dk wondered if Craik and Lockhart's model of memory ("memory really has a
central processor which "digests" the information you give it and codes it
in different categories. The strength of the memory is a function of the
way in which the processor codes it.") accounted for things. Well, C&L's
variable coding tries to explain the evidence, while dk's model of
assigning information to different, more or less accessible floors just
describes it. To paraphrase C&L, strength of memory depends on *the way*
in which information is coded. I wonder if this coding of information is
parallel to the idea of a network of associations? But rather than, as C&L
do, stopping at saying the ways of coding are phonological, grammatical,
semantic, could we have limitless types of coding, thus including dk's
"wide range of social-interactional experiences" that are clearly part of
memory.

Matt, my colleague, says that, based on his experiences as a learner, as a
teacher he works from the idea that words can't exist alone. And so he
gives lots of examples of the word in use, knowing that each student will
be making their own, unique network.

And about the usefulness of "forgetting." "Forgetting" is not an accurate
word because some trace of the forgotten thing remains so that one can say,
"I had forgotten that." Anyway, when a learner meets and forgets a word,
it's a positive move forward rather than a failure, because next time the
"forgotten" word is encountered, the trace of prior memory is immediately
part of the network that makes that word memorable and more readily
accessible for use. So when students forget things, we say, "Great!
Forgetting is part of learning!"

Julian

P.S. about names, which prompted dk's original posting. I was talking to
Matt about why I have trouble remembering Japanese names (and
unfamiliar-to-me names like Diarmuid) but not names from my own culture
that I'm familiar with. I felt it was that, for example, if I meet a
Louis, I link it to the memory of a Louis who was a friend in school, or
with Louis Armstrong. I have many fewer such associations with Japanese
names. Matt, who is Japanese, says he thinks it's more linguistic: he
processes "Keisaku" as one unit, and an already familiar name, so he is 2
or 3 steps ahead of me in being ready to make a network for real use. I
have to start, not from a name but from four syllables "Ke" "i" and "sa"
and "ku" When I next meet Keisaku I may say "Keisaka" by mistake. I also
get confused with all the other names that begin with "Kei" (such as
Keisuke). There may be a bit of both--no prior links and linguistic
novelty-- going on, which seems in line with dk's observations.



	


	Group: dogme
	Message: 1442
	From: Diarmuid
	Date: Mi Mrz 13, 2002 8:16 

	Subject: Re: Model of memory


	This whole memory thread is fascinating as it is opening up a whole area that I've never given much thought to. Thanks a million David, Julian et al. As a novice to the whole thing, can I be excused if these questions are astoundingly obvious? 

1 (On behalf of a colleague). She says that when she begins teaching in a new culture, she finds it very difficult to remember names. But the following year she finds it much, much easier to remember names even if they are completely new to her. We have come up with an 'advance-organiser' theory which says that her brain has become more familiar with the way that letters and sounds are combined and related, making it easier for her to store the memory. There may also be some subconscious referencing going on with New Name being cross referenced to Old Name because they have the same smile or similar character etc. Anybody else have any better ideas about this one?

2 I joined one of those book clubs where you buy enough chunky books to fill up an entire library shelf all for one pound. The only consequence is that every month you have to post off a letter telling them that you don't want to buy the book of the month. Well, the catalogue that they send me every month is choc-a-bloc with books claiming to improve your memory. They seem to be largely puzzle books aimed at the logical-mathematical / linguistic intelligences. My question is this, do these books have any worth or are they quack medicine? If they do have worth, surely that tells us something about memory? But what?

3 We've been talking about memorising lists of words etc so far. But where does remembering to do something fit in? Is it different kind of memory? I must remember to put the rubbish out. I must remember to mark those essays. Oh god, I really *must* remember to mark those essays...Similarly, do we process our sensual memories (in the cleanest possible sense of the word) in different ways or can the theories so far expounded account for them? What about the memory of absolute truths: if I jump in front of a moving car, I will hurt myself. Is this a memory or knowledge? At what point do we make the distinction?

4 Can somebody help me with the C&L quote: 'the strength of the memory is a function of the way the processor codes it'? The more I think about it, the more confused I get. It's the 'function' word that screws it all up for me. So far, I've got it down to:

We have a central processor in our brain. It processes all of the information we give it and codifies it. It assigns it functions. One of those functions is how well we will remember this information (ie how strong). This may be determined by how relevant the brain assumes this new information will be or simply by how well the brain can incorporate the new information into the existing network.

What are the other functions the brain assigns to new information? Have I understood the quote properly? My head is spinning far too much for this time in the morning...


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1443
	From: scott_thornbury
	Date: Mi Mrz 13, 2002 9:56 

	Subject: Re: Model of memory


	--- In dogme@y..., "Diarmuid" <diarmuidfogarty@o...> wrote:> 
4 Can somebody help me with the C&L quote: 'the strength of the 
memory is a function of the way the processor codes it'? The more I 
think about it, the more confused I get. It's the 'function' word 
that screws it all up for me. 

Don't let the "function" thing get in the way of what is a fairly 
simple and - I think - generally accepted notion, i.e. "the strength 
of the memory is (at least in part) determined by the way the mind 
deals with it" - an idea that seems to me to be related to the notion 
of "cognitive depth" - the more (and the more intellectually 
demanding) decisions you have to make about a word, the more likely 
it is that you will remember it. Hence, the value of classroom 
activities that involve learners not only in working out the meaning 
of a new word from context clues, for instance, but then working it 
into an original context of their own, etc. It's a "no pain no gain" 
principle. Balanced against the idea of "cognitive depth" is the 
notion of "affective depth" - that if a word evokes strong emotions 
or is associated with memorable experiences - the more likely you 
will remember it. This may account for the fact that some words are 
remembered instantly with little or no apparent cognitive processing 
simply because they are strongly "coloured". Again, see Stevick on 
affective depth.

It doesn't explain, though, the fact that there are other words - 
cognates in particular - that require minimal cognitive effort and 
may have little "affective" colour - but are easily learned. I guess 
they are - in a sense - half-learned already, so it's just a question 
of connecting a new node to an existing network. 

S.



	


	Group: dogme
	Message: 1444
	From: colin.mackenzie@c...
	Date: Mi Mrz 13, 2002 12:33 

	Subject: Re: Re: Model of memory


	Diarmuid wrote

>
>1 (On behalf of a colleague). She says that when she begins teaching in a new culture, she finds it very difficult to remember names. But the following year she finds it much, much easier to remember names even if they are completely new to her. We have come up with an 'advance-organiser' theory ... Anybody else have any better ideas about this one?

This doesn't work for me. I still have a problem if th ename is new and process it inthe way Julian describes, by breaking it into phonemes. Perhaps names are just another area of vocabulary and some people have an 'advance-organiser' because they are better at recognising phonological patterns, which they can then apply to new names.




>4 Can somebody help me with the C&L quote: 'the strength of the memory is a function of the way the processor codes it'? ...

They are talking about mathematical functions, eg y=2x, the more x increase, the more y does. You could probably replace "a function of" with "related to" and it would read the same.



	


	Group: dogme
	Message: 1445
	From: adrian.tennant
	Date: Mi Mrz 13, 2002 4:10 

	Subject: Re: Memory for the Devil


	Years ago, when I was a tranee, I had a Chinese friend. She decided to
teach me some Chinese!!! The method she used was a combination of
Mnemonics and visual references all connected back to English. I
therefore learnt that 'Wall-eye-knee' means I love you and 'Knee-how'
means hello with 'knee-how-ma' meaning How are you. Almost 15 years
later I still remember these snippets but also still need the visual
referencing to help (possibly why I was pretty good at learning sign
language). I actually need to point to the wall/eye/knee when saying the
phrase - not that I have much opportunity! and hold up my hand like a
stereotypica Red Indian (native American) when I say 'How'.

One question I have though is: Isn't memory far too difficult and
complex a process to be 'explained' in b/w, a couple of hundred pages,
and a ... I can't remember what I was going to say.

Dr Evil



	


	Group: dogme
	Message: 1446
	From: Brian Perkins
	Date: Mi Mrz 13, 2002 4:46 

	Subject: Re: Methods & Ready to dogmize?


	"No one can be told what [dogme] is...
they have to see it for themselves."
--Morpheus, The Matrix






__________________________________________________
Do You Yahoo!?
Try FREE Yahoo! Mail - the world's greatest free email!
http://mail.yahoo.com/


	


	Group: dogme
	Message: 1447
	From: lifang67
	Date: Mi Mrz 13, 2002 11:49 

	Subject: Re: Model of memory


	(Zounds--what a Pandora's box Diarmuid was carrying around!)

On foreign names. Two key points about names GENERALLY occur to me. 
In all the languages I know, there are TWO parts to a name, that is: 
family (genus) and given (species, if you like). For example, English 
has a very small, unimaginative, and for the most part semantically 
vacuous set of personal names (often boring and basically meaningless 
things like "David" or "Scott") and a much larger, richer, and often 
more meaningful set of family names 
(e.g. "Carpenter", "Woods", "Kellogg" = "Kills Hogs", making me 
probably the only living Jew on earth whose ancestors were pig 
butchers). Arabic and French are like English. Korean and Chinese are 
the other way around (two thirds of Koreans are called "Yi", "Bak" 
or "Gim", but my wife, whose Chinese family name is "Li" and common 
as dirt in Shaanxi, was born during the Cultural Revolution and given 
the unique name "Direction").

On "coding". The point is how the information is "tagged" by the 
processor for retrieval. Yes, repetition is probably part of this 
tagging process. But if you just repeat a word, what is it that you 
are repeating? The brain is highly economical, and it does not repeat 
the literal experience or the whole concept which you so laboriously 
associated with the name (word) when you learnt it. It loves 
shortcuts. So it just repeats the noise you made or the literal image 
you wrote. 

On the other hand, if you are in an L2 environment (as I am) you are 
liable to have the whole experience partially repeated. For example, 
on the subway coming here I heard for the zillionth time "Joshim 
hashigessugi paramnida" (that is, "it is to be hoped that passengers 
take care...") and my brain took note of the fact that rather than 
(as is usual) being asked to take care in descending from the subway, 
this time I am being asked to take care of terrorists who might use 
the upcoming World Cup in Seoul to stage some gory publicity stunt 
along the lines of September 11th. 

(You can see, and point out to your colleague, that this is relevant 
to the name learning problem and the ability to identify which parts 
of a name are specific and which are more generic might be a big aid 
in remembering names, and the crucial piece of knowledge--or, if you 
like, meta-memory, that your colleague acquires in the first year of 
name learning. There is a part of a name which is semantically 
vacuous and common, but there is a part of it which is individual. 
Incredibly, at the Gwangju Biennale last, there was a moronic 
American artist who staged an exhibition of selfportraits to 
demonstrate the vigorous individuality of Western culture compared to 
the horrid greyness of our corporatist Oriental lives, and who used 
as evidence some cretinous guidebook which pointed out that Koreans 
put family names first, because they subordinate their identities to 
the collective, while English speakers put their personal names first 
becuase of their vigorous etc. I think, the year I was born, half the 
babies in the USA were called David, and the other half were girls.)

On quack medicine. Vocabulary, intelligence, and, curiously enough, 
language learning are fields where quackery is not only endemic, but 
epidemic (because inextricably associated with status and money). On 
a flight from the US recently I was astounded to read how many ads in 
the inflight magazine offered to increase, at no great cost in your 
otherwise pathetically useless hours, your 
vocabulary/intelligence/language proficiency and how bald the appeal 
to insecurity, vanity, and narrow ambitions.

IMHO, anybody who offers medicine which will untie the knot which C & 
L put their finger on is probably a quack. Good methods are not fast. 
Fast methods are not good. Yes, flashcards will get you through the 
exam. No, they won't get your through life, because you are not 
repeating the meaning of the words you are learning. 

In the case of names, you repeat meaning by interacting with the 
person in a context where you actually use their name ("Hey, you!" 
will not do). And now I remember, Julian, that the two main 
characters I "met" in Freebairn and Abbs' book "Building Strategies" 
were called Rod the aereonautical engineer and Barbara the manageress 
of a shoe store--but I remember this principally because I wrote a 
friction-generating paper explaining why they would be considered 
sumpholes of immorality in the Sudan, where I was teaching.

On remembering to do things. Vygotsky argues that all knowledge 
proceeds from an inter-personal phase (interaction, socialization) 
through use of a "mediator" (where an object which the child 
manipulates is substituted for the other person) to an intra-personal 
phase (knowledge, memory). The example he likes to use is a knotted 
handkerchief or a string around a child's finger. Name cards are the 
obvious mediator for teachers who are trying to learn names, or else 
the use of an "absence sheet". 

In fact, for Vygotsky, words themselves are mediators: mental tools 
which are very far along down the road of intra (not inter) personal 
knowledge bulding. Thus, names are a type of mediator: a shortcut, 
manipulable substitute for an interaction. A "bonne a penser" as Levi-
Strauss said (meaning a "handmaiden of thought" as well as "good 
thought".)

Coursebooks are a mediator for teachers who have not yet internalized 
the basic inter-personal skills and intra-personal knowledge of 
dogme. While writing this email I have used the "mediator" of the 
quote of Diarmuid's letter below in order to give it structure. And 
now I will erase the mediator, in order to deceive the reader into 
thinking that the organization of this letter really comes from an 
intra-personal advance organizer...! Discourse coherence is always, 
everywhere, social in origin. Dogmetics are simply working further 
upstream, closer to the source of it all.

Thanks, Diarmuid and colleague, for being a "bonne a penser".

dk

PS

One last comment on the "differential coding, differential 
accessibility" problem. There's a study in "Studies in Language 
Testing 11" by Bhatia Laufer which deals rather quizzically with the 
finding that "rote learning" by Chinese learners with long bilingual 
lists of words graphologically repeated dozens of times seems to 
produce, qualitatively and quantitatively, the same type of 
vocabulary as the latest, semantically and even socio-linguistically 
rich, communicative methods used in Israel. My wife points out that 
this ignores the existence of the "English Corner", which this list 
has dicussed--informal Sunday gatherings of Chinese kids to actually 
USE the lists of words they have memorized during the week. If you 
want rote methods WITHOUT meaningful use, try Korea, which is, alas, 
the sick man of Asia when it comes to English study.

d



	


	Group: dogme
	Message: 1448
	From: Julian Bamford
	Date: Do Mrz 14, 2002 12:22 

	Subject: Re: Re: Methods & Ready to dogmize?


	Brian quotes:

>"No one can be told what [dogme] is...
>they have to see it for themselves."
>
>--Morpheus, The Matrix

My first reaction was, teaching isn't as mystical as that. But, of course,
it is, it is.
However, to be able 'to see it for themselves,' we language
teachers must embody within ourselves some or all of (quoting Scott 2/28
"Basic Teachers" posting): "at least three different knowledge/skill
systems: A. knowledge about the language (what we might call subject matter
knowledge), B. proficiency IN the language (i.e. procedural knowledge,
independent of declarative knwoledge), and C. pedagogical skills (innate or
trained, or both)."
Bruce Lee disciplined himself and trained rigorously. Charlie
Parker and those other inspired, create-in-the-moment jazz musicians were
and are just that...musicians. But watching Bruce and Charlie in action,
it's easy to forget that.
Dogme isn't an alternative to hard-won knowledge and skills. It is
a white-hot, knife-edge possibility of real-izing those hard-won basics. I
don't remember Morpheus' history if it was ever told--he might be a
natural. But for most of us mere mortals, there are no short cuts to
mastery. But we can help each other along the way. I love this group.
Julian



	


	Group: dogme
	Message: 1449
	From: Mary Lynn Hughes
	Date: Do Mrz 14, 2002 4:09 

	Subject: Memory for the Devil / Model of memory


	Hello, 

I've been lurking (and listening attentively) here, but want to respond to some of the comments about memory.

Julian wrote: 'Before salience, we have to notice. (Maybe noticing and importance are part of the same thing--noticing being the first level that may or may not deepen to importance.)' 
then in a later posting said: 'I now feel noticing; salience; importance are not a productive framework for understanding memory in language learning.'

Perhaps not a sufficient framework, but I think some kind of noticing is crucial, even if not on a conscious (meta?) level. In most of our real-life experiences, we probably don't notice the 'noticing' (don't attend to it), but salient elements of the experience register in memory, perhaps to be 'noticed' later. Example: when I was learning Russian (mainly in everyday communicative situations), it sometimes happened that, while drowsily 're-viewing' the day's events before falling asleep, I would 'see' words or phrases on my mental blackboard (at other times, I might hear them). I wasn't 'trying' to remember language, or even thinking about it, but it suddenly stood out against the background of experience. And it was at such times that I 'noticed' specific language (words, phrases, grammatical usages, pronunciation) that I hadn't consciously paid attention to at the time. This kind of remembering (apparently spontaneous) is - or is at least experienced as - different to the effort to recall something, though I would guess that the neurological process is the same (there must be something to trigger the memory).

Practically, how can we help learners have a better chance of 'noticing' language? The more engaged or affective the experience the more memorable, and therefore more available for conscious processing later, seems key here. Stevick had a paper in IATEFL Issues 145 (Oct/Nov 98), 'Affect and the Cost of Correctness', that dealt with this. Summarising roughly, he suggested alternating 'affective' (hence to long-term memory) and 'mechanical' (to what he calls 'holding' memory) activities, in order to take advantage of both in learning. Interesting thought, anyone tried this?

Julian's own response (to his quote above) was: I'll go with "network" (is there a better word?) as a more encompassing, and more pedagogically useful way of explaining the phenomena of remembering and forgetting. Memory and recall depend on association. This would account for all the examples in dk's (3/11) original posting (i.e., why he remembers certain names; why he doesn't remember all the dog lovers individually; how a grammarian in a confiserie learned the French for condom in one humiliating 'exposure')

My tentative explanation for those examples (and a lot of what's being discussed here in terms of what's remembered, and how) would be, to put it crudely, 'context' - meaning that those things (names, people, words, etc - also my 'remembered' Russian) occurred in sufficiently rich (and affectively stimulating) situations to be memorable. And if those situations, or ones recognised as similar to them, are repeated, the memories are reinforced - and if not, often but not always 'forgotten' (perhaps still ultimately accessible, with the right stimulus, or at least known to 'have been known' at some previous time). This, as I understand it, is down to neural connections being strengthened by repetition (which includes not just repeated/congruent 'out there' experiences, but also 're-remembering' something, adding to or changing it in the process - each remembering being in some sense 'new', but building on what's already there). Schank, in his 'Tell Me a Story' (1990, Northwestern U Press), talks about this in terms of how we create 'stories' from our experiences, take them out from time to time (perhaps by re-telling them to someone or to ourself), and in so doing, add to/elaborate on them, even creating new details that weren't part of the 'original'.

Julian also wrote (this is the last one, I promise!): 'dk wondered if Craik and Lockhart's model of memory ("memory really has a central processor which "digests" the information you give it and codes it in different categories. The strength of the memory is a function of the way in which the processor codes it.") accounted for things. Well, C&L's variable coding tries to explain the evidence, while dk's model of assigning information to different, more or less accessible floors just describes it. To paraphrase C&L, strength of memory depends on *the way* in which information is coded. I wonder if this coding of information is parallel to the idea of a network of associations? But rather than, as C&L do, stopping at saying the ways of coding are phonological, grammatical, semantic, could we have limitless types of coding, thus including dk's "wide range of social-interactional experiences" that are clearly part of memory.'

I haven't read Craik and Lockhart, but what little understanding I have of neurological processes comes in part from Edelman's 'Bright Air, Brilliant Fire' (Penguin 1992) - a neuroscience account of the mind (written for the layman, I might add). He rejects what he calls (as best I remember, it's a couple of years ago) the 'cognitivist model' - the idea of a central processor sorting through bits of information (I know I haven't got this right) and storing them in fixed categories, like computer input/output - his point is that memory is (literally, biologically) dynamic, and therefore (like Schank's stories), changes each time it's 'accessed'. And I think I'm correct in saying above that strength of memory depends on 'repetition' (in some sense), rather then how it's initially 'coded'. Sorry for this sloppy attempt, I haven't got the energy to trawl through the book right now. Has anyone who's read Edelman got a better recollection of what he says about memory? Anyway, on his account, the 'coding' is definitely similar to a 'network of associations' (neural connections), linked and re-linked and inter-linked on many levels. My gut feeling is that the kinds of linguistic coding (phonological etc) Julian referred to in C&L above are only part of the story, although they do seem relevant in recalling language items. But that's a topic for another day...

Thanks for the stimulating discussion.

Mary Lynn Hughes


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1450
	From: Diarmuid
	Date: Do Mrz 14, 2002 7:34 

	Subject: Sweet Memories


	I remain fascinated by this thread, as are many others obviously. But just to bring it into the classroom for a brief anecdote, my students (not a very motivated class, to say the least) remembered the word 'mandatory' the other day and I was amazed. After taking my finger off the 10000 volts button and heaping praise upon them in true Skinnerian fashion, I asked how they had remembered this word. 'Because you said the opposite wasn't womandatory', they chuckled. (I assure you, my sense of humour is sharper than *that*, but desperate times call for desperate measures). A clear sign of the role of affect in the role of memory.

I'm also fascinated by the way my Chinese students try to recall a word, say 'shadow' and occasionally come up with another word, say 'shallow'. I like to think that the memory librarian has pulled out the book next to the desired one. Or perhaps s/he's directed them to the right shelf but left them to it. It's probably a lot simpler but it gives me pleasure to think of it as being a window in on the brain: Could this be an explanation? these mismatches are highlighting the way the brain stores this information: 'shadow' is stored near 'shallow' because of the sounds? Maybe 'computer' is stored near 'Playstation' because of the function (hey, what else do you use computers for if not for playing games...), where would 'dogme' be stored? Near 'dogged', as in 'dogged determination'?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1451
	From: Diarmuid
	Date: Do Mrz 14, 2002 7:53 

	Subject: Re: Re: Model of memory


	David wrote about how 

at the Gwangju Biennale last, there was a moronic American artist who staged an exhibition of selfportraits to demonstrate the vigorous individuality of Western culture compared to the horrid greyness of our corporatist Oriental lives

Perhaps our moron didn't fail entirely. After all, the concept of a western artist painting nothing but self-portraits speaks volumes about our society. And the added concept of doing so in order to go to another country and teach the natives what's what is something that the West must surely identify with. 

Quite why anybody would want to highlight our embarrassing traits...Speaking of self-portraits, an art teacher friend of mine sent me a photo of an art exhibition which featured nothing more than huge photographs of arseholes. Now that would perhaps have helped the Koreans understand our moronic friend a little better.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1452
	From: scott_thornbury
	Date: Do Mrz 14, 2002 4:15 

	Subject: winging it elevated to an art form


	Citing Vygotsky, DK notes that: "Coursebooks are a mediator for 
teachers who have not yet internalized the basic inter-personal 
skills and intra-personal knowledge of dogme". 

Curiously, I've just come from a talk by David Nunan, in which he 
orchestarted, without notes, transparencies, power point etc) a 60 
minute discussion with about 20 - 30 teachers he'd never met on the 
subject of continuous development. It was seamless dogme and a really 
interesting discussion developed.

Speaking to him afterwards, he told me that, to his horror, he'd 
only heard minutes prior to the talk that it was to be on continuous 
asessment. "I know f.a. about continuous assesment" he confessed. 
The fact of the matter is that "he had internalized the basic inter-
personal skills and intra-personal knowledge", as DK says, to wing 
it. Again, proof that these skills can make up for deficits in 
subject matter knowledge. But do you have to be David Nunan to be 
able to get away with it?
Scott



	


	Group: dogme
	Message: 1453
	From: scott_thornbury
	Date: Do Mrz 14, 2002 4:21 

	Subject: Practised control


	As a further footnote on DK's point that coursebooks are "tools" for 
novice teachers (i.e. that teacher's move from "coursebook 
regulation" to "self-regulation"):

By the same token, grammar rules are a "tool" for learners in order 
to assist performance in their zones of proximal development as they 
progress from being "other-regulated" to being "self-regulated" (in 
Vygostsky talk). Possibly, though, they are not the most useful 
tools, in that they become an alternative to - not a means towards - 
fluency development. I'm playing with this idea that learners need to 
control (in the sense of "have the ability to operatioanlise") the 
language they are learning, and they need practice of said control 
(it takes time). This is what I call "practised control" - as opposed 
to "controlled practice", which is simply the mechanical repetition 
and manipulation of teacher-selected gramamr items, removed from any 
context of use. Practised control, on the other hand, is like being 
in a flight simulator - or better - in the driver's seat, while the 
instructor sits beside you, ready to take control if all hell breaks 
loose.

S.



	


	Group: dogme
	Message: 1454
	From: Diarmuid
	Date: Do Mrz 14, 2002 5:45 

	Subject: Re: Practised control


	Scott wrote:

I'm playing with this idea that learners need to 
control (in the sense of "have the ability to operatioanlise") the 
language they are learning, and they need practice of said control 
(it takes time). This is what I call "practised control" - as opposed 
to "controlled practice", 

It sounds interesting, Scott. But could you explain a bit more? What does it mean to control the language you are learning and how do learners practice this control?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1455
	From: Diarmuid
	Date: Do Mrz 14, 2002 5:50 

	Subject: IATEFL York Conference


	Looks likely that I will be going now. Adrian, are you still up for a carrot juice? Scott, if we bring along a laptop, you could join us for a virtual few. Just post your credit card details and we'll get your round in for you.

Anyone else fancy it?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1456
	From: adrian.tennant
	Date: Do Mrz 14, 2002 5:58 

	Subject: Re: IATEFL York Conference


	Diarmuid, great! Linking in to the recent debate on memory someone
mentioned networking, isn't that what conferences are about?

Adrian

Diarmuid wrote:
> 
> Looks likely that I will be going now. Adrian, are you still up for a carrot juice? Scott, if we bring along a laptop, you could join us for a virtual few. Just post your credit card details and we'll get your round in for you.
> 
> Anyone else fancy it?
> 
> [Non-text portions of this message have been removed]
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1457
	From: scott_thornbury
	Date: Do Mrz 14, 2002 9:25 

	Subject: Re: Practised control


	--- In dogme@y..., "Diarmuid" <diarmuidfogarty@o...> wrote:
> It sounds interesting, Scott. But could you explain a bit more? 
What does it mean to control the language you are learning and how do 
learners practice this control?
> 
Diarmuid - here's a cut-and-paste of a posting that I put on the 
IATEFL TTeD SIG list last month - just to give you the idea of what 
I'm driving at:

...here's a concrete example of what I mean (it happened yesterday so 
it's fresh - if not startling. Bear with me, it's not long). A 
student in Switzerland who I tutor on-line sent me his first piece of 
written work a few days ago, in which he was asked to introduce 
himself and his interests:

I like to play piano very much. I enjoy to watch TV.
I love really to eat pizza. I don't like to drink tea at all.
I like to read newpapers and magazins a lot.

I sent him the following "feedback" (don't like that term either, 
but...)

Thanks H***. - nice to hear from you, and to get an idea of your 
interests. What kind of music do you like playing, by the way - 
classical or modern?

Just note that verbs like like, love usually are followed by the -ing 
verb. "Enjoy" is always followed by the -ing verb. So: I like playing 
the piano (note the use of "the" here, too); and "I enjoy watching 
TV" etc. Speak to you soon. Scott

Comment: this explanation emerged out of the learner's text, and is 
(I am guessing) relevant to the learner's developing grammar.

The next day I received the following( Task 2: Describe your computer 
and what you use it for))

My computer is 2 years old. He has a Celeron Processor.
The harddisk is unfortunately to small. My children filled
the disk always with computer games. So I have not 
anough free disk space for important software. 
I really like to work with computer. My wife enjoyes to
send E-mail to her friends. Our computer is in our lumber-room,
so I can work also early in the morning.

It appears that the student only then received my feedback on his 
first task, because he immediately re-sent the above work, self-
corrected, thus:

Thanks for your e-mail!

Dear Scott

My computer is 2 years old. It has a Celeron Processor.
The harddisk is unfortunately to small. My children filled
the disk always with computer games. So I have not 
enough free disk space for important software. 
I really like working with the computer. My wife enjoyes 
sending E-mails to her friends. Our computer is in our lumber-room,
so I can work also early in the morning.

Kind regards,

H****

Notice how the student has picked up on the -ing errors, and self 
corrected them. This suggests to me an example of what the 
socioculturalists call "self-regulation" - learning is initially 
other-regulated (as in the first feedback) and then increasingly self-
regulated (note that in the process of regulating the -ing forms the 
stduent has noticed other minor errors in the text and corrected 
these too). This is what I would call "practised control" (as opposed 
to "controlled practice" - whcih I understand as repetition and 
manipulation of teacher-selected pre-selected language items). On the 
other hand, "practised control" is having opportunities (and the 
approrpiate support) to extend the range and effectiveness of self 
selected items in one's developing grammar - getting on top of them, 
self-regulating them, learning to control them. My student is 
practising control of -ing forms - and a lot else besides.

So, in lieu of Presentation followed by (controlled) Practice, my 
personal approach is through scaffolded interaction and practised 
control. ...


end of posting.

But I think "practised control" is what advocates of task based 
learning call "task repetition". In a very new book on TBL 
(Researching Pedagogic Tasks, Bygate et al, Pearson 2001) Martin 
Bygate says: "Communication is spontaneous and to some degree 
improvised, and this quality of language use certainly needs to be 
practised in classroom pedagogy. And yet to provide speaking practice 
only under these conditions runs the risk that learners will 
constantly be improvising, constantly experimenting with new forms, 
but also constantly doing so while having to pay some considerable 
attention to the content of what they want to say. A basic challenge 
to language teaching is to provide students with practice at 
improvising the expression of their meanings, so that they get better 
at the task. [i.e. "practised control" Ed.] Selecting and reusing 
tasks systematically would seem to be an important way of helping 
students to do this". (p. 44)

I seem to remember Sue M. making the same point, perhaps more 
elegantly, a while back.

Scott



	


	Group: dogme
	Message: 1458
	From: scott_thornbury
	Date: Do Mrz 14, 2002 9:47 

	Subject: IATEFL Colloquium


	For those of you who will be in York, I will happily cede my credit 
card details if you would attend (and intervene in) the following 
event:

IATEFL Conference. York 2002.

This is to announce a special colloquium.

Tuesday 26 March.
3.40pm to 6.35pm.

Writing and publishing: can creativity and profit live together?

~ Are you a writer who cannot get your ideas published?

~ Are you a publisher, small or large, looking for original talent?

~ Are you a teacher, disillusioned by the bland triviality of the 
cloned coursebooks you have to work with?

~ Are you a writer having problems with the legal side of publishing?

~ Do you feel that you would like to publish but you simply do not 
know how to get started?

In this colloquium we hope to be able to open up a debate in the
profession. We intend to deal with the apparent problem of 
incorporating creative ideas in ELT publishing which is also 
profitable and ethical. The event is open to all those with an 
interest in ELT publishing: writers, publishers, distributors and 
teachers. The debates will be organised with short, informative 
presentations, followed by open discussion.

The session will be organised under four main keywords:

1. Inform: What are the main problems and issues in ELT publishing
today?

2. Connect: How can we make fruitful connections between new and
experienced writers and publishers, small and large, to their mutual
benefit?

3. Protect: How can writers protect themselves against unethical 
practices?

How can we protect creativity and originality in writing in a
context of global 'blanding down'? How can we protect the rights of
teachers to have access to materials which are
context~sensitive?

. Project: How can we set up mechanisms (networking, future events, 
etc.) to keep these issues alive and to create a group consciousness 
of them?

Main contributors will be Gillian Porter Ladousse, Chris Barker, Kate
Pool, Jill Florent, Peter Medgyes, Mario Rinvolucri, Martin Bates, 
Max de Lotbiniere, and others who have yet to confirm.

COME ALONG. TELL YOUR FRIENDS. THE QUALITY OF THE OCCASION DEPENDS ON 
YOUR CONTRIBUTIONS.



	


	Group: dogme
	Message: 1459
	From: lifang67
	Date: Fr Mrz 15, 2002 12:17 

	Subject: Errata


	Sorry, everybody! I just want to correct two logical mistakes in my 
previous postings.

a) In my answer to Diarmuid on names, I stupidly confused two things. 
There is the tendency of all names to refer to family and, within 
that family, individuals. And there is the tendency of all languages 
to have a closed, semantically vacuous set of names (in English, our 
personal names, but in Korean and Chinese, the family name) and an 
open, semantically rich set of names (in English, our family names, 
but in Korean and Chinese, the personal name). We can think of it as 
a matrix (not THE matrix):

FAMILY PERSONAL

OPEN English Chinese


CLOSED Chinese English

b) In my answer to Sue on Limp Bizkit, I used the "dancing dog" 
argument that jazz and blues snobs use in Chicago: white boys can't 
do that sort of thing, and when they do it's like watching a dog 
dance. But of course by my own argument, this should create "sympathy 
for the devil" and make their performances more meaningful and 
memorable that that of black folk. Sorry--it just don't work that way.

dk



	


	Group: dogme
	Message: 1460
	From: pwrcolesuk
	Date: Fr Mrz 15, 2002 7:58 

	Subject: Teacher Training


	I know that Sue and I have briefly mentioned a more dogmEtic method 
of observations. Does anybody else have ideas on making training 
and/or enabling sessions more dogme friendly? Does anyone have any 
examples from their own sessions?

Peter

PS I don't even feel happy using the term 'teacher training' 
or 'teacher trainer', Is this just me? Is there an alternative?(to 
this semantic problem not to me!)

PPS Scott, the snow has melted.



	


	Group: dogme
	Message: 1461
	From: Thomas Topham
	Date: Fr Mrz 15, 2002 8:25 

	Subject: Re: Teacher Training


	Peter says:

<PS I don't even feel happy using the term 'teacher training'
or 'teacher trainer', Is this just me? Is there an alternative?(to
this semantic problem not to me!)>


Peter, could you explain why you have a problem with these terms? They seem
to me to describe the job pretty accurately?

Tom



	


	Group: dogme
	Message: 1462
	From: David - IH Director of Studies
	Date: Fr Mrz 15, 2002 8:48 

	Subject: Re: Teacher Training


	Peter, many of us are not comfortable with "teacher-training/er" and prefer "teacher-development", which is a little less autocratic. ( I don't think such changes in terminology are superficial or pedantic, so long as we seriously use them as descriptions of our practice and intentions.) Does this make us "teacher-developers"? There must be a better term. Getting rid of the T-word might be a start. Any ideas? Others out there: What are you? What do you call yourselves?

Doesn't answer Peter's question though: What do we do that is dogmetic in teacher-development, or whatever it is we claim to do? I'd also appreciate anyone's ideas.I think Scott's encounter with David Nunan is relevant to the point though.

In our sessions here, the topic is usually selected by the teachers; I usually just provide contexts / stimuli for the sharing / brainstorming / discussion of relevant ideas, "chair the meeting" and elicit feedback. But then I'm lucky to have relatively experienced teachers here, all of whom are keen to develop further. Other than that, I provide recommended reading for those who want to follow the matter further and am available most of the time for people to come and argue with. But this wouldn't work at CELTA / post-CELTA level though...would it?

Have a ball in York by the way, those who are going. Wish we could all be there.

David



--------------------------------------------------------------------------------





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1463
	From: pwrcolesuk
	Date: Fr Mrz 15, 2002 11:06 

	Subject: ''Teacher Training''


	In response to Thomas. I just don't think these terms fully define 
the processes that they are meant to. I don't believe in terming 
myself a 'facilitator', I am an English Language Teacher but in terms 
of aiding teacher development, I feel that we are attempting to do 
something more than train and the participants on our courses are 
doing more than learning.

I like to think that teachers are constantly thinking 'I am 
developing' rather than 'I am being trained'. A point that David is 
getting at via the term 'Teacher Development'. Roberts (Language 
Teacher Education 1998) states that,

'Training is characterised by objectives that are defined by a 
deficit...by the gap between the teacher's current level of skill or 
knowledge and the level required by their role in the system.'

Is this all we are trying to do? Fill gaps in knowledge? Our current 
terminology would suggest so.

Anyway, enough of the essay!

Peter



	


	Group: dogme
	Message: 1464
	From: Tom Walton
	Date: Fr Mrz 15, 2002 5:50 

	Subject: Re: ''Teacher Training''


	I think "teacher development" is a much better term.

Currently, I'm doing DELTA - and we've had a lot of
(very valuable) teaching training, but not too much
(even more valuable, perhaps) teacher development. 

By "development", I understand becoming a better
teacher - was it Adrian Underhill that said TD is
about "becoming the best teacher you possibly could
be"? Part of that has surely got to include
discovering what your strengths and weaknesses are
(and discovering them, rather than simply being told)
- and despite observation, we don't seem to have got
much of that. It's perhaps a question of conscious
setting out to discover what they are (rather than
seeing merely whether you can write a lesson plan and
stick rigidly to it),

Teacher development surely involves more in the way of
discovery; self observation (somewhere in the heaps of
photocopies DELTA has produced there's something
someone said about discovering the "hidden self" and
three other selves too); peer (as opposed to tutor)
observation; and collaborative learning - and a
collaborative, process writing approach to some of the
DELTA coursework would, in my view, make it (a) a much
better course and/because it would be (b) more dogme.

My other problem with the term "teacher training" is
that it seems to make the assumption that once you've
been trained (and got DELTA, for example) that's all
there is to it: you know. Whereas "teacher
development" is something that continues - always. 

Tom (the one aka PC Smasher)

__________________________________________________
Do You Yahoo!?
Yahoo! Sports - live college hoops coverage
http://sports.yahoo.com/


	


	Group: dogme
	Message: 1465
	From: adrian.tennant
	Date: Fr Mrz 15, 2002 8:00 

	Subject: Re: ''Teacher Training''


	We really do seem to get hung up on semantics, don't we? It's 'how' the
courses are delivered and how the 'trainees' respond/react/develop etc. 

There appear to be 2 key problems. Firstly the prescriptive nature of
many courses (incuding CELTA and DELTA). The second is that people often
see the whole process as one way - but why?

I think I've 'learnt' more from my trainees and course participants than
I ever could have in any other way. 

Dr Evil



	


	Group: dogme
	Message: 1466
	From: Tom Topham
	Date: Fr Mrz 15, 2002 8:40 

	Subject: Re: ''Teacher Training''


	>From: Tom Walton <tomdoliveira@y...>
>I think "teacher development" is a much better term.
>

Wish I could remember the author/article (so the I distinction I make here 
not my own thought, but what I read in one of the journals), but I think we 
need both words - teacher training and teacher development - and need to 
understand the difference. And sorry, guys, but if you are "doing courses" 
with teachers, whether you want to describe it as training / facilitating / 
moderating, the job you are doing is "training". Here's why:

Teacher development is an autonomous and self-motivated process, involves 
taking independent initiative and action towards self discovery / change / 
etc.

Teacher training is activity set up by administrations/institutions, 
involves following some sort of set program/course of study, observations by 
a person who is in a managerial role regarding said course, who is often 
expected to assess in an "official" way, often resulting in an "official" 
bit of paper, etc...

If you are doing what it is you do in some "official" capacity, then I think 
you have to accept that you are a teacher trainer?

This is not to say that you can't / should nae oughta be "developmental" in 
your approaches to training. And it is not to say you can't encourage your 
charges / colleagues to pursue their own development, or even participate in 
it.

I agree that the distinction is NOT arbitrary or pedantic, all the more 
reason I think we have to be clear on our roles. Calling yourself something 
other than trainer involves some shirking of...?

Despite Diarmuid's reservations about analogies, I find them fun. What if 
Mom and Dad decide they don't like the hierarchical connotations, so ask to 
be called sibling development facilitators? Someone still needs to spank 
the brats when they spray paint the cat, right?

Tom (the Critical Reactionary one)

PS:

>setting out to discover what they are (rather than
>seeing merely whether you can write a lesson plan and
>stick rigidly to it),

??? I don't believe any DELTA trainer is expecting you to do the above! 
Let's have names... DELTA trainers want to see a thinking teacher, reacting 
to the students in her classroom.



_________________________________________________________________
Chat with friends online, try MSN Messenger: http://messenger.msn.com


	


	Group: dogme
	Message: 1467
	From: Diarmuid
	Date: Fr Mrz 15, 2002 8:59 

	Subject: Re: ''Teacher Training''


	Tom asks 

'Someone still needs to spank the brats when they spray paint the cat, right?'

Because a parent's role is purely a hierarchical one in which there are times when there is no other option than to physically impose one's authority on 'the brats'?

Diarmuid
Tree hugger
Sibling development facilitator
Pinko liberal sort

PS We definitely need more Tom Topham's here, say I. You won't be at York, Tom?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1468
	From: Colin Mackenzie
	Date: Fr Mrz 15, 2002 9:08 

	Subject: Re: ''Teacher Training''


	The processes that goes on during training and/or development are 
really complex and whoever is at the centre of them takes on many 
role. Using the term development excludes various aspects and 
training others. But that said, I don't think it is just a question 
of semantics, calling it that implies that the words have some kind 
of objective value, and from previous postings I get the feeling that 
this is not the case.

Labels are very powerful, what we call it might just reveal how we 
feel about it and our attitude towards it. Are those who favour 
development afraid of giving and defending their own opinions? Do 
they balk at 'trainer because in their conception of the word they 
see something along the lines of forcing people to follow a 
particular line? Do those who go for trainer like to be in control 
and have all the answers? Are they worried about chaos

Colin



	


	Group: dogme
	Message: 1469
	From: Colin Mackenzie
	Date: Fr Mrz 15, 2002 9:14 

	Subject: Re: ''Teacher Training''


	>'Someone still needs to spank the brats when they spray paint the cat, right?'

I'd be very suspicious of the cat's role in all this.

Colin



	


	Group: dogme
	Message: 1470
	From: adrian.tennant
	Date: Fr Mrz 15, 2002 10:53 

	Subject: Re: ''Teacher Training''


	Tom wrote:

> >setting out to discover what they are (rather than seeing merely whether you can write a lesson plan and
> >stick rigidly to it),
> 
> ??? I don't believe any DELTA trainer is expecting you to do the above! Let's have names... DELTA trainers want to see a thinking teacher, reacting to the students in her classroom.


A couple of colleagues are currently taking the DELTA course at Trent
University in Nottingham. On theire lesson plans they are required to
put detailed timings. If they do not stick to these timings they are
heavily criticised, if this is not both prescriptive and anti-learner I
don't know what is! 
The approach of the 'trainers'/observers/examiners appears to be
extremely limiting. No regard for 'learning' but simply for fulfulling
what is on the plan!!!!!

Ah!!!!!

I'm not saying all DELTA coures are like this but in every 'official'
course there is a restrictive element.


Dr Evil










> 
> _________________________________________________________________
> Chat with friends online, try MSN Messenger: http://messenger.msn.com
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1471
	From: lifang67
	Date: Sa Mrz 16, 2002 12:31 

	Subject: Hang Training


	"Hang training...train dogs, train kittens, only put thee money in 
thy purse..." (Othello)

Widdowson is careful to distinguish between "training" for narrow, 
short term, behavioral purposes, and "education" for development in 
the long run. Very useful…but then aren't BOTH language learning 
and teaching, indubitably lifetime vocations, rather doubtful 
candidates for the former treatment?

Train handwriting, train pronunciation, put thee a certificate in 
they purse...but train empathy? Train interactivity?

Let's pretend that other people don't exist. Let's imagine that 
language itself is, as it appears to the linguist and the 
unreflective trainer, a highly complex hierarchy of skills ranging 
from the highly cognitive (like rhetorical organization) to the 
purely physical (such as accent, say, or handwriting). 

While the latter (increasingly irrelevant?) skills might be 
susceptible to prescription, modeling, reinforcement, and 
other "training" methods, to argue that the more cognitive language 
skills can be taught the same way is...hey, incredible. 

But even that is not as incredible as the the idea that the means of 
imparting these more abstract and cerebral skills to others can be 
reduced to model behavior. 

For one thing, good language learning is, where conscious at any 
rate, intractably self-critical, and interested in self-refinement 
and self-development—the absence thereof, for whatever reason, leads 
learners into fossilization and pidginization. 

By analogy, we can define teacher training as the institutionalized 
fossilization of methods and pidginization of teaching skills. 

Let's suppose that "good" language teaching is more less the same as 
good language learning. That is, it's incurably self-critical (and 
other-critical) on the conscious level at least. 

I don't know about you, but my teacher education has basically been 
made of the same stuff as the "spirit of the stairs" (you know, the 
feeling you get leaving the party when you realize what you really 
should have said to that drunk who insulted you or that pretty young 
thing who smiled at you or was it a lampshade???)

Now, being self-critical is not very susceptible to modeling—you 
can't blindly imitate a doubt, faithfully reproduce lack of faith, or 
uncritically copy the critical frame of mind.

But I'll try for a minute, just for fun...Can we really say that some 
skills of good teaching are NOT analogous to handwriting and 
pronunciation, that is, learnable by mindless imitation? 

For that matter, what basis do we have for the flat assertion I gave 
you above that all "good" language teaching is self-critical? Isn't 
this nothing but a crude analogy from language learning to language 
teaching? 

And if learning handwriting is very different from, say, learning 
rhetorical organization in writing an essay, how can we assume that 
learning and teaching are in some way comparable? Even if we could, 
would that mean that LEARNING language and LEARNING TO TEACH language 
are in any way analogous? 

No, this doubt is to be doubted too. Learning to teach is really just 
another kind of learning. In fact, if teaching is just talk (as Luke 
says), then learning to teach is just another kind of language 
learning. We don't train language learners. We teach them.

That's the whole basis for learner empathy. And learner empathy is 
the basis of dogme. Dogme is incompatible with training. Isn't that 
what Bruce Lee and The Matrix are going on about?

dk



	


	Group: dogme
	Message: 1472
	From: Diarmuid
	Date: Sa Mrz 16, 2002 1:53 

	Subject: Re: Hang Training


	A comment dk made about Bruce Lee set me thinking about 'training'. Bruce Lee trained every single day of his (martial arts) life. But that's not what we usually mean by training in EFL. However, if we *did* use the word in its 'ongoing revision and daily perfection' sense, as opposed to its 'this is how you...' sense, would it remain so offensive a term?

A quick look in the dictionary tells me that the word comes to us from the Latin word for 'drag'. Make of that what you will.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1473
	From: Dennis Newson
	Date: Sa Mrz 16, 2002 3:51 

	Subject: Re: ''Teacher Training''


	..To add to the terminology, the term "teacher education" is used as 
well as 'teacher training' and 'teacher development', of course.

As for planning and timing, I've often heard German, student teachers-
in-training, arguing with each other whether 1 or 2 minutes should be 
written into the lesson plan for covering greetings: ("Good morning, 
class./Good morning, Miss/Sir.") 

My wife, an experienced teacher and teacher 
trainer/educator/developer/facilitator, as part of a bid for 
promotion a couple of years ago, had to give a demonstration lesson 
in front of some local officials - school inspectors. Half of the 
team of 4 criticised her for departing from the timing of her plan. 
She had abandoned point 4 of the plan, as it were, having realised 
that the children in front of her hadn't grasped point 3.

Around the world there are bureaucrats who can make the life of the 
informed, dedicated teacher of EFL very frustrating. I once worked in 
a country where the Ministry of Education decreed that, throughout 
the land, nouns should be taught on Mondays, adjectives on Tuesdays, 
verbs on Wednesdays - and so on. In another country where I taught 
the Ministry produced thousands of brightly coloured flash cards to 
assist in the teaching of the five vowels of English: a, e, i, o, u.

It's sad to learn that nonsenses in the same spirit are to be found 
in the UK.

Dennis
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1474
	From: Tom Topham
	Date: Sa Mrz 16, 2002 10:58 

	Subject: Re: Hang Training


	>
>A quick look in the dictionary tells me that the word comes to us from the 
>Latin word for 'drag'. Make of that what you will.
>
Hey, you said dictionaries weren't allowed!!

_________________________________________________________________
Chat with friends online, try MSN Messenger: http://messenger.msn.com


	


	Group: dogme
	Message: 1475
	From: Diarmuid
	Date: So Mrz 17, 2002 5:42 

	Subject: Re: Hang Training


	>Hey, you said dictionaries weren't allowed!!

Dictionary *definitions*. Etymology, now, there's a different matter...





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1476
	From: pwrcolesuk
	Date: Mo Mrz 18, 2002 6:07 

	Subject: TT/TD


	Who would have thought that a 'P.S' could have created such a 
discussion?

I feel that there is another distinction to made between courses for 
non-experienced teachers e.g.CELTA and experienced teachers 
e.g.DELTA. The emphasis is surely -or rather should be- on training 
in the former and development in the latter.

Tom T, I find your Mom/Dad - Teacher Trainer comparison rather 
worrying and inappropriate. On what basis did you conceptualize this? 
and what colour are you going to spray the cat? I don't think that 
proffering an opinion about the terminology that we use is in anyway 
a shirking of responsibility. 

However, Sticking to traditional roles and thinking of oneself in a 
parenting role could be seen as shirking as it allows the 'Trainer 
AKA Mommy' to hide behind their title of glory. I did find all of 
your posting most interesting and it helped me to see things in a 
different way. I love the smell of dogmE in the morning

Peter

PS Any ideas or examples on how to use DogmE in a teacher 
training/development environment!?!



	


	Group: dogme
	Message: 1477
	From: sthornbury@w...
	Date: Mo Mrz 18, 2002 8:05 

	Subject: Topic control


	I have to give a workshop on Friday on the subject of topic control, 
i.e. who has it? who should have it? what is the effect of 
relinquishing control? how can you achieve greater learner say in 
topic choice? etc. By topic I suppose I mean, very generally, the 
theme of the lesson content, apart from any linguistic agenda 
either covert or overt.

Anybody got any experience relating to these issues - e.g.

1. How do you engineer learner choice of topic?
2. How have you taken advantage (or not) of spontaneous learner-
initiated topics?
3. How do you balance coursebook topic choice with learner 
interest/needs?
4. How do you handle "taboo" topics?
5. Can you recall any particular classroom incidents that may have 
changed your attitude to questions of topic management and 
control?
6. Have students ever attempted to "subvert" the 
teacher/coursebook topic?
7. What problems result in giving learners more autonomy with 
regard to topic choice? Any solutions?

Or anything else.

Thanks, Scott



	


	Group: dogme
	Message: 1478
	From: Thomas Topham
	Date: Mo Mrz 18, 2002 8:54 

	Subject: Re: Ready to dogmize?


	<Diarmuid quotes me>:
They aren't ready to dogmize, because Dogme is a reaction to something they
haven't lived through.
<end>

<Diarmuid replies>:
I feel uncomfortable when I hear anybody saying that *other* teachers aren't
ready to 'dogmize'. Although I'm sure that Tom doesn't mean it this way, it
sounds a bit patronising. Let the other teachers decide whether they're
ready or not (although your feeling may well be right).
As for Dogme being a reaction to something they haven't lived through, I
find it hard to believe that the Soviet education system that his student
teachers were pushed through was very different to mine.Dogme is essentially
part of a reaction to the education system that seeks to dehumanise the
student and give them what they are expected to want.
<end>

I suppose that taken out of context, it might seem patronising to talk about
what someone else is / isn't ready for, and perhaps I didn't explain myself
fully enough. I'm here in Kyrgyzstan as a teacher trainer, and I have to
make decisions about the content of my
courses. When doing this I need to take into account the society I am
working in, the academic culture, the past methodological training they have
had, expected roles of student and teacher, and the needs/wants expressed by
the participants. Trainers make decisions about the training they provide -
is that patronizing?

This issue is also closely connected to the ABC and native / non-native
distinction discussed earlier.
Here in KG, the teachers operate much as Scott suggests non-natives will.
(relying on A and C). Scott quite enigmatically adds about C "whatever that
is". I think that is the real crux of the issue! What does it mean to have
social skills to facillitate learning? The academic culture here (and
similar but even moreso in Uzbekistan and Tajikistan) is based on:

-model of teacher as knowers / students as recievers of knowledge
(reinforcing the strength/importance of A)
-expectations of strict student discipline during lessons
-to paraphrase the German expression, "all work is hard"...
students/teachers see fun as something frivolous, and study as something
serious
-related to above, expectation that students will spend a lot of time
"working hard" at home - memorizing texts, translations, etc.
-expectation that anyone studying English is doing so for rigid academic /
professional reasons (further reinforcing A, and justifying reliance on
study of grammar and use of translation)

You can see here that "good C" means something entirely different to a
Kyrgyz or Russian teacher (and student!) and a Western one. Did the Soviet
system "seek to dehumanise the student", as per Diarmuid? I tend to shy
away from arguments that rely on these sorts of sweeping generalizations
about the motives of peoples/cultures different from my own. It is
certainly a different culture, but the people don't seem to have been all
that dehumanised despite 70 years of socialism... But I digress.

And it isn't "they have the wrong C, we have the right C", or is it? I see
a vicious circle developing here:

A is "straw man/Dogmized teacher trainer"
B is "straw man/Soviet-educated teacher"

A: I'm not an expert, I'm just here to facilitate development.
B: No, you are the expert, please tell us exactly
what to do.
A: No, no, I want to help YOU decide how YOU think you might become a
better teacher. Why not have a look at groups.yahoo...dogme?
B: (some days later) They don't use textbooks, it is insane, and will not be
acceptable in our university.
A: Trust me. I know through long experience that these ways really will
be more effective. Let's just try and see. (subtext: "I am an expert")

The point is, if I tried to introduce "full blown" dogma into my TT courses
there would be a number of very major obstacles. They would feel very
threatened by the roles they were expected to adopt. Students would too.
No textbooks? That is where the teachers get all that (crucial to their
role) A!

In conclusion, I want to restate my original point: that Dogme seems to me
to be a reaction by experienced western ESL teachers against an abundance of
materials which interfere with authentic communication and effective
teaching and learner development. I'd be interested in seeing a poll - are
there many non-natives on this group? Are there many new teachers on this
group? Or are we all 30+ Brits/Americans/etc who have taught Headway for 10
years, have enough experience to be able to "wing it", are good at making
authentic contact with our students, and find comfort joining a
(sect?movement?) that provides a methodological rational for the more
relaxed way we teach now?

Tom (the grumpy complaining one)



	


	Group: dogme
	Message: 1479
	From: Thomas Topham
	Date: Mo Mrz 18, 2002 9:02 

	Subject: Re: TT/TD


	You said:
I feel that there is another distinction to made between courses for
non-experienced teachers e.g.CELTA and experienced teachers
e.g.DELTA. The emphasis is surely -or rather should be- on training
in the former and development in the latter.

I say:
Are we disagreeing on the definition/framework I described? Development is
always a good thing, but it isn't something someone else can give you on a
course. It has to come from you. A DELTA candidate has to meet independent
and objective evaluation criteria, and in this sense there will be directive
(ie training) activity on the part of the trainer. If the trainer was only
concerned with stimulating his teachers' development, the certificate you
got at the end would carry an entirely different weight.

You:
Tom T, I find your Mom/Dad - Teacher Trainer comparison rather
worrying and inappropriate. On what basis did you conceptualize this?

I:
I actually imagined some of my past CELTA trainees, and let my metaphor
engine start buzzing. Like after the third time one of my trainees started
his teaching completely unprepared, and spent the first five minutes
shuffling papers and talking to himself. Afterwards I had to remind him
that he had done this twice before, that we had discussed strategies of time
management and he had understood how unprofessional it was to do this, and
also tell him that I would not be able to award him a PASS for the course if
it happened again. Kind of sounds like a spanking after spray painting the
cat, dontcha think?

You:
and what colour are you going to spray the cat? I don't think that
proffering an opinion about the terminology that we use is in anyway
a shirking of responsibility.

I:
I think you have misread my line of argument. There are hierarchical
structures in institutions (explain to me how this could realistically be
otherwise?) and there are generally people called TT's / DoS's at language
schools who are responsible for the quality of the educational program. An
element of this job will involve directive/training work. If you aren't
willing to be directive then you shouldn't take a job as "teacher trainer"
or "Director of Studies", at least not before you've studied the job
description, because you could then end up shirking responsibility because
you only wished to develop, not train. Do we
disagree here? Discussing something is not shirking, unless like me you
should be doing real work and not writing long posts to the Dogme group...

You:
However, Sticking to traditional roles and thinking of oneself in a
parenting role could be seen as shirking as it allows the 'Trainer
AKA Mommy' to hide behind their title of glory.

I:
Oohh, the glory! I can feel the power soaking into my veins now, as my
peons bow and scrape before me. If I'd wanted glory, I wouldnt have
stopped being a rock star :)

Honestly, I would absolutely love to be a developer, and never to train
again. I would buy a big beanbag chair, wouldn't worry about all the day-to
day hassles at School (the director could deal with that), only work with
those teachers that were really, genuinely interested in their own
development, and make sure I had a nice pipe to suck on while we sat in a
circle and grokked each other. I would never again "do a course", at least
not if it involved externally imposed evaluation criteria... Mmmmm, I can
imagine it now - I'm serious, not being cheeky here! Any job openings?

Tom



	


	Group: dogme
	Message: 1480
	From: lifang67
	Date: Mo Mrz 18, 2002 10:04 

	Subject: The Bourgeois Classroom


	Scott:

Funnily enough, that came up today. In my classroom discourse class, 
I was trying to explain the concept of degrees of freedom in topic 
control by contrasting the greetings phase of the lesson with the 
usual warm-up chat.

We all agreed that "good morning" or "how are you" are topically more 
or less vacuous. (It is a truism that the Chinese greeting "have you 
eaten yet?" reflects the famine-struck history. This is true, but 
only in the same sense that "how are you" conjures up the Black Death 
in the mind of an English-speaker, or "Salaam aleikum" conjures up 
war in the mind of an Arab. Overuse of anything renders it topic and 
even content-free.)

We then decided that bad news was good, as far as topic control was 
concerned, both because it forces the conversation to continue...

How are you?
Fine.
STOP

How are you?
Terrible! 
Why? What's the matter?
My wife done run off with the undertaker, I'm about to die, and I've 
got nobody to bury me....

..and because it seizes topic control by the rules of conversational 
empathy.

One student subverted my usual greeting with "Bad morning, 
everybody!" which produced a chorus of "Why?" (and one "Too bad!")

We then worked chronologically backward to the reasons possible, and 
found that they went from quite controlled (topically and 
grammatically)

Did you have a good breakfast?
Did you have a good sleep?
Did you have a good weekend?
Did you have a good week?

to quite a bit more general. 

"Tell me about your childhood..."

Unfortunately, one of the students (who was actually a senior student 
from the English department instead of my usual raw freshmen) treated 
this as a checklist, and when she got up to teach her group she just 
went down the list and ran straight past the answer "no" to "Did you 
have a good sleep?" (She was in a hurry to cover the checklist and 
did not realize that it was a map, whereby any "no" would trigger a 
hard right turn in pursuit of the reasons...)

Fortunately, one of the other learners caught it and asked the 
sleepless student what time she'd gone to bed, and why...it turned 
out that she'd gone to a movie and stayed up until three discussing 
it with her roomate...so...

Actually, conversations have democratic and even egalitarian means of 
topic control built into them (interaction requires a sharing out of 
turns and thrives on an egalitarian sharing). 

The problem is that these built-in rules get mangled and destroyed in 
bourgeois institutions, e.g. the army, the modern corporation, and 
the foreign language classroom.

dk

PS: 

Here's an example from the homework on my desk:

HOMEWORK:
Design a text around the following PRAGMATIC teaching point:

What's your name? 
My name's David Kellogg.
Do I call you David, or do I call you Mr. Kellogg?

I'm sitting here in my office looking over the rubble, and I notice 
that the students' texts fall neatly into three piles:


1) PUPPETRY
What's your name? 
My name's Little Finger.
Oh! Do I call you Little or do I call you Mr. Finger?
Call me Little. 

2) FICTION FANTASY
What's your name?
My name is Seong Chun-hyang! (Famous courtesan of the Chosun Dynasty 
in Korea, lover of the scholar Yi Mong-ryeong)
Oh--you are very pretty. Do I call you Miss Seong or Chun-hyang.
Call me Miss Seong, please. What's your name?
Well, I'm Yi Mong-ryeong.

3) SOCIAL REALISM
Ss: What's your name?
Teacher: My name is Seo Eun-gyeong.
Ss: Do we call you Miss Seo, or do we call you Eun-gyeong?
Teacher: Call me Miss Seo, please. What's your name...?

There was also a failed half-realistic variant, fairly typical First 
Year fantasy thinking, which we can call "Teacher meets Brad Pitt":

T: What's your name?
S: My name's Brad Pitt.
T: Do I call you Brad, or do I call you Mr. Pitt?

You can see that both of the last two present pragmatic problems. In 
the unlikely event that my students ever meet Brad PItt, they will 
probably not want to and certainly not need to ask his name. 

Similarly, it is not possible for a Korean child to call his or her 
elementary school teacher Eun-gyeong. It must necessarily be Miss 
Seo, so there is no point in asking. It is even more ridiculous for 
the teacher to ask the child--teachers use children's first names, 
and that's all there is to it.

Realism is not realistic here. Realism assumes a level playing field 
and an information gap, a state of conversational equality and 
informational inequality which does not exist in a bourgeois 
classroom. 

So here social realism DEFEATS the attempt to control the floor and 
also undoes any attempt by my students to control the topic. It also 
makes a laughing stock of my teaching point, and stymies the 
development of discourse.

The Seo Chun-hyang solution is much better, because you can set the 
scene with a swing, and a pavillion under the willow trees, and girls 
playing by the brook, and the noble Yi Mong-ryeong seeing the 
courtesan Chun-hyang for the first time in a blaze of sunshine. Here 
the conversation not only continues but develops into a romance... 
The kids do not control the topic, but they can control how it 
develops.

But the puppetry solution allows the children topic control from the 
very beginning.

dk

PPS: I really liked the interview with Narena. And I LIKED the 
leading questions!



	


	Group: dogme
	Message: 1481
	From: Tom Walton
	Date: Mo Mrz 18, 2002 10:05 

	Subject: Re: TT/TD


	Tom T says: "Development is always a good thing, but
it isn't something someone else can give you on a
course. It has to come from you. A DELTA candidate
has to meet independent and objective evaluation
criteria, and in this sense there will be directive
(ie training) activity on the part of the trainer. If
the trainer was only concerned with stimulating his
teachers' development, the certificate you got at the
end would carry an entirely different weight".

Tom W disagrees, especially regarding development
having to come from you. To quote Michael Lewis: "The
value of instruction is not the clarity of explanation
but the way it channels attention and reaches avenues
of what might otherwise have been missed". One of the
most disappointing things about my DELTA course has
been precisely the fact that my trainers have
"trained" (transmitted, if you prefer) and have not
encouraged us to "develop", nor sought to show us
(open our eyes to) along what "avenues" we might
develop. I think that where things have fallen down is
in their teaching the subject rather than seeking to
(help) develop the individuals (dogme?).

In my view, the "trainer" should not be "only
concerned with stimulating his teachers' development"
(Tom T) - but s/he should surely be concerned with
that as well. And I suspect that if the trainer did
both, DELTA would indeed have "an entirely different
weight" - but not in the sense that I think Tom T is
suggesting.

Perhaps - as always with exam courses - there is a
requirement to transmit "the knowledge", rather than
inquiring into what would really be most interesting
to the particular learners.

Tom aka PC Smasher



__________________________________________________
Do You Yahoo!?
Yahoo! Sports - live college hoops coverage
http://sports.yahoo.com/


	


	Group: dogme
	Message: 1482
	From: pwrcolesuk
	Date: Mo Mrz 18, 2002 10:11 

	Subject: Tom or is that Tom?


	I sometimes get carried with the beautiful utopia of dogme and forget 
that we have real situations to deal with. For example, I am teaching 
adults at the weekend to try and implement some of things we talk 
about on this site and it really makes one realise the difference 
between surmising and doing, something Dennis has previously referred 
to.

I have seen 'paper-shufflers' and even seen a teacher freeze for 15 
minutes and watched as the students tried to help him! So back in the 
world of reality I am happy to concede to some spanking. I, like you 
Tom,(not that I don't like you) should be doing more productive 
things than writing dogme messages but isn't this fun and as you 
quite rightly state, in a world where not all teachers crave 
development, isn't this group simply the dogme's b******** when you 
want to have a good yarn.

Thanks for a wonderful response that has really made me think and 
given me plenty of material for my 'Diploma in the skills of teacher 
training' assignment.(I am not joking.)

Cheers,

Peter (actually no-one calls me Peter, I am just being pretentýous)

that should be,

Pete

English Language Teacher :) and doer of other stuff with teachers.

PS I also may have got my Toms mixed up somewhere.

PPS Tom (either Tom), I am in Ankara, if you ever get bored of 
Kazakhstan feel free to pop-over. Pipes and bean-bags provided.



	


	Group: dogme
	Message: 1483
	From: David - IH Director of Studies
	Date: Mo Mrz 18, 2002 4:59 

	Subject: Pidginization


	DK writes: good language learning is, where conscious at any 
rate, intractably self-critical, and interested in self-refinement 
and self-development-the absence thereof, for whatever reason, leads 
learners into fossilization and pidginization. 

Doesn't this point to unrealistic "native-speaker-like" aims? At times I think that we should cut through a lot of nonsense and just teach ( a new, global ), pidgin. There's even data on what shape that pidgin is taking: The Uni of Vienna corpus,as well as most of the work of Jennifer Jenkins, and interesting work by Rampton and Kachru.

An extract from a recent piece I wrote will, I hope, make the point:

**When I and some friends were out on the town recently, Patrick spoke with a Canadian accent, Judith with a Trinidadian, Andy a West Country, Chris a Scots, Bozena a Polish, Sibel a Turkish, Alexei a Russian and Sophie a French accent. So what? As Joanne Kenworthy has pointed out,
*What we are really dealing with is a phenomenon on a level with the other accents of English - Australian accent, American accent, Scottish accent, foreign accent. Speaking with a foreign accent is only a 'problem' if it leads to a breakdown in communication.*

It seems reasonable to say that, at the very least, a highly significant and rapidly increasing proportion of English spoken around the world involves no native-speaker, or is between native and non-native. It also seems reasonable to assume that, if we natives do not already account for only a minority of English used, we soon will. 

Who uses the language dictates its future, as we have learned from the adoption of a descriptive, rather than a prescriptive approach to grammar. It would be interesting to see the universities compile a corpus of truly global English use, especially that found on the internet and that of non-native language users. [NB Vienna are now doing this.]


It seems likely that English will split, but only into two groups: Inherited or Native Users, who will be seen as using a quaint , ornate, and rather archaic dialect, and Non-Inherited or Non-Native Users, who will truly speak International English, and who will form the vast majority.

Returning to the night on the town mentioned above, when a Pole, a Turk, a Russian and a Frenchwoman are conversing together in English they are, by definition, talking in Pidgin, unless of course they are aware of ,(and care about), being listened to by a teacher, in which case they are speaking Learner English. Here is that definition of "pidgin", from the New Oxford Dictionary of English; "a grammatically simplified form of a language. with a limited vocabulary.used for communication between people not sharing a common language." [my italics]


In our present situation, as this Global Pidgin proliferates, as more and more non-natives use English as a means of intercommunication, it seems inevitable that such structural simplifications, and also lexical simplifications, will occur. Try this experiment with a broad-minded, multilingual class:1) Ask them to carry out a fluency-based task. 2) Ask them to discuss and reach consensus on the aspects of the language which they most despise, or find absurd, cumbersome and pointless. The answers are fairly predictable: Grammar / Lexis; irregular verbs, he / she / it "s", prepositions, multi-word verbs, question tags, (why not just "init", a usage which may have become widespread having started life in Stoke Newington as Turkish "degil mi"?). Phonology; both "th" sounds, the "sh" sound, certain consonant clusters. 3) Ask them to repeat the task, or to carry out a similar one, eliminating these features, paying no attention to them, or regularising or simplifying.

Nothing could be easier for them, or more welcome. This is, after all, what they do anyway when talking to one another in an authentic, non-lesson context. Pure pidgin. Truly International English. **

Sorry for going on about it DK, I know you were just making an incidental point. But it seems to me that pidgin is the future.




--------------------------------------------------------------------------------


David JW Hill
Director of Studies


International House Istanbul / Etiler
Nispetiye Cad 38/1
Levent
80600
Istanbul

www.ihturkey.com

tel (0090) 0212 282 90 64 / 65

email david@i...




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1484
	From: Diarmuid
	Date: Mo Mrz 18, 2002 6:36 

	Subject: Re: Ready to dogmize?


	Now, with a bit more time, I have more of a chance to rant back against Tom T and to fight the dogme corner. Let's pick up the dogme dialogue (how Socratic...)
A: I'm not an expert, I'm just here to facilitate development.
B: No, you are the expert, please tell us exactly what to do.
A: Why do you think I'm the expert?
B: You're a native speaker.
A: Sure, but we're both teachers, aren't we?
B: But you've been teaching for longer than me.
A: Does that mean that the longer you've been teaching, the better you are?
B: But you're a teacher trainer.
A: What's the difference between a teacher trainer and a teacher?
B: None. We tell the students what to do, you should tell us what to do.
A: Can you imagine why some people say that we should take the lead from our students?
B: This dialogue is going on for far too long.
A: Yes, let's have a look at another example.
B: You're the boss.
A: NO!...
[ad nauseam]

or 

A: Why don't you have a look at dogme.groups.blah?
B: Whatever you say, after all, you're the expert.
A: Ahem...
B:(some days later) They don't use textbooks, it is insane, and will not be
acceptable in our university.
A: Why not? Is there anything in it that you could introduce into your classes? Can you imagine any circumstances in which you'd *want* to introduce it into your classes? Can you see any rationale behind this apporach to teaching English?

(subtext, you're the expert of what works for you.)

TOM :
The point is, if I tried to introduce "full blown" dogma into my TT courses
there would be a number of very major obstacles. They would feel very
threatened by the roles they were expected to adopt. Students would too.
No textbooks? That is where the teachers get all that (crucial to their
role) A!

DIARMUID
I think we're working from a different understanding of what 'introduce' means here. I understand 'telling the students about it and letting them talk about it and give an informed response to it'. I wouldn't 'expect' any more from them. And the only role I would ask them to adopt would be one of a professional considering an alternative way of teaching. If they're interested enough to want to see it in practice, let them ask you for it. If they're not, let it ride.

TOM:
In conclusion, I want to restate my original point: that Dogme seems to me
to be a reaction by experienced western ESL teachers against an abundance of
materials which interfere with authentic communication and effective
teaching and learner development. 

DIARMUID:
I like to think that it's more than simply reactive. But then again, you may have a point.

TOM:
I'd be interested in seeing a poll - are there many non-natives on this group? Are there many new teachers on this group? Or are we all 30+ Brits/Americans/etc who have taught Headway for 10 years, have enough experience to be able to "wing it", are good at making
authentic contact with our students, and find comfort joining a (sect?movement?) that provides a methodological rational for the more relaxed way we teach now?

DIARMUID:
Wouldn't the answers to the questions give you a demographic of the e-mail group as opposed to a dogme practitioner? Isn't it possible that there are dogmetics out there who don't even know that they're dogmetic? (If we wanted to be really cheeky, we could ask how many of the people in this group actually practise what they preach. I'd have to confess to being very traditional and coursebook orientated recently, particularly with one class which was slowly rebelling against my pinko liberal teaching methods. I think I've learnt from my mistakes, but only time will tell...) As for the sect/movement comment, well, last time I checked, it was 'just' a discussion list. If Scott's getting messianic and I have to bequeath my CDs, books and toys to the movement, I'm off (although the `Spin Doctors CD is available to anyone who wants it...). And am I the only one who hopes to get more out of the group than a justification for stagnating? I doubt it, Tom. Why are you here? To argue the case for not challenging the status quo? Or to test your opinions and seek the opinions of others?

Tom (the grumpy complaining one)
aka Cheeky Monkey




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1485
	From: adrian.tennant
	Date: Mo Mrz 18, 2002 6:58 

	Subject: Re: Pidginization


	I'd like to pick up on one thing that David said (or is that say)? 

> Here is that definition of "pidgin", from the New Oxford Dictionary of English; "a grammatically simplified form of a language. with a limited vocabulary.used for communication between people not sharing a common language." [my italics]

For my sins I am based in Nottingham, although I am lucky to travel
quite a lot - but not enough!!. I would have to say that most people in
Nottingham seem to speak "pidgin" according to the ODE. 

1. They speak a grammatically simplified form of the language (certainly
no back shifting for reported speech, most verbs are regular - apart
from some that should be, less is always used in place of fewer ....
need I go on?

2. They appear to have a limited vocabulary (and not only when they
speak about the weather)!!! I recently counted one lady use the words do
& like more than 50 times in a 5 minute conversation (sorry monologue)!

3. Ah!!!! so by definition it must be used between people not sharing a
common language. Define common language please? I appear to share more
similarities in my use of English with my Hungarian wife than I do with
any of the local people here (and I was born here!!!) or is that hear?

Dr Evil



	


	Group: dogme
	Message: 1486
	From: lifang67
	Date: Mo Mrz 18, 2002 11:17 

	Subject: Pidgins and Pigeons


	Dear Everybody:

This is a hard left turn, but it's an interesting one. David (H?) is 
spot on: the future is not a mother tongue.

Good thing, too. L1s are also fossilizations, although as Dr. Evil 
points out they are not pidgins.

They may have greater status, and, out of all proportion, vastly 
greater self-satisfaction and smugness than learner pidgins because 
of the greater cohesion, power and wealth of their speech 
communities. 

But they may not. The key asset is money, not maternity. In neo-
colonial situations like Korea where the L2 has greater power and 
wealth than the L1, we teach children to despise their L1 and they 
long to trade their pidgins for our fossilizations. 

My point is that smugness is smugness, and the enemy of learning, 
whether we are talking about teaching humans or training pigeons 
(sorry, pidgins). Critical thinking is the only antidote I know, and 
I don't see how this can be "trained".

The critical subversion of L1 smugness has historically been the 
labor of literature. But foreign language learning has also been 
known to do the job, and in the long run is probably a better bet 
(it's too easy to buy off authors these days, and immigrants, who are 
the only genuinely civilized people on our planet, don't have enough 
time to read).

dk

Errata: Thinking it over, I find I wrote total rubbish yesterday--
sometimes I can't figure out what I was on about.

I think I meant that social-realism (letting the teacher be a teacher 
and the learners be learners) is not realistic, misses the teaching 
point, and disenfranchises the topic-control of the learners.

For PEDAGOGICAL purposes, we need to be idealistic: we need to pre-
suppose a level conversational playing field (which does not really 
exist even outside the classroom). 

This promotes intersubjectivity. It helps the kids get enough 
practice. It helps us "continue the dialogue" (as Gordon Wells likes 
to say).

Contrary to what Scott says, "unreal" situations and characters are 
conducive to this idealism. But consistent with what he says, they 
work better when the kids can control them, or even create them.

In addition to rehabilitating "unreal" situations and characters, I 
would like to try to rehabilitate display questions. They DO get a 
greater degree of learner participation in the discourse than, 
say, "Shut up and listen", "Buckle down and read", or even "Listen 
and do". And where would Socratic dialogue be without them...?

d

PS: Speaking of continuing the dialogue, can we have more Plato from 
Diarmuid and Tom? I'm really enjoying this....



	


	Group: dogme
	Message: 1487
	From: adrian.tennant
	Date: Mo Mrz 18, 2002 11:33 

	Subject: Re: Ready to dogmize?


	Diarmuid,

I have to come out in support of Tom here. a) the context he is in - I
spent years retraining ex-Russian teachers and there is, in many cases,
a 'conditioning'. + my current project in Uzbekistan has opened my eyes
even wider. b) there is a difference between a teacher and a teacher
trainer (at least god ones) - you have heard of the Peter principle,
haven't you?

One last line - care of my mother! She always reminded me of the adage:
Those who can do, those who can't teach. When I started TT she said
"Those who can't teach, teach teachers", when I then started training
trainers she asked me how low on the evolutionary ladder I wanted to
go!!!!

Dr Evil



	


	Group: dogme
	Message: 1488
	From: Diarmuid
	Date: Mo Mrz 18, 2002 11:56 

	Subject: Re: Ready to dogmize?


	Adrian wrote: b) there is a difference between a teacher and a teacher trainer (at least god ones) - you have heard of the Peter principle, haven't you?

I hadn't heard of the Peter Principle, as a matter of fact. Just in case anybody else hasn't heard of it, here it is: in a hierarchically structured administration, people tend to be promoted up to their "level of incompetence". 
In other words, people tend to get promoted until their incompetence means that they can be promoted no longer (not necessarily a barrier in some of the larger companies I've worked in). This tends to mean that bureaucracies are run by incompetents. 

We could go far with your 'god' typo, but the hour is late and I haven't spoken to my wife for the last couple of hours...But I just had to say that I agree with your defence of Tom T. In fact, the main point I was trying to put across was that we need to respect what people think is right for their given situation. I don't know what life is like in Krgykstan (?), although I'd say it's a safe bet that Scrabble scores are pretty much the opposite of what they are here. Tom T does. Who am I to tell him better? 

However, that doesn't mean that dogme has nothing to say to Krgy...ian (I'm sorry, but honestly...) teachers. Even if it serves to make them question their form of teaching and then settling down into set concrete, at least it provides a dialectic for them. It seems a pity that they would be denied because their trainer had decided that they weren't ready for it yet.

My other point was that telling people about dogme doesn't mean that they then have to adopt it because it's the best way. They might adopt it or they might rubbish it. Their reaction is the right one for them. The humanist teacher who shouts, 'Just shut up and do it because I know best' is not a humanist teacher and it is mischievous to put such words in their mouths as Tom did. 

As for the evolutionary ladder, stay where you are. The view from down here is pitiful.





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1489
	From: pwrcolesuk
	Date: Di Mrz 19, 2002 6:16 

	Subject: Dogme Principle


	Freudian slips aside.

I think the main point is that whether we are training/developing 
teachers or teaching students, the individual and the needs of the 
individual should be of importance to us. To look at this from both 
sides, I once observed a TT session and saw a rather fumbled grammar 
presentaion by one of the trainees, the trainer decided not to upset 
the trainee and graded the presentation with a 'B'.

Perhaps a more humanistic and beneficial approach (beneficial for the 
trainee) would have been a detailed analysis of what went wrong. 
Humanism and Dogme aren't just about making people feel good and 
smiling but about using our experience to enable people to improve 
their lives and if this means constructively evaluating a course 
participant or on certified courses failing a participant, then this 
is what we must do.

Pete (no relation to Mr Peter Principle)



	


	Group: dogme
	Message: 1490
	From: Diarmuid
	Date: Di Mrz 19, 2002 6:59 

	Subject: Dogme style


	Pete(r) w(r)ites:
Perhaps a more humanistic and beneficial approach (beneficial for the 
trainee) would have been a detailed analysis of what went wrong. 
Humanism and Dogme aren't just about making people feel good and 
smiling but about using our experience to enable people to improve 
their lives and if this means constructively evaluating a course 
participant or on certified courses failing a participant, then this 
is what we must do.

I couldn't agree more...with most of what you've written. I'm uneasy with the idea of a humanistic teacher 'failing' a student. On my PGCE course, that's frowned upon and referred to as 'the f-word'. I'm sure this will sound trite and nonsensical to some. After all, if you 'refer' a student, I'm sure that they perceive it as 'fail', but the point that is being made is an important one.

Rogers and Freiburg wrote that 'standard tests that externally evaluate all students, instructor-chosen grades as the measure of learning...almost guarantee that meaningful learning will be at an absolute minimum.' They also suggest that 'The facilitator focuses on fostering the continuing process of learning.The content of the learning, while significant, falls into a secondary place. Thus, a course is successfully ended not when the student has learned all she needs to know , but when she has made significant progress in learning how to learn what she needs to know.' This is more in keeping with the principles of dogme and of humanism than passing and/or failing students. Interestingly, it's also in keeping with nearly everything that you wrote above.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1491
	From: pwrcolesuk
	Date: Di Mrz 19, 2002 7:19 

	Subject: Pass or Fail


	I fully understand the problem wýth the 'f' word but I was talking 
abouta context of failing or not giving a certificate on 
CELTAs/DELTAs courses et al. Stevick actually believes praising 
students to be as counterproductive as criticism as it creates an 
environment in which the student feels assessed rather than free to 
use their language, does this apply to trainees?

Pete



	


	Group: dogme
	Message: 1492
	From: Diarmuid
	Date: Di Mrz 19, 2002 7:59 

	Subject: Praise or Fail


	John Holt also warns against gratuitous praise. ('My mother died last Wednesday.' 'Good, well done.') His point was that children become addicted to pats on the head and vacuous sentiments and soon start parroting the bare minimum required to get smile from teacher/gold star/kind word etc. This is obviously detrimental to the learning process.

Rowntree argues the case for pressurising the monolithic examination boards to change their way of assessing and evaluating our students(' work). He makes the very valid point that these exams are ultimately subjective opinions of examiners, contain unidimensional grades which are ultimately of limited use, refer to the assessee's skills at a given moment in time and are not necessarily informative about the assessee's real skills in the present. He argues that 

we should cease to award certificates of a kind that encourage simplistic, prejudiced and literally ill-informed expectations about our students. Perhaps all certificates and profiles should carry a government 'health warning' to the effect that "Relying too heavily on other people's opinions can damage your sense of reality".

I think that this *would* apply to CELTA/DELTA students.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1493
	From: sthornbury@w...
	Date: Di Mrz 19, 2002 8:28 

	Subject: Re: Topic control


	Thanks DK for your thoughts on topic control - with its implication 
that, as in chess, the opening gambit can determine successive 
play.

Can I re-phrase my initial request (bearing in mind that Friday is 
perilously near)? In this workshop I want to argue the (dogme) 
point that allowing learners some measure of topic control (and, by 
implication, discourse control) the conditions for learning are 
optimised - because a) according to Slimani, they remember more 
from the lessons (i.e. increasd uptake, perhaps because of 
heightened attention, involvement); b) their sense of control 
increases intrinsic motivation; c) there is a greater chance that 
their output is "pushed", in their need to express their own 
meanings, i.e. they are working in their ZPDs. (Karl was telling me 
about a pre-service course class he observed last week in which 
the teacher used "dogme" techniques to set up a student-to-
teacher question-and-asnwer exchnage, and in which the learners 
suddenly seemed a lot "better" than they had done in the previous 
lessons flogging through the coursebook).

So, my question is, again, how do you maximise opportunities for 
learner control of topic (and of discourse)?

Here are some of my provisional answers - but I would really like 
examples of things that have worked:

proactive: creating the classroom dynamic conducive to student-
initiations - e.g. interactive features such as wait time; feedback on 
content in IRF exchanges; nominated student questions (Jordi, ask 
Manel if...") etc. Teaching "initiating" gambits: "Did you see that 
programme about..." Have you heard...?" "Good/bad news about 
..., huh?" etc; and reactive: responding to initiating gambits (as in 
DKs posting), giving them space, and time 
Topic brainstorms - selecting and ranking - now choose one of the 
top five and talk about it in groups
Establishing "show-and-tell" at beginning of every class.
End of class: 2 mins: in groups, what do you want to talk about 
next lesson?
Establishing initial open class chat as part of class routine
"Talking circle" see posting 129 (and DFs imemdiately preceding)
Open space principles (see postings way back) and Theme-
Centred-Interaction
Different corners of room for different topics - learners choose, or 
move on cue?
Sts in pairs design wall posters on themes that interest them, then 
one stands by poster and answers questions while others mill; 
then change (this has added beauty of built-in repetition, i.e. 
opportunities for practised control - had to get that back in 
somehow!)
Community Language Learning 
"paper conversations"
Marcel proust type questionnaires "The person I'd most like to 
meet would be____ because____" etc
Personalising coursebook content, thorugh e.g. surveys
Learners choice of texts - e.g. off internet

and so on.

But I'd like a few real "stories" (of the type Kevin told in that posting 
near the beginning).

Thanks, Scott



	


	Group: dogme
	Message: 1494
	From: Dennis Newson
	Date: Di Mrz 19, 2002 9:13 

	Subject: Re: Topic control


	Scott,

I don't know how useful or relevant the following real life story 
is......

I used to use a format where 20-30 students would regularly split 
into groups of 4 and talk, argue together started off by an anecdote, 
a news item, a song, a video, a bit of text I'd written etc. 
(....This was before I'd come across dogme......) They were usually 
asked to come up with four reasons, examples, arguments etc. to 
focuss their discussion. All of these 'topics' were suggested by me. 
(I call them topics, but they weren't "texts" so much as written 
devices to trigger off talk).

I then tried getting them to draw up lists of what THEY wanted to 
talk about/discuss - with rather unuseful, uninspired, untruthful 
"Is this what he wants?" results: "Sport", " Travel" etc. 

Then someone asked if he could write a piece on cannabis. He followed 
the format of my trigger devices. It worked very well and I used it 
with various groups, over a couple of years. They were impressed that 
it was written by one of them and not one of us.

My students always used to think in terms of topics - they wanted to 
"discuss things". I was actually interested in getting them to 
interact with each other in English and the so-called "topic" I saw 
as an initiator - the content, whether they stuck to the point or 
not, was of no consequence whatsoever as far as I was concerned as 
long as the members of the groups talked to each other in English 
with gay abandon.... Well, you all know what I mean.

Dennis


Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1495
	From: David - IH Director of Studies
	Date: Di Mrz 19, 2002 3:24 

	Subject: Re: Pidginization


	Hope you feel, as I do, that this is relevant to our discussions / professions, not a meaningless digression. If not, sorry. Anyway, it's short.

Dr Evil writes: by definition it must be used between people not sharing a
common language. Define common language please? 

When Japanese and German ( for example ) businesspeople / tourists / colleagues / friends / sporting adversaries / etc. use English, it's by definition pidgin. I have been to Nottingham though, and take your point.

Theatre director Ken Campbell, while staging a pidgin MacBeth ( Makbed ), recounted the following anecdote / myth regarding the origins of one Pacific island pidgin ( now a creole, used as a first language ):

The British colonisers would imprison slave workers in groups so that no 2 were from the same island. None of the islands in this warrior culture had shared, or even mutually intelligible, languages. Communication among the prisoners was thus impossible and management of them easier for the captors' purposes. The ( Victorian ) English of the guards was their only shared ( receptive ) language. After many months of exposure to this model, one prisoner whispered urgently to another: *Bymby yumi go bugerup fukfens. Go go go hom!*

To this day, in the language of the islands; "bymby" ( by and by ) means "sometime soon"; "yumi" ( you me ) is the inclusive "we"; "go" means "go / walk" ( "run / go fast" is "go go" ) , but "go" is also the auxiliary for the future form; "bugerup" is "break"; and "fukfens" is "barbed-wire fence".

I propose the speaker of this utterance as a new addition to the Dogme Pantheon: noticing, hypothesising, self-expression in a meaningful and immediate context, emergent language... ( The guards' role as dogmetic teachers is interesting too, though not to be imitated.)

Motto: Bugerup fukfens! Native-speaker models go go go home... ;-)

David H





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1496
	From: Dennis Newson
	Date: Di Mrz 19, 2002 5:22 

	Subject: Reading and writing


	I've just finished reading a very stimulating book that I would like 
to recommend to the list:

Rod Mengham: Language, Bloomsbury 1993, Fontana 1995 (ISBN 0 00 
654499 1)

I haven't yet teased out the relevance of some of what he has to say 
for a dogme approach to teaching and learning EFL, but I wish I'd 
come across the following two passages, for example, when there was a 
recent discussion here on writing.


"The great paradox is that alphabetic culture, which has been largely 
responsible for the chronic desire to fuse writing and speech and 
make one the instrument of the other, should have begun with an 
apparent determination to emancipate writing from its inferior 
status. Socrates complained that writing circulated equally amongst 
those that understood the subject and those 'who had no business with 
it.' ....Writing provided a different way of relating to history and 
tradition, on different terms. Ultimately it begged the question 
whether language was not to be thought of as concerned with 
communication above all else, but with a form of memory...Once a 
language has been established, it is of course always bound up in 
conditions of communication, but that does not mean that the 
prototypical act of communication necessarily involves a speaker and 
a listener who are immediately present to one another. We should 
rather think in terms of the significance of communications that take 
place between persons separated in place and time. To take this 
further and put it more dramatically, the secret purpose of language 
may not be to further communication between the living and the 
living, but between the living and the dead."

I was astonished to read Socrates' objections to the uses and 
influence of writing (from the Phaedrus). Socrates is actually 
retelling the criticism of writing made by King Thamus to the God 
Theuth (or Thoth) who is supposed to have invented writing and 
thought he had devised a 'sure receipt for memory and wisdom'.

"Those who acquire it will cease to exercise their memory and become 
forgetful; they will rely on writing to bring things to their 
remembrance by external signs instead of on their own internal 
resources. // ..Reminds me of some criticisms of the evil of watching 
TV as opposed to reading// What you have discovered is a receipt for 
recollection, not for memory....... And as for wisdom, your pupils 
will have the reputation for it without the reality...."

Clearly there are no insights here for how to learn how to ask the 
way to the railway station, but at the very least these two 
quotations make one pause and reflect on the relationship between 
speech and writing.

Dennis
=====






Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1497
	From: Sue Murray
	Date: Mi Mrz 20, 2002 1:36 

	Subject: topic control


	I've been following *everything* avidly but no time recently to contribute; but as Scott asked for some 'real examples' (before Friday) I'll try and describe a few recent things, though it's too late at night for me to be neat and concise.

But first, a brief comment on what Scott said:

"In this workshop I want to argue the (dogme) 
point that allowing learners some measure of topic control (and, by 
implication, discourse control) the conditions for learning are 
optimised - because a) according to Slimani, they remember more 
from the lessons (i.e. increasd uptake, perhaps because of 
heightened attention, involvement); b) their sense of control 
increases intrinsic motivation; c) there is a greater chance that 
their output is "pushed", in their need to express their own 
meanings, i.e. they are working in their ZPDs. "

I find this to be almost infallibly true - once you step outside of the 'teacher planned' type of scenario, the response is so much deeper, and if I 'impose', the temperature is still warm, but it's noticeably dropped a few degrees, and the students are not learning in the same way; they are still learning, but it is not the firing on all cylinders type of learning that makes them say things like 'I feel like a sponge'; it's not 'intravenous' anymore, it's less about 'me' and more about 'me studying something out there'; the students work very hard, but it doesn't seem like the type of hard work oft associated with the struggles of language learning .....

Some examples:

example 1:
during initial conversation, a usually cheerful and positive student said he was feeling a bit down, though he wasn't sure why. He began talking about the protracted problems he and his wife were having with building contractors and other services, and what was really 'depressing' him was not so much the delays and unpredictabilities, but (a) the fact that no one was ever giving him an honest answer, just palming him off with things like 'yes, next week' and so on when they clearly had no intention of keeping to schedules and (b) the fact that he himself was so trusting of these people, and of people in general, and he found it difficult to come to terms with the reality and change his natural disposition. His stories sparked off lots of collateral ideas and experiences from other students - problems with colleagues, dealing with difficult clients, friends who never buy a round, how it can be difficult to admit to yourself that you were wrong about someone, why people behave in certain ways, how codes of behaviour vary, and so on. 
In the last twenty minutes, the class split into small groups to write a summary of the main points which had been talked about. The lesson got dubbed 'Alcoholics Anonymous' (every lesson has a title of course) and the 'minutes' included a lot of the newer language which came up.
COMMENT: This type of thing is often the most valuable and closest to learners own processes and capacities - affective, social, linguistic, knowledge; it also reflects the unstaged and naturally occuring development of discussion and conversation that happens when people talk together - optionally supplementing it with the written summary brings us back to a classroom. Minutes or reviews of lessons are also didactic in their way, but they take the form of humourous accounts or spoof newspaper reports, and so a group creates its own identity and its own 'history' (and sometimes its own newspaper too, complete with a few photos to illustrate some of the 'articles').
COMMENT: Even when initial conversation doesn't lead into a full blown 'topic' taking off, it's a good way to start anyway, because it helps convince students that the teacher and the classroom are not just there to teach them a pre-planned list of things, but to welcome their own lives and thoughts and feelings into that arena.
COMMENT: This type of thing also reflects a 'topic' that could not be pre-chosen or pre-selected; the overall topic idea comes from a gathering of the threads that develop - post-event rather than pre-event determination; for example, 'Alcoholics Anonymous' was a jokey comment made by a student about the type of 'encounter group' turn our conversations were taking; alcohol itself was not mentioned, and as a 'topic' title 'AA' would be misleading and meaningless to anyone who was not present, or not familiar with the workings of the particular group!
COMMENT: The following is an example of doing things 'the other way round'; an umbrella topic which needs to have the threads pulled out of it; a very wide topic from which to generate specific and personal hinges:

example 2: 
The topic is 'sleep'; everyone (including the teacher) in turn in a circle says something - just a phrase or a sentence - about sleep; this can be a personal association or reaction, or something you know about the subject, or whatever; it can be related to what someone has said before or not; and if you don't want to say anything or can't think of anything when it's your turn, you just say 'pass'; (sorry, there's a simple name for this technique, but I can never remember it!). 

After a few minutes in the circle, the topic 'sleep' has been 'narrowed down' - let's say somewhat 'verticalised' from its initial horizontal stance - and there's enough material to inspire a whole lesson; what everyone can remember about what everyone has said; development of this via spontaneous further questions to eachother in order to find out more and share and compare ideas and experiences; this particular example of sleep happened a few weeks ago, and what I can remember now of the initial individual threads which were collectively developed is the following: pyjamas and dressing gowns; needing two pillows because of a problem with cervical verterbrae; needing two alarm clocks; how we feel when we don't get enough sleep; suffering from bouts of sleep paralysis; dreaming in English; talking in your sleep; recurring nightmares, dreaming about your own funeral and dream interpretation; what sleep is and why we need it; the idea that when we sleep we are truly free; not been sleeping very well recently; and a student who recalled that when he booked a hotel in England, he asked for 'a bed for a couple of people'. I also added in a bit of 'local trivia' (meaning stuff from my own local pidgin!) with things like 'sleep in your eyes, sleepers in your ears, a sleeping policeman', the heavy/light/deep collocations for sleep, and translating the phrases 'sleep on it' (the Italian equivalent is currently being used in a major advertisement) and 'sweet dreams'.

As some students were absent, in the next lesson the others had to get together with the absentees and fill them in on what had happened and what had been talked about/who said what.

POINT: the topic is IMPOSED, but how it is imposed is also important?? And if the sleep circle hadn't yielded so much interest, I would have had two options: either produce some material on sleep (a reading, for example) - not a good idea if the general topic hadn't generated any current! - or change tack completely; perhaps offering a choice, as in the next example. 

example 3:
There are times when even the most expressive and forthcoming students don't want sole 'responsibility' for shaping, spontaneously or otherwise, what happens. Perhaps the teacher has a few things up her sleeve, and is ready to take one of these up should there be a felicitious opening - this type of coincidence often happens. Alternatively, the students are sitting around chatting but you can sense that tonight, or this morning or whatever, they are looking to you as teacher to 'start them off' properly on something more 'meaty' than they feel like providing. On these occasions, I sometimes use what I call 'EXPLICIT CHOICE' - 'we can talk about x, or y, or z, or something else if you have any better ideas'; personally, I use this option as little as possible, as I find it rather 'cold' - and we don't always know what we want to talk or think about until we start talking or thinking about it; but when some kind of stimulus or kickstart is needed, I sometimes give explicit choice of a few things I already have ideas/prompts for (also in the sense of material, perhaps a newspaper article, or a video scene, or a story or two); the last time I gave explicit choice, I needed no 'backup' prompt; the class chose the topic of 'animals and pets', and as everyone had at least one, if not two or three, personal stories to recount on the subject, and as everyone was very interested in all these stories, the whole lesson took off around these stories, with additional related stuff such as the problem of and attitudes to stray dogs, the laws about pooper-scoopers ('ecological palettes' in Italian), and so on; as always, there were absent students, so next lesson they were told all the stories by those who had been present; the absentees then had their own stories to add; we then got into groups to prepare a news story around one of the stories - but the news story had to be from the point of view of the animal concerned (mostly dogs - dk you're not alone!); each group then recorded their news story, complete with sound effects, and we then listened to the first ever edition of Dog News, from Italy's first canine radio station, in its entirety .......

(a good point to stop, perhaps)

In short, I suppose I find that it's not only topic choice, but choice about how (and if) to approach and develop a topic; (who is *controlling* the topic?); that topics as general umbrella terms are often rather vague and vacuous ('sport', 'music', 'travel' ...); that learners normally come up with more and better material themselves - language wise and thematically - without recourse to 'third party' input; and that an example from last week sums it up (for me): a student apologised because her stomach was rumbling. I (who have as much right as anyone to make comments of course) questioned why we feel we have to apologise for such things; this led on to animated discussions which ranged from the 'culture' of apologising, how cultures differ in this and what they apologise for or not, a bit of 'grossology' and bodily function and experiences of science at school, some films by a director whose name I can't remember, and a host of other rich and fairly liberating stuff, and everyone feeling as if they've had a highly stimulating evening talking with friends, a lot of us at various points finding we were reflecting on questions we hadn't really thought about before, and a lot of different points of view and funny stories about aspects of everyday life and cultural norms which we sort of take for granted. 

one more observation: the above may all seem rather trivial and even boring, especially to someone who was not present; the point is that, although learners can and quite often do debate very 'serious' topics in a more or less structured and 'disciplined' way, it is also true that the 'seriousness' of a topic itself does not necessarily or automatically lead to serious discussion, whether in classrooms or outside of them; it's the authenticity - really having something to say and wanting to say it sort of thing, and listening to the same - rather than the 'seriousness' or 'usefulness' of the topics concerned, which is the most important element. 

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1498
	From: Julian Bamford
	Date: Mi Mrz 20, 2002 2:12 

	Subject: Re: Topic control


	Scott, I don't know if this is what you're looking for, but here's what I
do in my Japanese university compulsory English conversation class (24
classes in the semester) for 40 false-beginners (students who have gone
through the grammar translation treadmill for passing exams, and have
almost no experience of actually using English). I'd say it works as
students are talking English (rather than sleeping or talking Japanese) for
most of the class, and gradually gain some conversation skills and
confidence.

First, students introduce themselves to a different partner each class. It
starts with name, birthplace, residence (questions put on the chalkboard,
and later a handout when too many questions for me to write on the board
each class), with a new question added each couple of classes until there
are 10 or so questions that include hobbies, job, university club
membership, family details. This gives controlled practice, and in later
classes, some topic control as I purposely give less time (under 10
minutes) than it takes to cover all the questions so students have to pick
and choose what they want to ask.

Next, warmup chat with the same partner (students keep the same partner all
class). For example, "What did you do yesterday evening?" "Anything
else?" No freedom of topic, but students can choose what they talk about
within that topic. And in a sense there's freedom of topic here, and in
the rest of the class, as I make it clear (at the beginning of the course
and by positive reinforcement when it happens) that it's fine, in fact,
terrific for students to talk about whatever they like as long as it's in
English. I encourage them to have their breakfast, personal belongings,
cellphones, Japanese-language magazines or travel brochures, snapshots up
there on the desk and to chat about them in English with surrounding
friends at any point in the class. I'd say that when someone is showing
snapshots of their trip to Disneyland to friends, that's the time when the
class is succeeding most because students have total topic control.

Next, topic chat, different topic each class: e.g., "Have you ever eaten
(Kimuchi nabe)?" "-Yes, I have." "How was it?" "-No, I haven't." "Do
you want to try it?" Students work through four or five of these slightly
exotic foods with their partner. They then choose one of the foods from
the questions they worked through, or a food of their own choice. Then
students stand up, mill around for 10 minutes, asking their chosen question
to whoever they choose, and noting down their partners' answers. Students
have choice of topic within a predetermined subject (food). Plus they have
choice in who to talk to.

Final pair chat: "What are you going to do after school today?" Same
freedom, or lack of it, as for warmup chat above.

Julian
------------part of original message-------
>So, my question is. . . how do you maximise opportunities for learner
>control of topic (and of discourse)?. . . I would really like examples of
>things that have worked. . . I'd like a few real "stories"
Scott



	


	Group: dogme
	Message: 1499
	From: Diarmuid
	Date: Mi Mrz 20, 2002 7:20 

	Subject: Topic (a hazelnut in every bite) Control


	Sorry for the delay in replying, Scott, but I wasn't sure if I had any examples worth sharing with you. Now I've thought of some examples, but I don't know if they're worth sharing or not...

Example 1
This was nabbed years ago from Accelerate Advanced (Heinemann) and has been a trusty staple in my bag o'trix ever since. I usually use it at the beginning of a course. I wander in and waffle on about my name: means 'Drop dead gorgeous', named after my father, like it, translates as Dermot (yeuch), few famous people called it, most people struggle to pronounce it, nickname was Midge, blah blah blah. Then I ask Ss what they can remember. Notes are written up on the WB. Ss are then asked to talk to the person next to them and use the notes as prompts to say as much as they can *together* within 2 mins.

After the 2 mins are up, the partner's hand over a large piece of paper with their name on the top of it and Other partner writes down as much as they can remember (important instruction: if they can't remember anything, they don't have to write anything...).

Once they've finished writing, the paper gets put on the wall.

Repeat the procedure with new partner and new topic. eg 'The Best English teacher I ever had'. It's important to warble on a bit here as it gives the Ss time to think about what they can say. I'd usually give a short spiel like, 'You've probably just met him, and you might not be sure of how to spell his name. Don't worry about spelling...What is it that makes him such a good teacher blah blah blah...'

Ad infinitum.

COMMENT: The teacher is feeding the students a topic but what they do with that topic is left completely up to them. This has been a success in every class (and teacher development talk) that I have ever done it with.

MORE ANECDOTAL COMMENT:
Small class of four students. Elementary adults. One looking glum. T: 'What's the matter?' S: 2 hour tirade/explanantion about how a plumber had tried to rip her off, how to express real anger in English, choice words to describe plumbers and their ilk, phrasal verbs galore, and many many more things too. I was too ignorant in those days as to think about what to do with the language. I left ten minutes at the end of the class checking understanding before wiping a word off. In subsequent classes, whenever we were playing Blockbusters and one of the words was from that class, a smile would break out around the classroom and Ss were able to remember the word.

ANOTHER ANECDOTE
As I've mentioned on this list, my most successful classes with my Chinese students (defining 'success' as a class which has received unanimously positive feedback and which has been perceived by myself as conducive to learning) have been pure dogme moments with topics initiated by the learners or controlled by the learners. An absent student led to a discussion about doctors, chemists, how to register with a doctor, what to do when you were ill, where to go for which illness etc. A changed student gave rise to what to say in the hairdressers, how to ask for a haircut, how to make small talk in the chair. The Slips of Paper idea worked a treat!

They're not exactly much use, I suspect, but I felt obliged to come up with something, having complained in the past about the theory:practice ratio. I hope it can be of some use.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1500
	From: Thomas Topham
	Date: Mi Mrz 20, 2002 8:55 

	Subject: Re: topic control


	<re: Sue describing some of her lessons>
Not boring at all, Sue. 
It sounds like an ideal, I wish I could consistently provide lessons like this!

I have some fairly basic procedural questions I hope you might answer:

You mention "lesson titles" and "minutes". How are these created, who does them, and to what end? Do they act as retrospective syllabus?
Is your teaching situation such that you are able to work freely and openly, without a textbook, for all of your classes/groups? Is there any evaluative component (ie, are you required to give marks at the end of the course)?
How are your classes advertised? This came up on an earlier thread, but I am wondering what students know/think/expect of your lessons before they show up on day one.

Tom (grumpy one)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1501
	From: scott_thornbury
	Date: Mi Mrz 20, 2002 3:32 

	Subject: Topic control


	Sue, Julian, Midge ;)

Thanks for those really useful and superbly explicated psotings - 
this workshop I'm doing suddenly looks like taking off. I'll 
attribute your ideas fully, and direct people to the site, of course. 
Makes me wonder if there isn't a joint conference presentation in the 
making here? Next IATEFL? 

Julian's posting also reminds me of a wonderful presentation I saw a 
couple of years ago (also at IATEFL), by Duane Klindt, on supporting 
conversation in large classes, also in Japan, using student-made 
conversation prompt cards and then having students perform and 
record the conversations (using their prompt cards and the sts own 
walkmans) and transcribe them so that the trasncripts can then be 
subject to reveiw and analysis. Since Duane is a lurker on this 
group, I'd be intrigued to know how this idea has developed since 
then. (Check out Duane's web page: http://www.nufs.ac.jp/~dukindt/)

Scott



	


	Group: dogme
	Message: 1502
	From: Sue Murray
	Date: Do Mrz 21, 2002 12:39 

	Subject: topic control


	Tom, to answer your questions:

- lesson titles are usually taken from student comments during the lesson; once they're into the swing of the course, any one of them might pre-empt by saying 'tonight's lesson should be called .....!'; sometimes, I might ask for suggestions for a lesson title at the end of the lesson. Or there might be several titles!
- 'minutes' - I start this off, and students then join in if and when they want to; some lessons have 3 or 4 'versions', some none! A recent lesson with FCE was a particularly productive example - one student fooled me and the others COMPLETELY by producing a print-out copy of a newpaper page which had an article about a meteorite falling here, on the same night as one member of the class had seen a shooting star; (we were saying things like, "so it wasn't a shooting star you saw?" "Hey, last Thursday - that's the same day you saw the shooting star"); he had modelled the thing so cleverly and carefully on both the genre and the typographic layout, it was only when we realised that the other articles on the page also made reference to incidents from the previous lesson that we realised it was all a brilliant 'hoax': another had written her personal impressions of the lesson, how she had felt and what she remembered (she was new to the group but fitted into the spirit immediately), and both another student and I had done a more standard 'review' of events.

Some students don't have time, or don't like writing; others find it extremely useful and helpful to actively reprocess events and language in their own style or modelled on a particular genre; but everyone loves reading them - after all, they are the protagonists!, and also, it IS undoubtedly a good way to recycle and exemplify language in meaningful context. 
I prefer to spend half an hour spontaneously 'recombining' what happened in a lesson in narrative rather than preparing things for a 'virtual' future lesson; it's a personal thing, and when I study or learn anything, this type of approach has always been natural to me, and I've found it very useful; as a teacher, I've always made at least notes about what's happened in a lesson - what new lexis, what topics, what seemed to involve them or not, what they asked about and I'd like to help them along with etc - I found that re-focusing this habit of mine into a class/course narrative was a felicitous intuition. 

I also provide a 'just for the record' list of lessons as reference for all classes, with columns for lesson number, date, title, commentary (just a few lines/key phrases for reference), and homework; and yes, we find that these things - titles, 'minutes', summary lists - serve as a fairly vivid retrospective syllabus and pro-memoria.

And yes, my teaching situation is such that I am lucky enough to be able to work freely and openly; all students have a textbook as part of the 'deal', but no one is obliged to use it! Evaluative components are seen as largely subjective - formally, teachers only have to provide a written evaluation mid-course, but this is rather cosmetic in that when you see people twice a week or more, you're not going to wait until mid-course to express an opinion, and anyway student opinion is just as much, if not more, important; and, for example, a student who has a slow but steady pace has no reason to feel negatively evaluated; what's important is that s/he feels satisfied.
Most students choose to take an exam at the end of their course, though we make it very clear that the exam is a separate issue and will not affect their placement next year. A colleague said to me today that he had just about managed to persuade his Intermediate adults not to bother with doing the exam - I hugged him and said well done! Our line is that if you want an exam for personal reasons, or because it gives you 'points' in the University System, or because it could be an important extra in job applications, feel free; but don't think it's necessary to do an exam in order to measure your progress or your ability. The school is an UCLES exam centre (and don't I know it - unfortunately I'm also the UCLES Local Secretary, and that's one of the reasons I've not had much time to contribute to this group recently - organising enrolment and venues and oral examiners and all the related logistics etc to accommodate hundreds of candidates from Young Learners to CAE - phew! let's change the subject!); I've posted several times about doing FCE and CAE without a textbook - I've found it works much better (the books teach exams, not English), and doesn't compromise in any way student preparation for the actual exam itself; exam-wise, instead of a coursebook I use past papers every now and then, just so students know and are prepared for what they'll have to do in the exam. This seems a far less circuitous and more directly profitable route; but I've not yet tried completely abandoning a textbook with teenage classes, largely because it's not so easy for them to entirely generate their own syllabus, linguistically or thematically, and also because they sometimes 'need' the 'security' of a text book, at least in the background. The 'fully-fledged' minds of adulthood generally provide enough material for twice the lesson time we have available and far more language than the coursebook would give them; this is true regardless of level - I've often found Elementary adults are the most naturally 'dogmetic' of all - perhaps because they haven't yet been weaned on textbook fare, perhaps because they've got nothing to lose and feel freer and less inhibited, and perhaps because they use so fully and creatively that which they do know, without having reached stages of inner doubt and complication about it??? (Generalisations are gross, I realise this, but Elementary is a wonderful level!)

The school I work for is also part of a national association of schools, and so advertising is largely determined on a national basis - on rather cringe-making, jingoistic lines; lots of union jacks, the 'party line' of 'qualified mother tongue teachers'; many a horror story in the obligatory brochures (who is it that produces these things, I've often asked?? - the answer seems to be expensive marketing agencies, with a little occasional help from school owners in the association, very few of whom are also teachers or ex-teachers....) about things like 'direct method' (whatever that is), full immersion ESP, and how the teacher is a highly trained expert and knows what's best for you. Exams are also highly emphasised, and 'levels' are given 'numbers' (which confuses everyone). Anyway, it's glossy, man.

However, at a local level, we have a lot of autonomy, and all our receptionists, who deal with presentations to potential customers, are also students on our courses, so they have first hand experience of reality. They are able to talk about the kind of things that might happen in a lesson, explain that it's not like a scholastic study of grammar, that the main aim is to involve the student, and so on. Potential students also have a placement interview with me or a colleague, which helps to further orient them, helps us decide what type of course to suggest for them, and gives at least some preliminary information to teachers if they want it.

We are still fairly small - around 450/500 students a year - so there is space for a coordinated and continuing personalised service which in bigger schools would be very difficult to run. But I'm afraid I've never been one to compromise quality for quantity, although that's the prevailing law these days. 

I know I and my colleagues are very lucky in a lot of respects; perhaps not least because of the attitudes and sociability of the vast majority of students we have (southern Italian or anyway Italian); you said "I wish I could consistently provide lessons like this" but, believe me Tom, it's not me who provides them, but the students; that's the whole point, isn't it? Though I still have doubts, and am perfectly capable of providing a watertight PPP type lesson for example, I just can't bring myself to do this anymore - because the students do it all so much better (their PPP being in the sense of Kumaravadivelu's Particularity, Practicality and Possibility) . I would be redundant if it weren't for the fact that I am the reason for everyone getting together at 3 pm or 8pm on a Tuesday or Thursday or whatever; I am the reason purely because I am their allocated teacher, the perceived 'raison d'etre'; also because - I hate to say it but it's true down here - I am a very rare thing, a mother tongue English speaker .......sometimes, I think these people could save themselves a lot of money if they just agreed to get together at each other's houses twice a week; but the psychology and the motivation of coming to school is a driving force; a lot of students state their main reasons for deciding to enrol as: "I want to improve my English, and I want to meet new people"; I like to think these two things can complement each other nicely. 

In an ideal world ....... (English would not be an 'international language'?!)

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1503
	From: Sue Murray
	Date: Do Mrz 21, 2002 12:40 

	Subject: memory for the devil


	dk:
") In my answer to Sue on Limp Bizkit, I used the "dancing dog" 
argument that jazz and blues snobs use in Chicago: white boys can't 
do that sort of thing, and when they do it's like watching a dog 
dance. But of course by my own argument, this should create "sympathy 
for the devil" and make their performances more meaningful and 
memorable that that of black folk. Sorry--it just don't work that way."

too right - it ain't necessarily so. 

Perhaps 'meaningful' and 'memorable' can only really be defined in relation to each individual 'receiver'. An event or fact or word or name or whatever is not, in itself, intrinsically new or different or problematic or reassuring or anything. Only when set against the canvass of individual memory will it be noticed or not noticed, have impact or not, have value or no value. 

Perhaps 'value' is a sort of key word here? I've recently realised that when I sometimes take part in what I think is a very boring conversation, often largely a monologue where I am mainly just the 'receiver', and when the content doesn't stimulate me at all, I still remember in detail what the person concerned has told me - indeed, will even mention or ask them about some of the content the next time we meet (though I won't consciously have thought about this content in the intervening period); I don't think this is 'hyprocrisy' - I think in some way the 'value' I give to that other person and to my relationship with that person creates a base for memory; the content itself might not turn ME on, but as it is part of what that other person values, I find myself 'valuing' the content along with the person/relationship; 'valuing' in that, though I've made no attempt to memorize it, I remember it all the same.

Conversely, I might completely ignore - explicity and implicity - content, or automatically interpret it in a preconceived way, because I don't value the 'context' - whether white rappers or small dog lovers or whatever - there's no differentiation, it just gets lumped together, or automatically thrown into a sort of pending trash tray (if it's lucky).

And also, I sometimes find content alluring but beyond my capacities of assimilation - whether because I don't have enough background in the topic concerned, or because the pace of inflow is too fast for me to follow, or because the style of exposition is too dense for me, or simply because my brain isn't wired that way. 



Imagine you're painting a landscape scene, and you want to add depth to a particular tree in the background, or bring out better the colour of the sky, or add extra 'frisson' to the shade; an even minimally practised artist knows that it is not simply the colour you add, but how it reacts with the colours already there and how - and even when - you add it that makes, or doesn't make, the difference.

One thing I'm thinking is pretty certain though - I'm BOUND to notice on some level anything which 'threatens' or questions my own 'values' in some way, whether I like it or not. A sort of 'blot on the landscape'. Anything which brings greater harmony or inspiration or depth is gladly, and easily, assimilated; and some things are meaningless - as if undifferentiated. This doesn't mean they will forever remain undifferentiated; and perhaps Julian's point about forgetting being part of remembering could even have 'neurological sense', in that the STRENGTH of a connection is what eventually counts; sometimes, the strength is due to reinforcement rather than impact; or maybe impact is a relative quality - a sort of threshold effect - of (ever changing)connection strength; Or, it's like some people we immediately take to and feel we've known for years, other people 'grow on us', almost imperceptibly, and often unexpectedly; and there are some people we can never see eye to eye with.

The memory 'thread' is such a fundamental but vast and only poorly understood thing; my thoughts have also been running to children and how they naturally love doing again and again (often ad nauseum for us adults....) the games and activities they enjoy; is their enjoyment - nay, insistence! - part of a mechanism for the necessary development and strengthening of neural pathways? 

Vaguely linking this line of thought with the idea of 'topic control': 'visible' memory is related to focus - we don't remember everything in our memories at any one time, we just (apparently) recombine and recall according to stimulus (external and internal); but if I'm involved in one particular task or conversation, and someone interrupts me about something totally different, I might sometimes be able to respond seemingly without thinking, or I might find it absolutely impossible to shift my mental focus and respond - not necessarily because I don't know the answer, but because momentarily it's so out of focus in my current thought processes that I can't just automatically and immediately access/recombine the required context. So I'm wondering whether this could be (another) possible reason in favour of learner controlled topics : encouraging - rather than abstrusely testing - memory is conducive to reinforcement; abstruse testing is like trying to remember Einstein's theory of relativity one moment, what you had for breakfast the next, then the names of all your students off pat, and then what colour socks your brother was wearing yesterday. A van Neumann machine - a computer - could perform this latter feat instantaneously and without difficulty; a Joycean machine - despite the apparent randomness and particularity and meandering of 'stream of consciousness' - would find it tough going even when what was at stake was the 'context' of a tv quiz programme like Who Wants to be a Millionaire. Perhaps learning is necessarily 'Joycean', but unfortunately testing is based on computing models of intelligence and memory; but, for us non-AI beings, what is memory, if not consciousness? 

(NB: as it's nearly 3 o'clock in the morning, please just totally disregard this if it makes no sense!).

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1504
	From: Sue Murray
	Date: Do Mrz 21, 2002 12:42 

	Subject: ''emergency'' topic control


	by chance I came across my 'emergency folder' for stand in lessons today - I've hardly ever used it, for stand ins or otherwise, but it's reassuring to know it's there - and a few things could be (predictable but perhaps additional fodder all the same) relevant to the topic control theme:

1. PICTURES (pictures and more pictures ....)
a large selection of diverse pictures for students to: 
choose one or two which they associate with particular memories or which remind them of particular things they like, care or feel strongly about; then just talk free based on that;
adapting the above to a 4-3-2 type activity, with comment on the process from hearers and listeners;
creating a story around a chosen picture or pictures; or interpreting (especially ambiguous or unusual) pictures

2. for generating discussion points which may have little directly to do with the original question: those sort of 'are you a (tea) person or a (coffee) person' starters for ten, to talk AROUND, in small groups; then regroup with people who had different questions, and compare and elaborate further.

3. blank grids/playing boards, for learners to write in questions or topics for a dice/'talk about it' type activity.

4. a 'standard' that always seems to generate involvement and provide scope for personalisation as well as inbuilt language reprocessing: a 'suspects' activity, where the police officers and the suspects prepare separately, and then the suspects are interviewed by the police; the interviews can also be recorded and then used to check the evidence; and the activity can be adapted to other scenarios.

5. A selection of quotations and short pieces (eg Eduardo Galeano) which are open to interpretation and can provoke strong reaction.

6. 'Open stories', which have strong elements of interpretation or can be elaborated on or finished by learners; not so much 'teaching stories', in the philosophical or moral sense, but stories which strike common chords but are open to being either filled in or developed. I try to collect these, but they are few and far between, and I rarely use them, because students have their own stories; but occasionally they can be useful. (My current 'stock' includes a few de Bono stories, a few stories from the first Revell/Norman NLP book (sorry Scott!), 'the Lady or the Tiger' cribbed from Stevick's 'What's at Stake', and various oddities - from newspapers and books - which leave a lot to the imagination).

And a colleague of mine came up with a nice, simple thing today - a multiple choice quiz he'd written about himself; for example, 'My wife's middle name is ....', 'My shoe size is ....', 'My favourite colour is ....'; 'I was born in .....'; there were about 10 questions (and I got about 5 right!); he used it today with Elementary adults, Elementary teens and FCE adults and said they all really enjoyed doing it; next move? get individual students to write their own multiple choice versions about themselves, of course. That could surely fit into topic control?

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1505
	From: Tom Topham
	Date: Do Mrz 21, 2002 5:48 

	Subject: Re: memory for the devil


	abstruse testing is like trying to remember Einstein's theory of relativity 
one moment, what you had for breakfast the next, then the names of all your 
students off pat, and then what colour socks your brother was wearing 
yesterday.


Sounds like a lesson I observed recently.



_________________________________________________________________
Join the world’s largest e-mail service with MSN Hotmail. 
http://www.hotmail.com


	


	Group: dogme
	Message: 1506
	From: Tom Topham
	Date: Do Mrz 21, 2002 5:59 

	Subject: Re: topic control


	you said "I wish I could consistently provide lessons like this" but, 
believe me Tom, it's not me who provides them, but the students; that's the 
whole point, isn't it?


Yes, but the YOU are making the decision that today we WON'T do page 38, 
we'll use these very nifty techniques and processes to create an involving, 
S-centered lesson.

And sorry to keep beating this drum, but only a highly qualified expert such 
as yourself could bring this off!

_________________________________________________________________
Join the world’s largest e-mail service with MSN Hotmail. 
http://www.hotmail.com


	


	Group: dogme
	Message: 1507
	From: pwrcolesuk
	Date: Do Mrz 21, 2002 6:22 

	Subject: Topic Control


	Getting Turkish students to talk, in English, can be a difficult 
process. This is what I have found works best with intermediate-
advanced students.

1.Give them a list of 20 or so quotations(as Sue mentioned).
e.g. Knowledge is power, Life is what happens when you are making 
other plans etc.

2.Students get into pairs or whatever and talk about them.

3.Go through them in a group.

4.Students choose one quote or a quote of their choice and working in 
pairs, give a 20-30 minute presentaion of the topic. Presentaions are 
spread out over the next eight weeks of the course.So the students 
have time to prepare.

5.After the presentation there is an open floor and the 
discussion,argument ensues, this is where the unplanned communication 
comes and with the students free to speak they really go for it.

Notes,

I offer assistance with the presentations via e-mail or in person out 
of lesson time.

During the presentaion and open floor stage, I do not say anything. I 
sit at the back and make a group dynamic and then try to include the 
less involved students in the next session or at least, in Stevickian 
style, try to establish if there are any needs that these students 
have;are they shy? or maybe they just don't want to speak.

The students have a problem at first and try to involve you but after 
the first session they just forget about you and it really is 
marvellous to sit there and listen to them converse, debate, tear a 
strip off each other (yes Mario R. they can do it if they want to).

I am using this technique with my guinea pig (guýnea dogmE) class - 
advanced adults - at the weekends and they have been just as 
reponsive to it as my previous classes were. I have found this to be 
the best way to get Turkish students talking, I realise that other 
techniques may be better for other nationalities but I have found 
this to be a winner, for the students, not a winner in terms of 'I am 
stressed I need an hour.'

Oh and I am going to record these sessions and do some 'back of 
envelope', 'transcibing the sessions' analysis with the students. 
Anyway, a class of bloodthirsty, catspraying 9 year olds await.

Pete

PS Sue, wonderful stuff. Lots to think about, thank you.

PPS Scott, tell us more about your video-chat with Mr J Harmer on 
Sunday. MTV's 'celebrity death match' springs to mind.



	


	Group: dogme
	Message: 1508
	From: Diarmuid
	Date: Do Mrz 21, 2002 7:37 

	Subject: Re: memory for the devil


	TOM:
> abstruse testing is like trying to remember Einstein's theory of
relativity
> one moment, what you had for breakfast the next, then the names of all
your
> students off pat, and then what colour socks your brother was wearing
> yesterday.
>
>
> Sounds like a lesson I observed recently.

DIARMUID:

Sounds like an end-of-unit test I didn't photocopy recently.

(Ecstasy is the same as a boring, conformist Master of Ceremonies)
(Biscuits and tea)
(who's pat?)
(I don't have a brother)



	


	Group: dogme
	Message: 1509
	From: Diarmuid
	Date: Do Mrz 21, 2002 8:03 

	Subject: Re: ''emergency'' topic control


	Sue

As Pete has already said, it's a treat to read your postings and it was good to hear from you again. Rather than have a point, this e-mail is a bit more of a pat on the back as you've put into words a hell of a lot of things that ring true with me, especially in your recent posting about topic control. Not only that but you've also shared a lot of ideas that I hope to tinker around with and make my own. Finally, from reading your posts, I get the impression that you are a natural wielder of what Rogers called Unconditional Positive Regard, something I aspire to! I'd be interested to know how much is your teaching a response/a reaction to your schooling.

And to make some kind of a point here, TT: *this* is also why people join this list. To share ideas, both theoretical and practical, to provide support and understanding for their colleagues, to deepen their understanding of what teaching's all about, to learn about alternatives to the dominant teaching paradigm(s), to argue the toss about whether or not it's possible to change, to talk about things they've read, to sound off, to test new ideas, to conduct informal research, to ask for help. All of which makes the list more than simply a ' (sect?movement?) that provides a methodological rational for the more relaxed way we teach now?'.

And if dogme seems 'more relaxed', I think a couple of pages in your How to Dogme manual must have got stuck together. ;)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1510
	From: Sue Murray
	Date: Fr Mrz 22, 2002 2:12 

	Subject: topic control


	Tom:
>And sorry to keep beating this drum, but only a highly qualified expert such 
>as yourself could bring this off!


dear grumpy, I don't want to burst your drum, and it's really nice to have such complimentary comments, but I must be honest - I'm certainly not highly qualified (most people on this list are, I think?), and I'm certainly not an expert. (strangely enough, I sometimes think - or console myself, or illude myself! - at least in passing - that these deficiencies can also have their advantages .....; but, then again, as I don't know what it's like to be or feel like a highly qualified expert, I can't possibly know what advantages I might be thinking, consoling or illuding myself about; perhaps some highly qualified experts might feel the same as I do, but I always think they must feel like highly qualified experts SHOULD feel - whatever or however that is; ??)

nevertheless, the rhythm of your drumbeats were a strong accompaniment to me in my class tonight - because of the point you made about teacher decision affecting student centred involvement, I was extra conscious of what was going on; one student was talking about her work situation, and she obviously had a lot to say, and it was interesting and entertaining stuff, but she was doing most of the talking, and only half the class were present at this point; they were listening to her attentively, and quite often commenting, but I wasn't sure whether this was what they wanted to do for the whole lesson; (probably they weren't either, and hadn't even thought about it that way!); I also wasn't sure how many students would turn up, and had for some time been wanting to do a particular type of role play with this group which needed a minimum number of students and a certain ratio of male/female which just recently wasn't happening; so, at a few points during the first 15-20 minutes of the lesson, I caught myself thinking things like 'should I turn things round to a projected discussion point, or introduce a new activity, or would that be a total travesty of the flow of conversation and interest?'; 'Are some of the students feeling restless, or are they all involved in what is happening? Do they want me, as teacher, to adjust the flow, or go along with, second it?'; 'Should I be imposing (covering) or exposing (uncovering)?'; 'How can I exploit this discussion in a re-processing activity?'; and various other subversities which I found myself having mini, momentary inner dialogues about; of course, the learner generated thread took on so much momentum and developed so fully that before I could make any rash decisions to the contrary, I too was totally involved and entranced with the whole thing, and everyone was actively participating, and at several points the central discussion broke off into little bands of twos and threes, and then naturally reorientated back to whole group. Thinking about it afterwards, I chided myself for ever having considered an alternative; the language alone that came out was worth several coursebook units - we filled two boards from my 'back of an envelope' notes (mostly learner produced expressions and collocations which were new/new-ish to some of the others, a few examples of patterns which had repeatedly come up - for examply, passive + by rather than from; a gathering together of some thematic stuff, a little focus on a few verb patterns, and three or four choice L1 expressions which had been difficult to instantaneously render) - and as to the content - opinions, experiences, anecdotes, ideas - it was genuine and inspirational; why would I ever even consider 'contra-flow' in such a situation? Perhaps because the ghosts of even minimal qualifications can continue to haunt us??

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1511
	From: Sue Murray
	Date: Fr Mrz 22, 2002 2:12 

	Subject: Dennis and emergency ideas


	Good evening Dennis (or rather, good night!) - re: permission - feel free. Nice to know it might be useful.

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1512
	From: Julian Bamford
	Date: Fr Mrz 22, 2002 7:24 

	Subject: article in ELGazette


	There's an interesting-to-dogmetists article in March 2002 ELGazette (which
if you don't know it is the UK monthly ELT trade paper, which loves to rock
the boat). On p. 7., Jacqueline McEwan of the British Council, Bolivia
writes about a pedagogical review they are doing that may lead to, in
answer to student requests, scaling down use of the textbook and increasing
fluency work. Here are some quotes:
"In recent focus groups in La Paz there was a resounding cry: we want to
speak more, we study the language enough, now can we start using it?. . . .
The project seems to be heading that way--a syllabus with fluency and
learner independence as its cornerstones and which will involve the use of
real English in real situations. . . .We will focus on topic rather than
grammar point, get students to speak confidently rather than give them
exams and correct their errors."
"(At the British Council, Kuala Lumpur) I found. . . that they have had the
bottle to make a difference, with switched-on teachers under the guidance
of a director who knows it can be done better. I saw classrooms that were
more like talking shops, fluency being paramount and with students engaged
in tasks as if they weren't in class at all. Real communication by
independent learners."
"I make no apologies for the implied criticism--I'm sure anyone who's read
this far will agree it's nigh on impossible for all pages (or even most) of
a mass-produced text to satisfy our students' requirements."
She invites you to email her to find out how these efforts at innovation
are progressing.
Jacqueline.McEwan@b...
I'm about to send her a copy of this posting and details of this group so
with luck she might be telling us all more about what she's doing.
Julian



	


	Group: dogme
	Message: 1513
	From: sthornbury@w...
	Date: Fr Mrz 22, 2002 8:00 

	Subject: Re: article in ELGazette


	Julian, thanks for reminding me about the EL Gazette posting. In 
fact, I have already been in touch with Jacqueline and have her 
permission (and the EL Gazette's) to put her article on the teaching-
unplugged website - it's at www.teaching-unplugged.com (go to the 
"sources" page). I'd be interested in hearing more from Jacqueline 
as to how her project is coming along. Maybe we can lure her into 
the group???

Incidentally, if anyone is finding that their emailed postings 
suddenly stop, or seem to be missing large chunks, (as in the 
case of Sue's latest on topic control (1510) which for me stopped 
on the cliff-hanger: "at a few points during the first 15-20 
minutes of the lesson, I caugh..."
then you will need to go to the dogme yahoo site to 
catch the end of the story. I don't know why this 
happens, but it is very frustrating. 

Thansk to you all for helping me out with my workshop - 
which begins in an hour! I'll let you know...

Scott



	


	Group: dogme
	Message: 1514
	From: scott_thornbury
	Date: Fr Mrz 22, 2002 12:08 

	Subject: Topics & questions


	Just in case you ever get stuck for questions: 
http://iteslj.org/questions/

I mentioned this web site at the "topic control" workshop this 
morning - any ideas what you could DO with these questions? 
Sue - we did your "sleep" round in the workshop - it worked a treat. 
I was going to choose the topic "swimming", just to be diffrent, but 
somehow sleep popped on to the screen instead. Thanks again to 
everyone for providing that rich seam of ideas.
Scott



	


	Group: dogme
	Message: 1515
	From: Thomas Topham
	Date: Fr Mrz 22, 2002 12:34 

	Subject: Re: Topics & questions


	----- Original Message -----
From: scott_thornbury
To: dogme@yahoogroups.com
Sent: Friday, March 22, 2002 5:08 PM
Subject: [dogme] Topics & questions


Just in case you ever get stuck for questions:
http://iteslj.org/questions/

I mentioned this web site at the "topic control" workshop this
morning - any ideas what you could DO with these questions?
_____________________________________

They suggest (on that website) having the teacher edit/adapt/group the
questions as part of lesson prep - something that students could quite
easily do for themselves...

Some possible ways for Ss to interact with a big honkin' list of questions
on "topic X":

-edit: cross out q's you feel uninteresting/inappropriate etc.
-group: decide on system of organisation, give titles to the categories
-assign: each Ss selects one q they think another ss in the group would have
sth interesting to say in answer to it
-select: 2 or 3 qs that that Ss feels she has sth to say about in answer to
(there's an awkward phrase!)
-add: well, duh...
-"challenge": select a q you think would be most difficult for
partner/groupmate to answer, they must try to answer it (or diplomatically
deflect it)
-predict: eg, for this group of Ss, which q will have the most uniform/bland
answer, which will raise the most controversy, etc...



	


	Group: dogme
	Message: 1516
	From: Thomas Topham
	Date: Fr Mrz 22, 2002 1:05 

	Subject: Re: rat a tat tat


	Tom:
>And sorry to keep beating this drum, but only a highly qualified expert such 
>as yourself could bring this off!


dear grumpy, I don't want to burst your drum, and it's really nice to have such complimentary comments, but I must be honest - I'm certainly not highly qualified (most people on this list are, I think?), and I'm certainly not an expert. (strangely enough, I sometimes think - or console myself, or illude myself! - at least in passing - that these deficiencies can also have their advantages .....; but, then again, as I don't know what it's like to be or feel like a highly qualified expert, I can't possibly know what advantages I might be thinking, consoling or illuding myself about; perhaps some highly qualified experts might feel the same as I do, but I always think they must feel like highly qualified experts SHOULD feel - whatever or however that is; ??)

______________________________

I am reading a fairly interesting book right now, "The Logic of Failure: Recognizing and avoiding error in complex situations". Not directly related to teaching, but serendipity has put this page in front of me just after reading your post, Sue:

"Complexity is not an objective factor but a subjective one. Take for example, the everyday activity of driving a car. for a beginner, this is a complex business. He must attend to many variables at once, and that makes driving in a busy city a hair-raising experience for him. For an experienced driver, on the other hand, this situation poses no problem at all. The main difference between these two individuals is that the experienced driver reacts to many "supersignals." For her, a traffic situation is not made up of a multitude of elements that must be interpreted individually. It is "gestalt", just as the face of an acquiaintance, instead of being a multitude of contours, surfaces, and colour variations, is a face."

The thought processes you describe as your lesson went along suggest to me that you have a sense of the gestalt in the moment of an English lesson.

If you tell a driver, "just feel the traffic, become one with it, the gear shifting will take care of itself", the experienced driver will know what you mean, to the novice it will be fairly meaningless and unhelpful advice. Perhaps an ideal to strive towards, perhaps inspirational, but not directly applicable. 

Can we train new teachers to teach "in the moment", reacting to the feeling in the room and needs that the students expose through their use of language? Don't we need a few years of learning how to work the gearshift and feather the clutch first?





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1517
	From: Dennis Newson
	Date: Fr Mrz 22, 2002 2:39 

	Subject: Re: rat a tat tat


	Thomas aka Grumpy, writes:

"Can we train new teachers to teach "in the moment", reacting to the 
feeling in the room and needs that the students expose through their 
use of language?
 Don't we need a few years of learning how to work 
the gearshift and feather the clutch first?"

Personally, I think this is precisely the aspect of teaching that 
can't be taught. I would have thought that the kind of sensitivity 
and empathy that underlies an ability to teach "in the moment" is 
part of the individual teacher's general character

and temperament. Perhaps such inborn gifts can be made explicit

and developed, but I would doubt that they can be implanted.


Dennis - definitely not grumpy


Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1518
	From: pwrcolesuk
	Date: Mo Mrz 25, 2002 6:03 

	Subject: A Dogme writing lesson


	On Friday I read Scott and Luke's article in the January edition of 
MET. My weekend students have an exam next week in which they have to 
write an 'informal letter'. This is how it went, 

Stage 1.Get students to look at the sample letter in the coursebook 
and then we anlayse the language and style together.(3 mins)

Stage 2.Group discussing informal letters, noting how even informal 
letters conform to certain conditions e.g always ask how one is at 
the beginning etc.(1 min)

Stage 3.I thought 'What the bloody hell am I doing?'.(2 secs)

Stage 4.Opened my diary and found an e-mail from my brother-in-law, 
ran to the photocopy room, ran back (out of breath) then we looked at 
a real informal letter together. Again noting the style, content etc 
in pairs and as a group.(wasn't looking at the time)

Stage 5.Students wrote letters to me for their homework. 

The result: Yesterday I received 18 of the most wonderful, genuine, 
honest pieces of writing that I have seen. Expressing thoughts about 
the course, their families, their love lives et al.

Real people writing about real things.

What did I learn or remember from this experience?

A.KEEP IT REAL.

B.Humanity is wonderful and we have the best job in the world.

C.Give and you shall receive.

Pete



	


	Group: dogme
	Message: 1520
	From: Jane Arnold
	Date: Mo Mrz 25, 2002 11:23 

	Subject: music


	I recently read an article in the paper about Taraf de Haidouks, a
Rumanian gypsy band that apparently is touring Spain now. The group has
refused to include percussionists and has totally rejected introducing
"one milligram of electricity". In other words, they want to stay
unplugged. They say that introducing modern instruments (plugged in
ones, I assume) makes all the world's musics sound alike, with a
powerful sound, but without nuances. Isn't that what Headache gives -
language teaching without nuances, without respect for the individual
and their local circumstances?



	


	Group: dogme
	Message: 1521
	From: Sue Murray
	Date: Di Mrz 26, 2002 12:04 

	Subject: Narena


	Scott - dk mentioned your interview with Narena the other day - where can I find this?

thanks
Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1522
	From: Sue Murray
	Date: Di Mrz 26, 2002 12:05 

	Subject: dogme writing


	Pete, a lovely, and instructive, example, and I couldn't agree more (though 'the best job in the world' is perhaps a bit questionable ....??!)

(And, perhaps on a similar track to dk's recent searchings for children's lit written by children, common sense tells us it is both unthinking and perverse to introduce or practise informal writing by way of a text book; perhaps this brings us back a bit to the training/development discussions?)

Sue

(PS: will you/have you replied to the letters?)













[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1523
	From: sthornbury@w...
	Date: Di Mrz 26, 2002 7:33 

	Subject: Re: Nerina


	Sue - and everybody else - the interview with Nerina Conte (a 
teacher of primary level kids at IH Barcelona) can be found on the 
www.teaching-unplugged.com website, under Sources. I am still 
waiting to hear from ETP if they are going to publish it or not. 
Thanks for reminding me.
Scott



	


	Group: dogme
	Message: 1524
	From: kellogg
	Date: Di Mrz 26, 2002 11:54 

	Subject: Music and Messages


	(I'm having a bit of bit-bother again--sorry if this double posts!) 

Jane: 

I've been listening to Taraf de Haidouks for some months now, ever since I picked up their album "Band of Gypsies" in New York. Both my wife and my Korean roomie have complained that they can't concentrate because the music is "too different"--it's "gritty" as Scott used to say about the dogme movies--and even I find the rhythm pretty hard to ignore. But I only realized when I read your letter that they do not use any percussion! 

I think this is, actually, related to the unplugged quality of the music. Instead of relying on rhythm machines or fuzzy bass sounds, every single instrument is suffused with rhythm. Rhythm isn't a layer that is mastered on--it's the dance that cannot be separated from the dancer. (The dancers, though, can be separated--"Band of Gypsies" includes guest gypsies from Macedonia, Bulgaria and Turkey.) 

Benjamin Britten used to DEMAND this quality and once walked out of his own opera "Peter Grimes" because he couldn't make out the rhythm of the "Storm" sequence. Metaphorical abuse of this point follows. 


Sue: 

Well, the "reply" to Katie's message is now a hundred and fifty pages long--it turned into a book that I'm using as the conversation-piece for my homework-driven reading course. 

The basic argument is that textbooks come to us as "messages in bottles"--without context--and that in order to really understand the texts in them, we need to "smash the bottles" (as we used to say in China when Deng "Little Bottle" was still around) and immerse the message in our recontextualizing minds. (This basic argument is initially obscured by the false analogy TEXT=MESSAGE, CONTEXT=BOTTLE, but I hope it will emerge in the course of the course. If there is no frigate like a book, then there is no ship like a textbook, except maybe a ship in a bottle.) 

The first bit of homework was to try to design an "album cover" of Katie's band, "The Four Cuties". The homework really fell neatly into three piles: 

a) GOLD ALBUM: These really read the message, worried about Katie's family life, shared her ambivalent feelings towards spiders and death, and produced rather dark album covers, with titles like "I hate you Mr. Spider" and "Daddy I Miss You Too". These were the most insightful (for example, one student picked up your insight that Anna and Katie are not on good terms and even speculated that they are in love with the same boy, to wit, Chase, who is not one of the Four Cuties and is probably male.) 

b) SILVER ALBUM: These read the title of the band, and basically constructed an album around conventional ideas about children and cuties; these album covers were fairly sugary confections with song titles cribbed from children's songs or Korean teen-pop. Titles like "Yesterday Once More" or "I hate homework". 

c) ALTERNATIVE ROCK: These completely ignored Katie and her message and instead substituted the student's own musical interests, with titles like "Freshman", and "Maggot". Interestiingly, some of these were rather close to the Gold Albums, and it took careful reading to distinguish them. 

It would be nice to say that the Gold are data-driven, bottom-up readings, the Silver are schema-driven top-down readings, and the Alternative List is off-the-wall, egocentric reading (and of course the original text has a lot of the egocentrism of the child--omitting crucial information like return address!) 

Of course, it's not that simple. All three readers are really constructing context, not text, and they have different starting points and different ending points. 

Some of the kids hypothesized (a very data-driven hypothesis) that Katie's cryptic sentence 'I hate spiders but I still kill them" really means something like "I love you but I still kill you". So they are supposed to write a tune to Oscar Wilde's "Ballad of Reading Gaol" 

He did not wear his scarlet coat 
For blood and wine are read 
And blood and wine were on his hands 
When they found him with the dead 
The poor dead woman whom he loved 
And murdered in her bed 

Some of them have taken the headbanging rap route, and treated it, ego-centrically, as a gory death-glory. Others have decided it's a sad ballad. I haven't told anybody that "Reading" is really REDDING and a town in England. (Or that Oscar's in prison because he's gay, and he's writing this to forgive the male lover who basically ended his life.) 

I'm a little worried about either discouraging or encouraging the Alternative list. I think that the dogme approach to reading CAN encourage impressionism--text doesn't matter, reader response is everything. For example, one of the assignments was to use their album covers as grist for question fodder, and the Alternative List did rather better on this one than the Gold Albums, rather handicapped by the limitations of Katie's text. 

But text does matter--because other people matter. Reading is NOT as Goodman says, a psycholinguistic guessing game. It's a sociolinguistic one. On the other hand, the album covers are really an eyeful, and if I ever cut an album, I'm definitely going to the Alternative List for the design. 

Peter: 

Yeah, I had one of those 'whatthebloddyhelldoIthinkI'mdoing' moments on the road to Damascus the other day. Ideally, they should happen BEFORE you go to class, but teaching is very in-the-moment too, and so they have a tendency to happen during instead. Very embarrassing, but somehow quite wonderful anyway. 

I had prepared a dozen TPs about my model of "chatspace": variation from the centre along the three dimensions of topic, interlocutor, and question type, and had contrived a number of dialogues to demonstrate the symmetrical pitfalls of going too far out on any limb in a large classroom of Korean schoolchildren. 

Fortunately, though, we begin each class with "stand up and teach!" where they sit in fours and use their homework as grist for questions. We have a "Tortoise race" where the first to finish the list of questions loses (Hare-brained!) 

I laid on the TP, turned on the OHP, and found the power was not working (there is a general strike of power workers, and I'm pleased to say that the government is doing a poor job of rounding up scabs). Instead, the heavens opened, and light poured in. 

We quickly rounded up data to support the theory anyway. I don't have what we did exactly, so this is a very rough reconstruction: 

The DOCTOR: Many patients, same question, same topic 
How are you all today? ... 
Is anybody ill? 
And how are YOU, Dongmee? 
And how is SHE, Dongmee? 

The NEWSCASTER: One audience, same question, many topics 
How are you all today? 
How's the weather? 
And how was your weekend? 
And how was your homework? 

The PSYCHIATRIST (though some hostile students called this one the Policeman) One audience, many questions, one topic 

How are you all today? 
Oh, dear. What's the matter? 
You didn't? Why not? 
Well, why didn't you get somebody to help you? 

So you see it all comes out in the end, even my theory. ("My dear Algernon, you talk exactly as if you were a dentist....") No, no--it's because variation of topics, and speakers, and questions create a rhythm which suffuses real classroom discourse. It's not a layer that you can master on. 

dk 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1525
	From: adrian.tennant
	Date: Mi Mrz 27, 2002 3:04 

	Subject: Re: Music and Messages


	Dear Jane & DK,

If you like Taraf de Haidouks then try getting hold of some early Kalay
Jag (means Black Gold) - A Hungarian/Transylvanian gypsy group -
fantastic.

Dr Evil



	


	Group: dogme
	Message: 1528
	From: Brian Perkins
	Date: So Mrz 31, 2002 5:04 

	Subject: cultural side effects


	I have noticed something recently and I wondered if anyone else on the list has
observed it elsewhere. (Although I'm pretty sure it has happened before, it
just came to the forefront of my conscious awareness today. ;)

On any Tuesday or Thursday evening, in a Latino class, size ranging from 5 to
20 (depending on who feels like showing up), approximately 35% are currently
operating at "preproduction", 40% "early production", 20% "emergent", and 5%
"intermediate". (Most stop coming to the free classes once they reach a late
"emergent" state of fluency though I haven't yet formulated a solid opinion
why, but I have several theories.)

On Tuesday evening two of the "early production" students were at my table and
were genuinely engaging (or, attempting to engage) in the conversation.

Thursday night, these same two made almost no attempt to communicate in English
although they expressed interest and were quite involved in the conversation -
using Spanish.

The only (discernable) differences were topic and individuals present: Tuesday
night we were discussing employment and these two were the most advanced
learners at the table; Thursday night we were discussing family AND... there
was an "intermediate" learner at the table. (FYI, I think I can safely rule out
personality conflicts.)

After realizing this today, I asked an amigo from Chihuahua, Mexico for his
explanation. In his opinion, it was a purely cultural problem and he added
that no amount of coaxing would overcome it. His advice was to separate the
learners by skill level as the only solution to removing the intimidation
barrier.

Any other opinions?


Oh, and in post 1245, Adrian queried,
> "Why do you have to 'avoid getting caught?'" 

Well Doc, your brief message was an inspiration to me. Being a volunteer, I
finally asked myself, "What will they do - fire me?"

And while I still open the coursebook, I no longer try to keep the students "on
task" and neither do I hesitate to go with the flow of the learners' interests
and topics. (Pssst, don't tell anyone, but I even encourage them to come up
with their own topics though it is sometimes difficult to convince them it's
okay! Another cultural issue???)

So anyway... Thanks to everyone for their encouragement on/off list!





=====
--- shameless commercialism below ---

__________________________________________________
Do You Yahoo!?
Yahoo! Greetings - send holiday greetings for Easter, Passover
http://greetings.yahoo.com/


	


	Group: dogme
	Message: 1529
	From: lifang67
	Date: Mo Apr 01, 2002 8:43 

	Subject: Re: cultural side effects


	Brian:

I have an alternative explanation. "Fluency" is not explicable as 
part of a cognitive construct--it's a function of the social 
situation you are in. We attempt to cognitivize it in order to set 
up "levels" and "components" of communicative competence, which is 
all very useful in publishing articles. We imagine that we are 
testing it in oral interviews, when in fact we are merely testing how 
shy people are in front of powerful, inquisitorial strangers.

But to separate out "fluency" from the mechanisms which realize it 
(accessible vocab, available grammar, self confidence, and above all 
familiarity with the task and the interlocutor) does nothing for 
learners. As Widdowson says, if you can't realize "sociolinguistic 
competence" without "linguistic" competence, or textual competence 
without illocutionary competence, why distinguish them?

Sure, culture is part of realizing fluency, but I can't imagine that 
it is a fixed part or that it is, in the concrete particular 
circumstance, useful to distinguish it from micro-social factors. On 
the contrary, I think that realizing one's fluency is very "here and 
now", or as Luke once said, "context-dependent". 

On Friday, a group of my former students gathered over a large dish 
of strawberries to form an informal English club. Now, they were not 
particularly memorable students, and they never succeeded in 
producing much language, either on paper or in class. 

But they decided, for reasons of their own, that they were going to 
have a discussion club once a week, and that their first topic would 
be "Cheot sarang" ("First Love", a topic which has become semi-
obsessive in the popular media, thanks to a dreadful soap opera about 
a TV talent who loses his memory and refinds his first love anyway). 

First we produced a very simple questionnaire, with them thinking of 
questions and me adding one meant to make the question more incisive, 
e.g.:

"Do you think men and women can be friends? Can ex-lovers be friends?"

Listening to the tapes, I noticed that one of the very strong 
students frequently resorted to lexicalization and got into terrible 
trouble, e.g.

A: Do you think ex-lovers can be friends?
B: No.
A: Why?
B: Experience!
A (laughing, because both A and B are nineteen and have little 
experience of anything beyond the inside of a classroom or a library) 
Tell us about it.
B: Love and...lose!

A then tried very hard to tell a rather sad story about a fellow she 
had seen stand on a chair in a library while preparing for the 
college entrance exam and fallen in deeply unrequited (and in fact 
unacknowledged) love with. It was not at all clear how this incident 
related to the question, even to A. 

Her best friend, C, who is easily the least "fluent" (in cognitivist 
terms) of the whole group, immediately erupted into a long long story 
about a senior she had fallen in love with, and whose apparent lack 
of a girlfriend had prompted a passionate email, followed by the 
sheepish avowal of the senior that he was already coupled....no 
friendship possible! Never!

Whereupon A returned to her story and explained, in incredibly 
complex syntax, that because her first love had been "unreturned", it 
would not deter friendship, but if she had had a second requited love 
and lost it, and then fell in love with a third, she could never be 
friends with the second. 

Whereupon C returned to her story and queried the distinction between 
unavowed and unrequited love--she considered that a requited love 
might have been even more humiliating to lose, but on the other hand 
the rewards of friendship might be greater--and more dangerous.

Oh, never mind the outcome (in fact, the real outcome is yet to come--
I think the "Cheot Sarang" club is set up precisely in order to 
provide a kind of rebound for some of the lonely students I teach, 
hence the strawberries cut like hearts, proffered by one student to 
another...and devoured by a third!) This is performance FAR beyond 
the competence of the individuals involved: FAR more than the sum of 
the individual contributors. In fact, it is an example of a LESS 
fluent leaner bootstrapping a MORE fluent one. C clearly learned from 
the failure of B's attempt to answer "Why?" questions in single 
words, and was determined to grammaticize her story. B in turn was 
inspired by C's attempt, and succeeded in coherence on her second 
attempt. 

dk

PS: On the "Humanising language teaching" front, Alan Maley has 
produced a long-winded answer full of trite things like "Piracy is 
theft" (so what?) Your letter is reply enough. Thanks.

d



	


	Group: dogme
	Message: 1530
	From: adrian.tennant
	Date: Mo Apr 01, 2002 11:34 

	Subject: Re: Re: cultural side effects


	The talk of fluency has just given me another thought (second one this
year!!!!) 
I've just been told by my boss that I will be responsible for level
testing new students when they arrive at our college and putting them
into suitable/unsuitable groups (delete as applicable). Unfortunately, I
am not being given this responsibility!!! until after the first week -
they suspect .....
It reminded me about a story to do with testing that I read regarding
Pilgrims. Students were all herded into a big hall, give a 'speaking
task' and told to find their own group/level. Teachers stood around
listening and prompting while students tried to decide which group they
felt was right for them (of course some went where their friends were
and not in the group they should be in - but that always happens). This
kind of learner autonomy/testing system sounds like a good dogme
technique.

Dr Evil



	


	Group: dogme
	Message: 1531
	From: kellogg
	Date: Mo Apr 08, 2002 8:33 

	Subject: Chicken Run


	On Saturday, our testing colloquium (yes, one of my many private vices is belonging to a think tank on testing) heard a commercial presentation, on behalf of UCLES, the testing syndicate of Cambridge University. They were flogging the whole line, from KET to PET to CELTA and DELTA right on up to the flagship IELTS. 

The pitch went something like this: Korean students only have ONE test--the KSAT--at the end of high school. If they had MORE tests, from elementary school, to middle school, through high school, this would create less stress. 

I have heard dentists use this pitch. You know, if you wait and wait and wait, things get worse and worse and worse, and when you do go the dentist, it's too late to do anything except have all your teeth pulled. 

The problem, of course, is that having lots of little British tests doesn't necessarily tell you how you will do on the big Korean test, and even if it did, it wouldn't necessarily help you do anything about it. 

For our kids, Uncle UCLES is more like a surgeon who tries to tell you that if you have, say, an arm or a leg cut off regularly, it won't feel so bad when you go to get your head removed. 

But UCLES was smart enough to know that Cambridge's real market opportunity is not in Korean public school testing. Cambridge's real chance is trying to sell the IELTS (instead of the TOEFL or the TOEIC) for students who are going abroad or looking for work. 

Turf wars. I think the reasoning is a little like the cigarette manufacturers, who argue that there is really no point in trying to get more people to smoke (everybody stops smoking when they die). Instead we need to make people who are smoking try to change their brand. 

Of course, a turf war is not a "market' where consumers have free choice. If you are going to school in Australia, Britain, or Canada, it's the IELTS you will be taking, and if you are off the States, you'd better take the TOEFL. It's cheaper, anyway. 

After the presentation, we had our regular colloquium, which involves reading a book and discussing it chapter by chapter, rather the way that our students do their homework. This week we divided up the Common European Framework for Languages--a rather dry book issued by the Council of Europe. Each chapter was a list of many many abstract categories without any actual data or even examples. 

The ancient Greek philosopher Zeno tried to prove that motion was impossible. You see, in order to get from point A to point B, you first have to get to point 1 and a half, and before you can do that you have to get to point one and a third, and before you can do that you have to get to pont one and fourth, etc. 

According to the Council of Europe, language is similarly impossible. In order to carry out a communicative act, you first have to have a lot of different skills. But in order to have even one skill, you need a whole inventory of competences. And these competences are useless without strategies to mobilize them, and of course each strategy has a plethora of meta-strategies, and so on and so forth. 

Listing competences is really a game that anyone can play, because although the tasks occur in the real world, the various skills, competences, strategies and so on are purely cognitive, and there is no clear way to substantiate them with data. 

The worst one (I thought) was the category of "existential competence" (which consists of attitudes and personality). I spent the better part of that chapter trying to figure out how I would go about developing existential competence in students who did not exist. 

Then our colloquium chair returned to the Cambridge testing presentation. He contrasted an "American" view of testing (which is basically psychometric, and also connected to an "additive" model of competence, in which various competences can be added up to create communicative competence) and a "European" one (much more behaviorist) based on tasks, from which we try to infer what people "can do". 

If taken at face falidity, the American way is "objective", and corresponds to an "open" society where people are vertically mobile (but it's not that simple). The European way is "subjective", because it depends on expert judgements of how a task is performed, and corrresponds to a fairly closed society where people are horizontally mobile (that is, you can be a tourist in any country once you pass the PET, and you can work in all kinds of companies with a Cambridge First Certicate, and a Cambridge Profiency will get you into any English speaking university in Europe). 

From our point of view, NEITHER testing system helps mobility. Of course not! Actually, a behaviorist, or "task-based" attitude towards testing can be used to "teach people their place" even more effectively than IQ testing once did. English for Tourists is also a way of making sure that people do not immigrate, and English for Stewardesses is a polite way of telling someone that she is not an airplane pilot. 

Viewed from outside the United States, and from outside Europe, tests like TOEFL/TOEIC/TEPS/IELTS are designed to restrict social mobility and not empower it. As immigration tests they function to keep out unwanted immigrants, and as academic tests, as Spolsky says, their main purpose is to keep university enrollments for the locals and above all to make sure that universities are not used as a way around immigration controls. 

Should Korea buy FOREIGN foreign language tests? 

Hey, should Ginger the Chicken invest her nest egg in KFC? 

dk 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1532
	From: adrian.tennant
	Date: Mo Apr 08, 2002 8:19 

	Subject: Re: Chicken Run


	Dear DK,

For years I was 'in charge' of testing at my college (God, how I hated it).
From experience Asian students have great problems passing UCLES exams,
especially from FCE upwards (not so much with IELTS). The reason - passing
the tests has less to do with language ability and more to do with 'doing'
the tasks - they cannot get their heads round the task requirements. I don't
really have enough knowledge of Asian students but from what I could see the
thought processes required for many of the tasks are culturally etc alien.

Dr Evil




----- Original Message -----
From: "kellogg" <kellogg@n...>
To: <dogme@yahoogroups.com>
Sent: Monday, April 08, 2002 8:33 AM
Subject: [dogme] Chicken Run


> On Saturday, our testing colloquium (yes, one of my many private vices is
belonging to a think tank on testing) heard a commercial presentation, on
behalf of UCLES, the testing syndicate of Cambridge University. They were
flogging the whole line, from KET to PET to CELTA and DELTA right on up to
the flagship IELTS.
>
> The pitch went something like this: Korean students only have ONE
test--the KSAT--at the end of high school. If they had MORE tests, from
elementary school, to middle school, through high school, this would create
less stress.
>
> I have heard dentists use this pitch. You know, if you wait and wait and
wait, things get worse and worse and worse, and when you do go the dentist,
it's too late to do anything except have all your teeth pulled.
>
> The problem, of course, is that having lots of little British tests
doesn't necessarily tell you how you will do on the big Korean test, and
even if it did, it wouldn't necessarily help you do anything about it.
>
> For our kids, Uncle UCLES is more like a surgeon who tries to tell you
that if you have, say, an arm or a leg cut off regularly, it won't feel so
bad when you go to get your head removed.
>
> But UCLES was smart enough to know that Cambridge's real market
opportunity is not in Korean public school testing. Cambridge's real chance
is trying to sell the IELTS (instead of the TOEFL or the TOEIC) for students
who are going abroad or looking for work.
>
> Turf wars. I think the reasoning is a little like the cigarette
manufacturers, who argue that there is really no point in trying to get more
people to smoke (everybody stops smoking when they die). Instead we need to
make people who are smoking try to change their brand.
>
> Of course, a turf war is not a "market' where consumers have free choice.
If you are going to school in Australia, Britain, or Canada, it's the IELTS
you will be taking, and if you are off the States, you'd better take the
TOEFL. It's cheaper, anyway.
>
> After the presentation, we had our regular colloquium, which involves
reading a book and discussing it chapter by chapter, rather the way that our
students do their homework. This week we divided up the Common European
Framework for Languages--a rather dry book issued by the Council of Europe.
Each chapter was a list of many many abstract categories without any actual
data or even examples.
>
> The ancient Greek philosopher Zeno tried to prove that motion was
impossible. You see, in order to get from point A to point B, you first have
to get to point 1 and a half, and before you can do that you have to get to
point one and a third, and before you can do that you have to get to pont
one and fourth, etc.
>
> According to the Council of Europe, language is similarly impossible. In
order to carry out a communicative act, you first have to have a lot of
different skills. But in order to have even one skill, you need a whole
inventory of competences. And these competences are useless without
strategies to mobilize them, and of course each strategy has a plethora of
meta-strategies, and so on and so forth.
>
> Listing competences is really a game that anyone can play, because
although the tasks occur in the real world, the various skills, competences,
strategies and so on are purely cognitive, and there is no clear way to
substantiate them with data.
>
> The worst one (I thought) was the category of "existential competence"
(which consists of attitudes and personality). I spent the better part of
that chapter trying to figure out how I would go about developing
existential competence in students who did not exist.
>
> Then our colloquium chair returned to the Cambridge testing presentation.
He contrasted an "American" view of testing (which is basically
psychometric, and also connected to an "additive" model of competence, in
which various competences can be added up to create communicative
competence) and a "European" one (much more behaviorist) based on tasks,
from which we try to infer what people "can do".
>
> If taken at face falidity, the American way is "objective", and
corresponds to an "open" society where people are vertically mobile (but
it's not that simple). The European way is "subjective", because it depends
on expert judgements of how a task is performed, and corrresponds to a
fairly closed society where people are horizontally mobile (that is, you can
be a tourist in any country once you pass the PET, and you can work in all
kinds of companies with a Cambridge First Certicate, and a Cambridge
Profiency will get you into any English speaking university in Europe).
>
> From our point of view, NEITHER testing system helps mobility. Of course
not! Actually, a behaviorist, or "task-based" attitude towards testing can
be used to "teach people their place" even more effectively than IQ testing
once did. English for Tourists is also a way of making sure that people do
not immigrate, and English for Stewardesses is a polite way of telling
someone that she is not an airplane pilot.
>
> Viewed from outside the United States, and from outside Europe, tests like
TOEFL/TOEIC/TEPS/IELTS are designed to restrict social mobility and not
empower it. As immigration tests they function to keep out unwanted
immigrants, and as academic tests, as Spolsky says, their main purpose is to
keep university enrollments for the locals and above all to make sure that
universities are not used as a way around immigration controls.
>
> Should Korea buy FOREIGN foreign language tests?
>
> Hey, should Ginger the Chicken invest her nest egg in KFC?
>
> dk
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 1533
	From: Thomas Topham
	Date: Mo Apr 08, 2002 8:58 

	Subject: Re: Run, chicken, run!


	<quote>
Viewed from outside the United States, and from outside Europe, tests like
TOEFL/TOEIC/TEPS/IELTS are designed to restrict social mobility and not
empower it. As immigration tests they function to keep out unwanted
immigrants, and as academic tests, as Spolsky says, their main purpose is to
keep university enrollments for the locals and above all to make sure that
universities are not used as a way around immigration controls.

Should Korea buy FOREIGN foreign language tests?

Hey, should Ginger the Chicken invest her nest egg in KFC?

dk
<end quote>

A very interesting read. It seems that when the spheres of education and
business intersect there are always feelings of unease among those of us who
are in education to help others, make the world a better place, blah blah
blah (I am one of them, by the way).

Yes, testing is big business, and yes, with the way that university
enrollment processes are set up testing is a beautiful cash cow for the
monopoly providers.

Where I disagree with dk is when he suggests that these tests are DESIGNED
to restrict social mobility. I usually take people at their word unless
there is reason to doubt what they say - I think that universities want
foriegn students to take English tests because it is not really feasible to
study at an English uni if you aren't proficient in the language.
Restricting foreigners to universities? In my experience, foreign students
generally pay more for their studies and are eagerly sought out (in Canada,
Poland, even here in Kyrgyzstan). Restricting immigration? I can't imagine
that any country would want to welcome non-refugees that didn't have some
minimum of interest in the local culture and ability in the national
language.

It may be that tests do the things you claim, but I honestly don't think it
is an intentional design feature of them.

Tom



	


	Group: dogme
	Message: 1534
	From: Dennis Newson
	Date: Mo Apr 08, 2002 9:18 

	Subject: Chicken Run


	Reference was made in a recent posting to the importance of differing 
cultural perceptions - of learning, for example.

There is a fascinating Ph.D thesis somewhere on the internet ( 
annoyingly I've lost the URL) by Ming-sheng Li on "The Perceptions of 
the place of expatriate English language teachers in China". I 
beleive it was referred to recently on NETEACH-L.

The author reports on how group-work and communicative approaches did 
not go down nearly as well as the ex-patriate teachers thought in a 
culture where the transmission mode is expected.

I seem to remember this thesis was written for an Australian 
university.

I do have a zipped version of the text, legally downloaded, if anyone 
is desparate to read it.

Dennis
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1535
	From: scott_thornbury
	Date: Mo Apr 08, 2002 1:29 

	Subject: junk mail


	Martin has kindly let me re-post this message (originally posted on 
TT ED SIG site):

Date: Fri, 5 Apr 2002 07:14:14 +0000
From: Martin Eayrs <martin@e...>,
Subject: Yahoo settings

Yahoogroups - in yet another attempt to make money -
has recently reset EVERYONE's email, mail and telephone marketing
preferences to "Yes" for everything.

Unless you want a flow of spam by mail, email and
phone, here's how to fix it:

1. Go to <http://groups.yahoo.com/mygroups>
2. click on Account Info (upper right)
3. log in with your Yahoo account/password 
4. in mid-page, click on "Edit your marketing
preferences"

5. Check out all the stuff they've made as "YES"
options,including email, and, way down at the bottom 'US
Mail'and 'Via Phone'. You can use the "edit" to
delete your telephone number.

6. Click on the SAVE CHANGES box at bottom to save
these settings.

Of course, if you WANT to get their advertisers' stuff
you can say "Yes" as you please.

--------------------------------------
Hope this works for you

Martin Eayrs



	


	Group: dogme
	Message: 1536
	From: adrian.tennant
	Date: Mo Apr 08, 2002 5:03 

	Subject: Re: Run, chicken, run!


	Tom said:
I think that universities want foriegn students to take English tests
because it is not really feasible to
study at an English uni if you aren't proficient in the language.

Just visit an English uni and see how proficient the overseas students
are - not very is the answer in general, and I'm sorry to say that. But,
in my experience, there are too many students getting in on the back of
dubious exam results (probably bought). For example, I know of one place
in China where students take IELTS and the centre is run by an agent
whose main business is sending students to the UK to study!!!!!!

Dr Evil



	


	Group: dogme
	Message: 1537
	From: James Farmer
	Date: Di Apr 09, 2002 12:06 

	Subject: "The Perceptions of the place of expatriate English language teachers in China"


	You'll find the dissertation at:

http://my.glasscity.net/~xiong/tic/li.html

Cheers,

James

>>> dnewson@u... 04/08/02 06:18pm >>>
Reference was made in a recent posting to the importance of differing 
cultural perceptions - of learning, for example.

There is a fascinating Ph.D thesis somewhere on the internet ( 
annoyingly I've lost the URL) by Ming-sheng Li on "The Perceptions of 
the place of expatriate English language teachers in China". I 
beleive it was referred to recently on NETEACH-L.

The author reports on how group-work and communicative approaches did 
not go down nearly as well as the ex-patriate teachers thought in a 
culture where the transmission mode is expected.

I seem to remember this thesis was written for an Australian 
university.

I do have a zipped version of the text, legally downloaded, if anyone 
is desparate to read it.

Dennis
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L

Yahoo! Groups SponsorADVERTISEMENT

To Post a message, send it to: dogme@eGroups.com 
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.



	


	Group: dogme
	Message: 1538
	From: lifang67
	Date: Di Apr 09, 2002 1:02 

	Subject: Industrial Tests, Institutional Racism


	Tom (T):

Let's follow your line of argument and assume that people in the 
business of selling language tests can be taken at their word. What 
is their word?

Describing the predecessor of all of these tests, the College 
Entrance Exam Board of 1930, Spolsky (an early ETS think tanker) 
says "Indirectly, psychometrics had played a role in the need for the 
test, intended to deal with a loophole in the Immigration Act of 1924 
which was intended to cut down on immigration from areas other than 
northern Europe. Psychometrists, among them Carl Brigham, gave 
evidence in Congress on the deleterious effects of permitting non-
Nordic immigrants to 'contaminate the American gene pool'" 
("Measuring Words", OUP 1995, p. 55) 

An even more revealing account of the psychometric testing movement 
is in Nicholas Lemann's book "The big test: the secret history of the 
American meritocracy." (New York: Farrar, Strauss, and Giroux, 1999). 
Henry Chauncey, founder of ETS and champion of the SAT, explicitly 
articulates a vision of a society in which everyone's job is 
determined by a single national (private) testing organization.

As recently as last April, one John Katzman, who is head of the 
Princeton Review test coaching company, admitted that the SATs, the 
real cash cow for the company which does TOEFL, were "an unmitigated 
disaster" which "measure nothing important and are biased in favor of 
affluent white males" (New York Times, 19 April). 

So too on the other side of the water. Britain caught the 
psychometric bug via the efforts of the notorious charlatan Cyril 
Burt, recently defrocked for fabricating data. And of course the 
psychometric school has benefited from the various inputs of the 
likes of Arthur Jensen, William Schockley (who also donated sperm to 
a special bank for breeding geniuses) and the folks who brought you 
the Bell Curve, Charles Murray and Richard Herrnstein.

We don't have to rely on words or names. Consider the construct of 
the Bell Curve itself--the normally distributed curve which is the 
basis for TOEFL scores and also IELTS scores. TOEFL simply gives you 
a raw score based on your distance from the mean, with no reference 
at all to standard deviations. 

This means that many learners and universities foolishly imagine that 
a score of say 541 is higher than a score of 540--or even 535. This 
is not true--as Scrooge says, you could be looking at a bit of 
undigested beef, or just a statistical fluctuation. IELTS is slightly 
better, and tries to fit people into "descriptors". This means that 
only at the borderlines are people probably looking at a distinction 
without a difference. With TOEFL, every damned score is a borderline, 
and basically uninterpretable.

But in a sense (not a very important sense), TOEFL is more honest. 
They know very well that there business is selling scores, not 
interpreting them, and they explicitly leave that up to the 
universities (while disingenously advising against relying solely on 
raw scores for high stakes decisions). That way they are not 
responsible for the dishonesty and racism of the subsequent 
decisions. 

Thus, when I began teaching, a 450 would get you into most American 
universities. Then the trickle of students from China became a flood--
and universities raised the goalposts, first to 500 and now (in many 
cases) to over 600. Some states (e.g. Florida) have now instituted 
legally mandatory oral tests for foreign students who will be TAs as 
well, although these are acknowledged to be without validity. 

The tests are supposed to just prevent wasted effort by warning away 
people who would otherwise be weeded out at great cost in time and 
money and wasted academic effort? Very well. This is an empirical 
question, and easily answered. 

TOEFL does not predict academic success at American universities at 
all after the first year of admission, and even in the first year, 
the relationship is pretty week (See George Yule and Paul 
Hoffmann, "Predicting Success for International Teaching Assistants", 
TESOL Quarterly, Vol. 24, No. 2)

Hence the outrage when New Zealand recently tried to buy IELTS for 
immigration purposes, and even put a 20,000 dollar bond on immigrants 
who could not reach IELTS 5 within a year. This test does not even 
successfully predict academic success. The only reason to use it for 
non-academic purposes is to extort money from foreigners. (It was 
eventually abolished because it merely deflected them to another 
country, and New Zealand found better ways of shaking down immigrants 
from Southeast Asia.) This is also, of course, the purpose of Western 
universities who are anxious to recruit foreign students, as you 
point out. (See the account of this in Studies in Language Testing 
vol. 11, UCLES/CUP, 2001)

I strongly disagree that immigrants are required to have any interest 
in the "culture" of the host country. I am an immigrant in an 
interesting country which has a culture worth studying, but I 
recognize that Korean immigrants to the USA are not so fortunate. 

This is, actually, US policy anyway--cash is required of immigrants 
rather than language proficiency or ostensive intellectual curiosity. 
And why not? What culture they have was built by immigrants, most of 
them quite uninterested in the culture they found when they got there 
(and indeed the founded on the extermination of the culture the first 
immigrants found when they got there).

Actually, Tom, I don't really agree that the world should be made a 
uniformly better place blah-blah or otherwise. I am in favor of 
public education, and public education only.

Not only that, I believe that language is socially constructed, and I 
view all attempts to reduce it to property as (rather misguided) 
attempts at embezzlement.

Ergo, I would like to see the world a much worse place for all 
private entrepreneurs who would make their wad in education, and most 
especially or those who would do it in language education. And I 
think that the very lowest circle of this particular ring of the 
Inferno should probably be reserved for the frauds who would do it in 
industrialized language testing.

dk

PS Dr. Evil. Spolsky notes that the psychometric tests (TOEFL style) 
had the same effect you are describing in task-based ones--they tend 
to keep out Chinese, Koreans, and Japanese more effectively than 
Europeans (p. 57). So you might be looking at contrastive language 
effects--hard to say.



	


	Group: dogme
	Message: 1539
	From: diarmuid_fogarty
	Date: Di Apr 09, 2002 6:48 

	Subject: Missing Mail


	Anyone else experiencing problems with messages from the list? I'm 
not getting about 50% of what's being posted. My natural inclination 
towards conspiracy theories blames the Behaviourist School who must 
be hacking into the Yahoogroups thing from a grassy knoll, way down 
in Dallas.

Incidentally, I read recently in the Derek Rowntree book mentioned 
earlier of an immigration test for Australia. Language formed a part, 
but immigrants (not a nice word in itself these days) could be tested 
on ANY of the languages spoken in Australia. Many a puzzled hopeful 
must have been baffled by the Gaelic exam, the Greek exam, the 
Turkish exam etc. I suspect that only Deviant Races were expected to 
be polyglots. For Dazzling White Races, an English test would have 
sufficed.



	


	Group: dogme
	Message: 1540
	From: William Green
	Date: Di Apr 09, 2002 8:35 

	Subject: Re: Digest Number 426


	Here's the URL for the PhD that Dennis mentioned:
http://my.glasscity.net/~xiong/tic/li.html
Cheers
Will

Dennis Newson wrote:
> 
> There is a fascinating Ph.D thesis somewhere on the internet (
> annoyingly I've lost the URL) by Ming-sheng Li on "The Perceptions of
> the place of expatriate English language teachers in China". I
> beleive it was referred to recently on NETEACH-L.
> 
> The author reports on how group-work and communicative approaches did
> not go down nearly as well as the ex-patriate teachers thought in a
> culture where the transmission mode is expected.
> 
> I seem to remember this thesis was written for an Australian
> university.



	


	Group: dogme
	Message: 1541
	From: scott_thornbury
	Date: Di Apr 09, 2002 8:36 

	Subject: Re: Missing Mail


	Not sure why that should be, Diarmuid. Now that you're back on-line, 
though, what news can you relay from IATEFL? Did any of you dogme-
tists meet? Was there any polite heckling or subversive muttering? 
Has the global coursebook cartel been brought to its knees? Please 
report... Scott.

--- In dogme@y..., "diarmuid_fogarty" <diarmuidfogarty@o...> wrote:
> Anyone else experiencing problems with messages from the list? I'm 
> not getting about 50% of what's being posted. My natural 
inclination 
> towards conspiracy theories blames the Behaviourist School who must 
> be hacking into the Yahoogroups thing from a grassy knoll, way down 
> in Dallas.
> 
> Incidentally, I read recently in the Derek Rowntree book mentioned 
> earlier of an immigration test for Australia. Language formed a 
part, 
> but immigrants (not a nice word in itself these days) could be 
tested 
> on ANY of the languages spoken in Australia. Many a puzzled hopeful 
> must have been baffled by the Gaelic exam, the Greek exam, the 
> Turkish exam etc. I suspect that only Deviant Races were expected 
to 
> be polyglots. For Dazzling White Races, an English test would have 
> sufficed.



	


	Group: dogme
	Message: 1542
	From: Diarmuid
	Date: Di Apr 09, 2002 6:54 

	Subject: Yak Yak York


	Scott asks: 

what news can you relay from IATEFL? Did any of you dogme-
tists meet? Was there any polite heckling or subversive muttering? 
Has the global coursebook cartel been brought to its knees? Please 
report... 

Your intrepid reporter writes:

Yes, I had the pleasure of meeting our Resident Evil, Graham and Colin. I'm sure the pleasure was all theirs...As for polite heckling, well, the Doc may have cleared his throat on a number of occasions. Personally, I was far too overawed to criticise the Great Names. I confined myself to muttering subversively to myself.

As for the coursebook cartel, well, it's still going strong. I led a daring attack on several stalls and hit them where it hurts them hardest, the pocket. Unbeknownst to them, I heroically took more than my fair share of free biros, dice and books that they were handing out to any old Tom, Dick or Harriet. Unfortunately, the books I was really after could only be liberated after I had forced my money on the dealers. I walked off with Phillipson's Linguistic Imperialism, Nunan and Carter's Guide to ESOL and some How to... book about vocabulary. 

And what about the conference? Well, it was my first one and I only went to two days of a four day jamboree, so take these comments with the salt required. I've held my hand up to being a Bear of Little Brain, but I was stumped, bamboozled and banjaxed by the language being fired at me in most of the talks I went to. I struggled to make sense of what I was hearing but at times my Pore Vocab Ewellery left me wishing I'd stayed at home with my Pot O'Honey.

And for this reason, I suggest that those writers, thinkers, theorists etc who choose to write, think or theorise in Plain English like what normal people speak are to be commended and encouraged. As for those who bethink so bombastically, who obfuscate so obvulately and who postulate so plumbeously, allow me to paraphrase Morrisey (1986) 'They say nothing to me about my-y life/Hang the bloody Roget'.

And just before I fall, nay, tumble off my chair apoplectically, SIXTY QUID A DAY!!! [Current exchange rate: Sixty Pounds = A Lot Of Money For A Teacher]. The Conspiracy Theorist in me kept muttering about how Convoluted Language + Inflated Prices must do wonders to keep the riff raff away. 

Over a pint of Mr Arthur Guinness' Hair Restorative, things faded back into perspective. Now, *there's* pure genius...




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1543
	From: Sue Murray
	Date: Mi Apr 10, 2002 1:44 

	Subject: music and messages


	(belated - found I never sent this from before Easter!)

dk, as always, your postings are inspirational. 

and I'm sure to go off on too many tangents, but here they are.

due to a few pre-Easter absences today, there were a couple of spare chairs sitting around. One girl (9 years old) suddenly got very excited; using a spare chair, and her coat, scarf and hat, she created a 'new' student, christened 'Emma'; we all started asking Emma questions, and her creator answered in ventriloquist fashion from wherever she was in the room at the time; pencil cases and cups were found to create hands and feet for Emma. Everyone seemed very into it. We even included Emma in the game everyone asked to play (a sort of battleships thing where you have to find which 7 pieces of furniture someone's put in which rooms in a castle); although German is her first language, Emma has some English. She is an only child, 9 years old, her favourite food is spaghetti, her favourite colour is red, and she likes the Back Street Boys (much to everyone else's disgust, apparently). I don't know how much we're going to 'smash' this particular 'message in a bottle' of Emma - it will depend on their interest or not - but it vaguely reminded me of your 'Gold, Silver and Alternative' distinctions; in that, in the past, I've had kids bring in their dolls and things, and use them as characters in class; but Barbie and Ken type dolls are quite 'pre-emptive' and predictable (though of course not necessarily always so); and there is also the scenario of the teacher introducing a class puppet or a class character, or of characters in a course book or video storyline; I'm not exactly sure how these 3 categories/vehicles - student invented (egocentric?), mass marketed (schema driven?), or course/course book (data driven?), might or might not (flexibly) 'fit into' the album cover categories, but what is also important is what each 'reader' makes of it, as you said: "All three readers are really constructing context, not text, and they have different starting points and different ending points."

Kids do so naturally turn any starting point into 'their own', so long as they are allowed to create their own rhythm; I'm writing this so off the top of my head that it probably has little relevance, but if the Emma type thing is at all like the 'alternative' album covers, it creates its own encouragement or discouragement, just as reader response creates its own context, its own literature if you like; literature created by children.

Which makes me think of Nerina's kids' scrapbooks. 

Here's something I've noticed a lot: a lot of kids want almost desperately to draw and write things in their exercise books at the beginning of a course; they like the coursebook and/or the games and songs and things, but feel disappointed and cheated if they aren't expected or encouraged to create their own stuff in a highly personal book. I don't think this is at all just about having something to show mummy and daddy or the teacher; it's about the need to master one's own rhythms and express one's own impressions and achievements in an individualised form. And an absorption and pride and challenge which can't come from colouring in pre-drawn pictures, or filling in printed exercises. Not all kids are like this of course, but even those that aren't will respond much more positively to classwork or homework if they have a say in designing and creating the whatever it is, rather than 'doing' a page from an activity book. A colleague who has a 'very lively' bunch of 8/9 year olds found you could hear a pin drop yesterday for the first time in 4 months - the kids were writing their own individual, and diverse, stories for a class photo story. 

Actually, you could hear an earring drop, as one girl lost her sleeper playing on the balcony at the beginning of the lesson, and I happened to be in the class when she found it; the only 'disturbance' in the lesson was my colleague and I exhorting her not to put her sleeper back in (she had had her ears pierced a few hours before the lesson!) because it needed to be sterilised first. This particular student (Cristina) is a 'message in a bottle' herself - last week, she had a tooth fall out, and there was lots of fascinated drama, and blood everywhere (and the school director got the hump and was telling me how she didn't like to see toilet rolls in the classrooms); Cristina's also often been the butter-wouldn't-melt recipient of missing peer items in lessons - they accidentally fall into her bag or her pocket; she's extremely bright, the prettiest thing you've ever seen, and last year when she was in my class she was involved in numerous intrigues with her peers - subtly knowing how to play best friends off against each other, managing to become everyone's favourite, getting the boys tongue tied with admiration, and full of amazing and funny stories about what had happened her today. And she's always brought to school by an ageing granny who often gets confused about the time, so Cristina sometimes only turns up 15 minutes before the lesson ends, or on the wrong day. She's really the stuff of children's literature herself; and of course she's FAR from being the only one who falls into this category - they all do!

But of course education is not about putting these kids INTO bottles (as I've 'encapsulated' Cristina above), it's about letting them out - the 'rules' are not the pedagogic rules of English, or putting subjects before verbs in gapfill exercises, but the rules of peer respect and behaviour, and developing a positive response to learning. And the type of motivation Nerina speaks about. I often speak to people who tell me their experience of English at primary school was wonderful and memorable, but once they started secondary school, it all changed and English became dead and uninspiring. My fear is that I see the secondary model increasingly influencing - threatening - the primary model, rather than the other way round (here, anyway).

Sue







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1544
	From: Sue Murray
	Date: Mi Apr 10, 2002 1:38 

	Subject: course book side effects


	seems I'm not the only one who's been having a well-earned break?! (hope I'm not, anyway) 

I think it was Scott who wrote in passing some time back something like 'I often ask myself where on earth did coursebooks originally come from?'. (they are so taken for granted that the question could seem tantamount to asking, 'why on earth was the wheel invented?'....) 

For example, I'm not sure how to read between the lines of Mario Rinvolucri concluding the HLT mag review of his new 'Humanising your coursebook' ('HYC') publication: 
"I will regard this book as having been successful, if, by 2010, there are other better books that act as "independent" guides to how to use a coursebook. By "independent" I mean not written by the coursebook authors and outside and beyond the scope of the Teacher's Book they write. This type of methodological guide ( of which, I guess, HYC is the first example) should seriously prolong the useful life of coursebooks."

(does Mario mean that coursebooks are useful, or that you need yet other books to make them useful???)

my current posit is along the lines of: coursebooks were 'invented' for teachers, not learners. Layered onto that premise are an increasing number of 'features' which aim to make them more 'learner friendly'. Furthermore, given the problems teachers (and learners!) have with coursebooks, supplements increasingly abound, from photocopiable resource books as part of the coursebook package, to 'generic' books of resource material and the 'how to use your coursebook' kind, to the supplementary skills packages, etc etc; the exponential result is usually 'paper wars', with teachers encouraged to plan lessons with at least 3 or 4 books open, and no particular increase in satisfaction or coherence or true direction; and the direct relationship between teacher and learner becomes at best severely diverted by, or even blinded by and buried under, an avalanche of what, not who; teaching books rather than teaching people. (All of which is what my cockney grandma would have called 'arse-upwards'). A sort of continual re-invention of a square wheel?? (Or using bloodsuckers to treat gangrene?)

Also in HLT mag, I liked Seth Lindstromberg's 'dream classroom' with 2 walls entirely chalkboard plus just chairs and a few stackable tables; funnily enough we had been talking about just such an ideal classroom at our last teachers meeting (but with 3 walls entirely board!), because so many teachers find the board space in a classroom grossly inadequate, especially with big classes. As Seth says, "If you are lucky enough to have a big board, the ideas just keep coming. especially once you realize and learn to appreciate the extent to which vast board space democratizes access to the principle 'plenary' writing surface"; if we were all trained in classrooms like this, would there even be any need to 'learn' and struggle with how to use a coursebook?

One thing we do have where I work is small, stackable tables, so that any of us can (and some of us always do) just use chairs in a circle. (It also makes it easy to quickly rearrange things if someone's brought a cake or other eatables, or if you suddenly need cafe style tables for a card game or something). One or two students sometimes find this a bit strange at first - stunned comments like, 'but in x's class we had tables!!' - but so far I've never known anyone who isn't happy with it after the first half hour!! It's also a good way to make the coursebook extraneous - not only the practical consideration of space, but the engaging one of space for people rather than books .... (and students who are note-aholics manage just fine and comfortably with their exercise book or folder on their laps).

I liked Scott's earlier comment about dogme not being anti-coursebook, or anti-method, but being postmethod and postcoursebook. Often, the 'problem' is not even so much the coursebook itself, but the excessive 'look to books to fill the gaps' approach it spawns. This can just widen the gaps, or even create new ones; instead of firmly looking to the resources within the learner-teacher circle. 

The grouping new students technique Adrian describes (along the lines of Open Space) certainly has a strong dogme flavour. In real terms, it would be difficult to operate unless the vast majority of students start at the same time. And part of the problem autonomous, student decided placement poses is that a lot of teachers would find it alarming; and coursebooks would be nigh on impossible to predict/order/implement??!! Which again poses the question of teachers being trained to teach books rather than people? 

A number of students each year tell me that they have previously studied in schools where they were put with people of a different level, and they found this extremely unsatisfactory and unprofessional. Occasionally, we place a new student as elementary, but he insists he wants to do First Certificate. Many teachers encounter difficulty with 'mixed levels within a level' - due to various factors such as processing speeds, learning pace, personality, group dynamics; these are all common but 'sticky' challenges to teachers and learners alike; and perhaps they are made more sticky when following a pre-set, somewhat pre-paced syllabus or textbook. 

Certainly, dogme 'vow' 8 - "grading of students into different levels is disallowed" - is the one I feel least comfortable with; but, as the vow continues, it makes a lot of sense: "students should be free to join the class that they feel most comfortable in, whether for social reasons, or for reasons of mutual intelligibility, or both. As in other forms of human social interaction, diversity should be accommodated, even welcomed, but not proscribed"; this brings to mind several thoughts/memories at once; (1) on a tennis course, I was once awarded the prize for 'the most improved player' - the course 'class' ran from semi-professionals to almost complete beginners - everyone improved, and there was great camaraderie and mutual support; and I was very surprised and of course pleased to be 'singled out' even though I was only, with respect to many of the group, a pretty mediocre player; (2) three (clearly above level) students this year have been asked if they would like to move to a higher level class, but they all said no, they were extremely happy with their current class and their progress; (3) human social interaction is not always renowned for accommodating, let alone welcoming, diversity; any situation where this can be practised is surely educational in all senses of the word? (4) putting students into levels is to some extent a device for facilitating teaching rather than learning??

These are passing thoughts, and it would probably be far easier to create chalkboard walls in every classroom than to totally eliminate 'levels'; though the two could perhaps complement each other nicely; but the point is *who* decides levels, and also how much levels are governed by whether the title of the coursebook series states 'Pre-Intermediate' or 'Upper-Intermediate" or whatever. 'Compatibility', rather than just level, and as an aim as much as a criterion, comes to mind.

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1545
	From: scott_thornbury
	Date: Mi Apr 10, 2002 8:47 

	Subject: Mutilated postings


	For those of you who may have found chunks of Sue's last two postings 
lopped off in your emails, you can appreciate their full glory on the 
dogme site (www.groups.yahoo.com/group/dogme). (Diarmuid - is this 
what you meant about losing 50% of your mails?) 

Whatever, this extract from Sue's latest posting is worth re-printing 
twice:

Certainly, dogme 'vow' 8 - "grading of students into different levels 
is disallowed" - is the one I feel least comfortable with; but, as 
the vow continues, it makes a lot of sense: "students should be free 
to join the class that they feel most comfortable in, whether for 
social reasons, or for reasons of mutual intelligibility, or both. As 
in other forms of human social interaction, diversity should be 
accommodated, even welcomed, but not proscribed"; this brings to mind 
several thoughts/memories at once; (1) on a tennis course, I was once 
awarded the prize for 'the most improved player' - the course 'class' 
ran from semi-professionals to almost complete beginners - everyone 
improved, and there was great camaraderie and mutual support; and I
was very surprised and of course pleased to be 'singled out' even 
though I was only, with respect to many of the group, a pretty 
mediocre player; (2) three (clearly above level) students this year 
have been asked if they would like to move to a higher level class, 
but they all said no, they were extremely happy with their current 
class and their progress; (3) human social interaction is not always 
renowned for accommodating, let alone welcoming, diversity; any 
situation where this can be practised is surely educational in all 
senses of the word? (4) putting students into levels is to some 
extent a device for facilitating teaching rather than learning??

(Can i just add that - if language-learning is (in good part) 
socially motivated, then the organising principle behind a language 
school should surely be social - rather than according to whether 
they know the present perfect or not. Or do I mean the *self-
organising* principle? - as in Open Space, maybe learners should be 
allowed to find the grouping in which they feel most comfortable and 
that for them seems most compatible with their learning style, needs, 
and objectives. Scott)



	


	Group: dogme
	Message: 1546
	From: adrian.tennant
	Date: Mi Apr 10, 2002 3:15 

	Subject: Re: course book side effects


	Sue writes

> The grouping new students technique Adrian describes (along the lines of Open Space) certainly has a strong dogme flavour. In real terms, it would be difficult to operate unless the vast majority of students start at the same time. And part of the problem autonomous, student decided placement poses is that a lot of teachers would find it alarming; and coursebooks would be nigh on impossible to predict/order/implement??!! Which again poses the question of teachers being trained to teach books rather than people?


1/ We have roll-on, roll-off and I was asked the same question. Well,
why not have a brief discussion with the student in question and then
let them 'visit' or 'drop-in' on a couple of clsses?

2/ Teachers would find it alarming' - Good! Let's shake things up! No,
seriously if your place is anything like mine they;ll complain about
anything & everything. Here's an example: We have just started a new
'term' and on the first day all the students take an entry test - apart
from those who don't turn up or arrive late and miss a compoment ....!
Second day - by the end of the lesson (or sooner in some cases) at least
one student has come up and asked to change classes/levels! In fact we
don't number our classes but instead give them names in an attempt to
avoid the "I'm in level 2 but I was in level 2 last time". Now in one
term they'll be in 'Toothache' and in term two they'll have moved to
'Headache'! 
Now all that happens is that the teachers complain about a) the students
b) the inaccuracies of the test c) life in general!

3/ But surely that's what we want (and even Mario, blss his cotton
socks!) to move away from slavishly following page by page a coursebook.


Dr Evil



	


	Group: dogme
	Message: 1547
	From: Sue Murray
	Date: Mi Apr 10, 2002 11:30 

	Subject: course book side effects


	Dr Evil, I agree with what you say (and here too we've been using names and avoiding numbers for classes for several years, but the 'level 1/2/3' etc thing still sticks, especially with admin staff and students themselves, though gradually there seems to be a noticeable weaning off).

I wrote the previous posting in a moment of 'despair' at what seems to be an alarmingly unstoppable and exponential, self-fulfilling 'methodological credo' that books are more important than learners - and perhaps even teachers! - whether coursebooks or quasi coursebooks or supplements to coursebooks etc ; this may be better than slavishly following *a* coursebook, and I have no doubt that a lot of the authors - perhaps especially Mario (who washes dem dere cotton socks in the bath every morning along with all the family laundry - see latest edition of Etp) - are genuinely providing some extremely valuable insights and guidelines for a lot of teachers. 

At the same time, a lot of teachers get their knickers in a real twist because they're conscientiously dealing with so much printed matter and input from so many hard and soft covers, so much related photocopying and cutting, so much putting together or improving , that the learners often get to take second place in 'methodological' considerations. The original 'interface' of a coursebook can become thicker rather than thinner; a barrier rather than a conduit. And not least, teacher preparation/materials-coordination time can increase abominably. Leaving the teacher extremely 'committed' to the painstakingly planned lesson in which so much time and effort has been invested; I see all this as a moving away from, rather than a getting closer to, the real needs of real learners, although it fits in nicely with those who believe in the considered transmission of knowledge, and there are plenty of them and they are fully entitled to that view, as well as seeming to be in the majority.

My point (just a dream I had) is, if the 'interface' wasn't there in the first place, it wouldn't need all that work to improve it.
(And if/when the interface is unsuitable, rather than try and improve it or tailor it, isn't it often better just to forget it, and work directly with the learners? One alternative is to use the book when it fits, and use the learners and common sense when it doesn't;) 

I agree that someone like Mario is actually trying to help the move away from the 'book first' approach; the perennial problem is that you have to get on the 'book first' bandwagon in order to do this, because that's where the market - disciples an' all - is. It's a conundrum, and one that in part involves the training orientation; 

And yes, I agree that new students who come in late can try out classes - we do this to some extent, but there are usually limitations from the students themselves as to times and days, and with so many classes there has to be at least an initial criterion. But it's something healthy to promote whenever possible. What I find most teachers *don't* feel comfortable with is being presented with a group of learners without knowing in advance 'what level' (or levels) they are (supposed!) to be; this is largely due to the system and to habit - and perhaps a nice addition to training could be just working with a group of learners without predetermined focus on 'level' ? I have a nagging hunch that a lot of teachers - even beginning teachers - could gain a lot of confidence, and insight and autonomy from such experiences, rather than being totally conditioned to slavishly prepare and be judged on lesson plans prior to every TP???

(Of course, I'm not saying that teachers shouldn't be also trained in the 'arts' of various types of lesson planning too, but I do find a lot of teachers come away from training with the idea that they can only teach when they've got a book or books of some sort to work from, and this tendency can easily get more rather than less ingrained, and it's a 'conviction' that limits many teachers, though they often know it not).

I'm suddenly remembering a perverse project I was involved in a some years ago; as part of a national project to train primary school teachers, I and some thirty other teachers from around the country were 'summoned' to a training course in the north of Italy; the bottom line was that we had to use Headway Pre-Intermediate as the language component, regardless of the level of the participants (most of whom would be complete beginners); this provided a 'standardisation' of the courses we would then be running nationwide, you see, and national education authorities (here, anyway) seem to like that sort of 'homogeneity and equality'; so, a large part of the course I attended was spent discussing ways of 'adapting' Headway Pre to beginners ....... (perhaps in part this relates to what I meant earlier about trying to re-invent square wheels). I'll spare the details of what the other parts of the course were spent on. Needless to say, I wasn't the only one who thought 'what the hell are we supposed to be doing here?'. When we actually came to run the courses (500 hours over a net 12 month period for full-time working primary teachers!) we all did what we thought was best, and two colleagues in this neck of the woods even managed to get a 'special dispensation' - one to use Headway Elem, the other to use a primary coursebook for children; the rest of us (we kept in touch!!) just tended to junk the inappropriate textbook most of the time - well, we had to!!! (despite the 'ingenious' training..) - and all in all, the primary teachers were extremely motivated, satisfied and taught us more about 'methodology' than we were supposed to teach them; we did have to pander to some rather rigid exam requirements for both methodology and language, but this didn't spoil the spirit of what happened. And on reflection, perhaps this was a good way for all of us to learn valuable lessons - maybe training should also include a bit of the (clearly) perverse and the impossible, to force teachers to reevaluate and take real, here and now, learner-directed initiative?!


(And I hope and trust you're being at least slightly tongue-in-cheek when you talk about teachers always complaining about anything and everything, including about the students ..... or maybe complaining is better than dreaming of seemingly impossible things!)


Sue 





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1548
	From: Brian Perkins
	Date: Mi Apr 10, 2002 11:11 

	Subject: So, what do you do...?


	Ok, here I go again displaying my naïvety/stupidity...

So, what DO you do if you stand before a group of adults who speak a language
you can't even name and the only English word they appear to know is
"English"??? (Just play along, okay?)

I assume you start by pointing to yourself and saying and writing your (first)
name. You then hand the chalk to someone else, hopefully conveying that you'd
like everyone to introduce themselves. But, then what???

Do you bring stuff into the room? (gasp ;) Do you hang a nature poster on the
wall and begin describing everything in the scene? Do you begin reading
children's picture books aloud?

How do you get to the point where the learners understand that topic-control is
their "job"? (Btw, how did your presentation go Scott? I don't remember seeing
a posting. Maybe I'm missing 50% of the posts and don't know it.)

Bewildered,
Brian





__________________________________________________
Do You Yahoo!?
Yahoo! Tax Center - online filing with TurboTax
http://taxes.yahoo.com/


	


	Group: dogme
	Message: 1549
	From: Tom Topham
	Date: Do Apr 11, 2002 5:33 

	Subject: Re: course book side effects


	I was at a school where we had the the perfect syllabus and the perfect 
coursebook....

















Unfortunately, the wrong bloody students showed up!



_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp.


	


	Group: dogme
	Message: 1550
	From: Thomas Topham
	Date: Do Apr 11, 2002 7:20 

	Subject: Re: course book side effects


	1/ We have roll-on, roll-off and I was asked the same question.


Dr Evil, does this mean continuous enrollment? Join as you please, leave
when you don't want to keep paying?



2/ Teachers would find it alarming' - Good! Let's shake things up!



If my assumption above is correct, it is no surprise T's find it alarming,
is it? I have been trying hard at my school to convince my director to
close enrollment shortly after a group has begun because a constant flow in
and out in my experience really buggers team building, group dynamics,
intimacy of t and s.

We also offer a "preview" lesson, and again I have found this fairly
unpleasant for all concerned:

"Morning, class! This is John, he isn't a new group member yet because he
is first going to watch us for 20 minutes and decide whether we suck or not,
so try to ignore him and try to act like it's just us."

OK, I don't actually say that, but sometimes I am tempted...

Grumpy Tom



	


	Group: dogme
	Message: 1551
	From: Tom Walton
	Date: Do Apr 11, 2002 9:24 

	Subject: Re: course book side effects


	Hi.

Grumpy Tom says, referring to new people
(temporarily?) joining a group, that "a constant flow
in and out in my experience really buggers team
building, group dynamics, intimacy of t and s."

But surely it creates a classic dogme moment. A
(genuine) information gap that requires NO
PHOTOCOPIES!!!!


The Other Tom (aka PC Smasher - PC as in photocopier)


__________________________________________________
Do You Yahoo!?
Yahoo! Tax Center - online filing with TurboTax
http://taxes.yahoo.com/


	


	Group: dogme
	Message: 1552
	From: Thomas Topham
	Date: Do Apr 11, 2002 11:46 

	Subject: Re: course book side effects


	YOU SAY:
But surely it creates a classic dogme moment. A
(genuine) information gap that requires NO
PHOTOCOPIES!!!!
The Other Tom (aka PC Smasher - PC as in photocopier)


I SAY:
Yes and no. With "new folks" of course there is the basic stuff to find
out - name, job, nothing too personal or invasive. If you have, eg, an
observer/potential student every couple of lessons, that gets pretty tired
pretty fast - especially if many of them are only there the one time.

Better info gaps can be found with an intimate and comfortable stable group,
in which we can discuss more interesting and personal stuff.

Grumpy Tom



	


	Group: dogme
	Message: 1553
	From: sthornbury@w...
	Date: Do Apr 11, 2002 2:14 

	Subject: taking dogme to China


	To return to an earlier theme: I checked out the dissertation on 
Chinese students' attitudes, mentioned in a recent posting. It's 
called Perceptions of the Place of Expatriate English Language 
Teachers in China, by Ming-Sheng Li, and this is its gist (to quote 
from its abstract). "The goal of the study was to identify the 
potential sources of the problems encountered by expatriate 
English language teachers in China in the process of the 
introduction of Western teaching pedagogies and to explore 
possible solutions to these problems. [...] On investigation, it 
seemed that the conflicts arose from the significant perceptual 
differences between Chinese students and expatriate teachers in 
some fundamental conceptions about language learning and 
teaching. Cultural incompatibilities derived from differing cultural 
values and beliefs seemed to have led to mismatches between 
teachers' intentions and learners' interpretations, to disparities in 
pedagogical and role expectations, and to conflicts in teacher-
student relationships...." 

I started to get a bit suspicious at this point, as a) the study 
seems to assume from the start that the situation is "problematic" 
and b) I get a distinct whiff of east is east and west is west thinking 
- the essentialising of different national groups on slender cultural 
grounds, and the invoking of Confucius and Hofstede, among 
others, to prove that not only do the Chinese think differently, but 
they have longer (or shorter) intestinal tracts. Etc etc. (I'm not 
joking - apparently there are some Japanese who claim tract length 
as being yet another proof their difference).

Sure enough both Con. and Hof. are invoked. According to the 
thesis, the chinese like transmission-style teaching - not because 
they've had a lot of it - but because they are ESSENTIALLY x, y 
and z; foreign teachers who impose a communicative approach 
which is ESSENTIALLY anti-transmissive (Headway?) do so at 
their peril etc etc. 

In fact, when you start to read the small print, you begin to wonder 
if it wasn't much more down-to-earth factors (i.e. rather than 
fundamentally different world-views) that were causing the 
"problem". The writer notes: "Problems arose when some foreign 
teachers did not have the necessary skills to manage large-size 
classes" and "Some teachers, who did not know much about, or 
misunderstood, the fundamental concepts of the communicative 
approach, abused it to the extent of absurdity, such as mechanical 
reading from the very beginning to the end of the lengthy texts, and 
playing games for their own sake". This smacks of bad teaching, 
rather than cultural mismatch. It gets worse: "Foreign teachers 
tended to under-estimate the Chinese students’ existing levels of 
language proficiency and thus often used teaching methods and 
teaching content that were aimed at levels far below the students’ 
language competence and expectations". And he mentions "the 
large number of the recruited English-speaking natives who did not 
have relevant qualifications and who lacked necessary knowledge 
about language teaching and learning. They were recruited for their 
speaking competence only by some Chinese administrators who 
strongly believed in the native-speaker ideal and ignored the 
established guidelines for recruitment". Moreover, "Foreign 
teachers were paid many times higher than their Chinese 
colleagues ... The perceived superiority had serious and damaging 
effects upon their teaching, and it prevented them from interacting 
and collaborating with Chinese teachers..."

None of this sounds like a recipe for success, and it seems much 
more likely that student dissatisfaction derives from these 
contextual factors rather than from purely cultural ones. I don't 
imagine many students in Spain (hardly Confucian in its values) 
taking kindly to untrained overpaid native speaker teachers who 
can't handle large classes. 

Normally the "essentializing" works the other way - with the foreign 
teacher tending to stereotype - or "other-ize" - his/her students. In 
the case of this study, I get the feeling that the stereotyping is 
working in the other direction: the foreign teachers are "different" so 
how can they possibly teach the Chinese? It makes me wonder 
what the writer's real agenda is.

In fact, the writer's own agenda starts to show through in 
statements like: "The [communicative] discourse, heavily 
emphasised by many foreign teachers in almost every aspect of 
language teaching, fails to acknowledge that in language learning, 
it is the language per se (linguistic forms, grammar, vocabulary, 
textual systems and literary conventions, etc.) that students need, 
but not the ideas used as prompts for discussions. The latter do 
not themselves contain much teachable and learnable linguistic 
input." In other words, forget meaningful content because it is the 
language per se that learners need - a philosophy not a million 
miles away from where Headway is based.

In the latest ELT J there's a an excellent article on cultural 
stereotyping by Michael Guest, in which he reports on a debate 
currently (1999) raging in Japan "about the exclusion of foreigners 
from public baths in some localities because (ostensibly) 'foreign 
bathing customs are different'" Guest comments: "once again, 
while the claim of different customs may be generally true, it is 
being used in support of an exclusionary agenda ...The implict 
syllogism that 'X is a foreigner, foreigners don't know Japanese 
bathing customs, therefore X will not know these customs' is 
clearly flawed. The 'cultural' discourse here is being used to serve a 
particular social or political agenda"

Of course, the foreign teachers in the Ming-Sheng Li study may 
have been seriously at fault, if they in fact made no effort to 
understand - and adapt to - their learners' particular needs and 
expectations - but to blame cultural differences for this lack of 
sensitivity seems shortsighted when there were so many other 
good reasons to account for the muddle.

Just to make MY agenda explicit: I've just been invited to a give a 
plenary talk at a conference in China - so before I accept I need to 
be reassured that I will understand and be understood. Or, to put it 
another way, will dogme go down in China?

Scott



	


	Group: dogme
	Message: 1554
	From: Bob Gettings
	Date: Do Apr 11, 2002 2:41 

	Subject: Re: taking dogme to China


	Not knowing anything about China but as a foreign teacher in Japan...

There are some places in Japan where dogme just wouldn't work I think. One
might be a class where test preparation under conditions of high social
pressure was the main goal such as at a traditional Japanese juku or cram
school. Especially one with large numbers of students in a single class.

Why do I think it wouldn't work? The goal of the students is passing _the_
test - college entrance - not learning to communicate in English or use
English in any practical way, except in practically answering the language
questions on the test properly.

The social importance of the test - pass with high scores -> get into the
best university -> automatically get a better job on graduation because of
the university's name makes language learning less important than test
learning. But the name of the class may be "English".

Of course, if the same students in the juku have an interest in English,
they may enroll in another school for conversation. Here it's not the
country, it's the social reality or target of the class.

Can dogme be used effectively for short term high pressure large class size
test prep? Japanese juku students might get real upset at a dogme approach.
The teacher would have to give them hard proof that dogme would lead to high
scores - on the line of - "Last year of the 200 students who studied with a
dogme approach, 5 passed at prestigious XX university, 20 at YY
university... Other approaches didn't get such good results."

My two yen....

Bob Gettings
Sapporo Japan
------------------------

> Just to make MY agenda explicit: I've just been invited to a give a
> plenary talk at a conference in China - so before I accept I need to
> be reassured that I will understand and be understood. Or, to put it
> another way, will dogme go down in China?
> 
> Scott
> 
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
> 
> 
>



	


	Group: dogme
	Message: 1555
	From: fshdt
	Date: Do Apr 11, 2002 4:06 

	Subject: Re: taking dogme to China


	Will Dogme go down well in China? 

I don't want to sound too pessimistic but I guess Scott will be 
listened to and his message consigned, by some in the audience, to Bo 
Yang's 'soy paste vat'. I don't go along with Bo Yang too far but it 
is true that most new ideas in China are soaked into the soy paste vat 
and emerge exactly tasting the same as traditional Chinese soy. But 
there are people there who will take some of the news on board and 
it's all worth doing even if you feel that it's a culture that only 
allows a centimetre of movement per century. I hope you are speaking 
in Shanghai or Guangzhou as these centres are a little more open to 
anarchy, though I wouldn't use that word in China.

I think Scott is spot on about Ming-Sheng Li's dissertation. He has an 
axe to grind and he wants to believe that only Chinese can teach 
English to Chinese. He's helped in his views because the pay in China 
is so low that the main source of foreign teachers is the backpacker 
brigade.
I've been teaching on the edge of China, in Hong Kong and Macau, for 
12 years and I have to admit that there is considerable resistance to 
change. When I first came to Hong Kong as, wait for it, part of the 
'modified expatriate language teacher' scheme, an education department 
official met us and told us 'I know you think you have been chosen to 
come here and change things, but there is some resistance to this from 
local teachers so don't try and change the system. And if you do 
change anything in your classroom teaching, DON'T TELL ANYONE.

We have changed things, and local teachers have changed things too, 
but it is slow going and the environment tends to push us expats into 
retrenched positions too, because as we fight to get our view across 
we build fortifications and become more rigid than we should be.

Could you let us know where you are doing the plenary, Scott? If I can 
get the funds I would like to come.

Dick Tibbetts



	


	Group: dogme
	Message: 1556
	From: lifang67
	Date: Fr Apr 12, 2002 2:02 

	Subject: Re: taking dogme to China


	Actually, I think Scott (who I assume has yet to set foot in China) 
reads the situation better than anyone in disposing of the "culture 
is learning destiny" argument. 

China created the "English Corner". When we set up a kitchen-table 
monthly magazine created entirely by learners, published illegally 
and distributed for miniscule donations at English Corners, it sold 
20,000 copies in the city of Xi'an alone. (I still have some old 
issues on disk, if you want to peruse them, Scott. Among other 
things, it warned of the current AIDS epidemic in China and gave 
explicit information on stopping it.)

There's plenty of research too. Littlewood, for example, pretty much 
debunks the "national culture is pedagogical destiny" argument with 
his whopping survey study in Language Teaching Research (Vol. 5, No. 
1). 

Laufer shows (Studies in Language Testing 11 2001) that the results 
of vocabulary teaching in China are pretty much the same as the 
latest communicative methods used in Israel and speculates that it's 
due to the "self-input" techniques devised by Chinese learners.

The problem is that China is very much in the crosshairs of the 
international publishers just now (Pearson, for example, just signed 
the world's biggest cable TV teaching contract, and Longman had 
virtual monopoly). 

This obvious fact needs some explanation. Everybody knows that Coke 
and more recently American Motors miserably failed to establish 
themselves in China because they assumed that big numbers meant big 
markets. They failed to notice that in the 1980s anyway, over 80% of 
people's income goes on getting enough to eat every day. That doesn't 
leave a lot in your pocket to by an Sports Utility Vehicle or even a 
six-pack. And it leaves even less in your pocket for New Headache 
Plus, or (the latest craze here in Korea) language robots. (This is a 
speech-recognition technology device, marketed, for some reason, by a 
very photogenic French young woman whose main claim to fame is that 
she is a successful learner of Korean.)

But things are different now, and it's really back to numbers. China 
is no longer interested in even minimally enriching, much less 
educating, the entire population (ungrateful buggers they were, back 
in '89). Instead, they are busy creating a wealthy "middle" class 
along the coast, and a vast internal colony of super-exploited and 
undereducated labour. 

So what? So because of the size of China, that colonizing "middle" 
class is gigantic. Its mean income is now approaching that of Taiwan 
or Thailand, but the size is more like Indonesia, a hundred million 
strong. Of course, it's interested in selling China. But it's not 
interested in buying it. 

So all the big foreign companies (including the publishers) have 
discovered that the Chinese market is "coming into its (?) own". This 
is attributed to the marvelous moral example of the West, and not the 
wholesale pauperization of the working population (which has included 
a huge rise in illiteracy) and the dismantling and asset stripping of 
the industrial infrastructure.

Meanwhile people are poorer than they ever before (because of course 
poverty is not a matter of absolute lack at all, but a relationship 
between human beings). The seventeenth century French were very big 
on the analogy "words = coins" (but they were very unsure what it 
meant--at the beginning of the century, they decided that it meant 
you should know a lot of words, and at the end they had pretty much 
agreed that it meant you should spend them economically). It's a 
lousy analogy, not least because it encourages the kind of piggy-
banking approach to education that impoverishes everybody. But one 
thing about the analogy is sure true: the damned things never trickle 
down nearly as fast as people start to look around for them. 

For most of China's classrooms, empty of resources and packed with 
people, dogme is the only possible way of actually teaching. Just 
check out two teaching movies set set in China: Chen Kaige's "King of 
Children", and Zhang Yimou's "Not One Less". Dogme, like the later 
much less successful pedagogical methods based on paper and printing, 
was really invented in China. 

dk

Scott: 

I wouldn't presume to give you advice, but it's pretty clear to me 
that you are (and already have) going to come up against the Chinese 
nationalists, in one political-cum-pedagogical guise or another. 

Actually, you can make a much stronger nationalist argument for dogme 
than you can make for (e.g.) Longman's thinly sinified Chinese middle 
school books (with their helpful blond and blue eyed foreign teachers 
making friends with the locals). 

You can even make the argument on creds (these things matter to the 
nationalists). CECL (Communicative English for Chinese Learners) was 
a locally produced book based on classroom experience in Guangzhou, 
and it was produced by a Chinese teacher, Li Xiaoju. The mainstream 
foreign-culture centred books of the "cognition not communication" 
establishment (e.g. Xu Guozhang) are the work of foreigners and 
foreign trained professors.

But never mind. The Chinese "nationalists" are phoneys, in politics 
and pedagogy. Their idea of a strong China is one that is rich enough 
to buy foreign cars, and their way of "building" it is to scrap 
Chinese car factories and fire Chinese workers. Not surprisingly, 
their idea of a "Chinese" pedagogy is one that caters 
to "professional" language learners and turns its back on working 
people.

Sue: 

Thanks for the tidbit on your little princess. In return, here's a 
(slightly older) princess of my own.

It's a month ago. Mi-jeong is nineteen, and we are doing the 
usual "getting to know you exercise" on the back of a notecard at the 
beginning of the term.

"When I was young, I hoped to be an alien. And now my dream is to be 
a member of Education NGO."

Diarmuid:

Whenever you go into Pooh mode, I feel like you are really taking aim 
at the Owls and Rabbits of the wood, and I run for cover. Of course 
not so, not in this case anyway, but I wonder if my error isn't 
congruent with your own. 

We assume that the people at conferences are talking to US and we 
misguidedly seek to understand them. In fact, they are just talking 
to each other, hence the (for us) inpenetrable street jive 
(e.g. "existential competence"--I am still biting on that bit of 
coinage.) 

Theoretical jive doesn't do away entirely with the necessity of 
practice--but it does save time. First of all, it avoids difficult 
experiments (like Grumpy Tom's dead beginners' gedankenexperiment, 
which I've had to reduplicate more than is strictly necessary to 
establish replicability). Secondly, it helps replace astonishment by 
foresight (not always, as you imply, a good thing--sometimes you are 
better off with astonishment. And hair remover.)

d



	


	Group: dogme
	Message: 1557
	From: kellogg
	Date: Sa Apr 13, 2002 6:34 

	Subject: Accent Abdication and Voluntary Culture


	This is not completely irrelevant to what we've been saying about culture, but it's a bit of a tangent. (Sue's not the only kangaroo...!) 

I'm now listening to Donizetti's opera "Anna Bolena", about the English queen Anne Boleyn. It's sung by Joan Sutherland, who is Australian (and who famously said that she LIKED subtitles in opera because they helped her finally understand what she'd been singing all those years). 

Not only does Joan Sutherland's (Donizetti's) Anne speak Italian, she also pronounces all English names in the Italian way and even makes pragmatic mistakes (e.g. "Andiam, Say-MORE!" instead of "Come on, Jane" to her rival Jane Seymour). 

Speech accomodation, of course. There was a study that showed that native English speakers who talk to Frenchmen start speaking with a slight French accent when communication becomes difficult. Pronunciation becomes divergent when teacher and learner dislike each other, convergent when they are getting on. 

So people do, to a certain extent, shed their own cultures when they create a classroom culture. By (somewhat wild utopian) extension, culture, like phonology, is not pedagogical destiny at all, but socially constructed in classrooms for the duration of the lesson or even the course. 

Teachers, to make themselves understood, not only empathize with the wild grammars and eccentric rules of discourse that learners produce, but even accomodate their pronunciation. 

Is phonological empathy unrequited? Has anyone ever observed learners using Englishified pronunciation of terms in their native language in class? 

dk 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1558
	From: Marjorie Wehr
	Date: Sa Apr 13, 2002 9:56 

	Subject: RE: Accent Abdication and Voluntary Culture


	> Has anyone ever observed
> learners using Englishified pronunciation of terms in their
> native language in class?


Yes, I have and it always reminds me of when I was in Treviso, Italy (near
Venice)with my son. He had what turned out to be acute appendicitis. It was
Carnival Sunday and I had to quickly find a hospital and take him there. I
don't speak Italian (but I did have five years of Latin many years ago). I
could not find anyone who understood English or German. Later my son told me
that although he was in great pain, he couldn't help but laugh at my
speaking English with a strong Italian accent. I had not been consciously
aware that by doing this, I was hoping to be understood.

An interesting phenomenon, si?

Marji



	


	Group: dogme
	Message: 1559
	From: scott_thornbury
	Date: Sa Apr 13, 2002 4:58 

	Subject: Re: taking dogme to China


	--- In dogme@y..., "fshdt" <fshdt@u...> wrote:
> 
> 
> Could you let us know where you are doing the plenary, Scott? If I 
can 
> get the funds I would like to come.
> 
Thanks (DK, Dick and co) for helping settle my doubts re China - I'm 
definitely going to go - the occasion is the "1st TEFL International 
Conference" at Tonghua City, Jilin Province, August 12th-15th. (I'll 
post more details when they come to hand). Perhaps we could have a 
Dogme (Far East Chapter) Mini-Congress at the same time???
Scott



	


	Group: dogme
	Message: 1560
	From: lifang67
	Date: Mo Apr 15, 2002 8:03 

	Subject: Re: Accent Abdication and Voluntary Culture


	Marji:

Si, fascinating. Is German your first language?

Do you know, when my little brother came to China I tried to teach 
him enough Chinese to get by, and he insisted on speaking it with a 
powerful French accent (he learned French as a teenager). Maybe 
something deep in his brain was telling him that Chinese was sort of 
like French only much worse.

dk



	


	Group: dogme
	Message: 1561
	From: Thomas Topham
	Date: Mo Apr 15, 2002 11:28 

	Subject: Re: Re: Accent Abdication and Voluntary Culture


	I feel a bit guilty myself about doing this. I have very close friends in Germany, Poland, and here in KG, all of whom speak limited English (to a greater or lesser degree). I find that after a little while speaking with them (especially if beer is involved) I end up speaking in heavily accented pigdin English back to them.

When I remarked on this once with my German buddy he pointed out that it didn't make his comprehension significantly higher, and of course made the experience less useful to him in terms of helping him listen to English.

I'm more aware of it in the classroom and try to give a natural model - but even then I often hear myself dropping articles, that sort of thing.

Excuse the term, but it seems basically we are "dumbing our English down" in an attempt to be - what? Better understood? More like our interlocutor? Less foreign and different?

"Have you seen students do this?" was part of the original post. At least in my experience this isn't a natural thing that would occur, unless they were trying to speak to you in their native language, or trying to communicate with someone whose English was significantly worse* than their own, yeah? Or on the other hand, it is something that always occurs, but the other way around - they are trying their best to speak clearly and with the accent of their teacher (or whoever they take as their model), in order to be as well understood as possible, eh?

Wish I remember the source, on our dip course there was an interesting article and follow-up discussion on student accents, and to what extent we should/can/need to "get rid of them"... the point here was that (for example) a Frenchman speaking fluent English might be fully aware that he speaks with a French accent, but might be quite happy with this state of affairs in that it defines him as French, eh?

Grumpy Tom
* of a more limited range / less communicatively competent 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1562
	From: luke
	Date: Mo Apr 15, 2002 11:53 

	Subject: Re: Re: Accent Abdication and Voluntary Culture


	Jennifer Jenkins in her book on the Phonology of English as an International Language (OUP) and in her article in the latest issue of Applied Linguistics discusses this issue and (as she admits - controversially - ) puts forward a phonological lingua franca for Eng as an an Intern Language which would involve native speakers accomodating their own phonology to that of intelligible international tendencies. For EFL and ESL where the target interrlocutor and culture may well be more native-speaker oriented she would not propose the same process of accommodation / convergence but for EIL yes. This does involve a process of 'dumbing down' (from a ns perspective) or simnplification / convergence from a non-ns perspective. Her whole argument begins from the fact that the overwhelming majority of uses of English internationally are between one non-native speaker and another.

Luke
----- Original Message ----- 
From: Thomas Topham 
To: dogme@yahoogroups.com 
Sent: Monday, April 15, 2002 1:28 PM
Subject: Re: [dogme] Re: Accent Abdication and Voluntary Culture



I feel a bit guilty myself about doing this. I have very close friends in Germany, Poland, and here in KG, all of whom speak limited English (to a greater or lesser degree). I find that after a little while speaking with them (especially if beer is involved) I end up speaking in heavily accented pigdin English back to them.

When I remarked on this once with my German buddy he pointed out that it didn't make his comprehension significantly higher, and of course made the experience less useful to him in terms of helping him listen to English.

I'm more aware of it in the classroom and try to give a natural model - but even then I often hear myself dropping articles, that sort of thing.

Excuse the term, but it seems basically we are "dumbing our English down" in an attempt to be - what? Better understood? More like our interlocutor? Less foreign and different?

"Have you seen students do this?" was part of the original post. At least in my experience this isn't a natural thing that would occur, unless they were trying to speak to you in their native language, or trying to communicate with someone whose English was significantly worse* than their own, yeah? Or on the other hand, it is something that always occurs, but the other way around - they are trying their best to speak clearly and with the accent of their teacher (or whoever they take as their model), in order to be as well understood as possible, eh?

Wish I remember the source, on our dip course there was an interesting article and follow-up discussion on student accents, and to what extent we should/can/need to "get rid of them"... the point here was that (for example) a Frenchman speaking fluent English might be fully aware that he speaks with a French accent, but might be quite happy with this state of affairs in that it defines him as French, eh?

Grumpy Tom
* of a more limited range / less communicatively competent 
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	Group: dogme
	Message: 1563
	From: Marjorie Wehr
	Date: Mo Apr 15, 2002 7:46 

	Subject: RE: Re: Accent Abdication and Voluntary Culture


	> Si, fascinating. Is German your first language?

No, as a matter of fact it is my third. I came to Germany from the US many
years ago in order to improve my German before I embarked on a PhD program
in comp. lit.
I fell in love with a German, got married, changed horses midstream and
attended the University of Koblenz, where I later taught German literature
to German students who wanted to be teachers. For about a year now I have
been teaching German as a Second Language and doing freelance work as an ESL
teacher in businesses and at home, where I also offer crash intensity
courses with room and board.

I've been lurking quite a while and found that I feel very comfortable with
the dogme philosophy. Instinctively I have always tried to personalize my
instruction and fortunately have always been able to get away with it. :)



	


	Group: dogme
	Message: 1564
	From: Robert.Buckmaster@b...
	Date: Di Apr 16, 2002 7:52 

	Subject: RE: Re: Accent Abdication and Voluntary Culture


	I've got a copy of Jenkin's book (but haven't read it all yet) but I do know
that she proposes actually teaching EIL in Britain for example. I have a
problem with this. 

EIL is, in my view, a temporary communicative construct that will vary with
the LIs and L2 learning experience of the interlocuters. It will take a
different form between, say, a Spanish speaker and a Chinese speaker than
between a German and a Swede. And indeed if the interlocuters have more than
one meeting it may develop between them at further meetings. EIL is a
language of productive use rather than a language of receptive learning. As
such it is a 'defective' form of a learned 'standard' variety but it is,
more importantly, a communicatively effective one. It may be possible to
describe it but surely in such a superficial way which will depend very much
on the corpus participants? 

Jenkin's claims that phonologically a Euro-English will emerge which will
omit certain phonological distinctions eg 'th' and 'th' (sorry no phonemic
symbols) which an Englishman/woman might make and be perfectly
understandable without these distinctions and argues that these distinctions
need not be taught and NS should learn to speak this idiom but, my point is
- does the inclusion of these distinctions make an English
non-understandable? Only if this last point is true should EIL be taught
rather than 'just' used.

I teach my learners a receptive knowledge of a 'standard' of English but I
accept a production of EIL. It is not necessary to teach EIL as it will
naturally be produced by learners. As for native speakers they do not need
to 'learn' EIL but rather need to be made aware of it and to have a desire
to compromise in their efforts to communicate. This compromise will be more
important in regard to idiomatic language use than in pronunciation. It is
the desire to communicate which drives the production of EIL in its myriad,
unteachable forms. It is the teacher's job to recognise EIL for what it is
and to accept its production in the classroom as the communicative English
which the vast majority of learners will use outside the classroom. 

Rob


-----Original Message-----
From: luke [mailto:luke@s...]
Sent: Monday, April 15, 2002 1:54 PM
To: dogme@yahoogroups.com
Subject: Re: [dogme] Re: Accent Abdication and Voluntary Culture


Jennifer Jenkins in her book on the Phonology of English as an International
Language (OUP) and in her article in the latest issue of Applied Linguistics
discusses this issue and (as she admits - controversially - ) puts forward a
phonological lingua franca for Eng as an an Intern Language which would
involve native speakers accomodating their own phonology to that of
intelligible international tendencies. For EFL and ESL where the target
interrlocutor and culture may well be more native-speaker oriented she would
not propose the same process of accommodation / convergence but for EIL yes.
This does involve a process of 'dumbing down' (from a ns perspective) or
simnplification / convergence from a non-ns perspective. Her whole argument
begins from the fact that the overwhelming majority of uses of English
internationally are between one non-native speaker and another.

Luke
----- Original Message ----- 
From: Thomas Topham 
To: dogme@yahoogroups.com 
Sent: Monday, April 15, 2002 1:28 PM
Subject: Re: [dogme] Re: Accent Abdication and Voluntary Culture



I feel a bit guilty myself about doing this. I have very close friends in
Germany, Poland, and here in KG, all of whom speak limited English (to a
greater or lesser degree). I find that after a little while speaking with
them (especially if beer is involved) I end up speaking in heavily accented
pigdin English back to them.

When I remarked on this once with my German buddy he pointed out that it
didn't make his comprehension significantly higher, and of course made the
experience less useful to him in terms of helping him listen to English.

I'm more aware of it in the classroom and try to give a natural model -
but even then I often hear myself dropping articles, that sort of thing.

Excuse the term, but it seems basically we are "dumbing our English down"
in an attempt to be - what? Better understood? More like our interlocutor?
Less foreign and different?

"Have you seen students do this?" was part of the original post. At least
in my experience this isn't a natural thing that would occur, unless they
were trying to speak to you in their native language, or trying to
communicate with someone whose English was significantly worse* than their
own, yeah? Or on the other hand, it is something that always occurs, but
the other way around - they are trying their best to speak clearly and with
the accent of their teacher (or whoever they take as their model), in order
to be as well understood as possible, eh?

Wish I remember the source, on our dip course there was an interesting
article and follow-up discussion on student accents, and to what extent we
should/can/need to "get rid of them"... the point here was that (for
example) a Frenchman speaking fluent English might be fully aware that he
speaks with a French accent, but might be quite happy with this state of
affairs in that it defines him as French, eh?

Grumpy Tom
* of a more limited range / less communicatively competent 
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	Group: dogme
	Message: 1565
	From: Sue Murray
	Date: Di Apr 16, 2002 11:31 

	Subject: accent abdication and voluntary culture


	I haven't seen Jenkin's book, but there was an article, 'International Intelligibility', about the 'Lingua Franca Core', which makes reference to EIL's role in this, in ETp last October (by Robin Walker). A lot of my colleagues - especially recently qualified ones who were sometimes feeling 'guilty', unsure or confused about (not) spending loads of time on pronunciation - found parts of it extremely helpful; particularly, the part which suggested *seven areas in which it is essential to eliminate error in our students' pronunciation* - with the aim of providing a "much reduced, and much more achievable set of pronunciation goals"; a lot of the points make good practical sense, for example the point about vowel length being more important than exact vowel quality, the importance of being able to deal receptively with weak forms and other connected speech modifications being separated from the need to produce such forms, and the importance of tone groups; it's a short article, but full of useful pointers, and from a teacher's point of view it helps 'free up' the floor space, and clarify and unclutter the 'pronunciation agenda'; rather than spend equal time, effort (and often angst) on 'every' aspect of pronunciation, and often not see the wood for the trees (let alone any improvement in pronunciation). 

The article also stated a firm conviction that non-native teachers are the ideal for monolingual groups, and "the best teacher for monolingual groups is the fluent bilingual speaker of either nationality".

Just going back to one of dk's original questions:
"Is phonological empathy unrequited? Has anyone ever observed learners using Englishified pronunciation of terms in their native language in class?"
my spontaneous answer is a resounding 'no'!! (For example, it often takes ages for students to substitute the English 'chewing gum' for the Italian 'ju-gom'!!). But, on the other hand, there are always a lot of English affixes - particularly suffixes - floating around: -ations, -izes, -fuls, -nesses, -ates, -ments, and so on, which is all very healthy, and is usually accompanied by a slower, more emphasised pronunciation of the L1 word it accompanies, as if in 'deference' to the language the word is trying to find a place in. Or, perhaps, a sort of 'domestication/taming' process. The sort of 'lucky guesses' - which are also informed guesses - which we all make with even a minimal knowledge of another language. (But perhaps also a case where 'pronunciation' can be a different thing from 'accent'?)

This is learners trying to speak English, not using Englishified pron of their native language to make themselves understood by a foreign speaker, though the two scenarios may well have points of convergence.

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1566
	From: greekeltnet
	Date: Di Apr 16, 2002 10:54 

	Subject: Re: Accent Abdication and Voluntary Culture


	Hi all

I've just finished reading Jenkins's book and article and it seems she is much more 
careful than Robert thinks - in fact, the pronunciation syllabus which she discusses in 
her article makes a point of distingushing between core items whose absence in a 
speaker's phonology would seriously compromise intelligibility and non-core items 
which would not.

I am not so sure that the EIL standard she describes is a defective form of a 
standard variety - in fact it is becoming a standard variety, but the whole point of 
proposals like Jenkins's is that in order to maintain a standard of intelligibility among 
all speakers, we must ensure that the core syllabus she describes is taught to all ELF 
learners. 

I certainly don't agree that the justification for inclusion of a "native speaker" feature 
should be based on whether this feature is intelligible to "non-native speakers". First 
of all, there are many different "native speaker" accents with very different features, 
which are not even necessarily mutually intelligible! A feature should, in my view, be 
taught to L2 learners if and only if it helps make them comfortably intelligible, rather 
than just because it makes them sound more like "native speakers". So, for 
example, the elision of /r/ in RP may be intelligible to learners (although Jenkins 
claims it is not necessarily so), but would its intelligibility justify teaching them to 
elide /r/ in non-intervocalic contexts? I do not think so.



	


	Group: dogme
	Message: 1567
	From: Tom Topham
	Date: Mi Apr 17, 2002 6:05 

	Subject: Re: Re: Accent Abdication and Voluntary Culture


	>A feature should, in my view, be
>taught to L2 learners if and only if it helps make them comfortably 
>intelligible, rather
>than just because it makes them sound more like "native speakers". So, for
>example, the elision of /r/ in RP may be intelligible to learners (although 
>Jenkins
>claims it is not necessarily so), but would its intelligibility justify 
>teaching them to
>elide /r/ in non-intervocalic contexts? I do not think so.
>

Has anyone seen a proper study explaining N Amer vs Brit eng in this 
context? I don't think it is my original idea, but seems sensible that some 
of the major differences in US and Brit English are because of this issue of 
intelligibility and ease of comprehension between non-natives, and that some 
of these changes occurred becasue of the number of non-native immigrants 
using the language in the New World. I am thinking mainly about the broader 
use of past simple and the pronunciation of final r.

Tom
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	Group: dogme
	Message: 1568
	From: Dennis Newson
	Date: Mi Apr 17, 2002 9:34 

	Subject: Re: Accent Abdication and Voluntary Culture


	dk writes:

"Teachers, to make themselves understood, not only empathize with the 
wild grammars and eccentric rules of discourse that learners produce, 
but even accomodate their pronunciation."

I wonder if this is always so. After years of TEFL I am aware that I 
adjust speed and distinctness of talking according to the "audience" -
it's an aspect of public delivery - and I'm conscious of setting up 
structural and lexical filters before I make utterances (" I won't 
put it that way, they probably wouldn't understand"). But I would 
like to think that, otherwise, I've managed to keep my phonemes, 
rhythm and intonation "normal", i.e. that I've been speaking "real" 
English and not a hybrid for non-English consumption. Have I been 
deceiving myself?

Dennis
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1569
	From: lifang67
	Date: Do Apr 18, 2002 12:52 

	Subject: False Analogies?


	I have a very loud, but not very sonorous, baritone, honed over years 
of bellowing communistical slogans. Usually, I modulate it reasonably 
well in class, but if I get excited (which often happens when things 
go badly) I find my students' wincing slightly and even covering 
their ears.

But suppose I had a very soft contralto instead, and I noticed my 
students straining to pick up my words? Or thuppothe I thpoke with a 
lithp? Would I somehow be compromising my dignity and integrity as a 
representative speaker of a widely understood language if, in 
response to the straining, wincing, and frustration, I made some 
effort on my side to compensate? 

If Dennis, Rob or Tom answer "no", they must make some form of 
argument which says that there is something about native speaker 
pronunciation which separates it from other physical aspects of 
speech, such as pitch, volume, or volubility and privileges it, 
marking it for inimitability and preservation.

That position ignores two problems, and only one of them is really 
the political/moral sort of issue that occasionally sets up a rough 
left/right divide on this list. There is, of course, the important 
question of what Widdowson calls ownership of the language and 
Jenkins has called democratization. This is a key issue, and admits 
no compromise. English does not belong to native speakers in the 21st 
century any more than it belonged to RP speakers in the 20th.

But there is also the problem of whether the "native speaker" 
standard actually exists even within an individual. Yes, Dennis, I'm 
afraid you probably are deceiving yourself. You don't have any single 
unified pronunciation standard. Your pronunciation varies according 
to your topic, your interlocutor, and even your situation, just as 
your pitch, volume and speed vary.

This is a dogme issue. Although coursebooks have proliferated CD ROMS 
and interactive whoziwhatsits, language robots and phonecall tests, 
the staple of ALL textbook "suites" is still the written dialogue. 
Among other reasons, this fact allows the textbook to orient to a 
purely imaginary world standard and a very real global market. 

In a wierd way, the written dialogue is the successor to old Samuel 
Johnson's attempt to canonize the English language--to set up a body 
of WRITTEN language which people would praise (as opposed to actually 
reading it) and which would supply the basis for moderate, 
restrained, and temperate good conversation amongst well-bred people 
who had nothing to say to each other. (No wonder he mistrusted 
Shakespeare.)

Unfortunately, the teacher-centred classroom has lent the written 
dialogue a spurious new lease on life. The number of different 
strategies and discourse moves that teachers use to begin a class can 
probably be counted on your fingers. In Korea it can be counted on 
one hand. "Hello, everybody. How are you all today? How's the 
weather? Now open your books and look at the dialogue on page 
11,459....") 

There is, of course, no reason at all why the learners cannot be 
completely written out of this dialogue from the get-go. The 
conscience-stricken may condescend to give the leaners a bit part or 
a walk-on here and there, but basically this lesson is between the 
teacher's book and the teacher, and then between the student book and 
the learner.

But wait a minute. Can discourse be learned from written dialogues at 
all? Consider the resemblance between a game of chess (pawn to K4, 
pawn to KQ4, Knight to Q3 or whatever) and the opening of a lesson or 
even the opening of a conversation (greeting: Hello--query after 
health: How are you?--query of recent activities: What have you been 
doing?--query of current activities: Now what's up?....). 

Both openings are predictable. Both openings can and are scripted. 
Neither opening gives you a clue about the sheer heaven and hell of 
options and choices which are just about to break loose and which 
form the real agenda of the game. 

By (false?) analogy, learning discourse from written dialogues (or 
their oral transcriptions) is like trying to learn chess by replaying 
(somebody else's) openings again and again and again....

dk

PS: Maley now says that part of my letter that was cut was 
a "vituperative, personal attack" on him personally. In fact, I only 
met the man once, and I am, in general, a great admirer of his 
leonine person, his multi-lingualism, and even (most of) his books 
(but definitely not his graded reader). 

What was cut from my letter was in fact a defense of Phillipson. In 
the same issue of Humanising Language Teaching which carried Maley's 
highly vituperative and personal attack on him, Phillipson has a 
delightful article in which he suggests to backpackers who have 
trouble understanding Asian pronunciation that they might go to a 
language school and try to learn it. Hear, here!

d



	


	Group: dogme
	Message: 1570
	From: Julian Bamford
	Date: Do Apr 18, 2002 2:19 

	Subject: Re: Accent Abdication and Voluntary Culture


	Dennis wrote: "But I would like to think that. . . I've managed to keep my
phonemes, rhythm and intonation "normal", i.e. that I've been speaking
"real" English and not a hybrid for non-English consumption. Have I been
deceiving myself?"

I don't know. I only notice I speak a hybrid when I watch tapes of my
teaching. I'm blissfully unaware otherwise. I do try not to, but there I
am doing it again. Here's another thing I do unconsciously. I can speak
the students' L1 at beginner level, and I find myself giving an L1
translation of what I said in English--not a full translation (whether I do
that or not is under my conscious control), but I slip in the odd L1 word.
. . and, here's the odd thing, it's just those words that the students
DON'T need for comprehension--they already know the English.

Another anecdote. This morning, I was helping a new student without a
textbook make a copy of a unit, when we ran into the teacher of that class.
She said to the student, "It's OK. Today, we don't use." Probably an
unnecessary linguistic accomodation as far as actual communication is
concerned--if she'd said "We're not using the book today" he'd have
undertood. But her accomodation did simplify the message, making it easier
to understand, and, by the way, exactly mimicing the way her learners speak
English.

It seems we do this linguistic accomodation, not to allow communication,
but to ease communication, and to empathize with or be liked by our
students. I wonder if we can separate the two (communication and affect).
Does a teacher's pigin get in the way of language teaching? It would seem
so, which is why we feel guilty about it. But maybe the pigin is a window
into some of the deeper human currents that are part of teaching and
learning. As always, a problem might actually be a gift, offering the
opportunity for deeper insights.
Julian



	


	Group: dogme
	Message: 1571
	From: Dennis Newson
	Date: Do Apr 18, 2002 5:54 

	Subject: Re: False Analogies?


	d writes:

"Would I somehow be compromising my dignity and integrity as a 

representative speaker of a widely understood language if, in 

response to the straining, wincing, and frustration, // of his 
students to understand him // I made some effort on my side to 
compensate?
 



If Dennis, Rob or Tom answer "no", they must make some form of 

argument which says that there is something about native speaker 

pronunciation which separates it from other physical aspects of 

speech, such as pitch, volume, or volubility and privileges it, 

marking it for inimitability and preservation."



I don't think I'm arguing that there is inherent superiority in 
native speaker pronunciation I'm just uneasy about the concept of 
compensation.The aim of any teaching must surely be , inter alia, to 
enable pupils to understand and be understood in the spoken mode, 
away from the classroom. I remember years ago visiting a school in 
the north of England where the devoted teacher of Pakistani immigrant 
children had no difficulty comprehending her pupils but visitors 
couldn't understand a word of what they were saying. Controlled, step-
by-step compensation may be a sensible methodology when learners 
can't understand, but surely it must be leading to unadjusted 
pronunciation.

Dennis
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1572
	From: pwrcolesuk
	Date: Do Apr 18, 2002 6:20 

	Subject: Accents etc.


	Julian's posting about the teacher saying "We don't use it." reminds 
me of an incident at my first school. A well spoken and 'eflesque'(as 
Mario would say) teacher was heard saying to students,"don't worry 
phrasal verbs not important" to which a Glaswegian colleague 
replied "ai but the f&%kin' verb to be is."

The most important lesson I learnt from this incident was that 
correct form and function should never be lost in an attempt 
to 'help' the students.

In TEFL, I felt that I had finally found a career in which my slow 
Wolverhampton drone seemed to be an advantage and I, like Dennis, 
hope that I accomodate my learners by grading my vocabulary 
accordingly. In the interests of science, I intend to record my 
lessons for the next three days. Anyone else care to join the 
experiment?

Peter



	


	Group: dogme
	Message: 1573
	From: Dennis Newson
	Date: Do Apr 18, 2002 6:29 

	Subject: Re: Accent Abdication and Voluntary Culture


	Julian writes:

"It seems we do this linguistic accomodation, not to allow 
communication, but to ease communication, and to empathize with or be 
liked by our students."

Once again I'm forcibly struck by how we all generalise, not always 
quite realising it, from our own experience. (I am talking about 
myself, not Julian). I think one reason why the idea of linguistic 
accomodation troubles me is that it wasn't necessary, certainly not 
on the level of saying things like: "Today, we don't use " working 
with German university students of English. Such compromises just 
weren't appropriate. Several videos were made of me teaching English, 
too, and I never uttered any German. I was quite fanatical about not 
doing so - child of the 60s (in methodology!) as I am.

Dennis
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1574
	From: F. Mortes
	Date: Do Apr 18, 2002 9:08 

	Subject: mirroring student phonological system


	Hi!

I'm enjoying this recent thread on teacher-talk incorporating elements 
of their SS' L2 phonological system.

I've thought about it for a while (well ... maybe a couple of minutes) 
and here's what (I think) I tend to do as a teacher:

1. prioritise communication and mutual inteligibility, especially with 
low-level and/or low-confidence learners. First and foremost these guys 
need immediate and repeated success in order to eventually Succeed.

This is often achieved by: use of cognates, slowing down delivery, 
keeping sentences short and simple, sticking to the three key 
conjunctions (and, but, so), employing communication strategies 
(gestures, pointing, "reading" each other's faces), checking their 
understanding often mid-conversation ("OK?"), etc. But I don't think I 
ever deliberately use features of their interlanguage in my own output 
in order to facilitate understanding.

Mind you, I AM a non-native speaker teacher and we share the same L1, so 
presumably there must be some common ground, right? What's more, you 
might even think that, if anything, it should be easy for me. But I keep 
my models strictly BANA, with some non-Edna/non-native speaker talk 
thrown in, as well.

2. problematise communication, especially with higher-level and/or 
"cocky" learners (I don't need to tell you about the benefits of 
negotiation of meaning, repair language, etc.)

As one of my DTFLA tutors used to say, "if it's not difficult for them, 
then it's not worth doing." After, language learning is a 
problem-solving process, isn't it?


Francesc


Edna: Educated Native Speaker (Michael Lewis' idea, not mine)



	


	Group: dogme
	Message: 1575
	From: Robert.Buckmaster@b...
	Date: Do Apr 18, 2002 9:38 

	Subject: RE: Pron teaching


	I do very little pron. teaching. I deal with words as they come up and work
on tone units with tonic stress, chunks with pauses inbetween. In TEFL I'm
quite happy to go along with Jenkins and only worry about her 'core'.

My argument with Jenkins is her suggestion that EIL should be taught in UK
schools. The correct attitude and tolerance towards EIL should be 'taught',
everything else will take care of itself. 

In the same way EIL will take care of itself, need not be 'taught'. Learners
need to be exposed to many different accents including non-native speakers
(breaking a commandment here). I'm using recorded news items from Estonian
Radio English News service in my classrooms in preference to anything on the
World Service. Even if the language is a bit stilted and formal at least the
issues are more important to my learners. But I don't expect them to
reproduce any accent or standard. Each learner has their own standard. there
is no such thing as a standard English is any meaningful sense. Just as
there will never be a standard EIL.

Rob



	


	Group: dogme
	Message: 1576
	From: peterhart2000
	Date: Do Apr 18, 2002 12:36 

	Subject: Dogme DELTA - barking up the wrong tree?


	I'm just about to start writing the Part 2 Experimental Practise 
Assignment for the DELTA. I'm doing it dogme style, but I'm having a 
few problems deciding how to present the lesson plan section. As my 
intention is to let the learners dictate the content, I'm finding it 
tough to satisfy the DELTA requirements re: the aims of the class. 
Clearly if I don't know what they're going to say, I'm going to find 
it tough to predict specific problems/solutions. The language 
analysis section may also be a bit of a challenge... 
Over the last few years I've 'done' classes that fit into the dogme 
mold, and the one thing they all have in common is that they were 
totally unexpected in their outcome.
I guess I could just write a plan, discard it as I walk through the 
door, and explain why in the self-evaluation... 
Anyone got any other ideas on how to cover my a**e re: DELTA 
requirements? 
Thanks for any help,
Pete.



	


	Group: dogme
	Message: 1577
	From: Tom Walton
	Date: Do Apr 18, 2002 1:07 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	Pete, I'm doing DELTA myself and was tempted to do a
dogme class for the same assignment, but in the end
decided to cop out and play safe (and did process
writing - which surely anyway is a bit dogme-like).

What does your tutor say? Also, surely given that it
is supposed to be "experimental" you can try out any
crack-pot method you like (I'm not suggesting, of
course, that... ,-). 

Someone in my class did go in with only a
tape-recorded and no written lesson plan... and
passed. Their tutor had okayed it first, however.


Tom (the other one, but also Grumpy when the subject
of DELTA comes up)



__________________________________________________
Do You Yahoo!?
Yahoo! Tax Center - online filing with TurboTax
http://taxes.yahoo.com/


	


	Group: dogme
	Message: 1578
	From: adrian.tennant
	Date: Do Apr 18, 2002 8:33 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	peterhart2000 wrote:
> 
> I'm just about to start writing the Part 2 Experimental Practise
> Assignment for the DELTA. I'm doing it dogme style, but I'm having a
> few problems deciding how to present the lesson plan section. As my
> intention is to let the learners dictate the content, I'm finding it
> tough to satisfy the DELTA requirements 

I would have thought Scott might have some ideas on this but here are
some of mine for what they are worth.

> re: the aims of the class.

Do your aims ned to be 'grammar', 'skill' etc Why can't your aim be to
activate your students knowledge and add to it in terms of a variety of
input? You'll need to think carefully about the wording but couched with
terms like 'student-centred, learner-driven and learner-autonomy I'd
think it would be difficult for most DELTA trainers to be too critical -
although you'd need to be able to show that the students got something
out of the lesson other than sheer enjoyment (apparently this isn't
enough????_

> Clearly if I don't know what they're going to say, I'm going to find it tough to predict specific problems/solutions.

Why? Do the problems have to only be linguistic? Can't problems be
things such as 'expresing themselves', 'having something to say', etc
???

> The language analysis section may also be a bit of a challenge...

Why not get the students to do the language analysis as part of the
lesson (towards the end) and have a piece in your plan that you want to
take a reflective look at the lesson to see where you might want to move
onto the following week)?

I think one of the problems of courses such as DELTA is the pigeon
holing that goes in - things always seem to have to 'fit' into
categories.

Dr Evil



	


	Group: dogme
	Message: 1579
	From: Tom Walton
	Date: Fr Apr 19, 2002 8:08 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	Dr Evil writes:

"I think one of the problems of courses such as DELTA
is the pigeon holing that goes in - things always seem
to have to 'fit' into categories."

Too right! Like having to do a "Speaking Lesson" or
(for the external assessor) a "Vocabulary Lesson".
Like, you make up your mind before the learners open
their mouths... etc, etc. I've been teaching for over
20 years and the "vocab" lesson is going to be the
first one I've ever done which (beforehand) I'm going
to put that neat little label on. And if it then
doesn't fit, presumably "FAIL".

Grumpy-About-DELTA Tom


__________________________________________________
Do You Yahoo!?
Yahoo! Tax Center - online filing with TurboTax
http://taxes.yahoo.com/


	


	Group: dogme
	Message: 1580
	From: Thomas Topham
	Date: Fr Apr 19, 2002 7:43 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	I am planning a session for my teachers tomorrow, "Lesson Frameworks", and our coursebook is Scrivener's Learning Teaching (yes, sorry, there is a coursebook).

I am re-reading the section my teachers were assigned prior to the session, and the comments he makes regarding a "jungle path" type of lesson seem to me apt here. His "jungle path" lesson might not be exactly dogme, but there are plenty of comparisdons to draw:

"The teacher starts by asking 'What shall we work on today?' She then waits while the class decides, taking care not to manipulate them into deciding something that she wants them to do. Once the decisions are made, she does whatever she has been asked to do. <wording here a bit T-centered, but whatever>"

The commentary he provides goes some way towards explaining why a dogme lesson can be problematic for a course like DELTA in terms of evaluation:

"The jungle path lesson can look artless to an observer, yet to do it successfully requires experience. It is not simply a 'chat' or an abdication of responsibility, though in inexperienced hands it might well simply be a muddle and a 'lazy' alternative to careful planning. in fact, a competent teacher is working minute by minute with her class, actively planning and re-planning as she goes, constantly basing the work around the students and their needs, statements, problems, questions, etc."

As a DELTA trainer how to evaluate such a lesson when by its nature a well structured plan can't be given in advance? What happens if for whatever reason the lesson comes out a muddle? At least with a plan the teacher can give a post hoc explanation / jsutification as to what happened and what went wrong.

I am not trying to justify the DELTA requirements, but hope this sheds some light on why doing such a lesson is problematic on a course...

Grumpy Tom (even when not discussing DELTA)









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1581
	From: Dennis Newson
	Date: Fr Apr 19, 2002 8:57 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	Misquoting Wilde, I'm glad to say I've never seen a DELTA - but 
aren't there two points here:

1. Professional groups of TEFLers should bring pressure to bear so 
that examinations are changed.

2. People about to face examinations should grit their teeth, play 
the game according to the rules (however mindless the rules) so that 
they can become acknowledged members of the profession, join a group 
and then join in a campaign to change examinations.

Dennis
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1582
	From: Eric Baber
	Date: Fr Apr 19, 2002 10:25 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	I think Dennis makes good points when he says:

> 1. Professional groups of TEFLers should bring pressure to bear so
> that examinations are changed.
>
> 2. People about to face examinations should grit their teeth, play
> the game according to the rules (however mindless the rules) so that
> they can become acknowledged members of the profession, join a group
> and then join in a campaign to change examinations.

If we don't like something we should try to change it, and while generations
of teachers have grumped about the DELTA they don't actually seem to have
done much to bring about lots of change.

On the other hand, it IS a tricky situation. I like the quote from
Scrivener: "The jungle path lesson can look artless to an observer, yet to
do it successfully requires experience. It is not simply a 'chat' or an
abdication of responsibility, though in inexperienced hands it might well
simply be a muddle and a 'lazy' alternative to careful planning". The
problem is how do we KNOW which teacher is experienced, and in which
teacher's hand the jungle path (and the Dogme approach?) will work? That's
in a way what the DELTA - and any other qualification, really - tries to
address: by setting up a framework by which professionals can be measured,
we can say "Yes, this person is a professional and knows what (s)he's doing,
and this one isn't."

Some of the problems I see with a jungle-path or a dogme approach is that a)
students may very well feel that they're being cheated (which they may well
be), and b) how do we know it works?

Regarding a: we are the professionals, and our job is to help the students
learn. We have a much better idea of how they should be developing their
language skills over a given period of time than they do, BECAUSE we're the
professionals. They're not professional language learners; they're amateurs
at it, most of them. If we walk into the classroom and say "What shall we do
today?" they may come up with something useful, they may not. Sure, chances
are they'll enjoy what they end up doing since they chose it, but sometimes
there's stuff that just isn't a whole lot of fun and still needs to be done.
It's our responsibility to give the students what they need, not necessarily
what they want right there and then all the time, otherwise we're not being
professionals.

Regarding b: In order to know whether something works we need to have
benchmarks. In our field, one way of measuring benchmarks is by testing
students. The problem with a course such as the DELTA is that it's too short
to assess a teacher by assessing the students, though this would probably be
a more meaningful measure of the quality of a teacher. Because the time is
too short, a second benchmark has to be used - how well a teacher performs
in a limited number of lessons. By its very nature this is somewhat
artificial, but perhaps the best alternative.

No, I'm not a DELTA examiner or anything, but I think we need to be
realistic about exams and qualifications and have to accept that to some
extent they're always going to be artificial since they're not a 100%
accurate reflection of the real world.

Cheers

Eric

Eric Baber
http://www.ericbaber.com
London, England



	


	Group: dogme
	Message: 1583
	From: Thomas Topham
	Date: Fr Apr 19, 2002 12:42 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	2. People about to face examinations should grit their teeth, play
the game according to the rules (however mindless the rules) so that
they can become acknowledged members of the profession, join a group
and then join in a campaign to change examinations.

I think this is the important point here. It seems illogical to me (but
human?) to pay money to play a game, the rules to which have been made clear
before you signed up, only to complain in mid process.

Of course, not to say anyone was complaining...



	


	Group: dogme
	Message: 1584
	From: Diarmuid Fogarty
	Date: Fr Apr 19, 2002 2:06 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	Tom wrote:
I think this is the important point here. It seems illogical to me (but
human?) to pay money to play a game, the rules to which have been made clear before you signed up, only to complain in mid process.

Of course, not to say anyone was complaining...

This seems somewhat unfair to me. It's not like people make a completely free decision to do something like the Dip. Many people are forced (albeit by a hand in a velvet glove) to do the dip and I think that they are entitled to express their opinions about it. Of course, we could also argue that their critical consciousness is raised by doing the dip and they may have insights that they didn't have before. In which case it would be perfectly logical for them to complain once they had paid their money. Yet another argument would be that the claims the dip providers make may not be followed up on in practice. Perfectly logical. Not to mention the fact that complaining may offer teachers an opportunity to vent their spleen and keep their sanity.

As for who should "do" something about the dip, well, I would put that one at the feet of those who devised it. What can teachers do? Refuse to do it? The only thing that teachers can do, it would seem to me, is to raise their concerns in a public forum and hope that the people who devised the dip (and make an awful lot of money out of it) listen to them. The onus is on the bosses of institutions and the Dip devisers themselves to change in response to the messages that they are receiving. 

The dip, like any other exam, is never going to satisfy everybody, but it would seem to me that a lot of the criticism directed at it is well-deserved and should be acted upon rather than dismissing people's comments off-hand with a 'Well, you knew what you were letting yourself in for.' Neither do I accept that having the dip is proof positive that you are a good teacher or even better than somebody without it. The proof of the pudding is in the eating. 

Let's not get to enamoured with the DLETA and its high-minded claims to prove a teacher's worth. Whilst it may be a useful tool in teacher development, it is used primarily, I suggest, as another gate-keeping device. Incidentally, my greatest criticism of it would be that it focuses too much on linguisticsand not enough on teaching.



	


	Group: dogme
	Message: 1585
	From: adrian.tennant
	Date: Mi Apr 17, 2002 9:27 

	Subject: Re: Re: Accent Abdication and Voluntary Culture


	> 
> Has anyone seen a proper study explaining N Amer vs Brit eng in this
> context? I don't think it is my original idea, but seems sensible that some
> of the major differences in US and Brit English are because of this issue of
> intelligibility and ease of comprehension between non-natives, and that some
> of these changes occurred becasue of the number of non-native immigrants
> using the language in the New World. I am thinking mainly about the broader
> use of past simple and the pronunciation of final r.
> 
> Tom



No, but a very interesting thought especially linked to this current
fascinating discussion.

I'm currently writing (I hear the hisses) some web guides for the new
Macmillan dictionary and actually finished putting some links in for
pronunciation last night. This was really quite interesting as two of
the three sites I'm linking into are AmE and this was both fun and
challenging for me - let alone the students (although personally I think
my students would cope better than I did!)

Dr Evil



	


	Group: dogme
	Message: 1586
	From: Diarmuid
	Date: Fr Apr 19, 2002 11:10 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	Eric's post throws up so many questions. I hope he won't mind if I don't quote him verbatim as there is so much to say. He criticises teachers for not having done much to change DELTA. One might well ask *can* teachers effect change? Can anyone really effect change or does that come from the top down?

Who is Jim Scrivener to speak defintively about the 'jungle path' mode? What prejudices does his metaphor contain? Why should students feel cheated by freedom in the classroom? What about students who feel they're not being really cheated but in fact are by getting no more than grammar translation? Is there really 'stuff that just isn't a whole lot of fun and still needs to be done'? Says who? Why can't the stuff that needs to be done also be a whole lot of fun? Why is it not professional to give the students what they want as opposed to what we decide they need? What value should we put on the fact that we are professional [ie paid] teachers whilst "they" are amateur learners? Does that mean that they have nothing to teach And no million and one other stunts, stashed up their sleeves?
----- Original Message ----- 
From: Eric Baber 
To: dogme@yahoogroups.com 
Sent: Friday, April 19, 2002 10:25 AM
Subject: Re: [dogme] Dogme DELTA - barking up the wrong tree?


I think Dennis makes good points when he says:

> 1. Professional groups of TEFLers should bring pressure to bear so
> that examinations are changed.
>
> 2. People about to face examinations should grit their teeth, play
> the game according to the rules (however mindless the rules) so that
> they can become acknowledged members of the profession, join a group
> and then join in a campaign to change examinations.

If we don't like something we should try to change it, and while generations
of teachers have grumped about the DELTA they don't actually seem to have
done much to bring about lots of change.

On the other hand, it IS a tricky situation. I like the quote from
Scrivener: "The jungle path lesson can look artless to an observer, yet to
do it successfully requires experience. It is not simply a 'chat' or an
abdication of responsibility, though in inexperienced hands it might well
simply be a muddle and a 'lazy' alternative to careful planning". The
problem is how do we KNOW which teacher is experienced, and in which
teacher's hand the jungle path (and the Dogme approach?) will work? That's
in a way what the DELTA - and any other qualification, really - tries to
address: by setting up a framework by which professionals can be measured,
we can say "Yes, this person is a professional and knows what (s)he's doing,
and this one isn't."

Some of the problems I see with a jungle-path or a dogme approach is that a)
students may very well feel that they're being cheated (which they may well
be), and b) how do we know it works?

Regarding a: we are the professionals, and our job is to help the students
learn. We have a much better idea of how they should be developing their
language skills over a given period of time than they do, BECAUSE we're the
professionals. They're not professional language learners; they're amateurs
at it, most of them. If we walk into the classroom and say "What shall we do
today?" they may come up with something useful, they may not. Sure, chances
are they'll enjoy what they end up doing since they chose it, but sometimes
there's stuff that just isn't a whole lot of fun and still needs to be done.
It's our responsibility to give the students what they need, not necessarily
what they want right there and then all the time, otherwise we're not being
professionals.

Regarding b: In order to know whether something works we need to have
benchmarks. In our field, one way of measuring benchmarks is by testing
students. The problem with a course such as the DELTA is that it's too short
to assess a teacher by assessing the students, though this would probably be
a more meaningful measure of the quality of a teacher. Because the time is
too short, a second benchmark has to be used - how well a teacher performs
in a limited number of lessons. By its very nature this is somewhat
artificial, but perhaps the best alternative.

No, I'm not a DELTA examiner or anything, but I think we need to be
realistic about exams and qualifications and have to accept that to some
extent they're always going to be artificial since they're not a 100%
accurate reflection of the real world.

Cheers

Eric

Eric Baber
http://www.ericbaber.com
London, England


To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1587
	From: will nash
	Date: Fr Apr 19, 2002 11:38 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	Dear dogme group and especially the very missed Diarmuid, 
I have read with great interest many of the comments of many people on this web site over the past few weeks, but only now feel I qualified and moved enough to reply (but hopefully it won't be the last) although i should mention I have been down the pub with some of my colleagues moaning at them about this particular issue. I am currently over halfway through the Dip TESOL and have had already suffered a teaching assessment, I say suffered because I found the process so demanding, artificial and bureaucratic. I did pass the assessment but I was failed on certain sections because some of the relevant boxes on the assessment criteria could not be ticked, one of them relating to the aims of the lessson. I was teaching an IELTS preparation course to a group of 12 Chinese students and wanted them to have an in depth discussion in groups about a topic I had already given some authentic input on. I was hoping to get them to tell me some of the language involved with discussions so that I could see what they knew and so that they could learn of each other and then at the end bring it back together as a class to see what the different groups had discussed and what language they had used. BUT because I didn't have a prepared grammatical aim I was failed on my lesson aims. Does every lesson need an pre determined grammar aim? And if it doesn't why can't lessons for a diploma course not have them either? I understood the diploma was going to be like this, but how is it suppose to relate to my real teaching. Is it too theoratical....I think it is and I learn more from my colleagues and experience about methodology than on the dip, I do find the therory interesting and it has sometimes been useful in the classroom but does anyone else find it can be difficult to apply this knowledge from lesson to lesson? I would like to hear what other people think..... 
Thanks for reading this,

Will



---------------------------------
Do You Yahoo!?
Get personalised at My Yahoo!.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1588
	From: Dennis Newson
	Date: Sa Apr 20, 2002 8:01 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	Apropos Will's remarks and others unhappy with assessment practices 
for teaching, is there anyone from Cambridge, say, that we could 
invite on to the list so that we could discuss such matters with 
someone from the other camp?

I sympathise deeply with Will's statement and question:

"BUT because I didn't have a prepared grammatical aim I was failed on 
my lesson aims.
 Does every lesson need an pre determined grammar 
aim?"

Personally I would say "No" and add that the idea that all learners 
can learn a discrete, countable something new in just one lesson is 
at the very least simplistic. Perhaps one learner suddenly grasps 
something that has been coming up regularly for weeks; perhaps 
another learner finds the courage, for the first time, to ask a 
question; perhaps one learner finds he is understanding much more of 
what was said than previously - all things hard to measure and 
substantiate.

But my real point is that what I think is of no consequence at all in 
this context - it won't help the Wills of this world to do well in 
their exams.

How do you assess teaching? I realise that assessment and the seeming 
clash between practice and theory will be a concern of anyone 
currently studying for a teacher qualification, but to what extent is 
the assessment of teaching a dogme matter? Is the dogme approach only 
for life after you've got your teaching qualification?

Or is it perhaps the responsibility of a group like dogme to produce 
suggestions for alternative ways of assessing teachers - or 
campaigning for them not to be assessed at all? As I write I have 
reminded myself that when I did my teacher training course many years 
ago in the Department of Education at Exeter, as a matter of policy, 
there were no final examinations (there were no examinations at all). 
There was a course, we had to do a lot of work and a lot of observed 
teaching, but our tutors wrote only reports.

Dennis
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1589
	From: Eric Baber
	Date: Sa Apr 20, 2002 9:29 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	> Eric's post throws up so many questions. I hope he won't mind if I don't
quote him verbatim as there is so much to say.

Nope, go for it :-)

> He criticises teachers for not having done much to change DELTA. One might
well ask *can* teachers effect change?

This is a life-philosophy question. Yes, each and every individual on this
planet can effect change if they really want to. It might not be a big
change, but they can certainly change a few things, and can set a ball
rolling. In my opinion.

> Can anyone really effect change or does that come from the top down?

There's someone at the top calling the shots, so yes.

> Why should students feel cheated by freedom in the classroom?

Because they're paying YOU for YOUR expertise. If you throw the ball back at
them they may feel you're shirking your duty. Has this really never occurred
to you? (That's a genuine question, that's not meant to sound harsh!!)

> What about students who feel they're not being really cheated but in fact
are by getting no more than grammar translation?

The teacher being the "guide" doesn't necessarily mean (s)he is using
grammar translation.

> Is there really 'stuff that just isn't a whole lot of fun and still needs
to be done'?

In my opinion, yes. Working on articles, for example, may not be a whole lot
of fun, but chances are it'll need to be covered.

> Says who?

Says me :-)

> Why can't the stuff that needs to be done also be a whole lot of fun?

Hey, if you're able to make absolutely every topic that needs to be covered
during a language-learner's learning career fun, I bow to you!! You're a
better teacher than I am. (Not that there's any reason why you shouldn't be
anyway.)

> Why is it not professional to give the students what they want as opposed
to what we decide they need?

Because you should be in a better position to know what they need than they
are. If a Spanish speaker uses the verb "to be" incorrectly they won't know
this because they're assuming they're using it correctly. It's up to YOU to
sort that out, because you DO know they're using it incorrectly. Letting
them decide what to learn all the time is just not practical because they
don't know what they need to learn.

> What value should we put on the fact that we are professional [ie paid]
teachers whilst "they" are amateur learners? Does that mean that they have
nothing to teach

Course not

Cheers

Eric

Eric Baber
http://www.ericbaber.com
London, England



	


	Group: dogme
	Message: 1590
	From: The English House
	Date: Sa Apr 20, 2002 9:39 

	Subject: Directing unplugged!


	Hi all. After lurking for a reasonable amount of time, I've decided to take a friend's advise and share a project I'm doing with the dogme crowd...

By way of introduction...My name's Jennifer Gaudette. I have a small but growing language school in Spain. We teach ages 4+, classes are two or three hours a week. Now, in our fourth year I've decided to ditch the books we were using (all with very valuable bits in them, but definitely obstacles in the classroom). We were already pretty humanistic and no teacher slavishly followed the book. But, the teachers are scared. Scared that they'll be lost and have to spend ages planning classes. 

I propose writing a loose syllabus (will I fall into the same rut??) required by law (and parents!) with *ideas* for the teachers (projects, games, etc) to give them something to work with. I also toyed with the idea a having 6 broad topics for the whole school to follow, each lasting approx 10 classes. This would lend itself nicely to activities between classes and levels and a huge space to display st work in reception area that all follows the same theme. 

Example: TOPIC - You and yours 

5/6 yr olds - project work about family and friends 

7/8 yr olds- same as above but broader, including descriptions and hobbies, etc 

Adults - same, project content depending on levels and interest. 

My idea is that in this loose framework, sts decide what info they want to include - as a class, in pairs or individually. The syllabus will include project and activity ideas, but nothing written in stone. Teachers can work with structures that lend themselves to the topics in a natural way. Sts need to pass (usually counter-productive, old-fashioned) exams at school, which is not my priority *but* I do have to keep them in mind. Assessment will be continuous, portfolio based. 

Any suggestions, comments, ideas? The nice thing is I can do anything! I have till September to figure it out... 

Jennifer Gaudette



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1591
	From: adrian.tennant
	Date: Sa Apr 20, 2002 9:53 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	A few odds and sods to throw into the discussion:

1. Dennis says "is there anyone from Cambridge, say, that we could
invite on to the list so that we could discuss such matters with someone
from the other camp?"

You can try but in my experience they get extremelly defensive. I few
years ago I anted to do a presentation on what happened when you asked
native speakers to take parts of the Use of English paper for CAE and
then compared them to the results of EFL students - Cambridge
refused!!!!!! to give me permission to use past paper material for such
a study!

2. Will asks "Does every lesson need an pre determined grammar aim?"

No, but a lot will deend on your assessor. 


3. Dennis points out that when he took his TT course there was no
assessment just reports written by the tutors.
One of the things that has happened over the last 20 years or so has
been a move towards more 'objective' assessment. This has invariable led
to criteria spelt out for both trainee ad trainer. Having said this it
hasn't quite reached the absudity of quantitive data analysis - yet!.
But if assessments are just tutors reports and 'feel' of teaching this
leads to subjectivity and hence inconsistencies, not necessarily a bad
thing but imagine what happens if you are a trainer and a trainee
doesn't want to accept your points!?

I am a CELTA tutor and have had a recent experience which, I think,
gives an indication of some of the problems and absudities involved.
CELTA trainees now have to write assignments one of which is an
assessment of part of a coursebook/ or material. I failed a trainee on
the fact that she didn't follow the rubric and answer the question
(which was to supplement a section of a coursebook). What she did was
select a section, say how useless it was (but actually misconstrue the
aims), dump it and write her own stuff. What she had done was great but
didn't answer the question.

When the external assessor arrived he said "I agree but why don't you
change the rubric/question!!! 

So from now on what should examiners do, change the question if somebody
has decided to answer something else! An 'A' level student taking a
biology exam has a question about photosynthesis but answers by writing
an essay on the French Revolution - doesn't matter!!!!

There are criteria in DELTA - many of them faulty - but I think there is
a way around them. However, a clear understanding of why the criteria
are there + a discussion with the tutor should enable things to be
cleared up.

Dr Evil
(in rambling mode!)




> 
> Or is it perhaps the responsibility of a group like dogme to produce
> suggestions for alternative ways of assessing teachers - or
> campaigning for them not to be assessed at all? As I write I have
> reminded myself that when I did my teacher training course many years
> ago in the Department of Education at Exeter, as a matter of policy,
> there were no final examinations (there were no examinations at all).
> There was a course, we had to do a lot of work and a lot of observed
> teaching, but our tutors wrote only reports.
> 
> Dennis
> Dennis Newson (retired)
> formerly at the University of Osnabrueck, Germany
> List Manager CETEFL-L
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1592
	From: adrian.tennant
	Date: Sa Apr 20, 2002 3:11 

	Subject: barking up the wrong tree? & holding your horses!


	Wow! Eric - hold your horses!


> > Why is it not professional to give the students what they want as opposed
> to what we decide they need?
> 
> Because you should be in a better position to know what they need than they
> are. If a Spanish speaker uses the verb "to be" incorrectly they won't know
> this because they're assuming they're using it correctly. It's up to YOU to
> sort that out, because you DO know they're using it incorrectly. Letting
> them decide what to learn all the time is just not practical because they
> don't know what they need to learn.


Ever heard of 'Motherese'? Why not use an adapted version in the
classroom? 
One thing I'm fed up of hearing is that students can't identify what
they need to learn. Dogme isn't about abdicating ALL control it's about
being dictated by your students needs and not those pre proscribed by
coursebooks or syllabi

Don't drag the horse - coax it!

Dr Evil



	


	Group: dogme
	Message: 1593
	From: Brian Perkins
	Date: Sa Apr 20, 2002 3:09 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	Hello all!

Eric writes:
> The problem is how do we KNOW which teacher is experienced...

and Dennis too:
> How do you assess teaching? 


I'm CERTAIN that this will NEVER happen in the commercial-education world, but
it seems to me the most dogme approach would be student recommendations - and
not the fill-in-the-blank type that are so prevalent in U.S. universities. But,
written evaluations (with justification) of a student's experiences working
with a particular teacher. But, given the top-down, hierarchical nature of the
financially driven world, I just don't see it ever being embraced - except in
small "cults" and splinter groups like us!

By the way, last semester I had a professor who was applying for a position at
another university and she asked me, a student, to write a letter of
recommendation. (Interestingly enough, she is a highly student-centered
university professor. Among many things, she even allowed us students to choose
how we would be assessed a final grade for the course.)


Brian





__________________________________________________
Do You Yahoo!?
Yahoo! Games - play chess, backgammon, pool and more
http://games.yahoo.com/


	


	Group: dogme
	Message: 1594
	From: Diarmuid
	Date: Sa Apr 20, 2002 6:49 

	Subject: The time for barking has finished. Bring me the axe!


	I don't think that dogme is for post qualification teachers. After all, it's the virgin teachers (titter titter) who come to dogme with the state of grace that we are all yearning for. And before the cynics comment, let me rephrase that first sentence by changing 'is' for 'should be'.

How can you assess teaching effectively? Now we're getting back to that topic close to my own heart, assessment. Well, when I say close, I mean I still have to write an essay on it (which had to be handed in last Thursday...). How can we assess anything effectively? Rowntree comes to the conclusion that summative assessment is not all that desirable anyway. He recommends that students leave courses with portfolios and references, all of which carry a govt health warning stating that 'Relying too heavily on other people's opinions can seriously damage your sense of reality'.

And to answer Eric's question, no, I have never heard from a student that they were paying me to be doing more than I was. Draw from that what you will, but I certainly don't mean to imply that all of my students have been satisfied and delighted with my classes. Far from it (as a look at my CPD log would tell you!). 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1595
	From: Jane Arnold
	Date: Sa Apr 20, 2002 9:32 

	Subject: a bit more on abdication


	Only been able to skim the messages recently (not from lack of interest
by any means) so I may have missed something but the idea of dumbing
down the language to the point of saying something that for us is wrong
just to be understood by our learners seems ludicrous. This is not to
say that in my classes I speak as I would to another "Edna"; but one
thing is to make adjustments of the type which have been well studied in
the field of simplified codes ( teacher talk, foreigner talk,
mother/fatherese...) and another to "speak incorrectly" on purpose.
Research has show that although adjusted to make understanding easier
(more repetition, slower speed, avoidance of slang and difficult lexical
items, less use of relative clauses, etc), teacher talk is rarely
ungrammatical or in other ways "incorrect". I repeat what I say, try
paraphrasing and a lot of other things to make myself understood when I
haven't been (and I think Julian's point about affect and communication
is very well taken and that the question of empathy is extremely
relevant), but before going "incorrect", I would just translate to L1. 
I
believe that does much less harm than purposefully providing a model
which does not fit in with the standard variety, whatever standard
variety one uses. (I don't think the question of Am/Br really matters
much here because though I speak a basically EdAm variety, the
differences between that and EdBr do not seem problematic for my
students - the differences seem to boil down to something
students like to examine, do term papers on and play around with.)

Two obvious reasons for keeping teacher talk correct, if maybe
simplifed: First, even in native language studies,
sociolinguists point out that speakers of non-standard varieties are at
a disadvantage in many contexts so it seems wise to be sure they have
the opportunties to acquire the standary variety also, without in
anyway disparaging their own. Just to have more doors opening to them.
In this sense, we are talking about power and empowering learners. More
so in a 2L as learners start out with a clean slate so present them with
a defective model.
Second, it would seem important, if English is to be a global language
(whatever that means), for its speakers to be mutually intelligble. 
This
may not be the case if each national/ regional group deviates too far
from some basic standards.

A further point, but personal, is that I feel I would be violating my
identity - my language is, of course, part of my identity - if I speak
in a way that goes beyond just simplifying and moves into what I
consider not correct. This doesn't mean that I would never say
"ain't", which I well might do when I'm playing around with language and
communicating meaning in different ways, but part of my respect for
self, the language, the students is to teach fairly good general
English.

Now one thing is what we offer as models and quite another is what we
demand from students. While the language I use is generally "fairly
good" and my pronunciation (somewhat hybrid after so many years in more
contact with
Br than Am Eng) doesn't really vary, I may speak slower and with a
somewhat exaggerated intonation in class but I can't see myself saying
"dis" for
"this" or something of that nature in class. However, I do not expect
my students to pronounce just like me or like any other Edna. Here
Stevick (as usual) has something of relevance to say. In his IATEFL
Issues article in 98, referred to in the group already, he wrote of the
"costs of optional correctness", calling for tolerance of error for
students in the zone of optional correctness which lies between
understandable
control and perfect native control. He brings forth the case of too
much emphasis on correct languistic form leading to a situation where
learners become able "to speak with almost perfect correctness about
almost nothing... then after the course ends, the learner forgets more
and more of the correctness... finally becoming able to say nothing,
and unable to say even that very well". He also says insisting on this
optional
correctness has as by-products boredom, frustration etc. But I'm sure
Stevick is not saying we need to pronounce in ways which, for us, are
incorrect, but rather not to insist at all costs that learners reach our
standards fully and immediately.

Hope this doesn't sound like overly conservative thought since it comes
from a
non-conservative person.



	


	Group: dogme
	Message: 1596
	From: scott_thornbury
	Date: So Apr 21, 2002 5:26 

	Subject: Dogme and dip


	Regarding doing a "dogme" lesson on the Dip - it
happens that someone (who lurks on this site) asked me
exactly the same question the other day, and this what
i wrote:
...
thanks for your message - I am excited and
at the same time a little nervous about recommending a
dogme approach for your assessed lesson, not knowing
anyhting about your teaching context nor the assessor
who will be observing you. Needless to say, I myself
would be over the moon if someone took such a risk in
a lesson i was assessing. If you really think you can
deal with the language that emerges then my
inclination is to go for it - but to cover yourself
thoroughlly both in your lesosn plan (which could be a
sort of flow chart of where you predict the lesson
COULD go) and the rationale, which should show that -
far from simply winging it - your "philosophy" is
firmly grounded in a reading of the sources -
including (why not?) the dogme site, and my - and
others' - articles. The important thing is that you
carry it off without letting nerves undermine the
dynamic which is central to a successful dogme
approach - you don't want the students to clam up
because they recognise you are under pressure. But
whatver you decide, I don't think there is any
examiner who would not be impressed by the "less is
more" type of lesson, whereby you use minimal means to
get maximum student output - especially if there is
some concerted and coherent focus on form, of the
reactive type, rather than the pre-emptive strike a la
PPP.

(Incidentally has anyone noticed we've now got a 100 members?)
Scott (presently in Australia)



	


	Group: dogme
	Message: 1597
	From: johnm61fr
	Date: So Apr 21, 2002 5:35 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	<adrian.tennant@n...> wrote:


I few
> years ago I wanted to do a presentation on what happened when you 
asked
> native speakers to take parts of the Use of English paper for CAE 
and
> then compared them to the results of EFL students - Cambridge
> refused!!!!!! to give me permission to use past paper material for 
such
> a study!


I suppose UCLES, like any brand-name, would be worried about you 
naming their product explicitly in the presentation rather than you 
doing the research itself. they are not so possessive about the exam 
content. The past papers are published and sold in book form.



	


	Group: dogme
	Message: 1598
	From: Julian Bamford
	Date: So Apr 21, 2002 6:11 

	Subject: a bit more on abdication


	To Jane and, at the end, Peter,

To clarify one thing in Jane's posting on teacher talk and pronunciation.
She wrote: " the idea of dumbing down the language to the point of saying
something that for us is wrong just to be understood by our learners seems
ludicrous." 

The reason, when speaking to my students, I mimic their "wrong" usage (or
translate into their L1 when it's unnecessary) is, I think, something to do
with wanting to empathize and be liked. It's a phenomenon that is
distinct, I think, (or at the other end of a spectrum?) from my teacher
talk adjustments for communication. My teacher talk is largely
unconscious, and my mimicing is completely unconscious--only showing up
when I watch recordings of my classes. (I know the teacher I wrote about
in a past posting, who said "Today we don't use." had no idea she was
mimicking ungrammatical usage.) Ludicrous, yes; counterproductive for
language teaching, certainly; and, until I train myself out of it, a fact
of life.
One reason I think teacher talk and mimicking are separate
phenomena (or perhaps used for different purposes) is because I know
teachers who are lousy at teacher talk ("How's it going?" said a teacher
last week to a student he'd never met before) but who mimick like crazy.
Which is not to say that some people don't sometimes use mimicking in lieu
of teacher talk & communication (viz. Margi's speaking-English-with-a-
strong-Italian-accent anecdote [4/13 posting]).

Peter wrote (on 4/18 (Accents etc.")

"In the interests of science, I intend to record my lessons for the next
three days?"

Did you find anything interesting? Any ungrammatical mimicking?

Julian



	


	Group: dogme
	Message: 1599
	From: johnm61fr
	Date: So Apr 21, 2002 6:52 

	Subject: Re: course book side effects


	I haven't read through the whole discusssion on this so forgive me if 
I go over some of the same points..

> I think it was Scott who wrote in passing some time back something 
like 'I often ask myself where on earth did coursebooks originally 
come from?'. 

It might be worth looking at a couple of the antecedents - 
The 'text-book' - A tailored collection of texts for study, (first 
reaing, then listening) which gradually took on comprehension 
questions, notes for guidance, discussion questions, notes for the 
teacher - organised in different ways, but most typically groups of 
texts on similar themes, or of similar length and 'difficulty' i.e. 
containing mainly the same tenses. 

The grammar - a comprehensive, systematic, logical, description of 
the language, organised according to someone's theory of 'difficulty' 
or 'importance' 

The dictionary - a selection of words, selected accorded to some 
definition of usefulness and then indexed. 

These then began to mutate and combine - 

The Phrase-book - a text book of spoken language - 

The specific dictionary - (dictionary of business terms, etiquette, 
etc.) selected by topic, the usefulness of words in particular 
siruations - 
etc. etc. 

and finally the all-embracing coursebook. 

Now in the electronic age, rather than going down the 'all 
coursebooks are crap' route it might be more constructive to consider 
the ideal way that these established tools of language learning 
should combine. i.e how can this combination be adjusted to leaners' 
needs? What is the ideal interface between students' needs for texts, 
a systematic understanding of grammar, and an accessible selection of 
lexis? What kind of materials would allow students of different 
backgrounds and learning experiences, to feel challenged in the same 
class, given that all these people will, rightly, demand texts?

Mario Rinvolucri, as always, is thinking outside the box, and his 
'Humanising your coursebook' is surely only one way that materials 
can be made more flexible. 

I would have thought that the fact that a book is now a core students 
book, workbook with optional supplements (extra practice of grammar 
for those who desire it, extra work on handwriting for students whose 
L1 is written in a different script etc. ) gives the teacher 
flexibility, so your point about this being a barrier to 
communication is interesting.



	


	Group: dogme
	Message: 1600
	From: lifang67
	Date: So Apr 21, 2002 7:44 

	Subject: The Scaffold is the Building


	Jane/Julian:

Are we SURE that the mimicking phenomenon does not help language 
acquisition? If so, how is our position any different at all from the 
1980s "inputtist" perspective, where acquisition is somehow magically 
triggered by the exquisite structures of teacher-produced 
comprehensible input? 

That's not what I believe any more. Language is a much more 
ramshackle, temporary, jerry-rigged affair. Teachers and learners put 
it up, understand each other, and then forget the mechanics. 
Something remains in the memory, but it's a long time before it's 
anything mechanical.

So in language learning, the idiosyncrasies of moment-by-moment 
communication may be more important than rule-governed well-
formedness. For four reasons that occur to me, just off the top of my 
head. 

First of all, because phrases like "we don't use" are directly 
related to the kind of creative-use-of-something-you've-heard-before-
in-a-new-and-unexpected-context which is a key and almost completely 
untaught skill of language use. 

The other day we had studied Lewis Carroll's "Walrus and the 
Carpenter", and over the weekend a good bit of the Gobi desert blew 
in over Seoul, so that the schools were actually closed for two days 
and people were walking around with yellowing face masks and grit in 
their eyes. When we reopened, I walked into class, asked how the 
weather was, and one student actually said "I weep to see such 
sand". 

Secondly, the teacher's ability to take what learners say and get 
them to hear it may spur critical thinking (I think I'd better stop 
using the term "alienation", although I really prefer it, since what 
we do is really all about building nations for aliens) particularly 
since we are . 

This is particularly true in situations where learners really know 
the rule (e.g. "We don't use"). Scott once floated a wonderful 
consciousness raising exercise on modals in which learners are forced 
to ask each other things like "Must you smoke when you are eighteen 
in England?" This is not at all far removed from "Today we don't use".

Thirdly, in many EFL situations (Korea and China for two) we actually 
WANT to create a new form of English, and the goal of mutual 
comprehension internationally is really a distant goal (Phillipson 
even questions if it is ultimately desirable--certainly language 
fragmentation is as natural a process as language death, and for many 
people being understood by the person in front of them is all they 
need). "Today we don't use" may be grammatical sentence in a variety 
of international English which is coming into being.

Fourthly, and this returns me to my "inference" model of 
communication, the real skills we want to impart are not so much 
explicit or even implicit knowledge of verb complementation. The real 
skill we want to impart is much more abstract than that--it's the 
ability to mean. And that skill is being practiced when the teacher 
says "Today we don't use."

When you think about it, this kind of "fractured" language use is 
powerful enough to mean even without immediate context, otherwise 
sentences like these would be uninterpretable:

"If it wasn't for bad luck I wouldn't have no luck at all."

"Nothing ain't worth nothing if it ain't free" 

So maybe--just maybe--language isn't a building to be scaffolded 
after all. It's nothing but the ability to put a roof over two heads 
in a jiffy when the rain comes.

dk

PS: Actually, phrases like "we don't use" can be marginally 
grammatical in context, because discourse in real time has the 
inherent capacity to postpone the satisfying of grammatical 
constraints. In particular, almost any transitive verb can be made 
intransitive by redoubling or elipsis. 

Consider:

T: Some teachers are like children with new toys. You give them a 
coursebook and they do nothing but use and use and use it.

S: Do use the coursebook today?
T: Use? No, we don't use, but we might abuse it a bit.

You might argue that the grammatical rule is ultimately satisfied in 
each case. But if neither the learner nor the teacher really sees 
that, who cares?



	


	Group: dogme
	Message: 1601
	From: Diarmuid
	Date: So Apr 21, 2002 8:29 

	Subject: Coursebooks...


	John seems to find the idea of coursebooks as 'barriers to communication' a tad confusing. After all, as he rightly points out, they are jam-packed with activities which seem to cover the whole gamut (oooh, I like that word) of the language learning process. But here, I suggest, he might be confusing quantity with quality.

I could jam-pack a class with lists of vocabulary, grammar points, free conversation, listening to tapes, reading about the history of chewing gum (my head aches...), writing in my new persona (Imagine you are a leaf. Write a letter to the tree.) etc etc etc. But there is no way I could be accused of the heinous crime of allowing communication to take place.

A coursebook is a barrier to communication (albeit not an insurmountable one) because it seeks to replace communication. It seeks to establish itself as the centre of attention and the definitive guide for our learners. It will permit attempts at communication, but only once it has defined the topic. Rather than 'coursebooks are crap', what I have asked the heraldist to inscribe on the Fogarty coat of arms is 'Coursebooks are not necessary' (in Esperanto). 

I haven't read Rinvolucri's latest tome, but for the time being I am most taken with the simplistic ideas referred to here: learners can survive on a good grammar, a good dictionary and a subscription to a chosen magazine. In a recent posting, the Grand Lodge Imperial Dragon of the Antipodes gave some suggestions for the coursebook-free approach to teaching Swedish businessmen (So, Olaf, what did you do this weekend?). I have looked for the number of the posting, but to no avail. Does anybody know of a simple way of searching the Dogme archives?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1602
	From: Julian Bamford
	Date: So Apr 21, 2002 8:53 

	Subject: The Scaffold is the Building


	I'd like dk's ideas--about teacher mimicking being useful rather than
counterproductive for language learning--to be right. Not because it lets
me off the hook for my own flagrant mimicking. But because such ideas
might shake up fossilized teaching practice.

dk's ideas speak for themselves. I'll just add something. dk wrote:

"Language is a much more ramshackle, temporary, jerry-rigged affair.
Teachers and learners put it up, understand each other, and then forget the
mechanics. Something remains in the memory, but it's a long time before
it's anything mechanical."

This reminds me of an, I think, truism, that when we read or hear
something, our brain takes in the message rather than the language it is
couched in (which we do NOT remember). As an illustration, I could tell
you some things about what dk wrote in his posting, but I don't recall any
of the language in it, except certain parts where the language WAS the
message, as in his quotations about weeping and sand, and nothing being
worth nothing if it ain't free. And of course, his references to "Today we
don't use."

The "comprehensible input leads to acquisition" hypothesis is very much
alive in the circles I move in, and I suspect it wouldn't take much to
catch me still holding to it. My students, however, spend masses of time
in and out of the classroom talking to each other ungrammatically in
English. These students do learn, and I don't think it's in spite of this
massive amount of deviant input and output. But neither do I think the
learn because of the massive numbers of TV shows and movies many of them
watch (I have intermediate students who, for their own pleasure, have
watched all 180 30-minute episodes of "Friends" twice).

So where does language form, deviant or otherwise, fit into a "theory of
language acquisition?" Presumably language form can't be separated from
the message, the users, the communicative intent. . . but, oh, how we try
to separate it when we teach, in a misguided attempt to organize things so
students can more easily learn or acquire them.

Julian



	


	Group: dogme
	Message: 1603
	From: Dennis Newson
	Date: So Apr 21, 2002 9:19 

	Subject: Re: The Scaffold is the Building


	Diarmuid,

I've come to regard you as a Dogme Spokesman if not the Doge of 
Dogme and I found myself wondering as I read your last message on 
textbooks....

Are you also against texts, or only textbooks? What if the fictional 
Olaf you imagined replies to the question: "What did you do this 
weekend, Olaf?" replied:

"I read a fantastic book and I want to share some of with you all. 
I've copied the first page and I'd like, first, to read it to you." 
(This fictious Olaf writes rather correct English you may have 
noticed...)

What would you say and do? 

"Stop! Stop! You know the rule as well as I do, Olaf. No texts used 
here."

Seriously wondering.



Dennis


Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1604
	From: adrian.tennant
	Date: So Apr 21, 2002 9:54 

	Subject: Re: Re: Dogme DELTA - barking up the wrong tree?


	> johnm61fr wrote:

> I suppose UCLES, like any brand-name, would be worried about you
> naming their product explicitly in the presentation rather than you
> doing the research itself. they are not so possessive about the exam
> content. The past papers are published and sold in book form.

I'd done the research at least the pilot study. What UCLES were worried
about were the results which showed native speakers scoring less than
students! In fact over 60% of the native speakers who took the sample
test 'failed'. 
I think they were also worried about the conclusions which a) pointed to
the fact that the native speakers had not had 'xam' training for the CAE
test and this was probably a factor - however, the conclusion could only
be that the exam didn't test language ability or competence but rather
exam competence. b) CPE is supposed to be near native competence but
native speakers fail CAE - are the requirements set for non-natives too
high! 

Dr Evil



	


	Group: dogme
	Message: 1605
	From: adrian.tennant
	Date: So Apr 21, 2002 10:03 

	Subject: Re: Coursebooks...


	One thing that coursebooks seem to have led to is the idea of "I've got
to get through all of this in today's lesson" syndrome.
I have noticed over the last few years how students appear to have
picked up the 'need to hurry' feeling. Thus if you give your students a
set of 8 questions such as - Where are you from? Do you have any
brothers or sisters? What's your hobby? Do you like English food? etc -
students will ask each other the 8 questions and then shout out
"Finished". 
This artificial classroom questioning task is harmful to language
learning. When, in the 'real' world would you ask a question, get a
response, and then simply move on to the next pre-prepared question.
In my classes I encourage (nay, demand) that students explore issues and
ask their own follow-up questions. In my teacher's books I do the same -
pointing out the need for teachers to allow their students to extend the
topic/discussion.

Where coursebooks become a barrier is where they become the course
rather than the language being generated. At fault here are teachers,
teacher trainers as well as coursebooks.

Dr Evil



	


	Group: dogme
	Message: 1606
	From: Dennis Newson
	Date: So Apr 21, 2002 1:09 

	Subject: Re: Coursebooks...


	Dr. Evil writes:

"Where coursebooks become a barrier is where they become the course

rather than the language being generated. At fault here are teachers,

teacher trainers as well as coursebooks".



Wouldn't you agree that "learners" needs to be added to this list of 
guilty parties? Learner expectations, I would have thought, can 
constitute a real problem, very often, for doing things differently.


Dennis



Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1607
	From: Brian Perkins
	Date: So Apr 21, 2002 5:19 

	Subject: Re: The Scaffold is the Building


	I like the analogy of the subject line. It reminds me of the online book
"Forty-Four Reasons Why the Chomskians Are Mistaken" Reason #1.

A brief excerpt:
"In a number of ways, language may perhaps most resemble an enormous building,
constructed a bit haphazardly and only as needed over the centuries by a great
many builders. At various points in time entire wings intended to answer
specific needs may be improvised, hastily thrown up, and added to the
structure, only to be largely built over again just a century later, in a
different direction and according to a different set of hastily conceived
plans."

For the complete chapter:
http://language.home.sprynet.com/chomdex/cc.htm


On to my "tuppence"...

DK and Julian both mentioned "comprehensible input" and seemed to imply that
Krashen completely neglects the socio-psychological factors involved in real
communication. 

However, of the numerous books I've read quoting Krashen, I haven't picked up
on this idea. Granted, all of the books I've read have been written in the last
5 years or so. Therefore, I will concede that earlier Krashenites may have
assumed that "comprehensible input" is completely independent of INTERESTING
input. 

But, I am now reading "Language Two" (Dulay, Burt, and Krashen, 1982) and so
far, it seems that even 20 years ago, Krashen was saying that the learner's
interest in the input plays a significant role in making it comprehensible.

Am I missing something? (Seriously!)

Thanks,
Brian






__________________________________________________
Do You Yahoo!?
Yahoo! Games - play chess, backgammon, pool and more
http://games.yahoo.com/


	


	Group: dogme
	Message: 1608
	From: Diarmuid
	Date: So Apr 21, 2002 7:29 

	Subject: A doge writes


	Dennis asks what I'd do if Olaf brought in a text. I'd run off to the photocopier and run off the correct number of copies to distribute around the class (interesting...that phrasal verb just repeated itself without me noticing the first time...as I re-read it, I thought the sentence sounded a bit weird, but I wasn't sure why) . As you can see, I am most certainly not against texts. If I were to be brutally honest, I use my textbook much more than I would like to do, although a visit to the Dogme archives always fills me with the courage and determination to at least consider abandoning it once again.

No, what I am in agreement with is that the COURSEbook is not the way forward. It artificialises ;) the language and transforms a living thing into a dead thing which is to be studied. Vibrant English becomes Dusty Latin. Unfortunately, I am still not sure enough of my ability to drop the dead donkey, and consequently I still subject my learners to Passive Lessons (read into that what you will) and I've spent more than a few minutes desperately trying to think of how to overcome Headway Pre Int's Listening on the History of Chewing Gum (that's from the same book as the fictitious footballer and the stunning songstress).

If a student were to bring in a text that s/he was genuinely interested in, I would jump for joy. After all, that's what it's all about, isn't it? Letting the students create the learning experience. In fact, last term when I had an advanced class, I asked the students to take it in turns to keep their eyes peeled and to bring in an article or other such thing for the rest of the class to share. At lower levels I asked them to peel their eyes and scribble down any piece of English that caught their eye. What I struggled (and struggle...ideas please) with was how to keep their interest when we looked at language points. That's when the flame seemed to die out.

Finally, may I ask for advice? What do you do with the texts that your students produce? Let's imagine that Olaf and Sue have rewritten the conversation that was played out in front of their very eyes. You've put your copy of it up for them to compare. Then what? It's the language focus part of it all that I feel most insecure about. How do you all do it? What ideas can you share? How much planning goes into lessons? How much planning comes out of them? What do you go into the classroom with? Do tell!



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1609
	From: Tom Topham
	Date: So Apr 21, 2002 10:29 

	Subject: Re: Titles and Olaf''s text


	>From: "Dennis Newson" <dnewson@u...>
>Diarmuid,
>I've come to regard you as a Dogme Spokesman if not the Doge of
>Dogme and...<SNIP>

I agree that it has an alliterative ring to it, but I am not sure the 
connotations are right. The Doge did his business secretly, whereas 
Diarmuid speaks to us all, in this self-selected forum of comrades.

I would like to forward Diarmuid for the position of First General Secretary 
of the Dogme Politburo. Lenin to Scott Thornbury's Marx, hmmm...

I'd like to take our fictional Olaf a step further (but a step closer to 
reality, as something close to this happened to me once in London).

Olaf walks in (5 minutes early, the Brazillians and Italians will dribble in 
over the first 15 minutes or so). When most of the class is there, Olaf 
says "We do lots of discussion and speaking and so, it is very fine, but 
what we need is more correctly speaking and GRAMMAR! I have brought this 
book (pulls out Murphy) as you told us to bring things we thought would be 
good and interesting for us, and so I went and made copies for all of us of 
mixed conditionals and past modals."

I am not sure what I would do now. When it happened (well, he didn't have 
photocopies), I spent the start of next lesson (when only a couple students 
were there) discussing his specific grammar qestions.

Grumpy Tom









_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp.


	


	Group: dogme
	Message: 1610
	From: Diarmuid
	Date: So Apr 21, 2002 10:55 

	Subject: What is to be done? ;)


	Me Lenin? I thought being called a Venetian magistrate was cutting it a bit fine, but I draw the line at being labelled a Leninist! 

So, Olaf walks in with Raymond Murphy. I says, 'Is that your grammar?', he says, 'No, it is an English book. My grandma she is home in Oslo.' Boom Boom.

in the absence of any student questions, I think I'd be tempted to ask Olaf what a mixed conditional was and when we used it. Did any connection exist between past modals and mixed conditionals. Just because a student brings in a grammar question doesn't mean that we have to freak out and question the failure of our 'way of teaching'. The point is that coursebooks make it irrelevant. Olaf's choice makes it relevant...to him at least.

So, I must turn down the offer of First Secretary (my shorthand's terrible). If you're Grumpy, I want to be Dopey. Coursebooks can be the poisoned apple and Dogme can be the eighth dwarf.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1611
	From: Tom Walton
	Date: So Apr 21, 2002 11:52 

	Subject: Re: A doge writes


	Dairmuid says that if a student brought in a text "I'd run off to the photocopier and run off the correct number of copies to distribute around the class..."

Isn't this, however, (a) anti-dogme and (perhaps) (b) a bit of the thoughtless, gut-reaction, immediate response "they've all got to have a photocopy of it before anything can happen with it". And isn't it a case of teaching the photocopy, not the learners? 

Dairmuid also asks "What do you do with the texts that your students produce?". Has anyone tried either (a) sticking them on a class website or (b) having the students then distribute them via a Yahoo group like ours (where they can also be stored in the "Files")?

And couldn't that student have then mailed the text to his classmates before class?



Tom (aka PC Smasher)

PS Can I also point out that when you got to the photocopier, Dairmuid, you would find that - true to my alias - I'd sabotaged it!



---------------------------------
Do You Yahoo!?
Yahoo! Games - play chess, backgammon, pool and more

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1612
	From: lifang67
	Date: Mo Apr 22, 2002 12:08 

	Subject: Re: The Scaffold is the Building


	Brian:

You're not missing anything at all. In fact your ref to the anti-
Chomskyan critique is the key to the whole problem. Krashen sees 
language basically the same way as Chomsky does: a cognitive 
phenomenon triggered by a social one. I see it the other way around--
a social phenomenon with at first a fleeting and then over the years 
a more haunting, cognitive echo.

Krashen considers learner output to be completely irrelevant to 
acquisition. I don't think this is compatible with Vygotsky (contrary 
to what neo-Krashenists have argued, I don't think i + 1 = ZPD) and I 
know it's not compatible with dogme.

But Krashen's idea of an invariant order of acquisition is also 
inimicable to the notion of build-as-you-go language. In fact, his 
whole idea of language-as-structure sits very badly with it.

There is something that disturbs me about my own analogy which I 
really didn't notice until I was "alienated" from it by reading the 
same idea in the quote you proffer. It confuses ontogeny with 
phylogeny--that is, I confuse the creation of learner talk and even 
classroom dialects with the fragmentation of World Englishes into 
mutually unintelligible dialects.

There is an analogy there, but not a very programmatic one, because 
we can't do very much about the latter. Languages are made by men, 
but not just the way they would like to make them. We have a lot more 
control over the learning process. 

Actually, the current state of English is one of VERTICAL rather than 
horizontal fragmentation: that is, English has become a standard 
world language for RICH people. Maybe we can do something about that.

For years and years, writers of Arabic faced a stark choice: write in 
the vernacular and write for everybody in your village/city/country, 
or write in the Classical style and write for a small minority in 
every part of the Arab world. You couldn't do both. Some writers even 
took refuge in French, or, heaven forfend, English....

The teacher's compensatory behavior is, on a small scale, a reaction 
to the same kind of situation. The teacher has a choice between 
teaching a small minority of the class who can understand his 
altolect or creating a basolect which is inclusive and which everyone 
can work together to refine. 

I can see arguments for doing either (for example, suppose you can 
get the minority to teach the majority?). But switching to a diet of 
pure teacher talk and praying for acquisition to fall like manna from 
the teacher's lips? That's like switching to Latin.

dk



	


	Group: dogme
	Message: 1613
	From: Dennis Newson
	Date: Mo Apr 22, 2002 6:05 

	Subject: Re: Titles and Olaf''s text


	Diarmuid asked a couple of posts back how the rest of us handle 
matters in the classroom, specifically how we handle dealing with 
the "close attention to language that has arisen " part. (I've no 
longer got Diarmuid's message to hand and I'm quoting from memory).
And one of the Toms, I think it was, told us about his Olaf who 
brought in a grammar book and asked for specific usages to be dealt 
with.

When I was teaching German university students of English I devised 
ways over the years that frequently had them chattering away in 
groups with apparent engagement and enjoyment. As the language 
instructor, though, I always felt uneasy. Surely it was my job to 
teach them something new so that they could leave the room with a 
written note in their files saying: "Today we learned..."

I used to eavesdrop and make notes of errors of pronunciation, lexis, 
structures etc. and try to deal with selected points in the last 
section of the session.

The more successful, i.e. absorbing the group discussions, the less 
time there was for this plenary session and the less effective it 
was. I got the distinct impression that in the detailed attention to 
language I was dealing with my own conscience and not with students' 
needs. They listened politely, but rarely wrote anything down. For 
them, it seems, the experience of speaking English intensively was 
the point (using the language) not mere language work - talking about 
the language they had just used.

The question I asked myself: "What have they learned?" I now see was 
wrongly formulated. What they had gained was increasing certainty in 
using English for talking to their peers. (Practice in writing was 
dealt with separately and they always claimed they needed no help 
with understanding written texts. This was not true, but the customer 
is always right).

To deal with my Olafs I had a book for each class in which they could 
write down grammar or other queries. The book was handed back to me 
at the end of each session and I dealt with these queries from time 
to time. (This method also gave me time to check on the matters 
raised instead of having to make up answers spontaneously).


Dennis


Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1614
	From: Diarmuid
	Date: Mo Apr 22, 2002 6:38 

	Subject: Re: A doge writes


	This is getting ridiculous! I definitely preferred the 'doge' title to the Leninist one, but not I'm thoughtless and anti-dogme! We take our lives in our hands when we post here! ;)

Tom's post is an interesting one and gives me food for thought. My instant reaction *would* indeed be that the students needed a copy of Olaf's text. Otherwise Olaf extemporises on a text that nobody else has seen and motivation might be affected rather fatally.

That said, it is definitely anti-dogme (as is using Headache which I am also guilty of). I'd be interested to hear ideas from Tom and other PC smashers for what else to do with Olaf's text, other than transmit it into electronic form and distribute it around the class. Please, share them ideas.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1615
	From: Eric Baber
	Date: Mo Apr 22, 2002 11:19 

	Subject: Changing the World (or at least the UCLES exams) - was Dogme DELTA - barking up the wrong tree?


	> > johnm61fr wrote:
>
> > I suppose UCLES, like any brand-name, would be worried about you
> > naming their product explicitly in the presentation rather than you
> > doing the research itself. they are not so possessive about the exam
> > content. The past papers are published and sold in book form.

and adrian.tennant replied

> I'd done the research at least the pilot study. What UCLES were worried
> about were the results which showed native speakers scoring less than
> students! In fact over 60% of the native speakers who took the sample
> test 'failed'.
> I think they were also worried about the conclusions which a) pointed to
> the fact that the native speakers had not had 'xam' training for the CAE
> test and this was probably a factor - however, the conclusion could only
> be that the exam didn't test language ability or competence but rather
> exam competence. b) CPE is supposed to be near native competence but
> native speakers fail CAE - are the requirements set for non-natives too
> high!

I agree that UCLES were probably worried about the points you mention.
However, as John says, they publish their past papers, so I don't see any
way they can stop someone from buying them, doing legitimate research on
them, and publishing the results in some way. Yes, you'd need to make sure
your research was water-tight because you'd probably come in for some flack,
but hey, that's what it's all about, isn't it?

You say you started doing some research - how about finishing it and posting
the results? SOME people might listen, and that might lead to some change...

Best regards

Eric

Eric Baber
http://www.ericbaber.com
London, England



	


	Group: dogme
	Message: 1616
	From: Dennis Newson
	Date: Mo Apr 22, 2002 11:38 

	Subject: Re: Changing the World (or at least the UCLES exams) - was Dogme DELTA - barking up the wrong tree?


	Adrian,

Yahoogroups rejected a couple of my messages yesterday - and one of 
them was as follows:


Out of interest.

Adrian wrote:

"..a few years ago I wanted to do a presentation on what happened
when you asked native speakers to take parts in the Use of English
paper for CAE and then compared them to the results of EFL 
students.."


Did you know, Adrian, that such an approach was at the heart of the
COBUILD English course by Jane and Dave Willis? Part of the
methodology was for learners to do tasks and then listen to
recordings of the language used when native speakers were doing the
same tasks.


Dennis
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1617
	From: peterhart2000
	Date: Mo Apr 22, 2002 12:52 

	Subject: Re: A doge writes


	I'd be interested to hear ideas from Tom and other PC smashers for 
what else to do with Olaf's text, other than transmit it into 
electronic form and distribute it around the class. Please, share 
them ideas.

How about an information transfer type exercise? Something I've done 
in similar situations is to have one group of students with 
the 'grammmar explanation' page pass the info on verbally with the 
other group taking notes. The situation can then be reversed with 
the 'exercises' page; one group dictates examples from the exercises 
to the other group. After each dictation stage, students confer 
within their groups and decide if there are any questions they need 
to ask. Finally pair up students from opposite groups and they go 
through the explanation and the exercises.
Obviously success depends on the level of the students and the level 
of the grammar under discussion...
This kind of activity worked well with 10 Intermediate students and 
gave them lots of practice in 'classroom' language. Frustrations can 
occur with unknown vocabulary but they had to develop their own 
strategies to cope, (spelling words out, using dictionaries, 
sometimes using L1). 
As a follow up, I asked the students to each come up with a few self-
generated tests, (gap fills, true/false and multiple choice mainly), 
which they exchanged around the class, completed and corrected if 
necessary.
Apart from the variety of skills work involved, they also revised the 
grammar and had a go at 'teaching' each other.



	


	Group: dogme
	Message: 1618
	From: Tom Walton
	Date: Mo Apr 22, 2002 1:07 

	Subject: Re: Re: A doge writes


	Yes, I'm with Peter on that one.

Even if only one person has the text, the two beside him/her can read it and then tell the others about it. The fact that the others won't get it all creates (1) an information gap - a real one (2) a need to "negotiate content" (?) and hopefully also (3) a genuine desire to read the text - one that may be missing if they all have a copy anyway, and is even more likely if the text is on page 57 of Headache.

As alternatives, posting the text/texts on the wall of the classroom is one idea. Including all the texts, from whatever source, in a class scrapbook is another. And obviously posting it on a class website, if you/the learners have the technology makes both an ideal way to "write for a (genuine) audience", and a stimulating class project. Again, depending on where you are teaching, if you can't create the site yourself (not that difficult using FrontPage or something similar), one of the learners may be able to - or else use a Yahoo group like this one and share the "Files", as I suggested, in which case all that is needed is Internet access (and yes, ok, only zero point I don't know how many percent of the world's population have that).

PC Smasher (aka Tom)



---------------------------------
Do You Yahoo!?
Yahoo! Games - play chess, backgammon, pool and more

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1619
	From: Scott Thornbury
	Date: Mo Apr 22, 2002 2:47 

	Subject: Re: Coursebooks...


	--- Diarmuid <diarmuidfogarty@o...> wrote:

Does anybody know of a simple way of searching the
Dogme archives?

Go to the website of the group
(www.groups.yahoo.com/group/dogme) and type your
search item into the SEARCH ARCHIVES box. Use common
sense when deciding on what to type in, so as to
narrow your search as much as possible.
Scott

__________________________________________________
Do You Yahoo!?
Yahoo! Games - play chess, backgammon, pool and more
http://games.yahoo.com/


	


	Group: dogme
	Message: 1620
	From: Brian Perkins
	Date: Mo Apr 22, 2002 3:47 

	Subject: Re: The Scaffold is the Building


	DK,

In the words of the great Eeyore, "Thanks for noticing me!" ;)
And although I'm not challenging you, I would like some clarification.

You wrote:
> Krashen sees language basically the same way as Chomsky does ...
> ... triggered by a social one.
> ... a social phenomenon with at first ...

I, also being a bear of very little brain, am interpreting both of these
apposing statements to say that the social phenomenon occurs first. Please
explain a little further.

> Krashen considers learner output to be completely irrelevant to 
> acquisition.

But in "ESL/EFL Teaching", Freeman & Freeman argue, "According to Krashen
[1982], social interactions help students manage conversations better and help
students refine their ideas. In addition these interactions provide the raw
material (comprehensible input) needed for language development (p. 151)."

So, do you think the Freemans are die-hard Krashenites and are grasping for
anything from Krashen to support Swain's "comprehensible output" hypothesis as
well as their own theory that social interaction is vital to acquisition?

> I don't think this is compatible with Vygotsky
How do you see i+1 so different from ZPD?

> and I know it's not compatible with dogme.
Please elaborate. (Remember, I'm a newbie!)

> But Krashen's idea of an invariant order of acquisition is also 
> inimicable to the notion of build-as-you-go language. In fact, his 
> whole idea of language-as-structure sits very badly with it.

I can see your point if you're talking about "A Language" versus "language".
But, it seems to me that all mutually intelligible language is structured.
(Regardless of how much/little it conforms to convention.) But again, maybe I
missed your point.


I realize this forum wasn't really intended to be teacher-training course, but
I wanted to take the opportunity to thank you all for your input.

Thanks,
Brian






__________________________________________________
Do You Yahoo!?
Yahoo! Games - play chess, backgammon, pool and more
http://games.yahoo.com/


	


	Group: dogme
	Message: 1621
	From: Colin Mackenzie
	Date: Mo Apr 22, 2002 6:28 

	Subject: Re: A doge writes


	I agree with Tom and Peter, make the text an information gap. If the 
student who brought it in thinks it is interesting, then they can 
hopefully transmit that interest to the others in the group. Whether 
this creates a discussion that lasts five minutes or two hours is not 
important as surely a lot of communication is about showing your 
interlocutor whether you are interested in their topic or not, though 
to some extent the teacher has to be a gatekeeper here until the rest 
of the class have become aware that they can guide the topic choice 
in the classroom, and even end a topic.
This is maybe also relevant to the student with Murphitis, the class 
expects the teacher to stop one or two students running off with the 
lesson and take decisions for the good of the group, whether based on 
some kind of consensus or the teachers experience. The other 
difference is that the Murphy student has not found a topic that 
interests them and they will not be the one who holds all the 
information as some other students usually have some awareness of 
whatever grammar point has caught the attention of a classmate.
As for publishing the texts on the web, in my experience not many 
groups have gone for that and the interest is the dynamic created 
around the text in the class

Colin

ps If not Doge, how about the Artful Dogmer then? Which coursebook 
writer would be Bill Sykes?




>Dennis asks what I'd do if Olaf brought in a text. I'd run off to 
>the photocopier and run off the correct number of copies to 
>distribute around the class (interesting...that phrasal verb just 
>repeated itself without me noticing the first time...as I re-read 
>it, I thought the sentence sounded a bit weird, but I wasn't sure 
>why) . As you can see, I am most certainly not against texts. If I 
>were to be brutally honest, I use my textbook much more than I would 
>like to do, although a visit to the Dogme archives always fills me 
>with the courage and determination to at least consider abandoning 
>it once again.
>
>No, what I am in agreement with is that the COURSEbook is not the 
>way forward. It artificialises ;) the language and transforms a 
>living thing into a dead thing which is to be studied. Vibrant 
>English becomes Dusty Latin. Unfortunately, I am still not sure 
>enough of my ability to drop the dead donkey, and consequently I 
>still subject my learners to Passive Lessons (read into that what 
>you will) and I've spent more than a few minutes desperately trying 
>to think of how to overcome Headway Pre Int's Listening on the 
>History of Chewing Gum (that's from the same book as the fictitious 
>footballer and the stunning songstress).
>
>If a student were to bring in a text that s/he was genuinely 
>interested in, I would jump for joy. After all, that's what it's all 
>about, isn't it? Letting the students create the learning 
>experience. In fact, last term when I had an advanced class, I asked 
>the students to take it in turns to keep their eyes peeled and to 
>bring in an article or other such thing for the rest of the class to 
>share. At lower levels I asked them to peel their eyes and scribble 
>down any piece of English that caught their eye. What I struggled 
>(and struggle...ideas please) with was how to keep their interest 
>when we looked at language points. That's when the flame seemed to 
>die out.
>
>Finally, may I ask for advice? What do you do with the texts that 
>your students produce? Let's imagine that Olaf and Sue have 
>rewritten the conversation that was played out in front of their 
>very eyes. You've put your copy of it up for them to compare. Then 
>what? It's the language focus part of it all that I feel most 
>insecure about. How do you all do it? What ideas can you share? How 
>much planning goes into lessons? How much planning comes out of 
>them? What do you go into the classroom with? Do tell!
>
>
>
>[Non-text portions of this message have been removed]
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1622
	From: Dennis Newson
	Date: Mo Apr 22, 2002 6:45 

	Subject: Re: A doge writes


	...Just another short comment about the use of texts. (Olaf didn't 
realise what he was starting).

I agree absolutely about restricting the number of copies - one per 
group at most. In my experience if every one gets a copy from the 
start, heads go down and there is silence while all read to 
themselves. If the purpose of the text is to get people talking it's 
ideal if it can come across as a page of instructions (not a "text" 
to be "done"), or even something to be jointly deciphered. ("I can't 
make this out. What do you think it says.") 

Dennis
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1623
	From: Diarmuid
	Date: Mo Apr 22, 2002 8:42 

	Subject: Who will buy my twee read coursebook?


	Colin writes: 'If not Doge, how about the Artful Dogmer then?'. In light of Tom's recent post, perhaps 'The Artificial Dogmer' would be more accurate.

So far, on the texts front, we've got electronic reproduction (but not photocopying); info gaps; wall displays; scrap books...are there any more? If texts are the key (as Scott has posited), one would imagine that people are doing a lot more than just this. So far, I love them, keep them coming in. What about listening texts? Do other 'comrades' bring in photocopied tapescripts? How far do you go with the 'no photocopies' commandment? Or how far don't you go? How much of this is rhetoric?

In my defence (ahem), I would just say that even photocopying the texts didn't kill the conversation with the advanced class I did this with. We merrily spent an hour debating whether men really know what women want or the weird eating habits of their friends. Meanwhile I fed in vocabulary when called upon and otherwise just joined in the debate (whilst worrying myself sick that this vocabulary would never transfer past this conversation) and that I wasn't earning my salary. Similarly, with my pre-int (ha!) class, all the student had to do was bring in the text and present it to the rest of the class. The texts were mostly advertising slogans and we spent a few minutes unpicking them before getting on with the day's business.

Bill Sykes? Wasn't he married to Nancy? OK, so we're looking for a famous married coursebook writing couple...I'm pondering...


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1624
	From: Diarmuid
	Date: Mo Apr 22, 2002 8:51 

	Subject: Ideas for Olaf...The Original


	John
Scott's earlier posting about coursebook free courses was 1370. Thanks to Scott and Brian for the search tips. "Hey, it *really* works!"


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1625
	From: Sue Murray
	Date: Mo Apr 22, 2002 10:40 

	Subject: coursebooks...


	Diarmuid referred to the Grand Lodge Imperial Dragon's suggestions for the coursebook-free approach to teaching Swiss businessmen; I don't know how to search the archives either, but the post referred to was dated 23 Feb 2002, titled 'products and customers'.

As no time to do more than read the postings at the moment, I'll just add for now that in the interview with Nerina (on the unplugged site) she explains how the school introduced the idea of teaching without a book to the parents and the kids - partly by showing them the scrapbooks produced by the previous year's class, partly by presenting the rationale and methodology.

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1626
	From: Sue Murray
	Date: Mo Apr 22, 2002 10:40 

	Subject: the scaffold


	Brian wrote:
"I realize this forum wasn't really intended to be teacher-training course, but
I wanted to take the opportunity to thank you all for your input."

Personally, I find this forum very much about teacher education (or training, or development, or whatever we call it), and though I don't have enough time to actively participate as I would like to, especially at the moment, I always read everything and continually re think so many things as a result. As an 'outer circle' to the inner one of daily teaching and management etc, it is exciting, challenging, and addresses essential points that tend to be merely skimmed over elsewhere.

So I'd like to second Brians thanks.

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1627
	From: Sue Murray
	Date: Mo Apr 22, 2002 10:41 

	Subject: Olaf''s text


	Maybe it's those dribbling in Italians I mostly work with, but the general concensus is that Murphy type exercises are easy to do, but they don't help you learn. We get a vast minority of three or four students a year who continue to say they just want 'rules and exercises' and feel speaking/listening etc is a waste of time, unless the teacher corrects every mistake; and of course there's always the eternal conundrum of what people really mean when they say 'rules' and 'grammar' and 'correct'; we're currently positing along the simplistic lines of the following: 'rules': spelling conventions, formation of verb forms (but not their use!); 'grammar' - word order, concord, reference and recursion; 'correct' - what doesn't violate the former; of course, this way it's perfectly possible to make a grammatically correct utterance which doesn't violate any rules but which makes no sense at all. (As in, to use a relatively innocent but far from not guilty example, 'by midnight, John will have smoked 20 cigarettes today' - a 'real', and typical, example of flogging the future perfect in a single discount package of convoluted examples guaranteed to fox the sensibilities and logic of even the most 'grammar' minded Olaf??) 

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1628
	From: Sue Murray
	Date: Mo Apr 22, 2002 10:42 

	Subject: a doge writes


	Re PC smashers vs bingo hall eyes down etc, what I find is that learners can usually very fully and satisfactorily tackle a topic or whatever without the need to go to a 'third party' ('fire and theft'); at the same time, I freely confess that I use the trusty old PC quite a lot, but the copies are given out at the end and used post lesson, not during it (unless they're short and snappy); how else could we create a record of our own course, a class newspaper, have optional extra reading and so on. If a learner brings in a text of some sort I often copy it for everyone to read before the next lesson; usually such texts are produced by the learners themselves off their own back, so we 'post' it for discussion next lesson and read it in the interim. And quite often I copy an article or a story for post lesson reading. So far, I've never had anyone bring in a grammar exercise!! 

Diarmuid wrote:
"Finally, may I ask for advice? What do you do with the texts that your students produce? Let's imagine that Olaf and Sue have rewritten the conversation that was played out in front of their very eyes. You've put your copy of it up for them to compare. Then what? It's the language focus part of it all that I feel most insecure about. How do you all do it? What ideas can you share? How much planning goes into lessons? How much planning comes out of them? What do you go into the classroom with? Do tell!"

'language focus part' - as in Act IV, Scene II, or as in the ongoing plot/subplot? A subtle difference. In the Olaf scenario, or rather possible scenarios: for example, groups of students together create their own copies of the conversation, and that in itself provides plenty of language focus for them - and language focus that is relevant to them; I would probably go into 'voyeuristic' mode and tell them to pretend I wasn't there until they'd finalised; only then would I officially rematerialise and they can ask me about anything they didn't agree on/weren't sure about/wanted a second opinion on. Meanwhile, in this type of example, I've not actually been out of the room, and have got some insights into their language processing which I will 'earmark' for ongoing observation; of these earmarked points which don't come out from them in the 'feedback' session, I might add in one, but the others will wait until further evidence of needed work presents itself; I'll keep a running list of their own examples to give back to them at an opportune moment (rather than decide, okay, today we're going to look at x, y or z, I'll keep a 'bank' of student use to provide student produced contextual fodder for when the moment seems right - often because they ask about it, or it's so prevalent I decide to intervene with an intermezzo; this latter can also happen within a single session, of course, and the 'bank' then has a short history). (And though this approach might sound 'sneaky', I've never had a learner say, 'why didn't you tell us before?')

In this way, from a purely language focus point of view, the planning that comes out of lessons also goes into them, if you see what I mean; I might go into a lesson 'armed' with 3 or 4 language points, but these points will only be used if the right moment presents itself; they might sit in my exercise book for weeks, or even months!! They are 'just in case', ready for when the learners are ready sort of thing. And they are not hands around the throat strangulations - they are a way of helping learners turn their heads in the right direction, five or ten minutes of thinking about their examples and the language concerned; thereafter, when the same points come up 'in passing' they are noticed and pointed out by at least one student (or, rarely, it's the teacher who has to get the necks to turn again before the awareness is enough for them to do it by themselves - but there are a few language points which seem extremely anti-intuitive for learners and which need a fair bit of gentle but regular teacher directed craning over time).

But by far the most valuable language focuses that seem to come out of most lessons are the immediate lexical and idiomatic stuff, which we always write on the board (or boards, but they're never big enough!) and then re-use in spoken and written form. This can also include a lot of the more traditional grammar syllabus stuff too - a 'model' to refer to and elaborate on - as in, for example, a learner finally going to visit his sister who lives abroad saying 'It's 3 years since I don't see my sister'. 

A point I always *try* to consider in the 'here and now' is how relevant a language point might be to the learner/s; this is not only about how it might affect what they're trying to say - indeed, often expression of meaning is unhampered by 'mistakes' - it is also about how they feel about the language they're using, and what they're ready to respond to; for example, a learner might be worried about and ask about the pronunciation of 'since' in 'It's 3 years since I don't see my sister', and in that case it's quite likely that any re-direction of verb form would be like water off a duck's back and could better wait for another day. It depends. On a lot of factors, of course. Being prepared is not quite the same thing as being planned. Or perhaps there's a world of difference between the two which is important to recognise and understand so that the one doesn't take on the guise of the other.

To answer the question 'what do you go into the classroom with?':
myself, especially my ears and my eyes and my attention and my memory; as far as possible, an openness to the 'here and now' and the people around me; a narrative/list/written something from the previous lesson; a number of flexible ideas and possible 'starters for ten', based on knowledge of the learners, how they work and their language. After a week or two with a class, I start a continually revised and changing sort of flow chart - for example circles for topic areas and activity types (eg drama, recording, debate), little boxes for specific language points - and I refer to and draw a few related things from this each time in case they might be needed; it isn't at all complicated, just a way of memorizing and mapping possible ways of responding to perceived needs and interests. The retrospective syllabus is always the best, but the draft/note form type of tentative plan helps me feel secure, helps me remember some good ideas that can be worthwhile for a particular group, and keeps me aware of what's happening every time I revise/amend it.

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1629
	From: Sue Murray
	Date: Mo Apr 22, 2002 11:31 

	Subject: who will buy my twee read coursebook?


	further PC confessions, having just read A. Dogmer's latest.

I very rarely use pre-recorded listenings (use the PC a lot more, in fact!), but when I do I often use the tapescript itself too in some way; I'm having to search my memory a bit here, but I remember a listening with different people talking about memorable meals they'd had, and after the first listening, small groups had the tapescript of one person's tale to make questions for the other groups on second listening; I also remember a listening which had different people being interviewed about why/where etc they were going on holiday, and the interviewer used a lot of different phrases to say the same thing to the different interviewees, so the tapescript was potentially a useful way to highlight that language; I used to use follow-up gapfills sometimes, but I found that was nothing like as useful in effect as it might seem in theory! 

Texts are fundamental, whether spoken or written; I keep a folder for every class I teach, and each folder is full of text - is, if you like, the course 'book'. Some of this text is external (not produced by learners, or learners/teacher), but it is related to the specific learners, either in response to a specific issue which they raised, or brought in by one of them. It seems logical that learners too have a copy of this 'course book', and photocopying is the neatest way. 

BUT, as far as possible, the external texts follow and reflect and help consolidate what is generated in class, rather than precede or condition or preempt it. (Perhaps this, rather than photocopying itself, is the more important issue??)

Sue
PS: I'm sorry, but I really didn't think Bill Sykes was ever actually married to Nancy? But of course, that makes them no less of an infamous couple .....







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1630
	From: lifang67
	Date: Di Apr 23, 2002 1:07 

	Subject: Re: The Scaffold is the Building


	Brian:

(Hey, we're all teachers here. If one of the early practitioner's 
slogans of dogme was "we don't need no stinkin' utinsels", then one 
of our meta-practical slogans ought to be "trainers back to the 
kennels".)

I don't think learning is a linear process, so I'm not sure it makes 
much sense to say that social processes happen first in real time and 
psychological processes follow on (though Krashen DOES this when he 
suggests a gap of many months before output "emerges" and even 
suggests that this is what happens in immersion and TPR.) 

When I use the word "first", it means exactly what I pay it to mean, 
which is logically (but not necessarily chronologically) prior. It 
means more important--and more time consuming--but not necessarily 
the first point on the classroom agenda.

Let me give you two examples, both of which I think will explain why 
I don't believe "i + 1 = ZPD". 

T: Listen and repeat: "Can you go skateboarding on Saturday?"
S: Can you skateboarding?
T: Good. "On..."
S: "On."
T: Saturday.
S: "Saturday."
T: You got it. From the top?
S: ...
T: Can you...?
S: Can you skateboarding on Saturday?

Now, in good PPP fashion, the target performance comes 
chronologically first: first listen, and then repeat. But viewed from 
the point of view of the learner, what really happens logically first 
is "unassisted performance", that is, "Can you skateboarding". 

With the scaffolding of the teacher over many turns, this becomes 
the "assisted performance", "Can you skateboarding on Saturday". We 
can then say that the ZPD in this case is the space between "Can you 
skateboarding?" and "Can you skateboarding on Saturday?"

We can't say that "Can you skateboarding" represents "i" and "Can you 
skateboarding on Saturday" represents "i + 1" and that for at least 
half a dozen reasons. Neither structure is on Krashen's list of 
morphemes. Both structures are not "structures" at all but ramshackle 
constructions including meaning and lexis as well as morphology, put 
up by the way. Neither structure may last as part of the learner's 
internal system (both may be transient). Neither structure is target-
like. Neither structure may have been comprehensible, neither 
structure is input, and finally (I mean temporally but not 
necessarily logically finally) both structures are performance and 
not competence. 

(Swain says that performance outstrips competence in groupwork, and 
so it does, but there is no way that can happen--no logical way--if 
you believe in inputtism or any other form of Chomskianism. We return 
to this point below when we consider the spurious distinction 
between "acquisition" and "learning".)

Here's another example. One of my grads (Minsook, who has appeared 
elsewhere in these pages) has noticed that when she does choral 
repetition (which happens quite a lot in Elementary English here) she 
tends to repeat WITH the children. This appears to be an almost 
uncontrollable act of empathy on her part. 

Or is it? When we watched tapes of her doing this, we noticed that 
she begins the sentence slightly behind the kids, and in a quiet 
voice--when she reaches the prepositional tail--where they falter--
her voice comes up and begins to lead the pack, so that they can 
finish the sentence.

Minsook: Listen and repeat: "Can you go skateboarding on Saturday?"
(simultaneously)
/Ss: Can you go skateboarding.......on Saturday?
\Minsook: Can you go skateboarding on Saturday?

So what? So the assistance of the teacher can be either "vertical"--
spread out over many turns, as in the first example, which is what 
people usually mean by co-construction or scaffolding, with the 
teacher holding the grammatical ladder and humping the lexical 
bricks, or simultaneous, with the teacher and the learners putting 
together the sentence together in real time. 

In fact, one of the only things that DOESN'T seem to happen in our 
data is what the teacher books say is supposed to happen, that is, 
horizontal reproduction over two Initiate-Respond turns:

T: Listen and repeat: "Can you go skateboarding on Saturday?"
Ss: "Can you go skateboarding on Saturday?"

The only time THAT happens is when no learning is going on, because 
the kids are doing a model lesson and they know all this crap because 
they've rehearsed it a zillion times.

Now, if co-construction can be either "vertical" or simultaneous, it 
seems to me that chronological time is not so relevant even in the 
short term, much less over the period of months and years that Dr. K 
is talking about. 

When Cohen tried out a pure form of Krashenism in Utah, he had 
the "comprehensible input" guinea pigs practically begging to join 
the control group before his experiment was half over, because they 
wanted to concentrate on speaking. By the way, the control group 
outperformed the experimental group by quite a bit. (I think this 
study is in Alderson and Davies, "Language Program Assessment", but I 
don't have the volume at hand.)

I am a teacher. I'm overwhelmingly concerned with temporary, 
transient classroom events with fairly unstable and doubtful 
cognitive consequences. In the examples above, I am definitely not 
doing "acquisition", but what Krashen would call "learning". (When 
you think about it, what he really means is any performance which he 
does not think is commensurate with some hypothetical learner 
competence.) But that is what I really do, and I believe in it. I 
believe in learning, and I am an acquisition agnostic.

You are right, of course. Krashen has a number of "filters" which he 
invented to explain why kids don't "acquire" what we teach. Some of 
these, particularly the "affective" filter, have a peculiarly 
American flavour and one suspects they really are theoretical 
reflections of the therapy movement rather than empirical phenomena. 

To me, the "affective filter" happens in the classroom, between 
people, and not, like earwax, inside their heads. As the joke goes, 
if you scream in a library, everybody tells you to shut up, but if 
you do it on an airplane they all join in lustily--funny old world. 

The funniness of our old world is definitely not a matter of personal 
affectation but rather due to social circumstances. That is why I 
think "lowering the affective filter" is really better done by 
compensatory performance, yea, even "We don't use", and by not 
screaming in class or dropping clangers on learners. On the other 
hand, trying to get inside the learner's heads with Baroque music and 
Lozanov does not appear to do much in my classroom.

Even if one accepts that the "affective filter" exists (and I do 
not), you are still left with the idea that input is causative in 
some way, and output and interaction exist only to provide it a cosy 
home in your LAD.

That ain't dogme. Dogme says that language is socially constructed 
right there in the classroom, not in the learner's head. Dogme says 
language happens between people, not inside them. Dogme says we don't 
really differentiate between input and output--we build them 
together. 

Another reason, incidentally, why trainers should go back to the 
kennels--only there can you reliably tell the two-legged trainer from 
the four-legged trainee, or the barked stimulus from the yelped 
response.

Ruff, ruff, ruff (or as Korean dogs say, "mong, mong, mong!")


dk



	


	Group: dogme
	Message: 1631
	From: johnm61fr
	Date: Di Apr 23, 2002 5:50 

	Subject: Re: Dogme DELTA - barking up the wrong tree?


	adrian.tennant" wrote:

What UCLES were worried
> about were the results which showed native speakers scoring less 
than
> students! In fact over 60% of the native speakers who took the 
sample
> test 'failed'. 
> I think they were also worried about the conclusions which a) 
pointed to
> the fact that the native speakers had not had 'xam' training for 
the CAE
> test and this was probably a factor - however, the conclusion could 
only
> be that the exam didn't test language ability or competence but 
rather
> exam competence. 

The fact that candidates will prepare for the exam by doing past 
papers, doesn't necesarily invalidate the test. However, if you still 
have the results of the pilot study it might be useful to look at 
which areas of the test 'native-speakers' found difficult and use 
that to question the tasks and the language tested. Also I would like 
to know a bit more about your 'native-speakers', their age, location, 
profession, educational background etc. before drawing conclusions 
about the validity of the exams, which were designed for a quite 
different candidate anyway, but how different?


b) CPE is supposed to be near native competence but
> native speakers fail CAE - are the requirements set for non-natives 
too
> high! 

Given that we have already agreed we need to factor in for candidates 
taking great pains to prepare for the tests, this would argue for 
making them more challenging.



	


	Group: dogme
	Message: 1632
	From: adrian.tennant
	Date: Di Apr 23, 2002 8:24 

	Subject: Exams


	John wrote:

> The fact that candidates will prepare for the exam by doing past papers,
doesn't necesarily invalidate the test. However, if you still
> have the results of the pilot study it might be useful to look at which
areas of the test 'native-speakers' found difficult and use
> that to question the tasks and the language tested. Also I would like to
know a bit more about your 'native-speakers', their age, location,
> profession, educational background etc. before drawing conclusions about
the validity of the exams, which were designed for a quite
> different candidate anyway, but how different?

The part of the test used was an error correction task from the Use of
English paper. All groups were given the same 'test', time limit and
instructions (to read the instructions given on the test).
The groups were as follows (+ mean results)

15 students preparing for CAE (average score 12/15 correct)
12 Teachers (all native speakers) (average score 14.5/15)
12 Trainee teachers on CELTA (average score 11/15 - in fact only 2 scored
higher than any of the students!)
15 English students studying Italian (average score 8/15)
12 people from a Sunday League football team (5/15 - but this was down the
pub after a match - however they claimed to be 'up for it'!)

Certainly not empirical evidence but revealling non-the-less.

John, you also say tests should be more difficult!! why? surely the problem
with most tests is they find out what people don't know instead of what they
do!

Paper qualifications seem to be far too highly valued and as we have all
seen they can easily be circumnavigated by 'buying' them from unscrupulous
sources.

Dr Evil



	


	Group: dogme
	Message: 1633
	From: johnm61fr
	Date: Mi Apr 24, 2002 6:04 

	Subject: Re: Exams


	adrian wrote:


> The part of the test used was an error correction task from the Use 
of
> English paper. 

Good, and one would hope UCLES carry out this kind of research and 
address their test content on a regular basis. It doesn't however 
mean that 60% of native speakers will get a failing score on the 
whole CAE exam. 


> John, you also say tests should be more difficult!! why? surely the 
problem
> with most tests is they find out what people don't know instead of 
what they
> do!

Well, there are a variety of essessment procedures on the market, and 
UCLES themselves offer three stages of exam below CAE if you feel 
that your students would be more motivated by an easier challenge. 



> Paper qualifications seem to be far too highly valued 

Not by teachers surely? More by parents, employers, school-inspectors 
etc. 

and as we have all seen they can easily be circumnavigated by 
'buying' them from unscrupulous sources

Yes I do remember being sorely tempted having failed my driving 
licence twice!!!! 50 quid was the going rate at the time



	


	Group: dogme
	Message: 1634
	From: adrian.tennant
	Date: Mi Apr 24, 2002 5:18 

	Subject: Re: Re: Exams


	John wrote

> Good, and one would hope UCLES carry out this kind of research and
address their test content on a regular basis. It doesn't however
> mean that 60% of native speakers will get a failing score on the whole
CAE exam.

No it doesn't but in less controlled 'experiments' I have still found that
many native speakers do struggle on other parts of the test.

You say that one hopes UCLES carry out this kind of research - possibly but
then they seem unwilling to allow others to do research (the restrictions
place on me were absurd to say the least and were obstructive and clearly
set up to discourage me, or anyone else, from carrying out research). UCLES
also clearly state that their exams are 'not to be taken by native
speakers'. I've even received a query when one of my Swedish students scored
100% on the listening and reading paper + 99% on the U of E paper and
equally high marks on the other two papers - I wasn't asked why he hadn't
sat CPE but rather was I sure he wasn't a native speaker!

Dr Evil



	


	Group: dogme
	Message: 1635
	From: Sue Murray
	Date: Mi Apr 24, 2002 11:50 

	Subject: exams (ps affect)


	Apparently, the CPE exam used to be - years ago - also taken by native speakers, but they frequently failed it. I've heard this several times, most recently from the regional UCLES coordinator here. Of course, the exam has changed a few times since those days - it's probably more difficult now. I'm not yet familiar with the brand new version, but 19 minutes for the speaking puts me off ....

As Adrian has said before, exams like CAE test whether you've got a certain type of brain or a certain type of reasoning as much as represent a fair-ish test of linguistic ability. I'd like to be able to do controlled experiments, informally over a number of years I've known a lot of native speakers, teacher and otherwise, who can't get their heads round certain parts of the exam, perhaps most noticeably: the paragraph insertion task in the Reading Paper (and ONE multiple matching task would be enough....), the so-called 'register transfer' and also the multiple choice cloze in the English in Use, and the fourth part of the listening paper which is about mental gymnastics gone doolally.

Why, though, is it generally assumed that exams for non-native speakers should automatically conform to native speaker 'standards' (whatever they are - that so-called oft-referred to 'educated native speaker')? 

Often, learners perform better than 'natives', but of course this 'often' and this 'learners' are largely restricted to the engineers and lawyers of this world. Standardisation, that magic UCLES word, is effectively a way of maintaining the status quo, and making a lot of money in the process.

Personally, I find the standardisation of UCLES speaking tests has gone far too far.
An equal number of seconds in which to speak is not the same thing as giving each candidate an equal opportunity to speak. Time is and has to be a factor, but in itself it does not guarantee fairness or equal opportunity. And you cannot standardise candidates themselves, or their reactions to topics, or to each other.

However, a lot of time, money and effort has gone into the ambitious (ludicrous?) aim of worldwide standardisation of oral examiners themselves, rather than just their scripts and the general procedures. UCLES have even produced a video for oral examiners on how they should dress and behave, using actors in supposed-to-be-amusing oral exam scenarios. Personally I found it all very distasteful, I think Eric Blair would have turned in his grave if he'd seen it, but the party line is dressed up so jollily and so convinced of its own rightness that I'm finding most people involved just take it on board without even a whimper.

Yes, a lot of students have no trouble coping with all this, and don't find much of a problem with the whole thing because an exam is only an exam after all, not real life. That's all fair enough - for those students; it ignores all the other students who, regardless of linguistic ability, can't cope with the exam format and the exam reasoning, who maybe need something like one of the exams to help them get a job or a study place (because that's the way the world turns), but who are excluded because they're not up there with the 'standardised' types the tests are (inadvertently..) designed for in the first place.

As to buying paper qualifications from (scrupulous?) sources, I see potentially negative effects of putting hundreds of ten year olds in for an UCLES Young Learners exam purely because they will all get an award (officially it's not allowed to be called a certificate) regardless of whether they know what's going on or not; (there is no pass or fail for these exams and every child gets a certificate, but it's not allowed to be called a certificate because that implies pass or fail, so it's called an award). for example, last week a local primary school phoned to 'demand' an exam session for 135 10 year olds in the second week of May, so that the certificates (sorry, 'certificate-looking-awards' - but THEY call them certificates, and they look suspiciously like certificates for paper fetish purposes) would be ready for an 'awards ceremony' at the beginning of June (results and 'certificates' for these exams usually only take 2 weeks); they also wanted our school director to drop everything and go and talk to the parents and teachers about this 'awards ceremony'; quite clearly, and quite understandably in the paper fetish climate here, their interest is driven by this awards ceremony, and has very little to do with children learning English; and having done several of these type of 'cattle market' speaking/exam sessions in the past, I know exactly what will happen: most of the children will be dead nervous and scared stiff anyway, let alone when they are suddenly face to face with a grown up foreigner they've never met before, and given five minutes to 'perform'; a few will seem indifferent, a few fairly confident; most of the terrified ones will respond to lots of smiles and encouragement - even though 5 minutes is a very short time - but the affective filter of some will be so highly drawn that it will be impossible to wave a magic wand and 'unturn' them from stone. Afterwards, they will of course feel better, and maybe even say the test had been easy; this is often taken as a positive aspect - lots of trauma and fear followed by relief; I suppose it's better than lots of trauma and fear followed by more trauma and fear, but why put them through it and to what end? Official answer: because they get a certificate, (woops! 'award'), to glorify the school and the teachers and satisfy parental expectations. And bugger English, or a child's affective response to English, or any learning that may or may not be going on. And the fact that future 'certificates' will not be so easy obtain.

Sue
PS: I know dk thinks that terms like 'affective filter' are a load of baloney, but, for example, two extremely articulate advanced learners I know were telling me the other day how they thought they were going backwards, and were finding they had difficulty saying even the simplest things, and feeling very depressed about their English, and certainly not feeling at all as if they were learning; then it happened that each for different reasons spent Easter with English speaking people, and discovered they could still speak and understand English well and got their confidence back. However, back in the classroom the same thing has continued to happen; they realise this is largely because they don't have a 'comfortable' relationship with their teacher, and there is a strong personality clash between the teacher and one or two of the learners which seems to have created a barrier and inhibited them all even among themselves, and also means there is no true encouragement or support, and an underlying atmosphere of uneasiness, though on the surface there might not seem to be anything amiss. There is no closing of the circle, it is a sort of teacher vs. learners situation. And certainly, I'm sure I'm not the only one who even in my native language can feel tongue tied in certain situations or with certain people. It may be true that the so-called 'affective filter' doesn't really affect or change what we actually know, but it does exist, and surely has an effect on learning as well as performance? And surely language happens between people AND inside them? Rather like the dancer and the dance? Certainly not a case of input-output, but 'affect', if it exists (and I believe it does!), doesn't support an input - output hypothesis, but a subjective processing of experience one. I take 'affective filter' as meaning that for some reason the processing system is temporarily reduced, inhibited, or even paralysed; this is not the same as saying that positing the existence of an 'affective filter' necessarily supports (because it supposedly blocks?) the input causes output equation. Perhaps the opposite: if one believes language learning is a simple linear equation, affective factors would only serve to make it seem more pleasurable or satisfying or not, but not really make any difference to learning itself; complex non-linear systems are far more sensitive (and variable and adaptable) than simple linear ones. If Krashen used 'affective filter' to 'explain' why people don't learn what they're 'supposed' to learn - ie, why they don't turn input to output - then it could seem a doubly flawed argument; but not one which negates the role of affect so much as the simple input-output starting point. I'm afraid I'm not familiar enough with Krashen to say any more! 

PPS sorry, it's late, and exam talk always gets me into gruff incoherent and antagonistic mood



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1636
	From: lifang67
	Date: Do Apr 25, 2002 2:35 

	Subject: Re: exams (plus affect)


	Sue:

As far as I know, there is no term in English for an early spring; in 
Korean we call it "buds envy the flowers". In any case, it's 
unseasonably warm here, and as a consequence my freshmen students are 
more than usually sleepy and sullen. The little twigs look out the 
window and envy the buds.

They are college entrance exam survivors. They are not used to 
thinking of classrooms as places to interact or even places to learn, 
and they are always slightly incredulous when I ask questions to 
which I have not yet given the answers and looked slightly shocked, 
as if I had broken the rules of a well established and even sacred 
game.

Two very different views of classroom are in conflict here. One holds 
that the classroom is where teachers check and make sure that all the 
kids have done their studying and learning outside the classroom. The 
other holds that it is a place to create something completely new, 
something which did not exist when teacher and learner entered the 
class.

Of course classrooms should be like this. But perhaps tests should be 
like this too. If the ostensible purpose of a test is "scholastic 
aptitude" or "learning ability" or even (as is the case with language 
tests) the ability to use language in novel, non-testing situations, 
a test should not ask questions to which the answers are already 
known. Instead, the test should put the learner in some kind of novel 
situation, and see what the learner is capable of creating that is 
new.

This is one of the problems with a cognitivist view of language 
learning. If, testing or teaching, we say that the language we want 
to access exists inside the learner, then we are not interested in 
seeing what the learner can create which is new. 

Keith Johnson once remarked that Krashen isn't really an inputtist so 
much as a "comprehensibilist". Just so. The whole Krashen idea is 
quite simple: we acquire languages by understanding messages. This 
understanding goes on inside the learner.

And THAT presupposes a number of rather dodgy presuppositions, 
though. One is that messages exist inside input, and not in the 
relationship that people infer between the language data and the 
constantly changing environment. 

A quick example, not the best, but the freshest I can come up with. 
Last night I was going around the classroom asking how everybody was. 
One of the grads was bloody awful and gave us a heartrending account 
of a "model lesson" she'd had to teach. I knew that Jinsook had also 
had a bad week (she actually dropped my class and is now an auditor) 
so I looked at her meaningfully and said "Did anyone else have a 
miserable week?" Jinsook understood perfectly well that "anyone else" 
meant her. In fact, everybody in the class understood this because of 
my eye language. Although Mrs. Jo had had a miserable week because 
her relatives had descended en masse and she is caring for a very 
sick mother-in-law, she said nothing and let Jinsook speak.

Did the others (who would appear, on the face of it, to be included 
in "anyone else") fail to reply because they failed to crack the nut 
and get the meaning of the message out of my question "Did anyone 
else have a miserable week?" Of course not! They knew that what I was 
really doing was giving Jinsook a chance to speak, as well as a 
chance to not speak should she wish to keep her miseries to herself. 
In Korean, this is called "noon-chi", or the "sensitivity of eyes".

I think that these inferences are first (that is, foremost, not 
necessarily first in line) conjunctural, contingent, and social--not 
cognitive. They are primarily based on the referential function of 
the language data, and only secondarily on its symbolic function. 
They are basically INFERENCES FROM CIRCUMSTANCES and not decodings of 
messages. The language data is part of the circumstance, but not all.

This is one of the reasons why completely novel utterances, including 
things that might be counted WRONG on tests, are absolutely 
comprehensible--nay, sublime--in context. Here's another example, 
this time from my undergraduates. We had just done the verse of 
the "Walrus and the Carpenter" that goes:

The moon was shining sulkily
Because she thought the sun
Had got no right to be out there
Now that the day was done

But the air is still full of yellow dust from China, and though the 
sun is shining, it's not very visible.

T: How's the weather, kids?
S: Sulkily.

The weather is sulkily. This is, in fact, grammatical, though you 
might have to convince a native speaker that 'twas so. More 
importantly it captures the weather and the immediate literary 
experience of the learner fleetingly but perfectly. 

Another dodgy Krashenite assumption is that the input nut is cracked 
inside the learner, and that we can make an easy distinction 
between "input", which is the language you give the learners, 
and "intake", which is the stuff that overflows the ear and doesn't 
quite reach the brain. (This is really Corder's fault, not Krashen's, 
but he took the distinction up with a vengeance.) 

(Is that so? My brain appears to be littered with material I have 
half taken in. In fact, almost everything I know appears to spend 
years with only one leg over my affective filter or one finger in the 
door, usually the hinged end.)

Actually, Krashen NEVER says that input becomes output. He considers 
output to be entirely subsidiary--he says that it emerges when it is 
good and ready and it is entirely the product of acquisition, not 
learning. What he really says is that the affective filter determines 
what part of the input reaches the LAD and becomes intake.

Now, let's take your example. The kids have an "affective filter" 
which appears to be up when they are in the classroom with their 
teacher, and down when they are on holiday spending time with English 
speaking persons. It is, of course, possible, to shoehorn this into 
the Krashen theory--because they are on holiday, there is no pressure 
to learn, and the acquisition system is wide open. 

In other words, we're really back to my undergraduate students' idea 
that classrooms are places to check up on acquisition that takes 
place outside classrooms (when you think about it, this MUST be so if 
you belive that L2 is best learnt the same was as L1, because when 
kids learn L1s they get something like 4000 hours a year of out of 
classroom exposure. Just TRY spending 4000 hours a year in a 
classroom!)

Nah, it's much more useful (because, among other things, more 
programmatic) to leave Krashen alone. The real solution for these 
kids is not longer holidays and more English speaking persons. The 
real solution is for the teacher to clean up his act and stop abusing 
the attention span of his learners.

I didn't actually deny the essential role of affect. In fact, I said 
that it was key. What I argued was that it was better conceived of as 
an aspect of social interaction rather than something that happens 
inside learners heads. So it's way better to think about affect in 
terms of not dropping social clangers on learners (which they WILL 
internalize, contrary to what the affective filter hypothesis would 
predict) than in terms of affective filter earwax that needs to be 
reemed out with soft music.

Let me end with one final example (and an apology for abusing YOUR 
attention span with a long posting like this--I'm using somebody 
else's computer, and I've no time to write a short one.)

Jack Richards came to Korea and gave a talk in Daegu (scene of many 
Japanese atrocities during the occupation). I think his title 
was "Eight Habits of Highly Effective Teachers" or something like 
that. There was some empirical data, but it really sounded a bit like 
something he'd put together after reading "The Seven Habits of Highly 
Effective Used Car Salesmen" in an in-flight magazine. He was 
supposed to be telling us how important it was to know your clients 
and respond to their needs, and he referred at one point to "you 
Japanese teachers"... Needless to say, the discussion was glacial; 
afterwards, when I tried to asked some other teachers about his talk, 
those three words were the only things they'd taken in.

dk



	


	Group: dogme
	Message: 1637
	From: Brian Perkins
	Date: Do Apr 25, 2002 3:47 

	Subject: Re: Exams


	First, I want to say that today was my last day of classes (until the CELTA in
June). Woohoo!!!

Next, I want to thank DK for being so patient with me. Your explanations really
do help me to understand better. (Not perfectly, but better.)


Now, as for exams...

As I mentioned in January (post 1216), I'm reading "Learner-directed Assessment
in ESL" and I'd like to quote (some more) from the foreword.

<quote>
Similar in scope to the leaner-centered curriculum, learner-directed assessment
(a) provides the learner with the necessary tools and guidance for
self-assessment, (b) investigates the strategies test-takers use in responding
to test questions, and most importantly, (c) relies on a process-oriented
approach to assessment rather than a single testing instrument. 

Nevertheless, despite the considerable emphasis placed on student inclusion in
the process of assessment, test development in most educational fields is
still, to some extent, the domain of teachers and testing organizations with
little or no input from the learner. Heron (1981 ) observed that the prevailing
model for assessing student work in higher education is an authoritarian one.
Staff exercise unilateral intellectual authority. Students do not significantly
participate in decision making about their learning objectives or learning
programs, or in setting criteria and applying them in assessment procedures. As
revealed in the studies reported in this volume, such exclusion of language
learners in the crucial process of test development has led to significant
discrepancies in the respondents' test scores and their actual communicative
abilities. Thus, our limited knowledge of the learners' test-taking strategies
has raised major questions about the validity of standardized norm-referenced
tests as solid predictors of language skills. Moreover, there have been few
books or monographs offering tangible and concrete guidance for practitioners
who strive to empower their students in becoming active partners in the overall
evaluation process.
</quote>

Being a newbie, maybe there are some subtle problems in this that aren't
immediately apparent to me. But, at this moment it all sounds dogme-ish to me.
(Please correct me if I need it.)

In fact, going back to the "barking" thread, I would even like to see this
philosophy extended to teacher (trainee) assessment. Speaking of... My final
grade for one course this semester (Teaching Grammar In Context) included a
self-evaluation. The professor, Dr. Constance Weaver (a relatively well-known
"Whole Language" proponent), provided us with a multiple-category rubric on
which we based our self-assessment. We were then required to provide specific
examples to justify our claims as well as describe areas of weakness and ways
we might improve in those areas. (Recognition of weaknesses was counted
positively.) I should add that with Dr. Weaver, every interaction, assignment,
and assessment is a student-centered, collaborative effort.

If all exams were considered part of the learning process, would we not be (a
little) closer to the ideals we're striving for???

Wondering,
Brian





__________________________________________________
Do You Yahoo!?
Yahoo! Games - play chess, backgammon, pool and more
http://games.yahoo.com/


	


	Group: dogme
	Message: 1638
	From: adrian.tennant
	Date: Do Apr 25, 2002 4:35 

	Subject: (plus affect)


	DK wrote:

> They are basically INFERENCES FROM CIRCUMSTANCES and not decodings of
> messages. The language data is part of the circumstance, but not all.
>
> This is one of the reasons why completely novel utterances, including
things that might be counted WRONG on tests, are absolutely
> comprehensible--nay, sublime--in context.


Two recent 'encounters' have highlighted this for me. I recently went for a
haircut, sat down in the chair and was greeted with "So, what are we doing?"
which at first I took to be a bloody silly question because the answer was
obvious - sitting in a chair. Having seen the hairdresser the answer became
"Anything you want!"

The second situation was buying a new shirt. The sales assistant asked,
"What size are we?"!!! Well I thought it was only me getting into the
shirt!!??

Dr Evil

Make of it what you will.



	


	Group: dogme
	Message: 1639
	From: Dennis Newson
	Date: Do Apr 25, 2002 5:47 

	Subject: Re: (plus affect)


	Dr. Evil's linguistic reports remind me of a conversation that took 
place between a psychiatrist and a student friend here and lose 
nothing in translation.

Psychiatrist: And where did we go to school?
Peter: Well, I don't know where you went, but I attended......

I'm not sure that affect is involved in Dr. Evil's and my examples, 
but usage as many people imagine it to be as opposed to language as 
it is actually used is.

J M Sinclair in Looking Up - An Account of the COBUILD Project : 
Collins ELT, 1987 - writes that it is probably generally assumed that 
the basic meanings of the verbs 'see', 'give' and 'keep' are the 
commonest. In fact searches of his data base corpus show that the 
commonest uses are as in - 'I see. (I understand); 'give' as in "I 
gave a talk"; and 'keep' as in "It's important to keep warm." 


Dennis 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1640
	From: Andy McNish
	Date: Fr Apr 26, 2002 1:42 

	Subject: exams and affect


	dk writes:
>Another dodgy Krashenite assumption is that the input nut is cracked inside the learner, and that we >can make an easy distinction between "input", which is the language you give the learners,
>and "intake", which is the stuff that overflows the ear and doesn't quite reach the brain. 

I thought that 'intake' was what you actually managed to take in and remember. Am I wrong? Is it in fact just the stuff that manages to 'get in under the wire' of the affective filter before being messed around with by the machine guns of memory? And what do you call the stuff that just gets lost? Does Brecht have a word for it, or Lewis Carroll? 

I saw Prof Larry Selinker speak recently and he mentioned:

Plato's Problem - How is it that learners produce so much more than is in the input? (ie completely novel utterances - Chomsky posits the LAD and universal grammar)
&
Orwell's Problem - How is it that learners produce so much less than is in the input?
(eg failing to notice and use articles, or any other 'feature of the input' you could choose to name).

The Professor smiled somewhat indulgently when questioned about Krashen, but at one point did observe that he lives in Malibu, which seemed to satisfy the audience.

Sue writes 
>if one believes language learning is a simple linear equation, affective factors would only serve to >make it seem more pleasurable or satisfying or not, but not really make any difference to learning >itself; complex non-linear systems are far more sensitive (and variable and adaptable) than simple >linear ones.

And what a tale hangs thereby...
for what is the difference between 'dogme'and 'non-dogme' if not a complex non-linear system versus a simple linear one? Thus - 
teaching in the moment vs lesson plans and pre-determined outcomes
authenticity vs artifice
emergence vs transmission
chaos vs the coursebook
the learner vs the exam
and so on...(I'm too fond of dichotomies, sorry!) 

I too can get a bit gruff over exams. CAE in particular has always seemed to me to have been dreamed up by some very clever people with too much time on their hands. How else to explain the fact that even filling in the answer sheet (all those numbers and letters!) would give the average 'edna' a screaming toothache? UCLES uses the term 'washback effect' to refer to the impact on classroom practice of things they put in the exams. I picture myself washing UCLES' back - it's not a pretty sight. I hate feeling I'm doing learners a disservice if I present them with a text without cutting it into 15 pieces first. But UCLES aren't the Illuminati, after all - they have their shtick and they pretty much shtick to it. It makes sense to try to standardise oral examiners as much as possible, since a 'speaking test' needs a standardised test environment if the test is to have any meaning. The person of the examiner is a key feature of that environment precisely because the role of affect is so powerful. Both the tester and the testee will have feelings about the encounter which could significantly prejudice the validity of the test, so the best UCLES can probably do is reduce its role in the marking side of things. However, this still doesn't mean that the speaking test doesn't favour a certain type of candidate. Has anyone tried giving the CAE Paper 5 to native speakers? It's a waste of time trying it with teachers - they know the drill so well they just ace the tasks. But my mate Reg might have a few problems with some of them. Does that mean he's not an 'edna'? How will I ever tell him? One begins to see why native speakers are not meant to take these tests...

'Nuff rambling. This group has been great reading recently (actually always) - hope I haven't bored anyone!






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1641
	From: lifang67
	Date: Fr Apr 26, 2002 3:55 

	Subject: Re: exams and affect


	Andy:

Quite right--intake is what you take in, and the rest of it is put 
out with the cat, where it is not to be confused with output. (Brian 
accuses me of clarifying things, to which I must plead most 
immaculately not guilty...)

But Dennis and Adrian are also dragging my meaning a little off 
course by giving examples of expressions that were once novel but 
which have become semi-stereotypical. Both the second-person use 
of "we" as in "what size are we?" and pat phrases like "keep warm" 
are now easily recognizable as bits of Motherese or Patronese and are 
therefore no longer good examples of the kind of creative language 
use I was trying to get at.

Let me try again. Chomsky argues that language is generative rules at 
the core with stereotyped phrases at the periphery. So, at the core 
of semantics, "we" is the first person plural, and "give" is a 
ditransitive. On the other hand, "What size are we?" and "give a 
talk" are uininteresting semantic epiphenomena. 

Widdowson argues that language might be stereotyped phrases at the 
core and generative rules at the periphery, so that we sit down and 
work out novel sentences only when we can't come up with the right 
cliche. As Dennis points out, the corpora (and now even the Cobuild) 
support Widdowson, so that the primary meaning of "run" is now "run a 
business.

But neither view really describes what the learners are up to. Our 
learners don't know the rules and they don't know the cliches, so 
they are creating the whole language anew. 

One way they do this is by transporting cliches from the places where 
they found them in the input and using them creatively in some new 
circumstance. They do grammaticize them where possible and necessary. 
But the main thing they do with them is to express fleeting, fly-by-
night, seat-of-the-pants meaning which is very hard to dis-embed from 
context. 

In doing this, they may have captured a key element of language use 
better than either Chomsky or Widdowson. Both the rules and the 
cliches assume that utterances exist independently of meaning or that 
they contain meaning within themselves. Utterances do not mean by 
pointing amazedly about them at the evidence and inviting inferences. 
But learners do. 

That is what my learners are doing when they put the old wine I teach 
them into new bottles, or when they painstakingly create a sentence 
they have never heard and which, if the test-designer had his way, no 
human ear should ever hear. (e.g. "The weather is sulkily", or 
even "we don't use"). 

I remember a fractious afternoon spent arguing with native speaker 
experts on a textbook certification committee who wished to replace 
the utterance "The sky is high and blue" with "The sky is clear and 
blue". The native speakers said, quite correctly, that the latter is 
a recognizable phrase, and means something to every native speaker, 
blue sky not included. The former, they correctly pointed out, really 
needed a particular sky and perhaps even a pointing finger attached 
to be fully meaningful.

That's just it, and that's why "high and blue" is clearer.


dk



	


	Group: dogme
	Message: 1642
	From: Diarmuid
	Date: Fr Apr 26, 2002 6:49 

	Subject: Re: exams and affect


	Just so I get it out of my system...

That august professional examining body that is Cambridge is clearly more concerned with standards than profit. That is why it pays its examiners for attending the compulsory standardisation meetings.

Oh, hold on. It *doesn't*.





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1643
	From: adrian.tennant
	Date: Fr Apr 26, 2002 5:57 

	Subject: Re: exams and affect


	Diarmuid,

Just so I get it clear .... you wrote ..

> That august professional examining body that is Cambridge ...


I thought it was a june, december and a bit in march examining body!?

Dr Evil



	


	Group: dogme
	Message: 1644
	From: Diarmuid
	Date: Fr Apr 26, 2002 6:27 

	Subject: All Year Round


	But when they realise they can get money out of it, expect UCLES exams twelve months a year...

Can you imagine how that would impact on our lives...?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1645
	From: Sue Murray
	Date: Fr Apr 26, 2002 9:17 

	Subject: re: exams


	thanks Brian, you've given me some extremely timely and welcome, practical ideas for improving and 'justifying' our in-house teacher development projects and student assessment procedures, which I have to discuss tomorrow with colleagues and have ready to submit to an external 'quality' inspection next week!! Including just the inspiration I needed to come up with ways to satisfy the 'paperwork' requirements without having to involve everyone in unconstructive form filling or traditional-type testing blockages etc. Thanks!

gratefully
Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1646
	From: Sue Murray
	Date: Fr Apr 26, 2002 9:20 

	Subject: (exams - affect)


	thanks, dk, and you could *never* abuse my attention span.

(though I should stop abusing my own; by reading and writing postings at the only time available to me which is when I should be sleeping I'm falling into one of the Many Habits of Highly Unskilled Interlocuters)

what I'm still not entirely comfortable with, I suppose, is the idea (maybe I'm misinterpreting again, but misinterpretation is partly what this is all about) of something existing entirely outside anyone's head; yes, language is the creation of meaning in the here and now, but that here and now also includes all sorts preconceptions and subjective reactions and agendas which are an integral part of the individuals who make up any social interaction; that's why the teacher I spoke of hasn't cleaned up his act, and perhaps it's also why Jack Richards didn't manage to sell any second hand cars ...... buds envy the flowers, but how do the flowers feel about buds? 

everyone understood your 'noon chi', but if the group weren't in some sort of harmony of wavelength, there may well have been someone or someones who mistook your 'noon chi' as a licence to take the invitation and make it their own. The over-empathetic psychiatrist might be surprised if a client answered the question 'where did we go to school?' with 'Oh, I didn't know we went to the same school', but I for one would not be. And if I had a cabbage and a king for every time a teacher has come out of a lesson and said, "I explained carefully three times what they had to do, but they all did it wrong" .... (there's supposed to be a 'right' way? the way the 'input' says....?)

there is a sort of 'standardised', shared-world-knowledge which means most people understand the basic 'phatics' of their local social environments; but this is only a part of meaning and understanding, and holds little purchase in those exciting, risky moments when we need to really try expressing something new or important to us. Such moments are when language users (and not just learners) really LEARN. But do they? and what do they learn? Deeper, more subjectively meaningful use of language certainly seems to lead to greater mastery, and is surely a case of using the language we have in our head to create something new; but the language we have in our head and the something news we create with that are never fixed or stable, they are fleeting moments of engagement, which seem to help the systems that create them become more able and efficient; the formulation and expression of ideas into language is a powerful, miraculous and heady thing, and surely involves the language we have in our heads in the process. But the language we 'have in our heads' isn't 'organised' like a library or phrase book or pile of bricks; it is not the construction of an edifice, but the foundations for ever new ones.

your noon chi example is a lovely and, perhaps, rare one of people really understanding eachother. I don't think this happens nearly as much as we think it does. (After all, we don't always understand ourselves, or feel satisfied with what we try to express) Perhaps that's the fun of it all - otherwise we'd never learn anything, and be like those model teachers book kids who go skateboarding on a zillion Saturdays. Perhaps the phatic 'language' of social interaction is an essential layer to the mask which disguises the fact that we often don't understand eachother at all; barking yes, but up different trees, mong mong. It's necessary to know how to bark, but barking alone doesn't choose the tree.

learning is a continual re-creation process, and language is a creation of meaning process; messages exist inside input just as they exist inside bottles, but their meaning is subjectively-socially inferred; simplistically, an ace in tennis is not an ace because of the way the server serves it, but because of the way the receiver fails to return it; yet the server and his serve are an integral part of the interaction. Or lack of it. And a canny player who's done his homework will serve according to his opponent, just as a football team might adapt its formation or its set pieces according the opposing team's strengths and weaknesses; but there is an inherent subjective limit to this adaption, and the choice is limited to subjective capacity and style as well as reading of the opposition. Which is why the ideal football formation or set piece can't exist per se, though the rules for football can. But I for one hate sports analogies. Sorry!

I just can't separate the 'inside' from the 'outside'; I believe our brains are always littered with half taken in stuff (including doors hinged and unhinged, cabbages without kings, sulky skateboarders, sullen twigs...) and this is part of the continual re-creation, communication, social interaction process we live and learn by. Mutually dependent but never closed systems. The essential role of affect as an aspect of social interaction AND something that happens inside our heads, rather than either/or. Inferences from circumstances yes, but inferences without an inferrer, no. And it's always - necessarily I think? - temporary, transient, fairly unstable and doubtful - life is littered with unanswered questions and only exams provide the answers.... 

thanks again (and sorry for such littered ramblings)
Sue 
PS: when I tried your one-eyed pig with adults some time back (also in Italian and in social, non-classroom situations), every single adult drew a pig with two eyes; funnily enough, the interpretation of 'over' occasionally varied - over in the sense of 'above', or over in the sense of 'covering' (this applied both in Italian and English); the alternative one-eyed pig got a mixed reaction; about half found it charming and interesting and valid; the other half felt it was stupid, and put it down to the fact that adults KNOW that pigs have two eyes, and their real word knowledge prevents them making silly interpretations ......(though how many kids would draw the spot *covering* the eye??? sounds like a silly, adult interpretation to me, but ....)



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1647
	From: johnm61fr
	Date: Sa Apr 27, 2002 12:20 

	Subject: Re: exams and affect


	--- In dogme@y..., "Diarmuid" <diarmuidfogarty@o...> wrote:
> Just so I get it out of my system...
> 
> That august professional examining body that is Cambridge is 
clearly more concerned with standards than profit. That is why it 
pays its examiners for attending the compulsory standardisation 
meetings.


How much are they paid to do the speaking tests in your neck of the 
woods?

> 
> 
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1648
	From: Diarmuid
	Date: Sa Apr 27, 2002 8:56 

	Subject: Re: Re: exams and affect


	John asked, 
How much are they paid to do the speaking tests in your neck of the 
woods?


It's been almost a year so I can't give you the exact rate, but it worked out at around 18 euros an hour.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1649
	From: Tom Topham
	Date: Sa Apr 27, 2002 10:03 

	Subject: Re: Re: exams and affect


	Two observations, more or less unrelated:

CPE:
This is a weird exam. One coursebook that was designed to prepare for it 
made a good point in the intro - that a lot of the skills required to be 
successful in the test were not linguistic in the sense of "knowing English 
well" but more about being an active and well-adjusted person socially, 
having well-developed critical thinking skills, and being an effective 
writer able to handle a variety of styles.

These are things many people are not able to do, even in their own native 
languages. It's not surprising, as another of us mentioned earlier, that 
lawyers and architects tend to do much better than teens, folks who haven't 
done much book learnin', etc.

So, what's the real point of this CPE thing I've always wondered?? If I 
need to hire an effective writer with good critical thinking skills, I am 
going to want to assess these things in person, not rely on a certificate - 
this would apply regerdless of whether or not person in Q was a native spkr.

Rage against the Machine:
Just a general comment in order to stir the pot and to set myself up to be 
chewed out by the other members of the Politburo... The tone of the 
comments (as always) seems to reflect a deep seated rejection of any and all 
things institutional and commercial.

What do you guys want to replace "English Exams" with? In the real world 
people go out and get certificates in order to prove to potential employers 
or other people in positions of authority what they can and can't do. How 
do you guys feel about drivers' licenses? Hunting permits? Doctoral 
degrees? They all serve a purpose, as do many English certificates and 
exams.

It makes sense to me to question the nature of the exams, their structure, 
their validity, when and why they should be used, but can we just reject 
them outright (well of course we CAN, but should we)?

"Can I see you driver's licence, sir?"

"I am into self-assessment - here, have a look at my driving log and journal 
instead. I'm quite competent, I can assure you."

Of course, if we agree that SOME exams serve a purpose in SOME 
circumstances, the way you feel about people making profits providing 
services in the free market becomes a political question, and largely 
irrelevant...

Grumpy Tom, nudge nudge wink wink



_________________________________________________________________
MSN Photos is the easiest way to share and print your photos: 
http://photos.msn.com/support/worldwide.aspx


	


	Group: dogme
	Message: 1650
	From: Diarmuid
	Date: Sa Apr 27, 2002 10:41 

	Subject: Re: Re: exams and affect


	Grumpy's *so* right. How the hell did people manage before exams? It's no wonder that the most advanced countries are the ones that subject their youth to relentless exams and testing periods [pun intended]. And as for those pinko liberals who dare to suggest that exams are having a very negative washback effect on pupils, on their perception of the subject being studied and on the subject itself, well, they should just wake up and smell the coffee. We live in a free market democracy and if you don't like it, umm, just go and live somewhere else. Maybe Iraq or somewhere.

The very idea of students compiling portfolios which reflect their ahievements over a period of time, the very idea of a teacher being asked to give her professional opinion of the student's abilities and possibilities, the very idea of all of putting the focus on genuine achievement and ability as opposed to a snap shot, well, it's laughable, communist and downright dangerous to democracy.

You should all be shot...or strung up. 

And they should throw away the key too.

Deranged Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1651
	From: adrian.tennant
	Date: Sa Apr 27, 2002 10:50 

	Subject: Re: Re: exams and affect


	Grumpy Tom writes:

> a lot of the skills required to be successful in the test were not
linguistic in the sense of "knowing English
> well" but more about being an active and well-adjusted person socially,
having well-developed critical thinking skills, and being an effective
> writer able to handle a variety of styles.

That would be fine if that was what UCLES claimed it tested but they don't.
They DO claim that it tests the knowledge, ability and level of students
English!


> Rage against the Machine: Just a general comment in order to stir the pot
and to set myself up to be chewed out by the other members of the
Politburo... The tone of the comments (as always) seems to reflect a deep
seated rejection of any and all things institutional and commercial.

That's quite funny really as I work 'freelance' but most of my work is with
a commercial publisher - it sits quite comfortably with me (waiting for the
hisses and boos). I would hazzard a guess that pretty much everyone else on
the list works for an 'institution'.
To my mind the group is about exploring the dynamics of learning, not
accepting the 'status quo' (never liked them anyway!) and 'thinking' -
clearly a dangerous thing!


> What do you guys want to replace "English Exams" with?

I'm quite happy with an exam if it tests what is says it tests.



> How do you guys feel about drivers' licenses?
Stops crashes, doesn't it?


Hunting permits?
As Dylan says 'A license to kill'!!!!


Doctoral degrees?
Very practical!


Dr Evil



	


	Group: dogme
	Message: 1652
	From: Tom Topham
	Date: Sa Apr 27, 2002 11:42 

	Subject: Re: Re: exams and affect


	>...as for those pinko liberals...

Hey, watch who yer calling a pinko liberal, bub!

>You should all be shot...or strung up.

they don't still do *that* do they? seems a little harsh, it's just an exam 
after all...

_________________________________________________________________
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	Group: dogme
	Message: 1653
	From: jeffrey bragg
	Date: Sa Apr 27, 2002 2:01 

	Subject: Re: Re: exams and affect


	Good point here, I think...

> "Can I see you driver's licence, sir?"
> 
> "I am into self-assessment - here, have a look at my
> driving log and journal 
> instead. I'm quite competent, I can assure you."

What about getting on a plane where the pilot was
'into self-assessment', rather than in possession of a
proper licence? At least there would be no queues at
the check-in, I'm sure.

TattyBye,

Jeff



__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com


	


	Group: dogme
	Message: 1654
	From: jeffrey bragg
	Date: Sa Apr 27, 2002 2:05 

	Subject: Re: Re: Exams


	--- johnm61fr <johnm@c...> wrote: 
> 
> Yes I do remember being sorely tempted having failed
> my driving licence twice!!!! 50 quid was the going
rate at the time
> 

What's the going rate for a 'self-assessment' TEFL
certificate these days? As little as sixty quid, so
I've heard...(a no questions asked, brown envelope
job)

Jeff


__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
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	Group: dogme
	Message: 1655
	From: Colin Mackenzie
	Date: Sa Apr 27, 2002 2:17 

	Subject: Re: Re: exams and affect


	I see a difference between assessing knowledge and assessing ability 
here. Driving ability contrasts to knowledge of the names of the last 
thirty two popes (strange example, I don't know where that came 
from). The other crucial point regards whether or not the 
self-assessor stands to gain from their assessment. If we decide that 
we are good enough at teaching to hold down a job, then we materially 
gain from that assessment and this colours our judgement, the same 
for a driving test and perhaps the same for exams of English if they 
are the key to getting a job or into university. Yes self assessment 
is better if pour goal is learning, but societies have given the role 
of assessing in cases where the assessee could benefit from the 
results of the assessment to various bodies and institutions. Whether 
these institutions do it appropriately and the thorny question of 
profit is another matter (or perhaps the important matter.

Colin



	


	Group: dogme
	Message: 1656
	From: Sue Murray
	Date: So Apr 28, 2002 4:26 

	Subject: exams and affect


	Tom said
"It makes sense to me to question the nature of the exams, their structure, 
their validity, when and why they should be used, but can we just reject 
them outright (well of course we CAN, but should we)?"

Perhaps a lot of us would like to (but can't - not allowed to!), but rather than being for outright rejection, I am against outright all-embracement, of the sort, the exam IS the language, the exam IS the objective of a course. 

learning English is one thing, an external exam is another; why take an external exam? perhaps because the certificate will give you 'points' to add to your final year school results, perhaps because you need it to study in an English speaking country, or it might help you get a job, perhaps because you want to do it as a personal challenge or satisfaction. But not because it will equate with the 'results' of your learning English. 

There's been an extremely aggressive marketing of Cambridge exams here over the last 3 years, largely related to EC funded projects which encourage state schools to use internationally recognised examinations for language; this is a huge market, and has resulted in much number crunching, as well as competition - and shameless slagging off - between the various examining bodies involved. Local secretaries (like me) are continually badgered to go round all the schools in their area touting Cambridge exams, to get the figures up, and beat the 'competition'. 

One of the problems is that a large proportion of the teachers in these schools are not yet in a position themselves to take even an exam like KET or PET. The biggest problem is that the project has been suddenly grafted onto a system which is used to internal evaluation, subjective judgement, and the time honoured art of 'cheating' as part of beating the system and establishing your worth. The main washback effect so far is to place major focus on certificates and minor focus on learning. And problems, complaints and desparate pleas from local secretaries nationwide meet an indulgent smile and a "keep the numbers up" from UCLES.

"If I 
need to hire an effective writer with good critical thinking skills, I am 
going to want to assess these things in person, not rely on a certificate - 
this would apply regerdless of whether or not person in Q was a native spkr."

Quite so, if you're a sensible hirer. Who is able to assess these things in person. Employers who don't speak English, or don't have good critical thinking skills or whatever, have to rely on certificates and things. Which is another reason why certificates can take on a higher status than they really ought to have. 

Andy wrote:
"How else to explain the fact that even filling in the answer sheet (all those numbers and letters!) would give the average 'edna' a screaming toothache?"

This is one of the many washback effects of ease and speed of marking; a 'trade-off' between what is easily measurable and easily scoreable, and what is desirable and fair in a language test. It's not easy, and UCLES do work hard on it, but it's also another reason why these exams tend to get better and better both at doing what they do do and ignoring what they don't and can't do. 

(Last week, a 17 year old was able to fully justify 3 reading comprehension answers in a CAE past paper which would have been officially marked wrong; and in an FCE multiple matching, we found 3 completely valid answers to one question but only one of these was officially considered the correct one; ridiculous as it seems, we've tended to have to take an alphabetical 'policy' on this - if you find two or three answers which even on checking seem totally valid, go for the lowest in the alphabet, eg, go for B in a choice of 'B, C or F'!!!! When teachers were tearing their hair out about how to deal with 'divergent' - but correct - answers in FCE sentence rewriting questions, we wrote with examples to ask UCLES about this, and were told that alternative answers are considered, and that not all possible answers are published in past papers, but that the best thing is to make sure that candidates put the standard/expected answer.... (But they didn't actually tell us what would happen with the specific examples we asked about)

John asked Diarmuid
"How much are they paid to do the speaking tests in your neck of the 
woods?"

Here, the standard rate for external OEs is about 30 euro an hour - this is paid by the centre of course, not by UCLES; or rather, it is paid by the candidate, in that about half what a candidate pays goes to UCLES and is the standard exam fee and the other half is to cover the centre's costs. The total fee paid by a candidate is officially established in each country each year, being made up of the UCLES fee plus a nationally agreed amount for local costs. Of course, you know all this, just to clarify that UCLES are not involved in the paying of OEs.

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1657
	From: Brian Perkins
	Date: So Apr 28, 2002 5:55 

	Subject: Re: Exams


	Hello again all!

While many of the recent postings on this topic have carried a certain amount
of humor, I've failed to see any relevance. Call me "dense", but what's the
point?

I mean, if I were a recruiter for an airline, I could put on my parachute and
take employee candidates for a spin (no pun) around the field for hours of test
flights and scenario simulations. Or, I could accept the work that some other
evaluative agency had performed to save me the time. (However, I think that I
would still want to see their flight logs and I would still ask them
questions.)

But, my point is, and has been, that a LANGUAGE LEARNER is the best qualified
person to prove their own language abilities. For example, if I were a
recruiter for a translation agency, I would spend an hour or so verbally
communicating with the potential employee. I might even give them a page to
translate and then discuss why they chose the particular words/phrases that
they did. Regardless of whether or not UCLES had "certified" them, I would see
and hear the person demonstrate his/her present skills. At the same time, I
would recognize that those skills would continue to improve with use.

The difference in the two scenarios? In the first, I can't see or hear the
pilots abilities. In the second, the interview process itself is sufficient
"qualification" of the translator. Why do I need to see a certificate?


Brian







__________________________________________________
Do You Yahoo!?
Yahoo! Health - your guide to health and wellness
http://health.yahoo.com


	


	Group: dogme
	Message: 1658
	From: Brian Perkins
	Date: So Apr 28, 2002 7:43 

	Subject: Re: exams and affect


	dk wrote:

> Widdowson argues that language might be stereotyped phrases
> at the core and generative rules at the periphery, so that
> we sit down and work out novel sentences only when we can't
> come up with the right cliche.

Last night, I observed Josh, a 5 year old boy, say to his dad, "How the hell
did you do that?"

Stunned, dad replied, "What did you say?"

Josh answered, "Uh, How... (long pause) did you do that?"


I thought you might enjoy that.

Brian






__________________________________________________
Do You Yahoo!?
Yahoo! Health - your guide to health and wellness
http://health.yahoo.com


	


	Group: dogme
	Message: 1659
	From: adrian.tennant
	Date: So Apr 28, 2002 8:24 

	Subject: Re: Re: exams and affect


	When I lived in Ecuador I used to frequently take my daughter down to the
park when I played football - she was the team mascot.
My daughter's first language is Hungarian, followed by English, Spanish (and
now French). At this time she was 5 years old. One day we were
walking through the park to meet the team (all Latino speakers) but we were
talking in English. Suddenly she said "My feet are killing me!" - she still
hadn't quite mastered regular/irregular verb endings and definitely still
made mistakes with 3rd person 's'.

So much for course book syllabi!

Dr Evil



----- Original Message -----
From: "Brian Perkins" <perkinsfam@y...>
To: <dogme@yahoogroups.com>
Sent: Sunday, April 28, 2002 7:43 PM
Subject: [dogme] Re: exams and affect


> dk wrote:
>
> > Widdowson argues that language might be stereotyped phrases
> > at the core and generative rules at the periphery, so that
> > we sit down and work out novel sentences only when we can't
> > come up with the right cliche.
>
> Last night, I observed Josh, a 5 year old boy, say to his dad, "How the
hell
> did you do that?"
>
> Stunned, dad replied, "What did you say?"
>
> Josh answered, "Uh, How... (long pause) did you do that?"
>
>
> I thought you might enjoy that.
>
> Brian
>
>
>
>
>
>
> __________________________________________________
> Do You Yahoo!?
> Yahoo! Health - your guide to health and wellness
> http://health.yahoo.com
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 1660
	From: Diarmuid
	Date: Di Apr 30, 2002 7:34 

	Subject: Any advice?


	I'm currently doing a PGCE in Further Education and for my third assignment we have to 'research a professional issue'. The course is largely aimed at the more general FE side of education and there are many such professional issues that are covered by this, eg the teaching of Basic Skills to ESOL students, funding for FE, various government reports etc. However, I'm finding it difficult to identify a professional issue in the field of EFL. 

In case of it being a case of not being able to see the wood for the trees, I'd be interested to hear any suggestions. The 'research' we have to do is not MA-style research, simply a critical summary of the literature available. The area would need to be more about the pedagogical side of EFL rather than the linguistic side...any suggestions would be valuable!

And while I'm holding the begging bowl, on behalf of a Venezuelan student, does anyone know of a saying/proverb that would equate with the Spanish saying, 'When you do something grand, go to bed without saying anything' [something like 'Cuando hagas algo grande, acuéstate sin decir palabra']. It's a warning against bragging. The closest I can think of is 'Nobody likes a show-off', but if there's anything better, I'll pass it on.

Apologies to those who are going to read this on two lists! I'm desperate...


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1661
	From: Adrian Tennant
	Date: Di Apr 30, 2002 8:40 

	Subject: Re: Any advice?


	Diarmuid,

Why not 'The role of coursebooks in EFL'? There is plenty of literature
(including some nice starters in the iT's magazine we got free at IATEFL) +
you can include Dogme.

Dr Evil



	


	Group: dogme
	Message: 1662
	From: Bjorn Candel
	Date: Di Apr 30, 2002 8:51 

	Subject: Re: Any advice?


	'Don't blow your own trumpet'?

----- Original Message -----
From: Diarmuid <diarmuidfogarty@o...>
To: Dogme <dogme@yahoogroups.com>; <TDSIG@egroups.com>
Sent: Tuesday, April 30, 2002 8:34 PM
Subject: [dogme] Any advice?


And while I'm holding the begging bowl, on behalf of a Venezuelan student,
does anyone know of a saying/proverb that would equate with the Spanish
saying, 'When you do something grand, go to bed without saying anything'
[something like 'Cuando hagas algo grande, acuéstate sin decir palabra'].
It's a warning against bragging. The closest I can think of is 'Nobody likes
a show-off', but if there's anything better, I'll pass it on.

Apologies to those who are going to read this on two lists! I'm desperate...


[Non-text portions of this message have been removed]



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com

Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1663
	From: Diarmuid
	Date: Di Apr 30, 2002 9:04 

	Subject: Re: Any advice?


	Fantastic work, Bjorn! Thanks for that. 

Doc, I'm tempted. But is it really a 'professional issue'?



	


	Group: dogme
	Message: 1664
	From: Adrian Tennant
	Date: Di Apr 30, 2002 9:26 

	Subject: Re: Any advice?


	Why not?

It's quite interesting really - I just read the iT's magazine stuff for the
2nd time this morning (on the bus on the way to work) and when I got home
this evening there was an e-mail from one of my editors saying - ' We edited
out the piece on tarot cards + don't want to run with the Nostradamus
worksheet as it includes references to WW2, Hitler and the Kenedy's' - this
is material for SE Asia & the Far East. - are these really contentious
issues?

Dr Evil



----- Original Message -----
From: "Diarmuid" <diarmuidfogarty@o...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, April 30, 2002 9:04 PM
Subject: Re: [dogme] Any advice?


> Fantastic work, Bjorn! Thanks for that.
>
> Doc, I'm tempted. But is it really a 'professional issue'?
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 1665
	From: scott_thornbury
	Date: Di Apr 30, 2002 11:39 

	Subject: dogme and dip


	A happy ending to the query re doing a dogme-style lesson for a DELTA 
(Diploma) assignment (see posting 1596). I just got this from the 
teacher concerned:

"Thought I'd send you a quick message to let you know
how my Dogme experimental DELTA lesson went. 
Well I think all in all it was a success. The lesson
brought up some great "emergent" language which was,
as it should be, very relevant to the students. The
reactions from the students were very positive too. I
did a short survey at the end of the lesson and asked
them if they liked the lesson and if they'd like more
lessons like it and all the students were very
enthusiastic. Also from my point of view, I found it
very fruitful and thought-provoking. On top of all
this, my assignment passed with a distinction!"

Which goes to show that the "system" does reward risk-taking, and hence 
can accommodate dogme, so long - I suppose - as it's well executed, 
cogently rationalised, and that the students' reactions are closely 
monitored. Well done. Scott



	


	Group: dogme
	Message: 1666
	From: Diarmuid
	Date: Di Apr 30, 2002 11:49 

	Subject: Re: dogme and dip


	RE: The successful dogme dip

I'm sure I'm not the only one who would love to hear more about the lesson, Scott. Is there any chance you could get the teacher concerned to let us know more about what happened in the lesson? I'm sure we could all learn something from it.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1667
	From: fshdt
	Date: Mi Mai 01, 2002 4:17 

	Subject: Re: Any advice?


	> this evening there was an e-mail from one of my editors saying - ' 
We edited
> out the piece on tarot cards + don't want to run with the 
Nostradamus
> worksheet as it includes references to WW2, Hitler and the Kenedy's' 
- this
> is material for SE Asia & the Far East. - are these really 
contentious
> issues?
> 
> Dr Evil

No, not contentious for any of my students. But my Chinese students 
wqouldn't know when WW2 was and would be pretty hazy when it came to 
Hitler and Kennedy. They might know the name but I would have to give 
history lessons before I could use them in any sophisticated way in a 
lesson.

Dick



	


	Group: dogme
	Message: 1668
	From: Colin Mackenzie
	Date: Mi Mai 01, 2002 9:48 

	Subject: Re: Any advice?


	Adrian says
> this evening there was an e-mail from one of my editors saying - '
>We edited
>> out the piece on tarot cards + don't want to run with the
>Nostradamus
>> worksheet as it includes references to WW2, Hitler and the Kenedy's'
>- this
>> is material for SE Asia & the Far East. - are these really
>contentious
> > issues?

>Dick replies
>No, not contentious for any of my students. But my Chinese students
>wqouldn't know when WW2 was and would be pretty hazy when it came to
>Hitler and Kennedy. They might know the name but I would have to give
>history lessons before I could use them in any sophisticated way in a
>lesson.

Doesn't this illustrate why we want to concentrate on what the 
teacher and the students bring to the classroom. If the teacher has 
enough interest in the particular histories of WWII, Hitler or 
Kennedy, then perhaps they can enthuse the students, if the students 
know a little about them they can perhaps find something to say. If 
not, it doesn't matter if they are contentious or not, they are not 
particularly useful subjects in that classroom. It comes back to 
particularity.

Sorry Diarmuid, doesn't really address your original mail. I'm not 
sure I understand what you mean by professional issues, isn't 
anything that impacts on what we do in the class a professional issue?

Colin



	


	Group: dogme
	Message: 1669
	From: Diarmuid
	Date: Mi Mai 01, 2002 10:53 

	Subject: Re: Re: Any advice?


	Just to clarify, the term 'professional issues' isn't mine. The brief that we've been given is to demonstrate the skill and ability to research and critically comment upon a topic of professional relevance and to disseminate the researched findings to other course members.

The problem comes from the fact that the course is aimed at people working wihin FE in England. I work for an EFL dept within FE, but we are self-financed and thus not really subject to the rules and regulations of FE. Thus, whilst 'current debates, initiatives and controversies within post-compulsory education and training' are of direct relevance to my colleagues on the course, they're not so relevant to me. 

So far, I've recieved the following suggestions: the role of coursebooks; the learning/teaching mismatch between western teaching and eastern learning styles; and choosing what type of English we should be aiming for. Any other suggestions gratefully received


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1670
	From: fshdt
	Date: Do Mai 02, 2002 1:30 

	Subject: Re: Any advice?


	> Doesn't this illustrate why we want to concentrate on what the 
> teacher and the students bring to the classroom. If the teacher has 
> enough interest in the particular histories of WWII, Hitler or 
> Kennedy, then perhaps they can enthuse the students, if the students 
> know a little about them they can perhaps find something to say. If 
> not, it doesn't matter if they are contentious or not, they are not 
> particularly useful subjects in that classroom. It comes back to 
> particularity.
> 

> Colin

Yes, that's about it. For many Chinese students these are not topics 
of any interest. I wish there was a more outward looking approach to 
the world but it just isn't there. I do not have time to give lectures 
(or any other type of history teaching) and I'd have such a hard time 
motivating a substantial portion of the class that I don't even try 
unless I have to. Some students would actively reject my attempts as 
trying to impose western culture on them.

I think their attitude leads to navel gazing and also limits their 
ability to acquire English because so much material originates from 
native speakers and includes cultural and historical elements. The 
constant need to reject influences their attitude to the language.

Dick



	


	Group: dogme
	Message: 1671
	From: Julian Bamford
	Date: Do Mai 02, 2002 5:07 

	Subject: classless teaching


	I'm back from a very dogmetic couple of days teaching English in the Japan
Alps. The students were seven male agricultural trainees in their 20s, on
their way to apprentice in the U.S.A. Some were real beginners and some
were able to express themselves a little, but none had much experience of
using English as a language. The place was an isolated mountain community.
There were other Japanese farmers there so the trainees had to speak
Japanese to them.

We had no classes as they were unnecessary in this optimum learning
enviroment; instead I ate, slept and worked alongside the trainees. I'd
use English at appropriate times (e.g., "Could you pass me. . ." at
mealtimes; "How's it going?" when passing someone who was working). I
taught them "How do you say ___ in English?" and I answered their
questions. When I overhead them speaking to each other in Japanese, I'd
sometimes translate part or all into English. I'd exploit all chances for
recycling useful English that had been introduced, making sure it appeared
at later appropriate times. In this way, and usually after many
repetitions, the students gradually started using some of the English
themselves--which started the snowball effect as the students use of the
language items led to other students learning them.

The language they needed for work or bantering with each other was mostly
set phrases (e.g., "What a coincidence"; "Whose turn it it? "It's my/your
turn"; "Pass it/them around" "It's your fault") and vocabulary which they
used with their prior English knowledge, e.g., fill up; kerosene;
housework, in charge of. People in the group came up with its own fun
phrases (sometimes these were my translations of their Japanese bantering),
e.g., "It's not my fault, it's my stomach's fault."-- that were quickly
learned and used by others in other situations ("Šmy rake's fault.")

I gave 5-minute talks in the evenings on how and how not to study, saying
things like:
Language is a skill, not knowledge. We learn English by 'doing' (using)
it. Don't bother trying to memorize things.
Don't think or stress yourself. Use English when you can and don't use it
when you can't. Mix English and Japanese if you like. Don't worry about
mistakes. Just do it.
Dictionaries are more trouble than they're worth, except for translations
of names of things: Languages can be translated at the level of ideas, but
not words.
Don't try to learn. Don't worry about forgetting. The brain only learns
what it thinks is important. This is Japan and you're using Japanese, so
your brain thinks rightly that English isn't important. But we can trick
our brains by using the English we know between ourselves when we can--our
brains will then think this English is important and will gradually,
without effort, absorb it.

They learned a lot of language in the 60 hours I was there; I wish I could
have stayed a month and seen how far it could go. As it is, I expect them
to continue bringing each other's language level up by using what they know
around each other.



	


	Group: dogme
	Message: 1672
	From: lifang67
	Date: Do Mai 02, 2002 5:27 

	Subject: Re: Any advice?


	I wonder how many non-Chinese on this list can correctly answer the 
following questions:

a) When did World War II start in China? (The month and the date as 
well as the year)

b) Who was the Japanese Quisling who ruled China during World War II?

c) How many Chinese died in the war?

d) How many Chinese people starved to death during the "Three 
Disaster Years" that JFK was president of the USA?

(Answers below)

Some Chinese kids might have some trouble with the last one, because 
it's still a state secret, but I'm quite sure they could answer at 
least two out of the first three (as long as they are mainlanders). 
In fact, they can probably sing you a very beautiful song in answer 
to the first question.

My point is not a general one about not confusing a particularly 
tendentious variety of human history with the total human experience--
although during the period of history we are talking about the 
Chinese view of events was far more representative of humankind than 
the view which has now become standard "world" history (that is, the 
official hagiography of Western imperialisms).

My point is this: your learners DO bring of knowledge about World War 
II and even JFK to your class. It's just not the same knowledge that 
you have, or your textbook contains. Vive la difference!

dk

a) The 18th of September 1931, with the Japanese invasion of Chinese 
Northeast.
b) Wang Jingwei, whom the Allies first denounced as a Communist and 
then helped to prop up; he abandoned the Allies because he thought 
Japan would win the war.
c) Over twenty million, that is, over three hundred times the number 
of Americans who lost their lives.
d) Somewhere between twenty million (official figure) and forty 
million (unofficial). It is the only time in recorded history that 
the population of China declined. China could not receive famine 
relief because of the opposition of JFK.

d



	


	Group: dogme
	Message: 1673
	From: Colin Mackenzie
	Date: Do Mai 02, 2002 4:11 

	Subject: Re: classless teaching


	Julian

This sounds a really interesting teaching situation. Did you propose 
the course like this or were you approached to run it this way?

Colin


>I'm back from a very dogmetic couple of days teaching English in the Japan
>Alps. The students were seven male agricultural trainees in their 20s, on
>their way to apprentice in the U.S.A. Some were real beginners and some
>were able to express themselves a little, but none had much experience of
>using English as a language. The place was an isolated mountain community.
>There were other Japanese farmers there so the trainees had to speak
>Japanese to them.
>
>We had no classes as they were unnecessary in this optimum learning
>enviroment; instead I ate, slept and worked alongside the trainees. I'd
>use English at appropriate times (e.g., "Could you pass me. . ." at
>mealtimes; "How's it going?" when passing someone who was working). I
>taught them "How do you say ___ in English?" and I answered their
>questions. When I overhead them speaking to each other in Japanese, I'd
>sometimes translate part or all into English. I'd exploit all chances for
>recycling useful English that had been introduced, making sure it appeared
>at later appropriate times. In this way, and usually after many
>repetitions, the students gradually started using some of the English
>themselves--which started the snowball effect as the students use of the
>language items led to other students learning them.
>
>The language they needed for work or bantering with each other was mostly
>set phrases (e.g., "What a coincidence"; "Whose turn it it? "It's my/your
>turn"; "Pass it/them around" "It's your fault") and vocabulary which they
>used with their prior English knowledge, e.g., fill up; kerosene;
>housework, in charge of. People in the group came up with its own fun
>phrases (sometimes these were my translations of their Japanese bantering),
>e.g., "It's not my fault, it's my stomach's fault."-- that were quickly
>learned and used by others in other situations ("Šmy rake's fault.")
>
>I gave 5-minute talks in the evenings on how and how not to study, saying
>things like:
>Language is a skill, not knowledge. We learn English by 'doing' (using)
>it. Don't bother trying to memorize things.
>Don't think or stress yourself. Use English when you can and don't use it
>when you can't. Mix English and Japanese if you like. Don't worry about
>mistakes. Just do it.
>Dictionaries are more trouble than they're worth, except for translations
>of names of things: Languages can be translated at the level of ideas, but
>not words.
>Don't try to learn. Don't worry about forgetting. The brain only learns
>what it thinks is important. This is Japan and you're using Japanese, so
>your brain thinks rightly that English isn't important. But we can trick
>our brains by using the English we know between ourselves when we can--our
>brains will then think this English is important and will gradually,
>without effort, absorb it.
>
>They learned a lot of language in the 60 hours I was there; I wish I could
>have stayed a month and seen how far it could go. As it is, I expect them
>to continue bringing each other's language level up by using what they know
>around each other.
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1674
	From: Diarmuid Fogarty
	Date: Do Mai 02, 2002 5:02 

	Subject: RICHARD! HELP!


	Hi Richard
Is there any chance you could let me know the page numbers of the Kiraly chapter about assessment as I have found somethings in it that I would like to quote in my assignment and I can't get hold of a copy of the book!

Thanks a million (in anaticipation)
Diarmuid



	


	Group: dogme
	Message: 1675
	From: scott_thornbury
	Date: Do Mai 02, 2002 6:52 

	Subject: Re: classless teaching


	--- In dogme@y..., Julian Bamford <bamford@s...> wrote:
> I'm back from a very dogmetic couple of days teaching English in 
the Japan
> Alps. 

Julian, that account is music to my ears. Maybe it goes some way 
towards addressing Jennifer's plea of very many postings back (1590) 
which I'm re-posting because a)it's a really interesting and 
challenging notion and b) it's a "first posting". Untypically 
discourteous, dogme members seem to have totally overlooked it - so 
here it is:

Hi all. After lurking for a reasonable amount of time, I've decided 
to take a friend's advise and share a project I'm doing with the 
dogme crowd...

By way of introduction...My name's Jennifer Gaudette. I have a small 
but growing language school in Spain. We teach ages 4+, classes are 
two or three hours a week. Now, in our fourth year I've decided to 
ditch the books we were using (all with very valuable bits in them, 
but definitely obstacles in the classroom). We were already pretty 
humanistic and no teacher slavishly followed the book. But, the 
teachers are scared. Scared that they'll be lost and have to
spend ages planning classes. 

I propose writing a loose syllabus (will I fall into the same rut??) 
required by law (and parents!) with *ideas* for the teachers 
(projects, games, etc) to give them something to work with. I also 
toyed with the idea a having 6 broad topics for the whole school to 
follow, each lasting approx 10 classes. This would lend itself nicely 
to activities between classes and levels and a huge space to display 
st work in reception area that all follows the same theme. 

Example: TOPIC - You and yours 

5/6 yr olds - project work about family and friends 

7/8 yr olds- same as above but broader, including descriptions and 
hobbies, etc 

Adults - same, project content depending on levels and interest. 

My idea is that in this loose framework, sts decide what info they 
want to include - as a class, in pairs or individually. The syllabus 
will include project and activity ideas, but nothing written in 
stone. Teachers can work with structures that lend themselves to the 
topics in a natural way. Sts need to pass (usually counter-
productive, old-fashioned) exams at school, which is not my priority 
*but* I do have to keep them in mind. Assessment will be continuous, 
portfolio based. 

Any suggestions, comments, ideas? The nice thing is I can do 
anything! I have till September to figure it out... 

Jennifer Gaudette



	


	Group: dogme
	Message: 1676
	From: Adrian Tennant
	Date: Do Mai 02, 2002 7:32 

	Subject: Re: classless teaching


	I echo what Colin said - can we have more?

One thing that did strike me though was that it sounded very ESP. I find
that ESP courses can lend themselves more to Dogme as everyone already has
similar goals.

Back in 1984 I taught East European Air-traffic controllers (please beware
when you fly anywhere East of Budapest!), we could easily have done this
Dogme style (oh! there's mileage in that!) but we used Headway!!!! + some
materials from the British Council in Madrid.
Given the chance to run the course again I'd do it very differently. For
example I'd teach them how to count (differentiate between 3, 13 and 30 and
hundred vs thousand) + to know left from right.

Dr Evil



	


	Group: dogme
	Message: 1677
	From: lifang67
	Date: Fr Mai 03, 2002 1:04 

	Subject: Jennifer''s Pronominal Syllabus


	Jennifer:

Yes, it was not only discourteous of all of us to ignore your 
suggestion, and it was particularly short-sighted of me, as I work 
with children and their teachers, and I am practically obsessed with 
the variegated, at once extremely concrete and completely abstract, 
semantic content of that little word "you".

On the other hand, the concrete example (or rather the bold refusal 
to give a concrete example) that you propose is, as you say, a little 
scary. 

Compare:

a) How are you all today?
Is this your pen?

and

b) My house
Is in the Northeast on the Songhua River
There we'll find
My old comrades
And we'll find
My wrinkled mom and grizzled dad

On the face of things, the first is closer to "you and yours" than 
the second. Not only that, it seems to me that a) is what the teacher 
will get if the teacher loses patience with silence and tries with 
the resources in the classroom to fill in the prenominal syllabus. 

It's the kind of schema that we all spontaneously seem to create and 
recreate in classrooms when we are faced with algebraic forms like 
pronouns or other grammar structures and there is time and social 
pressure to fill them in and no ready content at hand.

The second one, though, has more concrete "you and yours" in it
(although it is really just the beginning of the song about the 
beginning of World War II in China that has been running through my 
head since yesterday). The temptation to substitute b) for a) is 
almost irresistable.

But of course as soon as you do that you reduce b) to a). "You and 
yours" becomes "them and theirs".("Children? Today we're going to 
learn a song about the beginning of World War II in China!" "Oh, 
sh....!"). 

For b) to really be "you and yours", it has to be emergent and 
unexpected. You have to walk into a classroom expecting World War II 
and suddenly get a Chinese song from a group of hitherto sullen 
Chinese kids and then somehow get them to put it in clumsy but 
exquisite English.

I know I often lack the faith. This week my grads were all supposed 
to do a lesson around Cinderella. Last week, we noted that it is a 
barbaric and foreign tale which teaches children to hate their 
families, pray for early rescue by a rich and powerful lover, and 
ignore the curfew. 

We decided to leave key questions open (Does Cinderella forgive her 
family or murder the lot, Hamlet style, as in the original Grimm 
version? What is the moral?) for the learners to fill in. Almost to a 
woman, my teachers provided an "example" which pre-empted the 
children's reply (and contradicted Grimm). The suspense was too much 
for any of us.

I think that one of the reasons why this group has never really shed 
the name "dogme" with all its derogatory and "dogmatic" connotations, 
(despite longstanding protests from, inter alia, DF and Simon Gill) 
is this. Dogme really does require a dogged kind of faith, often in 
the teeth of repeated evidence, that, in the words of MiCawber, 
something will turn up, that astonishment really can replace planning-
-even syllabus planning--and that someone out there, someone real and 
interesting, always will answer to the name "you".

dk 

PS: One of the mnemonic devices I used this term to remember my 
students' names was to invent fake family trees for particularly 
troublesome students--e.g. "Gaudette" is the lost grand-daughter of 
that famous right wing clericalist architect in Barcelona....I wonder 
if there's a classroom activity in that....

d



	


	Group: dogme
	Message: 1678
	From: Julian Bamford
	Date: Fr Mai 03, 2002 4:18 

	Subject: classless teaching


	Thanks everyone for your comments and questions. There is, of course, much
more behind the brief account I provided in the first "classless teaching"
posting. The course is actually a work in progress--I've been teaching it
annually with different trainees each time for five years. I'm a
volunteer, simply asked to teach them English, so I have a completely free
hand. The first times I did it, I used to fight for classes with all
trainees present as often as possible--a losing battle as there's so much
farm work to do, and rare is the time when all trainees can be together.
This frustrated me mightily to the point that I thought it a hopeless
situation. In the classes we did manage to schedule, I'd fill up the empty
space with "How are you all today? Is this your pen?"-type pairwork things
(to quote from dk's 'Jennifer's Pronominal Syllabus' posting). I worked
from a barebones functional phrasebook-like syllabus that I wanted to cover
(talking about the past, future, etc.). I had to notice that the
sleep-deprived trainees would frequently nod off during these classes.
Every evening, I wrote down all the language that had come up in and out of
class--on huge posters that covered the wall of the house we lived in.
After the course, I typed up all that poster language into a book of
example sentences (a post-course syllabus) for each trainee.
Matt, my teaching colleague, helped me evolve away from this
traditional approach. We weren't working toward anything--we were just
responding to what seemed to work. For example, posters on the wall with
hundreds of language items gave the message that that stuff ought to be
learned: a good-students-know-it,-bad-students-don't kind of thing. Some
students would stand in front of the posters repeating phrases over and
over. It didn't seem healthy.
Actually this year we did have one brief class on a rainy
afternoon--the organizers still think I want classes so we went ahead. And
a couple of guys nodded off, of course. We practiced English but it was
clear to me that nothing was said or done that couldn't be better done
outside class. I realized how superfluous classes are in a situation where
we can be learning in the context of life itself.
I still have "a syllabus"--it is actually that book of words and
phrases with examples that I collected from the language that came up or
seemed useful those first years. But rather than feel pressured to cover
it as I used to, I now relax, knowing all that language will come up of its
own accord if we just live and work together. It is uncanny--I add a few
phrases to the book each year but, after the course, I can give essentially
the same book to the trainees each year because identical language comes up
each year. My job as a teacher--and this isn't something anyone could do;
it probably needs training-- is to supply/translate appropriately
"learnable" language when the situation calls for it, and notice
opportunities for recycling. Our life and activities dictate the language
which I filter and enhance for the students. The "syllabus" is always in
my mind, guiding me in that filtering and enhancing.
Dr. Evil points out that the course has an ESP flavor, but I think
it could work in non-ESP situations. After all, being human and living
life is commonality enough. Nonetheless, the course does require
activities that all participants share, and want to or must do. Ours is
farmwork, but it could be anything--tennis, gardening, camping. . . I now
think language classes are a (poor but necessary) way of substituting for
this lack of a shared activity. But, I wonder, are there things that are
done in school--P.E.? cleaning or maintaining the grounds? science?
computer work? cooking and mealtimes?--that could be used as the vehicle
for the language teaching. Then we could get rid of those awful artificial
language classes when we nod off and look out of the window at the gorgeous
day outside.

Julian



	


	Group: dogme
	Message: 1679
	From: Dennis Newson
	Date: Fr Mai 03, 2002 9:38 

	Subject: CELTA


	Just a request for information. 

Elsewhere CELTA is being referred to as a British Council 
examination. Is that so? I wasn't aware that the British Council 
developed any examinations.


Dennis


Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1680
	From: pwrcolesuk
	Date: Fr Mai 03, 2002 11:12 

	Subject: CELTA


	Dennis,

I know that in Turkey the British council run two types of 
certificate. A Cert.ELT, which isn't internationally recognised but 
is better than nothing for an unqualified teacher. The Istanbul 
Council also runs a CELTA, I gather they must get someone in to 
assess the teachers but I only have hands on experience of the Ankara 
BC. 

Julian,

Fantastic stuff. We should all consider how we can use such 
techniques in the 'traditional (traditional in terms of space, 
students numbers.) classroom'. 

Regards,

Pete



	


	Group: dogme
	Message: 1681
	From: sthornbury@w...
	Date: Fr Mai 03, 2002 6:47 

	Subject: Re: classless teaching


	A teacher (in China) who tells me that he heard about dogme on 
the TESL-L List (is this fame?) suggested we have a look at this 
URL about John Gatto: 
www.fastcompany.com/online/40/wf_gatto.html
Here is a taster:
John Taylor Gatto's most famous essay may well be "The Seven-
Lesson School Teacher" ( New Society Publishers, 1992 ). In the 
essay, he describes -- with considerable irony -- the real lessons 
that he and other teachers impart to their students. 
Confusion. Schools attempt to teach too many things. And they 
present most of those things out of context, unrelated to everything 
else that's being taught. 
Class position. Students must stay in whatever class they're 
assigned to and must "endure it like good sports." From that, they 
learn how "to envy and fear the better classes and how to have 
contempt for the dumb classes." 
Indifference. Children learn not to care about anything too much. 
When the bell rings, they stop whatever they've been working on 
and proceed quickly to the next workstation. "They must turn on 
and off like a light switch.... [T]he lesson of bells is that no work is 
worth finishing." 
Emotional dependency. "By stars and red checks, smiles and 
frowns, prizes, honors, and disgraces," kids learn to surrender their 
will and to depend on authority. Intellectual dependency. "Good 
students wait for a teacher to tell them what to do." Conformity 
triumphs, while curiosity has no place of importance. 
Provisional self-esteem. Self-respect depends on expert opinion, 
measured down to a single percentage point on tests, grades, and 
report cards. Parents would be "surprised how little time or 
reflection goes into making up these mathematical records," but 
the system teaches children to measure themselves based on "the 
casual judgment of strangers." 
Conspicuousness. Children are always under surveillance, in the 
classroom and even beyond. There are no private spaces for 
children and no private time for them. "Changing classes lasts 300 
seconds to keep promiscuous fraternization at low levels." 
Teachers assign "a type of extended schooling called 'homework,' 
too, so that the surveillance travels into private households, where 
students might otherwise use free time to learn something 
unauthorized from a father or a mother or by apprenticing to some 
wise person in the neighborhood."



	


	Group: dogme
	Message: 1682
	From: Tom Topham
	Date: Fr Mai 03, 2002 7:10 

	Subject: Re: classless teaching


	Where did Gatto go to school, Airstrip One?

Sounds like a much more traumatic and unpleasant education than the one I 
went through (Canadian public HS).

"Emotional dependency" Did you or anyone you knew in HS care that much 
about gold stars or any other approval from T? What teenager would?

"Indifference. Children learn not to care about anything too much."
Can indifference be taught? I was indifferent to the things I found boring 
but cared about, paid attention to, and learned the things I found 
interesting.

"Provisional self-esteem. Self-respect depends on expert opinion,..."
Again, ask yourself if you or anyone you knew based their own self-respect 
on marks given by teachers.

Grumpy Tom










_________________________________________________________________
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	Group: dogme
	Message: 1683
	From: Colin Mackenzie
	Date: Fr Mai 03, 2002 8:54 

	Subject: Re: classless teaching


	GTom says
>Sounds like a much more traumatic and unpleasant education than the one I
>went through (Canadian public HS).
>
>"Emotional dependency" Did you or anyone you knew in HS care that much
>about gold stars or any other approval from T? What teenager would?
>
>"Indifference. Children learn not to care about anything too much."
>Can indifference be taught? I was indifferent to the things I found boring
>but cared about, paid attention to, and learned the things I found
>interesting.
>
>"Provisional self-esteem. Self-respect depends on expert opinion,..."
>Again, ask yourself if you or anyone you knew based their own self-respect
>on marks given by teachers.

I think these things tend to have developed before high school. In 
primary school I certainly wanted that red star and I remember well 
the first time I didn't give the form teacher a commendation that I 
got from another teacher as I didn't want it to be added to the list 
on the wall. The indifference came after the emotional dependency, 
once that had been transferred onto schoolmates

Colin



	


	Group: dogme
	Message: 1684
	From: Brian Perkins
	Date: Sa Mai 04, 2002 12:43 

	Subject: Re: classless teaching


	Scott wrote:
> A teacher ... suggested we have a look at this 
> URL about John Gatto: 

As some of you may remember, I have home-schooled my two daughters for the last
twelve years. And although I only first heard of JTG less than two years ago,
his observations and conclusions are very close (but, not identical) to those I
came to nearly 20 years ago.

For anyone interested, his web site is...
http://www.johntaylorgatto.com/

And he's making his latest book available online for free as he writes it.
(How's that for bucking the system?)







__________________________________________________
Do You Yahoo!?
Yahoo! Health - your guide to health and wellness
http://health.yahoo.com


	


	Group: dogme
	Message: 1685
	From: Richard Samson
	Date: Sa Mai 04, 2002 1:11 

	Subject: RICHARD! HELP!


	Diarmuid,

The Kiraly reference is:

Don Kiraly
A Social Constructivist Approach to Translator Education
Empowerment from Theory to Practice
St. Jerome Publishing (2000)


Chapter 8:

Assessment and the Emergence of Translator Competence

The objectivist underpinnings of traditional assessment practices p.140
The limits of traditional testing procedures p.141
Principles of constructivist assessment p.142
A role for professional standards: the example of DIN 2345 p.147
Implications of professional standards for assessment p.151
Applying constructivist principles and and professional standards p.152
A note on translation quality evaluation p.158
Conclusion p.162

Enough? Hope it's what you wanted.

All the best,

Richard
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	Group: dogme
	Message: 1686
	From: fshdt
	Date: Sa Mai 04, 2002 2:17 

	Subject: Re: classless teaching


	--- In dogme@y..., sthornbury@w... wrote:
> 
John Gatto: 


I had a quick look. It took me back to the 60's. I remember so many 
similar ideas in Illich and John Holt (remember 'How Children Fail'?). 
It's about time the pendulum swung that way again.

Dick



	


	Group: dogme
	Message: 1687
	From: Diarmuid
	Date: Sa Mai 04, 2002 6:37 

	Subject: Re: RICHARD! HELP!


	More than enough. I owe you one!


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1688
	From: Diarmuid
	Date: Sa Mai 04, 2002 7:44 

	Subject: JT Gatto


	Leaving aside my doubts about somebody who doesn't want to become a guru and yet who offers autographed copies of his book as an incentive to buy...Gatto's work rings the odd bell here and there. He seems to be arguing against the idea of professional teachers. Kids (and anyone for that matter) can be educated in the real world and what they learn there will probably be more memorable, more applicable and more interesting than the nonsense forced into their heads at school. Pádraig MacPiarais, more known for leading the 1916 Irish Rising, was also an educator and wrote a book whose title, 'The Murder Machine', was his metaphor for the education system.

How relevant is that to the EFL profession? A genuine question, not a rhetorical device. Are there (other) teachers out there who have tried to humanise their classrooms (and themselves...) only to find out that their efforts are resisted by students who have been taught 'what education really means', directors who know 'what really works' and their own experiential mindset which tells them that their flights of fancy are nothing other than that. As another classroom fills up with people who don't really want to be there, are there colleagues who begin to wonder if *they* should in fact be there? 

Is the only way out the way out? 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1689
	From: Tom Topham
	Date: Sa Mai 04, 2002 9:15 

	Subject: Re: Gatto


	Dicksay:
>I had a quick look. It took me back to the 60's. I remember so many
>similar ideas in Illich and John Holt (remember 'How Children Fail'?).
>It's about time the pendulum swung that way again.
:enddicksay

Wouldn't it be just as well we stopped the pendulum swinging? The extremes 
are never where we will find long term success and useful results. 
Education isn't fashion (bell-bottoms finally in again too, I notice - I am 
eagerly awaiting the love-ins and LSD), although ideologues and academics 
like to have something new/old to pontificate about, and against.

As my last post on the subject suggested, Mr Gatto obviously has an axe to 
grind, and without an extreme and largely fantastic position to attack, his 
diatribe cannot sound as righteous as he would have it be.

Human resources! Isolation! Boredom! Your children stolen from you! The 
sinister "fourth purpose" of modern education! Those who THINK they are 
doing good are being unknowingly manipulated by a secretive cabbal of 
industrialists and capitalists, in a grand and carefully crafted experiment 
in social engineering! (I am NOT making this up, go have a look at the site 
yourself).

Sheesh! Let's have a reality check here, and some slightly cooler debate? 
Is it really possible that for all these years these, all these good natured 
people, who have gone into teaching for all the right reasons, have had the 
wool so completely pulled over their eyes? John Gatto says that YOU are a 
pawn in this game.

Grumpy (but I do admit entertained by Mr Gatto) Tom




_________________________________________________________________
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	Group: dogme
	Message: 1690
	From: prawdziwyanglik
	Date: Sa Mai 04, 2002 5:18 

	Subject: Gatto et al. still alive and demonstrating alternatives


	Dick, I don't think the pendulum ever stopped swinging.

Gatto's in my hall of fame. I'm waiting for the updated version of 
'Dumbing us Down' right now.

David F.

Mark Smith's Informal Education homepage www.infed.org

Sudbury Valley School www.sudval.org

Worldwide Real Education Network 
http://www.worldwiderealeducation.net/

Education Now http://educationnow.gn.apc.org/index.htm

Education Revolution http://www.educationrevolution.org/

The Living School http://www.livingschool.org/

Summerhill School http://www.s-hill.demon.co.uk/index.htm

Education Otherwise http://www.education-otherwise.org/




> It's about time the pendulum swung that way again.
> 
> Dick



	


	Group: dogme
	Message: 1691
	From: Diarmuid
	Date: Sa Mai 04, 2002 9:28 

	Subject: Re: Gatto


	Grumpy

Isn't it reasonable to be of the opinion that the educational systems in
most developed countries have been devised and refined to produce a
compliant and efficient workforce? Isn't it true that the selection and
promotion processes have been devised to ensure that everyone in society
knows their place from early on? That's the reality check.

In England, business is becoming more and more powerful in its influence
over schools, to the extent where it actually gets a say in the National
Curriculum. Now, we're a long chalk from Gatto's secret conspiracy, but the
end result is the same. Education isn't about making better people, it's
about making better workers.

Dopey



	


	Group: dogme
	Message: 1692
	From: Brian Perkins
	Date: Sa Mai 04, 2002 11:55 

	Subject: Re: Gatto


	Grumpy Tom wrote:
> The extremes are never where we will find 
> long term success and useful results. 

Tom, I often agree with your points of view. However, this time, I have to say
that in my observations, what is considered "long term success and useful
results" by the general populace has very little in common with meeting the
needs and desires of individuals today.




__________________________________________________
Do You Yahoo!?
Yahoo! Health - your guide to health and wellness
http://health.yahoo.com


	


	Group: dogme
	Message: 1693
	From: fshdt
	Date: So Mai 05, 2002 3:11 

	Subject: Re: Gatto et al. still alive and demonstrating alternatives


	--- In dogme@y..., "prawdziwyanglik" <prawdziwyanglik@y...> wrote:
> Dick, I don't think the pendulum ever stopped swinging.
> 
> Gatto's in my hall of fame. I'm waiting for the updated version of 
> 'Dumbing us Down' right now.
> 
> David F.

I think it's on Chumbawamba's WYSIWYG. (We're Dumbing down)

Dick



	


	Group: dogme
	Message: 1694
	From: fshdt
	Date: So Mai 05, 2002 5:25 

	Subject: Re: JT Gatto


	--- In dogme@y..., "Diarmuid" <diarmuidfogarty@o...> wrote:
He seems to be arguing against the idea of professional teachers. Kids 
(and anyone for that matter) can be educated in the real world and 
what they learn there will probably be more memorable, more 
applicable and more interesting than the nonsense forced into 
their heads at school. 


Well, I'd only go part of the way. Just take a look at the schooling 
system in Macau. It's rigid, test oriented, has a built in extreme 
boredom factor (education in Macau is not felt to be real if it is not 
boring) and is generally soul-destroying. Teachers have scolding 
sessions. Students are beaten for poor results, and imagination is 
seriously discouraged. I see young people who are damaged by this 
hideous process and some who have had their spirit broken by it.

So let them learn on the street? Ten years ago that is what happened. 
A change in the education system resulted in large numbers of children 
not getting any secondary education and they really were out on the 
street. No skills, no jobs. So they were taken in hand by some kindly 
people and educated in the real world by people who had no 
professional qualifications. What they learned from their big brothers 
in the Sun Yee On and 14K Triads was memorable indeed. They learned 
how to run drugs and get other more foolish people to take all the 
risks. They learned how to be a good loanshark and how to deal with 
defaulters, how to break unwilling girls in for a life of prostitution 
and the lucky ones learned how to be hit men and gun down opponents 
while riding pillion on scooters. The crime rate soared and the 
problem is still with us, though currently under wraps. 

The street is not a romantic place where kindly adults will teach you 
carpentry. I have to throw my lot in with the schools because I can 
change the schools a little. I can't change the Sun Yee On.

I felt much the same about things back in the sixties. Illich was full 
of interesting ideas but you have to start from where people are. A 
friend of mine was invited to dinner with him once and was really 
excited. He wanted to talk about Illich's idea that if you added up 
the traveling time for your car journeys plus the time you spent 
working to pay for the car and the petrol etc., your average speed was 
actually around that of a pedestrian. Sadly, he never got to talk 
about it because Illich had to leave early to catch a plane.

I'm not totally cynical and I do make changes but so long as my frying 
pan doesn't get too hot I'm not prepared to make huge leaps into the 
unknown.

Dick



	


	Group: dogme
	Message: 1695
	From: Diarmuid
	Date: So Mai 05, 2002 6:15 

	Subject: Re: Re: JT Gatto


	I like the Illich story, Dick! I agree with you completely, we *do* have to start where people are, but at the same time, we also need to be clear about where we are going (or where we would like to go, at least). 

The answer is clearly *not* closing the schools and leaving the students to fend for themselves 'on the street' (we're beginning to sound like something out of a 70s movie). But one can't help thinking that the Triads and the Sun Yee On actually did more of a favour to those kids than school may have done. After all, living in a society where money is valued above all else and the best money is the money that you haven't worked for, to be educated into easy, effective ways of earning lots of money effortlessly and without needing to be born into the right class is very useful to young people. The fact that those groups contribute very little else to society, other than death and destruction, is left to one side. Society wouldn't have a problem with people being educated to die slow deaths in factories or quicker ones in the armed forces!

Which leads me to the conclusion that education is a fundamentally political process. We either serve to uphold the status quo or to undermine it. And I think this is what Gatto and people like him must feel when they decide to leave the education industry (or at least the education *factory*). 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1696
	From: lifang67
	Date: Mi Mai 08, 2002 12:39 

	Subject: i - 1


	Julian:

If your ears were burning last night, it was because your name was 
much bandied at our MA thesis defense. One of the grads used your 
work with Richard Day on "i - 1" reading as a central idea in her 
thesis.

The discussion was entirely in Korean and I had some trouble 
following at one point. The thing I wanted to ask (related to your 
half-hearted sympathy for Krashen) was about dynamism 
vs. "fossilization".

Krashen believes in i + 1 reading because he thinks it's the next 
step up--he really believes in an "internal syllabus" composed of pre-
ordered nuggets (as opposed to externally manufactured simulacra like 
McNuggets). You get to i + 1 by understanding it.

If you read at i -1, where do you go? If you believe in Krashen, the 
next step is logically i - 2, innit?

dk

PS: A note on reading. We are evaluating with final "projects" 
instead of a test. Everybody's got to read two hundred pages of 
anything, and then figure out a way to teach it to their classmates, 
using this model of Kern's (Immersion, Explicit Teaching, Critical 
Framing, and Re-immersion) plus a few refinements of my own (which I 
cobbled on because the kids were being too text focussed and couldn't 
get past the explicit teaching phase). So everybody's reading 
something DIFFERENT, and trying out bits of it on each other in class.

The exuberant variety of choice has led to some big problems, but not 
nearly as big as the problems you get when everyone does the same 
book, and half of them hate it. Still--one week I suggested Reader's 
Theatre, and one of my Fine Arts students came to me practically in 
tears--she had chose a self-help book--yes, none other than Stephen 
R. Covey's the Seven Habits of Highly Effective People. I suggested 
that she re-write part of it as psycho-drama, and the next week she 
came back with a really hilarious thing called "The Seven Habits of 
Highly Defective Teens--Part One". 

Invariably, there's been a little coin clipping. One student came in 
with a book that was 190 pages, and we agreed that was okay. Another 
one came in with a book that was four hundred pages, and we said she 
could get away with reading half, particularly if it was boring. 
Yesterday, though, a student came in with a book of twenty pages, so 
the others said she had to read it ten times. i x 10?

d



	


	Group: dogme
	Message: 1697
	From: fshdt
	Date: Mi Mai 08, 2002 3:38 

	Subject: Re: i - 1


	The i + 1 concept makes this sweeping assumption that language 
acquisition is linear and one dimensional. This is certainly not true 
of vocabulary acquisition and I am pretty certain now that acquisition 
of grammar and structure is related to vocabulary. I see a learner's i 
as a sort of slightly fuzzy irregular multi-dimensional ball. The 
learner can acquire stuff around the edge of his fuzzy ball, but not 
from far away, since if that happened the learner would then have a 
number of 'language balls' that didn't link up and couldn't be 
assimilated and used together.

There is also a problem in that some learners '1' in the i + 1 is 
greater than others. They have more effective pseudopods on their 
amoeba-like balls of acquired language and can assimilate larger 
gobbets at a time.

The next problem is that of i + 1 and vocabulary. Learners don't 
acquire vocabulary in neatly related sets, stretching the set 
boundaries as they learn. The only way to get vocabulary acquisition 
into this i + 1 set up is to include L1 knowledge and personal 
knowledge in the i. That way the new vocabulary can relate to 
elements in the i.

Do all this and you have a learner with a language amoeba reaching out 
and sucking new L2 stuff in wherever it's near enough and tasty 
enough. A learner centred model - have you ever tried to force an 
amoeba to eat? Slippery little buggers. 

But as a model to decide what will be learned next and what to teach 
next it has become useless.

The best thing about it is that as you look at a class you can see 
these transparent amoebas slopping about their heads, extending and 
retracting pseudopods according to their interests and the 
availability of your offerings. Chinese learners tend to take their 
time over responding to you so this gives me something to think about 
while I'm waiting.

Dick



	


	Group: dogme
	Message: 1698
	From: Julian Bamford
	Date: Mi Mai 08, 2002 9:07 

	Subject: i - 1


	dk wrote: One of the grads used your work with Richard Day on "i - 1"
reading as a central idea in her thesis. . . The thing I wanted to ask. . .
was about dynamism vs. "fossilization". Krashen believes you get to i + 1
by understanding it. If you read at i -1, where do you go? If you believe
in Krashen, the next step is logically i - 2, innit?

Krashen's i + 1 concept is part of his theory of language acquisition.
Whether one subscribes to it or not (and thanks for your interesting
comments on i + 1, Dick), it's a well-known concept in language teaching
circles. So when Richard Day and I, in a book on L2 reading, were arguing
against the prevalent idea among teachers and students of "No reading pain,
no reading gain" i.e., that reading texts should be hard to be useful, we
decided to take Krashen's concept and flip it (i.e., i minus 1). We use i
- 1 related to learning to read (rather than language learning as such).
It's an illustrative term rather than an absolute target. The times when i
- 1 texts (i.e. easy texts well within the reader's competence without too
many i + 1 distractions) are useful are for building a sight vocabulary
(automaticity), and for building vocabulary knowledge.
So, if you read at 1 - 1, you become a more and more fluent reader as your
sight vocabulary and ability to read in sense units (rather than word by
word) increases. And you both solidify your vocabulary knowledge (by
seeing words you know in different contexts) and expand it (by guessing at
the i + 1 elements that are inevitably in even a largely i - 1 text).
Julian



	


	Group: dogme
	Message: 1699
	From: lifang67
	Date: Fr Mai 10, 2002 1:26 

	Subject: Re: i - 1


	Julian:

One of the things I DON'T like about this list (which has dogged me 
from the very beginning) is that when you write a short, snappy 
little posting under extreme time pressure and then you re-read it a 
few days later, it sounds more snippy than snappy. (And then of 
course when you try to rectify this you sound long-winded.)

I didn't mean to criticize "i-1", and I think in fact both you and 
Dick in your different ways are doing more to gut Krashen of his 
obnoxious internal syllabus than I am by sitting on the side and 
theoretically carping. 

I don't believe in "i-1" as a theoretical construct, but I do believe 
in it as a handy label (particularly if you allow islands of i+1) and 
even a street slogan. In fact I wrote a comic book for my freshmen 
university students last year which was set in the last year of high 
school and used a vocabulary that was deliberate beneath the 
requirements of the college entrance exam.

Still, I DO believe in language attrition, even short term language 
attrition. I've noticed that my own reading ability in Korean suffers 
terribly during the teaching term because I subsist on a diet of 
subway lingerie advertisements instead of academic articles and 
Korean poetry.

I hate to risk introducing a high moral tone to this list, but it 
seems to me that dogme could use a distinction between short-term 
motivation in reading (lingerie advertisements, Cosmopolitan, and 
interviews with David Beckham, snappy/snotty postings) and long-term 
motivation (academic articles, Korean poetry, and most of what one 
finds on the dogme list). 

The criterion of "difficulty" is profoundly atheoretical (and 
attempts to make it theoretical, like the old argument that the 
present continuous was somehow "easier" than the future tense, have 
very little value, even as entertainment). But anyway, "difficulty" 
is also largely irrelevant, if not to short term motivation, then 
most certainly to long term motivation.

dk



	


	Group: dogme
	Message: 1700
	From: scott_thornbury
	Date: Sa Mai 11, 2002 9:45 

	Subject: On reading and amoebas


	On the subject of reading, and picking up on Dick's wonderful amoeba 
metaphor for language acqusition ("as you look at a class you can see 
these transparent amoebas slopping about their heads, extending and 
retracting pseudopods according to their interests and the 
availability of your offerings"), I have to share this extract from a 
book called "The Child that Books built: A memoir of childhood and 
reading" in which the writer (Francis Spufford) describes learrning 
to read:

"The first page of The Hobbit was a thicket of symbols, to be decoded 
one at a time and joined hesitantly together ... By the time I 
reached The Hobbit's last page, though, writing had softened, and 
lost the outlines of the printed alphabet, and become a transparent 
liquid, first viscous and sluggish, like a jelly of meaning, then 
ever thinner and more mobile, flowing faster and faster until it 
reached me at the speed of thinking and I could not entirely 
distinguish the suggestions it was making from my own thoughts. I had 
undergone the acceleration into the written word that you also 
experience as a change in the medium".

(quoted in the LRB)

(Some) second language learners achieve the same breakthrough in 
their production, where a critical mass of separate amoebas (?) 
(or "jellies of meaning") coalesce into a swarm that moves as a 
single indepedent organism. Alas, it's never happened to me.

Q: what can teachers do to trigger the "change in the medium"?

Scott



	


	Group: dogme
	Message: 1701
	From: Diarmuid
	Date: Di Mai 14, 2002 7:08 

	Subject: Jennifer


	Discourteous, moi? Actually, Jennifer, the reason that I haven't replied to
your post os that at the moment [cue violins], I don't think I am
well-placed to give anybody ideas or suggestions that will be of any
value...at least as far as teaching is concerned. Those pesky students...as
Scooby Doo will undoubtedly be saying at a Big Screen near you soon.

However, one of the big pluses (*the* big plus) of the dogme group is the
way that people support and share ideas, so here are my views, for what
little they're worth.

I think the most pressing concern is that you wrote about how the teachers
were frightened. That fear needs to be got over somehow. It really *is* a
lot to expect teachers to be able to come up with classes that haven't been
whipped off a coursebook page and it seems to me that what they will need to
be able to do so effetively will be time and support. This would mean that
they get a sufficient amount of paid preparation time and, where possible,
they are paired with a colleague who is teaching the same level. I'm not so
convinced by "doubling up" as this sometimes means that the teacher is
encouraged to repeat the same lesson with different classes.

I really like the idea that the whole academy is working together on a theme
and displaying its work as a whole. But, as well as ideas and activities,
the teachers will benefit from having some sort of materials to hand. It
doesn't matter what these are (nobody's suggesting that you nip off and
write your own coursebook) as long as they exist! Rather than pushing the
teachers into Cold Turkey, have a bit of material that they can draw from
and, most importantly, contribute to with their students. In this way,
everybody can take ownership of the procedure.

The idea of assessing continuously and via portfolio is also one that sends
a pleasing frisson up and down my spine. However, once again I am reminded
of the concerns that my colleagues have raised about portfolios. Most people
I have mentioned the idea to have said that they are far too time-consuming
and bureaucratic. I disagree but I haven't got the time myself to set up the
process and offer it as an example. (I know that might sound a bit strange:
"They say it takes up too much time; I disagree but I don't have the time to
do anything about it...", but my time constraints are many and not all
professional, these days. Baby Éamonn is due within three weeks...) Please
don't let the school exams dwell too heavily on your mind. IIt seems to me
that if you have made this decision, you have accepted that those exams are
not conducive to learning and that freedom in the classroom is conducive to
learning. That belief should be all you need to see you through!

It strikes me, therefore, that what is going to make this work is to win the
profes over. This can be done by giving everyone fewer contact hours (not
very economic, I appreciate); setting up teaching partnerships where
possible;; having some minimum materials prepared; having regular feedback
sessions which focus on the positive, but also attempt to find solutions to
the problems that may arise; provide a forum for teachers to discuss
anything they wish to (a Yahoo groups might do the trick); provide solid
support for the teachers (in Spain you have some very respected names:
perhaps they could be leant upon to come and give a workshop at the start of
the year?).

As far as the students go, I think that a happy profesorado will have an
effect in the classroom. The students would need lots of resources available
to them: a few subscriptions to magazines, some Speak Up videos, a couple of
newspapers, internet, readers etc would be of immense benefit. In my dream
school I have a kind of common room where students who can't be bothered
attending class can go and hang out. In it there is MTV, magazines, comics,
big comfortable sofas and even a small bar (only English spoken). However,
assuming that you haven't won the lottery...

Anyway, for whatever it's worth, there's my tuppenceworth on the subject. I
think you've got some great ideas and I look forward to hearing how
everything goes.



> My idea is that in this loose framework, sts decide what info they
> want to include - as a class, in pairs or individually. The syllabus
> will include project and activity ideas, but nothing written in
> stone. Teachers can work with structures that lend themselves to the
> topics in a natural way. Sts need to pass (usually counter-
> productive, old-fashioned) exams at school, which is not my priority
> *but* I do have to keep them in mind. Assessment will be continuous,
> portfolio based.
>
> Any suggestions, comments, ideas? The nice thing is I can do
> anything! I have till September to figure it out...
>
> Jennifer Gaudette
>
> ________________________________________________________________________
>
>
>



	


	Group: dogme
	Message: 1702
	From: peterhart2000
	Date: Di Mai 14, 2002 9:44 

	Subject: Re: Jennifer


	"I'm not so convinced by "doubling up" as this sometimes means that 
the teacher is encouraged to repeat the same lesson with different 
classes".

Is this necessarily a bad thing? I've recently found when 
experimenting with Dogme that 'doubling up' can be pretty handy. The 
lesson outlined below came to me when attempting to adapt 'Deadway', 
(Elementary) for a vocab. class on 'Jobs'. The first time I did this 
lesson, it went OK, but there was something missing at the end, 
(basically it was as dull as Nile water). It went really well up to 
that point though, (particularly the competitive element), so I 
decided to try it again.

I did it again with another class of the same level and changed the 
ending, (stages 16/17). Instead of letting the students use their 
completed tables to ask and answer q's re: Jobs, I gave them 5 
minutes to attempt to memorise the information and did it as a 
continuation of the competition; 1 group would call a job out to 
another group, the second group would attempt to give a sentence 
describing where this person works and what they used in their job.

Great for practising the vocab involved and 3rd person 's' - if they 
miss it out -'nul points'.(Hmmm - is all this display language 
or 'real'?). It went really well the 2nd time - lots of shouting out 
and friendly abuse of students who couldn't remember the info. In a 
standard mid-term test the following month, both classes scored 
really highly on the sections regarding the 'jobs' vocab - still 
regularly screw up 3rd person 's' though...

Doesn't 'doubling up' give great opportunities for this kind of 
action research?

Lesson Outline, (Elementary 1). 
1. Divide students into groups of 3 or 4
2. On the board draw a table with 3 columns. 
3. Tell students to copy this onto a piece of paper, (1 for each 
team).
4. Label the first column `Jobs' – students do the same.
5. Give students a time limit to write down as many jobs as 
possible in the first column.
6. Collect the papers. Give 1 point for each job spelt 
correctly, ½ point for each job spelt incorrectly, no points for 
unreadable entries.
7. Put points for each team on the board.
8. Return the papers. 
9. Label the second column `Where they work'.
10. Give students a time limit to write as many places of work as 
they can, (for each `job' in the first column). 
11. Repeat steps 6/7/8.
12. Label the third column `What they use'.
13. Give students a time limit to write as many things that these 
people use in their jobs as possible, (related to the jobs and places 
in the 1st and 2nd columns).
14. Repeat steps 6/7/8.
15. Return students papers. They now have a time limit, (longer 
than before), to attempt to correct the spelling errors on their 
papers. They can use coursebooks/dictionaries/translation to do this.
16. Around the class model questions and answers; 
T. Where does a teacher work?
S. In a school.
T. What does he/she use?
S. A pen and a book.
T. What can you tell me about doctors?
S. He works in a hospital and he uses a stethoscope.
17. Put students back into groups and they ask/answer questions 
similar to those outlined in step 16.



	


	Group: dogme
	Message: 1703
	From: fshdt
	Date: Di Mai 14, 2002 2:35 

	Subject: Re: Any advice?


	--- In dogme@y..., "lifang67" <kellogg@n...> wrote:
> I wonder how many non-Chinese on this list can correctly answer the 
> following questions:
> 
> a) When did World War II start in China? (The month and the date as 
> well as the year)
> 
> b) Who was the Japanese Quisling who ruled China during World War 
II?
> 
> c) How many Chinese died in the war?
> 
> d) How many Chinese people starved to death during the "Three 
> Disaster Years" that JFK was president of the USA?
> 
> (Answers below)
> 
> Some Chinese kids might have some trouble with the last one, because 
> it's still a state secret, but I'm quite sure they could answer at 
> least two out of the first three (as long as they are mainlanders). 
> In fact, they can probably sing you a very beautiful song in answer 
> to the first question.
> 
> My point is not a general one about not confusing a particularly 
> tendentious variety of human history with the total human 
experience--
> although during the period of history we are talking about the 
> Chinese view of events was far more representative of humankind than 
> the view which has now become standard "world" history (that is, the 
> official hagiography of Western imperialisms).
> 
> My point is this: your learners DO bring of knowledge about World 
War 
> II and even JFK to your class. It's just not the same knowledge that 
> you have, or your textbook contains. Vive la difference!
> 
> dk
> 
> a) The 18th of September 1931, with the Japanese invasion of Chinese 
> Northeast.
> b) Wang Jingwei, whom the Allies first denounced as a Communist and 
> then helped to prop up; he abandoned the Allies because he thought 
> Japan would win the war.
> c) Over twenty million, that is, over three hundred times the number 
> of Americans who lost their lives.
> d) Somewhere between twenty million (official figure) and forty 
> million (unofficial). It is the only time in recorded history that 
> the population of China declined. China could not receive famine 
> relief because of the opposition of JFK.
> 
I took a little time to reply to this because I wanted to check it out 
with students. My mainland students are a minority, 6 out of a class 
of 23. Some of the Macau students are mainland born but it doesn't do 
to ask too many equations about this. Any way, none of them knew 
the answers. The mainlanders are not typical because they have been 
given scholarships here and so they are rich or at least have guanxi 
to get the money.
When it came to JFK one student asked a question, something that does 
not happen every day, not spontaneously. She did know about the famine 
during the 'great leap forward' and wanted to know how JFK or any 
foreign leader could have sent aid to a famine that was vigourously 
denied by the government of China, a government that also controlled 
all the means of distribution.

This leads to another problem that crops up every so often in my 
classes. I want to be student centred (though of course every bit of 
student centering I do has a fair dollop of me in it, but I try) but 
my mainland students recently volunteered some information to me and 
the class. They told me that Tibetans, being primitive peoples, had 
special dispensation from the Peoples Government to commit two murders 
for free before they would be arrested. I've managed OK with the old 
heavy US turbo-prop committing aero-suicide by out-manoeurvring a jet 
fighter and with the HK beief that the civil service pension fund was 
bankrupt because it had been emptied to fight Maggie's Falklands War 
(no, no, no, she was evil but not stoopid). I've survived Poles who've 
told me that Hitler was too soft, Saudis who've explained that in 
their country women are treated equally but different and that's why 
they can't be allowed to drive cars, explanations of why women get 
stoned to death for adultery when their adulterous partners don't 
(yes, the poor men were tempted by the sight of an ankle, elbow, 
cheekbone or whatever), Hong Kongers who tell me that the Race 
Relations """""""advisory""""""" board can't include non-Chinese 
because they are not fluent in Cantonese, Latin Americans who told me 
there were no indigenous people left in their country (in a class 
containing a Quecha speaker, a union organiser in Bolivia who was 
jailed, escaped to Chile, jailed, escaped to Argentina, jailed, 
escaped to UK, I'm so glad he was there on that one particular 
occasion to put them to rights), and so on, so many times.

Now, when you teach, you should accept students' views and incorporate 
them into the lesson as valid opinions. Students need to be valued. 
But when those views are bullshit? In an L1 situation teachers can 
argue the toss. Students in UK and US are in a subordinate position 
but they have the ability and language command to answer back. But in 
an EFL situation, especially one where you have a monolingual, 
monocultural class, you may have to nod and smile about some opinions 
expressed about Tutsis in Ruanda, about those who had their limbs 
removed in Sierra Leone, about Jews in Morrocco, about the Orang Asli 
in Malaysia and Indonesia, about the Christian minorities in the 
Moluccas and the Muslim minorities from Mindanao who are 
'infiltrating' other provinces in the Philippines. 

Our students are not virgin sweeties any more than we are. And when we 
are 'stranded in another culture' the advice to 'let the students 
inform us' can rebound on our senses and our logic.

How do you cope when students say things that are unacceptable?

Dick



	


	Group: dogme
	Message: 1704
	From: Tom Topham
	Date: Mi Mai 15, 2002 7:40 

	Subject: Re: Re: Any advice?


	>Now, when you teach, you should accept students' views and incorporate
>them into the lesson as valid opinions. Students need to be valued.
>But when those views are bullshit? How do you cope when students say things 
>that are unacceptable?
>
>Dick
If all Chinese agree that Tibetans are subhuman, who says that this opinion 
is unacceptable?

I usually try to call them on it, not in an "I am right, learn this" way, 
but as an honest exchange of opinions.

Specifically, Dick, we share the Poles/Jews experience, and I have had a few 
very good Dogme moments in classrooms in a debate of me (and a minority of 
students) arguing against the racism of the majority.

It is an interesting logical conundrum - people should be open and tolerant 
and accept difference, so I will accept that you people are virulent racists 
who want to stamp out difference (or won't, either way the logic breaks 
down).

I've never worked in China, don't know if politics/informants/expulsion from 
the country could be real issues?








_________________________________________________________________
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	Group: dogme
	Message: 1705
	From: lifang67
	Date: Mi Mai 15, 2002 7:45 

	Subject: Re: Any advice?


	Dick:

I don't see how the student who asked what seems to me to be a very 
reasonable question leads you to the problem you cite. It rather 
seems as if she is leading away from it. 

As for the problem you cite, assuming it is not rhetorical: we remain 
student centered in the face of student nonsense by the simple 
expedient of humbly allowing the teacher's own views the same 
withering criticism to which the teacher would subject theirs. Where 
that is not possible, the teacher must hold his tongue.

For example. A Chinese pilot tries to put himself between an 
imperialist spy plane and his homeland. He loses his life in the 
attempt. Teacher, what the hell difference could it possibly make 
what kind of planes were being flown, except to the manufacturers? 

If your kids are in a position to answer you that way, I would say 
the topic is fair game. Otherwise, I would find a topic where they 
feel more at home.

I think that your sample is, as you admit, not representative, but 
nevertheless terrifying. It suggests to me how much the Western 
dominated climate which both engenders and is engendered by the EFL 
business has succeeding in brainwashing people, the extent to which 
Chinese young people have adopted the myth of the West and forgotten 
their own history. (But it's still a beautiful song.)

dk



	


	Group: dogme
	Message: 1706
	From: John Moorcroft
	Date: Fr Mai 17, 2002 10:25 

	Subject: Re: Re: Any advice?


	i have always found that the tone of all the 'parsnips' issues (politics, sex, race, alcohol, narcotics etc.) in language classrooms will be led by the shared culture of all of the participants. The exchange of ideas between the students will dictate the agenda. A native speaker has to be a diplomat and everywhere that i have taught as a visiting foreigner, students may have been curious about my views on parsnips but I find the discussion works much better if i keep them to myself. definitely occasions for restricting TTT. I may make comments on what 'most people in my country seem to think' or (if I happen to know) my government's policy towards but never without serious badgering form the class!




-----Original Message-----
From: fshdt <fshdt@u...>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: 14 May 2002 16:28
Subject: [dogme] Re: Any advice?


--- In dogme@y..., "lifang67" <kellogg@n...> wrote:
> I wonder how many non-Chinese on this list can correctly answer the 
> following questions:
> 
> a) When did World War II start in China? (The month and the date as 
> well as the year)
> 
> b) Who was the Japanese Quisling who ruled China during World War 
II?
> 
> c) How many Chinese died in the war?
> 
> d) How many Chinese people starved to death during the "Three 
> Disaster Years" that JFK was president of the USA?
> 
> (Answers below)
> 
> Some Chinese kids might have some trouble with the last one, because 
> it's still a state secret, but I'm quite sure they could answer at 
> least two out of the first three (as long as they are mainlanders). 
> In fact, they can probably sing you a very beautiful song in answer 
> to the first question.
> 
> My point is not a general one about not confusing a particularly 
> tendentious variety of human history with the total human 
experience--
> although during the period of history we are talking about the 
> Chinese view of events was far more representative of humankind than 
> the view which has now become standard "world" history (that is, the 
> official hagiography of Western imperialisms).
> 
> My point is this: your learners DO bring of knowledge about World 
War 
> II and even JFK to your class. It's just not the same knowledge that 
> you have, or your textbook contains. Vive la difference!
> 
> dk
> 
> a) The 18th of September 1931, with the Japanese invasion of Chinese 
> Northeast.
> b) Wang Jingwei, whom the Allies first denounced as a Communist and 
> then helped to prop up; he abandoned the Allies because he thought 
> Japan would win the war.
> c) Over twenty million, that is, over three hundred times the number 
> of Americans who lost their lives.
> d) Somewhere between twenty million (official figure) and forty 
> million (unofficial). It is the only time in recorded history that 
> the population of China declined. China could not receive famine 
> relief because of the opposition of JFK.
> 
I took a little time to reply to this because I wanted to check it out 
with students. My mainland students are a minority, 6 out of a class 
of 23. Some of the Macau students are mainland born but it doesn't do 
to ask too many equations about this. Any way, none of them knew 
the answers. The mainlanders are not typical because they have been 
given scholarships here and so they are rich or at least have guanxi 
to get the money.
When it came to JFK one student asked a question, something that does 
not happen every day, not spontaneously. She did know about the famine 
during the 'great leap forward' and wanted to know how JFK or any 
foreign leader could have sent aid to a famine that was vigourously 
denied by the government of China, a government that also controlled 
all the means of distribution.

This leads to another problem that crops up every so often in my 
classes. I want to be student centred (though of course every bit of 
student centering I do has a fair dollop of me in it, but I try) but 
my mainland students recently volunteered some information to me and 
the class. They told me that Tibetans, being primitive peoples, had 
special dispensation from the Peoples Government to commit two murders 
for free before they would be arrested. I've managed OK with the old 
heavy US turbo-prop committing aero-suicide by out-manoeurvring a jet 
fighter and with the HK beief that the civil service pension fund was 
bankrupt because it had been emptied to fight Maggie's Falklands War 
(no, no, no, she was evil but not stoopid). I've survived Poles who've 
told me that Hitler was too soft, Saudis who've explained that in 
their country women are treated equally but different and that's why 
they can't be allowed to drive cars, explanations of why women get 
stoned to death for adultery when their adulterous partners don't 
(yes, the poor men were tempted by the sight of an ankle, elbow, 
cheekbone or whatever), Hong Kongers who tell me that the Race 
Relations """""""advisory""""""" board can't include non-Chinese 
because they are not fluent in Cantonese, Latin Americans who told me 
there were no indigenous people left in their country (in a class 
containing a Quecha speaker, a union organiser in Bolivia who was 
jailed, escaped to Chile, jailed, escaped to Argentina, jailed, 
escaped to UK, I'm so glad he was there on that one particular 
occasion to put them to rights), and so on, so many times.

Now, when you teach, you should accept students' views and incorporate 
them into the lesson as valid opinions. Students need to be valued. 
But when those views are bullshit? In an L1 situation teachers can 
argue the toss. Students in UK and US are in a subordinate position 
but they have the ability and language command to answer back. But in 
an EFL situation, especially one where you have a monolingual, 
monocultural class, you may have to nod and smile about some opinions 
expressed about Tutsis in Ruanda, about those who had their limbs 
removed in Sierra Leone, about Jews in Morrocco, about the Orang Asli 
in Malaysia and Indonesia, about the Christian minorities in the 
Moluccas and the Muslim minorities from Mindanao who are 
'infiltrating' other provinces in the Philippines. 

Our students are not virgin sweeties any more than we are. And when we 
are 'stranded in another culture' the advice to 'let the students 
inform us' can rebound on our senses and our logic.

How do you cope when students say things that are unacceptable?

Dick
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	Group: dogme
	Message: 1707
	From: Ruth
	Date: Sa Mai 18, 2002 12:15 

	Subject: Re: Digest Number 458


	John's question aside, I'd like to know more about this `parsnips' term. Is
it yours John? Widely known? (by all but me)? do the `ips' at the end stand
for anything or just turn the `parsn' into sthg sayable? Tell me more!

ruth



----- Original Message -----
From: <dogme@yahoogroups.com>
To: <dogme@yahoogroups.com>
Sent: Friday, May 17, 2002 10:39 PM
Subject: [dogme] Digest Number 458


>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> ------------------------------------------------------------------------
>
> There is 1 message in this issue.
>
> Topics in this digest:
>
> 1. Re: Re: Any advice?
> From: "John Moorcroft" <johnm@c...>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 1
> Date: Fri, 17 May 2002 12:25:42 +0300
> From: "John Moorcroft" <johnm@c...>
> Subject: Re: Re: Any advice?
>
> i have always found that the tone of all the 'parsnips' issues (politics,
sex, race, alcohol, narcotics etc.) in language classrooms will be led by
the shared culture of all of the participants. The exchange of ideas between
the students will dictate the agenda. A native speaker has to be a diplomat
and everywhere that i have taught as a visiting foreigner, students may have
been curious about my views on parsnips but I find the discussion works much
better if i keep them to myself. definitely occasions for restricting TTT. I
may make comments on what 'most people in my country seem to think' or (if I
happen to know) my government's policy towards but never without serious
badgering form the class!
>
>
>
>
> -----Original Message-----
> From: fshdt <fshdt@u...>
> To: dogme@yahoogroups.com <dogme@yahoogroups.com>
> Date: 14 May 2002 16:28
> Subject: [dogme] Re: Any advice?
>
>
> --- In dogme@y..., "lifang67" <kellogg@n...> wrote:
> > I wonder how many non-Chinese on this list can correctly answer the
> > following questions:
> >
> > a) When did World War II start in China? (The month and the date as
> > well as the year)
> >
> > b) Who was the Japanese Quisling who ruled China during World War
> II?
> >
> > c) How many Chinese died in the war?
> >
> > d) How many Chinese people starved to death during the "Three
> > Disaster Years" that JFK was president of the USA?
> >
> > (Answers below)
> >
> > Some Chinese kids might have some trouble with the last one, because
> > it's still a state secret, but I'm quite sure they could answer at
> > least two out of the first three (as long as they are mainlanders).
> > In fact, they can probably sing you a very beautiful song in answer
> > to the first question.
> >
> > My point is not a general one about not confusing a particularly
> > tendentious variety of human history with the total human
> experience--
> > although during the period of history we are talking about the
> > Chinese view of events was far more representative of humankind than
> > the view which has now become standard "world" history (that is, the
> > official hagiography of Western imperialisms).
> >
> > My point is this: your learners DO bring of knowledge about World
> War
> > II and even JFK to your class. It's just not the same knowledge that
> > you have, or your textbook contains. Vive la difference!
> >
> > dk
> >
> > a) The 18th of September 1931, with the Japanese invasion of Chinese
> > Northeast.
> > b) Wang Jingwei, whom the Allies first denounced as a Communist and
> > then helped to prop up; he abandoned the Allies because he thought
> > Japan would win the war.
> > c) Over twenty million, that is, over three hundred times the number
> > of Americans who lost their lives.
> > d) Somewhere between twenty million (official figure) and forty
> > million (unofficial). It is the only time in recorded history that
> > the population of China declined. China could not receive famine
> > relief because of the opposition of JFK.
> >
> I took a little time to reply to this because I wanted to check it out
> with students. My mainland students are a minority, 6 out of a class
> of 23. Some of the Macau students are mainland born but it doesn't do
> to ask too many equations about this. Any way, none of them knew
> the answers. The mainlanders are not typical because they have been
> given scholarships here and so they are rich or at least have guanxi
> to get the money.
> When it came to JFK one student asked a question, something that does
> not happen every day, not spontaneously. She did know about the famine
> during the 'great leap forward' and wanted to know how JFK or any
> foreign leader could have sent aid to a famine that was vigourously
> denied by the government of China, a government that also controlled
> all the means of distribution.
>
> This leads to another problem that crops up every so often in my
> classes. I want to be student centred (though of course every bit of
> student centering I do has a fair dollop of me in it, but I try) but
> my mainland students recently volunteered some information to me and
> the class. They told me that Tibetans, being primitive peoples, had
> special dispensation from the Peoples Government to commit two murders
> for free before they would be arrested. I've managed OK with the old
> heavy US turbo-prop committing aero-suicide by out-manoeurvring a jet
> fighter and with the HK beief that the civil service pension fund was
> bankrupt because it had been emptied to fight Maggie's Falklands War
> (no, no, no, she was evil but not stoopid). I've survived Poles who've
> told me that Hitler was too soft, Saudis who've explained that in
> their country women are treated equally but different and that's why
> they can't be allowed to drive cars, explanations of why women get
> stoned to death for adultery when their adulterous partners don't
> (yes, the poor men were tempted by the sight of an ankle, elbow,
> cheekbone or whatever), Hong Kongers who tell me that the Race
> Relations """""""advisory""""""" board can't include non-Chinese
> because they are not fluent in Cantonese, Latin Americans who told me
> there were no indigenous people left in their country (in a class
> containing a Quecha speaker, a union organiser in Bolivia who was
> jailed, escaped to Chile, jailed, escaped to Argentina, jailed,
> escaped to UK, I'm so glad he was there on that one particular
> occasion to put them to rights), and so on, so many times.
>
> Now, when you teach, you should accept students' views and incorporate
> them into the lesson as valid opinions. Students need to be valued.
> But when those views are bullshit? In an L1 situation teachers can
> argue the toss. Students in UK and US are in a subordinate position
> but they have the ability and language command to answer back. But in
> an EFL situation, especially one where you have a monolingual,
> monocultural class, you may have to nod and smile about some opinions
> expressed about Tutsis in Ruanda, about those who had their limbs
> removed in Sierra Leone, about Jews in Morrocco, about the Orang Asli
> in Malaysia and Indonesia, about the Christian minorities in the
> Moluccas and the Muslim minorities from Mindanao who are
> 'infiltrating' other provinces in the Philippines.
>
> Our students are not virgin sweeties any more than we are. And when we
> are 'stranded in another culture' the advice to 'let the students
> inform us' can rebound on our senses and our logic.
>
> How do you cope when students say things that are unacceptable?
>
> Dick
>
>
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	Group: dogme
	Message: 1708
	From: lifang67
	Date: Sa Mai 18, 2002 1:36 

	Subject: How do you know THAT?


	My wife is currently doing a PhD in literature at Seoul National 
University. Like many literature departments in this part of the 
world, hers is high in testosterone and low in syntactic patience, 
and so there is an unfortunate tendency to overvalue works by D.H. 
Lawrence and Ernest Hemingway and slight works by, e.g., Henry James 
or Jane Austen.

As her class read "Women in Love", they trained themselves to see 
coded sex on every page. Water represented, not the sea, but seminal 
fluids. "Moony" was Lawrence's coy coded term for anal sex. 

Unfortunately, as soon as they arrived at the chapter "Gladiator" 
which is a fairly straightforward and even humdrum description of sex 
between two men, the code broke down. In "Gladiator", the sex between 
the two men is as explicitly described as anything in Lawrence. So of 
course it wasn't really sex--it was purely a symbol for something 
spiritual. They can't have done, you see--they're BLOKES! And look, 
it's right on the label: "WOMEN in Love". 

Scott has criticized elsewhere this curious form of nightblindness, 
where things (viz. anything the slightest bit queer) that one is not 
prepared to see simply disappear from EFL books, and the ambiguity 
which is wrongly considered necessary in the classroom treatment of 
parsnips is tendentiously interpreted to confirm the standard 
Time/Newsweek views of Politics, Alcohol, Race (or was it religiion?) 
Sexuality, Narcotics, Israel, Proletarians, and Socialism (sodomy?)

I'd like to return to Dick's question, partly because I find my own 
reply, that the teacher should hold his/her tongue until the learners 
are in a position of rhetorical equality and the contest is fair, 
inadequate.

On the face of it, Dick's question does not flow at all from the 
incident Dick relates. He quizzes the students using the questions I 
posted. He presumably (for reasons I don't quite understand) supplies 
the answers I gave (instead of allowing what answers that will to 
emerge) and then--the unthinkable happens. A student questions the 
answer I supplied. Why didn't the Chinese government request aid?

Her question is an eminently reasonable (as well as a linguistically 
difficult) one, and not easy to answer. In fact, to this day most 
Chinese blame the famine on the refusal of the Soviet Union to help. 
China was (as Iraq and North Korea currently are) the butt of the 
sort of total economic boycott which is designed by Western powers to 
bring recalcitrant powers to their knees, and no Chinese person 
seriously expected help from the West. Therefore, as your student 
suggests, no aid was requested (not even from the USSR). She is 
completely right.

Yet from this reasonable, nay intelligent, question, Dick induces...a 
generalized problem of student idiocy. Just a moment please. I think 
that from Dick's apparently illogical induction, we may induce a very 
different sort of problem.

Let me take the statement, allegedly put forward by Dick's Chinese 
students, that Tibetans being primitive peoples are allowed two state-
sanctioned murders, as an example.

Let us assume that the learners have something they would like to 
express, and this is not a mere flight of idiot fancy. In fact, Tibet 
is an area I know pretty well (I lived there for half a year, and 
have revisited it four times). And in fact Tibetans do have a degree 
of autonomy that would be completely unthinkable for, say American 
Indians, or even Welshman. Until very recently, for example, they 
were entirely exempt from taxes and birth control restrictions. 

Even the price of silver (Tibetan jewellery is the main form of 
banking in rural areas) was quite different in the autonomous region 
than in the rest of China, and I remember special checkpoints to set 
up to keep down silver smuggling between Tibet and Qinghai, thanks to 
which some of the poorest people in China could still afford the 
lavish bride price that is part of their culture.

So what about the two-murders quota? Well, there are huge areas of 
Tibet which are pretty much beyond legal control, where tribal law 
holds sway. Occasionally, the blood feuds which are a feature of 
justice in these areas do spread to Lhasa (where they are mercilessly 
repressed) and I can remember at least one execution of a Khampa who 
made the mistake of carrying out his end of the blood feud while on 
pilgrimage to Lhasa.

Primitive? Not really. Actually, when I was growing up in Chicago, 
the attitude of the local police towards murders committed "beyond 
63rd Street" was pretty much the same, and the recently canonized 
saints of the NYPD have admitted a similar attitude towards murders 
committed in Chinatown. ("Hey, they've got their rules, and we've got 
ours.")

Now, I'm not saying all of this COULD have been winkled out of Dick's 
students. The exciting thing is that probably other aspects of the 
complex situation would have been--for example, they are probably 
from the Pearl Delta. When I was living in Guangzhou in 1988, I was 
astonished (and very pleased, as I was studying the language) to find 
that there were news broadcasts in Tibetan every week. 

I never discovered, however, who these broadcasts were aimed at, as 
to my knowledge there were no Tibetans living in Guangzhou at that 
time except for the occasional tiger bone smugglers I would see on 
the streets. It would be really interesting to find out who Dick's 
students had been talking to.

Actually, I'm wrong. I don't think that "conversational equality" is 
necessary or even desirable, and I don't think Dick should hold his 
tongue. Merely hold back the tidy labels imposed by Time Magazine and 
Newsweek accounts of the world and ask the simple dogmetic 
question "How do you know that?" 

dk



	


	Group: dogme
	Message: 1709
	From: Adrian Tennant
	Date: Sa Mai 18, 2002 8:07 

	Subject: Re: How do you know THAT?


	Surely what we've been talking about is 'cultural' values. And, one of the
major problems here is that people are judgmental.
Pictures are painted 'Black & White' according to ones own set of values.

In France someone who kills because of love is 'protected' as it's a crime
of passion.
In the Arabic world a women who commits adultrey is stoned to death and the
man ...?

But who is to say that this is right or wrong. The problem with 'Parsnips'
is that they can be too personal, too close to the bone. No coursebook
writer could risk such areas BUT individual teachers can. However, the
teacher in question must try and play with an ope mind, asking why? but not
being judgmental.

Can you do that?

Dr Evil



	


	Group: dogme
	Message: 1710
	From: Julian Bamford
	Date: So Mai 19, 2002 6:54 

	Subject: Jennifer''s curriculum project


	Hi Jennifer,
This is in reply to your posting of ages ago (No. 1590) which Scott
reposted on 5/18 with subject line "Re: classless teaching." You asked for
comments etc. on your exciting idea for (by September) loosening up the
curriculum at your school in Spain where you teach all ages. Here are just
a few speculations for what they're worth.

You wrote: "Now, in our fourth year I've decided to ditch the books we were
using. . . But, the teachers are scared... that they'll be lost and have to
spend ages planning classes."

I'd be scared, too. The teachers have to have (a) something to work with,
and (b) the skills to guide what happens in class so students learn and are
motivated to keep on learning.

You wrote: "I propose writing a loose syllabus ... with *ideas* for the
teachers (projects, games, etc) to give them something to work with.
[Perhaps] having 6 broad topics for the whole school to follow, each
lasting approx 10 classes.

Topics sounds good. . . but it also sounds a bit like making things neat
and tidy, (i.e., the old rut). Maybe things could be more organic the
first year or two, following what interests the students for however long
seems right. There must be lots one can do in class that doesn't fit a
neat topic.

And, more important than what teachers do (humans thrown together can
always find something to do) are the skills teachers need to guide language
presentation and use in ways that make language naturally learnable. What
are these skills? How will you nurture them? A worthy topic for the dogme
list. For starters (in this EFL situation), teacher enthusiasm, teacher
sometimes translating comments made in Spanish into English (e.g., when
students tease each other, or are working together painting the classroom
or picking up litter in the town.) These (I call them coaching) skills can
learned by observing (on video or audio) master teachers at work, and later
identifying and discussing them in meetings.

Bottom line, it isn't what you do as much as how you do it.
>
You wrote: My idea is that in this loose framework, sts decide what info
they want to include - as a class, in pairs or individually.

Rather than asking students what they want to include, how about just
giving them interesting or worthwhile things to do, and watching them (and
oneself, the teacher), following the tide of interest, changing direction
when appropriate.

You wrote: The syllabus will include project and activity ideas, but
nothing written in stone. Teachers can work with structures that lend
themselves to the topics in a natural way.

"work with" What does that mean, I wonder? It is the key, the
all-important "how you do it."

You wrote: Sts need to pass (usually counter-productive, old-fashioned)
exams at school...I do have to keep them in mind.

After each class, write up some of the more important and memorable
language that came up. Add to this list over the weeks and months. Make a
mark after each item every time it is part of the language in class (so you
have some idea of the amount of attention given to each item). After X
number of months, compare this list with the language covered on the exam.
What is on the exam that hasn't "come up" in class? Why didn't it come
up--because it's irrelevant (e.g., the past perfect)? Or because of
teachers not being aware of it and "highlighting" it in classes (e.g., the
present perfect)? Students don't have to get every question right in an
exam (they can be told this) so some of the irrelevant, old-fashioned
language in the exam can be ignored (plus you'll be surprised, with a solid
basis of real language ability and confidence, how much students can guess
right in the exam). And, next year, teachers can try and do a better job
of working with some of the useful exam language (naturally, when it comes
up on class) that was given short shrift.

Another thing: a textbook, like a Murphy grammar, or a homemade summary of
useful language for the exam, can be wonderfully motivating and fun to work
with for students. . . AFTER (and ONLY after) students already know almost
all or all of the language in it (and have learned that language by means
other than a textbook). i.e., as review and confirmation. (A hint about
textbooks--they are written by people who already know the language. They
are therefore best understood by people who already know the langauge.)

You wrote: "Any suggestions, comments, ideas?"

Could you do some pilot classes and courses that wouldl allow you to make
experience-based decisions on class content, and would provide training
opportunities in those all-important "how you do it" teaching skills.

Best wishes and good luck,
Julian



	


	Group: dogme
	Message: 1711
	From: John Moorcroft
	Date: Mo Mai 20, 2002 8:03 

	Subject: Re: Digest Number 458


	It's a term my friends and i use for 'potentially controversial subject matter' - don't forget to weed out the parsnips, etc. 

There is a running dispute as to to the 'ips' but you get the general idea.



-----Original Message-----
From: Ruth <rwajnryb@n...>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: 18 May 2002 02:12
Subject: Re: [dogme] Digest Number 458


John's question aside, I'd like to know more about this `parsnips' term. Is
it yours John? Widely known? (by all but me)? do the `ips' at the end stand
for anything or just turn the `parsn' into sthg sayable? Tell me more!

ruth



----- Original Message -----
From: <dogme@yahoogroups.com>
To: <dogme@yahoogroups.com>
Sent: Friday, May 17, 2002 10:39 PM
Subject: [dogme] Digest Number 458


>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> ------------------------------------------------------------------------
>
> There is 1 message in this issue.
>
> Topics in this digest:
>
> 1. Re: Re: Any advice?
> From: "John Moorcroft" <johnm@c...>
>
>
> ________________________________________________________________________
> ________________________________________________________________________
>
> Message: 1
> Date: Fri, 17 May 2002 12:25:42 +0300
> From: "John Moorcroft" <johnm@c...>
> Subject: Re: Re: Any advice?
>
> i have always found that the tone of all the 'parsnips' issues (politics,
sex, race, alcohol, narcotics etc.) in language classrooms will be led by
the shared culture of all of the participants. The exchange of ideas between
the students will dictate the agenda. A native speaker has to be a diplomat
and everywhere that i have taught as a visiting foreigner, students may have
been curious about my views on parsnips but I find the discussion works much
better if i keep them to myself. definitely occasions for restricting TTT. I
may make comments on what 'most people in my country seem to think' or (if I
happen to know) my government's policy towards but never without serious
badgering form the class!
>
>
>
>
> -----Original Message-----
> From: fshdt <fshdt@u...>
> To: dogme@yahoogroups.com <dogme@yahoogroups.com>
> Date: 14 May 2002 16:28
> Subject: [dogme] Re: Any advice?
>
>
> --- In dogme@y..., "lifang67" <kellogg@n...> wrote:
> > I wonder how many non-Chinese on this list can correctly answer the
> > following questions:
> >
> > a) When did World War II start in China? (The month and the date as
> > well as the year)
> >
> > b) Who was the Japanese Quisling who ruled China during World War
> II?
> >
> > c) How many Chinese died in the war?
> >
> > d) How many Chinese people starved to death during the "Three
> > Disaster Years" that JFK was president of the USA?
> >
> > (Answers below)
> >
> > Some Chinese kids might have some trouble with the last one, because
> > it's still a state secret, but I'm quite sure they could answer at
> > least two out of the first three (as long as they are mainlanders).
> > In fact, they can probably sing you a very beautiful song in answer
> > to the first question.
> >
> > My point is not a general one about not confusing a particularly
> > tendentious variety of human history with the total human
> experience--
> > although during the period of history we are talking about the
> > Chinese view of events was far more representative of humankind than
> > the view which has now become standard "world" history (that is, the
> > official hagiography of Western imperialisms).
> >
> > My point is this: your learners DO bring of knowledge about World
> War
> > II and even JFK to your class. It's just not the same knowledge that
> > you have, or your textbook contains. Vive la difference!
> >
> > dk
> >
> > a) The 18th of September 1931, with the Japanese invasion of Chinese
> > Northeast.
> > b) Wang Jingwei, whom the Allies first denounced as a Communist and
> > then helped to prop up; he abandoned the Allies because he thought
> > Japan would win the war.
> > c) Over twenty million, that is, over three hundred times the number
> > of Americans who lost their lives.
> > d) Somewhere between twenty million (official figure) and forty
> > million (unofficial). It is the only time in recorded history that
> > the population of China declined. China could not receive famine
> > relief because of the opposition of JFK.
> >
> I took a little time to reply to this because I wanted to check it out
> with students. My mainland students are a minority, 6 out of a class
> of 23. Some of the Macau students are mainland born but it doesn't do
> to ask too many equations about this. Any way, none of them knew
> the answers. The mainlanders are not typical because they have been
> given scholarships here and so they are rich or at least have guanxi
> to get the money.
> When it came to JFK one student asked a question, something that does
> not happen every day, not spontaneously. She did know about the famine
> during the 'great leap forward' and wanted to know how JFK or any
> foreign leader could have sent aid to a famine that was vigourously
> denied by the government of China, a government that also controlled
> all the means of distribution.
>
> This leads to another problem that crops up every so often in my
> classes. I want to be student centred (though of course every bit of
> student centering I do has a fair dollop of me in it, but I try) but
> my mainland students recently volunteered some information to me and
> the class. They told me that Tibetans, being primitive peoples, had
> special dispensation from the Peoples Government to commit two murders
> for free before they would be arrested. I've managed OK with the old
> heavy US turbo-prop committing aero-suicide by out-manoeurvring a jet
> fighter and with the HK beief that the civil service pension fund was
> bankrupt because it had been emptied to fight Maggie's Falklands War
> (no, no, no, she was evil but not stoopid). I've survived Poles who've
> told me that Hitler was too soft, Saudis who've explained that in
> their country women are treated equally but different and that's why
> they can't be allowed to drive cars, explanations of why women get
> stoned to death for adultery when their adulterous partners don't
> (yes, the poor men were tempted by the sight of an ankle, elbow,
> cheekbone or whatever), Hong Kongers who tell me that the Race
> Relations """""""advisory""""""" board can't include non-Chinese
> because they are not fluent in Cantonese, Latin Americans who told me
> there were no indigenous people left in their country (in a class
> containing a Quecha speaker, a union organiser in Bolivia who was
> jailed, escaped to Chile, jailed, escaped to Argentina, jailed,
> escaped to UK, I'm so glad he was there on that one particular
> occasion to put them to rights), and so on, so many times.
>
> Now, when you teach, you should accept students' views and incorporate
> them into the lesson as valid opinions. Students need to be valued.
> But when those views are bullshit? In an L1 situation teachers can
> argue the toss. Students in UK and US are in a subordinate position
> but they have the ability and language command to answer back. But in
> an EFL situation, especially one where you have a monolingual,
> monocultural class, you may have to nod and smile about some opinions
> expressed about Tutsis in Ruanda, about those who had their limbs
> removed in Sierra Leone, about Jews in Morrocco, about the Orang Asli
> in Malaysia and Indonesia, about the Christian minorities in the
> Moluccas and the Muslim minorities from Mindanao who are
> 'infiltrating' other provinces in the Philippines.
>
> Our students are not virgin sweeties any more than we are. And when we
> are 'stranded in another culture' the advice to 'let the students
> inform us' can rebound on our senses and our logic.
>
> How do you cope when students say things that are unacceptable?
>
> Dick
>
>
>
> Yahoo! Groups Sponsor
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>
>
>
>
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>
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	Group: dogme
	Message: 1712
	From: Brian Perkins
	Date: Mo Mai 20, 2002 4:19 

	Subject: Re: Jennifer''s curriculum project


	Julian wrote:
> These (I call them coaching) skills can learned by observing (on video or
audio) master teachers at work...

This sounds like a great addition to either the group's site or the
TeachingUnplugged site. What do you y'all think?

Are any of you maestros/maestras out there willing and/or technically able to
convert a video of some of your best classroom experiences to a digital format?


If your only obstacle is that you lack the technically savvy, perhaps I can be
of assistance. Being a recovering "geek", I not only have the know-how, I have
the equipment and software to convert VHS or D8 tapes (NTSC only - sorry, no
PAL) to several formats suitable for publication to the WWW. Considering time,
the formidable enemy it is, I'm not able to commit to a great number of
conversions, but if anyone is interested, you can email me off-list. 


Brian





__________________________________________________
Do You Yahoo!?
LAUNCH - Your Yahoo! Music Experience
http://launch.yahoo.com


	


	Group: dogme
	Message: 1713
	From: peterhart2000
	Date: Di Mai 21, 2002 1:32 

	Subject: Dogme DELTA.


	Sorry I've put the whole thing here, (no time at the moment to edit 
it down - in the midst of the next assignment), but this might be of 
help to anybody out there who's doing a DELTA assignment dogme style. 
If you can't be bothered reading it all, (and I really wouldn't be 
surprised...), there's some student comments at the end, (Appendix 
6), which might be of more general interest, (particularly with 
reference to the recent thread re: parsnips).
By the way, it reformatted itself in the copying process so none of 
the footnotes came out - I did do all the references though, honest. 
A big cheers to everyone, (particularly Scott), who gave me ideas 
about how to satisfy DELTA requirements and still be as dogme as 
possible. When I've got more time, I'll transcribe some more of the 
student comments and post them - generally they gave a big thumbs up 
to dogme and the freedom it gave them.


Portfolio Assignment: Experimental Practice

Dogme ELT

By
Peter Hart
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1. Introduction

For the purposes of this assignment, I have chosen to experiment with 
a relatively new idea. It is called `Dogme ELT' and its main 
proponent is Scott Thornbury. 

The reason I have focused on this `stance' is due to its relatively 
unexplored nature. It has links with other methodologies and in its 
broadest sense could be seen to be a highly Principled Eclecticism.

Dogme ELT does, however, seem to be different in that it openly 
challenges traditional classroom practice – particularly its attitude 
to coursebooks, the teacher's role and student autonomy. 

Thornbury summarises a Dogme lesson as "…one that is grounded in the 
experiences, beliefs, desires and knowledge of the people in the room…
a lesson that is language rich…where language is not used for 
display, but…meaningful exchange." .ü

2. What is it?

The term `Dogme' was coined by a group of Danish filmmakers in 1995, 
headed by Lars van Trier and Thomas Vinterberg. They were attempting 
to distance themselves from the artifice of Hollywood film making and 
rejected the superficiality of mainstream productions. In order to 
facilitate this approach, the filmmakers signed a `Vow of Chastity', 
(see Appendix 1).
In an article entitled "A Dogma for EFL", Thornbury adapted the 
Dogme 95 principles into a `Vow of Chastity' for teachers. This was 
later consolidated in an article called `Teaching Unplugged (Or 
that's Dogme with an E)' . Here, Thornbury devised ten rules for 
teaching in a Dogme style (see appendix 2). It is important to note, 
however, that Thornbury explicitly states the rules are "…not so much 
prescriptive as facilitative…" 

Dogme ELT has roots that go back even further than the Dogme 95 film 
collective. Postman & Weingartner, posited some radical rules for 
teaching which predate Thornbury's `Dogme Rules' (see appendix 3). 

Another source of Dogme ELT ideas comes from Sylvia Ashton-Warner. 
She suggests, "…the more course material there is…the less pull there 
is on his (the students') own resources" 

3. Links to Existing Methodologies

Dogme ELT can be linked with the Communicative Approach in its 
reliance on unscripted communication in the classroom as a basis for 
learning. 

Parallels can be seen in Littlewood's (1981) assertion that " …the 
teacher must…subordinate his own behaviour to the…needs of his 
students." . Dogme ELT rejects, however, the methodological 
framework also outlined by Littlewood .

The Lexical Approach has links with Dogme ELT in that it suggests 
teachers "…radically de-emphasise materials and procedures which 
violate…the nature of language or the nature of learning" . 

Dogme ELT also incorporates aspects of Task Based Learning. Willis' 
(1996) suggestion that "…knowing what the topic and the purpose of 
the conversation are, the learner can make sensible predictions about 
meaning…" are reflected in Thornbury's assertion that students 
should generate the topic and the purpose.

Finally, Dogme ELT has links with various Humanistic Approaches, 
particularly regarding the "…need to engage the learner in the 
learning process…as individuals with emotions and opinions". 
Thornbury, however, is keen to distance Dogme ELT from the 
methodologies mentioned. Indeed, rule number 5 explicitly proscribes 
this, (see Appendix 2). Thornbury asserts, "…Dogme is a …state of 
mind, a stance…" , and that "…the point is to restore teaching to 
the pre-method `state of grace' when all there was was a room with…
chairs, a blackboard, a teacher and…students." .




4. Dogme ELT - Contexts and groups of learners.
One of the attractions of experimenting with Dogme ELT in the 
classroom is that it can be applied to all ages and levels of 
learners. It also has applications to different learning styles, 
personalities and learner needs. Although Lightbown and Spada point 
out that, "…there is very little research on the interaction between 
different learning styles and success in second language 
acquisition" ; Dogme ELT offers the freedom to address different 
learner requirements as shown below.
I. Different Learning Styles.
a. Visual
Students with a visual learning style can be encouraged by teachers 
to bring pictures to the class. In this way, rules 1 and 7 of 
the `Vow of Chastity', (see Appendix 2), can be combined; the topic 
still generated by the students, but pictures used to appeal to their 
visual learning style.
b. Aural
Rule 2 of the `Vow of Chastity' could directly relate to students who 
have an aural learning style. By restricting recorded listening 
material to that generated by the students and the teacher, students 
should be more focused on the language. Recording of students could 
be useful when analysing fossilised errors students may not realise 
they are making. These learners may find it easier to internalise 
error corrections if errors are self-discovered.




c. Kinaesthetic
For students with a kinaesthetic learning style, more `physical' 
activities could be used. For example, role-play using student 
generated situations and running dictation using student provided 
texts could prove to be fun and effective.
In conclusion, because Dogme ELT does not require a coursebook, it is 
easier to combine activities that appeal to differing learning 
styles.ü
II. Learner Personalities
It may seem that Dogme ELT is more relevant to extrovert students; 
particularly with reference to students suggesting topics for 
lessons. üTo avoid extrovert students dominating topic choice 
a `secret ballot' could be held. Students could anonymously write a 
list of subjects they wish to see used as a basis for future lessons. 
This would allow more introverted students a chance to influence the 
syllabus. Avoiding domination by extrovert personalities in the class 
could be achieved by allowing learners to plan contributions before 
discussion/taping/analysis takes place. ü
III. Different Nationalities
When considering different nationalities, Dogme ELT is again open to 
adaptation. I have seldom encountered problems in encouraging 
Egyptian or Latin American learners to make contributions to course 
content. In contrast Korean students are more reticent; possibly due 
to the rigid and prescriptive methods employed in Primary/Secondary 
schools in Korea. üLearners do not feel confident in offering 
anything other than what they see as the `right' answer. Using the 
coursebook to find `Top 10' discussion topics was beneficial in this 
environment.




IV. Student Needs
The point of Dogme ELT is that it focuses on student needs. For 
example, new vocabulary should be genuinely more suited to student 
needs since subjects are student generated. Also Dogme ELT could be 
used as a needs analysis tool for the teacher - if the teacher notes 
students producing errors regarding a tense, he/she could focus on 
this tense during the analysis.
In conclusion, since Dogme ELT is reactive, it could be effective in 
tailoring classes to all of the above. Also, as it is not a 
prescriptive methodology it can be adapted to include all 
skill/language areas in a student driven way, rather than 
teacher/coursebook led.
5. Dogme ELT & its relation to my current class
My current class, (Upper Intermediate 1), will welcome the freer 
approach that Dogme ELT advocates. The class has expressed 
dissatisfaction with the coursebook, (Cutting Edge Upper 
Intermediate). Objections centre on the subjects introduced and the 
repetitive nature of the vocabulary sections. 
By allowing topics that are learner generated, Dogme ELT could side 
step these student objections. At the very least it could encourage 
greater personalisation of the subjects raised, by using them solely 
as a starting point for discussion and analysis.ü
The personalities in my current class are extrovert and enjoy 
activities that involve interaction with each other and myself. This 
type of class lends itself to effective use of Dogme ELT as they have 
few problems when initiating and maintaining discussions.ü
With regard to nationality I have noted that Egyptians (specifically 
Cairenes) are social by nature; disputes in the classroom are rare 
and resolved quickly. Dogme ELT, therefore, could be effective in 
channeling this natural gregariousness and sociability into a 
platform for language learning. One possible drawback is that Dogme 
ELT could be too `free'. üUnless my current class are `reined in' 
they can talk about a subject indefinitely, therefore, I need to 
ensure they are being introduced to new lexis/grammar rather than 
solely practicing fluency.
6. My professional interest - experience.
My professional interest in this area lies in the freedom Dogme ELT 
appears to offer. Over the last 4 years, I have used various 
coursebooks and experimented with a variety of approaches. As a 
result of this experience, I have drawn some conclusions.
a) The coursebooks I am familiar with do not introduce new 
lexis/grammar in the order in which learners need them.
b) Strict adherence to a particular methodology does not 
necessarily suit all learning styles.
c) Subject areas used by coursebooks often bear little 
resemblance to learner interests.
d) Abundant use of supplementary materials does not help 
learners to acquire or retain new language. 
Dogme ELT could allow me to address these issues.
7. My professional interest - development
Dogme ELT is an opportunity to explore my current knowledge, (both 
grammatical and pedagogical), within a new framework. Having taught 
the same levels with the same coursebooks many times, I 
sometimes `switch off' in the classroom. I have found that I am an 
effective teacher inasmuch as students pass their end of level 
tests.ü Thornbury asks `…where is the story…the inner life of the 
student…the real communication?' . I find myself asking the same 
questions. I hope that by experimenting with learner generated 
subjects via the Dogme ELT stance, I will be able to combine my 
existing knowledge with learner-generated topics, allow more 
spontaneity in the classroom and dilute my reliance on coursebooks 
and supplementary materials.ü
8. Objectives for the lesson
The objectives I have identified for the experiment can be divided 
into two sections;
I. For students
§ Do students need teacher-generated materials to retain new 
lexis/grammar?
§ Will the subject matter be relevant to all the learners in 
the class?
§ Will the learners be unsettled by the lack of pre-determined 
lexis/grammar focus? 
§ Will the learners be open to discarding the coursebook, or 
will they be reticent without this framework?
§ Will the students gain anything concrete from the class? 
§ Will learners be able to spontaneously produce a topic for 
the class? 
§ If only a few students object to the topic, how should the 
class proceed?
II. For myself.
§ Do I have the knowledge/experience to cope with unexpected 
grammatical/lexical queries?
§ Will I feel confident not having a strict, familiar structure 
to follow?
§ Do I have the confidence to react effectively to learner 
requirements?
§ Can I train myself to sit down? It has been noted that I have 
a tendency to pace around in the class. As Dogme ELT rules 
specifically proscribe this, (see appendix 2, rule 3). I will have to 
correct `fossilized' behaviour.ü

9. Methods for evaluation
In order to achieve triangulation, I will use three methods to 
evaluate the effectiveness of the Dogme ELT stance.
I. Field notes.
Notes will be taken throughout the lesson. As the lesson is learner 
centred, there will be opportunity to achieve this. This should 
enable me to gather information immediately and assess the lesson in 
a non-intrusive manner. A disadvantage is that this can be subjective.
II. Peer observation
A peer will be asked to observe the class and complete a 
questionnaire. This should be more objective than my own field notes 
(see Appendix 7).
III. Student questionnaire
The students will be asked to evaluate the class regarding various 
facets of the lesson (see Appendix 6).ü
10. Evaluation of investigation
I found that students do not need teacher-generated materials to 
retain new lexis. Since the Dogme ELT lesson, I have collected essays 
written about Palestine from the students and they all used new 
vocabulary items introduced in the lesson. I am not sure whether 
grammar points were retained, as it was difficult to focus on a 
specific grammar area due to the free-flowing nature of the 
discussion. I did, however, note, (and it was noted by my peer), that 
students `avoided' using the present perfect. This has since formed 
the basis of ensuing classes.ü For this reason, the lesson, in 
effect, changed from a lexis/grammar focus to purely lexis.ü 
The subject matter was relevant to all the learners in the class. 
From notes taken by myself and from my peer's observation, I found 
that the learners were not unsettled by a lack of pre-determined 
lexis/grammar focus and this was supported by answers to the student 
questionnaire, (see Appendix 6).ü
I believe students did gain concrete linguistic benefits from the 
lesson – they internalised new lexis, discussed the topic at length, 
practiced taking and making notes, created timelines and were fully 
engaged in the subject.
I have shown in the Commentary, (see Appendix 4), that students are 
able to spontaneously produce topics for the class. In addition, the 
concept of `cultural sensitivity' is one that should be decided by 
the students. Empathy is required on the part of the teacher in 
deciding whether all students in a class accept a particular topic, 
but I believe this should be decided in the classroom with the 
students and not prescribed externally. 
Concerning objectives for myself, I am less confident that I 
fulfilled my personal aims. Because the focus of the class changed, I 
am not sure whether I could cope with all grammatical queries in 
another Dogme ELT lesson. Regarding lexis, I provided students with 
the information they required and responded to their needs.
I certainly felt confident when diverging from the lesson plan – it 
felt natural to do so. In fact, to have enforced my lesson plan would 
have carried more negatives than positives, since it would have 
halted the discussion and changed it's natural course.
Finally, from my peer's observation, I was successful in training 
myself to sit down. 
11. Evaluation of the effectiveness of lesson 
The main aim of the lesson, (see Appendix 5), was achieved in that 
students talked freely and at length about the situation in 
Palestine. They made notes and completed timelines and successfully 
relayed this information to other students from different groups. 
They used past/present/future tenses to do this. 
The lesson did not, however, progress as I had planned. Early in the 
lesson, I did attempt to enforce my `strict' lesson plan on the free-
flowing discussion, although I later abandoned this. I was also too 
restrictive on the times I allowed for each stage of the lesson. ü
Initially, students were very keen to discuss the Palestinian 
situation and the ramifications for the Arab world. The lead-in 
stage, therefore, lasted for 15 minutes, rather than the planned 5 
minutes. After the lead-in, I divided the students into groups, but 
in doing so had to stop students discussing the current situation 
further – a contravention of Dogme ELT. ü
While the students were in groups discussing the history of 
Palestine, (stage3), I decided to abandon my lesson plan in 
everything but it's loosest sense i.e. discussing Palestine. The 
reason for this was primarily because students began talking 
spontaneously `across' groups – students sitting close together 
naturally opened their discussion to include other groups. The 
interesting thing I noted was that the discussion was very fluent. ü
At various points, students asked their peers for vocabulary items in 
L1. My usual strategy is to intervene and encourage students to 
explain in English what they're trying to convey. I noted, however, 
that translation from L1 was faster and did not detract from the pace 
of the discussion.ü
As a result of the groups merging and opening the discussion to 
include both past and current events, I found myself in the position 
of participator and facilitator. I supplied vocabulary as necessary, 
but also joined in the discussion. The aims up to stage 8 of the 
lesson plan were achieved, although not in the order or within the 
time limits that I had planned.
During the break in the class, (after 60 minutes), several students 
approached me and asked if we could continue the discussion after the 
break as one group. I assented and we discussed stage 9 of the 
lesson plan in open class. The dynamic was noticeably different – the 
discussion continued as before, but students tended to look to me to 
marshal the discussion.ü Some students talked less than they had 
previously and a few students dominated the conversation. As a 
result, I found myself directing the discussion `traffic' and making 
sure the quieter students were heard. 
Overall the aims were achieved, but not in the way I had envisaged. 
This was due to underestimation of how much students would have to 
say. In the end, I planned the lesson to last an hour, and it 
eventually filled two and quarter hours of class time.
12. Adaptation for future work
Thornbury has stated that Dogme ELT is not a methodology. As such, 
the teacher needs to bring both more and less to a Dogme ELT lesson 
than might be necessary with other approaches - more in terms of 
knowledge and less in terms of materials.
To adapt Dogme ELT for future classes necessitates the teacher 
accruing knowledge and experience of both grammar and pedagogy and 
changing his/her mindset when entering the class. As a result I will 
be approaching my future classes differently. I will attempt to think 
about how I can adapt the coursebook to encourage students to include 
more of their experiences and interests.ü In addition, I will look at 
lesson plans as just that – plans. I will no longer see digression 
from the lesson plan as a failure on the part of myself, the plan or 
my students. Rather I will view it as organic - unpredictable, 
evolving, adaptable and thought provoking.ü
Due to the British Council syllabus I do not feel confident in using 
Dogme ELT in isolation, but if used in conjunction with more 
recognized methodologies, it can complement more traditional 
approaches and inspire students in the acquisition of the English 
language.ü
The principle benefit of Dogme ELT is that it is a state of mind as 
opposed to a methodology and, therefore, it can be applied to any 
classroom situation.



13. Action Plan
As a result of… I will…
…diverging from my lesson plan ..be more flexible when using Dogme 
ELT inthe classroom. 
…fears regarding my ability to react to student grammar queries …
continue to develop my grammar knowledge.
…students successfully using L1 translation to uncover new vocabulary.
…investigate further ways in which L1 can be exploited in the 
classroom.
…the success of student led discussion ….where possible use student 
generated topics over those suggested by myself or coursebooks.


Word count: 3055. 
Appendix 1
http://www.tvropa.com/tvropa1.2/film/dogme95/menu/menuset.htm

"I swear to submit to the following set of rules 
drawn up and confirmed by DOGME 95:
1. Shooting must be done on location. 
Props and sets must not be brought in (if a particular prop is 
necessary for the story, a location must be chosen where this prop is 
to be found).
2. The sound must never be produced 
apart from the images or vice versa. (Music must not be used unless 
it occurs where the scene is being shot).
3. The camera must be hand-held. Any 
movement or immobility attainable in the hand is permitted. (The film 
must not take place where the camera is standing; shooting must take 
place where the film takes place).
4. The film must be in colour. Special 
lighting is not acceptable. (If there is too little light for 
exposure the scene must be cut or a single lamp be attached to the 
camera).
5. Optical work and filters are 
forbidden.
6. The film must not contain superficial 
action. (Murders, weapons, etc. must not occur.)
7. Temporal and geographical alienation 
are forbidden. (That is to say that the film takes place here and 
now.)
8. Genre movies are not acceptable.
9. The film format must be Academy 35 mm.
10. The director must not be credited.
Furthermore I swear as a director to refrain from 
personal taste! I am no longer an artist. I swear to refrain from 
creating a "work", as I regard the instant as more important than the 
whole. My supreme goal is to force the truth out of my characters and 
settings. I swear to do so by all the means available and at the cost 
of any good taste and any aesthetic considerations.Thus I make my VOW 
OF CHASTITY."
Copenhagen, Monday 13 March 1995On behalf of DOGME 
95 Lars von Trier Thomas Vinterberg
Appendix 2

`Teaching Unplugged (or Dogme with an E)' originally published 
in `It's For Teachers', Feb 2001. 
The Dogme ELT Vows of Chastity
1. Teaching should be done using only the resources that teachers and 
students bring to the classroom - i.e. themselves - and whatever 
happens to be in the classroom. If a particular piece of material is 
necessary for the lesson, a location must be chosen where that 
material is to be found (e.g. library, resource centre, bar, 
students' club…) 
2. No recorded listening material should be introduced into the 
classroom: the source of all "listening" activities should be the 
students and teacher themselves. The only recorded material that is 
used should be that made in the classroom itself, e.g. recording 
students in pair or group work for later re-play and analysis. 
3. The teacher must sit down at all times that the students are 
seated, except when monitoring group or pair work (and even then it 
may be best to pull up a chair). In small classes, teaching should 
take place around a single table. 
4. All the teacher's questions must be "real" questions (such as "Do 
you like oysters?" Or "What did you do on Saturday?"), not "display" 
questions (such as "What's the past of the verb to go?" or "Is there 
a clock on the wall?") 
5. Slavish adherence to a method (such as audiolingualism, Silent 
Way, TPR, task-based learning, suggestopedia) is unacceptable.
6. A pre-planned syllabus of pre-selected and graded grammar items is 
forbidden. Any grammar that is the focus of instruction should emerge 
from the lesson content, not dictate it. 
7. Topics that are generated by the students themselves must be given 
priority over any other input. 
8. Grading of students into different levels is disallowed: students 
should be free to join the class that they feel most comfortable in, 
whether for social reasons, or for reasons of mutual intelligibility, 
or both. As in other forms of human social interaction, diversity 
should be accommodated, even welcomed, but not proscribed. 
9. The criteria and adminstration of any testing procedures must be 
negotiated with the learners. 
10. Teachers themselves will be evaluated according to only one 
criterion: that they are not boring. 

www.teaching-unplugged.com/itsmagazine.html

Appendix 3

(From Teaching as a Subversive Activity by Neil Postman and Charles 
Weingartner, Penguin 1969, 1971)
1. Declare a five-year moratorium on the use of all textbooks. 
Since with two or three exceptions all texts are not only boring but 
based on the assumption that knowledge exists prior to, independent 
of, and altogether outside of the learner, they are either worthless 
or harmful. If it is impossible to function without textbooks, 
provide every student with a notebook filled with blank pages, and 
have him [sic] compose his own text. 
2. Have English teachers teach maths, maths teachers English, social 
studies teachers science, science teachers art and so on. 
One of the largest obstacles to the establishment of a sound learning 
environment is the desire of teachers to get something they think 
they know into the heads of people who don't know it. An English 
teacher teaching math would hardly be in a position to fulfil this 
desire. Even more important, he would be forced to perceive the 
subject as a learner, not a teacher… 
5. Dissolve all subjects, courses, and especially course 
requirements. 
This proposal, all by itself, would wreck every existing educational 
bureaucracy. The result would be to deprive teachers of the excuses 
presently given for their failures and to free them to concentrate on 
their learners. 
6. Limit each teacher to three declarative sentences per class, and 
fifteen interrogatives. 
Every sentence above the limit would be subject to a twenty-five cent 
fine. The students can do the counting and the collecting. 
7. Prohibit teachers from asking any questions they already know the 
answer to. 
This proposal would not only force teachers to perceive learning from 
the learner's perspective, it would help them to learn how to ask 
questions that produce knowledge. 
8. Declare a moratorium on all tests and grades. 

This would remove from the hands of teachers their major weapons of 
coercion and would eliminate two of the major obstacles to their 
students' learning anything significant… 
14. Require each teacher to provide some sort of evidence that he or 
she has had a loving relationship with at least one other human 
being. 
If the teacher can get someone to say, "I love her (or him)", she 
[sic] should be retained. If she can get two people to say it, she 
should get a raise. Spouses need not be excluded from testifying… 
16. There should be a general prohibition against the use of the 
following words and phrases: teach, syllabus, covering ground, IQ, 
make-up, test, disadvantaged, gifted, accelerated, enhancement, 
course, grade, score, human nature, dumb, college material and 
administrative necessity. 

From: http://www.teaching-unplugged.com/subversive.html



Appendix 4



Commentary

From my research regarding Dogme ELT, I have decided to follow 
the `Vow of Chastity' as far as possible, (it is not possible to 
follow rule 8, as the students have already been graded).

I have chosen to conduct the experiment using a group of Upper 
Intermediate 1 learners. I have decided on this class for 5 reasons.

1. They have previously expressed their dissatisfaction with the 
coursebook and hence should be open to new approaches.
2. They are highly communicative and talk on given subjects 
readily and easily. This should give me a basis on which to focus on 
grammar or lexis as is appropriate.
3. They have been together as a class for 3 months and hence 
trust each other and get on both in and out of class.
4. They are very similar in level and have problems in the same 
grammatical areas.
5. They have no problem in giving their opinion on how they feel 
a class went and how effective it was regarding their language 
learning.

In the last ten minutes of the lesson preceding the Dogme ELT class, 
I asked students what they talked about during their breaks. In this 
way I hoped to find a subject which was both `real' and of interest 
to the students. The answer was both immediate and unanimous; 
Palestine. The current situation regarding Israel and its military 
actions concerning Palestine is a subject causing much discussion 
amongst Arabs of all nationalities. Traditionally, this has been seen 
as a taboo topic for the classroom. I decided, however, as the 
subject was learner generated, I would use it for the following class 
as a basis for discussion; as Thornbury has said, "…if the war comes 
up, let them mention it". 
Thornbury quotes Ellis (1998) to support this statement; "…giving 
learners control of the discourse is one way of making the class 
acquisition-rich". I am interested to see whether this is, in fact, 
the case. Could this subject be seen as `culturally insensitive', 
however? As EFL teachers we are instructed by managers to be 
culturally sensitive. This can mean we end up being culturally 
insensitive to the requirements of our learners by not engaging them 
with subjects that reflect their everyday concerns, (e.g. politics 
and religion). Perhaps the obvious question is this; if students 
choose it, how can the subject be insensitive?

Conceptually, the lesson will attempt to provide students with a 
subject area on which to base practice of talking in 
past/present/future tenses. 

Communicatively, the lesson is designed to enable students to discuss 
with foreigners a subject they are extremely interested in. As with 
most media, the Egyptian press and television present foreign 
feelings regarding the Palestinian situation in very broad strokes. 
Consequently, many students believe that British and American 
citizens all have the same opinions; largely pro-Israeli and anti-
Arab. I hope to provide students with the vocabulary to discuss this 
directly and form their own opinions.ü

I have designed a lesson which I believe will address the conceptual 
and communicative aims as outlined above. I am, however, prepared to 
adapt this plan as necessary. My interpretation of Dogme ELT leads me 
to believe that it is necessary for the teacher to be far more 
reactive than is common in more established ELT methodologies. 
Thornbury points out that this reactive approach to learner generated 
agenda "…may mean greater flexibility in planning, and the 
willingness…to surrender the plan for…increased learner participation 
and involvement". If students digress or otherwise diverge from my 
lesson plan, in terms of the lexis/grammar I hope to 
facilitate/analyse, I will attempt to adapt to learner needs.


Appendix 5
No. ofStudents: 12 


Lesson Plan

DATE 30 April 2002
TIME 60 minutes
LEVEL Upper-Intermediate 1
CLASS PROFILE There are 12 students in the class and all are 
present at the majority of classes. All have studied at the British 
Council for between 3 months and 1 year. They are all Egyptian and 
all share Egyptian Colloquial Arabic as their L1. The group are on 
the whole open, friendly, enthusiastic and self-motivated. They all 
have extrinsic reasons for learning English, (generally work 
related). Their backgrounds are also similar; all work in areas such 
a banking, accounting, computer programming and the diplomatic 
service. All the students are male. They enjoy interactive activities 
involving communication with the teacher and each other and are open 
to changes in methodology and technique. The stronger ones can 
dominate the weaker ones in open class discussion, but I have 
endeavoured to mix pairs and groups in order to combat this. As a 
class, they are also quite vocal in expressing their requirements of 
both the teacher and the syllabus. If they take a dislike to a 
section in the coursebook for example, they don't hesitate to make 
their feelings known. In addition, if they don't understand a lexical 
or grammatical item, they generally make this very clear.
NEEDS This class, although quite fluent on a range of topics, have 
a need to focus on accuracy.They have expressed the desire to learn 
more vocabulary related to current events.They have a need to use 
tenses more accurately when talking about the past, present and 
future.
AIMS Main AimTo give students the opportunity to talk freely about 
the current situation in Palestine. They will achieve this by:§
Discussing the subject in groups.§ Making notes to relay 
information to other groups.§ Talking about the history relating to 
Palestine.§ Talking about recent events in Palestine.§
Positing solutions/predictions regarding the situation in 
Palestine.Subsidiary AimsTo practise discussing causes and effects of 
geo-political events, hence using past, present and future tenses.To 
practise making timelines and notes.
TIMETABLE FIT As Upper Intermediate students, the class have been 
introduced to all tenses needed for the discussion. Prior to this 
lesson a mid-term test was given which tested past, present and 
future tenses. In following classes students will be asked to write 
an essay regarding the subject of Palestine.
ASSUMED KNOWLEDGE Students will be aware of the current events 
in Palestine.Students will have an opinion regarding current events 
in Palestine.Students will be aware of the history of the Palestine 
situation.Students will be prepared to discuss the above subject 
openly.Students will be willing to work without a course 
book.Students will be able to use past, present and future tenses 
appropriately.
LANGUAGE ANALYSIS Anticipated grammar areas:Past simplePresent 
perfectPresent continuous`Going to'`Will'(I have not analysed the 
above tenses fully due to the nature of Dogme ELT; I am unsure 
whether they will need full analysis. If errors occur in these areas 
I will note them, raise them during the lesson and use them as a 
basis for future classes.)Anticipated vocabulary required:Suicide 
bomberSelf-sacrificer (a word used in place of suicide bomber by the 
English speaking Egyptian media).TankRocketMissileWeaponMartyrPeace 
MissionPeace ProcessPeace initiativeDonationsInternational 
communityHouse arrestMassacre.(These items are ones I can anticipate; 
I have no doubt that others will occur spontaneously).ü
ANTICIPATED PROBLEMS AND SOLUTIONS Problems:1. Students may 
make grammatical errors that impede communication.2. Students may 
find it challenging to speak spontaneously on the given subject.3.
Students may find it difficult to remember the new vocabulary 
introduced in the lesson, as there will be no handouts or 
supplementary materials.4. Students may feel they have 
not `learnt' anything, as there will be no formal grammar 
presentation.5. Students may become so involved in the topic that I 
may find it difficult to adhere strictly to my lesson 
plan.Solutions:1. I will note errors and use the built-in flexi 
stages to address any problems of communication.2. I will put 
the students in small groups allowing them time to plan and prepare 
vocabulary.3. I will encourage students to note any new vocabulary 
that is introduced.4. I will use this lesson as a needs analysis 
tool upon which to base future grammar presentations.5. If necessary 
I will spontaneously adapt the lesson plan. 
MATERIALS ChairsWhite boardMarkerTeacher Students



STAGE AIMS PROCEDURE RESOURCES FOCUS TIME
Lead-in1 To remind students of the topic of the lesson. As 
the class are already aware of the discussion topic; start with a 
general question in open class; "What is the latest news on 
Palestine?" T – SS – T 5 mins
2 To introduce the concept of timelines for making 
chronological notes. Draw blank timelines on the board and ask 
students where and when the Palestine situation began.Elicit and put 
date and brief summary on the timeline. Board and marker pen. T – 
SS - T 3 mins
3 To give students practise in using timelines to make 
chronological notes.To give students practise in using the past 
simple for completed events in the past.To give students the 
opportunity to discuss the history of Palestine.To allow the teacher 
opportunity to check for problems with lexis/grammar. Divide 
students into groups of 3 and ask them to complete the timeline with 
important dates up to now (I for each student).Monitor unobtrusively 
and note any problems with lexis and errors in use of the past simple.
S – S 10 mins
Flexi-stage4 To feed in lexis and correct errors re: past simple.
If problems with lexis/grammar are apparent from previous 
stage, discuss in open class. 
5 To allow students to check with others to see if there is 
anything they can add/take away from the timeline. Students 
exchange timelines with other groups and check through. Students can 
add or discuss things they feel should be included/excluded. 
S – S 5 mins
6 To give students the opportunity to discuss recent events in 
Palestine.To give students practise in using the present perfect for 
past events with present results, states/habits up to now.To give 
students practise in using the present continuous for temporary 
actions/situations around now and developing/changing situations.To 
allow the teacher the opportunity to check for problems with 
lexis/grammar. Divide students into different groups from the 
previous stage and ask them to continue their timelines to take into 
account recent events and the current situation.Monitor unobtrusively 
and note any problems with lexis, and errors in use of the present 
perfect and present continuous. S – S 10 mins
Flexi-stage7 To feed in lexis and correct errors re: present 
perfect and present continuous. If problems with lexis/grammar are 
apparent from previous stage, discuss in open class. 

8 To allow students to check with others to see if there is 
anything they can add/take away from the timeline. Students 
exchange timelines with other groups and check through. Students can 
add or discuss things they feel should be included/excluded. 
S – S 5 mins
9 To give students the opportunity to hypothesis re: future 
events in Palestine.To give students practise in using future 
tenses.To allow the teacher the opportunity to check for problems 
with lexis/grammar. Divide students into different groups from 
the previous stage and ask them to make notes on what they think 
will/is going to happen next in Palestine.Monitor unobtrusively and 
note any problems with lexis, and errors in use of future tenses.
S – S 10 mins
Flexi-stage10 To feed in lexis and correct errors re: future tenses.
If problems with lexis/grammar are apparent from previous 
stage, discuss in open class. 
11 To encourage students to make a record of new vocabulary.
Each student should now have a completed timeline with 
details of the history and current situation in Palestine.The 
students should also have some notes hypothesising about possible 
future events in the region.Divide students into pairs and encourage 
them to make a list of the new vocabulary they have noted in the 
lesson. S - S 3 mins
Appendix 6 - Completed Student Questionnaires



What's your opinion of the last class?

Did you enjoy the class?

YES
Why? Because it was interesting and had a good conversation and 
practise the speaking, listening and having a new words (sic).

NO.
Why not?



Did you learn anything new in the class?

YES.
What did you learn? I learnt a new vocabulary and opening 
conversation you can learn a new things for example express your 
opinion and having a new words and there wasn't limits like Cutting 
Edge (sic).

NO.
Why do you think this is?





Do you prefer to use the coursebook?

YES.
Why?

NO.
Why not? No, because it's very boring (sic)

Did you find the subject interesting?

YES. 
Why? Yes because I learn new vocabulary and grammer and spelling then 
it would improve your English (sic)




NO.
Why not?

What's your opinion of the last class?

Did you enjoy the class?

YES
Why? Very much because 
1. There was a conversation all the time espetially in politic 
subject in which I didn't use to speak too much
2. All the points of view ware interisting and respectable and 
cover all items of this subject
3. This is the first time for me to think about the future of 
this conflect
4. It is good to do something unusuall every now and then 
espetially in this important events we pass through (sic)

NO.
Why not?



Did you learn anything new in the class?

YES.
What did you learn? 
1. Nearly all the people of Egypt has the same feeling twords 
palastanian people (sympathy) and also Israile people (hatrade) 
(sic).
2. Conversation in English is verry interisting and we can speak 
and understanding each other well (sic).

NO.
Why do you think this is?





Do you prefer to use the coursebook?

YES.
Why?
Sometimes yes and sometimes no (I prefare to use both the book and 
conversation) or using the frame of the book and do it in our way we 
may continue to do the remaining of the book in the house and not in 
the class. (sic)


NO.
Why not? 


Did you find the subject interesting?

YES. 
Why? Yes because it is the topic of newspapers magazines and all the 
peoples talk and feeling (sic)




NO.
Why not?

Appendix 7 – Peer Observation Questionnaire



1. Are all the students engaged at all times during the lesson?




2. Are students noting new vocabulary?




3. Which grammar areas do students appear to be having problems 
with?




4. Is the topic causing any of the students to be reticent?




5. Am I pacing around unnecessarily?
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	Group: dogme
	Message: 1714
	From: Diarmuid Fogarty
	Date: Di Mai 21, 2002 5:22 

	Subject: Re: Dogme DELTA.


	Thanks for that Peter. I'd really appreciate it if you could send me a copy as an attachment to my e-mail address...it'll be easier to read!



	


	Group: dogme
	Message: 1715
	From: Diarmuid
	Date: Di Mai 21, 2002 6:54 

	Subject: Any ideas?


	Picture this:

You're in a class of low level (some might say Pre Intermediate) students with individual levels ranging from those who clearly struggle to understand everything that is happening to those who do not feel challenged by the level. There is a fairly good relationship between all of the students who are all Chinese, with one exception, a Turk. They enjoy the teacher's jokes and a number of them are keen to make jokes themselves about each other, themselves or the teacher. On average they have studied English for about six years in what some might call a 'traditional' classroom. They are capable of summarising grammar points with an impressive accuracy, but they are not at all capable of producing anything approximating accuracy in their spoken or written English. They expect the teacher to direct their learning and will do anything that they recognise as a language exercise but this does not include any activity that asks them to draw on their own resources. In other words, they will fill in the gaps, but they will not write a paragraph. They want to study economics or business at an English university within six months. Anything which is not obviously aimed at this end is regarded as frivolous. They see most grammar based activities as being too easy and anything which is not immediately obvious is too difficult and will not be attempted. When they come across a word [NOT a vocabulary item, but a WORD] that they do not recognise, they will break away from whatever they are doing and meticulously type the word into their electronic dictionaries, select what they consider is the nearest meaning and then write it down in their notebooks next to a Chinese translation. They may then rejoin the class or they may look carefully at their other vocabulary notes. They will speak when spoken to and listen when the teacher is speaking, but they will not speak when asked to work in groups, nor will they listen to anyone other than the teacher. If asked to write some lines about any particular subject, they will write two or three sentences in silence and then stop. They will not ask for any input, preferring to draw upon the resources that they already have. They will not do any homework nor will they seek to extend their learning independently outside the classroom. They will work quietly and conscientiously in class if they are given a clear task to do and they may be left alone in a test situation. They seem to enjoy what we might consider to be the boring aspects of language learning, but they do not rise to the challenge of what we might consider the more dynamic aspects. They prefer to avoid speaking English, preferring instead to convey any 'difficult' points in the L1. Several students do not come to class with notebooks and a large number of students do not write down any 'new' words in any methodical fashion. They rarely remember new vocabulary in class and when they are represented with a word seen in a previous class, they write it down again in their notebooks. When they are asked to answer a genuine question in class, they respond with one word answers where possible and where not possible they wait for further clues.

In such a situation, what role does dogme have? Is it possible or is it doomed? How would you go about dogme with these students? How to capitalise on their strengths and work at minimising their weaknesses? All suggestions gratefully received and test driven. Feedback guaranteed.

At the moment, said students have no coursebook and no agenda that must be followed. The page is waiting to be written. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1716
	From: John Moorcroft
	Date: Di Mai 21, 2002 7:43 

	Subject: Re: Any ideas?


	This sounds like ideal dogme situation. I would go for a major slab of listening and reading texts with an economics slant, and a sytematic program of training them in skills reading, listening, and vocabulary learning (they are obviously making a start if they are keeping notes).
I work for a publishing company that has just produced a book of business vocabulary exercises at the approximate level (i won't advertise it here but will tell you if you e-mail me) which should give them the 'gap-filling' they need - there must be other grammar-light business materials on the market. 

And as you get them 'trained' you can start bringing in and sharing texts that all agree to be relevant.



You're in a class of low level (some might say Pre Intermediate) students with individual levels ranging from those who clearly struggle to understand everything that is happening to those who do not feel challenged by the level. There is a fairly good relationship between all of the students who are all Chinese, with one exception, a Turk. They enjoy the teacher's jokes and a number of them are keen to make jokes themselves about each other, themselves or the teacher. On average they have studied English for about six years in what some might call a 'traditional' classroom. They are capable of summarising grammar points with an impressive accuracy, but they are not at all capable of producing anything approximating accuracy in their spoken or written English. They expect the teacher to direct their learning and will do anything that they recognise as a language exercise but this does not include any activity that asks them to draw on their own resources. In other words, they will fill in the gaps, but they will not write a paragraph. They want to study economics or business at an English university within six months. Anything which is not obviously aimed at this end is regarded as frivolous. They see most grammar based activities as being too easy and anything which is not immediately obvious is too difficult and will not be attempted. When they come across a word [NOT a vocabulary item, but a WORD] that they do not recognise, they will break away from whatever they are doing and meticulously type the word into their electronic dictionaries, select what they consider is the nearest meaning and then write it down in their notebooks next to a Chinese translation. They may then rejoin the class or they may look carefully at their other vocabulary notes. They will speak when spoken to and listen when the teacher is speaking, but they will not speak when asked to work in groups, nor will they listen to anyone other than the teacher. If asked to write some lines about any particular subject, they will write two or three sentences in silence and then stop. They will not ask for any input, preferring to draw upon the resources that they already have. They will not do any homework nor will they seek to extend their learning independently outside the classroom. They will work quietly and conscientiously in class if they are given a clear task to do and they may be left alone in a test situation. They seem to enjoy what we might consider to be the boring aspects of language learning, but they do not rise to the challenge of what we might consider the more dynamic aspects. They prefer to avoid speaking English, preferring instead to convey any 'difficult' points in the L1. Several students do not come to class with notebooks and a large number of students do not write down any 'new' words in any methodical fashion. They rarely remember new vocabulary in class and when they are represented with a word seen in a previous class, they write it down again in their notebooks. When they are asked to answer a genuine question in class, they respond with one word answers where possible and where not possible they wait for further clues.

In such a situation, what role does dogme have? Is it possible or is it doomed? How would you go about dogme with these students? How to capitalise on their strengths and work at minimising their weaknesses? All suggestions gratefully received and test driven. Feedback guaranteed.

At the moment, said students have no coursebook and no agenda that must be followed. The page is waiting to be written. 


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 1717
	From: Adrian Tennant
	Date: Di Mai 21, 2002 8:10 

	Subject: Re: Any ideas?


	Daimuid,

Ideal Dogme situation (but John your take on Dogme must be very different
from mine if you are pre-prescribing a set book + 'economics texts'!!!!!)

I have a similar class, although I have a few more non-Chinese (mostly
Jaanese and Koreans).
They are using a book with their other teacher but with me we bat ideas
around based on topics & or grammar that's come up during the rest of the
week. Today we were looking back over should/shouldn't and
must/mustn't/don't have to. Took the topic of travel and just went with it.
The best moments - 1) a writing activity onto OHTs where they worked in
groups writing sentences connected to travel/flying using the modals. 2) a
story relating activity where one Chiese lad (with no dictionary!!!) told us
all about his flight over. He said that they hit some bad turbulence after a
bit the stewdesses came round with paper and pen suggesting people write to
their mothers etc! Really funny and full of exploitable anguage.

The more I think about it the more stuck in 'I'm finished' attitude I find
most ELT.

Dr Evil



	


	Group: dogme
	Message: 1718
	From: Tom Walton
	Date: Di Mai 21, 2002 10:22 

	Subject: Re: Any ideas?


	Case studies, Dairmuid?

If (dare I say the word) photocopying photocopiable case study resources (of which there are some) is anti-dogme, why not have them (collaboratively) write their own? As they are "business students", you could begin by having them note down real "cases" from real life – eg. that they've seen in the news, eliminating all real names. These should be then passed on to other groups to find "solutions".

Obviously they should discuss and write them in English.. Who cares if they are "not at all capable of producing anything approximating accuracy in their spoken or written English" (isn't that then your job?). If it's not altogether 100% intelligible, doesn't that create an ideal "information gap"?

You might find that making them base them on real life and for another group to deal with takes some of the pressure off them – "it's not for us, it's for them". Also, if discussion of the case studies requires them to assume a role (eg. CEO, chairman of the meeting, secretary for the group, etc), it's "not them" that is actually doing the talking, which has a similar affect. If the idea works, and you want to then be more creative, have them create "cases" from scratch.

In very different circumstances, I have found case studies go down well even in "huge" (30+) groups in which I subdivided into groups of 5-6.

Tom (aka PC Smasher)



---------------------------------
Do You Yahoo!?
LAUNCH - Your Yahoo! Music Experience

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1719
	From: John Moorcroft
	Date: Mi Mai 22, 2002 6:15 

	Subject: Re: Any ideas?


	I don't see how collaborative writing as the prime source of 'texts' is
going to produce comprehensible+1 lexis for exposure, even if these students
weren't reluctant to write as we have been informed.

These students need reading skills. They will need texts from somewhere, not
necessarily a textbook, but certainly newspaper articles, documents from
their own or other business. If they're going to be studying business or
economics they will need to learn to crunch a heavy diet of reading pretty
quickly, rather than 'Excuse me, Doctor Smith, instead of the reading list
would you mind if my friends collaboratively wrote our own sources for
Econ-1 this semester?' The kind of 'unintelligibility' they will be facing
in core classes will be sufficiently challenging without their being
prepared by means of pidgin texts.

Making up case studies is a great activity - but if you feel that the
instructions for this task would be more easily given if the teacher
provided them with a model first, and if the teacher is too tired and
overworked to write one from scratch, there are books of those on the market
too.



-----Original Message-----
From: Tom Walton <tomdoliveira@y...>
To: dogme@yahoogroups.com <dogme@yahoogroups.com>
Date: 22 May 2002 00:15
Subject: Re: [dogme] Any ideas?


>
>Case studies, Dairmuid?
>
>If (dare I say the word) photocopying photocopiable case study resources
(of which there are some) is anti-dogme, why not have them (collaboratively)
write their own? As they are "business students", you could begin by having
them note down real "cases" from real life – eg. that they've seen in the
news, eliminating all real names. These should be then passed on to other
groups to find "solutions".
>
>Obviously they should discuss and write them in English.. Who cares if
they are "not at all capable of producing anything approximating accuracy in
their spoken or written English" (isn't that then your job?). If it's not
altogether 100% intelligible, doesn't that create an ideal "information
gap"?
>
>You might find that making them base them on real life and for another
group to deal with takes some of the pressure off them – "it's not for us,
it's for them". Also, if discussion of the case studies requires them to
assume a role (eg. CEO, chairman of the meeting, secretary for the group,
etc), it's "not them" that is actually doing the talking, which has a
similar affect. If the idea works, and you want to then be more creative,
have them create "cases" from scratch.
>
>In very different circumstances, I have found case studies go down well
even in "huge" (30+) groups in which I subdivided into groups of 5-6.
>
>Tom (aka PC Smasher)
>
>
>
>---------------------------------
>Do You Yahoo!?
>LAUNCH - Your Yahoo! Music Experience
>
>[Non-text portions of this message have been removed]
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 1720
	From: John Moorcroft
	Date: Mi Mai 22, 2002 6:24 

	Subject: Re: Any ideas?


	daimuid you're cheating. The other teacher is inputting language and you are consolidating it. You are saying that discussion and composition based on a shared text (even a horrid 'coursebook') is 'dogme-tic' so long as some other poor fellow has to deal with the coursebook and you are 'free'. Fine for you. All I said was that these students need texts to work on. They don't have to be from a book.

The book I did mention was designed for self-study it's flexible and therefore 'possessed' by the student who owns it - (it feels appropriate that the act of buying and using books be imbued with devilish imagery in this company!) I only brought it up as you said the students thrived on exercises.



Daimuid,

Ideal Dogme situation (but John your take on Dogme must be very different
from mine if you are pre-prescribing a set book + 'economics texts'!!!!!)

I have a similar class, although I have a few more non-Chinese (mostly
Jaanese and Koreans).
They are using a book with their other teacher but with me we bat ideas
around based on topics & or grammar that's come up during the rest of the
week. Today we were looking back over should/shouldn't and
must/mustn't/don't have to. Took the topic of travel and just went with it.
The best moments - 1) a writing activity onto OHTs where they worked in
groups writing sentences connected to travel/flying using the modals. 2) a
story relating activity where one Chiese lad (with no dictionary!!!) told us
all about his flight over. He said that they hit some bad turbulence after a
bit the stewdesses came round with paper and pen suggesting people write to
their mothers etc! Really funny and full of exploitable anguage.

The more I think about it the more stuck in 'I'm finished' attitude I find
most ELT.

Dr Evil





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1721
	From: Diarmuid
	Date: Mi Mai 22, 2002 7:13 

	Subject: Cheating?


	Actually, John, it was our own Mischievous Medic who wrote the e-mail you replied to, not me! I agree with you that these students need texts to work from because they are reluctant to be the creators of text and we're going to need to work with something.

I think I may have created the wrong impression when I wrote about their ambitions to study business or economics. They are not serious minded businesspeople. They are 16+ years old and they want to study business because they think that this will help them become rich. I genuinely feel that this is not a case of 'give them what they want and watch them come on board'. However, it's worth a try. We have some business English coursebooks that are available to us...let's see how it works out.

More ideas always welcome. Dr, did I sense a feeling of gloom in your last sentence? Or was it a whiff of Guinness? You wrote: 'The more I think about it the more stuck in 'I'm finished' attitude I find most ELT.' Do tell, because I think I may be feeling the same way! My third assignment for the PGCE (when I finish the second one...) will be about the clash between learning styles and teaching styles and it would be interesting to see the effect that this is having on teachers.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1722
	From: Julian Bamford
	Date: Mi Mai 22, 2002 12:39 

	Subject: Re: Any ideas?


	Diarmuid's long, detailed description of low-level Chinese students has all
the hallmarks of learners who, as a result of past educational experiences,
see language as knowledge rather than a skill. Maybe they are so sheltered
from the reality of study abroad (book-long reading assignments; essays to
be written; lectures to take notes in; talking to a student advisor;
ordering a Guinness at the pub. . .) that there is no way for them to grasp
it. Isn't the first thing to, somehow, have them realize what "English
ability for studying abroad" is. If you can, somehow, give them a sense of
that, they should begin to ask you what they need to get the skills they
need, and be hungry for classes that give them those skills (classes which
include, of course, frequent pep talks about not going to the electronic
dictionary and all else associated with "building knowledge," as old study
habits die hard). . .

Or perhaps when they arrive at the English university in six months,
they'll be slipped into non-content language classes until are ready to
study in English?
Julian



	


	Group: dogme
	Message: 1723
	From: peterhart2000
	Date: Mi Mai 22, 2002 1:16 

	Subject: Re: Dogme DELTA.


	Having looked at the way the assignment came out on the posting, I 
realise it's a bit of a mess, (a dogme's dinner..?). If anyone wants 
a copy, email me direct and I'll send it as an attachment instead.

Pete.



	


	Group: dogme
	Message: 1724
	From: Tom Topham
	Date: Mi Mai 22, 2002 4:39 

	Subject: Re: Any ideas?


	Diarmuid,

What is the solitary Turk doing there? My heart goes out to him/her, it is 
a very different classroom culture in Turkey, I imagine he/she often feels 
as confused/bemused/bewildered at Chinese learning as you do.

There is one Turk sitting here in the main Kyrgyz university who i have 
observed on a couple of occasions, he sure doesn't find the grammar 
translation into Russian too effective!

Grumpy Tom



_________________________________________________________________
Send and receive Hotmail on your mobile device: http://mobile.msn.com


	


	Group: dogme
	Message: 1725
	From: Adrian Tennant
	Date: Mi Mai 22, 2002 5:09 

	Subject: Re: Cheating?


	John, cheating! Aw! harsh!!!!
I think you read me wrong. Yes, another teacher has the class and uses a
coursebook but I don't refer back to the texts (the students occasionally
do). I just have a look and see what might be a problem for the students
from the previous 3/4 lessons. This lesson we started with a 'no pens'
dictation with one line from the text used the previous day:-

Flying is safe .. or is it? Doctors think that the aeroplane can be a
dangerous place especially if you are old or unhealthy.

Ss then work in pairs and reconstruct the text (from memory) they then throw
it up on the board and we look at the grammar.
This is the starting point and then the rest of the lesson comes from a
combination of their anecdotes and odd 'snippets' from me.

This is no more text (or cheating) than Scot's original 4 sentences that he
presented at IATEFL Brighton, 2001.


D.

> Dr, did I sense a feeling of gloom in your last sentence? Or was it a
whiff of Guinness? You wrote: 'The more I think about it the more stuck in
'I'm finished' attitude I find most ELT.' Do tell, because I think I may be
feeling the same way! My third assignment for the PGCE (when I finish the
second one...) will be about the clash between learning styles and teaching
styles and it would be interesting to see the effect that this is having on
teachers.

No, not really. What I ean is the attitude that must have parly come from
teachers.

T: "*Do* exerise 1".
S1. (busy scribbling). Done!
T: OK, What's the answer to number 1.
S1: I live in a semi-detached house.
T: Good.
S2: What's a semi-detached house?
T: We did that before - look
S2: Oh!
T: What about question 2?
S2: By an bus.
T: No.
etc.

Here the teacher is interested only in whether an answer is gramatically
correct and matches the question. The activity is 'finished' when the Ss
have answered all 10 (usually unconnected) questions and 'got' the grammar.
To my mind there is often a full 1 and a half hour + lesson in here.

eg.
T: What's the answer to number 1?
S1: I live in a semi-detached house.
T: Oh, where?
S1: In ....
T: What colour is it?
S1: Pink.
Ss + T: Pink?
T: Do you have any questions for S1?

Language is for exploiting not 'completing/finishing'.

Dr Evil.



	


	Group: dogme
	Message: 1726
	From: Diarmuid
	Date: Mi Mai 22, 2002 9:06 

	Subject: Interactive TV for Language learning


	Apologies for the cross posting. I received this from a friend and thought I would do him the favour of posting it on the lists. If you have the time, please reply and send it to him.

Diarmuid

I have got myself in to the situation of
giving a short talk to do with the potential of interactive TV for language
learning anyway if anyone has a moment what I am interested in is your
answers to the 3 questions below.

(please fill the gaps with as many / few words as u like and send your
answers to me joshuau@a... ;-)

------------------------------ 3 Questions--------------------------------

If you ever use TV/Film/Video to teach why do you use it (if you don't why
not) ?

................................



How do you make classroom TV watching a more active / interactive
experience?

.................................


What do you imagine interactive TV for language learning would be like? (or
any other comments)

..................................


----------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1727
	From: fshdt
	Date: Do Mai 23, 2002 2:13 

	Subject: Re: Any ideas?


	I teach Cantonese students from Hong Kong and Macau. Mainland Chinese 
seem to differ a bit - those I have contact with are a bit livelier, 
but there are plenty of similarities.

A few commonly held beliefs among students.

1 English should be learned through Chinese.
2 Speaking English, especially outside the classroom or in any 
situation when L1 could be used, is un-Chinese.
3 Teaching is transmission of information from teacher to 
student.
4 Learn and shut up. English is a tool to acquire information. 
Get the facts, don't analyse.
5 Every question has a right answer and a wrong answer. If the 
teacher asks for an opinion, it's probably a trick.
6 Never speak out unless you are sure you have the right answer. 
If unsure, keep silent. Take no risks
7 Questioning the teacher is inappropriate in a classroom 
context.
8 Students' speech is valueless. It is a poor example. Do not 
listen to it. Only listen to the teacher.
9 The textbook is more important than the teacher, so let's 
memorise it.
10 Learning is for gaining qualifications and has little 
relevance to real life.
11 Creativity is not important in education.
12 Once we've passed the exam we can forget all we had to 
memorise.
13 Stick with your peers, don't be the nail that stands up.

None of these are set in stone, and they are not peculiar to Chinese 
students. I've also put the more extreme versions of these beliefs. 
Chinese students can also see other points of view, but there is a 
tendency to agree with the teacher without changing one's inner views 
and even when students do see the value of other ways of learning, the 
pressures created by rote learning, cultural values etc. are hard to 
overcome.

You can see from the above that a student-centred approach poses 
problems for these students. They need to be persuaded that the 
classroom relates to reality and I think this is the key to the whole 
problem Diarmuid poses. They seem to be on the way since they like to 
make jokes. I think these students are in an FE college? From past 
experience, long ago in the 70's, the Chinese students found it harder 
to integrate with local students than did some other groups like the 
Lebanese, Iranians and Arabs. The male middle-eastern learners had a 
strong desire to socialise, often liked pubs and frequently found a 
girlfriend within weeks. A classic example was a Libyan who married a 
local girl and, in spite of having had both hands amputated also 
managed to get prosecuted for stealing a glass after leaving a pub at 
closing time still clutching his beer. The girls also managed to 
integrate, but without so much sex and booze. The Chinese students 
were much more conservative. They tended to regard English as a tool 
for their studies and, like Diarmuid's class, only wanted EAP/ESP, not 
realising that EAP is not a defined subset of English but more a genre 
where certain items occur more frequently and certain 'informal, 
colloquial' items occur less frequently. It's reckoned that second 
language learners need about 10K word families (passive recognition) 
to cope with tertiary education (native speakers are supposed to have 
about 20K). Even if these figures are a bit woolly most would agree 
that a study of texts in economics and other subject related matter 
won't give the breadth of vocabulary needed to cope and won't give a 
context in which to place the 'academic' vocabulary. Besides which, 
there is a reality gap. There are very few genuine academic texts that 
such students could cope with. Incidentally, a recent survey in Hong 
Kong found that most primary six students actually had a primary 2 
level command of English. In other words, most students are always 
well below the level of the lesson for the entire 12 years of 
schooling and experience repeated feelings of failure. They teach 
themselves strategies to cope with the situation, strategies mainly 
concerned with how to pass the exams and tests without knowing the 
language.

I'd advocate integration through labour. This is a college programme 
more than an individual teacher's task, but you might be able to get 
something started. If they can join in with local students in study 
groups they will be doing something in English that they also see as 
useful. I've been looking at the MICASE concordance of academic speech 
and the transcripts of students discussing their work are fascinating. 
The discussions weave around the academic subject, veer off topic and 
then move back again. It seems like students are integrating the new 
academic knowledge into the normal world around them. If we could get 
second language learners to do this in English with native speakers I 
am convinced it would help anchor their English in reality and flesh 
it out. It might even help them produce obscene mixed metaphors like 
that. Fleshy anchors, mmmmmm.

If you can't do that and you only have the classroom as the theatre of 
operations then I think the only option is to work away at changing 
their perception of the way English might be learned and of the 
English they need to learn. Textbooks on economics, at least the US 
ones I see, have a much wider range of styles than they used to. They 
have some formal sections, some written in an everyday style to show 
how economics relates to life and some parts written in a style I can 
only describe as 'folksy'. Seeing these might convince them of the 
need to widen their approach. 

As to the groupwork, all groupwork needs to lead to a decision or 
conclusion and that conclusion should be valued and evaluated by the 
teacher. Once they know their conclusion is felt to be worth something 
then the teacher's task is to monitor and make sure the decision 
making process is conducted in English. If necessary give a mark for 
the quality of their result. They'll talk then. Well, maybe they will.

The unwillingness to respond is sadly typical. I laugh and ask why 
they are learning English if they have nothing they want to say. Above 
a certain level (a fair bit higher than Diarmuid's lower intermediate) 
it gets better and they start using ICQ in English etc. and chatting 
with the world outside, but the desire to get it right really does 
inhibit communication at lower levels. I've found students at that 
level will talk but they need an information gap, and an information 
gap with information that they really want to know about.

And so to translation. Their view is that English is a code. 
SUPERCOBOL. This is why English is such a boring language for Chinese 
learners. I've got advanced students who still translate everything 
back and forth between English and Chinese every time they write or 
speak. From their angle, every word has a Chinese equivalent and it 
isn't a real word or a useful word until these correspondences have 
been memorised. If there's no word to word correspondence then they 
try and find a phrase to phrase correspondence. One way to help them 
to see that this is too simplistic is to focus more on 
representational language, especially examples related to their future 
subject area. Language which makes demands on the imagination is less 
easy to translate.

The jokes they make are really important. My fear is that they do not 
see the importance. They regard such language use as silly trivia and 
don't realise that this sort of activity is a way of cementing human 
relationships. Maybe a discussion of guanxi would help. In China 
everything takes place against a background of a web of relationships, 
guanxi, that have to be oiled through banquets, giving and receiving 
of favours and other activities which require the ability to 
communicate in a very sophisticated and representational manner. 
Guanxi is also a factor in the West. In the west there is less bribery 
and corruption brought about by guanxi, or so the reports say, but it 
still exists and if these students want to get on they will need to 
impress future lecturers with their ability to engage in friendly 
chat. And they should realise that they won't get promotion just by 
quoting figures and profits. 

I'm not sure how dogme all this is. For me the solution is to bring 
the classroom towards the world outside. 

Dick



	


	Group: dogme
	Message: 1728
	From: Dennis Newson
	Date: Do Mai 23, 2002 6:00 

	Subject: Re: Re: Any ideas?


	Dick,

Can I quote your characterization of what Chinese students think 
about learning English? I'd just like to put it before members of 
the CETEFL list and see if it would get them talking about their 
students' attitude to learning English.

Best wishes,

Dennis
=====
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1729
	From: lifang67
	Date: Do Mai 23, 2002 6:54 

	Subject: Re: Any ideas?


	Dick is either a brilliant telepath, or his learners are, despite 
their putative views, aggressively articulate.

Or this is purely speculative. For an alternative perspective with a 
bit of data to back it up, see William Littlewood, "Students' 
attitudes to classroom English learning: a cross cultural study", in 
Language Teaching Research 5/1, Jan 2001.

dk



	


	Group: dogme
	Message: 1730
	From: leeroy_187
	Date: Do Mai 23, 2002 5:52 

	Subject: Usage of creative hypothesis...


	This message has turned into a bit of an epic, but just thought I'd 
air my thoughts & experiences...

I was equally inspired as many after reading Scott's "dogme" article, 
and told myself that I too would adopt dogme styles of teaching. 
(Like most, however, I am chained to curriculae & grammar-based 
testing techniques so some old-school teaching still has to be done 
just to squeeze the students through each level.)

Generally speaking, my students have not responded well to the "only 
talking about real situations." idea. They, it seems, feel much more 
comfortable speculating about my fictional love-life with Britney 
Spears than discussing what it was they had for breakfast. 

They are spoiled, sheltered rich-kids with few opinions or life 
experiences of their own. Although I can connect and converse with 
them, it is done more easily at a superficial, fictional & 
hypothetical level than "trying to relate to the student's own 
personal experiences", as usually they don't really have any, or 
certainly none interesting enough to warrant a conversation. Not 
terribly caring is it? Sorry, just stating the facts..

Doing a lesson about "Travel & Holidays", for example, I will draw 
blanks from most of them when asked to relate their travel 
experiences to the class. Maybe a couple of the students went to 
Singapore once... "it was nice, very clean.". Analysing the fictional 
travel plans of text-book character proves equally uninspirational. 
None of them care. Then what?

If however, I was to suggest planning a travel itinerary for the 
newly wedded Osama BL & Jlo (my students are mostly teenagers, and 
are not terribely politically sensitive), having already given 
examples of "Magical Amphibious Camels" and "Super-Unicycles", then 
they will later happily explain how Osama, Jlo, and their genetically 
engineered love child hitched a ride from Fiji to Tibet on the back 
of a faster-than-light hammer-head shark.

Potential for discussion after an activity such as the one above is 
limited not by the student's personal experiences, but by the 
student's own imagination. 

If the lesson context is about love, then of course I am the prime 
candidate for class discussion. None of them want to talk about their 
own (practically non-existent) love lives, and to be honest, neither 
do I! Speculating about "Mr. Lee's dream triple date with Britney 
Spears, Mandy Moore & George Michael(!)" however proved to be a big 
hit, and produced much more spontaneous language production & 
discussion. Is this "relevant" to the student's lives? Does it draw 
from their existing "experiences"? Not really, but it proves to be 
far more effective in the classroom.

And then if we are talking about crime, then instantly each student 
will become a master criminal, and they will group together to form a 
crime syndicate to perform the greatest robbery of all time. This 
works a bit better than "has anyone ever had anything stolen from 
them?" or "has anyone ever broken the law?".

If the context is health and accidents, then describing how "Mr. Lee 
got run over by a bus, shot by a rabid dog then stabbed 50 times by a 
jealous, cheated-on Britney" inspires far more confidence to speak 
than asking "Have any students ever had an accident?". It's a pretty 
good way of introducing the passive too, if it's in the test.

Interestingly, once the students have their "creativity" switch 
flicked to "on" then sex is automatically incorporated into 
everything. You name it, they will find a way to link sex into a 
topic...

T: "What did Osama & Jlo do when they reached New York?" I asked
S: "Making sex sir!" They all chimed
T: "You mean, they had sex?"
S: "Yes! Yes! Always having sex!" 
T: "But what did they do when they weren't having sex?"
S: (slight pause), "Looking eachother naked!" (more laughter)
T: "Did they go to any places in New York?"
S1: "Yes, they want go to statue of liberty"
S2: "But cannot, because JLo is too fat!" (to the class's applause)
S1: "Yeah, so they cut down statue for looking on ground"
T: "They cut down the statue?"
S: "Yes, with fire punch!"
T: "What's that?"
etc.. etc.. etc...
(and yes, usage of past tenses & articles is definately something 
that needs working on...)

Parents would be unhappy if all we ever did was talk about sex, 
though, so I do try to vere away from it (as much as the students 
want to vere towards it). 

I imagine if you were with a group of Saudi businessmen then the 
above lessons wouldn't go in quite the same way :), but my students 
are bored teenagers with warped, twisted and overactive imaginations.

In conclusion, the very thing which makes my students tick is what is 
NOT real. By creating their own alternative realities (which are much 
more interesting than their own lives), they are animated, creative & 
talkative. When only talking about themselves, they are shy, modest 
and boring. 

Perhaps I am mistaken in thinking that this doesn't fit in to 
the "dogme principles" listed. However, if creative hypothesis works 
for some students, as it does mine, then it could be excluded from 
the "lesson topics must be about what is REAL" type thinking.

I'd be interested to hear what anyone else thinks about this.



	


	Group: dogme
	Message: 1731
	From: Sue Murray
	Date: Do Mai 23, 2002 11:45 

	Subject: usage of creative hypothesis


	I think 'real' has to be a subjective concept; it doesn't always mean bringing literally direct outside the classroom experience in; perhaps it's more about creating real experience inside the classroom - as with any social group, creating its own context and reality. What Lee (?) describes is in many ways what ideal 'classrooms' should be about - creating their own social value and reality using the resources of those involved, whether it's their imaginations or their concerns or their underlying beliefs or their current obsessions; vicarious though the experience *may* seem, the learners are choosing to use their imagination, and delighting in doing so, and imagination is never to be underrated; and not least, of course, the learners are getting a massive amount of topic control; for example, they want to talk about sex and find a way of incorporating it into just about every scenario.....

"Doing a lesson about "Travel & Holidays", for example, I will draw 
blanks from most of them when asked to relate their travel 
experiences to the class." 

They don't have direct experience to draw on, so the 'imposed' topic of travel and holidays is meaningless to them and their imaginations (unless it's 'charaded' ...). 

"Speculating about "Mr. Lee's dream triple date with Britney 
Spears, Mandy Moore & George Michael(!)" however proved to be a big 
hit, and produced much more spontaneous language production & 
discussion. Is this "relevant" to the student's lives? Does it draw 
from their existing "experiences"? Not really, but it proves to be 
far more effective in the classroom."

Perhaps not only in the classroom? and perhaps it IS relevant to their lives; it's obviously in their heads, and probably tallies with the type of things they talk about and joke about and fantasise about together, so it's as 'real' as real can be?

"the very thing which makes my students tick is what is 
NOT real. By creating their own alternative realities (which are much 
more interesting than their own lives), they are animated, creative & 
talkative. When only talking about themselves, they are shy, modest 
and boring. "

I tick, therefore I am; and imagination can often FEEL real; is it unreal? especially when it's more interesting than one's own life, it gives value, both to the imagined and the imaginer, and probably to the learning experience too. And, being 'animated, creative and talkative' is pretty real by itself, and also provides a real experience in itself! (And, isn't my imagination part of me? And when I'm talking about MY imagination, aren't I also talking about myself? NB this is not the same as being 'coerced' into discussing something that comes from someone else's imagination or from a course book, or being 'forced' to use MY imagination involuntarily or when it just isn't there.....)

That's what I think, anyway. Questions like, 'what do you have for breakfast?' can sometimes be 'real', but not often. 

(And if I 'eavesdrop' on conversations between young male colleagues, it's much more like star wars or the Beano than anything 'real' ....!) 

Sue

PS: have they tried roleplaying any of this stuff? Could be interesting ....






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1732
	From: Julian Bamford
	Date: Fr Mai 24, 2002 2:48 

	Subject: Britney over breakfast


	In response to Mr. Lee, the whole thing seems to hinge on the meaning of
"real" in the context of dogme.

"Generally speaking, my students have not responded well to the "only
talking about real situations." idea. They, it seems, feel much more
comfortable speculating about my fictional love-life with Britney Spears
than discussing what it was they had for breakfast."

Confession: I think I'd share your students' preference for discussing
Britney over breakfast. . .
Reading your posting, I was reminded of first coming to Japan and being
asked to teach a couple of hyperactive boys, 8 and 10 years old. It soon
became obvious all they were interested in was Ultraman (a family of
superheros) so that's all we talked about, wrote about, drew about, acted
out about in English every week.

"Parents would be unhappy if all we ever did was talk about sex, though, so
I do try to vere away from it (as much as the students want to vere towards
it)."

The students' prime interest is taboo and they must have lots of fun
pushing your buttons about it. Perhaps you have to make ground rules for
what is appropriate in the classroom, just as, say, a TV show or newspaper
has rules of what can and can't be included. Maybe the students could be
party to drawing up those guidelines. Then, open the floodgates to what
can be included--Britney fashion, Britney morphing from girl to not yet a
woman, Britney "all my dancers are gay", Britney boyfriend. . . your
students seem to have enough English to teach you all the arcane secrets of
Britney lore.

"my students are bored teenagers with warped, twisted and overactive
imaginations."

THAT's the reality. 'Real' means real (relevant? important?) to the
students, not real vs. imaginary.

There are reasons why all of us humans are the way we are, and why your
students are the way they are. They, like all of us, are humans struggling
for recognition, self-worth, control, love and loving in the context of
their family dynamics, their society, and the reality of the world today.
Plus rampant teenage horniness. Seen like that, compassion for their
amazing struggles to make it in life could bring tears to your eyes.
Julian.



	


	Group: dogme
	Message: 1733
	From: fshdt
	Date: Fr Mai 24, 2002 5:17 

	Subject: Re: Any ideas?


	--- In dogme@y..., "lifang67" <kellogg@n...> wrote:
> Dick is either a brilliant telepath, or his learners are, despite 
> their putative views, aggressively articulate.

Some of my learners are very articulate, though not as aggressive as 
dk. Conversations with students over the years particularly support 
points 1, 2, 5, 6, 7, 8, 11, 12, 13. My own experience supports 3, 4, 
9 and 10. My Chinese colleagues, who came up through the system, 
agree, though obviously they have qualifications here and there. As I 
said, these are generalisations and an extreme position and every 
teacher has a different perspective. I think dk should realise that 
the beliefs I listed were not part of an exercise on reporting speech. 
Like most reporting in the world outside the textbook exercise, 
my reporting here involved interpretation of meaning more than 
preservation of the original form plus tense shifts and all the other 
mechanical rigmarole of exercise 5, page 129.

> Or this is purely speculative. 

I find it worrying that you encourage us to welcome students' 
contributions to the classroom but are so dismissive of other views in 
this forum.


> For an alternative perspective with a 
> bit of data to back it up, see William Littlewood, "Students' 
> attitudes to classroom English learning: a cross cultural study", in 
> Language Teaching Research 5/1, Jan 2001.

I can't get hold of Bill Littlewood's article, only the abstract. He 
says that students are not so different East and West, that most of 
them, in Europe and Asia, question authority based transmission mode 
teaching and wish to participate actively in learning. They have 
positive attitudes to working purposefully in groups towards common 
goals. I quite agree.

He also says that students vary greatly within countries, and that 
within Asian countries there is a wide range of student views. I agree 
with him there, too.

However, the survey seemed to be about students' attitudes, or 
perhaps even wishes about attitudes, not their behaviour. They 
question transmission teaching, but that's what they, for the most 
part, get and that's what they're used to. Their behaviour reflects 
this. Whatever they may wish, they are to some extent bound by culture 
and tradition and when confronted by non-transmission teaching they 
find it hard to adjust. Students may be the same the world over and I 
want to avoid stereotyping but has anyone on the list had a class 
comprising half Chinese and half Italians and found that the Italians 
were passive, quiet, unwilling to speak up, usually mumbled at 
slightly above a whisper, while the Chinese were noisy, voluble, eager 
to get in first with an answer, ready to jump up, arms waving, and 
move around the class to form groups? It can happen but it is not the 
norm. We have a perception of Chinese students and although we can be 
fooled and bias may make us draw the wrong conclusions, the perception 
is based on what we see in the classroom and the perception is not 
confined to one teacher or one nationality. 

You can say that Chinese like groupwork and it is true, but I think 
you'll find that getting a group of Chinese students to speak English 
to each other without being closely monitored by the teacher takes 
time and effort. I have data to support this, from a thousand 
classrooms and from conversations with hundreds of teachers. However, 
it's not arranged in columns and measured in numbers with decimal 
points so from now on I'll hold my tongue.

Dick



	


	Group: dogme
	Message: 1734
	From: Tom Topham
	Date: Fr Mai 24, 2002 6:49 

	Subject: Re: Re: Any counter-revolutionary ideas?


	I find it worrying that you encourage us to welcome students'
contributions to the classroom but are so dismissive of other views in
this forum.




You are not towing the party line, Dick. Remember what happened to Trotsky.




You can say that Chinese like groupwork and it is true, but I think
you'll find that getting a group of Chinese students to speak English
to each other without being closely monitored by the teacher takes
time and effort. I have data to support this, from a thousand
classrooms and from conversations with hundreds of teachers. However,
it's not arranged in columns and measured in numbers with decimal
points so from now on I'll hold my tongue.



It's not your words, Dick, it's your incorrect thoughts by which you will be
judged. You have to learn to think like dk and the rest of us, then we will
all get along fine.



	


	Group: dogme
	Message: 1735
	From: Dennis Newson
	Date: Fr Mai 24, 2002 8:33 

	Subject: Re: Re: Any counter-revolutionary ideas?


	"You are not towing the party line......" wrote X. in a message I've 
just received.

Now there's a fresh image.



Dennis



-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1737
	From: Adrian Tennant
	Date: Fr Mai 24, 2002 6:53 

	Subject: Re: Re: Any ideas?


	Dick wrote

".. from now on I'll hold my tongue."

Don't! Your 14 points on Chinese learners, although very stereotypical, was
informative, enlightening and useful.
Being PC is not necessarily a good thing (is it Smasher?).

Today I was talking to a teacher at work who said that the hardest thing
about teaching Chinese students was that they were *inscrutable* whether
your lesson rocked or rolled!

Dr Evil



	


	Group: dogme
	Message: 1738
	From: Diarmuid
	Date: Fr Mai 24, 2002 7:46 

	Subject: Correction


	Once again, sorry for cross postings, but if anyone would like to reply to Josh's e-mail about interactive TV in the classroom, the correct address is joshuax@a....

He passes on his apologies and thanks in advance for all your help.

Best wishes
Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1739
	From: Diarmuid
	Date: Fr Mai 24, 2002 8:08 

	Subject: Re: Re: Any ideas?


	I also think dk was a bit too biting there! Many of the points made by dk rang true with some of my colleagues and not with others. It's providing food for debate amongst us now. 

I don't think it's fair to have a go at Dick because he generalised. It's a very human thing to do, part of how we go about making sense of our surroundings from Day One to Day Last. Very often it's done in a small minded discriminatory way. Dick made some broad generalisations to offer advice and help me get to understand a little bit more about my students. I feel that his generalisations were positive and, most importantly, constructive and I was glad to read them.

[I like reading your posts too, dk ;)]


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1740
	From: Dennis Newson
	Date: Sa Mai 25, 2002 6:10 

	Subject: Questions about foreign languages for 8-9-year-olds


	I made a short video yesterday for my teacher trainer wife of a 
Portuguese colleague teaching a small group of German primary chool 
children Portuguese - these 10 children were 8-9 years old. They are 
experimenting locally with teaching a range of foreign languages -
Turkish, Italian, English, Polish, Portuguese, French - to groups of 
young children, on a voluntary basis.

The children performed very short dialogues - What's your name? How 
old are you? Good Morning. What can I get you? Coffee? Tea? (Yes, 
No).Played a game with a large dice which had pictures of food, drink 
on it - the children had to call out the name and ask: "Do you 
like....? And they performed a couple of counting rhymes.

What impressed me was the children's enthusiasm.

The questions I was formulating behind the camera to myself were:

1. Why have they got texts for the dialogues? Why is the teacher 
bothering them with reading at all? Why don't they just stick with 
the spoken word? In their minds, surely, several of them are "doing 
texts". Two or three of the children didn't bother, though: "I know 
it by heart".

2. Some of the children had picked up or learned the structures 
involved in the games, dialogues - Do you want..? Do you like...? 
etc. but others hadn't, quite, and had to be contantly prompted.I was 
itching for the teacher to stop and really practice these structures 
until all children had got them off pat. But she didn't. (I mean 
"drill", of course, but I know how that word raises some hackles).

I made these points to my wife who said she and the other teachers in 
the project had tried very hard to get the Portuguse teacher to 
abandon texts but she hadn't the confidence to do so. She came across 
as a very competent teacher, though, and I couldn't resist the 
thought that if someone DEMONSTRATED to her how to change her 
procedures she'd get the point within minutes.

My main question to the list is, from what I have sketched above, how 
would you, personally make these lessons more effective and (a 
training question) how would you help the teacher in question to make 
such lessons more effective?

I forgot to mention - the teacher used a lot of German, quite 
unnecessarily.


Dennis


Dennis
=====


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1741
	From: lifang67
	Date: Sa Mai 25, 2002 8:50 

	Subject: PC, SWM Liberation, and Socio-linguistic Competence


	I have dared my graduates to walk into a classroom and just chat with 
the kids for forty minutes, without materials and without any pre-set 
agenda. They have all expressed extreme scepticism, but over half 
have risen to the challenge. Seo-jin comes in with a look of triumph 
on her face and puts this video before us. 

I should tell you that the setting is a fourth-grade class in a very 
mixed part of Seoul, with cold-beginner working class kids sitting 
side-by-side next to kids who spend their afternoons in expensive 
cram schools with native speaker tutors.

I also need to tell you that Korean teachers do not use their 
personal names with children, and thus Seo-jin's gesture in using her 
given name "Seo-jin" rather than the usual "Miss Jeong" is a highly 
unusual measure of socio-linguistic empathy, but also a shrewd 
attempt to get kids to borrow from her model.

T: Hi everyone!
Ss: HI TEACHER!
T (a little hesitantly): OK. I... I¡¯m Seo-jin. Seo-jin. OK. What¡¯s 
your name?
S (pertly): My name is Jeong Mi-suk
T (a little taken aback--are they ALL this good?): Jeong Mi-suk. OK. 
(turning to a shy, rather overgrown but very winsome girl in cheap 
beige playclothes and unkempt hair) What¡¯s your name?
S (painfully) My¡¦ (she gives a smile of abject humiliation and falls 
silent)
T: OK, I¡¯m ¡¦
S: I¡¯m¡¦
T (flustered, apparently trying to get the girl to repeat the fluent 
performance of pert little Mi-suk and forgetting that they do not 
have the same name!): Jeong¡¦ 
S (more proudly) SU-hyeon! (She gives the camera an almost regal look)
T (appreciatively): Su-hyeon. (to the next boy) What¡¯s your name?
S (showing off): MY NAME IS DO-HUN!

What happened? Well, at first, exactly what Seo-jin thought would 
happen. They borrowed her greeting--they did not say "Good morning", 
or "Hello", they took their cue from what Seo-jin said. But then, 
when she turned to an individual kid, Mi-suk took her cue from some 
cram-school she'd attended, and came back with "My name is..." 
instead of Seo-jin's proferred model "I'm...."

This is a fairly serious pragmatic error. By adding a family name, 
she is taking a higher sociolinguistic seat and placing herself above 
the teacher (as well as above the other kids, as Mi-suk intends to 
do). Some of the kids on the tape smile and twitter, particularly 
when Seo-jin turns to Su-hyeon, a cold beginner.

Su-hyeon, who is constantly looking askance at her peers, has a 
choice. She can try to follow Mi-suk's cue, and say "My name is..." 
or she can try to follow Seo-jin's cue, and say "I'm ...". Either 
because Mi-suk's turn is more proximate in time, or because Mi-suk is 
more of a peer, she makes a disastrous attempt at the former. 

But Seo-jin is there to catch her when she falls, and so Su-hyeon 
gives her name in a manner which is not simply grammatically correct 
and sociolinguistically appropriate, the raw human dignity of it 
brings tears to my eyes. (You need to be here to see it.)

What happened? The pert little kid got it WRONG (pragmatically, 
sociolinguistically) and the working class loser got it RIGHT. And of 
course her example was wasted on the Do-hun, the fat kid with the 
droopy lower lip and an attitude to match, who took HIS cue from Mi-
suk. 

There is a lot of this on the tape--short, halting, but sensitive and 
interactive talk from dead beginners intercut with long set-speeches 
from the cram school kids. But in this sample, we can see a 
particularly stark choice before the teacher. Which strategy will she 
valorize--a creative, nay interactive, sensitivity to the actual 
words and language that are being used to address you, what Koreans 
call "noon chi", the language of eyes, or the uncreative use of rote 
chunks of language memorized during private lessons?

You might argue that the former is really of a "listen and repeat" 
kind, and that the repertoire of the learner who relies on this is 
limited to three or four words cribbed from an immediately preceding 
turn. But you are not reckoning with the expertise of Seo-jin, who 
helps the learners put three and three together and take turns almost 
as long as the set-speech turns. 

You might argue that the former is limited to basically regurgitating 
what Seo-jin says and limited in vocabulary. But you are not 
reckoning with the ability of Seo-jin to provide what Richard Samson 
would call "consecutive translation" for the Su-hyeon's of the class.

Even if that were not true, you could not argue that the cram school 
kids are displaying socio-linguistic, or even communicative, 
competence. They are showing off. They are showing off, among other 
things, the wealth and power of their parents, and their superiority 
to their working class peers. The more Seo-jin ignores their 
displays, the more Do-hoon feels obliged to shout.

Yes, I do want to pick up on Dick's analogy between making a space 
for learner contributions and not "dismissing" alternative opinions 
on this list. I think the analogy is a just one, although when you 
think about it a little unfavorable to Dick himself. 

If there is an analogy, how is that it is sociolinguistically 
permissible to create an amalgam of Chinese patriotic outrage over US 
spying and Hitler's extermination of the Jews, or to deride the 
patriotism of Chinese learners as "bullshit"...but Stalinist to doubt 
direct readers to hard data? How can it it be appropriate to 
say "Trotsky had it coming" but "biting" to doubt Dick's reading of 
his learners views?

Because of the discussion which precedes and follows, of course. 
Context is the true determiner of sociolinguistic appropriacy, as Seo-
jin demonstrates.

We might broaden the context, then, as some contributors have 
suggested, to the whole non-issue of "PC". The non-use of race-based 
or culture-based generalizations in mixed company used to be called 
basic courtesy. This was, of course, before the Reaganite backlash 
created the bug-bear of "PC". 

Perhaps it is time to point out that the "anti-PC" movement is really 
a pro-something movement. It is pro-racism. It is pro-sexism. It is 
pro-boorishness. It is a movement for the empowerment of Stupid White 
Males. 

At the very least, as educators seriously interested in language, 
sensitivity, and the valorization and incorporation of other 
contributions in a discussin, we need to recognize that what is 
stigmatized as "PC" is in fact sociolinguistic appropriacy. "PC" 
stands for pragmatic competence.

Let's narrow the question back to ourselves again. All internet lists 
of teachers that I have ever seen eventually degenerate into 
complaints about learners. I myself found myself doing it when I 
first joined the list; I was brought up first by Scott, who, back in 
May 2000 when the list was first set up, denied that there was such a 
thing as an Orientalist learner, and later Luke who pointed out that 
the often heard complaint "You lot are worst than the last year's" is 
a self-condemnation. Perhaps Diarmuid is right, and this tendency to 
generalize and complain about the learners, and to think of a class 
as a multi-headed hydra with a single cultural body is "human". But 
let us resist it anyway, for Su-hyeon's sake.

dk

PS: Tom, red-baiting is not replying. It's just red-baiting.



	


	Group: dogme
	Message: 1742
	From: Brian Perkins
	Date: Sa Mai 25, 2002 3:29 

	Subject: Overuse of L1


	Dennis, this doesn't relate to your question, but when you wrote:

> I forgot to mention - the teacher used a lot of German,
> quite unnecessarily.

This reminded me of the experience I've had over the last 9 months where the
main teacher in a class of all Spanish-speaking students (SSSs???) uses a lot
of Spanish, quite unnecessarily (at times). My personal belief is that it's
more for her than for them. I think she's using the class as a means to further
refine her use of the Spanish language. Which I don't particularly have a
problem with, so long as the students needs/wants are put first.

Unfortunately, I have seen this have a profoundly negative impact on the Ss'
willingness to put forth any effort when confronted with language that's
remotely difficult.

Thursday night, I got my first opportunity to "lead the class". I won't pretend
that what ensued was purely dogmetic, but I think it was closer than anything
else they've experienced over the last nine months. Knowing I was expected to
use the coursebook, I opened it to the page entitled "Staying Healthy
Outdoors".

However, instead of the normal routine, I read each word/phrase in the
vocabulary list and asked the students to discuss it. Some would try to explain
in English, some in Spanish, and some a little of both. Sometimes, there would
be descrepencies in their explanations and they'd discuss, almost always in
Spanish, the finer points. 

Then we moved on to discussing the cartoons in the book. But, instead of
reading the boring (and highly redundant) questions in the book, I would ask
them questions like, "Has anyone ever slipped on the ice?", "Are there
dangerous fish where you come from?", "Have you ever had poison ivy?", etc.

In all this, whenever they encountered a word or phrase they didn't know at
all, they'd stare at me about 5 seconds before they turned to the main teacher
and ask her, always in Spanish, to explain (always in Spanish).

But after a short while, I began to notice myself racing with her to explain -
I in English, she in Spanish. After about 30 minutes of this, I gave up trying
to control the situation. I decided that even if I couldn't get everyone to be
comfortable with the silent pauses, at least the pressure would be off for me.
Interestingly enough, the more I began to slide into normal-conversation mode
instead of "teacher" mode, the more relaxed the students seemed to become. (And
the more relaxed I definitely became.)

Oh, and I forgot to mention there was another volunteer who, other than simple
greetings, has not spoken to me for months. (I think it might've been because I
told her that she was wrong: the students didn't need more structure and
grammar exercises, but LESS. And they need more conversation practice and
control over what they discuss.)

All this made for a very difficult situation. As I haven't yet had the
opportunity to interact with a class without these pressures, please SOMEONE
tell me it does get better!


Brian




__________________________________________________
Do You Yahoo!?
Yahoo! - Official partner of 2002 FIFA World Cup
http://fifaworldcup.yahoo.com


	


	Group: dogme
	Message: 1743
	From: Tom Topham
	Date: Sa Mai 25, 2002 5:09 

	Subject: Re: PC, SWM Liberation, and other overblown rhetoric


	>
>PS: Tom, red-baiting is not replying. It's just red-baiting.
>
>
Dear dk,

I think there are a number of potential ways of replying to a post on a 
newsgroup.

You could, for example:

Disagree, and provide a reasoned counterargument;
Give a personal anecdote that backs up a post;
Explain your own situation as it relates to the topic;
Raise a series of questions that relates to the topic;
Provide a metaphor;
Compose a haiku that summarizes the post;
Give a web address that links to useful information on the topic;
Give a cheeky poke in the ribs to the poster;
Etc, etc.

The way you choose to reply depends on what has been said before you, your 
background knowledge and experience, your emotional state, and how seriously 
you take yourself and the world (among many other things). I am sorry if 
you feel I am being (flippant/ 
condescending/shallow/repetitive/anti-communist/boring/whatever), that’s 
just me doing my thing, trying to get a cheap laugh. Some of us read this 
list for professional support, some for the rigorous intellectual debate, 
some for inspiration after a hard day of work, some to feel self-righteous 
or self-important. Forgive me in advance for the ones I haven’t mentioned: 
I’m sure there are as many reasons for reading this list as there are 
members on it!

Celebrate the differences, dk!

Or at least notice them – the first response to your post was by Dick, he 
wrote the sincere and reasoned defence of his initial statement about 
Chinese learners, and took you to task for the aggressive style of your 
counter-argument; then I piped in with a “me too” type post, which centred 
on allusions to fixed, ideological viewpoints, and finally Diarmuid picked 
up the ball and ran with it, carrying on the joke about Trotsky. You seem 
to have the three of us mixed into one looming “anti-dk” persona – or is it 
just my misreading of your dense, academic prose?

I’d like to reply to your last post, dk, with a summarizing haiku. Just 
because I like to be different, and am in a silly mood, and get the feeling 
a haiku might loosen you up a bit:

dogme in practice
inspires but then post veers
sophistic bile shocks


Grumpy Tom
“Don’t be afraid of being wrong – just be afraid of being uninteresting.” 
–TC Whitmer




_________________________________________________________________
Join the world’s largest e-mail service with MSN Hotmail. 
http://www.hotmail.com


	


	Group: dogme
	Message: 1744
	From: Tom Topham
	Date: Sa Mai 25, 2002 5:14 

	Subject: Re: Overuse of L1


	>All this made for a very difficult situation. As I haven't yet had the
>opportunity to interact with a class without these pressures, please 
>SOMEONE
>tell me it does get better!

I think it'd get much better the second these other teachers with their 
different styles and agendas left the room - does that eventually happen, 
Brian?

_________________________________________________________________
MSN Photos is the easiest way to share and print your photos: 
http://photos.msn.com/support/worldwide.aspx


	


	Group: dogme
	Message: 1745
	From: Tom Topham
	Date: Sa Mai 25, 2002 7:27 

	Subject: Re: PC stands for...?


	>We might broaden the context, then, as some contributors have
>suggested, to the whole non-issue of "PC". The non-use of race-based
>or culture-based generalizations in mixed company used to be called
>basic courtesy. This was, of course, before the Reaganite backlash
>created the bug-bear of "PC".

In mixed company? So it's OK to bash the others behind closed doors, just 
not in front of the help? PC is actually a politeness issue? Maybe that 
explains why I find polite company so tedious... But if it's just 
politeness, then what are all these court cases and language reforms about?

>
>Perhaps it is time to point out that the "anti-PC" movement is really
>a pro-something movement. It is pro-racism. It is pro-sexism. It is
>pro-boorishness. It is a movement for the empowerment of Stupid White
>Males.
>

Do you really think that? Then PC is not a non-issue, and isn't just about 
social niceties, it is a fundamental issue, a crusade against sexism and 
racism. Who could possibly be against that, eh?

To me, anti-PC is pro-freedom to think critically as an individual, and to 
be left alone as much as possible. When people are sure they are right it 
leads to righteousness, zeal, and the idea that it's OK to force others to 
do things the way the righteous would have things be.

>At the very least, as educators seriously interested in language,
>sensitivity, and the valorization and incorporation of other
>contributions in a discussin, we need to recognize that what is
>stigmatized as "PC" is in fact sociolinguistic appropriacy. "PC"
>stands for pragmatic competence.

Huh? I'm afraid you've really lost me here, and I swear I have read this 
bit four times, with a dictionary. Are you saying something in this 
sentence that can be expressed in straightforward de-jargonised English? If 
not, I formally charge you with trying to jerk this newsgroup's collective 
chain!

Grumpy dazed and confused Tom

PS How did you know I was a stupid white male? And I was trying to be 
discreet.



_________________________________________________________________
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	Group: dogme
	Message: 1746
	From: Adrian Tennant
	Date: Sa Mai 25, 2002 8:18 

	Subject: Re: PC stands for...?


	Out of interest have any of you read the articles on www.teflfarm.com ?
Some appered in Folio but not all + the replies are good.

A lot of this is about the topic of 'being PC'.

Dr Evil



	


	Group: dogme
	Message: 1747
	From: Diarmuid
	Date: Sa Mai 25, 2002 11:23 

	Subject: Hot to Trot


	Dk
As a rule I am fascinated by your posts and I agree with nearly everything you have to say. I made a flippant comment about Trotsky with my tongue in cheek. No more, no less. Why do I think Trotsky had it coming? Well, he betrayed the workers and masterminded the massacre of the revolutionaries in Kronstadt. Trotsky, for anarchists, is a mass murderer as well as the assassin of a brighter future.

But on to matters more pedagogical. I certainly don't mean to complain about my learners. I sincerely feel that my piss poor lessons these days are down to MY incompetence and my failure to stimulate my students. I think it is true to say that we make generalisations about EVERYTHING in life. This helps us to see patterns and make sense of our world, rather than see everything as unique and individual. 

My most troublesome learners these days are all from 'mainland' China. That said, they are also all teenagers and all in a preintermediate class. I wouldn't want to suggest that their nationality or their race is the decisive factor here. However, a lot of what Dick said rang true for me. I don't read Dick's post as an attack, simply a description of what some learners feel and believe. I see Dick suggesting that there may be a way around the problem and I appreciate his efforts to explain. As I appreciate your efforts to put forward another point of view.

VIVA LA DIVERSIDAD!
Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1748
	From: Sue Murray
	Date: So Mai 26, 2002 12:30 

	Subject: overuse of L1


	Dennis's comment

"I forgot to mention - the teacher used a lot of German, quite 
unnecessarily."

had struck chords/opened windows in my mind too (as most posts do, but Brian's picking up on this particular point acts as a prompt to write).

My immediate reaction to Dennis's comment was, what is meant by 'unnecessarily', and on what parameters is it judged? (I'm not saying I agree or disagree, just that it aroused my curiosity)

My first thought on reading Brian's scenario was, if they're looking at vocabulary lists, or reading cartoons/answering questions related to the cartoons, it is perhaps pretty natural to 'discuss' unknown words largely in L1; if they were trying to express points of view, ideas, experiences, fantasies or dreams, what would happen? Or, what does happen, when they do? (Or isn't that 'allowed' when the 'prison warders' are present?)

Here is a distant and wide analogy; yesterday at a teachers meeting we were discussing one situation where a teacher has a class who throughout the year have, as a whole, insisted on having to understand every word they read or hear; they halt, buck and panic at every unfamiliar term, and the teacher says that a general psychosis has set in, which to a large extent has inhibited their overall progress; they refuse to go forward, or to focus on what they understand, and just go into 'tree' mode as soon as something unfamiliar 'blocks their view'. The teacher has tried lots of ways to modify this tendency, from often talking about it with them and discussing rationales, to banning bilingual dictionaries for a lesson (which apparently caused an uproar!), to literally following the procedures outlined in 'advance organisation' in 'Learning Strategy Training' in Diane Larsen-Freeman's 'Techniques and Principles in Language Teaching'. (In fact, she tried this with several different reading texts, and found it worked quite well, especially for one of the learners, but the main problem still remained, and the teacher still felt dissatisfied with her learners 'approach', not least because it seems to restrict their overall progress and 'stop them in their tracks'). 

So, together we came up with some further ideas; for example: 
- delegate reading texts of any length to homework; 
- divide reading/listening into group jigsaws where the purpose is gist and paraphrase and subsequent communication of this; 
- record the teacher and tell learners to focus on what they understand or want clarification on; secure in the knowledge that after a first 'reconstruction' they will hear it again verbatim, as it was; 
- try teaching ways of asking about specific points that weren't clear, rather than finding something that isn't and concluding 'I don't understand'/I can't go on';
- instead of using printed texts or pre-recordings, have learners produce their own texts, ideally in groups for each other; 
- write up a fairly 'predictable' text on the board - eg, a postcard, a note, a brief summary of a well-known story; but 'mutilate' it by randomly sweeping the eraser over about half of it - looking at the 'remains' of the text, can learners get the gist anyway? - (NB, in my experience they always find this easy, but don't always connect it to their reading and listening strategies!!)

On reflection, we decided that these ideas fall into two broad camps - 
- those that try to directly address the 'psychosis' (eg, recording the teacher, jigsaw readings or listenings)
- those that *defocus* activities which encourage and highlight the 'psychosis' (eg, reading work of any length is done out of class; substituting 'imported' texts with learner generated/created texts). (And, perhaps, widen the learners' experience of learning and language, and perhaps deal in the less 'psychotic', from their point of view??)

To try and narrow the analagous gap at least slightly(!), the learners Brian talks about are used to getting Spanish translations from their teacher; the merits or otherwise of this are open to question, but its habit and efficacy, in the learners' view, is currently established; it seems to 'work' for the usual coursebook activities which focus on 'deciphering' and getting right/wrong answers/translations, rather than on communicating. If, however, activities are more focused on (genuine) communication than on deciphering the imposed?

"Interestingly enough, the more I began to slide into normal-conversation mode
instead of "teacher" mode, the more relaxed the students seemed to become. (And
the more relaxed I definitely became.)"


Brian asks,
"All this made for a very difficult situation. As I haven't yet had the
opportunity to interact with a class without these pressures, please SOMEONE
tell me it does get better!"

It surely could get better - and fast - if he didn't have to use the 'interface' of the coursebook which the learners so solidly associate with translations from their ever present Spanish speaking teacher who is always ready and willing to perpetuate (or should that be perpetrate?!). Some sort of compromise? eg, 'I'd like to have a lesson on my own with the learners, without the other teachers present'; or, perhaps more possible/constructive, saying to the teacher and the (seemingly slightly miffed) volunteer, 'I'd really like to (or, I'm going to!) do a lesson without the coursebook and would very much like your views on how it goes'. ?? The pressures to a large extent seem to be the imposition of two related factors: the coursebook and the main teacher; better one than both; and Dennis wrote,
"I couldn't resist the 
thought that if someone DEMONSTRATED to her how to change her 
procedures she'd get the point within minutes"

(Easier said than done, of course, but there's only one alternative to trying.)

Sue
















[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1749
	From: fshdt
	Date: So Mai 26, 2002 2:31 

	Subject: Re: overuse of L1


	For me, overuse of L1 is when the communication could have been 
done reasonably well in the target language. When this happens 
teachers and/or students are depriving themselves and others of 
opportunities to use the target language in genuine situations. If 
students asked to 'borrow a pencil' etc. in English, it might possibly 
help fix that lend/borrow problem.

Dick



	


	Group: dogme
	Message: 1751
	From: fshdt
	Date: So Mai 26, 2002 3:19 

	Subject: Re: PC stands for...?


	--- In dogme@y..., "Adrian Tennant" <adrian.tennant@n...> wrote:
> Out of interest have any of you read the articles on 
www.teflfarm.com ?
> Some appered in Folio but not all + the replies are good.
> 
> A lot of this is about the topic of 'being PC'.
> 
> Dr Evil

Yes, I guess you are referring to Scott's article, which was very 
interesting and very worthwhile. Not all of TEFLFarm is PC, though. 
There's some terrible stuff in there, mocking transvestites, laughing 
at tribal customs, stereotyping students, no not PC at all.

But on the topic of 'gay', which came up in Scott's article, I did a 
quick MICASE check. 23 occurrences in 1.8m words, all by native 
speakers. NNS, a little under 10% of the corpus population would 
appear not to have used 'gay'. Homosexual scores 3 all NS.

Probably not enough NNS to show anything but I wonder if a) they are 
less likely to talk about homosexuality because it is too easy to make 
a blunder in L2, b) do they know the word 'gay', because it is rarely 
taught in textbooks (though earnest study of that alternative 
textbook, the bilingual dictionary, might get them there) and c) why 
does EAP more or less ignore everyday English, and assume that 
tertiary students only use formal terms. It was way back in the early 
80s that I noticed that students were learning to urinate before they 
could pee and I've been struggling against it ever since, though 
sometimes I feel I'm urinating against the wind.

Dick



	


	Group: dogme
	Message: 1752
	From: Dennis Newson
	Date: So Mai 26, 2002 7:43 

	Subject: Re: Overuse of L1


	Brian appeals to us:

"As I haven't yet had the opportunity to interact with a class 
without these pressures, please SOMEONE tell me it does get better!"

after describing how he was trying, as a guest observer allowed to 
take the floor, to keep explanations from springing back into 
Spanish.

I would say it can most definitely get better, Brian, when it is 
just you and the class alone together. A teacher left alone with a 
class builds up an individual relationship with that class which 
includes a whole raft of procedures and ways of doing things. 

I agree heartily with the recent poster to dogme (whose message I 
read and then unfortunately deleted ) who wrote that not using 
English is often a missed opportunity for using it in situations that 
would probably work i.e. where the mother tongue doesn't need to be 
used.

Switching to the MT with a translation often releases a tension, a 
stretching out after meaning that can be very productive, and it 
destroys the "game" of operating in the target language: it breaks a 
benign spell.

Dennis
, 



-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1753
	From: lifang67
	Date: So Mai 26, 2002 7:44 

	Subject: Re: PC stands for...?


	Tom:

The Jewish-Bolshevik conspiracy is a non-issue. The secular-humanist 
illuminati are a non-issue. The imaginary attempt to take over 
Montana by the United Nations is a non-issue. The restriction of free 
speech on the dogme list by the presentation of alternative views and 
supporting data by persons who happen to communists is a non-issue. 

"PC", as it is bewailed by Stupid White Men all over the world, is 
another non-issue. However, the anti-PC movement is not a non-issue, 
any more than fascism, creationism, or the "militia" movement are non-
issues. Behind each specious non-issue is a very real if not always 
very forthright social agenda.

The reason that the Anti-PC movement is not a non-issue because it is 
not an anti-nothing but a pro-something. It is pro backlash. It is 
pro bigotry. It is pro boorishness.

The whole point of the part of the posting you found "inspiring" was 
that socio-linguistic competence exists in real time between real 
people and should be taught that way. It's an aspect of discourse, 
not text. You can be stupid, backward, and bigoted in texts, all by 
yourself. But it takes two for one of them to be boorish. 

Socio-pragmatic appropriacy is not simply a matter of content; it is 
also a matter of context, and this list is mixed company (for 
example, my wife, who is an extremely articulate and independent 
minded Chinese learner of English, is reading over my shoulder as I 
write you.)

But here my own argument appears to turn on me. Other members, my 
wife excluded, found my brief note on Dick's speculative attitudes 
boorish, or at any rate, "biting". PC is Pragmatic Competence, but in 
practice it is Proximate Context.

I admit that I don't always fit in. I would like to argue that my 
views are those of the founders of the list (Scott and Luke) but that 
would be to ignore my own rule, on referring to proximate context 
rather than claiming original dogme authority. (Paradoxically, at the 
beginning of the list I received a warning that I did not respect 
the "culture" of the list from one of the founders.)

My attempt to obey this rule, of incorporating the proximate turns 
and making my own contribution as broadly relevant as possible, is 
what produced the amalgam you object to: yes, I did indeed try to 
incorporate all the different hostile views my note provoked, 
regardless of where they came from. I even tried, in the first part 
of my posting, to start a new fight, with Dennis' view that L1 use 
needs to be minimized. And yes, I did notice the differences 
(between, Diarmuid's anarchism and your own libertarianism, for 
example).

The diversity of these distractions also obscured the fundamental 
point I was making. Dick accused me of "dismissing" views by 
demurring and offering other evidence, and contrasted this 
unfavorably with my attitude to learner views on, say, Tibet. This 
time, alas, the argument rebounds on Dick; if one wishes that one's 
speculations be reverently honored on this list, evidence and 
experience to the contrary notwithstanding, it is hardly consistent 
to dismiss Chinese learner's views on Chinese issues, however 
imperfectly expressed, as "bullshit". 

No, I'll go even further than that. The idea that Western teachers 
are sweltering under the scourge of "nonsensical" learner views in 
Asia is a non-issue, and even a non-issue with an agenda.

dk



	


	Group: dogme
	Message: 1754
	From: Diarmuid
	Date: So Mai 26, 2002 8:15 

	Subject: Gays and the military


	I think it would be reasonable to assume (impressive hedging, doncha think?) that they might know the word 'gay'. I've heard it in all of my classes here, even the lower level class who look up words like 'soldier', after having used it in a previous class and made jokes about 'country soldiers'. [This makes sense when Dick's point about the need to crack the code of English is taken into account].

Unfortunately, 'gay' is used as an insult (albeit a good natured one) and was employed by the students merely to get a laugh.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1755
	From: Dennis Newson
	Date: So Mai 26, 2002 8:50 

	Subject: Re: overuse of L1


	Sue writes, first quoting my aside:

"I forgot to mention - the teacher used a lot of German, quite 

unnecessarily."



My immediate reaction
 to Dennis's comment
 was, what is meant by 
'unnecessarily', and on what parameters is it judged?
 (I'm not 
saying I agree or disagree, just that it aroused my curiosity)



My first thought on reading Brian's scenario was, if they're looking 
at vocabulary lists, or reading cartoons/answering questions related 
to the cartoons, it is perhaps pretty natural to 'discuss' unknown 
words largely in L1;
 if they were trying to express points of view, 
ideas, experiences, fantasies or dreams, what would happen?
 Or, what 
does happen, when they do? (Or isn't that 'allowed' when the 'prison 
warders' are present?)


Not untypically, my opinions are based on my particular experience, 
so let me indicate what it was so we know where I was and where we 
are: teaching Arab boys aged about 12 in classes of 30 -35; teaching 
West African boys in secondary grammar schools; teaching young men 
and women in West Africa attending a teacher training college; 
teaching technical students and staff in a technical university in 
Norway; teaching German student teachers-in-training at a university; 
teaching Germans of various ages who want to improve their spoken 
English.

In all of these scenarios "unnecessarily" meant - missing 
opportunities to use English, and in all of these settings the point 
of the learners' activities was to acquire English, for differing 
purposes, but the learning of English was always the point, not, per 
se, to express points of view, ideas, experiences, fantasies or 
dreams - though focussing on such affects greatly helped them use 
their English for meaningful communication. There were never any 
prison warders and the learners were not disallowed the use of their 
mother tongues, just encouraged to see that its use probably made no 
contribtion to the learning of English and often got in the way. 

Dennis

-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1756
	From: Dennis Newson
	Date: So Mai 26, 2002 9:17 

	Subject: Re: overuse of L1


	At the end of Sue's posting she quoted my remark and then commented:

"I couldn't resist the 

thought that if someone DEMONSTRATED
 to her how to change her 

procedures she'd get the point within minutes"

(My comment about a teacher that I thought was using too much German 
in her teaching of Portuguese).



(Easier said than done, of course, but there's only one alternative 
to trying.)



Sue



I'm surprised, Sue, that you think this would be difficult. It's just 
a question of taking a hand-held video camera into a similar class 
where the teacher does not overuse the mother tongue , filming and 
then showing it to the first teacher and saying: "What do yo think of 
this?" Well, of course, I agree there are lots of sensitive issues 
involved: the well-feeling of the teacher has priority . But the 
Portuguese teacher is, in fact, part of a project that is running in 
Osnabrueck, the town where I live, teaching foreign languages in the 
primary school. The languages that are being taught experimentally in 
primary schools around the town are: English, French, Turkish, 
Italian, Spanish, Portuguese, Russian and Polish.


All the teachers meet for discussions regularly, and we are building 
up a collection of these simple videos. ("We" is me, the man holding 
the camera and my wife who is in charge of the project).


Dennis
======


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1757
	From: Adrian Tennant
	Date: So Mai 26, 2002 9:33 

	Subject: Re: Re: overuse of L1


	For me, overuse of L! by the teacher is when they are missing the
opportunity to introduce/use useful language (ie most of the time). I
remember when I worked in France, and we had a language lab, some days
teachers would come in with students and explain how to use the lab in
French. I thought this was a missed opportunity. There reasons were always
that 'it saved time'. But, as I often pointed out, the instructional
language used to explain how to use the lab was probably more useful tha the
language they practised using the tapes!.

Dr Evil



	


	Group: dogme
	Message: 1758
	From: Adrian Tennant
	Date: So Mai 26, 2002 9:37 

	Subject: Re: Re: PC stands for...?


	Dick,

Some other interesting articles and comments also by Mario, Vinney, Walter &
Swan etc.

Materials wise I think teflfarm is ....!!!!!!! (complete the gap using your
own expletive)



> > Dr Evil
>
> Yes, I guess you are referring to Scott's article, which was very
> interesting and very worthwhile. Not all of TEFLFarm is PC, though.
> There's some terrible stuff in there, mocking transvestites, laughing
> at tribal customs, stereotyping students, no not PC at all.
>
> But on the topic of 'gay', which came up in Scott's article, I did a
> quick MICASE check. 23 occurrences in 1.8m words, all by native
> speakers. NNS, a little under 10% of the corpus population would
> appear not to have used 'gay'. Homosexual scores 3 all NS.
>
> Probably not enough NNS to show anything but I wonder if a) they are
> less likely to talk about homosexuality because it is too easy to make
> a blunder in L2, b) do they know the word 'gay', because it is rarely
> taught in textbooks (though earnest study of that alternative
> textbook, the bilingual dictionary, might get them there) and c) why
> does EAP more or less ignore everyday English, and assume that
> tertiary students only use formal terms. It was way back in the early
> 80s that I noticed that students were learning to urinate before they
> could pee and I've been struggling against it ever since, though
> sometimes I feel I'm urinating against the wind.
>
> Dick



	


	Group: dogme
	Message: 1759
	From: Sue Murray
	Date: So Mai 26, 2002 11:47 

	Subject: overuse of L1


	Dennis, when I said 'easier said than done', I was referring to the situation Brian wrote about - with the 'prison warders' in attendance; eg, that he be allowed to do it his way with them present but not 'interfering'; sorry this wasn't clear; your video project sounds great and really helpful for all concerned. And, as you say, not difficult. What might be difficult in a situation such as the one Brian lived/survived through is that the other teachers he worked with might not want to change their ways, and if they saw videos of other teachers they might say it's all very well and good but wouldn't work with the classes they teach; so an opportunity to show them in front of their very eyes how their own class can respond to a teacher who doesn't use L2 could be a way to make them rethink a bit. (This was where your 'demonstration' point came in!) At the same time, it would be difficult, because the main teacher would probably find it difficult to entirely 'relinquish her authority' to a second teacher and continually get in the way, and even if she was only staying in the background, her relationship with the class would also be strongly in the background; the other 'easier said than done' point was that Brian be allowed to teach the class without the other teachers in attendance; the impression I got was that this would be frowned upon. So, all in all, I was making pretty crap suggestions really, but they related to the particular mismatch in Brian's 'triad' teaching situation, not to the experimental, collaborative and fertile primary school languages project you are running! 
(I quoted your 'demonstration' point just to try hypothetically putting a simple but great idea into the difficult seemingly 'no win' context Brian had experienced.)

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1760
	From: Dennis Newson
	Date: So Mai 26, 2002 1:19 

	Subject: Re: overuse of L1


	I'm with you, now, Sue. It sounds as if Brian is in a very tricky 
situation.

Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1761
	From: Brian Perkins
	Date: So Mai 26, 2002 3:38 

	Subject: Re: Overuse of L1


	Thanks to Angry-Tom, Sue, Dick, and Dennis for the replies!

Tom:
> I think it'd get much better the second these other teachers with their 
> different styles and agendas left the room - does that eventually happen, 
> Brian?

No... and it's not likely to. The primary reason I was put "in-charge" was
because the main (paid) teacher wasn't feeling well and I was the only
volunteer there. (The other volunteer arrived late.)

Sue:
> My immediate reaction to Dennis's comment was, what is meant
> by 'unnecessarily', and on what parameters is it judged?

Yes, I realized when I posted that this is a highly subjective point. I think
the most objective thing I can say is that because I have conversed with all of
these students (actually, one was a new arrival) on numerous occasions, I have
a pretty good feel for their ability to speak and comprehend English. My main
point was that I think they prematurely switch to L1 on many occasions as they
have been "trained" to do.

The thing I did NOT point out (and really should have to support my case) was
that over the last 9 months, I've seen a hundred or more occasions where there
was no pause between the Teacher's questions in English and her immediate
supply of a L1 answer.


> Some sort of compromise?
Perhaps, I might be able to affect a compromise, if time allowed.
Unfortunately, there are only two more class periods before I do the CELTA and
frankly, after Thursday last, I don't even want to go back. (But, I will.) I
hope that my experiences in the CELTA will be more positive and encouraging.
The class ends in June while I'm away and won't begin again (if it begins again
- funding problems) until August. By that time, I'd like to be doing something
to earn some money. (see new thread: "supporting a family")


Thanks to Dick and Dennis also. Sorry I don't have time to reply to everything,
but I really must get busy on my "pre-course task".


Brian








__________________________________________________
Do You Yahoo!?
Yahoo! - Official partner of 2002 FIFA World Cup
http://fifaworldcup.yahoo.com


	


	Group: dogme
	Message: 1762
	From: Brian Perkins
	Date: So Mai 26, 2002 3:44 

	Subject: supporting a family


	My question is simple:

Is it possible to support a family of four on a new teacher's salary in a
country where Spanish is the primary language used? (My two children have
always been home-schooled, so schooling costs are not an issue.)

When I started this pursuit almost two years ago, I was convinced that my
family and I could do it. But, I'm now financially impoverished, possessing
almost no positive classroom experiences, and haven't found a job lead yet that
sounds remotely hopeful of supporting anything other than a backpacker.

Thanks in advance for any encouragement!

Brian




__________________________________________________
Do You Yahoo!?
Yahoo! - Official partner of 2002 FIFA World Cup
http://fifaworldcup.yahoo.com


	


	Group: dogme
	Message: 1763
	From: Sue Murray
	Date: So Mai 26, 2002 5:42 

	Subject: overuse of L1


	Brian, just a little afterthought; you say, 
"I have conversed with all of
these students (actually, one was a new arrival) on numerous occasions, I have
a pretty good feel for their ability to speak and comprehend English."

can you perhaps use something from the content of these conversations to try and kickstart something different for the last two periods you have left with this uninspiring situation? is there any way you could try and turn it, at least partly, into a relaxed, non teacher like, conversation (ref also the feeling you and they began to get last Thursday when you 'gave up' battling with that instantaneous translator who wasn't feeling well...). Perhaps starting off by casually commenting on something one of the students has said to you informally, ('Hey, John, did you find that (whatsit) you were looking for/get to the match/have a good time at (the thingy); or, 'Mary said this to me the other day, and I think it's very interesting, what do you guys think?'), throwing it sort of open and seeing what develops? It might make those last two periods more rewarding for you and them;(woops! we never got to the book!); on the other hand, it might not!!

Good luck - and the CELTA should be considerably less pressured I think (hope!!).

Sue 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1764
	From: Diarmuid
	Date: So Mai 26, 2002 4:44 

	Subject: Re: supporting a family


	It would depend on the country, I'd say. It certainly would be very difficult in Spain itself, where, for the record, homeschooling is, in effect, illegal.

If you are in Mexico, you could do worse than try the publishers (yes, I know, but...). They often have vacancies for reps or 'teacher trainers'. It might prove to be a fruitful way of supplementing your income.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1765
	From: Tom Walton
	Date: Mo Mai 27, 2002 12:17 

	Subject: Re: Re: PC stands for...?


	You'll pardon my including this irrelevance at a time when the group is engaged in a LOT of more serious messaging. But given the original title in this thread...

The PC in my name refers not to "politically correct" but to "photocopier". 

It seems to me to me a little bit, at least, what Dogme is about.

PC Smasher (aka Tom)



---------------------------------
Do You Yahoo!?
Yahoo! - Official partner of 2002 FIFA World Cup

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1766
	From: perkinsfam
	Date: Mo Mai 27, 2002 1:39 

	Subject: Re: overuse of L1


	Sue, yes it's these dogme moments that have sustained me and kept me 
going back. However, they're always short-lived and almost ALWAYS 
before or after 'class'. Occasionally, if there are a large number of 
Ss (20+) that night, I can keep those at my table engaged in 'real' 
(to them ;) conversation for up to 10 or 15 minutes before it's 
discovered that we're 'off-task'.

You get the idea.


Brian



	


	Group: dogme
	Message: 1767
	From: Adrian Tennant
	Date: Mo Mai 27, 2002 6:55 

	Subject: Re: Re: overuse of L1


	Brian,

Why get on task?

Dr Evil



	


	Group: dogme
	Message: 1768
	From: Dennis Newson
	Date: Mo Mai 27, 2002 7:14 

	Subject: Supporting a family through TEFL


	I hope members will forgive my posting this reference. It is intended 
for the member who was asking for advice on how to earn enough money 
to support his family.

The TEFL Professional Network Career Database System currently has 
347 worldwide ELT vacancies available online. 104 new job 
opportunities have been added this week. Check them out at 
http://www.tefl.com. Access to the database is completely free of 
charge (no password is required), simply 
input your job search criteria.


Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1769
	From: Brian Perkins
	Date: Mo Mai 27, 2002 5:46 

	Subject: Re: overuse of L1


	Doc,

> Why get on task?

I'm trying not to make waves.

There's just no other place in my geographical area where I could get practical
classroom experience. If I upset the apple cart and I'm asked to leave, I don't
think I'd be able to get a positive reference when I go to apply for a paying
job. I realize it may not seem that important to list members with decades of
experience, but being a newbie, it's very important to me.

Brian




__________________________________________________
Do You Yahoo!?
Yahoo! - Official partner of 2002 FIFA World Cup
http://fifaworldcup.yahoo.com


	


	Group: dogme
	Message: 1770
	From: Tom Topham
	Date: Mo Mai 27, 2002 7:14 

	Subject: Re: Re: overuse of L1


	>There's just no other place in my geographical area where I could get 
>practical
>classroom experience.

Brian, where are you? I can't imagine an eager, *free*, native speaker not 
finding more than enough practice time in a classroom... are you in an Eng 
speaking country? If no, then hunt around there will be places and people 
desperate to have you. Cultural centers, local social clubs, etc often have 
low budget or semi-private English lessons going on, also check the local 
papers.

If in an Eng speaking country, try the refugee assistance orgs, church 
groups or govt, etc...



_________________________________________________________________
Chat with friends online, try MSN Messenger: http://messenger.msn.com


	


	Group: dogme
	Message: 1771
	From: Adrian Tennant
	Date: Mo Mai 27, 2002 7:42 

	Subject: Re: Re: overuse of L1


	Brian,

Appreciated. It's just that too often I've seen people say things but not
do!
+ it's often easy to 'cop out'.

When you get a chance, take it. Try 'letting go' of the preprescribed task
and just go with the flow - it can be highly interesting and enlightening.

Dr Evil



	


	Group: dogme
	Message: 1772
	From: lifang67
	Date: Di Mai 28, 2002 10:40 

	Subject: Dada Dogme


	Yes, one of the really brilliant bits of the "PC" debate on TEFLfarm 
is the interview with Peter Viney, in which, en passant, he goes 
after British TEFL teachers for not unionizing and complains 
that "learner autonomy" is really a front for BOTLIB (Bugger Off To 
The Library, I'm Busy!)

Touche (I think, walking around my class watching some groups flop 
and others fly)! So how do we distinguish "learner autonomy" from 
letting 'em flounder? Or, for that matter, "learner independence" 
from a Korean high school classroom where the real learning takes 
place at home and the class itself is little more than a purgatorium 
for making the poor kids regurgitate their homework? 

I would like to donate this quote to the dogme library of lateral 
thinking. It's from George Maciunas, one of the founding fathers of 
the neo-Dada Fluxus movement in modern art (which brought us, among 
others, Joseph Beuys, John Cage, Yoko Ono and Nam June Paik). 

"To establish a non-professional, non-parasitic, non-elite status in 
society, the teacher must demonstrate his own dispensability, he must 
demonstrate the self sufficiency of the audience, he must demonstrate 
that anything can substitute for textbooks and anyone can do it."

(Well, all right, he didn't exactly say that--the original quote 
had "artist" for "teacher" and "artwork" for "textbook". But it's 
close enough, provided we remember that that "anyone" is semantically 
plural. It takes two for one of them to be boorish, but it also takes 
two for one to be brilliant.)

"Learner autonomy" (with help from CALL and the multi-media 
coursebook collosus) has brought atomized homework into the 
classroom. The point, however, is to bring socialized classwork out 
of it.

dk



	


	Group: dogme
	Message: 1773
	From: Dennis Newson
	Date: Di Mai 28, 2002 11:00 

	Subject: Too much L1 in the classroom


	(Following on from my account of a visit to a German primary school 
where Portuguese was being taught with, I thought, far too much L1 
used unnecessarily)...

Yesterday I made a video of a young Polish teacher teaching 7- and 8-
year-old Geman pupils Polish. I wish you could all see it. The lesson 
was a joy to watch. Apropos L1 (the children's, not the teacher's), 
she only used it very occasionally to make sure they had understood 
instructions; and once when, practising: "What's this called?" - a 
monkey, a zebra etc., the teacher, speaking aloud to herself said, in 
Polish: " What's this called?. It's new." - and some of the children 
said: "Itsnew". She laughed and explained in German: "No I was saying 
this is a new animal for you. That's not what it's called." And back 
she switched to Polish. 

Dennis
=====
Dennis Newson 
formerly - University of Osnabrueck Germany
List Manager CETEFL-L

www.dennisnewson.de



	


	Group: dogme
	Message: 1774
	From: Brian Perkins
	Date: Di Mai 28, 2002 2:02 

	Subject: Re: overuse of L1


	Tom,
I'm in an economically depressed area of the U.S. and I've thoroughly
researched and exhausted all local resources. The few other possibilities only
have paid positions, have no openings, and only hire teachers with a Masters,
certification, and experience. (None of which I possess yet.) But, I do
appreciate you taking the time to advise me.

Doc,
Yes, I know that I 'cop out' sometimes too, but I'm not a timid person and I
often get myself into trouble by voicing my views when they're not asked for.
In this particular case, I've tried to make the 'tasks' as applicable as
possible and I myself never try to reign them in when they veer off into 'real'
conversation. Unless they wander off into L1-land and then I gently remind them
to try to use English. Unfortunately, they usually take this as an indication
to go back to the book - EVEN IF MY BOOK IS CLOSED. (Grrrr!)

Ok, I've vented enough for now. Thanks!

Brian





__________________________________________________
Do You Yahoo!?
Yahoo! - Official partner of 2002 FIFA World Cup
http://fifaworldcup.yahoo.com


	


	Group: dogme
	Message: 1775
	From: jeffrey bragg
	Date: Mi Mai 29, 2002 9:17 

	Subject: Re: Supporting a family through TEFL


	Forget it!

TEFL is definitely a one-man/woman business. Once you
get hitched and kids come along, you need to start
looking for a real or proper job - unless you want to
raise a family in poverty!

__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com


	


	Group: dogme
	Message: 1776
	From: Tom Topham
	Date: Mi Mai 29, 2002 8:45 

	Subject: Re: Supporting a family through TEFL


	I think it also depends on where you want to live and what you want out of life, and how demanding and materialistic you and your family are. My wife and son have full bellies and although we are not rich, we aren't wanting. Here in Kyrgyzstan we are able to live quite comfortably on $300 per month.

If you can delay marriage until you are ready for a tt or dos position, it might be a little less tight.

If you want to live in US/Canada/UK/etc then ESL tends to be a somewhat ghettoized and poorly paid job, in this situation I'd agree with Mr Jeffrey Bragg.

In the rest of the world it is also poorly paid, but cost of living, free apartment, other perks can make it more possible to do. Also depends what wife will be up to - if she is willing / able to fill a domestic support role, at home and cooking - then savings on food you'd be eating in restaurants and all that beer you would otherwise be drinking in the pubs will be a big plus.

Depending on who you meet and how pleasant you are in a one - to -one setting, you can usually get a pretty good (in local terms) price for private lessons to top up school work/contract.

Sorry for lack of cohesion in paragraph structure. 

Grumpy Tom

----- Original Message ----- 
From: jeffrey bragg 
To: dogme@yahoogroups.com 
Sent: Wednesday, May 29, 2002 3:17 PM
Subject: Re: [dogme] Supporting a family through TEFL


Forget it!

TEFL is definitely a one-man/woman business. Once you
get hitched and kids come along, you need to start
looking for a real or proper job - unless you want to
raise a family in poverty!

__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com

To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1777
	From: Adrian Tennant
	Date: Mi Mai 29, 2002 10:21 

	Subject: Re: Supporting a family through TEFL


	I've managed to support my family for the past 6 years on just my salary.
I'm not a DOS and although I've been supplementing my income for the past 2
years we managed before that. Now we're quite comfortable (own a house etc)
in the UK!!

Dr Evil



	


	Group: dogme
	Message: 1778
	From: David - IH Director of Studies
	Date: Mi Mai 29, 2002 11:55 

	Subject: Re: Supporting a family through TEFL


	EFL teachers often complain that they're terribly underpaid and hard-done-by. Here in Turkey, some schools are "only" offering £500 pcm: OK, could be better, but when you consider that a branch manager in a bank only gets about £300, after years of study, exams, and in-service development, and copes very well compared to most of the tired, poor, downtrodden...

Regrettably, our profession ( if it is such ) is undermined by hitch-hiking charlatan "native-speakers", often with little clue as to the language itself, or pedagogical practice. ( Not so bad in themselves, if there's awareness of the lack, and commitment to development, but all to often there isn't. All too often it's a commitment to an easy life, minimum thought or feeling about the learning process, and as quickly as possible down to the pub.) If these people weren't around, maybe *we*'d get a salary and conditions which *we* feel *we* deserve. ( I'm sure that applying the criticisms to anyone commited enough to teaching to read this list would be slander.) Until then, ( until we clean up our "profession", by educating our client-base, and trying to add to the small proportion of institutions with genuinely high professional standards and developmental commitment ), we shouldn't grumble. Indeed, we should watch our mouths.

Sorry for rant. Sorry for parentheses in parentheses.

david




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1779
	From: pwrcolesuk
	Date: Mi Mai 29, 2002 12:38 

	Subject: Native v Non-native


	As a Teacher in Turkey, I have to agree with David's sentiment. A 
large proportion of the teachers that I have met and worked with here 
have no desire to teach and tend to be here as an escape from *real* 
life in an environment that offers them cheap beer and ciggies, but 
who can blame them? Teachers here earn double that of a judge and 
more than a doctor. In which other profession could somebody 
unqualified and with no experience walk straight into such an 
important job?

BUT David, *we* cannot change this situation. The majority of Turkish 
students believe that native teachers are better than non-native. 
Schools with native teachers will always be more popular than those 
with non-natives. I have met scores of fully qualified, commited and 
simply wonderful non-natives. These teacher will never earn a quarter 
of what my non-native colleagues earn.

I believe that there should be quality pay for quality people but 
life ain't fair. My tailor (who said TEFL was badly paid ;) gets $200 
of my hard-earned cash for a suit, but in Saville Row I would part 
with $2000. Supply and Demand, whatever, this is life.

As teachers we must be the best that we can be and as trainers or 
developers (..not again Grumpy Tom ;) , we must help our trainees to 
do the same. Those who can, TEACH... Those who can't, PLEASE DON'T...

Peter

PS I think it is misleading to suggest that one cannot make enough 
money to support a family from TEFL. An MA/Dip. go a long way, as 
does some passion for the job one does. The only benefit of being 
part such an unambitious profession is that the doors are open for 
those who care.

Long live Dogme and enjoy the Summer.



	


	Group: dogme
	Message: 1780
	From: Diarmuid
	Date: Mi Mai 29, 2002 3:25 

	Subject: Oh, that''s right. Blame the workers!


	I couldn't disagree more, David. To suggest that we should put on hold any gripes about the shitty working conditions that many of us find ourselves in until *we* have cleaned the industry up is very twisted logic.

It is highly unlikely that there will ever come a day when the EFL industry is sparklingly clean. Employers will always look for cheaper labour and there will always be clients who look for 'better value for money' [sic]. In the meantime, there are *many* workers in our industry who are poorly done by, overworked and underpaid. We do them and ourselves a great service by encouraging them to voice their complaints and where possible to take action to change them.

In addition, the implication that shitty conditions only exist because of those 'charlatans' is naive to say the least. I have worked for employers where everyone was expected to have the Dip and above. Nevertheless, the majority of staff were employed on part-time contracts, ending after three months. Unemployment payments were reduced accordingly, as were pension rights. Teachers employed on local contracts were expected to be 100% flexible as to their timetable and the levels assigned to them. The employer did not see any need to reciprocate this flexibility. After all, if the workers didn't like it, there were pleanty more workers out there looking for work. Local workers were not paid for preparation or travel (or rather, they were, but it was all included in their hourly rate of pay). There was no holiday pay. No guarantee of work after the holidays etc etc etc. Charlatans weren't to blame. The crap working conditions were imposed by managers and bosses to ensure greater profits. Would you really expect the workers to shut up until *they* had cleaned up the system? 

It's hardly surprising to see a DOS telling the workers that they shouldn't grumble, but to see it on this Leninist-Marxist-Trotskyist-anarchist shouting ground...well, Trotsky would be turning in his grave ...if he wasn't working as a manager in a Tennessee McDonalds.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1781
	From: David - IH Director of Studies
	Date: Mi Mai 29, 2002 4:38 

	Subject: Re: Oh, that''s right. Blame the workers'' representatives!


	Diarmuid, hello, I thought you might respond to that one. Don't get me wrong, I'm by no means blaming the workers. In actual fact, you may have noticed that I was sticking up for those workers who have worked the hardest for the least reward: Those whose first language isn't English. As for my DOS position, ( wish that wasn't announced each time I post; I didn't write it and don't know how to change it.) I spend more time representing teachers' legitimate grievances to management and arguing their corner than I do much else. It's more like shop steward a lot of the time. I work in a school where I don't hesitate to support the staff, none of whom I would characterise as charlatans.

Yes, management everywhere need sorting out, but I don't think that they will see any need to change until they are educated in the value of employing sincere, committed educators, both first-language users, and others, ( Bends over backwards to avoid the, in his view un-PC term, "native" ) and treating them well. What can we do to achieve this?: Not employ the other type of teacher, where possible, for a start. Keep developing our knowledge and skills bases. Keep reading and paying attention to others' views through places such as this site. Raise our students' awareness that just being a first-language user doesn't mean quality education will be facilitated, although it may be. Unionise ourselves if at all possible... 

Yes, I would love to work in a worker-owned co-operative. First I and my co-conspirators need the money, and it's a long time coming because hitch-hikers keep lowering our perceived collective standards and therefore our pay. I support the workers Diarmuid, and wish to see them freed from parasitic exploitation by both the forces of capital and the forces of slothful self-indulgence.

When did the Dogme list ("this Leninist-Marxist-Trotskyist-anarchist shouting ground") sign up to the 3rd International, by the way? ( And what about Dadaism?) I'm sure others out there share my doubts as to the relevance of this thread to getting onto " a pedagogy of bare essentials", etc. As I said to Peter by normal email, "I don't want it to be prolonged into a megawhingeathon, such as I have witnessed on other lists, and which tend to degenerate into a jobhunt forum." So let's take it outside!

My email address is david@i... . Diarmuid, I'd be genuinely interested in further discussion, and on your thoughts on this matter, especially about unionisation...

David - IH Shop Steward 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1782
	From: Tom Walton
	Date: Mi Mai 29, 2002 5:05 

	Subject: Re: Supporting a family through TEFL


	For nearly 20 years I worked in a language school in Barcelona. Well-paid, when I began - much better than most other schools in the city. I then got a DoS job in the same place, which was very well-paid, but did involved working 60-70 hours a week.

Then I quit and I'm now at the bottom of the pay scale again. And, looking around to supplement my income - which is partly possible through translation work, and private classes - and looking at the jobs going and what they are offering for them, I'd say it's only barely possible to support a family thru TEFL. I've got two kids and quite simply it's not possible to live in an expensive city like Barcelona on the sort of starting salaries that are being offered, not if your expectations as regards living standards are high. Over 65% of my current basic salary goes on paying my rent. If I had to add school fees to that...

But then again, if you're in it for the money, maybe you entered the wrong profession anyway.

PC Smasher



---------------------------------
Do You Yahoo!?
Yahoo! - Official partner of 2002 FIFA World Cup

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1783
	From: Tom Walton
	Date: Mi Mai 29, 2002 5:12 

	Subject: Re: Native v Non-native


	Peter says "Teachers here [in Turkey] earn double that of a judge and more than a doctor. 

Having had my eye on the jobs pages for the last two years, I'd like to point out that here in Barcelona, there are few teaching jobs going that pay as much as what a bus driver makes.

Tom



---------------------------------
Do You Yahoo!?
Yahoo! - Official partner of 2002 FIFA World Cup

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1784
	From: Diarmuid
	Date: Mi Mai 29, 2002 5:45 

	Subject: I''ll join the co op if you move to Spain.


	When did we sign up to the 3rd International? When Grumpy Tom outed us all as red-dictatorial types ;)

But, in all seriousness, this thread is relevant and should be allowed to develop and die off in the same way as all other threads. To remind you, it started off when Brian asked about the feasability of travelling with his family. It has since developed and it will undoubtedly die away before too long, even if it does turn into a mega-whingeathon first. As for taking it outside, I think we should allow all topics (with the possible exception of spam) to be voiced within the forum. To that end, I'm posting my reply to the forum.

In my experience, management in EFL is typically less concerned with pedagogical issues and far more concerned with business issues (as might be expected). I find it hard to believe that management will EVER see the value in employing a larger workforce, with decent working conditions, fewer hours in the classroom, more hours spent in personal and professional development, and more resources available to help them achieve all of this. Management are more concerned with bums on seats (the bottom line, BOOM BOOM) and how they can increase the profitability of their little business. Students (and those who pay their fees) are typically concerned with value for money. In some cases, this may mean that they are prepared to pay more for quality but it many cases it means that they will buy what they perceive they can afford to buy.

There is very little teachers can do to change all of this other than fight to increase their rights and defend their paltry gains where relevant. Solidarity between part time workers and those lucky enough to be on full time contracts would be a very useful weapon...(although I sound like an embittered part time worker, I am mercifully employed on a full time contract). 

What I object to, however, is the idea that *we* (the non-management class) should put up and shut up until *we* have put right *their* mess (a day which I suspect will be a long time coming anyway...). I am also sceptical about blaming all our woes on charlatans. I suspect that even if we were to put all of the hippies, sunseekers and travellers on a ferry, we would still find ourselves underpaid and overworked. And we'd be telling ourselves, "If it weren't for those pesky NNS-teachers. They'll work for peanuts. Now, if we could just get rid of *them*..."

***Note to any potential employers: This is just the drink talking. I am as mild and as meek as any other long-haired layabout whom you employ for the price of a couple of bottles of Heineken, a night out at the local taverna and cockroach-infested, cramped accommodation. I realise that you wouldn't employ those people if they didn't present themselves for work and that it is all their fault.***




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1785
	From: Diarmuid
	Date: Mi Mai 29, 2002 5:52 

	Subject: Re: Native v Non-native


	Peter says "Teachers here [in Turkey] earn double that of a judge and more than a doctor. 

Having had my eye on the jobs pages for the last two years, I'd like to point out that here in Barcelona, there are few teaching jobs going that pay as much as what a bus driver makes.

Tom

To which one could act that there are probably considerably more benefits to being either a judge or a doctor in Turkey. There's the kudos, the social standing, the stability of permanent employment, pension rights, holiday rights, the chance to bang people up and the opprotunity to rubbish ER from an informed perspective.

Changing the topic slightly, I've just used the expression 'Post Datum' in my latest assignment. Does it exist in English or am I being influenced by my Spanish and the medication for gastroentiritis?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1786
	From: Tom Topham
	Date: Mi Mai 29, 2002 6:39 

	Subject: Re: the blame game


	TOM SAY:
Sigh. I thought we'd managed to get past that recent ideological bump, now 
I am starting to think this is an eco-friendly unimproved road we are 
travelling on...

Why blame anyone? Can't we just get on with it?

DIARMUID SAY:
Employers will always look for cheaper labour and there will always be 
clients who look for 'better value for money' [sic]. In the meantime, there 
are *many* workers in our industry who are poorly done by, overworked and 
underpaid. We do them and ourselves a great service by encouraging them to 
voice their complaints and where possible to take action to change them.

TOM SAY:
I think one of the greatest things about teaching is what an independent and 
creative job it is, and how little influence "the boss" really has on you. 
In an office, someone is watching the clock on you all day, in 
productive/industrial work your output is measured and you are expected to 
produce all day. In teaching, the real work (and satisfaction) come from 
those (fairly limited) hours spent in the classroom, with your students. 
Although you CAN spend your day in the staffroom whining about the lack of 
supplies and how the photocopier still doesn't work, in most places the boss 
doesn't demand/expect this. And I've found the happiest and most 
well-adjusted teachers tend to stay away from school during those times, and 
come when they need to - ie class hours.

The point is, during those class hours it's up to you, no-one is breathing 
down your neck, and in terms of basic classroom conditions, I for one can do 
my thing with my folks with a wall and a bit of chalk - failing that, a 
pencil and some scrap paper will do. In this most vital core aspect of 
teaching, there's not all that much the man can do to you, not that much you 
need to fight with him about.

I agree no-one should be overworked. Sign a contract! Or if you are on 
part time, when you reach the limit of hours you can work say "no" to 
further requests from the man.

Of course there are conditions outside the classroom too, and often they can 
be poor - staff room, schedule, pay... But my advice here is, don't work 
for pricks.

I'm not being flippant - there are many many opportunities to work for noble 
causes, rather than pimps, if that's what you want in your life. CUSO, VSO, 
The Open Society Institute, a foreign public school system, USIS, Peace 
Corps, Church groups, etc etc. If you are working for an exploiter and 
don't like it, I would be happy to give individuals further details 
off-group.

DIARMUID SAY:
>In addition, the implication that shitty conditions only exist because of 
>those 'charlatans' is naive to say the least. I have worked for employers 
>where everyone was expected to have the Dip and above.

TOM SAY:
Here is a place that cares about quality teaching, hooray!

DIARMUID SAY:
Nevertheless, the majority of staff were employed on part-time contracts, 
ending after three months. Unemployment payments were reduced accordingly, 
as were pension rights.

TOM SAY:
One of the other excellent benefits of this job, often a big draw for those 
who enter the profession, is the ability for travel it gives. Most teachers 
abroad are not planning on staying long term, and probably don't want to 
join the (eg) Moldovan pension system which will give them a $20 / month 
pension after 25 years of Moldovan work service. I am not trying to say the 
situation you describe above is ideal, but also see below.

Look at an ESL teacher's resume, most folks flit around (quite happily) 
working all over the world - wee!! But hey, what about pensions, 
retirement? Well duh, take responsibility for your own life and if it is 
important to you, set up a private pension fund. These days that is common 
sense in most professional spheres, not just teaching.

DIARMUID SAY:
Teachers employed on local contracts were expected to be 100% flexible as to 
their timetable and the levels assigned to them. The employer did not see 
any need to reciprocate this flexibility.

TOM SAY:
Its an assymetric relationship. A flexible worker will get more work and be 
more appreciated / utilized / exploited by the administration.

How can a school give a teacher flexibility? Bringing classes together is a 
logistical process that requires advance planning and organisation, needs a 
teacher with a class at regular, set times. What do you do with a teacher 
that doesn't want to work Wednesday mornings, wants "a break" in the middle 
of the semester (and of course will be happy to take the same planned 
semester break everyone else takes), wants to take Friday evenings off to 
make it for the slopes Saturday morning...

But if you want true flexibility, go freelance! Of course private students 
will also find the above "flexible" teacher pretty frustrating too...

DIARMUID SAY:
After all, if the workers didn't like it, there were pleanty more workers 
out there looking for work.

TOM SAY:
This is called a market and it is a pretty effective way of organising human 
endeavor.

If a capitalist exploiter is really so bad, people won't work for him. If 
they are all bad, no one will become an English teacher. So if conditions 
seem poor, but people are still working as English teachers, it must mean 
they are doing the least poor job available to them. Why are there so many 
teachers out there looking for work? A bad day at school beats a good day 
roofing or sweeping or a doing a lot of other jobs people do, eh?

DIARMUID SAY:
Local workers were not paid for preparation or travel (or rather, they were, 
but it was all included in their hourly rate of pay). There was no holiday 
pay. No guarantee of work after the holidays etc etc etc. Charlatans weren't 
to blame. The crap working conditions were imposed by managers and bosses to 
ensure greater profits. Would you really expect the workers to shut up until 
*they* had cleaned up the system?

TOM SAY:
I don't know if the locals will be interested in rising up in international 
solidarity with you, Diarmuid. The last place I worked the locals had one 
table in the teachers' room, the natives another. It irked the locals that 
the natives got more money, free accom, and that they bitched and whined 
about the conditions all the time. I know these aren't your complaints 
Diarmuid, but as an example there was a period one early winter when the 
heat wasn't yet on (throughout the whole city - free socialized hot water 
for all). The natives, oh how they complained. One local said to me over 
coffee "They only have to put up with it for a year, for us it is for the 
rest of our lives. I wish they would just shut up."


Grumpy Tom



_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp.


	


	Group: dogme
	Message: 1787
	From: Adrian Tennant
	Date: Mi Mai 29, 2002 7:14 

	Subject: Re: Native v Non-native


	My tuppence (can't afford more as I'm a TEFLer).

1. Can you all honestly look back to the start of your teaching (in my case
over 14 years ago) and say that at the start you went into TEFL with the
idea that this would be your career?
2. When I was a DOS and recruiter I tried to recruit qualified teachers BUT
I was always realistic. Most NESTs enter TEFL to travel, see the world, have
a laugh and meet the opposite sex.
3. Yes, this devalues our 'profession' but it's a fact, unfortunately.

Next one of my bug-bears. NEST vs Non-NEST.
1. Most students want NESTs - unfortunately.
My wife can't get a job at the college where I work because she's not a
NEST, but she gets summer work at the University and gets paid double! - an
enlightened University (thank god!) They appreciate her qualifications and
experience and don't look at the passport.
2. The NEST/non-NEST distinction is a blurred one. My daughter has a British
passport - place of birth, Budapest. 1st language at school Hungarian, 2nd
Spanish, 3rd Welsh and now English! What is she? (apart from confused!).

Dr Evil



----- Original Message -----
From: "pwrcolesuk" <pwrcoles@h...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, May 29, 2002 12:38 PM
Subject: [dogme] Native v Non-native


> As a Teacher in Turkey, I have to agree with David's sentiment. A
> large proportion of the teachers that I have met and worked with here
> have no desire to teach and tend to be here as an escape from *real*
> life in an environment that offers them cheap beer and ciggies, but
> who can blame them? Teachers here earn double that of a judge and
> more than a doctor. In which other profession could somebody
> unqualified and with no experience walk straight into such an
> important job?
>
> BUT David, *we* cannot change this situation. The majority of Turkish
> students believe that native teachers are better than non-native.
> Schools with native teachers will always be more popular than those
> with non-natives. I have met scores of fully qualified, commited and
> simply wonderful non-natives. These teacher will never earn a quarter
> of what my non-native colleagues earn.
>
> I believe that there should be quality pay for quality people but
> life ain't fair. My tailor (who said TEFL was badly paid ;) gets $200
> of my hard-earned cash for a suit, but in Saville Row I would part
> with $2000. Supply and Demand, whatever, this is life.
>
> As teachers we must be the best that we can be and as trainers or
> developers (..not again Grumpy Tom ;) , we must help our trainees to
> do the same. Those who can, TEACH... Those who can't, PLEASE DON'T...
>
> Peter
>
> PS I think it is misleading to suggest that one cannot make enough
> money to support a family from TEFL. An MA/Dip. go a long way, as
> does some passion for the job one does. The only benefit of being
> part such an unambitious profession is that the doors are open for
> those who care.
>
> Long live Dogme and enjoy the Summer.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 1788
	From: Tom Topham
	Date: Mi Mai 29, 2002 7:23 

	Subject: Re: I''ll join the co op if you move to Spain.


	D SAY:
>In my experience, management in EFL is typically less concerned with 
>pedagogical issues and far more concerned with business issues (as might be 
>expected). I find it hard to believe that management will EVER see the 
>value in employing a larger workforce, with decent working conditions, 
>fewer hours in the classroom, more hours spent in personal and professional 
>development, and more resources available to help them achieve all of this. 
> Management are more concerned with bums on seats (the bottom line, BOOM 
>BOOM) and how they can increase the profitability of their little business.

ME SAY:
You have never been to my school, then.



_________________________________________________________________
MSN Photos is the easiest way to share and print your photos: 
http://photos.msn.com/support/worldwide.aspx


	


	Group: dogme
	Message: 1789
	From: pwrcolesuk
	Date: Mi Mai 29, 2002 7:32 

	Subject: Workers of the world unite...


	Comrades,

During my first year in Turkey, I worked 40+ hours a week, shared a 
flat with an alcoholic, worked on a no-work toursit visa, had no 
health cover, worked for next to nothing, had 5 hour splits in the 
middle of the day etc, etc, etc.

Diarmuid, Guess what?

I moved schools after I had finished my contract.

I now get pension rights, health insurance, work permit, as much 
status as a doctor or a judge, maximum 24 hours a week, holiday pay 
(2 months paid in the summer) etc, etc, etc, etc. blah, blah, blah

And guess what?

The teachers still complain. 

Dr Evil,

I was a stock-broker before I turned to TEFL 3 years ago and yes, I 
can honestly say bible and Koran in hand that I chose this as my 
career and I still hope I am teaching when I am 90. Is that so hard 
to believe? Maybe after 14 years my views will change, I don't want 
to appear flippant to the real status of teachers and the real 
problems they go through but as far as I am concerned, this is the 
best job in the world and as PC smasher said, TEFL is not about the 
money.

Peter

PS The Summer has arrived here and due to my SAD affliction I am 
overly and overtly optimistic; if this discussion were in December, I 
would be with the Marxists.



	


	Group: dogme
	Message: 1790
	From: Diarmuid
	Date: Mi Mai 29, 2002 7:56 

	Subject: Re: the blame game


	T say:

I agree no-one should be overworked. Sign a contract! Or if you are on part time, when you reach the limit of hours you can work say "no" to further requests from the man.

D say: 
That's right, because your boss will never fire you for insisting upon your rights. And contracts are *always* on offer. No one ever finds themself in a position where they have to accept work without a contract.


TOM SAY:
One of the other excellent benefits of this job, often a big draw for those who enter the profession, is the ability for travel it gives. 

D say:
That's what the management said. Somewhat more succinctly (and with a bit more of a threatening tone).

T say:
Look at an ESL teacher's resume, most folks flit around (quite happily) working all over the world - wee!! But hey, what about pensions, retirement? Well duh, take responsibility for your own life and if it is important to you, set up a private pension fund. These days that is common sense in most professional spheres, not just teaching.

D say: 
After all, that shouldn't be a problem if you're paying over 65% of your salary on accommodation alone. Oh, duh! It might be.

DIARMUID SAY:
Teachers employed on local contracts were expected to be 100% flexible as to their timetable and the levels assigned to them. The employer did not see any need to reciprocate this flexibility.

TOM SAY:
How can a school give a teacher flexibility? 

D say:
By creating employment conditions that don't require the teacher to supplement their income from several different sources at the same time?


TOM SAY:
This is called a market and it is a pretty effective way of organising human endeavor.

D say:
...from the bosses' point of view.

T say: 
If a capitalist exploiter is really so bad, people won't work for him. 

D say: 
Splutter splutter.

T say:
I'm not being flippant.

D say:
I am.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1791
	From: Diarmuid
	Date: Mi Mai 29, 2002 7:59 

	Subject: ...you have nothing to lose but your keys


	One of the greatest obstacles to change is people managing to better their lives and then forgetting about the poor bastards who take their place on the first rung of the ladder. 
----- Original Message ----- 
From: pwrcolesuk 
To: dogme@yahoogroups.com 
Sent: Wednesday, May 29, 2002 7:32 PM
Subject: [dogme] Workers of the world unite...


Comrades,

During my first year in Turkey, I worked 40+ hours a week, shared a 
flat with an alcoholic, worked on a no-work toursit visa, had no 
health cover, worked for next to nothing, had 5 hour splits in the 
middle of the day etc, etc, etc.

Diarmuid, Guess what?

I moved schools after I had finished my contract.

I now get pension rights, health insurance, work permit, as much 
status as a doctor or a judge, maximum 24 hours a week, holiday pay 
(2 months paid in the summer) etc, etc, etc, etc. blah, blah, blah

And guess what?

The teachers still complain. 

Dr Evil,

I was a stock-broker before I turned to TEFL 3 years ago and yes, I 
can honestly say bible and Koran in hand that I chose this as my 
career and I still hope I am teaching when I am 90. Is that so hard 
to believe? Maybe after 14 years my views will change, I don't want 
to appear flippant to the real status of teachers and the real 
problems they go through but as far as I am concerned, this is the 
best job in the world and as PC smasher said, TEFL is not about the 
money.

Peter

PS The Summer has arrived here and due to my SAD affliction I am 
overly and overtly optimistic; if this discussion were in December, I 
would be with the Marxists.


To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1792
	From: tom_topham
	Date: Mi Mai 29, 2002 8:22 

	Subject: Re: the blame game


	> T say:
> I'm not being flippant.
> 
> D say:
> I am.

Well don't be, dude. What's the point of that?



	


	Group: dogme
	Message: 1793
	From: pwrcolesuk
	Date: Mi Mai 29, 2002 9:44 

	Subject: Turning my back?


	There is nothing 'poor bastard' about unqualified, uncaring 
individuals earning 4 times the salary of non-native teachers, who 
have to listen to constant remarks on how crap their country is.

A poor bastard is someone who has to work for 50 hours on a building 
site every week. I'm not forgetting anyone. I'm paying half my salary 
every month to get an MA. What we are clearly stating is that life is 
about CHOICES. We can choose what we do. I wanted to work in 
Barcelona like everyone but the conditions were crap, hence my choice 
to work elsewhere.

Come and see kids selling tissues on the street and then talk about 
exploitation. For such an intelligent profession, some teachers seem 
to be pretty unaware when it comes to their own career choices.

Peter



	


	Group: dogme
	Message: 1794
	From: Diarmuid
	Date: Mi Mai 29, 2002 10:08 

	Subject: Re: Turning my back?


	---- Original Message ----- 
From: pwrcolesuk 
To: dogme@yahoogroups.com 
Sent: Wednesday, May 29, 2002 9:44 PM
Subject: [dogme] Turning my back?


There is nothing 'poor bastard' about unqualified, uncaring 
individuals earning 4 times the salary of non-native teachers, who 
have to listen to constant remarks on how crap their country is.

Actually, I was thinking more of the poor bastard who had to share with the alcoholic and work over 40 hours a week.

A poor bastard is someone who has to work for 50 hours on a building 
site every week. 

As well.

What we are clearly stating is that life is about CHOICES. We can choose what we do. 

Not everyone, Peter.


Come and see kids selling tissues on the street and then talk about exploitation. For such an intelligent profession, some teachers seem to be pretty unaware when it comes to their own career choices.

I would have thought that such attacks were out of place on the dogme list. Quite how being aware of the exploitation that is rife within this industry equates with being unaware of my career choice, I fail to see. Get back out into the sun, Peter.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1795
	From: Sue Murray
	Date: Mi Mai 29, 2002 11:28 

	Subject: a farthing''s worth of whingeathon


	I didn't intend to get involved in the mega-whingeathon, but; one of the first things I always specify when speaking to possible new teachers is, you'll never get rich doing this job......just in case they haven't realised. 

What is important, I think (perhaps especially in places like here where employment conditions and related things in general, regardless of ELT, are rarely straight or clear) is that a teacher knows exactly what the conditions will be, and the conditions ARE exactly that, not something different to what they have been told or led to believe. 

With much patience, determination and struggle, we've managed to continually, if gradually, improve things a lot here, at least for teachers (not so much for Dos's, I might add!!); it's often been a fight, but compared to some years ago, things are unbelievably better; teachers know exactly where they stand economically, they are consulted about everything which relates to their timetable, they have an average wage for the area and a lot of effort goes into finding suitable accommodation; we have paid time for teacher development, peer teaching and teachers meetings, everyone has at least 15 minutes between lessons, no one has to teach morning noon and night as before, and a lot of teachers often have Friday (as well as Saturday) free. It's still true that none of us will ever get rich doing this job, but no one ever kidded us we would. Meanwhile, we are at least motivated by working in a positive, sharing atmosphere full of smiles and helpful listeners and good humour. And (grumpy) Tom's point about freedom is a very important one, I think; but freedom mixed with support.

One of my (many, incessant) points to management has always been that this type of thing reflects immensely on the atmosphere and success of the school - and, in effect, those bums on seats (re-enrolment, satisfaction, word of mouth publicity) which we all need. Investing in personnel isn't only about paying them a living wage (though of course it's also very much about that too). 

Re Brian's original point, one of my colleagues who's been teaching here for 4 years supports a young family as the sole earner, the rest of us are either second earners in a family or single. Another colleague with a bigger, growing family realised he couldn't go on as a 'mere' teacher, despite the fact his wife was actually earning more than he was, so he opened his own school last year, and so far things are going according to plan. He had only been teaching for two years when he did this, though he had previous management and marketing experience; a lot depends on the local situation and laws etc. He persuaded our school's owner to partly invest with him (a good move!), so he's sort of related to our school too. It's been a bit mad for him this first year, teaching and managing and marketing all at the same time, as well as dealing with burocracy, and also opening in a 'new' area where there was no existing market (suburban to where our school is, but Italy is still very 'localised' geographically, especially in the south); so he couldn't just 'pinch' other people's customers; but it certainly promises a steadier future income than only teaching; at the same time, I'm personally of the opinion that if you're going to start a business, there are plenty of easier and 'safer' ways of making money than opening your own school, but people who've done it don't agree, and they know more than I. Dunno Brian if there's any future possibility of this type of thing in your area - probably not!

Re the point about 'backpackers', I've certainly not found they 'lower the tone' (there are always people who can lower the tone in any profession, backpackers or not, but this is an individual thing, and careful interviewing goes a long way to avoiding situations where both parties will be deluded). For example, this year we have a great team - there's only 8 of us though! - a mixture of experience and newness and particularity - the particularity comes from having, for example, a 53 year old in her first year of ELT, and a completely bilingual local girl who's come back via Rome after growing up and starting a family in Canada. Age range 23-53, and without any pressure (indeed, encouragement to do what they want to do, including time off to fly home for PGCE and other interviews, references when needed at the drop of a hat), everyone has decided they want to continue next year. We'll need some additional teachers too, so there will also be some 'new blood'; and I must admit that I've always found that people who only come here even for just a year make a great contribution and are always conscientious; I think it's partly the 'people' aspect of teaching; even someone who has no intention of teaching after, say, just one year out feels responsibility and cares about the students they teach. Teaching often seems to be very much a naturally caring job, even for those caught up in it only momentarily as it were.

Of course, there ARE moans - usually about students, those sort of 'get if off your chest' moments, or running digs or jokes, or personal prejudices and dislikes; it's inevitable, but we always aim to try and work around rather than against it; and one of the commonest 'moans' I hear is along the lines of, 'he still doesn't understand the present perfect'.......dogme to the rescue, I say; in fact, most teachers, and a LOT of first year ones, naturally buck against transmission teaching once they're given a licence to.....My youngest, 23 year old colleague is one of the best, and has a great, natural, empathic way of allowing students to create their own agendas; the only problem is that sometimes she comes up against a very 'traditional' student in a class, and being only 23 and female to boot, there is an automatic 'prejudice' in the mind of the student; if an older colleague like myself were doing the same thing, I'm sure the student reaction would be different. (Luckily, here, such prejudices are rare, but they are 'nasty' and difficult to deal with when they do exist).

That's a parenthesis, and I'll stop before I get onto others; but yes, our job is often an economically challenged one, depending on what part of the globe you're at, and facts are facts. A lot of teachers change career after a couple of heady years because they realise that despite the charms of the job, the economical rewards are 'immature'; otherwise, options, as already mentioned, are supplementing income with private work (if you have the time and energy), opening your own school, getting involved in work such as translation, or even publishing?!, in some places supplementary work at universities, and such like. Getting higher qualifications can be a problem, because it entails unpaid time off while also paying for the qualification (and probably related travel and accommodation); (the increase in on-line, non residential type tutoring for MAs and Dips and the like is removing the need to take time off, but the courses themselves seem to be getting more expensive this way....!) Or using another skill to get 'second' income (for example, Brian's computer expertise).

There's no easy answer. Like many of us I'm sure, I've lived through dire periods financially which I won't go into, but ultimately it was my choice I suppose. I'm still working actively to improve conditions, including financial reward, for teachers and other staff, though I have more success with teachers!, and I've often had absurdities thrown in my face, such as, 'in Milan teachers earn the same though the cost of living is much higher' (not true, and also any school worth its reputation gives an accommodation allowance); 'the school in (X) doesn't pay senior teachers for 12 months' (funny that, given that the teachers themselves told me they were); and hundreds of such evasive, bullshit affirmations (including, when I once had the temerity to point out that I had worked 50 hours more than was on my payslip, 'we don't pay you for hours, we pay you to do a job'!)

Anyway, my primary point would be that, fair or not, conditions should be clear and stuck to, so that if you accept a job at £500 pcm, you get £500 pcm, and the related conditions as initially agreed to and stated are adhered to. Then it's up to you. Try and change things for the better, yes, but don't expect it will be easy, and don't expect 'fairness' as a matter of course or a natural right; despite my often excessively long and winding postings here, I always try to 'do' rather than just say, and perhaps this recent flurry on the whingeathon - or, more seriously, Brian's, and others like him, dilemma - has made me realise that a lot of the hard work and campaigning I and others have been doing here has had a lot of positive effects. (In fact, as a teacher and a DoS, I actually earn 50% less an hour than my teaching colleagues, but I'm guaranteed a 12 month wage now....and, clearly, my job and the whole school depends on the well being of the whole teaching staff, so I'm willing to make the compromise) But it takes time and such local experiences do not help the immediacy of having mouths to feed. And of course there has to be at least a minimum of possible better things in view to keep even the most dogged of us going.

And few of us want to get rich - we just want a living wage; when we carry on teaching despite the poverty, we surely have to make our own decisions about our own priorities and individual, local situations. I don't want to be reductionist, but to some extent it sometimes comes down to that hackneyed question, ironically oft asked of learners in EFL classrooms I believe (you read it first in Headache, perhaps?!): 'if you were offered a mind-numbingly boring job at an incredibly high salary and a wonderfully stimulating, interesting job for a very low wage, which one would you take?'

(Here, the most common answer from those able to afford to be thus hypothetically quizzed would probably be: neither, I prefer to be a student until I'm at least 35....).

(And, a mind-numbingly boring job at a very low wage - wow! now you're REALLY talking!!)



Sue













[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1796
	From: teacherethical
	Date: Mi Mai 29, 2002 11:28 

	Subject: I don''t believe it.............


	I've just finished reading through this site and have two things to 
say:

Complete and Bollocks. I've been teaching (successfully, I might add) 
ESL for seven years and I honestly don't think I have ever read such 
utter drivel written by self important wankers in my entire life. 

Your self delusion isn't going to do your dreamy students any good.



	


	Group: dogme
	Message: 1797
	From: Diarmuid
	Date: Mi Mai 29, 2002 11:43 

	Subject: Hey Cave Man


	Whereas your rugged earthiness is just what they've been begging for? Please...! Teaching successfully? I ask you...



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1798
	From: James Farmer
	Date: Do Mai 30, 2002 3:33 

	Subject: Dada Dogme & DOGME Online


	dk wrote

<"Learner autonomy" (with help from CALL and the multi-media 
coursebook collosus) has brought atomized homework into the 
classroom. The point, however, is to bring socialized classwork out 
of it.>

This is an interesting issue & one I find myself grappling with daily
in thinking about effective online environments (for autonomous learning
and actual, full-on, courses) and engaging, real, online learning
experiences. This links into something Scott said at the ELTOC about
CALL, from post 1009:

<QUESTION: Scott, how does unplugged teaching sit with CALL? 
...
Not very happily, not because CALL is necessarily "plugged", but 
because a lot of CALL seems predicated on a delivery model of 
education, which is inimical to the social constructivist model to 
which the dogme group subscribes. But where CALL works, I think, is 
when it can form a community of learners who jointly negotiate and 
construct their own learning.>

And that's right, almost invariably online courses often are simply
delivery, transmissive, disseminative based chunks of material... but do
they have to be? No. Can you do DOGME in designing online courses? Hmmm

As there's a place in the DOGME classroom for a grammar, a dictionary,
a newspaper a student has brought with them and the stimulation of
what's in the classroom (with the students at the fore, of course)... in
online courses I reckon there's room for a better grammar and dictionary
(utilizing the tools available), absolutely everything on the web and
students bookmarks/favourites/search engines to get at it and a range of
environments (synchronous and asynchronous) in which communities of
learning (jam-packed with emergent language and often with considerable
advantages over traditional environments - and disadvantages, granted)
can negotiate, construct and work with a teacher just as effectively as
one might within four walls - possibly better.

After all, if you're online, doesn't that make it the classroom you're
in?

Now, I know this sounds heretical, but could you have a 'base' course
-(it's hard to get people to pay for an online course that doesn't exist
at first but will be constructed along the way - perhaps this links into
DOGME and earning a living!) with the main focus being on asynchronous &
synchronous communities of learning in which, largely, the 10 vows are
adhered to?

For example, on visiting Peak English
http://www.peakenglish.com/index.jsp (free to enrol & have a look
around). Their 'courses' appear to be not much more that endless
discrete point tests (yawn), but their communities are thriving! People
might also like to have a look at the ih option
http://www.ihes.com/pal/ihnl/english/demo/index.html - certainly a
more attractive online course (can't access the communities though).

I guess what I'm trying to ask, in a convoluted way, is whether DOGME
can work online. Regarding the communication tools (it is, after all
ICT, not IT) available, I'm putting in a workshop for this year's
English Australia conference
http://www.elicos.edu.au/EAconf-Folder/index.htm called 'Unplug 'n
Play: Acoustic online delivery and support' (by delivery, I mean
facilitation of learning by a teacher - not quite as catchy though) and
it'd be great to have some input on the subject from the list... if
anyone's interested I can send them / post the abstract (and there'll be
an online group following the workshop)...

Sorry if I've completely misinterpreted what you were saying dk, it
just burst a bubble that'd been building up for a while.

Cheers,

James
Downunder



	


	Group: dogme
	Message: 1799
	From: Brian Perkins
	Date: Do Mai 30, 2002 3:54 

	Subject: Re: Supporting a family


	Just to set the record straight... my question wasn't about getting rich. If
becoming wealthy was my driving force, I wouldn't have laid down my keyboard to
become a teacher. For those who realised my question was more about survival
and not achieving prosperity, thank you! Perhaps, I wasn't as clear as I
could've been.

The recent postings sure have been lively, haven't they?

Brian





__________________________________________________
Do You Yahoo!?
Yahoo! - Official partner of 2002 FIFA World Cup
http://fifaworldcup.yahoo.com


	


	Group: dogme
	Message: 1800
	From: pwrcolesuk
	Date: Do Mai 30, 2002 6:04 

	Subject: Let''s do something about it...


	Diarmuid,

It certainly wasn't an attack on anyone specifically and certainly 
not on you, if it was written in such a way I apologise.It was 
written late last night and you know he golden rule about not doing 
things late,although Sue seems tomanage OK.

However, I did feel that you were questioning my morality, which I 
felt was unfair in as much as I mentor teachers from my old school 
for free in attempt to make life and teaching a bit less crap for 
them when they first get here, so I am not forgetting them in any way.

The only suggestion would be to form some sort of body which 
regulates schools around the world and reports on crap employers, 
Dave's EFL cafe has a chat room for this but it tends to as 
unconstructive as the caveman's posting.

SERIOUSLY, we could look at setting something like this up and having 
Dogme members attempting to help out in their various cities. If you 
would like to work on something like this Diarmuid, I would be happy 
to do it with you and with the assistance of our other worldwide 
members. Let's do something active rather than theorizing, up for it?

Sue,

I have no problem with backpackers, who generally turn into fantastic 
teachers, but more so with teachers who have become established and 
forget about the students who themselves are on their first rung of 
the ladder. 

I don't think this is such a winge and we can hopefully turn this 
into something that helps teachers. 

Not exactly the kind of stuff a caveman would expect from such 'self 
important W??kers'. Always nice to recieve such comments from an 
anonymous source.

Peter



	


	Group: dogme
	Message: 1801
	From: pwrcolesuk
	Date: Do Mai 30, 2002 6:27 

	Subject: Re: a farthing''s worth of whingeathon


	Sue,

What a fantastic posting. Thank you, thank you, thank you. You really 
should be writing professionally. I hope my tone over the past two 
days wasn't out of place. I hate the idea that I am presenting a hard 
nosed Tory front, which couldn't be further from the truth.

Thanks once again for your wonderful voice of reason,

Peter



	


	Group: dogme
	Message: 1802
	From: Dennis Newson
	Date: Do Mai 30, 2002 7:26 

	Subject: Re: Let''s do something about it...


	I like Peter's idea of doing something, setting up some kind of 
support network. How about yet ANOTHER Yahoogroups list? Dogme could 
be in the title to mark the connection - dogmesupport? . It only 
takes a couple of minutes to set up a list and I'll do it gladly if 
the idea interests a few people. Peter, why not contact me off-list.

Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1803
	From: Diarmuid
	Date: Do Mai 30, 2002 8:31 

	Subject: Re: Let''s do something about it...


	Pete
First of all, I assure you that, being the amoral wreck that I am, I would be in no position to question anybody's morality (even Ug's). So, rest assured, my comment was meant to be applied as widely as possible! [which probably makes it even less excusable, but let's move on...]

Secondly, your mentoring project seems like a fantastic idea. I have recently attended a session on mentoring as part of the PGCE that I'm studying for and was struck by how great the need for mentoring was in our own EFL department. Sometimes the wood can't be seen for all the Cavemen calling you self-indulgent wankers, and your post has given me a cunning plan...

Thirdly, I very much like the idea of setting up something. But what? And to what end? If it's just to be informative, then Dave's ESL Caf thing is probably the outcome. If it's to be militant, then unions are already in existence. But yes, I am up for it. I look forward to hearing your ideas.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1804
	From: David - IH Director of Studies
	Date: Do Mai 30, 2002 8:58 

	Subject: Re: Let''s do something about it...


	Regarding my previous posting, suggesting we get off list on this one: A) True, I shouldn't have contributed at all in that case. B) Yes, it has run and run, and now seems nearly done. C) If we can set up another list on this area of support and discussion, I think that will be a very good thing. There is strength in a union and, failing that, consolation and advice in an e-group.

A clarification: I imagine everyone here believes in rights. Some of us, however, object to privilege. ( Assuming that one should receive far better pay and conditions than the local standard, simply for being born into a powerful, dominant politico-linguistic culture smacks rather of colonialism, no? ) And some of us also believe that rights should be balanced by duties: To our co-workers primarily, in which category I include students and teachers. Honesty, integrity, CPD in all its forms, and striving to improve our profession and the conditions of those within it.

Lastly: Native vs Non-native??? By what voodoo did the "versus" creep in? Partnership seems more reasonable, if it can be increasingly egalitarian, democratic, grounded on respect for diversity...

I hope Ug enjoys these sentiments too. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1805
	From: pwrcolesuk
	Date: Do Mai 30, 2002 9:18 

	Subject: Action..Dogme Support or whatever...


	Action Plan

1.We set up a group, name ourselves, could be Dogme linked if Scott 
and Luke approve.

2.We become representatives in our respective cities, find others to 
help. 

3.We put up signs in the British council, IH, etc. and spread the 
word anongst the teachers. We then offer advice on request regarding 
what the teachers should expect and help them out if they have a 
problem, a sort of dogme ambassador (well, I am a self important 
w****r) in each country. You get as involved or as uninvolved as you 
wish. Just advice on a cheap restaurant may be enough for some or 
advice on contractual obligation for others so on and so forth. 
Personal saftey being imperative there is no obligation to set up 
picket lines and shout scab.

4.Those of you in the UK could go to TT colleges and offer advice on 
those planning to go abroad, even contact us ex-pats to check out the 
validity of schools.

5.We could even start a star rating system of schools, reviewed every 
six months,and post this on a seperate list. What I wouldn't like to 
see is a list for teachers to bitch at will about the standard of 
toilets in their respective countries.

How does that sound?

Maybe we should continue off-list but the greater the readership, the 
more people we can involve.

My e-mail address is PWRCOLES@h.... Let's get it on.



	


	Group: dogme
	Message: 1806
	From: Sue Murray
	Date: Do Mai 30, 2002 10:19 

	Subject: supporting a family


	Dear Brian

I truly hope I didn't give the impression that I thought you wanted to get rich. My comments about getting rich were related to various general points raised in the thread, and 'you'll never get rich doing this job' is not meant literally, more a euphemism for 'low pay zone'; intonation and such can translate badly in postings.

I did refer to your situation a couple of times in my posting, in a way I hope made it clear I didn't think you were after a quick buck; but if it wasn't clear, I'm sorry; you began the thread, but it threw up loads of other points too; the survival problem is all too real, and not easily resolved, and a lot depends on local conditions and possibilities. The thread also made me realise that where I am, things have improved considerably, but it's still not easy to raise a family on a teacher's wage (which is why my colleague with the bigger family decided to open his own school - not because he wants to get rich, but he couldn't foresee being able to cope with his financial responsibilities in any long term way without trying to create a higher income; in the very short term, his income has actually gone down, but from the autumn on he should be getting towards his goal of having adequate family income). 

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1807
	From: Sue Murray
	Date: Do Mai 30, 2002 11:05 

	Subject: supporting a teacher


	changing the subject a bit, just want to say how it is students that keep me going (despite the low pay etc etc!) and never cease to motivate and encourage me. 

I realise I'm lucky because most the students here want to learn by doing and are sociable beasts, and have things to say rather than saying things just in order to use or practice language. This 'brings socalized classwork out', to quote dk; dogme style teaching DOES work here. And from a perhaps abstruse, but intended to be vaguely analagous, point of view, here's a short quote from Roger Scott, a UCLES exam writer amongst other things, from his intro to a thorough review of 9 FCE course books in ELT Journal April 2002:
"The richer, broader, environment of a general course is more likely to be stimulating, and so result in greater commitment, and at least as great a chance of passing the exam without sacrificing other valid objectives. " 
My experience bears this out 100 percent!

One other thing; as part of a teacher self-assessment project we're piloting here (largely thanks to inspiration from Brian), here's a small part (I'll spare you the whole thing, written up at 7 am before we had our 'piloting' meeting) of a back-up commentary I wrote on my chosen topic for the month (dealing with learner error):

"There is also a ‘personalised’ view of error, which I tend to (try to) adopt, and will try to explain. Its basis is what learners want to say and communicate (and how they use what they know to do this); this basis gives meaning to the language used; rather than ‘language first’ – ie, saying something in order to use or practice language – learners use language in order to say something, something they want to say. From this, whole ‘syllabuses’ emerge, including moments of ‘error’ and ‘correction’, which also help uncover misapprehensions and doubts; these emergent syllabuses and corrections are ‘fed back’ on the sound basis of what a learner wants to say AND the learner’s own linguistic context, and as such, I find they are far more effective and meaningful than anything ‘grafted on’ for the sake of ‘correctness’.
So, the aim is to make language focus and concurrently developing accuracy a part of genuine language use, because we are in a classroom and learning is part of the social agenda, but should not detract from or undermine the social reality which it is part of."

By the way, the topics chosen by other teachers for our first go at this included: making on the spot decisions in the classroom; giving learners topic control; dealing with different learning styles and paces in a group. The idea is to monitor ourselves and our students on our chosen area, reflect and report on it with specific examples from class; we are free to handle it as we like - some kind of oral presentation/discussion backed up with something on paper (various ways chosen for this so far include grids, stream of consciousness, notes, narrative commentaries). It's taken off real well, and absorbing and useful for all of us. The idea is to build from what happens - adding new topics as they are chosen, revisiting previous ones, keeping copies of the written stuff for reference and inspiration, etc. And, to my mind, much better than traditional lesson observation; 

partly related to this, also to pre-empting learners by examples, and also to how some experienced teachers can develop 'blindspots' (as opposed to some backpackers), I really enjoyed reading Mario Rinvolucri's article in the latest MET; I don't have it here, but the title was something like, 'experience is like a comb to a bald man'.

Sue









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1808
	From: John Moorcroft
	Date: Fr Mai 31, 2002 7:21 

	Subject: Re: Turning my back?


	Peter says
"There is nothing 'poor bastard' about unqualified, uncaring 
individuals earning 4 times the salary of non-native teachers, who 
have to listen to constant remarks on how crap their country is.
Diarmuid says
Actually, I was thinking more of the poor bastard who had to share with the alcoholic and work over 40 hours a week".
John says
Actually the chap who shares with the alcoholic and works 40 hours a week is the one who is earning 4 times the salary of the local people, and in my experience is sometimes unqualified and more often whose general inexperience and lack of understanding leads them into uncaring as well. 

"A poor bastard is someone who has to work for 50 hours on a building 
site every week. 

As well".

Bollocks (to put it in a very native-speaker tones appropriate to this discussion)- if you haven't learnt that hods and shovels are heavier than marker pens and photo-copies you don't know nuffink

"What we are clearly stating is that life is about CHOICES. We can choose what we do. 

Not everyone, Peter."

Well, Diarmuid, everyone in TEFL can choose whether to get themselves qualified or not, and everyone in a situation where they are working alongside people doing the smae job for half the money can choose whether it's more polite to shut up about their problems or whether to be a pain in the ass.


Quite how being aware of the exploitation that is rife within this industry equates with being unaware of my career choice, I fail to see. 

It absolutley does cos' as you will be aware when you grow up, being able to work in teams and get on well with colleagues is a good part of what a successful career is all about. Next you'll be telling us it doesn;t matter if you are unaware of difficulties facing the learners in your classroom - God help us


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1809
	From: Diarmuid
	Date: Fr Mai 31, 2002 12:10 

	Subject: Re: Turning my back?


	John
Not wanting to foul up the dogme thread with the kind of words that came to my mind when I read your unnecessarily patronising e-mail, I am replying to you off-thread. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1811
	From: David - IH Director of Studies
	Date: Fr Mai 31, 2002 1:14 

	Subject: peace


	I thought you were replying off-thread...

Err, can we cool it? We all share certain essential goals and beliefs. Let's not get bogged down in this one instance of disagreement. and let's certainly not abuse one another in public.

D


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1812
	From: Tom Topham
	Date: Fr Mai 31, 2002 11:44 

	Subject: Re: Turning my back?


	So, you just wanted to publicly announce that John is gonna get a strip torn off him in private?

Diarmuid, I think you take this all too personally. I like reading your stuff even though I often disagree with you. Try to keep it professional - it seems when things get political we all want to jump up on our opposing soapboxes and throw mud rather than discuss professional issues.

Grumpy (but lucid) Tom


----- Original Message ----- 
From: Diarmuid 
To: dogme@yahoogroups.com 
Sent: Friday, May 31, 2002 6:10 PM
Subject: Re: [dogme] Turning my back?


John
Not wanting to foul up the dogme thread with the kind of words that came to my mind when I read your unnecessarily patronising e-mail, I am replying to you off-thread. 





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1813
	From: adzmac
	Date: Fr Mai 31, 2002 2:20 

	Subject: Re: peace


	I second that.

Hi, I'm the new kid on the block - though not the neanderthal one from the
other day, I hasten to add. I joined this group on Wednesday, and I must
admit it has so far been a little puzzling. Scott, DOGME, back to basics,
unpluggedness, intelligent 'conversation', albeit virtual, with informed
folk, and the occasional mention of The Matrix hmm, that sounds like it's
the one for me (though I'm not sure that being unplugged in The Matrix was
always a positive experience). HOWEVER, I guess I walked in on a staffroom
Nescaff-slinging session; should I go away and come back later? Naaawwww,
you're all friends really, right?

Can I attempt to swing the thing back around to the support idea that
cropped up yesterday, I think? I'm one of those dreadful people who believe
that there's no point in whining if you're not willing to act, and a year
ago I acted, along with some others in the same boat down here in the
Canaries. What we're doing is working, so I thought maybe it might work
elsewhere.
The Canaries has several 'problems' (ain't no problem without a solution,
though........) one of which is we're a group of islands around 2000km from
our admin.centre of Madrid. We are one of those areas blessed with no
'serious' language schools at all. I use the word 'serious' loosely, to mean
no IH, British Council etc (there's ONE in Gran Canaria, but there are seven
islands here.....); there are a few well meaning semi-retired couples who've
set up little academias in far flung areas in the hope of bringing That Was
The Week That Was and The Goons to the (sub)tropics, but the bigger places
are the moneybags places, the ones you all refer to in your postings over
the past couple of days, the ones where being attractive, athletic, bronzed
and preferably blond will go a long way towards you getting a job. I was DoS
in one of these for 4 years (and I'm not blond, I swear), but had to leave
for ethical reasons; a school where quality, teachers and teaching were the
last things on the list was not a place my conscience could continue to work
in. And by the way, I'm a single Mom with two smallies, but sometimes you
have to take the risk "Don't think you can do it; know you can do it."
Anyway, to cut a long waffle short, I was also involved in one of these 'oh
how awful is the lot of the TEFL teacher' conversations, but half way down
our mugs of tea, we decided to actually do something about it (here comes
the crux.......)
Along with a university teacher, a secondary teacher (non-natives, state
education chaps), a guy from the books and publishing sector and another
freelancer like me (all the TEFLers down here who believe in teaching are
freelancers now - or at least 98%), we set up a sort of club with web mag.
There's no money involved, the motivation is 'sticking together', sharing
advice, ideas and a drink or six - the cheap restaurant recommendation bit
is on the web-page. How does it work? Well, apart from the web mag, we meet
up about every six weeks or so- always at least 20 people - , have an hour's
seminar given by one of the 'club' then go for drinks and a chat. We raffle
books and stuff donated by the publishers, and we are beginning to all work
together as a sort of non-commission based network, passing classes on to
others, helping each other out. One of the great aspects of all this is that
we have had non-natives, natives, university teachers, language school
teachers, 2ndary school teachers, freelancers, Escuela Oficial teachers,
teachers of French, German and Spanish for Foreignors all attending our
get-togethers. Like I say, there's no money, no advertising - though we've
been helped enormously by our local bookshop who have gone out of their way
to spread the word. We've now been invited to link up with the official
Canary State Teachers' Association, get their support with our mag, and get
involved in their conference in January and their on-line conference in
November as a way of really working together across all the various parts of
the sector, of language teaching.
Running a GRETA, TESOL or IATEFL must be nightmarish because of the
logistics and the bureaucracy, but something regional, informal and
'human' - well, if it can work down here.........................why not?

Anyway, it was just an idea.
Nice to meet you all,
Fiona


----- Original Message -----
From: "David - IH Director of Studies" <david@i...>
To: <dogme@yahoogroups.com>
Sent: Friday, May 31, 2002 1:14 PM
Subject: [dogme] peace


>
> I thought you were replying off-thread...
>
> Err, can we cool it? We all share certain essential goals and beliefs.
Let's not get bogged down in this one instance of disagreement. and let's
certainly not abuse one another in public.
>
> D
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 1814
	From: Dennis Newson
	Date: Fr Mai 31, 2002 2:40 

	Subject: Re: peace


	There have been a couple of calls to get together and "Do something".
Is anything happening on that front?



Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1815
	From: Diarmuid
	Date: Fr Mai 31, 2002 2:55 

	Subject: The gloves are off


	And back in their box. So, what is to be done? Well, it strikes me that locally everybody can do their bit in the way that they see fit. Is there room for a global response? (Sounds a bit grand, doesn't it?) I think before we try to do anything, we need to agree (peacefully) on what the issues are. 

[David, I meant to reply to John off-list, but I hit the reply button without thinking...blind rage and all that ;) Perhaps Scott will do me (us?) the favour of removing the post?]




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1816
	From: teacherethical
	Date: Fr Mai 31, 2002 4:27 

	Subject: Caveman? Me??????????


	Nay, troglodytic tendencies aside I was wrong, you're a bunch of 
petulant, easily offended wankers with nothing better to do than 
spout off with a whole load of ridiculous psychobabble ( I especially 
liked the synchronous and asynchronous waffle, very deep, I feel 
sorry for your students, they wouldn't understand a word you say...).

Criticism of your pie in the sky 10 commandments......where do I 
begin. Sorry to burst your flimsy, ivory tower bubble, but before I 
start, how many of you actually teach beginner level young students 
in a foreign country? Or are most of you playing with upper 
intermediates....ooops, sorry I shouldn't classify should I?

I'd be curious to know how you negotiate any of your criteria and 
administration with kids who can't speak English and are more 
interested in playing computer games that go bang bang. Aaaah the 
praxis dear fellow practitioners. Tell you what, as soon as I hear 
the word pedagogy used instead of teaching I immediately think: wordy 
wanker. Prove me wrong.

One good thing though, you'd all be out of a job if you really 
followed your criteria. If I was a seven year old stuck with geezers 
who won't use anything more than a marker and a whiteboard for a two 
hour lesson.............yaaaaaaaaaawn.

I do hope this will stimulate some meaningful discussion and not 
refences to me as a caveman, implying that I live in the dark ages 
and you are in some mysterious way superior intellects because you 
can use big words talking about teaching. I can too. Really now.

Have a good weekend.



	


	Group: dogme
	Message: 1817
	From: Dennis Newson
	Date: Fr Mai 31, 2002 5:23 

	Subject: Re: Caveman? Me??????????


	"Teacherethical" (Too ashamed to use your own name?),

What a thoroughly unpleasant person you are. Why don't you run away 
and pollute another list with your uninformed nastiness? 

Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1818
	From: Tom Topham
	Date: Fr Mai 31, 2002 6:11 

	Subject: Re: a tad gauche, teacherethical


	Teacherethical has made an incredibly grand but in the end bumbling and 
ridiculous entrance to this newsgroup.

Teacherethical, if you really do want to hang out here I think you should 
leave, change to a realish name, and come back in pretending that this 
wasn't you.

Comrades, I think we should ignore teacherethical until it goes away.



_________________________________________________________________
Join the world’s largest e-mail service with MSN Hotmail. 
http://www.hotmail.com


	


	Group: dogme
	Message: 1819
	From: Diarmuid
	Date: Fr Mai 31, 2002 6:32 

	Subject: Yabba Dabba Doo!


	Hey Ug, how are you? I thought you might be back...couldn't keep away, eh? Although quite why you're wasting your time with such a bunch of self-indulgent onanists (is there any other kind?) like ourselves, you'd be the best one to answer...

Well, don't be put off by the big words. I understand your point though. We do hide behind our intellectuality (I can use *some* big words, can't I?). And you're right to take us to task for it. It's a bad habit and we'd do well to grow out of it. I'm guilty of it even though I'm all too quick to spot it in other people. That said, it means I get to learn big words as well which is useful when it comes to writing up assignments for the course I'm following.

You raise some interesting points, although calling people wankers etc. kind of hints that it is *you* who considers yourself superior. All part of the lad culture I guess. But despite your affected distrust of all things academic, the points are valid and have been raised here before. How does dogme relate to reality? 

Well, who says that Dogme is all about two hours in front of whiteboard boring some seven year olds to death? Who says that dogme is 100% serious? Who says that the 10 commandments are to be followed to the letter? Who says that a dogmetic has to follow dogme religiously in each and every class? Nobody. 

I don't teach kiddies anymore. But there are people on this list who do and there are people like Jennifer who are looking at ways of structuring their whole academy along more 'dogme' lines. They're the best ones to answer your questions about kids. Perhaps if you didn't go round calling them wankers, they'd be more likely to tak e you seriously. Personally, I teach Pre-Int and a nominal 'Int' class. Dogme isn't *the* answer, but it is another way of reaching my students. On a personal level, it is also a refreshing way of thinking about teaching. Obviously, you don't need that yet. The cave painting must be keeping you amused.





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1820
	From: Sue Murray
	Date: Fr Mai 31, 2002 7:33 

	Subject: caveman? me??


	teacherethical,

I think there's been a misunderstanding; no one called you a caveman because of your views, but because of the primitive and insulting way you expressed them.

A lot of us teach young children and beginning learners. I don't think it's really that hard to believe that human beings can learn together and communicate without playstations and noisy games or videos. Most 7 year olds I've ever worked with aren't that interested in what the teacher does or doesn't do with a piece of chalk and blackboard; they're far more interested in what THEY can do and what they're allowed to do (and especially with a piece of chalk and a blackboard; long live graffiti).

Anyone who wants to use playstations or whatever is free to use them of course, and one of the many things this list has thrown up over time (I don't know if you've really read all or most of it??) is that there are certainly teaching situations where unplugged seems highly indigestible and unsuited. Maybe you teach in one of those situations. Or maybe reliance on external ideas and materials is just an unquestioned habit.

A friend of mine who is a primary school teacher is currently running a project with all her classes (6-11 years old) about 'learning to listen to each other', because she finds (she's been teaching for 15 years) that a lot of children are so saturated with noisy cartoons and computer games and tv that they are not developing the habit and pleasure of listening to each other; she does things like getting them to listen to their own bodies and feelings, she uses a lot of music too, and so far she's very satisfied with the response, and the kids are opening their worlds, discovering new and wonderful things, and becoming more cooperative with each other.

Hope that don't sound like jargon or psychobabble, but it's a nice thing I heard about which just came to mind, and sort of means that just because kids are used to doing one thing at home in their free time, it doesn't mean that that's the best, or only, way for them to learn new things (including language).

I've never replied to any anonymous communication before, and suppose I've done it just this once just in case there's a closet dogme person lurking under that ethical surface .....

have a good weekend (you're lucky to get one, by the way)

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1821
	From: scott_thornbury
	Date: Fr Mai 31, 2002 8:17 

	Subject: Re: caveman? me??


	We can close the discussion with "teacher[un]ethical" since – 
reluctantly – I have changed the group settings so that only members 
can read and post (and he or she was not a member). Reluctantly, 
because to do so is not at all in the free and open dogme spirit that 
we started with. This is not to say that we can't take criticism - 
there's been a lot of healthy and informed debate on this site - but 
I think there is a difference between criticism and mere invective. 
Still, I suppose it is fairly amazing that we've come so far (two 
years, nearly 2000 postings) with relatively few "flaming" incidents. 
Given the recent spats between friends, perhaps this latest (and 
hopefully last) incident will serve as a cautionary tale. I mean, 
about considering the effect on others of shooting from the hip, 
whether frivolously or hot-headedly. Just as in classes of over 
excited teens it is a basic rule that you have to raise your hand 
before you speak, can I beg members posting messages to count to ten 
before they hit the SEND button, and while doing so, ask themselves 
whether their message is the kind of thing that 106 people would like 
to find in their in-tray tomorrow morning? (And thanks Fiona, for 
injecting a bit of humour and common sense into a somewhat overheated 
staffroom). Scott

1,2,3,4,5,6,7,8,9,10...



	


	Group: dogme
	Message: 1822
	From: Diarmuid
	Date: Fr Mai 31, 2002 10:53 

	Subject: Closing the door


	Whilst I understand Scott's decision, I think that it's a pity to see dogme become a closed group. After all, it is a strength to be able to deal with the vitriol of people like Ug. Furthermore, beneath his (he's got to be a bloke) limited expression, there is a criticism of dogme that is valid and deserves to be debated. I suspect that given the chance, Ug could turn out to be a welcome voice of dissent and I believe that Dogme is strong enough to deal with both criticism and invective.

Consequently, I would ask Scott to reconsider his decision and leave the door open to Ug and other cave people to peruse our postings and respond however they see fit. When all is said and done, it's been almost two years with very little vitriol. Surely we can respond adequately and possibly convince our detractors that we are more than mouthy wankers? 

10-9-8-7-6-5-4-3-2-1-



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1823
	From: romiha1
	Date: Sa Jun 01, 2002 6:39 

	Subject: Introductions


	Greetings!

I'm new to the group and new to e-groups. After completing my Dip 
(received the actual diploma in February 2002), I bought Uncovering 
Grammar, which I've read cover to cover three times, ie loads of 
input. I think I actually 'acquired' most of it during the last read. 
I'm on to my second dance with Teaching Grammar. Anyway, enough about 
my reading list. 
I'm hungry for discussion about ELT. My center seems to be void of 
that sort of thing these days. It's also very materials-driven. We're 
part of the IH family, but we're on the other side of the Big Pond, 
which has it's pros and cons, I suppose. 
I'm also interested in establishing a center with Dogme principles at 
its core. I've been lucky enough to gather the necessary resources 
(that means capital). Now I need a location to set the scene. Having 
worked for years in the movie biz, I love the analogy/metaphor Scott 
uses to talk about the classroom. 
Sugesstions and comments thankfully welcome.

R. Haines



	


	Group: dogme
	Message: 1824
	From: Dennis Newson
	Date: Sa Jun 01, 2002 7:24 

	Subject: Re: Closing the door


	Diarmuid convinces me. I second him. Let's ask Scott to consider re--
opening the door.

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1825
	From: Eric Baber
	Date: Sa Jun 01, 2002 7:41 

	Subject: Re: Closing the door


	> Diarmuid convinces me. I second him. Let's ask Scott to consider re--
> opening the door.

The door's not closed - teacherethical can still join the group, and then
read and post. All Scott has changed is that non-members are not allowed to
post. If teacherethical really is interested in a debate/discussion/argument
he won't mind joining the group, which he still can. If he's just a troll,
though, he'll lose interest and go away.

Eric

Eric Baber
http://www.ericbaber.com
London, England



	


	Group: dogme
	Message: 1826
	From: Diarmuid
	Date: Sa Jun 01, 2002 8:01 

	Subject: Re: Closing the door


	If we can forget about Ug for one moment and consider the people who simply want to browse our site without the hassle of joining, do we really want to alienate those people simply because some wannabe Neanderthal calls us wankers? 

I am sure that hiding behind Ug's brashness are some important questions and the fact that he came back for more shows that he is interested in finding some answers or at least providing a challenge.

If he'd actually had to join to raise his concerns, isn't there a chance that he would have just thought, 'Ug-ug-ug-ug'* and we would have all been the worse off for his lack of insight...no, really...

And I think there's a wider principle at play here too. I like to think of dogme as a movement rather than a group. Anybody can be in the movement including those who don't even know about it (surely the most effective dogme practitioners). Bruce Lee is part of dogme and he's dead (probably). Once we limit ourselves to being a Members' Only club, we are shutting the door to potential friends as well as inarticulate detractors.


* F * * k that for a game of soldiers.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1827
	From: dogme@yahoogroups.com
	Date: Sa Jun 01, 2002 8:24 

	Subject: New poll for dogme


	Enter your vote today! A new poll has been created for the 
dogme group:

Should the dogme discussion list 
be "open" or "closed"? ("Open" means 
that anyone can read & post 
postings; "closed" means that you have 
to sign in - and hence have to be a 
member - to do so). 

o Open 
o Closed 


To vote, please visit the following web page:

http://groups.yahoo.com/group/dogme/surveys?id=924350 

Note: Please do not reply to this message. Poll votes are 
not collected via email. To vote, you must go to the Yahoo! Groups 
web site listed above.

Thanks!



	


	Group: dogme
	Message: 1828
	From: Julian Bamford
	Date: Sa Jun 01, 2002 8:38 

	Subject: Introductions/vote


	R. Haines--Thanks for introducing yourself. You welcome suggestions and
comments--right now the only comment to what you said is a sincere "Sounds
great! Go for it!"

About the open/closed vote. I went to vote but realized I've forgotten
both my Yahoo ID and Password (necessary to vote). I tried to do a quick
re-register but failed, so whoever is counting the votes, please count one
more for "open." Thanks, and sorry.
Julian



	


	Group: dogme
	Message: 1829
	From: Colin Mackenzie
	Date: Sa Jun 01, 2002 8:54 

	Subject: Re: New poll for dogme


	Isn't it a bit early to vote yes or no without examining other 
possibilities? Is it possible to bar individuals from posting, even 
if they are non-members. This way they could still read the postings 
but would have to make the effort of using a new email address if 
they wanted to post anything else.
Colin


>Enter your vote today! A new poll has been created for the
>dogme group:
>
>Should the dogme discussion list
>be "open" or "closed"? ("Open" means
>that anyone can read & post
>postings; "closed" means that you have
>to sign in - and hence have to be a
>member - to do so).
>
> o Open
> o Closed
>
>
>To vote, please visit the following web page:
>
>http://groups.yahoo.com/group/dogme/surveys?id=924350 
>
>Note: Please do not reply to this message. Poll votes are
>not collected via email. To vote, you must go to the Yahoo! Groups
>web site listed above.
>
>Thanks!
>
>
>
>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 1830
	From: Jeff Bragg
	Date: Sa Jun 01, 2002 1:24 

	Subject: Re: Biting my tongue


	Dairmuid has put the argument quite exquisitely in
abstract terms (see below). I would like to add some
examples...

[I will take this opportunity to restate my position
on this matter, considering your attempt to put words
into my mouth:
1. It's hard to get by teaching in EFL with a partner
and two children.]

Yep, that's true: my brother's daughter left college
last year at 18, having done 3 A levels and scored OK.
She now works in some minor capacity in an office and
gets over 300 quid a week.

Yesterday I heard from a so-called 'prestigious'
school in London, who offered me a summer teaching
job, paying less than 350 quid a week...

Nuff said?!

[2. This is due to the fact that teachers in EFL are
very often not paid a professional wage and work under
conditions which are not typically associated with the
professional sector. (short term contracts, no holiday
pay etc)]

Too right! There is one certain school in London that
likes to Parrot its devotion to 'professionalism', but
at the same time pays a weekly wage similar to the one
I mentioned above, and issues only monthly contracts
to its teachers. If you were to ask "is that IH?", I
would not know what to say in reply...

[3. These conditions are brought about by the desire
of the managers within EFL to maximise their profits.
They are not brought about by the 'charlatans' who
make up a very small number in EFL.]

Yep- it's called 'market forces', and the market
forces some schools to behave like complete hypocrites
- demanding 'professionalism' and 'professional
development' from the teachers, while at the same time
treating them like disposable tissues.


[4. Accordingly, there should be no obligation on
workers to put up and shut up. No more than we would
expect qualified brickies to stop complaining about
their working conditions simply because there is an
influx of "illegal" labour which is cheaper.]

Yes. And equally, when there aren't enough graduate
teachers to train as TEFL-mugs, the schools go
downmarket, awarding teaching certificates to people
without degrees (rather than raising the salaries,
which would atrract more 'calibre' candidates). I've
met some of these teachers - (not) dragged from the
dole queues by Nord Anglia and such.

[5. Full time workers should be aware of their
privileged position and be prepared to show solidarity
with those who do not have the same good fortune.]

Three cheers! Though, when I worked as an agency
teacher in an FE college in the UK, I was shown a good
deal of respect and solidarity by my peers - and
treated like a disposable nappy by the school in
question (which was not based in Soho, Battersea and
Victoria, by the way).


__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com


	


	Group: dogme
	Message: 1831
	From: peterhart2000
	Date: Sa Jun 01, 2002 2:09 

	Subject: The Benefits of Ug.


	For what it's worth, I think the group should be kept open.
Although the staffroom spat was pretty entertaining, (and in some 
ways enlightening), it didn't, (IMVHO), have much to do with
dogme. 
If nothing else, Ug's incisive questioning technique, his highly 
constructive criticism and his expert pinpointing of pedagogical 
problems, (is there an emoticon for extreme sarcasm?), did bring the 
thread round to talking about dogme once more. He incited 2 or 3 
great defences of dogme, some more strategies for classroom 
approaches and a kind of `bringing together' of disparate
elements in 
the group round the dogme banner.
If Scott hadn't decided to make the group members only, (and who
here 
would join a club that would have them as a member?), I would have 
suspected he'd posted the Ug comments himself in an attempt to
get 
everybody back `on message'. 
Look at Dave's ESL Café – there's massed ranks of Ugs
out there 
waiting, (and drooling and rocking back and forth in an unsettling 
manner), to be `converted'. If they just want to take the
piss, so 
what? I don't think it's necessarily a bad thing to let them
post if 
it inspires spirited defences of an idea we all think has benefits 
for students and teachers alike. Don't all `movements' or
whatever 
face scepticism and scorn? Isn't that part of the fun in being 
involved in something new? 
Anyway, Germany are now 6-0 up against Saudi which has totally 
buggered my chances in the 1st round sweepstake. I'm off to down
some 
Sakkara lager and discuss the crapness inherent in the Saudi defence.



	


	Group: dogme
	Message: 1832
	From: romiha1
	Date: So Jun 02, 2002 12:13 

	Subject: Ug?


	Okay, I'm new and obviously out of the loop. Can someone fill me in 
on the recent events that have led to this debate about the group 
being open and or closed. I assume someone has posted a rather ugly 
message, but i can't imagine what would cause such an uproar. Please 
let me know what's up.
Thanks.



	


	Group: dogme
	Message: 1833
	From: Diarmuid
	Date: So Jun 02, 2002 12:24 

	Subject: Re: Ug?


	You can read all about it if you go to http://groups.yahoo.com/group/dogme/ and have a look at the archives, Romiha.

Incidentally, I second Dennis' (I think) reply to you. The only comment I have re your last post is 'Good Luck, sounds great! Keep us informed!'


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1834
	From: romiha1
	Date: So Jun 02, 2002 6:16 

	Subject: Thank you.


	I've read through the archive and cast my vote based on the material 
I found there. The incident has generated debate and reflection. 
Sounds like a healthy forum to express opinions and share ideas. Glad 
to be here. Can't wait to see the final tally of votes.

Now, on to why I came here in the first place: I'd like to know more 
about the IH schools in Spain. Specifically, how do you all 
incorporate dogme into your lessons? Does doing so ever conflict with 
the interests of the management and IH World?
Thanks.



	


	Group: dogme
	Message: 1835
	From: teacherethical
	Date: So Jun 02, 2002 9:57 

	Subject: Delighted to make your acquaintances...................


	Now, let firstly state my complete and utter delight at having 
stimulated such heated debate. It tells me you have all been happily 
patting each other on the back for over a year on a job well done. 
Ever heard of preaching to the converted? 

I delight in tossing pearls of cynicism before thinkers, laced with 
invective to see what arises and............then,secondly 
state.......I get subscribed to gay and teen porn websites for my 
troubles and regarded as a reincarnated neanderthal.

This is the response I received from some of the people who browse 
here. No other possible reason for it ladies and gentlemen. Social 
constructivists? Neo Leninist/Trotskyist Luddites are terms that fly 
into my bonce. While it may be argued that the best form of defence 
is attack...intellectual? Hardly. A defence of your position? Not 
really. A statement of petulant behaviour by an ivory tower savant? 
Certainly. 

Some posters have shown there is intelligence and willingness to 
defend their philosophical basis AND they have that all too important 
sense of humour so I will continue to prick and tease and cajole you 
out of your complacency. I am glad I didn't give my own email ( easy 
enough to make up a name if I chose to...) as my girlfriend would be 
asking why I am now subscribed to Gayandsleazy.com along with half a 
dozen other porn sites. Such is the nature and intellect of some of 
your members. Can't say I knew the sites before. Someone on your 
board did though. Rude? Me? Certainly. Opinionated? Definitely. Agree 
with your 10 commandments? Not in a month of Sundays. A teacher of 
English? That too.

Coming shortly, my critique of the ten commandments and, hopefully, a 
reasoned response beyond you're a wanker and you don't know nuffink. 
Sorry I didn't give you more than that at first but really, it is 
such a pie-in-the-sky dreamy idea that will mean more work for me if 
I subscribed to the philosophy that I fell off my chair laughing.



	


	Group: dogme
	Message: 1836
	From: lifang67
	Date: So Jun 02, 2002 10:09 

	Subject: Re: Dada Dogme & DOGME Online


	(Thanks, downunder--we needed that. I did, anyway.)

There is a story about Gertrude Stein (told, I think, by Alice B. 
Toklas) holding forth at a dinner party at which Picasso and a few 
other worthies were present. Picasso (who famously painted a portrait 
of Gertrude and told her she would have to try very hard to look like 
it) picked up a remark about a remark about a remark and tried to 
interpret it, and Alice said, "it will be many months before Gertrude 
understands what she has said this evening..."

I think what you did with my remark was not misinterpretation but 
simply interpretation. Like Sue, I'm a meanderer (as this post will 
amply demonstrate). I'm also not a very deep thinker, particularly 
when I'm surfacing after a long post, and I tend to end postings with 
snappy little slogans, bonnes a penser (instead of the more 
fasionable obscenities or emoticons). 

I think the Unplug and Play idea is great, perhaps precisely because 
it is not at all new; learners spontaneously create these things 
everywhere that teachers can demonstrate their dispensability.

Like the Chinese English Corner (to use the Chinese model) or even 
the modest little "Chot Sarang" Club (the group of undergraduates who 
meet in my office every Thursday to make eyes at each other and 
discuss first love, plastic surgery and premarital sex (not 
necessariy in that order). 

Ideally, it would be unplug and unpay too, but of course as an old 
red I know very well that the real reason for making workers pay a 
quarter for Workers Vanguard is to guarantee that they will read it. 

(Despite the heavy irony of people who smirk over the idea of 
socialists taking money for their publications, the truth is that all 
red newspapers lose amazing amounts of money, and if the cops ever 
wanted to sweep reds off the streets, all they would have to do is 
buy our newspapers regularly).

What I think is new is your distinction between ICT and IT. To me, it 
is the distinction between a social-constructivist and a cognitivist 
view of language. The latter sees language as basically another kind 
of software. The former sees the software as just a way of getting 
online.

I just came back from a week spent reviewing middle school books. In 
each middle school book, there was a whole unit on the "Pandora's 
Box" of the Internet, which warned middle school children about the 
dangers of internet addiction. They never mentioned, of course, the 
real thing that was on the author's minds: pornography. But they also 
didn't mention what seems to me the main disadvantage of ICT compared 
to books.

Many of the middle school books were themselves patched together with 
bits downloaded from the internet (genuine irony for the smirking or 
irony-deficient). Racist jokes, self-help psycho-babble, agony aunt 
columns with numbingly trite advice, and syrupy tales of toddlers 
saved from burning buildings by dogs that would make great Bollywood 
Blockbusters but which make lousy Korean middle school texts. 
Everything except a conversation piece you can walk around and point 
at and discuss from many angles and in depth.

In real time, face to face, it's possible to co-construct very 
interesting sentences. For example, a few weeks ago a young woman in 
the Chot Sarang Club in my office, after a whole semester of saying 
nothing to me except "fine thank you and you", constructed a sentence 
that went something like:

"If I fell in love with somebody and it was not returned and then he 
fell in love with somebody else that would be all right and we could 
then be friends, but if I fell in love with somebody and he fell in 
love with me and then he went and fell in love with somebody else, 
that would not be all right and we would never be friends again."

Now this long turn was really co-constructed by four people, chipping 
in bits here and there and asking her to elaborate after every three 
or four words with phatic grunts. One of them was a young gentleman 
who she is interested in, providing not only the motivation but, 
perhaps unknowingly, the referential topic of the conversation. 

I find it very hard to believe that this kind of thing can happen 
with totally lexicalized beginners (that is, kids who can't create 
turns of more than three words in fixed, uncreative phrases) without 
being in the same room and pointing and waving hands and receiving 
eye contact. 

That's the problem. On the net, it's too easy to change the subject 
and too difficult to get help saying exactly what you want to say in 
depth. The emotive function and the connative function, and even the 
phatic and metalinguistic functions are all present and accounted 
for, but the referential function is impoverished. 

My old prof Viv Cook once said that too many CALL people see the 
computer as a textbook or a drill master, when it's really just a 
conversation piece. Leo van Lier put the same point a different way 
when he was here a year ago: he showed us two pictures--one with two 
boys looking intently into two computers saying nothing. The other 
with two boys talking and looking intently into each other's faces 
and gesticulating wildly. In both cases, the screen was blank or 
almost blank.

dk



	


	Group: dogme
	Message: 1837
	From: teacherethical
	Date: So Jun 02, 2002 10:23 

	Subject: Re: The Benefits of Ug.


	Aaaaaaaaah Petr me lad, a man after my own heart. Sarcasm with 
interest. Thank you, just what I wanted. Now, re the defences, was my 
criticism a support of the underlying principles in some paradigmatic 
way?

Taking the piss? Most certainly and precisely what it was but to cut 
to the quick, as you noted, embedded within were a few questions 
anyone who wants to maintain a position would have to support...not 
so? As yet, I have yet to see consrtuctive response to my admittedly 
roasty posties. All I've had is subscriptions to gay and porn 
websites!!!!!! Tra lal lal la. 




--- In dogme@y..., "peterhart2000" <peterhart2000@y...> wrote:
> For what it's worth, I think the group should be kept open.
> Although the staffroom spat was pretty entertaining, (and in some 
> ways enlightening), it didn't, (IMVHO), have much to do with
> dogme. 
> If nothing else, Ug's incisive questioning technique, his highly 
> constructive criticism and his expert pinpointing of pedagogical 
> problems, (is there an emoticon for extreme sarcasm?), did bring 
the 
> thread round to talking about dogme once more. He incited 2 or 3 
> great defences of dogme, some more strategies for classroom 
> approaches and a kind of `bringing together' of disparate
> elements in 
> the group round the dogme banner.
> If Scott hadn't decided to make the group members only, (and who
> here 
> would join a club that would have them as a member?), I would have 
> suspected he'd posted the Ug comments himself in an attempt to
> get 
> everybody back `on message'. 
> Look at Dave's ESL Café – there's massed ranks of Ugs
> out there 
> waiting, (and drooling and rocking back and forth in an unsettling 
> manner), to be `converted'. If they just want to take the
> piss, so 
> what? I don't think it's necessarily a bad thing to let them
> post if 
> it inspires spirited defences of an idea we all think has benefits 
> for students and teachers alike. Don't all `movements' or
> whatever 
> face scepticism and scorn? Isn't that part of the fun in being 
> involved in something new? 
> Anyway, Germany are now 6-0 up against Saudi which has totally 
> buggered my chances in the 1st round sweepstake. I'm off to down
> some 
> Sakkara lager and discuss the crapness inherent in the Saudi 
defence.



	


	Group: dogme
	Message: 1838
	From: scott_thornbury
	Date: So Jun 02, 2002 10:29 

	Subject: Re: Delighted to make your acquaintances...................


	Those interested in more of the same might try 
http://groups.yahoo.com/group/We_Hate_Teaching_English/


	


	Group: dogme
	Message: 1839
	From: Dennis Newson
	Date: So Jun 02, 2002 4:39 

	Subject: Re: Re: The Benefits of Ug.


	Dear Teacherethical,

I enjoy discussing TESL/TEFL matters, including the dogme approach, 
and talking with a sceptic is an excellent way of clarifying one's 
own position. But I don't see the point of being abusive. Where does 
that get the discussion partners? And on a list, as Scott recently 
reminded us, every poster, as a matter of simple courtesy, should ask 
themselves: Is what I've just written of interest to about 150 
people?

I'm not fully certain that this message passes that test, but I felt 
like trying to see if you are really prepared to talk to the list as 
opposed to telling us what a lot of pompous idiots we are.

Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1840
	From: Tom Topham
	Date: So Jun 02, 2002 5:08 

	Subject: Re: Re: Delighted to make your acquaintances...................


	>Those interested in more of the same might try
>http://groups.yahoo.com/group/We_Hate_Teaching_English/


Thanks for the link, Scott.

I thought I would find some chuckles there, but unfortunately the hate shone 
through too brightly to leave any room for smiles or laughs.

It does put our new groupmate in a different light, reading what it's 
contributed over there. I wonder what its game is? It really seems to hate 
the work, the culture, the people, but then wants us to prove to it that 
teaching is not a meaningless waste of time?

Dazed and Confused Tom





_________________________________________________________________
Get your FREE download of MSN Explorer at http://explorer.msn.com/intl.asp.


	


	Group: dogme
	Message: 1841
	From: Diarmuid
	Date: So Jun 02, 2002 5:36 

	Subject: The Other Site


	I have to agree with Grumpy. I went hoping for a few chuckles, but there are few. Too many bitter 'I-don't-know-why-I-waste-my time-with-them' posts. For what it's worth, Simon Barne's page, the link to which can be found on the list' is mildly more amusing.

I also shudder a wee bit at the blokish how-many-foreign-bints-want-to-shag-me aspect. As Ug has pointed out already, EFL is heavily populated by people who take themselves a bit too seriously. Unfortunately, W_H_T_E passes up the opportunity to laugh at them and ends up being embarrassingly objectionable. Public schools (the UK variety) have a lot to answer for.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1842
	From: Dennis Newson
	Date: So Jun 02, 2002 5:51 

	Subject: Re: The Other Site


	Diarmuid,

Ugh! I agree. The last thing I am is prudish, but I, too, found the 
bit about shagging students distasteful. I think the list needs to 
think things through carefully. Answering severe critics is one 
thing, but being enticed into a totally unproductive dialogue is 
pointless.

Frankly, at this moment, I'm feeling guilty about contributing to a 
discussion that will lead nowhere and has precious little to do with 
the advancement of dogme approaches.

Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1843
	From: Sue Murray
	Date: Mo Jun 03, 2002 12:03 

	Subject: what''s happening? (ug?)


	dunno if it's anything to do with the new settings Scott mentioned, or if it's just my problem, but I've not been getting most of the postings in the last days, and have had to go to yahoo to read them .....??? I can get into the yahoo group no problem, and was able to vote on the poll, but the postings are just not coming through. 

feeling a bit in the dark, but having checked recent postings via yahoo, and looked at the site Scott indicated, I find it a pity that simon barnes, at 41, has put so much time and effort into using his - not inconsiderable - talents in such a negative and unconstructive way. funny-ish (his website and spoof mag) for very ex-pat-ty, puerile 25 year olds, perhaps? (the vocab article admits hatred of cutting up pieces of paper, doing 'pointless embarrassing roleplays' and book imposed discussions and so on; but the immediate (or in this case precedental) 'QED' of this is that teachers who say they don't use the book are merely being trendy; 
"One of the major principles of being a "real" EFL Teacher is to slag off text books, say such things as "I hardly ever touch the book, I use my own materials" 

Is it really so difficult to cotton on to the fact that students are, and can be, their own best materials??? (Not 'my own', as in 'materials' above, but 'their own', or 'our own'?) Or are some teachers so obsessed with themselves (and their students' navels, etc) that they don't look beyond?

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1844
	From: teacherethical
	Date: Mo Jun 03, 2002 5:18 

	Subject: Re: The Other Site


	Aaah, I see you have found the I hate teaching English site. One of 
the funniest sites I have ever seen. I agree that the bit about 
shagging students is in poor taste but some of it is so funny I fell 
of my chair laughing. If you don't find the site funny then you 
obviously are devoid of humour and must be one of those awful people 
who take ESL seriously. Doubtless you do because you go to great 
pains to point out you worked at a university. Where is your sense of 
humour? Lost with the text books you threw out????

I have to laugh at the responses to my flames, they mostly serve to 
reinforce my opinions of the majority of posters here being 
humourless pie in the sky theoreticists who have this social 
constructivist dream world that they are going to create in the 
classroom. How many of you actually teach 20 or more hours a week in 
an ESL classroom I wonder? I actually love my job and most of my 
students love me too. Why? Because I make them laugh and we have fun. 

The whole dogme theory reeks of Ludditic nihilism to me. The critique 
of your beloved vows will follow shortly after I finish my next 
assignment. So, gird your arguments house dwellers and lighten up on 
being so serious.






--- In dogme@y..., "Dennis Newson" <dnewson@u...> wrote:
> Diarmuid,
> 
> Ugh! I agree. The last thing I am is prudish, but I, too, found 
the 
> bit about shagging students distasteful. I think the list needs to 
> think things through carefully. Answering severe critics is one 
> thing, but being enticed into a totally unproductive dialogue is 
> pointless.
> 
> Frankly, at this moment, I'm feeling guilty about contributing to a 
> discussion that will lead nowhere and has precious little to do 
with 
> the advancement of dogme approaches.
> 
> Dennis
> 
> 
> -- 
> Dennis Newson (retired)
> formerly at the University of Osnabrueck, Germany
> List Manager CETEFL-L



	


	Group: dogme
	Message: 1845
	From: pwrcolesuk
	Date: Mo Jun 03, 2002 6:15 

	Subject: Teacherethical


	I teach for more than 30 hours a week to both young learners and 
adults. I teach adults to keep touch with that area of teachýng and 
also to try out new thýngs. I first found the dogme site in January 
after meeting its founder at a seminar. The site offers a variety of 
views and certainly not the back-slapping that you noticed, maybe you 
should check the messages prior to your baptism of fire to see how 
different the opinions of the members can be.

I agree that some of the things on Simon's site are amusing, 
especially the EFL pub, but as Sue said, it seems to be such a waste 
of his obvious talent. Maybe he is just bored of teaching. Anyway, 
back to Dogme, I have used the ideas laid out on this and other sites 
on numerous occasions and have had far more enjoyment and fun with 
them than I did using Unit 17 of Headway.

I actually found it interesting that on Simon's site he questioned 
the teaching of grammar for the sake of it (his example was zero 
conditional), this is something that the majority of people on this 
site would also agree as being a waste of teacher and student time.

Mr Teacherethical, I am only 27 years old and have only taught for 
three years. I am sometimes unsympathetic to the cynical views of 
other, more experienced teachers but I am willing to listen to anyone 
with enough about them to spend time to construct a message about our 
profession. Dogme isn't claiming to be THE answer but this site 
offers stimulating conversation and the cahnce for me to have my 
ideas critically examined and proven wrong as well as right.

I have no desire to come on this site to win arguments or espouse my 
intellectual ability. I love teaching and I love my students, we all 
agree on this and this is probably why we all found the same parts of 
Simon's site off-side.Dogme is about more than the big 'Ten' and you 
are welcome to take them as seriously as you wish.

There has been a lack of defense so far because you haven't really 
posted any specific criticisms. I am eagerly waiting for your 
critique of the 'Big Ten' that you promised us. I am sure after such 
a piece,you can expect some more considered responses. I have been 
honest with you about myself and my reasons for being here. I hope 
that you can join in with something constructive. The 'you are all a 
bunch of pie in the sky theorists' doesn't wash so well with someones 
who has to go and teach 30 undisciplined kids for the next six hours.

By the way do you have a name, I know you think this e-mail helps you 
when applying for jobs but it isn't so friendly.

Take Care,

Peter



	


	Group: dogme
	Message: 1848
	From: marlenegold2002
	Date: Mo Jun 03, 2002 8:13 

	Subject: The other site


	I must admit I find The Other Site deeply offensive as a woman, a 
serious teacher, and a DOS, particularily the Know Your DOS portion. 
I work hard at what I do, and it isn't easy dealing with people's 
many needs.
But I have found that the opportunity to create a curriculum and 
institute intensive teacher development, not to mention the 
opportunity to get rid of negative, immature people like Simon Barne 
and Ann Henry, is rewarding, as I see my school becoming better every 
day. 
What is even more offensive is that the author of this is a woman, 
allegedly, and yet she talks about shagging students and drinking as 
though she were an adolescent male. Could Simon Barne have possibly 
given himself a psuedonym? I realise there are a lot of DOS's out 
there who less than qualified, but her/his invective is quite out of 
line. As a DOS, I feel it is my job to create a positive learning 
environment, and people like them simply shouldn't be in the 
profession. They should find a way other than teaching to hang about 
in bars being vulgar. I'd be interested in hearing from other DOS's 
as to what they think.
Suzanne



	


	Group: dogme
	Message: 1849
	From: lifang67
	Date: Mo Jun 03, 2002 8:13 

	Subject: Close the Site


	I didn't see the game between Saudi Arabia and Germany and in fact 
don't know one end of a football from the other, but, as a "cheeky" 
theorist-in-cloud-cuckooland, I am nevertheless ready to offer a 
theory about the sad "crapness" of the Saudi defense.

As I write, I can see, out of the corner of my eye, the elementary 
school students outside my window playing football (the World Cup is 
being played in Seoul right now). Van Lier points out that sometime 
between fourth and sixth grade, the kids get a "feel for the game". 
(van Lier, Interaction in the Language Classroom, Longman 1996, p. 55)

This happens when they stop running after the ball like a swarm of 
bees and realize that efficient use of the football space means 
passing rather than running, and cooperation rather than competition.
I'm afraid there's not much evidence of that outside my window right 
now.

Or on the dogme list these last few weeks. We had a number of serious 
teachers introducing themselves--with little or no response beyond go 
back and read the archives. Then some boring bigot rolled in, 
promising (and never delivering) a serious critique.

We had James Farmer's very interesting websites on TEFL and a key 
question about computer based learning (something Scott has expertise 
in)--alongside the moronic heterosexist We-hate-English site. Guess 
which attracted the most hits.

Yes, there were some "spirited" defenses of the dogme creed. But 
there was never anything like a spirited attack, so what was the 
point? 

In the meantime, real threads get lost. For example, if anonymity 
encourages pragmatic irresponsibility, what about "MOOs"? What is the 
difference between name-to-name interaction, and using the "MOO" mask 
on the net? What about name-to-name and offline face-to-face?

Of course, the impulse to rise to provocations is strong, human, and 
hard to resist, especially when the provocations are laced with white 
racism and heterosexist harrassment.

But it is resistable. We need a closed site so that contributions to 
remain relevant and we stay on task and on topic. We need a closed 
site so that there is time and space to respond to Romiha, James 
Farmer, Peter, Sue and others. 

Above all, we need the closed site so that we can ensure conformity 
to the tenth commandment. Racist, macho abuse of Asian learners is 
not "cheeky", it's just white trash. It's neither a "poke in the 
ribs" or a kick in the groin; it's the flipside of mainstream and 
therefore utterly boring. 

I am with Scott on this one, although I have come close to being 
banned myself a few times. It's not a matter of "political 
correctness", or even pragmatic competence. It's not even a matter 
basic hygiene. It's a matter of staying on task and on topic. 

Vote for a closed site! And BOYCOTT bigotry, starting NOW!

dk



	


	Group: dogme
	Message: 1850
	From: Diarmuid
	Date: Mo Jun 03, 2002 8:45 

	Subject: Site for sore eyes


	Scott, I know exactly what you mean. It's always embarrassing to catch someone lying, but Ug really brings it on himself. He finds the comments about shagging students distasteful but aspires to 'knobbing' his charges. What would his 'girlfriend' think? Other objectionable posts are racist as well as sexist:



All the bollocks you heard about Chinese being hard working? Hahahaha. (post 31)



Sod the Chinese (post 37)



But there is hope for the cave dweller yet. Despite being rigourously opposed to dogme principles, he advises his fellow haters of TEFL, 'Never ever prepare lessons beforehand, prepare them in class, ... Trust me, it is the way to go.' (post 38). And, considering the fact that he (who lists himself as a female in the list of members. Discuss.) is a man who seems to have very little contact with reality, there is a blinding moment of gestalt (sorry Ug) in post 31 where he writes, 'I have been teaching for 12 years (not all in Taiwan)and only recently realised I was stupid,.'. Priceless.



Other such gems include 'you obviously are devoid of humour and must be one of those awful people who take ESL seriously. Doubtless you do because you go to great pains to point out you worked at a university.' which sits uncomfortably with 'I am studying my Masters in applied linguistics(really, honestly).' One could go on.



But the serious question is whether we want him as a member. He's racist, sexist, abusive and not very coherent. He certainly hasn't contributed much (beyond a couple of questions.one fears that the MA might prove a leetle too challenging.). Yet I think Dogme benefits from having him here. We are an open-minded, tolerant bunch (although if anybody did subscribe him to porn sites, I hope they realise what a pathetic response that was) and part of our strength is that we don't exclude people (or haven't until now). Recently, there has been debate on this list about what we should do when students say objectionable things in the classroom. Well, here it is happening on the list. Do we just throw the student out of the class? I don't. Let Ug stay and keep dogme open to all. In my experience, when people have nothing of any real validity to say, it reflects a lack of interest and they soon tire of playing with you and wander off to paint a wall or hunt a sabre-toothed tiger. As for the alias, it doesn't really matter, does it? I mean, would you want to know more about this guy?!



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1851
	From: pwrcolesuk
	Date: Mo Jun 03, 2002 8:58 

	Subject: Young Learners


	Please take the time to read my post carefully again. I said that I 
take inspiration from this and other sites. By attempting to use some 
Dogme principles, I am at the very least trying to avoid giving out 
scores of photocopies that do nothing for the kids or the teacher's 
waistline. I don't use flashcards or videos, I can find realia easily 
enough in a classroom and I find my genuine love for my job and my 
ability to engage my students and relate to them are my omnipotent 
tools.

If you are genuinely interested in teaching Young Learners, please 
examine the archives or contact me off-line and I can give you some 
further information.

Now, I have answered your questions but you refrain from giving your 
name. Indeed, the only information you have imparted is that you have 
taught successfully for 7 years and yet on another site you proclaim 
to have taught for 12 years and also list your ten ways to waste 
time, very successful.

I hope your girlfriend is well, seems strange that you are worried 
about her finding porn addresses on your e-mail, I would have thought 
your sickening fascination with your students would be of far more 
concern to her.

I tried to reason but your vulgar personality traits weren't reasoned 
in and so I am hardly going to be able to reason them out. Good luck 
in all your efforts. Genuine humour I can take, but homophobic, 
rascist, sexist tripe is another matter. Interract like an adult or 
please go away.

Peter



	


	Group: dogme
	Message: 1852
	From: Adrian Tennant
	Date: Mo Jun 03, 2002 9:05 

	Subject: Re: Caveman? Me??????????


	Dear teachethical!!!!!

Sorry I missed this but I was away in Romania doing some training (for 10-14
year old kids from beginners upwards).

> how many of you actually teach beginner level young students in a foreign
country? Or are most of you playing with upper
> intermediates....ooops, sorry I shouldn't classify should I?

Not only do I get to teach beginner levels in a foreign country but I get
the privalege of watching local teachers teach them.

> I'd be curious to know how you negotiate any of your criteria and
administration with kids who can't speak English

The youngest kids I've taught were 2 and 3 year olds in a kindergarten. Try
using a book with them when they can't even read in their own language.
Quite clearly you have only ever taught certain levels yourself. Be careful
where you cast your stones ...!

I've also taught people who have learning difficulties - all beginners. Not
only was this a challenge but showed me the need to put the book down. When
your learners need 10 lessons on the verb 'to be' before they can get it
using a book is simply a waste of time

Dr Evil



	


	Group: dogme
	Message: 1853
	From: Adrian Tennant
	Date: Mo Jun 03, 2002 9:13 

	Subject: Re: Introductions/vote


	>
> About the open/closed vote. I went to vote but realized I've forgotten
> both my Yahoo ID and Password (necessary to vote). I tried to do a quick
> re-register but failed, so whoever is counting the votes, please count one
> more for "open." Thanks, and sorry.
> Julian

I had the same problem. Does anyone know a trick to get in? It's well over a
year since I joined and for the life of me I can't remember my ID or
password?

Dr (forgetful)



	


	Group: dogme
	Message: 1855
	From: Tom Walton
	Date: Mo Jun 03, 2002 9:27 

	Subject: Re: In between paragraphs...


	Teacherethical (?) asks "how you do dogme with ten seven year olds, five days a week for three hours every morning. Replies? None"

I wonder why we bother replying, but here goes, anyway... My wife, and all her colleagues, teach groups of 25 five-to-eleven year-olds, three hours in the morning AND three hours in the afternoon. They do use text books with some of their classes, and I doubt whether any of them have ever heard of dogme... But I think that if you went into their classrooms you would be surprised how "dogme" their approach is.

"How do you do dogme...?" Teacherethical, have you ever tried?

Tom



---------------------------------
Do You Yahoo!?
Yahoo! - Official partner of 2002 FIFA World Cup

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1856
	From: pwrcolesuk
	Date: Mo Jun 03, 2002 9:38 

	Subject: A Young Learner Lesson


	Dear T-E,
I teach 30 (thirty) Nine-year old student for 30 (thirty) hours a 
week. I have never had the pleasure of 15 hours a week or 10 students 
in a class.

A simple activity,

1st-Divide the class into three teams.

2nd-Give each team a boardmarker.

3rd-Write 1-10 on the board and the kids have a relay race to see who 
can write ten words first. The game can be extended as their vocab 
grows, with the aid of teaching, drilling, teacher's usage.

4th-After the game look at the now full board. Get the kids to 
correct any mistakes.

Great activity as a warmer and as a review of previously learnt 
vocabulary. I generally teach vocabulary in reference to the kids' 
environment and things they want to learn. At the beginning of the 
year they also give me important L1 phrases and question that they 
want to know, such as, What time is it?, I'm hungry! Can I go to the 
toilet? so on and so forth. 

There is no place in the classroom for inflexibility, so as mentioned 
earlier, I try to use various techniques and try to be responsive to 
my learners' needs. I have had the same two classes for 10 months now 
and I am pleased with the way things have gone the kids are really 
talking and seem to have lost that fear brought on by traditional 
lessons. It would be nice if you could come and see them, and a 
lesson, maybe try yourself.

As I mentioned aerlier please contact me if you want further 
information. 

I have only read your thoughts on the IHTE site. Maybe you could give 
a run through of one of your lessons. I am always interested to gain 
other views.

Regards,

Peter



	


	Group: dogme
	Message: 1857
	From: teacherethical
	Date: Mo Jun 03, 2002 11:09 

	Subject: Criticism number 1...just for entrees..............


	The assumption that you know more than all the authors of all the 
text books ever written. This is apparent because you believe text 
books are unnecessary. QED you know more than them. Arrogant perhaps? 
I certainly regard it as such.

To go further with this point, who are you to assume your students 
will benefit from your effectively playing God in the classroom? 
Arrogant in the extreme. Oh yes, dear Luddites as that is how I see 
you, you feel somehow superior to us mere mortals who use text books 
as a framework on which to build our communicative activities and as 
a support for our students ( a crutch if you will...) and as 
something for them to take home to give them some sort of focus in 
their learning. It is well and good to talk about using what is at 
hand but the vocabulary developed from this will necessarily be 
limited to the classroom and the clothes they're wearing. 
Realistically, field trips to the pub (sounds good to me!) or 
supermarket are not always feasible and only really viable with 
motivated self starters, i.e. adults or a well disciplined group of 
kids who would definitely need some kind of focus for the activity.

On this same point where do you get the idea that before the plethora 
of texts (admittedly many are execrably bad) now available we were in 
a 'state of grace'? A most remarkable assumption and one I find truly 
surprising. ESL as a profession was in its infancy 20 years ago. I 
think a state of 'chalk and talk' is a more appropriate definition. I 
have visions of some EFL Garden of Eden with students swanning around 
going ooh good teacher...under palm trees with apples in their hands.

How many ESL students can effectively articulate their needs and 
wishes in the ESL classroom Not many that I know of and certainly, 
Chinese students would as a a whole regard a teacher who asked them 
for ideas as a a very poor teacher who didn't know what he was doing. 
Unless the teacher is proficient in L1 there is a distinct 
possibility their wishes and needs will not be met by a teacher who 
disposes of the text. Are you really that good at teaching you can do 
this? In Taiwan, you'd be regarded as a poor teacher because you 
don't use a text. Indeed, many students desire a text and would feel 
lost without one due to the educational environment they live in. 
There are cultural realities that make intercultural competence of 
great importance in the ESL classroom and frankly, the arrogance I 
see shown by some of the posters here makes me wonder if perhaps they 
are not suffering from their own form of cultural imperialism called 
dogme. 
Descartes himself stated the point very clearly when he said we 
should not assume others are worse because they are different but 
rather look to ourselves and question what we hold to be true in the 
light of other's experiences. We can be wiser if we do so and accept 
other points of view. (I can give the exact quote if you don't 
believe me but the point I think is clear). So, what would you 
Luddites do if your students wanted a text book? I presume you would 
have to give in on this one as it is a student driven need. Descartes 
point can be used to both support and refute your argument. 
Interesting isn't it? 

Now, I look forward to your responses dear Luddites and be so kind as 
to leave out any attacks on my character as it has no relation to my 
valid criticisms. this is not a law court where debasing the witness 
will work with a gullible jury. I know you don't like me, I don't 
mind. I'm not posting here to be liked but to see if you have the 
ability to support and defend what I regard as a house of cards built 
on flawed premises. A state of grace................really now.



	


	Group: dogme
	Message: 1858
	From: Diarmuid
	Date: Mo Jun 03, 2002 12:05 

	Subject: And reply #1


	I understand the underlying assumption as being that we know what makes our students tick better than some coursebook writer who has never met our students and who is constrained by the dictates of their publishers. This seems logical and in complete opposition to the 'arrogance' of those who believe that our students will be interested in what they have written for them.

Rather than the vocabulary being limited to what is in the classroom and the clothes our students wear, it is 'limited' to what they want to talk about. The rationale behind this is that using English to talk about things our students are interested in will be more meaningful and memorable for them. And that's what we're all about, isn't it?

Underpinning the whole dogme metaphor are humanist principles (by which I do not mean Mario Rinvoludicrous' take on humanism). One of these principles is unconditional positive regard and another is trust in your students and their ability to articulate what it is that makes them tick. It may be that articulating this is troublesome for them, but that difficulty is what ensures that meaningful learning takes place. If they had no trouble communicating, they wouldn't be learning, would they?

I teach Chinese students and, whilst I wouldn't wish to create the impression that this is a piece of cake for me or that I do it perfectly, it is worth making the point that my students, speaking as a whole, have told me that the coursebook is boring for them and that they prefer to do other things. 

I suspect that your vitriol against all things dogme stems in part from your view of dogme as a method. It is not and this point is explicitly stated in the dogme website. It is a view of teaching. It does not prescribe nor does it judge. It suggests. The whole ten commandments thing is somewhat tongue in cheek [one is tempted to add that as it employs a humour that doesn't ridicule or insult minorities or disadvantaged members of society, the humour is lost on you]. For a clearer understanding of what Dogme is (and has been) you could do worse than look at the archives where you will see that dogmetists *do* use coursebooks where they are of use.

Your use of Descartes to support your argument is in marked contrast to your outright rejection of our ideas. To help you see the irony inherent in your post, let's paraphrase Descartes again: he said we should not assume others are self-indulgent wankers because they are different but rather look to ourselves and question what we hold to be true in the light of other's experiences. We can be wiser if we do so and accept other points of view. Similarly, your harping about the 'attacks' directed at you don't seem to take into account the humour which has you repeatedly falling off your chair when used to attack women, other races and your colleagues. 

That said, your latest post reflects some grey matter which is beginning to kick into life. It may be that the time of Cro-Magnon is approaching.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1859
	From: Tom Topham
	Date: Mo Jun 03, 2002 11:15 

	Subject: Re: Re: The Other Site


	Mr Teacherethical, 

In your recent post you said:

"Aaah, I see you have found the I hate teaching English site. One of 
the funniest sites I have ever seen. I agree that the bit about 
shagging students is in poor taste but some of it is so funny I fell 
of my chair laughing. If you don't find the site funny then you 
obviously are devoid of humour and must be one of those awful people 
who take ESL seriously."

Yet in this other forum you introduced yourself in the first paragraph of your first post there as wanting to knob as many students as possible, that this was one of the main motivations for you in teaching English. So what is this - tasteless, inappropriate, unethical, or your modus operandi? Or does it depend on whose buttons you are trying to push? I suppose these possibilities are not mutually exclusive, but if you admit that your m.o. is unethical and tasteless that makes you a pretty pathetic character. 

You also claim there that you are studying for your Master's degree, but complain about academics and others who take this job seriously.

You claim in this forum that you have been teaching successfully for seven years - in the other forum your posts suggest that you have been "filling lesson time" and "getting paid for it" teaching students who are "a waste of oxygen". That doesn't sound particularly successful to me.

Could you explain these inconsistencies? Or failing that, blow off?

Finally, on the humor issue. I find the stuff on that site to be sad. People hating their jobs, hating their employers, hating their students... Tell me honestly, at what point did you fall off your chair laughing? We're all different. Little kids think poop is funny. Some people think Benny Hill is funny. I guess some people think hating their job and making it seem as horrible and worthless as possible is funny.

Happy hunting,

Grumpy Tom





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1860
	From: John Moorcroft
	Date: Mo Jun 03, 2002 12:36 

	Subject: Re: And reply #1


	Just to point out the dictates of the publisher are largely determined by market research, specifically the demands for materials by teachers and students. And that, certainly wherever I have worked, the underlying assumptions are backed up by extensive piloting and revision of the materials before publication, including the production of versions for specific countries. 

The task facing the teacher is to choose materials that seem most easily adaptable to the needs of the particular class. The task facing the publisher is to be aware of these needs and to try and create product that is flexible as well as fun. 
that this often works is presumably why 'you will see that dogmetists *do* use coursebooks where they are of use'.

btw Diarmuid re your "I like to think that I have managed to do so by refraining from adopting a didactic, patronising tone with people I see as my equals. And finally, I like to think that I have done so by avoiding passing judgement on individuals solely because I disagreed with them on one particular issue. You lower the tone of this group when you stoop to personal jibes and unfounded attacks, not to mention how it reflects on you as a person"

I take it that you will inform us as to why your admirable scruples seem to make an exception for Mario Rinvolucri. 








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1861
	From: Tom Topham
	Date: Mo Jun 03, 2002 11:24 

	Subject: Re: some DoSs care


	I would like to cordially invite you guys to my school's website:

http://els.kyrnet.kg/

It isn't much, nothing earth-shatterring, but I hope it will demonstrate that not all school operators are unscrupulous and uncaring when it comes to education. If you don't like the layout, just pretend so you don't hurt my feelings, OK?

It will also let you see a bit more about my background and what is going on out here in the middle of nowhere...

PS Uncovering Grammar arrived today, looking forward to eating it over the next few days. 
Why such a bright ugly colour, Scott? The other books in the series are so mellow and pretty looking...

PPS If others have on-line school sites, let's see! Itr lets us all get to know each other better.

Grumpy Tom




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1862
	From: teacherethical
	Date: Mo Jun 03, 2002 12:51 

	Subject: Re: And reply #1


	Ahah, right, I get the principle of student centred, very good. And 
your point re the course book writer(s). Indeed true. This is why I 
am careful to speak to my students about their needs prior to 
choosing a text on which to build. Horses for courses. The beauty of 
today IS the plethora of texts available, I use several different 
ones that I have found to be good basic starters. They save me 
immense amounts of prep' time. Work smarter not harder is my motto. I 
share your opinion of Mr Rinvolucri's work, I made the mistake of 
buying one of his books and the bigger mistake of trying some of his, 
er, activities.

The vitriol most certainly comes from a view that the ten 
commandments are a a proscription of how to teach. Forgive me for 
missing the humour buried deeply within but it wasn't apparent to me 
or several other teachers I showed the vows to, they laughed. Not at 
the humour though. At the ridiculous ideas posited. Nothing I've seen 
here so far has convinced me otherwise.

On the whole, a fairly cogent response, you didn't rise to defend the 
state of grace which I find commendable. Is that the humour to which 
you referred? Must say I did miss it. I thought the whole thing was 
rather serious. Now I know that Mr Scott was just taking the piss I 
feel a bit dumb at rising to his bait. I suppose a whole load of the 
folks here who didn't realise he was taking the piss and took it 
seriously AND believed it must be feeling a whole load dumber than me 
which makes me feel a whole lot better....



--- In dogme@y..., "Diarmuid" <diarmuidfogarty@o...> wrote:
> I understand the underlying assumption as being that we know what 
makes our students tick better than some coursebook writer who has 
never met our students and who is constrained by the dictates of 
their publishers. This seems logical and in complete opposition to 
the 'arrogance' of those who believe that our students will be 
interested in what they have written for them.
> 
> Rather than the vocabulary being limited to what is in the 
classroom and the clothes our students wear, it is 'limited' to what 
they want to talk about. The rationale behind this is that using 
English to talk about things our students are interested in will be 
more meaningful and memorable for them. And that's what we're all 
about, isn't it?
> 
> Underpinning the whole dogme metaphor are humanist principles (by 
which I do not mean Mario Rinvoludicrous' take on humanism). One of 
these principles is unconditional positive regard and another is 
trust in your students and their ability to articulate what it is 
that makes them tick. It may be that articulating this is troublesome 
for them, but that difficulty is what ensures that meaningful 
learning takes place. If they had no trouble communicating, they 
wouldn't be learning, would they?
> 
> I teach Chinese students and, whilst I wouldn't wish to create the 
impression that this is a piece of cake for me or that I do it 
perfectly, it is worth making the point that my students, speaking as 
a whole, have told me that the coursebook is boring for them and that 
they prefer to do other things. 
> 
> I suspect that your vitriol against all things dogme stems in part 
from your view of dogme as a method. It is not and this point is 
explicitly stated in the dogme website. It is a view of teaching. It 
does not prescribe nor does it judge. It suggests. The whole ten 
commandments thing is somewhat tongue in cheek [one is tempted to add 
that as it employs a humour that doesn't ridicule or insult 
minorities or disadvantaged members of society, the humour is lost on 
you]. For a clearer understanding of what Dogme is (and has been) you 
could do worse than look at the archives where you will see that 
dogmetists *do* use coursebooks where they are of use.
> 
> Your use of Descartes to support your argument is in marked 
contrast to your outright rejection of our ideas. To help you see the 
irony inherent in your post, let's paraphrase Descartes again: he 
said we should not assume others are self-indulgent wankers because 
they are different but rather look to ourselves and question what we 
hold to be true in the light of other's experiences. We can be wiser 
if we do so and accept other points of view. Similarly, your harping 
about the 'attacks' directed at you don't seem to take into account 
the humour which has you repeatedly falling off your chair when used 
to attack women, other races and your colleagues. 
> 
> That said, your latest post reflects some grey matter which is 
beginning to kick into life. It may be that the time of Cro-Magnon is 
approaching.
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1863
	From: Tom Topham
	Date: Mo Jun 03, 2002 11:59 

	Subject: Re: Close the Site


	DK say:
Or on the dogme list these last few weeks. We had a number of serious 
teachers introducing themselves--with little or no response beyond go 
back and read the archives. Then some boring bigot rolled in, 
promising (and never delivering) a serious critique.

We had James Farmer's very interesting websites on TEFL and a key 
question about computer based learning (something Scott has expertise 
in)--alongside the moronic heterosexist We-hate-English site. Guess 
which attracted the most hits.

Tom say:

You are quite right here dk, and I admit my own part in this. And as we know, flamers react to getting these hits. It makes them feel loved.

Let's just ignore him, he will go away.

Or let's close the group. People who really care can take the time to give a real name and sign up.

GT


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1864
	From: Diarmuid
	Date: Mo Jun 03, 2002 2:14 

	Subject: John


	John provocatively asks:
I take it that you will inform us as to why your admirable scruples seem to make an exception for Mario Rinvolucri.

Jeez John
Do you really want to go on fighting? Leaving aside the fact that it's bad manners to quote personal e-mails on a list without asking for approval (even if they were mistakenly posted here...doh!...thanks for removing it, Scott), I make no exception for Mario. The jibe about Rinvoludicrous was made by Ug's hero, Simon Barne, and was a reference to Simon's spoof website. What I actually said in my post was that by humanism I wasn't referring to Mario Rinvolucri's take on the philosophy. As such, I really fail to see how this comment grates with the lengthy quotation you have taken from my previous e-mail to you. I fail to understand how you have interpreted this comment as didactic, patronising, judgemental, personal, unfounded or in any way reflecting my opinion of Mario Rinvolucri's humanism. Perhaps you would care to enlighten me off-list?

As I said in my last e-mail to you, I think you should re-read my messages and respond to what I say, rather than putting words into my mouth. And, please, could you give over trying to provoke? Remember, 
10
9
8
7
6
5
4
3
2
1



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1865
	From: scott_thornbury
	Date: Mo Jun 03, 2002 2:31 

	Subject: Moderation


	Until such time as everyone calms down, I have changed the group 
settings so that all messages are moderated by me before posting. It 
seems the only option. Again, analogies with classrooms might be 
drawn. Sorry about this, Scott



	


	Group: dogme
	Message: 1866
	From: Diarmuid
	Date: Mo Jun 03, 2002 2:35 

	Subject: One More Thing


	Is there another inconsistency here?

Teacherethical: How many ESL students can effectively articulate their needs and 
wishes in the ESL classroom Not many that I know of 

Teacherethical: I am careful to speak to my students about their needs prior to 
choosing a text on which to build.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1867
	From: Diarmuid
	Date: Mo Jun 03, 2002 2:29 

	Subject: States of Grace (and favour)


	I left the State of Grace thing to Scott, but, if he doesn't mind me preempting him, I would suggest that the reference was an extension of the original Dogme metaphor into the world of EFL. If I am not wrong, the SOG description comes from the Dogme film collective. Scott merely tied up his metaphor by using their terms. 

Of course, you could argue that there was a SOG when people learnt by doing rather than being taught at. *That* would indeed by a desirable goal and, incidentally, a goal that much of western liberal pedag...whoops...teachers are in 100% agreement about.

And regarding Mario's work, I don't think I actually gave my impression. I merely referred to St Simon's title for him and said that when I referred to humanism I wasn't referring to his take on it. By doing so I have delighted you and offended John the Publisher. So, an explanation is called for: Mario Rinvolucri is widely perceived as The EFL Humanist. The ideas he writes about are often ridiculed by people. I imagined that you would be one of those people. To preempt you picking up my reference to humanism and misinterpreting me as saying that Rinvolucrities underpin dogme, I distinguished between His (capital letter) humanism and that more commonly associated with the wider field of education, championed by Carl Rogers, AS Neill, William Godwin, Paolo Freire, Maslow etc. 

If we have to explain every single thing that we say, life is going to go ever so much more slowly.
----- Original Message ----- 
From: teacherethical 
To: dogme@yahoogroups.com 
Sent: Monday, June 03, 2002 12:51 PM
Subject: [dogme] Re: And reply #1


Ahah, right, I get the principle of student centred, very good. And 
your point re the course book writer(s). Indeed true. This is why I 
am careful to speak to my students about their needs prior to 
choosing a text on which to build. Horses for courses. The beauty of 
today IS the plethora of texts available, I use several different 
ones that I have found to be good basic starters. They save me 
immense amounts of prep' time. Work smarter not harder is my motto. I 
share your opinion of Mr Rinvolucri's work, I made the mistake of 
buying one of his books and the bigger mistake of trying some of his, 
er, activities.

The vitriol most certainly comes from a view that the ten 
commandments are a a proscription of how to teach. Forgive me for 
missing the humour buried deeply within but it wasn't apparent to me 
or several other teachers I showed the vows to, they laughed. Not at 
the humour though. At the ridiculous ideas posited. Nothing I've seen 
here so far has convinced me otherwise.

On the whole, a fairly cogent response, you didn't rise to defend the 
state of grace which I find commendable. Is that the humour to which 
you referred? Must say I did miss it. I thought the whole thing was 
rather serious. Now I know that Mr Scott was just taking the piss I 
feel a bit dumb at rising to his bait. I suppose a whole load of the 
folks here who didn't realise he was taking the piss and took it 
seriously AND believed it must be feeling a whole load dumber than me 
which makes me feel a whole lot better....



--- In dogme@y..., "Diarmuid" <diarmuidfogarty@o...> wrote:
> I understand the underlying assumption as being that we know what 
makes our students tick better than some coursebook writer who has 
never met our students and who is constrained by the dictates of 
their publishers. This seems logical and in complete opposition to 
the 'arrogance' of those who believe that our students will be 
interested in what they have written for them.
> 
> Rather than the vocabulary being limited to what is in the 
classroom and the clothes our students wear, it is 'limited' to what 
they want to talk about. The rationale behind this is that using 
English to talk about things our students are interested in will be 
more meaningful and memorable for them. And that's what we're all 
about, isn't it?
> 
> Underpinning the whole dogme metaphor are humanist principles (by 
which I do not mean Mario Rinvoludicrous' take on humanism). One of 
these principles is unconditional positive regard and another is 
trust in your students and their ability to articulate what it is 
that makes them tick. It may be that articulating this is troublesome 
for them, but that difficulty is what ensures that meaningful 
learning takes place. If they had no trouble communicating, they 
wouldn't be learning, would they?
> 
> I teach Chinese students and, whilst I wouldn't wish to create the 
impression that this is a piece of cake for me or that I do it 
perfectly, it is worth making the point that my students, speaking as 
a whole, have told me that the coursebook is boring for them and that 
they prefer to do other things. 
> 
> I suspect that your vitriol against all things dogme stems in part 
from your view of dogme as a method. It is not and this point is 
explicitly stated in the dogme website. It is a view of teaching. It 
does not prescribe nor does it judge. It suggests. The whole ten 
commandments thing is somewhat tongue in cheek [one is tempted to add 
that as it employs a humour that doesn't ridicule or insult 
minorities or disadvantaged members of society, the humour is lost on 
you]. For a clearer understanding of what Dogme is (and has been) you 
could do worse than look at the archives where you will see that 
dogmetists *do* use coursebooks where they are of use.
> 
> Your use of Descartes to support your argument is in marked 
contrast to your outright rejection of our ideas. To help you see the 
irony inherent in your post, let's paraphrase Descartes again: he 
said we should not assume others are self-indulgent wankers because 
they are different but rather look to ourselves and question what we 
hold to be true in the light of other's experiences. We can be wiser 
if we do so and accept other points of view. Similarly, your harping 
about the 'attacks' directed at you don't seem to take into account 
the humour which has you repeatedly falling off your chair when used 
to attack women, other races and your colleagues. 
> 
> That said, your latest post reflects some grey matter which is 
beginning to kick into life. It may be that the time of Cro-Magnon is 
approaching.
> 
> 
> 
> [Non-text portions of this message have been removed]
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	Group: dogme
	Message: 1868
	From: Adrian Tennant
	Date: Mo Jun 03, 2002 2:38 

	Subject: Re: Criticism number 1...just for entrees..............


	Dear TE

Yes, I'd like to respond.

You say,

> The assumption that you know more than all the authors of all the text
books ever written. This is apparent because you believe text books are
unnecessary. QED you know more than them. Arrogant perhaps? I certainly
regard it as such.

You clearly haven't read all the postings on the site, otherwise you would
know that a number of us are coursebook authors (in fact I have finished
writing 3 this year and contributed to a further 6!). Before you post, get
your facts right.


I won't even deem it necessary to respond to the rest of your posting until
you learn to treat people with the respect they deserve. Once you learn to
read then fine!
One reason I joined the site is that I took a fairly vicious swipe at Scott
during IATEFL in Brighton. However, on refelection I decided I was not in
the position to criticise until I had tried DOGME. I still have
reservations, as can be seen with many of my postings, but I citicise from a
position of knowledge not of ignorance

Dr Evil



	


	Group: dogme
	Message: 1869
	From: Diarmuid
	Date: Mo Jun 03, 2002 2:46 

	Subject: Re: some DoSs care


	You've restored my faith in human nature, Tom, although as the website says, there aren't many schools like this. Tell me (us???) more about the Soros foundation. 

I notice that the dogme site was conspicuous in its absence on the links page...

Oh...and fantastic layout...;)



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1870
	From: adzmac
	Date: Mo Jun 03, 2002 5:29 

	Subject: dictionary work


	Right. I've just looked up 'Luddite' in my 'big blue dictionary', and it
says: 1. any of the textile workers opposed to mechanization who rioted and
organized machine-breaking between 1811 and 1816. 2. any opponent of
industrial change or innovation.
I assume I'm being accused of being in the latter category, I'm not old
enough for the former. It's annoying to have to get your dictionary out to
see what you're being accused of.
Any opponent of industrial change or innovation. Hmmm. I don't know. I think
it's quite innovative to think about 'The Little Guys' for a change, rather
than the ones with money in their pockets.
When Scott asked me what I thought of DOGME, about a year ago, I rather
rudely quipped that it was what I did (do) every day. It's so easy to quip
and be clever, isn't it? But upon reflection, that's sort of the point -
being our daily thing, I mean. Taiwan seems to be getting a few mentions in
recent postings; well, that's the country on the underside of many
electronic devices, as far as I recall, but I work in an area where
electronic devices are not always what we have to hand. And I'm in Europe.
How many teaching contexts are there on this planet that can come up with
glossy flash cards - card, for that matter - a cassette player, an electric
socket !, a computer, an OHP, several pairs of scissors,
fifteen-photocopies-one-for-each-pair, a copy of the book for each student,
a reader and so on and so forth? Sometimes it's the students who haven't got
the money or resources, sometimes it's their national education system,
sometimes it's the teachers. All those 'sometimes' come together to make an
'often'. The real classroom, you might say................or at least one of
them.
Whether you love M. Rinvolucri or hate him, his web mag (HLT mag) has an
interesting article by Alan Maley - I think in the January or November
edition - about just how unrealistic some coursebooks, ideas for activities
etc. are in certain parts of the world. No offence to publishers intended,
can't please all the people all the time 'n' all that. So if we/you want to
know how to teach seven-year-olds etc etc, just ask Mr Maley or any one of
the hundreds or thousands who do it every day. They might be quite happy
that someone actually remembered them, and decided to think about activities
and ideas from them too. I am.

Fiona, who doesn't know enough about computers to change her apparent alias
on the members list.



	


	Group: dogme
	Message: 1871
	From: Adrian Tennant
	Date: Mo Jun 03, 2002 11:28 

	Subject: censorship!


	Sorry Scott, but 4 messages today and all censored???? I feel that the
spirit of DOGME is being flagarently abused.

10, 9, 8, 7, 6, 5, 4, 3, 2, 1 ......



	


	Group: dogme
	Message: 1872
	From: haines
	Date: Di Jun 04, 2002 6:02 

	Subject: Re: some DoSs care


	Dear Tom,

Thanks for the link to your school's home page. I checked it out. It looks promising. I wish you all the best. I'm in the midst of planning a similar venture.

Regards,
Robert M. Haines
----- Original Message ----- 
From: Tom Topham 
To: dogme@yahoogroups.com 
Sent: Monday, June 03, 2002 3:24 AM
Subject: Re: [dogme] some DoSs care


I would like to cordially invite you guys to my school's website:

http://els.kyrnet.kg/

It isn't much, nothing earth-shatterring, but I hope it will demonstrate that not all school operators are unscrupulous and uncaring when it comes to education. If you don't like the layout, just pretend so you don't hurt my feelings, OK?

It will also let you see a bit more about my background and what is going on out here in the middle of nowhere...

PS Uncovering Grammar arrived today, looking forward to eating it over the next few days. 
Why such a bright ugly colour, Scott? The other books in the series are so mellow and pretty looking...

PPS If others have on-line school sites, let's see! Itr lets us all get to know each other better.

Grumpy Tom




[Non-text portions of this message have been removed]


Yahoo! Groups Sponsor 
ADVERTISEMENT




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1873
	From: romiha1
	Date: Di Jun 04, 2002 6:15 

	Subject: Dogmatic


	Dear All Concerned,

I subscribed to this site to gain insight into the principles, 
techniques, and methods of dogme. I am seriously considering dogme as 
a cornerstone in the platform upon which to establish and operate an 
ELT learning center. 
I came here to share my experiences and glean knowledge. Instead, the 
thread seems to have become a battle of egos. 
Please let me know if it is worthwhile to continue as a member. If 
not, I will regrettably unsubscribe.



	


	Group: dogme
	Message: 1874
	From: Dennis Newson
	Date: Di Jun 04, 2002 6:53 

	Subject: Re: Dogmatic


	I've just read this posting:

"I came here to share my experiences and glean knowledge. Instead, 
the thread seems to have become a battle of egos. Please let me know 
if it is worthwhile to continue as a member. If not, I will 
regrettably unsubscribe."


plus someone expressing unease at the new cesorship policy.


Come on, list. We simply can't allow ONE disruptive member to wreck 
one of the best TEFL/TESL, education lists going.

I, too, find it VERY hard not to answer provocative messages. But we 
all know, really, that getting involved in discussion with a certain 
type of person simply encourages them to go on.

As a list manager myself I've every sympathy for Scott who felt he 
must do SOMETHING. I would like to suggest that now he restores the 
posting option to "not moderated" and suspends individual members if 
needbe.

And I think those of us who find it very hard not to engage in hand-
to-hand combat (I include myself), instead of practising counting 
should make a firm resolution only to post about dogme matters.

Dennis

=======


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1875
	From: Tom Topham
	Date: Di Jun 04, 2002 7:09 

	Subject: Re: Dogmatic


	Dear Romiha1

There is another person also planning to bring dogme into her centre here 
(?Jennifer? - forgive me I am not on the group site right now).

Although I am not going to try to thoroughly dogmize my school, we are 
moving to new premises over the summer and will be conducting syllabus and 
textbook changes. This will be one opportunity for me to nudge things in 
the unplugged and uncovering direction.

I have also just bought/read Scott Thornbury's "Uncovering Grammar", I'm 
hoping we'll be able to discuss the book and its implications on the group 
in the near future.

Sorry, Romiha1, I think you came in at a particularly ugly and unproductive 
moment.

Grumpy Tom



_________________________________________________________________
Join the world’s largest e-mail service with MSN Hotmail. 
http://www.hotmail.com


	


	Group: dogme
	Message: 1876
	From: teacherethical
	Date: Di Jun 04, 2002 8:49 

	Subject: Re: Dogmatic


	I think it would be an excellent idea to start a school along dogme 
lines if you are a bit skint. Imagine how much money you will save. 
No text books, OHP's, tape recorders, photocopying 
machines......minimal start up costs.
Also you wont have to work very hard because the students will do it 
all for you, designing your course syllabus, self assessing, choosing 
materials. AND you get to sit down most of the time too! have a chat 
over a cup of tea, oops, liquid realia interfacing I should say. All 
you really have to do is make them laugh and have a bit of fun (vow 
no. 10).
The more I think about it the more I realise how clever it is. 
Brilliant theory! Teacher does nothing! Excellent. Sorry I was so 
rude to you all earlier. I now see the error of my ways. I am a 
convert.



In dogme@y..., "romiha1" <haines@n...> wrote:
> Dear All Concerned,
> 
> I subscribed to this site to gain insight into the principles, 
> techniques, and methods of dogme. I am seriously considering dogme 
as 
> a cornerstone in the platform upon which to establish and operate 
an 
> ELT learning center. 
> I came here to share my experiences and glean knowledge. Instead, 
the 
> thread seems to have become a battle of egos. 
> Please let me know if it is worthwhile to continue as a member. If 
> not, I will regrettably unsubscribe.



	


	Group: dogme
	Message: 1877
	From: Sue Murray
	Date: Di Jun 04, 2002 11:56 

	Subject: re: dogmatic


	Dear Romiha (Roger?)

I've found this group an inspirational source of support and practical help over the last ten months or so. It's given me the extra confidence to go with the flow in my classrooms and not feel I was doing the wrong thing. It's made me question a lot of things, yes, and continue to do so - but asking the right questions is often more important than coming up with answers. At the same time, my experience and my daily, focal point is the practical side, and I'm pretty lost when it comes to political or theoretical or academic debates. But no one has turned round and called me stupid or ignorant (or worse - as has happened just recently ...); instead there's been encouragement and tolerance - mixed, of course, with the necessary honesty and open expression of views. 

This probably isn't the most fertile and constructive - or representative - of moments to come into the group, but I'd suggest bearing with it in the short term, if you can; and meanwhile, have you managed to look at some of the previous postings, perhaps related to topics that most interest you?

At the moment I'm far too busy to do much posting, but hope to have more time soon to pick up on some of the more interesting recent threads dk and others mentioned.

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1878
	From: Diarmuid
	Date: Di Jun 04, 2002 7:44 

	Subject: Re: dogmatic


	Romiha/Roger
My advice would be to stay with the group. Unlike you, I don't see a battle of egos, just a spat between colleagues who disagree. For what it's worth, it's the only real spat that we've had since I joined the group almost a year ago and things might seem worse than they really are. It's worth bearing in mind that the on-list messages are just that and that off-list messages are also flowing through the net. Teacherethical, John and Peter have been in contact with me off-list and I think that there's far more agreement than disagreement about most things. Disagreement is always welcome as it ensures a healthy dynamic, although sometimes things can become a bit heated. That said, let's keep things in perspective and remember that even heated discussions cool off.

Personally, I don't see how things are so ugly or so unproductive. TE (no longer Ug, although I was rather fond of that name) has moved to a more rational debating stance and, in fact, is to be thanked for bringing the topic on to dogme and its practicality in the classroom. He has raised coherent questions which I have attempted to give (my) coherent answers to. It may look like a battle of the egos, but I suspect that there are a number of tongues in a number of cheeks. TE is certainly tongue in cheek (hell, the guy's doing an MA and has been teaching for a number of years). 

I remain convinced that amost of the other recent disagreements are down to people misinterpreting posts, it being difficult to interpret correctly the written messages of complete strangers. One way of circumventing this is to read all of the postings to the list since it began (something I am ashamed to say that I did, in fact, do) which gives you a flavour of how people really think and what they believe. Another way is to assume that as members of the group they can't be all that bad and that if they appear to be the arseholes that they seem, then maybe, just maybe, it might be down to you misinterpretating them. This can then be clarified by further questioning.

I would further like to suggest that what we are seeing here recently is Dogme in practice. The discussion areas are fluid rather than fixed. All sorts of issues are brought up and debated in varying tones. But we all remain members of the list. Heated debate cools off and new topics are introduced. Insults give way to shared viewpoints. The community sorts itself out. And that's what I love(d) about Dogme, and that's why I am sad to see doors being closed and moderation (a nicer word for censorship) being imposed. As I mentioned in my post to TE, humanism and unconditional postive regard underpin dogme. That means assuming that even heated discussion has its place and its rationale. 

You ask whether or not you should stay a member of the group. Ultimately, only you can decide this. To help you make this decision, I would recommend having a good look at the archives as well as following current debate. Like Sue, I have found dogme a refreshing tonic for the troops, although, considering recent events, I too am considering how New Dogme sits with my beliefs and ideals.






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1879
	From: kellogg
	Date: Mi Jun 05, 2002 12:58 

	Subject: Dogme for Postgraduates


	Wittgenstein remarks somewhere that you can pretend to be unconscious, but you can't pretend to be conscious. Consciousness has to precede pretence. 

One of the more obvious Wittgensteinian asymmetries of classroom discourse is that spontaneity can be postmeditated, but not premeditated. You can't rehearse spontaneity. Spontaneity has to precede rehearsal. 

Van Lier (I'm on my second book of his in two weeks) calls this principle "local assembly". He means that real conversations are put together in situ, with local materials, and they are not pre-fab. The revolution (conversation) will not be televised. The conversation will be LIVE (to paraphrase Gil Scott-Heron). 

I think this is really fundamental to dogme, since it is the underlying reason why nobody can learn free discourse from written dialogues, no matter how much rehearsal time the teacher puts in. 

I teach this graduate course in "Classroom Discourse" every Wednesday night, and although I don't use a textbook, I have the bad habit of writing a fourteen page "agenda" every Wednesday morning. But now it is the end of the term, and it's time to "hand over". For one thing, they have to do research projects (classroom discourse analysis of data from their own classrooms). 

Usually I bring in carefully selected transcripts, sometimes from their own data, to exemplify points I feel should be made. (For example, the bit of transcript with Su-hyeon giving her name that I posted a while back.) But tonight they are going to bring the transcripts, and I've no idea what to expect. What if they bring nothing? What if they bring too much? 

I have tried to explain that there a conversation (yea, even a lesson) is no more a test of "conversational competence" than the a football game is a test of some cognitive component of football competence. We cannot conclude (I tell my jubilant students) that the Korean team is exactly 2/3 as good as the French team because they lost to France two to three, or that they are infinitely better than the Polish team because (last night) they won against Poland two to zero. 

But I'm still scared. I must be doing the right thing. 

dk 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1880
	From: haines
	Date: Mi Jun 05, 2002 2:43 

	Subject: Re: Re: Dogmatic


	Thank you for your responses. I have been looking through previous postings in my copious spare time. Interesting indeed.

1-2-3-4-5-6-7-8-9-10?
----- Original Message ----- 
From: teacherethical 
To: dogme@yahoogroups.com 
Sent: Tuesday, June 04, 2002 12:49 AM
Subject: [dogme] Re: Dogmatic


I think it would be an excellent idea to start a school along dogme 
lines if you are a bit skint. Imagine how much money you will save. 
No text books, OHP's, tape recorders, photocopying 
machines......minimal start up costs.
Also you wont have to work very hard because the students will do it 
all for you, designing your course syllabus, self assessing, choosing 
materials. AND you get to sit down most of the time too! have a chat 
over a cup of tea, oops, liquid realia interfacing I should say. All 
you really have to do is make them laugh and have a bit of fun (vow 
no. 10).
The more I think about it the more I realise how clever it is. 
Brilliant theory! Teacher does nothing! Excellent. Sorry I was so 
rude to you all earlier. I now see the error of my ways. I am a 
convert.



In dogme@y..., "romiha1" <haines@n...> wrote:
> Dear All Concerned,
> 
> I subscribed to this site to gain insight into the principles, 
> techniques, and methods of dogme. I am seriously considering dogme 
as 
> a cornerstone in the platform upon which to establish and operate 
an 
> ELT learning center. 
> I came here to share my experiences and glean knowledge. Instead, 
the 
> thread seems to have become a battle of egos. 
> Please let me know if it is worthwhile to continue as a member. If 
> not, I will regrettably unsubscribe.



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 
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	Group: dogme
	Message: 1881
	From: James Farmer
	Date: Mi Jun 05, 2002 5:18 

	Subject: Re: Dada Dogme & DOGME Online


	Thanks for the response dk, having had a good look at it I could
probably raise about 20 points I'd like to discuss further (seriously!)
hope you don't mind me delving into your post as a starting point
again:

<In real time, face to face, it's possible to co-construct very 
interesting sentences. For example, a few weeks ago a young woman in 
the Chot Sarang Club in my office, after a whole semester of saying 
nothing to me except "fine thank you and you", constructed a sentence 
that went something like:

"If I fell in love with somebody and it was not returned and then he 
fell in love with somebody else that would be all right and we could 
then be friends, but if I fell in love with somebody and he fell in 
love with me and then he went and fell in love with somebody else, 
that would not be all right and we would never be friends again.">

This reminds me most of 'Collaborative sentence making games' section
of 'Grammar Games' (Rinvolucri) and funnily enough this sort of
cognitive, group based, co-constructed dialogue process has been one of
the most rewarding activities I've used and experimented with in a CALL
lab (although I have to admit, not online). 

An example activity is actually adapted from another Rinvolucri (this
time with Davis) book called 'The Confidence Book' (an absolutely
fantastic book - horrific that it's out of print). Their activity is
called 'The Oak and the Ivy' and consists of students writing little
letters/notes to each other in class, returning them, then replying to
the reply and so on (this actually reminds me of an earlier DOGME idea
(Luke?)) My adaptation consists basically of doing the same thing with
e-mail (and calling it 'E-Oak & E-Ivy' - groan) and the results in terms
of improved class dynamics, energy, and co-constructed dialogues are
pretty impressive - again, if anyone's interested I have a more detailed
'plan' knocking about that I'd be happy to share.

Which brings me to your van Lier example (fantastic discussion piece!)
and another possible interpretation: If you pop time into the equation,
perhaps 15 minutes later, the gesticulating's over, 60 minutes, they've
gone (perhaps having to go somewhere else, unable to meet up for the
next 50 mins until next week), whereas our individual on the computer
(who may well be gesticulating wildly inside???? ) is still there,
staring at the screen, totally immersed & engaged with whatever's
happening - perhaps a simple exchange of e-mails - structured or
unstructured - as I am now!

It's tragic about the middle school books... but my sort of online
approach rarely, if ever, uses outside materials the students don't
introduce and find interesting/appropriate (save a core
something-or-other). The key what the students contribute themselves,
the main resource is the individuals and the group, the main dynamic is
what goes on inside and between them (to shamefully steal from Stevick)
and the key to their learning is their engagement with that process.

'Grammar Games' online (?) ... actually 'Grammar Games' itself (and
it's successor) ... to tell the truth I find Davis and Rinvolucri to be
profoundly dogmetic (as are quite a few of Penny Ur's 'Grammar Practice
Activities') and I've often wondered why these books don't seem to get a
mention here. But that's a different post entirely. Or is it?

Best stop now.

Cheers,

James
Downunder



	


	Group: dogme
	Message: 1882
	From: James Farmer
	Date: Mi Jun 05, 2002 5:49 

	Subject: MOOs


	Did somebody mention MOOs? Have any listmembers ever visited tapped in
http://www.tappedin.sri.com/ ? Would some DOGME members like to get
together there (I'm only a novice so it'd be an experiment for me too)?

James
Downunder



	


	Group: dogme
	Message: 1883
	From: haines
	Date: Do Jun 06, 2002 6:42 

	Subject: Dogme discourse


	Kellog, 

I found your posting interesting. I'm not a postgrad., so please bear with me if need be. I'd like to take up two points you made:

1."I think this [Van Lier's principle of "local assembly" et al] is really fundamental to dogme, since it is the underlying reason why nobody can learn free discourse from written dialogues, no matter how much rehearsal time the teacher puts in." 
Your use of the word 'learn' here interests me because I don't think anyone truly understands how we learn language (among other things). So, what exactly is the basis for your claim that nobody can learn free discourse from written dialogue? I believe I understand the concepts you've laid out (Wittgenstein and Van Lier), but I'm not sure how they support this particular claim. Can you elaborate on "the underlying reason"?

2. "I have tried to explain that there a conversation (yea, even a lesson) is no more a test of "conversational competence" than the a football game is a test of some cognitive component of football competence. We cannot conclude (I tell my jubilant students) that the Korean team is exactly 2/3 as good as the French team because they lost to France two to three, or that they are infinitely better than the Polish team because (last night) they won against Poland two to zero." Can you further explain the relation between the football game and the conversation? I understand each point but not the analogy. A conversation doesn't have to be a test of competence but it can be, can't it? The performance of an interlocutor in an authentic/spontaneous conversation can serve as an indication of his/her competence, can't it? All that's required is a standard of measurement. Is that the issue; that standard of mesurement.

Thanks.

Robert M. Haines
P.O. Box 8902
Portland, OR 97207-8902
e-mail: haines@n...


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1884
	From: dogme@yahoogroups.com
	Date: Do Jun 06, 2002 8:18 

	Subject: Poll results for dogme


	The following dogme poll is now closed. Here are the 
final results: 


POLL QUESTION: Should the dogme discussion list 
be "open" or "closed"? ("Open" means 
that anyone can read & post 
postings; "closed" means that you have 
to sign in - and hence have to be a 
member - to do so). 

CHOICES AND RESULTS
- Open, 13 votes, 65.00% 
- Closed, 7 votes, 35.00% 



For more information about this group, please visit 
http://groups.yahoo.com/group/dogme 

For help with Yahoo! Groups, please visit
http://help.yahoo.com/help/us/groups/


	


	Group: dogme
	Message: 1885
	From: Diarmuid
	Date: Do Jun 06, 2002 9:52 

	Subject: Re: Poll results for dogme


	Well, that's reassuring! If we could do away with the moderation, we'd be back to normal! 

How about a vote on it (and any other changes that might be made to dogme)?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1886
	From: Tom Topham
	Date: Do Jun 06, 2002 8:46 

	Subject: Re: Dogme discourse


	2. "I have tried to explain that there a conversation (yea, even a lesson) is no more a test of "conversational competence" than the a football game is a test of some cognitive component of football competence. We cannot conclude (I tell my jubilant students) that the Korean team is exactly 2/3 as good as the French team because they lost to France two to three, or that they are infinitely better than the Polish team because (last night) they won against Poland two to zero." Can you further explain the relation between the football game and the conversation? I understand each point but not the analogy. A conversation doesn't have to be a test of competence but it can be, can't it? The performance of an interlocutor in an authentic/spontaneous conversation can serve as an indication of his/her competence, can't it? All that's required is a standard of measurement. Is that the issue; that standard of mesurement.


I am not an expert either, but it seems that the distinction to be made here is competence vs. performance - an area that has been discussed long before Dogme came along and not specific to it.

An educated native speaker can be fully competent in English, but do to lack of sleep, irritation, drugs, etc, might perform very poorly on a given occasion. Not cuz he cannae speak propir English, just it's that he ain't up to it on the day...

"I coulda beena contender!"

I have usually seen the distinction made as it relates to correction - is a given error a "performance error" - ie, the person "knows" third person "s" and can successfully fill gaps, but it drops off in a "lazy" moment, when focusing on fluency/content? Or is it a lack of competence - eg, a beginning student struggling to make a conditional sentence, something she'd never learned / been exposed to / noticed before?

I am not sure what kellogg is trying to get at above, though.

Grumpy Tom


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1887
	From: Tom Topham
	Date: Do Jun 06, 2002 8:48 

	Subject: Re: Poll results for dogme


	CHOICES AND RESULTS
- Open, 13 votes, 65.00% 
- Closed, 7 votes, 35.00% 

20 Votes??

That's what, about 15% turnout? Poorer than US federal elections.

I thought we were all pro-active?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1888
	From: lifang67
	Date: Do Jun 06, 2002 9:58 

	Subject: Hot Lips and Oral Tests


	Rob:

(My name's David; Kellogg is my surname, hence dk).

I'm not a postgraduate either (well, I guess I was once, but I don't 
remember any of that). I just teach 'em, or rather we teach each 
other.

It's one thing to claim that one knows how something is learned. But 
it's very different to claim that something has not been learned. If 
you read what I wrote carefully, you will see that I am making the 
second claim, and not the first.

Lamendella, back in the 1970s, found strong similarities in the brain 
activity of language learners doing drilled dialogues and sufferers 
from transcortical aphasia. These are severely aphasic people who can 
produce virtually no creative language of their own, but can, for 
example, supply the last word of fixed phrases like "by hook and 
by ..." or "out of the frying pan and into the ...". (See Lamendella, 
John T. 1979, "The neurofunctional basis of pattern practice", TESOL 
Quarterly 1:5)

There followed a number of decades demonstrating a near total schism 
between what we ambitiously input in the form of dialogues or drills, 
and what we rather pathetically produce when we actually attempt to 
communicate: the morpheme acquisition studies (Dulay & Burt, and 
later Krashen), and the "teachibility" hypothesis of Manfred 
Pienneman, among others.

Never mind all that. I don't think this is a "claim", proven or 
unproven, so much as a fairly generally accepted fact of teaching 
life. We've all experienced the students who learn, painstakingly, a 
whole lesson on articles and then look up, expectantly, with "lesson 
over, teacher?"

Let's look at the big picture. Let's see if we can account for this 
fairly generally accepted fact of teaching life, not neurologically, 
or even psychologically, but socially. Instead of their being some 
kind of dual store system of language in the brain, Wernicke's area 
or Broca's, passive vocab vs. active, or fixed, lexicalized phrases 
vs. painstaking grammatical construction, I'm suggesting that the 
difference between spontaneous, interactive language and memorized 
set phrases actually exists in interaction--between brains rather 
than merely within them.

But let me begin with the question of logical priority. You can 
pretend to be asleep, but you can't pretend to be awake. This is 
because you must be awake in order to pretend. Similarly, you can 
create a description of a spontaneous event after the fact, but if 
you do so beforehand the resulting event cannot be called 
spontaneous. 

To stretch the analogy slightly. The Korean team can "plan" their 
upcoming game against the USA only in an extremely figurative sense, 
because they can only plan their own moves, and even these are very 
much contingent on what the American team will do. Of course, they 
might square the referees, bribe the opposite side, and fix the 
match, and in this way create a planned outcome and even a rigid game 
agenda. But the result would not really be called an interaction (and 
would not be football either).

Breen, and elsewhere on this list Robert Buckminster, suggested that 
the same thing is true of a syllabus. You can "plan" a syllabus only 
in an extremely figurative sense, because you can only plan teacher 
moves, and even these are contingent on learner responses. You can 
analyze a syllabus retrospectively, after the fact, but if you do so 
beforehand it ceases to be interactive. All syllabuses are 
negotiated, if only between the ambitions of the textbook designer 
and the apathy of the learners.

Similarly, no performance test is a test of competence. For something 
to be measurable, it must first be performed. And as soon as it is 
performed, it is no longer competence. 

All tests are performance tests; the only difference is between tests 
like, say, driving tests and typing tests, which simply make 
reference to performances and do not attempt to justify themselves by 
making indirect inferences to underlying psychological constructs and 
other tests like IQ tests or TOEFL which have pretensions to do so.

Out of laziness, we have come to call the former performance tests 
and the latter "proficiency" tests (nobody has the chutzpah to call 
them competence tests), but in fact they are just different ways of 
interpreting different kinds of performances.

Conversation "tests" are an extremely good example. The 
only "conversation" test to date which has anything like inter-rater 
reliability is the old Foreign Office warhorse the OPI, now reborn as 
the ACTFL OPI. But this is hardly a conversation: it's an interview, 
and everybody involved knows that it is an interview, from the 
disigenous interviewer with his mock-empathetic query about whether 
the testee has been waiting long to the sweating, obsequious negative 
reply. 

Interviews have been found to be one of the least reliable ways of 
judging candidates in the business world. The physics department at 
the University of Minnesota actually abandoned interviews because 
they found that the results NEGATIVELY correlated with success in the 
department--the worse they did on the interview, the better they were 
likely to do in their studies. (My dad says that the interviews were 
basically tests of shyness, and a little shyness in a physicist is 
not a bad thing.)

The results of the OPI are reliable, yes, in that they correspond to 
what "most native speakers" would make of the performance. So why 
bother with the expensive rater training, as Salaberry quite 
reasonably asks?

In fact, the reliability largely happens because we put all the 
testees into five broad bands. Nobody likes to give the top score or 
the bottom score, and the middle three scores tend to agree because 
people tend to agree on labels like "good", "bad" and "middle of the 
road". To say a score of, say, 4 is twice as good as a 2, or even 
that the result "measures" the language competence of the testee, is 
itself an incompetent use of language.

For one thing, it's like saying that "A" is twice as good as "C", 
or "very good" twice as good as "poor". For another, it assumes that 
we perform our competence, and the interview is a simple matter of 
measuring one competence against another: the Korean team is 2/3 as 
good as the French on the basis of their 2:3 defeat.

dk

PS: Oh, I remember! I left you all hanging yesterday, sleepless in 
anticipation of what my graduate students might bring or fail to 
bring in. Well, here's one thing they brought in:

T: Eojokyen-NUN(yesterday) yesterday¡¯s weathER! Now it was really¡¦?
Ss: Deoweoyeo(hot!)
T: Hot, right?
Ss: Yeah.
T: That¡¯s right, really, it was like uh¡¦summertime. Keureotchio 
(Isn't that right?) ..Spring, summer, fall, winter, which season is 
it?
S: Spring.
T: Oh, spring. Keundae...nalssiga eotesseoyo(How was the weather?) 
Yeah, it was like a¡¦it was like summer. It was very¡¦
Ss: Hot.

Now, the first time the teacher elicits "hot" the kids answer in 
Korean with "Deoweoyeo!" But the second time they provide the 
English! 

Now, suppose the kids are subsequently faced with a test item like:

Question 99: It was spring, but it felt like summer. It was very...
a) cool
b) cold
c) warm
d) hot

The kids will probably not be able to get it right. So this cannot be 
called learning.

Or can it? Which is closer to the glowing social core of language 
use, the ability to answer Question 99, or the ability to pick an 
item, or an idea, "hot" from your interlocutor's lips?

d



	


	Group: dogme
	Message: 1889
	From: Tom Topham
	Date: Do Jun 06, 2002 11:32 

	Subject: Re: Hot Lips and Oral Tests


	Dear David,

I think I followed your argument all the way through, but this bit at the end:

quote:
Now, the first time the teacher elicits "hot" the kids answer in 
Korean with "Deoweoyeo!" But the second time they provide the 
English! 

Now, suppose the kids are subsequently faced with a test item like:

Question 99: It was spring, but it felt like summer. It was very...
a) cool
b) cold
c) warm
d) hot

The kids will probably not be able to get it right. So this cannot be 
called learning.

Or can it? Which is closer to the glowing social core of language 
use, the ability to answer Question 99, or the ability to pick an 
item, or an idea, "hot" from your interlocutor's lips?

:endquote

Doesn't seem to me to follow logically. Why is it that you assume they *probably won't* get this item right on the test? Isn't the fact that they have used this item in a natural conversation going to help make it real for them, fix it into their memory banks? 

If we do have to choose, of course answering Q#99 is less at the "social core of language use" (pretty much by definition), but what does that mean? Answering Q#99 might have much more riding on it (place at the good uni -> place in the right gov't dept -> President of Korea!) than an idle chat about the weather on a sunny day.

GT





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1890
	From: adzmac
	Date: Do Jun 06, 2002 1:55 

	Subject: Selected chunks and child''s play


	"An educated native speaker can be fully competent in English, but do to lack of sleep, irritation, drugs, etc, might perform very poorly on a given occasion. Not cuz he cannae speak propir English, just it's that he ain't up to it on the day..."
Just a warning as, being both Glaswegian and over-tired, my linguistic performance is likely to be below par, but ah'm gonnae try....
Lamendella, back in the 1970s, found strong similarities in the brain 
activity of language learners doing drilled dialogues and sufferers 
from transcortical aphasia. These are severely aphasic people who can 
produce virtually no creative language of their own, but can, for 
example, supply the last word of fixed phrases like "by hook and 
by ..." or "out of the frying pan and into the ...". (See Lamendella, 
John T. 1979, "The neurofunctional basis of pattern practice", TESOL 
Quarterly 1:5)
There followed a number of decades demonstrating a near total schism 
between what we ambitiously input in the form of dialogues or drills, 
and what we rather pathetically produce when we actually attempt to 
communicate: the morpheme acquisition studies (Dulay & Burt, and 
later Krashen), and the "teachibility" hypothesis of Manfred 
Pienneman, among others.
Never mind all that. I don't think this is a "claim", proven or 
unproven, so much as a fairly generally accepted fact of teaching 
life. We've all experienced the students who learn, painstakingly, a 
whole lesson on articles and then look up, expectantly, with "lesson 
over, teacher?"
And apart from being Glaswegian, over-tired and a teacher, I am also a parent, so it strikes me as odd that so much research and thought has gone into something many of us experience when we come home after our daily dose of didactics. My two year old can happily supply the missing words to 'I'm a Believer', 'Heigh Ho' and other popular songs (in two languages, I'm proud to note), as well as 'gapfill' phrases such as 'ready, steady ___'/ 'one, two, _________' etc. He can have a bash at communicating his basic needs, though to attempt anything further up Maslow's hierarchy, he needs the community construction approach -ie., his five year-old brother, body language and me adding the final touches. However many times I provide him with 'meaningful input' like "May I have some juice, please?", I know he's going to say "Sí, juice pleah, Mummy". For 'I', read 'parents'. And there's no feeling of 'sh.t, I didn't get it across, he's not learning'. Day by day I feel proud of his increasing ability to communicate, and his brother (5) speaks/understands both languages with a greater degree of competence than many adults. As you say, a fairly generally accepted fact of (..) life.

So let's get to DOGME. Why bring external materials into your (one's)own investigation of language acquisition? Look at what you have around you, listen to your children, nephews, nieces etc - they are the closest examples of pure DOGME-in-action.
You will also find, for example, that they learn to use the present continuous and the present perfect as their first tenses, long, long before other tenses - even the past (he pushed me, he hit me first...) is useful earlier on than the present simple, which is fundamentally an abstract tense.
It would be curious to compile a sort of order of acquistion, based on native speakers (or at least their children), and use it as the basis for some type of DOGME teachers' support material. 
What do I mean? Well, if this approach to teaching is scary for experienced teachers, it may be more so for the less weather-beaten, as dealing comfortably with contingency implies risk, self-confidence and knowledge acquired along the way (granny and eggs, sorry). To anticipate a certain linguistic hierarchy of needs (sorry, Mr Maslow) and produce 'gems', or lifebelts for dealing with them could be interesting.......................Where Cobuild deals with use, I mean acquisition, and based on the spoken, not written texts. Hm.

Right, thah's me, Ah've sayed ma thruppence hae'p'ny; I'm ginnae head ta ma be:d fur a wee siesta, or ah'w nae make it sru the day.
Fiona





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1891
	From: Richard Samson
	Date: Do Jun 06, 2002 2:56 

	Subject: Poll result


	Hi!

20 votes cast out of 111 members. I don't think that voting has been very
helpful. What next?

Regards to all,

Richard
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	Group: dogme
	Message: 1892
	From: David Hill
	Date: Do Jun 06, 2002 3:43 

	Subject: Re: Poll result


	Richard said: 20 votes cast out of 111 members. I don't think that voting has been very helpful. What next?


What about the right *not* to vote? From those who did, there was a clear majority against closing others out.

I also feel that Ethical Teacher has actually brought the list back on track and back to basics, albeit in a style to which we are not accustomed, and one which many found ( initially ) rude.

As for moderation, I would also like a vote on that one. A better solution than this, it seems to me, would be just to self-censor scrupulously, avoid personal abuse, remember that we're all in this community due to shared perspectives and interests, and to remember that irony doesn't read too well on a list unless it's crystal-clear. 

And to keep to the point, which all this isn't. May it have already passed!

All the best to all,
David




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1893
	From: adzmac
	Date: Do Jun 06, 2002 4:02 

	Subject: Readability: Selected chunks and child''s play


	Note: my posting has come back through to me slightly hard to read, so just
to mention that my additions are:
1. About 3 lines down, starting "Just"
2. Whizzing down quite a bit to immediately after "lesson over, teacher?".
Sorry about that - how embarrassing! Must remember to separate
paragraphs........

F

----- Original Message -----
From: "adzmac" <adzmac@i...>
Cc: <dogme@yahoogroups.com>
Sent: Thursday, June 06, 2002 1:55 PM
Subject: [dogme] Selected chunks and child's play


> "An educated native speaker can be fully competent in English, but do to
lack of sleep, irritation, drugs, etc, might perform very poorly on a given
occasion. Not cuz he cannae speak propir English, just it's that he ain't
up to it on the day..."
> Just a warning as, being both Glaswegian and over-tired, my linguistic
performance is likely to be below par, but ah'm gonnae try....
> Lamendella, back in the 1970s, found strong similarities in the brain
> activity of language learners doing drilled dialogues and sufferers
> from transcortical aphasia. These are severely aphasic people who can
> produce virtually no creative language of their own, but can, for
> example, supply the last word of fixed phrases like "by hook and
> by ..." or "out of the frying pan and into the ...". (See Lamendella,
> John T. 1979, "The neurofunctional basis of pattern practice", TESOL
> Quarterly 1:5)
> There followed a number of decades demonstrating a near total schism
> between what we ambitiously input in the form of dialogues or drills,
> and what we rather pathetically produce when we actually attempt to
> communicate: the morpheme acquisition studies (Dulay & Burt, and
> later Krashen), and the "teachibility" hypothesis of Manfred
> Pienneman, among others.
> Never mind all that. I don't think this is a "claim", proven or
> unproven, so much as a fairly generally accepted fact of teaching
> life. We've all experienced the students who learn, painstakingly, a
> whole lesson on articles and then look up, expectantly, with "lesson
> over, teacher?"
> And apart from being Glaswegian, over-tired and a teacher, I am also a
parent, so it strikes me as odd that so much research and thought has gone
into something many of us experience when we come home after our daily dose
of didactics. My two year old can happily supply the missing words to 'I'm a
Believer', 'Heigh Ho' and other popular songs (in two languages, I'm proud
to note), as well as 'gapfill' phrases such as 'ready, steady ___'/ 'one,
two, _________' etc. He can have a bash at communicating his basic needs,
though to attempt anything further up Maslow's hierarchy, he needs the
community construction approach -ie., his five year-old brother, body
language and me adding the final touches. However many times I provide him
with 'meaningful input' like "May I have some juice, please?", I know he's
going to say "Sí, juice pleah, Mummy". For 'I', read 'parents'. And there's
no feeling of 'sh.t, I didn't get it across, he's not learning'. Day by day
I feel proud of his increasing ability to communicate, and his brother (5)
speaks/understands both languages with a greater degree of competence than
many adults. As you say, a fairly generally accepted fact of (..) life.
>
> So let's get to DOGME. Why bring external materials into your (one's)own
investigation of language acquisition? Look at what you have around you,
listen to your children, nephews, nieces etc - they are the closest examples
of pure DOGME-in-action.
> You will also find, for example, that they learn to use the present
continuous and the present perfect as their first tenses, long, long before
other tenses - even the past (he pushed me, he hit me first...) is useful
earlier on than the present simple, which is fundamentally an abstract
tense.
> It would be curious to compile a sort of order of acquistion, based on
native speakers (or at least their children), and use it as the basis for
some type of DOGME teachers' support material.
> What do I mean? Well, if this approach to teaching is scary for
experienced teachers, it may be more so for the less weather-beaten, as
dealing comfortably with contingency implies risk, self-confidence and
knowledge acquired along the way (granny and eggs, sorry). To anticipate a
certain linguistic hierarchy of needs (sorry, Mr Maslow) and produce 'gems',
or lifebelts for dealing with them could be
interesting.......................Where Cobuild deals with use, I mean
acquisition, and based on the spoken, not written texts. Hm.
>
> Right, thah's me, Ah've sayed ma thruppence hae'p'ny; I'm ginnae head ta
ma be:d fur a wee siesta, or ah'w nae make it sru the day.
> Fiona
>
>
>
>
>
> [Non-text portions of this message have been removed]
>
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	Group: dogme
	Message: 1894
	From: Adrian Tennant
	Date: Do Jun 06, 2002 9:09 

	Subject: Re: Selected chunks and child''s play


	Fiona wrote:

So let's get to DOGME. Why bring external materials into your (one's)own
investigation of language acquisition? Look at what you have around you,
listen to your children, nephews, nieces etc - they are the closest examples
of pure DOGME-in-action.
You will also find, for example, that they learn to use the present
continuous and the present perfect as their first tenses, long, long before
other tenses - even the past (he pushed me, he hit me first...) is useful
earlier on than the present simple, which is fundamentally an abstract
tense.
It would be curious to compile a sort of order of acquistion, based on
native speakers (or at least their children), and use it as the basis for
some type of DOGME teachers' support material.

Some of us coursebook writers have been arguing this for years. So far,
everytime I have suggested it to my publishers I have been told that a)
there's no proof this'll work, b) teachers & students want the 'grammar' in
the order it's 'traditionally' in.

Be nice to see sme changes.

By the way, my limited research into child acquisition shows that idiomatic
expressions (such as, 'My feet are killing me') are use more successfully
earlier than such items as 3rd person 's !!!!

Dr Evil



	


	Group: dogme
	Message: 1895
	From: adzmac
	Date: Do Jun 06, 2002 11:12 

	Subject: Re: Selected chunks and child''s play


	Some of us coursebook writers have been arguing this (native order of item
acquisition) for years. So far,
everytime I have suggested it to my publishers I have been told that
a) there's no proof this'll work,

There was no proof that the world wasn't flat until Columbus failed to fall
off - OK, the Vikings knew, but they'd kept it a secret.

b) teachers & students want the 'grammar' in the order it's 'traditionally'
taught in.

I'm a teacher - have been for about 15 years - and no-one's ever asked
me.................anyone else?
And it'd be interesting to hear HOW students know they want grammar in the
order it's traditionally been taught in. Surely they'd appreciate it in the
order it'd be useful in. Can you imagine what would happen if we focussed on
abstract nouns and poetic imagery as lexical fields, before we taught them
the fruit and veg they might need to know for supermarket/restaurant
survival? I tried to learn Russian once, but the first reading passage we
did was about a classical piece of music which sounded like the wind under
the wings of a soaring seagull. I gave up. I have no recollection of any of
the vocab. we did, and we never even saw 'please' or 'excuse me'(in six
months). A truly motivating experience. Apparently that was the traditional
way of learning Russian.........

Be nice to see sme changes.

Hear, hear. If you want any help bringing about those changes, count me in.

By the way, my limited research into child acquisition shows that idiomatic
expressions (such as, 'My feet are killing me') are use more successfully
earlier than such items as 3rd person 's !!!!

Along with swearwords, phrases picked up from advertising, Disney, Pokemon
etc..........I'm sure we could rustle up some sort of study between a few of
us, and
get some friends to chip in. It seems almost bizarre that a study of
international, non-native usage is being promoted, in order to produce a
corpus for
English as L.F., whilst we're still supposedly convinced that there is some
divine logic in teaching 'He cleans his teeth at eight o'clock every
morning', before students are able to express what they can see, hear, feel
etc at that moment; indeed before they can tell us what they did last night
and what their plans are for this afternoon. Like I say, count me in.

Dr Evil
Like the name; sounds like a blues musician.

Fiona

>
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	Group: dogme
	Message: 1896
	From: Julian Bamford
	Date: Fr Jun 07, 2002 3:24 

	Subject: support materials


	Fiona wrote: "It would be curious to compile a sort of order of
acquisition, based on native speakers (or at least their children), and use
it as the basis for some type of DOGME teachers' support material." And
Dr. Evil responded, "Some of us coursebook writers have been arguing this
for years. So far every time I have suggested it to my publishers I have
been told that a) there's no proof this'll work, b) teachers & students
want the 'grammar' in the order it's 'traditionally' in." And Dr. E
finishes with, "Be nice to see some changes."

I wonder if LTP would publish any "out-of-order-grammar" text you came up
with? They publish untraditional stuff like the lexical syllabus material,
and the taboo/weird topics books discussed on this list a while back. And
just as Sue noted (2/18/02) the apparent success that the LTP "Innovations"
text seemed to have had in her school, you might find teachers having
success with yours. Some years ago, I watched a colleague interest a small
Japan-based publisher in a conversation textbook that looked normal but was
(radically) syllabus-less. It went on to became a word-of-mouth Asian
best-seller. So I'd say follow your instincts and make the changes
yourself.

But that's not mainly why I responded. I wanted to pick up on Fiona's
interesting suggestion (compiling an order of acquisition based on native
speaking children as a basis for materials). But for adolescent and adult
language learners it might be different--Instead of the burning necessity
that led to acquiring (another of Fiona's examples in her original posting)
the "He pushed me" "He hit me first." past-tense, adults would be verbally
negotiating in other areas. So it might be more to the point to observe
adult, not children's, order of acquisition.
Fiona's suggestion is to compile this order as a basis for
teachers' support materials. I make my own materials, but they're based
not on what I see students acquiring, but on what the students need and who
they are (and, to an extent, who I am). In other words, the other way
round to Fiona's suggestion. Support/be with the students and the
acquisition (somehow) follows (as with children).
Could there be, as Fiona suggest, support materials for dogme
teachers? To experienced dogme teachers, that might sound like asking,
"Can spontaneity by organized?" Nevertheless, I do believe there could be
support materials *of some kind* (key words). And I think they would
derive from who the students and teacher are, not on an order of
acquisition that is then fashioned into things to do in the classroom. But
I may be wrong on both counts.
Julian



	


	Group: dogme
	Message: 1897
	From: romiha1
	Date: Fr Jun 07, 2002 5:30 

	Subject: Seeking Dogme


	Sorry about using Kellog instead of David, David. Yes, I follow what 
you're saying now. Thank you for the lengthy reply. Ironically, I was 
a bit groggy as I read the thread and sent off my query last night. 
It obviously affected my performance. :-) I had conversations with 
our school's teacher trainers today about the ideas you expressed; 
they were both less than receptive. The senior trainer and I couldn't 
agree on what learning is, ie what I call 'learning', he 
calls 'acquisition', which relates to what Fiona wrote about the 
children. I had in mind something I'd read along the lines 
of: "Learning is remembering what you didn't know before." My 
colleague was arguing that children don't learn language, they 
acquire it. Semantics?
At any rate, I'm learning (or am I acquiring) from this group now in 
the way I had hoped I might before joining. 
By the way, are you required to administer any sort of weekly quiz? 
Our center requires it, which sends teachers running off to design 
their quizzes in their respective camps: TBL, "Cloze till you drop", 
and "What can I copy quickly?" I've never been a fan of testing, in 
fact I tried to convince a former DoS that we should abandoned the 
practice all together. She was sympathetic, but no longer walks the 
corridors at our school (long, ugly story). We recently had 
a 'workshop' on giving oral exams because we've run into problems 
with students passing the oral with flying colors, then struggling to 
form a coherent message in their new level. We have an older Korean 
man who has made his way into the pre-advanced class, but obviously 
lags behind in terms of (Yes, I'll say it) performance. Now, on the 
one hand, he can get by; however, the other students find his 
presence demotivating as they seem to feel cheated somehow. I like 
Scott's ideas about no tests and no levels. We're a long way from 
that. I would like to experiment with those ideas when the time comes 
if i am able to open a center without affiliation to a larger ELT 
organization that imposes rules about curriculum, etc.
Rob



	


	Group: dogme
	Message: 1898
	From: John Moorcroft
	Date: Fr Jun 07, 2002 7:48 

	Subject: Re: Selected chunks and child''s play


	"teachers & students want the 'grammar' in the order it's 'traditionally'
taught in". 
"I'm a teacher - have been for about 15 years - and no-one's ever asked
me.................anyone else?"

I don't know where you work but there ought to be ways to get in touch with the local representatives of the ELT publishing community. Certainly in Turkey this goes on all the time. From reps visiting schools continuously to talk about materials, through authors, editors, discussing ideas with teachers and trying out ideas, to being present at conferences and workshops. I'm sure you would find us very eager to listen to your needs.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1899
	From: adzmac
	Date: Fr Jun 07, 2002 11:32 

	Subject: Re: Selected chunks and child''s play


	"I'm a teacher - have been for about 15 years - and no-one's ever asked
> me.................anyone else?"
>
> I don't know where you work but there ought to be ways to get in touch
with the local representatives of the ELT publishing community. Certainly in
Turkey this goes on all the time. From reps visiting schools continuously to
talk about materials, through authors, editors, discussing ideas with
teachers and trying out ideas, to being present at conferences and
workshops. I'm sure you would find us very eager to listen to your needs.

I'm in constant contact with The Publishers. I edit an on-line magazine for
language teachers, and we get a lot of support from four of the Biggies
(your own publishing house was the first to pick up on our attempts and back
us up, both positively and without asking for favours in return), and some
support from three others - hey, I even go for dinner, drinks and dancin'
with some of you guys!!
I have nothing against any publishers, I know pretty well how it all works.
I've filled in the questionnaires on which materials I use most, primary,
secondary etc., I receive new materials to read and comment on, we're on
first name terms at conferences........and the rest of my CV isn't really
relevant here and now, I'm not after brownie points;
HOWEVER, the strategies have a lot more to do with commenting on existing
material, names, sales figures etc., than with asking 'what do you think
would be good/useful/innovative?' or 'we've had a proposal for a book on
xyz; would you buy it?'. Perhaps these questions get asked off the record,
in a quiet moment, but not bg-time. Obvious safe-market logic. If you want
to be sure of sales figures, produce (relatively) safe material - at least
90% of the time. How many 'alternative' film projects get big budgets from
major producers? I see the publishers at the conferences, they sit in on the
talks (even mine, poor people), they keep their ears to the ground, they
know what's 'happening', they sponsor speakers and not always the 'safest'
or the biggest names, but obviously they wait to see if trends bomb or not.
Ideas is ideas, money is money.
Besides, how many proposals do you receive per year? Must be
thousands............solid criteria are a must.

Second however, I was very clumsily trying to suggest that if a strong group
of teachers -serious teachers, shall we say -were to work on a project
together, and present it to a publisher, that project might stand a better
chance of being accepted for publication if only because, by definition, it
was a statement of teachers' belief in the theory behind said project.
Perhaps you yourself might back it up...........
If ever you feel I am making a direct hit on someone, please assume I am
just expressing myself badly: "Not that kind of girl."
Apologies.
By the way, Spain is where you'll find me; it's buzzing.

Fiona
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	Group: dogme
	Message: 1900
	From: Tom Topham
	Date: Fr Jun 07, 2002 1:48 

	Subject: Re: Selected chunks and child''s play


	Fionaquote:
>...Second however, I was very clumsily trying to suggest that if a strong 
>group
>of teachers -serious teachers, shall we say -were to work on a project
>together, and present it to a publisher, that project might stand a better
>chance of being accepted for publication if only because, by definition, it
>was a statement of teachers' belief in the theory behind said project.
>Perhaps you yourself might back it up...........

:endFionaquote

I wonder, why publishers and why publish? There are 111 people here, a 
place to store 20MB of stuff on line...

If most teachers on this group tried/tested/feedbacked our home-made stuff, 
showed it to all of their friends, etc, the effect would be similar to 
publishing a little-known niche title with a big publisher in terms of 
numbers (T and Ss) exposed to it, and wouldn't involve anyone making money 
off of our efforts (no intended irony/sarcasm here, I'm serious).


My gut tells me that free, copyleft, group-created stuff is more Dogmish 
than (bowing and scraping in front of publishers*).

GT

*just intended for a cheap laugh, no offense to the many hardworking and 
decent people in the publishing industry, nor to those who bow and scrape 
before them




_________________________________________________________________
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	Group: dogme
	Message: 1901
	From: John Moorcroft
	Date: Fr Jun 07, 2002 3:23 

	Subject: Re: Selected chunks and child''s play


	Continuing to speak in general rather than specifically I hope that we are asking 'what do you think would be good/useful/innovative?'. I certainly try to. 

'we've had a proposal for a book on xyz; would you buy it?' is a bit more difficult as it's a competitive market and one tries to keep one's cards close to the chest so that will always be off the record until the book is on the shelves. Perhaps even more so for product that is innovative and fresh. 

It would be uncouth of me to cite examples, (mine or my competitors'), but over the years that i've been in ELT we've seen massive investment by publishers in projects which have definitely changed the nature of the materials used in classrooms, corpus-linguistics may be the classic example, and now the use of multi-media in many ways, 'task-based' activities, the teaching of language in 'chunks' and so on..

Materials that are the current market-leaders would have been unthinkable ten years before. I remember my first year of teaching (in Spain as it happens) dialogues and drills, compared with the variety of material later available. But yes it does take time for change to filter through.

Re proposals - out in the market I don't actually get that many. My role regarding product development is really to keep track of what teachers are asking for and to also keep track of Ministry of Education regulations and other constraints which have to be taken seriously.

It never crossed my mind that I was taking a 'direct hit'. I hope I didn't come across as pugnacious either, i certainly didn't mean to! 

It would be great to have the address of your magazine. 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1902
	From: Adrian Tennant
	Date: Fr Jun 07, 2002 8:01 

	Subject: Re: Selected chunks and child''s play


	Tom (you don't seem grumpy any more with messages like your last one)

> I wonder, why publishers and why publish? There are 111 people here, a
> place to store 20MB of stuff on line...

Even though a lot of my writing is online (free stuff) for one of the
'biggies' and there are 2 issues here.
1) Around 70% of all students (and teachers) in the world don't have access
to the Internet.
2) The backup support given by the 'biggies' is *actually* invaluable.

> My gut tells me that free, copyleft, group-created stuff is more Dogmish
> than (bowing and scraping in front of publishers*).
> *just intended for a cheap laugh, no offense to the many hardworking and
> decent people in the publishing industry, nor to those who bow and scrape
> before them

None taken. Some of us try to incorporate 'Dogme' principles while working
with/for publishers!

Dr Evil



	


	Group: dogme
	Message: 1903
	From: adzmac
	Date: Sa Jun 08, 2002 3:37 

	Subject: Re: Selected chunks and child''s play


	Just a couple of comments before I collapse into bed, and then I promise to
shut up for - oh, at least 24 hours.
The idea about publishing - making public- materials here in MB format is
good as an option (A), but the problem with our sector is that we are hoping
to support the new guys, right? The bottom rung. The back-packers, as
defined by Sue Murray. How many have a portable computer in their packs?
Funding publishers, or funding web bars? Many of the 'dodgier' language
schools have an approximation to a computer system that involves a net
connection of some, oh......well the tenth of my home system. Half an hour
to down load a page, with the boss breathing down your neck. If (s)he lets
you.
And that's assuming you work in an area with internet connection; your VSO
teachers might have a problem there. Paper AND screen would be logical,
though I can't help but feel we should worry about the materials themselves
first.
My other thought is that the old 'tiff' "teachers vs. writers vs.
publishers" should be shelved, at least here. (Yes, I know it was a joke;
I'm just making a general observation). The nature of this group means that
each and every one of us who submits a posting is functioning as teacher,
writer and publisher all at the same time. Don't let the taxman know.
Have a good weekend.

Fiona
p.s. I hope Sue M. ( or any other of the women in the group) submits
something soon; what with the football and
all.............................................



> :endFionaquote
>
> I wonder, why publishers and why publish? There are 111 people here, a
> place to store 20MB of stuff on line...
>
> If most teachers on this group tried/tested/feedbacked our home-made
stuff,
> showed it to all of their friends, etc, the effect would be similar to
> publishing a little-known niche title with a big publisher in terms of
> numbers (T and Ss) exposed to it, and wouldn't involve anyone making money
> off of our efforts (no intended irony/sarcasm here, I'm serious).
>
>
> My gut tells me that free, copyleft, group-created stuff is more Dogmish
> than (bowing and scraping in front of publishers*).
>
> GT
>
> *just intended for a cheap laugh, no offense to the many hardworking and
> decent people in the publishing industry, nor to those who bow and scrape
> before them
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	Group: dogme
	Message: 1904
	From: romiha1
	Date: Sa Jun 08, 2002 6:56 

	Subject: For what it''s worth


	Today, a teacher trainer and I were debating the merits of dogme. 
Admittedly, he often rejects anything that sounds a bit "off the 
beaten path", but he did find the point that teachers should work 
from ss' interlanguage compelling. Still, he argued that ss expect to 
be taught using a course book, and that we teachers must respect that 
by supplying the best books available. I won't go into what we have 
available, nor what a 'best book' might be.
This discussion with my colleague motivated me to introduce the topic 
to ss in an afternoon focus course entitled "Discussion & Debate", 
the topic would be whether our school should abandon the use of 
textbooks. First, Ss discussed the pros and cons of textbooks. Then, 
they divided themselves into two debating teams (For and Against) and 
a group of judges. After forming arguments to make their case about 
the advantages and disadvantages of textbooks,respectively, Ss 
gathered into groups of three (For, Against, and Judge)to debate 
whether to scrap textbooks all together. 
During the debate I heard things like: "Textbooks are usually 
boring." "We come here to learn how to communicate and not to take 
tests." "Textbooks make it easier for teachers to teach us 
something." Ultimately, our judges decided: One 'for', one 'against', 
and one 'draw', which made the entire debate a draw. The criteria for 
their decisions were: a) Debating skills employed, eg Did the 
participant provide counter arguments or simply repeat the same point 
again and again?, b) Did she/he back up his/her arguments with 
evidence and examples, c) Was appropriate debate language used, eg "I 
don't quite see what you're getting at", and d) Did each participant 
answer his/her counterpart's questions or merely avoid them. Everyone 
understood (and laughed) as I demonstrated the last point by 
imitating a politician dodging a journalist's question about 
corruption in the administration. 
Anyway, if you've read this far, I'd like to tell you that I asked Ss 
how many of them actually would prefer a classroom free of textbooks. 
Four of them said they would, and five said they would rather have 
the textbooks in class. Those who opted to keep the books said it was 
a useful resource that was laid out in an organized format. When I 
asked if they might instead be able to use notes and dictionaries, 
etc. as resouces, they fell silent. They also thought that teachers 
could decide which grammar points, for example, were relevant and 
useful for them, possibly skipping portions in the book. I asked how 
a teacher would know this; again there was silence. 
The argument for abandoning the books was that textbook English 
simply wasn't what they were exposed to in the real world. 
The 'Against' ss seemed to agree. Finally, it was time to end class, 
so we all wished each other a nice weekend, then headed out the door.



	


	Group: dogme
	Message: 1905
	From: Adrian Tennant
	Date: Sa Jun 08, 2002 3:01 

	Subject: The right order!


	One thing that has always fascinated me, and which has recently come up in
this group, has been the order of grammar.
I have always wondered (and more so now as a writer) why there seems to be
so much uniformity (and confromity) to the order in which grammar is
presented in coursebooks (and in many classes I've seen).
I know many of the arguements against using 1st language acquisition order
for teaching 2nd language (or at least I think I do) but I am still
perplexed as to why!
In fact, the more I think about it, the more I feel it is rather stupid!
I was really interested when I read Fiona's posting regarding this - and
must say that I agree.
While I was walking my dog today I was trying to work out the order of 1st
language acquistion from memories of my daughter (who is now 11 - and my
memory isn't very good! I think!).
Surely concrete nouns (almost wrote nuns - there's a concept, concrete
nuns!) are first eg. milk, toy, mummy etc. followed by some verbs - go, see
and simple adjectives - hungry, sleepy + the pronouns me, I etc
Tenses - present continuous, future (probably going to, or present
continuous for future), and past continuous are the first ones - those used
to describe 'happenings' for a child.
I know for a fact that, with a couple of exceptions irregular past verbs are
first. Then, when more regular past tense verbs are added and a 'pattern'
emerges, all the verbs are 'regularised' until finally a distinction is
'made'. However, a handful of irregular verbs are still 'regularised' well
into the child's life.
It seems as though children 'use' & 'learn' gramar in a particular order in
order to 'achieve' things (i.e. communicate)
What do other people think?/ observe?

Also, what order do you think 'grammar' should be presented?

Dr Evil



	


	Group: dogme
	Message: 1906
	From: scott_thornbury
	Date: Sa Jun 08, 2002 6:42 

	Subject: Re: The right order!


	The question of acquisition order and its possible relation to 
teaching is more complicated than Adrian (and his dog) would have us 
believe. For a start, first language acquisition order is likely to 
be influenced by both cognitive and social developmental factors - 
the child is both learning new concepts and becoming socialised in 
tandem with acquiring the language to express these concepts and 
social needs - which is not the case in SLA. Then there is the 
question of how you determine the order - first correct utterance or 
last incorrect one? And the notion of order implies that structures 
are lined up one after the other, in a kind of holding pattern, 
rather than being acquired simultaneously (and possibly 
interdependently) but at different rates. And also - to quote from an 
indispensable book on the subject ;) - "we need to make a distinction 
between what learners are exposed to (input) and what they are 
expected to produce (output). The `natural order' research provides 
evidence of the order of output only. Even if we accept that the 
accurate production of grammatical structures seems to follow a pre-
determined route, this does not mean that learners should be exposed 
to only those structures and in only that order. Evidence suggests 
that classroom learners need a varied diet of language input. It may 
be that the findings of the natural order research have less to do 
with syllabus design than with teacher attitude. These findings 
suggest that, since some grammar items take longer to learn than 
others, teachers need not insist on immediate accuracy."

More research into frequency of incidence of exposure and its 
relation to acquisition order needs to be done, but, in natural 
learning conditions of SLA, it is fraught with problems. 
Nevertheless, some Canadian studies suggest that the acqusiiton of 
some structures such as adverb order are impervious to input, the 
infleunce of the first language syntax tending to act as a filter.

Nevertheless, the traditional (or canonical) coursebook syllabus - 
which is based on fairly obsolete notions of structural complexity, 
with a dose of usefulness and "teachability" thrown in - bears only 
an accidental relationship to the order in which learners seem to 
acquire grammar (all the above provisos taken into account) and so 
it's fair to ask why has it hung on so long - something to do with 
its totemic power? My experience trying to tamper with this order in 
coursebook materials I once used to write suggests that you tamper at 
your peril.

(By "teachability" I mean "how easy is it to teach?" - one reason why 
the present continuous was favoured as a beginners syllabus structure 
for so long despite its relative scarcity in natural data, because so 
many teachers loved the "I'm walking across the room" routine (I 
still get a bit of a kick out of it msyelf)).

Scott
PS Adrian, does your dog have an acquisition order?



	


	Group: dogme
	Message: 1907
	From: scott_thornbury
	Date: Sa Jun 08, 2002 6:49 

	Subject: Re: For what it''s worth


	Nice one, Rob. For how another teacher debated dogme with her students, see posting 528, and some follow-up postings (popularly known as The Lucy Files).
Cheers, Scott



	


	Group: dogme
	Message: 1908
	From: Brian Perkins
	Date: Sa Jun 08, 2002 7:13 

	Subject: Re: Seeking Dogme & Life after CELTA???


	Rob queried:

> By the way, are you required to administer any sort of weekly quiz?

Rob, have you heard of "Learner-Directed Assessment in ESL"?
It's a concept (and a book) about letting the learners decide how they are
doing. Maybe Sue can tell you more if she has time. I gotta get back to my
homework (and maybe some sleep).

Brian






__________________________________________________
Do You Yahoo!?
Yahoo! - Official partner of 2002 FIFA World Cup
http://fifaworldcup.yahoo.com


	


	Group: dogme
	Message: 1909
	From: Sue Murray
	Date: Sa Jun 08, 2002 11:25 

	Subject: the right order


	I just haven't had time yet to read all the recent mails properly and attentively (but enough to appreciate Fiona's injection of a lot of welcome buzz into the group and her mails are great reading), so this is a largely 'impressionistic' reaction. 

The research, study and observation on children learning their first language(s) is always wonderfully fascinating, but it's about children LEARNING, not about teachers teaching; 

even if there was a fairly established broad 'order', over trial and error time, would this justify isolating that order as a basis for teaching language? Or is the idea that IF the order was better, learners would learn what they were taught? My personal hunch is that it's out of the frying pan into the fire; substituting one graded syllabus with another, supposedly more realistic, one still assumes that we need a (pre-set) graded syllabus as a (the?) focal point .....

the 'order' children might learn in vs. the teaching of language could be a square peg/round hole scenario; here are two aspects where I find how children learn can often be useful though.

(1) when learners make 'mistakes' they might feel bad about, or worry that they're 'going backwards' - perhaps because they do 'classic' things like revert to 'camed', or use 'any' as meaning 'no', it kinda reassures them (and us!) to know that these are the type of things that children typically do with their own language and seem to represent part of the developing but complex relationship between human brains and language;

(2) when children make 'cute' mistakes, or come out with novel things, we delight and marvel in their ingenuity and learning; such things are quoted, published, analysed, or just enjoyed within the family circle. When adult learners do similar things, however, there is often a tendency for all concerned to consider it 'wrong', or want to correct it; the non standard expression or grammar use, or an unusual 'co-location', is often not encouraged as a positive development, but crushed and standardised. (A colleague was delighted the other day when a student told a story about some photos she was dying to see but there had been a problem and 'the images had impressed sadly on the paper'; something in his reaction must have told her that she had said something unusual, and although my colleague was over the moon about her creative and lovely language use, she was unhappy and insisted on knowing the 'right' expression; no harm knowing, but she had the idea that that made the original phrase 'wrong'). Luke (and others I think) have mentioned the 'fertility' of learners (as well as mother tongue speakers) 'inventing' their own language and phrases. It's essential, it's great fun, and it does you good. (And in one of my late night classes, our stomachs don't rumble, they trumble; we all know that rumble is the standard term, but we've grown to much prefer trumble....)

I'm extremely tired so probably this is badly articulated. Fiona mentioned football. Students who were enrolled for today's Cambridge PET exam were scandalised when they realised this morning's session clashed with an Italy match; but they all turned up .... and Italy lost ..... Tonight across the whole peninsula wherever you are and wherever you go you can bet the conversation will be on one topic only: those disallowed goals. If we're talking classrooms, we could say: this is a great hot topic for discussion, let's exploit it, let it run. Fine. Perhaps the related dogme question here is, how does a teacher decide how to exploit the language that comes out of such a discussion; getting involved gives a lot of freedom to the learners to learn; highlighting recurrent, memorable and key phrases which arise provides a tentative sort of optional 'menu' as an à la carte reference point full of context; supported recording and summarising at the right moments can help concentrate focus and reprocessing; expressing and listening to genuine views engages the learners in a way which activates their language capacities and improves their confidence (digression: a magic moment last week: during a flowing conversation, one girl who is often a bit hesitant because she worries about making mistakes was speaking at length spontaneously and fluently; then she seemed to suddenly become more self-conscious and 'think' about and stumble over her verbs, which slowed her down and lost the thread; another girl then 'heckled' her very fondly but firmly, saying, 'please, Maria, listen to me; just speak, it's wonderful, don't stop, don't worry about the form of the verb. you say it right when you don't worry!'. ) 

End of digression. What this hypothetical (so far; who knows) disallowed goals discussion is NOT about is defining it by the use of the 'if' or 'should' or whatever structures employed; this is teacherspeak, not learnerspeak. And learners' 'readiness' for those 'ifs' or 'shoulds' or whatever, is not something we teachers can decide; but in and from the context of engaging discussions learners naturally reuse and experiment with the language they, presumably, on some level, are 'ready' for, and make friends with. Terms of endearment for refs and linesmen, hypothesis about future results and outcomes, expressing feelings of anger and indignation and resignation, etc etc; define it how you will, everything we hear and say has grammar, and learners used to asking their own questions about what they want to ask about, within the context of 'live' use, seem to learn more quickly and feel more satisfied with their progress. 

What Julian wrote some time back (3 May) comes to mind:

"I still have "a syllabus"--it is actually that book of words and
phrases with examples that I collected from the language that came up or
seemed useful those first years. But rather than feel pressured to cover
it as I used to, I now relax, knowing all that language will come up of its
own accord if we just live and work together. It is uncanny--I add a few
phrases to the book each year but, after the course, I can give essentially
the same book to the trainees each year because identical language comes up
each year. My job as a teacher--and this isn't something anyone could do;
it probably needs training-- is to supply/translate appropriately
"learnable" language when the situation calls for it, and notice
opportunities for recycling. Our life and activities dictate the language
which I filter and enhance for the students. The "syllabus" is always in
my mind, guiding me in that filtering and enhancing."


Julian was not writing about a classroom, but the same sort of thing can happen in a classroom - and maybe it's not so uncanny. (Just as it's not uncanny when teachers say things like, 'How did he know that? We've never done it in class!', or, 'we've done that in class, but they never remember it") 

"Nonetheless, the course does require activities that all participants share, and want to or must do. " 
(Julian continued)

The classroom may be a poor substitute for living and working together, or for being a growing child in an L1 environment, but it is a far better poor substitute when, as Julian says about the living together situations he's experienced, activities are shared and people want to do them. 

That there very much seems to be broad similarity in what learners learn easily, what they learn earlier and later, things they find indigestible, etc, is a wonderfully interesting and useful thing to be continually aware and updated about and open and sympathetic to. But my gut feeling is that it is a symptom of learning, not it's cause.

Sue







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1910
	From: haines
	Date: So Jun 09, 2002 2:25 

	Subject: Re: Re: Seeking Dogme & Life after CELTA???


	Brian, 

You asked if I'd heard of "Learner-Directed Assessment in ESL". I haven't; however, like many of the dogme principles, I have done something that, judging by the name anyway, would seem to run along the same lines. Namely, I have asked students during tutorial sessions (required to be done one-on-one with ss each Friday at our center) to rate their own progress. We have three categories on our grade sheets: 1) Participation, 2) Homework, and 3) Exams. In the past I've asked ss to give themselves a percentage score in the Participation slot. I know this might all sound very pedantic and bureaucratic (because it is?), but if we teachers don't fill in the little squares with numbers, we get them back with 'notes'. It's part of the routine. And, of course, I have asked ss to design their own quizzes in groups, then exchange and score them. I've had a lot of success with that. I'll look for the book and see if it is indeed in line with what I've been up to in the classroom. Thanks. I'm just weary of how practicable the contents of such a book will be in our tightly controlled curriculum. 

I'm not sure if the subject line ('...Life after CELTA???') refers to me, you, or both of us. Actually, I'm in my post-DELTA phase, which includes DELTA blues and DELTA dawns (both references to American music icons, sorry). I hope the content of my quesries doesn't lead you to question how I came to obtain said Diploma, but if so...?

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1911
	From: lifang67
	Date: So Jun 09, 2002 8:39 

	Subject: Lit For Kids From Lit By Kids


	One of my least favorite activities is watching my poor grads trying 
to unload materials developed for American pre-schoolers onto Korean 
sixth-graders. The language level may be right (though I rather doubt 
it), but the kids think it's for deadheads, and they are dead right.

So it's Saturday afternoon and I can't put it off any more, and I'm 
sitting in an empty classroom watching a video of one of my grads 
trying to teach:

"Five little monkeys jumped on a bed
One fell off and bumped his head
Momma called the doctor and the doctor said
'No more monkeys jumping on the bed!'

"So four little monkeys jumped on the bed.
One fell off...etc."

This is done first according to the well-known children's rhyme, and 
then again in a "jazz version". There is a picture book (and the 
artist has even tried to subvert the text, by showing Momma jumping 
on the bed after all the kids have been disposed of). It's a perfect 
passivity, and the teacher is trying to add cutesy motions and so on, 
and never even lets the kids chant. 

So the kids are bored stiff, and when the teacher says:

T: Do you have any idear about change the song?

They reluctantly create something even more incoherent and 
meaningless, to wit:

Four big horses running on the field
One fell off (?) and bumped his head (???)
Momma called the doctor...etc.

Suddenly it occurs to me where I have heard this before. When I was 
in kindergarten, if a little boy spent too much time playing with a 
kid from the opposite sex, he was taunted with:

(Boy's name) and (Girl's name) sitting in a tree
K, I, S, S, I, N, G!
First comes love
Then comes marriage
Then comes (Girl's name) with a baby carriage!

And if that didn't work, the kids continued with:

(Boy's name) and (Girl's name) lying in a bed
(Boy's name) cut the cheese (viz., let a fart) and (Girl's name) fell 
dead
Momma called the doctor and the doctor said
"One more like that and we'll all be dead!" 

In the seventeenth century, Dryden "translated" Chaucer and even 
Shakespeare into the idiom of the day, on the grounds that the 
original was too hard to understand. The real problem, of course, was 
that it was too EASY to understand, and Chaucer, in particular, had a 
truly astonishing range of coarse language which need to be 
Bowdlerized.

Our publisher has done the same thing, hence the positively 
inexplicable disappearance of monkey with the broken head, and the 
mysterious use of "So four little monkeys...." In the place of 
ribaldry, cruelty and coherence, we have authority and order.

Let's not romanticize. The purpose of the original child-
produced "children's literature" is not liberatory or even 
expressive; it's to humiliate little girls and any little boys who 
get too close to them, and create a perfectly vile little pecking 
order in elementary school.

I remember the original chants nearly forty years after the fact--not 
just because it was children's literature BY children and not just 
children's literature FOR children. I also remember it because I was 
one of the victims.

In contrast, the kids on this video can't even remember their own 
suggestions long enough to realize that horses don't fall off of 
fields. (One of them tries to suggest that the horses could steal 
away to the toilet in the break, and the teacher squelches this 
suggestion, perceiving that it is an indirect criticism of her 
activity.) 

There's a funny article in the latest Applied Linguistics about how 
the Vygotskyan ZPD has been appropriated by "fast capitalism"--the 
version of capitalism which has replaced the old Fordist/Taylorist 
model. 

The idea is something goes something like this. In the 21st Century, 
companies have learned to "outsource" and become modular, with groups 
of workers taking responsibility for everything from profit margins 
to pension schemes but still unable to change the actual product or 
the process of production.

Taken out of Vygotsky's work, the ZPD is a brave new paradigm for 
this: it seems to be dialogic and distributive, particularly when you 
argue that groupwork and pairwork provide the "assisted performance". 
But in fact, unless there is something CRITICAL, something 
TRANSFORMATIVE about the assisted performance, the ZPD is basically 
just another training method. No wonder many people can't see the 
difference between ZPD and i + 1! ("Defining the zone of proximal 
development in US foreign language education," C. Kinginger, Applied 
Linguistics 23/2, p.p. 240-261)


dk


Tom: Empirically, it seems to be true that kids need to repeat a word 
(with MEANING) between eight and forty times before they get even the 
kind of active control of the word that my Question 99 seems to call 
for. It's just not true that kids can produce a word like this in 
elicitation and then produce it on a test. 

Luke says that memory is terribly "context sensitive" and boy is that 
true of children. Kids can repeat almost anything, particularly in 
the heat of interaction. They remember almost nothing, particularly 
in the chill of the examination room. We can jump up and down and 
talk of the college entrance exam and becoming President of Korea, 
but this does curiously little to make the language come alive, 
particularly at elementary level.

d



	


	Group: dogme
	Message: 1912
	From: Brian Perkins
	Date: So Jun 09, 2002 8:25 

	Subject: Re: Seeking Dogme & Life after CELTA???


	> I'm not sure if the subject line ('...Life after CELTA???') refers to ...

Rob, It was just referring to the fact that I've just (barely) survived my
first week of CELTA, but I do have hope that in July I'll still be breathing.
(and maybe even sane ;) I'm not sure if the center I'm at (Houston, TX - US) is
being overly demanding because they are new or if I'm just over-attending to
the tasks. I'm spending 6+ hours on my lesson plans to meet the task criteria
and everything I read before the course said to expect to spend around 3 hours.
What's up with that???

> I'll look for the book and see if it is indeed in line with what I've been up
> to in the classroom. Thanks. I'm just weary of how practicable the contents
> of such a book will be in our tightly controlled curriculum. 

You might be pleasantly surprised by the book's thoroughness and attention to
the administrative challenges that such a paradigm shift would require. (Sue,
any input?)

Btw, some electronic libraries have it online if you have access to them.
NetLibrary.com has it, but I think it's only through a paid subscription. (My
university has one.)

Hth,
Brian





__________________________________________________
Do You Yahoo!?
Yahoo! - Official partner of 2002 FIFA World Cup
http://fifaworldcup.yahoo.com


	


	Group: dogme
	Message: 1913
	From: adzmac
	Date: Mo Jun 10, 2002 1:51 

	Subject: The right order?the continuing story


	First off, I have to say I'm really glad I enjoyed the group, 'tis very
stimulating - my hours spent in traffic are now far more productive, though
I have one complaint: I'm losing sleep!
Anyway, I'd like to pick up on 2 recent threads, namely 'The Right Order'
and James Farmer's Unplug and Play. First the former, coz I need a bit more
traffic to ponder the latter, as well as asking someone permission to make a
proposal (ah, the intrigue!)

Right; top up me beer glass 'n' here we go.
I mentioned an order of acquisition, in an earlier posting, as well as
support material 'of some kind'. Looks a bit like 'oredr of acquisition' has
become 'teaching order' somewhere down the line, whilst 'support material'
is beginning to mutate into 'coursebook'. Hell no!! Here's an idea:

Not teaching order, nor even a 1, 2, 3, of any kind. More like 3 (loose)
categories like 'high profile', 'mid-profile' and 'low profile' - synonyms
for dead useful, getting your teeth into it, and strictly after dinner with
the brandy. I'm being flippant, but many a true word etc. Either way, all
this would tend to be grammar focused, as lexical areas would be much harder
to pinpoint, though materials could include some DOGMEtic activities to work
with/on the gelling of the lexical items that have cropped up in general.
More than a 'textbook', such material could be a 'guidebook' for those on
the journey to language acquisition (ugh), a book to dip into and savour,
rather like Poets on the Underground.

How to identify the profile areas? Statistics and research. I would suggest
some little dictaphones going into DOGME-based classes (wouldn't work
anywhere else) and transcripts being analysed. Potentially boring work, but
every piece of haute couture starts out with tailors chalk and mouths full
of pins.
The point of the transcripts (which would need to be internationally taken)
would be to identify/quantify not only elements used- hate the word
'structures' -, but also those attempted, whether successfully or not. And
not only grammar, but turn-takers and stuff like 'I mean' and 'you see?'
etc. To distinguish between high, mid and low, groups of increasing level
could be included in the study: I know 'level' is an ideological no-no, but
here it would have its use.
Writing diaries/student journals could help to provide data on written
language.

This, obviously, is the 'compiling the order' side of the coin, but after
pondering Julian B's posting, there is some complimentary work that could be
done, though pre-identifying your students' needs is a shaky area. After
working on an in-house business English course for some two years or more, I
have recently discovered that 'cock up' is a high frequency
item........who'd've thought?!
However, a quick rehash of my friend Mr. Maslow, focusing on children, teens
and adults separately should help to orientate profile-definition via
anticipated needs - although many folk in a classroom may use showing-off as
a means to social acceptance or even security, and so on.............

To be honest, my real reaction to Mr. Bamford's posting is to feel that
every group has different needs, so to base "The Globetrotter's Guide to
DOGME" on the pre-supposed needs of the student group and on the teacher, is
to produce a clip-file with shuffle-able pages - you might even need a boys'
edition and a girls' edition.............But that's a different story.

And after that large dollop of high-fibre gloop, I'm off to my pit. Thread
two to come.

Fiona
p.s. I guess any continuation of the 'materials' aspect of this line should
move to the DOGMESUPPORT group - join up!



	


	Group: dogme
	Message: 1914
	From: scott_thornbury
	Date: Mo Jun 10, 2002 8:41 

	Subject: House rules


	In response to the poll results, I've opened up the site once again, 
so that non-members can read and post, but am still monitoring 
postings prior to allowing them to go up. I'm happy to say that I've 
not felt the need to block or edit a posting for some while now. I 
know some of you think this is a bit heavy-handed, but bear with me: 
for the sake of the group I don't think we should run the risk of the 
kind of unpleasantness we experienced recently. Apropos, I also came 
across the following "house rules" on another yahoo groups site 
(teflchina), and liked them so much I asked the moderator if we could 
borrow them. 

1. Be friendly -- show courtesy to colleagues. If anyone's post feels 
unfriendly or out of line please email me privately but not on list 
(fan not flames). 
2. Use informative subject lines. 
3. Do not quote whole screens of text when replying --
quote only a few lines if any and put them *above* your reply in 
dialog format. 
4. No HTML -- send only plain western encoded ASCII text. 
5. Reference anything that is not yours, at top. 
6. When forwarding others' emails or posts, obtain their permission 
and put, "Forwarded with permission of original author(s)," at top. 
7. No attachments
8. No advertisements 

Would anyone want to add anything else?
Scott



	


	Group: dogme
	Message: 1915
	From: romiha1
	Date: Di Jun 11, 2002 3:37 

	Subject: Do kids and adults acquire in the same ways?


	My colleague has been debating every point I've raised about Dogme. I 
told him he should log on, but he said he's got me to keep him up to 
speed. I think he's chicken 'cause he might realize how much he needs 
to give his PPP-driven training syllabus a kick in the pants... but 
anyway. 
He's argued that kids don't have the same needs as children in terms 
of language acquisition, ie where children rely heavily on lexis, 
eg "book, mommy, dog", adults learners are searching for more complex 
constructions based on their L1. Okay, but do we have any 
support/evidence to lead us toward an acquistion order theory? Or, do 
we need to start taking those dictaphones into class as Fiona (What a 
gree-at name!) suggests? 
I'm still gonna try to get my co-worker on here. He needs it.

Cheers,
Rob



	


	Group: dogme
	Message: 1916
	From: Sue Murray
	Date: Di Jun 11, 2002 11:53 

	Subject: do kids and adults acquire in the same way


	just quickly picking out from Rob (or rather, his colleague):
"adults learners are searching for more complex 
constructions based on their L1." 

is the 'argument' that 'PPP driven syllabuses' are the best way for them to do this?

re dictaphones and recordings, they have a lot of great uses in learning, and often help learners learn, and I've found can help to improve learners performance at least in immediate time (eg I posted an example 8 Dec on this re a research thread); but how much could they really tell us about 'order of acquisition', I'm wondering? Especially when 'performance' can vary so much, even in a classroom? (I'm thinking about it all!)

I really liked Fiona's haute couture analogy - and as she says, every group has different needs, so the chalk and the pins should always be to hand for anything made to measure; otherwise, it's like trying on clothes that don't fit properly. 

Sue







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1917
	From: romiha1
	Date: Mi Jun 12, 2002 1:46 

	Subject: Kids and adults acquiring language


	Re: "is the 'argument' that 'PPP driven syllabuses' are the best way 
for them to do this?"-Sue Murray

No, I don't think he'd go that far. But he's very big on substitution 
drills, making sure every ss uses a particular structure at least 
once before fluency work, and those sorts of PPP-ish type activities. 
I guess it's just a personal grudge. I don't like to see CELTA 
trainees come off a course believing PPP is how it's done; that 
refininf that 'technique' will improve their teaching and ss' 
learning. I think PPP is around to support the ESL/EFL establishment, 
frankly, and wish it would find it's final resting ground. Again, a 
personal grudge. I also like the analogy. Perhaps we are weaving a 
thread of our own here in cyberspace? Cyber-couturiers (not just for 
femmes. :-)
For something more constructive perhaps: I read an interesting paper 
("Second language acquisition research and task-based instruction", 
Skehan, P. in "Challenge and Change in Language Teaching (Eds. 
Willis, J. and D.)which really confronts the inherent difficulty in 
making TBL a viable alternative to PPP. The balance of accuracy, 
complexity/restructuring, and fluency can seem daunting. I think some 
teachers might have the impression that TBL means sort of warming ss 
up to a topic/task, then letting ss talk it out, and, finally, having 
them report on their findings. Such an approach can lean too heavily 
towards fluency at the expense of complexity/restructuring even 
though there may be a focus on form/accuracy in the report phase. So, 
it seems vital that during the task stage, ss are either asked to 
produce "cutting edge" language. It depends, of course, on the 
particular task, processing needs of the learners, etc. Does anyone 
have a specific example of how they've made this work, ie adjusting 
the task to 'push' ss to the edge of their 'linguistic comfort zone'? 
It seems tricky and requires a lot of fancy footwork in my mind. 
Also, there seems to be a lot of debate over when to introduce the TL 
into the mix; some say early on, others (Willis's model?) prefer to 
do this after the task completion stage. Thoughts?



	


	Group: dogme
	Message: 1918
	From: adzmac
	Date: Mi Jun 12, 2002 7:59 

	Subject: a little help, please?


	Good morning,
Can anyone help me out? We're trying to organise a sort of on-line conference, down here in the Canaries, based around 'what's new' in our sector, and I had thought that some kind of combination between the open space idea Luke mentioned way back in posting 5, and James Farmer's recent postings would be perfect. In fact, James, if you'd like to go into more detail on how you work, I'd be fascinated. The Canaries, as there are 7 islands, is the ideal area to show this sort of unplug and play angle on DOGME, and I'm very keen to give them some kind of demonstration of DOGME anyway. The brief for the conference I find very formal, based around posting 10 page papers, and entering into debate, but has anyone got any ideas on how it could be managed? A DOGME thing, I mean. A team of moderators dealing with..........????? I have to zoom off to class, I'm so tired I'm not being very coherent, but have a good day - or night, depending where and when you are.
Fiona 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1919
	From: Simon Gill
	Date: Do Jun 13, 2002 9:39 

	Subject: PPP etc


	"Romihal" asks for our thoughts on TBL, PPP etc. For what they’re worth, 
here are mine.

For more years than I care to remember I have watched in bemused fashion 
from the sidelines as the advocates of these and other approaches, all 
characterised by acronyms, sally forth to do battle with one another, each 
beginning by picking holes in whatever the other approach may be and then 
putting forward their own as the Real Thing. I think all of them are rather 
missing the point.

IMHO, there is no such thing as a feasible single "one size fits all" 
approach and to promote PPP, or TBL, or whatever in a prescriptive way as 
such an approach is an utter waste of time. Anyone who’s spent any time 
thinking about what goes on in a classroom should realise that what goes on 
there is very complex and does not correspond very much at all to what such 
simplistic models are positing.

However, that’s not to say that they are totally valueless. Where they DO 
have some worth, I think, is as a series of templates for beginner teachers 
to start from. In my own work as a pre-service teacher trainer in a TT 
college in the Czech Republic I introduce my students to such models and 
endeavour to highlight these inadequacies to them, so that although they use 
them as starting-points for their own lesson preparation they are by no 
means under the impression/illusion that they are anything more than rough 
frameworks to start from.

I think it’s vital for beginner teachers to have some crude and simple tools 
like these that help them to survive but which they can refine with 
experience, but equally I think it’s vital that they recognise their 
simplicity and crudeness and, thus, their limitations.

Such are my thoughts. Over to you…

Simon Gill

_________________________________________________________________
Join the world’s largest e-mail service with MSN Hotmail. 
http://www.hotmail.com


	


	Group: dogme
	Message: 1920
	From: David Hill
	Date: Do Jun 13, 2002 3:03 

	Subject: Re: PPP etc


	Simon's last posting brings us back to an issue which was discussed earlier,
or skirted around earlier, but rather inconclusively: "Dogme in Teacher
Training". ( Let's not get onto the "training" vs "development" one again
please; we've been there.)

I use TBL and, yes, even PPP in *initial* training courses, as Peter says,
as a template, and with awareness that no format is universally or always
appropriate or correct. I have also commented, in an earlier posting, that I
don't exactly wave Dogme before new teachers' eyes: They have neither the
experience nor the knowledge to be dogmetic as yet, IMHO, and may well see
this as a license and justification of unprincipled winging it. One must
learn the rules before breaking them, so to speak. But I may be horribly
wrong, it has often been known, alas...

Other people out there involved in TT / TD: What do you think? I'd love to
know what Scott, Luke, Karl, and all the others of you think about this one:

Specifically: How much room, if any, do you think there is for Dogme to form
a part of an initial training course, ( CELTA, say );
a) In terms of content? ( Uncovering trainees capacity to uncover...)
b) In terms of methodology applied by trainers? ( Yes, we all deviate from
the plan, we all respond to the moment, but TT ( mine certainly ) is often
as materials heavy and prescriptive as a language lesson might be.)

Appreciate your thoughts...

David



	


	Group: dogme
	Message: 1921
	From: romiha1
	Date: Fr Jun 14, 2002 2:14 

	Subject: Dogme in TT


	Ruth's message (#588; Date: Fri Apr 20, 2001 3:21 pm; Subject: 
winging versus dogme-ing)touched on the this subject.
What about a CELTA lesson that exposes trainees to the difference 
between winging it and doing dogme in the classroom? Perhaps trainees 
could even try it out amongst themselves in groups. I think that 
would have been a valuable experience for me as a trainee. Then 
again, it's hard to remember just exactly how different my frames of 
reference were back then. Such a lesson might have thrown me off 
completely. I doubt it though. There's so much (at least on my course 
there seemd to be) pressure to perform on the CELTA. Egos? Yes, of 
course. But, also, I think there must be a way to help trainees 
realize that it's a much smoother ride when the ss are in the 
driver's seat and the T can just throw in a few directions here and 
there where necessary, etc. Others might see this analogy as 
inappropriate, but... it must my American culture that sends me 
straight to the open road for comparison:-) 
At any rate, how feasible is a lesson in which trainees experiment 
with these two 'approaches' to classroom management/faciliatation? 
What would the lesson look like?
By the way, thanks for the responses to my intitial query.

Rob (I'm thinking about dropping the romiha1 handle)



	


	Group: dogme
	Message: 1922
	From: James Farmer
	Date: Fr Jun 14, 2002 4:09 

	Subject: Re: a little help, please?


	Hi Fiona,

Yes, with 7 islands a forum or some sort of discussion board would be
great for overcoming the tyranny of distance (& water!) in getting
people's heads together. I too read Luke's posting and had a look at the
open space environments. I think they're pretty interesting but still
haven't come across much to rival Yahoo Groups in terms of
accessability, functionality etc.. (unless you count pay-sites & tools
as we have at my Uni... great for us but not much use for you!)

Yes, that brief sounds awful... isn't it amazing that as teachers we
know v.well that reading at people for 45 minutes or just giving people
heaps pf text is not exactly the best way to go about things... but...
as soon as we get together it's like 'sod that, let's act like we all
don't know any better' hmmmmm

Now, with the conference thing it probably depends on what kind of
commitment and effort people are willing to put into the whole malarky,
but you could follow the example of last years excellent English
Language Teaching Online Conference http://www.eltoc.com/ and have audio
presentations (poss accompanied by PowerPoint) with accompanying chat
rooms, discussion forums etc. Set up by a chap called Eric Baber who
you'll find on the DOGME list. That'll take a lot of work & expertise
though - I think - so you could also try something along the lines of
the Electronic Village Online events leading up to the TESOL this year
http://personalweb.smcvt.edu/gsl520/TESOL/ev_online02_TESOLblast.htm
I participarted (a bit) in the first session and it was great!. Still
some time commitment, but a lot less technical know-how required (unless
you want to do as good a job as Vance Stevens, who ran it, and that'd be
hard!)

As for a DOGME demonstration... brings me back to my original posting,
perhaps, can you do DOGME online? I'd like to think that if the
'conditions' (learner motivation / expectations / technical competency
etc.) were there, then using discussion boards, MOOS and other forms of
online communication (also, provided there was a point to it, if they're
in the same room... talk to them!) I think could produce a really
amazing demonstration of DOGME in action, especially in working with
emergent language and all that. 

Last year I got groups of students over in Oz for 5 weeks from Italian
and Korean unis to, rather than keep a journal, use a Yahoo group to
record there thoughts & experiences. I originally tried to give it some
structure, i.e. 'This week write about...' but it eventuated that this
wasn't going to work and, rather, the students pretty much constructed
it how they wanted to. You can find slightly edited versions (of the
Italians) on my old place's website
http://www.latrobe.edu.au/language/students/when%20in%20rome.html
http://www.latrobe.edu.au/language/students/gdanunzio2002.html As
you'll see, the students were the ones constructing!

Anyway, 'nuf from me, I'd be interested in hearing more about that
conference though Fiona.

Cheers,

James


>>> adzmac@i... 06/12/02 04:59pm >>>
Good morning,
Can anyone help me out? We're trying to organise a sort of on-line
conference, down here in the Canaries, based around 'what's new' in our
sector, and I had thought that some kind of combination between the open
space idea Luke mentioned way back in posting 5, and James Farmer's
recent postings would be perfect. In fact, James, if you'd like to go
into more detail on how you work, I'd be fascinated. The Canaries, as
there are 7 islands, is the ideal area to show this sort of unplug and
play angle on DOGME, and I'm very keen to give them some kind of
demonstration of DOGME anyway. The brief for the conference I find very
formal, based around posting 10 page papers, and entering into debate,
but has anyone got any ideas on how it could be managed? A DOGME thing,
I mean. A team of moderators dealing with..........????? I have to zoom
off to class, I'm so tired I'm not being very coherent, but have a good
day - or night, depending where and when you are.
Fiona 


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 1923
	From: Tom Topham
	Date: Fr Jun 14, 2002 11:41 

	Subject: Re: Dogme in tourism


	...But, also, I think there must be a way to help trainees 
realize that it's a much smoother ride when the ss are in the 
driver's seat and the T can just throw in a few directions here and 
there where necessary, etc. Others might see this analogy as 
inappropriate, but... 


Rob,

I love the analogy.

With an inexperienced teacher there will be far too many problems. Students will drive into ditches, and the teacher will not know how to winch them out. Students will ask about the scenery on the left, and the teacher (first time down this road) won't know what to say. Students will drive past the destination, and the teacher won't notice and suggest a rest break. Students will want to do donuts and wheelies, and the teacher will sit idly by, nervously hoping they don't burn out the clutch or blow the suspension.

For people just starting out there is a lot more security in pre-planning a short drive around the town, with the teacher giving a pre-planned script regarding the scenery he knows will be on the route. If he is unsure, he can bone up on the local architecture before the trip sets out.

People taking adventure holidays need experienced guides.

G Tom





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1924
	From: Jane Arnold
	Date: Fr Jun 14, 2002 7:59 

	Subject: dog training


	I'd like to pick up on David's posting on dogme in teacher training and
perhaps go off also in a different though related direction.
I teach a general language teaching methodology course at university in
Spain. This is a one year optional course and it is not part of a
larger teacher training program - just one course we managed to get in
the curriculum, uncomfortably squeezed in between Chomskian trees and
things diachronical, which is supposedly what respectable uni. students
in English Philology should be doing, never mind what would be useful to
them on finishing their degree. So I am outside the delta/celta context
and also outside most of what is done at university in languages in
Spain.

I have been wanting for some time to see what y'all might have to say
about dogme in this situation. But not only about whether it is worth
including dogme in preservice training (which I think it probably is and
I try to throw out a few dogme pearls - in a less than pure form - to
my students now and then). I'd also like to hear any ideas about
modeling dogme in a teacher training course. Can you teach dogme (and
many other aspects of ELT theory and practice) through dogme? How could
a course be set up to do teacher training in a dogme way? Perhaps at
some point this has been discussed - I'd like to have any old references
or new ideas.
Thanks
Jane



	


	Group: dogme
	Message: 1925
	From: romiha1
	Date: Sa Jun 15, 2002 2:07 

	Subject: Dogme on the CELTA


	After asking for input on the following (Letting CELTA trainees 
discover dogme, I got an earful from our CELTA trainers. They grew 
very defensive (understandably), and a heated discussion ensued. 
Perhaps some of you have thoughts on these ideas. Am I comparing 
apples and apples here? Am I talking more about TBL than dogme? Would 
the lesson be more efective with NNS or L2 students? I welcome your 
input.


Letting CELTA trainees discover dogme

Should CELTA trainees receive nothing more than a set of templates to 
inform their first years of teaching? By templates, I mean the 
teaching schemes behind the acronyms we teachers have all come to 
toss around (TTT, PPP, ARC, et al). How many of these serve merely as 
effective means of mapping out and/or describing lesson plans? How 
many actually inform us how to understand and address the needs and 
interests of our students in a motivating and meaningful way? Do 
these techniques really put learners in the `driver's seat', or do 
they primarily enable teacher trainers to monitor and critique the 
lesson plans and TP of CELTA trainees? Here I hope to offer 
suggestions that might allow trainees to experience something much 
more student-centered and much less materials-driven. 
First of all, TT can conduct a typical PPP lesson with trainees 
posing as students. I doubt I need to conjure up ideas here since 
it's all too familiar to us. A feedback session at the end of the 
lesson could help trainees explore what was going through their minds 
during the whole process. Then, the TT can demonstrate how one might 
go about facilitating a lesson in which much different principles are 
included. He/she need not attach any label to this approach, but 
merely demonstrate it. For example, by asking trainees to talk to 
each other and record their conversation on audiocassette. The 
important thing is that the trainees experience, first hand, a task 
(admittedly, a bit TBL-sounding at this point) which places their 
lives and interests at its center with little pressure from the 
teacher to perform or produce a specific TL. Again, trainees might 
ask for more guidance. The instructions are is to chat on tape – 
that's it. Next, the TT would ask trainees to document something 
interesting or amusing that arose out of the conversations by writing 
it on the board. Their recordings can be used to review the 
conversations for this purpose. After that, another feedback session 
to collect trainees' ideas about how they interpreted the second 
activity, and, finally, a contrast/comparison of the two. Which 
activity felt more natural? Why? Which seemed more learner-centered? 
Less materials-driven? How and why? And so on.
This relatively brief portion of a CELTA lesson might last around 30 
minutes. It can expose trainees to something that they might not get 
a taste of for the first few years of their teaching, if ever. 
Perhaps it would encourage them to explore alternatives to more 
widely accepted, but not necessarily more effective, teaching 
practices that seem to be inherently teacher-centered and materials-
driven. Who knows, some CELTA graduates might choose to stay in 
service longer than what has been said to be an average of about two 
years once they discover that the classroom can be much more dynamic 
and real than the more prescriptive techniques usually allow it to be.



	


	Group: dogme
	Message: 1926
	From: adzmac
	Date: Sa Jun 15, 2002 3:34 

	Subject: DOGME, PPP, ICT, NLP....


	DOGME for trainees? I would think so.....tho' I may be wrong. Rob talks about driving in the TEFL fast lane; imagine if your learner drivers were told 'and there's this switch over here.......but I'll tell you what that's for after you've passed your test'. 
Like I say, I might well be completely up the wrong tree here -quite normal for me, won't take offence - but I've got some concepts clanging around in my brain, so here we go. 
Mario R. says that, of the 7 intelligences (recently up-dated to 9), two are inevitable: intercommunicative and intracommunicative, i.e. whatever intelligence we're working in, we're always in either inter or intra mode. This makes these two 'intelligences' like umbrellas. I'm not going to go into whether intelligence should be quantified or not, but I would agree with this basic premise.
On the same basis, I feel that DOGME is a sort of umbrella mode. For some (cynical types) it is a series of ten commandments, for some a new approach, but the bottom line is that it's a highly practical solution to having few or no resources - material resources, I mean - plus teaching in a 'flexible' environment, not necessarily a classroom. You could teach a DOGME class in a field, which makes it highly -erm - democratic (I shall avoid left/right dichotomies). James asks whether dogme would work on-line, we are also asking if PPP etc can function within dogme parameters: well, yes -i think. Rob Metcalf refers to 'the informed teacher's repertoire', and PPP, TBL and assorted other acronyms fall into that category. To delete any one from our personal database is to suggest (IMHO) that all those theories on individual learning styles are not quite there. I'm not quite convinced my NLP,say, but if there is anything in it, to poo poo drills, especially oral ones, is to deny the auditory learners access to one of their learning strategies. How many of us remember telephone numbers by repeating them over and over until we get near a phone? How many of us have done theatre and spent hours repeating our lines and our cues? It may not be fun and dynamic, and we inevitably need a 'cognitive' stage after the repetition, but it is a natural procedure, if not process.
Anyway, if there's room for all sorts of ss, there's room for all sorts of techniques. Learning a new one doesn't mean we have to obliterate a previous one - it just means we have more choice -a wider repertoire. Recently, I've been using Anastacia in class; that doesn't mean I have to stop using Green Day or Frank & Bing, does it?
Stupid question. Right?
What else? Ah, yes. I figure that DOGME is a philosophy, or a context (I hate the word 'approach' -reminds me of The Lexical Approach- which was/is just another technique, to my mind), in a 'with or without' way: *with* a whole lot of imported materials and teacher-colour, versus a learner-created, learner coloured state. If we recommend Tony Wright's Roles of Teachers and Learners (OUP) on our training courses, (the individuality of learners etc.), we should also demonstrate as many 'umbrellas' as we can, to cater for this individuality, tho' obviously making it clear that there is an enormous difference between populism and anarchy. 
In a similar way, I reckon that James is right to feel that on-line DOGME is OK. Is there a limitation to the physical location of a DOGME classroom? The vow of chastity names libraries, resource centres and so on, and the Internet is a sort of library, resource centre, and classroom all in one. Innit? The Australians have been doing radio schooling for years......perhaps they are less wall-bound than some of us; makes me feel that it's the right point on the map for DOGME to take on virtual form.

UUUFFF getting serious. very unlike me. must be June.
Have a painless end of school year,
Mrs. Schrek



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1927
	From: scott_thornbury
	Date: Sa Jun 15, 2002 11:28 

	Subject: Dogme and pre-service training


	With regard to the question of dogme and pre-service training, it so 
happens that I've been having a bit of a conversation on the side 
with Peter Watkins, who trains in the UK, and who had previously 
raised the issue [of the appropriacy of dogme-type lessons, where 
there is no pre-selected language aim] with UCLES, who happened to 
mention it to me in passing. I wrote to Peter, inviting him to share 
his dilemma on the dogme site, but he's been too busy. However, he's 
kindly given me permission to quote from our correspondence, so here 
goes

Peter Watkins:


The question I asked [UCLES] was based on assessment issues but we're 
also trying to think through some training implications. I'll try to 
summarise as far as we've got - any nudges forward you can offer 
would be greatly appreciated!

I can see the need for candidates to be able to state a clear 
linguistic aim and move through a lesson in a fairly relentless 
pursuit of 'achieving' it. Many potential employers seem to value 
this and therefore I feel I should try to equip trainees with the 
necessary skills. From an assessment point of view, it allows me to 
tick all the necessary boxes with a fairly clear conscience! (Both 
for my own candidates and when acting as an external assessor.)

However, I became uneasy at training people to teach in a way that I
myself rarely do and to use a model in which I have little faith.

Therefore we now ask trainees to do lessons such as those outlined 
above but also to teach 'speaking' lessons. The instruction is to get 
students talking, listen and help them when appropriate (praise, 
correct, help them say it better etc.). The instruction changed to 
this after I managed to induce blind panic on one course by 
describing it as an 'alternative grammar lesson format'. Trainees 
seem to feel more comfortable with the description I now use, 
although it is no more than a sleight of hand to disguise what they 
are really doing.

In a way this illustrates my problem...inexperienced teachers often 
feel unready to teach a lesson in which the language produced is 
unpredictable. They themselves would rather adopt an atomistic view 
of language - research the point and 'teach' it.
And I don't know how to prepare them to feel able to be more holistic 
in their approach.

The students who come along to the free lessons we offer seem to 
prefer the 'speaking' slots, but I must say that only stronger CELTA 
candidates seem to manage to give really helpful feedback to the 
learners - many others find it difficult to respond very effectively.

The other problem is of course time - simply managing to give everyone
enough opportunities to improve in just 6 hours.

(I should point out that we have no objection to trainees using 
handouts etc. if they serve to get students talking - I think 
trainees often need the psychological support of taking some material 
into the lesson.)

As I say, any suggestions on how to move forward would be really
gratefully received, and many thanks for your interest. I really
appreciate it.

My reply:

[...] The applicability of dogme-type principles at pre-
service issue is a contentious one - there are those who would argue 
that teachers at that level of "inexpertness" seldom have the 
necessary classroom skills to teach "reactively" with any sort of 
conviction and confidence. However, you could argue that the kind of 
skills implicated are less "classroom" (or pedagogical) skills than 
simply social ones - the ability to get someone talking, respond to 
the content of what they are saying, to seek clarification when in 
doubt, and to paraphrase or reformulate in order to build solidarity. 
Ideally, one could then map on to these social skills some 
pedagogical know-how, specifically about language, so that some 
kind of focused, post production, feedback on linguistic issues 
could be executed. Then there is the ability to do all this with a 
group of learners, rather than simply one-to-one, which is where 
your basic classroom management skills come into play - setting 
up and monitoring small group tasks for example. Colleagues I 
work with at IH Barcelona and who are committed to a task-based 
approach (rather than dogme, although there is a fair amount of 
overlap) claim some success in developing these skills on CELTA 
courses.

Another argument for experimenting with such an approach at 
CELTA level is that, unless you do, they will never take the 
initiative themselves (unless forced into a situation where there are 
no coursebooks, no materials), and will become habituated to a 
Headway type methodolgy, where every lesson has a pre-selected 
linguistic aim, which is then worried to death, and finally buried 
under an avalanche of photocopies and invented texts. The original 
"dogme" approach was born out of our frustration with exactly this 
kind of grammar-driven frog-marching as demonstrated by 
candidates on our Diploma courses - few if any of whom had 
"escaped" from the shackles imposed at CELTA level and 
subsequently reinforced through the uncritical use of Headway-type 
materials. So, some of my colleagues - who work on both DELTA 
and CELTA - have been moving the DELTA agenda forward, and 
attempting - at CELTA level - to pre-empt the kind of 
methodological fossilisation that sets in. One way is to disabuse 
trainees that every lesson has to have a "linguistic" aim - your idea 
of the "speaking" lesson seems to be an excellent way of dealing 
with this - but at the same time, some attempt should be made at 
developing the skill of pulling linguistic rabbits out of 
communicative hats, i.e. training learners to be alert to the kinds 
of things that can become the focus of a post-task language focus. I 
suppose you start with vocabulary. You can also develop trainees' 
ability to predict - and hence prepare for - certain grammar areas. 
Experimenting with Community Language Learning is one way of 
developing these skills, perhaps.

Finally, I suppsoe you have to show, as a trainer, that you value 
any instance - however trivial - of spontaneous trainee uptake on 
learner production - what we (on the site) call "dogme moments".


Peter's reply:

I was really interested in what you said about Community Language
Learning because in some of the work I've been doing with newly 
qualified teachers I've been encouraging them to see lessons in a two-
fold cycle - in which the students first produce (and record) 
language and then later reflect on and analyse it. The teacher can 
select some 'highlights' from the recording and therefore prepare a 
bit and feel more confident that they can deal with students' 
questions effectively.

Of course, Celta courses don't have enough TP time to allow a similar
process there - but once in a job it seems to work quite well.



	


	Group: dogme
	Message: 1928
	From: Dennis Newson
	Date: Sa Jun 15, 2002 12:36 

	Subject: Re: Dogme on the CELTA


	At this point in the discussion, I itch to do a flowchart, or, rather, have a 
joint dogme-list product.

It would contain information like the following:

Teacher has:

native speaker or near-native speaker command of English v. teacher does not 
have .......

teacher is a beginner v. teacher has some/a great deal of classroom experience


On the language content side (In what terms is this to be expressed?).....

At the back of the teacher's head, or in some internal position - even if it is 
a dogmeist's head and, naturally, never committed to a handout, there must be a 
check list along these or similar lines.......

the language needed to:

join in a discussion
disagree
agree
wonder aloud

ask for information


etc. etc.


In teacher education/training terms new teachers could be led from suggested 
scenarios that would be most likely to throw up language they could deal with 
to more open-ended scenarios that would coincide with their (hopefully) growing 
confidence and adventuressness.


The spirit of dogme would be allowing the learners to gradually uncover this 
program in their time and according to their spontaneous needs and not having 
it dictated to them and dished out at his/her convenience by the teacher.

Dennis








3. Quite helpful, on another level, would be a collection of all those awful 
acronyms gathered together alphabetically. Has anysone produced such a list?
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1929
	From: Eric Baber
	Date: Mo Jun 17, 2002 1:54 

	Subject: Online conferences


	Hi Fiona,

As James says, there are a number of options you can go for when setting up
an "online conference". I put that term in quotation marks because there are
quite a number of ways in which you could run an online conference.

The form your online conference might take depends largely on the following
criteria:

- how much money - if any - you and/or the participants are willing to spend
- whether you'll all want to be online at the same time and discuss things
live, or not
- the extent of your technical abilities
- the number of people involved
- the technology available to the conference participants

In its simplest form, an online conference could take place using one or
more e-mail discussion lists such as this one. You could set up one list for
each presenter; participants could sign up for the presentation/topic
they're interested in and a discussion could take place that way. Benefits
of that is that it's easy and free to set up e-mail lists using
Yahoogroups.com, that people can read and write e-mails when it suits them,
and that people with even the lowest-spec machines and Internet connections
are likely to be able to take part.

A next step up would probably be a web-based discussion forum separated into
different "threads", or "topics". In many ways this would be similar to an
e-mail group in that people could come along and read and write messages to
each other when it suits them. One advantage is that it's easier to get an
overview of previous discussions (especially for people who join the
discussion later on), and that the presenter of each thread can upload
materials of some sort to the website that contains the discussion forum.
People could therefore view the materials/pre-written text at some point,
then make some comments in writing and a discussion can continue in that
way. A drawback of such a forum, though, is that users need to be online
more which may be expensive for some, and that it's not quite as easy to set
up technologically-speaking as an e-mail discussion forum.

In both cases you could ask the presenters to record a presentation in
digital format. This could be put on a website along with other materials
that they have previously prepared, to allow people to listen to and view a
presentation in their own time.

All of that so far describes mechanisms you could use for a non-live
(="asynchronous") conferences. Everything is pre-prepared or available when
it suits the participants, with no need for everyone to be online at the
same time.

If you're looking at running a live online conference you again have several
options. You could have presenters give their presentations live using
audio, i.e. sort of like radio in that one person speaks and everyone else
listens. This could then be supplemented by text-chat, so people could
listen to the presenter live, then text-chat with each other and the
presenter at the end of the presentation for questions & answer sessions.
Alternatively the presentation could be pre-recorded, allowing people to
listen to the presentation in their own time, with a text-chat scheduled
with the presenter at a particular time.

On the whole, asynchronous conferences are likely to be cheaper and simpler
to set up. They'll also allow participants more flexibility in terms of when
they can take part. On the other hand, live components give things a real
buzz, and it's fun to think that you're communicating live with a group of
people who are all in different places. It makes for more of a conference
feel rather than "just" a forum for the exchange of ideas. For people who
like working with and communicating with other people this can give them the
motivation to take part, when they wouldn't take part in an asynchronous
exchange of ideas.

As you see you've got quite a few options! As James mentioned we ran an
online conference last November (and will be doing so again this November)
which had pretty much all of the above (see http://www.eltoc.com for info).
Let me know if you have any questions or so - I'm not sure if Scott would
like us to take this discussion off the list since it may not be that
relevant to dogme.

Cheers

Eric

Eric Baber
http://www.ericbaber.com
London, England



	


	Group: dogme
	Message: 1930
	From: adzmac
	Date: Do Jun 20, 2002 6:42 

	Subject: DOGME and teens


	I was thinking about DOGME and secondary education, in bed last night; now you might think I'd have more relaxing things to do in bed, but I'd been explaining dogme to my 'oposiciones' (state exams for teachers) students and the cogs kept turning, or perhaps churning.
But anyway, essentially this is what I was ruminating:
The obsessive tendency of 2ndry education to revolve around a fixed syllabus, a series of tailor-made coursebooks and passing or failing milestone exams would all imply that ESS (English as a School Subject) and ELL(English as a Living Language) are two totally separate concepts. In fact, I recently heard a school teacher complain that 'the problem is that English isn't a language'. This idea is due to be reinforced here in Spain in September when the September pass-or-retake-the-year resits are brought back, a move which has been deemed necessary in the face of massive failure of the current system.
This situation would also inherently imply that secondary education & dogme are necessarily incompatible. Or not? Any thoughts on this? Ironically, dogme and teaching teens seem to go together like good Jabugo ham and an excellent Ribera del Duero (or many other made-for-each other culinary duos), as being the ideal way to motivate teens who are trying to define the shape, form and name of their universe anyway.
...........so, is there any way dogme could be used to try to fuse these "black or white" concepts, namely Teaching Teens vs. Secondary Education? Bridge the gap between the two sectors? And, 'de paso', between many "native" and "non-native" teachers? Suggestions?

nearly the end of June.....
fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1931
	From: lifang67
	Date: Fr Jun 21, 2002 8:51 

	Subject: Re: DOGME and teens


	fiona:

Thanks for your horizontal ruminations on teens and tests. Here's a 
vertical contribution to the cud (I'm sitting in my office grading 
finals).

Dick remarked, somewhere on this list, that our kids are "not lily 
virgins any more than we are". One of the many things that incensed 
me about that posting is that most of my students most certainly are. 
Still in the sense he meant it, that is, as bearers of extreme 
prejudices that are anti-educational at bottom, there is a certain 
rough truth in the remark. 

I teach nineteen year olds, and although they are mostly extremely 
shy young girls, much taken with lollypops and much given to bringing 
their cell phones to class hidden in teddy bears, it occasionally 
strikes me that all they require is a single Y chromosome to become 
prime recruits for proto-fascist paramilitary outfits (you know, skin-
heads, soccer clubs, boy scouts...that sort of thing). They can be 
frenzied, or at least frenetic, militantly anti-intellectual, and are 
almost obsessed with their own physicality. 

Above all they are more or less oblivious to me (a physically 
unprepossesing specimen) and acutely conscious of each other. I 
noticed this acutely when I had them peer-teach as their final 
project last week. 

Each group picked up whatever performance the previous group had 
tried, and tried to add some kind of graceful twist, paying no 
attention whatsoever to what I said about interaction. When we were 
supposed to be working in pairs, the four "teachers" huddled together 
in the front of the room looking at each other's shoes, and the 
students in my group talked in Korean about the going rates for 
cosmetic surgery.

In contrast, I have wonderful videotape on the screen before me as I 
write. A real teacher, not a teen-age trainee, is trying to interest 
some real elementary school kids (not teenagers) in a dialogue, which 
she is animating with puppets. The kids are trying to get a turn by 
waving their hands and screeching "Je-yo! Je-yo!" (Me--me!) One kid, 
a little more sophisticated, says "I can do it!" and gets the 
puppets. The next instant all the kids are saying it.

The similarity (it seems to me) is that the kids are competing, 
although they are really uninterested in what the teacher is offering 
(when the kids get the puppets, they certainly do not do what the 
teacher wants them to do). The crucial difference is that the kids 
are willing to compete for the teacher's attention. In my own 
classroom, the teens are still competing, but no longer for the 
teacher's attention.

This kind of bonding AGAINST the teacher happens even in my grad 
class, interestingly enough--after a whole semester of trying to get 
them to contribute to a website on classroom discourse, they took me 
out to dinner, one by one made brilliant presentations on their 
classroom observation projects, politely took me back to my office at 
about eight o-clock, and then adjourned to a karaoke to sit around 
and talk until two in the morning behind the teacher's back.

There's a famous Korean novel called "Our Deformed Hero", which 
describes how the ruthless dictatorship of a teenage bully allows a 
class to cohere and work together, but when the teacher undermines 
this, the whole social structure of the classroom falls apart. This 
is, of course, a thinly veiled allegory in defense of the late 
unlamented military dictatorship, but the argument is clear. A 
teenage classroom is bandit country, and the teacher needs to find 
the local bandit chief and cut a deal.

Teens are even more willing, and even more capable, of imitating each 
other than small children--and even more capable of using their 
powers of imitation to mock and destroy. Is it possible, then, to 
remove the now useless model teacher talk, to which teens are often 
respectfully oblivious anyway, without removing the humanizing 
presence of the teacher? Does jambon really go with wine? 

(Try Sangre de Toro with kimchi!)

dk



	


	Group: dogme
	Message: 1932
	From: Professor Reineman
	Date: Fr Jun 21, 2002 9:14 

	Subject: Re: DOGME and (K-12)


	Fiona notes "The obsessive tendency of 2ndry education to revolve around a 
fixed syllabus, a series of tailor-made coursebooks and passing or failing 
milestone exams... This situation would also inherently imply that secondary 
education & dogme are necessarily incompatible."

For those who are truly interested in incorporating dogme style principles 
in the classroom (K-12 included) I HIGHLY, super highly recommend _Making 
Justice Our Project: Teachers Working toward Critical Whole Language 
Practice_ Carole Edelsky, Ed., NCTE, 1999. ISBN 0-8141-3044-5.

It is an anthology of narratives written by (English) language teachers from 
preschool through College (and a few administrators) who share what happened 
when they threw out the basal readers, syllabi, etc. and seriously gave 
students the keys to learning.

It is a truly thought-provoking and inspiring work.

Abrazos,
Julia Reineman
Spanish Instructor
CSUSB USA

_________________________________________________________________
Send and receive Hotmail on your mobile device: http://mobile.msn.com


	


	Group: dogme
	Message: 1933
	From: leeroy_187
	Date: So Jun 23, 2002 6:56 

	Subject: A little Dogme critisism...


	OK, lets go...

1. STUDENTS
Our students represent a vast spectrum of cultures, needs, values, 
ages & abilities. As it has been said before, Dogme is not the "be-
all-and-end-all", and it cannot be applied 100% to every classroom. 
Some students have paid their money, and they *want* to study 
grammar. They want to follow a curriculum, they want to do listenings 
and to complete exersizes from their course-books, however unrelated 
they are to the student's own personal "realities". They want to pass 
their test at the end of a term, so that they can say "Now, after 
level 5, I can convert the active to the passive, something which I 
could not do at level 4".

Ultimately, our job as teachers must be to give the students what 
they want, not what we think they need. If students would prefer 
traditional "learn x in week y" style curriculae, then who are we to 
argue? Yes, we could try to convince them of our new & improved ways 
of doing things - but surely the most important skill for a teacher 
to have is to adapt to his/her students, not make his/her students 
adapt to the teacher.

2. SCHOOLS
Alas, most EFL establishments have linear, "go from level 6-7" style 
syllabae (or is it syllabuses?). There is a timetabled schedule of 
grammar, functions & vocab which need to be learned. These must be 
learned, if they are not, the students will fail their tests, teacher 
loses his job, etc... Most of us are not in a position to re-
write "dogme-friendly" tests (even if there is such a thing). 

Although we all have freedom in the classroom, some stuff needs to be 
timetabled. As said before in the first point, students are not 
always interested in Krashen & Chomsky. Sometimes, they like the 
feeling they have "progressed" through a set path of linguistic aims 
meticulously planned for them in advance. This is the way most 
language schools operate.

3. TEACHERS
Teachers are people, some have better social abilities than others. 
Even the friendliest & most talkative teacher in the world couldn't 
have stimulated conversation in some of the so-called "conversation 
classes" I've had. Teachers are not always comfortable/able to 
provoke natural conversation - sometimes the personalities of the 
students in the class just don't mix. You cannot force people to get 
on socially, so if they don't, then what?

A point made a while ago suggests that you "first need to know the 
rules before you can break them", accompanied by an excellent analogy 
of students in the driving seat, and the teacher giving them 
directions. Yes, teachers do need to have a fundamental understanding 
of grammar, they do need to be aware of the technical workings of the 
English language. As unfashionable as it is nowadays, students make 
mistakes, it is up to the teachers to "correct" those mistakes. Just 
as a heart surgeon should know a bit about biology, a teacher should 
know a bit about grammar.

And so, can new teachers fresh from their CELTA adopt a 100% dogmetic 
approach to whichever class they begin teaching? I doubt it. 
Coursebooks are as much an education for the teachers as for the 
students in the formative years of teaching. I have no doubt that an 
inexperienced teacher would be better off piling through a text-book 
for a few months before jumping off the cliff of "dogme".

The question, is of course not as simple as "Does dogme work or 
doesn't it?", it is more a question of "To what extent can I deploy 
the dogme principles to this classroom?" Perhaps now what is needed, 
is a way of evaluating a class's potential for being receptive for 
dogme principles. Comments welcome.

No gay porn sites for me please! :)
Mr. Lee Hawkes
Yogyakarta
Indonesia



	


	Group: dogme
	Message: 1934
	From: lifang67
	Date: Mo Jun 24, 2002 10:49 

	Subject: Mike Long and Dogme Criticism


	Leeroy:

A lot of your criticisms are based on a rather naive belief that if 
teachers teach something, the learners then learn it. This is not 
just putting too much faith in labels ("if it teaches, it must be a 
teacher"), it also puts too much faith in pronominal reference (that 
is, it assumes that the "it" and the "something" are the same).

Now, if we were talking about buying and selling, there would be no 
problem. If sellers sell something, that means that buyers buy it. In 
fact, if you use a very hard "information processing" theory of 
communication, you still have no problem. If a communicator 
communicates something communicable, that means that a communicatee 
(?) catches it (I think).

Is learning like THAT? Well, in order to answer that, let me tell you 
about a conference I attended on Saturday. It was right before the 
World Cup game between Spain and Korea, so the entire conference was 
kind of TRUNCATED, and Michael Long, who 
speaksveryquicklyandissincrediblyhardtofollowhimevenatthebestoftimes, 
delivered a talk at the speed of light which purported to cover a 
very very very short distance--and, yet, like Achilles, never quite 
got there.

Basically, Long's talk was about this:

S(talking about a robbery): And he run!
T: He ran away?
S (nodding vigorously): Ya, he ran away!

In a way, this is a little like an IRF exchange--but backwards! First 
of all, the Student speaks first, and the STUDENT confirms the 
teacher's interpretation. More importantly, the student has topic 
control, and uses it to keep the focus on communication and meaning 
rather than form.

Long calls this kind of exchange "recast", because the teacher takes 
what the learner says (the hot, liquid metal of meaning) and "casts" 
it into a different shape. His argument was that this is a much more 
effective way of focussing attention on that Level Four Grammar than, 
say, modelling dialogues, or filling in blanks, or any other kind of 
exchange where stuff is "pre-modified" and masticated for the 
learner, and only positive feedback is given (RIGHT!)

Professor Long presented a huge number of studies, some of which 
demonstrated that recasts were not as effective as explicit 
corrections ("No, that's wrong! Try it again!") but most of which 
demonstrated the opposite--recasts work and explicit corrections 
don't.

I don't unreservedly applaud all this, by the way. All the research 
they were presenting went something like this: teaching IN CONTEXT, 
followed by testing OUT OF CONTEXT. In other words, after you have a 
number of interactions that look like this:

Conversation 1:
S: He run.
T: You mean he ran away? With your money?
S: Yeah--he ran away!

You then give the learner some kind of test, e.g.

Question 1: He took my money and......
a) he run away.
b) he ran away.
c) he runned away.
d) he running a way.

And you find that the children who have had enough focus on form 
recasts actually do do better than the kids who haven't had any, or 
the kids who've been chanting models and filling blanks in Murphy.

Well, yeah, that sounds right. But here in Korea what we are really 
dying to know is the REVERSE. That is, if you give kids a zillion 
different tests like Question 1, is it possible that they will EVER 
be able to have conversations like Conversation 1? 

The answer appears to be NO. I can see this from my own 
undergraduates, because although they are very good at answering 
questions like Question 1, they cannot have even very simple 
conversations with me--if, god forbid, they are robbed on the way to 
class they simply tell me so in Korean, even if they don't think I 
understand.

But why? If the ability to have Conversation 1 leads to the ability 
to answer Question 1, why doesn't the ability to answer Question 1 
ever lead to the ability to have Conversation 1? That's the question 
we really want answered!

Because--because the universe appears to be a basically assymetrical 
place. Reality is primary. Human relationships (for humans, anyway) 
are secondary. Language maybe tertiary, depending on how close it 
stays to the primaries and secondaries. Language testing? Well, it's 
really happening on another planet, but let's be generous, and put it 
say, 99th.

And this assymetry of real things (as opposed to abstract exchange 
values) is one more reason why they can buy what you sell, but that 
don't mean they learn what you teach.

dk



	


	Group: dogme
	Message: 1935
	From: leeroy_187
	Date: Di Jun 25, 2002 10:45 

	Subject: Re: Mike Long and Dogme Criticism


	dk,

I understand & agree with all of the points you have made, perhaps 
allow me to clarify myself. Yes, chanting modals and filling in 
blanks in Murphy does not (necessarily) allow a student to learn to 
communicate, in much the same way as reading books about cars won't 
teach you to drive. Tests, however, do not evaluate a student's 
communicative competence, they, for the most part (at my school 
anyway) test the student's level of grammatical understanding.

I am all for the presentation of English within a natural context, 
and to try and make lesson focus as relevant & "real" as possible. I 
feel you have misinterpreted me slightly in assuming that I advocate 
the teaching of sterilised, "grammar only" lessons, as I assure you 
that's not the case.

Whenever possible I try to introduce test material into a lesson 
through genuine communication, but, as I will go into later, class 
dynamics sometimes conspire against this happening.

One point I was trying to make was that (my) students feel there is a 
difference between "studying" & "chatting". Indeed, many of the 
hormonal little demons refuse to chat at all...

T: What did you do last weekend Hariyanto?
S: Go to mall
T: Oh, you went to the mall?
S: (looks at me like I'm stupid) Yeah...
T: Say that, I went to the mall
S: (shrugs) Huh?

Getting back to your example of "he run/ran away", yes, I agree that 
this is a more effective method of presenting language structures 
than piling into a book straight away. Ideally, perhaps, all grammar 
structures should be presented in a way similar to this. However, 
this is not always practical. 

If the students must know how to convert the active to the passive 
for a test, how can I possible try to fit that into a natural 
conversation?

T: What did you eat for breakfast Hanny?
S: Noodles
T: Whole sentence?
S: I ate noodles for breakfast
T: Oh, noodles were eaten by you for breakfast?
S: Err... (then follows explanation of objects, subjects etc...)

I agree that language tests leave a lot to be desired, but they must 
be accomodated. I'm only a teacher, I do not write the tests. And 
although I have freedom to teach the classes the way I like, and 
although I try to keep my lesson aims to be improving their 
communicative abilities, not all of the "essentials" which must be 
learnt by the students can be presented in a dogme friendly way.

Perhaps, though, this is my failing as an inexperienced teacher, (I 
get the impression, dk, that you have been doing this a lot longer 
than I have).

My main arguments, again, were 

1. Sometimes the students don't want to talk. They want to "study". 
They don't share the same enthusiasm for dogme as you & I. As 
inneffective as teaching grammar from Murphy first is, they feel it 
is the way it should be done. A few months ago, I was pulled into the 
DOS's office for "not using the books enough." A student had 
apparently complained they as he had paid money for a coursebook, it 
should be used more often.

2. Perhaps it is cultural, but the students believe that as 
the "teacher", I should be the one leading discussion, leading the 
lesson, & "teaching" them. Some students are not comfortable in just 
talking about themselves for an hour & a half, or being "in the 
driving seat". They don't think it's what they paid their money for.

3. The tests I work under do not evaluate communicative competence, 
it is often a case of remembering certain structures or forms, and 
awareness of grammatical terminology. I know many native speakers who 
would bulk at the prospect of "Re-write the following structures 
using a 1st, 2nd or 3rd conditional sentence." And yet, the students 
must pass it.

In short, I am not critisizing dogme itself, rather I am commenting 
on the restraints that currently exist in the world of EFL that limit 
the extent to which dogme principles can be implemented. Evidently 
you interpreted my observations as being naive, Instead (I hope) I 
was only unable to articulate myself clearly enough.

Regards
Lee.



	


	Group: dogme
	Message: 1936
	From: Reuben Woolley
	Date: Di Jun 25, 2002 6:21 

	Subject: teacher roles


	Hi everyone,

I'm working on a paper about membership categorisations in non-textbook
classrooms which I've got to present on July 16th. I need help with a
reference and I'm sure most of you can help.

Back in the early days of Applied Linguistics and the Communicative
Approach, someone (I think it was Michael Long, but I'm not sure) wrote
a paper in which he gave a long list of the roles of the teacher:
technician, conversational partner, teacher, etc. etc.

Can anyone remember this and come up with the full reference? The full
quote would be gratefully received as well (just in case I can't find
the paper in question in time).

Reuben Woolley



	


	Group: dogme
	Message: 1937
	From: Adrian Tennant
	Date: Di Jun 25, 2002 9:33 

	Subject: Re: Re: Mike Long and Dogme Criticism


	Lee,

A few things I'd like to say, and I'll respond directly to portions of your
text.


> Tests, however, do not evaluate a student's communicative competence

Why not?


> One point I was trying to make was that (my) students feel there is a
difference between "studying" & "chatting". Indeed, many of the hormonal
little demons refuse to chat at all...

Because you're not chatting

> T: What did you do last weekend Hariyanto?
> S: Go to mall
> T: Oh, you went to the mall?
> S: (looks at me like I'm stupid) Yeah...
> T: Say that, I went to the mall
> S: (shrugs) Huh?


You focus is on the grammar and not on the content. You would not respond to
a native speaker the same way you have responded to Hariyanto, would you?


> I'm only a teacher,

What do you mean 'only'?


> I do not write the tests.

Why not?


Dr Evil



	


	Group: dogme
	Message: 1938
	From: leeroy_187
	Date: Do Jun 27, 2002 8:15 

	Subject: Re: Mike Long and Dogme Criticism


	Dr. Evil,

I do not write the tests, as that is the responsibility of my DOS. He 
would feel I was undermining his authority if I were to re-write the 
tests the way I see fit - and I know my boss well enough to know that 
suggesting the tests could be improved would not be a good move in 
the long term. By saying "I am just a teacher", I mean just that. It 
is not my job description to write the tests, it is in my job 
description however to prepare the students FOR the test. I, like 
many other teachers, am operating under restrictions. Does this mean 
dogme is not for me?

I am puzzled by your interpretation of my TS script. My aim was not 
to define a teaching strategy, rather to provide an example of some 
student's unwillingness to communicate. Many of them are here because 
their parents tell them to, not because they want to. Yes, correcting 
a student's grammatical error then asking them to repeat it isn't 
very natural is it? But, they didn't pay to come and have a chat for 
2 hours... If I was speaking with another native speaker, and I asked 
them what they did last weekend, and they replied "go to mall" - I 
would be confused. I would presume they had misheard me, and may well 
ask "What, you went there last weekend?" as a way of confirmation. 
But, this is beside the point...

Soon after reading Scott's article, I tried (and failed) to 
incorporate dogme into all of my classes. Maybe this is my failing as 
a teacher, or maybe it is an example that it is not applicable in all 
situations. A little bit of both, I think.

There is a game I play with some classes, it involves photocopied 
money, a water pistol, and lots of running around. I'll spare you the 
exact details, but in essence it's 3 students racing for one of two 
benches, depending on whether I utter a (for example) present or past 
tense verb. It is definately not dogme, is of very little 
communicative value, and the students love it. They would much rather 
play the "running bench game" to chatting about what they had for 
breakfast. Am I a bad teacher if we play this sometimes? The students 
don't seem to think so.

A similar point was made (slightly more impolitely) by 
teacherethical, and my question was (and still is) simple...

What if the students don't want to chat? What if they want to 
study/play games? Can you force dogme onto a class that don't want it?



	


	Group: dogme
	Message: 1939
	From: scott_thornbury
	Date: Do Jun 27, 2002 8:49 

	Subject: Re: teacher roles


	--- In dogme@y..., "Reuben Woolley" <rwoolley@t...> wrote:
> 
> Hi everyone,
> 
> I'm working on a paper about membership categorisations in non-
textbook
> classrooms which I've got to present on July 16th. I need help with 
a
> reference and I'm sure most of you can help.
> 

Hi Reuben - regarding teacher roles, I don't know of any Mike Long 
article on the subject (and think it unlikely) but quite a few 
writers have drawn up their own lists. The most recent I know of is 
in Jeremy Harmers's 3rd ed of The Practice of ELT (Peareson 2001) in 
which (pp 58-62) he identifies the following roles: Controller, 
Organiser, Assessor, Prompter, Participant, Resource, Tutor and 
Observer. It seems to me that you can reduce this list by simply 
distinguishing between the teacher's managerial, instructional, and 
social functions (a bit like the old Diploma assessor's exam check 
list that "split" the teacher into three assessible parts; planning, 
execution and manner/rapport).

It seems to me that the "dogme" teacher's functions are also 
distributed aross these three broad functions, although I imagine 
that the "social" function is more strongly emphasised than in your 
traditional "transmission" style teacher, where it is typically 
relegated to simply the beginnings and endings of lessons.

Scott



	


	Group: dogme
	Message: 1940
	From: F. Mortes
	Date: Do Jun 27, 2002 10:01 

	Subject: 


	On Thursday, June 27, 2002, at 09:15 AM, leeroy_187 wrote:

> Dr. Evil,
>
> I do not write the tests, as that is the responsibility of my DOS. .... 
> I, like
> many other teachers, am operating under restrictions.

Absolutely.

> ....student's unwillingness to communicate. Many of them are here 
> because
> their parents tell them to, not because they want to.

Again, so true.



Stick around, Leeroy. It's always refreshing to hear a genuine teacher's 
voice in this forum. Occasionally I get the feeling that some of the 
posters have not taught a full-time EFL/ESL timetable for a long, long 
time.

The point you make about young adults or teenagers being reluctant to 
'chat' can also apply to adult classes. To give but one example, I've 
just finished a company class which I taught for nine months, twice a 
week. On paper, they looked like prime Dogme material: small adult group 
(3 SS), general English (no specific, pre-determined objectives were 
set), no final exam, no course book, SS knew each other well, they had 
an intermediate level of English, etc. Yet these guys had obviously been 
exposed to so much teacher-fronted teaching (not just EFL) that getting 
them to talk freely about their world was like pulling teeth out of 
their mouths. Mind you, I think the course was largely successful (too 
many positive factors in operation for me to screw up), but I was left 
with a bitter-sweet aftertaste.

I think it's important to remember that when faced with a new group of 
students we may find ourselves struggling against a mode of operation 
set by decades of accumulated transmission-based teaching. Also, for 
many students EFL is so peripheral to their lives that a radical change 
in their approach/stance at gut level is simply not an option they wish 
to contemplate. Business as usual is far less problematic.

I think it's worth worrying about those things we can actually do 
something about ... but fretting over what is beyond our control is 
unhealthy.

Be well.

Francesc


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1941
	From: teacherethical
	Date: Do Jun 27, 2002 10:38 

	Subject: Re: Mike Long and Dogme Criticism


	Well, what do you know? Hello, Leeroy a fellow critic and straight 
away attacked as being naive. Realistic more like. I have been 
following the thread with interest. It sounds to me you are one of 
the 99% of us out there who deal with apathetic students who couldn't 
have a conversation if they tried. I wonder about the students some 
of these posters have, bright eyed, keen and if they could do half of 
what the ten commandments asks of them they wouldn't be needing 
English lessons. You will find the people here are very keen to 
attack but unable to defend and as you no doubt have noticed, are 
unable to answer your simple question.

Dogme principles (which are so laughably unworkable I wonder if any 
of the disciples have ever really taught) are simply of no relevance 
in the vast majority of language classrooms I have taught in and 
would lose you your job very quickly. Sadly, the dogmatic individuals 
here (who incidentally still send me virus infected emails, the porn 
subscriptions have stopped though) cannot see the reality of the 
situation.
Mr Thornbury has very cleverly created his own ESL version of 
Scientology for want of a better comparison. Take a dollop of common 
sense, dress it up a bit and add some silly ideas to make people 
think it is some earth shattering new methodology. Nothing new under 
the sun my dear fellow teachers. I have still to see anywhere on this 
discussion board a practical, down to earth workable praxis of what 
the dogme paradigm espouses. 

Wake up fellow earth bound mortals! You have been well and truly had 
by an erudite educated pedagogue (I hate that word) with his own 
agenda. I have nothing personal against the man, I just wish you 
could all start seeing the woods for the trees and realise that you 
are wasting your collective breaths debating the inane. Get into that 
classroom and teach. It works. My students learn. They like me. I 
like them. Is that a problem?

--- In dogme@y..., "leeroy_187" <leeroy_187@y...> wrote:
> Dr. Evil,
> 
> I do not write the tests, as that is the responsibility of my DOS. 
He 
> would feel I was undermining his authority if I were to re-write 
the 
> tests the way I see fit - and I know my boss well enough to know 
that 
> suggesting the tests could be improved would not be a good move in 
> the long term. By saying "I am just a teacher", I mean just that. 
It 
> is not my job description to write the tests, it is in my job 
> description however to prepare the students FOR the test. I, like 
> many other teachers, am operating under restrictions. Does this 
mean 
> dogme is not for me?
> 
> I am puzzled by your interpretation of my TS script. My aim was not 
> to define a teaching strategy, rather to provide an example of some 
> student's unwillingness to communicate. Many of them are here 
because 
> their parents tell them to, not because they want to. Yes, 
correcting 
> a student's grammatical error then asking them to repeat it isn't 
> very natural is it? But, they didn't pay to come and have a chat 
for 
> 2 hours... If I was speaking with another native speaker, and I 
asked 
> them what they did last weekend, and they replied "go to mall" - I 
> would be confused. I would presume they had misheard me, and may 
well 
> ask "What, you went there last weekend?" as a way of confirmation. 
> But, this is beside the point...
> 
> Soon after reading Scott's article, I tried (and failed) to 
> incorporate dogme into all of my classes. Maybe this is my failing 
as 
> a teacher, or maybe it is an example that it is not applicable in 
all 
> situations. A little bit of both, I think.
> 
> There is a game I play with some classes, it involves photocopied 
> money, a water pistol, and lots of running around. I'll spare you 
the 
> exact details, but in essence it's 3 students racing for one of two 
> benches, depending on whether I utter a (for example) present or 
past 
> tense verb. It is definately not dogme, is of very little 
> communicative value, and the students love it. They would much 
rather 
> play the "running bench game" to chatting about what they had for 
> breakfast. Am I a bad teacher if we play this sometimes? The 
students 
> don't seem to think so.
> 
> A similar point was made (slightly more impolitely) by 
> teacherethical, and my question was (and still is) simple...
> 
> What if the students don't want to chat? What if they want to 
> study/play games? Can you force dogme onto a class that don't want 
it?



	


	Group: dogme
	Message: 1942
	From: adzmac
	Date: Do Jun 27, 2002 3:52 

	Subject: DOGME and chilling out


	Why this need to criticise and attack? Or to assume that all the comments posted are attacks of some sort? And if they are, why meet attack with attack? Some of the things I've posted have been read slightly askew and (subtly) criticized, but knowing that it doesn't matter, on the scale of things, goes a long way: 'let it ride' is a good concept in a virtual world where you can't see the face of the writer, can't hear the tone of an e-mail.

I think it's fair to assume that most of the people on this list have been - and are - teaching for quite a while, and have taught all sorts. It's also fair to assume that, yes, Mr T.E., you are popular with your students, as are Lee, the Davids, Dr Evil (with such a cool name, he couldn't be anything else), Scott, dk, Sue and all the others - hey, even me. It would be hard for me to criticise anyone on the list - should I feel the unlikely urge - without knowing their teaching context, observing them in action, knowing their students and so on and so forth.

That apart, is anyone suggesting that a) DOGME = chatting, and b) that DOGME is an all-weather, 100% of the time sort of thing? Does anyone do TPR with ALL their students ALL the time? Does anyone ALWAYS use the coursebook? 
I used to teach Japanese businessmen, and I can tell you that a DOGME lesson would have been out of the question for certain cultural reasons based on the fact that I'm a woman, and they wouldn't have given me the time of day, let alone 'personal input', unless I followed a strictly traditional class 'concept', and taught them the British legal system etc. I have also taught European teenagers stuck in suffocating private schools who are just itching to be given the chance to take things into their own hands, and, yes, actually make an effort to learn something. They'll talk about sex/sexuality, the drug-dealers in their district, Lara Croft, tae-kwondo, Big Brother or whatever. Stuff that tends to be mysteriously missing from coursebooks. They'll enjoy it, be motivated and go home as satisfied as the Japanese gents with their knowledge of the courts. So, no, it doesn't work with everyone, nor in every class, but that's the beauty of variety, innit?

And the thing about chatting........... t'ain't the same. Someone already mentioned the difference between DOGME and winging it. And Scott also has an article up some sleeve or another about Noticing - sorry, Scott, I don't remember where I read it. The 'chat' is the medium from which to extract the language point, the context for the lexical or grammatical element which 'emerges'. The teacher (particularly the more experienced one, with more stickers in their grammar scrapbook) may then draw attention to that point, often overtly, and the grammar/vocab in-output becomes more memorable against the 'homegrown' backdrop. Or not. But no student ever remembers everything, the effective affective filter, the 'do they learn what we teach' thing - no, not always. But sometimes. And sometimes is good enough. 

Ok. Someone else's turn. I'm off to class to be a teacher, whether dogmetic or not will depend on what transpires............

Fiona



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1943
	From: Adrian Tennant
	Date: Do Jun 27, 2002 7:17 

	Subject: Re:


	Francesc

> Stick around, Leeroy. It's always refreshing to hear a genuine teacher's
voice in this forum. Occasionally I get the feeling that some of the
posters have not taught a full-time EFL/ESL timetable for a long, long
time.

Funny that - I teach 24 hours (60 minutes) most weeks as well as my other
stuff!

Dr Evil



	


	Group: dogme
	Message: 1944
	From: Adrian Tennant
	Date: Do Jun 27, 2002 7:11 

	Subject: Giving the dog a kick.


	Lee

> I am puzzled by your interpretation of my TS script. My aim was not to
define a teaching strategy, rather to provide an example of some student's
unwillingness to communicate.

But the more you correct their grammar and ignore the message the more
unwilling they become to communicate.
Communication is about paying attention to the message, no?

> But, they didn't pay to come and have a chat for 2 hours...

Why do you think Dogme is just chatting?

> What if the students don't want to chat? What if they want to
> study/play games? Can you force dogme onto a class that don't want it?

And why can't Dogme include games?

Dr Evil



	


	Group: dogme
	Message: 1945
	From: Reuben Woolley
	Date: Do Jun 27, 2002 8:57 

	Subject: RE: Digest Number 495


	Wow!

I've just read teacherethical's posting and I thought I should reply.
I'm sure I'll regret it.

I teach anything from 20 to 40 hours a week. I threw all my textbooks
out of the window for intermediate classes and above years before I ever
met Scott. I make it normal practice to immediately distrust EFL gurus -
god knows there are a lot of them about. Interestingly, when I did meet
Scott, he never came across as a guru, neither did he try to sell me
anything - Scientology???? I am not 100% convinced by dogme - I am not
100% convinced by anything. However, I NORMALLY enjoy the discussion
from this group and USUALLY I learn something.

I get something like everyday conversation from most of my classes for
varying lengths of time: sometimes the whole of a 90-minute class,
sometimes 2 minutes - however, it's all worthwhile. I manage to get this
from adults, young adults and young teenagers and at ever lower levels
of language proficiency. I also tape most of my classes - it's difficult
to notice the improvement from one day to the next but the difference in
participation, fluency, even correctness and especially enjoyment
between the beginning of the year and later in the course is obvious.

Most of those students who come because their parents make them come
come with a smile. Those students who come because they want to come
come to learn English AND have a chat.

One of the reasons I started working in this way (apart from the fact
that I believe it is valid from a teaching/learning point of view) is
that I am lazy; if I prepared my classes, I wouldn't have time to do
anything else. Anyway, I don't like preparing, photocopying, opening
stupid textbooks, turning the page to find more of the same bullshit,
etc. I like being surprised and my students often surprise me. That's
how I survive.

Incidentally, is this guy - teacherethical - for real? Or is it Scott in
disguise trying to provoke even more debate.

One more point that I should like to make: I sympathise with Leeroy -
DOSes like that can ruin the life of potentially very good teachers.
Fortunately, I don't have that problem. I am my own DOS and own the
academy. I encourage (but never oblige) my teachers to practice a
dogme-type, non-textbook, improvisational teaching if and only if they
feel like it and when they want to.

Before the obvious question teacherethical will probably ask - what
about results? I had 100% pass rate in the Cambridge and Trinity exams
this year and I do not present students at a lower level than that which
should correspond to them.

All the best to all,

Reuben Woolley


Message: 4
Date: Thu, 27 Jun 2002 09:38:41 -0000
From: "teacherethical" <teacherethical@y...>
Subject: Re: Mike Long and Dogme Criticism

Well, what do you know? Hello, Leeroy a fellow critic and straight 
away attacked as being naive. Realistic more like. I have been 
following the thread with interest. It sounds to me you are one of 
the 99% of us out there who deal with apathetic students who couldn't 
have a conversation if they tried. I wonder about the students some 
of these posters have, bright eyed, keen and if they could do half of 
what the ten commandments asks of them they wouldn't be needing 
English lessons. You will find the people here are very keen to 
attack but unable to defend and as you no doubt have noticed, are 
unable to answer your simple question.

Dogme principles (which are so laughably unworkable I wonder if any 
of the disciples have ever really taught) are simply of no relevance 
in the vast majority of language classrooms I have taught in and 
would lose you your job very quickly. Sadly, the dogmatic individuals 
here (who incidentally still send me virus infected emails, the porn 
subscriptions have stopped though) cannot see the reality of the 
situation.
Mr Thornbury has very cleverly created his own ESL version of 
Scientology for want of a better comparison. Take a dollop of common 
sense, dress it up a bit and add some silly ideas to make people 
think it is some earth shattering new methodology. Nothing new under 
the sun my dear fellow teachers. I have still to see anywhere on this 
discussion board a practical, down to earth workable praxis of what 
the dogme paradigm espouses. 

Wake up fellow earth bound mortals! You have been well and truly had 
by an erudite educated pedagogue (I hate that word) with his own 
agenda. I have nothing personal against the man, I just wish you 
could all start seeing the woods for the trees and realise that you 
are wasting your collective breaths debating the inane. Get into that 
classroom and teach. It works. My students learn. They like me. I 
like them. Is that a problem?

--- In dogme@y..., "leeroy_187" <leeroy_187@y...> wrote:
> Dr. Evil,
> 
> I do not write the tests, as that is the responsibility of my DOS. 
He 
> would feel I was undermining his authority if I were to re-write 
the 
> tests the way I see fit - and I know my boss well enough to know 
that 
> suggesting the tests could be improved would not be a good move in 
> the long term. By saying "I am just a teacher", I mean just that. 
It 
> is not my job description to write the tests, it is in my job 
> description however to prepare the students FOR the test. I, like 
> many other teachers, am operating under restrictions. Does this 
mean 
> dogme is not for me?
> 
> I am puzzled by your interpretation of my TS script. My aim was not 
> to define a teaching strategy, rather to provide an example of some 
> student's unwillingness to communicate. Many of them are here 
because 
> their parents tell them to, not because they want to. Yes, 
correcting 
> a student's grammatical error then asking them to repeat it isn't 
> very natural is it? But, they didn't pay to come and have a chat 
for 
> 2 hours... If I was speaking with another native speaker, and I 
asked 
> them what they did last weekend, and they replied "go to mall" - I 
> would be confused. I would presume they had misheard me, and may 
well 
> ask "What, you went there last weekend?" as a way of confirmation. 
> But, this is beside the point...
> 
> Soon after reading Scott's article, I tried (and failed) to 
> incorporate dogme into all of my classes. Maybe this is my failing 
as 
> a teacher, or maybe it is an example that it is not applicable in 
all 
> situations. A little bit of both, I think.
> 
> There is a game I play with some classes, it involves photocopied 
> money, a water pistol, and lots of running around. I'll spare you 
the 
> exact details, but in essence it's 3 students racing for one of two 
> benches, depending on whether I utter a (for example) present or 
past 
> tense verb. It is definately not dogme, is of very little 
> communicative value, and the students love it. They would much 
rather 
> play the "running bench game" to chatting about what they had for 
> breakfast. Am I a bad teacher if we play this sometimes? The 
students 
> don't seem to think so.
> 
> A similar point was made (slightly more impolitely) by 
> teacherethical, and my question was (and still is) simple...
> 
> What if the students don't want to chat? What if they want to 
> study/play games? Can you force dogme onto a class that don't want 
it?




________________________________________________________________________
________________________________________________________________________



Your use of Yahoo! Groups is subject to
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	Group: dogme
	Message: 1946
	From: lifang67
	Date: Fr Jun 28, 2002 8:26 

	Subject: In Defense of Naivete


	Lee:

Of course, you can base an argument on a naive belief without being 
naive yourself. A case in point is my own posting, which is largely 
founded on the work of Mike Long. I occasionally look in the mirror 
and wish I was Mike Long (usually when I haven't shaved for a while), 
but more often I am grateful that I am not.

I wish that I was Mike Long when I am trying, as you are trying, to 
convince learners that if they concentrate on the sense of things, 
the sentences will take care of themselves, that if they pursue 
meaning with enough persistence, grammaticality will follow. If 
rigorous, painstaking research will convince them, then Mike Long 
will.

But I'm grateful that I'm not Mike Long when I am doing research, 
because Mike Long still seems to me to treat both the classroom and 
the learner as black boxes, where we can't really know what is going 
on. We can measure what goes in, and what comes out, but we can't 
ever really know what happens in between, and therefore we can't ever 
really hope to explain the profit or deficit that results.

In front of me I have a beautiful little transcript of some 
elementary school children talking. The teacher is trying to 
introduce the topic of days of the week, and one child has expressed 
a preference for Sundays. 

The teacher immediately assumes (as teachers do and as the syllabus 
would have it) that the child prefers Sunday because there is no 
school on Sundays (Korean children have school on Saturdays). The 
child says (in Korean) that this was not what he was thinking of; he 
prefers Sundays because he can eat long breakfasts with his family. 
The topic then naturally drifts to the subject of breakfast, which is 
rather far from the chosen input, but the teacher is smart enough to 
go with the flow, and...

(1)T: How about you, Sang-gyun? What kind of breakfast do you like?
(2) S1: Elephant.
(3)S2. Kokiri gogi? ("elephant meat?")
(4)T: Elephant! (laughing) But it's too much for you to eat alone. 
Can you share it with us?
(5)S2: I want eat elephant too.

S2 moves from (3) where he is actually unsure of the word for 
elephant to (5) where he can actually use the word in a (semi)
grammatical sentence to express a heartfelt wish, to wit, the 
degustation of pachyderms.

This is not simply a matter of input enhancement, or negotiation of 
meaning, or modified input or what have you. It's not a matter of 
enhancing learning, or negotiating learning, or modifying learning. 
As Swain says, it IS learning. This is what learning really is. 

You are RIGHT, Leeroy, in your letter, when you regretfully contrast 
what learning really is with what learners want (and are taught to 
want). 

You are even more right to point out that the forces which force 
learner choices away from what learning IS to what people wrongly 
imagine it should be are usually NOT pedagogical forces at all. 

They are things like tests and advertising and coursebook packaging. 
That was why I kept hammering at the market metaphor in my mail. (Is 
it just Korea, or is has the rest of the world experienced an 
explosion in "medical" marketing metaphors too: "English 
Care", "English Clinic", and even "English hospital"?) 

The naive view is to say that the two goals, "satisfying 
expectations" and actually teaching, are fundamentally compatible, 
and this is indeed part of what Mike Long is going on about--he 
argues that if you concentrate on communication and occasionally 
focus on form, in the context of communication, you will get your 
communication and your FCE too.

The cynical view (my own) is that the two are fundamentally 
incompatible, because teaching occurs in a rather philistine social 
context, and that social context means that anti-pedagogical market 
forces and administrative forces will always undermine communication 
(and cooperation) and reinforce the focus on form (and, not 
incidentally, the shibboleth of capitalism, competition). One is 
measurable and thus marketable. The other is not.

You capture the naive view well when you talk of students "feeling 
like their getting their money's worth" and "giving the students what 
they want". Since it's what the kids want and expect, it should go 
down with a minimum of resistance.

(Well, actually most learners I have talked to will phrase their 
desires in rather vague ways, such as "better English", or "more 
speaking ability", or "being able to understand things". In practice, 
their enthusiasm for grammar and tests is even more shortlived that 
their desire for for elephant flesh. But in any case teachers have to 
TEACH--not just sell. So they need to understand what learning is and 
not just keep trying to sell something that it isn't. To my jaundiced 
eye, the argument that it's what the learners (are taught to) want 
does not necessarily make it effective.)

The worldly view seeps back in when you say things like: ""Dogme is 
not the be-all-and-end-all" and "it cannot be applied 100%", as if we 
were talking of some kind of competitively packaged method. Here, 
prelapsarian naivete is starting to give way to portfolio 
diversification. 

If those are the only two choices on offer, I'd stick with naivete. 
It's much more becoming, in fact downright fetching, in a teacher.

I wouldn't say that ALL my students love me, Fiona, but when I do get 
the very chaste sort of love letters that Korean girls give out to 
balding middle-aged foreign males, reference is inevitably made to 
my "passionate" teaching. This is not as shocking as it sounds, it's 
partly the extremely innocent use of the word "passionate" based on 
its Korean equivalent and partly the inability of my students to 
distinguish between passion and nervousness when someone is speaking 
in a foreign tongue. 

In fact, I do occasionally look in the mirror and wish I were more 
naive. But not very often. It's a bit like wishing you were more 
confident; wishing actually makes you less so. 

dk

PS: This isn't really what Reuben's looking for, but on 2 of Jon 
Roberts' recent "Language Teacher Education" there's a table after 
Turney et al that has the roles of the teacher educator--not the 
teacher:

INSTRUCTOR: presenting, questioning, problem soliving, guiding 
discussion
MANAGER: planning, liaising, organizing
COUNSELLOR: relating, responding, helping, handling difficulties
OBSERVER: Establishing frames of reference, focusing, observing and 
recording interaction, analysis of observations
FEEDBACK: stimulating recall of the lesson/incicents, analyzing 
performance, sharing interpretations, forward planning
ASSESSOR: Communicating with learner-teachers, obtaining and 
assessing evidence, reaching summative assessments
PROCESS LEADER: Guidng the processes by which a group operates.

(J. Roberts, Language Teacher Education, London: Arnold, 1998) 

d



	


	Group: dogme
	Message: 1947
	From: Diarmuid
	Date: Fr Jun 28, 2002 9:41 

	Subject: Your Mission (Should You Choose to Accept It)


	Teacher ethical writes:

I have still to see anywhere on this discussion board a practical, down to earth workable praxis of what the dogme paradigm espouses. 

The challenge couldn't be clearer. I look forward to reading what we all think.

Personally, I think that the 'dogme paradigm' couldn't be simpler:

1. Try to get Ss talking about things that matter to them.
2. Try to stop Ss talking, long enough to focus on anything that might serve to raise their awareness of the gaps in their knowledge of English.
3. Repeat ad infinitum (or ad nauseam, depending on your point of view).

Does it work? Well, it's how most people really learn languages. 

Is it applicable in all classrooms? Bits of it. 

Is it the Holy Grail? No.

Is it original? No.

Can I do it efficiently? No.

Should I stop this ridiculous Q-A format now? Yes.

PS: It's sad to hear that people are still sending TE all sorts of crap in his e-mail. I hope that whoever is doing so will stop and think about what might be behind their irrational behaviour. I'm sure that TE isn't the sole cause of it.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1948
	From: Dennis Newson
	Date: Fr Jun 28, 2002 12:06 

	Subject: Re: Your Mission (Should You Choose to Accept It)


	In the context of the ET discussion, it might be worth repeating what is often said on this list:
Many teachers who are not chained to their textbooks frequently find they are dogmeists, or have dogme moments, without
knowing so. Remember Moliere's Monsieur Jourdain who was amazed to find he'd been using prose all his life without realising it.

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 1949
	From: adzmac
	Date: Fr Jun 28, 2002 12:17 

	Subject: Re: re. virus ideas


	Just to say that I think it improbable that anyone is sending virused
e-mails deliberately, but there's a whole flood of worm viruses around at
the moment, especially one called klez. Apparently i sent it to myself, this
morning, so some of you may have received it from me too - or at least from
my pc, acting as a worm-hole.

Just in case you are inadvertently sending it, you should try to keep your
temporary internet files clean; viruses like this often hide in the IE5
file - just go to search, enter CONTENT.IE5, hit search, then when it comes
up, go into the file, select everything and eliminate. And up-date your
anti-virus.
It can take a couple of weeks to get out of the worm's hold, as if any mails
are returned to you, the bugger gets back into your system and may send
itself again. Plus it'll probably get into everyone in your address book's
system too, and so it goes.Trying not to send and receive at the same time
helps, as does distributing your address book amongst secondary address
books, and getting rid of (reducing) the main one.
Finally, if you put an entry in your main address book for an invented
person called !000, with no e-address, if your system tries to send a dodgy
e, you'll get an error message - then you know it's time to disinfect.

And so back to DOGME.
Apologies to those who knew all that stuff already, and I hope it's of use
to those who didn't.

Fiona



	


	Group: dogme
	Message: 1950
	From: F. Mortes
	Date: Fr Jun 28, 2002 3:43 

	Subject: Re: Your Mission (Should You Choose to Accept It)


	Diarmuid,

I find that I generally agree with you to some extent. On this occasion, 
I am delighted to agree 100%. I'd like to share two EFL experiences of 
mine as a learner. I sometimes look back on the EFL teachers I had as a 
teenager and, typically, two faces keep coming back again and again.

1. I was roughly an intermediate learner and I got this teacher (female, 
non-nest, I forgot her name) whose methodology consisted of having us 
read and translate into L1 2 or 3 lexical sets per lesson. We then had 
to memorise them at home and she'd test us orally in the next lesson. 
Some of these lexical sets were: flowers, tools, parts of a car, 
illnesses, etc. She would speak L1 for a great deal of the lesson and 
used to suck on mints non-stop for 90 minutes.She just talked AT us. I 
hated her guts. I probably still do...

2. Brian. Now, his name I'll never forget. Why? He was funny, he talked 
to us, he managed to show some interest in what we had to say and didn't 
hesitate to put aside the course book (Kernel Plus?) to make the most of 
those dogme moments. He prioritised speaking and listening, which suited 
me just fine. He was the best EFL teacher I've ever had and one of the 
most touching moments was the day he was picking up his DTEFLA grade 
slip and we bumped into each other (ironically, I was there for my 
DTEFLA pre-course interview with Scott...). We hadn't seen each other 
for over 10 years and he didn't know I was a teacher. I mentioned all 
those things to him and he seemed genuinely touched...

Aaagggh, I hate it when I get all sentimental !!!

Anyway, you catch my drift.

Francesc in sunny Terrassa


On Friday, June 28, 2002, at 10:41 AM, Diarmuid wrote:

> Teacher ethical writes:
>
> I have still to see anywhere on this discussion board a practical, down 
> to earth workable praxis of what the dogme paradigm espouses.
>
> The challenge couldn't be clearer. I look forward to reading what we 
> all think.
>
> Personally, I think that the 'dogme paradigm' couldn't be simpler:
>
> 1. Try to get Ss talking about things that matter to them.
> 2. Try to stop Ss talking, long enough to focus on anything that might 
> serve to raise their awareness of the gaps in their knowledge of 
> English.
> 3. Repeat ad infinitum (or ad nauseam, depending on your point of view).
>
> Does it work? Well, it's how most people really learn languages.
>
> Is it applicable in all classrooms? Bits of it.
>
> Is it the Holy Grail? No.
>
> Is it original? No.
>
> Can I do it efficiently? No.
>
> Should I stop this ridiculous Q-A format now? Yes.
>
> PS: It's sad to hear that people are still sending TE all sorts of crap 
> in his e-mail. I hope that whoever is doing so will stop and think 
> about what might be behind their irrational behaviour. I'm sure that TE 
> isn't the sole cause of it.
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to:   dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1951
	From: Tom Topham
	Date: Fr Jun 28, 2002 9:08 

	Subject: Re: dogmitizing leeroy_187''s game


	Forgive an abrupt post, leeroy_187, I always want to say more but my typing 
cannot keep up with my brain, and I am tired and lazy when I have the time 
to write here...

So in a nutshell:

great that there is something your kids (early teens?) actually want to do 
("they love it"), reason enough to try to milk it as much as possible

the things I think kind of suck about your activity from a theoretical point 
of view are 1)they don't need to do any speaking, you do it all 2) very 
mechanics oriented (they ID present perfect or past simple) 3) it is a 
power trip that reinforces the T/S authority structure and the Ss concept of 
"accuracy most important" because you shoot them with the water pistol when 
they make a mistake (pure conjecture here, but I'm trying to imagine what 
else you would do with it and you don't tell us - if this isn't true, please 
ignore 3)

Here's a few ideas how you could milk this game, and make it more 
communicative and S-centered (if that's what you would like to do):

Ss make the sentences as prep before the activity (less prep time for you, 
wee!)

instead of grammar as the criteria for running to benches, it is truth of 
the statements (eg about you/them/the school/the city you are in etc)

maybe if you use above idea, add in possibility to ask you Q's as follow-up 
before selecting bench to run for

get Ss to agree on formal rules for the game (asking Q's and discussing with 
you as req'd), draw em up (them of course not you), hang em on the walls... 
indiv. groups could cover dif't topics eg water pistol/money/when you 
can/can't run, etc etc

Get Ss to invent similar games - they must explain to you (hope you can't 
speak much local lingo) how it is played, of course you need to act very 
slow and ask lots of clarifying Q's

be arbitrary and/or unfair in your scoring (don't abuse this too often) so 
they have to argue/explain the mistakes you have made

discuss/Ss write up on a chart what they win when they collect certain 
thresholds of $$$ (makes a nice ongoing link over many lessons if you run a 
"bank" and $$$ carry over from day to day)

if the game has complicated enough rules and sneaky loopholes or "cheats", 
ss will find these loopholes - then we can discuss and amend the rules, or 
Ss can draw up "Strategy Guides" to display on walls

Hope some of these ideas might sound good and pan out for you leeroy.

GTom

PS re dogme commandments as they apply to your thingy:

1: well, "game show props" as you describe are standard classroom equipment, 
right?
2: ok
3: possible
4: Q's are "real" in the context of a game show
5: no slavish adherence to a method here, full points
6: oh well, 5/6 so far, but you need to satisfy the DoS and his tests... 
also you can feed in procedural/functional language they need as it arises 
(esp if you can do some basic translation of local lingo)
7: somewhat possible if you follow some of the ideas above
8: a school issue not a class issue
9: ditto
10: you get bonus points here

So your game is already a bit dogmish, and with these ideas I've suggested 
could almost be 100% kosher Dogme! So stop pretending you are on the other 
side of the fence leeroy (insert smiley)




_________________________________________________________________
Send and receive Hotmail on your mobile device: http://mobile.msn.com


	


	Group: dogme
	Message: 1952
	From: tom_topham
	Date: Fr Jun 28, 2002 11:49 

	Subject: Re: no problem!


	--- In dogme@y..., "teacherethical" <teacherethical@y...> wrote:
<snip>. ...It works. My students learn. They like me. I 
> like them. Is that a problem?
> 

No, it sounds great. Was someone complaining about this TE?



	


	Group: dogme
	Message: 1953
	From: Tom Topham
	Date: Sa Jun 29, 2002 3:47 

	Subject: Re: HOT SEX TONIGHT!! (how to avoid it)


	Regarding GAY PORNO SPAM I think, TE, that you are assuming malevolence that 
isn't here.

If this is the first time you have signed up for a yahoogroup, your email 
address*** will be "harvested" by automatic webcrawlers... these are little 
programs that are sent out to "browse the internet", collecting email 
addresses and adding them to various databases, which are then sold on to 
these sorts of marketers.

I've been getting stuff like this for years, and have learned to use my mail 
filters and/or ignore and delete these messages.

So, again, I think chances are nobody here has done this to you, it is just 
one of the downsides of giving your address to public forums like this.

For more specific help/advice, a google search on "spam", "anti spam 
software" "spam tips tricks avoid" "email filter spam" or sth like that will 
give you more info than you could ever need.

** On the other hand, you could enlarge your penis, begin collecting porn, 
get better interest rates, improve your credit, make $$$$$ from the comfort 
of your home - all because you got involved with Dogme!**

Happy browsing,

GTom

*** Can't remember if similar info already appeared here on Dogme - if so, 
my apologies

** intended for humoristic purposes only, do not try this at home **



_________________________________________________________________
Chat with friends online, try MSN Messenger: http://messenger.msn.com


	


	Group: dogme
	Message: 1954
	From: leeroy_187
	Date: Sa Jun 29, 2002 1:56 

	Subject: To continue...


	A couple of points, but only for the sake of discussion!

It was mentioned that having a water gun enforced the role of the 
teacher as the "dominator" - or words to that effect. Apparently (and 
correct me if I'm wrong) but dogme recommends that the teacher be 
as "close" to the students as possible, and should attempt to be "on 
their level". 

Some teachers have fallen into that trap before here at my school, 
the result being that the students walk all over the teacher, lose 
all respect for them and so the classroom dynamic loses it's 
structure. (With ideal students of course, this would never 
happen...) A while ago it was said on a colleagues teacher evaluation 
form that the student liked "Mr. Chris's sense of discipline". My 
students need a certain amount of "Teacher Is The Boss" mentality, 
they expect it, and it can be delivered in a light-hearted but 
effective way. 

Of course, I am not suggesting that I am a "devil" who terrorises the 
students into silent submission, but they expect, and operate best 
in, a traditional sort of classroom atmosphere where the teacher is 
the leader, (or driver, to keep up the metaphor). They would prefer 
to be chauffer-driven around the world of language rather than have 
to drive themselves. This is not to say YOUR students are the same, I 
am explaining what works best for me.

And, shooting students with a water-gun is fun, both for me & them. I 
find it creates a light-hearted & jovial atmosphere, where I can 
deliver "discipline" without being stigmatised as a bossy 
authoritarian.

"Why would you possibly want to discipline your students?"
I hear some of you cry...

1. For speaking Indonesian in the class
No, it doesn't work asking them to continue the conversation in 
English. It never works...

2. Playing with their hand/mobile/cell phones. A student is no use if 
she is sending text messages to her friend at home

3. Punishment after a game or quiz. Shooting the losers is cheaper 
than giving the winners chocolates.

In conclusion? The water gun is a fun & novel tool in the class.

Oh,and,I believe one of the commandments is that the teacher should 
be sitting as much as possible. I teach in narrow classes, and when I 
sit, I can't see everyone. Can we add clauses to the ten commandments 
that include class layout issues?

Perhaps, after reading your replies, the following could go somewhere 
to defining dogme...

Dogme is (and certainly should be) flexible. People's interpretations 
of how it works best for them are different. It is not so much a 
precise set of instructions, rather a general idea. Slavish adherance 
to any set of rules is bad, right? and that includes dogme, and (dare 
I say it), the ten commandments.

To view dogme as a "single unit", as in an "all-or-nothing" type 
metholodology is wrong. Just because some dogme recommendations don't 
apply doesn't mean that you should give up on it entirely. Of course, 
we must pick and choose from certain aspects of it to best suit the 
needs of our classrooms. 

The problem (I believe) that lies with dogme at the moment is not 
that it is a bad idea, but that teachers don't know how to 
realistically implement it. A "grass-roots" version needs to be made, 
that incorporates some of the restrictions that teachers work under. 
I expect that most of you who have found find dogme works, have 
already decided which aspects of it work best for you. I (think) I 
have. But, not all teachers can do this.

Scott's original article, and the "Ten Commandments" of dogme were 
great as an intro, and as a way of getting people's attention. But 
they were a little drastic, don't you think? Perhaps what is now 
needed is a bit of fine-tuning. 

My no. 1 objective is to become a better teacher. Not because it will 
necessarily mean more money, but because it is my job & I want to be 
good at what I do. Scott realised a lot of improvements that could be 
made to the world of EFL, but realising what SHOULD be done is not 
the same as realising what CAN be done. Naturally, there are some 
limits to dogme-implementation,I am trying to establish what they are 
without excessive doses of pride or close-personal opinion tainting 
it.

It doesn't have to be a "revolution" in the world of EFL, dogme can, 
instead, be one more of many improvements made to teaching 
methodologies that teachers can pick-and-choose from when they see 
fit. What works for my students, after all, will not all work for 
your students, and vica-versa.

Agreed?
Leeroy



	


	Group: dogme
	Message: 1955
	From: Robert Haines
	Date: Sa Jun 29, 2002 11:26 

	Subject: Re: HOT SEX TONIGHT!! (how to avoid it)


	To follow up on Tom's advice (assuming one wants to avoid hot sex tonight or at any other time for that matter):

Also, TE, don't respond to any messages saying things like "Click here to be taken off our e-mailing list" since a response will only ensure being placed on the an e-mailing list.

Hope that helps.
----- Original Message ----- 
From: Tom Topham 
To: dogme@yahoogroups.com 
Sent: Saturday, June 29, 2002 7:47 AM
Subject: Re: [dogme] HOT SEX TONIGHT!! (how to avoid it)




Regarding GAY PORNO SPAM I think, TE, that you are assuming malevolence that 
isn't here.

If this is the first time you have signed up for a yahoogroup, your email 
address*** will be "harvested" by automatic webcrawlers... these are little 
programs that are sent out to "browse the internet", collecting email 
addresses and adding them to various databases, which are then sold on to 
these sorts of marketers.

I've been getting stuff like this for years, and have learned to use my mail 
filters and/or ignore and delete these messages.

So, again, I think chances are nobody here has done this to you, it is just 
one of the downsides of giving your address to public forums like this.

For more specific help/advice, a google search on "spam", "anti spam 
software" "spam tips tricks avoid" "email filter spam" or sth like that will 
give you more info than you could ever need.

** On the other hand, you could enlarge your penis, begin collecting porn, 
get better interest rates, improve your credit, make $$$$$ from the comfort 
of your home - all because you got involved with Dogme!**

Happy browsing,

GTom

*** Can't remember if similar info already appeared here on Dogme - if so, 
my apologies

** intended for humoristic purposes only, do not try this at home **



_________________________________________________________________
Chat with friends online, try MSN Messenger: http://messenger.msn.com



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1956
	From: Robert Haines
	Date: Sa Jun 29, 2002 11:46 

	Subject: Re: To continue...


	leeroy_187 wrote:
"Of course, I am not suggesting that I am a "devil" who terrorises the 
students into silent submission, but they expect, and operate best 
in, a traditional sort of classroom atmosphere where the teacher is 
the leader, (or driver, to keep up the metaphor). They would prefer 
to be chauffer-driven around the world of language rather than have 
to drive themselves."

I am happy to learn that we're getting a lot of mileage (can't resist a pun) out of this metaphor folks. Leeroy_187, what happens when the learners want to/must take the wheel, i.e. they want to order food, talk to a friend, etc. in English, and teacher isn't their to chauffeur them around? Will they always have to find another teacher/chauffeur? Can they afford it? Will they enjoy it? How might we find out? 

I'm glad you want to be a better teacher Leeroy 187: "My no. 1 objective is to become a better teacher. Not because it will necessarily mean more money, but because it is my job & I want to be good at what I do."

I think that goes for most of the people in this e-group as well.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1957
	From: Sue Murray
	Date: So Jun 30, 2002 11:08 

	Subject: to continue ....


	Leeroy's latest has nicely pre-empted some of the points I wanted to make (but no time till tonight); this quite often happens, but this time I’ll throw in my bit anyway, and hope it's not too incoherent (it's difficult having so little time but so much to say!) So,, comments, from the perspective of teaching european (mainly Italian) teenagers, below. 
plus one additional thought; Leeroy says his water pistol is also useful for getting students to speak English in class. (the water pistol thing is close to my heart, as two years ago I really wanted one for a large, particularly rowdy and dialect prone class of mostly male16 year olds, but it was decided that I couldn't set such a precedent, because it would surely encourage them to bring in and liberally use similar toys, or things like that .... So, I'm very glad to know it can be effective!)

Teenagers (in a monolingual group, of course) often need to have the teacher clearly involved in order to 'justify' their speaking in English - they can feel daft speaking to each other in English and don't see the point, especially when their own language is so emblematic and part of their developing identity and group 'status'. Of course there ARE teens who just love speaking English to each other even when the teacher is not involved or listening; but it is far more common that teens will do what they see as the 'exercise' in English and all peripheral stuff in L1; not so much talking to each other in English but doing what they 'have to' do; a structure focused lesson lends itself to this - for example, they will complete a so-called controlled or semi-controlled info gap activity using the prescribed structure/s, and everything else during and after will go into L1. A 'structure of the day' or ESS testing type of thing doesn't really answer the crucial, underlying question of 'why use English?'; instead, it answers the question, 'get the passive right' or something similar. 

This is perhaps why it can be so unusual to find learners using the target language for ‘metalanguage’ (not the right term, but you’ll see what I mean) - in the past, we used to do things like write up on the board everything we heard learners saying in L1 while they were doing an activity; afterwards, we would ask them if they could translate what they had said; it was always simple, easy stuff they knew almost without thinking (stuff like, 'your turn', 'whose turn is it?', 'give me a rubber', 'don't understand that', 'what do you think?', etc etc etc). So - our 'teacher-logic' went! - if you know how to say it in English, why don't you say it in English, and get more speaking practice that way too? The reaction to this type of thing was usually benign, slightly polite amusement, but 'learner-logic' - especially teenager learner logic in their largely ESS world - didn't really see the point or make the connection; a sort of (not explicit, but underlying), 'either we're playing a game - to win, to have fun; or we're trying to get the right answers'; 

(The right answer? Well, for a start, when there is no right answer, how do you know what to use English for and what to use L1 for??!)

Anyway, here are some comments on Lee's previous main points: 

"1. Sometimes the students don't want to talk. They want to "study". 
They don't share the same enthusiasm for dogme as you & I. As 
inneffective as teaching grammar from Murphy first is, they feel it 
is the way it should be done. A few months ago, I was pulled into the 
DOS's office for "not using the books enough." A student had 
apparently complained they as he had paid money for a coursebook, it 
should be used more often."

in contrast, most Italian teenagers patently do NOT want to study, BUT, perhaps partly because of the ESS/ELL dichotomy Fiona mentioned, if they don't 'study' (or aren't made to study) in a Murphy type way, they can feel they haven't 'done' anything; so, a sometimes common scenario in our school has been that teachers ask their teenagers what they want to do, the teenagers say they want to doss, or play games, or watch a movie, and if the teacher gives them purely what they want, the two faced little 'people' then go home and complain to their folks that they don't do anything, it's just a waste of time!! 

So, here, it's a case of getting the balance right; it's a case of understanding that what they say they want isn't really what they want or expect; this isn't easy of course, especially when a teacher wants to bond with a group and wants a group to bond. The teenagers here - and I'm sure not only here - want a teacher to be 'strong' (that's the word they use!) with them, but that doesn't mean just trotting out the familiar type of ESS stuff; indeed, the most commom problem with teenage classes here over the years has been that they find the book 'boring'; the problem doesn't necessarily get easier when teachers work hard to provide fun and games, because teenagers can often take that as a licence for sheer chaos; and so you're caught between Scylla and Charybdis, as it were, or the devil and the deep blue sea. (The sort of trap Leeroy talked about). they need a distinction between the classroom and the disco or the street corner, but they also need a connection between the classroom and the disco or the street corner. As well as their own personal space. And even if they really like you, if you give them too many Murphy exercises or too many water pistols, they'll either get bored or just lose respect and take it as a licence to let it all hang out.

So, somehow, we have to try and provide new 'answers', which aren't sheer dossing and aren't sheer focus-on-form or meaningless language for language's sake; convincing teens that you are 'on their side' also means understanding that they want you to be teacher as often as they want you to be friend, and that as teacher you can be their friend by giving them constructive choices (at first, they might turn their noses up at both options - it's best to start off by giving only two options! - but unless you're very unlucky, they'll respond well once they realise you're giving them choices which are specifically for them, and they generally tend to respect this type of more personalised 'planning').

"2. Perhaps it is cultural, but the students believe that as 
the "teacher", I should be the one leading discussion, leading the 
lesson, & "teaching" them. Some students are not comfortable in just 
talking about themselves for an hour & a half, or being "in the 
driving seat". They don't think it's what they paid their money for."

Sometimes, the trick is just letting it happen; and they don't have to 'explicitly' talk about themselves - when we give opinions, have ideas, reactions, use our imaginations, and even of course when we listen and reflect, we are 'using' or 'being' ourselves, rather than specifically talking about ourselves. We are not always really using and being ourselves when we do largely abstract but relatively easy formulaic Murphy type exercises. (and such exercises can be a satisfying self-study adjunct for those who like them, but when you're all together ....)

(And the point about the teacher 'leading' discussions is perhaps also partly related to the fact that they know it's a way of keeping them at least somewhat on the speaking English track, and giving a them a credible reason for speaking English ???)

I had a teenage class this year where merely asking 'what did you do today' (a question I find crass, but they loved it!) often passed half the lesson, via various digressions and comments and repartee, and most of the language they needed for their 'exam' - and much more - came out that way; we spent most the rest of the lessons with various games, discussions and roleplays - the games however had a very 'didactic' scope, such as focusing on and recycling what had already come out, and we modified or even invented the games ourselves (though round familiar themes such as wheel of fortune, quizzes, sudden death stepping stones, pictionary, team paraphrasing and basketball); the discussions were often dominated by the stronger speakers but I and the others enjoyed listening (and whenever I'm with a group of people socially, there's always a mix of quieter and more talkative ones ...and they seemed to much prefer whole class rather than groups here - perhaps, again, a way of 'making' themselves stick more to English??), and the roleplays had even the shyer and less confident students at full pelt, with no concern for whether the teacher was anywhere near or not!!! I was in the 'driving seat' because I decided to not worry about using the book or page numbers or workbook drills; all we did was about ten pages of the latter over the year, mainly because the exam they had to take was workbook like, and most students ate them up and looked at me as if I'd given them fresh air rather than pasta for dinner.......one or two, however, clearly had some difficulties with the more abstract, purely form focused stuff, and this provided very good opportunities for peer teaching. 

very luckily, I don't have anyone breathing down my neck to check whether I've done at least 3 pages of the course book each lesson. But I do write down what students ask about and talk about each time, and take care to remember and follow-up and recycle, and together with getting them to share their work and homework and projects, and using some special topic research and ‘learn about’ stuff according to the learners’ own interests and passions, and adding in as ongoing themes one or two class 'souvenirs', such as their doing a class photostory, or producing a class newsheet or magazine, the whole thing turns into a sort of 'coursebook' of its own; a lot of us here have been increasingly including this type of thing with teenagers - including (as other colleagues have done more than me) stories and a lot of songs - largely as a result of overt dissatisfaction with coursebooks from that age group. 

"3. The tests I work under do not evaluate communicative competence, 
it is often a case of remembering certain structures or forms, and 
awareness of grammatical terminology. I know many native speakers who 
would bulk at the prospect of "Re-write the following structures 
using a 1st, 2nd or 3rd conditional sentence." And yet, the students 
must pass it."

This is perhaps the most 'serious' obstacle, in that it conditions everything else; 

a lot of the 'business as usual' status quo of transmission style teaching owes its predominance to the fact that testing is not placed at 99th position, as dk 'generously' suggested!, but in 1st. And, as dk again pointed out, the assumption that therefore you learn what I teach. (Back to Fiona's ESS/ELL distinction, some extremely valiant secondary school teachers I know have been trying to introduce more communicative and personalised lessons, but they are thwarted by a number of factors, not least the rigid requirement to 'test' what has been 'taught' every three weeks....)

spose I'm very lucky again - we have two types of test here; one is internal, and the class teacher creates his/her own criteria (perhaps even together with the students, and including course assessment); the other is the option of taking an external UCLES exam - about 70% of students overall opt to do this, though with teenagers alone it's more like 85%. And, to be fair, UCLES exams are relatively general and communicative, as exams go, and at least up to FCE need no specific course 'deviation' or conditioning, just a bit of specific exam practice to be familiar with the tests. (We still have one exception, in that Elementary students, like my above mentioned teenage class, have to take a rather old fashioned examination which is part of the school group our school belongs to!)

As to grammatical terminology, a student of mine got an 'A' in FCE but she knows no grammar terminology, except what she gleaned from when I or her peers used it now and again; but she sure knows how to use the language.

just as a semi-relevant postscript, a couple of interesting articles in EtP this month; one is about GLP and CP (Grammar/Lexical Push and Communicative Pull); Richard Bradford says that he has done a study involving 229 students of all levels and ages over 3 years, and found that the CP (getting language out, rather than putting it in) students outperformed the GLPs (pre-set drills, rules etc). There are no details of how the study was conducted, but it's an intruiging article.

And, as an antidote to the assumption that everyone has to start with a coursebook, it's the only way, Tessa Woodward states in her article in July's EtP, "Luckily, I was trained as an English teacher long before the 'aims and objectives' approach had really got its teeth into the teaching population! I was, therefore, shown how to build lessons and courses around interesting texts and stories, literature, student talk and other things"; there was life before CELTA as we know it, and a mixture of looking back and looking forward (as with Scott's 'bit on the side' with Peter Watkins) could help create something less rigid and more fertile for all concerned.

a lot of learners are naturally conditioned by the requirements of tests and testing, and/or haven’t really developed the habit of thinking about THEIR learning beyond the general ‘I want to learn English’, where ‘English’ is a ‘thing out there’ that exists imperialistically, and independently of anyone’s efforts to learn or teach it. If a teacher takes or is forced to take this attitude too, it is 'business as usual'. You can’t expect 180 degree turns (as Francesc said at the end of his post), and every teacher as well as every group has his or her own personality and needs, and what works for one might not work so well for another; probably that water pistol WOULD have led to unmitigated mayhem had I been allowed to use it with those teenagers (who, I might add, were one of the most rewarding teenage groups I’ve ever taught, but also by far the most hard work and the most exhausting!), but that water pistol can work a treat in other cases. And it’s not a case of whether a water pistol ‘is’ or ‘isn’t’ dogme, but a case of using available resources (including those which resourcefully suggest themselves to imaginative and creative teachers such as Leeroy and which it may be necessary to ‘import’ into the classroom) towards creating conditions which will better enable a particular group of learners to become central to their own learning. 

Just a final word about one of my favourite subjects (grammar!); what grammar means - really means - to learners is often (or always) something quite different to what syllabuses churn out; their questions and doubts, what is or isn't clear to them, their curiosity about certain - often surprising and unpredictable!! - things, their need to understand something in a certain way, what they're ready for, what charms and intrigues them, their 'blind spots', relationships with their personal view of language and their mother tongue - all these and more (let alone what they really want to say) are rarely helped or tackled by a standard syllabus. 

Sue 





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1958
	From: leeroy_187
	Date: Mo Jul 01, 2002 1:26 

	Subject: Re: To continue...


	Alas, although I try hard, it appears that my genuine motivations for 
posting to this group are not being taken seriously. Instead, I have 
been continuously condescended, patronised & accused of naivety...

But, as fun as online slagging matches are to read, I have no wish to 
be in one myself! Points are usually better taken, I find, when 
phrased politely & respectfully - something which I have strived to 
do. My aim has always been to establish a way to "bring dogme to the 
masses" - to adapt and repackage it in such a way so that more 
teachers feel it is accessible & relevant to them. It seems that 
these aims have been continually misinterpreted. 

My initial observations/critisisms were (I believe) not only my own 
opinions, I think a lot of teachers feel that dogme is, to a certain 
extent, unrealistic. Not because it is a bad idea, but because it 
could be presented in a more "Teacher-in-the-real-world" friendly 
way. As experienced professionals, I had assumed that you would feel 
similarly - and would endevour to define new principles & ideas that 
would make dogme more workable to the masses. 

Evidently, I have been naive the whole time. If anyone has any 
thoughts on "how to implicate dogme-based principles while 
maintaining compatability with existing grading procedures & other 
non-pedagogical restrictions" then please email me your thoughts - 
I'd be glad to hear them. 

If not, then I'll leave you boys to it! :)

Mr. Lee.



	


	Group: dogme
	Message: 1959
	From: Diarmuid
	Date: Mo Jul 01, 2002 8:29 

	Subject: Re: Re: To continue...


	I have enjoyed reading your posts, Mr Lee. They are a welcome breath of dissent in this dogme-eat-dogme world. 

I hope you stay with us and I look forward to reading the replies to your question. I'm still waiting to read some of the answers to TE's query too, for that matter! I guess we're at a busy time of year.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1960
	From: Tom Topham
	Date: Mo Jul 01, 2002 9:23 

	Subject: Re: Does this really have to continue?


	Mr Lee,

I know this isn't a courtroom, but I have tried to be friendly and helpful 
in my most recent posts, and I agree that arguing and not taking people 
seriously won't lead any of us anywhere productive. Because I have been 
accused of being out of line in the past I have gone back and re-read this 
whole thread to try to see what I might have done to get you so defensive.

In post 1938 you said:

"Soon after reading Scott's article, I tried (and failed) to
incorporate dogme into all of my classes. Maybe this is my failing as
a teacher, or maybe it is an example that it is not applicable in all
situations. A little bit of both, I think.

There is a game I play with some classes
...<describe game>...
Am I a bad teacher if we play this sometimes? The students
don't seem to think so."

The way I read this was that you felt that you would like to be more 
Dogmish, here is an example of an activity that works but is obviously not 
Dogmish, and you are questioning whether it is pedagogically sound and what 
others on the list think about it. I guess it could also be taken as "See, 
Dogme is obviously wrong because my non-Dogme activity is my most successful 
one." But I tried to assume you were not just arguing, that you wanted some 
productive discussion.

My response in post 1951 consisted of three parts:

-what it was that made this activity (in my opinion) not as much in terms of 
effective learning as it could be, from a *theoretical* perspective.
-a quite extensive list of practical ideas you could adopt to make it more 
communicative and student centered
-a bit at the end suggesting that there were a lot of Dogmish elements in 
what you were/could be doing

Rather than discuss the meat of what I said (I spent about 45 minutes of my 
free time in the evening writing these ideas, hoping to be of *real*, 
*practical* assistance to you, Mr. Lee) you went off on a big defense of why 
it *isn't* wrong to squirt your kids with a water pistol.

Well, Mr. Lee, squirt away! I agree with Sue's recent post on the issue 
(Sue, I wish I could type as fast as you seem to be able to!): I can't 
imagine it doing anything but leading to chaos in MY classroom, but if it 
works for you, whatever.

What I found unfortunate was that my post could have gone some ways towards 
your stated aim:

"how to [integrate] dogme-based principles while maintaining compatability 
with existing grading procedures & other non-pedagogical restrictions"

Would you be willing to re-read post 1951 and try some of those ideas, Mr. 
Lee? Or do they seem impractical? Most of them (not all) have been tested 
in some form or other in my own classroom and have been successful. I would 
be eager to further explore possibilities for these sorts of games with teen 
classes.

If you want to just ignore these possible modifications/extensions it's your 
choice, but then I would question your stated aims in posting to this group.

Sincerely,

Grumpy, bewildered, earnest, well-intentioned Tom

PS BONUS GAMES!!

In respone to Sue's mention of teens wanting to "do the task" in English, 
but doing all the peripheral chat in L1, I have found two quite effective 
"games" that encourage freer chat by making it part of the task.

"HIDDEN SENTENCE"
(I am not sure of the source, but know it isn't my original idea. I have 
worked it for a few years though and it's now one of the tools in my bag of 
tricks)

Put some sentences or phrases on cards.

Two teams. Two chairs facing each other at front of class. Two semi 
circles of chairs behind each of these chairs. Teams sit on either side, 
one member of each team sits up front.

Each of the "volunteers" in the centre get a card. Teacher gives a subject 
to discuss for one minute (or two or three as suits your group). These two 
students chat in English for alloted time, trying to work their "hidden 
sentence" into the discussion in a discreet way.

After "time up" both teams get to have a little huddle to discuss what other 
teams sentence was. Each team gets one attempt to "unmask" other team.

Scoring:
You don't use the sentence, your team -1 (or they all get a squirt, as you 
prefer)
You use it, but other team detects it 0
You use it undetected +1 (or they get some $$$)

There are a lot of modifications that can change focus of the game:
-just a short phrase for "weaker" or "lower level" groups
-use functional language as "hidden sentence" (eg "Don't you agree?"). To 
use it undetected Ss need to use LOTS of these conversational strategies in 
the chat
-use really bizarre phrases/sentences (ss need to delicately change subject 
in a way that won't "give it away")
-give them a topic that is completely unrelated to what is on the cards 
(again, strategies for changing the subject needed from players) or give 
them a topic quite natural to the phrases (easier for the speakers, but 
harder for the others to detect)
-give them sentences slightly more extended (or "better English") than what 
they tend to produce - this encourages them to speak "at their best" and 
push the barrier so that the hidden sentenc doesn't stick out like a sore 
thumb

This game has crashed and burned terribly with some groups ( I admit the 
rules and concepts/strategies are quite complicated), but others have 
absolutely eaten it up! One group of adults I had actually went off to the 
pub (after class) to continue playing it on their own, and this became a 
regular part of their English learning and social lives.

One solution (I haven't tried) to make it not crash the first time you try 
it is to introduce a full text that clearly explains the game and the 
strategies needed, and "do it" as a reading text before you actually play 
the game.

A follow-up (I have used) is get people to write up "reports" of their own 
experience as the "talkers". Speaking in such an intensive fishbowl type of 
format (with the enemy team staring at you and following your every word) 
can be quite an (interesting? intimidating?) experience for the 
participants, they often have quite a lot to say about their performance 
after the fact.

"DITCH YOUR CARDS"
(I'm proud to say this is my original idea - this is not to say my damaged 
memory hasn't tricked me, and I have stolen it unknowingly)

on cards a bunch of typical phrases Ss could say but chose to use L1 for (as 
in Sue's recent post - stuff like "It's your turn" "I disagree" "What do you 
have for number X?" "I have a different answer" etc etc.) You need a big 
deck, so each group of 2 - 4 Ss will have enough for 10 cards or so each S.

Groups of 2-4, deal out the cards.

Now, do whatever task you wanted them to do - check homework together, do a 
Murphy exercise, whatever.

They have to try to use all the expressions on their cards. They can either 
ditch the card as they say it, or more suspenseful, just ditch all their 
cards at once when they have won.

Bingo! Instant external motivation to use English instead of L1! I have 
used this activity with quite a bit of success.

PPS Please, people! Before you reply telling me to *&^%#$ or telling me 
that I am being an ^&*#&^$, or that I am disrespecting you or your opinions 
in some way, or am not taking you seriously, think about these facts :

-98% of this post is either conciliatory or involves practical ideas for the 
classroom
-I am not *trying* to be argumentative. If I seem that way to you, well, 
you can just blow it out your... OOPS! Back in the box, Hyde, back in the 
box!
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	Group: dogme
	Message: 1961
	From: tom_topham
	Date: Mo Jul 01, 2002 10:17 

	Subject: Suggestion for less heat, more light


	It seems (to me) that there is a pattern in this Dogme group:


1.new person joins group
2.new person posts agressive / uninformed criticisms of Dogme, 
usually focused on the 10 commandments
3.extended, unproductive argument thread(s) ensue
4.new person eventually learns what is going on in this group and A) 
calms down, or B) goes away

(simultaneous with all above: new member flooded with spam)


This happened to me when I joined (I am trying to work on step 4 
option A right now), and I see it repeating. I am sure it is 
discouraging / frustrating for some of those who are old here, at 
least it is for me. Lots of teachers are not very internetized so 
might not be familiar with newsgroups and their dynamics.

Scott's idea of moderating posts wasn't too popular, and is counter 
to spirit of open discussion. But as the group grows in coming 
months / years I am sure this pattern will continue, likely increase.

Here is an idea that might ameliorate this situation:

Approval needed for membership (it can be set that non-members can 
read but not post) - not really a restriction, as Scott can let 
everyone in. I have a crappy little dead group in Yahoo, and I get a 
request to join every couple of months. I send a response 
asking "Why on earth would you want to join this crappy, dead 
group?" Every time, I get no answer or a 'message undeliverable' 
error. What does this mean? it means a PORNOBOT is tying to harvest 
email adresses! How many of the 118 people here on Dogme are 
people? It might be 10 or so regular posters, 10 or so lurkers, and 
98 pornobots...

Instead of my "Why on earth join this?" message, Scott will of course 
post a "How smart of you to join this cool group!" message, but the 
point is that he could also attach an intro message that could 
include any of the following:

-general etiquette, do's and dont's of posting, links to basic FAQs 
about what newsgroups are for the uninitiated
-info about what spam is and how to deal with it
-most importantly, a basic FAQ about what this group is and what 
Dogme is / is not. This would include a clear explanation that the 
10 commandments are to some extent a marketing gimmick and should not 
be taken as gospel, and perhaps a clearer / more extended mission 
statement as to why we are here and what we are trying to do.
-perhaps a "who is who" that introduces frequent posters, what they 
are like, so people know not to jump up and start arguing because 
they don't realize what is going on
-a strong suggestion to read the archives to get a feel for who the 
people here are and what they are on about (something I wish I had 
done earlier!)

If the requesting new members reply to Scott's message with "Yes, I 
have read your message and still want to join this cool group" the 
result will be:

-more informed initiates
-no more (new) pornobots joining


Comrades, what say you to this idea?

GT



	


	Group: dogme
	Message: 1962
	From: Sue Murray
	Date: Mo Jul 01, 2002 11:53 

	Subject: continuing (but tentatively?)


	Just a few quick comments.

First, thanks, ('Grumpy Hyde' ? - have you gone double-barrelled?!), for those great bonus games!! Love 'em.

Second, just to be clear, I actually ENVY Lee his water pistol; I still feel cheated for not being allowed to use one!! 

Third, hope nothing in my posting came over wrong - but probably it did; end of season tiredness/distraction, natural inability to express myself clearly, and 40 degrees in the shade at the moment; I've really enjoyed and got a lot from Lee's postings, and the last thing on my mind was any condescension, slagging or whatever (far, far from it); and I do agree that many learners and especially teenagers need the teacher to fulfill a certain role - Reuben mentioned teacher roles recently, and there are many, but a degree of being 'boss' is always involved at some stage, however good the balance can be. (Remember something Luke wrote about this, some time back though so can't find it now). With adult learners, this is often nominal - they're really leading, but they need to be able to at least kid themselves somewhat that you're in charge. (This was brought home to me last month in an adult FCE class when after 8 months of learners running their own course, one evening I gave them an 'explicit' (rather than implicit or it just happening) choice of what they could do, and they looked at me with big sheepish grins and said, 'we don't mind, you decide, you're the boss!'; they really believed that in that moment, but I can tell you, it was NOT true!)

Down teenage dogme way, even more tricks with mirrors can be involved; especially the games one - it seems like a game, but it helps you learn because it's clever and fun and memorable and it also gets you using the target language in a way you'd feel too geeky doing if you were doing it without the 'cover' of the game; and on that score, even more brownie points to Tom's constructive tried and tested suggestions; 

a propos of which, one of my favourite quotes is how a colleague defined a good lesson some years back: 'The students can't stop talking about it afterwards'; Tom's example of learners playing the Hidden Sentence game in the pub in their spare time is ... well, what more can you ask??!

(very unoriginal, but simple and works well at most levels, is the 'Just a Minute' game from BBC radio; and students can choose their own topics or topic lists - recent popular choices were: chocolate, pizzas, entrepreneurs, sport, farting, something I saw on tv, friends, music; for more reflective classes there's also the option Tom mentions of writing or talking about how they feel about the experience - some are eager to have a go, have clever strategies for getting points, and don't worry about making mistakes; others feel shy, or find that when they do have a go it's nothing like as bad as they feared, and they feel they've achieved something/overcome a hurdle: and even the wheel of fortune phrase games we play in class - using a card deck system as points - as well as others, are not at all unknown as enjoyable passtimes in L1 and/or L2; in fact I and my colleagues have picked up on or adapted most classroom games this way) 

And as Lee says, if you're having to prepare teens for grammatical terminology exams, games can be an effective way towards doing this and more; and as Tom said to Lee, if you've got something they want to do, you've basically won the battle already - and that's not so common a thing is it?

anyway, at this point I'll shut up, (insert BIG smiley - also to compensate for all the gestures, intonation and other things, lack of which can lead to misunderstandings?), and say goodnight!
Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1963
	From: romiha1
	Date: Di Jul 02, 2002 5:03 

	Subject: 


	Mr. Lee,

I am currently in a classroom cosisting of multi-levels (Upper-int. 
to Advanced)for 3 hours every morning. The youngest ss is 20 and the 
oldest around 45. Most are in their early twenties. All but five, who 
come from Korea, are from Japan (total twelve ss). We're using Fast 
Lane 5, which I have to say I enjoy for its lack of overt grammar 
structures. The first activity in the book, which we did on the first 
day of class, seemed dogmetic to me: First of all, ss asked a partner 
about his/her name, eg. Were you named after someone? Do you like 
your name? How many names do you have? Any nicknames? and such. After 
that, ss moved on to a new topic (Let's say, your favorite place)with 
a new partner. This last step is repeated for a few more topics. 
IMPORTANT: Each s keeps the profile being written about him/her for 
each brief Q&A topic OR ss pass the profiles on to the next 
questioner. The idea is that each s has a profile of themselves at 
the end of this stage. Next, ss read through their profile and make 
any necessary adjustments (grammatical or factual). Finally, the 
profiles are posted on the wall for all to read. I gathered errors 
that I thought would help ss notice gaps in their interlanguage and 
the "target language" for later analysis/grammar auction/homework? 

Of course, not all books are as inherently dogmetic as the one I'm 
using (for the first time). In those cases I tend to encounter the 
problem Sue wrote about, ie ss complaining about not using the book 
enough and/or feeling like their not doing much because they don't 
have completed handouts to file in their binders. What to do? Why, 
more dogme of course-- but, perhaps, with a twist. Ss can have their 
gap fills and skeleton sentences, but they should be done as 
homework. I assign what is often meant to be "covered" in class as 
homework. I pull out texts and anything TBL-ish for the lesson. This 
provieds what I consider to be essential L1 input (the more the 
better). Fortunately, most of the ss at our center want to talk and 
listen to others talk. Reading and writing are seldom mentioned as 
high priorities. When they are, I assign readings or readers outside 
of class along with an invitation to give me journals every Friday, 
which I read over the weekend, "correct" with recasted responses (see 
M. Rinvolucri in the last IH Journal on letter writing) and return on 
Monday. 

As for the masses? Assuming you mean most ELT professionals, I'm not 
sure you can force dogme down anyone's throat. It also seems tough to 
sugarcoat it since it is what it is and that's that. I hope I'm not 
sounding facetious here, but dogme is really just as simple as ss 
chat about what matters to them, t facilitates a focus on the gaps 
between L2 and L1, then ss chat some more (to grossly paraphrase 
#1947). I think many confuse that with winging it. It's been 
explained why it isn't, so I won't rehash. Also, the dominant 
paradigm, as you know, is not to be easily subverted. Dogme is 
already out there doing it's thing. We just have to open up to it. 
That's what makes it less than dogmatic, it's naturalness; the way it 
flows. I realize this is starting to slip into the world of pseudo-
metaphysical psychobabble for some. It is no longer practical. So, 
I'll stop. 

Helpful, I hope, Mr. Lee.



	


	Group: dogme
	Message: 1964
	From: lifang67
	Date: Di Jul 02, 2002 6:41 

	Subject: "Naive"


	Lee and Others Who (Willfully?) Misread my Post:

Go back and read it again. It doesn't say that anybody is naive. It 
says that certain arguments are based on certain naive assumptions. 
Now, if that is out of bounds, so is any serious form of intellectual 
discussion.

Annoyed,
dk



	


	Group: dogme
	Message: 1965
	From: James Farmer
	Date: Di Jul 02, 2002 6:41 

	Subject: Re: Suggestion for less heat, more light


	Sounds good!

I like the CETEFL-L approach... perhaps Dennis could fill us in on the thinking behind that?

Basically over the first two weeks you're a member you don't post, you get lots of useful info. & guidelines for CETEFL-L and you listen in (and then you start annoying people :-))

James
Downunder



	


	Group: dogme
	Message: 1966
	From: scott_thornbury
	Date: Di Jul 02, 2002 8:47 

	Subject: Re: Suggestion for less heat, more light


	Thanks Tom, James and others for suggestions on how the site could be 
managed more effectively. I've re-written the welcome letter that new 
members receive, so that it includes the recommendation to browse the 
archives (with specific reference to a handful of early postings) and 
to visit the teaching-unplugged website. I've also included the list 
of house rules that I posted last month sometime (borrowed from the 
teflchina list). This, along with continuing the moderation of all 
postings, may help. If not, then I will explore the idea of 
staggering the new membership process to incorporate Tom's and James' 
suggestions.

Speaking of moderation, I am about to embark on a 28-hour plane 
journey (The Dogme Goes Home Tour) and will be out of contact for at 
least two days, so expect a slight delay in seeing your postings 
posted. 
S.



	


	Group: dogme
	Message: 1967
	From: leeroy_187
	Date: Di Jul 02, 2002 2:46 

	Subject: OK, so first, apologies all round


	Evidently, I sometimes become a bit more defensive after a couple of 
beers...

As we all know, communication is not just about words, it's about 
register, body language etc... As we are limited to typing & reading 
from a screen - we must be careful about the way things are phrased, 
myself included. Most internet forums are the same, they are set up 
to discuss the "technical music ideologies of Jimi Hendrix", and end 
up in a battle of egos! (Ever been to Dave's ESL Cafe?) Often, I 
think, malice is detected when there is none.

Anyway...

As it has been previously said by others, dogme does not have to be a 
drastic change in ESL principles - rather a simple way to better suit 
our lessons to the students. How can this be translated in a "teacher-
working-under-restrictions" friendly way? As I and many others have 
demonstrated, Scott's article & the Legendary Ten Commandments are 
sometimes misinterpreted. Let's try this again, tell me if you 
agree...

Dogme Explained, (according to Mr. Lee's interpretation)

1. Coursebooks.
OK, so teachers are sometimes bound by obligation to follow 
coursebooks to some degree. This doesn't mean, however, that they 
have to be slavishly followed. If there is a chapter about "The 
ecological price of progress", and your trendy 13-year olds couldn't 
care less, then don't do it! Try something more tuned to their needs. 

If there is a critical grammar point contained within that chapter 
(that will later be tested), then introduce it within a context your 
students relate to, and then later do that ex. out of the book. After 
all, they paid for the book, they should use them sometimes, right?

2. Student Led Lessons
As previous posters have pointed out, sometimes that's not what the 
students think they need. There are many ways to "trick" them into 
thinking that you're the boss, when actually the syllabus they are 
following has been completely (& inadvertently) created by them. More 
strategies on how to do this would be welcome.

3. Tests
Just because a grammar point that the students are tested on is 
boring & irrelevant, doesn't necessarily mean that we should shrug 
our shoulders and do a classic PPP style for that quickly then return 
to the dogme segment of the lesson. Admittedly (shit, how do you 
spell that?), it's hard to fit the contrast between the present 
perfect simple and the present perfect continuous into natural 
conversation, but there must be ways! I'm sure recommendations from 
other members of this group could help...


What other problems do teachers face when trying to make their 
lessons more dogmetic? By recognising these (and, hopefully, finding 
solutions to them), then I hope dogme can be evolved to something 
apparently more applicable. My aim was never to critisize dogme 
outright, rather to define the current percieved issues working 
against it.

No offence guys, I'd like to learn more from you.

Mr. Lee

PS. Perhaps it should be obligatory that a :) is included at the end 
of every message, to remind us that these are just words on a 
screen. ?
:)



	


	Group: dogme
	Message: 1968
	From: Brian Perkins
	Date: Di Jul 02, 2002 11:12 

	Subject: not for beginners


	Hello dogmists and anti-dogmists alike!

I'm home again - just finished CELTA. And, I must say that although I never
used the term "dogme", my tutors were very open to my dogmish lessons. I
haven't yet received my grade, but one tutor said she'd be surprised if I
didn't get a Pass-A (but, didn't promise anything) and the other tutor said,
"You've exceeded the course requirements." So, we shall see!

That said, there have been several posts over the last month or two that said
something to the effect that dogme is not for beginning teachers.

Fortunately, Sue countered:

> And, as an antidote to the assumption that everyone has to start with a 
coursebook...

I'd just like to add a beginner's perspective. From reading the many posts of
the veterans here, I'd say I'm quite happy that I'm not having to UNlearn
anything! The seasoned teachers seem to have the most difficulty in perceiving
dogme as a viable option. (Perhaps, another MATRIX analogy would be appropriate
here. You know... where Morpheus says that those who have been in the Matrix
too long have a hard time coping with reality?)

Additionally, all 5 trainees I was grouped with (call them 'group Y') had
lessons which were much more dynamic and productive than those presented by the
other group ('Z'). The primary difference between the two groups was that group
Y was more dogmish and group Z was more teacher/coursebook centered.

The tutors implied (without making any sort of verbal assault of course) that
group Y was more effective because it was so learner-centered.

On the last day, both groups of students also commented to me that group Y
taught them much more and that those classes weren't boring.

I realize that I'm skipping a lot of details and this 'report' doesn't include
graphs and statistics, but maybe... just maybe... beginners are the IDEAL
candidates for dogme.

One caveat though, some of the trainees I met never would (or, even could)
implement dogme. I'm certain of this because in my discussions with them, they
simply refused to imagine a classroom where they would give up that sense of
power and control that inherently accompanies transmissive-type teaching. 

Ok, that's enough for now!

A know-nothing nobody,
Brian






__________________________________________________
Do You Yahoo!?
Sign up for SBC Yahoo! Dial - First Month Free
http://sbc.yahoo.com


	


	Group: dogme
	Message: 1969
	From: F. Mortes
	Date: Mi Jul 03, 2002 11:17 

	Subject: Re: OK, so first, apologies all round


	Hi, Leeroy!

Here's a couple of ideas:



> 2. Student Led Lessons
> As previous posters have pointed out, sometimes that's not what the
> students think they need. There are many ways to "trick" them into
> thinking that you're the boss, when actually the syllabus they are
> following has been completely (& inadvertently) created by them. More
> strategies on how to do this would be welcome.

Like you, I find that (occasionally) the apparent disempowerment caused 
by a learner-centred approach may reflect negatively on the impression 
students have of their teacher. In other words: "clearly, my teacher is 
not in charge here because he/she can't be, 'cause probably he/she is no 
good". Among several other catastrophic results, if a student has little 
faith in their teacher, then his or her interventions are likely to be 
ignored, even if it's at a subconscious level ...

I wonder if others on the list feel that a formally more rigid 
lesson-type, such as a classic Community Language Learning lesson makes 
up for this. I suppose what I'm trying to say is that a lesson which has 
a very clear shape and where everyone is aware of its stages, etc. can 
actually compensate for the open-endedness of a Dogme approach.

> 3. Tests
> Just because a grammar point that the students are tested on is
> boring & irrelevant, doesn't necessarily mean that we should shrug
> our shoulders and do a classic PPP style for that quickly then return
> to the dogme segment of the lesson. Admittedly (shit, how do you
> spell that?), it's hard to fit the contrast between the present
> perfect simple and the present perfect continuous into natural
> conversation, but there must be ways! I'm sure recommendations from
> other members of this group could help...

I think it's important not to forget that Dogme does not equal chatting. 
A couple of months ago I watched a colleague of mine teach a pre-int 
adult class where almost no words were uttered. This was a 50 minute 
paper-chat lesson, you know, when students communicate with one another 
in writing by swapping sheets of paper around the room. To me this was 
100% dogme. I'm saying all this because subtle grammar distinctions such 
as P. Perfect Simple vs. Progressive are often best noticed through 
written texts where the context is clear. This is particularly true for 
what Michael Lewis calls 'grammar of choice' (i.e. when the speaker's 
intended meaning is best conveyed by picking a certain form from a 
range). Just a thought.


> :) Francesc
>


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1970
	From: pali
	Date: Mi Jul 03, 2002 3:08 

	Subject: Re: not for beginners


	Dear Brian,

you must be very, very happy. I have just finished doing CELTA as well but
ended up with a provisional B after having taught for fifteen years. It is
good that your tutors bothered to talk to students as well and ask them how
they feel. I think often students have got clearer ideas about things than
outsiders. But as some people say CELTA is not just about teaching. There
are other components as well. Lucky you. Congratulations.

Elena Angelova, Bulgaria
freelance ELT consultant
ready to share CELTA impressions if colleagues are interested

----- Original Message -----
From: Brian Perkins <perkinsfam@y...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, July 03, 2002 12:12 AM
Subject: [dogme] not for beginners


> Hello dogmists and anti-dogmists alike!
>
> I'm home again - just finished CELTA. And, I must say that although I
never
> used the term "dogme", my tutors were very open to my dogmish lessons. I
> haven't yet received my grade, but one tutor said she'd be surprised if I
> didn't get a Pass-A (but, didn't promise anything) and the other tutor
said,
> "You've exceeded the course requirements." So, we shall see!
>
> That said, there have been several posts over the last month or two that
said
> something to the effect that dogme is not for beginning teachers.
>
> Fortunately, Sue countered:
>
> > And, as an antidote to the assumption that everyone has to start with a
> coursebook...
>
> I'd just like to add a beginner's perspective. From reading the many posts
of
> the veterans here, I'd say I'm quite happy that I'm not having to UNlearn
> anything! The seasoned teachers seem to have the most difficulty in
perceiving
> dogme as a viable option. (Perhaps, another MATRIX analogy would be
appropriate
> here. You know... where Morpheus says that those who have been in the
Matrix
> too long have a hard time coping with reality?)
>
> Additionally, all 5 trainees I was grouped with (call them 'group Y') had
> lessons which were much more dynamic and productive than those presented
by the
> other group ('Z'). The primary difference between the two groups was that
group
> Y was more dogmish and group Z was more teacher/coursebook centered.
>
> The tutors implied (without making any sort of verbal assault of course)
that
> group Y was more effective because it was so learner-centered.
>
> On the last day, both groups of students also commented to me that group Y
> taught them much more and that those classes weren't boring.
>
> I realize that I'm skipping a lot of details and this 'report' doesn't
include
> graphs and statistics, but maybe... just maybe... beginners are the IDEAL
> candidates for dogme.
>
> One caveat though, some of the trainees I met never would (or, even could)
> implement dogme. I'm certain of this because in my discussions with them,
they
> simply refused to imagine a classroom where they would give up that sense
of
> power and control that inherently accompanies transmissive-type teaching.
>
> Ok, that's enough for now!
>
> A know-nothing nobody,
> Brian
>
>
>
>
>
>
> __________________________________________________
> Do You Yahoo!?
> Sign up for SBC Yahoo! Dial - First Month Free
> http://sbc.yahoo.com
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 1971
	From: deborahcobbett
	Date: Mi Jul 03, 2002 5:05 

	Subject: saludos desde mexico


	Having lurked around this group for a while, decided it's time to get 
involved. Am having a great time teaching Mexican adults but am 
worried about the YLs.

Is anyone else teaching children? Seven to ten-year-olds?

Browsing through yesterday looking for messages about teaching 
children, the sheer number and length of messages was daunting, but I 
found my way in through a different route today and read Scott's 
interview with Nerina. Well, we have course books, though mine has 
become the supplementary material that we 'do' from time to time, 
while instead of scrapbooks we tend to use the classroom wall to put 
up pictures and posters. Don't know if that counts as dogmetic or 
not. Other classes see what we've done and sometimes reply, or we 
follow on from something we like.

Another positive thing, I have now decided, are the mixed ages/levels 
in the groups, so children help each other a lot - at first this was 
a problem but I think it is something they are learning to do.

But my job plan includes setting up materials files for YL 
classes.... and end-of-term tests on chunks of coursebook. Well, 
I've put in some games we made together and cut outs for story-
telling, but that end-of-term test is just two weeks down the line....

Enough for now. Any ideas? Deborah



	


	Group: dogme
	Message: 1972
	From: Sue Murray
	Date: Do Jul 04, 2002 11:51 

	Subject: ok, so first .....


	Mr Lee wrote:
"There are many ways to "trick" them into 
thinking that you're the boss, when actually the syllabus they are 
following has been completely (& inadvertently) created by them. More 
strategies on how to do this would be welcome"

Personally, I find one of the best ways is the simplest of all, and that is natural conversation at the beginning of the lesson, which you encourage and just let develop and grow, by being genuinely interested and responsive (or being a good enough actor to feign genuine interest and responsiveness even to yourself); 

now, a lot of teachers will probably say that students don't chat or don't like to speak, and come in armed ready with their books. okay, in that case this would probably be a shit strategy. Though, I have had and do have students who arrive 'armed' (physically AND mentally) with the book, but if you just look at and keep the focus on faces and eyes and ignore the books, it can *sometimes* work wonders.

And it works best when I'm in class 5 minutes or so early, and so start chatting with the early arrivals, and later arrivals often just naturally join in, or ask someone to recap some points; when it's engaging enough (and it often is!) it can carry on for at least an hour and a half; 

A mini-feedback phase once or twice during the sesson helps provide extra structure and shape; this phase can focus on one or all of the following:
- new or semi-new language, especially lexical and idiomatic stuff;
- language accuracy (MAXIMUM 3 points, selected because they're recurring, either in this session or noted also in previous ones; not one off slips, and not everything!!); 
- things said - key things which expressed certain ideas or opinions or gave alternative points of view, nice or original turns of phrase, amusing quotations, recalling language which was particularly effective, etc; and all this can often start off new threads!
- a summary or response (written or oral), which recycles language and context (and can provide a record of the lesson)

Often, we don't know what we want to talk about until we start talking about it, or until someone else does, or until someone says something which strikes a chord with us (even a chord of dissent of course), or captures our imagination; or, we're feeling a bit tired and 'passive', and need stimulating by someone else (not necessarily, or only, the teacher!); we don't always want to take 'responsibility' for WHAT is going to be talked about, but we want to feel interested and involved in a conversation (as listener as well as speaker), because that's a very real, dynamic and live way of using language.

I do think this type of thing works best when a teacher herself or himself isn't preoccupied with 'doing' the present continuous, or possessive pronouns, or whatever; but this doesn't mean that the teacher is absolved from concern with specific language points - far far from it!!! The language agenda, as well as the topic agenda, will be 'set' by learners, but the teacher has to notice and monitor what goes on very attentively - almost lovingly, I would say! - in order to provide appropriate feedback and guidance; and it's almost essential to make notes; and the students don't automatically think, 'I've made a mistake' when they see you scribbling, because they know that a large part of what you scribble is (a) things you'd like to add to the discussion/s when you can get a word in edgeways! and (b) interesting (content) and useful (language) things they've said.

I find when a class gets into this kind of thing regularly, it creates its own cycles of ongoing topic and language agendas; there are always threads and connections to be picked up on and plenty of opportunity for language to be naturally recycled and highlighted; sometimes I might have quite a lot of stuff 'up my sleeve', but that stuff is largely based on what has come out of previous lessons; or it might be something new I think they'd be interested in - as a member of the group I'm also entitled to introduce topics and activities of course.

Of course, there are plenty of other ways, and this particular way is not the best for everyone, but here and for me it works better than, for example, full frontals like 'what do you want to do/talk about today?', or 'do you want to talk about x, or y, or z?'; maybe because of the subtle difference that a 'do you...' question as a starting point can put psychological 'pressure' on some learners, or make others feel that they're having to make a decision you're supposed to be paid for making .... I don't know; but, the 'naturally arising' topics tend to leave the learners somehow believing that you've 'engineered' the whole thing in some way .....at the same time as giving them the freedom to talk about what they want to talk about! 

Giving an open topic or controversial statement to discuss can also act as a way to keep them feeling 'secure' whilst also giving them lots of scope for topic and language control; and any of these things can also be adapted to writing tasks, as Francesc pointed out. And a lot of TBL stuff gives freedom within structure and process - empowering learners without making them feel they're abandoned or lack guidance. 


"it's hard to fit the contrast between the present 
perfect simple and the present perfect continuous into natural 
conversation, but there must be ways! I'm sure recommendations from 
other members of this group could help..."

taking this specific example, these are just some personal reactions/comments:

one 'problem' can be the insistence on seeing the present perfect simple and the present perfect continuous as a 'set' contrast - especially an 'either/or' one. I often tend to think of this as starting off on the wrong foot ....

first, contrast: 

there's a contrast (or, we could say, a choice, or an appropriacy, or a distinction...) between the simple and the continuous (or progressive, or durative, or whatever you call it);

this is, in many ways, kinda less bamboozling, and kinda of more useful, than making a contrast (or choice or appropriacy) between 'present perfect simple' and 'present perfect continuous'; for a start, they're bigger names and labels to deal with - in itself more intimidating, and duplicating; also, the contrast (or whatever) isn't really between the first two words, only between the third; so why complicate?

As to the common, beloved 'either/or' of grammar exercises, why not begin with the 'either' and move 'outwards' to the 'or' - start by understanding the similarities, where both simple and progessive can be 'right', and then move on towards the 'contrasts'...?

this might sound facile, but I think it's important; and I've found the biggest problems learners have with pps and ppp are:
(a) they're presented and 'marketed' as impossibly difficult, intricate, and machiavellian distinctions, which can only be understood by studying countless grammar exercises; 
(b) learners often get frustrated - and even scared of it - because they don't understand how they can 'do the exercises' with aplomb but then find they're lost when it comes to using the forms appropriately when they're not doing exercises.....
(c) little relation is made to the basic simple-durative distinction; it is preferred to complicate it by making it 'triplicate' - pps and ppp, rather than s and p; and, perhaps worse (!), by further complicating and deviating from the basic distinction by providing lots of disparate (and often contradictory) rules of usage for each form. 

(reflection on Brian's point about UNlearning - if a teacher has been 'drilled' in this type of grammar analysis, it is difficult to change focus when dealing with learner language?)

As to natural conversation, present perfects are not amongst the most common structures, but that doesn't make them the less 'pull outable' for it; and, perhaps especially because it is a compound form, learners are often more aware of producing or hearing it, and often ready to remember or query or get feedback on it (from peers or teacher); the simple/progressive distinction is a particularly dense one for many non native thinkers, and I think it's also important that teacher and students realize this, and don't expect to 'get it right' straightaway, and understand - and even enjoy - the gradual familiarization process .... (rather than have us worrying about trying to fit contrasts into natural conversation??)

A few things I've found useful recently with regard to pp:

- little and often translation focus - write a few L2 egs on board (based on common student difficulties with pp - either what they have said in context, or similar difficulties but related to current topic); they translate into L1, (which you or they write on board while rubbing out the original L2); then they have to translate back from L1 to L2.

- 'pouncing'; making a mental or written note of when there is inappropriacy in spontaneous, contextual use of a pp; when a suitable moment arises, giving these examples back to learners; alternatively, they might ask straightaway - learners do, increasingly I find, walk and chew gum at the same time! - in which case, your decision will depend on the mood of the moment - sometimes, a quick confirmation or correction; sometimes a throwing open for the others to ponder/decide and give direct thinking time. Again, a mental or written note is especially useful here, and a direct query from learners indicates a direct interest in the point concerned, and that is a far more fruitful path than any externally imposed syllabus; a memorable and meaningful learner generated example can help give greater insight than loads of explanations.

- recounting and acting out the Goldilocks and the 3 bears story (magic moments can ensue, such as a big shot lawyer in suit and tie assiduously and brilliantly miming daddy bear ladling out the porridge, and a very long thin model happily bruising her bones as Goldilocks lying down to sleep on three improvised plastic chairs made into a bed; all setting the scene for what can be great for intonation too, and reveal hidden acting ability in even the most unsuspected of learners!)

- as a mini-focus activity on use of the progressive, earlier this year I used two cartoons for learners to devise a story for - standard stuff; one cartoon had a publican looking at two guys being violenty sick in the pub garden, the caption being 'They've been having a good time'; the other was a group of people in a pub, addressing one of their members by saying 'Where have you been hiding?'; after all the fun of the stories, they also found it interesting to consider alternatives, such as 'they've had a good time' being appropriate too, but 'where have you hidden?' seeming inappropriate; they decided this off their own back, and I agreed with them. I'm not looking to give answers here, but just reflecting that it's good when students start developing and using intuition and contextual response over and above 'but what's the rule?' ?

time to stop
:)
Sue















[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1973
	From: Sue Murray
	Date: Do Jul 04, 2002 11:22 

	Subject: saludos desde mexico


	Hi Deborah!

I think using classroom walls is great - we do it all the time (and not only with young learners classes, though the lion's share is certainly taken up with their stuff!) 

Of course, it could be said that there's a 'drawback' in that the kids don't get to take the stuff home to show it to their parents or look over it in their spare time; but I think this is compensated for by the continual display and the 'having our own work' around us factor. And even after months of a course, you find them re-reading some stuff they all did in the first weeks, and asking each other about it, and commenting on someone's drawings or what they wrote. It seems to create a sense of 'history', as well as help to create a sense community and of belonging in the classroom. And, as Deborah says, they are frequently intrigued and stimulated when they see stuff produced by other classes. 

One solution to the 'drawback' above can be to give 'back' some of the work at the end of term, or photograph some of it - especially the joint rather than individual efforts - and give copies to the students. 

And of course, not all their work goes onto the walls; but whereas they often start out thinking that what they do themselves and what they do in their exercise books is very much something just for the teacher to see and 'mark', after a few weeks of getting used to the walls, they are much happier to share the work they do in their exercise book, and have it passed round and looked at and commented on by everyone; and sometimes they even begin to include things to involve the others; for example, when the homework was to draw your ideal bedroom, two students did it as a cuisinaire rod design to describe to the others, and one student did it as a 'puzzle' diagram for us all to guess what each item was!

Deborah also wrote:
"Another positive thing, I have now decided, are the mixed ages/levels 
in the groups, so children help each other a lot - at first this was 
a problem but I think it is something they are learning to do."

I absolutely agree (and to quote from my end of year report on a group of 9/10 year olds of varying maturity and learning paces: "Some very notable differences within the group, but one of the great things about this age group is that they just accept each other and work together, ‘difference’ being a bonus rather than a drawback.")

Re the end of term test, does it have to be on chunks of coursebook? Or rather, turning things round, based on what the kids have been doing, there's bound to be plenty of correspondence between what happened and what is in the coursebook?

For example, one lesson when I'd had hardly any time to even remember who I was teaching next, I desparately earmarked a coursebook bit on getting up activities just as a precaution, as I was stumbling into the classroom. As it happened, the topic took off well, and all the language in the book and more came out and was played with, drilled and mimed and compared and event ordered via their own experiences, and then included in a 'cross the river' spelling game with phrases like 'I take the dog for a walk in the morning', or 'I watch cartoons before I go to school', and 'I brush my teeth after breakfast' and so on. The lesson went ten minutes over time and the book was never opened. But if I had to 'test' them on chunks from the coursebook, I could do this without them ever having opened the book; if you see what I mean?

If you think it might be of any use (I honestly don't think it would be, but you never know!), I can send you a copy of the 'test' these kids did at the end of the year - it's only five pages, total 170 kb as an attachment. And they actually had to use a big picture in their coursebook to answer one of the questions, even though we had used the coursebook very little during the year (as you yourself said, it was a sort of 'supplement', mainly for the cartoon story that runs through it!) 
The aims of the test were:
1. give them something they will enjoy doing
2. give them something which will give them a sense of achievement and satisfaction
3. give them something which will reflect what they have been doing together, and call on their knowledge, but also give some leeway and allow them to be creative and personalised.

What I really wanted to do was ask the kids themselves to devise their own test, as they often devise their own projects and activities or the content of games and team games in class; but there just wasn't time to do this for the test; I only realised five days before with shock horror that the course was suddenly coming to an end....! But next time, that's definitely what I'm gonna do! (And even then, there would surely be a fair degree of 'crossover' between what came out and what is in a standard coursebook, in that a lot of the basic topics and language areas would correspond?) 

Sue













[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1974
	From: Tom Topham
	Date: Do Jul 04, 2002 12:15 

	Subject: Re: > OK, so <


	>I wonder if others on the list feel that a formally more rigid
>lesson-type, such as a classic Community Language Learning lesson makes
>up for this. I suppose what I'm trying to say is that a lesson which has
>a very clear shape and where everyone is aware of its stages, etc. can
>actually compensate for the open-endedness of a Dogme approach.

The easiest way I have found to apply this idea is to jot down "mistakes" 
and do them up as worksheets or put them on the bb at the end of a lesson of 
"discussion", "chat", whatever you want to call it. At least with most 
adult groups, they accept free speaking if they know teacher isn't just 
"ignoring all mistakes". I try not to just focus on grammar errors (the 
easiest to spot and often least important).


_________________________________________________________________
Chat with friends online, try MSN Messenger: http://messenger.msn.com


	


	Group: dogme
	Message: 1975
	From: leeroy_187
	Date: So Jul 07, 2002 2:52 

	Subject: Error correction


	Recently, I have tried a new error-correction technique. I'll give 
you an example, to see what you think...

(The activity was "Plan a round-the-world-trip honeymoon for me & 
Britney Spears, the usual travel methods are not allowed ie. Plane, 
Train, Bus, Car etc...)

Typically, the students would say..

"...and after Singapore, you go by magic friendly dragon to Pyramid, 
because you very want to see Egypt & sand hills..."

In the above utterrance alone there are many "improvements" to be 
made. Instead of instantly pointing out the mistakes made, I (subtly) 
note them down, for future attention.

Later in the lesson, examples of (incorrect) utterrings by students 
will be given as examples on the board, so that they can be 
corrected, hopefully by the students, in an indirect & non-offensive 
way.

I can't help but feel, however, that in doing this I am in the long 
term discouraging the students from speaking. Surely, they must 
think, "Shit. I don't want to speak, because my teacher will only 
pick holes in it later. " How can you correct student's "natural 
speaking errors" in such a way that will not inhibit them from 
speaking in the future?

Any comments welcome!
Mr. Lee
:)



	


	Group: dogme
	Message: 1976
	From: romiha1
	Date: Sa Jul 06, 2002 2:34 

	Subject: Very Nervosa


	Dear all,

Anorexic-looking women keep "fading in" to the right of the messages 
on my monitor. Is there any way I can get rid of the ediet propoganda 
once and for all or is it here to stay?

Thanks for any help. And, fix that woman a tofu burger already.



	


	Group: dogme
	Message: 1977
	From: Sue Murray
	Date: Fr Jul 05, 2002 9:56 

	Subject: ok, so first ....


	Final PS:
can the grammar points necessary for the tests/syllabus be made a bit less boring and irrelevant by slipping them in when they ARE relevant to what to the students are already saying or doing? This would mean changing the 'order' a bit (as I assume there is a fairly pre set order?), but hooks on to a more learner oriented rationale and makes it that tad more personalised for the students? 
Sue 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1978
	From: Sue Murray
	Date: Fr Jul 05, 2002 9:42 

	Subject: ok, so first ....


	just a postcript (a very short one I promise!); 
as (very late) last night I took off from some of Mr Lee's points but didn't really relate them to Mr Lee's (and other's) realities...

"Just because a grammar point that the students are tested on is 
boring & irrelevant, doesn't necessarily mean that we should shrug 
our shoulders and do a classic PPP style for that quickly then return 
to the dogme segment of the lesson." 

Perhaps, when you are under very rigid grammatical terminology type testing constraints, this ain't such a bad idea after all? 

A colleague commented in his end of year report on one group this year that with them he found that what worked best was 'focused conversation, followed or preceeded by a grammar exercise'.

It's a very general statement, but it seems to be saying a similar kind of thing (though neither my colleague nor his students are under any rigid testing constraints .....)

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1979
	From: Adrian Tennant
	Date: So Jul 07, 2002 11:09 

	Subject: Re: Error correction


	Dear Lee,

Have you tried employing the motherese correction technique?
I've mentioned it before.

+ I wonder if any correction actually has a long term effect?

Dr Evil




----- Original Message -----
From: "leeroy_187" <leeroy_187@y...>
To: <dogme@yahoogroups.com>
Sent: Sunday, July 07, 2002 2:52 PM
Subject: [dogme] Error correction


> Recently, I have tried a new error-correction technique. I'll give
> you an example, to see what you think...
>
> (The activity was "Plan a round-the-world-trip honeymoon for me &
> Britney Spears, the usual travel methods are not allowed ie. Plane,
> Train, Bus, Car etc...)
>
> Typically, the students would say..
>
> "...and after Singapore, you go by magic friendly dragon to Pyramid,
> because you very want to see Egypt & sand hills..."
>
> In the above utterrance alone there are many "improvements" to be
> made. Instead of instantly pointing out the mistakes made, I (subtly)
> note them down, for future attention.
>
> Later in the lesson, examples of (incorrect) utterrings by students
> will be given as examples on the board, so that they can be
> corrected, hopefully by the students, in an indirect & non-offensive
> way.
>
> I can't help but feel, however, that in doing this I am in the long
> term discouraging the students from speaking. Surely, they must
> think, "Shit. I don't want to speak, because my teacher will only
> pick holes in it later. " How can you correct student's "natural
> speaking errors" in such a way that will not inhibit them from
> speaking in the future?
>
> Any comments welcome!
> Mr. Lee
> :)
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 1980
	From: Sue Murray
	Date: Mo Jul 08, 2002 1:08 

	Subject: error correction


	Mr Lee wrote:
"I can't help but feel, however, that in doing this I am in the long 
term discouraging the students from speaking. Surely, they must 
think, "Shit. I don't want to speak, because my teacher will only 
pick holes in it later. " How can you correct student's "natural 
speaking errors" in such a way that will not inhibit them from 
speaking in the future?"


This is one of our biggest dilemmas, I think!! a lot depends on the students too of course - and we probably all know students who say 'I want you to correct me every time I make a mistake' and really believe it will help them (as well as really believing that 'mistake' is such a clear, black and white entity in itself ...)

First, though, Mr Lee is not really picking holes in anything, just trying to help stitch things up in a smoother way; (and does the worry about discouraging students come from how they've reacted, or is it a more 'theoretical' concern?)

Second, mistakes are positive, not negative; I REALLY believe this, which perhaps helps most my learners feel that way too; and some take time, but once they feel comfortable enough, and find us all LEARNING from each other's mistakes, they lose a lot of inhibitions and, I find, improve noticeably.

I always congratulate someone on noticing or making a mistake, because they've given us all an opportunity to learn; but at the same time, only some mistakes are worth congratulating; others are best ignored or left, either to sort themselves out, or to wait for a later moment; (selecting this type of thing is another dilemma! see below on learner selected items) 

Third, the 'softly softly' approach of giving back stuff at a later stage for learners to improve is something which doesn't 'go home' for some learners; they don't relate it to what they say or to their own language, it's just another type of 'exercise'; whereas, some learners catch on directly, and even remember who said what; it is something which also serves the 'teacher isn't ignoring our errors' need, as I think Tom mentioned. And it can also throw up some (sometimes surprising) collective blind spots. It is one of a number of ways of dealing with correction, and it has the merit of using learner produced language, and if a record is taken in some way or another, it can also be a useful reference point, both for monitoring the type of things that can be 'dense', and for students to check back on.

When we are in direct dialogue with students, we can employ a number of ways of giving 'feedback' and help on accuracy, but when students are involved together, the best way is often their own doubts and questions to each other or the things they feel are worth interrupting the conversation for, for talking over or for corroboration or otherwise. (Or, if they're writing, the language points they discuss). 'Eavesdropping' on all this gives a teacher lots of insights not only into learner language, but into how they're processing it; but it's not easy to be sure how best to use these insights! The type of strategy Mr Lee talks about is often a way of making learners feel more secure, rather than inhibited; and the more it's based on what THEY seem to have second thoughts about (rather than purely on what is objectively an error), the more it seems to be welcome, and the more it seems to 'mean' something to them; and the more they're likely to remember if they said it - because they themselves had a question mark there (though of course, from time to time some of those aforementioned 'blind spots' will need pointing out by a disinterested third party .....) Generally, I don't find that students feel threatened or inhibited if they recognise part of what is being looked as what they themselves said; they often feel flattered, and the fact they can remember it is a sign that it was something they had 'second thoughts' about, and fits in with their more conscious personal language processing. 

By the way, in feedback I always include also some of the new language that came out (which doesn't threaten anyone and gives a good feeling of progress) and some brilliant language; all of this helps - at least, ostensibly! - towards developing accuracy, even though looking at errors is not the sole purpose, just part of it.

Dr Evil asks the (unanswerable?) question:
"+ I wonder if any correction actually has a long term effect?"

but it's a fascinating, and important one!

Here's a recent example observation.

One thing Italian (and not only Italian) learners have difficulty with is getting the 'suggest' verb pattern right; they'll say 'I suggest you to try later', or 'He suggested me (to) get a standby ticket' type of thing; a large part of this is, I'm sure, L1 structure; one of those that seems 'engraved' and immoveable. Another difficulty is that 'you' can be object or subject, and so can fit the L1 'schemata' of object nicely, and so act as a 'transfer point', which glosses over (doesn't truly register at a deeper level) contradictory 'data', such as 'He suggested I .....'.

Anyway, as it's a very tough nut to crack, I tended to 'pounce' on it quite a lot with my FCEs this year (also because it's one of FCE's many fave raves...); the result SEEMED positive, though needed much little and often, and most of the students were at least pretty aware of the 'snag', and some were beginning to use the standard pattern even in spontaneous speech, though a lot of them needed to 'think about it' (ie, have to write it or 'negotiate' it) to get it 'right'.

One guy seemed particularly good on it and confident about it throughout. 

This same guy sent me an email the other day, about a bash we're having. He wrote, '....what you suggest us to wear, etc' .....

so much for correction ....

BUT, this same guy has successfully dealt with other specific points, including some ingrained pronunciation anomalies (often the most difficult); at the same time, he still uses 'came' and 'became' instead of 'come' and 'become' (both spoken and written) despite constant reminders and friendly jibes; yet his overall level in every way is CERTAINLY advanced.

Correction is atomistic, and perhaps more than the specific items it treats it is the general idea of awareness that it fosters that should be positive. Again, the key point could be where learner awareness is, rather than objective language accuracy. And for some things, it does work (speaking also as a learner!), but it is always only a very small part of the story. Overall, perhaps the things it sometimes works for are the things that are memorable - an embarrassing mistake like Michael Swan's (and not only his) condoms, or something which clearly obstructed communication; but that's not the whole story of the small story I don't think.

Sometimes I think part of the difficulty lies in that if I'm saying a word or chunk or structure that I've LEARNT, if I've learnt it wrong, I have to 'unlearn' it before I relearn it? When learners need new words or phrases, they seem to remember them a helluva lot better than when they've needed a 'correction' to a wrongly learnt word or phrase; and when learners are trying to use language they're still only half familiar with or are still uncertain of, 'correction' seems to help them 'learn' it; so perhaps it also depends what stage (of learner processing) in all this the 'correction' addresses?? And perhaps, at those pre-learnt stages, it isn't so much correction as ... something else???

Dunno, but hope to hear more from others on this!!

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1981
	From: Robert Haines
	Date: Mo Jul 08, 2002 2:33 

	Subject: Re: Error correction


	Mr. Lee,

I just happened to be re-reading Scott Thornbury's book "How to teach Grammar" this (rainy) afternoon. Chapter 7 is a comprehensive and informative discussion of how to deal with grammar errors. Instead of me attempting to summarize the chapter, I suggest you (inspired by Sue) look it over if you haven't already. 

Other than that, I agree with what has been written by Sue and Adrian for the most part. 

Not receiving any sort of royalties for endorsement of said materials,
Rob

----- Original Message ----- 
From: leeroy_187 
To: dogme@yahoogroups.com 
Sent: Sunday, July 07, 2002 6:52 AM
Subject: [dogme] Error correction


Recently, I have tried a new error-correction technique. I'll give 
you an example, to see what you think...

(The activity was "Plan a round-the-world-trip honeymoon for me & 
Britney Spears, the usual travel methods are not allowed ie. Plane, 
Train, Bus, Car etc...)

Typically, the students would say..

"...and after Singapore, you go by magic friendly dragon to Pyramid, 
because you very want to see Egypt & sand hills..."

In the above utterrance alone there are many "improvements" to be 
made. Instead of instantly pointing out the mistakes made, I (subtly) 
note them down, for future attention.

Later in the lesson, examples of (incorrect) utterrings by students 
will be given as examples on the board, so that they can be 
corrected, hopefully by the students, in an indirect & non-offensive 
way.

I can't help but feel, however, that in doing this I am in the long 
term discouraging the students from speaking. Surely, they must 
think, "Shit. I don't want to speak, because my teacher will only 
pick holes in it later. " How can you correct student's "natural 
speaking errors" in such a way that will not inhibit them from 
speaking in the future?

Any comments welcome!
Mr. Lee
:)



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1982
	From: adzmac
	Date: Mo Jul 08, 2002 12:23 

	Subject: Re: Error correction


	Leeroy, here are half a dozen ideas, in no particular order, tho' 1, 2 and 3
are t-t-t type activities (t-t-t = thanks to Thornbury) . Feel free to use
and/or abuse as appropriate:

1. Pick out some correct utterances given by the same speakers, as well as
the incorrect ones; whang 'em all on the board, and get the sts to identify
the correct ones, and then correct the not so hot ones. Only focus on one or
two language points, rather than everything that cropped up. It's a case of
morale.
Then go back and let them do the same task again 'perfectly'.

2. Tape record the conversation (depending on the group) and either
a) Play small sections back as dictation - some correct, some not - and then
same as above; or
b)Produce transcript (gapped) of small sections in the following class; they
fill the gaps in in pairs using previously dealt with language, and when
they're happy their gap-fills are correct, play the tape - they identify
correct/incorrect utterances, like a normal 'listening for specific
information' exercise. This is a self-correction/awareness thingy. Again,
make sure the goof producers are also heard to produce correct stuff.

3. Don't spotlight any specific "someone said this" errors; pick up on an
area that may have been weak for more than one, and do an 'OK, let's just do
a quick revision of (the comparative)' time-out bit. You can get them to
work in pairs to remind each other of the 'rules', and then come up with the
whole thing as a group effort focussing on the board with a student armed
with the board pen. Your role? Orchestrate, saying 'yeah, that's it' ,
'yeah, not quite though; remember ........'
They then go back to the original task, or do a similar one.

4. In groups or pairs, peer-correction is as normal a phenomenon as those
annoying individuals who insist on finishing off your sentences for _______.

5. In a group 'chat' session, where you are taking part as one of the group,
just 'slip it in'. It'll keep the thing flowing, tho' they're unlikely to
remember it next time. Ahem.

6. If you make sure you respond to the content - as in a normal
conversation - you can discreetly reformulate, and they can choose to pick
up on it, or not.

Me, I tend towards 3,4,5, and 6 as they're lower key, though the other two
work fine with teens and lower int. and those groups who need grammar asides
as a security blanket.

Re. the question do students learn anything from correction....? (Dr Evil,
I think this was you)
Inasmuch as they learn anything from anything.........IMHO correction
(evaluation, arbitration etc.) is a type of reinforcement and pairs up with
input (in its many guises) as the foundation for output. It needs to be
memorable and relevant, therefore; relevance depends on the moment,
............and for memorability try standing on the table with a bunch of
bananas on your head as you remind them that ' swimming - the ing bit -
for's a preposition'.

Oops, sorry about the last bit - I wuz in danger of getting serious.
Fiona



	


	Group: dogme
	Message: 1983
	From: leeroy_187
	Date: Mo Jul 08, 2002 5:32 

	Subject: Thanks


	everyone so far - your posts have made useful & interesting reading. 
Here's another log to throw onto the fire...

Just today, I was doing a lesson on collocations with "make" & "do", 
(ie. you "make" a coffee and you "do" business.) Since it is an area 
frequently cocked-up by students, having a section from the dreaded 
coursebook about make/do collocations didn't seem like such a bad 
idea. But, no common context is shared, it's not really personalised 
to the students individual interests, and is hard to "chat about" in 
a conventional sense.

Nonetheless, I felt satisfaction as a "teacher" once the lesson had 
been completed, and the students felt that they had learnt something 
useful. What's my point? Can a context for a lesson actually be 
something technical? Does it have to be "Love", "Crime", etc...? 
Provided that the "point" of the lesson has sufficient merit (ie. 
lexical collocations with make/do) - can a traditional "theme" be 
left out?

It sounds rather anti-dogmetic to have a form-based lesson, but, if 
the study of that particular form/language point is of relevance & 
interest to the students, then it's allowed, right? What are your 
thoughts on this...



	


	Group: dogme
	Message: 1984
	From: Colin Mackenzie
	Date: Mo Jul 08, 2002 6:07 

	Subject: Re: Error correction


	Haven' got much to add. just to say I'm a big believer in 
post-activity error correction too. It doesn't interrupt the flow and 
students seem to appreciate that you are listening carefully to them. 
I don't think that it will discourage students from participating as 
long as the atmosphere during the production and correction stages is 
supportive. I also agree with Sue that including new and brilliant 
language really helps. Whether or not it has any long-term effect, 
the short-term effect, at least in a French classroom is that the 
students feel that they have learnt something. Taking it one stage 
further, I often write up the mistake in a "Can you remember the 
mistakes you have done?*" sheet which I give to them a couple of 
weeks later, especially in that period when not everyone is there at 
the beginning of a class.

Colin

* Yes, I know. the instructions are to correct all the mistakes on 
the sheet, they always miss that one, and th e"When you will have 
finished, compare with a partner" at the bottom.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1985
	From: Adrian Tennant
	Date: Mo Jul 08, 2002 6:27 

	Subject: Re: Thanks


	> But, no common context is shared, it's not really personalised to the
students individual interests, and is hard to "chat about" in a conventional
sense. What's my point? Can a context for a lesson actually be something
technical? Does it have to be "Love", "Crime", etc...? Provided that the
"point" of the lesson has sufficient merit (ie. lexical collocations with
make/do) - can a traditional "theme" be left out?

Why is this unDogmatic? Do lessons need 'traditional' themes i.e Love or
Crime (I'm not sure I know the difference between those 2!).

Well, isn't 'Do' a theme?
Isn't it as useful, or more, than lots of coursebook topics?

But why couldn't you personalise it? Your students must 'do' plenty of
things + many more interesting than the list provided in a coursebook.

One activity I love using for this kind of language areas is the old 'Johari
window'.

Draw a square divided into 4 equal boxes.
Top left hand box = 3 things the same for both Ss (e.g. 3 things they both
do)
Bottom left hand box = 3 things the student completing the box does and
his/her partner doesn't do.
Top right hand box is a mirror image of the bottom left hand box (i.e. 3
things the partner des but the writer doesn't)
and finally, the bottom right hand box = 3 things neither of them do.

This Johari window idea can be used to practise (or identify) many areas of
grammar but gives far more opportunities for personalisation & discussion.

Dr Evil



	


	Group: dogme
	Message: 1986
	From: Tom Topham
	Date: Mo Jul 08, 2002 6:59 

	Subject: Re: make do


	If you can try to steer today's discussion towards housework, who does what, 
it can also serve as a test of how well they make the distinction make/do.

If they cock it up, you can say "ah, I noticed Bob said 'make the cooking', 
and you guys often say 'make homework'... do you guys know the rules for 
make and do? No? Well look, here it is on page 57..."

I find that if you can make them see a real need for what the book proposes 
they learn, they often pay attention more/see the relevance/etc.


>From: "leeroy_187" <leeroy_187@y...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] Thanks
>Date: Mon, 08 Jul 2002 16:32:01 -0000
>
>everyone so far - your posts have made useful & interesting reading.
>Here's another log to throw onto the fire...
>
>Just today, I was doing a lesson on collocations with "make" & "do",
>(ie. you "make" a coffee and you "do" business.) Since it is an area
>frequently cocked-up by students, having a section from the dreaded
>coursebook about make/do collocations didn't seem like such a bad
>idea. But, no common context is shared, it's not really personalised
>to the students individual interests, and is hard to "chat about" in
>a conventional sense.
>
>Nonetheless, I felt satisfaction as a "teacher" once the lesson had
>been completed, and the students felt that they had learnt something
>useful. What's my point? Can a context for a lesson actually be
>something technical? Does it have to be "Love", "Crime", etc...?
>Provided that the "point" of the lesson has sufficient merit (ie.
>lexical collocations with make/do) - can a traditional "theme" be
>left out?
>
>It sounds rather anti-dogmetic to have a form-based lesson, but, if
>the study of that particular form/language point is of relevance &
>interest to the students, then it's allowed, right? What are your
>thoughts on this...
>
>




_________________________________________________________________
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	Group: dogme
	Message: 1987
	From: Sue Murray
	Date: Mo Jul 08, 2002 10:24 

	Subject: make do


	Just to add to Adrian and Tom's nice nifty posts, Mr Lee asked:

"What's my point? Can a context for a lesson actually be 
something technical?" 

it may not happen very often, (or maybe it does in some cases); but there's no reason why talking and thinking about language can't become a context in itself. 

I can remember a lesson a few months ago which the students said they found really useful, and they enjoyed it, and they used and listened to a lot of spontaneous English, and they came up with lots of interesting ideas and observations; the theme of the lesson was (or rather, developed into) discussing 'say' and 'tell' (another of those 'binomial' bitches - I don't ever think of it so much as learners 'cocking it up', but rather as some English distinctions being themselves perhaps somewhat cocked up for speakers/thinkers of many other languages ....)

Which reminds me, some students this year have come up with some interesting ideas about make and do; beyond the purely collocational, which seems to keep some people happy; but others like to look for some 'raison d'etre'; not rules, but sort of working hypotheses, or underlying intuitions. For example, if I say, 'what are you doing?' it has a different (more general, activity focused) implication than 'what are you making?' (which implies that you are specifically creating or producing something?). And then there are those cases where either is okay - even the OALD gives, 'make/do a translation', though limits itself to 'do an experiment' (though even mother tongue researchers are not loathe to 'make an experiment'...). And, can you get the phone, I'm busy doing dinner ......or the boss asks his secretary, 'can you do another 5 copies of that report' .....

Anyway, that's enough chat about language .... but if nothing else, it keeps the old awareness up ? (And, sometimes, learners like to directly address these things)

When it's not forced, of course. As to whether there's anything 'anti-dogmetic' about such things, surely dogme is, at heart, a (simple, 'unparaphernaliac') way of aiming to involve learners directly as the protagonists in their own learning; whenever they're engaged in so doing, it cannot be anti-dogmetic?

Sue













[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1988
	From: Diarmuid
	Date: Mo Jul 08, 2002 11:26 

	Subject: Make n Do, or make do?


	Colin wrote: "Can you remember the mistakes you have done?*" 

A cheeky pedant writes, 'Or made?' ;)

More usefully,Mr Lee, you could just play Brainstormin' Norman. This craply named game consists of getting the Ss into groups and appointing a secretary. Then each group has one minute to brainstorm and write down...as many things as they can that are...[made in their country; done in a bedroom; made by students; done to students etc]. Doesn't get much simpler than that.Points make prizes (or 'do prizes'). Be as arbitrary as you fancy in your awarding of points. 

On a more serious note, Scott, would you consider ending the moderation of this list? Am I the only one who feels uncomfortable with Dogme's new take on censorship? Aren't we forgetting the Unconditional Positive Regard that underpins humanism? Where's trust? I think that an unmoderated list would be far more in keeping with the spirit of dogme and the teachings of the pantheon. And the extended moderation reminds me too much of those emergency measures that find their way on to statute books in 'Times of Crisis' and end up staying there for ever. 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1989
	From: Diarmuid
	Date: Mo Jul 08, 2002 11:39 

	Subject: It MAKES me happy, it really DOES


	The bells are ringing as the censor falls and we go back to being unmoderated! 

¡Viva Dogme Libre! 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1990
	From: leighandrobert
	Date: Di Jul 09, 2002 10:27 

	Subject: Thanks and here''s some info


	Dear Scott,

Thanks for everything at CLESOL NZ 2002 - thanks for opening eyes and 
ears to something that should be done regularly. Anyway as a thanks 
the Shirley Maclaine movie is called Two Loves (1961). Here is a link 
to the eonline info about it - looks like it is not out on video but 
more searching could find it somewhere in the world. 
http://www.eonline.com/Facts/Movies/0,60,50185,00.html
Hope you find it. I look forward to reading more and adding to this 
wonderful web site.

Leigh



	


	Group: dogme
	Message: 1991
	From: Jeff Bragg
	Date: Di Jul 09, 2002 2:12 

	Subject: Re: error correction


	Hi all.

The problem that Sue mentioned with 'suggest' and its
verb patterns is one that I have also come across in
my learners, mostly speakers of Russian who also
translate the (wrong) structures from their L1. Like
Sue I decided to come down heavily on my class of
Upper Int business students, and like her I thought I
was getting results, until ... "I suggest to cancel
the next class, bacause our holidays."

But there's no point in despair, I feel. If they're
getting it right most of the time, then it means it
becomes a 'non-systematic' error, according to the
IELTS handbook, which is OK, apparently (the error,
not the handbook).

And then I think of my efforts to master the Spanish
subjunctive, which appeared to have been succcessful,
until I (and some Spaniards) noticed that I was
drifting back into bad habits again.

So maybe some items of grammar will never be
completely 'learned' or 'absorbed'. Can we live with
that? I think so. 

But I think we do our students a dis-service by
ignoring their errors. If we can increase the
'correctness rate' to around 80%, instead of letting
it fossilise at around 20%, for example, then we've
done our job - and done it quite well, I reckon.

Jeff


__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
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	Group: dogme
	Message: 1992
	From: Adrian Tennant
	Date: Di Jul 09, 2002 2:46 

	Subject: Re: error correction


	About 8 years ago I did a small scale piece of research (unfortunately too
small to really be publishable).

I had 2 classes of monolingual beginners - 15 students in each. I taught
both classes 2x3 hours per week. Both had similar demographics - 18-23 year
olds with minimal English language learning experience.

I decided (with their approval) to try out something in the 6 months I
taught them. With one class we were quite strict on error correction, noting
mistakes and trying to systematically deal with them. In the other class we
didn't care less as long as we could understand the message - in fact there
was absolutely no overt error corection of either spoken or written forms.

Not surprisingly the class which weren't corrected were far more willing to
open their mouths and speak. However, the surprise came at the end when we
did a fairly traditional 'grammar' test based on what had been covered
during the course. The class which hadn't been corrected scored better than
the class that had been corrected in 13 out of 15 cases!!!!!

Dr Evil



	


	Group: dogme
	Message: 1993
	From: leeroy_187
	Date: Di Jul 09, 2002 4:43 

	Subject: Re: error correction


	That's interesting, I wonder, Dr. Evil, on what your conclusions were?

I suppose the obvious one to be made would be that "Without Error 
Correction Students Do Better In The Long Term"

But is this true in all cases? I assume that you had told the 
students beforehand that their errors would not be corrected, so 
would they have taken that on board and reacted accordingly (ie, 
would they have been more likely to error-correct by themselves?).

Here in Indonesia, everyone is VERY polite. If I say something 
incorrectly, it is very rare that someone will point it out (unless I 
am not being understood). This makes it difficult for me to "perfect" 
my Indonesian, despite it being (apparently) the easiest language in 
the world. I am aware of this, and so I am always listening to the 
way Indonesians say things, and comparing it to the way I would say 
it. If they phrase something differently to the way I would, then I 
will adapt my speech accordingly. For example, I had said (when asked 
to play the guitar in a bar)..

"Saya belum mabuk cukup" (I not yet drunk enough)
when someone replied..
"Oh! Kamu belum cukup mabuk!" (Oh! You not yet enough drunk!)

This ties in with a previous post made, where error correction is 
not "direct", as in "That is wrong! Say it like this!", rather errors 
are corrected by repeating the (incorrect) utterance correctly as a 
way of clarifying meaning.

Similar approaches in the classroom have not worked as well for me.

This works for me learning a foreign language, however, because I 
know that people will rarely correct my speaking directly. I must 
resort to listening to the way that other people speak, because 
without it, my level of Indonesian fluency would stay the same.

And so, could it be (tentatively) concluded, that if students are 
made aware at the beginning of a course (or whatever) that their 
errors would not be specifically corrected - that they would be more 
receptive to "subtle" methods of error correction as mentioned by a 
previous poster?

Or maybe it is simply the case that as the students who had no error 
correction spoke more than the ones who did, that they had more 
practise to communicate, and so had more chances to "get it right".

Another issue, I think, is of face value for lessons. I expect a lot 
of sts WANT error correction, as it's what they believe they paid 
their money for. Explaining that

"For this entire course, whenever you say something badly, I'm not 
going to tell you about it, because it's better for you in the long 
run"

might not go down well in a lot of classes.

Just my thoughts anyway
Mr. Lee



	


	Group: dogme
	Message: 1994
	From: Adrian Tennant
	Date: Di Jul 09, 2002 4:56 

	Subject: Re: Re: error correction


	Mr Lee,

I agree with you entirely on all the points you've made in this message.

My conclusions - I don't know! 8 years later I'm still trying to formulate
them (and as I said it was a very small, unscientific study).

I'd be interested to know what others think.

Dr Evil



----- Original Message -----
From: "leeroy_187" <leeroy_187@y...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, July 09, 2002 4:43 PM
Subject: [dogme] Re: error correction


> That's interesting, I wonder, Dr. Evil, on what your conclusions were?
>
> I suppose the obvious one to be made would be that "Without Error
> Correction Students Do Better In The Long Term"
>
> But is this true in all cases? I assume that you had told the
> students beforehand that their errors would not be corrected, so
> would they have taken that on board and reacted accordingly (ie,
> would they have been more likely to error-correct by themselves?).
>
> Here in Indonesia, everyone is VERY polite. If I say something
> incorrectly, it is very rare that someone will point it out (unless I
> am not being understood). This makes it difficult for me to "perfect"
> my Indonesian, despite it being (apparently) the easiest language in
> the world. I am aware of this, and so I am always listening to the
> way Indonesians say things, and comparing it to the way I would say
> it. If they phrase something differently to the way I would, then I
> will adapt my speech accordingly. For example, I had said (when asked
> to play the guitar in a bar)..
>
> "Saya belum mabuk cukup" (I not yet drunk enough)
> when someone replied..
> "Oh! Kamu belum cukup mabuk!" (Oh! You not yet enough drunk!)
>
> This ties in with a previous post made, where error correction is
> not "direct", as in "That is wrong! Say it like this!", rather errors
> are corrected by repeating the (incorrect) utterance correctly as a
> way of clarifying meaning.
>
> Similar approaches in the classroom have not worked as well for me.
>
> This works for me learning a foreign language, however, because I
> know that people will rarely correct my speaking directly. I must
> resort to listening to the way that other people speak, because
> without it, my level of Indonesian fluency would stay the same.
>
> And so, could it be (tentatively) concluded, that if students are
> made aware at the beginning of a course (or whatever) that their
> errors would not be specifically corrected - that they would be more
> receptive to "subtle" methods of error correction as mentioned by a
> previous poster?
>
> Or maybe it is simply the case that as the students who had no error
> correction spoke more than the ones who did, that they had more
> practise to communicate, and so had more chances to "get it right".
>
> Another issue, I think, is of face value for lessons. I expect a lot
> of sts WANT error correction, as it's what they believe they paid
> their money for. Explaining that
>
> "For this entire course, whenever you say something badly, I'm not
> going to tell you about it, because it's better for you in the long
> run"
>
> might not go down well in a lot of classes.
>
> Just my thoughts anyway
> Mr. Lee
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 1995
	From: debdogme
	Date: Di Jul 09, 2002 5:03 

	Subject: Catching up: censor, making and doing, correction....


	Mailbox full of dogme after a weekend with Mexican virus, so have 
changed ID..

Censorship seems strange to me too, Diarmuid, and does NOT seem to 
have ended, as most of the stuff in my mailbox is not on the website 
yet, so la lucha sigue sigue, as we say in Zapataland.

Thanks to everybody for the ideas on correction and make-do - I 
didn't expect dogme to be so immediately useful, more intellectual 
consciousness-raising stuff, if you know what I mean. And to jog my 
memory in the case of working with small children, into making and 
doing in class - we shall be knee-deep in monsters, models of the 
galaxy and story books from now on, I hope.

Most of us must be learning languages - how would we react to 
dogmetic lessons? Waiting for the end of the lesson for the 
deadly 'feedback'? The only memory I have of correction of my weird 
spfranglish is being shouted at very loudly for continuing to make 
one specific mistake, which I certainly remembered, but only because 
I liked the person and didn't mind the shouting, but very atomistic, 
as somebody said. Otherwise I only remember when people point out 
what is inappropriate - is that 'motherese'? Like parents only 
correcting lies and swearing, not grammar?

Just spent a long time giving feedback on a writing task without 
mentioning grammar, just looking at how the students had organised 
ideas and information and picking up on illogical stuff, trying to 
get students to leave grammar till the end, along with spell-
checking, and concentrate on getting meaning across. Hope it helps.

Deborah



	


	Group: dogme
	Message: 1996
	From: Colin Mackenzie
	Date: Di Jul 09, 2002 7:20 

	Subject: Re: make do


	I agree that do/make can be a fruitful "topic" for discussion as 
everyone can come up with ideas through looking at the examples, 
discuss differences in meaning, argue their point and the teacher 
does not have an "answer", Sue's activity focused/specific product 
raison d'être being about the closest I can get.

My worry is if the class or the teacher then decides "Why not the 
present perfect as a subject?" The reason for my qualms is that in 
this case the teacher is the expert, or at least regarded as so, and 
thus the conversation will be unbalanced, the teacher dominating with 
the students looking to the teacher to ratify their suppositions (if 
you can ratify a supposition). I'm all in favour of discovery grammar 
activities where examples are looked at and hypothesis formed before 
the teacher guides the students to what they think is a good 
approximation, but I don't see that as a topic for an open class 
discussion.

All I'm saying, ramblingly, is that if a language area is to be a 
topic, it has to be chosen quite carefully.

Colin



	


	Group: dogme
	Message: 1997
	From: adzmac
	Date: Di Jul 09, 2002 11:35 

	Subject: couple of things


	Hi,
In case anyone is interested, I've got information and call for paper forms for the Annual Conference in the Canaries, to be held between January 29th and February 1st 2003 (New World, New Solutions), also for the on-line conference, which will be 'at a screen near you' in late Autumn 2002 (Building Bridges). It'd be great if someone fancied entering a paper on DOGME for the on-line conference. Anyway, you know where to click to send me an off-line message.
If anyone is curious, the webmagazine we try to edit down here seems to be creeping back on line, after a longish absence due to the demise of our server. I welcome any comments, postable anecdotes, articles, ideas....... It's semi-under construction coz I'm writing slow, but, hey, it's a nice colour. I'll be setting up a links page soon, so if you wanna send me any addresses..............
www.atlanticls.com then go into Atlantic Forum

Fiona



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 1998
	From: Tom Topham
	Date: Mi Jul 10, 2002 5:19 

	Subject: Re: correction....


	>Most of us must be learning languages - how would we react to
>dogmetic lessons? Waiting for the end of the lesson for the
>deadly 'feedback'? The only memory I have of correction of my weird
>spfranglish is being shouted at very loudly for continuing to make
>one specific mistake, which I certainly remembered, but only because
>I liked the person and didn't mind the shouting, but very atomistic,
>as somebody said. Otherwise I only remember when people point out
>what is inappropriate - is that 'motherese'? Like parents only
>correcting lies and swearing, not grammar?
>

My Russian teacher was friendly, but had a lot of background in grammar 
translation. I said I wanted to just chat, and that she could give me some 
correction as needed. She seemed quite uncomfortable that we weren't doing 
grammar exercises and reading texts aloud, so it didn't last too long. We 
had quite an interesting conversation in Russian at the last lesson (sort of 
dramatised/translated below):

T: Say it again - "zhe, zhe" (she provides two strangely different but 
impossible for my mouth to make sound different phonemes)
I: I no hear difference those two noise.
T: In Russian these are different sounds.
I: If me saying "zhe" and not "zhe", you still understanding me?
T: Well, yes.
I: Then no important. Maybe I learn it later, with more practice.
T: Try again.
I: No, no sense in this now.
T: OK, let's do the next grammar exercise.
I: Please, me just want speak!
T: How can you speak if you don't know grammar?
I: Since two weeks we doing it!

I guess teachers make quite difficult students, especially when they have 
their own ideas about how learning works...

:) Tom






_________________________________________________________________
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	Group: dogme
	Message: 1999
	From: James Farmer
	Date: Mi Jul 10, 2002 8:20 

	Subject: Agile methodologies


	Hi All,

I'm sure someone mentioned something about agility or agile previously but can't find it in the archives so will blunder on none the wiser :)

As I may have said before I'm currently working on a project developing online courses and am trying to unplug them as much as one can unplug stuff online. As we're looking at using these courses online in Oz and offshore Kumaravadivelu's 3 Ps that Scott mentioned a while back have influenced our thinking quite a lot (Particularity - we're looking at multiple different contexts, Practicality - effective feedback and evaluation is absolutely *key* to developing this kind of stuff and Possibility, because that's how we'd like it to work (I think, still getting my head around that one)). 

Anyway, in the course of trying to be as PPP as possible in designing and developing our material I've come across a pretty DOGMEtic approach to designing and developing software, that might be able to add something to this group... perhaps? The Agile Alliance http://www.agilealliance.org/home advocates a, wait for it, 'agile' approach to software development. That is, one which responds to needs, facilitates change and embraces unpredictability. I got round to it by reading a great article called 'The agile manifesto', to be found at http://www.sdmagazine.com/print/documentID=11649 . I think 'agile' is a great word for DOGME, dontyareckon?

Best stop, more later p'haps.

James
Downunder

p.s. very distressed to be posting 1999!



	


	Group: dogme
	Message: 2000
	From: Brian Perkins
	Date: Mi Jul 10, 2002 7:59 

	Subject: Re: error correction


	Doc,

There have been several L1 (English) studies performed along the lines of your
experiment too. (Various age groups.)

They all demonstrated results similar to yours!

Additionally, the researchers concluded that not only was overt grammar
correction ineffective for Ss to produce grammatically correct language, it was
counterproductive to fluency and the ability to produce language that was
interesting to the listener/reader.

I'm still trying to find sources--I'll post again when I find some. The
particular parts of my brain that had that information have been reformatted
since my "Psycholinguistics of Reading" and "Teaching Grammar in Context"
courses.

Brian






__________________________________________________
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	Group: dogme
	Message: 2001
	From: Adrian Tennant
	Date: Mi Jul 10, 2002 8:55 

	Subject: Re: Re: error correction


	Thanks Brian.

I'd appreciate it.

Dr E



	


	Group: dogme
	Message: 2002
	From: Jeff Bragg
	Date: Mi Jul 10, 2002 9:51 

	Subject: Re: Re: error correction


	HI to all listers and posters,


I'd like to see that study too!


isn't there always the problem thugh that, like most
of the research that goes on in the field of
education, it tends to be loaded - designed to prove a
dodgy point rather than find out the truth. people
with axes to grind appear to enjoy fiddling the
variables, if you get my drift

seems to by experience/belief, anyway

jeff
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	Group: dogme
	Message: 2003
	From: adzmac
	Date: Mi Jul 10, 2002 10:38 

	Subject: Re: Re: error correction


	It'd also be interesting to know how the results were obtained, I mean, by
means of formal testing, transcripts of spontaneous conversation or what.
Those who have had little formal error correction might just go with the 'it
sounds right' ("holistic"?) approach when doing tests, whilst those who did
receive overt error correction might get bogged down trying to remember the
rules ("atomic"?) and not be able to see the wood etc...... You kjnow what
it's like when a student gets one of those 'present simple or present cont.'
type rules muddled, the whole exercise goes out the window.
I don't know; what do you think? Having winged my own way through my
language exams at university, I know there's a lot to be said for the 'it
sounds about right' approach, though presumably it also depends on how
'second nature' the assimilation of each grammar point has become, how many
bricks have been used over time to build the wall......... Dunno , but maybe
these more formal research papers show more about exam/testing psychology
than about the effectiveness of overt error correction. Back to the
performance vs. competence debate.
Sorry if I'm not being very coherent, but if you can follow my drift I'd be
curious to hear/read your instincts.
:-) fiona



	


	Group: dogme
	Message: 2004
	From: Brian Perkins
	Date: Do Jul 11, 2002 4:28 

	Subject: Re: error correction


	Ok, got some stuff for y'all.

Fiona, none of the research I've read about used multiple-choice or gap-fill
tests to assess the student's ability to identify grammatical terms. It has all
been based on writing skills--I think. (I'm still looking for some of the other
articles and summaries I had to read.)

The following information is all from "Voices from the Middle" Volume 8, Number
3, March 2001. The article is entitled "Just the Facts: Research and Theory
about Grammar Instruction" and primarily deals with writing. 

In 1962, one study was conducted by Roland Harris in London. In their summary
of the Harris study, Elley, Barham, Lamb, and Wyllie (1975) wrote:

After a period of two years, five classes of high school students who had
studied formal grammar performed sgnificanly worse than a matched group of five
non-grammar groups on several objective criteria of sentence complexity and the
number of errors in their essays. (p. 6)

In a 1963 report for NCTE (US-based National Council of Teachers of English),
Braddock, Lloyd-Jones, and Schoer wrote:

In view of the widespread agreement of research studies based upon many types
of students and teachers, the conclusion can be stated in strong and
unqualified terms: the teaching of formal grammar has a negligible or, because
it usually displaces some instruction and practice in actual composition, even
a harmful effect on the improvement of writing (pp. 37-38).

Other studies cited (all interesting, but I don't want to type any more):
Elley, Barham, Lamb, Wyllie - 1975 (New Zealand)
George Hillocks - 1986
Mina Shaughnessy - 1977


Conclude what you will! ;^)


Hope that helps,
Brian
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	Group: dogme
	Message: 2005
	From: Robert Haines
	Date: Do Jul 11, 2002 5:11 

	Subject: Error correction and writing


	Brian and all,

Thanks for the interesting food for thought on error correction. It comes at an interesting time as I've just collected about ten writing samples from ss about a time in their lives when they felt themselves becoming more "adult". The personal essay is a follow up to a movie (Smooth Talk, 1985) about a teenage girl coming of age. The essays were interesting: some ss wrote about coming to the U.S. to live on their own for the first time, one Korean s wrote about his military service, and a Korean girl wrote about how much she empathized with the main character (Connie, played by Jessica Dern). 

As for errors: I've read all the essays through at leat three times and plan to return them tomorrow with no correction whatsoever. I'd like the ss to look them over after having some "distance" from their work, then make any corrections they notice after reading it through. I'll do my best not to imply that they need lots of correction (many do) and to let them do as much correction as they feel is necessary. I've never really done this before; however, it beats what I and other t have done in the past: 
1. Highlight errors but don't correct them because ss should know what's wrong at higher levels [reality check]= most ss don't make any corrections because they don't know what's wrong or they lack proper motivation to correct. 
2. Correct according to a handy-dandy legend of symbols indicating the type of error [reality check]= ss need time to decipher the "code", which might differ from other codes they've seen, metalanguage goes over some ss heads, and see the latter part of number one. 
3. Peer correction [reality check]= This has actually proven most successful and, I believe, most beneficial to learners. It's worked well in TOEFL and Academic Writing classes where ss are concentrating on a particular form, eg topical essay w/topic sentence and all the fixin's. This may actually come in handy after ss have done the initial self-correction tomorrow. I'll let you all know what transpires and how ss react.
4. Anonymous error correction in the form of a grammar auction or worksheet [reality check]=This is a lot like overt error correction in my view. Without the context and meaning behind the language it's a bit like examining cadavres (Sorry, but it just came to me -- Is that good?) where the life blood is no longer coursing through their veins, ie the language becomes somewhat sterile under the magnifying lense. Know what I mean?

I could list more, but this post is getting too long, I'd say.

Ciao for now,
Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2006
	From: Adrian Tennant
	Date: Do Jul 11, 2002 8:28 

	Subject: Error not terror


	Following up on Rob mentioning peer correction & just to prove I'm not a
'never correct at all' type T, please have a look at my article in IATEFL
Issues (I think issue 164 or 165 - seem to have mislaid my copy) called
'Error not Terror'. It's a simple, and possibly effective way of making
learners aware of their errors and empowering them to take responsibility
for their language learning.

Dr Evil



	


	Group: dogme
	Message: 2007
	From: adzmac
	Date: Do Jul 11, 2002 1:37 

	Subject: Re: Re: error correction


	I don't know about conclusion, but one interesting area to follow up comes
to mind if you look at the dates of these studies - they're all firmly
rooted in the grammar translation-transmissive days of old. Present-
practice-produce........
It might be interesting to carry out some kind of study on groups taught
using a more DOGMEtic approach, where the grammar 'emerges' and is then
dealt with, reviewed, clarified or whatever in a more relevant,
learner-friendly context. Or including groups where m.i. have been taken
into account, contrasted with DOGME, with......and so on. Up-dating the
data.

I'm still not clear about using written samples of English (or any other
language) as a basis for research; I would think a combination of both
written and spoken would be better, though not so easy to organise. The
whole psychological process involved when producing written work is so
different from spoken. I'm not saying the results might be wrong - I'd like
to think they could be right, I'm just trying to work things through.
How about you, Dr E., what teaching approach were you using with the overt
grammar sufferers at that time? How about doing it again, but this time with
three types of samples: P-P-P, or Grammar Class groups; DOGME- TTT classes;
and No Grammar classes? Maybe some of the poster-listers could give you a
hand..........???

Like I say, just batting a ball around the court
:-))
fiona

(has anyone got a spare copy of Scott's book? Can't get hold of it down
here - the Canaries seems to have fallen off the publishers' map.........
Though I guess that's like asking if you'll lend me your new car for the
summer!!)



	


	Group: dogme
	Message: 2008
	From: Adrian Tennant
	Date: Do Jul 11, 2002 1:49 

	Subject: Re: Re: error correction


	One of the problems with carrying out research using spoken data is that
it's extremelly difficult to collect (+ mikes in the room surely have to
influence the student output!) any other form of research is usually seen as
being unscientific (but then isn't teaching?!)

What was my approach to teaching all those years ago? I'd like to think
enlightened, possibly ad-hoc PPP and I certainly didn't stick to the
coursebook. But, then it's very difficult to remember accurately!

Dr E



	


	Group: dogme
	Message: 2009
	From: Brian Perkins
	Date: Do Jul 11, 2002 4:07 

	Subject: Re: error correction


	Rob,

For teaching writing, may I suggest a couple of books? The first and foremost
is "Image Grammar" (Noden, 1999) which draws from published writers actual
writing to teach good writing instead of pedantic and prescriptive rules--in my
opinion, a must have for anyone teaching/learning any style of writing!

And then Scott's "How to Teach Grammar" and/or "Teaching Grammar In Context"
(Weaver, 1996). While Scott seems to deal more with speaking, Connie (Weaver)
wrote her book with writing in mind. Though, I admit I didn't get to read
Scott's book in its entirety--I skipped around quite a bit in it for a week or
so during CELTA--so my assessment may not be accurate. I've also heard the
Noguchi book, "Grammar and the Teaching of Writing", is good, but I can't say
firsthand.


Fiona,
> ... dates of these studies - they're all firmly rooted in the grammar
translation-transmissive days of old.

You're correct that during (most of) these studies, the popular practice was
grammar-translation. However, I think you might be missing the point. The
studies were in fact questioning that mode of thinking. I may be
misunderstanding you, but it seems you're saying the studies were operating
from that perspective as well.

(By the time Hillocks conducted his study, many other more inductive methods
were getting a great deal of attention.)


One of the oldest studies I found was by Ellen Frogner (1939). She used a
control group she called the "grammar" group and the target group she called
the "thought" group. The "grammar" group learned to recognize infinitives,
gerunds, etc. in addition to terminology and the "thought" group focused on
meaning. I have not read the actual study, but from what I have read, it seems
both groups used collaborative discussion and neither group studied language
that they themselves had created. The study is often cited as supporting
teaching sentence combining.

To me, the most interesting study was conducted by Finlay McQuade (1980) where
he set out assuming that overt grammar instruction was indeed the best and most
productive way to teach writing, but in the end decided it was a waste of time
and counterproductive. (The article, Examining a grammar course: The rationale
and the result, was published in the English Journal, 69, pp. 26-30.)


And to clear the air, if necessary, like Adrian, I'm not a 'never correct' type
either. However my experiences and my mentor, Dr. Weaver, have convinced me
that "the error beast is to be tamed, not slain." Targeting only the one (or,
at most two) most prominent *types* of errors in Ss' writing/speaking is the
best use of time and energies and helps to encourage Ss' internal motivation.
(For many of the reasons already discussed in this thread.) She has also
convinced me that, as Sue has already said, errors are necessary and good. They
are a part of learning and the true signs of growth. And despite their
sometimes simple appearance, they are increasingly more sophisticated as the
"rules" are internalized. (e.g. "went" later being replaced by "goed")


For a little more info...
http://www.heinemann.com/shared/onlineresources/08894/08894f5.html
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	Group: dogme
	Message: 2010
	From: leeroy_187
	Date: Do Jul 11, 2002 5:59 

	Subject: To carry on...


	Hey all,

It's been interesting reading your thoughts on error correction, but 
if I may introduce a new subject, this came up in a class today, and 
I'd be interested to hear what you think...

I was teaching a level 3 class (well, pre-intermediate, I suppose) - 
and was trying as hard as possible to make it student-centered 
and "fun". It fell flat on it's arse, to use English terminology, the 
whole thing was a dismal failure. At the end of the class, one 
student waited until she was the last to leave, and then helpfully 
informed me that

"we no pay money for games and stupid things, we want study from book 
because more good for english"

Shit! Evidently, she is not aware of the research quoted by other 
dogme-group members that grammatical competence does not equal 
communicative competence.

I later took up this issue with some other teachers, they agreed that 
some classes prefer to study (and never speak), and that they feel 
happiest when doing things from the book. When confronted with 
classes like this, they advise, it is best to give them what they 
want. As I have recently started with a new school in Indonesia, the 
students are of a slightly different breed (ie, they are paying, 
whereas before their parents were paying). 

It's depressing to teach inneffectively because it's what the 
students think they need, but it's even more depressing to teach what 
you think they need when the students disagree. You know?

This, in fact, was one of my original arguments with dogme, what if 
the students disagree with your style of teaching? Happily, most of 
my classes aren't like that. But I feel that a question is being 
raised...

"In many educational institutions within developing countries, it is 
still considered that grammar-translation and other outdated language 
teaching theories are 'the best way' to learn languages. In such an 
environment, dogme style teaching methods will be recieved with 
hostility. How can justification for dogme style lessons be given in 
such a way to effectively validate a "student centered" lesson 
approach, when the students feel more comfortable with a "teacher 
centered" approach.?"

That was a bit of a mouthful, wasn't it? Anyway, hope I got my point 
across, despite my less-than-sober state!

Cheers
Mr. Lee



	


	Group: dogme
	Message: 2011
	From: Adrian Tennant
	Date: Do Jul 11, 2002 6:22 

	Subject: Re: To carry on...


	Dear Lee,

You raise a number of interesting points which I'd like to look at:-

> "we no pay money for games and stupid things, we want study from book
because more good for english"

Dogme doesn't = games.
Why does non-book teaching have to = games as you seem to equate?


> Shit! Evidently, she is not aware of the research quoted by other
dogme-group members that grammatical competence does not equal
communicative competence.

Games are not the means to communicative competence - communication is.


> "In many educational institutions within developing countries, it is
still considered that grammar-translation and other outdated language
teaching theories are 'the best way' to learn languages.

Why is grammar-translation outdated?
I still use it in some circumstances (when it's appropriate).
It appears not only the baby ad the bathwater need to be thrown but the bath
as well!!!
The main point of Dogme is focus on the students not on the book, focus on
the need to communicate not the need to conform to the predetermined, focus
on the message - don't shoot the messenger.

Dr Evil



	


	Group: dogme
	Message: 2012
	From: Brian Perkins
	Date: Do Jul 11, 2002 7:13 

	Subject: acquisition order


	Sorry in advance for rehashing, but...

While I was away in CELTA, there were some discussions on the order of
acquisition in L1 and L2 language learners and someone asked if there had been
any studies comparing the two.

I hesitated posting because I don't want to seem like a smart@$$ or to imply
that I know anything. I know I'm 'green'! But, someone did ask

Doulay, Burt, and Krashen (sorry DK!) did address it in their book "Language
Two". They analysed many different studies with various L1/L2 combinations and
age groups. 

In chapter 8, they address acquisition order beginning with grammatical
morphemes. 

For L2 (English), they found strikingly similar acquisition sequences in both
children and adults.

The book also says:
"Several other studies have investigated acquisition sequences for adults from
different language backgrounds (Larsen-Freemen, 1975; Krashen, Houck, Giunchi,
Bode, Birnbaum and Strei, 1977; Fuller, 1978; Christison, 1978; and Kessler and
Idar, 1979). Using a variety of research methods and elicitation tasks,
researchers drew on subjects representing over twenty-two language backgrounds.
These studies confirmed Bailey, Madden, and Krashen's finding that adults and
children acquire certain grammatical morphemes in a similar order."

Comparing L2 and L1 acquisition, they found similarities and differences. For
L1 order, they used Brown's morphemes. They write:

"The irregular past tense, the article, the copula and the auxiliary show the
greatest amount of difference. Except for the irregular past tense, these
grammatical morphemes are acquired *earlier* in L2 than in L1."

They also studied simple and embedded Wh- questions and reflexive pronouns.
Additionally, they addressed writing vs. speaking, variability among the
different L1/L2 groups, research methodology, blah, blah, blah. If you're
really interested, buy the book. It's too much typing for me! ;^)

One final note, they found that items tend to be learnt in groups rather than
individually. For example, Ss tend to learn case (nominative/accusative)
together with word order in simple declarative sentences. The singular copula
together with singular aux, plural aux, and progressives. Past irregular with
conditional auxiliary, possessives, long plural (/Iz/), and 3rd person
singulars. And perfect aux with past participles.
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	Group: dogme
	Message: 2013
	From: Brian Perkins
	Date: Do Jul 11, 2002 7:24 

	Subject: re: To carry on...


	Lee stated:
> It fell flat on it's arse

then quoted:
> "we no pay money for games and stupid things, we want study from book because
more good for english"

Lee, sounds like a perfect introduction to a dogme lesson to me!

You could start the next lesson talking about what you were trying to do. And
maybe (?) tell them that one student told you why it flopped. Ask Ss to talk
about it. But, try to detach yourself from it emotionally so you can focus on
the language that comes out. At the end of the 'chat', put some of the
interesting stuff on the board. Some of them may have a 'lightbulb' moment.


Hth,
Brian
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	Group: dogme
	Message: 2014
	From: Tom Walton
	Date: Do Jul 11, 2002 11:12 

	Subject: Re: To carry on...


	Hi everyone:

I think Mr Lee has got a good point on that one - one which has no doubt crossed all of our minds on more than one occasion. He says:

"I later took up this issue with some other teachers, they agreed that 
some classes prefer to study (and never speak), and that they feel 
happiest when doing things from the book. When confronted with 
classes like this, they advise, it is best to give them what they 
want (...)

"It's depressing to teach inneffectively because it's what the 
students think they need, but it's even more depressing to teach what 
you think they need when the students disagree (...)

"This, in fact, was one of my original arguments with dogme, what if 
the students disagree with your style of teaching?"



I'd suggest that in fact discussion of that - your (dogme) style of teaching - itself makes (a) for a potential "dogme moment" in the sense that it's materials-free, student centred and (b) the interesting possibility that, as a result, people might just start to question their previous beliefs.

Some of the most interesting - because genuine - discussions I've had with classes in the last year have been on precisely that sort of thing.

Tom (aka PC Smasher)



---------------------------------
Do You Yahoo!?
New! SBC Yahoo! Dial - 1st Month Free & unlimited access

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2015
	From: adzmac
	Date: Fr Jul 12, 2002 12:08 

	Subject: error correction correction


	Brian, sorry, hum, nope I wasn't trying to say the studies were from the p-p-p-perspective, I wasn't trying to take a stand either pro or con at all, just thought it might be interesting to do such studies again in the light of newer methods. Yeah, makes sense that they were questioning the methods prevailing at that time - that's why research, right? :) to question, I mean, unless it's just for pure curiosity. Besides, I agree with you on most of your points; I'm not an error terror or an anything goes teacher either, I mentioned my thinking on correction a few postings ago. But I do enjoy a debate...... :) 

HOWEVER, research in itself is what bothers me; here I agree with Adrian and Jeff (bootlicker that I am) - with the former because teaching isn't a Science for me, but an Art (more to come, watch out) and therefore beyond precise analysis (I'm sounding poncy here, sorry again), and with the latter in what he says about most research being loaded. I realise you'd have to bug the classroom or carry out some (even more) awful version of Big Brother to get semi-reliable results, I wouldn't even attempt it myself. I just meant that in an "ideal world"......... as well as debating, I enjoy dreaming :-))

I'm having even more trouble than usual expressing myself tonight, but here's something that crossed my mind the other day during this debate (Brian, you're to blame for my mental wanderings here). 
As Darwin worked on his Origin of Species, a sort of dissection of life which became typical in the mid-nineteenth century, Whitman published his Leaves of Grass, a celebration of life. 
Something similar is happening in our little world at the moment; I went to a plenary given by 'an eminent lexicographer' earlier this year, and it was quite interesting until he hit the current research/corpi on concordances. We were then shown two more or less synonymous sentences and told that B was 'much better'(bland, over-familiar) as it contained far more frequent concordances, and that A would bore the socks off readers. The long and short was R.I.P. creativity, originality, flexibility, poetry........ 
It seems to me that DOGME is on the other side of this scientific corpus compiling coin - corpuses/corpi are OK as descriptive means, but prescriptive??????? I'll teach 'em rules, but only as guidelines, *focus on the message* not drown them in formaldehyde, I'll continue to be a dreamy, idealistic nutter rather than become a scientist, I'll believe in unplugged, learner-centred teaching and I'll sing the body electric.

Jeesh! What was all that about ;-)) ? Hey, I love my job.
Nuff philosophical meandering, but I'm glad I got that out of my system.
Oh and interesting stuff about language acquisition, Brian.

Fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2016
	From: Robert Haines
	Date: Fr Jul 12, 2002 2:03 

	Subject: Books


	"Rob,

For teaching writing, may I suggest a couple of books? The first and foremost
is "Image Grammar" (Noden, 1999) which draws from published writers actual
writing to teach good writing instead of pedantic and prescriptive rules--in my
opinion, a must have for anyone teaching/learning any style of writing!

And then Scott's "How to Teach Grammar" and/or "Teaching Grammar In Context"
(Weaver, 1996). While Scott seems to deal more with speaking, Connie (Weaver)
wrote her book with writing in mind. Though, I admit I didn't get to read
Scott's book in its entirety--I skipped around quite a bit in it for a week or
so during CELTA--so my assessment may not be accurate. I've also heard the
Noguchi book, "Grammar and the Teaching of Writing", is good, but I can't say
firsthand."

Yes, I've got "How to Teach Grammar" and a few other books by S. Thornbury. Reading "How to Teach Vocabulary" at the moment. I'll check into "Image Grammar".

Dogme idea for the day (as if you needed it): Today in English Through Movies (a one-hour focus course) two ss were present who had missed the animated short, "Wat's Pig" from Creature Comforts (Neil Park and crew), that we had watched that day. Ss split into two groups, each group recounted the story for the s who'd been absent. After that, absentee ss swapped groups and told the story while the new group took notes on what s added and/or left out of the story. Next, feedback from the groups, followed by a class discussion of the story. 

We learned that there were some points of the story that were still unclear and the two absentee ss wanted to see the movie, of course, after hearing so much about it. All the ss thought it would be valuable in light of the discrepancies. The film is only 12 min., so tomorrow we'll watch it again. Ss have five or six question recorded in their notebooks whcih they'll try to answer tomorrow. 

My thoughts are that this is meaningful because the ss have done lots of communicating with a real purpose and generated interest and motivation from within themselves. The key element here, for me, was that I could have done this with native speakers. The only difference is that we focused on some language items, eg ss needed to peer correct in order to get the questions on the board in a grammatical form. 

Thanks for reading,
Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2017
	From: scott_thornbury
	Date: Fr Jul 12, 2002 2:18 

	Subject: hi all


	Just to say that I'm sitting in the local video shop of a small 
coastal town called Raglan, a rain-enforced stop in a long 
meandering, generally sunny, and nostalgia-filled trip through the 
back roads of the North Island of New Zealand, after a really 
exciting, dogme-promoting confreence in Wellington last weekend 
(thanks Leigh), and have just spent a very pleasant couple of hours, 
while it's pissing down outside, reading a week's collection of 
informed, informative, articulate, engaging, often quirky, always 
interesting dogme postings. As Brian (I think it was) put it, I love 
this group.
Scott



	


	Group: dogme
	Message: 2018
	From: Brian Perkins
	Date: Fr Jul 12, 2002 2:52 

	Subject: Re: error correction correction


	Fiona,

My apologies for the misunderstanding!

> teaching isn't a Science for me, but an Art

Although it's not one of my favorite books, here's a wonderful quote from the
back cover of "The Art of Teaching" (1950) I thought you'd appreciate.

"...I believe that teaching is an art, not a science. It seems to me very
dangerous to apply the aims and methods of science to human beings as
individuals, although a statistical principle can often be used to explain
their behavior in large groups... But a 'scientific' relationship between human
beings is bound to be inadequate and perhaps distorted... Teaching involves
emotions, which cannot be systematically appraised and employed, and human
values, which are quite outside the grasp of science. A 'scientifically'
brought-up child would be a pitiable monster. A 'scientific' friendship would
be as cold as a chess problem. 'Scientific' teaching, even of scientific
subjects, will be inadequate as long as ... pupils are human beings. Teaching
is no like inducing a chemical reaction: it is much more like painting a
picture or making a piece of music, or on a lower level like planting a garden
or writing a friendly letter. You must throw your heart into it, you must
realize that it cannot all be done by formulas, or you will spoil your work,
and your pupils, and yourself." --Gilbert Highet
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	Group: dogme
	Message: 2019
	From: lifang67
	Date: Sa Jul 13, 2002 11:02 

	Subject: Capitalism and Individual Freedom


	Last week I finished the latest book on Scott's reading 
list, "Individual Freedom in Language Teaching" by Christopher 
Brumfit, who was in town (well, Busan, actually, not Seoul) for the 
annual conference of the Korean Association of Teachers of English.

In the middle of the conference I ducked out to dispense some of the 
coffee I'd imbibed, and at the adjoining urinal was none other than 
Professor Brumfit. While we were drying our hands, I asked him about 
the part of his book where he argues that language death (and also 
language birth) is inevitable and really just the other side of the 
coin of language birth. 

Maybe it's because I'm a Yank, and in the New World, language death 
mostly takes place as an afterthought to genocide. It seems a little 
like saying that lovemaking and first-degree murder are both 
inevitable and it is useless to promote one and resist the other.

Professor Brumfit argues that not just language but ALL forms of 
culture are made by individual choices. It's a very idealistic 
view...but it covers some very nasty realities. The individual 
choices of those people who choose to wipe out peoples and wipe out 
languages carry considerably more weight than the social choices of 
those people who create them. 

I think new languages (pidgins, creoles, ghetto dialects) are almost 
always created by the oppressed. This is not simply because they are 
of the very cheap start up costs, but also because you necessarily 
need more than one culture when you are oppressed--your own, and that 
of the oppressor.

Brumfit takes on Phillipson's arguments about linguistic imperialism 
in language that seems unfairly vague:

"But to be grateful to those books for raising the issue does not 
entitle us to accept weak, sentimental, or glib argumentation (?)
There are parts of several of the books whch implicitly support 
illiberal, patronizing, or inconsistent positions in the name of 
freedom."

And there's even more pessimism in his book where it enters the 
classroom, Scott. He argues that all teaching involves 
simplification, and all simplification involves stereotyping. That in 
order to teach language we must somehow treat it as fixed and non-
negotiable.

Let's see. Is that really true? At the conference, we all had to wear 
name tags. The name tags of the guests were written the usual English 
way, "Professor Christopher Brumfit" and "Mr. David Kellogg". But the 
hosts, in their uniquely empathetic Korean way, had also written 
their own name cards that way: "Professor Jae-won Park" instead 
of "Profesor Park Jae-won". 

It's a minor point, but it seems to me that the issue of titles and 
and first-name, last-name order is profoundly negotiable, and that to 
try to reduce it to fixed rules like this is far far more complex 
than simply teaching people to say "What shall I call you?" and then 
doing whatever they say they want.

I suppose to some linguists it might seem easier to see language as 
interchangeable parts, or choices untrammelled by negotiation. It's 
certainly easier to cognitivize it that way, and the whole conference 
("strategies", "learning styles", "testing") was remarkably devoid of 
social constructivist ideas for a conference on "Underlying 
Philosophies of English Language Teaching". For that matter, to some 
people, the Ptolemaic system must have seemed simpler than the 
Copernican.

Brumfit's early work is a sparkling example of the Copernican idea 
that learner output is the centre of the classroom, and negotiation 
is what keeps the celestial bodies in their rounds. I suppose the new 
stress on "individual freedom" is not really as pessimistic as it 
seems, but a logical continuation of that Copernican stress, at least 
on a macro level, given that he has mostly worked in public policy 
for much of the last decade (and that's a pretty pessimistic tale in 
itself).

But even Brumfit admits in his book, when he begins to talk about 
literature, that stressing "individual differences" in literature 
really puts the emphasis on what divides us rather than on what 
unites us, and that the real purpose of language is not individual 
freedom per se, but "not to be alone."

dk



	


	Group: dogme
	Message: 2020
	From: leeroy_187
	Date: Sa Jul 13, 2002 12:51 

	Subject: 


	Hi all, thought I'd throw another one at you..

I've just finished an (unofficial) English class for some people who 
work in a cafe/bar which I frequent regularly. My price was 3 free 
beers, and so by the end of it, everyone ended up very happy.

While reading dk's post, some things reminded me of something that 
came up today.

Often, my "students" (waiters & waitresses in this case) asked me 
questions that were more culturally based than form-based, in the 
context of "what should we say?"

For example, they asked "When people leave, is it OK to say 'Have a 
nice day"? I replied that, as most customers were European or 
Australian, that it was a bit too cheesy, and that it would probably 
be better to say "Bye!" or "See you later!"

However, here my role changes from a language teacher to a cultural 
educator... It's possible that many American teachers (of equal or 
better standing as teachers) would recommend saying "Have a nice day" 
as a matter of course. This isn't the only example. Often, I would 
have to explain the difference between (for example)

"Would you like another beer?"
and
"Do you want another beer?"

My conclusion was that #1 is more formal. In my opinion, for a small 
tourist orientated cafe such as this, informal is the way to go. The 
friendlier the better, so to speak. However, in Javanese culture, the 
more polite you are, the more you "respect" someone, and so it is 
instinctive for the people that work there to be as polite (and as 
formal) as possible.

I tried explaining that for a cafe such as theirs, informality (in my 
opinion) is better, but although they politely nodded, they will 
still carry on saying "would you like...", I know.

Or, another example. It is common to ask someone's age here. I get it 
all the time, it is seen as a polite way of taking interest in someone
. I felt it necessary to inform them that for many western women, it 
is very rude! (Although, most western women seem to treat it with 
good humour here) Again, I am instructing them with cultural issues, 
not language based ones...

So to get to my grand point, to what extent to you consider 
yourselves to be "cultural" educators when explaining the relevance 
and meaning of language? If we are preparing students to be able to 
communicate with cultures different from their own, then should a 
certain amount of cultural education be included in the lesson?

In my opinion, it is, but how to do it is a different matter!

Any thoughts would be welcome...

Mr. Lee



	


	Group: dogme
	Message: 2021
	From: Tom Topham
	Date: Sa Jul 13, 2002 1:44 

	Subject: Re: Re: Scott''s Book


	>(has anyone got a spare copy of Scott's book? Can't get hold of it down
>here - the Canaries seems to have fallen off the publishers' map.........
>Though I guess that's like asking if you'll lend me your new car for the
>summer!!)
>

If MacMillan will ship to Kyrgyzstan, they will ship to the Canary Islands!

:)




_________________________________________________________________
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	Group: dogme
	Message: 2022
	From: Tom Topham
	Date: Sa Jul 13, 2002 2:04 

	Subject: Re: Re: Scott''s Book


	>If MacMillan will ship to Kyrgyzstan, they will ship to the Canary Islands!
>
>:)
>

Just for the record, I am not an employee of this organisation, and will not 
benefit from your purchase via this link:

http://www.macmillaneducation.com/Catalogue/teachers/methodology/uncovergrammar.htm

(Except indirectly, in that those who read it will have new and interesting 
things to say about it)

:)

_________________________________________________________________
MSN Photos is the easiest way to share and print your photos: 
http://photos.msn.com/support/worldwide.aspx


	


	Group: dogme
	Message: 2023
	From: Tom Topham
	Date: Sa Jul 13, 2002 2:11 

	Subject: Re: Q re. Scott''s Book


	I asked before, no answer, I'll try again.

In the "teacher Development Series:

"Learning teaching" is slate with a pastel lemon stripe.
"The Teacher's voice" Is tasteful two-tone violet.
All the books in this series have a calm and subdued colour scheme, very 
tasteful...

Why the *&%^ is "Uncovering Grammar" so ugly looking? Who thought day-glo 
aquamarine and bright red would be nice? The words inside are nice, but you 
sure wouldn't know by looking at the cover! What's with the spir-o-graph 
thingy while we're at it?

Not earth shaking, I know, but nevertheless I'm curious.


_________________________________________________________________
Chat with friends online, try MSN Messenger: http://messenger.msn.com


	


	Group: dogme
	Message: 2024
	From: Brian Perkins
	Date: Sa Jul 13, 2002 2:37 

	Subject: re: cultural educators


	Mr. Lee,

I think you've brought up a good point.

You asked,
> to what extent to you consider yourselves to be "cultural" educators when
explaining the relevance and meaning of language? 

I've only been studying ELT for just under two years and actually teaching for
a little less than a year, so take this for what it's worth! But what I do
when these questions come up is just what you did - I try to think of every
possible register* for what the student is trying to say and then explain the
two that most closely fit the particular situation. If there are others, I tell
the student that simple fact without going into details--unless he/she asks.

I try to always leave the Ss with informed choices so that I'm not dictating my
culture/values. I consider my job to educate the Ss to the new culture without
requiring them to conform to it.

Hth,
Brian


* Does anyone know if "register" in North American English is identical to
"appropriacy" in British English? (The word "appropriacy" isn't in the OED.)
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	Group: dogme
	Message: 2025
	From: adzmac
	Date: Sa Jul 13, 2002 9:59 

	Subject: Re: Q re. Scott''s Book


	Tom, yeah, you'd have thought they'd manage to find us, BUT so far it's
taken, oh at least two months, maybe three and still not even an answer.
I've contacted Macmillan but zip. The local outlet claim no knowledge other
than that it's in their 'coming soon' catalogue without a code or price. I
sent them a link to the MacMillan web page dealing with
Uncovering............but that was over six weeks ago. Maybe they use
dolphin post......we're a long way off the Spanish coast and the weather's
been awful.

It really is strange. And I must admit to being extremely wary of purchasing
via the internet.........too many people I know have had problems......I may
just have to wait 'til I go to Granada in September.

Re. the cover, they may consider Scott a trendy kind of guy with trendy
readers. Y'know, one of those packaging to suit your market image things. Or
it may be the Moulin Rouge effect.
And thanks for the link, I'll let you know if I get any joy.

F

----- Original Message -----
From: "Tom Topham" <tom_topham@h...>
To: <dogme@yahoogroups.com>
Sent: Saturday, July 13, 2002 2:11 PM
Subject: Re: [dogme] Q re. Scott's Book


>
>
>
> I asked before, no answer, I'll try again.
>
> In the "teacher Development Series:
>
> "Learning teaching" is slate with a pastel lemon stripe.
> "The Teacher's voice" Is tasteful two-tone violet.
> All the books in this series have a calm and subdued colour scheme, very
> tasteful...
>
> Why the *&%^ is "Uncovering Grammar" so ugly looking? Who thought day-glo
> aquamarine and bright red would be nice? The words inside are nice, but
you
> sure wouldn't know by looking at the cover! What's with the spir-o-graph
> thingy while we're at it?
>
> Not earth shaking, I know, but nevertheless I'm curious.
>
>
> _________________________________________________________________
> Chat with friends online, try MSN Messenger: http://messenger.msn.com
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2026
	From: Diarmuid
	Date: Sa Jul 13, 2002 11:25 

	Subject: Re: Q re. Scott''s Book


	Fiona
I used to work for Macmillan in Spain as one of their 'teacher trainers'. I've taken the liberty of forwarding your e-mail on to the one of the delegados. Give up trying to get hold of a copy for now and maybe they'll send you one for free...anything to keep Oxford in check...

Diarmuid
----- Original Message ----- 
From: adzmac 
To: dogme@yahoogroups.com 
Sent: Saturday, July 13, 2002 9:59 PM
Subject: Re: [dogme] Q re. Scott's Book


Tom, yeah, you'd have thought they'd manage to find us, BUT so far it's
taken, oh at least two months, maybe three and still not even an answer.
I've contacted Macmillan but zip. The local outlet claim no knowledge other
than that it's in their 'coming soon' catalogue without a code or price. I
sent them a link to the MacMillan web page dealing with
Uncovering............but that was over six weeks ago. Maybe they use
dolphin post......we're a long way off the Spanish coast and the weather's
been awful.

It really is strange. And I must admit to being extremely wary of purchasing
via the internet.........too many people I know have had problems......I may
just have to wait 'til I go to Granada in September.

Re. the cover, they may consider Scott a trendy kind of guy with trendy
readers. Y'know, one of those packaging to suit your market image things. Or
it may be the Moulin Rouge effect.
And thanks for the link, I'll let you know if I get any joy.

F

----- Original Message -----
From: "Tom Topham" <tom_topham@h...>
To: <dogme@yahoogroups.com>
Sent: Saturday, July 13, 2002 2:11 PM
Subject: Re: [dogme] Q re. Scott's Book


>
>
>
> I asked before, no answer, I'll try again.
>
> In the "teacher Development Series:
>
> "Learning teaching" is slate with a pastel lemon stripe.
> "The Teacher's voice" Is tasteful two-tone violet.
> All the books in this series have a calm and subdued colour scheme, very
> tasteful...
>
> Why the *&%^ is "Uncovering Grammar" so ugly looking? Who thought day-glo
> aquamarine and bright red would be nice? The words inside are nice, but
you
> sure wouldn't know by looking at the cover! What's with the spir-o-graph
> thingy while we're at it?
>
> Not earth shaking, I know, but nevertheless I'm curious.
>
>
> _________________________________________________________________
> Chat with friends online, try MSN Messenger: http://messenger.msn.com
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>


Yahoo! Groups Sponsor 

Click here to find your contact lenses! 

To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2027
	From: Julian Bamford
	Date: So Jul 14, 2002 1:43 

	Subject: Re: A re. Scott''s Book


	Tom Topham asks again: Why... is "Uncovering Grammar" so ugly looking? Who
thought day-glo aquamarine and bright red would be nice?

When I published a book in a series, we (co-author and I) were asked to
choose from among several colors for the cover. So I'm guessing the answer
to your second question is Scott.
One person mentioned our ugly cover design in print. No one else
has said a word. So the answer to the first question may be, it's a
personal taste thing. Now, what I want to know is why our publisher never
offered us aquamarine and bright red...
Julian



	


	Group: dogme
	Message: 2028
	From: Andy McNish
	Date: So Jul 14, 2002 4:02 

	Subject: 


	Phew! Two years on, the energy of this group still thrills me. My last post 
was barred by Scott, for its uncharitable, not to say inflammatory posture 
towards the one known as "teacherethical". So now I intend to weigh in with 
some specific and general responses, and I hope that you will all forgive me 
if I tread on the odd toe...

Recently, on this board, questions of 'praxis' (dread word!) have arisen. 
There has been discussion of 'studies' (the very idea!). As we all should 
do, I adopt an attitude of dismissive disdain to such nonsense, and submit 
the following:

On the question of 'praxis', the dogme group sees no need to defend itself 
so long as the 'non-dogme' group has no opposed praxis to posit. In other 
words, praxis shmaxis.

The great (late) physicist Richard Feynman had this to say on the subject of 
educational studies:

"You see, the problem of obtaining facts from experience - it sounds very, 
very simple. You just try it and see. But man is a weak character and it 
turns out to be much more difficult than you think to just try it and see.. 
For instance, you take education. Some guy comes along and he sees the way 
people teach mathematics. And he says, "I have a better idea. I'll make a 
toy computer and teach them with it". So he tries it with a group of 
children,he hasn't got a lot of children, maybe somebody gives him a class 
to try it with. He understands completely what this thing is. He loves what 
he's doing. He's excited. He understands completely what this thing is. The 
kids know that it's something new so they're all excited. They learn very, 
very well and they learn the regular arithmetic better than the other kids 
did. So you make a test - they learn arithmetic. Then this is registered as 
a fact - that the teaching of arithmetic can be proved by this method. But 
it's not a fact, because one of the conditions of the experiment was that 
the particular man who invented it was doing the teaching. What you really 
want to know is, if you just had this method described in a book to an 
average teacher (and you have to have average teachers all over the world 
and there must be many who are average), who then gets this book then tries 
to teach it with the method described, will it be better or not?"

{The Pleasure of Finding Things Out by Richard P. Feynman
Penguin ISBN 0-14-029034-6)

For goodness sake, read the rest of it... typing it out is hard work!

Fiona said:
<SNIP>
"As Darwin worked on his Origin of Species, a sort of dissection of life 
which became typical in the mid-nineteenth century, Whitman published his 
Leaves of Grass, a celebration of life."
<SNIP>
The implication here is that Whitman's (IMHO) dreary and turgid verse is 
'life-affirming' whereas Darwin's exquisite reasoning is a cold, dead thing 
which seeks to annul life. Nothing could be further from the truth. Darwin's 
insight is the single most important and far-reaching idea about life that 
anyone (and I mean anyone) has ever had. Comparing 'Leaves of Grass' to 'On 
the Origin of Species' is like comparing Michelangelo's David to a real 
human body. No matter how much I may envy the musculature and youth of 
Buonarotti's model, one is a cold and dead artefact of 'creativity', the 
other a living, breathing reality which underpins any discussion of...well, 
anything that relates to human beings and their works.

dk (big up an' respec' to dk) says, in ref to Brumfit's idea that language 
death is inevitable:
"It seems a little like saying that lovemaking and first-degree murder are 
both inevitable and it is useless to promote one and resist the other."

I think this is an example of what is called the 'naturalistic fallacy' - ie 
the notion that what is 'natural' is therefore 'good'. Actually, I don't see 
much need to promote lovemaking - the exponential growth rate of the human 
population is testament enough to the fact that lovemaking seems a pretty 
good idea to most people - or to discourage murder: face it, if someone 
tries to murder you, are you likely to go along with it? Language death is 
certainly a real phenomenon, and a tragic one too, but wringing your hands 
over it is pointless. Get out there with your hand-held tape recorders 
(provided by the modern industrialised world) and record them before it's 
too late! Maybe later we'll be able to reconstruct all these useless 
languages for the museum, like the useless dead animals and people I saw 
memorialised in the museum in Sapporo recently. What is certain is that 
natural selection will continue to operate on languages, as it does on 
people, as it does on animals, as it does on insects and plants and 
microbes and viruses and so on down...

Mr Lee - for heaven's sake, please take advantage of your students' trust 
while you still have it! Understand that your authority derives from your 
position as a 'knower'- and possibly as a creator of games - when the right 
answer mattters. As far as I can see, your recent experiments in 
game-playing failed because the game itself was insufficiently challenging.

Are we still talking about language teaching? I hope so! On Monday, I'm 
going back to the classroom after two years of the most amazing 
freedom...HeLLLLLLp! was doing the teaching. What you really want to know 
is, if you just had this method described in a book to an average teacher 
(and you have to have average teachers all over the world and there must be 
many who are average), who then gets this book then tries to teach it with 
the method described, will it be better or not?"

{The Pleasure of Finding Things Out by Richard P. Feynman
Penguin ISBN 0-14-029034-6)

For goodness sake, read the rest of it... typing it out is hard work!

Fiona said:
<SNIP>
"As Darwin worked on his Origin of Species, a sort of dissection of life 
which became typical in the mid-nineteenth century, Whitman published his 
Leaves of Grass, a celebration of life."
<SNIP>
The implication here is that Whitman's (IMHO) dreary and turgid verse is 
'life-affirming' whereas Darwin's exquisite reasoning is a cold, dead thing 
which seeks to annul life. Nothing could be further from the truth. Darwin's 
insight is the single most important and far-reaching idea about life that 
anyone (and I mean anyone) has ever had. Comparing 'Leaves of Grass' to 'On 
the Origin of Species' is like comparing Michelangelo's David to a real 
human body. No matter how much I may envy the musculature and youth of 
Buonarotti's model, one is a cold and dead artefact of 'creativity', the 
other a living, breathing reality which underpins any discussion of...well, 
anything that relates to human beings and their works.

dk (big up an' respec' to dk) says, in ref to Brumfit's idea that language 
death is inevitable:
"It seems a little like saying that lovemaking and first-degree murder are 
both inevitable and it is useless to promote one and resist the other."

I think this is an example of what is called the 'naturalistic fallacy' - ie 
the notion that what is 'natural' is therefore 'good'. Actually, I don't see 
much need to promote lovemaking - the exponential growth rate of the human 
population is testament enough to the fact that lovemaking seems a pretty 
good idea to most people - or to discourage murder: face it, if someone 
tries to murder you, are you likely to go along with it? Language death is 
certainly a real phenomenon, and a tragic one too, but wringing your hands 
over it is pointless. Get out there with your hand-held tape recorders 
(provided by the modern industrialised world) and record them before it's 
too later! Maybe later we'll be able to reconstruct all these useless 
languages for the museum, like the useless dead animals and people I saw 
memorialised in the museum in Sapporo recently. What is certain is that 
natural selection will continue to operate on languages, as it does on 
people, as it does on animals, as it does on insects and plants and 
microbes and viruses and so on down...

Mr Lee - for heaven's sake, please take advantage of your students' trust 
while you still have it! Understand that your authority derives from your 
position as a 'knower'- and possibly as a creator of games - when the right 
answer mattters. As far as I can see, your recent experiments in 
game-playing failed because the game itself was insufficiently challenging.

Are we still talking about language teaching? I hope so! On Monday, I'm 
going back to the classroom after two years of the most amazing 
freedom...HeLLLLLLp! Phew! Two years on, the energy of this group still 
thrills me. My last post was barred by Scott, for its uncharitable, not to 
say inflammatory posture towards the one known as "teacherethical". So now I 
intend to weigh in with some specific and general responses, and I hope that 
you will all forgive me if I tread on the odd toe...

Recently, on this board, questions of 'praxis' (dread word!) have arisen. 
There has been discussion of 'studies' (the very idea!). As we all should 
do, I adopt an attitude of dismissive disdain to such nonsense, and submit 
the following:

On the question of 'praxis', the dogme group sees no need to defend itself 
so long as the 'non-dogme' group has no opposed praxis to posit. In other 
words, praxis shmaxis.

The great (late) physicist Richard Feynman had this to say on the subject of 
educational studies:

"You see, the problem of obtaining facts from experience - it sounds very, 
very simple. You just try it and see. But man is a weak character and it 
turns out to be much more difficult than you think to just try it and see.. 
For instance, you take education. Some guy comes along and he sees the way 
people teach mathematics. And he says, "I have a better idea. I'll make a 
toy computer and teach them with it". So he tries it with a group of 
children,he hsn't got a lot of children, maybe somebody gives him a class to 
try it with. He understands completely what this thing is. He loves what 
he's doing. He's excited. He understands completely what this thing is. The 
kids know that it's something new so they're all excited. They learn very, 
very well and they learn the regular arithmetic better than the other kids 
did. So you make a test - they learn arithmetic. Then this is registered as 
a fact - that the teaching of arithmetic can be proved by this method. But 
it's not a fact, because one of the conditions of the experiment was that 
the particular man who invented it was doing the teaching. What you really 
want to know is, if you just had this method described in a book to an 
average teacher (and you have to have average teachers all over the world 
and there must be many who are average), who then gets this book then tries 
to teach it with the method described, will it be better or not?"

{The Pleasure of Finding Things Out by Richard P. Feynman
Penguin ISBN 0-14-029034-6)

For goodness sake, read the rest of it... typing it out is hard work!

Fiona said:
<SNIP>
"As Darwin worked on his Origin of Species, a sort of dissection of life 
which became typical in the mid-nineteenth century, Whitman published his 
Leaves of Grass, a celebration of life."
<SNIP>
The implication here is that Whitman's (IMHO) dreary and turgid verse is 
'life-affirming' whereas Darwin's exquisite reasoning is a cold, dead thing 
which seeks to annul life. Nothing could be further from the truth. Darwin's 
insight is the single most important and far-reaching idea about life that 
anyone (and I mean anyone) has ever had. Comparing 'Leaves of Grass' to 'On 
the Origin of Species' is like comparing Michelangelo's David to a real 
human body. No matter how much I may envy the musculature and youth of 
Buonarotti's model, one is a cold and dead artefact of 'creativity', the 
other a living, breathing reality which underpins any discussion of...well, 
anything that relates to human beings and their works.

dk (big up an' respec' to dk) says, in ref to Brumfit's idea that language 
death is inevitable:
"It seems a little like saying that lovemaking and first-degree murder are 
both inevitable and it is useless to promote one and resist the other."

I think this is an example of what is called the 'naturalistic fallacy' - ie 
the notion that what is 'natural' is therefore 'good'. Actually, I don't see 
much need to promote lovemaking - the exponential growth rate of the human 
population is testament enough to the fact that lovemaking seems a pretty 
good idea to most people - or to discourage murder: face it, if someone 
tries to murder you, are you likely to go along with it? Language death is 
certainly a real phenomenon, and a tragic one too, but wringing your hands 
over it is pointless. Get out there with your hand-held tape recorders 
(provided by the modern industrialised world) and record them before it's 
too later! Maybe later we'll be able to reconstruct all these useless 
languages for the museum, like the useless dead animals and people I saw 
memorialised in the museum in Sapporo recently. What is certain is that 
natural selection will continue to operate on languages, as it does on 
people, as it does on animals, as it does on insects and plants and 
microbes and viruses and so on down...

Mr Lee - for heaven's sake, please take advantage of your students' trust 
while you still have it! Understand that your authority derives from your 
position as a 'knower'- and possibly as a creator of games - when the right 
answer mattters. As far as I can see, your recent experiments in 
game-playing failed because the game itself was insufficiently challenging.

Are we still talking about language teaching? I hope so! On Monday, I'm 
going back to the classroom after two years of the most amazing 
freedom...HeLLLLLLp!


_________________________________________________________________
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	Group: dogme
	Message: 2029
	From: Andy McNish
	Date: So Jul 14, 2002 4:49 

	Subject: Re: re: cultural educators


	Brian, you asked:
> * Does anyone know if "register" in North American English is identical to
> "appropriacy" in British English? (The word "appropriacy" isn't in the
OED.)

Actually, what you refer to as 'North American English' is just 'English'.
Get a grip, Yank! (You do understand that we love you really, don't you?).

Appropriacy' and 'register' are quite separate ideas. Register refers to a
particular style of speaking or writing, such as Legalese, Journalese etc.

Appropriacy refers to the use of particular registers. It would be
inappropriate for me to address you as 'Esteemed Sir', just as it would be
inappropriate for you to address the dogme group as 'a bunch of wankers'.
Some people have trouble adopting the appropriate register for the
situation. For instance, what is wrong with the following:

Waiter: May I take your order, you twat?
Diner: A crocodile steak, bwow - and make it snappy!



	


	Group: dogme
	Message: 2030
	From: Tom Topham
	Date: So Jul 14, 2002 6:34 

	Subject: Re: (unknown)


	>Phew! Two years on, the energy of this group still thrills me. My last 
>post...

This post was so interesting that I read it three times :)



_________________________________________________________________
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	Group: dogme
	Message: 2031
	From: lifang67
	Date: So Jul 14, 2002 8:13 

	Subject: Useless languages for useless people


	My point was that language death and even language birth are NOT 
natural. On one level, this is self-evident--languages are not 
natural phenomena, but social ones.

Languages are socially created by oppressed people, because they need 
a cheap way of defending themselves against modes of expression which 
disempower them, and they are socially destroyed by oppressors, who 
eradicate the "useless" persons who speak them.

Is genocide inevitable? It has certainly been successfully resisted, 
for example, by the Soviet defeat of Nazism (the allies 
demonstratively did not intervene in the Holocaust and large sections 
of the Western bourgeoisie even endorsed Hitler). 

Less spectacularly, the total eradication of Indian languages like 
Coast Salish has been halted and reversed by the setting up of 
gambling casinos by Native Americans on treaty-protected lands, which 
provide income for the revival of the native language. This is one of 
the very few cases in history where a tax on stupidity has actually 
been devoted to education. 

Historically, one of the ways less powerful people have always 
resisted it is through migration. And migration usually entails 
language learning and even language creation.

Another sign that language creation and language death are 
not "natural" is that they are not in equilibrium. Languages are 
disappearing because more languages are being destroyed than created. 
The human ecology, like that of other species, is undergoing a loss 
of diversity, and human languages are undergoing an entropy of 
information. 

Well, one thing that we can be completely and thoroughly certain 
of, "useless animals" and "useless people" are an absolute good, and 
the eradication thereof an absolute evil--natural or not. Vive la 
difference!

dk



	


	Group: dogme
	Message: 2032
	From: scott_thornbury
	Date: So Jul 14, 2002 8:43 

	Subject: Re: A re. Scott''s Book


	--- In dogme@y..., Julian Bamford <bamford@s...> wrote:
> Tom Topham asks again: Why... is "Uncovering Grammar" so ugly 
looking? Who
> thought day-glo aquamarine and bright red would be nice?
> 
> When I published a book in a series, we (co-author and I) were asked 
to
> choose from among several colors for the cover. So I'm guessing the 
answer
> to your second question is Scott.

FYI I had little or no say in the choice of cover. Except I do 
remember veto-ing a suggestion that would have showed hieorglyph-like 
figures being revealed in blowing sand (Uncovering grammar, get it?) 
I HAD asked for a dancing Shiva figure to be incorporated into 
whatever design they chose - you'll see why when you read the book - 
but they said this would confuse readers who might think it was 
a tract on oriental religion. I also remember that my first reaction 
on being shown the cover by a publishers rep in Spain was that it 
looked like an ad for condoms. 

S.



	


	Group: dogme
	Message: 2033
	From: Adrian Tennant
	Date: So Jul 14, 2002 9:01 

	Subject: Appropriacy & culture


	One of the problems with appropriacy is that it is rooted in culture (both
language culture and non-linguistic culture).

An example of thiswould be the type (or manner) of questions asked around
the world.
In some countries asking 'What's your name?' would be deemed inappropriate!
In many of the countries I work in the 'direct' approach to questioning is
the norm.

In a way this then answers Mr Lees question as well - if you teach language
you have to (some degree) teach culture.

Dr Evil



	


	Group: dogme
	Message: 2034
	From: adzmac
	Date: So Jul 14, 2002 7:51 

	Subject: Re: Appropriacy & culture


	And don't you just love the way 'how old are you?' is also one of those
early on questions that get presented, tho' thankfully less and less.
Hello, I'm Fiona. What's your name? How old are you?
Perhaps it's internet chattiquete.

And Andy, it was just a metaphor, but no not comparing Darwin and Whitman,
but 1855 and the present. Yeah, Darwin was an inspiration etc etc, but
Whitman was also ground-breaking in his time. And both went against the
established pattern. I don't think it's worth explaining what I really
meant, in detail; it wasn't that serious in the first place. Don't worry
about my toes, I have enormous feet and am quite used to getting them
squished. Very rarely fall over, mind. ;-)

f



	


	Group: dogme
	Message: 2035
	From: adzmac
	Date: So Jul 14, 2002 7:56 

	Subject: Re: Diarmuid Q re. Scott''s Book


	Diarmuid, I've just read your posting and am slightly embarrassed, but very
grateful. Don't know what else to say really............... Thanks.



	


	Group: dogme
	Message: 2036
	From: Diarmuid
	Date: So Jul 14, 2002 8:03 

	Subject: Re: Diarmuid Q re. Scott''s Book


	Fiona

I hope you hear from them before too long. 
A fellow Walt Fan,

Diarmuid
----- Original Message ----- 
From: adzmac 
To: dogme@yahoogroups.com 
Sent: Sunday, July 14, 2002 7:56 PM
Subject: Re: [dogme] Diarmuid Q re. Scott's Book


Diarmuid, I've just read your posting and am slightly embarrassed, but very
grateful. Don't know what else to say really............... Thanks.


Yahoo! Groups Sponsor 
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	Group: dogme
	Message: 2037
	From: Diarmuid
	Date: So Jul 14, 2002 8:35 

	Subject: Walt Whitman!


	Andy McNish, take a reddener! Walt Whitman 'dreary and turgid'? That's as maybe, but Walt is a member of the Pantheon, along with the Venerable Bruce Lee. I quote:

I send no agent or medium, offer no representative of value, but offer the value itself.

There is something that comes to one now and perpetually,
It is not what is printed, preach'd, discussed, it eludes discussion and print,
It is not to be put in a book, it is not in this book,
It is for you, whoever you are, it is no farther from you than your hearing and sight are from you,
It is hinted by nearest, commonest, readiest, it is ever provoked by them.
...
All architecture is what you do to it when you look upon it,
(Did you think it was in the white or gray stone? or the lines of the arches and corniches?)
All music is what awakes from you when you are reminded by the instruments...

Stick to writing books about the SAS. Asides from that, I'm in complete agreement. Praxis shmaxis indeed...


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2038
	From: adzmac
	Date: Mo Jul 15, 2002 1:16 

	Subject: a little reading matter


	Just been indulging in some Sunday tradition up-dated, and hit on this little article: Could this be the ultimate in learner-based DOGME, where the students educate the teacher.....??

http://education.guardian.co.uk/egweekly/story/0,5500,751597,00.html

F in TF


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2039
	From: adzmac
	Date: Mo Jul 15, 2002 1:22 

	Subject: and here''s a bit more


	And if you're interested to know what some other members of our profession get up to in their free time, try this one: it isn't quuuuiiiite Headway

http://education.guardian.co.uk/tefl/story/0,5500,747243,00.html


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2040
	From: Robert Haines
	Date: Mo Jul 15, 2002 2:02 

	Subject: Re: re: cultural educators


	Andy and Brian,
Here in "Yankee Land", as Andy might call it, "register" is often referred to as "jargon". That's "register" to Brits, I believe. 

From the Land of the Simple Past (see Rod Fricker in the IH Journal),
Rob

----- Original Message ----- 
From: Andy McNish 
To: dogme@yahoogroups.com 
Sent: Saturday, July 13, 2002 8:49 PM
Subject: Re: [dogme] re: cultural educators


Brian, you asked:
> * Does anyone know if "register" in North American English is identical to
> "appropriacy" in British English? (The word "appropriacy" isn't in the
OED.)

Actually, what you refer to as 'North American English' is just 'English'.
Get a grip, Yank! (You do understand that we love you really, don't you?).

Appropriacy' and 'register' are quite separate ideas. Register refers to a
particular style of speaking or writing, such as Legalese, Journalese etc.

Appropriacy refers to the use of particular registers. It would be
inappropriate for me to address you as 'Esteemed Sir', just as it would be
inappropriate for you to address the dogme group as 'a bunch of wankers'.
Some people have trouble adopting the appropriate register for the
situation. For instance, what is wrong with the following:

Waiter: May I take your order, you twat?
Diner: A crocodile steak, bwow - and make it snappy!
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	Group: dogme
	Message: 2041
	From: Brian Perkins
	Date: Mo Jul 15, 2002 4:22 

	Subject: re: appropriacy


	Ok, I found these descriptions in The Oxford Companion to the English Language:

Appropriacy - A term in linguistics for the intuitive expectation that styles
of language vary between situations...

Register - In sociolinguistics and stylistics, a variety of language defined
according to social use, such as scientific, formal, religious, and
journalistic... 


Of course, I was already familiar with the definition for 'register', but
before I posted, I had only heard 'appropriacy' in a conversation where it
appeared to me the speaker was using it interchangeably with 'register'. But,
I'm still not quite grasping the difference in these two definitions. Perhaps,
I'm being 'thick'???





__________________________________________________
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	Group: dogme
	Message: 2042
	From: Adrian Tennant
	Date: Mo Jul 15, 2002 8:09 

	Subject: Re: re: appropriacy


	Perhaps the speaker wasn't grasping the difference (perhaps s/he was thick!)

Dr Evil



	


	Group: dogme
	Message: 2043
	From: spanishsiesta
	Date: Mo Jul 15, 2002 12:36 

	Subject: Help with class for TT purposes


	Hello everyone,
I've been lurking for a long time on this board and have only 
contributed a couple of times. Anyway, this doesn't mean that I 
don't appreciate what goes on here and I really enjoy the discussions.

I've been asked to video my class (or part of it) for future use in a 
Celta course. I have a completely free hand and would like to do 
something dogmeish. The class is made up of four Spanish adult 
students, roughly low intermediate level, who really need a lot of 
pushing to get going. I don't really know them that well as it's a 
summer intensive and I've only had them for four classes and then had 
a week off. 

Any ideas that have worked for you? I only have one shot at it and 
would love to pull out some "jewels" so that Celta trainees could be 
introduced to this kind of class and be interested to know more. On 
the other hand, I'm a bit nervous that it ends up with the teacher 
just pulling teeth!

Thanks a lot,
Catherine McFarlane



	


	Group: dogme
	Message: 2044
	From: Sue Murray
	Date: Mo Jul 15, 2002 9:47 

	Subject: help with class for TT purposes


	Hi Catherine - needless to say, I'm full of admiration for the'challenge' you've set yourself, and here's a few raw thoughts just in case they spark off any ideas.

>The class is made up of four Spanish adult 
>students, roughly low intermediate level, who really need a lot of 
>pushing to get going. I don't really know them that well as it's a 
>summer intensive and I've only had them for four classes and then had 
>a week off. 

'who really need a lot of pushing to get going' - possible reasons for this could be many, but could also be an indication of the best way to try and get stuff from them?; some possible reasons ?
- they need time to prepare and think things through - so something which gives them this might encourage them and make them feel more comfortable and, ultimately, more forthcoming; for instance, a general topic, or choice of picture prompts, which they can think about and make notes on before sharing their views or ideas;
- they don't feel confident about producing language - a receptive beginning (such as a story from the teacher, told informally and naturally) might help here
- they expect to be spoon fed (see Francesc quote at end)
- they don't know each other very well or they feel 'conspicuous' in a small class or they don't feel very comfortable with eachother; also, you say you don't know them very well; could there be an opportunity to get to know them a bit better, and them you? Maybe with you 'starting off' (either by talking about something that happened to you recently/something that you feel strongly about/something you really like; or - more 'classroom-like', getting them to ask questions or guess things about you from minimal prompts you give them, such as names and numbers and dates and so on; a number of my colleagues have found this latter takes off really well, and then all the learners want to do it too, about themselves for the others to question and guess).

You could try naturally occuring conversation as they come in and see how it takes off; if it doesn't (but don't rule it out, even though you feel they're going to be difficult to get going!), no one will 'know', because it'll just seem like an initial chat, and you'll have other scenarios up your sleeve to try and involve them more directly. 

And maybe some of the things that happened in the four lessons you had with them could help give more ideas about how best to bring them to 'engagement'.

Especially as there are only 5 of you (plus the cameraman/woman?), I'd personally say it's essential to have a circle of seats, preferably with no tables. But if they're not used to that it could freak them out, especially with the camera too (or maybe they could see that as a rationale/excuse for doing something different)

what Francesc recently wrote could also be an idea:
>I think it's important not to forget that Dogme does not equal chatting. 
>A couple of months ago I watched a colleague of mine teach a pre-int 
>adult class where almost no words were uttered. This was a 50 minute 
>paper-chat lesson, you know, when students communicate with one another 
i>n writing by swapping sheets of paper around the room. To me this was 
>100% dogme. 

Back to oral chat (but not necessarily, as it could be adapted to writing too), a colleague of mine sometimes runs a 'conversation club' along the following general lines (though 4 is perhaps a small-ish number for the type of thing he does); the 'rules' are that it's open to all students (though beginners are advised to wait) as well as mother tongue or equivalent, and that there is no 'correction', in the traditional sense, though everyone helps each other in a natural (eg, conversational) way, and some mtoe 'recasting' can occur; the students come in to background music and maybe do a 'walk round' activity to get to know each other a bit, or just chat a bit if they already know each other. These initial bits might be inappropriate for 4! Then, a general theme is established (usually pre-established, but not necessarily) and statements or questions about the theme are written on slips of paper; these statements are passed one by one to small groups or pairs of students who talk about their ideas for a few minutes before 'time's up' and they have to pass their slip of paper to the next group and get a new one from the pair/group to their left; and so on; two or three times during the session, the teacher stops the 'satellite' chat to feedback/reprocess and develop everyone's views and comments together in open forum; often this might lead off onto something else, or deviate, but if not, more slips can be produced to continue with the theme, perhaps from a slightly different angle.

>On the other hand, I'm a bit nervous that it ends up with the teacher 
>just pulling teeth!

Francesc also recently wrote the following (so don't feel discouraged if a few teeth have to be pulled .....)

>To give but one example, I've 
>just finished a company class which I taught for nine months, twice a 
>week. On paper, they looked like prime Dogme material: small adult group 
>(3 SS), general English (no specific, pre-determined objectives were 
>set), no final exam, no course book, SS knew each other well, they had 
>an intermediate level of English, etc. Yet these guys had obviously been 
>exposed to so much teacher-fronted teaching (not just EFL) that getting 
>them to talk freely about their world was like pulling teeth out of 
>their mouths. Mind you, I think the course was largely successful (too 
>many positive factors in operation for me to screw up), but I was left 
>with a bitter-sweet aftertaste.

(And I don't want to sound even more crass than usual, but you say they need 'pushing' and refer to 'pulling teeth', as Francesc also does! metaphoric language is so automatic, as well as slippery, I know; but try not to worry about having to push or pull them - try to find THEIR flow and momentum and, if and when possible, go with that??? And of course, you can't 'plan' dogme as such, just try and create the right conditions for it, and let it happen when it happens; for instance, if there are some awkward moments, or some 'tooth pulling' moments, but there are also some 'dogme moments', the learners themselves can (usually) notice and feel the difference, and this in itself can encourage more dogme moments in the future; and if the 'one-shot' video also shows this, there's an interesting contrast to be learned from?)

good luck!
Sue







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2045
	From: Sue Murray
	Date: Mo Jul 15, 2002 10:27 

	Subject: a little reading matter


	Thanks Fiona for the article references, also enjoyed by my colleagues.

(And, own up, you've got a best seller-cum-blockbuster movie up your sleeve too!)

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2046
	From: Sue Murray
	Date: Mo Jul 15, 2002 10:27 

	Subject: 


	Andy's post (among other things) reminded of the following, which may or may not have any relevance; and sorry it's a long-ish quote, though it's only two small paragraphs in the book!

BEGINNING OF QUOTE:
(from Daniel Dennett's book Darwin's Dangerous Idea):

Nicholas Humphrey (1987) makes the question vivid by posing a more drastic version: if you were forced to 'consign to oblivion' one of the following masterpieces, which would you choose: Newton's Principia, Chaucer's Canterbury Tales, Mozart's Don Giovanni, or Eiffel's Tower? "If the choice were forced", Humphrey answers, "I'd have little doubt which it should be: the Principia would have to go. How so? Because, of all those works, Newton's was the only one that was REPLACEABLE. Quite simply, if Newton had not written it, then someone else would - probably within the space of a few years ...The Principia was a glorious monument to human intellect, The Eiffel Tower was a relatively minor feat of romantic engineering; yet the fact is that while Eiffel did it HIS way, Newton merely did it God's way."

Newton and Leibniz famously quarreled over who got to the calculus first, and one can readily imagine Newton having another quarrel with a contemporary over who should get priority on discovering the laws of gravitation. But had Shakespeare never lived, for example, no one else would ever have written his plays and poems. "C P Snow, in the Two Cultures, extolled the great discoveries of science as 'Scientific Shakespeare'. But in one way he was fundamentally mistaken. Shakespeare's plays were Shakespeare's plays and no one else's. Scientific discoveries, by contrast, belong - ultimately - to no one in particular" (Humphrey 1987). Intuitively, the difference is the difference between discovery and creation, but we now have a better way of seeing it. On the one hand, there is design work that homes in on a best move or forced move which can be seen (in retrospect, at least) to be a uniquely favored location in Design Space accessible from many starting points by many different paths; on the other hand, there is design work the excellence of which is much more dependent on exploiting (and amplifying) the many contingencies of history that shape its trajectory, a trajectory about which the bus company's slogan is an understatement: getting there is much more than half the fun.

END OF QUOTE

One thing for me from this is that there is NO one universally right way or whatever of teaching, but any good way helps and appreciates a learner's way, and a learner's uniqueness. And a learner's 'right' to make the language their own. And researching and experimental testing has a place, but does not REplace the learner or the teacher. 

Afterthought: a standard publisher's 'warning' to writers used to be (and perhaps still is? though things seem to be more elastic now?) that writers should be careful to make sure that the teaching activities etc they wrote about were not reliant on or based on the teacher's personality or particular to a particular group of learners, etc etc; that whatever teachers were writing about should 'work' and be equally applicable outside of their own teaching contexts...... (All of which, in effect, would seem to make it rather inconvenient to have to involve learners at all........!!!!)

Sue 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2047
	From: Sue Murray
	Date: Mo Jul 15, 2002 10:27 

	Subject: re: Scott''s book


	Julian suggested, 'it's a personal taste thing'; well, several of my colleagues have singled out the cover of Uncovering and said, 'that's a cool design'; (hasn't encouraged all of them to read the book though!); and even at home the cover has quite often drawn complimentary comments from wandering eyes. 

Personally, it just reminds me of how much I used to love playing with spirographs!

(By the way, Fiona, in my ignorance, what is the Moulin Rouge effect??)

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2048
	From: Sue Murray
	Date: Mo Jul 15, 2002 10:28 

	Subject: error correction


	(Musings on the rich 'error' and related threads)

Lee hypothesised negative student reaction to the following:
>"For this entire course, whenever you say something badly, I'm not 
>going to tell you about it, because it's better for you in the long 
>run"

I'm having the following thoughts (or maybe it's just the heat ....)

At some opportune moment (perhaps, initially, during the first few lessons of a course), students think about, and/or talk about, 'feedback on accuracy' (for want of a better term, but it's not really overt, bald 'error correction' we've been talking about a lot of the time); some example starting point statements below, just to give an idea and in no particular order. The idea is to take 'error correction' off its 'pedestal' (in situations where it is on one), and work towards thinking of it as a part of the wider perspective of 'developing accuracy'.

- I like the teacher to tell me when I make a mistake
- I don't like to be told I've made a mistake
- I don't like to be told I've made a mistake when I'm thinking about something else, because it interrupts me; if I'm concentrating on getting the right pronunciation for a word I'm saying, or trying to remember a phrase I want to use, I don't want the teacher to show me a yellow card because I've not used the 3rd person 's'! 
- I like to ask my own questions about the language I say or hear, or read or write
- I worry about making mistakes, and feel embarrassed when I make them
- I find it useful to listen to other people, and I can notice new language or mistakes more easily when it's not me speaking
- I like to plan what I'm going to say before I say it
- I can talk quite fluently, but when I talk freely I'm never sure if what I'm saying is correct or not
- When I talk freely and fluently, I don't worry about mistakes, it doesn't matter, I can communicate
- I don't like to ask questions about things I should already know, or which everyone else seems to know
- I think it's good to record what we say sometimes and listen to it
- I think making mistakes is positive; the person who never made a mistake never made anything!
- I think making mistakes is bad and makes you look stupid
- I don't mind other people making mistakes, but I don't want to make any
- I think making mistakes is normal, and I'm sure I make a lot of mistakes I don't notice
- Sometimes, I'm not sure if something I've said is right, but I'd like to know
- Sometimes, I'm sure I could say something in a better way, but I don't know how
- A lot of mistakes are very funny and they can also help us understand better things that we don't understand so well.
- I like the teacher to listen to me, and help me say things better when I want help
- If my teacher is mother tongue English, s/he probably can't fully understand my way of seeing English, so I must help the teacher to help me!
- Sometimes, I make silly mistakes, but I know the rule; it annoys me if someone corrects me when I already know something
- I want the teacher to help me with what I'm not sure about, and teach me new ways of saying things
- I like to read in English, and then try out some of the new stuff I've remembered to see how it works
- I like to try out the new expressions and language from lessons and that helps me learn them better
- We're learning, so we're allowed to make mistakes! 
etc ... including own statements

The 'rationale' I'm thinking of here is that:
(a) developing accuracy is not only about making mistakes or error correction; it's also very much about noticing and trying out new language and having increasing power and choice about how to express something
(b) taking some responsibility for self-evaluation and self-monitoring of language is something learners often naturally do, but, as I think Lee said, sometimes this gets obscured by an overriding idea that a teacher is being paid to spoon feed you and that includes both noticing and 'correcting' your mistakes.
(c) SOME learners do seem to pick up on more overt correction, while others prefer to work from the inside out sort of thing
(d) some learners haven't given themselves a real chance to even consider working from the inside out
(e) 'objective' decisions about what to correct or highlight, or what not to correct or highlight, can interfere with a learner's process; (perhaps this is partly why too much focus on overt and systematic error correction can often seem to have an adverse effect on accuracy? What can seem simple and logical from the 'outside' can cause confusion on the inside?)
(e) it's surely good to try to encourage learners to ask about things they're not sure about, or would like to feel more confident about; they might often be getting these things 'right', of course, or they might be avoiding them because they think they should 'know', rather than experiment.
(f) it's impossible - as well as undesirable - for a teacher to give feedback on everything, so guidance from the learners on what they most want feedback on is helpful to everyone.

Developing a clearer idea about how each individual sees their 'developing accuracy' preferences, a teacher could try and react accordingly; and learners can change and experiment with their preferences over time and in a more open and personalised way.

Yes, it could be difficult for a teacher with a class of 20 plus trying to remember who wants to be corrected, who wants to have corroboration, who is frightened of having mistakes noticed, and so on; but it's just the germ of an idea I'm thinking on. Any other thoughts welcome!

One more thought - though not directly related; an uncannily recurring observation here over the years has been that a fair number (even, say, one in five, or one in six) of learners 'stumble' at Pre-Intermediate level; the 'joy', communicative power and even fluency of many elementary students can turn to inhibition and confusion during Pre-Intermediate; we've often asked ourselves why this happens; the most common 'theory' has been that often a standard Pre-Intermediate 'course' continues to 'pump' structures and causes confusion and insecurity in learners who are not ready for it. (Dennis mentioned something sort of similar his wife had said about Pre-Intermediate level learners - it was way back so can't find the reference, but if I remember rightly was along the lines of the need to give more space to receptive skills at that level?)

Sue









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2049
	From: Diarmuid
	Date: Mo Jul 15, 2002 10:59 

	Subject: Re: help with class for TT purposes


	Spanishsiesta

For what it's worth...

I used to teach an elementary adult class in Bilbao. It was an interesting mix. There were a lot of undercurrents tugging us around (largely to do with the political conflict within the Basque Country). One day we went on for two and a half hours thanks to one of the groups frustrations with a plumber. The whole class consisted of them trying to get their opinions across, with me acting as a knowledgeable extra. I loved it!

That's not to say that I recommend plumbers as a theme...just to let you know that even low levels can do it! Why not incorporate the camera into the class: how do you feel? Why do you feel like that? What must it be like to be famous? Do the pros and cons balance each other out? Why do we feel the need to capture the lives of the rich and famous on camera? How do they feel about it? Why do they smash cameras? What about Gran Hermano/Big Brother? How much of that is manipulation? what would your tactic be in the Gran Hermano household? Why do people want to watch it throughout the world? etc etc etc

You're acknowledging the presence in the classroom of another set of eyes. You're guaranteed a wealth of input and hopefully output. Show them an interesting photo and ask them to think about how many different cameras could have caught the image: security cameras, friends or family, Big Brother cameras, TV soap opera, spy etc. 

don't know if that's any use, but I thought it was time I wrote something a little bit longer for the list again. Hope everyone's well and getting ready to enjoy the summer...

Diarmuid
----- Original Message ----- 
From: Sue Murray 
To: Dogme 
Sent: Monday, July 15, 2002 9:47 PM
Subject: [dogme] help with class for TT purposes



Hi Catherine - needless to say, I'm full of admiration for the'challenge' you've set yourself, and here's a few raw thoughts just in case they spark off any ideas.

>The class is made up of four Spanish adult 
>students, roughly low intermediate level, who really need a lot of 
>pushing to get going. I don't really know them that well as it's a 
>summer intensive and I've only had them for four classes and then had 
>a week off. 

'who really need a lot of pushing to get going' - possible reasons for this could be many, but could also be an indication of the best way to try and get stuff from them?; some possible reasons ?
- they need time to prepare and think things through - so something which gives them this might encourage them and make them feel more comfortable and, ultimately, more forthcoming; for instance, a general topic, or choice of picture prompts, which they can think about and make notes on before sharing their views or ideas;
- they don't feel confident about producing language - a receptive beginning (such as a story from the teacher, told informally and naturally) might help here
- they expect to be spoon fed (see Francesc quote at end)
- they don't know each other very well or they feel 'conspicuous' in a small class or they don't feel very comfortable with eachother; also, you say you don't know them very well; could there be an opportunity to get to know them a bit better, and them you? Maybe with you 'starting off' (either by talking about something that happened to you recently/something that you feel strongly about/something you really like; or - more 'classroom-like', getting them to ask questions or guess things about you from minimal prompts you give them, such as names and numbers and dates and so on; a number of my colleagues have found this latter takes off really well, and then all the learners want to do it too, about themselves for the others to question and guess).

You could try naturally occuring conversation as they come in and see how it takes off; if it doesn't (but don't rule it out, even though you feel they're going to be difficult to get going!), no one will 'know', because it'll just seem like an initial chat, and you'll have other scenarios up your sleeve to try and involve them more directly. 

And maybe some of the things that happened in the four lessons you had with them could help give more ideas about how best to bring them to 'engagement'.

Especially as there are only 5 of you (plus the cameraman/woman?), I'd personally say it's essential to have a circle of seats, preferably with no tables. But if they're not used to that it could freak them out, especially with the camera too (or maybe they could see that as a rationale/excuse for doing something different)

what Francesc recently wrote could also be an idea:
>I think it's important not to forget that Dogme does not equal chatting. 
>A couple of months ago I watched a colleague of mine teach a pre-int 
>adult class where almost no words were uttered. This was a 50 minute 
>paper-chat lesson, you know, when students communicate with one another 
i>n writing by swapping sheets of paper around the room. To me this was 
>100% dogme. 

Back to oral chat (but not necessarily, as it could be adapted to writing too), a colleague of mine sometimes runs a 'conversation club' along the following general lines (though 4 is perhaps a small-ish number for the type of thing he does); the 'rules' are that it's open to all students (though beginners are advised to wait) as well as mother tongue or equivalent, and that there is no 'correction', in the traditional sense, though everyone helps each other in a natural (eg, conversational) way, and some mtoe 'recasting' can occur; the students come in to background music and maybe do a 'walk round' activity to get to know each other a bit, or just chat a bit if they already know each other. These initial bits might be inappropriate for 4! Then, a general theme is established (usually pre-established, but not necessarily) and statements or questions about the theme are written on slips of paper; these statements are passed one by one to small groups or pai! rs of students who talk about their ideas for a few minutes before 'time's up' and they have to pass their slip of paper to the next group and get a new one from the pair/group to their left; and so on; two or three times during the session, the teacher stops the 'satellite' chat to feedback/reprocess and develop everyone's views and comments together in open forum; often this might lead off onto something else, or deviate, but if not, more slips can be produced to continue with the theme, perhaps from a slightly different angle.

>On the other hand, I'm a bit nervous that it ends up with the teacher 
>just pulling teeth!

Francesc also recently wrote the following (so don't feel discouraged if a few teeth have to be pulled .....)

>To give but one example, I've 
>just finished a company class which I taught for nine months, twice a 
>week. On paper, they looked like prime Dogme material: small adult group 
>(3 SS), general English (no specific, pre-determined objectives were 
>set), no final exam, no course book, SS knew each other well, they had 
>an intermediate level of English, etc. Yet these guys had obviously been 
>exposed to so much teacher-fronted teaching (not just EFL) that getting 
>them to talk freely about their world was like pulling teeth out of 
>their mouths. Mind you, I think the course was largely successful (too 
>many positive factors in operation for me to screw up), but I was left 
>with a bitter-sweet aftertaste.

(And I don't want to sound even more crass than usual, but you say they need 'pushing' and refer to 'pulling teeth', as Francesc also does! metaphoric language is so automatic, as well as slippery, I know; but try not to worry about having to push or pull them - try to find THEIR flow and momentum and, if and when possible, go with that??? And of course, you can't 'plan' dogme as such, just try and create the right conditions for it, and let it happen when it happens; for instance, if there are some awkward moments, or some 'tooth pulling' moments, but there are also some 'dogme moments', the learners themselves can (usually) notice and feel the difference, and this in itself can encourage more dogme moments in the future; and if the 'one-shot' video also shows this, there's an interesting contrast to be learned from?)

good luck!
Sue
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	Group: dogme
	Message: 2050
	From: Brian Perkins
	Date: Di Jul 16, 2002 5:02 

	Subject: re: error correction


	Sue, sounds like a grand idea!

I also found a document that may tie in to our discussions on self-assessment
as well...

http://ourworld.compuserve.com/homepages/A_Littlejohn/decis.doc

I think your post had a greater depth, but this document has more breadth.

One of the things I liked most was a (dogmish) gap-fill letter that the student
writes to the teacher:


Dear ________________,
As I walked into the English class I quickly chose a chair near
______________ because ________________________________________.
To tell you the truth, I feel sort of ______________________.
That’s due to the fact that __________________________.
Actually , I really _____________English.
I ________________listen to songs in English.
(My favorite groups/ singers are _________________).
If you ask me to read _______________________________________________
then I do just fine. But if I had to _______________________, 
I’m not sure I’d succeed.
This year, I would like to improve my_____________________________.
I can do this if you ______________________________,
and if I PROMISE MYSELF _____________________________________________
I am the kind of student that other teachers usually ___________________
because______________________________________________________.
You will probably soon notice that I rarely/ often ________________
and that is because _____________________________________________
A class which is ___________________________really disturbs me.
On the other hand, if there is _______________, _______________ 
and __________ then I can concentrate on what we are doing.
I like to work with other students who _____________________ 
and who can_____________________.
Hopefully we will all have a good study year. 
I wish you a good year with our class.

Sincerely,
___________________________




(I've put in extra carriage returns in an effort to reduce all the
wrapping/segmenting Yahoo seems to perform on our posts.)

Enjoy,
Brian





__________________________________________________
Do You Yahoo!?
Yahoo! Autos - Get free new car price quotes
http://autos.yahoo.com


	


	Group: dogme
	Message: 2051
	From: Brian Perkins
	Date: Di Jul 16, 2002 5:09 

	Subject: re: addendum


	I just thought of something...

In an effort to preempt students' trying to give 'correct' answers, what if
these questionnaires were introduced with a 'lesson' on likes/dislikes?
Perhaps, discussing food, weather, vacation spots, or whatever might spark
interest in the learners. The various choices good be put on the board and then
T asks the group which answers are correct. Once it is clearly understood that
these are opinions, then the T could hand out the sheets.

What say ye?





__________________________________________________
Do You Yahoo!?
Yahoo! Autos - Get free new car price quotes
http://autos.yahoo.com


	


	Group: dogme
	Message: 2052
	From: Sue Murray
	Date: Di Jul 16, 2002 10:52 

	Subject: error correction


	Thanks for that Brian. 

Broadening the scope, as you say. And, here for me, giving more ideas, especially for our teenage classes, who perennially hate 'the book'. One of the things I and my few colleagues who are still around are working on at the moment is ways of helping teachers to handle this (eg, how to constructively involve the teens in the creation of the course; as I think Fiona said a while back, in theory they're ideal candidates for this, but in practice it isn't always so easy!). We're using mostly past experience, including some task and activity 'frames' that have sparked off, but new angles and ideas are always VERY refreshing and useful!! (also for giving teachers extra options to consider and try out!); and the teens often need some kind of clear self-orientation at the beginning - that questionnaire, for example, is nicely adaptable and suggests itself as part of a possible gameplan; and the letter thing is fun as well as pertinent. we actually have the Littlejohn et al book on order, so can then look in more detail.

And yes, the opinions springboard is a nice lead in to viewing language use itself as a choice or a message, rather than a black and white thing. As an aside, generally I find teenagers and young learners rarely 'worry' too much about being 'correct'; it's usually some of the adult learners who get hung up on it; but no doubt that's not always the case elsewhere?

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2053
	From: adzmac
	Date: Mi Jul 17, 2002 12:22 

	Subject: Re: Sue and teens


	I'm reading through some of the postings from recent weeks relating to
teens, as I struggle to finalise a paper on teen motivation in the English
classroom. The paper is as much for teachers who have 30 compulsory ed.
students in the classroom, as for those who work in 8s or 12s in language
schools. I'm supposed to have finished it by last weekend, but I just can't
help feel it's not quite there yet. (For a start, it's got no title ; Teen
Spirit has been done!)

It touches on roles within a group/team- inc. the T's- and the usefulness of
the apparent distribution of 'power', approaches to set coursebooks, a
redesigning of Maslow's former pyramid, cross-curricular stuff, products and
projects, DOGMEish tactics, JOHARI and the use of fish for performing seals
(non-material fish, I hasten to add). I noted down I had to reread one of
Sue's postings so I'd better find out which one. I'd like to 'up' the DOGME
side, but bearing in mind around 75% state ed. teacher
audience...............................but how? My brain needs a summer.
Meantime, can anyone give me a hand relating to motivating teens? What is it
I'm missing? In a nutshell?

Thanks,
Fiona

Oh, by the Moulin Rouge effect, I meant that swirling psychedelic feel, with
reds dancing around on various backgrounds. I suspect the plot of Scott's
book will be meatier, but hey.......it was fun.



	


	Group: dogme
	Message: 2054
	From: Deborah Clare
	Date: Mi Jul 17, 2002 6:05 

	Subject: Re: Re: Sue and teens


	Maybe another issue with state school teachers is
giving them the confidence to venture off 'safe'
territory for non-native speakers, the book, or
grammar-translation or whatever.
But I haven't read the other 61 postings yet!
Deborah
--- adzmac <adzmac@i...> wrote: 
<HR>
<html><body>


<tt>
I'm reading through some of the postings from recent
weeks relating to<BR>
teens, as I struggle to finalise a paper on teen
motivation in the English<BR>
classroom. The paper is as much for teachers who have
30 compulsory ed.<BR>
students in the classroom, as for those who work in 8s
or 12s in language<BR>
schools. I'm supposed to have finished it by last
weekend, but I just can't<BR>
help feel it's not quite there yet. (For a start, it's
got no title ; Teen<BR>
Spirit has been done!)<BR>
<BR>
It touches on roles within a group/team- inc. the T's-
and the usefulness of<BR>
the apparent distribution of 'power', approaches to
set coursebooks, a<BR>
redesigning of Maslow's former pyramid,
cross-curricular stuff, products and<BR>
projects, DOGMEish tactics, JOHARI and the use of fish
for performing seals<BR>
(non-material fish, I hasten to add). I noted down I
had to reread one of<BR>
Sue's postings so I'd better find out which one. I'd
like to 'up' the DOGME<BR>
side, but bearing in mind around 75% state ed.
teacher<BR>
audience...............................but how? My
brain needs a summer.<BR>
Meantime, can anyone give me a hand relating to
motivating teens? What is it<BR>
I'm missing? In a nutshell?<BR>
<BR>
Thanks,<BR>
Fiona<BR>
<BR>
Oh, by the Moulin Rouge effect, I meant that swirling
psychedelic feel, with<BR>
reds dancing around on various backgrounds. I suspect
the plot of Scott's<BR>
book will be meatier, but hey.......it was fun.<BR>
<BR>
</tt>
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	Group: dogme
	Message: 2055
	From: Sue Murray
	Date: Fr Jul 19, 2002 10:38 

	Subject: Gerald the giraffe


	with dk's points about children's lit ever in the back of my mind, was chuffed to hear about the following

a friend of mine and his young son are really enjoying three story books, from a series of 20 published by the British supermarket chain Tesco; ALL the stories are written by children (though apparently polished up and illustrated by 'big kids', dunno why though...); the 3 he told me all happen to be about animals, but don't (yet) know about the others in the series.

Gerald the giraffe without spots is by an 8 year old and finds Gerald waking up one morning without his spots; he doesn't panic, but instead goes about to find WHO has stolen his spots; he sees his mum has FAR more spots than usual, so accuses her of taking his, but as it turns out she'd just put his yellow pyjamas on him the night before, because his pyjamas with spots were still wet; Gerald takes off his pyjamas and happily finds all his spots are there underneath; 

Cockadoodle-oink finds a cock who has forgotten what to say to wake everyone up, and he tries all sorts of things, via animal noises as the 'suffix', before desperately exclaiming, 'what can I DO?' - which gives him the necessary clue his memory needed ... then there's the prickly bird and the too fluffy bird, but I can't remember much about that story (perhaps because it was the middle one of the three I was told???)

Of course, they need to be directly read to get the full flavour and I haven't actually seen them, but it all sounds like a positive move to me.

anyone know of other published examples of children's lit?
Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2056
	From: lifang67
	Date: Fr Jul 19, 2002 10:45 

	Subject: Re: Sue, teens and Bourdieu


	Once, says Marlow (at the beginning of "Heart of Darkness") I was a 
fresh water sailor. In a moment of extreme moral and financial 
weakness, I taught an ESL class for business majors in the Midlands 
(I've been there too, Diarmuid!)

Because there weren't quite enough to make up a quorum, they eked out 
the group with a Mexican economist. Octavio was truly shocked and 
humiliated to be sharing me with students who in a few short weeks, 
as he put it, would be studying "how to put tits on cars and 
refrigerators". Marketing, I think, was what he meant.

Frankly, I used to think of motivation as a kind of marketing. Luke 
dismisses as "nihilistic nonsense", in a posting that must be over a 
year old now, a remark (not actually mine, but that of Brown and 
Yule) that motivation was a matter of appropriately disguising sex, 
violence, and death (to which Luke helpfully added food). 

And in fact, in the original uncut version of the song covered 
as "Five Little Monkeys" which I posted a while back you can see that 
the same things, plus flatulance, are what turn little kiddies on. So 
of course for teens there is sex, drugs, and Megadeath.

Now I'm not so sure. First of all, there's Vygotsky's exquisite 
observation that all activities, but most particularly classroom 
ones, begin as one thing and end as something very different, so that 
the motivation of the thing cannot simply be a static topic like sex, 
drugs, or rock and roll. A learning activity must develop its own 
interactional impetus, its own intrinsic motivation, or die.

But secondly, I think there is something really different about 
adolescents. Vygotsky also says somewhere that adolescents are like 
very small children in that play is serious work--it's not just 
physical play as it is for middle school children; it's more like the 
whole of their social reality. So that "own impetus" must have 
something to do with a particular social grouping.

Believe it or not, I'm reading Bourdieu (for those of you who don't 
know him, he was, until his death about a month ago, Lionel Jospin's 
version of Anthony Giddens, who was Tony Blair's favorite tame left-
wing academic). 

"Values peculiar to adolescence underlie an expectation of 
chrarismatic or traditional teaching, a total teaching that will 
prepare one for a total place in life. ...The 'great teachers' at 
schools are often those who agree to satisfy this adolescent longing 
by giving their teaching a charismatic emphasis." ("Language and the 
Teaching Situation", in Academic Discourse, 1994, Polity Press, p. 7)

But then Bourdieu goes on to point out that "academic discourse" is 
not at all equidistant from different classes; that some adolescents 
are much further down the abyss that divides students from the 
language they must master than others. He argues that this abyss is 
NOT actually made of "the generation gap" but in fact is made of 
class--the upper class kids, the cool ones who can afford really good 
clothes, are the ones who have the confidence, not only with their 
peers but also with the profs. 

"In reality, the gap between the generations owes its form and its 
sharpness to the breach between the social classes which it conceals. 
Teachers discover tastes and interests in their pupils which are 
typical of working class or middle class adolescents and which 
astonish them not as members of the 'older generation' but as members 
of a cultured class to which they often belong from birth." (p. 10)

This seems to me a very teacher-centric view. From their point of 
view, adolescents create a kind of caricature of the class system for 
themselves, just as little kids created a kind of caricature of 
marriage with the song about farting in bed. They don't use the 
generation gap to disguise the class system. They use the generation 
gap to melodramatically recreate it.

I don't know about this stuff, though. Bourdieu is always getting 
your hopes up, making you think that he is really going to get rid of 
his transmission model, and then prematurely ejaculating:

"Teaching is at its most effective not when it succeeds in 
transmitting the greatest quantity of information in the shortest 
time (and at the least cost) but rather...."

Sounds good, huh? But wait a minute. Here's how he continues....

"...but rather when most of the information conveyed by the teacher 
is actually received." (p. 5)

Oh, well. So much for co-construction, Freire, and all that. 

I don't think I like this guy, actually. Here he says:

"...(R)esearch into the causes of the linguistic misunderstanding 
which characterizes the teaching relationship must extend to the 
functions which this failure serves in perpetuating the system. Every 
effort to transform the system which is not accompanied by an attempt 
to transform attitudes towards the system (and conversely) is doomed 
to failure." (p. 3)

This somehow implies to me that you can have critical action without, 
in some way, having critical thoughts, either as cause or as 
consequence or both. 

Nah, I can't buy that. "Charismatic academic" is a bit of an 
oxymoron, anyway. But then as a teenager I only ever bought second-
hand cars with sagging breasts. 

dk



	


	Group: dogme
	Message: 2057
	From: leeroy_187
	Date: Fr Jul 19, 2002 7:21 

	Subject: Testing...


	Hi all,

I just got thinking the other day about the testing procedures 
currently in place at my school. It's not necessary to make any long 
emotional arguments about how they don't realistically evaluate the 
students' communicative competence, etc... I'm sure you know it all 
already...

I'm of the opinion that if you can dogmatize lessons, then you can 
dogamtize tests too, right?

Let's assume that the tests mainly focus on grammar points covered 
during that particular level, and although the tests could be re-
written, they will still be (essentially) covering the same grammar 
points.

OK, so here's a typical test question...

-------------------------------------------------------------------

A. Choose between the Present Simple & Present Continuous tenses to 
complete these sentences :

1. I usually __________ (go) to the disco at the weekends
2. Look! Budi & Mina _____________ (dance)
3. Put your coat on! It ____________ (snow)
4. He _____________ (want) to buy a new motorcycle
5. She _________ (wear) a red dress tonight

-----------------------------------------------------------------

Just as an example, if you could re-write this test question (but 
still operating under the restritctions of having to force the test-
participee to choose between the present simpe & continuous) - then 
how would you do it? Or, how could you make it dogme-friendly, in 
other words?

Mr. Lee



	


	Group: dogme
	Message: 2058
	From: Adrian Tennant
	Date: Fr Jul 19, 2002 7:43 

	Subject: Re: Testing...


	Dear Lee

The idea of Dogme tests is not really new.

Questions to ask Normal answers
Dogme answers.

Who writes the tests? Teacher/Exam board
Students
What is the aim? Find out what students don't know
Find out what students know.
Who decides on test format? Teacher/Exam board
Students & teacher
What is tested? What was taught.
What was learnt.
What is the value? Numerical
Aggregatable.

etc.

Tests written by students can also include what the students want to know &
talk about. The errors in writing the tests are far more revealing the the
errors normally made by filling in a test.
Also, some students are good at 'doing' tests. All students are good at
writing them.

Dr Evil



	


	Group: dogme
	Message: 2059
	From: Fiona
	Date: Fr Jul 19, 2002 9:00 

	Subject: Re: Testing...


	To back up Dr Evil,
for seven or eight years now, I've got my students, particularly teens to
write/ set their own tests. Often they've chosen to do it in small groups or
a question each or something (they decide on the format themselves too),
then hand in to me for typing up, and then they 'take' the test two or three
days later.
To the students it's theirs, they've invested in it, they know at least some
of the answers, they're proud of their own questions, they're competitively
motivated and so on and so forth, and they've looked over their notes again
while preparing the questions; for the 'powers that be', it looks to all
intents and purposes like a Real Exam, plus you appear to edit it as you
write it up, and you get a kick out of seeing them all happy :)
As for marking the thing, it depends on whether you want to go the full
dogmehog, or your students believe in the division of
labour........................

fiona



	


	Group: dogme
	Message: 2060
	From: Sue Murray
	Date: Fr Jul 19, 2002 10:50 

	Subject: testing


	Adrian's points are indisputable (to my mind) and neatly put, (and I've just seen Fiona's post, which is like music ......), but, in case Mr Lee is not 'allowed' to let his students create their own tests, here are a couple of alternative - non-dogme but perhaps less non-dogme .... - ideas which we've used in the past in similar circs

taking Mr Lee's present simple/continuous distinction as the 'example':

- students are given a text (story, article, email, dialogue, whatever) in which both verb forms are used, but there are some cases where the simple is used but the continuous would be better, and vice versa. Students try to identify/correct these 'mistakes'; this is actually more difficult than a dislocated sentence fill, but it's a tad more helpful as an actual 'test', if one is obliged to 'test' said distinction.

- students work in pairs; A and B each have a similar text (email, postcard, article, whatever), but there are some differences in the two texts. For example, A's says 'Hi Jane! I'm writing to ask if ...", whereas B's says, 'Hi Jane! I write to ask if ...."; A and B read their texts to each other, and notice where there are differences; where there are differences, they try to decide together which version is best, or whether *both* versions are okay as alternatives; they don't have to agree, and can each come up with a different final text; (the collaboration and negotiation element here may well be frowned upon, but it seems more valid than surreptitious cheating, or straight 50/50 guessing, and it also gives more of a sense of satisfaction to the testees, because they feel they've done more with their language knowledge than just choose, or blindly guess; obviously, the 'negotiations' with the partner can be done in L1 at lower levels)

- students are given a dialogue in written form (ideally, they can hear the dialogue first, or watch it on video .....) and there are gaps (in this case, for some of the simple/continuous verb forms which are used). There are a number of choices given to fill the gaps with - more choices than the number of gaps - and students have to make an appropriate choice for each gap; NOT multiple choice in the sense of 3-4 choices for each gap, but multiple choice in the sense of a total of 10 overall choices for 8 gaps type of thing; again, this becomes VERY artificial, and some 'distraction' is required in the dastardly way of devising such dastardly tests - so that an 'obvious' collocational verb appears in both forms rather than just one form and 'just' knowing the right verb which collocates doesn't in itself dictate choice - but already we're getting into those very murky waters of testing which have as little relation to language "as coin to the bread it buys" (to quote John Galsworthy, who was actually writing about words vs. fact and feeling ...) - but this type of thing is at least marginally more learner friendly than dislocated sentences or '3 distractors and one right answer for each gap' type of thing. (And of course, even if one form is used in the original/devised dialogue, it doesn't necessarily mean that the 'other' form could not also be appropriate, so the test writer/marker must be alert to this possibility!)

ONE of the perennial problems with dislocated sentence fills is that it's extremely difficult to create examples which are 'watertight', and which couldn't validly take a number of possible forms beyond that 'expected' by the item writer; the small pool of 'watertight' ones is very predictable and limiting (and nonetheless not even then always 'watertight'...), and in any case a lot of learners don't think in that way (because don't learn in that way); 'that way' being the type of thing exemplified by one of the absurdities we battled for years with in some imposed school group exams - an item bank which, for 'security', requires different versions for each question, such as:
"John usually .......... (get) the bus, but this week he .......... (go) by car"
"Jane usually .......... (go) to work by bus, but this week she ...........(use) her dad's car"
"Fred usually .......... (go) to work by car, but this week he ...........(take) the bus"
and so on .......or, even more dodgily:
'What are you doing?' 'I ......... (write) a letter'
'What ............(you read)?' 'A magazine'
'What ............(you read)?' 'The newspaper' (!!!!)
and so on ... unfortunately (it's all true!!)
Adrian says that traditional (sorry, Adrian says 'normal'...!) tests are more concerned with finding out what people DON'T know, rather than what they do know, and I agree; but they are also often paranoid about (overly overly concerned with) an inbuilt avoidance of 'cheating'; but such cheating would not be so much of a problem if tests were not so (numerically) standardised to (often unrealistically black/white) items for ease of marking ....???

Anyway, Mr Lee, IF you can wangle it, involve the students and get them to write their own tests, as Adrian suggests!! (And as Fiona has managed to successfully work for the last seven eight years - let's all take inspiration and courage from that!!)

I'll stop now because ....... (think) about this type of thing always ........(give) me a headache ..... (NB no need to fill those last dots)

Sue

PS: sorry, but headaches apart, as some of you may remember, I get all het up about this sort of thing; so, going off the specific but not the general point, here's an example from a past FCE (though overall I find FCE is much more acceptable than a lot of other 'normal' tests/exams, but I've got this example right here to hand on my computer; or maybe it's ME being paranoid??!)

quote:
FCE UE – collocation ‘imperialism’ example ......(Dec 1999)
UE Part One – multiple choice cloze
THE ROYAL SHAKESPEARE COMPANY

end of first para:

“In the four years which followed, enough money was raised to build a theatre in Stratford-upon-Avon, the playwright’s (3) ..... town.”

(A) birth (B) home (C) original (D) native

How can ‘native town’ be considered WRONG here?

In the OALD, for ‘native’:

‘adj 1. connected with the place where you were born and lived for the first years of your life: *your native land/country/city* – *It is a long time since he has visited his native Poland’*

and so on ....

‘home town’ is a separate entry with one short sentence and no examples:

‘noun the place where you were born or lived as a child

does this make ‘native town’ wrong? (It certainly makes ‘home city’ and ‘home country’ weird, though ‘homeland’ exists in its own right) 

for example, you couldn’t discriminate between ‘homeland’ and ‘native land’ – surely, they are both equally valid. And ‘home village’ is rare if not original, whereas ‘native village’ is commonly used.

‘home town’ is a very ‘narrow’ ‘co-location’ which may be more used and familiar than ‘native town’ to a lot speakers for whom English is their mother tongue (or native tongue, or native language); but to impose this (rather particularised) collocation on second language users who often naturally – and logically – prefer ‘native town’, is not only absurd, but also, in my view, downright indefensible!! And certainly not the stuff of language testing!

unquote




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2061
	From: Marjorie Wehr
	Date: Sa Jul 20, 2002 1:04 

	Subject: RE: Testing...


	>
> typical test question...
>
> -------------------------------------------------------------------
>
> A. Choose between the Present Simple & Present Continuous tenses to
> complete these sentences :
>
> 1. I usually __________ (go) to the disco at the weekends
> 2. Look! Budi & Mina _____________ (dance)
> 3. Put your coat on! It ____________ (snow)
> 4. He _____________ (want) to buy a new motorcycle
> 5. She _________ (wear) a red dress tonight
>
> -----------------------------------------------------------------
>
> Just as an example, if you could re-write this test question (but
> still operating under the restritctions of having to force the test-
> participee to choose between the present simpe & continuous) - then
> how would you do it? Or, how could you make it dogme-friendly, in
> other words?



by asking the students to write a short paragraph using signal words (now,
at the moment, usually, on weekends, etc.) to distinguish when/why the
simple present or present continuous is called for?

using a picture story that the students can tell twice?

for example, a typical day in the life of Mr X: first picture - 1. It is
six o'clock. The alarm clock is ringing. Mr. X. is still sleeping. 2. Every
morning Mr. X. gets up when the alarm clock rings.

This way the students are being tested in a context.

I'm curious what you think. This is the way I test my students at different
levels.

Marji



	


	Group: dogme
	Message: 2062
	From: Fiona
	Date: Sa Jul 20, 2002 1:19 

	Subject: Re: testing


	Sue,
just a note to say "credit where credit is due". I've been working this way
for eight years or so because 9 years ago I took my DipTEFLA after a year of
supervision by two gents in the group. My main trainer was Neil Forrest,
with our man Scott as übermeister. DOGME didn't have a name at that time,
but the gents in question were already spreading the 'feeling' if not the
word. I was just open to suggestions, and tried a few things out. A few
things which, for me, have worked. (My external examiner is also on the
list............................)
I have also had a Scott/Neil trainee as DoS, and was then DoS (oh Lordie,
confession! Sorry dk) myself.
I also have to admit that I quit my last job as my boss, the guy with the
cheque book, didn't see things in quite the same way as me, and I tend to
put beliefs and ethics before money. Not everyone can do that, so my
situation is probably a 'luxury'. If you can join 'poor' and 'luxury' in the
same concept. :-)

happy weekend, folks.



	


	Group: dogme
	Message: 2063
	From: kellogg
	Date: So Jul 21, 2002 7:18 

	Subject: Gerald the Giraffe


	(Very sorry if this double posts, folks--it's a hefty one. Bugs in our school server again.) 

Sue: 

I've been reading a lot of children's books in Korean, partly in protest against my very descriptivist Korean course and partly because I've become really interested by two interesting aspects of children's Korean, "eui-sung-oe" and "eui-tae-oe". 

The former refers to onomatopoeic rhymings or alliterations, kind of like "hubble bubble" or "slip slop". The latter don't really exist in English, because they use the same phonological techniques to suggest motions. I suppose "shilly shally" or "hurdy gurdy" (as a kind of dance) would be the closest approximation. 

So far, it seems that BOTH phenomena in Korean obey the same rules of "vowel harmony" that English expressions do. That is, expressions like "slip slop" always go from more "closed" vowels, where the air is more constricted, to more "open" vowels, that is, non-obstruent ones, where the air is allowed to pass more freely. From "i" to "o", rather than the other way around. 

The wierd thing is that if you look at the English expressions you can see that the consonants actually obey the OPPOSITE rule! In expressions like "hurdy gurdy" or "hubble bubble toil and trubble" the consonants are going from less obstruent to more so, even where it entails consonant clusters. 

Check it out. 

VOWELS: 

tip top, hip hop, etc. 
zig zag 
fiddle faddle 

CONSONANTS: 

rub-a-dub 
higgledy-piggledy 
by hook or by crook 
jeepers-creepers 
hanky-panky 
handy-dandy 
vowels-schmowels! 

BOTH: 

yabba-dabba-doo! 

Now, why should this be the case? Well, I have a feeling it's because adults really don't tolerate phonological ambiguity--we like the vowels to go from less vowelish to more so (that is, more obstruent to less) and consonants to go from less consonantly to more so, (that is, less obstruent to more). Boys will be men, girls, women, and vowels shall never be allowed to dress themselves up as consonants. 

In Korean it gets even more interesting, because the vowels have a kind of cosmological significance, with less obstruent ones being male and positive, and more obstruent ones being somehow negative and female. Haven't really figured out the consonants yet, though. 

The strange thing is that so far I've found that the onamatopoeic expressions vary, just as they do in English, but the "eui-tae-oe", which stand for actions", are usually completely repetitious, with no variation, like "swagger swagger" or "drizzle drizzle". 

I suppose this might also have to do with the intolerance of ambiguity, because while the onamatopoeic expressions have a purely iconic relationship with meaning (the sound IS the meaning, it doesn't stand for it) the "eui-tae-oe", which stand for verbs, have to have symbolic meanings, and of course the symbolic relationship between signifier and signified never varies. 

No you are probably sitting there thinking what does all this pure linguistics whiffle-waffle have to do with Gerald the Giraffe. Well, it's just that I notice that "Gerald the Giraffe" doesn't obey the vowel harmony rule, or the consonant one. Boys will be boys! 

Both stories, though, obey the "grammar drill" rule of plot structure, where the icon-animal has to go around asking the same question and getting a variety of answers. 

This doesn't mean they aren't authentically by children (although of course "published stories by children" is kind of an oxymoron.) Kids copy and even caricature the stories we give them, just as teenagers copy and even caricature our class society. 

On my desk I have a short story by an indubitable Korean child which tells the tale of an antelope on Mount Halla who finds a paintbrush one day, brings it home, and asks parents, neighbours and teachers what it is for, receiving a wide variety of preposterously confident and wrong answers, only to solve the problem by herself the next day, returning to Mount Halla and having her picture painted by a scholar. The same format as your Gerald and your Cockadoodleoink--repeated question, varied answer, solution provided by Mom or Self. But within the format, adult posturing and of course child empowerment.... 

Not all children's tales are like that, of course, any more than all children's chants obey vowel harmony. The Korean stories I'm reading stress wild variation, from one damned thing to another, rather than repetition. Even the concepts of tradedy and comedy don't apply (although "epic" frequently does). 

I suppose the plot repetitions serve the same function as phonological repetition in "eui-tae-oe", it is built in by storytellers who want to keep the audience with them and maybe even encourage participation. (And ignored by publishers who can't tell the difference between a story, a sermon, and a grammar drill.) 

One more bit of shameless name dropping. At the conference in Busan two weeks ago, we had a full scale typhoon, and one afternoon I ran into a grizzled loon making determinedly for the beach with apparently suicidal intent. On closer examination, it turned out to be Julian's old freiend, Professor R.R. Day. 

When not jogging along the beach in the typhoon Dr. Day was giving presentations on readers. He was quite uncritical of course, and so after one of them I bearded him by the water cooler and asked if he didn't think that graded readers, like books-for-children-by-adults, were a bit disempowering, set by native speakers in native speaker environments and forced on classes of non-natives. 

Naturally, he evaded my question (the typhoon winds helped; every TEFL conference should really schedule one). He did say that he thought that simplified classics "sucked" and that he rather liked the Cambridge series 

My sentiment is exactly the opposite; stories like Tom Sawyer and Alice and Wonderland clearly show the will of children if not their authorship. They are about NAUGHTY kids and are obviously directed against adults in places, whereas the freshly minted products are almost always written with very non-literary ulterior motives of one kind or another. My wife, who started reading the simplified classics and is now on her PhD in the real thing, says that the nineteenth century novels actually give Chinese people the advantage over natives, because they are closer, both morally and materially, to the Victorians. 

As for the Cambridge series--I have fulminated (at some length) against books like "He Knows Too Much". Heinemann, on the other hand, once did a non-simplified, origiinally simple reader, "Weep Not, Child", by the great Ngugi Wa Th'iongo. A non-native--and thus a native. 

"The natives here are stupid. They can't understand anything we tell them." 

dk 

PS: Do you know why Americans say "rooster" instead of "cock"? Why Brits say "earl" instead of "count"? I suppose it is all about avoiding phonological ambiguity.... 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2064
	From: Julian Bamford
	Date: So Jul 21, 2002 8:19 

	Subject: empowering students


	dk wrote (next six paragraphs are from the end of his posting):
At the conference in Busan two weeks ago, we had a full scale typhoon, and
one afternoon I ran into a grizzled loon making determinedly for the beach
with apparently suicidal intent. On closer examination, it turned out to be
Julian's old friend, Professor R.R. Day.
>
>When not jogging along the beach in the typhoon Dr. Day was giving
>presentations on readers. He was quite uncritical of course, and so after
>one of them I bearded him by the water cooler and asked if he didn't think
>that graded readers, like books-for-children-by-adults, were a bit
>disempowering, set by native speakers in native speaker environments and
>forced on classes of non-natives.
>
>Naturally, he evaded my question (the typhoon winds helped; every TEFL
>conference should really schedule one). He did say that he thought that
>simplified classics "sucked" and that he rather liked the Cambridge series
>
>My sentiment is exactly the opposite; stories like Tom Sawyer and Alice
>and Wonderland clearly show the will of children if not their authorship.
>They are about NAUGHTY kids and are obviously directed against adults in
>places, whereas the freshly minted products are almost always written with
>very non-literary ulterior motives of one kind or another. My wife, who
>started reading the simplified classics and is now on her PhD in the real
>thing, says that the nineteenth century novels actually give Chinese
>people the advantage over natives, because they are closer, both morally
>and materially, to the Victorians.
>
>As for the Cambridge series--I have fulminated (at some length) against
>books like "He Knows Too Much". Heinemann, on the other hand, once did a
>non-simplified, origiinally simple reader, "Weep Not, Child", by the great
>Ngugi Wa Th'iongo. A non-native--and thus a native.
>
>"The natives here are stupid. They can't understand anything we tell them."

Julian thinks: If I jogged like Richard does, I'd be as trim as he is.
Julian responds: I might be as wrong about this as I was about Scott's
day-glo aquamarine, but here goes. Dr. Day might have evaded your
question, not because that's what TEFL big shots do by nature, but because
he might not have been thinking along the lines you were. Richard and I
still haven't gotten much past gratitude that readers--which we believe are
better termed language learner literature--have the potential to empower
students. If students are allowed to choose what they want to read, these
amazing books offer students of almost any level of proficiency reading
material that they can read and understand. What a treasure! What a
resource! And if the teacher reads the books, too, students and teachers
can be a reading community, sharing experiences and opinions about what was
read, recommending books to each other, delighting in the written word.
Criticism of language learner literature seems trifling and beside the
point in the face of their potential. So, yes, Dr. Day was uncritical.
Until a library of language learner literature is standard issue in the
classroom, I expect I will be, too.
As for who is writing for who and why. . . yes, that does seem an
interesting point and one I'll think about more. You said you've written
about books like "He Knows Too Much." If possible, I'd really like to read
what you've written. And pass it on to Richard.
But basically, if you give the students books of the right
linguistic level, and let them (individually, privately, on their own
terms) decide what they enjoy or what is meaningful to them, it would seem
you can't go wrong. The popular books are the books that you keep in the
library; the unread or unpopular ones you discard.



	


	Group: dogme
	Message: 2065
	From: leeroy_187
	Date: So Jul 21, 2002 8:28 

	Subject: More on testing


	Thanks all, for the interesting ideas. I like the idea of getting the 
students to write their own tests. That may be possible for progress 
tests, but I have a feeling the Final Tests would need to be 
something static & standardised. Otherwise, administration would 
argue, some level 3 tests would be harder than others...

Also, the standard gap-fill is The Way Things Are Done Here.

The reason I am asking this is that I would like to propose to my DOS 
an experiment, whereby a class of students take an old test and 
a "new" test that I will create (hopefully one more dogme-friendly). 
The results will then be compared, and the students will be asked 
about which one they felt more fairly represented their ability to 
use English.

One good point raised was that tests seem to point out what the 
students don't know rather than what they do know. As a student of a 
language myself, I know that frequently if I don't know the exact 
word for something (or way of saying something), then I can get 
around it by using other phrases adapted accordingly. "Closed Answer" 
tests don't allow students to do this. And thus, tests in my opinion 
should be about students creating language rather than reciting stuff 
that previously they should have memorised.

Another point is that the actual subjects in the original questions I 
posted aren't relevant to the students. Who are Mina and Budi? Who a 
cares if they are dancing? Who is "she", wearing the "red dress"? 
There is no red dress! If, during the classes, students communicate 
about what is real to them, then surely they should be tested using 
language that is real to them too?

Anyway, here was an idea I had...

--------------------------------------------------------------------
A. Complete the following sentences with information about yourself 
using either the Present Simple or Continuous Tenses:

1. I _________________ every morning.
2. I don't _______________ very often
3. Right now I __________________
4. My teacher __________ at the moment
5. I should should always ________________
--------------------------------------------------------------------

Usually, I would expect 3 and 4 to be continuous, and the rest to be 
simple, but my marking criteria will be whether or not the sentence 
is grammatically correct, not if the st used the tense I expected 
them to. For example, I would think, "Right now I___" would lead on 
to a continuous phrase, like "I'm taking a test" or "I'm sitting 
down", but if they wrote "Right now I like to eat out at Pizza Hut", 
then that would be correct too.

Here are some more ideas...

-------------------------------------------------------------------
B. Write about people you know using comparatives of the adjectives 
given :

(example, Henry is more clever than Andi, Nova is more interesting 
than Lee)

1. (tall)________________________________
2. (intelligent)_________________________
3. (beautiful)____________________________
4. (funny)______________________________
5. (old)__________________________________
---------------------------------------------------------------------

In this case I have provided the adjectives, as if the students chose 
their own adjectives, they could only choose monosyllabic ones (and 
so only use +er), not demonstrating whether or not they knew 
the "more" and "y/ier" rules.

--------------------------------------------------------------------
C. Write 5 sentences about what you did yesterday. Remember to use 
past tense verbs :

1.___________________________________________________________
2.___________________________________________________________

etc...
--------------------------------------------------------------------
D. Write 3 sentences of advice using the First Conditional :
(eg. If you eat healthily, you will live longer)

1.___________________________________________________________
2.___________________________________________________________
3.___________________________________________________________

Write 2 sentences about your dreams or hopes for the future using the 
Second Conditional :

4.___________________________________________________________
5.___________________________________________________________
--------------------------------------------------------------------

Previously, in tests we have the students have been asked to 
differentiate between the 1st or 2nd conditional then form sentences 
from looking at the base words, eg...

You don't have any money
(If/I/have/money/I/give/to/you)

This is confusing, and in my opninion unnecessary. As native 
speakers, we know before we start producing words whether or not our 
statement is going to be real world(1st) or hypothetical(2nd). Giving 
the students the words first and getting them to choose the form 
second does not work in sync with the way the brain produces language 
(in my humble opinion, anyway!)
--------------------------------------------------------------------

E. Complete the following sentences, using the passive voice :

1. Who usually cooks your food? My food__________________________
2. Who usually cuts your hair? My hair___________________________
3. Who speaks the most in your class? The most_____________________

Re-write two of the above sentences in the active voice :

4.___________________________________________________________
5.___________________________________________________________
--------------------------------------------------------------------

F. Answer these questions in full sentences (using the Past Simple or 
Present Perfect tenses) :

1. Where have you been on holiday?
2. Who did you go with?
3. What did you do when you were there?
4. How long have you lived in your city?
5. What did you have for breakfast yesterday?
---------------------------------------------------------------------
In question 5, "have" is in the question, despite the answer needing 
to be in the Present Simple, TOEFL like tactics, ha ha ha...

Anyway, I'm not saying that this is how it SHOULD be done, these are 
just ideas, prototypes if you will. Suggestions, comments welcome... 
I'd like this to be a polished idea before I take it to my DOS...

Cheers,
Mr. Lee



	


	Group: dogme
	Message: 2066
	From: sthornbury@w...
	Date: So Jul 21, 2002 10:14 

	Subject: Re. Testing


	On 19 Jul 02, at 18:21, leeroy_187 wrote: 

OK, so here's a typical test question... 
------------------------------------------------------------------- 
A. Choose between the Present Simple & Present Continuous 
tenses to complete these sentences : 1. I usually __________ 
(go) to the disco at the weekends 2. Look! Budi & Mina 
_____________ (dance) 3. Put your coat on! It ____________ 
(snow) 4. He _____________ (want) to buy a new motorcycle 5. 
She _________ (wear) a red dress tonight 
----------------------------------------------------------- 

------ Just as an example, if you could re-write this test question 
(but still operating under the restritctions of having to force the test- 
participee to choose between the present simpe & continuous) - 
then how would you do it? Or, how could you make it dogme- 
friendly, in other words? Mr. Lee 


One way of "subverting" such tests is to ask learners to think of a 
context in which the "wrong" answer would be correct. 

Who shall we invite to the ball? 
Budi and Mina? 
No, boring. 
Lotte and Franz? 
No, they don´t dance. 
Look! Budi and Mina dance. 
Yeah, but they don't drink... 

Just a thought. 
Scott



	


	Group: dogme
	Message: 2067
	From: Lisa Harshbarger
	Date: So Jul 21, 2002 11:04 

	Subject: Re: More on testing


	This is just an observation, not a statement as to HOW
IT SHOULD BE DONE, but, in a previous life, when I did
standardized test design (and ran workshops on it for
teachers), one of the issues that I liked to raise
was: If you like using gap-fills (and they are
popular because people think they are easy to mark,
which is actually far from the truth), then your
instructions should not state which structures you
expect their answers to contain. This puts the
responsibility on them to figure out what structure is
really the best under what circumstances. It also
forces you, the teacher, to think about what key
elements in a particular group of sentences force a
particular choice of structure for the gap, as you
soon find that good gap-fill questions of this type
require a lot more input around the gap than those
that rely on standard "choose between the present
tense and present perfect" instructions.

This whole experience of actually having to analyze
gap-fill test questions can be made fairer to the
students, and, IMHO, more dogme-like, the whole class
should be given the opportunity to help you write some
sample gap-fills, using whatever
group-work/pair-work/feedback techniques you are
comfortable with. Let them work with this criteria
for an effective gap-fill question to see what they
can come up with. Variations of really good gap-fills
can actually be incorporated into the test, since this
exercise will have already prepared them for the
possibility that questions like this will appear on
the test.

Just a thought...
Lisa 
--- leeroy_187 <leeroy_187@y...> wrote:
> Thanks all, for the interesting ideas. I like the
> idea of getting the 
> students to write their own tests. That may be
> possible for progress 
> tests, but I have a feeling the Final Tests would
> need to be 
> something static & standardised. Otherwise,
> administration would 
> argue, some level 3 tests would be harder than
> others...
> 
> Also, the standard gap-fill is The Way Things Are
> Done Here.
> 
> The reason I am asking this is that I would like to
> propose to my DOS 
> an experiment, whereby a class of students take an
> old test and 
> a "new" test that I will create (hopefully one more
> dogme-friendly). 
> The results will then be compared, and the students
> will be asked 
> about which one they felt more fairly represented
> their ability to 
> use English.
> 
> One good point raised was that tests seem to point
> out what the 
> students don't know rather than what they do know.
> As a student of a 
> language myself, I know that frequently if I don't
> know the exact 
> word for something (or way of saying something),
> then I can get 
> around it by using other phrases adapted
> accordingly. "Closed Answer" 
> tests don't allow students to do this. And thus,
> tests in my opinion 
> should be about students creating language rather
> than reciting stuff 
> that previously they should have memorised.
> 
> Another point is that the actual subjects in the
> original questions I 
> posted aren't relevant to the students. Who are Mina
> and Budi? Who a 
> cares if they are dancing? Who is "she", wearing the
> "red dress"? 
> There is no red dress! If, during the classes,
> students communicate 
> about what is real to them, then surely they should
> be tested using 
> language that is real to them too?
> 
> Anyway, here was an idea I had...
> 
>
--------------------------------------------------------------------
> A. Complete the following sentences with information
> about yourself 
> using either the Present Simple or Continuous
> Tenses:
> 
> 1. I _________________ every morning.
> 2. I don't _______________ very often
> 3. Right now I __________________
> 4. My teacher __________ at the moment
> 5. I should should always ________________
>
--------------------------------------------------------------------
> 
> Usually, I would expect 3 and 4 to be continuous,
> and the rest to be 
> simple, but my marking criteria will be whether or
> not the sentence 
> is grammatically correct, not if the st used the
> tense I expected 
> them to. For example, I would think, "Right now
> I___" would lead on 
> to a continuous phrase, like "I'm taking a test" or
> "I'm sitting 
> down", but if they wrote "Right now I like to eat
> out at Pizza Hut", 
> then that would be correct too.
> 
> Here are some more ideas...
> 
>
-------------------------------------------------------------------
> B. Write about people you know using comparatives of
> the adjectives 
> given :
> 
> (example, Henry is more clever than Andi, Nova is
> more interesting 
> than Lee)
> 
> 1. (tall)________________________________
> 2. (intelligent)_________________________
> 3. (beautiful)____________________________
> 4. (funny)______________________________
> 5. (old)__________________________________
>
---------------------------------------------------------------------
> 
> In this case I have provided the adjectives, as if
> the students chose 
> their own adjectives, they could only choose
> monosyllabic ones (and 
> so only use +er), not demonstrating whether or not
> they knew 
> the "more" and "y/ier" rules.
> 
>
--------------------------------------------------------------------
> C. Write 5 sentences about what you did yesterday.
> Remember to use 
> past tense verbs :
> 
>
1.___________________________________________________________
>
2.___________________________________________________________
> 
> etc...
>
--------------------------------------------------------------------
> D. Write 3 sentences of advice using the First
> Conditional :
> (eg. If you eat healthily, you will live longer)
> 
>
1.___________________________________________________________
>
2.___________________________________________________________
>
3.___________________________________________________________
> 
> Write 2 sentences about your dreams or hopes for the
> future using the 
> Second Conditional :
> 
>
4.___________________________________________________________
>
5.___________________________________________________________
>
--------------------------------------------------------------------
> 
> Previously, in tests we have the students have been
> asked to 
> differentiate between the 1st or 2nd conditional
> then form sentences 
> from looking at the base words, eg...
> 
> You don't have any money
> (If/I/have/money/I/give/to/you)
> 
> This is confusing, and in my opninion unnecessary.
> As native 
> speakers, we know before we start producing words
> whether or not our 
> statement is going to be real world(1st) or
> hypothetical(2nd). Giving 
> the students the words first and getting them to
> choose the form 
> second does not work in sync with the way the brain
> produces language 
> (in my humble opinion, anyway!)
>
--------------------------------------------------------------------
> 
> E. Complete the following sentences, using the
> passive voice :
> 
> 1. Who usually cooks your food? My
> food__________________________
> 2. Who usually cuts your hair? My
> hair___________________________
> 3. Who speaks the most in your class? The
> most_____________________
> 
> Re-write two of the above sentences in the active
> voice :
> 
>
4.___________________________________________________________
>
5.___________________________________________________________
>
--------------------------------------------------------------------
> 
> F. Answer these questions in full sentences (using
> the Past Simple or 
> Present Perfect tenses) :
> 
> 1. Where have you been on holiday?
> 2. Who did you go with?
> 3. What did you do when you were there?
> 4. How long have you lived in your city?
> 5. What did you have for breakfast yesterday?
>
---------------------------------------------------------------------
> In question 5, "have" is in the question, despite
> the answer needing 
> to be in the Present Simple, TOEFL like tactics, ha
> ha ha...
> 
> Anyway, I'm not saying that this is how it SHOULD be
> done, these are 
> just ideas, prototypes if you will. Suggestions,
> comments welcome... 
> I'd like this to be a polished idea before I take it
> to my DOS...
> 
> Cheers,
> Mr. Lee
> 
> 


__________________________________________________
Do You Yahoo!?
Yahoo! Health - Feel better, live better
http://health.yahoo.com


	


	Group: dogme
	Message: 2068
	From: Diarmuid
	Date: So Jul 21, 2002 11:17 

	Subject: Re: Re. Testing


	What about simply giving them the verbs, go/am going; dance/are dancing; snows/is snowing; wants/is wanting; wears/ is wearing and asking them to make at least five sentences that are true and grammatically correct. Students will have to be aware of the differences in meaning between the two forms and any mistakes that are thrown up are more likely to reflect gaps in knowledge rather than slips.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2069
	From: Tom Walton
	Date: Mo Jul 22, 2002 6:45 

	Subject: Re: Re. Testing


	Hi.

It's not that I can offer an alternative but the recent thread on testing leaves me thinking "[strong word deleted] we go to all that effort to be dogme-tic with our classes, but then revert to the difference between simple present/pres progressive for our testing...?"

Either I'm missing something or something's going wrong somewhere. Apart from anything else, on the day of the Exam, aren't learners taught dogme-tically going to find it a bit odd, to say the least, that we then revert (regress?) to pres simple vs pres prog?

Tom



---------------------------------
Do You Yahoo!?
Yahoo! Health - Feel better, live better

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2070
	From: lifang67
	Date: Mo Jul 22, 2002 7:14 

	Subject: Feynman and Readers


	Andy:

I'm still seething a little over "useless languages" and 
especially "useless people". But perhaps you meant it the way I 
meant "the natives here are stupid". I was going to suggest an 
emoticon which suggested highly critical distancing; but there 
already is one: " "

Anyway, I need the page ref for your Feynman quote. If possible the 
year of publication, too; I'm doing a horrible research paper on, of 
all things, pragmatic testing.

Julian:

It was my criticism of "He Knows Too Much" that Maley and Rinvolucri 
cut (or had cut) from my letter to Humanizing Language Teaching (see 
the January Issue for a horribly hacked version, or this list for the 
real thing). My fulminating fuse burned itself out with Post 1116, 
Piracy Not Charity.

I always had a library of readers in the classroom in China. When the 
books got stolen, I just went and bought more, secure in the 
knowledge that the stolen volumes were still circulating. I could do 
this because my readers were cheap, and they were cheap because they 
were pirated. But also because they were classics.

Cambridge is obviously determined to put an end to that. You see, one 
of the key differences between simplified classics and what Prowse 
and Co are trying to do is COPYRIGHT. The classics are out of 
copyright, and therefore very cheap to do. The Cambridge series, 
modeled on airport paperbacks, are clearly designed to undo that.

But there's another issue besides money which is in a way even more 
interesting. Brumfit remarks in his book that, despite what the "anti-
Canon" literary critics like Eagleton and Guillory are saying, there 
are some books that last and some books that don't. He attributes 
this to superior psychology, and even opines that someone who assumes 
that human beings behave as they do in Doestoevsky will be right mre 
often than someone who assumes, poor sod, that they will behave as 
they do in Jeffery Archer or Arthur Haley (or Alan Maley).

Guy Cook, in his tome on "Literature and Discourse" actually shows a 
way of building a computer program which can recognize the difference 
between, say, an advertisement and a literary classic (and even puts 
Ian Fleming somewhere in between). Not coincidentally, he uses "Crime 
and Punishment" as his example, and he shows that the key difference 
is really that Dostoevsky keeps creating schemas and knocking them 
down as soon as they are able to predict behavior (Raskolnikov is a 
student, he doesn't study; he hates his landlady; he's indifferent to 
her; he is a lover, he's a murderer). 

In a sense, Brumfit has ahold of exactly the wrong end of the stick--
though of course in a sense he's right. Writers of classics behave as 
if humans were basically not schematizable and totally unpredictable, 
and we would all do well to keep this in mind.

I argued that there should be children's lit by children and non-
native lit by non-natives just as there Chinese lit by Chinese, Brits 
and trash by Americans. But I'm not that interested in the 
nationality of the producer, or even the national setting of the 
process--I'm really interested in how producer and process get 
reflected in the product.

Take gay literature. Now, in America, there really is such a thing. 
Some of it's OK, and some of it is really great (like Sarah Schulman) 
but a lot of it is pretty Cambridge list--holiday romances, endless 
coming out stories, airport paperbacks etc. In Europe, on the other 
hand, there are and always have been writers like Collette, Forster, 
James...writers who happen to be gay, but are not gay writers per se. 

I think the difference is that one kind is an emerging literature, 
and the gayness is imposed on the content. The other has already 
arrived, and the gayness is only in how the whole person of the 
producer and the process is reflected in the writing. One is a thinly 
disguised vehicle. The other is literature.

We need children's lit and non-native lit which goes well beyond the 
closet. Yes, we need things that are written by indubitable children 
and passport-carrying non-natives, not least because only they will 
really know the right level, only they will understand the vocabulary 
and the grammar and the discourse settings we want to teach from the 
inside. But that's just the beginning.

More than that we need children's lit and non-native lit to reflect 
the whole person of the child-reader and the non-native reader. And 
since we are talking about a genre that remains to be written (with 
important exceptions, like "Weep Not Child" and maybe now "Gerald the 
Giraffe"), we need to look at what has been written with that in 
mind. 

Here's where the test of time really comes in. Children's classics 
are classics not because literature is like wine, or because, as 
Johnson says, nobody will reason with antiquity. Children's lit that 
lasts does so because children grow up and read it to their kids, and 
the kids keep asking for it, generation after generation. And they 
keep asking for it because it's not tied to "tie your shoes, wash 
your face, and obey your parents" and it's not written around a 
particular set of dos and don'ts belonging to a particular class of 
people in a particular time. They keep asking for it because it's 
about love, violence, and death, because it's full of children who 
love and hate their parents, who fight and fear fighting, and who 
don't want to die before they really find out what life is.

When you look at these reasons for separating children's classics 
from the other stuff that adults write to try to inculcate children 
with certain tastes and lifestyles which are convenient to adults, 
you can see that some of the same things apply to 
separating "canonical" literary classics from airport novels, 
supermarket romances, and all of the other gruesome "literary" 
productions of late twentieth century yuppiedom. There is a reason 
why the latter are not universal or long-lasting, for all their 
blandness and their "global" culture. 

There is a reason why my wife feels at home in a Victorian novel 
like "North and South"--she even feels it is really, deep down, about 
the rise of the textile industry in China, and a marriage between the 
daughter of an old communist intellectual and one of the rising 
nouveau riche. She doesn't feel that way at all about aiport novels, 
although they are apparently set in an even more cosmopolitan milieu.

I really think that the choice between simplified classics and 
Cambridge potboilers is really related to the fundamental choice we 
all face as English teachers--will we act as if English is an 
international language just because it's become the tongue of the 
Business Class? Or will we accept that the main purpose of English as 
an International Language (are you listening Andy?) is not to replace 
the languages of the poor, but to link them and make them stronger.

And with that in mind, I'll take a pirate Huck Finn against "Nothing 
But The Truth", just as I'll take "Moby Dick" over "Airport" 
(or "Passage to India" over "He Knows Too Much"). For one thing, they 
are farther away from the Yuppified world of the airport paperback 
and the "global coursebook". For another, they are closer to where 
most people really live.

dk



	


	Group: dogme
	Message: 2071
	From: Julian Bamford
	Date: Mo Jul 22, 2002 7:53 

	Subject: Readers


	dk
Thanks for your thoughts on readers. I can't remember my password
and can't figure how to get yahoo to remind me of it, so I think that means
I can't access the dogme archive. If it isn't trouble, could you send the
full text of your humanizing letter directly to my address?
I don't have a problem with students reading airport novels and
Cambridge books... if that's want they want to do. And they do at the
moment, and Weep Not Child has sat unread for over a year. But I also have
no problem with introducing students to resistant reading so rather than "I
like this I don't like that," they question and think about what they are
reading in the ways you do in your posting. As a start, I should read Weep
Not Child and if I enjoy it and/or see its value, I can recommend it to
students. They are always willing to try what the teacher or a peer
recommends.
Julian



	


	Group: dogme
	Message: 2072
	From: Diarmuid
	Date: Mo Jul 22, 2002 7:23 

	Subject: Testing (pardon the pun)


	Tom exclaims: "[strong word deleted] we go to all that effort to be dogme-tic with our classes, but then revert to the difference between simple present/pres progressive for our testing...?"

Whilst you're quite right, Tom, Mr Lee was asking how he could be as dogmetic as possible within the constraints placed upon him. And there are, I am slowly beginning to realise [dinos were quicker than me], considerable restraints, not least of which are those placed on you by the learners themselves.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2073
	From: Sue Murray
	Date: Mo Jul 22, 2002 9:14 

	Subject: more on testing


	re: Tom W's point, 
Mr Lee is in the not uncommon situation (or so it seems to me from the postings) of wanting to create more dogme like learning for his students but being restricted and limited by certain institutional requirements and such like ..... some of us are lucky enough to have a free hand, but it's also important to at least try and see how dogme can (or can't) enter into less free teaching situations. 

(And in one sense, this makes teachers like Mr Lee, and Diarmuid and others, the great pioneers of dogme - having to constantly battle with resistance and burocracy and so on, but always alert and open to 'dogme moments' and to new ways of letting it come out)

If gapfills are the only 'final test' option open to you in your institution Mr Lee, then your solutions, together with allowing the learners to create their own progress tests, are probably as far as it is possible to go. But it still comes down to learners having to produce verb forms, or word forms, or active-passive structures, in relative dislocation; a sort of 'dressed up' way of asking what is the comparative of 'important' or what is the present simple of 'take'; the solution of superimposing their personal lives as the subject line doesn't affect the essential 'widowhood' of the language test itself; I think the addition of a holistic text (a short dialogue or story) can still count as a 'gapfill'; and 'gapfill' can still be used as a way of giving more opportunity to learners who have receptive strength but find it difficult to come up with the right verb form in a straight gap fill. I agree that a good test gives learners the opportunity to create something, rather than rely on them having to know a particular word or phrase; but I also believe a good test gives a fair opportunity for receptive, as well as creative and productive, abilities to be used. 

You'd like to experiment with an alternative test, and research student reaction and assessment of it, so here's just an idea, based around your gap fill 'prototypes':

Students do the whole thing as an oral rather than a written ...... not so much the active-passive type of thing, or even the specific gapfill sentences themselves, but as a scenario where, for example, students interview each other and talk about their daily routine, about their dreams and hopes for the future, about a past experience whether a holiday or whatever, about a person or people they know well; this could be done fairly freely, or following a warm-up phase, or even with desired prompts; and it could preceed or follow the written gap fill test, and learners could be asked which part of the test (oral or written) they found most useful/stimulating/easy/difficult/complete/fair etc; if requirements are strict, the interviews could be recorded, or 'marked'/annotated by a teacher; but ideally the learners themselves could assess (both themselves and each other).

And of course, if the idea of introducing a 'second' rather than substitute test is possible, the second doesn't necessarily have to be based around or reflect the standard required gap fill test (so the possibilities could open up)

Trying to turn a gapfill, discrete item test into something wider, as Mr Lee is trying to do, is not easy, in that it is still a discrete item test; in fact, many course books attempt to do the same things Mr Lee is trying to do in their tests (eg, 'complete the following sentences so that they are true for you' type of thing; 'write about someone you know using the following adjectives'; and so on). The (anti) 'dogme' point is that we are telling learners what to talk/write about, with the (barely) hidden agenda of wanting to test their adverbs of frequency or comparative structures or whatever, and also without allowing for personalisation space in the TYPE of language task; which is also why something more receptive and recognition based could be included too? 

But overall, an alternative to the usual gap fill has to be a 'not a gap fill', otherwise it's not really an alternative at all; if your DoS would accept it, why not propose 'two tests' instead of one - but two DIFFERENT types of test? And there are obviously a lot of alternatives to a gapfill test; used alongside the insisted upon gapfill test this would at least broaden the scope? And for conservative institutions, a proposal to ADD something more, rather than 'threatening' to substitute/subvert the 'status quo', might have a better chance of being accepted?

(And if students are encouraged and able to create their own progress tests, and for their 'final test' in addition to the standardised gap fill they also have a more 'contributive' freer and less itemised component, that is already quite a different scenario to the current one? which could also begin to have 'washback' effects all round?)

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2074
	From: Sue Murray
	Date: Mo Jul 22, 2002 9:15 

	Subject: Gerald the (ambiguous) Giraffe


	dk - I'm not so sure about intolerance of phonological ambiguity (in that it - the (potential) ambiguity - sure exists despite the regularity of ping-pong and hanky panky; and out of curiosity, what do roosters 'say' instead of cockadoodle doo?).

Also out of curiosity, Pinker makes the same observations you made about vowels and consonants. For the vowels (tit for tat, pitter patter, hee-haw, flip flop, tick tock, etc etc) he suggests,

"The answer is that the vowels for which the tongue is high and in the front always come before the vowels for which the tongue is low and in the back. No one knows why they are aligned in this order, but it seems to be a kind of syllogism from two other oddities. The first is that words that connote me-here-now tend to have higher and fronter vowels than words that connote distance from 'me'; ME versus YOU, HERE versus THERE, THIS versus THAT. The second is that words that connote me-here-now tend to come before words that connote literal or metaphorical distance from 'me'; ..... 'man and machine', 'friend or foe','the Harvard-Yale game' (among Harvard students), 'the Yale-Harvard game' (among Yale students), 'Serbo-Croatian' (among Serbs), 'Croat-Serbian' (among Croats). The syllogism seems to be: 'me' equals high front vowels; me first; therefore, high front vowel first. It is as if the mind just cannot bring itself to flip a coin in ordering words; if meaning does not determine the order, sound is brought to bear, and the rationale is based on how the tongue produces the vowels."

For the consonants, he just comments, "the word beginning with the less obstruent consonant always comes before the word beginning with the more obstruent consonant. Why ask why?"

I must admit I too am a bit suspicious about the 'grammar drill' rule of plot structure in the Gerald/Tesco's stories; like you, most children's lit (in the truly authentic sense) I read is full of wild variation and things seemingly unconnected (to me as a reader) and the repetition that children love in interaction seems mostly absent from the stories they individually create. (And I confess that I myself added just a touch of 'linkage', if not chorus line, into the Harry Potter stories I translated, to make them seem more coherent/logical to MY way of thinking ....) 

One passing thought is how children's stories (but perhaps especially those written for rather than by children? dunno) still tend to stick to the beginning-middle-end cycle, whereas contemporary western adult literature tends more and more to ignoring such classical, Newtonian laws?? 

(By the way, heard a spine chilling programme on the World Service today about how more and more Chinese people - especially children - are having operations to make them better at pronouncing English - sounds totally horrific, hope it not's as true as was made out??)

Sue







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2075
	From: lifang67
	Date: Di Jul 23, 2002 10:00 

	Subject: Re: Gerald the (ambiguous) Giraffe


	Sue:

Yes, I'd read Pinker and hated him (all that nativist stuff, all the 
more objectionable because he's such a thumping good read). I also 
don't like his explanation of vowel harmony (anatomically, vowels are 
neither high nor low--we're really talking about the way the tongue 
divides the oral cavity, and the latest NMR studies of how this 
happens shows that the old "vowel parallelogram" doesn't have any 
physical reality). I think my explanation, of trying to undress cross-
dressing vowels, is a whole lot sexier. It also has more coverage; 
unlike Pinker's explanation, it includes the consonants.

I once had a book in my classroom library called "Defeating Dyslexia" 
by a young kid with dyslexia. His dad had figured out some way to 
LARGE TYPE the computer screen in white on black, and he had used it 
to start writing his own stories. Soon the kid found himself reading 
as well as writing, and by the time he was eleven he had published 
this slim volume I kept in my library.

It was a terrific favorite with my students (except that it convinced 
a few of them that they were dyslexic too). They found that it 
managed to reproduce the agonizing experience of learning to 
read/write without actually describing it; there was a purely lexical 
stage, and then a very repetitious phase of short sentences (perhaps 
corresponding to the grammar drill plots) and finally variation and 
even character development. This is what Widdowson 
calls "representation" (as opposed to referring). The thing itself, 
instead of a description thereof.

They also thought it was perfectly graded--which of course it wasn't 
at all.

dk



	


	Group: dogme
	Message: 2076
	From: Diarmuid
	Date: Di Jul 23, 2002 6:59 

	Subject: Chalk n Talk


	Considering that we're almost talking about pron and dk has had a great deal of experience of Chinese learners, any ideas why my Chinese students today looked bemused by my assertion that 'chalk' and 'talk' sounded the same, as did 'cow' and 'now'? 

Also, on the dogme front, does anybody else suffer from the guilt of the teacher-driven nature of the organic approach? 

Finally, is there any chance of seeing a copy of the book written by the dyslexic student, dk? 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2077
	From: Julian Bamford
	Date: Mi Jul 24, 2002 3:17 

	Subject: dogme and synergy


	Diarmuid asks: Does anybody else suffer from the guilt of the
teacher-driven nature of the organic approach?

If it's teacher "driven" then, go ahead and feel guilty. But it's equally
student-driven isn't it? Students are there to learn the target language.
They contribute themselves, their present target language ability and their
need and wish to learn the language. Teachers are there to see to it the
learning happens. They contribute themselves, their teaching expertise
and target language knowledge, and their need and wish to make a
difference. (Can anyone improve those lists?).
We may teach in situations that are set up to be entirely teacher
dominated. And we may teach students who are there to be dominated. But
that doesn't mean we need forget the synergy of learning and teaching.
That can guide us wherever and whoever we teach.
Dogme can help us keep aware of the synergy, so we don't
unwittingly fall back into the teacher-dominant, transmission-of-knowledge
ways of thought and practice that were doubtless the way we experienced
teachers and teaching when we were students.
Julian



	


	Group: dogme
	Message: 2078
	From: Dennis Newson
	Date: Mi Jul 24, 2002 9:33 

	Subject: Re: Re: A re. Scott''s Book


	If "Uncovering Grammar" is Scott's newest grammar book (I know there is also a new
book on vocabulary) could someone let me/us have the ISBN number? I tried to buy it
in Heffers, Cambridge, and they couldn't trace it!!

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2079
	From: F. Mortes
	Date: Mi Jul 24, 2002 4:58 

	Subject: Re: Re: A re. Scott''s Book


	Sure:

How to Teach Grammar

ISBN: 0 582 33932 4
Scott Thornbury 
 







On Wednesday, July 24, 2002, at 10:33 AM, Dennis Newson wrote:

> If "Uncovering Grammar" is Scott's newest grammar book (I know there is 
> also a new
> book on vocabulary) could someone let me/us have the ISBN number? I 
> tried to buy it
> in Heffers, Cambridge, and they couldn't trace it!!
>
> Dennis
> --
> Dennis Newson (retired)
> formerly at the University of Osnabrueck, Germany
> List Manager CETEFL-L
>

>
>
> To Post a message, send it to:   dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2080
	From: Tom Walton
	Date: Mi Jul 24, 2002 5:20 

	Subject: Re: Re: A re. Scott''s Book


	You could also obtain a copy from Amazon. I can't give you an exact address on that, but you can access it via http://www.ihes.com/bcn/tt/trainerspublications.html.

Amazon currently lists it as $26.53 plus pp.

Tom



---------------------------------
Do You Yahoo!?
Yahoo! Health - Feel better, live better

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2081
	From: Tom Walton
	Date: Mi Jul 24, 2002 5:31 

	Subject: Re: Re: A re. Scott''s Book


	Er... sorry, Dennis, you wanted "Uncovering Grammar" - not "How to teach Grammar", didn't you? Not available from Amazon, I'm afraid.

You want MacMillan, I think, at
http://www.onestopenglish.com/BookShop/retail/Method/uncover.htm

Price 15 quid.

Right at this moment, however, I can't access the ordering page.

Tom



---------------------------------
Do You Yahoo!?
Yahoo! Health - Feel better, live better

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2082
	From: Sue Murray
	Date: Mi Jul 24, 2002 9:22 

	Subject: chalk n talk


	I sometimes find a sort of parallel (or mirror image) thing to Diarmuid's 'chalk' and 'talk' and 'now' and 'cow'; for example, learners ask, "is it 'men', or 'men'?" The two words they're saying sound the same to me, but to their ears there is a crucial difference, and they are very 'earnest' about which one is 'right'; 

the now cow thing could even be a simple point of view thing - how can a word beginning with an 'n' sound sound the same as a word beginning with a 'k' sound?? 

broadly, I suppose it often comes down to range tolerance or whatever it's called - we abituate early on to the sounds of our first language, and although we never use exactly the same sound twice even when we say the same word a million times, we have no perception of those differences cos they're aggregated around a fairly generous spectrum. (otherwise I suppose we would never understand ourselves, let alone other people).

another point, especially for learners, is that the sounds that are grouped together - like the 'ow' in cow and now, or the 'alk' in chalk and talk, DO vary (within their 'range') according to what sounds follow them. They also vary according to what sounds precede them, although this type of variation is even more difficult for a native speaker to perceive. The variations are not noticeable to native ears, unless they go too far out of the broad range, but other ears don't always hear it that way, and in any case have different ways of slicing up sound ranges (as well as those sound ranges themselves being different).

(all of which can make learning language seem like the miraculous feat it is!)

(in fact, I'm sitting here saying 'cow' and 'now' out loud to myself, rather as if all that's missing is the padded cell I must admit, but I also have to say that there IS a difference if you want one, or can hear one, and even my mouth feels different when I focus on it ...... dunno how to describe it, and I have English ears, but the 'cow' is even more 'dipthongy' and 'a'-ish.... anyway, I'll leave it there!)

By the way, Diarmuid's post never got to me, I had to pick it up from the discussion group site, after Julian's reference to it. Like Diarmuid, I would also be interested to know if it's at all possible to get hold of the 'defeating dyslexia' volume dk talked about.

and just a (as usual naive) question: (dk wrote)

>They also thought it was perfectly graded--which of course it wasn't 
>at all."

If they thought it was, why wasn't it?

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2083
	From: scott_thornbury
	Date: Mi Jul 24, 2002 10:52 

	Subject: Re: A re. Scott''s Book


	At the risk of being accused of using this site as a vehicle for self-
promotion, I hereby undertake to make sure that anyone who wants a 
copy of Uncovering Grammar (ISBN 0 333 95282 0) - and who can provide 
me with releavnt postage details - will get one. I don't mean you'll 
get it free (my generosity has its limits!) but that i will pressure 
the publishers to pressure the distriubutors to make sure it reaches 
you, one way or another. Email me directly.
Scott



	


	Group: dogme
	Message: 2084
	From: Robert Haines
	Date: Do Jul 25, 2002 1:24 

	Subject: How to Teach Vocabulary


	I would also recommend "How to Teach Vocabulary", though "Uncovering Grammar" is, to me, more dogmetic, whereas I find traces of dogme mixed with compromise (J. Harmer?) in the vocabulary book. To be fair, I'm only halfway through the latter.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2085
	From: Fiona
	Date: Do Jul 25, 2002 1:43 

	Subject: Re: chalk n talk


	I can't express myself like Sue, but I agree with her on this range thing.
With my accent, chalk and talk definitely have different vowel values, as in
chalk it's far longer. David Hill may find the same ;-). It's the old
Standard English (what IS that?) thing with phonemes and their sound values,
and those nightmarish exercises in coursebooks where you're supposed to
identify the odd-one-out and, even as a native speaker, facial contortions
are necessary to even attempt to make three sound similar. As the Eskimos
are sensitive to precise shades of white, and the Italians make a clear
distinction between what for us are two shades of blue, it's fair to assume
that other cultures are more sensitive to sound, while we fuzzy the edges.

But the thing I remembered on reading Diarmuid's original post was when I
shared a flat with two Thai girls, many moons ago. They told me that in
their alphabet, each 'symbol' or letter had, I think, five variants (4?):
the pure one and four inflected variants, indicating not just the range in
our sense, but the tone or pitch. I'm going from memory here, and it was a
long time ago, so maybe someone more up-to-date could iron out the crinkles.
What I do remember was that 'hard boiled egg' and 'woman' were fundamentally
the same word, but with differing pitch. No comments....................

There you go, Diarmuid, that probably doesn't help you much at all, except
that, in an ideal world, we need to bear in mind - or learn as much as
possible about - the learners' own sensorial culture, or we'll end up trying
to convince Italians that Uncovering Grammar is the same colour as the
British Police Force uniform. Or that Robbie Williams sounds like Frank
Sinatra.
fiona



----- Original Message -----
From: "Sue Murray" <suemurray@i...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Wednesday, July 24, 2002 9:22 PM
Subject: [dogme] chalk n talk


> I sometimes find a sort of parallel (or mirror image) thing to Diarmuid's
'chalk' and 'talk' and 'now' and 'cow'; for example, learners ask, "is it
'men', or 'men'?" The two words they're saying sound the same to me, but to
their ears there is a crucial difference, and they are very 'earnest' about
which one is 'right';
>
> the now cow thing could even be a simple point of view thing - how can a
word beginning with an 'n' sound sound the same as a word beginning with a
'k' sound??
>
> broadly, I suppose it often comes down to range tolerance or whatever it's
called - we abituate early on to the sounds of our first language, and
although we never use exactly the same sound twice even when we say the
same word a million times, we have no perception of those differences cos
they're aggregated around a fairly generous spectrum. (otherwise I suppose
we would never understand ourselves, let alone other people).
>
> another point, especially for learners, is that the sounds that are
grouped together - like the 'ow' in cow and now, or the 'alk' in chalk and
talk, DO vary (within their 'range') according to what sounds follow them.
They also vary according to what sounds precede them, although this type of
variation is even more difficult for a native speaker to perceive. The
variations are not noticeable to native ears, unless they go too far out of
the broad range, but other ears don't always hear it that way, and in any
case have different ways of slicing up sound ranges (as well as those sound
ranges themselves being different).
>
> (all of which can make learning language seem like the miraculous feat it
is!)
>
> (in fact, I'm sitting here saying 'cow' and 'now' out loud to myself,
rather as if all that's missing is the padded cell I must admit, but I also
have to say that there IS a difference if you want one, or can hear one, and
even my mouth feels different when I focus on it ...... dunno how to
describe it, and I have English ears, but the 'cow' is even more 'dipthongy'
and 'a'-ish.... anyway, I'll leave it there!)
>
> By the way, Diarmuid's post never got to me, I had to pick it up from the
discussion group site, after Julian's reference to it. Like Diarmuid, I
would also be interested to know if it's at all possible to get hold of the
'defeating dyslexia' volume dk talked about.
>
> and just a (as usual naive) question: (dk wrote)
>
> >They also thought it was perfectly graded--which of course it wasn't
> >at all."
>
> If they thought it was, why wasn't it?
>
> Sue
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2086
	From: Fiona
	Date: Do Jul 25, 2002 2:17 

	Subject: Re: How to Teach Vocabulary


	Surely vocabulary is more elusive anyway? Whilst grammar is beautifully
flexi and mallable, it is still limited in terms of quantity, and therefore
will tend to recycle itself naturally in conversation, diary writing etc.,
as well as being easier to zoom in on. Plus your students will tend to make
the same mistakes again and again ('s' and so on........).
But how about WORDS? How many of us have a personal vocabulary so vast that
we can cover all events ('Luddite' had me scratching my head for a while;
I'd met it before, but it's not an every day item of working lexicon in my
social circle). How many times does a student ask 'How do you say xxx in
English?' and you mumble, erm, 'it's on the tip of my tongue, I'll get back
to you on that one'?
Vocab. is far more unpredictable or unpreparable than grammar, which is what
gives it life, yet it's harder to recycle in a dogme sort of way, though I'm
sure it can be done. Maybe by writing up journals of experiences in the
classroom in the most recent weeks?

Another problem with vocab is the protected environment of the classroom -
though not quite the case for those who teach EFL in an English speaking
country, mind.
In some of my classes, say, we talk about the Moroccan invasion of the Isle
of Perejil (parsley!), the changes in life since the genesis of the e-mail,
the need or not for a Royal Academy (of Language, laying down the
prescriptive rules), has Brad Pitt had his back teeth removed to change his
jawline, the psychological differences between men and women.....late night
coffee chat, not exactly surviving the elements when travelling.
I learnt Spanish at school and university, and could read the Quijote,
Borges or Cortázar in the original, discuss the economic climate in Brazil -
but couldn't ask for the nearest ironmonger's or buy a cucumber (my
purchasing a tablecloth came after painful explanations of needing an
overcoat for tables). How would you avoid this situation in a dogme
classroom? Would we need to initiate a roleplay and leave them to it? A sort
of macro-role play? " You're on holiday together, take from the
top............."
I'm sure it can be done. Ideas on how?
(if I sound antagonistic, I'm just tired, sorry)
Fiona



	


	Group: dogme
	Message: 2087
	From: Dennis Newson
	Date: Do Jul 25, 2002 6:18 

	Subject: Re: chalk n talk


	Diarmuid and Sue have got me repeating "Now, cow. Now, cow" too.

Sue is clearly correct. We 're dealing with allophones here. A phoneme is a range of sounds, not a single sound, allophones
being the acceptable variations on a given phoneme. "Acceptable" means - before they become another phoneme.
In my pronunciation the /ou/ in "now" is not identical with the /ou/ in /kau/ - take a mirror, interested RP speakers, and you'll
find your mouth opens wider for /kau/. Why? The answer is physical, dear Watson. The articulation of /k/ involves the back of 
the tongue and the roof of the mouth and going from there to /ou/ opens the mouth wider. Articulating /ou/ from the 
articulation of /n/ ( tongue on back of front teeth ) doesn't involve the tongue in this diversion and the lips don't have to 
open so wide - so the sound that comes out is noticably different - as
Diarmuid's pupils have noticed.


A book recommendation springs to mind.

A Practical Introduction to Phonetics, J C Catford, Clarendon Press, Oxford, 1988 ISBN 0 19 824217 4.

As the blurb says: "A unique feature of the book is that the entire range of phonetic categories in 
introduced in some 120 'experiments' to be carried out in the reader's own vocal tract."

Have fun, but close the door.


Dennis




-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2088
	From: Diarmuid
	Date: Do Jul 25, 2002 6:41 

	Subject: A Challenge:


	Fiona asks: 'How would you avoid this situation in a dogme classroom? Would we need to initiate a roleplay and leave them to it? A sort of macro-role play? " You're on holiday together, take from the top............."'

And it coincides with something I was thinking as I walked across the fields on my way home last night. I think we'd benefit greatly from a sharing of some very practical ideas. Why don't we submit ideas for an envisaged lesson based around Fiona's question? That way we can give a very practical explanation of what dogme means to us. It won't be a plan, it would simply be a description of how you think a dogme lesson might develop or a record of how a dogme lesson did develop (the best one to receive a free copy of Uncovering Grammar, right Scott?) ;)

I'll make my contribution when I get back from work tonight. As it is, I have twenty minutes to shower, dress and go running for that train...in the meantime, the challenge is for dogmetics to put their money where their mouth is...lurkers are kindly invited to make their deposit in the Dogme Bank of Love too.


----- Original Message ----- 
From: Fiona 
To: dogme@yahoogroups.com 
Sent: Thursday, July 25, 2002 2:17 AM
Subject: Re: [dogme] How to Teach Vocabulary


Surely vocabulary is more elusive anyway? Whilst grammar is beautifully
flexi and mallable, it is still limited in terms of quantity, and therefore
will tend to recycle itself naturally in conversation, diary writing etc.,
as well as being easier to zoom in on. Plus your students will tend to make
the same mistakes again and again ('s' and so on........).
But how about WORDS? How many of us have a personal vocabulary so vast that
we can cover all events ('Luddite' had me scratching my head for a while;
I'd met it before, but it's not an every day item of working lexicon in my
social circle). How many times does a student ask 'How do you say xxx in
English?' and you mumble, erm, 'it's on the tip of my tongue, I'll get back
to you on that one'?
Vocab. is far more unpredictable or unpreparable than grammar, which is what
gives it life, yet it's harder to recycle in a dogme sort of way, though I'm
sure it can be done. Maybe by writing up journals of experiences in the
classroom in the most recent weeks?

Another problem with vocab is the protected environment of the classroom -
though not quite the case for those who teach EFL in an English speaking
country, mind.
In some of my classes, say, we talk about the Moroccan invasion of the Isle
of Perejil (parsley!), the changes in life since the genesis of the e-mail,
the need or not for a Royal Academy (of Language, laying down the
prescriptive rules), has Brad Pitt had his back teeth removed to change his
jawline, the psychological differences between men and women.....late night
coffee chat, not exactly surviving the elements when travelling.
I learnt Spanish at school and university, and could read the Quijote,
Borges or Cortázar in the original, discuss the economic climate in Brazil -
but couldn't ask for the nearest ironmonger's or buy a cucumber (my
purchasing a tablecloth came after painful explanations of needing an
overcoat for tables). How would you avoid this situation in a dogme
classroom? Would we need to initiate a roleplay and leave them to it? A sort
of macro-role play? " You're on holiday together, take from the
top............."
I'm sure it can be done. Ideas on how?
(if I sound antagonistic, I'm just tired, sorry)
Fiona
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	Group: dogme
	Message: 2089
	From: lifang67
	Date: Do Jul 25, 2002 6:53 

	Subject: Re: Chalk n Talk


	Diarmuid:

Bet you anything you are looking at interference from the mother 
tongue, which is NOT Mandarin Chinese, but some form of dialect. My 
Wuhanese students confused 'l' and "n" all the time, and speakers of 
Minnan or Yue dialects have a very hard time distinguishing "s" 
and "sh" or "tch" and "ch" and "t". 

On the other hand, the Chinese are in stitches when they hear us try 
to speak their tonal language. In English "Sorry!" and "Sorry?" are 
semantically quite different, as are:

I THOUGHT you'd remember me! (and you did)

I thought you'd REMEMBER me! (and here you are on some handsome 
stranger's arm...)

But in Chinese EVERY word has similar tonal contrasts, so that:

"MA" (high, flat intonation) is your mother and Ma? is really a form 
of marijuana.

Now, to a Chinese ear these two words are just as different as "ball" 
and "bowl", but when I tried to teach my mother Chinese she would 
utter absolutely everything in this questioning supersegmental 
intonation which turned my poor maternal grandmother into a pot plant.

dk

Scott:

I'm teaching a course in pedagogical grammar next term for future 
elementary school teachers. Which book of yours would you use, "How 
to teach..." (which is already standard kit here in Korea) or the new 
one? It will be the first time I've ever used a book in a course, you 
know. Well, I promise not to stick to it.

d



	


	Group: dogme
	Message: 2090
	From: scott_thornbury
	Date: Do Jul 25, 2002 10:07 

	Subject: Re: A Challenge:


	--- In dogme@y..., "Diarmuid" <diarmuidfogarty@o...> wrote:
> Fiona asks: 'How would you avoid this situation in a dogme 
classroom? Would we need to initiate a roleplay and leave them to it? 
A sort of macro-role play? " You're on holiday together, take from 
the top............."'
> 

The question relates to vocabulary teaching (or, better, increasing, 
expanding, deepening learners' mental lexicons) rather than vocab 
recycling, as such (which doesn't assume new input). New words must 
come from somewhere - traditionally the coursebook, the teacher, or 
imported texts, as well as some mixing and matching from student to 
student. In the absence of the coursebook, and without relying too 
much on photocopies, the source of vocab input in a dogme lesson will 
tend to be the teacher, the students themselves (and the texts they 
bring into the classroom with them, e.g. the day's paper, a chocolate 
bar wrapping, a letter from the British university they intend to 
apply to, etc), and dictionaries (or THE classroom dictiionary - an 
essential item of even a stripped-down classroom, I would have 
thought). Having accessed new vocab by one or all these means, the 
next task is to "work" it, preferably at increasing levels of 
cognitive and affective depth, in order to fix it in memory. So.... a 
lesson might go something like this:

1. Having decided on a theme - e.g. immigration (taken at random from 
the front page of today's national daily) - students in pairs or 
small groups simply brainstorm theme-related vocab: migrant, 
immigrant, emigrate, asylum, refugee, boat people, xenophobia etc. 
This they can categorise somehow, or it can be categorised as a class 
exercise, having been boarded. The boarding process itself could 
involve team members up at the board, writing their groups' words up, 
and responding to challenges such as "What does X mean?" "How do you 
say it?" etc. Words deemed not to be theme-related could by moved to 
a "trash-can" corner of the board, to be dealt with later. A 
competitive element could be introduced by allotting points for words 
that no other group had.

2. At this point, the teacher could "talk" about the words, 
attempting to use them as many times as possible - e.g. by commenting 
on their register, derivations, associated grammar. The teacher could 
also "top up" the class list, by adding associated vocab. (If 
students have access to dictionaries, they could use these to "top 
up" the words themselves).

3. Back in groups, they could then attemtp to organise the vocab on 
the board into semantic networks (or "spidergrams") and then explain 
these to other groups (e.g. by re-mixing groups).

4. Back in pairs / groups, the students then produce a short text 
that incorporates a minimum number of the words on the board (if the 
words truly are theme-specific, this shouldn't be too unnatural). 
Ideally, the text should have a clear purpose - e.g. How immigration 
is affecting Spanish relations with Morocco - or somesuch. Teacher 
monitors, keeping a wary eye on vocab use. Again, a competitive 
element could perhaps be introduced here - points assigned for number 
of words used - although this might stretch texts unnaturally.

5. The theme could then be developed into a speaking activity, e.g. 
a debate/discussion. On blank slips of paper students write 
statements about the the theme that could serve as a basis for 
discussion - teacher supplies model such as "Migration of peoples is 
not a recent phenomenon: my great-grandfather was an economic 
migrant". Statements are boarded; stduents discuss in groups or 
plenary, choosing from the statements those that they want to talk 
about. Alternatively, the example statement could be used as a 
trigger to "interview" the teacher - e.g. by writing questions on to 
slips of paper.

6. Individually or in pairs students write a summary of the 
discussion (e.g. for the stduents who are not there). In their 
summaries, they underline any words that were introduced in stages 1 
and 2. 

7. Meanwhile teacher makes a record of the theme-related vocab, for 
purpsoes of recycling in forthcoming lessons, e.g. by means of 
dictated gapped text: "My great-grandfather was an economic BLANK. He 
BLANK from Australia to New Zealand in 1898..."

8. Problems that have emerged over the course of the class, and which 
the teacher has noted, are dealt with. If time, some kind of game 
that involves the "emergent" vocabulary could round off the lesson, 
e.g.stduents write anagrams of words to test their partners.



	


	Group: dogme
	Message: 2091
	From: Sue Murray
	Date: Do Jul 25, 2002 10:23 

	Subject: a challenge


	just a few quick ideas before I rush off and do my 8 hours ...

I think Fiona's overcoat example is an example of what's gonna inevitably happen now and again - part of the learning experience OUTSIDE the classroom, and often a memorable one. Being reasonably confident about simple paraphrasing (and even though it probably wasn't intended, 'overcoat for a table' isn't a bad paraphrase for tablecloth?) is obviously a useful thing to encourage and practise here.

Two things come to mind. One is a short 'drama' (an idea I pinched from Patrizia di Risio of Bologna University) - all learners have is a title - for instance, 'Death in the Supermarket'. In groups of 3 or 4, they have to prepare a ONE MINUTE drama around that title - the only provviso is that it shouldn't be banal, something unusual or unexpected.

Sounds tough perhaps, but here the students have always milked it rotten. Here are a couple of examples I can remember from a recent elementary class (give them ample time to prepare and practise, and then they act out their scenes for the others): (1) at the fish counter buying fish; an argument ensues, insults are exchanged, tempers raised, and one of the customers picks up an enormous fish and thrases the fishmonger on the head with it. (2) some old school friends bump into each other at the supermarket; two of them hate the other, and want to get their own back for past 'misdeeds'; somehow (can't remember the details exactly) they manage to shut their former schoolmate into the freezer room. (3) a heated argument at the check out about price results in bloodshed ...

Another thing I've found works well with Intermediate levels and above is consecutive interpreting; whatever the scene - at the doctors, at a job interview, at the police station - the students decide on roles or a situation, and then play the scene spontaneously, one of them speaking in L1, the other in English; an interpreter has to translate the L1 into English for English speaking one, and the English into L1 for the other. Again, sounds tricky, but so far it's been very well done and very well received, as well as being a lot of fun. And a lot of students have said they feel it really helps improve their fluency and confidence.

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2092
	From: Brian Perkins
	Date: Do Jul 25, 2002 3:42 

	Subject: Re: chalk and talk


	Interesting point Diarmuid!

In my dialect, I can definitely hear that I'm producing a triphthong for "now"
where the vowel has an epsilon (or even schwa) at the beginning such as /Eau/.

If your goal is solely to aid pronunciation and/or discrimination, it might be
better to use minimal pairs with similar consonants--even if you have to use
nonsense words. I like Dr. Seuss books for this because they're full of
phonemic patterns of English and they're fun--yes, even for adults.

If you don't like the Dr. Seuss idea, how about "cow" and "how" or "pow"? Even
though the place of articulation for the /k/ and /p/ aren't close, they have
other similarities and tend to have the same phonemic effect on the vowel
following. How about "now" and "dow" (to be able or capable)? The articulation
of /n/ and /d/ is also very similar.



Sue wrote:
> I sometimes find a sort of parallel (or mirror image) thing to
> Diarmuid's 'chalk' and 'talk' and 'now' and 'cow'; for example,
> learners ask, "is it 'men', or 'men'?" The two words they're
> saying sound the same to me, but to their ears there is a crucial
> difference, and they are very 'earnest' about which one is 'right'; 

So, what do YOU say? "They're both correct!" ;^)



And dk, maybe I misunderstood, but... seems to me you might be asking a little
much from your Minnan and Yue students. I mean, is there really a difference in
"tch" and "ch"? After all, isn't "ch" just "t" followed by "sh"? Sitting here,
I've tried to produce something where "tch" and "ch" are separately
distinguishable, but I can't. And I find nothing in my phonetics/phonology
books that mention a distiction.




Brian





__________________________________________________
Do You Yahoo!?
Yahoo! Health - Feel better, live better
http://health.yahoo.com


	


	Group: dogme
	Message: 2093
	From: Sue Murray
	Date: Do Jul 25, 2002 10:09 

	Subject: chalk n talk


	Brian asks:
"Sue wrote:
> I sometimes find a sort of parallel (or mirror image) thing to
> Diarmuid's 'chalk' and 'talk' and 'now' and 'cow'; for example,
> learners ask, "is it 'men', or 'men'?" The two words they're
> saying sound the same to me, but to their ears there is a crucial
> difference, and they are very 'earnest' about which one is 'right'; 

So, what do YOU say? "They're both correct!" ;^)"

Sue answers:
that's about it. 

Occasionally it's useful to do something visual, say a wavelength line on the board. How many waves are there? (then pointing to one single wave, or putting an x on two different parts of one wave) is this part of the wave the same as this part of the wave? No, but it's still part of the same wave.
Even (very occasionally!) a different coloured wavelength superimposed on the original - say red on black; the red, superimposed one is similar, but there are small differences in the position of the waves; so there are 'places' where what is part of one black wave (eg, 'men') actually falls into two different red waves (eg, 'men' and 'men') .... 
this ain't scientific I know, and it's terribly simplistic, but it can give the idea (and by drawing the red and black wavelengths close-ish, it lessens the chances of learners panicking and thinking they'll never be able to 'transfer' their sound system. ) 

This type of thing comes up rarely, but it's interesting when it does. 

Most learners seem happy enough just accepting the 'width' of choice, or sometimes we chat for a few minutes about the valid but different ways the same thing can be pronounced in L1, or how I have difficulty hearing the differences between Italian words such as 'capello' and 'cappello' with two ps (hair and hat), or 'pesca' and 'pesca' with open vs closed 'e's (peach and fishing); (NB luckily, it's not usually necessary for me to distinguish, because in context the one doesn't get thrown up against the other). 
Nevertheless, together with my inability to hear the difference between things like 'men' and 'men', this type of thing could make the students think their teacher is deaf as well as ............ (??? there's a ripe fill in the blank for you). 

Sue









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2094
	From: Fiona
	Date: Fr Jul 26, 2002 12:51 

	Subject: Re: Re: A Challenge:


	Scott, uhuh (as in 'yeeeeeees'),
but again we're on the thematic debate type language, the Moroccan invasion
etc., and still the students are left uncovered for 'real life'. I've
followed similar class ideas (loathe to say class plan in a dogme thread)
and
got (generally) good results, via raps, presentations, radio programmes,
videoed TV magazine progs which have even served as the springboards for
their learner-made tests and exams, but it's the language of streetlife, of
social, um, intercourse, normal meaningless chit-chat and the day-to-day
that gets left behind, and that my question was about.
A tablecloth, an Allen key, the wine hasn't been chilled, my
fan-belt/tail-lights has/have gone, twasn't me officer and so on. Plus all
those little phrases that add colour and idiosyncrasy to native-speak:
chewing-the-fat, off the cuff, the dog's wotsits, supposedly, albeit,
potentially, cock up, ...............

Needless to say, this isn't just a snag with DOGME, it's a huge snag with
coursebooks and most other approaches or methods. In a one-to-one class, the
idiosyncratic stuff can creep in, but the Man In The Street stuff is
generally insufficient in most contexts. OK, coursebooks do roleplay type
stuff, those prompted dialogues and Terry and Sue at the Disco, and there's
the old Follow Me type thing but it's all so scripted. Life ain't like that.
How many Brits actually give directions involving the typical language you
find in an Elementary coursebook? And how many would throw the
non-Anglophone visitor off course by referring to the fork, the T- junction,
the Cricketers, the bypass, the slip road, the humpback bridge and 'turn
left, right?'. There has to be a learner friendly, dogmetic way
methinks................no?
I certainly want to give it some thought - maybe even take up Diarmuid's
challenge......

g'night folks.
fiona
p.s. love that death at the fish counter sketch idea, Sue - would make a
wonderful parody of 'Fish!' ("Come on, punk, make my day" would have to be
THE line) as well as maybe being one answer to my question. I might try it
out in Autumn and let you know how it went.



	


	Group: dogme
	Message: 2095
	From: Julian Bamford
	Date: Fr Jul 26, 2002 2:57 

	Subject: real life language


	Scott, I was very inspired and excited by your lesson plan that began with
a topic picked randomly off the front page. Thanks for sharing it.

Fiona, you're after real life language. In my experience, that's the easy
part. When you are with the students, and they are with each other, all
the language you wrote about, and I mean ALL of it, just comes up. (Who
said a classroom isn't real life?) Because the students don't know how to
tease, insult, be cool, and be sarcastic in the foreign language, they do
it in their own (if you give them a chance. Of course, if you run a tight
ship in class, they'll be too cowed to say anything, but watch how they
blossom when the bell rings!),-- if you translate into the foreign language
the things they say spontaneously to each other, the students are thrilled
to be able to say them in the foreign language, and, if you keep the new
items available by, for example, boarding them, or saying them yourself the
next time it's appropriate, the students soon make them their own.
(I'd not heard "board it" until I read it in Scott's lesson plan. It's as
good as "bin it" (British, to suggest consignment to refuse receptacle) and
"beer me" (American, to request provision of sparkling alcoholic beverage).
But I digress.)
In a foreign language situation, it means you must know the
students' language, or have a bilingual informant. In second language
situations (or FL situations where you don't know the language and have no
informant), it's tougher but doable. You have to train yourself to notice
what real life language is appropriate in a situation, and provide it.
We're busy teaching, I know, but watch what's going on and, if we're
committed to real life, we'll notice the real-lifeness of it all just as
the students do.
Julian



	


	Group: dogme
	Message: 2096
	From: Dennis Newson
	Date: Fr Jul 26, 2002 5:54 

	Subject: Re: real life language


	Diarmuid's challenge, Scott's suggestions, Fiona's questions and Julian's comments
are all thought-provoking stuff.

I'd love to accept Diarmuid's challenge, but since I'm not teaching at the moment that isn't possible.

I'll choose here a couple of thoughts prompted by the postings above.

1. Scott suggests that in pairs or groups students categorize the vocabulary items they produce in
brain storming. Wouldn't it be appropriate to have students working with categories supplied by the teacher rather than
worked out by the learners themselves? Or, at least, after the students' attempts, could the teacher say: "You came up with x and y ... 
as categories. It might interest you to see what categories a couple of experts have suggested"? Surely the findings of linguists 
and applied linguists should somehow, in an appropriate form and at an appropriate time, find their way into the classroom.

2. We generalise a great deal on this list. Isn't it necessary, especially when we are passing on practical suggestions, to
specify, at least, size of class, average age of class, country in which the teaching is taking place, students reasons for studying 
English?

3. Scott's suggestions would keep a class busy. Would they be busy learning English? I'm not suggesting that they wouldn't, but
I do see a possible danger in student-centred approaches of bustle replacing learning and leading to the kind of situation Sue has
referred to in a recent posting i.e. learners saying: " We're having fun, but we aren't learning anything".

I'm quite aware point 3 especially begs a lot of questions - it's the answers that I'm interested in pursuing.

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2097
	From: lifang67
	Date: Fr Jul 26, 2002 9:21 

	Subject: Re: chalk and talk


	Brian:

Uh--yeah. Er--well--if you read what I wrote with a lot of context 
and a great deal of imagination you will see that what I really said 
was correct; they can't tell the difference between "ch" and "tch" 
(on the one hand) and "t" (on the other).

It's not just my maladroit use of conjunctions; the real problem is 
not being able to use phonetic symbols and being forced to rely on 
the dog's breakfast of English orthography.

One of the courses I teach here is in "Whole Language" approaches, 
and I'm always a little hard put to get my students to question the 
logic of teaching of decontextualized phonemes (that is, phonics). 
Korean kids get straight phonics, and they read like mad.

I have to explain that while it takes a Korean child about six days 
to learn the spelling system, it takes a Western child about six 
years or more. This is because our spelling system (that is, the 
Korean one) is really an artificial language, having been designed 
expressly for learnability by a team of linguists in the fifteenth 
century. Whereas for the English child learning to read really 
involves mastering the vocabulary of not one foreign language, but 
several at the same time.

Chinese kids, on the other hand, are forced to adopt a whole language 
approach by the simple fact that there really is no direct 
phonological link between their writing system and their speech. As a 
result it takes them a few more years to learn to read than it takes 
English speaking kids. 

But on the other hand, they have the lowest rate of dyslexia in the 
world, and there are actually schools in the West which teach 
children Chinese in order to try to overcome their dyslexia. Reading 
(which I really think of as a kind of foreign language learning, 
because it's taught in a classroom) is like that; nothing good 
happens fast.

I think in an ideal, democratic world the international language 
would be Chinese, and it would be written using the Korean alphabet. 
Be a cinch to talk about pronunciation then.

dk



	


	Group: dogme
	Message: 2098
	From: Diarmuid
	Date: Fr Jul 26, 2002 8:08 

	Subject: Re: Re: A Challenge:


	Fiona

I think Sue battered the nail over the head when she pointed out that some language is going to have to be learnt outside the class. After all, part of our job is certainly to teach vocabulary but, I hope, a bigger part of our job is teaching our students how to react when they are confronted with (a need for) vocabulary that they don't know (Allen key!!!!...sh*t, where would one begin!). Hence all those pernickety little games in books where they get a card with a corkscrew on it and have to define it...

But, as to a dogme lesson. Imagine, if you will, a classroom full of exam-orientated adolescents:

T (for it is s/he): Hello. How are you?
Ss (as a body): Fine thank you.
T: Really? everybody's "fine"?
Ss: [silence]
T: Nobody's "OK", "Fantastic", "A bit down", "Not too bad", "the Dog's whatsits"? 
Ss: [Silence].
T: Ok, let's have a look. Everybody always says "fine". But what happens if you were out drinking last night? Do you feel "fine"? 
Ss: No.
T: How do you feel?
Ss: Bad.
T: OK, but would you say, "I feel bad"?
Ss: [guessing] No?
T: What might you say?
S: Very bad?
T: Possibly...but does anybody know a word that means "very bad"?
Ss: Terrific.
T: Hmmm...I think you're half way there...terr...terr...? Terrific means 'wonderful'. Would you feel wonderful after a night in The Cricketers? 
Ss. Ha ha. No.
T: Probably not. You might feel 'Terrible'. 
Ss: Terrible.
T: Does anybody feel terrible today?
Ss: Jonny!
T: Jonny, you feel terrible?
J: No terrible. No fine.
T: Aha! So, how do you feel?
J: So-so.
T: EVERYBODY always says "so-so". What does it mean?
Ss. No terrible. No fine. In the middle.
T: OK, what about 'Not too bad'?
Ss: Not too bad.
T: How are you today, Julia?
S: Fine.
T: Really?
S: really.
T: Can you think of another way of saying, 'Fine'?
S: Good.
T: Hmm...OK, but I'm not sure how often I would say, "Good". Have a look at your Tallgent Activate Or... and find some more words for 'good' and terrible. 
Ss: Grrr....

Time passes...as it usually does...and after a while the Eager Beavers look up to see that Teach has drawn some faces up on the board. One has a wide (T is tempted to teach 'sh*t-eating') grin; one looks a bit down in the dumps and the other looks fairly non commital...some (many) would say So-So. Ss are invited to categorise their new language according to the face...

That's the first part of the class out of the way. It could be followed up in any number of ways. How do the students say 'How are you?' in their own language? "Have you eaten yet?" We could go off in any number of ways with that one. What if a foreigner interpreted it literally?

A record of the proceedings would need to be kept. This might be Teacher's record, handed out in the next class and submitted to criticism. Alternatively, the students might attempt to piece together the whole previous lesson. T would almost definitely make a big deal of asking Ss how they were in the next class. 

Whatever happened, Ss would be producing language that they knew or dredging up language that they felt they needed. Records would be made of new language or language employed to aid the emergence of new language. 'Allen key" might come up, or alternatively it might not. However, the whole experience would be aimed at creating confidence and security in those students who might otherwise think that the safest answer is the answer already learnt. 

Hope this all makes some sense...


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2099
	From: Dennis Newson
	Date: Fr Jul 26, 2002 10:15 

	Subject: Re: Re: A Challenge:


	Diarmuid, List,

Has the baby slipped out with the bath water? Are we going too far?

It makes sense to base activity in the learning classroom on the language needs of the 
learners, but not narrowly defined, surely, and not to the total exclusion of language that common sense tells
the teacher the students will need even if they haven't yet got around to asking for it.

There may be occasions when it is helpful to extend learners responses to: "How are you?" from "I feel fine", "So-so" etc.
to: "I feel like a pile of sh*t", "Uugh!", "Don't ask".......... and so on; but surely a) it won't need to take up much time, b) there would
be a lot to be said for the teacher giving the learners some choice phrases (boarding them?) and, perhaps, dividing into groups
and devising dialogues where said choice phrases could be contextualised and practiced?

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2100
	From: Fiona
	Date: Fr Jul 26, 2002 11:17 

	Subject: The Challenge


	Scott summed my question up at the beginning of his post : it *relates to vocabulary teaching (or, better, increasing, expanding, deepening learners' mental lexicons).* 
And to the concept (in my tiny, over-tired, non-too-lucid-at-the-best-of-times mind) of said lexicons being sub-divisible into at least three areas which, for the sake of laziness, I'm going to call daily items, lofty items, and idiosyncratic items (good, solid, pedagogical terminology, that, innit?) Obviously some are easier to deal with in the classroom, and depending on your teaching context and your students (as Dennis pointed out) the emphasis will swing, but I do also think that as proficient speakers of the target language, some of the idiosyncratic stuff has to come from Teach and our own personal speech patterns (my poor students.....)- which maybe doesn't sit too well with DOGME, but many students see us as a resource, as well as as a guide, fountain of knowledge, manager, idol, whatever. ("idol" is not meant flippantly, either). 
Plus, I think that sometimes we (I, coursebooks, some trainees ......) go a bit overboard on the pre-task input tactics - maybe that's what Dennis is suggesting too. I mean, if the task to follow is meaningful and motivating enough, do we need to get them anticipating, looking up, matching and so on? The old NLP stuff says get the kinaesthetics working asap, so I think sometimes there's justification in giving some of the words - which they can obviously expand on using the dictionaries- and start them off on the task, using the vocab., 'handling' it, playing with it, shuffling it round, chewing it over........
I'm not trying to bulldoze Scott's idea at all, I like it, interesting/motivating from the sts point of view, complete, engrossing......................but I'd like to try to go beyond it, push it further, stretch the limits to see how far ....................because I agree totally with DOGME (that should be p.d. obvious by now :))

I'm not being coherent, and I'm trying to squish too much in here - family death, sick kids, three hours a night sleep for the last week, house removal........................but one more thing to pick up on Diarmuid's idea.

How 'bout taking the same sort of area, but handing it over to them a bit more (them and their dictionaries).
T: How are you today?
S: Fine, thank you.
T: RIGHT, that's 'fine' used up! Let's see who can get the best/wackiest/most spot-on/most depressing alternative. Dive into your dictionaries, guys.
Sts give alternatives, everything is acceptable and boarded.
T: Which do you reckon are OK? When could you use them? How could you incorporate them? 
Whatever, so long as they select, reject, classify, maybe evaluate and laugh.
The effect would be the same as with Diarmuid's idea, and the follow on would be the same - and you wouldn't have to get into that eliciting bit.

And you'd be amazed at how often an Allen key can be handy! But then I teach factory mechanics, electricians, IKEA employees, yachtsmen - and an enterprising lady lawyer with a taste for DIY. Now "jubilee clip" there's less call for..................

Must stop trying to be pseudo-witty at the end of my posts. And use fewer brackets.
fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2101
	From: leeroy_187
	Date: Sa Jul 27, 2002 1:16 

	Subject: Testing


	Hi all,

I've just completed my experiment with the re-written tests. As a 
reminder, I was unhappy with the current gap-fill "Choose one word to 
best fit the sentence" style question, and so re-wrote a test whereby 
the students had to create new language of their own; or to give an 
example...

(Old test)
Q. Re-write the following using the Gerund as a Subject: 
You will get bad-tempered if you drink too much coffee.

(New test)
Q. Write a sentence about what you think, using the Gerund as a 
Subject: 
(smoke)

Many of you made some better suggestions about evaluation, however, I 
have to be realistic about the restrictions I am working under (ie, 
we still have to test the same grammar points in the form of a 
written test).

Anyway, my students did both tests & then answered some questions 
about which one they felt better assessed their communicative 
ability. Hooray! Most agreed that by testing their ability to create 
language appropiate to them, their communicative competence was being 
more fairly evaluated.

Once I have written up the results & conclusions more formally, I'll 
stick it on a web-site, and use it to convince my boss to revise our 
testing procedures.

Eventually, what I am aiming for is "Function-based testing" as 
opposed to "Grammar-based testing". ie, "Write 5 sentences of health 
advice", as opposed to "Convert these 5 sentences to the first 
conditional". I am of the opinion that any test we give to the 
students, if, hypothetically it was given to a native speaker, then 
the NS would score 100%. After all, we are testing their ability to 
communicate, not recite grammatical structures.

Interestingly, a fellow work colleague recently got her students to 
go out and find some western tourists in the city we live and ask 
them grammar-based questions, for example...

1. What's your favourite preposition?
2. What's your idea of the present perfect?
3. What does a gerund look like?
4. If your wife threw a third conditional at you, what would you do?
5. Usually, are you active or passive?
6. Do you think we speak too often in the simple present?

Suffice to say, the tourists came back with answers like

"A gerund is blue and fluffy"
"The present perfect is world peace"
"'Will you shag me?' is a good preposition"
"Third conditionals mean big trouble"
"My girlfriend prefers me to be active"
"The present is never simple."

I suppose the conclusion of her study is that learning grammatical 
terms is not a pre-requisite for communicate ability.

Anyway, I have just completed another "English lesson at the bar in 
exchange for free beer" class (if only they could all be like that!) -
so sorry if my articulation sucks...

Mr. Lee.



	


	Group: dogme
	Message: 2102
	From: Diarmuid
	Date: Sa Jul 27, 2002 7:05 

	Subject: Maybe "Challenge" isn''t the right word...


	Dennis et al

I take your point about the need to avoid spending too much time on something as trivial as responding to a pretty formulaic utterance, but only if the intention is solely to provide alternative responses.

The time spent on providing / eliciting alternative responses is really time spent raising learners' awareness that there *are* alternatives and that it is often a good tactic to push the limits. Don't just settle for what you know, but look for other ways of saying the same thing. Many of the students I work with don't seem to have developed that spirit of independent enquiry. 

Another point is that the aim of the lesson wouldn't be to intoduce alternative responses to the question, 'How are you?', but this question would be being used as a springboard to other things. A roleplay, as Dennis suggested, would be a very logical step, but the truth is, I was trying to avoid mentioning roleplay as both Scott and Sue had already suggested it in their posts...

Dennis wrote: "It makes sense to base activity in the learning classroom on the language needs of the learners, but not narrowly defined, surely, and not to the total exclusion of language that common sense tells the teacher the students will need even if they haven't yet got around to asking for it."

I'm not quite sure that I understand what you're getting at here, Dennis, so I'm going to interpret it as best as I can (watch the Great Diarmuid make a pig's ear of the simplest task...). In the example I gave, the idea was that nothing was narrowly defined, indeed anything might come up and either be dealt with or left for later. Similarly, no language would be totally excluded.

Does this make things any clearer? [To be honest, I'm not all that clear meself...]

What about the other 90+ dogmetics? How does Dogme manifest itself in your classrooms?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2103
	From: Tom Topham
	Date: Sa Jul 27, 2002 5:23 

	Subject: Re: Testing


	Hello,

I am more or less just talking out of my <deleted> here, but i am sure I've 
seen somewhere in this Dogme context the idea of Ss writing their own tests? 
And as I chew it over, I don't see why I shouldn't try this out this year 
at my school...

I will have to write the syllabus before the school year begins, and last 
year showed me that although the T's look at it a bit, it isn't playing much 
part in the academic life of our school.

Perhaps setting up a system where a week or two before term ends, Ss should 
review lessons, coursebook, look at the syllabus, agree with T on where they 
have focused during course, what has been overlooked, what has been most 
important in their class, etc. Then they write their own final test, at the 
same time write some sort of class report and summary/feedback.

Hmm, that sounds OK?

Grumpy Tom


>From: "leeroy_187" <leeroy_187@y...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] Testing
>Date: Sat, 27 Jul 2002 12:16:19 -0000
>
>Hi all,
>
>I've just completed my experiment with the re-written tests. As a
>reminder, I was unhappy with the current gap-fill "Choose one word to
>best fit the sentence" style question, and so re-wrote a test whereby
>the students had to create new language of their own; or to give an
>example...
>
>(Old test)
>Q. Re-write the following using the Gerund as a Subject:
>You will get bad-tempered if you drink too much coffee.
>
>(New test)
>Q. Write a sentence about what you think, using the Gerund as a
>Subject:
>(smoke)
>
>Many of you made some better suggestions about evaluation, however, I
>have to be realistic about the restrictions I am working under (ie,
>we still have to test the same grammar points in the form of a
>written test).
>
>Anyway, my students did both tests & then answered some questions
>about which one they felt better assessed their communicative
>ability. Hooray! Most agreed that by testing their ability to create
>language appropiate to them, their communicative competence was being
>more fairly evaluated.
>
>Once I have written up the results & conclusions more formally, I'll
>stick it on a web-site, and use it to convince my boss to revise our
>testing procedures.
>
>Eventually, what I am aiming for is "Function-based testing" as
>opposed to "Grammar-based testing". ie, "Write 5 sentences of health
>advice", as opposed to "Convert these 5 sentences to the first
>conditional". I am of the opinion that any test we give to the
>students, if, hypothetically it was given to a native speaker, then
>the NS would score 100%. After all, we are testing their ability to
>communicate, not recite grammatical structures.
>
>Interestingly, a fellow work colleague recently got her students to
>go out and find some western tourists in the city we live and ask
>them grammar-based questions, for example...
>
>1. What's your favourite preposition?
>2. What's your idea of the present perfect?
>3. What does a gerund look like?
>4. If your wife threw a third conditional at you, what would you do?
>5. Usually, are you active or passive?
>6. Do you think we speak too often in the simple present?
>
>Suffice to say, the tourists came back with answers like
>
>"A gerund is blue and fluffy"
>"The present perfect is world peace"
>"'Will you shag me?' is a good preposition"
>"Third conditionals mean big trouble"
>"My girlfriend prefers me to be active"
>"The present is never simple."
>
>I suppose the conclusion of her study is that learning grammatical
>terms is not a pre-requisite for communicate ability.
>
>Anyway, I have just completed another "English lesson at the bar in
>exchange for free beer" class (if only they could all be like that!) -
> so sorry if my articulation sucks...
>
>Mr. Lee.
>




_________________________________________________________________
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	Group: dogme
	Message: 2104
	From: Dennis Newson
	Date: Sa Jul 27, 2002 5:56 

	Subject: Maybe "Challenge" isn''t the word


	Both Fiona and Diarmuid have written words to the effect - " I'm not quite sure what Dennis means, but perhaps.."
Oh dear! There must be a crack in the bell I thought was ringing clearly.

The statement that made Diarmuid wonder was : 

"It makes sense to base activity in the learning classroom on the language needs of the learners,
but not narrowly defined, surely, and not to the total exclusion of language that common sense tells 
the teacher the students will need even if they haven't yet got around to asking for it."


1. I had misunderstood Diarmuid's intentions with dealing with alternative responses to "How are you?" and
my reference to "narrowly defined" reflects that mis-reading. Still not clear? I thought Diarmuid was
simply ('narrowly') suggesting teaching alternative answers to "How are you?" whereas he has explained his 
purpose was raising general sensitivity to alternative expressions instead of sticking to a single response.

2. My remark about teachers not always waiting for the students to demonstrate a language need before
answering it is a thought I often have when reading accounts of learner-led language discovery.

Still cracked or muffled?

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2105
	From: sankaranarayanan v
	Date: So Jul 28, 2002 2:43 

	Subject: 


	dear dogme members,
the students of the first year diploma
programmecommit mistakes in english like 'i will
going' 'she is come' and similar blunders . can any
one tell me what i should do. going to the class has
become a frustrating exprrience for me
Prof. V.Sankaranarayanan
v_sankar_ind@y...

__________________________________________________
Do You Yahoo!?
Yahoo! Health - Feel better, live better
http://health.yahoo.com


	


	Group: dogme
	Message: 2106
	From: rbuckmaster@h...
	Date: So Jul 28, 2002 7:55 

	Subject: Re: Testing


	Hi Tom

You asked about testing. Once or twice I've had my students in groups write 
poster tests for the other groups based on what we've done. If we've used a 
coursebook heaviliy they are assigned a unit or two per group, or if not a 
topic from the course, pages of their notebooks or sections from the 
retrospective syllabus and asked to write the tests on a large sheet of poster, 
then prepare the key. Next lesson, sts go around all the other posters and 
answer the questions they can and then check the key. You have to monitor the 
prep of the questions and the key reasonably closely.

Of course this is not valid a test but then what is....?

Rob




-------------------------------------------------
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	Group: dogme
	Message: 2107
	From: dnewson2001
	Date: Mo Jul 29, 2002 5:29 

	Subject: I will going, she is come


	Professor Sankaranarayanan,

You don't say how large your student groups are. I take it you 
are mainly concerned about their inaccuracies in spoken rather than
written English, or is it both?

1. Nothing will alter, of course, unless the students themselves are interested in improvement because we seem to be talking about entrenched behaviour here.

2. If I found myself in your situation, I'd try the following..

2.1 If at all possible, make recordings of small groups of pairs of
students talking so that I could demonstrate that many of them regularly say things like: "I will going", "She is come". Alternatively, you could take examples from their written work.

2.2 Make a second set of recordings, group by group, getting students to talk about subjects near to their heart which are likely to throw up the inaccuracies you want to highlight. Alternatively, do the same with written assignments.

2.3 Play the recordings (dealing with the written assignments), one by one, and get groups, in writing,
to note and correct inaccuracies (only the type highlighted). Make
it a competition so that each group is motivated to spot and
correct as many instances as possible.

2.4 Thereafter, introduce the habit of coughing pointedly every
time a student makes one of the featured inaccuracies when talking, but make a point of getting the students to correct their colleagues.

2.5 In any subsequent correction of writing use a code sign
(perhaps T for tense will do)to indicate that an inaccuracy you
have dealt with in class has occurred. Don't write in the correction.
Work in pairs or groups and get students to write in the corrections.

Dennis



	


	Group: dogme
	Message: 2108
	From: Sue Murray
	Date: Mo Jul 29, 2002 8:33 

	Subject: testing


	Rob says of his poster tests:
>Of course this is not a valid test but then what is....?
But the poster tests have the additional advantage of being a potentially rich and valid learning experience as well; and they are also adaptable to whatever the level of content and format decision the learners are ready/willing to make - while giving space for developing greater autonomy within that existing scope; and they involve important things like students working together, imagination and creativity, thinking about language (rather than only seeking right answers), visual aspects - all much more compelling when it's going to be 'published' on a wall or whatever for peers!; it also provides ready made 'revision' of the best kind. (And, presumably, the whole thing is also a far more useful diagnostic eye-opener for a teacher than a 'conventional' test?)

Nice one Rob. (Hope you don't mind if I sort of pinch it???!)

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2109
	From: Sue Murray
	Date: Mo Jul 29, 2002 10:32 

	Subject: I will going, she is come


	Prof. V.Sankaranarayanan wrote
> the students of the first year diploma
>programmecommit mistakes in english like 'i will
>going' 'she is come' and similar blunders . can any
>one tell me what i should do. going to the class has
>become a frustrating exprrience for me

my immediate reaction, professor, is don't feel frustrated; and 'I will going' is marvellously close to 'I will be going'; 'She is come' is a complex passive - passives are notoriously difficult! - standard British English tends to use a perfect form for this sort of thing now, but it didn't always do so (Jane Austen springs to mind as one exemplar from literature); and perhaps (I'm no expert) a lot of other Englishes validly continue to use the passive in some similar instances? (Also, a point here is that the forms you mention are not alien to language logic, though at times perhaps they seem (frustratingly) alien to what is being taught.)

Aside from verb forms, what else are your students getting nearly right, or even right? What I mean is, don't be too perfectionist (sorry, I'm assuming you are!!), and let emergent language come out and be appreciated for what it is, rather than only for what it isn't.

Obviously, I don't know anything about you and your students' situation and the 'requirements' you might be working with; but the type of verb form 'glitches' you mention are natural and normal; as I'm sure you've realised, we don't just 'get it right'; learning a language means there's a whole seething and breathing system of stuff in our head which is bound to produce 'errors' such as those you quote, either consistently or intermittently; these things continually teach us about learning, and hopefully make our work as teachers (and learners) ever more fascinating, and understanding towards the students we teach.

I know it's easy to say, but I'd say relax and enjoy your students and don't let frustration get the upper hand. And try out Dennis' helpful suggestions, but perhaps not only for verb forms?

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2112
	From: Tom Topham
	Date: Di Jul 30, 2002 6:08 

	Subject: Re: faeces


	>not one empirically refutable premise in a stinking pile of
>pretentious,dope-addled crap.
>

Sounds like you must be replying to one of my posts, sdunlop, but you'll 
need to be more specific...



_________________________________________________________________
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http://www.hotmail.com


	


	Group: dogme
	Message: 2113
	From: lifang67
	Date: Di Jul 30, 2002 7:15 

	Subject: Re: I will going, she is come


	Sue and Professor V.Sankaranarayanan:

Sue, as usual, is right. Consider the Christian hymn:

Joy to the world
The Lord is come!

I differ a little bit on her analysis of "I will coming". It's more 
likely that this is something even more interesting than a future 
continuous near miss. It's a portmanteau--two correct forms collapsed 
into one "incorrect" one.

Hundreds of years ago, when the notional functional approach was 
young, there was an attempt to teach:

I think I'll come.
Yes, I'm coming.

as two different degrees of certainty (aspects, if you like) of the 
same basic tense. (In fact, both sentences are present tense, because 
English, like Arabic, has no future tense and merely uses other 
tenses to express our basic skepticism about the future--Godwilling 
without the god).

Thus textbooks used to teach:

"I think I'll invest my ten trillion dollar football pools win on the 
stock market."
"Yes, I'm definitely going to spend my ten trillion dollar football 
pools win on the stock market."

("Blueprint", and it's fore-runner "Strategies", tried to teach the 
same thing.)

But of course in a textbook ALL worlds are equally unreal--there is 
no sense in which one is more certain than the other. So it's really 
not right to teach this distinction, at least not using a textbook.

That doesn't tell us what to do about it. Yet in a sense I think it 
does. I'd like to get back to the point Scott made earlier about Bill 
and Moira dancing. You remember that the test question was something 
like:

Bill and Moira ________________ (dance/are dancing)

And Scott imagined constructing a situation where the WRONG answer is 
RIGHT.

A: How about inviting Bill and Moira? They dance.
B: Yeah, but they don't drink.

Believe it or not, I just finished a 7,000 word paper on the 
following problem.

A: Cathy, can you pass the salt?
B: Sure. ______________________.

a) Just fine.
b) Same here.
c) Here you are.
d) How are you?

Now, it's pretty easy (at least for students) to imagine contexts 
where EVERY distractor is right. B) might express solidarity with A's 
indirect complaint about the blandness of the food, and a) might do 
the same with a dash of sarcasm. D) might to the same, or might 
involve Cathy belatedly recognizing A's presence as she passes him 
the salt. And that's just assuming there's nobody else present at the 
dinner table and no other conversations going on (suppose that at 
every plat sits a voluble relative....)

No, no--let's assume that the ability to tell when a "wrong" piece of 
language might be right is really akin to the ability to tell when 
the "right" bit of language might be wrong. In other words, it's 
socio-pragmatics. Use this kind of test, and you are punishing your 
learners for using their heads--you are unteaching them.

To get around this, we used a kind of cartoon discourse completion 
test. Little girl goes out in the rain, meets an old lady covering 
her head with a newspaper, offers umbrella. Wind blows, destroys 
umbrella, they share a newspaper. Then a GIGANTIC limo arrives for 
the old lady, and they share the limo. The idea was to see how and if 
the kids a) address older women in English (the Koreans just 
say "Grandma"), b) make and accept/refuse offers, and c) express the 
rather subtle reversal of roles in the story.

How indeed! Well, a) is easy to answer. Most of them just 
said "Grandma". And why not? The action is apparently taking place 
(going by the cartoon) in Korea, yet the characters are speaking 
English, almost as if this were some kind of bizarre opera where 
people speak English instead of singing in Italian. Another student 
turned the little girl into a grand-daughter! Others found the offer 
of the newspaper too hard to express, so they insisted that the wind 
blew them away. And almost everything could not really discuss the 
reversal of social prejudices inherent in the story, so they decided 
the limo was really just a taxi, and the little girl had to foot the 
bill after all.

One way to look at what they did is to say it's cheating; you can't 
re-invent the world to suit your linguistic resources. Another way is 
to look at it and ask--why not?

dk



	


	Group: dogme
	Message: 2114
	From: Sue Murray
	Date: Di Jul 30, 2002 10:23 

	Subject: I will going, she is come


	one point, Prof. Sankaranarayanan, and perhaps it's an obvious one but I'm a bit dense and it didn't occur to me till now!

your mention of 'I will going' and 'She is come' might be referring to trying to 'teach' the present progressive, perhaps for 'future'???

IF that's so, be assured that most learners need time to get their heads and tongues around this structure (often, perhaps, because it's presented in a verb-form-to-be-learnt way before learners are ready for it - ref. also recent thread on 'order of acquisition', and lots of mainstream literature on how languages are (or rather, seem to be!) learnt.)

(woops! Fiona - think I beat you for over use of brackets!!)

'classic errors' (or development signals?) while learning present progressive include ommission of the auxiliary - as in 'she coming' - if your post does refer to present progressive, your students are doing marvellously well in that they seem to be giving lots of punch to auxiliaries, very aware of them - eg, the 'will' and the 'is' - and, naturally, sometimes/frequently they omit the -ing. ???

Sue









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2115
	From: Dennis Newson
	Date: Di Jul 30, 2002 4:31 

	Subject: Re: Re: I will going, she is come


	jk wrote to Sue and Professor V.Sankaranarayanan:



"I differ a little bit on her analysis of "I will coming". It's more 

likely that this is something even more interesting than a future 

continuous near miss. It's a portmanteau--two correct forms collapsed 

into one "incorrect" one." (jk)


And:


"Hundreds of years ago ....there was an attempt to teach:



I think I'll come.

Yes, I'm coming.



as two different degrees of certainty (aspects, if you like) of the 

same basic tense. (In fact, both sentences are present tense, because 

English, like Arabic, has no future tense and merely uses other 

tenses to express our basic skepticism about the future........" (jk)


I always feel mentioning this formal fact (i.e. to do with form) about the 
English language is awfully misleading to most learners. It sounds as if one is
saying that you can't refer to the future in English.And I remain uneasy about 
having these kinds of conversations about the language with all but very advanced and liguistically 
interested learners.

I made a basic assumption in my practical suggestions addressed to 
Professor V.Sankaranarayanan, (that accuracy is important in the system in which he teaches)but isn't 
it going a bit over the top to suggest, as Sue seems to be doing, that the professor's learners should
be praised for nearly getting it right - only one word left out in "I will (be) going" and only two letters or two
phonemes in "She is (has) come."? 





Dennis



-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2116
	From: Sue Murray
	Date: Di Jul 30, 2002 8:26 

	Subject: I will going, she is come ....


	Dennis said:
>isn't 
>it going a bit over the top to suggest, as Sue seems to be doing, that the professor's learners should
>be praised for nearly getting it right - only one word left out in "I will (be) going" and only two 
>letters or two
>phonemes in "She is (has) come."? 


does it sound like madness? But I do think it's important to recognize what students are doing right, as well as what they're not doing right. This doesn't mean accuracy isn't important, but developing accuracy is a process, and observing and guiding the process means we don't just judge and correct the product. 

When teachers come out of a lesson in despair, saying things like, 'we've done the present continuous THREE times and they STILL get it wrong!", you can often hear in their voice that they think the students are thick ......or, occasionally, that they think they're hopeless teachers; neither of these scenarios is good for anyone, and neither of them reflect the heart of the learning matter either ....

A learner says, 'tomorrow I going to the beach'; if I think/say it's WRONG, that's not very helpful; yes, the 'am' is missing, and I'm not pretending it's not; but .....there's a helluva lot more there than there isn't; feedback on this latter point can be given according to the situation/frequency and so on; but already the learner seems to be 'getting there', and treating something as 'wrong' can sadly miss - or even muck up - that point.

By the way, I never actually used the word 'praise'; I wasn't saying we should garland learners for saying 'I going to the beach'; my point was more that the teacher should appreciate the learning that is taking place, even if it's not 'perfect'; whereas getting frustrated transmits itself. 

a probably irrelevant example: the other night a friend who has recently bought his first car was about to drive off, and I asked him, 'what's your registration number? do you know it?'; the number is BZ542CV; he immediately got the BZ; then the 5; then he said 2; now, I could have said 'no', or 'wrong'; instead I said, 'before the 2?' (and he got the 4); then he said a number; 'no, a letter', I said. He said 'V'; I said 'curriculum' (Italians call CV a curriculum), and he got the 'CV'; now, this is not a particularly good example of anything except the initial vagaries of remembering one's own number plate, and there was an 'answer key' which I had in front of me so no negotiation was necessary; but if nothing else it's an example of working from what we can remember or half remember towards a fuller, more accurate remembering. Which is subtly and importantly different from being black and white right and wrong.

My *impression* was that Prof Sankaranarayanan was getting to his wits end over what wasn't there, and perhaps not giving enough space and appreciation (NB by appreciation I don't mean fulsome praise!) to what WAS there.

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2117
	From: Adrian Tennant
	Date: Di Jul 30, 2002 10:59 

	Subject: Re: I will going, she is come ....


	Hi y'all!

Been away + got my account switched off!!??

Anyway, the last two days have been interesting and I'd like to pick up on
something Sue said in reply to Dennis:-

> By the way, I never actually used the word 'praise'; I wasn't saying we
should garland learners for saying 'I going to the beach'; my point was more
that the teacher should appreciate the learning that is taking place, even
if it's not 'perfect'; whereas getting frustrated transmits itself.


Why shouldn't you 'praise'?
Ifthemessagegetsacrossdotheerrorsinaccuracyreallymatter? (Sorry - typing
bug!)

I've just returned from Slovenia. My Slovene is 'malo' (no, not bad, but
'small') and yet I can manage. The only 'problem' I had was when I got 2
beers instead of 1 large beer - big deal! Other than that I managed to
travel, eat, sort out hotel bills, report a wasps nest and a few other
things. Having said this I am quite aware that my grammar, and choice of
words, was crap - but nobody 'corrected' me (well once!). Maybe when it's a
less widely spoken language people are less critical and simply glad that
you're making the effort. But, when it comes to English, we become
'dictators', 'pedants' and 'hypocrites'.

Think about it guys & gals!!!!!

Dr Evil (back with a vengeance)!



	


	Group: dogme
	Message: 2118
	From: Dennis Newson
	Date: Di Jul 30, 2002 10:19 

	Subject: Re: I will going, she is come ....


	I understand, Sue. I've got your point now. 

Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2119
	From: Fiona
	Date: Mi Jul 31, 2002 12:08 

	Subject: Re: I will going, she is come ....


	Doesn't it depend a bit on the Professor's class objectives? I don't quite
know what first year diploma corresponds to, but if it's a First Certificate
type or other exam-orientated course, the demands are quite different to a
general "learning English" communication orientated class. Kind of boils
down to the ESS vs ELL thing again. In an ideal world, - certainly as far as
those of us on the list are concerned?- Sue's, Adrian's ............points
would be the crux, but in many areas it isn't an ideal world, I would
suspect. Look at Leeroy's context, for example.
In my own classes, I would follow the approach voiced by our list-mates, but
in a more formal type context, I don't know. Might have to think about that
one. Too flaked out now.
And just out of curiosity, what do you think of the responses so far,
Professor? (I don't mean mine, as it's more of a non-response)

Fiona



	


	Group: dogme
	Message: 2120
	From: romiha1
	Date: Mi Jul 31, 2002 5:13 

	Subject: Challenge?


	Been off for a while. I feel it's been mostly dogme in our class 
room. If all goes well, I'll soon also have a school where I can try 
to let dogme emerge as the dominant paradigm. Fingers crossed!

I've been using ss absences to work real language into the lesson. We 
inevitably have someone who's absent in our "large" (relative term, I 
know) class of 16 ss. Most are adults from Asia (Japan and Korea). 
We've also been getting at at least one new s every Monday. Last 
Monday, we got two new ss, so I asked the other ss to write down 
questions they'd like to ask while the new ss wrote their own. Then, 
one new s talked to group A and the other to group B. After all 
seemed to be answered, the two new ss switched chairs and we did the 
whole thing over. After that, it was on to one person from each group 
and the two new ss as partners, sharing/comparing their info. 
Finally, each ss wrote a short profile of the new ss while the new ss 
themselves wrote about their impressions of the class, etc. 
Later, we played a game in which two teams competed against each 
other by producing a grammatical sentence within ten seconds that was 
true about one of the new ss. The new ss, one on each team, had to 
produce a sentence about one of their new classmates. If the other 
team detected sth, which was untrue, had already been said, or was 
ungrammatical, they could point it out and recieve a point by 
correcting it. I recorded the whole thing as there were sometimes: "I 
didn't say that!" vs. "Oh yes you did!" exchanges. 
In the end, we had a discussion about the two activities, ie one more 
fluency-based and the other more focused on accuracy. 

A couple of days ago, we had some side-splittingly hilarious stories 
from students about embarrasing moments. One guy had a blind date 
from Hell, who was more interested in scarfing up food than 
socializing, then appeared in three dreams; two as a pursuant and the 
third in which her head turned into a giant mouth and she devoured 
him. In another story a Japanese girl recalled an elemantary school 
play in which her friend fell off stage and she along with her as she 
tried to keep her from falling. They both climbed back up the stairs 
as the audience watched the actors with speaking parts, oblivious to 
what had happened to the two of them. Granted these are "location" 
jokes, ie you had to be there. Anyway, ss tool notes, then wrote 
about a particular story of their choice. The next day, I recalled 
the stories from memory, recorded my rendition and had ss compare 
what I said to help them edit and revise their writings after a day's 
distance from what they'd written. They seemed to pick up a lot of 
useful language and slot it in where needed. I had also read each 
writing in the meantime and made some indications as to where 
something could be "improved" and where they were right on the money. 
We laughed again as I retold the stories on tape and boarded what ss 
couldn't agree on, ie they heard different things, eg "She played 
part of a flower" or "... the part of a flower".

Anyway, this is ramblin' on. Sorry 'bout that.

Rob



	


	Group: dogme
	Message: 2121
	From: lifang67
	Date: Mi Jul 31, 2002 7:19 

	Subject: From Naught to Ought


	It's hellish hot in Seoul, and the monsoon is over, so Seoullites are 
camping in droves down by the Han river, eating watermelon, drinking 
soju and trying to snatch a bit of sleep as the night cools down 
toward sunrise. I stay home and lie on a bamboo mat, and through the 
wall I can hear the neighbours one-year-old working hard at first 
language acquisition.

The kid has finally figured out that human languages have intonation, 
but has yet to realize that they also have grammars and vocabularies. 
So he babbles on with something that really sounds like a marvelous 
imitation of language, something that ought to be language, but 
something that is really...well, naught.

It's the heat keeping me awake, and not the noise. Besides, I 
sympathize; I have a good ear for intonation, a rotten memory for 
vocabulary, and no head at all for grammar, so I often feel very 
frustrated that I walk around all day saying something that sounds, 
to me, like it should be language, and I know exactly what I mean. 
But I'm alone.

How do we get from "naught" to "ought". That is, how do we get from 
something that is really not language to something that is what it 
ought to be? For most of us, the way seems to pass through an 
infinite series of "ises" and "wases"--a painstaking building up of 
language from grammatically correct little artificats: "textoids" 
(not texts, but what Scott would call text simulacra) and 
even "lexoids" (not words, which are only meaningful in context, but 
long lists of lexical items, or "mind maps" of them, as Headway is 
prone to). Not to mention the grammar McNuggets.

But maybe my new next-door neighbour has got it right after all. You 
start with the iconic bits: the noises, the feelings, the animal-like 
responses to mostly visual situations. You fight hard to fit the 
right words to the music but for a long time the only thing that 
stays in your head is the music. Maybe we should teach pronunciation 
intonation first, rather than last.

One of the reasons for starting out with supra-segmentals is not 
simply that it is more iconic, that is, more self-evident, than 
segmental elements of pronunciation. It's that there are really far 
fewer patterns to work with (Brazil identifies six really core ones, 
and I think I've identified about half a dozen important ones in 
Korean). But another is that they are really totally contextual--they 
assume certain things about who you're talking to and under what 
conditions that completely get left out when you teach the letter of 
the word.

I wonder if we couldn't teach the distinction between "I think 
I'll..." and "I'm ___ing!" in the same way. Like this:

(Very slowly and lazily.....)

"I think I'll end this class with a little report on weekend plans. 
Shall I do an example first, or will you do it without any help? An 
example? OK:

(Decisively) I'm going to sleep late tomorrow. Very late, I think. I 
think I'll get up around eight. (A little more reflectively) I'll get 
up, make a very strong cup of coffee, and put one square of Jeju 
orange chocolate in it. Then I'll read the paper, which won't take me 
very long, since I'll only understand the weather map and I know what 
THAT will say. Then I will wake up my wife. We'll go swimming at her 
university, and then we'll go to my office to read, because it's air 
conditioned....

(Decisively) Now, I'm going to get a week-end plan from somebody 
else. (More reflectively) Maybe I'll choose...hmmm...a boy I think. 
No...we had a boy last week, and it was boring--just drinking. 
(Dithering) Shall I choose a girl? (Laconically) Will it be you? Or 
you? Hmmmm....look at Malavika! She's got a big smile on her face!" 

Then, after you do a few examples, you devolve into groups of four. 
You nominate a teacher, whose job is to dither over the nomination of 
a Saturday Morning Reporter, followed by a Saturday Afternoon Report, 
and then a Sunday Morning Report, etc.

dk



	


	Group: dogme
	Message: 2122
	From: Dennis Newson
	Date: Mi Jul 31, 2002 9:01 

	Subject: Re: I will going, she is come ....


	What worries me about the reply to the member from India suggesting possible ways
of getting his students to stop saying things like: "I will going" and "She is come" is that
my heart isn't in grammatical correctness. I agree with Dr. Evil. If , in a foreign language, you manage to 
get across that you want one beer and you get two - well, that's not so bad.

When I got down to the kitchen this morning, there was a note from my German wife and daughter-in-law reading,
"We are just to the laundrette." Now, there is no communicative problem there, is there? And, believe me, studious efforts
on my part over the last 15 years or so to get my wife to say/write : "We have just gone....." , if continued, would have resulted in divorce 
rather that conformity to grammatical norms.

And yet. And yet...... It's perhaps not very helpful if, as a native speaker of English, I appear to be saying: "Anything goes as long as
the message gets across." In most institutionalised teaching scenarios, the practical problem won't go away: how is the instructor to deal
with the issue of (grammatical) correctness?

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2123
	From: Dennis Newson
	Date: Mi Jul 31, 2002 9:37 

	Subject: Re: From Naught to Ought


	The greatest difference between dk's baby next door and older language learners is, of course,
that the baby doesn't need any formal teaching. And, if you are a Chomsky follower, you'll
believe that the baby has a language learning device hard-wired into its brain that must help
it as a human being much as a bird born at the same time will know how to build a nest.
Biology is on the baby's side, too, when it comes to aquiring new vocabulary. It won't have
the same difficulty remembering vocabulary items that dk and I have. According to Jean Hutchinson in
"Words in the Mind" 'Children pick up words like a magnet picks up pins - posibly over ten a day.'

I, too, have heard a small child through a wall sounding as if it were talking because it had got the 
intonation right. Following the direction of dk's musings on a hot, sleepless night, it would, indeed, be fascinating
to work out the teaching and learning of a second or foreign language beginning with teaching typical
intonation contours - for statements, for questions - proceeding to appropriate sounds (for the language in question)
and ending up with meaning!

The trouble with having a baby-led syllabus, though, is that there are a host of signficant differences
between learning one's first and all subsequent languages.

And Fiona's speculation ( to link this thread with another) is so very relevant: what is the learning context of the professor's students, 
and what are the aims and objectives of their language learning?

Dennis

-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2124
	From: Luke Meddings
	Date: Mi Jul 31, 2002 9:59 

	Subject: Re: From Naught to Ought - I bought it


	DK's musings in the Seoul night remind me of pallet-bed experiences in
France, Senegal and Morocco. Not from my service in the Foreign Legion, but
of siesta dozings when, weary of immersion in French/Wolof/Arabic, my brain
scrambled the sound of the language being spoken around me into what sounded
like English. That is, it seemed to me to have the familiar intonation and
cadence of English, in fact to be English, with the sense of the individual
words just a step away - a step, of course, that couldn't be taken.

Whether or not this linguistic home-sickness bears out the idea that we
process language at intonation level first I don't know, but it suggests
something fairly deep-set. I came round to taking pronunciation detours in
class after years of more or less avoiding it, but I used to bookend
lecturely visits to the phonetic chart by saying that - well, you can get a
long way on intonation. I said how years ago (and I am now a little more
sure that I am repeating a previous posting, but anyway) I saw that the
Italians who had set up a cheerful cafe in South Kensington, now replaced by
an unspeakable faux-Parisien rotisserie, communicated very clearly with
their customers by using perfect Cockney intonation, while the individual
sounds were
unreconstructed Italian.

I reasoned that it might be easier for adults to copy intonation than
individual sounds and told my students as much.

So - yes.



	


	Group: dogme
	Message: 2125
	From: scott_thornbury
	Date: Mi Jul 31, 2002 9:50 

	Subject: But the question is...


	From today's BBC website:

...In Shanghai's People's Park on a sweltering Sunday morning, the 
heat does not stop droves of people turning out to practice their 
English. 

Everybody's chatting away to each other purposefully, striving to 
improve themselves. 

But the question is, which is the best way? 

Mr Xie, a retired teacher, is an old timer here and his ideas on how 
to learn English pronunciation are somewhat traditional. 

Asked about the people having operations on their tongues to improve 
their pronunciation, Mr Xie laughed. 

"It's a waste of time, waste of money," he said.



	


	Group: dogme
	Message: 2126
	From: Julian Bamford
	Date: Mi Jul 31, 2002 10:14 

	Subject: From Naught to Ought


	Re. Intonation being a basis, I think that's what Caleb Gattagno believed,
and the Silent Way begins (before meaningful language is introduced) with
pronunciation and intonation work.
Julian



	


	Group: dogme
	Message: 2127
	From: Fiona
	Date: Mi Jul 31, 2002 1:03 

	Subject: Re: From Naught to Ought


	Intonation is a funny thing in the classroom; here in Spain, most teens and
adults react against it, considering it to be what's un-pc-ly known as a
"mariconada" as Spanish is far more unmusical and quasi-monotone (great for
poetry, though.......). Kids'll go for it though. HOWEVER, have you ever
tried to start off a beginners' or elementary course getting your sts to
imitate a Brit/Yank/Aussie ...speaking the local language? Well, not right
at the beginning, as you have to wait until the group has gelled a bit.
Believe me, they go the full hog on intonation there, and it's fun to
extract the urine from the teacher's compatriots. Rather like if we
impersonate a speaker of another language but without words. Know worra
mean, like? From there, I've found it a bit easier to deal with intonation,
reminding them to try to speak like Melanie Griffith (God forbid) or Michael
Robinson.
And in a roundabout way, that backs up what you have said so far, re. South
Kenny Italians and Caleb Gattegno. Remember the music, now what were the
words?

Siesta time, though mats in Tenerife just ain't practical - have you seen
the size of the Canary cockroach????
Enjoy the heat.

fiona



	


	Group: dogme
	Message: 2128
	From: Tom Topham
	Date: Mi Jul 31, 2002 8:31 

	Subject: Re: From Naught to Ought


	>I, too, have heard a small child through a wall sounding as if it were 
>talking because it had got the
>intonation right. Following the direction of dk's musings on a hot, 
>sleepless night, it would, indeed, be fascinating
>to work out the teaching and learning of a second or foreign language 
>beginning with teaching typical
>intonation contours - for statements, for questions - proceeding to 
>appropriate sounds (for the language in question)
>and ending up with meaning!
>
>The trouble with having a baby-led syllabus, though, is that there are a 
>host of signficant differences
>between learning one's first and all subsequent languages.
>
The biggest one is that I can't imagine adults feeling like they were making 
"meaningful progress in serious study".

I am just trying to imagine it...

(in L1)

Wife"Hi honey. How was the English lesson.?"
Husband"Fantastic progress!"
Wife"What did you learn today?"
Husband"ma ma PAH ma, mu ma ma POO pah."
Wife"Wow, your babbling is sounding more and more English-like every day."
Husband"Just think, in 12 months I'll be able to say things like 'give juice 
juice' and 'want poo poo'. I'll be a shoe-in for the promotion at the 
bank!"




_________________________________________________________________
Join the world’s largest e-mail service with MSN Hotmail. 
http://www.hotmail.com


	


	Group: dogme
	Message: 2129
	From: Adrian Tennant
	Date: Mi Jul 31, 2002 9:19 

	Subject: Genetic intonation


	Tom says:-

> The trouble with having a baby-led syllabus, though, is that there are a
host of signficant differences between learning one's first and all
subsequent languages.

Are you sure?
Where's your proof?
Are adults really successful language learners?

Babies learn naturally. Why can't adults?

Or are adults doomed to be genetic dummies?

Dr Evil



	


	Group: dogme
	Message: 2130
	From: Dennis Newson
	Date: Mi Jul 31, 2002 9:41 

	Subject: Re: Genetic intonation


	Dr. Evil, is wasn't Tom who wrote:

"The trouble with having a baby-led syllabus, though, is that there are a

host of signficant differences between learning one's first and all

subsequent languages."

it was me. Still, let me not be possessive. You ask for evidence that this is so.

Tom?


Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2131
	From: Sue Murray
	Date: Mi Jul 31, 2002 10:21 

	Subject: I will going, she is come


	Nice one, Dr Evil!

>Why shouldn't you 'praise'?
>Ifthemessagegetsacrossdotheerrorsinaccuracyreallymatter? (Sorry - typing
>bug!)

(well, your typing bug message got across, and there's no inaccuracy, though it would have got across more smoothly without the typing bug .....but then I'm the only person I know who doesn't have a mobile and so I'm not used to SMS!)

What I meant was, whatever the Professor's teaching objectives and teaching situation, I feel it would be far less frustrating for him and more constructive for all if he sensed his students' progress and didn't feel overwhelmed by inaccuracies; the feeling of frustration he wrote about isn't going to help the learners suddenly produce perfection in verb forms even if perfection in verb forms are the objective of the curriculum; but I wasn't suggesting he make the 180 degree turn of openly praising them for the very things he was feeling frustrated by.

But maybe I got my knickers in a twist in the process. 

And as to praise in general, responding to the message, as you imply, is often more effective; 'that's a great idea' instead of 'that's a great present perfect'????

Enjoyed your account of your 'small' Slovene:
"I've just returned from Slovenia. My Slovene is 'malo' (no, not bad, but
'small') and yet I can manage. The only 'problem' I had was when I got 2
beers instead of 1 large beer - big deal! Other than that I managed to
travel, eat, sort out hotel bills, report a wasps nest and a few other
things. Having said this I am quite aware that my grammar, and choice of
words, was crap - but nobody 'corrected' me (well once!). Maybe when it's a
less widely spoken language people are less critical and simply glad that
you're making the effort. But, when it comes to English, we become
'dictators', 'pedants' and 'hypocrites'."

And perhaps this partly parallels why it's often learners themselves rather than the teacher who is concerned with accuracy? For example, over the years many of my (initially non-Italian speaking) colleagues here have found that after a certain point, regardless of the merits of 2 beers instead of 1 and so on, they want some kind of more 'formal' guidance (not necessarily formal instruction, but a conscious way or even a time/place for specifically helping them feel they are improving and have more control over their grammar and choice of words). I don't think this is purely because my colleagues are teachers, coz I've known or worked with plenty of non-teachers who feel the same after a while in England or Italy or elsewhere. The initial inebriation of managing to communicate seems, after a while, to get more and more dampened down by the self-assessing crap detector ..... So, efforts are made to improve - whether by conscious noticing and self-monitoring (such as Mr Lee, I think it was, mentioned in an earlier post which also included beer ....) or by regular self-study or by specific instruction or whatever; and this desire to improve and develop comes, as you suggest, from self-awareness, not from dictators pedants or hypocrites? No one corrected you (except the once), yet YOU feel your grammar and choice of words was crap ......; if you were in Slovenia for, say, 9 months, rather than just for a few beers and the occasional wasps nest, you would surely improve your grammar and choice of words off your own back, and be asking your own questions about grammar and vocabulary?

(And maybe be providing a lot of your own praise too??)

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2132
	From: Adrian Tennant
	Date: Mi Jul 31, 2002 10:42 

	Subject: Self flagellation


	I too am liberated - mobile - isn't that what you put above a babies head -
maybe that's what causes language acquisition! - tongue in cheek (no, that
makes my intonation worse!)


> No one corrected you (except the once), yet YOU feel your grammar and
choice of words was crap ......; if you were in Slovenia for, say, 9 months,
rather than just for a few beers and the occasional wasps nest, you would
surely improve your grammar and choice of words off your own back, and be
asking your own questions about grammar and vocabulary?


Ah! but herein lies the key.

'.. you would surely improve your grammar and choice of words off your own
back, ..'

Yes, not the teachers! + the aim would be improved communication not
necessarily improved grammar

AND

it would be my analysis of the grammar not the teachers.

But then, hey, I'm a natural acquisition guy - give me a tree and a Grecian
urn and ....


Dr Evil



	


	Group: dogme
	Message: 2133
	From: Sue Murray
	Date: Mi Jul 31, 2002 11:29 

	Subject: genetic intonation


	Adrian asks:
>Babies learn naturally. Why can't adults?

just twisting the question round a bit ....

adults do learn naturally - but adult naturally is a big tad different from baby naturally.

but not entirely different. 

but, for example, as Luke experienced and observed/heard (hearing MT intonations in foreign tongues, and identifying foreign sounds in MT intonation patterns), and as Tom sort of suggested/posited (how to get to the top at the Flinstone bank ...), the intonation thing 'lands' (adult) rather than 'takes off' (baby); it's still a crucial, key thing, but one is homeward bound and one is outward bound. One has provenance, one is still working on it. One is me wanting to express myself and one is me learning what me is ....

but bad simplistic analogies apart, how's this for natural language acquisition: a few years ago, a Scottish colleague amazed everyone by sort of creating his own language; local dialects here are still like different languages, and often have little clear relation to each other, let alone to standard Italian; my colleague was based here, but had his girlfriend in a different town, and he also worked two days a week at a factory in yet a different town; he spontaneously developed an extremely effective and fluent language which mixed elements from all three dialects concerned PLUS standard Italian!! (He could NEVER be called a genetic dummy!)

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2134
	From: Sue Murray
	Date: Mi Jul 31, 2002 11:41 

	Subject: self flagellation


	Dr Evil,

>Ah! but herein lies the key.

>'.. you would surely improve your grammar and choice of words off your own
>back, ..'

>Yes, not the teachers! + the aim would be improved communication not
>necessarily improved grammar

>AND

>it would be my analysis of the grammar not the teachers.

Couldn't agree more. (And isn't this what dogme is all about?)

(with or without the grecian urns?)

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2135
	From: Robert Haines
	Date: Do Aug 01, 2002 2:01 

	Subject: Re: I will going, she is come ....


	Dennis,

I don't think it's quite fair to compare the relationship between a husband and wife to that between teacher and student. I mean, error correction is usually (maybe different in your case) carried out much differently and the whole dynamic is different. Do you see what I mean? I hope you don't think I'm taking this too seriously, but it leads into the next point, namely that of grammatical correctness. In a classroom, ss often expect input to be overt or covert correction, don't they? They are aware of their lack of vocab. and correct grammar forms, so they often look to the teacher for input on ways to improve. I think it was Fiona responding to the First Cert. posting who said that focusing on what is right will most often be useful and motivating, whereas analyzing and concentrating on what's "wrong", while it may fulfill ss expectations, can often cause analysis paralysis on ss part (and our part) and also take the fun out of learning. After all, isn't it the message that counts? Granted, formalized situations are often centered around displaying one's ability to manipulate language, ie the lawyer in a court room, the spin doctors in front of a congressional panel, etc. However, even native speakers, I think, often associate those situations with endless blabbering and talking heads. Why should ss find it any easier or different. It's a challenge for teachers regardless of whether their ss are L1 competent or not so. 
By the way, I also have a German wife.:-)
----- Original Message ----- 
From: Dennis Newson 
To: dogme@yahoogroups.com 
Sent: Wednesday, July 31, 2002 1:01 AM
Subject: Re: [dogme] I will going, she is come ....


What worries me about the reply to the member from India suggesting possible ways
of getting his students to stop saying things like: "I will going" and "She is come" is that
my heart isn't in grammatical correctness. I agree with Dr. Evil. If , in a foreign language, you manage to 
get across that you want one beer and you get two - well, that's not so bad.

When I got down to the kitchen this morning, there was a note from my German wife and daughter-in-law reading,
"We are just to the laundrette." Now, there is no communicative problem there, is there? And, believe me, studious efforts
on my part over the last 15 years or so to get my wife to say/write : "We have just gone....." , if continued, would have resulted in divorce 
rather that conformity to grammatical norms.

And yet. And yet...... It's perhaps not very helpful if, as a native speaker of English, I appear to be saying: "Anything goes as long as
the message gets across." In most institutionalised teaching scenarios, the practical problem won't go away: how is the instructor to deal
with the issue of (grammatical) correctness?

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L
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	Group: dogme
	Message: 2136
	From: Robert Haines
	Date: Do Aug 01, 2002 2:03 

	Subject: Re: From Naught to Ought


	Too add to "Words in the Mind", "The Language Instinct" by Steven Pinker is a great read about how the mind creates language (that's actually the subtitle).
----- Original Message ----- 
From: Dennis Newson 
To: dogme@yahoogroups.com 
Sent: Wednesday, July 31, 2002 1:37 AM
Subject: Re: [dogme] From Naught to Ought


The greatest difference between dk's baby next door and older language learners is, of course,
that the baby doesn't need any formal teaching. And, if you are a Chomsky follower, you'll
believe that the baby has a language learning device hard-wired into its brain that must help
it as a human being much as a bird born at the same time will know how to build a nest.
Biology is on the baby's side, too, when it comes to aquiring new vocabulary. It won't have
the same difficulty remembering vocabulary items that dk and I have. According to Jean Hutchinson in
"Words in the Mind" 'Children pick up words like a magnet picks up pins - posibly over ten a day.'

I, too, have heard a small child through a wall sounding as if it were talking because it had got the 
intonation right. Following the direction of dk's musings on a hot, sleepless night, it would, indeed, be fascinating
to work out the teaching and learning of a second or foreign language beginning with teaching typical
intonation contours - for statements, for questions - proceeding to appropriate sounds (for the language in question)
and ending up with meaning!

The trouble with having a baby-led syllabus, though, is that there are a host of signficant differences
between learning one's first and all subsequent languages.

And Fiona's speculation ( to link this thread with another) is so very relevant: what is the learning context of the professor's students, 
and what are the aims and objectives of their language learning?

Dennis

-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L
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	Group: dogme
	Message: 2137
	From: Robert Haines
	Date: Do Aug 01, 2002 2:32 

	Subject: Re: From Naught to Ought


	Reminds me of an activity from Pronunciation Games called the Da Da
Language. SS learn to translate sentences into English from Da Da by means
of a translation chart, eg Deep-fat fried = Da Da Da while Oven-baked pizza
= Dooby Da Dooby. Then there's Smoked sausages = Da Dipety. Get the picture?
Dooby Dooby?
----- Original Message -----
From: Tom Topham <tom_topham@h...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, July 31, 2002 12:31 PM
Subject: Re: [dogme] From Naught to Ought


>
>
>
> >I, too, have heard a small child through a wall sounding as if it were
> >talking because it had got the
> >intonation right. Following the direction of dk's musings on a hot,
> >sleepless night, it would, indeed, be fascinating
> >to work out the teaching and learning of a second or foreign language
> >beginning with teaching typical
> >intonation contours - for statements, for questions - proceeding to
> >appropriate sounds (for the language in question)
> >and ending up with meaning!
> >
> >The trouble with having a baby-led syllabus, though, is that there are a
> >host of signficant differences
> >between learning one's first and all subsequent languages.
> >
> The biggest one is that I can't imagine adults feeling like they were
making
> "meaningful progress in serious study".
>
> I am just trying to imagine it...
>
> (in L1)
>
> Wife"Hi honey. How was the English lesson.?"
> Husband"Fantastic progress!"
> Wife"What did you learn today?"
> Husband"ma ma PAH ma, mu ma ma POO pah."
> Wife"Wow, your babbling is sounding more and more English-like every day."
> Husband"Just think, in 12 months I'll be able to say things like 'give
juice
> juice' and 'want poo poo'. I'll be a shoe-in for the promotion at the
> bank!"
>
>
>
>
> _________________________________________________________________
> Join the world's largest e-mail service with MSN Hotmail.
> http://www.hotmail.com
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2138
	From: Robert Haines
	Date: Do Aug 01, 2002 2:35 

	Subject: Re: Genetic intonation


	They don't call you Dr. Evil for nothin', eh? Kidding, of course. Wouldn't want to get on Dr. Evil's bad side. (Joke) But what you've written relates to the book I mentioned earlier (the "Language Instinct") and my own musings on the subject. All of my colleagues agree that L2 learning is different, but how can we be sure? What about the "fact" that there's all that interference from the L1 that kids don't seem to have?
----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Wednesday, July 31, 2002 1:19 PM
Subject: [dogme] Genetic intonation



Tom says:-

> The trouble with having a baby-led syllabus, though, is that there are a
host of signficant differences between learning one's first and all
subsequent languages.

Are you sure?
Where's your proof?
Are adults really successful language learners?

Babies learn naturally. Why can't adults?

Or are adults doomed to be genetic dummies?

Dr Evil
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	Group: dogme
	Message: 2139
	From: Robert Haines
	Date: Do Aug 01, 2002 2:50 

	Subject: Re: genetic intonation


	And kids, partners (in love and in crime) plus many others who have their own culture within a culture create languages every day that only they can decipher. Perhaps not as impressive as your friend's creation... or maybe so.
----- Original Message ----- 
From: Sue Murray 
To: Dogme 
Sent: Wednesday, July 31, 2002 3:29 PM
Subject: [dogme] genetic intonation


Adrian asks:
>Babies learn naturally. Why can't adults?

just twisting the question round a bit ....

adults do learn naturally - but adult naturally is a big tad different from baby naturally.

but not entirely different. 

but, for example, as Luke experienced and observed/heard (hearing MT intonations in foreign tongues, and identifying foreign sounds in MT intonation patterns), and as Tom sort of suggested/posited (how to get to the top at the Flinstone bank ...), the intonation thing 'lands' (adult) rather than 'takes off' (baby); it's still a crucial, key thing, but one is homeward bound and one is outward bound. One has provenance, one is still working on it. One is me wanting to express myself and one is me learning what me is ....

but bad simplistic analogies apart, how's this for natural language acquisition: a few years ago, a Scottish colleague amazed everyone by sort of creating his own language; local dialects here are still like different languages, and often have little clear relation to each other, let alone to standard Italian; my colleague was based here, but had his girlfriend in a different town, and he also worked two days a week at a factory in yet a different town; he spontaneously developed an extremely effective and fluent language which mixed elements from all three dialects concerned PLUS standard Italian!! (He could NEVER be called a genetic dummy!)

Sue





[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 2140
	From: Dennis Newson
	Date: Do Aug 01, 2002 5:00 

	Subject: Re: I will going, she is come


	Sue, addressing Dr. Evil's self-asessment of his Slovene - grammar and choice of words: crap, comments:

if you were in Slovenia for, say, 9 months, rather than just for a few beers and the occasional wasps nest, you would surely 
improve your grammar and choice of words off your own back, and be asking your own questions out grammar and vocabulary?



Just by way of comparison, I notice, after x YEARS picking up some sort of German, that I haven't gone around asking questions about 
grammar and vocabulary, but, at various points, I have become frustratingly aware of my lack of certain discourse skills - the ability, in
social groups of various sizes, to intervene quickly and with the right tone, make light-hearted comments, get back my audience when more 
fluent participants seized the conversational ball and kept it.

I recently had made a 30-minute tape of myself talking to a linguistic student. He took the recording away and analysed my recurrent errors. 
That was most interesting and extremely helpful. But it is still my actual performance on the night - at the drinks or dinner party - that
reveals how good, bad or indifferent my spoken German is.

Dennis

-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2141
	From: Dennis Newson
	Date: Do Aug 01, 2002 5:39 

	Subject: Re: I will going, she is come ....


	Robert is, of course, obviously correct when he points out that the relationship between husband and wife is quite different from the relationship
between teacher and pupil. If it isn't there is going to be an awful lot of trouble, probably leading to court cases and possible imprisonment. :-)

The real points I was making are that 1) inaccuracies (incorrect grammar) don't necessarily stop communicative effectiveness 2) regular attempted 
correction is not necessarily successful.

Clearly, I agree with Robert's and Fiona's statements that accuracy/correctness is frequently what learners want and expect of themselves and their
teachers. This is an old problem that is referred to regularly on this list, and on similar lists - the perceptions of learners and others about the 
nature of language learning and the expectations they have vis-a-vis their teachers.

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2142
	From: Dennis Newson
	Date: Do Aug 01, 2002 5:39 

	Subject: Re: From naught to aught


	I avoided Dr. Evil's question:

Babies learn naturally. Why can't adults?

Or are adults doomed to be genetic dummies?




Someone (Sue? Fiona?) has aleady given part of the answer - babies are discovering themselves and the
world, including language, driven by biology. Adults, by definition non-babies, have passed the biological 
baby learn-by date. They have already discovered the world and language - their mother tongue - and, even if the process continues life-long,
themselves. Most adults can never recapture the baby's ability to copy sounds exactly (Who has heard a young child speaking
its mother tongue with an accent - unless its parents do?). And most adults lose the ability to pick up the lexicon at the
rate that children do - and remember it. Adults aren't doomed to be genetic dummies, but they do have to accept they need to learn
additional languages in a different way, and, for the most part, there is only frustration ahead if they try to compete with babies.


Dennis

-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2143
	From: Robert Haines
	Date: Do Aug 01, 2002 5:44 

	Subject: Re: I will going, she is come


	Dennis,
No offense intended, but how well do you manage those discourse skills in English? I assume you've thought about that, haven't you? I mean, are you perhaps harder on yourself in German? Really, this is sincere. I obtained das Grosse Deutsche Sprachdiplom (GDS) from the Goethe Institut stating that I'm as near-native in German as one can officially get; I still struggle in some ways with what I consider good/correct/proper discourse when I visit every year (I'm also dealing with the Bavarian dialect), but I think it has more to do with affective needs of mine than linguistic competence. I say "more to do" realizing that some langauge problems will inevitably arise.


----- Original Message ----- 
From: Dennis Newson 
To: dogme@yahoogroups.com 
Sent: Wednesday, July 31, 2002 9:00 PM
Subject: Re: [dogme] I will going, she is come


Sue, addressing Dr. Evil's self-asessment of his Slovene - grammar and choice of words: crap, comments:

if you were in Slovenia for, say, 9 months, rather than just for a few beers and the occasional wasps nest, you would surely 
improve your grammar and choice of words off your own back, and be asking your own questions out grammar and vocabulary?



Just by way of comparison, I notice, after x YEARS picking up some sort of German, that I haven't gone around asking questions about 
grammar and vocabulary, but, at various points, I have become frustratingly aware of my lack of certain discourse skills - the ability, in
social groups of various sizes, to intervene quickly and with the right tone, make light-hearted comments, get back my audience when more 
fluent participants seized the conversational ball and kept it.

I recently had made a 30-minute tape of myself talking to a linguistic student. He took the recording away and analysed my recurrent errors. 
That was most interesting and extremely helpful. But it is still my actual performance on the night - at the drinks or dinner party - that
reveals how good, bad or indifferent my spoken German is.

Dennis

-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L
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	Group: dogme
	Message: 2144
	From: Dennis Newson
	Date: Do Aug 01, 2002 5:55 

	Subject: Re: I will going, she is come


	Robert, absolutely no offence taken, I assure you - and it is a good question (what my discourse skills are like in English since I've
complained that they are not good enough in German). The short answer is: better!

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2145
	From: Adrian Tennant
	Date: Do Aug 01, 2002 7:58 

	Subject: Re: Genetic intonation


	I too have read the Language Instinct - good read and interesting but ....
I'm still struggling to apply ...

On babies vs adults - I'm still waiting for proof!

Yes Dennis, adults are past the sell-by-date, but there's still no proof
that the way they THINK they should learn works! (in fact I'd go as far as
to say there's proof it doesn't!)

Dr Evil



----- Original Message -----
From: "Robert Haines" <haines@n...>
To: <dogme@yahoogroups.com>
Sent: Thursday, August 01, 2002 2:35 AM
Subject: Re: [dogme] Genetic intonation


> They don't call you Dr. Evil for nothin', eh? Kidding, of course. Wouldn't
want to get on Dr. Evil's bad side. (Joke) But what you've written relates
to the book I mentioned earlier (the "Language Instinct") and my own musings
on the subject. All of my colleagues agree that L2 learning is different,
but how can we be sure? What about the "fact" that there's all that
interference from the L1 that kids don't seem to have?
> ----- Original Message -----
> From: Adrian Tennant
> To: dogme@yahoogroups.com
> Sent: Wednesday, July 31, 2002 1:19 PM
> Subject: [dogme] Genetic intonation
>
>
>
> Tom says:-
>
> > The trouble with having a baby-led syllabus, though, is that there are
a
> host of signficant differences between learning one's first and all
> subsequent languages.
>
> Are you sure?
> Where's your proof?
> Are adults really successful language learners?
>
> Babies learn naturally. Why can't adults?
>
> Or are adults doomed to be genetic dummies?
>
> Dr Evil
>
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 2146
	From: kellogg
	Date: Do Aug 01, 2002 9:12 

	Subject: Think Global Talk Local


	Maybe I was talking in my sleep (what OUGHT to be language turns out NAUGHT...yet I understand myself so well when I talk in my sleep....) I notice that I got all the adverbs in the wrong places, I said "laconically" when I meant "languidly", and I seem to have started a thread on nativism and second language acquisition. 

Of course I'm not a nativist, Dennis; I don't believe in UG or the language instinct or even a mental lexicon. The words I use are usually not the ones I really need but just ones I've left lying around recently (which is why I made the mistake with "laconically"). My mind works very much like my office; it's easier for me to find a book, a phrase, or a word by asking myself where did I last see something like that than by asking myself in what network of meanings does it belong..... 

Really, the baby was just there the same way as the hot weather and the bamboo mat; a handy peg on which to hang a handy prop. I don't really know how people learn languages; I was just trying to make the same kind of suggestion you did, a way of bringing meaning to two correct but confusible and even fusible verb forms using things that happen to be at hand in even the poorest classroom. 

It's not that I am against theory, mind you (although I probably am against SLA theory--I loathe the word "acquisition" and all it stands for). It's just that I think that when people make decisions in the classroom they often do so for reasons that have little to do with theory, a lot to do with immediate human relations, and maybe a little to do with what was going through their heads the night before or what they read on this list a few days ago. 

Know what a Discourse Complete Test is? Well, here's one (apologies to Kingsley Amis): 

You are for some reason spending the night at the home of your professor. Unfortunately, you fell asleep over his latest book in bed. Worse, you were smoking a cigarette. When you wake up in the morning, you find a very large black circle burned in the itchy army blanket which is wife put on your bed (without a sheet). There is a knock at the door. It is your professor's son's girffriend. What do you say? 

YOU: ........................................................................... 

Well, I admit, they are not all that novelistic. Most of them end more like this: 

a) I'm sorry for burning your blanket. 
b) I'm sorry to burn your blanket. 
c) I'm didn't finish the book yet. 
d) Nothing (you cut off the burnt end of the blanket with a pair of toenail scissors and turn it around so that it's not visible when you make the bed.) 

Well, for my last academic woozle, I had to wade through a stack of research on these things: some in multiple choice form, some in production questionnaire form, some in role plays, and some in virtual-reality cyber-simulation. They all have very different coefficients of reliability and wildy different degrees of validity (depending on how you measure it), and at one point I actually managed to persuade myself that there were two different conceptions of sociolinguistic and socio-pragmatic knowledge at stake here: one which treated it as knowledge in the mind, like the mental lexicon or the universal grammar, and another which treated it as human relations, chemistry in the air. 

That may be, and I know which side I stand on, but I also know that these decisions are usually made by real teachers for purely practical reasons. And not just the teachers! When I went back over the research, it fell very neatly into two piles: North American and non-American. In other words, do you have the wherewithal to create a socio-pragmatic situation at hand (as you do in what the Yanks like to call ESL) or do you have to make do with imagination and intonation (what we call EFL). In other words, what's at hand? 

And for a lot of learners, intonation is what's at hand. It's got fewer patterns to memorize, it is very immediate and recognizeable, and it is...in a funny way...universal. 

Oh, not in the nativist way--not as knowledge in the mind. But in all human languages (with the exception of the Irish, who just like to be contrary) the default intonation (the one used for declaratives, and by unmarked, normal people, like white men) is DOWN. This is a physical universal, caused by the fall in air pressure in your lungs when you speak. Even wolves use DOWN intonation when they howl at the moon. In all the languages I know, "sad" intonation sounds a little like sobbing, and "happy" intonation has more spread vowels, because it is associated with simling. There are even some non-physical, social universals: friendly intonation hardly ever sounds unfriendly, no matter how strange the language is, and angry intonation always sounds rather premptory and abrupt. It's really just a verbal gesture, and, like the use of any other gesture in teaching, it doesn't have to hold the weight of a whole theory of acquisition or even teaching order to be useful. 

But here an objection occurs to me that will probably not have occurred to acquisitionists. Intonation is not simply universal, it's also LOCAL. In fact, it's the first thing that really diverges when human communities split up and begin to develop their own dialects. Our friend Fiona probably says "from NOWT to OUGHT" and maybe even missed Luke's delicious rhyme. Irish intonation seems perfectly up-side down to me, with questions falling and declaratives rising. Teacherese has very distinct intonation patterns that really don't occur in any other dialect I know of. So an intonation-led pronunciation syllabus risks tying our learners ever-tighter to teacher talk, and to the native speaker standard. 

What is to be done? What if we could create a classroom dialect based on the intonation patterns of LEARNER language--the mother tongue! Yes, it would have to be comprehensible (but it could be made so, because of course a lot of intonation is universal). Yes, you would have to learn your learner's language, so that you could put your words to their music. But think how very expressive it would be! You would even get amusing regional dialects, like: 
Y!!!!! 
A 
S 
you 
did 
What 

(to the tune of the Korean "Mo rago????" 

Or: 




aaaaaaaaay 

Wwwwwwww did 
you 
HIT 


m 
e 
! 

(to the tune of "Waeeee Deryeo?????") 

Who would do this? The non-native teachers, of course! All we really need to do is persuade them that it is understandable, and far more expressive than the usual "reading aloud" drone that they are using now. 

Why not develop intonation based on learner language? We might as well; we already use an unnatural intonation based on the fact that we are teachers. It's really a matter of recognizing how local languages really are. 

I'm not an anarchist, of course, but I think if I never stuck my head out of a classroom I probably would be. 
But then, if I never stuck my head out the classroom, I wouldn't know the Korean tunes. 

(I hope this is a little more sensible than the last one--I have to run, though, because I'm going to a demonstration for two of our middle school students who got run over by an American tank...) 

dk 

Luke--In China, my students often complained that leaving my class and going through the market they could hear people speaking in English (they were mostly Mandarin speakers and the market spoke Cantonese). 

I think a lot of what they/you heard can be explained by the speech segementation problem. As you probably know, there is no actual physical separation between words and syllables when they are spoken; only knowing what language you are listening to really tells you where to put the spaces and only intonation tells you how to punctuate what you are hearing. Since language spoken at speed and through walls (as well as in crowds) destroys the segmental information, we are left grasping at the suprasegmental straws. 

d 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2147
	From: F. Mortes
	Date: Do Aug 01, 2002 8:55 

	Subject: Luddite EFL advertising


	For a laugh, take a look at

http://homepage.mac.com/fmortes/gameover/PhotoAlbum6.html


Those of you who are having a hard time sympathising with the struggling 
computer EFL franchises may find this amusing.

Francesc.



	


	Group: dogme
	Message: 2148
	From: Dennis Newson
	Date: Do Aug 01, 2002 9:16 

	Subject: Re: Genetic intonation


	Dr. E. writes:

"there's still no proof that the way they /adults/
THINK they should learn works! 
in fact I'd go as far as

to say there's proof it doesn't!"

And wouldn't you agree that they probably don't even learn the

the way that they think they do?

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2149
	From: Fiona
	Date: Do Aug 01, 2002 11:09 

	Subject: Re: Think Global Talk Local


	Just for the record, I'd say something like 'nooot' with a very open, long
/o/ (between English and American, I guess),
and something like o-it with open /o/ and short i. Though the more
consonantal 'should' is far more accessible
But then, my surname's Mauchline, so I've had years of practice ;-))
Also, my family base is in a part of Argyll where very few words are used
and intonation is the basis of communication. (aye, uhuh, ah right, ach and
eeeeeh are amazingly flexible between friends). The local 'dialect' is to
intonation what The Jabberwock is to structure.

fiona



	


	Group: dogme
	Message: 2150
	From: Fiona
	Date: Do Aug 01, 2002 12:35 

	Subject: Re: Luddite EFL advertising


	Just curiosity, but have Wall Street Inst. folded completely, or did they
just take the overnight disappearing act option here in Tenerife? Leaving a
lot of students (fortunately not as many as they might have, as most locals
had got wise to them) with huge bank loans to pay off.



	


	Group: dogme
	Message: 2151
	From: F. Mortes
	Date: Do Aug 01, 2002 2:04 

	Subject: Wall st and Opening (Closing?)


	Hi, Fiona!

My info says it depends on each individual centre, i.e. some franchisees 
simply have shut the shop down and probably now looking into Zara or 
Kentucky Fried, while those centres owned directly by the Corporation 
may remain open (if they're still making a buck) or will shut down 
eventually. I understand this is also the case with Opening, but their 
finances appear to be in more of a state. CEAC have just been bought out 
by Planeta, but the new owners refuse to touch Opening, not even with a 
two metre stick ... makes sense.

It would all be very amusing, were it not for the students left high and 
dry with a running debt, those who were ripped off and the poor teachers 
who haven't been paid since May.

Enjoy your summer.

Francesc

On Thursday, August 1, 2002, at 01:35 PM, Fiona wrote:

> Just curiosity, but have Wall Street Inst. folded completely, or did 
> they
> just take the overnight disappearing act option here in Tenerife? 
> Leaving a
> lot of students (fortunately not as many as they might have, as most 
> locals
> had got wise to them) with huge bank loans to pay off.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to 
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2152
	From: sthornbury@w...
	Date: Do Aug 01, 2002 7:20 

	Subject: will and going to


	Just a (long-ish) footnote to dk's musings on how best to raise 
consciousness about will and going to. There's a paper by Bardovi-
Harlig in the latest issue of Studies in SLA (which, incidentlaly, is 
all devoted to the question of how frequency impacts on acquisition 
- sorry, dk, that word again). Bardovi-Harlig set out to study how 
"will" and "going to" emerge in the output of beginners over a year 
or so, and how this might relate to input. Very briefly, they found 
that "will emerges first and greatly outnumbers the use of tokens of 
going to". This seems to be independent of timing or frequency of 
input (the coursbeook they were using introduced going to before 
will, and going to as a future exponent, while will was simply 
introduced as an exponent of polite requests and offers). What they 
did note was that "will" spread rapidly to a variety of verbs - 
suggesting that "for most learners, there is either little initial 
formulaic use of will or that it is so brief that it cannot be detected 
in this corpus". "Going to" , on the other hand, was confined to a 
few set expressions (chunks, formula, what have you), mainly as a 
lead-in to written compositions, diary entries etc "I'm going to write 
about + NP" - which had been modelled for them by the teacher. 
I.e. "will" moves straight into the learners grammar, "going to" 
remains as a formulaic component in the lexicon - until such time 
as it is re-analysed as a grammatical element, and moved into the 
"grammar".

Why this order and these frequencies? Possible formal complexity 
(going to is "harder" than will) . "One answer might be that because 
will emerges first [because it's easier?] and establishes itself 
relatively quickly, the system already has a future form that bears 
the communciative pressure of future meaning. ...By assigning 
"going to" to the "going to write" formula and function, learner 
systems may solve the problem of apparent semantic equivalents". 

What's interesting, from a teaching point of view (and a dogme 
one), is that the coursebooks - at least - had little or no effect on 
the order and frequency in learner output. The teacher's use of 
"going to" in a set phrase did seem to help fix it, although only as a 
set phrase. (I still remember one of my Spanish teachers 
punctuating every classroom instruction with "Vamos a ver" (Let's 
see) - which I picked up long before the tedious gramamr she was 
trying to drum into us). So dk, maybe lots of asides with "going to" 
in relatively functionally specific contexts might be the way. I.e. 
constantly looking out the window and saying "It's going to rain". 
Assuming that it is, of course.

Scott



	


	Group: dogme
	Message: 2153
	From: Robert Haines
	Date: Fr Aug 02, 2002 7:49 

	Subject: Re: Think Global Talk Local


	In other words, do you have the wherewithal to create a socio-pragmatic situation at hand (as you do in what the Yanks like to call ESL) or do you have to make do with imagination and intonation (what we call EFL). In other words, what's at hand? 

Question: Is "Yank" a derogatory term in British English, or is it neutral like "Brit" here in North America?
----- Original Message ----- 
From: kellogg 
To: dogme@yahoogroups.com 
Sent: Thursday, August 01, 2002 1:12 AM
Subject: [dogme] Think Global Talk Local


Maybe I was talking in my sleep (what OUGHT to be language turns out NAUGHT...yet I understand myself so well when I talk in my sleep....) I notice that I got all the adverbs in the wrong places, I said "laconically" when I meant "languidly", and I seem to have started a thread on nativism and second language acquisition. 

Of course I'm not a nativist, Dennis; I don't believe in UG or the language instinct or even a mental lexicon. The words I use are usually not the ones I really need but just ones I've left lying around recently (which is why I made the mistake with "laconically"). My mind works very much like my office; it's easier for me to find a book, a phrase, or a word by asking myself where did I last see something like that than by asking myself in what network of meanings does it belong..... 

Really, the baby was just there the same way as the hot weather and the bamboo mat; a handy peg on which to hang a handy prop. I don't really know how people learn languages; I was just trying to make the same kind of suggestion you did, a way of bringing meaning to two correct but confusible and even fusible verb forms using things that happen to be at hand in even the poorest classroom. 

It's not that I am against theory, mind you (although I probably am against SLA theory--I loathe the word "acquisition" and all it stands for). It's just that I think that when people make decisions in the classroom they often do so for reasons that have little to do with theory, a lot to do with immediate human relations, and maybe a little to do with what was going through their heads the night before or what they read on this list a few days ago. 

Know what a Discourse Complete Test is? Well, here's one (apologies to Kingsley Amis): 

You are for some reason spending the night at the home of your professor. Unfortunately, you fell asleep over his latest book in bed. Worse, you were smoking a cigarette. When you wake up in the morning, you find a very large black circle burned in the itchy army blanket which is wife put on your bed (without a sheet). There is a knock at the door. It is your professor's son's girffriend. What do you say? 

YOU: ........................................................................... 

Well, I admit, they are not all that novelistic. Most of them end more like this: 

a) I'm sorry for burning your blanket. 
b) I'm sorry to burn your blanket. 
c) I'm didn't finish the book yet. 
d) Nothing (you cut off the burnt end of the blanket with a pair of toenail scissors and turn it around so that it's not visible when you make the bed.) 

Well, for my last academic woozle, I had to wade through a stack of research on these things: some in multiple choice form, some in production questionnaire form, some in role plays, and some in virtual-reality cyber-simulation. They all have very different coefficients of reliability and wildy different degrees of validity (depending on how you measure it), and at one point I actually managed to persuade myself that there were two different conceptions of sociolinguistic and socio-pragmatic knowledge at stake here: one which treated it as knowledge in the mind, like the mental lexicon or the universal grammar, and another which treated it as human relations, chemistry in the air. 

That may be, and I know which side I stand on, but I also know that these decisions are usually made by real teachers for purely practical reasons. And not just the teachers! When I went back over the research, it fell very neatly into two piles: North American and non-American. In other words, do you have the wherewithal to create a socio-pragmatic situation at hand (as you do in what the Yanks like to call ESL) or do you have to make do with imagination and intonation (what we call EFL). In other words, what's at hand? 

And for a lot of learners, intonation is what's at hand. It's got fewer patterns to memorize, it is very immediate and recognizeable, and it is...in a funny way...universal. 

Oh, not in the nativist way--not as knowledge in the mind. But in all human languages (with the exception of the Irish, who just like to be contrary) the default intonation (the one used for declaratives, and by unmarked, normal people, like white men) is DOWN. This is a physical universal, caused by the fall in air pressure in your lungs when you speak. Even wolves use DOWN intonation when they howl at the moon. In all the languages I know, "sad" intonation sounds a little like sobbing, and "happy" intonation has more spread vowels, because it is associated with simling. There are even some non-physical, social universals: friendly intonation hardly ever sounds unfriendly, no matter how strange the language is, and angry intonation always sounds rather premptory and abrupt. It's really just a verbal gesture, and, like the use of any other gesture in teaching, it doesn't have to hold the weight of a whole theory of acquisition or even teaching order to be useful. 

But here an objection occurs to me that will probably not have occurred to acquisitionists. Intonation is not simply universal, it's also LOCAL. In fact, it's the first thing that really diverges when human communities split up and begin to develop their own dialects. Our friend Fiona probably says "from NOWT to OUGHT" and maybe even missed Luke's delicious rhyme. Irish intonation seems perfectly up-side down to me, with questions falling and declaratives rising. Teacherese has very distinct intonation patterns that really don't occur in any other dialect I know of. So an intonation-led pronunciation syllabus risks tying our learners ever-tighter to teacher talk, and to the native speaker standard. 

What is to be done? What if we could create a classroom dialect based on the intonation patterns of LEARNER language--the mother tongue! Yes, it would have to be comprehensible (but it could be made so, because of course a lot of intonation is universal). Yes, you would have to learn your learner's language, so that you could put your words to their music. But think how very expressive it would be! You would even get amusing regional dialects, like: 
Y!!!!! 
A 
S 
you 
did 
What 

(to the tune of the Korean "Mo rago????" 

Or: 




aaaaaaaaay 

Wwwwwwww did 
you 
HIT 


m 
e 
! 

(to the tune of "Waeeee Deryeo?????") 

Who would do this? The non-native teachers, of course! All we really need to do is persuade them that it is understandable, and far more expressive than the usual "reading aloud" drone that they are using now. 

Why not develop intonation based on learner language? We might as well; we already use an unnatural intonation based on the fact that we are teachers. It's really a matter of recognizing how local languages really are. 

I'm not an anarchist, of course, but I think if I never stuck my head out of a classroom I probably would be. 
But then, if I never stuck my head out the classroom, I wouldn't know the Korean tunes. 

(I hope this is a little more sensible than the last one--I have to run, though, because I'm going to a demonstration for two of our middle school students who got run over by an American tank...) 

dk 

Luke--In China, my students often complained that leaving my class and going through the market they could hear people speaking in English (they were mostly Mandarin speakers and the market spoke Cantonese). 

I think a lot of what they/you heard can be explained by the speech segementation problem. As you probably know, there is no actual physical separation between words and syllables when they are spoken; only knowing what language you are listening to really tells you where to put the spaces and only intonation tells you how to punctuate what you are hearing. Since language spoken at speed and through walls (as well as in crowds) destroys the segmental information, we are left grasping at the suprasegmental straws. 

d 


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 2154
	From: lifang67
	Date: Fr Aug 02, 2002 10:37 

	Subject: Yanks and Tanks


	Rob:

Europeans say "Yank" to talk about Americans--including southerners. 
Southerners use it to talk about all northerners, northerners use it 
to talk about northeasterners, and northeasterners use it to talk 
about Boston. Hey, it's gotta be a pretty bad word.

But wait. That in itself shows that all coherence is local (which is 
why teachers have to talk to their local students and not their 
global textbooks). And being derogatory or not is certainly part of 
that local coherence.

So, in answer to your question, the word "Yank" is not locally 
derogatory when I say "what the Yanks call ESL".

On the other hand, the word "American" is most certainly locally 
derogatory when I say:

"I'm going to a demonstration for two of our middle school students 
who got run over by an American tank..."

American soldiers who commit crimes in Korea are normally treated 
with extraterritoriality under the so-called "Status of Forces 
Agreement"--they owe an absolute fortune in parking tickets, for 
example, but a spate of particularly gruesome murders forced the US 
to allow Korean courts "with due consideration of American interests" 
to try a couple). So as a result of big demonstrations, the Americans 
driving the tank were finally charged with manslaughter. But by then 
they had gone home.

dk



	


	Group: dogme
	Message: 2156
	From: Robert Haines
	Date: Sa Aug 03, 2002 3:04 

	Subject: Re: Yanks and Tanks


	So, in answer to your question, the word "Yank" is not locally 
derogatory when I say "what the Yanks call ESL".

Isn't this a global e-group, ie people from all over can join in? 

On the other hand, the word "American" is most certainly locally 
derogatory when I say:

"I'm going to a demonstration for two of our middle school students 
who got run over by an American tank..."

I don't agree. I think it's just an adjective here. Certainly the speaker feels strong emotion, possibly hatred; but, the word "American" without hearing the intonation used is simply an adjective to me. Perhaps I'm biased due to my nationality?

----- Original Message ----- 
From: lifang67 
To: dogme@yahoogroups.com 
Sent: Friday, August 02, 2002 2:37 AM
Subject: [dogme] Yanks and Tanks


Rob:

Europeans say "Yank" to talk about Americans--including southerners. 
Southerners use it to talk about all northerners, northerners use it 
to talk about northeasterners, and northeasterners use it to talk 
about Boston. Hey, it's gotta be a pretty bad word.

But wait. That in itself shows that all coherence is local (which is 
why teachers have to talk to their local students and not their 
global textbooks). And being derogatory or not is certainly part of 
that local coherence.

So, in answer to your question, the word "Yank" is not locally 
derogatory when I say "what the Yanks call ESL".

On the other hand, the word "American" is most certainly locally 
derogatory when I say:

"I'm going to a demonstration for two of our middle school students 
who got run over by an American tank..."

American soldiers who commit crimes in Korea are normally treated 
with extraterritoriality under the so-called "Status of Forces 
Agreement"--they owe an absolute fortune in parking tickets, for 
example, but a spate of particularly gruesome murders forced the US 
to allow Korean courts "with due consideration of American interests" 
to try a couple). So as a result of big demonstrations, the Americans 
driving the tank were finally charged with manslaughter. But by then 
they had gone home.

dk
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	Group: dogme
	Message: 2157
	From: lifang67
	Date: Sa Aug 03, 2002 3:52 

	Subject: Re: Yanks and Tanks


	Rob:

Yes, subjectivity--or rather inter-subjectivity--is the key issue 
here, as in much of dogme. Scot talked about how "derogatory" words 
are appropriated by the people being derogated (c.f. "queer" theory, 
a very early entry on this list. The word "nigger", or "bitch" means 
one thing used by white racists or black sexists. It means something 
very different when used by rappers or lesbians. The former use 
derogatory language to exclude the word hearer. It is because of this 
denial of intersubjectivity that the naked word "you" is considered 
quite rude in many languages, including English. The latter use it 
intersubjectively, to include speaker and hearer, (like the 
word "we").

This exclusivity explains the strange "not us" use of words 
like "Yank" (or "Cockney", or even "kid"), where the ingroup (non-
Americans, non-Londoners, teenagers) use it to refer to the outgroup 
(Americans, Londoners, and infants). Now, I am, actually, an outgroup 
member, having been born and raised in the United States. It would be 
possible, then, for me to say that I used the word "Yank" 
inclusively, self-deprecatingly, and of course those on this list who 
know that I am still legally an American citizen would have caught 
the joke.

But the joke was not really the point (and if it were I think you 
would be right to object to my making such an in-joke on a global 
list). I was actually using "Yank" exclusively, as an ingroup member, 
because I am involved in EFL and not ESL. The question you really 
need to ask is whether the distinction made in that sentence is a 
derogatory one or not. That is, is teaching ESL somehow less noble 
than EFL? I think not, although I will admit that you lot are paid 
like Coolies and we get paid like Yanks.

Actually, ESL/EFL is not a very deep distinction at all--we do the 
same kinds of things to the same kinds of people--often the same 
identical people at different stages of their lives. But I first came 
to Korea to teach middle school students, and I'm still involved in 
middle school education, so I do feel particularly strongly when the 
Americans park their tanks on our kids and don't even pay a fine, 
simply because they have forced upon Korea a an unfair treaty of 
legal, and not simply linguistic, exclusivity. Here there are two 
students in a bloody pulp that you will never have a chance to teach. 
And out there are two killers we still do have a chance to punish.
That's the distinction at hand.

dk



	


	Group: dogme
	Message: 2158
	From: Dennis Newson
	Date: Sa Aug 03, 2002 4:52 

	Subject: Re: Re: Yanks and Tanks


	dk writes, inter a great deal of ingenuous alia:


"Actually, ESL/EFL is not a very deep distinction at all."


I don't agree at all, and, more importantly, nor do a host of linguists. In the
British (limey? gringo? pommie?) tradition, English as a second language refers to
communities where English is used, alongside another language, as a second language (see
countries in English-speaking West Africa, for example) and English as a foreign language
refers to communities - all European countries, for example - where English is one of the
potentially endless list of foreign languages that can be studied.

The distinction ESL/EFL has crucial pedagogical implications related to the quite differing
roles English plays in such communities.

dk seems to be using ESL/EFL as a yank, i.e. as approximate synonyms.


Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2159
	From: Robert Haines
	Date: Sa Aug 03, 2002 5:19 

	Subject: Re: Re: Yanks and Tanks


	lifand67: The question you really need to ask is whether the distinction made in that sentence is a 
derogatory one or not. 

romiha1: Question: Is "Yank" a derogatory term in British English, or is it neutral like
"Brit" here in North America?

I think I did ask juat that in the question above.

romiha1: That is, is teaching ESL somehow less noble 
than EFL? I think not, although I will admit that you lot are paid 
like Coolies and we get paid like Yanks.

That depends on "we" and "you lot" are, ie CELTA trainers in London make what teachers here make.

I hear/read alot of anger about the recent tragedy in Korea (along with all the others in Korea. Japan, and the rest of the world). I recently read a banner that read: "United We Stand On the rest of the World". It's outrageous and upsetting, but it isn't pedagogy; it's politics.
----- Original Message ----- 
From: lifang67 
To: dogme@yahoogroups.com 
Sent: Friday, August 02, 2002 7:52 PM
Subject: [dogme] Re: Yanks and Tanks


Rob:

Yes, subjectivity--or rather inter-subjectivity--is the key issue 
here, as in much of dogme. Scot talked about how "derogatory" words 
are appropriated by the people being derogated (c.f. "queer" theory, 
a very early entry on this list. The word "nigger", or "bitch" means 
one thing used by white racists or black sexists. It means something 
very different when used by rappers or lesbians. The former use 
derogatory language to exclude the word hearer. It is because of this 
denial of intersubjectivity that the naked word "you" is considered 
quite rude in many languages, including English. The latter use it 
intersubjectively, to include speaker and hearer, (like the 
word "we").

This exclusivity explains the strange "not us" use of words 
like "Yank" (or "Cockney", or even "kid"), where the ingroup (non-
Americans, non-Londoners, teenagers) use it to refer to the outgroup 
(Americans, Londoners, and infants). Now, I am, actually, an outgroup 
member, having been born and raised in the United States. It would be 
possible, then, for me to say that I used the word "Yank" 
inclusively, self-deprecatingly, and of course those on this list who 
know that I am still legally an American citizen would have caught 
the joke.

But the joke was not really the point (and if it were I think you 
would be right to object to my making such an in-joke on a global 
list). I was actually using "Yank" exclusively, as an ingroup member, 
because I am involved in EFL and not ESL. The question you really 
need to ask is whether the distinction made in that sentence is a 
derogatory one or not. That is, is teaching ESL somehow less noble 
than EFL? I think not, although I will admit that you lot are paid 
like Coolies and we get paid like Yanks.

Actually, ESL/EFL is not a very deep distinction at all--we do the 
same kinds of things to the same kinds of people--often the same 
identical people at different stages of their lives. But I first came 
to Korea to teach middle school students, and I'm still involved in 
middle school education, so I do feel particularly strongly when the 
Americans park their tanks on our kids and don't even pay a fine, 
simply because they have forced upon Korea a an unfair treaty of 
legal, and not simply linguistic, exclusivity. Here there are two 
students in a bloody pulp that you will never have a chance to teach. 
And out there are two killers we still do have a chance to punish.
That's the distinction at hand.

dk
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	Group: dogme
	Message: 2160
	From: Tom Topham
	Date: Sa Aug 03, 2002 6:39 

	Subject: Re: Re: Yanks and Tanks


	...>Actually, ESL/EFL is not a very deep distinction at all--we do the
>same kinds of things to the same kinds of people--...

I object to the preposition as being an example of hidden anti-dogme thought 
rising to the surface.

Someone must have tongue in cheek, not sure if it is you or me.

_________________________________________________________________
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	Group: dogme
	Message: 2161
	From: Tom Topham
	Date: Sa Aug 03, 2002 6:55 

	Subject: Re: will and going to


	>What's interesting, from a teaching point of view (and a dogme
>one), is that the coursebooks - at least - had little or no effect on
>the order and frequency in learner output. The teacher's use of
>"going to" in a set phrase did seem to help fix it, although only as a
>set phrase. (I still remember one of my Spanish teachers
>punctuating every classroom instruction with "Vamos a ver" (Let's
>see) - which I picked up long before the tedious gramamr she was
>trying to drum into us). So dk, maybe lots of asides with "going to"
>in relatively functionally specific contexts might be the way. I.e.
>constantly looking out the window and saying "It's going to rain".
>Assuming that it is, of course.
>
>Scott
>
My little boy seems to have picked up "gunna" very quickly, in the context 
of prediction, as in your clouds example. On reflection, I often ask him 
"are you gunna break it?" "are you gunna be good?" etc, whereas will doesn't 
(at least off the top of my memory) enter much into our conversations... "I 
do it" is how he volunteers to do things, I imagine his ear hans't yet 
picked up the dark l in "I'll".



_________________________________________________________________
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	Group: dogme
	Message: 2162
	From: Adrian Tennant
	Date: Sa Aug 03, 2002 8:37 

	Subject: Re: Yanks and Tanks


	> So, in answer to your question, the word "Yank" is not locally
> derogatory when I say "what the Yanks call ESL".

I looked up the word 'Yank' in 3 of my dictionaries and none of them said it
was derogatory.

In fact, the meaning was clearly uniform - as in 'pull'.

The strange use of capitalisation got me, until I considered it in
imperative (and instructional) sentences. i.e. Yank down to open!

Dr Evil



	


	Group: dogme
	Message: 2163
	From: Dennis Newson
	Date: Sa Aug 03, 2002 8:57 

	Subject: Re: Yanks and Tanks


	When I was at primary school in the 40s, "Yank" was certainly derogatory, as in:


Old father Hubbard,
When to the cupboard
To get his poor dog a bone
But when he got there
The cupboard was bare
And so was his wife, with a Yank.

A Yank, as people in the UK used to joke then:

'an America soldier - over-paid,
over-sexed and over here'.



Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2164
	From: dnewson2001
	Date: Sa Aug 03, 2002 9:07 

	Subject: Will and be going to


	I've been thinking about the study Scott referred to by Bardovi-Harlig.
Couldn't you sum of the gist of what is apparently said as: " Expose
learners to as much authentic language as possible" ?

Dennis



	


	Group: dogme
	Message: 2165
	From: scott_thornbury
	Date: Sa Aug 03, 2002 3:12 

	Subject: Re: Will and be going to


	--- In dogme@y..., "dnewson2001" <dnewson@u...> wrote:
> I've been thinking about the study Scott referred to by Bardovi-
Harlig.
> Couldn't you sum of the gist of what is apparently said as: " Expose
> learners to as much authentic language as possible" ?
> 

Yes, absolutely, but with the proviso that the authentic language to 
which they're exposed should be located in its typical contexts of 
use. The unambiguous pragmatic function of "I'm going to write about 
+ NP" helped distinguish it from "will", although, initially, at 
least, it narrowed its range to just that one context. In other 
words, "going to" was simply and only what you said at the beginning 
of your diary entry - on a par with "Have a nice day" or "Long time 
no see" or "Wish you were here", in other very specific contexts. 
That was my point about taking advantage of impending bad weather to 
mutter "Looks like it's going to rain" quite often. 

Of course, the anti-dogmetists would argue that the classroom does 
NOT provide opportunities for exposure in "typical contexts of use" 
because, by definition, the classroom is a very specific and arguably 
non-typical context. While recognising the limitations of the 
classroom linguistic ecology, the dogme line is that there are many 
more classroom opportunities for language "affordance" than the VERY 
narrowly confined world of the coursebook would allow. Nor does the 
dogme line preclude the use of "artifice" (use search engine to 
locate previous postings) to (re-)create conditions of use, so long 
as the artifice is "authenticated" by the learners themselves, that 
is to say, so long as they have some say in, or ownership of, the (re-
)creative process. Like, it's my roleplay so I'll cry if I want to.

Scott



	


	Group: dogme
	Message: 2166
	From: Professor Reineman
	Date: Sa Aug 03, 2002 8:18 

	Subject: Re: Reflective Testing


	Tom asked about some kind of end-all reflctive testing.

I just finished teaching a 3rd quarter Spanish class, and the students' 
final exam was: Write an in-class essay telling me what you have learned in 
this class. (Students could use a bilingual dictionary and verb conjugation 
book--no notes.)

The results were marvelous. 21 of the 30 students took this 5-week summer 
session class with me as an instructor for the first time. They were 
accustomed to the traditional fill-in-the-blank exam, and we had a very 
short time to "bring them up to speed" to where my returning students 
already were.

As a preparation, students had done three short investigations on specific 
Spanish speaking countries (e.g., Learn something *interesting* about Peru, 
and write a parragraph about it). However, on the final, the question was 
completely open: anything they learned in my class and could express in the 
target language was acceptable. We also had a lengthy discussion (in 
English) about "What is learning?", "What do we need in order to learn?", 
"How do we know if learning has taken place?" as well as, "How do we define 
'interesting'?"

Most students included a parragraph on what they had learned *about* 
learning; many compared my style of instruction to what they had experienced 
prior to my class. (2/3 of these students are going into the k-8 credential 
program, and discussed how important this was for them.) Others discussed 
the cultural differences that they had come to appreciate through their 
assignments, their confidence in practicing Spanish outside of the 
classroom, and how their perception of the importance of groupwork had 
significantly altered.

Did they demonstrate all of the verb tenses we had studied? Hardly. (Some, 
yes, but not all.) Were they all grammatically correct? No, but they were 
understandable, and they communicated their ideas and demonstrated critical 
reflection. And most importantly to me, they demonstrated that what I do 
WORKS. (I have an appt. w/ the director next week to see if I can be 
exempted from the dept. exams during the regular school year, based upon 
these essays.)

This is the second time I have given this style of exam, and I have been 
absolutely thilled and energized by the results both times. It makes me 
wonder where traditional teachers get the energy to continue doing what they 
do year after year.

Hope this helps. Thanks for letting me share.

Julia Reineman,
Adjunct faculty, CSUSB U.S.A.

_________________________________________________________________
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	Group: dogme
	Message: 2167
	From: kellogg
	Date: So Aug 04, 2002 4:18 

	Subject: Classroom Ecology


	I'm writing stuff for my next class on Elementary English Education, and I have to teach my kids to teach their kids the sentence "What's this?" 

My first problem, as Scott says, is to find a situation where it is pragmatically appropriate and the meaning is transparent. Here are three: 

a) Find something visible in the classroom (preferably on someone else) you do not recognize. Ask about it. 

b) Find something in the classroom whose name in English you do not know. Ask about it. (Parts of the body are good for this.) 

c) Take something out of your pocket, and conceal it in your hand. Have students guess what it is. The winner then gets to keep the object, and continues the game with an object of his/her own. 

Now, you can see that there are three TOTALLY DIFFERENT pragmatic uses of the sentence being suggested here. One is really a question about function. Another is a language question. And the third is not really a question at all. 

For reasons I don't really understand, the first is often considered to be the core meaning. Thus in our elementary school textbook, there is a cute little character from an unnamed but very distant planet who picks up everyday objects and asks the earthlings about their function and name. (This character, invented by my colleague, was so successful that I notice it has been suggestively pirated by the Sunkist Korea company to sell soft drinks.) 

But of course it is the "non-core" meanings which are more likely in a language classroom. There are many reasons for this state of affairs. Looking around my office, I cannot see a single object I do not recognize, and I suspect the situation in the classroom is probably pretty similar. Even if I did find a classroom full of moose heads, trilobites, and antique sextants, it would be hard to be able to predict and manipulate the language to the extent required by the least able learners without destroying the functional purity I am trying to manage. 

And even if you could, would you? The second two meanings are probably more useful to learners: meaning b), if you like, in an ESL context where you are in a strange country and learning the names of things, and meaning c) for EFL, where there is really no pressing reason to know the names of things and you are really just having fun. 

Corpus based data generally ignores (I should say ignored) the issue of the population which the sample was supposed to represent, but it's clear that this is the crucial issue. We need corpuses based on CLASSROOMS. 

But even (written) classroom corpuses won't help with my current problem, which is intonation. I teach this stuff, and in the beginning it's marvelously simple, like a kind of butterfly: 


"H BODY!" 

I, EVERY- 



TEN AND RE- 


"LIS PEAT!" 


You know, DOWN is for power, friendliness, intimacy, output. UP is for requests, politeness, input. And that explains a lot about teacher language, including: 

"Now, for something completely different!" 

"Can YOU try that?" 


But of course it's not like that, particularly when the kids do it. For Korean teachers, the DOWN really takes over. Maybe I try to do too much with it--at times I feel like computers, attempting to communicate in a binary machine language that consists of only "0" and "1". Why, for example, is their a long rise and then a fall in the following "rap" on the latest Limp Bizkit album? 


"And as for all you mothers who think yo' shit don't stink, you can just take a big long flying f.....!" 

I've been reading a fair amount of Bakhtin, as well as studying Korean grammar, and two hypotheses occur to me: 

a) When you refer to things that other people say, or try to incorporate them into a sentence, you go UP, as in: 

"As as for all of you mothers who...." 

"So he's just sitting there what's going on when...." 

"And I'm going like WHAAAAT?" 

b) In general, the TOPIC of the sentence (which is not original) goes UP, while your original comment goes down. This is even true across speakers. 

A: And I'm like WHAAT? 
B: Totally out of it! But you've gotta say something.... 

Any counter-examples, anyone? 

dk 


PS 

Dennis: I'm not sure what you mean by "ingenous". If you mean "ingenious" I accept the compliment. If you mean "disingenous", you should say so and also say why you think so. 

But you are right. I was ingenuous. I ingenously took Rob's question as a genuine question and tried to give it a genuine answer. 

Now it appears to me that it appears to Rob that to discuss whether or not the word "Yank" is derogatory completely out of context is on topic (even though I don't speak or write British English), while to discuss the death of two middle school students at the hands of English-speaking occupiers is "not pedagogy but politics". 

That, Tom, is really an example of a hidden anti-dogme prejudice rising to the surface. We teach words not people. They crush people not words. 

Small words. Big world. Nothing to do with each other. 

d 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2168
	From: Dennis Newson
	Date: So Aug 04, 2002 5:28 

	Subject: Re: Classroom Ecology


	dk asks me:

"Dennis: I'm not sure what you mean by "ingenous". If you mean "ingenious" I accept the compliment. If you mean "disingenous", 
you should say so and also say why you think so."

dk, I thought, at first, "disingenuous", but then realised this wasn't what I meant, since I did NOT think you were lying. I settled for
"ingenuous", which includes "sincerity", but the "u" got lost! But I think this explanation still contains a degree of diplomacy - 
"ingenious" is closer to my "hand on my heart" meaning. What I REALLY thought was that you probably knew that "yank" could be interpreted 
as derogatory so you covered this fact with a smoke-screen of intricate argumentation.



Turning to "What's this?" and the language of the classroom, intuitively (but I'd rather go to a data bank)
I'd say it's used, authentically as in...

1. Teacher comes into the classroom and there is a mess of paper scattered on the floor. Of course he/she knows it's
paper and the "What's this?" means something like: "You know this is wrong, don't you? Explain. Who did it?"

2. Teacher looks over a pupil's shoulder as the pupil writes and spots a silly, avoidable mistake, points, and comments suggestively:

"What's this?"

I'm worried about "What's this?" - pointing at forehead, tugging ear, gripping nose etc. Surely that is "classroom language"
in the bad sense, meaning unnatural use of language found only in the classroom.

Wouldn't you agree that the best way of finding out the names of objects in English is:


"What's this called in English?" "What's the English (word) for ......?"


Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2169
	From: dnewson2001
	Date: So Aug 04, 2002 10:02 

	Subject: Re: Will and be going to


	Scott agreed that a sensible aim is to expose
learners to as much authentic language as possible

" with the proviso that the authentic language to 
which they're exposed should be located in its typical contexts of 
use."

And he adds: 

"Of course, the anti-dogmetists would argue that the classroom does 
NOT provide opportunities for exposure in "typical contexts of use" 
..... While recognising the limitations of the 
classroom linguistic ecology, the dogme line is that there are many 
more classroom opportunities for language "affordance" than the VERY 
narrowly confined world of the coursebook would allow. Nor does the 
dogme line preclude the use of "artifice" (use search engine to 
locate previous postings) to (re-)create conditions of use, so long 
as the artifice is "authenticated" by the learners themselves, that 
is to say, so long as they have some say in, or ownership of, the (re-> )creative process."

I follow that (and find the statement very interesting), but 
wonder what the dogme line is when the learners
themselves say, to make up an extreme example, that they would like to do some exercises one of them has found on tenses in a book belonging to an older brother entitled: ... Headpath.


Dennis



	


	Group: dogme
	Message: 2170
	From: Richard Samson
	Date: Mo Aug 05, 2002 10:53 

	Subject: will and be going to


	Conversational input

Scott recently recommended repeated use of "I think it's going to rain",
when looking out of the window on a cloudy day, as a way for a teacher to
augment the frequency of "meaningful" uses of "going to".

Can such very local strategies really lead to observable behaviour in
students' own production?

I accept that there must be some cause/effect chain between exposure and
learning.

But in my experience the relationship is very indirect.

What is my contribution to this thread?

Well, I used to say to students halfway through a two-hour class "Is it time
we had a break?"

I said it, with small variations, in every class at a variety of levels over
a period of months.

I thought it was really pretty neat: a hell of a structure, but an
expression that could be learnt as a single unit too, perfectly
contextualised in the classroom situation.

The experiment was not properly "scientific". I didn't do any formal
testing. I just have memories of what happened.

What did happen? Well, not much, quite frankly.

They understood what I was saying, presumably because of the "break" word.
And they were able to respond.

But none of the students at any level "picked up the expression". If I
waited for them to suggest a break instead of me, none of them were able to
do so in the way that I had previously done repeatedly.

Of course, in the end I could stand it no longer and highlighted, boarded
and technicolored the expression, insisting they use it just like a parent
insists on a child's Ps and Qs.

But I felt like a failure.

And I lost faith in "comprehensible input" as necessary and sufficient for
the task in hand.

Is anybody interested in trying to replicate my little experiment?

Regards,

Richard



	


	Group: dogme
	Message: 2171
	From: Dennis Newson
	Date: Mo Aug 05, 2002 10:57 

	Subject: Re: will and be going to


	Richard writes:

"I accept that there must be some cause/effect chain between exposure and

learning. But in my experience the relationship is very indirect."

I'm afraid I can't repeat Richard's experiment, because I have no pupils to
hand, but it does seem to me, as Richard discovered, that focussing, in effect
saying to the students: "Learn this!" is likely to be the only way, in the end,
of standing any chance at all of demonstrating which of the students might have learned
something specific from particular exposure.



Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2172
	From: Tom Topham
	Date: Mo Aug 05, 2002 1:43 

	Subject: Re: Giraffes don''t make noises


	>dk - I'm not so sure about intolerance of phonological ambiguity (in that 
>it - the (potential) ambiguity - sure exists despite the regularity of 
>ping-pong and hanky panky; and out of curiosity, what do roosters 'say' 
>instead of cockadoodle doo?).


Funny you mention it, I find that after a beer or two with students (at end 
of course or what have you), the "onamatopeia game" usually fills some time 
pleasantly.

I have yet to find a non-native who didn't think "cockadoodle-doo" was 
ridiculously funny. Polish roosters go "koo-kooREEkoo", can't remember any 
others off hand.

Dogs speak quite differently in different countries (Polish dogs go "how, 
how"), but cats seem to be mutually comprehensible, at least throughout 
Europe - they all more or less say "miaow".

PS Maybe giraffes do make noises, but nobody has taken a ladder to one to 
get a good listen? Sounds like a research project to me...




_________________________________________________________________
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	Group: dogme
	Message: 2173
	From: Robert Haines
	Date: Mo Aug 05, 2002 3:33 

	Subject: Re: Break time


	Richard Samson writes: 

"But none of the students at any level "picked up the expression". If I
waited for them to suggest a break instead of me, none of them were able to
do so in the way that I had previously done repeatedly."

Just out of curiosity, Richard, how did you know that none of them were able to?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2174
	From: Sue Murray
	Date: Mo Aug 05, 2002 3:48 

	Subject: is it time we had a break?


	Richard's example is interesting. 

perhaps the students were just too enamoured with the meaning - or the meaning was just TOO obvious - so the form got 'redundant'?? or perhaps it was TOO consciously put over???? or TOO perfectly contextualised??? 

Richard said:
>But none of the students at any level "picked up the expression". If I
>waited for them to suggest a break instead of me, none of them were able to
>do so in the way that I had previously done repeatedly.

but do you remember some of the ways they DID suggest a break, even though it was never an exact replica of your input?



to be honest, I often find students pick up on things I don't even realise I say - things that are so spontaneous and so much a part of my way of speaking that I say them as if on autopilot; perhaps that in itself (and the essentially natural prosody it entails?) can make such language more 'noticeable' to students???

Scott mentioned his Spanish teacher's use of 'Vamos a ver'; I'm wondering whether this was a natural, automatic feature of the teacher's own speech, or a conscious 'input strategy'?

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2175
	From: Sue Murray
	Date: Mo Aug 05, 2002 3:51 

	Subject: will and be going to


	Dennis wrote:
>wonder what the dogme line is when the learners
>themselves say, to make up an extreme example, that they would like to do some exercises one of 
>them has found on tenses in a book belonging to an older brother entitled: ... Headpath.


there's an interesting article in July's ELTJ which sort of relates both to this question, and indirectly to dk's idea about classroom corpuses ("Two complementary modes of foreign language classroom interaction" by Gloria Gil)

very briefly, the article's stance is that in reality there is no clear or crude division between 'pedagogical' and 'natural' language in a classroom, and the two intermingle and crossover, and the more they intermingle and crossover the better....

dk wrote recently, re multi-choice gapfill exercises and passing the salt:
>No, no--let's assume that the ability to tell when a "wrong" piece of 
>language might be right is really akin to the ability to tell when 
>the "right" bit of language might be wrong. In other words, it's 
>socio-pragmatics. Use this kind of test, and you are punishing your 
>learners for using their heads--you are unteaching them

this is so absolutely true if the exercises are used as a test; the best and most animated bits if using these type of exercises come from the learners talking about why 'wrong' answers could be 'right'; they might be explaining/defending their choices (scenarios) in the light of alternative ones given by peers, or making comments or asking questions, or playing with the language, their knowledge of it and their experience/imagination; whatever, a lot of comments and discourse can arise from the springboard of the exercise (of course, you don't need an exercise to generate such head using - but such head using sure makes that exercise more personalised and communicative - and less 'unteaching'.....); all this includes the type of thing Gloria Gil's article refers to as "asides embedded in pedagogically-oriented episodes" (dunno why, but doing the crossword with gran or auntie over a cup of char comes to mind ....)

In a way, this is a sort of mirror image of a dogme type scenario, where 'natural' episodes provide the springboard for 'pedagogic' asides; of course, the terms 'natural' and 'pedagogic' are difficult to narrowly define in themselves, let alone wholly separate; the article broadly takes 'natural' as 'communicative/meaning focused', 'pedagogic' as 'focus on form'.

(And something like Scott's example of opportunistic use of 'looks like it's going to rain' could surely fit both?)

a non-classroom example: last night, spending the evening with Italians, the conversation was several times 'punctuated' by my asking how to say something (or a word I know the first syllable of, but get lost about the following ones; or a word I'm not sure how to pronounce), or by someone explaining a phrase in dialect to me, and so on; these moments are part of the natural discourse; they are pedagogic and communicative at the same time; they are part of the conversational flow.

if I was in a classroom, some possible/probable differences might be: the words and the dialect phrase could be written down (on a blackboard, in a notebook); they might be drilled more specifically; they might be more consciously reformulated and recycled by teacher and learner; the learner may feel freer to ask for repetition and interrupt with language questions than in a non-classroom situation; notes of what happened and what was talked about (with new and key language highlighted) could be made. 

Most of these differences reflect things that can be 'formalised' in a classroom, whereas they just happen in our heads outside; for example, after an evening with friends, we're unlikely to write about what was said, but we might well remember and mentally 'replay' things people said or did, and it can be quite natural to repeat new - or funny or memorable - words and phrases to oneself. 

So in some ways, a classroom can afford a more 'caricatured' - positively emphasised - scenario for learning, and lots of things that are sometimes considered 'artificial' or limited to a classroom occur, albeit sometimes in 'weak' form, outside of it too; in the same way as lots of things that occur outside of a classroom can happen naturally in it. And defining 'natural discourse' is a tricky one - perhaps a good working definition could be that natural discourse creates its own threads and cohesion according to the moment, the situation and the people involved; in a classroom, there's naturally bound to be a greater degree of pedagogic awareness than when chatting in the pub.

Of course, over a few beers or a glass of wine, no one's likely to produce their older brother's copy of a verb form exercise and ask to do it; it's never happened in my classroom experience either, but if it did, I'd look on it as a springboard for spontaneous, even tangential, communication rather than purely a grammar exercise.

a pertinent dogme question could be how far that communication is allowed/encouraged to develop and run away from the original 'format' of the exercise (even to the point of the exercise getting ditched!)

perhaps the closest I can think of to the older sibling/headpath scenario is: last month a colleague had a 'split' in a class, in that one student had made a big chocolate cake with the general idea of eating, enjoying and chatting, while another student was quite categorical about wanting to 'do' the future perfect .....(quite a few students turned their nose up at this, but didn't openly contend the suggestion!) My colleague likes to try and please all the people all the time, so he wrote a few relevant examples on the board like, 'by the end of the lesson, we'll have destroyed this awesome chocolate cake!'. Then he left them alone for 15 minutes to eat, chat and come up with more future perfect examples if they wanted. Then he rejoined them to go over and go on with both their chat and their future perfects; perhaps a nice example not only of dealing with what IS the classroom reality (rather than what it should or shouldn't be) but also of the contingency of collectively constructed discourse, and interweaving the 'natural' and the 'pedagogic'? (or, you CAN have your cake and eat it in the language classroom ....??)

Sue







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2176
	From: Adrian Tennant
	Date: Mo Aug 05, 2002 5:46 

	Subject: Re: will and be going to


	> Scott recently recommended repeated use of "I think it's going to rain",
> when looking out of the window on a cloudy day, as a way for a teacher to
> augment the frequency of "meaningful" uses of "going to".

Useful? I'm not sure.
If you take the weather forecast in Britain 'going to' is not used that
often (although it is more frequent than the textbook 'will' which appears
to occur at maximum twice in a 5 minute slot). No, in Britain models of
(un)certainty such as 'might', 'could' and 'may' + a lovely use of 'should'
are far more common.

Dr Evil



	


	Group: dogme
	Message: 2177
	From: sthornbury@w...
	Date: Mo Aug 05, 2002 7:41 

	Subject: Re: will and be going to


	Richard, you're absolutely right, of course - relying simply on 
frequency of exposures alone is not enough, especially if they are 
not "noticed". And even if they are noticed, the (salient) exposures 
have to come at a rate that most classrooms /textbooks don't or 
can't accommodate. Researchers into vocabulary learning have 
found that it takes X exposures to a new word before it sticks 
(where X varies from 5 to 16, depending on which article you're 
reading) BUT that the first Y exposures should come in close 
proximity, e.g. in the same paragraph (where Y is 3 or 6 - I can't 
remember). In other words, it's not just the frequency but the 
spacing (ideally the spacing should get longer and longer, but not 
so long that the damned word slips over the edge again - but how 
can anyone control THAT?) There are other factors at play too - not 
least resistance (e.g. influenced by L1, over-generalisation etc). 
But just to prove Richard's point (and also my own) here's a little bit 
of research I (inadvertently) did. (If you're not into research skip to 
the bottom).

I coached a Danish woman on an internet-mediated course (don’t 
ask me how this fits into the dogme scheme of things – that’s 
another story). She was my student for about 18 months, and 
started at Upper Int level. The tuition was basically mediated by 
email, both informal chatty stuff and more formal assignments , as 
well as monthly half-hour phone conversations. In one of the last of 
these conversations she expressed surprise and perplexity at my 
correction of the following (from a composition of hers:

1. (S) 18/03/02 I can't think of any sort of fast food we don't like, 
but if we have it too often we get tired of it, and look forward to have 
a home made supper.

I had simply re-phrased this, without comment, as 

2. (T) 18/03/02 (7) "look forward to having..."

(S = student; T = tutor)

Now that she had raised the matter, I had a strong suspicion that 
this was not the first time it had come up. The beauty of this type 
of instruction is that everything is on record, so it didn’t take me 
long to find the following exchange (keep an eye on the dates):

3. (S) (22/06/2000): [composition] I look forward to see the 
vegetable crow …(3) I look forward to my next holyday

4. (T) (22/06/2000) [feedback] "I'm looking forward to seeing the 
vegetables grow" - look forward to + noun/-ing; use present 
continuous here - more idiomatic
(3) again "I'm looking forward to.." Note spelling of "holiday"

More interesting still was the fact that in my emails to her up to 
that point I had used the “look forward to” construction eight times, 
seven of which were followed by an “-ing” form (the exception was 
followed by a NP), e.g.

5. (T) 21/03/2000 Look forward to hearing from you then.
6. (T) 8/04/2000 Looking forward to receiving more written work
7. (T) 2/05/2000 Have a great time in Italy - looking forward to 
hearing about it.
8. (T) 15/06/2000 otherwise I look forward to getting your Unit 4 
work.
9. (T) 21/06/200 Keep up the good work - I'm looking forward to 
getting your next instalment

(Note that all these instances have the clear pragmatic function of 
“signing off”).

The fact that “look forward to” was already part of her interlanguage 
is evidenced by two examples right at the start of the “treatment”:

10. (S) 11/01/2000: I look forward to start. 
11. (S) 25/01/2000 I will go on with unit 1 one of these days and 
look forward to work with you.

It was clear that my (unintentionally) persistent use of “look forward 
to + -ing” had not been noticed. But, just four days after I corrected 
her explicitly (2), she produced the following, unsolicited:

12. (S) Unit 4 Tutorial 2 (26/06/2000): “I'm looking forward to having 
peace in my new home.

I continued to pepper my correspondence with more instances 
(five, in fact) when, several months after her apparent breakthrough, 
she wrote the following:

13. (S) 15/02/01: and I look forward to go on with the next level

and subsequently:

14. (S) 17/04/01: Look forward to start again.
15. (S) 13/08/01: I really look forward to hear from you.
16. (S) 13/09/01: Look forward to have our phone tutorial

- none of which, incidentally, I corrected or commented on, until, in 
a composition, she produced the following:

17. (S) 21/10/01: We looked forward to sleep in a bed but the 
receptionist didn't have reservation.

My response (forgetting that this had been picked up over a year 
earlier) was:

18. (T) 22/10/01: "we looked forward to sleeping..." (the 
construction "look forward to" is followed by a noun or a gerund 
(verb-noun))

Three weeks later, it was as if nothing had happened:

19. (S) 5/11/01: Look forward to talk to you again.

Finally, in another composition, she produced the example I 
started with (1), which triggered her perplexity.

Clearly, the 13 examples of “look forward to + ing” in the input she 
was getting from me, plus the two explicit corrections (plus 
explanation), had been powerless to dislodge the “to + base form” 
pattern that she inutitively preferred. (More recently I met a Polish 
woman whose otherwise “flawless” English produced the same 
mistake – I suspect that “I look forward to hear from you” will 
become fixed in standard international English, along with “I am 
used to do…” and “if I would have done…” etc).

What does all this prove –nothing, except that Richard is right in 
supposing that constant dropping does not always wear the stone, 
and even explicit instruction can have no effect on certain 
entrenched interlanguage forms. There comes a point, I guess, 
when you just say what the hell, if you can’t beat him, join ‘em. I 
look forward to hear other opinions on this.

(Incidentally, Adrian, I don’t agree that “[looks like] it’s going to 
rain” is not frequent in the context in which I was arguing for it – I 
think you are confusing two genres. It would hardly be appropriate 
for the teacher, idly glancing out the window, to say “it should rain”. 
As odd as saying “a ridge of high pressure is advancing from the 
north-west”.)

Scott



	


	Group: dogme
	Message: 2178
	From: Adrian Tennant
	Date: Mo Aug 05, 2002 8:34 

	Subject: looks like rain


	Agreed Scott, except wouldn't it be more common to say: "Looks like rain"?

Dr E



	


	Group: dogme
	Message: 2179
	From: Professor Reineman
	Date: Mo Aug 05, 2002 8:35 

	Subject: Re: Requesting Breaks


	Richard mentioned his frustration "I felt like a failure" at his students 
not "picking up" on the idea of requesting a break during class, even though 
he provided a great deal of "input by modeling".

However, beyond all the theories of "input" (which I don't believe we should 
discard, based on such "experiments"), we must also keep in mind motivation. 
Students know that it is the teacher's responsibility to suggest a break. 
They will patiently wait for said suggestion, and consequently have no NEED 
to learn the proper speech act for such a request.

AND, if a teacher (consistently) does not take it upon themselves to suggest 
a break, only the bravest of students will take it upon themselves to do so. 
Furthermore, when a student does so, pragmatics play a huge role in the 
word choice. (Last year I was a grad student in a three hour class that I'm 
certain would have never had a break if I had not suggested it. However, I 
never said, "Let's take a break!". Instead it was a dance of respectful 
supplication: "Sir, do you think that perhaps before we begin this next 
question we could possibly take a short break?")

I think it is unfair (and unwise) to not take social pragmatics into 
consideration when we hope that our students will replicate something. IF 
Richard had told his class, "Do you want a break? I don't need a break. If 
you all want to have a 10 minute break, you will need to request it.", I am 
certain that his students would have become highly motivated to incorporate 
the phrase (in which case it could have been perfectly acceptable for a 
student to sing out, "Break time!").

I firmly believe that certain aspects of "input theory" are valid, but we 
forget that humans have selective hearing in ALL languages. And when 
students choose to ignore what we think is important input, we throw out the 
baby with the bath water, and tout the invalidity of the whole theory.

Well, that's my two cents. Thanks for letting me share.

Julia Reineman
Adjunct faculty, CSUSB USA
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	Group: dogme
	Message: 2180
	From: Fiona
	Date: Mo Aug 05, 2002 9:44 

	Subject: Re: is it time we had a break?


	I agree with Sue on this one (as usual); I was going to say pretty much the
same thing, then read her post. I also find it's the idiosyncratic stuff
that gets picked up on, and maybe it's because it takes far more effort for
the sts to work out what it means. This is repetition of some of the other
comments from the last few days, but when the meaning is clear, or relies on
one word sts already know, plus the message is the important element, rather
than the vehicle it is transported in (having a break, raining....), I don't
think sts pay all that much attention to said vehicle. However, in my own
experience, for what that counts for, it's those 'oddballs' we punctuate our
speech with and puzzle them with in the process that get remembered after
shrieks of EUREKA when they've worked out the meaning. One of my friends
told me her students always used to ask her, around half way thru the year,
why she was always saying 'festival' when explaining exercises; I used to
find that, with new classes who had had a certain teacher the year before,
one of the first questions was always What's a "dickette" (sic)? as Mr C had
been calling them that for ten months; my own students' eyes light up when
we hit modals of hypothesis and they discover that my non-committal 'koob
bee' is actually 'could be', and means something like 'aha! we'll see in a
minute', or 'yeah, perhaps' depending.
Then once they have unravelled the mystery, they incorporate these phrases
into their English. Well, perhaps not 'dickette'.
So effort is also a factor, I should think, even with these 'throwaway'
phrases we use in class, the problem-solving element...

fiona



	


	Group: dogme
	Message: 2181
	From: Dennis Newson
	Date: Di Aug 06, 2002 3:56 

	Subject: Re: is it time we had a break?


	On the subject of what learners remember.....

Many years ago, before the invention of steam, I was teaching in a middle school in
Doha, Qatar. I was teaching, but got the impression that the very lively lads were learning
nothing. Then, one day, walking through the market, from all sides, with my intonation
and emphasis, I heard small boys calling out: "Will you stop talking and SIT DOWN!"


Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2182
	From: Robert Haines
	Date: Di Aug 06, 2002 5:06 

	Subject: Re: is it time we had a break?


	I've had similar experiences. And I think this relates to the social-pragmatics (sounds like an 80s New Wave band) mentioned earlier. I believe we seldom have the pleasure of experienceing what ss have acquired and use outside the classroom.
----- Original Message ----- 
From: Dennis Newson 
To: dogme@yahoogroups.com 
Sent: Monday, August 05, 2002 7:56 PM
Subject: Re: [dogme] is it time we had a break?


On the subject of what learners remember.....

Many years ago, before the invention of steam, I was teaching in a middle school in
Doha, Qatar. I was teaching, but got the impression that the very lively lads were learning
nothing. Then, one day, walking through the market, from all sides, with my intonation
and emphasis, I heard small boys calling out: "Will you stop talking and SIT DOWN!"


Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2183
	From: Robert Haines
	Date: Di Aug 06, 2002 5:26 

	Subject: Scott''s Research


	I can't help but think that Scott's Danish learner just didn't feel a true need for the TL (look/looking forward to + N/gerund). This supports those who claim that intermediate-level (by whose standards?) International English is becoming a sort of lingua franca, particularly in the world of business. Why replace what works, ie gets my message across, with what doesn't feel right? I know, in my head, that it should look one way on paper, but the teacher's form just doesn't sit right with my heart of hearts. Or is that a bit over the top? I even find myself (granted I'm in need of a vacation) adopting learner English at times. One week I consistently omitted third person and plural 's' on the board and copied learners' English in and outside the classroom. When I think about it, I have more exposure to learner English than to that other kind? on a daily basis as I spend at least 6 hours a day with ss and then go home to chat with my wife, for whom English is a second language. Like Scott said: "If ya can't beat 'em..."


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2184
	From: Sue Murray
	Date: Di Aug 06, 2002 1:50 

	Subject: Scott''s research


	Scott's research sure bears out my experience, as teacher and learner.

as teacher, I've frequently observed certain language items 'ping pong' in this way; often thought the items concerned (they are usually the same items across learners and levels and over time) are particularly 'dense', for non-English speakers (thinkers), sometimes for specific L1 groups. (Think I've gone on about this type of thing before!)

as learner, it's more difficult to 'observe' me; Rob suggests that we often feel no need to adjust/relearn something when it gets the message across efficiently as it is. This is surely a big part of it, yet why do some already efficient things seem to adjust pretty consistently - and sort of 'fit' almost from the outset - while other things consistently revert to base camp? Perhaps it's also something to do with when there's a 'mismatch' between what I metaphorically call 'head' and 'stomach'; when I consciously THINK about a particularly dense item, I can often get it right; the 'head' can take precedence over the 'stomach', at least temporarily. But as soon I'm out of 'learner mode ' - no regular class, no presence of a teacher, or no one who/not a situation which makes me feel, however subtly, that I should be paying attention to my ps and qs - the gut reaction takes over; because it's a gut reaction, I'm not aware of it, it's just natural; so I THINK I know the language item, but my stomach knows better sort of thing. (And, arguably, I DO know the language item, but it doesn't exactly match the L1 standard; at least not when it's at home in base camp)

And, as Rob said re Dennis's SIT DOWN please, "I believe we seldom have the pleasure of experiencing what ss have acquired and use outside the classroom." And what they use is always contingent upon the situation they're in, rather than a predictable or stable diagnosis of what they do or don't know. (And fl learners are not a totally separate species in this - mother tongue language 'behaviour' is also similarly 'pitched' and context sensitive?)

Another point about Scott's research is that it's the kind of thing that is vitally important for teachers to be aware of - also to avoid things like Richard's feeling of failure! It also puts a different perspective on a ppp type approach, which can tend to the assumption that once the learners have 'done' all the exercises and practised the language bits concerned, they've 'learned' them ..... a lot of frustration with the teaching/learning cycle could be turned to positive understanding - and observing rather than testing - if this common aspect was more 'accepted' from the outset, and if trainees were 'prepared' for it.

And, as Julia says, it's no reason to despair and think this or that teaching theory doesn't 'work'; it's more an insight into how learning is so much more than teaching, and how there's no automatic one-to-one matching between item taught or 'exposed to' and item learned/produced; the only magic formula is in the learner's head (and stomach), not the teacher's hands. Julia talks about selective hearing, and it is ultimately the learners who choose what to learn - selective learning if you like - though the choice often isn't a conscious or easily analysable one.

Incidentally, I've been using email a lot this year as an 'extra' with a fair number of students - it's been stimulating and motivating both ways and it's been mainly 'person to person' rather than student to teacher; nevertheless, it's impossible to completely abandon the teaching hat, also in that students expect a bit of pedagogic feedback along with the messages. From this point of view, it's been interesting to see that some of the specific language stuff from class has regularly reappeared in 'stomach' form in the mails; sometimes I've picked out one or two of these things and included them in my reply (either in highlighted form as part of the text, or explicitly in a PS, such as Scott's "look forward to + -ing"). These things get noticed, mentioned, often consciously re-used in class or in a subsequent mail; then, a few months later, they'll probably reappear in stomach form again. 

Of course, I'm referring to what I'm calling 'dense' items, which are only a part of the whole, and, as Rob says, rarely compromise efficient communication. 

What I'm never sure about is how much time should be given to things which seem to 'resist' adjustment. There could be a case for ignoring them completely, or there could be a case for saying that little and often can gradually help bridge the gap, or there could be a case for saying a full conscious immersion is sometimes helpful, or there could be a case for saying we should just take a leaf out of the learner's book and look forward to a future in which they can suggest us anything. (And Rob's point about picking up learner English - think we've had this before but can't remember what was said! - is interesting, in that we often find it so 'digestible'; not ONLY a question of exposure to it, I don't think; quite often, it reflects native speaker (so called) 'quirks', or things that are validly used in dialect but not 'accepted' in standard English.)

I was also interested in Fiona's colleague's 'festival' (as well as greatly amused by Mr C's 'dickettes'....), because I had an identical situation with an elementary learner; chatting to her after a lesson about half way through the course, she said, "but I don't understand everything you say. For example, you often say 'festa ...' ... like, 'festa ... all'?" (a sort of 'Italese' which could translate as 'party everyone' - and I'd been wondering why they kept coming in with paper hats and streamers ....)

And what Fiona says about 'effort' is another important point I think; motivated by curiosity and wanting to understand; if we really want to get the message but it isn't clear from the situation, we turn to the words; we strive to 'crack the code'? (A colleague has a neat risposte to learners who fret about not understanding everything he says; he simply tells them that if they understood everything perfectly they wouldn't be learning anything ....)

Sue







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2185
	From: scott_thornbury
	Date: Di Aug 06, 2002 3:27 

	Subject: Re: Scott''s research


	Sue wrote: A colleague has a neat risposte to learners who fret about 
not understanding everything he says; he simply tells them that if 
they understood everything perfectly they wouldn't be learning 
anything ...

Exactly. If it's too easy there're no problems, and if there are no 
problems, there's no effort, and if there's no effort, there's no 
learning. Teaching is about problematizing - and then supporting the 
learners in the way they attempt to solve the problems. The pre-
teaching approach to "doing a listening" attempts to pre-empt 
problems by second-guessing what learners won't udnerstand and pre-
teaching it, just as the PPP approach is all about pre-teaching 
grammar, in the faint hope that it will materialise in production. 

On the subject of "festival" - I had a teacher on a Dip course who 
used to teach kids in the Basque country I think itwas, and one 
parents' day a parent said, "It seems like you're a good teacher, but 
my boy wants to know why you are always shouting "Condon!" (condom) 
at them". 

After some reflection he traced this to his constantly exhorting them 
to "Calm down!"
Scott



	


	Group: dogme
	Message: 2186
	From: Marjorie Wehr
	Date: Di Aug 06, 2002 8:58 

	Subject: RE: Reflective Testing


	>
> Tom asked about some kind of end-all reflctive testing.
>
> I just finished teaching a 3rd quarter Spanish class, and the students'
> final exam was: Write an in-class essay telling me what you have
> learned in
> this class. (Students could use a bilingual dictionary and verb
> conjugation
> book--no notes.)
>
> The results were marvelous.


Julia,

I have had similar results to those you described. Every three months I give
my adult students (intermediate and advanced levels) a test by asking them
to compare what they have learned in those three months with the needs
analysis that had been done at the very beginning. They are asked to
describe what they now know that they had not known before, what they feel
they need to study and practice more and to cite vocabulary and expressions
that they found useful. This kind of testing forces the students to go back
and review/reflect what had been done. Often it triggers suggestions about
what they would like to work on next. It's also a great feedback for me to
see how divergent the "answers" are.

Marji



	


	Group: dogme
	Message: 2187
	From: Marjorie Wehr
	Date: Mi Aug 07, 2002 2:37 

	Subject: RE: Reflective Testing


	> By chance, de you have
> the same
> learners from one quarter to the next?


Yes, I do. They are employees of a firm and come from different departments
(IT, sales, quality control, etc.). I teach them once a week for 90 minutes.
When I began, I was told to regularly test the students and pass on the
results to the executive management. Fortunately both students and
management see the benefits of this kind of testing.




>I'm curious how the
> results of what
> they still want to cover are incorporated into the following three month
> session.



For example, several students in one group, when citing vocabulary and
expressions from the past quarter they found useful, listed: Could we run
through that again?/I'll get back to you./I'm afraid Mr. X is not in at the
moment./At what number can you be reached?/Sorry? vs. Sorry! (using
intonation to ask a person to repeat what he has said vs. excusing oneself)

Based on that, I prepared several lessons on telephoning, using idioms in
role-playing situations when answering the phone, asking for someone,
putting someone through, putting someone on hold, asing someone to call
back, taking a message, checking information, etc. I asked them to use
intonation, also to sound angry and aggressive or friendly but puzzled when
making a complaint or asking why a product hadn't arrived.

Based on the latest test from the same group, I am preparing lessons
(student centered) about negotiating.

I'm glad that I could contribute. Most of the time I "just" lurk.

Marji



	


	Group: dogme
	Message: 2188
	From: Dennis Newson
	Date: Di Aug 13, 2002 7:52 

	Subject: Dennis - Request for help


	I was contacted last night by a German professor of linguistics who is to give a talk
in English in Iran at the end of September, "I think I said yes to the invitation, but
now I've got stomach ache. My English has fallen fast asleep."

Predictably, he said after a short chat: "Of course, I can't just talk to you. I need a book so
that I can do some studying on my own."

I'm assuming, when his talk is written and translated, I can rehearse it with him so that when he reads it
out he might be udnerstood. And I'm also assuming what I really need to do is wake up whatever English is
there and enable him to tell people where he is from and what his subject is - etc. etc.

I'd be extremely grateful for any suggestions. I meet prof Peter tonight for a face-to-face chat.


Dennis 
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2189
	From: Robert Haines
	Date: Mi Aug 14, 2002 3:12 

	Subject: Re: Dennis - Request for help


	The first things that come to my mind are: Rehearsal, yes. Signposting. Steve/Mark Powell's(?) book on Presentations from LTP. Recording/Videotaping and watching for feedback. Exercises in Pilgrim's 'Business English Recipies' (unit 2 is about presenting information). 
Yes, I've mentioned using textbooks, but I consider these to be relatively appropriate and communicative.

Good luck, Dennis.
----- Original Message ----- 
From: Dennis Newson 
To: dogme@yahoogroups.com 
Sent: Monday, August 12, 2002 11:52 PM
Subject: [dogme] Dennis - Request for help


I was contacted last night by a German professor of linguistics who is to give a talk
in English in Iran at the end of September, "I think I said yes to the invitation, but
now I've got stomach ache. My English has fallen fast asleep."

Predictably, he said after a short chat: "Of course, I can't just talk to you. I need a book so
that I can do some studying on my own."

I'm assuming, when his talk is written and translated, I can rehearse it with him so that when he reads it
out he might be udnerstood. And I'm also assuming what I really need to do is wake up whatever English is
there and enable him to tell people where he is from and what his subject is - etc. etc.

I'd be extremely grateful for any suggestions. I meet prof Peter tonight for a face-to-face chat.


Dennis 
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L


Yahoo! Groups Sponsor 
ADVERTISEMENT



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2190
	From: Robert Haines
	Date: Mi Aug 14, 2002 5:00 

	Subject: What''s wrong with this picture?


	Suddenly, we teachers have been asked to give ss a "leveling examination" that should serve to place all ss at the appropriate levels. The exam consists of 70 grammar/vocabulary multiple choice and gap-fill questions along with some open ended questions. Question 71 asks the ss to write a paragraph "telling us why English is important to you and how you hope to use it in your future."

Question examples: 1. A: Have a nice weekend. (1/2 pt.)
B: ___________________
a. Thanks, so do you. c. Yes, I did.
b. Yes, it is. d. Thanks, you too!

5. Which word does not belong? (1/2 pt.)
a. bookcase b. cupboard c. desk briefcase

34. Write the opposites of these words. (1/2 pt. each)
borrow
laugh
save

Is the flavor coming through? Are we testing what ss know or don't know? Suggestions for improvement? I've got the answer key covered in highlighter ink, but I'm sure there are things I'm missing. 

Thanks for any suggestions and insights.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2191
	From: jschwartz63
	Date: Mi Aug 14, 2002 3:06 

	Subject: How well does DOGME fly in an EFL Dogpound?


	Dear All,

Questions: Is DOGME more suited for an ESL as opposed to an EFL 
market and can DOGME be adapted for an exam oriented market?

I've been a 'voyeur' on this list for sometime and figures it was 
time 'reveal' myself ! I guess I'm one your resident 'Yanks', though 
I am from the 'South' (a Redneck from Miami, Florida to be exact), I 
have been living in Thessaloniki, Greece however for the last 7 
years! I'm a DOS a large local EFL school as well as on the board of 
TESOL Macedonia-Thrace (N. Greece). I became interested in DOGME 
after hearing (and briefly meeting ) Scott in Athens this past April 
and his mentioning of the e-list in a response he wrote to the TESOL-
Greece Newsletter (thanks Scott!). Please consider me a proponent of 
DOGME, I will certainly do my best in trying to further the approach 
locally. Before finding the e-list and reading the associated 
articles - I was already giving presentations to teachers on how 
to 'unchain' themselves from their coursebooks - so finding the 
this 'precious load' has been a positive resource for my mission.

I've taught English both in the states (ESL market) and Greece (EFL 
market). But my experiences in these two markets of course have been 
very different. I'm certainly interested discovering ways of 
overcoming the same objections to adopting a DOGME approach as to 
that of other CLT or CLL approaches considering that the 
Greek 'private' market (EFL) is not only very coursebook led but also 
very exam oriented. Teachers who attempt CLT techniques are usually 
hampered by the fact that students here have the sole motivation of 
taking proficiency type certificate exams and none of the usual ESL 
market motivations which lead to the need to develop 
communicative 'survival instinct' competencies. As a result CLT type 
approaches unfortunately just don't 'fly' that well here. 

I've encountered a certain level of resistance to CLT activities from 
students in terms of what they expect from a classroom experience. 
Many students have even claimed that they don't pay teachers to teach 
them English, but rather they pay them to help them pass their exams. 
Many teachers and school owners unfortunately echo this sentiment as 
well. My message to them is of course that you can't have one without 
the other and that it is the teacher's mission to accomplish both, 
even if that means having a 'hidden agenda' as I have preached. 

I would like you to consider the following sad realties of this EFL 
market in your responses.:

Student Motivation and Expectations:
Many students feel that if the teacher doesn't complete the book with 
the class - they will not be fully prepared to pass their exams. Some 
private school owners even threaten to fire teachers if the 
coursebooks is not completed. In fact I know of several cases, where 
the school owner demanded that a teacher teach extra hours (unpaid!) 
in order to complete the book. 

The coursebook as a marketing tool:
It seems that completing the course book is misconceived as a form of 
marketing, because the reality is that it looks bad to parents and 
students when you don't complete something you've forced them to buy. 
Some schools in fact try to throw in as many course books as possible 
into their curriculum just to impress students. Sort of like the one 
with most coursebooks wins. One of my 'private' students several 
years ago proudly showed me his collection of over 50 coursebooks. 
Couldn't put a decent sentence together, but man oh man did he have 
coursebooks.

"Teaching NOT Testing":
It's all too easy to browbeat local EFL teachers with the above sound-
bite. Unfortunately it is not an answer to the dilemma of some 
colleagues who make the bold and positive leap to undertake the DELTA 
for example only to suffer a real 'crisis' of professional identity, 
when they encounter resistance of trying to apply techniques suited 
more for an ESL rather than EFL market.

Finally in support of DOGME, I currently undertaking the DELTA and 
will probably do the experimental research assignment on it - my 
first choice was to play around with Neuro-Lingistic Programming but 
DOGME seems a lot 'closer to home'. I'm also considering doing a 
presentation on DOGME at our TESOL convention (November 2nd and 3rd - 
info at : www.compulink.gr/tesolmth . I look forward to your input ! 
By the way I'm still reading the backlog of messages (2000 plus!) in 
this list so apologies if some of this may have already been 
addressed.

Best Regards,

Jay Schwartz
schwartz@c...
jschwartz63@y...


	


	Group: dogme
	Message: 2192
	From: Dennis Newson
	Date: Mi Aug 14, 2002 4:43 

	Subject: Re: How well does DOGME fly in an EFL Dogpound?


	A couple of quick comments on Jay's posting.

1. Isn't it true that the spirit of dogme is about using text books less rather than not at all? 
2. Surely it must make sense in dogme hostile environments to slip in dogme approaches gradually
rather than antagonise students, parents and school owners with a frontal attack and get the sack.


Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2193
	From: Sue Murray
	Date: Mi Aug 14, 2002 8:16 

	Subject: how well does DOGME fly in an EFL dogpound?


	Jay,

a colleague of mine worked in Greece; he was severely - almost violently! - reprimanded by the school owner if he didn't do 3 pages from the book each lesson. He said this meant .... he HAD to 'do' pages from the book, but that this meant the teenagers were never getting any chance to do ..... ANYTHING, really; they were apparently fed up with the situation of having the coursebook/exam forced down their throats - it was CPE and far too difficult for a lot of them - and welcomed the opportunity to all meet together informally with the teacher on Sunday afternoons and chat in English. 

A lot of these students kept in touch with my colleague after he left; they had all taken Cambridge Proficiency, but very few of them got through it. I know the Michigan Proficiency is also a popular exam in Greece, and a lot of students take both exams. 

It has often surprised me to see how notably and incredibly low the figures for Greece are in Cambridge exam statistics by country; just checked the public site, where the statistics for 2001 exams are, and they bear me out; statistics for Greece are: CPE June 2001 - 32 percent pass; 56 percent grade E; Dec 2001 same figures; MUCH lower than ALL other countries listed. The CAE and FCE stats for Greece are considerably lower than MOST other countries: CAE June 2001 - 44 percent pass, 45 percent grade E; Dec 2001 - 34 percent pass, 52 percent grade E. FCE June 2001 - 50 percent pass, 39 percent grade E; Dec 2001 - 48 percent pass, 42 percent grade E.

Such consistent, average 50 percent of candidates, grade Es for these exams surely means that at least half of those who take them are nowhere near ready for them - despite such assiduous use and study of exam coursebooks ......

could these statistics - which also compare very badly to other countries - be a possible way into cutting through the clever marketing and getting to some common sense? (Or would the reaction be that the figures would be even worse without the books???!! Help!!)

I don't think dogme is less suited to EFL - but the situation you describe is more like English for Exams, almost to the exclusion of EFL??

We have exam classes where teachers use the book quite a bit, exam classes where teachers use the book some of the time, and even exam classes where teachers don't use a book at all; the overall exam results are always pretty similar across the groups; but exams apart, the overall satisfaction, motivation, competence and confidence is higher in the groups who have done it 'their way' .... 

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2194
	From: Jay Schwartz
	Date: Mi Aug 14, 2002 11:58 

	Subject: Re: how well does DOGME fly in an EFL dogpound?


	Hi. Just a few thoughts in regards to Dennis's and Sue's comments on my
post:

Dennis: It would be prohibitive in this market to suggest teaching without
a course book. I've been trying to advocate finding new and different ways
of using the coursebook in the classroom (examples: place mats, fans,
fly swatters, etc..). Seriously in the states I conducted very effective
classes with nothing more than the newspapers I asked students to bring and
my wits. My idea in Greece, has always been to use the course book in the
same way I may have used a newspaper or other authentic reading material.
And.... there is always homework. Coursebooks are wonderful for
homework.Unfortunately most coursebooks today also come with the 'workbook'
and 'companion'.

The hard sell here is trying to convince students that we won't
"dogmatically" follow the course book. I can't tell you how many times
students have expressed immediate concern because I skipped exercise "B" or
started the course with unit 3 rather than unit 1. I usually tell them there
is a method to my madness. Sometimes there even is! :)

Sue: I've found the best way of alleviating student fears about not
swallowing the course book is to be honest with them from the very 1st day
of class that this is how I teach and how they will benefit from it. I think
this should be an issue especially when the teaching style may very well be
radically different from the students' expectations. This kind of like a
patient having the right to know in advance what type of therapy the
psychotherapist practices.

As far as the Cambridge results in Greece goes, thank you for taking the
burden off my shoulders of not belaboring the exact point you made. The only
statistic you left out was that the average age of students taking these
exams in Greece is younger than the rest of the world. How many 15 year olds
do you think could handle the CPE?

An interesting comment on the Michigan exams (the results are usually
slightly higher than Cambridge): Michigan has held the policy for many years
of not helping publishers write exam prep books or suggesting ways for
students to prepare for the exam other than taking general English courses.
As a result, many private language schools favored Cambridge exams and tried
to convince students against preparing for Michigan exams .... (drum roll
please) because there were no coursebooks and they didn't know how to teach
it! Some schools even went as far as suggesting that Michigan exams were not
recognized by the government, which they certainly are.

-Jay
schwartz@c...
jschwartz63@y...


----- Original Message -----
From: "Sue Murray" <suemurray@i...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Wednesday, August 14, 2002 10:16 PM
Subject: [dogme] how well does DOGME fly in an EFL dogpound?


> Jay,
>
> a colleague of mine worked in Greece; he was severely - almost
violently! - reprimanded by the school owner if he didn't do 3 pages from
the book each lesson. He said this meant .... he HAD to 'do' pages from the
book, but that this meant the teenagers were never getting any chance to do
..... ANYTHING, really; they were apparently fed up with the situation of
having the coursebook/exam forced down their throats - it was CPE and far
too difficult for a lot of them - and welcomed the opportunity to all meet
together informally with the teacher on Sunday afternoons and chat in
English.
>
> A lot of these students kept in touch with my colleague after he left;
they had all taken Cambridge Proficiency, but very few of them got through
it. I know the Michigan Proficiency is also a popular exam in Greece, and a
lot of students take both exams.
>
> It has often surprised me to see how notably and incredibly low the
figures for Greece are in Cambridge exam statistics by country; just checked
the public site, where the statistics for 2001 exams are, and they bear me
out; statistics for Greece are: CPE June 2001 - 32 percent pass; 56 percent
grade E; Dec 2001 same figures; MUCH lower than ALL other countries listed.
The CAE and FCE stats for Greece are considerably lower than MOST other
countries: CAE June 2001 - 44 percent pass, 45 percent grade E; Dec 2001 -
34 percent pass, 52 percent grade E. FCE June 2001 - 50 percent pass, 39
percent grade E; Dec 2001 - 48 percent pass, 42 percent grade E.
>
> Such consistent, average 50 percent of candidates, grade Es for these
exams surely means that at least half of those who take them are nowhere
near ready for them - despite such assiduous use and study of exam
coursebooks ......
>
> could these statistics - which also compare very badly to other
countries - be a possible way into cutting through the clever marketing and
getting to some common sense? (Or would the reaction be that the figures
would be even worse without the books???!! Help!!)
>
> I don't think dogme is less suited to EFL - but the situation you describe
is more like English for Exams, almost to the exclusion of EFL??
>
> We have exam classes where teachers use the book quite a bit, exam classes
where teachers use the book some of the time, and even exam classes where
teachers don't use a book at all; the overall exam results are always pretty
similar across the groups; but exams apart, the overall satisfaction,
motivation, competence and confidence is higher in the groups who have done
it 'their way' ....
>
> Sue
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2195
	From: Julian Bamford
	Date: Do Aug 15, 2002 10:40 

	Subject: Illustrations


	(I'm working through 97 interesting dogme postings after being away on
vacation, so this is a late response.)

On August 4th, Dennis wrote: "I...wonder what the dogme line is when the
learners themselves say, to make up an extreme example, that they would
like to do some exercises one of them has found on tenses in a book
belonging to an older brother entitled: ... Headpath."

I had just that experience the other day (not Headway, but another
textbook). There was no question in my mind that if the students asked for
it, we do it. So (with a sense of foreboding) we did what they asked. If
it had gone well, that would have been great, and they would have asked for
it again or I'd have incorporated it into future classes. But it bombed.
I know the students won't ask again. End of story.
But to jump into another story, I think what I did (i.e. doing what
students wanted; trial and error) illustrates what dk wrote on August 1st:
"I think that when people make decisions in the classroom they often do so
for reasons that have little to do with theory." I make decisions based,
not on the theory "do what the students want," but based on my own hard-won
practical experience that doing more of what students respond positively to
tends to work. Then I discover dogme and find theory that is compatible
with and perhaps explains my experience, which (as dk also suggested) gives
me further ideas that influence what I do in the classroom.
Julian



	


	Group: dogme
	Message: 2196
	From: leeroy_187
	Date: Fr Aug 16, 2002 1:11 

	Subject: Re: how well does DOGME fly in an EFL dogpound?


	Jay, I can agree and empathise with your situation.

I think Simon Barne pointed out some potential dogme application 
limitations quite well in his website... (Bits have been cut out)

------------

"Let's face it, when you stroll into class ten minutes late from the 
pub, you're in a bit of a spot. You've nothing prepped, no materials 
to hand, no amazing activities up your sleeve.

"Bugger me!" you say to yourself. "What the fuck am I going to do 
with this bunch for an hour and a half?"

That's why Teaching Unhinged is a godsend. It is a totally brilliant 
skive dreamed up by some of EFL's biggest wasters. Follow this 
methodology and you'll never need to plan a lesson, cut up little 
bits of paper, elicit the present perfect or mark homework ever again.


----------------------------------------------------------------------
----------

Here are the ten rules of Teaching Unhinged. They are not so much 
prescriptive as facilitative. It's a bit like saying the pub is open 
from 11am to 11pm, rather than closed from 11pm to 11am. Crucial 
difference, as I've found out when trying to get into the Fox & 
Hounds at 4 in the morning after a good smoke.

1. Teaching should be done using only the resources that teachers and 
students have in their pockets.

It's amazing what a wealth of language this yields. Bits of fluff, 
dirty tissues, coins... we once did a lesson around a piece of snot. 
Like, how the snot must have felt being rolled into a ball and shoved 
into a grubby hanky. Do you know how many words there are to describe 
the elasticity of snot? Flexibility, resilience, rubberiness, 
plasticity, ductility, springiness, stretchability, suppleness, 
pliancy, tolerance... It was cutting-edge stuff.

3. The teacher must sit down at all times that the students are 
standing and lie down whenever students are seated.

All that hierarchical "teacher is in charge and knows best" shit is 
just so uncool.

7. Topics that are generated by the students themselves must be given 
priority over any other input. 

At a lesson last week, for instance, I asked the class what they 
wanted to talk about. The results were an eye-opener:

60% - "Don't know." 
20% - "Sex." 
10% - "Go play computer." 
10% - "Where it is?" 

9. The criteria and administration of any testing procedures must be 
negotiated with the learners. 

The students usually tell me they want access to authentic materials, 
such as dictionaries and the teacher's book, and they don't want a 
fascistic-type teacher standing over them (or lying near them). So I 
tend to go to the pub during exams. My classes' results are always 
really good.

10. Teachers themselves will be evaluated according to only one 
criterion: that they are not boring. 


At Teaching Unhinged we pride ourselves on being all-round 
interesting guys, not to mention captivating raconteurs. John, for 
instance, works in Norwich and rides a bicycle everywhere. With his 
cycling stories he can hold a class spellbound. Or there's Rob, now 
in Hungary, who used to work in a bank. His banking-based lessons are 
really challenging and fun. (And don't think we haven't got a sense 
of humour. We have. But it's very subtle, a bit too dark and 
intellectual for some tastes.)

Once my school hired this neurotic woman who wanted to teach loads of 
grammar and work on what she called the students' "appalling" writing 
skills. She didn't last long."

-----------------------------------

If you look through the deep layers of sarcasm, Simon's points are 
similar to Jay's & ones I attempted to make a while ago. Sometimes, 
it seems the students don't want dogme. So do you try to convince 
them that your way is best, or just admit defeat and do it their way?

For me, some classes work dogme-style, and some don't. The dogme ones 
are always more fun and productive - but I've found that when in a 
situation where a class is "dogme-unfriendly", it's better to pile 
through the book old-fashioned style than try to ram it down their 
throat. Just my 2c worth...

Lee.



	


	Group: dogme
	Message: 2197
	From: Julian Bamford
	Date: Fr Aug 16, 2002 4:37 

	Subject: look forward to gerund


	Leaving aside the possibility that international English may embrace' look
forward to' plus base verb (something I also look forward to see), the
stubborn revertion of Scott's student to this error may be because of that
"to" which looks just too much like part of a verb form (e.g., I'm going TO
DO something) that the student has already internalized beautifully. A
simple correction [""look forward to" is followed by a noun or a gerund
(verb-noun)"] may therefore not raise consciousness enough. It works in my
experience to spend a bit of time getting students to see that they are
processing the phrase as "look forward" and "to VERB." Followed by
explaining that they need to see it as "look forward to" and "noun or
gerund" instead.
Julian



	


	Group: dogme
	Message: 2198
	From: Robert Haines
	Date: Fr Aug 16, 2002 5:44 

	Subject: Dogme is a skive?


	Aside from the vocabulary-enhancing value of reading words like "skive" and "waster", which I'm not often exposed to here in the States, I found leeroy_187's message thought-provoking. Particularly: 

"Follow this methodology and you'll never need to plan a lesson, cut up little 
bits of paper, elicit the present perfect or mark homework ever again."

Can you tell me why you believe dogme excludes lesson planning, cutting up bits of paper, and marking homework? 

For example: I have two new ss in the class on Monday, so I cut up some bits of paper on Friday, planning (in my lesson) to pass these out to ss. On Monday, at some point in the lesson, I pass the bits of cut up paper out to ss and ask them to write down questions they'd like to ask the new ss and the new ss to write questions for their new classmates, e.g. about the city, shopping, nightlife, the class, etc. After ss ask their questions, which hopefully and usually lead to more questions, they write a summary of the new ss, or in the case of the new ss, a summary of what they now know about the city and so on. I collect the writings as homework. If I think it might promote noticing, I might mark them, respond to them with a letter, use them in an activity, or do something else with the writing. 

Perhaps not "pure" dogme, but inclusive of planning (a relative term), cutting up bits of paper, and marking homework. Granted, I've not elicited the present perfect, but then, why should I?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2199
	From: Julian Bamford
	Date: Fr Aug 16, 2002 5:53 

	Subject: The brain and learning


	"Babies learn naturally. Why can't adults?" (Adrian Tennant asks
rhetorically on August 1st).

Robert Haines, on the same day: "All of my colleagues agree that L2
learning is different."

Dennis, also August 1st: "Adults... have passed the biological baby
learn-by date... (and) need to learn additional languages in a different
way."

I think, as Robert and Dennis's postings indicate, the consensus is that
adults learn language in a different way to babies, and therefore need to
learn languages in a different way. But (I'm with Adrian on this), that
seems not to be true, and is therefore not a helpful bit of theory to be
carrying around.

A lot is already known about how babies and adults learn language, and the
books, Pinker and all, are out there to read. But I think some very simple
things are perhaps all we language teachers and students need to know.

Yes, babies have brain plasticity that adults don't have, but that is a red
herring.

Language, how humans use language, and HOW the brain learns things, is the
same, no matter who learns what at whatever age.

Language is a skill that builds up slowly over time. As to how the brain
learns, this is summed up in the Talmud, "One becomes as one does." (Thanks
to 'The Brain Explained by Daniel Drubach, p. 67, for that quote).

If you (Dennis's summary) "expose learners to as much authentic language as
possible" in authentic contexts, appropriate to the learners, involving the
learners, getting learners to relax and not worry about remembering or
forgetting, the brain learns, and language learning is painless. Lengthy,
but painless.
Julian



	


	Group: dogme
	Message: 2200
	From: Dennis Newson
	Date: Fr Aug 16, 2002 8:04 

	Subject: Re: look forward to gerund


	I remember the first time, as a NS, I became aware of the need to change Julian's formulation:

look forward to + noun/gerund

to:


look forward to + SOME nouns/gerund


1961. West Africa. I was drilling 1A with:


I am looking forward to going home
the weekend
dinner
the holidays



When a tiny boy offered:

I am looking forward to my girlfriend.


Still, we all understood what he meant.


Dennis 




-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2201
	From: Dennis Newson
	Date: Fr Aug 16, 2002 8:04 

	Subject: Re: The brain and learning


	Julian queries the claim that babies and adults learn languages differently.
I would still think there are important differences, including:

1. Babies are learning their mother tongues, with all that implies in terms of massive
input and reinforcement coming in from the infant's surrounding world.

2. Babies have a biologically-driven motivation: learning their mother tongue is part of discovering the world and themselves.

3. Motivation to acquire other languages is immensely varied and often problematical amongst non-babies.

4. Adults are learning a second (or third....) language and the mother tongue, the first language, frequently
interferes.

5. Babies and very young children have an abilty to imitate sounds precisely that most adults gradually lose as the physical
habits of producing the mother tongue sounds gradually take hold. 

6. On the level of sound perception many adults tend to hear all foreign languages through the filter of their 
mother tongue sound system.

7. Babies and very young children have an absorption ability and rate and retention for new lexical items that no adult has or can have.



Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2202
	From: Julian Bamford
	Date: Fr Aug 16, 2002 11:35 

	Subject: The brain and learning


	Dennis, You list some important differences between babies and adults
learning languages. My point isn't to deny those in any way shape or form,
but is to suggest that focusing on such differences is less illuminating
than focusing on similarities. The similarities are that the brain,
regardless of age, learns in fundamentally the same way (i.e., makes
connections between neurons) and learns skills such as language in
fundamentally the same way (i.e., over time, through many repetitions).
So, while things are different, they are also the same. The
problem with looking at the differences is that they tend to blind us to
the similarities. Perhaps because we believe, wrongly, that the adult
brain and the child brain learn in fundamentally different ways, we
approach adult language teaching in ways that seem helpful to adults, but
are in fact incompatible with the way the brain, any brain, learns a skill.
We analyse and organize language, divide it into subskills (speaking,
listening, etc.), put it in a book, serve it in bite-size chunks to
students, and test them on it. These methods are compatible with how the
brain learns knowledge (which is the first step in learning a skill), but
they are seriously deficient in helping the brain convert that knowledge
into the automatic, effortless skill that language is.
But if we see that learning is learning, then we can see that the
way children effortlessly and successfully learn language can suggest
(while taking into account Dennis's differences) fruitful approaches to
effortlessly and successfully teaching adults. Just one example, note how
parents or caregivers, without training, unfailingly give a baby what it
needs to learn language at the different stages of its development (e.g.,
lots of vowels, baby talk). Maybe the way we talk with adult students
could be a key to helping them learn, and maybe we need some training in
doing this if it isn't in our nature.
Julian



	


	Group: dogme
	Message: 2203
	From: Jay Schwartz
	Date: Fr Aug 16, 2002 2:39 

	Subject: Re: The brain and learning


	Regarding Julian's Comments:

Here are a few of my observations a not only a father of two bilingual
children.

1. My son will be six on Tuesday and my daughter is 4. Though clearly Greek
is their dominant language due to the extra exposure they have to it, their
English is coming along. At a younger age it seems they both were able to
synthesize both languages and create 'all purpose' words that made sense to
me not only in terms of communication but also grammar. And for some time I
actually marveled at what they were creating. Of course my wife and I, and
the rest of world had to screw it up by teaching them to speak what is
'proper' - but to them unnatural - English and Greek. What can I say? I
think in someway we are our own worst enemies.

2. As Julian said as a parent I do tend to talk down to my children. It
almost becomes second nature to me to talk that way to them. I am more
conscious of my own speech now, as they are approaching primary school and
am attempting to give them a bit more 'I+1'. It's a battle though. The
frustrating part is wrestling with the idea of not forcing a structure down
their throats because they are just not ready to learn it yet. Then they
turn around and surprise you one day and start using it almost by
themselves. Amazing.

3. I would agree that the brain as an engine works the same for both adults
and children. However, although the process may be the same the input and
subsequent output of adults and children is very different. In any given
situation there is a much greater range of information (external input) for
adults to process than a child does being exposed to the same situation. The
adult 'brain' also adds in its own 'twist on things' (internal input) so the
total input then ends up very different than the child's.
Basically, as an adult, we overload our 'brain' with so much information
that it just takes longer to process it all and produce our proficiencies in
things. Of course this is only a very simplistic look at the brain function.

I think one of the highlights of DOGME is that, to a certain extent, it does
strip away a lot of the 'extras and frills' that teaching has generated, so
in the end the adult - at least in the classroom - has an easier time
processing it all. Fewer variables - faster processing.

A question I still have of DOGME is how well is addresses diverse learning
styles?

- Jay
schwartz@c...
jschwartz63@y...


	


	Group: dogme
	Message: 2204
	From: Jay Schwartz
	Date: Fr Aug 16, 2002 6:54 

	Subject: editting


	Dear all - Apologies for my consistent typing and e-mail editing gaffes. I guess I can chalk it up to yet one more 'adult brain' inefficiency. At least mine!

All the best,

- Jay

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2205
	From: kellogg
	Date: Sa Aug 17, 2002 4:15 

	Subject: Ontogeny Recapitulates Phylogeny


	(Sorry, folks--I posted this on the dogmesupport list by mistake. Also apologize for extreme and of course quite uncharacteristic length of the message....) 

Tibetans, for millenia, have practiced the custom of "sky burial", in which corpses are dismembered and fed to vultures. (For reasons I don't understand very well, the vultures are held sacred, but the undertakers are held in utter contempt.) 

As a result, they were very early on minutely familiar with the various stages of human embryonic development, and about a thousand years before Darwin they developed the theory that human kind on earth, as in the womb, passed through various stages of animal like existence: the legless fish, the tadpole, the frog, the pig, and then, at long last, the monkey, the direct ancestor of humans and antecedent to birth. 

Of course, this is the view that "ontogeny recapitulates phylogeny", espoused by the German 19th Century philosopher Hinckel (I think, but maybe it was Humboldt, who is certainly influenced by it). 

Never mind all the resonant latinate nouns; its just a way of saying that the child is father of the man, and each of us reproduces in embryo, in a short space of nine months, what took many hundreds of millions of years to produce first. 

Today most biologists accept that the Tibetan/19th Century German view is "succinct, but overstated", and that the process is really more like reverse engineering. The product is the same, but for that very reason--because in one case the product is pre-determined--the process is going to be different in important ways. 

Still, it's kind of a useful metaphor for discussing the differences between L1 acquisition and L2 acquisition. Dr. Evil contends that the ontogeny of language is a good model for its teaching. Dennis says it cannot be. 

What I want to argue is that the ontogeny of language is a good model for understanding its phylogenesis(because we are still roughly at the Tibetan stage of understanding, as far as understanding the ontogenesis and phylogenesis of language is concerned). No, it doesn't tell us how to teach it. But yes, it can tell us a fair amount about how learners understand it. 

New languages are born in pain, through migration and communicative bother (Scott would say that it is distance which creates grammar). Children essentially require language to deal with the same kinds of problems, arising from their unexpected and (from their point of view, at any rate) entirely-uncalled-for arrival into a maddeningly uncooperative world. 

In both cases, phylogenesis and ontogenesis, languages are created by speech communities, even if only communities of two. Not by brains alone. 

(The BBC recently reported the discovery of the first of a large number of "language genes", with the interviewed scientist grimacing over the idea that all of human civilization derives from two little molecule changes on the human genome. Well he might grimace; the gene in question covers only the control of facial muscles, and thus the clarity of pronunciation. This is, of course, irrelevant in human sign languages, so we are really looking at a genetic influence on the route of language phylogenesis, and not the cause of language phylogenesis itself.) 

One might be tempted to seize the "ontogeny recapitualtes phylogeny" insight and turn it into "pedagogy must recapitulate both". Of course this is what people like Krashen have done. But I am more tempted to resist the temptation. 

Even if we assume (wrongly, I imagine) that the phylogenesis of language in speech communities is exactly the same as its ontogenesis in individuals, when we talk about adult language learning we are not talking about either. 

We are going into the future of language, not the past. Even if we accept that ontogeny recapitulates phylogeny, there is no reason to assume that pedagogy can or should recapitulate phylogeny. 

Language phylogenesis was a very time consuming process. It took centuries. So is ontogenesis. It takes a good decade or more, of four thousand hours exposure a year. 

So it is a model for teaching that is, as Julian and others point out, a bit leisurely for all but the most laid back teachers, and for all learners bar none. 

But let's not undervalue the Tibetan contribution or overestimate our own understanding. The idea that linguistic ontogeny recapitulates linguistic phylogeny still has some great insights for the classroom. 

One of them is the idea that we were kicking around a few weeks ago, that supra-segmental elements of pronunciation might have developed/be developed before segmentals. 

This idea makes perfect sense if we understand that languages went through a grunting and groaning phase long before grammar and even lexis developed. It also reflects the learner's, but not the teacher's, view of what's going on. 

Take (once again) PPP, both as it exists in the teacher's lesson plan and as it plays out in practice. Elsewhere, Scott has "reinterpreted" present-practice-produce as three facets of the same language phenomenon: Present focuses on complexity, practice on accuracy, and production on fluency. 

This is compelling at the adult level, but of course even there PPP very much goes against the principle of WHOLE to PART that the Whole Language movement holds (because complexity means an immediate concern with parts). Why is this principle so important? Because it is inherent in both the ontogenesis and the phylogenesis of languages. 

When I teach children, PPP is really a matter of: 

P1: "Listen!" 
P2: "Listen and repeat!" 
P3: "Now you try it!" 

(where P3, of course, stands for pandemonium, and not production.) 

From the learners point of view, this must sound something like: 

P1: (Musical noise, chiefly supra-segmental) 
P2: (Now, what were the words?) 
P3: Right--now, let's put them together like THIS! Oooh, what fun! (Teacher thinks, woah, what a mess!) 

Now, this doesn't have direct implications for teaching order. Just because kids hear the ups and downs of intonation before they hear the voiced and unvoiced consonants doesn't mean we present them in that order (how can you separate them?) But it's still a good thing to know, not least because it reminds you that you are stressing one thing, and the kids are hearing quite another. 

Can we can teach supra-segmentals before we teach segmentals? Can we teach grammar before vocabulary? I rather doubt it. But in a sense we can, and we must, teach discourse before anything. 

Fanselow asks, what is a "teacheme"? And what, we might add, is a "learneme"? We still don't know. But we can rephrase the question thus: what is the smallest teachable unit of discourse that is still a complete discourse? And we can at least answer: it's not a phoneme. It's not a lexeme. It's not even a Grammar McNugget. 

Vygotsky sez: 

"In mastering external speech, the chld starts from one word, then connects two or three words; a little later he advances from simple sentences to more complicated ones, and finally to coherent speech made up of series of such sentences; in other words, he proceeds from a part to the whole. In regard to meanng, on the other hand, the first word of the child is a whole sentence. Semantically, the child starts from the whole, from a meaningful complex, and only later begins to master the separate semanctic units, the meanings of words, and to divide this formerly undifferentiated thought into those units." (Vygotsky, "Thought and Language", p. 219) 

By looking at lessons the Tibetan way, the Vygotskyan way, the learner's way, we can probably get much closer to the way language actually developed, from meaningful grunts to short strings of words to the sort of supra-segmental music with grammatical liberetto that we do today. 

In Richard Strauss's great opera Capriccio, written in 1942 as Auschwitz was opening its gates for business, a poet and a musician debate at great length whether music "comes first" (when writing an opera, as well as in human evolution) or words. 

FLAMAND (the musician): The cry of pain preceded language. 
OLIVIER (poet): But only speech can explain pain. 

dk 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2206
	From: Adrian Tennant
	Date: Sa Aug 17, 2002 8:38 

	Subject: Re: Ontogeny Recapitulates Phylogeny


	----- Original Message -----
From: "kellogg" <kellogg@n...>
To: <dogme@yahoogroups.com>
Sent: Saturday, August 17, 2002 4:15 AM
Subject: [dogme] Ontogeny Recapitulates Phylogeny


> (Sorry, folks--I posted this on the dogmesupport list by mistake. Also
apologize for extreme and of course quite uncharacteristic length of the
message....)
>
> Tibetans, for millenia, have practiced the custom of "sky burial", in
which corpses are dismembered and fed to vultures. (For reasons I don't
understand very well, the vultures are held sacred, but the undertakers are
held in utter contempt.)
>
> As a result, they were very early on minutely familiar with the various
stages of human embryonic development, and about a thousand years before
Darwin they developed the theory that human kind on earth, as in the womb,
passed through various stages of animal like existence: the legless fish,
the tadpole, the frog, the pig, and then, at long last, the monkey, the
direct ancestor of humans and antecedent to birth.
>
> Of course, this is the view that "ontogeny recapitulates phylogeny",
espoused by the German 19th Century philosopher Hinckel (I think, but maybe
it was Humboldt, who is certainly influenced by it).
>
> Never mind all the resonant latinate nouns; its just a way of saying that
the child is father of the man, and each of us reproduces in embryo, in a
short space of nine months, what took many hundreds of millions of years to
produce first.
>
> Today most biologists accept that the Tibetan/19th Century German view is
"succinct, but overstated", and that the process is really more like reverse
engineering. The product is the same, but for that very reason--because in
one case the product is pre-determined--the process is going to be different
in important ways.
>
> Still, it's kind of a useful metaphor for discussing the differences
between L1 acquisition and L2 acquisition. Dr. Evil contends that the
ontogeny of language is a good model for its teaching. Dennis says it cannot
be.
>
> What I want to argue is that the ontogeny of language is a good model for
understanding its phylogenesis(because we are still roughly at the Tibetan
stage of understanding, as far as understanding the ontogenesis and
phylogenesis of language is concerned). No, it doesn't tell us how to teach
it. But yes, it can tell us a fair amount about how learners understand it.
>
> New languages are born in pain, through migration and communicative bother
(Scott would say that it is distance which creates grammar). Children
essentially require language to deal with the same kinds of problems,
arising from their unexpected and (from their point of view, at any rate)
entirely-uncalled-for arrival into a maddeningly uncooperative world.
>
> In both cases, phylogenesis and ontogenesis, languages are created by
speech communities, even if only communities of two. Not by brains alone.
>
> (The BBC recently reported the discovery of the first of a large number of
"language genes", with the interviewed scientist grimacing over the idea
that all of human civilization derives from two little molecule changes on
the human genome. Well he might grimace; the gene in question covers only
the control of facial muscles, and thus the clarity of pronunciation. This
is, of course, irrelevant in human sign languages, so we are really looking
at a genetic influence on the route of language phylogenesis, and not the
cause of language phylogenesis itself.)
>
> One might be tempted to seize the "ontogeny recapitualtes phylogeny"
insight and turn it into "pedagogy must recapitulate both". Of course this
is what people like Krashen have done. But I am more tempted to resist the
temptation.
>
> Even if we assume (wrongly, I imagine) that the phylogenesis of language
in speech communities is exactly the same as its ontogenesis in individuals,
when we talk about adult language learning we are not talking about either.
>
> We are going into the future of language, not the past. Even if we accept
that ontogeny recapitulates phylogeny, there is no reason to assume that
pedagogy can or should recapitulate phylogeny.
>
> Language phylogenesis was a very time consuming process. It took
centuries. So is ontogenesis. It takes a good decade or more, of four
thousand hours exposure a year.
>
> So it is a model for teaching that is, as Julian and others point out, a
bit leisurely for all but the most laid back teachers, and for all learners
bar none.
>
> But let's not undervalue the Tibetan contribution or overestimate our own
understanding. The idea that linguistic ontogeny recapitulates linguistic
phylogeny still has some great insights for the classroom.
>
> One of them is the idea that we were kicking around a few weeks ago, that
supra-segmental elements of pronunciation might have developed/be developed
before segmentals.
>
> This idea makes perfect sense if we understand that languages went through
a grunting and groaning phase long before grammar and even lexis developed.
It also reflects the learner's, but not the teacher's, view of what's going
on.
>
> Take (once again) PPP, both as it exists in the teacher's lesson plan and
as it plays out in practice. Elsewhere, Scott has "reinterpreted"
present-practice-produce as three facets of the same language phenomenon:
Present focuses on complexity, practice on accuracy, and production on
fluency.
>
> This is compelling at the adult level, but of course even there PPP very
much goes against the principle of WHOLE to PART that the Whole Language
movement holds (because complexity means an immediate concern with parts).
Why is this principle so important? Because it is inherent in both the
ontogenesis and the phylogenesis of languages.
>
> When I teach children, PPP is really a matter of:
>
> P1: "Listen!"
> P2: "Listen and repeat!"
> P3: "Now you try it!"
>
> (where P3, of course, stands for pandemonium, and not production.)
>
> From the learners point of view, this must sound something like:
>
> P1: (Musical noise, chiefly supra-segmental)
> P2: (Now, what were the words?)
> P3: Right--now, let's put them together like THIS! Oooh, what fun!
(Teacher thinks, woah, what a mess!)
>
> Now, this doesn't have direct implications for teaching order. Just
because kids hear the ups and downs of intonation before they hear the
voiced and unvoiced consonants doesn't mean we present them in that order
(how can you separate them?) But it's still a good thing to know, not least
because it reminds you that you are stressing one thing, and the kids are
hearing quite another.
>
> Can we can teach supra-segmentals before we teach segmentals? Can we teach
grammar before vocabulary? I rather doubt it. But in a sense we can, and we
must, teach discourse before anything.
>
> Fanselow asks, what is a "teacheme"? And what, we might add, is a
"learneme"? We still don't know. But we can rephrase the question thus: what
is the smallest teachable unit of discourse that is still a complete
discourse? And we can at least answer: it's not a phoneme. It's not a
lexeme. It's not even a Grammar McNugget.
>
> Vygotsky sez:
>
> "In mastering external speech, the chld starts from one word, then
connects two or three words; a little later he advances from simple
sentences to more complicated ones, and finally to coherent speech made up
of series of such sentences; in other words, he proceeds from a part to the
whole. In regard to meanng, on the other hand, the first word of the child
is a whole sentence. Semantically, the child starts from the whole, from a
meaningful complex, and only later begins to master the separate semanctic
units, the meanings of words, and to divide this formerly undifferentiated
thought into those units." (Vygotsky, "Thought and Language", p. 219)
>
> By looking at lessons the Tibetan way, the Vygotskyan way, the learner's
way, we can probably get much closer to the way language actually developed,
from meaningful grunts to short strings of words to the sort of
supra-segmental music with grammatical liberetto that we do today.
>
> In Richard Strauss's great opera Capriccio, written in 1942 as Auschwitz
was opening its gates for business, a poet and a musician debate at great
length whether music "comes first" (when writing an opera, as well as in
human evolution) or words.
>
> FLAMAND (the musician): The cry of pain preceded language.
> OLIVIER (poet): But only speech can explain pain.
>
> dk
>
>
> [Non-text portions of this message have been removed]
>
>
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	Group: dogme
	Message: 2207
	From: Adrian Tennant
	Date: Sa Aug 17, 2002 8:46 

	Subject: Re: The brain and learning


	Ummm,

I see what you mean Dennis and I'd agree to some extent but ....

- it still doesn't tell us how adults really learn.
- it still ignores the similarities between L1 and L2
- what about bilingual kids?

and finally,

- I started learning Sign Language last year and I certainly had a
(biologically-driven) motivation to learn BSL as a part of discovering the
world (of deaf people) and myself.
L1 didn't really interfer (a little in respect of word order).

Some of the other points you made
e.g. 6. On the level of sound perception many adults tend to hear all
foreign languages through the filter of their mother tongue sound system.
were irrelevant.

and, finally


7. Babies and very young children have an absorption ability and rate and
retention for new lexical items that no adult has or can have.

Where's the proof?

Dr Evil



	


	Group: dogme
	Message: 2208
	From: kellogg
	Date: So Aug 18, 2002 7:02 

	Subject: Brecht Recapitulates Ontogeny


	Su-gyeong is a stage actress. In Korea, as in most countries, that means she needs a day job, and in her case it's being an elementary school teacher. Right at the moment, she's not doing either, because she just had a baby and they are working on first language acquisition together. But about a year ago she was my student, and for our Whole Language course she did a project she called "Teaching Drama Through English". 

(Her thesis supervisor looked severe when she proposed it as a thesis topic. You mean, she said, Teaching English Through Drama. But of course that isn't what Su-gyeong means. Teaching English, after all, is only her day gig, and besides Whole Language is not, not even in the short term, about language.) 

Here she is, on video (well, videoscript) with her kids. They have piled all the desks into the hall, and spent about twenty minutes doing warm-ups on the floor (miming a car accident, watch sad movies, getting lost in the desert, that sort of thing). Then Su-gyeong introduces a Korean game, lightly adapted from "Gag Show", a well known Korean TV stand-up comedy program. 

The idea is that anybody can walk on stage, say ONE word, and freeze. Then somebody else walks on stage, answers it with ONE word, and freezes, and so on until there are ten people on stage or somebody commits some form of incoherence (at the one word stage one can hardly speak of grammatical infelicity). 

The kids are having a good time, but getting a little tired. And then Su-gyeong drops a clanger. Switching to English, she says: 

T: OK, we'll do the another thing. Ten persons will come to the stage. It is the same to the Korean one. 
Ss (horrified): In English! 
T: Yes! In English! 

And here's what they do: 

Yun-seon: Help! (collapsing) 
Eo-jin: Oh! My God! (It's three words, but nobody complains.) 
Da-hye (rushing to the rescue and tripping over the corpse): Oops! 
Do-yeon (sitting on his hands): Wow! 
Dong-yun: Bye! (He does not move. Having never seen "Waiting for Godot", he imagines that this is an incoherence, and indicates that he would like to amend his speech. He does this by moving out of his "freeze" and saying:) 
Dong-yun: Die! 
Ju-yeong (appealing to the teacher): Mom! 
Ye-sul (clutching Ju-yeong): Help! 
A-reum (shaking her head at Ye-sul and Ju-yeong): Crazy! 

This takes two and a half minutes, and Su-gyeong thinks that's too long. When they do it again it takes about twenty seconds, and it looks like a coherent story. 

Then they do it again with two words, three words, and finally--"free style", with no word limitation: 

Chang-bin: How much is it? 
Su-yeon: It's one dollar. 

Which is of course straight from the coursebook for that week (our coursebooks consider that "survival" is basically synonymous with consumerism, even at elementary level). Su-gyeong doesn't like this, because she thinks it is not improvised, and makes them do it again. 

Last term, I asked my grads to "critique" a lesson on video, and some of them were camera shy, so they wanted me to provide videos of their "seon-bae" (this refers to a very complicated and peculiarly Korean system whereby the people who enrolled before you are entitled to respectful status in return for paying the tab when you eat together in a restaurant). 

I gave Hi-ju this video, both because I thought she would enjoy it and because Hi-ju said she was interested in the problem of getting from merely "animating" dialogue to "authoring" it, or, as we used to say back in the PPP days, from "Practice" to "Production". 

To my surprise, Hi-ju didn't like it. In fact, she took Su-gyeong's lesson apart like an old IH warhorse (and Su-gyeong, remember is "seon-bae"--but I suppose that won't shock you quite as much as it does me...). Su-gyeong's pronunciation was all off. She said "Be quiET!" when the kids were laughing at the mentally retarded student. She omitted the "s" on the third person singular in "Sally sells sea shells". And, what was this ridiculous rule about one word, two words, three words, freestyle? 

As Jenkins points out, WORD stress is not communicatively essential, but SENTENCE stress is. Su-gyeong was urgently being communicative, for obvious reasons, and she chose to stress the sentence exactly as she would stress an urgent imperative in Korean--the topic marker, which appears on the tail of the utterance, gets the phlegm. In the event, Hyeong-jeong, the mentally retarded girl, did not take part in the English improv, although she took part enthusiastically in the Korean version. 

Of course, the missing "s" was really there. What Hi-ju was objecting too was Su-gyeong's liaison. In Korean, a double "s" sound is pronounced, but not in English. 

Curiously, Hi-ju's first criticism is based on a trivial worship of native word stress, and her second criticism is based on...non-native phonological transfer! What both criticisms have in common is stress on parts, and not the whole utterance; that is, the teacher's eye view, and not the learner's. 

Hi-ju appended to her third criticism, the one about the one-word rule, a long list of "communicative functions" from our Seventh National Curriculum syllabus, and suggested that the kids could be given these sentences to work with, thus focussing their practice and doing away with Su-gyeong's formalistic word limits. 

But of course when the kids spontaneously tried that, using the four-line dialogue of the week drilled into their heads by the coursebook, Su-gyeong objected--and made them do it again. 

Su-gyeong is, in everything she does, a Brechtian. Although she loves drama, she loathes the over-dressed, over-scripted, over-rehearsed, and over-stage-furnished set-pieces of elementary school drama night, in which parents rather than children display their thespian prowess. She insists on improv, not for language teaching reasons, but because she wants the kids to create and not pretend to create. 

Her stress is not on "authentic" acting. If her stress were on authentic acting, it would not authentic, because in real life the stress is not on authenticity. Because her stress is on the theatre exercise, it is authentic. 

Her stress is not on language, but on drama. If her stress were on language, it would not be language, because in real language the stress is not on language. Because her stress is on drama, it is language. 

Su-gyeong knows that natural prosodics is part of a frank, immediate relationship to your actual situation, and the actual situation is a theatre exercise. She wants it to sound like a theatre exercise, not like a Hollywood movie script. 

Her word rule, and even her freeze rule, helps her achieve this effect (Brecht would call it an A-effect). It also keeps the kids snouts out of their coursebook. But there is something else it does, which really just occurred to me yesterday. 

One word, then two word, then three words, then freestyle. Except for the unfortunate bit of parrotwork at the end, it looks a little like first language learning. 

dk 

PS: (Yes, I know, ontogenesis and phylogenesis are Greek at bottom, as Jay's kids would be quick to point out. But at least the VERB is latinate!) 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2209
	From: Dennis Newson
	Date: So Aug 18, 2002 6:44 

	Subject: Re: The brain and learning


	Dr. Evil quotes one of my points:

"7.

 Babies and very young children have an absorption ability and rate and

retention
 for new lexical items that no adult has or can have".




And asks: "Where's the proof?"




Ah. The academic seeks proof. In cases like this straightforward observation
is enough for me.


Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2210
	From: Diarmuid
	Date: So Aug 18, 2002 7:15 

	Subject: Children and Adults


	It strikes me (as a father of two myself) that the most relevant difference between young children acquiring a language and an adult learning a language might well be the huge leeway given to children and the efforts a sympathetic listener will go to in order to understand and to grease the wheels. 

Conversely, if we accept that language is empowering, we could look at how much power children have in our society and ponder whether or not this has anything to do with the problems they have in making themselves understood. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2211
	From: Adrian Tennant
	Date: So Aug 18, 2002 8:04 

	Subject: Re: The brain and learning


	Dennis please,

You say


> Dr. Evil quotes one of my points:
>
> "7.

 Babies and very young children have an absorption ability and rate
and

> retention
 for new lexical items that no adult has or can have".

> 

> And asks: "Where's the proof?"


> Ah. The academic seeks proof. In cases like this straightforward
observation
> is enough for me.

On average a child can only use between 300 and 500 words when four years
old (this is the mean # given in a variety of L1 books).
Adults, well at a conservative estimate most course books introduce between
200 and 300 words (and some a lot more!) - so learners only need to complete
a book a year to double the rate of children!

Dr Evil



	


	Group: dogme
	Message: 2212
	From: Diarmuid
	Date: So Aug 18, 2002 8:59 

	Subject: Re: The brain and learning


	Dr Evil says: 
*****On average a child can only use between 300 and 500 words when four years
old (this is the mean # given in a variety of L1 books).
Adults, well at a conservative estimate most course books introduce between
200 and 300 words (and some a lot more!) - so learners only need to complete
a book a year to double the rate of children!*****

But doesn't this assume that adults are able to 'use' these words? Then we need to define what we mean by 'use' and how we are going to measure ability and...kaboom...we are in the mess that we often find ourselves in when we rely on science to explain something that we don't really know how to explain.

I think we should be wary of trying to find scientific explanations for how we do everything (for example, learning how to speak). Science can offer us suppositions, but very little else. Logic would seem to suggest that adults don't learn language in the same way that children do if only because their brains are already distracted by so many other things (forget mother tongue interference and start figuring in mortgage repayments, the persistent feelings we have towards the classmate who's absent today, whether the rumours are true that the company's about to be restructured etc). 

Isn't one of the things about dogme a recognition of everybody's individuality? So why are we trying to iron on uniformity?



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2213
	From: Dennis Newson
	Date: So Aug 18, 2002 9:41 

	Subject: Re: The brain and learning


	Dr Evil writes:

" Dennis please. "

In a part of one of his recent messages (which I refer to from memory) 
I think he said that discussing the possible differences/similarities between the way
babies and adults learn languages doesn't tell us much about how adults do learn. 

I agree absolutely. And in the context of this list I remain primarily interested
in how people learn foreign languages.

Dennis

-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2214
	From: Dennis Newson
	Date: So Aug 18, 2002 9:54 

	Subject: Re: Children and Adults


	Diarmuid writes, that it strikes him that:

"the most relevant difference between young children acquiring a language and an adult learning a language 
might well be the huge leeway given to children and the efforts a sympathetic listener will go to in order to understand
and to grease the wheels."

I note the "might" but I still can't help feeling the most relevant difference in that a young child is aquiring his/her mother tongue
(or two tongues in the case of bilinguals)and that is part of normal development, whereas an adult is learning a second or
third language as a matter of choice (sometimes not his/her own choice)and that it is a substantially different scenario.

I can't prove it, but my experience pushes me towards believing that considering how children learn their mother tongue(s) is not
the most helpful model for guiding adult foreign language learning.

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2215
	From: Jay Schwartz
	Date: Mo Aug 19, 2002 12:56 

	Subject: Re: Children and Adults


	Granted that we are all 'expert' language learners given our experience with our L1, and that the idea of course is that it would be great to create a teaching approach/methodology to facilitate or at least tap in to these well-springs of inborn learning capacities. But....

Why can't we begin to learn violin as effectively as we could if we were 5?
Why are older people discouraged from leaning to dance ballet and develop as they would if they were younger?

Most music and dance experts will say that it's not so much a matter of training the mind - it's a matter of training the body. The adult body has grown and matured in ways that just don't facilitate the 'moves' anymore. The claim is that the body is not and can never be as flexible as it once was. Could it be that our minds are also not as flexible as they once were? After years of brain processing and 'mind growth' we have effectively taught ourselves to learn in a limited or specific way. We learned to learn things from trial and error, and over the years we have learned what works for us and how we best learn. Do individual learning styles sound familiar?

As it was mentioned, most adults tend to contrast and compare L2 to L1. Babies don't have such a frame of reference. Until a certain age..they don't have an L1!

Maybe the child's 'mind flexibility' comes from the fact that he or she hasn't learned to learn in one best way. The child's mind is open to experience. As such, children don't learn L1 by contrast or by comparison, they learn it directly from experience.(uh-oh.. sounds like TPR coming around the corner...)

A child probably spends 24 hours a day with nothing else to do but learn a language and a variety of motor skills. Oh yeah, they also eat and go to the bathroom - a lot.
How many hours a day might an adult learn an L2 for? Even if he is in the L2 market itself and are totally immersed in the language - they must still spend at least half their day thinking in L1. Babies don't think in L1. Can an adult effectively filter out his L1? I think not. 

By the way, was learning our L1 really that effortless? I don't seem to remember....

- Jay

PS. Pink Floyd was right... "hey teachers, leave those kids alone.."

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2216
	From: Fiona
	Date: Mo Aug 19, 2002 1:45 

	Subject: Adults and adults


	Hhm. We seem to be talking/reading about child (first)language(s) acquisition versus foreign language learning. Versus? perhaps not the word, but it'll do for now.
What I get from reading all the postings on this thread is that you are all right to my eyes, that these are indeed two separate areas, that children learn at a more intense rate, that they are given more leeway (though I reckon, children have more power than any other group in our lives....they have total control over us parents, day and night, in sickness and in health.......), that adult brains have more information being shoved in daily, that they spend less time on language learning as a consequence of their lifestyle, that first language "acquisition" arises from the need to negotiate within a community...........to sum up, two totally separate things.

So perhaps the area to consider would be how adults/humans learn anything at all on a daily basis, the old 'learn something new every day' adage, which is largely true, and take our teaching from their. How do we glean new information or even snippets day in day out? Not from anything that would remotely resemble a PPP style language class, surely? 
To my mind, so much is absorbed from casual conversation, discussing the news, listening to the radio, reading the newspaper initially over someone's shoulder on the bus /tube/shuttle flight......and then in the newspaper we buy on arrival in order to get more details on what we just caught a glimpse of or overheard. We learn from reading tomes of our choice, whether academic theses and papers, novels, poetry, essays, short stories, group postings; we learn history, philosphy, (other people's) ideas, but also new ways to express ourselves, new vocabulary (phylogenesis, skive..).

Surely this is where dogme is coming from? From the reality of an adult mind picking up, either consciously or subconsciously, new input, broadening horizons and expanding parameters- or not? The task of the teacher would therefore be to maintain that flow of potential input, in a sense like a social 'butterfly' - or a bottle of chianti - , ie someone who has the 'magic' to unobtrusively inspire others to converse about what they choose and exchange information, whilst gently or overtly feeding in the patterns they might need or require to express that information.

And if this is the case, then dogme should be applicable to all learning styles, right? As far as I understand it, or interpret it, a learning style is something predominantly concerned with formal training, as Jay (I think) says, coming from what we have discovered or been programmed to consider the best system within a classroom 'study, revise, reproduce for testing' context. When you read the studies on learning styles, they tend to relate to The Classroom. But out of the classroom we all learn stuff too, and in much the same way as each other, and this is what should be exploitable in a dogme context. Shoot me down, if I'm way off track.

To be honest, I think the likelihood of a dogme class working has more to do with the teacher's character, degree of openess (JOHARI's window, top left pane) and integration within the group than with anyone's individual learning style. Dogmeteaching can be trimmed or moulded to fit the individual, without diverging to far from the essence.

And my eyelids are drooping so I'm diverging faaaaar from standard English. Plus my sense of humour went to bed hours ago.
Good night all.

Fiona
Ah, could someone please tell me, off-list, how to get my dogme incomings to go straight into my dogme in-tray? I can't get the command to stick, and I've followed my webmeister's instructions. Must be missing a step. Or a screw ;-))





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2217
	From: Adrian Tennant
	Date: Mo Aug 19, 2002 6:12 

	Subject: Re: Children and Adults


	But nobody said adults should learn exactly like children.

What I did say is that we should not dismiss the way L1 is learnt from the
equation of teaching/learning L2.

Jay - read Pinker, it'll give you food for thought.
Although, to some extent I agree with you - Adults 'think' to much about
their learning.

Dr Evil



	


	Group: dogme
	Message: 2218
	From: Diarmuid
	Date: Mo Aug 19, 2002 7:27 

	Subject: Re: Children and Adults


	Doc Holiday wrote: 'Adults 'think' too much about their learning.'

...and their teaching?




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2219
	From: Dennis Newson
	Date: Mo Aug 19, 2002 8:44 

	Subject: Re: Children and Adults


	Diarmuid wrote:


"Doc Holiday wrote: 'Adults 'think' too much about their learning.'



...and their teaching?"


As I read (and participate in) the discussions on this list and a couple of others
I often think of T.S. Eliot's (?) lines:

"These things which we with ourselves too much discuss."

And surely Shakespoke (or was it Donne) wrote something to the effect
that if something isn't, at first problematic..... 


dedah, dedah, dedah
But thinking makes it so. ??


Dennis



-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2220
	From: Dennis Newson
	Date: Mo Aug 19, 2002 8:44 

	Subject: Re: Children and Adults


	I pleasurably nod wth agreement at everything Jay writes until :

"PS. Pink Floyd was right... "hey teachers, leave those kids alone.."

I always hated that song, which, you'll remember, begins:

"We don't want no education" because it undermined those teachers who
genuinely wanted/want to help kids. What chance have teachers against
a popular pop group?

Dennis






-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2221
	From: Diarmuid
	Date: Mo Aug 19, 2002 9:05 

	Subject: In defence of Pink Floyd


	I don't think they were rubbishing the whole idea of education.TThe next lines makes it clearer: 'We don't need no thought control/No dark sarcasm in the classroom'.

Perhaps, Dennis, you should think of it as 'We don't need no "education"'. Personally, I think it should be adopted as the Dogme Anthem. [Now I'm waiting for Disgusted from Islington writing in to speak against the proposal on the grounds of double negatives....]


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2222
	From: Dennis Newson
	Date: Mo Aug 19, 2002 10:03 

	Subject: Re: In defence of Pink Floyd


	Diarmuid,


You're definitely right. (Diarmuid points out PF were singing about "sarcasm" and thought control in the classroom i.e "education."

Diarmuid ends:

"'We don't need no "education"'. Personally, I think it should be adopted as the Dogme Anthem.
[Now I'm waiting for Disgusted from Islington writing in to speak against the proposal on the grounds of double negatives....]



Let me draw the fire from Disgusted from Islington, come out and admit that the main reason why I reacted so strongly to
Pink Floyd's song was that I battled as a youngster to lose my 'working class' accent and get some education and avoid having to work 
in a factory like my father...Then along come Pink Floyd, get a chorus of kids to sing in.....non-RP...about "education", and, as
a teacher with some grisly experiences failing to teach English in a Secondary Modern in the UK, I felt threatened...


I'll cheat a little and try to give that fragment of biography a pedagogical twist. I do happen to think that one of the many
(perhaps peripheral) things we facilitators of EFL learning have to do is make our learners aware of the message they will send to 
native speakers if they adopt certain accents and use certain language. So, dear EFL learner, if you learn to pronounce "education" 
a la Pink Floyd as "edjakaishun", well, at least be prepared for a few raised eyebrows if you become an EFL teacher.


Not disgusted from Osnabrueck


Dennis







-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2223
	From: Tom Topham
	Date: Mo Aug 19, 2002 11:18 

	Subject: Re: The brain and learning


	>On average a child can only use between 300 and 500 words when four years
>old (this is the mean # given in a variety of L1 books).
>Adults, well at a conservative estimate most course books introduce between
>200 and 300 words (and some a lot more!) - so learners only need to 
>complete
>a book a year to double the rate of children!
>
>Dr Evil
>
Also keep in mind the intense immersive environment children are in. How 
many times does a little kid hear "Do you want a pee?" before she picks up 
"pee", let alone "duhyuhwanna". It's apples and oranges comparing this to 
an EFL student with, say, 6 hours per week in a classroom.




_________________________________________________________________
Chat with friends online, try MSN Messenger: http://messenger.msn.com


	


	Group: dogme
	Message: 2224
	From: Dennis Newson
	Date: Mo Aug 19, 2002 12:06 

	Subject: Re: Adults and adults


	Fiona writes that the teacher is , perhaps, someone who :

" has the 'magic' to unobtrusively inspire others to converse about what they choose and exchange information, 
whilst gently or overtly feeding in the patterns they might need or require to express that information."



The second part of that reminds me of a French colleague speaking English (who needed no magic to converse) who commented, 
flatteringly, that I was like a midwife helping him to bring his thoughts squawking into the world.

Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2225
	From: Tom Topham
	Date: Di Aug 20, 2002 12:33 

	Subject: Re: In defence of Pink Floyd


	Sorry to veer well off topic (what else is new?)

My favorite line from Pink Floyd, comes up from time to time when I am 
discussing English culture with foreigners:

"Hanging on in quiet desperation is the English way."

The song "Time" is actually a nice one to do in class, can lead to some 
decent discussion, time well spent whiling away an English lesson...



_________________________________________________________________
MSN Photos is the easiest way to share and print your photos: 
http://photos.msn.com/support/worldwide.aspx


	


	Group: dogme
	Message: 2226
	From: kellogg
	Date: Mi Aug 21, 2002 4:18 

	Subject: Rock, Paper, Scissors


	In Scott's recent book, he makes a very strong argument against "free talking" on the grounds that it can encourage and fossilize purely lexicalized speech. 

Too right. And large "getting to know you" classes can be a particularly extreme example of this. Maybe I get a three second lexical soundbite or a ten second grammar McNugget from each learner. I walk out with nothing much but the list of names I walked in with. 

So I usually start with "Tell me..." and "Tell me about....", elicit a long list of possible topics (alimentary predilections, poignant moments, ambitions and aspirations). We do a couple of examples, and then I put them in pairs to create "cards". I mix the cards up, they try to find the card-inspirer.... 

And they can't, because almost all the cards say something like: 

"She's 19 (they're all 19). She likes strawberry ice cream (nobody hates it). She wants to be a good elementary school teacher (they will all be elementary school teachers, and hardly anyone wants to be a bad one, at least not in their first year.) 

Scott points out that PREDICTABILITY (as well as spatial and social distance) is a good predictor of "degrammaticization". And that's the problem. 

Is there a solution? Certain question forms (e.g. "Tell me about..." as opposed to "tell me..." or "Why?" as opposed to "What" questions) impose grammaticization. But learners often just clam up. 

T: Tell me about your family. 
S: Father, mother, sister, brother. 

It seems to me that I need a TOPIC based, and EXCHANGE based approach to this problem. I need to find topics that will provoke long exchanges, rather than simply questions which require more than a word or even a clause in reply. 

S: Tell me about your family. 
T: Well, I have a sister who's exactly the same age as me. 
S: Wh...twin...? 
T: Is she a twin? No, she's not a twin. She doesn't even look like me. She's very pretty, and as you can see, I'm... 
S: Oh, no! Teacher very pretty! 
T: Thank you. But my sister's much prettier. And she's not a twin. In fact, to tell you the truth, I'm about three weeks older. 
S: How can older? 
T: Well, she's my father's second wife's first husband's daughter.... 

Is there anyway to do this with the focus on the learner? I used to think no, because a topic based approach really pre-supposes teacher control of topic. Left on their own, my shy young things choose safe, predictable topics where there are no strong demands for grammar and not much necessity for in depth exchanges, where the answers are all pretty much the same. 

But there ARE topics and activities that are inherently grammaticizing and even discoursizing. Yesterday I gave this workshop on games, and instead of giving the teachers more and more and more games (really "imported kimchi", because they all know more games than I do), we just did one game that everybody knows already: Rock, Paper, Scissors. 

Of course, actually playing the game is pure lexis. Even introducing the parts of the game can be almost completely lexicalized, and very IRF. 

T: What's this? (Points to fist) 
S: Rock! 
T: That's right, it's a rock. 

On the other hand, the actual rules are much more grammaticizing and discoursizing: 

T: Now, when a rock meets a pair of scissors, what happens? 
S: Rock win. 
T: Why? Does the rock smash the scissors or the scissors cut the rock? 
S: Rock cut the scissors. 
T: Right. Now, can you tell me about the scissors and the paper? 
S: When the scissors meet the paper.... 
S2: Paper cut scissors! 
S3: No...scissors cut paper. 

It's really quite impossible to give a rule without at least two clauses. Add the "why", and you get exchanges, co-construction, grammaring.... 

When you introduce the following "game-stories", you can even get story discourse structure. 

(War of the worlds:) Martians can kill humans. Bacteria can kill Martians. Humans can kill bacteria. 

(Jungle Book): Shere Khan can eat Mowgli. But Mowgli can grow up and control the cows of Waingunga. The cows of Waingunga can trample Shere Khan to death. 

(Folktale): The mouse wants to marry the sun. The cloud can hide the sun. The wind can blow away the cloud. The wall can stop the wind. The mouse can eat away the wall. 

Curiously, the one which produced the most complex language of all was one where the relations of dominance were left quite indeterminate: 

alien vampire dinosaur 

S: Well, I say when the vampire meet the alien, the vampire win, because vampire drink alien's bloody, but the other group alien no blood, and dinosaur... 

From the teacher's point of view, topic/activity, grammar and exchange looks simple and straightforward like rock, paper, and scissors. 

The topic drives the exchange. The exchange creates the grammar. And the grammar is the means by which the topic/activity is actually carried out. 

But in fact, it's more like alien, vampire, dinosaur: relations of dominance are highly indeterminate and ever negotiable. 

dk 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2227
	From: Dennis Newson
	Date: Mi Aug 21, 2002 4:52 

	Subject: Re: Rock, Paper, Scissors


	It wouldn't be at all new if I'm missing the point completely, but like dk I've been reading 
Scott's latest book. What struck me (amongst many other things) as I read his accounts of
the sort of language his learners have produced - and as I just read dk's transcriptions - I mutter 
to myself grumpily like a cross old senior citizen who doesn't know what the world is coming to: 
"But how can learners ever produce "grammatized" utterances if they aren't taught them?"

For the sake of argument wouldn't it be possible to ask of the learners that Scott and dk quote:
"Heavens above. Have they been taught/learned anything?" (PLEASE notice that "for the
sake of argument")

Scott seems to me to imply that a classroom learner can't go far just picking up language - the 
learner needs to be trained to notice detail and differences - his/her conciousness needs raising.
"The learner needs to be..." But that's teacher agenda talk, isn't it? 

Confused of Osnabrueck

-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2228
	From: Adrian Tennant
	Date: Mi Aug 21, 2002 7:59 

	Subject: Re: Rock, Paper, Scissors


	Well it appears we're all in a hard place .....

Do learners learn what teachers teach?

The cynic in me says, "Probably not"

But then my good side says, But do they need to?"

If one is to believe Pinker (and Chomsky and others - even Dennis) then we
have a mechanism within our brains to help us learn language - The Language
Instinct (but is this only for L1?)

Why would it only function for L1? Does it half a short half life like
Uranium 231? or maybe you need to put money in the meter!

I think not, I think we all have this device but unfortunately it rusts!

So now to the cutting point ....

Surely every utterance someone makes is full of grammar (not necessarily
'standard' or 'correct' grammar, but grammar none the less). In fact, as
soon as you utter one word you have grammar (of a kind), add a second word
and you have more complex grammar etc.

What strikes me is that we seem to constantly want to paper over the cracks
of our ignorance!

Dr Evil



	


	Group: dogme
	Message: 2229
	From: Diarmuid
	Date: Mi Aug 21, 2002 8:37 

	Subject: Re: Rock, Paper, Scissors


	At the risk of repeating what Adrian has already said, I want to reply to Dennis' question to see if *I've* understood correctly. As I understand it, Scott proposes that language is an organic phenomenon, that is, given the right conditions it will take care of itself and will develop according to its own peculiar timetable. The teacher's role is to provide the right conditions.

In the examples offered by dk (do you record all your classes?) the learners have produced some non-standard grammaticised utterances (although the meaning is clear). Should the teacher wish to focus on them, they would probably draw the learners' attention to them and ask if that sounded quite right. It's very often the case that in a class of X, some students will be able to supply a correct answer or that the teacher can chivvy the learners along to a correct answer. [Why is this? Is it because of our Inner Language Machine or because our learners have sat in years of classes having the same points rammed home again and again?]

I think I'm agnostic as to whether or not language is organic. It makes sense, but I've never been around long enough to see it blossom in full. However, nobody ever taught me English grammar until I became an English language teacher and yet I have always had a fairly good grasp of the language. Less facetiously, nobody ever taught me the subjunctive in Spanish, yet I am capable of using it (although not always as the Spanish would), the same goes for the two forms of the verb 'to be'. Rather worryingly, my only experience of "learning" Spanish was in a classroom in the Official Language School in Bilbao where even the basic Rules of Teaching were broken (Article 3, Section 2: When checking that students have done the homework, never go round the class in a predictable fashion. The students willbe able to predict the question you are going to answer and only do that question). I also sat around reading the Burlesque Speak Spanish in Three Months. Yet within a year, I was fluent (I'm still struggling for accuracy!). I guess that proponents of conventional teahing would point to me (how I love to flatter myself) as a shining example of how grammar-focussed teaching (which I *know* you are not advocating, Dennis) is a recipe for success. Dogme proponents (and many others) would probably point out that my motivation enabled me to learn *in spite of* the teaching style. Which of the two is true is anybody's guess, although the latter seems more probable to me.

In a class, there will be many examples of non-standard grammar which the teacher can ignore, come back to later, deal with immediately or simply watch for in the future. In the meantime, the primary function of the teacher is to create stuations where the examples can be brought to the surface and to create an atmosphere wherein students will feel comfortable noticing them and commenting upon them. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2230
	From: Dennis Newson
	Date: Mi Aug 21, 2002 10:32 

	Subject: Re: Rock, Paper, Scissors


	I've mentioned on the list that I'm trying to help a former colleague, who has to give a talk
in English in a few weeks in Iran, and who feels very worried since he has never been to England, 
and because his school English has "fallen asleep".

He wanted a book. I persuaded him not to bother, though I gave him the cassettes of a 60's
systematic course that he can listen to in the car on the way to and from work. He's a very busy 
man and it is clear to me - if not to him - that the only real work on his English he is going to 
do is during the three hours a week we have together.

He wanted some grammar, so I tried to write and print out a chart giving an overview of matters of 
form - how to make statements and ask questions, positive and negative, how to talk about habits - 
with reference to the present, the past and future.

We worked with this chart for about 20 minutes, but the language we were producing was
sterile. We were just manipulating words. I could hear a notorious sentence from materials written 
in the 60s ringing mockingly in my ears: "My husband usually plays Mozart, but today he is playing 
Beethoven." I broke off and asked him to tell me what he is going to talk about in Iran.

Almost at once, as he concentrated his efforts on explaining to me his ideas on international co-
operation in attempts to improve tertiary education and the role in that of indvidual experiences 
in inter-cultural exchanges - intercultural studies as a process, not a set of facts - when he 
stopped bothering about books and grammar and vocabulary - he became increasingly confident and 
fluent and only needed occasional midwife help from me or, when really necessary for the sake of 
comprehensibility, not-so-subtle corrections-pretending-politely-to-be-summaries.

I don't think he'll learn a great deal of new language with me, but I like to think if I can steer 
him away from learning lists of words and bothering about grandma, within three to four weeks he 
will re-discover, awaken and exercise a lot of his dormant English. Whatever happens he will 
probably have spoken more English than he has ever spoken before - and he'll do OK in Iran.

All suggestions and comments most gratefully received.

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2231
	From: Diarmuid
	Date: Mi Aug 21, 2002 11:00 

	Subject: Re: Rock, Paper, Scissors


	Dennis asks for suggestions and comments: my only suggestion would be too keep on doing what you're doing and concentrate on building confidence. My only comments would be that it sounds like you're doing a great job!

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2232
	From: lifang67
	Date: Do Aug 22, 2002 1:16 

	Subject: Re: Rock, Paper, Scissors


	Salman Rushdie famously asked (in "Satanic Verses") "How does newness 
get into the world?"

And Newness (sorry, Dennis Newson) responds, "How can learners create 
grammaticized utterances if they haven't been taught them?"

The problem that Scott addresses, and the problem that I was trying 
to address, is a little different, Dennis. It's really what happens 
when you have "taught" grammar, and it hasn't been learned.

I do tape most of my classes (I carry a pocket recorder, and I keep 
recording over the same mini-cassette), Diarumuid. But that's not 
where the really good stuff comes from. I don't usually teach 
children, and when I do, they don't act like normal children. The 
really good data is mostly video, which I require from my elementary 
school teachers twice a term, for mid-terms and for finals.

The teachers do so much recording (trying to get useable data) that 
the kids stop mugging for the camera and ignore it. So I think a lot 
of this data is (unlike my data) a pretty valid picture of how 
newness gets into the world.

It doesn't happen, alas, when the teacher is teaching grammar. But 
here is Jungran, teaching a whole classroom full of kids. Two weeks 
ago they learned a game/chant that goes:

Who took the cookies from the cookie jar?
Jungran took the cookies from the cookie jar.
Who me?
Yes, you!
Not me!
Then who?

And that's what they know. Here they are, trying to talk to Jungran 
about shopping.

Jeon-yong (in Korean): (What is she talking about? What's going on?)

later

Jeon-yong (in Korean): Toilet paper? Tissue? Kleenex?

later

Jeon-yeong (in Korean): How do you say toilet paper in English?

later

T (in English): How much is that toilet paper?
Jeon-yeong (in English): It's twelve dollars. It's four dollars (in 
Korean) Ahhh! Five hundred won! (in English) Here you are! Yes, you!
T: Thank you.
Jeon-yeong (in English): Here is your change! Yes, you! Yes, please.

How does "newness" come into the world? Well, Jeon-yeong is using two 
strategies. One is trying to "pack" his Korean into the conversation. 
When this doesn't work, he tries to unpack the little rote chant from 
the game. It's not always successful. He senses that there is 
something not very shoplike going on with "Yes, you!" and so manages 
to change it to "Yes, please" although it is a little too late.

Newness is not always too late. Later in the lesson, Jeong-min, who 
has never used any English before in his lie...


T: Who has been to Namdaemun market? (A tourist trap in Seoul which 
features in the textbook and is disdained by locals for the cheap 
quality of the merchandise.)
Jeong-min (fiercely): Not me!

And so newness comes into the world. Not as oldness, you see, not as 
a grammar McNugget pre-packaged with its own discourse context, but 
as real grammar unpacked at the right moment....

dk



	


	Group: dogme
	Message: 2233
	From: Julian Bamford
	Date: Do Aug 22, 2002 9:13 

	Subject: Re: speaking in Iran


	Dennis, you asked for suggestions and comments, but it seems things have
come around to an excellent way of dealing with the situation ("when he
stopped bothering about books and grammar and vocabulary - he became
increasingly confident and fluent and only needed occasional midwife help
from me or, when really necessary for the sake of comprehensibility,
not-so-subtle corrections-pretending-politely-to-be-summaries.")

And I was reminded of something I think I said on this list a while back:
"The student is always right." How could I have said that when students,
like Dennis's, are so often wrong ("He wanted some grammar... but the
language we were producing [with a grammar chart] was sterile.") I think
what I should have said, a lot less aphoristically, was "The student's
wishes shouldn't be ignored or dismissed, but need to be somehow responded
to even when we do suspect they are a load of horse manure."
Julian



	


	Group: dogme
	Message: 2234
	From: Julian Bamford
	Date: Fr Aug 23, 2002 6:05 

	Subject: how learners learn


	Thanks everyone for your postings on the brain thread which have helped me
sort out my thinking and I hope express myself better. The important and
useful distinctions between a child and adult learning a language are not
contradicted by, but are separate to what follows. As Fiona said, "perhaps
the area to consider would be how adults/humans learn anything at all."

How we teach language should be based on how learners learn. Teaching
shouldn't be based in how we teachers understand the subject, and how we
think it properly and efficiently organized and presented.

So how do learners learn? The brain learns by making connections between
neurons. These connections either complexify (strengthening by adding more
connections) through use ("We become what we do"), or decay through non-use.

There are two kinds of memory: explicit memory (for knowledge) and implicit
memory (for skills). Explicit memory must be consciously recalled, while
implicit memory is recalled automatically without effort.

Language is a skill--a complex human behavior like walking that must be
learned. As a skill, it depends on implicit memory. However, in the
beginning, knowledge of the components of a skill is part of explicit
memory. It is through many repetitions and trials over time that explicit
memory becomes implicit memory. An easy-to-understand example of this
shift from knowledge to skill is learning to drive, where all elements are
learned as knowledge, and must be consciously recalled. The elements--like
which pedal is which, and looking in the rear-view mirror before
moving--then gradually become automatic. Sequences of elements (which
cause further neural connections) also become automatic.

Even if the above description turns out to be wrong or simplistic, it is
still true that teaching must be based on how learners learn.
Understanding human learning and memory can therefore be a basis for
deciding whether a certain methodology has a chance of working--according
to its degree of compatibility with human learning--, and whether anything
is missing. For example, Fiona described the task of a teacher as: to talk
in a way that "unobtrusively inspires others to converse... whilst
gently... feeding in the patterns they might need... to express
[themselves]. In terms of human learning, this methodology seems
sufficient, as it includes giving students new knowledge and encouraging
the practice necessary to change that initially explicit knowledge into an
implicit skill.

Then there is the way English is taught at high schools in Japan in
preparation for university entrance exams. It is taught as knowledge,
through explanations of grammar and rote memorization of vocabulary items
with their Japanese translation equivalents. This would seems to take care
of introducing language through knowledge, but, if practical language
proficiency is also a goal, this methodology seems fatally lacking in the
repetitions and trials that cause language to become a skill.

Julian and Matt (the guy I work with)



	


	Group: dogme
	Message: 2235
	From: Adrian Tennant
	Date: Fr Aug 23, 2002 7:45 

	Subject: Re: how learners learn


	Julian, you say

> Language is a skill--a complex human behavior like walking that must be
learned.

Is walking learnt? I'm sorry but I think it's part of an 'Instinct' - just
like language.
Are there any W2s out there?

Dr Evil



	


	Group: dogme
	Message: 2236
	From: lifang67
	Date: Fr Aug 23, 2002 8:03 

	Subject: Re: how learners learn


	Adrian's right. Walking is a wierd analogy. Even if it isn't exactly 
genetic (everything seems to be genetic these days) it is definitely 
switched on and off. Not like language at all.

In fact, all skills metaphors are wierd analogies. According to 
skills theory, the three phases in skill development are the early 
cognitive phase, the associative or automatizing phase, and the 
autonomous phase.

While these coincide (not coincidentally) with PPP, they are not at 
all compatible with the dogme view of language. Language is socially 
motivated, not cognitively so. We don't want interaction to EVER be 
automatized, although arguably lower level skills like pronunciation 
and even some use of grammar may be. And what possible interest would 
anyone have in making participation in discourse "autonomous", that 
is, independent of the people around you? Autism?

dk



	


	Group: dogme
	Message: 2237
	From: Dennis Newson
	Date: Fr Aug 23, 2002 9:31 

	Subject: Re: Re: how learners learn


	I think even IF there is knowledge available as to how the brain works, we have to be wary about 
modelling procedures on it in the classroom - they are likely to be extremely simplistic and 
reductionist. As Scott writes in "Uncovering Grammar": 

"It appears that the process of learning is a lot messier than a step-by-step model suggests." 
(p45) 

Do some of you recall coursebooks written when transformational generative grammar was flavour of 
the month? They were written based on the belief that if you first taught pupils base or core 
sentences and then went on to practising a few nifty transformations - voila - that
was the way to teach/learn foreign languages. 

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2238
	From: Jay Schwartz
	Date: Fr Aug 23, 2002 5:46 

	Subject: Re: how learners learn


	Re: Walking and language...

I can't really buy into the idea that walking is an instinct or that its
development is a good analogy to language learning . An instinct for
survival - yes, as perhaps communication is, but not a pure 'blind instinct'
by many definitions of the word. Consider calves and colts that immediately
struggle to begin walking/standing from birth - literally. Humans don't and
most animals don't. Comparing calves and colts to other animals then, you
can assume that there is some biological disposition as to why colts and
calves immediately walk and others don't.

Humans? Crawling precedes walking, reaching precedes crawling and rooting
precedes this. A baby roots around for his mother's breast and some say by
instinct - but a baby's visual capacities are still limited at that point.
By the time the baby is crawling the visual instinct is more or less
useful - but even then there is still the problem of 'depth perception'. So,
by the time the child is walking (one year old!!) - there is a tremendous
amount of skills integration at play. I think there is a lot to be said
about a baby's refinement of his visual perception and the quality of visual
information that eventually serves to motivate the child to want to 'go'.

In regards to language, the baby's desire to communicate precedes the actual
language development. Baby's begin 'cooing' from 6 to 8 weeks or so, then
babbling takes over and eventually we get to 'telegraphic speech'. Why?
Because progressing to a more advanced level of communication.... works.

Personally, I think the baby advances from one stage to the next, because of
the development of its cognitive faculties and... because (dare I say this)
that cooing at first worked, then mommy's and daddy's joy over this
(positive reinforcement) turned sour when the baby did not progress to a
higher level of communication. Baby's perceive this, ya'know? At the
'single-word' stage (quite an accomplishment in it of itself) even after
some time Grandma and Grandpa come over and comment "Say sonny, when are you
'gonna' learn some new words?" Mother and Father are crushed.... the child
picks up on this.

Anyway, the only way I can compare walking to speaking is in terms of its
being a means to an ends of getting what we want. But leaning to communicate
in a 'meaningful' and a 'socially acceptable' way is much more a cognitive
experience. There are also 'Darwinian Algorithms' to consider.

What we might be able to learn from walking is the level of 'skills
integration' it takes, not just to learn, but even to use (visual, touch,
etc..).

Also... in terms of motivation, ever notice how many of life's more
pleasurable things tend to be on the 'top shelves'?

- Jay

Adrian: I'll read Pinker..

----- Original Message -----
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Friday, August 23, 2002 9:45 AM
Subject: Re: [dogme] how learners learn


> Julian, you say
>
> > Language is a skill--a complex human behavior like walking that must be
> learned.
>
> Is walking learnt? I'm sorry but I think it's part of an 'Instinct' - just
> like language.
> Are there any W2s out there?
>
> Dr Evil
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2239
	From: lifang67
	Date: Sa Aug 24, 2002 5:56 

	Subject: Synchronized Walking


	The interesting thing about walking is that when you do it 
rhythmically, interactively, with someone who motivates you to walk 
as they do and who is in turn motivated to hit your stride, you 
really have to switch off the automatic pilot. And find another name 
for it. "Dancing"?

dk



	


	Group: dogme
	Message: 2240
	From: Dennis Newson
	Date: Sa Aug 24, 2002 9:14 

	Subject: The brain and reading


	A recent article from NewScientist.com (Brand names bring special brain buzz) 13. August 02, 
contains a remark that has got me thinking - though I haven't thought through the implications of 
the statement.

The article claims that brand names engage the "emotional" right-hand side of the brain more than 
other words and are more easily recognised when they are in capital letters.

The statement that got me thinking was the following:

"But how could our brains have evolved processing circuits for brands, which are a recent 
invention? Zeidel //University of California, Los Angeles// says that they did not; the fact that 
we can read at all suggests new language features simply recruit exisiting brain machinery. "While 
brand names are a recent linguistic development, so is reading from an evolutionary perspective," 
he says.

(Thanks to Isa Kocher for brining this article to my attention)


Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2241
	From: Fiona
	Date: Sa Aug 24, 2002 10:51 

	Subject: Re: The brain and reading


	Maybe brand names have their own little slot in the brain because they are
essentially a visual, semiotic element, rather than a linguistic one -
consider the NIKE swoosh, or Coca Cola when you see it in Arabic. If you
wrote Coca Cola, Adidas, Marlboro etc in lower case, 8 pt Lucida handwriting
italic, or something, probably the effect would be lost as it would be like
a Rembrant version of a Jackson Pollock. Brand names are designed for visual
impact (with socio-psychological associations), so it's not really a huge
scientific discovery (is it?) to discover that we process them distinctly.
My children, who so far haven't learnt to read, can "read" words like IKEA,
NIKE, McDonalds and so on. Because, as pictures, they're as recognizable as
Winnie the Pooh.
Sorry to sound bombastic; stress, rush, and a series of obscene phonecalls
have me in a tizz!

There's been some really interesting stuff on the list recently; lots of
food for thought.

Had a fascinating, dogmetic class last night where my student started to
compare English teachers with doctors (his profession) and how women differ
from men in each field. Haven't got time to go into it now, but it was a
genuinely thought-provoking class. How do you think men and women differ in
our profession? He was considering different age-groups too..........

Must fly. Literally.

Fiona



----- Original Message -----
From: "Dennis Newson" <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Saturday, August 24, 2002 9:14 AM
Subject: [dogme] The brain and reading


> A recent article from NewScientist.com (Brand names bring special brain
buzz) 13. August 02,
> contains a remark that has got me thinking - though I haven't thought
through the implications of
> the statement.
>
> The article claims that brand names engage the "emotional" right-hand side
of the brain more than
> other words and are more easily recognised when they are in capital
letters.
>
> The statement that got me thinking was the following:
>
> "But how could our brains have evolved processing circuits for brands,
which are a recent
> invention? Zeidel //University of California, Los Angeles// says that they
did not; the fact that
> we can read at all suggests new language features simply recruit exisiting
brain machinery. "While
> brand names are a recent linguistic development, so is reading from an
evolutionary perspective,"
> he says.
>
> (Thanks to Isa Kocher for brining this article to my attention)
>
>
> Dennis
> --
> Dennis Newson (retired)
> formerly at the University of Osnabrueck, Germany
> List Manager CETEFL-L
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2242
	From: Robert Haines
	Date: Sa Aug 24, 2002 9:06 

	Subject: The Brain and Learning


	The posted messages on this topic have been interesting. Thank you for your sharing your thoughts and experiences on the list.
I know it's important for me not to get so caught up in the workings of the brain that I lose sight of the mysteries of language and language acquisition; the things we may never truly understand. Science, or "Scientism" (not my term) often leads us to believe we can quantify anything and everything. As far as the physical universe is concerned, e.g the brain as part of the central nervous system, this may be true; however, there are likely to be things outside the physical realm that will probably remain forever unknown. Perhaps the way we learn languages as children and later as adults can only be partially explained using the scientific method, which is important and useful. It's strength being the fact that no answer is ever absolute but merely a source of perhaps better questions/hypotheses. This seems to fit well into the dogme scheme of things. Please correct me if this is off the mark as I'm no scientist. Therefore, I find that Art and the Humanities play an significant role in helping us understand the world around us, which includes our languages and how we learn them. 
Today's world seems woefully bent on commercializing and quantifying every aspect of life and learning, e.g. standardized testing in American public schools and the branding mentality of advertisers (part of Dennis's post about brands touched on this). 
Is it now I who ponder over politics/sociology and not pedagogy? Possibly, but I think it is a good idea to let go of the notion that one can ever truly and entirely understand the workings of the mind learning a language. I doubt any of us beleive that we can, and Science still serves as a valuable tool in this regard. 
Why have I gone on like this? It's a mystery to me.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2243
	From: scott_thornbury
	Date: So Aug 25, 2002 10:38 

	Subject: Re: The Brain and Learning


	For a good read on the brain and learning, try Earl Stevick's recent 
book "Working with teaching methods: What's at stake?" (Newbury House 
1998). It's a reconsideration of his earlier, seminal (for me at 
least) book "A Way and Ways". It also nicely complements "Meaning, 
Memory and Method" and its more recent re-write.

Stevick sees memory as being central to the learning process: "The 
general goal in any educational undertaking is to make appropriate 
changes in the resources of the learners´long-term memory", 
specifically to reflect "what new forms usually go with what 
meanings... and also with what other forms and expectations" (or what 
he calls elsewhere "remindings"). He adds that these memory 
resources "are made up of networks", and that these networks consist 
of idiosyncratically assembled components ("the key items in a 
network are often affective"- "if a new combination of items is 
complex, rich, and affectively strong, its availability will be 
easier and longer lasting")). "Changes in permanent memory resources 
are products (a) of what comes in through the senses, much of which 
has its source in other people, and (b) of what happens in working 
memory", i.e. that mental capacity by means of which stored material 
is subject to observation and manipulation by the "proprietor" - e.g. 
through such conscious cognitive processes as memorization or rule-
induction. In other words (as I understand this) both implicit 
processes (what we probably wrongly call "unconscious" learning, or 
learning by "osmosis" or "acquisition") and explicit (or "conscious") 
processes are implicated in network complexification and enhancement.

This notion is developed in a recent special issue of "Studies in 
SLA" where Nick Ellis claims that "implicit learning [i.e. through 
exposure] is specialised for incremental cumulative change - the 
tuning of strengths of pre-exisiting representations [whereas] new 
associations are best learned explicitly. If they are acquired 
implicitly, it is only after many, many repetitions". Vocabulary 
acquisition is a case in point, where "you cannot learn the meaning 
of words without [consciously] noticing the reference, but the 
surface forms of vocabulary are generally acquired implicitly" (i.e. 
through multiple exposures). Grammar, on the other hand, is more 
problematic. Research on artificial language learning has shown 
that "when the material to be learned is fairly randomly structured 
with a large number of variables, and where the important 
relationships are not obvious [the subjunctive in Spanish? ser vs 
estar? irregular past tense verbs in English?], explicit learning can 
be ineffective", due to a tendency on the part of learners to invent 
or elaborate irrelevant rules and "chase hares", "thus interfering 
with implicit learning processes". (Of course, setting learners the 
task of learning artificial languages deliberately excludes social, 
motivational, and interactional factors, which may - in real language 
learning - be so strong as to override, in the long-term, the 
negative effects of such hare-chasing. As Stevick says, learning is 
what goes on inside and between people - experimental studies of a 
psycholinguistic type tend to focus solely on the Inside, and not the 
Between. "Learning involves more than just one brain at a time and a 
batch of new information" (p. 78)). 

Stevick is good on "dogme" too - see forthcoming posting.

Scott



	


	Group: dogme
	Message: 2244
	From: scott_thornbury
	Date: So Aug 25, 2002 7:08 

	Subject: Stevick and Dogme


	In "Working with Teaching Methods", Stevick identifies at least 
seven "steps" a teacher might take in order to achieve congruence 
with his view of learning, i.e. one that prioritises "what goes on 
inside and between the people in the classroom". One of these steps 
is: 

"to leave - to appear to leave - the Teacher role from time to time, 
and act the part of an Ordinary Person, a cordial, interested Fellow 
Human Being. There are many styles of enacting the Teacher role ... 
The essential feature is that the students feel they are performing 
under the teacher's - the Teacher's - watchful eye.

"Yet I have seen a few teachers who are able to come out from behind 
this Teacher mask, most notably during 'free conversation.' They have 
generally been among the best language teachers I have known. They 
escape the Teacher mask through changes in voice, posture, and facial 
expression. Their non-verbal behaviour is the same behaviour they 
might use at home in the living room talking with guests: animated, 
engaged, apparently intensely interested in the other speaker(s) and 
in what is being said. When wearing the Ordinary Person mask, the 
teacher appears to be speaking quite spontaneously, at normal 
conversational speed, and saying whatever comes to her mind. In fact, 
of course, she is filtering what she says through her awareness of 
what the students are likely to understand. If she supplies a word, 
she does so in a tone of voice that says, 'This may be the word you 
are looking for. I'm giving it to you so that you may go on with this 
interesting thing you're saying.' If she repeats something the 
student has said, it is in a manner that indicates a desire to verify 
the content, or simply to hear the phrase again because it has caught 
her interest.

"This kind of mask-changing can be done at any time, from the first 
few hours of the beginning course all the way to the most advanced 
levels. It may last for a few seconds or for a whole hour. It may 
consume 5 per cent of the total time or almost all of it. With 
beginners, this kind of conversation must be teacher-initiated, but 
later on the teacher may drop back and become just one of several 
participants."

[This next bit is tad more contentious]:

"I don't think most teachers would be able to - or should - wear the 
Ordinary Person mask all of the time. It is a supplement for the 
Teacher mask, not a replacement for it, and it is, after all, a mask. 
The requirement of play-acting within limits imposed by the 
students' ability [and the prevailing classroom culture?] may place 
this ... step beyond the reach of some teachers".

(pp 42-43)

On coursebooks:

"[Coursebook writers] seem to think it's up to them to provide 
everything that the users are going to need... What they might better 
do, it seems to me, is to provide a full-sized sample of lessons 
based on [different types of authentic material] but not to think 
that they have to go and fill up a whole book in the same format. 
Instead, they might supply a few examples, with sufficient vocabulary 
and technique to meet the security needs of the users, and then 
invite the users (teachers together with students) to make up similar 
lessons, as many or as few as they need, from local and current 
sources." (p. 59)


Incidentally, I referred to this book in a 90 minute session I did 
last week as guest spot on a Diploma course that's just finished 
here. It was nearing the end of the course, and I decided to go in 
with no fixed plan, but just bend in the direction of the questions 
they threw up, dogme fashion. To ensure that there *were* questions, 
I did a quick round of "tell me about yourself" first, and then 
invited them to reciprocate. Just at the point where things might 
have started to flag, someone asked "You're one of those dogme 
hooligans, aren't you?". I was away.

S.



	


	Group: dogme
	Message: 2245
	From: kellogg
	Date: Mo Aug 26, 2002 1:13 

	Subject: Swimmingly


	Born on the Gobi, my wife is not an aquatic mammal. For reasons I can't quite fathom, she has decided to take up swimming, and so has enrolled in the sort of six-month swimming "skills" lesson which is ubiquitous in Korea (also a nation of non-aquatic camels). 

The first month or so of these lessons appears to be entirely composed of learning how to kick. Now, it is true that, from a purely descriptive point of view, kicking provides most of the propulsion required in swimming. But only a professor, never a teacher, could have deduced from this the necessity to start with kicking. 

My wife's problem is that when she kicks, her feet rise to the surface and splash impressively. This is very satisfying, but it drives her head underwater. This makes it difficult to breath, and mere locomotion doesn't seem so important any more. 

So for some weeks she has languished at the very bottom of her swimming class, and last week the teacher actually made her sit by the side of the pool for most of the lesson. The next day we went swimming together and I told her to try using her arms to keep her head above the water so she could breathe occasionally. She told me that they weren't supposed to learn how to use their arms until next month.How, then, are they supposed to breathe? Well, it appears they are supposed to use these kickboards, or just hang on to the side of the pool. 

My wife's mistake was trying to go too fast. She could see that using a kickboard or hanging on to the side of the pool had about as much to do with swimming as...as...as learning dialogues by memory has to do with conversation. 

Being a very good language learner, she wanted the thing itself and not the component skills. But the thing itself is not this skill or that skill, no matter how important it may be. It is the seamless integration of many different skills, and their successful use in interaction with the environment. 

Learn the skills one by one, and you have to learn to swim all over again every month, as you try to add your arms to your legs. When your legs, and arms are all ready and you have done your six months time (and you have paid your six months tuition), they will let you breathe. Hey...wait a minute...you don't think....? 

dk 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2246
	From: Robert Haines
	Date: Mo Aug 26, 2002 2:32 

	Subject: Ordinary People


	Reading Scott's consecutive postings has me wondering (once again) what a teacher is. Perhaps this subject has been discussed somewhere already?
Specifically, aside from the fact that we're paid to be in the classroom with learners throughout the day, what makes our input any more memorable or valuable for learners than the shop clerk's or the actor's on prime time television? Nothing really? I imagine a host family with one of my students (let's call her Manami) , the host mom recasting Manami's sentences without knowing that recasting is something someone like me, a CELTA/DELTA-trained teacher, had to read about in "Uncovering Grammar". I see the host dad listening as an ordinary person and not as a teacher, then responding in a positive way that motivates and encourages Manami to store target language effectively for later recall. The kids in the host family use songs and TV to provide additional input which might lead to intake and eventually acquisition. And so on...
Okay, I am making some grand assumptions here. Be that as it may, the scenario is not entirely unlikely. The only thing I see a teacher being able to provide that those outside the classroom might not supply is input that might lead to noticing, e.g. boarding language and providing awareness-raising worksheets. 
How do you all see your role as an ordinary person among others in a classroom differing from that of ordinary people who don't call themselves language teachers?

Hoping to be ordinary in the classroom,
Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2247
	From: Dennis Newson
	Date: Mo Aug 26, 2002 5:02 

	Subject: Re: Ordinary People


	Robert,

I agree that host mums and dads and kids and close friends who pop round and the neighbours can 
contribute to Manami's learning of English, but you, as her teacher, will have a better over-view 
of her learning and, hopefully, because of your training, be better able to create a supportive, 
language-aware environment to co-ordinate her efforts than Grandad.

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2248
	From: Adrian Tennant
	Date: Mo Aug 26, 2002 10:16 

	Subject: Re: Ordinary People


	I learnt most of my Spanish from being with ordinary people - taxi drivers,
shopkeepers, publicans (bar men etc), students (not teachers) and from
watching an awful programme once a week on Spanish TV. This programme was
called 'McGyver' and was really bad - but because there was no real
storyline (It was the same each week - man is in trouble, there's a
beautiful girl involved for some tenuous reason, man uses his wits and
intelligence to get out of awkward situation and 'defeat' the baddies, end
of story) it meant I could concentrate on the language.
Teachers, on the other hand, just wanted me to learn lists of 'useful' words
like chimney (now in the Canary Islands there is not much call for a
chimney) and repeat dialogues like 'Excuse me, are you a burglar?' Instead
of 'What the f*** are you doing in my apartment!?'.

Dr E



	


	Group: dogme
	Message: 2249
	From: Deborah Clare
	Date: Di Aug 27, 2002 8:01 

	Subject: Re: Adults and adults


	--- Dennis Newson <dnewson@u...> wrote: 
<HR>
<html><body>


<tt>
Fiona writes that the teacher is , perhaps, someone
who :<BR>
<BR>
&quot; has the 'magic' to unobtrusively inspire others
to converse about what they choose and exchange
information, <BR>
whilst gently or overtly feeding in the patterns they
might need or require to express that
information.&quot;
<BR>
<BR>
<BR>
The second part of that reminds me of a French
colleague speaking English (who needed no magic to
converse) who commented, <BR>
flatteringly, that I was like a midwife helping him to
bring his thoughts squawking into the world.<BR>
<BR>
Dennis<BR>
<BR>
<BR>
-- <BR>
Dennis Newson (retired)<BR>
formerly at the University of Osnabrueck, Germany<BR>
List Manager CETEFL-L<BR>
<BR>
</tt>

<br>
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	Group: dogme
	Message: 2250
	From: lifang67
	Date: Mi Aug 28, 2002 1:45 

	Subject: More Useful Lies


	Fiona:

Very early on in this list, I was taken to task for proposing 
the "teacher as artist" metaphor. Luke argued that although teaching 
is an art, teachers are not artists, because conceiving them that way 
relegates the key contribution of the learners to observers of a 
performance. David French pointed out that good artists tend to be a 
lot of things we associate with very bad teachers, and bad artists 
tend to be a lot of things we associate with very good teachers and 
ordinary people.

Like you, I believe very much in the artist metaphor. (I think Luke 
does too, at least when he is playing guitar, and this is one reason 
he is so interested in Bill Morris and Arts and Crafts....) I tried 
to resurrect it a while ago by arguing that the teacher is a Dada 
artist; an artist is who is determined to put him/herself out of job 
by demonstrating the superfluity of artwork, because anyone can 
transform anything into art. But even this is not ordinary enough. I 
think, maybe, Bakhtin (of all trendy names) provides a better analogy.

Bakhtin argues that before pre-Raphaelism, before even Raphaelism, 
there was a thousand year old tradition of the medieval carnival. The 
festival of the oppressed (as Lenin put it) was not really orgiastic, 
because it was not a private (and was, characteristically, more 
concerned with food than sex). In fact, it is not really a spectacle--
there is no distinction between performers and performance, or even 
between performers and onlookers. It's grotesque and disgusting (he 
gives wonderful passages from Rabelais to demonstrate) but above all 
it's a matter of turning the world upside down so that the folks at 
the bottom get a crack at the top. 

It's also, like Scott's Stevick quote, centrally concerned with 
masks, because masks allow people to manipulate roles in ways that 
are crucial for allowing people a chance at participating in 
discourse which they cannot get in the "real world". Scott casts some 
doubt on Stevick's contention that the "ordinary person" role is a 
role, or a mask and needs to be treated as such. But within the 
carnival metaphor, Stevick's idea makes perfect sense. The truth of 
the matter is that the classroom is not the truth of the matter. 
Interactional equality is very far from authentic discourse. Like all 
art, it's a lie that helps us to the truth.


dk

Scott: I'm strugging with the "Emergence" metaphors you use (ant 
colony, lines on a freeway entrance, clapping at the World Cup, and 
even Seoul itself). It seems to me that this kind of metaphor has two 
weaknesses:

It really doesn't explain acquistional sequences very well at all 
(although it can explain very general things, like the emergence of 
iconic language before referential language and referential language 
before symbolic language). 

In at least one or two cases, there are perfectly statistical 
explanations for the phenomena: e.g. lines on the freeway can be 
explained both through self-interest of individual elements and laws 
of probability.

Yeah, I read the SSLA number (it FINALLY arrived last week). I though 
Bley-Vroman had a good point, though. There are SEMANTIC reasons for 
grammatical phenomena that the purely frequency based approch can't 
touch.

d



	


	Group: dogme
	Message: 2251
	From: Julian Bamford
	Date: Fr Aug 30, 2002 9:43 

	Subject: teacher''s role vs. ordinary people


	Robert says, and asks, " The only thing I see a teacher being able to
provide that those outside the classroom might not supply is input that
might lead to noticing, e.g. boarding language and providing
awareness-raising worksheets. How do you all see your role as an ordinary
person among others in a classroom differing from that of ordinary people
who don't call themselves language teachers?"

While wearing the Ordinary Person mask, the teacher supplies 'input that
might lead to noticing.' That sounds a good first step (though I never
used worksheets which is another story). The difficult thing in this step
is judging what particular students need at a particular time--what are the
key items that they need to know in order to move up to the next level.
Whatever new or incorrect items aren't crucial can be downplayed or ignored.

But I as a teacher also have to follow up input with ways for students to
practice new or corrected items so the explicit knowledge becomes implicit
and part of the students' automatic language ability.

Matt, the guy I work with, gave an analogy--not, I add, anything to do with
any child vs. adult language learning comparision. To grow in language
ability, learners need the equivalent of what children need to grow up:
food (input); exercise and play (real practice, which also relieves
stress); sleep (time away from input and practice, for the brain to both
chill and work on things); a safe environment. As a teacher, I try to
provide all of these so that students can extend their sense of English; so
that they can move toward becoming one with the skill that language is.
Julian



	


	Group: dogme
	Message: 2252
	From: Dennis Newson
	Date: Fr Aug 30, 2002 10:16 

	Subject: Re: teacher''s role vs. ordinary people


	Julian writes:


"But I as a teacher also have to follow up input with ways for students to

practice new or corrected items so the explicit knowledge becomes implicit

and part of the students' automatic language ability."


I'm playing Devil's Advocate, perhaps, or Doubting Thomas in danger of arguing that the teacher 
can't go beyond creating the environment for language learning, but, Julian and others, can you 
really cite examples of where you have been able get your learners in some way to practice new and 
corrected items that resulted in automatic - i.e., presumably, permanent - automatic language 
ability?

Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2253
	From: Diarmuid
	Date: Fr Aug 30, 2002 12:18 

	Subject: Re: teacher''s role vs. ordinary people


	Dennis asks: "can you really cite examples of where you have been able get your learners in some way to practice new and corrected items that resulted in automatic - i.e., presumably, permanent - automatic language ability?"

I don't know if this counts, but...I was fed up with my students always telling me that they were 'Fine, thanks, and you?' or 'So So', when I asked them how they were feeling. We introduced new expressions and they were naturally picked up over the course as I usually asked them how they were at the start of the class.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2254
	From: Deborah Clare
	Date: Fr Aug 30, 2002 4:19 

	Subject: Re: teacher''s role vs. ordinary people


	Don't know whether this counts either, but what about
giving positive feedback, rather than correction, and
seeing whether more students adopt new expressions?
Correction is so negative. I think people are pleased
when they get a positive comment and know they are on
the right lines.

I am thinking in particular of helping a particular
student recently to structure her writing. She felt
more confident when told the things she was doing
right. Same thing happened to me as a student. Much
more motivating to have a teacher tell me she had
never thought of something I had said - she meant it
as a compliment! The ones who just criticised had
little impact, except to put me off trying sometimes. 


One of us said a few messages back that they learn a
language by listening carefully to hear what native
speakers say. Am recommending that as a technique for
my students, as well as trying it myself. Though
usually I find I concentrate more on what people say,
rather than how.

I have enjoyed the ideas about students writing their
own tests - roll on the end of term!
Deborah

__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com


	


	Group: dogme
	Message: 2255
	From: Diarmuid
	Date: Fr Aug 30, 2002 6:04 

	Subject: Positive Correction


	I don't think correction has to be negative. It can be positive. I always make a point of telling my students that I have understood what they're telling me, but that an English speaker would probably say it another way. Where possible, I get the students to volunteer this other way. Another thing I tend to do is to greet errors with a positive comment such as, 'Ah, that's interesting! Why did you say that?' etc. If the ensuing discussion sparks off more things, I make sure to thank the person who made the original error. Other times I focus on group errors. This ensures that nobody has to feel dumb or victimised.

Needless to say, this doesn't negate Deborah's original claim that we should look to focus more on the positive than the negative. But I think correction has an important role to play in the classroom, not least to avoid pitfalls such as, 'This f*#%!*g teacher never corrects me!'


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2256
	From: Robert Haines
	Date: Sa Aug 31, 2002 6:58 

	Subject: Learners'' attention - Input and Practice


	Deborah Clare wrote: "One of us said a few messages back that they learn a language by listening carefully to hear what native
speakers say. Am recommending that as a technique for my students, as well as trying it myself. Though usually I find I concentrate more on what people say, rather than how."

That's interesting to me because I sometimes wonder how much of a role this sort of "attentiveness" plays in SLA. I tend to focus on form as well as meaning. I'll be traveling to Germany and Greece soon and know that I'll have to unpack that "language bag", at times digging through it looking for a particular piece of lexis or such ("Now where did I put that handy dandy idiom I need in this context to get a response?") At the same time, I'll be paying careful attention to how NS say things; recording useful items in a pocket-sized notebook. Can we expect all learners to be as diligent/obsessive? Not reasonably, I suppose. Different people tune into to different aspects of communication based on need, desire, interest, and other factors. Is there a way to promote noticing in learners who, perhaps as Deborah does, find themselves concentrating more on content than form. Does it matter where the concentration is focused?

I also feel the need to play devil's advocate when I read about practice as an aide to acquisition: "But I as a teacher also have to follow up input with ways for students to practice new or corrected items so the explicit knowledge becomes implicit
and part of the students' automatic language ability." (Julian Bramford) And later, " To grow in language ability, learners need the equivalent of what children need to grow up: food (input); exercise and play (real practice, which also relieves
stress); sleep (time away from input and practice, for the brain to both chill and work on things); a safe environment." makes me ask if exercise and play couldn't be analogized as meaningful, i.e. authentic communication between learners using the skills and knowledge they have at hand. I've just seen practice go down the tubes as a parody of itself one too many times.

Thanks all for the interesting input. 

Looking forward to a long overdue holiday,
Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2257
	From: Adrian Tennant
	Date: Sa Aug 31, 2002 8:57 

	Subject: First language gene discovered


	I saw this article and thought .....!!

Dr Evil

*First language gene discovered*
<http://news.bbc.co.uk/go/em/fr/-/1/hi/science/nature/2192969.stm>

Scientists think they have found the first of many language genes after
studying the DNA of great apes.



	


	Group: dogme
	Message: 2258
	From: Dennis Newson
	Date: Sa Aug 31, 2002 12:09 

	Subject: Language practice


	Any comments?

I've caught myself counting how many new language items (chiefly new vocabulary) are noted in a 
teaching session as an indication of how successful a lesson has been. I know this is rubbish, but 
I've still spent time doing the calculation!!

Let me explain.

For the first four sessions with the former colleague who is reawakening his English to be able to 
use it at a conference in Iran at the end of September, I got him to do most of the talking. I made 
notes and sent feedback by email, "points arising", especially of lexical items for which he had 
demonstrated a need and which I had usually supplied on the spot, and constructions that went
wrong , and a note on one matter of pronunciation (/v/:/w/ ... ' The veering of whales' ...The 
wearing of veils.....) which I decided might impede easy understanding.

Yesterday (session 5) was different. I took some time practising with him (Peter) the /v/ /w/ 
contrast. And we then spent most of the time working with the short abstract of a talk given at the 
2001 IATEFL conference that I knew would interest him: " Cross-cultural capability and 
communicaative language teaching: Why the pardigm needs to shift." (David Killick)

I read the abstract as if I were delivering it at a conference (at this stage he hadn't got a copy) 
and got him to make the sort of notes he makes when he listens to such presentations. I should 
mention I slowed my delivery down a little, but he coped admirably and could give me a very good 
summary on one hearing.

I then gave him a copy and some time to read what he had just heard. The teacher in me itched to 
read it once again, but that didn't feel appropriate. I asked him if there were words or phrases he 
wanted to ask about (and again I had to stifle the teacher who wanted to say: "I'll read you the 
text once more and this time I want you to underline any words or expressions you want to ask 
about.") Discussions with Peter are so intense and academic that switching to most kinds of 
obvious language practice feels like a descent into the belittling.

He checked on the meaning of "boundaries" and a couple of other words but then commented: "I
really like the last sentence. That is exactly my point of view. " ('A key characteristic of 
intercultural competence is the fact that it prepares the learner for exposure to all cultures, not 
just the one whose language is being learned.") He also commented that it was very good to see 
such a piece of writing because English academics have a very different way of writing.

Looking at my notes, and here's the rub, I find that for yesterday's session I've only got about 8 
new words, language points that came up that I can turn into an email. Of course, says a meek, 
reassuring inner voice, we spent time on pronunciation, and he experienced the text, and yet, and 
yet.....

Session 1 15 items in my notes
Session 2 28 items
Session 3 31 items
Session 4 32 items
Session 5 8 items......

The conflict I'm experiencing is that if someone ELSE described what I've written above I would 
talk about the increase in the learner's confidence, the incalculable gain from engaging with a 
piece of genuine (not written for TEFL purposes) written discourse dealing with a topic that 
interests him (attending to ideas, not "doing" a text)... and I'd say that the teacherly itches to 
do mere time-filling language exercises were rightly supressed - and yet I find myself doing those 
primitive sums.


Dennis

-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2259
	From: Robert Haines
	Date: Sa Aug 31, 2002 5:22 

	Subject: The Speech Gene


	I find it interesting that these lines come at the very end of the article:

"We don't think this is THE speech gene," Dr Fisher told BBC News Online. 

"It influences the ability to speak clearly. The mutation doesn't remove the capacity for speech completely." 

excerpt from http://news.bbc.co.uk/1/hi/science/nature/2192969.stm

It will always be a question of the chicken and the egg (which came first?), won't it? Do we have the physical manifestation (DNA and genes) of something metaphysical (culture, psyche, mind, etc.), the former being something we can appreciate and study as imperical pragmatists; or, are we looking at the the only thing that matters (on two levels, i.e. physically and figuratively)? Who can claim to know?



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2260
	From: Robert Haines
	Date: Sa Aug 31, 2002 5:33 

	Subject: Primitive sums


	"The conflict I'm experiencing is that if someone ELSE described what I've written above I would 
talk about the increase in the learner's confidence, the incalculable gain from engaging with a 
piece of genuine (not written for TEFL purposes) written discourse dealing with a topic that 
interests him (attending to ideas, not "doing" a text)... and I'd say that the teacherly itches to 
do mere time-filling language exercises were rightly supressed - and yet I find myself doing those 
primitive sums."

Dennis

I think you're right to do both. Perhaps it can be summed up as top down and bottom up processing on the learner's part. Aren't both important at different times for different folks? In the fifth lesson you've obviously done a lot of bottom up work (Sorry if you hate these terms, but they're all that comes to mind) with /w/ and /v/. The other work is more top down, i.e. at the discourse level, but you're choosing not to present Peter with new items, only to expose him to them, asking what he would like to explore further. That, I believe, is a good way to go about things because it's more learner-centered and natural. You attended to the needs of Peter the person and not Peter the subject --- Nice work.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2261
	From: Robert Haines
	Date: Sa Aug 31, 2002 5:49 

	Subject: Feedback


	By the way, during a social activity (Thirsty Thursday at a local pub) with students last week, I brought up the subject of having my own school. I suggested a school without exams where students could attend the course of their choice on any given day. A few of them spoke up to sy they found the idea not good because it would inevitably leave at least one teacher by him/herself in the classroom since students gravitate to teachers they like. I asked myself: "Survival of the fittest? Free-market capitalism in the classroom? Justice at last? What if I found myself alone in that classroom?" 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2262
	From: Adrian Tennant
	Date: Sa Aug 31, 2002 6:17 

	Subject: Re: Feedback


	> By the way, during a social activity (Thirsty Thursday at a local pub)
with students last week, I brought up the subject of having my own school. I
suggested a school without exams where students could attend the course of
their choice on any given day. A few of them spoke up to sy they found the
idea not good because it would inevitably leave at least one teacher by
him/herself in the classroom since students gravitate to teachers they like.
I asked myself: "Survival of the fittest? Free-market capitalism in the
classroom? Justice at last? What if I found myself alone in that classroom?"

The queston here is why do students gravitate towards some teachers and not
others. In my experience it is not always to do with 'ability to teach'.
Years ago I had a colleague who was 'great entertainment' in the classroom
but admitted that often his lessons had little substance. Most of the
teenagers and young adults loved him but the more mature students felt he
was 'silly'. But, in a school where 80% of the students were under 25 he was
'popular'. Other teachers hated sharing classes with him, or covering his
lessons.

Dr E





>
> Rob
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2263
	From: Robert Haines
	Date: Sa Aug 31, 2002 8:10 

	Subject: Re: Feedback


	Yes, and that's actually been the case at our school, where most ss are under 25. However, I think a teacher can be fun and facilitate learning at the same time, don't you?
----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Saturday, August 31, 2002 10:17 AM
Subject: Re: [dogme] Feedback


> By the way, during a social activity (Thirsty Thursday at a local pub)
with students last week, I brought up the subject of having my own school. I
suggested a school without exams where students could attend the course of
their choice on any given day. A few of them spoke up to sy they found the
idea not good because it would inevitably leave at least one teacher by
him/herself in the classroom since students gravitate to teachers they like.
I asked myself: "Survival of the fittest? Free-market capitalism in the
classroom? Justice at last? What if I found myself alone in that classroom?"

The queston here is why do students gravitate towards some teachers and not
others. In my experience it is not always to do with 'ability to teach'.
Years ago I had a colleague who was 'great entertainment' in the classroom
but admitted that often his lessons had little substance. Most of the
teenagers and young adults loved him but the more mature students felt he
was 'silly'. But, in a school where 80% of the students were under 25 he was
'popular'. Other teachers hated sharing classes with him, or covering his
lessons.

Dr E
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	Group: dogme
	Message: 2264
	From: Adrian Tennant
	Date: Sa Aug 31, 2002 8:43 

	Subject: Re: Feedback


	I hope so.



	


	Group: dogme
	Message: 2265
	From: romiha1
	Date: So Sep 01, 2002 7:45 

	Subject: Imperical ?


	Do we have the physical manifestation (DNA and genes) of something
metaphysical (culture, psyche, mind, etc.), the former being 
something we can
appreciate and study as imperical pragmatists; 

Sorry, I really did mean "empirical" there. :-)



	


	Group: dogme
	Message: 2266
	From: Diarmuid
	Date: So Sep 01, 2002 8:50 

	Subject: Re: Language practice


	So, *this* is the message Rob was replying to! I got his reply before I got your message Dennis. But my response would be the same! Do both! Why not? You're covering your needs by keeping a record of the items taught. You're creating a database of discrete items covered (which might be useful for writing a short test, giving Peter a summary, recycling in an artificially authentic way...etc). At the same time, you're letting Peter learn at his own pace and pick up what needs to be picked up (confidence, pron and, of course, vocab).

I remember somebody a while back (can't remember who and no time to search) using driving lessons as a way to question dogme's worth. Well, I've just started learning how to drive and it couldn't be more dogme! There's no book, no photocopies, just me, the teacher, the car, the road and the other road users (damn them). I'm sat behind the steering wheel (there's a lot of metaphorical mileage - boom boom - in this one), my feet cover the pedals, I'm driving and making mistakes. My teacher sits beside me. She tells me what's happening, asks me questions about what has happened, what will happen etc. She's ready to take over if I need her to, but otherwise she just lets me get on with it. 

A week ago, I'd never sat behind the steering wheel of a car. Now I'm changing gears with gay abandon, speeding up to 40mph (where permitted, of course), driving on busy roads and trying to perfect my three point turns. 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2267
	From: Julian Bamford
	Date: Mo Sep 02, 2002 5:08 

	Subject: comments on ''Language practice''


	Dennis describes a language session, and ask, "Any comments?"

If you think of language learning in a Stevickian way, i.e., making
changes in the learners' long-term memory, in terms of (as Scott recently
quoted Stevick) "what new forms usually go with what meanings... and also
with what other forms and expectations". [These memory resources] "are
made up of networks" [and] "the key items in a network are often
affective"- "if a new combination of items is complex, rich, and
affectively strong, its availability will be easier and longer lasting". .
.

. . . then your student's intimate experience with that sentence ('A key
characteristic of intercultural competence is the fact that it prepares the
learner for exposure to all cultures, not just the one whose language is
being learned.') both in terms of meaning and style, makes it appear he had
a potentially rich language learning experience.

How about asking your student for comments? Ask him to write a short diary
entry about each future session, noting what he felt was particularly
useful. If you write one, too (that will include your raw count of new
items, of course), you can compare it with his. To start, ask him to write
a retrospective entry on the 5 sessions so far, noting what has been
memorable and valuable for him.
Julian



	


	Group: dogme
	Message: 2268
	From: Dennis Newson
	Date: Mo Sep 02, 2002 7:03 

	Subject: Re: comments on ''Language practice''


	Julian makes the excellent suggestion:

"How about asking your student for comments?
 Ask him to write a short diary

entry about each future session."

I have planned to do something like this, though I may (have to) get Peter to tell me rather than 
write it in a diary. I'll let you know what he says.

It may just be worth commenting that my feeling about not getting P. to write down his thoughts is 
based on a cultural observation. German academics reach for the 'phone when they want to 
communicate. They are VERY reluctant, and very unrelaxed, about committing themselves to paper.

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2269
	From: Julian Bamford
	Date: Di Sep 03, 2002 7:58 

	Subject: practice makes perfect


	Dennis asks (8/30; teacher's role vs. ordinary people): "can you really
cite examples of where you have been able get your learners in some way to
practice new and corrected items that resulted in automatic - i.e.,
presumably, permanent - automatic language ability?"

Before citing an example, I have to say that, as a teacher, I operate under
an assumption close to the one Dennis seems sceptical about. That is, I
believe that learning (permanent automatic language ability) comes through
practice.

And because 'practice' could mean anything, I should define it: language
items being used in ways that mean something (are important) to the
learner.

And it isn't "this example" or "that practice" that leads to learning, but
it seems to be a combination of all the practice--we don't know which
practice caused the learning, and perhaps earlier examples and practice
were what made the later practice effective. . . (Perhaps this is what's
behind the vocabulary research Scott quoted a short while back (Aug 6th) "
it takes X exposures to a new word before it sticks (where X varies from 5
to 16, depending on which article you're reading)" with the first Y
exposures coming in close proximity.)

Here's an example where this seems to be happening. Yesterday I was
sitting across from a student (the only one who had bothered to show up to
this holiday class) and she was talking about what she'd done the previous
day. She said, ". . . and then I went (slight pause) home." I remember
thinking, ah, she's on the way to getting it at last (for she and most
everyone else at her level habitually says "go to home.) (and has been
corrected time after time after time).

This seems to show that the information "go home" is still in her explicit,
consciously recalled, memory, but that it's working it's way toward
implicit. We don't know how many more times she needs to use it, or be
corrected, or hear another student be corrected. . . until it is hers, but
it's on the way.
Julian



	


	Group: dogme
	Message: 2270
	From: Diarmuid
	Date: Di Sep 03, 2002 10:38 

	Subject: Virus Warning


	Of course, it might not be real, but for the time it'll take you to read this, it's probably worth the risk. At least it doesn't tell you to remove some obscure .exe file from windows.

> >
> > Subject: THIS IS IMPORTANT
> >
> > I have just found some important news for you all
> > Take care out there!!
> > This information arrived this morning, from Microsoft and Norton.
> > Please send it to everybody you know who accesses the Internet.
> > You may receive an apparently harmless email with a PowerPoint
> > presentation called: "Life is beautiful.pps."
> > If you receive it DO NOT OPEN THE FILE UNDER ANY CIRCUMSTANCES,
> > and delete it immediately. If you open this file, a message will
> > appear on your screen saying:
> > "It is too late now, your life is no longer beautiful",
> > subsequently you will LOSE EVERYTHING IN YOUR PC and the person who
sent
> > it to you will gain access to your name, email and password.
> > This is a new virus which started to circulate on Saturday
> > afternoon. The antivirus Softs are not capable of destroying it.
> > The virus has been created by a hacker who calls himself "life owner",
> > and who aims to destroying domestic PCs and who also fights Microsoft
> > in court!
> > That's why it comes disguised with extension pps. He fights in
> > court for the Windows-XP patent.
> > MAKE A COPY OF THIS EMAIL TO ALL YOUR FRIENDS.
> >
>
>



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2271
	From: kellogg
	Date: Mi Sep 04, 2002 9:48 

	Subject: The Limits of Autos


	There is a knock at the door, followed by the entrance of the sort of perfect "Everyday New Face" touted by the Dior, or maybe Laneige. Hard on the heels of this face by a well-known cosmetics firm, so hard you might think she was wearing it, is one of my first-year students. 

If she were in class, I would recognize her instantly. But here in my den she has the better of me; I place her by her spatial position in my class, which never varies, and by a view of her face produced by my standing and her sitting. 

One of the little appreciated advantages of middle age is that one is in a good position to experience and document language attrition in your FIRST language. This is, naturally, a harbinger of death and worse, senility, but it is of immense scientific interest to a teacher, since we are really in the business of reversing the process (besides, when I read of the difficulties poor Rob is having with basic words like "pragmatics" and "empirical", I don't feel so bad ^-^) 

And I find that "remembering" words out of the blue is not really the key to the degeneration; the words are generally there when I want them. For example, I can't remember the word which Michael Hoey uses to mean the special relationships between particular words and grammatical structures ("collitation" or "coliteration") but I am fairly sure if Professor Hoey were here in my office with the unwashed coffee cups and un-corrected homework, I could probably remember. 

Similarly with syntactic structures. The other day, when I was trying to write the real relationship between myself and my sister in order to write a posting ("my father's second wife's first husband's daughter"), it was something of a grammatical stretcher, but when my sister is around, we have no trouble at all, and even in front of a group of students it isn't much work to co-construct it. 

Back in April (I think it was, but the rest of my memory is going too) there was a "Point Counterpoint" in ELTJ in which Anthony Bruton argued for PPP precisely on the grounds that it delivered the goods the kids want to take away with them. He ended with the rather snide remark that task based teaching was in the interests of some recondite academic agenda. 

Skehan counterpointed that "the goods" don't seem to do much good if you have to decontextualize them to take them away. As with my students' names, as with "collitation", when you open the package, you find there is nothing there. And, significantly, he pointed out that the vision of ready-to-assemble language coming in interchangeable parts was in the interests of not-very-recondite non-academic agenda. 

He also said this, which seems to me germane to both the argument on "automaticity" and the related concept of "permanence", which I think we are equating with autonomy, or decontextualization. He said that they are, like PPP, part of a view of language as skill. We present the skill. It gets practiced until it is automatic. Then the skill can be performed "autonomously". 

There are obvious limits. First of all, this "Fordist" view of language as interchangeable parts doesn't correspond to the way language really comes at us. My student comes into my experience as part of a whole package; and it is a very new experience having her in my office. 

Secondly, the "feedback" which we associate with making a skill "automatic" is not a physical sensation at all, but the language contribution of another human being, with, as Scott says, a mind of its own. 

Thirdly, do we want language to be "automatic" and "autonomous" anyway? I don't mean that it should be disfluent and incoherent, but I do like it deliberate and thoughtful. 

She sits down, and I now realize who she is. She looks up into my face and asks me "What is the best way to learn English?" 

By which I suppose she means the fastest. 

"Slowly." 

dk 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2272
	From: kjhilton
	Date: Do Sep 05, 2002 1:04 

	Subject: written error correction


	can anyone help?

I've been enlisted to give a seminar on written error correction 
aimed at teachers of IELTS exams - academic writing courses. I'ce 
chosen to look at reconstruction and reformulation as being part of 
the process of 'learning writing' working from what students know. 
This is due, inpart to seeing too many essays that folow 
the 'prescription' of academic writing ie topic sentence and littered 
with 'moreovers!' - what they lack is coherance. 

How best to deal with reform/recon in academic writing - often with 
dull topics?

Also - am i right? Is the difference between recon and reform that 
the former deals with sentence level syntax and the latter with 
coherance and register?

Is the lesson shape often one that links with TBL?

Thanks for any assistance.

Jane



	


	Group: dogme
	Message: 2273
	From: lifang67
	Date: Do Sep 05, 2002 3:34 

	Subject: Re: written error correction


	Jane:

I've always been rather hostile to reformulation. Just like the 
conversation stopper "Very good, Minsu!", reformulation is a bit of a 
composition stopper. 

It's not co-construction. It's really the teacher saying to the 
learner, "Here, let me tell you what you really meant." What more is 
there for learners to say?

A lot--and at least re-construction recognizes that. But I'm also 
rather hostile to re-construction. As you say, it's a matter of 
fixing the little bits. But of course the little bits really depend 
on the big bits. 

I think what's really necessary is not re-formulation or re-
construction, but co-formulation and co-construction. That is, the 
teacher's REPLY (phrased as a reply, and not as a reformulation) 
offers possible variants of what the learner meant. (Bakhtin would 
call this "double voicing" but it's really a pervasive aspect of 
language--"Eh, what's that you say?")

Here's an example. One of my grad students got this from a student:

Pencil is good.
Because I can write with it.
So I like it.
Pencil! do you love me?
Pencil doen't not says.
So I smile.
Hahaha!

Jin-soo

Here's a possible reply.

Jin-soo is good, because she can write with me.
I like her. But I can't talk to her.
Today she asked me "Do you love me?"
I didn't say anything.
But when she smiled,
I wrote "Ha, ha, ha!"

Jin-soo's Pencil

That's all very well in the classroom, of course. But how can we talk 
of co-formulation and co-construction on exams?

Back in China, all the exam questions were really written around an 
almost content-free algorithm, which went something like this: 

X has many advantages. (where X is television, the internet, 
reformulation, reconstruction, or anything else you care to bung in)

Moreover, it has more advantages.

However, it also has some disadvantages.

Therefore, we need to take advantage of the advantages.

=

INCOHERENCE!

One of the reasons why this is incoherent is precisely because it is 
content free--the cohesive devices are glued on. For example, they 
are almost always in the initial position, instead of sentence 
internal.

Compare:

I'm ugly. However, I'm gentle.

I'm ugly. I am (pregnant pause), however, very gentle.

Another reason is that the relationship of ideas must be explicit 
instead of indirect or implicit.

Compare:

Reformulation has many advantages. First of all, it sounds good.

Reformulation has many advantages. It sounds right to the teacher, 
and...

I had them creating mock exam questions for each other and rating 
them according to the usual categories of art, prep, ww, wf, etc. and 
also noting "glued on" cohesive devices and instances of coherence 
without explicit cohesion. But then....

...then the "mock exam" gave us THIS topic:

"Money is everything. Discuss in three paragraphs."

This was 1991 before the answer to the question was obvious. I wasn't 
sure what to do, so we started with a standard "Money has many 
advantages" on a "big character poster" which we put on the wall of 
the classroom. Then another team wrote a reply in which the arguments 
given in the first poster were countered. That gave us the second 
paragraph, of course. We then mixed up the groups and created a third 
paragraph.

....and then the dean of the department came in and reminded us 
that "big character posters" were illegal.

dk



	


	Group: dogme
	Message: 2274
	From: Dennis Newson
	Date: Do Sep 05, 2002 7:18 

	Subject: Re: written error correction


	Jane, inter alia you write:

"This comes from seeing too many essays that follow 

the 'prescription' of academic writing ie topic sentence and littered 

with 'moreovers!' - what they lack is coherance". 


In my experience if you try drilling students to write well-formed paragraphs with topic sentence 
etc. you are likely to end up with form and no substance.

I'd suggest, in the spirit of dogme, find out what the students have to 'say' (even if that is on 
dull topics) and then get them working on writing that effectively - pair work, group discussion, 
boarding. A lot depends, as always, on the context in which you are teaching, but you might be 
able to work with reports etc. that the students are having to write in other seminars.

Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2275
	From: Julian Bamford
	Date: Do Sep 05, 2002 9:55 

	Subject: The Limits of Autos


	Comments on dk's The Limits of Autos

dk: "..."automaticity" and the related concept of "permanence", which I
think we are equating with autonomy, or decontextualization."

I hope not. Using language automatically depends on a thought or situation
arising to trigger language that has been learned (i.e. consigned to
implicit memory through practice) in past, similar situations (contexts).
The skill that language ability is depends on context. This is what you
noticed when you said (looking at language degeneration for insights into
its opposite--learning):

"I find that "remembering" words out of the blue is not really the key to
the degeneration; the words are generally there when I want them [in a
particular situation]."

You paraphrased Skehan's critical description of PPP: "We present the
skill. It gets practiced until it is automatic. Then the skill can be
performed "autonomously"."

This description lets us see the difference between PPP and dogme. I think
dogme is based on the same view of language learning as PPP. (Which is a
good thing, because that view is basically accurate.) The problem with PPP
is that, in the interest of efficiency, materials writers break down the
language and organize the most important bits into a syllabus. Then they
present and practice the language. The flaw is that this process
disassociates language from the rich and real contexts from which it
arises, and upon which learning depends. Materials writers believe this
doesn't matter because they can recontextualize the language. But once
language has been removed from its lifeforce, it is hard to revive it. The
ways textbooks recontextualize language usually range from the bland ("Mary
likes skateboarding; Carlos likes cooking") to the ridiculous (fake David
and Victoria Beckhams--see the "more coursebook nonsenses" thread of
February this year).

Dogme teachers focus on and practice language in real contexts, usually
involving what is going on inside and between the people in the classroom
(or wherever the language is being taught). And there is also a world of
real Beckhams if we want them.

Why dogme has those hilariously parody-able vows is to make sure language
isn't separated from, as you say dk, 'the whole package.' If the nature of
language is that it comes at us as part of a whole package, that's how we
should learn it.

I recently gave some (I think) more dogmetic lesson plans to a fellow
teacher who was frustrated with his textbook. He wrote the following
feedback:

"I like the lessons you provide better, because they connect more directly
to the student. Where a textbook might hypothetically have a topic such as
"likes and dislikes" your lesson has the student actually speaking to a
partner immediately, and nothing is lost from the "idea of communicating"
to the actual communicating. . .not much gets in the way; for example:
contemplation, looking at the
book."

"What is the best way to learn English?" (asked your student).

"Slowly." was your answer. Absolutely. Because it takes time and a lot of
experience to build the rich connections that lead to automatic language
skill. Textbooks and PPP present language, digested and laid out for
maximum efficiency and speed of instruction. But if the contexts are
impoverished during learning, we'll find that the language just won't be
there when we want it.

Julian and Matt



	


	Group: dogme
	Message: 2276
	From: Dennis Newson
	Date: Do Sep 05, 2002 10:42 

	Subject: Many new lexical items equals efficiency?


	I posted recently about my uneasiness at taking the number of new lexical items in my notes
as an indication of effectiveness in 60-minute lessons with a private pupil, Peter. The real point 
was whether hours where he did most of the talking and I took notes for "points arising" was more 
effective than hours where we did some pronunciation practice, and listening comprehension work 
with a text - and there were far fewer items as "points arising" in my notes.

Someone on the list suggested I should ask Peter what he thought.

The gist of his reply was that a variety of activities was interesting, but he agreed with me that 
the most important thing for him to do in the time he spent here was to discuss things in English.

For 20 minutes or so yesterday we worked with part of a list of 106 words which, the booklet 
claims, make up 50% of any normal text of medium difficulty.Peter simply had to tell me something 
true about the subject he will be talking about in Iran using (the first 40) items in the list. 
This was OKish as a quick search for serious deficiencies in basic communicative tools, but the 
increase in his fluency that occurred when I got him talking about the case of an Islamic teacher 
in Germany who took the local authorities to court challenging their refusal to let her wear a 
headscarf in the classroom was remarkable.

I rather doubt that he learned anything from playing around with 'again', 'against'....'into' etc.
but I think there is some chance he will try to remember 'easy-going', 'revelation', 'danger of 
declining population', ' in so far as', 'extreme positions', 'quite honestly', 'heated discussion', 
'to safeguard', 'I haven't had tiime to look into the problem' and other such items that came up in 
the discussion.


By the way - the court ruled that the teacher could wear her scarf when she was teaching Religion, 
but had to take it off when she was teaching other subjects.................

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2277
	From: scott_thornbury
	Date: Do Sep 05, 2002 2:17 

	Subject: Shadowing


	Deborah wrote (a while back , but I've been away) that:

"One of us said a few messages back that they learn a
language by listening carefully to hear what native
speakers say. Am recommending that as a technique for
my students, as well as trying it myself. Though
usually I find I concentrate more on what people say,
rather than how."

This reminded me of the technique that is called "subvocalising", 
whereby you repeat what you've just heard under your breath, as it 
were. My mate watches Catalan soap operas in order to perfect his 
Catalan, and swears by it. It's a way of diverting a little ounce of 
attention on to the form (not just of the words but of the syntax), 
without losing sight of what's going on. In the classroom its 
nearest equivalent is what used to be called the "mumble drill" 
(or "mutter drill"?) - "mumble it to yourself" which is a cue to 
subvocalised as opposed to vocalised repetition (i.e. choral 
drilling).

Then I read this article synopsis in a back issue of "Language 
Teaching" today:

Exploring conversational shadowing, by Tim Murphey (in Language 
Teaching Research 5/2 (2001)):

The background literature on the repeating of a conversation 
partner's words, here called "conversational shadowing", shows it to 
be naturally occurring in first language acquisition and adult use. 
This study was motivated by the question "What happens when second 
language learners and native speakers actively shadow each other in 
conversation?" It looks closely at conversational shadowing through 
transcripts of recorded conversations between two Japanese learners 
of English talking with two English native speakers in mixed dyads in 
which they were instructed to shadow each other. First, it was found 
that the different sets of data emerging from the two Japanese 
students reveal that there may be a variety of effective ways of 
shadowing, from this which may lengthen the auditory short-term 
memory to more interactive and naturally selective shadowing, that 
includes commenting and questioning. Secondly, it was found that 
interactive conversational shadowing gives rise to the types of 
conversational adjustments and negotiations that are thought to 
positively affect language acquisition (Long, 1983) through their 
impact on negotiation, noticing, intake and uptake. Thirdly, the data 
highlight different learning advantages for the non-native speakers 
(NNSs) when shadowing native speakers (NSs) and when being shadowed 
by NSs....

Shadowing, of course, is vocalised - but, like subvocalising, it may 
be a useful learning strategy as well, ensuring some degree of focus 
on form, albeit more distracting for those who happen to be watching 
the same soap opera.

Scott



	


	Group: dogme
	Message: 2278
	From: F. Mortes
	Date: Do Sep 05, 2002 2:54 

	Subject: Re: Shadowing, reformulation ...


	Scott,

On the subject of shadowing and reconstruction/reformulation:

I believe it's in "Teaching and Learning Languages" that Stevick 
describes an activity which he claims helped him a lot to learn 
Swahili (?). Essentially, he'd make the most of train/bus trips in the 
company of a native or more proficient speaker of the target language to 
say whatever he wanted in L2, then get the proficient speaker to 
reformulate his output, a chunk at a time. Stevick would finally attempt 
to mimic the proficient model immediately before moving on to the next 
chunk he wanted to say.

I think this is a lovely example of student-generated meaning, where an 
informed helper picks up the pieces and throws the original meaning back 
to the learner, who is, in effect, drilling himself.

As a student of English, I remember walking home after lessons late at 
night, muttering away small chunks or phrases from the lesson, which for 
some reason had stuck. I suppose this is some sort of delayed shadowing, 
not unlike singing songs in the targer language while in the shower.

Francesc



	


	Group: dogme
	Message: 2279
	From: sthornbury@w...
	Date: Do Sep 05, 2002 6:05 

	Subject: Re: Re: Shadowing, reformulation ...


	And Sir Richard Burton, learner of some 30 or more Asian, Middle 
Easter and African languages, had this to say: "...whenever I 
conversed with anybody in a language I was learning, I took the 
trouble to repeat their words inaudibly after them, and so to learn 
the trick of pronunciation and emphasis". 
Scott



	


	Group: dogme
	Message: 2280
	From: lifang67
	Date: Fr Sep 06, 2002 9:05 

	Subject: Re: The Limits of Autos


	Sorry, Julian and Matt--

I'm afraid my posting was more writerly than it really should have 
been--I was trying to fit too much into two many different analogies, 
what with Dior and language attrition and spatial memory and the 
kitchen sink.

But I think your reading of it was sufficiently readerly to get a lot 
of meaning out of it--maybe more than I actually meant. 

First of all, I think you are right to object to my 
collapsing "permanence" and "autonomy" and also "autonomy" 
and "decontextualization". From one point of view, they are the same 
thing, but that's a very narrow, skill-based view of language. It's 
not our view at all.

Let's say that Scott's right. Language in general, and grammar in 
particular, arises as the result of zillions of local interactions. 
It's not recoverable from the "rules" abstracted from any one 
interaction, any more than it is recoverable from the DNA of any of 
the individual interactants.

Language is the city, not the map. Language is the internet, not the 
browser. Language is the community, not the brain.

Where does that leave "permanence"? Permanence is not the 
internalization of the system; it's impossible to learn in a single 
lifetime a system which has taken literally centuries of work by 
millions of people to perfect. 

Permanence is a state of openness to the system, a state of being 
sufficiently "on line" so that you are can either do what you need 
with languge directly, or find out how to do it through negotiation.

Notice that the necessity of negotiation (and it IS necessary, from 
the moment we say things like "What shall I call you?") clearly 
indicates that we can't collapse "permanence" and "autonomy". If you 
think about it, it's also implicit in the idea of open-ness. If you 
are open and permeable to interaction, you are not autonomous.

Here's an example hot from this afternoon's class.

S1: How was your yesterday evening?
S2: No, that's wrong. You must say "How was yesterday evening?"
S1: OK. How was yesterday evening?
S3: Not bad. And how was YOUR yesterday evening?

S2 is right. But S3 is righter. S3 recognizes that S2's rule is 
contingent. We cannot use S1's utterance as a conversation starter, 
but we can use it to change the addressee. 

But this rule is best not formulated as a rule, but as a contingency; 
part of a general open-ness to new interlocutors and new topics which 
is a potential in almost any conversation.

This insight about shifting stress (which is not merely 
lexicogrammatical but crucially prosodic as well) is indeed 
permanent; once you have it, you are free to apply it to other 
situations, e.g.

T: Did you have dinner last night?
S: Yes.
T: Did I have dinner last night? ASK me.
S: Did you...dinner?
T: Yes, I did. Did MYEONG-HYEON have HER dinner last night? Ask HER!

But of course it's not really "autonomous"; it depends very much on 
what other people are doing. Nor is easily susceptible to recall out 
of the blue: I actually find it hard to formulate sitting here alone 
in my office, although I had no trouble teaching it in class today). 
This is because it cannot, fundamentally, be decontextualized.

I actually think that this distinction between things we can do in 
context (like distinguish between the apparently ungrammatical "How 
was your yesterday evening?" and the perfectly natural "How was HER 
yesterday evening? Ask her!") and the rules that we formulate (or mor 
often fail to formulate) to explain our behaviour is a much more 
robust distinction than the one Krashen usually makes between 
acquisition and learning (grammar) or Ellis makes between explicit 
and implicit grammatical knowledge (grammaticality judgements and 
test results, as a matter of fact). Their distinctions are based on 
hypotheses about the human brain. But my distinction to me is based 
on the material fact of social context; some kinds of knowledge are 
only available "on line" and others are not.

Where I think I disagree with you both is in your attempt to salvage 
PPP: "that view is basically accurate". Two years ago, at the 
beginning of the list, I wrote the same thing. I even suggested that 
PPP was the basic DOS of classroom language. But I'm pretty sure now 
that I was wrong. The thing to do with PPP is to savage it, not 
salvage it.

It's not just that PPP presupposes a language made of interchangeable 
parts. In fact, as Brumfit pointed out in 1979, PPP ITSELF is made of 
interchangeable parts.

There is no reason in principle why you can't START with Production, 
by letting learners communicate to the best of their ability in their 
own language or in their own grammar with English lexis or in pure 
baby-talk or whatever, and then feed in an appropriate and 
immediately contextualized Presentation, and give as much Practice as 
appears to be necessary to start the cycle over again with 
Production. 

This is actually not far from a dogme cycle, although dogme 
recognizes that this P3-P1-P2 cycle is not timetable-sized but rather 
human sized, and can consist of seconds rather than (as in Korean 
textbooks) days or even hours.

But wait. If PPP is made of interchangeable parts, then the whole 
rationale behind it drops away. It wasn't much of a rationale to 
begin with, mind you. If P1 is the same as P2, why bother with P1? 
Just get on with it. If P3 is the same as P2, in what sense is it 
learner Production?

We're not just talking theory. Here's a little PPP lesson from one of 
my students:

P1: (to the tune of "Arirang", which football fans will remember from 
the world cup)

Eat your dinner, brush your teeth, now do your homework
In the evening there is so much for you to do
If you drink water before you go to bed
You'll "draw a map" (wet the bed) in an hour or two!

P2: 

YES/NO WHERE/WHEN TELL ME MORE....
Did you...
eat dinner?
brush your teeth?
drink water before bed?


P3:

Stand up. Walk around find someone who

...eats dinner after eight.
...brushes his/her teeth before breakfast as well as after.
...wet the bed until he/she was seven years old

Now, it's a great lesson. But when you teach the children you 
immediately become conscious of the simple fact that it's really not 
ONE great lesson, but THREE--each task is a separate text. 

Just analyze the three texts grammatically, and you will see this. 
The first is mostly the imperative. The second is questions (of 
varied grammatical types) all in the past tense. And the third is a 
mixture of tenses. Discoursally, the first text does not offer any 
variation or development, whereas the "tell me about" slot in the 
questionnaire permits almost infinite discourse development, and 
the "survey" activity at the end is mostly repetitious, because you 
walk around saying the same thing to many different people until you 
get a "yes". 

Because the three sections of the lesson are really three different 
(albeit topically related) texts, each one must be presented and 
practiced, before the children can do it. And that will necessarily 
mean more time spent presenting than producing.

For theoretical reasons (P1 is not P3 nor can it be) and for 
practical reasons (because the phases are really different, doing PPP 
means constantly presenting and never producing), PPP has a tendency 
to disorganize learning. The idiocy of the coursebook writers was, in 
a sense, inevitable; they understood the logic of the model too well 
and never bothered much with the logic of the classroom.

dk



	


	Group: dogme
	Message: 2281
	From: Dennis Newson
	Date: Fr Sep 06, 2002 2:46 

	Subject: Re: Re: The Limits of Autos


	dk quotes and comments as follows:

"S1: How was your yesterday evening?

S2: No, that's wrong. You must say "How was yesterday evening?"

S1: OK. How was yesterday evening?

S3: Not bad. And how was YOUR yesterday evening?



S2 is right. But S3 is righter. S3 recognizes that S2's rule is 

contingent. We cannot use S1's utterance as a conversation starter, 

but we can use it to change the addressee. "


I'd say we need to know more about S1, S2 and S3 to interpret these remarks.
S2 sounds more like a teacher than another student to me. And while I agree a fluent speaker
could say, quite acceptably: "And how was YOUR yesterday evening?", if it was a student (S3) 
couldn't it be that although (s)he heard the teacher(?) correct S1 ,(s)he has made the same mistake 
as S1's starter after giving an answer?


(Another matter - Is the usage "pupils" for kids in schools and "students" for those in colleges 
and universities fuddy-duddy usage?)

Dennis




-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2282
	From: lifang67
	Date: Sa Sep 07, 2002 4:24 

	Subject: Re: The Limits of Autos


	Dennis:

I teach graduate students. My graduate students are all teachers. 
That's why they sometimes sound like teachers.

I did doctor the data slightly--there are a number of turns missing, 
and in fact a whole activity intervened between the initial 
formulation of the rule "How was yesterday evening?" and its 
confutation in discourse by another student/teacher.

I wasn't working from the tape recording because I was in a hurry and 
my post was already overlong. On the one hand, I don't want to Zip 
compress my points into multi-layered metaphors (that was the problem 
with the original post). On the other hand, I don't want to abuse the 
attention span (and very limited leisure hours) of lurkers on the 
list. So I cut some turns. The example is doctored, but it's not 
fabricated.

I didn't intend it to be "interpreted". It's an example. That means 
that it itself is an interpretation of the rather abstract point I 
was making, which is that "principles" of discourse are negotiable, 
and therefore not recoverable from individualized representations of 
language, whether we call these "permanent", or "autonomous", 
or "skill" or whatever.

I think this is what Luke really means when he speaks of "context 
embedded" memory. I'm taking it a little further, and suggesting that 
certain key aspects of language do not have ANY mental representation 
outside of context and are ONLY social facts.

You always bring a healthy cynicism to my posts! Nevertheless, you 
are usually wrong. For example, I really MEANT what I said earlier 
about "derogatory" language only being derogatory in context. No 
casuistry or sophistry, ingenious or disingenous, was intended.

I really do believe that the "Yank" is not derogatory when it is used 
to refer to ESL and, on the other hand, the word "American" is 
derogatory when it is used, just for example, to refer to the 
occasional rapists, casual murderers, and part-time child abusers 
found on US Army bases in this country. 

"American" is certainly used in a derogatory way by Koreans. Some 
people even claim that this is the real origin of the derogatory 
American English epithet "gook"; the Korean word for "American" 
sounds to American ears like "me-gook".

If you think about it, you will see that the two points are related. 
Derogation, sarcasm, yea, even cynicism are first and foremost 
interactional artefacts, and I think we can question whether they 
have any substantial existence at all outside live interaction.

dk



	


	Group: dogme
	Message: 2283
	From: Dennis Newson
	Date: Sa Sep 07, 2002 8:26 

	Subject: Re: Re: The Limits of Autos


	dk wrote:

"You always bring a healthy cynicism to my posts! Nevertheless, you 

are usually wrong."

I laughed out loud at that, with enjoyment, not irritation, even if you are thinking of another 
contributor. It reminded me of the experience of a colleague years ago in Sierre Leone, West 
Africa, who, by accident, was show his personal file in the Ministry. One entry read: "Mr. Bryant 
can always be relied upon to give a quick decision, unfortunately, it is usally the wrong one."

If it is indeed me who is being cynical I trust the important points come across: I read all your 
posts carefully and replying is one way of indicating attention.

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2284
	From: Fiona
	Date: Mo Sep 09, 2002 1:31 

	Subject: Re: Ordinary People


	Sorry if this is way out-of-date, but having been away, I'm catching up on
what I missed.

Robert,
you wonder what makes you 'the teacher' different from the host family
'ordinary people', and it got me thinking; in one way, when students are
away from home, staying with a family, going to class, the teacher is the
same as the host family, in that they are a familiar ally on a day-to-day
basis. So they'll get as much from chatting to us in break as from the
family, but when in class, the focus shifts and here you can give them much
more - for the reasons Dennis gave in his posting, ie. you're good at your
job, but also because your students are more aware of being in a learning
'space'. The host family or the teacher at coffee time provides implicit
learning, following Scott's posting, and the teacher in the classroom gives
implicit-explicit, whether that teacher is a ppp type or a dogme type: I
mean, the student is psychologically prepared for learning & to learn (or
try to). They might not learn what we try to teach, but all their pores are
ready to receive. Noticing, I guess, but noticing your context, rather than
a specific point.
Obviously, though, this is not so much the case when you're in a non-English
as L1 teaching context, like dk in his Korean classroom with the teddy bears
hatching Nokias. Unless you really work on that 'familiar ally' bit.
Just a thought.

I also remember McGyver. :-P



	


	Group: dogme
	Message: 2285
	From: kellogg
	Date: Di Sep 10, 2002 9:48 

	Subject: Big Bad Tiger


	Last night in the Whole Language class the graduates were discussing what happens when you successfully guess (but just a lucky guess) the gist of a conversation. Can you be said to have understood it? 

For example, I have three versions of "Little Red Riding Hood" on my desk. One is Chinese, one is Korean, and one is the anti-lupine slander we all grew up with. 

They are marginally different; for example, the Korean one features a tiger rather than a wolf and God with a rope plays the role of the friendly woodman with the axe, while in the Chinese version the wolf perishes in a basket dropped from the top of a Gingko tree. 

I have taught both the Chinese and the Western version to kids, and when they are asked to retell it, they produce something very like the Korean version, complete with tiger and rope. 

Unfortunately, the same thing often happens to me when I try Stevick's technique of having a native speaker put my thoughts into Korean. I understand the plot perfectly; verily, tis my own. But because I understand only the plot, I cannot really analyze the language. It either remains in one undifferentiated lump in my mind (like a love poem in classical Arabic I used to occasionally trundle out to impress girls) or it completely vanishes, and I am thrown back on the same tired communication strategies and routines I always use. 

I mention all this not simply to pour cold water on the Stevick technique and CLL. A couple of months ago, I suggested that an "inference" model of communication, in which context is not merely a background but an essential element, sometimes THE essential element of a message, and I cited, for want of theoretical haberdashery, a book by Sperber and Wilson called "Relevance" that I happened to be reading. 

Richard told me it was a great idea, and would be even better without Sperber and Wilson. Sure enough, Widdowson says more or less the same thing in his article "The Conditions of Contextual Meaning" (in Malmkjaer and Williams eds, Context in Language Learning and Language Understanding, CUP 1998). 

Widdowson argues that Sperber and Wilson commit an error that is symmetrical to the pure "transmission" model of communication by insisting that inference and relevance is all you know and all you need to know. 

He points out that because inferences and relevances often need to be explicitly negotiated there really isn't such a big difference between code and context. Context is constantly being made part of the code ("A wolf? I thought it was a tiger!") And vice versa of course: ("Once upon a time, there was a little girl...."). 

Perhaps the ability or inability of the learner to put context into code and understand how code creates context may determine to what extent context remains a useful but fleeting one-off leg up on a text and code an undifferentiated mass of undigestible input--and to what extent we can make sense of the wolf. 

Nice one, Richard! 

dk 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2286
	From: Fiona
	Date: Mi Sep 11, 2002 11:54 

	Subject: By the book?


	As the start of term looms, I'm thinking about how to make the compulsory text more dogme-friendly. Or rather, our use of the book. I figured the first thing I'll do is get them working together to ponder the contents table and decide what order they want to do the units in, basing themselves on the topics. I'm going to get them to write 'new texts' on the subject they choose, each time, to work the topic from their angle, and use the book stuff only as a point of comprison, to see where the writers were going. Could make them more interested in reading/listening. But what to do about the grammar syllabus bit? All those blue boxes of 'points to remember' and grammar exercises. All the vocab 'files' at the back of the book. After all, their boss has paid the money.......... Any ideas? The class are used to me being a bit off the wall and "experimental", and a lot of the dogme classes have gone down well; but they're mostly around the 40 year-old mark, and need that grammary security blanket. I might ask them for a second list of priorities based on grammar points in the contents list they feel they need to work on, but that's a pretty shaky idea, I suspect.
Thoughts would be MOST welcome.

Fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2287
	From: Dennis Newson
	Date: Mi Sep 11, 2002 5:17 

	Subject: Re: By the book?


	Fiona,

Just a couple of very straightforward ideas, based partly on methods I've tried out.

Vocab (listed in the book)

Get them to chose 10 items or so - in the book order of presentation - and include them in a 
short, written anecedote, preferably true. Even better - get them to write short dialogues (not 
necessarily true) that they could then record or perform ('perform' could include simply read out 
aloud).. These dialogues could be written in pairs for the other pairs to read, record, perform.

Grammar points could be dealt with similarly i.e. in pairs, as a whole group or individually, write 
performable, recordable pieces including in each one some chosen grammatical feature from the list 
in the book.

Perhaps all the pieces could be strung together as their very own soap opera.

++++++++++++++

I ask myself what would be going on here. There is a fair chance that the language produced might 
be rather stilted, but it could lead to fruitful discussion in a revision stage - "Would he really 
have put it like that, do you think?"

I don't know. Just a spontaneous response.


Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2288
	From: Richard Samson
	Date: Mi Sep 11, 2002 9:23 

	Subject: Re: Big Bad Tiger


	Hi, David.

I have nothing much to add to your intriguing post of earlier 
today/yesterday but as you mentioned me by name I thought I would 
signal that I had read your piece. Especially since I'm not exactly a 
lurker, but yes a quiet member of the list.

The correspondence on inference you mentioned was not a couple of 
months ago though. It was way back in January.

"Sperber and Wilson" was definitely the cat's whiskers in 
communication theory in the early 1990s, although personally I find 
their writings rather heavy going, and therefore tend to read 
commentaries instead.

I agree with you (and Henry W.) that code and context both have an 
important role in constructing communication, and I agree with S & W 
when they emphasise the indeterminacy of inference.

But, as with much cognitive theory, their concept is attractive but 
not observable - how do you measure relevance? - so it's difficult to 
generate any good research in their terms.

I think we need to be wary of all reductionist approaches to learning 
and communication. It's a tough nut to crack. There are tigers, 
wolves, baskets and ropes everywhere.

Regards,

Richard



	


	Group: dogme
	Message: 2289
	From: Diarmuid
	Date: Mi Sep 11, 2002 9:49 

	Subject: Re: By the book?


	I've got to say, F, I'm all out of good ideas, despite not having had any for quite some time, but I need to try...! Today's class went terribly. Four hours with a new class of Int students. I'd planned to get them to brainstorm problems they experienced with listening, followed by brainstorming solutions, followed by a non-directive listening to people recalling where they were on 11/09/01. What we ended up doing was swimming our way through treacle whilst chained in a hessian sack. I'm hoping that the learners will be hit by a collective bout of amnesia and we'll be able to start afresh next week. Failing that, I may well buy a lottery ticket this week.

But anyway, how to get those grammar points covered...well, if you believe what Thornbury-san says in his Uncovering Grandma, the grammar will be uncovered if the topics are interesting enough, the students productive enough and you astute enough. The vocab 'files' (ahem?) can still be exploited as resources to help them write their own texts. The grammar can be used (if it must be) by getting Sts to rewrite the rules with egs taken from their own texts. If they haven't got any egs, Kaboom! It's a awareness-raising activity. If they have used the grammar but with mistakes. Kaboom! It's another awareness activity. If they have used the grammar with no mistakes, Kaboom! It's a reinforcing activity. You've strengthened those neurons, possibly allowing something else to take a firmer hold in the process.

As for the grammar exercises, you could personalise them; use them only if they were relevant; note each down and suggest them to individuals whose work shows that they need more help with that particular grammar. However, you've made the decision to go Topical, so why worry too much about the coursebook's grammar syllabus? Remember, allowing the topic (ie meaning) to take precedence doesn't mean that they have to abandon their security blanket. Au cointreau. They'll undoubtedly need slabs of grammar training if they are going to produce texts. That grammar can then be modified even more so by focussing on their mistakes. 

Hope that's some use. I wish I could convince myself so easily...Let us know how it goes.

Diarmuid




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2290
	From: scott_thornbury
	Date: Mi Sep 11, 2002 11:36 

	Subject: New kids


	Periodically we invite new members (and old lurkers) to come forward 
and introduce themselves. Since (for many) a new academic year is 
about to begin, it seems an appropriate moment to extend that 
invitation once more. We've also had quite a number of new members 
sign up lately. (I'm curious as to why and who). If you feel 
inclined, perhaps you'd like to tell the rest of us a) who you are b) 
where you work c) what brought you here and d) what your angle on 
dogme is - or none of the above.
Looking forward to hearing from you,
Scott



	


	Group: dogme
	Message: 2291
	From: Deborah
	Date: Do Sep 12, 2002 12:59 

	Subject: Re: written error correction and EAP


	Don't you think sometimes the writing we get from
students depends on how much or well we prepare them
for whatever the writing task was? No class
discussion, brain-storming whatever means the writing
will be whatever people can come up with and they
might just expect loads of red pen comments and file
it away and forget it all.
What I am trying to say is that reformulation is only
one place to begin. Only over the past year or so
I've decided to take Process Writing seriously,
especially the planning part. More recently I
discovered mind-maps, centuries after everyone else, I
know. Anyway, I had always written lists of points
myself, like the advantages, disadvantages maybe so it
was quite liberating to start playing with other kinds
of pictures, drawing tentacles,branches and stuff like
that. With a mind map, or any kind of non-linear
brainstorming thing you can encourage students to jot
down key words first and then think about organising a
plan. At least the writing might come out logical.
Well, all this is in Ron White's book, so sorry to
bore you all.
But I have another trick which is to give students a
mind map about mind maps and ask them to look at it
and write fast for a few minutes to explain what they
are, pros and cons, stuff like that. It is helpful
for IELTS students as they usually write quite a lot,
so you can convince them they will have time to do
their 250 words. We share anything they want to
share, usually just passing their writing around in
small groups, but often I get quite heavy about using
mind maps to plan essays...
The review stage comes in when they see that one
person has only written about how illegible my mind
map was, while someone else might have managed to
explain how and why to use them. Get the idea?
For IELTS they have to illustrate their ideas with
examples and evidence, but that is not so hard once
they have a few points jotted down. Maybe those would
be topic sentences and then some extra would be needed
in the form of concrete examples.
That level, of getting ideas clear and justifying
them, is, I think, more important than your worries
about sentence level stuff, Jane. For example people
who understand graphs can do writing task 1 quite well
in the exam. And if they grasp the notion of writing
an argument, then that often makes up for their
English. After all, correctness of vocabulary and
sentence structure is only part of the assessment for
the exam, so concentrating on thinking of ideas and
putting them together logically enough for the sense
to come through is more important.
Sorry to go on for so long, and hope this helps Jane.

--- kjhilton <kjhilton@y...> wrote:

<HR>
<html><body>


<tt>
can anyone help?<BR>
<BR>
I've been enlisted to give a seminar on written error
correction <BR>
aimed at teachers of IELTS exams - academic writing
courses. I'ce <BR>
chosen to look at reconstruction and reformulation as
being part of <BR>
the process of 'learning writing' working from what
students know. <BR>
This is due, inpart to seeing too many essays that
folow <BR>
the 'prescription' of academic writing ie topic
sentence and littered <BR>
with 'moreovers!' - what they lack is coherance. <BR>
<BR>
How best to deal with reform/recon in academic writing
- often with <BR>
dull topics?<BR>
<BR>
Also - am i right? Is the difference between recon and
reform that <BR>
the former deals with sentence level syntax and the
latter with <BR>
coherance and register?<BR>
<BR>
Is the lesson shape often one that links with TBL?<BR>
<BR>
Thanks for any assistance.<BR>
<BR>
Jane <BR>
<BR>
</tt>

<br>
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	Group: dogme
	Message: 2292
	From: Deborah
	Date: Do Sep 12, 2002 1:06 

	Subject: Re: New kids


	A bit old, actually, one of those over 40s somebody
mentioned recently who want to have the grammar safety
blanket. Not so! Much prefer to find people to talk
to, use what Spanish I can and build on that. Now I
can mostly cope, I think, with Spanish but need a lot
of help understanding Mexican films!
I lurked around dogme for a bit and find some of the
postings helpful and supportive and some a bit too
academic, so skip through them. I answered the recent
message about academic writing because it was specific
and something that interests me, which is I suppose
what other people do.
I liked the ideas about testing that came up over the
summer and plan to try them out soon.
As far as being dogmetic goes, it depends, still find
myself cutting up little bits of paper sometimes. But
with children we make our own games in class, which
means lots more pelmanism than I can stand, but it is
very popular at the moment..... and I couldn't play it
even before I was 40!
By the way, any of you involved with COTE training? 
It's my latest new thing and quite a challenge.
Deborah
--- scott_thornbury <sthornbury@w...> wrote:

<HR>
<html><body>


<tt>
Periodically we invite new members (and old lurkers)
to come forward <BR>
and introduce themselves. Since (for many) a new
academic year is <BR>
about to begin, it seems an appropriate moment to
extend that <BR>
invitation once more. We've also had quite a number of
new members <BR>
sign up lately. (I'm curious as to why and who). If
you feel <BR>
inclined, perhaps you'd like to tell the rest of us a)
who you are b) <BR>
where you work c) what brought you here and d) what
your angle on <BR>
dogme is - or none of the above.<BR>
Looking forward to hearing from you,<BR>
Scott<BR>
<BR>
<BR>
<BR>
<BR>
</tt>

<br>
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	Group: dogme
	Message: 2293
	From: Diarmuid
	Date: Do Sep 12, 2002 7:35 

	Subject: Re: written error correction and EAP


	Thanks for your post, Deborah, which was far from boring and will be put
into practice before too long. Yesterday, in the class that kept me awake
pretty much all night, I tried brainstorming with the group. As you may
remember from yesterday's veiled cry for help, I asked them to brainstorm
solutions to help them improve their listening. The problem was that they
hummed and hawed so much that the brainstorm was more like a
brain-few-spots-of-rain. As they did so, they agonised over 'how to spell
vocabulary' and other such things. As the braincloud passed over, there were
a few smudges on the windscreen but it wasn't worth putting the wipers on,
if you see what I mean.

My questions: has anyone else experienced this? Is brainstorming a technique
which is ill-suited to any particular type of student; was I out of my mind
in asking them to brainstorm a subject like this?

It was one of a series of setbacks that gradually undermined my (shaky)
confidence. By the time that we got to the listening itself, I think I must
have looked deranged. If anybody wants to play Doctors and Patients, or if
there are any amateur shrinks out there, I'm yer man. But then I'm
forgetting, we have our own Doctor in Residence...



	


	Group: dogme
	Message: 2294
	From: Adrian Tennant
	Date: Do Sep 12, 2002 8:01 

	Subject: Dr answers


	Hi Diarmuid,

Brainstorming!!!
Ah! yes!

I would guess that most of your students are Asian (probably Chinese)? - I
say this because other colleagues have had similar experiences - it would be
nice to hear from people with experience of teaching in Asia.

My feeling is, as with many techniques used in EFL, that when something
'new' and 'innovative' etc comes along with have the bath syndrome (baby and
all!) and that everyone starts to use the new and dump the old. - I still
use translation and dictation and .... (but then I'm an anti-rebel).

These new techniques and methods 'ignore' (or sweep under the proverbial
carpet) Learner Styles. Spend some time getting to know 'how' your students
used to learn English, what they did, why, when etc and then discuss mind
maps and brainstorming etc with them before trying it (often these
discussions are actually more fruitful than the activity itself!)

Here I am reminded of something that happened to me over 10 years ago. I as
teaching in a prvate language school in France. We had a language lab which
every student used for 1 hour (all one-to-one teaching, so they had 1 hour
class 1 hour lang lab and half hour TD - writing/grammar exercises etc).
Most teachers would bring new students into the lab and spend 2 minutes
explaining what to do and how it worked in French. I thought this was a
waste of an opportunity, so I used to spend 20 to 30 minutes explaning the
lab using English - great for instructional language (the real reason was my
French was crap!!) but the thing was I feel the students probably learnt
more in that 30 minutes than the rest of the time they spent in the lab.

Dr Evil



	


	Group: dogme
	Message: 2295
	From: Julian Bamford
	Date: Do Sep 12, 2002 8:59 

	Subject: brainstorm--seeding the clouds


	Diarmuid,
I don't know if this will be balm, but here goes. . .
If, as a high beginner in Japanese, I was asked to brainstorm solutions to
help me improve my listening, I'd answer (obliquely) that I think my
listening ability depends on the amount of vocabulary (in its widest sense)
I know.
If I wanted to have students see this (assuming it's the 'right' answer for
them--not necessarily true--their problem might be that they know a lot of
written English but are unused to hearing it), I'd do "the listening"
first, and then ask them what problems they had doing it (I can think of
just two they might volunteer--too fast and didn't understand), and then
brainstorm what solutions they could come up with.
I'd have them do the brainstorm in their own language if they had problems
expressing themselves adequately. And if they were undermotivated, I'd
have them do it in groups of three or four, and the group that comes up
with the longest list of solutions in five minutes "wins" (or doesn't get
shot with that water gun that someone talked of using a few months back?).
But the truth is I'd tell the students to forget about improving their
listening entirely, and I'd work with them in the language, believing that
listening will take care of itself in the process. (And as I write that, I
remember how as a teacher 20 years ago I was so interested in listening
subskills--long lists of them--"ability to distinguist sentence
constituents; ability to recognize markers of coherence...", each of which
needed 'practice." Things seem so much easier now!)
Julian



	


	Group: dogme
	Message: 2296
	From: Dennis Newson
	Date: Do Sep 12, 2002 9:01 

	Subject: Re: written error correction and EAP


	Diarmuid,

Now that I've wired you up, I just want you to let what ever thoughts and images come into your 
mind do so freely. I'll discuss the the readings we get on our reactometer with you later.

student
teacher 
language
grammar 
dogme
brain-storming

DIARMUID! You've wrecked the reactometer.

I routinely used to ask new students in their first session to answer a questionnaire which 
included questions on what they thought their (English) language learning problems were.
What the answers really revealed, I now think, is that this wasn't a question they were equipped 
to answer. They used to write things like: "I need more grammar, though it's a subject I hate", or
"I need help with my prepositions" or "I'm very shy and don't like speaking in front of other 
people. I hope this course will give me confidence." With the advantage of hindsight I'd say
all kinds of "getting to know each other " ploys should come first, ice-breakers are they called in 
the trade.

If I were you the next time you meet the group in question I'd play such games* and not even refer 
to the first session.

* My favourite is to get each student to prepare a piece of paper, attached somehow to their 
person, with something like the following (vary according to taste and appropriateness)



NAME DATE

(Anke) 16/06/35


PLACE ACTVITY

Harlech Playing music



The individual entries represent the wearer's most important person, date, place etc. and if you 
split the group into two lines and they move along asking "Who is Anke?" etc. a lot of
introductory talk takes place.

After this warming up-up (with some groups of 16 it can last an hour if you let it!) you
should be able to move on to something else.


Wait! We must remove the wires - and I hope you insured for the damage caused to
my state-of-the-art reactometer.

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2297
	From: Dennis Newson
	Date: Do Sep 12, 2002 11:12 

	Subject: Progress with Peter


	The story so far....

As regular readers know, I'm giving Peter regular one-to-one lessons (2 a week) to prepare him
for a forthcoming visit to a conference (language - English) in Iran.

Well, as a matter of fact, he decided yesterday not to go to Iran, but wants to continue the 
lessons - in preparation for a conference here in October......

I'm writing because (session 8 tomorrow) I now find that *I* am the one thinking: I must, surely, 
do a bit more than let him talk, support and help and send him 'points arising' by email 
afterwards. It is VERY hard to shakes off the 'I must TEACH something' feeling........

Yesterday we did a little work with a recording of someone else speaking English (a BBC radio 
interview). It was OK, but my technique - "Listen for a third time and see if you can hear......"
creaked, and 'doing exercises' feels so stilted compared with the discussions we have.

Afterwards he commented: "I prefer it when you speak it to me. You use structures I can understand
and you don't speak so quickly." Mmmmm.

I'd used the recording, of course, precisely because I was worried that he might end up only being 
able to converse with me with my built-in, quasi automatic TEFL teacher performance filters - 
'Match your language to your audience.'

But I noted he was a touch crestfallen when he had difficulties with the recording whereas our 
managing to communicate clearly gives him pleasure. I suppose it's a question of time and timing
and adjusting my own language production - I must consciously, gradually, withdraw concessions and 
speed up.

And I think I'm going to look back over my notes ('matters arising') and pick out a few structures 
for him to practice and master. I'll also carry on getting him to practice points of pronunciation 
that interfere with understandability.

Critical comments?


Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2298
	From: F. Mortes
	Date: Do Sep 12, 2002 3:27 

	Subject: Re: Progress with Peter


	Dennis,

It's always interesting to hear about Peter's progress, so keep those 
updates coming.

On the issue of his difficulties with radio news vs your own speech, may 
I suggest TV news for the time being? In my experience this is usually 
easier to follow than audio-only (radio). I absolutely sympathise with 
your dilemma (pushing his listening skills versus ensuring that English 
learning remains an enjoyable, comforting experience). If I may state 
the obvious, I think you probably want to strike a balance, bearing in 
mind that some days he'll be up and other times he'll be down. I think 
this is an area where experienced, sensitive teachers can make a HUGE 
difference. I know I find myself thanking Curran, Stevick et al when 
teaching students like Peter.

Incidentally, I wonder if you're familiar with CUP's True to Life ... 
Yes, it's a coursebook (flame suit snugly on) which features recordings 
at two levels: the easy version and a harder one. The higher level 
books' sound fairly authentic.

And while on the subject of facilitating listening, etc. has anyone on 
the list experimented with software that slows down speech without 
changin the pitch (so that it doesn't sound like a voices from the 
netherworld)? Any success?

Francesc



	


	Group: dogme
	Message: 2299
	From: Deborah
	Date: Do Sep 12, 2002 3:38 

	Subject: listening and brainstorming


	Hi Diarmuid

Brain-storming? Do it all the time, but often ask
students to jot down/think individually first, then in
pairs/groups and then as a whole class thing. 
Especially if we don't know each other very well yet
and are as silent as our students in Deusto or just
uneasy because it's the beginning of the course.

Another thing like this is to ask them to think of
their idea of a good teacher, find some way of
brain-storming ideas on that and then get around to
what makes a good student. I have a set of cards
somewhere with statements like this:
A good student reads everything they can find in
English, even bus tickets.
A good student tries to speak English outside class.
A good student listens to other people's conversations
in English.
The best way to learn English is to go to pubs.
The best way to learn English is to read ten pages of
the dictionary every day.
Enough, you get the idea. It doesn't involve much in
the way of extra bits of paper and I have been
recycling it for the last 10 years, with varying
degrees of success. It gets students used to working
together and thinking about how to study.

I am working with an Argentinian friend on her English
and she can't 'hear' things I think are obvious, like
psychology or coordinator. Same word in both
languages but different pron. An activity which might
help would be to say them in different languages and
ask which language I'm speaking. As we do our
intercambio over lunch the people in the restaurant
are getting used to our strange behaviour.....

But some of those people in FE maybe think teachers
should bloody know how to teach listening. There were
quite a few like that in Birmingham, so don't worry
:-)




__________________________________________________
Do you Yahoo!?
Yahoo! News - Today's headlines
http://news.yahoo.com


	


	Group: dogme
	Message: 2300
	From: Deborah
	Date: Do Sep 12, 2002 3:48 

	Subject: Re: Progress with Peter +Monica


	What does Peter like to listen to? Why should he
bother with news on radio or TV? I disagree actually
about TV being easier because the pictures are often
unrelated archive footage and I find I focus better
listening to the radio.
Maybe he could be the one to find the tape if he wants
to work on listening.
Which reminds me, a student is recording something for
me about Chiapas, knowing I'm interested....

I'm tempted to start a new thread about progress with
Monica as it is so difficult to anything very
meaningful in English as she has so little confidence.
When we switched to Spanish she told me she is
reading Schopenhauer and asks about his favourite
questions 'What is the use of it?' That's what I
wonder about the English part of the intercambio.
Deborah 

__________________________________________________
Do you Yahoo!?
Yahoo! News - Today's headlines
http://news.yahoo.com


	


	Group: dogme
	Message: 2301
	From: F. Mortes
	Date: Do Sep 12, 2002 4:12 

	Subject: Re: Progress with Peter +Monica


	On Thursday, September 12, 2002, at 04:48 PM, Deborah wrote:
>

> I disagree actually
> about TV being easier because the pictures are often
> unrelated archive footage

Yes, you're right, but I suppose I meant the times when you can actually 
see the newsreader, watch her lips moving, notice any non-verbal clues, 
etc.

Francesc



	


	Group: dogme
	Message: 2302
	From: sankaranarayanan v
	Date: Sa Sep 14, 2002 7:22 

	Subject: 


	iam teaching a clas of 40 students who are in the
first year diploma programme in textile technology.
i dictated a sentence'' MEDICINE IS HELPFUL TO THOSE
WHO TAKE IT AFTER CONSULTING A DOCTOR'

then i gave them a few topics like vegetables
,fruits, and asked them to write similar sentences
that are stated for medicine
to this one student wrote on fruits''FRUITS IS
HELPFUL PEOPLE. WHO TAKE AFTER CONSIDERING A DOCTOR

ANY HELP PROF.V.SANKARANARAYANAN

__________________________________________________
Do you Yahoo!?
Yahoo! News - Today's headlines
http://news.yahoo.com


	


	Group: dogme
	Message: 2303
	From: Diarmuid
	Date: Sa Sep 14, 2002 8:03 

	Subject: Re: (unknown)


	Prof Sankaranarayana wrote "to this one student wrote on fruits''FRUITS IS
HELPFUL PEOPLE. WHO TAKE AFTER CONSIDERING A DOCTOR"

I thought an apple a day kept the doctor *away*!


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2304
	From: Dennis Newson
	Date: Sa Sep 14, 2002 9:20 

	Subject: Re: (unknown)


	Professor S's student demonstrates a sense of humour but, of course, the student also shows that 
such tasks are beyond his/her present command of English.

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2305
	From: lifang67
	Date: So Sep 15, 2002 3:32 

	Subject: Repeat or Respond?


	Dear Professor Sankaranarayan:

Actually, your task was rather difficult for me to do. Here are some 
of my attempts. What do you think? 

"Fruits are healthy when taken after consulting a dietician." (True 
or false?)

"Vegetables are healthy for people who take them after consulting 
their parents." (Sociolinguistically appropriate, or weird?)

So perhaps the response of your student was natural. What the teacher 
appears to be offering is a sentence structure. So repeating the 
sentence structure would appear to be the natural form of the 
response.

Sentence structure is not simply, of course, a matter of word order--
but as Scott points out in his book, this is an approach which will 
get you a certain way, particularly in a language class. 

Medicines are healthy.
Fruits are healthy.
Vegetables are healthy.

People take medicines.
People eat fruits.
People eat vegetables.

The problem, of course, is that both of these approaches, the 
successful and the unsuccessful, assume that language is mostly about 
SYNTAGMATIC repetition/variation. When in fact, what usually happens 
in discourse is much more PARADIGMATIC. 

Syntax isn't just a product of syntagmatic variation. It's also, and 
crucially in your example, which contains a relative clause, the 
product of paradigmatic elaboration. 

Which is a rather fancy way of saying that in discourse we don't 
simply repeat. We tend to respond too.

1. Medicines are healthy. (Initiate)
2. Really? Always? What about heroin? (Respond)
3. Well, heroin's healthy at times. (Respond to 2, Repeat and 
vary 1)
4. Really? When? For whom? (Respond to 3, Repeat and vary 2)
5. For example, if you have cancer. It's healthy for people who take 
it after consulting a doctor. (Repeat 1, 3 Respond to 2, 5)

So one way to approach this would be to make your sentences something 
to which the kids have to RESPOND rather than repeat.

First, you might do a couple of critical examples, e.g.

Fruit is always good for people!
Really? Don't people need meat, or vegetables?

Vegetables are mostly used for food.
Really? What about cotton, ramie, and tobacco?

And then something like this:

T: OK, I'm going to give you a sentence. And I want you to write a 
REPLY, that begins with "Really? What about....?" Then you're going 
to give your reply to your partner. Your partner will write a reply 
to your question and pass it on. And so on and so on and so on..... 
The last person in the row has to try to put ALL the sentences into 
ONE sentence!

dk



	


	Group: dogme
	Message: 2306
	From: Diarmuid
	Date: So Sep 15, 2002 12:57 

	Subject: Urgent request!


	Anyone know where there is something on the use of txt msgs in clssrms? I read something about it smwhr but can't rmmbr whr. It would tie in very neatly to my class tomorrow if I could find some messages for the sts to translate, but as I don't have a mobil, I don't know what texting conventions are. Only that they miss out ll th vwls vry nw nd thn.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2307
	From: Adrian Tennant
	Date: So Sep 15, 2002 1:42 

	Subject: Re: Urgent request!


	Diarmuid,

Yes - of course. I've had to do some stuff for Web Guides for Macmillan
about texting. Try:-

www.bbc.co.uk/so/hotstuff/mobiles/index.shtml

and

www.bbc.co.uk/so/quizzes/textpest.shtml

and

www.bbc.co.uk/so/quizzes/textaddict.shtml

If you can't link directly to these sites just ry going through from the bbc
homepage.

Dr E.



	


	Group: dogme
	Message: 2308
	From: Diarmuid
	Date: So Sep 15, 2002 5:25 

	Subject: Thanks Doc


	Th@ should do the trick. The txt lesson is saved!





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2309
	From: Dennis Newson
	Date: So Sep 15, 2002 5:34 

	Subject: Re: Thanks Doc


	Diarmuid,

Rmb 2 the accmm advs in Evening Standard. Similar.

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2310
	From: Deborah
	Date: Di Sep 17, 2002 3:55 

	Subject: Re: Urgent request!


	too late for txtg but the attachment might be useful
if you want to follow up with emoticons. there are
some much more 'adult' ones if you search the web, but
these are all respectable!
hope u have fun, deborah




__________________________________________________
Do you Yahoo!?
Yahoo! News - Today's headlines
http://news.yahoo.com

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2311
	From: lifang67
	Date: Mi Sep 18, 2002 9:14 

	Subject: What is Difficult?


	It just occurred to me how completely unscientific and unfounded our 
ideas of difficulty are. After a few days of grueling work over 
textbooks, this is roughly how I understand them.

DIFFICULT WORDS = WORDS WITH A WHOLE LOT OF LETTERS

Anybody who has ever taught English vocabulary to speakers of Romance 
languages knows that the opposite is just as true or truer. But this 
isn't just a European phenomenon. 

Take the word "stope". Now take the word "excavate". The latter is 
easier--much easier--even for Korean learners. Why? Because, of 
course, there are more morphological clues to meaning. 

And that's not accidental. "Stope", which is a specialized kind of 
excavation known to coal miners, developed precisely as lexical 
shorthand for terms that were too morphologically complex to bellow 
over the sound of a pneumatic drill. But for the rest of us, the 
morphological clues are more important than the coal-face convenience.

DIFFICULT SENTENCES = SENTENCES WITH A WHOLE LOT OF WORDS.

Consider these inscrutable words:

"I'm ugly. I'm gentle."

These words are not much better:

"I'm ugly, but I'm gentle."

But these are MUCH more understandable.

"Although I'm ugly, I'm gentle. If you will be my beauty, I will be 
your beast!"

And there's something deeply wrong THEORETICALLY with these ideas of 
difficulty. At bottom, they deny the basic principle of "duality of 
patterning" that is (supposedly) essential to language. 

This principle says that the rules for making words out of sounds 
have nothing to do with the rules for making sentences out of words. 
But how can this be if the criterion of difficulty is basically the 
same at each level?

(On the other hand, gestures, intonation and grunting deny dualism 
too. Maybe dualism should be denied? )

dk



	


	Group: dogme
	Message: 2312
	From: Dennis Newson
	Date: Mi Sep 18, 2002 9:26 

	Subject: Re: What is Difficult?


	dk's posting made me think about the concept of difficult languages. Many people claim Polish is 
difficult. My impression is that they say this PARTLY because of the appearance of written Polish.
Once you know that CZ is just a way representing /sh/ - if I remember rightly - many of the 
imagined difficulties disappear. A difficult lanmguage for me is one like Arabic where I find it 
very difficult to distinguish between phonemic contrasts and just impossible to produce certain 
sounds.

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2313
	From: Adrian Tennant
	Date: Mi Sep 18, 2002 9:41 

	Subject: Uncovering eggs


	I've just been rereading Scott's book and have come across a few points which I want to take issue with!!!

Scott - page 1 you use an analogy: of making an omelette for process/product grammar. But, this doesn't work for me. 
Why? Well, it lends credence and support to substitution drills as a meaningful way of learning language!

What do I mean? Well, if I teach you how to make a mushroom omelette you can then make almost any type of omelette you'd like (substitute peppers, onions, cheese etc for the mushroom and you have 'created your own omelette!)

I'm puzzled - do you really advocate substitution drills as a meaningful way of learning languages?


Dr Evil



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2314
	From: lifang67
	Date: Do Sep 19, 2002 1:15 

	Subject: Paradigms and Gestures


	Dear Evil:

Yes, but try substituting peppers for the eggs, or onions for oil. 

Remember Professor Sankaranarayan's query? There are parts of every 
conversation which involve repetition and other parts which involve 
variation (and this is often grammatical repetition with lexical 
substitution). Like this:

1. Omelettes are healthy for people.
2. Really? But I thought cholesterol is really unhealthy.
3. Cholesterol? Cholesterol is good for you too. That's what 
physicians say, anyway!
4. Really? Well, what about polyunsaturated cooking oil? And what 
about onions? Surely they aren't healthy for people.
5. Crikey mikey! You make it sound like omelettes are only healthy 
for people if they are taken under the supervision of a physician!

(Sue--please note the non-canonical transition from a more obstruent 
to a less obstruent consonant in 5!)

Now, I will argue that in the above (admittedly constructed) example 
ALL of the "intonation UP" expressions (Really? Cholesterol?) are 
really shorthand for repetition of the topic. You could have 
said "Are they really healthy for people?" or "Is cholesterol really 
unhealthy?"

All of the intonation DOWN expressions are really shorthand for 
grammatical substitution. You could be saying "Polyunsaturated 
cooking oil is unhealthy for people, though" and "But onions are 
unhealthy for people." In other words, there is syntagmatic 
repetition, as well as paradigmatic development. We repeat, as well 
as respond.

What differentiates this from a grammar drill is that responsive, 
organic, paradigmatic relationship between the various parts--the 
fact that they do not simply repeat a grammatical frame. Compare with 
the mindlessness of George W. Bush's speeches ("America is strong. 
America is resolute. America is relentless") or the grammatically 
parallel Maooid slogans we used to have to memorize at department 
political meetings back in China (My favorite was the "Three 
Cultivates, the Four Discusses, and the Seven Warmy Loves", but Jiang 
Zemin is still at it; his last speech featured "Three Represents"). 
Unlike those of George W. Bush and Jiang Zemin, and unlike 
substitution drills, the language products of thinking human beings 
built on each other.

This kind of responsive repetition and variation is a key feature of 
creative language, Evil! In fact, I'm going to argue that it is 
through repetition that we meet the socialization function of 
language (we create coherence by repeating the topic) and it's 
through variation that we achieve individual meaning.

Here's an example. Last night one of my graduate students read a book 
that one of her children had written, dictoglossically, on the basis 
of a basal reader. Here's what the reader said:

Rain on the green grass
Rain on the tree
Rain on the rooftop
But not on me! (picture of an umbrella)

Because this is a basal reader, and the word "umbrella" is not on the 
list, it is heartily conspicuous by its absence. Sure enough, here is 
the kid's version.

Rein

Rain on the house
Rain on the taxi
Rain on the umdrella
But not on me!

Call this is a substitution drill if you like, but don't call it 
meaningless! Like any creative contribution to any topic, the copy is 
actually more meaningful (and less lexically coy) than the original.

Dr. Evil--I need your advice on something, because you know some 
BSL. I'm reading a book on the origins of language which argues that 
SIGN language developed before or at the same time as spoken 
language. ("Gesture and the nature of language", by D. Armstrong, W. 
Stokoe, and S. Wilcox, CUP 1995). This is really important because if 
it is true then it solves one of the key problems in explaining the 
evolution of human language.

How did the rules for sounds and the rules for sentences develop as 
completely different systems at the same time? The phonology of words 
tells us NOTHING about their meanings or grammatical functions. (this 
is the principle of dual patterning which is supposed to lie at the 
base of all true language.) But why invent phonology if you don't 
have any grammar? And how can you invent grammar if you don't have 
any phonology? How could they have evolved separately and 
simultaneously?

The book's answer is that they didn't: sound and meaning were evolved 
from an undifferentiated structure which combined both, namely 
gesture. This is far more important to communication than we imagine, 
and of course it is the reason why people have trouble understanding 
foreign languages over the phone, and why people who use cell phones 
look like they are on drugs because they can't stop smiling and 
nodding although nobody is there to see them.

It also explains a curious property of phonetics. Take a tape 
recording. Use a computer program to zap the vowel sounds in a 
sentence. The sentence is still intelligible. 

Take another tape recording. Use a computer program to zap the 
consonant sounds. The sentence is somewhat less intelligible, but 
often still okay (in fact, this is the basis of the 
Teletubbies' "language"). 

Take a third tape recording. Use the computer program to zap the 
TRANSITIONS between vowels and consonants, and the sentence becomes 
absolutely unintelligible.

In other words, it's not the vowels or the consonant products which 
carry meaning to people. It's the articulatory GESTURES in between--
the reaching for vowels and the swinging from vowel to consonants. 
Even spoken language is made up of GESTURES, and not finished 
products.

Now--how true is this in BSL? That is, how many signs do you know 
that are basically GESTURAL--they have a meaning component which is 
NOT symbolic. 

For example, the ASL sign for "gun" is to stick your thumb up and 
stick your index finger out, just as children do when they play 
cowboy's and indians, or cops and robbers. This sign is not simply a 
word; it's a gesture. Are all signs like that? Or even most?

dk



	


	Group: dogme
	Message: 2315
	From: lifang67
	Date: Do Sep 19, 2002 1:37 

	Subject: Re: Paradigms and Gestures


	Sorry, Doc:

I'm confusing two questions at the end, there.

a) To what extent are the TRANSITIONS between signs intelligible in 
BSE? In other words, if you "reach" for a sign, will your 
interlocutor understand and be able to respond before you ever get 
there?

b) To what extent do signs combine ICONIC meaning and SYMBOLIC 
meaning? That is, to what extent is the meaning THERE in the gesture 
(like the gun gesture) and to what extent is it a purely arbitrary 
(and therefore potentially dualistic) relationship between the sign 
and something in the "real" world (like, say, the relationship 
between the letters g-u-n and Donald Rumsfeld's indispensable penis 
substitute.)

dk



	


	Group: dogme
	Message: 2316
	From: Diarmuid
	Date: Do Sep 19, 2002 7:05 

	Subject: Re: What is Difficult?


	The flippant gadabouttown in me wonders if a 'difficult' language is simply one that you're not really very keen on learning? Answers on a postcard, please, to the usual address.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2317
	From: Tom Topham
	Date: Do Sep 19, 2002 9:12 

	Subject: Re: What is Difficult?


	>The flippant gadabouttown in me wonders if a 'difficult' language is simply 
>one that you're not really very keen on learning? Answers on a postcard, 
>please, to the usual address.
>
Flippant is allowed? Cool.

My quick answer is that "difficult" language is anally-retentively , picky, 
often obscure grammar - the sorts of "advanced" grammar points often 
highlighted/showcased in "Advanced" level coursebooks. One of the main 
problems with this sort of stuff is that it's hard to find some interesting 
and meaningful way to use it in the classroom, and no real reason to... 
other than "here it is in the coursebook, and wow! look how strange and 
tricky it is."

Last year I told my non-native teachers working at advanced level to ignore 
most of the grammar presented in the book and focus more on discussions, 
vocab development, and attention to grammar that the Ss demonstrated the 
need for (ie, tried to use and "got wrong" while using it in the classroom).

This year I have designed syllabus at Up Int and Adv levels with NO 
grammatical structures listed, no "teach grammar X" as a course aim. Hope 
it works OK (pretty sure it will).

Tom




_________________________________________________________________
Chat with friends online, try MSN Messenger: http://messenger.msn.com


	


	Group: dogme
	Message: 2318
	From: Dennis Newson
	Date: Do Sep 19, 2002 9:40 

	Subject: Re: What is Difficult?


	Tom.

Any chance of a glimpse of your syllabuses - on- or off- line?

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2319
	From: Dennis Newson
	Date: Fr Sep 20, 2002 10:51 

	Subject: Peter''s progress


	I met Peter for the 10th. time on Tuesday and had gathered together my
nine lists of "points arising" wondering if they were anywhere except in my emails.
I thought that - somewhat uncertain if I was about to do anything except quieten my
teacherly consicience - I should choose some of the items and see if Peter could use them
to "say something that is true". ('Get them out of your notes and into his active repertoire'). I
was rather dubious if this was a good approach but felt the need to so something slightly different 
for our anniversary meeting.

Peter came in, sat down and asked eagerly: "Did you see the article about England in today's 
paper?" For 70 minutes we talked with some passion and despair about Blair
and Bush and...... I allowed Peter to talk much more than me, but he asked for several things to be 
explained (political not grammatical).

Reflecting on what this student is doing I'd say he is spending two hours a week with an attentive, 
linguistically sensitive partner to muster his cognitive, communicative and "English" resources to 
say what he wants in English. I would think the value of what he does lies in his effort, his 
struggle to say what he wants. I've no idea if any learning goes on. And if it does I think it 
would be almost impossible to get at what it is and how it has been done.

Still. He's coming back next Tuesday.



Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2320
	From: F. Mortes
	Date: Fr Sep 20, 2002 11:00 

	Subject: Re: Peter''s progress


	On Friday, September 20, 2002, at 11:51 AM, Dennis Newson wrote:

>
>
> Reflecting on what this student is doing I'd say he is spending two 
> hours a week with an attentive,
> linguistically sensitive partner to muster his cognitive, communicative 
> and "English" resources to
> say what he wants in English. I would think the value of what he does 
> lies in his effort, his
> struggle to say what he wants. I've no idea if any learning goes on.

BRAVO!!

Francesc



	


	Group: dogme
	Message: 2321
	From: mathewbrigham
	Date: Fr Sep 20, 2002 3:25 

	Subject: NKOTB and a little bit confused...


	Hello Friends,

I am writing to you from Bournemouth, UK where I am teaching at Anglo 
European School of English. I am only 25 and still developing as a 
teacher and have only been teaching for just over a year in total - 
so be kind to me - my questions may indicate my lack of insight!

I had to post on this site as it seems like a place where one can 
really get into things without being fobbed off with some rubbish and 
without having to worry about what is at stake (ie. usually teacher's 
pride!)

I write to you as I am excited as well as a little confused after 
having read Grammar Uncovered and flicked through How to teach 
Grammar! (I read G Uncovered First but have bought How to teach G as 
I thought there was more detail..but I am now confused!!)

Grammar Uncovered is what I have been looking for without realising 
it exactly!! I am passionate about teaching and I want to get to the 
heart of the learning issue - but I have clashed already with the 
views of fellow teachers at my school.!!

To get to my point however, I have a few questions which I would like 
to ask to you guys. I am confused by the apparant differences 
between the two books.

- Is G Uncovered saying basically the same thing in a more easily 
understandable way, or perhaps getting right to the heart of the 
matter, or does it actually send out a different message with respect 
to grammar and how we learn?

I ask this because the two books seem very different. At first 
glance its clear that How to Teach G has much more detail, but the 
differences seem to go deeper than that. 

The Grammaring, Conciousness Raising and Emergence activites seem to 
be different than what is suggested in the other book. There Scott 
suggests that there are merits to both inductive and deductive styles 
as long as we remain aware of the efficientcy and appropriacy factors 
(is that right?). But the kind of exercises that are offered seem 
more based on item learning (is this right?). Also teaching grammar 
from rules does not seem to a theme that is present in G Uncovered.

The three implications of emergence are that we should work from 
texts and topics, generate language then look for patterns, and talk 
to learners and scaffold. Is this different to the essence of the 
other book?

On a slightly more general note, I gather that concious raising and 
emergence go together right, but where does grammaring fit in in 
terms of actaully doing lessons...is there any kind order that these 
three go in..? Obviously I dont want to end up falling in a PPP trap, 
ie. doing things in a particular order...

Also many of the activities are written ones, but what about 
speaking? I have read that insisting on practise can be silly to some 
students as it may not be what they are ready for..but is it a case 
of more fluency speaking activities for higher levels or is a mix 
needed all the time?

I have been experimenting with activites from Unocvering G and have 
found them to work well but I have noticed I am not doing as much 
speaking activites with the class now - as I am confused about the 
benefits of them speaking even with interesting activities - when I 
cannot scaffold the language (I realise I can do it..when they report 
after the activity)- there are times when it's said that scaffolding 
is what students need and other times where only positive criticism 
is needed of their language ie. "wow, that's great, have a good 
time!" - is this again a question of balance?

Finally to do good conciousness raising tasks, do I not need to do a 
lot of hard work to make the tasks as has been in Scott's books? As 
Scott said, the most important thing is to personalise the activity, 
but this requires a lot of work, does it not?

As you can see I am a little confused, if anyone fancies addressing 
this confusion I would be most grateful!!!

I am keen to share my insights with my fellow teachers - even though 
they may be stuck in their ways they are still suffering the 
consequences of going against the grain!!

Mathew Brigham

p.s - I'm not putting Scott's writing on a pedestal, sorry if I give 
that impression - i am sure Scott doesn't feel that way! I just feel 
we (those curious to expand their awareness) are getting closer and 
closer to stripping things down to reveal what's really going on, and 
being aware of the mechanisms without which we could not function in 
the way we do



	


	Group: dogme
	Message: 2322
	From: Sue Murray
	Date: Fr Sep 20, 2002 10:54 

	Subject: what is difficult?


	>This year I have designed syllabus at Up Int and Adv levels with NO 
>grammatical structures listed, no "teach grammar X" as a course aim. Hope
>it works OK (pretty sure it will)

Tom, this sounds really useful stuff; any chance of a 'taster' - meaning just an example or two to get an idea of how you've 'black and whited' it ??

Sue
PS just want to say that tho I haven't posted since early August, I've been following and reading everything, and thanks to everyone for all the great threads and postings; one of the many valuable - no, INvaluable! - things about this group is the lack of 'QED', and the openness and questioning which goes way beyond the surface; none of this would happen if it weren't 'dogme spirited', I don't think
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	Group: dogme
	Message: 2323
	From: Sue Murray
	Date: Fr Sep 20, 2002 11:39 

	Subject: Peter''s progress


	musings prompted by (if only vaguely related to!) Dennis's insightful progress reports, and the 'taming' of the 'teacherly conscience', and the remarks about the learning that goes on being impossible to get at and know how it's been done; 

brings to mind an open exchange at a seminar between two teachers, who didn't know each other and were honestly and spontaneously expressing their own 'teacher styles': teacher one passionately expressed his faith that students learn, and that they take in something even from subliminal listening, and that he has confidence in their learning; teacher two felt extremely uncomfortable with this and clearly (and equally passionately) stated that she needs to see and measure what students learn.

On the key issue of how learners themselves feel about progress and learning, some learners seem to have fairly clear ideas about what 'works', even if they don't really know how! Below is an extreme example, written by a learner who despite a busy job and family manages to find time for recreational English and inspires and helps everyone else as a model. (I've even suggested to the school director that we should pay him to come to class, rather than get him to pay us!!) I've told him he should write more about his learning experiences and ideas, because there's still a shameful shortage of LEARNERS writing about learning; everyone has their differences - this guy, for example, clearly has a better 'ear' than a lot of us (and I must ask him if he uses any shadowing/subvocalisations.)
(background: he had previously mailed, amongst other things, to ask if a friend of mine needed a lift to the airport, and had used such fantastic language that I had to comment on it in my reply; here's an extract from his subsequent mail:

quote:

" Do you really think 'if you should be needing a lift...' is good? Yes, because while I was writing it I wasn't sure at all about it. I'm probably at the stage where, as you said some time ago during a lesson, you use words and collocations that come to your mind automatically. You don't need to think about rules, because you remember the order of each word and how they sound. I suppose it might come from reading, listening to audio tapes and watching videos a lot. 
I've been spending not less than one hour a day listening to tapes, all the summer; and Ithink I've made good progress. I've also recently read an article about the difference between children and adults in their ability to learn a new language. Of course there are many but, everybody's got the capability to imitate sounds and a auditory memory. 
So - and this is a personal consideration - if you notice carefully the sound of every word, after having understood its meaning and the reason why it is used in a certain contest, it becomes almost like a music, and this certainly makes it easier to learn. I've got to devote plenty of time to this practice but I suppose this is one of the ways that lead to a good end result, so I'm by no means discouraged. "

unquote

PS: this guy was in my Upper Intermediates last year (though he writes like a mother tongue and was editor of our class newspaper); all the other members of the class were phenomenal learners too, though no one manages to devote the extra curricular time this guy does; we NEVER used a coursebook, there just wouldn't have been time!, it all came from them; they took FCE and got Bs (except this guy, who of course got an A); just to prove that you CAN successfully run an FCE exam class without using an FCE (or any other) coursebook. (Exam wise, we did four or five past papers over the year, mostly out of class, with a few tips and strategies along the way as necessary, and with a specific focus on the exam - especially the speaking, and most of the students were better OEs than I am! - in the last few lessons).

one more thing has come to mind - the following broad and brief summary of four ways of learning (I heard this from Mario Rinvolucri but don't remember the name of the French philosopher who postulated it). 

1. take in information and 'file' in existing schemata; categorise according to where fits, thereby modifying what's already there.
2. memorise; no processing; single reference; example of how Arabs learn the Koran, Chinese their ideograms, us our Alphabet. (And actors their lines ....??)
3. evaluate - the critical faculty - take in and compare, ask questions; devil's advocate, looking for mismatches, detail oriented.
4. relaxed and free; under-fives probably learn everything this way; you're all open absorption; suggestopedia reflects this premise; analagous to a Turner painting, full of great washes of colour, but no lines.

the idea seems to be that an individual learns, or is trained to learn, predominately in ONE of these four ways. Personally, I'm sure I learn in ALL these four ways (and no doubt also in other ways); I don't think they are mutually exclusive, or that they segregate so much as unite learners, so long as a learner is able to use them freely?

Sue
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	Group: dogme
	Message: 2324
	From: Sue Murray
	Date: Fr Sep 20, 2002 11:40 

	Subject: teachers and oughtisms?


	one thing I'm often finding recently is that a lot of teachers are dogme spirited but remain 'inhibited' by a sort of 'grammar conscience' which makes them feel they're failing learners if they don't do things like 'cover' a grammar point or point out every 'error' a learner makes; recently working closely with a teacher who feels this way has highlighted this situation; for the last two weeks, she has found that NOTHING she planned has been used, and she's felt quite inebriated by this! She needs her plan in order to feel secure, but she lets the lessons go and flow as they happen and is now more than happy to abandon the plan - after two years of teaching rigidly to plan and by the book in her previous position. 

And when a 121 told her the other day that he would like her to put a list of all the possible question forms in English on the board next lesson, she diligently prepared highlighted paradigms/explanations from grammar references in books such as the well known Asprin and the like, but in the end she just used a little wooden buddha she took into the lesson (the guy concerned was very interested in buddhism and had studied it a while back) and used/reprocessed the questions they asked during their subsequent conversation, plus the recording of a part of it, to substitute the requested 'list of all the possible question forms', and help him get a step nearer to feeling in control of 'question forms' (he's one of those learners who speaks and listens like an Intermediate, but has never formally studied language, so a strong sense of disempowerment comes when confronted with textbook-like question formation exercises, hence the 'panic' - and impossibility! - of his original request)

She's a wonderful teacher - because she connects with her learners; she might THINK (her lesson plan might say) she's doing the present perfect, but all the other things which go on - the incidental and extended conversations, the 'extras' of lexical and idiomatic expressions that learners use and invent, the spontaneous stuff, the genuinely interested chat that goes on for the first ten minutes and at other times - all these things that happen 'inadvertently' probably (I think - no, I'm almost sure!) have at least as much, if not more, impact on learning than 'Find someone who's been to Spain'; most of all, they impact on motivation, on immediacy, on the type of unpredictable but essential social interaction which underpins everyday communication and self-expression.

Like Adrian's point about the language lab instructions (and dk's point about the logic of the PPP model vs the logic of the classroom);

in fact the above mentioned teacher said the other day that there's a lot of things she's never tried because she worries about the (her) instructions not being clear or understood. She vividly remembers, for example, a particular activity from her CELTA trainers several years ago which went so smoothly and was so much fun, but she has never felt confident enough about setting that sort of thing up. What if they don't understand, or get confused?

Maybe she just needed an experienced cocker-up like me to tell her passionately that that's what learning's all about, and that we're all in this together, the students are used to having to 'negotiate meaning' and to the teacher making mistakes and not being perfect; and that actually it's far more fun that way than being perfectly and immaculately guided through an unproblematic half hour or so, whose memorability will probably relate to its outstanding difference to most life experiences and its inherent unusuality and unrepeatability ...

and, thinking of Peter and Dennis, she also found it a tad difficult at first to reconcile herself to another recent 121 who right from the first lesson said he found just talking was by far the best thing for him, and he found it extremely useful and satisfying, and felt it helped him immensely. Funnily enough, he had a sudden and unusual 'crisis' one day last week, about whether to use 'must' or 'have to', and he got quite hett up about wanting to understanding exactly the difference; a sort of sudden 'role reversal' - my colleague, who had previously been conscience striken about not providing solid concrete grammar each lesson, told him not to worry about it, just relax, and you nearly always use them correctly when you don't think about analysing them; and she picked up his 'plea' not by providing suffocating exercises or explanations, but by suggesting a little rule of thumb example and by becoming extra conscious of the language concerned when it arose - eg, emphasising it with a special look in her eyes when she found herself using it, and choosing to use it when she could have used alternative language, and noting and acknowledging the student's use of it; that way, in the ongoing context of their personalised, topicalised conversations, and over subsequent lessons, a grammar point the learner was currently wanting to pay particular attention to 'fitted in' nicely, in an ongoing and 'let's notice' way, and without disrupting the whole caboodle .....

I'm relating snippets of another teacher's experiences because I'm finding it extremely useful to see how dogme-like ideas can often be brilliantly and willingly developed by teachers who've never heard of dogme or been 'allowed' to consider an approach that isn't strictly 'do and finish the course book'; I do appreciate that it can often be learners themselves who want/expect such an approach, and that however much a teacher tries it can be difficult to unplug; but on the other side, there are also teachers who just need to be assured that it's really quite okay to go with the learners and leave the 'oughtism' on the doorstep?

Sue
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	Group: dogme
	Message: 2325
	From: Sue Murray
	Date: Fr Sep 20, 2002 11:41 

	Subject: grammar vs. grammar syllabuses


	one thing that often slightly 'bothers' me is the fairly common assumption that not following a grammar based syllabus means that grammar is thrown out, or the teacher doesn't care about grammar, or grammar is not important, etc.

for me, not following a grammar based syllabus (or a disguised grammar syllabus under another name) means that:
- learners are not subjected to/bogged down in often irrelevant, largely abstract bouts of distinguishing between unreal but neatly testable niceties such as 'have you got'/'do you have', or 'few/little', and many other standard but predictable 'favourites'; along the lines of Tom's posting about 'difficult language'; and it deflects from the real purpose of learning language, causes confusion and bewilderment for most learners, and wastes valuable time;
- the grammar that naturally comes out from personalised topics and related activities is wider and more 'appetizing' that the prescribed standard grammar syllabus, and it's a process of gradual familiarization, like making friends and understanding people; 
- grammar is intrinsically part of language, and whether it's considered (by who tho?) 'standard' or 'non standard' grammar, it's still grammar; so, grammar is ever present, but that doesn't mean language should be learned 'grammar first', or that you 'do' the present progressive one week, and you're supposed to 'know' it and be ready to go onto the next item on the grammar list etc.
- we can't avoid grammar, but we can avoid the false pedestal of 'false' grammar and 'grammar first', and we can avoid the 'blue boxes' Fiona mentioned (an eg: 'use the present perfect for something that happened at some time before now, use the past simple for something that happened at a definite time in the past' - ummm, sorry, but is that supposed to be HELPFUL??)
and in a series of articles referring to present perfect 'fallacies', (the above isn't so much a fallacy as a very confusing puzzle - last Tuesday was both some time before now AND a definite time in the past, sort of thing), Martin Parrott wrote in MET some time back, "it is interesting to note that the coursebooks that peddle the fallacy don't do it once. The same fallacy appears at elementary level, pre-intermediate, intermediate and so on up until advanced - it is introduced over and over again. Perhaps we should be reassured that it is apparently so difficult to get a fallacy to stick!" 
(NB this comment could be taken to assume that coursebook syllabuses faithfully reflect learners fallacy stickiness - or rather lack of; but perhaps he just means that selling fallacies is so impossible that it becomes like a profitable recipe for eternal youth .....)

Anyway, it is THAT kind of 'grammar' that I do not like, but that doesn't mean that grammar can't be likeable or is not important or doesn't count. Grammar counts, perhaps, when we use IT, but not when IT uses us .......

I'd like grammar's 'place' in a syllabus made more retrospective - nothing useful ever gets 'missed' that way! - and developmental, and distinguish between the qwerty phenomenon of a traditional syllabus, and the dynamic 'emergence' of grammar as learners want and need it.

some hope, I know. (Maybe Tom can come to the rescue??)

Sue
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	Group: dogme
	Message: 2326
	From: scott_thornbury
	Date: Sa Sep 21, 2002 11:53 

	Subject: Re: NKOTB and a little bit confused...


	Thanks Mathew for your posting and welcome to the group. I'll attempt 
to give your questions the consideration they deserve, and hope 
others will chip in as they see fit. 

> Is G Uncovered [sic!] saying basically the same thing in a more 
easily understandable way, or perhaps getting right to the heart of 
the matter, or does it actually send out a different message with 
respect to grammar and how we learn? I ask this because the two 
books seem very different. At first glance its clear that How to 
Teach G has much more detail, but the differences seem to go deeper 
than that. 

The two books ARE different, having been written with different 
purposes, slightly different audiences in mind, and at different 
stages if my own development. How To Teach Grammar is writtne very 
much within the orthodox EFL paradigm, one in which the Soars are the 
guiding spirits, i.e. one in which discrete-item, sentence-level 
grammar reigns, and where the dominant methodological framework is a 
PPP one. My publishers produce coursebooks for that market, and while 
I was given a lot of freedom in the writing of that book, I was 
conscious that the book (and the whole series) was firmly anchored in 
that tradition and that any attempt to rock the boat would be, well, 
inappropriate. As an example, while writing the chapter in which I 
outline the pros and cons of explicit teaching of grammar, it was 
suggested that I might just stick to the "pros" and skip the "cons", 
since these might undermine the rationale of the whole book - a sort 
of "don't mention the war" mindset. To their credit, they backed down 
when I protested. I also included some criticism of the PPP paradigm, 
and one or two of the approaches suggested are consistent with the 
Uncovering Grammar line, e.g. teaching through chat, and the use of 
grammar interpretation tasks (in Chapter 6).

Uncovering Grammar, on the other hand, was written for a "Teacher 
Development" series, and assumes a slightly more informed, curious, 
and adventurous readership, in keeping with other books in that 
series. I joked to Longman that I wrote Uncovering Grammar out of the 
off-cuts from How to Teach Grammar, i.e. the bits I wasn't allowed to 
include, and there is a measure of truth in this. Also, by this 
stage, Dogme had come along, and I think my own views had developed 
and, possibly, radicalised, through contact with the group and 
through constant articulation at talks and workshops. Moreover, I had 
been exposed to Diane Larsen Freeman's work by this stage too, and 
this was extremely influential (although, unhappily, not sufficiently 
credited - but that's another story). Whatever, I wanted to push the 
boundaries of the current orthodoxy, and maybe even write from 
outside it.

> The Grammaring, Conciousness Raising and Emergence activites seem 
to be different than what is suggested in the other book. There 
Scott suggests that there are merits to both inductive and deductive 
styles as long as we remain aware of the efficientcy and appropriacy 
factors (is that right?). But the kind of exercises that are offered 
seem more based on item learning (is this right?). 

Yes, Mathew, for the reasons I've said above. I must admit that I was 
aware at the time that a book whose contents pages included such 
items as "How to teach going to using a bicylce pump and a strange 
brass object" (or whatever - I only have the Japanese translation of 
HTTG at hand at the moment) sat pretty uncomforably with my own views 
as to the merits of teaching going to - or any grammar - in any 
upfront, presentation-based, away. But the sad fact is that 99% of 
teachers are trained to do exactly that. I guess I reasoned that - if 
they are going to rely on PPP - they may as do it well and with some 
conviction - until such time as they might be ready to take on board 
the alternatives.

>Also teaching grammar from rules does not seem to a theme that is 
present in G Uncovered. The three implications of emergence are that 
we should work from texts and topics, generate language then look for 
patterns, and talk to learners and scaffold. 

Well summarised.

>Is this different to the essence of the other book? 

Yes, basically - and fundamentally. 

>On a slightly more general note, I gather that concious raising and 
emergence go together right, but where does grammaring fit in in 
terms of actaully doing lessons...is there any kind order that these 
three go in..? Obviously I dont want to end up falling in a PPP trap, 
ie. doing things in a particular order... 

I don't want to rule on this - but I think the "dogme philosophy" is 
that the language that emerges "naturally" in meaning focused 
actitvities (call them "tasks" if you like - with a nod to task-based 
learning) and which is ALSO subjected to some focal attention, is the 
language that is more likely to move from working to long-term 
memory, especially if there is periodic re-engagement with this 
language - call it recycling, or practice, or practised control, or 
whatever.

>Also many of the activities are written ones, but what about 
speaking? 

I've always thought that writing was a good way of focusing on form, 
because the language that has "emerged" is then available, over time, 
for reflection and manipulation. It's like a visible manifestaion of 
the "workbench" that Stevick uses as a metaphor for working memory. 
I'm particularly interested in the grammaring effects of "fluent 
writing" such as in online chat - or its simulation on the classroom -
for this reason.

>I have read that insisting on practise can be silly to some students 
as it may not be what they are ready for..but is it a case of more 
fluency speaking activities for higher levels or is a mix needed all 
the time? 

Precipitating students into oral practice tasks may be 
counterproductive if they are not "ready" in that it might encourage 
largely "lexicalised" (that is to say "pidginised") language at the 
expense of the development of more complex systems (grammaring). 
Again, fluency writing may be a good way of bridging the gap between 
a reliance on memorised language (largely words) to the production of 
rule generated language (largely gramamr), within the context 
of "authentic" - e.g. socially-motivated - communciation.

> I have been experimenting with activites from Unocvering G and 
have found them to work well but I have noticed I am not doing as 
much speaking activites with the class now - as I am confused about 
the benefits of them speaking even with interesting activities - when 
I cannot scaffold the language (I realise I can do it..when they 
report after the activity)- there are times when it's said that 
scaffolding is what students need and other times where only positive 
criticism is needed of their language ie. "wow, that's great, have a 
good time!" - is this again a question of balance? 

It's definitely not easy to "scaffold" the output of even moderately 
sized classes so that everyone gets a fair deal - Community Language 
Learning is a technique that works well with small groups, althought 
it can slow talk down to a crawl. Recording students and then going 
back over it is another. Having learners do work in small groups 
where one student is the "observer/monitor" can also help "spread" 
the teacher's role, but requires a degree of training and skill that 
many students may not be up to. I defer to others in the group - eg. 
Sue - to offer more help on this one. But yes, as in all things, it's 
a question of balance. And folowing the "seams" that open up in the 
lesson - my metaphor is drawn from mining. "Go with the flow" they 
used to call it.

>Finally to do good conciousness raising tasks, do I not need to do a 
lot of hard work to make the tasks as has been in Scott's books? As 
Scott said, the most important thing is to personalise the activity, 
but this requires a lot of work, does it not? 

Producing worksheets of the "grammar interpretation" task type does 
require work, and to personalise everything means that you won't 
necessarily be able to use the same worksheets with other groups. 
My "dogme" persona suggests to me that the students themselves could 
be more involved in producing the equivalent of these worksheets, 
e.g. by writing true sentences about themselves in groups, to conform 
to a certain (pre-selected? recently emerged?) pattern (e.g. going 
to) and then subjecting these to classroom discussion and analysis.

>As you can see I am a little confused, if anyone fancies addressing 
this confusion I would be most grateful!!! 

At the risk of sounding patronising, it seems to me that your 
confusion seems a very healthy one, and one in which you are not 
alone in experiencing. In fact, it's the kind of debate that has kept 
this group alive, and which will keep your own teaching from 
atrophying, even if it is not always as effective as you (or your 
DoS!) would wish! (But I am sure your students appreciate your 
dedication - and passion!)


>I am keen to share my insights with my fellow teachers - even though 
they may be stuck in their ways they are still suffering the 
consequences of going against the grain!! 

No better place than here!

>I just feel we (those curious to expand their awareness) are getting 
closer and closer to stripping things down to reveal what's really 
going on, and being aware of the mechanisms without which we could 
not function in the way we do 

I really hope so.

Scott



	


	Group: dogme
	Message: 2327
	From: Tom Topham
	Date: Sa Sep 21, 2002 12:21 

	Subject: Re: what is difficult?


	>Tom, this sounds really useful stuff; any chance of a 'taster' - meaning 
>just an example or two to get an idea of how you've 'black and whited' it 
>??


Sorry to be a bit lazy, easier to just attach the thing than cut and paste a 
"taste" for you...

If anyone reads and has thoughts on this document I would be glad to hear 
any feedback.

Tom



_________________________________________________________________
Send and receive Hotmail on your mobile device: http://mobile.msn.com
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	Group: dogme
	Message: 2328
	From: tom_topham
	Date: Sa Sep 21, 2002 2:17 

	Subject: What is difficult?


	Answer: attaching documents to emails.

Sorry, instead of attaching the syllabus I parked it in the group 
files at

http://groups.yahoo.com/group/dogme/files/

I don't think what I have done is rocket science, so don't get too 
excited about this "non-grammar syllabus"... We are using Cutting 
Edge this year, so the task-based layout already emphasizes (at least 
theoretically) communication and real life language use over gap 
fills and grammar rules.

All I did was look at the contents page of the coursebook, and skim 
the chapters, and phrase the aims in such a way that "doing stuff" is 
what we aim for the learners to do, not "master grammar point X".

During a training session in our orientation week I made sure to 
hammer this point to them:

Teach them how to use English, of course teach grammar if and when 
you see fit, but do it as an intermediate step towards your main 
lesson aims which I've already largely given you in the syllabus...

Tom



	


	Group: dogme
	Message: 2329
	From: Sue Murray
	Date: Sa Sep 21, 2002 3:05 

	Subject: What is difficult?


	thanks Tom, nice parking.

wish I'd been given something like this when I started out;
and I think the clear change of emphasis and re-phrasing of aims you've provided gives a very practical but flexible basis for teachers and learners to work FROM rather than TO, without turning things upside down or moving so far from 'familiar ground' that it becomes frightening or unrecognisable.

(what's that phrase - 'wherever you want to go, you have no choice but to start from where you are now' ?)

great orientation; great Dos!

Sue 
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	Group: dogme
	Message: 2330
	From: mathewbrigham
	Date: So Sep 22, 2002 6:53 

	Subject: curious.......


	hi Scott..thank you so much for your response...it all makes sense..

would it be right to conclude that there isn't necessarily any real 
distinction between concioussness raising tasks, grammaring and 
emergence - in that they are all basically doing the same thing - 
providing opporutnities for the learner to see the process of grammar 
in action set in an interesting context?

----------

That aside I have something slightly different i wanted to share - 
although I feel it's connected with what we are talking about..

I wanted to talk about the real significance of "awareness" to 
language. It seems that language (thereby including second 
languages) may not be separable from thought and knowledge..and that 
art of the problem of learning is that we usually dont see that 
knowledge/thought/language are only ever relative and cannot hope to 
be absolute..whether its talking about bananas or trying to 
conceptualise our very existence or expressing anything in a second 
language.

When we undestand what it is to be "me" or "I" - we can see that our 
very sense of "me" is made up of language/thoughts/feelings (all of 
which are from memory) that are rarely possible to disconnet (when a 
memory of something occurs - we usually get an accompanying feeling 
which in turn stimulates further thoughts and so on) and therefor 
fail to see the illusiory nature of the "me" 

please bear with me..as you may be thinking "so what?"- Well I'm 
curious whether "awareness" - which is not something that can be 
conceptualised and is quite different to concentration - it could at 
best be described as the ability to watch what is going on ...could 
actually stimulate language learning as it seems to tie in with the 
notion of emergenc...e

The sense of "me" that we all know so well and often "believe" is 
what we really are - as it does indeed feel real and can have very 
real consequences in the world, also includes all that I know of my 
second language. In actuality when we apply awareness we can see 
that the second language that we have/use/are is always changing 
(just like our native language is) and is different depending on the 
situation - sometimes more accurate sometimes more fluent.....

with "awareness" students may therefor be able to somewhat disengage 
from the language..strange as this may sound..but what I am getting 
at is that this would have benefits:

- they might not be so afraid to talk freely
- they may not compare everything with what they previously know..if 
they know that this can sometimes hinder true understanding
- they may be able to "watch" the language changing and developing 
and therfore nurture this process rather than impose potentially 
destructive thoughts into their conciousnes such as "I cant do this, 
I'll never learn this...I dont get this point and so on..."


unfortunately though, this (this awareness of "me" which includes all 
of the second language I have aquired up until now) must be 
experienced directly in ourselves from moment to moment rather than 
just spoken about, otherwise we are just re-hasing knowledge and not 
not seeing the very thing happen as we talk about it, as it 
happens...this however is slightly problematic in academic discourse 
which tries to fix things and try to theorise that which is moving, 
that which is alive, that which is spontaneously happening...

i am sure you may think this is a little wacky..yes it probably is..i 
am quite aware we can't ever teach "awareness" although you can show 
its presence..in fact emergence style teaching may in fact be 
something that is doing this..or if not getting pretty darn close...

if any one feels like responding i would love to hear from 
you..please don't tear me apart though!!! I am quite happy to have my 
logic flaws pointed out however...

regards
mathew
p.s sorry about spelling mistakes - didnt do spell check..touchtyped 
this very quicly



	


	Group: dogme
	Message: 2331
	From: scott_thornbury
	Date: So Sep 22, 2002 8:35 

	Subject: Re: curious.......


	--- In dogme@y..., "mathewbrigham" <mathewbrigham@y...> wrote:

> would it be right to conclude that there isn't necessarily any real 
> distinction between concioussness raising tasks, grammaring and 
> emergence - in that they are all basically doing the same thing - 
> providing opporutnities for the learner to see the process of 
grammar 
> in action set in an interesting context?


Well, erm, let's say that grammaring is an invented term that aims to 
capture the emergent nature of language development (i.e. from a 
lexicalised phase to a syntacticalised one) and that consciousness-
raising tasks are aimed at accelerating and/or stabilising this 
process, in the belief that consciousness is a prerequisite for 
learning. 

With regard to the issue of awareness/consciousness, I recommend Leo 
van Lier's (1996) book "Interaction in the Language Curriculum" 
(Longman) in which he says, among a lot else:

"I have shown ... that consciousness should not be confused with a 
deliberate focus on language form, and that awareness of language 
implies a lot more than metalinguistic awareness. Consciousness, as 
the organizing, controlling, and evaluating of experience, as the 
agency that allows us to override physical and biological tendencies, 
and as the integration of intellect and affect, is a 'sine qua non' 
for all learning, regardless of the amount of genetic priming that 
exists. All healthy children learn to walk, but they are intensely 
focused on the task for long periods of time, expending vast amounts 
of energy, giving up the safer and seemingly much more efficient 
method of crawling in the process. Learning language is a vastly more 
complex and protracted affair, tightly interwovern with social and 
cognitive development as well, and therefore requiring enormous 
investments of energy and conscious effort." (p. 96)

I think this may be what you are referring to - Mathew - when you 
talk about a kind of awareness that "must be experienced directly in 
ourselves from moment to moment rather than just spoken about, 
otherwise we are just re-hashing knowledge and not seeing the very 
thing happen as we talk about it, as it happens".

Or not?

Scott



	


	Group: dogme
	Message: 2332
	From: Fiona
	Date: Mo Sep 23, 2002 12:19 

	Subject: Re: Re: curious.......


	I'm pretty sure it was Ferdinand de Saussure who suggested that, apart from
everthing being defined by what it is not, that lexis is closely related to
our own concepts or mental images. ie. when you conjure up a 'table' it'll
be a different one from mine. Hence his conclusion that things (lexically,
at least) are defined by what they are not, as what they are differs for
each of us. The links of a chain.

Probably not relevant to what Mathew was talking about, and certainly a bit
OLD, but, anyway.

For the illusion of being 'me', try Schopenhauer - or was it Kant? Another
thing that seems to be true, relating our self-concept with language is that
many people actually undergo a slight personality change when they switch
languages. And that in turn links up to what the NLP folk would have us
believe. And to the existence of a national character formed by language use
and norms (Spanish is more direct/aggressive than English, the imperative
being far more socially acceptable; English 'beats around the bush' and is
far more non-committal -reserved etc etc.). I couldn't teach sts to be more
indecisive or whatever, but I do find that sometimes to discuss this aspect
helps my business students understand their Brit counterparts better. But
that's a cultural thing and has little to do with your thread. Or maybe it
does? Dunno. Sorry. I shall go back to my cloud.
F



	


	Group: dogme
	Message: 2333
	From: lifang67
	Date: Mo Sep 23, 2002 12:27 

	Subject: Re: curious.......


	Mathew:

Yes! Awareness, or "consciousness", or "noticing"....this is a key 
concept. Whether we are talking about learning in general, second 
language learning, or just being.

Or is it four concepts? That's the problem. Schmidt sez that SLA 
writers are using "consciousness" to mean radically different things. 
Only one does he call awareness, and I don't think you would 
recognize it: he means the formulating and testing of conscious 
hypotheses about the language, like when Scott decides that maybe "Ni 
se te occura" (please supply punctuation") means something 
like "Don't even think of parking here!" The others 
include "consciousness as intentionality ("This is my plan for the 
day/month/year"), consciousness as the product of attention ("Listen 
up, everybody!") and consciousness as control ("Now, what was the 
word for 'zeytoun' in English?"). (Schmidt, R. The role of 
consciousness in second language learning, Applied Linguistics 11, 2)

Which one do we want? Maybe none of them--we need a notion of 
consciousness which includes (is defined by?) real time rather than 
mere cognition. And crucially we need a notion of 
consciousness/awareness that has room for other people.

I'm reading this book on "Discourse, consciousness and time" by 
Wallace Chafe (University of Chicago Press, 1994). He claims that the 
reason why Mozart's musical phrases come in language-like 
stretches,and the reason why tone units in spoken speech are the 
length that they are, has nothing to do with breath--it really has to 
do with the "size" of consciousness measured in time (let's say, ten 
to fifteen seconds). 

This IS relevant to second language learning, Mathew (hey--are you 
sure that's spelt right???) Because we all know that one of the key 
problems of learning is getting stuff from that completely literal 
memory, where you can close your eyes and see the whole room, or 
repeat exactly what you've heard (without understanding it) to 
whatever it is in our minds that lasts and lasts. 

Is it a coincidence that my literal ("eidetic") memory is just about 
exactly the size of a tone unit (or a bar of "Don Giovanni" warbeled 
in the shower)? Does this explain why time-table sized units like PPP 
dont work and more dogmetic tone-unit/turn sized units like recasts 
and comprehension checks do?

dk

PS: I would like to take gentle issue with your implication (as I 
read it) that "me", which includes everything we know of our second 
language, can be considered independently of time and of other 
people. When I was thirteen years old, I lived in France and had my 
first girlfriend. It was very motivating, as you can imagine, and we 
got on famously. When I was eighteen, she learned English and came to 
visit me in Chicago. She soon discovered that I had a radically 
different personality in English than my personality in French (which 
I had largely constructed by repeating everything she had just 
said)...sigh...

d



	


	Group: dogme
	Message: 2334
	From: Tom Topham
	Date: Mo Sep 23, 2002 1:35 

	Subject: Re: Re: curious.......


	>...relating our self-concept with language is that
>many people actually undergo a slight personality change when they switch
>languages.

Exactly. Maybe I like Germany so much because I am a more serious, polite, 
organized person in German than in English. My german friends tell me I 
speak German louder than English, but hey that's just the "German Tom".


>Dunno. Sorry. I shall go back to my cloud.

Can I come?



_________________________________________________________________
MSN Photos is the easiest way to share and print your photos: 
http://photos.msn.com/support/worldwide.aspx


	


	Group: dogme
	Message: 2335
	From: Jane Arnold
	Date: Mo Sep 23, 2002 11:09 

	Subject: Identity and language learning


	Have the following very interesting books been mentioned regarding the
question of identity and language learning that has come up recently?
Eva Hoffman "Lost in Translation" (Polish immigrant to Canada/US,
became editor for NY Times book review, really a wonderful read)
and Alice Kaplan's "French Lessons". I related very much to one
comment she makes. She says "English doesn't name me". I used to feel
that was true for me too, as an "immigrant" to Spain from the US. But
now I feel that it wasn't so much that the language didn't name me but
the context that my English came from that didn't name me. I live quite
happily now in English. At present, however, I can only feel daily more
alienated from that context.



	


	Group: dogme
	Message: 2336
	From: Deborah
	Date: Di Sep 24, 2002 3:45 

	Subject: Re: What is difficult?


	Thanks for the ideas, Tom. Just going to use module
9, yes, very undogmetic, but we have just had fun
looking for presents on the web to round off module 8
and it was good to see how well the students have got
to know each other and how thoughtfully they chose
things for each other.
Somebody has to draw up similar programmes for young
learners here, so if the task lands on me, this will
be useful.
Thanks again!
Deborah
--- tom_topham <tom_topham@h...> wrote:

<HR>
<html><body>


<tt>
<BR>
Answer: attaching documents to emails.<BR>
<BR>
Sorry, instead of attaching the syllabus I parked it
in the group <BR>
files at<BR>
<BR>
<a
href="http://groups.yahoo.com/group/dogme/files/">http://groups.yahoo.com/group/dogme/files/</a><BR>
<BR>
I don't think what I have done is rocket science, so
don't get too <BR>
excited about this &quot;non-grammar
syllabus&quot;...&nbsp; We are using Cutting <BR>
Edge this year, so the task-based layout already
emphasizes (at least <BR>
theoretically) communication and real life language
use over gap <BR>
fills and grammar rules.<BR>
<BR>
All I did was look at the contents page of the
coursebook, and skim <BR>
the chapters, and phrase the aims in such a way that
&quot;doing stuff&quot; is <BR>
what we aim for the learners to do, not &quot;master
grammar point X&quot;.<BR>
<BR>
During a training session in our orientation week I
made sure to <BR>
hammer this point to them:<BR>
<BR>
Teach them how to use English, of course teach grammar
if and when <BR>
you see fit, but do it as an intermediate step towards
your main <BR>
lesson aims which I've already largely given you in
the syllabus...<BR>
<BR>
Tom<BR>
<BR>
&nbsp; <BR>
<BR>
</tt>

<br>
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	Group: dogme
	Message: 2337
	From: mathewbrigham
	Date: Di Sep 24, 2002 8:05 

	Subject: follow up....


	thank you to all for sharing your comments on awareness....

I will come back to this point in particular when I can express 
myself in such a way as to be able to somehow commuicate "that which 
is non-communicable"..how's that for a paradox! -- 

mat



	


	Group: dogme
	Message: 2338
	From: mathewbrigham
	Date: Di Sep 24, 2002 8:22 

	Subject: to DK...


	thanks for your meaty response..admittedly i was confused by some of 
what you had to say...but whilst i can see that some may claim to 
define awareness as this or that, i am referring to something quite 
different...awareness is not an entity, it is not something which can 
ever be conceptualised or understood, and it is certainly not my 
attempt at even vaguely referring to it..we can only talk about it in 
negation....

is there any relevance to this and learning..yes there is..but i will 
write in detail when i have found a way to communicate the message..

I do not disagree with you - if we "consider" anything about 
ourselves then yes this is in time, sure, but when only watching is 
taking place - watching of thoughts whether they be memories or 
words - then this is not in time - this is futile to understand as 
its beyond conceptualisation - since all of this in time....

but it is possible to do what is our natural inclination to do..and 
apply ourselves with innate awareness to language learning and 
memorinsing...and to see that while language may become relatively 
structured or even fixed eventually; "we" are that which is 
not "fixed" and so we can allow it to unfold - and not get in its 
way..

quite simply ..this may sound like a load of esoteric waffle..i can 
see that!!.and it may be futile for me to continue this track - as it 
is not going to progress through analysis...rather it was a sharing 
of that which is happening whether we want to become aware or not....

fear not..i am not on any kind of crusade!

mat



	


	Group: dogme
	Message: 2339
	From: scott_thornbury
	Date: Di Sep 24, 2002 9:33 

	Subject: Re: to DK...


	--- In dogme@y..., "mathewbrigham" <mathewbrigham@y...> wrote:
while language may become relatively 
> structured or even fixed eventually; "we" are that which is 
> not "fixed" and so we can allow it to unfold - and not get in its 
> way..
> 

I wonder how fixed language really is, or how unfixed "we" are. What, 
for example, do you make of this (from a review of Iris Murdoch's 
biography in the latest London Review of Books):

Murdoch's advancing illness [i.e. Alzheimers], crumbling away 
language and reason, laid bare in her an essential impulse toward 
love. As words broke up, it was the vocabulary of love and delight 
that survived the longest. When those words followed the rest into 
oblivion, the ways of affection, gratitude, interest still remained, 
as if they were what was most deeply rooted in her nature, the truest 
part of her, until there was nothing left of her at all. She could 
say "I love you" when other sentences were too hard to put together, 
and after she had forgotten the words "I" and "you" she 
remembered "love". Bayley [her husband] tells of the day she put a 
hand on his knee and said to him, '"Susten poujin drom love poujin? 
Poujin susten?" I hastened to agree, and one word was clear ... She 
knew what she meant even when there is no meaning...'.

A case of "ungrammaring"?

Scott



	


	Group: dogme
	Message: 2340
	From: Sue Murray
	Date: Di Sep 24, 2002 11:02 

	Subject: curious


	Mat wrote:
>but it is possible to do what is our natural inclination to do..and 
>apply ourselves with innate awareness to language learning and 
>memorinsing...

and I wonder if some of those potentially destructive thoughts (and convictions) Mat metioned earlier - "I can't do this", "I'll never learn this", etc - might be partly related to 'forcing' - or trying to; at any rate somehow deviating - a learner's awareness onto things it's thought they SHOULD be aware of, rather than things they're READY to be aware of; forcing the ebb rather than smoothing the flow?

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2341
	From: Fiona
	Date: Mi Sep 25, 2002 12:39 

	Subject: curiously difficult?


	Diarmuid said:
"The flippant gadabouttown in me wonders if a 'difficult' language is simply one that you're not really very keen on learning?" 

Sue said:
"and I wonder if some of those potentially destructive thoughts (and convictions) Mat metioned earlier - "I can't do this", "I'll never learn this", etc - might be partly related to 'forcing' - or trying to; at any rate somehow deviating - a learner's awareness onto things it's thought they SHOULD be aware of, rather than things they're READY to be aware of; forcing the ebb rather than smoothing the flow?"

Don't these sort of boil down to the same thing? Listen to it in your head: "I can't do this!" Isn't it usually some sort of equivalent to "I don't know how to do this" (which is how the Spanish would translate it) and expresses frustration, resistence or both? "I have absolutely no intention of doing this" "I have absolutely no interest in doing this" are also in there sometimes, aren't they? 
"I'll never learn this" - is that certainty, futurity or volition......???? Or a neat blend. 
Can you teach anyone anything, or even make them aware of it, in the true sense, if they're not ready, willing and able? - to use a cliché. Me no think so.

Scott, your posting made me think too. Dangerous ;) About Mat's fixed/unfixed thing.
Perhaps we are 'unfixed' in that if we are open-minded, and we listen to feedback etc., we are mutable, we can broaden our parameters, modify our mind sets, absorb and reapply information in new ways etc. Though there's many a dogmatic old sod about.... (excuse terminology). We are also unfixed in the biological sense, the renewal of cells, the effect of toxins, aging and so on. 
But it's your quote from Murdoch's biography ..... My aunt died this summer. (a series of strokes over two years, not Alzheimers, but similar effect) She used to be so eloquent, chatty, amazingly sharp with a wise and wicked sense of humour. Glaswegian, of course. When she died, it wasn't so much that she'd forgotten who people were, or lost her memory of events, but she had no residual linguistic memory whatsoever, so could not express anything. But can you imagine your head full of concepts and the desire to communicate, but no words, let alone grammar? The whole lot wiped. Rather like a baby, but the baby still has time to learn. As does the language learner. The desire to communicate. The key.
(Our) Language is fixed? Maybe it's shut in for a time, but the seal is not hermetic. Even those of us who have been away from 'home' for a bit begin to lose our language - it doesn't come as instinctively, and it may be riddled with borrowings. Which makes it plastic, 'unfixed' (add that to our schizophrenic language switching personalities...........what a mess!)

Tom - of course you may, but I'm a bit wary of that Serious German persona...... ;-)

Fiona





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2342
	From: Dennis Newson
	Date: Mi Sep 25, 2002 6:00 

	Subject: Re: Re: to DK...


	I also remember Bayley describing how when Iris Murdoch's language had virtually gone, on an 
occasion, I think, when he had been angry with her because of something she had done, like a child,
she was just able to say with a sort of nod: "There" - meaning she wanted them to go to bed.


Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2343
	From: lifang67
	Date: Mi Sep 25, 2002 8:01 

	Subject: Re: to DK...


	Mathew:

One of many silly things that D.H. Lawrence wrote was an essay 
called "Why the Novel Matters" in which he argued that a human hand 
is as much a human as a human head: they are all something he 
called "man alive". 

Very well, but I still have two of the one and only one of the other, 
so I think I would still rather have a hand removed than a head.

I think there is a very understandable tendency to believe that 
consciousness is one, homogeneous, and has no structure. It's an 
instinct almost like self-preservation. 

But I still think it's wrong. As Scott says, there are concepts which 
lie deeper the core of our being and others nearer the surface. To me 
that suggests that there are parts of our consciousness that are 
useful for one thing, and others that are useful for others. 

To admit this is not the same thing as to argue that human beings and 
human languages can be fragmented into modules, so that the deep core 
of our meaning-making ships deep structures into a syntax module, 
this module adds labour and ships the syntacticized product on to a 
phonological module, etc. 

To say that the hand and the head are different organs or even 
separable is not the same thing as saying that they are hooked up in 
serial and do not work in parallel.

People who do not accept modules are often accused of believing in a 
homunculus, a little man called "consciousness" that drives the great 
machine of the human brain. But if you think about it, it's really 
the modular view that leads to this. The innermost module must be the 
pilot. 

To an interactionist, who believes that language is socially 
motivated and socially constructed, this would be like putting the 
captain's cabin underwater, or ploughing a field with your head 
underground. 

dk

PS: Another silly thing that D.H. Lawrence wrote was that "if a child 
annoys you, smack it and smack it hard. In its own interests. It must 
learn when it is annoying others." Of course, Lawrence was a Nazi 
and into all kinds of spanking and jackboots. So I was a little 
shocked to read this quoted, apparently approvingly, by Sylvia Ashton-
Warner (p. 145 of "Teacher"). 

When I first came to Korea, I was shocked to find teachers beating 
students with canes and even kicking them in the ass (and laughing 
about it!) Yet the kids laughed with the teachers, whereas when I put 
one of my young toughs out in the hall, he burst into tears and spent 
the rest of the lesson with his face pressed up against a window like 
a dog outside a butcher shop. Another teacher told me that throwing a 
trouble-maker out of your class is on a par with a parental 
disowning, whereas a bit of walloping is part of a game they 
understand. 

Maybe the problem is personal culture; I was frequently walloped by 
teachers but never by parents.

d



	


	Group: dogme
	Message: 2344
	From: scott_thornbury
	Date: Do Sep 26, 2002 9:40 

	Subject: "broad band" vs "narrow band"


	Sue wrote the following just a few postings back:

>the grammar that naturally comes out from personalised topics and 
related
activities is wider and more 'appetizing' that the prescribed 
standard grammar
syllabus...

This chimed remarkably with something I have just been reading in a 
book I picked up in New Zealand, and which (curiously) was written by 
soemone I think I was at school with (aged 14). That's by the by. 
It's called "Meeting of Minds", by Stuart McNaughton, and the blurb 
goes "There is a problem that lies at the heart of teaching. It is 
what Jerome Bruner describes as the central task of effective 
teaching and learning. It is "how human beings achieve a meeting of 
minds, expressed by the teachers usually as 'How do I reach the 
children?' or by children as 'What's she trying to get at?'""

McNaughton's thesis - or part of it - is that curricula can be 
divided according to "width", that is, the extent to which they 
narrowly (or broadly) specifiy what is to be taught. Thus, there are 
narrow channel curricula and wide channel ones. In the former, highly 
specified ones, the instructional steps in each stage are prescribed 
precisely, while the broad channel curriculum "promotes the teaching 
and learning of a variety of components concurrently and within a 
less clearly specified and sequenced set of tasks". McNaughton argues 
that the narrow type are not conducive to a "meeting of minds" in 
that "they reduce teachers' capability to teach for diversity, to 
connect" and that "a curriculum that promotes only segmented, 
isolated, and elemental learning tasks [as in the majority of current 
EFL coursebooks] reduces the student's degree of learning (including 
incidental learning) and also their preparedness for future learning".

Of course, the danger of a wide curriculum is that it can become 
unfocused and vague, and, essentially, the thrust of his book is to 
show how such vagueness can be avoided. The particularly brilliant 
point he makes is that "the advantage of highly versatile activities 
is that they can be made focused and constrained" -i.e. in the 
middle of a discussion, for example, you can drop down a gear to 
focus on a specific item of language that might be causing trouble - 
but that "the reverse does not apply - activities of limited 
versatility can not be other than limited. That is what they are." 
In other words, once you embark on a discrete-item, grammar-driven
syllabus, it is impossible (well, very difficult) to break out of it. 
That is the PPP paradox: you can say what you like so long as you use 
the third conditional.

It seems to me (to circle back to Sue's point) that the "personalsied 
topics and related activities" of the dogme-style curriculum are very 
much consistent with this "broad-band" view, in that they accommodate 
a lot of incidental learning, and they also allow you to focus on 
what matters, when it matters. 

To support his argument, McNaughton quotes research that suggests 
that "flexibility, adaptability, and creativity are among the most 
important determinants of teachers' effectivness" and that these high 
achieving teachers "have consistently rejected highly prescribed 
curricula as undermining their own sense of professionalism and their 
ability to teach effectively." 

Ironically, the daughter of a friend is staying with us at the 
moment, as she embarks on her second year of EFL teaching and a 
change of school. She is grateful for the fact that the school in 
question is taking enormous pains to induct her into the requirements 
of the "highly prescribed curricula" that they use, and has proudly 
showed me her brand new set of English File - about as narrow-band a 
course as you can get. How can I tell her that this is unlikely to 
induce a "sense of professionalism and the ability to teach 
effectively"? Mathew?

Scott



	


	Group: dogme
	Message: 2345
	From: Fiona
	Date: So Sep 29, 2002 1:34 

	Subject: Exams on the slide.....


	Here are a couple of quotes from an article on the A'level disaster ('fiasco'). The address of the article is below. Maybe there's hope.........

"It can't be beyond us to devise an approach that recognises talents, diagnoses weaknesses, directs pupils into appropriate careers and yet teaches children that learning can be pleasurable"
"Let's settle for good and imaginative teaching, with very few examinations, and time in the curriculum for teachers and students to pursue interesting ideas." (haven't they heard of dogme?)
http://education.guardian.co.uk/alevels2002/story/0,12321,797097,00.html

Fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2346
	From: Diarmuid
	Date: So Sep 29, 2002 7:57 

	Subject: Sliding exams


	Fiona writes about the A levels which gives me a good excuse to ask if there is anybody who can defend the use of normative assessment for pedagogical (sorry, dk) purposes? The whole concept of bell curves and sliding scales wherein which one is judged in relation to the efforts of others rather than on relation to one's own abilities confuses me. 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2347
	From: mathewbrigham
	Date: So Sep 29, 2002 2:01 

	Subject: a quickie..


	Hi all,
thank you for such great posts and the various book 
recommendations...i will go away and have think, or perhaps just do 
the opposite - just observe what`s going on in the classroom before I 
respond...I do feel though, that awareness must be a critical issue 
since it is the very essence that everything else stems from - i 
found your post DK very stimulating although I must admit some of the 
responses are a little challening for me as I havnt got as much 
knowledge about some of these matters....


to Scott - your comment "How can I tell her that this is unlikely to 
induce a "sense of professionalism and the ability to teach 
effectively"?" - hmmm, good luck telling her in a way that won`t 
cause considerable confusion...if she is open and perceptive though 
i`m sure she would notice that things must have been going against 
the grain in the classroom previously, at least on some occasions. (b.

This point is what I and most teachers face daily...I do a text book 
based lesson in the morning followed by a skills lesson..and I find 
it quite difficult to do my thing with these constraints..as there is 
an assumption that the first lesson will be about transmitting 
grammar points while the second lesson assumes that fluency will be 
practised!!

the best that i have been able to do without getting told off by my 
DOS is to do conciousness raising tasks and grammaring based on the 
various language points that come up from chapter to chapter...but it 
does feel quite mechanical..

Here`s a funny question: apart from inside knowledge of particular 
schools, is there any way of finding out about schools to teach in 
using a more broad-band approach



	


	Group: dogme
	Message: 2348
	From: Fiona
	Date: Mo Sep 30, 2002 1:12 

	Subject: Re: "broad band" vs "narrow band"


	Yup, I can go for what you say, Scott; it's fair to assume that there will
be more give and take, more relationship building, 'self-disclosure'
whatever in a broader channel context, and brick walls may be built in the
narrower area, particularly if the teacher with the narrow band textbook
sticks religiously to the exercises on the page, the workbook, teachers'
guide etc etc and doesn't put anything of themself in.

There are heaps of teachers who never prepare a class, walk into the room
and mumble "what page were we on?" and they're off. And they probably need
these narrow band books just to stay in their jobs. That's one reason for
pushing for an expansion or development of the other area ("broad band") -
weed out the wasters.

But how much time is given to 'teaching with the unusable' on training
courses, for those genuinely keen, vocational type teachers who're fresh on
the scene? I don't know, I'm out of touch with CELTA and DELTA - too old,
ha, ha. When I did my Prep Cert, authentic materials were the buzz - mind
you, at IH Piccadilly in the 80s, it was inevitable. I have the feeling
Headway Int was flashed before our eyes, but that was it. It was travel
brochures and Time Out, not Streamline and Strategies.
Then the reality of teaching WAS Streamline, Headway, Project, CEC and then
NCEC, Success at First Certificate, Grapevine, the workbook for Meaning into
Words- the whole tapestry. And it's hard work finding ways to make some of
it digestible.
I suppose you kind of get to a stage where you've got tricks and techniques
and you can teach anything (almost) by ignoring the text to a greater or
lesser extent, but what about the new guys? How much training do they get on
the CELTA course in making the most of shaky materials (disguised as
something more discreet, of course)? It's quite an important
consideration........

Take your example, Scott, of English File. I had to use all four levels,
last year, and although I found the third and fourth can be used much like
magazines, or collections of texts (listening or reading) where the groups
just picked something that looked like it might be interesting and we went
with the flow from there, ignoring the set grammar points (my pet hate - The
Blue Boxes), I also found the first two books in the series virtually
unusable- especially No 1(I ended up just using the pictures, so at least we
opened the book sometimes). And I've been teaching for around 15 years. In
fact, I've just been told I might have another new group of beginners this
year, and I'm terrified! No joke.
So what do we do? Can we list-folk do something, do you reckon? Can we
compile a compendium of ideas for dealing with naffness and narrow-bandness?
That may be a naff idea in itself, but not all new guys are going to get
dogme DOSs.
Whatcha think?



	


	Group: dogme
	Message: 2349
	From: Fiona
	Date: Mo Sep 30, 2002 1:26 

	Subject: Re: Sliding exams


	"is there anybody who can defend the use of normative assessment for
pedagogical (sorry, dk) purposes? The whole concept of bell curves and
sliding scales wherein which one is judged in relation to the efforts of
others rather than on relation to one's own abilities confuses me."

There aren't any pedagogical reasons, are there? Financial, political,
competitive, professional and quota-related reasons (note, though, not
defence) but nope, can't think of anything related to enhancing learning.
Well, at least not the learning of content.



	


	Group: dogme
	Message: 2350
	From: Tom Topham
	Date: Mo Sep 30, 2002 6:13 

	Subject: Re: Sliding exams


	>"is there anybody who can defend the use of normative assessment for
>pedagogical (sorry, dk) purposes? The whole concept of bell curves and
>sliding scales wherein which one is judged in relation to the efforts of
>others rather than on relation to one's own abilities confuses me."
>
>There aren't any pedagogical reasons, are there? Financial, political,
>competitive, professional and quota-related reasons (note, though, not
>defence) but nope, can't think of anything related to enhancing learning.
>Well, at least not the learning of content.
>
They are great tools to foster competition and lack of sharing, though. Why 
help your colleagues if it's only going to dilute your marks?
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	Group: dogme
	Message: 2351
	From: kellogg
	Date: Di Okt 01, 2002 6:32 

	Subject: Normative But Formative


	Gosh, I'm getting to be a curmudgeonly bogey of a bugbear on this list. I know, I do work myself into rages over bits of loose terminology (and they are generally terms that I have just fallen out of love with myself). 

I remember attacking (somewhat unfairly) the use of "second language acquisition". But I'm afraid I don't remember attacking "pedagogical"; like most curmudgeons, I need a list to remember all my pet peeves. So I'm not really sure why Diarmuid apologizes, even parenthetically, for using the term. 

I rather like "pedagoggle" myself, since it sounds vaguely perverse. And in a perverse vein, because this is Diarmuid, I am going to undertake a defense of FORMATIVE normative testing. 

Simplifying idiotically, let's say that there are two kinds of testing: gate-keeping, and goal-post moving. The first kind we all know; when there's not enough to go around (university places, immigration quota spots, promotions) they need some superficially "fair" way of lowering the portcullis onto the fingers of those who have managed to scramble up the greasy pole. Actually, both "criterion based" tests (e.g. driving tests or typing tests) and "norm-based tests" (e.g. TOEIC/TAWFUL/IELTS/Michigan) are gate-keepers. 

My wife is a big supporter of gate-keepers. She claims, for example, that the Chinese college entrance examination is really the last moment of any Chinese person's life that they are treated impartially. If this is true, of course, it definitively demonstrates that the tests are invalid. How can there be "impartial" tests to determine if you are qualified to operate in a highly partial and partisan society? 

But don't worry; it's completely untrue. It's untrue because the tests are really summative--they sum up all the extra teaching and coaching that Mom and Dad have been able to pay for, the lesser distance between school language and home language of the sons and daughters of the ruling classes, and, more insidiously, their greater self-confidence and all the benefits that accrue and snowball forthwith. 

The American system, which is basically open admissions for any idiot who can pay the tuition, is probably fairer. For one thing, it provides an unseen tax on stupid rich kids, because they pay the tuition and then can't hack the work. For another, it at least holds out the possibility (which was a reality at CUNY when CUNY was a good place to go) of open admissions for everybody, the only really fair policy. 

The second kind of test--the goal-post-moving sort--is a lot more interesting. Instead of being summative, these tests are formative. Instead of looking backward to something called "achievement", they look forward to something like Vygotsky's old "zone of proximal development". They tell the teacher where to put the goal-posts. 

Let me give a rather long example. My Pedagogical Grammar class is trying to come to grips with the idea that there are certain questions that are more "grammaring" than others. 

Last week was the harvest festival (the biggest holiday of the year in Korea) so all the kids went home, visited ancestral tombs, made sacrifices and feasted themselves silly (Koreans, unlike Chinese, believe it is silly to waste sacrificial food, so the actual flesh and blood of the forefathers shall be nourished in the offspring). They had to come back with a post-rice-harvest-festival lesson. Some of them went like this: 

T: Did you have a good Chuseok, Ji-hyeon? 
S1: Yes. 
T: Did you have a good Chuseok, Myeong-hi? 
S2: Yes. 
T: Did you have a good Chuseok, Ji-hye? 
S3: No. 

And some of them went like this: 

T: Did you have a good Chuseok, Gyu-bin? 
S1: Yes. 
T: Tell us about it. Where did you go? 
S1: I went to Gwangju. 
T: Who did you see? 
S1: I saw my "big father" (senior uncle) and "big mother" (senior aunt) and my cousins. 
T: What did you eat? 
S1: Song-pyeon, and kalbi, and buchimjigae! 

On the face of it, the second sort is much better than the first. It's certainly more of a challenge, and yields more information. And sure enough, it was much rarer on paper, though much more common in practice. 

But looking them over, it occured to me that they BOTH share the assumption that every learner is ALONE. In the first one, we have nothing but what Sacks calls "adjacency pairs" (question-answer-question-answer). In the second we do have a chaining of the questions, such that they all flow from the first answer, but no very specific chaining from question to question. 

BOTH kinds of interactions make sure that the teacher is dividing the class instead of uniting it. BOTH kinds of questions pit teacher against learner (one as a kind of surveyor, and the other as a kind of interviewer), instead of putting teacher with learner and learner with learner. 

What we really want to do is not just vary the question and keep the interlocutor or just vary the interlocutor and keep the question, but to vary both simultaneously around a common topic. How can we do that? 

It's not difficult, of course, for the teacher who has this goal in mind, as long as you know the necessary language bits" "Did anybody else...?" "How about you?" "I did too", "I didn't either". But do they know them? 

Taking a leaf out of Sue's book, I have them all put together a kind of "weekend activity" thermometer. It goes from HOT (that is, really exciting) to COLD (totally boring), and they have to mark each other on the thermometer in response to the question "How was your weekend?" Now, if I ask them to report the results, they will try to report them one by one. But I can elicit the kinds of links I want quite easily by saying "Tell me about (e.g.) Myeong-hi and Ji-hye!" And from this I can tell pretty much what I need to know: can they make the links from learner to learner, the "boths" and "buts" and "toos" and "neithers" that will allow question and interlocutor to vary simultaneously around a shared topic? 

We did a couple of other variations on this: e.g. a subway map where every student's weekend travels became a "line" and we used the intersections to grammaticize the go-incidences, a clock showing who went to bed latest on Saturday night (which produced an amazing number of very grammaticizing "why" questions, for some reason). 

These things are really formative tests--they tell me to what extent I need to actually TEACH things, and they also provide a place for me to teach it. I think it's not in principle any different from the usual "boarding" of language and focussing on errors. 

The difference is that it's FORMATIVE. It's not actually testing, as Diarmuid says, in relation to someone's "capabilities", because we are not really tapping individual capabilities at all. When you think about it, tests don't tell you anything about capabilities anyway; they only tell you about what a learner is capable of at a particular moment, and that is not very interesting, since they are, presumably, about to learn something. Instead it is a way of looking at what a group of people can do together. 

But that means it is, like all normative behavior, the result of performances put together. If it's formative, doesn't it have to be normative too? 

dk



	


	Group: dogme
	Message: 2352
	From: Diarmuid
	Date: Mi Okt 02, 2002 6:47 

	Subject: Norm V Form


	I agree with a lot of what CB (Curmudgeonly Bugbear) has to say in his latest post. dk, it astonishes me how you have time to write such posts, teach, read (+ remember...hell...and *understand*) so much, paint and live your life. But I'm glad you do. You may be a C.B. (whom, for some strange reason, I had confused with Ug - perhaps because I've argued so much with both of you), but you're *our* C.B.!

As for the formative / normative thing, I'm not sure I agree. Isn't the whole thing about normative testing that it seeks to label people as passes or failures? It's not as innocent as being some sort of 'social' testing or a case of simply looking at people's work in the light of that of their colleagues. For example, I would hope and imagine that none of your students would be failed for writing a perfectly good composition simply because their other classmates wrote better. 

I also fail to see how normative testing *can* be particularly formative. As an assessment tool, it seems to be pretty summative. Naturally, some students may respond rather well to it, but, I would suggest that that has more to do with the motivation of the students rather than the nature of the test. However, I agree with Rowntree who points out that it's not the nature of the test that decides whether it's formative or summative, but the intention underlying it. 

As for your comment about tests being uninteresting and fairly useless, I couldn't agree more. And that includes gatekeeping tests too. If we accept that everybody should have the opportunity to study for as long as they want and to whatever level they want, it strkes me that the onus is upon society to make provision for them. One way might be to redirect the millions (billions?) spent on guns, bombs and razing Middle Eastern countries to the ground...but that's probably another list...


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2353
	From: lifang67
	Date: Do Okt 03, 2002 3:19 

	Subject: Re: Norm V Form


	Diarmuid:

Well, thanks for the warm words, and even for the cold shower of 
confusing me with...you know who. After all, you also confuse him 
with some of the greatest painters who ever lived, the cavemen of 
50,000 years ago.

Where does the time come from? Well, one thing the unlamented Ug got 
dead right. Dogme is no skive, but academic jobs at Asian unis are a 
doddle. Here at the University of Education, we teach ten hours a 
week, and are considered grossly overworked by our colleagues at 
Seoul National, who teach around six. We also get TWO holidays of 
over two months each.

On my wall there is large painting (two metres by about one and a 
half, Scott) which I am doing for the cover of my wife's next book. I 
have been "painting" it for over a year now, and it's still not 
finished, but then my wife has been writing the book for over six 
years, and it's not finished either. She's at Seoul National, but 
she's a PhD student, poor thing!

Today is Foundation Day, the day upon which Koreans celebrate the 
foundation of the Korean universe, and one of the few days in the 
nationalist calendar really worth celebrating. But not being Korean I 
have come into my cave-office, painted a bit, and...damn, it's time 
to write mid-term exams. So rather than painting rather than writing 
mid-terms, I am writing to Diarmuid ABOUT mid-term exams.

Let me begin with two quotations. The first is Tim McNamara, writing 
out the terrible problem of disambiguating the performances of two 
kids taking an oral at the same time (as in the current version of 
spoken section of FCE). Good Old van Lier points out that this is 
just the latest version of a problem that has ALWAYS been there: how 
do you disentangle, for example, the performance of the interviewee 
from that of the (not always impartially) helpful interviewer? 
McNamara worries about this problem, doesn't come to a conclusion, 
and then asks rhetorically what course of action follows from reading 
King Lear.

"Intellectual understanding can complicate, even paralyze action; but 
action without understanding is blind and can be destructive. In a 
cruel world, our dilemma in applied linguistics, poised uneasily 
between thinking and acting, resembles that of Hamlet, contemplating 
action, but the contemplation making action even more difficult.In 
applied linguistics as a whole, and in language testing in 
particular, in our efforts to become a scence we must remember that 
our enterprise is irrevocably human." (Tim McNamara, "Interaction in 
Second Language Performance Assessment: Whose Performance?", Applied 
Linguistics 18/4: 460)

The second quote is less obviously relevant, except that it begins 
with "Given the dark and bloody period in which I am writing--the 
criminal ruling classes, the widespread doubt in the power of reason, 
continually being misused--I think I can read the story thus:

"It is an age of warriors. Hamlet's father, king of Denmark, slew the 
king of Norway in a successful war of spoliation. While the latter's 
son Fortinbras is arming for a fresh war the Danish king is likewise 
slain by his own brother. The slain kings' brothers, now themselves 
kings, avert war by arranging that the Norwegian troops shall cross 
Danish soil to launch a predatory war against Poland. But at this 
point, the young Hamlet is summoned by his warrior father's ghost to 
avenge the crime committed against him. After at first being 
reluctant to answer one bloody deed by another, and even preparing to 
go into exile, he meets young Fortinbras at the coast... Overcome by 
this warrior-like example, he turns back and in a piece of barbaric 
butchery slaughters his uncle, his mother, and himself, leaving 
Denmark to the Norwegian. These events show the young man, already 
somewhat stout, makng the most ineffective use of the new approach to 
Reason which he has picked up at the university of Wittenberg." 
Bertolt Brecht on Theatre, Methuen: 1964: p. 202.

Both Mac and Brecht are saying the same thing. From the hawkish point 
of view, it doesn't really do to have a rational approach to 
profoundly irrational decisions, such as the decision of who shall 
pass and who shall fail, who shall live and who shall die. The 
exercise of rationality in irrational decisions can only paralyze us.

The "normal distribution" is a wonderful example of this kind of 
irrational application of rational technology. It really doesn't 
matter where you put the cutoff line--there will be irrational 
decisions, decisions based on nothing more than random variations, on 
both sides of it. So of course they tend to put the cutoff at the 
mean; that way they can make the absolute maximum number of totally 
baseless decisions. Like Hamlet, they can proceed from ignorance to 
wholesale slaughter.

It's only for the extremes of the bell curve that you can make 
rational decisions based on non-random differences. You know that the 
right tail is in some more or less important way different from the 
left tail, even if you cannot say that the right side of the central 
peak is in any significant way different from the left side. 
Naturally, obvious decisions about the extremes are not the decisions 
that the warrior gate-keepers are interested in. 

But they ARE the decisions that teachers are interested in. We DO 
want to know the range of things that the people in our class can do, 
from the lowest level to the highest. Unlike coursebook writers and 
publishers, we are NOT interested in teaching "median" or the "mean" 
of the class; we want to teach every member.

Pauline Rea-Dickins is speaking here in Seoul on Saturday. She wrote 
a pretty good article on the kind of informal formative testing that 
all elementary school teachers engage in while planning syllabi. She 
points out that it is usual to assume that formative testing is "low 
stakes" and it's really okay if the teacher makes a mistake. She 
argues that this is not always true--sometimes a decision made by a 
teacher on wildly impressionistic data can, for example, force a 
child to leave bilingual education prematurely. ("Snares or Silver 
bullets: disentangling the construct of formative assessment", 
Language Testing 17:2). 

The beautfy of dogme is partly in the negotiability and the 
reversability of the formative decisions that are going on in every 
class. That negotiability and reversibility is perfectly possible 
with any kind of testing: norm-based, criterion-based, direct or 
indirect. It's just a matter of disentangling the irrational 
decisions that the outside world wants tests for from the rational 
purposes that teachers need testing for. 

As the Chinese poet Cao Xueqin put it, "Blame not the crab for 
walking sideways; it is the ways of the world which are crooked."

dk

PS:

There is always the possibility that this paralysis of knowledge may 
help teachers and learners sab the gate-keeping actions of society. 
Sabbing the gate-keepers is the whole point of testing, for both 
learners and, much more systematically and systemically, teachers. 

We who know tests well know their limited scope. If we combine this 
knowledge with our knowledge of the unlimited scope of our learners 
needs, lives, and potential for learning, we are in a dreamy position 
to take paralyzing action.

Our enemies know this too. It is partly knowledge of the paralyzing 
nature of knowledge that explains the extreme anti-intellectualism of 
the criminal American ruling classes. This is the source of their 
ebullient combination of total gormlessness and total shamelessness 
(yesterday I heard a senator explaining in complete deadpan, without 
batting an eyelid, that the US had the right to defend itself because 
Saddam Hussein was a threat to his own people), their complete lack 
of embarrassment about their complete lack of coherence. They are at 
peace with themselves, because they know they are at war with reason 
and with humanity.

d



	


	Group: dogme
	Message: 2354
	From: prawdziwyanglik
	Date: Sa Okt 05, 2002 3:34 

	Subject: free communication


	I'm at IATEFL Hungary's conference in Veszprem.

On the first day, simultaneous sessions were offered in classrooms 1-
10. The final box had no session advertised, only the words 'free 
communication'.

At first glance I thought it was a radical 'anti-conference' 
departure, along the lines of Luke's Open Space. Some kind of 
unstructured communication between conference participants.

When I looked closer, I saw that room 11 was in fact the ICT room, 
and what they were offering was free on-line communication.

Ah, well.

David French



	


	Group: dogme
	Message: 2355
	From: prawdziwyanglik
	Date: So Okt 06, 2002 8:15 

	Subject: Re: free communication


	I messed up.

The description in the box was actually, 'free for communication', 
which sounds much better.

David French



	


	Group: dogme
	Message: 2356
	From: kellogg
	Date: Mo Okt 07, 2002 6:07 

	Subject: Broadband and Narrowband


	On Saturday, Martin Bygate spoke at the annual KoTESOL Conference, a hugely overpriced and hypercommercialized affair attracting mostly foreigners interested in chatting up and scrounging free ballpoint pens. 

He was very out of place. He started by suggesting that both the "audiolingual" and the "communicative" revolutions might be part of a thirty year cycle, corresponding to the careers of certain grandees (Fries, Widdowson). With the communicative grandees about to retire, we are in for a paradigm shift. 

(Grimace by the young American teacher next to me, who is wondering why this presenter's jokes are so few and far between.) 

At first, what he was suggesting looked more like a pendulum swing. He argued that the "big things first" focus suggested by (mostly) first language researchers and Peter Skehan was wrong--we need big things like extra-linguistic motivation to focus on little things like pronunciation and vocab, but we also need to focus on the bits and bobs, and tasks that "focus on form" are the way to do that. 

He even got out some skills theory and seemed dangerously close to a kind of cyclical PPP model. (But of course cyclical PPP is not PPP at all--the cyclical nature of it makes it dialogic, even dogmetic, with Production actually determining Presentation....) Skills, subskills, subsubskills, all in a tidy modular hierarchy. 

Then he got out the data. It's data that people famliar with Skehan's book ("A Cognitive Approach to Language Learning", p. 113.) will recognize--he shows a student a Tom and Jerry cartoon, gets them to verbalize it, and then does the same thing without warning three days later. 

(At one point he inadvertantly described a research assistant as "pinning down" one of the female subjects, and everybody crowed with laughter; that's the kind of crowd it was.) 

The data is spectacular. The first time round there is extremely simple vocabulary, SVO sentences and almost no discourse structure 
above "and then...and then...and then..." The second time around, it's "the cat got a terrible punishment" and "the dishes get break" with "because" and infinitives all over the place, and no very linear information structure. 

Now, according to Bygate, it's a matter of familiarity with the task, which frees up attention. OK, I'll accept that, particularly since it's not a matter of social interaction in real time. But what does the learner do with that freed up attention? 

Well, according to Bygate, she does the usual: vocabulary search, but more successfully this time, and of course conscious construction of grammatically complex sentences. Monitoring, if you like. 

OK, but why wait? Suppose you are an upper intermediate learner. Your lower intermediate structures were learned years ago. You have upper intermediate structures and vocabulary freshly rammed into your ears and on the tip of your tongue. Why wait three days and THEN use the new stuff? 

The skills theory explains this in the following way--because you haven't automatized them, dummy! You need repetition, and plenty of instantaneous feedback. I think that's part of it--it may explain the vocabulary bit and maybe the grammar too. 

But there's more. The second version includes emotional resonances, like "home sweet home" and "terrible punishment". The second version has CAUSALITY, "because" instead of "and". The first version is simply an attempt to situate events in time, almost perceptual. The second version is a rhetorical reorganization, taking into account not only time but also cause and effect and affect. 

To me, the second way reflects more than automization of the first way; in fact, it reflects disassembly and reassembly according to different, richer, less time-bound, and less perceptually based principles. Instead of "and", we get "because". Instead of formulas, we get reformulation. 

When I asked him about this over lunch, he called it a "broadband" versus "narrowband" way of looking at the task. Yes, precisely so. But it seems to me that the "broadband" way cannot be explained in terms of more and better and broader skills. Something more strategic is afoot; something that does not depend on feedback or repetition. Something that crucially depends on interaction or at least mediation. 

It all reminded me of when I was learning Chinese in my early twenties. Like most foreigners, I took the train everywhere and felt pretty good about my ability--I could have the same short conversation about how much did Chinese mushrooms cost and how many sons did I have and why not with everybody in the railway carriage. It was predictable and repetitive and soothing as the clackety-clack of the train wheels and I would feel pleased with my progress in Chinese and then I would fall asleep. 

Then I started hitch-hiking. My first ride, on the outskirts of Beijing, was a tough young trucker in his late twenties, "Metal Mountain" Wang, who was carting leather tanning machinery to remote sheep farming communes in the countryside. It took us four 18-hour days to drive from Beijing to Xi'an, and "Metal Mountain" made me stay awake, for safety's sake, far far beyond the short conversations about unborn sons and sky-high prices. 

As soon as "Metal Mountain" understood how poor my Chinese really was (something I had easily been able to disguise on train journeys by switching conversation partners) he began to tell his own, colorful, trucker's versions of the celebrated Qing ghost stories of "Liaozhai". 

When we finished those, he gave a trucker's disquisition on the classic "Dream of the Red Chamber". I would nod, but never nod off. Instead I would repeat the last few incomprehensible words he said, in the hope that he might repeat or elaborate them in some illumiinating way--and he often did. 

It was the sort of strategy we all use, which Bygate referred to as "pretending to understand". It's not that duplicitous though; it's more like "leveraged" understanding--borrowing against a hypothetical future familiar vocabulary item. I did not want Metal Mountain to stop, I wanted him to keep the discourse moving forward in the hope that I would pick up enough vocabulary to clarify the story retrospectively. 

It didn't always work, but it worked often enough so that it was a strategy I kept using. Yet there was hardly any repetition and virtually no automization. I wasn't "autonomous" from Metal Mountain Wang in any sense. But I think it was with that hitch-hiking trip that I began to live my life in Chinese. 

But "leveraged understanding" was a strategy and not a skill. It wasn't something you could rehearse. It wasn't something you could repeat. It wasn't something you could do by yourself. 

Leavis says somewhere, when he is setting out the critieria for great literature, that the only thing that really unites people like Henry James and Charles Dickens and so on is "a reverent openness towards life". It's a terrifically woolly concept for literary criticism; I think he might have been better off talking about broad-band and narrow-band writing. Still, it works pretty well for hitch-hiking. 

dk



	


	Group: dogme
	Message: 2357
	From: Robert Haines
	Date: Do Okt 10, 2002 3:31 

	Subject: Broad and narrowband curricula in Public Education


	I've spent the last four weeks in Germany and Greece vacationing and thinking about language learning while using my German and very limited Greek. I haven't yet read all the messages, so forgive any redundancy here. Good to be back in the group.

Recently, in Houston, Texas, a school was awarded scholarship funds and much ado for it's success in improving test scores and minimizing the gap in performance, ie test scores between disadvantaged (PC code for poor and/or non-white) and more privileged students. How did they do it? Well, they followed a narrowband curriculum, focusing on discrete items and then testing against those items. Rocket science this is not, but it managed to impress the Bush administration and many educators. 

I was once told that language learning is different from general education in that the latter involves learning about the world around us while the former focuses on language alone. I don't entirely agree, but I wonder about your thoughts on the appropriacy of narrowband in public education and how the weaknesses of a narrow curriculum in EFL correlate with general academics.

Also, after reading what dk wrote in the last message about his experinces in China, I remebered my own strategy of rehearsing conversations in German to help me fall asleep at night (It beats counting Weisswürst). Of course, the conversations would always differ from what I had rehearsed in my mind but not entirely. They always ran through my head like pre-recorded dialogues. Anyway... 
I can now sing the chorus to The Ketchup Song as well. It seemed to be a hit in Europe.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2358
	From: Robert Haines
	Date: Do Okt 10, 2002 4:42 

	Subject: Master''s Degree


	I realize this message is out of line with dogme discussions, but I'd like to reach as many of you as possible with it.
Over the vacation I learned that acquiring or establishing a school will not be possible in the next two years for many practical reasons. Therefore, I've decided to pursue a master's degree. Aston University and the New Asia Pacific University in California are high on my list of choices. If anyone has any input or recommendations, please let me know. It's best, I think, to send me a direct message at haines@n...
Thanks.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2359
	From: Peter Coles
	Date: Di Okt 08, 2002 6:25 

	Subject: MA/MSc


	I am working on my MA in English Linguistics via UCE in Birmingham. I 
do, however, wish that I had undertaken the course, which is actually 
an MSc, at Aston University. I know several people who have completed 
it and they all rate it highly. I understand that Reading University 
also offers a very good course, Mr Thornbury may be able to 
elaborate! 

Good Luck,

Peter



	


	Group: dogme
	Message: 2360
	From: Jeff Bragg
	Date: Di Okt 08, 2002 9:30 

	Subject: Re: Master''s Degree


	My dear Robert, you poor deluded fool! If you've
taken the admirable decision of opening your own
school, the LAST thing you'll neeed is a Masters
degree - or any other useless bits of academic toilet
paper (IMHO, of course).

A masters degree is actually like a millstone round
your neck in ELT\EFL, as it probably means you'll
never escape from the low-paying, low achieving
treadmill (another mill's appeared!) of the teaching
'profession'. (Try raising a family and paying a
mortgage on the average TEFL salary!)

I too was doing a Masters, and then chucked it when I
saw it was about as much use to me as a chocolate
chisel. Interesting, without a doubt, but not
necessary at all. 

Now that I'm working as an 'independent' teacher, with
an eye on opening a school or centre myself in the
not so distant future, I've decided to study Marketing
instead, with one of the professional exam boards.
Best thing I did, I reckon. I'm learning about
relevant things like, well, how to get rich and be
successful in a year or two, you know.

So Richard, ditch any ideas you ever had of doing
further academic study, and join the rest of us out
here in the real world. You know it makes sense.

Jeff


__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com


	


	Group: dogme
	Message: 2361
	From: Fiona
	Date: Di Okt 08, 2002 12:29 

	Subject: Re: Master''s Degree


	I don't agree with Mr Bragg (Billy, yes; Jeff no, sorry).
The last thing you need in TEFL is lots of experience, the Diploma, a CV
with 'conference in......' etc.
These things make you virtually unemployable in most establishments as huge
numbers of joints thrive on being able to screw their teaching staff (and
students), and don't want to pay for experience etc.
The 'serious jobs' will consider MAs, MScs, DELTAs whatever, but they're few
and far between, so those of us who are over-qualified and living in the
outback have to become freelance, or open schools (and make money, tho' thru
a lot of hard graft).

An academic MA may be for 'thinkers', and a marketing course for 'doers',
but, hey, the world needs both. As NIKE didn't say: Just enjoy it.



	


	Group: dogme
	Message: 2362
	From: james trotta
	Date: Mi Okt 09, 2002 10:59 

	Subject: Brigit Harley and form focused instruction


	According to How Languages Are Learned by Patsy
Lightbrown and Nina Spada, Brigit Harley argues that
"form focused instruction is needed for those features
which: (a) differ in non-obvious or unexpected ways
from the learner's first language; (b) are irregular,
infrequent, or lack perceptual salience in the second
language input; and (c) do not carry a heavy
communicative load.

I'm interested in hearing your thoughts on this and if
anybody knows of some relevant research I'd be
interested in that too. 

James Trotta

__________________________________________________
Do you Yahoo!?
Faith Hill - Exclusive Performances, Videos & More
http://faith.yahoo.com


	


	Group: dogme
	Message: 2363
	From: Dennis Newson
	Date: Mi Okt 09, 2002 1:01 

	Subject: High theory v. keepng a family on a TEFL wage


	I've been away for 10 days and have been catching up on my dogme readings.

One or two postings prompt me to ask:

In 2002 can one honestly recommend a young person teaching TEFL to take a higher professional 
qualification to help future career prospects? IS there an academic qualification that will do 
that?

I feel that there are the poets and philosophers of TEFL on this list. What is discussed here 
gives intellectual pleasure and may well lead us to think more clearly about what we do in the 
classroom, but didn't the equation of further academic qualifications with better career prospects 
end when contracts of several years' length became a thing of the past?

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2364
	From: lifang67
	Date: Do Okt 10, 2002 1:06 

	Subject: Re: Brigit Harley and form focused instruction


	For example(s):

a) English has a rather medieval notion of "five senses" which treats 
smelling and tasting as completely separate senses, as different as 
seeing and hearing or sight and touch. This not only goes against 
common sense (if you'll pardon the pun) but more importantly against 
Korean and Chinese usage. For this reason, Chinese and Korean 
learners are constantly saying, after tasting lunch, that it has a 
good smell. (Curiously, they never seem to make the opposite mistake, 
of passing by a bakery and remarking that the bread tastes good--or 
perhaps I just don't notice, since errors can be of low perceptual 
salience to teachers, you know.)

b) Consider the following "mistake":

T: Did you do your homework?
S: No.
T: What??? You didn't do your homework????
S: Yes, (I didn't do my homework).

It's not that the learner is intimidated. It's that Chinese and 
Korean do not have "yes" and "no". Instead, Chinese and Koreans 
repeat the verb. 

But since the verb has been elided, which verb? "No I did not do my 
homework" or "Yes, you are right in your implication that I am 
remiss, and did not do my homework"?

The Chinese/Korean solution is discourse sensitive--the verb of the 
answer is subordinated to the verb of the question. By repeating the 
verb of the questioner, coherence is maintained.

The English solution is more grammatical--the adverbs "yes" and "no" 
are really not just adverbs but pro-verbs; they stand for the missing 
verb of the answer in the same way that "he" and "she" stand for 
missing persons. 

But note. "Yes" and "no" stand for the missing verb of the answer, 
and are not links to the verb of the questioner, or comments on the 
supposition of the question. "Yes" and "no" are, in Quirk's terms, 
adjuncts, and not conjuncts. 

Now, since this error only really occurs in "follow up" discourse, 
you can see that it's going to be irregular, infrequent, and 
perceptually non-salient (because at least some teachers will 
interpret the error as a failure of nerve or a correction, not a 
failure of grammar, or rather the failure of English to respect a 
discourse convention which is second nature to civilized Asians.)

c) Consider the following NATIVE SPEAKER mistake.

S: Would you mind terribly if I hang on to your book for another week?
T: Yeah, go ahead. I don't need it until the end of the term, 
actually.

You can see that this "mistake" is actually of the same nature as b)--
that English speakers do it to with some verbs! But in this 
situation, no one is going to correct the professor, and most people 
will not even notice, because the mistake is of very little 
perceptual salience. On the other hand, at the beginning of the 
second act of Figaro, the Count is importuning poor Suzanna to appear 
in the garden, and her careless answer is perceptually extremely 
salient:

COUNT: So I'll see you in the garden, then?
SUZANNA: If it pleases you, I shall come.
COUNT: And you won't stand me up?
SUZANNA: Oh, no, I wouldn't dare.
COUNT: You'll come?
SUZANNA: Yes.
COUNT: You won't stand me up?
SUZANNA: No.
COUNT: You'll come?
SUZANNA: No.
COUNT: NO???!!!
SUZANNA: Yes, if it pleases you, I shall come.

And this beautiful duet is repeated no less than THREE times in the 
opera, showing that form focussed instruction (in this case a recast) 
is not always effective first time around!

dk

PS: For non-operatic treatment, see the latest issue of Studies in 
Second Language Acquisition, which has a bunch of articles on 
articles, which I think qualify as a) (for almost everybody except 
Europeans), b) and c).

dk



	


	Group: dogme
	Message: 2365
	From: Janet
	Date: Fr Okt 11, 2002 12:49 

	Subject: New to Dogme


	Until the day before yesterday I had never heard of Dogme. But since 
then I've spent all my waking moments (which is most of the hours 
available) chewing it over and trying to work some of it out. I'm 
doing the intensive DELTA and thought this was an interesting idea 
or "state of mind" (Hall, 2001 IATEFL) to explore for my experimental 
practice assignment. 
I have a question. Perhaps if I wade through all the messages on this 
site I may find the answer....but it's already past midnight. Can 
anyone help? 
I was discussing with a colleague...using the interests, needs and 
desires of the people in the room....if the students brought in 
newspaper articles they had read, found interesting and wanted to 
tell their classmates about, and if the other students were 
interested enough to want to read the text...or perhaps if one 
student's article promoted particular interest...would you be 
being "faithful to the spirit of Dogme" by dashing down to the 
photocopier and doing a copy for each student and then looking at it 
altogether? That may be for whatever reason "emerges"....collocation, 
grammar, further discussion. 
From what I understand of the Dogme "state of mind", the idea is not 
to be dogmatic. What do you think?
Janet



	


	Group: dogme
	Message: 2366
	From: Fiona
	Date: Fr Okt 11, 2002 1:10 

	Subject: Re: New to Dogme


	To my mind, yes you're ok. I do that quite often and it works pretty well -
we did stem cell research this week with one group, and got heaps of vocab
out of it.
We also got something pron. related on sign, sing, signature, and sink -
though I don't remember where it came from. In my experience, the students
pay heaps more attention, the themes can be ones you'd never anticipate, and
then more and more folk bring their articles, copies of Time whatever in.
'Power to the people' , remember Citizen Smith?
I usually do some kind of 'text creation' follow-up, or debate on a slightly
different angle to reformulate the items that did crop up, or if they tell
me in advance they want to bring in an article they've been reading on X, I
try to get something off the internet on the same subject to give them a
broader dimension. That IS cheating, but it covers my back as far as 'Fiona
doesn't even have to prepare' is concerned, I'm seen to be doing my bit.
Yup, `past midnight. Professional hazard, though, isn't it?
night night
oh, and welcome on board!



	


	Group: dogme
	Message: 2367
	From: Diarmuid
	Date: Fr Okt 11, 2002 5:35 

	Subject: Troops Out of Tooting!


	I agree with Citizen Fiona. You'd be keeping to the spirit of Dogme if you were to photocopy the articles. In fact, I mentioned this same point a while back. A lot of people came up with ideas that meant that you wouldn't have to photocopy. They pointed out that if there were limited copies (or only one) and yet the topic was sufficiently interesting, these two factors would combine to create a genuine information gap and a need for speaking. There was, if I remember correctly (and there's every reason to assume that I don't...), a suggestion that if they only have one copy which they have to look at, they can then share their understanding of it (guaranteed to provoke debate if you have the right kind of students). That said, there's nothing to stop this happening if they have the article photocopied for them individually. 

However, my students are the kind who don't feel that the lesson has begun until they have written word for word translations next to every unknown word in the text, so photocopies is pretty much the only option for me at the moment. I think I have discovered that my students (who are largely from China) disregard my opening preambles and my digressions. They seem to be thinking, 'Please, be quiet and let us commence the day's study.' Until we go into Serious Mode, the lesson is not perceived to have started. DK, I would welcome your thoughts on this.

So, Janet,welcome to Dogme. I hope that this helps!


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2368
	From: Julian Bamford
	Date: Fr Okt 11, 2002 8:01 

	Subject: New to Dogme


	Janet asks ("New to Dogme; 10/11/02): If the students brought in newspaper
articles they had read, found interesting and wanted to tell their
classmates about, and if the other students were interested enough to want
to read the text. . . would you be being "faithful to the spirit of Dogme"
by dashing down to the photocopier and doing a copy for each student and
then looking at it altogether? . . . .From what I understand of the Dogme
"state of mind", the idea is not to be dogmatic. What do you think?

I think the answer to your 'faithful to the spirit' question is no and yes.

The no: The implication of the dogme vows is that photocopying is not
'dogme' in that photocopies fall outside the material found in the
classroom, so photocopying is not being faithful to the spirit of Dogme.

The yes: Scott Thornbury says the vows are "not so much prescriptive as
facilitative" so when you apply and try dogme ideas in your teaching, you
will be doing so on your own terms. If you find value in the vows of dogme
within the context of a dash to the photocopier or anything else, it is
faithful to the facilitative spirit of dogme.

It's the combination of the two elements (1. the vows; 2. the attitude
toward them) that makes dogme and this list inspiring to me. The 10 vows
fly in the face of most received wisdom of language teaching. And they are
there for each of us to consider or embrace in any way we wish, simply to
see if they bring something to our lives as language teachers and students.

Julian



	


	Group: dogme
	Message: 2369
	From: Tom Walton
	Date: Fr Okt 11, 2002 8:50 

	Subject: Re: New to Dogme


	Hi.

I disagree. I think Dogme is all about smashing the photocopier up or at least not having it fixed the next time it gets ******ed up.

Dogme would surely work much better in a school where there was no photocopier, or in a situation (country?) where there weren't such resources, and the "material" was - or came out - of the students themselves.

(So strongly do I feel about this, in fact, that I'm thinking of setting up a new Dogma-Dogme group in which there is only one "Rule" (as opposed to Scott's original 10) - namely no photocopies, photocopier or photocopying ;-)

What's wrong with the student who has brought in an interesting article lending the original article to other people? That makes it much more "valuable"; as soon as you have made 10-15 (25?) copies of it, it becomes less valuable. And why have them all reading it individually, when if only one person has it they actually have to (the horror!) TELL other people about it?

Sorry to be a Luddite.

Tom (aka PC Smasher - PC as in Photocopier)





---------------------------------
Do you Yahoo!?
Faith Hill - Exclusive Performances, Videos, & more
faith.yahoo.com

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2370
	From: Adrian Tennant
	Date: Fr Okt 11, 2002 9:26 

	Subject: Re: New to Dogme


	Hi Luddite,

Extremes again.

Use whatever resources you've got available (don't we have one member who
takes his laptop in + internet connection?)

The beauty of Dogme should be that you don't rely on technology - you rely
on the students (but that should preclude the use of technology). Personally
I feel liberated without the photocopier (but that's my choice + my
students - some of them do 'borrow' articles and photocopy them).

Dr Evil



	


	Group: dogme
	Message: 2371
	From: Dennis Newson
	Date: Fr Okt 11, 2002 10:27 

	Subject: Re: New to Dogme


	I tend to agree with Tom (Down with photocopiers!) - and/but for the following reason.

In my experience (that's what I'm writing from, not to toe a party line - dogme or reviseddogme or 
postdogme or deconstructeddogme or whatever) texts get in the way of person to person 
communication). As soon as learners get a text a switch is thrown in their brains and they are 
"doing texts". They stop talking, become separated individuals fixated on the text, out come their 
marking pens and lousy pocket dictionaries all is silent and the text is done.

Well, that's my "raw" position. 

Clearly there are better and worse ways of working with texts. In small group work I sometimes gave 
only one copy of a text and the group had to get one member to read it out to them and make sure 
(s)he read it so that they could understand. (What? I can't hear you? They went where? etc.) but I 
usually had the impression that more language was used more naturally if we didn't work with texts 
at all except as a discussiion initiator: "Klaus has just given me an article he found in a 
magazine left on the train. It suggests (teacher reads aloud) "In the future, except as producers 
of sperm, men will be a thing of the past. In the future women who want children will either have 
clones or use a sperm bank."....... And off they went into groups to
draw up stereotypes of men and women or... whatever....

I don't know if such practises were dogmeatic or not, this was before I'd discovered dogme. Were 
they, list?

Dennis 

And welcome!-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2372
	From: Luke Meddings
	Date: Fr Okt 11, 2002 10:59 

	Subject: Re: photocopies my arse


	This answer may well be either disingenuous or uningenious, but as someone
who deeply regretted acquiring a photocopier for the school I'd helped
open - against my instincts (but with no dogme framework at that stage to
make my instincts a considered position) - I'd say one would be much better
off without a photocopier, but that a secret banding machine or similar
old-school mimeographic tool might be kept in a location vouchsafed to
trusted dogme teachers - not sure what kind of test one would have to
undertake - probably something along the lines of the ordeals in the Magic
Flute.

The dogme teachers would be trusted never to use it for ready-made
materials, while the un-dogme teachers would be dissuaded from using it for
their infernal doings by the comparative slowness of the mechanism. The
latter group however are the target market for my forthcoming book, fully
photocopiable of course, in fact downloadable to all major brands of
photocopier as part of a new licensing agreement between a consortium of
major-league ELT publishers and Rank Xerox - working title: 'Help! Give me
something I can teach in a hurry!'

Luke


----- Original Message -----
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Friday, October 11, 2002 9:26 AM
Subject: Re: [dogme] New to Dogme


> Hi Luddite,
>
> Extremes again.
>
> Use whatever resources you've got available (don't we have one member who
> takes his laptop in + internet connection?)
>
> The beauty of Dogme should be that you don't rely on technology - you rely
> on the students (but that should preclude the use of technology).
Personally
> I feel liberated without the photocopier (but that's my choice + my
> students - some of them do 'borrow' articles and photocopy them).
>
> Dr Evil
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 2373
	From: scott_thornbury
	Date: Fr Okt 11, 2002 11:03 

	Subject: from the front line


	Now that I spend most of my free time in a village which is mainly 
Catalan speaking I've bitten the bullet and enrolled in a beginners 
Catalan class. This takes place in a community centre in Barcelona 
twice a week: the first lesson was last week, and the experience was 
uncannily reminiscent of the film "Italian for Beginners" – i.e. 
dogme 95 meets dogme ELT. The classes are subsidised by the local 
government; there are about a dozen of us, crammed into a small room 
with a whiteboard, and all "immigrants" of one form or the other (so 
there were occasional side-conversations – in Spanish and especially 
among the South Americans – as to who had or had not got 
their "papers" yet). The teacher (21, Catalan) introduced herself by 
telling us, candidly, that the designated teacher was somehow not 
available, so she'd been asked, at the last minute, if she would take 
over, and – though her only "teaching" experience was as a school 
camp monitor – she was going to give it a go. My expectations – 
already at low, having walked in to find her mucking around with 
cassette recorder (a listening on Day 1???) - sank further.

But then she told us that – since there was no "book" – she was 
prepared to adjust the content of the lessons to our own needs and 
interests (or words to that effect). We then embarked on the usual 
personal information stuff, where she showed she had some basic 
intuitions about the usefulness of repetition and pairs practice. We 
students, perhaps taking advantage of her youth, ingenuousness and 
relative lack of a clear plan, interrupted constantly to bombard her 
with questions, often about what seemed to me to be fairly minor 
points of pronunciation and grammar. She managed fairly well at 
fielding these, although even she admitted – disarmingly- that she 
was making things up from time to time. But we did have to wade 
through a sheaf of photocopies, which seemed to have been cobbled 
together at the last minute. 

By the second half the group had clearly bonded, and there was a lot 
of laughter and a growing feeling of warmth towards her, as she was 
clearly prepared to bend to our own wishes (e.g. no writing, lots of 
speaking, please). And, very candidly again, she asked us at the end 
of the lesson, how it had been for us – or words to that effect – a 
question that very few "real" teachers would ever dare to put. Her 
lack of training and preconceptions, combined with her candour – 
actually seemed to work in her favour. It made us feel that we could 
take more of the running in terms of the direction, pace and content 
of the lesson. All we asked of her was that she should provide 
accurate models, some (albeit dodgy) linguistic information, and lots 
of constructive feedback, especially on pron. When I left, my head 
was buzzing with lots of (admittedly fairly disconnected) fragments 
of Catalan.

Day Two began less promisingly, with two new students to integrate, 
and a ton of photocopies, uncollated, and even more questions flying 
at her, especially from the South Americans. A fractured, but self-
initiated and highly engaging, account, by one of the students, of 
what he had done in the weekend, was cut short by the teacher as she 
tried to steer the lesson on to the p/copies. At the break she was 
looking quite depressed, and I dared suggest that we could perhaps do 
more dialogues. In the second half we listened to some short taped 
dialogues, and then practised them ourselves in pairs, and in front 
of the group. Morale picked up hugely, and there was a lot more 
laughter and the sense, again, that we were "learning" something 
useful.

Day Three (last night) – the first absentees, always a bad sign – 
and yet more photocopies. Also, she seemed to have made a conscious 
decision to control the flow, and was showing more resistance to 
student-initiated questions about grammar, avoiding eye contact when 
she sensed these were coming, The photocopies had become her first 
line of defense. It's true, that the students' questions were 
breaking the flow of the lesson, but she needn't have been worried 
about her ability to answer them, since the fact that she was native 
speaker (oh dear, politically awkward this) meant that – even if she 
couldn't provide an explanation – she could at least assure us 
that "That is what we say" – with the added promise that she would 
check up on it and let us know. But clearly, she needs someone to 
tell her not to worry too much about it. Nor is it that she's 
impervious to on the spot suggestions: I even suggested – at one 
point, when we were doing "the time", that we practise by doing a 
clock dictation, which – once explained to her - she immediately did, 
and with aplomb. She has also suggested that next lesson we adjourn 
to a bar for the break and "talk Catalan amongst ourselves", to which 
we reacted a little like the oysters when invited to go for a walk 
with the Walrus and the Carpenter . "Only if you help us!" we cried, 
(turning a little blue).

The point of all this is – simply – to underline yet again the point 
that learning is jointly constructed (she's helping us, we're helping 
her, we're helping each other) and that the materials – far from 
supporting the learning process – simply inhibit it. The fact that 
the materials are photocopies would seem to support Tom's radical 
stand, although I am very sympathetic to Janet's (and Fiona's) line, 
especially with higher level learners.

More bulletins from the front to follow.



	


	Group: dogme
	Message: 2374
	From: suemurray@i...
	Date: Fr Okt 11, 2002 4:09 

	Subject: new to dogme


	just a couple of points on what's been said so far: 

1 - isn't there a distinction between photocopies etc used *during* a session vs those given for afterwards - for follow up-reflection-expansion-individual study-recreational reading? eg, articles, lesson 'minutes', learner produced mags and rags, stories, transcripts etc? 

2 - my experience agrees with what Dennis said; but my classes tend mostly to be 90-120 mins twice a week; if they were working, say, 4 hours every day, the inclusion of individual, eyes down text time/text involvement could have a useful role? 

and Scott, *please* keep those "bulletins from the front" coming! 

Sue

-----------------------------------------------------

Salve, il messaggio che hai ricevuto
è stato inviato per mezzo del sistema
di web mail interfree. Se anche tu vuoi 
una casella di posta free visita il
sito http://club.interfree.it
Ti aspettiamo!

-----------------------------------------------------



	


	Group: dogme
	Message: 2375
	From: Diarmuid
	Date: Fr Okt 11, 2002 8:15 

	Subject: Dogmatic Dogmetics


	Just a quick line to Janet. As you can see, most people are against photocopies and photocopiers. But this shouldn't lead you to imagine that we are dogmatic. As Luke has confessed, more than a couple of people on the list work for publishers; more than a couple are no longer teaching regularly in the classroom; more than a couple regularly take photocopies into the class with them; and, I suspect, none of them practises Full-on Dogme full time. As has been said - more than a couple of times - on the list, dogme is more a state of mind than anything else. It's an aspiration and it's personal.

In my case, I teach students who EXPECT a book (which we rarely open - literally only a couple of times this year). That said, I have made photocopies because the students aren't motivated enough (or something) to bring anything to class. God knows I've asked them enough. Their families (for the most part) have also paid £3300 on the understanding that within a year, most of them will either be on a foundation course or entering university directly (needing IELTS scores of approx. 5.5 or 7.0 respectively). Anything which appears to slow this process down is seen as not serious, too easy and useless. That said, if anyone has advice as to how to go about satisfying the students without photocopying anything, I'll certainly consider all suggestions most carefully!


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2376
	From: lifang67
	Date: Sa Okt 12, 2002 12:30 

	Subject: Not the Nine O''Clock News


	Dear Diarmuid:

Suppose you do this.

T: "Alright, let's not mess around. To improve your listening 
comprehension, we're going to start each day with a news bulletin, 
with special reports on" (teacher looks significantly at various shy 
Chinese learners whose interests the teacher knows) "world events, 
science and technology, legal affairs, entertainment and the arts, 
and" (teacher looks significantly at the class cut-up) "sports."

"That's the good news. The bad news is that to improve your speaking 
ability" (these stupid skills-based terms again--but one must use a 
language they understand) "we are not going to use a radio. We're not 
going to use a tape recorder. We're going to use Chen Bin, Wu Song, 
Qu Xianling, Gong Xueping, and Hong Taiyang. That's just for 
tomorrow. You guys go home, take a look in the newspaper and listen 
to the radio, and then come ready to talk for five minutes."

Now, if you do this, here's what will happen. The five named students 
will go home, give the news a good listen, or maybe copy something 
out the newspapers, but anyway come to class with a kind of script. 
You can let them read from the script just to start--the result will 
be almost unintelligible. As time goes on, you can pretend to turn 
off the TV set or turn the volume down (commercial break) and ask the 
other learners what's going on in the world so they can see that 
they're not getting across. 

Maybe the next time you can invite telephone calls from the listeners 
to clear up the unintelligible bits. As an extreme measure you can 
intervene as "producer" and ask people to only speak with their eyes 
on the "camera" (which is what newscasters have FINALLY been trained 
to do in China). They can look down for reminders, and you can show 
them that the reminders work better if they are in note form, because 
they don't have to hunt and peck for the bit they need. 

Why do this ridiculous imitation of our contemptible news channels, 
particularly in a time of immanent war when turning on a television 
inspires (in me at least) a turd's eye view of Mr. Bush's prolific 
buttocks? 

Well, newscasting is serious work for a Chinese learner--first of 
all, listening to the news and taking notes is how a lot of them 
learn vocab. Secondly, news is really the voice of the master back 
home. Thirdly, it's a start to the day. Fourthly, it's non-
interactive (at least until you turn down the volume and ask the 
audience to feedback).

If that doesn't have the tone of high seriousness that they need to 
start the day, you can use a simulated academic conference or 
presentation. You might encourage them to get on with the reading 
list of whatever course they are entering, and don't forget to tell 
them that in British universities they are graded on their oral 
presentations and their writing--nothing else matters at all. So 
their work in your class is really prep for the real thing. Hey, this 
is serious; you're not going to have time for this when your course 
starts.

You then subvert their presentations by asking them to clarify EVERY 
bit of technical jargon for the sake of the class. And you can 
clarify something about pedagogy by asking the class if the 
vocabulary is useful. Or is it the knack of clarifying vocabulary 
useful? Or is it the experience of having to clarify vocabulary and 
having vocabulary clarified...?

At the very least, you'll learn an amazing amount about Chinese 
accountancy (very different from Western style accountancy), the 
difference between Shenzhen A stocks and Shanghai B stocks, and the 
garlic dispute with South Korea.

Just a suggestion. But I did it back in China, and when I was 
teaching at Warwick, and it worked.

dk



	


	Group: dogme
	Message: 2377
	From: Diarmuid
	Date: Sa Okt 12, 2002 7:23 

	Subject: Re: Not the Nine O''Clock News


	Hi dk
Well, I'll give it a go although I will approach it very cautiously as I have grown more cynical over the last year. I have been trying to get students to read the newspapers, listen to the news, buy magazines, read books, go to the cinema etc and found that the next day people either don't come to class or come to class looking very sheepish!

I think the problems I have with trying to implement a dogme approach is that a lot of my students aren't really interested in English full stop. They aren't really even interested in going to universoty. So many of them have told me that they wanted to work in fashion, as writers, as actors etc, but that their parents had told them that these were frivolities and, with China taking its place in the WTO (sigh), they were to study business or computing. Added to that, most of them are around 17 - 19; it's their first time away from home; they are in Manchester (with the largest Chinese population in the UK - and maybe Europe?); mobile phones are permanently on offer and they have not unattractive classmates. It's surprising that I even get a look in!

And yet I do. There is a demand that the teacher be serious, friendly and knowledgeable. Questions are rare; consciousness raising is met with bemusement and it seems as if most students work on a go slow, safe in the knowledge that the answers will be explained to them before long; activities which are not related to the IELTS exam are tolerated but do not qualify for note-taking status. Working in pairs goes OK, but feedback is stilted and slow. There is a physical addiction to electronic translators (a must-have of the same status as a mobile). A student will discover the meaning of a word, will show that she can use the word, will even spell the word, but will always, surreptitiously, key the word into her electronic translator and write it down in a long list, devoid of any content and with the appropriate Mandarin character sat next to it. In so doing, she may well miss something of equal importance, but that is the price one has to pay! There is, perhaps understandably, a resistance to seeing English as anything other than a collection of individual words. Students ask whether it is better to learn 100 words a day or 20 words a day. So many have sheets of paper with words like 'assiduous' copied out of The IELTS English Chinese Dictionary ("contains all the words ever used in the IELTS exams"). They quietly sit and read through these words when the Teacher is Making Another Student Speak. Words in reading texts must be understood before they can be processed for meaning. This means more typing away into the translator. A question would be wasting the time of the teacher and other students. Their speaking is nearly always "terrible". This comment is usually delivered in tutorials where the students wax forth about their classes, their studies and, increasingly, complain about their other classmates! Needless to say, their English is rarely "terrible" and so much of tutorials is devoted to exploring what speaking English "well" would mean for them.

Things are definitely better than last year, however, when I felt as if my teaching-rug had been pulled out from under mel, only to reveal the gaping chasm that it had been covering. I may have landed now. And am waiting for a white rabbit to rush by, muttering under it's breath, 'IELTS, IELTS, IELTS'.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2378
	From: Sue Murray
	Date: Sa Okt 12, 2002 2:50 

	Subject: chinese website


	Diarmuid, and anyone else who might be interested, you probably know about this anyway, and I've no idea whether it could be of any use/inspiration (?!) to some of your students, but there's a new site for Chinese learners of English, currently 'enterable' but still under construction and due to be up and running on 5th Nov:
www.in2english.com.cn


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2379
	From: Dennis Newson
	Date: Sa Okt 12, 2002 4:15 

	Subject: Progress Report - Peter


	//For new members. I've been posting occasional messages about my one-to-one lessons with
a German professor who has been coming to me to brush up his English to attend an international 
conference in Iran where the conference language will be English).


As a matter of fact, Peter decided some weeks ago - for organisational reasons - that he would not 
go to Iran after all - but he asked if we could continue meeting nonetheless.

Now we are pausing because he has his own international conference to organise here in two weeks' 
time - languages: German, French and English. We shall continue English lessons after the 
conference (and I've been roped in to do some informal summarising translation - something I loathe 
doing - but at least I will have the chance to observe how Peter gets on talking English to other 
people.


I just sent him my routine email "Matters arising".

There were 36 new words/expressions that I had noted as they came up in our conversation, plus the 
following. (See below).

Self-reflectively I note that I'm now prepared to be more direct and corrective. It seems 
appropriate at this stage.

Peter obviously enjoys the sessions greatly and his confidence and fluency in speaking English have 
improved tremendously. When we 'phone he never speaks German.

....................

Pronunciation

Young people of a certain age are very interested in the CLOTHES they wear.
*/klouthz/ You regularly say:

/klouthez/

(*The 'th' should be a voiced TH, but I can't produce that symbol in an email).



As you are driving, apart from listening to the tapes of English 901, repeat to yourself endlessly:

V V V V V V V Visiting villages
W W W W W Working with women




Notes on grammar (!)


You consistently use the PAST PERFECT instead of the required SIMPLE PAST.

Recent examples:

* When I have been in Romania as a student... When I WAS in Romania as a student *
In the 70s it has been the case that.... In the 70s it was the case..
* I have visited Prague to see my wife. I visited Prague...
* This policy has been prolonged for years. This policy was ....

You also said:

* Under Ceaucescu this arrangement did not existed. Under Ceaucescu this
arrangement did not exist.

==============================================================

And, yes, you are right - Romania does have a communist government at the moment.

Dennis

Looking forward with interest to your conference/symposium.

==============================================================

Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2380
	From: Julian Bamford
	Date: Mo Okt 14, 2002 9:46 

	Subject: Brigit Harley and form focused instruction


	James Trotta wrote ("Brigit Harley and form focused instruction" October 9):
"Brigit Harley argues that 'form focused instruction is needed for those
features which: (a) differ in non-obvious or unexpected ways from the
learner's first language; (b) are irregular, infrequent, or lack perceptual
salience in the second language input; and (c) do not carry a heavy
communicative load.' I'm interested in hearing your thoughts on this."

My thoughts are that Harley's summary is useful, and that it makes sense.
But what is "form-focused instruction?" Or rather, what do we understand
by those words? They could be interpreted to mean teaching a narrow-band
discrete-point curriculum that deals in turn with the most "important" (a),
(b), and (c) features. Not something I'd want to do in my classroom,
because I've never been able to get my students to learn that way.
Reading the Harley summary, I realize that many of the mistakes my students
make have their source in (a) (b) and (c) features. When these errors come
up, and when appropriate to the flow of the class, I spend time pointing
out and working with students to get rid of these errors. Which I guess
could be called "form-focused instruction." It's what Scott (in his recent
""broad band" vs "narrow band" posting) called "drop(ping) down a gear to
focus on a specific item of language that might be causing trouble." Such
a "dropping down" implies that the class is being conducted in a broad (not
exclusively form focused) band, which is the band that my experience tells
me is the most helpful to my students.
Julian



	


	Group: dogme
	Message: 2381
	From: Fiona
	Date: Di Okt 15, 2002 12:58 

	Subject: Re: photocopies my arse


	I just read back over the photocopy thread. And realised i said what i
didn't quite mean to. Not unusual (cue for a song?).
I latched on to the bit about the articles, and sort of slid over the
photocopy issue, but anyway. I agree with - um, Adrian, about using the
resources available, but not OVER-using. I don't actually have a
photocopier, nor can I be bothered to make that three story sprint at 8a.m.
to make spontaneous copies. I hate being left with unused copies dangling
out of my notebook and wind up sticking them in my printer at home to
recycle. So, I go out of my way to actually avoid the things, certainly in
bulk.
If a student brings an article to class, normally I find he's already read
it, in which case, the floor is his. I just feed in the vocab., structures,
help clarify etc.
If I know in advance what the article is on, I fish something off the net
(ouch, pun) on the same subject but only print off maybe three copies which
get bunged in a folder. (My printer is slow and noisy). These copies can be
borrowed if the students are sufficiently interested in the topic to want
more, and can help provide more info for writing a text. If anyone wants
photocopies, I'll make them, but they're often happy enough with their own
texts as they've got all the vocab they wanted.
My folder grows as it gets filled with articles on wildly differing
subjects: the artist who used stolen body parts for his casts, ETA, the
Queen Mother (and the Brits' bemusement at her death), stem
cell..........and so on. The advantage with this is that when the guy who
said he was going to bring an article to class doesn't show, we fish out the
folder and they choose something that interests them, and I can use the same
basic skeleton with different input. And justify my existence.
Does that make it clearer?
And is it cheating?
Mind you, if I HAD a photocopier............who knows??? ;-))



	


	Group: dogme
	Message: 2382
	From: Christina Rick
	Date: Di Okt 15, 2002 2:16 

	Subject: Re: photocopies my arse


	Hello, to the Group,

I am new to the forum, and love the exchange! I have
a ton of great ideas, but want to listen to the
exchange for a couple of days prior to providing
input.

I was informed this is a group that thinks/teaches
'outside of the box' and I love unusual techniques. 

I am not a tall person, and have been know to jump up
on my desk to illustrate a difficult point, whether
conversation or grammar.

Cheers, Christina
--- Fiona <adzmac@i...> wrote:
> I just read back over the photocopy thread. And
> realised i said what i
> didn't quite mean to. Not unusual (cue for a song?).
> I latched on to the bit about the articles, and sort
> of slid over the
> photocopy issue, but anyway. I agree with - um,
> Adrian, about using the
> resources available, but not OVER-using. I don't
> actually have a
> photocopier, nor can I be bothered to make that
> three story sprint at 8a.m.
> to make spontaneous copies. I hate being left with
> unused copies dangling
> out of my notebook and wind up sticking them in my
> printer at home to
> recycle. So, I go out of my way to actually avoid
> the things, certainly in
> bulk.
> If a student brings an article to class, normally I
> find he's already read
> it, in which case, the floor is his. I just feed in
> the vocab., structures,
> help clarify etc.
> If I know in advance what the article is on, I fish
> something off the net
> (ouch, pun) on the same subject but only print off
> maybe three copies which
> get bunged in a folder. (My printer is slow and
> noisy). These copies can be
> borrowed if the students are sufficiently interested
> in the topic to want
> more, and can help provide more info for writing a
> text. If anyone wants
> photocopies, I'll make them, but they're often happy
> enough with their own
> texts as they've got all the vocab they wanted.
> My folder grows as it gets filled with articles on
> wildly differing
> subjects: the artist who used stolen body parts for
> his casts, ETA, the
> Queen Mother (and the Brits' bemusement at her
> death), stem
> cell..........and so on. The advantage with this is
> that when the guy who
> said he was going to bring an article to class
> doesn't show, we fish out the
> folder and they choose something that interests
> them, and I can use the same
> basic skeleton with different input. And justify my
> existence.
> Does that make it clearer?
> And is it cheating?
> Mind you, if I HAD a photocopier............who
> knows??? ;-))
> 
> 


__________________________________________________
Do you Yahoo!?
Faith Hill - Exclusive Performances, Videos & More
http://faith.yahoo.com


	


	Group: dogme
	Message: 2383
	From: sthornbury@w...
	Date: Di Okt 15, 2002 6:52 

	Subject: Re: photocopies my arse


	After sending my last posting (on the dogme-ish style of my 
Catalan classes) I read an article by Jo McDonough in the latest 
ELT Journal in which she develops the idea of there being a 
mismatch between what teachers do, and what they like doing 
when they are students - she's been studying modern Greek for the 
last four years. She notes in her diary (among other things):

We'll ask her [the teacher] to do more dictation. We like it.
I'm not satisfied with getting the gist - I want to understand every 
word.
When Anna ]the teacher] talked to us about herself it was really 
interesting, much better than tapes.
and
I enjoyed copying the recipe from the board, MUCH BETTER THAN 
A PHOTOCOPY
(emphasis added)

She surveyed some other teachers, and some students, to see if 
these areas of mismatch (between orthodox methodology and 
learner preferences) were common, and found, for example, that 
the majority of teachers she surveyed (77%) disagreed with the 
statement "It is helpful to have students copy out chunks of text 
from the board", while, of the students, 82% liked copying from the 
board.

She also makes the very good point that a key influence on 
learners' preferences is the emergent classroom culture: "Every 
class is unique and dynamic. It develops and changes over time as 
all participants adapt, usually co-operatively, to build an individual 
classroom culture. Even if some of my own learning preferences 
derive from earlier language-learning experiences... they are also 
reactions to my teacher's choices, so there is also a degree of very 
localized contextual conditioning..."

Very dogme, that.

Scott



	


	Group: dogme
	Message: 2384
	From: Julian Bamford
	Date: Di Okt 15, 2002 7:05 

	Subject: "new stuff" vs "old stuff"


	One phrase from Scott's Sept 27 "broad band" vs "narrow band posting jumped
out for me. He was quoting from "Meeting of Minds", by Stuart McNaughton,
concerning broadly and narrowly specified curricula. Scott wrote,
"McNaughton argues that the narrow type. . . 'reduce teachers' capability
to teach for diversity, to connect' and that 'a curriculum that promotes
only segmented, isolated, and elemental learning tasks [as in the majority
of current EFL coursebooks] reduces the student's degree of learning
(including incidental learning) and also their preparedness for future
learning'".

What hit me were those last words "their preparedness for future learning."
I'll explain why.

Teaching English (and learning Japanese) this semester, I've had an almost
complete flip in my priorities for intermediate and above students. It
used to be I went into my classes mainly focused on what new things the
students could learn. This is also where the students are focused, of
course: Whenever anything new comes up, they dutifully record it in their
notebook or the margin of their photocopy. As a learner, new stuff was
also what I looked out for and noted down, and tried to retain (usually
unsuccessfully) by reading back over my notes.

But it is seeming to me that 'new stuff' may not be the best place to
focus. When new items appear, I've been focusing more on what the students
already (think they) know, rather than the new item itself. And actively
discouraging students (me included) from taking notes, the better to focus
on what comes up related to new items. We correct persistent errors, and
discuss--deepen--understanding of what they already know. An example of
the latter is that "shrivel" came up in an advanced class reading, and one
student asked "What's the difference between 'shrivel' and 'shrink.'" So
we discussed some of the properties of 'shrink'--a word/concept the student
already knew, and after the discussion, understood more deeply.

Matt, a guy I work with, often says that learning a new word depends on
already knowing other more basic or related concepts. To be ready to learn
the special (wrinkled, dried out, old, PLUS shrink) nuances of 'shrivel,'
one needs to have a firm grasp of the
getting-smaller-but-not-changing-shapeness of 'shrink.'

This isn't an indirect suggestion for a better-ordered lexical curriculum.
It does suggest to me that if I focus on deepening what students already
know, the new stuff becomes more naturally learnable (Sue's 'appetizing'?).
By focusing on shrink, I'm opening a space for shrivel, rather than trying
to carve shrivel out of virgin rock.

I feel now (more metaphors) that I'm deepening the pit of learning, the
better for new stuff to "fall in." Or tilling the soil, the better for
things to grow.

And to increase the students' "preparedness for future learning" in this
way, I need the broadest-band curriculum possible--based on the learners
themselves and what they (think they) know.
Julian



	


	Group: dogme
	Message: 2385
	From: Dennis Newson
	Date: Di Okt 15, 2002 7:45 

	Subject: Re: photocopies my arse


	Apropos a couple of postings recently, for reasons not relevant here, I'm trying out an on-line 
course in Romanian. To my HORROR (Does dogme provide priests one can confess to?) I find that I 
enjoy it greatly. Why the horror?

It is an old-fashioned-as-you-can get grammatical presentation (with sound files)

Nouns - forming plurals
To verb To be
The Past Tense 

etc. etc.

What appeals?

- Well, the sound files, of course, so that I can try to say (and remember) example sentences
- The VERY clear presentation - good choice of colour, uncrowded pages, everything in neat boxes

The test, of course, will be how much I can learn/remember and I suspect that what appeals most is 
the (false?) sense of order, neatness, learnability.

In fact (a cautionary tale about thje danmgers of neatness if ever there was one) a Romanian friend 
that I told about the site had a look at it and wrote back:

"Mmm. Very traditional. And the authors have got the verb To be wrong.."


Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2386
	From: mathew brigham
	Date: Di Okt 15, 2002 3:14 

	Subject: Thornbury''s "About Language"......


	Hello friends,

A while back I posted about the differences between Scott's two Grammar books How to Teach Grammar and Grammar Uncovered. It seems that due to various factors Scott's ideas have changed with respect to teaching 'grammar'...I have since re-read Grammar Uncovered and have some questions to ask, but in the mean time my question is about another of Scott's books "About Language".....

...btw if u r reading this Scott, please excuse me referring to you as if you might not be reading this, I just want to write this as an open message to everyone including you. There may be no better person to address this to you than your good self anyway; but for the sake of simplicity I will talk about you rather than to you...!

The book "About Language" seems to form a key part of the DELTA course from what I gather from various friends. As I may do the DELTA next year and would like to increase my language awareness, I feel I should ask a basic question: does this book still have all the relevance that it did do when it was written in light of G Uncovered and a departure from some previously held ideas?......

First, this book was published in 1997, which is two years before How to Teach Grammar came out and some four years before Grammar Uncovered came out. Its clear that there is a huge difference in the message between Scotts two books, so my assumption is that this book may also be felt to differ (something wrong with the 'grammar' here I feel!!) to DELTA trainers and the like who are currently thinking about 'language awareness'.

In the Introduction (p. xi) Scott writes

"If language awareness is the goal, then language analysis is the route to it - or one route at least.....In other words an inductive approach - rather than deductive - approach to learning underpins the design of the tasks that follow. This is also consistent with the view that a discovery approach to grammar is an effective pedagogical options in second language classrooms....the tasks....are designed to invite the teacher to consider the pedagocial implications and classroom applications of these rules and systems."

Questions---

1) Are the series of tasks that are provided in this book essentially "conciousness rasing" tasks to help promote the restructuring of teachers' mental grammar (taking the way that conciousness raising is used in G Uncovered? Are these tasks equally valid now to help promote language awareness?

2) In G Uncovered Scott argues that we don't want to cover, recover or discover 'grammar', but rather that we want to uncover it; is the approach suggested by "About Language" ie. that of discovery therefore no longer valid? What are the implications of this? 

3) What does considering "the pedagocial implications and classroom applications of these rules and systems" mean now? Does it mean still staying with an emergent approach with discourse being the resource and nothing more being needed to free the grammar? Or does it mean that I should be somehow trying to get across the implications of these rules and systems - a more transmission style of teaching?

4) On a slightly different footing - is the book "Alive to Language" any more or less relevant than "About Language" or have I missed the point? I realise that "Alive to Language" is about how people actually use language..but this is not that dissimilar to how language is used (the stuff of About Language) is it? Are there any comments on how any of you feel about "Alive to Langauge"?

I feel that I need a greater "language awareness" but I just wanted to clarify if the meaning and message of this book still stands or should it be read in a different light in light of the realisation of emergence?

Any responses, I would love you to share them,

Thanks, 

Mathew






Mathew Brigham 

236 Windham Road

Springbourne, Bournemouth, Dorset

BH1 4QX

Mobile phone: 07786 836489




---------------------------------
Do you Yahoo!?
Faith Hill - Exclusive Performances, Videos, & more
faith.yahoo.com

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2387
	From: F. Mortes
	Date: Di Okt 15, 2002 3:54 

	Subject: Re: Thornbury''s "About Language"......


	Dear Mathew (not double 't'?),

FWIW,

About Language is essentially a tool to help EFL teachers broaden their 
knowledge of language systems in English (phonology, morphology, syntax 
and discourse). While it does contain language awareness tasks, these 
are aimed at teachers, NOT students. It is definitely pitched at DELTA 
level and should be a must if you are considering taking the course, I 
think. It certainly helped me.

The other books by Scott you mentioned, including Uncovering Grammar, 
are mainly 'methodology' books, hence the "HOW TO" in How to Teach 
Grammar and How to Teach Vocabulary. These are also aimed at EFL 
teachers, although they contain numerous examples of class activities 
(including tasks to raise learners' awareness of language features) and 
work from actual students, mainly used to illustrate points.

Hope this helps.


Francesc



	


	Group: dogme
	Message: 2388
	From: scott_thornbury
	Date: Di Okt 15, 2002 4:06 

	Subject: Re: Thornbury''s "About Language"......


	--- In dogme@y..., mathew brigham <mathewbrigham@y...> wrote:

> 2) In G Uncovered Scott argues that we don't want to cover, recover 
or discover 'grammar', but rather that we want to uncover it; is the 
approach suggested by "About Language" ie. that of discovery 
therefore no longer valid? What are the implications of this? 
>
Mathew, thank you for taking the trouble to "uncover" the differecnes 
between these three books, and to note, correctly, that they convey 
potentially contradictory messages. In my defence, i think it's 
important to note that "About Language" is a C-R book for TEACHERS, 
not LEARNERS, and therefore that it is aimed at making implicit 
grammatical knowledge explicit, and hence accessible to teachers for 
their day to day teaching purposes. Put another way, it is assumed 
that - unlike learners - they don't need to "uncover" an emergent 
grammar, but to "discover" the rules of tbeir existing grammar. 
(Especially the case for native speaker teachers). 

> 1) Are the series of tasks that are provided in this book 
essentially "conciousness rasing" tasks to help promote the 
restructuring of teachers' mental grammar (taking the way that 
conciousness raising is used in G Uncovered? Are these tasks equally 
valid now to help promote language awareness?

Yes, they are C-R tasks, but not aimed so much as restructuring 
(because, as I said, the teacher's gramamr is already sufficiently 
complex, one assumes) but at "bringing this grammar to conscious 
awareness" - somethign that the teacher may need but the learner may 
not.

> 3) What does considering "the pedagocial implications and classroom 
applications of these rules and systems" mean now? Does it mean 
still staying with an emergent approach with discourse being the 
resource and nothing more being needed to free the grammar? Or does 
it mean that I should be somehow trying to get across the 
implications of these rules and systems - a more transmission style 
of teaching?

I think that one can possibly combine both - a bit like Julian was 
referring to when he talked about broad-band teaching, but with 
timely drops in gear to a focus on "rules and systems". I still tend 
to think that discovering these rules and systems is a valid 
pdeagogical option, and probbaly "bettter" than simply being told 
them. I suppose what i'm saying is UNCOVER the grammar, but if that 
doesn't work, help them DISCOVER the grammar, and if that doesn't 
work, well then COVER the damn grammar! It's this last that is 
represented by transmission-style teaching.

Mathew - you are probably the only person who has read all three of 
these books. I'm so delighted I'm not even going to ask if you bought 
them.

Scott



	


	Group: dogme
	Message: 2389
	From: Christina Rick
	Date: Di Okt 15, 2002 9:44 

	Subject: Re: Student''s Note Taking


	Hi All,

In Prague, native speakers generally do not teach
grammar, they are primarily hired for Conversational
English and an amount of correction, depending on
their language level. Most of my students are at the
Pre-Intermediate level, we also spend time on new
vocab. 

Some people are 'visual learners', and the only way
they can learn is by taking notes. I encourage my
students to use whatever method works best for them.

I have some students who write down everything-visual
learners, and others who write almost nothing. I
think it depends on the student, and the way their
brain retains information.

Christina



__________________________________________________
Do you Yahoo!?
Faith Hill - Exclusive Performances, Videos & More
http://faith.yahoo.com


	


	Group: dogme
	Message: 2390
	From: Adrian Tennant
	Date: Di Okt 15, 2002 10:46 

	Subject: Re: Thornbury''s "About Language"......


	One thing I would say about the 'activities'/'ideas' in the back of
Uncovering G is that they are almost all for higher level classes. Good as
they are we need to start doing this stuff right from the start. I've
started trying to put together suitable 'tasks' for my intermediate(ish) -
but low - group.

Dr Evil



	


	Group: dogme
	Message: 2391
	From: lifang67
	Date: Mi Okt 16, 2002 4:30 

	Subject: Re: Student''s Note Taking


	This is exquisite:

"In Prague, native speakers generally do not teach
grammar, they are primarily hired for Conversational
English and an amount of correction, depending on
their language level."

Where "their" refers to the teachers! And this is the dilemma of 
being an articulate "native speaker" in a foreign land. 

I can never decide if I am an underappreciated genius or an 
overappreciated moron. Being hired principally for my melifluous 
broad Midwestern accent and my putative infallible grammar intuitions 
certainly provides data to support either conclusion. 

On the more serious point of copying and note-taking. I think the 
thing we want to keep in mind is that both (as well as their 
articulatory equivalents, "conversational shadowing" and rote 
repetition) are basically COMPENSATORY. They are mediators; stand-ins 
for direct experience of the word.

Classrooms, and even classroom interactions, are designed for study, 
not learning. This makes them quite poor their range of direct 
experiences. But even if they were rich, a lot of what needs 
discussing (including the learner's experiences) lies outside the 
classroom. This is one reason why I always LIKED the cinematic 
metaphor which started the dogme film rolling and rather disliked 
the "unplugged" metaphor which stopped us from rocking.

One implies, correctly, that learning is best done in situ and on 
location, and if you can't get to the site you love, you'd better 
love the one you're with (that includes note-taking and 
conversational shadowing). The other implies, I think incorrectly, 
that the way in which an experience is reproduced is somehow an 
essential element of its authenticity.

dk



	


	Group: dogme
	Message: 2392
	From: Robert Haines
	Date: Sa Okt 19, 2002 4:45 

	Subject: Pick me, pick me!


	I've also read all three of the books being discussed as well as a fourth, 'How to Teach Vocabulary'. I never saw contradictions though; just a teacher/learner growing and complying with the demands of different publishers while demonstrating that there's more than one way to skin a grammar (beg your pardon, but I'm a cat lover). It seems we are often searching for THE way to go about it when in fact there is no THE and IT changes with every new student, class, etc.

Maybe I'm still on holiday.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2393
	From: Dennis Newson
	Date: Mi Okt 16, 2002 7:59 

	Subject: Re: Re: Student''s Note Taking


	dk writes:

" I can never decide if I am an underappreciated genius or an 
overappreciated moron."

I am always asking myself if I'm reading the glorious postings of a philosopher-poet manque.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2394
	From: Fiona
	Date: Mi Okt 16, 2002 12:41 

	Subject: Re: Pick me, pick me!


	re. the Scott trilogy, just a silly thing, really (my post, not the
trilogy), but the edition (well bashed, scribbled on and never to be parted
with) I have of About Language is actually called "Language Awareness for
Teachers of English", which I reckon is a far more accurate - though less
catchy - name for this tome. "About language" (which I stubbornly call
"About English") is a book I always recommend to teachers as being The
Bible - probably a gross exagerration ;-) but I reckon it's the best around.
Curiosity, but did you change the name or did CUP?
Anyway, do I get a prize? I've read all FOUR................

:-))






----- Original Message -----
From: "Robert Haines" <haines@n...>
To: <dogme@yahoogroups.com>
Sent: Saturday, October 19, 2002 4:45 AM
Subject: [dogme] Pick me, pick me!


> I've also read all three of the books being discussed as well as a fourth,
'How to Teach Vocabulary'. I never saw contradictions though; just a
teacher/learner growing and complying with the demands of different
publishers while demonstrating that there's more than one way to skin a
grammar (beg your pardon, but I'm a cat lover). It seems we are often
searching for THE way to go about it when in fact there is no THE and IT
changes with every new student, class, etc.
>
> Maybe I'm still on holiday.
>
> Rob
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2395
	From: Tom Walton
	Date: Mi Okt 16, 2002 1:11 

	Subject: Re: Pick me, pick me!


	Put it like this (in answer to the original question, from someone thinking of doing DELTA)...

Read "About Language" before or while doing DELTA, for which it's got to be essential reading - for the teacher's own awareness of language (no matter how much you might be "anti-grammar" in your classroom, you've still got to know your stuff). "About Grammar" is also excellent reading for the course.

But "Uncovering Grammar" is something to read after DELTA, when you've got time to sit back and say, yeah ok, now tell me what it's REALLY about. It's a great book, but it won't help you to pass DELTA (pardon my cynicism, but I've just done the course).

Tom (aka PC Smasher)



---------------------------------
Do you Yahoo!?
Faith Hill - Exclusive Performances, Videos, & more
faith.yahoo.com

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2396
	From: Tom Topham
	Date: Mi Okt 16, 2002 4:03 

	Subject: Re: either/or


	>" I can never decide if I am an underappreciated genius or an
>overappreciated moron."
>
>I am always asking myself if I'm reading the glorious postings of a 
>philosopher-poet manque.
>

Dennis, there is the potential for some humility there, no need to get him 
all puffed up!!





_________________________________________________________________
Broadband? Dial-up? Get reliable MSN Internet Access. 
http://resourcecenter.msn.com/access/plans/default.asp


	


	Group: dogme
	Message: 2397
	From: Christina Rick
	Date: Mi Okt 16, 2002 11:03 

	Subject: Re: Pick me, pick me!


	Rob, 

Loved your comment 'Maybe I'm still on holiday'

I do agree when teaching new vocab, each class much be
approached differently. Some may disregard that, but
I find tailoring the introduction of new vocab, to the
student's needs to be the most effective. I love
teaching new vocab, and have about a dozen different
ways to present it to the class. Then throughout the
class, find ways to use the new vocab again, and
again, and again...

I have the luxury of classes that do not exceed nine
students, so am able to tune into the students
specific needs. 

Christina



__________________________________________________
Do you Yahoo!?
Faith Hill - Exclusive Performances, Videos & More
http://faith.yahoo.com


	


	Group: dogme
	Message: 2398
	From: notcomic
	Date: Mi Okt 16, 2002 11:40 

	Subject: Newby


	Hi.
Having followed this group for a while, I thought it time to 
contribute. I heard Scott speak at a conference in NZ earlier this 
year, was inspired (it helps to inflate the ego of the leader!)and 
have experimented with a few things over the last few months.
I have found that dogme-ish/dogme-tic/dogme-like philosophy 
draws so much from my students. "Why?" is the most used 
question in my class (intermediate 19 y o, mostly Japanese).
It is a little in the fly of Japanese classroom behaviour, but they 
seem to grow from it.
I have had most success with role plays. I give the students a 
basic setting and situation - hotel manager/angry customer, and 
then the students freely discuss from the point of view of two 
participants, what might be said. Students then role play, swap, 
and role play...I float and write up examples on the 
board...because they are unbridled, they generate "thinking" 
language, rather than automated responses. They interpret the 
setting and situation however they want, so are not restricted, 
indeed they prove very creative. Brilliant for developing 
confidence in shy students.
I don't know if this is strictly dogme, but it seems to me to 
embrace the aims and intent of dogme.
So, hello all, thanks for your ideas, and I'll add my 2 cents every 
now and then.



	


	Group: dogme
	Message: 2399
	From: Christina Rick
	Date: Do Okt 17, 2002 12:03 

	Subject: Re: Newby


	Hello Newby,

You mentioned role-playing, and I have a great idea
you may not have explored. It may require
pre-teaching some words, but select two students and
appoint them as bank employees, then make the rest of
the class bank robbers! 

Provided the students understand, it is fantastic! I
have had students tie-up the 'bank employees', and
they are yelling at each other in English! It gets
the students up and moving, and they love the
activity!

Cheers, Christina


__________________________________________________
Do you Yahoo!?
Faith Hill - Exclusive Performances, Videos & More
http://faith.yahoo.com


	


	Group: dogme
	Message: 2400
	From: lifang67
	Date: Do Okt 17, 2002 12:26 

	Subject: Fan Letter


	Speaking of under-appreciation, I would like to drop a slightly 
overdue public note of appreciation for Julian's brilliant 
disquisition on "shrivel" and "shrink" a while back, before it gets 
buried in a stack of other brilliant postings.

Of course, it wasn't really about shriveling and shrinking at all, 
but about the idea of teaching VOCABULARY on the same basis that all 
language naturally organizes itself in discourse: old information 
first, new information on top; repetition, then variation. 

It had never occurred to me that it was possible to apply this 
principle to vocabulary teaching (because I have learned to think of 
words as islands in a sea of functors) but of course Julian is right. 
In fact, the same day Julian mentioned this, I had a student ask me 
about the relationship between "king" (familiar word) and "knight" 
(unfamiliar).

Shamelessly, I replied that they were related, and that a knight is 
to a king as a kitten to a cat. Looking up the etymology I find it 
not so, though both are old Germanic words. But maybe all family 
lineages are selectively fictitious--for if it is true that we are 
all descended from the Pharoahs, it is even more probable that we are 
all, quite literally, what Shakespeare called "whoresons".

There's a plenarist on the uses of etymology in language learning 
(the real thing, not the fictitious mnemonic) in the Dublin 
Conference Selections (pp. 45-51) by John Ayto. But being a 
descriptive linguist, he really doesn't know what to do with the idea 
in a classroom. Julian for plenarist!

dk

PS: I once attended a lecture by Jean Aitchison in which she pointed 
out that phonological rules and grammatical rules, though 
schematically separate, co-evolve in the minds of children. 

For example, at about age eight children realize that the adverb of a 
nonsense adjective like "Abub" is going to be "aBUBly"--they learn 
the rule about stress shifting and the rule about "-ly" addition at 
the same time. More evidence that the principle of duality is 
descriptive of the product, not the process of learning, and maybe 
gesture is the common origin of both pronunciation and lexicogrammar.

This is also the age at which Chinese children begin looking for 
semantic clues to Chinese characters--the "radicals" which offer 
visual clues about what kind of word it is. Curiously, we have lost, 
if we ever had, the corresponding skill in English, which is 
phonaesthesia, that is, the intuition that (e.g.) a word that begins 
with "sn-" like "snout" or "snivel" or "snot" or "snog" has something 
to do with the human proboscis, while a word that begins with "st" 
like "stand", or "statue", or "status" or "State Department" has some 
kind of static quality. Julian's words, "shrivel" and "shrink" are 
clearly related phonaesthesically to words like "shrimp", and maybe 
even "shrill" or "shriek". Doesn't this phonoaesthesic family 
resemblance too offer the possibility of teaching vocabulary from old 
to new?

d



	


	Group: dogme
	Message: 2401
	From: Deborah
	Date: Fr Okt 18, 2002 4:21 

	Subject: Troops out of IELTS


	Have been very busy over the last weeks examining for
IELTS, among other things! So interesting to read
what Diarmuid is doing with his univosity students
with mobile phones. I was intrigued by the idea of a
dictionary with all the words needed for IELTS because
the interviews I've been doing have been sooooooo
unpredictable. Without breaking confidentiality I
think I can say that though the examiner script seems
trivial I usually end up learning all kinds of things
about how Mexicans think, not all brainless rich kid
stuff either.
But it kinds of blends in with the other thread about
photocopying and using articles in class, because as a
teacher for IELTS, although we have to practise the
stuff that will help get through hoops, the classes
really come to life when we go dogmetic. Students
bringing their own topics to talk for one minute,
telling us about films or something they have read or
whatever... Would your Chinese guys not believe you if
you told them it was useful to summarise texts of
their own choice, instead of stuff from the IELTS
reading test book, or to talk for one minute about
something they have done recently. Those one minute
talks can be on all kinds of topics, after all.
And the one that really gets discussion going is to
think of the biggest problem in the world today. 
Write down 3, then compare with your partner and write
down a new list of 3, and then with another pair and
so on. The original problems include everything from
poverty and injustice to traffic jams in Mexico City,
but invariably end up in a discussion that shifts the
class away from the usual trivia of EFL.
By the way, we had that Luke Produmou here a few days
ago, to do some stuff for teacher trainers. The best
thing he said, but it was only in passing, was that he
gets fed up with the triviality of this job. Know
what I mean?
Enough, enough.
Deborah 

__________________________________________________
Do you Yahoo!?
Faith Hill - Exclusive Performances, Videos & More
http://faith.yahoo.com


	


	Group: dogme
	Message: 2402
	From: Diarmuid
	Date: Fr Okt 18, 2002 10:05 

	Subject: Re: Troops out of IELTS


	Thanks to Deborah for her suggestions. I'll give them a go and report back...but I have a suspicion that I'll be met with the familiar response that such activities have already met with: 'We like talking but we need more IELTS practice.' If it doesn't come with IELTS stamped all over it, it's not really IELTS practice.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2403
	From: Fiona
	Date: Sa Okt 19, 2002 2:21 

	Subject: Fw: Mike and the Pragmatics


	I sent this to Dr E. the other day, in response to something about pragmatics, but I hope he doesn't mind if I share it. I've been very nervous about teaching zero beginners again, as I haven't done it too much (or too well) over recent years and I often get lumped with materials I find almost humiliatingly facile. (Along the lines of "Is he Chinese? No, he isn't, he's Polish" next to a photo of the Pope - it's something around the eyes......Or Getting-to-know you conversations that go "What's your name?/My name is.......How old are you?/I am ...." How to end a beautiful relationship before it starts, tho' a good class on the importance of intonation and stress: HOW old are you? etc. ). Anyway, dogme really came to my rescue on Wednesday and I'm still so happy about the class, hey, I'm gonna share it.

I've got a zero beginner class, and yesterday was their fourth class (45 mins a shot).
We have the luxury of no book, as yet, as the factory (in-house teaching, Marlboro, Camel, Winston.......healthy mornings) doesn't want to pay for books until the group 'settles'.(Unfortunately, they do insist on books as from November.)
Yesterday, my tack was pure dogme. These guys are mechanics and electricians, on the shopfloor, who occasionally have to defend themselves against invaders from Nottingham (Imperial) and JTI et al. What kinda conversation do you think you could have with these guys, says me, and working from L1, we did a load of questions like And you are.......?? versus And you are the......?? We did How long have you worked here? with 'for' in the answer (didn't make a big deal of the pres. perf), and then we hit the simple past. Where did we get to? Did you see that/the film ? They knew the verb from 'see you', so hey, simple past on day four. They were so chuffed - as was their boss who came in to spy at the end. ALSO, when we were doing stuff like Where do you live?, we had this great discussion on the fact that the answer depends on the amount of shared knowledge there is floating around, and on how much knowledge you want to share! Answers went from
(Here) in Tenerife.
In La Cuesta. 
In Santa Cruz.
In the Somosierra district.
Near here.
About 20 minutes away
Near the brewery.

It was great coz it got away from anything you get in course books.
Ah, the other thing that cropped up was what questions we DON'T normally ask - How old are you? How much do you weigh? How much do you earn? were the hit list, so by the by they picked up loads of stuff.
Emergent grammar (and pragmatics) for zero beginners..........................
hasta lueguito
p.s. this group, when asked 'How are you?' are likely to answer 'Can't complain; n'you?', having followed a Diarmuid dogme thread


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2404
	From: scott_thornbury
	Date: Sa Okt 19, 2002 6:03 

	Subject: More from the front


	Having just read Fiona's latest posting, I thought that this account 
of my last Catalan class might be relevant (see previous posting a 
week or so back).

We've just had lesson five. The group has settled to a steady eight 
or so regulars, and we get on well. The South Americans are less 
panicky now, and the class is less often derailed by nit-picky 
questions of the sort "is there a W in Catalan?" etc. For the 4th 
lesson we had been set the task of writing a short piece about 
ourselves, including daily routine. It was amazing how seriously the 
bulk of the class had approached the task , some producing a good 
page of text, which we each took turns to read aloud. (It was 
amazing how hot-and-bothered I got, reading my stuff out loud - as 
if it had been dragged from the depths of my being - all that stuff 
about getting up and having breakfast and going to work!). 
Unhappily, though, the teacher didn't pick up on any of the content 
of any of these wonderful texts - apart from a Bravo or two. But 
there was material there for several lessons, if not a whole course. 
Typically, I managed to elbow my way in and fire a few questions off 
to individuals, hoping the teacehr woud get the idea. But, no, out 
came the photocopies and we settled into the routine of mindlesly 
repeating decontexulaised verb paradigms etc. (I have become that 
sort of student that teachers loathe and fear: I either take the 
initiative continuously, or, if doing something I don't like, I 
sulk. Like that little girl, when I am good I am very very good but 
when I am bad I am horrid).

But after last lesson (on Thursday) I was on a real high. The 
teacher, Mari, had had the inspiration to invite to the class one of 
her friends from university, to be at the receiving end of our 
questions for the last half hour of the lesson. It was perfect 
timing in terms of the course, because, five lessons in, we are 
able, jointly, to produce just enough conversational (and pragmatic) 
stuff to sustain a reasonably coherent conversation. It was quite 
amazing what happened, as suddely the language took root and we 
really felt that we were - for the first tiem - SPEAKING Catalan. It 
was helped by the fact that the friend, Marina, who has herself 
never taught, displayed innate teaching skills, such as the capacity 
to grade her langauge without descending into baby talk. It is also 
the nature of conversation that - like chess - the possibile moves 
multiply exponentially at each turn, especially where there are so 
many interlocutors. (It makes you wonder why teachers worry so much 
that conversation will dry up). So even with the minimal means we 
had available, we were able to trick ourselves into believing we 
were practically native speakers!

(And there were no effing materials!)

The proof of the pudding was that five minutes after the lesson I 
met up with a Cataln friend in a nearby restaurant and was able to 
recount the experience - in highly excited, if fairly fractured, 
Catalan. The beer helped, too.

More bulletins to follow, I hope, Scott.



	


	Group: dogme
	Message: 2405
	From: Christina Rick
	Date: So Okt 20, 2002 1:18 

	Subject: Re: Fw: Mike and the Pragmatics


	Fiona,

I teach Zero-Beginners and Pre-Intermediate. I have
an exercise that works great with them, and I don't
think you will find it in any textbook. 

I have a form I duplicate and have the students work
on, in groups, I have to pre-teach some of the words,
but it a great 'future' discussion, and the students
absolutely love it!

The form looks something like this...

IT IS NOW THE YEAR 2014...You're rich and successful!

PROFESSION

Job _________

How long? _____


HOME

Type of house _____

Where? _____

How long? _____


FAMILY LIFE

Single. Married/divorced/living with a partner. How
long? _____

Children? _____

Girls _____ Name(s) _____

Boys _____ Name(s) _____


VEHCILES

Vehicles you own ______

How long? _____


TRAVEL

What are the most interesting places you've been to?
___________________


ACHIEVEMENTS

What are you proud of? _____


TODAY

Has success changed you? _____

How? _____



Good luck!
Cheers, Christina

__________________________________________________
Do you Yahoo!?
Y! Web Hosting - Let the expert host your web site
http://webhosting.yahoo.com/


	


	Group: dogme
	Message: 2406
	From: Jeff Bragg
	Date: So Okt 20, 2002 9:04 

	Subject: Re: Fw: Mike and the Pragmatics


	Great Idea, Christina!

I just cut and pasted your form, and used it right now
with my (poor) Pre-Int students here in Kazakhstan. Ta
very much for sharing it with us.

Is this an acceptable practice for practicing dogmen
(and women, of course)? Made a nice change from
Cutting (H)Edge(s), anyway.

Tarafernow,

Jeff




__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com


	


	Group: dogme
	Message: 2407
	From: Christina Rick
	Date: So Okt 20, 2002 8:43 

	Subject: Re: Mike and the Pragmatics


	Hi Jeff,

Game shows are a great way to review vocab, amongst
other things. The lower level students love it!

I don't know if they air the U.S. program 'Wheel of
Fortune' in Kazakhstan, here in Prague they air a
Czech version.

With reviewing vocab, I put a short line on the board
for each letter of the word, then have the students
take turns guessing letters of the alphabet. It
requires them to think in English, and is a refreshing
change. 

You can have alot of fun with the Pre-Intermediate
students, but they do present unique challenges.

Cheers, Christina

__________________________________________________
Do you Yahoo!?
Y! Web Hosting - Let the expert host your web site
http://webhosting.yahoo.com/


	


	Group: dogme
	Message: 2408
	From: lifang67
	Date: Mo Okt 21, 2002 7:21 

	Subject: Intersubjectivity: Imposed and Emergent


	There's always been a certain tension on this list between "esoteric" 
dogme and "exoteric" dogme. By that I don't mean between theory and 
practice, or between philosophy/poetry and cleaning the classroom. (I 
am still trying to figure out why Grumpy Tom thinks that being a 
philosopher/poet MANQUE is a compliment; I think I'd rather be a 
successful janitor....)

What I mean is the tension between those who insist that 
intersubjectivity must come from within, and those who accept that it 
can be imposed from without. (By "intersubjectivity" I just mean that 
exquisite state of grace that is obtained when the learners and the 
teacher are, for once, both paying attention to the same thing, 
whether it be a language point or a matter of substance, instead of 
the usual infernal state of affairs where one party is paying 
attention to the one and the other t'other and neither is paying any 
attention to their opposite number.)

The "esoteric" dogmetics insist it must be EMERGENT, and must come 
from the learners, the learners and only the learners (including the 
teacher as a learner), and the exoterics believe that, in a pinch, 
when the learners are not forthcoming, you can impose it with (e.g.) 
forms, game shows, hangman, and Not the Nine O'Clock News.

It's a tension that actually runs through the work of Syliva Ashton-
Warner, who admits success in using the "John and Janet" readers, and 
even Scott, who, as Martin Parrott remarks, presents photocopiable 
activities that look rather like the work of the Hadfields (same 
artist, I think). 

I'm an exoteric myself, and I certainly don't mean to criticize any 
of the others on the list who are experimenting with game shows and 
imaginary class reunions (although this is very familiar textbook 
grist, and appears, among other places, in Hadfield's Communication 
Games). Not the Nine O'Clock was MY suggestion, and it's clearly 
exoteric dogme. 

And Diarmuid was absolutely right to be lukewarm about the suggestion 
(but then so are his learners....) One problem with being an exoteric 
is that it's a slippery slope. Having started by imposing a very 
narrow-band form of intersubjectivity (Right, everybody--let's forget 
who we really are and do a news show!) there is a tendency to stay 
narrow band. The format requires that we do not change channels.

It's a slippery slope backwards, backwards past the very beginning of 
the lesson, away from the learners, away from real intersubjectivity, 
towards a false intersubjectivity where everybody is paying attention 
to the same completely empty lowest-common-denominator, fundamentally 
language point based construct.

Is there anyway to slip forwards--to the beginning of the lesson? We 
must all begin at the beginning, whether we teach beginners or not, 
for the beginning of each dogme lesson is the learners and what 
they've dragged in.

Let me give some examples. As I said last time, I've noticed a 
tendency of my student-teachers to take their learners one at a time, 
and isolate their answers.

T: How was your weekend, Ji-eun?
S: Not bad. I went home.
T: Good. And how was your weekend, Seok-hyeon?
S: Terrible. I fought with my Mom.
T: Good.

The teacher is not heartless (although she is certainly not being 
intersubjective either). What is happening is that there is a tension 
between the getting of real information (from one student) and 
the "covering" of the whole classroom (from all the students). 
Pressed for time, and pitting the learners' demands for attention 
against each other, the teacher marches on and leaves Seok-hyeon in 
the lurch.

The obvious solution, as I said, is:

T: How was your weekend, Ji-eun?
S: Not bad. I went home.
T: Did anybody else go home? Seok-hyeon?

But like any other linguistic "solution", this cannot be imposed. How 
can we create circumstances where it might emerge?

In the last two weeks, I've tried two different activities, both 
exoteric dogme, with different rates of success. The first was to 
offer a "Gold Medal" (inspired by the Asian games) for the "Most 
Interesting Weekend" (Most Boring Weekend, Healthiest Weekend, 
Busiest Weekend, Most ..... Weekend). This to be awarded by one 
student to one of the other four. In order to give the award, they 
must chat and compare. In order to be seen to be fair, they must 
create sentences like:

S: Which is more boring, sleeping or studying?

No prizes for the answer! The second solution I hit on this morning. 
Usually, I take the free "Metro" paper offered at the subway stop 
where I get on, but this morning it was raining, so I bought a 
scandal sheet called "Good Day". On the subway I was struck by the 
pathetic barrenness of the lives of the great and the powerful, who, 
in contrast to the denizens of this list, have nothing but drug 
scandals and real estate speculation with which to fill the tabloid 
columns. I was sure that my students could do better.

I put them into their usual "pre-class chat" mode (they have to start 
with "how" questions that look OUTSIDE the classroom and then use the 
answers as grist for 'what/where/when" and "tell me about..."). They 
then had to create a front page called "Good Morning", with one 
headline for each member of their group. We then sorted the headlines 
into (e.g.) Religious Affairs (Yun-jeong and Jin-hi Attend Church), 
Entertainment and the Arts (Bo-weon Pans New Kim Su-hyeon Flick), 
Gossip (SEVEN ON SEVEN BLIND DATE!!!!) etc. 

We discovered that sorting the headlines by TOPIC naturally created 
sentences with compound subjects, and we then decided to try to get 
everybody into a single headline (unfortunately, most of these were 
negative, e.g. "Neither Bo-gyeong, Gye-seon, Hye-mi, nor Yun-jeong 
went bungee jumping!") So there was co-construction going on, and it 
was not the case that every answer was an island. Note, however, that 
the more co-construction there was, the less sensationalism (with the 
exception of that seven-on-seven blind date, where seven girls from 
our Physical Education department arranged a blind date with seven 
boys from a nearby military college....!)

I think both these activities, the "Most Boring Weekend" award and 
the "Good Morning" front page, are exoteric dogme (Scott would say, 
correctly, that they both seek to map an unreal world onto the real 
one). The strength of both activities is that they do slip forward, 
they do evolve from there, in the direction of esoteric dogme. More, 
I think that the closer they get to the real lives of the learners, 
the further they are from their exoteric origins.

dk

PS: My biggest regret over the "Not the Nine O'Clock News" suggestion 
was in not pointing out that, with a few exceptions like the period 
before and after the Beijing Massacre in 1989, the news in China is 
far more balanced, truthful, and humanly important than anything 
available in the West. 

Instead of petty terrorist murders and big-time warmongering, we get 
things that are genuinely important to improving people's lives, like 
figures for cement production and new methods of pig farming. But 
that's changing, of course.... Now they just buy footage from CNN 
(home of War Department psy-ops) and the BBC.

d



	


	Group: dogme
	Message: 2409
	From: Adrian Tennant
	Date: Mo Okt 21, 2002 9:54 

	Subject: Re: Intersubjectivity: Imposed and Emergent


	One of my problems with recent postings (suggesting materials) is that they
are drawn up (and imposed) by the teacher.
Any reason the students can't design this sort of stuff themselves?

Dr Evil



	


	Group: dogme
	Message: 2410
	From: Robert Haines
	Date: Di Okt 22, 2002 1:57 

	Subject: Intersubjectivity


	I'm not sure I believe intersubjectivity exists beyond the realm of idealism. It sounds very poetic and philosophical though, e.g. "...that state of grace..." I also wonder how contsructive it is to divide the members of this group into camps. Look what Freud's done to us with his conscious vs. unconscious mind.

I've been doing the 'gather info about your classmates' weekends' activity dk describes for some time now. Learners take notes then use them to make a decision about the most exciting weekend, etc. The only real difference bewteen what dk's class does and what we do is that I don't ask for particular language. Why do you do that dk? And why aren't you sweeping the hallways at your school instead of teaching if that's what you'd like to pursue?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2411
	From: notcomic
	Date: Di Okt 22, 2002 1:59 

	Subject: Re: Intersubjectivity: Imposed and Emergent


	Sure, students can generate it, but there is no harm, say for 
time's sake, in the teacher doing so.

It strikes me that there is a difficulty here in isolating exactly
what 
is imposed and what is facilitating.

I agree, we want the material to be generated/determined/
created by the class - then they own it. But, offering a start point, 
a vehicle with which students can think, seems to me to serve 
only as a helpful mechanism to assist this process. It need not 
consume the activity - thereby creating decontextualised random 
language. 

eg. Students writing tabloids. Nothing confines the thoughts and 
language the students derive. The activity just provides them a 
blank canvas. They paint on it themselves.

Sure, if the mechanism confines student thinking, and forces 
them to generate artificial language that they don't feel they own, 
then yes, it is imposed. 

eg. If you said, write an article about someone who is happy for a 
gossip column, and an article about religion from a dedicated 
student's perspective, then yes, this is imposing. They don't own 
it. But showing a tabloid, and having students try it, serves only 
as a start point.

Giving a start point does not impose???
Is it wrong to suggest that "starting the ball rolling" is
productive? 
The students are then responsible for keeping it rolling - 
generating their own language, free from imposing and narrow 
parameters. 

Otherwise, even asking a student what they did in the weekend 
would be imposing, inspite of the original response it would 
most likely generate.

I think this is just facilitating, and so long as it is broad and
open 
to interpretation, accordingly productive.

Perhaps there is a fine line here? Therefore, we should 
anticipate the result and provide start points to suit. If it is
likely to 
confine, chop it. If it promotes original thinking, use it.
I see many of the materials suggestions achieving the latter.

--- In dogme@y..., "Adrian Tennant" <adrian.tennant@n...> wrote:
> One of my problems with recent postings (suggesting 
materials) is that they
> are drawn up (and imposed) by the teacher.
> Any reason the students can't design this sort of stuff 
themselves?
> 
> Dr Evil



	


	Group: dogme
	Message: 2412
	From: Dennis Newson
	Date: Di Okt 22, 2002 4:46 

	Subject: (Fwd) Re: [dogmesupport] A type of manifesto thingy. ; )


	I'd like to contribute to this discussion by commenting on a couple of Diarmuid's statements.


Diarmuid:


Dogme support believes:

1. That all teachers are created equal. Unlike Orwell's pigs, we don't believe that some teachers
are in fact more equal than others. This means that we reject the division between non-native and
native speakers as it is manifested in differing payscales and conditions of work. If we are all
employed to do the same job, we are all entitled to the same conditions. This is equally true of 
our hourly paid colleagues who often have to find alternative work every few months or so and are 
not entitled to any number of benefits available to their contracted colleagues, such as pensions,
unemployment benefits etc.

We seek to translate this into action by offering our support and solidarity to all teachers who
feel that they are discriminated against because of their nationality or because of market forces
and who wish to take action to resist such discrimination.

* Dennis I agree absolutely with the above, but what form would our rejection take? All teachers 
at one institution, NS and NNS, pooling their salaries and then paying all teachers the same 
amount?

* Dennis We could encourage the setting up of team teaching so that a duo of NS + NNS could 
supplement and complement each other's teaching based on differning insights or insights from 
different perspectives.


Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2413
	From: Dennis Newson
	Date: Di Okt 22, 2002 5:46 

	Subject: Re: Re: Intersubjectivity: Imposed and Emergent


	In all discussions focussing on: "Should the teacher do it or should the students?" I'm always 
worried by the danger of the teacher (facilitator, wise (wo)man, paid servant) abdicating h(is)er 
expertise. (Why is one being paid?). I certainly agree that even time-honoured teacher duties like 
preparing syllabuses, writing tests, correcting written work, choosing text books (including 
deciding to choose no textbooks), being in charge of class management (including discipline) are up 
for re-examination and potential reallocation - but, at the end of the day, surely that are some 
things that teachers will do better (i.e. more effectively) than students. It would be an edifying 
exercise, though, to think hard what should be on the list: best done by teacher. 


Dennis -- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2414
	From: Diarmuid
	Date: Di Okt 22, 2002 8:10 

	Subject: Re: (Fwd) Re: [dogmesupport] A type of manifesto thingy. ; )


	* Dennis I agree absolutely with the above, but what form would our rejection take? All teachers 
at one institution, NS and NNS, pooling their salaries and then paying all teachers the same 
amount?

DIARMUID: The form would depend on the circumstances and on the decisions made by the teachers. I doubt very much that it would take the form of pooling salaries and redidtributiong them equally, though. And not just because I'd have a very hard time selling that to Mrs F, but because it would be an employer's dream come true! 'What's that? They're giving their own money away? Well, all the more for Greedy Ole Me...'.

I see a likely form of rejection being the decision of the teachers as a group to take some sort of action (if possible) to solve this problem and the members of dogme support within the institution working for the success of the action. Members of dogmesupport outside of the institution could pester its management with phonecalls, faxes, e-mails,etc and help write pamphlets explaining to potential customers how NNS are regarded as lesser mortals (or as Higher Gods...depending).

* Dennis We could encourage the setting up of team teaching so that a duo of NS + NNS could 
supplement and complement each other's teaching based on differning insights or insights from 
different perspectives.


DIARMUID: It works well where I am teaching now.





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2415
	From: Diarmuid
	Date: Di Okt 22, 2002 8:14 

	Subject: APOLOGIES


	Having read Peter's off-list e-mail after I had replied to Dennis's on-list e-mail, I realise the mistake! Apologies to all those who are wondering what the hell's going on. Both Dennis' post and my reply were intended for sisterlist, dogmesupport.

Perhaps Scott could do us a favour and delete them (along with this one).

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2416
	From: Luke Meddings
	Date: Di Okt 22, 2002 9:16 

	Subject: Re: on equalities


	>If we are all
> employed to do the same job, we are all entitled to the same conditions.
This is equally true of
> our hourly paid colleagues who often have to find alternative work every
few months or so and are
> not entitled to any number of benefits available to their contracted
colleagues, such as pensions,
> unemployment benefits etc.

On way of addressing this (speaking as always from experience) is for
employers to reduce the benefits available to contracted colleagues to the
legal minimum, which, in the UK at least, applies to hourly-paid workers
pretty much as soon as they start working. This creates a great sense of
solidarity. I don't think one can accuse the ELT industry of lacking
initiative in this field.



	


	Group: dogme
	Message: 2417
	From: Luke Meddings
	Date: Di Okt 22, 2002 9:20 

	Subject: Re: APOLOGIES


	I was wondering... but what is dogmesupport?

Luke

----- Original Message -----
From: "Diarmuid" <diarmuidfogarty@o...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, October 22, 2002 8:14 AM
Subject: [dogme] APOLOGIES


> Having read Peter's off-list e-mail after I had replied to Dennis's
on-list e-mail, I realise the mistake! Apologies to all those who are
wondering what the hell's going on. Both Dennis' post and my reply were
intended for sisterlist, dogmesupport.
>
> Perhaps Scott could do us a favour and delete them (along with this one).
>
> Diarmuid
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 2419
	From: Luke Meddings
	Date: Di Okt 22, 2002 11:00 

	Subject: Re: Frank Lloyd Wright


	Frank Lloyd Wright described his work as organic, 'an architecture that
develops from within outward in harmony with the conditions of its being as
distinguished from one that is applied from without.'

He clearly wasn't a man for too many commas, but italicised 'develops' and
'applied', which I can't do on this system.

Luke



	


	Group: dogme
	Message: 2420
	From: Fiona
	Date: Di Okt 22, 2002 12:44 

	Subject: Re: APOLOGIES


	I know who dogmesupport is (I'll send you the link off-list, Luke), but who
on earth is Kelly Chen????????
;-))



	


	Group: dogme
	Message: 2421
	From: Fiona
	Date: Di Okt 22, 2002 2:41 

	Subject: Re: Re: Intersubjectivity: Imposed and Emergent


	Kind of the crux of the matter, this thread?

Two main thought wanderings, if you can bear them!

Inside or outside, generation, imposition, delegation? A class contains
people (ya don't say, Fiona!) which implies a relationship.
Relationships. They're a kind of give and take thing, aren't they? I mean,
flowing, sharing and all that cliché stuff but mostly true. How far can you
impose your will or ideas in a 'partner' relationship (I shy away from the
word marriage), or on your children? You can do it sometimes, but not as a
habit, unless you want to create total distancing and an early escape. But
at the same time, can you leave all the initiative to the other person? Ever
had a lover/partner who ALWAYS answered 'I don't mind, it's up to you'? Can
you always say ' go ahead, honey, do whatever you like; I'll just help you
out.' to your kids? It's very humanistic, very 'caring', but it just doesn't
work - sometimes people just had a bad day and want you to make the effort,
to do the thinking, to choose the restaurant, the storybook, the posture
(ahem). Team work. If you assume your role as part of a team, not part of a
power relationship, surely all generation is internal?
Is teaching the same?

I don't know about teacher generated input to 'save time', but sometimes -
just sometimes- it can increase the sense of security. You provide the
foundations. I mean, you sort of start off the weekend-I-had conversation
(for the sake of argument) with something about YOUR weekend, something
apparently off-the-cuff and by-the-way. As a proficient speaker, you're
providing an example or sense of direction, and that subliminal focus on
past simple, say, (and some oh-so-valuable self-disclosure - trendy word!)
then they're off too. They tell you about their weekend, or Bush's weekend,
or the sniper's weekend, or a programme they saw on pig-breeding techniques
and you go from there. Not necessarily in the same direction as your
starting point, but i don't feel (just me, here, not anyone important)
there's any need for "OK we're going to talk about what you did at the
weekend", if a throwaway at the beginning sets off the TIME context, and the
ensuing conversation happens (probably in the past). You can do the 'most
interesting/dullest/wackiest' activity too, but broaden the scope. It's
generated/initiated by you, but it's negotiated and it goes with the flow.
Like other relationship things in life.

This also means I baulk at the idea of forms and such-like. Or maybe I just
baulk at them anyway, having been told to Get rid of all those bits of
paper! on my Diploma course (Mr Forrest, are you out there? :-)).
IMHO, a form is OK if it generates interest, but can then be ignored,
changed, fiddled with etc -unless maybe it's a real form, like an insurance
form a student got through the post and wants to look at. I used to use that
Friedericke Klippel book, years ago, and it worked up to a point, but more
to be worked AROUND than worked FROM.

As well as the internal or external generation issue, I find certain
imposition type activities make a lot of assumptions about the students'
imagination. In normal life, what do we fantasise about? Apart from the
obvious...... I mean, I guess we rehearse conversations before we have them,
particularly when tense, nervous or in that 'oh if only' mood (you don't
HAVE that?) and then we may think about true fantasies (jeesh, I wish I was
on the beach right now). But I honestly don't think I've ever fantasised
about what I'd do if I saw a cat stuck up a tree, or my car broke down in
the outback with three friends and a red and white parachute. Even if the
army do do it. How far are these t(r)eachery ideas going to motivate???

I like role-plays -I should do more of them - with fairly free roles, and
the students do seem to enjoy them too, as notcomic suggests, especially if
they relate to situations the students can identify with. And if I do have
to supply a general idea, for a written text, say, I like visualisation as a
way of entering the students' own magic box. Not just visualisation as in
What can you see? but what can you smell, hear, feel, taste in the air? the
full, personal, pleasurable, sensual (sensuous? I confuse them) thing.

How to go way off-thread and not die in the attempt. Or maybe it was 'Women
on the verge of a nervous breakdown'??

;-))

Fiona

Christina, despite appearances, I appreciate your responding to my post with
an idea - whilst I couldn't fit it into my own teaching style 'as is', it
could be a starting point to get them to think of the questions they could
ask each other twenty years from now, and make up their own 'form'. Anyway,
any idea shared is a good one. Thanks.



	


	Group: dogme
	Message: 2422
	From: Christina Rick
	Date: Di Okt 22, 2002 10:55 

	Subject: Re: Re: Intersubjectivity: Imposed and Emergent


	In the case of my students, I am inclined to agree
with Dennis N.'s comments; I am working with
pre-intermediate students.

No two classes are the same, but if I don't provide
some parameters, they don't understand what is
expected of them, and basically do nothing in class. 
It does not mean I use the book, quite the contrary,
and STT is of the utmost importance. 

I normally prepare a 'lesson outline' with points I
hope we cover, but rarely do we get through half of
it, because they want to talk, and often deviate. My
rule, as long as they are using English-what they are
paying for, I don't care. Yes, and I do have another
rule, they can verbally argue, but no throwing books
at each other--I run some pretty lively classes!

Christina




__________________________________________________
Do you Yahoo!?
Y! Web Hosting - Let the expert host your web site
http://webhosting.yahoo.com/


	


	Group: dogme
	Message: 2423
	From: Adrian Tennant
	Date: Di Okt 22, 2002 11:08 

	Subject: Re: Re: Intersubjectivity: Imposed and Emergent


	Dear notcomic,

Sure - but the line is fine.

This morning the photocopier was broken!!! (Great!!) One teacher wanted to
start a discussion with her group on times they've broken the law (speeding,
jaywalking, smuggling - i.e 400 cigarettes) so what did she do? Desperately
looked for a handout in one of the resource books only to be reminded that
the photocopier was broken. "But how do I get the ball rolling", she cried.
"Give them one or two examples" I said, "and then get them to brainstorm
more". Is it so difficult to get a ball moving?

Dr Evil



	


	Group: dogme
	Message: 2424
	From: notcomic
	Date: Mi Okt 23, 2002 12:51 

	Subject: Re: Intersubjectivity: Imposed and Emergent


	Agreed, Adrian.
It is easy to get the ball rolling. And if what happens next is what 
the students want (not the teacher's want), then great.
My point is that the teacher initiating this is perfectly acceptable. 
It's not prescribing, it's just offering those questions about 
breaking the law, and letting it flow.
I suppose the key may be in what you as the teacher do/say/write 
next, as to whether you are facilitating or imposing.

Notcomic

--- In dogme@y..., "Adrian Tennant" <adrian.tennant@n...> wrote:
> Dear notcomic,
> 
> Sure - but the line is fine.
> 
> This morning the photocopier was broken!!! (Great!!) One 
teacher wanted to
> start a discussion with her group on times they've broken the 
law (speeding,
> jaywalking, smuggling - i.e 400 cigarettes) so what did she 
do? Desperately
> looked for a handout in one of the resource books only to be 
reminded that
> the photocopier was broken. "But how do I get the ball rolling", 
she cried.
> "Give them one or two examples" I said, "and then get them to 
brainstorm
> more". Is it so difficult to get a ball moving?
> 
> Dr Evil



	


	Group: dogme
	Message: 2425
	From: notcomic
	Date: Mi Okt 23, 2002 1:04 

	Subject: Re: Intersubjectivity: Imposed and Emergent


	Nice rules Christina.
I have one large rule in my class, that they can speak English 
only. I also allow them to speak whenever with whoever about 
whatever, as long as it is in English. If that is while another 
student is talking, or when I'm talking is fine by me. If that is 
totally off the original topic, great.
It still produces learning points.
Has anyone got some innovative ways of dealing with incidental 
errors during discussions/conversations? 
Currently, I draw wider attention to them on the whiteboard for 
trends, or just brief comment for some smaller errors. 
But, I am conscious of balancing language flow, and avoiding 
over-correction.

Notcomic

--- In dogme@y..., Christina Rick <raspascholi@y...> wrote:
> In the case of my students, I am inclined to agree
> with Dennis N.'s comments; I am working with
> pre-intermediate students.
> 
> No two classes are the same, but if I don't provide
> some parameters, they don't understand what is
> expected of them, and basically do nothing in class. 
> It does not mean I use the book, quite the contrary,
> and STT is of the utmost importance. 
> 
> I normally prepare a 'lesson outline' with points I
> hope we cover, but rarely do we get through half of
> it, because they want to talk, and often deviate. My
> rule, as long as they are using English-what they are
> paying for, I don't care. Yes, and I do have another
> rule, they can verbally argue, but no throwing books
> at each other--I run some pretty lively classes!
> 
> Christina
> 
> 
> 
> 
> 
__________________________________________________
> Do you Yahoo!?
> Y! Web Hosting - Let the expert host your web site
> http://webhosting.yahoo.com/


	


	Group: dogme
	Message: 2426
	From: Luke Meddings
	Date: Mi Okt 23, 2002 10:34 

	Subject: Re: Re: Intersubjectivity: Imposed and Emergent


	'But I honestly don't think I've ever fantasised
about what I'd do if I saw a cat stuck up a tree, or my car broke down in
the outback with three friends and a red and white parachute. Even if the
army do do it. How far are these t(r)eachery ideas going to motivate???'

Oh yes! Nice one, Fiona. Treachery indeed. And a perfect example of imposed
nonsense in the name of communicativation.



	


	Group: dogme
	Message: 2427
	From: Luke Meddings
	Date: Mi Okt 23, 2002 3:25 

	Subject: Re: Re: communicativation


	The reason exercises like this appeal to so many teachers and course
bookwriters, I think, is a) because they are pure grammar translation in
silly clothes, and thus appeal to our desire to both please and displease
our parents [he writes from Vienna], and b) because they highlight form so
clearly, and the predominant teaching culture is one in which form rules. If
something highlights form it must be useful, and if there's an infernal cat
stuck up a tree it must be fun. And thus is the grisly contract made.

> 'But I honestly don't think I've ever fantasised
> about what I'd do if I saw a cat stuck up a tree, or my car broke down in
> the outback with three friends and a red and white parachute. Even if the
> army do do it. How far are these t(r)eachery ideas going to motivate???'
(Fiona 22.10)

The connection Fiona makes is with the internal activity all this is
attempting to engage - and as she points out this is far from normal
fantasy, but rather pointless imagining. And I think the implied link with
business awaydays - a day's white water rafting to promote team spirit in an
entirely different and artificially levelled environment to the uneven,
everyday one in which people normally work - is instructive too.

From the teacher's point of view, I think that even if we wean ourselves off
complete materials dependence we are still too quick to get our students to
mimic written texts in the name of creativity - a 'great' lesson idea right
now, in England, would be to take the cat up the tree and develop it.

'What would you do if you saw a cat stuck up a tree?'
'I'd call the fire brigade.'
'And what if the fire brigade was on strike?' (real life! could happen!)
'I'd call the police.'
'And -' well, you get the idea.

It sounds ok on the face of it, but in spoken texts these neat forms just
fade in and out, mix and match - if you see a cat up a tree you're going to
call the fire brigade. And when would you actually have the above
conversation? Only if you were in a classroom? Or only if you had been
teaching English for some time?



	


	Group: dogme
	Message: 2428
	From: notcomic
	Date: Mi Okt 23, 2002 11:13 

	Subject: Roleplays gone mad


	Perhaps this idea may appeal to the more moderate of you. 

As I have referred to previously, I give my students (intermediate) 
a setting (trigger for a role-play - imposition or emergent??), and 
in groups they discuss what might be said, what might happen 
as a result of the conversation, what language may be needed 
etc.

I then organise a native speaker to come in to the class. 
(Preferably not a trained teacher - this makes it more interesting 
when mistakes/miscommunication occurs)

A student then has a conversation with the native speaker. This 
is videoed. (the less moderates cringe???)

We immediately review the conversation and discuss what 
happened: errors, miscommunication, strategies in 
conversation...

As a follow up, a transcript is made. This is valuable for analysis. 
One way to then use it, is have the class, in groups, re-write the 
entire conversation, to produce a similar meaning, but different 
text. They susbstitute words, phrases, and discuss the 
grammar. Works wonderfully. The acid test for - the resulting 
language (learnt language) is not artificial.

Comments please...

Notcomic



	


	Group: dogme
	Message: 2429
	From: Adrian Tennant
	Date: Do Okt 24, 2002 12:34 

	Subject: Re: Roleplays gone mad


	Sounds interesting - and a lot of work transcribing!

Dr Evil



	


	Group: dogme
	Message: 2430
	From: lifang67
	Date: Fr Okt 25, 2002 9:48 

	Subject: Re: Intersubjectivity


	Rob asks one very interesting question, and one really dumb one. If 
you go back and read what I wrote, and who I wrote it to, and why, 
you may understand that I do not, in fact, consider myself either a 
philospher-poet manque or a janitor. As for what I aspire to, that 
don't enter into it.

Now, for the interesting question. Why do I focus on particular 
language? Well, there is an interesting answer and a kind of dumb one 
too. First of all, because they need it and because it keeps coming 
up until we deal with it. But secondly, because I need it, so that my 
understanding of dogme is not restricted to pious principles and a 
physiocratic and personally convenient distrust of technology.

I think a lot of the discussion on dogme on this list has tended 
towards, to use another term from Freud, fetishism--an attempt to 
reify principles as things. 

Positively, we all like metaphors and are good at using them. 
Negatively, we tend to latch onto issues like photocopiers, OHPs, 
computers, and coursebooks rather than discussing the underlying 
issues.

The problem in my classes is that even with no photocopier, no OHP, 
no computer and no coursebook, some of my teachers are missing the 
boat. You can tell this by the way they restlessly change topics on 
learners.

T: How is the weather?
S: Fine.
T: What's the day?
S: Monday.
T: Uh...what is the date?
...

Or the way they aimlessly change learners.

T: What did you do this weekend, Ji-hyeon?
S: Nothing.
T: Oh. What did you do this weekend, Seok-hyeon?

What we have here, without any materials, without any photocopies, 
computers, or OHPs, is what Luke correctly calls "communicativation"--
talk which is simply filling space, and not connecting people 
together or connecting with real things.

Now, in my classrooms, this doesn't much matter, and it would be 
perfectly possible for me to just mark time, chat, and wait for an 
interesting topic to turn up. One always does, you know, if you wait 
long enough.

But there's a real problem out there that won't go away. It's class 
size. My students will go out and teach classrooms of forty children. 
And they will find out that respect for individuality and equality 
really pull in two very different directions. 

Respect for individuality requires the teacher to actually DO 
SOMETHING with each answer, and go into some depth. The questions 
must somehow be linked together, with the answer giving rise to 
another related question and not simply the circularity of:

T: How are you all today?
Ss: Fine, thank you, and you?

But justice requires that the teacher move on to the next learner and 
give him/her a turn.

I don't believe this problem is intractible, because I believe that 
it is possible for people to share topics. I believe teachers must 
try to draw answers together, and show that every learner in the 
classroom can give an answer that it potentially relevant to every 
other learner in the classroom. 

That's what using "the real interests and present concerns of the 
people in the room" really means. If it's not just pie-in-the-sky, 
then there has to be a concrete linguistic way of realizing this 
idealistic goal. I want every one of my students to discover it and 
recognize it for what it is:

T: Did anybody do anything wild this weekend?
S: I had a seven-on-seven blind date.
T: Yeah? Tell us about it.
S: ...
T: Incredible. Has anybody else ever done anything like that?

dk



	


	Group: dogme
	Message: 2431
	From: guiripoet
	Date: Fr Okt 25, 2002 10:34 

	Subject: Re: Catalan lessons


	I was fascinated by Scott's experiences in the Catalan class. So far 
I've sworn off classes and I'm trying to learn by reading papers and 
actually talking to people. The lady in the chicken shop is my best 
teacher, and insists that I respond by teaching her some English, and 
we don't just talk about the price of chicken. 

On the subject of English, I spent an hour talking with a Catalan guy 
yesterday. I'd brought some photos of my family to show him, with a 
nice TBLy sequence in mind. The result was an unstoppable flow of 
conversation which took in food, wine and the French and Catalan 
attitudes to business, travels in Britain and the Peruvian jungle, 
and Liverpool and Everton football clubs. Thus providing me with all 
the material I could wish for for all our encounters up to 
Christmas.



	


	Group: dogme
	Message: 2432
	From: dnewson2001
	Date: Fr Okt 25, 2002 10:41 

	Subject: Re: Intersubjectivity


	dk,

Have I got this right - you are saying that there is a conflict in the classroom between:

> using language to connect people and connect people with real things (the true purposes of language) and

> the teacher's understanble wish to give every pupil a chance - a chance to speak, a chance to learn?

Dennis



	


	Group: dogme
	Message: 2433
	From: F. Mortes
	Date: Fr Okt 25, 2002 11:20 

	Subject: Catalan lessons


	Dear all,

As a Catalan speaker, I'd like to say that I'm flattered, fascinated, 
intrigued and eager to hear more about the members' experiences with 
learning my L1 !

Keep it up, folks!

Francesc



	


	Group: dogme
	Message: 2434
	From: Dennis Newson
	Date: Fr Okt 25, 2002 1:31 

	Subject: Karagoez meets Pinnochio - Bilingual drama


	I did some more videoing for my wife yesterday.It is International week here in
Osnabrueck, north Germany, and on Sunday groups of pupils from a number of local
junior schools ( ages roughly 10-12 on average) have put together a programme of
what amounts to bi-lingual drama. The Turkish kids (all boys) are doing a shadow
puppet play with the classic figure Karagoez - good natured, but a bit slow - 
coming to terms with life in Germany; the Pinnochio group couldn't be at the dress
rehearsal, but the German group (German here means English, Portuguese, Turkish and
Russian) of animal hand puppets took over the Punch and Judy theatre and argued, in
English, about what is best - the best way to eat, sleep, wash and so on. The
Russians - in perfect German and Russian - did an incredibly accomplished (but far
too long ) version of Cinderella switching between Russian and German from scene to
scene - and the Polish group did a marvellous short production of Goldilocks with 
everyone played by two people - one in Polish, one in German. The most hilarious
scene was when the two masked grandmothers, one Polish-speaking, one
German-speaking, passed the microphone rapidly to each other from one side of the
bed to the other.

Dogmeish observations

- The video of the kids performing is a mine of material for observing and hearing
what went on in real time.
- It was the teachers, not the children, who argued
violently at times about which group was getting the most time and had the best
position in the programme.
- It was thrilling seeing groups of children switching
effortlessly between German and Russian, or Bosnian, or Serbian or Turkish, or
Italian or Spanish or Portguese and speaking a foreign language with such elan.
- Sadly, the kids in the German hand puppet group (speaking English) although they had
oodles of energy, had, in some case, such awful pronunciation it was virtually
impossible to understand them. 


Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2436
	From: scott_thornbury
	Date: Fr Okt 25, 2002 6:03 

	Subject: Re: Catalan lessons


	One of the most interesting things about the class is the chance 
to "observe" a teacher in her pre-lapsian state, i.e. with no 
training whatsover, operating on some kind of default DOS system, 
and without a book. Well, without a book to HAND, although someone 
somewhere must be feeding her those damned photocopies. The last 
lesson but one started with everyone doing "show and tell" with 
family photos. I had spent about three totally absorbing hours at 
the weekend preparing elaborate descriptions of just two photos. 
Others seemed to have done likewise. We huddled around while each 
took turns to show pics of bar-mitzvahs, weddings, family picnics, 
Mexican interiors, Argentine exteriors... We plied each other with 
questions, commented - brokenly - about family resemblances, and 
joked about the aging process. But, after about 20 or 30 minutes of 
this, we were cut short by the teacher who must have felt that this 
was all getting a bit out of hand. Her DOS setting seemed to be set 
on TEACH THEM mode. Out came the photocopies - the rules for marking 
accents on vowels - soemthing that of course even Catalan speakers 
have trouble with (am I right, Frank?) and which, in any event, is 
taught to native speakers only after years of speaking the language. 
But because it is one of the Sacred Mysteries of the language, it is 
ready made for transmission-type lessons. We preceded to take turns 
to read the rules aloud while she wrote them on to the board (thus 
duplicating what was in the handouts) and which of course was 
followed by practice exercises, consisting of isolated low frequency 
words like matalas and sindria (mattress and watermelon). There was 
nothing to do but grit one's teeth and play along.

In the breaks, though, the teacher joins us in the corridor while 
the smokers smoke, and we generally attempt to talk in Catalan - 
this is proving to be the most worthwhile part of the lesson: we 
struggle to make small-talk, while she supplies the words and 
refomulates where necessary, and there is no blackboard available 
for distracting "teaching" interventions. Ironic, huh?

Last night threatened to be more of the same - we were doing plurals 
and prepositions, and in the break I took the bull by the horns and 
explained how to set up a "picasso dictation" (dictate the layout of 
a room, for example, and students draw, then compare). She took to 
this with a relish and we spent a hilarious 40 minutes creating this 
elaborate interior, which she then had the wit to make us ask and 
answer questions about. This generated a lot of very rich and useful 
language as well as a lot of teasing, banter and laughter as we 
tried to outdo each other by asking increasingly devious questions. 
We are to describe a room of our own for homework - again, Mari's 
idea - which suggests that her intuitions are sound and that given a 
nudge in the right direction, she could be a great teacher. 

During the break she told us that she had heard of another centre 
where they taught Catalan for roughly the same price, but that the 
teachers were "professionals", implying that we might like to try 
it. The unanimous repsonse was - professionals, yuk! We'd much 
prefer you, Mari. Professionals conjured up images of teachers who 
were likely to be even more transmissive, and certainly a lot less 
accommodating, than her. "Seco" was the word someone used - "dry". 
Whatever Mari is, she's not dry. I'm happy to put up with an hour of 
the rules of accentuation, and irregular plural forms, for the sake 
of the show and tell, the chat in the break, the picasso dictation, 
and the guest she brought in - that is to say, the "dogme moments".

Scott



	


	Group: dogme
	Message: 2437
	From: lifang67
	Date: Sa Okt 26, 2002 9:13 

	Subject: Re: Intersubjectivity


	Dennis:

I don't know about the "real" purposes of language (though I imagine 
they have very little to do with connecting people with real things, 
or else fiction, politics, and vast swathes of social life would be 
unthinkable). But I am saying that when you have forty children in a 
class, and you want to talk to them all, you are in a bit of a 
quandary.

You can talk to the whole lot at once: "How are you all today?" But 
they can't give meaningful answers all at once, so you are going to 
be limited to formulaic speech. That's why T-EVERYBODY talk is so 
often circular.

T: How are you all today?
Ss: Fine, thank you, and you?
T: Hungry! I need some breakfast!

The first "you" is too plural to yield anything but a formulaic 
reply. With the second "you", some development and creativity and 
truth value becomes possible--but notice that topic control has 
passed back to the teacher.

You can talk to them one by one: "And how was your week, Su-hi?" But 
then what?

There are a couple of ways of showing that you were listening to the 
answer. One is to pop up one level and pass linguistic judgement:

T: How was your week, Su-hi?
S: So-so.
T: Very good.

Another is to stay on the same level and engage the answer as a real 
message of one kind or another?

T: How was your week, Su-hi?
S: So-so.
T: (Laughing) OK--let's have the good "so" first. Did anything good 
happen?

The problem is that the response to this needs a response too. An 
that response will imply more response. Sacks says that the asker of 
a question has a right to speak again. Sometimes this right is a duty:

T: Did you ever do anything you really regretted?
S (weeping): Yes. Last week. (The student had just gotten married.)

Right or duty, it's not a problem; it's a solution. It's in this 
process of exploration that you find out the "real and relevant 
concerns of the people in the room".

The problem is the other 39 small people in the room. They have real 
and relevant concerns too, and they are not going to wait for very 
long before they start setting fire to your classroom.

Imagine "chat" as a kind of infinite three dimensional space, 
extending along three axes. One axis we will call the "What" axis: 
the weather, the weekend, the week... This is the topic along which 
conversation normally develops, and it's only the nervous topic 
hopping of the teacher under pressure to get to the 'real" topic that 
destroys its natural unbroken coherence.

Another axis we can call the "How" axis: "Did you ..." "How was 
it?" "What happened next?" "Why?" "Tell me more" This involves, you 
will notice, a hell of a lot of what Scott and Larsen-Freeman will 
call "grammaring", specifically "grammaring up". It also involves a 
gradual progression from what Bruner would call "lower level 
questions" (e.g. "Did you?") to questions that require higher level 
cognitive processing. ("Why?") But most importantly, there is 
coherence along this axis too, for the reply to each question forms 
the substance of the next question: "Really? What exactly do you mean 
by...?" "But why did you...?" "And then what?"

The final axis, though, is the one that manages the class. It's 
the "Who" axis--who the teacher is talking to. My students tend to 
talk to three people: EVERYBODY, ANYBODY, and SOMEBODY. That is, they 
tend to address either the WHOLE class, with all the circularity and 
formulaicity that implies, or they tend to turn their backs on the 
whole class and develop a discourse with a single, interesting (and 
usually priveleged and better schooled) child.

Traditional teaching believes that all is balance--that there is 
a "happy medium" in which "What", "How" and "Who" find their lowest 
common denominator. There isn't, though. The medium is a profoundly 
unhappy state of affairs, where learner is pitted against learner, 
and the teacher alternates between the teacher-as-benevolent-tyrant, 
shouting at the whole class, and the teacher-as-the-teacher's-pet's-
pal. That is why my learners are restlessly changing the topic on the 
learners, or changing the learners on the topic.

What I am arguing is that the dogmetic truth lies not in the centre 
of this space (with the most vacuous topics adddressed to the 
majority of the class in the most simple language) but out on the 
dangerous edges. It's not a matter of the truth lying in the teacher-
dominated middle, but beyond all three extremes simultaneously, with 
the disappearance of the teacher and the handing over of topic 
control and discourse itself to the learners. 

On the "WHAT" axis, there is the LEARNER-generated topic. On 
the "HOW" axis, there is teacher silence, and LEARNERS chiming in 
with "That reminds me of..." And on the WHO axis there is student to 
student to student.

Words like "too", "both", "anybody else?" are very small stepping 
stones on the way to those dangerous extremities of chat space. But 
they are steps in the right direction.

About a week ago, one of my older graduates, who has been under 
immense pressure at work and who functions as kind of the 
class "mother", burst into tears when I asked her a rather abrupt T-S 
question about dialogue journal analysis. One of her classmates took 
her off to a sofa in my office, and when she came back, two other 
classmates sang a well-known children's song about mother's love to 
her, while two other classmates intermittently sang and discussed 
the appropriacy of the song until we were all laughing again.... 
That's what graduates can do. Because, you see, they are experienced 
teachers.

dk



	


	Group: dogme
	Message: 2438
	From: Dennis Newson
	Date: Sa Okt 26, 2002 9:36 

	Subject: Be prepared - Dogemeists do it their way


	Prompted by recent posting by dk and Scott (here and elsewhere) I was musing as I did my Saturday 
morning 10 lengths in the Niedersachsen swimming pool, and dried my hair afterwards...

A dogmeist is far more prepared for a lesson than a teacher armed only with a textbook or a pile of 
photocopies. (S)he is prepared in the way that a therapist or the director of a play in prepared. 
At h(is)(er) best, the dogmeist is tuned in, fine-tuned, quiveringly attentive and ready to receive 
and react to signals on many levels - linguistic, social and individual.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2439
	From: F. Mortes
	Date: Sa Okt 26, 2002 9:50 

	Subject: Re: Re: Catalan lessons, rather off-topic


	On Friday, October 25, 2002, at 07:03 PM, scott_thornbury wrote:
> Out came the photocopies - the rules for marking
> accents on vowels - soemthing that of course even Catalan speakers
> have trouble with (am I right, Frank?) and which, in any event, is
> taught to native speakers only after years of speaking the language.
> But because it is one of the Sacred Mysteries of the language, it is
> ready made for transmission-type lessons.


Scott,

Yes, welcome to the marketplace of Catalan prescriptive grammar as a 
trading commodity! Perhaps rather than MacNuggets, we should be talking 
about MacButifarres, but they're essentially the same thing :-)

In my opinion teaching beginners the rules governing accents in Catalan 
is probably both cruel and a waste of everybody's time, mainly due to 
poor learnability and low surrender/communicative value at this stage. I 
also think that most native speakers use accents correctly not because 
they have been taught the rules, but because they've done lots of 
reading in their L1 and have accurate mental representations of what 
spellings look like (including accent). I find myself resorting to 
learnt rules only when in doubt (e.g. when needing to write down an 
unusual word).

To Mari's defence, I should point out a couple of things:

1. Catalan is an ordinary language living in extraordinary 
circumstances. It's a bloody miracle it's still alive, if you ask me. 
Because of those special circumstances, many issues to do with Catalan 
teaching, learning, prescription, oral vs. written standards, literacy, 
etc are still severely distorted and hard to judge.

2. As far as I know there is still no formal training for teachers of 
Catalan as a Second or Foreign Language. Meaning that Catalan teachers 
working with adult learners for whom this is a new language come from a 
secondary school teaching background/training. To give you an example, 
it's a bit as if IH London only employed secondary school English 
teachers to teach their foreign students. Needless to say, this is far 
from ideal. Rumour has it that the newly-formed Institut Ramon Llull 
(the Catalan version of the British Council) may remedy this situation. 
Of course, the Instituto Cervantes has shown zero interest in promoting 
the teaching/learning of Catalan, even though they keep saying Catalan 
is a Spanish language :-)


BTW,

Si vols sentir català parlat, et recomano que visitis www.catradio.com 
(la web oficial de Catalunya Ràdio) i et baixis els programes que et 
facin gràcia (notícies, tertúlies, actualitat, viatges, humor, 
entrevistes, etc). Ho tenen tot arxivat en format RealAudio i 
generalment els programes d'un dia ja estan disponibles l'endemà. Si 
vols llegir notícies en català, www.e-noticies.com i www.vilaweb.com 
valen la pena.



	


	Group: dogme
	Message: 2440
	From: Liz Suda
	Date: Mo Okt 28, 2002 2:33 

	Subject: RE: Re: Catalan lessons, rather off-topic


	Greetings Dogme practitioners,
Having 'lurked' on this list for some time, and really enjoyed the
discussion I thought I might 'out' myself and make a comment here.
Earlier this year I was in Spain for a few weeks doing research into
Dialogic Literacy Circles which originated in Barcelona.
With just a term (10 classes of three hours each) of Spanish language I
plunged right in the deep end and tried to use the
language to communicate with the participants of these groups. Some
extraordinary communication occurred, but now some 4 months
or so later I can barely muster a sentence in Spanish having not heard or
used it since.

On my last night in Barcelona I had dinner at the house of an expat
Australian woman who is married to a Catalan man, with whom
she has two sons. She speaks Spanish to her husband and English to her sons.
Her husband speaks Catalan to his sons and Spanish
to his wife. The boys speak Catalan to their father and English with their
mother and Spanish to each other! The amazing thing is it all
seems to work. The boys find themselves correcting their English teachers'
English and move fluently between the three languages, all three of which
are taught at their local primary school.
I of course found it almost impossible to follow anything but the English
exchanges but still vouch for the real life communicative immersion
approach to learning a language. It's certainly a lot more fun.

Liz Suda
Flemington Reading and Writing Program
Melbourne, Australia


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2441
	From: lifang67
	Date: Di Okt 29, 2002 2:56 

	Subject: News From Nowhere


	Luke is always fond of things connected with the Arts and Crafts 
movement but dubious about whether or not they have a language-
teaching connection, so I thought I might share this, tangentially 
related to Liz's latest.

William Morris, who to his chagrin will always be remembered as the 
inventor of Paisley wallpaper, was a founder of Arts and Crafts, a 
poet, a furniture maker, a novelist, and of course a raving 
communistic rabble rouser. In and around 1890 he wrote an account of 
life under communism called "News From Nowhere" set somewhere around 
the year 2003, which is probably one of the very few futuristic works 
which does not focus on gee-whiz technology and leave social 
relations in the dark ages. 

He argues, on the contrary, that people will rather prefer the 
organic way of life once the novelty of vehicles which operate 
by "forces" (electricity is probably what he meant) and other 
advances wears off, and above all when labour can be appreciated for 
the pleasure it really does provide. 

Old Hammond, the Sage of Bloomsbury, is explaining to the author the 
various changes that have come about since the evil 19th Century. 
Here's the bit on education in general:

"The whole theory of their so-called education was that it was 
necessary to shove a little information into a child, even if it were 
by means of torture, and accompanied by twaddle which it was well 
known was of no use, or else he would lack information lifelong; the 
hurry of poverty forbad anything else. All that is past; we are no 
longer hurried, and the information lies ready to each one's hand 
when his own inclinations impel him to seek it. In this as in other 
matters we have become wealthy: we can afford to give ourselves time 
to grow."

"Yes," (says the objecting Morris), "but suppose the child, youth, 
man, never wants the information, never grows in the direction yoiu 
might hope him to do: suppose, for instance, he objects to learning 
arithmetic or mathematics; you can't force him when he is grown; 
can't you force him while he is growing, and oughtn't you to do so?"

"Well," (says Hammond) "were you forced to learn arithmetic and 
mathematics?"

"A little," (says Morris).

"And how much arithmetic and mathematics do you know now?"

None, poor Morris must admit; the organic mind allows to wither the 
inorganic limbs which are mechanically added and not used. (246, 
Three Works by William Morris, Lawrence and Wishart, 1968)

Here's the bit on language learning specifically.

"Of course," (Hammond) said; "sometimes even before (children) can 
read they can talk French, which is the nearest language talked on 
the other side of the water, and they soon get to know German also, 
which is talked by a huge number of communes and colleges on the 
mainland. These are the principal languages we speak in these 
islands, along with English or Welsh, or Irish, which is another form 
of Welsh; and children pick them up very quickly, because their 
elders all know them; and besides our guests from oversea often bring 
their children with them, and the little ones get together, and rub 
their speech into one another." (p. 210)

Of course, the futurists who saw a technologically endowed barbarism 
rather than an organic civilization were rather more correct than 
Morris. But Morris' description of how reading is taught (209) is 
really very close to Ashton-Warner. Morris would argue that modern 
barbarism was not at all ordained, anymore than snobbery is necessary 
to academic excellence.

Elsewhere, a younger communard tells Morris that there are a number 
of mathematics and science enthusiasts around, but for the most part 
people prefer "amusing" work with their hands. Personally, he rather 
disapproves of children becoming bookish, but...

"After all, I don't know that it does them much harm, even if they do 
grow up book-students. Such people as that, 'tis a great pleasure 
seeing them so happy over work which is not much sought for. And 
besides, these students are generally such pleasant people; so kind 
and sweet tempered; so humble, and at the same time so anxious to 
teach everybody all that they know." (211)

Here Morris comments, rather bitterly, "This seemed to me such VERY 
queer talk..."

dk



	


	Group: dogme
	Message: 2442
	From: Diarmuid
	Date: Di Okt 29, 2002 6:22 

	Subject: Re: News From Nowhere


	dk does us all a favour by drawing our attention to the work of the anarchist writer William Godwin who may also be remembered as the father of Mary Shelley. He is widely regarded as the Grandfather of English anarchism and there is a book called 'The Anarchist Writings of William Godwin' including a section on education, which was a favourite for Godwin. He rails against national curriculums, imposed discipline and the slavery which many children are forced to submit to. Definitely worth a read and Godwin has his seat of course at the side of Bruce and Silvia in the Pantheon.

For those of you who are interested, Marshall, P (1986) The Anarchist Writings of William Godwin, Freedom Press: London.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2443
	From: lifang67
	Date: Do Okt 31, 2002 3:58 

	Subject: Stinkbomb in the Pantheon


	I don't know if anything should be in the Pantheon, except maybe a 
good-sized stinkbomb, Diarmuid.

Bruce Lee made very undogme movies, Sylvia Ashton-Warner beat her 
kids, had very dodgy ideas about child sexuality, and probably 
accepted Jung's ideas about racial memory. Godwin was alright, but 
his "Caleb Williams" bored me to tears. Morris made furry red 
wallpaper that made many a midnight piss a matter of profound 
existential angst when I was younger...

To tell you the truth, I never even liked the new "manifesto" on the 
dogme page at yahoogroups. For one thing, I'm not sure I really 
understand this sentence:

"(L)anguage learning is both socially motivated and socially 
constructed, and to this end (to what end?) we are seeking 
alternatives to models of instruction that are mediated primarily 
through materials..."

Well, in a sense, all mediation takes place through materials. That's 
what mediators are. Written, as opposed to spoken, stuff?

"...and whose objective is the delivery of '"grammar mcnuggets'."

Needs to be explained, that. Or at least capitalized. To me, what 
this really says (connecting with the first bit on social 
motivation/construction) is that grammar is mediated by PEOPLE and 
not just the pre-analysis of dead language data by coursebook writers 
making perfectly good chickens into kitchens of Kiev.

In Scott's book, he strongly suggests that grammar emerges through 
the analysis of input for grammatical regularities. I think if that 
were the whole story, the dead language data might just do.

Let me give you a bit of living data that one of my graduate students 
just dragged in. The teacher is getting the children to put houses on 
a ¡°map¡± and then talk about where the house is (the grammar 
mcnugget of the lesson is prepositions of place). Of course, the kids 
are irrepressible and insist on jazzing it up. 

T: You¡¯re a hotel owner? Really? You¡¯re a hotel owner? Very good. 
S1: My house is on the volcano.
T: Volcano! Very good!
S2: My house is under the lake.
T: Under the lake.

My graduate student is sitting near one group in the back, and she is 
distracting them a little.

S2. My house is in the lake.
T: School (sic) is in the lake. Can you swim? Yes?
S2: Yes.
T: Good. Can you fish? 
S2: Yes. 
T: Do you like fishing?
S2: Yes, I like very much.

Now the kids have to get up and "report". Most of them stick to the 
language point.

S1: My house is on the mountain.
T: On the mountain. Very good. S4?

But not the ones who've been interacting!

S2: My house is in the volcano because I like volcano.
T: Very good. And you?
S2: My house is by the lake. My house is in the lake because I like 
lake.

The ones who got some longer, many-turned discourse scaffolding, 
beyond the grammar McNugget of the lesson, end up incorporating the 
answers to the questions in longer, horizontal, grammatical replies. 
Vertical length becomes horizontal length. Discourse complexity 
becomes grammatical complexity. And in fact inter-psychological 
learning becomes inter-psychological growth.

It's not just about analysis of input. It's not even 
really "developmentally led" or "organic" as Ashton-Warner seems to 
think. It's socially constructed and socially motivated.

The redeeming part of our "manifesto" comes at the end, with the 
cryptic ref to what has to be one of the most completely undogme 
movies of all time. I REALLY hate the implied distinction between 
mortals and masters, of course. But fortunately the quote itself 
clearly says, "no one can be told..."

Since no one can be told, why all the telling? Or is the joke on me?

dk



	


	Group: dogme
	Message: 2444
	From: Fiona M
	Date: Sa Nov 02, 2002 2:20 

	Subject: peer-work


	I've just had dinner with a friend who has recently moved from EFL to secondary; at his new school, they're being given a course by some educational psychologist who claims that the problem with pair or group work is that students tend to learn the errors made by their peers. The course isn't just for language teachers, but geography, history, maths.......teachers too.
He asked me if I knew of any published research that refutes this negative aspect of pair/group work, and we discussed Stevick, Krashen, Skehan, Thornbury and the obvious pluses of..........but 
Is there a study that tends to prove that students don't necessarily pick up errors? My mate says he knows (we know) instinctively, and from years of experience and training, the benefits of p/g work, but we couldn't think of anything that might convince geography teachers.
Any ideas or recommendations?
Thanks
Fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2445
	From: lifang67
	Date: Sa Nov 02, 2002 6:53 

	Subject: Defiance and Deviance


	Fiona:

There is all that great stuff in "Talking to Learn" (RR Day eds 1986, 
Rowley MA: Newbury House): Porter and Rulon & McReary found that the 
main differences between teacher led work and groupwork, besides the 
obvious fact of increased learner output, were that the groups tended 
to have a LOT more negotiation and questioning.

Craig Chaudron, in his 1988 "Second Language Classrooms" does a whole 
review of studies on this question and decides that there is no 
significant amount of error transfer learner to learner (CUP).

Here's Ellis (R.), p. 599 of his doorstopping brick of a book, "The 
Study of Second Language Acquisition":

"Both Pica and Doughty, and Porter, show, not surprisingly, that 
interlanguage talk is less grammatical than teacher talk. It is 
possible, therefore, as Plann (9177) has suggested, that exposure to 
incorrect peer input may lead to fossilization. However, two of 
Porter's findings give reason to believe this may not be the case. 
She reports that when learners corrected each other's errors, they 
did so wrongly only 0.3 percent of the time and also that only 3 
percent of the errors produced could be attributed to repetition of a 
fellow student's error. In general, therefore, learners do not appear 
to be unduly disadvantaged by exposure to deviant input from other 
learners."

This is slightly incredible to me. How can Porter tell the difference 
between an error that was learned from another learner and an error 
that was shared to begin with? If language learning is basically a 
matter of "pick up and practice", and "listen and repeat", how could 
leaners avoid picking up and repeating each other's errors?

I think we can explain it this way. I argued last time that there are 
TWO possible ways that "inter-psychological" language can 
become "intra-psychological". 

One is, as I suggested, when people summarize discourse as grammar, 
by conglomerating constructions made collectively across many turns 
as a single turn. Here's some of my video data again:

T (explains in Korean that Pinnochio is trying to use English 
homework to fool Gepetto about the reason for his after-school 
exploits): I...
S1: Studied.
T: I studied. (in Korean: Right. What's next?)
S2: I homework.
S3: I did
T: I...(in Korean: Yeah, you got it, it needs a verb, doesn't it?)
Ss: Did
T: (in Korean: Yeah, great. Let's hear it again!)
Ss: I did!
S1: I did!
S2: I did my...
Ss: homework.
Ss: I did my homework! Ya!!!

"Vertical becomes horizontal" and a discourse co-construction is then 
summarized as a grammatical one, created collectively but now owned 
individually. What was inter-psychological becomes intra-so--as the 
students very properly say, Ya!!

You can see that this way of constructing is subject to at least 
THREE kinds of checks on errors. First of all, two heads are better 
than one. Secondly, the teacher is standing watchfully by. But 
thirdly, and I think most importantly, the horizontal "summarizing" 
of the vertical construction involves every child recreating the 
grammar in his/her own head, according to his/her own rules and 
subject to all the critical perfectionism that involves. Children who 
are not ready to defy the teacher are very ready to vie with each 
other in building a better version of a collectively authored 
utterance.

The second way is, as Scott suggests, by analysis of input. This is 
frequency based, and only at the point where there are 
enough "deviant" inputs to create a whole grammar are you going to 
get consistent deviation, at which point deviation becomes the norm, 
and a whole dialect, and not just an error, comes into being. Vive la 
deviance!

dk



	


	Group: dogme
	Message: 2446
	From: F. Mortes
	Date: Mo Nov 04, 2002 9:26 

	Subject: Re: peer-work


	Fiona,

This may not be of great help, but I seem to recall reading an article 
on the subject in the English Language Teaching Journal, probably late 
90's. Someone else may recall the exact issue. If you have the CD_ROM 
compilation, I believe it is fully searchable ... Unfortunately, I 
haven't got it.

Sorry I can't offer anything more specific.

Francesc

On Saturday, November 2, 2002, at 03:20 AM, Fiona M wrote:

> I've just had dinner with a friend who has recently moved from EFL to 
> secondary; at his new school, they're being given a course by some 
> educational psychologist who claims that the problem with pair or group 
> work is that students tend to learn the errors made by their peers. The 
> course isn't just for language teachers, but geography, history, 
> maths.......teachers too.
> He asked me if I knew of any published research that refutes this 
> negative aspect of pair/group work, and we discussed Stevick, Krashen, 
> Skehan, Thornbury and the obvious pluses of..........but
> Is there a study that tends to prove that students don't necessarily 
> pick up errors? My mate says he knows (we know) instinctively, and from 
> years of experience and training, the benefits of p/g work, but we 
> couldn't think of anything that might convince geography teachers.
> Any ideas or recommendations?
> Thanks
> Fiona
>
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to 
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2447
	From: Julian Bamford
	Date: Di Nov 05, 2002 1:25 

	Subject: peer-work


	Fiona asked (11/2 ""Peer-work") re. pair and group work: "Is there a study
that tends to prove that students don't necessarily pick up errors? ...We
couldn't think of anything that might convince geography teachers.

I passed your question on to Marc Helgesen who has spoken and written on
pair and group work. His response is below.
Julian
-------Marc's response
I don't know of anyting recent (in part, perhaps) because this is
such a non-issue in elt.
This is an ancient reference but:

Long, M & P. Porter, June 1985 "Group Work, interlangauge talk and
second language acquisition" TESOL quarterly 19 (2) is sort of the
classic piece. It found peer talk superior to teacher-led "lockstep".

>Is there a study that tends to prove that students don't necessarily pick
>up errors?

This is an aspect of the errors and correction issue. To my
knowledge, there has never been any evidence that error correction
works (language planning, however, does increase accuracy. One
article is Foster, P and P. Skehan (1996), Studies in SLA, 18,
299-323. I don't know that this will be of any help but two
arguments I would use are:
a. If the ELT profession which specifically studies language
learning/acquisition doesn't worry about it, the teachers in other
subjects should follow that lead.
b. Little kids, still learning L1, talk to each other . I've never
seen one get stuck doing infantile language as they grew up.

All learners need continued input. Reading is especially good since
the learner controls the speed on input (i.e., can make use of
bottom-up and top-down skills.

Let me know if you (or the writer) needs copies of either of the
articles mentioned.
------end of Marc's response



	


	Group: dogme
	Message: 2448
	From: Robert Haines
	Date: Di Nov 05, 2002 3:08 

	Subject: Jobs in Japan


	Looking for a short-term position in the Osaka area. Anyone have advice or job sites to recommend?

Thanks in advance.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2449
	From: mathewbrigham
	Date: Di Nov 05, 2002 8:45 

	Subject: some thoughts and observations on the dogmetic approach.....


	Hello all...

I don't get much time to properly browse through many of the 
wonderful messages posted here...and therefor I risk repeating things 
that have come up before...nevertheless whilst i have been chewing 
over the theoretical side of things I have been trying to implement 
these things in practice -with some confusing results -this is a 
whoppingly long message (sorry!) but any responses would be greatly 
appreciated and will be filtered through to my school to any 
receptive colleagues! i suspect these issues may be difficult for 
many of us --anyway here we go....

i will briefly categorise them under the following:

a) listening
b) video
c) uncovering grammar
d) conciousness raising
e) multi-lingual students
f) intonation and pronunciation


a) I read that 'normal' EFL listening exercises may be a waste of 
time...since they are disembodied, impersonal and unnatural - but 
what about factors against this?:

- ss may get bored from hearing only the teachers voice every time
- ss will not get exposed to different tones, accents, speeds,
intonations, etc.
- is it not useful to get used to the patterns of two or more people
speaking together, ie. what we often hear on an EFL listening? If 
teacher does it all himself the other people may all sound too
similar, may they not?

b) what about the use of video - is this also of little use?

c) i try to uncover the grammar as much as possible. I have used 
most of the techniques from G Uncovered - are these just a few of 
many many techniques or are these the main ones, the best ones? I am 
now repeating some of these..and although I tweak them around, I feel 
students may be getting a little bored with these approaches...is 
this my 'fault' - am i not being inspring, motivating, entertaining, 
creative enough? is the uncovering approach inexhaustible (like the 
very unfolding nature of life itself?!!!)

d) i really appreciate the conciousness raising tasks that are given 
as examples...i want to make my own...but i draw like a 5 year old 
and have a hard time making my stick men do anything other than the 
most simple tasks/postures/activities...any ideas? Will a book be 
produced of conciousness raising tasks or should i try and find other 
pictures or learn to draw better? - does anyone know of a good book 
with all kinds of simple drawings that might be used for this?

e) how do i deal with the multi-lingual classroom in a dogmetic 
style? I don't seem to find students either being 'slow but 
grammatical' or 'fast but lexical' - I often find they are 'slow and 
mixing grammar' and 'fast and mixing grammar' - I don't know how to 
get over these problems...i have had some intermediate students for 3 
months now and they are still making the same kinds of mistakes and 
they are not becoming either more 'grammatical' or 'faster' - is this 
largely down to me now tackling things from enough angles, lack of 
experience and so on..? I find that the theory is great but the 
practise just isnt the same ie. i dont see the improvements and they 
certainly don't...!!!

Following on from this what about the massive differences between 
language groups particularly between european vs. oriental students? 
I have had deep talks with oriental learners who happen to be good 
friends of mine and they feel that teachers dont appreciate the 
differences between these two language/cultural groups with huge 
differences in sentence structure (s-v-o being different), stress and 
intonation, cultural associations and so on....even if i uncover 
grammar and deal with the content-language (vocabulary) won't there 
be obvious difficulties...since some students will have a similar 
language form in their own language, or the order might be similar 
for some students...How do I get around this?

f) how do you incorporate intonation, and pronunciation into an 
uncovering approach or a modern approach to vocab teaching?

And even more difficult, how do you cope with this in light of the 
difficult multi-lingual situation ? I have 3 'advanced' (what a 
joke!) level students from Korea who would barely be understood by a 
native speaker and certainly would not be able to understand a native 
speaker - are they not beginner level in speaking despite advanced 
levels of conciousness about grammatical points and content words? 
what can be done about this?


well there we go...quite a lot of 'stuff' here...but i cant make 
headway with respect to these things so any ideas I would love to 
hear from any of you,

best wishes

mathew



	


	Group: dogme
	Message: 2450
	From: Dennis Newson
	Date: Di Nov 05, 2002 9:11 

	Subject: Re: some thoughts and observations on the dogmetic approach.....


	Mathew,

I seem to remember there is a book with a title like "Drawing for teachers" by Andrew Wright of 
IATEFL conference fame. It may be just one of the things you are looking for.


Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2451
	From: Adrian Tennant
	Date: Di Nov 05, 2002 10:01 

	Subject: Re: some thoughts and observations on the dogmetic approach.....


	> I seem to remember there is a book with a title like "Drawing for
teachers" by Andrew Wright of
> IATEFL conference fame. It may be just one of the things you are looking
for.

I think you might mean "1001 Pictures for Teachers" by Andrew Wright -
probably CUP

Dr E


>
>
> Dennis--
> Dennis Newson (retired)
> formerly at the University of Osnabrueck, Germany
> List Manager CETEFL-L
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2452
	From: Diarmuid
	Date: Di Nov 05, 2002 11:05 

	Subject: Re: some thoughts and observations on the dogmetic approach.....


	Hi Mathew
If you had the time to browse through the thousand + postings (you wouldn't be a teacher...boom boom), you'd see that you are not the first convert to dogme who struggles putting it into practice. You'd also see that there are very few true dogmetics on this list. So, my first thing would be to say, 'Don't worry if things aren't going great, they are going better than they would be if you didn't care at all.'

As for the other things, here goes:

Listening
On the contrary, my students (largely Chinese, but with a couple of other people of different nationalities) seem to want to hear nothing other than the teacher's voice! Not true, they also want to hear more from 'real' people (ie Mancunians). That said, they are certainly not restricted to the teacher's voice in class. They have to listen to each other (on the rare occasions that they talk) and try to work out what the hell they're on about. I still use a tape from time to time, but an honest Diarmuid would admit to using the tape to get some sort of Face Validity and/or to fill in a bit of time. That said, there's radio, TV, other teachers etc. But the main point is that by listening to each other, they should be getting a lot of listening practice. DK's latest postings about creating genuine conversations where they have to listen and respond as naturally as possible should keep them on track.

VIDEO
Is of use, of course. It provides a safe environment for many students to listen in to somebody talking and also to pick up on all the non-verbal cues that go to make up communication. It might not be dogme, but dogme isn't everything. If you think you're students will benefit from it, use it.

GRAMMAR
I haven't actually taught any Grammar Lessons for a very long time now and I very often get cold sweats and panic that I am depriving the students of what they need. After all, I was given a lot of gramar teaching as a student and I learnt something about the language. However, I am convinced that students really only need to know the metalanguage and that will give them enough to ask questions (if you're lucky enough to have that kind of student) or for you to ask questions of them. If they know what do/did etc generally do, if they know that English uses different words/inflections to show when things happen, etc etc, they will have all they need for the basics. The rest may come out through correcting written work, focussing on errors made whilst speaking etc. Of course, it may not come out...but a bi of faith may be all that is missing there.

Rather than have set techniques to 'deal' with grammar, it might be useful to just keep an eye out for errors, give feedback at an appropriate time and ask students to try and use the language that you have focussed on in the class. At some point new ideas will start occurring to you, taking you away from grammar auctions and spot the differences. The idea of consciousness raising is to equip the students with techniques they can use on their own. Most activities done by teachers to students are based around techniques that work well for the teacher or that the teacher thinks will work well for her students. A simple set of questions: 'What does that mean?'; 'Is that the same as that?'; 'Is there any difference between XX and Y?'; etc is all they need.

PRONUNCIATION
What are your goals? Intelligibility? Perfection? Personally, I go for the former as my students don't seem to put so much value on sounding like a ntive speaker! I go about it by dealing with problems as they come up, telling them what I understood when I have clearly misunderstood; drawing their attention to relationships between spelling and pron; drilling intonation when necessary; asking them to ham things up where they can etc. It might not be great, but we're getting there.

EUROPEANS V ORIENTAL STUDENTS
The gap between the two has been causing me sleepless nights for the last year and a half. The expectations of many of my Chinese students are vastly different to what I seem able to give them. On top of that, their motivation is somewhat circumspect to begin with! But, they're still cooperating to varying degrees. Other teachers who are adopting even more extreme dogme attitudes are having roaring successes, which leads me to thinkt hat it has a lot more to do with the other messages that our behaviour emits. I often lack confidence. The more successful colleagues are going in exuding confidence. I recently heard that something like a meagre 7% of communication has to do with what we are actually saying. How we say it, how our students feel about us, how we dress etc is far more influential.

Don't know if any of this is any use. Am just typing with eyelids getting heavier and heavier. Let us know how things develo.

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2453
	From: lifang67
	Date: Mi Nov 06, 2002 12:02 

	Subject: Re: peer-work


	Peer-peer error transfer a NON-ISSUE, Marc? I don't think so. 
Actually, the problem of "classroom dialects" is at the root of a lot 
of very recent stuff, from Ohta (See "Pragmatics in Foreign Language 
Teaching, Kasper and Rose, CUP 2001) to Jennifer Jenkins!

For this reason there's a great round-up on peer-peer interaction in 
the latest issue of the Annual Review of Applied Linguistics by 
Merrill Swain, Lindsay Brooks, and Agustina Tocalli-Beller. It's true 
that the notion of error contagion doesn't get much discussion, but 
this is from p. 179:

"Not all the peer interaction was error free, but Ohta found, 
contrary to a previous study by Mackey, McDonough and Kim..."

(I'd like to get my hands on that, but it's not cited in the index--
anybody seen this?)

"that incorporation rates of incorrect utterances were very low. 
According to Ohta, the benefits of peer interaction outweigh any 
negative effects, as through scaffolding, learners build bridges to 
proficiency."

Ohta claims that even LESS proficient people can help MORE proficient 
people. Swain says this too--and argues that this is how performance 
comes to lead competence.

Actually, we observed a fair amount of this learning, ye, out of the 
mouths of babes and sucklings, when we did a study here in Korea 
(desk-drawer publications, I'm afraid) that showed, rather 
incredibly, that "Low Output Generators" (LOGS, for short) paired with
High Output Generators (call 'em HOGS) performed BETTER than two HOGs 
in a pair.

I remember explaining this by using my old China "English Corner" 
experience. In "English Corners" (the corner of a public park which 
in many Chinese cities and almost all Chinese universities is set 
aside for free English practice) you often find flocking behaviour 
around the rare native speakers who show up. 

These flocks soon become listening circles rather than speaking 
circles, and the rare non-native speakers who dare to ask questions 
are usually either boring or ungrammatical or both. On the other 
hand, the non-native groups (which never create dense flocks) are 
much more dialogic, and the same learner will often work harder and 
better in a non-native group than in a dense flock around a native.

Maybe it's a symbiotic relationship. The LOG battens on the rich 
input provided by the HOG, but the HOG has room and reason to stretch 
his/her own abilities which would not occur in the presence of an NS 
or even another HOG.

Another possibility occurs to me, though. Remember the old Donald 
Duck cartoons, in which Donald's three nephews, Hughie, Louie, and 
Dewey would co-construct a single sentence (frequently a rhyming one)?

HUGHIE: Don't look now but...
LOUIE: Use your noodle 'cause...
DEWEY: Your're being followed by...
(fierce looking dog taps Uncle Donald on the shoulder)
DONALD: Sergeant McPoodle! I wasn't doing anything...!

Well, Harvey Sacks picks up a lot of examples of this in NS-NS 
conversations:

JOE: We were in an automobile discussion
HENRY: discussing the psychological motives for
MEL: drag racing on the streets
(Lectures on Conversation, Blackwell 1995, p. 136)

Well, all right, it doesn't rhyme, but it adds up to something much 
more grammatically complex and informative than the sum of its parts. 
As stand alone utterances, actually, Henry's and Mel's additions are 
ungrammatical, and Joe's "head" phrase is unhelpfully vague and 
uninteresting to a teenager.

We do it too. That is, after all, what a thread is!

dk



	


	Group: dogme
	Message: 2454
	From: Julian Bamford
	Date: Mi Nov 06, 2002 6:32 

	Subject: some thoughts and observations on the dogmetic approach.....


	Hi Mathew,
First, thank you Diarmuid for your thorough comments on Mathew's
topics. Given that Diarmuid has said most of what I would have said,
(although until I read what Diarmuid wrote, I didn't know that I would have
said it), this is going to address your concerns from an oblique and
personal angle.
You say you're chewing over theory and trying to implement it. In
my experience, that may be creating a whole new problem: I mean, what do
you do when the theory doesn't seem to fit what is going on in front of
you. I know the answer--you do what you did--write to the dogme list for
advice. But maybe you can erase the problem by ditching the theory, and
just being with your students and the constraints (e.g., Korean advanced
students who act like beginners), and applying your intuitions (that
students need to listen to lots of voices, and that video seems a good
idea) and your experiences (this grammar uncovering doesn't seem to be
going anywhere with these guys).
For me, theory is something that comes after or alongside the
practice. I began teaching by following rigid lesson plans (the teacher's
book of the 80s ancestor of Headway). Good thing, too; I couldn't have
taught otherwise. Then, over the years, I've gradually refined my
practice, simply by doing more of what seems to work and less of what
didn't work. This process has probably seen me move in the direction of
healthy educational practice, but as much as that, it is getting to know
who I am, my strengths and weaknesses as a human and a teacher, and getting
to know what the students want and were willing to do (their motivation,
and oriental occidental differences real or imagined).
Theory is useful to me, not as a template to lay over my teaching
and try to achieve a match, but as a way of realizing what I'm doing. When
I teach, I don't really know in a metacognitive way (e.g., as if I were out
of body looking down at myself teaching) what I'm doing or why I'm doing it
(beyond that what I do works most of the time). But when I read dogme or
any other theory, it sometimes makes me realize, wow, so that's what I'm
doing (e.g., paying attention to students and using their lives as
material) and, wow, that's why I'm doing it. The value of theory is that
it lets me see myself and my work more clearly, and out of that clarity, I
can sometimes get fresh ideas for improving what I do. It doesn't worry
me that much of my practice doesn't match a particular theory (photocopy
addict that I am; and as I sit writing this next to a bank of videoTV
monitors). And it does excite and challenge me to read about others who
want to smash photocopiers or regret having installed them in their school.
I have no idea if anyone else on this list has the retroactive
relationship to theory that I do. Theory tells me what I believe when I
didn't know I believed it, just as Diarmuid's reply told me what I would
have said if I'd had the smarts to come up with it myself.) Mathew, good
luck in facing the challenges and sheer impossibilities of what you are
asked to do.
Julian



	


	Group: dogme
	Message: 2455
	From: Dennis Newson
	Date: Mi Nov 06, 2002 7:24 

	Subject: Re: some thoughts and observations on the dogmetic approach.....


	Julian writes:

"I have no idea if anyone else on this list has the retroactive
relationship to theory that I do."

I don't quite know if my stance is retroactive, but a probably is. This is, briefly, what I think 
about "theory".

1. As the inverted commas suggest, I find "theory" a tricky expression. I think often when I use 
it I mean something like: "guiding principles" rather than the postulation of a hypothesis to be 
proved/disproved by the setting up and carrying out of a scientific experiment.

2. I would suggest that "theory" is no more to be "put into practice" than grammar is to be 
covered. As Julian says - teaching and learning are about working with the people in front of you 
and being responsive to their language needs.

3. There are teachers, trainers, instructors who personally love speculation and reflection on 
what they do in the classroom and what is going on there and why. There are a number on this list. 
And being involved in such "theoretical" discussions can certainly enable you to clarify in your 
own mind what you are doing, how and why.


Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2456
	From: Diarmuid
	Date: Mi Nov 06, 2002 7:52 

	Subject: Thoughts and observations


	In the same way that I unknowingly preempted Julian, I think he has just written what I would have liked to wrtie if only it were true for me! He's quite right to say that theory should follow good practice and that it is best used to explain and to clarify rather than to preach. Unfortunately, some of us (the less discerning ones) are attracted to a theory and rush to embrace it, rather than thinking about how our actions are already mirroring aspects of that theory.

On more than one occasion, I have lamented that 'Dogme isn't working for me, yet it's really no different from how I used to teach.' Leaving aside the (admittedly) important fact that I have a different kind of student with very different motivation, perhaps the problem is that I did go in with guns ablazing, a 'methodological Taliban' as has been said! And now I've pulled back from the brink. Things are not quite working yet definitely not failing. Dogme is no longer my method, but remains an aspiration or perhaps acts as a guiding light. It was certainly useful in helping me put a lot of my theories into words. And it introduced me to a whole new area of thought with some very interesting thinkers.

So Julian's post says what I would like to be true once I have reestablished my own fully-functioning style of teaching, free of the shackles (or perhaps 'the choke chain') of dogme ;).



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2457
	From: scott_thornbury
	Date: Mi Nov 06, 2002 10:29 

	Subject: Re: Thoughts and observations


	In my own experience, someone else's (remote) theory can trigger 
change in my (local) practice, simply because it a) appeals to my own 
intuitions; and/or b) seems to provide a way out of an immediate rut 
I may have got into. So, for example, when I had been teaching for 
about five years, using the elicit-and-drill techniques I had been 
trained in, and finding them both unproductive (beyond the immediate 
lesson) and moreover, slightly de-humanising, I stumbled across some 
Krashen, which suggested a different metaphor for learning - an 
organic one rather than a filling-empty-vessels one, and I immediatey 
thought: wow, this sounds like a good idea. I'll adopt a 
comprehnsion approach, no forced production until the students show 
willing, etc. I armed myself with a battery of TPR techniques (and 
some Corte Inglés plastic fruit) and teaching became exciting again. 
My students picked up on the buzz I was getting out of it and - 
Hawthorn effect - seemed to be retaining lesson content beyond the 
immediate lesson. After a while, I staled and the techniques staled. 
More reading, more theory, and hey presto, CLL!

Well, I simplify horribly, and I still retain elements of 
comprehsnion-based teaching in my classes, but only those elements 
that - as Julian says - seem to work. (Although how you prove 
something "works" still beats me). But, in my own experience, I can 
see a definite loop of (frustrating) practice leading to theory to 
better practice, theorising from the improvement, a period of 
stagnation, and then more theory. I think there's an analogy with the 
way learners improve, too: stagnation-noticing-restructuring-
stagnation...

I think that - as Diarmuid says - dogme has meant, for many of us, 
self-imposed change in order to kick start another round of new-
practice-leading-to-theory-construction.

Scott



	


	Group: dogme
	Message: 2458
	From: mathewbrigham
	Date: Mi Nov 06, 2002 2:33 

	Subject: many many thanks....


	Dear Diarmuid, Julian, Scott..

thank you so much for these replies..(i think i should have phrased 
my theory to practise intentions differently since I am not as 
robotic as i may have portrayed myself!!) ..but i realise i may have 
been a bit too idealistic in my thinking 'this is the answer lets 
apply it'....

i will digest this and come back when ready...Diarmuid thank you in 
particular for such a thorough message!

best wishes
mathew

p.s a rather random question----if i consider the DELTA course, is it 
likely i could find receptive ears for teaching using approaches that 
may still be at odds with many teacher trainers, course books, other 
teacher trainees on the course, etc.?





--- In dogme@y..., Julian Bamford <bamford@s...> wrote:
> Hi Mathew,
> First, thank you Diarmuid for your thorough comments on 
Mathew's
> topics. Given that Diarmuid has said most of what I would have 
said,
> (although until I read what Diarmuid wrote, I didn't know that I 
would have
> said it), this is going to address your concerns from an oblique and
> personal angle.
> You say you're chewing over theory and trying to implement 
it. In
> my experience, that may be creating a whole new problem: I mean, 
what do
> you do when the theory doesn't seem to fit what is going on in 
front of
> you. I know the answer--you do what you did--write to the dogme 
list for
> advice. But maybe you can erase the problem by ditching the 
theory, and
> just being with your students and the constraints (e.g., Korean 
advanced
> students who act like beginners), and applying your intuitions (that
> students need to listen to lots of voices, and that video seems a 
good
> idea) and your experiences (this grammar uncovering doesn't seem to 
be
> going anywhere with these guys).
> For me, theory is something that comes after or alongside the
> practice. I began teaching by following rigid lesson plans (the 
teacher's
> book of the 80s ancestor of Headway). Good thing, too; I couldn't 
have
> taught otherwise. Then, over the years, I've gradually refined my
> practice, simply by doing more of what seems to work and less of 
what
> didn't work. This process has probably seen me move in the 
direction of
> healthy educational practice, but as much as that, it is getting to 
know
> who I am, my strengths and weaknesses as a human and a teacher, and 
getting
> to know what the students want and were willing to do (their 
motivation,
> and oriental occidental differences real or imagined).
> Theory is useful to me, not as a template to lay over my 
teaching
> and try to achieve a match, but as a way of realizing what I'm 
doing. When
> I teach, I don't really know in a metacognitive way (e.g., as if I 
were out
> of body looking down at myself teaching) what I'm doing or why I'm 
doing it
> (beyond that what I do works most of the time). But when I read 
dogme or
> any other theory, it sometimes makes me realize, wow, so that's 
what I'm
> doing (e.g., paying attention to students and using their lives as
> material) and, wow, that's why I'm doing it. The value of theory 
is that
> it lets me see myself and my work more clearly, and out of that 
clarity, I
> can sometimes get fresh ideas for improving what I do. It doesn't 
Dear Diarmuid, Julian, Scott and others....



	


	Group: dogme
	Message: 2459
	From: Tom Walton
	Date: Mi Nov 06, 2002 2:40 

	Subject: Re: many many thanks....


	function SetDomain(d) { document.domain = d; }Hi Matthew:

You asked "p.s a rather random question----if i consider the DELTA course, is it likely i could find receptive ears for teaching using approaches that may still be at odds with many teacher trainers, course books, other teacher trainees on the course, etc.?"

No.

Tom





---------------------------------
Do you Yahoo!?
HotJobs - Search new jobs daily now

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2460
	From: Pete
	Date: Mi Nov 06, 2002 2:50 

	Subject: Re: many many thanks....


	Mathew,
Re: your question about the Delta. 
I'm now in the final stages of the Delta...Basically, there's quite a 
lot of 'hoop jumping' involved - the requirements for 
assignments/lesson plans are pretty rigid. Having said that, if you 
can back up what you say with examples from classroom practice etc, 
you're fairly free to say/do what you like. I've gained loads of 
knowledge re: teaching theories, historical perspectives, student 
psychology etc. (I've also lost lots of sleep and become a recluse, 
but there you go...).
I wrote an assignment about Dogme which took a while to come back, (I 
could almost hear the assessor - 'Dogme? What the hell's that when 
it's at home?'), but it didn't cause any problems.
Good luck if you decide to go for it,
Pete.



	


	Group: dogme
	Message: 2461
	From: Adrian Tennant
	Date: Mi Nov 06, 2002 6:20 

	Subject: A bit slow to respond but ....


	Hi Mathew,

A few of your points (and some of the responses) triggered some thoughts in
my (somewhat dormant) mind!

1. Listening - listen to those EFL tapes again - natural? Many are not,
scripting is still very common (as I know only to well from scripting
listening activities for materials!)

> b) what about the use of video - is this also of little use?

Depends on the task.


> e) how do i deal with the multi-lingual classroom in a dogmetic
> style? I don't seem to find students either being 'slow but
> grammatical' or 'fast but lexical' - I often find they are 'slow and
> mixing grammar' and 'fast and mixing grammar' - I don't know how to
> get over these problems...i have had some intermediate students for 3
> months now and they are still making the same kinds of mistakes and
> they are not becoming either more 'grammatical' or 'faster' - is this
> largely down to me now tackling things from enough angles, lack of
> experience and so on..? I find that the theory is great but the
> practise just isnt the same ie. i dont see the improvements and they
> certainly don't...!!!

One of the responses you got was to do with error correction. I think I've
mentioned it before but there is little evidence that overt error correction
(in the style taught on CELTA etc) works. In U. Grammar Scott talks about
'recasting' - I've come across this as 'Motherese'. I would say that this
has far more effect + has the added benefit of getting you (the teacher) to
focus on content/message not grammar/message.
You say '... and they are still making the same kinds of mistakes ...' Of
course they are. Although we've discussed acquisition order before (and I
still think there is a closer correlation between L1 order and L2 than some
people on this list) there are items of language that come up in coursebooks
that clearly are 'difficult' for students to 'learn' and often
communicatively redundant (3rd person 's' being a prime example).


> Following on from this what about the massive differences between
language groups particularly between european vs. oriental students? I have
had deep talks with oriental learners who happen to be good friends of mine
and they feel that teachers dont appreciate the differences between these
two language/cultural groups with huge differences in sentence structure
(s-v-o being different), stress and intonation, cultural associations and
so on....even if i uncover grammar and deal with the content-language
(vocabulary) won't there be obvious difficulties...since some students will
have a similar language form in their own language, or the order might be
similar for some students...How do I get around this?

As for the European vs Oriental differences these are not just on the level
of language structure as you appear to concentrate on. I agree that many
people (and especially exam boards like UCLES) seem to ignore the 'problems'
that orientals have and the differences but I think it goes way deeper. I
think Diarmuid will agree with me here ...

A few of the differences are a) previous learning experiences & styles,b)
cultural - a Confucian 'philosophy', c) conceptual
- often they view tasks (and many things in the world) in a completely
different way, and d) knowledge based - today we had a TD session on IELTS
which states "Students with a good educational background and knowledge of
the world should have no problems with the content and topics in the exam."
Well, whose knowledge? and whose 'world'? They still seem to think that it
was a European who first came up with the idea that the Earth rotated around
the Sun !!!!!

I'll pause for breath now ...

Dr Evil



	


	Group: dogme
	Message: 2462
	From: Adrian Tennant
	Date: Mi Nov 06, 2002 6:39 

	Subject: The theory of theory


	Me again (groan!)

I'd like to respond to the ideas on theory:-

1) I find theory incredible useful as a mirror (sometimes I look in there
before .... and sometimes after).

2) Don't we all rely on theory? You come out of a lesson in which you had
(or noticed) some problems and you start to 'theorise'. You 'ponder' and
'wonder' why X happened or 'Y' behaved as she did and you try to think of
'solutions' but this is all theory until you put it into practice.

3) Theory in books.
Unless it is relevant to the here and now it can simply muddy the waters.
Recently people in Britain were asked which 'issue' was the most important
to them. They replied 'anti-social behavior' not 'Iraq' or 'pensions' but
something much closer to 'home' (a bit like the idea of distance & grammar).

4) Theory on theory.
Isn't it just a theory that theory is irrelevant?

Dr Evil



	


	Group: dogme
	Message: 2463
	From: notcomic
	Date: Mi Nov 06, 2002 10:31 

	Subject: The theory of theory cf theory and practice


	I think the evil Dr hits the nail on the head here.
Theory and practice.
I see dogme as a "way of thinking" (this is written somewhere 
right?). It's not a theory or methodology (perhaps it's a host for 
we parasites to feed from!) My point is, that the thinking can be 
done before the class, after it, and of course, during it. 
In exploring the relationship between x and y, I think we can 
uncover our own practice. If this practice/method does not work 
for others, but still is in tune with the ideas of dogme, then great.

I find the discussions on this site have helped my thinking, which 
forms my behaviours, which are manifested in the outputs of the 
students....these outputs are good, ergo, dogme is good. 
So, x and y, are irrelevant? It's how i think before, during and after 
the equation that matters.

Notcomic

--- In dogme@y..., "Adrian Tennant" <adrian.tennant@n...> wrote:
> Me again (groan!)
> 
> I'd like to respond to the ideas on theory:-
> 
> 1) I find theory incredible useful as a mirror (sometimes I look 
in there
> before .... and sometimes after).
> 
> 2) Don't we all rely on theory? You come out of a lesson in 
which you had
> (or noticed) some problems and you start to 'theorise'. You 
'ponder' and
> 'wonder' why X happened or 'Y' behaved as she did and you try 
to think of
> 'solutions' but this is all theory until you put it into practice.
> 
> 3) Theory in books.
> Unless it is relevant to the here and now it can simply muddy 
the waters.
> Recently people in Britain were asked which 'issue' was the 
most important
> to them. They replied 'anti-social behavior' not 'Iraq' or 
'pensions' but
> something much closer to 'home' (a bit like the idea of 
distance & grammar).
> 
> 4) Theory on theory.
> Isn't it just a theory that theory is irrelevant?
> 
> Dr Evil



	


	Group: dogme
	Message: 2464
	From: james trotta
	Date: Do Nov 07, 2002 12:27 

	Subject: Re: A bit slow to respond but ....


	Actually, there is some evidence based on classroom
research to suggest that explicit error correction is
more useful than recasting. I don't remember the
study, but it is summarized nicely in Spada and
Lightbrown's recent book on SLA published by OUP.

James Trotta
Hangook University of Foreign Studies

--- Adrian Tennant <adrian.tennant@n...>
wrote:
> 
> One of the responses you got was to do with error
> correction. I think I've
> mentioned it before but there is little evidence
> that overt error correction
> (in the style taught on CELTA etc) works. In U.
> Grammar Scott talks about
> 'recasting' - I've come across this as 'Motherese'.
> I would say that this
> has far more effect + has the added benefit of
> getting you (the teacher) to
> focus on content/message not grammar/message.
> You say '... and they are still making the same
> kinds of mistakes ...' Of
> course they are. Although we've discussed


__________________________________________________
Do you Yahoo!?
U2 on LAUNCH - Exclusive greatest hits videos
http://launch.yahoo.com/u2


	


	Group: dogme
	Message: 2465
	From: F. Mortes
	Date: Do Nov 07, 2002 9:09 

	Subject: Re: many many thanks....


	On Wednesday, November 6, 2002, at 03:33 PM, mathewbrigham wrote:

> p.s a rather random question----if i consider the DELTA course, is it
> likely i could find receptive ears for teaching using approaches that
> may still be at odds with many teacher trainers, course books, other
> teacher trainees on the course, etc.?


Hi, Mathew!

A DELTA course is a DELTA course is a DELTA course.

BUT ...

I think individual centre differences can be significant. I would 
strongly recommend International House Barcelona, if you identify with 
some of the ideas behind Dogme. Hell, even if you don't, I'd still 
recommend them.
To keep the forum strictly non-commercial, e-mail me privately 
(fmortes@s...) if you'd like more details.

Francesc

PS; no, I don't work for IH Bcn



	


	Group: dogme
	Message: 2466
	From: Robert Haines
	Date: Do Nov 07, 2002 8:48 

	Subject: Which came first?


	Theory and Practice sounds to me a lot like Love and Marriage (some of you might empathize more than others). 

It's about ideals and ideas versus who we really are (as teachers) and how we behave in a particular environment (in this case the classroom) under certain circumstances (fatigue, multi-level learners, with or without photocopies, etc.). 
An example: If your theory of marriage is that it's just a piece of paper, ie the relationship is the most important thing, you might not even tell people you're married, not wear a ring, and refer to your husband as your boyfriend. Believe me, I know a living example. With teaching, you might believe that learners all need a good dose of "free conversation" everyday to get the cobwebs out and allow you to monitor. Once we put the two into practice, we might find that what we sense and think whilst in the thick of it is not congruent with us as people and/or teachers. So theories can guide us or inform us, but as long as we don't have practice (double-layered meaning there... nudge nudge), we will be guided and informed but lacking that one small step for a teacher, one giant leap for teaching (I am such a red-blooded American!). 
It's a 'chicken or egg' question in my mind and, I believe practice comes first. We do, we refelct, we do again. Voila! A theory is born. It might not be scientific at this point, but it's going to inform and guide our teaching the next time around. Of course, we can also just do and do and do some more without reflection. Then we have action without reflection with the result being positive or otherwise... depending on someone's theory.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2467
	From: lifang67
	Date: Sa Nov 09, 2002 2:24 

	Subject: Which Subverts Which?


	The Buddha, we are told, sat under a Bodhi tree for twenty years, 
until the effort of his cogitation caused a second head (or maybe it 
was a second Bodhi tree) to sprout from his scalp. This second head 
can still be seen in representations of the Buddha, sometimes 
tastefully disguised as a kind of topknot, and sometimes, as in 
Tibetan paintings, with a full repertoire of slightly mocking human 
features.

Why slightly mocking? Was he making fun of Gautama for sitting down 
the whole time? Nay, not so, for Gautama sat through his own lectures 
in Sarnath Forest, and sitting is clearly prescribed in the Scott's 
posting "Bums on Seats" and even earlier as the dogme Third 
Commandment. 

What I would like to argue here is that the knowing smile on the 
second head (as represented in Tibetan paintings, anyway) is 
explainable if we understand that, as implied in Mathew's and Scott's 
postings and Tim McNamara's thoughts on the paralyzing nature of 
theoretical knowledge, theorization is not simply a generalization 
from practice. It is also, in some sense, profoundly subversive of 
practice.

For many years I was in the IH induced habit of "warm-ups", for all 
the purely practical reasons that the name implies (we didn't have 
heating in China and the winters are bloody cold north of the 
Yangzi). At IH I learned that there was a whole theory that justified 
this, having to do with lowering affective filters and the like. 

This whole affective approach seemed slighly mocking to me, in a 
classroom where English was being imposed on unwilling minds, and I 
soon did entirely away with warm-ups and replaced them with a 
businesslike "agenda" to be posted and negotiated (in both senses of 
the word) point by point. This "agenda" eventually completely 
replaced not only the IH warm-up but also the IH lesson plan and a 
long term version of it replaced the syllabus.

Of course, the businesslike agenda, and even more so the syllabus, 
has also come to smirk a little at the cheerful chaos that ensues 
when we stop "negotiating" it and actually start negotiating it. (Or 
is it the other way around? Does theory subvert practice, or do 
lessons subvert the best laid lesson plans?)

The other day I decided (on the subway, which is where I usually burn 
my carefully prepared "agenda" of the night before) that my students 
were having a lot of trouble with the creation and differentiation of 
Characters for Presenting Four Line Dialogues (this is a staple of 
our Elementary English Education textbook). 

Minsu: Lunchtime!
Tony: Lunchtime!
Minsu: What do you like to eat?
Tony: I like chicken.

Part of the problem is of my own creation. I have asked that they do 
this without any CD ROM or textbook, and even shortened the dialogues 
to Three-and-a-half so that they are left open for the children to 
improvise. Without the technological trappings, the creation of 
characters and dialogue is really up to the teacher and the children. 

That gives both the flexibility--and the fallibility--of the human 
touch. In particular, student-teachers who are very shy are given to 
using unmemorable characters like A and B, or even singing BOTH parts 
together which completey destroys the Bakhtinian "double voicing" you 
need to make characters come alive.

Lunchtime!
Lunchtime!
What do you like to eat?
I like .... 

or

A: Lunctime!
B: Lunchtime!
A: What do you like to eat?
B: I like ....

The vagueness allows the children an entry point in the drama. the 
same vaguness robs it of concrete meaning and even the double-voiced 
quality that is so essential getting the children into the dialogue 
and not simply getting the dialogue into the children.

How can I get the kids to see this as a drama, AND potentially their 
drama, AND to see that drama as potentially open-ended? Let me 
think...

APPLE: Lunchtime!
BANANA: Lunchtime!
APPLE: What do you like to eat?
BANANA: I like APPLES!!!!!
APPLE: ....!!!!!

T: Now, is this a love story? Or is it a horror movie? You decide, 
children! First we'll try it as "beachball". I'm putting a beachball 
net down the middle of the class. Apples, you serve! Bananas, you 
return! If any side stops talking, the other side gets the point and 
the serve!

.... (after a few points)

T: This is too difficult to do as Beachball--let's try it as pingpong 
(doubles, first, and then singles)

Yes, yes, yes, but how can I get solutions like this to EMERGE? How 
can I get the student-teachers to see it this way?

I hurried to my office and was just leaving with a huge bag of rubber 
puppets I was going to distribute in order to get them to set up the 
dialogue, when I realized what I was doing....

Instead, I went to class and we did a kind of exercise that went like 
this:

T (writes on the board the question: "H w much time do you 
spend....?) What's missing?
Ss: O!
T (draws an ENORMOUS "o" and then says:) Right. Now, I spend about 
three hours a day cooking and eating (fills out a three hour segment, 
after negotiating whether the O represents a twelve-hour clock or a 
24 hour one). But what about the rest of it?
Ss ask questions until they get the idea--some attention to the 
problem of "What do you do except/besides eating and sleeping?"--ah, 
what a question! And then they do this in pairs.

At first, I felt pleased as I handed out notecards for the students 
to set this up, T-S, S-T, then S-S. I had managed to dispense not 
only with the rubber puppets, but even with the whole idea of 
fictional characters. It was all very dogme. 

But then I realized that I was doing a good old IH warm-up, and at 
that moment I could distinctly feel a second head sprouting from my 
balding scalp. 

Was it theory mocking practice? Or practice subverting theory? 
(Perhaps just a bad case of dandruff....)

dk



	


	Group: dogme
	Message: 2468
	From: guiripoet
	Date: So Nov 10, 2002 7:54 

	Subject: Theory & practice


	Hi Evrybody
Don't know if the etiquette requires it but as I'm new to the group 
here's an intro: I'm a teacher/trainer working (not much at the 
moment) in Barcelona Spain. 

Fascinating discussion on theory/practice. And here's my second 
attempt to put in my two bits (first one got wiped...). 

Gramsci (inventor of the GRAMmar-SCIence method, reg TM) said that 
every person in the street (actually he said 'man', naughty) was a 
philosopher. What he meant by this was that in order to act in the 
world we have to have theories about HOW to do it, WHAT to do, WHY 
we're doing it...etc, and that we constantly put our theories into 
practice whether we're conscious of them or not. 

It's not until we disentangle theory and practice from each other's 
hair that we can stop being controlled by theories we're not aware 
of. For example the first time a teacher steps into class s/he'll 
put into practice theories about teaching, about language, etc, 
derived from previous experience of schooling. There may be a 
problem if these ideas are contradictory, incoherent, not very 
useful... Imagine a novice teacher who wants to have real 
communication in her class but has a teaching model derived from 
teachers who were wrapped up language-as-grammar; the result being 
that there's little real talk in her classes. There's no way she can 
change this state of affairs until she begins to reflect on it - in a 
peer group, a diary, back of an envelope - and become aware of the 
theories driving her practice. Reflection and theoretical study 
loosen us up and give us more options when we get into class. 

Hope this isn't too obvious for all you great minds out there. 
Here's a quote for good measure: 'All educational practice implies a 
theoretical stance on the educator's part.' - Paulo Freire, Cutural 
Action for Freedom.

Bye
steve



	


	Group: dogme
	Message: 2469
	From: Fiona M
	Date: So Nov 10, 2002 8:00 

	Subject: Re: Theory & practice


	Common sense may well be a factor in the middle there. Life is not all theory and practice, theory largely belonging to other thinkers. Isn't common sense kind basic too?
F
----- Original Message ----- 
From: guiripoet 
To: dogme@yahoogroups.com 
Sent: Sunday, November 10, 2002 7:54 PM
Subject: [dogme] Theory & practice


Hi Evrybody
Don't know if the etiquette requires it but as I'm new to the group 
here's an intro: I'm a teacher/trainer working (not much at the 
moment) in Barcelona Spain. 

Fascinating discussion on theory/practice. And here's my second 
attempt to put in my two bits (first one got wiped...). 

Gramsci (inventor of the GRAMmar-SCIence method, reg TM) said that 
every person in the street (actually he said 'man', naughty) was a 
philosopher. What he meant by this was that in order to act in the 
world we have to have theories about HOW to do it, WHAT to do, WHY 
we're doing it...etc, and that we constantly put our theories into 
practice whether we're conscious of them or not. 

It's not until we disentangle theory and practice from each other's 
hair that we can stop being controlled by theories we're not aware 
of. For example the first time a teacher steps into class s/he'll 
put into practice theories about teaching, about language, etc, 
derived from previous experience of schooling. There may be a 
problem if these ideas are contradictory, incoherent, not very 
useful... Imagine a novice teacher who wants to have real 
communication in her class but has a teaching model derived from 
teachers who were wrapped up language-as-grammar; the result being 
that there's little real talk in her classes. There's no way she can 
change this state of affairs until she begins to reflect on it - in a 
peer group, a diary, back of an envelope - and become aware of the 
theories driving her practice. Reflection and theoretical study 
loosen us up and give us more options when we get into class. 

Hope this isn't too obvious for all you great minds out there. 
Here's a quote for good measure: 'All educational practice implies a 
theoretical stance on the educator's part.' - Paulo Freire, Cutural 
Action for Freedom.

Bye
steve
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	Group: dogme
	Message: 2470
	From: Robert Haines
	Date: Mo Nov 11, 2002 8:25 

	Subject: Instant karma


	Karma is pretty simple: what you did yesterday affects what you do today, and what you do today affects what you do tomorrow. That's the theory anyway. ;-)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2471
	From: Adrian Tennant
	Date: Mo Nov 11, 2002 8:47 

	Subject: Evidence


	James wrote:

> Actually, there is some evidence based on classroom research to suggest
that explicit error correction is
> more useful than recasting. I don't remember the study, but it is
summarized nicely in Spada and
> Lightbrown's recent book on SLA published by OUP.

Ummm ... now we go back to two previous messages.
The first from me in which I cited some 'unofficial' classroom research in
which two groups (one corrected & one not) took end of course tests. The
group which weren't corrected scored higher in all aspects of the test,
including the 'traditional' grammar section!!
The second in which someone (I can't remember who) quoted the famous saying
"Lies, damn lies and statistics." To that add classroom research. To be
honest most classroom research has to be flawed as students will inevitably
perform differently when being 'watched' than when not. Also, how do you
carry out the research? Using quantitative data analysis will be objective
but can't take into account the human nature of classrooms. Using
qualitative methods will, by its very nature, be subjective.
Finally, anything can be made to seem the way someone wants it to. It's like
the saying ...

A pessimist is just an honest optimist.

Dr Evil



	


	Group: dogme
	Message: 2472
	From: kellogg
	Date: Di Nov 12, 2002 9:25 

	Subject: The Place of Unsituated Knowledge


	Hi, Steve! 

Welcome out of lurkdom and into the light, Gramsci jokes TM and all. Well, as you say so true, theorizing is something that you either do or else have somebody do to you. The problem I have is that I find that I often wake up in the middle of the night and think that I have done to myself. 

Lately, I've been struggling to keep from doing myself with a rather difficult but I think rather dogmesque idea (that is, an idea suggested though not explicitly stated by dogme principles, at least suggested to my suggestible mind). 

To wit: all language knowledge is really SITUATED knowledge, contextual when it is acquired and contextual when deployed. Unsituated knowledge is not knowledge, but a kind of fiction. It may move us and even convince us, but it cannot reliably inform us. 

This explains why we learn by doing, and why we don't learn by pure study of abstract, decontextualized principles. That's true of language knowledge. Isn't it also true of TEACHING knowledge? 

Let's imagine that there are three "dimensions" of teacher knowledge, analogous to my three "dimensions" of chatspace. The "WHAT" dimension is linguistic knowledge, the "HOW" dimension is knowledge of teaching procedures, and the "WHO" dimension is knowledge of the students--their names, their backgrounds, their tics and foibles, and their strengths and weaknesses. 

"Who" knowledge is very obviously situated knowledge. It's very hands on, very face-to-face, and not at all abstractable. We know people as persons. When we try to theorize them, we ignore them into types. 

"How" knowledge is pretty situated too, and this is the problem I have with Stevick's suggestion that books should just have a single example set of procedures worked out in considerable detail. On the one hand, I really like the idea of providing actual teacher talk. On the other hand, I don't like the idea that "example" procedures can be applied from lesson to lesson. 

The whole grammar-is-language approach that your hypothetical well-meaning teacher who enters a classroom on auto-pilot because she was taught by teachers who do it that way confirms this. As you said, we don't teach the way we mean to teach, or even the way our trainers meant us to teach, because teachiing knowledge is so situated. We teach the way we ourselves were taught, because that is where we ourselves were last situated in a real language classroom. 

And the great weakness of that "grammar-is-language" approach is that it assumes that "What" knowledge is non-situated. That is, knowledge about language is pretty much deployable anywhere. 

But dogmetists know 'taint so. Why, just today: 

a) In my Pedagogical Grammar class, a student teacher just back from her practicum tells me about an elementary school lesson she taught around "Can you swim?". She describes how she made the language "real" by asking students "Can you tell me your name?" 

We discuss the following dialogues and try to decide if they are the same grammar or not: 

A: Can you swim? 
B: Yes, I can. 

C: Can you tell me your name. 
D: *Yes, I can. 

Of course, D's response is ugly. But is it ungrammatical? 

b) In the afternoon, a couple of students come by my office. They are worried about tomorrow's class, in which they have to USE the phrase "What's this?" I point out that there are at least three quite different ways to use it: 

i) T (hiding a candy): What's this? 
S: It's a coin. 
T: No, it isn't. Try again. 

ii) S (pointing to a picture in a book): What's this? 
T: It's called a "moose" in English. 

iii) T (looking at a mysterious note on the blackboard): What's this? 
S: Maybe it's a note from the German teacher. 

Now, clearly these are three different uses, yea, three differently situated and thus different meanings. But are they grammatically different? 

I like to think they are, because I really do believe that spoken language has a grammar quite different from written language. Acctual sentences in spoken language are pretty rare. 

And this is precisely because the grammar in conversation is distributed--that is, situated. Grammar is shared, as in the Hughie-Louie-Dewey conversations, or Sacks' example about the automobile discussion. The "what" of language is situated, just as the "who" is situated. 

Here's my problem. If teaching knowledge (the "How" business, or anyway the "how to" of business) is really so situated, then theoretical knowledge isn't really knowledge at all--any more than abstract grammatical knowledge (rules and stuff) is knowledge! It's a kind of more or less pleasant, horrifying, or (in my case) satirical fiction. It's that thing that practice makes fun and which makes fun of practice in turn. 

If rules and stuff are not really grammatical knowledge (because they are not situated enough to qualify as knowledge) then how can we teach children the different meaning potentials of the same utterance? Unless, of course, we provide different environments for use, or elaborate simulations thereof? 

dk

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2473
	From: Fiona M
	Date: Di Nov 12, 2002 2:05 

	Subject: Re: The Place of Unsituated Knowledge


	So theory is really hypothesis, and grammar is actually pragmatics. Uhu. And?
Nit-picking, but what's the practical application here? 

Fiona
(oh, guess who's in a bad mood..... :-P)


----- Original Message ----- 
From: kellogg 
To: dogme@yahoogroups.com 
Sent: Tuesday, November 12, 2002 9:25 AM
Subject: [dogme] The Place of Unsituated Knowledge


Hi, Steve! 

Welcome out of lurkdom and into the light, Gramsci jokes TM and all. Well, as you say so true, theorizing is something that you either do or else have somebody do to you. The problem I have is that I find that I often wake up in the middle of the night and think that I have done to myself. 

Lately, I've been struggling to keep from doing myself with a rather difficult but I think rather dogmesque idea (that is, an idea suggested though not explicitly stated by dogme principles, at least suggested to my suggestible mind). 

To wit: all language knowledge is really SITUATED knowledge, contextual when it is acquired and contextual when deployed. Unsituated knowledge is not knowledge, but a kind of fiction. It may move us and even convince us, but it cannot reliably inform us. 

This explains why we learn by doing, and why we don't learn by pure study of abstract, decontextualized principles. That's true of language knowledge. Isn't it also true of TEACHING knowledge? 

Let's imagine that there are three "dimensions" of teacher knowledge, analogous to my three "dimensions" of chatspace. The "WHAT" dimension is linguistic knowledge, the "HOW" dimension is knowledge of teaching procedures, and the "WHO" dimension is knowledge of the students--their names, their backgrounds, their tics and foibles, and their strengths and weaknesses. 

"Who" knowledge is very obviously situated knowledge. It's very hands on, very face-to-face, and not at all abstractable. We know people as persons. When we try to theorize them, we ignore them into types. 

"How" knowledge is pretty situated too, and this is the problem I have with Stevick's suggestion that books should just have a single example set of procedures worked out in considerable detail. On the one hand, I really like the idea of providing actual teacher talk. On the other hand, I don't like the idea that "example" procedures can be applied from lesson to lesson. 

The whole grammar-is-language approach that your hypothetical well-meaning teacher who enters a classroom on auto-pilot because she was taught by teachers who do it that way confirms this. As you said, we don't teach the way we mean to teach, or even the way our trainers meant us to teach, because teachiing knowledge is so situated. We teach the way we ourselves were taught, because that is where we ourselves were last situated in a real language classroom. 

And the great weakness of that "grammar-is-language" approach is that it assumes that "What" knowledge is non-situated. That is, knowledge about language is pretty much deployable anywhere. 

But dogmetists know 'taint so. Why, just today: 

a) In my Pedagogical Grammar class, a student teacher just back from her practicum tells me about an elementary school lesson she taught around "Can you swim?". She describes how she made the language "real" by asking students "Can you tell me your name?" 

We discuss the following dialogues and try to decide if they are the same grammar or not: 

A: Can you swim? 
B: Yes, I can. 

C: Can you tell me your name. 
D: *Yes, I can. 

Of course, D's response is ugly. But is it ungrammatical? 

b) In the afternoon, a couple of students come by my office. They are worried about tomorrow's class, in which they have to USE the phrase "What's this?" I point out that there are at least three quite different ways to use it: 

i) T (hiding a candy): What's this? 
S: It's a coin. 
T: No, it isn't. Try again. 

ii) S (pointing to a picture in a book): What's this? 
T: It's called a "moose" in English. 

iii) T (looking at a mysterious note on the blackboard): What's this? 
S: Maybe it's a note from the German teacher. 

Now, clearly these are three different uses, yea, three differently situated and thus different meanings. But are they grammatically different? 

I like to think they are, because I really do believe that spoken language has a grammar quite different from written language. Acctual sentences in spoken language are pretty rare. 

And this is precisely because the grammar in conversation is distributed--that is, situated. Grammar is shared, as in the Hughie-Louie-Dewey conversations, or Sacks' example about the automobile discussion. The "what" of language is situated, just as the "who" is situated. 

Here's my problem. If teaching knowledge (the "How" business, or anyway the "how to" of business) is really so situated, then theoretical knowledge isn't really knowledge at all--any more than abstract grammatical knowledge (rules and stuff) is knowledge! It's a kind of more or less pleasant, horrifying, or (in my case) satirical fiction. It's that thing that practice makes fun and which makes fun of practice in turn. 

If rules and stuff are not really grammatical knowledge (because they are not situated enough to qualify as knowledge) then how can we teach children the different meaning potentials of the same utterance? Unless, of course, we provide different environments for use, or elaborate simulations thereof? 

dk
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	Group: dogme
	Message: 2474
	From: james trotta
	Date: Di Nov 12, 2002 2:17 

	Subject: Re: Evidence


	I'm home now. If you're interested in how the
researchers did their thing here's the info: Lyster R
and L Ranta. 1997. "Corrective feedabck and learner
uptake: Negotiation of form in communicative
classrooms" Studies in Second Language Acquisition
19/1: 37-61

Personally, I find it very plausible that recasts get
mistaken for statements with communicative value
(rather than the metalinguistic feedback which is
their true purpose).

--- Adrian Tennant <adrian.tennant@n...>
wrote:

Also, how do you
> carry out the research? Using quantitative data
> analysis will be objective
> but can't take into account the human nature of
> classrooms. Using
> qualitative methods will, by its very nature, be
> subjective.
> Finally, anything can be made to seem the way
> someone wants it to.

__________________________________________________
Do you Yahoo!?
U2 on LAUNCH - Exclusive greatest hits videos
http://launch.yahoo.com/u2


	


	Group: dogme
	Message: 2475
	From: Justin Ehresman
	Date: Di Nov 12, 2002 7:09 

	Subject: Re: The Place of Unsituated Knowledge


	Hi... also new to the group (a couple of weeks)... just wanted to point out that I think you were mixing up (or not defining clearly enough) the difference between grammar and FUNCTION... of course 'can' can be used in the two ways the teacher cited... now you're looking at the function of the language. Have I misread? Seems you missed the boat by confusing form with function to me... correct me if I'm wrong.

Justin
kellogg <kellogg@n...> wrote:Hi, Steve!

Welcome out of lurkdom and into the light, Gramsci jokes TM and all. Well, as you say so true, theorizing is something that you either do or else have somebody do to you. The problem I have is that I find that I often wake up in the middle of the night and think that I have done to myself.

Lately, I've been struggling to keep from doing myself with a rather difficult but I think rather dogmesque idea (that is, an idea suggested though not explicitly stated by dogme principles, at least suggested to my suggestible mind). 

To wit: all language knowledge is really SITUATED knowledge, contextual when it is acquired and contextual when deployed. Unsituated knowledge is not knowledge, but a kind of fiction. It may move us and even convince us, but it cannot reliably inform us. 

This explains why we learn by doing, and why we don't learn by pure study of abstract, decontextualized principles. That's true of language knowledge. Isn't it also true of TEACHING knowledge?

Let's imagine that there are three "dimensions" of teacher knowledge, analogous to my three "dimensions" of chatspace. The "WHAT" dimension is linguistic knowledge, the "HOW" dimension is knowledge of teaching procedures, and the "WHO" dimension is knowledge of the students--their names, their backgrounds, their tics and foibles, and their strengths and weaknesses.

"Who" knowledge is very obviously situated knowledge. It's very hands on, very face-to-face, and not at all abstractable. We know people as persons. When we try to theorize them, we ignore them into types.

"How" knowledge is pretty situated too, and this is the problem I have with Stevick's suggestion that books should just have a single example set of procedures worked out in considerable detail. On the one hand, I really like the idea of providing actual teacher talk. On the other hand, I don't like the idea that "example" procedures can be applied from lesson to lesson. 

The whole grammar-is-language approach that your hypothetical well-meaning teacher who enters a classroom on auto-pilot because she was taught by teachers who do it that way confirms this. As you said, we don't teach the way we mean to teach, or even the way our trainers meant us to teach, because teachiing knowledge is so situated. We teach the way we ourselves were taught, because that is where we ourselves were last situated in a real language classroom.

And the great weakness of that "grammar-is-language" approach is that it assumes that "What" knowledge is non-situated. That is, knowledge about language is pretty much deployable anywhere. 

But dogmetists know 'taint so. Why, just today:

a) In my Pedagogical Grammar class, a student teacher just back from her practicum tells me about an elementary school lesson she taught around "Can you swim?". She describes how she made the language "real" by asking students "Can you tell me your name?" 

We discuss the following dialogues and try to decide if they are the same grammar or not:

A: Can you swim?
B: Yes, I can.

C: Can you tell me your name.
D: *Yes, I can.

Of course, D's response is ugly. But is it ungrammatical?

b) In the afternoon, a couple of students come by my office. They are worried about tomorrow's class, in which they have to USE the phrase "What's this?" I point out that there are at least three quite different ways to use it:

i) T (hiding a candy): What's this?
S: It's a coin.
T: No, it isn't. Try again.

ii) S (pointing to a picture in a book): What's this?
T: It's called a "moose" in English.

iii) T (looking at a mysterious note on the blackboard): What's this?
S: Maybe it's a note from the German teacher.

Now, clearly these are three different uses, yea, three differently situated and thus different meanings. But are they grammatically different?

I like to think they are, because I really do believe that spoken language has a grammar quite different from written language. Acctual sentences in spoken language are pretty rare. 

And this is precisely because the grammar in conversation is distributed--that is, situated. Grammar is shared, as in the Hughie-Louie-Dewey conversations, or Sacks' example about the automobile discussion. The "what" of language is situated, just as the "who" is situated.

Here's my problem. If teaching knowledge (the "How" business, or anyway the "how to" of business) is really so situated, then theoretical knowledge isn't really knowledge at all--any more than abstract grammatical knowledge (rules and stuff) is knowledge! It's a kind of more or less pleasant, horrifying, or (in my case) satirical fiction. It's that thing that practice makes fun and which makes fun of practice in turn.

If rules and stuff are not really grammatical knowledge (because they are not situated enough to qualify as knowledge) then how can we teach children the different meaning potentials of the same utterance? Unless, of course, we provide different environments for use, or elaborate simulations thereof?

dk
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	Group: dogme
	Message: 2476
	From: guiripoet
	Date: Di Nov 12, 2002 7:16 

	Subject: common sense


	Hi Fiona - 

If theory belongs to thinkers, then as a person who thinks, I think 
it belongs to me. 

As for common sense - it's another set of theories - for example the 
common sense of certain language teachers is that they're helping 
their students to learn Englsih - BUT ARE THEY???

Steve



	


	Group: dogme
	Message: 2477
	From: Sue Murray
	Date: Di Nov 12, 2002 11:02 

	Subject: evidence


	James wrote:
"Personally, I find it very plausible that recasts get
mistaken for statements with communicative value
(rather than the metalinguistic feedback which is
their true purpose)."

Personally, I too think this is often the case, though I'd disagree that metalinguistic feedback is their 'true purpose' ...... 

And, perhaps I'm mistaken, but I don't think the point - Dr Evil's point - was so much about *how* it's better to 'correct', but whether it's effective to correct at all??

I have developed the very strong impression (though no proof whatsoever) that when students themselves ask for or about things (is that right? how can I say .....? what's the past of ....? can I say that?) - in other words, initiate their own linguistic feedback - they remember it far better and far longer than when I might try to decide what to draw their attention to. Perhaps this kind of 'self regulation', and a lack of teacher interference with it, was part of what made Adrian's non-corrected group perform so well?? 

(And when I say students themselves asking I don't mean the type of abstract question such as 'what's the difference between have and have got', but the type of 'live' formulation questions they ask - questions, in effect, about how to put a meaning and context that is already clear to them into comfortable language and language they feel comfortable with .. if you sees wot I'm getting at).

Then, the sort of 'recasting' we as teachers can (to my mind usefully) do is to pick up on the language they've asked about and used and whenever possible/natural use it in communication; so as to reinforce and widen the relationship so to speak, while it's still at the fascination stage.

Corroborate, rather than correct?

(Sorry, I'm well out of the habit of posting - but have been reading everything avidly!)

Sue
(PS: the saying as I've heard it goes 'a pessimist is a *well-informed* optimist' ...)





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2478
	From: Fiona M
	Date: Di Nov 12, 2002 11:39 

	Subject: Re: common sense


	Hola Guiri, :-)

It's all semantics, and wordplay to an extent. Like you say, you're a thinking person so theory belongs to you. Your theory. We all have 'em, might be a hypothesis, or a hunch or a 'what if?' or whatever. Common sense is common, shared (OK, so I admit, some people got a smaller share). I don't think it's a series of theories at all; theories are nice cosy things, common sense is the nitty gritty, the filter we pass theories through. Theories are our children, common sense is our mother.

The common sense of teachers is not that they are helping people; that's their illusion, aspiration, goal, dream (theory?).choose a word, but please! not common sense. Common sense tells 'em if they're lucky, and do a bit of leg work, they MIGHT help SOME people, but they can't possibly hope to help everyone. What did the E-Doctor say about pessimists being realistic optimists?
Anyway, all I was saying was there's theory, and practice AND common sense..........That's MY theory anyway, an' I'm stickin' to it.
;-)

----- Original Message ----- 

From: guiripoet 
To: dogme@yahoogroups.com 
Sent: Tuesday, November 12, 2002 7:16 PM
Subject: [dogme] common sense


Hi Fiona - 

If theory belongs to thinkers, then as a person who thinks, I think 
it belongs to me. 

As for common sense - it's another set of theories - for example the 
common sense of certain language teachers is that they're helping 
their students to learn Englsih - BUT ARE THEY???

Steve
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	Group: dogme
	Message: 2479
	From: lifang67
	Date: Di Nov 12, 2002 11:59 

	Subject: Re: The Place of Unsituated Knowledge


	Justin:

Yes, I was deliberately trying to incorporate function into grammar, 
as indeed Halliday and the Sydney School, and the whole of systemic 
functional linguistics do.

How? Well, in some cases, this is obvious.

T: How are you today?
S: *Yes.

There is no way to grammatically expand the S reply into a coherent 
rejoinder. We therefore can treat it as an indubitably grammatical 
error. 

For if we deny that conversations have their own grammar, we really 
decide that grammar is irrelevant to the vast majority of language in 
use, and to almost everything we teach. 

I would argue that the other examples I give can also be looked at 
grammatically, particularly with a bit of functional transformation.

T: Can you tell me your name?
S: Yes, I can.

This is pragmatically uncooperative, though not indubitably 
ungrammatical.

T: What's your name?
S: *Yes, I can.

Again, this cannot be grammatically expanded, using the grammatical 
information in the question, to an acceptable reply. It's an 
indubitable grammatical error.

T (hiding something in his pocket): What's this?
S: ?It's called a "coin" in English.

And so on. You see my point.

Well, then, let me extend the point and see if it still holds. The 
grammar in discussions is almost always distributed, that is, 
situated in different speakers.

JOE: We were in an automobile discussion
HENRY: Discussing the psychological motivation for
MEL: Drag racing in the street.

Henry and Mel are not grammatical on their own; it's only taking the 
conversation as a whole which allows the grammar of what they are 
saying to emerge. The function of cooperation here, of inter-
subjectivity, is realized by grammatical means. Grammar is 
distributed; verily, 'tis situated as part of function.

The rationalist idea that grammar forms a separate "module", which is 
divorced from function is of great antiquity (going back to Descartes 
and perhaps even further). But I like to think of dogme as going back 
to the fine empiricist tradition of Hume. As Scott likes to 
quote, "grammar arose from speech, and not the other way around".

Fiona's distaste for this thread may be due in part to the fact that 
when poor Hume was dying he said that what he repented was not his 
sins but his Scottishisms. 

I admit, some of the stuff that occurs to me is pretty theoretical, 
and even on the level of art. For example, this morning I was 
wondering why, in Scott's data from Nim Chimpsky (p. 15 of Uncovering 
Grammar) we appear to have an example of an OSV language, something 
that is, as far as I know, unknown in human languages. Instead 
languages tend, in their majority (meaning, excepting German and 
Korean) to be SOV. Why?

Perhaps because the function of grammatical categories expresses the 
function of basic human activity. 

David throw stick.
Fiona kill bison.
Steve write thread.

Armstrong, Stokoe, and Wilcox, who are teachers of sign language 
argue that these simple sentences may show how language really 
evolved nouns and verbs. Nouns are the hard bits, the tangible 
things, at the beginning and the end of the sentence, where they 
function rather as consonants do in CVC syllable. Verbs evolve from 
the fast, almost invisible, dynamic things in the middle, like vowels.

Pardon my daydreaming, Fiona. What does it have to do with practice? 
Well, in my case, a lot. There is a tension between wanting to 
present the multi-functionality of utterances in different contexts, 
and not wanting to dilute the meaning of things for the kids. 

Graduate students, even undergraduates, can easily handle the idea 
that "Can..." can be deployed as an indirect request as well as a 
comment on ability. And as Steve points out, my students will teach 
the way they were taught.

But children like things concrete and clear, and I really suspect it 
might be better to do one thing at a time, and stress activities 
rather than transactions, "I can swim" rather than "Can you tell me 
your name?"

A couple of days ago, a fifth grader in Daejeon lept from the top of 
an apartment block and killed himself, leaving behind a detailed 
diary in which he described how he never saw his family and never 
played on the playground, because he spend his days, six in the 
morning to eleven at night, in private language institutes, mostly 
learning English. 

dk

PS: On "recasts". Long says the jury is still out, but tipping 
towards the side of recasts. He did a huge job on all those studies 
which showed an advantage for explicit correction (it's a tough 
problem, when you think about it, correcting for the influence of the 
type of error, and the personality of the teacher, and so on). 
Doughty came up with more or less the same result in her review of he 
literature. This is discussed in one of the back postings on Michael 
Long.

d



	


	Group: dogme
	Message: 2480
	From: Fiona M
	Date: Mi Nov 13, 2002 12:24 

	Subject: Re: The Place of Unsituated Knowledge


	Sorry, dk.
My bad mood this morning was about something else, not related to this group at all, but I growled on list. Not ABOUT list. At least, not intentionally.
Sorry folks.

p.s bison, nope, but the occasional herd of Highland Cattle has fallen to my woad-spattered dirk. 


----- Original Message ----- 
From: Fiona M 
To: dogme@yahoogroups.com 
Sent: Tuesday, November 12, 2002 2:05 PM
Subject: Re: [dogme] The Place of Unsituated Knowledge


So theory is really hypothesis, and grammar is actually pragmatics. Uhu. And?
Nit-picking, but what's the practical application here? 

Fiona
(oh, guess who's in a bad mood..... :-P)


----- Original Message ----- 
From: kellogg 
To: dogme@yahoogroups.com 
Sent: Tuesday, November 12, 2002 9:25 AM
Subject: [dogme] The Place of Unsituated Knowledge


Hi, Steve! 

Welcome out of lurkdom and into the light, Gramsci jokes TM and all. Well, as you say so true, theorizing is something that you either do or else have somebody do to you. The problem I have is that I find that I often wake up in the middle of the night and think that I have done to myself. 

Lately, I've been struggling to keep from doing myself with a rather difficult but I think rather dogmesque idea (that is, an idea suggested though not explicitly stated by dogme principles, at least suggested to my suggestible mind). 

To wit: all language knowledge is really SITUATED knowledge, contextual when it is acquired and contextual when deployed. Unsituated knowledge is not knowledge, but a kind of fiction. It may move us and even convince us, but it cannot reliably inform us. 

This explains why we learn by doing, and why we don't learn by pure study of abstract, decontextualized principles. That's true of language knowledge. Isn't it also true of TEACHING knowledge? 

Let's imagine that there are three "dimensions" of teacher knowledge, analogous to my three "dimensions" of chatspace. The "WHAT" dimension is linguistic knowledge, the "HOW" dimension is knowledge of teaching procedures, and the "WHO" dimension is knowledge of the students--their names, their backgrounds, their tics and foibles, and their strengths and weaknesses. 

"Who" knowledge is very obviously situated knowledge. It's very hands on, very face-to-face, and not at all abstractable. We know people as persons. When we try to theorize them, we ignore them into types. 

"How" knowledge is pretty situated too, and this is the problem I have with Stevick's suggestion that books should just have a single example set of procedures worked out in considerable detail. On the one hand, I really like the idea of providing actual teacher talk. On the other hand, I don't like the idea that "example" procedures can be applied from lesson to lesson. 

The whole grammar-is-language approach that your hypothetical well-meaning teacher who enters a classroom on auto-pilot because she was taught by teachers who do it that way confirms this. As you said, we don't teach the way we mean to teach, or even the way our trainers meant us to teach, because teachiing knowledge is so situated. We teach the way we ourselves were taught, because that is where we ourselves were last situated in a real language classroom. 

And the great weakness of that "grammar-is-language" approach is that it assumes that "What" knowledge is non-situated. That is, knowledge about language is pretty much deployable anywhere. 

But dogmetists know 'taint so. Why, just today: 

a) In my Pedagogical Grammar class, a student teacher just back from her practicum tells me about an elementary school lesson she taught around "Can you swim?". She describes how she made the language "real" by asking students "Can you tell me your name?" 

We discuss the following dialogues and try to decide if they are the same grammar or not: 

A: Can you swim? 
B: Yes, I can. 

C: Can you tell me your name. 
D: *Yes, I can. 

Of course, D's response is ugly. But is it ungrammatical? 

b) In the afternoon, a couple of students come by my office. They are worried about tomorrow's class, in which they have to USE the phrase "What's this?" I point out that there are at least three quite different ways to use it: 

i) T (hiding a candy): What's this? 
S: It's a coin. 
T: No, it isn't. Try again. 

ii) S (pointing to a picture in a book): What's this? 
T: It's called a "moose" in English. 

iii) T (looking at a mysterious note on the blackboard): What's this? 
S: Maybe it's a note from the German teacher. 

Now, clearly these are three different uses, yea, three differently situated and thus different meanings. But are they grammatically different? 

I like to think they are, because I really do believe that spoken language has a grammar quite different from written language. Acctual sentences in spoken language are pretty rare. 

And this is precisely because the grammar in conversation is distributed--that is, situated. Grammar is shared, as in the Hughie-Louie-Dewey conversations, or Sacks' example about the automobile discussion. The "what" of language is situated, just as the "who" is situated. 

Here's my problem. If teaching knowledge (the "How" business, or anyway the "how to" of business) is really so situated, then theoretical knowledge isn't really knowledge at all--any more than abstract grammatical knowledge (rules and stuff) is knowledge! It's a kind of more or less pleasant, horrifying, or (in my case) satirical fiction. It's that thing that practice makes fun and which makes fun of practice in turn. 

If rules and stuff are not really grammatical knowledge (because they are not situated enough to qualify as knowledge) then how can we teach children the different meaning potentials of the same utterance? Unless, of course, we provide different environments for use, or elaborate simulations thereof? 

dk
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	Group: dogme
	Message: 2481
	From: Dennis Newson
	Date: Mi Nov 13, 2002 8:09 

	Subject: Practice v. Theory


	I haven't spotted in the discusion on theory v. practice anyone referring to the sort of situation 
I used to encounter regularly when I was doing then-called teacher training at a university 
somewhere in northern Germany.

Me: Setting them up, the students, because I had come to know how they probably saw things, how 
they had been brain-washed into seeing things at school and at university in the worship of the 
false god "Wissenschaft" - science.

"So, imagine you come across accounts of how to teach English that have been extremely successful 
and enjoyable, but these approaches are not yet underpinned by scientific investigations - theory 
and proof. Would you :

a) try them out in your classrooms straight away?
b) wait for the theory and proof to be published?

Three quarters of the German students always said they would wait for the scientific studies to be 
published.

The model of much teaching (of EFL and most other subjects) still often in vogue here is to take a 
scientific, abstract, theoretical model and attempt to implement it in the classroom. Insights 
drawn from practical experience are frowned on, in many university departments of pedagogy, as 
random, subjective and unscientific.

That is why very many teachers in Germany pull faces and imitate being sick when the word "theory" 
is used in their presence.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2482
	From: Robert Haines
	Date: Mi Nov 13, 2002 8:47 

	Subject: Re: Practice v. Theory


	<html><body>

Yes, Dennis. And that's why university students often spray paint the walls
of their institutions with slogans like "Praxis statt Theorie" (Practice
instead of theory).
<tt>
I haven't spotted in the discusion on theory v. practice anyone referring
to the sort of situation  <BR>
I used to encounter regularly when I was doing then-called teacher training
at a university <BR>
somewhere in northern Germany.<BR>
<BR>
Me: Setting them up, the students, because I had come to know how they
probably saw things, how <BR>
they had been brain-washed into seeing things at school and at university
in the worship of the <BR>
false god "Wissenschaft" - science.<BR>
<BR>
"So, imagine you come across accounts of how to teach English that have
been extremely successful <BR>
and enjoyable, but these approaches are not yet underpinned by scientific
investigations - theory <BR>
and proof. Would you :<BR>
<BR>
a)  try them out in your classrooms straight away?<BR>
b)  wait for the theory and proof to be published?<BR>
<BR>
Three quarters of the German students always said they would wait for the
scientific studies to be <BR>
published.<BR>
<BR>
The model of much teaching (of EFL and most other subjects) still often in
vogue here is to take a <BR>
scientific, abstract, theoretical model and attempt to implement it in the
classroom. Insights <BR>
drawn from practical experience are frowned on, in many university
departments of pedagogy, as <BR>
random, subjective and unscientific.<BR>
<BR>
That is why very many teachers in Germany pull faces and imitate being sick
when the word "theory" <BR>
is used in their presence.<BR>
<BR>
Dennis-- <BR>
Dennis Newson (retired)<BR>
formerly at the University of Osnabrueck, Germany<BR>
List Manager CETEFL-L<BR>
<BR>
<BR>
</tt>


<br>
<tt>
To Post a message, send it to:   dogme@eGroups.com<BR>
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com</tt>
<br>

<br>
<tt>Your use of Yahoo! Groups is subject to the <a
href="http://docs.yahoo.com/info/terms/">Yahoo! Terms of Service</a>.</tt>
</br>

</body></html>



	


	Group: dogme
	Message: 2483
	From: guiripoet
	Date: Do Nov 14, 2002 9:30 

	Subject: theory again - and practice


	Hi all
Well, theory seems to have got a bit of a bad name - in Germany at 
least... And yes, I'll go for the primacy of practice anytime - 
isn't theory what emerges from practice, and then turns out to have 
been all mixed up in there the whole time? In the process of 
theorising, we reflect on our practice, and add the little insights 
together with the big (theoretical) perspectives to (hopefully) get a 
wider view of what we're doing - so that we're not fated to always 
repeat the way our teachers taught us... (fr Greek theoreein - to 
view)

For me the best theories result in methods - what you could 
call 'empty theories' which give us a way of doing things, like 
dogme, which has theoretical roots all over the place (humanism, 
critical pedagogy, etc) but also functions as a way of reflecting on 
both theory and practice. 

And to dk's three vertices I'd like to add (at least) the WHY, which 
is the basic question I ask myself when I'm thinking about what's 
just happened in a lesson, particularly when I have that funny 
feeling in my stomach that tells me something is not as it should be -
often because the theory tells me it's fine, but the practice says 
it wasn't. 

Like a listening Montse & I did the other day which was all according 
to the CLT/TBL book, but just didn't do anything for us. WHY? I 
concluded that the topic didn't turn us on because it hadn't emerged 
from talk about what really interests Montse. So I decided to 
concentrate on these topics and ignore her needs analysis. And 
another answer to the WHY: because we do skills work because it's 
there, like a mountain to be conquered. Instead of doing what's 
interesting and motivating (not being mountaineers). I'd set out 
to 'practice listening' instead of doing something interesting and 
motivating for the student. So I decided to try speaking about the 
topic as much as possible before doing readings and listenings. This 
worked much better next time. We talked about cinema, Almodóvar, 
etc, lots, before reading a review, and it was a/ interesting and fun 
and b/ useful in language-focus terms and c/ useful in skills 
practice terms and d/ last but not least - a REAL CONVERSATION. And 
then we read the review, which we could afterwards reflect on in a 
more critical way, armed with our own opinions, attitudes, etc - 
exploring the text for what I like to call TAVId - text as vehicle 
for ideology. 

And common sense - nice theory, Fiona, but I'm still working on the 
theory that it's all a load of theories (schemata??) - and like you 
I'm sticking to it. 

Love 
Steve



	


	Group: dogme
	Message: 2484
	From: Robert Haines
	Date: Do Nov 14, 2002 8:30 

	Subject: Re: theory again - and practice


	Listen to your stomach, Steve. It knows more than the books do.

Good luck!
Rob



	


	Group: dogme
	Message: 2485
	From: Sue Murray
	Date: Fr Nov 15, 2002 12:12 

	Subject: do we teach as taught?


	I know it's pretty much taken as read, but I don't believe I teach as I was taught. Perhaps I teach as I learn/t (which is often quite a different thing). I consciously avoid, as a teacher, doing things I found or find boring or unhelpful as a learner (which doesn't mean those things might not be good for some learners, so we're back to subjective experience of course!). What I'm not aware of probably makes up a larger part than what I consciously do or try to do, but I don't think I'm blindly guided by the way/s I was taught except perhaps when those ways made a positive impression on me and my own learning. Where the impression was negative or non-existent, if anything there's a real '3Rs' reaction - rebellion, rejection, refusal. But I suppose that's still a guide!

With a 121 student tonight, we got onto a similar theme; he was saying how the way he was taught at secondary school, and the way he has been taught subsequently on in-house navy courses, was 'all wrong'; now, I don't ever like 'all' anything statements (despite my suspected 3Rs...), but this guy, off his own back and with his own personal resources has become fluent (and I mean fluent) in French, English and Spanish, as well as having rusty but respectable Arabic. At the moment, he is here on a pedagogy course teaching in a navy school. He was really pleased with a key, observed lesson he had to give the other day - the subject of the lesson was psychology - and he was saying he did everything in a way he would like to have been taught, not in the way he was taught; and his tutors were very enthusiastic and pleased, despite the fact he moved away from the 'method' they teach to teachers to a considerable extent. For a start, he moved all the desks out the way and had everyone sitting a circle (15/16 people); he sat with them and involved them from the start - the topic was a complex one and one which a number of the people had little prior knowledge in, so he wanted to pitch it to their level, without losing the thrust so to speak. He got an incredible buzz from the involvement and reactions of the 'students', and their (usually unanswerable) questions - given the topic, these were mostly questions about personal situations and personal relationships; the thing is not that the questions went 'unanswered' in a QED way, but they were aired and showed everyone was into the central ideas he was introducing; and it all made them - and him - think.

(he did bring in some props - an apple, a black bag, and something else I can't remember at this late hour - but other than that it sounded pretty exciting, unpredictable sort of dogme stuff...)

He also said that you have to be very careful when you teach, because 'you are going to change something, however small, in people's minds'.

And/but he also said that when he teaches, he often doesn't remember what he's said, because it's so spontaneous - it comes out in unscripted, unpremeditated response..... (the unsurpassable value of genuine communication, IMHO...). 

On a quite different note, it also came up that while teaching English in Kosovo, he had several arguments with Americans about the use of 'euros' being wrong; according to him, it is incorrect - euro should not be used in the plural; that's the 'rule'; yet, that the reality is different (and 'rules' can only describe reality) he fully accepts, but we're all full of contradictions; in part, maybe those contradictions come from 'the way we were taught'? and in part from the 'dichotomisation' which defines them as contradictions in the first place?

going back (way back!) into history, to dk's Metal Mountain Wang posting, it also strikes me that what 'we' (our profession, Bygate's cycles and pendulums, etc) are perhaps looking for is a way OUT of looking at things like 'parts vs whole' as dichotomies; a 'way' which allows them to integrate and function together, rather than be explicitly - even irretrievably - separated. Where focus on form is not a separate agenda, where presentation is related to preceeding production/reception, where drilling is live and not rehearsed; after all, we can all walk and chew gum at the same time, can't we? Just as those of us with HGV licences can simultaneously drive heavy trucks and narrate. (even if not all of us can work AND write coherent dogme postings too - sorry, but sometimes I have to at least TRY!!)

anyway, back to the original reflection, I have a fridge magnet which reads (in Italian) 'to teach is to touch a life forever' - which also makes me think of that Gibran quote, "I have learned silence from the talkative, toleration from the intolerant, and kindness from the unkind; yet, strange, I am ungrateful to these teachers".

just bin this - get the impression I'm just stating the obvious in a convoluted kind of way!!! (so what's new)

Sue
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	Group: dogme
	Message: 2486
	From: ecosmith101
	Date: Fr Nov 15, 2002 10:27 

	Subject: Hello from Poland.


	Good Morning.

The IATEFL conference in Poznan, Poland, served as my introduction to
Dogme, and Mr Thornbury's presentations gave me definate food for
thought. I am as yet a fairly inexperienced teacher of a little under
2 years experience, but any insecurity this causes me in my job has
now been delightfully tempered by the realization that I have 32 years
experience as a human being and that my students have over treble
that, collectively, in communicating in a language. This morning I
asked my students if they wanted to use a different coursebook. They
responded in the affirmative with a haste that bordered on the
unseemly. I told them that they couldn't, however. For homework over
the weekend, one of them has to bring a 'topic' - I suspect she will
choose Pregnancy as she is expecting her first child. Another has to
bring a text in, built up from parts written in todays lesson,
entitled 'Adrian's trip to Poznan' (Thank you Mr T, I did exactly that
'questions on cards' activity you described in your 'Unplugged'
plenary :))
I shall bring a whiteboard marker.
It remains to be seen wether I - ah, WE can conjure learning out of
what we collectively bring, but at least we won't have to listen to
Bert bloody Atkins.

regards,

Adrian SMith, Warszawa.



	


	Group: dogme
	Message: 2487
	From: Luke Meddings
	Date: Fr Nov 15, 2002 11:39 

	Subject: world''s shortest poem


	Welcome Adrian, your final line puts me in mind of what is cited by the American sports writer George Plimpton in the boxing documentary film 'When We Were Kings' as the world's shortest poem, as read by Muhammad Ali:

'Me? 
We!'

I reckon we can co-opt Muhammad Ali with Bruce Lee* into dogmeland.

Luke

*'A teacher does not depend on a method and drill[ing] systematic routines, instead he studies each individual student and awakens him to explore himself...Such teaching, which is really no teaching, requires a sensitive mind with great flexibility.' Posted by Diarmiud on Wed Feb 20, 2002 under 'New name for Dogme Pantheon.'

-----------------------------------------------------------------
Luke Meddings
London
-----------------------------------------------------------------


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2488
	From: lifang67
	Date: Sa Nov 16, 2002 5:52 

	Subject: Re: do we teach as taught?


	Sue:

Good to see you again...I was wondering what happened. I think that 
both Guiripoet and I were not talking about teaching generally, but 
only about what happens when teachers go into the classroom on 
autopilot, when they first walk into the classroom and start 
teaching. Many, if not most, teachers do fall into a kind of default 
teaching condition, a lowest common denominator, the best end of 
which is "how are you all today?" and the worst "May I have your 
attention please? Open your books to page...."

The reason I think this lowest common denominator teaching style is 
common, and not just low, is that many of us tend to revert to it 
when the pressure is on, rather as learners revert to telegraphese or 
mother tongue. The reason I think it is low, and not just common, is 
that it takes some time to think your way out of it...and you DO have 
to think your way out.

I did, anyway. And here's more or less what I've been thinking. Since 
Aristotle, we've been worrying about an apparent paradox. If all 
concepts are really just instantiations of higher concepts (and all 
foreign language words are just instantiations of concepts which are 
already accessible, more or less, through our own language) then it 
takes a concept to understand a concept. 

In order to understand a concept, you have to have it already in your 
head, in some form or another.Therefore, learning is impossible.

Alternatively. If all learning is hypothesis testing, then in order 
to learn something, you must have it in hypothesis form, already in 
your head. Therefore learning is impossible.

Vygotsky gives us a way out, by showing us that language, and in fact 
all human knowledge, is constructed between heads, and only then 
within them. What is present in the mind, then, is not a concept or a 
hypothesis, but a relationship which can be extended. In fact, all 
relationships are instantiations of the great relationship: Me--You. 
So it's not so hard to imagine children construing the relationship 
between a concept and another person with whom they have a 
relationship can be potentially extended to include themselves.

But how does this happen? Here are two possible ways:

1. Teacher-->Language-->World (The teacher shows how to work with the 
language and the learner watches)
2. Learner-->Language--World (The learner substitutes him/herself for 
the teacher and masters the text. Very PPP!)

OR

1. Learner-->Language-->World (The learner bruises her/his tender 
snout on the brick wall of the text, which stands like a brick wall 
separating him/her from the world)
2. Learner-->Language-->World (The teacher steps in and mediates, 
using the language of the text mixed with the language of the learner)
3. Learner-->Language-->World (The teacher waits until the text has 
become gauzy and shimmering, translucent and ultimately transparent, 
and then disappears....)

In one case, the teacher is substituted for the learner. This 
requires empathy from the learner. In the other, the teacher is 
substituted for the text, as a kind of super-mediator.

It occurs to me, though, that only the latter is really compatible 
with learning as we know it. The former, however, is much closer to 
teaching as we know it. As I knew it. As I do it when I'm not 
careful. That's really all I meant.

dk



	


	Group: dogme
	Message: 2489
	From: Dennis Newson
	Date: Sa Nov 16, 2002 6:42 

	Subject: Re: Re: do we teach as taught?


	dk,

Did I once - ungraciously it now seems to me - suggest on this list that you were a philosopher 
manque(e) ? I publically withdraw the manque(e)!

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2490
	From: Adrian Tennant
	Date: Sa Nov 16, 2002 8:49 

	Subject: Impossible concepts


	dk, think!

Why?

And why the distinction between concept and hypothesis testing, can't the
two work together?

In fact it is quite clear that concepts exist in different languages and
cultures (and that these concepts are often expressed, or manifest, in
words). This is one of the main problems with word for word translations -
that they are surface and not concept deep.

Dr Evil



	


	Group: dogme
	Message: 2491
	From: Dennis Newson
	Date: Sa Nov 16, 2002 9:47 

	Subject: Re: Impossible concepts


	What I took from dk's last posting was a reminder and encouragement to go on asking ourselves - 
What IS it that goes on in the classroom when language learning apparently takes place?

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2492
	From: Fiona M
	Date: Sa Nov 16, 2002 9:50 

	Subject: Re: Impossible concepts


	Help.Suddenly I'm only getting every second posting. Sue's last, Steve's last, dk's, Dr Evil's..all missing. Robert and Dennis - oh and Luke, have made it through. Anyone know why, or what I have to do? I'm a technological wombat, you see..................
Thanks,
Fiona
----- Original Message ----- 
From: Dennis Newson 
To: dogme@yahoogroups.com 
Sent: Saturday, November 16, 2002 9:47 AM
Subject: Re: [dogme] Impossible concepts


What I took from dk's last posting was a reminder and encouragement to go on asking ourselves - 
What IS it that goes on in the classroom when language learning apparently takes place?

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L
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	Group: dogme
	Message: 2493
	From: sthornbury@w...
	Date: Sa Nov 16, 2002 10:01 

	Subject: More news form the front line


	The Catalan class looks like it might be on its last legs - there 
were only three of us on Thursday, although the rain may have had 
something to do with it. The sense of the class having fallen below 
the critical mass of self-sustainability is palpable - also a sense of 
betrayal by those who remain towards those who have left. Classes 
are funny things - little emergent communities, but incredibly 
fragile. Once someone drops out there's no way of retrieving them - 
they disappear into the city like a migratory bird lost in a storm. It's 
not like a family, or a workplace environment, where, when people 
leave (to get married, to move to another job) there's a bit of a 
party, some kind of leavetaking, and the chance at least of 
continued contacts. When people drop out of a class they do just 
that - drop out. Leaving the others to carry the can, burdened by 
the knowledge that the survival of the class depends on your 
fronting up, come hell or highwater. 

Of course, fewer students means more speaking opportunities - but 
less "biodiversity" - it's always the same people speaking about 
roughly the same things in roughly the same (halting) way. But you 
come out of the class reeling - and the other night I actually had a 
dream in broken Catalan ( a bit like the Woody Allen story of the 
man condemned to be forever pursued by an incarnation of the 
irregular Spanish verb "tener"). Mari, bless her, carries on 
regardless, and actually gets better (I mean, more fluency-focused) 
lesson by lesson. On Thursday she brought her boyfriend with her, 
and for the first hour he acted as occasional consultant as we each 
toiled through a description of our daily routine (something you only 
ever do in a language class, but no less fascinating for all that). In 
the second half we (three) were given the chance to ply young 
Andreu with questions - and this was real cutting-edge dogme stuff 
as we pushed ourselves to the edge of our shared competence 
(occasionally falling off). A more experienced teacher would have 
followed this up with, say, some kind of writing activity (e.g. "Write 
Andreu's story for one of the stduents who's not here") in order to 
"capture" all this emergent language, and then work it up a notch. 
Instead we listened to a Serrat song - which was topically relevant 
since it was about two 15 year olds falling in love - but my attempt 
to turn the class back on to Mari and Andreu and the story of their 
relationship was cut short by the end of class.

And we reeled out into the rain, pursued by irregular verbs...



	


	Group: dogme
	Message: 2494
	From: scott_thornbury
	Date: Sa Nov 16, 2002 10:09 

	Subject: Re: Impossible concepts


	Fiona (and everyone) - if in doubt about the postings you're getting 
(or not getting) on your email account, check out the website 
(groups.yahoo.com/group/dogme) Sometimes postings arrive at my email 
out of order, because of different timezones - but if you go to the 
site they seem to have sorted themselves out.
Scott 

--- In dogme@y..., "Fiona M" <aucaria@t...> wrote:
> Help.Suddenly I'm only getting every second posting. Sue's last, 
Steve's last, dk's, Dr Evil's..all missing. Robert and Dennis - oh 
and Luke, have made it through. Anyone know why, or what I have to 
do? I'm a technological wombat, you see..................
> Thanks,
> Fiona
> ----- Original Message ----- 
> From: Dennis Newson 
> To: dogme@y... 
> Sent: Saturday, November 16, 2002 9:47 AM
> Subject: Re: [dogme] Impossible concepts
> 
> 
> What I took from dk's last posting was a reminder and 
encouragement to go on asking ourselves - 
> What IS it that goes on in the classroom when language learning 
apparently takes place?
> 
> Dennis-- 
> Dennis Newson (retired)
> formerly at the University of Osnabrueck, Germany
> List Manager CETEFL-L
> 
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> 
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of 
Service. 
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2495
	From: Adrian Tennant
	Date: Sa Nov 16, 2002 11:19 

	Subject: Request


	To go off line for a moment ...

Scott (and everyone else),

I've been asked to write a Web Guide for Uncovering Grammar (by Macmillan).

- A Web Guide includes sites that link into the themes/topics and ideas of
the book -

1. Does anyone mind if I include the Dogme site?

2. Anyone know of any sites that might be interesting? useful? relevant?

Thanks

Adrian (aka Dr E).



	


	Group: dogme
	Message: 2496
	From: Diarmuid
	Date: Sa Nov 16, 2002 5:29 

	Subject: Re: Request


	I certainly don't have any problems with you using the list, Adrian. As for useful websites, I'm not sure. It might beinteresting to introduce people to Freire and others, is that what you're after?

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2497
	From: Dennis Newson
	Date: Sa Nov 16, 2002 6:00 

	Subject: Dennis: Peter''s Progress - Last installment


	The last of reports on Peter's Progress - my accounts to the list of 13 sessions with a professor 
colleague who wanted to do something about his English.

Suddenly, out of the blue, Peter started writing emails to me in English. I have unwaveringly 
spoken and written only English to him, and, from the beginning, he spoke English during our 
lessons, of course, but also on the telephone.

Then, the day before yesterday, he suddenly wrote to me in English thanking me for the work I had 
done in his week-long conference and to tell me the disturbing news that his wife was rather ill.

And now I received the message below. I have thought hard about publishing a private letter, but
(1) I'm pretty confident no-one on the list can identify "Peter", (2) as a loyal dogmeist, I 
wanted those of you who read my occasional accounts to see an example of what language came out of 
my work with him - I wanted to quote some authentic text. Neverthelss, part of the message is an 
actual message about an actual ill person, so I am just quoting a taste of that part of the note. 
I'm less squeamish reproducing remarks about financial difficulties.

==============

Hallo Dennis and Anke,


how are you? My wife is not in good shape. She is at home. In the hospital
the doctors did not find a serious cause for her head- and napeaches. At
home the aches come and go.............. Finally we dont know the reasons
and we hope for a good end.

Dennis I sent a mail to you on which you meanwhile answered. I am very sorry
but the finances of our conference show a very important gap. We organised
the first time a conference like this one. We decided to invite our guests
who took lectures. In my mind it is necessary to invite people coming from
Egypt, Syria, Turkey and so on. But neither the DAAD neither the university
or the ministry do provide costs like these ones. ...........
So we have to cut the costs of stay and organisation. Please could
you agree to a reduction of your fee to the sum of XXXXXXXXXXXXXX Euro? // :-)ennis //
You should know I would like to do it ony in case of your agreement. ....... In
any case we thank you and Anke very much for your support and translation
activities.

With my best greetings for you and Anke 


Peter 

============================


Dennis
-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2498
	From: Adrian Tennant
	Date: Sa Nov 16, 2002 6:55 

	Subject: Re: Request


	> I certainly don't have any problems with you using the list, Adrian. As
for useful websites, I'm not sure. It might beinteresting to introduce
people to Freire and others, is that what you're after?

Probably. It's sometimes hard to guess what the publishers are after (but we
do our best).

Thanks Scott. By the way, any suggestions as it is your book! The idea of
the Web Guides is to a)promote (and therefore sell more) and b) - in my
words - "turn people on"!

Adrian



	


	Group: dogme
	Message: 2499
	From: Tom Topham
	Date: Sa Nov 16, 2002 9:04 

	Subject: Re: More news form the front line


	>The Catalan class looks like it might be on its last legs...

Scott, thank you for the insightful description of the disintegration of 
your class. For the Mari's sake I don't know what I wish - that it will 
quickly be cancelled, that a couple newbies will be injected, that it will 
limp along as a wee little group of three.

As I often get the "advanced" group where I work, it seems all too often I 
am in this same situation. Maybe I am using that as my excuse, but it seems 
especially with the advanced students it is hard to find / create a mix of 
people who have similar ideas about their needs, similar expectations of 
what a course should involve, and compatible personalities. Also, with 
students at this level there seems to be a higher concentration of 
eccentrics and wierdos than in, say, pre-int or int groups. Lots of 
primmadonnas, bookish loners, brash egotists... who else studies English for 
this long and still wants to take classes? By this point lots of normal 
folks have found a native speaker friend / boyfriend, or have enough contact 
with it in their job / real life to make classes seem superfluous. Just my 
theory for why I have seen plenty of groups start with a bang, run into 
later difficulties gelling, and then slowly falling apart.

So as one who has also been the shepherd of a dwindling flock, my heart goes 
out to Mari. Give her my regards.

_________________________________________________________________
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	Group: dogme
	Message: 2500
	From: guiripoet
	Date: So Nov 17, 2002 10:11 

	Subject: Re: do we teach as taught?


	Hi Sue
I agree - how are we going to teach as we were taught - when we're 
not the same people as our teachers - we have different lives, routes 
thru life, histories, webs of relationships, different news coming 
in...when I think of my teachers, they were one of the reasons why I 
was invited to leave school at age 16 (they were well-meaning, some 
of them, but I wasn't), and I identify with your 3 Rs, and furiously 
resisted becoming a teacher (it's in the family) until past my mid-
30s. 
My biggest learning contexts have been outside the institutions (in 
the street as the spanish say) and it would be difficult for me not 
to subvert the institutional context of the classes I find myself 
in. Just by being there, as you are, with the other people who are 
also there, in a room together, doing their best to communicate 
something. 
Love
Steve

--- In dogme@y..., "Sue Murray" <suemurray@i...> wrote:
> I know it's pretty much taken as read, but I don't believe I teach 
as I was taught. Perhaps I teach as I learn/t (which is often quite 
a different thing). I consciously avoid, as a teacher, doing things 
I found or find boring or unhelpful as a learner (which doesn't mean 
those things might not be good for some learners, so we're back to 
subjective experience of course!). What I'm not aware of probably 
makes up a larger part than what I consciously do or try to do, but I 
don't think I'm blindly guided by the way/s I was taught except 
perhaps when those ways made a positive impression on me and my own 
learning. Where the impression was negative or non-existent, if 
anything there's a real '3Rs' reaction - rebellion, rejection, 
refusal. But I suppose that's still a guide!
> 
> With a 121 student tonight, we got onto a similar theme; he was 
saying how the way he was taught at secondary school, and the way he 
has been taught subsequently on in-house navy courses, was 'all 
wrong'; now, I don't ever like 'all' anything statements (despite my 
suspected 3Rs...), but this guy, off his own back and with his own 
personal resources has become fluent (and I mean fluent) in French, 
English and Spanish, as well as having rusty but respectable Arabic. 
At the moment, he is here on a pedagogy course teaching in a navy 
school. He was really pleased with a key, observed lesson he had to 
give the other day - the subject of the lesson was psychology - and 
he was saying he did everything in a way he would like to have been 
taught, not in the way he was taught; and his tutors were very 
enthusiastic and pleased, despite the fact he moved away from 
the 'method' they teach to teachers to a considerable extent. For a 
start, he moved all the desks out the way and had everyone sitting a 
circle (15/16 people); he sat with them and involved them from the 
start - the topic was a complex one and one which a number of the 
people had little prior knowledge in, so he wanted to pitch it to 
their level, without losing the thrust so to speak. He got an 
incredible buzz from the involvement and reactions of the 'students', 
and their (usually unanswerable) questions - given the topic, these 
were mostly questions about personal situations and personal 
relationships; the thing is not that the questions went 'unanswered' 
in a QED way, but they were aired and showed everyone was into the 
central ideas he was introducing; and it all made them - and him - 
think.
> 
> (he did bring in some props - an apple, a black bag, and something 
else I can't remember at this late hour - but other than that it 
sounded pretty exciting, unpredictable sort of dogme stuff...)
> 
> He also said that you have to be very careful when you teach, 
because 'you are going to change something, however small, in 
people's minds'.
> 
> And/but he also said that when he teaches, he often doesn't 
remember what he's said, because it's so spontaneous - it comes out 
in unscripted, unpremeditated response..... (the unsurpassable value 
of genuine communication, IMHO...). 
> 
> On a quite different note, it also came up that while teaching 
English in Kosovo, he had several arguments with Americans about the 
use of 'euros' being wrong; according to him, it is incorrect - euro 
should not be used in the plural; that's the 'rule'; yet, that the 
reality is different (and 'rules' can only describe reality) he fully 
accepts, but we're all full of contradictions; in part, maybe those 
contradictions come from 'the way we were taught'? and in part from 
the 'dichotomisation' which defines them as contradictions in the 
first place?
> 
> going back (way back!) into history, to dk's Metal Mountain Wang 
posting, it also strikes me that what 'we' (our profession, Bygate's 
cycles and pendulums, etc) are perhaps looking for is a way OUT of 
looking at things like 'parts vs whole' as dichotomies; a 'way' 
which allows them to integrate and function together, rather than be 
explicitly - even irretrievably - separated. Where focus on form is 
not a separate agenda, where presentation is related to preceeding 
production/reception, where drilling is live and not rehearsed; 
after all, we can all walk and chew gum at the same time, can't we? 
Just as those of us with HGV licences can simultaneously drive heavy 
trucks and narrate. (even if not all of us can work AND write 
coherent dogme postings too - sorry, but sometimes I have to at least 
TRY!!)
> 
> anyway, back to the original reflection, I have a fridge magnet 
which reads (in Italian) 'to teach is to touch a life forever' - 
which also makes me think of that Gibran quote, "I have learned 
silence from the talkative, toleration from the intolerant, and 
kindness from the unkind; yet, strange, I am ungrateful to these 
teachers".
> 
> just bin this - get the impression I'm just stating the obvious in 
a convoluted kind of way!!! (so what's new)
> 
> Sue
> 
> 
> 
> 
> 
> 
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2501
	From: Sue Murray
	Date: So Nov 17, 2002 11:10 

	Subject: more news from the front line


	"The Catalan class looks like it might be on its last legs - there 
were only three of us on Thursday, although the rain may have had 
something to do with it. The sense of the class having fallen below 
the critical mass of self-sustainability is palpable - also a sense of 
betrayal by those who remain towards those who have left. Classes 
are funny things - little emergent communities, but incredibly 
fragile."

I had three immediate thoughts reading this - apart from the ever obvious one that language learning is far from being only about language! - and Tom's post has spurred me to share them.

First: I was 'dreading' my advanced class this year - grand total of three students (tho 2 more should be joining in January); they're all interesting, busy, fun people who were together last year and get on well together, so I don't really know why I felt so apprehensive - something about that 'critical mass of self-sustainability' Scott mentioned perhaps. Or fear of too many absences... As it happens, it's turning out to be the grand highlight of my teaching week; we sit there and talk, laugh, share - and learn - well over time (one guy's wife comes in to join us once her Pre-Int course has finished, not because she wants to hurry him or us along, but because she enjoys it), and it feels as if there's a dozen of us rather than just 4 (or 5 - with the wife, or sometimes 3, with an absence!). So, Tom, luck of the draw perhaps (or maybe it's me who's the weirdo!); these people have a passion for English, and, here anyway, that's what usually gives the 'staying power' to those who continue at higher levels;

Second: 'group dynamics' don't necessarily correlate with number, though the 'biodiversity' Scott mentions is often a positive element in lighting the fire; a colleague is still feeling slightly 'shell-shocked' because he had a class of 6 with a great dynamic going, then 3 new people joined, and he says the whole thing has completely collapsed and lost its oomph. It's only been a few weeks since the new arrivals came, and perhaps things will fire up again in a different way, but the point that struck me is that 'numbers' aren't everything. (and to think I had originally apologised to him for such a small class .....) 
(It's true that sometimes teachers - and students - 'resent' (too strong a word, but can't think of an alternative right now) newcomers, who don't share the 'group history' so to speak - a sort of opposite situation to Scott's Catalan class - but most of the time we find that it enriches rather than deflates)

Third: the 'fragility' Scott spoke of - so true - and perhaps also one of the more vivid, positive aspects of the whole thing - it also ties in with Tom's point in that people know they're not going to be in a classroom forever - so, make the best of it while you can - and while they're/you're there!! And even in a group that remains pretty stable over time attendance wise, the dynamic is always shifting and changing I think; you can't take nothing for granted in this biz .......

And the strong sense of 'abandonment' when numbers dwindle can sometimes be a temporary prelude to a new act ....; fingers crossed for the Catalan class.

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2502
	From: Sue Murray
	Date: So Nov 17, 2002 11:11 

	Subject: Impossible concepts


	"What I took from dk's last posting was a reminder and encouragement to go on asking ourselves - 
What IS it that goes on in the classroom when language learning apparently takes place?"

(so blame Dennis' - or dk's! - encouragement for what follows)

Scott wrote "and this was real cutting-edge dogme stuff 
as we pushed ourselves to the edge of our shared competence 
(occasionally falling off)." 
(which also picks up on Hughie Louie and Dewey et al of course) 

a few weeks ago, a conversation in class made a fairly shy, unconfident student eager to tell us about her hilarious experience on a 'blind date', which she agreed to only as a favour to a cousin of hers. Her tale had us in fits of laughter, the whole thing probably took about 15 minutes, there was lots of edge-of-the-seat encouragement, and some co-construction help going on but most of it was her; she had pushed herself to the edge and felt great about it, as did her 'audience'; since then, she has frequently and readily thrown herself into similar spontaneous contributions, and whatever it is that goes on in (and between) our heads (and whatever) when we do this kind of thing seems to me to be a vital part of (continual) learning.

what makes us 'push ourselves to the edge', I think, is not the desire to learn language, though that is surely there, but that critical extra 'immediacy' factor of being 'magnetically' involved in the desire to communicate with and understand each other, be part of the co-created here and now, express ourselves; (all that sort of non-linear, unpredictable, 'unanalysable' and unplannable stuff that A and B pairwork sheets can never quite simulate.....). And though the experience is immediate and here and now - or perhaps because it is - it's also carried out of the classroom with us; not in a literal 'as is' way, but as part of our growing and changing experience of ourselves and our world.

And does language learning ever actually 'take place'? Is it ever possible to catch oneself in a moment of 'language learning' or 'learning language'? (don't many 'methods' seem to assume so?)

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2503
	From: Sue Murray
	Date: So Nov 17, 2002 11:12 

	Subject: do we teach as taught?


	hi Steve! we've certainly got something in common there - I hated school, started working part time at 16 and full time at 18, and vowed I'd never set foot in a classroom once I'd left!!!

(which on reflection is possibly partly why I've found endless motivation and fascination in trying to help people want to and enjoy learning)

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2504
	From: lifang67
	Date: So Nov 17, 2002 11:42 

	Subject: Re: Impossible concepts


	Dear Evil:

Well, I'll try (to think, I mean).

I think that the learning paradox is a real paradox. One way 
to "resolve" it is to say that when we learn a second language we are 
learning instantiations of concepts we already know in our first 
language.

That's very nice. It explains a lot. We seem gauche and stupid inour 
second langauge not because we are naturally gauche and stupid, but 
because we are expressing first language concepts in a language not 
really evolved to express them. Rather like foreign accents, you 
know: the mind is willing to Second Language, but, aigo (as Koreans 
exclaim) the flesh is so weak.

But it doesn't explain something rather crucial to teaching young 
learners, to wit: how did the concepts get there in the first place? 
The nativists (Chomsky etc.) have no problem with this; they were 
born with them, in highly abstract form. 

Well, there's a bit of problem with this. If concepts really are 
culturally relative in some way, this presupposes genetic 
differences. Descartes believed that only French was the language of 
rational thought, while Muslim fundamentalists I have spoken to 
believe that it is Arabic. The belief in the primacy of MY language 
seems to be the only real language universal!

The other "bit of a problem" is that almost everything we know about 
language universals goes against this. "In built" grammar? Maybe--but 
in-built pragmatics? Ha!

dk

PS: I think you are right; there is no difference in principle 
between a concept and a hypothesis. A hypothesis is a kind of 
tentative concept. 

But for that very reason, the two examples I gave (learning is 
impossible because new concepts are extensions of old concepts, and 
learning is impossible because hypotheses must be conceivable before 
they can be tested) are just instantiations of the same paradox. As 
Salman Rushdie says, "How does newness come into the world?" 

Only Vygotsky really can really explain this to me; all the other 
explanations seem to me to say that newness is just another form of 
oldness.

d



	


	Group: dogme
	Message: 2505
	From: rob
	Date: Mo Nov 18, 2002 4:49 

	Subject: Re: Re: Impossible concepts


	dk writes: 

"The other "bit of a problem" is that almost everything we know about 
language universals goes against this. "In built" grammar? Maybe--but 
in-built pragmatics? Ha!" 

In my mind, pragmatics are learned. But as for: 

"But it doesn't explain something rather crucial to teaching young 
learners, to wit: how did the concepts get there in the first place? 
The nativists (Chomsky etc.) have no problem with this; they were 
born with them, in highly abstract form." 

Call me a nativist, but don't call me late for the next Chomsky lecture. 

dk goes on: 

"Well, there's a bit of problem with this. If concepts really are 
culturally relative in some way, this presupposes genetic 
differences." 

Big leap here, dk. I think YOU presuppose genetic differences. Why can't the concepts of one culture be learned like the pragmatics? If there are indeed such differences. Examples? 

Now for MY big leap... What about a set of universal "abstracts" (think Jungian archetypes)that connect us all, language being our means to this end, i.e. getting to know each other, and, ideally coming to the realization that we are all indeed bound by these (here goes...)cosmic pragmatics. 

Rob 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2506
	From: Diarmuid
	Date: Mo Nov 18, 2002 6:11 

	Subject: Note to the Newcomer


	Every now and then, dogme and dogmetics all over the world abandon all pretence of being classroom teachers and lose themselves in the ideas and the thoughts of other Important People. They talk about Grand Things like whether we were born with a language preprogrammed or whether anything can be new or old. They use convoluted language to express themselves, with words whose meanings have often been decided by Other People Who Write Big Books. They argue amongst each other, although at times it appears that nobody Has Any Intention Of Changing Their Mind. Indeed, ofttimes it appears that they are really only Listening To Themselves.

In moments like this, don't fear. You *have* come to the right list. This *is* the list for those who believe that Too Much Science Can Be a Bad Thing. This *is* the list for those who believe in the primacy of People rather than Ideas. This *is* the list which rejects the notion of Language As A Subject and embraces the idea of Language As A Means Of Communication. This is a list for Teachers as well as Academics!

;)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2507
	From: Dennis Newson
	Date: Mo Nov 18, 2002 6:11 

	Subject: Re: Impossible concepts


	On 18 Nov 2002 at 0:11, Sue Murray wrote:

> And does language learning ever actually 'take place'? Is it ever possible to catch oneself in a
> moment of 'language learning' or 'learning language'? (don't many 'methods' seem to assume so?) 

Well, languages do get learned, clearly, but I suppose Sue is really asking if there are clear cut, 
discrete moments when a learner can say: "I just learned a new word!" (to simplify). Instinctively 
one feels that a statement like: "Over the past couple of weeks I've noticed that...I can 
understand more of what I hear in the FL/speak up in class with more confidence etc. better capture 
what increased command of the language being learned feels like. And clearly, too, the strong urge 
to share an experience with others - my Peter's need to tell me about his wife's illness, Sue's 
student's wish to talk about her blind date is one of the the most potent motivating forces.

The trouble for teachers, of course, is that they want to engender such motivation for all of 
their learners as often as possible but, by definition (because such matters lie in the separate 
llives of individual learners) it is outside the teachers' control.

I guess dogme orientated teachers say: "Have a life then we can exploit it in the classroom to 
enable you and others to learn a foreign language". !!



Dennis

-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2508
	From: Tom Topham
	Date: Mo Nov 18, 2002 6:17 

	Subject: Re: Re: Impossible concepts


	>dk goes on:
>
>"Well, there's a bit of problem with this. If concepts really are
>culturally relative in some way, this presupposes genetic
>differences."
>
>Big leap here, dk. I think YOU presuppose genetic differences. Why can't 
>the concepts of one culture be learned like the pragmatics? If there are 
>indeed such differences. Examples?
>
>Now for MY big leap... What about a set of universal "abstracts" (think 
>Jungian archetypes)that connect us all, language being our means to this 
>end, i.e. getting to know each other, and, ideally coming to the 
>realization that we are all indeed bound by these (here goes...)cosmic 
>pragmatics.
>
>Rob

I don't think we need to posit univarsal abstracts a la Jung. Let's not 
forget that we are all human beings with the same kinds of brains, nervous 
systems, and requirements for life (food sex shelter social contact).

Universal to the human condition are desires to make contact with people, 
get them to do stuff for us, sell us stuff, have sex with us. Making sounds 
come out our mouths to achieve these goals is constant across all cultures 
and societies. That's why there is so rarely confusion when you teach 
people, regardless of their L1, to say "Hello", "How are you?", "What's your 
name?", "Are you free tonight?", et al. I've been to quite a few places in 
the world, met a lot of people, and they are all pretty much the same in 
this regard.
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	Group: dogme
	Message: 2509
	From: Tom Topham
	Date: Mo Nov 18, 2002 6:45 

	Subject: Re: Note to Sophists


	>Every now and then, dogme and dogmetics all over the world abandon all 
>pretence of being classroom teachers and lose themselves in the ideas and 
>the thoughts of other Important People.

Well, some of us do.

They talk about Grand Things like whether we were born with a language 
preprogrammed or whether anything can be new or old. They use convoluted 
language to express themselves, with words whose meanings have often been 
decided by Other People Who Write Big Books. They argue amongst each other, 
although at times it appears that nobody Has Any Intention Of Changing Their 
Mind. Indeed, ofttimes it appears that they are really only Listening To 
Themselves.
>

Amen, Diamuid. I was going to post a rant about this a few days ago, but 
thought better of it, as the rest of you seemed to be enjoying the 
discussion.

But regarding needing Vygotsky to save us from the conundrum that "learning 
is impossible"...

Bollocks.

I don't need Vygotsky to save me, because I don't spend all my time spinning 
my wheels in theory. Aristotle could have discovered that big rocks fall at 
the same acceleration as small rocks, but he preferred navel-gazing in the 
Agora to dropping rocks. Similarly, anyone rooted in the world knows that 
learning is possible. So any Important People saying Important Things about 
the possibility or impossibility of learning are sophists and navel-gazers 
who can safely be ignored.

This much I learned from my studies of philosophy!

Grumpy Tom

I guess I've posted my rant after all.
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	Group: dogme
	Message: 2510
	From: Julian Bamford
	Date: Mo Nov 18, 2002 6:48 

	Subject: More news from the front line


	(re. Scott's posting of 11/16, the latest in a series)
'News from the front line' continues to be wonderful, thought provoking
reading. The latest installment the most deliciously-written yet, maybe,
and all the more bittersweet for being perhaps the penultimate one, barring
a miracle. This series would make the basis of a great one- or two-part
article. Just the kind of thing I think ELTJ should publish but never
does. Scott, if you want to work in a postscript, and if appropriate, how
about asking Mari to write about her experiences (maybe after reading your
account of the class)?
Julian



	


	Group: dogme
	Message: 2511
	From: Adrian Tennant
	Date: Mo Nov 18, 2002 9:29 

	Subject: Re: Note to the Newcomer


	Diarmuid & Tom,

Who are you to say what can or can't be posted on the list?

Dr Evil



	


	Group: dogme
	Message: 2512
	From: romiha1
	Date: Mo Nov 18, 2002 10:30 

	Subject: Re: Impossible concepts


	--- In dogme@y..., "Tom Topham" <tom_topham@h...> wrote:
> 
> Tom,

Good points, and it sounds like you need a date. That's a la 
Freud. :-)

Rob

> >dk goes on:
> >
> >"Well, there's a bit of problem with this. If concepts really are
> >culturally relative in some way, this presupposes genetic
> >differences."
> >
> >Big leap here, dk. I think YOU presuppose genetic differences. Why 
can't 
> >the concepts of one culture be learned like the pragmatics? If 
there are 
> >indeed such differences. Examples?
> >
> >Now for MY big leap... What about a set of universal "abstracts" 
(think 
> >Jungian archetypes)that connect us all, language being our means 
to this 
> >end, i.e. getting to know each other, and, ideally coming to the 
> >realization that we are all indeed bound by these (here goes...)
cosmic 
> >pragmatics.
> >
> >Rob
> 
> I don't think we need to posit univarsal abstracts a la Jung. 
Let's not 
> forget that we are all human beings with the same kinds of brains, 
nervous 
> systems, and requirements for life (food sex shelter social 
contact).
> 
> Universal to the human condition are desires to make contact with 
people, 
> get them to do stuff for us, sell us stuff, have sex with us. 
Making sounds 
> come out our mouths to achieve these goals is constant across all 
cultures 
> and societies. That's why there is so rarely confusion when you 
teach 
> people, regardless of their L1, to say "Hello", "How are 
you?", "What's your 
> name?", "Are you free tonight?", et al. I've been to quite a few 
places in 
> the world, met a lot of people, and they are all pretty much the 
same in 
> this regard.
> 
> 
> 
> 
> 
> 
> 
> 
> _________________________________________________________________
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> http://join.msn.com/?page=features/featuredemail


	


	Group: dogme
	Message: 2513
	From: Tom Topham
	Date: Mo Nov 18, 2002 12:22 

	Subject: Re: Note to the Newcomer


	>Diarmuid & Tom,
>
>Who are you to say what can or can't be posted on the list?
>
>Dr Evil
>

I think you are reading more into my grumpy rant than was there, Dr.

I will never tell anyone what they can or can't post, but if I don't like 
what I read, I'll often let you know.





_________________________________________________________________
MSN 8 helps eliminate e-mail viruses. Get 2 months FREE*. 
http://join.msn.com/?page=features/virus


	


	Group: dogme
	Message: 2514
	From: Luke Meddings
	Date: Mo Nov 18, 2002 1:02 

	Subject: whoah fellas


	I think the fact that the site has flourished for so long (almost 3 years after all, I'm in touch with P Diddy re. the anniversary party) may be down to the fact that it has somehow allowed threads of a more or less theoretical/practical nature to develop side by side, sometimes to mutual profit but sometimes in splendid isolation.

It has worried me in the past that the curious might be put off by the more theoretical postings if they came looking for something straight-forward, but acting on this assumption would be like forming policy for a classical music station that played only Mozart in case someone switched on during a bit of Scriabin. 

I think we're all theorizing on our classroom practice in different ways - some more intuitively, some more analytically. ELT as lived in the average staffroom, it seems to me, is rather pitifully short on theory - gravitating (vb, trans.) teachers towards tiny bits of disingenuously and ineffectively simplified language, and repeated interaction with scissors and paste. If thinking a bit more deeply about teaching requires both intuitive and analytical theorising, then so be it.

And in the words of Ivor Cutler: 'I'm happy, I'm happy, I'll punch the man who says I'm not!'

-----------------------------------------------------------------
Luke Meddings
London
-----------------------------------------------------------------




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2515
	From: Adrian Tennant
	Date: Mo Nov 18, 2002 1:13 

	Subject: whoah fellas & beautiful minds.


	I think you're right Luke. What has interested me about this site is the
variety and long may that last.

I'm going to post a message later trying to draw a few threads together
(Concepts, teaching as taught etc) + adding some stuff on John Nash (the
mathamatician). But, it'll take me some time to think this posting through.
For the inspiration I thank, Sue, dk, Scott and Fiona in particular.

Dr E



	


	Group: dogme
	Message: 2516
	From: Diarmuid
	Date: Mo Nov 18, 2002 4:29 

	Subject: Re: Note to the Newcomer


	Diarmuid & Tom,

Who are you to say what can or can't be posted on the list?

Dr Evil

****

Is this yet another attempt to draw us in to navel gazing, Doc? Who *am* I? It's a good question and one that has befuddled many great minds throughout the age, stopping them from casting rocks in the marketplace (the precursors of the anti-globalisation movement?). 

As to dictating what people should or shouldn't say on the list, not guilty. In fact, as regular readers will know, I am all in favour of openness and freedom of expression. But that doesn't mean I can't poke a bit of fun at people who wander off down the path of theory, even if I only do so to mask my own ignorance. The little emoticon at the end of my original message was there to let people know that I was only teasing. And I know that you are very well-schooled in the meaning of emoticons. 

My anti-intellectual stance is not one I cling to unreservedly, but one that comes out from under the bed every now and then. There was a degree of seriousness to my point that, for me, dogme represents the triumph of art over science. Ironic then that one of our more eloquent contributors is an accomplished artist! It was also intended to remind new(er) lurkers that it's not all theoretical conceptualising over in the Dogmehouse. But above all, it was a gentle nudge (or perhaps a cheeky wink) to the theoreticians. Long may they continue! For while I scoff, I also learn.

¿Pax Canis?

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2517
	From: guiripoet
	Date: Mo Nov 18, 2002 4:26 

	Subject: more common sense


	Hi Fiona
To treat your posting about common sense a bit less fliply:
it's a powerful notion - maybe if we unpack it a bit:

sense - a nice fat word which could include all or any of the 
perceptions of the 5 senses along with other senses - feelings 
emotions intuitions and the cognitive & linguistic ways of making 
sense out of those perceptions - with a strong whiff of plurality. 
Suggesting questions like: which sense/s are we talking about? 

common - plain, simple, and yes, shared, suggesting questions like: a 
simple synthesis of complex perceptions - or as plain as ABC? and - 
shared BY WHOM? - also suggesting plurality of communities which 
share their own types of 'common sense' (overlapping with or 
exclusive of other types?).

So unravelling the concepts involved can lead us in all kinds of 
directions: social-psychological, theoretical-practical, etc.

A little (linguistic) example just to check we're talking about the 
same thing: 
My girlfriend Montse reports an exchange in Chinese between two 
friends, and makes a guess at its meaning based on cues from 
intonation, tone and timbre of voice, body language and gesture, as 
well as context: Montse's linguistic common sense in operation?

The problem lies in making assumptions based on this guess. Caution 
is obviously in order since we know intonation has different 
functions in Chineses from Euroopean languages, and we may surmise 
that body-language and gesture may have different meanings in Chinese 
cultures from those we would ascribe. 

So it would be better to treat Montse's guess as a hypothesis to be 
tested - and seek more information - rather than stop at the 
assumption stage. 

in my experience we do this the whole time we're negotiating across 
languages and cultures, and there's the theory that says this is how 
we learn - forming hypotheses (little theories) from experience, 
testing them out, and arranging the results into bigger theories 
about how our world, and language, works, right???

So does common sense mean we make assumptions and act on them without 
reflection - or test out our ideas against reality before making any 
conclusions?

Your mother/child metaphor is also powerful. Does it suggest that 
our common sense is where we're coming from, and our theories are 
where we're headed towards? 

Love
Steve



	


	Group: dogme
	Message: 2518
	From: Diarmuid
	Date: Mo Nov 18, 2002 5:55 

	Subject: Re: more common sense


	Hi Steve

Your exploration of common sense is somewhat flawed, methinks. In my dictionary, the definition of common that you give precedence, comes eighth out of a possible fourteen. The first three definitions have to do with something 'shared', unsurprisingly, given the etymology of the word.

I also feel that you have fallen into the trap of that so unceasingly snares my Chinese learners. By examining words in isolation, we risk missing the meaning of the whole. Rather than look up 'sense' and 'common', far better to look up 'common sense' where we read that it refers to 'plain ordinary good judgment; sound practical sense'. So, Montse's assumptions could be considered only as that, ie assumptions. They certainly couldn't be mistaken for 'linguistic common sense'. As you point out, common sense would tell her that people from China could not seriously expected to mirror Catalan customs or ways of speaking. 

Sticking to the dictionary definition, your question about common sense would also find its answer. 'Sound practical sense' would seem to imply the fruit of experimentation. In other words, act first, think later. 

Diarmuid




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2519
	From: Sue Murray
	Date: Mo Nov 18, 2002 9:52 

	Subject: very random....


	My only complaint about this list is that I'm sometimes having to learn to read quicker than I can think (often don't get to turn my computer on till 10.30/11 pm plus!)

and don't know why - no particular point or reason - but after racing through all the 15 postings which arrived just now, the following quotes from Samuel Butler ("The way of all flesh") came to mind (as a sort of post speed-reading mix of impressionistic, tangential associations)

quote one: "He did not yet know that the very worst way of getting hold of ideas is to go hunting expressly after them..... Nor yet did he know that ideas, no less than the living beings in whose minds they arise, must be begotten by parents not very unlike themselves, the most original still differing but slightly from the parents that have given rise to them. Life is like a fugue, everything must grow out of the subject and there must be nothing new. Nor, again, did he see how hard it is to say where one idea ends and another begins, nor yet how closely this is paralleled in the difficullty of saying where a life begins or ends, or an action or indeed anything, there being a unity in spite of inifinite multitude, and an infinite multitude in spite of unity. He thought that ideas came into clever people's heads by a kind of spontaneous germination, without parentage in the thoughts of others or the course of observation."

quote two: "How little do we know our thoughts - our reflex actions indeed, yes, but our reflections! Man, forsooth, prides himself on his consciousness! We boast that we differ from the winds and waves and falling stones and plants, which grow they know not why, and from the wandering creatures which go up and down after their prey, as we are pleased to say, without the help of reason. We know so well ourselves what we are doing and why we do it, do we not? I fancy there is some truth in the view which is being put forward nowadays, that it is our less conscious thoughts and our less conscious actions which mainly mould our lives and the lives of those who spring from us."

I repeat, these quotes are just a muddled off the wall impressionistic connection; and I'm sure I'll be back later (maybe even tonight, if I don't fall asleep ....)

(and I've just had to look up 'forsooth' - "an old word meaning 'certainly'", according to my Macmillan; which reminds me of something I'm very happy about - some of our higher level students this year, and two of our external courses at lower levels, agreed wholeheartedly to have a dictionary and another selected reference book instead of a coursebook - the course price includes 'books', so having something that will be useful for their whole 'English career' seemed more appropriate than paying for a text book that wouldn't be used in the time they're with us let alone afterwards ... I'm kinda hoping this trend will start to spread among other classes next year; for example, the advanced group has the new Macmillan dictionary for Advanced Learners (complete with CD rom) - which is so far proving to be as good as it's said to be (and I find I use it more than the OALD) - and LTP's Idiom Organiser (which is proving less useful for self-study and reference than I'd hoped, but time will tell; but anyway, they chose it and like it); and an external group of 'late' teenagers have the Cambridge Intermediate dictionary and are deciding on a second title.)

(A teacher said the other day that she doesn't mind at all not having a course book, but if the class has got one, she feels she has to use it)

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2520
	From: Sue Murray
	Date: Mo Nov 18, 2002 10:32 

	Subject: impossible concepts


	>I guess dogme orientated teachers say: "Have a life then we can exploit it in the classroom to 
>enable you and others to learn a foreign language". !!

Yes Dennis, I get what you're getting at, but the way I see it is more like 'be a valued person and part of this group, and that will help you and us others learn and enjoy learning"; of course this depends on many factors beyond the teacher's control - a person's view of themself, their relationship with those around them, others' view of them; but if a teacher values every individual in a group, I find it helps shift things in the right direction. And yes, it's about bringing ourselves and our external experiences and views into the group, but it's also about creating our own roles in a group identity (from in jokes to discovering new ways of being ourself - as we probably, and naturally, do at least to some degree with all sorts of different peer and non-peer situations).

For example, some of the courses I've taught over the last two years have a very personalised 'coursebook' which is made up of variously contributed 'minutes' of our meetings; they are so 'local' that they would make little sense (or at least take some explaining) to the 'uninitiated'; though there are some pretty amusing bits there of course even for those who did not take part. What I'm/was trying to say is that it's not a question of replicating external experience, but creating immediate experience!

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2521
	From: Marjorie Wehr
	Date: Mo Nov 18, 2002 10:49 

	Subject: RE: very random....


	> something I'm very happy about - some of our higher level
> students this year, and two of our external courses at lower
> levels, agreed wholeheartedly to have a dictionary and another
> selected reference book instead of a coursebook - the course
> price includes 'books', so having something that will be useful
> for their whole 'English career' seemed more appropriate than
> paying for a text book that wouldn't be used in the time they're
> with us let alone afterwards ... I'm kinda hoping this trend will
> start to spread among other classes next year; for example, the
> advanced group has the new Macmillan dictionary for Advanced
> Learners (complete with CD rom) - which is so far proving to be
> as good as it's said to be



Sue,

I'm doing the same thing with two classes and am very positive about the
multitude of possiblities both book and CD-Rom offer.

Marji



	


	Group: dogme
	Message: 2522
	From: rob
	Date: Di Nov 19, 2002 9:56 

	Subject: Meat n'' Potatoes


	I love the 'navel-gazer' term, Tom. I'm thinking of using it as my log-in name. 

Today I was thinking about language as habit, i.e. the production of instantiations (thanks dk) according to context. Like the routines, or scripts/schemata, that we run through in given situations/contexts. In the elevator: 
A: Which floor ya' going' to? 
B: Uh... 8, the 8th floor. 
A: 8th floor... okay (pushes button) 
B: Thanks. 

And all the variables such as age, sex, race (oh yes), etc. along with noise, L1 ability, and those more technical factors. 

So, as a language learner, I have my L1 habit down. I may even be able to apply some of my L1 schemata to the L2, but I can't produce those instantiations. Knowledge and information alone won't be enough for me to "break my L1 habits". Let me be more precise, because I'm not saying that the L1 is a bad habit. I'm using habit breaking metaphorically to talk about theory and practice. So, practice is essential to my habit formation. Maybe this falls apart as soon as I talk about breaking L1 habits. Could be. 

However, as teachers, we certainly do have habits (good and bad depending on who's making the call). I used to write up language on the whiteboard, then erase it without asking if everyone who wanted to had copied it down. Aside from the fact that I don't think it was necessary to write a lot of the stuff I had up there anymore, it was a bad habit of mine to quickly rub it out in commando fashion as the learners yelped (unless they were Japanese) "Hey! Wait! I..." The CELTA seemed concerned with things like this; the DELTA, too, perhaps on a different level. But knowing I was doing that was only the first step in breaking the bad habit. I had to use skills and techniques to break the habit and replace it with a good habit. I don't remember what I did, but now I usually have students do a lot of the boarding. I leave things up for the entire lesson. I use the board more economically. My classes are much less like that now anyway; they've gone from teacher-led to student-driven. It's not a traditional class, it's a community. That's how I like to see it. The others in the room have their own perspectives. 

Structure and repetition are important. For Hong Yul, who works in his father's Korean restaurant, speaks Korean with his family at home, and hangs out with Korean friends, the class room is the only immersion he has outside of TV, radio, the Web, the bus, etc. But he has to decide to progress to meet his needs. I feel the best I can do as a teacher is to provide him with plenty of the L1 he seems to want to use and understand by helping him record it, notice it, repeat it in different ways until it becomes second nature, like a habit if you will. 

High input in a safe community where errors are the stuff of creativity and learning. This demands a new persona (more of the Jung and the Restless), potentially, one that is transparent enough to let learners know that the structure of the class room is only a game we've agreed to play because our roles in society demand that we carry on this charade. Then all pretense of power and command become folly. 

I chose 'Meat n' Potatoes' because Grumpy Tom's "rant" reminded me of my days in the film industry. I once asked a producer as we were on our way to the set if he had seen a recent art house release. He snarled back, "What?! Nah, I don't watch that crap! It's meat n' potatoes, baby." 

Thanks, 
Rob 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2523
	From: rob
	Date: Di Nov 19, 2002 10:33 

	Subject: What will they think of me?


	Upon reflection, I realize that the previous post might be construed as behavioralist propoganda. Skinner I ain't. I believe that language emerges, that it's there from the get go, and that L2 learning is more like L1 learning than not. But in real time (maybe this goes back to dk's axes... or, was it the axis of evil :-), in real time it's about patterns emerging because we have noticed that the old ones don't get us what we want (Tom's food and sex). This way we grow as L2 learners. Our world expands and we are ready to either settle into these new surroundings, or explore them as a means of moving on to bigger and better environs (Scott talks about this in one of his grammar books when he writes about two brothers in Italy? France?--- sorry I can't find the story). 

More to follow, I'm sure, 
Rob 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2524
	From: Julian Bamford
	Date: Mi Nov 20, 2002 4:05 

	Subject: fossilization


	Rob said, [L2 learning is] "about patterns emerging because we have noticed
that the old ones don't get us what we want."

That would explain fossilization: Our (imperfect and inaccurate) L2
patterns *do* get us what we want.
Julian



	


	Group: dogme
	Message: 2525
	From: lifang67
	Date: Mi Nov 20, 2002 5:22 

	Subject: Re: do we teach as taught?


	Sue:

We're having orals now, which means the kids have to get up, four by 
four for encouragement, and teach for about half an hour. They are 
not allowed to use any materials, but they have to shadow the 
elementary school syllabus. We've invented a kind of three-and-a-half 
line dialogue with elipsis for learner improvisation, like this:

STATE SYLLABUS: Who is this? He is my father/mother/sister/brother.
He/She looks just like you.

SIM BONGSA (Blind father who has lost his daughter): Who are you?
SIM CHONG: I am your daughter! Daddy!
SIM BONGSA: You...you...you look just like....
SIM CHONG: ......

So on Monday one of my freshman was chalking this up on the board. 
Now usually when the freshers chalk on the board, they do so with 
their backs firmly to the audience, dreading the moment when they dot 
the last i and cross the last t and have to turn around and face the 
music.

This one knew better. She would put down a word or a phrase and then 
turn right around and discuss it with the class, and then when she 
was sure they were following, would ask them to predict the next bit, 
something like this:

STUDENT (writes "Who are you?") Look at this word "you". Tell me, 
what do you think it means. Who do you think it means?
Ss: Sim Chong!
STUDENT: Right! What does Sim Bongsa ask? Do you know?
Ss: Who are you?
STUDENT: OK! Now, what is Sim Chong going to answer?

OK, so it's very Initiate-Respond-Feedback. But there's a lot more 
going on than IRF. 

For one thing, she re-initiates, always in a forward direction--what 
comes next? What happens next?

For another, there's the stopping and going after every line, so it's 
not just teacher copying something on the board--it's something we're 
making together.

For a third, she's making eye contact the whole time she's not 
actually writing. Usually, the student teachers never make eye 
contact when they say the word "you", which tells us that they don't 
really know what the word "you" means, and they are afraid to find 
out. This student knew exactly what "you" meant each time she used 
it, and each time she used it it meant something different. 

She was a total natural; like somebody who'd had chalk in her hand 
before the umbilical cord was cut.I was so astonished I actually 
forgot to code it and had to go back after class and watch the video 
to get a score.

Where does all this knowledge come from, I wonder. I don't know much 
more about her except her name (Yeong-mi), the fact that she comes 
from the countryside and she has two little brothers in middle 
school, and that she's short, a little round, and smiles a lot more 
than she actually talks. It's not the sort of thing you pick up in an 
educational psychology lecture, you know.

So I go ask her. She's a little shy, so I do the usual.

ME: Yeong-mi, is anybody in your family a teacher?
YEONG-MI: No, farmer.
ME: But you've taught before, right?
YEONG-MI: No, not.
ME: What about your little brothers? Do you ever teach them?
YEONG-MI (laughing): They don't like.
ME: Well, that thing you do writing on the board. You know, you write 
and talk at the same time. That's pretty difficult, and you're good 
at it. Where did you learn to do it?
YEONG-MI: I watch you.

I have to watch myself, or a will get lose my carefully husbanded 
grains of modesty. Worse, I shall cool the towering wrath I have 
nursed over several days (out of town for textbook evaluation) to 
keep warm for my postscript. But when I hear things like that, I 
think:

"Fierce browed, I cooly defy a thousand pointing Diarmuids
Head bowed, like a willing ox, to serve the children. (Lu Xun)"

dk

PS: Right, Tom/Diarmuid, let me get this straight.

I have only been pretending to be a classroom teacher (for twenty 
years, not to mention for four hours this very morning) because I 
choose to read not only Winnie the Pooh, but also books by Very 
Important Jewish Intellectuals with Russian Sounding Names.

I am a "navel gazer who doesn't need to be listened to" because I 
think about a major paradox in educational psychology. 

Remember, Tom, the question we are really interested in is not "Is 
learning possible?" Nobody doubts that learning is possible. The real 
question is "Since our cognitive models of learning seem to suggest 
that conceptual learning is not possible, how does learning really 
take place?"

Now, you may say that this too is navel gazing and bollocks, although 
I think you will get a better audience if you go over to the I Hate 
English Teaching list and say it. But why stop there?

"How can I learn more?" "Bollocks!"
"How can learning take place efficiently?" "Bollocks!"
"How can teaching serve learning?" "Bollocks!"

d



	


	Group: dogme
	Message: 2526
	From: Diarmuid
	Date: Mi Nov 20, 2002 6:39 

	Subject: A donkey writes


	dk

Honored as I am by the way you use Lu Xun to give me the finger (boom boom), I couldn't help but notice that, although your post was addressed to me and Tom, you largely responded to Tom's post. Nevertheless, I hope you don't mind me replying to one of your points:

You wrote: "Since our cognitive models of learning seem to suggest 
that conceptual learning is not possible, how does learning really 
take place?"

Perhaps we should reconsider our cognitive models of learning so that they suggest that conceptual learning is possible? That way, we would be applying theory to practice rather than puzzling over paradoxes that arise when practice is bent to theory.

Just an idea from somebody who has obviously tended to read books by Lesser Known Jewish Intellectuals With Russian Sounding Names, as well as Winnie The Pooh. Nevertheless, should I have offended you or anyone else, my sincere apologies. The post was meant to be light-hearted, but I accept that irony doesn't travel well through this medium and I am left feeling like Eeyore.





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2527
	From: Fiona M
	Date: Mi Nov 20, 2002 7:45 

	Subject: Fw: MA - life after.........


	----- Original Message ----- 
From: Fiona M 
To: dogme@yahoogroups.com 
Sent: Wednesday, November 20, 2002 12:36 AM
Subject: MA - life after.........


Who was asking a while back about the life after taking an MA? Rob, maybe? Here's something from the Guardian; you may be interested:
http://education.guardian.co.uk/tefl/story/0,5500,817543,00.html

Sweet dreams, folks,
Fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2528
	From: Adrian Tennant
	Date: Mi Nov 20, 2002 5:26 

	Subject: Re: A donkey writes


	Dear Eyeore,

I like the line:

> Perhaps we should reconsider our cognitive models of learning so that they
suggest that conceptual learning is possible?

To be honest, I think it is. On what do I base this statement? Well,
hypothesis (hsss) - no observation and experience. From travelling I have
come into contacts with ways of thinking (and concepts) that are totally
alien to me (and my cultural concepts) but - with some serious wall bouncing
(and a little aval gazing) have managed to 'learn' though not always accept.

I said in my last posting that I wanted to talk about John Nash. Nash was a
brilliant mathamatician whose main contribution to his field was in terms of
finding 'patterns' in numbers. Basically what he did was 'think outside the
box'.

Another thought floats across my mind (like a cloud across Pooh's vision).
Somebody (and you clever sods out there will no doubt tell me who) wrote:

The important thing is to ask the right questions.

I've probably mangled the quote as well (but you all know what I mean).
But as you can probably tell I read books written by Russians with Jewish
sounding names!


I think these things are important in terms of teaching/learning (well, not
the last one - does humour travel better than irony or do they both go
Economy?)

Dr axis (axes)!



	


	Group: dogme
	Message: 2529
	From: Sue Murray
	Date: Mi Nov 20, 2002 9:29 

	Subject: gazing - watching you, watching me


	just a couple of extracts from dk, 'do we teach as taught?':

"For a third, she's making eye contact the whole time she's not 
actually writing. Usually, the student teachers never make eye 
contact when they say the word "you", which tells us that they don't 
really know what the word "you" means, and they are afraid to find 
out. This student knew exactly what "you" meant each time she used 
it, and each time she used it it meant something different. "


"ME: Well, that thing you do writing on the board. You know, you write 
and talk at the same time. That's pretty difficult, and you're good 
at it. Where did you learn to do it?
YEONG-MI: I watch you."

I so often find dk has a delightful knack of giving simple, clear, practical illustrations. Which often make the separation of theory and practise seem redundant - or, at worst, inform both! - at least, for someone like me who is not at all well-versed in theory compared to most posters on this list (afraid I'm not even at the Eeyore stage yet)

And I often re-read the postings for sheer enjoyment as well as classroom inspiration (Su-gyeong's 'Drama through English' immediately comes to mind as an example) 

I'm not one of the clever sods who can attribute Adrian's quote, but I agree with it wholeheartedly; and someone else (or maybe the same person!) said, "what we see is not nature itself, but nature exposed to our way of questioning"; perhaps Nash was one of those who succeed in changing the nature of our way of questioning.

One quote I can attribute: "there is nothing as naked as human eyes; they haven't even got *skin* on them" (Martin Amis, Time's Arrow).

Sue









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2531
	From: Fiona
	Date: Do Nov 21, 2002 1:55 

	Subject: Of Eeyore and Dante


	Oh yes, conceptual learning must take place - or is it just 
conceptual awareness-raising? Maybe we already have the concepts in 
there (Bob Newhart: An Infinite Number of Monkeys...........???)but 
dormant. Contact with another culture may wake these things up. You 
just rearrange your parameters a bit, you move physical frontiers and 
have to alter your linguistic ones too. A desk ceases to be a desk as 
you know it; sometimes it's a table, sometimes it's an escritorio-
desk, sometimes a pupitre-desk, sometimes it's a reduced counter. But 
that's rather like a change of diet; you just have to adjust.

But how do you mimic this in the classroom? Particularly if you're 
not in a BANA country (or in a banana country, in my case)(ouch, 
sorry). How do you teach 'xarnego', Francesc, to a British person 
learning Catalan in the UK? How do we convey the meaning of 'camp', 
for example? Or cool? Or pukka? (for 'camp', by the way, there's a 
fair definition in 'Moab is my washpot'by Steven Fry). This 
conceptual adoption process is something we can accept as we move 
around our own countries (try Glaswegian for size), but seems to 
become more of an issue in L2. Thing is, how much do students need? I 
mean,what are they going to do with their English? 

Anyway, that's not the point I was heading for, albeit around the 
houses, what I mean is, as Adrian's post (aka Draxis?? New Star Trek 
character, up there with Sapir and Whorf? ....nuther ouch) suggests, 
exposure is the main thing, as in situ that's what you get. So 
animated conversation, discussion, and genuine input would be the 
key, the teacher integrating within the group as part of the whole to 
share his/her cultural experience too. As a resource, on tap. As the 
students pull out the language area, the teacher puts in their 
experience as a person as well as as a fountain of linguistic 
knowledge. Team work. 

And finally, I was reading some Dante (Alighieri, I believe, Italian, 
Catholic one would assume, though which gods people worship doesn't 
really influence my choice of reading :-) )earlier, like you do, and 
I found this:

"E a quel mezzo, con le penne sparte,
vid'io pií di mille angeli festanti,
ciascun distinto di fulgare e d'arte" (Canto XXXI, towards the end)

"....each one shining in his own way, with his own art."
It reminded me of this group.



	


	Group: dogme
	Message: 2532
	From: Dennis Newson
	Date: Do Nov 21, 2002 5:34 

	Subject: Re: pooh bear replies


	i have a rather small brain. i have forgotten all my russian and i even have to look up big words 
in english, words like CoNCeptUal and CoGNItiVe. my dictionary says

conceptual means related to the idea of concepts formed in the mind

cognitive means relating to the process of learning, understanding and representing knowledge; a 
formal or technical word


oh dear. i do so very much want to understand what diarmuid and dk and the doctors mean but i dont 
quite. (sigh)


dennis pooh of osnabrueck



	


	Group: dogme
	Message: 2533
	From: scott_thornbury
	Date: Do Nov 21, 2002 7:00 

	Subject: 


	"YEONG-MI: I watch you."

Exactly. How much theory does a teacher (in training) need? And yet 
always this compulsion to dole out the "theoretical background" 
before doing anything practical - like showing them how you write on 
the board. I was talking to someone about this in Poland (Dennis? 
David?) - how so many sessions you attend at conferences drag you 
screaming and kicking through a thicket of theoretical udnerpinnings, 
and - if you're lucky - you get five minutes of practical 
implications at the end. I was pleased that the dogme workshop I did 
there was 45 mins of activities, OUT OF WHICH the participants 
extrapolated some principles. Induction vs deduction.

Analagous of course to the way the PPP apprach is realised in the 
classroom - 50 mins of grammar excursus followed by ten minutes of 
controlled practice , followed by - oh, it's time to finish - well, 
we'll do some talking tomorrow. Bye!

Chris Brumfit quotes a study made of teachers in training (in 
mainstream education) that sought to ascertain how they viewed the 
theory-practice continuum. They were asked to label the various 
components of the course according to whether they were one or the 
other (theory or practice). For example: history of education - 
clearly theory; child psychology - theory; literacy training - 
theory; methodology - wait for it: theory; classroom management: 
again, theory; using songs and games in the classroom: theory - in 
fact EVERYTHING was theory apart from their actual teaching 
practice. For practical read relevant, contingent, applicable, do-
able.

Scott



	


	Group: dogme
	Message: 2534
	From: Diarmuid
	Date: Do Nov 21, 2002 7:44 

	Subject: Re: Re: A donkey writes


	Do I confuse theory and methodology, Owl? I don't know anymore. I think I believe that methodology is practice wedded to (or perhaps 'enslaved to') theory. 

As for your (rhetorical?) question. I dunno. What I do know if that if a theory doesn't explain reality, it's not very convincing.

Off to eat thistles.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2535
	From: lifang67
	Date: Do Nov 21, 2002 7:32 

	Subject: Against Methodology


	Diarmuid (tried posting this before; sorry if it double posts):

All right, you tell me. Is theory bending to practice, or practice 
bending to theory?

One of my grads has this wonderful lesson "across the curriculum" 
lesson about volcanoes. English, science, and literature in French. 
She starts with the passage from "Le petit prince" about how nice a 
well-cleaned volcano works for heating your breakfast in the morning. 
The kids then discuss the kinds of ejecta you get out of volcanoes, 
and then design and clean their own working models (the lava she 
makes out of some vile concoction of chemicals; very poisonous).

She is worried that the kids aren't getting enough science out of it, 
because the English and French get in the way. So we talk about the 
following bit of data, from a Canadian elementary school science 
lesson. 

DOUG: This told about the second layer of the earth, the one that is 
under the first one.
SARA: The one under the crust.
DOUG: Yeah, the crust. It told about what it is like, like how heavy 
it is, and what temperature it is. My prediction is that they will 
tell us about the next layer because this picture shows another one, 
and I¡¯ll bet it will be cooler because dirt gets colder when you dig.
CHRIS: That doesn¡¯t make sense to me because, because as it¡¯s been 
goin¡¯ down, it¡¯s been getting hotter.
STEPHANIE: And heavier too.
CHRIS: Pretty soon, we¡¯ll get to the gooey stuff and it¡¯s real hot.
SAM: That¡¯s the lava.
TEACHER: Well, let¡¯s read on and see who¡¯s right in their 
predictions. What will the next layer be like? Who will be the 
teacher?

Now, there are lots of interesting little inter-personal things going 
on here. The teacher has appointed Doug to be a teacher, and he is 
fending off an attempted coup from Chris, who looks slated to be the 
next teacher, at least according to my grads. 

(I find this a little hard to believe, as where I come from the smart 
little Jewish horn-rimmed-glasses types just get kicked in the ass, 
either during class or afterwards. Asians, however, have maintained a 
higher level of civilization and, not incidentally, education 
throughout history.)

But what is the real teacher teaching? Not science, but how 
to "fofo", as my wife used to call it in her King's College days (I 
think the acronym stands for "fuck off and find out", but here "forge 
on and find out" is a bit more apt).

So we discuss how far they will get. Will, for example, they figure 
out WHY the stuff gets hotter as you go down? 

At this point it transpires that my own students don't really know 
the answer. One of them opines that the core of the earth is like a 
small star, and there is a continual chemical reaction going on which 
generates heat. Another one doubts this, and suggests 
that "convection" is the culprit, but while this accounts for 
continental drift and mid-oceanic mountain rifts, it can only spread 
heat and not generate it. Worse, there's the problem of explaining 
why the core of the earth, which is hotter, is solid, while the 
mantle, which is cooler, is liquid. 

Now, of course, there is a high school physics answer to this: the 
heat and the solidity of the core are caused by one and the same 
force, which is pressure, in this case gravitational pressure. The 
answer is conceptual. 

Rabbi Vygotsky teaches us that children tend to develop 
phenomeonologically based "complexes" into phenotypically based 
concepts, that their understanding goes from the outside in, both in 
the sense that they develop them as social relations (Teacher-
Student, I-We) and only later as psychological ones, and in the sense 
that they first grasp external appearances, and only later the living 
conceptual link that ties. 

A whale is a fish. Now, that's a pretty stable phenomenological 
description, so it's only much later that we discover it is a mammal 
in a large group of mammals including man. Words are just names. 
Only later do they become sentences and texts. Grammar is a matter of 
frequency, and it's something that happens to you. Only later does it 
become a rational system which you can master. 

Mother tongues, in fact, can be seen as complexes of this type. It's 
only under the kind of pressure that Dr. Evil describes that we can 
destabilize L1s and make real translingual concepts develop. 

So, do we leave this lovely little law of thermodynamics in the hands 
of the high school physics teacher? Do we leave conceptual thinking 
in the hands of experts? 

To want to do this, you have to really accept that theory and 
practice are hierarchically organized, and that one is somehow 
more "ours" and the other more "theirs". 

First of all, I have seen no compelling evidence whatsoever that they 
are consistently separable. Scientific concepts do have everyday 
applications, and the force which through the red fuse drives the 
volcano heats my red bicycle pump. 

Secondly, I have seen no compelling evidence whatsoever that thinkers 
are in some way privileged over doers by virtue of being thinkers. It 
seems to merather that the playground bullies well and truly 
inherited the earth.

I think, Eeyore, you are confusing theory with methodology. It's a 
mistake the methodologists would like us to make, for the same reason 
that the technologists would like us to identify their technology 
with methodology. Also because in methodology practice and 
practitioners are unambiguously subordinated to the method-makers. 

Methodology is theory McNuggets. It's technology with leaky 
theoretical batteries included, for macho teachers who think it's a 
bunch of bollocks to think through all that stuff every time you go 
in a classroom ("You should see the nerdy coke-bottle-bottom glasses 
types over there on the dogme list with their nappy heads in the 
clouds, I'm like, y'know, get a life! Or at least get a date.") 

It's a distortion, or rather an oversimplification, to say that dogme 
is anti-technology, but I think it is no simplification at all to say 
that dogme is anti-methodology. (Scott said it in his very first 
article on dogme.) For that reason alone I find that the name "dogme" 
is too good a joke to relinquish to pop metaphors like "unplugged".

dk



	


	Group: dogme
	Message: 2536
	From: Dennis Newson
	Date: Do Nov 21, 2002 11:19 

	Subject: Re: Against Methodology


	I feel a strong grandfatherly urge to gather every one in the dogme family around a table laden 
with food and wine and remind them of what they have in common - but having an urge is not the same 
as being able to perfom. (Stop giggling in the back row).

What I haven't experienced on any other list, and I've been involved with more than a few, is so 
many people prepared so often to argue out in public what they do in the privacy of their 
individual classrooms, and what they ponder and puzzle over late at night, early in the morning, 
when they can't sleep or when they have had a lousy lesson. 

It seems to me that all the regular contributors on this list are jointly trying to worry out their 
current but ever emerging and changing (I'm not going to say uncovering...) understanding of what 
could be involved in educating and learning and facilitating these processes - if processes they 
are - for their different learners in a range of varied situations. They have a subject in German 
called Didaktik, which isn't methodology and isn't pedagogy. It was once explained to me as "The 
theory of theory" but I'm afraid that just awakened the Pooh in me - I just didn't understand. I'm 
not at all sure that I can sort out my theory from my methodology from my pedagogy from my 
didactics from my principles and practises, but I'd rather try to do so in this forum than any 
other I know.

I would add to what Fiona, I think it was, just said about dk. Although he, at times, theorises way 
up in the stratosphere (this is my individual reader response) he also makes one constantly aware 
of real learners with real student teachers.

The bottom line for me - and my tendency is to favour reflective theory rather than reject it - is 
that I'm only interested in the theory if at some level or other it enriches learners' learning 
through their teachers' practices. 

Dennis


-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2537
	From: scott_thornbury
	Date: Do Nov 21, 2002 11:55 

	Subject: Re: Against Methodology


	Dennis wrote:

> The bottom line for me - and my tendency is to favour reflective 
theory rather than reject it - is 
> that I'm only interested in the theory if at some level or other it 
enriches learners' learning 
> through their teachers' practices. 

I agree with Dennis. My point about the theory-practice divide (if 
such a thing exists - and it seems to exist in people's heads rather 
than in the real world) is that - from a teacher training/ 
education/development perspective - it's what is perceived as 
practical that has the greatest potential to affect practice and 
effect change. Hence my whoop of pleasure at dk's student's simple, 
candid, eminently non-cerebral, totally experiential: "I watched you".

(Not that I'm suggesting that trainers model all teaching behaviours 
for their trainees - but there's a lot of mileage to be gained from 
cycles of simply watching, having a go, and watching again).

Scott



	


	Group: dogme
	Message: 2538
	From: Adrian Tennant
	Date: Do Nov 21, 2002 12:14 

	Subject: Watching and more


	A number of interesting pathways have been opened up by recent postings.

For my sins one course I have to run is CELTA. Here we often see trainees
spend 50 minutes + on the 'Presentation' stage of the lesson leaving
students almost no time to practise or use the language. And, it seems, that
often however much you tell them to keep the 'input' part short and give as
much opportunity for output they find this difficult - possibly a fear of
failure as they have to 'let go' and relinquish control. I remember reading
something by Scott about a DELTA trainee who did a five minute input and 55
minutes of input and on how good the lesson was.
I encourage my trainees to try doing the 'practice' stage at the start and
then the 'input' followed by more practise (but they're finding it
difficult).

Watching .... to learn. Ummm, 'Model' lessons can often have a detrimental
effect. Trainees try to 'copy' the experienced teachers rather than 'be
themselves', especially on a pass/fail course. Sometimes I think it's better
for them to see a 'bad' lesson and then discuss/analyse that (not that I
advocate teaching bad lessons to students!) but ....
Next week two of my trainees are coming to watch me. I have laid down one
condition - they have to give me feedback + ask questions. Let's see .....
One problem I've also encountered is that trainees say "You make it look so
easy, how can I do that?" The answers are of course experience and
practise/ce.

The final point I'd like to make is that I feel we are McNuggeting
Theory/Methodology/Practice etc - these are all interlinked parts of the
same whole (or hole?!) when we pull them apart we are in danger to some
extent of not being able to see the wood for the trees (or the woulds from
the coulds and shoulds).

Dr Evil

P.S. I find this group stimulating as I ruminate over my morning thistles.

P.P.S. To any new people the group isn't always this mad (well ....!! ouch!)
but maybe we have hit on something. Teaching according to Winnie the Pooh.
It's probably time to stop looking for the Heffalump.



	


	Group: dogme
	Message: 2539
	From: diarmuid_fogarty
	Date: Do Nov 21, 2002 2:53 

	Subject: Re: Against Methodology


	--- In dogme@y..., "scott_thornbury" <sthornbury@w...> wrote:
> I agree with Dennis. My point about the theory-practice divide (if 
> such a thing exists - and it seems to exist in people's heads 
rather than in the real world) is that - from a teacher training/ 
> education/development perspective - it's what is perceived as 
> practical that has the greatest potential to affect practice and 
> effect change. Hence my whoop of pleasure at dk's student's simple, 
> candid, eminently non-cerebral, totally experiential: "I watched 
you".

I think the gap exists outside of people's heads too, Scott, if only 
because of the high esteem / fear in which academics tend to be held. 
And it is also true to say that there are many theoreticians who are 
actually no longer practicing. Having reached a position of 
respectability, their views suddenly count for more than somebody 
else's. I'm afraid I think that it is also true to say that there are 
some people who actually prefer theorising to practising. They often 
use convoluted language to say the simplest things and they prefer to 
talk about abstracts rather than day-to-day living. 

(AT THIS POINT, I SHOULD POINT OUT THAT I AM MOST DECIDEDLY ***NOT*** 
REFERRING TO ANYBODY ON THIS LIST, BUT TO A CERTAIN TYPE OF PERSON 
WHO CAN BE FOUND IN MANY WALKS OF LIFE).

As for the second part of your post, I couldn't agree more. If theory 
is to be relevant, it must be firmly rooted in practice and clearly 
identifiable as such. It must also clearly seek to establish its 
relevance to the here-and-now of the practitioners. When people start 
to argue about how many angels can dance on a pin head or the 
existential query that underlies the question, "How are you?", it 
strikes me that there is a gaping gap between theory and practice.



	


	Group: dogme
	Message: 2540
	From: Fiona M
	Date: Do Nov 21, 2002 10:33 

	Subject: Re: Re: Against Methodology


	And for what it's worth, I agree with Diarmuid. 
In an ideal world, theory, practice, experience as a learner, experience as a teacher, intuition, common sense, creativity etc etc are all roads that lead to Rome, but in the real world, those ivory towers are not fictitious, though it is extremely unlikely that anyone locked in, Rapunzel-style, would be contributing to a dogme group list. People get amazingly wrapped up in their 'head world' and drift quietly away from us mortals - and 'we' make bronze busts, portraits and other icons with name plaques for them. 
There is no monument to The Unknown Brass Tacks Teacher.

Anyway, just in case I miss out on Dennis' Dogme Dinner, here's a bit of logical-nonsensical waffle about doers and thinkers that occurred to me while in a traffic jam:

If
Cogito ergo sum.
And 
To be is to do,
And 
To do is to be
And furthermore
Living is to be, to do or to be doing
Then we may assume that
I think, therefore I do, and am a living thinking-doer.

Ahem. Do I qualify?
:-))

Fiona
Time to get serious, maybe?
"Better beware of notions like genius and inspiration; they are a sort of magic wand and should be used sparingly by anybody who wants to see things clearly. " Ortega y Gasset.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2541
	From: rob
	Date: Fr Nov 22, 2002 12:36 

	Subject: Modeling behavior


	Scott writes: 

(Not that I'm suggesting that trainers model all teaching behaviours 
for their trainees - but there's a lot of mileage to be gained from 
cycles of simply watching, having a go, and watching again). 

Adrian adds: 

Watching .... to learn. Ummm, 'Model' lessons can often have a detrimental 
effect. Trainees try to 'copy' the experienced teachers rather than 'be 
themselves', especially on a pass/fail course. Sometimes I think it's better 
for them to see a 'bad' lesson and then discuss/analyse that (not that I 
advocate teaching bad lessons to students!) but .... 
Next week two of my trainees are coming to watch me. I have laid down one 
condition - they have to give me feedback + ask questions. Let's see ..... 
One problem I've also encountered is that trainees say "You make it look so 
easy, how can I do that?" The answers are of course experience and 
practise/ce. 

And I'd like to say: One of my co-workers was on the DELTA with me. He has been teaching for over 10 years, and has an amazing ability to make each student feel like the center of the universe by communicating with them very naturally and honestly. During observations, we were all envious of his "humanistic" teaching ability. His biggest gripe with the DELTA course was that there were no f-ing models. He hated that, constantly using cooking and music as examples of skills that, to him, had to be learned by exposing learners to models --- First, you break an egg, like this, then add it to the flour... He couldn't understand (or didn't want to at the time) why the "best" trainee on the course didn't just copy her lesson plans for the rest of us to read through --- First, greet the students. Next, explain today's activity... He wanted to have a detailed list of things to do right down to when the teacher passes out flash cards and where she should start. This was his biggest complaint about the CELTA as well, which he says he never got (understood). 
I didn't and still don't agree with my colleagues view, but I do still admire his ability to reach out and touch students as partners, which I in part attribute to his years of stage performance. But I recall one instance where on of the DELTA course tutors demonstrated a couple of tasks/activities to me with my newly acquired Cuisenaire rods. It was very insightful because I discovered that the person who had been lecturing to us on the course, the very individual who seemed to have a very dry sense of humor, had a wonderfully whole and human presence as a teacher. "Wow! You're good at this." 
Am I making a point? If so, I hope it's that models are okay in certain situations, I believe, and our "presence" and rapport in the classroom count for a lot more than we might imagine. Part of being comfortable in front of a class is finding out you don't have to front (American English slang for not being yourself by adopting an image) in the class. You can sit in a circle. I never heard that even mentioned on the CELTA or the DELTA; however, it's a practical device that really changes the dynamic. 
I'll never forget when I asked the aforementioned colleague what single piece of advice he would give me as a teacher to improve my "performance" in the classroom. He looked at me blankly and said: "Well, you just need to relax. That's all." Best advice I could've asked for. I did it, and it worked. 






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2542
	From: lifang67
	Date: Fr Nov 22, 2002 2:37 

	Subject: Analysis of "How are you"


	(Sorry about the double posting, everybody. I have now compounded my 
sins of prolixity with at least one of redundancy....)

Diarmuid:

"How are you?"

Well, I don't know how many times I've heard the one about how 
Chinese and Koreans value food so much that down through the ages 
their greeting has been "Have you eaten"? Even Linda Sue Park, a 
Korean American writer, begins her award winning children's book "A 
Single Shard" with this canard.

Of course, they DON'T actually use it very much. (Koreans 
prefer "Going somewhere?", Chinese say "Are you OK?") And when they 
do use it, it really doesn't carry much semantic weight; when 
Arabs/Jews say "Peace be with you!" they are not actually discussing 
prospects for the Oslo accords.

When I was learning Tibetan, we were taught (by the textbooks) to 
greet Tibetans with "Dzashi-telek" Now, in fact, this is a greeting 
in Tibetan, but it's a New Year's greeting. I once asked two 
itinerant tiger-bone sellers I met in Wuhan to teach me some Tibetan 
for money. They laughed at this textbook greeting, so I asked them 
how Tibetans really do greet. They said that Tibetans don't usually 
greet at all, but instead begin conversations with something 
like "Remember what you were telling me last night about.....?". 

I'm pretty sure this and almost everything they taught me was untrue; 
my teachers were delightful frauds, almost completely illiterate, and 
when I asked them to teach me the Tibetan alphabet they created their 
own, which looked suspiciously like Chinese characters badly 
remembered from elmentary school! But after many trips to Tibet, one 
of over half a year, I still haven't heard any standardized way of 
greeting in Tibetan (part of the problem, though, is the complex 
system of honorifics).

So how about "How are you?" It's certainly a greeting of great 
antiquity; Howatt says that in one of the very first English language 
textbooks, "A very profitable book", published in 1554, one of the 
dialogues begins:

Hermes: How do you?
John: Ask you how I do? I fare well, thanks be to God, and will be 
glad to do you pleasure. I say, Hermes, how go your matters forward?
Hermes: Verily I fare well. (Howatt, "A history of English Language 
Teaching", OUP 1984: 10)

This makes it appear that the question "How are you?" was originally 
business English. Personally, though, I prefer the medical English 
explanation. Since modern English was really formed during the age of 
the Black Death, the greeting shows the typical Western obsession 
with hygiene and disease, and rather than being a friendly greeting, 
it is a way of ascertaining whether one should get any closer. 

This too gives too much semantic weight to a vacuous and usually not 
very sincere greeting (though back at IH we were taught to 
differentiate quite stringently between "How are you?" and "How do 
you do?") Still, like "have you eaten", the medical English 
explanation has contrastive cultural color, and if my Tibetan 
teachers can make up an alphabet, I can manufacture a bit of 
tradition too. 

And, besides, it does explain a certain amount of cultural data. When 
Asians get ill, they go to work, or, if too ill to go to work, 
entertain visitors. But my DOS back in London would inveigh 
agaist "presenteeism" among ill teachers (but didn't bother paying 
for sick leave) and, as a Westerner myself, I still prefer a lonely 
sickbed.

(There--convoluted syntax, existential analysis, anecdotal and 
probably apocryphal data, useless information; that should really 
drive Tigger up a tree!) 

^-^ (for those of you don't know, this is Korean and Japanese for :-
)), clearly demonstrating that Asians consider eyes and not noses to 
be the seat of the emotions, or at any rate the emoticons)

dk



	


	Group: dogme
	Message: 2543
	From: rob
	Date: Fr Nov 22, 2002 3:37 

	Subject: Re: Analysis of "How are you"


	dk, 

Are you ok? 

:-) rob 
----- Original Message ----- 
From: lifang67 
To: dogme@yahoogroups.com 
Sent: Thursday, November 21, 2002 6:37 PM 
Subject: [dogme] Analysis of "How are you" 


(Sorry about the double posting, everybody. I have now compounded my 
sins of prolixity with at least one of redundancy....) 

Diarmuid: 

"How are you?" 

Well, I don't know how many times I've heard the one about how 
Chinese and Koreans value food so much that down through the ages 
their greeting has been "Have you eaten"? Even Linda Sue Park, a 
Korean American writer, begins her award winning children's book "A 
Single Shard" with this canard. 

Of course, they DON'T actually use it very much. (Koreans 
prefer "Going somewhere?", Chinese say "Are you OK?") And when they 
do use it, it really doesn't carry much semantic weight; when 
Arabs/Jews say "Peace be with you!" they are not actually discussing 
prospects for the Oslo accords. 

When I was learning Tibetan, we were taught (by the textbooks) to 
greet Tibetans with "Dzashi-telek" Now, in fact, this is a greeting 
in Tibetan, but it's a New Year's greeting. I once asked two 
itinerant tiger-bone sellers I met in Wuhan to teach me some Tibetan 
for money. They laughed at this textbook greeting, so I asked them 
how Tibetans really do greet. They said that Tibetans don't usually 
greet at all, but instead begin conversations with something 
like "Remember what you were telling me last night about.....?". 

I'm pretty sure this and almost everything they taught me was untrue; 
my teachers were delightful frauds, almost completely illiterate, and 
when I asked them to teach me the Tibetan alphabet they created their 
own, which looked suspiciously like Chinese characters badly 
remembered from elmentary school! But after many trips to Tibet, one 
of over half a year, I still haven't heard any standardized way of 
greeting in Tibetan (part of the problem, though, is the complex 
system of honorifics). 

So how about "How are you?" It's certainly a greeting of great 
antiquity; Howatt says that in one of the very first English language 
textbooks, "A very profitable book", published in 1554, one of the 
dialogues begins: 

Hermes: How do you? 
John: Ask you how I do? I fare well, thanks be to God, and will be 
glad to do you pleasure. I say, Hermes, how go your matters forward? 
Hermes: Verily I fare well. (Howatt, "A history of English Language 
Teaching", OUP 1984: 10) 

This makes it appear that the question "How are you?" was originally 
business English. Personally, though, I prefer the medical English 
explanation. Since modern English was really formed during the age of 
the Black Death, the greeting shows the typical Western obsession 
with hygiene and disease, and rather than being a friendly greeting, 
it is a way of ascertaining whether one should get any closer. 

This too gives too much semantic weight to a vacuous and usually not 
very sincere greeting (though back at IH we were taught to 
differentiate quite stringently between "How are you?" and "How do 
you do?") Still, like "have you eaten", the medical English 
explanation has contrastive cultural color, and if my Tibetan 
teachers can make up an alphabet, I can manufacture a bit of 
tradition too. 

And, besides, it does explain a certain amount of cultural data. When 
Asians get ill, they go to work, or, if too ill to go to work, 
entertain visitors. But my DOS back in London would inveigh 
agaist "presenteeism" among ill teachers (but didn't bother paying 
for sick leave) and, as a Westerner myself, I still prefer a lonely 
sickbed. 

(There--convoluted syntax, existential analysis, anecdotal and 
probably apocryphal data, useless information; that should really 
drive Tigger up a tree!) 

^-^ (for those of you don't know, this is Korean and Japanese for :- 
)), clearly demonstrating that Asians consider eyes and not noses to 
be the seat of the emotions, or at any rate the emoticons) 

dk 
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	Group: dogme
	Message: 2544
	From: Tom Topham
	Date: Fr Nov 22, 2002 8:39 

	Subject: A bedtime koan for my dearest


	Tigger sat with Owl, the the wise old Zen master. Well, he didn't actaully 
sit, because as you know, my dearest, tiggers have a very difficult time 
keeping still. He ran and played in the gorse bushes, while Owl sat. Owl 
was deep in thought, or maybe he was just having a little sleep, Tigger 
wasn't paying much attention.

"Let me tell you the meaning of it all, Tigger." said Owl.

"What's that?" Tigger wasn't paying much attention, as you know, my 
dearest.

"Please tigger, come here and sit still for a moment, and I'll tell you the 
meaning of everything." He seemed impatient now, or maybe just serious. 
Owl was hard to read, and Tigger wasn't very good at reading owls, or 
anything much for that matter.

"Well, maybe just a little bit," Tigger stopped near Owl. But he didn't 
really stop, my dearest, just ran and played with a tiny bit less energy, 
"but wouldn't you rather just run and jump?"

"Tigger, this is IMPORTANT. I'm going to tell you what it all means."

"Everything?"

"Yes, EVERYTHING. And if you sit VERY still, and don't interrupt me during 
the really tricky bits, maybe I'll let you watch me run and jump and play 
later. Are you ready?"

Tigger wasn't so sure he was ready. He was trying to work out who would get 
to do the running and jumping and playing, and he wasn't so sure it was him.

"Now listen, Tigger. Havana zinc strip ineffable fubbalumpagus 
notwithstanding ramsuckler Vygotsky somnolent International House 
pleistocene with honey."

The big words made Tigger prick up his ears. Now he was paying attention.

"Do you understand?" asked Owl.

"Bollocks," said Tigger. And he must have been so very very confused, my 
dearest, to use such a naughty word. "That doesn't mean anything, does it, 
Owl? You are just making this all up."

"No, no, my little friend," soothed Owl, "you just aren't listening 
attentively enough. Let's try again. Sucrose actuarial demographic 
semiotics fencepost Dar-es-Salaam penultimate praxis culture-specific 
ramblespottle in real time, in the classroom."

Tigger just stared blankly.

"Well, NOW do you understand?"

"No."

"What about now?"

"Un-unh"

"What about now? NOW do you understand?"

Tigger understood. He realised he had already become enlightened, long long 
ago. Or maybe he didn't understand, with tiggers it's hard to tell. He 
went off to run and play.
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	Group: dogme
	Message: 2545
	From: Tom Topham
	Date: Fr Nov 22, 2002 9:03 

	Subject: Re: Modeling behavior


	Doing "demo" lessons as part of the CELTA has its pro's and cons.

If you want to provide a "good" model, you can end up blinding the trainees 
with your competence. Every little thing just so, because you've been doing 
a demo of "she used to..." for trainees for 15 years and could do it in your 
sleep.

To counter this tendency, I do not plan my demonstrations with trainees, and 
select the Grammar McNugget I will do my contextual presentation on shortly 
before I do it. (Why are you teaching them to do contextual presentations, 
you hypocrite?! That's another can of worms.)

Anyway, the result is that my demo is not always seamless, and although I 
get across the basic model that the trainees may copy for themselves I don't 
intimidate them through technical brilliance. Sometimes my board comes out 
a bit sloppy, sometimes I muddle the order a bit, you get the idea. Often 
the stuff I fluff up provides worthy (and authentic) material to discuss - 
about why this might be better than that, etc.

I have on occasion tried a real language teaching demo, of Polish or German. 
This makes their experience as learners a source of experience and 
reflection, but in terms of models it is more sparse - a first lesson in a 
foreign language simply isn't a typical lesson in a lot of ways, and isn't 
the sort of situation the trainees will be facing during their teaching 
practice.

Negative demos can be fun, but have often seemed to me overly contrived, 
like "spot all the incredibly crappy things I am intentioanlly doing during 
this listening exercise". And if I see a trainee really make the mistakes I 
have purposefully made I feel that I am being patronising (although I 
haven't heard this particular conmplaint from the trainees themselves). I 
make enough real mistakes that I see no need to stage them for the trainees' 
benefit...
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	Group: dogme
	Message: 2546
	From: Adrian Tennant
	Date: Fr Nov 22, 2002 9:09 

	Subject: Re: Modeling behavior


	Watching models often leads to trainees (and others) trying to copy models -
this in itself causes a loss of 'self' - when will people learn that every
teacher (nah! every being) is different.

Do people learn how to cook by watching models? I don't remember - all I
know is that now I never follow a recipe and I 'invent' dishes all the time
(learning new concepts!?)

Dr E

P.S Tom - Brilliant posting about Tigger but .... I don't understand!



	


	Group: dogme
	Message: 2547
	From: dnewson2001
	Date: Fr Nov 22, 2002 9:16 

	Subject: Jargon Generator


	Tom,

To...(Still laughing...) thank you for your posting.

Dennis

=========================================
The Jargon Generator

The Jargon Generator can be made from three cardboard circles.

The "noun" circle is stationary and to it, attached by a pin
in the
middle are two smaller twistable circles, a smaller, inner one
containing the words in adjective list 1 and a larger one containing
the
words in adjective list 2.

It's quite a good joke and can be used to impress friends,
audiences of
many kinds and editors or professors.

It can generate such phrases as:

Ambivalent ecological ferment
Comprehensive dialectical disorientation
Random technological development.

And 46,653 more.


Have fun.

Dennis

===================================


Nouns

documentation, ferment, power-groups, commitment, aid, paralysis,
rhetoric, planning, confusion, relationships, revolution,
polarization,
corruption, dialogue, disasters, conflict, disorientation,
participation, liberation, development, propaganda, escalation,
objectives, policies, publicity, greed, strategy, guidelines, action,
education, crisis, domination, fantasy, scarcities, consultation,
process. (36)

Adjectives position 1 (smallest circle)

Fruitful, bureaucratic, persistent, creative, catastrophic, weak,
ambivalent, co-ordinated, uncritical, concerted, random, ongoing,
naïve,
selective, divergent, hypothetical, radical, superficial, complex,
mutual, fundamental, mindless, chronic, simplistic, negative, major,
systematic, relevant, pragmatic, perverse, objective, positive,
vicious,
comprehensive, demonic, spasmodic, (36)

Adjectives position 2 (largest moveable circle)

International, neocolonialist, liberal, ecological, issue-orientated,
doctrinaire, self-reliant, global, dialectical, sexual, elitist,
political, cultural, economic, ideological, racist, paranoid,
paternalistic, interlocking, unstructured, irrational, reactionary,
theological, affluent, emotional, technological, financial, bourgeois,
capitalist, grass-roots, moralistic, Marxist, structural, ecumenical,
imperialist, conceptual, (36)


36x36x36 = 46656


From The Internationalist – date unknown. Re-discovered recently in my cell= 
ar when looking for something quite different.


Dennis



	


	Group: dogme
	Message: 2548
	From: guiripoet
	Date: Fr Nov 22, 2002 3:07 

	Subject: dogme common sense


	Hi Diarmuid
The problem with your didctionary definitions is they beg as many 
questions as they answer, as I noted with regard to the 'shared' 
meaning of 'common sense', ie:

'shared' - who by?
'sound'- sez who?
'practical' - who/what for?
'good' - according to whose scale of values???

An extreme example: no doubt George Bush thinks it makes sound 
practical good sense to bomb the shit out of the Iraqi people. Some 
people even agree with him. Others don't.

Getting back to he ground, the problem with my 'linguistic common 
sense' example is that:
the common sense of a well travelled language teacher tells you that 
different cultures/languages communicate in different ways - but many 
Catalans have never been outside Spain and have little experience in 
dealing with people from other cultures...so Montse assumed she HAD 
undestood the meaning of the Chinese conversation - a bit like the 
woman in Stevick's book (Success with Foreign Languages, p14), who 
insisted she'd understood a conversation in Swahili, until it was 
translated for her. 

So yes, learned from experience and experiment as you rightly say; but 
depends who's done the experiencing.

In language learning what fascinates me is that we can learn other 
ways of experiencing the world through other languages and their 
cultures - we relativise our intuitive assumptions and add to our 
repertoire of world views. At least IF, as in dogme practice, the 
meanings created between learners and teachers are the focus of what 
happens in the process of learning. 

But between clashing communities, common sense can be a battleground. 
The shared assumptions of many language treachers are that:
mass-produced textbooks
a steady diet of discrete McNuggets
grammar syllabuses (often disguised as something else)
teacher-driven classes
are 'sound practical good sense'. 

Those of us who believe in student-generated, materials-light, 
emergent-meanings language learning don't agree with the above view - 
and in any encounter between the two philosphies, our respective 
'common senses' are bound to come into conflict. I was present at a 
conference plenary on Grammar at the uni of Barcelona where Penny Ur 
crossed swords with Scott on the subject of - you guessed it. When I 
heard the massed ranks of Catalan state-school English teachers baying 
for grammar I did NOT have the comfy feeling of a shared outlook on 
life.

On the other hand the great thing about common sense is that it cuts 
through the crap of academic jargon, political posturing, social 
double-dealing, and does so in language and concepts accessible to 
all, and commonly created. So it gives us an accessible empirical 
starting point,but can also be contradictory. And the challenge is to 
exploit this contradictoriness to introduce shafts of critical 
thinking into unexamined corners of the mind, for example in training. 

Most Certificate trainees agree that language is for communication, 
have clear and positive ideas about what a good teacher is and does 
(relates humanistically to students, etc) and usually have a strong 
urge to take advantage of the classroom to get to know their students 
as people. But the intuition they learned at school/uni tends to make 
themn start planning by reverting to the default setting: 'what 
grammar point am I teaching them?' - or by trawling through mountains 
of textbooks looking for 'something to do'. Even after a benign 
bombardment of topic-text-task-based methodology. So the basis is 
there for a dogme-style approach, and we try (or I do, anyway) to use 
this as a lever to evict the grammar-fetish from trainees' minds - and 
teaching practice. 

Then they get out into the 'real world'. And as one beginning teacher 
in Barcelona's late-lamented TEFL-sausage-factory, Brighton inc, told 
me: 'Yeah the Certificate's great, but then they hand you the textbook 
and tell you to get on with it, and it all goes out the window.' 

It ain't easy. 

Love
Steve



	


	Group: dogme
	Message: 2549
	From: guiripoet
	Date: Fr Nov 22, 2002 4:15 

	Subject: Re: do we teach as taught?


	Hi Sue
great to find common ground - and your school experience sounds even 
worse than mine... I'm happy that you've survived and thrived. Do 
you ever feel those old days getting in your way? My attitude to 
classrooms is ambivalent to say the least. I'm happier when I can 
make them less like institutional settings, and even happier when I'm 
teaching somewhere that's not a classroom...
Love 
Steve
--- In dogme@y..., "Sue Murray" <suemurray@i...> wrote:
> hi Steve! we've certainly got something in common there - I hated 
school, started working part time at 16 and full time at 18, and vowed 
I'd never set foot in a classroom once I'd left!!!
> 
> (which on reflection is possibly partly why I've found endless 
motivation and fascination in trying to help people want to and enjoy 
learning)
> 
> Sue
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2550
	From: sthornbury@w...
	Date: Fr Nov 22, 2002 9:33 

	Subject: Alive and well


	The Catalan class is alive and well - there were six of us on 
Thursday, and we're already talking about signing up for Level 2 in 
the New Year. Ironically, I was forced to miss the Tuesday class, 
being bedridden with flu, and - egocentrically - had assumed that 
my absence would be the final nail in the coffin.

While in bed, though, I thought I'd take advantage of the fact to try 
out a technique that I am always telling other people is a great 
language learning technique and that I have had students do in 
class, but which I'd never done myself (hem hem), and that is: take 
a text in the L2, translate it into your language, then, without 
reference to the original, translate it back into the L2 again. I found 
a couple of stories in a Catalan newspaper, worked them into a 
fairly literal translation in English (which meant checking the odd 
word inthe dictionary), and then, at least three times and at 
successively longer intervals, translated them back into Catalan, 
taking careful note of the differences each time, and checking 
doubts in a grammar. (This is a very dogme-ish activity, when you 
think about it). The sense of satisfaction as you move closer and 
closer to the target text is immense, and I was really learning 
things - about vocabulary, agreement, tense relationships, pronoun 
rules, and even cohesion and style. 

So when Thursday came round, and being still a bit sniffly, I did 
wonder if I shouldn't just drop the class altogether, and spend the 
time, more usefully, translating texts back and forth.

But I went. And was immediately caught up in the warm, familial 
dynamic that has been nurtured from day one, and which just a 
short time ago, looked like it was about to flicker and go out. It was 
all: where have you been, we've missed you, what's YOUR excuse 
etc. Truism No. 1: While working on your own may score high in 
terms of the "density" of learning, it has to be weighed against the 
longer-term motivational potential of working as a group. 

And, of course, you speak. And Mari is getting better and better at 
exploiting the interactive, fluency-focused potential of her activities, 
being unconstrained as she is by a narrow-band syllabus, and 
letting us say just about anything we can get away with. 
Occasionally there's a grammar detour, but most of this last lesson 
at least was us just "doing speaking activities" (not quite the same 
thing as "talking" but a fairly good pedagogical substitute). 

The disappointing discovery was the (startlingly unoriginal) fact that 
all my new-found grammatical confidence, culled from the 
translation exercises, did not transfer one jot into the classroom, 
where I was as tongue-tied as ever. Not a single pronoun fell neatly 
into its slot, nor did I manage a single cohesive marker, and 
everything I said was unmarked for time or aspect. So, there you 
go... It's what I always bang on about to trainee teachers - the lag 
between knowing and using etc .. but it's somehow a lot more 
acute when it's happening to YOU.

At the same time I'm always being amazed at what my fellow 
students are capable of producing, and the resultant feeling of, well 
if they can do it, way can't I? (Another underestimated factor about 
working in groups - the affordances offered by peer output). And 
I'm also in awe of the effort that some of them make to stay astride 
the bucking bronco of the language as they force out their 
meanings. There is this one guy who is in fact from the US who I 
do highly creative pair work with but who has never let slip a word 
of English when speaking to me - both in or out of the classroom. 
He's doggedly monolingual and I can see why for him this is such a 
good learning strategy, painful as it sometimes is for both himself 
and his interlocutors. I myself simply don't have his stamina, 
though. Or his lack of inhibition. But then, he's only 22.

Because she'd done a quick board-based presentation of the past 
tense - well, of A past tense - and neither the most useful nor the 
easiest, but what the hell - Mari threw the last ten minutes open to 
letting us ask HER questions about her past - such as it is (she 
confessed the other day that she'd never been in a plane). Now, 
how many even experiernced teachers - present company 
excepted - would deliberately "expose" themselves to a "just ask 
me questions" task? Either they would be terrified of the anarchic 
language that this might unleash, or they would feel guilty that they 
were monopolising attention. Two other things to note: first of all, 
our attempts to stick to the grammatical agenda and ask questions 
in the imperfect - sort of equivalent to the past continuous - quickly 
floundered, but - because she's basically riding a wave of fluency, 
and doens't really care about the grammar a great deal - she didn't 
seem to mind nor notice and simply re-formulated any questions 
that were wrong into whatever form of the past was more 
appropriate - usually the other one, the one she hadn't taught us, 
the in fact increrdibly easy, common one. But what also amazed 
me was that out of this chat emerged the fact that, not only had 
she never taught before, nor been trained, but that the day she saw 
the job ad and phoned up, she was asked, imploringly, if she would 
be able to start that very evening - and she DID! She hadn't even 
had time to be shown a syllabus.

Which - when you think of the training (and its associated costs, 
both financial and psychological) that most teachers go through, 
and then all that it entails to de- and re-skill them at successive 
stages of their development so that - finally - they have the 
courage, wherewithal, grammatical savvy etc to be able to just sit 
down and say"Ok, ask me some questions about my past"- well, it 
makes you think...

Scott



	


	Group: dogme
	Message: 2551
	From: Diarmuid
	Date: Fr Nov 22, 2002 11:02 

	Subject: Re: dogme common sense


	Hi Steve
I think Dubya's opinions are widely exempt from any concept of 'common sense', although it has to be said that I have never heard a politician argue that it was common sensical to bomb people's cities and obliterate their hospitals, their schools and their water supplies as the UK and the US do in Iraq. Privately, they may think it is common sense to totally destroy the lives of innocent people in an attempt to subjugate their country, but even they are astute enough to realise that such cynicism does not come within the realms of common sense.

I can't help but feel that your examples of common sense fall short of the mark. Poor old Montse did nothing more than make an assumption. But I wonder if a stranger had asked her on what grounds she had made her assumption, she would have replied, "Common sense, innit?". Similarly, the Swahili interpreter.

On the other hand, the baying Catalan teachers might well have said that it was obvious, common sense that students should have coursebooks. And I guess the reply to your questions would be shared by them, sound according to the principles that they have been taught to believe in, practical for them and their situation, and good according to the values that they have determined. You or I might reply that it would make far more common sense to give students what they want. But we have a different set of values. Who's right? Who's wrong? Who's in a position to judge?

Although this might be an anethema to the list, I feel it should be pointed out that there are many teachers who connect very well with their students despite dealing in McNuggets, mass produced coursebooks etc. and that's worth bearing in mind.

As for Penny Ur, I went to see her at the APAC do a couple of years ago. She asked what could be done to make students more interested in coursebook readings. I suggested that if we decided that they were to be used, we could at least let the students choose the readings that they would like to do or at the very least let them choose the order they would like to do them in. She shot me a withering look and pointed out to the rest of my colleagues in the lecture hall that what I had said was all well and good, but "most of us" had to live in the real world. In my head, I can hear Silvio Rodriguez crooning (quoting from memory), "I prefer to sing about the impossible, because we know too much about what's possible."



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2552
	From: Diarmuid
	Date: Fr Nov 22, 2002 11:08 

	Subject: Re: Modeling behavior


	Adrian asked: "Do people learn how to cook by watching models?". They do in Jamie Oliver's school of cooking on C4. 

Apologies to all who haven't got a clue what I'm on about (including Adrian, perhaps?)



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2553
	From: Sue Murray
	Date: Fr Nov 22, 2002 11:58 

	Subject: more watching


	"YEONG-MI: I watch you."

funnily enough, and ever the pleistocene Eeyore despite the emergent taste for honey, the idea of 'modelling behaviour' or copying given models never occurred me; I just 'assumed' that Yeong-Mi was being intelligent and noticing and picking up on what she found nice and helpful. 

And also, perhaps, what she 'knew' was within her capabilities; what 'spoke to her', in other words; as opposed to (just/simply/blindly) what was shown to her.

I like a lot of the things that happen with my colleagues in our peer teaching; for instance, Kath'll be in with me and marvel at my dire drawing ability, which she'll never be able to emulate, though she does appreciate it often makes the kids (and adults) really THINK, and gives much more licence to them to be the artists (and even if they don't think they're very good, they're always tons better than me). She's also said to me, 'I'm glad your board is a mess; whenever I'm in with Kev, his boards are so awesomely perfect'.

We often like or admire what another teacher is doing, but know that it's something we can't do; its effectiveness depends not on what 'it' is, but who's generating it; 

for example, some colleagues take up and prefer my 'circle of seats', others not; according to their perception of it and themselves and their students. (Perhaps, first and foremost, of themselves, with the other factors following and influencing; I know that's what I do: is that something I could carry off/feel comfy doing/be authentic and convinced/convincing about? Sometimes the answer is a resounding 'no'; sometimes it's - maybe, let's have a go; sometimes, it's, yeeeeeesss!!!)

and sometimes what we think we can't ever do suddenly 'happens' - like it's been waiting for the right moment; a girl who'd always used tapes or written texts for stories and said she could never tell an unscripted story, suddenly found herself doing just that the other day. (But the thing, I think, was the 'label' of 'story' - and the notion that it had to be 'perfect' - and pre-planned - she'd never had any qualms about spontaneous conversation or telling learners about things that had happened to her etc; but SHE had to realize this in her own way and her own time; like you can just KNOW someone's capable of doing something, but until they themselves feel capable/fired up enough to actually find themselves doing it, you can't force them or convince them)

and we also often pick up insights into our own teaching from working together, as well as noticing in each other things that we would never knowingly 'model' because we don't even realise we're doing them. (And sometimes it really is like 'watching you, watching me' in another sense - the cringing - or sometimes reassuring - realization that, 'oh my god, I do that TOO!!')

Tom mentioned contriving a negative model, and I don't think you can usefully do that (which I think was what Tom was implying??); and surely there are too many things we all do without being aware of them to be able to 'decide' or 'know' what it is we're actually modelling, let alone what a 'modellee' takes from it? (Or is meaning inherent in text?) And any modelling has to take account of the learners 'modelling the modelling' - what I think we tend to notice more than the 'intent' or the thrust of any basic 'method' model are the really 'authentic', spontaneous and thinking-on-your-feet moments; reacting to here-and-now learner responses/questions/requests/ideas and all that 'live' type of stuff which is where any learning, to my mind, really starts to 'take place', and even the best lesson plans or models get radically modified, if not gleefully dumped ....

What I mean is, I might (if I have to) say 'I'm going to aim to do (get them to do...) x, y and z', but what I'm really gonna do is go in there and teach as best I can for them; after, I might say, was I right to abandon y?, or, I left z out totally because it didn't seem appropriate - do you think I should have persevered? that type of thing. (I've made myself think of something in a can you're supposed to eat which was/is perhaps called alphabet spaghetti?? all those letters swimming about randomly in a sort of tomato-glutamate sauce - that's kinda what it's all about and what it's not at the same time....)

I might end up saying this model I was trying to teach/supposed to be modelling is a red herring; or I might end up saying, let's look at what happened, who did what, what your impression was, what mine was, what we think different learners' was, what they said about it, who looked bored or distracted, who could have carried on all day because they were so into what they were doing, and so on, and learn a bit, not from models, but from observation; or is that just more watching?!

woops I've waffled on far longer than intended!

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2554
	From: Sue Murray
	Date: Fr Nov 22, 2002 11:59 

	Subject: negotiation and discovery ..?


	minor reflections, back to the 'imposed vs emergent' conundrums (and, for want of a better term, the negotiation which is usually the realistic phasing of the continuum?)

I'm still very much at the intuitive stage with Young Learners, so wonders (as well as blindingly obvious minor reflections....) abound.

During a lesson, I impose an (unplanned) structure on them; it seems an appropriate springboard to move the current cauldron of warm, multifaceted chaos of 13 x10 year olds into a temporary semblance of order: "My favourite .......... is ........... because ............"

They take to it. They elaborate it wholeheartedly into all sorts of shapes and patterns and trajectories. They work on it, share it, enjoy expressing themselves through it. Despite my addendum that sometimes it's difficult to say why, or give a 'because' reason, so don't worry if you can't, they always find one. They don't know everything they want to say in English, so a lot of new language comes out - 'I enjoy myself', 'it talks about football', 'they're my team's colours', 'it has a fast rhythm', 'I can go to bed late', 'I can go fast', other bits I can't remember; but, back to Julian's deepening pit, the language they are most fascinated with and thoughtful about and seem to remember most readily is language they sort of know but sort of don't; using 'country' - one boy is hesitant - he wants to use 'country' for 'countryside', but something inhibits him because he 'knows' country means 'nation' - we make a delightful discovery - 'country' means 'countryside' as well as 'nation'! adults might have a bit of initial resistance against this type of 'duplicity' - although it happens in their L1 too, they often initially baulk at what is seen as a confusing aspect of L2 - but kids and young learners accept and delight in such seeming duplicity and all sorts of similar things; another boy is being amazingly erudite (to my mind) by asking why we say 'a long nose' but 'long blond hair'; it bothers him that there's no 'a' in the latter; one girl suspects a logical fault in 'shoe shop' - she needs confirmation from the teacher that it is correct; after all, 'shoe' means ONE shoe!!! Once she has confirmation, there is no existential angst; just an acceptance that it's a 'shoe shop' not really a 'shoes shop', and, who knows, perhaps she has something like the image of someone buying one shoe to help 'cement' it. Whatever, there is a vivid connection there because of her own observation.

But who knows. My point is just that I generally find that kids and young learners don't 'contest' L2, they just get on with getting to know it and finding their own ways to understand it. There's no reason why adults don't learn in the same way, of course, though there's often a more resistant interface. 

My point is also that I find the kids teach themselves, even when I impose like when giving them a sentence frame, or a blank map of Europe on the board, or some spooky music to draw to; I wouldn't even dream of sitting down to teach 10 year olds about uncountable nouns or compound nouns or multiple meanings; and when they find one, or two, or whatever, examples of these, I don't feel obliged to give them the whole kit and kaboodle; just as I wouldn't dream of being able to predict what their questions and imaginations might come up with; (yes, spooky music often conjures up drawings of elaborate castles and witches and storms and bats and things, but also acquariums, sunsets, tropical islands and cannibalism!) ; I'd no more dream of being able to plan or predict what goes on in their fertile, subjective, quasi-elderly minds (up to the age of about 11, children frequently seem to converse with each other - here anyway - in the mode of their 'avals', before switching to the economical jargon of teenag-ese, and when they're not being .... - ) vivacious and playful and wickedly interactive little 'characters' - than I would dream of .... doing the same with adults!!!

Or, should I be giving conventional wisdom the 'benefit of the doubt' by following at least loosely a linear, pre-ordained, 'disciplined' syllabus? I DO sometimes have qualms, but we all enjoy it so much I have no time to entertain such qualms except momentarily........ and in fact, only solitarily (NEVER when I'm with 'em in the thick of it...)

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2555
	From: Sue Murray
	Date: Sa Nov 23, 2002 12:01 

	Subject: alive and well!


	Sorry to post yet again - but just read about the Catalan class - beautiful!!!

And here's a toast to Mari's courage and 'go-for-it-ness'. (for want of better terms)

As to:
"Not a single pronoun fell neatly 
into its slot, nor did I manage a single cohesive marker, and 
everything I said was unmarked for time or aspect. So, there you 
go... "

And there I've gone ..... after 13 years of daily living in Italy - after reaching 'honours degree standard' in Italian beforehand - I still have exactly those problems....- (or, rather than unmarked, frequently wrongly marked ...but certain pronouns hardly ever fall neatly ...) ....(yet, I notice even native speakers are often, though never always, sharing the same boat - but they do it with such a convincing accent that you'd hardly notice ....)

I'm still trying, of course; and 'density' activities - like all the translation I used to do - are helpful, but still very different!, from the dynamics of immediate conversation.

But I'm not meaning to be negative or discouraging; just that sometimes being realistic is more important than being perfectionist!! I also notice that many non-MTs who have in many ways a deeper and wider knowledge of English than many MTs still do 'silly' things like mix up he and she (okay, a classic - also usefully mentioned in Uncovering Grammar!!); they can do amazing things with language at the drop of a hat, but certain 'little' details will be 'unstable' - sometimes 'correct', sometimes seemingly off the wall; (pronouns and prepositions seeming, to me, to be the most unstable areas of all as far as English goes).

But perhaps the more pertinent point in Scott's posting in this respect is that we can't 'learn' it all at once - though being acutely aware that we haven't - being aware ourselves that we didn't get something exactly right -is a fundamental part of learning.

Sue








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2556
	From: lifang67
	Date: Sa Nov 23, 2002 2:01 

	Subject: Moving On


	Rob: Yeah, I'm OK, and anyway, even if I weren't, there's work to do, 
and Koreans are notorious for presenteeism (even though the 
government does insist on sick leave). 

In particular, I want to take some of Sue's remarks about stylistic 
tics, look over a very interesting hedge in Scott's original comment 
on Yeong-mi's comment, and see what we can do about Diarmuid's "How 
are you".

Sue has a knack for saying almost exactly what I want to say, without 
portentous diction or pretentious erudition, and consequently without 
attracting time-wasting counter-flames. She pays for it in length, 
and I'm afraid this keeps her off the list sometimes, but maybe it's 
worth it. I'm taking a page out of her book and making this sweet and 
long, so if anybody needs a coffee or a piss....

Sweet and long is really Sue's style. We all have them (styles, I 
mean) and you can see them on this list aplenty. My style is, 
apparently, less than popular, and the stylistic antipathy is 
occasional mutual. 

For example, one of the things that really bugged me about the late 
unlamented TE was his boring habit of going "Cheeky? You bet. 
Ignorant? That too. Convinced? Not in a month of Sundays...", a 
stylistic tic which, as I will argue below, has the chief advantage 
of ensuring that the unmentioned, namely ME, ME, ME, remains the 
topic of conversation. More interestingly, it has its place in the 
teacher talk of one of my grads, as I will show with a bit of data. 

Style is visible on the list and in teacher talk for the same kinds 
of reasons. Writing postings really doesn't give instant feedback, 
and style is part of the autopilot we use in feeding, parasitically, 
off what we just said to develop discourse. That's why it's an 
interesting, but more than occasionally pathological, element of 
teacher talk. And that's why (I think) Scott hedged his comment on 
Yeong-mi's comment with the statement that he wasn't advocating 
always modeling behavior. 

(And that's why I'm not that averse to Tom's suggestion of negatively 
modeling behavior, although on the face of it it's absurd because in 
theory there are an infinite number of negative behaviors to model. 
In practice, the number is numbingly finite, and it's really positive 
teaching behaviours that are infinite, both because good teacher talk 
is not teacher talk exclusively and because some degree of 
unexpectedness is a key element of [says I] every single long-term as 
well as short term teaching strategy...)

So Scott's right about modelling behavior. From the teacher's point 
of view "model" behavior is just a stylistic tic; with such things 
our teacherly autopilots are made or at least programmed. From the 
learner's point of view "model" behavior is necessarily "one size 
fits all". 

And from the theoretical point of view (or the artistic point of 
view; artists are more theoretical than anybody else I know, 
Diarmuid) even if the first point and the second were not true, a 
good bit of good teaching is schema-breaking, what Scott used to 
call "chip-changing", and destabilizing whatever routine it is you've 
been relying on.

But Sue is right and Scott is wrong about Yeong-mi. Yeong-mi's 
response was very cerebral. When freshman get up to teach, most of 
the kids are just too self-conscious to really think about adopting 
the strategies they've seen me use a million times. Perhaps this is 
for some of the same reasons that the grammar skills Scott nursed in 
bed don't transfer to real-time communication. 

I don't think it's an accident that Yeong-mi's from the countryside, 
or that she's Big Sister in her family. The farmers' kids I teach are 
very self-reliant and interested in their environment; they are too 
busy paying attention to their new surroundings to really worry about 
make up, contacts, plastic surgery and clothes. They look it, they 
know it, they forget about it and get on with teaching and learning. 
It's not an accident that Yeong-mi's response was exceptional, even 
for a farmers' kid.

Na-gyeong is my grad student, and she's almost in tears. She usually 
teaches second-graders (who don't do English), but she was so 
enthused by our Whole Language class that she arranged to swap 
classes with a Fifth Grade teacher so she could try it out (Too late, 
I point out to her that second graders DO learn Korean, and Whole 
Language was originally an L1 approach!) She shows us the video 
miserably.

NA-GYEONG: Hello, everybody.
Ss: Hi.
NA-GYEONG: I'm a second...teacher. Today, I'll teach you English. 
Today, I'll tell you story. Okay.

Something is missing! Not just the word "grade", although that is no 
accident (Does she mean "grade" or "substitute"? The learners or the 
teacher? Should she say "grade", "form", or "year"? It is in moments 
of choice, moments of freedom that we falter and it's for these 
moments autopilots are constructed!) 

Of course, "how are you" is missing, and the effect is really immense 
in this case, because today they are not faring well at all. They had 
unusual schedule because they have to practice cheering for the 
baseball contest tomorrow, and when Na-gyeong comes in in they are 
already sitting next to their friends (not in their assigned seats) 
and so they don't want to pay attention and they want to go home 
early. There's something else missing, too. 

It's 1964. Harvey Sacks (Jewish intellectual, no Russian name) is 
trying to lecture to a class at University of California in 
sociology. The kids are bored, and anyway he's trained in law. So 
instead of lecturing out of a textbook, he just takes his current 
research into the classroom and does it. And so conversational 
analysis was born. (Lectures on Conversation, Blackwell: 1992)

He's got a bunch of tapes from the local Suicide Prevention Centre, 
who have asked him to help with a particular problem. It appears that 
people who are prone to committing suicide very often do NOT want to 
give their names. On the other hand, they do not want to directly 
refuse to give their names. So Sacks needs to find out how they avoid 
giving their names while at the same time avoiding refusing giving 
their names.

Characteristically, the first thing that Sacks does is to switch off 
his intellectual auto-pilot and point out that the Samaritan 
answering the phone at the Centre wants to get the name without 
appearing to directly ask for it. And how does this all happen? Like 
this:

A: This is Mr. Smith. Can I help you?
B: I can't hear you
A: This is Mr. Smith
B: Mr. Smith

It's all INDIRECTLY done. You get names by giving them. You refuse to 
give your name by refusing, at least momentarily, to accept them. And 
communication is so in-the-moment, that when the moment for giving 
your name is gone, it's gone forever.

And that's what happened to poor Na-gyeong. And that's why the 
grammatical autopilot switches on and produces, grammar-drill style, 
the bizarre teacher talk:

T: Today, I'll teach you English. Today, I'll tell you a story. Okay.

Compare that with Hye-mi, now working with her regular class. Last 
year, Hye-mi complained that her kids only lexicalize, and never 
construct grammatical sentences, and that they tend to repeat the 
last few words she says. But last year she was doing this:

T: How are you all today? Fine or not fine.
Ss: Fine/not fine.

Here's what she's up to this year:

T: What time is it, kids? Is it time for lunch?
Ss: NO!
T: Is it time for dinner?
Ss; No.
T: Is it time for bed?
Ss: No, it's time for English.

As with teacherethical, this successful strategy becomes kind of a 
stylistic tic, and the kids get tired and go back to lexicalizing:

T: Right, my birthday. What song are you going to sing? Arirang?
Ss: No, birthday song.

And the moment has come to move on.

dk



	


	Group: dogme
	Message: 2557
	From: Dennis Newson
	Date: Sa Nov 23, 2002 5:20 

	Subject: Re: alive and well!


	I put it down to the flu..... I scratched my .... eyes in disbelief as I heard Scott's account of 
working on his Catalan by (shudder) translating backwards and forwards, using a 
(gulp) dictionary and ..... (Sorry. I blacked out there for a moment) checking up on fine points of 
grammar. And the surprise that nothing "learned" in this way transferred to his performance when he 
was up and about and trying to communicate live in Catalan - Where on earth does that come from?
Scott showed absolutely no sign whatsoever of a stress-induced breakdown when I attended his 
workshop in Poznan.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2558
	From: Diarmuid
	Date: Sa Nov 23, 2002 8:16 

	Subject: Re: Moving On


	dk
I couldn't agree more about what you say about Sue. While she was absent, she was definitely missed. It's strange how faceless people become part of a network but, when they disappear, hardly anybody seems to comment on them. I often wonder what happened to the other dogmeteers of yore. Perhaps I should be worrying more about us dogmeteers who linger on...

But, back to my real reason for writing. As ever, it's to pick you up on a couple of points. Firstly to say that the counter-flames that you refer to are surely not time-wasting? Isn't disagreement a necessary thing? Yep. Natural? Darn tooting. Healthy? U Betcha (Ug stylee...). Secondly, the counter flame (honestly, that's a bit harsh...) has centred around the conflict between theory and practice. And that's certainly not time-wasting. Thirdly, I don't think I ever said that artists were not theoretical. What I did say was that dogme represented the triumph of art over science, not art over theory. I have no problem with theory, but let it be real, let it be relevant and let it be accessible to all. In other words, give me Sue over Schopenhauer, Freud, Marx, Bakunin and Vygotsky. It's about time women got a word in edgeways. For, as well as being Russian Jews (is that important), all of our authors seem to have been White Males too. Which is peculiar when you consider that, in my experience, most people who teach English (and learn it, for the matter) are female.

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2559
	From: Julian Bamford
	Date: So Nov 24, 2002 3:52 

	Subject: syllabuses and learning


	After a lively lesson full of language mostly coming from the students
themselves, Sue wonders (11/23 "negotiation and discovery..."):
"should I be giving conventional wisdom the 'benefit of the doubt' by
following at least loosely a linear, pre-ordained, 'disciplined' syllabus?"

What is behind Sue's wondering? Is it a fear of not giving students all
they need, in the way that they can most easily learn it. Or the
understandable doubts of finding oneself in a minority: "Who am I to oppose
conventional wisdom, ELT academia and the rest of the business?"

What is a syllabus that conventional wisdom suggests we use? It's the
language the students need, listed and ordered ("linear"). A syllabus isn't
usually available as is, because an ordered list of words, grammar
patterns, and/or functions ("Can I...?") or situations would be almost
impossible for a teacher to make use of. Teachers need guidance in how to
teach this language. And so the syllabus is woven into contexts--charts,
texts and tasks for the classroom (i.e., a coursebook).

But I think the truth is, syllabus writers have hardly begun to scratch the
surface of describing and ordering language, even the most basic parts of
it. The complex web of vocabulary collocations, for example, hardly
figures in current syllabuses. In addition, any one syllabus is a partial,
not complete catalog of language. From this crude, partial skeleton of a
syllabus, woven into the quasi-reality of coursebook contexts, students
must learn language, even basic language, in its full complexity.

Sue's approach to teaching is to deal directly with the reality of language
from which syllabuses and coursebooks are derived. I think that if she
carries on encouraging and facilitating her students' use of English, using
their lives, or games like "My favourite ___ is ___ because ___." or texts;
giving the students the language they need when they need it ("a shoe shop"
"I enjoy myself"), her students not only have a better chance of meeting
all the language they need, but they also have a better chance of
internalizing (learning) it, too.
Julian



	


	Group: dogme
	Message: 2560
	From: rob
	Date: So Nov 24, 2002 4:48 

	Subject: Learning


	For the past couple of weeks, I've been living with a former student of mine, YS, from Korea. It's been interesting for me to monitor our conversations, conducted in the context of life outside the class room. I do catch myself grading my language, recasting, and noting (mentally) what seem to be errors. I also compare our "learning" with what might happen in a one-to-one lesson at school. How much of YS's affective needs might I be compromising by analyzing our conversations like this? Grading my language (though he's definitely Advanced by our center's standards) is definitely not the right thing to do, but I notice how difficult it is for me to respond naturally to what sounds like unnatural language to me. Perhaps like an actor who needs someone to play off of. So, have we even left the class room? Not entirely, I'm afraid. 
It's all been very dogme-like, I believe, which brings me to course books, syllabi, and Penny Ur's "real world". To me, the most useful classroom experience provides a structure very similar to the one outside the classroom, i.e. Lots of contextualized and student-centered (meaningful and interesting to them) input, feedback, and opportunity for output. Rumor has it, the grammar will emerge. In the meantime... 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2561
	From: rob
	Date: So Nov 24, 2002 9:55 

	Subject: The Great Divide


	To divide theory from practice may be a bit off. When we theorize, we are, after all, thinking. The thought process is an action that takes place outside the three-dimensional universe but can mean as much as the actions we carry out with our bodies. 
A: "What are you doing?" 
B: "Thinking." 
So why create an artificial divide between theory and practice if they are both part of a whole process.? For the sake of argument perhaps. Divisions usually serve to create conflict where there need not be any. For example, someone reading this might think, "What a bunch of useless drivel!" The line between what is useful and interesting and it's opposite has been drawn. We have our boundaries set, our score cards in hand, and our pride (in check?). 
Remember, it's only a game, like the one between teacher and students played out in the classroom. We 're really all seated around Dennis's big table (in a circle?) 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2562
	From: Fiona M
	Date: So Nov 24, 2002 10:37 

	Subject: on-line dogme


	Hi there,
I'm dying to add to one of the threads, but am nose deep in work for this on-line conference. So I'm gonna tell you about it, OK?

Starting next Sunday, we're doing the first Canary on-line conference, in an attempt to revive the English teaching sector down here, and bring information and motivation to the abandoned!!! 
The main thing is at http://www.canarias-digital.org/educanarias/ but you need a username and password and it's all in Spanish until you get inside. If anyone is interested, drop me a message off list and I'll sort out the technicalities. For any of you in Spain, it's a govnt accredited do, if you want those Gold Stars. 
Apart from articles (inc. one by Dr Evil, as well as four or five other members of this list!!!) , tasks, forums (fora?) and chats 'on the inside', there's a web discussion group at http://groups.yahoo.com/group/TEAvirtual/ which will also start next Sunday, though you're welcome to sign up now. Every morning, I hope to post a contribution from someone, as a start-up for the day's debate. Not very dogme/emergent, OK, but the lifespan of the group should be 2 months and I want to be sure it works, so that the TEA folk really get something out of it all. I have contributions from students, teachers, materials writers, trainers, state ed, private, freelance, 'gurus'.....................but if anyone on this list would like to send me something, you'll be very very welcome. Some of you already have, and I'm 'dead chuffed', and you're all invited to take part. It's already very dogme-orientated, a sort of on-line dogme campaign!!!
At the end of the two months, there's a conference with REAL PEOPLE in Gran Canaria, if anyone fancies a bit of winter sun..........

So hope to hear from some of you off-list,
hasta pronto
Fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2563
	From: Dennis Newson
	Date: Mo Nov 25, 2002 4:38 

	Subject: Re: The Great Divide


	Rob asks why theory and practice should be divided, arguing that theory is, in essence, thinking.
Thus interpreted, there is less of a clash between theory and practice. The potential enemy, 
however, is academic theory whose driving force is not linked to a wish to improve learning but, 
frequently, advancing the name of a particular department or institution and self-advancement.


Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2564
	From: lifang67
	Date: Mo Nov 25, 2002 7:59 

	Subject: More On "How Are You?"


	Let's assume that questions matter because the answers matter (it's a 
revolutionary assumption in the classroom, but this is the dogme 
list). Let's further assume that although "How are you" is not 
usually an existential query, it does admit a meaningful answer.

Does "How are you" matter? Last time I argued that it mattered 
immensely to Na-gyeong. Had she asked, she would have discovered that 
her class was not at all happy with having a stranger as a teacher 
and having to stick to the regular timetable when the other children 
got out early because they were supposed to practice baseball cheers. 
She might have done something something about (taught baseball cheers 
in English, for example). As it was, she had to find out the hard 
way, and then it was too late to do anything about it.

Brown and Levinson argue that in English there is a default tendency 
to avoid extreme answers to "How are you?" ("Politeness", CUP, 1982). 
Thus we don't want either:

T: How are you?
S: Well, my feet are all right. My ankles are in good shape too. My 
calf muscles are firm and my achilles tendon... (invented data)

Or:

T: How are you?
S: I visited my grandmother this weekend (actual data)

The reason might be that extreme answers require accountability. 
Compare:

T: How are you?
S1: Fine.
T: And how are you, S2?
S: Terrible.
T: Why? (actual data)

It's tempting to say that negative answers require an account, while 
positive answers don't, but of course this isn't the case.

T: I know it's finals week, but how are you all anyway?
Ss: (groan)
S1: Wonderful!
T: Why? (actual data)

You can clearly see that it's really not a matter of postive versus 
negative answers. The question "How are you" functions as a kind of 
filter in the search for topics around which discourse can develop. 

We don't want topics that are too banal for comment. On the other 
hand, we want topics that create intersubjectivity. And this is where 
Hye-mi misses the boat.

(for a lesson on birthdays)

T: How are you all today?
Ss: Fine, thank you, and you?
T: WONDERFUL!
Ss: Why?
T: Because it's my birthday! (actual data)

Of course, it's not her birthday. Hye-mi is inventing facts in order 
to impose inter-subjectivity and direct the topic in the direction of 
her Presentation. The kids eventually know this, and begin to treat 
the "chat" not as a chat, but as a sly game, what Scott once 
called "Guess-what-I'm-going-to-teach-today".

This way of using the normally vacuous "and you?" as a way of getting 
the topic out of the learner's hands and back into teacher control is 
really the same tactic that Hye-mi uses in her strange game 
of "Twenty Questions":

T: What time is it? Is it time for lunch?
Ss: No.
T: Is it time for dinner?
Ss: No.
T: Is it time for bed?
Ss: No, it's time for English. (actual data)

It's a kind of wrestling switch, that allows the teacher to lay hands 
on topic control, without directly imposing the topic (as you would 
in offering a polar question, or a positive yes/no question). But of 
course it is still imposed inter-subjectivity, as much as Na-gyeong's:

T: Today I'll teach you English. Today I'll tell you a story

In Hye-mi's case, the grammatical subject is time, not the teacher, 
but the implied subject is still, nevertheless, ME...ME...ME, and the 
kids know it.

No, let's assume that "How are you" matters because YOU matters. 
What, then, do we mean by "you"? 

On the face of it, nothing at all, for the teacher waltzes into the 
room and inquires, of forty very different existential beings,

T: How are you all today?

This is, contrary to my rather facetious posting earlier, neither 
business English nor medical English. If it means anything at all it 
can only be the kind of ontological query that Diarmuid so dreads. It 
can have no other meaning, for than can be no less abstract way in 
which these forty human beings are all exactly the same.

If your classroom furniture, timetable, syllabus, class size or 
necktie does not permit you to ask meaningfully how another human 
being is, in such a way so that the question does not simply signal 
the beginning of the timetabled class and really can function as a 
way of establishing and not enforcing intersubjectivity, then you 
need to start a bonfire, or maybe just leave things out in the rain.

dk

PS: Some people have complained (offline) that MY postings are 
largely a matter of ME...ME...ME. I might pretend to be surprised by 
this, because I really think that I include a lot more actual data 
than many others, and my postings are really closer to classroom 
practice than some and less subjective than most. 

But actually, I'm not surprised at all. It's a complaint that is very 
familiar to me (and also to Scott, who has been upbraided in the same 
terms for his far more courageous work on heterosexism in EFL). And 
in fact I think the complaint is not simply an attempt to avoid the 
issues I'm raising, it really is, at least partly, comment on my 
diction, or maybe my dictionary work; something there is in discourse 
that hammers down the nail that sticks up.

Actually, it's a myth (spread by the uneducated rich) that academic 
terminology is in some way more difficult than ordinary terminology. 
It is simply less familiar, and one of the functions of this myth is 
to keep it that way.

During George W. Bush's unsuccessful run to secure the vote and his 
successful bid to take the presidency, he made much of having
been "the first Texas governor to be elected to two back-to-back
terms in history". The hyphenated expression is characteristically 
clutzy (Ann Richards, whom he defeated, remarked that Bush was born 
with a silver foot in his mouth) Why "back-to-back", which makes it 
sound like they are facing in different directions, and 
not "consecutive"?

Because of the silly belief that "back-to-back" is somehow shorter?
It has one less letter, but two more hyphens. Because of the belief
that it is simpler (because it has more manly, Anglo-saxon words and
not those effeminate Latinate ones he forgot from Yale and Harvard)? 
Or precisely because it has the sloppy, innaccurate, comforting ring 
that appeals so to the uneducated poor that it almost makes them 
forget that, unlike the rich, they are educatable.

d



	


	Group: dogme
	Message: 2565
	From: rob
	Date: Mo Nov 25, 2002 8:22 

	Subject: Re: More On "How Are You?"


	dk, 

Bush used back-to-back because it's gutsy sports talk, which appeals to a broad section of America. According to a fellow alumni interviewed on Frontline (PBS), he did attempt to use what you termed an "effeminate Latinate" word at Yale when he used the thesaurus his mother had given him to find a synonym for tear, which he felt he had used too often in an essay about all the crying during a tragic event in the life of a close relative. After consulting the thesaurus he was able to write that he had seen the "lacerates" running down the face of this grieving relative's face. 
In W's shoes (silver boots?) wouldn't you stick to Anglo-Saxon? 
----- Original Message ----- 
From: lifang67 
To: dogme@yahoogroups.com 
Sent: Sunday, November 24, 2002 11:59 PM 
Subject: [dogme] More On "How Are You?" 


Let's assume that questions matter because the answers matter (it's a 
revolutionary assumption in the classroom, but this is the dogme 
list). Let's further assume that although "How are you" is not 
usually an existential query, it does admit a meaningful answer. 

Does "How are you" matter? Last time I argued that it mattered 
immensely to Na-gyeong. Had she asked, she would have discovered that 
her class was not at all happy with having a stranger as a teacher 
and having to stick to the regular timetable when the other children 
got out early because they were supposed to practice baseball cheers. 
She might have done something something about (taught baseball cheers 
in English, for example). As it was, she had to find out the hard 
way, and then it was too late to do anything about it. 

Brown and Levinson argue that in English there is a default tendency 
to avoid extreme answers to "How are you?" ("Politeness", CUP, 1982). 
Thus we don't want either: 

T: How are you? 
S: Well, my feet are all right. My ankles are in good shape too. My 
calf muscles are firm and my achilles tendon... (invented data) 

Or: 

T: How are you? 
S: I visited my grandmother this weekend (actual data) 

The reason might be that extreme answers require accountability. 
Compare: 

T: How are you? 
S1: Fine. 
T: And how are you, S2? 
S: Terrible. 
T: Why? (actual data) 

It's tempting to say that negative answers require an account, while 
positive answers don't, but of course this isn't the case. 

T: I know it's finals week, but how are you all anyway? 
Ss: (groan) 
S1: Wonderful! 
T: Why? (actual data) 

You can clearly see that it's really not a matter of postive versus 
negative answers. The question "How are you" functions as a kind of 
filter in the search for topics around which discourse can develop. 

We don't want topics that are too banal for comment. On the other 
hand, we want topics that create intersubjectivity. And this is where 
Hye-mi misses the boat. 

(for a lesson on birthdays) 

T: How are you all today? 
Ss: Fine, thank you, and you? 
T: WONDERFUL! 
Ss: Why? 
T: Because it's my birthday! (actual data) 

Of course, it's not her birthday. Hye-mi is inventing facts in order 
to impose inter-subjectivity and direct the topic in the direction of 
her Presentation. The kids eventually know this, and begin to treat 
the "chat" not as a chat, but as a sly game, what Scott once 
called "Guess-what-I'm-going-to-teach-today". 

This way of using the normally vacuous "and you?" as a way of getting 
the topic out of the learner's hands and back into teacher control is 
really the same tactic that Hye-mi uses in her strange game 
of "Twenty Questions": 

T: What time is it? Is it time for lunch? 
Ss: No. 
T: Is it time for dinner? 
Ss: No. 
T: Is it time for bed? 
Ss: No, it's time for English. (actual data) 

It's a kind of wrestling switch, that allows the teacher to lay hands 
on topic control, without directly imposing the topic (as you would 
in offering a polar question, or a positive yes/no question). But of 
course it is still imposed inter-subjectivity, as much as Na-gyeong's: 

T: Today I'll teach you English. Today I'll tell you a story 

In Hye-mi's case, the grammatical subject is time, not the teacher, 
but the implied subject is still, nevertheless, ME...ME...ME, and the 
kids know it. 

No, let's assume that "How are you" matters because YOU matters. 
What, then, do we mean by "you"? 

On the face of it, nothing at all, for the teacher waltzes into the 
room and inquires, of forty very different existential beings, 

T: How are you all today? 

This is, contrary to my rather facetious posting earlier, neither 
business English nor medical English. If it means anything at all it 
can only be the kind of ontological query that Diarmuid so dreads. It 
can have no other meaning, for than can be no less abstract way in 
which these forty human beings are all exactly the same. 

If your classroom furniture, timetable, syllabus, class size or 
necktie does not permit you to ask meaningfully how another human 
being is, in such a way so that the question does not simply signal 
the beginning of the timetabled class and really can function as a 
way of establishing and not enforcing intersubjectivity, then you 
need to start a bonfire, or maybe just leave things out in the rain. 

dk 

PS: Some people have complained (offline) that MY postings are 
largely a matter of ME...ME...ME. I might pretend to be surprised by 
this, because I really think that I include a lot more actual data 
than many others, and my postings are really closer to classroom 
practice than some and less subjective than most. 

But actually, I'm not surprised at all. It's a complaint that is very 
familiar to me (and also to Scott, who has been upbraided in the same 
terms for his far more courageous work on heterosexism in EFL). And 
in fact I think the complaint is not simply an attempt to avoid the 
issues I'm raising, it really is, at least partly, comment on my 
diction, or maybe my dictionary work; something there is in discourse 
that hammers down the nail that sticks up. 

Actually, it's a myth (spread by the uneducated rich) that academic 
terminology is in some way more difficult than ordinary terminology. 
It is simply less familiar, and one of the functions of this myth is 
to keep it that way. 

During George W. Bush's unsuccessful run to secure the vote and his 
successful bid to take the presidency, he made much of having 
been "the first Texas governor to be elected to two back-to-back 
terms in history". The hyphenated expression is characteristically 
clutzy (Ann Richards, whom he defeated, remarked that Bush was born 
with a silver foot in his mouth) Why "back-to-back", which makes it 
sound like they are facing in different directions, and 
not "consecutive"? 

Because of the silly belief that "back-to-back" is somehow shorter? 
It has one less letter, but two more hyphens. Because of the belief 
that it is simpler (because it has more manly, Anglo-saxon words and 
not those effeminate Latinate ones he forgot from Yale and Harvard)? 
Or precisely because it has the sloppy, innaccurate, comforting ring 
that appeals so to the uneducated poor that it almost makes them 
forget that, unlike the rich, they are educatable. 

d 



To Post a message, send it to: dogme@eGroups.com 
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2566
	From: Fiona M
	Date: Mo Nov 25, 2002 2:37 

	Subject: Learning? enjoying


	You're gonna get two from me today, so be warned!

First off. I have a problem with dogme; it's working TOO well! 
With one of my classes, we started a few weeks back - curiously with the question 'How are you?' and why it's dangerous to ask a hypochondriac if you're in a hurry. Since then, we have gone through doctors appointments, the symptoms of the cold and flu that everyone's suffering from - and of the 'tummy bug', ahem, great stuff for 8a.m. - and medical anecdotes, we've moved onto dealing with the preposition 'con' in Spanish, and how it works out in English - quite fascinating, though you wouldn't expect so; this threw up (pardon the pun) a huge area involving 'wear', 'carry', 'take', 'pick', 'pick up', 'eat', 'drink', 'have', 'catch' and 'get' which all overlap in L1, and now thay want to sort out make and do.
And all that vocab? Yes, they remember it - almost all of it!!! I dunno why, but they do? Maybe happiness and motivation...............
Ah, and the boss lady is in this morning's group: at the end of today's class, she ("I really think we should be doing grammar.") said "I think the classes have improved a lot this year, don't you?". 
I smiled, knowingly.

Thanks guys. It's working.
Fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2567
	From: Fiona M
	Date: Mo Nov 25, 2002 4:13 

	Subject: Real World


	I haven't had time to read the postings very carefully, recently, but I'd like to pick up on what Steve (I think) and Diarmuid (ditto) mentioned about grammar-orientated teachers and Penny Ur's 'real world' versus Scott's 'inner world'. Scott's, or ours. It's a pretty big area, but key to many things.



One point is that Steve was talking about Catalan teachers. These are basically Spanish teachers, as far as The System is concerned (I'm not going into Catalan nationalism....). I work with, though not in, that system and train innocents to join it. Keen, enthusiatic, open-minded innocents - I'm lucky. 

One of the main problems with the Spanish system is that it's Napoleonic; you take your state exams, which qualify you as a civil servant, and you've got a job for life with 14 or 15 pay-cheques a year, more than three months holiday, 18 contact hours a week and a starting salary of more than double the national average pay. Thus, teaching doesn't always attract the vocational types....... Once you have your exam, true enough, you have to attend a certain number of state-recognised TD courses in every six year period, but at no point do you have to show that you learnt anything from these courses; a little card with a stamp of attendance or a certificate to the same effect is enough. 

Add to this that the government changes the national curriculum every year or so, without putting any money into the changes, and you have one demotivated bunch of coasters (with exceptions, of course).

Grammar is the traditional system, the system these teachers grew up with under Franco, and just after for the younger ones. They teach as they were taught; change implies thinking, leading to inner dissatisfaction, leading to action, right? But if you don't care....well, why change? If Steve is in a talk and everyone is going 'oh bravo for grammar syllabi!', there's a reactionary element and a lemming effect at the same time. It's hard to speak out against the tide. Which is what Diarmuid did; rock the boat..............don't tip the boat over.



In my opinion, anyway.



I spent last Saturday at a meeting, oh lucky me, but over lunch I asked my state ed counterparts what they thought of all this. They said that the entire system is based on numbers, grades, not on real achievement at all. That they don't have to teach their students to speak English at all; they have to teach them to jump through hoops in exams and get an 8 or a 6.5 or whatever. At no point do the students have to learn English. At no point do the parents ask if their kids can speak English. Rather like the teachers not having to learn anything new, just get that stamp. So why bother with anything other than easily measurable grammar points? Circle the correct option for the following statements: do you need/are you needing anything more than a number to get into university?



Of course, further down the line, you find they DO need English, especially in a place like the Canaries. In fact, ironically, you need a far higher level than you were ever taught at school or uni to take the state exams to become a teacher.............But by that time, your school teachers have washed their hands of you, you're in private classes or spending every summer in Ireland.



I guess this is where the great divide really is - sorry to steal a phrase and move it into a new area - between English as a School Subject and English as a Living Language. At least here in Spain. Grammar syllabuses versus dogme & similar. 'Imagine you see a cat stuck in a tree' and 'where would you rather be right now?'.



So the ultimate question (here comes the philosophy..............) is: where is Penny Ur's 'real world'? Or is it just the real classroom? I reckon out here in the REAL real world, I'll stick by dogme, Scott, you guys and girl, and rocking the boat.



;-)

Fiona





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2568
	From: guiripoet
	Date: Mo Nov 25, 2002 10:01 

	Subject: Re: dogme common sense


	Hi Diarmuid
can't say I don't agree with you, despite your finding my examples so 
lacking. I have the feeling we're talking about the same thing, with 
only the trees (words) obscuring the wood (meanings). 

I just came across the following quote:
'...everything must be doubted, partcilularly the ideological 
concepts which are virtually shared by everyone and have consequently 
assumed the role of undubitable common-sensical axioms.' (Erich 
Fromm) 
-- for what it's worth, that more or less sums up my attitude. 
Significant it was written in 1971. 

And I agree that there are plenty of teachers who connect despite the 
trappings of textbooks etc. I have the growing feeling that the 
really important thing is not the tricks or lack of them - but the 
person of the teacher which is crucial. I'm finding as I concentrate 
on what students want to say, that this attitude of allowing them to 
let rip provokes them into venturing into topics with a communicative 
urgency behind them that I never encountered when working with topics 
I'd chosen previously, even though I knew the group was into the 
topic. It's a question of getting the moment, accepting what 
emerges, and going with it. 

So I think dogme by its very stripped-down nature makes the person of 
the teacher more prominent and therefore a much more delicate 
question, at the same time as s/he attempts to clear her/himself out 
of the way to let the learners take centre stage. Which when you get 
into it you find is a good deal more demanding than hiding behind the 
authoritative teacher persona and playing god, as Curran would have 
seen it. 

Love
Steve

--- In dogme@y..., "Diarmuid" <diarmuidfogarty@o...> wrote:
> Hi Steve
> I think Dubya's opinions are widely exempt from any concept 
of 'common sense', although it has to be said that I have never heard 
a politician argue that it was common sensical to bomb people's 
cities and obliterate their hospitals, their schools and their water 
supplies as the UK and the US do in Iraq. Privately, they may think 
it is common sense to totally destroy the lives of innocent people in 
an attempt to subjugate their country, but even they are astute 
enough to realise that such cynicism does not come within the realms 
of common sense.
> 
> I can't help but feel that your examples of common sense fall short 
of the mark. Poor old Montse did nothing more than make an 
assumption. But I wonder if a stranger had asked her on what grounds 
she had made her assumption, she would have replied, "Common sense, 
innit?". Similarly, the Swahili interpreter.
> 
> On the other hand, the baying Catalan teachers might well have said 
that it was obvious, common sense that students should have 
coursebooks. And I guess the reply to your questions would be shared 
by them, sound according to the principles that they have been taught 
to believe in, practical for them and their situation, and good 
according to the values that they have determined. You or I might 
reply that it would make far more common sense to give students what 
they want. But we have a different set of values. Who's right? Who's 
wrong? Who's in a position to judge?
> 
> Although this might be an anethema to the list, I feel it should be 
pointed out that there are many teachers who connect very well with 
their students despite dealing in McNuggets, mass produced 
coursebooks etc. and that's worth bearing in mind.
> 
> As for Penny Ur, I went to see her at the APAC do a couple of years 
ago. She asked what could be done to make students more interested in 
coursebook readings. I suggested that if we decided that they were to 
be used, we could at least let the students choose the readings that 
they would like to do or at the very least let them choose the order 
they would like to do them in. She shot me a withering look and 
pointed out to the rest of my colleagues in the lecture hall that 
what I had said was all well and good, but "most of us" had to live 
in the real world. In my head, I can hear Silvio Rodriguez crooning 
(quoting from memory), "I prefer to sing about the impossible, 
because we know too much about what's possible."
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2569
	From: Dennis Newson
	Date: Di Nov 26, 2002 6:37 

	Subject: Re: Re: dogme common sense


	Steve writes:

" I have the growing feeling that the really important thing is not the 
tricks or lack of them - but the person of the teacher which is crucial."

and:

" It's a question of getting the moment, accepting what 
emerges, and going with it."


and finally:

" So I think dogme by its very stripped-down nature makes the person of 
the teacher more prominent and therefore a much more delicate 
question, at the same time as s/he attempts to clear her/himself out 
of the way to let the learners take centre stage."

I'd prefer to say that it is the relationship between teacher and pupils that is more crucial that 
the nature of the teacher, but perhaps that is quibbling. Otherwise it seems to me that Steve's 
statements describe the situation in the dogme classroom rather well. 

I'm aware that comparisons between the dogme TEFL teacher and therapist may strike some 
people as simplistic, but I do find that the required, highly sophisticated art of listening with 
great sensitvity and witholding or intervening in the discourse at the appropriate time with the 
appropriate comments or questions or information or touch on the tiller very therapist-like.


Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2570
	From: lifang67
	Date: Di Nov 26, 2002 6:58 

	Subject: "How Am I?"


	I am trying to get my teachers to do crude "line graphs" showing the 
level of (e.g.) excitement over the last weekend, leading right up to 
the present moment. The idea is to plot it over a line of three 
squares representing Saturday, Sunday, and Monday, with the bottom of 
the squares representing sleep and the top representing peak 
excitement (sex, drugs, rock and roll, the dogme list).

But who will provide the first data? We decide that it's better to 
work S-T than T-S, with the learners asking questions instead of the 
teacher. So the teacher has to start off with "How am I?" 

This of course makes the teacher the centre of attention. It's really 
just a variation of Na-gyeong's bald assertion of her role or Hye-
mi's use of negative questions, or the hypochonriac's "wrestling 
switch":

T: How are you all today?
S: Fine, thank you, and you?
T: My wife done run off with the ice man, my woman done run off with 
the undertaker, and I'se about to die and I gots nobody to bury me! 
(data invented with a little help from Fats Waller)

But the usurpation of topic is really just transitional. The idea is 
to set up an example, and then get the kids to operate it themselves. 

T: How am I today? Go ahead! Ask me!
S: How are you today?
T: Tired, actually. You see, I had a busy weekend.
S (no response)
T: How was I yesterday? Go ahead! Ask me!
S: How were you yesterday?
T: Busy! But why was I busy? Find out!
S: Why were you busy...?

And then once they have the example, you move on from S-T, to T-S, 
where the teacher tries to create an AVERAGE, by asking things like:

T: Did anybody else have to work on Sunday? No? Well, did anybody 
else study?

The answers, of course, turn out to be impossibly various, and 
therefore the resulting chart is meaningless, at least as far as the 
weekend in concerned (Monday, on the other hand, graphs out with 
terrifying regularity). 

This leads naturally from S-T, to T-S, to the necessity of S-S work 
in pairs, which is really the whole point of the exercise. By now the 
Pedagogical Grammar students are nodding knowingly, they see that the 
whole exercise has just been another devious way for me to hammer 
home the necessity of pair and groupwork. But will they know what to 
say?

There are three kinds of answers:

SU-HI (hands out blank cards, wordlessly)

MYEONG-HI: Now, find out what your partner did this weekend. I want 
you to graph her feelings on this card like what we just did.

JI-MIN (hands a card to Ye-jin, but gestures at Hwang-sil): How was 
HER weekend, Ye-jin? Ask her.

It's a kind of Goldilocks situation. Su-hi, the Papa Bear, is just 
too gruff. She relies entirely on context and routine to get the 
message across, and doesn't bother with any kind of grammar. Myeong-
hi is Mama Bear, and she provides a grammatical salad. It's 
realistic, and it's dazzlingly complex and accurate, but it doesn't 
actually provide the grammatical scaffolding that the kids will need 
(remember, they will teach small children). The language they need to 
understand the directions is really way more complex than the 
language they need to use to follow them, and that's only good if you 
believe in an extreme form of input-first. Baby Bear Ji-min's got it 
just right. Not too cold, not too hot, just enough grammatical 
support.

Ji-min's teacher talk depends on more than just grammatical juggling. 
For while she performs the pronominal substitution and verb-subject 
agreement adjustment, she fixes Ye-jin with a steely eye but gestures 
assuredly at Hwang-sil. 

Dennis may argue (as he has ever since around posting 2168) that this 
kind of language cannot occur outside a classroom, and that indeed, 
pragmatically, Myeong-hi's answer is the right answer. I agree. In 
the "real world", when you want somebody to draw a graph, you just 
tell them to do it, and you do not model it. If you could draw it 
yourself, there would be no point in getting someone else to do it. 
In the "real world" we don't need grammatical scaffolding to keep 
discourse going.

But, from the classroom, the real world is an ideal world. Ideally, 
pragmatics drives grammar, and not the other way around. "Do have a 
cup of tea!" and "Do shut up!" are driven by the same grammar, but 
not the same pragmatics, and they are for that reason very unlikely 
to co-occur outside a classroom. 

In a sense, grammar as we know it ONLY occurs in the classroom; 
grammar and even lexis are nothing but the decontextualized, "frozen" 
output of all those pragmatic negotiations we undertake to get things 
done outside the classroom. But in reality, even outside the 
classroom, all pragmatics is local, and our locale is a classroom. 

That's our reality, here and now. So there is a justification, even a 
pragmatic one, for the teacher usurping the topic so that she can 
more effectively relinquish it. And there is a justification, not 
merely a grammatical one, for the teacher saying something stupid 
like "How am I?".

dk



	


	Group: dogme
	Message: 2571
	From: Dennis Newson
	Date: Di Nov 26, 2002 8:00 

	Subject: Re: "How Am I?"


	dk generates a few responses from me.


He asks, on behalf of his student teachers (I think)

"But will they know what to say?"

Which is my cue to mention my favourite book title (and the book is fun):

"What Do You Say After You Have Said Hello?" (Eric Berne). The book is about transactional analysis 
and authentic (if formulaic) discourse in social situations.It seems to me, I could be wrong, that 
dk is struggling with wanting to generate authentic discourse but, contradictively, as a teacher, 
have some control over the language that will emerge.

Trying to guide what people should say can be a tricky business, in or out of the classroom. Bored 
with the German habit of people always telling you what their journey was like getting to you, I 
once generated an "Oh Dennis!" as a response when I said to my step-son: "Don't tell we what the 
bloody drive from Berlin was like, tell me what goes through your head when you are having an 
orgasm." Well, who wants to hear about traffic jams on the motorway?

Dennis

-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2572
	From: Sue Murray
	Date: Di Nov 26, 2002 11:18 

	Subject: syllabuses and learning


	>What is behind Sue's wondering? Is it a fear of not giving students all
>they need, in the way that they can most easily learn it. Or the
>understandable doubts of finding oneself in a minority: "Who am I to oppose
>conventional wisdom, ELT academia and the rest of the business?"

Yes, Julian, it is both of those things!! I know what I 'believe', and that comes from my view of the experience I've had in classrooms and what learners say and do. But it does seem to differ - sometimes only seemingly subtly but at the same time fundamentally! - from what a lot of people around me believe (a fairly large number of colleagues, education programmes, parents, marketing bumpf, examining bodies .....); that's one of the reasons I find reading this list - and not having my own contributions thrown back in my face! - often helps keep me sane! And I agree so much with what you say. 

But the main thing that keeps me sane are the students themselves; because they're, I think, who we really learn our teaching philosophies and practices from. A little boy asked me the other day, 'are we going to have some worksheets?'; and I felt I was letting him down by not having any! He said he'd like one, seemed to feel a bit at sea that he wasn't getting any. Now, I don't yet know whether that's because he finds it helps him feel secure and focus on things better, or whether it's 'habit' - the association of learning with printed bits of paper; or whether it's parents saying 'what have you done? where's the evidence? - and not thinking that what the kids themselves produce is authoritative; but, I'm gonna try to find out, understand what he 'means' (rather than just give 'a worksheet' for the sake of it). 

If you see what I mean.

But anyway, as Fiona said, "thanks guys. It's working" !

Sue








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2573
	From: Sue Murray
	Date: Di Nov 26, 2002 11:18 

	Subject: how am I? how are you?


	The other day some benign joker had moved all our name cards on the how are you feeling today wheel, and stuck them all in the 'violent' section; it was a neat move; the kids main interest was in WHO had moved them, and also WHY; they concluded some student or teacher just wanting to have a bit of fun. One name only had not been moved, and the concensus was that whoever had moved all the other names hadn't moved that one because it was a name they liked.

Satisfied at having solved the mystery, there then came the moment to decide how they were feeling; we had already agreed none of us was feeling violent (thankfully); a lot of the kids are very 'stable', and rarely move their name cards because they're always feeling happy or sleepy or whatever. So, the 'violent' move rivitalised interest in the wheel - and how we were feeling; But I couldn't make up my mind how I was feeling, so I asked them: how am I feeling? I don't know! What d'you think? Help me! How d'you think I'm feeling? They didn't find the question strange, and came up with helpful suggestions.

The supposed 'banality' and 'superficiality' of 'how are you?' can be a red herring. I find a lot of, especially adult, lessons spring entirely from 'how are you?', or the unspoken 'value' of 'how are you'?; also because, however you are, it's unlikely to be completely alien to my experience, so I'm bound to have points and counterpoints, as are all the other mes and yous around, so threads get weaved and developed and .... all we ever really did to kickstart the whole thing was say (or even not say, but it gets understood) 'how are you?' - not just as a statement with a formulaic but as an opener to becauses, whys, whats, whos; But, perhaps it's not so much what we say but how we listen to the responses that counts. When people are only interested in hearing their own voices, the deepest questions in the world won't bring interaction or true creation; and in some ways, 'how are you?' IS the deepest question in the world ......

'how are your classes going?' is a question I've been specifically talking through with all my colleagues at this point of the year; it's an important 'default' focus point; despite the ongoing daily and incidental and between lesson chat that goes on; to sit down and talk freely about each class and each individual student in each class to a willing and understanding ear is also a valuable way to clarify your own thoughts and attitudes. Three things come over strongly from these talks:
1) when the group dynamic is good, the teacher is happy and *almost* redundant; when it's not good or even non-existent, the teacher is frustrated and even angry;
2) when students 'ask' for grammar, they don't really want grammar as such or abstract grammar or rules; they want language support and feedback, which is quite a different thing; when they get that support, they don't ask for grammar; but if they don't get at least the semblance of that support and feedback, they think something's missing, and assume it must be 'grammar' that they're not 'getting'.... (and when the group dynamic isn't good, students are far more likely to ask for grammar, if they ask for anything at all that is)
3) almost as soon as teachers have talked through one of the (few) difficult or problematic classes they might have, and how and why they think it's that way, and even at times why they hate a particular class, things almost inevitably (though not always always, but nearly always!) seem to pick up and improve quite dramatically from the next lesson on.
(which also suggests that perhaps a bit of 'navel gazing' every now and then - (?from the right angles?!!) - can work wonders??!)

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2574
	From: Dennis Newson
	Date: Mi Nov 27, 2002 5:03 

	Subject: Re: how am I? how are you?


	A couple of Sue's remarks have me nodding at the monitor and thinking: "Quite. Exactly."

1. When my new students used to tell me year after year that they wanted more grammar it always 
became clear that: "I need more grammar" meant one of a number of things - "I feel uncertain about 
my grasp of English." "I want someone like you to tell me what you think about my English." "I 
always hated grammar at school but the teachers said it was very important.Do you agree?" etc. etc.
Their statements could rarely be understood literally.

2. I have always cringed at the German "How are you? Wie geht's" because it reeks of insincerity. 
Often people don't attend when you answer. It is often an empty routine - phatic communion - 
meaning little more than: "I've noticed that you are there standing in front of me." But the ritual 
can be used meaningfully. A friendly colleague used to answer: "Do you want the polite answer or 
the real answer?"

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2575
	From: Dennis Newson
	Date: Mi Nov 27, 2002 7:04 

	Subject: Peter''s Progress - a footnote


	I just received the following note from my ex-pupil, professor Peter.

++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++

Thank you very much for your books and cassettes... I appreciated highly not only your teaching of 
your English but also the converations with you.....Never before I liked English language as in 
your house.

Sincerely yours,

Peter

+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++

1. Interesting that he makes a distinction between the conversations and the teaching - the 
conversations were the teaching as far as I was concerned.
2. The fact that the lessons took place in my study, full of English books and photos and mementos 
and musical instruments and CDs etc. etc. was a deliberate part of my approach.
These props, which are there because they are there, provided endless departure points for talk.
3. I like the phrase "your teaching of your English". My pronunciation, grammar etc, is the only 
English I am confident enough about to teach.
4. I know Peter also appreciated highly the pages and pages of "Matters Arising", notes that I 
made after each session and emailed to him. He showed me proudly the special file he had put them 
in, adding: "When I get the time I am going to work through them and learn all the new words and 
expressions." I doubt if he will get round to it. I'll be glad if I can think that he learned some 
language during our 15 or so 60 minutes lessons together.


Dennis


Dennis

-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2576
	From: suemurray@i...
	Date: Mi Nov 27, 2002 5:49 

	Subject: didn''t I ...?


	I'm sure you did Fiona; a late nite oversite on my part 
(tho must admit I usually use guys 'collectively', to include girls, and even my female colleagues call us all 'guys'!!) Anyway, hope I offended no one! 

Sue 

-----------------------------------------------------

Salve, il messaggio che hai ricevuto
è stato inviato per mezzo del sistema
di web mail interfree. Se anche tu vuoi 
una casella di posta free visita il
sito http://club.interfree.it
Ti aspettiamo!

-----------------------------------------------------



	


	Group: dogme
	Message: 2577
	From: lifang67
	Date: Do Nov 28, 2002 3:40 

	Subject: Tractising What We Teach


	My grads are writing their final projects this week. Like so many, 
they are needlessly terrified of theory, so instead of telling them 
to connect data to interpretation to theory, I have asked them to 
take a transcript of their own lesson, say how they feel about it and 
why, and maybe generalize a bit to their other classes and maybe even 
to other classes generally.

But they have seen through me. I know this, because the first drafts 
which are coming in consist of huge CHUNKS of data, followed by 
BLOCKS of theory (usually in the form of a direct quote), with maybe, 
as an afterthought, a humble opinion. 

It is, of course, partly a language problem. It's easier to quote 
than to paraphrase, and it's easier to say that something is, then to 
move on to the messy question of saying WHY you think it is, and 
whether or not that will hold true for your next lesson. That's true 
for me in Korean, and so I imagine it holds true for them in English.

But it's not just a language problem. Suppose they are not even 
remotely disarmed by my cosy talk of doing, feeling, and thinking and 
they know bloody well that I'm really after data, interpretation, and 
theory. The logical way to organize their answers would be either 
inductively (data-->interpretation-->theory) or deductively (theory--
>opinion-->data). 

That's really more or less the way academic language works. When you 
do history, you more or less have to tell it chronological order, 
even though what you are really trying to do is account for the 
present state of affairs. Similarly, when you make an argument on 
different levels of generalization, you more or less have to go from 
top to bottom or from bottom to top. Anything else and you are going 
to get your academic language knickers in a bit of a twist.

Instead the most popular form of organization is the least efficient: 
data-->theory-->opinion, which effectively takes the pointing finger 
of opinion to the furthest remove from what it's supposed to be 
pointing at and makes the linguistic job much harder. 

In vain do I point out that what they are doing is bad elementary 
school teaching practice. We all know that lessons are not composed 
of chunks and blocks which can be mixed and matched. We all know that 
we have to SHOW and not simply tell, and that the reference has to be 
reasonably proximate to the referent to make sense. 

So why these undigested chunks of classroom data and undigestable 
quotes of theory, separated by oceans of paper? Why can't they go 
through the data bit by bit, giving me a comment, and maybe a little 
bit of generalization? Why can't they write the way they teach?

Well, why can't we live the way we talk? Pushkin wrote a tragic novel 
in verse, Eugene Onegin, about a man who killed his best friend over 
a woman in a duel...and then died in quarrel over his wife. When we 
ask people to live the way they talk we are really asking them to 
move very dramatically from one level of abstraction to the concrete. 
This is probably why Scott found Woodward's "Loop Output" too clever 
by half. It's all so easily said, and so arduously done!

But maybe it's too dangerous to practice what we preach, at least in 
academic language. Take Tchaikovsky's operatic version of Pushkin's 
novel. He rewrites it from the point of view of Tatyana, a woman whom 
Onegin first spurns and then, too late, falls in love with. The 
tragic consequences we endure to this very day (in the form of the 
ending of "The Bridges of Madison County"). Thus, gather ye roses 
while ye may, aye, for the grave's a fine and private place, but none 
I think do there embrace....

Unfortunately for poor Tchaikovsky, while he was writing this, one of 
his music students proposed marriage to him. Although he knew he was 
gay, he must have felt bound to practice what he had been preaching 
and consented. The marriage was a disaster, of course. 

Hmmm....maybe my students have got it right after all. They have 
their vivos next week, after all. And there's nothing profs like 
better than a bit of theory before the main meal.

dk



	


	Group: dogme
	Message: 2578
	From: lifang67
	Date: Sa Nov 30, 2002 1:04 

	Subject: A Bedtime Story


	(Sorry for talking out of turn, folks....)

The other day, a graduate student of mine and I went to a 
presentation on the (often failed) attempts by Koreans living in Los 
Angeles to keep up their children's L1. 

One of the most effective ways turned out to be Korean bedtime 
stories, and I reflected that from the time I was about four to the 
time I was thirteen, my father kept up my French by reading "The 
Adventures of Tintin" to my older brother and I (which was kind of 
amazing, because he really didn't do much French himself, and as a 
result I still really can't pronounce "Mille de milliards de sabords" 
with a native accent.)

The next day one of my sophomore students came to see me with a 
Korean children's book by Baek Seok, "Gae-gu-ri Han-seot-bap". It was 
a beautiful book, not only in the illustrations, but also in the 
language. Because the author was living in North Korea, though, there 
were a number of expressions that I was not familiar with. So my 
student read the book in ENGLISH, while I looked at the pictures and 
the Korean text.

Now, this is amazing. Not so amazing for me, of course, because there 
were really only a few words which I needed translated. So most of it 
was just confirming my guesses. But for HER! 

This is a student who isn't really a speaker of English. You can't 
develop a topic over more than two or three turns with her, and it 
has to be a conventional topic.

This was about the most unconventional topic you could imagine: the 
struggle of a frog to overcome, among other things, a mass of cow 
dung in order to throw a party for a group of insect friends. But 
my "student" (now my teacher) was suddenly able to keep the discourse 
coming, page after page after page, and even added different voices 
to the characters, with a gruff baritone for the frog, an 
incongruously husky femme fatale voicing for the dung beetle who 
disposes of the cow manure, and a squeaky whine for the flower crab 
who builds the fire.

How can you explain this miraculous transformation? Not the 
unimportant transformation of the Korean text into English, but the 
transformation of my student into a real teacher? She could never do 
this in class, no matter how many pictures, stories, and whatnot I 
provided. What happened?

Well, on the one hand 'twas a miracle of no device. Because the 
teacher had to translate the text, she had to transform it. Because 
she had to transform it, it became transparent, and she could not 
hide behind it. Her personality came shining through every character.

In opaque contrast, the latest copy of the excreable "Modern English 
Teacher" lies before me on my desk. Here on the cover are "Modern 
English teachers" are making loving eye contact...with their 
materials. Sure enough, inside, there is a rather limp defense of 
coursebooks by Luke Prodromou. Malgre (?) lui, the "disadvantages" 
column tends to dwarf the "advantages" one, both in quantity and 
quality and the recommended "adaptation" procedures would work even 
better if you just chucked the whole text. Or maybe worked with an L1 
text, as Richard recommended.

But back to my student. How did she do it? Of course, the book 
provided a Vygotskyan mediator, and the mediator mediated discourse, 
not just for the learner, but also for the teacher. It kept the topic 
going, and made sure we developed it and ignored the distractions. 

This IS one of the big differences between Korean bedtime stories and 
classroom materials! Compare these two dialogues between a Korean 
child named Minsu and an alien creature from inner outer space called 
Zeeto:

Zeeto: What's this?
Minsu: It's a pencil.
Zeeto: Hmmm....a pencil. And what's this?
Minsu: It's a ruler, etc.

Zeeto: What's this?
Minsu: It's a pencil.
Zeeto: Hmmm...a pencil. What's it for?
Minsu: It's for... etc.

In one dialogue, Zeeto lets the topic go, and simply repeats the 
interaction. In the other, which is unfortunately only my invention, 
Zeeto develops the topic, by really treating the familiar as strange 
(reminds me of one of my favorite bedtime stories, "Harold and the 
Purple Crayon"). 

Naturally, since the point is NOT "treating the familiar as strange" 
but developing vocabulary and repeating a grammatical pattern, the 
first pattern of interaction is typical of our elementary school 
textbook. It's also fairly typical of the kind of repetitive second 
grade American children's books now being marketed in Korea:

Brown bear, brown bear
What do you see?
I see a red bird looking at me.
Red bird, bird
What do you see?
I see a yellow duck (???) looking at me.
etc. (Bill Martin and Eric Carle)

What happened to the brown bear? You call that a story? Korean kids 
know better, even in Los Angeles.

dk



	


	Group: dogme
	Message: 2579
	From: guiripoet
	Date: Sa Nov 30, 2002 6:31 

	Subject: Re: The Great Divide


	Thanks for these words, Rob,

as Paul Simon sang,
'the answer is easy if you take it dialectically'
(50 ways to leave your English teacher)

Love
Steve

--- In dogme@y..., "rob" <haines@n...> wrote:
> To divide theory from practice may be a bit off. When we theorize, 
we are, after all, thinking. The thought process is an action that 
takes place outside the three-dimensional universe but can mean as 
much as the actions we carry out with our bodies. 
> A: "What are you doing?"
> B: "Thinking." 
> So why create an artificial divide between theory and practice if 
they are both part of a whole process.? For the sake of argument 
perhaps. Divisions usually serve to create conflict where there need 
not be any. For example, someone reading this might think, "What a 
bunch of useless drivel!" The line between what is useful and 
interesting and it's opposite has been drawn. We have our boundaries 
set, our score cards in hand, and our pride (in check?). 
> Remember, it's only a game, like the one between teacher and 
students played out in the classroom. We 're really all seated around 
Dennis's big table (in a circle?)
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2580
	From: guiripoet
	Date: Sa Nov 30, 2002 7:43 

	Subject: confessions of a deskilled teacher


	Until recently I was an enthusiastic planner, having been through the 
mill of CELTA/DELTA and then becoming a trainer, part of the job 
being the plan cop, drumming it into the poor trainees and then 
policing the results so Trinity Moderators could flick through them 
for a couple of minutes at the end of the course (sorry any Trinity 
Moderators listening in...)

But something weird is happening since I started going for dogme and 
using the ideas from Scott & Luke's articles - I sit down with the 
paper in front of me and get all interested in doodling and have to 
incorporate the doodles into the plan to keep up my interest, then 
baby and bathwater go out the window when I'm face-to-face with 
students, like LLuís:

'How was your trip to France, LLuís?' - and he tells me all about it, 
I scribble down a reformulated version as fast as my fingers can 
carry me, at the end we have a fat studyable text, with a ream of 
topic vocab and authentic contextualised examples of past/present 
perfect which i highlight with a pen and LLuís grasps with no 
trouble...

homework: write me an email about the weekend from memory, then 
compare with our text, note the differences to talk about next time 
(which he doesn't do, sod)

Montse R (another Montse, not my girlfriend) 'is', like Lluís, 
a 'false beginner' - we talk about photos of my family, she asks me 
questions (the planned part), then gets all excited about her son's 
school and the Spanish education reform of 5 years ago, and won't 
even try to speak English...I ask her to write me some sentences 
about this for homework and (bless her) she does - really nice ones, 
coherent and thought out and of a 'level' far 'above' 'false 
beginner'. I'm winging it because I want to repeat the fun experience 
we had with Lluís so I tell her to recount me what she wrote, from 
memory - I scribble away again, and the outcome with not too much 
reformulation is strikingly similar to the original (imagine how 
chuffed I am). We look at some differences, notice comparative forms 
and some zero articles, then I encourage her to tell me more and 
we're off again, with lots more spilling out, and this time the joint 
scribing means she has to keep to English as much as possible. We 
end up with another lovely text and a pile of lexis and other by-ythe-
way things. Homework: read it and write questions about the language 
to talk about next time. 

Yet another Montse! (all 121s) is really keen to tell me all about an 
NLP course she's just been on - another juicy text with lots of 
surprises and laughs - especially verbs with preps and particles, and 
we discover (from her question) that there's the same difference 
between look at/see and listen to/hear. And so on. 

So I'm reinventing the wheel here but like all 'new' discoveries it's 
exciting and also a lot of fun. Scribbling after one of these 
sessions the thought hits me that: 
THE BEST TEXT IS THE ONE THAT THE LEARNER HAS JUST PRODUCED 
HER/HIMSELF
with a few provisos: 
'best' for learning, motivation, personalisation, personal investment
and produced with the help of the 'language consultant' (ahem)
---and because: 
a/ it's authentic - ie, what the learner wants to communicate at that 
moment (existentially authentic!)
b/ it's authentic English, helped along by the teacher (not grading 
language) 
c/ it's right on the learner's learning horizon (ZPD) - if you get 
them to ask the questions = what they want to know at the moment they 
want to know it
d/ if learning takes place in & through social relationships (big 
if?) then this is exactly what we're doing
e/ it can be worked on/extgended/studied in multiple ways
f/ etc
---now all I have to do is test out this theory (manic laughter) in 
practice...
---as for the planning, I've decided it's better done after the 
class, when the tide of energy and ideas is high and flowing and I 
can't be bothered with doodles...

Steve



	


	Group: dogme
	Message: 2581
	From: Adrian Tennant
	Date: Sa Nov 30, 2002 9:19 

	Subject: Re: confessions of a deskilled teacher


	Steve,

Your latest posting struck a chord, rang a bell etc.

I was recently telling a CELTA trainee about the need for her to plan (+ me
to have the plan when observing her).

Then, just the next day arguing with my boss about the absurdity of filling
in hundreds of shhets of paper called 'Schemes of work' (the syllabus for a
term/year), lesson plans (often 10 pages long) etc.
"It's not the teaching they're judging but my ability to fill in meaningless
pieces of paper." I said.

Ahhhhh!

Life at the front line

Dr Evil



	


	Group: dogme
	Message: 2582
	From: Jeff Bragg
	Date: So Dez 01, 2002 7:37 

	Subject: Re: confessions of a deskilled teacher


	Nice one, guiripoet (me encanta el nombre), and one I sympathise
with (almost) absolutely. I've been doing mostly one to one and
one to two for a good while now, and I can't remember the last
time I actually planned a lesson, at least not in the ctefla/ppp
way of planning.

Far from deskilling, you're in fact reskilling yourself, as this
mode of teaching and learning is a quite different from the 16
in-a-group, read-my-lips type of teaching that the language
schools love. That's why they don't encourage your learning how
to do it, or offer any effective course on it, as it takes away
their punters.

A useful book (in some ways, not so much in others) for me has
been the Teach Yourself 1-to-1 EFL Teaching, by Downman and
Shepheard. Worth getting your grubby hands on a copy, even if
only to laugh (or grimace) at the frequent references the the
dreaded rods... aaargh, please spare me the bloody rods!!!

Tara fer now,

Jeff
Kazakhstan




__________________________________________________
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	Group: dogme
	Message: 2583
	From: guiripoet
	Date: Mo Dez 02, 2002 3:16 

	Subject: latest posts


	I've really enjoyed reading the latest posts, especially Sue's stream 
of consciousness about the YLs classes, and dk's about the Korean 
folk story, which actually made me laugh out loud. Great to read 
people who write with style. 

And Dennis, you perceptively cuaght the thought between the lines in 
your comment on what I wrote about teacher roles. I often find a 
slippage of roles between teacher and therapist, which in the 121s 
threatens to become an avalanche. Why, only the other day when a 
student was telling me about her problems at work she joked: 'now I'm 
making you my psychologist!' Maybe it's inevitable when you spend 60 
minutes with a person with the objective of having them talk about 
whatever's on their mind at that moment, exactly like a therapist - 
and even your listening techniques are culled from Carl Rogers... 

I try to use humour and language study (sometimes it's useful) to 
keep the boundaries well-drawn, but sometimes you get caught with 
your defences down. Like once when a company director took me out to 
lunch and told me that his wife was acting strangely independent 
since she'd come into an inheritance (which gave her her own money 
instead of depending on his). I reached out but there was no scrap 
of paper to scribble 'got a life' to teach him...

Sometimes you even get full-blown projections. The same guy told me 
that I was like him, despite the fact that we had nothing in common 
apart from our age. And of course, all the money we were earning...

Training is a breeding-ground for these psychocomplications. I had 
enough weird things happen to me in feedback groups for me to 
conclude that I needed a therapist's skills to understand and act on 
what was happening - or that I was the weird one and needed therapy 
myself. 

As one of my trainers said once, 'Get the people thing right,' 
implying that it was half the battle in teaching. Unfortunately on 
that particular course there was no 'geetting the people thing right' 
module on offer. And I've been looking for one ever since. 

Steve



	


	Group: dogme
	Message: 2584
	From: Adrian Tennant
	Date: Mo Dez 02, 2002 9:38 

	Subject: Dog order


	A long time ago we were talking about the order of language acquisition and
Scott asked me:

> PS Adrian, does your dog have an acquisition order?

The answer is clearly yes!
Over the past ix months I've tried to note how much the dog 'Molly'
understands and I have to say that a) it's increased,
b) there appears to be an order of acquisition.

I wonder what it all means?

I'll have to try idiomatic expressions (obviously including the words cat
&/or dog)

Dr Evil



	


	Group: dogme
	Message: 2585
	From: Adrian Tennant
	Date: Mo Dez 02, 2002 9:39 

	Subject: archives


	Where do I find the archives?



	


	Group: dogme
	Message: 2586
	From: Diarmuid
	Date: Mo Dez 02, 2002 10:00 

	Subject: Re: archives


	go to groups.yahoo.com/group/dogme and click on the archives button. What are you going to do, read em to the hound?

----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Monday, December 02, 2002 9:39 PM
Subject: [dogme] archives


Where do I find the archives?
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	Group: dogme
	Message: 2587
	From: Fiona M
	Date: Di Dez 03, 2002 1:05 

	Subject: Re: Dog order


	Far from being a dog, my three-year-old-on-Thursday son is beginning to grasp all his languages right now, and is sorting out his consonants etc - but grammar is curiously irrelevant, and beautifully idiosyncratic. 
In Spanish, he makes do with one form of the verb - who on Earth needs six per tense to communicate? - and one gender of the adjective. But the thing that most intrigues me is his word order. dk said some time ago that svo was the apparently natural order, born out by the vast majority of languages. I don't think that's necessarily true, as the Hispanic variations can be svo, ovs, pronoun-v-o-s...............very flexi, depending on where the emphasis is,
but ANYWAY, the thing with my son is he constructs his sentences according to his view of the world, which goes Objective - action - people involved ie. "shoes fetch me" , "caterpillar see I" (this is in Spanish, but is still non standard syntax) "your bed sleeping me" and so on. 
To me, it bears out the low priority of grammar Systems, and also, to my mind, suggests that all grammar systems derive from a logic, an adult tendency to organise, rather than from anything instinctive or communicative. The smallies communicate, through prioritising and gesture, through lexis and building - then the grown-ups, at some point, added systems for economy, security, limitation? What for? Not sure. That 'tidy your bedroom' thing? And when I say smallies and grown-ups, I mean individuals, but also but also in terms of the historical development of communicating human animals.
Anyway, Dr Evil, that's a bit of child acquisition for you; words as functional pieces of colouful lego for building messages and going places. 

I'm so tired I'm sounding like a right wotsit. I'm off to bed - I wonder if anyone knows what I meant???? 
:-))
----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Monday, December 02, 2002 9:38 PM
Subject: [dogme] Dog order


A long time ago we were talking about the order of language acquisition and
Scott asked me:

> PS Adrian, does your dog have an acquisition order?

The answer is clearly yes!
Over the past ix months I've tried to note how much the dog 'Molly'
understands and I have to say that a) it's increased,
b) there appears to be an order of acquisition.

I wonder what it all means?

I'll have to try idiomatic expressions (obviously including the words cat
&/or dog)

Dr Evil




Yahoo! Groups Sponsor 
ADVERTISEMENT




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2588
	From: Dennis Newson
	Date: Di Dez 03, 2002 4:16 

	Subject: Re: Dog order


	Fiona,

Not only did I understand you, I found your brief description of your son's language highly 
stimulating. I began to follow your line of reasoning and find it most fruitful. Your son begins by 
saying it his way and then comes this massive pressure from all sides to say it our way, "Not 
wented, darling, went. I went to town with Rosie." It is years since I read anything about child 
language acquisition, but I recall that people used to talk a lot about pivotal speech. dk, anyone, 
do you know this term?

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2589
	From: Dennis Newson
	Date: Di Dez 03, 2002 4:50 

	Subject: Re: archives


	Adrian,

If you go to the Yahoogroups website you will find all the dogme postings numbered, searchable and 
recoverable. There is also a files section, where other stuff has been posted.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2590
	From: lifang67
	Date: Di Dez 03, 2002 5:14 

	Subject: Word Pivots and "Get a Life"


	Yes, the concept of "word pivots" comes from Roger Brown, whose 
theory of first language acquisition is what started us after the 
hare of acquisition orders (and also Mean Length of Utterance, but 
that's another kettle of hare-ing...)

If you look in Scott's book, he's quite fond of these two word 
sentences that children make up: "Daddy kick" and "allgone milk" 
and "car go" and so on. Brown's idea was that these sentences have a 
very primitive grammar, consisting of a subject and a "pivot", which 
was not necessarily a verb, but some kind of fulcrum around which the 
subject moves. 

On p. 15 of "Uncovering Grammar", there's a wonderful description of 
a child creating a simple pivot grammar, and it's very similar to the 
data I presented in this space a while back, where my grad student 
Minsuk was trying to "enrich" the language the kids were using to do 
a map activity.

CHILD: My house is on the in the lake
MINSUK: School (sic) is in the lake? Can you swim?
CHILD: Yes.
MINSUK: Can you fish?
CHILD: Yes, I like fish.

In front of the class, this later became:

CHILD: My house is in the lake because I like lake.

In Scott's example, the child creates a two word sentence from two 
separate turns: "Car" and "Go". In both examples, what was VERTICAL 
complexity (that is, long exchanges but short turns) becomes 
HORIZONTAL complexity (that is, short exchanges but long turns). 

Reb Vygotsky would say that the inter-psychological (social) 
construction of grammar was becoming intra-psychological (cognitive), 
and that what started out as a social relation became a grammatical 
one. But Luke and Muhammad Ali are really saying the same thing with 
their "Me? We!" poem (except in this case the development is from We 
to Me).

Later down on p. 15 Scott gives an example of a chimpanzee (not a 
dog) attempting to create a grammatical rule and miserably failing. 
the words "Nim" (his name), "banana" and "eat" are repeated at 
random, in no particular order, and no pivot grammar ever emerges. 
Language development really seems to depend on who your friends are.

In all kinds of ways. When the subway pulled into Bongcheondong 
station to take me to work this morning, I noticed a row of squeaky 
white faces in fake "rebel" poses (e.g. wearing a green wig or 
smoking a cigar) under the caption "Do you have a pulse?", apparently 
referring to some brand name. This is, of course, a variant of "get a 
life", but what is that a variant of?

"You are dead", of course. Not bodily, but mentally, at least in 
comparison to me. "You are an 'it', a 'thing', a subhuman vegetable, 
because you do not purchase the right kind of underwear or 
participate in the right kind of carefully sanctioned, rigorously 
heterosexual and of course squeaky white kind of rebellion".

It seems to me that a lot of advertising (and a lot of fake youth 
culture generally) is an interesting example of gratuitous linguistic 
difficulty. That is, expressions which are really very 
straightforward (in fact TOO straightforward) are made cryptic and 
elliptic. In their content, they are juvenile. But in their form they 
are recherche.

Gratuitous difficulty is a well-known component of classroom games, 
like Hangman, and even playground games, like football. This 
playfulness is supposed to be funny (as opposed to witty, where the 
content actually requires some difficulty), and makes it acceptable. 
And perfect for advertising. 

And EFL. Still, I wish they'd go back to Korean ads--it's cutting 
down on precious comprehensible input for me.

dk



	


	Group: dogme
	Message: 2591
	From: Tom Topham
	Date: Di Dez 03, 2002 6:10 

	Subject: Difficult People


	Difficult people.

I want to canvas this group for your horror stories, possibly just to make 
me feel better. It seems like so often things here on Dogme are sweetness 
and light, and although things in my groups are often good, there are also 
times when group dynamics are poisoned by difficult people, and more often 
than not I don't know what to do.

This Saturday I spent an hour with my director, myself, Aijan and her older 
sister in conference. In the end, the result was as I wished - Aijan 
dropped my course, she will not be in my group anymore. I am not mourning 
her loss, I feel relieved that this difficult person is out of my life.

I agree with the posters recently who mention the importance in teaching of 
people skills, and creating friendly groups. I think it's even more than 
50% of the effort. In my TT work I've seen intelligent, creative people who 
can plan logically flowing lessons, who understand the underlying concepts 
behind teaching, but who can't properly create a friendly feeling in the 
classroom, who can't be personable. I have never seen such people become 
popular teachers, and have only very rarely seen them do effective teaching 
work.

So, I am a sensitive, friendly, personable guy, a popular and effective 
teacher most of the time. But one of the most stressful and unpleasant 
things in my work, and it seems to happen on a semi-regular basis, is I end 
up with dysfunctional groups poisoned by unfriendly, or immature, or petty, 
or selfish people.

Aijan is about 25, and works as a project manager in an NGO. Her English 
was OK by the standards of our group. She was able to speak quite fluently, 
and her vocabulary was such that she was a net contributor to the group's 
learning (when it suited her). But she was extremely critical, expected 
that everything should be tailored to her needs and wants, and didn't want 
to listen to what other people had to say.

Her dislike of groupwork became more and more apparent as the course wore 
on. We discussed as a group the benefits of it, and everyone else seemed to 
accept that it was a beneficial and interesting aspect of our work. Not 
her.

There are a couple of people in the group who are quite outspoken. When 
they spoke in open class, she made as big a point as possible to show 
everyone how much this sucked. All Marina or Damira had to do was open 
their mouths and she would practically curl into foetal position, gaze 
averted, arms tightly crossed, until it was time for something else to 
happen in the room. She would search for compatriots, try to make eye 
contact with others to share the "let's hate this person and their big 
mouth" feeling, but fortunately she was rarely successful in this.

When I tried to divide groups, she would avoid eye contact with me, so she 
wouldn't know her number. A few days ago, I lightly touched her shoulder as 
I gave her a number, and she made a big show of brushing her "dirtied" 
shoulder off.

On her last lesson, this Friday, she decided the topic wasn't to her 
interest, and because she was sitting for most of the class with the 
youngest in the group (a teenager in a group of adults), she was able to 
steer all of the tasks from English discussion to "let's loudly make 
wisecracks about these activities in Russian".

Ten minutes into the lesson, I quietly reminded them they should be speaking 
English. 20 minutes into the lesson, I told them, more curtly, that if they 
didn't want to participate today they might at least speak Russian QUIETLY, 
so as not to disrupt the others who were getting on with things.

I suppose there were plenty of things I could have done to make things 
happen better, but I think in my mind I was letting personal dislike, and 
feelings of hurt from having my work so belittled, take precedence over my 
professional analysis of the situation. With about 10 minutes left in the 
class, I let my anger show. I approached the two of them, who were trying 
very hard to make their snide Russian comments heard above the din of the 
busy and productive group work of others. "How old are you, Aijan?" I 
asked.

"Old enough."

"So, you aren't 12?"

She was speechless. I think that in her "special little princess" world, 
no-one ever talks to her like this. "You make me feel like I am teaching 
high school again, Aijan. I just want you to know that your behaviour is 
extremely irritating, to me, personally."

Respect isn't something that is high on my list of needs as a teacher. But 
when I think it over, I think it was the lack of respect from her that was 
what made me the angriest. Not the sort of respect a wise and venerated 
teacher demands (stand up, call me sir), but just the basic respect that any 
human being deserves. Here's Tom, trying to do his job, and here's Aijan 
pissing all over everything we are doing.

My intention was to call her on Saturday, and suggest that she drop the 
course. But she beat me to it, phoned my boss, complained of her human 
rights being violated, made allusions to a court case, suggesting that I 
should lose my job, etc etc.

At the conference that day, she was almost schizophrenic. On the one hand, 
this was such an excellent course and she was so happy here. On the other 
hand, she had a long and pointless critique of almost everything I did from 
the first day, and questioned my credentials as a teacher.

My boss knows I am a normal person, and could quickly see that Aijan was 
not, so we were both satisfied with the outcome. One less difficult 
customer.

I feel better telling this story to you all, my comrades. Do any of you 
have similar problems in your professional lives, or am I all alone? Have 
any of you ever actively disliked a student, and vice-versa? How did you 
deal with it?
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	Group: dogme
	Message: 2592
	From: Tom Topham
	Date: Di Dez 03, 2002 6:25 

	Subject: Re: Dog order


	> > PS Adrian, does your dog have an acquisition order?
>
> The answer is clearly yes!
> Over the past ix months I've tried to note how much the dog 'Molly'
> understands and I have to say that a) it's increased,
> b) there appears to be an order of acquisition.
>
> I wonder what it all means?
>
> I'll have to try idiomatic expressions (obviously including the words 
>cat
> &/or dog)

In my experience, dogs respond much better to intonation and facial clues 
than to lexis. Here's a cruel experiment you can try to prove the point.

In your excited, high pitched "Want to go for a walk?" voice, say to your 
dog "Bad dog, I am taking you to the river in a big burlap sack." He will 
wag his tail and look for his leash.

Reverse it. In your low, disciplinary "Who pooped in the living room" 
voice, offer walks, treats, etc. He'll slink away, tail between his legs.
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	Group: dogme
	Message: 2593
	From: Tom Topham
	Date: Di Dez 03, 2002 6:31 

	Subject: Re: Word Pivots and "Get a Life"


	>"You are dead", of course. Not bodily, but mentally, at least in
>comparison to me. "You are an 'it', a 'thing', a subhuman vegetable,
>because you do not purchase the right kind of underwear or
>participate in the right kind of carefully sanctioned, rigorously
>heterosexual and of course squeaky white kind of rebellion".

I always thought it was because I didn't know who Vygotsky was!

>Gratuitous difficulty is a well-known component of classroom games,
>like Hangman, and even playground games, like football. This
>playfulness is supposed to be funny (as opposed to witty, where the
>content actually requires some difficulty), and makes it acceptable.
>And perfect for advertising.

I won't say it, I won't say it, keep your mouth shut Tom...
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	Group: dogme
	Message: 2594
	From: Robert.Buckmaster@b...
	Date: Di Dez 03, 2002 6:49 

	Subject: RE: Difficult People


	Dear Tom,

You are not alone. I've had problem situations with students. One girl
announced as she came to the first lesson that she didn't like language
games and hoped were weren't going to play any (We played games, I don't use
many, when she was absent). I remember another student who didn't like me
for some reason but came back for another course and sat through it
disliking me and at the end of the course said she didn't like my style of
teaching. I asked her why she had come back and not said anything before -
she said she had thought I would change. Being nice and friendly and open is
a two way street. There are lots of people who are like the person you
describe. Don't feel guilty about it. Forget her. If you were working
together in an office and she behaved like that you would have told her
where to go. Only teachers seem to have to put up with this stuff.

Rob B.

-----Original Message-----
From: Tom Topham [mailto:tom_topham@h...]
Sent: 03 December 2002 08:10
To: dogme@yahoogroups.com
Subject: [dogme] Difficult People









Difficult people.

I want to canvas this group for your horror stories, possibly just to make 
me feel better. It seems like so often things here on Dogme are sweetness 
and light, and although things in my groups are often good, there are also 
times when group dynamics are poisoned by difficult people, and more often 
than not I don't know what to do.

This Saturday I spent an hour with my director, myself, Aijan and her older 
sister in conference. In the end, the result was as I wished - Aijan 
dropped my course, she will not be in my group anymore. I am not mourning 
her loss, I feel relieved that this difficult person is out of my life.

I agree with the posters recently who mention the importance in teaching of 
people skills, and creating friendly groups. I think it's even more than 
50% of the effort. In my TT work I've seen intelligent, creative people who

can plan logically flowing lessons, who understand the underlying concepts 
behind teaching, but who can't properly create a friendly feeling in the 
classroom, who can't be personable. I have never seen such people become 
popular teachers, and have only very rarely seen them do effective teaching 
work.

So, I am a sensitive, friendly, personable guy, a popular and effective 
teacher most of the time. But one of the most stressful and unpleasant 
things in my work, and it seems to happen on a semi-regular basis, is I end 
up with dysfunctional groups poisoned by unfriendly, or immature, or petty, 
or selfish people.

Aijan is about 25, and works as a project manager in an NGO. Her English 
was OK by the standards of our group. She was able to speak quite fluently,

and her vocabulary was such that she was a net contributor to the group's 
learning (when it suited her). But she was extremely critical, expected 
that everything should be tailored to her needs and wants, and didn't want 
to listen to what other people had to say.

Her dislike of groupwork became more and more apparent as the course wore 
on. We discussed as a group the benefits of it, and everyone else seemed to

accept that it was a beneficial and interesting aspect of our work. Not 
her.

There are a couple of people in the group who are quite outspoken. When 
they spoke in open class, she made as big a point as possible to show 
everyone how much this sucked. All Marina or Damira had to do was open 
their mouths and she would practically curl into foetal position, gaze 
averted, arms tightly crossed, until it was time for something else to 
happen in the room. She would search for compatriots, try to make eye 
contact with others to share the "let's hate this person and their big 
mouth" feeling, but fortunately she was rarely successful in this.

When I tried to divide groups, she would avoid eye contact with me, so she 
wouldn't know her number. A few days ago, I lightly touched her shoulder as

I gave her a number, and she made a big show of brushing her "dirtied" 
shoulder off.

On her last lesson, this Friday, she decided the topic wasn't to her 
interest, and because she was sitting for most of the class with the 
youngest in the group (a teenager in a group of adults), she was able to 
steer all of the tasks from English discussion to "let's loudly make 
wisecracks about these activities in Russian".

Ten minutes into the lesson, I quietly reminded them they should be speaking

English. 20 minutes into the lesson, I told them, more curtly, that if they

didn't want to participate today they might at least speak Russian QUIETLY, 
so as not to disrupt the others who were getting on with things.

I suppose there were plenty of things I could have done to make things 
happen better, but I think in my mind I was letting personal dislike, and 
feelings of hurt from having my work so belittled, take precedence over my 
professional analysis of the situation. With about 10 minutes left in the 
class, I let my anger show. I approached the two of them, who were trying 
very hard to make their snide Russian comments heard above the din of the 
busy and productive group work of others. "How old are you, Aijan?" I 
asked.

"Old enough."

"So, you aren't 12?"

She was speechless. I think that in her "special little princess" world, 
no-one ever talks to her like this. "You make me feel like I am teaching 
high school again, Aijan. I just want you to know that your behaviour is 
extremely irritating, to me, personally."

Respect isn't something that is high on my list of needs as a teacher. But 
when I think it over, I think it was the lack of respect from her that was 
what made me the angriest. Not the sort of respect a wise and venerated 
teacher demands (stand up, call me sir), but just the basic respect that any

human being deserves. Here's Tom, trying to do his job, and here's Aijan 
pissing all over everything we are doing.

My intention was to call her on Saturday, and suggest that she drop the 
course. But she beat me to it, phoned my boss, complained of her human 
rights being violated, made allusions to a court case, suggesting that I 
should lose my job, etc etc.

At the conference that day, she was almost schizophrenic. On the one hand, 
this was such an excellent course and she was so happy here. On the other 
hand, she had a long and pointless critique of almost everything I did from 
the first day, and questioned my credentials as a teacher.

My boss knows I am a normal person, and could quickly see that Aijan was 
not, so we were both satisfied with the outcome. One less difficult 
customer.

I feel better telling this story to you all, my comrades. Do any of you 
have similar problems in your professional lives, or am I all alone? Have 
any of you ever actively disliked a student, and vice-versa? How did you 
deal with it?
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	Group: dogme
	Message: 2595
	From: Glynnis McCourt
	Date: Di Dez 03, 2002 9:02 

	Subject: Re: Difficult People


	Do you have tutorials ( one-one) on a regular basis? I have found it easier to tackle 'difficult' students, especially when there is no chance of support from class mates. Some direct questions - like 'what's the problem?...I notice X Y Z,...' and putting my side of the story, usually resolves the problem. And if it doesn't make the classroom dynamics any better it does at least clarify your relationship with the student.

>>> tom_topham@h... 12/03/02 06:10am >>>







Difficult people.

I want to canvas this group for your horror stories, possibly just to make 
me feel better. It seems like so often things here on Dogme are sweetness 
and light, and although things in my groups are often good, there are also 
times when group dynamics are poisoned by difficult people, and more often 
than not I don't know what to do.

This Saturday I spent an hour with my director, myself, Aijan and her older 
sister in conference. In the end, the result was as I wished - Aijan 
dropped my course, she will not be in my group anymore. I am not mourning 
her loss, I feel relieved that this difficult person is out of my life.

I agree with the posters recently who mention the importance in teaching of 
people skills, and creating friendly groups. I think it's even more than 
50% of the effort. In my TT work I've seen intelligent, creative people who 
can plan logically flowing lessons, who understand the underlying concepts 
behind teaching, but who can't properly create a friendly feeling in the 
classroom, who can't be personable. I have never seen such people become 
popular teachers, and have only very rarely seen them do effective teaching 
work.

So, I am a sensitive, friendly, personable guy, a popular and effective 
teacher most of the time. But one of the most stressful and unpleasant 
things in my work, and it seems to happen on a semi-regular basis, is I end 
up with dysfunctional groups poisoned by unfriendly, or immature, or petty, 
or selfish people.

Aijan is about 25, and works as a project manager in an NGO. Her English 
was OK by the standards of our group. She was able to speak quite fluently, 
and her vocabulary was such that she was a net contributor to the group's 
learning (when it suited her). But she was extremely critical, expected 
that everything should be tailored to her needs and wants, and didn't want 
to listen to what other people had to say.

Her dislike of groupwork became more and more apparent as the course wore 
on. We discussed as a group the benefits of it, and everyone else seemed to 
accept that it was a beneficial and interesting aspect of our work. Not 
her.

There are a couple of people in the group who are quite outspoken. When 
they spoke in open class, she made as big a point as possible to show 
everyone how much this sucked. All Marina or Damira had to do was open 
their mouths and she would practically curl into foetal position, gaze 
averted, arms tightly crossed, until it was time for something else to 
happen in the room. She would search for compatriots, try to make eye 
contact with others to share the "let's hate this person and their big 
mouth" feeling, but fortunately she was rarely successful in this.

When I tried to divide groups, she would avoid eye contact with me, so she 
wouldn't know her number. A few days ago, I lightly touched her shoulder as 
I gave her a number, and she made a big show of brushing her "dirtied" 
shoulder off.

On her last lesson, this Friday, she decided the topic wasn't to her 
interest, and because she was sitting for most of the class with the 
youngest in the group (a teenager in a group of adults), she was able to 
steer all of the tasks from English discussion to "let's loudly make 
wisecracks about these activities in Russian".

Ten minutes into the lesson, I quietly reminded them they should be speaking 
English. 20 minutes into the lesson, I told them, more curtly, that if they 
didn't want to participate today they might at least speak Russian QUIETLY, 
so as not to disrupt the others who were getting on with things.

I suppose there were plenty of things I could have done to make things 
happen better, but I think in my mind I was letting personal dislike, and 
feelings of hurt from having my work so belittled, take precedence over my 
professional analysis of the situation. With about 10 minutes left in the 
class, I let my anger show. I approached the two of them, who were trying 
very hard to make their snide Russian comments heard above the din of the 
busy and productive group work of others. "How old are you, Aijan?" I 
asked.

"Old enough."

"So, you aren't 12?"

She was speechless. I think that in her "special little princess" world, 
no-one ever talks to her like this. "You make me feel like I am teaching 
high school again, Aijan. I just want you to know that your behaviour is 
extremely irritating, to me, personally."

Respect isn't something that is high on my list of needs as a teacher. But 
when I think it over, I think it was the lack of respect from her that was 
what made me the angriest. Not the sort of respect a wise and venerated 
teacher demands (stand up, call me sir), but just the basic respect that any 
human being deserves. Here's Tom, trying to do his job, and here's Aijan 
pissing all over everything we are doing.

My intention was to call her on Saturday, and suggest that she drop the 
course. But she beat me to it, phoned my boss, complained of her human 
rights being violated, made allusions to a court case, suggesting that I 
should lose my job, etc etc.

At the conference that day, she was almost schizophrenic. On the one hand, 
this was such an excellent course and she was so happy here. On the other 
hand, she had a long and pointless critique of almost everything I did from 
the first day, and questioned my credentials as a teacher.

My boss knows I am a normal person, and could quickly see that Aijan was 
not, so we were both satisfied with the outcome. One less difficult 
customer.

I feel better telling this story to you all, my comrades. Do any of you 
have similar problems in your professional lives, or am I all alone? Have 
any of you ever actively disliked a student, and vice-versa? How did you 
deal with it?
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	Group: dogme
	Message: 2596
	From: rob
	Date: Di Dez 03, 2002 9:42 

	Subject: Transition


	I'm reading The Way of Transition by William Bridges (author of Transitions). I've drawn an interesting parallel (okay, interesting to ME) between his three phases of transition, i.e. letting go of the old, the neutral-zone state, and the new risky beginning --- between these and language learning, where a student must go through a similar process. Transition is different from change because changes always occur, usually quite quickly, whereas transitions require a longer period, the neutral-zone lasting the longest, filled with confusion and creativity. In letting go of the old we must give up that part of ourselves that we have associated with the past. I see this as the language learner's process as well as he/she relinquishes his/her L1 identity and it's meanings, etc. to the emerging L2. There is often a long state of confusion and creativity, this is where we find systematic errors, then the new risky beginning, in which a new identity is gained and he/she is confident in his/her ability to create meaning with the new language or language item. 
I'm not sure why, but this seems to relate to what dk was saying on the TEAvirtual thread about his Korean students: 
On 02 Dec. dk wrote: 

"After all, imagining new contexts in which old knowledge can take on new meanings might be related to the ability to use familiar language in unexpected 
situations. It's probably at least as important as learning new things out of 
all context or in old contexts." 

Then again, it's late and I tend to be a navel gazer :-) 

Rob 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2597
	From: Peter Coles
	Date: Di Dez 03, 2002 10:45 

	Subject: Re: Difficult People


	Tom, 

I would imagine that we have all had or heard of situations like 
yours. A colleague once asked a student on the first day of a course,

"What is your name?"

to which the student replied, 

"Sana ne?"(What's it you?).

As you may know, I now work with Young Learners and I find their 
impoliteness far less annoying than with adults. The fact is that 
these people are out there, and whether it is a Dogme approach or any 
other method, these 'students' will always cause a fuss, sadly, at 
the expense of thier fellow students' learning. 

I think, much more importantly, you are right to write. As a 
profession, whether it be ELT or teaching in the local Comp., we seem 
to be afraid to share our concerns and stories of anything other than 
the joys of teaching. The result being that thousands of teachers 
feel isolated and feel like it is their fault, when it generally 
isn't.

Keep Writing Tom, a problem shared and all that.

Peter



	


	Group: dogme
	Message: 2598
	From: Peter Coles
	Date: Di Dez 03, 2002 10:52 

	Subject: Error-Apologies


	"Sana ne?" in Turkish, means "What's it to you?". Apologies to all 
for my typo.



	


	Group: dogme
	Message: 2599
	From: dnewson@u...
	Date: Di Dez 03, 2002 11:53 

	Subject: Re: Re: Word Pivots and "Get a Life"


	I am very confused by Tom's posting. I used the word "pivot", but what
was your posting about, Tom? Have I missed some messages?


Dennis



	


	Group: dogme
	Message: 2600
	From: Jeff Bragg
	Date: Di Dez 03, 2002 1:10 

	Subject: Re: Difficult People


	An excellent posting from Tom, as usual, and one that I hope I
can perhaps add a little wisdom to.

First the experience. I once took a colleague's group for a
couple of lessons while she was sick. In the first class there
was one particular girl who gave an enormous huff and a groan
whenever we did some activities that involved getting up and
moving about. Maybe she was tired from a hard day's work, but her
attitude meant that the tasks were only done half-heartedly by
her and the rest of the group - she cast a long shadow over them.


The next lesson, she even refused to stand up and take part. I
suggested she either make an effort or leave. She chose to leave.
My colleague later told me that she never came back to the class
after that.

I felt it was a pretty good way to deal with the problem: I'm the
boss, it's my class, please do as I say. It probably works well
in countries like this (Kazakhstan) where people are brought up
to be deferential to authority, especially to teachers, and where
the idea of human and individual rights has little or no hold
yet. 

There was once another girl who refused to take part in any
activities. She preferred to sit alone from the rest of the group
(it was small, anyway - less than six people if I remember well),
and they laughed at her peculiar ways, dismissing her as an
eccentric and simple Siberian. When I asked her why she preferred
not to speak with the others, her reply was "it's because you're
not using complex sentences". I took this to mean I wasn't
teaching any complex forms or structures, just practicing some
simple future forms, I believe.

Later I took her aside and explained to her the rationale behind
the techniques. But she was still unmoved. The maddening thing
was, no matter how much I tried to get rid of her, she always
came back to my bloody classes! It seems that she enjoyed the
classes, but not the activities. Maybe she was keen to listen to
a native speaker, but not so hot on communicating with the
non-native speakers.

I think that what I learnt from the above is that it's definitely
better to face the problem immediately, rather than let it drag
on and poison the whole group dynamic. This could be instant
expulsion or immediate dialogue after class: maybe it depends on
the student, the class or whatever. 

But it does need to be done.

Jeff
(Kazakhstan)

__________________________________________________
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	Group: dogme
	Message: 2601
	From: Tom Topham
	Date: Di Dez 03, 2002 1:44 

	Subject: Re: Re: Word Pivots and "Get a Life"


	>
>I am very confused by Tom's posting. I used the word "pivot", but what
>was your posting about, Tom? Have I missed some messages?
>
>
>Dennis


I think you must have missed post 2590 called 'Word Pivots and "Get a Life"' 
from lifang67. He was saying something about long turns and short turns in 
dialogue, and how this related to Vygotsky's inter-psychological (social) 
construction of grammar, Korean youth culture, homosexuality, advertising, 
etc.
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	Group: dogme
	Message: 2602
	From: rob
	Date: Di Dez 03, 2002 7:34 

	Subject: Teaching Learning... Hey, isn''t that a book?


	We can demonstrate that we have learned certain things (like "the people stuff"), can't we. For example, Tom might have better skills for dealing with the next Aijan in his class. One way he might go about gaining these skills, aside from the obvious learning by doing that has taken place, is to make some notes about what he could hve done differently, how he felt in class, how he responded, the dynamics and effects, etc. In the future, he might ask ss to record thoughts and emotions in journals to be submitted at the week's end. He might also think these suggestions are all a bit to navel gazer-ish or -esque? 
My point is by moving through a situation with peace of mind as a teacher, we can demonstrate to ss that we have learned a thing or two. Believe me, the students who have experienced a less than peaceful state in the mind of a teacher will appreciate the model. As for the others, they will hopefully be led by example. 
Good lcuk in your class. 

Rob 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2603
	From: rob
	Date: Di Dez 03, 2002 8:13 

	Subject: Fw: Tom''s Tough One


	Sorry about the mix up; this went to the wrong thread. 
----- Original Message ----- 
From: rob 
To: TEAvirtual@yahoogroups.com 
Sent: Tuesday, December 03, 2002 9:53 AM 
Subject: Tom's Tough One 


Tom, 

It's happened to the best of us... and to me :-) I actually asked a student to leave my class after he hit another student. It caused a minor scandal, and I regretted my actions ater the fact. I know a TT who claims he pinned a student against the wall after said student harrassed a female student for the umpteenth time. Some of our students have ben sent to us, I believe, because the state school system in their counrty wanted to "get rid" of them; they often have sever emotional and mental problems. Sad but true. 
I'd say it goes with the territory, but always at a price. You seem to have handled it diplomatically. It's never easy. 

> Rob 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2604
	From: Colin Mackenzie
	Date: Di Dez 03, 2002 9:19 

	Subject: Re: Difficult People


	Tom

Y-thanks for that posting, it made me think. It gave me the feeling 
that I'd been through a similar situation but when I really thought 
about it I realised that nothing as bad has ever happened to me, 
which is reassuring in some way. Though to follow Robs Mail (Fw: 
Tom's Tough One) I did have a DoS who ended up spitting at a 
difficult student, which apparently solved the classroom behaviour 
problem.

The way I see it is these situations are going to always appear once 
you start opening up your classroom to student control. Once 
authority rests with the students as well as the teacher then people 
are going to try to dominate, impose their will. this happens less in 
more teacher led style teaching. I think what happens to me when I 
have a confrontation, is I briefly revert to a more authoritarian 
style to regain control, or perhaps more to redirect the direction to 
something I think is profitable, I say this because if a student 
takes control and it is going in what I consider a good direction, or 
even possibly a good direction then all well and fine. I realise that 
I have to do this as i am probably vary rarely the dominant person in 
a group in terms of being able to directly influence group opinion or 
direction unless I use at least a little of the authority invested in 
a role I am playing. This overt reestablishing of authority is maybe 
not very dogme, but I think it's the only way I can operate as a 
teacher.

Colin
(I'll go back to lurking now)



	


	Group: dogme
	Message: 2605
	From: Diarmuid
	Date: Di Dez 03, 2002 9:41 

	Subject: Re: Difficult People


	Well, Tom...whilst things may be all sweetness and light ON the list, what goes on behind the scenes ain't always so chirpy. I've been called things that I would never have imagined...and by complete strangers as well! But, back to the classroom...

Horror stories are no more than that. We blow them out of proportion because we are so close to it all and I think we (*I*) invest a hell of a lot in what we do. Sometimes the rejection feels personal. What we (*I*) often forget is that we form but a tiny part of their world and what's a huge slight to us may be nothing to them.

Over the last ten years I have had some run ins at least as unpleasant as your Aijan experience. Luckily, I think I can count them on one hand. My way of dealing with it has matured as I have grown older and more experienced. When they really bugged me all those years back, I wasn't beyond telling them exactly what I thought of them, safe in the knowledge that the words I so carefully chose would not be in any of their dictionaries. I'm beyond that now, I hasten to add. These days I prefer to chat to them and try to find out where the problem really lies and if there is anything I can do to help them deal with it. Sometimes it works and sometimes it doesn't, but the point is to provide the opportunity for the shit to end. 

Your post sounds a bit like a cry for help...maybe even approval, but deep down you know you don't need that. It's just the need to feel the warmth of the pack around you! For what it's worth, I think that your reaction was understandable, human, beneficial to the group and maybe even better for Aijan. Tell us, how has the group got on since she left?



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2606
	From: Diarmuid
	Date: Di Dez 03, 2002 10:11 

	Subject: Do not go gentle into that good night, Colin


	because before you go, I want to reassure you that asserting your authority is perfectly in keeping with dogme and the spirit of it. As a teacher you work within a group. You are the unifying force behind that group. You were the midwife of the group (pardon the metaphors) and you are responsible for nurturing it and making sure that it progresses without too many hitches. That gives you some authority, which you are duty bound to exercise. It's HOW you exercise it that determines whether or not it's in keeping with the dogme spirit. If you spit at people, insult them, have them against the wall, you are almost definitely not in a very dogme place. If you attempt to negotiate, respect the person's individuality and suffer as you let the professional keep the personal in check for as long as possible, I would suggest that you are walking along the paths of Dogme.

In *any* group, people will try to dominate. That's group dynamics. And in the unlikely event that nobody tried, the group would try to push somebody into a domineering position. But let such dominance be fluid and recallable and you've got Dogme.

Diarmuid



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2607
	From: lifang67
	Date: Di Dez 03, 2002 11:50 

	Subject: Necessary and Unnecessary Complexity


	Last August, thanks to Scott's incompetent distributor in Korea, I 
was left without a book for my Pedagogical Grammar class. With only 
two weeks to go before classes, I tried to "rewrite" Scott's 
book "Uncovering Grammar" from beginning to end, using examples from 
actual classroom data from actual Korean elementary schools.

While I was doing this, I was struck by the great complexity of the 
ideas. In some ways, Scott is, as he acknowledges, a kind of popular 
interpreter of other people's ideas. In some cases (Sylvia Ashton-
Warner), this isn't too difficult, because the other people are 
already popularizers. But in other cases it's extremely difficult 
(viz. Diane Larsen-Freeman). And in any case synthesizing them (they 
are very different and all of some considerable degree of 
abstraction) and applying them to classrooms is difficult. It was 
difficult for me.

And this is really an example of what I meant, Rob, both in my 
remarks on "living as we talk", "teaching as we learn", and in the 
quote you give from the TEAvirtual list, about realizing new meanings 
from old knowledge in new contexts. Abstract knowledge is unstituated 
knowledge, and unsituated knowledge is really dogma (not dogme). As 
Chairman Mao once said (so they say), "dogma is more useless than dog 
shit". Everytime we situate abstract knowledge about teaching in a 
concrete teaching situation, we are doing something creative, or 
anyway recreative, (or anyway recreational ^-^)!

So for six months I've been teaching my class. I would like to say 
I've been using the book, but that is only half true. The problem was 
that I (re)wrote the book for two audiences: my graduate students and 
my third year English majors. 

I think this is always a mistake, and it even goes some distance to 
explaining the ostentatious mediocrity of children's books (written 
for both the parent and the child in the parent's lap) and 
coursebooks (written for both the teacher who selects and the learner 
who endures).

The graduate students loved it (in fact, some of them recognized 
their own data). They took it home, read it lovingly, and debated the 
ideas long into the night on our website. 

(http://groups.msn.com/WhleLanguage)

They are now putting together their own versions of some of the 
arguments with new data.

An aside here. Diarmuid claimed, rather demagogically, that dogme is 
the place for people who are interested in people, and not ideas 
(ignoring the fact that one of the people who he was appealing to, 
Steve, was already contributing some pretty important ideas of his 
own). 

But what do you do when your people areare interested in ideas, 
Diarmuid? Primary school teachers here are not interested in learning 
more games, activities, or ways of relating to their children; they 
know far more about those things than I ever will. But they are 
highly trained in the works of Piaget, Vygotsky, and Dewey, and they 
are intrigued by the possibility of redeeming some of the time they 
spent boning up on them for the Civil Service Exam.

Not so the undergraduates. They are still learners, and they are much 
more interested in pretending that they are children and having fun. 
I think the best of them cherish the vain hope that this will somehow 
improve their language fluency. They are bored by discussions of 
techer talk and the ideas behind it. So we pretty much let all the 
classroom data go. They pretended to be learners, and we generated 
our own classroom data (hopelessly unrealistic, but fun) and then, as 
the saying goes, "analyzed that".

So today I am sitting in my office trying to rewrite the book a third 
time, specifically with the undergraduates in mind. I am taking out 
all my beautiful data and I am putting in lots of "fun" activities, 
the sort of thing Tom refers to as "playing". And yet I find that 
there are still references to Scott, to Larsen-Freeman, to Vygotsky, 
and even to Foucault that, like Lady MacBeth's spot, will not come 
out.

As usual, Tom gets ahold of the wrong end of the stick. My whole 
point was that there is complexity which flows from the difficulty of 
the ideas and then there is a complexity which really just serves to 
make name-calling a mildly more interesting activity, and postpone an 
intellectual reckoning with puerile content. (For every adolescent 
will be an adult, and even my undergraduates shall, some day, be 
graduates and teachers.) Advertising, and much EFL material, is 
clearly not the former. 

I think that describing how people learn is necessarily complex, 
because that is how people are. The complexity flows from the subject 
matter, and Vygotsky's fault, if fault he has, is that he expresses 
himself too simply for his subject matter. (See for example Harry 
Daniel's latest book "Vygotsky and Pedagogy", or Kinginger's article 
in Applied Linguistics 23/2: "Defining the zone of proximal 
development in US foreign language education".)

Then there is gratuitous complexity. For example, in football/soccer, 
why the offside rule? Why, for that matter, can't you touch the ball 
with your hands? Why do you have to guess one letter at a time in 
Hangman? Why does my graduate student Hye-mi ask long lists of 
questions to which the answer is invariably "no"?

T: What time is it? Is it time for lunch?
S: No.
T: Is it time for bed?
S: No, it's time for English.

This is a game, and gratuitous complexity is an important part of 
games and jokes. We get a bathetic jolt from the exquisite transition 
from complexity to simplicity at the end.

Your own post on Tigger and Owl is another example. Now, in fact, the 
relevance of the post to the discussion under way was not at all 
simple, and Dr. Evil missed it all together (I got it, but only 
because I'd written something rather similar after Diarmuid's report 
on IATEFL last year.) It was very easy to read. But very difficult to 
relate to anything! In that sense it is a true koan.

Interestingly, I think all of the Zen posts and all of the "Pooh" 
posts owe something to the work of another populizer; not A.A. Milne, 
but the author of "The Tao of Pooh", whose name escapes me. But "The 
Tao of Pooh" is not in fact about Taoism at all; it's only about 
Pooh. In fact, it couldn't be, because Taoism is in no way a simple 
doctrine. 

There is something of a flap in intellectual circles here in Korea at 
the moment, because the "popularizing" lectures of a leading 
professor of Taoism on television have been show to take the Tao De 
Jing grossly out of context, distortring and simplifying beyond all 
recognition and usefulness. Interestingly, the way this controversy 
has been covered in the press mostly centres on the anonymous scholar 
who published the refutation, and that principally because the one 
thing we know about her (besides the fact that her scholarship is 
awesome) is that she is a woman. 

True koans, like the metaphors we all play with, are really attempts 
to render something very complex into a form which is superficially 
more comprehensible, something very abstract into a form which is 
more apparently concrete. True koans are attempts to present 
necessary complexity in a way that is simple enough to get you to 
grapple with complexity and not turn away. 

True koans do not present a bathetic jolt between complex form and 
simple content. If they do, we call them shaggy dog stories. True 
koans, in fact, do the opposite: they present a bathetic jolt between 
simple form and complexity.

dk

PS: I don't mean to be unsympathetic or melodramatic. We all have 
hard students. (There are not a few in my pedagogical grammar class 
in fact, so I'm not sure to what extent what I'm doing today is 
really necessary.) 

But you are working in a Muslim country, right? You must know that a 
male teacher never--ever--touches a female student, for any reason. 
It leads to suicides. It leads to murders.

I also think that students who do not want to play games need to be 
taken seriously.

d



	


	Group: dogme
	Message: 2608
	From: Tom Topham
	Date: Mi Dez 04, 2002 5:18 

	Subject: Re: Difficult People


	>Your post sounds a bit like a cry for help...maybe even approval, but deep 
>down you know you don't need that. It's just the need to feel the warmth of 
>the pack around you! For what it's worth, I think that your reaction was 
>understandable, human, beneficial to the group and maybe even better for 
>Aijan. Tell us, how has the group got on since she left?
>
You are quite right here, I guess I just wanted to get it off my chest. 
Although I already knew it, I wanted to hear from people I trusted that I am 
not an incompetent human rights abuser I appreciated everyone's advice and 
solidarity, thank you all. To be honest, as I said in the post I am not 
unhappy with the outcome - one less difficult person in my life, one less 
thing to be stressed out about.

The group didn't seem to notice / care that she was not there, and we had a 
very pleasant time Monday.




_________________________________________________________________
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	Group: dogme
	Message: 2609
	From: Tom Topham
	Date: Mi Dez 04, 2002 5:19 

	Subject: Re: Difficult People


	>Your post sounds a bit like a cry for help...maybe even approval, but deep 
>down you know you don't need that. It's just the need to feel the warmth of 
>the pack around you! For what it's worth, I think that your reaction was 
>understandable, human, beneficial to the group and maybe even better for 
>Aijan. Tell us, how has the group got on since she left?
>
You are quite right here, I guess I just wanted to get it off my chest. 
Although I already knew it, I wanted to hear from people I trusted that I am 
not an incompetent human rights abuser I appreciated everyone's advice and 
solidarity, thank you all. To be honest, as I said in the post I am not 
unhappy with the outcome - one less difficult person in my life, one less 
thing to be stressed out about.

The group didn't seem to notice / care that she was not there, and we had a 
very pleasant time Monday.




_________________________________________________________________
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	Group: dogme
	Message: 2610
	From: Dennis Newson
	Date: Mi Dez 04, 2002 6:45 

	Subject: Difficult people


	I hardly know where to begin with anecdotes about difficult pupils I have had to deal with (often 
unsuccessfully) during the course of my teaching career. And I don't think when, in rage, I pinned 
Ali in Qatar against the wall and he shouted: "Don't hit .I prince." And I screamed back: "I don't 
care if you are a bloody emporer"... well, I don't think I'll get brownie points from the dogme 
list for that.

What I always found excruciating about discipline problems is that the sensitive, dedicated teacher 
finds it impossible not to interpet breakdown as a sign of personal shortcomings: you can't make 
Ali sit down and pay attention, so you are a flawed person and a failure as a teacher.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2611
	From: Diarmuid
	Date: Mi Dez 04, 2002 7:12 

	Subject: Re: Difficult people


	You said it, Dennis! I would have loved to see you and Ali in Qatar! But, don't worry about the Brownie points. Whilst I think we would all agree that it is wrong to use physical force against a student , we probably all recognise the levels of stress that can force one to react as a person and not as a professional. In some ways, Dogme is all about being more of a person and less aloof. Before anyone gets the wrong end of the stick, that's not to say that Dogme is all about beating our students into a bloodied mass...

I remember how I prodded Phillipos in Athens in the chest. And I remember how he complained to the boss (quite rightly) that I had pushed him. Worse still, I remember how I had to lie to the boss and deny that it had ever happened, knowing that when it came to choosing between an uncooperative angst-ridden teenager and Calm Professional Diarmuid, he would always go for my side of the story. But I learnt from that and I don't think I've ever prodded anyone in the chest since! 

We *have* failed as teachers the moment we lift our fingers against one of our students. Deep down, I suppose it's true to say that we *are* flawed people once we use violence against another person. But we have to remember that we are not immutable. If we can change from Good Teacher to Failed Teacher in the blink of an eye, we can change back in another blink. We learn that we are not perfect and that if we want to be better, there are certain urges that have to be represssed, namely the urge to hit, the urge to insult, the urge to belittle. 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2612
	From: Dennis Newson
	Date: Mi Dez 04, 2002 10:46 

	Subject: Re: Difficult people


	Just to make it clear, I didn't beat Prince Ali into a pulp and in his matcho world I scored 
unwanted points in quite a few eyes, including Ali's.

But force and children....... I remember smacking my 3-year-old daughter just once, at a time of 
divorce-induced stress, and never ever again. It is strange. I didn't actually decide not to, 
somehow that one act switched off something in me (or switched something on) and I never ever again 
even had to hold myself back. ....... And she survived. She is now a 33-year-old TEFL teacher and 
has never hit a child. (I don't know how her boyfriends have done). She has decided, though, that 
she just doesn't want to teach children, but I don't think I have anything to do with that 
decision, other than having encouraged her from the beginning of her career to say, clearly, she 
just doesn't want to teach young kids - a valid decision for some people, surely. 

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2613
	From: Fiona M
	Date: Do Dez 05, 2002 12:15 

	Subject: Re: Difficult people


	Sometimes it's not the teacher-student relationship that's the problem, but the students between themselves, and personally I find it harder to deal with. 
I remember years ago a woman suddenly standing up in class, shrieking something totally non-sequitur at another woman, and stomping out. The second woman burst into tears. (I think I nearly did too, from surprise) It had something to do with the way the second woman looked at the first............The rest of us were totally floored.

Then I had the class where one man apologised for skipping the previous class 'because he'd had too much work' and someone else said that all you need to do is organise yourself better and then we had a battle between manual 'craftsmen' and admin guys, and you're a fascist and you're in an ivory tower, and some of the others wanted to leave the group. 

Now I have one group of two people, because to teach these two separately was the only financially viable way to teach them - to put them with others is to lose a whole class! I know, it happened two years ago. 
And then there's the class that work together and hate each other, so make a point of disliking the activities or subjects of conversation the others propose (or I propose and someone likes). When one man starts to speak, the others roll their eyes, fall silent, shoot me looks etc., except for one guy who rarely has a clue what's going on, as he switches off so completely. I spoke to them in desperation a week or two ago, but there's little change. I feel dogme just has to be sacrificed to articles from the Guardian and songs from my CD collection or something there, as it's just impossible.
These classes are all adult classes - children and teens are easier!

I don't know about you, but I feel even worse with these situations than with the grotty individual. I suppose it's impotence. When I feel it has something to do with me, I try to find out what and work on it; I don't have any reserve about discussing things with the person, and tend to feel its my fault anyway. It's an odd security thing, I suppose; if I feel it's my fault, then I also feel I can do something about it. And in extreme cases, I'm quite good at 'freezing' the grot out - not the most admirable side of my character, but it has its uses.
But when the group clashes or can't stand each other, ppff, then I feel completely useless, and my teaching goes to pot too. Tension, grasping at straws for something to do that'll keep them 'happy'. I have my I HATE THAT GUY group tomorrow, and haven't even started to think what to do, cuz I know it'll make no difference. If I suggest reading, they'll read and scowl and then one man'll put down the text and tell us about his kids, writing and I'll get a huge text from this one, two lines and arms crossed from that one.........conversation will be two or three monologues and some silent...............arggggghhhh. Maybe we'll do some Elvis Costello, and at least I'LL be happy!

Any ideas? Does this happen to you?

Curious Tom, you've set up a sort of Teachers Anonymous thread here; is good.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2614
	From: rob
	Date: Do Dez 05, 2002 7:14 

	Subject: Fw: [TEAvirtual] Affective filter


	----- Original Message ----- 
From: rob 
To: TEAvirtual@yahoogroups.com 
Sent: Wednesday, December 04, 2002 10:05 PM 
Subject: [TEAvirtual] Affective filter 


On 04 Dec. dk wrote: "The "affective filter" was Krashen's explanation for why learners can get lots of comprehensible input, and still not acquire language. But Krashen never discovered where the "affective filter" is located. Is in the ear, like dirty ear wax? Is it in the brain, somewhere between Broca's area and Wernicke's area? Is it in the mind, somewhere between my dislike for tobacco and my dislike for teaching methodology? Or is it part of the human soul, lodged somwhere between my knowledge of good and my knowledge of evil?" 

Well, I think it's in all those places at different times for different people under different circumstances. Think about all the "difficult people" we've ben describing. Where were their affective filters located? I would say in the heart. That might sound a bit sappy to some of you, but only because of your affective filter being all clogged up (with bad lipids?) 

Rob 


[Non-text portions of this message have been removed] 



To unsubscribe from this group, send an email to: 
TEAvirtual-unsubscribe@yahoogroups.com 



Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2615
	From: Adrian Tennant
	Date: Do Dez 05, 2002 11:17 

	Subject: Re: Dog order


	Dear Tom,

I'd agree with a lot of what you said:

> In my experience, dogs respond much better to intonation and facial clues
> than to lexis. Here's a cruel experiment you can try to prove the point.
>
> In your excited, high pitched "Want to go for a walk?" voice, say to your
> dog "Bad dog, I am taking you to the river in a big burlap sack." He will
> wag his tail and look for his leash.
>
> Reverse it. In your low, disciplinary "Who pooped in the living room"
> voice, offer walks, treats, etc. He'll slink away, tail between his legs.

But here is an interesting thing.

I tried your experiment (including turning my back so that there were no
facial clues) guess what ...

she perked her ears up at words like 'bone', 'walk', 'Good girl' etc
whatever the tone of voice.

'bad girl' and 'naughty' immediately led to head down between paws
(regardless of voice tone, intonation and facial expressions when the
experiment was tried looking at her!).

Interestingly you could speak gobbledygook for the rest of the sentence but
key words were what got a reaction!!!!

Any explanations?

Dr Evil



	


	Group: dogme
	Message: 2616
	From: F. Mortes
	Date: Do Dez 05, 2002 11:45 

	Subject: Re: Dog order


	Dr,

I can absolutely confirm your observations about some dogs recognising 
specific words. My two labrador retrievers respond to the word 'biscuit' 
in exactly the same manner EVERY TIME: displaying sheer excitement. This 
is regardles of tone, loudness, place, interlocutor and even state of 
consciousness: I have even whispered BISCUIT into their ears while they 
were asleep (even snoring!) and they've woken up and run to the cupboard 
where they're kept. Skinner would be proud.

Francesc


On Thursday, December 5, 2002, at 12:17 PM, Adrian Tennant wrote:
>

> Interestingly you could speak gobbledygook for the rest of the sentence 
> but
> key words were what got a reaction!!!!
>
> Any explanations?
>
> Dr Evil
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to 
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2617
	From: Luke Meddings
	Date: Do Dez 05, 2002 12:18 

	Subject: Re: Difficult people


	In an unsually (even for this list) confessional and productive thread, this
stands out for the second paragraph - we are not immutable, indeed not, but
this description of a humane ethic is worth hanging onto.

-----------------------------------------------------------------
Luke Meddings
the BLINC partnership
Office: 0207 259 0542
Fax: 0207 259 0543
-----------------------------------------------------------------
www.blinc.tv
-----------------------------------------------------------------
----- Original Message -----
From: "Diarmuid" <diarmuidfogarty@o...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, December 04, 2002 7:12 AM
Subject: Re: [dogme] Difficult people


> You said it, Dennis! I would have loved to see you and Ali in Qatar! But,
don't worry about the Brownie points. Whilst I think we would all agree that
it is wrong to use physical force against a student , we probably all
recognise the levels of stress that can force one to react as a person and
not as a professional. In some ways, Dogme is all about being more of a
person and less aloof. Before anyone gets the wrong end of the stick, that's
not to say that Dogme is all about beating our students into a bloodied
mass...
>
> I remember how I prodded Phillipos in Athens in the chest. And I remember
how he complained to the boss (quite rightly) that I had pushed him. Worse
still, I remember how I had to lie to the boss and deny that it had ever
happened, knowing that when it came to choosing between an uncooperative
angst-ridden teenager and Calm Professional Diarmuid, he would always go for
my side of the story. But I learnt from that and I don't think I've ever
prodded anyone in the chest since!
>
> We *have* failed as teachers the moment we lift our fingers against one of
our students. Deep down, I suppose it's true to say that we *are* flawed
people once we use violence against another person. But we have to remember
that we are not immutable. If we can change from Good Teacher to Failed
Teacher in the blink of an eye, we can change back in another blink. We
learn that we are not perfect and that if we want to be better, there are
certain urges that have to be represssed, namely the urge to hit, the urge
to insult, the urge to belittle.
>
>
>
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 2618
	From: Luke Meddings
	Date: Do Dez 05, 2002 12:27 

	Subject: Re: Difficult people


	I'm leaping in without reading all the postings on this - one thing I've
learned which may or may not strike a chord/be of use is to pay more
attention, not less, to difficult people. It means a lot of eye contact from
the first hint of trouble, conveying an implicit recognition that the person
is not really in the groove. Of course one has to be careful not to humour
people. You have to pursue this unspoken dialogue along with a spoken one in
which, if necessary, you spell out to all concerned the efforts everyone is
making to enjoy or at least be respectful of each others' company, and the
fact that you do not want these efforts disrupted for any reason, even if
people are feeling tired. In general this public firmness in class is worth
more than a 'private word,' which although good practice with really
difficult students (and almost certainly what you will be asked to do
'first' by a DoS) can open a whole can of worms - as the student finally
gets the 'privileged access' they are after.

-----------------------------------------------------------------
Luke Meddings
London
-----------------------------------------------------------------



	


	Group: dogme
	Message: 2619
	From: dnewson@u...
	Date: Do Dez 05, 2002 2:25 

	Subject: Re: Re: Dog order


	Francesc writes:


"I have even whispered BISCUIT into their ears while they 
were asleep (even snoring!) and they've woken up and run to the cupboard

where they're kept. Skinner would be proud."

...But I don't think he would be convinced unless you whispered, in the
same suggestive tone: " Past perfect " and reported to us that they
howled.


Dennis 

> 
> 
> On Thursday, December 5, 2002, at 12:17 PM, Adrian Tennant wrote:
> &gt;
> 
> &gt; Interestingly you could speak gobbledygook for the rest of the sentence 
> &gt; but
> &gt; key words were what got a reaction!!!!
> &gt;
> &gt; Any explanations?
> &gt;
> &gt; Dr Evil
> &gt;
> &gt;
> &gt;
> &gt;
> &gt; To Post a message, send it to:&nbsp;&nbsp; dogme@eGroups.com
> &gt; To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> &gt;
> &gt; Your use of Yahoo! Groups is subject to 
> &gt; http://docs.yahoo.com/info/terms/
> &gt;
> &gt;
> 
> 
> 
> 
> 
> 
> To Post a message, send it to:&nbsp;&nbsp; dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> 
> 
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.



	


	Group: dogme
	Message: 2620
	From: Glynnis McCourt
	Date: Do Dez 05, 2002 3:49 

	Subject: Re: Difficult people


	Re: the 'privileged access' idea... If it is a tutorial held regularly, it is not privileged access and....why should paying attention to a difficult student in order to make life better for everyone, be allowing them privileged access? Surely we (teachers) are not so elevated as to allow contact with a teacher to be seen as privileged access? 

As with most human relations, if someone is demanding attention, they are demanding it for a reason and in the case of teaching, we need to have clearly defined boundaries: is it up to the teacher to deal with it? If it is affecting what happens in the class, it is up to us to do something towards resolving the issue - even if it is to recommend that the student leave etc etc. I think whatever we do or however we deal with it we have to remember that our students are our equals, even if we don't like them.

And a PS - I'm not at all sure I like the dog analogy....dangerous ground. Or is that too serious a note for the dogme group?

Glynnis

>>> luke@b... 12/05/02 12:27pm >>>
I'm leaping in without reading all the postings on this - one thing I've
learned which may or may not strike a chord/be of use is to pay more
attention, not less, to difficult people. It means a lot of eye contact from
the first hint of trouble, conveying an implicit recognition that the person
is not really in the groove. Of course one has to be careful not to humour
people. You have to pursue this unspoken dialogue along with a spoken one in
which, if necessary, you spell out to all concerned the efforts everyone is
making to enjoy or at least be respectful of each others' company, and the
fact that you do not want these efforts disrupted for any reason, even if
people are feeling tired. In general this public firmness in class is worth
more than a 'private word,' which although good practice with really
difficult students (and almost certainly what you will be asked to do
'first' by a DoS) can open a whole can of worms - as the student finally
gets the 'privileged access' they are after.

-----------------------------------------------------------------
Luke Meddings
London
-----------------------------------------------------------------



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2621
	From: jadjmd
	Date: Do Dez 05, 2002 8:36 

	Subject: extremely difficult people


	I empathise with all on this one, we can and should use all the 
tricks in the trade to try to deal with them, but let's face it, 
there are some people out there who are beyond it. There is a whole 
class to be dealt with and sometimes such people can cause others to 
drop out.
So, for those lucky enough to be in a teaching situation that allows 
it, let's be glad they leave, and as i heard in a talk by Paul 
Seligson "Let them go and infect another school"



	


	Group: dogme
	Message: 2622
	From: Brett
	Date: Do Dez 05, 2002 9:23 

	Subject: AW: extremely difficult people


	Hi everyone,

At the risk of throwing the cat among the pigeons here, it seems to me that
in the majority of experiences being recounted in this thread there is a
hell of a lot of what psychotherapists would identify as 'projection'.

This is where, faced with a 'problem', or challenge (depending on how you
view it) with another person, we immediately look outside for its source,
rather than inside. It seems to me, however, that all 'problems' that we
have with others are at least 50% down to us, how we react to the situation
and the other person involved; indeed how we view and represent them, too.
All relationships have at least a two-way dynamic, and we have an enormous
influence, as a teacher in the clasroom, as to how the group dynamic
develops: things can go pear-shaped as much because of how we react to a
'situation' in class, as with behaviour of the other actors involved.

It would also seem to me that it is all too easy - and very dangerous, to
project, blame others and label them as 'difficult' or 'problem' people.
It's a convenient way of ignoring how our behaviour could be contributing to
the exacerbation of a problem, and thereby abdicating responsibility for
that.

A truly skilful teacher would surely first ask themselves, hey, what am I/we
(the class) doing that might be provoking the reaction of this student?
What expectations do we have that the students concerned might not share:
what assumptions may be clashing here? What can I do, how can I find out
what would make this learner tick better? How could I change my behaviour,
to accommodate or reach out to this particular student?

More telling still is the focus of most of the contributions to this thread,
which seems to be problem-oriented instead of solution-driven. Wouldn't we
all be learning more about how to deal with such issues if we explored
solutions, instead of vented gripes? In fact I would go further to say, if
we allow ourselves to arrange for a student, who we have labelled
'problematic', to be ejected from the class, without asking ourselves what
we had to do with that situation there, and without learning from the
experience than human interaction, then something has seriously gone wrong.
And such labelling and complacency surely goes against the spirit of
everything we have been trying to give form to in this discussion group.

If I've got the wrong end of the stick here, and inadvertently offend with
my comments - my sincere apologies in advance. If I manage to generate a
little discussion about finding solutions rather than groaning about
problems, then I think it'll be worth it.

:)

Brett










-----Ursprüngliche Nachricht-----
Von: jadjmd [mailto:jadjmd@y...]
Gesendet: jueves, 05 de diciembre de 2002 21:36
An: dogme@yahoogroups.com
Betreff: [dogme] extremely difficult people


I empathise with all on this one, we can and should use all the
tricks in the trade to try to deal with them, but let's face it,
there are some people out there who are beyond it. There is a whole
class to be dealt with and sometimes such people can cause others to
drop out.
So, for those lucky enough to be in a teaching situation that allows
it, let's be glad they leave, and as i heard in a talk by Paul
Seligson "Let them go and infect another school"
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	Group: dogme
	Message: 2623
	From: rob
	Date: Do Dez 05, 2002 9:54 

	Subject: Who''da thunk it?


	Dogs and difficult people really brings 'em outta the woodwork, eh? :-) 

P.S. Fiona, that's twice now. Biscuit? 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2625
	From: Fiona M
	Date: Fr Dez 06, 2002 12:31 

	Subject: Fw: Re: extremely difficult people


	Out of character for me perhaps, but I found I needed to respond to this (taken from dk's post):

*a) It is wrong in principle to use physical violence on a learner for 
any reason at any time except to pre-empt greater violence. No other 
exceptions.* 
Sorry. Don't agree. The full stop should come after 'time'. There is pretty much always an alternative. How many of the women on this list have felt that socking one of their students in the teeth, or hoiking them up by the hair is the ONLY way to pre-empt greater violence. Not only the women, but it's an easier line. In fact, with younger students, I find that threatening to kiss them has an INSTANT effect. And peace is generally restored permanently. I have also faced a knife, and been stabbed (just a little), but still did not feel the need to return the favour. 

*b) It is wrong in principle for male teachers to touch female 
students who do not wish to be touched. In fact, it's impermissible 
to touch any student who does not wish to be touched.* 

This one is cultural, as you pointed out yourself in your reference to Turkey being a Muslim country. Where I am, a certain amount of touching is considered an opening of 'common ground', and is, in fact, the norm of behaviour. It's quite normal to start class with a round of kissing (back-slapping for men).'Do not wish to be touched' OK, but that's a heavy kinda way to put it; I don't think you ask your students here, you just gauge things from whether they kiss the air near your face, or plant a great sloppy kiss or two on you. I'm sounding facetious (can't spell it either), but no offence is intended.


*c) Feeling bad about doing badly is not very good. Doesn't do a lot 
of good for the wronged learner, for one thing. Guilt is what goyim 
do instead of doing the right thing in the first place. (We Asians 
know that shame is a much better guide to right conduct.) BUT...*

We can't ALWAYS get it right first time, (bloody 'ell, at least I can't...........if only!) and if you get it wrong, feeling bad about it is a good way of starting to make the necessary adjustments. And get it right next time. A little intrapersonal communication, soul searching, whatever you want to call it. Looking to others for help...........is a good step. The wronged student? Well, I find saying sorry is also a start. And whilst 50% (more or less) may be me, part is them, so time to talk. 
And let's face it 'the wronged learner' is far more frequently the learner who is grumpy because they aren't getting as many grammar nuggets as they'd like, than a student you've beaten up. The solution is workable.

d) Feeling good about doing badly is much worse. And if the warmth of 
the pack allows that to happen, I think you'd better run with a 
different pack.

Obviously. But what worries me about this sentence is the 'you' and the 'pack'. We are a group.......? So 'you' is 'we'. And as for pack....................


I hope I haven't trodden on any corns, but I'd rather read constructive argument as I sit here in my home. Positive solutions for example. 

Fiona







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2626
	From: rob
	Date: Fr Dez 06, 2002 2:38 

	Subject: Re: extremely difficult people


	Dear Brett, 

Well done. Prepare to be flamed. 

Rob :-) 
----- Original Message ----- 
From: Brett 
To: dogme@yahoogroups.com 
Sent: Thursday, December 05, 2002 1:23 PM 
Subject: AW: [dogme] extremely difficult people 


Hi everyone, 

At the risk of throwing the cat among the pigeons here, it seems to me that 
in the majority of experiences being recounted in this thread there is a 
hell of a lot of what psychotherapists would identify as 'projection'. 

This is where, faced with a 'problem', or challenge (depending on how you 
view it) with another person, we immediately look outside for its source, 
rather than inside. It seems to me, however, that all 'problems' that we 
have with others are at least 50% down to us, how we react to the situation 
and the other person involved; indeed how we view and represent them, too. 
All relationships have at least a two-way dynamic, and we have an enormous 
influence, as a teacher in the clasroom, as to how the group dynamic 
develops: things can go pear-shaped as much because of how we react to a 
'situation' in class, as with behaviour of the other actors involved. 

It would also seem to me that it is all too easy - and very dangerous, to 
project, blame others and label them as 'difficult' or 'problem' people. 
It's a convenient way of ignoring how our behaviour could be contributing to 
the exacerbation of a problem, and thereby abdicating responsibility for 
that. 

A truly skilful teacher would surely first ask themselves, hey, what am I/we 
(the class) doing that might be provoking the reaction of this student? 
What expectations do we have that the students concerned might not share: 
what assumptions may be clashing here? What can I do, how can I find out 
what would make this learner tick better? How could I change my behaviour, 
to accommodate or reach out to this particular student? 

More telling still is the focus of most of the contributions to this thread, 
which seems to be problem-oriented instead of solution-driven. Wouldn't we 
all be learning more about how to deal with such issues if we explored 
solutions, instead of vented gripes? In fact I would go further to say, if 
we allow ourselves to arrange for a student, who we have labelled 
'problematic', to be ejected from the class, without asking ourselves what 
we had to do with that situation there, and without learning from the 
experience than human interaction, then something has seriously gone wrong. 
And such labelling and complacency surely goes against the spirit of 
everything we have been trying to give form to in this discussion group. 

If I've got the wrong end of the stick here, and inadvertently offend with 
my comments - my sincere apologies in advance. If I manage to generate a 
little discussion about finding solutions rather than groaning about 
problems, then I think it'll be worth it. 

:) 

Brett 










-----Ursprüngliche Nachricht----- 
Von: jadjmd [mailto:jadjmd@y...] 
Gesendet: jueves, 05 de diciembre de 2002 21:36 
An: dogme@yahoogroups.com 
Betreff: [dogme] extremely difficult people 


I empathise with all on this one, we can and should use all the 
tricks in the trade to try to deal with them, but let's face it, 
there are some people out there who are beyond it. There is a whole 
class to be dealt with and sometimes such people can cause others to 
drop out. 
So, for those lucky enough to be in a teaching situation that allows 
it, let's be glad they leave, and as i heard in a talk by Paul 
Seligson "Let them go and infect another school" 
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	Group: dogme
	Message: 2627
	From: Robert.Buckmaster@b...
	Date: Fr Dez 06, 2002 6:59 

	Subject: RE: extremely difficult people


	Hi Brett,

If its 50 % down to me, its 50% down to them and I realise that and try to
talk to 'problem' sts but they often don't seem to realise that its 50% down
to them, to them its always me. Then I want them out. Life is too short to
worry about people like that. Sorry.
Good posting.

Rob

-----Original Message-----
From: Brett [mailto:brett.ordonez@b...]
Sent: 05 December 2002 23:23
To: dogme@yahoogroups.com
Subject: AW: [dogme] extremely difficult people


Hi everyone,

At the risk of throwing the cat among the pigeons here, it seems to me that
in the majority of experiences being recounted in this thread there is a
hell of a lot of what psychotherapists would identify as 'projection'.

This is where, faced with a 'problem', or challenge (depending on how you
view it) with another person, we immediately look outside for its source,
rather than inside. It seems to me, however, that all 'problems' that we
have with others are at least 50% down to us, how we react to the situation
and the other person involved; indeed how we view and represent them, too.
All relationships have at least a two-way dynamic, and we have an enormous
influence, as a teacher in the clasroom, as to how the group dynamic
develops: things can go pear-shaped as much because of how we react to a
'situation' in class, as with behaviour of the other actors involved.

It would also seem to me that it is all too easy - and very dangerous, to
project, blame others and label them as 'difficult' or 'problem' people.
It's a convenient way of ignoring how our behaviour could be contributing to
the exacerbation of a problem, and thereby abdicating responsibility for
that.

A truly skilful teacher would surely first ask themselves, hey, what am I/we
(the class) doing that might be provoking the reaction of this student?
What expectations do we have that the students concerned might not share:
what assumptions may be clashing here? What can I do, how can I find out
what would make this learner tick better? How could I change my behaviour,
to accommodate or reach out to this particular student?

More telling still is the focus of most of the contributions to this thread,
which seems to be problem-oriented instead of solution-driven. Wouldn't we
all be learning more about how to deal with such issues if we explored
solutions, instead of vented gripes? In fact I would go further to say, if
we allow ourselves to arrange for a student, who we have labelled
'problematic', to be ejected from the class, without asking ourselves what
we had to do with that situation there, and without learning from the
experience than human interaction, then something has seriously gone wrong.
And such labelling and complacency surely goes against the spirit of
everything we have been trying to give form to in this discussion group.

If I've got the wrong end of the stick here, and inadvertently offend with
my comments - my sincere apologies in advance. If I manage to generate a
little discussion about finding solutions rather than groaning about
problems, then I think it'll be worth it.

:)

Brett










-----Ursprüngliche Nachricht-----
Von: jadjmd [mailto:jadjmd@y...]
Gesendet: jueves, 05 de diciembre de 2002 21:36
An: dogme@yahoogroups.com
Betreff: [dogme] extremely difficult people


I empathise with all on this one, we can and should use all the
tricks in the trade to try to deal with them, but let's face it,
there are some people out there who are beyond it. There is a whole
class to be dealt with and sometimes such people can cause others to
drop out.
So, for those lucky enough to be in a teaching situation that allows
it, let's be glad they leave, and as i heard in a talk by Paul
Seligson "Let them go and infect another school"
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	Group: dogme
	Message: 2628
	From: Diarmuid
	Date: Fr Dez 06, 2002 7:54 

	Subject: Re: Re: extremely difficult people


	How disappointing it will be for some if Brett *doesn't* get flamed. And why should he? He made a very good point. Personally, the only objection I have to any of Brett's post was his reference to us and 'the other actors'. And it's not really an objection, just a discomfort with the metaphor of acting.

Ice Cube said in one of his raps, "Sometimes we mess it up ourselves and blame the white man." The same applies in the EFL classroom. Oftimes we mess it up ourselves and blame the students. I too have been guilty of that. Not so much anymore though. And I'm sure Robert B. will agree that sometimes it's not as clear as 50% Us and 50% Them. With Phillipos it was about 15% Him and 85% Me. I was too close to the situation at the time, but luckily, my shame about that episode has ensured that it hasn't been repeated. We all react as we do, not solely to what's happening to us, but also to what's happened to us. If we overreact, then it is ridiculous to blame the student exclusively or even to apportion blame equally.

However, and this is where *I* prepare to get flamed:

a) asides from touching Aijan, I fail to see where Tom went wrong. It seems like dk believes that Tom behaved badly about the whole episode. When he invites Tom to run with a different pack, I'm not clear why. Does Tom feel good about doing bad? Did Tom do bad? I'm sure we'll hear from Tom!

b) as an aspiration, it should be enough to say that "It is wrong in principle to use physical violence on a learner for any reason at any time." Any talk of exceptions "to preempt greater violence" make us sound like George W. Bush and his War Cabinet! It is wrong to hit people, full stop (or "period", for you Asians). If you work from that principle and you find yourself in a situation where you feel obliged to break it, then you can deal with your Goyim guilt or your Asian shame (not that we're going for any racial stereotypes here!) in the aftermath, but your stated principle will remain beyond reproach. And, like the Dogme principles, the goal may be unrealistic, but it shapes how we act.

c)violence, as we are all aware, is not exclusively physical. When we label a student stupid, when we submit them to humiliation, when we threaten them with our authority we are also employing violence or the threat of violence. This applies to all situations, whether in the classroom, on a discussion list or in the home.

...he said, donning his asbestos suit.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2629
	From: Diarmuid
	Date: Fr Dez 06, 2002 8:14 

	Subject: Positive solutions


	Fiona (and Brett) ask for positive solutions. Some suggestions:

1) Accept that group dynamics are often subjected to periods of storming when a member of the group, for whatever reason, threatens the stability of the group.

2) Accept that as a natural occurence, storming should be dealt with in a calm and responsible way, involving the whole of the group where possible, but make sure that 

3) Accept that it would be ingenuous to believe that any storming in a group is the sole responsibility of the students. Consider the need to assess your role as teacher. 

4) When looking for causes and solutions, the best way forward is to talk to the people involved, rather than retreating to the staffroom. 

5) Always take action to put an end to the problem. Avoid taking action to castigate.

6) Should you find yourself in a situation where you need the support of professional colleagues, make sure that you use non-emotive language to explain what has happened. Avoid poisoning your listener by making assumptions such as, "And he answered in that surly way of his and it was pretty obvious that what he was saying was, 'F*** you.'"

7) Try to work from the assumption that all parties are acting in good faith. Try to avoid pigeon-holing people. We can all be bad people at times. Similarly, we can all be paradigms of virtue. Focus more on the behaviour rather than the person behind it. 

8) Accept that you are human too. Watch for tempers getting the better of professional behaviour. Recognise that any inappropriate behaviour on your part could have far greater repercussions than inappropriate behaviour from the student. If you feel your emotions getting the better of you, involve a third party. If you feel that you have already behaved inappropriately, consider what you need to do to set things right again.





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2630
	From: Diarmuid
	Date: Fr Dez 06, 2002 8:18 

	Subject: Re: Positive solutions


	Apologies. The complete second proposed positive solution should have read:

2) Accept that as a natural occurence, storming should be dealt with in a calm and responsible way, involving the whole of the group where possible, but make sure that it is appropriate to involve the whole of the group before doing so. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2631
	From: Tom Topham
	Date: Fr Dez 06, 2002 8:45 

	Subject: Re: extremely dk


	I would like to respond to this:

>b) It is wrong in principle for male teachers to touch female
>students who do not wish to be touched. In fact, it's impermissible
>to touch any student who does not wish to be touched.
>Same "reversible roles" principle. (Tom was dead wrong on this one.)
>

I'm not one for absolutes, and as Fiona recently said, cultures have 
different rules about touching. In my situation, the culture is more Slavic 
/ European than Asian (old Soviet Union and all), despite skin tones and eye 
shapes. So my light poke (index finger to shoulder) was a completely 
socially acceptable, indeed a mundane action. What was not socially 
acceptable was to make a show to the group that "ugh, this repellant thing 
has dirtied me". The people who saw it happen were put off by her uncalled 
for, rude reaction.

You made a comment about Muslim countries, suicide, etc. earlier in the 
thread which I discussed with you offlist, but just for the public record, 
this ain't Saudi Arabia, dk. A little bit of knowledge is dangerous, 
especially when you assume you know it all, and feel comfortable spouting 
immutable rules of conduct for everyone else... Somehow I feel like you 
are just trolling, dk, surely you don't think this?

>
>d) Feeling good about doing badly is much worse. And if the warmth of
>the pack allows that to happen, I think you'd better run with a
>different pack.
>

I can't help but feel this comment is directed at me. If so, it would make 
the third time you've suggested that I should go away. I quite like it 
here, thanks, dk, and I thought we privately agreed to step down the 
animosity a bit? Especially after my sincere apology to you offlist, I am 
disappointed to see these kinds of cheap shots being made.

If it isn't directed at me, well, it still don't make much sense... You are 
assuming that having to deal with social problems in a class is "doing 
badly". I think it is a normal part of most people's teaching and training 
work, and based on the massiveness of this thread I think it's something a 
lot of folk are interested in talking about. If you aren't, then I suppose 
you could also find a "pack" that would confine themselves to... well, to 
whatever you would have us discuss, think, and feel. But I'd rather you 
stayed, I find your stuff interesting to puzzle through, despite (because 
of?) the mental effort involved.

As I said earlier, I was happy with the outcome, and regardless of the 
comments on this list I think getting my problem out of my life was the best 
result for all involved. Incidentally, the group has been MUCH happier and 
productive without her pouts and hates, which confirms my personal feelings. 
I did good.



_________________________________________________________________
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	Group: dogme
	Message: 2632
	From: rob
	Date: Fr Dez 06, 2002 9:46 

	Subject: Re: extremely difficult people


	Other Rob (or is that me?), 

How do you know they don't realize that they are half the equation? Do you ask them or try to explain the 50/50% split? Do you assume they should know about it intuitively? Does it just come with the territory? I'd like to know. Could it be 75% (teacher)/25% learner? Or 100% from both. Numbers have never been my strong point. 

----- Original Message ----- 
From: Robert.Buckmaster@b... 
To: dogme@yahoogroups.com 
Sent: Thursday, December 05, 2002 10:59 PM 
Subject: RE: [dogme] extremely difficult people 


Hi Brett, 

If its 50 % down to me, its 50% down to them and I realise that and try to 
talk to 'problem' sts but they often don't seem to realise that its 50% down 
to them, to them its always me. Then I want them out. Life is too short to 
worry about people like that. Sorry. 
Good posting. 

Rob 

-----Original Message----- 
From: Brett [mailto:brett.ordonez@b...] 
Sent: 05 December 2002 23:23 
To: dogme@yahoogroups.com 
Subject: AW: [dogme] extremely difficult people 


Hi everyone, 

At the risk of throwing the cat among the pigeons here, it seems to me that 
in the majority of experiences being recounted in this thread there is a 
hell of a lot of what psychotherapists would identify as 'projection'. 

This is where, faced with a 'problem', or challenge (depending on how you 
view it) with another person, we immediately look outside for its source, 
rather than inside. It seems to me, however, that all 'problems' that we 
have with others are at least 50% down to us, how we react to the situation 
and the other person involved; indeed how we view and represent them, too. 
All relationships have at least a two-way dynamic, and we have an enormous 
influence, as a teacher in the clasroom, as to how the group dynamic 
develops: things can go pear-shaped as much because of how we react to a 
'situation' in class, as with behaviour of the other actors involved. 

It would also seem to me that it is all too easy - and very dangerous, to 
project, blame others and label them as 'difficult' or 'problem' people. 
It's a convenient way of ignoring how our behaviour could be contributing to 
the exacerbation of a problem, and thereby abdicating responsibility for 
that. 

A truly skilful teacher would surely first ask themselves, hey, what am I/we 
(the class) doing that might be provoking the reaction of this student? 
What expectations do we have that the students concerned might not share: 
what assumptions may be clashing here? What can I do, how can I find out 
what would make this learner tick better? How could I change my behaviour, 
to accommodate or reach out to this particular student? 

More telling still is the focus of most of the contributions to this thread, 
which seems to be problem-oriented instead of solution-driven. Wouldn't we 
all be learning more about how to deal with such issues if we explored 
solutions, instead of vented gripes? In fact I would go further to say, if 
we allow ourselves to arrange for a student, who we have labelled 
'problematic', to be ejected from the class, without asking ourselves what 
we had to do with that situation there, and without learning from the 
experience than human interaction, then something has seriously gone wrong. 
And such labelling and complacency surely goes against the spirit of 
everything we have been trying to give form to in this discussion group. 

If I've got the wrong end of the stick here, and inadvertently offend with 
my comments - my sincere apologies in advance. If I manage to generate a 
little discussion about finding solutions rather than groaning about 
problems, then I think it'll be worth it. 

:) 

Brett 










-----Ursprüngliche Nachricht----- 
Von: jadjmd [mailto:jadjmd@y...] 
Gesendet: jueves, 05 de diciembre de 2002 21:36 
An: dogme@yahoogroups.com 
Betreff: [dogme] extremely difficult people 


I empathise with all on this one, we can and should use all the 
tricks in the trade to try to deal with them, but let's face it, 
there are some people out there who are beyond it. There is a whole 
class to be dealt with and sometimes such people can cause others to 
drop out. 
So, for those lucky enough to be in a teaching situation that allows 
it, let's be glad they leave, and as i heard in a talk by Paul 
Seligson "Let them go and infect another school" 
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	Group: dogme
	Message: 2633
	From: rob
	Date: Fr Dez 06, 2002 10:05 

	Subject: A.


	Tom wrote: "As I said earlier, I was happy with the outcome, and regardless of the 
comments on this list I think getting my problem out of my life was the best 
result for all involved. Incidentally, the group has been MUCH happier and 
productive without her pouts and hates, which confirms my personal feelings. 
I did good." 

Do you know how "your problem" is doing these days, Tom? Do you care? I don't want to suggest you're cold-hearted, but rather ask if you have at all followed up on whether your actions had any effect on her behavior. It might be valuable feedback for a teacher who learns. Do tell. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2634
	From: Luke Meddings
	Date: Fr Dez 06, 2002 11:22 

	Subject: Re: extremely dk


	I was just forming a posting in my mind to the effect that this group seems
to oscillate between warm acceptance and stony rebuke when this arrived. I
must say that my take-out from dk's run with another pack scenario was the
same as Tom's. I'd like to think we've all built up enough respect on the
site for a plea for more of the same to do some good, fellas. Well, someone
has to sound like mom.

Now, I was trying to write another posting about difficult people, and now
I'm upset, and I can't function when I'm upset. Some people can only
function when they are upset. That makes both types difficult, for sure. It
makes both of us dysfunctional in some way. I'm going to write that posting
a little later on and it will use the anology of my experience as a Director
of Studies when dealing with difficult people to make a point which I can't
quite frame here.

With all this difficulty going around I'm reminded of Zero Mostel's attempts
to calm a panicking Gene Wilder in 'The Producers'.

Leo Bloom: "I'm hysterical! I'm having hysteria because I'm hysterical! I
can't stop when I get like this! I can't stop when I'm hysterical!" (has
water thrown on him) "I'm WET! I'm WET! And I'm still hysterical and I'm
wet!" (is slapped across the face) "I'm in pain! And I'm wet! AND I'M STILL
HYSTERICAL! No, no! Don't hit! Don't hit! It only increases my sense of
danger!"

-----------------------------------------------------------------
Luke Meddings
London
-----------------------------------------------------------------
www.blinc.tv
-----------------------------------------------------------------
----- Original Message -----
From: "Tom Topham" <tom_topham@h...>
To: <dogme@yahoogroups.com>
Sent: Friday, December 06, 2002 8:45 AM
Subject: Re: [dogme] extremely dk


>
> I would like to respond to this:
>
> >b) It is wrong in principle for male teachers to touch female
> >students who do not wish to be touched. In fact, it's impermissible
> >to touch any student who does not wish to be touched.
> >Same "reversible roles" principle. (Tom was dead wrong on this one.)
> >
>
> I'm not one for absolutes, and as Fiona recently said, cultures have
> different rules about touching. In my situation, the culture is more
Slavic
> / European than Asian (old Soviet Union and all), despite skin tones and
eye
> shapes. So my light poke (index finger to shoulder) was a completely
> socially acceptable, indeed a mundane action. What was not socially
> acceptable was to make a show to the group that "ugh, this repellant thing
> has dirtied me". The people who saw it happen were put off by her
uncalled
> for, rude reaction.
>
> You made a comment about Muslim countries, suicide, etc. earlier in the
> thread which I discussed with you offlist, but just for the public record,
> this ain't Saudi Arabia, dk. A little bit of knowledge is dangerous,
> especially when you assume you know it all, and feel comfortable spouting
> immutable rules of conduct for everyone else... Somehow I feel like you
> are just trolling, dk, surely you don't think this?
>
> >
> >d) Feeling good about doing badly is much worse. And if the warmth of
> >the pack allows that to happen, I think you'd better run with a
> >different pack.
> >
>
> I can't help but feel this comment is directed at me. If so, it would
make
> the third time you've suggested that I should go away. I quite like it
> here, thanks, dk, and I thought we privately agreed to step down the
> animosity a bit? Especially after my sincere apology to you offlist, I am
> disappointed to see these kinds of cheap shots being made.
>
> If it isn't directed at me, well, it still don't make much sense... You
are
> assuming that having to deal with social problems in a class is "doing
> badly". I think it is a normal part of most people's teaching and
training
> work, and based on the massiveness of this thread I think it's something a
> lot of folk are interested in talking about. If you aren't, then I
suppose
> you could also find a "pack" that would confine themselves to... well, to
> whatever you would have us discuss, think, and feel. But I'd rather you
> stayed, I find your stuff interesting to puzzle through, despite (because
> of?) the mental effort involved.
>
> As I said earlier, I was happy with the outcome, and regardless of the
> comments on this list I think getting my problem out of my life was the
best
> result for all involved. Incidentally, the group has been MUCH happier
and
> productive without her pouts and hates, which confirms my personal
feelings.
> I did good.
>
>
>
> _________________________________________________________________
> Protect your PC - get McAfee.com VirusScan Online
> http://clinic.mcafee.com/clinic/ibuy/campaign.asp?cid=3963
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 2635
	From: Robert.Buckmaster@b...
	Date: Fr Dez 06, 2002 11:36 

	Subject: RE: extremely difficult people


	Hi Rob,

Where I worked and I had problems we had mid-semester counselling with sts
so we talked issues through with sts. I'm a reasonable man and I'll meet
people half-way and listen to their opinion but if there's an person who has
a problem and everyone else in the class is happy and this person is making
unreasonable demands on me and the others then something has to give. The
world is full of liars, thieves, rapists, murderers, bigamists,
kleptomaniacs, junkies, conmen, awkward sods, people with no social skills,
etc etc, not everyone is nice, reasonable, interesting, inspired,
hard-working etc etc and odds are that in a class one day a person who is
incompatible with you or another person in the class or the whole class is
going to turn up. In case like that if they are not going to meet me halfway
(or a quarter) as I attempt to deal with the issues (whatever they may be),
then goodbye. I'm not a therapist, just a person trying to do the decent
thing as I see it. Most people I've met so far in the places I've taught -
Edinburgh (multi-national), Poland, Estonia, Latvia, Uzbekistan seem very
happy with me and my style and approach. In the end I'm going to maintain my
personal integrity if I think the other person is being unreasonable.

I think Tom done good. I don't think he should worry about what happened to
this person afterwards.

Rob B.

-----Original Message-----
From: rob [mailto:haines@n...]
Sent: 06 December 2002 11:46
To: dogme@yahoogroups.com
Subject: Re: [dogme] extremely difficult people


Other Rob (or is that me?), 

How do you know they don't realize that they are half the equation? Do you
ask them or try to explain the 50/50% split? Do you assume they should know
about it intuitively? Does it just come with the territory? I'd like to
know. Could it be 75% (teacher)/25% learner? Or 100% from both. Numbers have
never been my strong point. 

----- Original Message ----- 
From: Robert.Buckmaster@b... 
To: dogme@yahoogroups.com 
Sent: Thursday, December 05, 2002 10:59 PM 
Subject: RE: [dogme] extremely difficult people 


Hi Brett, 

If its 50 % down to me, its 50% down to them and I realise that and try to

talk to 'problem' sts but they often don't seem to realise that its 50%
down 
to them, to them its always me. Then I want them out. Life is too short to

worry about people like that. Sorry. 
Good posting. 

Rob 

-----Original Message----- 
From: Brett [mailto:brett.ordonez@b...] 
Sent: 05 December 2002 23:23 
To: dogme@yahoogroups.com 
Subject: AW: [dogme] extremely difficult people 


Hi everyone, 

At the risk of throwing the cat among the pigeons here, it seems to me
that 
in the majority of experiences being recounted in this thread there is a 
hell of a lot of what psychotherapists would identify as 'projection'. 

This is where, faced with a 'problem', or challenge (depending on how you 
view it) with another person, we immediately look outside for its source, 
rather than inside. It seems to me, however, that all 'problems' that we 
have with others are at least 50% down to us, how we react to the
situation 
and the other person involved; indeed how we view and represent them, too.

All relationships have at least a two-way dynamic, and we have an enormous

influence, as a teacher in the clasroom, as to how the group dynamic 
develops: things can go pear-shaped as much because of how we react to a 
'situation' in class, as with behaviour of the other actors involved. 

It would also seem to me that it is all too easy - and very dangerous, to 
project, blame others and label them as 'difficult' or 'problem' people. 
It's a convenient way of ignoring how our behaviour could be contributing
to 
the exacerbation of a problem, and thereby abdicating responsibility for 
that. 

A truly skilful teacher would surely first ask themselves, hey, what am
I/we 
(the class) doing that might be provoking the reaction of this student? 
What expectations do we have that the students concerned might not share: 
what assumptions may be clashing here? What can I do, how can I find out 
what would make this learner tick better? How could I change my
behaviour, 
to accommodate or reach out to this particular student? 

More telling still is the focus of most of the contributions to this
thread, 
which seems to be problem-oriented instead of solution-driven. Wouldn't
we 
all be learning more about how to deal with such issues if we explored 
solutions, instead of vented gripes? In fact I would go further to say,
if 
we allow ourselves to arrange for a student, who we have labelled 
'problematic', to be ejected from the class, without asking ourselves what

we had to do with that situation there, and without learning from the 
experience than human interaction, then something has seriously gone
wrong. 
And such labelling and complacency surely goes against the spirit of 
everything we have been trying to give form to in this discussion group. 

If I've got the wrong end of the stick here, and inadvertently offend with

my comments - my sincere apologies in advance. If I manage to generate a 
little discussion about finding solutions rather than groaning about 
problems, then I think it'll be worth it. 

:) 

Brett 










-----Ursprüngliche Nachricht----- 
Von: jadjmd [mailto:jadjmd@y...] 
Gesendet: jueves, 05 de diciembre de 2002 21:36 
An: dogme@yahoogroups.com 
Betreff: [dogme] extremely difficult people 


I empathise with all on this one, we can and should use all the 
tricks in the trade to try to deal with them, but let's face it, 
there are some people out there who are beyond it. There is a whole 
class to be dealt with and sometimes such people can cause others to 
drop out. 
So, for those lucky enough to be in a teaching situation that allows 
it, let's be glad they leave, and as i heard in a talk by Paul 
Seligson "Let them go and infect another school" 
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	Group: dogme
	Message: 2636
	From: Jeff Bragg
	Date: Fr Dez 06, 2002 12:52 

	Subject: RE: extremely difficult people


	Robert has written:

"The world is full of liars, thieves, rapists, murderers,
bigamists, kleptomaniacs, junkies, conmen, awkward sods, people
with no social skills, etc etc, not everyone is nice, reasonable,
interesting, inspired, hard-working etc etc and odds are that in
a class one day a person who is incompatible with you or another
person in the class or the whole class is going to turn up."

Yep, absolutely right.

Some of those undesirable types Robert has mentioned often pop up
on this list too. Well, it's their right, I s'pose, and we really
should humour them ... shouldn't we? 

Jeff, Kazakhstan

__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com


	


	Group: dogme
	Message: 2637
	From: Jeff Bragg
	Date: Fr Dez 06, 2002 1:02 

	Subject: Re: Dog order


	I didn't realise that being a member of the dogme list meant you
actually had to speak to your dog, mutt, hound or whatever. No
wonder there are so many sad buggers in this list! You should
rename it 'Johnny No-mates' (or Jeanny, for the feminist amongst
us).

In fact, key words actually do work well, even with my wife, who
is foreign and still has a limited grasp of English. Words such
as 'vodka' and 'pickled cucumbers' automatically send her running
to the fridge, irrespective of whether I really want them or not.

Jeff (kazakhstan, still)

PS: Did someone just mention the word 'plonker', too? I heard
that particular key word from right over here...

__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com


	


	Group: dogme
	Message: 2638
	From: Robert.Buckmaster@b...
	Date: Fr Dez 06, 2002 2:32 

	Subject: RE: extremely difficult people


	Hi Jeff

What do you mean humour them?

Part of this issue is learner autonomy/independence (I use both terms
interchangeably). I recently taught myself how to use PowerPoint, just me,
on my own, to my own standards set by myself. I remember meeting an American
in Poland who'd learnt damn good Polish in a year by reading newspapers with
a dictionary and talking to Poles. Both are examples of autonomous learning.
When one enters a class one has to sacrifice a bit of learner autonomy to
gain the benefits of classroom learning (be they cost benefits, whatever). A
classroom group has its own norms of behaviour and these are achieved by the
group, (including the teacher) during group formation (forming, storming,
norming, performing for example). If one member of the group does not want
to conform to these evolved norms (for whatever reason) they are in conflict
with the group and they should at some stage in all decency leave the group.
I think this was clearly the case with Tom's ex-student. How long should you
humour someone? How far should you go in humouring them?

Rob B.



-----Original Message-----
From: Jeff Bragg [mailto:jeff_bragg2001@y...]
Sent: 06 December 2002 14:53
To: dogme@yahoogroups.com
Subject: RE: [dogme] extremely difficult people


Robert has written:

"The world is full of liars, thieves, rapists, murderers,
bigamists, kleptomaniacs, junkies, conmen, awkward sods, people
with no social skills, etc etc, not everyone is nice, reasonable,
interesting, inspired, hard-working etc etc and odds are that in
a class one day a person who is incompatible with you or another
person in the class or the whole class is going to turn up."

Yep, absolutely right.

Some of those undesirable types Robert has mentioned often pop up
on this list too. Well, it's their right, I s'pose, and we really
should humour them ... shouldn't we? 

Jeff, Kazakhstan

__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com <http://uk.my.yahoo.com> 
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	Group: dogme
	Message: 2639
	From: dk
	Date: Fr Dez 06, 2002 4:40 

	Subject: My canary


	Hello,

I'm new to this group. And I see that there is another
DK so perhaps I'll be DK2.

I don't really feel competent to knowledgeably comment
on some of the current discussions that are running
right now as I suspect my teaching abilities, people
abilities and understanding of the dogme is not
sufficient.

I understand some teachers face some real problems with
troublesome students which I, fortunately, have had
little experience with and therefore will accordingly
withhold my comments.

But yesterday when I was teaching one of my classes, 25
senior 3 middle-school students, I was reminded of my
canary. The English level of my students is quite high
so it's quite easy for us to communicate, play games
and do most anything.

I think I have a good relationship with the class (you
can never be exactly sure in China), we have lots of
fun and often joke around. I frequently make myself the
butt of jokes and tell funny stories about myself or my
family.

There is one student in particular who strikes me as
being highly intelligent. Her English is among the best
and in her communications she seems quite sharp.

I have found that, during some exercises, she will
avoid participating if possible. Normally, these seem
to be exercises that could be judged as arbitrary,
maybe like 'make-work'.

I have also caught her with her earphones plugged in
and listing to a CD player in her drawer.

I suppose that I could demand her full attention and
participation. And perhaps the fact that I don't
reflects some inadequacy in my classroom management
ability.

But I can only think that she is my canary. She is one
of the students that I need the most.

I'm sure you are all familiar with the old stories of
the miners bringing a canary down into the shafts with
them. Because the miners were unable to detect the
odorless methane gases they kept canaries which would
sicken and sometimes even die and thus alert the miners
to the dangers. I suppose canaries were just much more
susceptible to the toxic effects of the gas than other
creatures.

As I am still learning to teach I have found I lack
some facilities to consistently create the best
lessons. In fact, I've found that at times my teaching
has become toxic.

By toxic teaching I mean that something poisonous has
seeped in. This is most often when I am boring.

Thankfully I have a canary in most classes. They are
the signal that I am slipping and need to try a little
harder. I compete with the CD that is in their drawer.
Can I rivet their attention to the lesson and make them
forget the digital sirens calling to them from under
their math book?

Actually, what bothers me are the invisible problem
students. These are the ones that can go through all
the motions and look good but don't think for
themselves. The only pander to the teacher. They excel
at the required mimicry and with a happy countenance
and sail through school as a good educational product.

But it is the canaries that help me to be a better
teacher.

Best wishes,

Dave Kees
Guangzhou, China



	


	Group: dogme
	Message: 2640
	From: F. Mortes
	Date: Fr Dez 06, 2002 9:13 

	Subject: Re: Dog order


	LOL!

On Thursday, December 5, 2002, at 03:25 PM, dnewson@u... wrote:

> Francesc writes:
>
>
> "I have even whispered BISCUIT into their ears while they
> were asleep (even snoring!) and they've woken up and run to the cupboard
>
> where they're kept. Skinner would be proud."
>
> ...But I don't think he would be convinced unless you whispered, in the
> same suggestive tone: " Past perfect " and reported to us that they
> howled.
>
>
> Dennis
>
>>
>>
>> On Thursday, December 5, 2002, at 12:17 PM, Adrian Tennant wrote:
>> &gt;
>>
>> &gt; Interestingly you could speak gobbledygook for the rest of the 
>> sentence
>> &gt; but
>> &gt; key words were what got a reaction!!!!
>> &gt;
>> &gt; Any explanations?
>> &gt;
>> &gt; Dr Evil
>> &gt;
>> &gt;
>> &gt;
>> &gt;
>> &gt; To Post a message, send it to:&nbsp;&nbsp; dogme@eGroups.com
>> &gt; To Unsubscribe, send a blank message to: dogme-
>> unsubscribe@eGroups.com
>> &gt;
>> &gt; Your use of Yahoo! Groups is subject to
>> &gt; http://docs.yahoo.com/info/terms/
>> &gt;
>> &gt;
>>
>>
>>
>>
>>
>>
>> To Post a message, send it to:&nbsp;&nbsp; dogme@eGroups.com
>> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>>
>>
>>
>> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to 
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2641
	From: Brett
	Date: Fr Dez 06, 2002 9:30 

	Subject: AW: Positive solutions


	Thank you, Diarmuid, for your positive comments on positive solutions: it
is very practical stuff and admirably solution-driven.

Rob says:

'If its 50 % down to me, its 50% down to them and I realise that and try to
talk to 'problem' sts but they often don't seem to realise that its 50% down
to them, to them its always me. Then I want them out. Life is too short to
worry about people like that. Sorry.'

And I see his point, only I would temper that by asking myself, 'have I
given the other person involved a chance/heped them to see that it is a
50-50 situation?' before considering ejecting them from the group.

Tom says:

As I said earlier, I was happy with the outcome, and regardless of the
comments on this list I think getting my problem out of my life was the best
result for all involved. Incidentally, the group has been MUCH happier and
productive without her pouts and hates, which confirms my personal feelings.
I did good.

-I'm glad you feel good about the outcome Tom, if you feel that it was
right. I'm sure we all have enough 'teacher guilt' to deal with anyway...
I would feel good about it so long as I was sure that I had tried to see
things from the problem students' point of view, and had tried to approach
positions. Had that failed, then yes, I would probably accept a more
permanent solution.

This discussion reminds me of a situation I have just recently had to deal
with, where a student of mine was causing me untold headaches in class.
This was largely because he was a colleague at work, and one way or another
would use his priveleged position within the group of knowing me a lot
better than the others, of, it seemed to me at the time, almost
systematically trying to undermine me at every turn.

I was at the point of ejecting him from the class, but I gave it some more
thought first, as I thought this was really quite drastic and I'd never had
to resort to such steps. Instead, I spoke to him, made it clear how I was
perceiving the situation and how the interaction we had unwittingly
developed (I had been caught myself on the point of being almost bitchy at
times), and how difficult it made things for both myself and the class were
this situation to continue. He hadn't seen things this way, he and we
realised that our respective behaviour ultimately had a negative impact on
the class. Together we worked out basic rules about what we would and would
not do and say in future in class, and lately things have been getting
better - we're both a lot more tolerant of each other and the fact that we
work together now forms the basis of a kind of double-act repartee which the
rest of the class thoroughly enjoy. Instead of humouring the student
concerned, we've turned our initial problems (which had a lot to do with
re-adjusting to different roles inside the classroom) into humour. Which
has defused the situation dramatically.

Further, Luke says:

Now, I was trying to write another posting about difficult people, and now
I'm upset, and I can't function when I'm upset. Some people can only
function when they are upset. That makes both types difficult, for sure. It
makes both of us dysfunctional in some way. I'm going to write that posting
a little later on and it will use the anology of my experience as a Director
of Studies when dealing with difficult people to make a point which I can't
quite frame here.

And I think he's alluding to a very important point here about our
interaction with others - it sounds trite, but instead of reacting in the
heat of the moment, putting physical and temporal space between the object
of our anger, and our angry reaction, before reacting, (i.e. being what
Goleman terms emotionally intelligent and calming down before lashing out)
often helps defuse a situation before it gets out of hand. So I suppose I'm
trying to say, 'breathe deeply, count to 100, and then think, how much of
this has to do with me, too?' might be one way of avoiding difficult
behaviour becoming 'difficult people' and opening that can of worms in the
first place.

Rob B. says:

In the end I'm going to maintain my
personal integrity if I think the other person is being unreasonable.

I think Tom done good. I don't think he should worry about what happened to
this person afterwards.

I wonder, can we objectively say someone is being 'unreasonable'? - or is it
at best, agreable on an inter-subjective basis? In which case, we would
have to negotiate our respective way of looking at the situation, intended
meanings and so on... in short, communicate and find out what we both
understand by reasonable behaviour; and then take it from there.

dk2 says:

Thankfully I have a canary in most classes. They are
the signal that I am slipping and need to try a little
harder. I compete with the CD that is in their drawer.
Can I rivet their attention to the lesson and make them
forget the digital sirens calling to them from under
their math book?

Right on, dk2 - and until they invent the EFL/ESOL Davy Safety Lamp, we'd
better go on listening acutely to those canaries!



Finally, I wholeheartedly agree with what Diarmuid says about violence:

'c)violence, as we are all aware, is not exclusively physical. When we label
a student stupid, when we submit them to humiliation, when we threaten them
with our authority we are also employing violence or the threat of violence.
This applies to all situations, whether in the classroom, on a discussion
list or in the home.'

It seems to me that there's quite a lot of non-physical violence like this
flying about the list at the moment - maybe we ought to take a step back,
and consider the effect our more caustic comments might have on others...

All the best,


Brett



-----Ursprüngliche Nachricht-----
Von: Diarmuid [mailto:diarmuidfogarty@o...]
Gesendet: viernes, 06 de diciembre de 2002 9:15
An: dogme@yahoogroups.com
Betreff: [dogme] Positive solutions


Fiona (and Brett) ask for positive solutions. Some suggestions:

1) Accept that group dynamics are often subjected to periods of storming
when a member of the group, for whatever reason, threatens the stability of
the group.

2) Accept that as a natural occurence, storming should be dealt with in a
calm and responsible way, involving the whole of the group where possible,
but make sure that

3) Accept that it would be ingenuous to believe that any storming in a group
is the sole responsibility of the students. Consider the need to assess your
role as teacher.

4) When looking for causes and solutions, the best way forward is to talk to
the people involved, rather than retreating to the staffroom.

5) Always take action to put an end to the problem. Avoid taking action to
castigate.

6) Should you find yourself in a situation where you need the support of
professional colleagues, make sure that you use non-emotive language to
explain what has happened. Avoid poisoning your listener by making
assumptions such as, "And he answered in that surly way of his and it was
pretty obvious that what he was saying was, 'F*** you.'"

7) Try to work from the assumption that all parties are acting in good
faith. Try to avoid pigeon-holing people. We can all be bad people at times.
Similarly, we can all be paradigms of virtue. Focus more on the behaviour
rather than the person behind it.

8) Accept that you are human too. Watch for tempers getting the better of
professional behaviour. Recognise that any inappropriate behaviour on your
part could have far greater repercussions than inappropriate behaviour from
the student. If you feel your emotions getting the better of you, involve a
third party. If you feel that you have already behaved inappropriately,
consider what you need to do to set things right again.
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	Group: dogme
	Message: 2642
	From: rob
	Date: Sa Dez 07, 2002 12:51 

	Subject: For the record


	Brett, I know it cab be confusing with Rob B. and me Rob... uh, lite? floating around the thread, but I want to clarify that I did not post this: 


'If its 50 % down to me, its 50% down to them and I realise that and try to 
talk to 'problem' sts but they often don't seem to realise that its 50% down 
to them, to them its always me. Then I want them out. Life is too short to 
worry about people like that. Sorry.' 

I did respond to it though. 

Cheers, 
Rob 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2643
	From: Robert.Buckmaster@b...
	Date: Sa Dez 07, 2002 6:45 

	Subject: RE: For the record


	I'll try to remember to be Rob B from now on.

Rob B.

-----Original Message-----
From: rob [mailto:haines@n...]
Sent: 07 December 2002 02:51
To: dogme@yahoogroups.com
Subject: [dogme] For the record


Brett, I know it cab be confusing with Rob B. and me Rob... uh, lite?
floating around the thread, but I want to clarify that I did not post this: 


'If its 50 % down to me, its 50% down to them and I realise that and try to 
talk to 'problem' sts but they often don't seem to realise that its 50% down

to them, to them its always me. Then I want them out. Life is too short to 
worry about people like that. Sorry.' 

I did respond to it though. 

Cheers, 
Rob 




[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 2649
	From: Adrian Tennant
	Date: Sa Dez 07, 2002 2:47 

	Subject: A new thread


	This was posted on the TEA Canary online conference - thoughts?

Simon answers my line

"Who knows better than the learners what they want to learn?"

with a few observations from his own experiences. I'd like to debate these
with Simon (and anyone else who wishes to join in)

> Some of my advanced learners cling to the course book and believe that
what they learn depends on the number
> of pages we get through in a term.

Oh yes! many do. Many are under the impression that we, as teachers, are
*experts* and some of us (nay many of our profession) continue to try and
promlugate this idea.
Here I'd like to pick up a thread from Adrian Underhill's posting about
teachers as learners. Surely we are *always* learning and we are way off
being experts?!

> Many are very busy people and have only a very limited time to dedicate to
English and they want me to take decisions for > them about what they learn
and even how they learn it.

This isn't an issue about time. This is an issue about learning. Many
students never get beyond a sort of pre-intermediate/ intermediate stage and
much of this is proberbly due to bad learning strategies and a "I don't have
time" mentality. It is often easier to blame the teacher for our poor
learning than blaming ourselves (I wasn't taught well vs I didn't learn
well).
Getting students to create their own materials doesn't actually take much
more time than the traditional classroom/homework routine.

> That's where I have to start from.

Don't you start from the premise of helping them learn?
Are they really empty vessels waiting to be filled up?

> I am not now going to take an authoritarian view and dictate what my
students have to do. I believe that
> they will benefit from learners autonomy. So I will try to win them over
to that view. But I have to start
> from where they are at - and not from where I would like them to be at or
from where clever people tell me
> where they are at.

Agreed. But you also need to make the realise that learning English (or any
other language) is not about learning the book.

When I fist started out on my teaching career I taught in Las Palmas. A
number of my classes were banker workers (including some managers) and I
remember planning lots of lessons based round the pages and units of the
prescribed coursebook. I also remember the 30 minutes or more spent after
any lessons going through faxes from the USA helping the same students
understand them and construct replies. Now I feel that I would have bee
better off making these the material for the lesson and killing two birds
(probably Canaries) with one stone!

> What is a set of principles for Adrian, because it is based on his
experience with his students, would be a dogma
> for me.

It is not a set of principles for me. My only principle is 'Keep Learning'.

Let me give you an example. As some of you might know I write materials
(coursebooks, worksheets, web guides etc). I recently told my DoS at the
college I teach part-time that I'd like to go on a weekend course. He said,
"What's it on?", I said, "Materials development." He said, "Why do you need
to go on that?!" "To improve and learn." I replied.

What I am trying to suggest by getting the students involved in 'Writing'
their own material is that it has more relevance to their needs.
Imagine a traditional reading text in a coursebook where students read the
passage and answer 10 comprehension questions. In the Teacher's book it is
suggested that you preteach a few words (5 or 6) and then tell your students
not to worry about any other new words as they can still answer thequestions
without understanding every word. This is both very limiting and
'high-handed'. Surely, if a student brings in an article they have found (in
a newspaper, on the Internet, they were sent etc) and has to try and explain
it to the other students then their level of comprehension of the article
will be infinitely better?

My other motto is ..... Learn to learn.

Adrian



	


	Group: dogme
	Message: 2650
	From: scott_thornbury
	Date: Sa Dez 07, 2002 4:34 

	Subject: Re: A new thread


	"Who knows better than the learners what they want to learn?"

This reminds me of the advice to students that I quoted, mockingly, 
from a 60s Brazilian coursebook during my talk at Poznan, Poland last 
month: "Remember, you [i.e. the student] may know what you WANT, but 
your teacher knows what you NEED!" (This is in the context of 
students feeling frustrated by not being allowed to talk until they 
have achieved mastery of the grammatical system).

In her closing plenary Catherine Walter took issue with me. She 
argued that it IS in fact the teacher who knows that the students 
need, by dint of being an informed, trained, experienced and 
reflective practitioner. Why else have teachers after all? The 
analogy is often made with the medical profession: you may know what 
you want, but your doctor (dentist, herbalist, shrink etc) knows what 
you need.

Hmmm.

Why do I accept the logic, but question the motives, of argumentation 
like this? Is it because Catherine is/was a coursebook writer? No. 
It's the dependence metaphor that bothers me - patients dependent on 
doctors, goor or bad; students in the thrall of teachers, coursebook 
writers, applied linguists...


Scott



	


	Group: dogme
	Message: 2651
	From: guiripoet
	Date: Sa Dez 07, 2002 7:48 

	Subject: Re: positive solutions


	I know there's been a heartfelt plea to get off the subject but I 
only got a chance to read the posts at the weekend this time so i'm 
way behind the times, apologies in advance for chipping in, for those 
who've already switched off don't bother to read these observations 
and offerings: 

IMHO it's vitally necessary to talk about these things amongst 
ourselves and the response to tom's post shows the need very 
clearly. It's also vital to ACCEPT NON-JUDGMENTALLY people's 
accounts of their experiences and feelings as a first step towards 
finding soluitions. And I think that would be a useful group norm in 
general. I for one very much appreciate this issue and these 
experiences being aired and shared as I also feel the pressure they 
generate; and I particularly appreciate those who've offered 
supportive words and practical ideas. So thanks, you know who you 
are, and good on ya, Tom. 

As for positive offerings, some things from my own experience: 
and another confession: I am very often a bastard in class, my entry 
into a group often causes conflicts to erupt, and over the years I've 
learnt a lot about myself from this, by reflecting onthe experience, 
in writing if necessary (the slowness of writing allows insights to 
emerge). I've found that this process of reflection can cause 
conflicts to disappear, and I've applied it to conflicts which have 
their apparent origins 'outside' my own person. 

One of the laws of group dynamics is that conflicts in the group 
reflect the personal conflicts of the leader. In a class, the group 
leader is, whether we like it or not, the teacher. I had a 
particularly nasty and disruptive trainee once who succeeded in 
pissing me off every time we talked. Her conflict was with the 
authority figure - she was positively arselicking towards the other 
trainees in her feedback, it was always me who got it in the neck - 
and this mirrored the conflict I've always had with authority 
figures. When I realised this, and accepted it (I wasn't blaming 
myself, and I wasn't guilt-tripping, just recognising a fact) I was 
better placed to deal with her inevitable official complaint about 
me, to adopt a placating role in our one-on-one meeting to deal with 
the complaint, and to send her home apparently satisfied with the 
(mercifully short) course. 

Also in my brief experience of leadership role as a trainer I found 
personal conflicts and problems constantly rearing their heads, and 
began to develop one or two guidelines, eg:
- when I spotted a problem, NOT TO REACT, and to be as even-handed as 
possible. If I reacted hastily (angrily, dismissively, humorously, 
or any other way) the reaction became part of the problem;
- I decided to try to hear as many sides of the problem as possible, 
from all involved. If it was a group matter, this meant getting the 
whole group in on the act: groups are resourceful organisms, and can 
come up with surprisingly strong responses (one long story I won't go 
into just now);
- I also decided it would be good to establish at the outset group 
norms taking possible conflicts into account, through democratic 
discussion and decision-making within the group - but this 
immaculately PC-sounding proposition went west along with the company 
where I was working, so I didn't get a chance to get any results from 
it. And now I only do 121s. Ha! Yet another ball game... 

Hope this is some use in the positive solutions dept. 
Steve



	


	Group: dogme
	Message: 2652
	From: Adrian Tennant
	Date: Sa Dez 07, 2002 7:28 

	Subject: Doctors


	Doctors get it wrong all the time. 

In Britain more people become ill in hospital than actually get cured!!!!

Do you have to *know* a subject to be able to teach it?

Dr Evil



	


	Group: dogme
	Message: 2653
	From: rob
	Date: Sa Dez 07, 2002 10:20 

	Subject: Assessment


	I hope this doesn't come across as an "it's all about me" Oscar acceptance speech (not that yours was Fiona).... but it might. 

Admittedly, I was a difficult student: I disrupted the class, mocked my classmates, and didn't do the assignments given. Aside from my family life, which I won't go into, I was bored and under challenged (better word?). I'm sure at least more than one of you can empathize. 

My teachers dealt with me in different ways: in Kindergarten (ages 5-6), Mrs. R. called me to her desk after class to give me Tootsie roll (sweet), whether I had behaved well or badly. Once, in class, she put tape over my mouth. Today, in the U.S., she'd most likely end up in court for such an action. Passive aggressive was her middle name. Other teachers fell into one of three categories: hard liners, who threatened or tried to demean me; talk therapists, who sat me down for a one-on-one warm and fuzzy chat; and, "risk" takers, who did things that would have been frowned upon by the administration, e.g. giving me a journal to record my thoughts, etc., asking me to teach a lower-level class, letting me do extra assignments or create them myself. I don't think I need to tell you which method? based on a set of priciples? had the most positive effect on me and the classroom (well, maybe I can't really judge how the classroom was affected entirely). 

Finally, in high school, I met my 'guru', Mr. P., who exposed me to the life of the mind as no teacher had before. He had to follow a prescribed text/syllabus in Amercian Government --- perhaps a book about how 'our' system was so much better than 'their' system(s) of government. The most interesting discussion took place when we closed our books and talked about our lives as citizens of the State. I remember the captain of the football team debating whether winning was the only thing with the rest of us, led by Mr. P., or a discussion about how and when we were affected by or participating in government without even realizing it. 

After a week of looking very fatigued and sad, Mr. P. made an announcement one afternoon: from that day forward, there would be no more failures in the class; Mr P. would award a grade of C (pass/average) to those who did absolutely nothing, and Bs and As to those who completed their assignments and did their homework accordingly. 

Of course, the slackers rejoiced in disbelief as they realized they were now on the gravy train. Those who had always gotten As and sometimes cried over Bs --- God forbid a C should show up on their paper! --- were angry at the new system and the teacher, and very angry at the/us slackers. How could he let us off the hook like that? We deserved what we got after all. 

Needless to say, Mr. P. was let of the hook, in a sense, when he was sacked a few days later. Who taddled on him, I wonder? He ended up working as Vice Principal for a 'troubled' high school in the 'inner-city'. That means he went to work at a high school for mainly poor African-American and Latino kids. The school was surrounded by a ten-foot barbed wire fence with floodlights. When Mr. P. took the job, he was given a huge yellow lolly, what Americans refer to as a sucker (wink wink, nudge nudge). 

Mr. P. wanted us too feel like our class was ours; that we could not become a failure in his class; that we determined our syllabus by the choices we made. He wanted us to close our books and open our minds to the world we lived in, not the one prescribed by a bunch of stodgy white men with pictures of 'our forefathers' hanging on the walls of their offices. 

Later, when I entered university, my academic achievements dramatically improved; I graduated with honors. I was able to challenge my professors to a considerable degree, encouraged to read books not on the syllabus, and felt responsible for my learning like never before. Could I have done these things earlier as a student? Sure, but I was never really given the encouragement and resources to do so, except by those few teachers who had chosen to buck the system. 

Hope you made it to the end, 
Rob 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2654
	From: guiripoet
	Date: Sa Dez 07, 2002 10:21 

	Subject: Re: Dog order


	yes, my ex-wife's ex-dog (RIP - dog...) had a very large lexis 
including frequent and infrequent items such 
as 'hamburger', 'kebab', 'bolognese', etc, and it didn't matter what 
tone of voice you adopted, he always perked up his ears - and his 
whole body, when lexical items belonging to this set (foods 
containing large amounts of stored toxins) occurred. Probably he was 
a kinesthetic learner. Well, that's my (censored). 
Steve

--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Dear Tom,
> 
> I'd agree with a lot of what you said:
> 
> > In my experience, dogs respond much better to intonation and 
facial clues
> > than to lexis. Here's a cruel experiment you can try to prove 
the point.
> >
> > In your excited, high pitched "Want to go for a walk?" voice, say 
to your
> > dog "Bad dog, I am taking you to the river in a big burlap 
sack." He will
> > wag his tail and look for his leash.
> >
> > Reverse it. In your low, disciplinary "Who pooped in the living 
room"
> > voice, offer walks, treats, etc. He'll slink away, tail between 
his legs.
> 
> But here is an interesting thing.
> 
> I tried your experiment (including turning my back so that there 
were no
> facial clues) guess what ...
> 
> she perked her ears up at words like 'bone', 'walk', 'Good girl' etc
> whatever the tone of voice.
> 
> 'bad girl' and 'naughty' immediately led to head down between paws
> (regardless of voice tone, intonation and facial expressions when 
the
> experiment was tried looking at her!).
> 
> Interestingly you could speak gobbledygook for the rest of the 
sentence but
> key words were what got a reaction!!!!
> 
> Any explanations?
> 
> Dr Evil



	


	Group: dogme
	Message: 2655
	From: Fiona M
	Date: Sa Dez 07, 2002 11:24 

	Subject: Re: Doctors


	Most doctors I know say 'if you listen to your body, you'll know what it needs' they also say the main problem is most people don't have ears or don't know how to use them, and wind up at the doctors.
And from there on, read Adrian's post...

(by the way, Scott, Catherine W has a DUTY to take you to task.......she writes grammar McNugget books.)




----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Saturday, December 07, 2002 7:28 PM
Subject: [dogme] Doctors


Doctors get it wrong all the time. 

In Britain more people become ill in hospital than actually get cured!!!!

Do you have to *know* a subject to be able to teach it?

Dr Evil




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2656
	From: rob
	Date: Sa Dez 07, 2002 11:59 

	Subject: Ignore


	Please ignore my Assessment post. I've mixed my groups AGAIN. Sorry. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2657
	From: Adrian Tennant
	Date: So Dez 08, 2002 10:58 

	Subject: Re: Doctors


	Fiona said:

> Most doctors I know say 'if you listen to your body, you'll know what it
needs'

Then I've got a problem as my body often says Vodka and Caviar or Smoked
Salmon!!!!

Dr E



	


	Group: dogme
	Message: 2658
	From: Brett
	Date: So Dez 08, 2002 5:37 

	Subject: AW: Re: A new thread


	Scott,

Perhaps we ought to ask whether the metaphor of the Doctor is the right one
in the first place...

We go to a doctor when things go wrong; there's nothing 'gone wrong' when we
are trying to learn a language. Instead, aren't we trying to acquire new
knowledge and skills? In which case, wouldn't a 'coach' be a better
metaphor?

A coach is someone we go to in order to learn 'how to', in order to perfect
and hone the skills in an area in which we don't perform as well as we
could. A coach is a model - someone we watch, listen to, and try to imitate;
we perform, get feedback from our coach, try again, get maybe a bit better,
and then watch again and try again.

And we don't need a purely one-to-one relationship with our coach: we can
learn just as well, and in many more dimensions, perhaps, along with 10
other people willing and eager to achieve the same results in the same group
being coached...

So basically Catherine Walter's analogy sucks: don't be fooled by the
silver-tongued prophets of the McNugget backlash!

:)

Brett


-----Ursprüngliche Nachricht-----
Von: scott_thornbury <sthornbury@w...>
[mailto:sthornbury@w...]
Gesendet: sábado, 07 de diciembre de 2002 17:35
An: dogme@yahoogroups.com
Betreff: [dogme] Re: A new thread


"Who knows better than the learners what they want to learn?"

This reminds me of the advice to students that I quoted, mockingly,
from a 60s Brazilian coursebook during my talk at Poznan, Poland last
month: "Remember, you [i.e. the student] may know what you WANT, but
your teacher knows what you NEED!" (This is in the context of
students feeling frustrated by not being allowed to talk until they
have achieved mastery of the grammatical system).

In her closing plenary Catherine Walter took issue with me. She
argued that it IS in fact the teacher who knows that the students
need, by dint of being an informed, trained, experienced and
reflective practitioner. Why else have teachers after all? The
analogy is often made with the medical profession: you may know what
you want, but your doctor (dentist, herbalist, shrink etc) knows what
you need.

Hmmm.

Why do I accept the logic, but question the motives, of argumentation
like this? Is it because Catherine is/was a coursebook writer? No.
It's the dependence metaphor that bothers me - patients dependent on
doctors, goor or bad; students in the thrall of teachers, coursebook
writers, applied linguists...


Scott





To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com

Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 2659
	From: Brett
	Date: So Dez 08, 2002 5:43 

	Subject: AW: Re: A new thread


	...which makes me think of something else:

Who would you trust to perform invasive surgery on you, a doctor who had
learnt everything there was possible to know about the particular
operation... but from a coursebook; or another who had performed the
operation just twice, perhaps, but with the aid of a master?

Food for thought (unless the analogy has ruined your appetite!)

:)

Brett


-----Ursprüngliche Nachricht-----
Von: scott_thornbury <sthornbury@w...>
[mailto:sthornbury@w...]
Gesendet: sábado, 07 de diciembre de 2002 17:35
An: dogme@yahoogroups.com
Betreff: [dogme] Re: A new thread


"Who knows better than the learners what they want to learn?"

This reminds me of the advice to students that I quoted, mockingly,
from a 60s Brazilian coursebook during my talk at Poznan, Poland last
month: "Remember, you [i.e. the student] may know what you WANT, but
your teacher knows what you NEED!" (This is in the context of
students feeling frustrated by not being allowed to talk until they
have achieved mastery of the grammatical system).

In her closing plenary Catherine Walter took issue with me. She
argued that it IS in fact the teacher who knows that the students
need, by dint of being an informed, trained, experienced and
reflective practitioner. Why else have teachers after all? The
analogy is often made with the medical profession: you may know what
you want, but your doctor (dentist, herbalist, shrink etc) knows what
you need.

Hmmm.

Why do I accept the logic, but question the motives, of argumentation
like this? Is it because Catherine is/was a coursebook writer? No.
It's the dependence metaphor that bothers me - patients dependent on
doctors, goor or bad; students in the thrall of teachers, coursebook
writers, applied linguists...


Scott





To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com

Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 2660
	From: Dimitrijevic
	Date: So Dez 08, 2002 6:32 

	Subject: Games for the Present Perfect Tense


	Hi all,

I know it's Sunday afternoon (or evening or...), but I URGENTLY need ideas
on how to make a couple of intelligent 11-year-olds use the present perfect
tense in a game. They don't know it's called "present perfect", for I have a
loathing towards teaching explicit grammar, but they are familiar with the
structure and know they should be practicing it and have this incredible
capability of producing meaningful and grammatically correct utterances that
DON'T contain the target tense just for the sake of outwitting me. So far,
they've been successful at it.

So I desperately and urgently need a game that would absolutely FORCE them
into using the present perfect tense. I don't want to tell them: " Well,
what you said was OK, but actually the object of this activity was to
practice grammar, so please use a full sentence/present perfect/the
structure given in the example! ", because that would be against my
principles.

I need this by tomorrow, 10 AM CET.

Thanks in advance.

Danica



	


	Group: dogme
	Message: 2661
	From: dnewson@u...
	Date: So Dez 08, 2002 9:21 

	Subject: Re: Re: Re: extremely difficult people


	I,m on the move, and may not have read some postings, and read others
too quickly to getthe signficance of remarks about packs etc.

Thinking back to my own classroom experiences all those moons ago (I
make a distinction between classroom and seminar room and pupils and
students), without playing to the gallery, I would say that the
substantial part of any problems I had were mine - feelings of
inadequacy, ill-preparedness, lack of experience - what have you. Of
course there were pupils with behavioural problems, but I think even in
my first couple of years of teaching I focussed on my problems - the
difficulty I had of dealing with
difficult pupils or classes. In the last analysis I guess it is a
character trait who you blame when a relationship goes wrong.

Dennis



	


	Group: dogme
	Message: 2662
	From: lifang67
	Date: So Dez 08, 2002 11:56 

	Subject: Poetics of Children''s Rhymes


	Korean has an interesting problem. It's a language without rhyme.

I don't mean that Korean words can't rhyme. Of course they can. But 
Korean poetry does not rhyme, and for Koreans the "link" between the 
initial consonant of a syllable and the vowel core is much more 
powerful than the link between the vowel and the final consonant. So 
Koreans would find that "ball" and "bath" (British pronunciation) are 
much more musical than, say, "ball" and "fall".

This is a problem for the Catherine Walters and Michael Swans of the 
world, who would dearly love to market the chants and jingles used 
elsewhere to Korean children. But a lot of these rhymes don't have 
much sense to begin with:

Brown bear, brown bear
What do you see?
I see a red bird
Looking at me
Red bird, red bird
What do you see?
I see a yellow duck (????)

And if the kids can't appreciate the rhyme and don't even perceive 
that there is more than one voice at work, what is left? Only a multi-
headed parrot looking at a text!

Last Friday, I had to teach a my last class to the Senior Fine Arts 
majors, who are trooping off to battle the government civil service 
exams and become elementary school teachers next week. There has been 
some small pressure for "grammar McNuggets", as a kind of 
superstitious pre-exam gift (Chinese kids usually get a gift of a 
long baguette and two eggs [= 100] and Korean kids get sticky rice 
cakes [= "your name will be stuck up on the list of successful 
candidates"].) So I relented, and they chose "I wish...."

We started out with a dicto-gloss that my Dad used to tell me when I 
was about five:

Star light, Star bright
First star I see tonight
I wish I may I wish I might
Have the wish I wish tonight

At this point my Dad would dispense with the usual "make a wish", get 
out his telescope, and start showing me galaxies and nebulae, but it 
being daytime, we did the usual dogme--they reconstructed the text 
and then dictated it to each other until they had something workable. 

Interestingly, they got the point of rhyme as a mnemonic almost right 
off:

Star light
Star bright
First star tonight
Star wish might

The grammar then gradually followed on. In fact, more grammar than 
actually appeared in the original!

The first star that I see tonight
I wish that I might
Have a wish tonight

Until they got back to more or less the working original (you can see 
a very similar process in Scott's description of dictogloss, 
Uncovering Grammar, pp. 72-73)

As they were fumbling around for things that they could cut to 
restore the poetics that I told them were now missing, I looked out 
the window, the skies opened, and I had a revelation. Well, not 
exactly, but I could almost hear Langston Hughes voice...

What happens to a dream deferred?


It is true that the articles and relative pronouns are missing, but 
the convolution of the grammar and the postponement of the rhyme is 
really quite extraordinary. The first lines are so direct, so 
insistent on the rhyme:

"Star light
Star bright"

And then, tantalizingly, wait for it:

"First star I see tonight"

Followed by the almost frustrating:

"I wish I may I wish I might"

And the incredibly coy:

"Have the wish I wish tonight"

It's what Widdowson (who was just here, by the way, but that's 
another post) calls REPRESENTATION rather than REFERENCE. Actually, 
the rhyme works by not working--by making you hanker after, long for 
it, and then positively yearn for it. The words do not simply refer 
to the experience, they create it. And then, at the very end, the 
actual utterance of the dream is deferred, because of course to utter 
a dream is to cancel it.

dk

PS: Oh, yeah. Well, afterwards they had to WRITE their dreams on note 
cards (which preserves their integrity). Then we chanted the 
dictogloss and passed the notecards in rhythm, so everybody got 
somebody elses, and they had to say "He wishes that he may/might..." 
and since you were speaking out SOMEONE ELSE's wish, of course it 
still had the magic power. Then we tabulated the dreams into various 
categories: money, sex, power, fame, and just plain wierd. In the 
ensuing discussion, one of the students opined that that was not the 
grammar McNugget she'd been taught, which was less hopeful and more 
tragic, and market with the sad past tense rather than the optimistic 
modal:

"I wish I was a little sparrow and I had wings and I could fly...."

Interestingly, the Korean use of "wish" and "dream" is generally the 
childlike, optimistic use, and not the nostalgic, frustrated one of 
the grammar book. In fact, when a Korean teacher says that she is 
going to teach a lesson on "dreams", she usually means one on job 
plans!

d



	


	Group: dogme
	Message: 2663
	From: lifang67
	Date: Mo Dez 09, 2002 1:51 

	Subject: Re: Games for the Present Perfect Tense


	Danica:

This isn't a game, per se. It's really just an application of a 
familiar "me too" conversational principle. But it will probably 
produce what you want, and it can be made game-like very easily.

Consider the following exchange.

T: I'm here. Are you?
S: I'm here too.

That is, consider the music of the thing. 

I'm you?

here. Are


It's kind of symmetrical. In a funny way, it's a mirror of image of 
the usual greeting.


Good m .
orning, children.

orning, Teacher.

(Interestingly, if you watch the old movie "Singing in the Rain", you 
can hear a song which was based on this intonational music, and 
reproduces it almost exactly!)

But it has much more interesting properties than the greeting, 
because it is productive. Consider:

T: I'm here. Are you?
S: I'm here too.

This is a beautiful example of "scaffolding". The teacher establishes 
a helpful model. The teacher gives an opportunity, and the child runs 
up the scaffold with both feet, and even adds something creative at 
the end. Repetition is not just repetition, but also variation.

PPP has had a bad rap, and rightly so, as it assumes that language, 
which crucially concerns at least two people, is the same as a skill 
like using chopsticks or ice skating, which can be a purely private 
matter.

Yet here we do have, in miniature, a kind of mini PPP.

T: I'm here. Are you?
(Presentation)

S: I'm here too.
(Practice) (Production)

And it works! Maybe, like the whole baggage of the family, private 
property, and the State, the problem with PPP is a matter of scale.

All right, you are wondering, what has this got to do with the 
present perfect? Well, everything. Try this:

T: I'm here. Are you? Are you here too? (You can create a little song 
to croon here, that will make the kids laugh!)
S: I'm here too.
T: I've brushed my teeth. Have you? Have you brushed your teeth too?
S: I've too.
T: I've washed my face. Have you? ...etc.

Don't forget the key principle of reversible roles, though. Once 
they've got the knack of it, you want them to do the asking. You can 
do this quite easily by using clothes, which are visual and those 
very susceptible to visual prompting.

T: You try it! (gestures to socks)
S: I've put on socks. Have you?
T: Two socks. I've put on two socks too!
(laughter)

Then you put them in groups, tell them that one of them will be the 
teacher and they will take attendance. However, this is a TURTLE race.

T: Who is faster, the TURTLE or the RABBIT?
S: The rabbit!
T: Right! We don't want any rabbits. We want TURTLES. So go as slowly 
as you can. You need to make sure every student is here, but you also 
need to make sure (gestures):
S: Have you brushed your teeth? Have you washed your face? Have 
you...?
T: Good. Now, let's see...who is the SLOWEST attendance taker in our 
class.

(If the story of the rabbit and the turtle is too juvenile for your 
kids, you can explain that the teacher wants to take attendance as 
slowly as possible in order to allow the late students time to come 
in.)

OK, what next? Well, one thing you can do is to show DISagreement, 
like this. You draw a grid and put in + and -

+ -

+


-


And then you fill in phrases.


++ = I've washed my face, and so have you.

+- = I've washed my hair, but Elena hasn't.

-+ = I haven't washed my feet, but Christiana has.

-- = I haven't washed an elephant, and neither has Paul.

Get each kid to do a group grid, and then ask them to do grids with 
their partners. You then shuffle up the grids, hand them out again, 
and get them to stand up and find out the TWO people who are 
described in the grid.

Now, you may say the content of this is too prosaic. Quite so. So you 
adopt it to, e.g. tourism ("I've been to the Black Sea") sports 
injuries ("I've broken my finger playing ice hockey") movies ("I've 
seen 'Singing in the Rain' eleven times) etc.

Now, you may say the grammatical content of this is too easy. If so, 
you can move them on to "So have I", "But I haven't.", "But I have", 
etc....

Notice that this particular technique is NOT AT ALL bound to a 
particular grammatical form. You can use it with just about anything, 
as the thing which really makes it work is not the (rather annoying 
and artificial) repetition of grammar, but sound discourse 
principles: intonation, intersubjectivity, and above all the Zone of 
Proximal Development (Vygotsky and all that...)

Good Luck,
dk
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	Group: dogme
	Message: 2664
	From: james trotta
	Date: Mo Dez 09, 2002 2:45 

	Subject: Re: Games for the Present Perfect Tense


	Perhaps you can adapt a drinking game that I played
when I was in college and with some of my college
students here in Korea.

One person says "Drink if you've never..." 

I adapted it a bit to force the present perfect with
some underage college kids once:

One person says "I've ..., but I've never..."
Classmates agree or disagree and when some interesting
information turns up, the whole class can talk about
it. e.g. "I've ridden on a fire truck but I've never
been to Cheju." leads to questions from the class:
"Why did you ride the fire truck?" or comments like
"You have to go to Cheju; it's beautiful."

Hope it helps, Jim
Hangook University of Foreign Studies 


--- Dimitrijevic <dimitrijevic@b...> wrote:
> Hi all,
> 
> I know it's Sunday afternoon (or evening or...), but
> I URGENTLY need ideas
> on how to make a couple of intelligent 11-year-olds
> use the present perfect
> tense in a game. They don't know it's called
> "present perfect", for I have a
> loathing towards teaching explicit grammar, but they
> are familiar with the
> structure and know they should be practicing it and
> have this incredible
> capability of producing meaningful and grammatically
> correct utterances that
> DON'T contain the target tense just for the sake of
> outwitting me. So far,
> they've been successful at it.
> 
> So I desperately and urgently need a game that would
> absolutely FORCE them
> into using the present perfect tense. I don't want
> to tell them: " Well,
> what you said was OK, but actually the object of
> this activity was to
> practice grammar, so please use a full
> sentence/present perfect/the
> structure given in the example! ", because that
> would be against my
> principles.
> 
> I need this by tomorrow, 10 AM CET.
> 
> Thanks in advance.
> 
> Danica
> 
> 
> 
> 
> 


__________________________________________________
Do you Yahoo!?
Yahoo! Mail Plus - Powerful. Affordable. Sign up now.
http://mailplus.yahoo.com


	


	Group: dogme
	Message: 2665
	From: Brett
	Date: Mo Dez 09, 2002 4:58 

	Subject: A new thread: Metaphors in Language Teaching?


	Thinking about Scott's posting, and Diarmuid's comments about my reference
in a previous contribution to 'actors' (sorry Diarmuid, to offend your
sensibilities, but it was a completely unintended metaphor - I was using
British idiomatic language basically unreflectively without thinking of the
wider application of the term), it might me an idea to take up the issue of
what we would consider useful/less metaphors for learners and teachers - or
better still, the learning/teaching process...

:)

Brett

-----Ursprüngliche Nachricht-----
Von: Brett [mailto:brett.ordonez@b...]
Gesendet: domingo, 08 de diciembre de 2002 18:44
An: dogme@yahoogroups.com
Betreff: AW: [dogme] Re: A new thread


...which makes me think of something else:

Who would you trust to perform invasive surgery on you, a doctor who had
learnt everything there was possible to know about the particular
operation... but from a coursebook; or another who had performed the
operation just twice, perhaps, but with the aid of a master?

Food for thought (unless the analogy has ruined your appetite!)

:)

Brett


-----Ursprüngliche Nachricht-----
Von: scott_thornbury <sthornbury@w...>
[mailto:sthornbury@w...]
Gesendet: sábado, 07 de diciembre de 2002 17:35
An: dogme@yahoogroups.com
Betreff: [dogme] Re: A new thread


"Who knows better than the learners what they want to learn?"

This reminds me of the advice to students that I quoted, mockingly,
from a 60s Brazilian coursebook during my talk at Poznan, Poland last
month: "Remember, you [i.e. the student] may know what you WANT, but
your teacher knows what you NEED!" (This is in the context of
students feeling frustrated by not being allowed to talk until they
have achieved mastery of the grammatical system).

In her closing plenary Catherine Walter took issue with me. She
argued that it IS in fact the teacher who knows that the students
need, by dint of being an informed, trained, experienced and
reflective practitioner. Why else have teachers after all? The
analogy is often made with the medical profession: you may know what
you want, but your doctor (dentist, herbalist, shrink etc) knows what
you need.

Hmmm.

Why do I accept the logic, but question the motives, of argumentation
like this? Is it because Catherine is/was a coursebook writer? No.
It's the dependence metaphor that bothers me - patients dependent on
doctors, goor or bad; students in the thrall of teachers, coursebook
writers, applied linguists...


Scott
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	Group: dogme
	Message: 2666
	From: Dimitrijevic
	Date: Mo Dez 09, 2002 1:41 

	Subject: Re: Games for the Present Perfect Tense


	I found replying off-list quite impossible (I'm new to the list) so I'll
have to bother you with a quick "thank you" to the guys who helped me with
their ideas.

Thank you,
Danica



	


	Group: dogme
	Message: 2667
	From: sankaranarayanan v
	Date: Mo Dez 09, 2002 1:59 

	Subject: 


	i tried the following flow chart ,if you can call it a
flow chart for teaching passive voice and i found it
beneficial to students especially from the science
stream


object+be+paticiple[verb]+by+subject+o

eg. ravana was killed by rama


Prof. v.sankaranarayanan
v_sankar_ind@y...

__________________________________________________
Do you Yahoo!?
Yahoo! Mail Plus - Powerful. Affordable. Sign up now.
http://mailplus.yahoo.com


	


	Group: dogme
	Message: 2668
	From: rob
	Date: Mo Dez 09, 2002 10:11 

	Subject: Wishbone


	I wish dk would talk more about poetry, because it all makes sense to me as a poet who doesn't practice enough. 

But as my father once said: Wish in one hand and sh*t in the other, and see which fills up first... 

he didn't have a telescope (double-sniff). 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2669
	From: lifang67
	Date: Mo Dez 09, 2002 11:43 

	Subject: Re: Wishbone


	Widdowson, in "Practical Stylistics", uses this poem to explain the 
difference between REFERENCE and REPRESENTATION.

Memory
One had a lovely face
And two or three had charm
But charm and face were in vain
Because the mountain grass
Cannot but keep the form
Where the mountain hare has lain
(W.B. Yeats)

The last part of the poem seems to slip through your fingers. One 
would like to heave a sigh, as one does in front of a grey Corot or a 
after a sad piano etude, and say that memory fades, and thus 
loveliness and charm, be they ever so charming and lovely, are in 
vain. 

Unfortunately, the conventional interpretation is precisely the 
OPPOSITE of what the metaphor says. It says that the mountain grass 
CANNOT BUT keep the form of the mountain hare. The problem is not the 
awful word "but", but the awful word "not". In other words, memory 
does not fade, but lingers. Or perhaps it does both?

Widdowson's gloss is exquisite:

One had a lovely face.
One who?
A girl in youth I used to know
And one or two had charm.
Girls too.
But charm and face were in vain.
Why so?
Because the mountain grass
Cannot but keep the form
Where the mountain hare has lain
You mean
That in the grass there is no trace
Where the hare has been?
Not so.
This is what I mean to say:
The grass, the charm, the lovely faces
Cannot help but keep their traces
But traces cannot help but fade away.
(Practical Stylistics, OUP 1992: 194)

Exquisite indeed, but also wrong, I think. Still, enjoy it a while, 
because tomorrow or the next day I am going to post something that 
will completely destroy your appreciation of it.

Widdowson's point is that the poem doesn't refer to memory at all. It 
doesn't even describe the experience. Instead, as the novelist and 
queer theorist Sarah Schulman likes to say, it recreates it for us. 

But interpreting words as reference is an extremely powerful habit, 
and hard to shake yourself out of. As evidence, I give you Robert 
Frost, who everybody remembers for:

Whose woods these are I think I know
His house is in the village though, etc.

So everybody thinks he was a jolly old New Englander who recited 
poems for J.F. Kennedy's inauguration and generally wrote about birch 
bending and apple picking and tripe like that, and they are horrified 
when they read "The Death of the Hired Man", or that thing he wrote 
about a kid who cut off his arm with a chain saw right before dinner. 

Take Frost's most famous line:

"Good fences make good neighbours"

It's not his at all, it's just a moldy New England proverb, and in 
fact Frost's poem, "Mending Fence", is really his way of poking fun 
at this line, and at the neighbour who hides behind it. But something 
there is about a slogan that does like a reason, and something there 
is about memory which will not look behind the words.

And that wall is really what we are up against when we teach. The 
problem with the verb "teach" as it stands is not so much its 
complementation (as Scott is arguing over on TEAVirtual, and as 
Widdowson himself argued the day before yesterday) it's because it 
ignores the main part of the job--which is the creation of MEMORABLE 
memories (rich, broadband, deep, meaningful, socially substantial and 
fruitful ones).

I know that elementary school teachers have to SHOW and not just 
TELL. I know that SHOWING creates meaningful meanings, memorable 
meanings for children in a way that TELLLING does not. I know that 
intonation means more than words to dogs and children, because it is 
iconic in the same way.

But I also know that children tend to seize the iconic husk and throw 
away the semantic fruit, and the next day the memory is gone. Of 
course they do. Adults do the same thing, only with mother tongue 
glosses, glomming on to the mother tongue meaning as to a warm breast 
and quickly forgetting the cold, hard L2 word in the familiar comfort.

Graves put it this way (in the only really useful thing I ever got 
out of a Hadfield book, "Writing Games", Nelson: 1990)

Warning to Children
Children if you dare to think
Of the greatness, rareness, muchness
Fewness of this precious only
Endless world in which you say
You live, youi think of things like this:
Blocks of slate enclosing dappled
Red and green, enclosing tawny
Yellow nets, enclosing white
And black acres of dominoes
Where a neat brown paper parcel
Tempts you to untie the string.
In the parcel a small island
On the island a large tree
On the tree a husky fruit
Strip the husk and cut the rind off
In the centre you will see
Blocks of slate enclosed by dappled
Red and green, enclosed by tawny
Yellow nets, enclosed by white
And black acres of dominoes
Where the same brown paper parcel--
Children, leave the string untied!
For who dares undo the parcel
Finds himself at once inside it
On the island, in the fruit
Blocks of slate about his head,
Finds himself enclosed by dappled
Green and read, enclosed by yellow
tawny nets, enclosed by black
And white acres of dominoes
But the same brown paper parcel
Still untied upon his knee
And if he then should dare to think
Of the fewness, muchness, rareness
Greatness of this endless only
Precious world in which he says
He lives--he then unties the string


dk

PS: 

In the "flow chart", the problem is really the word "subject" 
and "object". These are completely relative, and reversed, in the 
example. That is, "Ravana" is the grammatical subject, and only the 
logical object, while "Rama" is the grammatical indirect object (and 
prepositional object) and only the logical subject. Thus we set 
grammar at odds with logic, and mind at odds with memory.

How about this, as an inductive way of creating their own flow chart?

Hanuman's cells are enclosed by his blood.
His blood is enclosed by his veins.
His veins are enclosed by his tissue.
His tissuge is enclosed by his skin.
His skin is enclosed by his fur.
His fur, like a brown paper parcel, is enclosed by the air.
In which he says he lives....
And the air encloses his fur.
And the fur encloses his skin.
And the skin....

d

PPS: Did everybody see that this year's Turner Prize for modern art 
was won by a dogmetic artist who cast chicken McNuggets in lead?



	


	Group: dogme
	Message: 2670
	From: dnewson@u...
	Date: Mi Dez 11, 2002 9:58 

	Subject: Re: Re: A new thread


	... It must be possible to identify a legitimate role for teacher
without suggesting that they are know-alls. Surely today's understanding
of the word "teacher" is that it describes a trained, reflective,
sensitive individual who helps learners:

1. discover the best way for them of making progress
2. motivates and encourages individual attempts to make progress
3. attempts to provide and cultivates a supportive, social,
intellectual learning environment. 

Dennis



	


	Group: dogme
	Message: 2671
	From: guiripoet
	Date: Do Dez 12, 2002 10:56 

	Subject: learner as expert


	Something i wanted to get down before I go to bed.

I've mentioned Lluís before. The opposite to the academic type: 
hates studying, very concrete, practical mentality, never seems to 
consult his memory, always spontaneous rather than calculating, 
extraverted. Big drive to communicate, no interest in abstreact 
things like grammar. BUT

since Lluís has a lot of work on he can't do any more classes before 
the holiday. I'm geared up for the last session: decided to do 
feedback on the classes so far. I've enough observation to pinpoint 
his strengths and weakneeses, and turn up with a clutch of ideas for 
feedback on his progress.

simple procedure: I ask him questions in English about different 
aspects of the classes, he answers nme, in Spanish if necessary, I 
write a brief summary, point-by-point, of his answers, with notes on 
voacb etc. Then I give him feedback, translating where necessaryt, 
on the same questions. I type up our agreed conclusions as a new 
statement of objectives. 

What emerged was a comprehensive self-diagnosis. Lluís's points: 
- his English is chaotic
- because he's started studying and left off several times
- he lacks grammar, especially verbs, and basic vocab (he nominated a 
whole list of lexical fields he needed to know)
- plus stuff like advs of frequency, sets of determiners
- luckily he noticed an improvement in speaking and listening
- and said he wanted to go forward and back at the same time, 
recycling what he knows while he also adds to it
- and he identified his 'study' problem, ie, he doesn't do homework 
so he doesn't make fast progress; while he needs continuous contact 
with the language to make progress (instead of chopping and changing 
courses); and realises it's best not to be in a hurry
- he also mentioned that the topic/conversation-based way we'd been 
working was interesting and motivating - otherwise he would get bored 
because he needs to practice above all 
- andhe even outlined the teacher role he would like - more directive 
on my part

What really surprised me about this was that his analysis 
corresponded almost point for point with mine, occasionally even 
using the same words (the one about looking back and forward at the 
same time, eg). By the time we'd finished his half of the feedback I 
had virtually nothing to add. My notes were: chaotic Englihs, almost 
total reliance on limited lexis & communication strategies, lack of 
basic verbs (typical utterance: 'I no free time'), need for more 
structured approach plus home study, fossilised at 'false beginner 
level' because of taking up and leaving English courses, slow 
progress because of lack of home study, etc etc. The only thing I 
hadn't thought about was the teacher role. 

As he said to me: 'You're the expert.' And as I said to him: 'I'm 
the language expert. You're the expert on your own needs.' 

I felt I had a nerve charging him for the class. After all, who 
learned more, him or me??? 

Steve



	


	Group: dogme
	Message: 2672
	From: Brett
	Date: Fr Dez 13, 2002 5:20 

	Subject: AW: learner as expert


	Hi Guiri,

What an insightful metaphor, and come to think of it nowhere is this
metaphor more at home than in my teaching context. Half the time I find
myself having to keep up with my students who, as well as being experts in
their various fields (I teach Business English in Switzerland), consistently
demonstrate themselves to be acutely aware of their own strengths and
weaknesses, and are therefore much more demanding as students (which is
great - keeps me on my feet!).

Also, I think your metaphor has a certain intuitive plausibility, too: as a
reflective learner myself (at present of German and the dialect where I
live), I feel I know much more about what I'm capable of, and what I need,
than any teacher could be.

Thanks, Guiri - I've learnt something from that.

:)

Brett



-----Ursprüngliche Nachricht-----
Von: guiripoet <guiripoet@y...> [mailto:guiripoet@y...]
Gesendet: jueves, 12 de diciembre de 2002 23:56
An: dogme@yahoogroups.com
Betreff: [dogme] learner as expert


Something i wanted to get down before I go to bed.

I've mentioned Lluís before. The opposite to the academic type:
hates studying, very concrete, practical mentality, never seems to
consult his memory, always spontaneous rather than calculating,
extraverted. Big drive to communicate, no interest in abstreact
things like grammar. BUT

since Lluís has a lot of work on he can't do any more classes before
the holiday. I'm geared up for the last session: decided to do
feedback on the classes so far. I've enough observation to pinpoint
his strengths and weakneeses, and turn up with a clutch of ideas for
feedback on his progress.

simple procedure: I ask him questions in English about different
aspects of the classes, he answers nme, in Spanish if necessary, I
write a brief summary, point-by-point, of his answers, with notes on
voacb etc. Then I give him feedback, translating where necessaryt,
on the same questions. I type up our agreed conclusions as a new
statement of objectives.

What emerged was a comprehensive self-diagnosis. Lluís's points:
- his English is chaotic
- because he's started studying and left off several times
- he lacks grammar, especially verbs, and basic vocab (he nominated a
whole list of lexical fields he needed to know)
- plus stuff like advs of frequency, sets of determiners
- luckily he noticed an improvement in speaking and listening
- and said he wanted to go forward and back at the same time,
recycling what he knows while he also adds to it
- and he identified his 'study' problem, ie, he doesn't do homework
so he doesn't make fast progress; while he needs continuous contact
with the language to make progress (instead of chopping and changing
courses); and realises it's best not to be in a hurry
- he also mentioned that the topic/conversation-based way we'd been
working was interesting and motivating - otherwise he would get bored
because he needs to practice above all
- andhe even outlined the teacher role he would like - more directive
on my part

What really surprised me about this was that his analysis
corresponded almost point for point with mine, occasionally even
using the same words (the one about looking back and forward at the
same time, eg). By the time we'd finished his half of the feedback I
had virtually nothing to add. My notes were: chaotic Englihs, almost
total reliance on limited lexis & communication strategies, lack of
basic verbs (typical utterance: 'I no free time'), need for more
structured approach plus home study, fossilised at 'false beginner
level' because of taking up and leaving English courses, slow
progress because of lack of home study, etc etc. The only thing I
hadn't thought about was the teacher role.

As he said to me: 'You're the expert.' And as I said to him: 'I'm
the language expert. You're the expert on your own needs.'

I felt I had a nerve charging him for the class. After all, who
learned more, him or me???

Steve
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	Group: dogme
	Message: 2673
	From: guiripoet
	Date: Fr Dez 13, 2002 10:54 

	Subject: metaphor/no metaphor


	Brett - you seem to see metaphors where i don't notice them. When I 
said Lluís was the expert, I meant it literally. 

Here's one for you though. Spot the metaphor/s. It's from a dream I 
had recently, a kind of dogme dream. 

I'm standing at the front of a bare wooden stage facing an expectant 
audience with a bunch of musicians around me all raring to go. We're 
booked to do a gig, playing blues. Only one snag: we have no 
instruments, no amps, no mikes, no gear of any kind. I don't see 
this as any great obstacle, and, full of optimism, start bellowing a 
12-bar at the top of my lungs, making up the words as I go along. 

Now i'm not sure that there's much metaophorical meat for you on this 
bare-bones imagery. The stage bit translates pretty literally the 
feeling I often have of being 'up there' 'in front of' the 
students, 'doing my stuff'. Stress of being a public face! Also my 
optimistic attitude is pretty much what I take into class with me 
(not much else, these days). As for the bare stage, reminds me of - 
what esle - dogme pedagogy of bare essentials. Beyond unplugged: NO 
GEAR of any kind. This is the feeling I have of being deprived of 
all the gear and tricks, texts, books, tapes, that I've learnt to 
exploit over the years - and of making it up as I go along. The 
image is complete down to my inveterate habit of PROJECTING MY VOICE 
TOO MUCH when I'm addressing the whole class. 

Thinking on, we can turn the metaphor metaphor on its head and we get 
teaching as a metaphor. Teaching, when for example the teacher, 
instead of relating to the students' meanings like a normal person, 
relates only to their forms, or tries to surreptitiously steer them 
towards a preprepared topic, etc, is only a metaphor for a real 
relationship: it's apparently like a relationship, but it isn't one 
really. Only unlike a poetic metaphor, this one reveals no truth. 

Which is maybe one reason I don't like to think of myself as a 
teacher. When I'm 'doing my stuff', I prefer to see myself as just a 
bloke in a room with one or several other people, doing our best to 
communicate with each other in a language most people are still 
struggling with, and I'm doing my best to help them. And that's it. 
No metaphor. 

Steve



	


	Group: dogme
	Message: 2674
	From: Brett
	Date: Sa Dez 14, 2002 12:08 

	Subject: AW: metaphor/no metaphor


	Hi Guiri,

When training teachers and discussing learning issues with them I find the
odd metaphor here or there can encapsulate a view about learning/teaching
most eloquently and concisely. I thought your little story could actually
be useful in this way and it was meant as a compliment in a way - sorry if
you take umbrage.

Everyone:

Just in case we find ourselves taking what we do a bit too seriously from
time to time, please follow this link (if you haven't been there already) to
the fabulous 'I hate Teaching English' site for the ultimate in professional
parody: www.simonbarne.com/tefl Check out the methodology section 'Teaching
Unhinged' for some particularly insightful remarks on this discussion list
and related sites... (and it wouldn't be a good idea, Guiri, to take what
you find on that site too literally...)

;)

Enjoy the weekend!

Brett





-----Ursprüngliche Nachricht-----
Von: guiripoet <guiripoet@y...> [mailto:guiripoet@y...]
Gesendet: viernes, 13 de diciembre de 2002 11:55
An: dogme@yahoogroups.com
Betreff: [dogme] metaphor/no metaphor


Brett - you seem to see metaphors where i don't notice them. When I
said Lluís was the expert, I meant it literally.

Here's one for you though. Spot the metaphor/s. It's from a dream I
had recently, a kind of dogme dream.

I'm standing at the front of a bare wooden stage facing an expectant
audience with a bunch of musicians around me all raring to go. We're
booked to do a gig, playing blues. Only one snag: we have no
instruments, no amps, no mikes, no gear of any kind. I don't see
this as any great obstacle, and, full of optimism, start bellowing a
12-bar at the top of my lungs, making up the words as I go along.

Now i'm not sure that there's much metaophorical meat for you on this
bare-bones imagery. The stage bit translates pretty literally the
feeling I often have of being 'up there' 'in front of' the
students, 'doing my stuff'. Stress of being a public face! Also my
optimistic attitude is pretty much what I take into class with me
(not much else, these days). As for the bare stage, reminds me of -
what esle - dogme pedagogy of bare essentials. Beyond unplugged: NO
GEAR of any kind. This is the feeling I have of being deprived of
all the gear and tricks, texts, books, tapes, that I've learnt to
exploit over the years - and of making it up as I go along. The
image is complete down to my inveterate habit of PROJECTING MY VOICE
TOO MUCH when I'm addressing the whole class.

Thinking on, we can turn the metaphor metaphor on its head and we get
teaching as a metaphor. Teaching, when for example the teacher,
instead of relating to the students' meanings like a normal person,
relates only to their forms, or tries to surreptitiously steer them
towards a preprepared topic, etc, is only a metaphor for a real
relationship: it's apparently like a relationship, but it isn't one
really. Only unlike a poetic metaphor, this one reveals no truth.

Which is maybe one reason I don't like to think of myself as a
teacher. When I'm 'doing my stuff', I prefer to see myself as just a
bloke in a room with one or several other people, doing our best to
communicate with each other in a language most people are still
struggling with, and I'm doing my best to help them. And that's it.
No metaphor.

Steve
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	Group: dogme
	Message: 2675
	From: kellogg
	Date: Sa Dez 14, 2002 5:14 

	Subject: Not No But Yes But


	Take a look at this: 

T: Are you ready? Okay. Let's start. Today we are going to learn multiple and common multiple. I have a number. Can you guess? 
Ss: (silence) 

(Silence IS of course, an answer. They are saying that they can't guess! And they are quite right, because there are infinitely many numbers, and so their chances are virtually nil.) 

T: Can you guess? 

(By repeating, the teacher is saying that the children didn't HEAR. But of course that's not where the problem lies. The problem lies in the stacked odds. No takers for this bet!) 

Ss: (silence) 
T: Say any number. 
S: Seven. 

(Ah--a command! Now, this is a game we understand. But now the TEACHER doesn't react.) 

S: Two. 
T: Two! No. 

It's still not a game the children can win! 

I'm not presenting this as some kind of metaphor, although I think the "rigged game" is a pretty good description of a lot of classroom play. I'm presenting it as a kind of vertical array of missed opportunities, almost a poem. "Play without hope, as when the game-keeper's daughter....." 

Compare it to this, from later in the lesson: 

T: Let's have a small game. This is true or false game. Okay. I'll say something. If is right, make a circle. Make a circle with a sound of dingdong. If I say something wrong, make an X with a sound of beep. Okay, ready? 5 is multiple of 2. 
Ss: Beep 
T: 10 is multiple of 5. 
Ss: Dingdong. 
T: Okay, then 13 is multiple of 13. 
Ss: Dingdong. 
T: Wow, I think you are very good at this game. Now your turn. You say something wrong or right, then we'll do the same thing. 
Áø¾Æ: 8 is multiple of 4. 

Much messier, much less of a vertically arrayed poem, much more dialogic. All because the teacher played the same game, but reversed the roles as soon as the kids got the hang of it. 

But that ability to set up the game and then switch roles IS a form of expertise. It's a kind of expertise which is developed on the hoof, even within this single lesson--the episodes occur within twenty minutes of each other. 

It's not expertise about WHAT we teach (grammar etc.) and it's not expertise about WHO we teach (there, I admit, the learner will always have the advantage of us), and it's a little bit of an exaggeration to call it "methodology", but it is an form of hard-won knowledge (to quote the dogme preamble) about "HOW" we teach. 

I guess that's why I read Steve's post about learners as experts and thought, hmmmm, not "no" but "yes, but". 

One of the things that makes learners disorganized, and really leads to the necessity to look backwards and forwards at one and the same time is the tendency to rush headlong in pursuit of one's own (interactional) interests. 

In comprehension, to swallow chunks without digesting them, to proceed (as my mother-in-law likes to say) like a bear eating corn on the cob, one bite and then another cob. In production, to spit out chunks of unanalyzed language quite in defiance of appropriacy and context, like a monkey throwing down peaches. 

Let me give a very concrete example of where the teacher needs to be able to act, not as a "WHAT" expert or a "WHO" expert, but as a "HOW" expert, or perhaps as a kind of digestive biscuit. 

Plagiarism. Now, I gleefully confess to a rather cavalier attitude towards "intellectual property" in general and copyright in particular. And of course, like it or not, it's a key element of successful language learning strategies, from conversational shadowing to "scaffolding". 

T (looking at a rather abstract shape made with autumn leaves) What's this? 
S: (a martyred silence) 
T: It is a cow? 
S: (overwhelmed by long-denied recognition): It is a cow. 

Like any teacher, I applaud this. But nevertheless copying really drives me berserk when it shows up (as it has been doing) on my written exams. 

It's not the "dishonesty" of it, or "stealing" or any of that tripe--written exams are a notoriously dull form of fiction in which it's quite impossible to be sufficiently dishonest to be interesting. 

No, I think it's the incoherence, the incomprehension of what is taken, and the violence done to the wholeness of the learner's language. The violation of context, and the arrogant assumption that textual cast-offs from some faraway country will fit Korean chldren. 

One of my students loves "Alice in Wonderland" and has been trying to find a way to teach it to the kids. At first, she just copied bits from the introduction and the blurb of the book, which of course were perfectly incomprehensible, not only to the kids but even to their putative author. 

But now here she is, trying to persuade the kids to put away their Gameboys and listen to a good old fashioned story. 

"Sometimes we hope adventure. It is very interest thing. Now we enjoy game. Game lead to me to adventure. But, it it all that lead to adventure? Thinking about that.... 
I have an answer. Past time that exist game machine we enjoy adventure. Book has adventure that game ahs. Now I have a book. It has many adventure. It's name is Alice's Adventure in Wonderland. Fist Alic is heroin. She start game. How start game? What happen to alice?" 

And now the game is fairly begun, and the teacher's role is clear. An expert? Well, let's say a player. 

dk1 

PS to Brett: Not that levity and unseriousness has no place in what we do as teachers, but that the classroom joke really has to have the learners in on it in order to be anything but behind their backs and at their expense (alas, I'm afraid this must needs exclude what I've seen of the opus of Simon Barnes and co.) 





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2676
	From: Adrian Tennant
	Date: Sa Dez 14, 2002 10:33 

	Subject: Re: metaphor/no metaphor


	Dear Brett,

You suggested that:

> Just in case we find ourselves taking what we do a bit too seriously from
> time to time, please follow this link (if you haven't been there already)
to
> the fabulous 'I hate Teaching English' site for the ultimate in
professional
> parody: www.simonbarne.com/tefl Check out the methodology section
'Teaching
> Unhinged' for some particularly insightful remarks on this discussion list
> and related sites... (and it wouldn't be a good idea, Guiri, to take
what
> you find on that site too literally...)

To be honest, much of what is here is simply OFFENSIVE.

Adrian



	


	Group: dogme
	Message: 2677
	From: Jeff Bragg
	Date: Sa Dez 14, 2002 12:52 

	Subject: Re: metaphor/no metaphor


	Somebody has reported the I Hate Teaching English website as
being OFFENSIVE (!)

Offensive to whom? Provide some examples, please...

I think it's a great laugh!

Jeff


__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com


	


	Group: dogme
	Message: 2678
	From: Adrian Tennant
	Date: Sa Dez 14, 2002 5:29 

	Subject: Offensive sites


	Both James & Jeff seem to find the 'I hate teaching site' humorous!

Jeff asks, offensive to whom?
Well, read it carefully Jeff and you'll notice it tries to be offensive
towards, gays, women, people who actually want to make teaching their
profession, Asians, Africans and Arabs, just to name a few of the people who
are parodied and slagged off in the pages I've glanced at.

James says,


> I don't think that this needs to be sent to the entire list.

As he sends his reply to the entire list!!
He then goes on to say ...

> I am interested in information (serious or even a humorous parody).

Can you tell me where the *information* is on this site?

> I am not interested in what offends you. Are you so important that
everybody needs to know you are offended?

The answer to that is NO. But, if we'd like eople to read our list and take
on board what we're trying to say I think we can try and avoid attacking and
poking fun at around 85% of the world's population.
And I don't think I'm the only one on the list who thinks this.

Dr E.



	


	Group: dogme
	Message: 2679
	From: Luke Meddings
	Date: Sa Dez 14, 2002 8:15 

	Subject: Re: Offensive sights


	I'm beginning to despair of this site; no sooner has the acrid smoke from
one grande drame drifted away than the spark of another blows in - why the
constant need for self-justification? Why the nagging appeal to one's peers
to settle arguments?

For the record, I was going to post my own view earlier today, which is that
the site in question is boorish, poor man's gonzo at best, and the sort of
thing one laughs at only to avoid being beaten up in a bar. But I did
question my need to express this. I'm not sure we need to waste our time
thinking about them, they obviously don't waste any time thinking. I also
wondered, offensive as I find it, if it all came down to taste in the end.

Maybe I'm a bad citizen, but I don't want to do jury service on this list.

As Cole Porter once wrote, 'What is that feeling that we fear? / It must be
entropy, my dear'. ('It Must Be Entropy', from 'Shall We?,' 1937)

-----------------------------------------------------------------
Luke Meddings
London
-----------------------------------------------------------------
www.blinc.tv
-----------------------------------------------------------------
----- Original Message -----
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Saturday, December 14, 2002 5:29 PM
Subject: [dogme] Offensive sites


> Both James & Jeff seem to find the 'I hate teaching site' humorous!
>
> Jeff asks, offensive to whom?
> Well, read it carefully Jeff and you'll notice it tries to be offensive
> towards, gays, women, people who actually want to make teaching their
> profession, Asians, Africans and Arabs, just to name a few of the people
who
> are parodied and slagged off in the pages I've glanced at.
>
> James says,
>
>
> > I don't think that this needs to be sent to the entire list.
>
> As he sends his reply to the entire list!!
> He then goes on to say ...
>
> > I am interested in information (serious or even a humorous parody).
>
> Can you tell me where the *information* is on this site?
>
> > I am not interested in what offends you. Are you so important that
> everybody needs to know you are offended?
>
> The answer to that is NO. But, if we'd like eople to read our list and
take
> on board what we're trying to say I think we can try and avoid attacking
and
> poking fun at around 85% of the world's population.
> And I don't think I'm the only one on the list who thinks this.
>
> Dr E.
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 2680
	From: Brett
	Date: So Dez 15, 2002 10:18 

	Subject: AW: Offensive sites


	Hi,

Wow, I had no idea this would spark up such controversy. I did say the site
was for those who 'find ourselves taking what we do a bit too seriously from
time to time'... the idea was to ¿*stop* taking things too seriously for a
while...


1. I did warn not to take what was found there literally. Are its critics
sure they didn't have an irony by-pass operation shortly after birth? The
site is intentionally sardonic and satirical: in such a context it is
positively ridiculous to expect political correctness - the lack of which
has been take umbrage at in such a risibly righteously indignant fashion.

2. How dare you be so holier than thou, Dr. E, and pretend to defend my
political sensibilities on my behalf? (I am gay and find it no way
offensive in the manner in which you suggest; in fact I find it deliciously
irreverent of so much of what does go on in our profession, whether we want
to admit it or not.) Please, let us (gays, women, people who actually want
to make teaching their profession, Asians, Africans and Arabs) speak on our
own behalf - we don't need well meaning interferons to fight our battles for
us.

3. Does Dr. E and his ilk edit ALL politically incorrect material/comments
from their classes? Jeez, how tyrannical, and sooooooo anti anti-Dogma
Dogme! How grey and dull....

4. I have been offended much more often by the many bitchy, personal and
contentious comments one finds in this discussion list; by comparison Simon
Barne's inspired and eloquently ironic site pales into insignificance.

5. As we say in London, bosom of irreverent humour throughout the ages: get
a life, innit? Na wot aa mean? It was supposed to be an injection of
good-natured fun into the lives of those consenting adults on this list who
are not averse to a bit of self-directed piss-take, my dears.

6. And ultimately, as Luke says, it is indeed a question of taste. You've
either got it, or you haven't. I expect given half a chance Luke, Adrian et
al would simply die to wear a blue Parka and sensible shoes whenever
socially permissible. And I'm sure you'd look fabulous, darlings, really!
Vanity Fair, keep you hair on!

;)

Brett







Adrian says:

Both James & Jeff seem to find the 'I hate teaching site' humorous!

Jeff asks, offensive to whom?
Well, read it carefully Jeff and you'll notice it tries to be offensive
towards, gays, women, people who actually want to make teaching their
profession, Asians, Africans and Arabs, just to name a few of the people who
are parodied and slagged off in the pages I've glanced at.

James says,


> I don't think that this needs to be sent to the entire list.

As he sends his reply to the entire list!!
He then goes on to say ...

> I am interested in information (serious or even a humorous parody).

Can you tell me where the *information* is on this site?

> I am not interested in what offends you. Are you so important that
everybody needs to know you are offended?

The answer to that is NO. But, if we'd like eople to read our list and take
on board what we're trying to say I think we can try and avoid attacking and
poking fun at around 85% of the world's population.
And I don't think I'm the only one on the list who thinks this.

Dr E.
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	Group: dogme
	Message: 2681
	From: dogme@yahoogroups.com
	Date: So Dez 15, 2002 9:32 

	Subject: New poll for dogme


	Enter your vote today! A new poll has been created for the 
dogme group:

"Even in the act of naming, we make 
metaphors". (A.S.Byatt)

Dogme started as a metaphor. Or an 
analogy. It was an act of naming. It 
became a movement. Like all movements, 
it has moved on. 

Interestingly (because analogous) the 
dogme 95 filmmakers have moved on too. 
This is from their website: 

"The Dogmesecretariat is closing. 
June 2002 
Back to basic anarchism 
In 1995 the Dogmebrothers launched the 
groundbreaking manifesto “The Vow of 
Chastity”, and made 4 films that were 
both critically and commercially 
acknowledged world-wide. They 
encouraged filmmakers all over the 
world to reconsider the conventions of 
moviemaking. The challenge was taken 
and by now 31 different dogmefilms have 
been made in Korea, Argentina, Spain, 
USA, France, Switzerland, Norway, Italy 
and of course Denmark. These films show 
the very diverse interpretations of the 
ten Dogmerules, and perhaps the need of 
them.. The manifesto of Dogme 95 has 
almost grown into a genre formula, 
which was never the intention. As a 
consequence we will stop our part off 
mediation and interpretation on how to 
make dogmefilms and are therefore 
closing the Dogmesecretariat. The 
original founders have moved on with 
new experimental film projects, as we 
have moved on. In addition to that we 
do not have any economic foundation to 
continue our work, which have indeed 
been a broadening journey..."

Dogme ELT has been a broadening journey 
for me. But I think it has outlived its 
usefulness. Recent postings would 
suggest as much. It seems tired. Go 
back to the postings of early and mid 
2000. Bliss was it in that dawn etc.

Fewer and fewer postings about how 
people are engaging with the dogme 
principles in their own classrooms - 
more and more stuff that has not even a 
notional connection with the dogme 
spirit. Not to mention the hissy fits!

The end of the year seems as good a 
time as any to draw things to a close. 

Accordingly, I propose we vote on it.

Scott 

o I vote we close the dogme list as of the end of this month.. 
o I vote we keep the dogme list open. 
o I don't care either way. 


To vote, please visit the following web page:

http://groups.yahoo.com/group/dogme/surveys?id=1014692 

Note: Please do not reply to this message. Poll votes are 
not collected via email. To vote, you must go to the Yahoo! Groups 
web site listed above.

Thanks!



	


	Group: dogme
	Message: 2682
	From: Fiona M
	Date: Mo Dez 16, 2002 12:57 

	Subject: hhhmmmmm


	The demise of the group. Is it necessary? 
Perhaps take some time to ponder, then redefine/reaffirm/re-collect. 
I have not enjoyed the list recently, but "recently" boils down to about a week's worth of postings. Apart from that, I have taken inspiration from many areas, I have found a sense of direction, motivation, a feeling of belonging to something bigger, as I sit here on my island where nothing ever happens apart from visits from The Burlington Boys. Where being an English teacher - or TEFLer - is often synonimous with being a wind-surfer who needs a few euros to pay for his beers and coke. I only joined about 7 months ago, in the middle of a huge battle between I don't remember who, but I got an off list message from David Hill saying "Don't worry, it's not normally like this; stick it out" and I did. Because there are people like David on the list. 

Fewer and fewer dogme-relevant postings..........uhu, perhaps, but don't forget what time of year it is. End of term/semester exams, moving around the globe, preparing for family Christmasses - how many of us have split family situations which bring added tension at this time? - money worries,end of year deadlines..................it shows. Many of the 'regulars' have been quiet recently, possibly shying away from the duelling. But the best way to calm the mood might have been for one of us to come along with a dogme thread. No-one did. But is it so strange? After witnessing a 'tiff' or two, there's bound to be an awkward silence, that 'well what am I going to say now' feeling. On a couple of occasions Luke has mentioned that he was ABOUT to post something; I have had the same urge, then quelled by what I read. 

I WAS going to post something that Luke's post to the TEAvirtual list prompted. Something about techniques for helping the language to emerge, for giving teachers a hand when classes are 'sticky'. I will if I feel the group is going to survive, but otherwise I'll take my dogme elsewhere.
Call me naive, but I think we should go on. Scott, are you tired? Or do you just need more energy in here? Teaching gets tiring sometimes, and it's easy to lose your way - I did, stuck down here! But it was ultimately more positive to take up your suggestion to join this group, than to stop teaching. 
I think maybe a compilation of what we DO all believe might be useful, to find the direction again. Help dogme to grow, rather than nip it in the late Spring bud. Something positive. I also reckon people should be strongly recommended to zip through the archives more, before repeating old threads - we did the anti list earlier this year. 

Anyway, I'll hold my 'helping it emerge' post until I read other reactions. So far there are only two votes on the poll; the other person agrees with me, vote-wise. 

Eyes on the monitor.
Fiona
x




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2683
	From: lifang67
	Date: Mo Dez 16, 2002 1:32 

	Subject: Voices of Learners


	I try hard not to disagree with Scott and Luke, not out of awed 
reverence but because I have learned over the last two years that 
they are usually right, in the long run. But on this one, Scott seems 
to have gotten it totally wrong.

I DID go back and read the postings from early and mid 2000. Of 
course I can see the enthusiasm and the ideas that Scott is talking 
about (and I was even in on the tail end of it). But what I don't 
hear is the actual voices of the learners--the things that THEY do 
that make the classroom work. This is particularly true of my own 
postings, which really date from before I was paying attention (and 
recording).

Whereas when I read Guiripoet's recent postings (which seem to me 
permeated with the all the spirit which Scott is missing) I really 
learn more about Steve's learners than about Steve himself. And I 
think that's really the way it should be. (Scott, are you sure you 
are reading everything?)

It's true that it's the OTHER postings that attract attention and 
ire; Luke is quite right to question why this should be so, since 
they are not so obviously relevant to what we do. As Fiona says, it 
may even be a symptom of mild end-of-term burnout. We focus on 
ethics, politics, almost anything except what the learners are 
telling us. But as Fiona says, in the long run, all that goes away, 
and the learners are still there.

Here's an analogy for Scott. One of the many terrible things that 
happened in China in 1989 was that the student founders of 
the "Democracy" movement got rather tired during the hunger strike. 
Four days before the massacre, Wu'erkaixi and Wang Dan wanted 
to "move on" and tried to get the students to evacuate the square; 
they were voted out and replaced by fiery young students from the 
provinces fresh off the train, represented by Feng Congde, Li Lu and 
Chai Ling, for whom the ideas were all new and the movement was just 
beginning. Both groups of students were mere students, though; they 
were both ignoring something rather crucial--beyond the square, the 
workers and peasants in their millions and hundreds of millions were 
just starting to pay attention. And they are still there.

dk1



	


	Group: dogme
	Message: 2684
	From: Dennis Newson
	Date: Mo Dez 16, 2002 6:25 

	Subject: Dogme to die???


	What's this, what's this? I just go off to visit my mother and step-son in England for 10 days and, 
before I catch up with the backlog of messages, I start reading about the demise of dogme.

Listen to an old list manager: there will always been times when a list seems to get off track, dry 
up, turn bitchy - but renewal is then called for, not removal.

The dogme approach and arguing about what that is, can be, should be, might be is far too important 
and invigorating for this list to disappear.

Do I gather there is a poll? If there is, brothers and sisters, vote now and vote YES for the 
continuation of this list.


Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2685
	From: Dennis Newson
	Date: Mo Dez 16, 2002 7:24 

	Subject: Re: Voices of Learners


	Could we, as a list, instead of closing down, react to the shock of Scott's suggestion by re-
focussing, as dk suggests, on the learners - dogme2: the learner's voice???????

Dennis

-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2686
	From: Jay Schwartz
	Date: Mo Dez 16, 2002 7:45 

	Subject: Life and death questions..


	Dennis commented that the recent list activity is certainly normal for an email group. I would certainly agree and also suggest that e-mail lists are very much analogous to classrooms. 

What do we normally do as teachers when there is controversy in the classroom? Throw in the towel and quit or get motivated and take control of the situation? Moreover, I thought the answer was also to embrace controversy and MAKE it a part of the classroom experience. Such is life, isn't it? Such is the DOGMA of CLT as well as all humanistic approaches in some respect, isn't it? 

I joined this list sometime ago for my own personal and professional reasons. Unfortunately it is those very professional and personal commitments which prevent me from contributing more than I have. Personally however, I have found much motivation from the spirit and ideas generated by postings to this list, and have tried to promote DOGME ideology locally (in Greece) in my TESOL related activities (convention presentations, articles, etc.). It would be a shame for the list to die out because the short term content and direction has become less "idealistic" and more "realistic". Besides, whatever happened to the idea that classrooms, like life (and email lists), cannot or should not be preplanned or scripted?

Finally, with reference to Item 10 of the Vow of Chastity: "Teachers themselves will be evaluated according to only one criterion: that they are not boring." Why shouldn't this list be evaluated in the same respect?

There are things in life you can control, and there are things in life you can't. My vote is to keep the list going and encourage others (including myself) to become more active in the spirit of renewal.

- Jay Schwartz
Thessaloniki, Greece


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2687
	From: spanishsiesta
	Date: Mo Dez 16, 2002 10:33 

	Subject: Dogme list to die?


	Now I'm kicking myself for the number of times, like others 
probably, who were ABOUT to post a reply on a Dogme issue and 
didn't. I've been reading the postings regularly on the site since 
the start and as a whole find them energising. I admit I haven't 
posted often, but I feel as though as I know the people here. You 
helped me when I was doing my Dip at IH Barcelona and when I became 
involved in TT.

I agree with Fiona that perhaps it's just the time of year. And 
groups of people of any kind have highs and lows and include people 
who are active and those who are less so. However, in my opinion, 
it's a bit drastic to consider closing the group. 

I'm now in Sao Paolo (came in August) and my classes are more Dogme 
than ever here cos I have lots of privates and freedom, but I feel 
much more isolated than I did during my 12 years in Barcelona. Here, 
there are few workshops and few teachers' rooms (most classes are in-
business). This is my teachers' room here.

Come on everyone. If you want this group to continue, then vote! 
And let's get this group back on track. I, for one, will try to be 
more active. Stay with it Scott!

Catherine McFarlane



	


	Group: dogme
	Message: 2688
	From: Tom Topham
	Date: Mo Dez 16, 2002 11:04 

	Subject: Re: Dogme list to die?


	I want to comment on these points from Catherine:

><snip>I agree with Fiona that perhaps it's just the time of year. And
>groups of people of any kind have highs and lows and include people
>who are active and those who are less so. However, in my opinion,
>it's a bit drastic to consider closing the group.
..<snip>...This is my teachers' room here.
>
>Come on everyone. If you want this group to continue, then vote!
>And let's get this group back on track. I, for one, will try to be
>more active. Stay with it Scott!

This is how I feel as well. This is an interesting group of teachers and 
trainers, discussing for the most part interesting stuff.

Scott, if you feel that the group isn't fulfilling your initial "Dogme 
mission", it is understandable you don't want to continue it. Groups mutate 
and develop over time, and I don't think it's realistic for a group of 
diverse teachers and trainers who have developed a sense of community to 
stick to the narrow focus that you seem to want, especially as this is for 
many of us our only "teachers' room".

I would ask that if you intend to pull the plug, you give the other members 
of the group enough notice that we can set up another one, harvest e-mail 
adresses from the on-line list, etc.

Tom





_________________________________________________________________
The new MSN 8: smart spam protection and 2 months FREE* 
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	Group: dogme
	Message: 2689
	From: Dennis Newson
	Date: Mo Dez 16, 2002 11:22 

	Subject: Re: Dogme list to die?


	There is well-known children's story, often staged at this time of year - Peter Pan - where, at one 
point, the fairy, Tinker Bell, the fairy, is dying. All the audience have to call out: "I believe 
in fairies" - and then she lives.

Do the equivalent here. Simply go to the dogme site and vote "Yes" for the retention of this list.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2690
	From: Andras Chernel
	Date: Mo Dez 16, 2002 1:23 

	Subject: Re: Dogme to die???


	I second Denos` motion.
"Le Roi est mort! Vive Le Roi!"

Trite but true: "When the going gets tough ... the tough get going."
DONT throw in the towel. 

There are some {like me who lurk} but we ARE interested in the 
interchanges, exhilarated by the exchanges, dilated by the 
dilections, and through the above, find the energy and commitment 
to carry on the good fight in some forgotten field, unseen, unheard, 
but NEVER unbefriended. Hairy Hound



	


	Group: dogme
	Message: 2691
	From: suemurray@i...
	Date: Mo Dez 16, 2002 2:59 

	Subject: dogme death


	I've voted to carry on. I believe in fairies. I've not had much time to contribute recently even when I've really wanted to share something; this is largely because of computer problems, which I hope to resolve early in the new year. But I've been reading just the same and find most postings are thought provoking and quality stuff. I'll be definitively off line for 15 days soon - when I get back, sure hope this site is still going!! 

Sue 



-----------------------------------------------------

Salve, il messaggio che hai ricevuto
è stato inviato per mezzo del sistema
di web mail interfree. Se anche tu vuoi 
una casella di posta free visita il
sito http://club.interfree.it
Ti aspettiamo!

-----------------------------------------------------



	


	Group: dogme
	Message: 2692
	From: Richard Samson
	Date: Mo Dez 16, 2002 3:56 

	Subject: New poll for dogme


	Hi all and Scott.

Well, I haven't been active in the group for some time. Why? you might ask.
Well, as Rhys Ifans says somewhere, "Combination of factors, really." More
of that another time.

Anyway, the Dogme group has (quick check...) 158 members and regularly gets
up to 10 messages per day. The idea that it should suddenly disappear is as
Spock would say, "Illogical."

At the present time the list has only one moderator and one owner (by
definition). According to Yahoogroup! rules the owner can eliminate the list
at will.

Scott, if it doesn't speak to you anymore, I suggest you simply pass the
list on. There are two degrees for this. One: You appoint another
Moderator(s) (with privileges that you set). Two: You pass on ownership of
the list to another member, after which you can unsubscribe if you wish.

But there is no reason why the list should agree to collectively disappear.

There are so many lists out there that would love to have 158 members and
even a tiff or two.

Whatever is decided, many congratulations to all of you for a great time and
much inspirational reading.

But my vote is not cast.

All the seasonal best,

Richard



	


	Group: dogme
	Message: 2693
	From: notcomic
	Date: Mo Dez 16, 2002 8:15 

	Subject: dogme results


	I started language teaching this year. I had Headway 
Intermediate for the first 14 week term. Great little grammar 
points shaped the lesson plans. 
After a conference here in NZ, at which Scott spoke, I tracked his 
work down, and joined the list. The website and this group 
seemed to fit with the thoughts I had developed over my first 
term. 

What could I take from it? I struggled to put a finger on it, 
because there was no prescription to dogme. I learned the why 
and what, but I had to fill in the how. 
It has not been a methodology - it has been a way of thinking.
The threads are there for all to read, like them or not. But it's
that 
way of thinking which is common and rewarding - certainly for 
me.

So what are the results? Well, I have all but abandoned the book. 
I still use grammar and have teaching points, but the students 
have a much greater role in the class - most simply by choosing 
their subject matter. I am able to allow the course of a lesson to 
change according to needs and wants of the students.

I told Scott that the most common question from me in my class 
is why?
T: How are you today?
S: Good 
T: Tell me why.
S:..........

So keep this going, it has helped me.

From my students: (feedback sheets which are used at my 
school anonymously)
A: when we want to say something, he listens our opinion.
B: He gave us paper, there is a some (sic) life situation on paper 
and then we were play that suppose to that situation. I could 
learn real English.
C: we can say our opinions everytime and he can listen our 
opinion
D: I'm challenging to improve my conversation skill
E: He is fine and powerful. He is king teacher
(I had to put the last one in there!)

Remember Scott, as the moderator (teacher), you can't decide 
what we contributors (students) come up with. Just involve 
yourself in the conversation - let the results speak for 
themselves.

notcomic



	


	Group: dogme
	Message: 2694
	From: mathewbrigham
	Date: Mo Dez 16, 2002 8:41 

	Subject: ''logo visual technology'', evolution of language, and our demise!!!!!!!


	hello friends, i trust all is well and seasons greetings to you all!
well i've written too much here i know..but i've got 3 big things to 
get off my chest (oh that sounds naughty!!)- a bit of xmas light 
reading!! they are A, B, and C.!!

A) first I have something which i have discovered recently..and no 
surprises it's not a million miles from anything 'dogme' 
like..however just curious if anyone knows of logo visual technology 
and the stir it is creating in educational fields..i won't bother 
trying to explain just go to this link and i would love to hear any 
feedback on it, please excuse me if this has been a topic on the 
forum before, or even if you feel this is nothing new! its a nice pdf 
file...

http://www.changeandinnovation.com/education/LVT_Teaching_Thinking.pdf

B) well on to something a little different. I have recently been 
watching a series in the UK called "the adventure of English" and its 
really made clear to me like never before how English has come to be 
what it is..but also the sheer transience (spelt right?) of 
English..it has changed so much and is still chaning..but his brings 
me to my point....

I am constantly noticing how spoken english is often so different 
from written english, i mean we have so called standard English, and 
then we have slang and dialects and of course literally different 
kinds of English around the world as well as everyone's own little 
idialect...i aslo notice how fast this is changing....BUT BUT..isnt 
there some kind of acute tension going on ever since we introduced 
standards of English...I don't know when it was - a few hundred years 
ago - but basically some clever people standardised the spelling and 
grammar of English..and before this time it was evolving and changing 
so much and after this it didnt do so much...yet it did not stop..i 
mean how could it..?

My point is this..we are teaching English for international 
communication are we not?, as Scott said in his article 'The Problem 
with Grammar' but how is English going to change when there are is so 
called 'standard' English?

A funny example of this issue...today a teacher at school said he 
hated hearing stupid footballers speaking on TV with bad grammar! To 
this I said maybe they just have a particular grammar..but he 
said "no they are uneducated" and another teacher agreed...but what's 
going on here..i mean millions and millions of people speak with 
this "uneducated bad grammar" and then we are teaching (well some of 
us are) this correct grammar to students which is often not even used 
that much in the real world...

so will English evolve like languages have always done or has mankind 
built a dam to stop this, and as a result caused a huge gulf between 
the written form on the one hand which we can still fix and say this 
is "good correct English" and the spoken form (which is ultimately 
what it's all about isn't it???) which by its very nature has a 
spontaneous nature to it, that just exudes creativeness and therefore 
things come out in different ways depending on the different 
backgrounds of the speakers concerned...

any thoughts on this..?

C) On a bit of a downer...is teaching like many things in life a 
double edged sword? I mean whilst I have really learned a lot from 
teaching and I'm sure I have contributed to helping learners with 
acquiring an international medium of communication as well as 
learning many new ideas etc. etc....is there not another blunt 
reality to much of the EFL world? 

I would like to think that some students may use the English they 
learn to help some of the social problems in their own country and 
possibly some of our crippling environmental problems...but i think i 
may be right in assuming many of them are learning English 
specifically to get that competitive edge in international business 
and ultimately to help them be happy - via getting rich, and so 
on...or they may well be working for big multi-national companies 
that are quite happily reaking huge environmental damage in many 
countries around the world...with most governments just watching on...
and they may be doing all this completely innocently..and probably 
they are innocent...

but is this not something fundamental to address in the TEFL 
world..or are we quite literally just upholding this system...?

PLEASE dont think i am some kind of mother teresa figure or even a 
know it all...i just see that on a world scale these lucky few 
students (although and ever growing minority) are going to countries 
like England and the US or even just going to language schools in 
their own country and they are getting exactly what they want from 
us..and our salaries our paid by them..and they are then using their 
new found knowledge to work in companies that are often doing 
considerable harm in the world...

dont get me wrong..i know that the vast majority of all other 
companies in the UK as an example are 'harmful' in terms of their 
wastage output, fossil fuel consumption, and profit maximisation 
ethics...

but hey are there any thoughts on this....please dont be too nasty to 
me in your replies!!!

that's all..

look forward to any replies,
regards

mathew



	


	Group: dogme
	Message: 2695
	From: mathewbrigham
	Date: Mo Dez 16, 2002 8:59 

	Subject: apologies for not noticing the possible end of dogme...


	..I am sorry that I made no reference to the possible ending of 
dogme...

I truly hope the forum stays..I hope the message that I have written 
is not the sort of message that you don't want..if so please tell 
me..perhaps I should post it somewhere else...
my only regret is that I don't have much time at the moment to sit 
and read through so many of the great messages...

anyway i'm sure it will all work out...

To Scott: i am eternally grateful for all you have invested in this 
forum and other ventures of yours - please let me know how this forum 
has changed from what you envisaged.

thanks mathew



	


	Group: dogme
	Message: 2696
	From: guiripoet
	Date: Di Dez 17, 2002 11:37 

	Subject: Re: metaphor/no metaphor


	Brett -
Last night I read the posts for the first time in a week and was a 
bit taken aback by the tetchy tone of my response to your post about 
metaphor. Of course metaphors are useful!!! - you're right. After 
all, is not dogme itself built round a metaphor taken from the 
cinema?? Also, I even LIKE using metaphors. Anyway, I got carried 
away by the sight of my own print as usual, so - sorry about that. 
It's just another thing I like, turning ideas upside down and inside 
out, to see what they look like... 

So what I REALLY meant to say is I'm glad you found Lluís' 
contribution to the list helpful. 

Incidentally, I have a distant friend who runs a piss-taking website 
very much on the lines you mentioned. I'll resist mentioning how 
seriously he takes himself - just in case you think I'm taking 
umbrage again!

Steve

--- In dogme@yahoogroups.com, "Brett" <brett.ordonez@b...> wrote:
> Hi Guiri,
> 
> When training teachers and discussing learning issues with them I 
find the
> odd metaphor here or there can encapsulate a view about 
learning/teaching
> most eloquently and concisely. I thought your little story could 
actually
> be useful in this way and it was meant as a compliment in a way - 
sorry if
> you take umbrage.
> 
> Everyone:
> 
> Just in case we find ourselves taking what we do a bit too 
seriously from
> time to time, please follow this link (if you haven't been there 
already) to
> the fabulous 'I hate Teaching English' site for the ultimate in 
professional
> parody: www.simonbarne.com/tefl Check out the methodology 
section 'Teaching
> Unhinged' for some particularly insightful remarks on this 
discussion list
> and related sites... (and it wouldn't be a good idea, Guiri, to 
take what
> you find on that site too literally...)
> 
> ;)
> 
> Enjoy the weekend!
> 
> Brett
> 
> 
> 
> 
> 
> -----Ursprüngliche Nachricht-----
> Von: guiripoet <guiripoet@y...> [mailto:guiripoet@y...]
> Gesendet: viernes, 13 de diciembre de 2002 11:55
> An: dogme@yahoogroups.com
> Betreff: [dogme] metaphor/no metaphor
> 
> 
> Brett - you seem to see metaphors where i don't notice them. When I
> said Lluís was the expert, I meant it literally.
> 
> Here's one for you though. Spot the metaphor/s. It's from a dream 
I
> had recently, a kind of dogme dream.
> 
> I'm standing at the front of a bare wooden stage facing an expectant
> audience with a bunch of musicians around me all raring to go. 
We're
> booked to do a gig, playing blues. Only one snag: we have no
> instruments, no amps, no mikes, no gear of any kind. I don't see
> this as any great obstacle, and, full of optimism, start bellowing a
> 12-bar at the top of my lungs, making up the words as I go along.
> 
> Now i'm not sure that there's much metaophorical meat for you on 
this
> bare-bones imagery. The stage bit translates pretty literally the
> feeling I often have of being 'up there' 'in front of' the
> students, 'doing my stuff'. Stress of being a public face! Also my
> optimistic attitude is pretty much what I take into class with me
> (not much else, these days). As for the bare stage, reminds me of -
> what esle - dogme pedagogy of bare essentials. Beyond unplugged: NO
> GEAR of any kind. This is the feeling I have of being deprived of
> all the gear and tricks, texts, books, tapes, that I've learnt to
> exploit over the years - and of making it up as I go along. The
> image is complete down to my inveterate habit of PROJECTING MY VOICE
> TOO MUCH when I'm addressing the whole class.
> 
> Thinking on, we can turn the metaphor metaphor on its head and we 
get
> teaching as a metaphor. Teaching, when for example the teacher,
> instead of relating to the students' meanings like a normal person,
> relates only to their forms, or tries to surreptitiously steer them
> towards a preprepared topic, etc, is only a metaphor for a real
> relationship: it's apparently like a relationship, but it isn't one
> really. Only unlike a poetic metaphor, this one reveals no truth.
> 
> Which is maybe one reason I don't like to think of myself as a
> teacher. When I'm 'doing my stuff', I prefer to see myself as just a
> bloke in a room with one or several other people, doing our best to
> communicate with each other in a language most people are still
> struggling with, and I'm doing my best to help them. And that's it.
> No metaphor.
> 
> Steve
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> 
> Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 2697
	From: guiripoet
	Date: Di Dez 17, 2002 12:15 

	Subject: postscript on scripting


	One of my main concerns with the process of scribing or scripting 
(not sure what to call it) I talked about in a previous mail - 
getting a reformulated version of student speech down on paper to 
work with - has been to structure the process enough to get some 
meaningful focus in, at the same time trying to make sure this focus 
falls within the learner's learning horizon (my shorthand for the 
unsnappily translated Zone of Proximal Development). Some 
experiences in class recently seem to confirm this way of working. 

Example, with Montse R ('false beginner'): she's been on a trip to 
the Canaries with her boyfriend for the European delta-wing 
championship - fasinating! - and she's eager to tell me all about it, 
so we get the whole story down, with quite detailed descriptioins of 
weird Canaries landscapes and colours, how they grow vines, etc, and 
much translation from Spanish. As we go she's stumbling on the past 
tenses, regular and iregular, so we build up a list of both. 
Questions emerge: typical ones about the -ed rule, about the 
pronunciation of -ed ending... At the end we look at the past tenses 
with a big bunch of examples, and i get Montse to work out the pron 
rule, which she does with no trouble (she apparently didn't know 
this, although knew the +ed rule from school). 

Then she reads the script again to see if she has any further 
questions, but she says she understands it all. So I ask her to put 
it away and tell me about the trip again. She tells the story again, 
almost complete, with lots of the new, very specific vocab, and 
several nice past tenses - and - big step - all in English! So I 
congratulate her and she seems pleased too wwith her achievement. 
Homework: write me a mail about the trip. 

I've learned from experience that repeating tasks makes for big 
improvements (there's a great example in Scott's book, and I think a 
discussion in Skehan's book on TBL); but I was particularly 
interested in the focusing-noticing-producing process here. My 
feeling was that we were definitely exploring Montse's learning 
horizon because: 
- she wanted to get the past tenses right in order to communicate 
with me, so they came sharply into focus
- she remembered some stuff from school (-ed rule, some irregulars) 
but hadn't encountered other stuff (the -ed pron rule, other 
irregulars, also spelling with y+ed)
- her questions about the formal aspects emerged naturally from the 
conversation 
- in the repeat task she was able to use several correct pasts: paid, 
said, and corrected herself several times with go/went
- she also missed some irregular pasts in the repeat task, suggesting 
that she's ON THE WAY to assimilating the various features of simple 
pasts that we'd focused on
so if she'd done it all perfectly, I would have known I was wasting 
my time with the form focus. 

Conclusion: I like the spontaneous structure of this class, whihc 
includes all the elements we're after (unless I've missed some...): 
language emerging from the learner's need to communicate, topic 
nominated by the learner, input from a text created by the learner + 
the teacher, focus on form emerging from the input and within the 
learner's horizon, meaningful contextualised relevant practice of the 
forms emerging. And an interesting story!

It's just occurred to me this might be genre formula Scott was 
talking about. Even if so - it's good enough for my own learning 
horizon just now. 

See you (in the funny papers, if Scott gets his way!)
Steve



	


	Group: dogme
	Message: 2698
	From: Dennis Newson
	Date: Di Dez 17, 2002 12:21 

	Subject: Re: Re: Wishbone


	(Why on earth is this thread called 'Wishbone'?)


I find Yeats' poem mildly irritating.

1. It doesn't touch me, which I require poems to do, and if dk hadn't quoted it, I'd
pass it by on the other side.

2. If it isn't about memory, why did WB call it memory? Is he just messing around with us, 
wasting our time, or what? Or is it the academic Widdowson who, as academic, always has to say 
something different from everyone else to prove to the academic world that he is an academic?

3. I'm puzzled by the sudden jump from faces and charm to hares in grass on mountains leaving 
their imprints.

4. I don't like the chauvy arrogance that comes across - WB listing women he's had (in whatever 
sense of that word) and discarded. I wonder what they thought of him?

5. "Cannot but" is a clumsy, ugly expression. I thought this bloke was a poet.

6. WB seems to compare lovely female faces and charms with mountain grass which retains the shape 
of the mountain (style: repetition) hares that have lain in it. Is he suggesting that female good 
looks and charm mean nothing (are in vain) because these same faces are marked by something? Have 
the women in question slept around, perhaps? (lain).

7. What has all this to do with dogme?


Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2700
	From: suemurray@i...
	Date: Di Dez 17, 2002 6:20 

	Subject: Fwd: a little less action


	I'm cross-posting this from the TEA site (where you can find the extract from Luke which prompted it - posting 16 Dec under the tittle of a little less action - http://groups.yahoo.com/group/TEAvirtual (all thanks to our Fiona!!) because it seems a very dogme-ish issue... 

(I did it in a rush, and forgot to add that not only does what people want to say and talk about provide its own syllabus, but that any syllabus which contains things they would never want to say is not particularly useful or inspiring.....) 

(there might be one or two other cross-postings, via Scott on my behalf - I don't have them any more and am shortly off for a seasonal break - dunno about you, but I need it!!) 


here's the forwarded post: 

Luke's posting perhaps reflects the fact that conversation is often considered a 'fringe' activity, a ten-minute filler or diversion from the main issue (grammar? eyes in books? listening to disembodied voices on tapes rather than real live people? doing the next item in the syllabus?); in a sort of upside-down kind of way, the 'heart of the matter' can be relegated to the sidelines. (forgive terrible mixed metaphors, in a hurry!!) 


I've 'gapped' a part from Luke's posting; what comes to mind to finish it off? 

"Picking up on people's enthusiasms and concerns and returning to these, drawing out parallels with other people's experience - these are the very staple of .................." 

I thought 'conversation', or 'communication' - but they can be differently understood terms, in and out of classrooms. Then I thought, 'forming and developing relationships' - otherwise we're just saying words or 'performing' information gaps, rather than creating and negotiating them together as we go along. 

If learners are to have a central role in their own learning - and it seems that this has the major advantage of engaging and motivating them - surely the most desirable and effective way of doing this is to aim to create a classroom where people listen to each other and talk to each other, as people not language exponents. This can often mean a considerable degree of 'letting go' on the teacher's part, with more time and concentration spent listening to students than planning lessons. It can also often mean being 'dangerously' flexible - explicit 'today we're gonna talk about', or even 'what d'you wanna talk about today?' doesn't always work; often, it has to be teased out and we don't know what we want to talk about until it happens, or has already happened. And following up on what people say, are interested in, is happening to them - with sensitivity as Luke says - a sort of 'cradle structure' for encouraging students to feel valued and value each other. 

From a language point of view, I find that a syllabus creates itself from what people say or want to try to say to each other; (this is *extremely* logical when you think about it - you don't need an external syllabus to tell you what you want to say....). And the learners are ready for and interested in the syllabus they create. 

How to 'teach' the conversation skills Luke speaks of?? By example, wherever possible. And by recognising it's not always easy!! And not stopping that promising exchange between two or three members of the class because we must get on with doing the present perfect. And trying to be tolerant of views you might strongly disagree with. And being open to learning about many things from the students around you - putting their concerns and ideas to the forefront. 
And, of course, being a contributor yourself too - as a fully paid up member of the team. 


Sue 









-----------------------------------------------------

Salve, il messaggio che hai ricevuto
è stato inviato per mezzo del sistema
di web mail interfree. Se anche tu vuoi 
una casella di posta free visita il
sito http://club.interfree.it
Ti aspettiamo!

-----------------------------------------------------



	


	Group: dogme
	Message: 2701
	From: Dennis Newson
	Date: Di Dez 17, 2002 8:21 

	Subject: Re: Fwd: a little less action


	On t'other list I asked Sue how to keep a large group interested in the progress of their peers. I 
was wondering what you do when two or three students are doing fine but the rest are not and aren't 
very interested, either, in what the successful ones are talking about.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2702
	From: scott_thornbury
	Date: Di Dez 17, 2002 10:58 

	Subject: Re: Dogme list to die?


	Thanks, everyone, for the unexpectedly vigorous response to my 
momentary loss of faith. So far 20 out of 23 have voted to keep the 
dogme site afloat. And the ETP has just published Nerina's article on 
teaching kids without coursebooks, which may bring in some more 
subscribers. So we're open for Xmas.

Incidentally, Richard points out that there are 157 subscribers, but 
I suspect many of these are not only dormant but extinct - some 
people simply move on, forgetting or not bothering to unsubscribe. I 
might do a mailing shortly, in order to start culling the list, whose 
numbers must hover somwhere between the 23 who answered the poll and 
the 157 who are allegedly subscribed.

Anyway, thanks again - but please, can we all observe "the rule of 
ten" - that is, count to ten before hitting the SEND button? This is 
a public and unmoderated list: if you need to engage in side-chat, 
send personal emails by all means, but let's keep the dogme site for 
dogme stuff.

As an example, I have Sue's permission to cut and paste a couple of 
postings she made last week on Fiona's TEA list. Watch this space.

i bones festes a tothom

Scott



	


	Group: dogme
	Message: 2703
	From: sthornbury@w...
	Date: Di Dez 17, 2002 11:05 

	Subject: Sue Murray on doing dogme


	(cut and pasted from TEAVirtual - thanks Sue)

With adult groups we create our own course and syllabus, though 
not as an explicit 'sit down and plan what you want to do' thing; it 
becomes retrospective rather than prospective; it gets put into 
paper form via 'minutes' of sessions (commentaries, narratives, 
dialogues, whatever - based on what happened and what was 
talked about; often humorous and tongue in cheek); a 'just for the 
record' summary table (lesson date, lesson title, summary 
contents, homework column); and anything else the students 
come up with (last year, one group created a newspaper, which 
started off from a couple of spoof articles someone did based on 
events in class, and ended up as an 18 page bumper edition 
complete with illustrations and photos and voluntary contributions 
from everyone, including me). 

I've never actually said to a class: okay, you're going to write your 
own course book; I think that *could* be bewildering, put in those 
terms (tho depends on the type of class); Instead, we create the 
course together, and after a while make explicit what we've been 
doing and are doing, and the whole thing - here, anyway - seems 
much more coherent - they feel more positive about THEIR learning 
when there's no 'course book interference', lessons seem more 
satisfying and engaging all round, and there is a direct relationship 
between the 'alternative' course book and them, as people, as 
learners, as a class. 

With young learners and kids, it's more a case of moment to 
moment, lesson to lesson co-negotiation; and not being tied down 
or pinned to a syllabus - more going along with their 'syllabus' as it 
emerges; for instance, I don't need a syllabus to tell me when to 
'do' question forms; question forms come up all the time anyway, 
and sometimes are focused on - as when a little boy kept asking 
me a few weeks back about 'where' and 'what', and was concerned 
'cos he couldn't quite get them right in his head; so next lesson we 
did some 'games' with question words (moving to the right question 
word on the wall, asking questions about the little stories and 
dialogues they'd just created, that type of thing); or, two boys said 
they didn't know how to say the vowels in the alphabet as well as 
the others, so we spent ten minutes doing some revision activities 
on that together; and when a topic comes up - pirates was a recent 
one - they come up with all the stuff they need and want (including 
things I don't think you'd fin dunno how clear any of that is, sorry to 
be in such a rush; 


Adrian, ("By the way, do they walk away with something 'on paper', 
at the end or middle or any other point of the course?) 

adults have the 'minutes' and summaries as we go along, plus any 
other bits we use, such as articles and optional home reading or 
writing (and past exam bits - most students here take Cambridge 
exams ..!) Some students keep a ringbinder, othres prefer to cut 
and paste into a traditional exercise book together with their own 
notes. At the end of the year, I make a bound copy of the minutes 
and summaries (c. 70 pp) for me and anyone else who wants one. 
Kids and Young Learners have their own exercise books for 
classwork/homework (drawings, maps, stories, dialogues, games 
and quizzes they prepare), and we do mini 'tests' throughout the 
year, which they just love to keep and look back at ..! They are 
'colourful' tests recycling what we've been doing and giving, I hope, 
some scope for personalisation and creativity. They often have a 
course book too, as a standard part of the course, and if they like 
the stories in the book (they usually do!) we read/act/talk about 
them too. (Oh yes, there's lots of paper about!! - BUT, not so much 
DURING the lesson; for after!) 

Sue



	


	Group: dogme
	Message: 2704
	From: kellogg
	Date: Mi Dez 18, 2002 3:35 

	Subject: Wishbone


	(Sorry if this double-posts--I'm having computer problems. Also it's a long theoretical one and strongly counter-indicated for people who dislike academic stuff, except possibly for...) 

Dennis: 

I didn't call it "wishbone"; Rob did. I think because the thread started with a discussion of the poetics of children's rhymes, and I used a wish charm as an example. 

"Wishes" are a good example of something else, though. They are, as I'm sure you're aware, a favorite grammar McNugget, right up there with reported speech. 

The joke is that you really can't teach wishes out of context, Murphy-wise or Interchangely. In order to make a wish, you've got to be yourself, know what you want, and know who you are talking to. 

They are a really good example of children's "inner truth", and very often the very utterance of them makes them less (likely to come) true. 

I wish I may 
I wish I might 
Have the wish 
I wish tonight 

As soon as you switch the pronoun, and you try to use it on someone else, you've got trouble. Compare: 

I hope you have a happy new year. 
*I wish you might have a Happy New Year. 

Why does the first sentence sound valedictory, and the second slightly ominous, even maledictory? 

Here's what I think. By using "wish" you indicate the slightness of the possibility. Indeed, it's the evanescent reality of wishes that gives them their indirectness, their air of formality, and even their politeness, as in: 

I wish you would all be quiet. 
I wish to see the manager. 

But what about...? 

I wish you a merry Christmas. 

Well, this is really one for our list archaeologist of language, Fiona, but I suspect we are looking at a linguistic fossil, along the lines of: 

"Joy to the World 
The Lord is Come!" 

Still, it might be that wishes to other people can be gifts, that is NOUNS. But to wish a whole clause on a person is presumptuous and usurps their individual autonomy. In order to make a clausal wish, you gotta be yourself. 

Compare this with the reported speech McNugget, which has spawned such a thriving industry in mystification and obscurantism. 

"Scrooge said,'Any idiot who goes about with "Merry Christmas" on his lips should be boiled in his own pudding and burried with a stake of holly through his heart.'" 

"Scrooge said that any idiot who went about with "Merry Christmas" on his lips should be boiled in his own pudding and burried with a stake of holly through his heart." 

"Dickens said that Scrooge had said that any idiot who goes about with "Merry Christmas" on his lips should be boiled in his own pudding and burried with a stake of holly through his heart." 

Humbug. As Willis and now even Martin Parrott (MET Vol 11, No. 4 "Grammar Fallacies of Our Age") have pointed out, this is Ptolemaic cosmology, complete with wheels within wheels, and has nothing to do with what people really do with language. 

The truth is that each verb does not refer to the other verbs in the text at all. They only do that in textbooks, when they aren't given anything else to refer to. 

Real verbs just refer to the events in the world, real or imaginary, that they are trying to describe. So we say: 

"Dickens wrote that Scrooge said that any idiot who goes about with 'Merry Christmas' on his lips should be boiled in his own pudding and burried with a stake of holly through his heart." 

End of story. The "wish" McNugget needs a similar Copernican demystification, and I think kids are the ones to do it, both because they live "here and now" and because their heads are full of wishes. 

Kids also tend towards one kind of wish, which we should teach, and not the other, which I think we don't need to. They tend to wish for things you can hold in the palm of your hand. They don't usually wish to make the class quiet or to see the manager. 

So what does the distinction between representation and reference have to do with dogme? Well, it's a bit theoretical, of course. But it does get to the heart of a dogme problem in more ways than one. 

First of all, I guess I think that metaphors like film-making, and unplugged music, and so on are all just another kind of abstract thinking, a kind of "theory that dare not speak its name". Thus whether you prefer theory or reified theory--metaphor--is largely a matter of taste, like which metaphor you like, film or music. 

Secondly, I think that representation/reference IS related to some concrete issues that have been arising on the list. In particular, it's related to Mathew's otherwise odd interjection of logocentric visual technology, and even Luke's comments on eye contact and gesture. It's related to how we make language come alive in the classroom. 

Since this is the end of the year, and we are summing things up, allow a bit of history, or anyway, "listory". 

Scott began the list with a criticism of artificial characters, which he said mapped an "unreal world" onto the real one. He countered with a call to make language come alive by things like teaching in situ, or restricting the content to the concerns of the people in the room, or using the raw material of the classroom. 

But very early on, in the halcyon days of mid 2000, there were already some remarks (from people like Dan Humm and even David French) that this rather "social realist" approach led to lessons that were a little banal. 

And I complained that the "social realist" interpretation of dogme was really hard on children, who, unlike Mathew's businessmen, did not have professional lives to pursue in English outside the classroom, on the one hand, and on the other hand, very like Mathew's businessmen, really require mediators (that is, toys) to be able to concentrate and focus their attention for any length of time. 

Scott's answer was that for children the inner world of imagination ("I had a dream last night") was often more real and easier to share than the external world ("And here is a complete set of Neanderthal skulls that I've been whittling out of Ivory Soap in my spare time"). 

This rang true. But I still had a problem squaring this with my "communicativist" view of language as information process. I mean, where's the information in a wish? Where's the information gap in a dream that I make up in the telling? 

Enter Richard Samson. Richard proposed a technique he called "Consecutive Translation" (still listed on the 'Teaching Unplugged" site, I think) in which a text was presented in L1 and then translated into L2 and shared. My initial reaction to this was, to be sure, "communicativist"--hey, the information gap is missing! 

And Richard's answer was, quite properly, So what? Language is not just about the contrived passing of secret messages. It's about looking at things, pointing at things, negotiating them, interpreting them, and talking about how the formal features of the language reflect them. Let language lessons learn from language. 

One of the ways this looking and pointing happens is through the use of ICONIC, non-referential but representational aspects of language. Tone of voice, body gestures, eye contact, things that help us negotiate the fit between language and context. That's why kids love stories that go "bang" and "bow-wow". 

And that's also why Luke stresses eye contact as a key component of the "je ne sais quoi" which makes an effective teacher effective. That's why Mathew latches on to this stuff from business presentations. It's all about providing a non-language "text" to explain and make the language text come alive. "Not a symbol of the thing, but the thing itself" as MacNeice says somewhere (or maybe it was Wallace Stevens). 

Even language looks and points. That is, language makes GESTURES. Brecht liked to compare: 

"Pluck out the eye which offendeth thee." (Command) 

and 

"If thine eye offend thee....(pause)...., pluck it out!" (Gesture) 

In the gesture, the rebellious organ comes first--then the horrible conclusion, like a self-inflicted wound. It's not just a matter of describing the action; the order of the elements actually helps to recreate it. The order of the clauses is not arbitrary; it too creates meaning. 

In the same way: 

Star light 
Star bright 
First star I see tonight 

makes the rhyme recede to a faint glimmer and makes you hanker and long for it. This phonological gesture is picked up grammatically by: 

I wish I may 
I wish I might 
have the wish I wish tonight. 

Actually, I think this iconic aspect of language, this "here and now" impulse to make symbolic meaning more concrete, not only explains the love children have for onomatapoeia and rhythm. It also explains why there is a marked preference for metaphor over purely abstract reasoning, yea, even on in this list. 

Metaphors make abstract thinking concrete, tangible, so that you can hold them in your hand. (And besides, we all prefer our own inventions, and if your own metaphor breaks down, you probably are the one who knows how to fix it.) 

A couple of weeks ago I was complaining about my grad students--how they began their essays with a pious quote from Widdowson, or Thornbury. 

It reminded me a little of how marriage and divorce applications in China had to include quotes from Chairman Mao ("Long Live the Unity of the People" for marriages, and something philosophical from "On Contradiction" for divorces.) 

Well, one of my students grew out of all that. She just charged in with "Take a look at this!" and laid on her data, an opening I liked so much I stole it in my penultimate posting on this list. 

Towards the end of her essay, when she feels the need to theorize, she turns, not to Widdowson, or Thornbury, or even Kellogg, but to "the Merchant of Venice": 

"Cut a just pound of Antonio's flesh. No drops of his blood because the bond only spoke of flesh. If you fail to cut his flesh without bleeding, in punishment shylock, you will lose all" 

'^^; Mijins final judgement: Cut language into pieces, divide language from context. No breakdowns of meaning because language is a mean to interaction between people. If you fail to cut language into pieces without breaking down of meaning, in punishment you will lose your autonomy and linguistic theory will govern you.' 

Mmm...wish I'd said that. 

dk1 

PS: Oh, yeah, Yeats. You and I really agree on WB and his poem. I thought it meant that fair of face and full of grace and all that stuff was all in vain after the hare had lain. But I suggested this interpretation to Widdowson and he thought that I had a dirty mind. 

d 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2705
	From: Dennis Newson
	Date: Mi Dez 18, 2002 6:16 

	Subject: Re: Wishbone - "What a good boy am I"


	I feel the urge to answer dk, but have decided my answer won't be centrally relevant to
the dogme list, so I'll answer off-list, and gladly send a copy to anyone who wants one.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2706
	From: hdavies-champendal
	Date: Mi Dez 18, 2002 1:57 

	Subject: a lurker not wanting to be culled !


	Dear all
having thought ten times before pressing send, just to say i'm very pleased
to see that the list is going on. Having lurked for a year now, always
interested and intrigued by what has been discussed, even tho' some of the
time i was completely at sea when things got furiously theoretical, I
confess to never having participated as my work environment is so totally
different from what i deduce from reading the contributors , that is to say
: French state school in a very deprived part of town, big classes of 30,
spotty, teenagers, many of whom can barely string together a few words in
their own language ! A captive public, with of course an obligation to
provide end of term marks: 1st, 2nd, etc. Anyway even if i don't participate
actively to the list, who knows maybe i'll dive in soon ! and it is a nice
breath of fresh air after 7 hours of breaking up fights, telling Thomas to
stop flicking snot at Sarah, explaing to Karim that telling his music
teacher to F*** off was not a good idea ...........
Keep on going !
helen



	


	Group: dogme
	Message: 2707
	From: Andras Chernel
	Date: Mi Dez 18, 2002 2:29 

	Subject: Re: Fwd: a little less action


	Good question Denos!

Re: I was wondering what you do when two or three students are 
doing fine but the rest are not and aren't very interested, either, in 
what the successful ones are talking about.
----------------------------------------------------------------------------------------------
Each academic year I get at least one first year group, usually 
about twenty-six strong. Since I start from day one speaking in 
English, using the minimum Czech possible (e.g. giving the 
meaning of a word/phrase if I see a "glazed look" come over 
someone` s face), within a fortnight students "self-select" 
themselves out. Mostly I get to work with 18 - 22 in the end.

With all my uni students, without regard to their "actual skill level" 
or "studies orientation", I started by asking for their opinions on 
"Current Affairs" within or without the country. 

It was amazing how many had no opinion, professed not to read a 
newspaper, not to watch the news on TV etc. 

I asked them to prepare short 3 -5 minute mini-presentations on 
the subject of their choice ... virtually no-one did.

I offered them the chance to select topical issues to talk about the 
following week (giving them time to prepare the vocab, etc. ... 
almost no-one did).

So I selected articles from TIME magazine.
These are usually of the Top 50 Inventions` Top 30 Who' s Who in 
Dotcom companies; Top Persons of the Year, etc, or a variety of 
topics from the Taboo Issues (Photocopiable)Textbook. I wanted to 
"empower" them. They could choose the article to present, but 
HAD to present it and a discussion was attempted. Success was 
"patchy".

Last academic year, I had a second year group who had shown 
remarkable promise from the "get `n` go!". 

There were 5 "dominant personalities" - two of whom spoke 
excellent English and were opinionated; one of whom was a 
bookworm {Arthurian legends, LTR, Terry Prachett, Harry Potter, 
etc. - all in the original!} and opinionated; one of whom spoke less 
well, was somewhat introverted - but did technical translations to 
get by; and the last was simply "up there with the crowd", good but 
not brill...

Then there was a group of about eight to ten middling good, less 
inclined to speak their minds. And the balance (@ five to seven) 
trailed along, lollygagging, lumbering in the doldrums...

After half a semester, I asked them to write a short "appreciation" 
of these lessons. The top kids, more vocal/fluent were highly 
enthusiastic. The middle bunch were mildy enthusiastic - but 
complained about being overshadowed/complexed by the 
vocal/fluent ... and the rest - they simply seemed to switch into 
remote mode. Present but absent! Getting them to talk at all - even 
in Czech, was like trying to squeeze blood from a stone or a visit to 
the dentist - forcibly tearing response word by bloody word from 
their mouths.

Hairy Hound



	


	Group: dogme
	Message: 2708
	From: scott_thornbury
	Date: Mi Dez 18, 2002 3:00 

	Subject: Re: Fwd: a little less action


	--- In dogme@yahoogroups.com, "Dennis Newson" <dnewson@u...> wrote:
I 
> was wondering what you do when two or three students are doing fine 
but the rest are not and aren't 
> very interested, either, in what the successful ones are talking 
about.
> 
If it's simply a case of the others not speaking but LISTENING then 
there is less to worry about than if they are not engaged at all. 
Dick Allwright said, memorably, in a study he did ages ago on 
classroom interaction, in which one of the least vocal students in a 
class got the best results in a communicative test, that "for some 
students, at least, learning a language is a spectator sport".

Of course, this assumes that there's something worth "spectating".
Scott.



	


	Group: dogme
	Message: 2709
	From: colindaviesdc
	Date: Mi Dez 18, 2002 3:58 

	Subject: Too Young To Die


	I - a dormant though by no means extinct - subscriber feel drvien to
respond to Scott's temporary loss of faith. Some of us who are no
longer active in the EFL field have little to contribute to the
debate, but we read the postings religiously because we find them
intellectually stimulating. Yes, we are nothing but voyeurs and
surfers who take but do not give, but we enjoy and appreciate our
daily read. I am reminded of the mantra we always repeat on the radio
station where I work: for every listener who calls in there are a
thousand happy listeners. So please - all of you - have a great
Christmas and continue to allow us to read and be grateful for your
postings!



	


	Group: dogme
	Message: 2710
	From: Dennis Newson
	Date: Mi Dez 18, 2002 4:21 

	Subject: Re: Fwd: a little less action


	Andy,

I recognise the situation you describe from the past. Briefly, what used to work with German 
students was to always divide the large group of circa 35 into groups of about 4 and scatter them 
around the room. They had lots of fun, and with a bit of policing and eavesdropping from me they 
quickly got into the habit of talking in English. In groups of 4 it is not so easy, either, for 
one person to dominate. They all did an awful lot of talking. Their main criticism was that they 
picked up each other's bad English and didn't hear enough of my English English, but I told them 
they could hear me, or my colleagues, in other courses. This ('Language Practice') was their chance 
to talk and not just listen.


Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2711
	From: suemurray@i...
	Date: Mi Dez 18, 2002 5:39 

	Subject: Fwd: a little less action


	Dennis wrote: 
Sue, in your reflections you mention keeping two or three students engaged, or words to that 
effect. It must surely be a problem for many teachers that they have large groups or classes to 
deal with. Even if there is a marvellous breakthrough with a couple of students, how can the rest 
of the group be kept interested in their peers' progress? 



Think I gave the example of a teacher stopping a promising conversation between a few students in order to get on with the 'teaching agenda'; in this situation, better to show interest, join in and develop the thread of conversation - opening it up to the others in the class; if you open things up, they're 'open' for everyone; not a question of a group having to only listen to their peers or a restricted topic, but of everyone having the chance to join in if they want. Maybe they won't always find much inspiration, but the more you try ..... 

It's a bit like what can happen at the beginning of a lesson, or if the teacher is in the room a few minutes early; as students come in, you start talking together, and as others come in they join in, maybe adding to the thread, maybe deviating the conversation, and so on; sometimes a whole lesson can take off from these 'small' beginnings; sometimes not; but, again, it's about trying to give the opportunity and show that it is good and welcome, And it's also what often happens in out of classroom conversations - pubs, bars, staff rooms .... 

I suppose what I mean is that it's about starting points, showing willing, freedom to speak; you start off talking about one thing, but often the topic changes en route, and the more people who join in, the more different angles and threads can come up; 

yes, this would be difficult as a whole class activity with large classes; I rarely have more than 12-15 at the moment, but when I do it can work nicely picking up on a few initial whole class threads and then talking in groups to develop them; then regroup and exchange/compare or develop in different way with different people; 

just finished my last lesson of the year and I'm off - closed till the New Year, hope I don't miss TOO much!!! 

and happy holidays to you all. 
Sue 





-----------------------------------------------------

Salve, il messaggio che hai ricevuto
è stato inviato per mezzo del sistema
di web mail interfree. Se anche tu vuoi 
una casella di posta free visita il
sito http://club.interfree.it
Ti aspettiamo!

-----------------------------------------------------



	


	Group: dogme
	Message: 2712
	From: suemurray@i...
	Date: Mi Dez 18, 2002 5:49 

	Subject: a little less action


	just a few quick thoughts on Andras posting: 

Realize I'm in a privileged position having classes of a maximum of 12-15; and I can only talk from my own experience; but what Andras says is actually quite positive in lots of ways. I think it's a shame when students feel 'inferior' to their peers - they can learn a lot from each other both ways, it's not a race or a competition; also, I often see that less confident students learn more from listening to stronger peers than from teachers or coursebooks. But they need to have the right attitude and also feel bonded. Particularly dominant students can pose a different problem - using groups and re-groups can help this, of course. And, perhaps especially with teenagers, presenting a topic or topic choice can sometimes be less well received than working from 'small talk' - or 'doorstep themes' - and seeing what develops from that; obviously all this sort of stuff can be a fair old struggle with certain types of classes; but the results of the struggle seem to be often more positive and motivating - for most of the students anyway? - than no struggle at all, and relative to the alternatives??? Or not?? 

now I AM finally off - and happy holidays to everyone who's having one! 

Sue

-----------------------------------------------------

Salve, il messaggio che hai ricevuto
è stato inviato per mezzo del sistema
di web mail interfree. Se anche tu vuoi 
una casella di posta free visita il
sito http://club.interfree.it
Ti aspettiamo!

-----------------------------------------------------



	


	Group: dogme
	Message: 2713
	From: Julian Bamford
	Date: Do Dez 19, 2002 1:26 

	Subject: a little less action


	This question has been posed and responded to by several of us: "I was
wondering what you do when two or three students are doing fine but the
rest are not and aren't very interested, either, in what the successful
ones are talking about."

For most of the time, in most of my various classes, I put students in
pairs, and have people be with a different partner every class. This seems
to deal with the problem (if it is a problem--Scott reminded us that for
some, learning is a spectator sport) of poor group dynamics. And if a
student is having a horrible time with their partner--it happens
sometimes--they know they'll have someone else next class.

Scott wrote: "I might do a mailing shortly, in order to start culling the
list, whose numbers must hover somwhere between the 23 who answered the
poll and the 157 who are allegedly subscribed."

I forgot my yahoo password and couldn't vote, so make that hovering between
24 and 157.
Julian



	


	Group: dogme
	Message: 2714
	From: Dennis Newson
	Date: Do Dez 19, 2002 4:22 

	Subject: Re: a little less action


	Further to Scott's remark that for some learning is a spectator sport....

Rod Ellis (Learning a Second Language Through Interaction, Jon Benjamins, 1999, ISBN 90 272 4125 2) 
makes a similar point:

".... active learner participation in classroom discourse (or, at least, in sequences involving 
meaning negotiation) does not result in higher levels of acquisition than simply listening to the 
input generated by others. " p 251

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2715
	From: luke
	Date: Do Dez 19, 2002 9:05 

	Subject: Re: a lurker not wanting to be culled !


	Dear all,

Those also serve who sit and lurk. Although I believe you need spectators and readers for good writers, I too do not want to be culled, like a great white elephant. Can there be too many lurkers? Can there be too many elephants? 
I too have been a lurker and if Scott is going to go a-hunting, I thought I'd better say something to prove I am not totally parasitical. I've been reading the postings for about a year now and I've learned, I've laughed and generally been absorbed by the debates. There's been some great stuff: informative and combative. The tiffs and tantrums are, as others have said, all part of dogme's rich tapestry. If dogme is to have any value it must be in the context of life's great classroom with its motley crew of students and teachers, warts and all. The problem with a lot of methods with any kind of humanistic dimension is their - often - great distance from the unattractive, constrained context in which most teachers, especially 'non'-native teachers, work. For myself, I have always found learner input an essential element in my teaching and have used learner input in tandem with textbooks, good, bad or mediocre. I have found Deller's Lessons from the Learner and Kryszwezka and Campbell's Learner-Based Lessons key texts. So when Dogme erupted into ELT it was both a familiar tune and a welcome one. 
I don't think there was ever any doubt in the minds of ELT educators (teachers rather than testers: those who can teach, those who can't, test) that learner input was the heart of teaching and learning, from the Socratic dialogue to Paulo Freire, but for me the problem was not persuading the minority of (generally) privileged native-speakers to adopt a minimalist approach to teaching but the majority of ELT practitioners, for whom English is not a native language. In other words, I think there's a link between native speaker fluency, intuition and overall confidence with the language and receptivity to innovative methods, especially methods requiring a readiness to respond to language as it emerges rather than the prepacked language of textbooks, testbooks and teachers' books. From functional/communicative approaches to dogme we have seen waves of context-based learner-centred approaches, emanating largely from the Centre/BANA countries and implemented largely by native speakers who carry BANA culture inside them, wherever they go in the Centre or perphery. The uptake from the majority of practioners, in non-BANA culture, has been less positive.
It is interesting in this respect to look back over all of the dogme postings and identify just how few 'non'(sic)-native speakers have contributed to the debates. I think about 98% of contributions have been BANA-driven. The link between native-like discourse and native-like methodologies may be seen in the language of most of the postings from native speakers, which often begin or end with idioms or prefabricated language and variations on idioms or prefabricated language which are markers of membership of a native speech community. Is dogme , like the humanistic approaches of previous generations, largely native speakers talking to each other? There's nothing wrong with this, but it would be more useful to more students if more 'non-'native speakers could see their way to adopting or adapting methodologies that empower and enrich the learner. 
This 'puzzle' of progressive methodologies, the link between native-fluency and learner-based methodologies, is something we might discuss. Bear in mind that lexical appoaches and corpus-based approaches are also (largely) native speaker driven: what all of these tendencies in ELT have in common is the conviction that discourse in the here and now is more appropriate than made up language in the there and then; they all presuppose an ability to respond to language 'on your feet' as it were, to take it up and reshape it to serve the learners' interactive purposes. Riding the waves of spontaneous utterances and learning to balance between accuracy and fluecny, grammar and idiomaticity.
Finally, is there a link betwen the dogme debate and the English as an International language debate? They seem to overlap and occasionally collide, as you notice if you pop over to TEAvirtual. 

I think we should be told, before we are culled.

I hope the rest is not silence,

Spear-Shaker.


----- Original Message ----- 
From: hdavies-champendal 
To: dogme@yahoogroups.com 
Sent: Wednesday, December 18, 2002 3:57 PM
Subject: [dogme] a lurker not wanting to be culled !


Dear all
having thought ten times before pressing send, just to say i'm very pleased
to see that the list is going on. Having lurked for a year now, always
interested and intrigued by what has been discussed, even tho' some of the
time i was completely at sea when things got furiously theoretical, I
confess to never having participated as my work environment is so totally
different from what i deduce from reading the contributors , that is to say
: French state school in a very deprived part of town, big classes of 30,
spotty, teenagers, many of whom can barely string together a few words in
their own language ! A captive public, with of course an obligation to
provide end of term marks: 1st, 2nd, etc. Anyway even if i don't participate
actively to the list, who knows maybe i'll dive in soon ! and it is a nice
breath of fresh air after 7 hours of breaking up fights, telling Thomas to
stop flicking snot at Sarah, explaing to Karim that telling his music
teacher to F*** off was not a good idea ...........
Keep on going !
helen


To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2716
	From: Andras Chernel
	Date: Do Dez 19, 2002 10:05 

	Subject: Re: a little less action


	Happy holidays to you too Sue,

Just as a coda: The Czech educational system has essentially not 
undergone any major reform since the time of Maria Theresa 
(contemporary to Queen Victoria).

"Normal" tuition here is largely "rote learning". 
The teacher stands at the front and drone waffles away, the kids 
take zillions of notes. 

They use an expression here for "cramming/learning" which 
corresponds to scrapping/shredding the info and are "called to the 
blackboard" to spew/regurgiate it back to the teacher.

Ask someone to actually say what they think, what they feel, or 
"empower them by giving them choice and they are bewildered by 
what is essentially a "foreign" experience to them ... a great 
unknown ... what do "you want from them?" Where`s the catch?"

Sad ... but true

Hairy Hound aka Andras



	


	Group: dogme
	Message: 2717
	From: scott_thornbury
	Date: Do Dez 19, 2002 10:16 

	Subject: Re: a lurker not wanting to be culled !


	Have no fear, I'm not going to start an "off with their heads" 
campaign. I thought I'd simply mail anyone on the list who has opted 
NOT to receive emails or daily digests, to check that they are still 
lurking nevertheless. But, as a tactic for bringing the lurkers (and 
the spear shakers) out of the woodwork, the threat of culling has 
certainly been effective!
;) S



	


	Group: dogme
	Message: 2718
	From: Simon Gill
	Date: Do Dez 19, 2002 2:38 

	Subject: rumours of my demise are exaggerated


	Yesterday, dear friends, I abandoned my habit of at least six months and 
composed a message to the dogne group. For the first time in a looooooong 
time I felt I had something worthwhile to say. However, as I pressed the 
'send' button the steenkin' computer crashed on me and I see from today's 
digest that it never got through. Pity. 

The gist was (although of course it was far more intelligent and witty than 
the message I'm writing now) that it would be a crying shame for this fine 
list to be killed off when it's in the rudest of rude health. I am a member 
of zillions of lists and only one of them can be considered in the same 
league as dogme in terms of both the quality and quantity of the postings. 

Those of us who do post regularly and actively may be in a minority, but 
that doesn't mean we lurkers aren't eagerly sucking up scads of spiritual 
and intellectual sustenance from your words of wisdom. Indeed, it's 
precisely that that is usually the cause of my silence; when the debates are 
as rich and lively as they often are I feel that if I can't actually say 
something worthwhile then the best thing I can do is to shut up so as to 
avoid diluting the stream or diverting it into backwaters. Honestly! So I'm 
actually doing you all a favour by keeping quiet:) Maybe a lot of other 
lurkers are doing the same. 

Keep it up. 

Seasonal greetings to you all. 

Peace. 

Simon Gill



	


	Group: dogme
	Message: 2719
	From: Dennis Newson
	Date: Do Dez 19, 2002 3:05 

	Subject: Simple question


	Can someone remind me what BANANA stands for? Is it British, American, New Zealand, Australian, 
Canadian Natives?

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2720
	From: guiripoet
	Date: Do Dez 19, 2002 3:17 

	Subject: re: a little less action


	Andras, it looks like your learners confirm this quote from Neil 
Postman & Charles Weingartner's 'Teaching as a Subversive Activity': 

'...it is safe to say that just about the *only* learning that occurs 
in classrooms is that which is communicated by the structure of the 
classroom itself.' 
p31

I was just thinking that what we learn are relationships, and they 
add up to form cultures, so your Czech students have learned a 
particularly oppressive culture. So I guess it's not really 
suprising to see them floundering a bit when expected to take their 
first steps outside that culture. Rather you than me mate! 

Seriously though (not too seriously though!) one idea might be to 
take a line from Postman and Weingartner's book and try to get your 
learners to ask questions on the content of every topic that comes 
up. This is just a shot in the dark since I've never been in your 
position, butr they might be weaned into the habit of expressing 
themselves through pair and group work, as others on the list have 
suggested, and giving them structured tasks where writing/asking 
questions and finding out the answers are central. The questions 
would have to be genuine, in other words they have to have unknown 
information as the answer (unknown to the questioner), and then 
people would have to genuinely find out the missing information. 

I would try to be more specific but now I have to go and collect my 
kid from school. (not an excuse honest!)

Best of luck
Steve



	


	Group: dogme
	Message: 2721
	From: Dennis Newson
	Date: Do Dez 19, 2002 3:42 

	Subject: Re: re: a little less action


	Andy, with one group of students who seemed pathologically unable to express an opinion about 
anything I stripped the process down to the absolute, utter, banal essentials and tried to build 
up systematically from almost nothing to, well - something.

I showed them pictures, played pieces of music, read them poems etc. and then each and every one of 
them had to go through roughly the following steps.

Q1 Do you like it?

Yes/No (Everyone can say either "Yes" or "No", but I bullied them into making it a comprehensible 
statement, and not just an eyes-down mumble).

Q2 Give ONE word to describe what you have just seen, read, heard.

For many of these hard case students the word was "Stupid."


So

Q 2.1 Give ONE word.......EXCEPT the word used by someone before you.

Q3 Do you like it or not AND WHY?

(How long it took for many of them to see that the answer to Q2 was the answer to Q3).

"I don't know" was disallowed.


Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2722
	From: Andras Chernel
	Date: Do Dez 19, 2002 4:46 

	Subject: Re: re: a little less action


	Re: Andras, it looks like your learners confirm this quote from Neil
Postman & Charles Weingartner's 'Teaching as a Subversive 
Activity': ...it is safe to say that just about the *only* learning that 
occurs in classrooms is that which is communicated by the 
structure of the classroom itself.' p31
-------------------------------------------------------------------------------------------------
Believe me, I` ve been "flying by the seat of my pants" for ten years 
now, trying to make learning English not a chore or drudgery but a 
cheerful spark in the dim halls of erudition [or what passes for it 
locally].

Of course, the local yokels, with an alphabet soup of initials before 
and after their names look arrogantly down their deploring snoots 
upon this upstart. Of course, I ignore them and stick to my guns.

A telling "teacher joke" here is: "What is the difference between a 
pedagogue and a pedofile?" .... "The latter actually likes children".
... ` nuf said? 

Otherwise, thanks for the encouragement andd advice ... will give it 
a whirl after the "tivyfests" ... have a wonderful one and the best of 
health, bit o` wealth, and success to you all.

Hairy Hound/Andras [off for a couple of "suds"]



	


	Group: dogme
	Message: 2723
	From: Andras Chernel
	Date: Do Dez 19, 2002 4:47 

	Subject: Re: re: a little less action


	Denos,

Thanks for the linking post ... see my answer to Steve ... and the 
"rush"!!! H.H. 

Tomorrow is also a day!



	


	Group: dogme
	Message: 2724
	From: Liz Suda
	Date: Fr Dez 20, 2002 3:23 

	Subject: RE: rumours of my demise are exaggerated


	[Liz Suda] Simon Gill wrote: (amongst other things) [Liz Suda] ... ; when
the debates are
as rich and lively as they often are I feel that if I can't actually say
something worthwhile then the best thing I can do is to shut up so as to
avoid diluting the stream or diverting it into backwaters. Honestly! So
I'm
actually doing you all a favour by keeping quiet:) Maybe a lot of other
lurkers are doing the same.


Heartily endorse Simon's sentiments. The discussion on DOGME is inspiring
and energetic. I particularly like the debates about the purity or otherwise
of the DOGME approach. Still trying to determine how purist it actually is
as there seem to be differences of opinion. But all in all if one can't say
it better, why say anything at all... Happy Christmas to you all, and thanks

Liz Suda
(in Melbourne)



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2725
	From: luke
	Date: Fr Dez 20, 2002 7:46 

	Subject: Re: Simple question


	Dennis,

you seem to have a pretty good idea already what BANA stands for: Britain, Australasia and North America so I suppose 'BANANA' is a little joke and it's a good one because the dominance of BANA forms of language (native varieties), imposed on the periphery New Englishes and on English as a Lingua Franca may lead to the countries in the periphery becoming linguistic banana republics. Holliday uses the term BANA in his Appropriate Methodology book but the concept of the centre and periphery has been developed by Kachru and Canagarajah, amongst others. 
My feeling is that there is a tendency to assume centre language varieties and methodologies are appropriate for language teaching everywhere and I was wondering what the connection was, if any, between dogme and native-like fluency. Dogme is a kind of emergent methodology going hand in glove with emergent language and you have to be pretty versatile with the language in the first place to respond to and reshape student language as it comes up rather than follow a fixed syllabus. It's perhaps one reason why grammar Macnuggets are so popular amongst 'non'-native speakers of the language and even why modest methodologies, in terms of learner-centredness, such as those inspired by the Communicative Approach, have never really caught on with most 'non'-native teachers. 
Because dogme principles are important to the educational enterprise I was wondering how these principles might be mediated to appeal to textbook-using, macnugget-munching teachers around the world and thereby reach more students, who deserve more than a textbook/testbook approach to learning. Over the months this site has come up with some useful ideas, and it is why I too came out of the woodwork and asked not to be culled and also, I hope, helping to convince Scott that dogme and this group in particular are worth saving from extinction.


Spear Shaker
----- Original Message ----- 
From: Dennis Newson 
To: dogme@yahoogroups.com 
Sent: Thursday, December 19, 2002 5:05 PM
Subject: [dogme] Simple question


Can someone remind me what BANANA stands for? Is it British, American, New Zealand, Australian, 
Canadian Natives?

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2726
	From: Dennis Newson
	Date: Fr Dez 20, 2002 9:13 

	Subject: Re: Simple question, EMTS/non-EMTS


	Spear Shaker (I wonder if he is a direct descendent) in his two postings on BANA etc. raises again 
the serious question: 

to what extent is dogme a list of EMTS (English as a mother tongue speakers ) communicating amongst 
themselves?

I believe many TEFL/TESL lists are dominated by EMT speakers. But there is a serious question here 
for dogme in particular, as SS mentions: Can non-EMTSs do dogme?



Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2727
	From: Adrian Tennant
	Date: Fr Dez 20, 2002 9:20 

	Subject: Re: Simple question, EMTS/non-EMTS


	Although I agree with Spear Shaker's (nice ndp, Luke!) observations about
many 'non'-native speakers relying on textbooks etc. I think that only
applies to the ones who have got them (ah! State the obvious Adrian!!!). But
what I mean here is that there are thousands upon thousands of teachers
around the world who don't have textbooks to use (or possibly one tattered
copy of something BC - before communicative! - with no copies for the
students, no extra materials, no photocopier and no PCs). I guess they are
the purest form of Dogme.

Dr Evil



	


	Group: dogme
	Message: 2728
	From: scott_thornbury
	Date: Fr Dez 20, 2002 9:36 

	Subject: EMTs, NESTs and other fabulous beasts


	This issue of non-EMTs, Non-natives, NESTs or what have you, recurs 
frequently: Jeremy Harmer once complained to me (off-list) that "you 
are in danger (...) of constantly promoting a cultural monotheism. 
Just what kind of teachers are you addressing?" - and that triggered 
my posting 853 and the ones that followed, including a thoughtful 
response from Jane Arnold (857). It's an issue that won't lie down, 
and although I've done "dogme" workshops in places as far afield as 
Poland, Turkey and Brazil, it's 
significant/disheartening/unsurprising [take your pick] that these 
events have attracted very few non-native speaker teachers to the 
list. Was Jeremy right after all?
Scott



	


	Group: dogme
	Message: 2729
	From: F. Mortes
	Date: Fr Dez 20, 2002 10:39 

	Subject: Re: EMTs, NESTs and other fabulous beasts


	Scott,

A local magazine for teachers here in Barcelona once asked you what you 
thought made for a good teacher. Your answer was: good knowledge OF the 
target language (language proficiency), good knowledge ABOUT the target 
language (Lang. awareness, call it what you like) and good 'teaching 
skills' (anything from organising group work efficiently to showing 
empathy when necessary, etc).

At no point did you add, "well, and having a UK passport surely is a 
plus". And for that, I thank you. But, unfortunately, for many employers 
in many countries being a native speaker is definitely a plus, 
particularly in the private language schools sector. Equally (at least 
in my country), the state school system is largely off-limits to the 
vast majority of qualified, experienced native speaker teachers.

In my opinion, this is a sad state of affairs. But it might explain why 
you've had few non-nests attending Dogme session, as I would imagine 
these are aimed/marketed more toward the private sector.

Francesc




PS: Please let's keep the list running. I don't post very often, only 
when I feel I have something useful to contribute, but I read every 
single message.

PPS: Bones Festes a tothom.

On Friday, December 20, 2002, at 10:36 AM, scott_thornbury 
<sthornbury@w...> wrote:
> it's
> significant/disheartening/unsurprising [take your pick] that these
> events have attracted very few non-native speaker teachers to the
> list. Was Jeremy right after all?



	


	Group: dogme
	Message: 2730
	From: Dennis Newson
	Date: Fr Dez 20, 2002 12:03 

	Subject: Re: EMTs, NESTs and other fabulous beasts


	It is likely that the following remark has been made before on a list where new members can join 
at any time and discussion are cyclical.

Nevertheless....


It isn't too surprising that people for whom English is a second or foreign language are going to 
be hesitant about sending a public message in that foreign tongue.


There is a logical consequence, of course, but back one comes to the advantages of belonging to a 
forum that uses a language the majority understands, however uneasy some English MT speakers may 
feel about the role their language has world-wide.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2731
	From: Jay Schwartz
	Date: Fr Dez 20, 2002 7:01 

	Subject: Re: Simple question, EMTS/non-EMTS


	With regards to the current discussion on non-native speakers, I recognize that some non-EMT teachers might be a bit self-conscious (usually unjustifiably so) when involving themselves in a circle of EMT speakers. This is certainly the unfortunate experience I ("he"from the States) have had working and living in Greece. As a native speaker (stop laughing!), I'm tired of being labeled as such, because it is a bit of a "bum rap"that some how, where I was born, imbues me (or perhaps I should say imbrues me ) of having the potential of being a better EFL/ESL teacher, regardless of my experience and education. 

At our last local TESOL convention, my presentation was entitled "Look Ma, No Coursebook!(Improvisational Teaching Out on a Limb)". The focus of the presentation was threefold: (1) To focus a bit on DOGME (2) to help local teachers unchain themselves from their coursebooks, and (3) to foster the idea that being able to improvise in the classroom is not something that is innate to certain personality laden teachers. Rather, the ability to improvise comes from a combination of experience and training (or at the very least taking an interest in your chosen profession) and the development of a personal "bag of meaningful teaching tricks". The combination helps you to recognize and play off of the language (accurate or inaccurate) that emerges from the students. The attendees were predominantly non-native Greek teachers. While most of the audience seemed to pick up on what I was saying (which was surprising because of my not having slept for three days as the convention coordinator and I wasn't even sure what I was saying!).

Not considering a possible non-EMT issue, a few colleagues, threw me for a loop by approaching me after the presentation with the following (non-sarcastic) comments:

1. "Oh you can do stuff like that (discussion oriented classes) in your classes because you are a native speaker and quite comfortable with the language". 

2. Another comment was "Oh, it's easy for you Jay because you are a native speaker and love to talk in public"... (polite way of saying I have big mouth I guess)."

3. "... my students don't seem to have anything to say in class and I can't have a conversation with myself. That's why working with a coursebook is safer and easier for me..".

After talking to them for awhile however, I began to suspect that the issue was not so much that they were non-native English speakers but more so that they didn't have much training (or experience), and were basically dogmatically following the same well tread "swear by the coursebook" path that THEIR non-EMT and probably non-trained teachers of English had taken. Honestly I think that our students are much more understanding .... assuming they are given half the chance! So basically, promoting DOGME is a good way of breaking what has become a viscous pedagogic circle in some circles. Yet another reason why the DOGME list should stay open. 

In my classes, sometimes I "do it" DOGME style and sometimes I don't. The issue is that I feel I CAN, when I feel it is warranted, not because of who I am, but because of what I've become. 

- Jay



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2732
	From: Luke Meddings
	Date: Fr Dez 20, 2002 7:46 

	Subject: Re: being/becoming


	> In my classes, sometimes I "do it" DOGME style and sometimes I don't. The
issue is that I feel I CAN, when I feel it is warranted, not because of who
I am, but because of what I've become.
>

Happy Christmas and New Year, Jay Schwartz

Happy Christmas and New Year, everyone

-----------------------------------------------------------------
Luke Meddings
London
-----------------------------------------------------------------



	


	Group: dogme
	Message: 2733
	From: scott_thornbury
	Date: Fr Dez 20, 2002 7:48 

	Subject: Re: Simple question, EMTS/non-EMTS


	Nice one Jay. I can't resist cutting and pasting this bit of a review 
I wrote (of Jenny Jenkins phonology book, which is brilliant but 
which she spoils by demonising native speaker teachers): 

"...it is not the difference between native or non-native that 
matters so much as the difference between good and bad. I have seen 
appalling teachers and I have seen brilliant ones, and their 
nativeness or non-nativeness seemed to have had nothing to do with 
it - neither from my perspective, nor, I believe, from the 
perspective of their students...."

Scott



	


	Group: dogme
	Message: 2734
	From: Fiona M
	Date: Fr Dez 20, 2002 9:27 

	Subject: Re: Re: Simple question, EMTS/non-EMTS


	Sorry about not joining in much these days, but I just don't have the time.........
However, one point re. the NESTness of lists is that when you write for a public, you do handstands sometimes to express yourself at least semi-clearly. Plus, there's a sort of style snobbery about writing for an audience (which is what this is) along with the feeling of being judged.
I have noticed that nearly all the Spanish folk who have sent me threads for the TEAvirtual group have asked me to proofread their texts. Their English is excellent, but they don't feel confident. Just as Francesc is one of the few non-BANAs in dogme, we have I think 3 non-BANAs over there (or BANANAS, being a Canary group). I guess it's a type of stage fright.............I don't know how far it indicates a response to dogme itself. When I train people for oposiciones, we do a LOT on dogme and they take to it fine. As one of you said (I AM sorry, I don't have enough seconds to look for who) I think it boils down to training - and spreading the word.

Gotta go. Hope it's coherent.
If I don't land beforehand, HAVE A WONDERFUL CHRISTMAS

Fiona
----- Original Message ----- 
From: scott_thornbury <sthornbury@w...> 
To: dogme@yahoogroups.com 
Sent: Friday, December 20, 2002 7:48 PM
Subject: [dogme] Re: Simple question, EMTS/non-EMTS


Nice one Jay. I can't resist cutting and pasting this bit of a review 
I wrote (of Jenny Jenkins phonology book, which is brilliant but 
which she spoils by demonising native speaker teachers): 

"...it is not the difference between native or non-native that 
matters so much as the difference between good and bad. I have seen 
appalling teachers and I have seen brilliant ones, and their 
nativeness or non-nativeness seemed to have had nothing to do with 
it - neither from my perspective, nor, I believe, from the 
perspective of their students...."

Scott



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2735
	From: Julian Bamford
	Date: Sa Dez 21, 2002 2:44 

	Subject: culture


	Words and ideas echo from recent postings--
Jeremy to Scott: dogme is in danger of promoting a cultural monotheism
Someone in Jay's audience: my students don't seem to have anything to say
in class
And the observation by many of us that good and bad teaching cuts across
the native/non-native divide

The other day I realized that the English I teach is in the context of, or
promotes if you will, Japanese culture. Sometimes I listen to the campus
lunchtime radio broadcast, and the similarity between the show's theme that
day and my lesson topic is often uncanny. "Do you have any regrets about
2002?" "Are you looking forward to Christmas (the answer depending on
whether you are dating anyone, for Christmas means romance to young
adults)?" "Are you going to do any winter sports?" These are not a
million miles from what young people talk about in many English-speaking
cultures, but there is a definite Japanese shading to the questions and
their answers. If these are the topics that students are talking about in
their own language, it isn't surprising that, given the right support, they
have lots to say about them in English in the classroom. My students chat
incessantly in class.

I'm not bicultural enough to write lesson plans that reflect my students.
But maybe that's not it: the truth is my life is different to theirs. So,
to ensure that the students will chat incessantly, my lesson topics are
chosen by a (very dogmetic) Japanese colleague. My dogme depends on a
non-native sensibility.

The culture that a dogme approach embodies depends on where the teaching
takes place, but even in ESL situations, teaching a language where it is
spoken, if the students are at the heart of the lesson, it will be the
unique and always shifting culture of an immigrant population.



	


	Group: dogme
	Message: 2736
	From: luke
	Date: Sa Dez 21, 2002 6:57 

	Subject: Re: culture


	The responses to my raising the issue of native-like fluency and methodology have slid imperceptibly into the well-trodden path of ns / nns : who's best? That's not what I meant at all. The association between good teaching and native competence is rightly discredited and not really worth wasting more words on. Let's dismiss once and for all the fallacy that native-speaker means good teacher.
Some postings have identified the real issue and that is the association of particular methodologies with native-like competence, which does not mean necessarily better methodologies, because there is no evidence that there are 'right methods' - only good teachers and bad teachers I don't think in other words that declaring a commitment to dogme makes you a better teacher. The same goes for any methodology. It is not a deficit for a non-native teacher or any other teacher for that matter not to teach in a dogmetic fashion or even a humanistic or communicative fashion.
It's just that all innovative methods tend to emanate from the centre-native speaker domain and all of them pressupose an anti-formalistic anti-grammatical bias, which is precisly the one that native-speakers excel at, due to their intuiition and thousands of lexical phrases stored in their mental lexicon. 
As a non-native speaker of Spanish if I were ever to teach the language (!) I sense that the area I'd be weak in is precisely in the lexical / emergent grammar area; the only possible way I could teach Spanish and indeed the only way I've seen it taught by non-native speakers of Spanish is by hanging on to the grammatical system for dear life. This does not mean they were not good teachers, because some of them were able to do the things that really do matter in class, such as establishing rapport, creating enthusiasm and motivation, being good at explaining things, humour and giving the lesson a flow which carries the learners along (and so on) 
. I have a Spanish teacher now who, like Scott's Catalan teacher, is mostly textbook-bound and grammar-fixated but occasionally forgets herself and just lets us talk in Spanish about whatever happens to come up. Sometimes this is more interesting than the textbook but often it is just as routine and lifeless, simply because those other teacher qualities are absent, rapport and flow etc. A dogme movie can be a masterpiece or a big yawn; a Hollywood extravganza can be an insult to our intelligence or an unforgettable experience. I'd much rather read a text in the book about Garcia Marquez than listen to experiences of fellow students related with no feeling or obvious interest in what they are saying. And what they're saying may be a big yawn anyway.
In other words, it is reductive and simplistic to identify any method with good teaching, just as it is reductive to collapse the good teacher into the native teacher. For the record, my personal preference is for dogmetic type teaching, within a Freirian framework, which I happen to find congenial. I don't think however this is what makes me a good or a bad teacher. 
Back to the point: why is it that there is so little uptake by the majority of teachers of English (ie, nns) of modern approaches, from communicative to dogmetic, and yet the majority of nns teachers had no problem adopting audio-lingual approaches and indeed still teach within that framework and even a grammar-translation framework? (now, count to ten before you automatically associate those last two methods with 'bad teaching': that's not what I meant at all..)

Spear Shaker
----- Original Message ----- 
From: Julian Bamford 
To: dogme@yahoogroups.com 
Sent: Saturday, December 21, 2002 4:44 AM
Subject: [dogme] culture


Words and ideas echo from recent postings--
Jeremy to Scott: dogme is in danger of promoting a cultural monotheism
Someone in Jay's audience: my students don't seem to have anything to say
in class
And the observation by many of us that good and bad teaching cuts across
the native/non-native divide

The other day I realized that the English I teach is in the context of, or
promotes if you will, Japanese culture. Sometimes I listen to the campus
lunchtime radio broadcast, and the similarity between the show's theme that
day and my lesson topic is often uncanny. "Do you have any regrets about
2002?" "Are you looking forward to Christmas (the answer depending on
whether you are dating anyone, for Christmas means romance to young
adults)?" "Are you going to do any winter sports?" These are not a
million miles from what young people talk about in many English-speaking
cultures, but there is a definite Japanese shading to the questions and
their answers. If these are the topics that students are talking about in
their own language, it isn't surprising that, given the right support, they
have lots to say about them in English in the classroom. My students chat
incessantly in class.

I'm not bicultural enough to write lesson plans that reflect my students.
But maybe that's not it: the truth is my life is different to theirs. So,
to ensure that the students will chat incessantly, my lesson topics are
chosen by a (very dogmetic) Japanese colleague. My dogme depends on a
non-native sensibility.

The culture that a dogme approach embodies depends on where the teaching
takes place, but even in ESL situations, teaching a language where it is
spoken, if the students are at the heart of the lesson, it will be the
unique and always shifting culture of an immigrant population.



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2737
	From: Dennis Newson
	Date: Sa Dez 21, 2002 8:21 

	Subject: Re: culture


	Spear Shaker asks:

" .....why is it that there is so little uptake by the majority of teachers of English (ie, nns) 
of modern approaches, from communicative to dogmetic, and yet the majority of nns teachers had no 
problem adopting audio-lingual approaches and indeed still teach within that framework and even a 
grammar-translation framework? "

Does it perhaps have something to do with the hard fact that in many countries teachers of foreign 
languages (nns) are so badly paid that they have to do two or three jobs to provide for themselves 
and their families. They haven't the time, the rewards, the motivation or the encouragement to 
explore modern approaches.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2738
	From: guiripoet
	Date: Sa Dez 21, 2002 9:10 

	Subject: wishbone + reported speech


	David wrote that verbs don't refer to other verbs but to events in 
the real world, or words to that effect. Too true. A good way of 
bringing this home to trainees I discovered when trying to do inputs 
on reported speech (it wasn't my idea...). The 'rules' of reported 
speech are notoriously difficult to extract from any genuine speech 
event. I found that playing go-betweens demonstrated this 
effectively, although it's meant to do the opposite. (Go-betweens: 
groups of 3: an estranged couple who aren't speaking and a mutual 
friend: the friend reports messages from one to the other, with the 
aim of reconciling them.) The group's verbs inevitably focus on real 
events and the back-shift (previously inputted) is dropped. The 
activity's fun and in the feedback you ask about the backshift - OH 
YEAH!! WE FORGOT!! Then you explore the time references of the 
verbs and the subjective focus of the speakers briefly. This 
economically demonstrates the verb-->real event link. 

I thought I'd find lots of reported speech in newspaper articles and 
interviews. I did - but the backshifts backfired. An 'awareness-
raiser' based on an article about prostitution in Barcelona, with 
lots of real-world type quotes and reports, only showed that for 
immediacy journalists are more likely to write in the present than 
the past. 

Which brings us to one genuine context of reported speech: 
narrative. The backshift turns out to be dependent on DISCOURSE: a 
genre convention - which is presumably one reason why Bakhtin was so 
interested in reported speech.

There's a cartoon story about a murder in one textbook which points 
in the right direction (detective fiction) but the attempt to get 
people to backshift teh verbs is totally contrived. The logical 
conclusion iss to use literature. Or get people to write stories 
about the broken relationships in go-betweens.

Happy consumer-binge season! Lucky you who live in non-Christmas 
countries! Bah! Humbug!
Merry holidays anyway
Steve

ps I'm relieved the list isn't closing. For me it's like a teacher's 
room and university seminar rolled into one - only much better, with 
a density and variety of ideas in both practice and theoryt that's 
hard to keep abreast of - but well worth the effort.



	


	Group: dogme
	Message: 2739
	From: Tom Topham
	Date: Sa Dez 21, 2002 9:47 

	Subject: Re: culture


	I am confused!

Not that this is anything new, but this post twists my typical confusion in 
some new ways...

spear shaker says:

The responses to my raising the issue of native-like fluency and methodology 
have slid imperceptibly into the well-trodden path of ns / nns : who's best?

I says:

I haven't seen any of that, was I napping at some point?

spear shaker concludes with:

Back to the point: why is it that there is so little uptake by the majority 
of teachers of English (ie, nns) of modern approaches, from communicative 
to dogmetic, and yet the majority of nns teachers had no problem adopting 
audio-lingual approaches and indeed still teach within that framework and 
even a grammar-translation framework?

I says:

You seem to have very clearly answered this question earlier in your post! 
I mean the part where...

spear shaker says:

...innovative methods tend to emanate from the centre-native speaker domain 
and all of them pressupose an anti-formalistic anti-grammatical bias, which 
is precisly the one that native-speakers excel at, due to their intuiition 
and thousands of lexical phrases stored in their mental lexicon.

(spear shaker follows up with further examples of him teaching Spanish, 
etc.)

I says:

I agree with your conclusion, and it seems so clear and obvious that I 
wonder where the debate is going to come from. Any straw men in the crowd 
who would like to take issue with spear shaker?

I put a line of smilies here to highlight, underline, reinforce my friendly 
and non-threatening intent:

:) :) :) :)

I count to 10, and push send.

Grumpy Tom


_________________________________________________________________
The new MSN 8: smart spam protection and 3 months FREE*. 
http://join.msn.com/?page=features/junkmail&xAPID=42&PS=47575&PI=7324&DI=7474&SU= 
http://www.hotmail.msn.com/cgi-bin/getmsg&HL=1216hotmailtaglines_smartspamprotection_3mf


	


	Group: dogme
	Message: 2740
	From: Dennis Newson
	Date: Sa Dez 21, 2002 9:50 

	Subject: Re: wishbone + reported speech


	During the Christmas break I will try to find an article from the 60s that shows you how Dickens 
used Reported Speech. As you can imagine, he stuck to no rules, but slipped between the actual 
words spoken, thought, and reports of them in a dazzling stylistic display.

Direct/Indirect Speech is one of those topics that have been seized upon as teachable and 
examinable but it's largely a non-topic in genuine language use and, as Steve aka Guiripoet rightly 
observes, it is a written stylistic device.


The most authentic, though very formal examples of Reported Speech I've come across are the law 
reports in the Times.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2742
	From: luke
	Date: Sa Dez 21, 2002 11:51 

	Subject: Re: culture


	Dear Grumpy-Smiley Tom,

thanks for your response. Very helpful. 
Yes, I do think the way contributions, on the dogme and TEAvirtual sites, have sprung to the defence of the good nns teacher and their stress on the fact that it's not who you are but what you have become as a teacher that matters suggests that the debate was about the relative merits of ns/ nns teachers. Anyway, it wasn't meant to be.
I am pleased to hear but reluctant to believe that everyone agrees that progressive learner-centred methodologies, and those that foreground authentic spontaneous language use, are tied to a ns ELT-world-view that often excludes and may disempower teachers for whom English is not a mother-tongue. I think it's simplistic and potentially head-in-the-sandish to virtuously defend the equality of the nn/nns teacher, ignoring crucial differences in the kind of English the various groups feel at home with and of course the contexts in which people work.

I am suggesting that methodological proposals carry with them both linguistic and socio-cultural implications; empowering the nns teacher may be related to our stance on English as an international language v English as a native language; I think dogme is the tip of an ideological iceberg and I suppose I thought it was worth exploring what lies beneath the surface, but I am relieved to hear from what you say that there's nothing much to debate. 

Spear Shaker
----- Original Message ----- 
From: Tom Topham 
To: dogme@yahoogroups.com 
Sent: Saturday, December 21, 2002 11:47 AM
Subject: Re: [dogme] culture




I am confused!

Not that this is anything new, but this post twists my typical confusion in 
some new ways...

spear shaker says:

The responses to my raising the issue of native-like fluency and methodology 
have slid imperceptibly into the well-trodden path of ns / nns : who's best?

I says:

I haven't seen any of that, was I napping at some point?

spear shaker concludes with:

Back to the point: why is it that there is so little uptake by the majority 
of teachers of English (ie, nns) of modern approaches, from communicative 
to dogmetic, and yet the majority of nns teachers had no problem adopting 
audio-lingual approaches and indeed still teach within that framework and 
even a grammar-translation framework?

I says:

You seem to have very clearly answered this question earlier in your post! 
I mean the part where...

spear shaker says:

...innovative methods tend to emanate from the centre-native speaker domain 
and all of them pressupose an anti-formalistic anti-grammatical bias, which 
is precisly the one that native-speakers excel at, due to their intuiition 
and thousands of lexical phrases stored in their mental lexicon.

(spear shaker follows up with further examples of him teaching Spanish, 
etc.)

I says:

I agree with your conclusion, and it seems so clear and obvious that I 
wonder where the debate is going to come from. Any straw men in the crowd 
who would like to take issue with spear shaker?

I put a line of smilies here to highlight, underline, reinforce my friendly 
and non-threatening intent:

:) :) :) :)

I count to 10, and push send.

Grumpy Tom


_________________________________________________________________
The new MSN 8: smart spam protection and 3 months FREE*. 
http://join.msn.com/?page=features/junkmail&xAPID=42&PS=47575&PI=7324&DI=7474&SU= 
http://www.hotmail.msn.com/cgi-bin/getmsg&HL=1216hotmailtaglines_smartspamprotection_3mf


To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2743
	From: luke
	Date: Sa Dez 21, 2002 12:37 

	Subject: Re: culture


	Dear Grumpy-Smiley Tom,

thanks for your response.
Yes, I do think the way contributions, on the dogme and TEAvirtual sites, have sprung to the defence of the good nns teacher and their stress on the fact that it's not who you are but what you have become as a teacher that matters suggests that the debate was about the relative merits of ns/ nns teachers. I am pleased to hear but reluctant to believe that everyone agrees that progressive learner-centred methodologies, and those that highlight authentic spontaneous language use, are tied to a ns ELT-world-view that often excludes and may disempower teachers for whom English is not a mother-tongue. I think it's simplistic and potentially head-in-the-sandish to virtuously defend the equality of the nn/nns teacher, ignoring crucial differences in the kind of English the various groups feel at home with. 

I am suggesting that methodological proposals carry with them both linguistic and socio-cultural implications; empowering the nns teacher may be related to our stance on English as an international language v English as a native language; I think dogme is the tip of an ideological iceberg and I suppose I thought it was worth exploring what lies beneath the surface, but I am relieved to hear from what you say that there's nothing much to debate. 

Spear Shaker
----- Original Message ----- 
From: Tom Topham 
To: dogme@yahoogroups.com 
Sent: Saturday, December 21, 2002 11:47 AM
Subject: Re: [dogme] culture




I am confused!

Not that this is anything new, but this post twists my typical confusion in 
some new ways...

spear shaker says:

The responses to my raising the issue of native-like fluency and methodology 
have slid imperceptibly into the well-trodden path of ns / nns : who's best?

I says:

I haven't seen any of that, was I napping at some point?

spear shaker concludes with:

Back to the point: why is it that there is so little uptake by the majority 
of teachers of English (ie, nns) of modern approaches, from communicative 
to dogmetic, and yet the majority of nns teachers had no problem adopting 
audio-lingual approaches and indeed still teach within that framework and 
even a grammar-translation framework?

I says:

You seem to have very clearly answered this question earlier in your post! 
I mean the part where...

spear shaker says:

...innovative methods tend to emanate from the centre-native speaker domain 
and all of them pressupose an anti-formalistic anti-grammatical bias, which 
is precisly the one that native-speakers excel at, due to their intuiition 
and thousands of lexical phrases stored in their mental lexicon.

(spear shaker follows up with further examples of him teaching Spanish, 
etc.)

I says:

I agree with your conclusion, and it seems so clear and obvious that I 
wonder where the debate is going to come from. Any straw men in the crowd 
who would like to take issue with spear shaker?

I put a line of smilies here to highlight, underline, reinforce my friendly 
and non-threatening intent:

:) :) :) :)

I count to 10, and push send.

Grumpy Tom


_________________________________________________________________
The new MSN 8: smart spam protection and 3 months FREE*. 
http://join.msn.com/?page=features/junkmail&xAPID=42&PS=47575&PI=7324&DI=7474&SU= 
http://www.hotmail.msn.com/cgi-bin/getmsg&HL=1216hotmailtaglines_smartspamprotection_3mf
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	Group: dogme
	Message: 2744
	From: Adrian Tennant
	Date: Sa Dez 21, 2002 1:45 

	Subject: Re: wishbone + reported speech


	But Steve (Guiripoet) isn't the lack of evidence in 'real' life when looking
at Reported Speech (and the *mythical* rules) a clear indication that the
'rules' in a book are in fact based more on other books and 'intuition' than
on reality.

I'd much prefer to be teaching *real language* than back-shifting into a
non-existent world.

Dr Evil



	


	Group: dogme
	Message: 2745
	From: Fiona M
	Date: So Dez 22, 2002 12:07 

	Subject: Re: culture


	This is such as huge area, isn't it?
I don't know that teachers are so much classifiable by their native tongue, inasmuchas response to methodology is concerned, as by what they teach. I feel there is an ENORMOUS difference between ELL and ESS (trendy Canary-speak for English as a Living Language and English as a School Subject). Most of us born into English speaking cultures are teaching ELL, I'm willing to bet, which by definition has an emphasis on communication as listening and speaking, pragmatics, social competence etc etc. I'm also willing to bet that we are teaching ELL because we are either outside mainstream education and in TEFL, or work in universities, which assume a relatively high level of student interest and sense of engagement. These are contexts which also assume a vision of English as something with an application outside the classroom. Most teachers born in the country they are working in (Turkey, Spain, Korea, Greece wherever.........) are going to be in the main education system, which generally has very little to do with competence and a lot to do with performance and numbers-at-the-end. They may also spend most time on social problems in the classroom, rather than on English itself. I guess the old grammar trannie approach, along with gapfills and circle-the-correct-option are so much easier to quantify, and whilst Scott's idea of giving explanations for when the supposedly incorrect option might be correct is really a good idea, in a classroom where no-one is actually interested in English, or can see the point of it, the teacher is unlikely to interested in activites which may reduce his/her control and require higher levels of thought and concentration. Mainstream systems tend to follow coursebooks and syllabi too.............

What I see at conferences is the majority of teachers (both NS and NNS) interested in fun, interesting activities - games with bits of paper and music and photocopies - and 'cool' towards the more theoretical talks in general. If you are presenting a teaching philosophy, only your more dedicated teachers are listening anyway. And if that approach is not immediately implementable as a 'miracle solution', you'll get polite smiles and evasive comments on the feedback sheets. This is why I think training is crucial. I said before, I train mainstream, NNS teachers (a few a year, not bigtime) and we look at dogme as an integral part of their bag of techniques. They are, without exception, open to it, as it broadens their repertoire, gives them more tools to work with and allows more interest and motivation for their students. We marry dogme using dictionaries and grammars with coursebook courses and government syllabi, as a way of making these coherent and showing the students the value of ELL. We also look at ways of accessing the students' inner lives and imaginations as a way to activate their response to dogme and motivate them, and it seems to work.

So, perhaps it has more to do with privileged training, the mainstreams being trained by TEFLers, crossing over the two sectors and reducing or blurring the differences. Perhaps not..........

Fiona
there's nothing like a bit of dogme when you're feeling down! :-)




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2746
	From: dogme@yahoogroups.com
	Date: So Dez 22, 2002 8:39 

	Subject: Poll results for dogme


	The following dogme poll is now closed. Here are the 
final results: 


POLL QUESTION: "Even in the act of naming, we make 
metaphors". (A.S.Byatt)

Dogme started as a metaphor. Or an 
analogy. It was an act of naming. It 
became a movement. Like all movements, 
it has moved on. 

Interestingly (because analogous) the 
dogme 95 filmmakers have moved on too. 
This is from their website: 

"The Dogmesecretariat is closing. 
June 2002 
Back to basic anarchism 
In 1995 the Dogmebrothers launched the 
groundbreaking manifesto “The Vow of 
Chastity”, and made 4 films that were 
both critically and commercially 
acknowledged world-wide. They 
encouraged filmmakers all over the 
world to reconsider the conventions of 
moviemaking. The challenge was taken 
and by now 31 different dogmefilms have 
been made in Korea, Argentina, Spain, 
USA, France, Switzerland, Norway, Italy 
and of course Denmark. These films show 
the very diverse interpretations of the 
ten Dogmerules, and perhaps the need of 
them.. The manifesto of Dogme 95 has 
almost grown into a genre formula, 
which was never the intention. As a 
consequence we will stop our part off 
mediation and interpretation on how to 
make dogmefilms and are therefore 
closing the Dogmesecretariat. The 
original founders have moved on with 
new experimental film projects, as we 
have moved on. In addition to that we 
do not have any economic foundation to 
continue our work, which have indeed 
been a broadening journey..."

Dogme ELT has been a broadening journey 
for me. But I think it has outlived its 
usefulness. Recent postings would 
suggest as much. It seems tired. Go 
back to the postings of early and mid 
2000. Bliss was it in that dawn etc.

Fewer and fewer postings about how 
people are engaging with the dogme 
principles in their own classrooms - 
more and more stuff that has not even a 
notional connection with the dogme 
spirit. Not to mention the hissy fits!

The end of the year seems as good a 
time as any to draw things to a close. 

Accordingly, I propose we vote on it.

Scott 

CHOICES AND RESULTS
- I vote we close the dogme list as of the end of this month.., 2 votes, 8.00% 
- I vote we keep the dogme list open., 23 votes, 92.00% 
- I don't care either way., 0 votes, 0.00% 



For more information about this group, please visit 
http://groups.yahoo.com/group/dogme 

For help with Yahoo! Groups, please visit
http://help.yahoo.com/help/us/groups/


	


	Group: dogme
	Message: 2747
	From: Dennis Newson
	Date: So Dez 22, 2002 10:01 

	Subject: Re: Poll results for dogme


	So, the "Ayes" have it - dogme stays open according to the voting.

But

Is it time for a revision or reavowal of aims?

As psycho-analysts like saying: "What do we think?"


Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2748
	From: Jay Schwartz
	Date: So Dez 22, 2002 1:08 

	Subject: Re: Poll results for dogme


	Dennis writes:
>Is it time for a revision or reavowal of aims?
> As psycho-analysts like saying: "What do we think?"

As behavior-analysts like saying: "What do we see?"
So is it more focus or more content or both? Six of one, half a dozen of the
other I guess.

With regards to this e-group,

Happiest of Holidays and Best Wishes to all of you and your families!

- Jay



	


	Group: dogme
	Message: 2749
	From: Adrian Tennant
	Date: So Dez 22, 2002 1:16 

	Subject: Aims


	> Dennis writes:
> >Is it time for a revision or reavowal of aims?
> > As psycho-analysts like saying: "What do we think?"

The last few days have seen some very good postings, do we need a change? 

We did, but now?

Dr Evil



	


	Group: dogme
	Message: 2750
	From: Julian Bamford
	Date: Mo Dez 23, 2002 2:21 

	Subject: Aims


	Dr. Evil writes: The last few days have seen some very good postings.

I've enjoyed them, too. I'd like to especially thank Spear Shaker (12/21
"culture") for reminding me that effective teaching lies at a deeper level
than method. And Fiona (12/22 "culture") for pointing out the impact of
teaching a living language vs. a school subject. I usually think in terms
of student motivation, but the living language vs. school subject divide
is, again, a more powerful explanation of student and teacher behavior.
I've clipped bits of their postings below.
Julian

Fiona wrote, in part: "I feel there is an ENORMOUS difference between ELL
and ESS (...English as a Living Language and English as a School Subject)."

Spear Shaker wrote, in part: "the only possible way I could teach Spanish
and indeed the only way I've seen it taught by non-native speakers of
Spanish is by hanging on to the grammatical system for dear life. This does
not mean they were not good teachers, because some of them were able to do
the things that really do matter in class, such as establishing rapport,
creating enthusiasm and motivation, being good at explaining things, humour
and giving the lesson a flow which carries the learners along (and so on)

I have a Spanish teacher now who, like Scott's Catalan teacher, is mostly
textbook-bound and grammar-fixated but occasionally forgets herself and
just lets us talk in Spanish about whatever happens to come up. Sometimes
this is more interesting than the textbook but often it is just as routine
and lifeless, simply because those other teacher qualities are absent,
rapport and flow etc. A dogme movie can be a masterpiece or a big yawn; a
Hollywood extravganza can be an insult to our intelligence or an
unforgettable experience. I'd much rather read a text in the book about
Garcia Marquez than listen to experiences of fellow students related with
no feeling or obvious interest in what they are saying. And what they're
saying may be a big yawn anyway.

In other words, it is reductive and simplistic to identify any method with
good teaching."



	


	Group: dogme
	Message: 2751
	From: Jeff Bragg
	Date: Mo Dez 23, 2002 9:23 

	Subject: Re: Poll results for dogme


	So only two people voted for dogme closing down, eh?!

OK, own up - who was that other schmutt?!

Jeff


__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com


	


	Group: dogme
	Message: 2752
	From: Justin
	Date: Mo Dez 23, 2002 12:54 

	Subject: Cry for Help!


	Help! 

OK, guys, I need all the (professional?) help I can get.

I have a question about a group and was wondering a.) if any of you 
have had this situation before and b.) if anyone has suggestions.

I teach a LOT of 'business English' and one of my customers is an 
American company here in Germany. All my learners are extremly 
motivated to learn/speak because they have contact everyday. They 
want something more than 'just practice' because, like I said they 
get it everyday. They really want to improve their skills and focus 
on problem areas. This means, they are fantastic speakers.... they 
go on and on about whatever the topic turns to. That's just the 
problem. They are a pre-intermediate group going on intermediate. 
The conversation in the group of boisterous 20-30 year olds (there 
are 9 of them) turns to something really interesting it sparks new 
conversations and they spark new convos and so on and so on. It's 
like a 'party' every class. OK, cool, I can live with that and have 
even encouraged it with at least 2 'very free' exercises per class 
and they like that. But when we are focusing, say, on how to deal 
with customer complaints... the wise cracks start in and off they go 
again. I can't stop them. Part of me doesn't want to because they 
are doing it all in ENGLISH and are totally into it. The other part 
really wants be to bring them all back to the ranch and focus on 
these very REAL skills that they need. Also, about half the class 
has started rolling their eyes and sighing when the other half runs 
away on these topics and looks at me with a 'take control, NOW' 
look. So my 'problem' is they talk too much and out of control! 
I've never had this before (ok, yes... but they used thier L1) and 
don't know what to do. I'm at my wits end. BTW, I thought they 
COULD do the skills we were focusing on and that's why were so easily 
side-tracked (ie got bored) but when we really put the matter to test 
turns out they CAN'T (for example... they just could not deal with 
customer complaints).

Any advice??

Justin in Berlin



	


	Group: dogme
	Message: 2753
	From: Dennis Newson
	Date: Mo Dez 23, 2002 2:39 

	Subject: Re: Cry for Help!


	Justin,

I can't claim that I have the solution to your problem, but I noticed two things in your account - 
both you, perhaps, and certainly some of the group think you should be the classical 
teacher/trainer, put your foot down and impose discipline.

Can't it work for you to come up with a solution by getting them to solve or help to solve the 
problem?

From what you write it would seem you need some new procedures. Is it posible to present the group 
with the problem - "Look, guys. I'm so worried about this group that I wrote to a professional 
discussion list I'm on..." and work from there?

I hope I sound tentative, because I can't know if such an approach could work for you in your 
particular circumstances. But I think that is how I went about such difficulties with over-lively 
students.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2754
	From: lifang67
	Date: Di Dez 24, 2002 9:00 

	Subject: Widdowson in Korea


	Steve:

Here's another example (of the unreality of "backshifting"). And then 
I'm going to argue that "backshifting" is itself an example of 
something larger and more sinister.

"Socrates said that nothing can harm a good man." (Apologia)

"Socrates said that he was a citizen, not of Athens, but of the 
world." (Crito)

Now, the tense of "said" is absolutely unambiguous. Plato wrote all 
this stuff 2,300 years ago, so it is all well and truly past. If you 
try to relate the second verb to the first, you get into big trouble. 
Why does the Crito backshift and the Apologia not do so?

I suppose it might be possible to create backshifting rules and 
exceptions and so on that would explain this; after all, they managed 
to keep the rules that govern the Ptolemaic universe for almost a 
thousand years by inventing epicycles and wierd stuff like that. But 
the real reason is very simple. 

Socrates is dead. He ain't a citizen of this world no more. But it is 
presumably still a world where nothing can harm a good man (except 
maybe death and bad teaching.)

I'm not trying to teach you anything; I'm trying to give an example 
of something that Widdowson taught me when he was here in Korea. He 
gave a colloquium at my wife's university in which he made this 
distinction between "discourse" and "text". In some ways, it's a very 
familiar one:

Mrs. Widdowson: There's the phone.
Professor Widdowson: I'm in the bath.

Beast: I'm ugly. However, I'm gentle.
Beauty: Therefore, I'll marry you.


In the second dialogue, the logical links are all spelled out for you 
(the repetition of "I'm" as well as the explicit adverbial conjuncts 
like "However" and "therefore"). That's cohesion. In the first 
dialogue, the logical glue is not in the text at all (the only actual 
word that is repeated is "the", and there are no adverbial conjuncts 
at all). That's coherence.

Widdowson says that text is not discourse. Text is the cooled lava, 
the frozen byproduct of discourse. Text is the cold product of the 
pragmatic friction of real human beings in real interactions.

We forget this all the time, because of course it's quite impossible 
to have discourse without leaving text footprints, or to have a text 
with no pre-existing discourse. So we are happy to go around teaching 
text, when what we really need to teach is discourse. 

Scott is getting at the same thing with his famous "omelette" analogy-
-the omelette is text. The problem with backshifting (and the problem 
with the grammar McNugget approach generally) is that they assume 
that text refers to text and text only. But there's really no way to 
understand text unless we refer it back to discourse. Text has to be 
understood in context, even if that context has to be imaginatively 
reconstructed.

And human imaginations ARE very constructive--they are the hot 
furnace that is producing all this discourse, of course. So Justin's 
students keep creating these crazy contexts that have nothing to do 
with the kinds of discourse that they need to work on, but are 
implicit in texts they find amusing and fun.

Just a thought--what if you invent a creepy super-serious character 
who keeps trying to break in on the chaos with a complaint (something 
like the Monty Python Colonel who kept breaking up skits when they 
got "silly")?

dk1



	


	Group: dogme
	Message: 2755
	From: Dennis Newson
	Date: Do Dez 26, 2002 6:28 

	Subject: Research into relationship teachers'' proficiency & effectiveness


	In the light of recent discussions on this list about native and non-native teachers of EFL, I woul 
d like to draw peoples' attention to the following. (I read about it on the ttedsig list).

Dennis
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++

About The TESOL International Research Foundation

The TESOL International Research Foundation was created in 1999 as an international, non-profit 
foundation. Its aim is to generate new knowledge and to collect and organize existing knowledge 
about the teaching and learning of English as a second or foreign language for the purposes of 
informing educational policy; improving classroom practices; and, ultimately, expanding 
educational, occupational, and social opportunities for individuals in a global society. The 
Foundation is governed by a Board of Trustees comprised of scholars, authors, and individuals from 
the corporate sector and is supported by charitable donations. It is committed to developing and 
implementing an innovative, proactive applied research program, the ultimate purpose of which is to 
help ensure that English as a second or foreign language is taught, learned, and assessed in a 
manner that is demonstrably effective, expedient, and economical. It is also committed to 
strengthening links between theory, practice, and policy, and to fostering partnerships among 
researchers around the world.

Research Priority for 2003-04

For the current round of competitions for both Doctoral Dissertation Grants and Priority Research 
Grants, proposals are solicited for research directly related to the following research priority. 
(NOTE: PROPOSALS ADDRESSING OTHER RESEARCH PRIORITIES WILL NOT BE CONSIDERED.) 

The relationship between teachers' proficiency in English, effectiveness in teaching English as a 
second or foreign language or as a medium of instruction, and student achievement. 

Background: There has long been an assumption that “native speakers” of a language are the best 
teachers of that language; however there is little research evidence to support this position and 
it has therefore been contested in recent years. In fact, many applied linguists and teacher 
educators have noted the important contributions, insights, and expertise that nonnative-English- 
speaking teachers bring to classrooms around the world in which English is used. Indeed, the vast 
majority of English language teaching in the world today is likely carried out by nonnative 
speaking teachers of English with varying degrees of proficiency in English. Furthermore, we do not 
know what minimal levels of English proficiency are necessary among teachers for their students at 
various levels of instruction. Given the importance and impact of this sizable group of 
professionals, the 2003-04 TESOL International Research Foundation Priority addresses the role of 
nonnative-speaking teachers in English language teaching and/or the effective delivery of other 
curricula through English as the medium of instruction. In particular, it addresses issues 
connected with teacher education for nonnative teachers of English and the levels of English 
required to effectively implement language teaching or other curricula delivered through the medium 
of English.

We therefore seek proposals that examine one or more of the following interrelated themes:

the effectiveness of different models, activities, and processes in teacher education in relation 
to teachers’ English language proficiency;
the effectiveness of different models, activities, and processes in ongoing professional 
development in relation to teachers’ English language proficiency;
the assessment of teachers’ English proficiency and determination of levels of competence required 
for effective curriculum delivery in English;
the relationship between nonnative teachers’ English proficiency and nonnative students’ learning 
outcomes, which may include students’ English proficiency and/or their achievement in other 
subjects taught in English; and
the professional contributions and effectiveness of qualified nonnative speakers of English in 
English language teaching.

For full details, go to:


http://www.tirfonline.org/AboutTIRF/pages/callforproposals.html#aboutTIRF

===================================================================-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2756
	From: Fiona
	Date: Mi Jan 01, 2003 3:47 

	Subject: ...


	Happy, Peaceful, Productive 2003 to you.
Fiona



	


	Group: dogme
	Message: 2757
	From: lifang67
	Date: Mi Jan 01, 2003 11:35 

	Subject: Is Microteaching Teaching?


	(Thanks, Fiona, and to you too!)

It's the morning after the night before, and London is still rousing 
minds to life. So, while waiting, here is a longish quote I like 
enough to want to share, from Tharp & Gallimore,"Rousing Minds to 
Life: Teaching, learning and schooling in social context" (CUP 1988)

'Discourse in which expert and apprentices weave together spoken and 
written language with previous understanding appears in several 
guises....it is the natural conversational method of language 
instruction. It can be the medium for teacher training. It can wear 
the mask of a third grade reading lesson, or a graduate seminar. It's 
generic name is the Instructional Conversation... The concept itself 
contains a paradox; "instruction" and "conversation" appear contrary, 
the one implying authority and planning, the other equality and 
responsiveness. The task of teaching is to resolve this paradox. To 
most truly teach, one must converse; to truly converse is to teach. 
(111).'

Good, huh? And yet, and yet. About a year ago I had a really keen 
student; one of those thinkers who can't really talk very much. It 
was supposedly a "listening" class, but we'd dispensed with the tapes 
and the text + questions and instead concentrated on conversations 
which sequed into peer teaching, or micro-teaching activities, mostly 
conducted in groups of four.

For example, one day I had them trying to use the events of the 
weekend to create a web in which they were connected in some way to 
every other person in the group (and then every group connected to 
every other group, sort of along the lines of "Six Degrees of 
Separation"). My thinker, In-seong, was having a very hard time 
explaining the task (because it's not really the sort of thing you 
can model T-S, S-T and then S-S), and the other students, who knew 
the task already, were being impatient. Afterwards, In-seong 
complained to me in Korean that the whole problem with the activity 
was that "Even if the teacher is a real teacher, the students are not 
real students."

At the time, I took this as a complaint about his classmates, who 
were not terribly serious about the activity or about In-seong. (In-
seong is an evangelical Christian and tends to be terribly serious 
about everything except the sorts of social activities that the 
others students are earnest about.) 

But now I think I was wrong. I think In-seong was really making a 
much more general criticism, of a technique that he thought I was 
over-using: Microteaching.

Gallimore and Tharp say this:

'Consider "microteaching", a briefly fashionable teacher-training 
stystem that soon disappeared from citation indexes, despite ample 
evidence of its effectiveness.... Microteaching grew out of research 
on observational learning; it employed modeling, one of the six means 
of assisting performance in the zone of proximal development. 
Microteaching words because it activates a fundamental, universal 
learning process. Microteaching may have lost favor, but the laws of 
human beahvior on which it rests have not changed. (Gallimore and 
Tharp, "Teaching mind in socieity", in Moll, ed. "Vygotsky and 
Education", CUP 1990: 199)'

From the teacher's point of view, yes, it is true that teaching is 
being modeled (but even this assumes that teaching is modelable, and 
I am not convinced). But from the learner's point of view, there is 
the even more questionable assumption that teaching something to 
people who already know it, yea, even demonstrating an activity to 
people who already know the final product, is in some way analogous 
to teaching something to people who don't know it, and modeling 
things to people who have never seen the activity before. And that, 
it seems to me, is the same kind of mistake as confusing display 
questions and real questions. If we take the first Tharp and 
Gallimore quotation on instructional conversation seriously, we have 
to entertain serious doubts abou the second quotation from Gallimore 
and Tharp on micro-teaching.

dk1



	


	Group: dogme
	Message: 2758
	From: Jane Arnold
	Date: Mi Jan 01, 2003 12:40 

	Subject: (no subject)


	I'll add my wish to Fiona's for the new year.
Here in Spain gifts are given on the 3 Kings day coming up now in Jan.
For one of my sons, who is finishing his first full-length film now, I
bought a very interesting book on dogme cinema, in large part because I
wanted to read it too and perhaps find new connections for teaching. If
I do - and if 2003 brings more free time, I promise to lurk less and
write more. In any event, I've enjoyed and learned a lot from all that
has been written this year and am very pleased that the dogme group is
continuing.
Jane



	


	Group: dogme
	Message: 2759
	From: Jay Schwartz
	Date: Mi Jan 01, 2003 1:57 

	Subject: Re: Is Microteaching Teaching?


	Hi! With regards to "caring" (Fiona's message) and "sharing" (DK1's
message ): Firstly the caring - Happy New Year to you all! Secondly the
sharing: I would imagine for the learner, in a DOGME and CLT context, the
paradox of "instruction" and "conversation" is some what resolved because of
the emphasis on "Contextualization"...... in the right context. And, I think
we can agree that Vygotsky was big proponent of "context" as well. In some
contexts instruction and conversation are very much symbiotic. I mean,
instructions are given and often discussed. In fact, from a "quality circle"
point of view the instructions are the end result of much discussion. I
don't think that "planning" necessarily implies or precedes the
"instruction". A task based exercise in context would be students actually
discussing and then creating the instructions to be given. There is a shared
knowledge of why the instructions are needed, but it's the "brainstorming"
process which steer the exercise. Much like students creating or selecting
what sort of questions should appear on a questionnaire - something I'm
doing in a DOGME related advanced level class I have. The idea of the survey
was the students' not mine.

Lastly, is Microteaching really an exercise of "modeling behavior" or of
"contextualization"? I often wonder why there forever seems to be an issue
with teachers desperately trying to deny that there may actually be a
"classroom" context in which we (students and teachers) all play. The
authority of the teacher is part of that context, but it's more a matter of
how things play out in the classroom. As in real life it's more a matter how
you wield that authority rather than the fact that you have it by virtue of
who you are (power corrupts yadi yadi yada...)....

- Jay

----- Original Message -----
From: <kellogg@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, January 01, 2003 1:35 PM
Subject: [dogme] Is Microteaching Teaching?


> (Thanks, Fiona, and to you too!)
>
> It's the morning after the night before, and London is still rousing
> minds to life. So, while waiting, here is a longish quote I like
> enough to want to share, from Tharp & Gallimore,"Rousing Minds to
> Life: Teaching, learning and schooling in social context" (CUP 1988)
>
> 'Discourse in which expert and apprentices weave together spoken and
> written language with previous understanding appears in several
> guises....it is the natural conversational method of language
> instruction. It can be the medium for teacher training. It can wear
> the mask of a third grade reading lesson, or a graduate seminar. It's
> generic name is the Instructional Conversation... The concept itself
> contains a paradox; "instruction" and "conversation" appear contrary,
> the one implying authority and planning, the other equality and
> responsiveness. The task of teaching is to resolve this paradox. To
> most truly teach, one must converse; to truly converse is to teach.
> (111).'
>
> Good, huh? And yet, and yet. About a year ago I had a really keen
> student; one of those thinkers who can't really talk very much. It
> was supposedly a "listening" class, but we'd dispensed with the tapes
> and the text + questions and instead concentrated on conversations
> which sequed into peer teaching, or micro-teaching activities, mostly
> conducted in groups of four.
>
> For example, one day I had them trying to use the events of the
> weekend to create a web in which they were connected in some way to
> every other person in the group (and then every group connected to
> every other group, sort of along the lines of "Six Degrees of
> Separation"). My thinker, In-seong, was having a very hard time
> explaining the task (because it's not really the sort of thing you
> can model T-S, S-T and then S-S), and the other students, who knew
> the task already, were being impatient. Afterwards, In-seong
> complained to me in Korean that the whole problem with the activity
> was that "Even if the teacher is a real teacher, the students are not
> real students."
>
> At the time, I took this as a complaint about his classmates, who
> were not terribly serious about the activity or about In-seong. (In-
> seong is an evangelical Christian and tends to be terribly serious
> about everything except the sorts of social activities that the
> others students are earnest about.)
>
> But now I think I was wrong. I think In-seong was really making a
> much more general criticism, of a technique that he thought I was
> over-using: Microteaching.
>
> Gallimore and Tharp say this:
>
> 'Consider "microteaching", a briefly fashionable teacher-training
> stystem that soon disappeared from citation indexes, despite ample
> evidence of its effectiveness.... Microteaching grew out of research
> on observational learning; it employed modeling, one of the six means
> of assisting performance in the zone of proximal development.
> Microteaching words because it activates a fundamental, universal
> learning process. Microteaching may have lost favor, but the laws of
> human beahvior on which it rests have not changed. (Gallimore and
> Tharp, "Teaching mind in socieity", in Moll, ed. "Vygotsky and
> Education", CUP 1990: 199)'
>
> >From the teacher's point of view, yes, it is true that teaching is
> being modeled (but even this assumes that teaching is modelable, and
> I am not convinced). But from the learner's point of view, there is
> the even more questionable assumption that teaching something to
> people who already know it, yea, even demonstrating an activity to
> people who already know the final product, is in some way analogous
> to teaching something to people who don't know it, and modeling
> things to people who have never seen the activity before. And that,
> it seems to me, is the same kind of mistake as confusing display
> questions and real questions. If we take the first Tharp and
> Gallimore quotation on instructional conversation seriously, we have
> to entertain serious doubts abou the second quotation from Gallimore
> and Tharp on micro-teaching.
>
> dk1
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
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	Group: dogme
	Message: 2760
	From: Robert Haines
	Date: Do Jan 02, 2003 1:47 

	Subject: A Joke


	A joke which might help illustrate one difference between indirect 
and direct objects: A ham sandwich walks into bar, and the bartender 
says, "Sorry, we don't serve food here."



	


	Group: dogme
	Message: 2761
	From: Tom Topham
	Date: Do Jan 02, 2003 1:53 

	Subject: Re: Is Microteaching Teaching?


	Hi dkl and all, Happy ha ha etc

I also iuse a lot of microteaching, and I agree that "fake students" who 
know the outcome of a task is problematic.

Here are a couple of ways I try to avoid this problem:

- Use it to practice very specific techniques, rather than "try to do an 
activity". So for example, the teachers will all set up a short situational 
presentation. Of course, the grammar mcnugget is one that all the teachers 
already know, but the focus of our feedback is, for example, how often did 
the teacher ask rather than tell (encourage eliciting), how often/with who 
did the teacher make eye contact, etc. Regardless of the authentucity of 
the students these are skills that can be conciously practiced and 
developed.

- Use it to actually present / teach different activities, through use of 
team prep. So, eg, take 4 different5 interactive activities connected with 
watching video. Divide the teachers into 4 groups (in 4 rooms if the 
resources are available), give them 10 minutes or so to organise and check 
that they are clear on what they are to do. When we come back into plenary, 
the full group gets 4 microteaching slots, of which they know the desired 
outcome of only one.

My 2cents (hey there isn't a "cents" symbol on keyboards anymore??)

Tom








>From: "lifang67 <kellogg@n...>" <kellogg@n...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] Is Microteaching Teaching?
>Date: Wed, 01 Jan 2003 11:35:38 -0000
>
>(Thanks, Fiona, and to you too!)
>
>It's the morning after the night before, and London is still rousing
>minds to life. So, while waiting, here is a longish quote I like
>enough to want to share, from Tharp & Gallimore,"Rousing Minds to
>Life: Teaching, learning and schooling in social context" (CUP 1988)
>
>'Discourse in which expert and apprentices weave together spoken and
>written language with previous understanding appears in several
>guises....it is the natural conversational method of language
>instruction. It can be the medium for teacher training. It can wear
>the mask of a third grade reading lesson, or a graduate seminar. It's
>generic name is the Instructional Conversation... The concept itself
>contains a paradox; "instruction" and "conversation" appear contrary,
>the one implying authority and planning, the other equality and
>responsiveness. The task of teaching is to resolve this paradox. To
>most truly teach, one must converse; to truly converse is to teach.
>(111).'
>
>Good, huh? And yet, and yet. About a year ago I had a really keen
>student; one of those thinkers who can't really talk very much. It
>was supposedly a "listening" class, but we'd dispensed with the tapes
>and the text + questions and instead concentrated on conversations
>which sequed into peer teaching, or micro-teaching activities, mostly
>conducted in groups of four.
>
>For example, one day I had them trying to use the events of the
>weekend to create a web in which they were connected in some way to
>every other person in the group (and then every group connected to
>every other group, sort of along the lines of "Six Degrees of
>Separation"). My thinker, In-seong, was having a very hard time
>explaining the task (because it's not really the sort of thing you
>can model T-S, S-T and then S-S), and the other students, who knew
>the task already, were being impatient. Afterwards, In-seong
>complained to me in Korean that the whole problem with the activity
>was that "Even if the teacher is a real teacher, the students are not
>real students."
>
>At the time, I took this as a complaint about his classmates, who
>were not terribly serious about the activity or about In-seong. (In-
>seong is an evangelical Christian and tends to be terribly serious
>about everything except the sorts of social activities that the
>others students are earnest about.)
>
>But now I think I was wrong. I think In-seong was really making a
>much more general criticism, of a technique that he thought I was
>over-using: Microteaching.
>
>Gallimore and Tharp say this:
>
>'Consider "microteaching", a briefly fashionable teacher-training
>stystem that soon disappeared from citation indexes, despite ample
>evidence of its effectiveness.... Microteaching grew out of research
>on observational learning; it employed modeling, one of the six means
>of assisting performance in the zone of proximal development.
>Microteaching words because it activates a fundamental, universal
>learning process. Microteaching may have lost favor, but the laws of
>human beahvior on which it rests have not changed. (Gallimore and
>Tharp, "Teaching mind in socieity", in Moll, ed. "Vygotsky and
>Education", CUP 1990: 199)'
>
>From the teacher's point of view, yes, it is true that teaching is
>being modeled (but even this assumes that teaching is modelable, and
>I am not convinced). But from the learner's point of view, there is
>the even more questionable assumption that teaching something to
>people who already know it, yea, even demonstrating an activity to
>people who already know the final product, is in some way analogous
>to teaching something to people who don't know it, and modeling
>things to people who have never seen the activity before. And that,
>it seems to me, is the same kind of mistake as confusing display
>questions and real questions. If we take the first Tharp and
>Gallimore quotation on instructional conversation seriously, we have
>to entertain serious doubts abou the second quotation from Gallimore
>and Tharp on micro-teaching.
>
>dk1
>
>
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	Group: dogme
	Message: 2762
	From: Dennis Newson
	Date: Do Jan 02, 2003 6:00 

	Subject: Direct : Indirect Speech


	Before Christmas, I promised to find and post the details of an article on the (supposed) use of 
direct and indirect speech, aka direct and reported speech.

The reference is:

Michael Gregory, Old Bailey Speech in ' A Tale of Two Cities' in A Review of English Literature, 
Vol V1 Number 2 April 1965 pp42 - 55.

The article is an analysis of how Dickens presents speech in the third chapter of the second book 
of A Tale of Two Cities. 

Not surprisingly Gregory demonstrates that the usual prescriptive rules are over-simplifications.
He posits, and illustrates, four categories:

direct
indirect
free indirect
free direct

I'm just finishing off editing the article after scanning it. If anyone wants a copy, just write to 
me off-list.

Dennis -- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2763
	From: lifang67
	Date: Fr Jan 03, 2003 8:47 

	Subject: Re: Is Micro Teaching?


	Tom:

Yeah, I think that's it. The activity In-seong was doing (the "six 
degrees of separation" thing) was not a specific technique. And I 
think that your solution (specific techniques, and working with 
different goals) is workable and sensible. Actually, I'm doing a book 
(provisional title: "Teaching Talk") and I'll work this in.

But skeptically, because I think the inevitable introduction of the 
McNugget only points up the justice of In-seong's original critique 
of micro-teaching. The provision of McNuggets, techniques, etc. 
points to a Teacher's Book oriented approach to the lesson.

Here's our problem. The Teacher's Book is a kind of Lonely Planet 
Guide to the Classroom; a phrase book, only instead of "shopping" 
and "getting away" you have sections like "Greeting", "Chat", "Listen 
and Do", "Listen and Repeat".

Of course, you can understand the rationale behind doing a teacher's 
book this way, particularly for elementary school teachers who only 
did a semester or two of English in Teacher Training College (our 
teachers are tenured for life, and so there are quite a few older 
teachers who have this or less). The English Classroom really is a 
foreign country, and they really do need a survival guide. The CD ROM 
will do the rest.

But it won't do, even at the wildest imaginable level of success. 
There is a bit of discussion on Fiona's TEA list (where our much-
missed Diarmuid does contribute occasionally) about pie-in-the-sky 
teaching goals, and the extent to which one should demand the 
impossible in a classroom. Diarmuid the missed contributed--
brilliantly--the observation that sometimes the impossible is the 
only thing that will do: as Debs remarked once, in the context of the 
US elections, 'Waal, I guess it's better d'vote fer wut ye want and 
not get it, then t'vote for wut ye DON'T want...and get it!@

The issue is really not complicated--the success of the Teacher's 
Book program (Lonely Planet-style Classroom Phrasebook + audiovidiot 
proof materials) is well below the worst possible failure of a 
dogmetic one, in terms of outcomes for the learners and also in terms 
of teaching skills. Which would you rather have--a failed dream or a 
totally realized nightmare on CD-ROM?

Unless. I rather liked Scott's emphasis on "the left wing of the 
possible" in "Grammar Uncovered". So maybe hope for changing things 
lies in that little Teacher's Book slot innocuously marked "chat", 
where the kids are arriving from the playground still red faced from 
running, warm with breakfast, and full of stories from outside the 
classroom, all different, but all shareable. Those first five minutes 
between "Hi, kids!" and "Open your books". Because those first five 
minutes are really kind of sacred to me, I tend to resist anything 
that will throttle them or cut them short or even segue them gently 
into the next forty minutes. So I really oppose things like:

T: Hi, kids! How are you all today?
Ss: Fine, thank you, and you?
T: Hungry! So let's talk about food! Now today we're going to learn...

Or even the ostentatious "seeding" of chat with the words for the day 
and the structure of the day. Let's face it, this way of presenting 
things (for that is what it is) is about as effective as the "Tip for 
the day" slot on my Outlook Express (which, after using the program 
almost daily for nearly four years, I noticed for the very first time 
today. Oh, hi, Bill!). 

I once read somewhere that the way a singles bar usually works, you 
decide within the first eight and a half minutes if you are going to 
be spending the night alone and if not, with whom you are leaving. I 
guess I rather feel the same way about those first five minutes. No 
wonder they are (according to almost every teacher I've ever talked 
to) the most fraught and tension-ridden moments in the whole class.

dk1



	


	Group: dogme
	Message: 2764
	From: Dennis Newson
	Date: Fr Jan 03, 2003 9:15 

	Subject: Re: Re: Is Micro Teaching?


	Dear re-named dkL,

What, at the end of your ever finer re-definitions and onion-peeling, lengthy, brain-teasing 
idiosyncratic, ideolectual examinations of what is and isn't going on when teachers talk - what is 
your aim? What is the holy grail you are seeking? Is there any point of contact between your 
personal search and the needs, and language, of teachers and learners of EFL?

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2765
	From: Adrian Tennant
	Date: Fr Jan 03, 2003 10:20 

	Subject: Teaching Talk.


	Hi dk,

Who are you writing the book for?

It's a pity but you just missed a nice chat on the TEA site on including
more pragmatics & activities for negotiating meaning in coursebooks, the
kind of thing you seem to be talking about when you are speaking about
Teacher's Books.

A lot of what you are saying here seemed to be echoed in the chat - worth
exploring more.

Dr Evil



	


	Group: dogme
	Message: 2766
	From: Brian Perkins
	Date: So Jan 05, 2003 4:31 

	Subject: Announcement: Poll


	Hello fellow dog-people,

Sorry I haven't been actively participating recently, but I've been 
overwhelmed by my studies and job search.

I'm just writing concerning a poll this week at http://www.tefl.com/ 
concerning learner autonomy. (Submitted by yours truly.) Drop by and 
cast a vote. It's in the lower-right corner of the main page. Or, go 
to the archives page at 
http://www.tefl.com/app/polls/archives.html

I hope to begin participating again soon!

Brian

p.s. Fiona, would you be willing to post this on TEA also?



	


	Group: dogme
	Message: 2767
	From: lifang67
	Date: So Jan 05, 2003 7:25 

	Subject: Re: Teaching Talk.


	I've just come back from the National Gallery in Trafalgar Square. 
Right near the Orange Street exit (for those of you in London) there 
is a red room with two arches stocked with Seventeenth Century 
paintings, and on the east wall hangs a painting called "An Allegory 
of Grammar" by the Laurent de la Hyre, dated 1650. On the left side 
of the painting there are two potted plants, both containing semi-
wilted and semi-erect flowers, while in the centre a woman in a green 
robe and a tawny headscarf pours water from what appears to be a 
china vase. On her left shoulder, to the the right side of he 
paintng, she wears a banner which reads "vox literata et articulata 
debito modo pronunciata". This is translated as "an utterance which 
may be written down and pronounced in the correct manner", and the 
caption says that the allegorical quality of the painting lies in the 
idea that irrigation with grammar will allow even wilted young minds 
to stand tall. 

But the way I read it is a little different. It seems to me that the 
banner (in which "debito modo" is written sdrawkcab!) means something 
like "a voice which is read and articulated in the manner of 
speaking", or, as Scott likes to say, human voices came first, and 
then came reading and grammar. That explains why the banner does not 
contain a (written) grammatical sentence! As for the allegory, the 
woman in the tawny headscarf is of course a teacher who has 
recognized that, as the ancient Chinese proverb will have it, you 
cannot cause beansprouts to shoot up by pulling on them. She is 
contenting herself with providing the soil, the water, and above all 
the time which emergent grammar requires.

Dennis would say that both the National Gallery and I have it wrong. 
The flowers are flowers, not young minds, or struggling blossoms of 
the interlanguage grammar. It's not an allegory at all; it's just a 
painting. No, it's not even a picture; it's a bit of cloth with some 
colored mush on it, and even that is three and a half centuries old. 
(This makes the banner a little hard to explain, but that's in 
Latin.) 

When Dennis wants to know, rather imperiously, what all this (my 
writing, not de la Hyre's painting) has to do with learning, I am 
tempted to answer in kind--maybe nothing, in which case they are no 
worse than Dennis' admonitions. But maybe something. It really 
depends on how you interpret it 

The book, Dr. Evil? Oh, that's just for my students; nobody else, 
present company excepted, has the patience to wade through my 
schlock. I'm writing for learners who will become elementary English 
teachers in Korean state schools. 

On the other hand, when I write on this site, I am writing for you, 
gentle reader of Osnabruck and points west. It is possible that your 
students have nothing to do with mine; nay, `tis likely. For that 
reason, it would be useless for me to fill my postings with "I did 
this and it worked"; the things which will work for my students 
rarely work for my students' students and would probably never work 
for your students. 

I'm afraid that if I want to be interesting and relevant to you all, 
I have a choice. One option is to go to a higher level of 
abstraction, and talk about quite general truths of teaching, like 
familiarity and innovation and confidence and not taking yourself 
too seriously (note implied oppositions). In order to avoid sounding 
hyper-theoretical, I could couch this in allegorical terms (which I 
think I will do, but later).

Dogme itself can be seen as a successful attempt to do this. In order 
to avoid the trap of becoming a "method", it appealed upwards to 
allegories: film, pop music and even (hilariously) the ten 
commandments. This last was a particularly brilliant tactic for 
focussing the debate on the issue of generalizeability, since (rather 
like the original ten commandments) all the dogme commandments were 
on quite different levels of generality, and all in some way not 
completely generalizeable. All the commandments might be boiled down 
to "thou shalt not command!"

But all that's been done. Any debate, including this one, requires 
not simply repetition, but variation, not simply old information but 
also new. So I think that in the interest of variety I might try a 
unit of analysis that is rather SMALLER than the allegory and even 
smaller than the activity--the exchange or even the utterance, as 
when a teacher asks a question and a learner answers, or when a 
learner proposes a topic which is taken up and developed by other 
students. 

This approach too has an honorable dogme history. A couple of years 
ago, when the list was first getting started and people first began 
to ask the question "Can we generalize?" (from Poland to Korea, from 
classrooms of forty elementary school students to one-on-one classes 
with buisnessmen), I suggested that there is a kind of underlying DOS 
system which can be found in almost any classroom in the world, and 
indeed in almost every interaction.

What is the nature of that structure? Well, at first I thought that 
it probably had something to do with PPP--not the "lesson plan" PPP, 
but a kind of moment by moment PPP where the teacher presents a bit 
of language, and then "hands over" to the learner, and the learner 
drives it from there on.

Now I think this is totally wrong. Not simply because it assumes that 
language is skill without art, not simply because it assumes a zero-
knowledge starting point for the learner. Not simply because it 
assumes that "Production", the output of the system, should be 
isomorphic with the input Presentation, which means at least one 
label is a lie. I think it is wrong because I misconstrued the 
question. Why do we assume that the underlying system is 
a "structure" in anything but a trivial and unhelpful sense? 

What kind of a "structure" is content? No structure at all, of 
course, and yet content is the heart and soul of language and should 
be at the very core of language learning. Let's see if we can make a 
place for it in our "classroom operating system" then.

In Korean, there is a funny word game called "gutmalitki", or "Word 
End Game". It rather easier to do than to explain, so I will simply 
give a sample and let you induce the rules for yourself.

A: Monday!
B: Daytime.
A: Timely.
B: Lycos.
A: Cosine.
B: Sinus.
A: Useless.
B: I win!

As you can see, each turn is made up of a partial repetition and a 
partial variation--the last syllable becomes the first syllable of 
the next turn. The usual way of adapting this game to English is to 
turn it into a spelling game rather than a syllabic one, but you can 
see that would make it possible to "spike", by using words that end 
in "x". It's much more interesting if you go UP one level, to the 
idea of topic.

A: How was Monday?
B: Monday? Not bad. And how was yours?
A: Mine? Don't ask. 
B: Why not, what's the matter?

And I will argue that this IS how instructional conversations prosper-
-there is an underlying rhythm of variation and repetition, 
stretching and relaxing, asking and answering which creates a kind of 
loose zone of proximal development. But it's not just a matter of 
repeated structures, or even primarily a matter of repeated 
structures. Where structures are repeated, it's because the topic is 
being repeated or developed in some way. To talk about this as a 
structure is to miss the crucial fact that the structure is entirely 
dependent on the content.

The topic is repeated and added on to, the questions are answered and 
then reversed, and these two basic rhythms, once mastered, allow 
interlocutors to understand language and improve on it at the same 
time. It may even, with a few complications, allow childen to use 
language and learn it at the same time. Perhaps. Or perhaps not. I 
think that to imperiously demand that every thought and every word we 
use yield learning which is measurable and verifiable is a very 
puritanical kind of pragmatism, the sort of thinking which will soon 
give us the price of everything and the value of nothing.

Right now, I'm working with a rather coarse model of that zone which 
I will call "Chatspace". As I said, I imagine "Chatspace" as lying 
along three axes: grammar (from questions which allow no answer, or 
single word answers, to questions like "why" or "tell me about..." 
which require one or even several clause answers), interlocutor (from 
T-Everybody to T-Somebody and even Student-to-student work, which 
requires a considerable degree of autonomy and self-regulation) and 
topic (from topics like weather where complete intersubjectivity is 
available without language, where we can all see and agree, to 
topics, which are completely idiosyncratic and intra-subjective, 
which really require inter-subjectivity to be constructed entirely 
through language, for example, the relationship or otherwise between 
teaching talk and learning.)

I believe that each axis can be seen as an axis of difficulty, and a 
potential zone of proximal development. That is, the outer limits of 
each axis will "stretch" the learners, while the "home" base will 
provide repetition, security, and time for consolidation. Like the 
water, the soil, and the sun, there must be both difficulty and ease, 
variation and repetition, for growth to take place and they must 
occur in the proper proportions. 

But what is difficulty? Who is to say introducing yourself is easier 
than giving a recipe? Or that the present continuous is in any non-
trivial way easier than the past tense? 

Nick Ellis (and probably also Scott and Larsen Freeman) would chalk 
BOTH up to familiarity or "frequency effects". That is probably true 
for a speach community; it is less obviously true for each individual 
learner. On the individual level, learners experience this frequency 
in the speech community in the form of morphological effects. 

One way to consider the present simple tense (except for the third 
person singular) is that it is ENTIRELY composed of irregular forms, 
since there is no repetition of a morpheme which indicates 
presentness. "Work", "play" and "love" are irregular (as opposed 
to "worked", "played", and "loved", which are at least half regular), 
just as "ten, eleven, twelve" is irregular (as opposed to "thirteen, 
fourteen, fifteen".

So why do we instinctively feel that the present is easier to learn 
than the past? There is no absolute difficulty, but there is the 
relative difficulty, different in every learner, of unfamiliarity. 
The past tense of a FAMILIAR verb is actually NOT more difficult 
than, say, the present tense of an unfamiliar one--particularly if 
it's regular. 

But, if we insist on seeing the language through grammatical 
spectacles, and ignoring the other axes of chatspace, then, yes, it 
probably is true that, controlling for familiarity, the past is more 
difficult than the present. In general, it is probably true that 
things that are morphologically more complex (like the past tense, or 
the higher numbers) have more difficulty, because although there is 
repetition (at least of a paradigmatic sort) there is variation as 
well.

Applying this back to the "Chatspace" model, some topics have more 
familiarity, and others less. Some topics may be introduced and 
discussed with relatively little repetition, and others require a 
great deal of redundancy to be grasped and followed. 

The same thing holds for the grammatical axis. It will be seen that 
yes-no questions allow short answers because the (implied) answer 
repeats a great deal of the question, "what" questions will predict a 
noun answer, "how" questions presuppose some kind of adverbial or 
adjectival answer, while "tell me about" or "why" questions have do 
not allow this kind of structural prediction, because they predict 
only paradigmatic variation and indeed innovation. This suggests a 
zone of proximal development, which teachers exploit instinctively:

T: Tell me about your weekend. How was it? Did you stay home or go 
out?

Here the teacher is doing more or less the same thing Tom suggested 
for micro-teaching, that is, making the question more answerable by 
reducing the unpredictability of the content. Teachers almost 
everywhere do this kind of thing instinctively (and also reverse the 
order of difficulty when learners are more forthcoming:

T: Look at this picture. Is it inside or outside. What (else) do you 
see? What do you think they are doing? Tell me more about it.

Similarly, in some classrooms, the T-Everyone format provides 
tremendous redundancy and very little variation, while T-Someone 
interactions require far more variation and have less repetition, and 
Student-Student interaction requires all of this and self-regulation 
to boot.

One of the great advantages of viewing "Chatspace" as multi-
dimensional, and seeing each dimension as offering a potential zone 
of proximal development is that it gives a dynamic, learner and 
learning based notion of difficulty rather than a syllabus and 
coursebook based one. Yesterday's variation is today's repetition. 
Yesterday's difficulty is today's ease. Learning is permanent 
revolution.

Stepping gingerly over theory, let me resort instead to allegory, 
Charlie Chaplin once gave the following example. A man walks down the 
street. He slips on a banana peel. He busts his ass. That's bad 
humor. A man walks down the street. He steps very carefully over a 
banana peel. He turns around and stares at it triumphantly. Then he 
does an about face...and falls into a manhole.

Now, obviously, when you repeat that kind of humor too many times it 
becomes no more funny than the straight banana peel variety. And then 
it is time to vary, to stretch the zone of humorous development in a 
new direction. Or maybe just time to shut up.

dk1



	


	Group: dogme
	Message: 2768
	From: Dennis Newson
	Date: Mo Jan 06, 2003 12:42 

	Subject: Re: Re: Teaching Talk.


	I've already written to dkl off-list about my imperiousness - I was being a bit of a smart alec I 
thought after I'd sent my last message - but I'm not strong-willed enough to resist a comment about 
the references to grammar.

I was in the National Portrait Gallery a couple of weeks ago, as it happens, but sadly missed the 
picture dkl describes. 

It continues to be a serious problem that people mean a range of rather different things when they 
use the word "grammar". It sounds to me, for example, as if the banner in the picture dkl describes 
might have been referring to rhetoric - the art of effective speech. 

When people of my persuasion say they don't believe in grammar, they probably have in mind old-
fashioned, prescriptive textbook grammar, they certainly aren't thinking of "grammar" in the 
Chomsky sense i.e. built-in (to humans) generative 'rules' that are capable, theoretically, of 
generating all the sentences of a given language - actually of all languages.

For teachers of English, especially, perhaps, teachers in training, there is a great danger that 
many of the meanings of "grammar" get mixed up and lead to the assumption that helping people to 
learn a language means getting across - and then practising - the 'rules' of grammar, for example 
the use of tenses and prepositions and Direct and Indirect Speech.

The points above have, of course, been made endlessly by other people. I guess discussions about 
"grammar" are never going to find closure.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2769
	From: guiripoet
	Date: Mo Jan 06, 2003 1:05 

	Subject: Re: wishbone + reported speech


	I know this is dead stale after the festive holidays and all, but at 
the risk of being boring I'd like to clarify, since I didn't make 
myself clear the first time round. 
The trainees 'forgetting' to operate the backshift was, for me, a 
remembering of how they really communicate in context. So I agree 
with exactly the points you made, Adrian. The little go-betweens 
roleplay served to point up the falseness of the practice activity 
which instructs students to use a particular 'language point' in an 
inauthentic context - another example might be the famous 'crystal 
balls' activity to practise will+inf as prediction, when the ball-
gazer, seeing subjective evidence for future events, will more likely 
use be+going to+inf.
Hope that makes it a bit clearer.
Happy New Year
Steve

--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> But Steve (Guiripoet) isn't the lack of evidence in 'real' life 
when looking
> at Reported Speech (and the *mythical* rules) a clear indication 
that the
> 'rules' in a book are in fact based more on other books 
and 'intuition' than
> on reality.
> 
> I'd much prefer to be teaching *real language* than back-shifting 
into a
> non-existent world.
> 
> Dr Evil



	


	Group: dogme
	Message: 2770
	From: guiripoet
	Date: Mo Jan 06, 2003 2:00 

	Subject: re: widdowson in korea


	dk:
There was also a handout I inherited for a training input on reported 
speech, with the script of an invented interview, eg: 

Where are you from?
Argentina
What's your job?
I work in a bank
etc

The trainees were required to, you guessed it, backshift the 
dialogue. This always produced intersting variants. EG:

He said he was from Argentina
He said he's from Argentina

When we discussed this, people often started by trying to decide 
which was 'correct' (ie 'grammatically'). Then I would try to steer 
the discussion towards context, asking questions like: 'How long ago 
was the interview? Do you still see this person? Is s/he alive or 
dead?' etc. Then people would tease out the way their experience and 
attitudes determine their grammatical choices: in this case, whether 
the relationship with the Argentinian student was experientially 
present or past, ongoing or finished, and how this determined whether 
or not the present or past tense was used. As opposed to any 
abstract formal rule about reported speech. 

I also have a feeling that informality and formality are mapped onto 
Widdowson's discourse/text distinction: intuitively, the more common 
knowledge is assumed, the closer you are to your interlocutor, and 
the more informal the discourse; while the more grammar, links, and 
general beating-about-the-bush there is, the more distance is 
impliedbetween speakers. Although this is no doubt more complicated 
than appears to the intuitive eye. 

Steve



	


	Group: dogme
	Message: 2771
	From: Adrian Tennant
	Date: Mo Jan 06, 2003 2:17 

	Subject: Re: Re: wishbone + reported speech


	Hi Steve,

Another little gem of a myth prolonged and perpetuated by most coursebooks
is the context of weather forecasts for 'will'.

I've taken the liberty over the past few years of randomly taping weather
forecasts from BBC, ITV, Sky News etc and then analysing the language used
(I use this on one of my in-service TT course I teach on 'Culture').
Interestingly 'going to' is used as frequently but the language that is the
basis of all weather forecasts (other than specific vocabulary) is modal
verbs (of possibility). Might, may, could and even should appear at least 5x
as frequently as 'will'.

Now why, oh! why is the weather still used in coursebooks as a context for
'will'?

Dr Evil



	


	Group: dogme
	Message: 2772
	From: lifang67
	Date: Mi Jan 08, 2003 10:31 

	Subject: Formality, Decontextualization, and TT Crimes


	Yes, there was a good bit in the last issue but one of Applied 
Linguistics (back home in Korea, so I don't have the ref) on the 
ability of science teachers to put textbook language ("scientific" 
concepts) into everyday language. A lot of it had to do with 
manipulating pronouns and grammar, but far more with SHOWING rather 
than telling, that is, contextualizing rather than simply 
textualizing. And of course the result is far more "informal".

That's all right, Dennis. I am more than willing to cede the title of 
list Curmudgeonly Bugbear to you. Come to think of it, about a year 
ago or so you contributed a rather scathing two cents worth to a 
posting I wrote on Luria in Uzbekistan. This was the one where Luria 
had gone to Uzbekistan with Vygotsky and was studying the formation 
of "scientific" concepts amongst people taking part in their literacy 
program.

They discovered that many "unschooled" Uzbeks would have trouble with 
the type of multiple choice item ("saw", "knife", "log", "axe": 
choose the one that doesn't belong) that is used in schools, and 
attributed this to a purely functional or relational type of concept 
formation which was not able or willing to abstract text from 
context. That is, they kept creating contexts in which all the items 
fit.

Dennis's reaction to this was initially rather unfair--he accused 
Luria of not doing anything to further the interests of his subjects 
(in fact, Luria devoted his life to literacy programs in Uzbekistan, 
and Vygotsky death at the age of only 38 was probably hastened by his 
trip there.) The accusation of "using" peoples and enforcing 
unsuitable testing was one of the many accusations used by Stalinism 
to ban the work of Vygotsky and Luria for nearly fifty hears.

Yet there is a kernel of truth in his reaction that I think is 
relevant to Guiripoet's notion that contextually situated 
interactions ARE informal, but no less "scientific". A great deal of 
Vygotskyan theory seems to assume that the more decontextualized 
language is, the more mature and scientific it is. Thus for Vygotsky, 
the study of foreign languages is always the study of scientific 
concepts, not because foreign languages are in some way more abstrct 
than our own, but because there is less of the context of everyday 
life to make meaning clear (and also because learning a foreign 
provides the extraordinary insight that our own words for things are 
simply one instantiation of expression and the concepts expressed lie 
quite beyond all language). 

Now, Widdowson would (or might) say that this idea of 
the "decontextualization of the mediational means" is a chimera. It's 
not real. When you take the concept of "threeness" out of a phrase 
like "three apples", all you are really doing is creating a brand new 
context where the threeness is relevant and the apples aren't. That 
is, you are creating a math lesson instead of talking about lunch. 
But neither the one nor t'other is context free.

So why do we privilege one context (the math lesson, or the 
decontextualized "scientific" concept) above the other (apples and 
everyday life)? The reasons are cultural, of course, and in fact I 
suspect that the whole dispute may stem from a mistranslation--the 
word "scientific" concept to refer to an abstract, decontextualized 
one, is really "schooled" concept, and Vygotsky (who was a great 
champion of children, illiterates, and mentally disabled people and 
was perhaps the first to argue that disability is entirely a problem 
of non-disabled people) is simply pointing out a difference in kind 
and not creating a hierarchy at all. 

In the same way, Widdowson (and Guiripoet) but not Vygotsky would 
argue that the issue of formality/informality is a separate issue 
from the difficulty or scientificness or even abstractness of 
content. We are really just talking about how familiar you are with 
that particular context. I knew learners in China who were quite at 
home at international conferences but couldn't talk to a barber to 
save their sideburns. No hierarchy is implied--simply a distinction.

But here's a situation where I think hierarchy DOES apply. Like 
Steve, I am a teacher training course survivor, and I have a whole 
number of stupid handouts that I have been meaning to discard (since 
I did my teacher training course in London, many years ago, I have 
them with me and have been reviewing them). One of these is about 
backchaining. Remember?

T: Let's go on a picnic!
Ss: ???
T: Listen and repeat: a picnic!
Ss: a picnic!
T: go on a picnic!
Ss: go on a picnic!
T: Let's go on a picnic!
Ss: Let's go on a picnic?

Notice how the technique of "backchaining" works on the following 
principles, every one of which (I opine) is anti-dogmetic:

a) It decontextualizes language. (Where? Whaddaya mean "let's"? Who 
is "us"?)
b) requires people to repeat sentences which are not meaningful 
utterances. ("go on a picnic")
c) It puts new information before old information, instead of 
following the natural order of information in discourse. (This is, 
actually, how it works, but of course the "oldness" of 
the "iinformation" is an unhelpful artefact of short term memory)
d) It relies on literal ("eidetic") memory of sounds, and not 
meanings.

We are very LOW on the hierarchy here. We are using a skill which is 
really almost a physical skill, has very little to do with cognition, 
and absolutely nothing to do with the real motor of language, social 
construction. 

Vygotsky would say that "backchaining" relies on a part of memory 
that is purely reactive, literal, and almost animalistic--there is no 
reason whatsoever to associate this temporary success, based on a 
memory trick, with language learning.

Testing has a lot to answer for, as Scott says. But so does Teacher 
Training!

dk1



	


	Group: dogme
	Message: 2773
	From: Dennis Newson
	Date: Mi Jan 08, 2003 11:38 

	Subject: Re: Formality, Decontextualization, and TT Crimes


	I've found backchaining is useful in the following kind of situation.

You have a learner who very much wants to make a specific utterance - say -

" The decontextualization of the mediational means is a chimera."

But the said learner can't get the syllables out.

Backchaining can enable the language performer to do so within less than a minute:

chimera
a chimera
is a chimera
means is a chimera etc.

I use a similar (not identical) technique when I stumble over a couple of notes when I'm playing 
the recorder. I note where my fingers do the wrong thing, practice the succession of notes very 
slowly and gradually speed up and go further and further back in the line until I can play without 
a...(Gosh - I nearly wrote "mistake") ...until I can play fluently and move my audience to tears 
with the emotion of my musical feelings expressed through the playing of the correct notes in the 
correct order.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2774
	From: Tom Topham
	Date: Mi Jan 08, 2003 4:04 

	Subject: Re: Formality, Decontextualization, and TT Crimes


	>I've found backchaining is useful in the following kind of situation.

When you are trying to encourage the native-like shortening of unstressed 
vowels and contractions in a fussy bit of grammar.

For example "I shouldn't have done it." My students, when trying to use this 
form will often say "I - should - not - have - done - it." Sure, 
comprehensiblity is there, but they can often sound stiff and wooden - their 
brains are too busy focusing on structure and words.

The SS often get quite a kick out of the "instant native speaker" effect of 
them repeating:

nit
duh nit
nuv duh nit
duh nuv duh nit
shuh duh nuv duh nit
Eye shuh duh nuv duh nit

It seems that the whole point of backchaining is getting meaning and 
structure "out of the way" momentarily, and letting the students focus on 
pure meaningless sounds. If the arguement is that this isn't 
contextualized, here's a context where it fits perfectly: a classroom of 
language learners trying to come to grips with a tricky bit of 
pronunciation.

I don't think my SS would be thrilled if we did this every lesson for 
extended periods of time, but it is a useful little technique when applied 
appropriately and judiciously - although purely subjective and anecdotal, it 
seems to have more than just a short term one-off effect on S pronunciation 
with my folks.
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	Group: dogme
	Message: 2775
	From: Robert Wood
	Date: Mi Jan 08, 2003 6:02 

	Subject: Re: Formality, Decontextualization, and TT Crimes


	Grammar, vocabulary or whatever, if we don't equip the
learners with the tools to be able to pronounce the
item(s) comprehensibly, and this links strongly to the
ability to hear the language in natural speech, then
we haven't done our jobs.

Tom gave an excellent example of an item that's hard
to pronounce. Backchaining can help with this, and can
therefore be a useful technique.

So, with a clear rationale and a technique that helps
with this, there's nothing wrong with breaking
language up if it helps the learners.


--- Tom Topham <tom_topham@h...> wrote:
> 
> >I've found backchaining is useful in the following
> kind of situation.
> 
> When you are trying to encourage the native-like
> shortening of unstressed 
> vowels and contractions in a fussy bit of grammar.
> 
> For example "I shouldn't have done it." My students,
> when trying to use this 
> form will often say "I - should - not - have - done
> - it." Sure, 
> comprehensiblity is there, but they can often sound
> stiff and wooden - their 
> brains are too busy focusing on structure and words.
> 
> The SS often get quite a kick out of the "instant
> native speaker" effect of 
> them repeating:
> 
> nit
> duh nit
> nuv duh nit
> duh nuv duh nit
> shuh duh nuv duh nit
> Eye shuh duh nuv duh nit
> 
> It seems that the whole point of backchaining is
> getting meaning and 
> structure "out of the way" momentarily, and letting
> the students focus on 
> pure meaningless sounds. If the arguement is that
> this isn't 
> contextualized, here's a context where it fits
> perfectly: a classroom of 
> language learners trying to come to grips with a
> tricky bit of 
> pronunciation.
> 
> I don't think my SS would be thrilled if we did this
> every lesson for 
> extended periods of time, but it is a useful little
> technique when applied 
> appropriately and judiciously - although purely
> subjective and anecdotal, it 
> seems to have more than just a short term one-off
> effect on S pronunciation 
> with my folks.
> 
> 
> 
> 
> 
> 
>
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	Group: dogme
	Message: 2776
	From: lifang67
	Date: Do Jan 09, 2003 9:04 

	Subject: Backshifting and Backchaining


	(There is a Bergman festival on at the National Film Theatre, and 
I've been going a lot, hence my opening shot.)

Have you ever wondered why it is that dreams are so difficult to 
remember? When they are memorable, it is sometimes because the 
cascade of sensory images was interrupted at a particular point and 
then cognitively analyzed and cognitively stored before overwritten 
by new and more powerful sensory images from the waking world. At 
other times it is because they are conjured up as a kind of sensory 
echo of some cogitation of the waking world.

I'm going to argue that something fairly similar happens with all 
images in the eidetic (literal, very short-term) memory. For the most 
part, the ability to repeat (perfectly) the last three words you 
heard and the ability to become (as Tom says) an "instant native 
speaker" is related to the recall of dreams, but it is an 
uninteresting epiphenomenon unrelated to language learning. 

I think it's related to physical reflexes, or to the transient after-
image of the room you are sitting in or the page you are staring at 
which remains on the insides of your eyelids when you shut your eyes. 
It is literal (that is, word for word and sound for sound). It is 
evanescent (that is, fleeting and overwritten almost as soon as it is 
produced). It is unrelated to the actual developmental level of 
language (that is, it does not reflect the learner's working 
vocabulary or working grammatical system, or even their actual 
pronunciation). 

Thus it is also USUALLY unrelated to actual learning. That is, like 
the images of a dream, the literal instantaneous, three-word 
repetitions that back-chaining relies upon can only be remembered if 
they are cognitively analyzed and cognitively stored at the right 
moment before they are overwritten. But in that case, the utterance 
must be at the right level and analyzeable anyway, and it could just 
as easily be left in context and unobstrusively sub-vocalized instead 
of being back-chained.

Or it needs to intersect some phenomenon of conscious life in some 
clear and obvious way, as images of a dream may be conjured up by 
some waking experience. But in that case, the utterance needs as much 
as possible of its semantic and contextual baggage, to allow as much 
deep processing as possible, and backchaining is again unhelpful.

Let me give an example from "The Ant and the Grasshopper"; the 
musical.

T (playing the Grasshopper, to the tune of "Brother John"): Can you 
sing well?
Ss: Can you sing well?
T: (playing the Ant): No I can't!
Ss: No I can't.
T: Can you play the drums well?
Ss: Can you play the drums well?
T: Now, what does the ant say? Yes or no?
Ss: NO...I can't!

In this situation, the phrases are short and simple enough to 
intersect the cognitive level of the children. They are able to 
process what is actually going on, and they prove it by being able to 
complete it coherently (I have real data back with real children back 
in Seoul which will prove this). 

But suppose we'd done this, instead:

T: singer.
S: singer.
T: lead singer.
S: lead singer...

and so on up to...

T: We're forming a rock band. Would you like to audition for the part 
of lead singer?

We haven't even begun the story of the Ant and the Grasshopper and 
the thread of the narrative is hopelessly mired in the phonology, 
vocabulary, and grammar. For most of the children, the coherence of 
the story will be long since dissolved by the time we get to the end.

Now, you may argue that my example is no example at all, but an 
extreme form of explanation, and that the real problem is not back-
chaining per se, but unsuitable "level". There are a few problems 
with that argument. 

First of all, the unsuitability of "level" for describing learning 
problems has been well discussed here. Too many different variables 
are involved, some of which are NOT gradeable in any absolute way 
(for example, learners themselves). 

Secondly, and more importantly, my real argument is that either an 
utterance is easy enough for learners to take on board and use 
creatively, or it is not. If it is easy enough to use, it does not 
need to be backchained. If it is not, backchaining does not make it 
any easier to understand, and, by removing context, may in fact make 
it more difficult. By using back-chaining, therefore, we are sending 
the message that "Native-like" pronunciation and accurate replication 
is more important than contextualization and understanding.

In closing, let me return to the previous thread and the previous 
level of generality. I argued that "back-shifting" was an artefact of 
trying to teach text without context; instead of explaining the tense 
of the different clauses in "The ant said he can't sing well" by 
their referents, we explain them by structuralist rules which assume 
that the sentence is a purely formal construction. 

"Backchaining" takes the formalist argument even further--it takes a 
contextually embedded utterance (e.g. request by grasshopper, reply 
by ant) and reduces it to a string of phonemes to be reproduced. This 
is very clearly a step backwards.

Luria and Vygotsky argued that cognitive development IN SCHOOLS 
follows a line of decontextualization of the mediational means--for 
example, from groupings like (saw, log) based on situation to 
groupings like (saw, knife) based on formal or functional properties. 
But they were merely pointing out that this is one of the key 
differences between "schooled" and unschooled knowledge and indeed 
between first language learning and second language learning. This 
does not necessariliy imply hierarchy, though of course what happens 
next in society, outside school, usually does. 

When you are able to work with language in context, but not 
decontextualized symbols, you need to work on the latter. But when 
you can work with decontexualized symbols but you can't work with 
language in context (as is the case with the learner who can 
successfully backchain but cannot understand what he/she is 
backchaining), you'd probably better work on the former.

When we take a sentence, eliminate the precedents and antecedents, 
and tell learners to concentrate on exact reproduction of the 
phonological elements, it does imply a hierarchy--the wrong one. Like 
backshifting, backchaining takes us backwards, from engagement with 
context to preoccupation with text.

dk1



	


	Group: dogme
	Message: 2777
	From: dnewson@u...
	Date: Do Jan 09, 2003 9:24 

	Subject: Re: Backshifting and Backchaining


	I would not make any claim that utterances produced through
back-chaining exercises (when contextualised and what a person is
struggling to articulate) become part of permanent learning - I don't
know if they do or don't. All I am arguing is that it is a useful
technique to have in ones repertoire and use sparingly if it seems
appropriate to do so. 

Greetings from Berlin


Dennis



	


	Group: dogme
	Message: 2778
	From: Robert Wood
	Date: Fr Jan 10, 2003 4:27 

	Subject: Re: Backshifting and Backchaining


	Dennis hits the nail on the head, I think, as did Tom.
To try to sum this up, back-chaining is a technique to
help learners pronounce language items they already
understand - there isn't much point in any drilling
techniques with anything they don't, except, perhaps
for behaviourists. There is, however, every point in
using whatever means we have at our disposal to help
them pronounce difficult items, not necessarily as a
native speaker, but at least so that they can be
comfortably comprehensible, both productively and,
crucially, receptively. 

Rob


--- dnewson@u... wrote:
> I would not make any claim that utterances produced
> through
> back-chaining exercises (when contextualised and
> what a person is
> struggling to articulate) become part of permanent
> learning - I don't
> know if they do or don't. All I am arguing is that
> it is a useful
> technique to have in ones repertoire and use
> sparingly if it seems
> appropriate to do so. 
> 
> Greetings from Berlin
> 
> 
> Dennis
> 
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	Group: dogme
	Message: 2779
	From: guiripoet
	Date: Sa Jan 11, 2003 7:36 

	Subject: learner as expert


	An interesting byte from another feedback I did before Christmas. 
With Montse T as with other 121 students it's produced a whole 
programme to follow in the new year. One thing she's particularly 
keen on is focusing on her pronunciation. At first I was a bit 
resistent to this idea, although I didn't say anything, since she's 
paying for the classes, after all... My reasoning was that her 
pronunciation is perfectly clear and comprehensible, so what was the 
problem. 

The interesting bit when I thought on was twofold:

a/ Montse's correctly identified her own weakness as connected 
speech. She has a lot of beautifully realised phonmemes but 
pronounces them so nicely that this slows up her fluency - in other 
words she needs to work on the various tricks natives use to run 
things together etc and get by when talking at real speed. So in 
fact syhe's pointed out to me just where she needs to focus next. 

b/ Montse oftenn hesitates when speaking because she's not sure of 
her pronunciation. She expressed this to me as fear of being 
misunderstood. As a practised understander of Spanish/Catalan 
speakers I can pooh-pooh this idea (although I didn't) - but then 
obviously I'm not in a good position to judge. I remember when i 
first came to Spain and took enormous pains with phonology to start 
with, just to get past that pained-expression-on-native-speaker's-
face barrier to ease of communication. Maybe they understand you, 
maybe not, but even if they do they think maybe they didn't because 
they hear straight away that you'r Foreign. Here I thinnk Montse was 
moving in this affective area of barriers to communication caused by 
inauthentic pronunciation. 

So then I realised that focusing more intensively on pronunciation 
and particularly connected speech would help her with fluency in 
these two aspects:
a/ mechanically, becoming aware of and mastering the little muscle 
skills so she can roll on without hesitating
b/ in her confidence to step out and communicate 

I submit this as evidence of the learner's superior wisdom over the 
teacher, because I was the one who learned something here, and she 
was the one who taught me it. 

I don't know whether dogmetic ways of doing pron has come up a lot in 
the past, but one useful way I found was by using short passages of 
scripts of student speech. For example, after scripting/ 
reformulating the speaking activity, I got the student to highlight 
with a marker pen all the weak forms in a selected sentence. Then 
s/he listens to me saying the sentence and checks whether s/he's got 
it right. Then s/he practises it before moving on to do a few more, 
each time becoming more aware of where the weak forms are likely to 
lie. It's deeply contextualised because it comes from what you've 
just been talking about, and then you can go on to repeat the 
speaking task, for example taping it, to up the ante a bit and allow 
the student to check their own pron. 

A general point with regard to pron work is that it does involve 
tricky little muscle movements a lot of the time, and there's no good 
reason that I know of why these shouldn't be abstracted from context 
in order to be practised and learned. The analogies here are sport 
and musical instruments: practising your serve or playing scales. 
During my first months here I remeber marching up and down the 
esplanade at Sitges repeatedly trilling - or trying to - my tongue 
against the roof of my mouth and getting Montse (my girlfriend) to 
give me feedback, peering into her mouth to see how she did it, etc. 
I'd never been able to pronounce that phoneme rrrr so essential in 
Spanish. In the end I got it, or near enough. But nobody's going to 
tell me that practice was contextualised. Or maybe dk, you'll find a 
way!

Steve



	


	Group: dogme
	Message: 2780
	From: Deborah
	Date: Sa Jan 11, 2003 10:45 

	Subject: voices


	Hi everybody

It has taken me till now to work my way through the
backlog of messages from dogme and TEA that I allowed
to build up over the 'festive' season. I have only
just found Scott's suggestion about shutting the list,
so just a quick word to say I am glad you/we disagreed
and it is still going on. Like several people I
mostly lurk, but see nothing wrong with that - like
quiet students, we can observe, think, respond in our
own way. As for suggesting shutdown in the school
hols, it reminds me of university authorities dealing
with our protests back in 1968 just by waiting for us
to go away at the end of term!

Let's hope the new year will bring some more of the
positive energy that I, for one, get from the
postings, enjoying the questions about verse and
nonsense and Gail and Margie's message about caring,
and Luke's about picking up on students'
enthusiasms.... and OK, just lurking and letting the
ideas lurk in my head and infect my classes. I
actually have to be dogmetic with my new groups - with
management in agreement - same management who love the
hate TEFL website, by the way. I am to get the groups
of kids who for various reasons 'don't fit' into the
system, so hope to learn a lot from them. Not that
I'll be likely to rave on the list about it all - just
quietly to myself.

Well, that's enough. Glad we are still around.
Deborah
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	Group: dogme
	Message: 2781
	From: lifang67
	Date: Sa Jan 11, 2003 11:47 

	Subject: Phonemes, Syllables, and Larger Creatures


	Here in England I'm starting to notice more and more how syllable 
based pronunciation is. For example, there is a British way of 
pronouncing the word "stupid" which sounds distinctly 
like "stju:pid". But nobody ever says "styate" for "state" or 
even "stjupendous". It seems to me that a lot of pronunciation is not 
phonemically based at all, but rather based on units the size of a 
syllable or even larger.

I've always believed that speech perception is syllable based. I 
know, I know, there are thousands of possible syllables and only 
about forty phonemes, so a syllable-based form of speech perception 
is not very parsimonious. But I don't believe that brains are very 
parsimonious. As Fiona says (and proves), they are far more likely to 
be extravagant. Besides, the Chinese speak and write in syllables, 
and only learned about phonemes from the west.

So I wonder to what extend practicing decontextualized phonemes 
really rubs off on pronunciation at all. There was this funny old 
study that Neufeld did back in the late seventies where he got his 
grad students to call up the Chinese embassy and natter away in short 
Chinese phrases they had memorized but could not understand, and then 
had somebody drive to the embassy and ask who they'd been talking to. 
The embassy employees swore that eight out of ten were native 
speakers of Chinese, and some of them even claimed that they came 
from their own hometown. When Neufeld repeated the experiment but 
taught the MEANINGS of the phrases, none of the grads could pass for 
native.

Does decontextualizing help us develop super-segmental pronunciation? 
Doubt it. Does desemanticizing help us develop segmentals? Ditto. But 
if it does, is it constructive in the long run? One way of looking at 
Montse's problem is that it is caused precisely by a phoneme-based, 
bottom-up way of learning pronunciation.

Of course, bottom-up and top-down thinking may converge, particularly 
if learner and teacher are being inter-subjective, and learning from 
each other, as Steve describes. On the other hand, if they are both 
being bottom-up, they may just as easily diverge. Maybe she learns as 
much from you as you from her.

dk1



	


	Group: dogme
	Message: 2782
	From: juan moreno
	Date: Di Jan 14, 2003 7:50 

	Subject: Re: voices


	PETITION 
ENGLISCH 
The United States of America is at the moment ready to

dictate a war. 
Today we find ourselves worldwide in an unequal 
balance which could 
lead to a Third World War. If you likewise disapprove 
of the current 
situation, the UNO is ready to receive signatures 
which would help to 
avoid this tragic happening. 
Please copy this e-mail and insert in a new mail, sign

your name at the 
end of the following list and send to persons you 
know. If you receive 
a list of over 500 names, kindly send a copy to: The 
United Nations. 
mailto: inquiries@u... 
Even if you decide not to sign your name, do forward 
this petition 
onwards.THANKS 

PETITION 
DEUTSCH 
Die Vereinigten Staaten sind gerade dabei einen Krieg 
zu diktieren.Wir 
befinden uns heutzutage in einem weltweiten 
Ungleichgewicht, was zu 
einem Dritten Weltkrieg führen kann. Wenn Du Dich 
ebenfalls da gegen 
aussprichst,die UNO ist gerade dabei Unterschriften zu

sammeln, um 
diesem tragischen Geschehen entgegenzuwirken. 
Bitte kopiere diese e-mall in eine neue mail, 
unterzeichne sie am Ende 
der Liste, die unten angehängt ist und schicke sie an 
alle Personen, 
die Du kennst. Wenn Du die Liste mit mehr als 500 
Namen erhältst, dann 
schicke bitte eine Kopie davon an: United Nations. 
mailto:inquiries@u... 
Auch wenn Du Dich entschliessen solltest nicht zu 
unterzeichnen, dann 
schicke die Petition bitte trotzdem weiter.DANKE 

PETITION 
FRANCAIS 
Les USA sont en train de dicter une guerre. Nous nous 
trouvons 
actuellement dans un désequilibre au niveau mondial, 
ce qui pourrait 
mener à une Troisième Guerre Mondiale. Si tu décides 
aussi contre cette 
idée, L'ONU esr en train de rassembler des signatures,

pour 
essayer de contrer ce développement tragique. 
Copie s'il te plait cet émail dans un nouveau, signe à

la fin de la 
liste et envoie le à toutes les personnes que tu 
connais. Si tu 
recois une liste avec plus de 500 noms, envoie s'il te

plait une copie 
à United Nations. 
mailto:inquiries@u... 
Meme si tu te décidais de ne pas signer, envoie s'il 
te plais quand 
meme cette pétition à toutes les personnes que tu 
connais.MERCI 

PETICION 
ESPANOL 
Estados Unidos está a punto de dictar la guerra. Hoy 
nos encontramos 
en un punto en desequilibrio mundial por lo que puede 
dar inicio a 
una Tercera Guerra Mundial. Si tu estas en contra, la 
ONU se encuentra 
recopilando firmas para evitar este trágico 
acontecimiento mundial. 
Por favor copia este e-mail en un mensaje nuevo, firma

al final de 
la lista que veras a continuación, y mándalo a todas 
las personas 
que 
conozcas. Si recibes esta lista con más de 500 nombres

en ella, 
por favor envía una copia del mensaje a: United 
Nations. 
mailto:inquiries@u... 
Incluso si decides no firmar, por favor se considerado

y no elimines 
la petición. SOLO REENVÍ ALO PARA JUNTOS HACER AL GO. 
GRACIAS 

1) Suzanne Dathe, Grenoble, France 
2) Laurence COMPARAT, Grenoble,France 
3) Philippe MOTTE, Grenoble, France 
4) J ok FERRAND, Mont St Martin, France 
5) Emmanuelle PIGNOL, St Martin d'Heres, FRANCE 
6) Marie GAUTHIER, Grenoble, FRANCE 
7) Laurent VESCALO, Grenoble, FRANCE 
8) Mathieu MOY, St Egreve, FRANCE 
9) Bern ard BLANCHET, Mont St Martin, FRANCE 
10) Tassadite FAVRIE, Grenoble, FRANCE 
11) Loic GODARD, St Ismier, FRANCE 
12) Benedicte PASCAL, Grenoble, FRANCE 
13) Khedaidja BENATIA, Grenoble, FRANCE 
14) Mar ie-Therese LLORET, Grenoble,FRANCE 
15) Benoit THEAU, Poitiers, FRANCE 
16) Bruno CONSTANTIN, Poitiers, FRANCE 
17) Christian COGNARD, Poitiers, FRANCE 
18) Robert GARDETTE, Paris, FRANCE 
19) Claude CH EVILLARD, Montpellier, FRANCE 
20) Gilles FREISS, Montpellier, FRANCE 
21) Patrick AUGEREAU, Montpellier,FRANCE 
22) Jean IMBERT, Marseille, FRANCE 
23) Jean-Claude MURAT, Toulouse, France 
24) Anna BAS SOLS, Barcelona, Catalonia 
25) Mireia DUNACH, Barcelona, Catalonia 
26) Michel VILLAZ, Grenoble, France 
27) Pages Frederique, Dijon, France 
28) Rodolphe FISCHMEISTER, Chatenay-Malabry, France 
29) Francois BOUTEAU, Paris, France 
30) Patrick PETER, Paris, France 
31) Lorenza RADICI, Paris, France 
32) Monika Siegenthaler, Bern, Switzerland 
33) Mark Philp, Glasgow, Scotland 
34) Tomas A ndersson, Stockholm, Sweden 
35) Jonas Eriksson, Stockholm, Sweden 
36) Karin Eriksson, Stockholm, Sweden 
37) Ake Ljung, Stockholm, Sweden 
38) Carina Sedlmayer, Stockholm, Sweden > 
39) Rebecca Udd man, Stockholm, Sweden 
40) Lena Skog, Stockholm, Sweden 
41) Micael Folke, Stockholm, Sweden 
42) Britt-Marie Folke, Stockholm, Sweden 
43) Birgitta Schuberth, Stockholm, Sweden 
44) Lena Dahl, Stockho lm, Sweden 
45) Ebba Karlsson, Stockholm, Sweden 
46) Jessica Carlsson, Vaxjo, Sweden 
47) Sara Blomquist, Vaxjo, Sweden 
48) Magdalena Fosseus, Vaxjo, Sweden 
49) Charlotta Lang ner, Goteborg, Sweden 
50) Andrea Egedal, Goteborg, Sweden 
51) Lena Persson, Stockholm, Sweden 
52) Magnus Linder, Umea ,Sweden 
53) Petra Olofsson, Umea, Sweden 
54) Caroline Evenbom, Vaxjo, Sweden 
55) Asa Pettersson, Grimsas, Sweden 
56) Jessica Bjork, Grimsas, Sweden 
57) Linda Ahlbom Goteborg, Sweden 
58) Jenny Forsman, Boras, Sweden 
59) Nina Gunnarson, Kinna, Sweden 
60) Andrew Harrison, New Zealand 
61) Bryre Murphy, New Zealand 
62) Claire Lugton, New Zealand 
63) Sarah Thornton, New Zealand 
64) Rachel Eade, New Zealand 
65) Magnus Hjert, London, UK 
67) Madeleine Stamvik, Hurley, UK 
68) Susanne Nowlan, Vermont, USA 
69) Lotta Svenby, Malmoe, Sweden 
70) Adina Giselsson, Malmoe, Sweden 
71) Anders Kullman, Stockholm, Sweden 
72) Rebecka Swane, Stockholm, Sweden 
73) Jens Venge, Stockholm, Sweden 
74) Catharina Ekdahl, Stockholm, Sweden 
75) Nina Fylkegard, Stockholm, Sweden 
76) Therese Stedman, Malmoe, Sweden 
77) Jannica Lund, Stockholm, Sweden 
78) Douglas Bratt, Sweden 
79) Mats Lofstrom, Stockholm, Sweden 
80) Li Lindstrom, Sweden 
81) Ursula Muel ler, Sweden 
82) Marianne Komstadius, Stockholm, Sweden 
83) Peter Thyselius, Stockholm, Sweden 
84) Gonzalo Oviedo, Quito, Ecuador 
85) Amalia Romeo, Gland, Switzerland 
86) Mar garita Restrepo, Gland, Switzerland 
87) Eliane Ruster, Crans p.C.Switzerland 
88) Jennifer Bischoff-Elder, Hong Kong 
89) Azita Lashgari, Beirut, Lebanon 
90) Khashayar Ostovany, New York, USA 
91) Lis a L Miller, Reno NV, USA 
92) Danielle Avazian, Los Angeles, CA, USA 
93) Sara Risher,Los Angeles,CA, USA 
94) Melanie London, New York, NY, USA 
95) Susan Brownstein , Los Angeles, CA, USA 
96) Steven Raspa, San Francisco, CA, USA 
97) Margot Duane, Ross, CA, USA 
98) Natasha Darnall, Los Angeles, CA, USA 
99) Candace Brower, Evanston, IL, USA 
100) James Kjelland, Evanston, IL, USA 
101) Michael Jampole, Beach Park, IL, USA 
102) Diane Willis, Wilmette, IL, USA 
103) Sharri Russell, Roanoke, VA, USA 
104) Faye Cooley, Roanoke, VA, USA 
105) Celeste Thompson, Round Rock, TX, USA 
106) Sherry Stang, Pflugerville, TX, USA 
107) Amy J. Singer, Pflugerville, TX USA 
108) Milissa Bowen, Austin, TX USA 
109) Michelle Jozwiak, Brenham, TX USA 
110) Mary Orsted, College Station, TX USA 
111) Janet Gardner, Dallas, TX USA 
112) Marilyn Hollingsworth, Dallas, TX USA 
113) Nancy Shamblin, Garland. TX USA 
114) K. M. Mullen, Houston, TX - USA 
115) Noreen Tolman, Houston, Texas - USA 
116) Laurie Sobolewski, Warren, MI, USA 
117) Kellie Sisson Snider, Irving Texas, USA 
118) Carol Currie, Garland, Garland Texas, USA 
119) John Snyder, Garland, TX USA 
120) Elaine Hannan, South Africa 
121) Jayne Howes, South Africa 
122) Diane Barnes, Akron, Ohio, USA 
123) Melanie Dass Moodley, Durban, South Africa 
124) Imma Merino, Barcelona, Catalonia 
125) Toni Vinas, Barcelona, Catalonia 
126) Marc Alfaro, Barcelona, Catalonia 
127) Manel Saperas, Barcelona, Catalonia 
128) Jordi Ribas Izquierdo, Catalonia 
129) Naiana Lacorte Rodes, Catalonia 
130) Joan Vitoria i Codina, Barcelona, Catalonia 
131) Jordi Paris i Romia, Barcelona, Catalonia 
132) Marta Truno i Salvado, Barcelona, Catalonia 
133) Jordi Lagares Roset, Barcelona, Catalonia 
134) Josep Puig Vidal, Barcelona, Catalonia 
135) Marta Juanola i Codina, Barcelona, Catalonia 
136) Manel de la Fuente i Colino, Barcelona, Catalonia


137) Gemma Belluda i Ventura, Barcelona, Catalonia 
138) Victor Belluda i Ventur, Barcelona,Catalonia 
139) MaAntonia Balletbo, Barcelona, Spain 
140) Mireia Masdevall Llorens,Barcelona, Spain 
141) Clara Planas, Barcelona, Spain 
142 Fernando Labastida Gual, Barcelona,Spain 
143) Cristina Vacarisas, Barcelona,Spain 
144) Enric Llarch i Poyo, Barcelona,CATALONIA 
145) Rosa Escoriza Valencia, Barcelona, Catalonia 
146) Silvia Jimenez, Barcelona, Catalonia 
147) Maria Clarella, Barcelona, Catalonia 
148) Angels Guimera, Barcelona, Catalonia 
149) M.Carmen Ruiz Fernandez, Barcelona, Catalonia 
150) Rufi Cerdan Heredia, Barcelona, Catalonia 
151) M. Teresa Vilajeliu Roig, Barcelona, Catalonia 
152) Rafel LLussa, Girona, Catalonia,Spain 
153) Mariangels Gallego Ribo, Gelida, Catalonia 
154) Jordi Cortadella, Gelida, Catalonia 
155) Pere Botella, Barcelona, Catalonia (Spain) 
156) Josefina Auladell Baulenas, Catalunya (Spain) 
157) Empar Escoin Carceller, Catalunya (Spain) 
158) Elisa Pla Soler, Catalunya (Spain) 
159) Paz Morillo Bosch, catalunya (Spain) 
160) Cristina Bosch Moreno, Madrid (Spain) 
161) Marta Puertolas, Barcelona (Spain) 
162) Elisa del Pino (Madrid) Spain 
163) Joaquin Rivera (Madrid) Spain 
164) Carmen Barral (Madrid) Spain 
165) Carmen del Pino (Madrid) Spain 
166) Asuncion del Pino (Madrid) Spain 
167) Asuncion Cuesta, Madrid, Spain 
168) Ana Polo Mediavilla (Burgos) Spain 
169) Mercedes Romero Laredo (Burgos), Espana 
170) Oliva Mertinez Fernandez (Burgos), Espana 
171) Silvia Leal Aparicio (Burgos) Espana 
172) Claudia Elizabeth Larrauri (Bahia Blanca) 
Argentina 
173) Federico G. Pietrokovsky (C.F.) Argentina 
174) Naschel Prina (Capital Federal) Argentina 
175) Daniela G ozzi (Capital Federal) Argentina 
176) Paula Elisa Kvedaras (Capital Federal) Argentina 
177) Antonio Izquierdo (Valencia) Espana 
178) Ana Belen Perez Solsona (Valencia) Espana 
179) Paula Folques Diago (Valencia) Espana 
180) Nestor Alis Pozo (Valencia) Espana 
181) Rafael Alis Pozo (valencia) Spain 
182) Isabel Maria Martinez (Valencia) Espana 
183) Cristina Bernad Guerrero (Valencia) Espana 
184) Iria Barcia Sanchez 
185) Elena Barrios Barcia, Uppsala, Suecia 
186) Illana Ortiz Martin, Munchen, Alemania 
187) Santiago Rodriguez Rasero, München, Alemania 
188) David Agós Díaz. Pamplona. España 
189) Juan Luis Ibarretxe. Galdakao. E.H. 
190) Rubén Díez Ealo. Galdakao. E.H. 
191) Marcial Rodríguez García. Ermua. 
192) Imanol Echave Calvo. San Sebastian. Spain. 
193) Begoña Ortiz de Zárate Lazcano. Vitoria-Gasteiz. 
Spain 
194) David Sánchez Agirregomezkorta. Gasteiz. Euskadi.


195) Alberto Ruiz De Alda. Gasteiz. Euzkadi 
196) Juan Carlos Garcia Obregon. Vitoria-Gasteiz. 
España 
197) Jon Aiarza Lotina. Santander. Spain 
198) Teresa del Hoyo Rojo. Santander. Spain 
199) Celia Nespral Gaztelumendi. Santander. España 
200) Pedro Martín Villamor, Valladolid, España. 
201) Victoria Arratia Martín,Valladolid, España 
202) Javi Tajadura Martín, Portugalete, Euskadi, Spain


203) Lourdes Palacios Martin, Bilbao,Spain 
204) Jesús Avila de Grado, Madrid, España 
205) Eva María Cano López. Madrid. Spain 
206) Emilio Ruiz Olivar, Londres, UK 
207) Maru Ortega García del Moral,CALAHORRA, ESPAÑA 
208) Juan Carlos Ayala Calvo, Logroño,Spain 
209) Rocío Muñoz Pino, Logroño, España 
210) Ximena Pino Burgos, Santiago, Chile 
211) Roberto Saldivia Quezada, Santiago, Chile 
212) Paola Gonzalez Valderrama,Santiago, Chile 
213) Cesar Morales Peña y Lillo,Santiago > 
214) Denisse Labarca Abdala , Santiago, Chile 
215) María Paz González Garay, Chile 
216) Daniela Millar Kaiser, Santiago, Chile 
217) Alvaro Wigand Perales, Valdivia, Chile 
218) Gladys Bustos Carrasco, Quilicura, Chile 
219) Patricio Criado Rivera, Quilicura, Chile 
220) Carolina Aguilar Monsalve,Valdivia, Chile 
221) Carmen Silva Utrilla, Madrid, España 
222) Martha Yolanda Rodriguez Aviles, Queretaro, 
Mexico 
223) Laura Rodriguez Aviles,Cozumel,Quintana Roo, 
Mexico 
224) Katia Hahn, Merida, YUCATÁN Mexico 
225) Sofia Gallego Mexicali, B.C. Mexico 
226) Beatriz Castañeda De Clariond, Monterrey, México 
227) Victor Kerber Palma, Monterrey, México 
228) Rocío Sánchez Losada, México D.F. 
229) Lorenza Estandía González Luna, México D.F. 
230) Gabriel Gallardo D'Aiuto, México D.F. 
231) Josè Antonio Salinas, Monterrey, N.L., Mex. 
232) Laura Cantu, Mty N.L., Mex 
233) Jossie Garcia, Mty N.L Mex 
234) Martha Vázquez González, Mty, N.L.; Méx. 
235) Laura Rios Muñiz, Monterrey, N.L. MEXICO 
236) Dalith Flores Quinatana , Monterrey, N.L. MEXICO 
237) Armando Hernandez, Monterrey, NL MEXICO 
238) Cynthia Guzman, Monterre y, NL, Mex. 
239) Berta Isabel Chapa Monterrey, NL Mex 
240) Nelly Cantú Orocio Monterrey,NL México 
241) Daniel Alejandro de la Rosa Mty.N.L. México 
242) Susana Cantú Orocio Mty. N.L. México 
243) Irv ing aime Cantú Báez Mty. N.L. México 
244) José Alfredo Rodríguez Villa. Monterrey, Mex. 
245) Marina Daniel Ayala, Monterrey, NL, Mexico 
246) Andres Alberto Basañez Gonzalez 
247) Patty Torres R., Monterrey, NL, MEXICO 
248) Annet Abarca Arvide, Monterrey, NL, Mexico 
249) Silvia Ruiz Mancera, D.F. MEXICO 
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Copyright © 1994-2003 Yahoo! Inc. Todos los derechos
reservados. Condiciones del servicio - Directrices
AVISO: Recopilamos datos personales en este sitio web.
Para más información sobre el uso que se hace de tus
datos, consulta nuestro Centro de privacidad 
--- Deborah <debdogme@y...> escribió: 
<HR>
<html><body>


<tt>
Hi everybody<BR>
<BR>
It has taken me till now to work my way through
the<BR>
backlog of messages from dogme and TEA that I
allowed<BR>
to build up over the 'festive' season.&nbsp; I have
only<BR>
just found Scott's suggestion about shutting the
list,<BR>
so just a quick word to say I am glad you/we
disagreed<BR>
and it is still going on.&nbsp; Like several people
I<BR>
mostly lurk, but see nothing wrong with that -
like<BR>
quiet students, we can observe, think, respond in
our<BR>
own way.&nbsp; As for suggesting shutdown in the
school<BR>
hols, it reminds me of university authorities
dealing<BR>
with our protests back in 1968 just by waiting for
us<BR>
to go away at the end of term!<BR>
<BR>
Let's hope the new year will bring some more of
the<BR>
positive energy that I, for one, get from the<BR>
postings, enjoying the questions about verse and<BR>
nonsense and Gail and Margie's message about
caring,<BR>
and Luke's about picking up on students'<BR>
enthusiasms.... and OK, just lurking and letting
the<BR>
ideas lurk in my head and infect my
classes.&nbsp;&nbsp; I<BR>
actually have to be dogmetic with my new groups -
with<BR>
management in agreement - same management who love
the<BR>
hate TEFL website, by the way.&nbsp; I am to get the
groups<BR>
of kids who for various reasons 'don't fit' into
the<BR>
system, so hope to learn a lot from them.&nbsp; Not
that<BR>
I'll be likely to rave on the list about it all -
just<BR>
quietly to myself.<BR>
<BR>
Well, that's enough.&nbsp; Glad we are still
around.<BR>
Deborah<BR>
<BR>
<BR>
<BR>
__________________________________________________<BR>
Do you Yahoo!?<BR>
Yahoo! Mail Plus - Powerful. Affordable. Sign up
now.<BR>
<a
href="http://mailplus.yahoo.com">http://mailplus.yahoo.com</a><BR>
</tt>

<br>
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</tr>
<tr bgcolor=#FFFFFF>
<td align=center width=470><table border=0
cellpadding=0 cellspacing=0><tr><td align=center><font
face=arial size=-2>ADVERTISEMENT</font><br>
<script language=JavaScript>
var lrec_target="_top";
var lrec_URL = new Array();
lrec_URL[1] =
"http://rd.yahoo.com/M=219695.2850578.4203976.1925585/D=egroupweb/S=1705043336:HM/A=1400466/R=0/id=flashurl/*http://ad.doubleclick.net/clk;5046279;7790548;y?http://www.ameritrade.com/o.cgi?a=cjx&o=roc&p=/offer/25.html";
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<br>
<tt>
To Post a message, send it to:&nbsp;&nbsp;
dogme@eGroups.com<BR>
To Unsubscribe, send a blank message to:
dogme-unsubscribe@eGroups.com</tt>
<br>

<br>
<tt>Your use of Yahoo! Groups is subject to the <a
href="http://docs.yahoo.com/info/terms/">Yahoo! Terms
of Service</a>.</tt>
</br>
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	Group: dogme
	Message: 2783
	From: Jay Schwartz
	Date: Mi Jan 15, 2003 7:04 

	Subject: Re: voices / petition


	Re: the "petition"
I'll assume that the only reason why anyone would send this petition to the
"DOGME" list was that there is implied suggestion that we DOGME teachers
might use it to stimulate a classroom conversation. Right? But...I think
that would be toooo teacher centered. Now if a student brings it in....
well... that's another story.

On a related matter, I'm doing some wonderful work right now, with Dr. Seuss
material I originally bought for my kids.

"Through three cheese trees three free fleas flew.
While these fleas flew, freezy breeze blew.
Freezy breeze made these three trees freeze.
Freezy trees made these trees' cheese freeze.
That's what made these three free fleas sneeze."
(Seuss, Dr.- Sox in Fox)

Did someone say something about backchaining?

- Jay
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> <tt>
> Hi everybody<BR>
> <BR>
> It has taken me till now to work my way through
> the<BR>
> backlog of messages from dogme and TEA that I
> allowed<BR>
> to build up over the 'festive' season.&nbsp; I have
> only<BR>
> just found Scott's suggestion about shutting the
> list,<BR>
> so just a quick word to say I am glad you/we
> disagreed<BR>
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> mostly lurk, but see nothing wrong with that -
> like<BR>
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> hols, it reminds me of university authorities
> dealing<BR>
> with our protests back in 1968 just by waiting for
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> to go away at the end of term!<BR>
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> Let's hope the new year will bring some more of
> the<BR>
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> postings, enjoying the questions about verse and<BR>
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> and Luke's about picking up on students'<BR>
> enthusiasms.... and OK, just lurking and letting
> the<BR>
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> actually have to be dogmetic with my new groups -
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> management in agreement - same management who love
> the<BR>
> hate TEFL website, by the way.&nbsp; I am to get the
> groups<BR>
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> system, so hope to learn a lot from them.&nbsp; Not
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> I'll be likely to rave on the list about it all -
> just<BR>
> quietly to myself.<BR>
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> Well, that's enough.&nbsp; Glad we are still
> around.<BR>
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	Group: dogme
	Message: 2784
	From: Justin Ehresman
	Date: Mi Jan 15, 2003 11:04 

	Subject: Re: voices


	I hope this isn't taken the wrong way... but I personally don't feel that a discussion group for teachers is an appropriate place to post political petitions (regardless of your stand on the issue).
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	Group: dogme
	Message: 2785
	From: luke
	Date: Mi Jan 15, 2003 11:47 

	Subject: Re: voices


	I personally don't mind; it's no big deal and the issues at stake are much
bigger than teachers' discussion groups and the compartmentalized way in
which some teachers see the world we live in and our profession. I object to
porn and other junk mail been shoved down my electronic throat but an appeal
for peace, however misguided or naive, I always have time for. No peace, no
discussion groups. No nothing.
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	Group: dogme
	Message: 2786
	From: Dennis Newson
	Date: Mi Jan 15, 2003 12:18 

	Subject: Re: voices


	I'm with Spear Shaker on this one - no peace, no list - but I'm told that the UN site does not 
accept these petitions and suggests contacting individual countries.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2787
	From: Tom Topham
	Date: Mi Jan 15, 2003 12:32 

	Subject: Re: different voices


	I was going to reply last night, thought better of it, but now that people 
have expressed their opinions I would like to as well.

This sort of post is entirely inappropriate because we have recently had a 
long discussion about relevance, and the need for it here.

I am against such posts in a more general sense - they are meaningless 
symbolic gestures, perpetrated by naive users who don't realise that sending 
bulky files around the internet to everyone in your email box wastes 
people's time and the internet's resources.

I am against the posting of a "spam" type message especially as Mr. Moreno 
has not been a regular contributor here. I assume he just spammed it out to 
every address in his address book.

Spear Shaker, your opinion is in itself a political one. Perhaps I support 
the coming war. We still share an interest in Dogme and, more generally, 
ESL/FL - despite our disparate opinions on many other matters. To discuss 
war and peace issues, try www.antiwar.com or similar.

As always,

Grumpy Tom

PS this email violates the statement in para. 2, nevertheless I have counted 
to 15, and shall hit send. Advance apologies for any inconvenience.





_________________________________________________________________
Help STOP SPAM: Try the new MSN 8 and get 2 months FREE* 
http://join.msn.com/?page=features/junkmail


	


	Group: dogme
	Message: 2788
	From: lifang67
	Date: Mi Jan 15, 2003 4:06 

	Subject: Lip Sync and Dr. Seuss


	I have a big game book which I never published in which you do this 
game whereby the teacher makes the right pronunciation noises and the 
children have to lip sync to it, or maybe it was the other way 
around, or maybe both--I don't really remember.

But it's a game. Suppose someone were to propose to you that this was 
a valid way to learn the necessary lip and tongue movements required 
for pronunciation. In fact, this very suggestion was made to me when 
I was doing my I-House training back in 1982, without the game 
justification. We were having trouble getting Italian students to 
produce consonant sounds, and we were told to try to get them to look 
carefully at our lips when we said them. 

You can easily see that this won't work for vowels, or, for that 
matter, any non-labial consonant. Then there's the (key) question of 
whether skills practiced like this can be transferred to a hierarchy 
of language skills which extends upward towards lexical choice and 
grammaticization. That is, can you think and chew gum at the same 
time?

My argument about eidetic memory is that it's really a very different 
kind of memory from the sort we use in verbal thought. To connect 
this to a previous thread, we know that dogs and other animals are 
able to judge at a glance which of a pile of dog biscuits is more and 
choose correctly. This is quite different from the ability to count 
the dog biscuits and compare, much less to calculate their number 
from estimates of their volume and density. 

Similarly, I believe that eidetic memory (that's the literal memory 
that you use when you "listen and repeat", and the memory which back-
chaining draws on) is a natural gift. It's something that animals 
have, and it's not something that needs to be taught. Cognitive 
memory, on the other hand, which includes the mental lexicon and 
grammatical patterns, as well as strategies for interaction, DOES 
need to be taught. They're separate. And that is why I don't believe 
that backchaining works in anything but a trivial sense. It's a dog 
training trick, nothing more.

I think Dr. Seuss really knew this when he started out. If you read 
Seuss in the order he wrote--starting with story books like Horton 
Hears a Who, or the Five Hundred Hats of Bartholemew Cubbins, you 
will see that Seuss wrote stories first. In the aftermath of World 
War II, however, Bennett Cerf correctly realized that mass literacy 
training in schools required a new approach, and incorrectly assumed 
that would mean breaking the reading "skill" down into subskills, as 
per the dominant structuralist approach to languages (the folks who 
brought us the Army method and audiolingualism). 

So he bet Seuss that he couldn't write a real story book from a word 
list of only about two hundred words. Seuss did it (sort of) and the 
Cat in the Hat was the result (but when you compare the Cat stories 
with the Horton stories, it's very clear which one was written bottom 
up from a word list and which was written top down story first. 

Cerf was suprised, but even more surprised when he bet Seuss fifty 
dollars that he couldn't work from a fifty-word list (this sounds 
like a Seuss story in itself, but it's true). Seuss produced "Green 
Eggs and Ham", but Cerf never paid up (anyone who has worked with 
publishers will note the ring of truth THERE!)

By the 1950s, phonics was cranking up for its assault on literacy, 
and there was a demand for materials that would go even further in 
bottom-up writing--writing books from lists of phonemes and not 
simply lists of words. You can actually see this by comparing "The 
Cat in the Hat" with "The Cat in the Hat Comes Back", which includes 
a very tedious digression on the alphabet, and also stories like "One 
Fish Two Fish Red Fish Blue Fish", "On Beyond Zebra", and "Hop on 
Pop", which dispenses with story all together and simply focus on 
words or phonic elements.

I don't know...but I think...that if you ask children to 
compare...then provided they have the cognitive level to deal with 
stories (say four or five years old) they will prefer the pre-phonics 
stories. For the same reason that I think that lip-syncing and back-
chaining don't work. Noise is no substitute for news.

dk1



	


	Group: dogme
	Message: 2789
	From: Jay Schwartz
	Date: Mi Jan 15, 2003 11:07 

	Subject: Re: Lip Sync and Dr. Seuss


	A call for clarification on the memory issue:

I had always assumed that eidetic memory really wasn't memory at all. As DK
mentioned eidetic memory is connected with eidetic imagery which is the
after-image of something you might see when you close your eyes after
looking at something long enough. Most of early research on it involved
having children stare at a black and white picture for about 30 seconds and
then diverting their attention to a blank surface and immediately asking
them what they remembered from the removed picture. Apparently, the children
rather than recalling what they remembered, recounted what they still saw
(i.e.: I "can see" yadi yadi yada ..."). Additionally, the research was
mainly conducted with children because I believe there was the opinion that
the capacity for eidetic imagery fades with age. DK, is it eidetic memory
you're after or Baddley's "phonological loop" theory?

Anyway the point is that eidetic memory is related to imagery and not real
short-term memory as might be used with "listen and repeat". Nor is it
related (mentioned in a previous post) to dream imagery based on unprocessed
motor function related information that is blocked from being interpreted by
our brains when we are sleeping. The strangeness of some dreams usually
relate to motor functions rather than anything language based. For example
the other night I had a dream (where have I heard that before?) where I was
desperately trying to get home quickly but was running in terminal slow
motion. Along the way however, I seemed to have perfectly rational
conversations (as opposed to in real life ala politics, sports and religion)
with other people in my dream.
The research involving this phenomenon was originally done on sleeping cats,
which is why I think critics claimed it bared little relationship to actual
language issues or even attempted to explain other dream imagery - for
example the other people in my dream. I don't think it has any relationship
though to why your dreams fade from your memory quickly or whether you can
remember them or not. Forgive me if I'm wrong though. It's hard to remember.

Keeping in mind some relevance to DOGME, and this phonology/memory
tangent... couldn't it be argued that a preoccupation with or overemphasis
on phonology (I said OVERemphasis) runs the same course as an over-adherence
to coursebooks or other materials? It seems to me that somewhere in the
spirit of DOGME lies a kinship to the concept of "language will take care of
itself". Taking things even one step further - I would imagine that DOGME
would be one of the first approaches that embraces something like "Euro
English" as a product of shared experiences. Oops, I think I've said to
much.

- Jay

PS. The Dr. Seuss title I mentioned before is "Fox in Sox" not "Sox in Fox".
Yes, as DK mentioned it is one of the phonics based books with a very thin
plot. Now, the book titled "There's a Wocket in my pocket" is much more
digestible and perfect for students with both visual and oral learning
preferences.



	


	Group: dogme
	Message: 2790
	From: Dennis Newson
	Date: Do Jan 16, 2003 4:42 

	Subject: The UN and email petitions


	Here is the URL to the UN site with the statement about their policy towards email petitions and 
their recommendation that individual countries should be contacted.

Dennis


http://www.unicwash.org/unic%20was%20response%20to%20petition.htm-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2791
	From: lifang67
	Date: Do Jan 16, 2003 8:42 

	Subject: Re: Lip Sync and Dr. Seuss


	Yeah, "eidetic" memory is used in lots of ways by lots of people. I'm 
trying to use it the way it's used by Vygotsky, and also by Craik and 
Lockhart (and Stevick).

But Vygotsky on the one hand and C & L on the other have very 
different agendas. Vygotsky, as usual, is in pursuit of a GRAND 
UNIFYING THEORY, and in particular he wants to use eidetic memory to 
unify FOUR wildly disparate things: a) the evolution of the 
hominid "physical system" which is the precondition for language like 
behavior, b) the prehistoric evolution of language-like behavior into 
language, c) the "ontogenesis" of language (that is, L1 acquisition) 
and what he calls d) "microgenesis"--learning on a moment by moment 
basis, in schools.

The c-d link has been extensively discussed on this list (that is, L1 
acquisition = or does not equal L2 learning). Only Marxists or other 
social-constructivists would really see a-b, or b-c as linked in any 
meaningful way; other people talk of genes, which is not very helpful 
for understanding d, or even c-d links. Yet surely the things should 
be linked--after all, the subject is the same (humans), the object is 
the same (language) and even the verb phrase is the same (learning) 
whether we are talking a, b, c, or d. 

Eidetic memory, or "literal" memory, is probably the same thing, 
whether we are talking a, b, c, or d (or for that matter if we are 
talking about dogs or humans), but the significance of it must 
diminish as we develop our higher cognitive functions. Enter Craik 
and Lockhart (and Stevick and dogme) who recognize that memory is not 
simply a matter of brute repetition, but exists to different depths, 
according to how the material is analyzed and stored. The 
most "context embedded", literal form is on the surface--a great deal 
of material is stored for a very short time, as when we reconstruct 
the furnishings of the room we are in with our eyes closed, or repeat 
exactly what we just heard. The less "context embedded" forms, 
analyzed and stored for their meaning, last longest, but contain more 
of what we call "language" (semantics, pragmatics, grammar).

A final note on "Fox in Sox". We did a short experiment in my 
graduate class where we read "Fox in Sox" and a much more difficult 
but much more plot-driven story called "Imogen's antlers" in class, 
and then tried to see how much of each story (phonology, vocabulary, 
grammar, plot) we could remember the next week. I thought "Fox in 
Sox" would score high in phonology but low in plot while "Imogen's 
Antlers" would be the opposite. Not so. "Imogen's Antlers" 
outperformed "Fox in Sox" in every category.

dk1

PS: A note on political petitions. There's a precedent on this list--
in the early days of the list, Neil Forrest posted something on 
Brazilian rainforests, which was allowed to stand. On the other hand, 
very strong controversies (such as those triggered by various 
postings I've made on the role of US imperialism in the middle and 
far east) generally get deleted. I think the criterion is really the 
amount of "classroom disruption" engendered.

d



	


	Group: dogme
	Message: 2792
	From: David Hill
	Date: Do Jan 16, 2003 2:18 

	Subject: Re: petition


	I disagree with posting petitions on the list. It's not the point.

I have no objection to someone looking in the "members" section and mailing 
me personally. Mark it "DOGME" and I'll either fish it out of the trash can, 
or it'll be diverted to another Dogme folder. I'm sure many others feel the 
same.(?)

( Mea culpa: I once posted such a thing on a list, but that was a mistake, I 
clicked the wrong button.)

Other than that: Sorry I only have the time for the odd lurk these days. The 
Dogme list is still great reading though. Thank you all.

David





_________________________________________________________________
The new MSN 8 is here: Try it free* for 2 months 
http://join.msn.com/?page=dept/dialup


	


	Group: dogme
	Message: 2793
	From: janglada2001
	Date: Fr Jan 17, 2003 11:20 

	Subject: Introduction


	Hello Everyone!

My name is Julio, I live in Rio de Janeiro

I have been studying English for some time, but I love to study 
it, principally to practice some translations from English to 
Portuguese idiom

Thus, I will continue studying English because I like it. 
Logically that I don´t know everything of English but I still have to 
learn a lot of thing of it

Cordially;
Julio



	


	Group: dogme
	Message: 2794
	From: lifang67
	Date: Sa Jan 18, 2003 10:36 

	Subject: Teaching and War


	To George W. Bush, so-called "President":

As a teacher of English, I am growing increasingly concerned by the 
possibility of a gratuitous war of aggression against Iraq. As the 
sad history of Hitler's attack on the USSR shows, such attacks have a 
tendency to backfire. In the event of an Iraqi victory, therefore, I 
would like to offer my services as an English teacher to the Iraqi 
occupiers. I believe that in this way, otherwise unavoidable 
misunderstandings and even atrocities against the innocent civilian 
population might be avoided.

Of course, the fortunes of war may well dictate a contrary outcome. 
In that event, the ignorance of the local language by the American 
victors does not augur well for the local population, as the 
experiences of No-gun Ri in Korea and My Lai in Vietnam have shown. I 
would like, therefore, to insist, in my capacity as a language 
teacher and in particular a teacher who believes in the 
interchangeability of conversatioinal roles, that no American soldier 
who is not completely fluent in Iraqi Arabic should be allowed to set 
foot on Iraqi soil. In fact, it would be preferable to send only 
servicemen who are willing to adopt the culture and indeed 
nationality of the local population as well as the language. The 
experience of English teachers shows that this type of intervention 
is the only one that lasts. 

I recognize, of course, that this war is being organized at extremely 
short notice, and as an emergency measure--election deadlines are, 
alas, quite inflexible. I therefore propose more immediate measures 
to deal with the situation at hand. As part of war preparations, the 
unelected Bush-Cheney military junta has made it clear that 
immigrants in the United States of America are subject to 
unconstitutional surveillance, including arbitrary detentions and 
even deportations, along the lines of the concentration camps visited 
on the Japanese during the Second World War. As part of these 
measures, language teachers such as myself are occasionally called 
upon to report the activities of their students to the Immigration 
and Nationalization Services.

This kind of activity on the part of the INS is not only a far more 
serious threat to our work than the existence or otherwise of 
Iraqi "weapons of mass destruction". It also is a serious threat to 
the crucial future supply of teachers of Arabic so desperately needed 
in the USA. I should therefore like your government to inform the INS 
that I and teachers of my persuasion will not cooperate with any such 
measures against our classrooms and against our students.

David Kellogg



	


	Group: dogme
	Message: 2795
	From: Justin Ehresman
	Date: Sa Jan 18, 2003 1:12 

	Subject: Re: Teaching and War


	Is this really necessary? I really think we should try to keep political views (especially on such a heated issue) out of DOGME. Great letter... send it to George, not me. 

Justin (somewhat offended in Berlin)
"lifang67 <kellogg@n...>" <kellogg@n...> wrote:To George W. Bush, so-called "President":

As a teacher of English, I am growing increasingly concerned by the 
possibility of a gratuitous war of aggression against Iraq. As the 
sad history of Hitler's attack on the USSR shows, such attacks have a 
tendency to backfire. In the event of an Iraqi victory, therefore, I 
would like to offer my services as an English teacher to the Iraqi 
occupiers. I believe that in this way, otherwise unavoidable 
misunderstandings and even atrocities against the innocent civilian 
population might be avoided.

Of course, the fortunes of war may well dictate a contrary outcome. 
In that event, the ignorance of the local language by the American 
victors does not augur well for the local population, as the 
experiences of No-gun Ri in Korea and My Lai in Vietnam have shown. I 
would like, therefore, to insist, in my capacity as a language 
teacher and in particular a teacher who believes in the 
interchangeability of conversatioinal roles, that no American soldier 
who is not completely fluent in Iraqi Arabic should be allowed to set 
foot on Iraqi soil. In fact, it would be preferable to send only 
servicemen who are willing to adopt the culture and indeed 
nationality of the local population as well as the language. The 
experience of English teachers shows that this type of intervention 
is the only one that lasts. 

I recognize, of course, that this war is being organized at extremely 
short notice, and as an emergency measure--election deadlines are, 
alas, quite inflexible. I therefore propose more immediate measures 
to deal with the situation at hand. As part of war preparations, the 
unelected Bush-Cheney military junta has made it clear that 
immigrants in the United States of America are subject to 
unconstitutional surveillance, including arbitrary detentions and 
even deportations, along the lines of the concentration camps visited 
on the Japanese during the Second World War. As part of these 
measures, language teachers such as myself are occasionally called 
upon to report the activities of their students to the Immigration 
and Nationalization Services.

This kind of activity on the part of the INS is not only a far more 
serious threat to our work than the existence or otherwise of 
Iraqi "weapons of mass destruction". It also is a serious threat to 
the crucial future supply of teachers of Arabic so desperately needed 
in the USA. I should therefore like your government to inform the INS 
that I and teachers of my persuasion will not cooperate with any such 
measures against our classrooms and against our students.

David Kellogg
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	Group: dogme
	Message: 2799
	From: Dennis Newson
	Date: Sa Jan 18, 2003 9:30 

	Subject: Re: Teaching and War


	...and now I've read the FOURTH copy........



-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2800
	From: Justin Ehresman
	Date: So Jan 19, 2003 7:57 

	Subject: Re: Teaching and War


	sorry guys about the FOUR copies... my computer froze as I pressed sent and it kept pressing send! I ended up having to shut the comp. down. How embarrassing. Please forgive me.

Justin (red-faced) in Berlin
Dennis Newson <dnewson@u...> wrote:...and now I've read the FOURTH copy........



-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L
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	Group: dogme
	Message: 2801
	From: Jay Schwartz
	Date: So Jan 19, 2003 9:20 

	Subject: Re: Teaching and War


	I agree with Justine that David has addressed his comments to the wrong
address. I disagree, however that it is a "great letter". David's letter
smacks of the same overgeneralization and rhetorical logic, as did his
letter to "Humanising Language Teaching"
(http://www.hltmag.co.uk/jan02/lett.htmexactly) in his attack of Alan
Maley's comments a year ago this month.
I don't resent his comments because I am American, or because I am
necessarily pro-war or anti-war or otherwise. Whatever my political opinion
is, it's my business and I wouldn't pretend to bore you with it unless you
really wanted to know. It's certainly not why I particpate on this list.
There are other dicussion groups and venues where it is more appropriate

What I do resent is David's (suddenly David and not dk1) use of comments
such as "As a teacher of English", "I and teachers of my persuasion" and
"The experience of English teachers shows". What David suggests and promotes
in his letter is the gross fallacy of logic which implies that since we are
both teachers of English, therefore we must also share the same view and
opinions as do our colleagues the world over. I assure we all do not and I
resent having anyone label me as this or that or make me a pawn in their own
desire for personal aggrandizement of their views. This is the basis upon
which stereotypes and subsequent racism is built. Silly me and fiddley dee,
I thought that as educators it was part of our "mission" to promote critical
thinking and rally against this sort of phenomena rather than take any
particular side. While I am certainly opposed to American foreign policy in
this case, that doesn't mean that I am left with no alternative than to join
ranks with the likes of Saddam. Some would have us believe however, that we
must choose between a lesser of two evils. Nah, I think that certainly in
this case there are bigger issues and fish to fry and would therefore
suggest to some to speak for themselves.

There was also a comment earlier on this list about "No peace (which was a
misappropriate use of the word because it really implied NO WAR in that
context), No discussion, No groups". I also disagree with this comment on
the grounds that meaningful discussion breeds education and critical
thinking which is what helps better the world in the long term. Not
radicalism in the short term. Grumpy Tom was right. That comment was also a
political statement in it of itself.

The relevance to DOGME of my comments? In my discussion oriented classes
(DOGME or otherwise) I try very hard not to use my position as teacher to
promote my political (or otherwise) ideas or attempt to dissuade students
from their own convictions. The forum or arena of the classroom belongs to
the students not me. My role is to help stimulate the flow of communication
so that they improve their fluency. To this end and to keep the discussion
going I often switch views and opinions and play devil's advocate (as do
some people in real life). I try to keep my comments short though and try to
be more suggestive than overbearing. Sometimes, there are those students who
vehemently try to corner me on my position. I rarely give them the
satisfaction and prefer instead to turn the discussion back to themselves.
Promoting my own political ideas would make the class a very
teacher-centered arena. I'm very proud of the fact that when students leave
my class, they neither know my exact stance on any particular political
issue such as this, but more importantly they also understand that I am not
what they had perceived me to be when they first entered my classroom: a
physical embodiment of some American stereotype that "perhaps" others (or
the media), for their own political agenda, has placed in their minds. For
example, they understand that in the classroom I am neither, generally pro
or anti American policy, but rather just "Jay". I hope that students leave
my classroom with a greater confidence in their linguistic ability to
express who they are and what they believe, rather than who I am and what I
believe. If they want to find that out, they can always have coffee or lunch
with me outside the classroom. I'll even buy.

Finally, as much as I believe that the classroom is not a place for me to
unpack and stand upon my political soapbox, I also believe that neither is
this discussion group.



	


	Group: dogme
	Message: 2802
	From: Jay Schwartz
	Date: So Jan 19, 2003 11:33 

	Subject: Re: Teaching and War


	Hi again. Several colleagues have commented to me offline that the link I
posted didn't work. Sorry for adding insult to injury but the link in
question is: http://www.hltmag.co.uk/jan02/teach.htm

I hope by resubmitting this link, I am indirectly supporting the "Humanising
Language Teaching" website/magazine, especially to those who may not be
familiar with it. As far as dk is concerned while his personal irate letters
did "irk" me a bit, I have found other postings of his thought provoking and
stimulating. In real life, I'm sure he is a nice guy and never stole a
freight train.

- Jay



	


	Group: dogme
	Message: 2803
	From: Jay Schwartz
	Date: So Jan 19, 2003 11:45 

	Subject: Re: Teaching and War


	Sorry, the third time is a charm. The link:
http://www.hltmag.co.uk/jan02/lett.htm . The reference is: Humanising
Language Teaching Year 4; Issue 1; January 2002



	


	Group: dogme
	Message: 2804
	From: guiripoet
	Date: Mo Jan 20, 2003 4:22 

	Subject: teaching and war


	This whole discussion, with people getting on their various political 
soapboxes, reminded me Scott's story about putting up a picture on 
the board (was it of Nasser? Arafat?) when he was working in Egypt. 
The political opinions of the students inevitably surface as they 
free-associated words to the pic, and they had a great discussion, 
dogme avant-la-lettre. 
So real life keeps breaking in, even on teaching discussion groups, 
tch tch. Funny that Jay's contribution was so long, when you don't 
reckon to say much about your political opinions...
For the record, I appreciated the irony in David's letter, and I'm in 
substantial agreement with him; my impression was that he was lining 
up with the Iraqi population, rather than with Saddam. As for 
classroom applications, my students know all of my opinions they care 
to ask about; I'll even turn them into listenings if they're 
interested. But ONLY if they're interested. The principle I follow 
is that since I expect people to tell me their opinions they have a 
right to know mine. 
One of my students is going to Katmandu for a conference soon, so 
we'll be going into the war issue as she expects to meet and talk to 
a lot of Indian and Pakistani Muslims. Should be interesting!

Steve



	


	Group: dogme
	Message: 2805
	From: Jay Schwartz
	Date: Mo Jan 20, 2003 6:07 

	Subject: Re: teaching and war


	Steve wrote "Funny that Jay's contribution was so long, when you don't
> reckon to say much about your political opinions..."

Yes. That is part of my point actually. Thank you for making it for me. One
of problems I have is that I have a big mouth, and my typing fingers often
follow suit (sorry for that). That's why lately I realize after many years
of teaching, that my greatest personal challenge in the classroom is to cut
down on my Teacher Talking Time (TTT). Giving your opinion requires time,
with the ensuing reasons, examples, etc. That's time I think should go to
the students, especially if they are willing or can be encouraged to take
it. I'm also concerned with those students who might be less inclined to
participate rather than contradict the teacher, or risk not being able to
accurately express themselves with the same "oomph" as the teacher. I've
found sometimes that the students are less subconscious about their fluency
level when exchanging opinions with other students, than with the teacher -
especially, but unfortunately a native speaker.

Trust me, I talk plenty in the classroom. But I'd prefer my contribution to
classroom discussions to be unifying rather possibly alienating. That's why
I'd rather throw the "speaking stick" back to the students.

Lastly, when someone's opinion is shoved down your throat uninvited, I don't
think anyone can claim to have "a right" to hear mine.

(239 words) - Jay (240 words)



	


	Group: dogme
	Message: 2806
	From: Adrian Tennant
	Date: Mo Jan 20, 2003 6:09 

	Subject: Re: teaching and war


	Jay,

Don't worry about Teacher Talking Time (TTT) but rather QTT (Quality Teacher
Talk).

It's not how much you say but what you say that should be the yardstick in
the classroom.


Dr Evil



	


	Group: dogme
	Message: 2807
	From: guiripoet
	Date: Di Jan 21, 2003 11:14 

	Subject: re: teaching, war, TTT


	Jay, 
Like you, I'm concerned with keeping TTT low, as I also have a big 
mouth; and like Adrian I'm also concerned with keeping QTT high. I 
like to get my students to talk as much as possible; but this doesn't 
mean I won't do listenings using my own voice instead of the tape. 
Example: topic: 'modern' art: I tell the students about the artists I 
like and why; a trainee (Mick) does the same; students compare notes 
to see what differences between Mick's likes etc and mine. We go on 
to student speaking tasks on the same topic, recycling the language 
they've just heard. In feedback/prep the trainees would often say - 
But isn't that TTT? And I'd reply that no, it was listening, with 
tasks. 

These days I very rarely use taped listenings, unless a student has 
brought one along that they want to do, or unless I tape what I/we've 
just talked about. Nobody seems to miss them, and we do just as much 
listening still. 

But I'll stand on the point about people having a right to know what 
I think. It seems 'common sense', or at least common courtesy, to 
me. People are constantly exposing their own opinions, likes, needs, 
etc in class, and we make of this the core of our approach. So it 
seems kind of lop-sided to then turn round and say - well, as for me, 
I don't have any opinions - and anyway, I'm not saying what they 
are. Slight lack of congruence there, maybe. What I mean is, when I 
go into the classroom, I'm still the same Steve as outside it, even 
though I spend a lot of time listening to students and encouraging 
them to speak. If I?m asked my opinion, I'll give it, especially 
since what I'm after is promoting and maintaining real, personalised 
communication between real people, yea, even in the language class. 
To paraphrase Fritz Perls, 'Being a teacher is being yourself'. 

I take your point about students being inhibited by the teacher's 
fluency and (if s/he has them) discourse skills. For me these are 
prime quality raw materials to be exploited in class, if we focus on 
the form as well as the content of what the T/otherNS has said. In 
the talk about modern art, for example, language-rich authentic spiel 
with lots of vocab, expressions, discourse, you name it, that the 
students can then use straight away in their own speaking. 

Steve



	


	Group: dogme
	Message: 2808
	From: Dennis Newson
	Date: Di Jan 21, 2003 11:28 

	Subject: Re: re: teaching, war, TTT


	Steve writes:

"These days I very rarely use taped listenings, unless a student has 
brought one along that they want to do, or unless I tape what I/we've 
just talked about."

Isn't there some danger with that policy of it leading to students only being able to easily 
understand your spokwn English?



Dennis -- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2809
	From: Jay Schwartz
	Date: Di Jan 21, 2003 6:33 

	Subject: Re: re: teaching, war, TTT


	Hi everyone. Re: TTT, QTT and native speakers

Generally being overconfident about my teaching and the in-class experiences
I've built on over the years, I like to feel that everything I say in class
is QTT! But see, that I think is the danger . Who is to judge what QTT
actually is? The teacher or perhaps the students? When does our QTT actually
become TTT? The last couple of years or so I've become much more of a
reflective teacher and therefore I'm trying to be a lot more conscious now
of the feedback I get from students regarding THEIR needs rather than focus
on what I THINK the students NEED to hear. Of course I am also mindful that
sometimes what the students WANT is not always what they NEED. Hopefully,
when that is the case, I can try to open their eyes to new learning
experiences, like DOGME and so forth. (Student: "Whatcha mean I don't need
to bring my coursebook today?!)

This morning, in my proficiency class, I brought up the issue of students'
comfort level when coversing with native speakers. One of my students
mentioned something I hadn't heard in quite some time. She said that she was
more comfortable having a social dialogue with her fellow students or
non-native teachers because they probably understand where she is coming
from in terms of struggling with a second/foreign language. Another student
added that when they do student-student (S-S) interviews, for example, she
is more lenient and forgiving about her partner's mistakes, but also becomes
more aware of her own potential to make the same mistake. Funny, I remember
years ago, when I used to worry about S-S activities actually perpetuating
the student mistakes. See, 'ya' live and learn.

Lastly, one point of clarification: I do freely give my opinion on a range
of topics in class. My point was specifically with the topics of politics
and religion. I've had the experiences more than once when classes have
"clammed up" on me for a variety of reasons, rather than continue to
actively debate me. So as I said above, 'ya' live and learn AND to each his
own. Who am I to suggest that you do something different than what actually
works for you, especially if you are certain it is QTT rather than TTT?

Now "listening" is a whole other matter. But I've already written far too
much! :)
- Jay



	


	Group: dogme
	Message: 2810
	From: Adrian Tennant
	Date: Di Jan 21, 2003 10:07 

	Subject: Re: re: teaching, war, TTT


	Jay wrote

> I like to feel that everything I say in class is QTT! But see, that I
think is the danger . Who is to judge what QTT
> actually is? The teacher or perhaps the students? When does our QTT
actually become TTT?

A key is to be conscious of what you are saying, when & why.
You mention being reflective now so that's part of the process.

It's a bit like an Alcoholic -> If you know you're an alcoholic that's half
of the battle.

I'll stop know as I need to top up my glass of wine!

Dr Evil



	


	Group: dogme
	Message: 2811
	From: Fiona M
	Date: Mi Jan 22, 2003 1:06 

	Subject: EU Lexicographers don''t read Cobuild?


	A lighter note on vocabulary definitions - try this article, Oh you Corpus Linguists :-)

Sus archivos están adjuntos y listos para enviarse con este mensaje.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2812
	From: Fiona M
	Date: Mi Jan 22, 2003 1:28 

	Subject: oops. Try again.


	Here it is:
http://www.guardian.co.uk/uk_news/story/0,3604,878967,00.html


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2813
	From: Deborah
	Date: Mi Jan 22, 2003 5:57 

	Subject: Re: re: teaching, war, TTT


	YES BUT....In one class we had a discussion last week about homeless people and begging, with some people saying they are organised in a syndicate to look like disabled people - the wheelchairs are folded up at the end of the day and the money collected by the 'bosses' - and I could see some of the class nodding and others rolling their eyes in disagreement and thinking 'oh my god, what creeps I have to share classroom space with for the next 2 months'Feeling it was a discussion going nowhere, I suggested a follow-up lesson on homeless people in London and we have just been looking at http://www.centrepoint.org.uk/ where there is a bit called streetlevel supposedly made by homeless people. Well, the class went pretty well and at the end people said they had learnt a lot and changed their feelings about street people, so I felt that was more productive than a discussion with nothing much to go on except prejudices. In Mexico I find most of my students are too rich to know much about street kids.... And linguistically it was very challenging for them too.And now the same group want to talk about Bush and his war..... give me strength!Deborah


---------------------------------
Do you Yahoo!?
Yahoo! Mail Plus - Powerful. Affordable. Sign up now

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2814
	From: scott_thornbury
	Date: Do Jan 23, 2003 6:52 

	Subject: The Catalan class - final instalment


	Those of you who were following the Catalan saga may be interested to 
know how the course ended (see previous postings entitled News from 
the Front, from mid October on)- I've written it up as an article to 
come out in the next IH Journal. 

Nearing the end of the course, and Mari is scratching around for 
ideas for ways of keeping us busy. She started today's lesson by 
suggesting we do some sort of role-play, but the whole thing sounded 
so unstructured and face-threatening that I seized the nettle and 
attempted to explain the game "Alibis". Co-constructing an alibi, and 
then being separately quizzed about it, seemed an appropriate way to 
follow up on the work we'd been doing on past tenses. Just 
describing the game (in Catalan) first to Mari and then to my 
classmates was a major achievement. But playing it was sensational. 
We took turns, in pairs, to go out and invent stories, while the 
others predicted and practised the kinds of questions that might be 
useful. The effort of both being interrogated and interrogating – 
trying to avoid discrepancies in the story, on the one hand, and 
trying to weasel them out, on the other – was intensely engaging as 
well as being hugely funny. After each "round", Mari read out a list 
of errors she'd noted while we attempted to self-correct them. This 
lasted the full two hours, and I came out – not only with my head 
swimming with Catalan – but convinced that simply be playing "Alibis" 
(and getting error feedback) I would be able to learn Catalan. Well, 
a lot of Catalan: the trick is to find similarly productive activity 
types for other notional areas (such as futurity, frequency, 
comparison etc).

***

The course ended last week and we all went off to a neighbouring bar 
where we were able to sustain two-hours of conversation in 
rudimentary Catalan, assisted by Mari and several beers. (In the 
movie, Italian for Beginners, they all go off to Venice: more 
picturesque but the principle is the same). There were six of us by 
the end – something like half of the original class, which is not 
bad. Of course, it would be extremely interesting to know why the 
others dropped out. Was it the lack of structure, including the lack 
of a coursebook? Were they less infected by the social dynamic than I 
was? Or did life simply take over – maybe providing other, if not 
better, affordances for learning Catalan in the real world? Well, 
we'll never know. 

And what will become of Mari? Will she improve as a teacher, 
developing and fine-tuning her innate classroom management abilities 
to encourage free-wheeling talk? Or will she take the high road – 
becoming more "teacherly", more obsessed with accuracy, more prone to 
ridiculing pronunciation mistakes (something that was irritating me 
increasingly towards the end), and generally more "bookish"? With 
some misgivings, I gave her a brochure for our Spanish teacher 
training courses, since I do feel she has a talent that could be 
nurtured. But, at the same time, I am worried that training 
might "corrupt" her, especially once she is introduced to the 
insidious world of coursebooks, with their rigid grammar syllabuses, 
inconsequential situations, and utterly colourless characters. In 
our class, the characters were us: Cecilia, Georgina, Alejandra, 
Michael, Jordan and me. 

And by now highly coloured, we kissed and hugged, gave Mari her 
present, and dispersed into the night.



	


	Group: dogme
	Message: 2815
	From: Julian Bamford
	Date: Do Jan 23, 2003 6:54 

	Subject: Re: The Catalan class - final instalment


	Bravo, Scott! Inspiring reading!
J



	


	Group: dogme
	Message: 2816
	From: Dennis Newson
	Date: Do Jan 23, 2003 7:22 

	Subject: Re: The Catalan class - final instalment


	I second that "Bravo!"

And what we'd all love, wouldn't we, is a collection of games/activities like Alibi?


Dennis



	


	Group: dogme
	Message: 2817
	From: Julian Bamford
	Date: Do Jan 23, 2003 7:25 

	Subject: Re: The Catalan class - final instalment


	Dennis, are you suggesting "The Dogme Book: Activities for the
Textbook-less Classroom"? If so, I have some contributions to put
alongside 'Alibi.'
J
-------original message

>I second that "Bravo!"
>
>And what we'd all love, wouldn't we, is a collection of games/activities
>like Alibi?
>
>Dennis



	


	Group: dogme
	Message: 2818
	From: Tom Topham
	Date: Do Jan 23, 2003 8:27 

	Subject: Re: The Catalan class - final instalment


	the trick is to find similarly productive activity
>types for other notional areas (such as futurity, frequency,
>comparison etc).
>

This just off the top of my head, as it is topical in my own life right now: 
"Immigration interview", a la the movie "Green Card": trying to get your 
wife / husband / whatever into Canada or the States. The immigration 
officer wants to ask you about your lifestyle, daily routine, future plans, 
in order to see if you really live together. Of course, this would be much 
harder for pairs to quickly "make up" together, but it would be a natural 
context for pres simp and future forms.

Tom



_________________________________________________________________
Add photos to your e-mail with MSN 8. Get 2 months FREE*. 
http://join.msn.com/?page=features/featuredemail


	


	Group: dogme
	Message: 2819
	From: Tom Topham
	Date: Do Jan 23, 2003 8:34 

	Subject: Re: The Catalan class - final instalment


	>I second that "Bravo!"
>
>And what we'd all love, wouldn't we, is a collection of games/activities 
>like Alibi?
>
>
>Dennis


I think that, if more than 15% of ideas for it are culled from this list, we 
loyal dometics here at yahoogroups should get a free electronic version - 
pdf or txt is fine with me.

:)

Tom



_________________________________________________________________
MSN 8 helps eliminate e-mail viruses. Get 2 months FREE*. 
http://join.msn.com/?page=features/virus


	


	Group: dogme
	Message: 2820
	From: Julian Bamford
	Date: Do Jan 23, 2003 9:25 

	Subject: TTT; QTT


	Steve/guiripoet (teaching, war, TTT; Jan 21st) wrote in part: [I and a
trainee talked to the students about modern art, then we] "go on to student
speaking tasks on the same topic, recycling the language they've just
heard." 
"In the talk about modern art, for example, language-rich authentic spiel
with lots of vocab, expressions, discourse, you name it, that the students
can then use straight away in their own speaking." 

This reminded me of my colleague Matt telling me the other day about
teaching a beginner class with two students, one able to talk and the other
still in a silent period. The three of them went to the video library and
picked out their three favorite movies, and then gave short recommendations
to the others. In the first round, the student who could speak and Matt
gave their recommendations, and then Matt asked the second silent student a
few questions about his first movie--Back to the Future II. Then came the
second round, with another recommendation each from the first student and
Matt. The silent student had by now listened to four examples of making a
recommendation, and ended round two with his own: a wonderful stab at the
present perfect (recollected from a previous class' "Have you ever been to
[place]"), "Have you ever been to seen 'Awakenings?'" and a flawlessly
imitated, "You should watch this movie."
Matt thought this happened because the student had gotten appropriate
teacher (and fellow-student) talk. To use an analogy of children eating,
children can put anything in their mouths, and lots of things can go into
students' ears. But what children need is food they can digest, and that
is good for their growth. Likewise students. Matt also thought the student
was inspired to recollect and imitate because he really wanted to say what
he said.
Julian



	


	Group: dogme
	Message: 2821
	From: Dennis Newson
	Date: Do Jan 23, 2003 10:42 

	Subject: Re: The Catalan class - final instalment


	On 23 Jan 2003 at 16:25, Julian Bamford wrote:

Dennis, are you suggesting "The Dogme Book: Activities for the
Textbook-less Classroom"? If so, I have some contributions to put
alongside 'Alibi.'


Er... Yes, I suppose I am...... (Now how do we get out of that bit of inconsistency...?)

If people posted their activities to the list, or to the files section of this list and we promised 
to learn them all by heart, could we avoid excommunication?

Julian,

How about posting your Alibi alongside activities any way?


Dennis



	


	Group: dogme
	Message: 2822
	From: Dennis Newson
	Date: Do Jan 23, 2003 4:32 

	Subject: Re: The Catalan class - final instalment


	A situation, scenario that I often used with students that worked well ( borrowed from a film whose 
title you may recall, I can't) .....


Three (or whatever number) of people sharing a flat interview people to join them and occupy an 
empty room.

We weren't bothering about tenses, but I guess this would be good for practising expression of 
habits, regular likes and dislikes.

------------------------

Another flat-based activity that produced a lot of talk and fun was:

Three or four people have just decided to share a flat. Together they negotiate who will get which 
room and work out house rules for - paying the bill for a shared telephone, shopping, cooking, 
having guests, playing loud music, putting out the rubbish, looking after the garden (part of the 
contract) etc. etc.

Again, I've never thought seriously about the language that requires, but it should be easy to work 
out.


Dennis



	


	Group: dogme
	Message: 2823
	From: mathewbrigham
	Date: Do Jan 23, 2003 4:46 

	Subject: are we constraining the type of English that is taught?


	Hello friends,

I have recently been watching a series in the UK called "the 
adventure of English" and its 
really made clear to me like never before how English has come to be 
what it is..but also the sheer transience of 
English..it has changed so much and is still chaning..but his brings 
me to my point....

I am constantly noticing how spoken English is often so different 
from written english, i mean we have so called 'standard English', 
and then we have slang and dialects as well as different English in 
different countries where it is the first language as well as 
everyone's own little 
idialect...this spoken English can be vastly different from written 
English

i also notice how fast this is changing....BUT .isn't 
there some kind of acute tension going on that ever since we 
introduced standards of English; a few hundred years 
ago where we standardised the spelling and 
grammar of English, the language has been prevented from changing in 
the written form (by and large) but certainly not in the spoken form.

My point is this: Aren't we teaching English for international 
communication? If so how is English going to change when there are is 
this resistant 'standardised' English with so many grammer rules of 
which some are out-of-date, or rarely used, or so different in 
written and spoken form.

A funny example of this issue...today a teacher at school said he 
hated hearing stupid footballers speaking on TV with 'bad grammar!' 
To this I said maybe they just have a particular kind of grammar..but 
he said "no they are uneducated" and another teacher agreed...but 
what's going on here? I mean millions and millions of people speak 
with this "uneducated bad grammar" and then we are teaching (well 
some of 
us are) 'standardised' correct grammar (even if only in the written 
sense) to students which is often not even used 
that much in the everday world...

so will English evolve like languages have always done or has mankind 
built a dam to stop this, and as a result caused a huge gulf between 
the written form on the one hand which we can still fix and say this 
is "good correct English" and the spoken form (which is ultimately 
upon which the writing is based isn't it???)

The spoken form of English has a spontaneous nature to it, that just 
exudes creativeness and therefore things come out in different ways 
depending on the different backgrounds of the speakers concerned and 
the occasion and so on...yet this can't come across because of the 
pressure to be correct and adhere to the standardised written based 
forms (some of which are out of date anywhere are they not?)

any thoughts on this..?

mathew



	


	Group: dogme
	Message: 2824
	From: Adrian Tennant
	Date: Do Jan 23, 2003 5:12 

	Subject: Re: are we constraining the type of English that is taught?


	Mathew,

I want my students to 'notice'. A term which Scott uses a lot in his book
'Uncovering grammar'.

Having also had the pleasure of writing Web Guides for the Macmillan
dictionary and a number of books in the Macmillan Teacher development series
I have started getting my students and trainee teachers to refer to Corpora
& concordance results.

They can either do this themselves or you can prepare a worksheet before
hand (particularly for classes who do not yet have enough language to cope
with many of the items thrown up by concordance programmes).

http://titania.cobuild.collins.co.uk



is probably the easiest to use.



If you want to find more, simply type 'Concordance' into your search engine.



Dr Evil



	


	Group: dogme
	Message: 2825
	From: scott_thornbury
	Date: Do Jan 23, 2003 5:53 

	Subject: Re: The Catalan class - final instalment


	On 23 Jan 03, at 0:27, Tom Topham wrote: This just off the top of 
my head, as it is topical in my own life right now: "Immigration 
interview", a la the movie "Green Card": ... 

I tried this a once with a low-ish intermediate group and we 
restricted it to just (nuclear) family descriptions - i.e. the two 
candidates had to "invent" an immediate family - names, physical 
characteristics. It worked well. One pair made things easier for 
themselves by having all their family wearing glasses. "What's your 
brother like?" "He has glasses." "What's your sister like? " The 
same" etc. Brought the house down. 

I've also watched a teacher do simialr but with daily routines: When 
does he shave etc. Danger is that the topic area can get too huge - 
you have to narrow it down somehow. 

Another version is what i call Paranormal. Two people each claim to 
have wtinessed the same UFO experience, and are interviewed 
separately by the Arthur Koestler Institute of the Paranormal. Just 
for a bit of fun. 

S.



	


	Group: dogme
	Message: 2826
	From: Dennis Newson
	Date: So Jan 26, 2003 9:44 

	Subject: Learning by marrying


	I was at the British Army Garrison last night here (a place I've only been to about twice before in 
25 years) invited for the Robert Burns evening.

I was struck by how many men from amongst the soldiers and sergeants (not the officers) spoke some 
kind of German. It is almost certain that they've picked up the language by having German 
girlfriends/wives and frequenting German pubs and not by attendance at a language course.

Dennis



	


	Group: dogme
	Message: 2827
	From: scott_thornbury
	Date: So Jan 26, 2003 5:59 

	Subject: Re: Learning by marrying


	--- In dogme@yahoogroups.com, "Dennis Newson" <dnewson@u...> wrote:
> I was struck by how many men from amongst the soldiers and 
sergeants (not the officers) spoke some 
> kind of German. It is almost certain that they've picked up the 
language by having German 
> girlfriends/wives and frequenting German pubs and not by attendance 
at a language course.


Yes, exactly. Anyone who has lived any time abroad will have run into 
similar communities of natural L2 learners, but it's curious how 
little credit is given, in the literature on SLA, to the achievements 
of this kind of learner (except somewhat negatively, in studies of 
fossilisation). Yet, to me, the achievements of the non-instructed L2 
speaker are highly suggestive. What, for example, can be learned from 
their experience that can inform classroom learning? 

In a recent article (published on the OUP Teachers Club website) Guy 
Cook says that most contemporary methodological practice (and he 
would incldue dogme) is based on the fallacy that L2 learning 
can/should replicate L1 learning - i.e. first language acquisition. 
He elegantly proves why this is a dodgy model. What Cook doesn't 
seem to realise is that there is another - much more relevant, and 
more achievable - model, which is not L1 acqusition but natural L2 
acquisition - of the type that Dennis's soldiers experienced. So long 
as your average soldier can pick up German through socialization 
processes (whether this means marrying or not) there is hope for 
your average adult L2 learner. Of course, the classroom does not 
provide anything like the exposure that your average soldier is 
getting (I mean exposure to language, of course). But if the 
classroom process is a socialising one (rather than a transmission-of-
knowledge one) it is much more likely to match the natural process: 
it is then up to the teacher to maxmise the quality and quantity of 
exposure. (The quality through noticing-type tasks, the quantity 
through - for example - highly productive in-class talk (of the 
Alibis type) and out-of-class reading). Cook's agenda, which seems 
to be a return to some sort of grammar translation paradigm, would 
seem to be moving further - not closer - to achievable adult language 
acquisiton processes, of the type that Dennis has seen the evidence 
of. 

Scott



	


	Group: dogme
	Message: 2828
	From: Fiona M
	Date: So Jan 26, 2003 11:01 

	Subject: Re: Re: Learning by marrying


	Hello there! 
Tenerife (and other similar areas) is a curious example of the points made by Dennis and Scott. The north of the island is Spanish speaking - Santa Cruz, La Laguna, Garachico.......; the south (Playa de las Amércias, Los Cristianos) is everything-but-Spanish speaking (alas): English, German, French, Italian, Russian..........
When you meet an Anglophone living in the north, they inevitably speak some sort of Spanish (often with the wonderful Canary lilt built in) - whether survival level, or fluent. When you meet an Anglophone living in the south, they speak nothing but English (usually) but most of the Canarians from the south speak English to some degree. 
At weekends, I hang out in a village just on the divide; it's an international (wind)surfer community, and it is perfectly normal to have four or five languages happening simultaneously around the meal table - and everyone understands all of them somehow, no embarrassed silences, no translating back and forth. A very liberating feeling.

Krashen would love Tenerife. Somewhere between immersion, survival and social motivation - whether it's a bowl of soup, a job or a night of sex you want, each end of the island has its dominant linguistic culture. 
So, if anyone wants to do some research into this aspect, the Canaries would be a good place to start.

(Wouldn't go as far as getting married though.......very anti-dogme, teehee, all those bits of paper!)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2829
	From: Fiona M
	Date: Mo Jan 27, 2003 12:13 

	Subject: P.S.


	Actually, thinking about it, it all boils down to the same thing - L1 learning, L2 learning, soldiers, integrated expats whatever. 
Desire. Not just need, but desire.
Desire and motivation are not quite the same - as if you didn't know that. Desire is behind all the most successful attempts at language learning, surely? The baby who has all its desires satisfied has no need to cry or to communicate, just as the person living in a community whose language they already speak, or in a relationship/bed with someone whose language (whether verbal or non-verbal) they share has no need to learn a new language. 
In most compulsory education classrooms, or even TEFL classrooms, there is no desire (apart from the one arising from the end-of-session bell) which is why teachers have to do acrobatics to motivate their students. Of course the problem is, as teachers, how on earth do we emulate or create desire in our students? Hmm.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2830
	From: Dennis Newson
	Date: Mo Jan 27, 2003 5:21 

	Subject: Teaching and the erotic


	Fiona meditates that "desire" is the essential ingredient in successful learning .

On Keith Kelly's Factworld list 

http://www.factworld@yahoogroups.com 

he recently wrote of a teacher of Physics and Chemistry who
says time and again in his work with teachers:

'the kids don't work because they are interested in the learning, they do it because 
they love me and they know I love them'.

My wife, who works with 12-year-olds and is well-known for hugging chidren if they break down in 
tears or putting her arm round a pupil who is saying something difficult or brave in class 
often muses about the erotic in teaching.

(And she is also the first to admit that she, as a woman, can do in a classroom what a male teacher 
might get arrested for).

I don't want to be accused of simplistic reductionism, but can we deny that in most scenarios only 
when a special chemistry exists between teacher and taught is much learning likely to take place?

Dennis



	


	Group: dogme
	Message: 2831
	From: tom_topham
	Date: Mi Jan 29, 2003 12:35 

	Subject: Thanks to this group...


	At our school we are wrapping up the semester, and as DoS I had to 
organize the testing system. Luckily where I work I am a respected 
authority (ha ha), so if I believe we should do it a certain way, I 
can make it happen.

I don't remember who it was on this group, but I think it was Sue 
Murray, who outlined the idea of S-created tests on poster paper. I 
set up something very similar to this as our school test policy / 
procedure. A more detailed breakdown of the system is cut - and - 
pasted below, from the handout I gave teachers.

I knew it was a great idea in theory, but could it work in practice, 
here at our school? Teachers were initially a bit cagey, sounded 
like they didn't have faith and wouldn't give it a try.

But finally, a couple of our teachers did it, and students were VERY 
interested and involved. One teacher was really surprised - "I 
couldn't believe it, when I showed them our syllabus and asked them 
to analyze what we had done. They were so active, so interested. 
About a syllabus." The meme spread, and everyone gave it a try.

So, seems like students do want to know what they are doing, they 
want to take responsibility for their own learning, they will learn 
actively if given the chance - and if the teachers are willing to get 
out of the way once in a while.

Thanks to all of you for the faith and inspiration to make this 
happen at my school.

************************

(below is pasted: the handout for teachers explaining what to do)

************************

END of TERM TESTING and REPORTING
(proposed as a process over three lessons)

Aims:

· Ss feel a sense of completion in course
· Ss made aware of their progress over the course
· Ss given opportunity to review and revise useful material
· Ss given data for self-evaluation
· Ss encouraged to take responsibility for their learning
· Ss encouraged to plan for future action in their learning
· T given some additional data for evaluation of Ss

Activities to meet these aims:

PLEASE NOTE: I hope we will all do some form of COLLABORATIVE and SS 
CREATED final tests, but the actual procedure described here is just 
a suggestion, feel free to plan your own last lessons as you see fit.

Lesson 48

REVISING THE MATERIAL:

Get them to do some quick groupwork re. main course topics. You 
could split groups – one lists grammar, one vocab, one on speaking 
situations (dialogues, roleplays, etc), one on functional language, 
etc… Groups report back.

Show them the syllabus! (Probably edited, without the "suggestions" 
column) – they can compare with their own lists, see if they (or if 
teacher?) missed anything important about the course.

Get them to evaluate themselves – this could be a short questionnaire 
eg "What aspects of course work do you still not understand? Which 
topics did you miss due to absence, join course late? Which subjects 
have you mastered? Which subjects most important to you? Least? Etc 
etc. Good for group feedback (useful info for T!)

Give some revision homework? Could be individualized, based on above 
discussion? Could be self guided? Could be the final test from the 
book?

MAKING A TEST:

Show them test(s) from book – good place to look at to see what "the 
experts" think the Ss should be able to do. Also good sources for 
material include stuff you missed from workbook.

Again, groupwork to divide task. Based on your discussions above. 
One group could create "vocab section", etc. No reason there can't be 
a "speaking" test – you might sit at this "station" to act as 
evaluator during the test.

T: provide support during this process!

Test should be with POSTER PAPER, posted on the walls of the 
classroom. Ss should agree (with your help / suggestions of course) 
what format(s) different sections of exam should have.

Lesson 49

DOING THE TEST: 

Depending on how much time your Ss take, they might still need to 
spend time in this lesson making the test. No problem – process as 
important as product here.

Test taking should be collaborative (i.e., help from buddies, 
textbook, dictionaries, encouraged).

Because test is POSTERS on WALLS, the "workstations" or "buzz groups" 
type of lesson organization would work well here!

MARKING TESTS: should be group discussion and self-marking / 
correcting if time permits.

Extra option: Could be useful to have INDIVIDUAL short sessions with 
your students. Could be while others are doing test or revision 
work. This gives you a chance to discuss personal progress / problems 
with each student.

Extra option: With above, you could hand out Ss evaluation sheets 
(the ones T usually fills in, and have them (in pencil) do THEIR OWN 
self assessment. This can be a useful basis for the above 
conference, and can help you in writing your own assessment.

Lesson 50

SS EVALUATION SHEETS:

Ss course feedback sheets: this could be the very last thing you do 
on the course. Get copies from reception. Ss should fill them out, 
and someone in the class collects them and gives them as a set to 
reception. Don't stay in the room while they do it – if you are gone 
they can discuss openly and honestly.

Extra option: I find it useful to get a fairly "neutral" group member 
to fill out a "group feedback" sheet and give it to me personally, 
including a summary of discussion the group had. This can help you 
personally in having an understanding of main group complaints / 
dissatisfactions, etc.

CERTIFICATES:

Officially, we give them for "Int" level and above.

For lower levels, ASK THEM if they would like a certificate.

Give a list of names to reception, so they can be ready at last 
lesson.



	


	Group: dogme
	Message: 2832
	From: Brett
	Date: Mi Jan 29, 2003 8:36 

	Subject: Ideas on how to test at the end of the course...


	Hi everyone,

Take a look at the ideas below, on testing students, which I've copied in
from an email I received on one of the discussion lists I belong to...
think it might be useful... testing while respecting the learners' autonomy
and that kind of thing...

:)

Brett

-----Ursprüngliche Nachricht-----
Von: tom_topham <tom_topham@h...> [mailto:tom_topham@h...]
Gesendet: miércoles, 29 de enero de 2003 13:35
An: dogme@yahoogroups.com
Betreff: [dogme] Thanks to this group...


At our school we are wrapping up the semester, and as DoS I had to
organize the testing system. Luckily where I work I am a respected
authority (ha ha), so if I believe we should do it a certain way, I
can make it happen.

I don't remember who it was on this group, but I think it was Sue
Murray, who outlined the idea of S-created tests on poster paper. I
set up something very similar to this as our school test policy /
procedure. A more detailed breakdown of the system is cut - and -
pasted below, from the handout I gave teachers.

I knew it was a great idea in theory, but could it work in practice,
here at our school? Teachers were initially a bit cagey, sounded
like they didn't have faith and wouldn't give it a try.

But finally, a couple of our teachers did it, and students were VERY
interested and involved. One teacher was really surprised - "I
couldn't believe it, when I showed them our syllabus and asked them
to analyze what we had done. They were so active, so interested.
About a syllabus." The meme spread, and everyone gave it a try.

So, seems like students do want to know what they are doing, they
want to take responsibility for their own learning, they will learn
actively if given the chance - and if the teachers are willing to get
out of the way once in a while.

Thanks to all of you for the faith and inspiration to make this
happen at my school.

************************

(below is pasted: the handout for teachers explaining what to do)

************************

END of TERM TESTING and REPORTING
(proposed as a process over three lessons)

Aims:

· Ss feel a sense of completion in course
· Ss made aware of their progress over the course
· Ss given opportunity to review and revise useful material
· Ss given data for self-evaluation
· Ss encouraged to take responsibility for their learning
· Ss encouraged to plan for future action in their learning
· T given some additional data for evaluation of Ss

Activities to meet these aims:

PLEASE NOTE: I hope we will all do some form of COLLABORATIVE and SS
CREATED final tests, but the actual procedure described here is just
a suggestion, feel free to plan your own last lessons as you see fit.

Lesson 48

REVISING THE MATERIAL:

Get them to do some quick groupwork re. main course topics. You
could split groups – one lists grammar, one vocab, one on speaking
situations (dialogues, roleplays, etc), one on functional language,
etc… Groups report back.

Show them the syllabus! (Probably edited, without the "suggestions"
column) – they can compare with their own lists, see if they (or if
teacher?) missed anything important about the course.

Get them to evaluate themselves – this could be a short questionnaire
eg "What aspects of course work do you still not understand? Which
topics did you miss due to absence, join course late? Which subjects
have you mastered? Which subjects most important to you? Least? Etc
etc. Good for group feedback (useful info for T!)

Give some revision homework? Could be individualized, based on above
discussion? Could be self guided? Could be the final test from the
book?

MAKING A TEST:

Show them test(s) from book – good place to look at to see what "the
experts" think the Ss should be able to do. Also good sources for
material include stuff you missed from workbook.

Again, groupwork to divide task. Based on your discussions above.
One group could create "vocab section", etc. No reason there can't be
a "speaking" test – you might sit at this "station" to act as
evaluator during the test.

T: provide support during this process!

Test should be with POSTER PAPER, posted on the walls of the
classroom. Ss should agree (with your help / suggestions of course)
what format(s) different sections of exam should have.

Lesson 49

DOING THE TEST:

Depending on how much time your Ss take, they might still need to
spend time in this lesson making the test. No problem – process as
important as product here.

Test taking should be collaborative (i.e., help from buddies,
textbook, dictionaries, encouraged).

Because test is POSTERS on WALLS, the "workstations" or "buzz groups"
type of lesson organization would work well here!

MARKING TESTS: should be group discussion and self-marking /
correcting if time permits.

Extra option: Could be useful to have INDIVIDUAL short sessions with
your students. Could be while others are doing test or revision
work. This gives you a chance to discuss personal progress / problems
with each student.

Extra option: With above, you could hand out Ss evaluation sheets
(the ones T usually fills in, and have them (in pencil) do THEIR OWN
self assessment. This can be a useful basis for the above
conference, and can help you in writing your own assessment.

Lesson 50

SS EVALUATION SHEETS:

Ss course feedback sheets: this could be the very last thing you do
on the course. Get copies from reception. Ss should fill them out,
and someone in the class collects them and gives them as a set to
reception. Don't stay in the room while they do it – if you are gone
they can discuss openly and honestly.

Extra option: I find it useful to get a fairly "neutral" group member
to fill out a "group feedback" sheet and give it to me personally,
including a summary of discussion the group had. This can help you
personally in having an understanding of main group complaints /
dissatisfactions, etc.

CERTIFICATES:

Officially, we give them for "Int" level and above.

For lower levels, ASK THEM if they would like a certificate.

Give a list of names to reception, so they can be ready at last
lesson.
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	Group: dogme
	Message: 2833
	From: Brett
	Date: Mi Jan 29, 2003 8:39 

	Subject: AW: Thanks to this group...


	Darn it, Tom, that last message was supposed to have gone to some of my
trainees, not back to the list!

Sorry!

:)

Brett

-----Ursprüngliche Nachricht-----
Von: tom_topham <tom_topham@h...> [mailto:tom_topham@h...]
Gesendet: miércoles, 29 de enero de 2003 13:35
An: dogme@yahoogroups.com
Betreff: [dogme] Thanks to this group...


At our school we are wrapping up the semester, and as DoS I had to
organize the testing system. Luckily where I work I am a respected
authority (ha ha), so if I believe we should do it a certain way, I
can make it happen.

I don't remember who it was on this group, but I think it was Sue
Murray, who outlined the idea of S-created tests on poster paper. I
set up something very similar to this as our school test policy /
procedure. A more detailed breakdown of the system is cut - and -
pasted below, from the handout I gave teachers.

I knew it was a great idea in theory, but could it work in practice,
here at our school? Teachers were initially a bit cagey, sounded
like they didn't have faith and wouldn't give it a try.

But finally, a couple of our teachers did it, and students were VERY
interested and involved. One teacher was really surprised - "I
couldn't believe it, when I showed them our syllabus and asked them
to analyze what we had done. They were so active, so interested.
About a syllabus." The meme spread, and everyone gave it a try.

So, seems like students do want to know what they are doing, they
want to take responsibility for their own learning, they will learn
actively if given the chance - and if the teachers are willing to get
out of the way once in a while.

Thanks to all of you for the faith and inspiration to make this
happen at my school.

************************

(below is pasted: the handout for teachers explaining what to do)

************************

END of TERM TESTING and REPORTING
(proposed as a process over three lessons)

Aims:

· Ss feel a sense of completion in course
· Ss made aware of their progress over the course
· Ss given opportunity to review and revise useful material
· Ss given data for self-evaluation
· Ss encouraged to take responsibility for their learning
· Ss encouraged to plan for future action in their learning
· T given some additional data for evaluation of Ss

Activities to meet these aims:

PLEASE NOTE: I hope we will all do some form of COLLABORATIVE and SS
CREATED final tests, but the actual procedure described here is just
a suggestion, feel free to plan your own last lessons as you see fit.

Lesson 48

REVISING THE MATERIAL:

Get them to do some quick groupwork re. main course topics. You
could split groups – one lists grammar, one vocab, one on speaking
situations (dialogues, roleplays, etc), one on functional language,
etc… Groups report back.

Show them the syllabus! (Probably edited, without the "suggestions"
column) – they can compare with their own lists, see if they (or if
teacher?) missed anything important about the course.

Get them to evaluate themselves – this could be a short questionnaire
eg "What aspects of course work do you still not understand? Which
topics did you miss due to absence, join course late? Which subjects
have you mastered? Which subjects most important to you? Least? Etc
etc. Good for group feedback (useful info for T!)

Give some revision homework? Could be individualized, based on above
discussion? Could be self guided? Could be the final test from the
book?

MAKING A TEST:

Show them test(s) from book – good place to look at to see what "the
experts" think the Ss should be able to do. Also good sources for
material include stuff you missed from workbook.

Again, groupwork to divide task. Based on your discussions above.
One group could create "vocab section", etc. No reason there can't be
a "speaking" test – you might sit at this "station" to act as
evaluator during the test.

T: provide support during this process!

Test should be with POSTER PAPER, posted on the walls of the
classroom. Ss should agree (with your help / suggestions of course)
what format(s) different sections of exam should have.

Lesson 49

DOING THE TEST:

Depending on how much time your Ss take, they might still need to
spend time in this lesson making the test. No problem – process as
important as product here.

Test taking should be collaborative (i.e., help from buddies,
textbook, dictionaries, encouraged).

Because test is POSTERS on WALLS, the "workstations" or "buzz groups"
type of lesson organization would work well here!

MARKING TESTS: should be group discussion and self-marking /
correcting if time permits.

Extra option: Could be useful to have INDIVIDUAL short sessions with
your students. Could be while others are doing test or revision
work. This gives you a chance to discuss personal progress / problems
with each student.

Extra option: With above, you could hand out Ss evaluation sheets
(the ones T usually fills in, and have them (in pencil) do THEIR OWN
self assessment. This can be a useful basis for the above
conference, and can help you in writing your own assessment.

Lesson 50

SS EVALUATION SHEETS:

Ss course feedback sheets: this could be the very last thing you do
on the course. Get copies from reception. Ss should fill them out,
and someone in the class collects them and gives them as a set to
reception. Don't stay in the room while they do it – if you are gone
they can discuss openly and honestly.

Extra option: I find it useful to get a fairly "neutral" group member
to fill out a "group feedback" sheet and give it to me personally,
including a summary of discussion the group had. This can help you
personally in having an understanding of main group complaints /
dissatisfactions, etc.

CERTIFICATES:

Officially, we give them for "Int" level and above.

For lower levels, ASK THEM if they would like a certificate.

Give a list of names to reception, so they can be ready at last
lesson.
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	Group: dogme
	Message: 2834
	From: Sue Murray
	Date: Mi Jan 29, 2003 9:46 

	Subject: more thanks to this group .....


	thanks to Tom for as always generously sharing his stuff. (and am chuffed to be confused with Rob Buckmaster who passed on the original idea about s-generated poster testing - 28 July 2002).

And nice to be back - I've finally got my computer again after 2 mths without - lots of serious reading to do...!!

but have been largely keeping up via quick reading of webmail (and must admit, it can be very relaxing as well as stimulating to just be a lurker at times, and no getting sidetracked into trying to find time to relate things and express things in postings which you're not sure anyone will be interested in ....!) - and anyway need to add my own thanks; think it was Tom and Scott last week, on the alibis theme. Had their postings there somewhere in the back of my mind, and it was just what was needed to excite and involve a happy but weary class which also had a couple of recently new members who still weren't quite 'part of the plot'; picking up from initial conversation threads, two students had to prove they had spent a weekend in Andalucìa together (and luckily we had a Lonely Planet map of Andalucìa handy ...) and were then separately interviewed by the others in two groups and the interviews were recorded for further checking of the testimonies. It was both hilarious and language rich, and memorable. So, thanks! And, as I'm pretty sure I've said before, thanks to this group for loads of other things (past, present and future).

Sue










[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2835
	From: dnewson2001
	Date: Mo Feb 03, 2003 7:51 

	Subject: Quantity is not quality


	I realise quantity isn't the same as quality, nevertheless, are we all spent, disallusioned, jaundiced, examining, over-worked, list-tired???

Last message 2003: (from Sue) 29 January
Number of messages for January 2003: 78
Lowest number of messages in one month in 2002: 86
Average number of messages per month in 2002: 133/134
Total number of messages in 2002: 1603
Average number of messages per month in 2001: 56
Total number of messages in 2002: 677


Dennis



	


	Group: dogme
	Message: 2836
	From: guiripoet
	Date: Mo Feb 03, 2003 11:15 

	Subject: quantity and quality


	got lots to say, Dennis, but no computer to say it on! - after an 
invasion of Harry Potter computer games my six-year-old borrowed from 
his friend who has an up-to-date computer..

I think your comment on listening way back (when I commented I don't 
use many tapes now) isextremely valid; I don't much like tapes fpor 
various reasons - 
their real-life relevance is low, since they're only like listening 
to the radio and not at all like real-time listening of other 
varieties (conversation, TV, university lectures..)
the out-in-space voices are alienating
not many students find them motivating, many don't like them 
(according to what they've told me)
lots of textbook listenings just sound like ham actors doing their 
thing, not much like the real thing..,
etc

but this still leaves the unresolved question of how to deal with 
listenig development within the dogme framework. 

One thought: in what contexts are students going to listen to 
English? I generally try to match these contexts if possible. With 
a pharmacist who has to understand conference lectures: she gets the 
lecture tapes and we work on them, as long as we can stand it; also 
she brought in some virtually incomprehensible American speakers (her 
last conference was in San Diego) on a Speak-Up (English learners' 
mag) tape the other day: thoroughly authentic coke-sniffing silicon 
valley entrepreneurs whose sound bytes were more or less incoherent, 
a very tough exercise including for me. But yielded some interesting 
features of spoken discourse, once we had some portions scripted. 
With another student who will probably only speak English with other 
non-natives while travelling, I think taped listenings have less 
relevance. The ideal for her would be a language classroom, 
preferebly mixed level, where she could have conversations with other 
non-natives. In the absence of this we do a lot of talk about travel-
related things, which is fun, and I vary the difficulty of my own 
language when she's listening to me - according to whether it's a 
conversational exchange or a set-piece listening activity (anecdote, 
etc).
Another possibility is using video, but I don't have the resources 
for this, since my classes are all in-work 121s. 

I'd be really interested to see what other people on the list 
do/think about listenings.

By the way the latest contributions have been really interesting. Re 
the getting married stuff, particularly interesting since Montse (my 
girlfriend) and me are both this kind of language learner.

I vaguely remember an essay by Halliday where he looks at the way 
children learn their L1 and notes that functional chunks come before 
the grammar system. In this L2 'natural approach' through your 
everyday relationships, I've noticed that what I found most useful 
was exactly this order of things: noticing and remebering what was 
said in a particular context, and trying the same thing out again the 
next time you come up against the same context. Grammar does emerge 
from this process but only slowly unless you focus on it 
deliberately. Montse's English (learnd from relationships with my 
family) is much more authentic than the usual classroom-type English 
you hear from students, full of this kind of application of 
functional chunks and the direct application of little-studied 
features of language like use of vague language. 

Also language is only brought into being in and through 
relationships; Dennis is right about the quality of the relationship 
being fundamental; and Fiona is right to say that desire is the 
ultimate motivation; but there are many other types of relationships 
and language is the stuff of them all. 
Steve



	


	Group: dogme
	Message: 2837
	From: Sue Murray
	Date: Mo Feb 03, 2003 11:24 

	Subject: quantity and quality


	re Steve's excellent points about listening, and as he asked,
>I'd be really interested to see what other people on the list 
>do/think about listenings.

...here's my bit!

I used to use the 'dreaded tapes' regularly - largely in the belief that they helped learners learn to listen, provided you ignored the 'comprehension qs' and just let them remember/react to what they could/wanted - but over the last two plus years I've barely used any. But, unlike Steve, I'm dealing 90 percent with groups, not 121s.

First, here's my summary of 'Rationales and Results'!:

Rationales:

- in addition to Steve's points, it began to seem almost perverse to sit listening to some stranger's disembodied voice when all of us there together in the room had our own .....

- regular listening to these kind of tapes in class frankly didn't seem to make any difference to learners' ability to understand them or not; those who found it pretty okay were pretty okay anyway; those who didn't found it always more stressful and no less difficult and discouraging; too much 'down time'!! - even when the 'task' was only 'how do you imagine the speaker'. 

- it didn't seem to make any difference to the ability to understand live speakers either.

- however, I think even 'book' tapes can have value for extra listening practice when you're alone; even better are less contrived audio samples, radio or, for those who are lucky enough to have access, English speaking tv, as well as videos (or by now, for some, DVDs); but in company, unless it's a special film evening, it's a difficult thing to give precedence to - also because everyone's personal processing is different (not so much the case for 121s of course!)
(and I remember when I was studying Italian my sense of gloom and emptiness when we had to listen to a pre-recorded tape in class, but on my own I would sometimes quite enjoy listening to those same tapes ....) 

- so, when we use recorded material, it is nearly always the students' own; (as with the 'alibis' interviews I mentioned the other day); but the most important listening activities are going on all the time; and, just as it would be impossible for anyone, native speaker or not, to 'learn' every single regional/individual/international accent and way of speaking, it seems perhaps far more important to be well used to a small number, (quality not quantity??? dunno!), rather than be little used to a wide range; this does sound anti-intuitive, I know; but it seems to be the case, here anyway. (And was it in a Tolstoy novel, that quote along the lines of, you can sleep with a thousand women, but to know woman, you need to live with and stick to one only for x years, or something? I think there's a sort of point there - about understanding different speakers I mean .....)

Results (of not using 'trad tapes')

- as far as exams go (and let's get that sticky problem out the way first!), performance is no different; and nearly everyone finds a listening exam stressful (so-called listening exams I mean, as they are simultaneously also a reading comprehension and a writing exercise...); (it's true that candidates nearly always 'perform' better than their perception of their performance (as, for example, Cambridge always say); but this doesn't necessarily make it any better as a test of course, let alone as an experience)

- as far as feeling more confident about understanding spoken language, (and generally it's our perception wot counts most, despite the above exam perception discrepancy ...), most students feel more confident and less inhibited in dialogue with others (including mother tongue speakers), and are far more ready to use natural, spontaneous ways of asking about what they didn't understand or clarifying what they think they are hearing, because they're used to the prominence of real live interaction (even if they're only listening to it). This is not only a speaking skill, of course; it is based on being comfortably aware of what you're taking in, rather than just what you're not taking in!

- there also seems very much to be an impact on overall learning, a 'value added tax' to what is noticed or taken under wing, because it is all in jointly created context and hits the meaning button, rather than being imposed as something metallic you should understand but probably won't relate to in the same way as if Maria or Dario or Sue said it ....

and, last week, some students were saying how their greatest satisfactions and feelings of personal progress come and have come from when they realize that they can understand more and more of what is being said - whether by me, another speaker, someone on tv, whatever; such a sense of achievement is very personal - 'cos only the understander can know/appreciate HOW s/he is understanding and with what relative ease; we even coined/pinched the term of 'fluency' in understanding spoken language as being perhaps the single most important factor for rating and 'celebrating' our own progress in a language; so, I'm totally with these students as to the fundamental importance of developing listening skills, but I'm not at all with the idea of using pre-recorded ELT tapes to do it with....

Steve said
>Also language is only brought into being in and through 
>relationships; 
and this certainly applies to listening as much as to any other aspect of language! 

(This is perhaps also why some of our 13 year olds are only good as gold when they're listening for the lyrics of a Robbie Williams song .......)

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2838
	From: Julian Bamford
	Date: Di Feb 04, 2003 12:55 

	Subject: listenings and listening


	Steve said: (Subject: quantity and quality): I'd be really interested to
see what other people on the list
do/think about listenings." And Sue responded with her bit.

Here's mine: I haven't used listenings, taped or otherwise, for ages. And
I haven't thought about listening as a particular thing to be practiced, or
to be skillful at, either. If you are practicing/teaching/learning
language, listening is an inseparable part of that, along with speaking.
Reading and writing, well, that's another matter: It does require a
conscious decision to work on literacy.

Steve's question "in what contexts are students going to listen to
English?" is to me the same as a more basic one 'what sort of language do
my students need?' If I work with my students in that context, the
listening is a natural part of that.

About Sue's reference to Tolstoy's point about sleeping with 1000 women and
living with one. Well, let's say I'm the only teacher my students have
got. They quickly get used to understanding what I say, and what each
other say. When they meet the other thousand accents (as they will),
because they have a knowledge of the language, they'll get used to
understanding those thousand people. I don't think pre-emptive strikes
with classroom listenings are necessary to get students used to different
voices.

All that said, at a certain point in my Japanese studies, I spliced all the
dialogs and listenings together from textbooks onto one long tape, and used
to enjoy listening to it on a Walkman as I walked or rode the train. I
enjoyed the sensation of understanding--finding new things that jumped into
comprehensibility each time I listened. So did it help me to listen
better? I think that's too narrow a question. I think it was a great way
for me to be with the language--other language around me being largely
incomprehensible.
Julian



	


	Group: dogme
	Message: 2839
	From: Dennis Newson
	Date: Di Feb 04, 2003 5:50 

	Subject: Changing one''s point of view


	The recent postings on working (or not working) with taped recordings have given me pause for 
thought. Several TEFL lists provide useful tips and sources of information but dogme seems to be 
special in that it can encourage you to examine your own classroom practices and reassess them.
Sorry if I sound a little earnest - but thanks everyone.

Dennis



	


	Group: dogme
	Message: 2840
	From: Jay Schwartz
	Date: Di Feb 04, 2003 8:48 

	Subject: re: listening tasks


	Re: Fun with listening in exam classes

Working with-in a DOGME context but using an exam type question adapted from the TOEFL with relevance to a Michigan ECPE (proficiency) class. The following class was totally unplanned and really became in interesting and enjoyable "lesson from nothing". Well, almost from nothing. I've repeated this class now several times with similar results.

The taped conversation:

(Woman) - Do you want to go on a trip with us to Florida this spring? It will cost about three hundred dollars a person.

(Man) - Three hundred dollars! Do you think I just inherited a fortune?

(Narrator) - What can be inferred about the man?

1.. He makes a lot of money.
2.. He has just been left some money.
3.. He doesn't believe three hundred dollars is enough.
4.. He can't afford to spend that much.
The narrator's question and test answers are NOT important to the class focus which follows. Once we are through analyzing the actual test focus of this conversation, the fun begins.

I usually try to "conjure up" a discussion on the context or lack of context ( or as I say in class "The Big Picture") of this conversation and to have the students psycho-analyze the speakers and their possible relationship. This is a lot of fun especially in listening exercises where there is very little contextual clues and the language is very "canned" as in the above. It makes for a great exercise of creative thinking, self reflection, improvisation and eventually a writing task. Our context: Haven't we all experienced waiting in line somewhere and trying to psycho-analyze the parties in front of us, especially when there is some form of controversy?

First, I'll have the students copy the script, compare each others notes and check for accuracy. This will be used to later in a role play. 


T- Where are they?

S - (The possible location of the conversation is discussed and the STUDENTS decide that it is in a travel agent's office. )

T- Why would YOU be hearing this conversation?

S- (A discussion ensues and again the students suggest that they too are waiting in the office. They are the next customers to be served.)

The above discussion sets up the role play that comes later.

At this point we turn our attention to the conversation itself and what else it is we can learn or assume. What I would like to see happen is that students begin to ask more analytical questions. I usually start them off a bit (gentle shove) but then students in the past have contributed the following questions:

T - Just who ARE these speakers and WHAT exactly is their problem? (A common question we have all asked when observing a similar conversation). From experience, students already know that in my classes it is their job to ask WHY and HOW to each other, not mine (if I can help it).

S - (The following are questions and comments students have come up in the past. Though I'm contributing somewhat to the discussion, I'm also putting up some of there ideas on the board)

What is their relationship. (Are they married or just dating? Why? why not?)

How long have they known each other?

Why Florida? 

Where might they be living if a trip to Florida would only cost $300?

Is that a fair price for a trip to Florida? If so, from where? Greece?

How much would a trip to Florida cost from Greece?

Why is the man (second speaker) being sarcastic? Is it the amount of money or something else? Something related to their relationship?

Why go to Florida in the spring? Why not another season?

Does the couple seem to have an on-going problem discussing money issues?

Why would she be asking him to go on a trip? For what purpose? What does she want?

Another student (male) wants to know why SHE would be asking HIM to go? (Sexist issues arise)

T- OK, what do you think was happening with this couple, just before this conversation took place? What do you think will happen next? (The discussion that follows helps set up the following role play).

ROLE PLAY based on the above discussions with groups of three students: The two speakers and the travel agent. .Students reenact the initial conversation (from the script they copied) and continue to IMPROVISE from some time. The Travel agent's role is to mediate and convince the speakers to go on the trip and to suggest that three hundred dollars is really a good price.

Monitoring the groups in the past, I've observed the following: 

Group A : (Fair price issues) Pandemonium breaks out because the speakers (students) start yelling at the Travel agent because they feel he/she is trying to rip them off. It is some type of a scam they say.

Group B: (Fidelity issues) The students have decided that the speakers are actually a husband and wife (defying the implied reality of the tape). The MAN gets pissed off accusing the WOMAN of pre-arranging the trip. SHE also wants to know if He was the first man she asked on this trip? The TRAVEL AGENT'S role shifts to marriage counselor.

Group C: This group has abandoned the role play altogether and has continued the previous heated debate over sexist issues.

Homework: Write a narrative based on this SIMPLE conversation based on the ideas that arose in class.

- Jay (Nothing up my sleeve).



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2841
	From: mathewbrigham
	Date: Di Feb 04, 2003 4:20 

	Subject: where is steve''s listening post?


	Hi there, could anyone help by telling me what no. posting Steve's 
original listening was, as I can't find it!
thanks
mat



	


	Group: dogme
	Message: 2842
	From: Tom Maguire
	Date: Mo Feb 03, 2003 6:36 

	Subject: Re: Changing one''s point of view


	Hello All,

Dennis, do you mean 'thanks for having us constantly reassess our daily
work without pointing a way forward?'

Personally I'd prefer less pontificating and more positive suggestionsas
as to using tapes - and anything else - in class. 

I hope this is not a politically incorrect desire on this list.

Regards,

Tom

En/Na Dennis Newson ha escrit:
> 
> The recent postings on working (or not working) with taped recordings have given me pause for
> thought. Several TEFL lists provide useful tips and sources of information but dogme seems to be
> special in that it can encourage you to examine your own classroom practices and reassess them.
> Sorry if I sound a little earnest - but thanks everyone.
> 
> Dennis
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/

-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2843
	From: Dennis Newson
	Date: Di Feb 04, 2003 6:50 

	Subject: Re: Changing one''s point of view


	Tom,

You asked me:

"......... do you mean 'thanks for having us constantly reassess our daily
work without pointing a way forward?' "


What I actually meant was that for me it was a way forward to consider not using recordings in the 
classroom!


Dennis



	


	Group: dogme
	Message: 2844
	From: Tom Maguire
	Date: Mo Feb 03, 2003 7:12 

	Subject: Re: Changing one''s point of view


	En/Na Dennis Newson ha escrit:
> 
> Tom,
> 
> You asked me:
> 
> "......... do you mean 'thanks for having us constantly reassess our daily
> work without pointing a way forward?' "
> 
> What I actually meant was that for me it was a way forward to consider not using recordings in the
> classroom!
> 
> Dennis

Hello Dennis and All,

Thanks for the quick feedback.

Yes, I understood what you said, but I wondered if 'not using something'
brought us any nearer helping folks learn or if it were not rather a
comfy, armchair, negative suggestion to overworked teachers, leading in
the short term to metaphysical doubt rather than good pratice. (I
realise, of course that you did not iniciate the the suggestion, but I
found your support surprising. Maybe I should have asked the
metaphysical doubters.)

Regards,

Tom
-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2845
	From: Jay Schwartz
	Date: Di Feb 04, 2003 7:23 

	Subject: Re: Changing one''s point of view


	Tom wrote: "Personally I'd prefer less pontificating and more positive
suggestions as to using tapes - and anything else - in class."

Suggestion #1. Personally, I prefer CD's to the old cassette tapes. Besides
the greater flexibility to stop and jump around the dialogue easier,
allowing you greater creativity with the listening exercise in a time
restricted class, they also make for much better coffee mug coasters than
"tapes" do.

Lastly, is it just me or does anyone else get the feeling that the
"approaches" some coursebooks take are a form of "pontification"?

- Jay



	


	Group: dogme
	Message: 2846
	From: jmaguire@p...
	Date: Di Feb 04, 2003 9:40 

	Subject: Re: Changing one''s point of view


	Hello Jay and All,

Nice point about the CDs.

I find the Speak Up films which come with subtitles are helpful
in giving learners listening practice with meaning since they
follow a story through listening/reading and learners also hear
different styles of pronunciation.

The sketches of the Offstage series are very entertaining, full
of background sounds and good, I find, for boosting learners'
self-esteem since they appear real but are nicely controlled so
that the combined storyline, sounds and language help the
listener to understand what is going on.

On your question of whether textbooks appear to pontificate,
this may be unavoidable since most espouse a single rather than
an eclectic approach. I suppose that if they were more eclectic
we would criticise them for being chaotic...

On the textbook theme - does anyone know of a teacher to teacher
file-sharing system, akin to the ex-Napster music file exchange,
whereby teachers can offer and retrieve lesson plans from others
- a sort of T2T helpline?

Regards,

Tom


> Tom wrote: "Personally I'd prefer less pontificating and more
positive
> suggestions as to using tapes - and anything else - in class."
> 
> Suggestion #1. Personally, I prefer CD's to the old cassette
tapes. Besides
> the greater flexibility to stop and jump around the dialogue
easier,
> allowing you greater creativity with the listening exercise in
a time
> restricted class, they also make for much better coffee mug
coasters than
> "tapes" do.
> 
> Lastly, is it just me or does anyone else get the feeling that the
> "approaches" some coursebooks take are a form of "pontification"?
> 
> - Jay
>



	


	Group: dogme
	Message: 2847
	From: Sue Murray
	Date: Di Feb 04, 2003 10:41 

	Subject: changing one''s point of view


	Re Tom M's comments, I thought Steve's and Jay's earlier posts, for instance, were full of useful practical stuff, and alternatives (and Jay, have you ever recorded the roleplays? Both for the same class and for other classes to compare the scenes and characters they come up with?)

Dunno if I'm considered one of those 'metaphysical doubters', whatever they are; (though I'm certainly one of those overworked teachers!); anyway, as far as pre-recorded tapes go, I've found it far more practical and satisfying for learners themselves to have the air time; the alternative of not using pre-recorded tapes is an alternative which, in my and my learners' experience, involves them far more in the lesson (though it probably gives the teacher less dossing time this way); and with the added 'alternative' of (judicial use of) learner recordings (role plays, debates, alibis, interviews, interpreting L1-L2 situations, ads, short news items), which is much more engaging, fun, creative and 'to the heart of the matter' (ie, where the learners and their language and learning is at)

as to Tom's question about a Napster like lesson share, as I'm sure you all know there are loads of sites (such as the Macmillan one-stop one, which I think Adrian has mentioned) with a wealth of continually up dated ready made, downloadable and photocopiable lesson plans available, plus one or two independent ones with a whole bank of plans; don't have the addresses to hand, but can pass them on to anyone who's interested and doesn't know about them. (And as so many of those sites exist, maybe dogme is that little bit different, though, to my mind, never short on practical and useful ideas!)

and I agree about the speak up films and the English subtitles etc - and movie loving students here are constantly borrowing them from our lending library to watch at home.

(Hope this doesn't sound like it wasn't meant to - it's 11.30, and I finished teaching at 10pm!)
;))
Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2848
	From: Dennis Newson
	Date: Mi Feb 05, 2003 6:25 

	Subject: Re: changing one''s point of view


	I've been wondering how much of a reply should be to Tom off-line and whether there was anything 
for me to add of potential interest to everyone.

Tom was surprised that I seemed to side with those on the list who recommend hardly ever using tape 
recordings of anything other than the learners in the room. He appeared to imply that I'd forgotten 
the needs of the hard-pressed teacher. He seemed to call for more practical suggestions - "100 ways 
of using recordings in the classroom" - my wording, not his. 

Up to the time I started reading dogme postings and in particular, recently, the messages of 
guripoet (sic?), I was a great believer in the use of recordings in the classroom. Post-convertion 
I would still certainly never say "never" - individual learner styles and particular 
learning/teaching scenarios are too multifarious for that - but I can see the strength of the 
argument that (my formulation) you should stick with the voices of the people in the room for as 
long as you possibly can and that that may even be the most effective policy for increasing your 
learners' ability to understand the spoken language.


Dennis



	


	Group: dogme
	Message: 2849
	From: Jay Schwartz
	Date: Sa Feb 08, 2003 6:17 

	Subject: Re: changing one''s point of view


	Hi all. Sue asked me awhile back "Jay, have you ever recorded the
role-plays? Both for the same class and for other classes to compare the
scenes and characters they come up with?"

The comparison of characters in different classes is a good idea, and I'll
certainly give it a try. I've tried taping some of the role-plays for
feedback use, but the room usually get rather noisy with larger classes and
the tape becomes a cacophony of background noise. Usually once the students
launch into the role play - they've already had a lot of input and insight
into some possible characterizations from their own discussions. We usually
discuss and compare what the students made of the role-play as a cool down
exercise afterwards. Thanks for the idea though, Sue!

The truth is for a long time I resisted using a tape recorder for anything
other than canned listening tasks, doing some work with pronunciation (1 to
1 feedback) - and creative writing to contrasting pieces of music.

The latter, I have a lot of fun with in class.... and sometimes so do my
students! I've taken the basic task one step forward though. After I run the
activity in class, I ask the students to go home and select music of their
own, write their own story, and then bring both to the classroom. One by one, the
students (playing the teacher) play their pieces for the other students and
have them write stories and so forth. The student/teacher then reads his or
her story to the class and then they all compare stories. Emphasis is given
to providing justification for their different versions. It's one of those
exercises, which if it works right, the teacher just gets to sit back,
enjoy the music and of course monitor.

One of the interesting things I've noticed is that students sometimes get
more verbally defensive of their own stories compared with the
student's (teacher) story - than when I first run the task with my own music.

By the way, although it's a bit dated .. I've gotten quite carried away with
Herb Albert and the Tijuana Brass "Whipped Cream and Other Delights"
album/CD. There's a few good contrasting songs on the album as well as the
notorious "Love Potion Number 9".

- Jay







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2850
	From: Tom Maguire
	Date: Sa Feb 08, 2003 5:41 

	Subject: Teacher to teacher file sharing


	Hello All,

There is a possibility of setting up a Teacher to Teacher file-sharing
service whereby teachers would be able to exchange lesson plans over the
net. It would work like Napster did for music files except that the
content this time would be educational and directly related to your
daily teaching. For example if you needed ideas on how to present
grammar, speaking listening, etc. lesson you could log in free and look
at the immense resources others' put up on the website and share yours.

There is some interest in this at the European Schoolnet level but they
may need a push to get it running. To give them that extra nudge write
expressing your support for the idea to: 
maito:brigitte.parry@e... 

Regards,

Tom
-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2851
	From: Tom Maguire
	Date: Sa Feb 08, 2003 7:08 

	Subject: Re: Teacher to teacher file sharing


	The adress to drum up support is:

mailto:brigitte.parry@e...

Regards,

Tom

En/Na Tom Maguire ha escrit:
> 
> Hello All,
> 
> There is a possibility of setting up a Teacher to Teacher file-sharing
> service whereby teachers would be able to exchange lesson plans over the
> net. It would work like Napster did for music files except that the
> content this time would be educational and directly related to your
> daily teaching. For example if you needed ideas on how to present
> grammar, speaking listening, etc. lesson you could log in free and look
> at the immense resources others' put up on the website and share yours.
> 
> There is some interest in this at the European Schoolnet level but they
> may need a push to get it running. To give them that extra nudge write
> expressing your support for the idea to:
> maito:brigitte.parry@e...
> 
> Regards,
> 
> Tom
> --
> Carpe Diem.
> -Visit Nlp in Education http://www.xtec.es/~jmaguire
> -Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
> -Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/

-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2852
	From: Luke Meddings
	Date: So Feb 09, 2003 8:10 

	Subject: Re: Teacher to teacher file sharing


	1 Lessons shouldn't be planned, they should be experienced with the learners
in the light (or even the dark) of one's experience and theirs.

2 Napster worked for passive consumers of music, not for creative artists.
As teachers we are on the active side. Does this mean we are creative
artists? Ah me, the wheel is turned full circle.

3 Don't teach someone else's lesson.

4 Don't even teach one of your own.

-----------------------------------------------------------------------
Luke Meddings
London
-----------------------------------------------------------------------

----- Original Message -----
From: "Tom Maguire" <jmaguire@p...>
To: "Seal-spain" <seal-spain@yahoogroups.com>; "Dogme"
<dogme@yahoogroups.com>
Sent: Saturday, February 08, 2003 5:41 PM
Subject: [dogme] Teacher to teacher file sharing


> Hello All,
>
> There is a possibility of setting up a Teacher to Teacher file-sharing
> service whereby teachers would be able to exchange lesson plans over the
> net. It would work like Napster did for music files except that the
> content this time would be educational and directly related to your
> daily teaching. For example if you needed ideas on how to present
> grammar, speaking listening, etc. lesson you could log in free and look
> at the immense resources others' put up on the website and share yours.
>
> There is some interest in this at the European Schoolnet level but they
> may need a push to get it running. To give them that extra nudge write
> expressing your support for the idea to:
> maito:brigitte.parry@e...
>
> Regards,
>
> Tom
> --
> Carpe Diem.
> -Visit Nlp in Education http://www.xtec.es/~jmaguire
> -Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
> -Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 2853
	From: Tom Maguire
	Date: Sa Feb 08, 2003 8:58 

	Subject: Re: Teacher to teacher file sharing


	Hello Luke and All,

Thanks for the feedback.

I understand that Luke is not at all interested in anyone else's
lessons, not even his own (paragraph 4). It may be true that just as you
cannnot not communicate in life, in a classroom, you cannot not teach.
Everyone is teaching everyone else, but the teacher is not excluded from
teaching.

Rhetoric apart, my experience is that if the teacher doesn't lead s/he
is led because the class is always going somewhere and it's usually in
30+ directions in my case.

In general your choice to write in negative statements is unhelpful as a
guide as to what you mean by "Lessons ..... should be experienced with
learners". Just to show that it is not a mantra, would you like to
expand practically on the idea?

BTW, Old Napster was indirectly creative since it allowed musicians to
sample loads of music at the touch of a button. "Sampling" seems to be a
favourite pastime with creative musicians, if those who speak on the BBC
Worldservice are to be believed. They don't creative out of nothing.
Lesson swapping is our sampling.

Regards,

Tom

En/Na Luke Meddings ha escrit:
> 
> 1 Lessons shouldn't be planned, they should be experienced with the learners
> in the light (or even the dark) of one's experience and theirs.
> 
> 2 Napster worked for passive consumers of music, not for creative artists.
> As teachers we are on the active side. Does this mean we are creative
> artists? Ah me, the wheel is turned full circle.
> 
> 3 Don't teach someone else's lesson.
> 
> 4 Don't even teach one of your own.
> 
> -----------------------------------------------------------------------
> Luke Meddings
> London
> -----------------------------------------------------------------------
> 
> ----- Original Message -----
> From: "Tom Maguire" <jmaguire@p...>
> To: "Seal-spain" <seal-spain@yahoogroups.com>; "Dogme"
> <dogme@yahoogroups.com>
> Sent: Saturday, February 08, 2003 5:41 PM
> Subject: [dogme] Teacher to teacher file sharing
> 
> > Hello All,
> >
> > There is a possibility of setting up a Teacher to Teacher file-sharing
> > service whereby teachers would be able to exchange lesson plans over the
> > net. It would work like Napster did for music files except that the
> > content this time would be educational and directly related to your
> > daily teaching. For example if you needed ideas on how to present
> > grammar, speaking listening, etc. lesson you could log in free and look
> > at the immense resources others' put up on the website and share yours.
> >
> > There is some interest in this at the European Schoolnet level but they
> > may need a push to get it running. To give them that extra nudge write
> > expressing your support for the idea to:
> > maito:brigitte.parry@e...
> >
> > Regards,
> >
> > Tom
> > --
> > Carpe Diem.
> > -Visit Nlp in Education http://www.xtec.es/~jmaguire
> > -Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
> > -Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
> >
> >
> >
> >
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/

-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2854
	From: Dennis Newson
	Date: So Feb 09, 2003 9:10 

	Subject: Re: Teacher to teacher file sharing


	Luke's posting:

"1 Lessons shouldn't be planned, they should be experienced with the learners
in the light (or even the dark) of one's experience and theirs."

takes me back to 1961 when a creative colleague in Ghana was sacked because his A level pupils had 
complained that his lessons were never planned and they were afraid of failing their examinations. 
The colleague explained to the headmaster that, luckily, he had never read the set Shakespeare
play. This meant that he could read it with his pupils and share with them his priceless first 
impressions.

I would suggest that the kind of teacher that Luke is positing would be likely to be the sort of 
person who, in the early hours of waking, under the shower, walking to school, would have run 
through future possible moves in his/her forthcoming lessons and that such pre-runs in imagination 
could be called planning.

And we've had, in effect, dogme shared plans on this list. We've had accounts of how people have 
carried out certain lessons - retrospective plans - uncovered plans.

The implication that listening to music must be passive is as extraordinary as claiming that 
reading a novel as opposed to reading one can only be a passive activity.

I find the supportive element in the idea of file sharing an interesting one.

Dennis



	


	Group: dogme
	Message: 2855
	From: Jay Schwartz
	Date: So Feb 09, 2003 10:03 

	Subject: re: teacher to teacher / Zig Ziglar and NLP


	Tom M. wrote: "It may be true that just as you cannot not communicate in life, in a classroom, you cannot not teach. Everyone is teaching everyone else, but the teacher is not excluded from teaching." 

Yes, but "teaching" in what sense? Zig Ziglar (author & salesman extraordinary) wrote that at every moment, we are all selling something to someone. 

Is it possible that there is someone who exists who can't communicate anything to anyone? I think not. Therefore if the ability to teach implies the ability to communicate, - then everyone must be able to teach something to someone. The classroom is just the territory. 

In general sense, does the imparting of knowledge necessarily require communication? If so, communication in what form? We can learn from observation and participation - but do we necessarily need to be "taught" everything in the traditional sense? What of leaner autonomy? What of learner-centered vs. teacher-centered ideology? What of the teacher as facilitator? What of DOGME? 

One of the popular sound-bites from Neuro-Linguistic Programming is "The map is not the territory" (- Albert Korzybski). This statement really was in reference to our perception of reality (our map) not necessarily being reality (the territory), but rather our own version of it, which ultimately may or may not be useful. I think the same can be said of "canned" lesson plans. They are certainly useful in terms of providing insight and ideas, but if followed over-religiously .... the danger is that the "recipe" may not come out exactly as planned. Some real life variables can't always be controlled for.

- Jay





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2856
	From: Dennis Newson
	Date: Mo Feb 10, 2003 7:07 

	Subject: Re: re: teacher to teacher / Zig Ziglar and NLP


	Jay writes:

"I think the same can be said of "canned" lesson plans. They are certainly useful in terms of 
providing insight and ideas, but if followed over-religiously ..."

A crucial point, I would have thought. 

We (on this list) need to remember not just the brlght, experienced, creative, textbook-writing 
native speaking lads and lasses, but the beginners, the uncertain (whatever kind of native), the 
over-worked, those stuck for a new idea. Seeing the lessons plans or retrospective plans/accounts 
of lessons given/experienced by no means implies using them like *Brodie's cribs. 

This list, all such lists, implicitly accepts that descriptions of, speculations on matters arising 
from the way we have spent our time with our learners ( ..I'm trying to avoid the old-fashioned 
term "teaching"....) is a valid field of discourse. At some remove, and with varying degrees of 
completeness or incompleteness we already share our (brace yourselves) lesson plans.

* Brodie was a UK firm that, in the 40s and 50s, published awful, word-for-word translations from 
Latin into English which you could learn by heart and thus create the false impression that you 
could read and understand Latin.


Dennis



	


	Group: dogme
	Message: 2857
	From: Pete
	Date: Mo Feb 10, 2003 11:47 

	Subject: Walking and talking the Dogme.


	I'm with Luke.
When this Dogme thing kicked off, it was punky and exciting; the EFL 
equivalent of watching Steve Jones call Bill Grundy `a f***ing 
rotter' on the 5.30 news. It gave new(ish) teachers like me (5 years 
in Latin America/South East Asia/Middle East), the opportunity to 
burn our educational bras, (or tight-fitting briefs if you prefer). 
Laughing openly at the (running) Soars et al was acceptable, 
(particularly in the faces of the reactionary gits who've run every 
institute I've worked for). 
It seems we were led out of the pen, grazed on the greener grass, 
then freaked at the size of the field and shuffled back into the pen.
Taped listenings? Eurgh. Pre-fab lesson plans? Euuuurgh. Teaching? 
Euuuuuuuuurgh.
The original point was to take yourself and a board marker/bit of 
chalk into class. Anything else is a barrier between you, your class 
and any worthwhile learning experience you all might have.
Try it again.



	


	Group: dogme
	Message: 2858
	From: Adrian Tennant
	Date: Mo Feb 10, 2003 12:26 

	Subject: Using recordings


	Ah! And what about all those teachers with no access to tape machines let
alone CD players????

Dr Evil



	


	Group: dogme
	Message: 2859
	From: scott_thornbury
	Date: Mo Feb 10, 2003 3:03 

	Subject: Re: teacher to teacher / Zig Ziglar and NLP


	--- In dogme@yahoogroups.com, "Jay Schwartz" <schwartz@c...> wrote:

> In general sense, does the imparting of knowledge necessarily 
require communication? If so, communication in what form? We can 
learn from observation and participation - but do we necessarily need 
to be "taught" everything in the traditional sense? What of leaner 
autonomy? What of learner-centered vs. teacher-centered ideology? 
What of the teacher as facilitator? What of DOGME? 
> 

This reminded me of a posting of way back, which I cut and paste in 
it's entirety:

From a review about primate behaviour in the latest London Review 
of Books:

"In fact, most of the life skills that people learn are not 
deliberately 
taught. McGrew cites a study of the fifty basic skills of Aka 
pygmies, almost all learned without active teaching. Teaching, he 
points out, is a last resort: time-consuming, prone to error. 
Teaching is for the frills of life: really important skills are 
learned 
outside school. They are absorbed from watching others, or from 
trial and error 'play' in the company of others. They can be as 
simple as how to use chopsticks, as complicated as tracking an 
antelope, as fundamental as learning to talk". 

And as learning a second language, I dare say.

Dogme moments as "trial and error play in the company of 
others"? Discuss.
:) Scott



	


	Group: dogme
	Message: 2860
	From: Dennis Newson
	Date: Mo Feb 10, 2003 3:44 

	Subject: Re: Re: teacher to teacher / Zig Ziglar and NLP


	For my own teaching I'd go for the piece of chalk or marker pen, and follow the primates and Aka 
pygmies indulging in trial and error play in the company of others. But it could be that an awful 
lof of teachers around the world would appreciate sharing "lesson plans". I think it is possible 
here to follow a star onself but be more down-to-earth for others.

Dennis



	


	Group: dogme
	Message: 2861
	From: Tom Maguire
	Date: So Feb 09, 2003 6:24 

	Subject: Re: re: teacher to teacher / Zig Ziglar and NLP


	Hello All,

En/Na Jay Schwartz ha escrit:

> Tom M. wrote: "It may be true that just as you cannot not communicate in life, in a classroom, you cannot >not teach. Everyone is teaching everyone else, but the teacher is not excluded from teaching."
> Yes, but "teaching" in what sense? Zig Ziglar (author & salesman extraordinary) wrote that at every moment, >we are all selling something to someone.

I can't disagree with that belief, but I don't like the metaphor.

> Is it possible that there is someone who exists who can't communicate anything to anyone? I think not. >Therefore if the ability to teach implies the ability to communicate, - then everyone must be able to teach >something to someone. The classroom is just the territory.

Yes. This is good starting point, but what conlusions does it lead to?

> In general sense, does the imparting of knowledge necessarily require communication? If so, communication in >what form? We can learn from observation and participation - but do we necessarily need to be "taught" >everything in the traditional sense? What of leaner autonomy? What of learner-centered vs. teacher-centered >ideology? What of the teacher as facilitator? What of DOGME?

Learner autonomy I have found to be severely lacking in the high school
context. I interpret this as a criticism of traditional teaching
methods, but it is neverless a hard reality you have to cope with in
introducing autonomy. Nlp has helped me make some headway despite the
system being geared to teacher-centred learning.

> One of the popular sound-bites from Neuro-Linguistic Programming is "The map is not the territory" (- Albert >Korzybski). This statement really was in reference to our perception of reality (our map) not necessarily >being reality (the territory), but rather our own version of it, which ultimately may or may not be useful. I >think the same can be said of "canned" lesson plans. They are certainly useful in terms of providing insight >and ideas, but if followed over-religiously .... the danger is that the "recipe" may not come out exactly as >planned. Some real life variables can't always be controlled for.

Yes, but how are you coping with this problem is more to the point. It
is the trial and error approach which keeps teachers alive, I believe.

Regards,

Tom
--
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2862
	From: Jay Schwartz
	Date: Di Feb 11, 2003 7:24 

	Subject: Re: re: teacher to teacher / Zig Ziglar and NLP


	Hi everyone, regarding Tom M.'s questions on my comments:

My comments: Is it possible that there is someone who exists who can't
communicate anything to anyone? I think not. Therefore if the ability to
teach implies the ability to communicate, - then everyone must be able to
teach something to someone. The classroom is just the territory.

Tom M. wrote: Yes. This is good starting point, but what conlusions does it
lead to?

Personally, I think the starting point is the conclusion that teachers,
especially new teachers, should focus more on establishing their
relationship with their students, both on the social and educational level
(as teacher). They need to experiment with their own inherent ability to
establish the lines of communication with the students because ultimately
it is basis which will drive whatever else he or she does in the classroom.
I think this is where the "trial and error" aspect comes into to play.

Obviously, trial and error is a big part of how we learn in every respect,
even with regards to being better teachers. But, its all too easy to get
lost in the "trial and error" of "performing" a task (materials based or
canned lesson plan) and whether you actually achieve the desired results,
the book or author says you should.

Just as in a math exercise, when things don't add up, we tend to think we've
made a mistake in execution, rather than question the original variables.
The variables in the classroom are human. Although perfectly executed, a
lesson plan that worked in one class, may not work in another class, because
the students are different (ex: different learning styles, experiences,
etc.). When faced with failure in this respect, does the teacher make an
effort to identify the human-related confounding variables or are the
students discounted and just treated as lab rats?

It absolutely kills me to observe a first class, where the teacher spends
about 10 minutes eliciting brief biographical information about the students
("tell me something about yourself") and then launches into "ok everyone,
open your books and turn to page .. infinity"). As a DOS (Executive DOS!
haha), it always amazes me how many non-sequitur looks I get, when I ask
teachers if they really need to use the book the first day of class?

- Jay



	


	Group: dogme
	Message: 2863
	From: scott_thornbury
	Date: Di Feb 11, 2003 6:26 

	Subject: On planning or not


	As a postscript to the discussion on planning vs spontaneity, I've 
just read an interesting article on the subject (in a collection of 
papers called "Language Acquisition and language socialization", ed. 
Claire Kramsch, Continuum, 2002 - as dogme a collection of papers as 
you're ever likely to see). The article is called "Negotiating the 
paradoxes of spontaneous talk in advanced L2 classes" by Anne 
Bannink. I'll just cut and paste some quotes to give you the flavour 
of her argument, which is summarised by the editor thus "Unplanned 
activities may often be more successful in the classroom than planned 
ones, because students interact more actively with affordances that 
occur in the interstices of planned lessons than with goal-oriented 
exercises." 

In fact the author goes so far as to claim that "Genuine 
conversational interactions cannot be the outcome of preplanned 
lesson agendas, they have to *emerge* - and so, by definition, cannot 
be planned". (I'm not sure that this is entirely true: I think that 
certain generic task types, along with a supportive and nurturing 
classroom dynamic, are more conducive to "genuine conversational 
interaction" than others - and maybe it is these generic task types 
that need to be shared, Napster-style, rather than specific ("goal-
oriented") lesson plans.)

The author goes on to point out the essential paradox facing would-be 
communicative teachers: "the task of the teacher is to plan unplanned 
discourse". She demonstrates, with reference to transcripts of 
student talk, that the kind of spontaneity she seeks may just be 
possible when learners are given greater ownership of the content of 
the tasks - the opportunity to "author" them, themselves. This, of 
course, is a fundamental tenet, not only of dogme, but of such long-
held methodolgocial approaches as CLL (community language learning). 
I.e. throw out the contrived and irrelevant coursebook tasks 
(the "passivities" as Luke calls them) and have the learners jointly 
make, do, plan, perform something that is identified as a common 
concern, need, desire, interest... even if it's planning the grammar 
syllabus for the course, or devising a test.

Also, (she argues) having learners report on group discussions has an 
important backwash effect, in that - because the outcome of the 
discussion is "made consequential" - it encourages greater attention, 
participation, and negotiation of meaning -features that characterise 
authentic conversational interaction. (Jane Willis has been banging 
on about this for some time now).

Finally she argues that it is perfectly possible to "embed" 
conversaation into the "lesson" (thereby resolving the paradox) if we 
see the classroom as an ecological environment "in which 'lesson' 
and 'conversation' are relational to each other, needing one another 
for ecological balance." (She's a bit fuzzy on this, I must admit).

This "embedding" is a different notion than Tharp and Gallimore's 
concept of "instructional conversation" (alluded to by DK a month or 
so back), I think, which rather sees instruction and conversation co-
existing, and comprising the whole lesson itself, rather than a mere 
part of it. Instructional conversation is a bit like those Bulgarian 
singers who can sing two notes simultaneously - i.e. it is the 
abiltiy to talk the talk, AND walk the walk. What other writers 
(e.g. Cazden) describe as a kind of gear-shifting, as you put the 
talk on pause (forgive all thse metaphors) and focus on form 
momentarily. Instructional detours, she calls them.

But - as someone pointed out in the Berlin workshop on Saturday - 
doesn't this require an advanced level of teaching competence? I'd 
argue that my Catalan teacher - with no training and no formal 
experience ALMOST had it. Why? Because she'd worked a lot with kids. 

Scott.



	


	Group: dogme
	Message: 2864
	From: Tom Maguire
	Date: Mo Feb 10, 2003 6:50 

	Subject: Re: re: teacher to teacher / Zig Ziglar and NLP


	Hello All,

A couple of comments.

En/Na Jay Schwartz ha escrit:
....

> Obviously, trial and error is a big part of how we learn in every respect,
> even with regards to being better teachers. But, its all too easy to get
> lost in the "trial and error" of "performing" a task (materials based or
> canned lesson plan) and whether you actually achieve the desired results,
> the book or author says you should.

The problem with this hypothesis is that you will never know the final
results. It doesn't matter whether you use a book or whether you use raw
experience. 

...

> It absolutely kills me to observe a first class, where the teacher spends
> about 10 minutes eliciting brief biographical information about the students
> ("tell me something about yourself") and then launches into "ok everyone,
> open your books and turn to page .. infinity"). As a DOS (Executive DOS!
> haha), it always amazes me how many non-sequitur looks I get, when I ask
> teachers if they really need to use the book the first day of class?

I suggest that the real question is not that of poking fun at newcomers
but encouraging them to use the approach you support. However, to do
that you need some practical examples. Then comes the trial and error
learning, and it never stops.

Regards,

Tom
-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2865
	From: Tom Maguire
	Date: Mo Feb 10, 2003 7:17 

	Subject: Re: On planning or not


	Hello All,

My first higher educational experience was in Paris. Now there's a place
for idea dissecting! In fact you just sit back and watch the logical
flow of dissecting run down to paradox, almost every time. It is quite
brillant. However, it is rather sterile because you end up in a dilemma.

Turning to the flavour of the first quote below, "affordances that occur
... interstices of planned lessons..." I hesitate to put a name to it,
but sweet and sour springs to mind. From my Parisian education I can
immediately recognise the authoress as someone one who is skilled at
chunking down. But the question then arises as to what to do with the
chunks once you've got them all down to nanosize. Well it may be that
that question doesn't really arise because the doing part in analysis is
often the analysis itself. It is self-justifying. My question is : is
it?

Further on down Scott's mail I found the phrase, "Instructional
conversation is ...... the abiltiy to talk the talk, AND walk the walk."

What I am asking for is a mix of this: Walk the Talk.

Regards,

Tom

En/Na "scott_thornbury " ha escrit:
> 
> As a postscript to the discussion on planning vs spontaneity, I've
> just read an interesting article on the subject (in a collection of
> papers called "Language Acquisition and language socialization", ed.
> Claire Kramsch, Continuum, 2002 - as dogme a collection of papers as
> you're ever likely to see). The article is called "Negotiating the
> paradoxes of spontaneous talk in advanced L2 classes" by Anne
> Bannink. I'll just cut and paste some quotes to give you the flavour
> of her argument, which is summarised by the editor thus "Unplanned
> activities may often be more successful in the classroom than planned
> ones, because students interact more actively with affordances that
> occur in the interstices of planned lessons than with goal-oriented
> exercises."
> 
> In fact the author goes so far as to claim that "Genuine
> conversational interactions cannot be the outcome of preplanned
> lesson agendas, they have to *emerge* - and so, by definition, cannot
> be planned". (I'm not sure that this is entirely true: I think that
> certain generic task types, along with a supportive and nurturing
> classroom dynamic, are more conducive to "genuine conversational
> interaction" than others - and maybe it is these generic task types
> that need to be shared, Napster-style, rather than specific ("goal-
> oriented") lesson plans.)
> 
> The author goes on to point out the essential paradox facing would-be
> communicative teachers: "the task of the teacher is to plan unplanned
> discourse". She demonstrates, with reference to transcripts of
> student talk, that the kind of spontaneity she seeks may just be
> possible when learners are given greater ownership of the content of
> the tasks - the opportunity to "author" them, themselves. This, of
> course, is a fundamental tenet, not only of dogme, but of such long-
> held methodolgocial approaches as CLL (community language learning).
> I.e. throw out the contrived and irrelevant coursebook tasks
> (the "passivities" as Luke calls them) and have the learners jointly
> make, do, plan, perform something that is identified as a common
> concern, need, desire, interest... even if it's planning the grammar
> syllabus for the course, or devising a test.
> 
> Also, (she argues) having learners report on group discussions has an
> important backwash effect, in that - because the outcome of the
> discussion is "made consequential" - it encourages greater attention,
> participation, and negotiation of meaning -features that characterise
> authentic conversational interaction. (Jane Willis has been banging
> on about this for some time now).
> 
> Finally she argues that it is perfectly possible to "embed"
> conversaation into the "lesson" (thereby resolving the paradox) if we
> see the classroom as an ecological environment "in which 'lesson'
> and 'conversation' are relational to each other, needing one another
> for ecological balance." (She's a bit fuzzy on this, I must admit).
> 
> This "embedding" is a different notion than Tharp and Gallimore's
> concept of "instructional conversation" (alluded to by DK a month or
> so back), I think, which rather sees instruction and conversation co-
> existing, and comprising the whole lesson itself, rather than a mere
> part of it. Instructional conversation is a bit like those Bulgarian
> singers who can sing two notes simultaneously - i.e. it is the
> abiltiy to talk the talk, AND walk the walk. What other writers
> (e.g. Cazden) describe as a kind of gear-shifting, as you put the
> talk on pause (forgive all thse metaphors) and focus on form
> momentarily. Instructional detours, she calls them.
> 
> But - as someone pointed out in the Berlin workshop on Saturday -
> doesn't this require an advanced level of teaching competence? I'd
> argue that my Catalan teacher - with no training and no formal
> experience ALMOST had it. Why? Because she'd worked a lot with kids.
> 
> Scott.
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/

-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2866
	From: Jay Schwartz
	Date: Di Feb 11, 2003 8:51 

	Subject: Re: re: teacher to teacher / Zig Ziglar and NLP


	Tom M. wrote regarding reaching the desired results: The problem with this hypothesis is that you will never know the final results. It doesn't matter whether you use a book or whether you use raw experience. 

I disagree with you on this point, Tom. There is always some effect/result to our efforts. If there wasn't I think we would all be living a rather fatalistic existence. What would be the point then of learning anything at all? Results travel in mysterious ways. My point is that I think a teacher should be open to the possibilities (possible emergent language for example) of alternative outcomes rather than blindly expecting only one outcome. Keeping this frame of mind, even a pre-planned/canned lesson gone astray can be a goldmine of emergent language. But only if you are open to the possibilities. 

In terms of "knowing the final results", isn't this what reflective teaching, action research and student feedback is all about? 

Lastly, in terms of my poking fun at "new comers":

When I said "first class", I wasn't referring to a newcomer's first class, but rather the first class of any course led by any teacher, experienced or not. What I was also referring to was not a conscious effort on the part of the teacher to ask a meaningful question and expect the opportunity to engage in real conversation, but rather the blind "copying" of a traditional routine for no real communicative purpose other than perhaps breaking the ice. Sorry but I think its a poor excuse for an ice breaker. I also think it's bit putting off to go around the class impersonally asking for less than a 60 second response, the smiling and saying "that's nice.. ok next!..). Students don't really participate in this routine they respond, and on their very first day of class, in a room full of strangers, imagine the build up a stress they must feel counting down the number students left until it is their turn to "recite". At least I always felt this way as a student.

My trial and error with this has resulted in my asking the class as a whole generally something like "so why are you all here today?". It gets a laugh, breaks the ice, and usually one or two students take the first plunge. Then I ask the students to ask each other the same from the person next to them. One to one (S-S) Introductions usually follow suit and we build on that. 

In terms of teacher encouragement, well .. after every observation, there is certainly feedback and the opportunity for encouragement towards adopting alternative approaches. 

Needless to say, excuse me for "venting" on ad nauseum :)

- Jay

PS. Thanks Scott for the tip on the article and this text.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2867
	From: mathewbrigham
	Date: Di Feb 11, 2003 9:10 

	Subject: no desire = no dogme?


	i was wondering....

it is so that without a desire to communicate communication will not 
take place whether it be in a passive or active form...which is why 
we are letting the learners have more control over the theme and flow 
of the lesson since this is likely to provoke more and more the 
desire to communicate....

but even with things like debates, CLL, alibis, interviews, using ads 
etc.etc. is there enough ground here for language to emerge?

Of course much of the "grammaring" can take place this way, but what 
of vocabulary learning...Scott and the like have advocated the use of 
texts as a way of "teaching" vocabulary but this doesn't allow the 
use of "trial and error play" to such an extent does it? I mean the 
teacher is the one who brings the texts in - which already is 
imposing the framework of the lesson to a large degree is it not?

Even if the students bring texts in that interest them more, won't 
they often be about topics that interest them most, that are 
undeniably important and interesting, but may still leave them 
lacking in terms of their wider vocabulary and word development? 
Students that I have would happily talk about sex and gossip again 
and again but I think we have covered a lot of ground in terms of 
vocabulary here.

Also I am confused how the absolute necessity of focusing on the form 
of the output can be part of this "trial and error play". If you ask 
students to find particular grammatical patterns and so on or ask 
them to do a restrucuting task or ask them find the lexical chains in 
a text doesnt this turn into quite structured, rigid ways of doing 
things?

Yes, i can change the kind of activity, the theme etc.etc..but isnt 
the need to focus on the form of the output at some stage often 
repetitive and possibly boring for the students?? In my experience it 
can be especially after they have been exposed to this style over a 
few months...perhaps this reflects on me more than them...but as far 
as written English and vocab learning go..is this avoidable?

Isnt it boring at the end of the day for students to identify and 
write more examples of patterns like "prounoun + vb +..ing" and so 
on..is there really a more fun way of doing this...?

This has probably come across as cynical and dismissive. Actually I 
am a huge fan of trial and error play..but try as i might (in a trial 
and error manner) i find it hard to get away from more rigid and 
structured and even teacher imposed ways of doing things when 
vocabulary and written forms of English are concerned.

I now that I will probably be shouted out for being too rigid about 
what "dogme" is and is not....but I find that a strange contradiction 
exists here.

the focus in dogme seems to often be on emergence coming from 
speaking and particularly grammaring...but what about word learning 
and using written English?

I fear I may be slammed down for my tone and lack of insight and 
creativity but if anyone has any thoughts on this I would love to 
hear from you,

mat



	


	Group: dogme
	Message: 2868
	From: Adrian Tennant
	Date: Di Feb 11, 2003 10:26 

	Subject: Re: no desire = no dogme?


	Matt says ...

> I mean the teacher is the one who brings the texts in - which already is
imposing the framework of the lesson to a large degree is it not?

Why does the teacher need to be the one bringing in the texts?

My students are currently engaged in 'writing their own coursebook'. (A
pointless task to some degree as once written they'll have done it and it
will be 'useless' for other people as it will then be externally impossed).
But, nonetheless, and enjoyable and often rewarding task as language (and
meaning) really do emerge.

Next year this *idea* will be presented at the IATEFL conference (by a
colleague teaching the same group - he originally had doubts - not by me).

Dr Evil.



	


	Group: dogme
	Message: 2869
	From: Julian Bamford
	Date: Mi Feb 12, 2003 2:26 

	Subject: On planning or not


	Scott wrote: "I think that certain generic task types, along with a
supportive and nurturing classroom dynamic, are more conducive to 'genuine
conversational interaction' than others - and maybe it is these generic
task types that need to be shared, Napster-style, rather than specific
('goal-oriented') lesson plans."

I teach a two-hour English class on Saturdays, and it fills me with dread.
The first hour is fine: students talk in pairs for around 15 minutes, and
then report to the whole class about their partner's week. (I'm not sure
this format of reporting to the whole class (to quote Scott's posting
again) "encourages greater attention, participation, and negotiation of
meaning," because these students are usually totally absorbed in their 'How
was your week' pair conversations, yet often can't recall more than one
thing their partner said afterwards, but I'll take Jane Willis' word for
it.) I sometimes pick up a 'wonderful mistake' which someone has gifted to
the class when reporting to us, and we can all benefit from. And I write
questions based on what we hear (e.g., if someone said they'd been to
Thailand, a question could be "Have you ever been to Thailand?" or "Do you
like Thai food?" or "What country would you like to visit most?") and the
pairs choose from these and have further conversations with their partner.
Then the hour is up and it's break time.

It's the second hour I dread because I have a hard time coming up with
texts (songs, video clips; magazine and newspaper articles, etc.) to use.
I've taught these guys for over 10 years, and they aren't into bringing
their own texts. It's a social event for them as much as a class. So
Scott's account of doing 'alibis' in his Catalan class filled me with hope.
That, and other such activities will be a perfect way of structuring that
second hour.

So, in search of more such ideas, I went to the Teaching Unplugged
site--the sister/brother site of this list.
www.teaching-unplugged.com
Until the Napster idea gets off the ground, we can indeed find "alibis" and
other generic task types there: Click 'Resources.' See also Scott and
Luke's 'Dogme and the Coursebook' article in 'Sources'--this has a ten-item
list of generic task types. Can't wait to try 'em all.
Julian (P.S. Thanks Scott for telling us about the Kramsch collection.)



	


	Group: dogme
	Message: 2870
	From: scott_thornbury
	Date: Mi Feb 12, 2003 6:51 

	Subject: Technical problems?


	Is anyone else experiencing delay or failure to receive posted 
messages at their own email address? I remember Fiona complaining of 
such a few months back and now it's happeneing to me: I get one in 
every two, and often in a jumbled order. (Like the ultimate info gap).
If this is the case, I recommend that people visit the site regularly 
(www.groups.yahoo.com/group/dogme) in order not to miss out on, among 
other things, a particualry rich seam of recent postings. (Assuming 
of course, that you get this one!)
S.



	


	Group: dogme
	Message: 2871
	From: Dennis Newson
	Date: Mi Feb 12, 2003 7:57 

	Subject: Squaring the circle?


	ONE

Tom wrote suggesting an Napster-like initiative for sharing lesson plans.

TWO 

Jay wrote:

"Personally, I think the starting point is the conclusion that teachers,
especially new teachers, should focus more on establishing their
relationship with their students, both on the social and educational level
(as teacher). They need to experiment with their own inherent ability to
establish the lines of communication with the students because ultimately
it is basis which will drive whatever else he or she does in the classroom."

THREE

Luke wrote:

" 1 Lessons shouldn't be planned, they should be experienced with the learners
in the light (or even the dark) of one's experience and theirs.

2 Napster worked for passive consumers of music, not for creative artists.
As teachers we are on the active side. Does this mean we are creative
artists? Ah me, the wheel is turned full circle.

3 Don't teach someone else's lesson.

4 Don't even teach one of your own."


I find Luke's words inspiring, if idealistic, and can only agree with the reminder to concentrate 
on learning, not teaching. 
Jay, of course, is absolutely right - without a good relationship between teacher and students 
little will be learned.
I find Tom's call for shared lesson-plans a considerate, practical, supportive suggestion for all 
those teachers who work in imperfect systems that require them to have them. 

Dennis



	


	Group: dogme
	Message: 2872
	From: Dennis Newson
	Date: Mi Feb 12, 2003 10:03 

	Subject: Re: no desire = no dogme?


	Can I interweave some wonderings, statements and questions with Mathew's?

"i was wondering....", he writes:

"Even if the students bring texts in that interest them more, won't 
they often be about topics that interest them most, that are 
undeniably important and interesting, but may still leave them 
lacking in terms of their wider vocabulary and word development?"


One man's goose is another man's gander. Even if the student brings in
a text that interests the bringer it doesn't mean the whole class will be 
interested. 


Mathew continues:

" Also I am confused how the absolute necessity of focusing on the form 
of the output can be part of this "trial and error play". If you ask 
students to find particular grammatical patterns and so on or ask 
them to do a restrucuting task or ask them find the lexical chains in 
a text doesnt this turn into quite structured, rigid ways of doing 
things?....... isnt the need to focus on the form of the output at some
stage often repetitive and possibly boring for the students?? "


It seems to me that even if some convinced dogmeists can train themselves not to teach, they can't 
shake off the Puritanical feeling that learners must demonstrate that they have learned something. 
Logically, so it seems to me, a dogme session would take place, students would listen (hopefully) 
and talk (or not)and... that would be it. But even dogme teachers, I gather, feel they must draw 
things to their learners' attention, sensitise them, uncover grammar, erect supportive scaffolding.

Shouldn't Lukeist dogme purists just send learners off on to the streets and into markets 
where English is spoken and let them learn by succeeding in real life situations? 

Isn't there a contradiction at the heart of the dogme approach? If it is believed that people
learn languages in their own distinctive ways and can't really be taught, isn't it wrong, a la 
dogme, to gather people into a room to help them to learn a language?

Dennis



	


	Group: dogme
	Message: 2873
	From: sthornbury@w...
	Date: Mi Feb 12, 2003 10:41 

	Subject: Technical problems, again


	Is anyone else experiencing delay or failure to receive posted messages at their 
own email address? I remember Fiona complaining of such a few months back 
and now it's happeneing to me: I get one in every two, and often in a jumbled 
order. (Like the ultimate info gap). If this is the case, I recommend that people 
visit the site regularly (www.groups.yahoo.com/group/dogme) in order not to 
miss out on, among other things, a particualry rich seam of recent postings. 
(Assuming of course, that you get this one!) S. 

PS I'm posting this again, since I didn't receive it myself, plus a list of the 
recent postings, just in case you are wondering if you have missed any:

2856 
Re: teacher to teacher / Zig Ziglar and NLP 
Dennis Newson 
Mon 2/10/2003 

2857 
Walking and talking the Dogme. 
peterhart2000 
Mon 2/10/2003 

2858 
Using recordings 
Adrian Tennant 
Mon 2/10/2003 

2859 
Re: teacher to teacher / Zig Ziglar and NLP 
scott_thornbury 
Mon 2/10/2003 

2860 
Re: teacher to teacher / Zig Ziglar and NLP 
Dennis Newson 
Mon 2/10/2003 

2861 
Re: teacher to teacher / Zig Ziglar and NLP 
Tom Maguire 
Mon 2/10/2003 

2862 
Re: teacher to teacher / Zig Ziglar and NLP 
Jay Schwartz 
Tue 2/11/2003 

2863 
On planning or not 
scott_thornbury 
Tue 2/11/2003 

2864 
Re: teacher to teacher / Zig Ziglar and NLP 
Tom Maguire 
Tue 2/11/2003 

2865 
Re: On planning or not 
Tom Maguire 
Tue 2/11/2003 

2866 
Re: teacher to teacher / Zig Ziglar and NLP 
Jay Schwartz 
Tue 2/11/2003 

2867 
no desire = no dogme? 
mathewbrigham 
Tue 2/11/2003 

2868 
Re: no desire = no dogme? 
Adrian Tennant 
Tue 2/11/2003 

2869 
On planning or not 
Julian Bamford 
2:36 am 

2870 
Technical problems? 
scott_thornbury 
6:51 am 

2871 
Squaring the circle? 
Dennis Newson 
7:57 am 

2872 
Re: no desire = no dogme? 
Dennis Newson 
10:03 am



	


	Group: dogme
	Message: 2874
	From: Fiona
	Date: Mi Feb 12, 2003 12:54 

	Subject: no desire = no dogme?


	Haven't had time to write much lately, or in fact read things very 
carefully, but I had a free hour this morning so I used it to jot 
down my "gut reaction" to what I'd read recently. If I'm repeating 
someone else, I'm really sorry - I'll read in more detail soon.

I've said it before, but I think desire is primordial in learning. 
But the "desire to communicate" is not the only desire worth 
considering. Often it is the desire to do something else which leads 
to communication: to buy food, to get somewhere, to start a 
relationship - tho' these can often only be simulated in the 
classroom; here (ie classroom)we are dealing with desires based on, 
say, security, social acceptance (integration into the group), self-
projection, the desire to please, to justify or defend, to increase 
knowledge (not necessarily linguistic).... I think all these desires 
can be taken into account, if you are aware of them, and I think 
dogme -taking the teacher as a contributing member of the group if 
energy levels dip - can help.

Belief is primordial too, IMHO. Dogme is more conducive to self-
belief (and in turn to self-esteem) than coursebook work. You can 
hide in a coursebook, plod through the pages and not learn, you don't 
need to "get involved" or feel anything at all, and to pass the exam 
at the end, you study the "rules" and "vocab" as a body of knowledge -
no need to develop a skill (so sez Mark Hancock, and I agree).
But I think the beauty of dogme is that, by definition, the 
student "HAS to get involved", become a cog in the machine, and feel. 
And if the teacher can help them see that they are 'perfectly' 
capable of learning and of communicating/projecting themselves in L2, 
the desire increases, the security aspect is covered and the desires 
to integrate, please and to feel good etc follow on. They believe in 
themselves as learners.

The other thing is that "communication" is not the same 
as "speaking". Some students develop the desire to speak, but some 
don't, or don't until later. I reckon the desire to LISTEN is as 
valid as speaking, as a means of learning. No? Again, a lot of 
coursebook work runs the risk of washing straight over the learner, 
whereas ownership of the class should open ears as well as minds and 
mouths. 

It's not just dogme, though, is it? The teacher's (your) character 
and ability to nurture, support and coax (?), and to help students 
both to like English and like YOU help a whole heap. The desire to 
please, and all that..... So I don't think dogme does suit all 
teachers, but I feel it has more to do with character, than with 
years of experience.


Finally, re. planning. Don't you think that an element of 
retrospective 'planning' should be brought into the CELTA, DELTA, 
COTE etc programmes? Forward planning is one thing, but there's a 
tendency to be judged on what you didn't do, if things don't work 
out, rather than what you did (partially or subconsciously at least). 
Surely retrospective 'planning' - not just the debrief/feedback 
sessions - would increase awareness, heighten "on-the-spot" 
sensitivity to the class and prepare teachers to be more 
dogmetic...??? (maybe you do this already, mind)
Just a thought. Got a few more, but I'll save them for another day. 
:-))

Fiona



	


	Group: dogme
	Message: 2875
	From: Jay Schwartz
	Date: Mi Feb 12, 2003 1:21 

	Subject: Re: Technical problems, again


	Re: technical problems.
Hi. I just wanted to report, that I've been receiving my messages ok, however I did notice last week that the "message archive" from the http://groups.yahoo.com/group/dogme/ link was gone for a few days and no messages were coming in. 
At home I check my email using a regular email program but at school I actually go in to Yahoo to see what's up. 
- Jay 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2876
	From: jmaguire@p...
	Date: Mi Feb 12, 2003 9:53 

	Subject: Re: On planning or not


	Hello Julian and All,

Julian wrote:
..
> Until the Napster idea gets off the ground... 

Correction, Julian. Until WE all get this Napster-like idea off
the ground. 

I can report that thanks to several people's belief in walking
the talk by supporting the idea through e-mailing Brigitte, that
things are moving in Brussels and a listserv has been set up
from there to keep the pressure pot boiling so that we can dip
in soon.

As others on the list have pointed out, it will depend on each
one's fancy how and what you take and put in the pot.

Regards,

Tom



	


	Group: dogme
	Message: 2877
	From: guiripoet
	Date: Do Feb 13, 2003 12:01 

	Subject: listening thread


	Hi everyone

Now I've got my computer back I can thank everyone who answered my 
questions about listening and contributed to the following thread - 
for me, it was a fascinating and extremely useful, not to speak of 
practical, discussion. It'll take a little while to digest but I'll 
certainly try some of the ideas in class. 

Interesting that one of my students commented the other day that she 
noticed her listening improving. Despite that she's used to my 
speaking style and understands me easily, and we hardly ever use 
prerecorded tapes in class! So it looks like listening can develop 
out of the general class interactions and study even if it's not 
emphasised as a discrete skill (which in real life it virtually never 
is). 

With this student and others I've decided to up the ante and start 
speaking really naturally, colloquially and fast, then getting her to 
reflect back to me what she's understood; we've done some of this 
already, and it's more challenging and authentic for her. I also like 
to record myself doing this for excample with an anecdote so we can 
really study what's been said. We both get a lot from this procedure 
because of its authenticity - I also get to study real language the 
way it comes out - and the results are often surprising and thought-
provoking. 

Recording students, making a transcript, and then working on pron 
from the script can also be useful but I think this has been 
discussed before.

Steve



	


	Group: dogme
	Message: 2878
	From: mathewbrigham
	Date: Fr Feb 14, 2003 9:03 

	Subject: to dennis, adrian and fiona


	hi guys, thanks for sharing your thoughts..i will digest these and 
come back in a few days on this if i may...i am getting the feeling 
that one can either adopt a purist dogme stance which may in fact 
only exist in books and in forums (not sure) or at least it only 
seems possible in certain favourable conditions or a luke warm dogme 
stance where the realities of EFL come into play ie. course books, 
types of students, level, atmosphere in school, etc. etc.



	


	Group: dogme
	Message: 2879
	From: lifang67
	Date: Fr Feb 14, 2003 9:28 

	Subject: Re: Teaching and War


	Sorry, I was away in France and Italy. In fact, I'm still away in 
London getting ready for this big demo tomorrow, so I'm a bit out of 
the debate.

I read some of the responses to "Teaching and War", and I have very 
little to add, except that I'm a bit puzzled by the refs to my 
response to Maley in "Humanizing Language Teaching". People reading 
it, however, should know that it was carefully "edited" to remove the 
main points, and for that reason makes no sense at all. I asked for 
it to be removed, and the editor was removed instead. Sigh.

I have one point to make about threads which is so general that I 
think it actually applies to teaching in general. Almost anything can 
be a valid topic of a lesson (or a thread) simply because our 
profession is so inclusive. But topics need to be linked in some way 
to be shared. Tied not just to the previous speaker, but to ALL the 
previous speakers. Only then are topics inclusive of the audience and 
not just the speaker

There has to be some rationale for tying topics to a thread. The 
previous petition (to which "Teaching and War" was a response) was 
not sufficiently tied to teaching to provide grist for a thread on 
this list. I was trying to rectify that, because I think (as other 
people have proven) it's a good topic for this list and a good topic 
for a lesson.

My audience wasn't George W. Bush, to whom I have nothing of any 
interest to say. My attempt was to attach the issue of war to 
teaching through specific tying points: the experience of expatriates 
abroad, the necessity of knowing the other's language, and, most 
programmatically, the attempt by the INS to coopt language teachers 
in their war on foreign students. These issues are relevant to this 
list. Or so it seemed to me.

What is much less relevant is my knack or otherwise for getting up 
people's noses, or even my brilliance and wit (and of course my 
extreme concision). I think as a topic I personally fail the "tying" 
test--my personality is not really tied to teaching in any way that 
is worth discussing, because it is not generalizeable to many other 
people on this list. 

It seems to me that it is this kind of personality based TTT that is 
poor quality TT. The self is a bad topic for the same reason that 
Frida Kahlo (as opposed to Diego Rivera) is a bad painter. "Me, me, 
me" may be a good stimulus for a snappy reply, but it doesn't allow 
in the big picture.

Dennis once said that it's very useful to reread the preamble to this 
list (on the home page at yahoo groups) before making a posting. 
Although the preamble is now a little long and meandering for my 
taste (it has grown since the days of "for a pedagogy of bare 
essentials") 

I still follow this advice, and for that reason almost all my 
submissions are made on line, rather than just by hitting the reply 
button, so that I can keep the big picture and not just the immediate 
stimulus in the frame. 

It seems to me that "Teaching and War" is in the big picture, but 
David's peevish letter to Maley is just a reaction to my captivating 
personality. Am I missing something?

dk1 (with due reference to David Kees and David French)



	


	Group: dogme
	Message: 2880
	From: scott_thornbury
	Date: Mo Feb 17, 2003 2:17 

	Subject: More tech problems


	Yahoo have just informed me that they switched the group off 
temporarily for technical reasons: if you had messages bounced back, 
try sending them again now. S.



	


	Group: dogme
	Message: 2881
	From: Deborah
	Date: Di Feb 18, 2003 12:02 

	Subject: IELTS


	Some time ago we had a few messages about preparing
IELTS students and getting away from the exam practice
tests - i have to give a talk on this very soon and
have looked back at the postings.
If any of you have had any more thoughts on this or
successful lessons since, please send them on.
I know more or less what I want to say in the talk -
it's just a few bright ideas that would be helpful!
Deborah

PS Anybody interested in the demos here on Saturday
might like this link
http://www.jornada.unam.mx/2003/feb03/030216/index.html



__________________________________________________
Do you Yahoo!?
Yahoo! News - Today's headlines
http://news.yahoo.com


	


	Group: dogme
	Message: 2882
	From: mathewbrigham
	Date: Mi Feb 19, 2003 2:38 

	Subject: language awareness and bad spelling....


	Hi guys I just wanted to share some thoughts about language awareness 
and bad spelling:

I'm a bad speller.

First, my mum trained and worked as an English teacher for many years 
but has always been a poor speller! She doesn't seem to have had too 
many problems. However, she wasn't teaching EFL.

I think I am a poor speller. How do I know? Well I miss-spell several 
words per lesson (not that many, but i have miss-spelt up to 4 words 
before) when writing on the board. These are always words that come 
up , ie. emergent language. Unfortunately when I go to write some 
words I sometimes get confused. (Eg. is it 'ee' or 'ea' or whether 
the vowel sound is an 'e' or an 'a' or something like that or even 
something like 'i'm not easily fased by that' whether it's spelled 
with 'ph' or 'f'.

It happens with long, difficult words sometimes or with words that I 
simply don't use much in my everyday spoken vocabulary.

When I am uncertain...I know so instantly..and I usually tell the 
students this..then I check it myself or I get the students to check 
it..but I am concerned what they think of this...and is this going to 
jeopardise my career??!!!! I guess I am losing confidence in myself 
as I think my upper-intermediate class might be losing confidence in 
me!

It may be part nerves, part innate bad spelling, but I have noticed I 
am increasingly self concious of it since more 'advanced' emergent 
language comes up in my upp-int class. I am not dislexic and managed 
to produce a 30,000 correctly-spelled (spell checked of course!) 
document for my MSc.

Does anyone else ever experience this and do you have any solutions 
or am i done for?!!!

Language Awareness

Second I notice that since I have adoped an emergent approach to 
language I am sometimes caught out by features which I may be unable 
to explain when asked (I don't necessarily try to explain it, but I 
must be able to point out the difference between that and something 
similar and so on). If we are using a text..well I can predict what 
I must know..but if it's truly emergent ie. usually from speaking 
then I am sometimes flummoxed to explain a point.

I have only been teaching for two years, but is it not the case that 
those EFL teachers who follow a CELTA style PPP may end up being more 
aware of the language than the likes of me who have abandoned a PPP 
style of learning? They must research every language point, and so 
consequenlty get to know it better. How on earth can we be great 
teachers if we adopt an emergent approach to language? You would get 
teachers coming off the CELTA that didn't have any clue as to the 
rules of the English if we stopped PPP styles (were it not for the 
little bits of language awareness thrown in!)


The three other 'old-style' teachers in my school know 
their "grammar" inside out..and seem to look down on me when I ask a 
question..my questions are often about a point that seems to be 
different in spoken English (ie. how i ususally use the form) and 
perhaps a more formal use of the point. Although sometimes it is 
simply me checking a point.

There is also the issue of language for native speakers and language 
for language learners. I realise that certain form are not worthwhile 
learning about for L2 learners, right? Or maybe it's the case that 
some forms are going out of use, or are rarely used, doesn't that 
also pose problems for me and the students? For me - I forget them. 
For them - if it comes up..or if you go over it they may not have use 
for it for a while. 

I sometimes avoid certain things as I am scared it will involve 
language that I haven't got my head round fully yet!

I do read bit of my grammar reference book, and am building up my 
awareness slowly. I also have Scott's book "About Language" which i 
must read before the DELTA course which I am planning to start in 
September, but even "About Language" is quite a broad overview. I 
just don't know how to become aware of all the grammar that is out 
there...and to know when "my grammar" is incorrect..ie. a spoken form 
that is not acceptible in written English.

My fear is that underlying all of this I may not become a "good" 
(whatever that is!!) EFL teacher although I love being with students, 
I take great interest in the lessons, I try to choose relevant 
interesting material, I am a good motivator and facilitator but I may 
be lacking in grammar awareness (and occasionally in my spelling 
ability!!)..how can I (or can I!!) get better at this?

If anyone has any experiences to share or thoughts on this I would be 
most grateful to hear from you,

thanks,

mat

p.s i did not spell check this document. Maybe I should start doing 
so, and I am sorry to those who find unchecked documents abhorrent (i 
had to check if that one was double 'r' or not!!)



	


	Group: dogme
	Message: 2883
	From: guiripoet
	Date: Mi Feb 19, 2003 3:31 

	Subject: to plan or not to plan


	I'm with Fiona on the planning issue, although I won't go as far as 
the more 'punk' position Luke proposed - have a person enter the room 
with a board pen in their hand, to water down th e old Raymond 
Chandler quote...
--so retro planning, and why not process planning - not so much 
planning the process as processing the plan, if we think of the 
verb 'processing' as something like Scott's 'grammaring': ie, turning 
it into process. Indeed, the whole business of neurotically trying 
to control the class process (ie the future) by wielding the weapon 
of the plan planned to the nth second with rationales given for every 
twirl of that board pen - a la CELTA/DELTA - needs to be opened wide 
up to a thorough deconstruction. 
Lately I've taken to keeping a running agenda of issues (topics, 
ongoing task sequences, language issues, etc) that come up in the 
course of classes. We talk about this at the beginning and end of 
class, and agree on what to do and how to do it - -which doesn't mean 
that we don't go with the flow when something unexpected and 
interesting comes up.
The reasult so far is an embarrassment of riches. There's never time 
to do everything that we want. Desire runs high. 
Steve



	


	Group: dogme
	Message: 2884
	From: james trotta
	Date: Mi Feb 19, 2003 4:23 

	Subject: Re: language awareness and bad spelling....


	Sometimes I am stumped when a student brings in an
unfamiliar word. If I can't define it confidently, I
refer my students to their dictionarires. Here in
Korea it seems that 90 percent of Ss carry some sort
of dictionary. Most use them even when I can
confidently define and give an example of a word. 

Anyway, my point is that the same thing can work for
spelling. You are not required to know everything. A
trainer once advised me to respond, "Do I look like
Webster?" when faced with a difficult word. I've never
met students who required perfection (lucky for me),
and most will appreciate a little humor. 

James Trotta

--- "mathewbrigham <mathewbrigham@y...>"
<mathewbrigham@y...> wrote:
> Hi guys I just wanted to share some thoughts about
> language awareness 
> and bad spelling:
> 
> I'm a bad speller.
> 
> First, my mum trained and worked as an English
> teacher for many years 
> but has always been a poor speller! She doesn't seem
> to have had too 
> many problems. However, she wasn't teaching EFL.
> 
> I think I am a poor speller. How do I know? Well I
> miss-spell several 
> words per lesson (not that many, but i have
> miss-spelt up to 4 words 
> before) when writing on the board. These are always
> words that come 
> up , ie. emergent language. Unfortunately when I go
> to write some 
> words I sometimes get confused. (Eg. is it 'ee' or
> 'ea' or whether 
> the vowel sound is an 'e' or an 'a' or something
> like that or even 
> something like 'i'm not easily fased by that'
> whether it's spelled 
> with 'ph' or 'f'.
> 
> It happens with long, difficult words sometimes or
> with words that I 
> simply don't use much in my everyday spoken
> vocabulary.
> 
> When I am uncertain...I know so instantly..and I
> usually tell the 
> students this..then I check it myself or I get the
> students to check 
> it..but I am concerned what they think of this...and
> is this going to 
> jeopardise my career??!!!! I guess I am losing
> confidence in myself 
> as I think my upper-intermediate class might be
> losing confidence in 
> me!
> 
> It may be part nerves, part innate bad spelling, but
> I have noticed I 
> am increasingly self concious of it since more
> 'advanced' emergent 
> language comes up in my upp-int class. I am not
> dislexic and managed 
> to produce a 30,000 correctly-spelled (spell checked
> of course!) 
> document for my MSc.
> 
> Does anyone else ever experience this and do you
> have any solutions 
> or am i done for?!!!
> 
> Language Awareness
> 
> Second I notice that since I have adoped an emergent
> approach to 
> language I am sometimes caught out by features which
> I may be unable 
> to explain when asked (I don't necessarily try to
> explain it, but I 
> must be able to point out the difference between
> that and something 
> similar and so on). If we are using a text..well I
> can predict what 
> I must know..but if it's truly emergent ie. usually
> from speaking 
> then I am sometimes flummoxed to explain a point.
> 
> I have only been teaching for two years, but is it
> not the case that 
> those EFL teachers who follow a CELTA style PPP may
> end up being more 
> aware of the language than the likes of me who have
> abandoned a PPP 
> style of learning? They must research every
> language point, and so 
> consequenlty get to know it better. How on earth
> can we be great 
> teachers if we adopt an emergent approach to
> language? You would get 
> teachers coming off the CELTA that didn't have any
> clue as to the 
> rules of the English if we stopped PPP styles (were
> it not for the 
> little bits of language awareness thrown in!)
> 
> 
> The three other 'old-style' teachers in my school
> know 
> their "grammar" inside out..and seem to look down on
> me when I ask a 
> question..my questions are often about a point that
> seems to be 
> different in spoken English (ie. how i ususally use
> the form) and 
> perhaps a more formal use of the point. Although
> sometimes it is 
> simply me checking a point.
> 
> There is also the issue of language for native
> speakers and language 
> for language learners. I realise that certain form
> are not worthwhile 
> learning about for L2 learners, right? Or maybe it's
> the case that 
> some forms are going out of use, or are rarely used,
> doesn't that 
> also pose problems for me and the students? For me -
> I forget them. 
> For them - if it comes up..or if you go over it they
> may not have use 
> for it for a while. 
> 
> I sometimes avoid certain things as I am scared it
> will involve 
> language that I haven't got my head round fully yet!
> 
> I do read bit of my grammar reference book, and am
> building up my 
> awareness slowly. I also have Scott's book "About
> Language" which i 
> must read before the DELTA course which I am
> planning to start in 
> September, but even "About Language" is quite a
> broad overview. I 
> just don't know how to become aware of all the
> grammar that is out 
> there...and to know when "my grammar" is
> incorrect..ie. a spoken form 
> that is not acceptible in written English.
> 
> My fear is that underlying all of this I may not
> become a "good" 
> (whatever that is!!) EFL teacher although I love
> being with students, 
> I take great interest in the lessons, I try to
> choose relevant 
> interesting material, I am a good motivator and
> facilitator but I may 
> be lacking in grammar awareness (and occasionally in
> my spelling 
> ability!!)..how can I (or can I!!) get better at
> this?
> 
> If anyone has any experiences to share or thoughts
> on this I would be 
> most grateful to hear from you,
> 
> thanks,
> 
> mat
> 
> p.s i did not spell check this document. Maybe I
> should start doing 
> so, and I am sorry to those who find unchecked
> documents abhorrent (i 
> had to check if that one was double 'r' or not!!)
> 
> 


__________________________________________________
Do you Yahoo!?
Yahoo! Shopping - Send Flowers for Valentine's Day
http://shopping.yahoo.com


	


	Group: dogme
	Message: 2885
	From: Dennis Newson
	Date: Mi Feb 19, 2003 5:24 

	Subject: Re: language awareness and bad spelling....


	Mathew,

I do hope others join in here, but I can share the following.

I remember when I first started teaching I would wake up in the night sometimes sweating at the 
memory of having written something incorrect on the blackboard. I quickly developed the habit of 
always cleaning the blackboard before I left so that at least my colleagues didn't see!

An older teacher recommended that if a pupil asked me how to spell a word I couldn't spell myself I 
should say: "WHAT! You are in class .....and you still can't spell that? Disgusting! Look it up!"

Well, I wouldn't like to pass that on as a recommendation....

I think I'd go for an open, honest approach, though. Announce that your spelling sometimes lets you 
down, and never be in the classroom without a dictionary. Accustom your learners to the fact that 
you always check when you're not sure.



Dennis



	


	Group: dogme
	Message: 2886
	From: Dennis Newson
	Date: Mi Feb 19, 2003 5:24 

	Subject: Re: to plan or not to plan


	I see what all you anti-planners mean, but even though the future, the lesson to come, can't be 
planned, pre-determined, it is necessary, surely, to .... know in advance what one will do if this 
happens, or that, or if this doesn't happen or that doesn't ? It's necessary to have some ideas. If 
dogme believers say: "Lessons shouldn't be planned" there is the danger that the unwashed will 
understand this to mean: "Just drift into the classroom without a thought in your head and go with 
the flow." But what if there isn't any flow? What if silence breaks out with 20 minutes still to go 
to the end of the session?

Dennis



	


	Group: dogme
	Message: 2887
	From: Dimitrijevic
	Date: Mi Feb 19, 2003 7:14 

	Subject: Re: language awareness and bad spelling....


	Dear Mat,

I don't have much experience as a teacher, but having spent 8 years as an
EFL student I believe I may be qualified to talk about the influence of a
teacher's knowledge of grammar rules and similar nonsense on students'
opinions, motivation and progress.

In my experience, students whose teacher sometimes makes spelling mistakes
(and admits it):

- tend to be more independent learners, looking up words on their own when
they need them, not waiting to be served some sort of instant canned
knowledge

- are much more relaxed and less afraid of making mistakes themselves ("if
NSs make spelling mistakes, then English is just a crazy language with
illogical spelling. It doesn't mean I'm stupid if I make mistakes")

Students whose teacher doesn't know the definitions of tenses and cases and
parts of speech and rules and exceptions to the rules and exceptions to the
exceptions...

- are VERY LUCKY (Believe me! My stomach turns at the very word "grammar"!
Ugh!)

- will eventually learn to rely on their instincts, and what "sounds right"
instead of trying to apply some abstract formula

>I may
be lacking in grammar awareness (and occasionally in my spelling
ability!!)..how can I (or can I!!) get better at this?



And why should you?

If "grammar awareness" means knowing explicit grammar, drop it - it's
worthless unless your field of expertise is Linguistics

If it means knowing the "correct", formal register/style etc. - drop it. How
will your students benefit from your remark that they really should say
stuff like "May I go to the toilet" (instead of "Can I...") or "It is I"
(instead of "It's me"), unless it's a joke and they can have a good laugh.
This was, of course, an exaggeration, but seriously, who's to say what's
right in a language? I guess it must be the majority of the speakers, or
languages would never change. And they do.



>I love being with students,
I take great interest in the lessons, I try to choose relevant
interesting material, I am a good motivator and facilitator but

period. No buts about it. That simply makes you a good teacher.


Good luck,
Danica



	


	Group: dogme
	Message: 2888
	From: Deborah
	Date: Mi Feb 19, 2003 7:36 

	Subject: Re: language awareness and bad spelling....


	Don't worry about spelling - of course we are not
walking dictionaries, though I have worked in places
where that was what students and non-native speaker
teachers seemed to expect of me, wanting instant
definitions as well as spelling. That was before the
days of corpus linguistics and stuff, which showed
just how tricky many apparently simple questions are. 
Unfortunately, Matthew, i've found that spelling gets
worse with age too! So just be upfront and let
students check in the dictionary or see you do it -
why not?

As for asking 'stupid' questions, maybe those snooty
colleagues seem to be looking down on you because they
actually don't the answer themselves, so are just
hiding their own ignorance. Also, the answers to even
easy questions get harder to find when the more you
know the more you realise you don't know, if you see
what I mean.... Better for students to find out that
there isn't always an easy answer. If you think they
are losing in confidence in you, then remember the
positive qualities you have and don't chase the
impossible. Better honestly flummoxed now and then
and willing to find out than pseudo-knowledgeable.

Also important for students to know that questions are
valid - if one person has the guts to ask there are
usually two or three more who didn't know but were
afraid to ask. 

Though I have also been in the situation where
students 'test' new teachers - ask grammar questions
with no interest in finding out about language, just
to see if the new teacher can give an answer. Sad,
but true. In any case, emergent teaching would
suggest asking the whole class the question, I think!

And cleaning the whiteboard after you is always kind
for the next teacher... not just hiding what you've
written but saving them the effort.

I am sure the intellectuals in the group will have
more to say on this, but if you are happy teaching,
and get a buzz and your students are learning - good
luck with the DELTA! If not, good luck with the
job-hunting!

Deborah




__________________________________________________
Do you Yahoo!?
Yahoo! Shopping - Send Flowers for Valentine's Day
http://shopping.yahoo.com


	


	Group: dogme
	Message: 2889
	From: Sue Murray
	Date: Mi Feb 19, 2003 8:51 

	Subject: language awareness and bad spelling


	mat, do you have a dictionary in class? I always check, or ask learners to check, if I'm not sure about a spelling. I think this is good practice, not poor teaching; it also seems to help us all remember tougher spellings than if I just gave them off pat. And one of my best mis-spelling moments was with 'embarrassing' - good for remembering 'an embarrassing mistake' .... but it's not only spelling - I've had cats splayed (rather than spayed), and squatted (rather than swatted) mosquitoes recently - and no one seems perturbed when I own up and confess; words are like that, and it's no shame to mis spell or whatever - unles yor torkin ebowt kumpleet ill lit rasee.

on language awareness, I have a sort of 'golden rule' about using the context (adding in shared group knowledge and past situations if necessary) and avoid automatically launching into standard PPP type examples/nuggets which may have little or nothing to do with the angle on the thing the student's taking, how they're seeing it, and which will probably have little to do with the context either. It's one thing to blind students with your wisdom (so-called; I mean knowing all the technical stuff), another to go with them and try and see how they're seeing the language and help them get a more user-friendly, clearer picture. And I honestly find that a lot of the things students ask about and want to know about aren't in any of the grammar or course books!!!

And a good dictionary can be just as much of a help as a grammar book sometimes.

And of course, sometimes there is no answer; or at least, not a useful one; just a 'keep them quiet and bluff your way through one' ; or, (better I think), a 'keep the pot boiling' one - we'll look out for that and see if we can find out more as we go along. 

Part of what I'm trying to say is that sometimes a teacher can be TOO helpful/clever - I know I've done this in the past, by trying to give a question the whole caboodle and probably missing the one little point that the student was concerned about and needed reassurance or guidance on; or, knowing all the standard syllabus stuff, I've launched into something assuming that what was the student was asking about, but it wasn't .....

I don't think it needs PPP for a teacher - or anyone - to be aware of language and feel confident with grammar. And often the PPP 'answers' answer questions in the first P or second P, but not the student's question ......

What is perhaps more important, though less easy to schematize and predict, is understanding what the student wants to know and is asking - really listening to what they're saying, and being as aware as poss of where they're coming from and what their view of language is; maybe this seems blindingly obvious to most teachers, but I've had to learn to learn about how a student sees the language, rather than just 'throw' the language at them. (And must admit I find it much more exciting and interesting and useful all round than just rolling out the present perfect, 'rules' and all ....)

As to Mat's closing comments:
>My fear is that underlying all of this I may not become a "good" 
>(whatever that is!!) EFL teacher although I love being with students, 
>I take great interest in the lessons, I try to choose relevant 
>interesting material, I am a good motivator and facilitator but I may 
>be lacking in grammar awareness (and occasionally in my spelling 
>ability!!)..how can I (or can I!!) get better at this?

the best way to improving teacher language awareness is via students I think, not text books; and I'm pretty sure we're all having to at least try to do that all of the time, whether we've been teaching for 2 years or 20 years. Anyways, Mat's 'self-portrait' sounds like a pretty cool number to me!

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2890
	From: Julian Bamford
	Date: Do Feb 20, 2003 6:25 

	Subject: language awareness and bad spelling....


	Mathew,
I was nodding through all the wonderful responses to your message.
What I say below is not instead of what's been said--just a couple of
additional ideas.

I'm also a bad speller. At one point, I had a list of words I misspell.
After I'd gone to the dictionary yet again to see if, for example, it was
'calander' or 'calendar,' I added that word to the list, with the problem
letters in red pen. That was it. I looked at the list sometimes.
Sometimes I mentally noted little rules to help me in the future (it's
calendar--the e before the a--the opposite of alphabetical order). If I'd
wanted to take it further, I could have put each word on one side of an
index card, and a sentence with a blank for the word on the other (The
months of the year are on the c____, one page for each month), and tested
myself on the train, discarding words I'd mastered. But that was too much
trouble. I don't know where that list is now. At some point I lost
interest in it.

Learning about grammar. I'm interested in how English works, but find
standard tomes like Swan (a student's grammar) and Quirk and Greenbaum (a
teacher's grammar) incredibly boring as reading material. But I LOVED
Michael Lewis's The English Verb (LTP), with its fresh, unconventional,
irreverent stabs at accounting for the way things are stated in English.
And, yes, as someone said earlier in this thread, it led to some horrible
classroom moments as I passed on to students my newfound insights into the
present continuous. It was way over their heads, and all I did was confuse
them. I enjoy the Ask Dr Grammar columns in our professional media (like
the one in the 'TESOL Matters' newsletter). I don't think there's one
thing I've learned in a grammar book or column that I use directly in my
teaching. But as I gradually learn more ways of describing how English
works, I have more ammunition to use in my trial and error attempts to
present things to students and answer their questions. (BTW, does anyone
recommend any other unputdownable, preferably iconoclastic books about
English structure and meaning?)

When I do find things that are, for example, the right answer on a TOEFL
test, and one of the distracters seems fine to me, too, I now say, rightly,
that some native speakers also say it that (incorrect on TOEFL) way, but
the right answer is preferred in formal written American English. I
gradually learn these things as I go along.
Julian



	


	Group: dogme
	Message: 2891
	From: Dennis Newson
	Date: Do Feb 20, 2003 7:07 

	Subject: Re: language awareness and bad spelling....


	Julian asks for other readable books about language. 

Jean Aitchinson: Words in the Mind, Blackwell ISBN 0 631 18931 1

"This book deals with words, and how humans learn them, remember them, understand them, and find 
the ones they want."

It's a classic, and very stimulating.

Others classics that I've personally found inspiring are:

Martin Joos: The Five Clocks (The five styles of English usage)
George Lakoff and Mark Johnson: Metaphors We Live By (Argues that metaphors are central, not an 
optional extra)


Dennis



	


	Group: dogme
	Message: 2892
	From: mathewbrigham
	Date: Do Feb 20, 2003 10:19 

	Subject: thank you sooo much....do DELTA trainers think the same?>>>>>>


	A big thank you for all the responses about spelling and language 
awareness! They made me laugh and have been very useful and 
supportive! 

When i get a mo to go through them in detail, will comment on some of 
the stuff on language awareness.

A fear is doing the DELTA in Sep as it seems (at least here in sunny 
Bournemouth (UK), that explicit grammar-book like language awareness 
is a must in light of their apparant insistence on "presenting 
language points" (something that i don't like to do - ie. do a class 
on a piece (or a few pieces of) grammar. 

I don't know if my style will be anti-DELTA or even weigh against me -
but having read Scott's article on "Becoming a Teacher", a worthy 
read [http://www.teacherdevelopment.net/Authors/Articles/scott-
thornbury/becoming-a-teacher.htm]; I fear the worst!

When I attended an INSET night on "presenting language" at the same 
training centre, needless to say there was no mention of anything 
remotely dogme like, or emergent language or about a lexical 
approach! So I have a feeling that planning and timing and presenting 
discrete grammar points may also be part of their hegemonic 
discourse!!!

Perhaps then, I should grit my teeth and just do the DELTA as they 
want it? I want it so I can get into other EFL schools and in order 
to be able to get a pay rise, however small it will be!

cheers,
mat



	


	Group: dogme
	Message: 2893
	From: guiripoet
	Date: Do Feb 20, 2003 3:18 

	Subject: Re: language awareness & bad spelinh


	Hi Matt
I come from a long line of teachers & preachers. Once a friend of my 
Dad's (both friend and Dad also English teachers, extremely pedantic 
friend) came up with a jolly after dinner spelling game. It was 
basically a spelling test of words some of which were pretty obscure 
but others you thought, piece a piss. Lo and behold even my Dad, who 
was doing this kind of stuff all his professional life, got some easy-
looking ones wrong. As for me, it took the wind out of my sails a 
little... And the fiend (ha! -typo...)? Well, my theory is that he 
prepared them all beforehand so he could walk away with a smirk on 
his face. 

The smirk can be a professional deformation in this line of work. 
Your PPP friends maybe know what the grammar books say; but do they 
know about LANGUAGE? 

When I did the DELTA I had to prepare a class with material from a 
book about 'must' for deduction. So I decided to tape some friends 
doing a brain-teaser puzzle from the coursebook, where you had to 
speculate about a whodunnit mystery. They didn't use 'must' once, 
NOT ONCE, not for speculation or anything else, in the course of a 
tape maybe 10 minutes long (they used 'has/had to' and 'has got to' 
depending on how close they thought they were to the solution). So 
much for the textbook. 

On the other hand, I noticed that 'must' for speculation was probably 
the first modal my small son picked up, and that we were constantly 
using it to make up theories about the hard-to-understand things that 
were happening in this big wide world. So why the difference? 
Where's the grammar book that can explain to me those little choices 
in wording we make not only according to shades of meaning but also 
to who we're with and what we're talking about and why? 

Maybe it was this experience which started me taping myself in class 
talking about things, any old things, like a trip we're planning for 
the weekend, for example: and using the tape to investigate the 
language WITH the students. By exploring the context and the 
language with questions (why did I use WILL here? why 'going to'?), 
we all, including me, find out interesting and sometimes surprising 
things about how English is used by this particular native. Very 
often the answers don't correspond to what the books say. 

Good luck with the DELTA - the trainers ain't all bad
Steve



	


	Group: dogme
	Message: 2894
	From: guiripoet
	Date: Do Feb 20, 2003 3:50 

	Subject: Re: to plan or not to plan


	Nice points, Dennis
but isn't silence nice once in a while? 
I remeber how restful it was doing individual feedback with a Korean 
trainee who actually took time to *think* about what she was going to 
say in answer to my questions, instead of just opening her mouth and 
saying the first thing that came into her head. I surmised that 
silence was more easily tolerated in Korean culture than in ours, and 
took pleasure from the momentary dip in intensity and unexpected 
space, chance to look out the window....just like I used to do at 
school...

I read somewhere (Trudgill's introduction to sociolinguistics) that 
in part of Canada the Indians and the people of European origin 
didn't get on, because in white-American culture silence between non-
intimates is only tolerated for average 4 seconds. Whereas amongst 
the Indians it's frowned on to open your mouth unless you have 
something non-trivial to say. So when they ran across each other in 
the grocery store...you can imagine what they thought of each other. 

If the teacher wasn't in the room, how long would the people in it be 
silent (I'm thinking of Barcelona, where I work - the answer is 
probably less than zero seconds)? Could you just walk out for five 
minutes, then walk back in and have the learners summarise their 
conversations to you? And then work on the language emerging ('That 
teacher - what's he fucking doing...I'm asking for my money back...')

I'm being flippant of course, just to make a point. To take your 
questions seriously, since personally I've found my plans to be of 
often marginal relevance once I get into class, I've compromised by 
trying to bring some kind of structure and projection in time to what 
language emerges from learners' hot topics or 'generative themes'. 
So for example, I have a student called Natalia and we've been 
getting into some fascinating talks about the role of Catalan and 
SPanish in the cosmopolitan culture of Barcelona, and this is 
producing a kind of rolling chain of conversations and tasks: 
preparing ideas before the class, a lot of talk in class, with 
ongoing focus on whatever language Natalia needs, followed by writing 
it up for homewrok, which will be followed by a reformulation in a 
formal style and looking at the differences, and that may be the end 
of that thread or it may just be the beginnning of a further 
evolution, depending on how much energy and interest there is in it - 
in any case, the work on style will be applied to a different 
context, because she's interested in it, and because when I had my 
attention drawn to it I started having ideas that we could exploit 
later. 

It's a bit like surfing, trying to ride the wave of ideas and talk, 
keeping on the crest the whole time just that little bit ahead, and 
if you crash,well, try again...

And if suddenly you have nothing to say? 'Penny for your thoughts'?
Steve

--- In dogme@yahoogroups.com, "Dennis Newson" <dnewson@u...> wrote:
> I see what all you anti-planners mean, but even though the future, 
the lesson to come, can't be 
> planned, pre-determined, it is necessary, surely, to .... know in 
advance what one will do if this 
> happens, or that, or if this doesn't happen or that doesn't ? It's 
necessary to have some ideas. If 
> dogme believers say: "Lessons shouldn't be planned" there is the 
danger that the unwashed will 
> understand this to mean: "Just drift into the classroom without a 
thought in your head and go with 
> the flow." But what if there isn't any flow? What if silence breaks 
out with 20 minutes still to go 
> to the end of the session?
> 
> Dennis



	


	Group: dogme
	Message: 2895
	From: Jay Schwartz
	Date: Do Feb 20, 2003 6:44 

	Subject: re: language awareness and bad spelling


	Hi everyone! A few comments on the really great postings of late:

1. Dennis wrote: "I quickly developed the habit of 
always cleaning the blackboard before I left so that at least my colleagues didn't see!"

That's funny, In some cases, I'm just the opposite - especially when I'm doing a DOGME type lesson and all sorts of emergent vocabulary, end up on the board! The presumably abstract connection between words, word grids, and spidergrams, at first glance, ends up looking something like a Lexical Picasso. 

For example, from yesterday's class:

currency, conversion, exchange, fluctuate, luxurious, taxes, tariff, charge, fee, shack, accommodation, scam, taxi, infidelity, divorce 

When I have back to back classes, I often ask my second class to try to make a quick guess of the topic of the previous class from the vocabulary on the board, before I erase it. 

2. Matt! With regards to your spelling - you're certainly in good company! I just have a mental block when it comes to certain words like "rhythm" and especially words with "ie".... or is it "ei" ? Even when I try, I still misspell "their". 

When I was seven the powers that be told me "I before E except after C" ...... except of course for words like vein, science, neither, weird, etc.. Rules! Ugh! Even after intensive phonology sessions, Dr. Suess, and psychoanalysis, old habits still die hard. 

A good cover-up in class for mental slips is playing the "I was just testing you" card. You have to be consistent though and intentionally slip-up from time to time. Also, when I make a mistake and students catch me - I always make them come up to the board and write it for me. I'm happy they corrected me so why not let them show off a bit!

A more significant problem I have though is random spoonerisms ( ex: "When I get through with this class I'm going to Dalt Wisney World". or a particularly memorable one: the "bleating sheep" became the "sheeping bleats" which then became the "bleeping sheets". 

There is a reprint of a humorous Reader's Digest article on spoonerisms at the following site:
http://www.comm-unity.net/~jake/revspoon.htm

I've made great use of some of these famous spoonerisms when they, like spelling mistakes, arise. The message to take home is that spelling mistakes, like spoonerisms are more common that we would like to think and part of "naturally occurring language". Why not deal with it in class and make the most of it with a smile, even a sheepish smile, like we probably would in life? 

- Jay 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2896
	From: tom_topham
	Date: Fr Feb 21, 2003 8:58 

	Subject: Re: language awareness and bad spelling....


	--- In dogme@yahoogroups.com, "Dimitrijevic" <dimitrijevic@b...> 
wrote:
> Dear Mat,
> 
> I don't have much experience as a teacher, but having spent 8 years 
as an
> EFL student I believe I may be qualified to talk about the 
influence of a
> teacher's knowledge of grammar rules and similar nonsense on 
students'
> opinions, motivation and progress.
> 
> In my experience, students whose teacher sometimes makes spelling 
mistakes
> (and admits it):
> 
> - tend to be more independent learners, looking up words on their 
own when
> they need them, not waiting to be served some sort of instant canned
> knowledge
> 
> - are much more relaxed and less afraid of making mistakes 
themselves ("if
> NSs make spelling mistakes, then English is just a crazy language 
with
> illogical spelling. It doesn't mean I'm stupid if I make mistakes")
> 
> Students whose teacher doesn't know the definitions of tenses and 
cases and
> parts of speech and rules and exceptions to the rules and 
exceptions to the
> exceptions...
> 
> - are VERY LUCKY (Believe me! My stomach turns at the very 
word "grammar"!
> Ugh!)
> 
> - will eventually learn to rely on their instincts, and 
what "sounds right"
> instead of trying to apply some abstract formula
> 
> >I may
> be lacking in grammar awareness (and occasionally in my spelling
> ability!!)..how can I (or can I!!) get better at this?
> 
> 
> 
> And why should you?
> 
> If "grammar awareness" means knowing explicit grammar, drop it - 
it's
> worthless unless your field of expertise is Linguistics
> 
> If it means knowing the "correct", formal register/style etc. - 
drop it. How
> will your students benefit from your remark that they really should 
say
> stuff like "May I go to the toilet" (instead of "Can I...") or "It 
is I"
> (instead of "It's me"), unless it's a joke and they can have a good 
laugh.
> This was, of course, an exaggeration, but seriously, who's to say 
what's
> right in a language? I guess it must be the majority of the 
speakers, or
> languages would never change. And they do.
> 
> 
> 
> >I love being with students,
> I take great interest in the lessons, I try to choose relevant
> interesting material, I am a good motivator and facilitator but
> 
> period. No buts about it. That simply makes you a good teacher.
> 
> 
> Good luck,
> Danica



	


	Group: dogme
	Message: 2897
	From: Glenys Hanson
	Date: Fr Feb 21, 2003 9:53 

	Subject: Language awareness


	Julian,
You asked for "iconoclastic books about English structure and 
meaning". It's not a book, just an article of mine you can find at 
<http://assoc.wanadoo.fr/une.education.pour.demain/articlesrrr/sw/vts.htm> 
I've been told it's led to lively discussions among English teachers.
Glenys



	


	Group: dogme
	Message: 2898
	From: Robert.Buckmaster@b...
	Date: Fr Feb 21, 2003 10:00 

	Subject: RE: iconoclastic grammar


	Dear Julian,

I've also written an iconoclastic book about English grammar (which Scott
has kindly read) and which can be downloaded in pdf format from my website
http://www.rbuckmaster.com <http://www.rbuckmaster.com> . It's about 50
pages. I'd be interested in any comments you had.

Rob

-----Original Message-----
From: Julian Bamford [mailto:bamford@s...]
Sent: Thursday, February 20, 2003 8:26 AM
To: dogme@yahoogroups.com
Subject: [dogme] language awareness and bad spelling....


Mathew,
I was nodding through all the wonderful responses to your message.
What I say below is not instead of what's been said--just a couple of
additional ideas.

I'm also a bad speller. At one point, I had a list of words I misspell.
After I'd gone to the dictionary yet again to see if, for example, it was
'calander' or 'calendar,' I added that word to the list, with the problem
letters in red pen. That was it. I looked at the list sometimes.
Sometimes I mentally noted little rules to help me in the future (it's
calendar--the e before the a--the opposite of alphabetical order). If I'd
wanted to take it further, I could have put each word on one side of an
index card, and a sentence with a blank for the word on the other (The
months of the year are on the c____, one page for each month), and tested
myself on the train, discarding words I'd mastered. But that was too much
trouble. I don't know where that list is now. At some point I lost
interest in it.

Learning about grammar. I'm interested in how English works, but find
standard tomes like Swan (a student's grammar) and Quirk and Greenbaum (a
teacher's grammar) incredibly boring as reading material. But I LOVED
Michael Lewis's The English Verb (LTP), with its fresh, unconventional,
irreverent stabs at accounting for the way things are stated in English.
And, yes, as someone said earlier in this thread, it led to some horrible
classroom moments as I passed on to students my newfound insights into the
present continuous. It was way over their heads, and all I did was confuse
them. I enjoy the Ask Dr Grammar columns in our professional media (like
the one in the 'TESOL Matters' newsletter). I don't think there's one
thing I've learned in a grammar book or column that I use directly in my
teaching. But as I gradually learn more ways of describing how English
works, I have more ammunition to use in my trial and error attempts to
present things to students and answer their questions. (BTW, does anyone
recommend any other unputdownable, preferably iconoclastic books about
English structure and meaning?)

When I do find things that are, for example, the right answer on a TOEFL
test, and one of the distracters seems fine to me, too, I now say, rightly,
that some native speakers also say it that (incorrect on TOEFL) way, but
the right answer is preferred in formal written American English. I
gradually learn these things as I go along.
Julian
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	Group: dogme
	Message: 2899
	From: Jay Schwartz
	Date: Fr Feb 21, 2003 11:16 

	Subject: Re: to plan or not to plan


	I think both Steve and Dennis have made some good and very valid 
points. 
However, Dennis's concern about "silence breaking out for 20 minutes" 
is not really the same thing as not giving students enough time to 
form a thoughtful and meaningful response. That itself, as Steve 
elegantly mentioned, is another whole ballgame and a serious issue.

With regards to covering material (grammar items for example) 
however, I think a DOGME type approach must go hand in hand with 
being a reflective teacher and doing a bit of action research. I 
think it's important to take notes in class about the students' 
discussions and what topics generated what language. After the class 
go home and reflect on exactly what language items emerged. If you're 
overly concerned with grammar for example, this "record keeping" 
allows you to be aware of what grammar items your class has not 
produced. Make a note of a topic you think might produce the target 
language and then keep that note on file for future reference. I 
wouldn't necessarily walk into the next class and say "Hey let's talk 
about this topic today..". Rather, I might throw the topic into an 
on-going conversation when it seems related and meaningful. 
Alternatively, during those moments of awkward silence as Dennis 
mentioned, you could always throw it out for conversation. Just as in 
real life, for example a dinner party, when those awkward moments of 
silence do arise, how do we deal with them? We usually bring up a new 
topic of conversation to get things going again. 

One of things that I have found useful and would like to suggest 
especially in terms of DOGME , is the experience of being an oral 
examiner for proficiency type tests (UCLES, Michigan, etc.). The 
experience helps you to bounce off and back to student responses in a 
natural albeit `covert' way. Very useful in the classroom for 
eliciting student response.

- Jay (`washed') Schwartz



	


	Group: dogme
	Message: 2900
	From: spanishsiesta
	Date: Fr Feb 21, 2003 12:32 

	Subject: Danica from Barcelona??


	This is probably a long shot, but this is a question for Danica who 
posted on this board:

Are you the "Danny" who lived in Barcelona (or is still living in 
Bcn)? Was I your teacher a couple of years ago? In the class we 
had Terry, Sergi, Juan and Carlos.....and we had lots of fun!

Catherine



	


	Group: dogme
	Message: 2901
	From: Dimitrijevic
	Date: Fr Feb 21, 2003 3:29 

	Subject: Re: Danica from Barcelona??


	Catherine,

I'm afraid I'm not the one. I have (alas!) never even been to Barcelona.

I live in Belgrade, which has been cold and dreary for the past month or so
and I really wouldn't mind changing places with your ex-student.

Danica Dimitrijevic,
Belgrade,
Serbia & Montenegro



	


	Group: dogme
	Message: 2902
	From: lifang67
	Date: Sa Feb 22, 2003 4:46 

	Subject: Miss-takes and Misteaks


	We were coming through immigration late last night, after a long long 
flight from London to Seoul, and, having nothing better to do while 
we waited in line, my better half (that is, my Chinese one) began 
lazily inspecting the Chinese translations on the running 
instructions traversing the electronic board ("Please attend behind 
the yellow line" as the French embassy in London puts it.)

It turned out that the character for "qing" (please) was wrong. Now, 
the character for "qing" is composed of two parts. The left hand side 
is a radical indicating the class of words meant (in this case it 
should have been the radical for language, and instead it was the 
radical for water) and the right hand side indicates the 
pronunciation (they got that right). 

I had a very hard time seeing it, because, perhaps because I come 
from a phonologically based writing system, I have a tendency to go 
for the right hand side of characters and ignore the left side unless 
I need it for clues. 

This reminded me of a point Julian made a while ago about rich, or 
shall we say thick, vocabulary teaching (as opposed to "thin" 
vocabulary teaching. Julian's point, which was originally Julian's 
learners' point, was that words like "sniff" or "snort" or "snout" 
are not that valuable in themselves, but put together they represent 
the interesting generalization that words that begin with "sn" very 
often suggest something to do (or something that you do) with your 
proboscis.

The "thick" way of teaching is not simply thick because we teach 
words in texts, bound in contexts which provide meaning as well as 
good examples. It's thick because it allows learners to make 
generalizations which are very useful beyond the text and even beyond 
the classroom. Just as the former thickness depends on teaching the 
kind of company that words keep, the latter kind of thickness depends 
on teaching learners about the kin and even the genetics of words.

Of course, this suggests a thick, rich way of teaching spelling too. 
Very crudely, we might consider that words (at least latinate words) 
have a left side which is a semantic radical, and a right side which 
is a phonological component. Thus the word "mistake" has the 
radical "mis" which suggests a cock-up of some kind and a 
phonological component which suggests that the word sounds someting 
like the familiar word "take". 

This is exactly how a certain class of Chinese character works; 
interestingly, they are usually not iconic or everyday expressions 
but usually the more formal expressions that would correspond to our 
latinate words.) 

And so there are pis-takes and misteaks. That is, some mistakes 
depend on a failure to recognize or remember the semantic component 
of the word, and other misteaks stem from the poor fit between 
phonology and writing, which is not really the fault of the learner 
but rather the fault of the very heterogenous quality of the speech 
community which engendered the English language.

And of course mistakes are not always a mistake. On the contrary, a 
conscious mistake is creative, a funny conscious mistake is a good 
yoke, and a generalized mistake becomes a dialect and even a 
language, which is why, despite everything, because of everything, 
I'm rather fond of the thick, bastard English tongue. But Chinese is 
pretty rich too.

dk1



	


	Group: dogme
	Message: 2903
	From: Dennis Newson
	Date: Sa Feb 22, 2003 5:45 

	Subject: b & l words: Kenneth Tynan


	dk's piece on thick and thin vocabulary and sn proboscis words
prompts me to share the theatre critic Kenneth Tynan's speculations
about 'b' & 'l' words.


Dennis

========================================================

The Diaries of Kenneth Tynan edited by John Lahr pb Bloomsbury 2002 ISBN 0 7475 5841
8 pp 3401-402

1978
8 January


Wake before dawn having dreamed all night of words. Why do all words that juxtapose
the letters 'b' and 'l' (in that order) have connotations of clownish clumsiness?
'Bl' people dribble when they drink; their stomachs rumble after meals which they
gobble. Rather than walk, they amble, stumble, hobble, shamble, or tumble; they are
bloated and bleary-eyed; vocally they babble, bleat, burble, bluster, and mumble;
physically, they are feeble. In the Pall Mall area they are Blimpish blighters; en
masse, they are a rabble, always grumbling and in trouble. They fumble every task,
and their lives are a jumble. If black, they have the blues. If women, they are
blowsy, their minds are a blank, and rapidly crumble. At school they are blockheads
who scatter their pages with blots. Their skin is blemished, covered in blotches and
blackheads. They are blinkered against reality and unable to prevent their thoughts
from rambling, they merely babble. Many of them are Russian: Oblomov is the classic
example (though some, like Leopold Bloom, are Irish and expert in blarney), terribly
short of rubles. In a word, they are bumblers. Yet they are harmless blokes, for the
most part humble, and although impossible to live with, they shall in good time be
blessed. (In many ways I am their double.)


======================================================================



	


	Group: dogme
	Message: 2904
	From: Tom Maguire
	Date: Fr Feb 21, 2003 12:10 

	Subject: Re: language awareness and bad spelling....


	Hello Mat and All,

En/Na "mathewbrigham " ha escrit:

> I'm a bad speller.

To me this sounded like: "I am an alcoholic and I am standing up to
admit it." Just wanted to get clear that bad spelling is not an illness.


> I think I am a poor speller. How do I know? Well I miss-spell several
> words per lesson (not that many, but i have miss-spelt up to 4 words
> before) when writing on the board. These are always words that come
> up , ie. emergent language. Unfortunately when I go to write some
> words I sometimes get confused. (Eg. is it 'ee' or 'ea' or whether
> the vowel sound is an 'e' or an 'a' or something like that or even
> something like 'i'm not easily fased by that' whether it's spelled
> with 'ph' or 'f'.

There is a model that suggests misspelling is due to using the sound of
the word to spell instead of a memorised picture of it. For example
something revealing in Mat's explanation is : "... whether the vowel
sound is an 'e' or an 'a'." He seems to be spelling through sounding out
the word. This does not help him as a spelling strategy and I suggest he
tries this:

- He copies out a word, for example "conscious" on a piece of paper. 
- He then tries to see the word in his mind's eye.(See it in a nice
landscape if that helps.)
- Once he can do this he tests himself by writing out the word from his
visual memory of it.
- The final test comes when he writes it our backwards on a piece of
paper. (That you must do with a vision of the word in your head.)

This model works because you are simply learning to do what a good
speller does naturally - remember words visually, in your mind's eye.
The more you practice with individual words the more you will begin to
visualise words in your head, as well as remembering their sound.

Regards,

Tom
-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2905
	From: lifang67
	Date: So Feb 23, 2003 5:06 

	Subject: SEVIS: Racial Profiling for Teachers


	Pending the war, DOSes and ESL teachers in the US are being required 
to conform with the "round-up" of foreign students for internment and 
deportation. This means racially profiling your learners and 
fingering them to the police. 

The following is from a New York Times article (February 17th) about 
the so-called SEVIS (Student and Exchange Visitor Information 
Service) set up by the US government to "track" learners from 21 
countries, mostly Arab or Muslim or both. 


'Larry Bell, director of international students and scholars at the 
University of Colorado, got a first-hand look at this new world, 
after local immigration agents detained a half-dozen Iranian students 
in Colorado during special registration. One of those students, 
Yashar Zendehdel, had fallen below the minimum course load for a full-
time student when he switched majors and dropped a course. The law 
allows foreign students to do that with university approval, but Mr. 
Bell said local immigration officials appeared unfamiliar with the 
law, and threatened to deport Mr. Zendehdel.

'"It's had a fairly chilling effect on students," Mr. Bell said.

'Far from home, they take care to follow the rules, he said. "Then 
they hear of students who did everything right and still get the book 
thrown at them," he said.

'Jorge Martinez, a Department of Justice spokesman, rejected the 
accusations of some students and higher education officials that the 
special registration amounted to racial profiling of a sort.

'"The criteria has absolutely nothing to do with race, religion or 
ethnicity," Mr. Martinez said. "It is totally based on national 
security considerations," tied to intelligence and other reports of 
where terrorist groups are active. "Everyone who was detained was 
here illegally." 

'Mr. Martinez would not comment on the specifics of Mr. Zendehdel's 
case or any other, but countered that "federal law supersedes 
decisions made by universities."

'Mr. Zendehdel said that, for him, American policy boiled down to his 
40 hours with immigration agents he saw as intent on forcing him out 
of the country. While he once urged his brother, sister and friends 
to study in the United States, he said, he now advises them to go 
elsewhere.'



	


	Group: dogme
	Message: 2906
	From: spanishsiesta
	Date: So Feb 23, 2003 9:42 

	Subject: Re: Danica from Barcelona??


	Oh well, I thought it was a long shot!

Thanks for replying anyway.



	


	Group: dogme
	Message: 2907
	From: kellogg
	Date: Mo Feb 24, 2003 8:02 

	Subject: Stones of Venice


	About three weeks ago I was in a cold, gray (and snowy!) Venice. I went to look at modern art, but there wasn't much, so I spent most of my mornings in the Basilica of San Marco staring at the gaudy gold cieling with the coarse, crazy cartoon stories from the Old Testament and the life of St. Mark the Improbable. 

Most of my afternoons I spent in various churches looking at the slick too-perfect annunciations, adorations and depositions, generic New Testament subjects, tossed off almost with their eyes shut, by the usual culprits: Titian, Veronese, Tintoretto, Rafael.... 

My wife and I were trying to figure out why we preferred the mornings. For her, it was fairly easy to answer: the Basilica is really a bible for illiterates, and for the first time in her life she could really follow the stories. 

Besides, growing up under godless atheism in China, she hasn't much of a head for gods and their progeny, and much prefers the funny old testament stories about Noah's drunkeness and St. Mark's posthumous career as a holy relic. For her, the crudeness of the mosaics and the cheap gold fittings provided the entirely appropriate human touch. 

As for me, I'm a morning person on principle. Besides, the teacher in me finds...something about those crude murals...kind of like looking at a learner's notebook that lasts a thousand years and never quite finishes, taken up by the next millenium, and... unfinished but finishable, so that your eye can take up where the hand leaves off. 

Whereas the Renaissance altarpieces in the churchgoing afternoons are untouchable. "Skillful", to quote the name of a recent global EFL textbook by Philip Prowse. Not soulful. 

The evenings? Well, in winter Venice is a tourist town without tourists and the locals all go home to the mainland to sleep, so in the evenings we were left in the big gloomy empty amusement park of the islands reading Ruskin's gloomy little rememberance of things (well and truly) past, "The Stones of Venice". Here's what he says: 

"You can teach a man to draw a straight line, and to cut one; to strike a curved line, and to carve it; and to copy and carve any number of given lines or forms, with admirable speed and perfect precision, and you find his work perfect of its kind: but if you ask him to think about any of those forms, to consider if he cannot find any better in his own head, he stops; his execution becomes hesitating; he thinks, and ten to one he thinks wrong; ten to one he makes a mistake in the first touch he gives to his work as a thinking being. But you have made a man of him for all that. he was only a machine before, an animated tool." 

And this brings me to two points that came up on this list while we were in Venice. First of all, Luke's posting, which some have interpreted as "punk" and others, on the contrary, as pie in the sky. 

I don't think Luke's point is more Arts and Crafts. Ruskin (a major inspirtation for the Artsy-Cratsies) says, "Observe, you are put to stern choice in this matter. You must either make a tool of the creature, or a man of hiim. you cannot make him both." 

You must teach the learner's lesson, or somebody else's (the teacher's or the textbook writer's; your own, or Philip Prowse's). You can't do both. 

When I finally did get back to my desk in Seoul, one of the first people to come and visit me was my old grad student Su-gyeong (the one who has a night gig as a stage actess and spends her days teaching elementary school). She is having trouble explaining her thesis topic, "Drama Through English", to our professor, who insists that she really wants to teach English through Drama, and would like her to focus on something called "Communicative Skills" (by which the professor means speaking and writing). 

But that's exactly what Su-gyeong doesn't want. She's not interested in writing and reciting scripts at all; she wants the kids up and improvising as they go along. She has a whole bunch of improv based exercises that do this, from "living tableaux" that look curiously like some of the altarpieces in Venice, to this game where you first together an exchange of one word, then add one of two words, and so on. As she puts it, her supervisor is talking about role plays, and she is talking about creative drama. 

Now, there is no way, using a skills-based view, to get the distinction she wants to make between a role play and creative drama across to her supervisor. The skills based view is always going to see drama as a writing exercise followed by a speaking exercise, in which the writer writes and the speaker speaks and ne'er the twain do they meet. 

Sugyeong says that the distinction she wants is not between writing and speaking, but rather has something to do with the distinction between P2 (Controlled Practice) and P3 (Production) in the old PPP model. 

Something, but not much. The thing is that in the PPP model P2 is precisely a form of rehearsal for P3. And it is in the nature of P3 that it CANNOT be rehearsed. "On the other hand, if you will make a man of the working creature, you cannot make a tool," says Ruskin. "Let him but begin to imagine, to think, to try to do anything worth doing; and the engine-turned precision is lost at once." The PPP model is, after all, based on skills psychology. 

The distinction that Sugyeong wants has more to do with the distinction that Lynne McReedy sees between "animating" a script and "authoring" one. Here's what she says. 

"Goffman [1981] points out that the terms speaker and hearer are not finely tuned enough for describing the array of alignments that people take toward one another as they talk. Hearers, for insteance, include both addressed and unaddressed recipients of talk; addresses may be be expected to take a turn at talk or to act as audience. (More) relevant to my discussion are speaker roles: 'animator' (one who actually speaks), 'author' (one who slects the words and ideas to express), and 'principal' (one who stands behind the ideas). In much talk, of course, a single speaker takes all these roles simultaneously, but in elementary school classrooms this is often NOT the case. ("The Effect of Role and Footing on Students Oral Academic Language", Lynn McReedy, in "Kids Talk", Hoyle and Adger eds, OUP 1987) 

Now, one way to look at this is that we are just looking at the cognitive end (reciting vs. thinking) rather than the motor end (writing vs. speaking). And of course a lot of the anti-skills literature that comes out of the "Whole Language" movement does put it this way, so that the Goodmans (Yetta and Ken) talk about letting learners "own" their language. 

But I think I prefer the Ruskinian, Lucian way of looking at it. We are looking at whether we are going to treat our "operatives" as tools or as thinking men, and this directly impinges the standards of finishedness we are going to be expecting from them. 

What's the difference? It's not just the finishedness we expect. It's the social dimension. It's not just about owning your own language creation. It's creating something that fits what other people are creating, it's creating a part of something that is socially owned. 

The skills approach, centred on automization, doesn't explain what Sugyeong is really asking for--improv cannot be automatized. But the cognitivist approach, based on autonomy, doesn't fit either. 

A couple of postings ago Deb (I think it was) raised the issue of IELTS and test skills. On my desk, there's a page from a manual on how to pass the MLAT (or maybe it's the GMAT or the GRE or maybe even IELTS). The "skillful" people have certainly twigged onto something. 

Here's the problem. 

16. In a group of 80 chldren, there are 22 more girls than boys. How many girls are there? 

a) 36 
b) 44 
c) 48 
d) 58 

Now, if you are like me you are probably doing something like this: 

x + y = 80 
x - y = 22 

Nope. That's wrong. Read on: 

"Many word problems that tempt you to set up an equation can be solved more quickly by BACKSOLVING. To backsolve, take the answers and plug them BACK into the question until you find one that works. Always start with answer choice C!" 

In other words, do this: 

80 - 48 = 32 (and 48 -32 does not equal 22) 
80 - 44 = 36 (and 44 - 36 does not equal 22) 
80 - 51 = 29 (and 51 - 29 equals 22) 

I leave aside the question of whether this is really the fastest way to the solution (it seems to me that it substitutes two equations for one). 

The real question is, are we still talking about the same kind of thing, or the same kind of thinking, that the test is supposed to be testing? And is that thing (or thinking) really a "skill"? 

I know what Ruskin would say, forsooth: "...this nature bade not--this God blesses not--this humanity for no long time is able to endure." 

dk1 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2908
	From: Tom Maguire
	Date: So Feb 23, 2003 8:21 

	Subject: Re: Stones of Venice


	Hello Kellog and All,

Paraphrasing Ruskin, Kellog says:

...

> You must teach the learner's lesson, or somebody else's (the teacher's or the textbook writer's; your own, >or Philip Prowse's). You can't do both.

Do you really believe you cannot not teach your own lesson. Some might
even say that that is the only thing you teach - about yourself. 

I think that both are exaggerated. The truth is probably somewhere in
the middle. You teach some info. from the book and something of who you
are is taught in the way you teach it.

Regards,

Tom
-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2909
	From: lifang67
	Date: Mo Feb 24, 2003 11:54 

	Subject: Skills Kill


	Sorry, Tom:

I'm afraid my postings are a bit "brouillon" sometimes; I mistake 
myself for Rafael and toss them off with my eyes closed.

What I really meant is that you have a choice:

a) The learner's lesson (that is, authored by the learner and not by 
the teacher, still less by the textbook writer)

b) Somebody else's lesson (that is, animated by the learner but 
authored by the teacher, the textbook writer, or somebody else)

You can't do both. That is, the language in the learner's mouth 
cannot BOTH be created by the learner and created by somebody else. 

I thought that that was what Luke meant by saying that you shouldn't 
teach somebody else's lesson; you shouldn't even teach your own. You 
should teach the lesson that the learner leads and creates, and 
that's why you walk in without a lesson plan. 

It's not just punk bravado. It's a very robust and even practical 
principle that says that no matter how imperfect the learner's lesson 
may be and no matter how perfect the textbook lesson, the former has 
the learner's soul and the latter mere machine skill.

As you say, this is something of an exaggeration. In fact, our words 
are never wholly our own creations. We DO take on other people's 
words and we DO eschew our own. Take, for example, the titles of my 
last posting. I chose "Stones of Venice", which is a name authored by 
John Ruskin. I orginally wanted to call it "Skills Kill", or 
maybe "Skill Kills".

In fact, even the second title is not my own; a couple of months ago 
I was re-reading "Jude the Obscure", which begins with a citation 
from St. Paul, that goes something like "The Letter Killeth, but the 
Spirit Giveth Life". The decontextualized, depersonalized skill 
killeth, but the face-to-face exchange in real time giveth real life.

Thus, as Bakhtin would say, and Maguire might agree, the words in our 
mouths are always part someone else's. So why not put words in 
learner's mouths?

Let's look at a concrete example. Concretely, for Sugyeong, the 
choice is between the acting "skill" of reciting a memorized dialogue 
and the improvisational skill of creating one in real time.

These two things really ARE different, in principle, and, more 
messily, in practice. About a year ago, Sugyeong tried the following 
improvisational exercise with her kids. They were supposed to walk 
onto the stage, say a single word, and then freeze. Then anyone who 
wished could also walk onto the stage, say another word, and freeze. 
The only rule was that your contribution had to be one word, and it 
had to be coherent.

Here's what the kids did.

Yun-seon: Help!
Eo-jin: Oh!
Da-hye: Oops!
Do-yeon: Wow!
Dong-yun: Bye!
Se-ho: Die!
Ju-yeong: Mom!
Areum: Crazy.
Ye-seul: Dog!

Now, it's pretty easy to imagine the context here--some kind of fight 
or accident (it was actually over a stuffed kitten). So then Sugyeong 
increased the word limit, and got even more of what Scott would 
call "Grammaring" without losing coherence. Until she took the word 
limit off, and got this:

Ryang-hi: It's very delicious.
Ha-yeon: Me, too.
Ju-yeon: It's good smell.
Sung-ki: It's great food.
Ji-myeong: Where is my food?
Jun-ryeong: I don't like it.
Sang-jin: I think so.
Hyeon-jeong: Okay!
Chang-bin: How much is it?
Ju-yeon: It's one dollar.

What the devil is going on here? Parts of this achieve coherence, but 
it's largely because the learners are copying each other ("It's very 
delicious--good smell--great food"). Other parts are incoherent--
because the learners are inserting bits of their textbook (the lesson 
that week was about shopping). Instead of interacting with each 
other, they are rattling off bits of the dialogue of the week to show 
their English skills. 

Decontextualized phrases are preventing the kids from interacting 
with each other, and killing coherence. The voice of the textbook is 
drowning out what the kids are trying to say. Authoring becomes mere 
animating.

You might say that BOTH situations (animating and authoring) involve 
using other people's words, and I agree. But it makes a difference 
how the words actually refer to context.

In some cases you have a learner taking words and applying them 
appropriately to new situations. In other cases, you have people 
attempting to introduce the situation so that they can use the words.

It seems to me that when, out of the blue, we get exchanges like:

Chang-bin: How much is it?
Ju-yeon: It's one dollar.

where the coherence has NOTHING to do with referring to anything and 
is simply a mechanical exchange from a memorized bit of textbook, 
then we have gone too far. We have made a machine and not a man.

After a visit to Murano, where he has observed glass artisans 
spending their whole day "in an exquisite palsy" chopping glass rods 
into glass beads, Ruskin lays down three principles, which I 
paraphrase for you here (I left my copy of "Stones of Venice" at home 
this morning):

a) Never countenance the production of anything which is not 
absolutely necessary in which the use of invention plays no part.
b) Never allow the process of production to oppose or even separate 
the mind which imagines and the hand which creates.
c) Never stress finish for its own sake; perfection of finish must 
always serve a nobler purpose.

You can see that Ruskin is an extremist, and although he was actually 
an extreme Tory (and he ended his life in an insane asylum), his 
ideas inspired the Arts and Crafts movement, the Pre-Raphaelites, and 
eventually William Morris and the British communist movement. 

But you can also see, if you think a moment, that the ideas have 
rather less extreme classroom applications, having to do with not 
countenancing the division of the mechanical language skills 
(pronunciation, intonation) and the creative ones (imagination, 
expressiveness), not allowing a separation of productive and 
receptive skills ("Now shut up. We're going to have a listeniing 
lesson."), and not demanding phonological, lexico-grammatical that 
does not serve the nobler purpose of "Only Connect".

E.M. Forster (sorry, it's really dk1)

PS: Errata! I wrote:

"I think Luke is not Arts and Crafts"

when in fact I meant to write that he was not so much "punk" as "arts 
and crafts".

I also confused Julian's earlier posting, which was about "shrink" 
and "shrivel" and "broad band" versus "narrow band" vocabulary with 
my own phonoaesthesic elaboration on it. Julian's point was that 
learners were able to juxtapose vocabulary items in ways that 
teachers never think of, seeing the semantic connections 
between "shrink" and "shrivel" and not simply the spelling ones, and 
it was principally about vocabulary and not phonology.

d



	


	Group: dogme
	Message: 2910
	From: james trotta
	Date: Di Feb 25, 2003 5:52 

	Subject: Re: Stones of Venice


	DK1's post about standardized tests rekindled some
memories from my days as a test prep teacher in
America. Eventually I changed from teaching (SAT) test
prep to teaching English teach because I realized I
wasn't really teaching anything. Take this problem for
example:

6x + 3y = 36 and 4x - y = 18, what is 2x + 4y?

Now the average student is supposed to use
substitution to solve for x (x = (36 - 3y)/6) and then
replace x with (36 - 3y)/6, and solve for y. Then you
can solve for x. It's hard and most students get it
wrong.

The wealthy students, however, get it right. Not
because they're smarter or pay attention in math
class, but because they pay money to take an SAT
preparation class. In the class they learn that every
math problem that looks like a substitution problem
(like the one above) can be solved by adding or
subtracting the two equations:

6x + 3y = 36
-4x - y = 18

=2x + 4y = 18

What is being taught here? Not math. Not really
anything except how to take the SAT (or the GRE which
is basically the same test). DK1 asks if we're talking
about the kind of thinking the test is supposed to
test. In this and many other types of SAT/GRE
questions the answer is no. We're testing whether
students know the secret. The secret isn't free,
however, and thst's why the SAT, America's college
entrance exam, measures wealth far more accurately
than future college success.

For the curious, x=5 and y=2 in the problem above.

James Trotta

A bit of DK1's post:

A couple of postings ago Deb (I think it was) raised
the issue of IELTS and test skills. On my desk,
there's a page from a manual on how to pass the MLAT
(or maybe it's the GMAT or the GRE or maybe even
IELTS). The "skillful" people have certainly twigged
onto something. 

Here's the problem.

16. In a group of 80 chldren, there are 22 more girls
than boys. How many girls are there?

a) 36 
b) 44
c) 48
d) 58 

Now, if you are like me you are probably doing
something like this:

x + y = 80
x - y = 22

Nope. That's wrong. Read on:

"Many word problems that tempt you to set up an
equation can be solved more quickly by BACKSOLVING. To
backsolve, take the answers and plug them BACK into
the question until you find one that works. Always
start with answer choice C!"

In other words, do this:

80 - 48 = 32 (and 48 -32 does not equal 22)
80 - 44 = 36 (and 44 - 36 does not equal 22)
80 - 51 = 29 (and 51 - 29 equals 22)

I leave aside the question of whether this is really
the fastest way to the solution (it seems to me that
it substitutes two equations for one). 

The real question is, are we still talking about the
same kind of thing, or the same kind of thinking, that
the test is supposed to be testing? And is that thing
(or thinking) really a "skill"?



	


	Group: dogme
	Message: 2911
	From: guiripoet
	Date: Di Feb 25, 2003 4:02 

	Subject: tests and discrete-item vocab


	Christian, a student of mine, told me yesterday he's thinking of 
going in for the TOEFL exam. 'It's a piece of paper,' he said, 'but 
I need a piece of paper maybe to get a job.' I told him what I know 
about the exam; it turned out he already knew about the scoring 
system. 'Yeah, it's bullshit,' he said, 'it's just a business.' I 
had to agree with him. 

On the same day I find out that Gemma, another student, has an 
enormous file full of scrupulously copied discrete vocab items under 
headings like 'body movements', 'daily routines' and the like. they 
read like catechisms: 'Flex: stretch one's muscles: He flexed his 
muscles proudly.' and so on for pages and pages... I was astounded 
by the amount of work she'd put into these files. They seem to have 
their origin in the English courses she takes at the university. For 
me the interesting thing about them (since I hadn't slaved for hours 
producing them) was that they seem to have had no impact on her 
speaking, which is remarkably scant in lexical range, depth, breadth 
and everything else. 

In contrast, when we did a quick (I admit!) discrete-itemy vocab-
recall test (hangman, pictionary and the like) on the lexis that had 
come out of her recent visit to Nepal, she remembered virtually 
everything, and was then able to use it, maybe because this lexis had 
never been prised away from its original context (passing from a 
conversation much of which we got down on paper, to an e-mail account 
which she wrote to me as follow-up). 

A footnote on lesson planning: 
I've just finished a class with Tere, where she told me about what 
she and her family are doing in the carnival parade in her 
neighbourhood at the weekend. The topic came up sponaneously, and 
together we negotiated what she wanted to say, with the paper script 
as intermediary. What fascinates me about these scripts is the 
simultaneous coherence and richness of the language. It was full of 
prepositions describing the itinerary and movements of the cavalcade, 
some juicy phrasal verbs ('dress up, start up, go on etc), and 
contained several different ways of talking about the future 
(*coincidentally* one of the language issues we've been looking at 
recently), as well as various sequencers. 

If I'd planned a lesson on ways of talking about schedules, 
arrangements and predictions there's no way it could have come out so 
naturally, in all its untarnished complexity. 

Whose lesson was it? Talking about the carnival was obviously on 
Tere's agenda, since she was really into it. Practising ways of 
talking about the future was also on my agenda. So we both came away 
happy. 

Steve



	


	Group: dogme
	Message: 2912
	From: Tom Maguire
	Date: Mo Feb 24, 2003 6:28 

	Subject: Re: Skills Kill


	Hello Kellog 'n All,

Some comments on Kellog's mail:

En/Na "lifang67 " ha escrit:
> 
> Sorry, Tom:
> 
> I'm afraid my postings are a bit "brouillon" sometimes; I mistake
> myself for Rafael and toss them off with my eyes closed.

Mails are mostly "brouillon", what worries me is that the sense gets
"brouille" (e acute there) and so I lose the direction of the argument.

> What I really meant is that you have a choice:
> 
> a) The learner's lesson (that is, authored by the learner and not by
> the teacher, still less by the textbook writer)
> 
> b) Somebody else's lesson (that is, animated by the learner but
> authored by the teacher, the textbook writer, or somebody else)
> 
> You can't do both. That is, the language in the learner's mouth
> cannot BOTH be created by the learner and created by somebody else.
> 
> I thought that that was what Luke meant by saying that you shouldn't
> teach somebody else's lesson; you shouldn't even teach your own. You
> should teach the lesson that the learner leads and creates, and
> that's why you walk in without a lesson plan.

This bit about the learner leads and cretes is interesting. I normally
have 25+ teenage learners in class and leading is something they expect.
I have found that self-access, for example has stumbled on this block -
you need to learn to self-access by self-accessing, surely, but also by
skilful tutoring.

> It's not just punk bravado. It's a very robust and even practical
> principle that says that no matter how imperfect the learner's lesson
> may be and no matter how perfect the textbook lesson, the former has
> the learner's soul and the latter mere machine skill.

No doubt. The real problem for me still remains as to how to give each
of my 25+ students a guide with enough leeway to allow self-learning.
I have found that music, sounds and guided visualisations help to lead,
yet allow freedom for individual creativity in writing. However,
students are led in to these prompters, not asked to creative out of a
vacuum. 

...


> In fact, even the second title is not my own; a couple of months ago
> I was re-reading "Jude the Obscure", which begins with a citation
> from St. Paul, that goes something like "The Letter Killeth, but the
> Spirit Giveth Life". The decontextualized, depersonalized skill
> killeth, but the face-to-face exchange in real time giveth real life.

The tantalising question here is what is the Spirit. We know that for
Paul it was the Spirit of the Risen Christ, but I think that belief
would have to be reworked in a classroom context.

You follow up with a delicious example of off-the-cuff theatre. Thanks
for that. I found it very inspiring.

Regards,

Tom
-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2913
	From: Dennis Newson
	Date: Di Feb 25, 2003 10:00 

	Subject: Re: tests and discrete-item vocab


	I've just read Steve's account of his lesson with Tere which enabled her to say some of the things 
she wanted to about a forthcoming carnival parade. Surely that must be the way to proceed.By 
contrast, on another list, a colleague was asking for ways of jazzing up a lesson on relative 
clauses. Surely that is not the way to proceed.

Dennis



	


	Group: dogme
	Message: 2914
	From: Jay Schwartz
	Date: Mi Feb 26, 2003 7:00 

	Subject: Re: Skills Kill


	Tom wrote: "The tantalising question here is what is the Spirit. We know
that for Paul it was the Spirit of the Risen Christ, but I think that belief
would have to be reworked in a classroom context."

Just a suggestion, perhaps the grail you seek in terms of spirit may be
found at TESOL International, which runs a "Christian Educators in TESOL
Caucus". Their website is: www.cetesol.org

I would imagine that a teacher and group of students who share a common and
profound sense of religiosity would have much to discuss without having to
resort to "music, sounds and guided visualizations". On the other hand,
music and sound are indeed a part of many religions, so perhaps a student
initiated "show and tell" might be the ticket.

Lastly, in some sense might spirit equal motivation?

- Jay



	


	Group: dogme
	Message: 2915
	From: Tom Maguire
	Date: Di Feb 25, 2003 6:08 

	Subject: Re: Skills Kill


	Hello All,

En/Na Jay Schwartz ha escrit:
> 
> Tom wrote: "The tantalising question here is what is the Spirit. We know
> that for Paul it was the Spirit of the Risen Christ, but I think that belief
> would have to be reworked in a classroom context."
> 
> Just a suggestion, perhaps the grail you seek in terms of spirit may be
> found at TESOL International, which runs a "Christian Educators in TESOL
> Caucus". Their website is: www.cetesol.org

Not looking for a grail, thanks.

> I would imagine that a teacher and group of students who share a common and
> profound sense of religiosity would have much to discuss without having to
> resort to "music, sounds and guided visualizations". On the other hand,
> music and sound are indeed a part of many religions, so perhaps a student
> initiated "show and tell" might be the ticket.

This is precisely the point of 'resorting' to music, sounds and guided
visualisations, for example, so that each can show and tell their own
story not only to other readers but also to themselves. "Know thyself",
to use a trite quote, is part of the proposed learning, which is really
about learning to learn. (Thought that was what dogme was about when you
scraped the surface.)
(The "common and profound sense of religiosity" advice is not really
applicable, at least to my case. Just last week we were discussing a
character's view of Revenge as something belonging to God, not Mankind,
and one student said she disagreed on the basis that she did not believe
in God. We put X in place of God and continued the discussion.)

> Lastly, in some sense might spirit equal motivation?

In these days of Generation X? I have little doubt that the youg people
I have in class are just as utopic as the soixantehuitards were(still
are?) but most show a decidely utilitarian approach to the language.
Motivation is cash.

Regards,

Tom
-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2916
	From: guiripoet
	Date: Mi Feb 26, 2003 6:39 

	Subject: Re: Skills Kill


	Hi David
Does Sugyeong know of Keith Johnstone's inspiring book *Impro* 
(Methuen, London 1981), full of great ideas and principles for 
improvisations?

--- In dogme@yahoogroups.com, "lifang67 <kellogg@n...>" 
<kellogg@n...> wrote:
> Sorry, Tom:
> 
> I'm afraid my postings are a bit "brouillon" sometimes; I mistake 
> myself for Rafael and toss them off with my eyes closed.
> 
> What I really meant is that you have a choice:
> 
> a) The learner's lesson (that is, authored by the learner and not 
by 
> the teacher, still less by the textbook writer)
> 
> b) Somebody else's lesson (that is, animated by the learner but 
> authored by the teacher, the textbook writer, or somebody else)
> 
> You can't do both. That is, the language in the learner's mouth 
> cannot BOTH be created by the learner and created by somebody else. 
> 
> I thought that that was what Luke meant by saying that you 
shouldn't 
> teach somebody else's lesson; you shouldn't even teach your own. 
You 
> should teach the lesson that the learner leads and creates, and 
> that's why you walk in without a lesson plan. 
> 
> It's not just punk bravado. It's a very robust and even practical 
> principle that says that no matter how imperfect the learner's 
lesson 
> may be and no matter how perfect the textbook lesson, the former 
has 
> the learner's soul and the latter mere machine skill.
> 
> As you say, this is something of an exaggeration. In fact, our 
words 
> are never wholly our own creations. We DO take on other people's 
> words and we DO eschew our own. Take, for example, the titles of my 
> last posting. I chose "Stones of Venice", which is a name authored 
by 
> John Ruskin. I orginally wanted to call it "Skills Kill", or 
> maybe "Skill Kills".
> 
> In fact, even the second title is not my own; a couple of months 
ago 
> I was re-reading "Jude the Obscure", which begins with a citation 
> from St. Paul, that goes something like "The Letter Killeth, but 
the 
> Spirit Giveth Life". The decontextualized, depersonalized skill 
> killeth, but the face-to-face exchange in real time giveth real 
life.
> 
> Thus, as Bakhtin would say, and Maguire might agree, the words in 
our 
> mouths are always part someone else's. So why not put words in 
> learner's mouths?
> 
> Let's look at a concrete example. Concretely, for Sugyeong, the 
> choice is between the acting "skill" of reciting a memorized 
dialogue 
> and the improvisational skill of creating one in real time.
> 
> These two things really ARE different, in principle, and, more 
> messily, in practice. About a year ago, Sugyeong tried the 
following 
> improvisational exercise with her kids. They were supposed to walk 
> onto the stage, say a single word, and then freeze. Then anyone who 
> wished could also walk onto the stage, say another word, and 
freeze. 
> The only rule was that your contribution had to be one word, and it 
> had to be coherent.
> 
> Here's what the kids did.
> 
> Yun-seon: Help!
> Eo-jin: Oh!
> Da-hye: Oops!
> Do-yeon: Wow!
> Dong-yun: Bye!
> Se-ho: Die!
> Ju-yeong: Mom!
> Areum: Crazy.
> Ye-seul: Dog!
> 
> Now, it's pretty easy to imagine the context here--some kind of 
fight 
> or accident (it was actually over a stuffed kitten). So then 
Sugyeong 
> increased the word limit, and got even more of what Scott would 
> call "Grammaring" without losing coherence. Until she took the word 
> limit off, and got this:
> 
> Ryang-hi: It's very delicious.
> Ha-yeon: Me, too.
> Ju-yeon: It's good smell.
> Sung-ki: It's great food.
> Ji-myeong: Where is my food?
> Jun-ryeong: I don't like it.
> Sang-jin: I think so.
> Hyeon-jeong: Okay!
> Chang-bin: How much is it?
> Ju-yeon: It's one dollar.
> 
> What the devil is going on here? Parts of this achieve coherence, 
but 
> it's largely because the learners are copying each other ("It's 
very 
> delicious--good smell--great food"). Other parts are incoherent--
> because the learners are inserting bits of their textbook (the 
lesson 
> that week was about shopping). Instead of interacting with each 
> other, they are rattling off bits of the dialogue of the week to 
show 
> their English skills. 
> 
> Decontextualized phrases are preventing the kids from interacting 
> with each other, and killing coherence. The voice of the textbook 
is 
> drowning out what the kids are trying to say. Authoring becomes 
mere 
> animating.
> 
> You might say that BOTH situations (animating and authoring) 
involve 
> using other people's words, and I agree. But it makes a difference 
> how the words actually refer to context.
> 
> In some cases you have a learner taking words and applying them 
> appropriately to new situations. In other cases, you have people 
> attempting to introduce the situation so that they can use the 
words.
> 
> It seems to me that when, out of the blue, we get exchanges like:
> 
> Chang-bin: How much is it?
> Ju-yeon: It's one dollar.
> 
> where the coherence has NOTHING to do with referring to anything 
and 
> is simply a mechanical exchange from a memorized bit of textbook, 
> then we have gone too far. We have made a machine and not a man.
> 
> After a visit to Murano, where he has observed glass artisans 
> spending their whole day "in an exquisite palsy" chopping glass 
rods 
> into glass beads, Ruskin lays down three principles, which I 
> paraphrase for you here (I left my copy of "Stones of Venice" at 
home 
> this morning):
> 
> a) Never countenance the production of anything which is not 
> absolutely necessary in which the use of invention plays no part.
> b) Never allow the process of production to oppose or even separate 
> the mind which imagines and the hand which creates.
> c) Never stress finish for its own sake; perfection of finish must 
> always serve a nobler purpose.
> 
> You can see that Ruskin is an extremist, and although he was 
actually 
> an extreme Tory (and he ended his life in an insane asylum), his 
> ideas inspired the Arts and Crafts movement, the Pre-Raphaelites, 
and 
> eventually William Morris and the British communist movement. 
> 
> But you can also see, if you think a moment, that the ideas have 
> rather less extreme classroom applications, having to do with not 
> countenancing the division of the mechanical language skills 
> (pronunciation, intonation) and the creative ones (imagination, 
> expressiveness), not allowing a separation of productive and 
> receptive skills ("Now shut up. We're going to have a listeniing 
> lesson."), and not demanding phonological, lexico-grammatical that 
> does not serve the nobler purpose of "Only Connect".
> 
> E.M. Forster (sorry, it's really dk1)
> 
> PS: Errata! I wrote:
> 
> "I think Luke is not Arts and Crafts"
> 
> when in fact I meant to write that he was not so much "punk" 
as "arts 
> and crafts".
> 
> I also confused Julian's earlier posting, which was about "shrink" 
> and "shrivel" and "broad band" versus "narrow band" vocabulary with 
> my own phonoaesthesic elaboration on it. Julian's point was that 
> learners were able to juxtapose vocabulary items in ways that 
> teachers never think of, seeing the semantic connections 
> between "shrink" and "shrivel" and not simply the spelling ones, 
and 
> it was principally about vocabulary and not phonology.
> 
> d



	


	Group: dogme
	Message: 2917
	From: lifang67
	Date: Do Feb 27, 2003 1:50 

	Subject: Re: Skills Kill


	Steve:

I forwarded your suggestion to Sugyeong, thanks. I doubt if she knows 
it; her materials are mostly from DRAMA, not from teaching (so Second 
City, etc.) 

Jay/Tom:

Well, St. Paul is veering dangerously close to off topic, but since 
it is my topic, I for one will soldier on with it. I do so fairly 
secure in the knowledge that while politics in any shape or form is 
quickly ruled "off topic", personal beliefs, emotions, and 
even "spirituality" (but not religiosity; that way lies politics 
again) is somehow always on. 

One is tempted to ascribe this to Western conceit; it may be part of 
our inexplicable Western belief that we have freedom of expression 
and other people do not, or perhaps part of our even more unfounded 
Occidental superstition that in life, one is the only statistically 
significant number. 

One is tempted, but one knows 'tain't so. Scott's latest 
piece "Students are from Mars and Teachers are from Venus" in the 
TTSIG newsletter knocks an ice-berg sized hole in this kind of 
Occidentalism. 

(As usual, it's sublime stuff--I recommend it wholeheartedly to the 
whole list, both for its content and its form. One of the great 
things about Scott as a stylist is his ability to begin with personal 
anecdotes and then "Connect" absolutely seamlessly to the big ideas. 
I will try to follow suit. Muse give me strength--my reader 
tolerance!)

I began teaching during the depths of the "Anti-spiritual Pollution" 
campaign (China, late 1983, early 1984) when you really had to teach 
English as if the outside world did not exist. Almost any reference 
to an actual English-speaking context was considered "political" and 
uncool in almost exactly the same way that Western turn their noses 
up at "politics" (it's drippy, it's for those losers behind lit 
tables on campuses, and it gets in the way of my social schedule). 

Most Chinese didn't feel this as political repression per se. You 
just didn't talk that way; for the same reason that you don't blow 
your nose at the dinner table, or fart when you are in bed with 
someone who matters (meaning someone who has the option of leaving).

There is nothing Western or Eastern about the fear of seeming gauche 
or overly grandiose in society, or, for that matter, the tendency to 
construe man's great tragedies (sex, death, hunger) as personal 
matters best left to individual persons to battle with alone. 

Precisely because these tendencies are so universal, they are a 
classroom issue: the feelings, like all feelings, must be respected, 
but, unlike other feelings, they must nevertheless be somehow 
overcome, at least if a class is to get beyond polite chat.

So it's not just a matter of brute repression, textbook censorship, 
the P and the R in PARSNIPS. Our learners share these inhibitions not 
only with textbook writers but even with teachers, and we and they 
cloak them in similar ways. It is the only conceivable way I can 
account for the popularity of hare-brained "free talk" topics like 
life after death (sometimes disguised, for young learners, as "Do you 
believe in ghosts?") or cockamamie techniques like NLP.

The idea of using "X" to mark God and then to continue the discussion 
about whether Vengeance is the Lord's or whether man has a right to 
exact an eye for an eye is an exquisite solution. But a temporary 
one. One is then left with the wonderful problem of defining, as a 
class, what exactly "X" is. Fate, destiny, society, government? It 
really does make a difference, not least to the recipient of the 
vengeance.

Perhaps you know that one of the requirements of the old 12 step 
programs (Alcoholics Anonymous, Sex Addicts Anonymous,and why not 
Incurable Monolinguals Anonymous) was that you had to recognize the 
existence of a power greater than yourself. Many alcoholic atheists 
got around this by saying that the power was the people in the room--
the local meeting of Alcoholics Anonymous itself. (This is not a 
personal account; for me the power greater than myself has always 
been a good pint.)

The use of "X" to mark the spot, to mark the people in the room, is 
ubiquitous in art, not just in Thomas Hardy (who if he believed in 
God most certainly did NOT believe in St. Paul) but even in religious 
art. One of the things I did in Italy was track down as many 
paintings as I could by Caravaggio, who was probably the world's 
first atheist religious painter (and did HE believe in using "the 
people in the room"!)

It's even in the opera I am listening to at the moment, "Samson et 
Delila" by Saint-Saens. Abimalek the Philistine taunts Samson, first 
to his face, and then by taunting his God. Samson answers in kind, 
first profanely, by appealing to the Israelites to resist and only 
then spiritually by invoking God (significantly, of their ancestors) 
and wondering, as an afterthought, why said God does not make the 
ground open and swallow the oppressors. Why indeed?

Israel, romps ta chaine! ("Israel, break your chains!")
O peuple leve toi! ("O people! Rise up!")
Viens assouvir ta haine ("Come slake your hatred!")
Le Seigneur est en moi! (mistranslated "God is with me")

X marks the spot! And of course the ground still does not open or 
swallow the oppressors. But the people in the room (that is, on the 
stage) do. Do you suppose--just maybe--that was what Freire was 
really on about? That his liberation theology is not about theology 
at all?

dk1

PS: A propos. I wonder if it wouldn't be a good idea to put together 
some of Scott's points about "essentializing" the Arab student (as 
per Straub's article in October-November IATEFL Issues) with the 
current war on Arab students in the USA and the coming "clash of 
civilizations" in Iraq. This for the next issue of IATEFL Issues. I 
am not suggesting that it be signed by the dogme list, or even any 
portion thereof, because I recognize that there are all kinds of 
political persuasions and anti-political feelings amongst the people 
in this particular room (and feelings are facts of a sort too; 
curiously resistant to being ignored). But I for one would be willing 
to sign, countersign, and sign again.

d



	


	Group: dogme
	Message: 2918
	From: Fiona M
	Date: Do Feb 27, 2003 2:48 

	Subject: random late night thoughts


	I haven't read Scott's article, I confess, but the title kinda suggests that perhaps students have one-track minds (no, not THAT track) with one aim in their sights, whilst teachers have broader, peripheral vision. Very different perspectives. Could well be true. (any chance of sticking your article in the files section, Scott?). Mind you, it might also imply that students can only concentrate on one thing at a time - which I'm not at all convinced is true. 

It also makes me think of teachers in frocks, but that's probably because I'm mid Carnival translation (and how you say "murgas", "comparsas" and "rondallas" in English is beyond me at this hour) - thought association. :-))

If you are anywhere near a fancy-dress right now, have fun!

fiona
(rabbiting on, as usual)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2919
	From: Dennis Newson
	Date: Do Feb 27, 2003 5:45 

	Subject: Re: Re: Skills Kill


	I'll ask this on-list in case others are interested in the answer.

dk Which TTSIG publication is it that published Scott's article? How can one subscribe to it, or is 
it online? I'd like toread the piece, too.


Dennis



	


	Group: dogme
	Message: 2920
	From: Dennis Newson
	Date: Do Feb 27, 2003 6:05 

	Subject: Re: random late night thoughts


	Re Fiona's thoughts (its an interesting exercise - responding to an article one hasn't read - I 
haven't read it either).

I wonder if Scott is writing about the fact that teachers tend to think of the whole business of 
teaching quite differently from learners. For younger learners, of course, teachers are "adult" and 
quite other. They are amazed to learn that teachers do normal things like dance, swim, listen to 
the Beatles.They giggle or blush if they see them in public places. And non-dogme teachers at least 
are often preoccupied with their own classroom performance.

Dennis



	


	Group: dogme
	Message: 2921
	From: Fiona M
	Date: Do Feb 27, 2003 11:33 

	Subject: Re: random late night thoughts


	"its an interesting exercise - responding to an article one hasn't read - I 
haven't read it either" sez Dennis.

Yet curiously it's an exercise which is (was) a standard in the post-Soars TEFL world: 'look at the title of this article and anticipate what it's about, then read and check if you were right.' Come on now, own up; how many of you have never ever used that one, even if only in The Early Days?

I gave up doing it some years ago, but now, with Scott's title here, I'm wondering if maybe now and again.......... I mean, I'm fairly sure you/one/we could develop a whole thread from just this title, entirely based on speculation about teachers, students, gender/sexuality, psychology, clichés and stereotypes etc etc. and that then whatever emerged could be written up as an alternative article. All before reading Scott's. Which we'd probably want to do by then.........although the temptation is already there.

f


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2922
	From: Tom Maguire
	Date: Mi Feb 26, 2003 6:20 

	Subject: Re: Re: Skills Kill


	Hello All,

Short response to parts of this mail.

En/Na "lifang67 " ha escrit:

...

> One is tempted to ascribe this to Western conceit; it may be part of
> our inexplicable Western belief that we have freedom of expression
> and other people do not, or perhaps part of our even more unfounded
> Occidental superstition that in life, one is the only statistically
> significant number.

This superstition, perhaps belief would be a more appropriate term, is
at the heart of Christianity - the belief that "mankind is made in
God's likeness" underlies much of the democracy we enjoy. I wouldn't be
willing to throw it away too quickly. 

..


> So it's not just a matter of brute repression, textbook censorship,
> the P and the R in PARSNIPS. Our learners share these inhibitions not
> only with textbook writers but even with teachers, and we and they
> cloak them in similar ways. It is the only conceivable way I can
> account for the popularity of hare-brained "free talk" topics like
> life after death (sometimes disguised, for young learners, as "Do you
> believe in ghosts?") or cockamamie techniques like NLP.

Can you name any techniques in Nlp which you find cockamamie?

> The idea of using "X" to mark God and then to continue the discussion
> about whether Vengeance is the Lord's or whether man has a right to
> exact an eye for an eye is an exquisite solution. But a temporary
> one. One is then left with the wonderful problem of defining, as a
> class, what exactly "X" is. Fate, destiny, society, government? It
> really does make a difference, not least to the recipient of the
> vengeance.

It depends on the viewpoint. The question was not who vengeance was to
be waged on but whether the character in the book should choose revenge
or accept God's will, as his Indian friend suggests to him. Since he
rejects acceptance as fatalism a discussion naturally arose about his
choice.

...


> Israel, romps ta chaine! ("Israel, break your chains!")
> O peuple leve toi! ("O people! Rise up!")
> Viens assouvir ta haine ("Come slake your hatred!")
> Le Seigneur est en moi! (mistranslated "God is with me")

Yes, indeed. If we translate this, literally, as the "Lord within me"
then we get a picture of modern religion: God is wo(Man). There is no
outside reference, no transcendence, just horizontal horizons.

> X marks the spot! And of course the ground still does not open or
> swallow the oppressors. But the people in the room (that is, on the
> stage) do. Do you suppose--just maybe--that was what Freire was
> really on about? That his liberation theology is not about theology
> at all?

No. It's about social justice. It's also based on that weird belief that
mankind is of worth because it is etched in the image of God.

We could chunk down to classrooms, here, but it is worthwhile noting
that if you can get a grip on your beliefs your classwork will follow
on. After all students learn more from who you are than what you "teach"
them. (That's another belief.)

Regards,

Tom
-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2923
	From: Adrian Tennant
	Date: Sa Mrz 01, 2003 8:51 

	Subject: Must


	After having returned from a week training etc in Uzbekistan I come back to
over 30 Dogme mails as well as all the others. So, it takes me a few days to
read them all - therefore, if anyone else has picked up on this one, sorry.

Guiripoet said:

> When I did the DELTA I had to prepare a class with material from a book
about 'must' for deduction. So I decided to tape some friends doing a
brain-teaser puzzle from the coursebook, where you had to speculate about a
whodunnit mystery. They didn't use 'must' once, NOT ONCE, not for
speculation or anything else, in the course of a tape maybe 10 minutes long
(they used 'has/had to' and 'has got to' depending on how close they thought
they were to the solution). So much for the textbook.

Sure, Steve. One reason for this is that most coursebooks (and coursebook
writers) stll don't use Corpora to inform their language choice. Instead
they rely on Grammar books, often old ones, which again do not use Corpora.
It's always amused me to see 'will' being 'taught' through the context of
Weather Forecasts. If you actually tape/watch British forecasts they use
'going to' as frequently and modals such as 'might', 'could', 'should' etc
far more frequently.

I think it's important always to ask yourself on what data are grammar books
and coursebooks based?

Dr Evil.



	


	Group: dogme
	Message: 2924
	From: Adrian Tennant
	Date: Sa Mrz 01, 2003 8:55 

	Subject: Re: Re: to plan or not to plan


	Steve asks:

> Could you just walk out for five minutes, then walk back in and have the
learners summarise their conversations to you? And then work on the
language emerging ('That teacher - what's he fucking doing...I'm asking for
my money back...')

I do. I frequently leave the class to create just that sort of 'gap'. Never
had a complaint so far (apart from one 'boss' who as put firmly back in his
box [office])

Dr E.



	


	Group: dogme
	Message: 2925
	From: Adrian Tennant
	Date: Sa Mrz 01, 2003 2:22 

	Subject: Re: Danica from Barcelona??


	Danica,

Have you ever been to the Ministry Winter or Summer schools?
Last years Summer school was in Donja Milanovic and the Winter Seminar this
year (in Belgrade) was earlier in Feb?

If so, we'll know each other.

Adrian (aka. Dr Evil)



	


	Group: dogme
	Message: 2926
	From: Dimitrijevic
	Date: Sa Mrz 01, 2003 11:17 

	Subject: Re: Danica from Barcelona??


	Hi!

I'm still just a student so I'm not really sure I know what you're talking
about. I am sure I wasn't there, though. But thanks for asking. This is
becoming amusing!

So you've been here in Serbia. Any impressions you'd like to share? You may
have met James Owen, a really wacky Brit teaching here. One tends to
remember him.

Any more theories? I promise to answer each and every one! :-)

Danica



	


	Group: dogme
	Message: 2927
	From: Adrian Tennant
	Date: So Mrz 02, 2003 9:51 

	Subject: Teaching your own or .....


	Both Luke & dk have talked about ....

> not teaching somebody else's lesson; you shouldn't even teach your own.
You should teach the lesson that the learner leads and creates, and that's
why you walk in without a lesson plan.

and Tom has mentioned bringing part of yourself to the process.

One thing I've noticed is how much your experience counts. Once you've been
teaching for a number of years (15 in my case) you fall back on that
experience - that's what gives you the ability to 'use' the students ideas
etc.

Or is there anybody out there who is merely a wall (with no personality) on
which students bounce there ideas and get no comments or suggestions?

Dr Evil



	


	Group: dogme
	Message: 2928
	From: Sue Murray
	Date: So Mrz 02, 2003 9:33 

	Subject: language awareness/iconoclastic grammar


	great postings over the last few weeks - and been wanting to say a big thanks to Glenys and to Rob B for sharing their 'iconoclastic' grammar stuff (21 Feb) - I think both these 'works' should be required reading for teachers. 

incidentally, a colleague was saying the other day how she has a couple of students who are extremely 'grammar' minded, and tend to (a) reduce everything to grammar labels (rather than language), and (b) compare everything to L1 grammar 'rules'. (Luckily, we don't get so many of these stalwarts) Got me thinking about such 'common conclusions' as: 'you can't put L1 grammar onto English'; 'L1 grammar is more complicated than English grammar'; 'English doesn't really have a strict grammar like L1'; etc, type of thing;

As Glenys points out in her 'dynamic presentation ....', *"I am always amazed at how many French people are surprised at the fact that such sentences as, 'I start work at eight tomorrow', or 'I'm going to New York in November' are possible. Even though the present tense in French is also frequently used to refer to the future ......"*

Italians too frequenly use the 'present' (I like Rob's 'non-past default' a lot) for future, in lots of written genre as well as spoken language. (In fact, they also use it frequently to refer to the past too in spoken language). When this sometimes gets talked about, they 'realize' - s'pose all that 'grammar' is often unquestionably drummed in as 'truth', without reference to what's really happening? 

What I'm thinking is, when people talk about their L1 'grammar', are they talking about the real language they and others use, or are they talking about what is traditionally (canonically) taught in school as L1 grammar? For example, I am not aware of any influence whatsoever from corpus and descriptive linguistics on the way Italian/grammar is taught/perceived in schools here. So, when people talk about Italian grammar, they may not always be talking about Italian language, and so there's gonna be a 'misfit' between Italian and Italian, let alone Italian and English ......

dunno if I've made my point clearly, but anyway, like Dennis, I also dunno how to access Scott's piece on Mars and Venus, but am dying to read it ......

and re the headline/title thing Fiona found herself doing, a colleague was wildy enthusiastic the other day after giving a class the headline from a newspaper article on traffic congestion, and not even getting to look at the article; they stormed their own ideas and associations on the boards, then in groups decided on proposals to reduce traffic congestion, then presented their proposals to a committee (of one! - another teacher who came in to do this). Most the points and language from the article came out anyway (and can be 'reinforced' with the original article itself as optional homework), and the presentations were full of barmy bar charts and pseudo statistics ('fiction' reflecting reality) about things like how the stress caused by traffic congestion affects people's sex lives. So, the students had a field day, the teacher was delighted, and dogme like lessons are being constantly discovered and rediscovered....

But I think it took off because the topic itself is one everyone is familiar with here, and has direct experience of and interest in. Not because it was a newspaper article or a current news item or a pre-decided theme; the same thing can happen just taking up someone's remark(s) at the beginning of a lesson. (an example: three initial-lesson-settling-chat comments from a group of 16 year olds provided the whole lesson the other day, and fodder for more: "School is not the most important thing in your life", "Marks are the basis of everything" and "School is competition". Their 'topic'; when yours and theirs coincide, great; when it don't, go with theirs .....)

Sue







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2929
	From: Dennis Newson
	Date: Di Mrz 04, 2003 6:29 

	Subject: Brighton IATEFL conference


	Is a dogme drink-in planned for those rich enough to be 
attending the IATEFL annual conference at Brighton?
Who will be attending?


Dennis



	


	Group: dogme
	Message: 2930
	From: Adrian Tennant
	Date: Di Mrz 04, 2003 6:48 

	Subject: Re: Brighton IATEFL conference


	I guess

Dr Evil

----- Original Message -----
From: "Dennis Newson" <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, March 04, 2003 6:29 AM
Subject: [dogme] Brighton IATEFL conference


> Is a dogme drink-in planned for those rich enough to be
> attending the IATEFL annual conference at Brighton?
> Who will be attending?
>
>
> Dennis
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2931
	From: Robert.Buckmaster@b...
	Date: Di Mrz 04, 2003 8:31 

	Subject: RE: Brighton IATEFL conference


	I'll be there.

rob B

-----Original Message-----
From: Adrian Tennant [mailto:adrian.tennant@n...]
Sent: Tuesday, March 04, 2003 8:49 AM
To: dogme@yahoogroups.com
Subject: Re: [dogme] Brighton IATEFL conference


I guess

Dr Evil

----- Original Message -----
From: "Dennis Newson" <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, March 04, 2003 6:29 AM
Subject: [dogme] Brighton IATEFL conference


> Is a dogme drink-in planned for those rich enough to be
> attending the IATEFL annual conference at Brighton?
> Who will be attending?
>
>
> Dennis
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
<http://docs.yahoo.com/info/terms/> 
>
>



Yahoo! Groups Sponsor 

ADVERTISEMENT

<http://rd.yahoo.com/M=246920.2960106.4328965.2848452/D=egroupweb/S=17050433
36:HM/A=1464858/R=0/*http://www.gotomypc.com/u/tr/yh/cpm/grp/300_Cquo_1/g22l
p?Target=mm/g22lp.tmpl> 

<http://us.adserver.yahoo.com/l?M=246920.2960106.4328965.2848452/D=egroupmai
l/S=:HM/A=1464858/rand=253181836> 

To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service
<http://docs.yahoo.com/info/terms/> .



	


	Group: dogme
	Message: 2932
	From: guiripoet
	Date: Di Mrz 04, 2003 4:30 

	Subject: War & skills


	Did anyone see the article about 'using breaking news in class' in 
Modern English Teacher? I don't have it to hand so I don't remember 
the writer but I do remember the content and it connects 
interestingly with the thread started by dk (I think) about politics 
in class, as well as what's taboo, beyond the pale or off the 
topic . 

The writer of the article and a colleague of his used the breaking 
news of Sept 11; the idea was to practise various language points and 
to have the students write from the point of view of witnesses. Some 
of the class were Malaysian Muslim teenagers. They weren't 
interested in the topic at first but when the teachers insisted, 
several of the boys asked if they could write pieces from the point 
of view of the terrorists. Their pieces presented the teroorists' 
side of the story: hatred of the US for what it's doing to the Muslim 
world. These produced what the writer describes as a 'humanistic' 
reaction from the other teacher and the school: comments and speeches 
about the horror of terrorism. 

(Disclaimer: I do not support or condone terrorism in any way, 
specifically in this case the atrocities committed in New York.)

The writer then talks about the dilemma it made him think about. Is 
the ELT professional merely a provider of language for whatever 
content the learners want to present, with no moral/ethical/politcal 
stance of their own; or, as in what he terms 'critical pedagogy', 
does the teacher have an engaged position & get involved in the 
classroom? 

Several issues are raised by the piece, from the point of view of 
dogme, and humanistic, democratic and critical pedagogies. First I 
think the technocratic vs critical educator 'dilemma' may be a false 
one. We're all human beings with our own ideas, attitudes and 
political positions, and as such, how can we fail to be involved in 
what goes on in class? But at the same time, our role is to help 
learners say what they want to say. 

But there are several points that are striking about the class 
described here. 
- the topic is nominated by the teachers, not the students
- the aim was to practice language points and skills, not to engage 
with what the students had to say
- the students who wrote from the terrorists' point of view were 
trapped in a catch-22: encouraged to write a particular content, then 
damned for writing precisely that content. 

Poor students. I wonder if they would think twice before expressing 
themselves in their English class again. 

I like to think we can contrast this approach with the type of thing 
that happens in a dogme class. For example, I have an Argentinian 
student called Christian. At the time when the shit hit the fan in 
Argentina - or just after, we talked a lot about this, because 
obviously it was on his mind. My approach was to explore the content 
Christian presented, asking him questions to get him to inform me, 
since he's the expert. What came out of this was a workshop-type 
talk he gave, and we recorded, about the current problems facing 
Argentina. Any language we worked with came out of this content. My 
response to this was to give a similar talk, but about the current 
situaiton in Spain. This is something that I know about, and then he 
could ask me questions about. We used my talk as an oblique 
feedback/reformulation of much of Christian's language from his 
talk. We were in the middle of comparing them, looking at topic 
vocab, formal and informal language in academic talks, linkers and 
sequencers, etc etc, when he had to go back to Argentina. (This is 
all directly relevant to his work/studies.)

This practice contrasts with the one from MET in various ways:
- the topic is nominated by the learner/s
- the teacher's main concern is the content of what the learner says
- the teacher accepts what the learner has to say
- instead of going straight for attitudes and opinions, the learner/s 
and teacher work together to find out more information about the 
situation, exploring and deepening content 
- after and while responding to content, the language dealt with 
emerges from that and is not preset by the teacher
- both learner and teacher are involved as people, putting their 
ideas on the line
- but the response from the teacher is oblique, not directly 
controversial in this case (that's the option I chose here, and often 
choose because of the sensitivity of this type of issue and the 
special 'leading role' of the teacher)

My feeling is that the world is heating up, literally and 
metaphorically, and that these issues are not going to go away just 
becaue the model EFL class is a laugh-a-minute about vicars who can't 
pass their driving tests, or fun and games with phrasal verbhs. 

Admittedly I'm not in a front-line situation, working in a majority 
Muslim country for example; but with the 'our' government closing 
down politcal parties and newspapers supposedly close to ETA, the 
issue of who gets the right to a democratic voice is a hot one here 
in Spain .......

Any thoughts?
Steve



	


	Group: dogme
	Message: 2933
	From: lifang67
	Date: Mi Mrz 05, 2003 8:39 

	Subject: Re: War & skills


	Steve:

Yes, I DID read the MET thing. I thought the teacher an awful 
hypocrite, because the kids were really just trying to get inside the 
heads of the terrorists, as instructed. This is what happens when you 
do your homework too well.

But I think my response is not only less charitable but also less 
considered than Steve's. Just as I think it's permissable to take a 
purely literary view of terrorism as a pedagogical exercise, I think 
it's absolutely permissable for Steve to take a purely pedagogical 
rather than a darker view of MET hypocrisy. 

And absolutely publishable too. So I really think you should submit 
your thoughts, more or less as is, to MET, Steve--they desperately 
need intelligent, teacherly-not-pontificating, writing. Besides, 
unlike most magazines, they actually pay.

I wasn't really trying to restate Scott's points (which, Fiona, had 
nothing to do with holistic, nurturing Venusian teachers against 
thrusting, instrumental Martian learners) but rather trying to turn 
the Orientalist view of the inscrutable Asian learner inside out.

Scott's point was that even if the Kaplan view of people who write 
and even think with foreign accents (Arabs in zigzags, and Chinese in 
gradually narrowing concentric circles) were true (it isn't; we have 
research from Mohan and Lo to show this), it is irrelevant. 

Communication is about the people in the room. It's about local, 
emergent culture, based on the will to understand, yea, the desire 
(thanks Fiona!) for empathy, and these are inevitably more important 
to communication and by extension language than global culture and 
tribal obtuseness. The human substance and the air which unites us is 
always deeper and broader and higher than the cultural walls they 
construct to divide.

This is palbably true. When I first went to China, it was the custom 
of backpackers to retch at the Chinese practice of spitting in the 
streets. Because Chinese are (relatively) polite, it was some years 
before I discovered that they symmetrically retched at the Western 
custom of wrapping our wet mucus in bits of torn tissue, or, worse, 
swallowing the human waste surreptitously down our nasal passages. 
These are symmetrical reactions, from a same cause, and with a bit of 
good will and empathy and some language skills, they can easily be 
seen and construed as such.

Just as spitting in the street and swallowing your snot stem from the 
same cause, I suppose Occidentalism and Orientalism stem from a 
common insalubrious root. So, even before Tom's remark, I imagined an 
Occidentalist view of Westerners who believe that they and ONLY THEY 
have the key to democracy (viz, the notion that man is created in 
God's image, as Tom puts it so baldy and unashamedly). 

And I hear this imaginary Iraqi learner wonder if the Western teacher 
has never heard of the Iraqi struggle against Christian colonialism. 
Do you imagine that you have "democracy"? Who elected George W. Bush? 
Even were he elected, who made him leader of the "free world", much 
less "the international community"? Indeed, says this imaginary 
learner, if there is more repression in our land, it is surely 
because there is more resistance. How I pity your country, where no 
one is brave enough to say "no!" 

This Occidentalist view of my hypothetical Iraqi is, of course, not 
strictly true, else the demonstrations in the West would not be 
possible. Yet it is probably more true than the reverse conceit, that 
only Westerners enjoy something called "freedom" or "democracy" and 
this by the grace of their superior religion. As Tom teaches us, in 
Christianity man is created in God's image, whereas of course with 
all other religions, the situation is the other way around.

But it was less hypothetical for me to write about China than Iraq, 
so I did. Of course, I exaggerated. It is simply not true that the 
feelings of Chinese about politics in 1984 were comparable to the 
Yuppie distaste I met on US college campuses in the seventies. Nor is 
Chinese apoliticism comparable to the feelings expressed on this 
list, in response to my posting on Teaching and War, that politics, 
no matter how relevant, is out of place on the list (followed by 
copious samples of the poster's OWN politics). Nor is it comparable 
to the teacher who encourages the kids to write what they think and 
even what they imagine and then is shocked when the vision includes 
something new and rather foreign to the teacher's own politics.

Chinese fear and loathing about politics is much more understandable. 
First of all, it is based on genuine and almost universal disgust 
with the government, born of acute critical thinking and weary years 
of experience. Secondly, it is often directly concerned with caring 
for families and avoiding savage repression. 

Yet I experienced their distaste for politics as much the same as 
Western apoliticism. And they did have this in common. Both were the 
nasty aftertaste of political repression, and neither was recognized 
for what it was.

And it is this refusal of Westerners to recognize that they do not 
stand outside history, and history is the history of political 
repression, their refusal to recognize the result of political 
repression for what it is that conflicts our MET teacher, who would 
have his students write freely but not too freely, and even Tom, who 
would have us not rush to throw away a "democracy" built on the blood 
and bones of (other) peoples, simply because it is built on the god 
of Crusades and the Spanish Inquisition.

How to teach moral content without a pandybat, a cane and a strait-
jacket? For me, the question is ill put. The real question is, how 
can you teach it with?

Steve's right. We teach it the same way as we teach language; as 
empathy, as negotiation, and as critical thinking. Steve's answer is 
really the only possible answer; the other answers may (or may not) 
be moral (or "spiritual" or "political") but they are not teaching.

Let me offer two illustrations, one positive and one negative, one 
from the United States and one from North Korea. They are a bit long, 
I'm afraid, but very amusing. This first from the New York Times:

HIGH SCHOOL TELLS STUDENT TO REMOVE ANTIWAR SHIRT
By Tamar Lewin, NYT, February 26, 2003

Bretton Barber, a high school junior in Dearborn Heights, Mich., who 
is deeply interested in civil liberties, knew what to do when he was 
sent home from school on Feb. 17 for wearing a T-shirt with a picture 
of President Bush and the words "International Terrorist." 
First, he called the American Civil Liberties Union. But it being 
Washington's Birthday, no one answered.

"I wore the T-shirt to express my antiwar sentiment," said Mr. 
Barber, a budding political advocate who joined the A.C.L.U. last 
year and has been to three antiwar demonstrations in the last 
month. "In the morning, I got a lot of compliments and no negative 
feedback. But at lunch, the vice principal came and said I had to 
turn it inside out or go home. When I asked why, he said I couldn't 
wear a shirt that promotes terrorism."

And this one from North Korea, but I must put it in my own words. 
Recently, the "ban" on North Korean "cultural products" was lifted 
here in South Korea, and it became possible for the first time to see 
some selected North Korean movies. (There was also a ban on Japanese 
stuff, obviously for rather different reasons.) 

I immediately ran out and a video copy of the first North Korean 
movie to arrive, "Pulgasari". Oh, it's a pretty awful movie; a kind 
of remake of the Japanese monster movie Godzilla. The story is set in 
the Goryo dynasty, about a thousand years ago. The her is a greying 
village blacksmith who is ordered to melt down the village's cooking 
pots and ploughshares to forge weapons for a predatory war on China. 

He gives the farmers back their farm implements and concocts a rather 
pathetic story about a steel eating monster he calls "Pulgasari" 
(that is, Starfish). The local Goryo satrap has him tortured to 
death, but before he dies his daughter brings him rice meal, which 
she throws into the cell window. Instead of eating it, he makes a 
little doll of a half-man half-starfish, and then dies.

The daughter and her little brother eke out a living sewing clothes, 
and have little time to think about the doll which is their father's 
only legacy. But one day the daughter pricks her finger and the blood 
splashes on the doll. It comes to life. 

Stranger and stranger! The doll immediately devours the needles and a 
thimble. At first the two children are much taken with the antics of 
the metal-chomping little monster, but soon they notice that it is 
growing at an alarming rate. Soon, it sprouts horns, and develops 
into a gigantic monster. Allying itself with the local peasant 
revolt, it goes off to sack the capital and depose the Emperor. 

Thanks to their secret weapon, the peasants are victorious. But the 
monster requires huge quantities of steel and even regular 
transplants of blood to overcome the people's enemies, and the people 
are reduced to eating bark and weeds themselves in order to feed it. 

Worse, after the emperor is deposed and the people are victorious, 
there is the danger that Pulgasari's appetite for steel will cause it 
to attack other countries, and this will mean, as the daughter puts 
it, "not only transforming our farm tools into weapons, but changing 
our dear land, watered with our sweat, into battlefields soaked with 
blood." To prevent this, she hides inside a temple bell and feeds 
herself to the Pulgasari. Since the monster is actually animated by 
the spirit of her own dead father, the self-contradiction blows it 
apart, and the people are left in peace.

Of course, there are some silly things (and lots of bad acting) in 
the movie. The whole idea of a father figure who gives rise to a 
titanic people's champion rather sticks in my craw; the monster even 
looks and walks like Kim Jeong-il in a rubber suit. 

But with the same kind of critical interpretation it is fairly easy 
to see that this is, in a funny way, an attempt to explain things to 
North Korean children: why they must eat bark and roots and why they 
must build a monstrous weapon to protect the people from ruthless 
enemies who will not let them feed themselves in peace, and how this 
monster weapon may lead to war with neighbours if we are not willing 
to make terrible sacrifices and maybe even if we do. 

Oh, I don't think the content of either moral lesson is particularly 
instructive, although I must admit a preference for a reasoned 
argument with historical evidence over the mendacious amalgam, so 
popular in Bush's America, whereby if you are not with Bush you are 
with the terrorists. 

Nor does the film itself qualify as dogme, although the SFX are so 
cheaply done that there is a definite dogmetic effect. What is more 
impressive is the amount of critical thinking, of interpretation, 
required of the learner in the North Korean case and not in the 
American high school. By leaving a gap for the learner to fill, we 
are genuinely providing freedom of thought. And that is teaching by 
example. And there is something infinitely moving about a movie 
director who, unlike the high school principal, takes the time to 
explain hard truths to children in a language that they know and 
understand.

dk1


PS: I can't do much more than skim MET these days--the cover, with 
all those teachers avoiding eye contact with their classes, disgusts 
me so. But one of the really GOOD articles I read in the last year 
appeared in a little known journal called Language and Educationi 
(Multilingual Matters). It's by Bill Johnston and Cary Buzzelli, and 
it's called "Expressive MOrality in a Collaborative Learning 
Activity: A Case Study in the Creation of Moral Meaning" (Language 
and Education, Vol. 16: 1, page 37). It's about how teachers SHOW 
justice rather than teach it; by distributing EYE contact equitably!

Dennis: The article I referred to is in the iatefl Teacher Trainers 
and Educators SIG Newsletter, Issue 3/2002, p. 30.

d



	


	Group: dogme
	Message: 2934
	From: james trotta
	Date: Mi Mrz 05, 2003 11:20 

	Subject: Re: Re: War & skills


	This story about the anti-war shirt reminded me of just how oppressive American education can be. During the Gulf war everyone in my middle school was crowded into the gymnasium and told to write a letter to an army guy in the Gulf. When I told the teachers that I didn't want to write a letter, I was told that I wouldn't be allowed to elave the gym until I had. I wrote a letter and asked the teacher for an envelope. This was denied; there would be no posting of an uncensored letter. The teacher read the letter and decided that my anti-war opinions shouldn't be expressed.
I objected, of course, but I was threatened with detention and being locked in the gym unitl I wrote an appropriate letter, which I eventually did.
I suppose the positive thing coming from this experience is that none of my learners will ever feel the way I did in that gym.
lifang67 <kellogg@n...> wrote:HIGH SCHOOL TELLS STUDENT TO REMOVE ANTIWAR SHIRT
By Tamar Lewin, NYT, February 26, 2003

Bretton Barber, a high school junior in Dearborn Heights, Mich., who 
is deeply interested in civil liberties, knew what to do when he was 
sent home from school on Feb. 17 for wearing a T-shirt with a picture 
of President Bush and the words "International Terrorist." 
First, he called the American Civil Liberties Union. But it being 
Washington's Birthday, no one answered.

"I wore the T-shirt to express my antiwar sentiment," said Mr. 
Barber, a budding political advocate who joined the A.C.L.U. last 
year and has been to three antiwar demonstrations in the last 
month. "In the morning, I got a lot of compliments and no negative 
feedback. But at lunch, the vice principal came and said I had to 
turn it inside out or go home. When I asked why, he said I couldn't 
wear a shirt that promotes terrorism."



---------------------------------
Do you Yahoo!?
Yahoo! Tax Center - forms, calculators, tips, and more

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2935
	From: lifang67
	Date: Do Mrz 06, 2003 7:40 

	Subject: Precipitating Learner Self-Organization


	I've lamented here (and there and everywhere) the apparent inability 
of Koreans to self-organize into "English Corners" the way that 
Chinese learners do. 

Far from a "cultural" difference, this is really (I think) the result 
of a conspiracy. In particular, it's the result of a planned campaign 
by private language schools, waged through the Korean media, to get 
people to leave language learning to expensive experts.

Lately, even public school officials have cottoned on to this; 
tomorrow I'm teaming up with a renowned child psychologist to go and 
pan one of these classes on public television. This sort of program 
would have been unthinkable even a year ago. Why, just last fall I 
was supposed to give an interview on TV and it was cancelled when the 
host learned that I was going to attack private language schools for 
hiring unqualified "native speakers".

But of course neither parents nor public television broadcasters can 
really do away with the jobbing backpackers and their ruthless 
exploiters until learners self-organize. And, come to think of it, in 
the last six months, I've seen TWO sterling examples.

First of all, there is a group of kids called "Siguaro" that meet in 
my office every week. I used to call them the "Chot Sarang Club", 
because their weekly topics almost all had to do with their 
first "love" experience. But in my absence on holiday they have found 
other places to meet and other topics to chew over.

The one male in the group found a girlfriend and dropped out. The 
four remaining ones changed the name of the club to "Siguaro" (I 
think they really mean "Saguero", that is, a kind of giant cactus 
that grows in Mexico, and they see themselves as giant cactus in a 
desert almost devoid of language input. They've been meeting weekly 
and also on the web to translate children's books from Korean into 
English. You can see their work by visiting:

http://cafe.daum.net/siguaro

They're planning on doing a children's book from each continent, 
Asia, Africa, Australia, Europe and both Americas. So far they've 
finished the Asian one ("The White Horse") and a European one. When 
we're finished, we'll find a publisher and have a party with the 
proceeds. Hey, why PAY for learning, when you can be PAID for it?

On the other hand, my graduate students teach their elementary kids 
forty hours a week, and on top of that they are studying almost full 
time, so usually when on holiday, they collapse in a state of 
exhaustion. But this time, before I went away, they pestered me to 
assign reading over the holiday, so I gave them Bailey and 
Allwright's "Focus on the Language Classroom" to chew on.

They met every week, and one of them would "present" a chapter, for 
discussion by all the others. This is actually a very common practice 
among undergraduates. It started in the days when books were 
expensive, and people pooled their funds to by a single copy, which 
then made the rounds. Now, thanks to our heartless disregard of copy 
right, the books are dirt cheap, but it still cuts down on the burden 
of reading.

Or does it? Actually, they ALL read ALL the chapters, and discussed 
them too. It seems to me that, rather like the "Children's Literature 
of the World" project in the Siguaro club, Bailey and Allwright was 
just an excuse to meet and natter on in English. Like a catalyst, the 
book adds purpose without taking away spontaneity--it precipitates 
the learner self-organization, without regimenting it.

In other words, it's just a mediator, a kind of "conversation piece", 
like the paintings that gracious hosts would hang above the dinner 
table at eighteenth century dinner parties, lest the dinner table 
discussion flag. Or, to take another analogy, a lesson plan, which 
serves the teacher as a place to rest for a moment when learner 
initiative flags.

But of course a dinner table party which does nothing but discuss the 
conversation piece is not exactly a success. I think, Adrian, that's 
really what Luke meant. Of course we all DO end up teaching the 
lesson we plan sometimes. But we shouldn't kid ourselves that this is 
the same thing as teaching those exquisite serendipitous lessons that 
we didn't plan and the learners just went and did. It's not just 
serendipity, though; it's precipitated self-organization.

dk1



	


	Group: dogme
	Message: 2936
	From: mathewbrigham
	Date: Do Mrz 06, 2003 3:24 

	Subject: Exam training and dogme.....


	Hello friends,
sorry to break the flow of the war theme which hasd been most 
interesting. I was just wondering if anyone could help me out to 
search for comments/advice on doing FCE within a dogme framework - in 
terms of writing and use of english.

I have typed in FCE and exams into the search feature but I didn't 
seem to get anything. I am sure in the past there have been several 
messages about exams and dogme.

The course will be for 12 weeks and I have never taught it before. 
However in order to really help students I hope to use some 
techniques other than merely going through every course book 
exercise. I guess using texts to find patterns of the language will 
be the main thing I do - I am only focusing on writing and use of 
english in my class.


I don't know how much can actually be learned in this 12 weeks, as a 
lot of the time may be spent on getting familiar with the format of 
the exam, but any tips would be gratefully appreciated,

cheers, 

mat



	


	Group: dogme
	Message: 2937
	From: kellogg
	Date: Do Mrz 06, 2003 11:56 

	Subject: Write Your Own FCE!


	Mat: 

I had a similar problem with the EPT (the English Proficiency Test) in China. I was, back then, a bit naive; I foolishly believed that if one takes care of the language, the test will take care of itself. 

Not so. As I think is pretty obvious from the "backsolving" example we were discussing a while ago, language skills and testing skills are very separate things. Sometimes spectacularly so. 

Example One (vocabulary): 

Choose the item which most closely matches the meaning of the sentence. 

"What was the outcome of the meeting?" 

a) How many people came out of the meeting? 
b) Where did you come out of the meeting? 
c) What was the result of the meeting? 
d) How much money did the meeting come up with? 

Got it? Right, now choose the best strategy for solving this problem. 

a) Identify items which look familiar and guess at the items which are not. 
b) Ignore all items which attempt to trick you by repeating or suggesting language familiar from the original sentence. 

Here the strategies you use in real life and the strategies you use on a test are not simply different, they are diametrically counterposed. In other words, not only does testing not teach how to use language, testing teaches how NOT to use language. 

Not convinced? Here's another one, from the writing section. 

Write a three paragraph delight on the subject, the advantages and disadvantages of X (where X = television, the internet, etc.) 

"X has many advantages. For example, it makes our lives extremely convenient. Moreover, it delivers a lot of information straight to our door. Furthermore, we don't need to leave our homes in order to use it. 

"However, X also has some disadvantages. One disadvantage is that it can make us lazy. Another is that there is a great deal of information that we don't actually need and can't actually use. Finally, some of the information made available to small children can corrupt their morals and rot their brains. 

"As a result, we need to use X with care and caution. While taking advantage of the numerous advantages, we need to ... " etc, etc.. 

Notice how this limpid prose is, like an empty plastic bag floating in the ocean, virtually content free. One cannot, alas, argue that the production of content-free prose is not a useful skill. Unfortunately. it's one that is highly coveted and cultivated by the semi-literate leaders of the content-free world. 

Nevertheless, at some point, the conscience of the teacher needs to step in and put a stop to this kind of claptrap, at least in the classroom. And after that point, it's the student against the exam. It's not much comfort to the student that the teacher has saved his soul and put his foot down. 

(There's also some empirical evidence that "study skills" classes DO improve scores, by the way. I did a pilot study in China and was quite aghast at the difference in score results; there's also a study on "TOEFL preparation courses: a study of washback" which suggests they might (Alderson and Hamp-Lyons, 1996). 

What is to be done? Well, what I did in China was to have the students write their own exam questions, using the vocab list. For example: 

Homework. Take a look at these words. Make sure you know what they mean. Then choose three and write items that are similar to the "outcome" item above. 

income 
outflow 
exit 
extra 

Trial your test items on your classmates and find out which test item is the most difficult one. 

Similarly with writing. Have the students begin with "The Advantages and Disadvantages of The Bloody Internet". They then hand their item on to another student who choose ONE example, and expands THAT into three paragraphs. 

(An alternative to this exercise is to choose an advantage and turn it into a disadvantage, e.g.) 

Internet pornography has, of course, many disadvantages, for the consumer, and above all, for the actors and actresses. However, it also has some little known advantages which may be considered. For example, it is probably the first form of explicit sex education that most young people receive, etc., etc.. 

One of the great advantages of Writing your own FCEs is that, unlike test-taking, test-making is high collaborative. You can ask them to pool items and make a full length model copy of the FCE, and even ask them to produce answer keys and explanations of the answers. The important thing to remember, though, is that all the items should derive from the underlying syllabus, and in fact be deriveable from the underlying syllabus (vocab and grammar, to a lesser extent skills) in fairly obvious ways (that is, paradigmatic, slot and filler style variation. 

Thus "Pornography as Sex Education" or "Pornography as an Unexploited Medium for Safe Sex", or "Telephone Sex and Hard Core Pornography on the Radio: What you don't see can't hurt you" are all non-paradigmatic (because syntagmatic, developments of the content) and will lead a bit astray. 

And so, in the long run, there is no compromise, and one can only tell learners that we will continue the conversation after the rude interruption of the exam. 

dk1



	


	Group: dogme
	Message: 2938
	From: Adrian Tennant
	Date: Fr Mrz 07, 2003 8:08 

	Subject: Exams


	Dear Matt,

I have to echo what dk said about 'teaching language not being eough for
exams'.

For my sins I used to be 'in charge' of exams at the places I taught (not
any more, thank god!) and usually taught the 'exam' classes. This meant
familiarising the students with the layout, timing etc of the papers +
teaching them 'tricks'. It did not mean asking them to do paper after paper
in class. 'Tricks' often included disecting a task and trying to find out
what it was trying to test, then discussing the best way to learn that
'thing' + startegies for doing the task in 12 minutes.
Take the UofE paper for example. One thing your students should learn
quickly is that you don't necessarily do the six tasks in order. tart with
the one they find 'easiest' and leave that b******* formal/informal
transformation (I think it's task 5) to last.

Adrian



	


	Group: dogme
	Message: 2939
	From: Sue Murray
	Date: Fr Mrz 07, 2003 11:52 

	Subject: exam training and dogme


	hi mat! as dk and Adrian say, it's never gonna be very dogme like when you're dealing with exams......

one possible 'dogme like' aspect of this course you talk about is that you'll be learning about the exam along with the students; sure you'd all rather be learning other things together, but seems you're stuck with having to include the exam prep in all whatever else. 

I hate the exams, but I've been running FCE and CAE classes without a course book for 2 years now (and before that almost without; I have posted on this several times in the past, but don't know how to get them at the mo'; but prob little use for you anyway, as the courses I've run have been over 8-9 months and with the exam as an option rather than a sole purpose .....).

But we do use past papers (say, those interested in doing the exam will do 4-5 over the whole course, maybe one of these done in part at some stage in class, the others outside class) because familiarization with the exam is important - for the teacher as well as the students.

Gradual familiarization with the task types is best, rather than wham! here it is - which usually leads to confusion, and whether a teacher or learner, it takes time to get the different parts properly in your head. (maybe it's me; but I say this because I was first thrown in to FCE and CPE at the deep end in my first year of teaching, and I didn't understand A THING; "show them the exam in the first lesson" I was instructed ........."so they know what they're aiming for "....... never never again!!!!)

you say you're down for teaching Use of English and Writing papers only (!); so, here are some points I always bear in mind on those specific papers for students who may want or do want to take the exam.

Re the Use of English paper (and, some consolation, the dreaded and most perverse formal/informal transformation task Adrian refers to is in CAE not FCE) I tend to introduce the structural cloze (part 2) first, usually orally, and usually using a learner or teacher produced text related to the current or a previous lesson theme/discussion. (alternatively, I've got a few - very few but sure-fire - jokes which often tend to find an appropriate place somewhere in a series of lessons, and which students love remembering/retelling and which can also be used for this purpose...) Not looking for 'right or wrong' answers, just eyes up, no writing, storming collective suggestions, as a sort of quick 'think on your feet' game. Then I'll provide the written text, gapped, and we do it in a more 'thoughtful' way. It's important to know that the missing words are 'little' words - articles, auxiliaries, prepositions, conjunctions and so on; it's up to you whether you tell them this or want them to find it out - especially with only 12 weeks, I'd opt for telling them straight! And of course only ONE word can be used in each gap, and contractions count as two words. 

Already, as you can see, we're on to the artificiality of test making vs the vibrant immediacy of language and communication.

After this initial intro to the Part 2 task, I tend to continue breaking them in 'gently' by taking an opportune moment to present a subsequent hometask (eg, a newspaper article related to a current class theme, an anecdote or a story from class rejigged) as a similar cloze; and/or they themselves can create one from some 'live' material for each other, maybe in teams, especially if they're teens. This helps them remember that the 'little', 'structure' words are what are removed/required.

I often introduce the word formation task second, as it's not too bad, in theory!! Again, it's not difficult to adapt 'live' or relevant texts to this task. And I take opportunities to add in brief focuses on words that come up in conversation - especially the tougher ones (like strong-strength-strengthen, long-length-lengthen etc; and others, of course); a point to bear in mind here is often that students can 'miss' the need for a prefix (eg, put successful rather than unsuccessful); alerting them to this does no harm .....

Both these tasks are also reading tasks of course - unless you understand the sense of what you're reading, you're not gonna know whether to put 'employment' or 'unemployment'; or whether to gapfill *it is "certainly/definitely" clear* or *it is "not" clear*; type of thing.

Reading is fundamental to coping with this exam, I think.

As to the other parts of the Use of English exam, before giving a first full past paper for home practice, I make sure we've looked at an example of the part 1 multiple choice cloze together - this is very machiavellian in several ways, and confusing because the one right answer and 3 distractors (how I hate that term!) are often similar in meaning, different only in common British English collocation; or they are part of a commonly used phrase (things like the vast majority, as a result of, in order to, strangely enough, etc); or they are things like verb and prep partnerships (keen goes with on, but enthusiastic, eager and happy don't); that type of thing. Again, reading helps cope with this; and looking at co-text, rather than just the meaning of each individual alternative (if students use a bilingual for this part at home, they end up with about the same meaning for each alternative, so it's a pretty futile exercise to do it that way); there's nothing wrong with relying on intuition here, it often works, especially the more students have authentic exposure to reading and conversation; but remembering to temper this with checking the prepositions or whatever and the words which come around the gaps helps exam wise .....

The error correction part 4 is one a lot of people find tough at first - again, it's very artificial. One common trip up point is taking out words that are maybe unnecessary, but not wrong; for example, "a cut back in funding" makes sense without the "back", but to take out "back" would be marked as a mistake because that line should be ticked as correct on the answer sheet! similarly with something like "On looking at the xxx, he realized..." vs "Looking at the xxx, he realized....". 

sorry about all this, it's SO tedious, but Mat has a specific task on his hands, and in order to dogmetize it somewhat he presumably needs to know what "it" is in the first place .... (as do students; one canny tongue-in-cheek CAE student said to me the other day that perhaps Cambridge are trying to preserve 'proper' British English; if you appreciate that, you're half way there, and it doesn't interfere so much with your real English ....)

another thing about part 4 error correction is that there can only ever be one error per line, so the error can never be a word that appears twice in one line; and that between 2-5 lines are correct (usually 3-4, but don't take that as a rule).

which leaves part 3, the most 'traditional' of all (and in all fairness, FCE is an improvement on what it was .....)
The isolated sentence structural transformations are a real laugh a minute, but you get to know the item bank as you go along, and the important thing here is to use NO IMAGINATION AT ALL; don't try to find or interpret meaning, just try to use tunnel vision and respond as accurately as poss with the answer they are looking for!! They DO accept alternatives, but prefer you to stick to the 'expected answer' ...... (which probably means that a marker is gonna get pretty peeved if you're making his/her job more time and thought consuming). There's a staunch bunch of 'favourites' in this task, which I just try and focus on a bit whenever they come up naturally, and point out in the past papers that students do at home over the course; 

some people find it extremely difficult to put their fully fledged brains into such a straight jacket; others manage okay, though they realize what virtually non-language feats they are performing in order to do it. Very few people are really as 'standardised' as these exams would like us to be ....but, if we can play the game, we get the bit of paper. For wot its worf. 

So, after a gradual familiarization with the various parts over a period of time/lessons, and without making the exam the focus of any lessons, and wherever poss using what's happened in lessons (ie, come from them) to frame the task intros, I start giving past papers for hometasks to those interested in the exam, and keep track of any particular problems that come up. Sometimes, I'll arrange an extra half hour with someone if I think it's necessary. For instance, sometimes a bit of guided help in understanding the sense of a cloze passage is needed (ie, it's not 'grammar' knowledge that's missing, but how that's clashing with/clouding contextual-reading cohesion; learning how to walk and chew gum on a hollywood film set ...)

As to the writing paper, unfortunately in itself it's just dead boring and mechanical. As well as the first part being an equal measure of reading 'comp'. Some students love writing, and are brilliant writers, but the exam tasks are just totally uninspiring. You can do loads of interesting, useful and fun writing activities in and out of class, but they don't have that much to do with the exam really. As far as the exam is concerned, I'm coming to the conclusion that most people benefit most from a few good models, some good 'tactical' advice, and an 'it'll be all right on the night' attitude. Good models: I keep good examples from students (including what they write on rough paper in the actual exams, but don't know if that's 'legal'....); there are also examples published in the past exams, which can sometimes be useful as exam models. Tactical advice: above all, you must do what you are asked to do - straight jackets agains - that's the key; make sure you understand who you are writing to and why and cover all the points you're asked to. (Especially in part one of the writing, this again equates somewhat equally to a reading task) Anyway, for writing, task fulfillment is ALL - the most brilliant piece of writing, however exciting and eloquent and perfect in its use of British English (American and other English is also allowed, by the way, but you must be consistent in its use, whatever that means, and as if anyone knows what it means sorry but you'd be amazed at how many deviations I'm avoiding I'm being very disciplined tonight) will be marked down down down if it doesn't follow the instructions, or if it deviates, or interprets too imaginatively ....... just be boring, do mechanically what you have to do, and WRITE IN CLEARLY SEPARATED PARAGRAPHS - if you do this, the marker will immediately be well disposed to you, and your chances are getting higher by the minute.

So, 'task' - what you've been asked to do and the effect on the supposed target reader - and clearly organised paragraphs - are the number one requirements for the writing tasks!

Don't worry too much about spelling and grammar if the above two criteria are fulfilled; unless there are major problems, no one's going lower your marks for saying things like 'I look forward to hear from you' or 'I have been to Barcelona last week'; these things are specifically penalised in Use of English, not writing!

And try to discourage students from wasting time by religiously counting the number of words they've written. If they've 'fulfilled the task' and not gone off at a tangent or completely missed out a couple of points, the number of words range will look after itself. 

I usually do just one practice example together over a course on a specific past writing paper; a sort of hammed up situation to storm/oral/pyramid thing with a scribe to the board to put up a finally agreed example. Otherwise, when opportune, using things like student experiences and class themes for making a mock up of a letter of complaint, a letter to a newspaper, and so on, can be fun, and reprocess lots of language useful all round, including for the exam. (If students like writing, great, but the exam tasks themselves are not the best way to inspire or enjoy writing ....)

Unfortunately I could go on and on about these b***** exams, but condensing a whole 8 month course worth's of where I'm coming from regarding preparing those who want to do the exam is a travesty of what happens for the other 90 percent of those courses ......

oh, and some students like using the following site, if you don't know it already, which provides weekly newsletters, exercises for all parts of the exam and so on:
www.flo-joe.co.uk/fce 

what I find is that the exam often fits in okay within the wider context of language development when the group is motivated by its own group dynamic - by each other and themselves as individuals in the group; and encouraging recreational English - especially reading and, for who can, satellite tv and so on. when the focus is purely on the exam, it becomes sterile and dead end; and the coursebooks, apart from anything else, tend to hammer in exam-type tasks, but with an extremely vertical and limited content based on very specific lexical sets/discrete grammar points presented in a particular unit; which doesn't really reflect the exam, or help them much in itself. better a dogme type approach whenever possible, adapting what comes out to the introduction and practice of tasks when desirable, noticing and developing what comes out so that the learning environment is wider than the exam but can contain it for those who are interested, and following all this up with optional past exam examples, rather than initiating it with concocted coursebook (l)imitations. I find students are usually quite happy to poke a bit of fun at exams, and realize what they're up against, and even if they particularly want or need to take/pass, the important thing is that they make a distinction between what an exam means and what English - their own and others' - means.

Maybe there might be something in all this which helps a little - sorry for going on so much, only got time tonight and so it's just all coming out any old how. One of the points I'm thinking of is that even though you're 'officially' teaching UofE and writing, spoken texts and reading texts are often also brilliant fodder and springboards for anything 'in the exam' (so long as used judiciously!) And anyway, hope it starts off well, and let us know the specifics when you can.

all the best!
Sue
























[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2940
	From: Dennis Newson
	Date: So Mrz 09, 2003 3:25 

	Subject: Re: Exam training and dogme.....


	Mat,

Perhaps, in the spirit of dogme, you should not go into the 
class with assumptions about how to prepare them for the 
examination, but start from the students' perceptions of what 
their difficulties are and their joint ideas on how best to 
prepare.

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2941
	From: Dennis Newson
	Date: So Mrz 09, 2003 4:30 

	Subject: Re: exam training and dogme


	I happen to have attended a presentation in Berlin yesterday by 
someone from Cambridge talking about the their suite of 
examinations and she concentrated especially on the writing 
tasks.

I was struck by the fact that it was the Cambridge Exams 
representative who explained that examiners looked for what 
could be rewarded in terms of liveliness, inventiveness, 
communicativeness etc. and that neither their set nor their 
system is to look for errors for which marks can be deducted. It 
was some German teachers who kept whingeing on about mistakes. 
(The Cambridge representative explained that accuracy is 
measured in other papers).

As a general points I would state: 

(1) Accept that many employers take Cambridge Examination 
results seriously and that possession of a certificate might 
help your students to get jobs.

(2) See one of your main tasks as demystifyng the examinations. 
Study them, know the format well and learn (from the various 
booklets that Cambridge publishes) how papers are marked and 
pass this information on to your students.

A couple of examples from actual scripts and Cambridge Exams. 
rep's comments:

(From PET examination) Primary English Test

1. "I wanted that you had been there." 
2. "I thought that you would be here, but you couldn't." 
3. "All the people were well dressed and my mother was more 
prettier than ever. "

Comment on sentences like these: Is there any impediment to 
understanding? No. Fine in the context, for the purpose and at 
this level.

(From CAE examination) Certificate in Advanced English

1. "While I was reading your article I noticed that..."
Comment: Pretty cool. (My phrasing.....)
2. "Finally I would like to suggest you to include..."
Comment: Reward for the "Finally + I would like to suggest" 
rather than focussing on the "suggest you to".

Lots of information about Cambridge examinations at:

http://www.cambridge-efl.org/

Dennis-- 
Dennis Newson (retired)
formerly at the University of Osnabrueck, Germany
List Manager CETEFL-L



	


	Group: dogme
	Message: 2942
	From: Jay Schwartz
	Date: So Mrz 09, 2003 10:07 

	Subject: Re: exam training and dogme


	Hi everyone and Matt! Echoing Dennis, I have heard Cambridge chief examiners
state many times especially in the context of the FCE writing section, that
examiners are told to "look for what's right, rather than what's wrong". As
an oral examiner myself (not for Cambridge) I try very hard to remember this
because hearing student mistakes requires only passive hearing, however
listening for what's right requires active listening. Students should be
aware this too.

One of the more interesting DOGME related classes I've experienced actually
revolves around exams. If taking the exam is the student's "real world" need
and his motivation, it should be exploited as much as possible. Discussing
their needs, goals and frustrations, having them write about it, using peer
correction and working all the usual bag of tricks can make for a few very
effective lessons without materials. Recently I had students interviewing
students. Why is it that the teacher always has to play the oral examiner?
My philosophy is that if students can get into the mindset of the
questioning examiner, then he or she will be better prepared to anticipate
questions in the real exam. The teacher can monitor and take notes from the
sidelines.

I've also asked students to bring in their own pictures for these "mock
mock" interviews and to prepare questions. If students can respond to real
"authentic" yet abstractly related pictures - they should be better prepare
to deal with "planned" picture sets on exams.

In Greece, an overly exam oriented EFL market, the issue of teaching vs.
testing comes up a lot. Sure, it would be great to take a hard-line DOGME
stance and say to write your own exam and rile against the concept of
testing. However, in private language schools, students are paying for test
preparation. Even when they sign up for a two year program (which locally
means about 8 months in some cases!) they still want tips and tricks and a
coursebook that says FCE in big bold letters. It would be unethical then to
take their money and provide them with "something else". Now, we as
teachers, KNOW that the "something else" is what they actually need along
with time and practice, rather than mindlessly going through past test paper
after past test paper after past test paper ad nauseum. But it is a tough
sell, both to the student and unfortunately to many private language school
owners.

To their credit some students also know that they need, time and practice,
but they are also honest enough to admit that when they leave the
classroom - they either don't have or won't take the opportunity to "work
the language". So the poor teacher is caught between the student paying for
exam preparation and the school owner paying teachers to wear a "testing"
hat under a thin veil which reads "teacher". In the end, it the
conscientious teacher who has to make the most of the testing situation by
trying to accomplish what he or she believes in - even if that means having
a "secret agenda". Ah... back to covert teaching!

Finally, according to Yahoo this discussion list began on this date. So I'd
just like to say Happy Birthday to all my DOGME colleagues in arms. I hope
Scott and Luke are proud parents!

- Jay



	


	Group: dogme
	Message: 2943
	From: scott_thornbury
	Date: So Mrz 09, 2003 1:43 

	Subject: Re: exam training and dogme


	--- In dogme@yahoogroups.com, "Jay Schwartz" <schwartz@c...> wrote:

> Finally, according to Yahoo this discussion list began on this 
date. So I'd
> just like to say Happy Birthday to all my DOGME colleagues in arms. 
I hope
> Scott and Luke are proud parents!
> 
> - Jay

Thank you, Jay. Wow - three years old today. And nearly 3000 
postings. Who would've thought? (And this recent discussion on FCE 
represents the very best of dogme - thanks all).

Incidentally, Luke and I are doing a "dogme retrospective" session at 
the IATEFL conference in Brighton in April and are looking forward to 
(re-)meeting lots of you. The session is on at midday, Thursday 24th, 
and is called Dogme: Dogma?

Cheers, i felicitats a tothom, Scott



	


	Group: dogme
	Message: 2944
	From: Luke Meddings
	Date: So Mrz 09, 2003 7:57 

	Subject: Re: Re: happy birthday


	Yes, thanks Jay - and a shout out to David French, who was also there at the
very start.

Looking forward to Brighton...

Luke

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: "scott_thornbury" <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Sunday, March 09, 2003 1:43 PM
Subject: [dogme] Re: exam training and dogme


> --- In dogme@yahoogroups.com, "Jay Schwartz" <schwartz@c...> wrote:
>
> > Finally, according to Yahoo this discussion list began on this
> date. So I'd
> > just like to say Happy Birthday to all my DOGME colleagues in arms.
> I hope
> > Scott and Luke are proud parents!
> >
> > - Jay
>
> Thank you, Jay. Wow - three years old today. And nearly 3000
> postings. Who would've thought? (And this recent discussion on FCE
> represents the very best of dogme - thanks all).
>
> Incidentally, Luke and I are doing a "dogme retrospective" session at
> the IATEFL conference in Brighton in April and are looking forward to
> (re-)meeting lots of you. The session is on at midday, Thursday 24th,
> and is called Dogme: Dogma?
>
> Cheers, i felicitats a tothom, Scott
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 2945
	From: kellogg
	Date: Mo Mrz 10, 2003 7:48 

	Subject: Subject, Verb, Object


	I've been preparing this course on "Practice and Theory of Literacy", and one of the things I have to do is to read a lot about laboratory experiments on reading and take the results terribly seriously. 

For example, by flashing letters and words on screens for infinitesemally short periods, you discover that, yes Martha, it doesn't take any longer to read a word than to read a single letter of the alphabet. This should be enough demonstrate to anybody, except perhaps a salesperson with a phonics course to move, that we don't sound out words when we read. 

By wiring people so that the "saccadic" movements of their eyes can be measured, we discover that even children tend to take in units that are even larger than the word. In fact, they are probably related to the same units that we use for speaking, or listening, or any other form of language use. 

So it probably doesn't make much sense to "train" people to skim or scan or do anything much with written language that they wouldn't do with other kinds of language. In fact, it probably doesn't make much sense to think about reading in terms of flashing words and saccadic jumps. (Someone once complained about this line of research by comparing it to explaining people's voting patterns by watching their eyeballs as they marked the ballot.) 

You can, though, apply these research techniques to how people look at paintings. Take a look at this one, Caravaggio's "The Sacrifice of Isaac". 

http://www.christusrex.org/www2/art/images/caravaggio25.jpg 

Now, when you look at the painting, I will bet that your eye hits three points of light, laid out in a diagonal line from the upper left to the lower right. First, the bright glare on the old man's pate. Then the dark knife edged with silver in the very centre. And finally the soft white of the little boy's throat, as the highlights of his eyes pop beseechingly out of the canvas into yours. Subject, verb, object! 

By comparing people's saccadic jumps, we know that Caravaggio's dead hand guides our eyes from the grave. When you look at the "Sacrifice of Isaac", your eyes will involuntarily take a hop, skip, and a jump, from upper left to lower right, Abraham-knife-Isaac, subject, verb, object. 

And this is in fact related to Caravaggio's stripped down, dogmetic style. Caravaggio knew that we don't, we CAN'T, look at a whole painting at once any more than we can read a whole book at once. Most of the canvas we take in with peripheral vision. We focus on certain points of interest, a small fraction of a single degree of vision. And the rest of the canvas can be left in a puddle of dark paint. 

(As with reading, though, there's a lot more to the effect than the saccadic movements. Caravaggio used the unwashed, barefoot, splendour of "the people in the room", one of which was a deaf-mute boy who was his constant companion and probably the model for screaming Isaac...) 

Does this have anything to do with writing, by any chance? Well, the Siguaro Club, the group of kids who meet every week in my office, have been working on translating and simplifying a story from Mongolia so that it can be read by children. Here's what Se-yeon started with. 

"Every morning, he woke up early and prepared a meal with his grandmother. Then Su-ho ran towards the wide grasslands leading twenty sheep. Su-ho sang very well. If his friends asked him to sing, he always sang beautifully. His song spread over the grass. " 

Here's what she came up with. 

"Every morning, Su-ho woke up early. 
He prepared a meal with his grandmother. 
He ran towards the grasslands. 
He ran with his twenty sheep. 
He always sang beautifully. 
His friends liked his song. 
His song spread over the grassland." 

It's good, of course. Shorter sentences, longer exchanges, rather like classroom discourse itself. Much more suitable for story telling to children. 

In each sentence, there is repetition which does not offer any new light, but there is variation which focusses attention like a splash of light, not just anywhere, but in the forward direction that the story has to go. 

There's a problem, though. Whereas Se-yeon's original had grammar to guide the eye, the new text only uses lexical repetition and variation. Whereas the first text had "every morning" and then "if..." contrasted, the new text contrasts "every morning" with "always". So it sounds a bit like the song and the friends are part of Su-ho's morning routine. 

There's also a larger problem. The splash of light is almost never in the subject. It's almost always somewhere in the predicate. To me this gives a slight ponderous, plodding, grammar drill flavor to the text. It's as if the eye is always hammering the end of the sentence. 

Korean children have a game called "guttmalitki", or "word endings", where they take turns creating words, and each creation has to begin with the ending of the previous creation, like this: 

A: Monday. 
B: Daytime. 
C: Timely. 
D: Lycos. 
E: etc, 

until someone fails, which takes a good deal longer in Korean than in English. 

Suppose we rewrite the text that way: 

He woke up early. 
The early meal was made with his grandmother. 
She sent him to the grasslands. 
In the grasslands he ran with the sheep. 
Then, with the sheep, he came home. 
At home, he sometimes sang for friends. 

This text has a lot MORE adverbs than the original. At first this worried me a little, because we think of adverbs as tricky little things. But perhaps they function more like Caravaggio's angel and his ram--they are not really part of the action, but they stand reassuringly out of the light, framing the subject, verb, object. 

dk1 

PS: A little story to follow up on the trials of poor Mr. Barber, sent home from school for wearing an anti-war T-short. This time, it's a 61 year old lawyer arrested in a New York shopping mall. 

"Stephen Downs was briefly detained on Monday, after he refused to take off a T-shirt saying 'Give a Peace a Chance'. 
Local security guards at the Crossgates Mall in Guilderland called police, and the 61-year-old lawyer was taken away in handcuffs and charged with trespassing. 

Mr Downs pleaded not guilty and has been released, but has to attend a court hearing on 17 March. 

Mr Downs said he had just purchased the T-Shirt at the mall when the incident happened. 



Mr Downs said that when the police arrived they tried to convince him he was wrong in his actions, before making the arrest. 

If convicted, Mr Downs faces up to a year in prison. " 

More at: 

http://news.bbc.co.uk/2/hi/americas/2824075.stm 

d 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2946
	From: Justin Ehresman
	Date: Mo Mrz 10, 2003 11:58 

	Subject: Re: Subject, Verb, Object


	I found this interesting......

#So it probably doesn't make much sense to "train" people to #skim or scan or do anything much with written language that #they wouldn't do with other kinds of language. In fact, it #probably doesn't make much sense to think about reading in #terms of flashing words and saccadic jumps. 


Of course it makes sense to train people to skim... which we do when we listen too. Look, you have a document and need to find out where it came from, what do you do? Regardless if you are a native speaker of the language or not, you skim and find the info. of interest to you. Likewise when you listen to a conversation, the news, anything, there is a certain amount of info. you may need to listen for and everything else is superfluous (sp) for example the time you are meeting on Saturday for the tennis game. 



Or have I misunderstood you?



Justin in Berlin


==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================


---------------------------------
Do you Yahoo!?
Yahoo! Tax Center - forms, calculators, tips, and more

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2947
	From: Jay Schwartz
	Date: Mo Mrz 10, 2003 12:51 

	Subject: Re: Subject, Verb, Object


	Kellogg wrote: "we don't sound out words when we read."

Dk1, who are you referring to when you say "WE"? Native speakers? Non-native
speakers? Multi-lingual speakers? Children learning to read their L1?
Multi-lingual children dealing with L1-L2 issues?

A significant issue I have observed and my students complain about is that
regardless of their level, they constantly pronounce words as they read and
this interferes with their chain of concentration and rate of reading speed.
Of course the advice is to try reading without moving their lips! But this
is certainly difficult for lower levels as well as children learning to read
for the first time.

Lastly, by discouraging skimming and scanning skills in L2 learners are you
suggesting that there is no purpose in activating schematic knowledge before
reading? Certainly, in the DOGME context wouldn't you agree that tapping
into a learner's schematic knowledge is a treasure trove of a resource?

- Jay



	


	Group: dogme
	Message: 2948
	From: lifang67
	Date: Di Mrz 11, 2003 12:06 

	Subject: Re: Subject, Verb, Object


	Fiona (Hi, Fiona!) remarked a while ago that she no longer 
uses "predictive reading from the title", and even gave a spectacular 
example of why. Using Scott's title "Students are from Mars and 
Teachers are from Venus" she managed to predict an article that had 
nothing to do with the Scott's (Sorry, Fiona!). Really absolutely 
nothing!

For this strategy to work we really need a LOT of background 
knowledge, and in fact we need background knowledge that is often 
linguistic (puns) or even cultural (pop culture) knowledge. Not 
incidentally, we also need an author who is wililng to use the 
background linguistic and cultural knowledge in a fairly trite, 
predictable way. (Soars, Jack Richards, ...) 

The first condition does not obtain in our classroom, unless we are 
using the learners themselves as source and target of the texts. The 
second condition does not usually obtain outside the classroom, 
because even trite, predictable texts like to use words in a slightly 
kinky way in the title (c.f. Dr. John Gray) Often, it is only AFTER 
they are used as a title that public consciousness converts them into 
old hat ("Men are from Mars") and they become trite and predictable. 
By the time they make it into EFL textbooks, they are unuseable.

Of course, Jay is right. We need some background. We need a sense of 
where texts are coming from to know where they are going. The world 
quickly becomes an inexplicable place if we treat all conversations 
as randomly overheard and all texts as read over someone else's 
shoulder. To approach a language this way is to teach autism, not 
literacy. But it is precisely for this reason that the "textbook" (in 
the sense of a book of texts ripped out of contexts) is the wrong 
approach. 

It doesn't even work very well for Mat's FCE problem. On the subway 
here this morning, for example, I was reading over someone's 
shoulder. It was a high school kid getting ready for exams, and he 
was trying to learn this example sentence:

"I don't think you appreciate the delicacy of my position."

When will they ever learn? You don't teach the meaning of a word with 
a NEGATIVE example--you don't learn what something IS by finding out 
what it is NOT!

So immediately, the following sentence popped into my head:

"Sliced bull's penis is appreciated as a delicacy in Gansu province, 
particularly by insecure old men."

Now I submit that the meanings of "delicacy" and even "appreciate" in 
these two contexts have absolutely nothing to do with each other. Yet 
it is possible to see that the second example, which is perhaps 
somewhat less trite, more memorable and somehow more "front loaded", 
is father to the first. 

It's not a matter of choosing the most general meaning and getting 
learners to scan within it and select the most probably specific 
meaning to match the unfolding text. The pedagogical process we want 
is really, if anything, precisely the opposite. We want leaners to 
begin with a nice, concrete, positive (not grammatically negative) 
and if possible personal meaning. Then they can expand and generalize 
and encompass negative and figurative meanings therefrom.

To me, this strongly suggests working from texts where we know quite 
precisely where the text comes from, who wrote it, and who it is 
addressed to. That is, texts produced in situ, in class, by the 
people in the room. All right, I confess, the "bull's penis" text 
comes from a dinner with fellow professors in China (I've got another 
departmental dinner tonight; I wonder what's on the menu...?)


dk1

PS: "We" is an even more marvelously algebraic expression 
then "appreciate...delicacy". Sacks points out it hardly ever really 
means the first person plural (which doesn't mean that's not a good 
starting point for teaching it). Here's a short list of people who 
don't sound out words, starting, of course, with...

you
me
fluent readers of English generally
fluent readers of alphabetic languages generally
all Chinese, fluent readers and otherwise
deaf mutes, ditto
ancient Egyptians, "
etc.

Naturally, it's possible to argue that, due to the dualism of our 
peculiar alphabetic writing system, reading proceeds in stages, and 
that sounding out words is a stage which cannot be jumped over. I 
can't help but feel this argument is related to the idea that 
beginning an article with a completely FALSE hypothesis based on its 
title is a step towards understanding it. And of course children 
don't learn to write this way at all--before they are doing 
handwriting exercises, they are DRAWING symbolically.

Anyway there's some good empirical evidence that this period of 
disassociation between sound and meaning is not an inevitable stage 
but someting of a detour and a distraction. For example, people with 
reading difficulties are greatly helped by learning to IGNORE the 
strategy of sounding out words. (China, for example, has the lowest 
rate of dyslexia on record, and a French professor who developed a 
method for overcoming reading problems in elementary school taught 
his children to view letters more as hierogylphics, so that "b" 
became a picture of a bee ("abeille") 

On "skimming" and "scanning". I think there are two problems to think 
about here. Do these things exist as separable cognitive skills, or 
are they really reactions of an intelligent, instrumentally oriented 
mind to two different types of text? If we accept that they are 
different as cognitive skills, are they teachable? Or are they simply 
testable, and thus grist for the industry?

No experiments that I know of (including miscue research 
and "protocol" based research) has actually been able to tell a 
qualitative difference between "skimming" and reading too fast. One 
might argue that it is there, but deep in the mind, and so 
inaccessible. But if it is inaccessible, why do we think it is 
teachable?

Similarly "scanning" appears to be word recognition without context. 
Is there any difference between this skill and, say, running your 
finger down a list of numbers? Again, I haven't seen any serious 
empirical evidence that this is the case. 

One might argue that yes, there is a big difference 
between "scanning" and trying to pick out your mother in a crowded 
anti-war demonstration (or, Jay's excellent example, recognizing a 
familiar voice in a hubbub of conversation) but it lies deep in the 
mind, perhaps in the associations of that voice or your mother's 
face. Again, is it teachable?

It seems to me that a better way to conceive this distinction is to 
see it as a difference in TEXTS. That is, some texts, like whole 
milk, have an argument somewhere near the surface which can be 
skimmed. Other texts are too much like telephone books or 
dictionaries, and require searching and pecking. 

So let's tell the learner that the real difference is not in the mind 
but on the page. And in fact it's more accessible by generalization 
from classroom-generated texts (a classroom newspaper, a "yearbook" 
of one's classmates, a love/hate letter from your neighbour or a list 
of class telephone numbers) and rather less so when we use 
decontexualized "textbooks". 

d



	


	Group: dogme
	Message: 2949
	From: Robert.Buckmaster@b...
	Date: Di Mrz 11, 2003 8:42 

	Subject: RE: Skamming


	Throwing in my tuppence worth on scanning and skimming - I personally only
skim when I get bored with a text. I only scan particular texts or texts
which I have already read and where I know the information I require is. I
never skim a text before re-reading it properly.

As Scott Adam's (creator of Dilbert) once wrote 'I read a (book). Actually
I skimmed it which is like reading but without the comprehension.' 

So I only skim and scan in particular circumstances with particular texts. 

Looking at Cambridge FCE and CAE exams, in CAE there is a reading task - the
last one I think - which is short book reviews or holiday texts and the
candidates have to scan them for the right information, usually a rephrasing
of lexical information. The problem with this task is that I don't scan book
reviews. It is an artificial task using the wrong skill with the wrong text
but Cambridge seem to think they should test this skill at this level and
using a text you might really scan eg a telephone directory would be far to
easy.

I think skamming is used in coursebooks because it is part of the accepted
wisdom to do so. It also seems to me that skimming and scanning are being
used in a different way than I use them. A fundamental difference between me
and many learners is that with my command of the language I can scan or skim
texts and because of my language skills I can understand a lot from these
techniques this, or stop where I want in the text and understand it (well
most texts). Yet coursebooks are asking sts to skim or scan texts which they
do not wholly understand, as a coping strategy for their lack of language.
This is a fundamentally different use of the techniques.

Of course some people (Native speakers) have been taught to skim texts first
but I'm not interested in weird reading techniques.

Rob B.



	


	Group: dogme
	Message: 2950
	From: guiripoet
	Date: Di Mrz 11, 2003 1:01 

	Subject: Re: Precipitating Learner Self-Organization


	I like the idea of the painting as a conversationi piece. I was 
thinking something similar when I visited the Richard Hamilton 
retrospective at the MACBA here the other day. 

They do similar things to paintings and 'art' as they do to the 
English language. 'Art' and other cultural products of no apparent 
immediate usefulness get put in a gallery - a pristine white space 
where all traces of their original context are ruthlessly expunged. 
So the meanings of the artworks are lost, (just as the meanings of 
language are lost when it's decontextualised in the 
classroom/textbook/exam etc) - the better to sell them. 

Then I though that more or less any old thing could become a 'work of 
art' just by changing its context - like Duchamp did with his cannily 
chosen urinal - and by putting it in the middle of a circle of people 
who would respond to it in some way, with their thoughts, reactions, 
memories, etc...putting the process back in the product.

This is a bit like the painting at the dinner table. Maybe you can't 
afford to have paintings but an everyday object, enigmatic (or 
otherwise) photo, a found object from a junk shop, jusat about 
anything would do the trick, for people to ask questions about, react 
to, etc. So you wouldn't need a lesson plan, you could just go in 
there with your object in your bag - just in case conversation 
flags...

Steve

--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> wrote:
> I've lamented here (and there and everywhere) the apparent 
inability 
> of Koreans to self-organize into "English Corners" the way that 
> Chinese learners do. 
> 
> Far from a "cultural" difference, this is really (I think) the 
result 
> of a conspiracy. In particular, it's the result of a planned 
campaign 
> by private language schools, waged through the Korean media, to get 
> people to leave language learning to expensive experts.
> 
> Lately, even public school officials have cottoned on to this; 
> tomorrow I'm teaming up with a renowned child psychologist to go 
and 
> pan one of these classes on public television. This sort of program 
> would have been unthinkable even a year ago. Why, just last fall I 
> was supposed to give an interview on TV and it was cancelled when 
the 
> host learned that I was going to attack private language schools 
for 
> hiring unqualified "native speakers".
> 
> But of course neither parents nor public television broadcasters 
can 
> really do away with the jobbing backpackers and their ruthless 
> exploiters until learners self-organize. And, come to think of it, 
in 
> the last six months, I've seen TWO sterling examples.
> 
> First of all, there is a group of kids called "Siguaro" that meet 
in 
> my office every week. I used to call them the "Chot Sarang Club", 
> because their weekly topics almost all had to do with their 
> first "love" experience. But in my absence on holiday they have 
found 
> other places to meet and other topics to chew over.
> 
> The one male in the group found a girlfriend and dropped out. The 
> four remaining ones changed the name of the club to "Siguaro" (I 
> think they really mean "Saguero", that is, a kind of giant cactus 
> that grows in Mexico, and they see themselves as giant cactus in a 
> desert almost devoid of language input. They've been meeting weekly 
> and also on the web to translate children's books from Korean into 
> English. You can see their work by visiting:
> 
> http://cafe.daum.net/siguaro
> 
> They're planning on doing a children's book from each continent, 
> Asia, Africa, Australia, Europe and both Americas. So far they've 
> finished the Asian one ("The White Horse") and a European one. When 
> we're finished, we'll find a publisher and have a party with the 
> proceeds. Hey, why PAY for learning, when you can be PAID for it?
> 
> On the other hand, my graduate students teach their elementary kids 
> forty hours a week, and on top of that they are studying almost 
full 
> time, so usually when on holiday, they collapse in a state of 
> exhaustion. But this time, before I went away, they pestered me to 
> assign reading over the holiday, so I gave them Bailey and 
> Allwright's "Focus on the Language Classroom" to chew on.
> 
> They met every week, and one of them would "present" a chapter, for 
> discussion by all the others. This is actually a very common 
practice 
> among undergraduates. It started in the days when books were 
> expensive, and people pooled their funds to by a single copy, which 
> then made the rounds. Now, thanks to our heartless disregard of 
copy 
> right, the books are dirt cheap, but it still cuts down on the 
burden 
> of reading.
> 
> Or does it? Actually, they ALL read ALL the chapters, and discussed 
> them too. It seems to me that, rather like the "Children's 
Literature 
> of the World" project in the Siguaro club, Bailey and Allwright was 
> just an excuse to meet and natter on in English. Like a catalyst, 
the 
> book adds purpose without taking away spontaneity--it precipitates 
> the learner self-organization, without regimenting it.
> 
> In other words, it's just a mediator, a kind of "conversation 
piece", 
> like the paintings that gracious hosts would hang above the dinner 
> table at eighteenth century dinner parties, lest the dinner table 
> discussion flag. Or, to take another analogy, a lesson plan, which 
> serves the teacher as a place to rest for a moment when learner 
> initiative flags.
> 
> But of course a dinner table party which does nothing but discuss 
the 
> conversation piece is not exactly a success. I think, Adrian, 
that's 
> really what Luke meant. Of course we all DO end up teaching the 
> lesson we plan sometimes. But we shouldn't kid ourselves that this 
is 
> the same thing as teaching those exquisite serendipitous lessons 
that 
> we didn't plan and the learners just went and did. It's not just 
> serendipity, though; it's precipitated self-organization.
> 
> dk1



	


	Group: dogme
	Message: 2951
	From: lifang67
	Date: Mi Mrz 12, 2003 1:07 

	Subject: Bigot McNuggets


	Remember when Congress rechristened "sauerkraut" as "Liberty Cabbage" 
and the Queen changed her Teutonic name to "Windsor"? Hey, it's deja 
vu all over again!

dk1


French Fries Get New Name in Congress 
By JIM ABRAMS, Associated Press Writer 

WASHINGTON - Show the flag and pass the ketchup was the order of the 
day in House cafeterias Tuesday. Lawmakers struck a lunchtime blow 
against the French and put "freedom fries" on the menu. 

And for breakfast they'll now have "freedom toast." 


The name changes follow similar actions by restaurants around the 
country protesting French opposition to the administration's Iraq war 
plans. 


"Update. Now Serving in All House Office Buildings, 'Freedom Fries,'" 
read a sign that Republican Reps. Bob Ney of Ohio and Walter Jones of 
North Carolina placed at the register in the Longworth Office 
Building food court. 


Jones said he was inspired by Cubbie's restaurant in Beaufort, N.C., 
in his district, one of the first to put "freedom fries" on the menu 
instead of french fries. 


"This action today is a small but symbolic effort to show the strong 
displeasure of many on Capitol Hill with the actions of our so-called 
ally, France," said Ney, chairman of the House Administration 
Committee. 


Ney, whose panel oversees House operations, ordered the menu changes. 


The French Embassy in Washington had no immediate comment, except to 
say that french fries actually come from Belgium. 


Ney said he was of French descent and "once the French government 
comes around we can get back to talking about french fries." 


On a more serious note, Republican Jim Saxton of New Jersey has 
proposed a ban on Pentagon participation in this year's Paris Air 
Show and restrictions on French participation in any postwar 
construction projects in Iraq. 


But House Majority Leader Tom DeLay, R-Texas, said at a news 
conference that applying legislative sanctions to France was not 
necessary. "I don't think we have to retaliate against France. 
They've isolated themselves pretty well," he said.



	


	Group: dogme
	Message: 2952
	From: lifang67
	Date: Do Mrz 13, 2003 6:33 

	Subject: Bigot McNuggets II


	I'm still wondering, among other things, how Americans manage to take 
George W. Bush and his gang of kill-crazy thugs seriously. I think 
it's actually related to the point I was wondering about earlier, 
that is, why a sentence like:

"In Northwest China, bull's penis is appreciated as a delicacy."

is a better teaching example than a sentence like:

"I don't think you appreciate the delicacy of my position."

The former still contains a number of difficult expressions, of 
course. But at least it's grammatically positive.

More importantly, it's concrete, and, to me, personal (and in fact a 
vivid memory of a dinner I actually had with a number of Chinese 
colleagues, mostly rather insecure middle-aged men.)

Now, maybe this is how examples really work, pedagogically. That is, 
instead of presenting a very vague, figurative meaning, and scanning 
around inside it, we present a very concrete, and if possible 
personal and vivid, meaning and we INFLATE it, and GENERALIZE it and 
abstract it until it fits the situation we want.

In other words, it's a lot easier for learners to see the usage 
of "appreciate" in "You don't appreciate (accept) the delicacy of my 
position" is an expansion of the concrete meaning of the usage 
of "appreciate" in "Bull's penis is appreciated as a delicacy". 

It's more difficult for learners to see how the word "appreciate" 
in "Bull's penis is appreciated as a delicacy" is an example of the 
abstract meaning of "appreciate" in "You don't appreciate the 
delicacy of my position".

Similarly, if you take an expression like "frame of reference". It's 
easier to understand the expression if you start with a very concrete 
image (like a windowframe) and expand it figuratively than if you 
start with a very abstract image and you try to narrow it down.

Now, why should this be the case? I think it is related to the reason 
that we cannot explain abstract concepts with negative examples, and 
the reason that we cannot use two abstract concepts in a single 
sentence. If you try to define a concept using an abstract image, out 
of context, there are an almost infinite number of starting places. 

Obviously, it's easier to start a journey with a single starting 
place and an infinite number of stopping places. It's hardly possible 
to imagine starting a journey with an infinite number of possible 
starting places.

One process is inductive. With induction, we are beginning with 
concrete examples, and learning to generate knowledge through a 
process of generalization.

The extent to which we generalize is up to us. We can stop almost 
anywhere. The endpoint of our generalization is not predictable.

This is not the case with deduction. The endpoint of deduction is in 
fact given in the premise. Worse, no concrete starting place is given.

Curiously, I think this process of selecting a concrete image and 
then generalizing is the source of George W. Bush's supposed hold on 
American minds. 

When the President talks, he tends to talk in extremely concrete 
terms, only about what he knows. 

Alas, poor fool, he is only now trying to hold a job for the first 
time in his life (he was an alcoholic for the first forty years of 
his life until his father bought him a baseball team). 

So in almost every speech he makes, there is some kind of card-
playing metaphor, which he expands to try to fit the situation at 
hand (if you will pardon the metaphor). 

"It's time to put our cards on the table."

"The game is over."

"You bet."

And even his famous speech about:

"You are either with us, or with the terrorists."

On the face of it, this is an extraordinary statement. It means that 
holding the opinions that I do is henceforth to be considered 
criminal behavior, possibly punishable by death. 

But in fact, once you understand that Mr. Bush is simply trying to 
generalize from a card-playing situation, he is really not so 
terrifying (at least until you remember that he is holding, not 
cards, but fuel air weapons and tactical nukes).

While these concrete, positive, card-playing metaphors make really no 
sense at all in the kinds of situations he is trying to deal with, 
they make perfect sense to poker-playing American males.

This explains why his stopping point is completely unpredictable.

This also explains, by the way, Widdowson's point about corpus 
linguistics NOT providing good examples for dictionaries. The most 
generally used examples of expressions (e.g. "to run a business") are 
NOT the most concrete and vivid (e.g. "to run fast") and therefore 
are not necessarily the best starting point for teaching and 
learning. But how can we think of anything besides bombs and butchery 
these days?

dk1



	


	Group: dogme
	Message: 2953
	From: Justin Ehresman
	Date: Do Mrz 13, 2003 1:28 

	Subject: stuttering


	Hi guys, 

Just a quick question... anyone ever had a stuttering student? I have a one-to-one lesson with an intermediate student who stutters (only in English). Any ideas what I can do? He seems to get frustrated when we do 'pronunciation exercises' and we've even talked openly about the stuttering... but I just don't know what to do to help him.

Justin in Berlin


==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================


---------------------------------
Do you Yahoo!?
Yahoo! Web Hosting - establish your business online

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2954
	From: F. Mortes
	Date: Do Mrz 13, 2003 1:57 

	Subject: Re: stuttering


	Hi!

Try putting another student in the class, if this is administratively 
viable.

Francesc
On Thursday, Mar 13, 2003, at 14:28 Europe/Madrid, Justin Ehresman 
wrote:

>
> Hi guys,
>
> Just a quick question... anyone ever had a stuttering student? I 
> have a one-to-one lesson with an intermediate student who stutters 
> (only in English). Any ideas what I can do? He seems to get 
> frustrated when we do 'pronunciation exercises' and we've even talked 
> openly about the stuttering... but I just don't know what to do to 
> help him.
>
> Justin in Berlin
>
>
> ==========================
> Justin Ehresman
> Wittstockter Str. 9
> 10553 Berlin Germany
> Home: (49)30-530-11911 Fax: (49)30-530-11909
> Mobile: 0171-4245-257 e-mail: justinehresman@y...
> ==========================
>
>
> ---------------------------------
> Do you Yahoo!?
> Yahoo! Web Hosting - establish your business online
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to 
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 2955
	From: Luke Meddings
	Date: Do Mrz 13, 2003 2:33 

	Subject: Re: stuttering


	If he only stutters in English, it may be a physical symptom of mental
stress - I once had a one-to-one student who sat very hunched and, though
not exactly stuttering, used more than usual physical effort in getting
words out, as stutterers can do.

I basically made him aware of this, put it into the context of his general
confidence when speaking English, and his confidence when speaking in his
own language (does he never stutter in his own language, or sometimes when
under pressure?), then encouraged him to actively adjust his posture
whenever he reverted to being hunched and tense. It worked, in time, because
he internalised the feedback and worked on it - it was mainly about making
him comfortable with the idea that he could adjust, that he had some control
over it.

There's no downtime in a one-to-one which makes it harder. I can dimly
remember a stutterer in class many years ago but suspect he was there for a
few weeks only - he was in any case one of a group and at least there was
respite for him (and, to be fair, the others) when he'd spoken. I wonder if
your student is having one-to-one lessons because of his nerves - could he
be enticed into a group sometimes?

Finally, if any of the above makes any sense, I would pursue this through
chat and deprioritise the prononciation exercises - they may be one of the
very things, as a test/right-and-wrong based task, that are upping his
stress levels. So maybe throw the ship out with the sheep for the time
being.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: "Justin Ehresman" <justinehresman@y...>
To: <dogme@yahoogroups.com>
Sent: Thursday, March 13, 2003 1:28 PM
Subject: [dogme] stuttering


>
> Hi guys,
>
> Just a quick question... anyone ever had a stuttering student? I have a
one-to-one lesson with an intermediate student who stutters (only in
English). Any ideas what I can do? He seems to get frustrated when we do
'pronunciation exercises' and we've even talked openly about the
stuttering... but I just don't know what to do to help him.
>
> Justin in Berlin
>
>
> ==========================
> Justin Ehresman
> Wittstockter Str. 9
> 10553 Berlin Germany
> Home: (49)30-530-11911 Fax: (49)30-530-11909
> Mobile: 0171-4245-257 e-mail: justinehresman@y...
> ==========================
>
>
> ---------------------------------
> Do you Yahoo!?
> Yahoo! Web Hosting - establish your business online
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 2956
	From: Fiona M
	Date: Fr Mrz 14, 2003 12:44 

	Subject: Re: stuttering


	I have a stuttering student every Friday morning for 90 minutes; he's been in my class for over 2 years now. I really don't think his stutter has affected his learning in any way, which in a sense means it's not a problem, however it does make the other five in the group a little nervous sometimes. He's a lovely man, so it's more the desire to finish his sentences for him than impatience, fortunately. And nowadays he hardly ever stutters because we made some minor changes to the classes.........

As Luke suggests, and I found - with time - the key was to identify the situations in class which brought on the stutter (he stutters in both L1 and L2). If I asked him anything directly, like the answer to a particular question, or do you know that in English or whatever, boom, the stutter started. The solution was simple; all questions go to the whole group, or I ask him to answer whichever question he wants, or I just wait for him to offer an answer or they talk about the answers in twos and threes or as a group, with me on the sidelines, armed with board pen. To be honest, the dialogue with this group is very free and easy anyway, and they're all very keen and dogmetic :-) 

The other thing I used to do with this group (and still do with others, I confess) was sometimes when they were having a chat or a discussion about something, I sat outside the circle, listening and taking notes. With my stuttering student, though, this made him feel very uncomfortable, Big Sister is Watching You, and every time he wanted to ask me for a word, the tension was agony as I was either behind him and he had to turn round, or he had to ask across people or...................So now he always sits next to me and I'm part of the circle, and the spotlight is turned to low.

Maybe just be sensitive to anything that seems to switch it on, any type of activity or even a change of chair (unfamiliarity). You can give him pronunciation stuff to do at home - he can record himself and evaluate his own efforts; you don't even need to hear the tapes - and take the steam off that way (does he stutter when he sings? that's another way out - a song, but as homework practice; he wouldn't need to sing to you, but you could talk about how he felt about it). And make him laugh - people don't stutter so much when they're happy and laughing!

Time has been on my side, and the wonderful group of people my student learns with, but just observation and remembering you're not a speech therapist helps. If it doesn't hinder his learning, don't let it get you down. I wonder if Cary Grant could speak another language?

fiona




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2957
	From: Dennis Newson
	Date: Fr Mrz 14, 2003 5:15 

	Subject: Re: stuttering


	(Just a comment thrown in - of no practical help, unfortunately, 
only of passing interest). 

I once had a student who stuttered in German, but not in 
English. 

It strikes me that part of the approach might be to talk to the 
group when the stutterer isn't present, find out how they feel 
and work out a joint approach for coping with the difficulty.

I'd have another chat with the stutterer (but this would be a 
hard one) and try to work out with him/her, in terms of common 
teaching practices, how to proceed - "OK. Let's agree I'll never 
ask you ....whatever....but you are always free to join in 
...such and such".


Dennis



	


	Group: dogme
	Message: 2958
	From: Tom Topham
	Date: Fr Mrz 14, 2003 5:52 

	Subject: Re: stuttering


	...
>It strikes me that part of the approach might be to talk to the
>group when the stutterer isn't present, find out how they feel
>and work out a joint approach for coping with the difficulty....

I would very much like to hear others' opinions on this specific point. 
I've heard "talk to the group about it when X isn't there" as advice for a 
few different behaviour / personality type class problems.

I have never been able to do it. First it seems logistically quite 
difficult without making it obvious to the one being discussed. But more 
importantly, regardless of your intentions and what you say about X while 
she isn't there, it doesn't seem right from a group dynamics perspective for 
the rest of the group to have had a "secret" chat about the problem person / 
the person's problem.

I am not saying this won't work or is a bad solution, just expressing my 
reasons for lack of success.

Tom



_________________________________________________________________
MSN 8 helps eliminate e-mail viruses. Get 2 months FREE*. 
http://join.msn.com/?page=features/virus


	


	Group: dogme
	Message: 2959
	From: Dennis Newson
	Date: Fr Mrz 14, 2003 6:34 

	Subject: Re: stuttering


	Tom,

I totally understand your qualms about talking behind an 
individual's back. I was thinking something like: "This is a 
situation that is making the teacher and, probably, the whole 
group, feel a little uneasy. Let's face up to the discomfort and 
say: "Frankly, I feel uneasy. Do you?" I thought the 
alternative, to have this discussion with the stutterer present, 
could be very embarassing for him/her. That seems to be a key 
point, and perhaps I'm wrong there. Other people's opinions on 
this would, indeed, be very helpful indeed.

When I was at school (350 pupils) the headmaster announced at 
assembly one morning that a new pupil was coming and that he was 
bald. He threatened a fate far worse than death if anyone teased 
him about this. As far as I know, no-one ever did.

On the other hand, at about the same time, it was announced that 
we would be getting a new French teacher named: "Mr. Drain". 
Several boys were punished before he even arrived for making 
jokes about his name. And he didn't last a term. The poor fellow 
had a nervous breakdown. But, of course, he was a teacher. We 
were much kinder to the bald pupil, Donald. He turned out to be 
very clever and very witty and his baldness just wasn't an 
issue.

Moral ?????


Dennis



	


	Group: dogme
	Message: 2960
	From: Jeff Bragg
	Date: Fr Mrz 14, 2003 7:15 

	Subject: Re: stuttering


	As a former stutterer/stammerer (there is a difference, I think I
read somewhere, but I can't recall it at the moment), I have an
interest in this one. When I was a teenager I suffered something
chronic from this affliction. But when I reached my 20s it seemed
to disappear, only reappearing on unpredictable and stressful
occasions. I can still remember going into a crowded pub and
wanting to ask for a box of matches - but I knew the initial /b/
wouldn't make it past my lips, so I settled for a glass of
lemonade instead! 

Then, when I had my final Spanish oral exam at University, it
struck back yet again - I could barely get a word out, even after
all those years of stress-free classroom and street practice. So
I think the assertion about taking the direct focus off the
student is a valid one. Don't ask him/her any direct questions,
and he/she'll probably perform much better

Statistically, most stammerers are men - about 90% I believe.
However, both my stuttering students have been women - maybe the
guys were too shy to even make it to the classroom - so full
marks to the girls for just having the nerve to come to class.
This in itself could cause anxiety, which will lead to more
stuttering. Maybe some relaxation therapy's needed here?

In my case I found that the students did well when either reading
aloud or following a scripted conversation, especially if they
were doing it in their groups, at their tables, away from the
attention of the rest of the class and the teacher. Curiously,
many stammerers have praised 'Dr Theatre' as their cure - so
maybe a little more roleplay/simulation is needed?

Sorry if the above is a bit garbled and nonsensical - it's more
of an emotional response than a well-defined argument (surely you
noticed!).

Jeff
Kazakhstan

__________________________________________________
Do You Yahoo!?
Everything you'll ever need on one web page
from News and Sport to Email and Music Charts
http://uk.my.yahoo.com


	


	Group: dogme
	Message: 2961
	From: Luke Meddings
	Date: Fr Mrz 14, 2003 8:35 

	Subject: Re: talking to the class about a problem student


	Picking up on Tom's point, and moving away form stuttering specifically, I
think it is perfectly acceptable to talk to a class in a student's absence
if this student is behaving in a way which disrupts the group dynamic. It's
clearly not something one would wish to do often, but I remember doing it a
couple of times [CONTEXT: multi-lingual classes, adults (16+), London]. The
key I think is to do it in the classroom, not outside the classroom, so it's
clear that you're addressing the problem as it affects the group and not in
a personal way (you will have to wait for the right moment; often disruptive
behaviour includes being absent/late quite often).

Critically, talking to the class re-establishes their sense of trust in you
as the person responsible for the good of the whole in the classroom. This
is compromised by disruptive behaviour, and if you can acknowledge the fact
that you're finding it hard to control the situation it paradoxically
reinforces your authority. It's your problem, I've noticed. It's my problem,
I'm upfront about it. It's his/her problem - but let's not judge them too
harshly. Explain that you will speak to them and that if things don't
improve, action will be taken.

This must be accompanied by considered action with respect to the individual
causing the problem: speak to them on their own first, again in the
classroom, asking them to stay on if necessary. This needs to be a part of a
process, ie the next step is clear, if there's isn't one in place in the
school there should be and it's worth raising with your DoS; as a last
resort, make your own process - what will you do next? Tell the student. The
point of this is transparency.

All of this shows that teaching in the dogme classroom is not about anarchy,
it's about holding the space responsibly, ie making sure that everyone feels
relaxed enough to wallow, paddle about, wade or swim like mad in the
language.
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------
----- Original Message -----
From: "Tom Topham" <tom_topham@h...>
To: <dogme@yahoogroups.com>
Sent: Friday, March 14, 2003 5:52 AM
Subject: Re: [dogme] stuttering


>
>
>
> ...
> >It strikes me that part of the approach might be to talk to the
> >group when the stutterer isn't present, find out how they feel
> >and work out a joint approach for coping with the difficulty....
>
> I would very much like to hear others' opinions on this specific point.
> I've heard "talk to the group about it when X isn't there" as advice for a
> few different behaviour / personality type class problems.
>
> I have never been able to do it. First it seems logistically quite
> difficult without making it obvious to the one being discussed. But more
> importantly, regardless of your intentions and what you say about X while
> she isn't there, it doesn't seem right from a group dynamics perspective
for
> the rest of the group to have had a "secret" chat about the problem person
/
> the person's problem.
>
> I am not saying this won't work or is a bad solution, just expressing my
> reasons for lack of success.
>
> Tom
>
>
>
> _________________________________________________________________
> MSN 8 helps eliminate e-mail viruses. Get 2 months FREE*.
> http://join.msn.com/?page=features/virus
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 2962
	From: Jay Schwartz
	Date: Fr Mrz 14, 2003 3:53 

	Subject: Re: stuttering


	Dennis wrote: I'd have another chat with the stutterer ... and try to work
out with him/her, in terms of common teaching practices, how to proceed -
"OK. Let's agree I'll never ask you ....whatever....but you are always free
to join in ...such and such".

Yes, In groups, I've gone this route as well with positive results, at the
very least in terms of de-stressing the student. I've also, worked out a
"covert" signal (early warning system) with the student to warn him in
advance that he will be called on next or soon. Giving the learner extra
time to fashion a response is certainly in order. These ideas are useful not
only with a few stutterers but also with children with learning "challenges"
such as dyslexia and such.

Invariably, having a private arrangement or giving extra attention to one
student, often leads to other students crying foul in terms of fairness. In
response, Richard Lavoie, in a video titled FAT CITY (Frustration, Anxiety,
and Tension), a real eye opener on working with students with learning
disabilites, told the following story:

In a crowded restaurant, a man suddenly collapses clutching his chest. A
fellow patron yells to the crowd "Is there a doctor in the house?!". A man
in the growing crowd motions with his hand that he is indeed a doctor. The
patron asks "Well what are you waiting for why don't you administer CPR
(Cardio Pulmonary Resuscitation)? The doctor shrugs his shoulders and says
"Oh, sorry, but that wouldn't be fair! I mean, if I give him CPR, I'd have
to give everyone CPR as well!" The point is that giving special attention to
and being flexible with those learners who need it, is not a matter of
fairness or unfairness. It's a matter of need.

With regards to a one-on-one situation, I think Luke's suggestion was on
target in terms of de-emphasizing the pronunciation work. Fall back to other
tasks, provide plenty of positive feedback and reintroduce pronunciation
later when the stress levels have dropped and confidence has risen. Justin,
if you are certain that it is indeed the pronunciation work and not other
psycho-social factors at play, I think you are one step ahead of the game.

- Jay



	


	Group: dogme
	Message: 2963
	From: lifang67
	Date: Sa Mrz 15, 2003 1:53 

	Subject: Re: stuttering


	I think Fiona's remark on remember that we are not speech therapists 
(or psychiatrists, or social workers) is worth fastening to our 
temples (which is what Hasidic Jews do to the law, and how 
phylacteries were invented). We're not even qualified to diagnose, 
much less treat.

There are lots of kinds of stuttering. Some of them are certainly 
genetic, and related to mild forms of epilepsy. Others are very 
clearly not. For example, it's quite easy to create stuttering in 
people who don't stutter by playing back what they say into their 
ears with, say, a half-second delay.

Some stuttering is clearly related to social stress. But others are 
equally clearly not. For example, my brother, who stutters so badly 
in normal conversation that he sometimes chokes and drools, had a 
very successful career as an actor in amateur musicals while in 
college, and never stuttered once. 

He explained to me that knowing exactly what you are going to say 
appeared to completely remove the anxiety of stuttering. That is, the 
stress was not strictly social in origin, but was rather associated 
with the spontaneity of language, the fear of being unable to produce 
the right vocabulary and structure. 

Like many forms of self-consciousness, it was self-reinforcing. The 
fear of stuttering appeared to complicate it, just as the fear of 
being an idiot in front of a large class does not appear to a 
particularly facilitating form of foreign language anxiety. But it 
was the scriptlessness, and not the socialness, of the situation 
which was at the origin, at least in my brother's case.

Obviously if it is unpredictability and spontaneity of interaction 
which is the source of the problem, then some learners should have no 
trouble reading texts, reciting dialogues, yea, singing Broadway 
musicals, but big problems with dogme style lessons. 

In fact, it may be this removal of uncertainty, this sense of "going 
into the past" rather than going into the future of discourse, that 
really makes a technique like back-chaining work.

All this not to be interpreted as a criticism of dogme--after all, 
that language-like behavior is easier than actual language is not an 
argument for preferring the former to the latter.

Amateur theatricals, after all, are not a substitute for everyday 
conversation.

dk1



	


	Group: dogme
	Message: 2964
	From: Justin Ehresman
	Date: Sa Mrz 15, 2003 7:46 

	Subject: Re: Re: stuttering


	Thanks so much to all the help on stuttering. Lots of good things to think about.

This student WAS actually in a group and asked for one to one lessons. I think I will lay off the pronunciation exercises and maybe talk to him again and find out what he feels brings it on. I think it is a serious issue for him though...

He is a senior manager in an American company here in Berlin. So he needs to sound intelligent. I think the comments made about spontaneous speaking are probably right on as a cause.... but hello, that's life... isn't it? So basically I am still at a loss as to how to work on this. I don't want to create a situation that is too abnormal in the classroom so that his classroom English is OK, but that is so far from reality that it won't change his stuttering when managing the company! Do you follow? He speaks nonstop, that's not a problem, he also offers answers (and analysis when not even asked!). 

The worst thing of the whole situation is when he's talking it's sometimes so hard for me to focus on what he's saying and not how... and it takes so long I really have lost him by the time he finishes his thought. I've taken to writing notes as he speaks (not on his grammar, but content, so I can follow) which also hinders his progress.

STill looking for help

Speechless in Berlin


==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================


---------------------------------
Do you Yahoo!?
Yahoo! Web Hosting - establish your business online

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2965
	From: Dennis Newson
	Date: Sa Mrz 15, 2003 9:57 

	Subject: Re: Re: stuttering


	Just a thought....

If you are now teaching him, Justin, 1to1, and have to take 
notes on content, why not record, for your sake, not to play 
back to him - that could be shattering - and supplement what you 
are able to say during the hour with emails to him after the 
event.

Dennis



	


	Group: dogme
	Message: 2966
	From: mathewbrigham
	Date: Di Mrz 18, 2003 2:56 

	Subject: Explaining ''grammar rules'' in FCE?


	Hi guys, 

It is posing to be quite tricky doing the FCE course since I am 
sharing the course with another teacher and sharing "FCE Gold". 
Basically he says "I'll do that stuff and I'll leave you 'the 
grammar' and the writing" (he does Papers 1, 3 and 4 and I do 2 and 
3!!)

Now I am fine with the writing 'stuff' but I have such strong 
feelings against teaching the 'grammar mcnuggets' that I don't know 
how to approach it.

The exerices are so bitty..no substance..so particular and may not 
even be that useful ..what I am supposed to do tomorrow is questions 
and question tags. (From what I gather tags may be somewhat of a 
waste of time in the class...)but the class seems to be so focused 
on 'grammar' - 6 of the 8 are Oriental (Korean and Japanese) - they 
think they need more revision or understanding of rules - or at least 
that's what I feel - they all say "I need more/better grammar"

I get a bit nervous about the huge grammar explanation boxes - they 
don't get to the heart of the meaning..yet the students are probably 
expecting me to explain them..or say 'let's do relative clauses' and 
so on....It hasn't been a problem for me in the past but (I feel) 
they are expecting me to go through the structures (one of them is re-
taking FCE so has actually just had a dose of old-style grammar 
presentation)..should i be doing just that - 'going through the 
structures' is that gonna help them?

After reading Robert Buckmaster's 'ELT Verb' (very good 
incidentally!) - I felt more confident that students don't need to 
know rules, rather they need to know the conventions and the meaning 
of things..but these students are programmed to 'do' rules...so what 
to do?

If I make the exercise more dogme like, they may think "oh he's not 
being serious enough"...so I can't deviate too much from thie 
textbook.

I do plan to do some of the "conciousness raising" exercises that 
Scott wrote in G. Uncovered as I can see the use of those to 
them...but I can't see the use in doing grammar exercises when no 
need has been created! Or should I just swallow my pride and do the 
exercises.....?

The other teacher has been teaching for 12 years and has taught FCE 
many times before..I feel a bit intimidated by him and I know he 
thinks that mcnuggets of grammar are definitely the only real way to 
get them to understand!

if you have any suggestions about how to tweak the exercises I would 
be very grateful!!!

best wishes,

mathew



	


	Group: dogme
	Message: 2967
	From: midill@a...
	Date: Di Mrz 18, 2003 3:54 

	Subject: Re: Explaining ''grammar rules'' in FCE?


	I am presently using a grammar text that my studnets and I can "do". It is 
Grammar in Context" by Heinle and Heinle. It gives many many examples of 
correct grammar use in interesting, current readings , conversations, etc. I 
never teach "tags' as I consider them to be unteachable. My students will 
have to pick them up in context. Basic grammar conventions, however, I think 
need to be taught. I have had students who, after several years, go to 
classes and the poor grammar that they picked up is so ingrained it is hard, 
if not impossible, for them to change.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2968
	From: kellogg
	Date: Mi Mrz 19, 2003 2:13 

	Subject: Resist ALL Forms of Language Screening!


	Dear Mat: 

I'm sorry not to respond to your question directly, but this is in a way an indirect response. 

We are on the eve of a war of criminal aggression by three English-speaking armies against Iraq. 

This sovereign nation once had a sound, well-funded state educational system and a proud record of learning English as a foreign language. 

Now, this proud history of successful EFL was, of course, no thanks at all to the Anglo-Americans, then backers of the kleptomaniac Ba'ath regime. The West was then interested in helping Iraq develop weapons of mass destruction to use against Iran. 

It also owed very little to the huge amount of petrodollars which flooded the country, which in other countries like Saudi and Oman was leading to the birth of the British Council's version of the "communicative approach". Instead, their success was due to the unquenchable curiosity of Iraqi learners and the hard work of Iraqi teachers. 

But that is all history now. The children who came after this generation did not even get to learn English. Over half a million died of typhoid, cholera and other diseases under an Anglo-American blockade which now appears to have been remarkably effective against medical supplies but of no use at all against "weapons of mass destruction". 

(Madeline Albright was once asked if the child mortality were not "a high price to pay" for disarmament, and she answered, bravely, that she thought it was a price worth paying...by other people's children! Now, at least according to her successor, it appears that it was a poor bargain after all. Hey, win some and lose some.) 

Although the Americans and British did nothing to build up the educational system, they were remarkably successful in taking it down. The UN sponsored regime of sanctions particularly targeted civil servants, including school teachers. On a recent list of Baghdad salaries published on the BBC, teachers came absolutely bottom, well after street vendors. 

But history is not entirely history. In recent years, a large number of Iraqi refugees have been showing up in the UK (around 300,000 to date) and other countries speaking remarkably good English, and making an excellent case for regime change in Iraq. 

This was, of course, treated as so much plaintive whiinging on the part of so many "bogus asylum seekers" by the masters of war in the West until it began to occur to a group of Texas oilmen that there might be money in it. 

The war of pillage they now envisage will, of course, will create an even larger group of refugees. But refugees from a war of plunder are, alas, mere "economic migrants", particularly since they are fleeing, not fuel air bombs, but the instruments of their own liberation. 

The problem for the masters of war has been how to keep these refugees, many good speakers of English and all of them highly motivated learners of English, out of the UK, America, and other English speaking countries. This problem is particularly acute in the current context, because some of them (or some of their co-religionists) may resent the bombing of their country and seek revenge. 

The American answer is, of course, Orwellian--it is the SEVIS system which, after racial profiling of course, will electronically track all members of the suspect race/religion while they are on American soil. In this solution, we see the proud colonial-settler history of the United States at work: allow them in, and then let God sort 'em out. 

The British solution reflects a rather different tradition: the tradition of virginity tests at Heathrow airport (for Muslim brides), "language analysis" by (I'm ashamed to say) professional linguists who then (on extremely unreliable evidence which contradicts the most basic findings of socio-linguistics) permit the deportation of political refugees, and of course, the old tradition of language testing. 

Tim McNamara, who is one of the great lights of language testing in our profession, has just circulated a document in which he condemns the use of "language analysis" against Iraqi asylum seekers. You can read his work at: 

http://www-personal.une.edu.au/~hfraser/forensic/LingID.pdf 

And according to Bernard Spolsky (one of the early developers of the TOEFL and today one of the leading critics of standardized testing), the original purpose of the standardized Cambridge style tests was to close the "loophole" which Western universities inadvertently opened by allowing in fee-paying students from the lesser breeds without the law. 

In that sense, both the TOEFL and the Cambridge tests are, curiously, in the pre-psychometric tradition of essay-writing tests, which attempted to keep the rifraff out of the seats of higher learning, from which they might access the ruling class. Only in this case, it is a matter of keeping the riff-raff of the South from accessing the national borders of the rich North. 

Hardy's "Jude the Obscure" is, among other things, a tale of what happens when the apparent promise of advancement to good test-takers of the old system is taken as good coin. Spolsky's "Measured Words" (OUP) is a tale of what happens to the promise of higher education is given too much credit. And McNamara's document should be a warning to all Iraqis not to assume that the offer of political asylum, or any other offer by the war-mongers of the West, is made in good faith. 

McNamara begiins his document with the old story from the Bible (taken from Spolsky's book), about how refugees from a successful war of pillage by the Israelites were made to stand at a ford of the river called "Shibboleth" and say what the name of the river was. If they replied "Sibboleth", they were known to be enemies, and over two thousand were killed on the spot. It was, as Spolsky drily says, a high stakes, single-item, discrete point pronunciation test. Not a recipe for either validity or reliability, but a remarkably flexible, and wide-ranging cover for murder. 

dk1



	


	Group: dogme
	Message: 2969
	From: Robert.Buckmaster@b...
	Date: Mi Mrz 19, 2003 8:58 

	Subject: RE: Explaining ''grammar rules'' in FCE?


	Dear Matt,

Why is the class/book/course divided this way? Surely if you are using a
book it is best to balance out lessons with a bit of everything. It seems
that your other teacher has the power in this relationship. Take back some
power and demand to give 'balanced' lessons (if you have to cover the book
materials). Dividing up the book in advance is not a good way to share a
class as it is a strategy to avoid 'sharing'. You won't have to talk to the
teacher much, plan together or talk about the sts and their progress.
Besides lots of books have the grammar coming out of the texts. Dividing it
up this way is absurd.

(Glad you liked my book by the way)

Best wishes,

Rob

-----Original Message-----
From: mathewbrigham [mailto:mathewbrigham@y...]
Sent: Tuesday, March 18, 2003 4:56 PM
To: dogme@yahoogroups.com
Subject: [dogme] Explaining 'grammar rules' in FCE?


Hi guys, 

It is posing to be quite tricky doing the FCE course since I am 
sharing the course with another teacher and sharing "FCE Gold". 
Basically he says "I'll do that stuff and I'll leave you 'the 
grammar' and the writing" (he does Papers 1, 3 and 4 and I do 2 and 
3!!)

Now I am fine with the writing 'stuff' but I have such strong 
feelings against teaching the 'grammar mcnuggets' that I don't know 
how to approach it.

The exerices are so bitty..no substance..so particular and may not 
even be that useful ..what I am supposed to do tomorrow is questions 
and question tags. (From what I gather tags may be somewhat of a 
waste of time in the class...)but the class seems to be so focused 
on 'grammar' - 6 of the 8 are Oriental (Korean and Japanese) - they 
think they need more revision or understanding of rules - or at least 
that's what I feel - they all say "I need more/better grammar"

I get a bit nervous about the huge grammar explanation boxes - they 
don't get to the heart of the meaning..yet the students are probably 
expecting me to explain them..or say 'let's do relative clauses' and 
so on....It hasn't been a problem for me in the past but (I feel) 
they are expecting me to go through the structures (one of them is re-
taking FCE so has actually just had a dose of old-style grammar 
presentation)..should i be doing just that - 'going through the 
structures' is that gonna help them?

After reading Robert Buckmaster's 'ELT Verb' (very good 
incidentally!) - I felt more confident that students don't need to 
know rules, rather they need to know the conventions and the meaning 
of things..but these students are programmed to 'do' rules...so what 
to do?

If I make the exercise more dogme like, they may think "oh he's not 
being serious enough"...so I can't deviate too much from thie 
textbook.

I do plan to do some of the "conciousness raising" exercises that 
Scott wrote in G. Uncovered as I can see the use of those to 
them...but I can't see the use in doing grammar exercises when no 
need has been created! Or should I just swallow my pride and do the 
exercises.....?

The other teacher has been teaching for 12 years and has taught FCE 
many times before..I feel a bit intimidated by him and I know he 
thinks that mcnuggets of grammar are definitely the only real way to 
get them to understand!

if you have any suggestions about how to tweak the exercises I would 
be very grateful!!!

best wishes,

mathew
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	Group: dogme
	Message: 2970
	From: Dennis Newson
	Date: Mi Mrz 19, 2003 10:56 

	Subject: RE: Explaining ''grammar rules'' in FCE?


	Robert, an excellent reply to Mat, if I may say so. The exercise 
of power and the operation of hierarchical structures are 
written in to most pedagogical issues. This is especially true 
in the field of foreign language learning and the teaching of 
grammar. The assumptions of those in power mold the syllabus, 
choice of textbooks and the form and importance of tests and 
examinations.


Dennis



	


	Group: dogme
	Message: 2971
	From: guiripoet
	Date: Do Mrz 20, 2003 10:20 

	Subject: Harry Potter as input


	Hi everyone
Listening to me reading him Harry Potter books is a major slice of 
the English input my Spanish/Catalan/English-speaking six-year-old, 
Aidan, gets these days. 

Although the books are apparently well above his level, both 
cognitively asnd linguistically, his recall of the story, characters, 
infinitesimal details right down to individual words and phrases, is 
nothing short of astounding. And he can't get enough - it's 
integratively motivating! 

Also we use the readings as a springboard for discussion - talking 
about the plots and personages, and relating them to his everyday 
life. 

Then yesterday night when I was reading him the end of the fourth 
book it suddenly dawned on me - it's a roman à clef! The Dark Lord 
VOLDEMORT ('death wish' in Catalan) is really George Bush! And all 
his followers and acolytes (Rumsfeld, Blair, Aznar etc) are the dread 
DEATH EATERS!! And he's aiming for WORLD DOMINATION!! and to ENSLAVE 
us all to the DIRE DESIGNS of his EVIL WILL!!! and to INAUGURATE the 
DARK AGE of his ETERNAL RULE, where FREEDOM, JUSTICE and DEMOCRACY 
will be OUTLAWED, and his MALEVOLENT MIGHT will TRIUMPH FOREVER!!!! 

I didn't proceed to the speaking task, as I didn't want to frighten 
Aidan too much. 

Sweet dreams
Steve



	


	Group: dogme
	Message: 2972
	From: james trotta
	Date: Do Mrz 20, 2003 10:40 

	Subject: Re: Harry Potter as input


	If you're like me, you have a few students who are reading Harry Potter in English. They may need some help understanding certain expressions, or Hagrid's speech or whatever. To help my students I added a message board to my website: http://www.eslgo.com/forum/harryp/index.cgi
The website itself is a work in progress, but the message board is fully functional. It should help students increase their comprehension of harry Potter and it should help them examine linguistic elements that they're ready for (presuming they're reading Harry Potter for fun and not as an assignment).
guiripoet <guiripoet@y...> wrote:Hi everyone
Listening to me reading him Harry Potter books is a major slice of 
the English input my Spanish/Catalan/English-speaking six-year-old, 
Aidan, gets these days. 

Although the books are apparently well above his level, both 
cognitively asnd linguistically, his recall of the story, characters, 
infinitesimal details right down to individual words and phrases, is 
nothing short of astounding. And he can't get enough - it's 
integratively motivating! 

Also we use the readings as a springboard for discussion - talking 
about the plots and personages, and relating them to his everyday 
life. 

Then yesterday night when I was reading him the end of the fourth 
book it suddenly dawned on me - it's a roman ?clef! The Dark Lord 
VOLDEMORT ('death wish' in Catalan) is really George Bush! And all 
his followers and acolytes (Rumsfeld, Blair, Aznar etc) are the dread 
DEATH EATERS!! And he's aiming for WORLD DOMINATION!! and to ENSLAVE 
us all to the DIRE DESIGNS of his EVIL WILL!!! and to INAUGURATE the 
DARK AGE of his ETERNAL RULE, where FREEDOM, JUSTICE and DEMOCRACY 
will be OUTLAWED, and his MALEVOLENT MIGHT will TRIUMPH FOREVER!!!! 

I didn't proceed to the speaking task, as I didn't want to frighten 
Aidan too much. 

Sweet dreams
Steve
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	Group: dogme
	Message: 2973
	From: Robert.Buckmaster@b...
	Date: Do Mrz 20, 2003 10:51 

	Subject: RE: Harry Potter as input


	Be careful. JK Rowling is very quick with her lawyers and has refused to
license Harry for any educational purposes anywhere, anytime, ever. Strange
coming from an ex English teacher who probably (allegedly) made a few dodgy
photocopies in her time.

Rob B



	


	Group: dogme
	Message: 2974
	From: Justin Ehresman
	Date: Do Mrz 20, 2003 2:42 

	Subject: Re: Harry Potter as input


	What is this crap for email? I'm a little disturbed that such things are being posted on a website which is supposed to be dedicated to English teaching/learning. I thought we were beyond this?

Justin
guiripoet <guiripoet@y...> wrote:Hi everyone
Listening to me reading him Harry Potter books is a major slice of 
the English input my Spanish/Catalan/English-speaking six-year-old, 
Aidan, gets these days. 

Although the books are apparently well above his level, both 
cognitively asnd linguistically, his recall of the story, characters, 
infinitesimal details right down to individual words and phrases, is 
nothing short of astounding. And he can't get enough - it's 
integratively motivating! 

Also we use the readings as a springboard for discussion - talking 
about the plots and personages, and relating them to his everyday 
life. 

Then yesterday night when I was reading him the end of the fourth 
book it suddenly dawned on me - it's a roman à clef! The Dark Lord 
VOLDEMORT ('death wish' in Catalan) is really George Bush! And all 
his followers and acolytes (Rumsfeld, Blair, Aznar etc) are the dread 
DEATH EATERS!! And he's aiming for WORLD DOMINATION!! and to ENSLAVE 
us all to the DIRE DESIGNS of his EVIL WILL!!! and to INAUGURATE the 
DARK AGE of his ETERNAL RULE, where FREEDOM, JUSTICE and DEMOCRACY 
will be OUTLAWED, and his MALEVOLENT MIGHT will TRIUMPH FOREVER!!!! 

I didn't proceed to the speaking task, as I didn't want to frighten 
Aidan too much. 

Sweet dreams
Steve
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	Group: dogme
	Message: 2975
	From: jmaguire@p...
	Date: Do Mrz 20, 2003 6:29 

	Subject: RE: Harry Potter as input


	While we're quibbling, I suggest the expression below would be
less imprecise as "teacher of English" - just to avoid localisms.

Regards,

Tom

> Be careful. JK Rowling is very quick with her lawyers and has
refused to
> license Harry for any educational purposes anywhere, anytime,
ever. Strange
> coming from an ex English teacher who probably (allegedly)
made a few dodgy
> photocopies in her time.
> 
> Rob B
> 
> ------------------------ Yahoo! Groups Sponsor
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to:
dogme-unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/ 
> 
> 
>



	


	Group: dogme
	Message: 2976
	From: Dennis Newson
	Date: Do Mrz 20, 2003 5:32 

	Subject: Re: Harry Potter as input


	I found Steve's posting moving, containing shared insights into 
learning, literature and life and greatly dislike postings that 
rudely describe someone else's messages as "crap".


Dennis



	


	Group: dogme
	Message: 2977
	From: lifang67
	Date: Do Mrz 20, 2003 11:45 

	Subject: Overcoming the Arbitrariness of Vocabulary


	Consider the following two sets of two questions:

a) What's your name?
b) What's the date?

a) How are you?
b) How's the weather?

Grammatically, of course, they are as similar as "Good day" (Hello) 
and "Good night" (Goodbye). But functionally they are as different as 
night and day.

In one case, you can repeat the question with as many learners as you 
care to (as will tolerate it) and the answers will be (should be) non-
redundant, and fodder for inter-subjectivity and S-S exchanges and 
comparisons. In the other, if you repeat the question with more than 
one learner, the learners will know you couldn't care an XXXX about 
the answer, and so you'd better find another topic soon.

Like Scott's proverbial pebble which starts an avalanche, from this 
basic distinction/decision, gigantic consequences flow.

One of my grad students is finishing a thesis on the effect of 
knowing the children's names on classroom discourse. Quantitatively, 
there are few surprises: a lot less use of "YOU" and a lot of use of 
names.

Qualitatively, there are some big surprises though. I initially 
thought that because of this distinction, there were going to be a 
lot more T-S interactions, and the "episodes" would last longer. That 
is, there would be more turns per topic, and fewer changes of topic, 
because more follow-ups, more student initiative, more negotiation 
and more cross-talk.

In fact, there seem to be fewer turns per topic. And when we looked 
at the transcripts last night we discovered that there was an 
overall "smoothness" to the lesson which really didn't happen when 
the teacher didn't know the names (same lesson, same teacher, 
different kids). When the teacher knows the kids, there is 
less "Huh?", less repetition, less explanation and a lot less 
classroom instructions.

We forgot an absolutely KEY variable! If the teacher knows the kids, 
then the kids know the teacher. And the kids can guess what the 
teacher's going to do. So the lesson goes smoother.

Now, I could have avoided this silly mistake if I'd just looked more 
carefully at Minsuk's field notes. She SAYS that the class where she 
knows the names gives her energy, and the other ones (because she has 
many of these this term; the Korean government is farming out English 
classes to so-called "specialist" teachers) make her tired.

I realize we've chewed over this one a bit before, so count this one 
a footnote. A colleague of mine (non-Korean speaking) is having 
trouble memorizing names, and so gives her vocabulary class the task 
of inventing and teaching her a good mnemonic for a partner's name. 
For example, one student said of her partner "Yo-hee" that she was so 
sexy that when she walks down the street, the boys all go "Yo" and 
she has to answer "hee-hee-hee!" (Sorry--this works better in an 
Asian context). 

I know the students very well, and Yeo-hi is quite pretty, but not at 
all the grist of wolf-whistles. In other words, the mnemonic is 
fairly arbitrary (as indeed her name probably was to her parents when 
she was christened) and created in a rather "bottom up" fashion. The 
partner started with the sound and made an association, and then 
tried to "glue" it to poor Yeo-hi and make it stick.

And of course this is the same process that a lot of our vocabulary 
teaching tricks use (some of these are now included in learner 
training: think of a phonological association in your first language, 
and then try to remember the word that way). It's all about 
overcoming the arbirariness of the matches between word and meaning. 

In Vygotskyan terms, these systems are slow and cumbersome because 
they are second-order symbolism; they make "Yeo-hi" a symbol or 
another symbol which is a symbol for Yeo-hi. In the same way, writing 
is a "second-order" symbol, because it stands for speech. The task of 
learning names (and, indeed, vocabulary) is a double one. First, 
overcome the arbitrariness of the form-function fit. Then, in a 
sense, re-arbitrarize it by "collapsing" (or, Vygotsky would 
say, "folding") the intermediate layer of symbolism.

Fiona once remarked that this arbirariness is a key part of 
Saussure's view of language (and probably related to the godlessness 
of the late nineteenth century). Yes, but it's an aspect of "langue", 
not "parole".

dk1

PS: Second the motion, Dennis. 

Justin, just a moment. Let me point out that Steve's mail is ON 
topic, because it has to do with providing input to children (and so 
were mine, because they had to do with the political victimization of 
Arab learners of English). Your mail, on the other hand, is not about 
his topic at all, but merely about your own annoyance with his 
politics. Thus your mail is off topic.

Like the Hong Kong flu, there's a lot of this kind of reasoning 
around these days. Iraq must be annihilated, if necessary with 
weapons of mass destruction, in order to do away with weapons of mass 
destruction (cunningly disguised as date palms). Iraq is both weak 
enough to attack with less than half the men used in 1991 and strong 
enough to be a far greater threat than it was then. Both of these 
cannot be true, any more than Steve's message can be off topic, and 
your message can be on.

d



	


	Group: dogme
	Message: 2978
	From: Dennis Newson
	Date: Fr Mrz 21, 2003 4:51 

	Subject: Re: Overcoming the Arbitrariness of Vocabulary


	"What's your name?"

My first reaction to this bit of language is the question: 
"Would it occur anywhere except in a certain kind of TEFL/TESL 
lesson/textbook?". Surely it is structurespeak, an example 
invented to illustrate a structure. If I try to imagine a 
context for it (not a very good way of getting at actually 
occuring language with all those massive data banks around) , I 
can only think of a short-tempered sergeant to a new recruit or 
an angry teacher:


"What's your name, solider!"
"What's your name, boy!"


Dennis



	


	Group: dogme
	Message: 2979
	From: Justin Ehresman
	Date: Fr Mrz 21, 2003 6:54 

	Subject: Harry Potter Truce?


	sorry for using the #c# word... I'm usually not the type to revert to such measures... but I really do think that personal political views should be shared on other forums where it is explicity welcome. I love reading the postings on teaching/learning/students/problems etc. Believe me. I was just a little offended by one person using the platform as a political soapbox. I don't strut my views of world events for anyone on this forum out of respect. I expect the same respect from the other members or am I really out of bounds with this one?

Truce?

Justin
Dennis Newson <dnewson@u...> wrote:I found Steve's posting moving, containing shared insights into 
learning, literature and life and greatly dislike postings that 
rudely describe someone else's messages as "crap".


Dennis


Yahoo! Groups SponsorADVERTISEMENT

To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 


==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================


---------------------------------
Do you Yahoo!?
Yahoo! Platinum - Watch CBS' NCAA March Madness, live on your desktop!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2980
	From: jmaguire@p...
	Date: Fr Mrz 21, 2003 6:50 

	Subject: Re: Overcoming the Arbitrariness of Vocabulary


	Hello All,

I agree with Dennis that this is teachspeech and pretty remote
from common conversation.

The scholarly references below are also sharply contarsted by
the sexist "wolf-whistle" anecdote. (I always suspected that
academics view others as subjects for investigation rather than
rounded individuals... am I proven right?)

On a lighter note, you can turn a couple of the questions below
into a creative little speaking game by repeating them to the
same student and requiring a different answer each time. It is a
way to get students "speaking" in a safe context.

Regards,

Tom

> Consider the following two sets of two questions:
> 
> a) What's your name?
> b) What's the date?
> 
> a) How are you?
> b) How's the weather?
> 
> Grammatically, of course, they are as similar as "Good day"
(Hello) 
> and "Good night" (Goodbye). But functionally they are as
different as 
> night and day.
> 
> In one case, you can repeat the question with as many learners
as you 
> care to (as will tolerate it) and the answers will be (should
be) non-
> redundant, and fodder for inter-subjectivity and S-S exchanges
and 
> comparisons. In the other, if you repeat the question with
more than 
> one learner, the learners will know you couldn't care an XXXX
about 
> the answer, and so you'd better find another topic soon.
> 
> Like Scott's proverbial pebble which starts an avalanche, from
this 
> basic distinction/decision, gigantic consequences flow.
> 
> One of my grad students is finishing a thesis on the effect of 
> knowing the children's names on classroom discourse.
Quantitatively, 
> there are few surprises: a lot less use of "YOU" and a lot of
use of 
> names.
> 
> Qualitatively, there are some big surprises though. I initially 
> thought that because of this distinction, there were going to
be a 
> lot more T-S interactions, and the "episodes" would last
longer. That 
> is, there would be more turns per topic, and fewer changes of
topic, 
> because more follow-ups, more student initiative, more
negotiation 
> and more cross-talk.
> 
> In fact, there seem to be fewer turns per topic. And when we
looked 
> at the transcripts last night we discovered that there was an 
> overall "smoothness" to the lesson which really didn't happen
when 
> the teacher didn't know the names (same lesson, same teacher, 
> different kids). When the teacher knows the kids, there is 
> less "Huh?", less repetition, less explanation and a lot less 
> classroom instructions.
> 
> We forgot an absolutely KEY variable! If the teacher knows the
kids, 
> then the kids know the teacher. And the kids can guess what the 
> teacher's going to do. So the lesson goes smoother.
> 
> Now, I could have avoided this silly mistake if I'd just
looked more 
> carefully at Minsuk's field notes. She SAYS that the class
where she 
> knows the names gives her energy, and the other ones (because
she has 
> many of these this term; the Korean government is farming out
English 
> classes to so-called "specialist" teachers) make her tired.
> 
> I realize we've chewed over this one a bit before, so count
this one 
> a footnote. A colleague of mine (non-Korean speaking) is having 
> trouble memorizing names, and so gives her vocabulary class
the task 
> of inventing and teaching her a good mnemonic for a partner's
name. 
> For example, one student said of her partner "Yo-hee" that she
was so 
> sexy that when she walks down the street, the boys all go "Yo"
and 
> she has to answer "hee-hee-hee!" (Sorry--this works better in an 
> Asian context). 
> 
> I know the students very well, and Yeo-hi is quite pretty, but
not at 
> all the grist of wolf-whistles. In other words, the mnemonic is 
> fairly arbitrary (as indeed her name probably was to her
parents when 
> she was christened) and created in a rather "bottom up"
fashion. The 
> partner started with the sound and made an association, and then 
> tried to "glue" it to poor Yeo-hi and make it stick.
> 
> And of course this is the same process that a lot of our
vocabulary 
> teaching tricks use (some of these are now included in learner 
> training: think of a phonological association in your first
language, 
> and then try to remember the word that way). It's all about 
> overcoming the arbirariness of the matches between word and
meaning. 
> 
> In Vygotskyan terms, these systems are slow and cumbersome
because 
> they are second-order symbolism; they make "Yeo-hi" a symbol or 
> another symbol which is a symbol for Yeo-hi. In the same way,
writing 
> is a "second-order" symbol, because it stands for speech. The
task of 
> learning names (and, indeed, vocabulary) is a double one. First, 
> overcome the arbitrariness of the form-function fit. Then, in a 
> sense, re-arbitrarize it by "collapsing" (or, Vygotsky would 
> say, "folding") the intermediate layer of symbolism.
> 
> Fiona once remarked that this arbirariness is a key part of 
> Saussure's view of language (and probably related to the
godlessness 
> of the late nineteenth century). Yes, but it's an aspect of
"langue", 
> not "parole".
> 
> dk1
> 
> PS: Second the motion, Dennis. 
> 
> Justin, just a moment. Let me point out that Steve's mail is ON 
> topic, because it has to do with providing input to children
(and so 
> were mine, because they had to do with the political
victimization of 
> Arab learners of English). Your mail, on the other hand, is
not about 
> his topic at all, but merely about your own annoyance with his 
> politics. Thus your mail is off topic.
> 
> Like the Hong Kong flu, there's a lot of this kind of reasoning 
> around these days. Iraq must be annihilated, if necessary with 
> weapons of mass destruction, in order to do away with weapons
of mass 
> destruction (cunningly disguised as date palms). Iraq is both
weak 
> enough to attack with less than half the men used in 1991 and
strong 
> enough to be a far greater threat than it was then. Both of these 
> cannot be true, any more than Steve's message can be off
topic, and 
> your message can be on.
> 
> d
> 
> 
> 
> ------------------------ Yahoo! Groups Sponsor
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to:
dogme-unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/ 
> 
> 
>



	


	Group: dogme
	Message: 2981
	From: Sue Murray
	Date: Fr Mrz 21, 2003 10:13 

	Subject: overcoming the arbitrariness of vocabulary


	excuse me because this will be rather irrelevant and not very useful to anyone, but I never have time to post at the moment, and things being so busy, plus all this war which seems to be being turned into a peep show, and I need some light relief, though don't worry I've not got much time.

'What's your name' ....
(oh god reminds of all those Cambridge speaking tests I've got to do tomorrow - and there's another sad context Dennis ......! but I think dk was with you there, and meant exactly that - it's illustrative of the type of 'question'/formula that is used and reused and continually 'reinvented' in TEFL; and not all of them are quite so obvious, they can be insidious .....)

at the same time, a month or so back one class spent a whole lesson talking about names, and mostly their own names; variously: what they were called as a child, what they didn't like being called and why, how they feel about their name/s, what they would have preferred to have been called and why, who they were named after, who calls them what then and now, their nicknames - some with a rich and continuing history of nicks, and so on; it all started from them and came from them and one thing led to another though - no one ever asked 'what's your name'; and of course we all know each other (quite well as it happens) - but there was a lot about each other's names and how we felt about them and their (hi)stories etc that we didn't know!

and just thinking, a classroom context where I DO ask for names is team games - what's your team/squad called, what's the name of your team/squad. The names are ever changing as are the composition of and numbers in the teams; and the naming is always important to students, as well as creative and collaborative.

I know all this is off the point, but on the point of vocabulary learning and 'the arbitrariness of the matches between word and meaning', I often feel a lot of the procedures and discussions (including those in a recently published and vigorously marketed new course book) about 'introducing' or 'teaching' vocabulary largely tend to move away from, rather than towards, helping learners; (and mnemonics are frequently crutches rather than scaffolds?) And it all looks good and extremely efficient and logical language-wise, rather than learner-wise ......

But perhaps what I'm really trying to say is that it seems to 'have to be' (according to conventional/received teaching practice) principally the teacher (or course book or syllabus) that decides what 'new' vocabulary will/should be introduced, and how/when to introduce it, and how to help learners learn it, and when/how to 'test' it. (Is it only me who pinches myself at all this to make sure I'm not dreaming??)

I confess I've almost totally given up 'introducing' or 'teaching' language, at least in the traditional pre-ordained sense, to adults - they are quite capable of knowing what they want and asking about what they need, (and of course I follow this and am careful to reuse and highlight new 'friends' whenever appropriate), and so they deliciously foil any well-meaning teacherly efforts I might have had for them to do otherwise (any 'lesson plans' I've dutifully - even sometimes beautifully - done get dumped outright, and if on odd perverse occasions I use them, I always wish I hadn't ...); and I can see they learn and remember far more that way - their way; which may not be, at the end of the day/term/course whatever, so very different from 'mine', but it's better and it means they really do learn. With kids and young learners it's basically the same, and they honestly seem to learn more that way. I'm not gonna decide they should be learning word a before word b, or word c instead of d, or that they should be learning x y z when they couldn't care less about them. 

and a rather banal - but in the circs fruitfully exploited and enjoyed - activity the other day could be a sort of everyday, even course book relatable, example; there's an unusually interesting picture in a young teenage coursebook from years back which - shamefully.... - we have scanned copies of for teachers to use, because it's always been popular. It's a picture of a house, with the outside walls missing so you can see what's going on in every room. And there's a big garden, and people in the grounds and also in the road; nothing spectacular, but well designed and drawn and colourful. Give you 3 guesses (hell, you won't need more than one!!) what it's usually used for/intended to be used for. 

So far so bad. But it is a picture which tells a story, sort of thing. I tried it out with young learners the other day, not really knowing what direction we would take or even if there would be one; they had five minutes to look at the picture and remember what they could. Then in groups they pooled their recall and wrote down what they could remember, thought, noticed; the results were amazingly rich (as well as language rich - as opposed to the 'intended' stuff like, 'the boy in the bathroom is brushing his teeth', 'the children in the living room are watching tv', 'the old man is drinking tea in the garden' and so on ....); not only that, but they were so into the task it was great to just 'spectate' and feel the buzz when I wasn't assisting them with confirmation or extra help about how to say something they wanted to say. So we moved onto another, similar, tack; after sharing all the stuff they'd come up with, I did focus just a tad on the progressive form, with three examples to the board; the third began with a question mark - that 'old man' in the garden; so, 'question mark is drinking tea in the garden'. we're sort of back to 'names' again in a way I suppose .... WHO is he?? (and WHO is the boy in the bathroom, etc) There are seventeen people in and around the house - who are they, what are their relationships to each other, how many families, friends, etc??? Each group then decided 'who was who', and created the web of relationships, reasons for being there, and even where some characters were going/what they were going to do next/how they felt; (btw, some groups gave personal names to the characters, some didn't!)

Although this was a far more imposed and structured type of lesson compared to what usually happens, it was at least a structure in which there was freedom to decide and want to know (or not - but as they did, it followed through!), and what came out was far more than what went in ......(and I also think that an at least as good a relationship with the progressive was begun than if it had been drummed into or force fed them; we had only 'officially' met the progressive a week or so before, when one boy had won a quiz to go on a trip to Parliament in Rome, and so, 'Antonio's going to Rome on Monday!' was part of our initial 'news headlines' that day) And the extensive vocab they were coming out with - whether new, newish, or familiar - was *theirs* (not mine, not a course book's, not a syllabus's, not even a corpus's .... )

Perhaps arbitrariness is drastically reduced when the meaning is .... meaning; and when the meaning is .... the learners' own.....???

Sue







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2982
	From: lifang67
	Date: Sa Mrz 22, 2003 2:17 

	Subject: Thou Shalt Not Say ''Thou Shalt Not Say''


	Thanks, Sue. Disclaimers and deviations aside, you always DO get the 
point and get it out better than anybody on this list, even if 
Diarmuid said so.

The other day we were talking about Vygotsky's work with deaf mutes, 
and his remark that lip-reading leads to "dead speech" for the 
totally deaf. Without really thinking, I went and told everybody to 
go watch "Children of a Lesser God". I guess I was thinking of the 
inability of the deaf-from-birth main character to understand what 
sound was, much less find it meaningful. 

Trying to learn the links between words and sounds was just a dead 
end for her. It was as if you and I were trying to learn the link 
between sounds and entirely imaginary objects in the fourth 
dimension. (Come to think of it, a lot of language learning is a bit 
like this.)

But my grads got something very different out of it. They remembered 
the sex scenes (when I watched the movie I used these to correct 
homework), and decided that it was a pretty ordinary tale of a good 
man saving a bad woman (!!!). I tried to talk about where the teacher 
of deaf mutes has to repeat everything his mute lover says to him so 
that we, the hearing audience, can understand what's going on and 
draw comparisons with teacher discourse (repetition for the benefit 
of hearers who are not the addressee). Nobody had noticed it, and 
nobody thought it was odd. We were watching very different movies.

Such is vocabulary learning, or at least vocab memorization. If we 
learn words through experiences (or at least remember them that way) 
then the meanings of words is going to be more or less NON-arbitrary. 
But for that very reason, the meanings are going to be slightly 
different for each person. Thus the word "appreciate" for me is going 
to be tied up with bull's penis, and for other people it may be tied 
up with a a rather dry example in a vocabulary book. Each word is 
(and should be within limits) a miniature Rashomon.

All of which is what Tom would call a rather "academic" way of 
rephrasing what Sue said. But Sue did get ONE thing wrong. I really 
don't tell my teachers what to say. My teachers tell me what they 
say, and what they say is, in fact, "What's your name?" You may 
imagine that the words never occur in conversation (although they 
most certainly do), and you may imagine that they only occur once in 
the course of a class, but some of my teachers teach eight hundred 
students a week and the question is CONSTANTLY on their lips.

The same thing is true of the "sexist" anecdote about Yeo-hi. I don't 
tell people what to say, Tom. They tell me what they say, and the 
words they use reflect their consciousness. My job is not to change 
that consciousness; I am naive enough to believe that if it is well 
expressed, and if it communicates with other consciousnesses 
sufficiently, some change (which I can't really predict) will come 
about in and of itself. After all, that which is open to 
interpretation may also be open to change.

My wife had to go through a long rather self-indulgent period of 
reading literature as a set of "moral tests" (along the line of "Are 
you a good girlfriend/boyfriend?", only more "Is Rochester a good 
boyfriend for Jane?") before she could learn that literature is not a 
substitute for feeling morally superior to real people (principally 
me, as a matter of fact). That it has other functions.

We language people have committed the same sin, perhaps even more 
recklessly. We have to go through a long self-righteous period of 
linguistic prescriptivism (Say "teacher of English" and not "English 
teaacher" or "Say "tell me your name please" and not "What's your 
name?"). This period is often punctuated by exclamations of "But I 
would never say that!" or "But that would never occur in a 
conversation". 

We eventually realize that what WE would say, and indeed what native 
speakers say in conversation is largely irrelevant to the learners 
and to the classroom. Language, like literature, has other functions. 
It is not all, or even principally, about imparting a sense of 
superiority.

Having lost that particular ground from prescriptivism, we then shift 
to teaching methods: "listen and repeat" is a waste of time, don't 
read aloud, don't show the kids videos and so on. I am not attempting 
to justify any of these practices (although I think they are ALL 
perfectly justifiable in some circumstances and completely insane in 
others). I am arguing that the same principle holds. 

The way I teach, and indeed the way that native speakers teach in 
classrooms is largely irrelevant to my learners and my classrooms. My 
teacher education, like my language teaching, is not all, or even 
principally, about imparting "superior" practices. Sometimes it's 
just a matter of understanding and appreciating what was there in the 
first place.

So if the way I teach and the way you teach is not relevant to the 
way they teach, what is relevant? What is relevant, I hate to say, is 
the way they teach. Their language. Right now, that includes things 
like "What's your name?" and "How's the weather?"

For me, it's a GOOD starting point, not only because it's THEIR 
classroom language, but because, as I said, I think these questions 
are different in precisely the ways I want to talk about. T-Somebody 
vs. T-Everybody. Looking at questions from the Teacher End, and 
looking at them from the Learner End.

An example (many of the things Sue thinks are digressive are really 
just wonderful examples). The other day I showed them how to devolve 
language T-S, S-T, S-S, like this:

T: what's your name?
S: Jo Min-chong
T: What's MY name? Ask me!
S: What's your name?
T: Good. My name's David. What's HER name? Ask her!
S: What's your name? etc.

I gave them homework--they had to use this "machine" to generate a 
list of 12 questions (because four topics x T-S, S-T, S-S). I then 
said this was a bit mechanical, kind of a question making MACHINE, 
and it might be more fun to work on it from the ANSWER end. So they 
can get the same effect, and rather more, if they come to school with 
four OBJECTS (Breakfast Menu, Subway Map showing ways to school, 
Clock showing rising times, thermometer showing mood....) They DO the 
same thing. But then they use the elements to pool and compare 
answers, and create even more language. 

One of my students it was who pointed out to me that THIS way is far 
more effective for differentiating questions in which the answer was 
non-redundant no matter how often you repeat the question. You can, 
theoretically, draw up a list of questions that says something 
like "How's the weather? Ask me!". But you can't pool different 
answers that way. And of course that is the distinction I really want 
to look at.

These ways of looking at their languge are, in fact, relevant BOTH to 
their actual classroom language, AND dogmetic principles. "What's 
your name?" is (in an elementary school class, anyway) a good example 
of the principle of "show and tell", "every child has a different 
example", and "put the wholes before the parts". All good dogmetic 
principles. Good because they are dogmetic. And relevant because they 
are principles.

There is a very good reason why this list started off with a kind of 
spoof "Ten Commandments". It was a recognition that people begin 
thinking about teaching in very prescriptivist terms: "Thou shalt 
nots". I initially wanted to end the ten commandments with something 
like, "Thou Shalt Not Make Commandments". On second thought, I think 
the way Scott did it, by ending with a commandment which we all must 
break sometimes, is a more subtle and ingenious way of blowing this 
approach wide open.


dk1



	


	Group: dogme
	Message: 2983
	From: Tom Maguire
	Date: Fr Mrz 21, 2003 8:54 

	Subject: Re: Thou Shalt Not Say ''Thou Shalt Not Say''


	Hello All,

En/Na lifang67 ha escrit:

snip...

> We language people have committed the same sin, perhaps even more
> recklessly. We have to go through a long self-righteous period of
> linguistic prescriptivism (Say "teacher of English" and not "English
> teaacher" or "Say "tell me your name please" and not "What's your
> name?"). This period is often punctuated by exclamations of "But I
> would never say that!" or "But that would never occur in a
> conversation".

snip...

> 
> dk1

Just to clear up that the phrase "teacher of English" is not principally
a linguistic question but the suspicion of cultural ignorance: the
confusion between being English and being a teacher of the language. It
is part of the bigger cultural confusion that England is The United
Kingdom or that the British are the English. 

I think that as teachers of the language we should be aware of its
background(s) and not fall into the simplicity of equating numbers or
power with linguistic rights. (What was that about NO WAR?)

Regards,

Tom

-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2984
	From: Adrian Tennant
	Date: Sa Mrz 22, 2003 9:11 

	Subject: Re: Thou Shalt Not Say ''Thou Shalt Not Say''


	Dear Tom,

Would you say 'Teacher of Maths'? or 'Teacher of Chemistry'?

I fear not!

Dr Evil




----- Original Message -----
From: "Tom Maguire" <jmaguire@p...>
To: <dogme@yahoogroups.com>
Sent: Friday, March 21, 2003 8:54 PM
Subject: Re: [dogme] Thou Shalt Not Say 'Thou Shalt Not Say'


> Hello All,
>
> En/Na lifang67 ha escrit:
>
> snip...
>
> > We language people have committed the same sin, perhaps even more
> > recklessly. We have to go through a long self-righteous period of
> > linguistic prescriptivism (Say "teacher of English" and not "English
> > teaacher" or "Say "tell me your name please" and not "What's your
> > name?"). This period is often punctuated by exclamations of "But I
> > would never say that!" or "But that would never occur in a
> > conversation".
>
> snip...
>
> >
> > dk1
>
> Just to clear up that the phrase "teacher of English" is not principally
> a linguistic question but the suspicion of cultural ignorance: the
> confusion between being English and being a teacher of the language. It
> is part of the bigger cultural confusion that England is The United
> Kingdom or that the British are the English.
>
> I think that as teachers of the language we should be aware of its
> background(s) and not fall into the simplicity of equating numbers or
> power with linguistic rights. (What was that about NO WAR?)
>
> Regards,
>
> Tom
>
> --
> Carpe Diem.
> -Visit Nlp in Education http://www.xtec.es/~jmaguire
> -Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
> -Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 2985
	From: Tom Maguire
	Date: Fr Mrz 21, 2003 9:21 

	Subject: New Magazine


	Hello,

Some more of you may be interested in the new magazine dealing with
self-understanding. It is published in paper and online at:
www.nurturingpotential.net

Regards,

Tom
-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2986
	From: Tom Maguire
	Date: Fr Mrz 21, 2003 9:36 

	Subject: Re: Thou Shalt Not Say ''Thou Shalt Not Say''


	En/Na Adrian Tennant ha escrit:
> 
> Dear Tom,
> 
> Would you say 'Teacher of Maths'? or 'Teacher of Chemistry'?
> 
> I fear not!
> 
> Dr Evil

Hello Adrian and All,

That's off the point. The argument is not linguistic, as you can see
below.

However, now that you ask, I have no objection to accepting either of
the quoted phrases as correct English.

Regards,

Tom


> ----- Original Message -----
> From: "Tom Maguire" <jmaguire@p...>
> To: <dogme@yahoogroups.com>
> Sent: Friday, March 21, 2003 8:54 PM
> Subject: Re: [dogme] Thou Shalt Not Say 'Thou Shalt Not Say'
> 
> > Hello All,
> >
> > En/Na lifang67 ha escrit:
> >
> > snip...
> >
> > > We language people have committed the same sin, perhaps even more
> > > recklessly. We have to go through a long self-righteous period of
> > > linguistic prescriptivism (Say "teacher of English" and not "English
> > > teaacher" or "Say "tell me your name please" and not "What's your
> > > name?"). This period is often punctuated by exclamations of "But I
> > > would never say that!" or "But that would never occur in a
> > > conversation".
> >
> > snip...
> >
> > >
> > > dk1
> >
> > Just to clear up that the phrase "teacher of English" is not principally
> > a linguistic question but the suspicion of cultural ignorance: the
> > confusion between being English and being a teacher of the language. It
> > is part of the bigger cultural confusion that England is The United
> > Kingdom or that the British are the English.
> >
> > I think that as teachers of the language we should be aware of its
> > background(s) and not fall into the simplicity of equating numbers or
> > power with linguistic rights. (What was that about NO WAR?)
> >
> > Regards,
> >
> > Tom
> >
> > --
> > Carpe Diem.
> > -Visit Nlp in Education http://www.xtec.es/~jmaguire
> > -Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
> > -Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
> >
> >
> >
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/

-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2987
	From: Adrian Tennant
	Date: Sa Mrz 22, 2003 9:41 

	Subject: Re: Thou Shalt Not Say ''Thou Shalt Not Say''


	I don't see the 'Cultural Ignorance' more the pedantic nature of anyone who
is so picky.

Dr Evil



	


	Group: dogme
	Message: 2988
	From: Tom Maguire
	Date: Fr Mrz 21, 2003 10:28 

	Subject: Re: Thou Shalt Not Say ''Thou Shalt Not Say''


	Of course you don't see it. That's precisely why I am pointing it out.

BTW, I see you are down to the negative adjectives - so much for the
linguistic argument.

Regards,

Tom

En/Na Adrian Tennant ha escrit:
> 
> I don't see the 'Cultural Ignorance' more the pedantic nature of anyone who
> is so picky.
> 
> Dr Evil



	


	Group: dogme
	Message: 2989
	From: dombraham@a...
	Date: So Mrz 23, 2003 8:50 

	Subject: Re: Thou Shalt Not Say ''Thou Shalt Not Say''


	Would you say 'Teacher of Maths'? or 'Teacher of Chemistry'?


Surely the obvious point here is that chemistry teacher is not ambiguous 
while English teacher is (nationality or language?). The phrase 'teacher of 
English' is a simple way of avoiding ambiguity and is therefore of value in 
certain contexts.

Dominic Braham


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2990
	From: lifang67
	Date: So Mrz 23, 2003 11:21 

	Subject: Why Not "Why"


	Oh, dear, oh dear, oh dear!

A while ago I was asked for examples of "cockamamie NLP techniques". 
I did actually supply some: Jane Revell's breathing exercises, the so-
called "Precision" model, all sorts of "guided visualizations" (most 
people prefer their own fantasies), and the absolutely inexplicable 
ban that NLPists have on asking the perfectly good question "why" 
(supposedly it makes people defensive, and as we can see on this list 
the NLPers have much more effective ways of making people defensive).
But that was one of the mails that I put together that didn't post 
for some reason, and I couldn't be bothered to write it again.

But good examples come to those who wait, and here is an excellent 
one. For those of you who don't understand NLP, I should explain that 
one of the NLP techniques is to try to get the person you are 
mindfucking to acknowledge supposed ambiguities in what they are 
saying by asking "challenges" (but not the question "why" because 
that is too open ended and besides, as they acknowledge, it tends to 
give the game away). 

Instead of intersubjectivity, instead of trying to understand the 
whole picture (including the deliberate, indeed artistic, ambiguities 
of what people say), the NLPist will focus on some apparent ambiguity 
of which the speaker is apparently unaware. This has two advantages; 
first of all, it puts you firmly in control of the conversational 
agenda and second it puts the gist of what the other said on the 
backburner.

There is a really hilarious chapter in Harold Garfinkel's "Studies in 
Ethnomethodology" (Prentice-Hall 1967) where he tries to get his 
graduates to do this with their families at home, e.g.

GRAD: When you say fine, do you mean your health, or your mental 
state?
GRAD'S MOTHER: What's wrong with you? You know what I mean!

Several of the grads had to discontinue the experiment to avoid 
incidents of domestic violence, and at least one did permanent damage 
to her relationship with her boyfriend!

The problem, Tom, is that you have a firm grasp of the utterly 
obvious. Both Dr. Evil and were perfectly aware of the "ambiguity" 
you spotted, but neither of us is responsible for it or even 
particularly interested in it. "English Teacher" is, actually, what 
people say, even outside England, and they do manage to live with the 
ambiguity, including all of the hypothetical nefarious logical 
corollaries (strength in numbers, dominant culture, etc, etc) which 
you manage to attach. 

The same thing, by the way, holds true of your unpleasant comment on 
my alleged sexism, and your impertinent insinuation that I am 
an "academic" who only sees people and conversations as objects of 
inquiry and will not recognize them in the round. Yes, I am aware of 
all these potential meanings, and no, I am not responsible for them 
and I will not be bullocked into taking responsibility for them.

And now a question for you. When I was in my twenties I was briefly 
the object of a political misunderstanding which led to my being 
locked up in a Baath'ist prison (Syria, not Iraq) for about two 
months and subject to daily interrogations, threats, and even a mock 
execution. During the whole two months, I was asked many many 
questions, but I do not ever remember being asked one which began 
with "why"? Why not?

dk1



	


	Group: dogme
	Message: 2991
	From: Fiona M
	Date: Mo Mrz 24, 2003 1:55 

	Subject: what''s in a name?


	Look. Does it matter? Teacher of English, English teacher, TEFL teacher...it's your job, call yourself what you want! I'm a Scot, so I'll choose for myself which I want to be of the above; it boils down to the same, and faffing about discussing it is not going to improve my classroom relationships or my students' learning. 

As for "people say....." , they do indeed, but thankfully where I live and work, they say Teacher of English, otherwise I'd be a member of ETA, not TEA............not something I'd be putting on my CV.


irked.
fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2992
	From: Dennis Newson
	Date: Mo Mrz 24, 2003 5:29 

	Subject: Variety not lingusitic-driven


	Dear Teacher of English, English teacher, TEFL teacher, TESL 
teacher, she or he who earns money by helping others to learn 
the *American, *Australian, *Canadian, English or *New Zealand 
language (with apologies to anyone I've not mentioned)...

* ex-colonial not native language, of course

I'd be very interested to hear your comment on the following - 
an early morning thought.

Though our main professional aim is to enable our learners to 
progress in their understanding and use of English, when we are 
not preparing directly for tests and examinations most of us in 
fact think of lessons not in linguistic terms but in terms of 
variety, enjoyment, absorbtion. Will the learners be fully 
absorbed? Is there an imaginative task to be set? Will the 
lesson be varied enough to avoid boredom? Will the forthcoming 
lesson be enjoyable - both for teacher and learners? Is there 
enough group and pair work? Will the time seem to pass quickly? 
Is there a poem to be used or a song to be sung? Have I a few 
jokes up my sleeve?

Dennis



	


	Group: dogme
	Message: 2993
	From: Jay Schwartz
	Date: Mo Mrz 24, 2003 8:19 

	Subject: what''s in a name? / variety / exam classes


	Re: Dennis's welcome 'morning thought: 

Enter the radical behaviorist: "I have a few comments, but they're a bit shocking...."

Seriously, like Fiona, I'm much less concerned about whether I'm called an English Teacher or Teacher of English, though I prefer the latter because personally .... the term 'English Teacher' conjures up memories of horrid composition and (English) literature teachers I had in jr. high school.

But it was true even then that my favorite 'English Teacher' really pushed the envelope in terms of fostering in us not only the element of creativity but also the security to really experiment with our writing. Sadly, in a religious private school - she didn't last too long. But of all my teachers she was certainly the most inspiring and memorable.

In this light, there is something in my teaching I've recently re-thought regarding essay & composition writing. In the effort of getting students to be more aware of 'being specific' in their essays. I've often cut students off (as it was done to me) when they began to verbally explain to me what they meant to say (but didn't). I'd tell my students not to assume that I (the examiner perhaps) know what is in their head and that they won't be with the examiner to explain it all to him or her. Students should write it all down including details, examples and so forth (yadi yadi yada). 

One morning I woke up and realized that by cutting students off I've been wasting a real opportunity for 'motivated student talk'. Now, I let them talk, and also present their case to the other students! Then I try to build on what they say by getting other students as a group to suggest ways or examples of writing it. Furthermore, it is helpful when other students also miss the point a fellow student failed to write, because sometimes even constructive criticism coming from the teacher can be misconstrued as "oh, you're just trying to be difficult" or "you're just doing your job".

Lastly, by getting students to discuss their ideas and share notes, I can swallow teaching "proficiency exam" classes as a means to an end of teaching social skills. Thank you, DOGME.

- Jay


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 2994
	From: F. Mortes
	Date: Mo Mrz 24, 2003 10:32 

	Subject: Re: what''s in a name?


	On Monday, Mar 24, 2003, at 02:55 Europe/Madrid, Fiona M wrote:

>
> As for "people say....." , they do indeed, but thankfully where I live 
> and work, they say Teacher of English, otherwise I'd be a member of 
> ETA, not TEA............not something I'd be putting on my CV.
>
LOL!

Francesc



	


	Group: dogme
	Message: 2995
	From: Tom Maguire
	Date: So Mrz 23, 2003 5:37 

	Subject: Re: what''s in a name?


	En/Na Fiona M ha escrit:
> 
> Look. Does it matter? Teacher of English, English teacher, TEFL teacher...it's your job, call yourself what you want! I'm a Scot, so I'll choose for myself which I want to be of the above; it boils down to the same, and faffing about discussing it is not going to improve my classroom relationships or my students' learning.
> 
> As for "people say....." , they do indeed, but thankfully where I live and work, they say Teacher of English, otherwise I'd be a member of ETA, not TEA............not something I'd be putting on my CV.


Fiona, you're a Scot and call yourself an English teacher? The Empire
strikes again.

(Is ETA really a joking matter to you?)

Regards,

Tom
-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2996
	From: Tom Maguire
	Date: So Mrz 23, 2003 5:44 

	Subject: Re: Why Not "Why"


	Hello,

En/Na lifang67 ha escrit:
> 
> Oh, dear, oh dear, oh dear!
> 
> But good examples come to those who wait, and here is an excellent
> one. For those of you who don't understand NLP, I should explain that
> one of the NLP techniques is to try to get the person you are
> mindfucking to acknowledge supposed ambiguities in what they are
> saying by asking "challenges" (but not the question "why" because
> that is too open ended and besides, as they acknowledge, it tends to
> give the game away).

Well that's Nlp dealt with.

snip...

> And now a question for you. When I was in my twenties I was briefly
> the object of a political misunderstanding which led to my being
> locked up in a Baath'ist prison (Syria, not Iraq) for about two
> months and subject to daily interrogations, threats, and even a mock
> execution. During the whole two months, I was asked many many
> questions, but I do not ever remember being asked one which began
> with "why"? Why not?

I have no idea : Why not?

Regards,

Tom
-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 2997
	From: Tom Topham
	Date: Mo Mrz 24, 2003 8:39 

	Subject: Have you seen it?


	Excuse this mass mailing, but this website really will change your life.

If you haven't been to www.zombo.com you haven't yet realized what is truly 
possible. Go there, now!

Love,

Tom



_________________________________________________________________
MSN 8 with e-mail virus protection service: 2 months FREE* 
http://join.msn.com/?page=features/virus


	


	Group: dogme
	Message: 2998
	From: Tom Topham
	Date: Mo Mrz 24, 2003 8:43 

	Subject: whoops, sorry


	Dear dogmegroup,

Talk about off topic... Please excuse that last post, I mistakenly exposed 
you folks to www.zombo.com while compiling my mass mailing.

I hope you will forgive this unintentional slip of the wrist...

Zombified Tom

PS But on the other hand, even teachers of foreign languages can probably 
benefit from this site...



_________________________________________________________________
Help STOP SPAM with the new MSN 8 and get 2 months FREE* 
http://join.msn.com/?page=features/junkmail


	


	Group: dogme
	Message: 2999
	From: Sue Murray
	Date: Mo Mrz 24, 2003 10:33 

	Subject: why not ''why''?


	dk1 wrote:
>When I was in my twenties I was briefly 
>the object of a political misunderstanding which led to my being 
>locked up in a Baath'ist prison (Syria, not Iraq) for about two 
>months and subject to daily interrogations, threats, and even a mock 
>execution. During the whole two months, I was asked many many 
>questions, but I do not ever remember being asked one which began 
>with "why"? Why not?

presumably the implication is that they were not at all interested in dk or his motives - (and no doubt if necessary they could supply them .....)?

which makes an absolutely terrifying experience even worse, if that's possible??

but, back to the illustrative point, there are situations where a bald 'why?' can be an absolute killer and stop a conversation dead; or change the temperature to ice, because someone thinks they're (on the way to) being understood (or even understanding better what they're trying to say) and the 'why' can completely cut through that security, or intimacy, or attempt at the meeting of minds ...; the option of following and helping to draw out thought processes by attentive and empathic listening can encourage intersubjectivity too. (as well as trust, even confessions, in the hands of well-trained seemingly sympathetic interrogators.....?) 

this is nothing new of course, and it doesn't 'belong' to NLP; I'm no expert on NLP - from what I do know, I had taken the avoidance of 'why' as being part of a way to learn to listen better to what someone is saying and move with that, rather than blithely continue with your own agenda or views, or just be distracted sort of thing into just asking 'why?' without really thinking or properly listening to the 'process' and the person; But again, this is not an exclusively NLP thing - it's just something that NLP highlights; and...... why not?!

just back to 'why' again - doing loads of Cambridge speaking exams at an external venue the other day, me and my colleagues were struck by the brilliant way the students interacted and managed to have interesting and lively conversations even within the strict constraints of the speaking tests; (a not inconsiderable feat ....); one of the common 'strategies' we noticed was that instead of just passing from one speaker to another, or instead of just using the 'proverbial' link that is no link of 'and you?', they almost invariably picked up on what their partner was saying; sometimes rephrasing, sometimes parroting, sometimes developing; for example, 'oh, you like going to the cinema! What type of films d'you like best?'; or, 'so you like watching films, but at the cinema, or at home, or ....?'; or, 'yeah, me too, I like movies a lot; especially thrillers and comedies; d'you like them too, or other types?'; trite examples to give the idea, but it was far more 'exciting' all round than the cold 'why's (that are, unfortunately, indelibly scripted into the interlocutor scripts of some of these exams ...) and the unrelated monologues interpersed with 'what about you's that are so frequently the grist of these tests. They had been well prepared not only for the exam; and there were times when it was a real shame to have to stop them in order to go on to the next part, because they were bouncing some real nice ideas off each other which didn't even seem to fall into these well rehearsed - but useful - 'strategies' (don't really like that word much, but it's difficult to find an alternative!) (They were 16/17 year olds, at a school 'out in the sticks', and all taught by 3 teachers for whom English is not their mother tongue)

(and btw, I have quite often used 'Jane Revell's breathing exercises' in various situations, including when someone was suddenly and violently taken ill in my office a few weeks back!; though of course, they are not really Jane's, and of course, I am not suggesting they are any substitute for first aid!; but she has surely done little harm by introducing them to a wider audience??) 

but alas the world is full of propaganda, and though English Teacher or Teacher of English etc hardly falls into the argument, there is often much to be said for 'precise' use of language; but that's a slippery thing to be precise about in itself really; often, perhaps, it's the connotational and the less concrete that are slipperiest (take, for example, neuro-linguistic programming - NLP is quick to point out that it is not based on scientific principles, but the name tends to make you feel that it falls into the scientific realm all the same..... )

An article in this week's LA Weekly discusses how 'sloppy' language is part of the key to much - effective - propaganda (eg, 'weapons of mass destruction'....); don't have the exact url to hand, but anyone interested can find it on laweekly.com (title: An Orwellian Pitch).

Sue

PS: Dennis is absolutely right - most teachers I know (and students too I think!) DO see lessons in terms of 'variety, enjoyment, absorption'; and after 6 full days work last week, including 13 hours on Saturday, I found myself totally 'juiceless' for the first lesson of today, and my brain - and body - just couldn't even conceive of how it's usually quite easy to get a bunch of spring-frisky young learners involved for an hour and a half; (dogme from absolute scratch is not always so comforting with this age group, you often need to have something up your sleeve to point them in a direction or two!) At the same time, it's easier to provide YL activities than listen attentively to adults/adolescents (whether with or without the whys of course, and let's not ban nuffink) in order to encourage and develop discourse ........ anyway, with these particular YLs, I can often ask them what they want to do and they have clear ideas, but today I wasn't feeling strong enough for that (their clear ideas are often different, so you need energy to find good ways for them to agree, or even to agree to differ ....); so instead we played a familiar, but popular and widely adaptable, team game, and then went on to drawing our favourite hobby, followed by guessing the hobby and whose it was, and then remembering and finding out more info from each other and lots of board writing standing on chairs to collectivise all the info; the idea is they will later work on and write up mini interviews on this for the school mag. So it wasn't so bad after all!! And I was pleased to find that two of them had the same favourite hobby as me - sleeping !!!! Which is what I need right now!! 





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3000
	From: lifang67
	Date: Mo Mrz 24, 2003 11:35 

	Subject: The Ownership of Voices


	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	
	
	
	

	

	

	Group: dogme
	Message: 3505
	From: Adrian Tennant
	Date: Di Mai 20, 2003 3:54 

	Subject: Re: Re: 2-4-6-8- Everybody colligate!

	

	Group: dogme
	Message: 3506
	From: dnewson2001
	Date: Di Mai 20, 2003 6:07 

	Subject: Re: 1%

	

	Group: dogme
	Message: 3507
	From: lifang67
	Date: Mi Mai 21, 2003 12:31 

	Subject: Human Hungers

	

	Group: dogme
	Message: 3508
	From: Justin Ehresman
	Date: Mi Mai 21, 2003 10:20 

	Subject: Activity... is it dogmetic?

	

	Group: dogme
	Message: 3509
	From: Tom Topham
	Date: Mi Mai 21, 2003 11:06 

	Subject: Re: Re: 1%

	

	Group: dogme
	Message: 3510
	From: diarmuid_fogarty
	Date: Mi Mai 21, 2003 1:55 

	Subject: Pessimism

	

	Group: dogme
	Message: 3511
	From: james trotta
	Date: Mi Mai 21, 2003 2:55 

	Subject: Re: Pessimism

	

	Group: dogme
	Message: 3512
	From: Robert M. Haines
	Date: Mi Mai 21, 2003 8:16 

	Subject: Wood vs. Plastic

	

	Group: dogme
	Message: 3513
	From: Robert M. Haines
	Date: Mi Mai 21, 2003 8:24 

	Subject: Priorities

	

	Group: dogme
	Message: 3514
	From: Sue Murray
	Date: Mi Mai 21, 2003 9:12 

	Subject: optimism??

	

	Group: dogme
	Message: 3515
	From: spanishsiesta
	Date: Mi Mai 21, 2003 11:08 

	Subject: teacher training, wooden + plastic

	

	Group: dogme
	Message: 3516
	From: Sue Murray
	Date: Mi Mai 21, 2003 11:31 

	Subject: Re: David Hill in the Guardian

	

	Group: dogme
	Message: 3517
	From: Sue Murray
	Date: Mi Mai 21, 2003 11:31 

	Subject: Re: Priorities

	

	Group: dogme
	Message: 3518
	From: Sue Murray
	Date: Mi Mai 21, 2003 11:31 

	Subject: teacher training; wooden and plastic

	

	Group: dogme
	Message: 3519
	From: Robert M. Haines
	Date: Mi Mai 21, 2003 11:58 

	Subject: Stats

	

	Group: dogme
	Message: 3520
	From: lifang67
	Date: Do Mai 22, 2003 12:42 

	Subject: Global Totals

	

	Group: dogme
	Message: 3521
	From: Robert M. Haines
	Date: Do Mai 22, 2003 1:08 

	Subject: What English?

	

	Group: dogme
	Message: 3522
	From: midill@a...
	Date: Mi Mai 21, 2003 9:08 

	Subject: Goals

	

	Group: dogme
	Message: 3523
	From: Adrian Tennant
	Date: Do Mai 22, 2003 8:53 

	Subject: Stats & Teachers

	

	Group: dogme
	Message: 3524
	From: james trotta
	Date: Do Mai 22, 2003 10:28 

	Subject: Re: Global Totals

	

	Group: dogme
	Message: 3525
	From: David Hill
	Date: Do Mai 22, 2003 1:34 

	Subject: Re: Stats & Teachers

	

	Group: dogme
	Message: 3527
	From: Robert M. Haines
	Date: Do Mai 22, 2003 7:00 

	Subject: Training courses

	

	Group: dogme
	Message: 3528
	From: zosia grudzinska
	Date: Do Mai 22, 2003 11:17 

	Subject: nice try!

	

	Group: dogme
	Message: 3529
	From: Robert M. Haines
	Date: Do Mai 22, 2003 7:55 

	Subject: Re: nice try!

	

	Group: dogme
	Message: 3530
	From: lifang67
	Date: Fr Mai 23, 2003 12:48 

	Subject: Stats, Lies & Videotape

	

	Group: dogme
	Message: 3531
	From: james trotta
	Date: Fr Mai 23, 2003 3:04 

	Subject: Re: Re: Stats & Teachers

	

	Group: dogme
	Message: 3532
	From: Robert M. Haines
	Date: Fr Mai 23, 2003 7:13 

	Subject: Stats

	

	Group: dogme
	Message: 3533
	From: zosienka46
	Date: Fr Mai 23, 2003 10:19 

	Subject: Re: nice try!

	

	Group: dogme
	Message: 3534
	From: Robert M. Haines
	Date: Fr Mai 23, 2003 5:00 

	Subject: Dogme and CCTV

	

	Group: dogme
	Message: 3535
	From: midill@a...
	Date: Fr Mai 23, 2003 2:52 

	Subject: Re: Stats

	

	Group: dogme
	Message: 3536
	From: Dimitrijevic
	Date: Fr Mai 23, 2003 8:30 

	Subject: Re: Big Brother is watching you

	

	Group: dogme
	Message: 3537
	From: Sue Murray
	Date: Fr Mai 23, 2003 10:00 

	Subject: pedagogy of the oppressed (pedagogy of hope)

	

	Group: dogme
	Message: 3538
	From: Adrian Tennant
	Date: Sa Mai 24, 2003 7:21 

	Subject: Re: Stats, Lies & Videotape

	

	Group: dogme
	Message: 3539
	From: Jane Arnold
	Date: Sa Mai 24, 2003 10:12 

	Subject: old, but hopefully not worn-out threads

	

	Group: dogme
	Message: 3540
	From: Anne Fox
	Date: Sa Mai 24, 2003 5:36 

	Subject: Jizz is not about special birds

	

	Group: dogme
	Message: 3541
	From: midill@a...
	Date: Sa Mai 24, 2003 1:15 

	Subject: US or abroad?

	

	Group: dogme
	Message: 3542
	From: Diarmuid Fogarty
	Date: Sa Mai 24, 2003 5:23 

	Subject: Re: US or abroad?

	

	Group: dogme
	Message: 3543
	From: midill@a...
	Date: Sa Mai 24, 2003 1:26 

	Subject: Re: US or abroad?

	

	Group: dogme
	Message: 3544
	From: Jay Schwartz
	Date: Sa Mai 24, 2003 5:37 

	Subject: Re: US or abroad?

	

	Group: dogme
	Message: 3545
	From: Jay Schwartz
	Date: Sa Mai 24, 2003 5:50 

	Subject: Re: Jizz is not about special birds

	

	Group: dogme
	Message: 3546
	From: Adrian Tennant
	Date: Sa Mai 24, 2003 6:19 

	Subject: Re: US or abroad?

	

	Group: dogme
	Message: 3547
	From: Adrian Tennant
	Date: Sa Mai 24, 2003 6:20 

	Subject: Re: Jizz is not about special birds

	

	Group: dogme
	Message: 3548
	From: Robert M. Haines
	Date: Sa Mai 24, 2003 6:40 

	Subject: Tongue-in-cheek

	

	Group: dogme
	Message: 3549
	From: Robert M. Haines
	Date: Sa Mai 24, 2003 6:45 

	Subject: More on ''jizz''

	

	Group: dogme
	Message: 3550
	From: Jay Schwartz
	Date: Sa Mai 24, 2003 6:55 

	Subject: Re: Jizz is not about special birds

	

	Group: dogme
	Message: 3551
	From: Robert M. Haines
	Date: Sa Mai 24, 2003 7:00 

	Subject: Etymology

	

	Group: dogme
	Message: 3552
	From: Robert M. Haines
	Date: Sa Mai 24, 2003 7:06 

	Subject: More

	

	Group: dogme
	Message: 3553
	From: Adrian Tennant
	Date: Sa Mai 24, 2003 8:14 

	Subject: Hoodoo & More

	

	Group: dogme
	Message: 3554
	From: spanishsiesta
	Date: So Mai 25, 2003 1:21 

	Subject: US or abroad?

	

	Group: dogme
	Message: 3555
	From: halima
	Date: So Mai 25, 2003 9:08 

	Subject: RE: US or abroad?

	

	Group: dogme
	Message: 3556
	From: zosia grudzinska
	Date: So Mai 25, 2003 11:48 

	Subject: Re: pedagogy of the oppressed (pedagogy of hope)

	

	Group: dogme
	Message: 3557
	From: zosia grudzinska
	Date: So Mai 25, 2003 11:33 

	Subject: Re: Dogme and CCTV

	

	Group: dogme
	Message: 3558
	From: zosia grudzinska
	Date: So Mai 25, 2003 11:27 

	Subject: Re: Big Brother is watching you

	

	Group: dogme
	Message: 3559
	From: scott_thornbury
	Date: So Mai 25, 2003 2:21 

	Subject: big brother

	

	Group: dogme
	Message: 3560
	From: Dimitrijevic
	Date: So Mai 25, 2003 9:16 

	Subject: Hopefully relevant to dogme ELT

	

	Group: dogme
	Message: 3561
	From: Tom Topham
	Date: Mo Mai 26, 2003 4:35 

	Subject: RE: US or abroad?

	

	Group: dogme
	Message: 3562
	From: chanel_monroe
	Date: Di Mai 27, 2003 1:16 

	Subject: research

	

	Group: dogme
	Message: 3563
	From: lifang67
	Date: Mo Mai 26, 2003 8:30 

	Subject: Romantic Science

	

	Group: dogme
	Message: 3564
	From: Robert M. Haines
	Date: Di Mai 27, 2003 7:09 

	Subject: Re: Romantic Science

	

	Group: dogme
	Message: 3565
	From: Robert M. Haines
	Date: Di Mai 27, 2003 7:07 

	Subject: Science or Art?

	

	Group: dogme
	Message: 3566
	From: Robert M. Haines
	Date: Di Mai 27, 2003 6:47 

	Subject: Jon Roberts and PCP

	

	Group: dogme
	Message: 3567
	From: Sue Murray
	Date: Di Mai 27, 2003 11:45 

	Subject: Re: research

	

	Group: dogme
	Message: 3568
	From: Sue Murray
	Date: Di Mai 27, 2003 11:46 

	Subject: thoughts re vow number 8 .....

	

	Group: dogme
	Message: 3569
	From: Dennis Newson
	Date: Di Mai 27, 2003 11:55 

	Subject: Re: Science or Art?

	

	Group: dogme
	Message: 3570
	From: lifang67
	Date: Mi Mai 28, 2003 12:27 

	Subject: Child''s Play

	

	Group: dogme
	Message: 3571
	From: Dennis Newson
	Date: Mi Mai 28, 2003 12:29 

	Subject: Grammar for carpet-sellers

	

	Group: dogme
	Message: 3572
	From: Chanel Monroe
	Date: Mi Mai 28, 2003 12:35 

	Subject: Re: Jon Roberts and PCP

	

	Group: dogme
	Message: 3573
	From: Robert M. Haines
	Date: Mi Mai 28, 2003 1:45 

	Subject: Cartier-Bresson

	

	Group: dogme
	Message: 3574
	From: Chanel Monroe
	Date: Mi Mai 28, 2003 8:07 

	Subject: Thankful and Confused

	

	Group: dogme
	Message: 3575
	From: Adrian Tennant
	Date: Mi Mai 28, 2003 9:22 

	Subject: Re: thoughts re vow number 8 .....

	

	Group: dogme
	Message: 3576
	From: Dennis Newson
	Date: Mi Mai 28, 2003 9:29 

	Subject: "Language they can learn from"

	

	Group: dogme
	Message: 3577
	From: Fiona M
	Date: Mi Mai 28, 2003 12:51 

	Subject: Re: Cartier-Bresson

	

	Group: dogme
	Message: 3578
	From: Adrian Tennant
	Date: Mi Mai 28, 2003 9:30 

	Subject: Re: Grammar for carpet-sellers

	

	Group: dogme
	Message: 3579
	From: Fiona M
	Date: Mi Mai 28, 2003 3:08 

	Subject: Cartier-Bresson correction

	

	Group: dogme
	Message: 3580
	From: james trotta
	Date: Mi Mai 28, 2003 4:33 

	Subject: Re: thoughts re vow number 8 .....

	

	Group: dogme
	Message: 3581
	From: Dennis Newson
	Date: Mi Mai 28, 2003 3:23 

	Subject: Re: thoughts re vow number 8 .....

	

	Group: dogme
	Message: 3582
	From: Robert M. Haines
	Date: Mi Mai 28, 2003 5:39 

	Subject: Re: Jon Roberts and PCP

	

	Group: dogme
	Message: 3583
	From: lifang67
	Date: Do Mai 29, 2003 1:09 

	Subject: Re: research

	

	Group: dogme
	Message: 3584
	From: Adrian Tennant
	Date: Do Mai 29, 2003 7:50 

	Subject: Fields of mice

	

	Group: dogme
	Message: 3585
	From: Dennis Newson
	Date: Do Mai 29, 2003 8:26 

	Subject: Re: Grammar for carpet-sellers

	

	Group: dogme
	Message: 3586
	From: zosia grudzinska
	Date: Do Mai 29, 2003 11:39 

	Subject: Chanel''s Needs

	

	Group: dogme
	Message: 3587
	From: midill@a...
	Date: Do Mai 29, 2003 3:46 

	Subject: Re: Grammar for carpet-sellers

	

	Group: dogme
	Message: 3588
	From: Robert M. Haines
	Date: Do Mai 29, 2003 9:07 

	Subject: In dreams...

	

	Group: dogme
	Message: 3589
	From: Sue Murray
	Date: Do Mai 29, 2003 11:16 

	Subject: thankful and confused

	

	Group: dogme
	Message: 3590
	From: Sue Murray
	Date: Do Mai 29, 2003 11:28 

	Subject: Re: Grammar for carpet-sellers

	

	Group: dogme
	Message: 3591
	From: Sue Murray
	Date: Do Mai 29, 2003 11:43 

	Subject: Re: "Language they can learn from"

	

	Group: dogme
	Message: 3592
	From: Shaun Dowling
	Date: Fr Mai 30, 2003 1:32 

	Subject: Re: Chanel''s Needs

	

	Group: dogme
	Message: 3593
	From: kellogg
	Date: Fr Mai 30, 2003 2:44 

	Subject: Red Piano

	

	Group: dogme
	Message: 3594
	From: Robert M. Haines
	Date: Fr Mai 30, 2003 2:49 

	Subject: For the record

	

	Group: dogme
	Message: 3595
	From: Robert M. Haines
	Date: Fr Mai 30, 2003 2:56 

	Subject: Red Piano needs to be a balloon

	

	Group: dogme
	Message: 3596
	From: james trotta
	Date: Fr Mai 30, 2003 8:27 

	Subject: Re: "Language they can learn from"

	

	Group: dogme
	Message: 3597
	From: james trotta
	Date: Fr Mai 30, 2003 8:35 

	Subject: Re: Grammar for carpet-sellers

	

	Group: dogme
	Message: 3598
	From: Diarmuid Fogarty
	Date: Fr Mai 30, 2003 8:49 

	Subject: Re: Grammar for carpet-sellers

	

	Group: dogme
	Message: 3599
	From: Adrian Tennant
	Date: Fr Mai 30, 2003 8:59 

	Subject: An alternative blank exercise

	

	Group: dogme
	Message: 3600
	From: zosia grudzinska
	Date: Do Mai 29, 2003 7:54 

	Subject: Re: Grammar for carpet-sellers

	

	Group: dogme
	Message: 3601
	From: Dennis Newson
	Date: Fr Mai 30, 2003 9:07 

	Subject: Re: For the record

	

	Group: dogme
	Message: 3602
	From: Adrian Tennant
	Date: Fr Mai 30, 2003 9:07 

	Subject: Authentic

	

	Group: dogme
	Message: 3603
	From: Adrian Tennant
	Date: Fr Mai 30, 2003 9:35 

	Subject: Experts

	

	Group: dogme
	Message: 3604
	From: profshaun36
	Date: Fr Mai 30, 2003 3:51 

	Subject: Re: Experts

	

	Group: dogme
	Message: 3605
	From: james trotta
	Date: Fr Mai 30, 2003 5:00 

	Subject: Re: Grammar for carpet-sellers

	

	Group: dogme
	Message: 3606
	From: Adrian Tennant
	Date: Fr Mai 30, 2003 5:19 

	Subject: Re: Re: Experts

	

	Group: dogme
	Message: 3607
	From: Dennis Newson
	Date: Fr Mai 30, 2003 5:28 

	Subject: Re: Authentic

	

	Group: dogme
	Message: 3608
	From: zosia grudzinska
	Date: Fr Mai 30, 2003 9:47 

	Subject: Re: In dreams...

	

	Group: dogme
	Message: 3609
	From: zosia grudzinska
	Date: Fr Mai 30, 2003 9:35 

	Subject: Re: Chanel''s Needs

	

	Group: dogme
	Message: 3610
	From: JanieMStuart@c...
	Date: Fr Mai 30, 2003 2:56 

	Subject: Re: Chanel''s Needs

	

	Group: dogme
	Message: 3611
	From: midill@a...
	Date: Fr Mai 30, 2003 6:43 

	Subject: Re: Grammar for carpet-sellers

	

	Group: dogme
	Message: 3612
	From: midill@a...
	Date: Fr Mai 30, 2003 6:52 

	Subject: Graduation

	

	Group: dogme
	Message: 3613
	From: Sue Murray
	Date: Sa Mai 31, 2003 12:05 

	Subject: Re: Authentic

	

	Group: dogme
	Message: 3614
	From: Sue Murray
	Date: Sa Mai 31, 2003 12:07 

	Subject: paper planes

	

	Group: dogme
	Message: 3615
	From: Robert M. Haines
	Date: Sa Mai 31, 2003 12:24 

	Subject: Learning and playing

	

	Group: dogme
	Message: 3616
	From: lifang67
	Date: Sa Mai 31, 2003 2:10 

	Subject: Butterflies and Zebras

	

	Group: dogme
	Message: 3617
	From: Guzide EGILMEZ
	Date: Sa Mai 31, 2003 6:12 

	Subject: Re: Re: Experts

	

	Group: dogme
	Message: 3618
	From: halima
	Date: Sa Mai 31, 2003 6:59 

	Subject: RE: Grammar for carpet-sellers

	

	Group: dogme
	Message: 3619
	From: Jane Arnold
	Date: Sa Mai 31, 2003 4:36 

	Subject: learn to move, move to learn

	

	Group: dogme
	Message: 3620
	From: Jane Arnold
	Date: Sa Mai 31, 2003 5:49 

	Subject: Grammar for carpet sellers and Wilga

	

	Group: dogme
	Message: 3621
	From: james trotta
	Date: Sa Mai 31, 2003 6:28 

	Subject: Can successful communication be defined? by who?

	

	Group: dogme
	Message: 3622
	From: Shaun Dowling
	Date: Sa Mai 31, 2003 8:11 

	Subject: Re: Paper planes

	

	Group: dogme
	Message: 3623
	From: Jane Arnold
	Date: Sa Mai 31, 2003 8:57 

	Subject: paper planes

	

	Group: dogme
	Message: 3624
	From: Sue Murray
	Date: Sa Mai 31, 2003 9:14 

	Subject: authentic

	

	Group: dogme
	Message: 3625
	From: Diarmuid Fogarty
	Date: Sa Mai 31, 2003 9:05 

	Subject: Reality

	

	Group: dogme
	Message: 3626
	From: Diarmuid Fogarty
	Date: Sa Mai 31, 2003 9:12 

	Subject: What big teeth you have, Grammar

	

	Group: dogme
	Message: 3627
	From: Sue Murray
	Date: Sa Mai 31, 2003 10:25 

	Subject: Re: Grammar for carpet-sellers

	

	Group: dogme
	Message: 3628
	From: Sue Murray
	Date: Sa Mai 31, 2003 11:36 

	Subject: Re: Reality

	

	Group: dogme
	Message: 3629
	From: Diarmuid Fogarty
	Date: Sa Mai 31, 2003 11:50 

	Subject: Successful communication

	

	Group: dogme
	Message: 3630
	From: Sue Murray
	Date: Sa Mai 31, 2003 11:59 

	Subject: Re: What big teeth you have, Grammar

	

	Group: dogme
	Message: 3631
	From: Sue Murray
	Date: So Jun 01, 2003 12:11 

	Subject: Re: Successful communication

	

	Group: dogme
	Message: 3632
	From: sthornbury@w...
	Date: So Jun 01, 2003 8:57 

	Subject: Re: Can successful communication be defined? by who?

	

	Group: dogme
	Message: 3633
	From: zosia grudzinska
	Date: Sa Mai 31, 2003 8:07 

	Subject: Re: For the record

	

	Group: dogme
	Message: 3634
	From: Sheila Vine
	Date: So Jun 01, 2003 4:23 

	Subject: dogme

	

	Group: dogme
	Message: 3635
	From: Diarmuid Fogarty
	Date: So Jun 01, 2003 7:13 

	Subject: Re: dogme

	

	Group: dogme
	Message: 3636
	From: Dennis Newson
	Date: So Jun 01, 2003 7:24 

	Subject: Re: Grammar for carpet sellers and Wilga

	

	Group: dogme
	Message: 3637
	From: sthornbury@w...
	Date: So Jun 01, 2003 7:59 

	Subject: Re: Grammar for carpet sellers and Wilga

	

	Group: dogme
	Message: 3638
	From: Dennis Newson
	Date: So Jun 01, 2003 9:37 

	Subject: Re: Reality

	

	Group: dogme
	Message: 3639
	From: Sue Murray
	Date: So Jun 01, 2003 11:40 

	Subject: Re: Reality

	

	Group: dogme
	Message: 3640
	From: Dennis Newson
	Date: Mo Jun 02, 2003 8:47 

	Subject: Re: Reality

	

	Group: dogme
	Message: 3641
	From: jonchristophe
	Date: Mo Jun 02, 2003 1:17 

	Subject: dogme for exam students

	

	Group: dogme
	Message: 3642
	From: Diarmuid Fogarty
	Date: Mo Jun 02, 2003 9:11 

	Subject: Re: dogme for exam students

	

	Group: dogme
	Message: 3643
	From: kellogg
	Date: Di Jun 03, 2003 12:57 

	Subject: Ten Enormous Reservations

	

	Group: dogme
	Message: 3644
	From: Robert M. Haines
	Date: Di Jun 03, 2003 2:21 

	Subject: EP

	

	Group: dogme
	Message: 3645
	From: Tom Topham
	Date: Di Jun 03, 2003 4:47 

	Subject: Re: Ten Enormous Reservations

	

	Group: dogme
	Message: 3646
	From: Dennis Newson
	Date: Di Jun 03, 2003 7:18 

	Subject: (Fwd) EP

	

	Group: dogme
	Message: 3647
	From: zosia grudzinska
	Date: Di Jun 03, 2003 11:38 

	Subject: Re: thoughts re vow number 8 .....

	

	Group: dogme
	Message: 3648
	From: zosia grudzinska
	Date: Di Jun 03, 2003 11:10 

	Subject: Re: authentic

	

	Group: dogme
	Message: 3649
	From: Dennis Newson
	Date: Di Jun 03, 2003 12:29 

	Subject: Oscars for TEFL

	

	Group: dogme
	Message: 3650
	From: halima
	Date: Di Jun 03, 2003 12:49 

	Subject: RE: Oscars for TEFL

	

	Group: dogme
	Message: 3651
	From: Adrian Tennant
	Date: Di Jun 03, 2003 4:35 

	Subject: Re: Oscars for TEFL

	

	Group: dogme
	Message: 3652
	From: Robert M. Haines
	Date: Di Jun 03, 2003 4:58 

	Subject: Re: (Fwd) EP

	

	Group: dogme
	Message: 3653
	From: Jeremy Harmer
	Date: Di Jun 03, 2003 6:13 

	Subject: About ELT Oscars

	

	Group: dogme
	Message: 3654
	From: Robert M. Haines
	Date: Di Jun 03, 2003 8:04 

	Subject: T-I-C

	

	Group: dogme
	Message: 3655
	From: Robert M. Haines
	Date: Di Jun 03, 2003 9:12 

	Subject: Data

	

	Group: dogme
	Message: 3656
	From: Dennis Newson
	Date: Di Jun 03, 2003 9:51 

	Subject: Re: Data

	

	Group: dogme
	Message: 3657
	From: Sue Murray
	Date: Di Jun 03, 2003 10:31 

	Subject: Re: Data

	

	Group: dogme
	Message: 3658
	From: Robert M. Haines
	Date: Di Jun 03, 2003 10:49 

	Subject: Apologies

	

	Group: dogme
	Message: 3659
	From: Adrian Tennant
	Date: Di Jun 03, 2003 10:57 

	Subject: Re: Apologies

	

	Group: dogme
	Message: 3660
	From: Robert M. Haines
	Date: Di Jun 03, 2003 11:08 

	Subject: Re: Apologies

	

	Group: dogme
	Message: 3661
	From: dogme@yahoogroups.com
	Date: Mi Jun 04, 2003 12:10 

	Subject: New poll for dogme

	

	Group: dogme
	Message: 3662
	From: lifang67
	Date: Mi Jun 04, 2003 12:40 

	Subject: "Show Off!"

	

	Group: dogme
	Message: 3663
	From: Robert M. Haines
	Date: Mi Jun 04, 2003 3:02 

	Subject: Fly on Little Wing...

	

	Group: dogme
	Message: 3664
	From: Dennis Newson
	Date: Mi Jun 04, 2003 5:34 

	Subject: Re: Apologies

	

	Group: dogme
	Message: 3665
	From: Diarmuid Fogarty
	Date: Mi Jun 04, 2003 6:49 

	Subject: Mao''s Quote

	

	Group: dogme
	Message: 3666
	From: Dennis Newson
	Date: Mi Jun 04, 2003 8:08 

	Subject: Re: A week''s reflection?

	

	Group: dogme
	Message: 3667
	From: Luke Meddings
	Date: Mi Jun 04, 2003 8:51 

	Subject: Re: censorships on the water

	

	Group: dogme
	Message: 3668
	From: Renata Suzuki
	Date: Mi Jun 04, 2003 11:44 

	Subject: Re: Apologies

	

	Group: dogme
	Message: 3669
	From: Luke Meddings
	Date: Mi Jun 04, 2003 11:55 

	Subject: Re: lapse...

	

	Group: dogme
	Message: 3670
	From: Dennis Newson
	Date: Mi Jun 04, 2003 12:17 

	Subject: Apologies and polls

	

	Group: dogme
	Message: 3671
	From: midill@a...
	Date: Mi Jun 04, 2003 2:07 

	Subject: Re: lapse...

	

	Group: dogme
	Message: 3673
	From: zosienka46
	Date: Mi Jun 04, 2003 2:40 

	Subject: openess, rudeness and reflection

	

	Group: dogme
	Message: 3674
	From: Adrian Tennant
	Date: Mi Jun 04, 2003 2:54 

	Subject: Re: openess, rudeness and reflection

	

	Group: dogme
	Message: 3675
	From: Luke Meddings
	Date: Mi Jun 04, 2003 3:01 

	Subject: Re: openess, rudeness and reflection

	

	Group: dogme
	Message: 3676
	From: luke
	Date: Mi Jun 04, 2003 3:26 

	Subject: Re: Apologies

	

	Group: dogme
	Message: 3678
	From: diarmuid_fogarty
	Date: Mi Jun 04, 2003 4:07 

	Subject: Re: lapse...

	

	Group: dogme
	Message: 3679
	From: Graham S Hall
	Date: Mi Jun 04, 2003 4:07 

	Subject: RE: Digest Number 786

	

	Group: dogme
	Message: 3680
	From: Robert M. Haines
	Date: Mi Jun 04, 2003 4:43 

	Subject: Bananarama

	

	Group: dogme
	Message: 3681
	From: Adrian Tennant
	Date: Mi Jun 04, 2003 5:01 

	Subject: censorship

	

	Group: dogme
	Message: 3682
	From: profshaun36
	Date: Mi Jun 04, 2003 7:12 

	Subject: Re: Ten Enormous Reservations

	

	Group: dogme
	Message: 3683
	From: Sue Murray
	Date: Mi Jun 04, 2003 9:28 

	Subject: Re: dogme for exam students

	

	Group: dogme
	Message: 3684
	From: Sue Murray
	Date: Mi Jun 04, 2003 10:56 

	Subject: polls and things

	

	Group: dogme
	Message: 3685
	From: lifang67
	Date: Do Jun 05, 2003 12:52 

	Subject: Re: Ten Enormous Reservations

	

	Group: dogme
	Message: 3686
	From: Fiona M
	Date: Do Jun 05, 2003 1:43 

	Subject: Re: polls and things

	

	Group: dogme
	Message: 3687
	From: sthornbury@w...
	Date: Do Jun 05, 2003 6:24 

	Subject: (Fwd) Did I do a dogme?

	

	Group: dogme
	Message: 3688
	From: Diarmuid Fogarty
	Date: Do Jun 05, 2003 6:34 

	Subject: Re: (Fwd) Did I do a dogme?

	

	Group: dogme
	Message: 3689
	From: Adrian Tennant
	Date: Do Jun 05, 2003 7:31 

	Subject: Re: (Fwd) Did I do a dogme?

	

	Group: dogme
	Message: 3690
	From: sthornbury@w...
	Date: Do Jun 05, 2003 8:11 

	Subject: Re: openess, rudeness and reflection

	

	Group: dogme
	Message: 3691
	From: Sue Murray
	Date: Do Jun 05, 2003 10:46 

	Subject: Freedonia

	

	Group: dogme
	Message: 3692
	From: Jane Arnold
	Date: Fr Jun 06, 2003 12:00 

	Subject: Re: (Fwd) Did I do a dogme?

	

	Group: dogme
	Message: 3693
	From: lifang67
	Date: Fr Jun 06, 2003 3:08 

	Subject: Theory Is More Practical

	

	Group: dogme
	Message: 3694
	From: Dennis Newson
	Date: Fr Jun 06, 2003 5:30 

	Subject: Re: 6 earnest points

	

	Group: dogme
	Message: 3695
	From: Liz Suda
	Date: Fr Jun 06, 2003 5:59 

	Subject: RE: 6 earnest points

	

	Group: dogme
	Message: 3696
	From: Robert M. Haines
	Date: Fr Jun 06, 2003 6:53 

	Subject: Another question

	

	Group: dogme
	Message: 3697
	From: scott_thornbury
	Date: Fr Jun 06, 2003 9:01 

	Subject: Re: Theory Is More Practical

	

	Group: dogme
	Message: 3698
	From: Graham S Hall
	Date: Fr Jun 06, 2003 9:13 

	Subject: Exploratory Practice (again)

	

	Group: dogme
	Message: 3699
	From: Adrian Tennant
	Date: Fr Jun 06, 2003 9:16 

	Subject: Just do it!

	

	Group: dogme
	Message: 3700
	From: james trotta
	Date: Fr Jun 06, 2003 2:30 

	Subject: RE: 6 earnest points

	

	Group: dogme
	Message: 3701
	From: Dennis Newson
	Date: Fr Jun 06, 2003 2:35 

	Subject: The etymology of "Eltons"

	

	Group: dogme
	Message: 3702
	From: sthornbury@w...
	Date: Fr Jun 06, 2003 3:25 

	Subject: RE: 6 earnest points

	

	Group: dogme
	Message: 3703
	From: Robert M. Haines
	Date: Fr Jun 06, 2003 5:04 

	Subject: Practically Theoretical

	

	Group: dogme
	Message: 3704
	From: Robert M. Haines
	Date: Fr Jun 06, 2003 9:27 

	Subject: Relevant rambling

	

	Group: dogme
	Message: 3705
	From: Robert M. Haines
	Date: Fr Jun 06, 2003 9:44 

	Subject: David A. Kolb

	

	Group: dogme
	Message: 3706
	From: Robert M. Haines
	Date: Fr Jun 06, 2003 9:49 

	Subject: And here''s the link!

	

	Group: dogme
	Message: 3707
	From: Dennis Newson
	Date: Sa Jun 07, 2003 5:18 

	Subject: Re: Theory and practice (again)

	

	Group: dogme
	Message: 3708
	From: lifang67
	Date: Sa Jun 07, 2003 7:15 

	Subject: Peer Teaching Is Role Playing

	

	Group: dogme
	Message: 3709
	From: scott_thornbury
	Date: Sa Jun 07, 2003 8:08 

	Subject: Re: And here''s the link!

	

	Group: dogme
	Message: 3710
	From: Fiona M
	Date: Sa Jun 07, 2003 11:00 

	Subject: Re: Re: And here''s the link!

	

	Group: dogme
	Message: 3711
	From: Dennis Newson
	Date: So Jun 08, 2003 6:36 

	Subject: That link - Kolb & Co.

	

	Group: dogme
	Message: 3712
	From: Diarmuid Fogarty
	Date: So Jun 08, 2003 6:43 

	Subject: Out of the Freire...

	

	Group: dogme
	Message: 3713
	From: Diarmuid Fogarty
	Date: So Jun 08, 2003 6:55 

	Subject: Re: Out of the Freire...

	

	Group: dogme
	Message: 3714
	From: Tom Topham
	Date: So Jun 08, 2003 7:55 

	Subject: Re: Peer Teaching Is Role Playing

	

	Group: dogme
	Message: 3715
	From: Robert M. Haines
	Date: So Jun 08, 2003 8:10 

	Subject: Demo lessons and origami

	

	Group: dogme
	Message: 3716
	From: dogme@yahoogroups.com
	Date: So Jun 08, 2003 8:47 

	Subject: Poll results for dogme

	

	Group: dogme
	Message: 3717
	From: sthornbury@w...
	Date: So Jun 08, 2003 11:42 

	Subject: Re: Demo lessons and origami

	

	Group: dogme
	Message: 3718
	From: Robert M. Haines
	Date: So Jun 08, 2003 5:17 

	Subject: Team teaching

	

	Group: dogme
	Message: 3719
	From: Adrian Tennant
	Date: So Jun 08, 2003 5:57 

	Subject: Re: Demo lessons and origami

	

	Group: dogme
	Message: 3720
	From: Tom Topham
	Date: So Jun 08, 2003 9:52 

	Subject: Re: Demo lessons and origami

	

	Group: dogme
	Message: 3721
	From: Robert M. Haines
	Date: Mo Jun 09, 2003 5:31 

	Subject: Temperature

	

	Group: dogme
	Message: 3722
	From: Dennis Newson
	Date: Mo Jun 09, 2003 6:15 

	Subject: Re: Temperature

	

	Group: dogme
	Message: 3723
	From: lifang67
	Date: Mo Jun 09, 2003 7:22 

	Subject: Frogs and Generalizability

	

	Group: dogme
	Message: 3724
	From: dnewson2001
	Date: Mo Jun 09, 2003 9:07 

	Subject: Re: Demo lessons and origami

	

	Group: dogme
	Message: 3725
	From: Diarmuid Fogarty
	Date: Mo Jun 09, 2003 8:10 

	Subject: Writing our own coursebook

	

	Group: dogme
	Message: 3726
	From: Adrian Tennant
	Date: Mo Jun 09, 2003 8:52 

	Subject: Re: Writing our own coursebook

	

	Group: dogme
	Message: 3727
	From: midill@a...
	Date: Mo Jun 09, 2003 5:17 

	Subject: Re: Writing our own coursebook

	

	Group: dogme
	Message: 3728
	From: Robert M. Haines
	Date: Mo Jun 09, 2003 10:27 

	Subject: Re: Writing our own coursebook

	

	Group: dogme
	Message: 3729
	From: Sue Murray
	Date: Mo Jun 09, 2003 11:48 

	Subject: Re: Writing our own coursebook

	

	Group: dogme
	Message: 3730
	From: lifang67
	Date: Di Jun 10, 2003 12:31 

	Subject: Why Don''t Kids Remember?

	

	Group: dogme
	Message: 3731
	From: lifang67
	Date: Di Jun 10, 2003 2:42 

	Subject: Re: Why Don''t Kids Remember?

	

	Group: dogme
	Message: 3732
	From: Robert M. Haines
	Date: Di Jun 10, 2003 5:21 

	Subject: Photographs and memories

	

	Group: dogme
	Message: 3733
	From: Dennis Newson
	Date: Di Jun 10, 2003 6:54 

	Subject: Re: Writing our own coursebook

	

	Group: dogme
	Message: 3734
	From: Adrian Tennant
	Date: Di Jun 10, 2003 7:05 

	Subject: Models

	

	Group: dogme
	Message: 3735
	From: Dennis Newson
	Date: Di Jun 10, 2003 8:04 

	Subject: Re: Models

	

	Group: dogme
	Message: 3736
	From: Jane Arnold
	Date: Di Jun 10, 2003 8:30 

	Subject: Re: Re: Why Don''t Kids Remember?

	

	Group: dogme
	Message: 3737
	From: diarmuid_fogarty
	Date: Di Jun 10, 2003 11:49 

	Subject: Arguing about our coursebbok

	

	Group: dogme
	Message: 3738
	From: Dennis Newson
	Date: Di Jun 10, 2003 12:38 

	Subject: Re: Arguing about our coursebbok

	

	Group: dogme
	Message: 3739
	From: Adrian Tennant
	Date: Di Jun 10, 2003 2:14 

	Subject: Re: Models

	

	Group: dogme
	Message: 3740
	From: Adrian Tennant
	Date: Di Jun 10, 2003 2:22 

	Subject: Re: Arguing about our coursebbok

	

	Group: dogme
	Message: 3741
	From: diarmuid_fogarty
	Date: Di Jun 10, 2003 3:05 

	Subject: Re: Arguing about our coursebbok

	

	Group: dogme
	Message: 3742
	From: Adrian Tennant
	Date: Di Jun 10, 2003 3:57 

	Subject: Learning styles and expectations

	

	Group: dogme
	Message: 3743
	From: Diarmuid Fogarty
	Date: Di Jun 10, 2003 5:31 

	Subject: Re: Learning styles and expectations

	

	Group: dogme
	Message: 3744
	From: Robert M. Haines
	Date: Di Jun 10, 2003 5:48 

	Subject: Chinese students

	

	Group: dogme
	Message: 3745
	From: midill@a...
	Date: Di Jun 10, 2003 5:03 

	Subject: Re: Learning styles and expectations

	

	Group: dogme
	Message: 3746
	From: Diarmuid Fogarty
	Date: Di Jun 10, 2003 9:25 

	Subject: Chinese students

	

	Group: dogme
	Message: 3747
	From: profshaun36
	Date: Di Jun 10, 2003 9:52 

	Subject: Re: Arguing about our coursebbok

	

	Group: dogme
	Message: 3748
	From: Sue Murray
	Date: Di Jun 10, 2003 10:37 

	Subject: Re: Arguing about our coursebbok

	

	Group: dogme
	Message: 3749
	From: Adrian Tennant
	Date: Di Jun 10, 2003 11:44 

	Subject: Re: Re: Arguing about our coursebbok

	

	Group: dogme
	Message: 3750
	From: midill@a...
	Date: Di Jun 10, 2003 8:23 

	Subject: Re: Arguing about our coursebbok

	

	Group: dogme
	Message: 3751
	From: midill@a...
	Date: Di Jun 10, 2003 8:28 

	Subject: Re: Re: Arguing about our coursebbok

	

	Group: dogme
	Message: 3752
	From: lifang67
	Date: Mi Jun 11, 2003 12:44 

	Subject: Rejection Shoes

	

	Group: dogme
	Message: 3753
	From: Robert M. Haines
	Date: Mi Jun 11, 2003 4:30 

	Subject: Training

	

	Group: dogme
	Message: 3754
	From: Dennis Newson
	Date: Mi Jun 11, 2003 4:32 

	Subject: Link on Metacognition in SLTT

	

	Group: dogme
	Message: 3755
	From: Sue Murray
	Date: Di Jun 10, 2003 10:38 

	Subject: Re: Arguing about our coursebbok

	

	Group: dogme
	Message: 3756
	From: Robert M. Haines
	Date: Mi Jun 11, 2003 5:57 

	Subject: Re: Link on Metacognition in SLTT

	

	Group: dogme
	Message: 3757
	From: Adrian Tennant
	Date: Mi Jun 11, 2003 6:55 

	Subject: Re: Re: Arguing about our coursebbok

	

	Group: dogme
	Message: 3758
	From: diarmuid_fogarty
	Date: Mi Jun 11, 2003 10:49 

	Subject: Re: Rejection Shoes

	

	Group: dogme
	Message: 3759
	From: james trotta
	Date: Mi Jun 11, 2003 2:08 

	Subject: Re: Learning styles and expectations in Asia

	

	Group: dogme
	Message: 3760
	From: midill@a...
	Date: Mi Jun 11, 2003 10:50 

	Subject: Re: Re: Rejection Shoes

	

	Group: dogme
	Message: 3761
	From: Julian Bamford
	Date: Do Jun 12, 2003 2:14 

	Subject: Learning styles and expectations in Asia

	

	Group: dogme
	Message: 3762
	From: lifang67
	Date: Do Jun 12, 2003 2:33 

	Subject: The Price of IRE

	

	Group: dogme
	Message: 3763
	From: Robert M. Haines
	Date: Do Jun 12, 2003 3:52 

	Subject: Natural communication in a relaxed environment

	

	Group: dogme
	Message: 3764
	From: Dennis Newson
	Date: Do Jun 12, 2003 5:20 

	Subject: Re: Learning styles and expectations in Asia

	

	Group: dogme
	Message: 3765
	From: Diarmuid Fogarty
	Date: Do Jun 12, 2003 5:49 

	Subject: Re: Learning styles and expectations in Asia

	

	Group: dogme
	Message: 3766
	From: Diarmuid Fogarty
	Date: Do Jun 12, 2003 5:57 

	Subject: Groupwork with Asian students

	

	Group: dogme
	Message: 3767
	From: Diarmuid Fogarty
	Date: Do Jun 12, 2003 5:59 

	Subject: APOLOGIES

	

	Group: dogme
	Message: 3768
	From: Dennis Newson
	Date: Do Jun 12, 2003 7:27 

	Subject: Re: Groupwork with Asian students

	

	Group: dogme
	Message: 3769
	From: halima
	Date: Do Jun 12, 2003 7:53 

	Subject: RE: Groupwork with Asian students

	

	Group: dogme
	Message: 3770
	From: Jay Schwartz
	Date: Do Jun 12, 2003 8:48 

	Subject: Re: Learning styles and expectations in GREECE

	

	Group: dogme
	Message: 3771
	From: james trotta
	Date: Do Jun 12, 2003 8:56 

	Subject: Re: Learning styles and expectations in Asia

	

	Group: dogme
	Message: 3772
	From: Dennis Newson
	Date: Do Jun 12, 2003 9:12 

	Subject: Re: Learning styles and expectations in Asia

	

	Group: dogme
	Message: 3773
	From: Jay Schwartz
	Date: Do Jun 12, 2003 9:43 

	Subject: Re: Control issues

	

	Group: dogme
	Message: 3774
	From: halima
	Date: Do Jun 12, 2003 10:22 

	Subject: RE: Control issues

	

	Group: dogme
	Message: 3775
	From: Jay Schwartz
	Date: Do Jun 12, 2003 10:51 

	Subject: Re: Control issues

	

	Group: dogme
	Message: 3776
	From: halima
	Date: Do Jun 12, 2003 11:02 

	Subject: RE: Control issues

	

	Group: dogme
	Message: 3777
	From: Jay Schwartz
	Date: Do Jun 12, 2003 11:42 

	Subject: Re: Control issues

	

	Group: dogme
	Message: 3778
	From: midill@a...
	Date: Do Jun 12, 2003 7:13 

	Subject: Re: Groupwork with Asian students

	

	Group: dogme
	Message: 3779
	From: Fiona M
	Date: Do Jun 12, 2003 11:42 

	Subject: paper and card

	

	Group: dogme
	Message: 3780
	From: Diarmuid Fogarty
	Date: Fr Jun 13, 2003 6:05 

	Subject: Frontline news

	

	Group: dogme
	Message: 3781
	From: midill@a...
	Date: Fr Jun 13, 2003 12:33 

	Subject: Index Cards

	

	Group: dogme
	Message: 3782
	From: profshaun36
	Date: Fr Jun 13, 2003 7:13 

	Subject: Re: paper and card

	

	Group: dogme
	Message: 3783
	From: Robert M. Haines
	Date: Fr Jun 13, 2003 7:29 

	Subject: All in the Family

	

	Group: dogme
	Message: 3784
	From: sthornbury@w...
	Date: Fr Jun 13, 2003 11:25 

	Subject: (Fwd) Paper planes and Air Traffic controllers

	

	Group: dogme
	Message: 3785
	From: Robert M. Haines
	Date: Sa Jun 14, 2003 12:10 

	Subject: Paper planes

	

	Group: dogme
	Message: 3786
	From: Shaun Dowling
	Date: Sa Jun 14, 2003 2:11 

	Subject: Re: Paper planes

	

	Group: dogme
	Message: 3787
	From: Shaun Dowling
	Date: Sa Jun 14, 2003 2:18 

	Subject: Misdirected mail

	

	Group: dogme
	Message: 3788
	From: lifang67
	Date: Sa Jun 14, 2003 3:20 

	Subject: The Permeable Memory

	

	Group: dogme
	Message: 3789
	From: Robert M. Haines
	Date: Sa Jun 14, 2003 6:30 

	Subject: Thank you

	

	Group: dogme
	Message: 3790
	From: Dennis Newson
	Date: Sa Jun 14, 2003 6:41 

	Subject: Re: Thank you

	

	Group: dogme
	Message: 3791
	From: Jay Schwartz
	Date: Sa Jun 14, 2003 7:05 

	Subject: Re: The Permeable Memory

	

	Group: dogme
	Message: 3792
	From: zosia grudzinska
	Date: Sa Jun 14, 2003 8:52 

	Subject: Re: (Fwd) Paper planes and Air Traffic controllers

	

	Group: dogme
	Message: 3793
	From: zosia grudzinska
	Date: Sa Jun 14, 2003 9:02 

	Subject: Re: Paper planes

	

	Group: dogme
	Message: 3794
	From: Jay Schwartz
	Date: Sa Jun 14, 2003 10:09 

	Subject: Thanks for the permeable memories..

	

	Group: dogme
	Message: 3795
	From: profshaun36
	Date: Sa Jun 14, 2003 12:38 

	Subject: The Dogme School

	

	Group: dogme
	Message: 3796
	From: sthornbury@w...
	Date: Sa Jun 14, 2003 7:40 

	Subject: Re: The Dogme School

	

	Group: dogme
	Message: 3797
	From: zosia grudzinska
	Date: So Jun 15, 2003 5:34 

	Subject: Re: The Dogme School

	

	Group: dogme
	Message: 3798
	From: lifang67
	Date: Mo Jun 16, 2003 1:00 

	Subject: The Unwashed Brain

	

	Group: dogme
	Message: 3799
	From: Diarmuid Fogarty
	Date: Mo Jun 16, 2003 6:11 

	Subject: Dirty minds?

	

	Group: dogme
	Message: 3800
	From: Jay Schwartz
	Date: Mo Jun 16, 2003 10:12 

	Subject: Re: Dirty minds?

	

	Group: dogme
	Message: 3801
	From: Jay Schwartz
	Date: Mo Jun 16, 2003 10:14 

	Subject: Re: The Unwashed Brain

	

	Group: dogme
	Message: 3802
	From: Dennis Newson
	Date: Mo Jun 16, 2003 10:29 

	Subject: Re: The Unwashed Brain

	

	Group: dogme
	Message: 3803
	From: halima
	Date: Mo Jun 16, 2003 11:01 

	Subject: RE: paper and card

	

	Group: dogme
	Message: 3804
	From: Shaun Dowling
	Date: Mo Jun 16, 2003 1:33 

	Subject: Re: paper and card

	

	Group: dogme
	Message: 3805
	From: midill@a...
	Date: Mo Jun 16, 2003 10:52 

	Subject: Re: paper and card

	

	Group: dogme
	Message: 3806
	From: Sue Murray
	Date: Mo Jun 16, 2003 11:13 

	Subject: Re: paper and card

	

	Group: dogme
	Message: 3807
	From: Dennis Newson
	Date: Di Jun 17, 2003 4:51 

	Subject: Paper & card for trainers/educators

	

	Group: dogme
	Message: 3808
	From: lifang67
	Date: Di Jun 17, 2003 6:20 

	Subject: Inter to Intra

	

	Group: dogme
	Message: 3809
	From: Adrian Tennant
	Date: Di Jun 17, 2003 6:22 

	Subject: Re: Dirty minds?

	

	Group: dogme
	Message: 3810
	From: Jay Schwartz
	Date: Di Jun 17, 2003 7:30 

	Subject: Re: Dirty minds?

	

	Group: dogme
	Message: 3811
	From: Adrian Tennant
	Date: Di Jun 17, 2003 8:17 

	Subject: Re: Dirty minds?

	

	Group: dogme
	Message: 3812
	From: diarmuid_fogarty
	Date: Di Jun 17, 2003 8:36 

	Subject: Plodding on with the coursebook

	

	Group: dogme
	Message: 3813
	From: Dennis Newson
	Date: Di Jun 17, 2003 8:37 

	Subject: Re: Dirty minds and handouts

	

	Group: dogme
	Message: 3814
	From: midill@a...
	Date: Di Jun 17, 2003 10:11 

	Subject: Re: Dirty minds and handouts

	

	Group: dogme
	Message: 3815
	From: midill@a...
	Date: Di Jun 17, 2003 10:14 

	Subject: Re: Dirty minds?

	

	Group: dogme
	Message: 3816
	From: Dennis Newson
	Date: Di Jun 17, 2003 8:09 

	Subject: Philip Pullman

	

	Group: dogme
	Message: 3817
	From: Robert M. Haines
	Date: Di Jun 17, 2003 8:34 

	Subject: Re: Philip Pullman

	

	Group: dogme
	Message: 3818
	From: Tom Topham
	Date: Di Jun 17, 2003 8:58 

	Subject: Re: Dirty minds and handouts

	

	Group: dogme
	Message: 3819
	From: Diarmuid Fogarty
	Date: Di Jun 17, 2003 9:21 

	Subject: From The Guardian

	

	Group: dogme
	Message: 3820
	From: Robert M. Haines
	Date: Di Jun 17, 2003 9:35 

	Subject: Re: From The Guardian

	

	Group: dogme
	Message: 3821
	From: lifang67
	Date: Mi Jun 18, 2003 1:08 

	Subject: Truths and Consequences

	

	Group: dogme
	Message: 3822
	From: Robert M. Haines
	Date: Mi Jun 18, 2003 1:50 

	Subject: Taking the good with the bad

	

	Group: dogme
	Message: 3823
	From: Dennis Newson
	Date: Mi Jun 18, 2003 5:12 

	Subject: Re: Taking the good with the bad

	

	Group: dogme
	Message: 3824
	From: Robert M. Haines
	Date: Mi Jun 18, 2003 6:31 

	Subject: Re: Taking the good with the bad

	

	Group: dogme
	Message: 3825
	From: Dennis Newson
	Date: Mi Jun 18, 2003 7:09 

	Subject: Recommended article

	

	Group: dogme
	Message: 3826
	From: Julian Bamford
	Date: Mi Jun 18, 2003 9:54 

	Subject: From The Guardian

	

	Group: dogme
	Message: 3827
	From: willmcculloch
	Date: Mi Jun 18, 2003 10:31 

	Subject: Grammar, other activities etc

	

	Group: dogme
	Message: 3828
	From: Justin Ehresman
	Date: Mi Jun 18, 2003 1:16 

	Subject: Re: Grammar, other activities etc

	

	Group: dogme
	Message: 3829
	From: Shaun Dowling
	Date: Mi Jun 18, 2003 1:25 

	Subject: Re: Taking the good with the bad

	

	Group: dogme
	Message: 3830
	From: Adrian Tennant
	Date: Mi Jun 18, 2003 2:10 

	Subject: Re: Grammar, other activities etc

	

	Group: dogme
	Message: 3831
	From: Dennis Newson
	Date: Mi Jun 18, 2003 3:11 

	Subject: Re: Taking the good with the bad

	

	Group: dogme
	Message: 3832
	From: Robert M. Haines
	Date: Mi Jun 18, 2003 3:23 

	Subject: Grammar mix

	

	Group: dogme
	Message: 3833
	From: Dennis Newson
	Date: Mi Jun 18, 2003 4:08 

	Subject: Re: Grammar mix

	

	Group: dogme
	Message: 3834
	From: Robert M. Haines
	Date: Mi Jun 18, 2003 4:23 

	Subject: Neuroscience speaks for practice-oriented learning

	

	Group: dogme
	Message: 3835
	From: profshaun36
	Date: Mi Jun 18, 2003 9:17 

	Subject: Re: Taking the good with the bad

	

	Group: dogme
	Message: 3836
	From: sthornbury@w...
	Date: Mi Jun 18, 2003 4:37 

	Subject: Re: Grammar, other activities etc

	

	Group: dogme
	Message: 3837
	From: midill@a...
	Date: Mi Jun 18, 2003 10:42 

	Subject: Re: Grammar, other activities etc

	

	Group: dogme
	Message: 3838
	From: Diarmuid Fogarty
	Date: Do Jun 19, 2003 7:24 

	Subject: Re: Grammar, other activities etc

	

	Group: dogme
	Message: 3839
	From: james trotta
	Date: Do Jun 19, 2003 9:08 

	Subject: Re: Grammar, other activities etc

	

	Group: dogme
	Message: 3840
	From: Dennis Newson
	Date: Do Jun 19, 2003 9:47 

	Subject: Re: Grammar, other activities etc

	

	Group: dogme
	Message: 3841
	From: Fiona M
	Date: Do Jun 19, 2003 11:47 

	Subject: Re: Grammar, other activities etc

	

	Group: dogme
	Message: 3842
	From: james trotta
	Date: Do Jun 19, 2003 5:23 

	Subject: Re: Grammar, other activities etc

	

	Group: dogme
	Message: 3843
	From: Justin Ehresman
	Date: Do Jun 19, 2003 8:16 

	Subject: an interesting book

	

	Group: dogme
	Message: 3844
	From: Justin Ehresman
	Date: Do Jun 19, 2003 8:16 

	Subject: an interesting book

	

	Group: dogme
	Message: 3845
	From: Robert M. Haines
	Date: Do Jun 19, 2003 9:39 

	Subject: Grammar for the sake of it

	

	Group: dogme
	Message: 3846
	From: willmcculloch
	Date: Do Jun 19, 2003 9:44 

	Subject: Grammar, other activities etc again

	

	Group: dogme
	Message: 3847
	From: Adrian Tennant
	Date: Do Jun 19, 2003 10:56 

	Subject: Hey guys!

	

	Group: dogme
	Message: 3848
	From: Adrian Tennant
	Date: Do Jun 19, 2003 11:06 

	Subject: Painting by grammar

	

	Group: dogme
	Message: 3849
	From: Robert M. Haines
	Date: Do Jun 19, 2003 11:15 

	Subject: Re: Painting by grammar

	

	Group: dogme
	Message: 3850
	From: midill@a...
	Date: Do Jun 19, 2003 8:20 

	Subject: Thanks Will

	

	Group: dogme
	Message: 3851
	From: Robert M. Haines
	Date: Fr Jun 20, 2003 12:31 

	Subject: Fossilization

	

	Group: dogme
	Message: 3852
	From: midill@a...
	Date: Fr Jun 20, 2003 12:22 

	Subject: Re: Fossilization

	

	Group: dogme
	Message: 3853
	From: Dennis Newson
	Date: Fr Jun 20, 2003 7:22 

	Subject: Dogme: in the classroom - horseme & hampsterme

	

	Group: dogme
	Message: 3854
	From: profshaun36
	Date: Fr Jun 20, 2003 1:17 

	Subject: Re: Fossilization

	

	Group: dogme
	Message: 3855
	From: midill@a...
	Date: Fr Jun 20, 2003 10:10 

	Subject: Re: Re: Fossilization

	

	Group: dogme
	Message: 3856
	From: Diarmuid Fogarty
	Date: Sa Jun 21, 2003 10:32 

	Subject: Write yer own

	

	Group: dogme
	Message: 3857
	From: dogme@yahoogroups.com
	Date: Sa Jun 21, 2003 10:40 

	Subject: New file uploaded to dogme

	

	Group: dogme
	Message: 3858
	From: willmcculloch
	Date: Sa Jun 21, 2003 10:57 

	Subject: Re: New file uploaded to dogme

	

	Group: dogme
	Message: 3859
	From: halima
	Date: Sa Jun 21, 2003 11:15 

	Subject: RE: Re: New file uploaded to dogme

	

	Group: dogme
	Message: 3860
	From: willmcculloch
	Date: Sa Jun 21, 2003 12:21 

	Subject: Re: New file uploaded to dogme

	

	Group: dogme
	Message: 3861
	From: halima
	Date: Sa Jun 21, 2003 7:13 

	Subject: RE: Re: New file uploaded to dogme

	

	Group: dogme
	Message: 3862
	From: Dennis Newson
	Date: So Jun 22, 2003 4:34 

	Subject: Ellis thread

	

	Group: dogme
	Message: 3863
	From: sthornbury@w...
	Date: So Jun 22, 2003 9:32 

	Subject: Re: Ellis thread

	

	Group: dogme
	Message: 3864
	From: Fiona M
	Date: So Jun 22, 2003 10:44 

	Subject: Re: Ellis thread

	

	Group: dogme
	Message: 3865
	From: Dennis Newson
	Date: So Jun 22, 2003 12:50 

	Subject: Re: Ellis thread

	

	Group: dogme
	Message: 3866
	From: halima
	Date: So Jun 22, 2003 1:06 

	Subject: RE: Ellis thread

	

	Group: dogme
	Message: 3867
	From: willmcculloch
	Date: So Jun 22, 2003 2:25 

	Subject: Re: Ellis thread

	

	Group: dogme
	Message: 3868
	From: Jane Arnold
	Date: So Jun 22, 2003 4:21 

	Subject: Re: Ellis and Do it yourself coursebook threads

	

	Group: dogme
	Message: 3869
	From: Diarmuid Fogarty
	Date: So Jun 22, 2003 9:36 

	Subject: Grammar as steroids

	

	Group: dogme
	Message: 3870
	From: Robert M. Haines
	Date: So Jun 22, 2003 7:32 

	Subject: Grammar input

	

	Group: dogme
	Message: 3871
	From: midill@a...
	Date: So Jun 22, 2003 3:41 

	Subject: (no subject)

	

	Group: dogme
	Message: 3872
	From: halima
	Date: So Jun 22, 2003 7:58 

	Subject: RE: (no subject)

	

	Group: dogme
	Message: 3873
	From: midill@a...
	Date: So Jun 22, 2003 6:58 

	Subject: Re: (no subject)

	

	Group: dogme
	Message: 3874
	From: willmcculloch
	Date: Mo Jun 23, 2003 12:31 

	Subject: Grammar, dictionaries and other supports

	

	Group: dogme
	Message: 3875
	From: midill@a...
	Date: So Jun 22, 2003 11:04 

	Subject: Re: Grammar, dictionaries and other supports

	

	Group: dogme
	Message: 3876
	From: Dennis Newson
	Date: Mo Jun 23, 2003 3:42 

	Subject: Erratic spelling

	

	Group: dogme
	Message: 3877
	From: Robert M. Haines
	Date: Mo Jun 23, 2003 5:32 

	Subject: Leiceseter

	

	Group: dogme
	Message: 3878
	From: Diarmuid Fogarty
	Date: Mo Jun 23, 2003 6:17 

	Subject: dictionaries etc

	

	Group: dogme
	Message: 3879
	From: Dennis Newson
	Date: Mo Jun 23, 2003 7:21 

	Subject: Re: dictionaries etc

	

	Group: dogme
	Message: 3880
	From: Margot Storer
	Date: Mo Jun 23, 2003 8:12 

	Subject: Rant and Rave

	

	Group: dogme
	Message: 3881
	From: halima
	Date: Mo Jun 23, 2003 9:23 

	Subject: RE: Rant and Rave

	

	Group: dogme
	Message: 3882
	From: Dennis Newson
	Date: Mo Jun 23, 2003 9:27 

	Subject: We don''t do modals for deduction until next term

	

	Group: dogme
	Message: 3883
	From: diarmuid_fogarty
	Date: Mo Jun 23, 2003 10:30 

	Subject: Student generated coursebook

	

	Group: dogme
	Message: 3884
	From: Adrian Tennant
	Date: Mo Jun 23, 2003 4:34 

	Subject: Re: Rant and Rave

	

	Group: dogme
	Message: 3885
	From: Sue Murray
	Date: Mo Jun 23, 2003 10:49 

	Subject: rant and rave

	

	Group: dogme
	Message: 3886
	From: Sue Murray
	Date: Mo Jun 23, 2003 11:16 

	Subject: ping?

	

	Group: dogme
	Message: 3887
	From: Margot Storer
	Date: Di Jun 24, 2003 8:56 

	Subject: RE: We don''t do modals for deduction until next term

	

	Group: dogme
	Message: 3888
	From: zosia grudzinska
	Date: Mo Jun 23, 2003 8:25 

	Subject: Re: Student generated coursebook

	

	Group: dogme
	Message: 3889
	From: willmcculloch
	Date: Di Jun 24, 2003 12:45 

	Subject: Re: Student generated coursebook

	

	Group: dogme
	Message: 3890
	From: Sue Murray
	Date: Di Jun 24, 2003 8:12 

	Subject: student generated coursebook

	

	Group: dogme
	Message: 3891
	From: Robert M. Haines
	Date: Di Jun 24, 2003 10:35 

	Subject: Frisbee

	

	Group: dogme
	Message: 3892
	From: Robert M. Haines
	Date: Di Jun 24, 2003 10:45 

	Subject: ELS

	

	Group: dogme
	Message: 3893
	From: Dennis Newson
	Date: Mi Jun 25, 2003 4:01 

	Subject: Re: ping?

	

	Group: dogme
	Message: 3894
	From: Adrian Tennant
	Date: Mi Jun 25, 2003 6:04 

	Subject: Doing much

	

	Group: dogme
	Message: 3895
	From: Dennis Newson
	Date: Mi Jun 25, 2003 6:50 

	Subject: Re: Doing much

	

	Group: dogme
	Message: 3896
	From: Diarmuid Fogarty
	Date: Mi Jun 25, 2003 6:47 

	Subject: Re: ping?

	

	Group: dogme
	Message: 3897
	From: Dennis Newson
	Date: Mi Jun 25, 2003 7:28 

	Subject: Re: ping?

	

	Group: dogme
	Message: 3898
	From: Dennis Newson
	Date: Mi Jun 25, 2003 7:46 

	Subject: The dialogic process

	

	Group: dogme
	Message: 3899
	From: Tom Topham
	Date: Mi Jun 25, 2003 8:29 

	Subject: Re: Doing much

	

	Group: dogme
	Message: 3900
	From: Dimitrijevic
	Date: Mi Jun 25, 2003 10:44 

	Subject: help!

	

	Group: dogme
	Message: 3901
	From: Luke Meddings
	Date: Mi Jun 25, 2003 2:48 

	Subject: Re: Rant and Rave (long response time - original message included below)

	

	Group: dogme
	Message: 3902
	From: Adrian Tennant
	Date: Mi Jun 25, 2003 4:46 

	Subject: Re: Doing much & just tell me

	

	Group: dogme
	Message: 3903
	From: sthornbury@w...
	Date: Mi Jun 25, 2003 6:15 

	Subject: Re: The dialogic process

	

	Group: dogme
	Message: 3904
	From: Sue Murray
	Date: Mi Jun 25, 2003 10:56 

	Subject: Re: ping? (but prob. sideways-out)

	

	Group: dogme
	Message: 3905
	From: Sue Murray
	Date: Mi Jun 25, 2003 10:58 

	Subject: Re: help!

	

	Group: dogme
	Message: 3906
	From: sthornbury@w...
	Date: Do Jun 26, 2003 12:56 

	Subject: Re: ping? (but prob. sideways-out)

	

	Group: dogme
	Message: 3907
	From: Julian Bamford
	Date: Do Jun 26, 2003 2:55 

	Subject: presentness and students

	

	Group: dogme
	Message: 3908
	From: Dennis Newson
	Date: Do Jun 26, 2003 4:19 

	Subject: Creative listening

	

	Group: dogme
	Message: 3909
	From: Liz Suda
	Date: Do Jun 26, 2003 7:13 

	Subject: RE: The dialogic process

	

	Group: dogme
	Message: 3910
	From: Diarmuid Fogarty
	Date: Do Jun 26, 2003 7:30 

	Subject: Re: The dialogic process

	

	Group: dogme
	Message: 3911
	From: Robert M. Haines
	Date: Do Jun 26, 2003 7:32 

	Subject: Being There

	

	Group: dogme
	Message: 3912
	From: Diarmuid Fogarty
	Date: Do Jun 26, 2003 7:47 

	Subject: The Seven dialogic principles

	

	Group: dogme
	Message: 3913
	From: F. Mortes
	Date: Do Jun 26, 2003 10:29 

	Subject: Francesc Ferrer i Guàrdia

	

	Group: dogme
	Message: 3914
	From: sthornbury@w...
	Date: Do Jun 26, 2003 10:51 

	Subject: Re: presentness and students

	

	Group: dogme
	Message: 3915
	From: Shaun Dowling
	Date: Do Jun 26, 2003 12:39 

	Subject: Re: The dialogic process

	

	Group: dogme
	Message: 3916
	From: Shaun Dowling
	Date: Do Jun 26, 2003 1:21 

	Subject: A Dogme moment

	

	Group: dogme
	Message: 3917
	From: profshaun36
	Date: Do Jun 26, 2003 7:38 

	Subject: Critical pedagogy

	

	Group: dogme
	Message: 3918
	From: Sue Murray
	Date: Do Jun 26, 2003 11:11 

	Subject: presentness and students

	

	Group: dogme
	Message: 3919
	From: Robert M. Haines
	Date: Do Jun 26, 2003 11:32 

	Subject: Notes

	

	Group: dogme
	Message: 3920
	From: midill@a...
	Date: Do Jun 26, 2003 7:47 

	Subject: Re: presentness and students

	

	Group: dogme
	Message: 3921
	From: Robert M. Haines
	Date: Fr Jun 27, 2003 12:25 

	Subject: Freire link

	

	Group: dogme
	Message: 3922
	From: Robert M. Haines
	Date: Fr Jun 27, 2003 1:46 

	Subject: Freire

	

	Group: dogme
	Message: 3923
	From: Dennis Newson
	Date: Fr Jun 27, 2003 5:04 

	Subject: Re: presentness and students

	

	Group: dogme
	Message: 3924
	From: Liz Suda
	Date: Fr Jun 27, 2003 5:36 

	Subject: RE: The dialogic process

	

	Group: dogme
	Message: 3925
	From: Dennis Newson
	Date: Fr Jun 27, 2003 6:12 

	Subject: Thatcherism and dogme

	

	Group: dogme
	Message: 3926
	From: Robert M. Haines
	Date: Fr Jun 27, 2003 6:33 

	Subject: Re: The dialogic process

	

	Group: dogme
	Message: 3927
	From: Diarmuid Fogarty
	Date: Fr Jun 27, 2003 6:36 

	Subject: Re: Freire

	

	Group: dogme
	Message: 3928
	From: Liz Suda
	Date: Fr Jun 27, 2003 6:48 

	Subject: RE: The dialogic process and anti intellectuals

	

	Group: dogme
	Message: 3929
	From: Robert M. Haines
	Date: Fr Jun 27, 2003 7:14 

	Subject: Re: The dialogic process and anti intellectuals

	

	Group: dogme
	Message: 3930
	From: Liz Suda
	Date: Fr Jun 27, 2003 7:37 

	Subject: RE: The dialogic process and anti intellectuals

	

	Group: dogme
	Message: 3931
	From: Diarmuid Fogarty
	Date: Fr Jun 27, 2003 2:38 

	Subject: More Freire for Rob

	

	Group: dogme
	Message: 3932
	From: zosia grudzinska
	Date: Fr Jun 27, 2003 9:45 

	Subject: presentness of correction

	

	Group: dogme
	Message: 3933
	From: Sue Murray
	Date: Sa Jun 28, 2003 12:02 

	Subject: errors on the fly (errors on the amber ....)

	

	Group: dogme
	Message: 3934
	From: ntataroglu
	Date: Sa Jun 28, 2003 10:30 

	Subject: test questions

	

	Group: dogme
	Message: 3935
	From: halima
	Date: Sa Jun 28, 2003 10:42 

	Subject: RE: test questions

	

	Group: dogme
	Message: 3936
	From: Justin Ehresman
	Date: Sa Jun 28, 2003 12:03 

	Subject: RE: test questions

	

	Group: dogme
	Message: 3937
	From: ntataroglu
	Date: Mo Jun 30, 2003 7:25 

	Subject: test questions -thanks Halima

	

	Group: dogme
	Message: 3938
	From: zosia grudzinska
	Date: Mo Jun 30, 2003 7:45 

	Subject: Re: test questions

	

	Group: dogme
	Message: 3939
	From: Kevin Laurence Landry
	Date: Mo Jun 30, 2003 12:32 

	Subject: Re: test questions

	

	Group: dogme
	Message: 3940
	From: diarmuid_fogarty
	Date: Mo Jun 30, 2003 2:19 

	Subject: Etre et Avoir

	

	Group: dogme
	Message: 3941
	From: Dennis Newson
	Date: Mo Jun 30, 2003 2:56 

	Subject: Re: Etre et Avoir

	

	Group: dogme
	Message: 3942
	From: Dennis Newson
	Date: Mo Jun 30, 2003 3:01 

	Subject: Re: Etre et Avoir

	

	Group: dogme
	Message: 3943
	From: halima
	Date: Mo Jun 30, 2003 5:56 

	Subject: RE: test questions -thanks Halima

	

	Group: dogme
	Message: 3944
	From: Dennis Newson
	Date: Di Jul 01, 2003 4:28 

	Subject: Reduce teacher domination

	

	Group: dogme
	Message: 3946
	From: Julian Bamford
	Date: Fr Jul 04, 2003 1:29 

	Subject: notes, communication, learning

	

	Group: dogme
	Message: 3947
	From: Robert M. Haines
	Date: Fr Jul 04, 2003 1:59 

	Subject: Re: notes, communication, learning

	

	Group: dogme
	Message: 3948
	From: midill@a...
	Date: Fr Jul 04, 2003 12:11 

	Subject: Re: notes, communication, learning

	

	Group: dogme
	Message: 3949
	From: Sue Murray
	Date: Fr Jul 04, 2003 10:52 

	Subject: test questions - thanks Halima

	

	Group: dogme
	Message: 3950
	From: Dennis Newson
	Date: Sa Jul 05, 2003 8:19 

	Subject: A recommended thought-provokingl article

	

	Group: dogme
	Message: 3951
	From: Diarmuid Fogarty
	Date: Sa Jul 05, 2003 9:05 

	Subject: Largely successful

	

	Group: dogme
	Message: 3952
	From: Tom Smith
	Date: Sa Jul 05, 2003 11:36 

	Subject: Re: test questions - thanks Halima

	

	Group: dogme
	Message: 3953
	From: Glenys Hanson
	Date: Sa Jul 05, 2003 4:03 

	Subject: Grammar again!

	

	Group: dogme
	Message: 3954
	From: Peachey Pape
	Date: Mo Jul 07, 2003 3:18 

	Subject: DOGME on the web

	

	Group: dogme
	Message: 3955
	From: nadine_bussmann
	Date: Mo Jul 07, 2003 10:04 

	Subject: Hi, can you help me??

	

	Group: dogme
	Message: 3956
	From: Robert M. Haines
	Date: Mo Jul 07, 2003 10:17 

	Subject: Re: Hi, can you help me??

	

	Group: dogme
	Message: 3957
	From: sthornbury@w...
	Date: Mo Jul 07, 2003 10:29 

	Subject: Re: Hi, can you help me??

	

	Group: dogme
	Message: 3958
	From: Diarmuid Fogarty
	Date: Mo Jul 07, 2003 11:02 

	Subject: Re: Hi, can you help me??

	

	Group: dogme
	Message: 3959
	From: nadine_bussmann
	Date: Di Jul 08, 2003 11:05 

	Subject: Re: Hi, can you help me??

	

	Group: dogme
	Message: 3960
	From: Robert M. Haines
	Date: Di Jul 08, 2003 11:13 

	Subject: Indoctrination

	

	Group: dogme
	Message: 3961
	From: iris elish
	Date: Mi Jul 09, 2003 7:08 

	Subject: name of book

	

	Group: dogme
	Message: 3962
	From: Dennis Newson
	Date: Mi Jul 09, 2003 7:21 

	Subject: (Fwd) [swissenglish] Scary stuff on schoolbooks

	

	Group: dogme
	Message: 3963
	From: Julian Bamford
	Date: Mi Jul 09, 2003 8:15 

	Subject: name of book

	

	Group: dogme
	Message: 3964
	From: Adrian Tennant
	Date: Mi Jul 09, 2003 3:27 

	Subject: Re: Re: test questions

	

	Group: dogme
	Message: 3965
	From: jonathanmcf2000
	Date: Mi Jul 09, 2003 4:25 

	Subject: MA in ELT

	

	Group: dogme
	Message: 3966
	From: zosia grudzinska
	Date: Mi Jul 09, 2003 5:55 

	Subject: Re: Indoctrination

	

	Group: dogme
	Message: 3967
	From: Dennis Newson
	Date: Do Jul 10, 2003 5:23 

	Subject: Covering the book v. respect for the learner

	

	Group: dogme
	Message: 3968
	From: Dennis Newson
	Date: Do Jul 10, 2003 5:34 

	Subject: Re: Indoctrination

	

	Group: dogme
	Message: 3969
	From: Robert M. Haines
	Date: Do Jul 10, 2003 6:06 

	Subject: Re: Indoctrination

	

	Group: dogme
	Message: 3970
	From: Robert M. Haines
	Date: Do Jul 10, 2003 6:17 

	Subject: Re: (Fwd) [swissenglish] Scary stuff on schoolbooks

	

	Group: dogme
	Message: 3971
	From: Dennis Newson
	Date: Do Jul 10, 2003 6:38 

	Subject: Re: (Fwd) [swissenglish] Scary stuff on schoolbooks

	

	Group: dogme
	Message: 3972
	From: Julian Bamford
	Date: Do Jul 10, 2003 11:05 

	Subject: Re: MA in ELT

	

	Group: dogme
	Message: 3973
	From: Diarmuid Fogarty
	Date: Do Jul 10, 2003 6:59 

	Subject: Re: MA in ELT

	

	Group: dogme
	Message: 3974
	From: Robert M. Haines
	Date: Do Jul 10, 2003 9:25 

	Subject: MA in ELT

	

	Group: dogme
	Message: 3975
	From: Robert M. Haines
	Date: Do Jul 10, 2003 11:12 

	Subject: Dogme in the real world.

	

	Group: dogme
	Message: 3976
	From: Dennis Newson
	Date: Sa Jul 12, 2003 6:01 

	Subject: CHAT: A moral?

	

	Group: dogme
	Message: 3977
	From: Robert M. Haines
	Date: Sa Jul 12, 2003 6:17 

	Subject: Re: CHAT: A moral?

	

	Group: dogme
	Message: 3978
	From: Dennis Newson
	Date: Sa Jul 12, 2003 6:28 

	Subject: Re: CHAT: A moral?

	

	Group: dogme
	Message: 3979
	From: Diarmuid Fogarty
	Date: Sa Jul 12, 2003 8:23 

	Subject: Re: CHAT: A moral?

	

	Group: dogme
	Message: 3980
	From: zosia grudzinska
	Date: Sa Jul 12, 2003 11:59 

	Subject: one question tops it all

	

	Group: dogme
	Message: 3981
	From: Dennis Newson
	Date: Sa Jul 12, 2003 12:43 

	Subject: Re: one question tops it all

	

	Group: dogme
	Message: 3982
	From: profshaun36
	Date: Sa Jul 12, 2003 3:08 

	Subject: Re: one question tops it all

	

	Group: dogme
	Message: 3983
	From: profshaun36
	Date: Sa Jul 12, 2003 3:24 

	Subject: INSET probelms

	

	Group: dogme
	Message: 3984
	From: profshaun36
	Date: Sa Jul 12, 2003 3:30 

	Subject: Re: CHAT: A moral?

	

	Group: dogme
	Message: 3985
	From: Peachey Pape
	Date: Sa Jul 12, 2003 3:35 

	Subject: blogging

	

	Group: dogme
	Message: 3986
	From: Robert M. Haines
	Date: Sa Jul 12, 2003 10:54 

	Subject: Re: one question tops it all

	

	Group: dogme
	Message: 3987
	From: Robert M. Haines
	Date: Sa Jul 12, 2003 11:06 

	Subject: Re: one question tops it all

	

	Group: dogme
	Message: 3988
	From: Sue Murray
	Date: Sa Jul 12, 2003 11:17 

	Subject: one question tops it all

	

	Group: dogme
	Message: 3989
	From: Luke Meddings
	Date: Mo Jul 14, 2003 11:31 

	Subject: Re: Hi, can you help me??

	

	Group: dogme
	Message: 3990
	From: zosia grudzinska
	Date: Di Jul 15, 2003 8:36 

	Subject: Re: one question tops it all

	

	Group: dogme
	Message: 3991
	From: zosia grudzinska
	Date: Di Jul 15, 2003 12:21 

	Subject: Re: INSET probelms

	

	Group: dogme
	Message: 3992
	From: zosia grudzinska
	Date: Di Jul 15, 2003 12:15 

	Subject: Re: one question tops it all

	

	Group: dogme
	Message: 3993
	From: David French
	Date: Do Jul 17, 2003 8:14 

	Subject: being a teacher

	

	Group: dogme
	Message: 3995
	From: suegoldiee
	Date: Mo Jul 21, 2003 10:10 

	Subject: Dogme in Manchester, UK

	

	Group: dogme
	Message: 3996
	From: Robert M. Haines
	Date: Di Jul 22, 2003 2:43 

	Subject: Hearing impaired students

	

	Group: dogme
	Message: 3997
	From: Renata Suzuki
	Date: Di Jul 22, 2003 4:28 

	Subject: Re: Hearing impaired students

	

	Group: dogme
	Message: 3998
	From: Shaun Dowling
	Date: Di Jul 22, 2003 8:47 

	Subject: Re: Hearing impaired students

	

	Group: dogme
	Message: 3999
	From: mathewbrigham
	Date: Di Jul 22, 2003 10:26 

	Subject: "authentic native" language VS "authentic EFL" language......

	

	Group: dogme
	Message: 4000
	From: Diarmuid Fogarty
	Date: Di Jul 22, 2003 10:53 

	Subject: Re: "authentic native" language VS "authentic EFL" language......

	




	Group: dogme
	Message: 3001
	From: Fiona M
	Date: Di Mrz 25, 2003 1:15 

	Subject: Re: what''s in a name?/variety


	Tom M, Dennis:
"On this hapless earth
There's small sincerity of mirth,
And laughter oft is but an art
To drown the outcry of the heart." (Coleridge)

Just a thought. 
Looping round to what Dennis said, making classes absorbing and fun and all that, well, that reminded me of all those wacky games and activities we were supposed to come up with on the Prep Cert course, way way back in the 80s, as camouflage for a drill exercise or gapfill or whatever, HOWEVER, right now, under the present global climate, maybe we should be offering our classrooms as oases from 'The Conflict'. Many of my students don't want to talk about war - they're scared; but they want to laugh, to relax and to forget for an hour or so. They want to share the jokes they heard in the bar at breakfast - and they do so in English, as English helps them to escape from their reality. Linguistic aim? Well, it's dogme isn't it? Like Jay's composition classes. And the aim emerges. So does the language. And the laughter. 


fiona





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3002
	From: Dennis Newson
	Date: Di Mrz 25, 2003 7:01 

	Subject: Re: what''s in a name?/variety


	Fiona,

Your remarks (the importance of laughter in the classroom) 
remind me strongly of my wife's experience teaching German to 
young kids who had fled from war in ex-Yugoslavia. School was 
both a "known", a continuity and a haven.

O politicians, you FOOLS! Why, around the world, don't you 
realise the value of caring, devoted teachers and support and 
reward them more? 


Dennis



	


	Group: dogme
	Message: 3003
	From: Simon Gill
	Date: Di Mrz 25, 2003 8:15 

	Subject: English teacher or?


	I'm diverted by the present discussion on who exactly we are. No time to go 
into detail (distractions like having to teach prevent me) but I must say I 
like the expression 'teflista' that an acquaintance of mine (forget exactly 
who, unfortunately, but if you're out there...) once coined. 

Peace 

Simon Gill



	


	Group: dogme
	Message: 3004
	From: george_tremelle
	Date: Di Mrz 25, 2003 4:27 

	Subject: Dogme, for a newcomer?


	Having just perused the IH website, and having read some of the 
previous posts on this forum, I am interested (and I think delighted) 
to see the "dogme" idea articulated so nicely. I have a feeling (if 
my interpretation of "dogme" is correct) that good, experienced 
teachers have tended to lean towards it anyway, regardless of whether 
they are aware of it explicitly. 

(May I suggest a name change though? I associate "Dogme" with 
something negative, although don't really know why...)

It's possible a lot of what I've said here has already been discussed 
by others, if so then please patiently ignore me!

I am a Director of Studies. One of my teachers mentioned Scott's 
article a few weeks ago as his guiding force (and reason for not 
using the course books!). Naturally, I will promote him instantly, 
and I look forward to future teacher workshops where hopefully we can 
look at how dogme methods can be integrated into our teaching.

But first, let me give you some background, (and perhaps, even, my 
reason for writing...)

I joined my current school 6 months ago. The situation was quite 
different to the one I had been in before. There were few rigid 
procedures in place. Although there were books teachers could choose 
from, no curriculum as such existed, and no real means of assessment. 
Whether or not a student went from "Intermediate" to "Upper 
Intermediate" depended on the whim of the teacher. There were, 
technically, only 4 days of teaching per week as Friday was "pub 
day". This usually meant 75% of the students going home early and the 
teachers drinking together. Teachers could do anything they wanted, 
there were no observations, or external regulation of any kind as to 
what went on in class. Students could (and did) change teacher 
frequently. Once Pre-Intermediate with "Alice" got boring, they'd 
change to Pre-Int with "Simon". They could swap teacher (but not 
level) whenever they wanted to.

Maybe the above sounds like a dogme paradise, a perfect breeding 
ground with which to develop free teaching styles to work against the 
restrictive and oppressive evils of "curricula" and timetabled 
learning.

The school, though, was falling apart. Student numbers were 
dwindling, complaints were sky high, and teacher morale was low. As I 
joined the school, I had a chat with each of the existing teachers to 
get a feel for the place. Often teachers complained of being out of 
ideas (3 hours a day, 5 days a week for 3 months is a lot of hours 
with the same class). There was a general impression that the place 
had no structure, students weren't confident that the teachers knew 
what they were doing - in fact neither were quite a few of the 
teachers. Some (well, most) were CELTA qualified with a year or 
under's experience. "The aim of the lesson should emerge from the 
lesson" wouldn't have meant much to me when I was first teaching, and 
I doubt it would have to them either.

It seemed that although the school was displaying symptoms of a dogme 
environment, the effectiveness wasn't there.

The answer seemed obvious. We needed to get a curriculum in, fast. We 
needed tests to determine who went to what level, and we needed to 
get on the case about student attendance. Instead of picking and 
choosing from whichever books they wanted, a teacher and class were 
assigned one book to get through per term. A test, specifically 
designed for that book would take place at the end of tern to 
determine who went up and who stayed. If students were late we wanted 
to know why, and if they wanted to change class it had to be for good 
reason, not just because "they felt like it."

Now, things are getting better. Teachers are happier, student numbers 
are slowly rising, and from personal feedback from the students, they 
feel that the school has become more professional, or "Better for 
learn now, not waste time like used to." as it was so eloquently put 
recently.

Teachers (I gather) feel that now, with a curriculum in place, they 
have a life-raft to hold onto when they were previously drowning in 
the vast ocean of ELT. They feel more comfortable knowing that they 
can walk into class and say "Today we're doing ABC" - as opposed 
to "Today, somehow, I'm going to keep you entertained." And perhaps 
most importantly of all, the owner of the school is happy because 
he's making more money...

Despite the new procedures implimented appearing to be very "anti-
dogme", I am not suggesting that I feel that way generally! The 
decisions made at the time were (deemed to be) urgent measures to 
pull the school out from the proverbial toilet.

I am interested in how what I consider to be a dramatic improvement 
in the school's operation to so blatantly contradict the ideas of 
dogme, for which I have an ever growing respect for. 

Perhaps the school in it's original condition was just dogme 
implemented very badly. In any case I am interested in anyone else's 
interpretation of the situation. Is dogme better suited to schools 
with experienced teachers? Are syllabi and externally imposed lesson 
content unavoidable in some circumstances? 

Thank you to those who took the time to read my overly-long post, and 
I apologise again if I am only repeating what someone else wondered a 
couple of weeks ago, or if I am in some way missing the point.

George



	


	Group: dogme
	Message: 3005
	From: Jay Schwartz
	Date: Di Mrz 25, 2003 6:04 

	Subject: Re: Dogme, for a newcomer?


	George, welcome to the mix! Your comparison of the "proverbial toilet" (lack
of organization, motivation and control) to a DOGME teacher's paradise
reminds me of the following example of the fallacy of equivocation I use in
a logic class I teach:

Happiness is the 'end of life'.
The 'end of life' is death.
Therefore, Happiness is death.

As Luke mentioned awhile back "...teaching in the dogme classroom is not
about anarchy,
it's about holding the space responsibly, ie making sure that everyone feels
relaxed enough to wallow, paddle about, wade or swim like mad in the
language."

For the those teachers with little experience (or even a lot of experience
sometimes), it's certainly easy to get the wrong idea about DOGME. For them
a little homework, as you have done George, is certainly in order! For me,
one of the things that makes me appreciate DOGME more is indeed my
experience.

- Jay


----- Original Message -----
From: "george_tremelle" <george_tremelle@y...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, March 25, 2003 6:27 PM
Subject: [dogme] Dogme, for a newcomer?


> Having just perused the IH website, and having read some of the
> previous posts on this forum, I am interested (and I think delighted)
> to see the "dogme" idea articulated so nicely. I have a feeling (if
> my interpretation of "dogme" is correct) that good, experienced
> teachers have tended to lean towards it anyway, regardless of whether
> they are aware of it explicitly.
>
> (May I suggest a name change though? I associate "Dogme" with
> something negative, although don't really know why...)
>
> It's possible a lot of what I've said here has already been discussed
> by others, if so then please patiently ignore me!
>
> I am a Director of Studies. One of my teachers mentioned Scott's
> article a few weeks ago as his guiding force (and reason for not
> using the course books!). Naturally, I will promote him instantly,
> and I look forward to future teacher workshops where hopefully we can
> look at how dogme methods can be integrated into our teaching.
>
> But first, let me give you some background, (and perhaps, even, my
> reason for writing...)
>
> I joined my current school 6 months ago. The situation was quite
> different to the one I had been in before. There were few rigid
> procedures in place. Although there were books teachers could choose
> from, no curriculum as such existed, and no real means of assessment.
> Whether or not a student went from "Intermediate" to "Upper
> Intermediate" depended on the whim of the teacher. There were,
> technically, only 4 days of teaching per week as Friday was "pub
> day". This usually meant 75% of the students going home early and the
> teachers drinking together. Teachers could do anything they wanted,
> there were no observations, or external regulation of any kind as to
> what went on in class. Students could (and did) change teacher
> frequently. Once Pre-Intermediate with "Alice" got boring, they'd
> change to Pre-Int with "Simon". They could swap teacher (but not
> level) whenever they wanted to.
>
> Maybe the above sounds like a dogme paradise, a perfect breeding
> ground with which to develop free teaching styles to work against the
> restrictive and oppressive evils of "curricula" and timetabled
> learning.
>
> The school, though, was falling apart. Student numbers were
> dwindling, complaints were sky high, and teacher morale was low. As I
> joined the school, I had a chat with each of the existing teachers to
> get a feel for the place. Often teachers complained of being out of
> ideas (3 hours a day, 5 days a week for 3 months is a lot of hours
> with the same class). There was a general impression that the place
> had no structure, students weren't confident that the teachers knew
> what they were doing - in fact neither were quite a few of the
> teachers. Some (well, most) were CELTA qualified with a year or
> under's experience. "The aim of the lesson should emerge from the
> lesson" wouldn't have meant much to me when I was first teaching, and
> I doubt it would have to them either.
>
> It seemed that although the school was displaying symptoms of a dogme
> environment, the effectiveness wasn't there.
>
> The answer seemed obvious. We needed to get a curriculum in, fast. We
> needed tests to determine who went to what level, and we needed to
> get on the case about student attendance. Instead of picking and
> choosing from whichever books they wanted, a teacher and class were
> assigned one book to get through per term. A test, specifically
> designed for that book would take place at the end of tern to
> determine who went up and who stayed. If students were late we wanted
> to know why, and if they wanted to change class it had to be for good
> reason, not just because "they felt like it."
>
> Now, things are getting better. Teachers are happier, student numbers
> are slowly rising, and from personal feedback from the students, they
> feel that the school has become more professional, or "Better for
> learn now, not waste time like used to." as it was so eloquently put
> recently.
>
> Teachers (I gather) feel that now, with a curriculum in place, they
> have a life-raft to hold onto when they were previously drowning in
> the vast ocean of ELT. They feel more comfortable knowing that they
> can walk into class and say "Today we're doing ABC" - as opposed
> to "Today, somehow, I'm going to keep you entertained." And perhaps
> most importantly of all, the owner of the school is happy because
> he's making more money...
>
> Despite the new procedures implimented appearing to be very "anti-
> dogme", I am not suggesting that I feel that way generally! The
> decisions made at the time were (deemed to be) urgent measures to
> pull the school out from the proverbial toilet.
>
> I am interested in how what I consider to be a dramatic improvement
> in the school's operation to so blatantly contradict the ideas of
> dogme, for which I have an ever growing respect for.
>
> Perhaps the school in it's original condition was just dogme
> implemented very badly. In any case I am interested in anyone else's
> interpretation of the situation. Is dogme better suited to schools
> with experienced teachers? Are syllabi and externally imposed lesson
> content unavoidable in some circumstances?
>
> Thank you to those who took the time to read my overly-long post, and
> I apologise again if I am only repeating what someone else wondered a
> couple of weeks ago, or if I am in some way missing the point.
>
> George
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3006
	From: Diarmuid
	Date: Di Mrz 25, 2003 10:03 

	Subject: A Lurker Lurches Out of the Shadows


	Jay writes: "As Luke mentioned awhile back "...teaching in the dogme classroom is not
about anarchy, it's about holding the space responsibly, ie making sure that everyone feels relaxed enough to wallow, paddle about, wade or swim like mad in the
language."

Dogme is about anarchy, at least it is as far as I'm concerned. Anarchy being the absence of powerful individuals who dictate to the masses how things must be. In a dogme classroom, the class acts as a community. It doesn't blindly follow imposed rules and guidelines, it negotiates the way forward, building on what people want or decide they need. People respond as they see fit. Some may stay, others may go. Yet within the community, individuals are free to take responsibility for their own actions. Anarchism in practice, and all the better for it.

As far as George's questions go ("Is dogme better suited to schools with experienced teachers? Are syllabi and externally imposed lesson content unavoidable in some circumstances?"), my answers would be that dogme is better suited to those teachers who are not frightened to share control with their learners. Whether or not they are experienced is not necessarily important, although it may be safe to say that experienced teachers are often more likely to realise that without the students' consent, their efforts are doomed to failure. Secondly, syllabi and externally imposed lesson content are unavoidable in many teaching circumstances. Whether or not they are advisable is a completely different question. Incidentally, it sounds like the chaos that George described was imposed upon the learners rather than co-constructed by them. If this was the case, the school was certainly not a Dogme paradise.

Grendel
aka Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3007
	From: Adrian Tennant
	Date: Di Mrz 25, 2003 10:40 

	Subject: Re: A Lurker Lurches Out of the Shadows


	Welcome back Grundel (?!)

No, Dogme is not about anarchy.

Anarchy is about being without rules and control.

Dogme is about respect and self-control + control from all (not one).

Dr Evil



	


	Group: dogme
	Message: 3008
	From: lifang67
	Date: Di Mrz 25, 2003 11:39 

	Subject: Does the Affective Filter Exist? Where?


	Dear George:

There is a poem by Alan Maley somewhere that goes:

Eyes grow dull
Ears sharpen

It's about twilight, actually. But it describes, for me, the 
experience of learning language just by "immersion". At first, you 
make sense of your situation purely visually. People look similar, if 
not identical; cities have more or less the same make-up, and even 
the writing on the wall looks, well, written, though you are not sure 
how. It takes time to make any sense at all of the auditory data; 
it's pure chaos at first.

I think a few important corollaries emerge from this. One is that 
chaos is, as people have remarked, that chaos is NOT actually very 
comforting, and chaos in and of itself does not give you confidence 
to paddle or swim. A second is that we all tend to start with our 
immediate environment. A third is that we do tend to go from what we 
see to what we hear, and only very belatedly to what we understand.

So let me start with my immediate environment, although it's a bit 
far from the situation you describe. The very fact that it is far 
from you will, I think, demonstrate that we are talking about far-
reaching principles, and not just building a particular kind of 
language school environment.

These are two lessons from elementary schools in Seoul, South Korea. 
Spot the teacher who knows the kids.

T: I'm third grade teacher...Today I teach you English. Today, I 
teach you listening...Today, I tell you a story.

T: Good morning, everybody!
Ss: Good morning, Miss Shin!
T: How are you all doing today?
Ss: I'm fine, and how are you?
T: Not bad. Hmmm. How's the weather?
...

Now, one way to look at this is to say that both of them are awful 
and should be ashamed of themselves. This is a way of judging teacher 
behavior which is often attempted by moralists, prescriptivists and 
sometimes even academic researchers and other classroom DOSsers.

A more interesting way (for me) is to note that there is a striking 
difference here, and wonder where the difference lies. As you can 
see, the first teacher is creating a kind of monologic grammar drill: 
repeat the subject, if possible the verb too, and vary the predicate 
a bit to introduce new information, but do not repeat any of the new 
information (cause it's probably too hard).

The second teacher gets the KIDS repeating ("Good morning" "How are 
you...", and even introducing new information ("Miss Shin", "I'm 
fine"). But that's only looking at the grammar. In discourse terms, 
this humdrum second teacher is even more exciting, because it's 
dialogic, symmetrical, co-constructed. People listening and 
responding. Language (which, after all, includes a lot of familiar 
things and not just chaos) happening.

How does this miracle happen? The kids make it happen, of course. To 
tell you the truth, the first teacher is a "guest" teacher, a third 
grade teacher trying to teach a hostile fifth grade class, and Korean 
elementary schools are wretchedly hierarchical, with fifth grade 
students actually looking down on the English skills of mere third 
grade teachers (because English begins in the third grade). The 
second teacher is the regular, familiar, fourth grade homeroom 
teacher of that class. She knows them. They know her. And that 
familiarity gives them the confidence to deal with language chaos.

Way back in the 1980s, Krashen introduced the idea of an "affective 
filter", a notion I've always rather scoffed at for a number of 
reasons. First of all, because it's internal rather than external. 
Secondly because it's ALWAYS debilitating, never facilitating (unlike 
other forms of anxiety). And thirdly because my "affective filter" 
seems to be easy to overcome; often mere repetition and a little time 
to think will do the trick.

Here are two more bits of data, though. To me, they both suggest that 
the affective filter DOES exist, but that it is not entirely or even 
mainly internal, and it is rather easy to overcome if teachers take a 
bit of time. Unfortunately, like that feeling of chaos, it really has 
almost nothing to do with the level of the language or the learner!

On my way here, I met the senior professor in my department. We bowed 
and smiled, and I offered the polite form of the usual greeting. He 
came back with unfamiliar words, so I switched immediately to 
English, and he responded accordingly. Halfway up the stairs (oh, the 
regrets of that stairwell!) I realized that the words were not 
unfamiliar at all; I was arriving a little early and he was remarking 
on that (linguistically familiar, but situationally unfamiliar) 
circumstance.

In a report on how the war is being reported yesterday, the BBC said 
that many journalists left their "embedded" situations and wandered 
into the battlefield. One of these found himself hiding in a house 
listening to voices. Twilight came. Eyes dimmed. Ears sharpened. 
After listening for a while, he called his US Marine minder back 
behind the lines on his cell phone.

MARINE: Are they speaking English or Arabic? Arabic? Right. Don't 
move. Stay where you are. Don't make any noise. You should be able to 
hold out the night. If not, is there any message you would like to 
give your next of kin?

dk1


PS: Welcome back, Grendel! How's your mum?

d



	


	Group: dogme
	Message: 3009
	From: james trotta
	Date: Mi Mrz 26, 2003 1:46 

	Subject: Re: Dogme, for a newcomer?


	In my first year post-CELTA, I taught in a school here in South Korea that provided 20 week intensive English courses. Students came from 9:30-4:30 every day and took a handful of courses, from public speaking, to writing, to pronunciation, to discussion, and so on.
Discussion classes were supposed to be about fluency. Most teacher's, including myself, didn't use a text book and aimed for kind of a dogme experience. For classes like reading/writing I used a text. When student evaluations came back, the question "Was the course structured?" was answered in one of two ways. If there was a book the course was structured. If there was no book the course was unstructured. In the Korean EFL world structure is highly valued.
I wonder if the students in George's school were leaving because of the lack of structure or for some other reason, and I wonder how to give students the sense of security/structure that comes when using a text when teaching a dogme style class.
James Trotta
george_tremelle <george_tremelle@y...> wrote:
The school, though, was falling apart. There was a general impression that the place 
had no structure, students weren't confident that the teachers knew 
what they were doing - in fact neither were quite a few of the 
teachers. Some (well, most) were CELTA qualified with a year or 
under's experience. "The aim of the lesson should emerge from the 
lesson" wouldn't have meant much to me when I was first teaching, and 
I doubt it would have to them either.




---------------------------------
Do you Yahoo!?
Yahoo! Platinum - Watch CBS' NCAA March Madness, live on your desktop!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3010
	From: Diarmuid
	Date: Mi Mrz 26, 2003 7:21 

	Subject: Re: A Lurker Lurches Out of the Shadows


	My good doctor
Much as it pains me to say so, you're wrong. Anarchy is about being without IMPOSED rules and control. It is about finding the best way forward together and respecting the rights of the individual. As such, Dogme is closer to it than perhaps you would like!
Grendel

Now I return to the shadows.
----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Tuesday, March 25, 2003 10:40 PM
Subject: Re: [dogme] A Lurker Lurches Out of the Shadows


Welcome back Grundel (?!)

No, Dogme is not about anarchy.

Anarchy is about being without rules and control.

Dogme is about respect and self-control + control from all (not one).

Dr Evil



Yahoo! Groups Sponsor 
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To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3011
	From: Jay Schwartz
	Date: Mi Mrz 26, 2003 8:03 

	Subject: Re: A Lurker Lurches Out of the Shadows


	Definition of Anarchism according to Funk & Wagnals dictionary (1973) as in
"Why don't you look THAT up in your Funk and Wagnals!":

1. The theory that all forms of government are imcompatible with the
individual and social liberty, and should be abolished.
2. The advocacy of voluntary cooperation and mutual aid as a substitute for
the coercive power of the state.

Six of one, half a dozen of the other? - :)
Twisting things around for a second, does anyone get the feeling that some
classroom "materials" let alone a "structured syllabus" are "coercive" in
nature?
- Jay



	


	Group: dogme
	Message: 3012
	From: Renata Suzuki
	Date: Mi Mrz 26, 2003 9:09 

	Subject: Re: A Lurker Lurches Out of the Shadows


	DOGme WAGnals: funky

love wren
----- Original Message -----
From: Jay Schwartz
To: dogme@yahoogroups.com
Sent: Wednesday, March 26, 2003 5:03 PM
Subject: Re: [dogme] A Lurker Lurches Out of the Shadows


Definition of Anarchism according to Funk & Wagnals dictionary (1973) as
in
"Why don't you look THAT up in your Funk and Wagnals!":

1. The theory that all forms of government are imcompatible with the
individual and social liberty, and should be abolished.
2. The advocacy of voluntary cooperation and mutual aid as a substitute
for
the coercive power of the state.

Six of one, half a dozen of the other? - :)
Twisting things around for a second, does anyone get the feeling that some
classroom "materials" let alone a "structured syllabus" are "coercive" in
nature?
- Jay
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	Group: dogme
	Message: 3013
	From: Adrian Tennant
	Date: Mi Mrz 26, 2003 2:13 

	Subject: Anarchy


	Dear Grendel,

Mmmm - defining words. Well, I've checked 4 dictionaries and none of them
have the same definition as you have?

Dr E



	


	Group: dogme
	Message: 3014
	From: Diarmuid
	Date: Mi Mrz 26, 2003 9:30 

	Subject: Re: Anarchy


	I would have thought that an anarchist would be able to provide a better definition of anarchism than any dictionary. To expect a dictionary to do justice to a political philosophy might be a tad naive. I looked up dogme in my dictionary and it wasn't even there. Does that mean that it's all an illusion?

But, far more pertinently, I have a couple of questions. Firstly, the EFL "market" in the UK has seen its "client base" amplify a lot with a marked increase of students from China. I remember that our Esteemed Leader went to China about a year ago with the intention of plugging dogme. I'd be interested to hear how it went. I'd also be interested to hear how other dogmetics who work with Chinese students are finding the whole process. Secondly, in light of the new Special Educational Needs Discrimination Act, how feasible is dogme within British educational establishments?

Grendel
----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Wednesday, March 26, 2003 2:13 PM
Subject: [dogme] Anarchy


Dear Grendel,

Mmmm - defining words. Well, I've checked 4 dictionaries and none of them
have the same definition as you have?

Dr E
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	Group: dogme
	Message: 3015
	From: Dennis Newson
	Date: Do Mrz 27, 2003 5:17 

	Subject: Help! The tyranny of textbooks


	I watched a group of 12-year-olds being taught English in a 
German school yesterday.The children, a mixed nationality group 
with only a couple of Germans present, are bi- or trilingual but 
are finding the learning of their second school foreign 
language, English, very difficult indeed. One of the main 
problems seems to me to be that whereas they have all learned 
and can use German very adequately, taught by the same very 
gifted, highly experienced teacher, taught as a second language, 
a language of survival, the language of the society in which 
they now live, in English the dreaded syallabus, regular tests 
and the tyrannical textbook are queering the pitch. When the 
teacher was teaching them German there was no syllabus, little 
use was made of textbooks and the teaching, instinctively, was 
dogme-like: the children learned the German they needed day by 
day for survival in their new surroundings.

My problem is how, diplomatically, to ask my wife why she is so 
schizophrenic - why teach German so brilliantly and then fall 
back into too much translation and pointless reading and writing 
exercises when she is teaching English.

I'm now going down to breakfast. If I don't post again, you will 
be able to guess at what might have happened.


Dennis



	


	Group: dogme
	Message: 3016
	From: kellogg
	Date: Do Mrz 27, 2003 11:49 

	Subject: ABC


	Dennis: 

In "Middlemarch" one of the most disagreeable characters in the book, the sterile pedant Casaubon, struggles to create a "Key to All Mythologies" proving that all stories are really the same (namely the Bible). 

A few years after it was published, Frazer came out with "The Golden Bought" (and then Eliot "The Wasteland") which tried to do more or less the same thing (but with much gloomier central stories). And I recently read a quote by Northrup Frye which claimed that all novels had the same plot, the loss and regaining of identity. 

The lowly textbook, then, stands in a long and sterile tradition (if that's not a contradiction in terms). They mean well, I suppose. They want to hand the learner the key to all texts, through the judicious choice of Ur-texts. Thus the textbook designer means, in his lowly way, to commit an act of empowerment, and not aggression (that's what that spouting anus of the American top ass, Brigadier General Brooks, keeps saying....) 

Textbook designers need look no further! I have found the key to all texts. In fact, we all knew it all the long! Here it is: 

ABCD 
EFG 
HIJK 
LMNOP (I always worried about this part, as I was very susceptible to Mondegreens as a child, and I was convinced that the words contained something about a lemon or a pea) 

Interestingly, the Koreans (who, unlike most alphabetic cultures, do not have an ABC song) have a different version, much more regular: 

ABCD 
EFG 
HIJK 
LMN 
OPQR 
STU 
WXYZ 

The lack of rhyme doesn't bother them at all, because Korean actually doesn't value rhyme. The reason, according to my colleague, is that Korean syllables are made of a consonant + value, and the "tail" of the word (the coda) is switched. That's why, by the way, the Koreans have no ABC song. Instead, they a "key to all texts" which, translated into English, looks like this: 

ba, ca, da, fa 
be, ce, de, fei 
bi, ci, di, ... etc. 

If you add one or two consonants to this (imagine it as a three dimensional matrix rather than a two dimensional one) you get a total of some four or five thousand different syllables (roughly). 

This is much closer to the key unit of reading (because most languages have a "core" of four or five thousand syllables, which is why that is the magic number usually given for reading a Chinese newspaper.) 

So the problem for the beginning reader is really very similar to that of the beginnng speaker/listener/etc. How to memorize four or five thousand meaningless sounds? For the teacher, how to make four or five thousand meaningless sounds memorable? 

Here's how NOT to do it: 

MARIA: When you know the letters to sing 
You can write 'most any-thing! 

BRIGITTE: But it doesn't mean anything! 

MARIA: Sure it does! Just listen: 
A, an ant, an antsy ant 
N knows there's nothing there at all 
Y's for you, you yell "Yoo-hoo" 
T tends to tower over tall. 
H has a hippy, hoppy hat 
I is another name for me 
N gives us no one's name again 
Which will bring us up to G, G, G, G... 

BRIGITTE: It still doesn't mean anything. 

MARIA: Sure it does! You're just suffering from what Whitehead called the inert knowledge problem. You have to look THROUGH the window, not at the window. Listen to the song with your procedural knowledge, not your declarative knowledge. 

BRIGITTE: I see it now. I can see through the window. But there's nothing there. Anything means nothing unless there's something there. 

MARIA: Hmmm. You're right. Let's try another textbook. Let's see..."Fun With Phonics"... 

dk1



	


	Group: dogme
	Message: 3017
	From: Julian Bamford
	Date: Fr Mrz 28, 2003 12:34 

	Subject: Variety not linguistic-driven


	Dennis (3/24 'Variety not linguistic-driven') asked for our comments on
this thought: "Though our main professional aim is to enable our learners
to progress in their understanding and use of English, when we are not
preparing directly for tests and examinations, most of us in fact think of
lessons not in linguistic terms but in terms of variety, enjoyment,
absorbtion. . ."

I guess I'd just change the first 'Though' to a 'Because.'
Julian



	


	Group: dogme
	Message: 3018
	From: Fiona M
	Date: Fr Mrz 28, 2003 6:21 

	Subject: Valencia


	Hi there,
Is anyone going to TESOL-Spain in Valencia next week? Maybe a beer might be had...........??

fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3019
	From: Sue Murray
	Date: Fr Mrz 28, 2003 11:18 

	Subject: Re: Variety not linguistic-driven


	> Dennis (3/24 'Variety not linguistic-driven') asked for our comments on
> this thought: "Though our main professional aim is to enable our learners
> to progress in their understanding and use of English, when we are not
> preparing directly for tests and examinations, most of us in fact think of
> lessons not in linguistic terms but in terms of variety, enjoyment,
> absorbtion. . ."
>
> I guess I'd just change the first 'Though' to a 'Because.'
> Julian
>

Nice point. No, perhaps KEY point, if the following example serves.

Here's one of the activities that was presented at our teachers mtg this
morning.

Everyone has a blank sheet of A4 paper; following the teacher's
instructions/example, we fold it into 3 along the long side, and then in
half along the short side, so that when we unfold it we have 6 squares.

The teacher then dictates what we must write at the top of each of the 6
squares; in this example it was: early life; family; work; something I like
and something I don't like; something interesting that has happened to me; a
time when English will be useful to me.

Then we are asked to draw something in each square to represent each
'title'.

So far, I'm thinking, this is a nice activity; it's intriguing, it's
involving, it's personalised; it has potential for exploitation and
adaption; it's nice cos it involves all sorts of things like using your
hands, listening, writing, drawing: so far, so good.

Of course, not all of us manage to conjure up images/easily fix on so many
different aspects/draw pictures at equal rates, but that's not really a
problem.

And I can see some interesting, even intriguing, things appearing on the
sheets of those around me - Dan to my left has drawn a sperm caricature in
the 'early life' square, whereas Kev on my right has drawn a big question
mark in that square; and the same picture twice for 'like/don't like'; and
so on - already, my natural inclination is to start nosing and sharing and
finding out and comparing. (And, perhaps by doing this, I might find it
easier to come up with ideas for the squares that are so far pathetically
blank on my own
sheet??)

Anyway, time's up, and we're in pairs, swapping sheets and told to ask each
other about the pictures we've drawn.

Now comes the 'KEY'; today, we're all teachers pretending to be students, so
the teacher isn't really able to 'control' what we say or do; but all the
same we
are categorically told that we mustn't ask yes/no questions, and that we
must find out as much info about each pic as possible; that the objective
is, 'TO ASK LOTS OF QUESTIONS'; (with 'questions' emphasised many times);
'TO USE THE PAST, PRESENT AND FUTURE', (whatever they are..), 'AND,
AFTERWARDS, TO REPORT ON WHAT YOUR PARTNER SAID USING THE THIRD PERSON'.

We were even told that with some pairs it's necessary to badger them and
'force' them to ask MORE questions if they've stopped (in that 'been there,
done that' style some students have!); and that the icing on the cake is
making them report in the third person.

so, an activity that starts out with a fair amount of real potential in the
variety/enjoyment/absorption stakes is turned into a grammar circus; a
personalised grammar circus, perhaps; an ambitious grammar circus,
certainly; but a grammar circus all the same? (someone on list recently
asked if we
found course book content coercive .....)

and those 'been there, done that' students - if they don't see the point,
there is no point; the point is to let *them* create/find one ......? (or
just
let them stay happy with a little distraction time ....)

And, as a coda, we teachers found ourselves using lots of yes/no questions
(a sort of automatic curiosity/guessing thing - is that because ....? do
you mean .....? is that your...?); but at least they were questions
.....! - the alternative might be, 'tell me about this', which is not a
question; and the most obvious question would sometimes be our famous
'why?' - though in many cases, as in the sperm and the question mark, no
questions are really
needed at all; no doubt, the whole thing maybe works 'better' with people
who don't know each other very well, so there's no automatic temptation
to guess; but it's a bit personal as an 'imposed' activity for people who
aren't at all familiar; but now I'm meandering out loud.

The key point, as I'm seeing it, is that you CAN'T impose 'grammar' on what
is supposedly a personal or communicative or discovery or whatever activity;
grammar comes out of it, yes, but neither we nor our learners really do
these activities in order to write neatly on the register: 'practised
questions and answers using present, past and future, and reported
information about someone in the third person.'

Perhaps ironically, this is also partly why so many language students are
satisfied and successful despite the purported, well meaning grammatical
aims of their teachers. Because regardless of whatever we (meaning teachers
in general,
not specifically me, or you, or you etc) say or write in our registers
or syllabuses, most learners go there, do their own thing, and ignore the
rest .....for example, no one suggested we compare, but we all did - 'oh,
I've put an alarm clock there too!', and we were far more interactive on our
own (anarchic.... - well, teachers can tend to be that way ....) terms than
within the neat and efficient prescribed parameters of the intended
'outcome'.

All this is partly why the 'communicative approach' has opened doors for
many learners, because it does give scope for going out of bounds and
letting learners get on with it regardless of the teacher/syllabus aims. I
was joking about teachers being anarchic - students are too; and
often the plus side of pair and group activities is precisely that the
teacher canNOT control the language the students are using all the time, or
the aims they
are personally developing, or the relationships they are building,
etc; yet students have the security of a structure, and at least a
'somewhat' freedom to do things
their own way; a bit along the lines of a poor man's, unauthorised
version of Luke's great definition;
(like it so much I've got to repeat it:
>"...teaching in the dogme classroom is not
>about anarchy,
>it's about holding the space responsibly, ie making sure that everyone
feels
>relaxed enough to wallow, paddle about, wade or swim like mad in the
>language.")

(and perhaps even more learners could get through those
doors more easily if syllabuses/teachers etc realised that *imposing*
language - whether overtly, hidden or semi-hidden- was a waste of time???)

And in my own teaching situation I've been noticing something too common to
be ignored over the last two
years: even with the most dedicated and willing of learners, any language
which comes up from them is remembered/reused almost sponge like, rarely
needs a second chance; while anything I add in or think I should give them
unasked is much denser, even after a number of 'exposures' - and maybe it
might subsequently come up from them, in which case it's as if they're
really 'seeing' it for the first time....

Sue

PS: don't want to be accused of just being negative or slagging off and all
that; to use a similar type of activity more constructively is just a matter
of changing the focus somewhat; for example, putting all the sheets on the
walls or boards and talking freely to each other about what arouses
curiosity/interest; this in itself would yield loads of threads to follow
and develop - more than one
single lesson could cater for; I've had similar 'repercussions' in one of my
classes recently - those pebbles that start avalanches - just from a little
story
one student told about something that happened to him, which caught
everyone's experience and imagination, we've so far had three
sessions which have included substantial ongoing 'show and tell' development
from all the students -
personal photos, stories, even short video clips they've brought in;
(and yes, they sometimes ask questions, but no one needs to tell them to)
......
And btw I also like what Diarmuid (sorry, I'm probably the only one who
doesn't have a clue who Grendel is ....) said so much I've got to repeat
that too:

>.... the absence of powerful individuals who dictate to the masses how
>things must be. In a dogme classroom, the class acts as a community. It
>doesn't blindly follow imposed rules and guidelines, it negotiates the way
>forward, building on what people want or decide they need. People respond
as
>they see fit........
and
>dogme is better suited to those teachers who are not frightened to share
control with their learners.



	


	Group: dogme
	Message: 3020
	From: Sue Murray
	Date: Fr Mrz 28, 2003 11:18 

	Subject: ABC


	>Interestingly, the Koreans (who, unlike most alphabetic cultures, do not have an ABC song)...

perhaps the most humorous (relatively speaking ....) English version was one called, 'Oh no, not another ABC song', by an ELT 'group' called 'The Otters'; a collector's piece I should imagine - it was ancient when I first heard it, and that was ten years ago. They also had a frenetic 'food song', and other delights. (anyone else know them??! don't answer that!) S'pose at least now 'ELT' songs tend to be at least tainted with reality even when they're only covers, and it's not just grammatical structure or lexical sets (though they play their part ....); 

Which makes me think - ELT memorabilia???!!!! (If it don't exist, it shouldn't!)

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3021
	From: Dennis Newson
	Date: Sa Mrz 29, 2003 7:42 

	Subject: The Tyranny of the textbook Part 2


	Well, yes, I did survive breakfast, but it was only yesterday 
that I asked my wife why, schizophrenically, she teaches German 
as a second language (GSL) in an instinctive dogme-like 
fashion, but English as a foreign language seemingly glued to 
the textbook. 

I observed a class again yesterday and noticed (see Sue's remark 
about grammar circuses) that even her own English (we speak 
English at home and she is fluent) sounded stilted because she 
was trying to restrict herself to the structures and vocabulary 
allowed thus far by the book. Her German in GSL classes never 
sounds that artificial and akward because there isn't a ruling 
textbook. Yesterday's lesson only took off, and it did take off 
on a number of occasions, when she deviated from the exercise 
( "We are going to go for a walk this weekend. We aren't going 
to go to school") and allowed her curiosity to get the better of 
her and follow up genuine facts about the childrens' weekend 
plans using textbook-free, unrestricted language.

She had three answers to my question. (I'm repeating all this, 
of course, on the assumption that my wife's situation is 
representative of that of many TEFL teachers around the globe).

(1) Her English group has parallel classes and therefore she 
has to teach in lock-step with what her colleagues cover since 
all children regularly take a common test. "I must constantly 
demonstrate that I've covered specific bits of the book." In GSL 
there are no prescribed books and no tests. She teaches the 
German that emerges as being the language that particular kids 
need at particular times. She does a lot of "situational" 
teaching. She and her foreign children go off to the market, the 
railway station, the zoo, an old people's home etc.

(2) She admits that the class I've been observing exasperates 
her. It's not a question of discipline, but they are chaotic. 
Some of them seem to attend school on alternate days and when 
they are at school they have left their books at home. They 
rarely do required homework. They are not remarkable for their 
powers of concentration.

(3) There is a lot of real life going on just now (her mother 
is nearly 93, chose to live in a home near us, has just had an 
operation etc.) and the textbook dominated teaching is de-
energizing. In her foreign class the kids' eagerness to learn 
takes her out of her self. In the English class the general 
situation allows her exhaustion, worry etc. to rise to the 
surface and robs her of the energy to present the language 
content of textbook in alternative ways. She is also one year 
before retirment and, again, the lock-step nature of this kind 
of teaching is enervating and de-motivating. ( She is very 
active in teacher training, committees etc. It is only with this 
textbook-led class that she is aware of a loss of energy). As a 
colleague in a similar situation recently put it: "With just one 
year to go, I simply haven't the will and energy to bring my 
guitar in any more. I just cover the book as best as I can and 
then go home."


In a private school, perhaps, steps to improve the situation 
could be taken - including brining in some young teachers. The 
average age of the English teachers at my wife's state school 
here in Germany is .......58.6


Dennis



	


	Group: dogme
	Message: 3022
	From: Renata Suzuki
	Date: Sa Mrz 29, 2003 11:18 

	Subject: Re: The Tyranny of the textbook Part 2


	Did you ask your wife's permission to put her in the public eye this way? I
do feel these are her issues and not yours and perhaps shouldn't be unpacked
for all of us in this way. Are you perhaps treating her as a part of
yourself and therefore taking her consent for granted?
How are any answers you get going to be used? With you as a filter can I be
sure anything I say is going to be helpful, supportive for her? Or is that
not your motive? If your wife is fluent and feels she has a problem maybe
she might like to come here and type about it herself.
I do hope I'm not offending you,
don't mean to in any way but it's something I am sort of touchy about, being
a wife myself.
----- Original Message -----
From: Dennis Newson
To: dogme@yahoogroups.com
Sent: Saturday, March 29, 2003 4:42 PM
Subject: [dogme] The Tyranny of the textbook Part 2


Well, yes, I did survive breakfast, but it was only yesterday
that I asked my wife why, schizophrenically, she teaches German
as a second language (GSL) in an instinctive dogme-like
fashion, but English as a foreign language seemingly glued to
the textbook.

I observed a class again yesterday and noticed (see Sue's remark
about grammar circuses) that even her own English (we speak
English at home and she is fluent) sounded stilted because she
was trying to restrict herself to the structures and vocabulary
allowed thus far by the book. Her German in GSL classes never
sounds that artificial and akward because there isn't a ruling
textbook. Yesterday's lesson only took off, and it did take off
on a number of occasions, when she deviated from the exercise
( "We are going to go for a walk this weekend. We aren't going
to go to school") and allowed her curiosity to get the better of
her and follow up genuine facts about the childrens' weekend
plans using textbook-free, unrestricted language.

She had three answers to my question. (I'm repeating all this,
of course, on the assumption that my wife's situation is
representative of that of many TEFL teachers around the globe).

(1) Her English group has parallel classes and therefore she
has to teach in lock-step with what her colleagues cover since
all children regularly take a common test. "I must constantly
demonstrate that I've covered specific bits of the book." In GSL
there are no prescribed books and no tests. She teaches the
German that emerges as being the language that particular kids
need at particular times. She does a lot of "situational"
teaching. She and her foreign children go off to the market, the
railway station, the zoo, an old people's home etc.

(2) She admits that the class I've been observing exasperates
her. It's not a question of discipline, but they are chaotic.
Some of them seem to attend school on alternate days and when
they are at school they have left their books at home. They
rarely do required homework. They are not remarkable for their
powers of concentration.

(3) There is a lot of real life going on just now (her mother
is nearly 93, chose to live in a home near us, has just had an
operation etc.) and the textbook dominated teaching is de-
energizing. In her foreign class the kids' eagerness to learn
takes her out of her self. In the English class the general
situation allows her exhaustion, worry etc. to rise to the
surface and robs her of the energy to present the language
content of textbook in alternative ways. She is also one year
before retirment and, again, the lock-step nature of this kind
of teaching is enervating and de-motivating. ( She is very
active in teacher training, committees etc. It is only with this
textbook-led class that she is aware of a loss of energy). As a
colleague in a similar situation recently put it: "With just one
year to go, I simply haven't the will and energy to bring my
guitar in any more. I just cover the book as best as I can and
then go home."


In a private school, perhaps, steps to improve the situation
could be taken - including brining in some young teachers. The
average age of the English teachers at my wife's state school
here in Germany is .......58.6


Dennis
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	Group: dogme
	Message: 3023
	From: margaret sabuncu
	Date: Sa Mrz 29, 2003 11:38 

	Subject: Re: The Tyranny of the textbook Part 2


	I totally agree with you ! Thank you Renata for making
the time to share these comments ! :))

__________________________________________________
Do you Yahoo!?
Yahoo! Platinum - Watch CBS' NCAA March Madness, live on your desktop!
http://platinum.yahoo.com


	


	Group: dogme
	Message: 3024
	From: Jay Schwartz
	Date: Sa Mrz 29, 2003 11:52 

	Subject: Re: The Tyranny of the textbook


	Nice to hear that Dennis has survived. Everyone once in a while I read a
particularly moving DOGME message to my advanced level classes which
includes 2 students (Greeks) studying pedagogy for French teachers (FFL?) in
the local university. At the end of reading Dennis's original message I said
to the class "Lord, I hope Dennis will be ok. D'ya think we should we send
flowers?"..

One of my students abruptly asked: "On a proficiency exam, what should we
write... To which hospital do I send flowers?". Another student piped up and
said "NO, it's better to say: which hospital do I send flowers to.." The
rest of the students, slipping into 'exam transformation mode', started
chanting one by one (without my urging, mind you):
"or is it..
The hospital to send flowers to is which?
or is it..
And flowers can be sent to which hospital?
or is it..
Which hospital shall I send flowers to?
or is it..
Flowers can be sent to which hospital?
or its it..
What hospital can /may/might/could I send flowers
to?
or is it.."
Yadi yadi yada. Finally, one of the last students suddenly asked: "Um, why
are we sending flowers again?"

Trying very hard not to disturb the flow of autonomy that was transpiring, I
kept my mouth shut and just observed. One of things I noticed was that some
of the students started quickly leafing through their coursebooks trying to
find the one transformation exercise we did that would give them the
definitive answer they sought, as opposed to trusting their own level of
proficiency.

Finally, I said - "well depending on the context, you're all right". At
that, one of my newer students, an "I must know the rules" students and
lawyer in training, gave me a defiant look and started leafing though his
coursebook even faster. After the class we had coffee and a nice
conversation about learner expectations, the importance of language in
courtroom contexts, coursebooks and all things DOGME. Happily, when I
mentioned that my general aim (paraphrasing Luke) was to make sure that
everyone feels safe enough to swim in the language, he said "Yes, and there
are many ways to swim, aren't there?"

So, on one hand, I was happy that my students were aware of the different
possible variations of structure. I also hoped that in part, this awareness
stemmed from all the countless 'drop of a hat' oral tasks I tend to throw in
to break the syndrome of students' blind-faith reliance on and allegiance to
the idea that the coursebook has biblical significance. On the other hand, I
wondered if their 'creativity' might only be triggered in the context of an
exam question or coursebook inspired prompt. What might they say in real
life? Then again, living in an EFL market, as opposed to an ESL market, I
wonder if they will ever have the chance. Other than my contextualization
tasks, perhaps the only opportunity they will have of using "To which
hospital do I send flowers?" will be on a proficiency examination or a 'past
papers' practice test book.

Lastly, in reference to WHY versus HOW questions: I once was doing an
observation of a teacher doing a integrated oral and writing task. He
(coercively!) told his advanced students they couldn't use "why questions"
(ex: why did you write that?), but "how questions" were ok. One of the
students, of course, cleverly asked another student: "How is it that you
came to write that?" - I laughed and was very happy for that response.

- Jay

PS. Thanks Sue, for mentioning the beginning to a potentially great
exercise. Certainly something to think about and build on.



	


	Group: dogme
	Message: 3025
	From: Jay Schwartz
	Date: Sa Mrz 29, 2003 12:09 

	Subject: Re: The Tyranny of the textbook Part 2


	Renata, thought provokingly wrote: "Did you ask your wife's permission to
put her in the public eye this way?"

With reference to my last post and mentioning the 'breakfast with Dennis'
message in my class, if anyone on this list objects to my reading their
posts as possible teacher 'food for thought' or student response tasks, I'll
be happy to "change their name to protect the innocent".

- Jay
PS. My wife, also agrees with Renata and says 'shame on you' Dennis. :)



	


	Group: dogme
	Message: 3026
	From: Luke Meddings
	Date: Sa Mrz 29, 2003 12:20 

	Subject: Re: incorruptible nuptials


	Blimey, anyone coming to the site at this point would think Dennis had
somehow induced his wife to appear in a state of undress - perhaps we should
all be signing pre-, post- or mid-nuptial agreements with relation to our
postings. I think 'the tyranny ... part 2' was very apposite and in its own
way moving - the point about having the sheer energy to teach outside the
Headway box is critical, and I think this is a point where developing
low-energy dogme to get through the inevitable bad days is important. Life
happens to us all.

Chin up, Dennis - but do let us know how this is playing back home...

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: "Jay Schwartz" <schwartz@c...>
To: <dogme@yahoogroups.com>
Sent: Saturday, March 29, 2003 12:09 PM
Subject: Re: [dogme] The Tyranny of the textbook Part 2


> Renata, thought provokingly wrote: "Did you ask your wife's permission to
> put her in the public eye this way?"
>
> With reference to my last post and mentioning the 'breakfast with Dennis'
> message in my class, if anyone on this list objects to my reading their
> posts as possible teacher 'food for thought' or student response tasks,
I'll
> be happy to "change their name to protect the innocent".
>
> - Jay
> PS. My wife, also agrees with Renata and says 'shame on you' Dennis. :)
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3027
	From: james trotta
	Date: Sa Mrz 29, 2003 12:38 

	Subject: Re: Variety not linguistic-driven


	Sue wrote (in part): 

All this is partly why the 'communicative approach' has opened doors for
many learners, because it does give scope for going out of bounds and
letting learners get on with it regardless of the teacher/syllabus aims. 

***When I did my CELTA, I was told over and over again that the "aims" part of my lesson plan should be quite specific: "To practice the present perfect in the context of a job interview" would be better than "To preapre students for job interviews."

Recently I read that the difference between task based learning and CLT is that communicative activities have some specific language point in mind, while task based activities focus on completion of a task (though language may be taught explicitly during pre and post task activities) and to that end students use any language they like.

I tried the task based approach but currently think that my Korean college students have been made FD (dependent on the teacher) by the education they've endured here in Korea. As a result they seem to be more comfortable with "interview Sam by asking him questions in the present perfect" than they are with "interview Sam". Putting the interviwers in goups to brainstorm questions helps, but many (especially college freshmen) still seem uneasy without more specific instructions.

How can I help my learners become more independent so that they can benefit from and enjoy a task based or even a dogme approach?

James Trotta




---------------------------------
Do you Yahoo!?
Yahoo! Platinum - Watch CBS' NCAA March Madness, live on your desktop!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3028
	From: Jay Schwartz
	Date: Sa Mrz 29, 2003 1:13 

	Subject: Re: Variety not linguistic-driven


	Sorry the botched line I wrote in my previous post was "How communicative is an exercise if students can't at least relate to it contextually?

- Jay
(now I've definately written too much..)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3029
	From: sthornbury@w...
	Date: Sa Mrz 29, 2003 1:48 

	Subject: Re: The Tyranny of the textbook


	Jay wrote: "I was happy that my students were aware of the 
different possible variations of structure. I also hoped that in part, 
this awareness stemmed from all the countless 'drop of a hat' oral 
tasks I tend to throw in to break the syndrome of students' blind-
faith reliance on and allegiance to the idea that the coursebook has 
biblical significance." 

This reminded me of my colleague Neil telling me of a class he has 
every Friday of a handful of (initially) somewhat disaffetced 
teenagers, and that the only way he had of somehow making the 
class remotely interesting for them was to do a lot of dogme-type 
talk - him as much as them. Halfway through the year it transpired 
that they were expressing surprise, relief etc that the results of 
their English tests at school (their own schools) were showing 
marked improvement. These tests were all of the very traditional 
gapfill and/or multiple choice type. It seemed (concluded Neil) that 
the exposure they were getting (by listening to Neil banging on) 
had given them that much more confidence in knowing how to fill 
the gap or select the correct distractor - not because they "knew" 
in any declarative sense, but because they'd developed intuitions - 
a "feel". In fact, it seemed that, before, they tried to do these tests 
by attempting to access non-existent, or poorly-filed, rules, with 
the result that, sod's law style, they always opted for the wrong 
choice in the end - a case of thinking too hard. 

(Incidentally, I haven't asked Neil if I can quote him - I hope no one 
takes exception). ;)
Scott



	


	Group: dogme
	Message: 3030
	From: Dennis Newson
	Date: Sa Mrz 29, 2003 3:43 

	Subject: Re: The Tyranny of the textbook Part 2


	Renata writes:

" Did you ask your wife's permission to put her in the public 
eye this way? I do feel these are her issues and not yours and 
perhaps shouldn't be unpacked for all of us in this way. Are you 
perhaps treating her as a part of yourself and therefore taking 
her consent for granted? How are any answers you get going to be 
used? With you as a filter can I be sure anything I say is going 
to be helpful, supportive for her? Or is that not your motive? 
If your wife is fluent and feels she has a problem maybe
she might like to come here and type about it herself.
I do hope I'm not offending you, I don't mean to in any way but 
it's something I am sort of touchy about, being a wife myself."

Firstly, Renata, you most certainly haven't annoyed me, though I 
was momentarily surprised. My wife is well aware that I 
frequently write about what goes on in her classroom. "I told 
the list about....and someone said..." is how the discourse 
often goes in our house. We work a lot together and I've been 
witnessing her English lessons, as it happens, because I'm 
making a presentation in a few weeks time in Turkey on the 
difficulties children have learning English for whom it is a 
third or fourth foreign language. We'd originally planned to 
make a joint presentation but she is no longer free to travel to 
Turkey.

Making my account so personal, "my wife", is quite deliberate. 
I'm saying - look what I'm describing is authentic and I know 
the teacher well, too, - we share the same lawyer.

I certainly was not, at second hand, trying to get advice for my 
wife. My purpose was to give the list a real, live, authentic 
example of the tyranny of text books using, but not misusing I 
trust, the description of a couple of observed lessons.


Dennis



	


	Group: dogme
	Message: 3031
	From: jmaguire@p...
	Date: Sa Mrz 29, 2003 11:33 

	Subject: Re: Variety not linguistic-driven


	James wrote:

> How can I help my learners become more independent so that
they >can benefit from and enjoy a task based or even a dogme
approach?

> James Trotta

Great question, James. I also believe that independence is the
final goal of education. You put the How to do it? question. 

Although I am not familiar with cultural attitudes where you
work, nor with the levels of English, I'd like to put forward a
couple of ideas that I practise. Maybe you'll find them useful.
Maybe not.

At the teenage student level you might start by eleciting
descriptions of people and places they know, either in writing
or in oral work. The reasoning behind this is that if you can
get them to reflect their own experience this is the first step
to reflecting ON it and learning more about themselves.

The listening and reading skills are a bit more tricky since you
can use the material already produced above, but prudently and
discreetly. Some kids seem to love having their work read by
their peers, others might object.

At the higher levels I believe you can't beat discussing
different interpretations of a novel (or a poem or a play or a
controversial newspaper article). The debates, and tolerance of
conflicting ideas, that open-ended discussion produces, will
help them free themselves from authoritarian impositions of meaning.

Regards,

Tom



	


	Group: dogme
	Message: 3032
	From: Fiona M
	Date: Sa Mrz 29, 2003 11:17 

	Subject: Re: The Tyranny of the textbook


	Scott said:
" It seemed (concluded Neil) that 
the exposure they were getting (by listening to Neil banging on) 
had given them that much more confidence in knowing how to fill 
the gap or select the correct distractor - not because they "knew" 
in any declarative sense, but because they'd developed intuitions - 
a "feel". In fact, it seemed that, before, they tried to do these tests 
by attempting to access non-existent, or poorly-filed, rules, with 
the result that, sod's law style, they always opted for the wrong 
choice in the end - a case of thinking too hard."

And this is what one of my students wrote for me, a couple of months ago:

"I've been studying English for the last 5 years, and I've been with 
different teachers and groups and alone and with different methods. 
So what I can say is that I prefer conversation class, mainly, 
supported with some listening exercises like watching DVD films in 
English, or satellite/digital TV. I do think the best way to learn 
English is to practise it a lot as if you were in the country (this 
way, I can learn the language like a native speaker. I mean, when I 
hear or read something incorrect,it doesn't seem natural for me but I 
don't know or need the grammar rule that that is based on). I think 
this way you develop an instinct."
Aha! What's that about proof and puddings?

fiona







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3033
	From: Renata Suzuki
	Date: So Mrz 30, 2003 5:26 

	Subject: Re: The Tyranny of the textbook Part 2


	Dennis writes:
Firstly, Renata, you most certainly haven't annoyed me, though I
was momentarily surprised. My wife is well aware that I
frequently write about what goes on in her classroom. "I told
the list about....and someone said..." is how the discourse
often goes in our house. We work a lot together and I've been
witnessing her English lessons, as it happens, because I'm
making a presentation in a few weeks time in Turkey on the
difficulties children have learning English for whom it is a
third or fourth foreign language. We'd originally planned to
make a joint presentation but she is no longer free to travel to
Turkey.

Making my account so personal, "my wife", is quite deliberate.
I'm saying - look what I'm describing is authentic and I know
the teacher well, too, - we share the same lawyer.

I certainly was not, at second hand, trying to get advice for my
wife. My purpose was to give the list a real, live, authentic
example of the tyranny of text books using, but not misusing I
trust, the description of a couple of observed lessons.


Dennis

Dear Dennis,
Thank you for clarifying the situation for me. I do feel relieved and
happy to know the situation.
I was thinking about the issues overnight and would like to share, so here
I go.
Most of the current debates and theories are formulated around the issues
of TEFL and TESOL, and your wife teaching German would be teaching TESOL or
rather TGSOL as it were. The language is being used functionally outside the
classroom and is being reinforced daily, immersion style.
Your wife teaching English is not TEFL, as you so clearly point out,
because these learners are working from F2 into F3, or even a third language
into English. So the issue is not schizophrenia but two different fields of
work.
I know how hard F2 into F3 is as I tried to learn Latin (kleines Latinum)
while at a German school in my Gymnasium. In fact some of the latin
structures (relative clauses is what threw me, if I remember) more clearly
resemble English, as my teacher kept trying to point out. Equally some of
the vocabularly I was valiantly trying to memorize for translation into
German was absolute Greek to me because I had to remember not only one
foreign language, but two.

There are studies showing that foreign languages are acquired in a
separate part of the brain from the mother tongue. When there are two new
languages being filed simultaneously with out access to F1 problems of
overlap and storage, access become an issue.The internal filing, as it were.
This begs an NLP technique to create clear memory files in the brain, maybe?
Now after years of Japanese I just learned Spanish (being a salsa freak)
from a textbook with a CD, and did so from the platform of Japanese (all
textbooks being in Japanese here) so I didn't try to translate at all,
mainly concentrating on using the language in chunks... I am also so fluent
in Japanese that things are equal to or almost synonymous with English in my
brain, I don't need to stop to check meanings or validate understanding.
But my French and Spanish are getting all mixed up, Spanish popping out
when I try talking with my French friends (forunately most of them speak a
little Spanish too so we have a laugh) and I notice that the effort of
learning and trying to use the new language is at the forefront of my brain,
overlapping when I try to access old languages. This also happened when I
began to learn Japanese: it interfered with my French.
This is particularly a problem when speaking, as oppose to reading in
either language, which is fine.
So for these children who are in survival mode in Germany their brains
might find the added burden of accessing English a threat to their survival
techniques(their prime motive being to acquire functional German as quickly
as possible.)
In all this I think that NLP and hypnosis techniques might offer some
support, but another thing that I suggest is that their teacher be not
younger, but a Turkish speaker who could establish a relationship between F3
and F1 for the kids to work from......As in moving from a safe linguistic
environment to a new one.
I actually see textbooks as one valuable tool in my handbag of teaching
accessories. While we are swayed by EFL trends and theories, in my opinion a
good teacher in the field is interested in using what works and discarding
the rest. Often a more mature teacher has the experience and courage to do
so. You are only ever as old as you feel, and sixty sounds young to me.

And if none of this works for you, please discard it. I hope you have a
successful and invigorating time in Turkey, and please give my regards to
your wife, who sounds like a wonderful and gifted teacher.


Also thank you Tom for the intro to nurturingpotential, I appreciate it.
Renata
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	Group: dogme
	Message: 3034
	From: Renata Suzuki
	Date: So Mrz 30, 2003 6:26 

	Subject: Internal Filings and the Tyranny of the Textbook


	Dear Dennis,

Just continued to think about how I unmix languages when they overlap, as in
how do I access French or German or Spanish or whatever.

And I seem to remember the voices and persona of the various teachers I
have had or friends who speak to me in the language.

So for instance with Spanish I remember my dance partner and the tone of
his voice (ooh, sexy) and then I slip into the Spanish.

For French it's my wonderful white-haired teacher, Miss Cowan, from
Scotland.

For German it's speaking with my new Dad relaxing at home in Germany and
with friends at school.

Which would suggest that my filing technique is related to the visual,
auditive and feeling modes when I learned the language.

Perhaps therefore it would be helpful for say Turkish students learning
English to have a different teacher to their German one, so that tone of
voice, gesture, classroom atmosphere and so on become distinct? And of
course a textbook never speaks to all the senses in the way a teacher does,
so that would support the dogme arguments. Perhaps the actula classroom
itself should be redecorated to create a language specific environment? (I
did do that in Japan once, when I had the luxury of my own room for a year,
painted all the walls a different color from standard classrooms in the
school, they had them all repainted standarde grey the following year as the
number of classes increased and they had to reclaim my room, sigh)

Ah well, I couldn't stop thinking about it.

Renata


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3035
	From: Dennis Newson
	Date: So Mrz 30, 2003 8:55 

	Subject: Re: The Tyranny of the textbook Part 2


	..Nice one, Anke (Anke Fedrowitz, my wife, the class 
teacher)....... Today, at breakfast...

" You know my class now. Why don't you come and give a dogme 
English lesson next week?"

... Weak, nervous smile....

Sorry, folks, that the poor old dogme approach is going to be 
judged in one instance by what some kids are able to do with me 
next Wednesday.

Any bracing advice?

Aaah. As a dogme rep. I'm not even allowed to plan or prepare, 
am I? I forgot. Is there a patron saint of dogme? Am I allowed, 
even as an atheist, to offer up a prayer?


Dennis

(I want to post later today to report and comment on some more 
of the class teacher's remarks and to comment on Renata's two 
postings).



	


	Group: dogme
	Message: 3036
	From: Diarmuid
	Date: So Mrz 30, 2003 10:53 

	Subject: Re: Variety not linguistic-driven


	In my recent reading I've come across a number of papers which criticise the approach that many EFL teachers take to people from Confucian cultures, ie, "They've got to relearn how to learn. The traditional authoritarian way is wrong and does not work. The enlightened communicative way is the only way to learn languages." One paper was particularly interesting as it presented a case study of a class in Viet Nam that would be dismissed by many communicative teachers as being traditional and teacher led and yet the writer put forward the case for analysing it favourably in a socio-constructivist light.

There are those people who would argue that by encouraging "The debates, and tolerance of
conflicting ideas, that open-ended discussion produces,", rather than "help[ing students] free themselves from authoritarian impositions of meaning.", you are taking away the one absolute they know to be true, the teacher as a reliable source of information and leader of the group. Debates and open-ended discussion cause confusion and hinder learning.

So, is Confucian dogme the same as Socratic Dogme? What changes might need to be made? Do we compromise only as a tactic or do we compromise in the recognition that western dogme rings hollow once it is outside the culture that gave birth to it?

Discuss.

PS Sue, Grendel was the creature that lived on the outskirts of the village (lurked outside society) in Beowulf. I strongly suspect that you are not the only one who was confused by my nom de keyboard. I only know of Grendel because part of my degree was Anglo Saxon literature (and I'm a big Séamus Heaney fan). 


----- Original Message ----- 
From: jmaguire@p... 
To: dogme@yahoogroups.com 
Sent: Sunday, March 30, 2003 12:33 AM
Subject: Re: [dogme] Variety not linguistic-driven


James wrote:

> How can I help my learners become more independent so that
they >can benefit from and enjoy a task based or even a dogme
approach?

> James Trotta

Great question, James. I also believe that independence is the
final goal of education. You put the How to do it? question. 

Although I am not familiar with cultural attitudes where you
work, nor with the levels of English, I'd like to put forward a
couple of ideas that I practise. Maybe you'll find them useful.
Maybe not.

At the teenage student level you might start by eleciting
descriptions of people and places they know, either in writing
or in oral work. The reasoning behind this is that if you can
get them to reflect their own experience this is the first step
to reflecting ON it and learning more about themselves.

The listening and reading skills are a bit more tricky since you
can use the material already produced above, but prudently and
discreetly. Some kids seem to love having their work read by
their peers, others might object.

At the higher levels I believe you can't beat discussing
different interpretations of a novel (or a poem or a play or a
controversial newspaper article). The debates, and tolerance of
conflicting ideas, that open-ended discussion produces, will
help them free themselves from authoritarian impositions of meaning.

Regards,

Tom
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	Group: dogme
	Message: 3037
	From: Tom Maguire
	Date: Sa Mrz 29, 2003 11:07 

	Subject: Re: Variety ...


	Hello Diarmuid and All,

Just a couple of responses to your mail to further the discussion.

En/Na Diarmuid ha escrit:
> 
> In my recent reading I've come across a number of papers which criticise the approach that many EFL teachers >take to people from Confucian cultures, ie, "They've got to relearn how to learn. The traditional >authoritarian way is wrong and does not work. The enlightened communicative way is the only way to learn >languages." One paper was particularly interesting as it presented a case study of a class in Viet Nam that >would be dismissed by many communicative teachers as being traditional and teacher led and yet the writer put >forward the case for analysing it favourably in a socio-constructivist light.

I agree with the author you refer to that the communicative approach is
not the only way to teach/learn. In fact I think that the subdivision of
the language into functions, done by paralleling the Roget's Thesaurus
organization of vocabulary I'm told, is confusing and bitty when applied
to language learning.

The proposal of forcing people to relearn how to learn, however, is not
mine. I subscribe to the idea of learning to learn using whatever
methods are appropriate, especially trial and error. This is centred on
the learner and would be inclusive of any culture.

> There are those people who would argue that by encouraging "The debates, and tolerance of
> conflicting ideas, that open-ended discussion produces,", rather than "help[ing students] free themselves >from authoritarian impositions of meaning.", you are taking away the one absolute they know to be true, the >teacher as a reliable source of information and leader of the group. Debates and open-ended discussion cause >confusion and hinder learning.

We presume that students have faith in teachers and see them as leader
of the group and I think you're right to underline this as a basic given
in the classroom situation. However, Generation X has many more sources
of information at their disposal, many of them as reliable as the
teacher. Precisely because you can get great quantities of information
at the click of a button, the emphasis now in education is not only to
dispense reliable facts but even more to encourage critical thinking.
The debates that I talked about are centred on a novel that everyone has
read and students discuss interpretations of sense only in that limited
context. We don't conduct debates on generalities. Interestingly
enough,last Friday some teachers organized a round table (of about 100
students) to discuss violence in the context of the war in Iraq. It was
an incredible civilized discussion with points and counterpoints openly
expressed. 

I do agree that open-ended discussion does cause confusion, but so does
the Internet, TV, the radio, friends' opinions, not to mention life.
Isn't education, including language learning, about learning for life?
BTW, I have often found that confusion of the type we are referring to
here is the prelude to greater insight.

> So, is Confucian dogme the same as Socratic Dogme? What changes might need to be made? Do we compromise only >as a tactic or do we compromise in the recognition that western dogme rings hollow once it is outside the >culture that gave birth to it?

Wouldn't like to contrast Confucianism with the Socratic mode. I would
say that the opposition sounds a little general to me. I wonder, too,
whether you can educate while ignoring your own value system. You are
who you believe and that is how you'll teach. Observing and keeping an
open mind seems to me a good reference. (I am sure that you are not
proposing some sort of inverted snobbery whereby we should
self-deprecate our own heritage just to be a la mode.)

Regards,

Tom
-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 3038
	From: Sue Murray
	Date: So Mrz 30, 2003 1:26 

	Subject: variety not linguistic driven


	James wrote:
>***When I did my CELTA, I was told over and over again that the "aims" part of my lesson plan >should be quite specific: "To practice the present perfect in the context of a job interview" would >be better than "To preapre students for job interviews."

isn't the difference between the aims simply that they are totally different (rather than one being 'better' than the other)?

>How can I help my learners become more independent so
> that they can benefit from and enjoy a task based or even a dogme approach?

bit of a million dollar question!; just a few immediate thoughts, not answers, re the interviews example.

did the students use ONLY present perfect questions in their interviews? If so, it's a bit twee to call it a job interview? it's a language game (fair enough), or maybe an opinion poll 'genre' of language use; perhaps, if they did stick to prepared questions only, they could afterwards get into 'consultative groups', look at the answers from each interview they did, and decide which three points to follow up on in a second interview, to find out more about the interviewees; this is a bit laborious and forced, but it might open things up a bit. Alternatively, the teacher could give an example or two interviewing one or two students, maybe recording it and anyway together noticing the question/answer 'route' and how the conversation develops (and how it can only be loosely pre-planned given the as yet unknown response of the interviewee). From the interviewee point of view, discussing how to deal with 'tricky' questions, how to behave, body language, eye contact, voice, and so on is also a useful, often interesting, part of preparation. (even something along the lines of acting out a few short silent interview scenes, maybe with the teacher being part of the first example, where the students think/talk about what seems to be happening, how the people are reacting to each other etc, whether the interviewer is friendly or antagonostic etc, based only on what they can see, because they can't 'hear'; there could even be 'roles' in this for type of interviewer/type of interviewee - students themselves can suggest these types, but if they prefer to be 'led' at this stage, the teacher can provide them)

re the need for specific instructions: does it seem they have to be 'grammar' instructions?? and btw, sometimes, even in what seems the most unlikely of situations, a little drama work can work wonders; it really can help loosen an intense focus on laborious language work, and develop into a much more spontaneous, and often more satisfying, use of language. and get the students coming up with loads of ideas and suggestions they might usually think it is not their place to have .....??

(dunno why, but I'm reminded of the budding actor at an audition being asked to portray a drunk finding his way home from the pub late at night; he fluffs it, staggering around and flailing all over the place. The director tells him, 'a drunk puts all his effort into trying to walk in a straight line; he really tries, though he fails. You were clearly trying NOT to walk in a straight line; you were clearly NOT really a drunk trying to find his way home!')

Sue

PS: Thanks for the Grendel reference Diarmuid - I'm a Séamus Heaney fan too, though I (obviously!) haven't yet tackled his mammoth effort version of Beowulf!



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3039
	From: Sue Murray
	Date: So Mrz 30, 2003 1:26 

	Subject: the tyranny part 2


	Renata writes:
>And I seem to remember the voices and persona of the various teachers I
>have had or friends who speak to me in the language.

I have one student in particular who says she always remembers words and phrases in the voice of the person she first heard say them (whether learner, teacher, or outside the classroom speaker); she says she can often also visualise the person concerned as well as 'hear' what they're saying; not everyone has such a strong auditory memory, or is so aware of it, but it's a fascinating thing.

Renata's points about learning more than one language simultaneously are very interesting and important. 

It's not the same thing, but a lot of teachers here notice that learners (of all ages) who speak both dialect and Italian (which in effect means already knowing 2 languages - dialects here are completely different to Italian, and often based more on Greek or Albanian or even French) tend - as a generalization - to have much less difficulty picking up English.

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3040
	From: Jay Schwartz
	Date: So Mrz 30, 2003 3:50 

	Subject: Re: the tyranny part 2


	Sue mentioned: "It's not the same thing, but a lot of teachers here notice
that learners (of all ages) who speak both dialect and Italian (which in
effect means already knowing 2 languages - dialects here are completely
different to Italian, and often based more on Greek or Albanian or even
French) tend - as a generalization - to have much less difficulty picking up
English."

Some examples:
Within Greek itself, there is a range of dialects, supposedly Northern and
Southern, which intonation-wise either lend themselves to adopting a
smoother English pronunciation or not. In some students, I encounter the
same pronounced phonology issues (stress & rhythm) as I did in Miami with
native Spanish speakers (Cuban, Argentinean, Columbia, etc..) speakers. In
others I haven't.

My wife (being nice here!) is Greek and from Thessaloniki in the North. She
was originally a language student, having studied and developed her French
and English to proficiency level. She first lived in England for a number of
years (to study A-levels and eventually "found" biology) and then moved to
Miami. Never having studied Spanish however, she commented to me that
because of her French, she seemed to "instinctively" understand the general
gist of conversations in Spanish.

When I first met my wife, she had a pronounced 'British' quality to her
English, which she has now for the most part dropped, I guess after being
married to me for almost 10 years as well as living in the states for at
least 7 years I think. The 'Britishness' of her accent stemmed from not only
possibly having British teachers in the past but also other Greek teachers
of English who've picked-up similar tonal qualities in the same fashion. I
initially wondered why it was that 'accent' that presented itself rather
than one form of a traditional Greek accent. When she was teaching 'private
students' English in Miami she constantly faced the Spanish intonation
issue, which she had insight into, but could not really relate to
personally.

Lastly, having the experience of permanently living in Greece for 7+ years
now and teaching primarily Greek students, as well as having 2 children
(bilingual) born here (aged 5 and 6), I have developed quite an
understanding of the mechanics of Greek syntax. Though as an extremely
passive learner of Greek all these years, it's the morphology that still
throws me.

- Jay



	


	Group: dogme
	Message: 3041
	From: Dennis Newson
	Date: So Mrz 30, 2003 8:31 

	Subject: Re: the tyranny part 2


	I promised another posting on that German teacher's English 
class.

The teacher herself is convinced that the children's lack of 
progress in English is largely because of their lack of 
concentration and their general chaoticness.

How do the children see it? I began this mini project by filming 
a class discussion on why they themselves thought English was 
difficult to learn. I still have to transcribe that discussion 
and examine it in detail but they did seem to be saying that yet 
another foreign language, on top of German, was difficult to 
absorb. They also grinningly agreed, most of them, that they 
didn't invest too much effort in this subject and preferred 
sport and mathematics.

I would suggest that the problems come from the fact that 
although most of them are bi- or trilingual, English is the 
first school foreign language with which they have been 
confronted, and school English is not the same as English. As my 
German stepson memorably said years ago : "The trouble is I'm 
picking up English English from you and to do well at school I 
need to learn school English."

I think these kids are under-achieving, at least partly, because 
they aren't really learning English, they are playing around 
with school English. The system is requiring them and their 
teacher to "do the syllabus" by reading the passages in the 
prescribed textbook , go through the accompanying exercises and 
write the monthly tests.

And there's a further fact I've forgotten to mention, I 
think.The class in question is a C class. They are in the C 
class because it has been decided they are not bright enough 
(for English at least) to be in a B or A class. What's the 
message to the children here? "Of course you are going to find 
English difficult. You are a C child."

I suspect, Renata, that for these children, at least, and 
children like them, whether A, B or C , the tyranny of the 
textbook (and all that that implies in what language is treated 
and how it is treated - reading passages, exercises etc. ) has 
more explanatory force than psycho- or neuro-linguistics.

Dennis



	


	Group: dogme
	Message: 3042
	From: Renata Suzuki
	Date: Mo Mrz 31, 2003 1:00 

	Subject: Re: you are a c child and the tyranny part 2


	Dennis writes:
And there's a further fact I've forgotten to mention, I
think.The class in question is a C class. They are in the C
class because it has been decided they are not bright enough
(for English at least) to be in a B or A class. What's the
message to the children here? "Of course you are going to find
English difficult. You are a C child."

Dear All,
I think I've gone awol as afar as dogme theory is concerned but some new
thoughts on the c class:

c is for caring and cool and creative and crosscultural and

competent


and any other things the kids might like to research and explore as a
definition of their class to give them a sense of identity and pride in
their English class.

Dennis, How about it for your dogme class?
( Assuming you think the children said they suffered from being considered
not bright).

If the social message is percieved as negative the teacher can help the
group to redefine and reframe as the group thinks fit: changing the system
(which of course may also be necessary) takes far longer and may be too late
to help the child.

Streaming can be seen as positive or negative, but the group itself can
explore its own definition of itself. Being put in a class because of age,
or nationality, or alphabetical order, or any other condition can be seen
as a threat or as self evident or completely arbitrary, it all depends on
how you interpret it.

Empower!

Renata
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	Group: dogme
	Message: 3043
	From: Justin Ehresman
	Date: Mo Mrz 31, 2003 6:24 

	Subject: c class thing


	What is all this about C class? In the US, at least where I grew up, we were also divided for math, English, science etc. into classes depending on ability but were never told what we were. I only found this out later. Why should the students be told? Let them think it was random placement.

Justin in Berlin


==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================


---------------------------------
Do you Yahoo!?
Yahoo! Platinum - Watch CBS' NCAA March Madness, live on your desktop!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3044
	From: Diarmuid
	Date: Mo Mrz 31, 2003 6:29 

	Subject: Re: Variety ...


	Hi Tom et al

Thanks for your reply which contained a number of points with which I agree wholeheartedly (which is usually the prelude to a BUT...). However, I think your defensiveness is misplaced! My question is really can dogme survive cultures? Is "learning how to learn" compatible with a culture that values teaching more than learning? Should one teach critical thinking in a culture that doesn't value it as highly as ours? What is to be done when Teacher "facilitating" learning through other channels is seen as Teacher Abrogating Responsibility. At this point, I should stress that although my questions arise from teaching classes made up almost exclusively of students from China, I do not think that this learning culture is all that different from the Murder Machine that we put our own children through here in Europe.

Finally, not being a philosopher meself (the furthest I got was reading Sophie's World), I'm not going to debate the differences between Confucian thought and Socratic thought. In any case, I was referring to the one idea where I see a clear contrast. Confucian thought favours a very fixed hierarchy where power and information are dispensed from up on high, NOT to be questioned. Socratic thought, of course, is quite the other thing, "The unexamined life is not worth living" and all that bunk. I think, then, that my question remains unanswered. Is Socratic dogme different from Confucian dogme? What changes might need to be made? The answer might help those of us who are struggling to teach "as we are" whilst encountering resistance to such a method. God, I've just realised the existential angst behind all this...!

Diarmuid

PS Of course I was not "proposing some sort of inverted snobbery whereby we should self-deprecate our own heritage just to be a la mode." I reread my post trying to see where one might get that idea, but it eludes me for now. It's an interesting thought though. Is it really fashionable where you live (in Cataluña?) to run down your own culture? And look to what as the true guiding light? What a bleak view of the world!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3045
	From: Diarmuid
	Date: Mo Mrz 31, 2003 6:36 

	Subject: Re: c class thing


	Hi Justin
I think the idea is that students have the right to know what is being done to them. They can't be expected to deal with the categories that they're pigeon-holed into if they don't know what those categories are. Incidentally, where I work, the letters are assigned to classes purely on administration grounds. Thus we have Pre Intermediate B,C, and D. Yet within those classes, the students have already identified differences in ability. They're canny wee buggers.
Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3046
	From: Dennis Newson
	Date: Mo Mrz 31, 2003 6:49 

	Subject: Re: you are a c child and the tyranny part 2


	Renata,

Going AWOL from TEFL if not from dogme for a moment to answer 
you I can report that what also came out in the class discussion 
was that the children feel more relaxed in their C class. A lot 
of pressure was being exerted on the kids by their parents to 
keep up, not to land in the C class. But they appreciate the 
fact that their present teacher allows them to make progress at 
their own speed, and she makes a great point of constantly 
reminding them of their proven competence in two or three other 
languages. Well, it's more than just a reminder. In the German 
more than the English lessons they talk frequently about their 
other languages and their parents' countries of origin and their 
grandparents and different customs and food and festivals. A 
similar group made a video about themselves (again, in German) 
and won a prize for it in a government organised competition. 
And, likewise in German, this group have just produced a booklet 
which grew out of a series of interviews when the children 
brought an object from home that they associated strongly with 
their parents' country of origin and talked about it and the 
memories it engendered. Untypically, their teacher doesn't only 
do the textbook with them.

Dennis



	


	Group: dogme
	Message: 3047
	From: Dennis Newson
	Date: Mo Mrz 31, 2003 6:53 

	Subject: Re: c class thing


	Justin writes:

"What is all this about C class? ........ Why should the 
students be told? Let them think it was random placement."

Justin, I am just a camera. I'm simply describing how it is.

Dennis



	


	Group: dogme
	Message: 3048
	From: Jay Schwartz
	Date: Mo Mrz 31, 2003 7:29 

	Subject: Re: Variety & Tyranny


	1. Diarmuid wrote "Should one teach critical thinking in a culture that doesn't value it as highly as ours?" 

Perhaps the answer lies in our definition or perception of the word TEACHER. Beyond our often 'coercive enforcement' of prescriptive grammar and coursebooks in the classroom... When we bring 'other' things (i.e.: critical thinking, cross-cultural philosophy or even our own experiences) to the classroom, are we really TEACHING or SHARING? I prefer thinking of my exposing students to these elements as 'something to think about' rather than 'a better mousetrap'. I wouldn't want to put students in the uncomfortable position of feeling they must do or accept anything because of my perceived role of teacher..... unless they knowingly signed up for my class for that purpose.

2. Diarmuid also wrote: "The answer might help those of us who are struggling to teach "as we are" whilst encountering resistance to such a method." 

Perhaps for students taking classes of this sort there should be a behavior contract or waiver for students to sign before entering the classroom: "I affirm that I enter this classroom of my own free will and for my own personal development. I duly authorize the teacher (see fine print below for definition and caveats) to expose me to his or her own brand of radial pedagogy. In declaring this affirmation I also abandon all allegiance to and personal expectations of conventional pedagogy. I further consent to the "blowing of my mind". 

As I go off to 'work', I thank Diarmuid for something to think about on the bus. Wishing everyone a pleasant day and new month. 

- Jay



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3049
	From: Dennis Newson
	Date: Mo Mrz 31, 2003 8:25 

	Subject: Re: classroom contracts


	Many schools in Germany have started drawing up contracts with 
their pupils in an attempt to have a basis for dealing with 
disruptive behaviour on a shared-responsibility as opposed to 
authoritarian top-down model.

I love Jay's draft.

"I affirm that I enter this classroom of my own free will and 
for my own personal development. I duly authorize the teacher 
(see fine print below for definition and caveats) to expose me 
to his or her own brand of radial (radical?) pedagogy. In 
declaring this affirmation I also abandon all allegiance to and 
personal expectations of conventional pedagogy. I further 
consent to the "blowing of my mind". 


Clearly a fair contract will be drawn up by teacher and pupils 
together.

Any examples, suggestions?

Dennis



	


	Group: dogme
	Message: 3050
	From: Adrian Tennant
	Date: Mo Mrz 31, 2003 8:34 

	Subject: ''C'' class


	I've often found that Dogme - by treating students as individuals - means
that those students who are 'C' students in the traditional educational
settings suddenly become people again.

Dr Evil



	


	Group: dogme
	Message: 3051
	From: lifang67
	Date: Mo Mrz 31, 2003 9:04 

	Subject: Against ALL Business Metaphors


	"Free will", ..."personal development"..."blowing my mind".

These sound suspiciously like "fashionable" Western cliches, some of 
them from therapy, some of them from recreational pharmacology, and 
all of them saturated with "rugged individualism", personal 
narcissism, and of course business metaphors of one kind or another.

Come to think of it, the whole idea of "contracts" (and also "client 
centred pedagogy" of Curran) has a business metaphor at its core.

Just a moment please. Dogme began, in part, in revolt against the 
business metaphor, against metaphors which would reduce teaching to 
the pushing of paper-wrapped McNuggets. 

Now we want to wrap things up in a contract. What happens, then, to 
on-going negotiation? What happens to a genuine process syllabus, in 
which only outcomes select inputs? What happens to 
Nunan's "Everything negotiable, nothing final"?

Another moment. I think that a little cultural humility is more than 
in order, as Western enlightenment rains down on the benighted 
Eastern peoples in the form of fuel-air bombs. If you really think 
that critical pedagogy is unknown in China, I think you don't know 
enough about China (try Chen Kaige's wonderful movie, "King of 
Children").

Or you don't know enough about critical pedagogy. Critical pedagogy 
is everywhere you look; it happens almost every time a learner does 
something you don't expect. 

Unfortunately, it stops happening as soon as it becomes something 
that teachers expect. It stops happening as soon as it becomes an 
ideology, much less a culture. 

This is because critical thinking takes place on a very low level, on 
an individual basis. As soon as it becomes a culture, much less an 
ideology, it by definition ceases to be critical.

Spot the critical thinker:

T: We don't need any leaders. We're all different. I'm different. And 
you're different.
S1: He's right! We're all different. I'm different, and you're 
different. We don't need leaders.
S2: Gad--they're right! We're all different. You're different. And so 
am I.
S3: I'm not.

(Loosely adapted from Monty Python's "Life of Brian") 

dk1



	


	Group: dogme
	Message: 3052
	From: Dennis Newson
	Date: Mo Mrz 31, 2003 10:15 

	Subject: Re: Against ALL Business Metaphors


	Unlike Jay I haven't got to go off on a 'bus to work. But dk1's 
posting has given me something serious to think about. I shall 
go and potter in the garden and think earnestly about my 
metaphors.

Dennis



	


	Group: dogme
	Message: 3053
	From: Jeff Bragg
	Date: Mo Mrz 31, 2003 10:32 

	Subject: Re: Against ALL Business Metaphors


	Yes, yes, yes!!

I'm all against 'fashionable Western cliches' too. Here are a
couple of recent ones:-

"paper-wrapped (grammar) McNuggets"

"Everything negotiable, nothing final"

The last one reminds me of Tony Blair's 'blue-skies thinking'
(=head in the clouds?) and 'think the unthinkable' (hence war on
Iraq?).

Well, they all sound a bit like tired 60s hedonism to these
ears/eyes...

Anyway, down here in Kazakhstan, 'rugged western individualism'
is trying to spread, but I'm in favor of the traditional
authoritarian-oriented approach - "I'm the teacher, you're the
student, so do as I say". 

Only by asserting the teacher's authority can I get them to chuck
away textbooks and do dogme-type stuff. Strange? Not at all.
Everyone needs to adapt to their environment if they want to
survive, right?

Jeff
Kazakhstan

__________________________________________________
Yahoo! Plus
For a better Internet experience
http://www.yahoo.co.uk/btoffer


	


	Group: dogme
	Message: 3054
	From: Jay Schwartz
	Date: Mo Mrz 31, 2003 2:52 

	Subject: Re: classroom contracts


	Thanks Dennis! Yes - replace RADIAL for RADICAL:
"I affirm that I enter this classroom of my own free will and
for my own personal development. I duly authorize the teacher
(see fine print below for definition and caveats) to expose me
to his or her own brand of radical pedagogy. In
declaring this affirmation I also abandon all allegiance to and
personal expectations of conventional pedagogy. I further
consent to the "blowing of my mind".

Now 'radial pedagogy' must have some significance! I'll mull it over and
'get back to you tomorrow'.... (oops! sorry for the 'Keynesian slip', dk!).

- Jay


----- Original Message -----
From: "Dennis Newson" <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Monday, March 31, 2003 10:25 AM
Subject: Re: [dogme] classroom contracts


> Many schools in Germany have started drawing up contracts with
> their pupils in an attempt to have a basis for dealing with
> disruptive behaviour on a shared-responsibility as opposed to
> authoritarian top-down model.
>
> I love Jay's draft.
>
> "I affirm that I enter this classroom of my own free will and
> for my own personal development. I duly authorize the teacher
> (see fine print below for definition and caveats) to expose me
> to his or her own brand of radial (radical?) pedagogy. In
> declaring this affirmation I also abandon all allegiance to and
> personal expectations of conventional pedagogy. I further
> consent to the "blowing of my mind".
>
>
> Clearly a fair contract will be drawn up by teacher and pupils
> together.
>
> Any examples, suggestions?
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 3055
	From: Tom Maguire
	Date: So Mrz 30, 2003 6:30 

	Subject: Re: Variety ...


	Hello Diarmuid,

Thanks for the response.

The "abrogation of responsibility" you refer to reminds me of my
incursions into Self-Access which some students tended to perceive in
this way. It was interesting to see, though, that when they were
assessed they did just as well as others who had been taught
traditionally. (We did several small-scale experiments of this sort and
the results were comparable.) This was significant to me because I
believe they are moving into a world of self-learning, e-learning,
learning to learn... and I was cheered to think they could cope. I was
left wondering, too, whether the traditional school system doesn't
underrate capabilities simply because traditional-style teaching is what
has always been done.

On the interesting question of the cultural limitations of dogme my
question is really whether you can teach top-down even though this
approach doesn't fit in with your educational beliefs. I often teach
directly but only when I don't have enough creativity (as I see it) to
teach bottom up. "Western" high schools also require a certain authority
on the teacher's part, since you are guiding adolescents, but they also
need to let students off the reins sometimes because otherwise they will
not become autonomous adults. It's a delicate balancing act, not in the
least mechanistic. Given that you were brought up here don't you feel
the need to buck the authority system?

As for Catalonia, it is not in least self-deprecating.

Regards,

Tom

En/Na Diarmuid ha escrit:
> 
> Hi Tom et al
> 
> Thanks for your reply which contained a number of points with which I agree wholeheartedly (which is usually the prelude to a BUT...). However, I think your defensiveness is misplaced! My question is really can dogme survive cultures? Is "learning how to learn" compatible with a culture that values teaching more than learning? Should one teach critical thinking in a culture that doesn't value it as highly as ours? What is to be done when Teacher "facilitating" learning through other channels is seen as Teacher Abrogating Responsibility. At this point, I should stress that although my questions arise from teaching classes made up almost exclusively of students from China, I do not think that this learning culture is all that different from the Murder Machine that we put our own children through here in Europe.
> 
> Finally, not being a philosopher meself (the furthest I got was reading Sophie's World), I'm not going to debate the differences between Confucian thought and Socratic thought. In any case, I was referring to the one idea where I see a clear contrast. Confucian thought favours a very fixed hierarchy where power and information are dispensed from up on high, NOT to be questioned. Socratic thought, of course, is quite the other thing, "The unexamined life is not worth living" and all that bunk. I think, then, that my question remains unanswered. Is Socratic dogme different from Confucian dogme? What changes might need to be made? The answer might help those of us who are struggling to teach "as we are" whilst encountering resistance to such a method. God, I've just realised the existential angst behind all this...!
> 
> Diarmuid
> 
> PS Of course I was not "proposing some sort of inverted snobbery whereby we should self-deprecate our own heritage just to be a la mode." I reread my post trying to see where one might get that idea, but it eludes me for now. It's an interesting thought though. Is it really fashionable where you live (in Cataluña?) to run down your own culture? And look to what as the true guiding light? What a bleak view of the world!
> 
> [Non-text portions of this message have been removed]
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/

-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 3056
	From: Renata Suzuki
	Date: Mo Mrz 31, 2003 10:53 

	Subject: Re: classroom contracts


	"authorize" "abandon" "consent to": hpw passive can you get?

Renata
----- Original Message -----
From: Jay Schwartz
To: dogme@yahoogroups.com
Sent: Monday, March 31, 2003 10:52 PM
Subject: Re: [dogme] classroom contracts


Thanks Dennis! Yes - replace RADIAL for RADICAL:
"I affirm that I enter this classroom of my own free will and
for my own personal development. I duly authorize the teacher
(see fine print below for definition and caveats) to expose me
to his or her own brand of radical pedagogy. In
declaring this affirmation I also abandon all allegiance to and
personal expectations of conventional pedagogy. I further
consent to the "blowing of my mind".

Now 'radial pedagogy' must have some significance! I'll mull it over and
'get back to you tomorrow'.... (oops! sorry for the 'Keynesian slip',
dk!).

- Jay


----- Original Message -----
From: "Dennis Newson" <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Monday, March 31, 2003 10:25 AM
Subject: Re: [dogme] classroom contracts


> Many schools in Germany have started drawing up contracts with
> their pupils in an attempt to have a basis for dealing with
> disruptive behaviour on a shared-responsibility as opposed to
> authoritarian top-down model.
>
> I love Jay's draft.
>
> "I affirm that I enter this classroom of my own free will and
> for my own personal development. I duly authorize the teacher
> (see fine print below for definition and caveats) to expose me
> to his or her own brand of radial (radical?) pedagogy. In
> declaring this affirmation I also abandon all allegiance to and
> personal expectations of conventional pedagogy. I further
> consent to the "blowing of my mind".
>
>
> Clearly a fair contract will be drawn up by teacher and pupils
> together.
>
> Any examples, suggestions?
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
>
>
>
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	Group: dogme
	Message: 3057
	From: kellogg
	Date: Di Apr 01, 2003 1:58 

	Subject: Blank Check


	Dear Sue: 

I've decided that there is one business metaphor that might come in handy, at least in planning my class: a blank check. 

You see, I've been having an interesting problem with my undergrads. The first bit of homework was to create twenty "chatty" questions which vary in three dimensions: interlocutor ("And how about YOU, Jae-gyeong? Did YOU have a good weekend too?"), topic ("And what about the rest of your week? Was THAT good too?") and grammar/discourse "depth" ("Tell me more about it. Why was it so terrible?") 

As soon as they grasped the implicit (nay, explicit) three dimensional "map" of Chatspace, they responded quite mechanically, as we do when we are faced with a blank piece of paper and a homework assignment. Alone in his garret, without any answers to develop and work with, the teacher trainee produces something like: 

How was your weekend? How was his weekend? (Interlocutor) 
How was your weekend? How was your breakfast? 
(topic) 
How was your weekend? What did you do? (grammar/discourse depth) 

You can see that this "problem" is caused by two things. First of all, by the teacher (me), who asked for homework in the form of a list of questions. Secondly, by the absence of ANSWERS. 

A chat is, of course, not a list of questions. It would be truer to say that it is a list of fairly unpredictable answers, wherein some kind of mechanism exists for transforming the last answer into the next question. 

T: How was your week? 
S: Really busy. I'm exhausted. 
T: You look exhausted. What happened? 
S: Well... 

The problem, of course, is that this mechanism cannot be predictable (viz. assignable) because the answer is not going to be (very) predictable. 

So of course I borrowed your old idea of using a kind of a "mediator"--that is, a graphic display, like a dial showing moods (I use a thermometer), or a clock face showing when people go up, or a subway map showing where people went for the weekend and where the lines intersected. 

Once they had the idea, they were very inventive with it. The "thermometer" became a mountain, for example, and the breakfast menu became an "X-ray" showing the various stomachs in the class and what they contained. 

This produced an added bonus. I REALLY want them to work on "anyone" questions and expressions like "Did anyone else have rice and kimchi?" I see these T-Anyone questions as a kind of key bridge between T-Everyone and T-Someone (which is, in turn, the key crossing to Student-Student work). 

I also think they allow the interlocutor to vary in an ANSWER-driven and TOPIC-driven, natural way, as opposed to according to a list of names or a list of questions. Using the various graphics that the kids had produced it was pretty easy to create and then elicit questions like: 

ME: Did anyone else have rice and kimchi? Yes? OK. What about coffee and strawberries? Who else had coffee and strawberries? Hmm... And this? Let's ask about...? 

And of course the answers came with "toos" too! I even got an occasional (very occasional) use of "So ... I" or "Neither ... I" (much more rare). 

Then I noticed that some of the kids had NOT come to class with just a question and a map for pooling answers in mind. Some had come with graphics downloaded from the internet--ten course meals. 

The interesting thing was they were then faced with not being able to map the real answers they go onto their graphics, no matter how many courses they'd downloaded. What was to be done? 

We then decided they needed to find a question to fit the graphics. So they did. But of course the questions turned out to be VERY closed, yes-no type questions, bi-polar rather than simply one-dimensional as the "how" questions tend to be. 

T: Do you like turkey? 
S: No. (T writes S's name in the "X" column.) 

Rather like a textbook, no? Whereas the more "open" questions ("Tell me about....") had wide-open blank spaces, rather like your little warm up sheet with its eight squares for earliest memories, dificult decisions, expensive whatevers.... And of course the BEST mediators of all (the mountain, the stomach, etc.) came AFTER the answers--not before. 

So the best homework came from the teachers in the garrets who decided to leave the list blank and came to class with empty papers. 

This shouldn't amaze me, of course; it's not amazing. It goes without saying that real interaction consists of pooling answers and seeing what picture arises and not covering questions and filling in blanks. It goes without saying that form arises from content and not vice versa. Or rather, it goes with. 

During the Cultural Revolution in China there were a number of very clear (and often cynical) attempts to make critical pedagogy into an ideology. Now that I am an assistant professor, my wife (Sorry, Fang!) likes to remind me of an old film in which peasants attacked and criticized a lecture by an eminent professor of veterinary medicine on the function of the horse's tail. 

And there was (briefly) a national movement deifying a medical student who handed in a blank exam paper and explained that the sort of knowledge which could be written down was not the kind of knowledge which cured people. He should have been in MY class. 

dk1 

PS: Once again on business metaphors. This one from Rupert Murdoch's infamous "Australian": 

"They wanted McWar: simple, hot, and fast. When they didn't get it, they complained to the management." 

And another, from a foreign service diplomat who resigned over the war. 

BBC: Was there a moment of truth when you decided you had to go? 

DIPLOMAT: Yes, when it was asked why it wasn't stated more clearly last summer that the US had decided on war, a foreign service spokesman replied that anyone in business knows you don't launch a new product line in August. I wasn't very happy with that. 

d

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3058
	From: Renata Suzuki
	Date: Di Apr 01, 2003 3:36 

	Subject: Re: Blank Check


	Dear dk,

I really enjoyed the description of your class, which seemed to me to be
focusing on discourse competence and cohesion, and developing ways to make
the path of verbal communication more
accessible to students using a visual metaphor. Good stuff, creative
interaction.

I think it is worth considering the socio-cultural implications of your
opening question. How are you or how was your week implies a willingness to
talk about highly personal things (the x-ray of your stomach!) and the
implicit right of the first speaker to ask about such things.
Here in Japan "How are you?" is a conversation stopper with a set phrase
answer. People prefer to go on about the weather, or David Beckham, or other
superficial topics which establish mutual rapport on a level devoid of
possibly fraught emotional content. "How are you?"" I'm exhausted, my mother
just died....". My high school students have great difficulty remembering
what they eat over the weekend, or even for breakfast. They're not used to
using that kind of information in everyday speech, perhaps because the
general consensus is that everyone ate the same kind of breakfast,(which is
fascinating, because when you begin to prod them, there is in fact great
diversity in breakfast foods in Japan with western and asian menus mixed
freely in most households) or again that that's a personal topic. I will ask
them about it.
My friend gets annoyed because people here always ask "Are you going out?"
when they meet you on the street. "Yes, obviously I'm going out, that's why
I'm not at home, and none of your business anyway" is what she thinks. But
it is a fine, culturally acceptable opener to talk about future intentions
or past actions in Japanese: "I'm going shopping" "I'm off to work" "I've
been to a concert" , whatever.

British people tend to enjoy talking casually about the weather, too.

So the chosen conversation gambit itself already implies a specific kind of
culture and social relationship, how deep is it? Under what circumstances
would you really use it, even in your own culture?? What subjects which are
normal (safe, non-threatening) for other cultures push your buttons?

So you could also ask students to observe the flow of casual greeting
conversations and how they progress in their own culture and how they
diverge from an (American) conversation flow.

Again I am not sure if what I am saying is in line with the theoretical
nature of this group, as in I'm not making metaphors about teaching and
discussing their validity, just offering thoughts as they come up, often at
a tangent to the original message. At any rate I will soon be busy teaching
in a new job and probably begging for help and advice from you all, I am
honored to be in the group .
Renata
----- Original Message -----
From: kellogg
To: dogme@yahoogroups.com
Sent: Tuesday, April 01, 2003 9:58 AM
Subject: [dogme] Blank Check


Dear Sue:

I've decided that there is one business metaphor that might come in handy,
at least in planning my class: a blank check.

You see, I've been having an interesting problem with my undergrads. The
first bit of homework was to create twenty "chatty" questions which vary in
three dimensions: interlocutor ("And how about YOU, Jae-gyeong? Did YOU have
a good weekend too?"), topic ("And what about the rest of your week? Was
THAT good too?") and grammar/discourse "depth" ("Tell me more about it. Why
was it so terrible?")

As soon as they grasped the implicit (nay, explicit) three dimensional
"map" of Chatspace, they responded quite mechanically, as we do when we are
faced with a blank piece of paper and a homework assignment. Alone in his
garret, without any answers to develop and work with, the teacher trainee
produces something like:

How was your weekend? How was his weekend? (Interlocutor)
How was your weekend? How was your breakfast?
(topic)
How was your weekend? What did you do? (grammar/discourse depth)

You can see that this "problem" is caused by two things. First of all, by
the teacher (me), who asked for homework in the form of a list of questions.
Secondly, by the absence of ANSWERS.

A chat is, of course, not a list of questions. It would be truer to say
that it is a list of fairly unpredictable answers, wherein some kind of
mechanism exists for transforming the last answer into the next question.

T: How was your week?
S: Really busy. I'm exhausted.
T: You look exhausted. What happened?
S: Well...

The problem, of course, is that this mechanism cannot be predictable (viz.
assignable) because the answer is not going to be (very) predictable.

So of course I borrowed your old idea of using a kind of a
"mediator"--that is, a graphic display, like a dial showing moods (I use a
thermometer), or a clock face showing when people go up, or a subway map
showing where people went for the weekend and where the lines intersected.

Once they had the idea, they were very inventive with it. The
"thermometer" became a mountain, for example, and the breakfast menu became
an "X-ray" showing the various stomachs in the class and what they
contained.

This produced an added bonus. I REALLY want them to work on "anyone"
questions and expressions like "Did anyone else have rice and kimchi?" I see
these T-Anyone questions as a kind of key bridge between T-Everyone and
T-Someone (which is, in turn, the key crossing to Student-Student work).

I also think they allow the interlocutor to vary in an ANSWER-driven and
TOPIC-driven, natural way, as opposed to according to a list of names or a
list of questions. Using the various graphics that the kids had produced it
was pretty easy to create and then elicit questions like:

ME: Did anyone else have rice and kimchi? Yes? OK. What about coffee and
strawberries? Who else had coffee and strawberries? Hmm... And this? Let's
ask about...?

And of course the answers came with "toos" too! I even got an occasional
(very occasional) use of "So ... I" or "Neither ... I" (much more rare).

Then I noticed that some of the kids had NOT come to class with just a
question and a map for pooling answers in mind. Some had come with graphics
downloaded from the internet--ten course meals.

The interesting thing was they were then faced with not being able to map
the real answers they go onto their graphics, no matter how many courses
they'd downloaded. What was to be done?

We then decided they needed to find a question to fit the graphics. So
they did. But of course the questions turned out to be VERY closed, yes-no
type questions, bi-polar rather than simply one-dimensional as the "how"
questions tend to be.

T: Do you like turkey?
S: No. (T writes S's name in the "X" column.)

Rather like a textbook, no? Whereas the more "open" questions ("Tell me
about....") had wide-open blank spaces, rather like your little warm up
sheet with its eight squares for earliest memories, dificult decisions,
expensive whatevers.... And of course the BEST mediators of all (the
mountain, the stomach, etc.) came AFTER the answers--not before.

So the best homework came from the teachers in the garrets who decided to
leave the list blank and came to class with empty papers.

This shouldn't amaze me, of course; it's not amazing. It goes without
saying that real interaction consists of pooling answers and seeing what
picture arises and not covering questions and filling in blanks. It goes
without saying that form arises from content and not vice versa. Or rather,
it goes with.

During the Cultural Revolution in China there were a number of very clear
(and often cynical) attempts to make critical pedagogy into an ideology.
Now that I am an assistant professor, my wife (Sorry, Fang!) likes to remind
me of an old film in which peasants attacked and criticized a lecture by an
eminent professor of veterinary medicine on the function of the horse's
tail.

And there was (briefly) a national movement deifying a medical student who
handed in a blank exam paper and explained that the sort of knowledge which
could be written down was not the kind of knowledge which cured people. He
should have been in MY class.

dk1

PS: Once again on business metaphors. This one from Rupert Murdoch's
infamous "Australian":

"They wanted McWar: simple, hot, and fast. When they didn't get it, they
complained to the management."

And another, from a foreign service diplomat who resigned over the war.

BBC: Was there a moment of truth when you decided you had to go?

DIPLOMAT: Yes, when it was asked why it wasn't stated more clearly last
summer that the US had decided on war, a foreign service spokesman replied
that anyone in business knows you don't launch a new product line in August.
I wasn't very happy with that.

d
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	Group: dogme
	Message: 3059
	From: Dennis Newson
	Date: Di Apr 01, 2003 5:44 

	Subject: Re: classroom contracts


	""authorize" "abandon" "consent to": how passive can you get?"

Surely Jay was being ironical.

Dennis



	


	Group: dogme
	Message: 3060
	From: Jay Schwartz
	Date: Di Apr 01, 2003 7:08 

	Subject: Re: Tyranny ad anausem


	Jeff wrote: "but I'm in favor of the traditional
authoritarian-oriented approach - "I'm the teacher, you're the student, so do as I say". 

(LOL!)- Jeff you forgot the tag ending: "I'm the teacher, you're the student, so do as I say, AND NO ONE GETS HURT. TALK DAMN IT!

I guess in one context, if you can 'beat a confession' out of someone, ........ I guess you can beat an 'interview' out them as well. Did someone say something about 'low-energy Dogme'? Oh brother...

Love Jay :)

PS. I said swim damn it!
- 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3061
	From: Luke Meddings
	Date: Di Apr 01, 2003 7:22 

	Subject: Re: Blank Check


	Renata, you wrote:

'Again I am not sure if what I am saying is in line with the theoretical
nature of this group, as in I'm not making metaphors about teaching and
discussing their validity, just offering thoughts as they come up, often at
a tangent to the original message.'

It is precisely this that makes you welcome. Our metaphors are only
'thoughts as they come up' in fancy dress. Good luck in the new job, and
keep writing.

Luke

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------



	


	Group: dogme
	Message: 3062
	From: Pete.
	Date: Di Apr 01, 2003 12:19 

	Subject: The sharp end...


	Hello Doggies, 
Some of you may remember I posted last year re: 'Dogme Style DELTA'; belated thanks to those who replied with help and advice... 
Since then I've been lurking and been enthused, amused, stimulated and motivated by what I've read over the last year or so. Hopefully, somebody out there can help with the mire I find myself in at the moment... 
Basically, I moved back to London after 5 years EFLing around the world and blagged a gig teaching ESOL in an FE college. I say 'blagged' as the job spec required a B.Ed, PGCE or Cert. Ed. Armed with my hard won DELTA however, and chock-full of buzzwords (inc. 'Dogme'...), I got the job on an hourly-paid basis and now find myself up to my neck in sh*t creek, out of my depth and having lost both my paddles, (have I metted enough mixaphors yet..?) 
The basic problem is that this isn't the fluffy world of EFL that I'm used to with motivated students who pay for their classes and give some respect based on the fact that you're a fount of knowledge re: English. My students are all 16-18 year old asylum seekers/refugees who've been in England for around 3/4 years, (they're from Iraq/Iran/Somalia/Sierra Leone/Ivory Coast/Zambia/Kosovo - in fact, pick a civil strife ridden country...). They've had a couple of years secondary education in the British state school system but drowned in it; hence they've been kicked out at 16 with no qualifications and a whole heap of coping strategies. These involve never letting anyone know, (particularly your teacher), that you don't understand - and never mind your perfectly formed concept-checking questions. Violence - mainly verbal - is an accepted communication technique, concentration is at a minimum, and 'front' or 'attitude' is all... 
Fluency is most definitely not a problem - they can diss each other in the most varied (and, it has to be said, most amusing), ways imaginable. My main problem seems to be 'engagement' (not in a military sense - that's all too easy...). I'm supposed to be working on their language accuracy and an ill-defined beast known as 'Life Skills'. The latter involves preparing students for survival in the 'real world' which, in one sense (that of 'street life'), they're all Ph.Ds... 
The current situation is this; I've built up a rapport with all my classes, can get their attention with EFLy games/activities and have connected with them on a personal level. The problem is where to go from here...I'm not so old that I can't remember being 16 myself and I'm fully aware that the problems I'm having would be the same with any group of 16 year olds anywhere in the world, (though perhaps without the conversational gambit that opens with 'your mother'...). I've asked other teachers/my head of dept. for advice but as 'new boy' I'm becoming aware that these are the 'problem' classes that no-one else wants for precisely this reason - no-one's sure exactly what to do with them. In fact, I've recently discovered that I'm the 5th teacher in 6 months for some of these students, (a badge of pride for a couple of the classes...). By the way, the classes are all mixed level - some students are Elementary, some Intermediate...
So, what am I exactly asking for?
Does anyone have any ideas about how to work on accuracy with highly fluent students? (Fluent in 'Street', elementary in 'Formal').
How does one introduce the idea of working on interview/presentation techniques with people who're more interested in not getting stabbed on the way home (this isn't the most pleasant part of London...)?
How can I integrate things that do engage them (music/sports/the opposite sex) into a very 'dry' (and government directed) curriculum?
As the concentration span is fairly brief, what techniques can I employ when approaching project work?
Has anyone else been in a similar situation and how did they approach it?
Finally, I'm aware that this post might be unconnected with the EFL world that most doggies (including myself until recently), currently work in. On the other hand, there's a wealth of knowledge/experience out there that I'm desperate to tap into. I guess that a lot of you have had so-called 'problem classes' and I'm hoping that the strategies/techniques you adopted are applicable to my situation. I'd be pathetically, grovellingly grateful for any help anyone can give - perhaps there are teachers out there who've found themselves making the move from EFL to ESOL and encountered the same 'challenges'...
I don't want to be Miss Jean Brodie or Mr Chips, but I don't want to live in The Blackboard Jungle everyday either...
Thanks in advance for any help/advice,
Pete 
P.S. - There are no coursebooks, so I can be as dogmetic as I like...






---------------------------------
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	Group: dogme
	Message: 3063
	From: Dennis Newson
	Date: Di Apr 01, 2003 12:56 

	Subject: Re: The sharp end...


	Pete, 

Your job sounds one hell of a challenge - immensely worthwhile 
and down-to-reality, but I can't pretend I'm not relieved that 
it's your challenge rather than mine!

What was that about a government syllabus? Mislay it.

You've clearly got to have your students with you all the way 
otherwise nothing is going to work. How do they see it? What do 
they want you to enable them to do with their English? You make 
it sound as if they might ask for the English of prostitution, 
gun-running and drug dealing. Accuracy? What do they need that 
for? Have they asked for it, or have your masters decreed that 
this is what they should be given?

It sounds to me as if you need a real project, and not an arty-
farty, do-gooder one, either. Can't you - I don't know - set up 
a couple of workshops (not academic ones) for ... recycling 
second-hand furniture, repairing electrical appliances, running 
some kind of club and get them involved in all the English that 
that involves?


Dennis



	


	Group: dogme
	Message: 3064
	From: Renata Suzuki
	Date: Di Apr 01, 2003 3:38 

	Subject: Re: The sharp end...


	Dear Pete,

Amazing you and what a challenge!

Falling asleep here Dennis' suggestion floated in my brain: "You've clearly
got to have your students with you all the way
otherwise nothing is going to work. How do they see it? What do
they want you to enable them to do with their English?"


And I thought, exactly, exactly.
And then I remembered about how I didn't have a clue what I wanted at that
age, in terms of jobs or life goals, or anything, no awareness about what my
skills were and how I could make them work for me.
I didn't know how to assess the world around me to see how I could take
control or make it do what I wanted, I just functioned flawlessly and pretty
passively on the conveyor belt. You mention " a whole heap of coping
strategies","..in one sense (that of 'street life'), they're all Ph.Ds..."
Perhaps that's what they're doing too, only the surroundings and
expectations are different to mine.


I think what I'm trying to suggest is perhaps reading a book like "What
color is your parachute?" which explores career choices and personal
strengths.

Or a kind of project whereby you research various professions and what
skills they require with lots of fieldwork and interviewing to expand an
awareness of what is on offer, what it entails and whether they might like
it.

Possibly you could talk about your own life and career choices and how you
made them, how and why you are coping with your life now, sort of be a
positive role model...(Naive, Renata? )

How about exploring their rich and diverse backgrounds, do they define
themselves as/want to be English, or British, or Zambian, or refugee, or
ethnic, or world inhabitants or aliens or what?

As in helping them to set goals and clarify where they are, who they are and
what they might want to achieve, how they can achieve it. And dogme is all
about supporting and aiding autonomy, as I understand, (Tom's learning to
learn and Luke's paddling in the language ) and since you say you've been
using it then you are indeed well equipped.


Of course Dennis' advice is paramount, you can't be thought of as preachy
and patronizing...but you say you already have established rapport, and
there you go!

I'm sure there will be plenty of useful, perhaps more concrete hints pouring
in as the day wears on.
Well, I'm back to sleep, wishing you the best of luck with your budding
students.

G'nite,
Renata












Yahoo! Groups Sponsor
ADVERTISEMENT





To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3065
	From: spanishsiesta
	Date: Di Apr 01, 2003 4:42 

	Subject: The sharp end


	Hi Pete,

Agree with the others so far. A bit scary, but what a challenge! 
Just a few questions first of all - what is the syllabus you 
mentioned and can you just mislay it? Are the students there out of 
choice or because they'll lose some financial benefits if they don't 
attend etc? And how many people in each group?



	


	Group: dogme
	Message: 3066
	From: Pete.
	Date: Di Apr 01, 2003 5:45 

	Subject: Re: The sharp end


	Hi,
Thanks hugely for the replies so far - have been scrutinising them closely...
Answers to questions;
Can't dump the syllabus - it's the Adult ESOL Core Curriculum and the Adult Literacy Core Curriculum. Gov't inspectors are coming again in May and it's the benchmark they use - college doesn't satisfy requirements = college loses gov't funding...
Language for prostitution/gun-running/drug dealing pretty much taken care of, Dennis ;-)
Hands-on projects re: furniture/electrical equipment beyond my remit.
Students groan with disinterest at being asked about 'their' countries. (Poss. because all teachers attempt to use this as a starting point, hence they've done it a 1000 times - also possibly because they've lost family/friends in their native countries and don't want to revisit those memories - some previous written work I've seen on this subject is heart-breaking).
On the above point, many students (except the Iraqis at the moment) don't want to be thought of as 'different'. They get this all the time outside the classroom - the black African kids get spat on in the street by the West Indians...It leads to loads of social sub-group mixing - the Asian 'Raggastanis', for example. 
2 of the classes get 40 quid a week extra on their dole for attending - some t's use this as blackmail to ensure attendance...
Class size = 15-20. 
Thanks again for the replies - the feeling that I'm not alone is a comforting one...
Pete
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	Group: dogme
	Message: 3067
	From: Diarmuid
	Date: Di Apr 01, 2003 9:41 

	Subject: Re: The sharp end


	Hi Pete
Well, you're certainly not alone! I think you're question is one that is going to cause some head-scratching to the Dogmetics, largely because most ESOL students come from backgrounds that few of us can comprehend. We're not dealing with disaffected teenagers here. In some cases, these students have been on the receiving end of violence, the sort of which we can only imagine. A great many of them have had all of their support systems smashed in the most horrific manner and are naturally distrusting of all perceived authority figures. For a number of them, life has become no more than surviving. This means fronting and oftimes promoting one's masculinity.

That said, these are also the reasons that make them amongst the most interesting students to teach and learn from. My advice would be this:

1. Lower your expectations. With many of these students, mere attendance is a huge victory. Co operation, even if that means no more than not disrupting, is also something to be proud of. Actually learning English may take a long, long time. 

2. If you're not going to get much support from your colleagues, why not try the newly formed IATEFL Special Interest Group for ESOL? You'll be put in contact with colleagues who may have a clearer idea of what you're up against.

3. Forget finding out about their countries. It strikes me that if they're bored with being prodded and examined, you're going to get nowhere fast insisting! Besides, that's the kind of thing that will come out anyway as students open up. I've seen some excellent work by ESOL students (Intermediate) where they've done a project on Nelson Mandela, also the British judicial system. One reaffirms their choice of heroes rather than reading about William Shakespeare and the other helps them get familiar with something that may otherwise be threatening to them (for very good reasons, one might add).

4. Dry as the national curriculum is, it's also flexible. Most of it is what you would expect to be done in the language class. It strikes me (as an interested observer) that the biggest drawback is the paperwork. 

5. Don't be tempted to abandon your role as leader. That doesn't mean bribing students to come to class, it just means letting them know that you are a figure of authority WHO IS ON THEIR SIDE! In order to get that across to them, you have to live up to your role as a figure of authority. I'm anticipating getting flamed for this, but being an authority is not necessarily a negative thing. If you accept that your authority is on loan to you and that you keep it for as long as your students are willing to let you keep it, that should keep your feet on the ground! Ultimately, your aim might be to return that authority to your students.

I genuinely believe that ESOL is the creme de la creme of teaching English as a foreign language. I was recently disappointed not to get a post in the ESOL dept of the FE college where I work. My fingers remain crossed!

My book list would include: Pedagogy of the Oppressed (Paulo Freire) and any of John Holt's books. Hope this is of some help. Enjoy ESOL!


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3068
	From: Jay Schwartz
	Date: Di Apr 01, 2003 11:23 

	Subject: Re: The sharp end...


	Hi Pete & everyone,

Firstly, good luck to you Pete! As I'm sure you will hear many say you are
in for both a challenging but potentially rewarding experience.

I first started teaching English to small groups of mixed-ability and
multi-cultural Students in Miami. They were all immigrants and primarily
adults 18+ years of age. Thankfully, I didn't have a 'dry government
syllabus' to contend with, but I did have a 'suggested' grammar syllabus to
'tick off' (you may interpret 'tick off' both ways!). We did a lot of work
with newspapers as well took field trips. Yes, the order of the day was
teaching 'getting along in life' skills. I've also worked with a lot of
16-18 year olds here in Greece.

I think you're on the right track with personalized tasks... but they are
still tasks. Somehow the tasks need to become more than just tasks. They
have to develop a life of their own. Same thing with project work. It has to
be meaningful and perhaps even student inspired and created. Ask them! They
might suggest something like creating the story line for a video game, music
video, etc.

The days I 'mislaid' the grammar syllabus were usually spent discussing
grammar or expression related 'life skill' items. At one point, when the
students were comfortable enough with me, they began bringing in vignettes
of the frustrating situations they encountered outside of the class in which
they couldn't express themselves or were confused. When the classes finally
took on that 'we are all in this together' feeling, there was much
discussion not only on what to say and how to say it, but also the
underlying social issues. The classes ran the gamut from ESL to group
therapy.

I'd also venture to say that if you really want to succeed with this class,
you'll have to do your homework (probably more than they will), be a good
listener and become (if you aren't already) a reflective teacher. Play the
psychologist. Go home at the end of the class and keep a journal of who said
'what' and 'why' (and if you're into NLP don't forget 'how' :). Keep notes
of student interests as well as turn-ons & turn-offs and so forth. Simply
put: it's not enough to who they are and where they are coming from, you
need to know what's in their head.

Here are a few quick thoughts/suggestions/ideas:

Music: Why do boring canned listening exercises if they would prefer to
listen to Eminem, Panjabi MC, Dr. Dre and Snoop 'DOGME' Dawg?
Here's one idea if they are into rap (especially Gangsta Rap): Play some rap
music they bring in. Tell them you have a real hard time following what the
lyrics are or are about. Can they please write them down for you? Have the
students compare their lyrics. Even if they have most of the lyrics correct,
with rap music there is always room for interpretation. Ask them to read the
lyrics to you. Feign confusion about understanding them. Ask them what that
means in PLAIN English. Have them explain or translate it for you. Discuss
the story line, etc. Can they improve on the story line? Can they translate
that back into rap? Can they perform it to the music? I assume you can do
the same with Heavy Metal. If you are doing rap.. whatever you, don't
mention "Vanilla Ice".

Interviews: What kind of interviews do you want to do. Job interviews? They
probably won't be that motivated to do an interview for an imaginary job
they could care less about in the real or worse would not be qualified for.
Do you know what kind of jobs they would like to have? Find out. Go with
what ever they suggest and modify the task accordingly. Would you go to an
interview for a job you wouldn't want?

Use an alternative interview format. Let them be someone famous (or perhaps
as you seem to imply infamous) like celebrities or sports figures or
themselves (because of something special they did) being interviewed by a
magazine reporter. First the students discuss and decide who they want to
be. They must then justify their choice. Besides the oral work, it also
helps the 'interviewers' to form questions. Let them be who they want to be.
no censoring! In groups, have the students develop interview questions and
compare. Have them justify their questions to the class. they should make
amendments as appropriate. Alternatively, have the interviewees develop
questions they would like to answer themselves. Finally conduct the
interviews and then discuss the answers to the questions. Ask the
interviewers what the interviewees had to say. Ask for class comment.

For extra-motivation, tape their interviews - this gives it a semi-real
feeling. I've had better luck with hand with student motivation using hand
microphones rather than the built-in types. It gives you the real interview
experience. Using your thumbs might give some students mixed signals! Of
course the tapes can come in handy later for other exercises.

Just a note on having students be someone else: As communicative teachers, I
know that we are forever trying to put our students into a 'real word'
context. But, perhaps kids of this age and disposition have enough of the
real world already. They might not be happy with who they are or where they
are in life at present, and your class can be a real escape for them.

For writing tasks: Contests. Keep and keep them on the lookout for contests
in magazines (Guitar world, Rolling-Stone, Sports Illustrated, Guns & Ammo,
etc..). There are a lot of magazines offering prizes for short essays on
"why I want to win" or "who is my hero.." etc. There is motivation, there is
context, etc. Don't forget to send the essays in. Make sure the students
understand that YOU WILL send the essays in.

Lastly, but most importantly I think in terms of fostering a safe and
positive environment for them is: Listen and Don't Judge!

- Jay

PS. Renata, good luck to you to with your new job!



	


	Group: dogme
	Message: 3069
	From: lifang67
	Date: Mi Apr 02, 2003 12:36 

	Subject: Criticize Confucius and Lin Biao


	Dear Renata:

Thanks for the tangent, which was not tangential at all. It's 
obviously relevant to the problem Diarmuid raised about cultural 
expectations in the classroom (Confucian, Socratic, or otherwise). 
And it's relevant to a distinction I'd like to make between "given" 
cultures(national, tribal, of which we are the passive excreta) 
and "emergent" ones (which, given half a classroom chance, we have 
some say in creating).

First of all, let's think about greetings. For the most part, these 
are so formalized as to be devoid of content: people do not really 
think of health when they say "How are you?" (and in fact the 
earliest occurence of this in Howatt's "History of ELT" is clearly in 
a business context). The use of the greeting "Peace be with you" 
neither increases nor decreases during this time of war here in 
Korea, and it is not SEMANTICALLY true that Chinese greet each other 
with "Have you eaten yet?"

A somewhat more interesting property of greetings (for me)appears 
rather formal. But in fact it isn't. Take the problem you mentioned:

KOREAN: Where are you going?
AMERICAN: Huh? Uh...well...I'm going out, you see, because I have an 
appointment with a man I met yesterday about a problem we were 
discussing the day before with a...

This is partly a misunderstanding comparable to getting a health 
check in reply to "How are you?". But it's also simpler than that: a 
mistranslation. The real greeting is:

KOREAN: You are going somewhere.
ANOTHER KOREAN: Yes, I'm going somewhere.

What makes the it a greeting is precisely what makes it non-
threatening. Reciprocity. The level of generality remains the same; 
the level of informativeness remains the same.

I think this principle of reciprocity is very extendable. It's 
explicitly realized in language. For example, it's discoursal:

AMERICAN: How are you?
ANOTHER AMERICAN: Fine. And you?

grammatical:

ARAB: As-salaam aleikum.
ANOTHER ARAB: Wa aleikum as-salaam.

even prosodic:

TEACHER: Hello, everybody. (DOWN intonation)
STUDENTS: Hello, teacher. (UP intonation)

Viewed in this way, almost anything can be friendly rather than 
threatening, including all the material that passes in so-called 
Confucian cultures as friendly mutual interest, but it considered too 
nosy and intrusive in Western classrooms (e.g. marital status, family 
composition, salary, etc.) And vice versa (weekend activities, 
breakfast, etc.).

The cardinal rule is not YOUR rule or MY rule, but reciprocity. The 
reversibility of the roles of questioner and answerer. (The same is 
even true of an issue as apparently personal as names; I dont know 
about Japan, but in Korea some learners have taken to reversing their 
family and given names and wearing them in the Western way so as not 
to confuse teachers. It confuses me, and I am thinking of introducing 
myself as Kellogg David in revenge.)

Now, in the real world (the world where Pete's learner's live) these 
roles are not reversible. Policeman, prosecutors, and Home Office 
thugs ask questions; demonstrators, criminals and immigrants answer. 
So called "real" cultures (that is national, tribal, even familial 
ones) have non-negotiable roles. Alas, this is not infrequently true 
of classroom roles too, and it's pedagogically disempowering in 
obvious ways. 

The result is plain on the faces of my freshmen; they can understand 
all the questions, they can answer "yes/no" or "a, b, c, or d", but 
they are powerless to ask questions, and they have long since figured 
out that, in the classroom as elsewhere, he (at this level, it's 
usually a he) who asks the questions calls the tune (who pays the 
piper be damned).

But of course it don't have to be like that. To a certain extent, any 
classroom culture is not "given" but "emergent". The classroom (the 
language classroom) is one place where roles are reversible, and 
culture is creatable. 

That's doubly true of my students, and it even extends beyond my 
classroom. My kids will ALL be elementary school teachers, in about 
four years time. That means THEY will ask the questions. But that 
doesn't mean that they will create the culture. 

The culture has to be something that will interest their kids. And 
their kids will be Koreans, but not very thoroughly socialized ones; 
mostly they will just be kids. So maybe they will be interested in 
something to do with breakfast and computer games and fun-filled 
weekends. Maybe not. What interests the kids will emerge. IF there is 
a place in the conversation where they can take control.

And this gets me back to the point I was making about the non-culture-
boundedness of critical thinking and crit pedagogy in general. To me, 
it's a lot about the reversibility of roles (which is why Jeff's 
remarks were--perhaps deliberately--completely off the wall). That 
means it's not about CULTURE with a big C, but only culture with a 
little c.

Let me give an example. My wife (Fang again) began her illustrious 
academic career in the "Criticize Confucius and Lin Biao Campaign" in 
1972. This was, as the name suggests, an attempt to link a movement 
in "critical pedagogy" with the murder/assasination of Lin Biao, once 
head of China's secret police. Fang, scion of three generations of 
textile workers, was required to produce an essay on how the dead 
hand of Confucius had produced a stultifying educational atmosphere 
that had resulted in people being judged on their "class credentials" 
rather than real abilities.

Fang was seven years old. Her mum had not yet finished middle school. 
So her mum asked a shopmate to write the essay, and he copied it 
dutifully from the latest party newspaper. Soon Fang was launched on 
a political career, reading her brilliant work at mass meetings all 
over the city. She still laughs to think of the thousands of 
assembled people hanging on her every word, and smiles when I talk 
about critical pedagogy.

dk1

PS: Oh, Pete. You know, wierdly, in 1991 I was briefly in a situation 
a little bit similar to yours. It was after the Beijing massacre and 
a group of Chinese refugees had gone underground to avoid deportation 
somewhere in London. Once a week I would meet with them and teach 
them English. 

I went assuming that they were like the activists I'd left behind in 
China--terribly Occidentophile, intellectual, and articulate. In 
fact, they were much more interesting than that; they were what would 
be called today "economic migrants" or maybe "bogus asylum seekers", 
and rather resembled your kids (only less cocky, because on the lam). 

I don't really remember what I taught them, but I remember two 
activities that went over a treat. One was a game of alibies that was 
based on the scenario of a "white marriage". Two of the kids had to 
pretend to be married, while the others interrogated separately about 
the details of their partner's wardrobe and bedclothes in an effort 
to trip them up and deport them. The other, actually, was a mock 
trial in which one of them was being tried for libelling another 
(he/she had used a bit of very juicy English similar to the ones you 
described). This was very VERY successful at raising the level of 
formality. Just a thought or two!

d



	


	Group: dogme
	Message: 3070
	From: Dennis Newson
	Date: Mi Apr 02, 2003 5:46 

	Subject: Re: The sharp end


	Pete,

If the idea of becoming a " figure of authority" as Diarmuid 
suggests, brings you out in a sweat, try two legally defined 
positions instead - a "fit person" with a "duty of care".

Do, please, keep us informed through the list of how things go.


Dennis



	


	Group: dogme
	Message: 3071
	From: Luke Meddings
	Date: Mi Apr 02, 2003 10:06 

	Subject: Re: The sharp end


	'I'm anticipating getting flamed for this but being an authority is not
necessarily a negative thing. If you accept that your authority is on loan
to you and that you keep it for as long as your students are willing to let
you keep it, that should keep your feet on the ground! Ultimately, your aim
might be to return that authority to your students.'

You won't get flamed by me for this - it's right on the money! right on
target! right on the metaphor!
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------



	


	Group: dogme
	Message: 3072
	From: halima
	Date: Mi Apr 02, 2003 2:34 

	Subject: new member


	Hello everyone here, I am a new member to this list and have been
following some of the recent discussions and am pleased to read about
other people confronting and debating some of the same issues I deal
with in my classes. How nice to find a group with such a lively debate
on these things.

I thought I might share an experience I had the other day with a student
of mine - (this is a private class so it may not be useful to those
whose needs really are for the classroom - but I think the underlying
discoveries I made might be) - she is a teenager (about 15) who is
coming to me because she failed English in school and her parents are
paying for extra help.

At first I thought she was one of the not so bright ones as struggling
through the schoolwork she brought and attempting to clarify the
structures and vocabulary from her school classes, I found that she had
a hard time learning the concepts even though she found my explanations
vastly clearer than her teacher at school.
(honestly, sometimes I think a job requirement for teaching in Spanish
high schools is to make grammar as obtuse and time consuming as
possible!!) 
anyway, in the course of a few classes, she asked me what a few words
from a song meant and I found out she is an eminem fan. 

Not being much of a hip hop fan myself I didn't really know what the
song was about, but I have a young rapper living in my house and I
called him in to help explain the meaning of the song to this girl. In
the course of the class, the girl awakened to the possibilities of
English, I learned a lot of new vocabulary (some Eminem lyrics do need a
translator for middle aged honky ladies like me ) and I gained a lot
more respect for Eminmem and hip hop music in general. The plays on
words, with the rhymes and intonation patterns are amazing - the
underlying message of the song "lose yourself" is inspirational and a
wonderful lesson source (if you don't mind a bit of taboo words) and as
for a pronunciation source it is wonderful. 

It would be necessary to be very loose on the use of taboo words,
though. However, the message in "lose Yourself" is that there are
moments in life which if not grabbed and understood at the time, may
represent lost opportunities, and that even difficult and "impossible"
situations can provide a laboratory for your art which is what
ultimately gives you that feeling that no drug can match. I would never
have understood that from the lyrics if we had not gone through the song
line by line, working on meaning and sound. 

So, here I am presenting myself and in my first post praising eminem. I
hope that is ok. But I now think that hip hop, even the more apparently
anti-social forms is misunderstood. Perhaps, only certain rare songs can
be used like that for language learning, but shorter, maybe "cleaner"
versions offer an untapped potential.

Cheers,
Halima Brewer in Spain



	


	Group: dogme
	Message: 3073
	From: Adrian Tennant
	Date: Mi Apr 02, 2003 4:49 

	Subject: Re: The sharp end


	Dear Pete,

> Can't dump the syllabus - it's the Adult ESOL Core Curriculum and the
Adult Literacy Core Curriculum. Gov't inspectors are coming again in May and
it's the benchmark they use - college doesn't satisfy requirements = college
loses gov't funding...

Don't be so worried about dumping the syllabus. Until last year I worked
full-time (for 4 years) in an FE college here in Nottingham (now I work 1
and a half days a week).

Almost 2 years ago I 'dumped' the syllabus & coursebooks & course plan &
lesson plans and did 100% Dogme with my groups (Notebook & pen to jot things
down + board pens - which I sometimes forgot. Classes were 3 hours long).

We had 2 inspections (1 from BASELT + one from the Gov't). My boss was
pulling his hair out saying "Adrian, please write down a course plan, please
write lesson plans" I refused. The nspectors came and ....

Their reports gave my classes top marks and suggested I run a workshop for
the other teachers in 'Adressing Learner's Needs'.

This year with an inspection looming I only teach 1 class + CELTA. With this
group of students they are writing the materials themselves (fully
negotiated syllabus, lessons etc) - Yes Jay, I'll update everyone on this
fully when the course finishes in just over a week.
Again my bosses are pulling their hair out (should be bald by now!) and I
keep saying, "What better proof could you have of learning when they are
producing the materials".

My suggestion: Write down your rationale for what you decide to do & give
that to the inspectors.
If you want to go further outline issues/problems, implications, solutions
and give them that.

My final comment is, if you've 'connected' with them and they're coming then
more than half the battle is won.

Dr Evil



	


	Group: dogme
	Message: 3074
	From: Luke Meddings
	Date: Mi Apr 02, 2003 4:56 

	Subject: Re: The sharp end


	Isn't this the proof of the pudding? Now we can just take over, can't we?
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, April 02, 2003 4:49 PM
Subject: Re: [dogme] The sharp end


> Dear Pete,
>
> > Can't dump the syllabus - it's the Adult ESOL Core Curriculum and the
> Adult Literacy Core Curriculum. Gov't inspectors are coming again in May
and
> it's the benchmark they use - college doesn't satisfy requirements =
college
> loses gov't funding...
>
> Don't be so worried about dumping the syllabus. Until last year I worked
> full-time (for 4 years) in an FE college here in Nottingham (now I work 1
> and a half days a week).
>
> Almost 2 years ago I 'dumped' the syllabus & coursebooks & course plan &
> lesson plans and did 100% Dogme with my groups (Notebook & pen to jot
things
> down + board pens - which I sometimes forgot. Classes were 3 hours long).
>
> We had 2 inspections (1 from BASELT + one from the Gov't). My boss was
> pulling his hair out saying "Adrian, please write down a course plan,
please
> write lesson plans" I refused. The nspectors came and ....
>
> Their reports gave my classes top marks and suggested I run a workshop for
> the other teachers in 'Adressing Learner's Needs'.
>
> This year with an inspection looming I only teach 1 class + CELTA. With
this
> group of students they are writing the materials themselves (fully
> negotiated syllabus, lessons etc) - Yes Jay, I'll update everyone on this
> fully when the course finishes in just over a week.
> Again my bosses are pulling their hair out (should be bald by now!) and I
> keep saying, "What better proof could you have of learning when they are
> producing the materials".
>
> My suggestion: Write down your rationale for what you decide to do & give
> that to the inspectors.
> If you want to go further outline issues/problems, implications, solutions
> and give them that.
>
> My final comment is, if you've 'connected' with them and they're coming
then
> more than half the battle is won.
>
> Dr Evil
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3075
	From: Dennis Newson
	Date: Mi Apr 02, 2003 7:57 

	Subject: The Tyranny of the textbook Part 3


	I took my wif......, sorry, the regular teacher's class today as 
planned. For those of you who missed the beginning - this is a 
class of 16 11/12-year-olds in a German state school, 13 of whom 
are bi-lingual but, notwithstanding their demonstrated 
linguistic ability, have ended up in the "C" class for English. 

I repeated: "I believe in dogme" before I slept last night, took 
no handouts, objects or pictures with me, couldn't look at the 
textbook because the teacher, as a matter of principle, never 
brings it home, but I must confess I did have a couple of aims : 
to get the children talking as much as possible, using only 
English and to have the whole 45 minutes oral - no writing and 
no reading. 

The lesson was fun. I started by getting them to practice 
sounding cheerful instead of mournful saying: "Good morning!", 
apologised for being slightly late, explaining that I'd cycled - 
"But not on my cycle. On Frau F's. My w***'s." Lot's of basic 
stuff was recycled// sorry about that // but the questions were 
genuine i.e. I didn't know the answers - "What time is it now? 
Who's got a watch? Seljuk - What time is it? And what times does 
this lesson end?" And I got them to ask most of the questions - 
"Mario was born in Osnabrueck, but do you know where his parents 
were born? No? Ask him, then." And so on and so forth.

At times I got them, in two groups or all together, to parrot me 
- because I wanted them to stop speaking like this.... I 
(pause) ....was (pause)......born....(pause).....in ( p a u s e) 
Osnabrueck." I even (Sorry dk1) did some backchaining when Melek 
kept stumbling over: "What do you like doing best?"

We ended up learning and singing (such originality) "One man 
went to mow".

They did speak a lot of English, though if they thought someone 
had got stuck, they'd whisper help in German. I'm pretty sure it 
would only be a matter of time, however, before they stopped 
grabbing anxiously for German instead of walking quite steadily 
in English.

After the lesson their regular teacher commented: "Well, of 
course, they loved it - no book and no homework."

I wanted to suggest that the book could be "taught" if it has to 
be, but establishing certain strict principles:

- never ask them to read what they can't already say (and 
understand)
- get them used to using English only. Forget, intrusively, 
using German. It really isn't necessary.

I was thinking this and about to say it when the teacher said:

"Of course, it is the old conflict. They could be taught like 
that. But at such a speed, they would never cover the programme. 
(syllabus) "

The obvious points went through my mind. What does "cover" mean? 
Are they supposed to be following a programme or learning a 
language?

But that will do as the account from my point of view.

Over the evening meal I talked to my wife. She had done a bit of 
videoing, but, more importantly, she observed.

She knows each child well . She went through the class one by 
one saying, for example, that she felt rather sorry for the 
Albanian boy, Adnan, because she could see that I suited him and 
that he'd learn a lot from me; Seljuk the Turkish boy, too, 
perhaps even Remy, the Chinese boy; and Jenny and Sarah, the 
Lebanese girl because she is a talker from a talkative family 
where little reading is done. But there are others who need the 
secuity of a book, or who need to write, or who need to see the 
written word or who need to be taught by someone who knows them 
well, Apostolos, the Greek boy, and Matthias and Daniel and 
Carina. What I managed to get across was that learning a 
language could be great fun. But she predicted that, on my own, 
I would run into discipline problems perhaps as early as the 
next lesson and certainly by the end of the first week.

Somewhat crestfallen I reflected that I'd made a typical mistake 
- I'd focussed on the language and given that priority. My wife, 
as ever, was focussing on the children.

Dennis



	


	Group: dogme
	Message: 3076
	From: Sue Murray
	Date: Mi Apr 02, 2003 10:51 

	Subject: Re: The sharp end...


	coming in a bit late here, but
Pete's situation and all the related postings are at the heart of dogme
(and, as Diarmuid suggested, also at the heart of education).

a lot of things in Pete's original posting have been richly addressed, and I
don't want to repeat what's already been said (though I probably will a
bit).

One thought is that their 'defences' -

>These involve never letting anyone know, (particularly your teacher), that
>you don't understand - and never mind your perfectly formed
concept-checking
>questions. Violence - mainly verbal - is an accepted communication
>technique, concentration is at a minimum, and 'front' or 'attitude' is
>all...

- could (though maybe not!) be a tough nut to crack in Pete's desire to
develop accuracy (especially as they're mainly so fluent) even though it
really seems as if Pete is 'getting there' in all other respects (even if
from their point of view rather than Pete's own!)
Perhaps written work could help here??? Even working towards a letter to a
local or national newspaper or net publication about street violence in
their
area or a specific incident. Or a local 'what it's like living here' guide
or specific aspect rundown, (which are things that appear on a number of
sites - local area sites also linked into 'bigger' sites - and include 'Joe
Public' contributions). Or a music review that can be posted somewhere.
Or start their own mag. That type of thing. Maybe. Just a thought.

> How can I integrate things that do engage them (music/sports/the opposite
sex) into a very 'dry' (and government directed) curriculum?

I have no direct experience of such curricula, but everyone I've known who
does have experience says, as Diarmuid and Adrian have said, that they're
much more flexible than they might seem; (perhaps 'newbies' tend to
take them too seriously/literally at first sight ....??) So, when Dennis
says 'mislay it', interpret it accordingly .....
and the obvious things can come
in handy (and perhaps even get neatly fitted into the dreaded curriculum?)
- old chestnuts such as finding opportunities for them to teach you about
some of their passions and areas of expertise and knowledge (which can
often also naturally lend a slightly more 'formal' aspect to the language
too).

And drama?? (whether with a small or big d; but it probably seems there's
enough
drama around as it is! - so a bit of 'make believe' can be a relief all
round?)

> As the concentration span is fairly brief, what techniques can I employ
when approaching project work?

the trick is letting them find/leading them to finding something that will
really motivate
them; so they care enough about the 'product' enough to get involved in the
'process' ..... (whether it's a letter to a fan club, or a protest poster,
or a personal
statementmade via words or pictures; or whatever)

> Has anyone else been in a similar situation and how did they approach it?

A few years ago I spent 3 months solid working with 18/19 year old army
recruits -
they were military service - and they were only doing it at that age because
they'd bunked out of school and were already working in their dad's
contraband
'firm', or they weren't eligible for any further education
whatsoever (otherwise they get exemption from military service until they're
in their mid-twenties or older - in which case they come in for the
compulsory
year as officers ...).
There were 30 to a class, lessons were held in the
barracks, and the atmosphere was pitiable (ie
trumped up 25 year olds bossing these 'inferior' recruits around as if they
were scum and punishing them with glee on the slightest pretext).
This was actually the airforce division, and I remember, in my ignorance,
asking them if they were learning about flying, and they dolefully told me
that all they were learning about was cleaning floors ..... A lot of them
were
away from home for the first time, totally bamboozled, and homesick, sent to
the southern depths of the peninsula for no reason they could really suss.
Others were already well versed in the ways their own talents could develop
in a real world, and just had to transfer their particular techniques of
survival capitalism to another social reality; and some were really
desperate - there were two stabbings during those months among the recruits
themselves.
At times it was scary, but I (and 3 colleagues) came out not only alive but
also with a renewed respect for our fellow humans (well, perhaps not ALL of
them....); also because once those 'kids' realized that we weren't there to
order them about or say how things should be, and that what they said
and thought counted just
as much as what we said and thought, they (mostly!)
kinda thought, well, we've gotta be here anyway, we're stuck with it
whatever, so let's make the most of it ......
(sorry, I can't resist this: would you believe that the school invested in
over 400 English File 1 course books for these courses?? Needless to say
..... - though I suppose on reflection they did come in handy at times in
the circumstances!!)

My sister-in-law works 3 afternoons/evenings a week with 'rehab' teenagers
(which basically means these kids are already considered to belong to the
'criminal classes'). She doesn't teach language
or any subject as such, let alone with curricula. She just has to keep them
occupied and out of trouble and hopefully develop both their interpersonal
and inventive skills via a thing that's loosely called 'crafts'.
I remember her telling me how terrified she was the first time - surrounded
by all these big seething guys with looks and language like daggers - and
how totally amazed she was once they started
doing things with their hands ..... you could have heard a pin drop;
interest, absorption, creativity and who knows what else. The sessions are
never always smooth all the time, but right from the beginning this was a
gutsy girl who knows what she wants and needs to do and isn't afraid to go
for it, at the same time as being aware of each individual in the group and
caring about who they are, what they want to do and what they do do. They
immediately felt 'safe' with her because - well, a number of reasons I
expect: she's clear about what she thinks and who she is and why she's
there; she's as street wise as they are and not afraid to use it; she's in
no way a 'do-gooder' with unrealistic aims - she starts from where they're
coming from, and shares her own ideas and skills to introduce
new things to them; and she's extremely flexible and open and reflective
within this framework of necessary 'authority'.

Which to be honest sounds a lot like the impression I got from Pete's
posting.

keep at it, and hope to hear more!

Sue

PS: thanks, Halima, for the great piece on your 15 year old student and the
Eminem song
(not only, but also, an insight into the value of having someone in to
'teach' both the teacher and the learner!)



	


	Group: dogme
	Message: 3077
	From: Diarmuid
	Date: Mi Apr 02, 2003 9:12 

	Subject: Re: The sharp end


	Before Dr Evil sends us all down the path of anarchy (!), let's just be clear...was the syllabus you dumped THE syllabus (ie the National Curriculum, as dictated by Her Britannic Majesty's Imperial Government)? Ffrom what I know, anybody dumping the National Curriculum would have something to worry about. That said, Doc, it would truly warm me old cockles to hear that you had taken THEM on and convinced them. Please tell me it was so.
Diarmuid
----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Wednesday, April 02, 2003 4:49 PM
Subject: Re: [dogme] The sharp end


Dear Pete,

> Can't dump the syllabus - it's the Adult ESOL Core Curriculum and the
Adult Literacy Core Curriculum. Gov't inspectors are coming again in May and
it's the benchmark they use - college doesn't satisfy requirements = college
loses gov't funding...

Don't be so worried about dumping the syllabus. Until last year I worked
full-time (for 4 years) in an FE college here in Nottingham (now I work 1
and a half days a week).

Almost 2 years ago I 'dumped' the syllabus & coursebooks & course plan &
lesson plans and did 100% Dogme with my groups (Notebook & pen to jot things
down + board pens - which I sometimes forgot. Classes were 3 hours long).

We had 2 inspections (1 from BASELT + one from the Gov't). My boss was
pulling his hair out saying "Adrian, please write down a course plan, please
write lesson plans" I refused. The nspectors came and ....

Their reports gave my classes top marks and suggested I run a workshop for
the other teachers in 'Adressing Learner's Needs'.

This year with an inspection looming I only teach 1 class + CELTA. With this
group of students they are writing the materials themselves (fully
negotiated syllabus, lessons etc) - Yes Jay, I'll update everyone on this
fully when the course finishes in just over a week.
Again my bosses are pulling their hair out (should be bald by now!) and I
keep saying, "What better proof could you have of learning when they are
producing the materials".

My suggestion: Write down your rationale for what you decide to do & give
that to the inspectors.
If you want to go further outline issues/problems, implications, solutions
and give them that.

My final comment is, if you've 'connected' with them and they're coming then
more than half the battle is won.

Dr Evil
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	Group: dogme
	Message: 3078
	From: sthornbury@w...
	Date: Mi Apr 02, 2003 11:04 

	Subject: Re: The sharp end


	Don't know whether this is relevant, but Marilyn Manson (the 
outrageous punk-goth rock singer, on whose antics many people 
blamed the Columbine school massacre), being interveiwed by 
Michael Moore in the film Bowling for Columbine (which I've just 
seen) and asked what he might have said to the kids that might 
have prevented the massacre, shot back "I wouldn't have said 
anything to them. I would have just listened to what THEYhad to 
say."



	


	Group: dogme
	Message: 3079
	From: Adrian Tennant
	Date: Do Apr 03, 2003 9:02 

	Subject: Re: The sharp end


	Diarmuid,

Unfortunately not 'the' syllabus. But the 'the' syllabus is not used for
either EFL or ESOL.
I'm fairly sure that the syllabus that Pete is referring to is the 'Core'
ESOL and Basic Skills bumph that has been forced on ESOL classes in the UK
and not the one you are referring to.

Dr E

----- Original Message -----
From: "Diarmuid" <diarmuidfogarty@o...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, April 02, 2003 9:12 PM
Subject: Re: [dogme] The sharp end


> Before Dr Evil sends us all down the path of anarchy (!), let's just be
clear...was the syllabus you dumped THE syllabus (ie the National
Curriculum, as dictated by Her Britannic Majesty's Imperial Government)?
Ffrom what I know, anybody dumping the National Curriculum would have
something to worry about. That said, Doc, it would truly warm me old cockles
to hear that you had taken THEM on and convinced them. Please tell me it was
so.
> Diarmuid
> ----- Original Message -----
> From: Adrian Tennant
> To: dogme@yahoogroups.com
> Sent: Wednesday, April 02, 2003 4:49 PM
> Subject: Re: [dogme] The sharp end
>
>
> Dear Pete,
>
> > Can't dump the syllabus - it's the Adult ESOL Core Curriculum and the
> Adult Literacy Core Curriculum. Gov't inspectors are coming again in May
and
> it's the benchmark they use - college doesn't satisfy requirements =
college
> loses gov't funding...
>
> Don't be so worried about dumping the syllabus. Until last year I worked
> full-time (for 4 years) in an FE college here in Nottingham (now I work
1
> and a half days a week).
>
> Almost 2 years ago I 'dumped' the syllabus & coursebooks & course plan &
> lesson plans and did 100% Dogme with my groups (Notebook & pen to jot
things
> down + board pens - which I sometimes forgot. Classes were 3 hours
long).
>
> We had 2 inspections (1 from BASELT + one from the Gov't). My boss was
> pulling his hair out saying "Adrian, please write down a course plan,
please
> write lesson plans" I refused. The nspectors came and ....
>
> Their reports gave my classes top marks and suggested I run a workshop
for
> the other teachers in 'Adressing Learner's Needs'.
>
> This year with an inspection looming I only teach 1 class + CELTA. With
this
> group of students they are writing the materials themselves (fully
> negotiated syllabus, lessons etc) - Yes Jay, I'll update everyone on
this
> fully when the course finishes in just over a week.
> Again my bosses are pulling their hair out (should be bald by now!) and
I
> keep saying, "What better proof could you have of learning when they are
> producing the materials".
>
> My suggestion: Write down your rationale for what you decide to do &
give
> that to the inspectors.
> If you want to go further outline issues/problems, implications,
solutions
> and give them that.
>
> My final comment is, if you've 'connected' with them and they're coming
then
> more than half the battle is won.
>
> Dr Evil
>
>
>
>
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>
>
>
>
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	Group: dogme
	Message: 3080
	From: Dennis Newson
	Date: Do Apr 03, 2003 11:17 

	Subject: The tyranny: Accolade?


	The Albanian boy said to my wife this morning:

"That lesson with your husband was more English than school." 
(...mehr Englisch als Schule).

:-)ennis


But school, part of real life for Adnan, goes on. He's in 
trouble because he seems to have lost his exercise book and 
rarely does his homework. Perhaps (hypothetically) I'd be able 
to help him to learn some English to use on the streets, but my 
wife may manage to get him through the school system so that he 
doesn't end up jobless.



	


	Group: dogme
	Message: 3081
	From: Diarmuid
	Date: Do Apr 03, 2003 9:25 

	Subject: Re: The sharp end


	Doc

I can see where the confusion is arising. Pete and myself are indeed talking about the same thing which is actually called the Adult ESOL core curriculum (although it's dictates seem to apply to 16-18 year olds as well). You used the word 'syllabus' (perhaps more accurately than the actual title). I call it the National Curriculum because, as far as I am aware, it is a non-negotiable part of the government's national strategy for improving Adult Literacy. As such, it would indeed make my heart go boom-tickety-boom to hear that you had convinced the Government Inspectors that it's a good thing to abandon it. BASELT inspectors, on the other hand, would not surprise me as much (though that's not to say that I don't take my hat off to you for convincing them) because they do not have government orders to tick off their checklist, "merely" so-called 'good practice'. But the BASELT Brigade are not who Pete is up against. 

(For those of you not in the UK, BASELT is the organisation which is responsible for inspecting private language schools within the UK. )

That said, I am hoping against hope that you are going to reply to this e-mail and tell me that it was indeed the government bunch who you managed to convince! 

Diarmuid



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3082
	From: Dimitrijevic
	Date: Fr Apr 04, 2003 2:26 

	Subject: dogme under attack


	During a Methodology class at my University today I happened to mention the
fact that there ARE some guys out there who don't think it's essential to
have all your lessons meticulously planned in advance, and that it is maybe
best to teach what emerges as your students' NEED at the moment, which
involves some improvisation... A really mild version, you'll agree...

This had my teacher screaming at me for the next 5 mins 34 secs about how
that's just a lame excuse for being irresponsible and lazy and how she'll
personally see to it that anyone who dares to question the sanctity of the
Lesson Plan fails the exam.

Comments?


Danica Dimitrijevic,
student,
University of Belgrade



	


	Group: dogme
	Message: 3083
	From: diarmuid_fogarty
	Date: Fr Apr 04, 2003 4:07 

	Subject: Re: dogme under attack


	Any comments? Well, you could start by asking your "teacher" whether 
screaming at students for 5m34s would help would-be teachers pass the 
exam.



	


	Group: dogme
	Message: 3084
	From: Adrian Tennant
	Date: Fr Apr 04, 2003 4:20 

	Subject: Re: dogme under attack


	Dear Danica,

Mmm, What's your teachers name?

Ask her if she has been to the Ministry of Education Winter or Summer
Schools.

Tell her my name (Adrian Tennant) and see if she's heard of me (There have
been at least 3 articles in the Serbian press about me over the past 3
years - no snide remarks please, Diarmuid!).

I'd love to meet her and discuss (for 5 mins 34 secs) teaching methodology.

btw - I don't do hard sell Dogme when I'm in countries like Serbia because
it may not suit all teachers.

I should be over again for the Summer Seminar/School at the start of July
(if the Ministry has had time to plan given the recent events in Serbia)

Adrian Tennant (aka Dr Evil)




----- Original Message -----
From: "Dimitrijevic" <dimitrijevic@b...>
To: <dogme@yahoogroups.com>
Sent: Friday, April 04, 2003 2:26 PM
Subject: [dogme] dogme under attack


> During a Methodology class at my University today I happened to mention
the
> fact that there ARE some guys out there who don't think it's essential to
> have all your lessons meticulously planned in advance, and that it is
maybe
> best to teach what emerges as your students' NEED at the moment, which
> involves some improvisation... A really mild version, you'll agree...
>
> This had my teacher screaming at me for the next 5 mins 34 secs about how
> that's just a lame excuse for being irresponsible and lazy and how she'll
> personally see to it that anyone who dares to question the sanctity of the
> Lesson Plan fails the exam.
>
> Comments?
>
>
> Danica Dimitrijevic,
> student,
> University of Belgrade
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3085
	From: Jay Schwartz
	Date: Fr Apr 04, 2003 5:19 

	Subject: Re: dogme under attack


	Danica wrote: "This had my teacher screaming at me for the next 5 mins 34
secs"

I wonder how your teacher accounted for this outburst in HIS lesson plan?
Perhaps under 'comprehension checking'. I assume he left time for 'student
feedback' as well.........

Then again, maybe it just a 'values clarification' task gone sour. Hard to
tell whether he was 'deep ending' you or 'deep sixing' you.

- Jay



	


	Group: dogme
	Message: 3086
	From: Sue Murray
	Date: Fr Apr 04, 2003 8:17 

	Subject: Re: dogme under attack


	Hi Danica. Perhaps (ahem hem...) what your teacher meant was that learners
shouldn't get in the way of Lesson Plans ..... after all, what're they for??
(I'll leave that 'they' open as to whether it might be learners or Lesson
Plans ....)

Good luck!! And it's always good to hear your refreshing voice.

And hope (trust!) the Newson's don't mind my pasting part of a past message:

>My wife, an experienced teacher and teacher
>trainer/educator/developer/facilitator, as part of a bid for
>promotion a couple of years ago, had to give a demonstration lesson
>in front of some local officials - school inspectors. Half of the
>team of 4 criticised her for departing from the timing of her plan.
>She had abandoned point 4 of the plan, as it were, having realised
>that the children in front of her hadn't grasped point 3.

Would your teacher consider this to be irresponsible and lazy
behaviour???? (I'll leave the 'this' open as to whether it might be
the teacher's or the inspectors' behaviour.......)

Sue



----- Original Message -----
From: "Dimitrijevic" <dimitrijevic@b...>
To: <dogme@yahoogroups.com>
Sent: Friday, April 04, 2003 3:26 PM
Subject: [dogme] dogme under attack


> During a Methodology class at my University today I happened to mention
the
> fact that there ARE some guys out there who don't think it's essential to
> have all your lessons meticulously planned in advance, and that it is
maybe
> best to teach what emerges as your students' NEED at the moment, which
> involves some improvisation... A really mild version, you'll agree...
>
> This had my teacher screaming at me for the next 5 mins 34 secs about how
> that's just a lame excuse for being irresponsible and lazy and how she'll
> personally see to it that anyone who dares to question the sanctity of the
> Lesson Plan fails the exam.
>
> Comments?
>
>
> Danica Dimitrijevic,
> student,
> University of Belgrade
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 3087
	From: Dennis Newson
	Date: Sa Apr 05, 2003 5:30 

	Subject: Dogme under attack


	From my particular experience, Danica, whether it was in Ghana 
in West Africa in the 60s, Qatar in the Arabian Gulf in the 70s 
or at the University of Osnabrueck north Germany and schools 
here up to the present day I would draw the conclusion that the 
interested, reflective, analytical, dedicated teacher is always 
likely to find opposition to enlightened, explorative methods of 
teaching.

In Ghana when I was teaching there at the the beginning of my 
career in EFL the Minister of Education declared that in 
English lessons in schools throughout the land nouns should be 
taught on Mondays, adjectives on Tuesdays, verbs on Wednesdays, 
prepositions on Thursdays and adverbs on Fridays.

In Qatar the authorities had hundreds of shiny cards in bright 
colours printed for all teachers of English showing the five 
vowels of English.

It has taken the University of Osnabrueck or the Ministry in 
Hannover 25 years to realise that giving future teachers of 
English a translation paper from German into English in their 
final examination is inappropriate.

Even young children in schools here see that it is "school 
English" that they are being taught and not the real thing.

You will be almost certainly be fighting for the whole of your 
professional life for the approaches in which you passionately 
believe. That's the way of the world. But at least you will have 
access to groups of people like those on the dogme list who 
should take away the undermining feeling that you are eccentric, 
mad, out on a limb.

Long live the revolution! Down with the Lessson Plan!


Dennis

O.K. But what can you do? Be pragmatic. Don't try to change the 
TEFL world in one step. Think tactically. Play the game to 
achieve your ultimate ends. Produce the best Lesson Plan that 
was ever created and when you are qualified go into the school 
system and fight the good fight!



	


	Group: dogme
	Message: 3088
	From: lifang67
	Date: Sa Apr 05, 2003 6:04 

	Subject: Degrees of Freedom


	Why "lesson plans" don't actually plan lessons (even planned lessons).

First of all, only one person in the classroom gets a copy. You can 
argue that coursebooks are more democratic this way, because 
everybody at least gets one (and in fact maybe that's why teacher's 
books were invented). This type of democracy reminds me of the recent 
American decision to put a retired general in charge of Iraq so that 
everybody feels equally disenfranchisted and powerless.

Secondly, only one person's behavior can be planned in a way 
consistent with free choice. When I was in Italy I took along an 
astonishing phrase book that contained page after page of questions--
without giving a single answer! 

Really useful, huh? Well, it's actually a lot more useful than most 
lesson plans, simply because the situations described (post office, 
hospital, etc.) offered more options for non-linguistic responses.

Thirdly, and perhaps most importantly, in the long haul (and every 
real conversation is a long haul) only predictable questions preceded 
by predictable answers can be planned. 

In a real conversation, the output of the last question is the input 
of the next. And the answer was unpredictable, remember?

A while ago I complained about the "lists of questions" my students 
were handing in for homework. Remember, I asked them to think of just 
one (fairly open) question and come prepared to do "pictures of 
answers" (like a map, which can be filled in with where people went 
for the weekend) instead. 

Interestingly, most of their questions had to do with fairly profound 
matters of identity and alterity, e.g.

"What is your dream in life?"
"Tell me about the most difficult decision you ever made."
"Who is your ideal boyfriend, and why?"

Faced with the problem of coming up with an "answer" picture, they 
mostly just pictured their OWN answer--sketching their life dream 
from their mind's eye, etc. And of course that reduces the learner to 
the role of either disagreeing or agreeing with the pictured answer.

It's not as good as coming with a blank piece of paper and doing the 
kids dreams, of course. But I thought that might be okay for the 
beginning of the lesson ("What's this?" "This is my life's 
dream." "Oh--you want to sleep on a pillow of 10,000 won notes every 
night, right?" "Right, now let's find out what..."). 

The development of the discourse might offer a neat illustration of 
one of my pet ideas about the "degrees of freedom" implicit in the 
grammatical form of teacher questions:

T (showing a picture): What's this? (0 degrees of freedom)
T: Do you like strawberries? (1 degree of freedom)
T: What's your favorite color? (In Korean there are 7 colors, so that 
means six degrees of freedom)
T: Who is your ideal boyfriend? (In principle, 2.5 billion minus one)

I was wrong. Something there is about a nervous teacher that loves a 
cliche, a filled in frame, a set plan. When the "answer picture" had 
quickly exhausted the possibilities of (mostly yes-no) questions, the 
teacher simply moved to the next question. And we never got to find 
out what was in the learner's dream pillow....

There's a really GOOD piece by Seth Lindstromberg in the latest issue 
of Humanzing Language Teaching AGAINST the Lexical Approach. His 
argument is that it's a basically conservative, backward looking 
approach, which assumes that what people want to say is what somebody 
else is already in the habit of saying. There are, of course, some 
places in life where that's true. Maybe even many. But what is easy 
to research and easy to plan and easy to teach and even easy to learn 
ain't necessarily what people need at any particular instant of a 
life...or even a lesson.

dk1



	


	Group: dogme
	Message: 3089
	From: Renata Suzuki
	Date: Sa Apr 05, 2003 7:13 

	Subject: Re: dogme under attack


	Dear Danica,

It sounds like you had a really surprising reaction to your attempts to set
up a dialogue in the classroom. Your teacher obviously didn't feel ready to
listen to you and felt threatened by what you said, overreacting to the
situation.

The wonderful thing about here is that everyone is ready to read/listen to
you and give you sympathetic attention. It feels so good. Personally I am
most grateful to Luke for his acceptance of my different way of phrasing
things and encouraging me to continue talking here. How wonderful dogme in
practice feels. No lesson plan, just discuss as it comes up. The ideas you
wre trying to express in class are indeed valid and worthy of attention. It
must have been a shock to try and share with your teacher and classmates,
and come up against a reaction like that.

By contradicting the teacher in class you're trying to be equal or even a
teacher, and you have to think about how that upsets the traditional balance
of your classroom, and how that sudden shift in power might frighten the
teacher if she didn't intend it to happen.
She has a valid stance too, she expresses worry about people with lax ethics
(irresponsible and lazy) going into teaching (and perhaps the banking,
medical, judicial and political communities should be more worried about the
ethics of the people they're recruiting/training!!). With this comment she
reaffirms that she is trying to do a good job as she sees it with the best
of intentions. She then reacts with a threat, the exams, which is standard
fighting tactics: hit me. I'll hit you. I am in power here. It looks as
though she feels terribly threatened herself and reacts like George Bush.

I don't think it would change her awareness or foster dialogue to mention
Adrian's name until you have established a space where she feels safe to
talk to you. She might feel that by mentioning the higher authorities you
are continuing to question her power, as it were, making her look stupid,
indulging in one upmanship and generally invalidating everything she is
trying to teach/share with you. I would be inclined to save Adrian for the
time when she has become more accustomed to interacting with you on the
issue,so that she can begin to see it as a wonderful opportunity for herself
to learn in the summer vacation, and even lobby the Ministry for Adrian to
come.

Would it be helpful to think "I am in a classroom already!!! I have a
person/student who doesn't understand me, listen to me, accept me, how can I
change that situation?How can I make the environment feel safe for this
person?"

Seen in this light you would be practicing your teaching skills to open
dialogue and share your exciting realizations with her and your fellow
students, making sure she is happy that you do it with her around. After
all, she is also a member of the group.

How about you apologize for sounding threatening and perhaps choosing the
wrong timing to bring up the subject, but that you would really like some
time to discuss your ideas with her and possibly fellow students in a
setting of her choosing if she would spare you the time.


And in the end, you're not responsible for her learning.

Oh dear, I have to set up my schedule til the summer, working out how long I
have before mid-term testing and end-of term testing to cover the textbook
and make sure they can pass the exams........Will there be any room in my
planning for not planning???????

Hugs, Renata


From: Dimitrijevic
To: dogme@yahoogroups.com
Sent: Friday, April 04, 2003 10:26 PM
Subject: [dogme] dogme under attack


During a Methodology class at my University today I happened to mention
the
fact that there ARE some guys out there who don't think it's essential to
have all your lessons meticulously planned in advance, and that it is
maybe
best to teach what emerges as your students' NEED at the moment, which
involves some improvisation... A really mild version, you'll agree...

This had my teacher screaming at me for the next 5 mins 34 secs about how
that's just a lame excuse for being irresponsible and lazy and how she'll
personally see to it that anyone who dares to question the sanctity of the
Lesson Plan fails the exam.

Comments?


Danica Dimitrijevic,
student,
University of Belgrade


Yahoo! Groups Sponsor
ADVERTISEMENT
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	Group: dogme
	Message: 3090
	From: Tom Maguire
	Date: Fr Apr 04, 2003 11:29 

	Subject: Re: dogme under attack


	Hello renata and All,

En/Na Renata Suzuki ha escrit:
> 
> Dear Danica,

> By contradicting the teacher in class you're trying to be equal or even a
> teacher, and you have to think about how that upsets the traditional balance
> of your classroom, and how that sudden shift in power might frighten the
> teacher if she didn't intend it to happen.
> She has a valid stance too, she expresses worry about people with lax ethics
> (irresponsible and lazy) going into teaching (and perhaps the banking,
> medical, judicial and political communities should be more worried about the
> ethics of the people they're recruiting/training!!). With this comment she
> reaffirms that she is trying to do a good job as she sees it with the best
> of intentions. She then reacts with a threat, the exams, which is standard
> fighting tactics: hit me. I'll hit you. I am in power here. It looks as
> though she feels terribly threatened herself and reacts like George Bush.

Thanks for a balanced reply, Renata. I agree with you that there is more
than one viewpoint here and that challenging class leadership will only
escalate confrontation. You last remarks, not reproduced here, giving a
practical example to Danica of how she might deal with the situation in
a concrete way, is particularly helpful.

Resolution, not supression, of conflict, as you point out so vividly,
must surely be an integral part of the approach proposed on the list.
Yours is certainly an interesting and educational solution to the war
metaphor of the thread. I believe it ia also a fertile classroom start
to counteracting the violent reactions, masquerading as solutions, we
can see in geopolitics.

Regards,

Tom
-- 
Carpe Diem.
-Visit Nlp in Education http://www.xtec.es/~jmaguire
-Join Nlp-Education mailto:nlp-education-subscribe@yahoogroups.com
-Join Seal-Spain mailto:seal-spain-subscribe@yahoogroups.com


	


	Group: dogme
	Message: 3091
	From: dombraham@a...
	Date: Mo Apr 07, 2003 2:10 

	Subject: Re: dogme under attack


	Danica, what I always say to trainee teachers about this issue is "It is good 
to have a plan to give you confidence and have a sense of where you want the 
lesson to go but the lesson plan is not some kind of legal (or moral) 
contract that you are obliged to follow come what may. Teach the students not 
the plan."
> 
> > During a Methodology class at my University today I happened to mention
> the
> > fact that there ARE some guys out there who don't think it's essential to
> > have all your lessons meticulously planned in advance, and that it is
> maybe
> > best to teach what emerges as your students' NEED at the moment, which
> > involves some improvisation... A really mild version, you'll agree...
> >
> > This had my teacher screaming at me for the next 5 mins 34 secs about how
> > that's just a lame excuse for being irresponsible and lazy and how she'll
> > personally see to it that anyone who dares to question the sanctity of 
> the
> > Lesson Plan fails the exam.
> >
> > Comments?
> >
> >
> > Danica Dimitrijevic,
> > student,
> > University of Belgrade
> >
> >
> >
> 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3092
	From: dombraham@a...
	Date: Mo Apr 07, 2003 2:14 

	Subject: Re: dogme under attack


	Danica, what I always say to trainee teachers about this issue is "It is good 
to have a plan to give you confidence and have a sense of where you want the 
lesson to go but the lesson plan is not some kind of legal (or moral) 
contract that you are obliged to follow come what may. Teach the students not 
the plan."

Dominic Braham
Berlin


> 
> > During a Methodology class at my University today I happened to mention
> the
> > fact that there ARE some guys out there who don't think it's essential to
> > have all your lessons meticulously planned in advance, and that it is
> maybe
> > best to teach what emerges as your students' NEED at the moment, which
> > involves some improvisation... A really mild version, you'll agree...
> >
> > This had my teacher screaming at me for the next 5 mins 34 secs about how
> > that's just a lame excuse for being irresponsible and lazy and how she'll
> > personally see to it that anyone who dares to question the sanctity of 
> the
> > Lesson Plan fails the exam.
> >
> > Comments?
> >
> >
> > Danica Dimitrijevic,
> > student,
> > University of Belgrade
> >
> >
> >
> 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3093
	From: midill@a...
	Date: Mo Apr 07, 2003 6:11 

	Subject: Lesson Plan


	I always have a loose lesson plan, just like I have a map when I travel to 
new places. Having a plan, to me, signifies thoughtful, not off-the-cuff 
teaching. My lessons have a goal, but students needs can certainly divert me 
from the goal.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3094
	From: Brett
	Date: Di Apr 08, 2003 4:47 

	Subject: AW: Lesson Plan


	I agree with Rosemary. Is following a lesson plan, a map of where you want
to go, incompatible with a reactive teaching approach? Surely not. You can
have a time during the lesson (probably at the outset), for giving learners
control and developing discourse, and a subsequent slot where you follow up
on the language issues raised which you've scrawled onto the back of your
Dogme envelope while listening/taking part. You might then devise practice
activities based on the language issues raised. This still leaves plenty of
room for the surprises thrown up by the unpredictable nature of what happens
when you do divest control to your learners.

I don't see reactive teaching and planning as mutually incompatible at all -
if anything, they can be mutually supportive. Sure, it's more difficult to
adhere to strict timing in a reactive lesson, but that should be the least
of our worries.

Brett





-----Ursprüngliche Nachricht-----
Von: midill@a... [mailto:midill@a...]
Gesendet: lunes, 07 de abril de 2003 23:12
An: dogme@yahoogroups.com
Betreff: [dogme] Lesson Plan


I always have a loose lesson plan, just like I have a map when I travel to
new places. Having a plan, to me, signifies thoughtful, not off-the-cuff
teaching. My lessons have a goal, but students needs can certainly divert
me
from the goal.

Rosemary


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3095
	From: kellogg
	Date: Di Apr 08, 2003 6:16 

	Subject: Carnival


	A venerable (and unfortunately rather long) old Jewish joke has it that the Good Lord decided to undo the great wrong he had wrought upon mankind at Babel, and allow the sons of Adam to reach unto the heavens, yea, and even to have a single world tongue. 

But, being god, he decided that in order to keep Adam's brats from getting to big for their britches it would have to be the most unlearnable language on the face of the earth, to wit, English. 

But, being god and prone to changing his mind again, he decided that the kind of English that people would have for a world English would not be the impossible kind that native speakers use to abuse each other's ears, but rather a simpler, kinder, easier variety, like the sort developed by non-natives only nicer. 

And, being god and not much of a linguist, he decided that the way to simplify languages was by undertaking drastic reductions in vocabulary. So saying, he sent two archangels unto mankind and asked them to query the non-natives about what sort of language reduction was necessary and desirable. 

Being yes-men, these two archangels decided (among themselves) that the simplest way to reduce the vocabulary was to eliminate all words except "yes" and "no". But since heaven is a rather bureaucratic place, they subcontracted the actual market survey to some lesser angels. 

These two subangels then misread the contract. They thought that the simplest way to reduce the vocabulary was to eliminate all words except "yes" OR "no", and they set about finding out which word would be allowed to become the only word in the new world language. 

The focus group they formed consisted of a Christian, a Jewess, and a Chinese. So first the subangels asked the Christian. 

Suppose all the words in the language were going to be abolished except "yes" or "no". Which word would you hang on to, and why? 

The Christian thought, well, somebody my King will come and he'll ask me if I believe, and if I accept him as my true saviour, and do I wanna go to heaven and be blissful here and after. And I want to be able to say "Yes"! And verily, that is what he said. 

The Jewess thought, well, some day that Christian's gonna come and he's gonna ask me if I believe, and will I accept him as my ruler, and do I wanna hand over my land, my property, my husband (hey, he's not much to look at!) and my son and get a good swift kick in the kischkas for thanks. So I want to be able to say "No!" So thinking, that is what the Jewess said. 

The Chinese didn't say anything, but when it came his turn to answer, he smiled cryptically, and answered "Mu." 

They didn't know what that meant, so they looked it up in a Chinese-English dictionary, and discovered that, roughly translated, it means, "I don't like the question, I think it should be unasked, or maybe replaced with a better question or something and I don't believe in angels anyway!" 

Alright, alright, it's just an extremely long and rather tendentious (not to say tedious) explanation of a Zen word which is rather better explained in Hofstadter's book, "Godel Escher Bach: An Eternal Golden Braid". 

But I think there are some questions that need to be unasked, and "Shall We Plan?" is perhaps one of them. 

Instead of asking this from a kind of super-situational, context-free celestial ether used to judge teacher trainees, it might be better to look locally, at a very down to earth, context-bound situation. (What some people call classroom research.) 

So let me give an example from this morning's class. I think I explained last week that we've been doing these "answer pictures", where the idea is to create a picture by comparing and sharing answers, rather than simply putting them into an answer list (a survey or a quiz or what have you) that corresponds to the teacher's question list. So instead of a menu, you get a map, and instead of four stomachs, you get a single dinner table graph. 

One of the students came to class with four "Korean Goddesses" (sort of teen-age pin-up girls, really). Her idea was to ask her classmates which one they wanted to resemble. I pointed out that by using "Does anybody else want to be like Kim Hye-su?" you could share and compare and even get people learning from each other by saying "Me too." So what started out as a separation of answers became a kind of "beauty contest", where the goddess who got the most "me toos" won the golden apple of Paris. 

We were still not very satisfied, because the resultant questions "Who do you want to be like?" followed up by "Does anybody else want to be like...?" is very repetitive and quite low on the "degrees of freedom" I described in my earlier posting. 

So this became a "Top Ten Movies" activity, which allowed a combination of the first two questions, plus "What movies was she in?" and "Tell me more about it" and "Why did you like it?" This, of course, increased complexity (and also non-plannability) considerably. 

Strangely, or perhaps not so strangely, the most successful activity of all was an empty square of A4 with her name on it (I don't take the role, and instead check people's names off from the homework). 

She explained that she had originally drawn a box, with a door at one end and the mirror on the other, and planned two questions; one very difficult and one very easy. 

T: Where do you usually stand when you get into an elevator (lift)? 
T: Why? 

But she decided that it would be easier and more fun to do it without the paper and drawn a lift in chalk on the floor and have people stand where they choose and then explain their choices. 

Like most good examples, the number of conclusions that can be drawn from this example is very large. First of all, interesting questions (including "Shall we plan?") hardly ever have yes-no answers. Very often, the answer is "mu", which doesn't so much unask the question as replace it with a more interesting one. 

Secondly, from inside the activity rather than from on high in the sky of teacher trainiing mottoes, the more you get to the result you want, the less the activity is plannable. So the answer, from inside the activity, to "Shall we plan?" is more likely to be "no" than "yes" or even "mu". 

Thirdly, not all good activities have to do with making the strange familiar ("What would you say to an alien who asked you the way to the post office?"). Some of them are more about making the familiar strange. 

Fourthly, all good activities have an element of what Bakhtin liked to call "carnival" about them: 

"Carnival is a pageant without footlights and without a division into performers and spectators. In carnival, everyone is an active participant, everyone communes in the carnival act. Carnival is not contemplated, and, strictly speaking, not even performed; its participants live in it." (M.M. Bakhtin, "Problems of Dostoevsky's Poetics", University of Minnesota: 1984: p. 122). 

dk1 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3096
	From: lifang67
	Date: Di Apr 08, 2003 10:37 

	Subject: Carnival in an Elevator


	PS (sorry for talking out of turn):

Bakhtin lays great stress on the "crowning and decrowning" of the 
Carnival King--the idea of reversibility of roles. (In the same way, 
dogme lays great stress on the "crowning of the teacher" as a kind of 
King of Fools, and the decrowning of the teacher through the 
reversibility of the roles of speaking and listening and even 
teaching and learning.)

At first, I thought this idea of crowning and decrowning, was a bit 
contradicted by the apparent anarchism of this passage:

"The laws, prohibitions and restrictions that determine the structure 
and order of ordinary, that is noncarnival, life ae suspended during 
carnival; what is suspended first of all is hierarchical structure 
and the forms of terror, reverence, piety and etiquette connected 
with it--that is, everything resulting from socio-hierarchical 
inequality or any other form of inequality among people (including 
age). All distance between people is suspended, and a special 
carnvial category goes into effect: free and famliar contact among 
people." (ibid, 123)

The reversibility of roles is not at all the same as their abolition 
or even their suspension. Yet this morning the laws, prohibitions and 
restrictions of the ordinary clasroom were suspended; I was demoted 
to an ordinary student (I was supposed to be eight years old and too 
short to reach the elevator buttons). And I did notice that the 
students actually stood very close to each other, as if in a crowded 
elevator, but without walls.

Steve McDonough notes (in his book "Strategy and Skill in Learning a 
Foreign Language", Arnold 1995) notes that Western learners of 
foreign languages, particularly anglophones, are products of "a 
particular culture which puts value on independence while asking its 
pupils to act in regimented ways". 

A page later (p. 20) he notes that "success in classroom taks is less 
salient and less well defined than error or failure, and therefore a 
more private and less publicly remarkable phenomenon in today's 
classroom culture." Ju-yeong's Carnival in an Elevator was a 
completely public triumph.

dk1



	


	Group: dogme
	Message: 3097
	From: Luke Meddings
	Date: Di Apr 08, 2003 10:46 

	Subject: Re: Lesson Plan


	I don't think thoughtful and off-the-cuff are mutually exclusive.

In fact I think they are both essential in the dogme classroom.

I always think of it like this: I first taught using a lesson plan (which
then defaulted pretty quickly into whatever unit of Cambridge English
Course) and only grudgingly allowed conversation to develop when the lesson
plan ran out; later I learned to fall back on whatever I had up my sleeve
only when the conversation ran out.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------


----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Monday, April 07, 2003 10:11 PM
Subject: [dogme] Lesson Plan


> I always have a loose lesson plan, just like I have a map when I travel to
> new places. Having a plan, to me, signifies thoughtful, not off-the-cuff
> teaching. My lessons have a goal, but students needs can certainly divert
me
> from the goal.
>
> Rosemary
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3098
	From: zosia grudzinska
	Date: Di Apr 08, 2003 10:34 

	Subject: Re: Lesson Plan


	Our (mine and my students') practice, developed over several years of mutual
cooperation, is to establish overall goals and areas of interest at the
beginning of every term. Then I, as a teacher/facilitator, am responsible
for drawing up a consistent and practical plan for the whole term which will
subsequently be approved by the students and from then on becomes our guide.
Changes happen as they must in a real life. Nevertheless, I don't need to
plan every lesson insofar as the main goal and basic content has been
defined from the outset. The form and content is sometimes my idea,
sometimes comes from the students, depending who can think of it first.
Sounds haphazard but works out alright. Naturally I would always be
prepared to think up something in case of emergency and we sometimes
negotiate major changes in light of some need not provided for in the
planning stage.
Zosia Grudzinska zosia_g@w...


	


	Group: dogme
	Message: 3099
	From: profshaun36
	Date: Mi Apr 09, 2003 1:19 

	Subject: New member


	Hi all
I´ve finally plucked up the courage to speak out and start to air my 
views and boy do I feel good.

I am one of those teachers who has always given the ideal lesson for 
the observing schools coordinator when they visit but, as Ol´ blue 
eye´s once said, DID IT MY WAY when they weren´t there. Sorry for the 
corny start.
In my school or should I say institution, I am stuck with books, pre-
prepared lesson plans, pre-prepared video activities and pre-prepared 
handouts, all within easy access and readily at my disposal. Oh and 
pre prepared power point activities. Can there be anything worse? It 
sounds like a frozen food version on ELT.
It is amazing to see students walk out of class having not touched 
their books and realising how much better the class was.

I also have the luxury of being a private teacher and being able to 
negotiate and sometimes dictate what is done in the classroom.
Without relying on materials is not only is this more challenging it 
is easier to plan and much cheaper on your pocket.

I saw Scott and Luke present at International House London conference 
over 2 years ago while doing my DELTA and came away having seen some 
course book writers feathers ruffled. It was funny and eye opening. I 
thought many people thought the same way as them but were just to 
scared to say. 

So to get started here are my favourite lines in my no materials 
classes 

So, What do you want to do today?
What a shame you brought your books you won´t need them
To Teens. Don´t show your parents you books or they will complain 
about having to pay out so much.
Who told you to get your books out?
Gustavo, you forgot your book today. Congratulations you won´t need 
it anyway.

I´m sure I don´t have to tell people in this group the benefits not 
only for the students, but for the teacher that not using the 
materials can bring.

Be gentle
Shaun

I feel by working this way it gives me a better insite into my 
students, builds up trust much more and makes me want to put new 
ideas into practice (and the students like experimenting too).

Be gentle with me
Shaun



	


	Group: dogme
	Message: 3100
	From: Diarmuid
	Date: Mi Apr 09, 2003 7:05 

	Subject: Maps and Legends


	I've seen a couple of posts pointing out how lesson plans are like maps and
it's raised a query in my otherwise empty head.

Maps are usually written by expert cartographers and given to people who
more often than not would be completely lost without them. The cartographers
usually make them for other people to use. The people who use them often
have very concrete reasons for using them. They would be most unlikely to
thow them away at the first sight of a cloud of daffodils.

Lesson plans, on the other hand, are usually written by the person who is
going to use them. It would seem from the posts to the list that the people
who use them can manage quite well without them. Thus, it occurred to me
that the metaphor isn't one that really stands up to any inspection at all.

True, False or Don't Know?



	


	Group: dogme
	Message: 3101
	From: Dennis Newson
	Date: Mi Apr 09, 2003 9:15 

	Subject: Re: Maps and Legends


	I won't look for a metaphor, but I will make a comparision. My 
lesson plans were/are often like the notes I make for a speech 
on some social occasion . Thinking about what I might say calms 
my nerves and writing notes enables me to give potential points 
some interlocking structure and uncover thoughts I didn't know I 
had.

I think all the notes I've ever made, though, remain in my 
pocket when I actually make the speech. Process. Process.

I imagine what Danica was quite rightly protesting about were 
the sort of lessons plans that hedge the teacher in making it 
impossible for them to be spontaneous so that they end up 
teaching the notes and not the learners in front of them.

My former students here used to spend hours discussing whether 
they should allow two or three minutes for "Greetings" in their 
official lesson plans. The advice they used to be given by their 
teacher mentors was: "Keep the examiners quiet by giving them 
what they want just this once (or twice). But don't worry. When 
you become a real teacher there isn't time for that sort of 
planning. So very often you are called in at the last moment to 
stand in for a teacher who is absent. There is no time for 
lesson plans then."

It is very irksome to be made to do unnecessary, silly things 
but, obviously, those who introduced lessons plans were well 
meaning, they wanted to ensure that teachers were prepared, and 
they understood "prepared" in a very facile fashion.

Dennis



	


	Group: dogme
	Message: 3102
	From: mdmorrissey@t...
	Date: Di Apr 08, 2003 9:57 

	Subject: Proficiency Assessment


	If you go to www.mdmorrissey.com/prof.htm you will see a compilation of
material I recently gleaned from the Internet. The next step, ideally,
would be to try to put together a set of questions that could be used in a
structured interview to place people in the various categories. It
shouldn't be necessary to re-invent the wheel here, since others have
certainly had the same idea. Does anyone know of any such thing?

A second approach would be to collect a series of speech and writing samples
(the passive skills can be done with standard tests) that could be used as
guides for grading people within the framework. This would be a great
project to work on cooperatively and put online somewhere for ready access;
there could be separate collections for learners with different native
tongues, for example.

Michael Morrissey



	


	Group: dogme
	Message: 3103
	From: Adrian Tennant
	Date: Mi Apr 09, 2003 4:41 

	Subject: Re: Maps and Legends


	Dennis said,

> I imagine what Danica was quite rightly protesting about were the sort of
lessons plans that hedge the teacher in making it
> impossible for them to be spontaneous so that they end up teaching the
notes and not the learners in front of them.

And as you went on to point out 'timings' on LPs.

Well, as a CELTA trainer that's one of the most frustrating things to see on
a CELTA trainee's lesson plan.
2 minutes for X, 30 seconds for Y etc. They end up looking at their watches
and not at the students!
I tell the trainees not to put timings (but guess what? Yep! you've guessed
it. The CELTA handbook 'requires' timings!)

Blow it!

Dr Evil



	


	Group: dogme
	Message: 3104
	From: Luke Meddings
	Date: Mi Apr 09, 2003 5:05 

	Subject: Re: Maps and Legends


	All clocks should be taken out of schools along with the photo-copier

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, April 09, 2003 4:41 PM
Subject: Re: [dogme] Maps and Legends


> Dennis said,
>
> > I imagine what Danica was quite rightly protesting about were the sort
of
> lessons plans that hedge the teacher in making it
> > impossible for them to be spontaneous so that they end up teaching the
> notes and not the learners in front of them.
>
> And as you went on to point out 'timings' on LPs.
>
> Well, as a CELTA trainer that's one of the most frustrating things to see
on
> a CELTA trainee's lesson plan.
> 2 minutes for X, 30 seconds for Y etc. They end up looking at their
watches
> and not at the students!
> I tell the trainees not to put timings (but guess what? Yep! you've
guessed
> it. The CELTA handbook 'requires' timings!)
>
> Blow it!
>
> Dr Evil
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3105
	From: lifang67
	Date: Do Apr 10, 2003 12:53 

	Subject: Re: Maps and Legends


	Until the 2002 World Cup, Seoul shared with Managua in Nicaragua the 
dubious distinction of being one of the few world capitals which does 
not use street names (except for a few major streets in the city 
centre where they are not particularly useful or necessary).

I suppose this is part of the village quality of life in Korea. Seoul 
always reminds me of one of those organic Chinese cities (Guangzhou, 
Chongqing, Nanjing, or even Shanghai) that has numerous "hearts" but 
no real centre as opposed to one that has a centre, but no heart 
(like the artificial capitals of Beijing or Xi'an).

Like Guangzhou and Shanghai, Seoul consists of villages that kind of 
grew into each other, rather than a city that was constructed (like 
Beijing and Xi'an) from a map in somebody's head. So it has a very 
organic quality, somewhat obscured by the fact that it was razed to 
the ground and rebuilt twice in the 1950s.

As Diarmuid implies, when you live in a village, you don't need a 
map. But how do you do you meet somebody you've never met in a place 
you've never been in Seoul?

Ah, that's the fun part! Until the World Cup, people used to fax each 
other little thumbnail sketch maps, often on the back of business 
cards. Instead of street names, these would contain useful landmarks 
like "Lotteria full of teenagers" or "Large defunct bank office, now 
a car-dealer for a company in hock to the Americans". 

Some people actually had these thumbnails printed on the backs of 
their business cards, but this was found not to work for two reasons: 
first of all, the turnover of landmarks is too high, particularly 
since the financial crisis of 1998, and secondly the amount of 
overlap of known landmarks is too low. It's usually better to get on 
the phone and negotiate a certain degree of intersubjectivity. Then 
work together to draw up a map that corresponds to the shared 
knowledge of the streetfinder and the findee.

Like any good metaphor (or rather, like any good example of a bad 
metaphor), Diarmuid's "maps and legends" example keeps bearing fruit 
the more you thnk about it. A lesson plan IS like a map--it contains 
a huge amount of totally irrelevant information. Even if you have an 
externally imposed map, that does not obviate the necessity of 
negotiation. And of course the best maps, as any Seoulite knows, are 
the ones that are purpose built. For one thing, the result reflects 
the needs and knowledges of both sides, instead of one or neither. 
For another, the negotiation of the purpose built map often means 
that you never need to take it out on the street.

dk1

PS: And how do Seoul postmen do their jobs? Ah, that's another (very 
long) story, and is not unrelated to the memorization of dictionaries 
as a method of learning vocabulary.

d 

PPS: Professor Morrissey--

A professor at our school recently tried to create a table 
which "mapped" the TOEFL onto the ALTE scales. The idea was to create 
a "key to all tests" which actually allowed people to see where they 
stood in relations to the Mother of All Tests (MOAT) namely the 
Korean college entrance exam. 

There are a number of problems with it that I think are basically 
unsolveable.

a) TOEFL does not use discrete bands, but instead, in a flagrant 
example of professional irresponsibility, leaves the interpretation 
of scores up to learners, or, more likely, racist admissions officers 
and immigration officials. This means that two TOEFL scores are not 
even comparable to each other unless they are separated by more than 
the standard error of the mean. The same problem occurs when you are 
looking at two borderline scores on ALTE, of course. If two scores 
are not comparable to each other, then four scores on different texts 
are even more so.

b) TOEFL has an obsolete psychometric theoretical basis and wears its 
irrelevance unashamedly and nakedly as the day it was born. ALTE 
tries to dress up in neo-behavioristic "Can Do" specs. In principle 
(if the theoretical basis is taken seriously) they should not be 
comparable.

c) Both are irrelevant to the MOAT, which is the only test anybody 
really cares about over here.

d



	


	Group: dogme
	Message: 3106
	From: james trotta
	Date: Do Apr 10, 2003 12:19 

	Subject: Re: Maps and Legends


	Dr Evil wrote: The CELTA handbook 'requires' timings!

When I did my CELTA I tried to make my lesson plans like a choose your own adventure. I was hoping to have lots of flexibility so that if one activity took a short time I'd have a long one ready, but if the activity took a long time I'd have a short one ready.

I think I was criticized every single teaching practice for planning more activities than I used and for not timing my lessons exactly.

Then I got my first post-CELTA position and when it was time to be observed, I wrote up a lesson plan that said "activity x for 20 minutes, directions for activity y 2 minutes, actuvuty y 15 minutes, etc.

The DOS accurately observed that I was too robotic. I needed to be more humanistic.

Funny, my CELTA tutors told me to be humanistic too. "Care about your students, listen to their responses. Respond to them as people." 

I wonder why my trainers thought I should know (and plan) exactly how long it would take to interact authentically with my students... 


James Trotta



---------------------------------
Do you Yahoo!?
Yahoo! Tax Center - File online, calculators, forms, and more

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3107
	From: luke
	Date: Do Apr 10, 2003 3:42 

	Subject: notions of correctness


	A student of mine has asked me if the followoing sentences, produced by a British native-speaker, are correct. I would like to know what dogme people would reply and why.
Would you say these sentences are 'acceptable' English? Would you correct
them if your students came out with them?

1 'I'm always very glad when I bump into a new expression'
2 'he or she is going to bump into 'although' at least thirteen times'

Spearshaker.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3108
	From: Luke Meddings
	Date: Do Apr 10, 2003 4:04 

	Subject: Re: notions of correctness


	Yes. No. And dogme people would say groove out, brother. Or sister.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: "luke" <luke@s...>
To: <dogme@yahoogroups.com>
Sent: Thursday, April 10, 2003 3:42 PM
Subject: [dogme] notions of correctness


> A student of mine has asked me if the followoing sentences, produced by a
British native-speaker, are correct. I would like to know what dogme people
would reply and why.
> Would you say these sentences are 'acceptable' English? Would you correct
> them if your students came out with them?
>
> 1 'I'm always very glad when I bump into a new expression'
> 2 'he or she is going to bump into 'although' at least thirteen times'
>
> Spearshaker.
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3109
	From: Dennis Newson
	Date: Do Apr 10, 2003 4:19 

	Subject: Re: notions of correctness


	...Without thinking too long... if a student came out with 
either of those statements thus expressed I'd comment that 
he/she sounded very colloquial - like a teacher of EFL talking 
to colleagues.


Of course the use of "bump into" is being extended, but I don't 
think I'd want to explain that. Depending on circumstances I 
might want to point out the effect expressing the thought that 
way did convey a certain effect - but even that as explanation, 
sounds too heavy. 

I think the notion of effect - "This is the effect it could have 
on a listener. Is that intentional?" is quite a useful one.

On another list a member writes regularly:

"Dears,

I just wanted to say......"

What would you say to that?

Dennis



	


	Group: dogme
	Message: 3110
	From: Luke Meddings
	Date: Do Apr 10, 2003 4:39 

	Subject: Re: notions of correctness


	Sorry, the reason I at least would say yes, no and groove out is that these
sentences are intelligible, expressive and conform so closely to existing
collocations as used in spoken and written English that there really isn't
an issue - except to praise anyone who comes out with language this
effective!

[While composing this I have been privately sent an anonymous e-mail telling
me to **** off, presumably for the flippancy of my previous e-mail on the
subject; this e-mail was meant to counter any impression of rudeness on my
part, and was not devised or rephrased in deference to that individual.]

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: "luke" <luke@s...>
To: <dogme@yahoogroups.com>
Sent: Thursday, April 10, 2003 3:42 PM
Subject: [dogme] notions of correctness


> A student of mine has asked me if the followoing sentences, produced by a
British native-speaker, are correct. I would like to know what dogme people
would reply and why.
> Would you say these sentences are 'acceptable' English? Would you correct
> them if your students came out with them?
>
> 1 'I'm always very glad when I bump into a new expression'
> 2 'he or she is going to bump into 'although' at least thirteen times'
>
> Spearshaker.
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3111
	From: F. Mortes
	Date: Do Apr 10, 2003 5:32 

	Subject: Re: notions of correctness


	Fine by me, Luke.

Francesc

On Thursday, Apr 10, 2003, at 16:42 Europe/Madrid, luke wrote:

> A student of mine has asked me if the followoing sentences, produced 
> by a British native-speaker, are correct. I would like to know what 
> dogme people would reply and why.
> Would you say these sentences are 'acceptable' English? Would you 
> correct
> them if your students came out with them?
>
> 1 'I'm always very glad when I bump into a new expression'
> 2 'he or she is going to bump into 'although' at least thirteen 
> times'
>
> Spearshaker.
>
>
>
> [Non-text portions of this message have been removed]
>
>
> ------------------------ Yahoo! Groups Sponsor 
> ---------------------~-->
> FREE Cell Phones with up to $400 Cash Back!
> http://us.click.yahoo.com/_bBUKB/vYxFAA/i5gGAA/IWOolB/TM
> --------------------------------------------------------------------- 
> ~->
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to 
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3112
	From: zosia grudzinska
	Date: Do Apr 10, 2003 7:29 

	Subject: Re: Maps and Legends


	...but it DOES seem to be an international epidemy (or perhaps a mysterious
and vicious plot of the powers-that-be?); I have just come back from a stint
at the teachers college where the trainees - who perceive me, an outsider,
lecturing on learner autonomy, as a gust of fresh air - all without
exception grumbled about the necessity of devising lesson plans... and that
often a posteriori, only because such documentation of any work placement
must be included in the "file"!
So the latest is: it's not how you teach that counts, it's your file.
But is it really the latest?
Zosia Grudzinska zosia_g@w...


	


	Group: dogme
	Message: 3113
	From: Dennis Newson
	Date: Do Apr 10, 2003 9:08 

	Subject: TECH: Rude words


	Could it be that the rude, two-word message F*** OFF! that 
several people have received on both CETEFL and dogme is a worm 
or whatever? I know the person from whom it is supposed to have 
come and I think it is highly unlikely that it does.

Dennis



	


	Group: dogme
	Message: 3114
	From: Jay Schwartz
	Date: Do Apr 10, 2003 9:46 

	Subject: Re: notions of correctness


	Re: 1 'I'm always very glad when I bump into a new expression'

Being honest here, although it does not detract from the overall meaning of
the sentence, when I first read the above sentence, alarms went off in my
head. I suddenly envisioned someone trapped in a giant expression themed
pinball machine. In the context of a class (and in life), "creatively"
formed expressions sometimes catch you off guard. I'd probably share my
"vision" with the class and milk it for all it's worth by saying something
like .... "you bumped into what? Gee I hope you weren't hurt!". A sad stab
at physical slapstick comedy would follow by my ducking and then saying
"Look out! Here comes an expression!". A discussion of the types of things
you can physically bump into would follow as well as some associated
word-grid work I'd imagine that I would probably get students to suggest
other expressions of a similar nature and commonly heard in some parts:

Hop on the bus
Skip in to town
Shoot down/over to the market
Would you mind scooting over a bit
Can you run though these numbers
take a stab at sth
Let's do McDonalds

I must confess however, that this type of humor is one of the "running gags"
in my classes and my students come to expect it of me. I often poke fun at
things I say, which leads to students suggesting alternative phrases. They
correct, I try not to. I just try to raise awareness and then pull their
suggestions out of them. I'm certainly not out to make fun of the student,
but rather at the literal meaning of the expression. I would certainly be
sensitive to anyone who might be offended. Generally, in my class, once we
all feel comfortable with each other, anything tends to go, yet everyone
feels safe. I think in terms of raising awareness, humor goes a lot farther
than halting the conversation in midstream and admonishing "you are
incorrect, sir.." Did someone hear the game-show buzzer going off?

Re: 2 'he or she is going to bump into 'although' at least thirteen
times'
This one wouldn't even faze me.

Lastly, I don't think it matters to me whether the expression was made by a
native or non-native speaker. If something sounded humorous to me, whether
it's correct expression or not, I'd laugh about it....... and the expression
too! :)
I'd encourage my students to do the same - because it gives them something
else to talk or think about in class. And, who is to say that "bump into an
expression" won't be a common expression a few years from now?

- Jay (to boldly go where no man has gone before) Schwartz

PS. Whatever happened to poetic license?



	


	Group: dogme
	Message: 3115
	From: Jay Schwartz
	Date: Do Apr 10, 2003 9:48 

	Subject: Re: notions of correctness


	Luke wrote: "this e-mail was meant to counter any impression of rudeness on
my part, and was not devised or rephrased in deference to that individual."

Sigh... back to pre-nuptial agreements in triplicate.



	


	Group: dogme
	Message: 3116
	From: Dimitrijevic
	Date: Do Apr 10, 2003 10:35 

	Subject: Re: dogme under attack


	Hi all,

Thank you for your kind replies. Adrian, I keep forgetting my teacher's
first name - I can check - but her surname is Popovic. And she is actually
quite a good teacher who's leading the current school reform in our country
and whose views are by far the the most modern of all the teachers I have
had the misfortune of encountering.

Most teachers in Serbia have never even heard of lesson plans. They walk
into the classroom, sit down, have students read a text from the coursebook
out loud, dictate grammatical rules that students are supposed to write
down, memorize and reproduce, and make them do gap-filling exercises.
Unfortunately, I am NOT exaggerating things.




The misunderstanding happened after I gave instructions for a game in class.
It went well and the teacher said:

-That was great! Now let me look at your plan.
-My what?

I was then told that lesson plans are absolutely crucial, and, being the
compulsive devil's advocate that I am, I just had to mention the dogme
list... The same urge to confront opposing views drove me to post her
opinions to this list in order to elicit comments, arguments, ideas... and
it worked :-)!

The war metaphor in the subject is just a typical example of Slav humor
which is based on overstatement.

Regards,
Danica

dimitrijevic@b...


	


	Group: dogme
	Message: 3117
	From: lifang67
	Date: Fr Apr 11, 2003 12:41 

	Subject: Re: New member


	Dear Shaun:

I think everybody was frightened off by your (somewhat 
suggestive!) "be gentle". But I have a rather brusque (but 
characteristically long-winded) question I'd like to ask YOU.

I'm sitting here with a big stack of homework from my students. As I 
explained, they are not doing "lesson plans" per se, but they are 
doing "maps"--empty maps, with lots of empty spaces for putting in 
answers.

For example, Suk-in has decided to start her class with "How are 
you". So she has drawn a big picture of a cactus. The spines near the 
bottom are for the names of students who are feeling a bit ropey 
today, while on the topmost branch there is a very pretty cactus 
blossom with a happy bee buzzing on it marked "terrific".

Bong-ju, on the other hand, has not got the idea of focussing on 
learner answers at all. She is still obsessed with getting her 
teacher talk exactly right. Here's what she had two weeks ago:

T: Who is your favorite and honorble man (or woman)?
S: I think our paster is good man bause he loves the god and teach us 
how to meet the god, Jesus.

Two pages of drek like that! Last week I asked her to figure out some 
way to allow children to ask teacher's questions (and maybe even ask 
each other questions? Yes? Possible, Bong-ju?). 

Here's what Bong-ju has this week:

S: What do you think that if I will be the winner of the Lotto, what 
do I do now?

Oy, vey. Bong-ju thinks she is a teacher's book developer, not a 
teacher. She is not working with children, but with cloned teachers.

How can I get Bongju to stop ventriloquizing, think of real children 
in real classrooms, and listen?

This problem probably seems completely unrelated to your letter, but 
I think it's not. You see, Bong-ju, like many students here, does a 
lot of "gwa-oe", that is, private tutoring. The result, I think, is 
that she really only thinks of classroom interaction as two-sided, 
non-reversible, T asks and S answers. She can't reverse the flow of 
information, she can't think about cross-classroom interaction, she 
can't think about lessons from the ANSWER end instead of the question 
end simply because for her lessons are a fairly simple matter of 
sitting down and asking lists of questions of one student.

You are a dogmetic teacher who works largely in a one-on-one setting. 
How do you make the transition to a T-large class setting? How do you 
go from teaching a class which has two bodies and two heads to a 
forty-two bodies and forty-two heads.

Poor Bong-ju: she is convinced that the way to go is to treat the 
latter situation as forty-two bodies and two heads. How do I show her 
how wrong she is?

Go ahead--give me a little rough stuff...

dk1



	


	Group: dogme
	Message: 3118
	From: Shaun Dowling
	Date: Fr Apr 11, 2003 2:01 

	Subject: Re: Re: New member


	Hi dk1

Thanks for the advice about my message. I didn´t know what to put and how developed things are. It is all a bit strange going ito a user group but talking about dogme teaching has been on my mind for so time.

Well let me try and give you some concrete and tangable responses to the teachers problems. These are all of the cuff so are not planned in any order. Tell me what you think?

About the groups.
Students are usually waiting for the normal tacher one liners such as.
Open your book at page...
What did we study last class?
Did you everyone do the homework? Let´s mark it.

By moving away from these boring one liners is what suprises students and make them sit open and smile.
Questions like

What did you have for breakfast this morning? 
Believe me this sounds boring but it is not with constant questions making the students describe more and more about their breakfast. What did you have on the bread. The students find they need simple vocabulary which they never thought of before and they like it.

What do you think of ... (a current topic in the news)?

For the How do you feel? she would probably be better raising the students interest by saying
I´m nervous/happy today today.....(wait for a question from the student who is still awake....
SILENCE (Eye movement may be necessary to invite a response) then suddenly someone plucks up courge
Why? (they say)
come up with some excuse.
Then the teacher will say.How do you feel? (you´ve then given them some sort of model they can get to grips with before they speak. They aslo know you have feeling to.)
(if they say OK) they need provoking with more searching questions.
I didn´t mind the cactus idea though and just by drawing it on the board I´m sure the students will immediately know what they are about to say. They could come up and write a word about how they feel in the region of the cactus that suits their mood. It has possibilities. Depending on the level they could explain why they wrote this word.
I remember handing out cuisenaire rods and getting the learner to choose the colour and saying why they feel like the colour they have chosen.
Well back to the questions
Then the teacher should repeat these subject the next class or the following week. The students find that they can express themselves better can achieve something they couldn´t do before. There a good book by Jimmie Hill about how important repitition is and he also writes about it in Teaching Collocations by LTP (great book)

Then the students will come into class and expect the same questions and will tell you their eating habits, for example, even before you can ask them. Remember you are asking the learners normal simple questions and there will be a language gap somewhere that the teacher can fill with the relevant vocab.

Also you can´t hit the students with a question and always expect them to start speaking with you on a personal basis (and I stress a personal basis is the best way of getting them to speak) until you have built up a good rapport but attacking this subject could go on for ever.

Another piont is student interaction. Here is one idea for now
For the teacher who is more worried about her question, yes you are right she should be worried about the response. Perhaps this is where she is unsure. The best thing to do is to first throw that wonderful question at them and before they say anything pair the students up. Thye have time to practice and become more confortable with the topic. Then you listen, move around the room, before getting ready for what they will give you. While walking around the room the students will ask individual questions which the teacher can usually clear up. These will normally be the same questions that come up when the whole group comes together. Then students will correct, help each other. This gets the teacher off the hook so to speak and allows him/her to listen. Yes it is listening which is the most important thing here. If you don´t listen to them students won´t even think it´s worth talking about, and if you don´t listen you won´t be aware of where the language gap is.

Then as you listen you will have to give your opinion. I´m afraid the the teacher trainers would put me against a wall and shoot me but this is a simple thing that is necessary for provoking learners and seeing drawing them out. It can be difficult for some people but I you can even say a ridiculous opinion so they are not sure what you think and this invariably provokes them once more. If you think that things could get out of hand and the students are getting heated you should say that this is not really your opinion and this was just to promote speaking or ideas. I certainly have no problems with this in Brazil but this may be a problem in Asian cultures as well as depending on the characteristics and sensitivity of the teacher. But this is I hope some food for thought and may possibley help you or the other teacher develop your own way.
If a teacher does not want to give an opinion they must be ready with another question based on the discussion with the learners. It MUST develop what they are saying not go on to something completely different.

I think for a dogme class you must take risks but have something up your sleeve it what you tried didn´t work. Something to fall back on as you don´t know where the class could go. I find warmers which last one hour are really good. Be honest. Don´t you love them and don´t your students? The things that work then become the activity you have up your sleeve.

Language classes that are based on a Grammatical language focus means students will only speak sentences so teachers must be aware of the vocabulary they need. Also a more task based approach is better.

Well that´s all for now. I have an IELTS class tomorrow and must take 3 seconds to decide what I am going to do with the woman

Any more help on protocol please feel free to let me know.

Shaun





----- Original Message ----- 
From: lifang67 
To: dogme@yahoogroups.com 
Sent: Thursday, April 10, 2003 8:41 PM
Subject: [dogme] Re: New member


Dear Shaun:

I think everybody was frightened off by your (somewhat 
suggestive!) "be gentle". But I have a rather brusque (but 
characteristically long-winded) question I'd like to ask YOU.

I'm sitting here with a big stack of homework from my students. As I 
explained, they are not doing "lesson plans" per se, but they are 
doing "maps"--empty maps, with lots of empty spaces for putting in 
answers.

For example, Suk-in has decided to start her class with "How are 
you". So she has drawn a big picture of a cactus. The spines near the 
bottom are for the names of students who are feeling a bit ropey 
today, while on the topmost branch there is a very pretty cactus 
blossom with a happy bee buzzing on it marked "terrific".

Bong-ju, on the other hand, has not got the idea of focussing on 
learner answers at all. She is still obsessed with getting her 
teacher talk exactly right. Here's what she had two weeks ago:

T: Who is your favorite and honorble man (or woman)?
S: I think our paster is good man bause he loves the god and teach us 
how to meet the god, Jesus.

Two pages of drek like that! Last week I asked her to figure out some 
way to allow children to ask teacher's questions (and maybe even ask 
each other questions? Yes? Possible, Bong-ju?). 

Here's what Bong-ju has this week:

S: What do you think that if I will be the winner of the Lotto, what 
do I do now?

Oy, vey. Bong-ju thinks she is a teacher's book developer, not a 
teacher. She is not working with children, but with cloned teachers.

How can I get Bongju to stop ventriloquizing, think of real children 
in real classrooms, and listen?

This problem probably seems completely unrelated to your letter, but 
I think it's not. You see, Bong-ju, like many students here, does a 
lot of "gwa-oe", that is, private tutoring. The result, I think, is 
that she really only thinks of classroom interaction as two-sided, 
non-reversible, T asks and S answers. She can't reverse the flow of 
information, she can't think about cross-classroom interaction, she 
can't think about lessons from the ANSWER end instead of the question 
end simply because for her lessons are a fairly simple matter of 
sitting down and asking lists of questions of one student.

You are a dogmetic teacher who works largely in a one-on-one setting. 
How do you make the transition to a T-large class setting? How do you 
go from teaching a class which has two bodies and two heads to a 
forty-two bodies and forty-two heads.

Poor Bong-ju: she is convinced that the way to go is to treat the 
latter situation as forty-two bodies and two heads. How do I show her 
how wrong she is?

Go ahead--give me a little rough stuff...

dk1
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	Group: dogme
	Message: 3119
	From: Luke Meddings
	Date: Fr Apr 11, 2003 9:25 

	Subject: Re: TECH: Rude words


	Like to think it's a worm - it's not very nice... thanks Dennis
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: "Dennis Newson" <dnewson@u...>
To: <CETEFL-L@C...>
Cc: <dogme@yahoogroups.com>
Sent: Thursday, April 10, 2003 9:08 PM
Subject: [dogme] TECH: Rude words


> Could it be that the rude, two-word message F*** OFF! that
> several people have received on both CETEFL and dogme is a worm
> or whatever? I know the person from whom it is supposed to have
> come and I think it is highly unlikely that it does.
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3120
	From: F. Mortes
	Date: Fr Apr 11, 2003 2:23 

	Subject: Re: TECH: Rude words


	Yep, that's what I'm inclined to believe, although it must be a pretty 
sophisticated one (my computer's configuration is rather unorthodox and 
I rarely get that sort of junk). Hope it goes away ...

Francesc

On Friday, Apr 11, 2003, at 10:25 Europe/Madrid, Luke Meddings wrote:

> Like to think it's a worm - it's not very nice... thanks Dennis
> -----------------------------------------------------------------------
> Luke Meddings
> London
> ---------------------------------------------------------------------



	


	Group: dogme
	Message: 3121
	From: Andras Chernel
	Date: Fr Apr 11, 2003 3:46 

	Subject: Re: TECH: Rude words


	Dearest Dogme-ers, 

MEA MAXIMA CULPA !!! 

My thanks to Denos for stepping forward to defend me (without naming 
me!), buuut ... 

Having come into my office (at @9 a.m.) and upon turning on the 
computer, I read the messages dealing with "RUDE WORDS". 

With a hanging head, and truly, heart-feltedly(?), the most humble of 
apologies, I must admit that I found (yesterday evening) an automatic 
reply function ... ;-( 

Being the "victim" (as are we all) of unwanted, unsolicited offers - 
in my case some 40 - 60 PER DAY, I carefully set up the above 
response and THOUGHT I HAD SET THE PARAMETERS to reply 
ONLY to such mails (I collected yesterdays sample addresses -
BY HAND and NOT automatically. 

Somehow though, inadvertently - it would seem that all and sundry are 
being hailed with this traditionally British hearty derogatory 
salutation! 

Kindly therefore accept my contrite and most humble apologies. 
N.B. The offending text has now been deleted. 

Once again, kindly accept my humble apologies.

A truly contrite Hairy Hound (Andy Chernel)
(A regular lurker)



	


	Group: dogme
	Message: 3122
	From: sthornbury@w...
	Date: Fr Apr 11, 2003 4:50 

	Subject: Re: TECH: Rude words


	I'm sure there's a germ of dogme truth to be salvaged from Andras' 
oversight. He writes: "I carefully set up the above response and 
THOUGHT I HAD SET THE PARAMETERS to reply BY HAND 
and NOT automatically". How many of our more ritualised 
classroom responses are a case of "setting parameters..and 
replying automatically". No doubt the pragmatic force of simply 
saying "good" to everything students say, if not as offensive as **** 
off, is potentially as de-motivating.

Mind you, it did make Luke re-consider his (admittedly flippant) 
response to the original posting. Perhaps there's something in it...? 
;)



	


	Group: dogme
	Message: 3123
	From: jmaguire@p...
	Date: Fr Apr 11, 2003 10:16 

	Subject: Re: Maps and Legends


	Hello All,

Zosia wrote:
> I have just come back from a stint at the teachers college
where the trainees - who perceive me, an outsider, lecturing on
learner autonomy, as a gust of fresh air 
> Zosia Grudzinska zosia_g@w...

Lecturing on learner autonomy? Shouldn't you be presenting the
subject in a more autonomous manner?

Regards,

Tom



	


	Group: dogme
	Message: 3124
	From: lifang67
	Date: Sa Apr 12, 2003 8:14 

	Subject: Sunrise, Sunset


	Thanks for the rough stuff, Shaun...

Yes, I'm very big on breakfast myself, particularly those early 
Monday morning class when every gut is rumbling. 

Breakfast is a particularly good vocabulary source in Korea, because 
Koreans don't eat anything in particular for breakfast--they eat more 
or less the same thing they eat the other two meals of the day. (Once 
a Korean teacher got up at a conference and asked why Westerners had 
special food for breakfast but not really for lunch or dinner. Nobody 
could answer.) This means that the vocabulary is quite a bit richer 
than with Western breakfasts (particularly continental ones) and it's 
generalizable too.

I once assigned this bit of a child's diary as input for a lesson 
plan:

"I wash my face. I brush my teeth. I have my breakfast. In the 
morning, I have so many things."

Nice, huh? Oh, not the grammar, that's just a substitution drill. But 
the inductive logic structure: example, example, example, 
generalization.

First we made a song out of it, using traditional Korean music. Then 
we turned it into a questionnaire: "How long does it take... What do 
you use to... Why....? Tell me more about...." Then a kind of 
survey: "Does anybody else....?"

The homework was to take it home and rewrite the whole lesson as an 
EVENING lesson. And we discovered almost immediately that evenings, 
as a topic, are much richer and more varied and unpredictable--almost 
impossible to "song-teach" or "questionnaire-teach". 

Now get a load of this. The assignment is to come up with ONE lesson 
topic that will yields at least ten questions whose answers can be 
compared and shared.

1) Let's talk about your high school memories.
2) Does anyone else (sic) have high school memories?
3) Can anybody else have high school memories?
4) What do you have high school memories?
5) What does he have high school memories? Ask him.
6) What do I have high school memories? Ask me.

Clearly grammar isn't one of them. But the thing that really hurts my 
sensitive artistic soul is not the grammar mistakes but the utterly 
inhuman, mechanical nature of it; how thoughtlessly and blindly it is 
put together: a lesson plan as a list of questions to be inflicted, 
as relentless and unanswerable as the hammer blows of fate at the end 
of Mahler's Ninth, yielding answers to be utterly ignored.

Yet the grammar is related to the insensitivity. This learner has a 
mechanical rule for creating questions, and without any actual 
feedback from the interlocutor, that rule just takes over. The rule 
is wrong, but it could just as well have been right; it wouldn't have 
made any difference to the quality or even the outcome of the 
interaction in class.

My child wrote "I wash my face. I brush my teeth. I have my 
breakfast. I have..." for the same reason. Because there is no one 
there to answer, the child simply uses the last sentence as the 
interactant and adds on to that. Mechanically. Because the child is 
alone.

Just as (Western) dinners are more unpredictable than (Western) 
breakfasts, sunsets are supposed to be less predictable and less 
sociable than sunrises (or so the Eastern belief goes, perhaps 
because the sun rises out of the sea here.)

When I was writing guidebook crap, I was sent out to watch the 
sunrise from the top of a mountain in Fujian Province. Not wanting to 
climb the mountain in the dark or spend the whole night up there (as 
is traditional), I decided to watch the sunset instead.

The locals were horrified. Sunset watching wasn't done. Sunrises were 
for watching. You went up in the dark or spent the night on the 
mountain, and then watched the sunrise with hundreds of other people 
and then you climbed down together and went about your business full 
of optimism and hope. A sunset left you gloomy and pessimistic with 
nowhere to go but bed. "But I LIKE going to bed. And I AM gloomy and 
pessimistic," I protested. 

"Don't do it," they insisted. "You'll be all alone." I was, too.

dk1



	


	Group: dogme
	Message: 3125
	From: sddowling
	Date: Sa Apr 12, 2003 12:21 

	Subject: Re: Sunrise, Sunset


	> Hi dk1

Two things you wrote the first in your recent message and in 
the last one.
As I work in the capital of the country that took the World 
Cup away from Korea (and Japan) last year, we too are a place 
with no street names, just numbers.
Secondly, I am a sunrise person too. Although I am miles away 
from the sea we have one of the most beautiful skies in the 
world here. All day it is great and inspiring but especially 
in the morning and you can´t help realising how lucky you 
are. Our sunset is great as the city was designed with the 
sky in mind so when the sun goes down the shadows and images 
that apear are just something to behold.

Back to teaching..
I liked the singing drill. I will tell the other teachers who 
teach children at my school. I am in the middle of writing an 
article and it is about routines. Grammar is out for me, it 
just stunts their communication, and because in a latin 
country students can translate words easily they choose more 
formal language and it sounds strange.

I find that by collocating the empty/delexicalised verbs 
get/go/make/have/do/take students can sound much more native 
speaker. I don´t know if it is the same where you are as I´m 
sure the L1 and L2 differences are certainly different/more 
compicated than my teaching context here.

I show cards with expression like.. breakfast, a nap, the 
dog for a walk, a shower, to work, the car to work, a coffee 
etc
The students have to choose the delexicalised/empty verbs and 
you find they produce much richer language instead of.. eat 
breakfast go to work arrive at work, sleep a small amount. 
etc. boring and so wierd.

I wouldn´t mind the guide book job 
Shaun


---
UOL, o melhor da Internet
http://www.uol.com.br/


	


	Group: dogme
	Message: 3126
	From: kellogg
	Date: So Apr 13, 2003 6:51 

	Subject: Carnival in an Elevator II


	(This is another long passacaglia, strongly disindicated for those with an aversion to theory or laboratory experiments.) 

Olwyn, who was one of the most thought-provoking posters in the dogme "second generation" (circa 2001) once asked if it wouldn't be nice to read a book in class once in a while, in addition to the usual diet of talk and talk-about-talk. 

Ruth, another light of our second generation, used to argue strongly for theorizing from the classroom and asked insistently about the possibility of dogmetic research. 

Since then, dogme has been a Carnival in an Elevator, with many people getting on and off, and various buttons getting pushed (and even some pushing and shoving). I'm no longer really sure if Ruth and Olwyn are still on board, or even what floor we're on. But I still think the buttons are worth pushing. 

So the other day Professor Yun Yeo-beom, who is our house phonetician, showed me how to use this software which gives you formants and information contours for spoken utterances. I was trying it out on the following model text, which my graduate class put together for a writing class on children's names: 

"My name is Seong Eun-gyeong. There are three Seongs in my family: my father, my little sister In-gyeong, and me. My mother's name is Jeong. My given name means "Capital of Mercy", and my little sister's name means "Capital of Humanity". What's the difference? I don't know! But we're very different" 

Looking at the intonation contours, I discovered that the wh-question consistently rises, at least when native speakers read the text. 

Why? For some years now, I've had to teach intonation in teacher talk, and I usually use a very simple (too simple) "rule of thumb". It goes something like this: 

Tell me about... (usually DOWN intonation) 
Wh-questions (DOWN for NEW information, e.g. "What's your name?" but UP for OLD information, e.g. "What did you say your name was?" 
Yes/no questions (usually UP) 

This is important because I think that yes/no questions, like tag-questions and "Right?" have an important reassuring function, a referring back function, and that children learn to listen for the calming influence of rising intonation. This explains why, in both Korean and English, the "What did you say?" questions refer back by rising. 

So why does that wh-question in my text RISE? On the face of it, it's a NEW information question, and it should fall. But it doesn't. 

I think that the reason it doesn't is that it's really an OLD information question. 

Widdowson suggests that textual cohesion is fundamentally dialogic (see, among other things, Practical Stylistics, OUP 1992: 39). That is, as the writer writes, he imagines a kind of alter-ego reader raising questions after every sentence. This is really what provides the link between sentences. 

So in between the sentences, Seong Eun-gyeong can hear ghostly whispers, something like this: 

"My name is Seong Eun-gyeong. (Reader: "Tell me about your family.") There are three Seongs in my family: my father, my little sister In-gyeong, and me. ("What about your mother?" My mother's name is Jeong. ("Tell me about your given name.") My given name means "Capital of Mercy", and my little sister's name means "Capital of Humanity". ("What's the difference?") What's the difference? I don't know! But we're very different" 

And of course when the reader is reading the text, the same questions, or very similar, perhaps in the form of what Vygotsky calls "verbal thought", thought that gets "short-circuited" long before it is actually operationalized for speech, occur in the reader's mind. 

So why do rhetorical questions tend to rise? Because they are really OLD information questions, spoken in response to the reader's ghost (when the writer is writing) or spoken in response to the writer's ghost (when the reader is reading)! 

So what? (DOWN) So what? (UP) Well, so I think this insight--the idea that texts are riddled with ghostly questions which provide coherent links from sentence to sentence--might offer an insight into effective text teaching. 

The traditional way (still current in Korea and China) is, of course, part to wholes. Pre-teach that vocab. Then go through the sentences one by one by one. When you have added sentence to sentence, you have "done" the text. 

The "new" way (standard non-dogmetic teaching, of the sort Fiona was complaining about a while back) is supposedly whole to parts. You start with "predicting from the title" (with the teacher eventually guiding you to the "correct" prediction) and then you confirm the prediction by comparing it with the graphic data. And then you congratulate the learners on their perspicacity by actually reading the text. Vocabulary acquisition and grammar analysis gets filled in (often literally) later. 

In one case, the teacher pre-teaching. In the second, the teacher pre-reading. But in no case the teacher co-reading. 

As soon as we imagine that the text is really riddled with ghostly questions, it becomes possible for the teacher (and of course the other learners) to read alongside the reader--to dialogize everything. Something like this: 

T: My name is Seong Eun-gyeong. (Underlines Seong, and draws just the beginnings of a family tree.) Any questions? 
Ss: How many people in your family? 
T: There are three Seongs in my family (fills in family tree but leaves mother blank). Any more questions? 
S: ... 

Of course it's very easy to switch to a learner and continue like this. Now, you might think that this property is peculiar to this text. But I'm pretty sure it's not. 

I think teachers know this instinctively, and have always known it, and that's why (if you ask me) the "traditional" Asian way of teaching reading is rather closer to a pre-method dogmetic style than the Western way. 

If you listen to teacher talk, it's riddled with rising rhetorical questions, and this is particularly true when, traditional style though not "modern style", they are going through texts line by line. These rhetorical questions do, sometimes, drown out the voice of the learners. But then, so does the "pre-reading' predictive style of Western reading. 

Of course, the Asian "intensive reading" method is not, in itself, pre-method dogme. For that I think we have to learn to get learners to voice real readers questions. How? 

Well, maybe the key is to see every text as a carnival in an elevator. Not just because the reader and the writer are strangers thrown together, strangely quite without the social distance that is normal in human interaction, and which normally separates human thought from human thought. 

But also because every text consists of a hubbub of voices, real and potential, asking different questions, rhetorical and not, and getting different answers. As soon as we do that, we find, Olwyn, that reading is really no different from any other part of the dogme lesson. 

Even in the non dogme lesson, every time we "do" a text, there are, at least, four voices at hand: author, reader, "author-in-the-teacher", and "reader-in-the-teacher". Not counting the learner! 

The grammar McNugget approach, the most extreme although not the first form of literary formalism, is simply an attempt to get all these voices to shut up. The dogme approach is, on the contrary, Carnival in an Elevator, an attempt to magnify them and answer them. 

Bakhtin says, a propos the use of rhetorical questions in Dostoevsky: 

"Someone else's words introduced into our own speech invetiably assume a new (our own) interpretation and become subject to our evaluation of them; that is, they become double-voiced. All that can vary is the inter-relationship baetween these two voides. The transmission of someone else's statement in the form of a question already leads to a clash of two intentions within a single discourse: for in so doing we not only ask a quesiton but make someone else's statement problematical. Our practical every day speech is full of other people's words: with some of them we completely merge our own voice, fogetting whose they are; others, which we take as authoritative, we use to reinforce our own words; still others, finally, we populate with our own aspirations, alien or hostile to them." (Problems of Dostoevsky's Poetics, University of Minnesota Press: 1984: 195) 

dk1



	


	Group: dogme
	Message: 3127
	From: zosia grudzinska
	Date: So Apr 13, 2003 8:05 

	Subject: Re: Maps and Legends


	> Lecturing on learner autonomy? Shouldn't you be presenting the
> subject in a more autonomous manner?

A just remark...
well, it was just a wrong choice of a word. Certainly not lecturing per se.
while on the other hand I must admit that having three hours to present the
topic is always a challenge. Taking into account that one must tread the
ground very carefully otherwise one might not get invited anymore and thus
forfeit the chance of introducing the mode of approaching teaching to more
people... on the other hands it cannot be just practical otherwise we
overlook the true meaning of the concept and let the workshop become a
presentation of "a handbook of yet another way to amuse the learners..."
It is tempting to show them how it can be done. On the other hand,
shouldn't they be provoked into thinking about the issue of autonomy (on any
of existing levels, personal, religious, national etc.) and thus work out
the ways of approaching future learners? I still haven't resolved that
question, although the participants of my workshops usually thank me for
inspiring them. But those could be only words...
Always tormented,
Zosia zosia_g@w...


	


	Group: dogme
	Message: 3128
	From: guiripoet
	Date: So Apr 13, 2003 11:37 

	Subject: learner´s view of exams


	I was just talking to Jordi, my girlfriends brother, who i 
recommended to Ih Barcelona, and he was saying that the exams he's 
doing now are ridiculous kid's stuff. They have things like 'fill in 
the correct word' (choice of three) and all the rest of these 
chorradas (= nonsense). He said that he could probably get a good 
mark choosing at random. And research shows that this is indeed the 
case. 
John MacRae told the story about how he rushed into a class a bit 
nervous one day and handed out the FCE papers, gave instructions to 
get on with it, and when the sts said, 'But John...' he wouldn't 
listen and told them they had x minutes to finish the task and no 
messing. So dutifully they did. It wasn't till he collected the 
papers that he realised he'd only given them the question sheet: 
there was no text to answer the questions on. But this wasn't the 
worst. Without the text, they'd mostly managed to pass. 
Good idea to listen to what the learners say, what? Do the exams 
that adults do in language schools really have any legitimacy? From 
my experience - asking people's opinions - no. they're just seen as 
bits of paper. Rituals to put up with. 

Steve



	


	Group: dogme
	Message: 3129
	From: guiripoet
	Date: So Apr 13, 2003 11:47 

	Subject: Re: The Tyranny of the textbook


	Yes yes, and also Tere commented that she'd noticed her listening 
improving, and never once had we used the cassette except to reco0rd 
her speaking (once we recorded me speaking about Halloween, but the 
tape came out like the voice of a ghoul, for no apparent mechanical 
reason, so we couldn't use it...). But we spend the whole 90ms of 
each class speaking English, having real conversations, in the 
context in which everybody really listens to English, and that does 
the trick (although it's not the whole story - increasing confidence 
is also key, but that also comes from the 'conversation class' style, 
ie Tere's increasingly relaxed with the practice of negotiating 
meaning in English). 

Steve
--- In dogme@yahoogroups.com, "Fiona M" <fiolima@h...> wrote:
> 
> Scott said:
> " It seemed (concluded Neil) that 
> the exposure they were getting (by listening to Neil banging on) 
> had given them that much more confidence in knowing how to fill 
> the gap or select the correct distractor - not because 
they "knew" 
> in any declarative sense, but because they'd developed 
intuitions - 
> a "feel". In fact, it seemed that, before, they tried to do these 
tests 
> by attempting to access non-existent, or poorly-filed, rules, 
with 
> the result that, sod's law style, they always opted for the wrong 
> choice in the end - a case of thinking too hard."
> 
> And this is what one of my students wrote for me, a couple of 
months ago:
> 
> "I've been studying English for the last 5 years, and I've been 
with 
> different teachers and groups and alone and with different 
methods. 
> So what I can say is that I prefer conversation class, mainly, 
> supported with some listening exercises like watching DVD films 
in 
> English, or satellite/digital TV. I do think the best way to 
learn 
> English is to practise it a lot as if you were in the country 
(this 
> way, I can learn the language like a native speaker. I mean, when 
I 
> hear or read something incorrect,it doesn't seem natural for me 
but I 
> don't know or need the grammar rule that that is based on). I 
think 
> this way you develop an instinct."
> Aha! What's that about proof and puddings?
> 
> fiona
> 
> 
> 
> 
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3130
	From: lifang67
	Date: Mo Apr 14, 2003 12:12 

	Subject: "Present" and "Lecture"


	Zosia:

I don't think Tom's was a "just" remark at all; it was a fairly 
typical NLP one-liner, one that struck very near the surface and 
ignored the substance of what you were saying.

Tom, why pounce on the word "lecture", which means roughly the same 
thing as "lesson", at least here in Asia? 

Why not focus on the word "present"? Isn't it a contradiction 
to "present" in a more autonomous manner? 

("Why do you think they call them 'lessens'?" cried the Mock 
Turtle. "You are dreadfully dull!" "How come you think they call 
them 'electures', calmly queried the NLP Mock Turtle, because of 
course NLPers do not ask why--it makes Alice defensive.) 

One of the things about this NLP game is that the rules are so simple 
almost anyone can play. Maybe this is why, rather like 
psychotherapists and scientologists, NLP has master practitioners and 
grand dragons and suchlike. When there is no enigma wrapped in the 
mystery, the keepers of the non-mystery become more important, not 
less (and therein lies a fable for DELTA/CELTA too!).

dk1

PS: 

Scott--I also think that Luke's afterthought was not at all prompted 
by an automatically generated obscenity (I think he said the 
rejoinder came during, not before, posting his afterthought). I 
thought it expressed a dislike of slogans, tattoos, snappy-comebacks, 
put-down one-liners and conciseness in general (which I rather self-
evidently share!) and a desire not to be seen to be playing that 
particular game. 

d



	


	Group: dogme
	Message: 3131
	From: guiripoet
	Date: Mo Apr 14, 2003 6:54 

	Subject: stimulus-based teaching


	Hopefully this will be a little more coherent than my last postings, 
written in the early hours of Monday morning after celebrating my 
son's birthday with copious cava and chocolate cake...

Has anyone come across 'stimulus-based teaching'? - I saw a talk by 
Tessa Woodward on this lesson format recently and it turns out to be 
easily combined with a dogme approach given the proviso that 
the 'stimulus' is relevant to the learners. It's a way of planning - 
quickly, or improvising - a class starting from what Tessa calls a 
stimulus, which could be a piece of realia, a text, a picture, a 
poem, an anecdote, anything brought in by a student, etc. To this 
you can apply 5 'categories of move': Encounter, Analyse, 
Personalise, Alter, create. 

An example is that I used it with an in-company class in a perfumery 
multinational. The encounter bit is that you, yes, encounter the 
stimulus - which could mean for example the prediction phase of a 
text-based lesson, followed by the first reading. In my case, we 
were in a conference room full of publicity boards for new launches 
of perfumes, and we chose one to look at in more detail. 

The next stage is analyse. So we looked at the big image of the 
bottle of perfume and named all the parts; this dredged up lots of 
usefula nd very specific vocab. And vague language for describing 
things when you don't know the name. Another possibility would have 
been to talk about how a new perfume is conceived and created, or 
simply manufactured, but I saved this fpor another time, since it 
would have been endless. 

Then you personalise (the order isn't fixed, you can chop and change 
the various stages). So we talked about the types of perfume we like 
and have used, etc - with another batch 'smelly' vocab, conversion of 
nouns to adjectives (woody, spicey smells...)and fun anecdotes about 
wearing pathcouli when teenagers, etc: very feely, sensuous lexis, 
memorable I thought, with one of the group bringing in a trade mag in 
Spanish and having a laugh translating ridiculous adspeak 
descriptions. 

Another stage is 'alter'. Here you're supposed to change the 
stimulus in some way - I didn't have any ideas and wanted to get to 
the creative bit, so I left this. 

We went on to create a new perfume (called a 'fragrance' in the 
trade, it seems) in pairs, then present it briefly to the class. 
This was a lot of fun too, with excellent, imaginative (even 
marketable) results and recycling the vocab previously looked at. 

Reflecting on the lesson - which went well for everyone and covered 
all bases in terms of relevance, interest, fun and (not forgetting)
language - I thought it would be interesting to try it with the 
topics brought up by students as you start the lesson. So in the 
next class with the same group, when Angels was commenting on the 
office layout, that's what we went for; the result wasn't quite as 
coherent due to my lack of experience improvising the format, but 
there are plenty of interesting things left to recycle in another 
lesson. 

Have a good Easter

Steve



	


	Group: dogme
	Message: 3132
	From: Renata Suzuki
	Date: Mo Apr 14, 2003 9:38 

	Subject: Kids stuff


	Dear everyone,
I don't know if this is out of place but please visit my
website.....www.onegreenleaf.net and let me know what you all think.
(omg, this is asking for it......)
Off to do spider diagrams with my high school sutdents....with the free
movement of my lessons I find it hard to learn all the names (kids circulate
freely to brainstorm and practice or work in small groups ). I have five
classes of 41 students and four of twenty, teaching eighteen hours a week
(this is a part-time post!!!!) That makes three hundred odd...Does anyone
have any good ideas about how to learn and remember names??
Renata


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3133
	From: Sue Murray
	Date: Mo Apr 14, 2003 10:00 

	Subject: maps and legends


	Two things especially struck me about Zosia's mails (but no chance to post till now)

Zosia referred to 'a posteriori' lesson plans. Fiona (a while back) suggested at least the option of writing retrospective lesson plans as part of courses like CELTA, and Danica's expansion on her 5 mins 34 sec experience in her methodology course supports that idea; her teacher was clearly impressed by and enthusiastic about what Danica did, and only when she had to face the fact that what she was supporting was not something which fitted in with the staunch requirement for lesson plans and paperwork under which she has to work did she 'panic' and over react. Wouldn't a solution have been to allow this teacher, who Danica says is good and open and keen to improve the teaching and training situation, the official option of a retrospective lesson plan?

It sounds as if the teachers who spoke to Zosia felt that 'a posteriori' was even more of a chore than prior, and was a pointless way of just making sure something was on record. But 'a posteriori' is far more relevant to what happens in a classroom, and meanwhile gives far more scope and space to learner autonomy - if the basis of learner autonomy is greater freedom to learn and co-create one's own learning situations.

Perhaps more useful than even retrospective LPs would be to have learners themselves have 10 or 15 minutes added on as part of every session, and they reflect on/write or draw about/make their own notes and impressions of the lesson; whatever; a personalised lesson record. This would also be of immense help to many students who, once they leave the classroom, have very little time for English. It would also encourage learners to take what they can and want from a lesson, and not expect to be 'told' what they should learn (though in my experience, few people are like that). And it would be invaluable for teachers to sometimes get a look, if sometimes some students wanted to share it. But it's probably a vanishingly impractical idea on a number of counts. Just a thought. (perhaps because it's what I do as a student, and as a teacher, and I've found quite a lot of other people use or like the 'afterglow' idea, but don't always have an opportunity to put it into practice).

The other thing that struck me was when Zosia signed herself 'always tormented'. 

no doubt it was slightly tongue in cheek, but I thought it was also heart felt - perhaps an inevitable result of Zosia clearly being a person who is able to see many different sides without judging, but faced with the necessity of decision all the same; but I generally find that when someone is open in this way, whatever the 'decision' (ie, how to deal with just 3 hours in the most effective and useful way for the people in the room), the
openess comes shining through ..... it's not so much a question of 'the right thing', but how the thing is done. Or rather, how the people in the room are treated and included. And the reactions Zosia has show that participants feel included and sympathetically treated, as well as inspired (no, I definitely do not think they are 'just words'!)

(not directly relevant, but I'm thinking of a quote from a recent Kevin Spacey interview - 'anybody worth their salt feels like a fake most of the time').

Sue






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3134
	From: Adrian Tennant
	Date: Mo Apr 14, 2003 10:15 

	Subject: Re: notions of correctness


	Hi y'all (esp. Luke)

Having just returned from HUPE Conference Croatia where I saw 1 presentation
on 'Correct English' given by a non-NEST I'd have to say "t'depends".
In this particular presentation the presenter said "You cannot start a
sentence with 'And'." And I thought, 'Why not?'.
Turning to my morning copy of the Grauniad I found 8 sentences on the front
page starting with .. 'And ...'

And, maybe I'm wrong, but notions of correctness are ......


Dr Evil



	


	Group: dogme
	Message: 3135
	From: Sue Murray
	Date: Mo Apr 14, 2003 10:37 

	Subject: Re: Kids stuff


	thanks Renata - the onegreenleaf site is beautiful, refreshing and full of
ideas - and I'm gonna pass on the address to all my primary teacher friends;
and kids tend to love nature themes, providing they're given the opportunity
to feed their sense of wonderment and discovery. Not to mention the
importance of being aware of everyday environmental issues.

good ideas about how to remember 300 names??!! I've never had more than 25
in a class, and more usually have 12-15; (for a start, as a teacher I take
names on a class to class basis, rather than cumulative - otherwise it is
surely impossible!!) it probably sounds useless, but I always make sure that
we spend a lot of the first lesson or two remembering each other's names
(various activities/games, including simple repetition and paper ball
throwing, who's left the room, who's moved chair, TPR stuff which also helps
them get used to my voice and also gives me more chance to remember who is
who! - that type of thing). And every lesson, as soon as one or two kids
arrive, one of the first things we do is say 'who's missing?' -
alternatively, even when most are there, but official lesson time has
started, we can say, 'who's late?'. After a while, they tend to take this
completely on themselves, and often write a list on the board of missing
students; and they immediately, rigorously come and rub out names as people
arrive! (It's also a nice way of making absent students present in a way!
and also they feel 'cared for' and important when they come in and see their
name on the board)

I think names are very important, and that in itself helps me remember - and
use - them, and want students to know each other's. But a lot of people
don't feel so strongly about names - or just have far too many students to
be able to remember them all!!

Sue



	


	Group: dogme
	Message: 3136
	From: Justin Ehresman
	Date: Di Apr 15, 2003 6:48 

	Subject: Re: names


	I also had classes of 35-40 in Japan... remembering names is soooo important! But if you have 300 plus and they do scramble activities, why not just give them pin-on name tags? I used cards for when they were at their desks.... you could use them too, and students take the card with them.



Justin in Berlin


==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================


---------------------------------
Do you Yahoo!?
The New Yahoo! Search - Faster. Easier. Bingo.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3137
	From: Jay Schwartz
	Date: Di Apr 15, 2003 7:39 

	Subject: Re: Kids stuff


	Sue wrote of large classes and remembering student names:

In March, I finished a set of classes (5 groups) totaling 80 students, but I only met with each class about 4 hours a week. I not only had a problem with student names, but also keeping up with the two short essays they had to write a week for me! Do the math. So yes, the effect of my inability to remember names bothers me, but I've also wondered how much better it would be socially if all the students, knew each other's names as well.

I remember reading an article many ago years about the launching of a new television show with a very large cast. They wanted the audience to become familiar with the cast members as fast as possible and were worried that the audience would lose interest due to the cognitive load of having to remember some 20 odd characters. To aid this they rewrote all the initial scripts so that every line included the name of the person it was being addressed to:

Example:

Jay: Hi Sue! So, how are you SUE?
Sue: Oh thanks for asking Jay. Actually, I'm fine JAY. Jay, what do you think about this DOGME thing.
Jay: Well SUE, I'll be honest with you SUE. You see SUE, the thing is, I like it. How about you SUE?

Get the idea? The actors thought it was silly, but apparently it worked. Now of course, I think this is certainly a fast track to making authentic communication sound like canned communication. But barring name tags (Hello! I'm ...) and seating charts, at least for awhile it might be a way for everyone to learn each other's names. When I've tried this in role plays, the students tend to get quite carried away with their improvisations and have fun with it. At least they were laughing and talking, and after all laughter is infectious.

Lastly, you could try some mnemonic strategies, but I think with 300 students, that kind of 'ups' the cognitive load considerably. And, (oh look a sentence beginning with And), I'd imagine you wouldn't want your students seeing you talking to yourself. :)

Good Luck!
- Jay





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3138
	From: halima
	Date: Di Apr 15, 2003 8:14 

	Subject: RE: Kids stuff


	Hi Sue, 

good ideas about how to remember 300 names??!! I've never had more than
25
in a class, and more usually have 12-15; (for a start, as a teacher I
take
names on a class to class basis, rather than cumulative - otherwise it
is
surely impossible!!) it probably sounds useless, but I always make sure
that
we spend a lot of the first lesson or two remembering each other's names
(various activities/games, including simple repetition and paper ball
throwing, who's left the room, who's moved chair, TPR stuff which also
helps
them get used to my voice and also gives me more chance to remember who
is
who! - that type of thing). And every lesson, as soon as one or two
kids
arrive, one of the first things we do is say 'who's missing?' -
alternatively, even when most are there, but official lesson time has
started, we can say, 'who's late?'. After a while, they tend to take
this
completely on themselves, and often write a list on the board of missing
students; and they immediately, rigorously come and rub out names as
people
arrive! (It's also a nice way of making absent students present in a
way!
and also they feel 'cared for' and important when they come in and see
their
name on the board)

I think names are very important, and that in itself helps me remember -
and
use - them, and want students to know each other's. But a lot of people
don't feel so strongly about names - or just have far too many students
to
be able to remember them all!!

Sue

I have students who are adults - English for sciences. And they already
know each other's names, but I have 30 names to remember, some are
repeated - Francisco and Ana Belen and Maria are common. This technique
helps, but I still forget some. I imagine as I am saying the names in
the first few days of class that I am touching the student, linking him
or her to a sensation of some sort. I note likenesses to other people,
for example if a girl reminds me of an actress, I think of the girl as
an actress when I am saying her name and looking at her face.sometimes
animals. (all this I do not tell them, of course, as I don't want to
embarrass anyone.) And when I forget a name, I make a little joke -
something like "of course I forgot your name you are the 3rd Francisco
this year!!" and simultaneously work out a way to distinguish this
Francisco from another one. It works well within the first 3-4 classes.
My problem is that I have these students once a week and other students
in other classes, so the process of remembering names is often harder.
But the imaginary touching while saying the name and looking at the face
helps a lot, even if not 100%.

Cheers,
Halima 












To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 3139
	From: fionnuala_darcy
	Date: Di Apr 15, 2003 2:42 

	Subject: teaching in rural India


	Has anyone any suggestions for teaching a group of villagers in 
a very remote part of the Indian Himalayas. I've been invited to 
organise the course and the co-ordinator wants to know what 
material I'd recommend. (She seems to think an adapted 
"Language in Use" would be good.) I disagree but as I haven't 
really used the dogme approach before I'm not sure how I can 
convince her. Any ideas appreciated.
Fionnuala (Berlin)
PS Hi Justin...welcome back!



	


	Group: dogme
	Message: 3140
	From: jmaguire@p...
	Date: Di Apr 15, 2003 6:23 

	Subject: Re: Maps and Legends


	Hello Zozia,

Thanks for your reply.

I{m afraid I rather pushed you into a corner with the remark. 
It was because I have been faced with the same problem and 
haven´t found a suitable solution.

One of the ways through I have tried is to have the audience do 
practical activities which lead them to think about their own 
learning. I think this is as close as we can to the goal in a 
three hour session.

Regards,

Tom

> > Lecturing on learner autonomy? Shouldn't you be presenting 
the
> > subject in a more autonomous manner?
> 
> A just remark...
> well, it was just a wrong choice of a word. Certainly not 
lecturing per se.
> while on the other hand I must admit that having three hours 
to present the
> topic is always a challenge. Taking into account that one 
must tread the
> ground very carefully otherwise one might not get invited 
anymore and thus
> forfeit the chance of introducing the mode of approaching 
teaching to more
> people... on the other hands it cannot be just practical 
otherwise we
> overlook the true meaning of the concept and let the workshop 
become a
> presentation of "a handbook of yet another way to amuse the 
learners..."
> It is tempting to show them how it can be done. On the other 
hand,
> shouldn't they be provoked into thinking about the issue of 
autonomy (on any
> of existing levels, personal, religious, national etc.) and 
thus work out
> the ways of approaching future learners? I still haven't 
resolved that
> question, although the participants of my workshops usually 
thank me for
> inspiring them. But those could be only words...
> Always tormented,
> Zosia zosia_g@w...
> 
> 
> 
> 
> ------------------------ Yahoo! Groups Sponsor ---------------
------~-->
> Make Money Online Auctions! Make $500.00 or We Will Give You 
Thirty Dollars for Trying!
> http://us.click.yahoo.com/yMx78A/fNtFAA/i5gGAA/IWOolB/TM
> --------------------------------------------------------------
-------~->
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-
unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/ 
> 
> 
>



	


	Group: dogme
	Message: 3141
	From: Brett
	Date: Di Apr 15, 2003 4:47 

	Subject: AW: teaching in rural India


	Dear Fionnuala,

If you want to try out the 'pure' approach which Scott et al advocate, then
that would imply using no coursebook and in fact no pre-set materials at
all.

It can be daunting, but you'll learn an awful lot trying. One approach
would be to practice reactive teaching before you go, perhaps, with a course
you're currently teaching. Then, simply turn up, get the conversation going
amongst the group, and reactively teach what the students manifest they
need - e.g. by pointing out the difference between their performance and
what would work in English (a minimal pairs approach), and then practising.
There are a number of practical no-fluff activities to use which cohere with
this approach in www.teaching-unplugged.com

Another approach is to negotiate the syllabus with the students from the
outset. This might be important if they (or the course co-ordinator) feel
they need a certain structure in the course. It would mean asking them on
the first day to decide what topics and language areas they would like to
learn, and then designing the course around that. It's always important to
leave a certain amount of flexibility in your plan so as to be able to react
to the emerging needs and wants of your learners as the course progresses.

As for actually going out to rural India, I'm pasting in some advice from
John Potts, who was out there last year and put together some tips which you
might find useful. He was teacher training, as opposed to teaching, so I've
excised the bits relating to preparing teachers' workshops, but what remains
you may find practical (even though he was in South India as opposed to the
Himalayas). Also, a lot of this list's regulars will probably throw their
hands in the air when reading what John recommends to take with you ;)

Hope it helps,


Brett



"Guidelines for Workshop Leaders and Trainers

Background
These guidelines have been written as part of the follow-up to a 4-week
programme of workshops I ran in South India in February-March 2002. The
workshops ranged from one to three days, in the fields of ELT teacher
training and NGO leader training. The workshops had between 10 and 25
participants; the two and three-day workshops were residential.

It was my first visit to India, and my first experience of training outside
a European context. Consequently, it was quite a learning experience for
me - some of the results can be found below. I hope you find these
guidelines helpful - and that you enjoy your time in India.


Before you leave for India

Basic practicalities
* you'll usually need to book flights well in advance
* you also need a visa (from the Indian Embassy in your country)
* you need to have a number of vaccinations in advance
* find out about the weather and temperatures you can expect at the time of
year of your visit
* read up on the country, customs, culture (etc)
* have an e-mail address that you can access from India. If you can't use
your normal provider, get another address (eg through Yahoo.com).
* don't rely on being able to use your credit card everywhere


Contact with the Training Centre
* establish an effective channel of communication with one person at the
training centre or institution, with whom you always deal: her/his name,
e-mail address, postal address, phone number, position and authority, times
when s/he can be reached etc
* negotiate and finalise the title(s), scope, target audience, size,
duration, dates etc of the workshops
* establish very clearly what technical aids and equipment you need, and
what is actually available
* send brief biographical data about yourself
* find out about the centre's computer (if it has one) - whether PC or Mac,
which software it uses etc - so that you can make compatible 3.5 inch
diskettes to take with you (see below)

Getting there
* ask the Centre to help ease your arrival - by having you met personally at
the airport, or by having a taxi & driver there to meet you; by booking you
into a hotel; by reserving a train ticket from your point of arrival to your
destination; etc
* if possible, plan to allow yourself at least two or three daysÆ
acclimatisation time between arriving in India and starting your first
workshop

What to take with you
* OHP pens (non-permanent)
* OHP transparencies (photocopier and printer-friendly ones)
* 3.5 inch diskettes of read-to-print materials, handouts, book lists etc -
make sure that these are compatible with the centreÆs system
* flexible A4 dossier files of essential master copies, book lists, lists of
web sites etc
* a few key books can be life-savers (eg an advanced learnerÆs dictionary, a
good grammar reference, a photocopiable resource book, etc). Be prepared to
leave any books behind with the neediest teachers - many earn very little
and couldnÆt hope to buy them.
* some folders of visuals - perhaps as OHTs
* name-tag labels
* dice and counters (for board games etc)
* some blu-tac and small magnets
* box of cuisenaire rods
* a small soft toy or ball
* a (pleasantly) noisy way of getting people's attention (eg a small bell)
* maps of the UK (CUP do a good one), and of your own country (as
appropriate)
* other wall charts (free from ELT publishers?) such as verb tables,
phonemes, etc
* photographs of your family, home town, current home, local scenes, tourist
sites, scenery, etc - twenty minutes showing these will work wonders!


What to leave at home
* most books - be really rigorous about what to take
* your laptop (if you have one)? Floppies are smaller and lighter, and you
wonÆt go berserk if they get dropped, lost, full of dust, damaged, power
spiked, stolen etc etc.


What to expect there
* photocopying is usually available in towns and cities, but it may be very
expensive for large groups and multiple copies. If the centre has its own
copier, check as above.
* the centre may well have its own internet connection - but see below
* internet access is widespread in towns and cities (often via Internet
CafÚs), but sometimes the connection is extremely slow, and/or you are
frequently cut off
* there may not be any air-conditioning. Fans are more common.
* be prepared for power cuts (known as load shedding) - these are sometimes
announced ahead in the newspaper, or may be regular, or may just happen...
* things will not always go according to plan - you will almost certainly
have to improvise (perhaps quite radically) at some point
* remember to respect cultural norms (eg don't point your feet towards
people, or move things such as books with your feet)
* if you are a native speaker of English, you may be the first
native-speaker trainer that the participants have met
* be prepared for a lot of questions about English as a language, and about
English-speaking culture (especially literature, society, and attitudes)
* learners in India are frequently examined in such language areas as
sentence and clause analysis, parts of speech etc, and teachers will almost
certainly expect you to have a thorough knowledge of this, and of the
relevant grammatical terminology

Some useful web sites: ELT
* British Council www.britcoun.org/
* BBC World Service www.bbc.co.uk/worldservice/learningenglish/
* CUP ELT site www. cambridge.org/elt
* DaveÆs ESL Cafe www.eslcafe.com
* Longman ELT site www.longman.com
* Macmillan ELT site www. onestopenglish.com
* OUP ELT site www. oup.com/elt

Some useful web sites: NGOS
* Indian NGOs www.indianngos.com/
* India Together www.indiatogether.org/index.htm
* Learner Associates www.learnerassociates.net/
* Net Aid http://app.netaid.org/
* The NGO Cafe www.gdrc.org/ngo/
While you are in India

Setting up
* check both the input room and the aids/equipment, preferably the day
before you start working
* especially, check that the promised equipment is a) available, b) in good
working order, and c) equipped with whatever spares are necessary (eg if
there is a whiteboard, check that there are also the proper pens, and if so
how many, etc)
* check the actual starting and finishing times, and the times and duration
of breaks and lunch
* check that someone from the centre will be present early in order to greet
and organise participants as they arrive
* check that someone from the centre will be available during the entire
workshop should you need help of any kind
* check the final details of numbers, profiles etc
* ask whether there are other workshops or events taking place parallel to
yours - you may need to stagger breaks times etc
* set up the room in a way that you feel comfortable with, and that
facilitates communication, eye-contact and some degree of flexibility (so
that pairs or small groups are easy to form)
* some participants may have had a long journey to reach the centre, and may
arrive late as a result
* some may arrive very early, as they are often dependent on public
transport timetables and may have little choice in this respect
* you may want to put up some posters on the walls (eg map of UK, verb chart
etc), or perhaps some photos


The first (half) hour
* a lot depends on how you start with any new group - so do something to
help participants to relax, get to know each other (if necessary) and you
* they may be nervous about English - speaking it (especially in front of
others and most particularly you), and/or understanding you when you speak
* try a board game (in groups of 4), or another ice-breaking speaking
activity (I put up 12 words and figures on the board, all related to me in
some way, and asked the participants - in 2s/3s - to try to guess what the
connections were. Then we had an open class session to explore the guesses:
eg the figure 5 elicited that I have 5 children, 5 siblings, 5 yearsÆ
experience, IÆve lived in India for 5 years, itÆs my fifth visit to India
etc. In fact it was my fifth day in India ... which produced laughter,
comments, questions, advice and generally a very positive affective
reaction)


Establishing real needs (and trying to meet them)
* early in the workshop (especially those lasting two days or more) set
aside 5 - 10 minutes for the participants to list their individual needs,
expectations, aims etc - what they want to get from this training
* then collect these in open session (so that everyone is aware that some
interests are shared, and some not), and write key topics up on the board
* copy these down yourself on a sheet of paper - you will need to refer back
to them
* add any topics that you want to cover - after all, you have been busy
planning!
* negotiate and establish the priorities, and thus set the agreed joint
agenda for the workshop
* try to cover as much of the list as is realistic and useful
* use your professional judgment as to how the agenda is adapted, extended,
cut etc
* be flexible, responsive and ready to compromise - but also prepared to
introduce the ideas, techniques and approaches that you have brought with
you


Running the workshop and time management
* be punctual yourself, especially after breaks
* try to keep to the announced timetable
* allow regular reflection slots within the workshop - time for the
participants (in small groups) to talk through what they have just heard,
seen or done; time for them to formulate questions; time for them to
exchange reactions, opinions etc
* it may sometimes help if they can have opportunities to speak in their
mother tongue rather than in English - it allows them a chance to relax and
takes away some of the strain of following a long workshop in a different
language
* encourage questions and questioning
* some participants may not be used to workshop roles that we take for
granted, such as working in pairs, questioning the presenter, etc
* use occasional interim summary slots - what we have done so far this
morning, what we are going to look at next, etc
* end with an overall review and summary of what has been covered and
achieved
* as a general rule, try to do heavier things in the mornings, and lighter
ones in the afternoons
* keep a notepad handy so that you can quickly scribble down issues, ideas,
problems etc as they occur during the day
* on longer residential courses, set tasks for homework


Feedback

* try to get continuous oral feedback throughout the workshop (especially if
it runs over two or more days)
* make sure that there is some organised and standardised form of written
feedback at the end
* ensure that there is sufficient time allowed for the participants to do
this
* and make sure that you see it, have time to read it, and the opportunity
to make notes as necessary
* ideally, try to have some say in the framing of the written feedback form
or questionnaire - although this may not always be possible
* act upon feedback whenever appropriate - otherwise, why bother to ask for
it?
Keeping a log or journal
* try to write up a daily record of your workshops - what you covered, what
was not covered, comments and evaluation, aims for the following day (as
appropriate), etc
* make a list of the participants' postal and e-mail addresses
* keep a folder of materials you collect while there - both from the
participants, as well as other materials (realia, press, etc)


Staying fit and healthy
* depending on the temperature, you will need to drink a lot of water
* you must also eat enough, and regularly - sometimes the heat and/or
tiredness causes a loss of appetite, and you may have to make yourself eat
* make sure that your salt intake is sufficient
* try to do some (light) physical exercise every day - a walk in the cool of
the early morning or before sunset, for example
* don't overdo things - trying to pack in a full sightseeing programme on
top of the
workshops will probably end in tears
* India can be a very demanding country - the climate, unfamiliar food, the
sheer size, the numbers, the extremes, sometimes the shocks. These can take
an emotional toll as well as a physical one - it's good to have local people
to talk to (eg the local organiser), and if possible an experienced old
hand. It is also an amazingly rewarding and generous country that will give
you back a hundredfold whatever you give to it.


Before you leave India
* organise a post-workshop review with the local organiser - this should be
a proper meeting, not just an informal chat about how it went (which will
probably occur anyway). Use the meeting to discuss the oral and written
feedback from the participants, to review the pre-workshop procedures and
suggest improvements for any future events, comment on the actual running of
your workshop(s), look to the future etc etc.
* perhaps set up further contact, follow-up, or support with the
participants and/or the centre

Some useful web sites: India
* 123Indiacom: web portal www.123india.com
* Frontline magazine www.hinduonnet.com/fline/
* India news guide www.guardian.co.uk/worldnewsguide/asia/
* Lonely Planet www.lonelyplanet.com
* OneWorld South Asia www.oneworld.net/southasia/
* Outlook India www. outlookindia.com
* Rough Guides www.roughguides.com
* The Hindu: Folio www.hinduonnet.com/folio/index.htm

(c) John Potts, 2002"



-----Ursprüngliche Nachricht-----
Von: fionnuala_darcy [mailto:applause@g...]
Gesendet: martes, 15 de abril de 2003 15:42
An: dogme@yahoogroups.com
Betreff: [dogme] teaching in rural India


Has anyone any suggestions for teaching a group of villagers in
a very remote part of the Indian Himalayas. I've been invited to
organise the course and the co-ordinator wants to know what
material I'd recommend. (She seems to think an adapted
"Language in Use" would be good.) I disagree but as I haven't
really used the dogme approach before I'm not sure how I can
convince her. Any ideas appreciated.
Fionnuala (Berlin)
PS Hi Justin...welcome back!
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	Group: dogme
	Message: 3142
	From: zosia grudzinska
	Date: Di Apr 15, 2003 7:51 

	Subject: Re: Maps and Legends


	Hello, Tom

No need to be worried...
being pushed in the corner makes one think which is why I never complain. I
like challenges (of any kind).
I guess we are travelling the same road - my latest "solution" (temporary
until something better comes by!) is to have the trainees "taste" the
meaning of the word "autonomy" through various practical activities (tags
visualising the meaning as they see it, graphic and with one word...;
linking spatially various words associated with "autonomy"... etc.). This
seems to focus their attention on grasping the concept rather than asking
questions like "what activities should I learn to become a teacher
supporting learner autonomy"...
but, as I say, it's not a finished product which would be an awful bore.
I once tried eliciting reflections based on the flashback to their own
experiences as learners and was surprised to find that some people tend to
limit their "perception of the subsequent learner" (their future students)
to fit the "one and only image" - namely, that of their memories... sounds
unbelievable, but I was getting statements like "I remember singing was such
a bore, I will never try it as a teacher"... then it was a real challenge
trying to make them step outside their skins so to say to admit others may
have different learning styles/strategies and we should try to cater for
everyone... the trainees understood perfectly well when considering theory
of pedagogy but the minute they internalised... the picture sort of zoomed
in. Have you watched a similar phenomenon?
Zosia



	


	Group: dogme
	Message: 3143
	From: zosia grudzinska
	Date: Di Apr 15, 2003 10:51 

	Subject: Re: "Present" and "Lecture"


	thanks for the reflection. Actually, I was thinking hard those last few
days, not feeling personally hurt only trying to work out the ramification
of the deepest meaning of the word "to lecture". English not being my
mother tongue I cannot always rely on my intuition - on the other hand I
love digging to the very roots of the sense of any word! And it sounds to
me as "to lecture" describes more the aim and not the mode, in this sense
being applicable also to workshops were the participants are learning by
doing. And one more thing: I can imagine a very presriptive,
teacher-centered worshop with all activities being rammed onto the
participants without asking their needs and without justifying the choice of
tasks to them; while it is perfectly possible to hold an "autonomous"
lecture by greeting the listeners: "hey there, I can tell you about this,
this and that. Which would you like me to expand upon?"
Zosia zosia_g@w...


	


	Group: dogme
	Message: 3144
	From: zosia grudzinska
	Date: Di Apr 15, 2003 10:21 

	Subject: Re: maps and legends


	Thank you, Sue, for your kind words... I do so hope I can inspire anyone in
the sense of transmitting the joy I personally feel when experiencing a true
"autonomous" episode in my classroom! And (one should never begin the
sentence with "and", as Adrian Tennant mentioned, but I was am and will
remain a rebel here) it is uncanny how you understand what I feel when
preparing for those workshops or even lessons, where I would not rob the
students of the slightest chance to exercise their autonomy while I feel
responsible (in my role of the expert, guide, a person older and more widely
read or experienced) to help them all I can. I will never resolve this
doubt satisfactorily, this feeling of walking a very thin line, of realizing
a certain dychotomy of goals and means. This seems to me the core of the
spirit of autonomy.

As to the idea of "retrospective lesson plans" - I applaud and support.
This is the kind of reflexive tool which is essential to personal and
professional development. Seen like this - namely, reporting and reflecting
on what actually has happened - absolutely. Unfortunately, what the college
red tape demands from the trainees, is a "prescribed " file of documents
including a lesson plan per se, that is the famous "number one. Checking
the register, 1 minute. Goal of the activity ... (I wonder?)".
Now what is the common practice among the trainees is to come to the lesson
with a general idea what they are going to try (OK with me) and then forget
it completely (because they usually have no time to jot anything down before
the next class begins). When the work placement is over they sit down and
write a beautiful lesson plan which rarely has anything to do with what had
happened those weeks back! That's plain cheating and I do not endorse such
practices - but in this case as in lots more I guess it's the expression of
self-preservation instinct on the part of the trainee and I absolve him/her,
while finding guilt in the soulless, rigid system. Just like with students
cheating to get a better mark in the system where it is crucial to "pass"
not to "learn".
So again the wheel goes the full circle - it would be nice to change the
structure so that the framework of training includes such "a posteriori"
reflexive reports.
As a mentor I try to ask the trainee to "devise a detailed plan" for one
lesson and then observe the deviations and changes. Here the requirement of
coming to the lesson pre-prepared serves a definite goal: to enable the
student to see how the reality can influence the best laid plans, to deal
with the necessity of changing and improvising, to experience the
flexibility demanded of a good teacher.
One of my trainees moaned when I told her very seriously that I just demand
that she brings the lesson plan beforehand (basically mentors don't care,
being aware of "how things are done"), but when we sat down to the
post-mortem she latched on to what we were doing and immediately came up
with an idea of preparing another "pre-lesson plan" which would allow for
some options and diversions and then see how it works. Which means that at
least in this one case such planning proved useful since it opened new
vistas of reflection and experiment for the trainee.
Any practice which is useful for the subject is good. Any which serves to
pamper the ego of the "mysterious them" - ministers of education, school
board directors etc. - is wrong!
Zosia Grudzinska zosia_g@w...


	


	Group: dogme
	Message: 3145
	From: Adrian Tennant
	Date: Di Apr 15, 2003 10:06 

	Subject: Re: maps and legends


	Dear Zosia,

I never said you couldn't/shouldn't start a sentence with 'And'. I said that
that was what someone said at a recent conference proving that the grammar
McNugget dept. are still trying to keep the reality dept under their
thumbs.!!!

Dr E
(Adrian)



	


	Group: dogme
	Message: 3146
	From: zosia grudzinska
	Date: Di Apr 15, 2003 8:04 

	Subject: Re: Kids stuff


	the website is phenomenal, thanks Renata for sharing...
Zosia Grudzinska zosia_g@w...

> I don't know if this is out of place but please visit my
> website.....www.onegreenleaf.net and let me know what you all think.
> (omg, this is asking for it......)



	


	Group: dogme
	Message: 3147
	From: Dimitrijevic
	Date: Do Apr 17, 2003 8:39 

	Subject: reversed roles


	Hi all!

My brilliant 12-year-old I'm teaching one-on-one has had a most wonderful
idea. She wants to be the teacher for one lesson.

It's an incredible learning opportunity for her. How do I make the most of
it? How can I help her "prepare" the lesson?

Thanks in advance,
Danica



	


	Group: dogme
	Message: 3148
	From: halima
	Date: Do Apr 17, 2003 9:14 

	Subject: RE: reversed roles


	Ask her questions. That you want to know. 
Halima 

-----Mensaje original-----
De: Dimitrijevic [mailto:dimitrijevic@b...] 
Enviado el: jueves, 17 de abril de 2003 21:39
Para: dogme@yahoogroups.com
Asunto: [dogme] reversed roles

Hi all!

My brilliant 12-year-old I'm teaching one-on-one has had a most
wonderful
idea. She wants to be the teacher for one lesson.

It's an incredible learning opportunity for her. How do I make the most
of
it? How can I help her "prepare" the lesson?

Thanks in advance,
Danica
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	Group: dogme
	Message: 3149
	From: Fiona
	Date: Fr Apr 18, 2003 12:45 

	Subject: Re: reversed roles


	Danica wrote:
> Hi all!
> 
> My brilliant 12-year-old I'm teaching one-on-one has had a most 
wonderful
> idea. She wants to be the teacher for one lesson.
> 
> It's an incredible learning opportunity for her. How do I make the 
most of
> it? How can I help her "prepare" the lesson?

Swapping roles works well with teens, and I find that my "grotty 
lads" get a major kick out of teaching me! To be honest, I just ask 
them to "Impress me!". And they do. They impress me both with what 
they're capable of linguistically and with what they're keen to take 
on. They can teach me anything that interests them, and as the brief 
is just to 'impress me', they don't usually come up with run-of-the-
mill things. I've learnt about pitbulls, pigeon-breeding, the best 
way to build a rabbit hutch (from city kids!!),how to customise a 
moped and how to grow marijuana (age 15 version); I've learnt what 
they do in social sciences at school and how the world's population 
is statistically divided (age, education, social environment), I've 
broadened my knowledge of hip hop, salsa, merengue & bachata and why 
boys "need" to fight, and I've even had a guy of 17 attempt to show 
me (and bemused classmates) that he can control his personal energy 
and make the hairs on his arms glow (!!! no comment). Preparation was 
reduced to showing them how to use a dictionary effectively, and how 
to express the images in their head in English which is accessible to 
them, rather than write pages and pages in Spanish and then 
translate, how to use pictures as props rather than a script. We did 
that by working on an example as a group - they chose the subject and 
we worked through it together. I've done this with groups and 1-2-1, 
so it does work, I promise! In my case, it has always helped the 
relationship too, as it fuzzies up the teacher-student barrier.
Go for it, and good luck!

Fiona



	


	Group: dogme
	Message: 3150
	From: Robert Haines
	Date: Fr Apr 18, 2003 4:57 

	Subject: Dogme in the Guardian


	After reading the article by Scott and Luke about Dogme in the 
Guardian today ("Dogme still able to divide ELT", 
http://education.guardian.co.uk/): I think even 'Punk Dogme' 
intimidates most teachers, especially those who cling to 'shrink-
wrapped Grammar McNuggets', whether out of ignorance, fear or 
laziness. 
It seems many teachers do a (per?)version of'Talk Dogme', i.e. they 
chat and look for ways to get out of the coursebook during class, but 
they don't usually have the language analysis skills to do 'Full 
Dogme', an extension of 'Deep Dogme'? 
How many pre-DELTA (or post-DELTA) teachers do you all know who have 
the ability to 'keep one eye on the language'while scaffolding and 
managing interaction among learners? I honestly believe one has to be 
somewhat of a language fanatic/nerd to pull off 'Full Dogme'. And I 
say that as an aspiring language nerd.

Question: Can teacher trainers (I seem to be one of them as of last 
month's training up) bring Dogme on board the CELTA? If so, would it 
really last beyond the first external assessment?

After some absence,
Rob



	


	Group: dogme
	Message: 3151
	From: Brett
	Date: Fr Apr 18, 2003 9:01 

	Subject: AW: Dogme in the Guardian


	I am experimenting with bringing reactive, materials-light teaching on board
on the CELTA that I work on at the moment, Rob.

Since you've only just got trained up, I would heartily recommend getting a
couple of courses under your belt doing it with a coursebook just like the
other trainers. First, you need to learn to walk before you can run: it's a
good idea to put reflection before enthusiasm. Also, this way would avoid
making unnecessary waves. Remember, you'll have to justify to your
colleagues and course director that it's both desirable and appropriate on
an initial training course (it could be, but for me the jury's still out
yet) but right now as a rookie you'll need to gain their trust. Going all
experimental with them is likely to raise a few eyebrows, at least, if not
generate outright resistance or hostility. You'd presumably need their
support too, rather than their skepticism.

Additionally it requires, I believe, a lot of skill and patience and
actually turns out to be lot more work for you, the trainer! More than
anything, if you intend to do such a project justice) it requires giving a
lot more support to your trainees than you (and other trainers on this list
whom I know from personal experience who will remain nameless) might be
prepared to give. Do you have the time within the course structure to
*demonstrate* the approach and relevant techniques? In such a
time-intensive course, with so much else going on and so much to absorb,
it's pretty useless *explaining* the idea of reactive, materials-light
teaching to your trainees. In my experience, they need to see it action to
make sense and see the need for it.

You questioned in your message if may pre- or even post-DELTA teachers have
the relevant language analysis skills to teach reactively and with little/no
material. The fact is that rookie teachers definitely do NOT. This is
partly why the extra support is necessary - once trainees have seen it
demonstrated, they can usually have a go and usually do quite well reacting
to obvious errors/juicy bits of language. Detailed feedback helps them to
focus on other, deeper areas of language which they missed and they can (and
do!) then build on that.

As for the materials-light approach, well, what I've done is use a
coursebook-free approach really. The material is brought in by the students
who follow a 'reading rota', with one student bringing in a text or
something they'd like to talk about in the next lesson. Trainees build the
lesson around the text or realia, so they still have something to clutch to.
We also try out dictogloss techniques and discussions with detailed language
feedback and so on to hone their reactive skills.

A couple more further words of warning. If/when you actually do have a go,
be prepared for a heavy dose of 'whinge city' from trainees. They may
stringently object and possibly hate you for taking away the safety-net of
the coursebook, and probably use this as an excuse for a tanked lesson, so
beware and be prepared. That said, it's an enormous relief when, towards
the end of course and afterwards, they see the benefit of having had some
experience teaching without a coursebook and developing the skills/schemata
they may/will need when out there teaching in the real world. In this
respect, I think it may very well last beyond the course, at least insofar
as the trainees will have the confidence to take on, say, a custom-made
in-company course for which no coursebook is either available or desirable.

Also, as I intimated before, you'll need to liaise and co-operate
significantly with tutors on such a venture, let them know what you're
doing, ensure they'll back you vis à vis the trainees etc., especially if
they're doing the regular coursebook approach. That said it makes for a
usefully and refreshingly varied course for trainees - on the one I'm
currently doing trainees get to teach coursebook-PPP lessons, coursebook-TBL
lessons, and reactive/materials light lessons in equal measure according to
the tutor they're with at the time and their preference.


Take care, and good luck


Brett




-----Ursprüngliche Nachricht-----
Von: Robert Haines [mailto:haines@n...]
Gesendet: viernes, 18 de abril de 2003 5:58
An: dogme@yahoogroups.com
Betreff: [dogme] Dogme in the Guardian


After reading the article by Scott and Luke about Dogme in the
Guardian today ("Dogme still able to divide ELT",
http://education.guardian.co.uk/): I think even 'Punk Dogme'
intimidates most teachers, especially those who cling to 'shrink-
wrapped Grammar McNuggets', whether out of ignorance, fear or
laziness.
It seems many teachers do a (per?)version of'Talk Dogme', i.e. they
chat and look for ways to get out of the coursebook during class, but
they don't usually have the language analysis skills to do 'Full
Dogme', an extension of 'Deep Dogme'?
How many pre-DELTA (or post-DELTA) teachers do you all know who have
the ability to 'keep one eye on the language'while scaffolding and
managing interaction among learners? I honestly believe one has to be
somewhat of a language fanatic/nerd to pull off 'Full Dogme'. And I
say that as an aspiring language nerd.

Question: Can teacher trainers (I seem to be one of them as of last
month's training up) bring Dogme on board the CELTA? If so, would it
really last beyond the first external assessment?

After some absence,
Rob



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com

Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 3152
	From: Fiona M
	Date: Fr Apr 18, 2003 9:25 

	Subject: Re: Dogme in the Guardian


	The complete URL for the article is http://education.guardian.co.uk/tefl/story/0,5500,937984,00.html

Thanks, Rob,

Fiona
----- Original Message ----- 
From: Robert Haines 
To: dogme@yahoogroups.com 
Sent: Friday, April 18, 2003 4:57 AM
Subject: [dogme] Dogme in the Guardian


After reading the article by Scott and Luke about Dogme in the 
Guardian today ("Dogme still able to divide ELT", 
http://education.guardian.co.uk/): I think even 'Punk Dogme' 
intimidates most teachers, especially those who cling to 'shrink-
wrapped Grammar McNuggets', whether out of ignorance, fear or 
laziness. 
It seems many teachers do a (per?)version of'Talk Dogme', i.e. they 
chat and look for ways to get out of the coursebook during class, but 
they don't usually have the language analysis skills to do 'Full 
Dogme', an extension of 'Deep Dogme'? 
How many pre-DELTA (or post-DELTA) teachers do you all know who have 
the ability to 'keep one eye on the language'while scaffolding and 
managing interaction among learners? I honestly believe one has to be 
somewhat of a language fanatic/nerd to pull off 'Full Dogme'. And I 
say that as an aspiring language nerd.

Question: Can teacher trainers (I seem to be one of them as of last 
month's training up) bring Dogme on board the CELTA? If so, would it 
really last beyond the first external assessment?

After some absence,
Rob
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	Group: dogme
	Message: 3153
	From: will mcculloch
	Date: Fr Apr 18, 2003 11:46 

	Subject: Expanding Vocabulary


	Hi,

Today I learned a new word…dogme…..mmmm…interesting , I thought, 
wonder what that means?…

…so I read about it in association with some other words that I 
already "knew" and after a very short while something seemed to make 
sense. I think it's a nice, strange sort of word – and if a group of 
students asked me to explain it to them, I reckon I could do a pretty 
decent job. The great thing, though, is that after I'd done that, 
there'd be a fair chance that some of them would be able to use it 
themselves. Maybe with good grammar, maybe without….but really, is 
that so so so important?….can't all that correct stuff be encouraged 
to develop a little later?….isn't the main thing now to let them know 
what dogme means? ….so that the chances of them being able to 
communicate it to others can go up? And , maybe, if they get used to 
confidently improving their communication skills through a more 
rapidly increasing vocabulary, maybe it'll be easier to teach them 
correct grammar later anyway? Maybe, maybe, maybe.

Some of the group might be interested in a new word like dogme, some 
of them might not .....but I think it's up to the individual to 
decide whether or not to learn it - or let it slide immediately down 
a short forgetting curve. Personally though, I think the percentage 
wanting to learn dogme would be pretty high – and I base this on two 
things – intuition and experience. 

Intuition tells me many language learners ( especially adults or 
especially children?) would think of "dogme" as an interesting 
concept - and would therefore want to learn it. Of course, having 
only known about dogme for a few hours, I haven't tested this feeling 
yet. (but I expect I will).

What I do know about with more certainty are experiences - and in 
particular those I had at what many have described as "!!!!!the worst 
language school in the world!!!!!!" in Hamburg, Germany – The first 
lesson that I ever gave was there in 1996 - I had no teaching 
experience, no training, no German and…unfortunately…I was suddenly 
faced with seven very angry women with about seventy words of English 
between them. I'd been expecting to give a conversational class to 
the group of intermediate students that I'd been promised – they'd 
been expecting the experienced bi-lingual teacher that they'd been 
promised. It was tricky situation for everyone… and definitely time 
to improvise – or leave. 

The lesson went surprisingly well and I somehow managed to find out a 
lot about my students – while they somehow managed to find out a bit 
about me. They started to learn a lot of new words and I started to 
learn what a truly awful school I had joined. They didn't kill me - 
which was to their credit under the circumstances. Unbelievably, they 
even said thank you at the end of the lesson. They were obviously 
reasonably happy after a shaky start – and promised to practice their 
new words before the next lesson. They were very keen ... ( and what 
else were they going to learn from me? grammar? then? now?)

It really was an amazingly bad school - that had always promised one 
set of expectations ( organized professionalism) to prospective 
students and then delivered another (disorganised unprofessionalism). 
The sad thing was it could have been one of the best schools in the 
world. The problem (to me) seemed not to be the lack 
of "professionalism" - but the selling of false expectations. A few 
of the unqualified teachers I met in my short time there are among 
the best that I have come across in six years of teaching…. - and 
some of the students among the most satisfied. Anyway, the place has 
gone now - the owner has apparently done a runner with the money, 
leaving a lot of unhappy students being owed a lot of maybe happy 
lessons.

After a few weeks at what was " Cole's School of English" I was 
offered the dubious privilege of meeting prospective students. The 
job was to evaluate their level and offer them a place in a suitable 
group. This, I thought, was going to be difficult! They came 
expecting the traditional professionalism promised by glossy 
brochures - and unfortunately I couldn't offer that to them. In fact, 
I expected to be sending a lot of people away without offering them 
anything – and then to be sacked within days. Anyway, instead of 
making them ridiculous promises, I asked them what they really wanted 
to learn, and with what sort of group etc. After a while they opened 
up – and I was both surprised and delighted to hear their message – 
which was both loud and clear.

1. They wanted to improve their understanding.
2. They wanted to talk more.
3. They sort of thought it was necessary to learn grammar – but 
weren't that keen on the idea of spending all their time doing 
exercises. A few exercises, yes - but not too many please.

In a way this was lucky, in that I could offer these people something 
worthwhile. The school attracted an interesting group of characters – 
but qualified teachers with a knowledge of grammar were few and far 
between. So what did the prospective students think about joining a 
group that mainly focused on conversation – and often just met up in 
the pub with a funny, strange surfer from Australia – or a funny, 
strange girl from Dublin? To my surprise a lot of them liked the 
idea, and quite a few insisted on it.

Were these adult students seriously motivated to learn? Yes
Did they learn a lot from these wonderful people? Yes.
More than in an average, traditional school setting? Maybe.

Everything in a learning situation always seems to depends on the 
quality of the "teachers" 
( whether qualified or not) and the dynamic they manage to create – 
how they interact, motivate etc under different circumstances. The 
best language teachers (to me) are those able to provide their 
students with some basic grammar instruction when necessary – and 
otherwise just help create a lot of interesting interaction about 
this and that. Some structure – together with the ability to know 
when to say goodbye to that structure and tune into individuals.

Isn't it more important to expand understanding and encourage 
communication? 
To give repeated exposures to wanted new words in interesting ways?
To motivate students to develop a curiosity for the language outside 
of the classroom? 
And for everyone to enjoy the process with a bit of mutual respect 
for each other?

Or …

Is it better to have a very rigid structured course rammed into them 
by an uninspired teacher who has the misfortune of repeating the same 
thing for the umpteenth time whilst trying to muster up a bit of 
enthusiasm? I think not. 

Too much structure seems to stifle the spirit of all involved…but, 
without a doubt, it's a good idea to have some available. The 
question is … when and how much?. Some teachers can naturally find 
the right balance, others can't. Those who can tend to love their 
teaching experiences and give great amounts of help to a lot of 
happy, motivated students. Those who can't might just do themselves 
and everyone else a favour by doing a different job.

Anyway, to cut a longish story shorter, these early teaching 
experiences/observations somehow got me ridiculously interested into 
researching vocabulary learning techniques - and then trying to 
develop some resources. Students, when asked, seem to both need and 
want a resource which can act as a positive focal point for their 
vocabulary. Something to help them have the freedom to develop their 
own chosen words in their own chosen way, whenever they want. A 
resource that lets them be creative, go in their own direction, and 
make repeated associations with other words/ideas that are 
individually interesting to them.

After a long time, my latest – ( and definitely last) attempt to 
create such a resource - is called 
"Word Surfing" (WS) – and I'm now letting it fly around the 
internet a bit. Hopefully it will help some people. The original idea 
was aimed at helping adult learners of English – but the resource is 
now being adapted for different age group learners of all languages. 

The concept …

1. allows students to create an individual focal point for 
personally chosen new words.
2. encourages them to discover and use any strategy that is most 
suited to their own learning style – and then to use one strategy 
that works for virtually all students – writing words down and 
attempting to use them.
3. gives each individual the flexibility to work at their own 
pace doing as little or as much development as they desire.
4. aims to keep motivation high by continually demonstrating 
proven improvement.

The method is based on the results of academic research and focuses 
on vocabulary development, usage and fluency. It is designed to be a 
complementary resource that helps individual students to make better 
use of all other learning opportunities. The idea itself is simple 
and it's most obvious advantages can be appreciated shortly after 
being introduced to the method - which stems from two main 
observations.

1. Language learners are naturally very motivated to improve 
their vocabulary as they realize it is fundamental to the learning 
process.
2. Almost all of them are also frustrated by the process because 
they aren't aware of any sensible learning strategy that can keep 
their motivation high by proving their own progress.

The typical situation seems to be that students put a great deal of 
emphasis on vocabulary development during the early stages – but then 
almost abandon this activity because the traditional method of 
learning lists of translations has serious drawbacks. This method may 
be the most sensible way to acquire the first few words – but it's 
efficiency and enjoyment quickly diminish. For most students it soon 
becomes a repetitive, tiring series of memory exercises –which seems 
to have little positive impact on language skills. 

Understandably, under the circumstances, the vast majority 
drastically reduce their effort into learning new words – and, 
instead, mostly rely on passive acquisition as they go along. They do 
try a range of good techniques from time to time ( card systems/ 
exercise books etc) but their frustration, however, tends to remain. 
Their new words are typically jotted down here , there and 
everywhere – and can tend to be forgotten due to the lack of any 
systematic learning opportunity. 
Word Surfing, basically, is an attempt to introduce a more positive, 
wider-ranging and useful opportunity into the vocabulary acquisition 
process – and help students overcome their frustrations. It aims to 
both develop good habits (e.g. proper dictionary use/sentence 
production) and raise motivation levels. I also think that such a 
method can have a positive impact on overall language learning 
efficiency – and am now interested in investigating the relationship 
between vocabulary acquisition, grammar instruction and overall 
language learning efficiency/enjoyment

WS will, I hope, be of particular interest to Dogme contributors as 
it aims to encourage the individual students to be exactly that – 
individuals - hopefully within a positive, creative learning 
environment.

If you would like to receive a short presentation copy of Word 
Surfing - either by e-mail or post.- please let me know. And if you 
know of any organizations who might like to run pilot schemes – 
again, please let me know!

Ok, Happy Easter etc etc will



	


	Group: dogme
	Message: 3154
	From: kellogg
	Date: Sa Apr 19, 2003 2:57 

	Subject: Metonymy and an Offer They Can Refuse


	Dear Will: 

Well, I might be interested if I could see an example. But as it is, all you have is a name (Word Surfing) and a description of the miraculous effects of the method and its superiority over methods which learners naturally use. This has the effect of arousing at least as much suspicion as curiosity, but if you post us an example we can take it from there. 

Let me post an example of vocabulary learning that really doesn't look at all like vocabulary learning. Outside my window, the teachers at the attached elementary school are having a fine arts class. 

As soon as I walked in the rear gate, I thought this was a bad place for it. There's a water wheel, and a pond, and some carp--and the cherry blossoms are torrential today, with floating islands of them from last night's dowpour. It's quite charming, and the wheel is in full motion. But it's very difficult to draw--the water, the wheel, the motion! 

John Constable, who is one of the most famous of English realist painters, was the son of a mill owner, and spent his whole life painting water wheels. When he died, his brother said at his funeral that he was the one man in England who could paint a water wheel that would actually go ROUND. 

What he meant was that other painters were more interested in painting the water in the wheel, for which you need a view that includes both the 'roundess" of the wheel (in profile, from the side) and the "flatness" of the wheel (that is, its thickness, from the front, showing the water cascading from step to step along the rim of the wheel). 

That is what poets and painters like. But John Constable wanted a water wheel that a miller could look at and copy, and make his own mill from. So John Constable's water wheels tend to be very round, seen in profile, from the side. Almost like an industrial drawing! 

Vygotsky says that when school children draw, they do so from memory, and not from sight. Even if the child's mother is sitting right there, the child knows better than to be distracted by the mother's face. The child will focus on some attribute (sometimes not even a visible one--I have seen children starting to draw by drawing money in pockets, or keys in purses). That attribute becomes a metonym for the whole object. 

Their memories may work the same way, at least at school age. Vygotsky tells how, if you ask them to describe a snail or define a grandmother, they will tell you some attribute (they are slow, or she is soft). The adjective becomes a metonymic for the noun. 

The pictures that the children are doing down below, outside my window, where they are looking at the wheel (mostly from the front, it has to be said) are Constable wheels. They are drawing the wheel from side--not the way they see it, but the way it turns. 

Why? Vygotsky says that it's because the children are not really drawing at all. They are engaged in the pre-history of writing (Mind in Society 1986: Harvard, pp. 105-119). They are creating symbols. 

These symbols are not yet arbitrary, as they must be if the child is going to portray phonology and even syntax. They are metonymic--based on isolating some attribute and attaching the meaning of the word to them. 

Maybe this is why children are so fond of onamatopoeia in lessons? Maybe it's why they are so good at gestures (including gestures coupled with "symbolic" objects, like those little dolls that Fiona was talking about, whatdoyoucall'ems)? 

Or maybe this metonymic stage is part of ALL vocabulary learning, even adult vocabulary learning. For example, the other day I learned the Korean word for dragonfly (because it is spring here). It sounds like the name of a character in Rushdie's novel, the Satanic Verses, who turns into a dragonlike Satan (Saladin Chamcha). 

As I was thinking sadly how completely idiosyncratic, non-generalizeable and even non-transferable this method of remembering vocabulary was (and thus how non-marketable), it occurred to me that it obeyed a general pattern of intonation that seems to apply to almost all insects and even most small animals in Korean. 

ChamCHAri 
BaekJJANGi 
KalPENGi 
KyeGUri 

Here IS something generalizeable, and non-idiosyncratic, and teachable--and maybe even marketable. But the problem is that it's too abstract to be much help when you are faced with a dragonfly. I think maybe the kids are right (and also the notecard makers and maybe even the listmakers, although notecards provide more idiosyncratic information). You are better off with metonymy. 

dk1 

PS: Oh, a status report on the Siguaro Club, who are finishing up their first book next week. We got an offer from my colleague upstairs, who is producing a global coursebook called World Kids, to contribute the stories for worldwide marketing alongside their coursebook. 

Actually, World Kids is all right, as global coursebooks go. It has world music tunes, and games from different countries. And it isn't produced by a multi-national corporation but instead by a public school district near Vancouver in British Columbia with assistance from UNICEF. 

But it does have a ruthlessly formalistic syllabus. Every unit is built around Question-Answer, and linked to a grammar McNugget: "Do you have any water?" 
"Yes, I do." No interaction goes on longer than two lines. And the interactions are all absolutely interchangeable. 

Northrup Frye's students were supposed to have argued that since every plot is really about the loss and regain of identity, all novels have either this shape "V" or this shape "^". That sounds strange, but every interaction in World Kids has the shape ><. 

Although each is presented in a different country, there is no particular connection between the formalistic syllabus and the cultural content; there is no particular reason why you need to be in Saudi Arabia in order to ask what time it is. 

I thought the offer to "go global" would attract the Siguaro Club, who are mostly kids from fairly poor famlies (Se-yeon recently had to sell her camera in order to go on holiday with her class, and came back with very charming drawings, but no photos). I thought it might motivate them. So I explained the idea enthusiastically. 

They were initially entranced, but then I explained that they would have to insert the "grammar McNugget" into the story and repeat it as much as possible. I showed them an example of how this could be done, with a character going here there and everywhere in one of the stories asking for water. The enthusiasm in their eyes began to dim. 

"You mean do grammar and then story?" 

"No, we put the grammar into the story." 

"But if it doesn't go?" 

"We make it go." 

I saw we weren't getting anywhere, so we concentrated on the activities for a while--making a rain stick out of an old box of Pringles, and a Mancala set from an egg carton. At the end of the session they said that they would rather not do World Kids stories--they wanted their own book. 

Even if it's not publishable? Yes, even then. I'm not sure they would have said this at the beginning of the project, but we are getting near the end, and nobody wants to change. 

d

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3155
	From: willmcculloch
	Date: Sa Apr 19, 2003 10:31 

	Subject: Re: Metonymy and an Offer They Can Refuse


	Deer u, 

High, dogme is interesting. My first reply from a being with a letter 
but no name.You could be a man, or a woman, or a highly talented 
monkey nibbling away on a banana of deception. All of which is 
perfectly fine.Who needs names anyway?

Word Surfing is just an idea ,and maybe it'll help a few people. I 
hope so. Sorry to disappoint you but it doesn't offer any miracles or 
claim any superiority over the methods that learners naturally use. 
It just offers an alternative/additional opportunity that might help 
a few of those learners make the most of those natural methods. It's 
a complementary, co-operative resource – not a competitive one.

All I can do at the moment is offer to show it to people so that they 
can decide for themselves what to do with it. If someone wants to try 
it – fine. If they don't – also fine.

By the way, your drawing stories reminded me of Exupery's little 
prince -= and as for those kids from World Kids, good on them.

All the best etc etc

Will

p.s I've sent a basic presentation of the Word Surfing idea directly 
to your e-mail address (it's not allowed on this site ) –and any 
feedback would be greatly appreciated. Cheers.



dogme@yahoogroups.com, "kellogg" <kellogg@n...> wrote:
> Dear Will:
> 
> Well, I might be interested if I could see an example. But as it 
is, all you have is a name (Word Surfing) and a description of the 
miraculous effects of the method and its superiority over methods 
which learners naturally use. This has the effect of arousing at 
least as much suspicion as curiosity, but if you post us an example 
we can take it from there.
> 
> Let me post an example of vocabulary learning that really doesn't 
look at all like vocabulary learning. Outside my window, the teachers 
at the attached elementary school are having a fine arts class.
> 
> As soon as I walked in the rear gate, I thought this was a bad 
place for it. There's a water wheel, and a pond, and some carp--and 
the cherry blossoms are torrential today, with floating islands of 
them from last night's dowpour. It's quite charming, and the wheel 
is in full motion. But it's very difficult to draw--the water, the 
wheel, the motion!
> 
> John Constable, who is one of the most famous of English realist 
painters, was the son of a mill owner, and spent his whole life 
painting water wheels. When he died, his brother said at his funeral 
that he was the one man in England who could paint a water wheel that 
would actually go ROUND.
> 
> What he meant was that other painters were more interested in 
painting the water in the wheel, for which you need a view that 
includes both the 'roundess" of the wheel (in profile, from the side) 
and the "flatness" of the wheel (that is, its thickness, from the 
front, showing the water cascading from step to step along the rim of 
the wheel).
> 
> That is what poets and painters like. But John Constable wanted a 
water wheel that a miller could look at and copy, and make his own 
mill from. So John Constable's water wheels tend to be very round, 
seen in profile, from the side. Almost like an industrial drawing!
> 
> Vygotsky says that when school children draw, they do so from 
memory, and not from sight. Even if the child's mother is sitting 
right there, the child knows better than to be distracted by the 
mother's face. The child will focus on some attribute (sometimes not 
even a visible one--I have seen children starting to draw by drawing 
money in pockets, or keys in purses). That attribute becomes a 
metonym for the whole object.
> 
> Their memories may work the same way, at least at school age. 
Vygotsky tells how, if you ask them to describe a snail or define a 
grandmother, they will tell you some attribute (they are slow, or she 
is soft). The adjective becomes a metonymic for the noun.
> 
> The pictures that the children are doing down below, outside my 
window, where they are looking at the wheel (mostly from the front, 
it has to be said) are Constable wheels. They are drawing the wheel 
from side--not the way they see it, but the way it turns.
> 
> Why? Vygotsky says that it's because the children are not really 
drawing at all. They are engaged in the pre-history of writing (Mind 
in Society 1986: Harvard, pp. 105-119). They are creating symbols.
> 
> These symbols are not yet arbitrary, as they must be if the child 
is going to portray phonology and even syntax. They are metonymic--
based on isolating some attribute and attaching the meaning of the 
word to them.
> 
> Maybe this is why children are so fond of onamatopoeia in lessons? 
Maybe it's why they are so good at gestures (including gestures 
coupled with "symbolic" objects, like those little dolls that Fiona 
was talking about, whatdoyoucall'ems)?
> 
> Or maybe this metonymic stage is part of ALL vocabulary learning, 
even adult vocabulary learning. For example, the other day I learned 
the Korean word for dragonfly (because it is spring here). It sounds 
like the name of a character in Rushdie's novel, the Satanic Verses, 
who turns into a dragonlike Satan (Saladin Chamcha). 
> 
> As I was thinking sadly how completely idiosyncratic, non-
generalizeable and even non-transferable this method of remembering 
vocabulary was (and thus how non-marketable), it occurred to me that 
it obeyed a general pattern of intonation that seems to apply to 
almost all insects and even most small animals in Korean.
> 
> ChamCHAri
> BaekJJANGi
> KalPENGi
> KyeGUri
> 
> Here IS something generalizeable, and non-idiosyncratic, and 
teachable--and maybe even marketable. But the problem is that it's 
too abstract to be much help when you are faced with a dragonfly. I 
think maybe the kids are right (and also the notecard makers and 
maybe even the listmakers, although notecards provide more 
idiosyncratic information). You are better off with metonymy.
> 
> dk1
> 
> PS: Oh, a status report on the Siguaro Club, who are finishing up 
their first book next week. We got an offer from my colleague 
upstairs, who is producing a global coursebook called World Kids, to 
contribute the stories for worldwide marketing alongside their 
coursebook.
> 
> Actually, World Kids is all right, as global coursebooks go. It has 
world music tunes, and games from different countries. And it isn't 
produced by a multi-national corporation but instead by a public 
school district near Vancouver in British Columbia with assistance 
from UNICEF. 
> 
> But it does have a ruthlessly formalistic syllabus. Every unit is 
built around Question-Answer, and linked to a grammar McNugget: "Do 
you have any water?" 
> "Yes, I do." No interaction goes on longer than two lines. And the 
interactions are all absolutely interchangeable.
> 
> Northrup Frye's students were supposed to have argued that since 
every plot is really about the loss and regain of identity, all 
novels have either this shape "V" or this shape "^". That sounds 
strange, but every interaction in World Kids has the shape ><.
> 
> Although each is presented in a different country, there is no 
particular connection between the formalistic syllabus and the 
cultural content; there is no particular reason why you need to be in 
Saudi Arabia in order to ask what time it is.
> 
> I thought the offer to "go global" would attract the Siguaro Club, 
who are mostly kids from fairly poor famlies (Se-yeon recently had to 
sell her camera in order to go on holiday with her class, and came 
back with very charming drawings, but no photos). I thought it might 
motivate them. So I explained the idea enthusiastically.
> 
> They were initially entranced, but then I explained that they would 
have to insert the "grammar McNugget" into the story and repeat it as 
much as possible. I showed them an example of how this could be done, 
with a character going here there and everywhere in one of the 
stories asking for water. The enthusiasm in their eyes began to dim.
> 
> "You mean do grammar and then story?"
> 
> "No, we put the grammar into the story."
> 
> "But if it doesn't go?"
> 
> "We make it go."
> 
> I saw we weren't getting anywhere, so we concentrated on the 
activities for a while--making a rain stick out of an old box of 
Pringles, and a Mancala set from an egg carton. At the end of the 
session they said that they would rather not do World Kids stories--
they wanted their own book.
> 
> Even if it's not publishable? Yes, even then. I'm not sure they 
would have said this at the beginning of the project, but we are 
getting near the end, and nobody wants to change.
> 
> d
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3156
	From: Fiona M
	Date: Sa Apr 19, 2003 11:38 

	Subject: Re: Metonymy and an Offer They Can Refuse


	dk, 
your thing about Mr Vygotsky and kids' drawing is curious. Especially the bit about pre-writing. I mean, my own kids are small, 3 and 6, one is in the learning to draw phase, one is learning to write - or to form letters. But I don't agree that drawing is pre-writing. Drawing, and speaking and vocabulary and most other skills in early life seem to me to be about negotiating life, express exerience, and about being able to do New Things. No, they don't use their memories, they use their imagination to express their world, they draw what they identify as dinosaurs and sharks as soon as a "portrait" of their father. A portrait of their father is as likely to be an image of a large nose surrounded by a circle to indicate face, with a couple of dots and a line for a mouth, because their father is a relationship, a voice (a large nose) and a hug or two if they're lucky, not an anatomical, 3D figure-object. My younger son regularly draws figures with tummies, bottoms, chins, and all the other important parts of infant anatomy all crowded onto the front of one oblong - it's HIS world, it's HIS picture. Fine Arts students study anatomy, muscular structure, as adults don't just draw or paint what they see either - eyes and memories are as unreliable as imaginations, maybe more so - does your imagination let you down? A child has no need to replicate colours in their images, they draw from emotion, from how they feel about things. And they speak and learn vocabulary to express themselves in much the same way, until they are around 7 or 8. They will learn the names of those dinosaurs, Spiderman's enemies, 20 different Beyblades or Pokemons, the names of monuments (in my house my newly-6 year old is dotting his conversation with the "Coliseo de Roma" , Lake Titicaca, the Blue Mosque, Big Ben, the Eiffel Tower, the Cathdral of Santiago de Compostela....) before they sort out their irregular verbs in L1. It's all about imagination - forget memory - yes, onomatopoeia, but also colours, knowledge power and survival in their environment. And learning to write is an extension of drawing, I'd say, not vice versa, letters are shapes "Mummy, can you draw me my name, please?" and this gives them another skill and more gold stars or smiley faces, plus it helps unlock the treasure stores to be found in books, stories, Harry Potter or whatever.

Memory is a fundamentally adult concept, or rather it takes on a different shade as we hit post-twenty odd. Small children are hard put to remember what they had for lunch, or what they did last week (though they remember exactly who accidentally flushed the plastic tiger down the toilet- emotional involvement), teens can't be bothered to write a composition on their childhood as nostalgia is a Boring Drag, whereas how many of you Grown-Ups have had that conversation about the TV programmes you used to watch as a kid in black and white? What you used to get up to at weekends at university? Anecdotes from your military service? (Delete as appropriate).

This is where the theoreticians leave me cold, you see, the "where it's coming from" thing. Or even "why/how it's coming". Does it really help? In the classroom, I need to know what will work and what won't, and where to take it - look forward at the time (though not too closely before it starts to happen), look backwards afterwards. Hence my distrust of rigid class plans, my inclination towards retrospective plans (oh that went well, where did it go? how could I have helped it better? - not anticipation based on interesting theories). If I was writing coursebooks, OK, but I ain't. Not yet ;-) !

Any of this coherent?

Fiona


----- Original Message ----- 
From: kellogg 
To: dogme@yahoogroups.com 
Sent: Saturday, April 19, 2003 2:57 AM
Subject: [dogme] Metonymy and an Offer They Can Refuse


Dear Will: 

Well, I might be interested if I could see an example. But as it is, all you have is a name (Word Surfing) and a description of the miraculous effects of the method and its superiority over methods which learners naturally use. This has the effect of arousing at least as much suspicion as curiosity, but if you post us an example we can take it from there. 

Let me post an example of vocabulary learning that really doesn't look at all like vocabulary learning. Outside my window, the teachers at the attached elementary school are having a fine arts class. 

As soon as I walked in the rear gate, I thought this was a bad place for it. There's a water wheel, and a pond, and some carp--and the cherry blossoms are torrential today, with floating islands of them from last night's dowpour. It's quite charming, and the wheel is in full motion. But it's very difficult to draw--the water, the wheel, the motion! 

John Constable, who is one of the most famous of English realist painters, was the son of a mill owner, and spent his whole life painting water wheels. When he died, his brother said at his funeral that he was the one man in England who could paint a water wheel that would actually go ROUND. 

What he meant was that other painters were more interested in painting the water in the wheel, for which you need a view that includes both the 'roundess" of the wheel (in profile, from the side) and the "flatness" of the wheel (that is, its thickness, from the front, showing the water cascading from step to step along the rim of the wheel). 

That is what poets and painters like. But John Constable wanted a water wheel that a miller could look at and copy, and make his own mill from. So John Constable's water wheels tend to be very round, seen in profile, from the side. Almost like an industrial drawing! 

Vygotsky says that when school children draw, they do so from memory, and not from sight. Even if the child's mother is sitting right there, the child knows better than to be distracted by the mother's face. The child will focus on some attribute (sometimes not even a visible one--I have seen children starting to draw by drawing money in pockets, or keys in purses). That attribute becomes a metonym for the whole object. 

Their memories may work the same way, at least at school age. Vygotsky tells how, if you ask them to describe a snail or define a grandmother, they will tell you some attribute (they are slow, or she is soft). The adjective becomes a metonymic for the noun. 

The pictures that the children are doing down below, outside my window, where they are looking at the wheel (mostly from the front, it has to be said) are Constable wheels. They are drawing the wheel from side--not the way they see it, but the way it turns. 

Why? Vygotsky says that it's because the children are not really drawing at all. They are engaged in the pre-history of writing (Mind in Society 1986: Harvard, pp. 105-119). They are creating symbols. 

These symbols are not yet arbitrary, as they must be if the child is going to portray phonology and even syntax. They are metonymic--based on isolating some attribute and attaching the meaning of the word to them. 

Maybe this is why children are so fond of onamatopoeia in lessons? Maybe it's why they are so good at gestures (including gestures coupled with "symbolic" objects, like those little dolls that Fiona was talking about, whatdoyoucall'ems)? 

Or maybe this metonymic stage is part of ALL vocabulary learning, even adult vocabulary learning. For example, the other day I learned the Korean word for dragonfly (because it is spring here). It sounds like the name of a character in Rushdie's novel, the Satanic Verses, who turns into a dragonlike Satan (Saladin Chamcha). 

As I was thinking sadly how completely idiosyncratic, non-generalizeable and even non-transferable this method of remembering vocabulary was (and thus how non-marketable), it occurred to me that it obeyed a general pattern of intonation that seems to apply to almost all insects and even most small animals in Korean. 

ChamCHAri 
BaekJJANGi 
KalPENGi 
KyeGUri 

Here IS something generalizeable, and non-idiosyncratic, and teachable--and maybe even marketable. But the problem is that it's too abstract to be much help when you are faced with a dragonfly. I think maybe the kids are right (and also the notecard makers and maybe even the listmakers, although notecards provide more idiosyncratic information). You are better off with metonymy. 

dk1 

PS: Oh, a status report on the Siguaro Club, who are finishing up their first book next week. We got an offer from my colleague upstairs, who is producing a global coursebook called World Kids, to contribute the stories for worldwide marketing alongside their coursebook. 

Actually, World Kids is all right, as global coursebooks go. It has world music tunes, and games from different countries. And it isn't produced by a multi-national corporation but instead by a public school district near Vancouver in British Columbia with assistance from UNICEF. 

But it does have a ruthlessly formalistic syllabus. Every unit is built around Question-Answer, and linked to a grammar McNugget: "Do you have any water?" 
"Yes, I do." No interaction goes on longer than two lines. And the interactions are all absolutely interchangeable. 

Northrup Frye's students were supposed to have argued that since every plot is really about the loss and regain of identity, all novels have either this shape "V" or this shape "^". That sounds strange, but every interaction in World Kids has the shape ><. 

Although each is presented in a different country, there is no particular connection between the formalistic syllabus and the cultural content; there is no particular reason why you need to be in Saudi Arabia in order to ask what time it is. 

I thought the offer to "go global" would attract the Siguaro Club, who are mostly kids from fairly poor famlies (Se-yeon recently had to sell her camera in order to go on holiday with her class, and came back with very charming drawings, but no photos). I thought it might motivate them. So I explained the idea enthusiastically. 

They were initially entranced, but then I explained that they would have to insert the "grammar McNugget" into the story and repeat it as much as possible. I showed them an example of how this could be done, with a character going here there and everywhere in one of the stories asking for water. The enthusiasm in their eyes began to dim. 

"You mean do grammar and then story?" 

"No, we put the grammar into the story." 

"But if it doesn't go?" 

"We make it go." 

I saw we weren't getting anywhere, so we concentrated on the activities for a while--making a rain stick out of an old box of Pringles, and a Mancala set from an egg carton. At the end of the session they said that they would rather not do World Kids stories--they wanted their own book. 

Even if it's not publishable? Yes, even then. I'm not sure they would have said this at the beginning of the project, but we are getting near the end, and nobody wants to change. 

d

[Non-text portions of this message have been removed]


Yahoo! Groups Sponsor 



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3157
	From: Renata Suzuki
	Date: So Apr 20, 2003 2:28 

	Subject: Re kids stuff


	Thank you Colin, Sue, Zosia, Jay, for the nice comments (mush brain tonight
as I fade away before sleep, so no better adjective) about my website.
I'm grateful for all the hints on names and successfully negotiated four of
the smaller classes with a bean bag, which I lost and which became a
scrunched up paper ball which they refused to catch and kept dropping so it
became my favorite tellytubby doll and what other UK mascots do you know and
what Japanese ones do you like and don't drop it please or it'll get
dirty....And now I know their names!!!!Brilliant, thanks. Reminded how to
eat the elephant: bite by tiny bite.....gratefully yours,
Renata


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3158
	From: lifang67
	Date: Mo Apr 21, 2003 12:12 

	Subject: Re: Metonymy and an Offer They Can Refuse


	Will--

Well, actually, it's quite easy to post an example of what you've 
done. It seems to me that the basic idea (and it's a good one) is to 
have a list of new words the learner has self-selected, a parallel 
list of connecting words (that link the words to well known words in 
some way), and then a list of "old" words that that the learner knows 
very well. There is an optional space for translations. In Korean:

NEW WORD LINKING WORD OLD WORD TRANSLATION
chamchari beok-got beom (dragonfly)
dragonfly cherry blossom spring 

Gradually the knowledge base of the learner moves from right to left, 
from translation and well-known words to linking words to the new 
vocabulary item. This is assisted by creating sentences out of the 
three types of material like:

chamchari ga beom beok got wa hamkei jukotda.
(The dragonfly died with the spring cherry blossom.)

There are some great strengths to the material, and also some 
weaknesses. The biggest strength, of course, is that it's self-
selected. It really offers a framework for content chosen by the 
learner and a rather more systematic channel for learning techniques 
that learners use naturally rather than anything teacher-imposed. 

Second, it works on the sound principle that new knowledge has to be 
integrated into old knowledge in some way. But in what way? 

Well, Fiona, I never watched TV as a kid, but my older brother did 
and he remembered that on the old TV program Star Trek there were 
basically two ways of getting out of the Enterprise and onto the 
surface of the planet you wanted to explore. 

One was to physically exit the Enterprise in a little "space 
shuttle". But the other was to stand on the "transporter" and commit 
Scottie-assisted suicide by having your body totally annihilated. The 
information that went into composing your body was then somehow 
beamed to the surface of the planet and you were then "cloned" and 
reincarnated using locally found materials. (NASA then went on to 
build a space shuttle that managed to do everything except the "beam 
me up" bit at the end.)

One way of looking at vocabulary recognition is to see it as being 
the first kind of egress from the Enterprise. That is, in some way 
the "physical body" of the word has to be somehow transmitted to the 
surface of the alien planet, viz, the learner's brain. But the other 
is to see the word not as a physical body but rather as a set of 
instructions for reassembling the concept within the brain.

I suppose it's convenient to think of these two different ways of 
recognizing vocab as "top-down" and "bottom-up", but it's also a bit 
misleading, because it implies that meaning is somehow on top and in 
heaven and sound is somehow on the bottom on earth, and also that 
recognition is a kind of one way serial process. As with most 
metaphors, it's sometimes useful to pretend that something is 
something else, but it's even more useful when you realize that it 
isn't.

Which brings me to what I think the drawbacks are. Because the 
product is really a list of disassembled, decontextualized 
vocabulary, the learner is required ("Bottom me up, Scottie!") to 
reassemble and contextualize. 

cat dog bite = Cat bites dog.

That's OK, though it's a bit pale. Try this one:

doctor nurse injection = The doctor gives the nurse an injection.

Now, you might argue that this one is even better than the cat and 
dog one, because it's more memorable (Vivian Cook and Guy Cook have a 
delightful kitchen slanging match over whether sentences like "the 
philosopher pulled the lower jaw of the hen" are more memorable and 
semantically rich than "It's a dog." 

The source of the problem is that very often the words in the mind 
are stored in a way that is paradigmatic as well as syntagmatic. That 
is, we think of words that are similar as well as words that might 
follow in a sentence. You can see that one sense is more 
grammatically organized ("doctor" "nurse") while the other is more 
textual in some way ("doctor" "patient"). The kind of "surfing" you 
want to do is clearly associated with the latter, and not the former.

But you can also see that the learner who thinks consistently along 
more grammatical lines is going to be creating some semantically 
rather vacuous surfing sentences:

The doctor is a nurse.
A nurse is a kind of doctor.
Doctors and nurses give injections.

And one thing you really can't do is argue that this kind of 
vocabulary learning is top down learning--it's very clearly a matter 
of materials first, meaning second--Enterprise shuttle diplomacy. 

In this sense, it's very unlike the natural reading process, although 
it might be a heroic attempt to activate passive vocabulary acquired 
through reading.

Finally, I find that the instructions are very hard to read because 
they are written on very different levels of abstraction and there 
are wisdome McNuggets on general learning habits interspersed with 
useful examples. I think I would write it in the learner's L1, and 
just develop one example over several pages. And the funny quotes 
require way too much background cultural knowledge to fly over here. 

Here's one that won't fly anywhere any more:

Bob Hope: Did you see the Beatles arrived from England? They were 
forty pounds overweight. And that was just their hair.

More on Vygotsky, later, Fiona--I've got a gig to play. But basically 
I think he would agree with you. It's not pre-writing per se. It's 
the pre-history of writing (and before writing, everything was pre-
history).

dk1



	


	Group: dogme
	Message: 3159
	From: zosia grudzinska
	Date: Mo Apr 21, 2003 10:02 

	Subject: Re: maps and legends


	Dear Adrian,
I would never even think you cared to issue such rules... actually, I had a
fun class with students tracing sentences they would start with "and".
Hoots of laughter every second or so. Impossible to do any serious teaching
(what a relief!). I will pass it on to the trainee searching for materials
re "humour in the classroom". It's rather difficult to "plan" for it, while
the spontaneous episodes remain unrivalled. And... as it turns out, thanks
for the inspiration
Zosia



	


	Group: dogme
	Message: 3160
	From: Robert M. Haines
	Date: Mo Apr 21, 2003 7:27 

	Subject: Training up with Dogme


	Thanks, Brett, for your comments and suggestions.

I was mostly responsible for all aspects of the last course during my 
training (I did two during that period). In the third week, I gave the 
trainees the choice of a) having me choose material from the course book, 
b) choosing the material themselves, c) supplementing the material chosen 
by them or by me, or d) finding/creating their own material, based on what 
they knew about the learners and themselves.

As one can guess, the stronger trainees opted to do d), while the weaker 
ones clung to the book, but did choose course book material by themselves 
b) --- perhaps to avoid something they found too difficult or boring? I 
like the idea of the reading rota you mentioned.

You wrote: "That said, it's an enormous relief when, towards
the end of course and afterwards, they see the benefit of having had some
experience teaching without a coursebook and developing the skills/schemata
they may/will need when out there teaching in the real world. "

The "counter argument", if you will, I've heard from trainers is that 
trainees will most likely be expected to follow a course book, so they need 
to learn how to draw materials from, supplement, etc. during the course. 
These trainers a more say that's realistic and useful approach.

I feel some groups will feel more confident having a go at 
materials-light lessons than others. At the same time, there is a 
responsibility on our part to encourage them to see how this method 
feels/works for them and the students. Of course, there's always the time 
factor.

I'd be interested to know how (not assuming there's any one way) you've 
done feedback with trainees. Apparently, one approach has been not to do 
them, i.e. trainees have input sessions, they teach, then have more input. 
Interesting?

Thanks again, and best of luck to you,
Rob



	


	Group: dogme
	Message: 3161
	From: lifang67
	Date: Di Apr 22, 2003 12:41 

	Subject: "Mummy, can you draw me my name, please"


	Fiona:

The kid's got it. That's the best possible justification for 
Vygotsky's work on writing that I've ever heard.

Some context, though, for people who don't know the man. Being a Jew 
and a precocious Bolshevik, Vygotsky was not popular, either with the 
Tsarist authorities or with the Stalinist ones. He spent most of his 
life doing jobs considered "unimportant" by the big boys in the 
ministry of education...and loving it.

For example, he worked with mentally "retarded" and "defective" kids, 
and early on argued that they were only "disabled" by the attitudes 
of the surrounding society. 

Deaf people, for example, could be treated as having their own 
language, sign language, and were no more disabled by the lack of 
hearing language than hearing people were disabled by the lack of 
signing.

He also worked (rather involuntarily at first it should be said) in 
Central Asia, with mass literacy campaigns (and this probably was one 
factor in his early death). 

As a researcher, he was neither particularly qualitative nor 
exclusively quantitative, considering both methods useful but 
potentially positivistic, and no substitute for interpretation and 
historical analysis. 

He believed in playing with children, and watching what happens. And 
so do I. And so do you.

He was, though, as you point out, frankly theoretical, and 
relentlessly historical, meaning rather speculative in places. One of 
the things that puts people off is that he is constantly looking for 
clues about how, for example, writing develops in the history of 
language. 

The leap from Chinese pictographs to your child's drawings of 
dinosaurs seems outlandish to people and unproveable to scientists. 
But I think less so to mothers, who have no real problem with the 
idea that children are busy inventing rather than merely discovering 
the world around them.

I think it's not outlandish to dogmetics either, because I think that 
most of us feel quite at home with the idea that the ways in which 
language were developed in the first place, and the ways in which 
they are taught by the untrained, may be connected in ways that will 
help us teach today.

And so to writing. Vygotsky's work on writing was both fully dogmetic 
and intensely practical. His chapter "The Pre-history of Written 
Language" (which became part of "Mind in Society" after his death) 
was part of a set of essays written in 1935 to promote 
three "practical implications". 

One was that writing needed to be introduced much earlier than it was 
in the Stalinist educational system, because pre-school children 
through their desire to draw things like sounds, motion, time, and 
spatial remove were spontaneously expressing need and readiness for 
it ("Mummy, can you draw me my name please?")

The second was that the methods currently used for teaching writing 
began with the end of the process, not the beginning, and were 
neither suitable nor natural. Vygotsky says "writing should be 
meaningful for children...an intrinsic need should be aroused in 
them, and that writing should be incorporated into a task that is 
necessary and relevant for life." 

The third is that writing needs to be taught in a natural way. He 
adds that otherwise what is taught is "dead speech" and criticizes 
Montessori for introducing writing early...and then using it to get 
the children to write formal greetings and congratulations to the 
directors of the institute. 

"Mummy, can you draw me my name, please?" Therein lies a whole 
educational program, both thoroughly theoretical and completely 
practical. Play with the children. See what they want to do. Then 
find ways to do it.

Believe it or not, it is from this that his whole theoretical edifice 
(which really has very little to do with the famous ZPD) emerged. 
This mail is already a bit overlong, but we've lost the busy teachers 
and the anti-theoretical empirics quite a while ago, so let me 
include a very brief idiot's guide to the way I understand the theory 
of play and how it relates to writing.

Let's imagine three groups of children playing. I won't tell you 
their ages, because you can easily guess, at least the first two, 
from your own experience.

The first group of kids are just playing with their food. Some of it 
is going in the kids and some of it is going on the kids and some of 
them is going over the kids. One of them throws his/her hands over 
his/her head, and nobody really notices.

The second group of kids are pretending to have a meal. They 
carefully cut with knife and fork (more carefully than they would if 
they were actually eating, it must be said) and gesture quite 
daintily with invisible glasses and even wine and beer. One of them 
throws his/her hands over his/her head and the others ask, "What's 
the matter? You're not playing?" How did they know?

The third group of kids are just talking. They are planning a picnic 
in honor of the birthday of one child who is not present. Each is 
explaining what he or she will prepare. Finally, one of them throws 
his/her hands over his/her head and the others smile knowingly, 
because they know that she/he never brings anything but an empty 
stomach.

It's not just three stages of mental development. It's three stages 
of social, nay, even historical development, which can be seen if you 
think about the relationship between ACTION and MEANING.

In the first group, action IS meaning. There is no real difference, 
and so no reason to query the actions of the hands thrower. For the 
second group, action CREATES meaning through gesture. That is why the 
kids love Playmobil, but are really also content to turn broomsticks 
into horsies and a book into a house--as long as the object will 
admit the gesture, it is the gesture which endows it with meaning. 
For the third group, meaning is what leads to action. In fact, it is 
possible to have meaning quite without any action at all (because it 
may well be that the picnic will never take place!)

We can look at the development of drawing in the same way. The 
child's earliest work is scribbling. Often children don't even assign 
meaning to it until after the fact. But as soon as they do assign 
the "meaning" of a plume of smoke to a scribble, the race is on. The 
drawings create meaning through gestures--often exaggerations of 
particular salient features, like the teeth of a dinosaur or the nose 
of a father. Later, they discover that it is possible to draw things 
like time, by using comic frames, and motion. And finally, but only 
at the very end, comes the endpoint of development--drawing 
speech. "Mummy, can you draw me my name, please?"

When the Stalinists sat down to teach their children how to write, 
they began at the end, not the beginning. But it took the phonics 
idiots of the "free (market) world" to turn this bureaucratic method 
into a whole anti-scientific (and rather anti-human) theory, in which 
mechanical skills are painstakingly built up without any meaning 
whatsoever, and we spend years doing things like:

Circle all the letters that are identical with the first one:

p b p q d 

o e u a o

Circle all the word that are identical with the first one.

saw was sew see saw

Circle all the sentences....

dk1



	


	Group: dogme
	Message: 3162
	From: Robert M. Haines
	Date: Di Apr 22, 2003 4:51 

	Subject: Master''s programs


	Can any of you help me out? I've decided to apply for distance Master's 
programs in TESOL, TEFL, and whatever other acronym seems trendy/handy. 
Maybe, at the end of it all, I'll be able to interpret and respond to dk's 
posts? As you probably know, without a Master's, work in the States is hard 
to come by, though I've heard many fellow DELToids say they have sat in on 
lectures at American universities, which they felt they could have given. 
Of course, there may be exceptions, e.g. Rod Ellis and David Nunan at 
Northern Asia Pacific University.

Anyway... my main conundrum is deciding between an American program, e.g. 
Northern Asia Pacific U. and a British program like Aston or Reading. There 
might be someone out there who feels comfortable making this comparison. 
Are the British programs more challenging in general, i.e. more research, 
more applied linguistics? Are the American programs really easier, with a 
focus on affective fluff and very little language analysis?

Any help is welcome.

Thanks,
Rob



	


	Group: dogme
	Message: 3163
	From: lifang67
	Date: Mi Apr 23, 2003 12:31 

	Subject: Re: Master''s programs


	Rob:

I'd never really heard that there was this "academic rigour" 
vs. "affective fluff" distinction between American Master's and 
British ones. I thought the difference was that British kids know how 
to write, whereas American high school "graduates" arrive in 
universities functionally illiterate, and then have to spend a year 
in Freshman Composition to ensure that their incoherent thoughts have 
externally enforced cohesion and no traces of individual style which 
might develop into individual thinking can emerge.

There's another distinction though. The Brits have long had a de 
facto policy of zero immigration, so they expect foreign students to 
come in, put cash on the barrel head, receive diplomas in a lightning 
period of time, and then go home for good. That means careers in EFL--
in a foreign language environment. For the Yanks, the main industry 
is assimilating immigrants, and their main interest is thus outside 
the classroom acquisition, and thus ESL. This also affects, though 
not in an obvious way, the content of research, and I suppose 
eventually that of distance degrees. 

At almost any conference in Korea, you can see the remote Pacific 
theatre of a kind of Transatlantic proxy war between British trained 
and American trained applied linguists. The British school (to which 
I have highly divided loyalties) thinks the American school is 
irrelevant to Korean conditions, while the American school feels that 
the Brits are ready to settle for too little and the real solution is 
immersion. Empire vs. emigration.

As for your remarks on my poor postings, the more I get into it, the 
more I find that applied linguistics (and even more so, education) is 
interdisciplinary and very heterogenous. That means that it's never 
really possible to understand everything; large amounts of what I 
read, including stuff I read on this list in fact, is 
incomprehensible to me. I just figure they aren't speaking my dialect 
because they weren't talking to me.

That said, I will try to be plain-spoken from now on. For example, 
can anybody tell me why it is that white-boards refuse to erase after 
a while, and what the technological advantage over blackboards was in 
the first place? Or was it just one more plot to replace a materials 
light medium with a materials heavy one?

And an instructive anecdote from class yesterday. I have been pushing 
the kids to try to use feedback like "So did I" and "Did anyone else 
do that?" in order to avoid IRFs and keep exchanges going and to 
spread a bit of intersubjectivity around the classroom. Here's Hye-
hyun, teaching a small group of classmates who are pretending (not 
very hard, let it be said) to be children.

Hye-hyun: Tell me about your weekend.
Mi-sang: I went to a "dabang" (a Korean tea room) and had a date.
Hye-hyun: I envy you.

Mi-sang had better keep the teacher away from her boyfriend! But 
actually, Hye-hyun's response, although excruciatingly Korean (the 
word "envy" and also "liar" is used much more freely in Korean than 
in English) is an ideal, creative, original solution to the problem 
that I'd set. 

It is not the ubiquitous and ambiguous "Good!" that Scott was 
bemoaning. It is not feedback on form at all, but continuation of 
content. It shows sensitivity, or, to use a less fluffy and more 
rigorous term, intersubjectivity. Best of all it is a beautiful 
prompt for the beautiful (sorry, NLPers!) question "why?"

dk1



	


	Group: dogme
	Message: 3164
	From: Robert M. Haines
	Date: Mi Apr 23, 2003 6:05 

	Subject: White board


	Finally, something I can sink my teeth into, dk, ie white board woes --- 
just kidding, I like your poetic metaphors, too, and I don't find your 
postings poor.

The white board probably suffers from either too much marker ink smeared 
across its surface or too much chemical cleaner sprayed and wiped all over 
it. For the former, use a small piece of carpet (any rough surface will do) 
to clean the eraser after each lesson by rubbing it back and forth on the 
"rub out rug". The latter problem requires a lesson or two without the 
spray, which is most likely toxic as hell anyway. The third, but less 
likely, problem would be bad teacher karma --- Can't help you there.

I appreciate your observations on Master's programs. It seems the Brits 
tend to focus more on research and practical techniques, whereas in the 
U.S. (Not too sure about Canada) theory is favored over practical 
experience. Your observations about immigration and ESL versus EFL seem to 
jibe with what I've discovered. Needless to say, even though it's about the 
sheepskin here in the States, I'll opt for a British distance learning 
program.

By the way, are any other trainers using the "new" N/A, N/S, S marking 
scheme on evaluation sheets during TP? It really does change the dynamic, 
and in this land of test 'em till they drop, some American trainees seem to 
be treating it like a GPA (grade point average) at university.

Rob



	


	Group: dogme
	Message: 3165
	From: prawdziwyanglik
	Date: Mi Apr 23, 2003 3:24 

	Subject: Dogme in Brighton


	Well done for the article in the Guardian, Scott and Luke.

Good luck with the presentation in Brighton.

David French



	


	Group: dogme
	Message: 3166
	From: hdavies-champendal
	Date: Mi Apr 23, 2003 3:41 

	Subject: the sharp end


	Hello !
working in a French state school and having quite a few of these teenage "special needs " groups I can imagine how you feel !!! I had also worked in EFL before and was quite shell-shocked in my first months - having 30 surly, spotty and unwilling students can be very daunting.
This is probably very un-dogme and as a lurker i'm bracing myself for the hisses ! but do you have access to computers with internet ? My students (very maternal I know !) have been working on exchanges with a school in Liverpool ( a similar type of school with a sobering up room for pupils arriving drunk in the morning ...). They've been doing a variety of things : small projects on their hobbies/music/football teams etc., writing about their daily routing etc , they could do whatever they wanted but they knew it had to be checked over by me (school policy). As you can see it was all very low key, but they were actually doing something and enjoying it !! We have projects for video conferencing and work with the art teacher for an on line gallery .... so who knows ! In the defence of using all this "equipment" most of my pupils come from very, very poor families and have no access to computers, internet , etc. so this work is allowing them to become computer friendly at the same time ...
Good luck anyway, the challenge of getting any reaction at all from groups like this is worth the effort ! 
helen :)


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.471 / Virus Database: 269 - Release Date: 10/04/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3167
	From: Diarmuid
	Date: Mi Apr 23, 2003 5:33 

	Subject: Re: the sharp end


	Sounds great, Helen. And isn't one of the Dogme commandments something along the lines of "Only use what resources are in the classroom"? So, if you're in a technology-laden room, more power to your elbow!

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3168
	From: mdmorrissey@t...
	Date: Do Apr 24, 2003 4:04 

	Subject: Voice chat


	Would anyone be interested in participating in a voice chat conference on
oral proficiency testing? I would be particularly interested to have people
take part who are familiar with the FSI guidelines (see
www.mdmorrissey.com/prof.htm).

This can be done easily and for free with Yahoo or PalTalk (latter has a
better interface).

Recording and storing sound tracks (of speech samples) for future reference
can be done with analog devices, or digitally if someone knows of a way to
do it.

Michael D. Morrissey, Ph.D.
University of Kassel, Germany



	


	Group: dogme
	Message: 3169
	From: jmaguire@p...
	Date: Do Apr 24, 2003 10:52 

	Subject: RE: Maps and Legends


	Assumpte: Re: [dogme] Maps and Legends
Data: Tue, 15 Apr 2003 20:51:13 +0200
De: "zosia grudzinska" <zosia_g@w...>
Respon a: dogme@yahoogroups.com
A: <dogme@yahoogroups.com>


Hello Zosia,

Using the senses to put a concept over sounds sensible. I see 
it works well for you.

What I have worked with is along the same lines but possibly 
more mundane. I find that many in-courses tend to purvey more 
beliefs than actual experiences. What you are often offered is 
first the belief that teachers are at present doing their job 
in the wrong way. Then you are pushed to feel bad about that to 
soften up your objections and finally you are given a solution 
and asked to believe on the spot that it is a panacea. 

I think it is more useful to have people experience a method 
and then decide for themselves whether they want to try it out 
in their own clasrooms, rather than trying to force it on them 
through guilt.

I am with you in the sense experience, then, but I actually do 
the activities with the teachers as I would do them in class, 
except that I push up the level and promote a discussion on the 
experience after doing them.

For example, to illustrate listening I have used the story of 
the man dressed in black who was crossing a narrow country road 
which had no lighting. Suddenly a black car came rushing down 
the road with no headlights on but managed to avoid hitting the 
man. How was this possible? The answer: it was noon. Now comes 
the interesting part - how did you hear the story? In short how 
do you listen? Many in the audience will talk of the experience 
of seeing a black picture and thus not being able to guess the 
answer. The exchange gets people thing of how they listen and 
many will tell you that they make pictures from the words they 
hear. This is learning to learn in practice because they are 
now more aware of how they learn and so will be able to improve 
their learning in a more conscious way. 

Regards,

Tom


>Hello, Tom

>I guess we are travelling the same road - my latest "solution" 
>(temporary
>until something better comes by!) is to have the 
>trainees "taste" the
>meaning of the word "autonomy" through various practical 
>activities (tags
>visualising the meaning as they see it, graphic and with one 
>word...;
>linking spatially various words associated with "autonomy"... 
>etc.). This
>seems to focus their attention on grasping the concept rather 
>than asking
>questions like "what activities should I learn to become a 
>teacher
>supporting learner autonomy"...
>but, as I say, it's not a finished product which would be an 
>awful bore.
>I once tried eliciting reflections based on the flashback to 
>their own
>experiences as learners and was surprised to find that some 
>people tend to
>limit their "perception of the subsequent learner" (their 
>future students)
>to fit the "one and only image" - namely, that of their 
>memories... sounds
>unbelievable, but I was getting statements like "I remember 
>singing was such
>a bore, I will never try it as a teacher"... then it was a 
>real challenge
>trying to make them step outside their skins so to say to 
>admit others may
>have different learning styles/strategies and we should try to 
>cater for
>everyone... the trainees understood perfectly well when 
>considering theory of pedagogy but the minute they 
>internalised... the picture sort of zoomed
>in. Have you watched a similar phenomenon?
>Zosia



	


	Group: dogme
	Message: 3170
	From: Robert M. Haines
	Date: Do Apr 24, 2003 4:43 

	Subject: Dogme and Dance


	I watched a dance performance last night by NDS II, The Netherlands Dance 
Theater II, and was struck by the third part of the performance because of 
its apparent EFL and dogmetic references: at one point, the dancers, 
dressed alike, moved from stage left to stage right, then back again, while 
a single dancer fell behind to perform solo. As the audience watched, we 
heard a short recording of the performer talking about his/her name and why 
he/she dances. This reminded me of sts. giving their names and talking 
about why they're learning English on the first day of class --- granted 
that's not the most exciting activity. Instead of performing as dancers in 
that class, sts. perform using the language. If I knew more about dance, I 
could probably draw some parallels between how the interpretation of the 
dance and the message of the dancer (if there is one) might not always work 
on the same level. To what extent does that matter as long as the dancer is 
producing movement (and lack of movement as contrast)? Learners produce 
language, some of it perhaps incomprehensible, but they are committed to 
the speech act, and they have a message. Maybe I'm headed towards Krashen's 
ideas with this? One of my favorite introductions was a dancer who said his 
parents took him to a psychiatrist to control his "hyperactivity" as a 
child. "When I dance", his voice declared over the sound system, "I don't 
need my medication." (Yes, an element of sadness often accompanies good humor.)

The more dogmetic part of the performance came when the dancers left the 
stage to invite members of the audience to dance with them. This was 
analogous to tossing out the course book, in my mind. Some audience members 
seemed to perform better than others given this task, but each danced 
according to his/her level of comfort with the task and particular skill 
level. Okay, maybe it was more like a test in this sense; however, it's the 
idea of the performer/teacher dancing with the audience/class that appealed 
to me here. Instead of: "You listen to me, watch me and observe how well I 
can do this", it was: "Come and have a go, I'll guide you if you like, 
though you might be able to work more independently." Indeed, some audience 
members did quite well when the cha-cha music drifted in. A bit later, 
others preferred dancing free style to techno. The dance company seemed to 
have some "agenda" in mind, involving when to circle with their partners 
and when to lead them off the stage one-by-one, leaving a lone pair in the 
center of their circle. Still, the novice dancers managed to work within 
the community (speech community?) and communicate to the audience.

I hope this has sparked some thoughts. If nothing else, look for dogme 
outside the class room, too.

Rob



	


	Group: dogme
	Message: 3171
	From: Sue Murray
	Date: Do Apr 24, 2003 8:32 

	Subject: dogme and dance; dogme and food ....


	interesting Rob! (though must admit, if I go to a concert I don't think I'd particularly appreciate members of the audience being invited to sing, or do karaoke!)

>I hope this has sparked some thoughts. If nothing else, look for dogme 
>outside the class room, too.


in every day life, I think there are often seemingly dogmetic parallels. For example, Italians are 'famous' (and it is fairly common!) for taking hours to decide where to go and eat; it goes like this: let's go out for a pizza/meal - whether it's tomorrow night or next week or whatever. Then the ten or a dozen or whatever people concerned meet up and start to decide where to go. There are probably lots of good ideas, lots of differences of opinion, lots of loud chat; but no final decision. This can literally go on for hours!! And it's very frustrating if you're hungry!!
An example, perhaps, of total lack of planning and organization, rather than dogme; and perhaps a reminder that dogme isn't just about winging it!

On the other hand, there's often a dogmetic elegance to the spontaneity of social behaviour here - you don't plan ages in advance, or book up all the dates in your diary for the foreseeable future; most if not all things happen at the last minute, according to how everyone feels or what the weather's like or what might be on or whatever. I always remember what a former teacher of mine told me - she's Italian but lived in Berlin for 8 years. After the initial elation at living in a place where everything functioned like clockwork and councils actually did their jobs, and streets were clean and laws were enforced and everything was regulated etc, she began to miss a bit of chaos; and the longer she lived there, the more she felt isolated; she said you couldn't just go and see a friend when you felt like it, you had to make an appointment; and the unerring planning of every aspect of life was destroying her morale in the end, so she came back to Italy!

Food and cooking here is, to my mind, often an example of sound dogmetics! For example, any number of friends might descend on you unexpectedly (the norm!), and at some point you're all hungry. Being prepared, rather than planned, for this means having a running stock of basic ingredients which can at any time be improvised into a tasty but simple impromptu meal for however many. The other thing about food here is that it's still mostly local and seasonal, so you buy what's good on the day, rather than plan in advance. Although there is an 'old school' here which has a set menu for the week, based on traditional seasonal availability and nutritional balance, this is fast dying out, and much complained about by it's still existing 'victims', who often hate the traditional Saturday 'soup' (supposed to be light before the traditional Sunday meal), and/or detest fish but 'have to' eat it on Friday .... etc! They also hate knowing what's on the table each day, and having no surprises! (I always remember reading in Robert Graves' autobiography that when he used to family holiday in Germany, he and his brothers/sisters often used to complain about the food, and his mother told him think yourself lucky; the farm workers have to eat polenta 365 days a year and often burn it deliberately just to have a bit of variety at table...)

Another common occurrence here is that you've prepared a load of food (knowing that people are coming in this case!) and none of it gets eaten because one or two or more people turn up with stuff they (or their mother!) has made!! My mum, who visits most summers, used to get really annoyed about this - she took it as ignoring the fact that you've surely prepared stuff, and perhaps also as a sort of insult saying 'my food is better than yours'. Now, she just chuckles about it, and enjoys ribbing me about what I'd prepared.

At the same time, it has to be said that there's a strong tradition of if someone's made and presented something, you're expected to eat it, even continually badgered to eat it ....... it's considered rude to say no!!! This too is changing, and I've certainly never had any trouble convincing people that if I'm not eating it's because I'm full, not because I don't like their food ......

As to restaurants, a good 'test', I always find, is whether they can accommodate something which is not on the menu (if there is a menu - often the best restaurants don't have one!); and if a variation of something on a menu is not possible, I get a tad suspicious .....

And .... what about food in the classroom? What do you all think? I know some schools have rules about no eating in class, and some teachers object to it as a distraction. Having worked with colleagues who make it an unwritten rule that someone has to bring in cakes or chocolate or savouries every lesson(!), I've come to view communal tasting or eating as a valuable addition to classroom activity! And it also gives the perfect reason to classroom hop - for students and teachers alike - offering a yummy gift to and greeting and meeting people who would otherwise be strangers. A great type of communication in itself. 

But all this food talk is making me hungry!!

(Another dogme-type analogy could be: do you eat 'cos you're hungry, or 'cos it's x-o'clock lunchtime???)

buon appetito ....
Sue













[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3172
	From: Robert M. Haines
	Date: Do Apr 24, 2003 9:59 

	Subject: Italian cooking/eating


	Sue,

My experience with Business English tells me that Italians often conduct business meetings in much the same way as you've described other aspects of their lifestyle, with all the relative pros and cons.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3173
	From: Sue Murray
	Date: Do Apr 24, 2003 10:50 

	Subject: maps and legends


	Tom M wrote:
>For example, to illustrate listening I have used the story of 
>the man dressed in black who was crossing a narrow country road 
>which had no lighting. Suddenly a black car came rushing down 
>the road with no headlights on but managed to avoid hitting the 
>man. How was this possible? The answer: it was noon. Now comes 
>the interesting part - how did you hear the story? In short how 
>do you listen? Many in the audience will talk of the experience 
>of seeing a black picture and thus not being able to guess the 
>answer. The exchange gets people thing of how they listen and 
>many will tell you that they make pictures from the words they 
>hear. 

This is a very interesting use of the story; of course, visualising black when black is mentioned and implied so many times is the intention of the original story, designed to mislead and needing 'lateral' thinking (and, lots of questions ....) in order to solve the paradox; here's another (old chestnut) type of lateral thinking paradox which also conjures up images, though there's no colour; (and last week two students said they spent a sleepless night trying to work it out!)

three men have a meal in a restaurant; the waiter brings the bill; the bill is 30 euro; each man pays 10 euro. When the waiter goes to the cash desk, he's told there's a mistake - the bill should be 25 euro, not 30. So he's given 5 euro to return to the customers. But the waiter thinks, 5 euro is difficult to divide between 3; and the customers don't know the bill is wrong. He decides to give each of the 3 customers one euro back, and keep the remaining 2 euro himself. 

So, each man paid 9 euro, and 3 times 9 is 27. The waiter kept 2 euro. 27 plus 2 is 29. But the men paid 30. Where IS that missing euro??

The images we conjure up are also subjective and subject to necessary assumptions - and I loved what Zosia said about getting people to step outside their own skins; and the difference between 'say' and 'do'; - so true; inevitable, but always worth remembering!! And partly why things like lateral thinking type stories can be useful and refreshing - as a sort of listening to what we don't expect to hear, imagining what we don't expect to see ...

Sue








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3174
	From: mdmorrissey@t...
	Date: Fr Apr 25, 2003 7:39 

	Subject: Voice chat


	If anybody wants to try out voice chat, I'll open my chatroom in
www.paltalk.com under "groups" > "miscellaneous" > "Morrisseyland" at 11:00
a.m. Eastern (New York) time (= 17:00 Middle European time, Frankfurt) on
Sat. April 26 and Sunday April 27 for about 20 minutes or so--unless someone
comes online, in which case we will probably chat longer.

You have to register with paltalk, get a username (mine is
"bornwildgettingwilder1") before you can log on. It is free. Do this as
soon as you can, because there has to be an exchange of emails in the
registration process, though I think it is almost instantaeous. Then, when
you do log on, go to groups, miscellaneous, Morrisseyland and we should be
able to talk.

I set this up as a family chatroom, but since we are not using it as such I
will extend it to the world!

Once you get your PalTalk identity, you can experiment with the interface by
joining some of the other chatrooms. It's better than Yahoo because you can
see who is keyed up to speak. There is software to do this with Yahoo, too,
but I don't have it (and I don't think it is free).

Voice chat only really makes sense if you have a cable or DSL (fast)
connection, preferably flat-rate so you don't have to worry about online
time. Most universities have this, I thought, at least in the two countries
I am most familiar with, Germany and the USA, but I look forward to hearing
what people say about this.

Michael



	


	Group: dogme
	Message: 3175
	From: Robert M. Haines
	Date: Fr Apr 25, 2003 12:19 

	Subject: Puzzling


	Tom M wrote:
>For example, to illustrate listening I have used the story of 
>the man dressed in black who was crossing a narrow country road 
>which had no lighting. Suddenly a black car came rushing down 
>the road with no headlights on but managed to avoid hitting the 
>man. How was this possible? 

Someone I posed this to has given a wonderfully illogical response: "Pure luck, I would say."


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3176
	From: jmaguire@p...
	Date: Fr Apr 25, 2003 1:21 

	Subject: Re: Puzzling


	> Tom M wrote:
> >For example, to illustrate listening I have used the story 
of 
> >the man dressed in black who was crossing a narrow country 
road 
> >which had no lighting. Suddenly a black car came rushing 
down 
> >the road with no headlights on but managed to avoid hitting 
the 
> >man. How was this possible? 

Sue write:

> Someone I posed this to has given a wonderfully illogical 
>response: "Pure luck, I would say."

Responses tend to have liitle to do with logic - thank God. 
They´re usually in the visual/auditory vein like - white teeth, 
sound of car engine, man shouts, white palms of the hand... 
Is pure luck a feeling?

The interesting question is really the second one: how did you 
respond?

Regards,

Tom



	


	Group: dogme
	Message: 3177
	From: Sue Murray
	Date: Fr Apr 25, 2003 11:44 

	Subject: puzzling


	Rob wrote:
>Someone I posed this to has given a wonderfully illogical response: "Pure luck, I would say."

sounds wonderfully logical to me!

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3178
	From: jmaguire@p...
	Date: Fr Apr 25, 2003 1:43 

	Subject: Re: maps and legends


	The insight that I got from the story below is one that I had 
met before - hatred of numbers. Were the two sleepless students 
turned on by maths? How are they doing at language learning? Is 
there a connection - for them/for the teacher?

Thanks for your story. Here´s another: "A man with a pack on 
his back walked into a field - and died." How? 
(Answer: His parachute didn´t open.)

I suppose the lateral thinking here is more obvious than the 
use of senses.

BTW, reading texts using the senses throws up quite some 
information on how we read. The first page of Jurassic Park 
(graded) catches the interest of adolescents and is full of 
sense stimulations. (Is appealing to the senses a sound tip for 
those who want to write best sellers?)

Regards,

Tom

Sue wrote
> This is a very interesting use of the story; of course, 
visualising black when black is
mentioned and implied so many times is the intention of the 
original story, designed to
mislead and needing 'lateral' thinking (and, lots of questions 
...) in order to solve
the paradox; here's another (old chestnut) type of lateral 
thinking paradox which also
conjures up images, though there's no colour; (and last week 
two students said they spent
a sleepless night trying to work it out!)
> 
> three men have a meal in a restaurant; the waiter brings the 
bill; the bill is 30 euro;
each man pays 10 euro. When the waiter goes to the cash desk, 
he's told there's a mistake
- the bill should be 25 euro, not 30. So he's given 5 euro to 
return to the customers. 
But the waiter thinks, 5 euro is difficult to divide between 3; 
and the customers don't
know the bill is wrong. He decides to give each of the 3 
customers one euro back, and
keep the remaining 2 euro himself. 
> 
> So, each man paid 9 euro, and 3 times 9 is 27. The waiter 
kept 2 euro. 27 plus 2 is 29. 
But the men paid 30. Where IS that missing euro??
> 
> The images we conjure up are also subjective and subject to 
necessary assumptions - and I
loved what Zosia said about getting people to step outside 
their own skins; and the
difference between 'say' and 'do'; - so true; inevitable, but 
always worth remembering!! 
And partly why things like lateral thinking type stories can be 
useful and refreshing - as
a sort of listening to what we don't expect to hear, imagining 
what we don't expect to see
..
> 
> Sue
> 
> 
> 
> 
> 
> 
> 
> 
> [Non-text portions of this message have been removed]
> 
> 
> ------------------------ Yahoo! Groups Sponsor 
---------------------~-->
> Get A Free Psychic Reading! Your Online Answer To Life's 
Important Questions.
> http://us.click.yahoo.com/Z_CBYA/vB5FAA/AG3JAA/IWOolB/TM
> 
----------------------------------------------------------------
-----~->
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-
unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/ 
> 
> 
>



	


	Group: dogme
	Message: 3179
	From: Pete.
	Date: Fr Apr 25, 2003 12:46 

	Subject: Re: maps and legends


	"...walked into a field..."? Erm...'entered a field', 'arrived in a field' etc?
Sorry, I'm avoiding adapting the 'Adult ESOL Core Curriculum' and being picky is a great aid to prevarication ;-)
Re: The Sharp End. More news soon; I've recently discovered my DoS is a secret dogmeticist, though she's never heard the term before. Same unfortunately cannot be said of the schools inspectors...
jmaguire@p... wrote:The insight that I got from the story below is one that I had 
met before - hatred of numbers. Were the two sleepless students 
turned on by maths? How are they doing at language learning? Is 
there a connection - for them/for the teacher?

Thanks for your story. Here´s another: "A man with a pack on 
his back walked into a field - and died." How? 
(Answer: His parachute didn´t open.)

I suppose the lateral thinking here is more obvious than the 
use of senses.

BTW, reading texts using the senses throws up quite some 
information on how we read. The first page of Jurassic Park 
(graded) catches the interest of adolescents and is full of 
sense stimulations. (Is appealing to the senses a sound tip for 
those who want to write best sellers?)

Regards,





---------------------------------
Yahoo! Plus - For a better Internet experience


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3180
	From: Tom Topham
	Date: Fr Apr 25, 2003 4:41 

	Subject: Re: dogme and dance; dogme and food ....


	Sue said:
>in every day life, I think there are often seemingly dogmetic parallels. 
>For example, Italians are 'famous' (and it is fairly common!) for taking 
>hours to decide where to go and eat; <snip>... I always remember what a 
>former teacher of mine told me - she's Italian but lived in Berlin for 8 
>years. After the initial elation at living in a place where everything 
>functioned like clockwork and councils actually did their jobs, and streets 
>were clean and laws were enforced and everything was regulated etc, she 
>began to miss a bit of chaos; <snip>...

Indeed, Sue!

And surely there is another parallel to be made here. We've heard Dennis 
and others talk about the German fetish for grammar and theory. And just as 
the Italians like to "wing it" with their dinner plans, when I visit my 
German friends we invariably have an organizational meeting upon my arrival, 
where we agree to the various bars and restaurants we will visit over the 
course of the days of my visit.

Germans. You've gotta love their consistency.



_________________________________________________________________
STOP MORE SPAM with the new MSN 8 and get 2 months FREE* 
http://join.msn.com/?page=features/junkmail


	


	Group: dogme
	Message: 3181
	From: Robert M. Haines
	Date: Fr Apr 25, 2003 5:09 

	Subject: Re: Puzzling


	Actually, it was I (Rob) who wrote this:

Someone I posed this to has given a wonderfully illogical
response: "Pure luck, I would say."

If I remember correctly, my response, per e-mail, was: "That's a wonderful
response."

Rob



	


	Group: dogme
	Message: 3182
	From: roger smyth
	Date: Fr Apr 25, 2003 10:46 

	Subject: Dogme


	Hi all.

I´ve been enjoying your discussions although I must
admit feeling rather ignorant at times.However, it got
me thinking about something here in Brazil.

While on a DELTA course we joked about a startling new
approach to teaching called TSA. It kept the lecturers
and tutors confused and gave us many laughs. TSA or
total spontaneous approach was an attempt to reduce
the indoctrination from EFL and ESL that stated that
input=output and that everything in the classroom
worked better with standardisation and
predictability.Take anticipated difficulties in the
lesson cover sheet format. The most benefitial
difficulties are rarely anticipated. Tutors and
DELTEEs treated TSA as blasphemy but it´s a worthwhile
experience to see how difficult it can be. From what I
gather, dogme would need great preparation and access
to resources, both physical and mental, so that you
can respond to immediate situations. Would I be in the
right ball park?

__________________________________________________
Yahoo! Plus
For a better Internet experience
http://www.yahoo.co.uk/btoffer


	


	Group: dogme
	Message: 3183
	From: Sue Murray
	Date: Fr Apr 25, 2003 11:04 

	Subject: maps and legends


	sort of goes back to what Zosia was saying about stepping out of your own skin. Just because I hate numbers, doesn't mean two (or more) students who like them are nerds .....

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3184
	From: lifang67
	Date: Sa Apr 26, 2003 6:47 

	Subject: Rashomon


	The other day one of my grad students wondered aloud if his kids were 
learning while he was teaching, and if so what.

I suggested that he give everybody an index card at the end of the 
lesson as their "playground ticket" and make them all write down one 
thing that was perceptually salient to them before they left the 
classroom (this is similar to what Slimani, van Lier, and Allwright 
have done).

Here's his report on the experiment--verbatim, typos and all. 
Sobering reading if you really think all those chestnuts about the 
dwarf in the elevator or the black man on the road or the parachute 
that didn't open is the central "text" of your lesson!

Yong-ho, whose post follows, is not a very keen grad student; he's 
getting married in a few weeks, and has been known to miss class even 
when he is there. But here's what he writes this week.:

i had english calss today. it was definitely about the prepositions ; 
ON, IN and UNDER my teaching plan follows here. (matter of fact, this 
is not a 'plan', just the description of what i did this class...^^;)

greetings
(what day is it today?, hows the weather? things students did while 
yester's field study, any special pan for the comming weekend, my 
newly arrived wedding invitation card, and MY WEDDING.......)

presentation (remembering the previous calss ; today was 2nd class 
about those prepositions)
(putting an eraser in my pocket) 
T ; where is my eraser?
s ; in... in..
T ; yes! my eraser is in my pocket!
similar process went on about the "on" and the "under"

Practice
treasure hunting game
while students keep their eyes closed i hide some stationary and then 
i give them information about the place it is hidden, i.e. "my red 
pen is under my chair". when i say 'go!' they run and find what they 
looked for and bring it to me. i ask them "where did you find this 
red pen?" (another example was my cell phone. and they showed big 
interest about it. naturally i told them it is proper to call this 
a "cell phone" not a "hand phone".)
most students answer without ommiting the preposotions, mostly 
incomplete answers, though. but they got candys if only they utter 
the prepositions.

production
treasure hunting variation.
i just had my kids close their eyes and told them only the items i 
hid. they didin't know where the items are at. 
when i say "go!" they go around the classroom looking for the items i 
mentioned. if anyone found a item, he/she'll come bringing the item 
to me, saying " this _____ WAS in/on/under _____" and ony when they 
spoke the full sentence i gave them my precious candy.(i had only a 
few left. this means they did this game very well.) a lot of them 
used "WAS" with out difficulties which was very surprizing for me. it 
was the first time i consciously mentioned and motivated them to used 
past tense of "be" verb.

after the class i gave my kids a piece of paper per each. and asked 
them to write (in korean) what they learned from the lesson. 
and the outcome was INTERESTING (in fact, i could not stop launghing.)
only 2~3 students mentioned the "in" "on" "under"
mostly they wrote about my wedding and some new vocabs 
especially "cell fone" "sell-o handpone" it was revealed 3 girls were 
practicing a new song composed by their friend. they wrote "i found 
out who sings best while this class."..or.. something similar.
one student wrote that she learned when "WAS' is used. i never put 
down the word "was". but she wrote "was"very buatifully, and said she 
learned it from this calss.
(i'll post the exact data tomorrow.)

certainly, the object of my class was to play with the prepositions 
and get used to the usage of them.
but it was not what my kids focused on.


dk1 & Yong-ho



	


	Group: dogme
	Message: 3185
	From: Luke Meddings
	Date: Sa Apr 26, 2003 9:01 

	Subject: Re: Dogme


	-----------------------------------------------------------------------
Luke Meddings
the BLINC partnership
Office: 0207 259 0542
Fax: 0207 259 0543
---------------------------------------------------------------------
------ www.blinc.tv ------
---------------------------------------------------------------------

----- Original Message -----
From: "roger smyth" <dodgethecuica1@y...>
To: <dogme@yahoogroups.com>
Sent: Friday, April 25, 2003 10:46 PM
Subject: [dogme] Dogme


> Hi all.
>
> I´ve been enjoying your discussions although I must
> admit feeling rather ignorant at times.However, it got
> me thinking about something here in Brazil.
>
> While on a DELTA course we joked about a startling new
> approach to teaching called TSA. It kept the lecturers
> and tutors confused and gave us many laughs. TSA or
> total spontaneous approach was an attempt to reduce
> the indoctrination from EFL and ESL that stated that
> input=output and that everything in the classroom
> worked better with standardisation and
> predictability.Take anticipated difficulties in the
> lesson cover sheet format. The most benefitial
> difficulties are rarely anticipated. Tutors and
> DELTEEs treated TSA as blasphemy but it´s a worthwhile
> experience to see how difficult it can be. From what I
> gather, dogme would need great preparation and access
> to resources, both physical and mental, so that you
> can respond to immediate situations. Would I be in the
> right ball park?
>
> __________________________________________________
> Yahoo! Plus
> For a better Internet experience
> http://www.yahoo.co.uk/btoffer
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3186
	From: Luke Meddings
	Date: Sa Apr 26, 2003 9:46 

	Subject: Re: Dogme


	My apologies for the blank posting - trying to contribute before I had a
coffee. I'm working on something, but in the meantime thanks to all who came
to the dogme session at IATEFL.

Luke
-----------------------------------------------------------------------
Luke Meddings
the BLINC partnership
Office: 0207 259 0542
Fax: 0207 259 0543
---------------------------------------------------------------------
------ www.blinc.tv ------
---------------------------------------------------------------------

----- Original Message -----
From: "Luke Meddings" <luke@b...>
To: <dogme@yahoogroups.com>
Sent: Saturday, April 26, 2003 9:01 AM
Subject: Re: [dogme] Dogme


>
> -----------------------------------------------------------------------
> Luke Meddings
> the BLINC partnership
> Office: 0207 259 0542
> Fax: 0207 259 0543
> ---------------------------------------------------------------------
> ------ www.blinc.tv ------
> ---------------------------------------------------------------------
>
> ----- Original Message -----
> From: "roger smyth" <dodgethecuica1@y...>
> To: <dogme@yahoogroups.com>
> Sent: Friday, April 25, 2003 10:46 PM
> Subject: [dogme] Dogme
>
>
> > Hi all.
> >
> > I´ve been enjoying your discussions although I must
> > admit feeling rather ignorant at times.However, it got
> > me thinking about something here in Brazil.
> >
> > While on a DELTA course we joked about a startling new
> > approach to teaching called TSA. It kept the lecturers
> > and tutors confused and gave us many laughs. TSA or
> > total spontaneous approach was an attempt to reduce
> > the indoctrination from EFL and ESL that stated that
> > input=output and that everything in the classroom
> > worked better with standardisation and
> > predictability.Take anticipated difficulties in the
> > lesson cover sheet format. The most benefitial
> > difficulties are rarely anticipated. Tutors and
> > DELTEEs treated TSA as blasphemy but it´s a worthwhile
> > experience to see how difficult it can be. From what I
> > gather, dogme would need great preparation and access
> > to resources, both physical and mental, so that you
> > can respond to immediate situations. Would I be in the
> > right ball park?
> >
> > __________________________________________________
> > Yahoo! Plus
> > For a better Internet experience
> > http://www.yahoo.co.uk/btoffer
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
> >
> >
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3187
	From: Sue Murray
	Date: Sa Apr 26, 2003 3:13 

	Subject: Rashomon


	thanks for sharing, dk and Yong-ho ; as well as the research data, retrospectives which also include student retrospectives are invaluable (and a more useful 'record' than a pre-planned syllabus or coursebook)
and I like the way Yong-ho wrote: 

<"my teaching plan follows here. (matter of fact, this 
<is not a 'plan', just the description of what i did this class...^^;)" 

(and in fact, it is not just a description of what he did in class, it also includes observations on how the students reacted and what they did; and most of what the students remember can be traced onto Yong.ho's description; for example, cell-fone; the wedding; was; from the summary data, the only item which seems not to find a fit is the singing one; don't think such 'matches' would have been apparent with a teaching pre-plan).

I've said before that I'd love there to be 10-15 minutes post session personal 'recollection/impression' time for students as a standard part of courses; until then, we, and they, do what we can.

and as I've said before (yawn!, sorry!), with adults I find lesson 'minutes' (usually illustrated) are a good way of providing a retrospective; it's most often me wot writes them, but at least they include what students said and did, even if not what they remember or how they perceived things. And they always say they really enjoy reading them and find them very helpful too. And when students have time they come up with brilliant and funny stuff themselves, much appreciated by everyone; I also ask for a title/titles from them before we finish, because I think that often helps them remember and hook up to the whole thing. The titles vary tremendously - from (at least seemingly!) anodyne coursebook-unit-sounding ones like 'keep taking the pills', 'the language of the heart', 'people watching', 'the doctor's surgery', to incomprehensible-to-all-who-were-not-present ones such as 'sausage fingers', 'the receptionists (now showing at a cinema near you ...)', 'I *did* did go to Andalucia', 'the hot dogs'; the point is, they come from the students.

With kids and young learners, a 'record' is not so neatly 'mappable' (?) in discourse terms, it's more sort of 'icon-ish' - something they've made or created or recorded, whether individually or in groups or as a whole class; whether a drawing, a description of a new, customised animal, turning the classroom into a treasure island with rulers as bridges and bins as volcanos and old boxes as huts etc, acting out a dialogue or story scene and taking the tape home for others to hear, inventing a new game or ....or, successfully swapping football cards so that you're the first to finish the album, or showing off your new bey-blade, or ...or ... who knows?! The important thing is that they do remember whatever they do remember, and get opportunity to share and compare and develop it, (rather then be 'tested' on it or something which wasn't 'it' at all ....)

One more thing: as a sort of collectively-personalised game the other week, the 10-11 year olds and I came up with the following, which was interesting:
everyone says things in English that they want to say or says words or phrases in English that they like; I write them on slips of used scrap paper (which happened to be in the room and gave us the original idea!); after we've collected about 30 things, the slips are placed face down on a table, and have to be mimed and guessed. I do the first, and the pair that guesses it comes up to do the next one, and so on. They get points for correct guesses. 

here are just a few examples I can remember:

I like the word 'news'
don't try this at home
my heart is black and white 
(NB football team colours!)
my favourite colours are red and black
(NB ditto!)
rabbits and elephants (!)
my sign is Libra
my favourite game is bey-blade
my favourite subjects are maths and art
my favourite food is chips with mayonnaise and ketchup
I live in the south of Italy


and loads more - mostly along the same lines, with the occasional surprise. (Now, granted, these examples may sound dead boring to lifeless in themselves; the point is they were *very* meaningful to those who came up with them, and consequently, collectively, to everyone)

Because they've already heard them, there is a vaguely familiar pool of possible guesses, not a completely start from scratch one. The miming was clever - 'I like the word news' - sitting and pretending to be reading a newspaper; 'My sign is Libra' - holding up a paper cup in each hand to imitate scales; And in their excitement they were focusing unmercifully on accuracy - has to be the exact words on the slip, if someone says 'is' instead of 'are', or gets word order wrong, they are not allowed to win until they or another pair give the correct version (this was their policing, not mine, and was policed not by the mimers with the slip, but by the other guessers from memory and knowledge; I know competitive games are not suitable with all classes, but this class loves them and they seem to concentrate the mind wonderfully)

another interesting point was that they often guessed things that were not in the original collection, though they were often similar; they were perhaps guessing their own perception/flavour/interpretation of what had been originally said. 

and must admit, I did shamelessly follow this lesson up with an accuracy focused game (taking my cue from their own behaviour, and the language they had either disagreed about or seemed confused about); one student saw a 50 euro note in my folder - it wasn't real unfortunately - but it generated interest!; so I put it on the board; then each small team's name goes vertically on a board grid under the false note, with horizontal squares leading from 5 euro to 50 euro; I read three examples, a b and c - for example, "a: the my favourite team is Juventus, b: my favourite team is Juventus, c: my team favourite is Juventus"; each team has to decide which version is correct and write on a slip of paper the letter a, b or c. I check the letter and put a tick in the next square for each team which gets the correct letter (a dramatic moment ...) The first team to get to 50 euro wins a (scanned!) 50 euro note. 

(hope all this isn't too garbled - I'm writing in more of a hurry than usual.)

Sue







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3188
	From: Sue Murray
	Date: Sa Apr 26, 2003 3:48 

	Subject: puzzling


	just back to Rob's:
>Someone I posed this to has given a wonderfully illogical response: "Pure luck, I would say."

apologies for this being really way off any topic, but I've just read in the paper about a complete black out with total loss of radar and telephone connection which happened at Brindisi airport for 3 hours, from 10.30 pm on Thursday to 1.30 am on Friday. Inexplicably, the back up power system failed to work, and dozens of planes in the airspaces from Ancona to Malta, and from Naples to Yugoslavia, had to fly 'in the dark' - no lights, no radar; the air traffic controllers had to try and guide these planes through 800 km of air space using only radio voice - their telephone connections with Rome, Zagreb and Belgrade were also out of order. Sometimes, it was not possible to guide the planes at all, and even when it was the air traffic controllers were often stabbing in the dark, with fingers crossed. 

**To quote: "It was only by pure chance that disaster was avoided"**

("Luckily, the black out occurred at night, when air traffic is lighter; had it happened for 3 hours during the day, there would certainly have been tragic consequences")













[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3189
	From: Luke Meddings
	Date: Sa Apr 26, 2003 3:54 

	Subject: Re: Total Spontaneous Approach/IATEFL


	Thanks for this Roger, Total Spontaneous Approach sounds great and don't
give up on it! The laughs, confusion and private language remind me of the
time before I was able to share dogme teaching with anyone else except on
the level of taking the mickey out of established wisdom with colleagues.

You rightly castigate the anticipated difficulties section of the lesson
plan - it is a sham, and, as Woody Allen said in Bananas, a travesty of a
mockery of a sham.* It casts the whole enterprise in a negative, fearful
light - what could go wrong, how can I deal with it when it does - when all
it needs is for all of your language experience to meet with all of their's
in real time. For pre-training or whatever CELTA passes for these days it's
understandable - a sort of reminder to the teacher to look up whatever
grammar/language
he or she hasn't thought about before. But at DELTA level?

Regarding preparation and resources: Scott and me just did a session at
IATEFL in Brighton which was well-attended, and graced by the frequently
crucial presence of Dennis and Dr Evil, not to mention Robert, Matthew and
anyone else I may have missed. Dennis and Adrian fielded many of
the questions which came up in the second half of the session, which was
open to questions (open to question too, ho ho), and it was quite properly
and genuinely a team effort - particularly
gratifying as we were in some cases meeting for the first time, a sort of
Dr-Livingstone-I-presume moment on the South Coast.

One thing that amazes me is how often someone at these sessions will frame a
question as a
sort of eloquent, heartfelt personal summation of what they believe dogme to
mean - in other words, as with your description of total spontaneous
approach, mapping what they take from first exposure to dogme onto what they
have already been doing. This happened again at IATEFL.

One note here - critics of new ideas will often say one of two things: that
it already exists and is therefore redundant; or that it is unrealistic and
therefore unachievable. One frequent response to dogme, whether meant
critically or not, is that 'this is what good teachers do anyway.' My own
experience suggests two things: that teachers can be effective in many
different modes, some of which are quite alien to dogme; and that these and
many less effective
teachers do not in fact learn the techniques or patterns of behaviour which
make dogme teaching so potent - I'm using potent as an adjective of
potential in the absence of another one - and which could enrich their
teaching even if it formed only a part of it: the 'soft' approach which
Adrian reminded us of at the session on Thursday. The terms 'Hard' and
'soft' dogme relate to a total dogme approach (hard), or a more integrative
one (soft) - in truth, while my instincts are hard, my practice is soft. So
to speak.

As for the 'unachievable' response: if there are constraints of syllabus,
government or employment inspectors, people sometimes ask, how does dogme
fit in? Well, one makes it fit in. If we think it's going to help students
pass an exam we use it as appropriate - but not to the exclusion of the
syllabus/exam practice. Or we simply fail our students and lose our jobs.
Adrian put this nicely when he spoke of an exchange in which he was forced
to confirm with the inspector what the purpose of the inspection was - to
establish whether or not the students are learning anything! I sometimes
feel like saying that for all its playfulness, suspicion of published
materials and so on, dogme is all about helping the students to learn more.

One attendee drew a rather sobering parallel in the fate (suicide, he said)
of the only student in Dead Poets Society to take all that mad romance to
heart. I wish I'd said more clearly in reply that dogme isn't about mad
romance and display but about a much more even, calmer human interaction.
David French was always very clear on this aspect of dogme in the early
days. People tend to panic and imagine that we're taking for granted or even
advocating a sort of cult of personality in the classroom, when we're
suggesting that people skills of a much more sensitive and inclusive nature
are required than mere performance.

Another potentially sticky moment in the session came when Leni Dan
questioned
the respect we were showing our audience when we talked about planning
the session on the way down in the car. I tried to defend this but feel I
should have been more forthright: I could have taken her remark on its own
terms by explaining that we were in fact re-planning it from the
previous evening in the light of what we thought would be best on the day,
but I wish
I'd had the presence of mind to answer it on our own terms and inquire
whether doing something fresh and flexible
was not showing more respect for participants than the usual sort of
rehearsed book-plug
presentation with hand-outs. But I stick by the answer I gave at the time,
which relates to Roger's question:

>From what I
> gather, dogme would need great preparation and access
> to resources, both physical and mental, so that you
> can respond to immediate situations. Would I be in the
> right ball park?

My response was to say that we had prepared for the session by considering
which of the things we had talked about and recorded from previous
occasions, and taken from this site in the form of quotes, would be of most
interest on this occasion. Dennis then said that it was all about
preparedness - a state of being generally prepared for what might happen -
rather than having a fixed game-plan.

More involved thoughts on planning are still in a dusty draft e-mail which I
hope one day to complete, but a summary of which would be the following: you
can map a street but you can't map in advance what is going to happen on the
street when you walk down it each day. What you can do is use your
experience to navigate what occurs and react accordingly, in the knowledge
that your previous experience will invariably, barring acts of the divine
and the deranged, be enough to see you through.

Thanks again to everyone who came to the session.

Luke


*"I object your honor. This trial is a travesty. It's a travesty of a
mockery of a sham of a mockery of a travesty of two mockeries of a sham. I
move for a mistrial." Allen, W. Bananas, 1971.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: "roger smyth" <dodgethecuica1@y...>
To: <dogme@yahoogroups.com>
Sent: Friday, April 25, 2003 10:46 PM
Subject: [dogme] Dogme


> Hi all.
>
> I´ve been enjoying your discussions although I must
> admit feeling rather ignorant at times.However, it got
> me thinking about something here in Brazil.
>
> While on a DELTA course we joked about a startling new
> approach to teaching called TSA. It kept the lecturers
> and tutors confused and gave us many laughs. TSA or
> total spontaneous approach was an attempt to reduce
> the indoctrination from EFL and ESL that stated that
> input=output and that everything in the classroom
> worked better with standardisation and
> predictability.Take anticipated difficulties in the
> lesson cover sheet format. The most benefitial
> difficulties are rarely anticipated. Tutors and
> DELTEEs treated TSA as blasphemy but it´s a worthwhile
> experience to see how difficult it can be. From what I
> gather, dogme would need great preparation and access
> to resources, both physical and mental, so that you
> can respond to immediate situations. Would I be in the
> right ball park?
>
> __________________________________________________
> Yahoo! Plus
> For a better Internet experience
> http://www.yahoo.co.uk/btoffer
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3190
	From: Sue Murray
	Date: Sa Apr 26, 2003 8:04 

	Subject: Total Spontaneous Approach/IATEFL


	thanks much Luke for giving those of us who were not able to attend a full taste of what happened. 

>dogme isn't about mad
>romance and display but about a much more even, calmer human interaction.
>David French was always very clear on this aspect of dogme in the early
>days. People tend to panic and imagine that we're taking for granted or even
>advocating a sort of cult of personality in the classroom, when we're
>suggesting that people skills of a much more sensitive and inclusive nature
>are required than mere performance.

I'm always happy to see a posting from David (as with his recent conference wishes); know he can't participate regularly for numerous reasons, but it's always reassuring to hear him and mention of him .... as one of the original inspirators of dogme, he also wrote what has always been my 'dogme motto' (if that doesn't sound too much like a mcnugget!) (it's also very similar to one of the things Luke quotes Dennis as saying at the conference):

"If you've brought in all the materials and activities you don't leave much space for learners - unless you do. .... You can only improvise when you're extremely well-prepared. But preparation isn't material in terms of armfuls of books, handouts etc, it's not visible." (David French)

I also sometimes associate dogme with serendipity - a term most commonly applied to science and technology, but which carries the base idea NOT of just chance, but of the ability to notice and appreciate the value of what you did not expect or weren't looking for. And adapt or change course/route/direction accordingly. All of which goes for teachers and students alike. Whether or not they've ever heard or dogme. Or TSA. Or whatever! 

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3191
	From: Tom Topham
	Date: Sa Apr 26, 2003 9:51 

	Subject: Re: puzzling


	Did I miss the answer to the restaurant / change given riddle?

Please post the solution, it's driving me mad that I can't figure it out.

_________________________________________________________________
Tired of spam? Get advanced junk mail protection with MSN 8. 
http://join.msn.com/?page=features/junkmail


	


	Group: dogme
	Message: 3192
	From: Guzide EGILMEZ
	Date: Sa Apr 26, 2003 11:15 

	Subject: hello everyone


	Hello everyone,
I've recently joined your group and have been trying to follow the
discussions.
If you excuse my ignorance, can someone briefly explain waht "dogme" is.
thanx
Guzide :)



	


	Group: dogme
	Message: 3193
	From: Diarmuid
	Date: So Apr 27, 2003 3:29 

	Subject: Re: puzzling


	Come on, Tom. Follow the money!

How much were the three friends finally charged for the meal?

How much had they paid?

How much change should they have received?

How much change did they receive??

How much of their change didn't they receive?

What happened to it?

Clear? 

----- Original Message ----- 
From: Tom Topham 
To: dogme@yahoogroups.com 
Sent: Saturday, April 26, 2003 9:51 PM
Subject: Re: [dogme] puzzling




Did I miss the answer to the restaurant / change given riddle?

Please post the solution, it's driving me mad that I can't figure it out.

_________________________________________________________________
Tired of spam? Get advanced junk mail protection with MSN 8. 
http://join.msn.com/?page=features/junkmail


Yahoo! Groups Sponsor 





To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3194
	From: rhdill
	Date: So Apr 27, 2003 3:51 

	Subject: Dogme+


	I believe language development is best achieved from "real" classroom 
interaction and conversation. In my classroom, however, I think I can 
do this without eschewing handouts. Topics like health care require 
students to have a specific vocabulary that they will be difficult to 
require and retain without some handouts as aids.

Rosemary



	


	Group: dogme
	Message: 3195
	From: Diarmuid
	Date: So Apr 27, 2003 4:31 

	Subject: Who makes the handouts?


	Rosemary brought up the topic of handouts, but let's be clear. I think that there are very few people on this list (if any) who regularly go into class with empty hands. For me, dogme's about presenting a different angle on established practice. So, whilst you might not want to give up handouts, a different angle might mean rethinking who writes the handouts. Alternatively, it might mean thinking about whether there's a need for everyone to receive the same handout. It might even mean rethinking the design of the handout.

In my opinion, dogme is not about bareback teaching, it's about stripping away the tools that alienate us and our learners from the language with the purpose of making the learning more real and more personal. If the handouts are relevant and meaningful to the students, I don't think you'll find any dogmetist questioning the practice. On the other hand, if the handouts are photocopied pages from Vocabulary That's No Use, then people might object.

What does all this mean in practice? Well, here's an off-the-cuff example: It means that you can have a class which aims to deal with the topic of "Healthcare". The class can take the form of "real...interaction and communication". You, as the language expert, can provide any vocabulary that is needed and the handout can be a record of the conversation, written by either the teacher or the students. 

There's nothing strikingly original about this, nor is it cutting edge revolutionary ELT. It's just a way of teaching that believes that people, not handouts/TVs/computers/textbooks/etc, are at the centre of the learning experience and that they are more likely to (want to) remember things that are imbued with meaning for them. They are unlikely to find such a personal touch in things which have been written for a mass market.

Luke wrote about how some people are quick to point out that dogme was nothing new and that lots of people were already teaching like that anyway. But dogme doesn't claim to be new. In fact, a number of posts in the archives of this list begin something like, "I'd been teaching like this for a while and I...". The whole dogme thing is nothing but a metaphor that aims to capture something of what we believe effective teaching to be about. 

Pardon the incoherence/repetition etc. It's what happens when awoken at 2am by a bawling baby and then finding that sleep is no longer possible...

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3196
	From: Sue Murray
	Date: So Apr 27, 2003 11:55 

	Subject: Re: Who makes the handouts?


	here, here Diarmuid; very nicely put (even though it was 2 am-plus!)
eg:
>
> What does all this mean in practice? Well, here's an off-the-cuff example:
It means that you can have a class which aims to deal with the topic of
"Healthcare". The class can take the form of "real...interaction and
communication". You, as the language expert, can provide any vocabulary that
is needed and the handout can be a record of the conversation, written by
either the teacher or the students.
>
> There's nothing strikingly original about this, nor is it cutting edge
revolutionary ELT. It's just a way of teaching that believes that people,
not handouts/TVs/computers/textbooks/etc, are at the centre of the learning
experience and that they are more likely to (want to) remember things that
are imbued with meaning for them. They are unlikely to find such a personal
touch in things which have been written for a mass market.
>

I've got lots of examples from class of this type of thing - I'd like to
post some if there's time (though not at 2 am!)

anyway, thanks Diarmuid for stating so clearly and concisely something I
find to be so true!

Sue



	


	Group: dogme
	Message: 3197
	From: Sue Murray
	Date: So Apr 27, 2003 11:55 

	Subject: puzzling


	Tom, and anyone else - sorry about that; I'm afraid the restaurant paradox is really akin to a nasty bit of propaganda in its way - I've pasted below the addendum from the minutes of the class concerned, which I hope helps clarify it ... (it was a joint effort we eventually agreed on, but it took me a fair while to cotton on .....) The key is that 27 (what the men paid) *MINUS* 2 (what the waiter kept) equals 25 (the total of the bill): 
"the restaurant bill paradox is of course a false one, but an excrutiatingly convincing one all the same!! If you look at it in the following way: 

each of the 3 men initially paid €10, hence the original total of €30; then they each got €1 back, so at the end each man had paid 9, making a total of 9 x (times) 3 which is 27; the original €30 is accounted for by the €3 they got back. 

The €2 only comes into the equation because the waiter kept it, pretending that the bill was €27 (what the men ended up paying) not €25 (what the restaurant charged). 

So, there isn’t really a paradox about why €27 (what the men paid) plus €2 (what the waiter kept) doesn’t make €30; it shouldn’t!! (It should be €27 *minus* €2 equals what the restaurant charged!) But it’s tricky not to think it should!"


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3198
	From: Andy McNish
	Date: So Apr 27, 2003 2:37 

	Subject: Re: Voice chat


	>Recording and storing sound tracks (of speech samples) for future reference
>can be done with analog devices, or digitally if someone knows of a way to
>do it.

Michael, there is a program called 'Total Recorder' which you can use for 
recording web chats, online broadcasts and so on. It's available from 
http://www.HighCriteria.com

The free demo version allows you to record up to three minutes at a time, 
but I strongly recommend the paid-for version if you intend to record a lot 
of things off the web. Basically, it creates its own virtual soundcard, 
allowing you to record onto your PC at the same time as listening and 
speaking.

Hope that helps.

(A sheepish hello to everyone else, too. I decided to 'moderate' myself out 
of the list after my last posts, written by a certain Mr Hyde who appears 
only when I drink a potion derived from the Agave cactus. Glad to see that 
dogme continues to go from strength to strength!)


_________________________________________________________________
Help STOP SPAM with the new MSN 8 and get 2 months FREE* 
http://join.msn.com/?page=features/junkmail


	


	Group: dogme
	Message: 3199
	From: prawdziwyanglik
	Date: So Apr 27, 2003 9:25 

	Subject: handouts?


	I always thought that the dogme plea to get rid of handouts along 
with books, CDs and all that other stuff was misplaced.

OK, handouts from photocopiable vocab. and grammar books, maybe.

The dogme teacher should go whistling down the street armed only 
with pen and paper... and a tape-recorder and photocopying machine.

How else do you distribute writing around the class that people have 
written? 

Tape recorders and photocopiers are ways of capturing output, 
written and spoken, to re-introduce into class.

One essential part of dogme is feeding back what has been produced, 
to reflect on it and respond to it.

David F.



	


	Group: dogme
	Message: 3200
	From: midill@a...
	Date: So Apr 27, 2003 9:28 

	Subject: Re: handouts?


	Handouts also give students a chance to hear and see words at the same time. 
That is why my students really enjoy it when I copy lyrics to popular songs. 
They listen to and look at the song at the same time.
I once had two elementary school students who always went from my room back 
to their classroom for "three choice" That is what they called it, because 
they had never seen the words which were, in fact "free choice".

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3201
	From: Luke Meddings
	Date: Mo Apr 28, 2003 8:11 

	Subject: Re: handouts?


	Hearing, seeing, speaking - aural, visual, sensual. They support each other
and of course this needs to be nurtured.

Three ways of maintaining this support system in the dogme classroom: 1:
Rolling boardwork: be disciplined in recording language as it emerges, even
if this starts in note form on a piece of paper. Consult with the students
about the best use of board-space; if there's no board use a piece of
paper - anything everyone can have access to. Encourage students to make
notes of new words, queries, and add these to the mix. This all helps to
make note-form, there-to-be-changed text part of the classroom world. 2: Use
short texts. We're not teaching people to read. If the texts (song lyrics
are perfect*) are short enough, you can - 3: Dictate the texts to the
students who dictate it back to you for boarding; or simply write it up so
the students copy it down. This isn't just perversity in not using the
photo-copier - it gives the lesson a natural change of pace and allows
everyone to engage in a perfectly valid form of practice, ie copying.
They'll make mistakes - we all do. It encourages attention to detail and is
bound to increase their chances of committing things to memory.

I think taking the time and effort (you and the students) not to use the
photocopier as far as possible is an example of using the dogme
strictures/tongue-in-cheek commandments to free things up and expand our
teaching practice.

Luke

*On the other hand a Polish student in my class was once very disappointed
to hear the real words to Penny Lane as she had interpreted something more
surreal and personal between the gaps!

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Monday, April 28, 2003 1:28 AM
Subject: Re: [dogme] handouts?


> Handouts also give students a chance to hear and see words at the same tim
e.
> That is why my students really enjoy it when I copy lyrics to popular
songs.
> They listen to and look at the song at the same time.
> I once had two elementary school students who always went from my room
back
> to their classroom for "three choice" That is what they called it, because
> they had never seen the words which were, in fact "free choice".
>
> Rosemary
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3202
	From: lifang67
	Date: Mo Apr 28, 2003 11:01 

	Subject: Oi, You!


	This is another whimsical, theory-laden posting, I'm afraid. It's a 
Vygotskyan analysis of the text "Oi, you!"

But there is a rather serious purpose. The question I want to address 
by analyzing this text is why reading and writing always (that is, 
phylogenetically and ontogenetically) develop later than listening 
and speaking.

One of the reasons why Vygotsky rejected the "mechanical" division 
between written and spoken language was that he understood that this 
does nothing to explain why spoken language comes first, and is 
easier for children.

Let's suppose that the real difference between written and spoken 
language is that one is made of paper and the other is made of air. 

Now, if that were the key difference, then reading and writing would 
be easier than speaking, because our eyesight is generally somewhat 
more efficient (and a lot faster) at transmitting information and 
because paper is more permanent than sound.

But that's not the case. Both ontogenetically and phylogenetically, 
writing comes last. Well after speaking. 

Pre-historical man spoke, and historical man writes. Babies talk, and 
children write.

Why? The reason is not in the air. It's not on paper. It's something 
to do with the movement of children's minds, from icons to gestures 
to symbols.

"Oi, you!" has both. It's made up of a bit of noise and a bit of 
news. A pure cave-man sound, and sound with meaning. (It's also a 
palindrome, or at least an ear palindrome!)

When you say "Oi, you!" you point. You gesticulate. You indicate. In 
other words, "Oi, you!" as spoken language is an index, not a symbol. 
It's referential and not symbolic, because you just follow the eye-
contact, the pointing finger and the crashing intonation and get the 
meaning.

But a written text is a very different sort of language. Let's 
consider:

"Oi, you!" said Julie. Min-su came over. Julie punched him in the 
mouth. "That'll teach you to play kick-the-can with MY lunchbox."

"You" is no longer a pointing finger. It's no longer an icon. It can 
no longer gesticulate, it can no longer reinforce eye-contact and 
intonation. It no longer shows. It can only tell.

In other words, "you" is a second-order symbol. It does not stand for 
any fixed referent at all. It stands for another item of text, the 
proper name "Min-su". And so does "him" in the second sentence 
and "you" but not "MY" in the third sentence. 

Now, instead of a pointing finger and a dipping intonation, we are 
left with a dense network of second-order symbolism, whose 
significance is even less permanent than air, because it changes in 
the course of a single reading. 

Writing has lots of other elements that are what Widdowson would 
call "encodings" of elements that are self-evident in speaking and 
listening. For example, the voices of Minsu and Julie in the text 
above have to be attached as adverbial clauses, as in "said Julie". 

But of course in real life voices do not have to be encoded. They 
just are. In real life, dialogism doesn't need a Dostoevsky to put it 
in and a Bakhtin to dig it out. It just is.

Why did listening and speaking come first and writing and reading 
follow on? Because language is basically sexual: in the beginning was 
not the word, or the voice, but two voices.

dk1



	


	Group: dogme
	Message: 3203
	From: Robert M. Haines
	Date: Mo Apr 28, 2003 6:16 

	Subject: Re: handouts?


	Rosemary, do you just hand out the lyrics and play the tape/CD for sts.?

----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Sunday, April 27, 2003 5:28 PM
Subject: Re: [dogme] handouts?


> Handouts also give students a chance to hear and see words at the same
time.
> That is why my students really enjoy it when I copy lyrics to popular
songs.
> They listen to and look at the song at the same time.
> I once had two elementary school students who always went from my room
back
> to their classroom for "three choice" That is what they called it, because
> they had never seen the words which were, in fact "free choice".
>
> Rosemary
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3204
	From: Robert M. Haines
	Date: Mo Apr 28, 2003 6:19 

	Subject: Re: handouts?


	I think Luke's point about providing an opportunity for some cognitive depth
is important though, i.e. it's not about the devices (photocopier, tape
recorder) per se. It's not a Luddite thing, it's a person thing ---
connecting with the people in the room by using language in naturally
meaningful ways that reflect the world around us. Make sense?

Rob
----- Original Message -----
From: prawdziwyanglik <prawdziwyanglik@y...>
To: <dogme@yahoogroups.com>
Sent: Sunday, April 27, 2003 1:25 PM
Subject: [dogme] handouts?


> I always thought that the dogme plea to get rid of handouts along
> with books, CDs and all that other stuff was misplaced.
>
> OK, handouts from photocopiable vocab. and grammar books, maybe.
>
> The dogme teacher should go whistling down the street armed only
> with pen and paper... and a tape-recorder and photocopying machine.
>
> How else do you distribute writing around the class that people have
> written?
>
> Tape recorders and photocopiers are ways of capturing output,
> written and spoken, to re-introduce into class.
>
> One essential part of dogme is feeding back what has been produced,
> to reflect on it and respond to it.
>
> David F.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3205
	From: Robert M. Haines
	Date: Mo Apr 28, 2003 6:13 

	Subject: Literacy


	On 28/04/03, Luke wrote: "2: Use short texts. We're not teaching people to read." 

I think Luke is right, but as a reminder of the differences in learning contexts:

Particularly in community colleges and other institutions that cater to the needs of immigrants here in North America, learners are often learning to read, which changes the classroom dynamic considerably, especially when other students in class have already learned to read in at least one language.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3206
	From: fionnuala_darcy
	Date: Mo Apr 28, 2003 6:10 

	Subject: Thanks Brett


	for some reason my original "prompt" thank you note seems to 
have gotten lost in cyberspace somewhere.So lest you think I'm 
ungrateful here it is again Brett. Thank you very very much for 
your kind help with my original request for information about 
teaching in India. Much appreciated! Nice article in The Guardian 
by the way guys.
Fionnuala



	


	Group: dogme
	Message: 3207
	From: Luke Meddings
	Date: Mo Apr 28, 2003 6:55 

	Subject: Re: Literacy


	Fair play, Robert.

This makes me think of the late UK comedian Peter Cook's 'three M's' in the
persona of hapless football manager Alan Latchley: 'Motivation, Motivation,
Motivation.' I think we in dogme have 3 C's - 'Context, Context, Context.'

Luke
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: "Robert M. Haines" <haines@n...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Monday, April 28, 2003 6:13 PM
Subject: [dogme] Literacy


> On 28/04/03, Luke wrote: "2: Use short texts. We're not teaching people to
read."
>
> I think Luke is right, but as a reminder of the differences in learning
contexts:
>
> Particularly in community colleges and other institutions that cater to
the needs of immigrants here in North America, learners are often learning
to read, which changes the classroom dynamic considerably, especially when
other students in class have already learned to read in at least one
language.
>
> Rob
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3208
	From: Robert M. Haines
	Date: Mo Apr 28, 2003 7:15 

	Subject: Re: Literacy


	Indeed, Luke. I am reminded of how difficult it becomes for CELTA trainees
(and teachers like me) to keep the language they want to introduce in some
sort of conext. It's can be so easy to lose sight of use, usage, and
meaning/function if we try to dissect something as holistic as language in
the classroom --- I'm writing this as I dissect one of dk's postings.

I think you're 3 Cs relates more directly to the matter at hand though.

Rob
----- Original Message -----
From: Luke Meddings <luke@b...>
To: <dogme@yahoogroups.com>
Sent: Monday, April 28, 2003 10:55 AM
Subject: Re: [dogme] Literacy


> Fair play, Robert.
>
> This makes me think of the late UK comedian Peter Cook's 'three M's' in
the
> persona of hapless football manager Alan Latchley: 'Motivation,
Motivation,
> Motivation.' I think we in dogme have 3 C's - 'Context, Context, Context.'
>
> Luke
> -----------------------------------------------------------------------
> Luke Meddings
> London
> ---------------------------------------------------------------------
>
> ----- Original Message -----
> From: "Robert M. Haines" <haines@n...>
> To: "Dogme" <dogme@yahoogroups.com>
> Sent: Monday, April 28, 2003 6:13 PM
> Subject: [dogme] Literacy
>
>
> > On 28/04/03, Luke wrote: "2: Use short texts. We're not teaching people
to
> read."
> >
> > I think Luke is right, but as a reminder of the differences in learning
> contexts:
> >
> > Particularly in community colleges and other institutions that cater to
> the needs of immigrants here in North America, learners are often learning
> to read, which changes the classroom dynamic considerably, especially when
> other students in class have already learned to read in at least one
> language.
> >
> > Rob
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
> >
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3209
	From: Robert M. Haines
	Date: Mo Apr 28, 2003 7:23 

	Subject: Can''t resist


	Since the end of dk's last posting seems rather biblical, I guess I'll bite into the apple he has left dangling from the branch of the tree, though I won't claim him to be the serpent that lives in that tree 'cause it just wouldn't be nicsssssse (with flickering forked-tongue in cheek).

First of all, as far as I know, phylogeny has to do with evolutionary development of organisms, species and tribes. It's not about that wonderful dough the Greeks use to bake pastries, right?

Second, ontogeny is related in that it describes the history or development of an organism from embryo to adult. It also has the word Genesis neatly packed into it, which carries along our biblical metaphor quite nicely.

Finally, as we know from previous postings, Vygotsky was the Russian researcher persecuted for political and ideological reasons. He has been referred to on this list as one of the Very Important Jewish Intellectuals with Russian Sounding Names if I remember correctly, though that could have been Chomsky, or both.

So, we might have some solid ground to stand our theory-laden, whimsical feet on now.

To my ear, "Oi, you!" is not a palindrome (A word, phrase, verse, or sentence that reads the same backward or forward. For example: A man, a plan, a canal, Panama! - www.websters.com , but that could just be due to my accent or ear wax build-up, I suppose. 

I think I understand what dk means by "Oi, you!" being an index when he writes: 
When you say "Oi, you!" you point. You gesticulate. You indicate. In other words, "Oi, you!" as spoken language is an index, not a symbol. It's referential and not symbolic, because you just follow the eye-contact, the pointing finger and the crashing intonation and get the meaning.

I remember anaphoric reference, sometimes called 'back reference' and cataphoric reference from my DELTA days, so:
In other words, "you" is a second-order symbol. It does not stand for any fixed referent at all. It stands for another item of text, the proper name "Min-su". And so does "him" in the second sentence and "you" but not "MY" in the third sentence. 
seems to make sense. And, dk, seems to be saying that a second-order symbol is neither here.

But I have to admit, dk, you might have lost me when you ended with: 
Why did listening and speaking come first and writing and reading follow on? Because language is basically sexual: in the beginning was not the word, or the voice, but two voices.
Now you seem to be flirting with heretical thoughts if one thinks back to our biblical theme. Is this related to the sound of a tree falling on deaf ears in the forest, or the sound of one hand clapping? Or are you simply saying that spoken communication requires a word (phonemic phallus?) and an ear (won't go there) to create (back we go to Genesis) indices and not symbols?

Rob

P.S. I do feel like having a cigarette after writing this, and I don't even smoke. Hmm...








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3210
	From: midill@a...
	Date: Mo Apr 28, 2003 7:33 

	Subject: Re: handouts?


	Sure it makes sense. Anyone who doesn't make a sincere effort to coonect to the individual should perhaps find another profession.

Rosemary



	


	Group: dogme
	Message: 3211
	From: midill@a...
	Date: Mo Apr 28, 2003 7:44 

	Subject: Re: handouts?


	I hand out the lyrics. Then we listen once to the song without discussion. Then I ask for questions on vocabulary,
meaning, etc.. New words are put on the word wall in the room. Then we play the song again. Students are encouraged to sing along and many who like music do so. Next we read the song, stanza by stanza. Songs that have proved very affective include: Patches, The Cats in the Cradle, Lily of the Valley, You've got a Friend, Good Bye Earl. Wind Beneath My Wings, Song for Sarajevo, A Boy Named Sue,The Three Bells, I am Woman. There are many more. Most of these songs have themes.

Rosemary



	


	Group: dogme
	Message: 3212
	From: Robert M. Haines
	Date: Mo Apr 28, 2003 7:57 

	Subject: Re: handouts?


	So it's not really a traditional listening exercise you're doing then, but
rather a vocabulary/conversation activity?

I have to admit I feel this sort of activity could be enhanced for the
learners by creating more of the cognitive depth Luke expounded upon. If
cognitive depth sounds too abstract, to me it means letting the learners
think (cognitive) about the language in meaningful (depth) ways. For
example, having sts. work out meanings in groups then comparing their ideas.
And, of course, for listening purposes I would probably wait to hand out the
text after we'd done some listening without it.

By the way, when you read the song, is it aloud, in pairs, or...?

Rob
----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Monday, April 28, 2003 11:44 AM
Subject: Re: [dogme] handouts?


> I hand out the lyrics. Then we listen once to the song without
discussion. Then I ask for questions on vocabulary,
> meaning, etc.. New words are put on the word wall in the room. Then we
play the song again. Students are encouraged to sing along and many who like
music do so. Next we read the song, stanza by stanza. Songs that have
proved very affective include: Patches, The Cats in the Cradle, Lily of the
Valley, You've got a Friend, Good Bye Earl. Wind Beneath My Wings, Song for
Sarajevo, A Boy Named Sue,The Three Bells, I am Woman. There are many more.
Most of these songs have themes.
>
> Rosemary
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3213
	From: midill@a...
	Date: Mo Apr 28, 2003 4:42 

	Subject: Re: handouts?


	If a song is a ballad, I find my students, advanced beginner and 
intermediate, understand almost nothing if I have them listen without lyrics. 
If a song has lots of repetition, I will try without lyrics first. Of 
course, those songs do not have much congnitive depth. As to reading aloud, 
the students sometimes read as a whole class and sometimes volunteer to read 
alone. 

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3214
	From: Adrian Tennant
	Date: Mo Apr 28, 2003 8:40 

	Subject: A natural order.


	dk asks

> The question I want to address by analyzing this text is why reading and
writing always (that is, phylogenetically and ontogenetically) develop later
than listening and speaking.

I'll be the serpent in the tree.
Isn't it obvious.
What is the prime purpose of language? - to communicate.
What is the most important information to communicate? - the here and now.
Why else do babies start with key words + in terms of tense or aspect it's
present + simple? - to be here & now.

Can writing (and readng) be as immediate as speaking & listening? No.
Can they effectively communicate the here & now as they lack immediacy? -
No.

Hiss

Dr Evil



	


	Group: dogme
	Message: 3215
	From: Robert M. Haines
	Date: Mo Apr 28, 2003 9:09 

	Subject: Re: handouts?


	Mmm... I actually think that not the song (text) but the task needs to
promote cognitive depth. This is why virtually any text can be graded to any
level by grading the task, not the text, and focusing on the process, not
the product.

Rob
----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Monday, April 28, 2003 12:42 PM
Subject: Re: [dogme] handouts?


> If a song is a ballad, I find my students, advanced beginner and
> intermediate, understand almost nothing if I have them listen without
lyrics.
> If a song has lots of repetition, I will try without lyrics first. Of
> course, those songs do not have much congnitive depth. As to reading
aloud,
> the students sometimes read as a whole class and sometimes volunteer to
read
> alone.
>
> Rosemary
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3216
	From: Diarmuid
	Date: Mo Apr 28, 2003 9:16 

	Subject: Chinese learners


	This is initially a message for dk, but we would welcome the input of
anybody else who has had experience of Chinese learners.

In my department we were celebrating the return to work by pondering how
frustrating it can be when perfectly able students cannot see the wood for
the trees. Today a student was amazed to hear that the word 'opinionated'
had anything to do with the word 'opinion'. We have amatuerishly put this
down to the discrete meaning of Chinese characters and how an unknown
character can remain indecipherable to even the most literate Chinese
person. But as we are all amateurs, we have very little experience to go on
and we would welcome some insight as to how people with language systems
like the Chinese system ever manage to get to grips with our language.

Words remain unpronounceable; spelling (perhaps understandably) eludes them;
meaning is often beyond their reach; affixation offers very few clues. Is
this down to the differences between our languages? Personally, I find it
hard to even conceptualise the difficulties somebody from a tonal language
with ideographs must face when confronted with English. Unfortunately, my
students struggle to understand my questions when I ask them and can
certainly not elaborate a particularly useful reply (or indeed one that they
all agree on). So, on the off chance that dk (or indeed his wife) or any of
you with more experience than us can light the path, my question is simply
what difficulties do Chinese learners face? To what extent have these
difficulties been overlooked by theorists and practitioners who have
focussed on the problems experienced by Indo-European language learners? Is
there any rationale behind the suppositions voiced today in our staffroom:
Chinese learners must have a different mental make up to us if they have to
store 4000 characters (their shape, sound and meaning) in their brain,
simply in order to function effectively within society? Might SLA have to
radically rethink some of its propositions in the light of the new Chinese
market? Is it true that it is impossible to guess the pronunciation of a
Chinese character simply by looking at it? I also have a million and one
questions to ask, but I will hold back to see if anyone can help myself and
my colleagues with these ones.

Incidentally, our solution for the time being has been to expose the
learners to as much English as possible (which, Rosemary, has most
definitely involved handouts) and then let Nature take its course. Comments?



	


	Group: dogme
	Message: 3217
	From: halima
	Date: Mo Apr 28, 2003 9:20 

	Subject: RE: handouts?


	I have used Loreena McKennit's "all Soul's Night" near Halloween time
this way. But I clarified what I expected to be new vocabulary first,
and then as they listened, I asked them to draw pictures of what the
song made them think about - then we discussed the imagery and meaning
of the song. 

I have done this many times with different classes and it has always
been interesting and useful. 

Sometimes art, or drawing or doodling can evoke as much or more language
and discussion as words, or text. 

Cheers, Halima 

-----Mensaje original-----
De: Robert M. Haines [mailto:haines@n...] 
Enviado el: lunes, 28 de abril de 2003 20:58
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] handouts?

So it's not really a traditional listening exercise you're doing then,
but
rather a vocabulary/conversation activity?

I have to admit I feel this sort of activity could be enhanced for the
learners by creating more of the cognitive depth Luke expounded upon. If
cognitive depth sounds too abstract, to me it means letting the learners
think (cognitive) about the language in meaningful (depth) ways. For
example, having sts. work out meanings in groups then comparing their
ideas.
And, of course, for listening purposes I would probably wait to hand out
the
text after we'd done some listening without it.

By the way, when you read the song, is it aloud, in pairs, or...?

Rob
----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Monday, April 28, 2003 11:44 AM
Subject: Re: [dogme] handouts?


> I hand out the lyrics. Then we listen once to the song without
discussion. Then I ask for questions on vocabulary,
> meaning, etc.. New words are put on the word wall in the room. Then
we
play the song again. Students are encouraged to sing along and many who
like
music do so. Next we read the song, stanza by stanza. Songs that have
proved very affective include: Patches, The Cats in the Cradle, Lily of
the
Valley, You've got a Friend, Good Bye Earl. Wind Beneath My Wings, Song
for
Sarajevo, A Boy Named Sue,The Three Bells, I am Woman. There are many
more.
Most of these songs have themes.
>
> Rosemary
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
>
>




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 3218
	From: Robert M. Haines
	Date: Mo Apr 28, 2003 9:34 

	Subject: Solution


	Diarmud,

I'll wait to hear what dk has to say as far as explanations along with the rest of you. 

If you havent already, you might skim through Learner English by Swan and Smith (CUP) which, among other things, talks about problems with visual decoding English words that for Chinese learners take up so much space. 

As for the here and now (wink to a hissing Dr. Evil), which is what counts when it's time to head into the classroom, I think your proposed solution is definitely on the right track. 

Best of luck,
Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3219
	From: Sue Murray
	Date: Mo Apr 28, 2003 11:28 

	Subject: handouts/3 Cs/literacy


	(just going to send, and loads of dogme mails arrive - so taking Dr Evil's
>Can writing (and readng) be as immediate as speaking & listening? No.
>Can they effectively communicate the here & now as they lack immediacy? -
>No.
apologies for this being so long and dreary without the immediacy of what it's trying to get at ....)

Taking what Rob wrote:
>Indeed, Luke. I am reminded of how difficult it becomes for CELTA trainees
>(and teachers like me) to keep the language they want to introduce in some
>sort of conext

and probably 'twisting' it a bit (sorry!), (and picking up on the hand out thread from the point of view not only of who writes it but what goes into it)

I agree. this is partly why I find it's best not to decide what specific language I want to introduce, and find it more effective to introduce language when it's called for (by the live context - what we're doing and talking). In other words, I suppose, to introduce whatever language is wanted.

And if a deliberately set up context takes off and develops, it won't be for any specific intended language agenda; it certainly won't necessarily be able to 'keep' any specific, pre-decided language on board; take a classic 'communication game' type of context as an example: students have to decide who commited a murder by gradually uncovering clues and making deductions about them; I remember doing this years ago with a bunch of bright adolescents, and all the groups came out with loads of rich, interesting language, got into the task well, and had ingenious ideas about the 'plot'; but not a single one of them, in my hearing, used - or needed to use - 'modals of deduction'.......

That's a pretty bland example, but it's always stuck in my mind, because, in my first post-training year, I was feeling guilty and ineffective because few of my students were using or sticking to the specific 'language exponents' of the lesson plan ....... then luckily this group of teens convinced me once and for all that it was *their* language that counts, not mine .....

To take another old chestnut type of thing, if you want to introduce language for clothes, or any particular rather general topic area, there are several ways of approaching it; here are 3: (1) you can use something ready made from a course or other book (off the peg); (2) you can spend much time excogitating what would be the most useful type of language to introduce for the age and level concerned, maybe even preparing/finding some materials and adapting/creating some specific activites (tailored, but to a phantom model); (3) you can use the people in the room (assuming they're not sky-clad) and how they feel/think about clothes, what they like/don't like and so on - it might still develop into any of a number of 'classic' scenarios - buying clothes, fashion parades, what to take on holiday when you can only take 8 things, inventing new clothes, etc; but it wouldn't have started from those scenarios, it would have developed from the 'center' as it were ....
(and perhaps, at the end of the day, the best options are the first or the last? if only because there's not so much well-meant but often wasted energy, effort - and investment which can sometimes be difficult to 'write off...' - from an overworked, overplanned teacher?)

briefly, recent examples (all with adult classes) about 'choosing' language (whether what goes into a handout or what will be contextualised during a lesson); 

travelling: students have 5 (which turned into 10 plus) minutes to just write anything they want about 'travelling'; whatever comes to mind, whether just words or phrases, notes or sentences; no one will see what you write, but you can read it out later if you want. 

we're still getting lessons and parts of lessons from this. One guy (who usually HATES writing) started a story we were on the edge of our seats to hear more of - impressions and flashbacks from when he was 14 and went to New York to visit an uncle; it was his first experience of travel, and he remembers it vividly. A few people made mind map type of notes, and every time they read out one of their items it sparked off lots of discussion and personal stories; and most people wrote a sort of personalised 'hymn' to travel, what it means to them and what you can get from it. 

the language from all this weaves itself in and out, whether new or partly new or considerably familiar; for example, the following language seemed either new, or recognisable but not familiar enough to produce for most students: 
a chore; limping; the outskirts; hygiene; just for show; an auction; too short a time. 
This language was essentially part of the context and what was being said, it wasn't in any way 'peripheral'; but who - in their right mind! - would ever PLAN or even expect to introduce such language in the context of 'travel'????? 

So, if I as teacher want to give learners a useful handout which includes (but is not limited to) reminding them/giving them a reference to language that they expressed 'newness' AND 'needness' towards, how can I put together such seeming disparate items as a chore, limping, the outskirts etc?

my so-far best solution is simple and totally unrevolutionary: just write about/reproduce our stories and conversations; (or, you could say, temporarily 'immortalise'/dramatise them in print) and take the opportunity to use such specific language subsequently, in both conversation and in lesson notes - in the latter, I highlight 'key language' in bold - but key doesn't just mean new; it also means what have become a particular class's 'pet' (ie, what they want to get right but often don't) structures or expressions, or what was particularly memorable or funny. And anyway, most students do their own highlighting (and I sometimes slip in some 'tricky' stuff, or some 'long sentences' - because I know they read them carefully and do notice!); and one student, who manages to make a bit of extra time for out of class study, actually rewrites (on computer) the lesson minutes for his own annotations, because he doesn't like to spoil the originals .....

(flash - I'm just recalling some ancient Roman expression about - the knee is nearer than the shin??? what all this I'm trying to express seems to do is get to the heart of things for learners in a way that.... other beers do not reach???)

And I find my own time is far more effectively spent writing lesson minutes, taking inspiration from class discussions, following up with personal contributions or optional reading I come across, getting ideas for different things they might like to do, etc, than by spending lots of time trying to decide and plan for what the content/context of a lesson will be .....

A few more quick examples then *promise* I'll go schtum (think I'm sort of letting off teacher steam after spending two hours marking CAE papers tonight - even after years, I still get some of the reading and listening questions wrong...)

- students are recorded (1) while arriving and waiting in the doctor's waiting room and making small talk/ailment talk/who's first talk/hypochondriac talk,or whatever (NB, in the classroom, teacher absent) and (2) then seeing the doctor one by one when she arrives (teacher comes back - appearance slightly but significantly adjusted; small corner of the room designated as surgery; no one else felt like being the doc so I volunteered!) The recording is too long to listen to all of it in class, but (1) teacher subsequently listens and uses some of the material in lesson write-up (including the funny jokes she missed when she was out of the room!) (2) students borrow tape to listen out of class. (NB: health - whether common ailments, allergies, special diets, back problems, fitness, prevention, specific stories and experiences with bad doctors, etc etc, is a running thread in most classes, here anyway! and this particular example happened spontaneously during one lesson and just developed into an extremely memorable 'comedy'.....)

- in two groups, students prepared a 'how vain are you' quiz for the other group; as it happened, this was a small class, and fell into male/female 4-a-side!! They prepared the quiz together in 15 minutes, following up on related conversation in the earlier part of the session. They then 'quizzed' each other and points were decided on as we went along, with much discussion (and disagreement/disbelief!) intertwined...... The quizzes (plus related comments ....) were reproduced verbatim in the lesson minutes. (despite insistent protests from one member of the male team, the main difference in points between the sexes seemed to come from the number of shoes they possessed - though there was some doubt as to whether this really fitted in with vanity or not ...) 
I suggested the quiz idea after the discussion had got firmly onto vanity - I did have a photocopied (!) copy of a vanity quiz from the famous 'Taboos and Issues' in my 'emergency folder', but I've never used it yet - and it seemed and was unnecessary to 'lower the temperature' in this case....

- teacher (me) decides it's her turn to 'do' a topic, taking a cue from recent comments and class stories, teacher presents ... bats (those amazing creatures which most people instinctively dislike..); actually the students end up doing most the talking, and presentations are led entirely by them - one being a sonar expect, one being a radar expert! but there was lots of light relief as well technical 'substance', and lots of connection to everyday experience AND imagination; and a general and new respect for bats! and teacher had done her homework, and at the end gave everyone a (quite neatly designed if I may say so...) one page illustrated hand out on bats she'd prepared. 

(and in this latter case, I fully admit, it was my turn to decide on at least SOME of the language....)

Sue

PS:
>Use short texts. We're not teaching people to read." 
just a thought - aren't short (ish) texts better at the learning to read stage??










[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3220
	From: Sue Murray
	Date: Mo Apr 28, 2003 11:29 

	Subject: Re: handouts?


	> Handouts also give students a chance to hear and see words at the same
time.
> That is why my students really enjoy it when I copy lyrics to popular
songs.
> They listen to and look at the song at the same time.
> I once had two elementary school students who always went from my room
back
> to their classroom for "three choice" That is what they called it, because
> they had never seen the words which were, in fact "free choice".
>
> Rosemary

Point taken, Rosemary; it's interesting that it wasn't the other way round
though - in that a lot of people - myself included, I'm certainly not only
talking
about foreign or second language learners - have 'th' trouble, and however
many times they see 'three', it often comes out sounding more like 'free'!

So it seems those elementary school students had already mastered an often
impossible aspect of English pronunciation!

Sue



	


	Group: dogme
	Message: 3221
	From: Sue Murray
	Date: Mo Apr 28, 2003 11:32 

	Subject: handouts?


	Halima wrote:
>Sometimes art, or drawing or doodling can evoke as much or more language
>and discussion as words, or text. 

yes! 

Kids and young learners seem more used to expressing themselves this way; but don't be afraid to try with adults too! Highly recommended.

Sue 






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3222
	From: Luke Meddings
	Date: Mo Apr 28, 2003 11:39 

	Subject: Re: nature or nietzche - and with all due respect to ballerinas


	This is a bit self-referential, but anyway - (could be an epitaph for a few
of us dogmetics, no?) I was re-reading my post-IATEFL posting to check it
made sense and came across this:
'What you can do is use your
experience to navigate what occurs and react accordingly, in the knowledge
that your previous experience will invariably, barring acts of the divine
and the deranged, be enough to see you through.'

And it occurred to me that experience doesn't merely happen: life happens,
and our experience of it happens as a result of our reflection upon it. Of
course life happens because of the choices we and others make, that is, it
doesn't really just happen - but the point here is that experience is not
something that exists but something that is being created all the time,
because without the reflection on what happens we are not experiencing it
but merely letting it wash over us, or vice versa.

So it is with lessons and our teaching experience: experience in teaching
terms is not something to be flourished as a badge of courage, but something
to be nurtured and treasured as a direct and living product of engagement.
And to be valued at whatever stage it is - there is no final stage, so there
is really no intermediate stage either, where experience might be judged
ready to bear a little reality.

So this is in answer to the voices which say: this is all very well for
veeeeeeery experienced teachers.

If dogme is ultimately to do with an unmediated encounter with real life
(however splendidly mundane) and the language that describes it, and
experience is the magic filter that starts to make sense of that reality,
then the two can be put together from an early stage, and we don't need to
feel that we're dealing with a precious ballerina of a teaching practice,
but rather with a sort of anyone who's ready to give it a go on the
dancefloor after a few beers, or lessons, teaching practice. I rest my case
of wine.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------



	


	Group: dogme
	Message: 3223
	From: Robert M. Haines
	Date: Mo Apr 28, 2003 11:44 

	Subject: Context with a ''C''


	Sue raises some valid points and provides us with interesting activities and examples of how we might avoid entering the classroom with an agenda or the dreaded "grammar McNuggets". Thank you, Sue.

For me, most of what you've written applies well to post-training I would love to see dogmetic activities on a CELTA but have yet to. This brings me back to a comment I made earlier: Would it ever make it past an external assessor? Think of all those criteria to be marked. Then there's the love a course book's seemingly 'safe' structure to follow with all those 'delicious' grammar points laid out for them. Of course, we can scrap the book and create our own materials, but to let them go in materials-light would probably scare the hell out of most trainees.

I do think there's a way around this though. More later...

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3224
	From: lifang67
	Date: Di Apr 29, 2003 12:58 

	Subject: Wood and Tree


	Hi, Diarmuid!

I'm afraid almost everything that you've been told about Chinese is 
only about half true. It's a good guide to the past--the remote past--
but not the present, and not to the way the learners think. You are 
better off, curiously, looking around you at Rob, Adrian, and even 
yourself.

A very few Chinese characters are pictographs where the meaning is 
represented without any reference to pronunciation. These are the 
oldest ones: wood, water, sun, moon, tree, forest. There have been 
recent finds in China that may indicate that they are two thousand 
years older than originally thought, and it was originally thought 
that they were five thousand years old. Interestingly, the example 
that was given in the article was a character that anyone can 
recognize--an eye.

A somewhat more common form of character puts pictographs together to 
achieve ideographs. For example, two "wood" characters form 
a "forest". In this way, the sum of the parts of the character is 
rather less than the meaning of the whole, but no phonetic element is 
used.

A much more common and more modern group of Chinese characters is a 
combination of a more semantic element and a more phonological one. 
For example, there is a "radical" to the left or on top which 
indicates the kind of word it is (for example, does it have anything 
to do with water, or is it related to housing; is it something you 
can hold in your hand?). Then, next to that, there is another 
character whch indicates the sound. Right or on top gives meaning, 
and left or on bottom gives sound. This is interesting, because it 
implies a meaning first attitude towards reading. 

Because this kind of character is so common, it becomes possible to 
have Chinese typewriters, with an order for finding and retrieving 
type, and of course dictionaries (it's NOT true that characters are 
simply ranked by the number of strokes they contain--this is only 
true after they are sorted into categories according to their 
semantic radicals). 

So I think this, partially pictographic/ideographic and partially 
phonological character is the type of character that really 
characterizes characters. Ancient Egyptian works the same way, or so 
I was told. Even, in an odd way English words can be conceived of 
like this, if you think of the word "opinionate" as having a semantic 
left and a less semantic right).

And this is, parenthetically, a reply to Dr. Evil. If you think about 
it, Herr Doktor, you will see that language is LESS necessary in the 
here and now (where there is a sun to point to and water and wood to 
look at) and MORE necessary for the there and then. So the MOTIVATION 
to use language (and create language) increases when distance between 
the stuff you want to talk about and the actual talk about it is 
increased. And so doth our languageness develop. At what point does 
it become language, though, and whence does its language-itude stem? 

The structuralist bent of our thinking attaches outrageous importance 
to syntax, and as any baby knows, grammar is not really important 
until you start talking about the there and the then. But another way 
to look at it is to consider the necessity of conceptual rather than 
concrete thinking--you want the idea of the forest and not the actual 
thing of the tree. This too is a powerful motor to the development of 
language-osity.

Now, the way in which Chinese learn to read is theoretically rather 
different from the way we do, because it involves the conscious 
memorization of several thousand bits. But in practice Chinese who 
are confronted with unfamiliar characters do try to puzzle out the 
pronunciation (I know I do!) And of course in practice Westerners do 
create those long vocabulary lists in no particular order and try 
brute memorization. So I think the differences are not very great to 
begin with.

Besides, all successful reading looks pretty much the same. We sample 
the text and fill in gaps, and re-create the meaning out of our own 
(sometimes extravagantly idiosyncratic) experience and thoughs. Of 
course when you read you don't spell everything out, so the way in 
which Chinese actually read is not much different from us.

So where are the problems coming from? Well, I think Rob, and even 
Evil, give us a better clue. They are really having some trouble with 
Vygotsky because they don't know the source. Instead, they make 
associations with particular words and phrases which are not very 
central to the argument but which are familiar (the Biblical refs, 
for example; the Jewish bit, political persecution, which was part of 
Vygotsky's life but has almost nothing to do with his ideas, and so 
on).

Take, for example, the way Rob analyzes the distinction "ontogenetic" 
and "phylogenetic". Instead of looking in the text, where it is 
pretty clearly stated that I'm talking about children learning to 
write and primitive man learning to write respectively, he looks in 
his own mind, finds a reference to Genesis, plus some stuff about 
evolution and Darwin, and ends up in completely the wrong neck of the 
woods.

I'm not being insulting, Rob (nor were you); I'm just using you as a 
familiar "tree" to point to. I think something quite similar to this 
is happening with Diarmuid's students. They are trying successful 
reading strategies (using the information in their own heads to try 
to reconstruct the meanings) and they are ending up in slightly (but 
probably not radically) different places. The differences can be 
negotiated as soon as you find out exactly where they have gotten 
with the text.

I'm afraid this probably means working out some kind of synopsis or 
map of the reading, and being able to point to a particular part of 
the outline whenever they get stuck. This isn't much fun, until they 
get the hang of it, and start doing it for themselves. There is an 
old American Indian poem that goes:

Here.
Look in front of you.
Look behind you.

You are not lost.
The place we are at is called
Here.

I think the structural clues of words might be a bit distracting 
here. To you it may be obvious that "opinion" is the important 
semantic element of "opinionate". But it's not the most salient one--
the one they are more likely to have repeated and remembored is "-
ate" as in "resonate" or "cogitate" or "reciprocate" or "masturbate". 

It probably does no good at all to remind them that "opinion" appears 
on the left of the word, just like radicals in Chinese characters; 
they know enough about English words to know that this is not a 
trustworthy guide, as in "remember", "disambiguate", 
and "defenestrate". 

In my Chinese reading, I find structural clues are useful, but only 
when you know exactly where you are. For example, when I was trying 
to read Chinese, I decided (on a very long and boring trip to Tibet) 
to tackle the three-volume classic Dream of the Red Chamber. I found 
it almost impossible, particularly after I dropped my dictionary and 
my only pair of warm gloves in a canyon in Ningxia. 

Fortunately, in Qinghai, there was a movie theatre showing the 
Shanghai opera version (Shanghai opera is forbidden to male actors, 
unlike Beijing opera which forbids females. As a result it has mostly 
gentle rather than martial themes with subtle lesbian rather than gay 
male subthemes that completely suit the plot.) I finished the third 
volume by the time I got to Lhasa, and I can still hum the tunes.

dk1 

PS: Oh, on tonality. Well, it's not very important to reading, and it 
varies wildly with dialect (as I was remarking while listening to 
Fang talking to her mother in three different dialects on the 
telephone last night.) 

It IS important to explaining a rather different problem, which is 
how you manage to get a working vocabulary out of a pretty small set 
of syllables, all of which end in a vowel or a nasalized consonant. 

It would seem poor stuff for creating a language, particularly a 
language as concise as Chinese (Hawaiian has only 13 letters in the 
alphabet, but they have incredibly long words.) But of course we use 
tonality to create all kinds of different meanings in our language.

Sorry? (What did you say!)
Sorry! (I just spilled your Mouton-Cadet on your DKNY.)

I thought you'd REMEMBER me (but you didn't.)
I THOUGHT you'd remember me (and so you did!)

Only what we do at the sentence level, they do at the syllable level. 
But my own feeling is that they are right, and phonemes don't really 
exist until we start writing them down.

Yesterday I had to take part in an experiment on my Korean in which I 
was supposed to verbalize pictures of various animals doing things to 
each other. Being a bit of an experimentalist myself, I amused my 
poor brain by trying to figure out what the hypothesis was, and 
decided that my tendency to overgeneralize the passive was being 
measured. 

So I concentrated all my energy on restricting my use of the passive. 
On the way home I realized that actually what he was interested in 
was the construction of relative clauses. But I don't think either 
way he got a very good picture of what my Korean is really like--he 
only saw what I was doing in a very contrived situation. 

And I really think that phonemes, and spelling, and an awful lot of 
what we think is reading and writing, is much the same; an artificial 
construct thought up ad hoc by professors which explains very little 
about what learners and language actually do.

d



	


	Group: dogme
	Message: 3225
	From: Robert M. Haines
	Date: Di Apr 29, 2003 12:02 

	Subject: But first, are you experienced? Have you ever been experienced?


	Luke wrote: "And it occurred to me that experience doesn't merely happen: life happens,
and our experience of it happens as a result of our reflection upon it. Of
course life happens because of the choices we and others make, that is, it
doesn't really just happen - but the point here is that experience is not
something that exists but something that is being created all the time,
because without the reflection on what happens we are not experiencing it
but merely letting it wash over us, or vice versa."

Okay, dogme needs to be reflected upon, hence experienced. We've done a pretty good job of that on this list, I'd say. Of course, going back to dk's phylogeny and ontology, we've only been writing about speaking. You lucky souls at the IATEFL conference got to experience Dr. Evil's 'here and now' form of communication, i.e. speaking without "he said/she said" at the ends of your sentences on a page. 

Now, Luke, do you suppose that just because someone has experienced this information, they have acquired it? I think that's the key: acquisition. It goes back to the input-output-feedback-intake-acquisition cycle. You see, we can reflect and experience till we're blue in the kisser, but that doesn't mean we've acquired it. These are concepts that must be acquired, aren't they? Or does it just happen?

If dogme is ultimately to do with an unmediated encounter with real life
(however splendidly mundane) and the language that describes it, and
experience is the magic filter that starts to make sense of that reality,
then the two can be put together from an early stage, and we don't need to
feel that we're dealing with a precious ballerina of a teaching practice,
but rather with a sort of anyone who's ready to give it a go on the
dancefloor after a few beers, or lessons, teaching practice. I rest my case
of wine."

See, I don't think experience is the 'magic filter' that makes sense of reality, Luke. I think it is a filter that helps us make some sense of reality, but it does not guarantee we'll be on the same page, my friend. We could go to class, have two different experiences caused by two different reflections, based on our individual needs then receive two very different messages of feedback because one of us (probably me, but...) was out to lunch. Was it the case of Rioja?

I think you're on to something grand though, Luke. I plan to expound upon this a bit later.

Thanks for the experience. It was happening.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3226
	From: Robert M. Haines
	Date: Di Apr 29, 2003 2:50 

	Subject: dkNY


	dkNY, 

Thanks for opening the door into a language I have had neither time nor inclination to learn more about. It was interesting.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3227
	From: Dennis Newson
	Date: Di Apr 29, 2003 5:55 

	Subject: Re: handouts?


	Can I join the mmmmmmmmers?

Rosemary writes:

"If a song is a ballad, I find my students, advanced beginner 
and intermediate, understand almost nothing if I have them 
listen without lyrics."

In my humble opinion (i.e. in my anything but humble opinion 
......) if you give learners the words of a lyric when they 
first hear it you have shot dead all chances of their improving 
their ability to hear at the outset. The text will give them 
practice in reading but not listening.

Withhold the text, play individual lines of the ballad over and 
over again working on the words together as a group and "board" 
them, as they say in the dogme trade (write them on the board), 
and the feeling of accomplishment can be most encouraging. 
Within 20 minutes many learners will be able to hear what they 
couldn't hear before.

Dennis



	


	Group: dogme
	Message: 3228
	From: halima
	Date: Di Apr 29, 2003 6:46 

	Subject: RE: handouts?


	-----Mensaje original-----
De: Sue Murray [mailto:suemurray@i...] 
Enviado el: martes, 29 de abril de 2003 0:33
Para: Dogme
Asunto: [dogme] handouts?

Halima wrote:
>Sometimes art, or drawing or doodling can evoke as much or more
language
>and discussion as words, or text. 

yes! 

Kids and young learners seem more used to expressing themselves this
way; but don't be afraid to try with adults too! Highly recommended.

Sue 
---
Actually, sue, I teach adults, not kids. And the above activity I have
always done with adults. I have done other "drawing" activities too to
generate language. I like to do things that get them to say "how do you
say xxx in English?" because it is what they want to say, not what I
want them to say correctly. We polish up grammar or vocabulary confusion
afterwards. 

But it is a good activity to do with songs which are popular or songs
which have lyrics which evoke some sort of imagery - the more poetic
songs seem to do that. In "all soul's night" there is a lot of imagery.

Thanks, Halima



	


	Group: dogme
	Message: 3229
	From: Diarmuid
	Date: Di Apr 29, 2003 6:45 

	Subject: Mixed Bag


	Sue
I'd be very interested to see some examples of your lesson minutes, if you could send them to me? Do you vary the style? Would you be responsible for most of the minute writing? Do you manage to do minutes after each and every class?

dk, thanks for your reply which I've read but not yet digested (damn it, man...!). I'll hand it out to the people in the staff room and will feedback on any responses it gets. And I'm sure I've said it before, but can I get a Dunce's Definition of Philogeny and Ontogeny? They're the kind of words that dictionaries only half tell you about (like materialist, positivist and...anarchist), so a bluffer's guide would not go amiss. Incidentally, for anybody seeking to make a fortune, a book which addresses the language needs and experiences of Chinese learners would undoubtedly sell like hot cakes. It wasn't immediately clear, dk, (although I suspect the answer is "no") what you thought about the question "will SLA have to reassess itself in light of the evidence coming from China?" It's not a very clear question, but perhaps if I put it slightly more in context...in my experience, there are so many factors hindering the learning of my students (most of these factors I half suspect are only half correct). At times I throw my hands up in the air, metaphorically, and exclaim that it's undoable. The students don't seem to follow ANYTHING that SLA says (does noone tell them!?!?!). And at moments like this the theory forms in my mind that SLA (and good EFL practice) is based on having looked at people whose language is not radically different from ours. I don't know enough about SLA to say if this theory is true/half true/bollocks, so I would welcome your ideas. Incidentally, I tend to calm down and think of my learners who HAVE done well. I am humbled by their success and then start thinking, "Well, it's not them, so it must be...". After beating myself up day in day out, I need a career change!

Luke/Rob, isn't there some sort of saying or owt which says that we are the sum of all our experiences? In the example that Rob gave to gently refute Luke's magic filter metaphor, it seemed as if he actually strengthened it. The fact that our various experiences lead us to draw different conclusions does not detract from the validity of the metaphor. That our conclusions do not sit well together and need adjusting (at least in the eyes of one person) is what makes life interesting!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3230
	From: Dennis Newson
	Date: Di Apr 29, 2003 7:44 

	Subject: Re: nature or nietzche, ballerinas, yuk!


	I had an experience last night, not with a ballerina, and I 
didn't enjoy it.

(There is a loose connection in my mind between this posting and 
recent ones by Luke and Rob - the nature of experience, and who 
has it.)

I joined a former student, colleague and now friend of mine, 
Uwe, who is running a fortnightly, 90-minute course for 8, mixed-
ability, German Ph.D. students who want to improve their 
presentational skills in English.

One of them made a 10-minute presentation on a political topic. 
The other 7 spontaneously, or with a bit of prompting, made 
their comments and a reasonably lively discussion ensued. Uwe 
and I tried to keep as quiet as possible because we are both 
inclined to talk too much and wanted the students to wag their 
tongues. Instead we made language notes and towards the end said 
things like:

"Someone over here said: 'You did it very good." Normally,.....
Frank said: "When you show at the wall." .......
Erik got it right in the end, but this is where the stress is: 
leGITimacy.
I think it was Angela who said: "It's very much important." 
.....

etc. etc.

And I drove home thinking: "Oh Yuk!"

Perhaps I haven't yet recovered from my 12-hour, solo car drive 
from a Brighton hotel to Blumenthalstrstr. 2 in Osnabrueck, 
Germany. Perhaps my reflective "Yuk!" is just how I interpreted 
the experience. Perhaps Uwe and, most importantly, the students, 
experienced the 90 minutes quite differently. (I know I could 
ask them, but... "How was it for you?" Isn't that awfully naff?)

Comments?

Dennis



	


	Group: dogme
	Message: 3231
	From: Dennis Newson
	Date: Di Apr 29, 2003 7:44 

	Subject: Re: Context with a ''C''


	Rob writes:

"I would love to see dogmetic activities on a CELTA but have yet 
to. This brings me back to a comment I made earlier: Would it 
ever make it past an external assessor? Think of all those 
criteria to be marked. "

Dr. Evil, weren't you making relevant comments about this at the 
dogme get-together in Brighton?


Dennis



	


	Group: dogme
	Message: 3232
	From: Guzide EGILMEZ
	Date: Di Apr 29, 2003 8:40 

	Subject: lyrics or music?


	Hi everyone
I really don't think that we have to use the verse or the lyrics of songs
all the time.
An laternative would be (which I have tried before) is just to use the
music itself.
I told the students to close their eyes and listen to the song and let the
song take them whereever it does and in the second time I played the song
I wanted them to write down as many words as they want about their
feelings and/or the experience that the song evoked in them. Then they got
in goups and discussed it among themselves and we had a general dicussion.
We were not interested in the song itself in the end and with one group
(1) as a follow up we compared the lyrics what they could have meant and
how it was different from ours. with another (2) people who had similar
thoughts / emotions etc. came together and visualised the song in the form
of a poster. Both of these went quite well but the posters, I must admit,
were very creative. We hang them on the walls.
I think this is quite a good way of getting to know students better and
motivating them.
Guzide



	


	Group: dogme
	Message: 3233
	From: Fiona M
	Date: Di Apr 29, 2003 12:56 

	Subject: Re: But first, are you experienced? Have you ever been experienced?


	(I haven't yet read the other dozen or so postings in my in-tray, so sorry of this repeats.)

Rob wrote: "See, I don't think experience is the 'magic filter' that makes sense of reality, Luke. I think it is a filter that helps us make some sense of reality, but it does not guarantee we'll be on the same page, my friend. We could go to class, have two different experiences caused by two different reflections, based on our individual needs then receive two very different messages of feedback because one of us (probably me, but...) was out to lunch. Was it the case of Rioja?"
But didn't you notice the reference to Nietsche? (no apologies for spelling)Experience is the reflection after the event sez Luke ,fine, and you (Rob) then mention acquisition, but you seem to want people all to acquire the same thing, and "be on the same page". But why should we? Reality, some sense of reality : Nietsche also claimed that reality is the sum of all possible perspectives (or pages). Language is personal, your English is not the same as my English, or Luke's or anyone else's - should it be? When we learn a piece of linguistic information "wrong", with practice we iron out the wrinkles, with getting it wrong and reflecting - with experience - but we'll never use it exactly the same way as anyone else. Thank goodness.







[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3234
	From: Fiona
	Date: Di Apr 29, 2003 1:31 

	Subject: re lyrics or music


	Back again.
I agree with Guzide and Dennis on this one. I've used songs in the 
same way
as Guzide; sometimes a song with naff lyrics has a haunting or 
inspiring
melody - in fact sound tracks and classical stuff don't even always 
have
lyrics! This is music as sense stimulation and it can work really 
well,
though depends more on the group, in my experience.

Also, re. using lyrics, I'm on the Dennis, Luke etc side here (oh, I 
hate
taking sides.............sorry). I do give out at least partial 
copies of
the lyrics, but late on and usually for ulterior motives. Examples, 
if you
want:
After listening to a song for discussion like Guzide suggested - 
images,
feelings, colours etc etc - if I can't actually bear the song 
(confession;
Celine Dion's thing from Titanic - moody tune, but I couldn't listen 
to that
voice too many times...............), I just cover the right half of 
a copy
of the lyrics AFTER they've listened and talked and probably gone on 
for at
least a whole class without exposure to the printed word, and let the
students finish off the lines as they feel, anything goes. We may 
listen to
the real thing again, and decide whose is better......we usually do, 
alas.
A song like, say, It's Okay (Des'ree) is great in the class, her 
voice is
clear, there's a fair bit of British cultural reference (my world is 
falling
apart, I'm ill, oh well a cuppa might do the trick), & good 
expressions
which although fairly frequent in native (Brit?) speech are hard to 
pull out
in class. I just play the thing and ask what the picture is - they 
pick out
enough vocab to suggest she's feeling naff but it's gonna be okay, 
hey hey.
But they also all hear different bits, catch different parts of the 
lyrics,
so they start to build. Play again, and let them work as a team to 
build the
song on paper if they want and on the board. OK, they don't get all 
of it,
but as you write, they're checking the notes they took while 
listening (if
they took, some do, some don't - personal decision) and are gelling 
the
shape of the sound so to speak. Then, when they've got most of it, I 
hand
out a copy of the lyrics from internet or from the libretto - as 
they're
frequently riddled with mistakes, miss lines etc. Then you just 
say "oh
silly me, we'll have to get the missing bit ourselves", so they 
perfect that
bit, rather than get the gaps filled for them (short verse, rather 
than
whole song - whole song can go stale if you hammer it for too long), 
and
then they can use the rest to correct spellings and punctuation (e.g 
spirit
conscience your not sure), and you can point out that these are 
errors made
by natives, so they feel It's Okay! S'got a double negative in it
too..........ain't it?
And by the way, I don't choose too many of the songs myself - my 
students
do, but if you get to hear it before, there's always stuff you can do.
OK, end of bit of manic writing there. Hope some of it makes sense.

Many of the other postings have got my brainbox going, but there just 
isn't
the time.........I'd love to pick up on the writing-speaking-dk-Dr 
thing -
maybe later...

fiona



	


	Group: dogme
	Message: 3235
	From: Robert M. Haines
	Date: Di Apr 29, 2003 5:40 

	Subject: Re: nature or nietzche, ballerinas, yuk!


	Dennis,

Driving auf der Autobahn (on the Germany motorway/highway) would have been a
definite "Yuk!" for me, I'm sure.

As far as the class goes, I found German business sts. to be very receptive
to sort of feedback you gave them. Who knows how much of it they take in?
But, why not simply offer a chance for them to give you some feedback,
either anonymous or direct, after the lesson? Then, knowing the typical
German directness --- which I sometimes miss here in the Land of Political
Correctness --- you'd have something more to go on.

Just one idea for now.

Rob
----- Original Message -----
From: Dennis Newson <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Monday, April 28, 2003 11:44 PM
Subject: Re: [dogme] nature or nietzche, ballerinas, yuk!


> I had an experience last night, not with a ballerina, and I
> didn't enjoy it.
>
> (There is a loose connection in my mind between this posting and
> recent ones by Luke and Rob - the nature of experience, and who
> has it.)
>
> I joined a former student, colleague and now friend of mine,
> Uwe, who is running a fortnightly, 90-minute course for 8, mixed-
> ability, German Ph.D. students who want to improve their
> presentational skills in English.
>
> One of them made a 10-minute presentation on a political topic.
> The other 7 spontaneously, or with a bit of prompting, made
> their comments and a reasonably lively discussion ensued. Uwe
> and I tried to keep as quiet as possible because we are both
> inclined to talk too much and wanted the students to wag their
> tongues. Instead we made language notes and towards the end said
> things like:
>
> "Someone over here said: 'You did it very good." Normally,.....
> Frank said: "When you show at the wall." .......
> Erik got it right in the end, but this is where the stress is:
> leGITimacy.
> I think it was Angela who said: "It's very much important."
> ....
>
> etc. etc.
>
> And I drove home thinking: "Oh Yuk!"
>
> Perhaps I haven't yet recovered from my 12-hour, solo car drive
> from a Brighton hotel to Blumenthalstrstr. 2 in Osnabrueck,
> Germany. Perhaps my reflective "Yuk!" is just how I interpreted
> the experience. Perhaps Uwe and, most importantly, the students,
> experienced the 90 minutes quite differently. (I know I could
> ask them, but... "How was it for you?" Isn't that awfully naff?)
>
> Comments?
>
> Dennis
>
>
>
>
>
>
>
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	Group: dogme
	Message: 3236
	From: Robert M. Haines
	Date: Di Apr 29, 2003 5:41 

	Subject: Re: Context with a ''C''


	If so, do tell, Herr Doktor.

Rob
----- Original Message -----
From: Dennis Newson <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Monday, April 28, 2003 11:44 PM
Subject: Re: [dogme] Context with a 'C'


> Rob writes:
>
> "I would love to see dogmetic activities on a CELTA but have yet
> to. This brings me back to a comment I made earlier: Would it
> ever make it past an external assessor? Think of all those
> criteria to be marked. "
>
> Dr. Evil, weren't you making relevant comments about this at the
> dogme get-together in Brighton?
>
>
> Dennis
>
>
>
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	Group: dogme
	Message: 3237
	From: Robert M. Haines
	Date: Di Apr 29, 2003 5:45 

	Subject: Re: Mixed Bag


	Diarmud,

Have you read SLA by Rod Ellis? It might help you out in some ways, and I
don't think it's as tough to get through as some other books on the subject
might be.

Good point about my "experience" posting. Also nice to know my refutation
seemed gentle. I didn't articulate my point very well but plan to do so
soon.

Rob
----- Original Message -----
From: Diarmuid <diarmuidfogarty@o...>
To: <dogme@yahoogroups.com>
Sent: Monday, April 28, 2003 10:45 PM
Subject: [dogme] Mixed Bag


> Sue
> I'd be very interested to see some examples of your lesson minutes, if you
could send them to me? Do you vary the style? Would you be responsible for
most of the minute writing? Do you manage to do minutes after each and every
class?
>
> dk, thanks for your reply which I've read but not yet digested (damn it,
man...!). I'll hand it out to the people in the staff room and will feedback
on any responses it gets. And I'm sure I've said it before, but can I get a
Dunce's Definition of Philogeny and Ontogeny? They're the kind of words that
dictionaries only half tell you about (like materialist, positivist
and...anarchist), so a bluffer's guide would not go amiss. Incidentally, for
anybody seeking to make a fortune, a book which addresses the language needs
and experiences of Chinese learners would undoubtedly sell like hot cakes.
It wasn't immediately clear, dk, (although I suspect the answer is "no")
what you thought about the question "will SLA have to reassess itself in
light of the evidence coming from China?" It's not a very clear question,
but perhaps if I put it slightly more in context...in my experience, there
are so many factors hindering the learning of my students (most of these
factors I half suspect are only half correct). At times I throw my hands up
in the air, metaphorically, and exclaim that it's undoable. The students
don't seem to follow ANYTHING that SLA says (does noone tell them!?!?!). And
at moments like this the theory forms in my mind that SLA (and good EFL
practice) is based on having looked at people whose language is not
radically different from ours. I don't know enough about SLA to say if this
theory is true/half true/bollocks, so I would welcome your ideas.
Incidentally, I tend to calm down and think of my learners who HAVE done
well. I am humbled by their success and then start thinking, "Well, it's not
them, so it must be...". After beating myself up day in day out, I need a
career change!
>
> Luke/Rob, isn't there some sort of saying or owt which says that we are
the sum of all our experiences? In the example that Rob gave to gently
refute Luke's magic filter metaphor, it seemed as if he actually
strengthened it. The fact that our various experiences lead us to draw
different conclusions does not detract from the validity of the metaphor.
That our conclusions do not sit well together and need adjusting (at least
in the eyes of one person) is what makes life interesting!
>
> [Non-text portions of this message have been removed]
>
>
>
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	Group: dogme
	Message: 3238
	From: Robert M. Haines
	Date: Di Apr 29, 2003 6:03 

	Subject: Are you joking?


	Rosemary,

Another thing you might want to try is to simply tell a joke to your students. Think of a shorter one like: 

A grasshopper walks into a bar and seats himself. The barman/bartender sees the grasshopper and says to him, "Hey, ya know we have a drink named after you". Then, the grasshopper, looks back at him rather puzzled and replies, "Why would anybody name a drink Bob?" 

Okay, I didn't say it had to be a side-splittingly funny joke, but you get the picture. Yes, there is some cultural/barfly knowledge packed into the joke, e.g. a grasshopper is a drink that's green because it contains... And, yes, they might not get it because the humor's different than what they're used to. There are all sorts of things one can bring up like this, but it's about the listening/speaking and 'grammaring' they'll do. Sts. listen, then record all they can remember, pair up, pool their notes in groups, and, finally, try to write up the original joke as class. You can then give them feedback and discuss some of the conventions of joke telling, e.g. using the present simple, openers like, "Have ya heard th one about...", and so on.

Record yourself telling the joke, so you can play it back just as they heard it a second or third time if need be. It's really a dicto-gloss idea, and I basically swiped it from that blue book with the spirogyra pattern on the cover written by Mr. Thornbury. Check it out, if you haven't already (Uncovering Grammar).

You can use poems this way, too. Give it a try.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3239
	From: Robert M. Haines
	Date: Di Apr 29, 2003 6:29 

	Subject: Re: But first, are you experienced? Have you ever been experienced?


	Ouch, Fiona! That slap on the wrist smarted. You have made a good point.
Without going into Nietzsche, about whom I know little but have strong
opinions about, suffice it to say, I'll be back with more later.

In reflection,
Rob
----- Original Message -----
From: Fiona M <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, April 29, 2003 4:56 AM
Subject: Re: [dogme] But first, are you experienced? Have you ever been
experienced?


>
> (I haven't yet read the other dozen or so postings in my in-tray, so
sorry of this repeats.)
>
> Rob wrote: "See, I don't think experience is the 'magic filter' that
makes sense of reality, Luke. I think it is a filter that helps us make some
sense of reality, but it does not guarantee we'll be on the same page, my
friend. We could go to class, have two different experiences caused by two
different reflections, based on our individual needs then receive two very
different messages of feedback because one of us (probably me, but...) was
out to lunch. Was it the case of Rioja?"
> But didn't you notice the reference to Nietsche? (no apologies for
spelling)Experience is the reflection after the event sez Luke ,fine, and
you (Rob) then mention acquisition, but you seem to want people all to
acquire the same thing, and "be on the same page". But why should we?
Reality, some sense of reality : Nietsche also claimed that reality is the
sum of all possible perspectives (or pages). Language is personal, your
English is not the same as my English, or Luke's or anyone else's - should
it be? When we learn a piece of linguistic information "wrong", with
practice we iron out the wrinkles, with getting it wrong and reflecting -
with experience - but we'll never use it exactly the same way as anyone
else. Thank goodness.
>
>
>
>
>
>
>
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	Group: dogme
	Message: 3240
	From: Fiona M
	Date: Di Apr 29, 2003 9:28 

	Subject: Re: But first, are you experienced? Have you ever been experienced?


	Sorry Rob, it wasn't supposed to be a slap; must have been an accidental up-flick as I tried to keep my over-shaggy mane out of my eyes ;-))

Honestly, though, I was just in a rush as usual, so maybe came across as astringent. I bow my head.

fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3241
	From: Adrian Tennant
	Date: Di Apr 29, 2003 11:28 

	Subject: Wood and Tree, Hear & Now!


	dk wrote:

> And this is, parenthetically, a reply to Dr. Evil. If you think about it,
Herr Doktor, you will see that language is LESS necessary in the here and
now (where there is a sun to point to and water and wood to look at) and
MORE necessary for the there and then. So the MOTIVATION to use language
(and create language) increases when distance between
> the stuff you want to talk about and the actual talk about it is
increased. And so doth our languageness develop. At what point does it
become language, though, and whence does its language-itude stem?

Sorry dk but I don't agree. It's not language that develops because of the
there and then, it's grammar. To see this explained in a wonderfully
articulate way just read Scott Thornbury's 'Uncovering Grammar'. One of the
bestexamples of this is the activity on pages 88 and 89 on'Physical
distance'.

Dr Evil



	


	Group: dogme
	Message: 3242
	From: Robert M. Haines
	Date: Di Apr 29, 2003 10:32 

	Subject: Re: But first, are you experienced? Have you ever been experienced?


	No, no, Fiona --- totally tongue-in-cheek comment on my part. I'll see your
head bow and raise (lower?) you a knee bow.
----- Original Message -----
From: Fiona M <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, April 29, 2003 1:28 PM
Subject: Re: [dogme] But first, are you experienced? Have you ever been
experienced?


> Sorry Rob, it wasn't supposed to be a slap; must have been an accidental
up-flick as I tried to keep my over-shaggy mane out of my eyes ;-))
>
> Honestly, though, I was just in a rush as usual, so maybe came across as
astringent. I bow my head.
>
> fiona
>
>
> [Non-text portions of this message have been removed]
>
>
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	Group: dogme
	Message: 3243
	From: lifang67
	Date: Mi Apr 30, 2003 12:28 

	Subject: The Familiar Strange


	Diarmuid:

Oh, that. Well, "ontogeny" and "phylogeny" really refers (at least in 
my warped thread) to the quaint but eerily familiar Tibetan notion 
that each of us, while in the womb, pass from a one-celled animal to 
a fish-like creature, then become amphibians, rat-like mammals, and 
finally, just prior to becoming fully human, go through the monkey 
stage. In other words, each of us re-enacts the thousand billion 
years of evolution in nine short months. (Tedious and tendentious 
posting explaining this available on the Yahoo dogme site archives, 
number 2205.)

The Tibetans, though, had extensive data on which to base their 
rather cautious theory because they had spent centuries disemboweling 
pregnant women for sky burials. Haenckl (obscure Krautischer 
philosopher) on the other hand, baldly stated that that "ontogeny 
recapitulates phylogeny". In other words, children's growth is simply 
fast-forward evolution. 

Thence (if you swallow Haenckl's bait) the curious and very general 
phenomenon of "paedomorphosis", which means that the early evolving 
characteristics (such as high foreheads, short jaws and exaggerated 
brain cavities) keep showing up later and later, so that humans in 
their final state look rather more like baby chimpanzees than adult 
chimpanzees. 

The same thing is supposed to happen in languages, so for example the 
canonical word order Subject Verb Object, which appears to be one of 
the first possibilities people hit on (ontogenetically as well as 
phylogentically) is the canonical word order of both Chinese and 
English, and SOV languages like Korean and Arabic are slowly 
disappearing. Similarly, the canonical syllable structure of CVC 
(Consonant-Vowel-Consonant) shows up very early on (Bop! Dad!) and 
appears to be most language's final statement on the matter of 
syllable structure.

In fact, in my humble opinion, SVO and CVC are related, in that they 
are both paedomorphic representations of the primeval gesture, "Fiona 
Kills Bison", where Fiona and the Bison are the hard, substantial, 
nouny-consonantal bits and the verb is the airy fairy abstract verby-
vowelly bit in between. But when I said this to Professor Widdowson 
he gave me a wry look over his steaming seafood jigge and said it was 
all a bit metaphorical.

But when you really look at Diane Larsen-Freeman's complexity theory 
approach to languages, you find that one of her most important 
principles is a kind of parsimonious principle of fractal 
organization. The way she expresses it, languages are like a fern 
leaf, or a clover, in that they have the same structure throughout; 
the leaf shape recapitulates the leaflet shape, and the whole plant 
recapitulates the leaf shape. You can see how this might apply to CVC 
and SVO. But she argues that it also applies to phonology and 
grammar, and grammar and discourse, and even individual language and 
social language.

In other words, the way we learn languages individually might just 
recapitulate the way in which languages were created socially. Now, 
as long as we believe in Chomskyanism and innate structures, this is 
a clear nonsense. If language is "hard-wired" in the brain, then you 
cannot say that the way in which it got created was the same way in 
which it is learned. Unless you believe the God the Creator is the 
same person as God the EFL Teacher.

But as soon as we take a social-constructivist take on things, the 
complexity theory view starts to make more sense. If languages are 
created (evolved) by speech communities (tribes, nations, or 
professions), it stands to reason that they are recreated (that is, 
learned) by speech communities (families, classrooms, playgrounds) 
too. 

The motivation, the mechanisms, and sometimes even the people 
involved are one and the same, and so it is hardly surprising that 
the features of the child languages created by first language 
learners do not look so very different from those of so 
called "primitive" languages, as written in the earliest Chinese 
texts. 

For example, we (children and cavemen) begin with the naming of 
things. We (cavemen and children) then pass to the attempt to 
attach "pivots" or "gestures" to the named things. We begin with 
formulaic expressions, like "I wanna" and "I'm gonna". These 
gradually loosen up into elegant expressions like "ontogeny 
recapitulates phylogeny".

By this time you are probably damning my eyes for taking you on the 
scenic route and wondering what, if anything, this has to do with 
FOREIGN language learners. Well, to tell you the truth, I was 
wondering, in a wry Widdowsonian way, the same thing myself.

Haenckl's little slogan, "ontogeny recapitulates phylogeny" lacked 
the modesty as well as the hard-headed data of the Tibetan theory. 
Even Larsen-Freeman, when I pointed out that language is MOTIVATED on 
a micro scale but really rather pointless at the macro-level, was 
hard put to explain. The whole thing is catchy, succinct, but 
overstated. As with most metaphors, it is sometimes useful to pretend 
that something is something else. But it is even more useful to 
remember that it isn't.

Concretely, foreign language learners are neither cavemen nor 
children, although they do pass through some (not all) of these 
stages. The pressure to conform to the final paedomorphic standard is 
far greater; the time to innovate and experiment is far shorter. I 
think this is probably triply true of Chinese on a study-abroad 
program.

When I mentioned your kids to my wife last night, Fang grimaced. 'You 
KNOW what kind of people those are," she said, meaning rich kids who 
couldn't hack the college entrance exam back in China, so Daddy and 
Mommy are buying them a way out. Fang is a member of the very last 
generation to fight their way from poor families into college by 
sheer dint of hard work, and she is, as you might say, "opinionated". 
Even jaundiced. As you've pointed out, some of these kids DO make it. 
It would be interesting to sit down with the ones who do and find out 
how they do it, no?

One last comment. I think one place where "ontogeny recapitulates 
phylogeny" and "paedomorphosis" DOES have more than metaphorical 
explanatory power is in lesson planning. That is, I think that when 
you look at a lesson plan, you very often see a "present-practice-
produce" cloverleaf structure at the micro-level and the macro-level. 
In fact, you even see it at the syllabus level. Now, why should this 
be? Perhaps God the Creator really is the same as God the EFL Teacher?

dk1


PS: Shouldn't it be "opine" and not "opinionate"? Is "opinionate" 
ever used as a verb (and not as a passive participle)?

d



	


	Group: dogme
	Message: 3244
	From: Sue Murray
	Date: Mi Apr 30, 2003 12:47 

	Subject: Re: nature or nietzche, ballerinas, yuk!


	Dennis - re 'oh yuk!' - the impression I got was that it seemed a let
down -and sort of disjointed and paltry - to clutch onto a few minor
inaccuracies as concluding phase to the presentation and discussion; no
afterglow?

but as Rob says, that may be what the students wanted, and as you say, the
others' impressions may be quite different; all these different realities!!

your description implies that there was no real consideration of the
content or context or format or delivery of the presentation and
discussions, just a focus on objective language accuracy. Questions I'd
probably ask myself are: if the objective is to improve presentation skills,
then there's a whole load of useful and interesting stuff to talk about
and comment
on, compare, try out in different ways with the ready made well informed
'audience', notice and learn about from each other's styles, and so on,
beyond just formal accuracy. But maybe they don't really need to improve
presentation skills?? Did you and your colleague/friend comment on the
presentations and discussions?
(I'd find it difficult not to comment in some way, even if I wasn't joining
in at the time - what I
enjoyed and found interesting in the presentation, clarifying/checking what
I thought I'd understood, that
sort of thing).

(Despite all our differing realities, I usually find if I'm feeling 'yuk!',
it doesn't just come from my isolated
view, it's at least partly related to the general 'temperature' or a drop
therein .... )

But I wasn't there, I'm just reading into what you wrote from my own
perspective!

Sue



	


	Group: dogme
	Message: 3245
	From: Dennis Newson
	Date: Mi Apr 30, 2003 6:30 

	Subject: Re: nature or nietzche, ballerinas, yuk!


	Thanks greatly for your comments, Sue - all relevant, all 
hitting nails on heads.. I described the session with the German 
Ph.D. students making presentations as an example of teacher 
disappointment. Just for everyone's information - there *was* 
comment on the presentation, in fact I'd suggested the students 
draw up an assessment sheet to guide their listening - not to 
give the presentation a mark, but to ensure that they considered 
things like structure of the content and various aspects of 
delivery.

It's a slightly odd set-up. I'm sort of sharing the course with 
a friend, but only sort of. I wasn't there for the first 
session, and won't be there for a number of others. Really, God 
help me, I'm being wheeled in from time to time as the old lag, 
the expert native speaker. I think my disappointment came from 
the clash between the headiness of discussions at the IATEFL 
conference and on this list and the cold shower of reality.

Of course I mustn't avoid trying to find out how the students 
found the session. And my teaching partner did say twice he 
thought something should be done about adjectives and 
adverbs...............

I've set up a Yahoogroups list for this course and will use it 
to chat with the students - the course only meets once a 
fortnight. Watch this space - but don't strain.

But even as I write I can't clear my head of the sound of 
clanking, not well-oiled, smoothly functioning machinery.

... All this after one, shared session...... You can see why I 
never became a captain of industry or Prime Minister of the UK.. 
:-)


Dennis



	


	Group: dogme
	Message: 3246
	From: Dennis Newson
	Date: Mi Apr 30, 2003 6:54 

	Subject: Re: Wood and Tree, Hear & Now!


	Dr. Evil, dk and all.

Let's call a spade a spade. On this thread we've slipped into 
discussing... ggggrammar... And, irony of ironies, the Devil's 
doctor, refers us to a PHOTOCOPIABLE page from one of our list 
owner's books. Before we know where we are we'll be asking each 
other to share handouts on the Past Simple v. the Present 
Perfect.

I'd feel mightily unhappy if I found myself initiating the sort 
of written practice that was waiting for answers like: " He said 
he had had a friend there but he had died ten years previously."


Oh yuk, yuk, YUK!


Dennis



	


	Group: dogme
	Message: 3247
	From: Robert M. Haines
	Date: Mi Apr 30, 2003 7:02 

	Subject: As promised...


	Experience has qualitative as well as quantitative value, i.e. it's not always the years in your life, but the life in your years that counts. In language learning/teaching, it's not always how long you've been at it, but what you've been up to that might matter. 

Luke, recalling something he'd posted earlier, wrote: 'What you can do is use your experience to navigate what occurs and react accordingly, in the knowledge that your previous experience will invariably, barring acts of the divine and the deranged, be enough to see you through.'

Yes, and what will that experience be comprised of? Is life experience enough to see a teacher through her/his lesson? Perhaps it is, remembering Scott's message, # 2373, in which he describes his experience as a language learner observing an 'inexperienced' (my word) teacher: "The teacher (21, Catalan) introduced herself by telling us, candidly, that the designated teacher was somehow not available, so she'd been asked, at the last minute, if she would take over, and - though her only "teaching" experience was as a school camp monitor - she was going to give it a go." 

And give it a go she did. I encourage (re?)reading this message if you're interested because it touches upon issues raised in recent threads about experience.

Luke went on to write: "And it occurred to me that experience doesn't merely happen: life happens,and our experience of it happens as a result of our reflection upon it."

Yes, we experience, then reflect, which leads to experience.

Luke continues: "... but the point here is that experience is not something that exists but something that is being created all the time,because without the reflection on what happens we are not experiencing it but merely letting it wash over us, or vice versa."

Okay. Life happens, we reflect, and the result is experience.

Finally, he wrote: "If dogme is ultimately to do with an unmediated encounter with real life(however splendidly mundane) and the language that describes it, and experience is the magic filter that starts to make sense of that reality,then the two can be put together from an early stage,..."

I think I got confused here because to me it seemed that reflection was more like the filter, since it had been placed between life and experience. Make sense? 

Now, if by 'reflection', Luke means 'noticing' in the Schmidt (1994) sense of the word 
(see http://www-writing.berkeley.edu/TESL-EJ/ej23/a2.html for more on this), then I might agree, depending on whether noticing is a valid theory. But if reflection is simply looking back on what has happened, then fitting that happening into our greater worldview, then I don't think it's enough. There are too many variables that might get in the way, these are Luke's 'divine' and 'deranged' elements, e.g. faith, madness. 

So I think it does go back to acquisition, and the notion that until we are ready, intake won't occur. Ready for what? Well, ready for the awareness that we've been dogmetic for quite some time now in one form or another. When teachers say, "Oh, I've done stuff like that before, ...", should we be surprised when they then turn around and continue in the same breath, "...but it's not really teaching." My point is: You can dogme (verb) on the dance floor, but you shouldn't try to remember the steps, 'cause it ain't that kinda dance. 

So when I read (from Luke): "...and we don't need to feel that we're dealing with a precious ballerina of a teaching practice,but rather with a sort of anyone who's ready to give it a go on the dancefloor after a few beers, or lessons, teaching practice." 

I have to ask myself whether Luke means let your freak flag fly dancing (seems more dogmetic) or something that has steps (like a PPP lesson). I doubt it was the latter, and perhaps it was neither. 

Fiona, later, added: "Experience is the reflection after the event sez Luke ,fine, and you(Rob) then mention acquisition, but you seem to want people all to acquire the same thing, and "be on the same page". But why should we? Reality, some sense of reality : Nietsche also claimed that reality is the sum of all possible perspectives (or pages). Language is personal, your English is not the same as my English, or Luke's or anyone else's - should it be? When we learn a piece of linguistic information "wrong", with practice we iron out the wrinkles, with getting it wrong and reflecting - with experience - but we'll never use it exactly the same way as anyone else. Thank goodness."

That's right, except for one thing: I don't want people to be on the same page in the sense that we are all sent of to Dogme Training Camps in Texas, stripped of our photocopiers and course books, to be drilled in how to recast, scaffold and use live listening while Scott and Luke shout into our faces, "Have you acquired that soldier, or do you need more feedback before you notice what you need for intake?!" (Somebody get me outta this image!) 

When it comes to dogme, I do think that certain approaches to language learning/teaching need to be abandoned, which requires some courage and faith that, as Luke wrote, "...your previous experience will invariably, barring acts of the divine and the deranged, be enough to see you through."

Finally, in response to Luke's: "So it is with lessons and our teaching experience: in teaching terms is not something to be flourished as a badge of courage, but something to be nurtured and treasured as a direct and living product of engagement. And to be valued at whatever stage it is - there is no final stage, so there is really no intermediate stage either, where experience might be judged ready to bear a little reality."

Yes, yes indeed. But without awareness, a result of noticing, reflection keeps right on designing the same mosaic of experience we've been creating, based on our fears and other mediated encounters with real life.

Hope I've made some sense.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3248
	From: Guzide EGILMEZ
	Date: Mi Apr 30, 2003 1:21 

	Subject: Re:Experience


	Hi everybody,
I totally agree w'ith what Rob "Experience has qualitative as well as
quantitative value, i.e. it's not always the years in your life, but the
life in your years that counts. In language learning/teaching, it's not
always how long you've been at it, but what you've been up to that might
matter."

With each student you experience something new. Each lesson teaches us
(the teachers) something different and according to me experience (if you
had learned anything from it) helps you to handle the differences and it
also helps you to guide the lesson. If you are less experienced,
pre-planned lessons are safer and as a teacher you will strictly hold to
that plan as you will be 'the fish out of sea' if something out of your
control or plans happen. However, if you're experienced and the lesson
goes to another direction you can control it. I think one of the concepts
that go well with experience is having control over something. You will
find out creative and affective solutions to unexpected situations and
this will surely lead to a more enjoyable (both for the sts and the
teacher) and effective lesson.
Güz



>
> Luke, recalling something he'd posted earlier, wrote: 'What you can do
> is use your experience to navigate what occurs and react accordingly, in
> the knowledge that your previous experience will invariably, barring
> acts of the divine and the deranged, be enough to see you through.'
>
> Yes, and what will that experience be comprised of? Is life experience
> enough to see a teacher through her/his lesson? Perhaps it is,
> remembering Scott's message, # 2373, in which he describes his
> experience as a language learner observing an 'inexperienced' (my word)
> teacher:&nbsp; &quot;The teacher (21, Catalan) introduced herself by
> telling us, candidly, that the designated teacher was somehow not
> available, so she'd been asked, at the last minute, if she would take
> over, and - though her only &quot;teaching&quot; experience was as a
> school camp monitor - she was going to give it a go.&quot;
>
> And give it a go she did. I encourage (re?)reading this message if
> you're interested because it touches upon issues raised in recent
> threads about experience.
>
> Luke went on to write: &quot;And it occurred to me that experience
> doesn't merely happen: life happens,and our experience of it happens as
> a result of our reflection upon it.&quot;
>
> Yes, we experience, then reflect, which leads to experience.
>
> Luke continues: &quot;... but the point here is that experience is not
> something that exists but something that is being created all the
> time,because without the reflection on what happens we are not
> experiencing it but merely letting it wash over us, or vice versa.&quot;
>
> Okay. Life happens, we reflect, and the result is experience.
>
> Finally, he wrote: &quot;If dogme is ultimately to do with an unmediated
> encounter with real life(however splendidly mundane) and the language
> that describes it, and experience is the magic filter that starts to
> make sense of that reality,then the two can be put together from an
> early stage,...&quot;
>
> I think I got confused here because to me it seemed that reflection was
> more like the filter, since it had been placed between life and
> experience. Make sense?
>
> Now, if by 'reflection', Luke means 'noticing' in the Schmidt (1994)
> sense of the word (see
> http://www-writing.berkeley.edu/TESL-EJ/ej23/a2.html for more on this),
> then I might agree, depending on whether noticing is a valid theory. But
> if reflection is simply looking back on what has happened, then fitting
> that happening into our greater worldview, then I don't think it's
> enough. There are too many variables that might get in the way, these
> are Luke's 'divine' and 'deranged' elements, e.g. faith, madness.
>
> So I think it does go back to acquisition, and the notion that until we
> are ready, intake won't occur. Ready for what? Well, ready for the
> awareness that we've been dogmetic for quite some time now in one form
> or another. When teachers say, &quot;Oh, I've done stuff like that
> before, ...&quot;, should we be surprised when they then turn around and
> continue in the same breath, &quot;...but it's not really
> teaching.&quot; My point is: You can dogme (verb) on the dance floor,
> but you shouldn't try to remember the steps, 'cause it ain't that kinda
> dance.
>
> So when I read (from Luke): &quot;...and we don't need to feel that
> we're dealing with a precious ballerina of a teaching practice,but
> rather with a sort of anyone who's ready to give it a go on the
> dancefloor after a few beers, or lessons, teaching practice.&quot;
>
> I have to ask myself whether Luke means let your freak flag fly dancing
> (seems more dogmetic) or something that has steps (like a PPP lesson). I
> doubt it was the latter, and perhaps it was neither.
>
> Fiona, later, added: &quot;Experience is the reflection after the event
> sez Luke ,fine, and you(Rob) then mention acquisition, but you seem to
> want people all to acquire the same thing, and &quot;be on the same
> page&quot;. But why should we? Reality, some sense of reality : Nietsche
> also claimed that reality is the sum of all possible perspectives (or
> pages). Language is personal, your English is not the same as my
> English, or Luke's or anyone else's - should it be? When we learn a
> piece of linguistic information &quot;wrong&quot;, with practice we iron
> out the wrinkles, with getting it wrong and reflecting - with experience
> - but we'll never use it exactly the same way as anyone else. Thank
> goodness.&quot;
>
> That's right, except for one thing: I don't want people to be on the
> same page in the sense that we are all sent of to Dogme Training Camps
> in Texas, stripped of our photocopiers and course books, to be drilled
> in how to recast, scaffold and use live listening while Scott and Luke
> shout into our faces, &quot;Have you acquired that soldier, or do you
> need more feedback before you notice what you need for intake?!&quot;
> (Somebody get me outta this image!)
>
> When it comes to dogme, I do think that certain approaches to language
> learning/teaching need to be abandoned, which requires some courage and
> faith that, as Luke wrote, &quot;...your previous experience will
> invariably, barring acts of the divine and the deranged, be enough to
> see you through.&quot;
>
> Finally, in response to Luke's: &quot;So it is with lessons and our
> teaching experience:&nbsp; in teaching terms is not something to be
> flourished as a badge of courage, but something to be nurtured and
> treasured as a direct and living product of engagement. And to be valued
> at whatever stage it is - there is no final stage, so there is really no
> intermediate stage either, where experience might be judged ready to
> bear a little reality.&quot;
>
> Yes, yes indeed. But without awareness, a result of noticing, reflection
> keeps right on designing the same mosaic of experience we've been
> creating, based on our fears and other mediated encounters with real
> life.
>
> Hope I've made some sense.
>
> Rob
>
>
>
>
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	Group: dogme
	Message: 3249
	From: Adrian Tennant
	Date: Mi Apr 30, 2003 5:56 

	Subject: Re: Context with a ''C''


	This is a reply to the posting(s) below:-

Yeah, kind of.
In the college where I teach a few hours a week (to keep my hand in, as it
were) we get externally assessed by 3 different bodies! All with differing
criteria. Being the Devil's own advocate I decided not only not to (ah! some
lovely grammar in there Dennis) have a syllabus or scheme of work but no
lesson plan (simply a paragraph explaining the rationale).
After 2 observations between Christmas and Easter I asked the 'tick-box
freak' who'd observed what was ore important the tick boxes or the learning
(please remember my language was slightly modified). Of course both
assessors said the learning, to which I responded 'and did you not see
evidence of learning taking place?'. The only reply to that was 'Yes' - so I
passed both assessments!

Dr Evil

btw - liked your posting about my reference to 'G' and Scott (but is it
avoidable?). Maybe we all have a 'G' spot?


----- Original Message -----
From: "Dennis Newson" <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, April 29, 2003 7:44 AM
Subject: Re: [dogme] Context with a 'C'


> Rob writes:
>
> "I would love to see dogmetic activities on a CELTA but have yet
> to. This brings me back to a comment I made earlier: Would it
> ever make it past an external assessor? Think of all those
> criteria to be marked. "
>
> Dr. Evil, weren't you making relevant comments about this at the
> dogme get-together in Brighton?
>
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3250
	From: Robert M. Haines
	Date: Mi Apr 30, 2003 8:04 

	Subject: Re: Context with a ''C''


	I'd say the Devil's own advocate got off easy, because I've heard similar
queries answered with something like: No one really understands what
learning is. It's about facilitating and creating an opportunity for
learning that we assess. Have you done that? This opens a whole other can of
worms.

Rob
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, April 30, 2003 9:56 AM
Subject: Re: [dogme] Context with a 'C'


> This is a reply to the posting(s) below:-
>
> Yeah, kind of.
> In the college where I teach a few hours a week (to keep my hand in, as it
> were) we get externally assessed by 3 different bodies! All with differing
> criteria. Being the Devil's own advocate I decided not only not to (ah!
some
> lovely grammar in there Dennis) have a syllabus or scheme of work but no
> lesson plan (simply a paragraph explaining the rationale).
> After 2 observations between Christmas and Easter I asked the 'tick-box
> freak' who'd observed what was ore important the tick boxes or the
learning
> (please remember my language was slightly modified). Of course both
> assessors said the learning, to which I responded 'and did you not see
> evidence of learning taking place?'. The only reply to that was 'Yes' - so
I
> passed both assessments!
>
> Dr Evil
>
> btw - liked your posting about my reference to 'G' and Scott (but is it
> avoidable?). Maybe we all have a 'G' spot?
>
>
> ----- Original Message -----
> From: "Dennis Newson" <dnewson@u...>
> To: <dogme@yahoogroups.com>
> Sent: Tuesday, April 29, 2003 7:44 AM
> Subject: Re: [dogme] Context with a 'C'
>
>
> > Rob writes:
> >
> > "I would love to see dogmetic activities on a CELTA but have yet
> > to. This brings me back to a comment I made earlier: Would it
> > ever make it past an external assessor? Think of all those
> > criteria to be marked. "
> >
> > Dr. Evil, weren't you making relevant comments about this at the
> > dogme get-together in Brighton?
> >
> >
> > Dennis
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 3251
	From: Adrian Tennant
	Date: Mi Apr 30, 2003 8:48 

	Subject: Re: Context with a ''C''


	Rob said:

> I'd say the Devil's own advocate got off easy, because I've heard similar
queries answered with something like: No one really understands what
learning is. It's about facilitating and creating an opportunity for
learning that we assess. Have you done that? This opens a whole other can of
worms.

Well, let's look at this can of worms.

What is learning?

On the level of a single class observation (which is what we're dealing with
here) it's observable outcome i.e students producing something (at the end
of the class that they couldn't at the start).
One problem with tick-box criteria is that there is noplace where it clearly
tests (finds out) what (or how much) the students know. The only way to
overcome this is by having an extremely detailed lesson plan that the
assessor takes at face value because there is no way the assessor can check
this out.
On the other hand a dogme approach clearly starts from where the students
are. It takes what the students bring with them (or say in the class) and
develops it. By the end of the class there is clearer evidence (and
observable evidence) that 'production', and hence learning in this situation
(see point made earlier), has taken place.

To go back to 2 of the words Rob used, you have facilitated and created an
environment with opportunities to learn.

Rob, all I can say is that in 2 years I've been observed 6 times by external
assessors. I have not given any of these assessors a syllabus, scheme of
work or lesson plan (simply a paragraph saying 'why' I'm doing what I'm
doing. I have never got lower than a 2 (out of a scale of 7) 1 being -
excellent, 2 - v.good etc.

I think the main thing is, in the words of Dennis, don't prepare just 'be
prepared'. - justify what you do and put them on the defensive.

i.e. Can you tell me learning wasn't taking place?
Based on what?
etc.

Dr E.



	


	Group: dogme
	Message: 3252
	From: Robert M. Haines
	Date: Mi Apr 30, 2003 9:04 

	Subject: Re: Context with a ''C''


	Thanks, Evil, I enjoyed the message.

I'd like to play Devil's advocate now in response to a point you raised: "On
the level of a single class observation (which is what we're dealing with
here) it's observable outcome i.e students producing something (at the end
of the class that they couldn't at the start)."

Because sts. can produce, let's say, a piece of language that they couldn't
at the start of class, doesn't mean they've acquired the language. I think
you would agree with that. It does mean they've gotten their mouths around
it and practiced it. I guess it's a question of how atomistic one wants to
get with this. For example, a teaher could drill "Have a nice day." in a
20-minute lesson, hopefully provide meaning/function, context, purpose,
etc., then listen as sts. who haven't acquired the TL stumble, which is
natural, necessary and to be expected with interlanguage.

Unfortunately, a lesson like the one above, though perhaps meeting sts.
expectations of what a lesson should be, is bound to be dismally
teacher-centered and unnatural. I have drilled language items, and I know it
doesn't have to lead to that extreme, but I think you've hit it on the head,
Doc. Learning can take place in a variety of contexts; teachers have little,
if any, control over acquisition.

Rob


----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, April 30, 2003 12:48 PM
Subject: Re: [dogme] Context with a 'C'


> Rob said:
>
> > I'd say the Devil's own advocate got off easy, because I've heard
similar
> queries answered with something like: No one really understands what
> learning is. It's about facilitating and creating an opportunity for
> learning that we assess. Have you done that? This opens a whole other can
of
> worms.
>
> Well, let's look at this can of worms.
>
> What is learning?
>
> On the level of a single class observation (which is what we're dealing
with
> here) it's observable outcome i.e students producing something (at the end
> of the class that they couldn't at the start).
> One problem with tick-box criteria is that there is noplace where it
clearly
> tests (finds out) what (or how much) the students know. The only way to
> overcome this is by having an extremely detailed lesson plan that the
> assessor takes at face value because there is no way the assessor can
check
> this out.
> On the other hand a dogme approach clearly starts from where the students
> are. It takes what the students bring with them (or say in the class) and
> develops it. By the end of the class there is clearer evidence (and
> observable evidence) that 'production', and hence learning in this
situation
> (see point made earlier), has taken place.
>
> To go back to 2 of the words Rob used, you have facilitated and created an
> environment with opportunities to learn.
>
> Rob, all I can say is that in 2 years I've been observed 6 times by
external
> assessors. I have not given any of these assessors a syllabus, scheme of
> work or lesson plan (simply a paragraph saying 'why' I'm doing what I'm
> doing. I have never got lower than a 2 (out of a scale of 7) 1 being -
> excellent, 2 - v.good etc.
>
> I think the main thing is, in the words of Dennis, don't prepare just 'be
> prepared'. - justify what you do and put them on the defensive.
>
> i.e. Can you tell me learning wasn't taking place?
> Based on what?
> etc.
>
> Dr E.
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 3253
	From: Robert M. Haines
	Date: Mi Apr 30, 2003 7:26 

	Subject: More on experience


	Güz writes: "With each student you experience something new. Each lesson teaches us (the teachers) something different and according to me experience (if you had learned anything from it) helps you to handle the differences and it
also helps you to guide the lesson."

Right, and I think that parenthetical remark about learning is the reflection/noticing that Luke and I have mentioned.

Güz: "If you are less experienced, pre-planned lessons are safer and as a teacher you will strictly hold to that plan as you will be 'the fish out of sea' if something out of your control or plans happen. However, if you're experienced and the lesson goes to another direction you can control it."

If you read this in my posting, I didn't intend it to come across that way. I think it's good when things 'out of our control' happen. That's inevitable and desirable in the classroom. I believe that's the 'life' that Luke tells us is happening all around us. You seem to be using 'experienced' as that 'badge of courage' Luke mentioned. Perhaps I'm making bold assumptions though, based on my associations with the word 'control'.

Güz: "I think one of the concepts that go well with experience is having control over something. You will find out creative and affective solutions to unexpected situations and this will surely lead to a more enjoyable (both for the sts and the teacher) and effective lesson."

Again, the C-word doesn't rest well with me, but I might be overly sensitive in this regard. I agree that creative solutions can lead to more enjoyable lessons. I think the creativity is two-fold. Going back to Scott's message # 2373: "The point of all this is - simply - to underline yet again the point that learning is jointly constructed (she's helping us, we're helping her, we're helping each other) and that the materials - far from supporting the learning process - simply inhibit it." 

Thanks, Güz, for sharing your thoughts.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3254
	From: Dennis Newson
	Date: Mi Apr 30, 2003 10:10 

	Subject: Re: Quintessental dogme practice


	Rob,

What you wrote made a great deal of sense to me: thanks for a 
thought-provoking posting.

And it prompts me to try to articulate parts of a post-Brighton 
train of thought that is still developing in my head - including 
a rather Dostoevskian accursed question like - What is the 
purpose of life?

What is authentic TEFL dogme practice?

I was lucky enough to be at Luke and Scott's appearance and I 
felt a buzz in that room. Not thinking of whether it was deictic 
or not, I was left with a strong, warm feeling that: "Something 
is going on here"/...was going on there...

The next day a mature, unknown guy came up to me and thanked me 
for what I'd said (very little, actually) and added that he'd 
known nothing of the existence of the dogme group before the 
Brighton conference but that: "It's good to have some rebels in 
our profession." 

So, one strand in the post-Brighton train of thought: Is it a 
fact that TEFL dogme folk question many TEFL practices and 
assumptions - that they are rebels?

Where am I? Both here and there in Brighton reflecting on what I 
experienced.

Scott admitted that his original article on dogme was written in 
a couple of hours with tongue in cheek. He nodded in agreement 
when it was remarked that the dogme list had become something 
somewhat different from the dogme creed.

It seems to me that dogme is a very broad church. There are 
important beliefs dogme folk share, but it's easier to give 
examples of dogme in practice, dogme moments, than it is to 
define them. And some people find that they are dogme folk 
without having realised it.

Is another dogme trait that dogme folk aren't fond of 
definitions?

Is it also characteristic of dogme practice that it is being 
evolved by a random group of people and not an individual or a 
priesthood?

Another strand...... 

In Luke's recent posting (Message 3201) about how to treat the 
words of ballads he wrote:

" ....... be disciplined in recording language as it emerges, 
even if this starts in note form on a piece of paper. ...... 
Encourage students to make notes of new words, queries, and add 
these to the mix. This all helps to make note-form, there-to-be-
changed text part of the classroom world. 

...... If the texts (song lyrics are perfect) are short enough, 
you can ....dictate the texts to the students who dictate it 
back to you for boarding; or simply write it up so the students 
copy it down. 

This isn't just perversity in not using the photo-copier - it 
gives the lesson a natural change of pace and allows
everyone to engage in a perfectly valid form of practice, ie 
copying ........ It encourages attention to detail and is bound 
to increase their chances of committing things to memory.

I think taking the time and effort (you and the students) not to 
use the photocopier as far as possible is an example of using 
the dogme strictures/tongue-in-cheek commandments to free things 
up and expand our teaching practice."

This, it seems/seemed to me, is just one example of 
quintessential low-tech, learner-centred, learning/acquisition 
supportive dogme practice.

So: is dogme practice also low-tech, learner-centred and 
learning/acquisition driven?


Dennis



	


	Group: dogme
	Message: 3255
	From: lifang67
	Date: Do Mai 01, 2003 12:23 

	Subject: Presents of Mind


	Dear Dennis and Evil:

Bid life seize the present?
It lives less in the present
Than in the future always
And less in both together
Than in the past. The present
Is too much for the senses
Too crowded, too confusing
Too present to imagine
(Robert Frost, "Carpe Diem?")

And this list is only one such presence. If you check it only once a 
day (as I do) you often find that the remark you want to respond to 
is already lost in a reply and a re-reply and so on. And there are 
things in replies and the re-replies that you would like to re-re-
reply to but of course that would very much dilate the scope of what 
you want to say.

The delay introduced by the distal (distillery?) aspect of language, 
and particularly written language, has an affective side as well. 
Sonia and Leo Tolstoy gave each other the wedding present of complete 
access to the other's diary. Like many married couples (worse than 
most, perhaps) they would occasionally tiff and it would blow over, 
and then the other would read the relevant diary entry and the whole 
thing would start up again. And of course we've had a few flames that 
have outlived their natural wick-life in the same way.

I don't mean to reignite the wick, but I think "Wood and Tree" and 
Evil's "Hear and Now" were about many things. I'm not sure how or why 
Dennis decided they were "about" grammar rather than about time, 
space, distance, evolution or baby language. Perhaps Dennis has a 
tendency to red-flag (or be flagged by) that word? 

Let's take Dennis' "Yuk!", then. How does it acquire meaning, to the 
extent that it has meaning at all? One obvious way is by contrast 
with "Yum!" and it's a peculiar contrast. Whereas English tends to 
emphasize initial consonant contrasts (as in rhymes), here we have a 
final consonant contrast (which is rather more common in Korean and 
of course quite common in baby talk). 

How to explain this? I suppose one possibility is that "k" mimics the 
sound of spitting, and "m" the sound of swallowing. That would 
account for both the finality of the contrast and the meaning. It 
would also account for the fact that these words (?) are usually 
associated with baby talk which adults learn (rather than the usual 
way around).

Vygotsky would say that they are verbal gestures more than anything 
else. We have a very large number of these (almost all of our 
onamatopoeic sounds, for example). And then there are words that are 
half-gestures, which must be combined with other things or other 
words in order to obtain precise meaning (indices). And finally there 
are words which are purely symbolic, like "phylogeny" or 
even "forest".

You can see that this really does correspond to what Vygotsky writes 
about writing. Children go from scribbling, where meaning is not 
separable from action (as in "Yuk!"), to drawing, where meaning is 
metonymic rather than symbolic (as in "that guy"), to drawing "my 
name" where meaning is truly symbolic.

It also corresponds to what he said about play--children go from a 
situation where the sound and the meaning are the same, just as 
action and meaning are the same when you play with your food, to a 
situation where the sound gestures at the meaning, as when the 
children are playing at eating, to a situation where the association 
between meaning and sound is quite distant, and meaning actually 
selects the sound.

It's not just grammar. It's also vocabulary. What Scott wrote about 
distance and grammar is of course quite true, but it's equally true 
of distance and words like "love". We can't carry these things around 
in our pockets and we can't always point to them. Children want to 
draw them long before they want to tell us what the plan to do in 
three days time. And so the impulse for linguitude much predates the 
will to grammar.

To say that it is only grammar which develops in response to distance 
is to deny the importance of language to conceptual thinking. It's 
really a bit like saying that credit cards develop in response to the 
difficulty in carrying around sufficient amounts of bison meat to 
trade for berries.

dk1

PS: Diarmuid--I think I too am misleading you a little on Chinese 
when I tell you that most of them have a phonological component. 

Because Chinese does not use an alphabet at any level, the 
phonological component is like the English "-ate". It is more a 
message that "this character sounds like another character that you 
know". 

For example, the word "xiang" for "cogitation" consists of a tree, an 
eye, and a heart. The heart gives the meaning, and the tree and the 
eye stand for a familiar (or rather a very old) character that 
means "mutual" and sounds like "xiang".

If you think about it, you will see that English works the same way 
once you know the alphabet. We don't spell out the "-tion" in words 
like "cogitation"--it looks like some other component of a word that 
we know. Only at the very lowest, most primitive level are the two 
systems different.

But it appears that you were right after all--the creation of "new" 
characters from unfamiliar ones is in factrelated to tonality. Just 
as tonality allows the Chinese to create a working vocabulary from a 
language which is rather poor in possible syllables, the creation 
of "phonetic" characters is also a way of getting different meanings 
out of a small set of syllables. 

And both are related to the superabundance of homophones (such that 
Chinese poetry scorns rhyme as too easy and uses a musical 
arrangement of tones which corresponds to long lost music from 
operatic arias over a thousand years old). It's also related to the 
great Chinese love of puns (xie hou yu), many of which work on the 
level of four or five words and not simply one. Forget English. Learn 
Chinese.

d



	


	Group: dogme
	Message: 3256
	From: Adrian Tennant
	Date: Do Mai 01, 2003 1:08 

	Subject: Re: Context with a ''C''


	Hi Rob,

Yes, I'd agree. Just because they can produce (mouth) something at the end
of a lesson doesn't mean they've learnt it. (In fact, we all know it's
unlikely to have been acquired so soon). But, there is no way an external
assessor can say they haven't (which is one of my points).

Dr E



	


	Group: dogme
	Message: 3257
	From: Fiona M
	Date: Do Mai 01, 2003 1:21 

	Subject: Re: Presents of Mind


	Let me see. Maybe I'm getting totally lost, but all this here and now and then and there seems very grown up to me, but being compared with child development. And if that's the case, the here and now has to win, as does verbal communication over written. Babies can communicate "verbally" from the day they're born - I coulda sworn my kids were French in a previous life, as they bawled "lait, lait" hours after birth. Hand-eye co-ordination comes ages after. And in terms of words to express, well, yes, maybe sometimes gesture can do the trick, but not always. It's much quicker to shriek "pee-pee" than go through a hopping dance and hope your progenitors catch on. Meeting needs, rather than playing charades. Plus motor skills are developed so much later on. Writing follows on from drawing, but it also follows on from learning to hold a pencil, and produce lines in the direction you want them to go. It's not just an emotional development thing, it's motor, or kinaesthetic development. Concept-wise, children don't start to tell you about the past until at least three other more immediate structures have been developed - and not grammatical structures necessarily, but mental structures expressed verbally. L1 English kids will be duelling with the dreaded present perfect yonks before they bother with the past. Daddy's gone is a far more relevant observation than I had fish fingers for lunch. They don't have much concept of time, but they do of Now, what I see, feel, hear, want, need.

It's all to easy to over-intellectualise all this, and reduce it down to philospho-psychologo-analytical McNuggets, and it's fun to think about and bat around the court, but I don't know how useful it is. I say useful because I love this intellectual challenge stuff, but ............. well, I don't know how it links with dogme or teaching, to be honest. I mean, each student has their own agenda, learning-wise, and it depends largely on aims and personality. I love writing, some hate it. I love writing in my L2s, but some don't need to write. Reading the paper or reading Borges? Speaking to beer-buddies, or giving presentations (I was amused to see a talk on Giving Successful Presentations at International Conferences in the IATEFL programme.............who went? ;-)) writing faxes and emails or translating banks' webpages, taking messages over the phone, noting the shipping forecast, joining in in a debate............a veritable myriad of things different students (and humans) need to do. Have you ever read the book "Rayuela" (Hopscotch) by Julio Cortázar? You don't have to begin at the beginning and work to the end; you start where you feel like, you flick through and choose the bit that most interests, and then read the novel in the order you want. Each reader reads their own personal novel - quite apart from putting their own interpretation on it. You don't even have to read the whole thing. Now that's a reader-centred novel!

Oh, back to my little world.

Fiona
----- Original Message ----- 
From: lifang67 
To: dogme@yahoogroups.com 
Sent: Thursday, May 01, 2003 12:23 AM
Subject: [dogme] Presents of Mind


Dear Dennis and Evil:

Bid life seize the present?
It lives less in the present
Than in the future always
And less in both together
Than in the past. The present
Is too much for the senses
Too crowded, too confusing
Too present to imagine
(Robert Frost, "Carpe Diem?")

And this list is only one such presence. If you check it only once a 
day (as I do) you often find that the remark you want to respond to 
is already lost in a reply and a re-reply and so on. And there are 
things in replies and the re-replies that you would like to re-re-
reply to but of course that would very much dilate the scope of what 
you want to say.

The delay introduced by the distal (distillery?) aspect of language, 
and particularly written language, has an affective side as well. 
Sonia and Leo Tolstoy gave each other the wedding present of complete 
access to the other's diary. Like many married couples (worse than 
most, perhaps) they would occasionally tiff and it would blow over, 
and then the other would read the relevant diary entry and the whole 
thing would start up again. And of course we've had a few flames that 
have outlived their natural wick-life in the same way.

I don't mean to reignite the wick, but I think "Wood and Tree" and 
Evil's "Hear and Now" were about many things. I'm not sure how or why 
Dennis decided they were "about" grammar rather than about time, 
space, distance, evolution or baby language. Perhaps Dennis has a 
tendency to red-flag (or be flagged by) that word? 

Let's take Dennis' "Yuk!", then. How does it acquire meaning, to the 
extent that it has meaning at all? One obvious way is by contrast 
with "Yum!" and it's a peculiar contrast. Whereas English tends to 
emphasize initial consonant contrasts (as in rhymes), here we have a 
final consonant contrast (which is rather more common in Korean and 
of course quite common in baby talk). 

How to explain this? I suppose one possibility is that "k" mimics the 
sound of spitting, and "m" the sound of swallowing. That would 
account for both the finality of the contrast and the meaning. It 
would also account for the fact that these words (?) are usually 
associated with baby talk which adults learn (rather than the usual 
way around).

Vygotsky would say that they are verbal gestures more than anything 
else. We have a very large number of these (almost all of our 
onamatopoeic sounds, for example). And then there are words that are 
half-gestures, which must be combined with other things or other 
words in order to obtain precise meaning (indices). And finally there 
are words which are purely symbolic, like "phylogeny" or 
even "forest".

You can see that this really does correspond to what Vygotsky writes 
about writing. Children go from scribbling, where meaning is not 
separable from action (as in "Yuk!"), to drawing, where meaning is 
metonymic rather than symbolic (as in "that guy"), to drawing "my 
name" where meaning is truly symbolic.

It also corresponds to what he said about play--children go from a 
situation where the sound and the meaning are the same, just as 
action and meaning are the same when you play with your food, to a 
situation where the sound gestures at the meaning, as when the 
children are playing at eating, to a situation where the association 
between meaning and sound is quite distant, and meaning actually 
selects the sound.

It's not just grammar. It's also vocabulary. What Scott wrote about 
distance and grammar is of course quite true, but it's equally true 
of distance and words like "love". We can't carry these things around 
in our pockets and we can't always point to them. Children want to 
draw them long before they want to tell us what the plan to do in 
three days time. And so the impulse for linguitude much predates the 
will to grammar.

To say that it is only grammar which develops in response to distance 
is to deny the importance of language to conceptual thinking. It's 
really a bit like saying that credit cards develop in response to the 
difficulty in carrying around sufficient amounts of bison meat to 
trade for berries.

dk1

PS: Diarmuid--I think I too am misleading you a little on Chinese 
when I tell you that most of them have a phonological component. 

Because Chinese does not use an alphabet at any level, the 
phonological component is like the English "-ate". It is more a 
message that "this character sounds like another character that you 
know". 

For example, the word "xiang" for "cogitation" consists of a tree, an 
eye, and a heart. The heart gives the meaning, and the tree and the 
eye stand for a familiar (or rather a very old) character that 
means "mutual" and sounds like "xiang".

If you think about it, you will see that English works the same way 
once you know the alphabet. We don't spell out the "-tion" in words 
like "cogitation"--it looks like some other component of a word that 
we know. Only at the very lowest, most primitive level are the two 
systems different.

But it appears that you were right after all--the creation of "new" 
characters from unfamiliar ones is in factrelated to tonality. Just 
as tonality allows the Chinese to create a working vocabulary from a 
language which is rather poor in possible syllables, the creation 
of "phonetic" characters is also a way of getting different meanings 
out of a small set of syllables. 

And both are related to the superabundance of homophones (such that 
Chinese poetry scorns rhyme as too easy and uses a musical 
arrangement of tones which corresponds to long lost music from 
operatic arias over a thousand years old). It's also related to the 
great Chinese love of puns (xie hou yu), many of which work on the 
level of four or five words and not simply one. Forget English. Learn 
Chinese.

d
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	Group: dogme
	Message: 3258
	From: Robert M. Haines
	Date: Do Mai 01, 2003 1:21 

	Subject: Re: Context with a ''C''


	Dr. E.,

I see your point.

Rob
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, April 30, 2003 5:08 PM
Subject: Re: [dogme] Context with a 'C'


> Hi Rob,
>
> Yes, I'd agree. Just because they can produce (mouth) something at the end
> of a lesson doesn't mean they've learnt it. (In fact, we all know it's
> unlikely to have been acquired so soon). But, there is no way an external
> assessor can say they haven't (which is one of my points).
>
> Dr E
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3259
	From: Robert M. Haines
	Date: Do Mai 01, 2003 1:56 

	Subject: Dogme drive


	Dennis wrote: "So: is dogme practice also low-tech, learner-centred and learning/acquisition driven?"

My succint anwer is: No, dogme is driven by the heat of the moment, emanating from the people in the room.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3260
	From: sthornbury@w...
	Date: Do Mai 01, 2003 8:48 

	Subject: Re: Quintessental dogme practice


	Dennis asked: So: is dogme practice also low-tech, learner-centred 
and learning/acquisition driven?

Scott says: yes.

Dennis, btw, somewhat belittles the impact of his own contribution 
to that session in Brighton. In responding to Leni Damm's rather 
startling suggestion that Luke and I had cobbled the whole thing 
together in the car (my fault for jokingly but irresponsibly implying 
as much) Dennis sagely pointed out that dogme is not so much 
about preparing, as being prepared. Or words to that effect 
(Dennis, please correct, amend). With this insight, aphorism, or 
koan even, to meditate on, the session was brought to a 
triumphant close. Thanks, Dennis.

Incidentally, Leni Damm is, and has been, one of the most 
influential voices in the learner autonomy movement, going back to 
the eighties and earlier (David French, please come in). Her 
presence at the dogme session was significant and affirming, and, 
characteristically, memorable. We talked afterwards, and hatched 
the idea of a possible joint pre-conference session for next year - 
dogme meets learner automony, or some such. Any takers?

Scott



	


	Group: dogme
	Message: 3261
	From: mdmorrissey@t...
	Date: Fr Mai 02, 2003 12:59 

	Subject: Speech samples


	Having failed utterly to find anyone willing to divulge the apparently
closely guarded secrets of "the" FSI/ILR Oral Proficiency Interview, I am
rapidly coming to the conclusion that there are none.

I do have a sample of the 5 levels that were sent to me by FSI, and I've
added one called "Ralf" that I recorded myself. I'm not sure I agree with
all the FSI's ratings. All this is for the purpose of discussion. Please
join my Yahoo group at http://groups.yahoo.com/group/mdmorrissey/ if you are
interested in this. I have to "approve" you first, because otherwise I get
spam, but that is just an exchange of email. The rated speech samples are
in the "Files" section. Just click on them and they should play, if you
have an mp3 player. The room also has a voice chat function, so it would be
possible, if anyone is interested, to conduct OPIs online. I'll check in at
10 a.m. EST (17:00 German time) for the next few days, just in case someone
is there.

I hereby christen this method of proficiency rating as "Free Speech
Sampling." I have no particular "protocol" or questioning procedure. I
like to use the questions used as "Writing Topics" that are printed in the
TOEFL Bulletin and at ftp://ftp.ets.org/pub/toefl/989563wt.pdf. They are
supposed to be topics of equal "difficulty" that everybody can respond to.
On the "Ralf" sample, however, I had asked him to talk about an article he
had read a few minutes before the interview. I don't use this technique
anymore, but it nevertheless elicited a sample of his speech that should be
usable for grading/rating. What do you think?

If anyone has a short speech sample that they think can help define the
boundaries between Levels 3 and 5, especially, please let me know. This can
include speech samples by celebrities, politicians, or simply people in the
news. Links to audio speech samples on the Web are fine, too.

Michael



	


	Group: dogme
	Message: 3262
	From: Robert M. Haines
	Date: Do Mai 01, 2003 6:27 

	Subject: Driven


	Scott wrote: "Dennis asked: So: is dogme practice also low-tech, learner-centred 
and learning/acquisition driven?

Scott says: yes."

Please expound.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3263
	From: sthornbury@w...
	Date: Do Mai 01, 2003 8:20 

	Subject: Re: Dogme drive


	On 30 Apr 03, at 17:56, Robert M. Haines wrote:

> Dennis wrote: "So: is dogme practice also low-tech,
> learner-centred and learning/acquisition driven?" 
> 
> My succint anwer is: No, dogme is driven by the heat of the
> moment, emanating from the people in the room. 
> 

Yes, Rob, that too. I see no contradiction in dogme being 
learning/acquisition driven ANd it emanating from the people in the 
room. It's BECAUSE it emanates from the people in the room that 
it is learning driven - by which I think Dennis probably meant not 
teaching-driven. I suppose the problem with all these driving 
metaphors is that you can't have two drivers, technically. But of 
course a car is both petrol-driven and driver-driven. If that helps. 

Acquisition is also a tricky term, and maybe best discarded, as dk 
has pointed out. "Second language emergence" is probably more 
accurate, and more dogme. In her latest book (Teaching Language: 
from Gramamr to Grammaring) Diane Larsen-Freeman argues that 
"use, change, and acquisition are all instances of the same 
underlying dynamic process and are mutually constitutive"., a view 
which, she adds, is supported by sociocultural theory whcih 
"erases the boundary between language learning and language 
using" (Lantolf and Pavlenko). It's the low-techness of dogme, and 
its being grounded in the real needs and concerns of the people in 
the room, that, arguably, also erases that same boundary.
Scott



	


	Group: dogme
	Message: 3264
	From: Robert M. Haines
	Date: Do Mai 01, 2003 8:23 

	Subject: Re: Dogme drive


	Yes, I think I should have written: My succint anwer is: Yes, and dogme is
driven by the heat of the
moment, emanating from the people in the room.

----- Original Message -----
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Thursday, May 01, 2003 12:20 PM
Subject: Re: [dogme] Dogme drive


> On 30 Apr 03, at 17:56, Robert M. Haines wrote:
>
> > Dennis wrote: "So: is dogme practice also low-tech,
> > learner-centred and learning/acquisition driven?"
> >
> > My succint anwer is: No, dogme is driven by the heat of the
> > moment, emanating from the people in the room.
> >
>
> Yes, Rob, that too. I see no contradiction in dogme being
> learning/acquisition driven ANd it emanating from the people in the
> room. It's BECAUSE it emanates from the people in the room that
> it is learning driven - by which I think Dennis probably meant not
> teaching-driven. I suppose the problem with all these driving
> metaphors is that you can't have two drivers, technically. But of
> course a car is both petrol-driven and driver-driven. If that helps.
>
> Acquisition is also a tricky term, and maybe best discarded, as dk
> has pointed out. "Second language emergence" is probably more
> accurate, and more dogme. In her latest book (Teaching Language:
> from Gramamr to Grammaring) Diane Larsen-Freeman argues that
> "use, change, and acquisition are all instances of the same
> underlying dynamic process and are mutually constitutive"., a view
> which, she adds, is supported by sociocultural theory whcih
> "erases the boundary between language learning and language
> using" (Lantolf and Pavlenko). It's the low-techness of dogme, and
> its being grounded in the real needs and concerns of the people in
> the room, that, arguably, also erases that same boundary.
> Scott
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3265
	From: Robert M. Haines
	Date: Do Mai 01, 2003 8:31 

	Subject: Re: Dogme drive


	And a third 'c' in succinct wouldn't have hurt either. It seems to be all
about those 'C's.
----- Original Message -----
From: Robert M. Haines <haines@n...>
To: <dogme@yahoogroups.com>
Sent: Thursday, May 01, 2003 12:23 PM
Subject: Re: [dogme] Dogme drive


> Yes, I think I should have written: My succint anwer is: Yes, and dogme is
> driven by the heat of the
> moment, emanating from the people in the room.
>
> ----- Original Message -----
> From: <sthornbury@w...>
> To: <dogme@yahoogroups.com>
> Sent: Thursday, May 01, 2003 12:20 PM
> Subject: Re: [dogme] Dogme drive
>
>
> > On 30 Apr 03, at 17:56, Robert M. Haines wrote:
> >
> > > Dennis wrote: "So: is dogme practice also low-tech,
> > > learner-centred and learning/acquisition driven?"
> > >
> > > My succint anwer is: No, dogme is driven by the heat of the
> > > moment, emanating from the people in the room.
> > >
> >
> > Yes, Rob, that too. I see no contradiction in dogme being
> > learning/acquisition driven ANd it emanating from the people in the
> > room. It's BECAUSE it emanates from the people in the room that
> > it is learning driven - by which I think Dennis probably meant not
> > teaching-driven. I suppose the problem with all these driving
> > metaphors is that you can't have two drivers, technically. But of
> > course a car is both petrol-driven and driver-driven. If that helps.
> >
> > Acquisition is also a tricky term, and maybe best discarded, as dk
> > has pointed out. "Second language emergence" is probably more
> > accurate, and more dogme. In her latest book (Teaching Language:
> > from Gramamr to Grammaring) Diane Larsen-Freeman argues that
> > "use, change, and acquisition are all instances of the same
> > underlying dynamic process and are mutually constitutive"., a view
> > which, she adds, is supported by sociocultural theory whcih
> > "erases the boundary between language learning and language
> > using" (Lantolf and Pavlenko). It's the low-techness of dogme, and
> > its being grounded in the real needs and concerns of the people in
> > the room, that, arguably, also erases that same boundary.
> > Scott
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 3266
	From: prawdziwyanglik
	Date: Do Mai 01, 2003 9:07 

	Subject: Autonomous learning and Brighton continued


	Leni Dam has been (and remains) a big influence on teachers working 
consciously with autonomous learning in Poland, particularly members 
of the Teacher Development and Autonomous Learning SIG that I co-
ordinate. She inspired the foundation of the SIG and continues to 
float around our meetings like a ghostly presence five years on. We 
had our fifth annual residential conference last weekend when she 
was mentioned more than once – as was dogme.

In general she is a great authority on autonomous learning in ELT 
all around the world.

I have talked to her on more than one occasion about dogme (don't 
forget she's Danish) and she was interested to hear about it. 

She has that kind of attractive Germanic style of asking very direct 
questions.

And I'm on record as saying that the two influences that turned my 
teaching around and completely re-inspired me a few years back were 
the conference she organised in Krakow in 1988 and the dogme list.

The idea of a joint dogme, autonomous learning conference would get 
me interested, as it would no doubt Zosia Grudzinska, a stalwart of 
the TD&AL SIG and dogme contributor.

I was interested to hear of Lenis presence at and contribution to 
the Brighton gig.

Would anyone else like to say anything more about that meeting in 
general? A couple of people already have.

Over the lifespan of dogme there has been much criticism of 
mainstream EFL thinking and practice. The IATEFL UK conference is 
about as mainstream as you can get, so the open presence of dogme at 
that conference is an opportunity to see how it stands up to 
scrutiny from that world. 

Any other juicy anecdotes, or conclusions?

And, curse you dogme! I've opened a folder called "dogme" on my 
computer. Am I being sucked back into this twilight world?

David F.



	


	Group: dogme
	Message: 3267
	From: Guzide EGILMEZ
	Date: Do Mai 01, 2003 10:53 

	Subject: Re: More on experience: clarification


	>Hello everone,
Rob,
I might have mis-explained what I meant by 'control' or 'out of our control'.
I need to clarify them. When I said 'control' I don't mean the teacher
having the authority and lead the sts to any direction he/she wants. What
I have experienced with myself earlier and observed with other colleques
at the university I work was this: There is the set syllabus and even the
lesson plans. And if the sts take the lesson to somewhere else, out of the
pre-set program they paniced because (1) they didn't see that the sts were
really learning (2) sts were interested (3) this was a more natural way of
learning sthing. If you're an 'experienced' teacher (this is what I
understand from being experienced) you would not panic in such a situation
and you can make use of it. Thus, you would have control over it.
In a class I observed, a friend was doing a reading passage about
adoption. The passage was really boring (but because of institutional
limitations we have to follow a program)All the sts were almost asleep.
Then suddenly a student started a discussion about what he would feel
about being adobted.
Everybody woke-up at once. They joined the discussion. It was one of the
liveliest and 'real' moments I have seen at that class. I even felt more
interested. But suddenly my friend, cut up the discussion and told the sts
that thye had to go back to the 'strategies' I was SHOCKED. She could have
been a part of the discussion and she could still 'teach the startegies'
she was a new teacher, she taught that it was a 'sin' to move out of the
syllabus or do the lesson from a totally different point of view.
This was what I meant by control and things getting out of our control.
I love things getting out of control: It is fun. But I don't likle to feel
lost when that happens.
Güz



	


	Group: dogme
	Message: 3268
	From: Sue Murray
	Date: Do Mai 01, 2003 10:34 

	Subject: Re: Dogme drive


	> Dennis wrote: "So: is dogme practice also low-tech, learner-centred and
learning/acquisition driven?"

Rob said:
>My succint anwer is: No, dogme is driven by the heat of the moment,
emanating from the people in >the room.

I'd say both these 'definitions' fit the example Dennis quoted from Luke,
and from which he generated his definition. (but presume Rob's No is based
on the definition, rather than the preceeding example?)

So, taking Dennis's definition as a generalisation, part of the difficulty
is
that it includes terms which probably have differing definitions to
different people .... for example, can a photocopier be described as
anything other than 'low-tech' nowadays?? Learner-centred, yeah - but
though we all (probably)know what we personally mean by this, it's a
term/concept that's continually, and often hotly, being contested, redefined
and so on. As to learning and acquisition.....

As Dennis said, examples serve better - unless it's definitions wot you're
after ......

Rob's 'heat of the moment emanating from the people in the room' is nice;
and it doesn't necessarily contradict Dennis's generalised comment on Luke's
example, it just takes it from a different angle, maybe widens it ....

What do I think (I ask myself)?? I think low tech high tech or middle tech
is probably not a crucial point provided that the whatever tech is used in
accordance with the basic principles of ........ but how to generalize
without coming up with 'woolly' terms like learner needs?? Use and try out
what seems appropriate in response to learners, rather than aiming to get
them to respond to pre-ordained or mass-ordained stuff; work from the inside
out, rather than from the outside in; and whatever you do, be prepared to
continue to follow learner response and (re)action, and encourage it; you
know
it makes sense; etc; how's that? back to the drawing board I spose; never
was any good at generalisations.

One more thing; Dennis said:
>The next day a mature, unknown guy came up to me and thanked me
>for what I'd said (very little, actually)
aah - cliche I know, but quality, not quantity.... (could be another dogme
'motto'???!!)

And I sometimes feel sure that, for all its merits (and of course there are
some -
though in reality they tend to be far more centred on teaching practice than
learning practice ......) the CELTA type of course could be considerably
'dogmetized' without great detriment to the box ticking that must take place
even at that stage, and without bamboozling trainees. It just has to aim a
bit less for a 'product' which often ends up desparately clutching at course
book syllabuses and crass grammar boxes .......(I often have lots of ideas
on this, perhaps especially when we have an intake of newly qualified
teachers, all with natural 'propensities' - sorry, my vocab is dire
tonight! - which have often been undeveloped and unencouraged on the course;
and almost invariably they all have - and often continue to have - an
'allergy' to grammar and anything 'grammatical', which frequently means they
refer themselves and students to 'books'......; instead of opening up to how
to deal with a lack of ready, abstract definitions of, say, present perfect
and
past
simple, and how that's not a bad thing because ready, abstract definitions
are usually pretty unuseful; and instead of helping trainees find and see
ways of opening up rather than closing down the general idea of language
learning and awareness, it seems to terrify trainees and make them feel they
either have
to have a ready made 'mcnugget' prepared or available off the top of their
heads or else
avoid
'grammar/unpredicted language' completely; and 'I'll tell you next lesson',
means look it up in Michael Swan, regardless of the context or what a
student was trying to say; so
the course seems to often make language awareness perceived as a potential
threat, and create a sort of 'horror of grammar' which, ironically, can mean
that
everything gets conditioned by and reduced to 'grammar syllabus driven'
mode and it's, 'what did we do last lesson?' 'we did the
past, yes'; and terrification (that's surely an Italianization?!) if someone
asks, 'why can't I say, I've seen that film on Saturday?'; But falling
into these types of generalizations (!) isn't clear or helpful - I will try
and put something concrete and hopefully more coherent together sometime -
at the moment, too many other
immediate calls on my limited brainpower.

As to rebels, it depends what is meant as the focal point of the rebellion;
I think most of us on this list, and most teachers and learners I know who,
even if they've never heard of dogme, find and follow 'alternative' (bad
word perhaps but can't think of a better) ways to the 'like your
coursebook or lump it' type line, have been driven by the reality of
learning/teaching and individual learners/teachers, and by the heat of the
moment too of course! - far more powerful realities, surely, than the
dictates of a global market .....?? (or is that a dodgy assumption?)

Sue



	


	Group: dogme
	Message: 3269
	From: Robert M. Haines
	Date: Do Mai 01, 2003 11:04 

	Subject: Re: More on experience: clarification


	Güz,

I think you expalined things very well before. It was I who didn't bother to
think beyond my own definition of 'control'. I understand what you mean.
You've also given a very vivid account of what dogme can do to liven up a
classroom..

Thank you,
Rob
----- Original Message -----
From: Guzide EGILMEZ <guzide@h...>
To: <dogme@yahoogroups.com>
Sent: Thursday, May 01, 2003 2:53 PM
Subject: Re: [dogme] More on experience: clarification


> >Hello everone,
> Rob,
> I might have mis-explained what I meant by 'control' or 'out of our
control'.
> I need to clarify them. When I said 'control' I don't mean the teacher
> having the authority and lead the sts to any direction he/she wants. What
> I have experienced with myself earlier and observed with other colleques
> at the university I work was this: There is the set syllabus and even the
> lesson plans. And if the sts take the lesson to somewhere else, out of the
> pre-set program they paniced because (1) they didn't see that the sts were
> really learning (2) sts were interested (3) this was a more natural way of
> learning sthing. If you're an 'experienced' teacher (this is what I
> understand from being experienced) you would not panic in such a situation
> and you can make use of it. Thus, you would have control over it.
> In a class I observed, a friend was doing a reading passage about
> adoption. The passage was really boring (but because of institutional
> limitations we have to follow a program)All the sts were almost asleep.
> Then suddenly a student started a discussion about what he would feel
> about being adobted.
> Everybody woke-up at once. They joined the discussion. It was one of the
> liveliest and 'real' moments I have seen at that class. I even felt more
> interested. But suddenly my friend, cut up the discussion and told the sts
> that thye had to go back to the 'strategies' I was SHOCKED. She could have
> been a part of the discussion and she could still 'teach the startegies'
> she was a new teacher, she taught that it was a 'sin' to move out of the
> syllabus or do the lesson from a totally different point of view.
> This was what I meant by control and things getting out of our control.
> I love things getting out of control: It is fun. But I don't likle to feel
> lost when that happens.
> Güz
>
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3270
	From: Sue Murray
	Date: Do Mai 01, 2003 11:27 

	Subject: Re: More on experience: clarification


	very nice example Guz.

what I sometimes wonder is if it's not so much experience as training ....
or
rather, some of us have to relearn/retrain how to deal with a live (and
living, rather than 'dead') classroom situation such as the one you give the
example of; if there wasn't such a severe emphasis on following the lesson
plan.....

anyway, thanks also because I much enjoy your postings, but like Rob had
felt a bit
uneasy/bemused about the 'control' point you'd mentioned .....

and one of the things I think experience teaches me is that you don't have
to be infallible, no one
and nothing is that; and when things go wrong, or you or others make
mistakes, it makes life more interesting...

Or maybe I just make more mistakes than I used to!

Sue



	


	Group: dogme
	Message: 3271
	From: Robert M. Haines
	Date: Do Mai 01, 2003 11:58 

	Subject: Grammar


	I agree with what Sue had to say about CELTA trainees feeling threatened by grammar and, therefore, grasping for McNuggets, which many text books seem to be full of. I have to admit, I still hit a wall when I search for answers here. I'm going to take what I consider to be a risk by giving some concrete examples of where a trainee might go:

Class of 12, learners from Korea, Japan, Brazil, China, Norway and Mexico. school calls then Intermediate to Advanced. They are taking free courses taught by trainees on the CELTA. It's Week 2, the trainees are 'doing language lessons'. 

Trainee (let's call him Carl): Okay, hi everybody. How are you all today?
Class: Mumble, mumble. Fine.
Carl: You know, yesterday, I went to the cash machine. Does everybody know what that is? Luis, have you ever used a cash machine?
Luis: Sure... maybe to get some money for something... I don't know...
C: Right, it's a machine where you can take money, cash... and... well it's a machine for... that gives you cash. Sometimes we call it an ATM. Has anyone ever heard that before? So, Allen (not his Korean name), would you use a card at the ATM, at the cash machine?
Allen: Yeah, I have a card for... uh, cash machine. Mhmm...
C: Right. Good. You use a card to get cash from the cash machine. Okay, so I was at the cash machine, and I put my card in and punched the code, and... do you all know what a code is? 

This is one trap, whereby trainees get hung up on defining every word as they relate a story that contains the 'target language', and quite possibly never really get to any sort of target at all. It could be much more student-centered, i.e. Carl could just elicit the words he thinks sts. might not know, but that's a bit presumptuous, isn't it?

What about this?

Carl: Hi everybody.
Sts: Mumble... Hi.
C: I might need to get some cash after class today. I wanna go to the movies. (Carl checks his wallet) I don't have any cash. Look... my wallets completely empty.
Allen: You are broke.
Sts: Laugh.
Carl: No, I've got money... in my bank account. I'm just short on cash. I could get some money. I could go downstairs, next to that coffee shop and get some cash after class. Do you know where I mean?
Youn Soo: You man at the money machine? The A-T-M?
Carl: Right, I could get some money at the ATM.
You Soo: Uh, what does it stand for... A-T-M?
Carl: Anybody know?
Sts: Some shaking their heads.
Youn Soo: Automatic...
Carl: Automatic Teller Machine.
Sts: Huh? Automatic Teller?
Carl: When you go into the bank to get money or deposit a check...

Carl has involved the sts. more, but it's still very teacher-centered, and what's the point of the discussion?

One more time (cue the high-pitched tape rewinding sound):

Carl: Hi everyone.
Sts: Mumble... Hi.
C: I have a problem...
Sts: Hm? 
Carl: I have a problem everyone.
Ling: What's your problem?
C: Well, I'm outta cash.
Sts: Oh.
Ling: Mmm...
Youn Soo: Do you have a credit card?
Sts: Laugh.
Carl: Yes, I do, but I need some cash. Could I ask for your help? Could you all come up with at least three ways for me to get some cash. It has to be quick, 'cause I wanna see a movie tonight after class. Okay?
Sts: Huh? We should...
Carl: (Grouping sts. in 3s) So, you three, and you three, you three, and the three of you. In your groups, please think of at least three ways for me to get some cash quickly. Youn Soo, can you think of more than three ways for me to get the cash?
Youn Soo: More than three? Yeah, at least three.
C: Right, you can think of more than three. Ling, do I need the cash tomorrow or today?
Ling: You said quickly so you can go watch a movie after this class.
C: Right, I need the cash by this evening. Okay, let's take five minutes.

Now, I've made all kinds of assumptions and skimmed the surface of what a lesson in Week Two might look like. I realize this can be very limiting in scope, but please bear with me. Carl seems to be more student-centered in some ways in the third imaginary lesson. He's got the focus off him and onto a task that sts' should be able to relate to, even if it's a little strange, and it is really all about him. But he could personalize it by asking what would you do if you needed cash in a hurry, giving time to jot down notes or think on it, then pairing or grouping up sts. 

Carl still hasn't gotten to his language point. What was it going to be? Oh yeah, the good ol' second conditional, e.g. If I had cash, I wouldn't need to use the ATM (and all the other variations). 

Carl tires TTT: A handout (Test) for sts. with the following:

Answer the questions about the sentence below.

If I had cash, I wouldn't need to go to the ATM. (Sounds like the ATM is a public restroom, I know: I have to go to the...)

1. Does the speaker have cash?
2. Does the speaker need to go to the ATM?
3. Which words tell you the speaker doesn't have cash. Underline them.

And so on...

Okay, I've made up a lot of stuff on the spot here, so please don't get too pedantic (as I might do). The question is:

Which approach(es) seem(s) more dogmetic and why?

Thank you for you patience.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3272
	From: lifang67
	Date: Fr Mai 02, 2003 12:53 

	Subject: Re: Speech samples


	Dear Professor Morrissey:

I think you'll find that most dogmetics agree that the distinction 
you want to define does not exist. The "Commandments", which are the 
closest thing this list has to a foundational document, explicitly 
rule out the use of "levels" in placing students.

It's not just the founding fathers, either. You'll also find a wide 
ranging literature specifically questioning whether the distinctions 
made by ACTFL have any reliability or validity.

RELIABILITY:

"Rater reliability of the ACTFL Oral Proficiency Interview" by Sally 
Sieloff Magnan, Canadian Modern Language Journal, 1987 43:2


VALIDITY: 

"Evaluating Spoken Language Tests for International Assistants", by 
Barbara Hoekje and Kimberly Linnell, TESOL Quarterly Vo. 28, No. 1 
1994.

A good round-up in:

"Assessing Speaking" by Jean Turner (Annual Review of Applied 
Linguistics, 18 1998 192-207.

And my favorite, which I can't seem to put my finger on, an article 
by Raoul Sallaberry in Language Testing Journal (I think it was in 
1999), in which he pointed out that 95% of the variance in judgements 
passed by the highly (expensively) trained raters coincided with that 
of untrained native speaker prejudice.

My own experience with oral testing has been entirely negative; with 
my students, every oral test quickly degenerates into a test of 
shyness.

dk1



	


	Group: dogme
	Message: 3273
	From: Guzide EGILMEZ
	Date: Fr Mai 02, 2003 1:45 

	Subject: Re: More on experience: clarification


	Sue,
Maybe you make as many mistakes as before but you care less :)))
Güz


> very nice example Guz.
>
> what I sometimes wonder is if it's not so much experience as training
> .... or
> rather, some of us have to relearn/retrain how to deal with a live (and
> living, rather than 'dead') classroom situation such as the one you give
> the example of; if there wasn't such a severe emphasis on following the
> lesson plan.....
>
> anyway, thanks also because I much enjoy your postings, but like Rob had
> felt a bit
> uneasy/bemused about the 'control' point you'd mentioned .....
>
> and one of the things I think experience teaches me is that you don't
> have to be infallible, no one
> and nothing is that; and when things go wrong, or you or others make
> mistakes, it makes life more interesting...
>
> Or maybe I just make more mistakes than I used to!
>
> Sue
>
>
>
>
>
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 3274
	From: Dennis Newson
	Date: Fr Mai 02, 2003 5:36 

	Subject: Re: More on experience: clarification


	Sue writes:

"some of us have to relearn/retrain how to deal with a live (and 
living, rather than 'dead') classroom situation..."

Isn't that one of the hardest things about teaching a la dogme - 
to respond/intervene appropriately (and that can include 
remaining silent) at the right time?


Dennis



	


	Group: dogme
	Message: 3275
	From: Diarmuid
	Date: Fr Mai 02, 2003 6:54 

	Subject: Re: Grammar


	Rob
You seemed to be down on "teacher-centred" teaching. It is worth pointing you in the direction of SULLIVAN, P (2000). 'Playfulness as a mediation in communicative language teaching in a Vietnamese classroom.' in LANTOLF J.P. [ed.] (2001), pp. 115 - 131 for an alternative view of "teacher-centred" classrooms. A precis of which follows:

If we start from where the student is at, we need to remember that not all societies prize individuality so highly; we also need to recognise that for some cultures the Big Group is the focus of a classroom, when teachers go splitting people into smaller, more atomistic groups, they are destroying the unity of the whole. There is nothing wrong with societies and cultures which feel that way and we, as EFL teachers, should not feel that we need to help them see the errors of their ways. 

I would definitely recommend reading it. It's in LANTOLF J. P. [ed.] (2001). Sociocultural Theory and Second Language Learning. Oxford: OUP, which Scott recommended some time ago on this list.

btw Grand Master, I miss your occasional reading tips. I enjoyed Lantolf's book, St Sylvia's book and I found Brumfit's book very useful. I see that Diane Larsen Freeman has a new one out. Keep us informed...

----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: Thursday, May 01, 2003 11:58 PM
Subject: [dogme] Grammar


I agree with what Sue had to say about CELTA trainees feeling threatened by grammar and, therefore, grasping for McNuggets, which many text books seem to be full of. I have to admit, I still hit a wall when I search for answers here. I'm going to take what I consider to be a risk by giving some concrete examples of where a trainee might go:

Class of 12, learners from Korea, Japan, Brazil, China, Norway and Mexico. school calls then Intermediate to Advanced. They are taking free courses taught by trainees on the CELTA. It's Week 2, the trainees are 'doing language lessons'. 

Trainee (let's call him Carl): Okay, hi everybody. How are you all today?
Class: Mumble, mumble. Fine.
Carl: You know, yesterday, I went to the cash machine. Does everybody know what that is? Luis, have you ever used a cash machine?
Luis: Sure... maybe to get some money for something... I don't know...
C: Right, it's a machine where you can take money, cash... and... well it's a machine for... that gives you cash. Sometimes we call it an ATM. Has anyone ever heard that before? So, Allen (not his Korean name), would you use a card at the ATM, at the cash machine?
Allen: Yeah, I have a card for... uh, cash machine. Mhmm...
C: Right. Good. You use a card to get cash from the cash machine. Okay, so I was at the cash machine, and I put my card in and punched the code, and... do you all know what a code is? 

This is one trap, whereby trainees get hung up on defining every word as they relate a story that contains the 'target language', and quite possibly never really get to any sort of target at all. It could be much more student-centered, i.e. Carl could just elicit the words he thinks sts. might not know, but that's a bit presumptuous, isn't it?

What about this?

Carl: Hi everybody.
Sts: Mumble... Hi.
C: I might need to get some cash after class today. I wanna go to the movies. (Carl checks his wallet) I don't have any cash. Look... my wallets completely empty.
Allen: You are broke.
Sts: Laugh.
Carl: No, I've got money... in my bank account. I'm just short on cash. I could get some money. I could go downstairs, next to that coffee shop and get some cash after class. Do you know where I mean?
Youn Soo: You man at the money machine? The A-T-M?
Carl: Right, I could get some money at the ATM.
You Soo: Uh, what does it stand for... A-T-M?
Carl: Anybody know?
Sts: Some shaking their heads.
Youn Soo: Automatic...
Carl: Automatic Teller Machine.
Sts: Huh? Automatic Teller?
Carl: When you go into the bank to get money or deposit a check...

Carl has involved the sts. more, but it's still very teacher-centered, and what's the point of the discussion?

One more time (cue the high-pitched tape rewinding sound):

Carl: Hi everyone.
Sts: Mumble... Hi.
C: I have a problem...
Sts: Hm? 
Carl: I have a problem everyone.
Ling: What's your problem?
C: Well, I'm outta cash.
Sts: Oh.
Ling: Mmm...
Youn Soo: Do you have a credit card?
Sts: Laugh.
Carl: Yes, I do, but I need some cash. Could I ask for your help? Could you all come up with at least three ways for me to get some cash. It has to be quick, 'cause I wanna see a movie tonight after class. Okay?
Sts: Huh? We should...
Carl: (Grouping sts. in 3s) So, you three, and you three, you three, and the three of you. In your groups, please think of at least three ways for me to get some cash quickly. Youn Soo, can you think of more than three ways for me to get the cash?
Youn Soo: More than three? Yeah, at least three.
C: Right, you can think of more than three. Ling, do I need the cash tomorrow or today?
Ling: You said quickly so you can go watch a movie after this class.
C: Right, I need the cash by this evening. Okay, let's take five minutes.

Now, I've made all kinds of assumptions and skimmed the surface of what a lesson in Week Two might look like. I realize this can be very limiting in scope, but please bear with me. Carl seems to be more student-centered in some ways in the third imaginary lesson. He's got the focus off him and onto a task that sts' should be able to relate to, even if it's a little strange, and it is really all about him. But he could personalize it by asking what would you do if you needed cash in a hurry, giving time to jot down notes or think on it, then pairing or grouping up sts. 

Carl still hasn't gotten to his language point. What was it going to be? Oh yeah, the good ol' second conditional, e.g. If I had cash, I wouldn't need to use the ATM (and all the other variations). 

Carl tires TTT: A handout (Test) for sts. with the following:

Answer the questions about the sentence below.

If I had cash, I wouldn't need to go to the ATM. (Sounds like the ATM is a public restroom, I know: I have to go to the...)

1. Does the speaker have cash?
2. Does the speaker need to go to the ATM?
3. Which words tell you the speaker doesn't have cash. Underline them.

And so on...

Okay, I've made up a lot of stuff on the spot here, so please don't get too pedantic (as I might do). The question is:

Which approach(es) seem(s) more dogmetic and why?

Thank you for you patience.

Rob



[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3276
	From: mdmorrissey@t...
	Date: Fr Mai 02, 2003 6:09 

	Subject: Speech samples


	Thanks to dk1 for his or her informative post (below, don't know why the
>'s didn't appear...). Also for promoting me to prof. Alas, I am a mere
lecturer, which in the German university system is a significantly lower
rank.

For dk1, a couple of questions:

Are any of the articles you cited available online?

Where do you teach? Could it be that shyness in some cultures is more of a
problem than in others? The young Germans I deal with are nervous during
exams, to be sure, but I think that is unavoidable. Furthermore, such
psychological pressures, including time pressure, can be used to challenge
the performance. After all, that is what a test is supposed to do--see how
people perform in challenging circumstances.

I know what you mean, however, about testing leaving one with negative
feelings. In an exam situation, the negative feeling is uncertainty about
whether you have judged the person fairly and accurately, and even if you
feel you have done that, whether you have done so with all the other
candidates you have examined in the past! But this is not negative if you
realize that EVERYBODY ELSE HAS THE SAME PROBLEM--OR SHOULD HAVE. If they
don't, they are not doing their job properly. This "negativity" is nothing
more than a perfectly healthy concern about being fair to other people and
doing a good job.

I am actually encouraged by what you describe as the doubts people have
about the "authority" of the so-called standards that FSI and ACTFL, ETS,
the Cambridge exams, etc. claim to have established--and apparently treat as
state (or company) secrets. I mean, for pete's sake, I am not trying to
crack some nuclear code or steal the recipe for Coca-Cola. And as I said,
the harder I try, the more I am convinced that there is nothing behind it at
all. Just smoke. What they do is get people to talk, and they listen.
Then they make an absolutely intuitive judgment, just as any ordinary native
speaker would, about the speaker's language ability.

As for SOPIs, where the money is (since a marketable product is envisioned),
I know how they work. They are based on purely intuitive judgments of
various discrete speech samples that are then simply averaged together in
order to get a "range" of scores. However, the intuitive judgments that
make up the component scores are (purposely) very rough, not fine-grained at
all, e.g. from 0 (unintelligible) to 1 (mostly unintelligible) to 2
(completely intelligible with many errors or disturbing factors) to 3
(occasional errors, approaching native). The idea here is simply that if
you make these very rough intuitive judgments about enough speech samples,
you will get a range of scores. But that is what you get--a range of
scores. Then they take that statistical range and try to establish it as
corresponding to proficiency levels. That is probably correct in most
cases--JUST AS VIRTUALLY ANY TEST WILL CORRELATE WITH OVERALL PROFICIENCY,
since "proficiency" means you are very likely to perform at a certain level
of success in any task requiring English skills.

What I want to do is take the bull by the horns. Intuitive judgments can be
studied by experiment--and there is probably a literature on this--but in
the end the only practical and realistic way to get people to align their
intuitive judgments more than they are naturally is to do what I am
suggesting and have a publically accessible bank of rated speech samples.
That is, the rating of the samples should be discussed. Now, if the
self-designated "experts" had anything to offer, they would jump in and tell
us all about why their judgments about such samples are better than our
intuitive ones. But I doubt they we will ever see them doing this, because
in fact they have nothing better. Instead of that, the various institutions
will continue their own work in secret, with an eye to producing a
proprietary "product." This behavior is based entirely on
self-interest--and that is true of academic and supposedly non-profit
institutions as well as of commercial institutions.

I'd like to hear more discussion on this.

Michael D. Morrissey, Ph.D.
University of Kassel, Germany


Message: 25
Date: Thu, 01 May 2003 23:53:42 -0000
From: "lifang67" <kellogg@n...>
Subject: Re: Speech samples

Dear Professor Morrissey:

I think you'll find that most dogmetics agree that the distinction
you want to define does not exist. The "Commandments", which are the
closest thing this list has to a foundational document, explicitly
rule out the use of "levels" in placing students.

It's not just the founding fathers, either. You'll also find a wide
ranging literature specifically questioning whether the distinctions
made by ACTFL have any reliability or validity.

RELIABILITY:

"Rater reliability of the ACTFL Oral Proficiency Interview" by Sally
Sieloff Magnan, Canadian Modern Language Journal, 1987 43:2


VALIDITY:

"Evaluating Spoken Language Tests for International Assistants", by
Barbara Hoekje and Kimberly Linnell, TESOL Quarterly Vo. 28, No. 1
1994.

A good round-up in:

"Assessing Speaking" by Jean Turner (Annual Review of Applied
Linguistics, 18 1998 192-207.

And my favorite, which I can't seem to put my finger on, an article
by Raoul Sallaberry in Language Testing Journal (I think it was in
1999), in which he pointed out that 95% of the variance in judgements
passed by the highly (expensively) trained raters coincided with that
of untrained native speaker prejudice.

My own experience with oral testing has been entirely negative; with
my students, every oral test quickly degenerates into a test of
shyness.

dk1



	


	Group: dogme
	Message: 3277
	From: Sue Murray
	Date: Fr Mai 02, 2003 11:19 

	Subject: Re: More on experience: clarification


	----- Original Message -----
From: "Guzide EGILMEZ" <guzide@h...>
To: <dogme@yahoogroups.com>
Sent: Friday, May 02, 2003 2:45 AM
Subject: Re: [dogme] More on experience: clarification


> Sue,
> Maybe you make as many mistakes as before but you care less :)))
> Güz
>
Oh, Guz, it's not that I don't care!! just that I care in a different (more
open/tolerant?) way -
and I'm not so hard on myself ... which maybe
helps me notice - and also probably make! - them more??!

Sue



	


	Group: dogme
	Message: 3278
	From: Guzide EGILMEZ
	Date: Fr Mai 02, 2003 12:41 

	Subject: exams?


	Hi everyone,
as you know, I have joined the group recently and I am trying to digest
the discussions and have a better understanding and of course I am trying
to develop myself.
I have a question.
Here's a situation. I work in the freshman department of a university. We
give reading courses to first year students. About a thousand students
take that course and we give 3 exams each semester (2 midterms 1 final) 
and everybody gets the same exam. We ask questions very similar to the
ones in the book. If we don't follow the book word by word the sts feel so
anxious that they won't be able to succeed in the exams.
What can I do?
:))



	


	Group: dogme
	Message: 3279
	From: Robert M. Haines
	Date: Fr Mai 02, 2003 3:12 

	Subject: Re: Grammar


	Thank you for the reading tip, Diarmuid. I'll add it to my long list of
'things I should read when I'm done reading other stuff that I was suppossed
to read just as soon as I've finished what I'm reading.'

Please remember, my aim was not to give examples of anything that i might do
or consider worthy in the classroom --- as I wrote: "Okay, I've made up a
lot of stuff on the spot here..." I'm not down on teacher-centeredness" ot
the dreaded TTT (teacher talking time). I've even called guided discovery a
test, which I thought someone would point out, but perhaps they've realized
that it often turns out to be a test for sts.

Thanks,

Rob



----- Original Message -----
From: Diarmuid <diarmuidfogarty@o...>
To: <dogme@yahoogroups.com>
Sent: Thursday, May 01, 2003 10:54 PM
Subject: Re: [dogme] Grammar


> Rob
> You seemed to be down on "teacher-centred" teaching. It is worth pointing
you in the direction of SULLIVAN, P (2000). 'Playfulness as a mediation in
communicative language teaching in a Vietnamese classroom.' in LANTOLF J.P.
[ed.] (2001), pp. 115 - 131 for an alternative view of "teacher-centred"
classrooms. A precis of which follows:
>
> If we start from where the student is at, we need to remember that not all
societies prize individuality so highly; we also need to recognise that for
some cultures the Big Group is the focus of a classroom, when teachers go
splitting people into smaller, more atomistic groups, they are destroying
the unity of the whole. There is nothing wrong with societies and cultures
which feel that way and we, as EFL teachers, should not feel that we need to
help them see the errors of their ways.
>
> I would definitely recommend reading it. It's in LANTOLF J. P. [ed.]
(2001). Sociocultural Theory and Second Language Learning. Oxford: OUP,
which Scott recommended some time ago on this list.
>
> btw Grand Master, I miss your occasional reading tips. I enjoyed Lantolf's
book, St Sylvia's book and I found Brumfit's book very useful. I see that
Diane Larsen Freeman has a new one out. Keep us informed...
>
> ----- Original Message -----
> From: Robert M. Haines
> To: Dogme
> Sent: Thursday, May 01, 2003 11:58 PM
> Subject: [dogme] Grammar
>
>
> I agree with what Sue had to say about CELTA trainees feeling threatened
by grammar and, therefore, grasping for McNuggets, which many text books
seem to be full of. I have to admit, I still hit a wall when I search for
answers here. I'm going to take what I consider to be a risk by giving some
concrete examples of where a trainee might go:
>
> Class of 12, learners from Korea, Japan, Brazil, China, Norway and
Mexico. school calls then Intermediate to Advanced. They are taking free
courses taught by trainees on the CELTA. It's Week 2, the trainees are
'doing language lessons'.
>
> Trainee (let's call him Carl): Okay, hi everybody. How are you all
today?
> Class: Mumble, mumble. Fine.
> Carl: You know, yesterday, I went to the cash machine. Does everybody
know what that is? Luis, have you ever used a cash machine?
> Luis: Sure... maybe to get some money for something... I don't know...
> C: Right, it's a machine where you can take money, cash... and... well
it's a machine for... that gives you cash. Sometimes we call it an ATM. Has
anyone ever heard that before? So, Allen (not his Korean name), would you
use a card at the ATM, at the cash machine?
> Allen: Yeah, I have a card for... uh, cash machine. Mhmm...
> C: Right. Good. You use a card to get cash from the cash machine. Okay,
so I was at the cash machine, and I put my card in and punched the code,
and... do you all know what a code is?
>
> This is one trap, whereby trainees get hung up on defining every word as
they relate a story that contains the 'target language', and quite possibly
never really get to any sort of target at all. It could be much more
student-centered, i.e. Carl could just elicit the words he thinks sts. might
not know, but that's a bit presumptuous, isn't it?
>
> What about this?
>
> Carl: Hi everybody.
> Sts: Mumble... Hi.
> C: I might need to get some cash after class today. I wanna go to the
movies. (Carl checks his wallet) I don't have any cash. Look... my wallets
completely empty.
> Allen: You are broke.
> Sts: Laugh.
> Carl: No, I've got money... in my bank account. I'm just short on cash.
I could get some money. I could go downstairs, next to that coffee shop and
get some cash after class. Do you know where I mean?
> Youn Soo: You man at the money machine? The A-T-M?
> Carl: Right, I could get some money at the ATM.
> You Soo: Uh, what does it stand for... A-T-M?
> Carl: Anybody know?
> Sts: Some shaking their heads.
> Youn Soo: Automatic...
> Carl: Automatic Teller Machine.
> Sts: Huh? Automatic Teller?
> Carl: When you go into the bank to get money or deposit a check...
>
> Carl has involved the sts. more, but it's still very teacher-centered,
and what's the point of the discussion?
>
> One more time (cue the high-pitched tape rewinding sound):
>
> Carl: Hi everyone.
> Sts: Mumble... Hi.
> C: I have a problem...
> Sts: Hm?
> Carl: I have a problem everyone.
> Ling: What's your problem?
> C: Well, I'm outta cash.
> Sts: Oh.
> Ling: Mmm...
> Youn Soo: Do you have a credit card?
> Sts: Laugh.
> Carl: Yes, I do, but I need some cash. Could I ask for your help? Could
you all come up with at least three ways for me to get some cash. It has to
be quick, 'cause I wanna see a movie tonight after class. Okay?
> Sts: Huh? We should...
> Carl: (Grouping sts. in 3s) So, you three, and you three, you three, and
the three of you. In your groups, please think of at least three ways for me
to get some cash quickly. Youn Soo, can you think of more than three ways
for me to get the cash?
> Youn Soo: More than three? Yeah, at least three.
> C: Right, you can think of more than three. Ling, do I need the cash
tomorrow or today?
> Ling: You said quickly so you can go watch a movie after this class.
> C: Right, I need the cash by this evening. Okay, let's take five
minutes.
>
> Now, I've made all kinds of assumptions and skimmed the surface of what
a lesson in Week Two might look like. I realize this can be very limiting in
scope, but please bear with me. Carl seems to be more student-centered in
some ways in the third imaginary lesson. He's got the focus off him and onto
a task that sts' should be able to relate to, even if it's a little strange,
and it is really all about him. But he could personalize it by asking what
would you do if you needed cash in a hurry, giving time to jot down notes
or think on it, then pairing or grouping up sts.
>
> Carl still hasn't gotten to his language point. What was it going to be?
Oh yeah, the good ol' second conditional, e.g. If I had cash, I wouldn't
need to use the ATM (and all the other variations).
>
> Carl tires TTT: A handout (Test) for sts. with the following:
>
> Answer the questions about the sentence below.
>
> If I had cash, I wouldn't need to go to the ATM. (Sounds like the ATM is
a public restroom, I know: I have to go to the...)
>
> 1. Does the speaker have cash?
> 2. Does the speaker need to go to the ATM?
> 3. Which words tell you the speaker doesn't have cash. Underline them.
>
> And so on...
>
> Okay, I've made up a lot of stuff on the spot here, so please don't get
too pedantic (as I might do). The question is:
>
> Which approach(es) seem(s) more dogmetic and why?
>
> Thank you for you patience.
>
> Rob
>
>
>
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	Group: dogme
	Message: 3280
	From: Robert M. Haines
	Date: Fr Mai 02, 2003 3:32 

	Subject: Re: exams?


	I would set out to prove to the sts.... sorry, let the sts. discover how
mistaken they probably are about their chances of success in passing the
exams without burying their noses in boring (I assume) books. How? By
inviting them to do some general skills work, e.g. writing about something
interesting to them (I don't know much about the exams, but I assume their
to be writing involved) perhaps, then 'quizzing' them on how that work could
potentially improve their performance on the exams.

Just a thought (at 7:41 a.m).

Rob
----- Original Message -----
From: Guzide EGILMEZ <guzide@h...>
To: <dogme@yahoogroups.com>
Sent: Friday, May 02, 2003 4:41 AM
Subject: [dogme] exams?


> Hi everyone,
> as you know, I have joined the group recently and I am trying to digest
> the discussions and have a better understanding and of course I am trying
> to develop myself.
> I have a question.
> Here's a situation. I work in the freshman department of a university. We
> give reading courses to first year students. About a thousand students
> take that course and we give 3 exams each semester (2 midterms 1 final)
> and everybody gets the same exam. We ask questions very similar to the
> ones in the book. If we don't follow the book word by word the sts feel so
> anxious that they won't be able to succeed in the exams.
> What can I do?
> :))
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3281
	From: Robert M. Haines
	Date: Fr Mai 02, 2003 3:44 

	Subject: Re: exams?


	The sts. could also proof my messages to this list for errors/mistakes/slips
like 'their' for 'there'.
----- Original Message -----
From: Robert M. Haines <haines@n...>
To: <dogme@yahoogroups.com>
Sent: Friday, May 02, 2003 7:32 AM
Subject: Re: [dogme] exams?


> I would set out to prove to the sts.... sorry, let the sts. discover how
> mistaken they probably are about their chances of success in passing the
> exams without burying their noses in boring (I assume) books. How? By
> inviting them to do some general skills work, e.g. writing about something
> interesting to them (I don't know much about the exams, but I assume their
> to be writing involved) perhaps, then 'quizzing' them on how that work
could
> potentially improve their performance on the exams.
>
> Just a thought (at 7:41 a.m).
>
> Rob
> ----- Original Message -----
> From: Guzide EGILMEZ <guzide@h...>
> To: <dogme@yahoogroups.com>
> Sent: Friday, May 02, 2003 4:41 AM
> Subject: [dogme] exams?
>
>
> > Hi everyone,
> > as you know, I have joined the group recently and I am trying to digest
> > the discussions and have a better understanding and of course I am
trying
> > to develop myself.
> > I have a question.
> > Here's a situation. I work in the freshman department of a university.
We
> > give reading courses to first year students. About a thousand students
> > take that course and we give 3 exams each semester (2 midterms 1 final)
> > and everybody gets the same exam. We ask questions very similar to the
> > ones in the book. If we don't follow the book word by word the sts feel
so
> > anxious that they won't be able to succeed in the exams.
> > What can I do?
> > :))
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3282
	From: Sue Murray
	Date: Fr Mai 02, 2003 9:59 

	Subject: speech samples


	Michael wrote:
>After all, that is what a test is supposed to do--see how
>people perform in challenging circumstances.

I've never thought of it this way - quite chilling; I thought the aim of a language test is (should be) to assess someone's language skills in an at least reasonably fair way; but your definition certainly coincides with the obstacle race type of 'challenge' that even the (relatively) better type of tests still seem to provide....

One point: I'm not well up on all the examining bodies you quote, but I've been working with Cambridge for 13 years, and to be fair, Cambridge are not secretive at all about how they assess oral proficiency - as anyone who's an UCLES Oral Examiner will know; and as an UCLES OE, you are categorically NOT allowed to make an absolutely intuitive judgement; you are trained and regularly 'standardized', you are regularly monitored, and in addition Cambridge provide a range of speaking tests on video, together with detailed (nay, exhaustive .....) notes on how the marks for the various categories were, and should be, arrived at. 

I'm not saying I agree with all this (and as the list knows, I hate exams), but if you're after speech samples and how to evaluate them, Cambridge have certainly done their homework and masses of research on this (if, to my mind, from a rather narrow angle...); 

as to having a freely-accessible bank of spoken samples for assessing oral proficiency, I'm afraid I don't see the point; if we're working with learners, then whatever a sample of their or others' speech might indicate, it's not necessarily gonna be a reliable indicator of any one person's level over time; the true test is regularity (or does that sound like an advert for All-bran?), consistency being one aspect; of course, another important aspect is interest and stimulation - I'd probably fail to score (cos I'd be totally silent, or incoherent if forced to speak) if conversation centred around certain things I know nothing about or am totally bored by, or if I felt uncomfortable or tongue-tied with the person/people concerned ......

Not really related - well, sort of: I'm thinking of all the research that is/has been going on into substances and drugs that enhance brain function and cognition - eg, gingko bilbao, Donepezil (the most commonly used drug for Alzheimers.) These substances seem to almost invariably improve performance in numerous clinical double blind tests based on learning and memory. What is also interesting is that the positive effects these substances have (mainly due to the fact they inhibit production of a particular chemical which otherwise breaks down signals between neurons) is very similar to the automatic reactions which occur in our brains when we hear an exciting story; and the effect on learning and memory has been found to be similar, but much stronger, in the exciting story type of scenario; 

I think this coincides with our own experience; is it a rather predictable, unstimulating conversation you're having, with half one ear and nodding and yah-ing in the right places, or are you on the edge of your seat trying not to interrupt your interlocuter too rudely 'cos you've suddenly got so much stuff to say about/around the topic of conversation? It's not that there's no 'memory' in the first, just that there's memory stimulation in the second.

(incidentally, similar effects are also found with sugar intake, though the memory-boosting effect seems to have only a short term value.)

The point I'm trying to make perhaps is that there's not, that I can hook up to anyway, a reliable objective way of assessing oral proficiency, (discounting the moment-in-time 'snapshort' sample kind of way, which exists for the purpose of traditional testing, and god knows there's enough of all that around as it is ......); it all depends on Context and the moment; as well as other important things like who you're talking to (and maybe even what you had for breakfast); and it's not about performing seals. and in any case, who needs a reliable objective way to assess op - you treat people as you find them, not according to how they've been previously 'measured'.

sorry Michael if all that sounds rather party pooping. And maybe (quite possibly) I'm missing your point. Good luck to you anyway!!

cheers
Sue










[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3283
	From: Sue Murray
	Date: Fr Mai 02, 2003 10:28 

	Subject: Re: exams?


	> Here's a situation. I work in the freshman department of a university. We
> give reading courses to first year students. About a thousand students
> take that course and we give 3 exams each semester (2 midterms 1 final)
> and everybody gets the same exam. We ask questions very similar to the
> ones in the book. If we don't follow the book word by word the sts feel so
> anxious that they won't be able to succeed in the exams.
> What can I do?
> :))

Guz, I'm assuming the question and answer tests you're talking about here
are
spoken, but maybe I'm wrong; but are they questions which have
personal/opinion or
general knowledge/set text knowledge answers? (eg, what did you have for
breakfast vs do you think adopted children should always be told that they
are adopted vs how many planets are there in the solar system vs what did
Holden think of George??)
(... vs what does it say on the first line of page 9 of this book - that's
by no means entirely frivolous - it's the type of question Italians get in
their degree exams ...)

doubt I can be of help, but a little more insight and I'd try!

Sue



	


	Group: dogme
	Message: 3284
	From: Sue Murray
	Date: Fr Mai 02, 2003 11:01 

	Subject: Re: More on experience: clarification


	> Sue writes:
>
> "some of us have to relearn/retrain how to deal with a live (and
> living, rather than 'dead') classroom situation..."
>
> Isn't that one of the hardest things about teaching a la dogme -
> to respond/intervene appropriately (and that can include
> remaining silent) at the right time?
>
>
> Dennis

I don't necessarily think so; I think the hardest thing can often be letting
go of the negative control (as opposed to positive control as defined by
Guz)
necessary to control the specified (and specified only.....)
grammar/language aim ......

and that it's not only all right, it's down right essential, to behave like
human beings before we can behave like language learners (or teachers) ....

meaning - training can make some of us teachers think we (and our students)
have to behave peversely; if training didn't often have that effect, there'd
be nought 'twilight' about dogme, methinks ...

Sue



	


	Group: dogme
	Message: 3285
	From: Luke Meddings
	Date: Sa Mai 03, 2003 10:15 

	Subject: Re: More on experience: clarification


	As so often, Sue hits the nail on the head -

> and that it's not only all right, it's down right essential, to behave
like
> human beings before we can behave like language learners (or teachers)
....
>
> meaning - training can make some of us teachers think we (and our
students)
> have to behave peversely; if training didn't often have that effect,
there'd
> be nought 'twilight' about dogme, methinks ...

This is what lies behind the dogme 'revelation' moment when this perverse
masking of teacher and students dissolves and people look around the
classroom in astonishment to see they are human after all. The challenge is
to preserve this liberating feeling while maintaining a disciplined approach
to language learning - that is, (and on the part of students and teachers
alike, learning and learnt as the roles interweave) making language learning
opportunities the focus of the interaction. If you don't do that, they'll
quickly smell a rat.

Post-faced, always, with my acknowledgment that context, context, context
will have a big impact on how this humanity expresses itself. It's perhaps a
measure of how crabbed our conventional student-teacher interaction is that
people so readily (as at Brighton) cite the example of Robin Williams in
Dead Poets Society as the alternative. Humanity in the classroom is about
eye-contact, thoughtfulness, a commitment to inclusivity even if at the
expense of 'production', and so on; not just about leaping about and
impersonating Marlon Brando. Though it is quite a good impression.

-----------------------------------------------------------------------
Luke Meddings
the BLINC partnership
Office: 0207 259 0542
Fax: 0207 259 0543
---------------------------------------------------------------------
------ www.blinc.tv ------
---------------------------------------------------------------------

----- Original Message -----
From: "Sue Murray" <suemurray@i...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Friday, May 02, 2003 11:01 PM
Subject: Re: [dogme] More on experience: clarification


> > Sue writes:
> >
> > "some of us have to relearn/retrain how to deal with a live (and
> > living, rather than 'dead') classroom situation..."
> >
> > Isn't that one of the hardest things about teaching a la dogme -
> > to respond/intervene appropriately (and that can include
> > remaining silent) at the right time?
> >
> >
> > Dennis
>
> I don't necessarily think so; I think the hardest thing can often be
letting
> go of the negative control (as opposed to positive control as defined by
> Guz)
> necessary to control the specified (and specified only.....)
> grammar/language aim ......
>
> and that it's not only all right, it's down right essential, to behave
like
> human beings before we can behave like language learners (or teachers)
....
>
> meaning - training can make some of us teachers think we (and our
students)
> have to behave peversely; if training didn't often have that effect,
there'd
> be nought 'twilight' about dogme, methinks ...
>
> Sue
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3286
	From: Dennis Newson
	Date: Sa Mai 03, 2003 12:00 

	Subject: Re: More on experience: clarification


	Sue and Luke. You've lost me, and I really, quite genuinely, no 
piss-taking, want to understand.

Sue wrote:

"some of us have to relearn/retrain how to deal with a live (and
living, rather than 'dead') classroom situation..."

And I asked:

"Isn't that one of the hardest things about teaching a la dogme -
to respond/intervene appropriately (and that can include
remaining silent) at the right time?"

Sue didn't agree, explaining:

"I think the hardest thing can often be
letting go of the negative control ..."

OK. So, Sue, you don't think that the most difficult thing is to 
know when and when not and how to say something but, rather,
knowing when to let go of negative control - the teacher's 
agenda rather than the learners', right?

and - the rest of your statement -

"as opposed to positive control as defined by Guz...
necessary to control the specified (and specified only.....)
grammar/language aim ......"

That's where I start getting lost. How does Guz define 
"control"?
And if it is OK to have a specified grammar/language aim, who 
defines it and wouldn't that be linked to "responding and 
intervening appropriately"?

Then , Sue, you continue:

" and that it's not only all right, it's down right essential, 
to behave like human beings before we can behave like language 
learners (or teachers)"

I couldn't possibly agree more, but I would have thought 
sensitively deciding when to just listen and when to take part 
(intervene) was fairly human behaviour - so you don't seem to 
disagree so much with my position after all.

I'm lost, too, about training making teachers and learners 
behave perversely. What sort of perversity? And 
"twilight?"...The twilight of the gods?...Is it positive or 
negative that dogme is or isn't "twilight"? I'm confused.

And then along comes Luke who says:

"As so often, Sue hits the nail on the head ."

Um.... Which nail?

Ah. I see. Being human.

(Luke continues)......

"This is what lies behind the dogme 'revelation' moment when 
this perverse masking of teacher and students //Again, I ask - 
What do you mean by perversity?// dissolves and people look 
around the classroom in astonishment to see they are human after 
all. The challenge is to preserve this liberating feeling while 
maintaining a disciplined approach to language learning // Like 
deciding when to intervene and when to shut up?// ........making 
language learning opportunities the focus of the interaction."

Mmm. So learning new language - new vocabulary? new usages? - is 
the aim after all and nothing humanely wishy-washy like getting 
to know other members of the group through and in English or 
increasing self-confidence in a foreign language (impossible to 
measure, that one), for example?

" Humanity in the classroom is about
eye-contact, thoughtfulness // Like deciding when to 
interv....Sorry! Sorry! //

Dennis



	


	Group: dogme
	Message: 3287
	From: Sue Murray
	Date: Sa Mai 03, 2003 12:45 

	Subject: more on experience: clarification


	>I couldn't possibly agree more, but I would have thought 
>sensitively deciding when to just listen and when to take part 
>(intervene) was fairly human behaviour - so you don't seem to 
>disagree so much with my position after all.

Dennis, I suppose what I mean is that it shouldn't be all that difficult
to know when to listen and when to take part - it's only difficult
perhaps when you're too busy concentrating on language agendas rather than people agendas; Guz, when he was talking about control, gave an example of this - the teacher
who squashed the adoption discussion by insisting the class move back
to the 'strategies' part of the lesson (see Guz's posting 1 May) That's also an example
of what I meant by behaving perversely ...

I certainly wasn't disagreeing with your point that knowing when to respond/intervene/be silent is all important; just that it isn't/shouldn't really be one of the hardest things to do .....

Sue

PS: sorry, 'twilight' was a reference to David F's recent comment! 
>And, curse you dogme! I've opened a folder called "dogme" on my 
>computer. Am I being sucked back into this twilight world?





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3288
	From: Dennis Newson
	Date: Sa Mai 03, 2003 2:26 

	Subject: Re: more on experience: clarification


	Thanks very much indeed for the clarification, Sue.

I think what I found I was worrying about, specifically in the 
sort of period of discussion as encountered recently with my 
group of German Ph.D. students, was how to switch from listening 
to people discussing to taking part in the discussion or doing 
some sort of focussed language work together. I'm aware that 
doing the wrong thing, wrong tactically, can mess up emerging 
group communication. And although there is a teacherly urge to 
intervene and contribute or focus attention on some language 
matter, silence on the part of the facilitator, as all 
therapists know, can be the most productive move.


Dennis



	


	Group: dogme
	Message: 3289
	From: midill@a...
	Date: Sa Mai 03, 2003 12:25 

	Subject: Re: More on experience: clarification


	Sue, Rob, Etc.

I would be curious to know at what level you and other dogme regular 
contributors teach ESL.
I'll start. I teach adults, high beginner and intermediate in a transition 
to employment program. My students range from MDs to the severely learning 
disabled.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3290
	From: Sue Murray
	Date: Sa Mai 03, 2003 7:42 

	Subject: Re: More on experience: clarification


	> Sue, Rob, Etc.
>
> I would be curious to know at what level you and other dogme regular
> contributors teach ESL.
> I'll start. I teach adults, high beginner and intermediate in a
transition
> to employment program. My students range from MDs to the severely
learning
> disabled.
>
> Rosemary

Hi Rosemary.

I'm a bit of a 'jack of some trades' I'm afraid.
I work in a private language school, and we're not
in an ESL situation. Most years, about half my teaching is with adults -
range is anything from true beginners to advanced depending on class
allocation,though most of us teachers here take advantage of our scheme to
work together about once a week with other teachers' classes as well as our
own. The rest of my teaching is kids and young learners, and most years
older teens, though this year I don't have an older teen group of 'my own';
I also do some 121 teaching, but usually on a more 'seasonal' basis rather
than for a full year. I used to teach out a lot - in company, in state
schools - but now there isn't time to take that on too.

Now, you! because I'm not sure what a 'transition to employment' program
is; where are you working? And what type of 'severe learning disabilities
do your students have, and what support do you have for helping them?

And what brought you to the dogme list?? How do you find dogme-type
teaching does and doesn't 'fit' with your teaching context?

And sorry for so many questions!! Answer only those you'd like to!
Sue



	


	Group: dogme
	Message: 3291
	From: Sue Murray
	Date: Sa Mai 03, 2003 10:21 

	Subject: Re: more on experience: clarification


	> I think what I found I was worrying about, specifically in the
> sort of period of discussion as encountered recently with my
> group of German Ph.D. students, was how to switch from listening
> to people discussing to taking part in the discussion or doing
> some sort of focussed language work together. I'm aware that
> doing the wrong thing, wrong tactically, can mess up emerging
> group communication. And although there is a teacherly urge to
> intervene and contribute or focus attention on some language
> matter, silence on the part of the facilitator, as all
> therapists know, can be the most productive move.
>
>
> Dennis

Dear Dennis, this is 'hot stuff', I think!! (and think I now understand
better what your point was, that I took off on from a different angle!;
thanks; specific examples are often so much clearer than
generalizations!!!);

I frequently go through a lesson thinking, should I say something?? Should
I interrupt proceedings with a 'teacherly' bit? If I wasn't a teacher (!),
the dilemma probably wouldn't be there ...... so I'm always trying to be
just naturally part of the discussion/activity, regardless of language
level, rather than a party pooper or a cold shower; also
because if I'm not a participant (even a quiet one), when I do intervene,
it's gonna kind of seem as if I'm being 'teacherly', even if that's not the
case .... if you see what I mean.....(And sometimes, I stand up and go to
the board and say, 'Okay, I'm gonna be teacher now for 5 minutes....')

So, I'm not always quite sure about this 'silence on the part of the
facilitator/therapist' bit - at least as a 'rule of thumb'; sometimes it's
the thing to do, just as sometimes it's good to leave the room and
leave students alone, but often I find the best way is to just join in as
comes naturally - and also,that way, when you say (or note down)
something it doesn't change mode, students don't automatically think
there's gonna be a correction or an 'improvement' or a language point
or an instruction, because they're used to the teacher taking full part in
what they're doing/talking about, and joining in and reacting when s/he
needs to contribute or ask something; and they know the teacher is
focusing on what is being said - the points, ideas, facts, feelings, images,
whatever; and if s/he's writing down, it's probably points s/he'd like to
make or ask about when (if ...) there's a chance to interrupt, or things
that s/he found really interesting and wants to remember.

In a situation like the presentation you described, I think I'd probably
stay on the sidelines as you both did, and when presentation/discussions
fade out, I'd try and run over the some of the main points as I'd understood
them - together with questions about what maybe I couldn't grasp or found
particularly interesting, or about discussion points
that caught my imagination, or that have more mileage in them;
sure, there'd be a degree of 'reformulation' in
there, and hopefully a fair bit of all round language reprocessing in this
'stage two rekindling' of the fire; and any language the students ask about
(there's sure to be some, so the teacher doesn't usually have to decide on
the language agenda...) can be boarded/opened for noticing and comment; and,
yes, sometimes teacher or student 'explanation', if that lends itself
......anyway, some things can be usefully clarified in context,
others need to go on back burners; but when
students are encouraged to provide their own language questions, (as in
'naturally occuring' while, for example, reviewing with a 'third party'
what's been presented/discussed), it's usually pretty heady stuff, direct
and on target .....

As Luke pointed out,
>The challenge is
>to preserve this liberating feeling while maintaining a disciplined
approach
>to language learning - that is, (and on the part of students and teachers
>alike, learning and learnt as the roles interweave) making language
learning
>opportunities the focus of the interaction. If you don't do that, they'll
>quickly smell a rat.

A couple of my colleagues are particularly 'instinctively' dogmetic, though
I don't think they've ever heard of dogme as such, and they're only in
their first or second teaching year; a (small but regular) number of their
students, however, are regularly to be found 'complaining' to the Dos (me)
or the school director that 'X just sits in the corner and doesn't correct
us', or 'Y doesn't plan a lesson', or 'we don't do any grammar' and so on
.....some sort of teacher oriented 'feedback', 'control', whatever, has to
be perceived by some type of students; otherwise, they don't fully
appreciate the learning opportunity they're being given .....

So, yes, Dennis, it is hard!!!

Sue

PS: -just in case! - I'm not disagreeing with you at all, just thinking out
loud about my own experiences!



	


	Group: dogme
	Message: 3292
	From: Robert M. Haines
	Date: So Mai 04, 2003 1:02 

	Subject: Re: More on experience: clarification


	Rosemary,

I teach ESL and EFL (there is a difference) or ESOL if you like at what our
center considers beginner to advanced levels. Ages range from 16 to 60 years
old. I also teach Business English to small groups (no more than 6) and
individuals. In addition, I teach one-to-one session, sometimes for 3 hrs. a
day, though I have had Business English students for up to 6 hrs. a day over
a period of 3 weeks. Some of them are top-level execs, while others are
salespersons or office workers. In addition to Integrated skills classes, we
teach Focus courses, concentrating on specific skills, systems or projects,
e.g. creating a short skit --- usually in summer when all the school gathers
for a talent show. Recently, I have started training on the CELTA. Finally,
I have also taught young learners, i.e. 16 and under.

That seems to be about everything.

Rob
----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Saturday, May 03, 2003 8:25 AM
Subject: Re: [dogme] More on experience: clarification


> Sue, Rob, Etc.
>
> I would be curious to know at what level you and other dogme regular
> contributors teach ESL.
> I'll start. I teach adults, high beginner and intermediate in a
transition
> to employment program. My students range from MDs to the severely
learning
> disabled.
>
> Rosemary
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3293
	From: Dennis Newson
	Date: So Mai 04, 2003 5:45 

	Subject: Re: more on experience: clarification


	Sue, once again: thanks. And, let me say on-line to you in 
public rather than privately off-line - heavens above, there is 
no case of "in case" - no question of 'disagreeing' = having a 
row, only 'disagreeing' as a way of working towards a deeper 
understanding by worrying away at meaning with like-minded 
colleagues and friends. 

Dennis



	


	Group: dogme
	Message: 3294
	From: mdmorrissey@t...
	Date: So Mai 04, 2003 10:27 

	Subject: Speech samples


	Thanks, Sue, for your interesting contribution. Yes, I know that UCLES has
scads of training material (ETS does too), but what good does that do the
rest of us mortals?

Of course people's performance varies over time, but that does not relieve
us of the necessity of testing within a limited time frame.

Now, let's take the bull by the horns. I've uploaded a file called "ralf"
in the Files section of this group. I hope that is ok. It's also in my own
Yahoo group at http://groups.yahoo.com/group/mdmorrissey/, along with some
rated samples sent to me by the US Foreign Service Institute.

What can you, as a trained UCLES examiner, do with this sample? By the way,
I have the Cambridge Examination Practice 1, Teacher's Book (1984), so if
you want to use the 0-5 scales there for Fluency, Grammatical Accuracy,
Pronunciation, Stress Rhythm and Intonation, and Vocabulary, go ahead--and
I'll post them if anybody wants them. I'm not sure if these are totally
congruent with ILR 0-5; what do you think (cf.
www.mdmorrissey.com/prof.htm)?

Michael


> Message: 1
> Date: Fri, 2 May 2003 22:59:08 +0200
> From: "Sue Murray" <suemurray@i...>
> Subject: speech samples
>
> Michael wrote:
> >After all, that is what a test is supposed to do--see how
> >people perform in challenging circumstances.
>
> I've never thought of it this way - quite chilling; I thought the aim of a
language test is (should be) to assess someone's language skills in an at
least reasonably fair way; but your definition certainly coincides with the
obstacle race type of 'challenge' that even the (relatively) better type of
tests still seem to provide....
>
> One point: I'm not well up on all the examining bodies you quote, but
I've been working with Cambridge for 13 years, and to be fair, Cambridge are
not secretive at all about how they assess oral proficiency - as anyone
who's an UCLES Oral Examiner will know; and as an UCLES OE, you are
categorically NOT allowed to make an absolutely intuitive judgement; you are
trained and regularly 'standardized', you are regularly monitored, and in
addition Cambridge provide a range of speaking tests on video, together with
detailed (nay, exhaustive .....) notes on how the marks for the various
categories were, and should be, arrived at.
>
> I'm not saying I agree with all this (and as the list knows, I hate
exams), but if you're after speech samples and how to evaluate them,
Cambridge have certainly done their homework and masses of research on this
(if, to my mind, from a rather narrow angle...);
>
> as to having a freely-accessible bank of spoken samples for assessing oral
proficiency, I'm afraid I don't see the point; if we're working with
learners, then whatever a sample of their or others' speech might indicate,
it's not necessarily gonna be a reliable indicator of any one person's level
over time; the true test is regularity (or does that sound like an advert
for All-bran?), consistency being one aspect; of course, another important
aspect is interest and stimulation - I'd probably fail to score (cos I'd be
totally silent, or incoherent if forced to speak) if conversation centred
around certain things I know nothing about or am totally bored by, or if I
felt uncomfortable or tongue-tied with the person/people concerned ......
>
> Not really related - well, sort of: I'm thinking of all the research that
is/has been going on into substances and drugs that enhance brain function
and cognition - eg, gingko bilbao, Donepezil (the most commonly used drug
for Alzheimers.) These substances seem to almost invariably improve
performance in numerous clinical double blind tests based on learning and
memory. What is also interesting is that the positive effects these
substances have (mainly due to the fact they inhibit production of a
particular chemical which otherwise breaks down signals between neurons) is
very similar to the automatic reactions which occur in our brains when we
hear an exciting story; and the effect on learning and memory has been
found to be similar, but much stronger, in the exciting story type of
scenario;
>
> I think this coincides with our own experience; is it a rather
predictable, unstimulating conversation you're having, with half one ear and
nodding and yah-ing in the right places, or are you on the edge of your seat
trying not to interrupt your interlocuter too rudely 'cos you've suddenly
got so much stuff to say about/around the topic of conversation? It's not
that there's no 'memory' in the first, just that there's memory stimulation
in the second.
>
> (incidentally, similar effects are also found with sugar intake, though
the memory-boosting effect seems to have only a short term value.)
>
> The point I'm trying to make perhaps is that there's not, that I can hook
up to anyway, a reliable objective way of assessing oral proficiency,
(discounting the moment-in-time 'snapshort' sample kind of way, which
exists for the purpose of traditional testing, and god knows there's enough
of all that around as it is ......); it all depends on Context and the
moment; as well as other important things like who you're talking to (and
maybe even what you had for breakfast); and it's not about performing seals.
and in any case, who needs a reliable objective way to assess op - you treat
people as you find them, not according to how they've been previously
'measured'.
>
> sorry Michael if all that sounds rather party pooping. And maybe (quite
possibly) I'm missing your point. Good luck to you anyway!!
>
> cheers
> Sue
>



	


	Group: dogme
	Message: 3295
	From: Robert M. Haines
	Date: So Mai 04, 2003 8:46 

	Subject: No takers?


	Well, as no one seems to have the time nor the desire to reply to my question about the three imaginary trainee scenarios, I'll entertain myself with another idea and perhaps bore you with few personal details.

At university I was a film student. I studied Media and Theater Arts, which involved photography, stage plays and film/TV production, my main focus. Unlike other sts., I chose not to create a dramatic narrative during my studies. I created rather dogmetic 'productions', though we had only 16mm at our disposal (von Trier insists on 35mm in his 'Vow of Chastity'). 

What made the films dogmetic? Perhaps more than anything, adherence to this 'tenet' from the Dogme web site: "(The film must not take place where the camera is standing; shooting must take place where the film takes place)." from http://www.dogme95.dk/menu/menuset.htm

That seems to make the artifice of a CELTA training course stand in opposition to dogme. On the CELTA, it seems we set up the camera, lights, etc. and try to stick as tightly as possible to the script. We could think of trainers as cameras, observing and recording from an angle and within a frame, while the performers (trainees) work to hit their marks and follow the script. Have you ever had trainees write down exactly what they want to say? It seems common, especially among people who 'like to go on' about tangential matters, i.e. not related to the script. 

Does that make the learners extras (think there's a different word in other varieties of English --- help)? That seems sad in a way? Or is it? 

This is, in part, why I am somewhat opposed to teacher-centeredness if it imposes a sort of 'auteur' vision on the lesson a la "I see lots of milling... and maybe some buzz groups to sort of mix it up a bit. We'll end with a really fun game so they go home laughing. We've got something really good here!" And later in class: "C'mon, work with me people, it's a MILL drill --- everybody up... Ya gotta leave yer desks for this one. I want ya to really get into it, just like it was real."

But how can we expect trainees to give up their training wheels --- PPP, TTT, warmer-gist task-extensive then intensive, etc. --- for something that seems more natural, i.e. talking to the people in the room about their lives in the context of a language lesson?

One way, might be to introduce trainees to a range of possible starting points (or end points?) in a lesson, from a Presentation to a simple greeting to a better understanding of what the lesson became that day. We can begin with a script or just a premise, even just a line. We can alter material as we go to any degree we feel comfortable with. 

To what extent do we want to stick to our version of the story versus letting the story unfold? Where is the camera? Is it the space/time continuum (very Western and linear view of the universe, I know)? Well, that seems to be the medium, while each of us records the sights and sounds with our own camcorder. Some will forget to hit the 'Record' button; others will prefer black and white; there will be noise, low batteries, poor composition and experimentation with different lenses, filters and angles. All this is possible even if the observer(s) in the room are using automatic focus on a steady tripod. 

Where does that leave us? Sure, we've got our own camcorder, but aren't we supposed to direct? Okay, don't call yourself a director in the credits, but don't pretend sts. won't be looking at you from time to time for some input on what's next. So we need cues, signposts to guide the story. We have the charactes and the drama already.

Trainee: "It's really warm out there today, isn't it?"
Youn Soo: "I heard it will be 90 degrees?" 
Ling: "Wha.. that's very hot. I think I will die."
Allen: "You mean not Centigrade, right?"
Youn Soo: "Yeah, it's... uh, not Celsius..."
Trainee: "Yeah, 90 degrees Fahrenheit." (she asks for a spelling and boards correct letters given by sts., filling in where necessary)
(5 seconds of silence) Trainee: "Which do you use in your countries?"
Luis: "We use the Celsius."
Daniella: " I think it's the common one for most of the countries, or...?
Sts. (nodding)
Trainee: Yes, I agree. How many countries use Fahrenheit to talk about temperature?"
(No one seems to know, but most seem curious)
Trainee: "How could we find out?"

Maybe this is dogme in ... Action!

In this sense, there seems to be a crucial element involved: The suspension of disbelief, i.e. to what extent are we using cosmetics and stunts to tell the story as opposed to letting the story become what it will through the narrative created by the natural interaction between the people in the room. 

Problem: Sts. are used to dramatic narrative. They often get confused without it's structure.

Takers?

Rob








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3296
	From: Dennis Newson
	Date: Mo Mai 05, 2003 3:25 

	Subject: Re: No takers?


	Rob,

Fascinating stuff, though I need to read your posting a couple 
of times more to make sure I've taken most of it in.

Still, working on the gist of my understanding.....

How would you handle the following, unfortunately fictional 
scenarios.

Klaus and Heiko, two German students in a class being run by R 
are muttering to each other in German....

Klaus: Do you know what this lesson is supposed to be about?
Heiko: No. I haven't a clue. (Yawns). 
Klaus: And what were you up to last night?
Heiko: I got so pissed, I could hardly walk home.

..............

Owner of the school where R. works, talking to the Director of 
Studies.........

Owner: I met a couple of people yesterday at the Tennis Club 
who are sending their kids to this school. They were telling me 
some funny stories. Apparently there is a new teacher called R. 
here. Right? It seems his lesons are pretty chaotic. He doesn't 
use the book and doesn't seem to do any grammar. All that seems 
to happen is some of the kids, the ones that can, talk about 
their lives with him. The others just chat away in German. What 
the hell is going on? Bring this R. into line
before we start losing our customers, OK? Profit. Remember? 
That's the name of our game. No profit, no jobs for the lads and 
lasses - including you. Sort it.

Dennis



	


	Group: dogme
	Message: 3297
	From: Robert M. Haines
	Date: Mo Mai 05, 2003 4:34 

	Subject: Re: No takers?


	Dennis,

How I would handle them, and if I would handle them, would depend on my
position at the school, i.e. would I be a colleague of R.'s, the DoS or
what? Whatever the case, I think that R. and the DoS should chat about R.'s
reason for seeming 'chaotic'. Perhaps they can reach a compromise, whereby
R., if he is intentionally avoiding textbooks and overt grammar, gives sts.
the illusion of traditional methodology but still keeps it dogmetic on the
down low. Or R. might convince the DoS that learning is going on in that
class despite what some may think. To me, the crux of the matter is that R.
and DoS have a chat about the whole thing without the Director, who sounds
like a Bushie.

Not that i have any strong feelings about this... :-)

Rob
----- Original Message -----
From: Dennis Newson <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Sunday, May 04, 2003 7:25 PM
Subject: Re: [dogme] No takers?


> Rob,
>
> Fascinating stuff, though I need to read your posting a couple
> of times more to make sure I've taken most of it in.
>
> Still, working on the gist of my understanding.....
>
> How would you handle the following, unfortunately fictional
> scenarios.
>
> Klaus and Heiko, two German students in a class being run by R
> are muttering to each other in German....
>
> Klaus: Do you know what this lesson is supposed to be about?
> Heiko: No. I haven't a clue. (Yawns).
> Klaus: And what were you up to last night?
> Heiko: I got so pissed, I could hardly walk home.
>
> .............
>
> Owner of the school where R. works, talking to the Director of
> Studies.........
>
> Owner: I met a couple of people yesterday at the Tennis Club
> who are sending their kids to this school. They were telling me
> some funny stories. Apparently there is a new teacher called R.
> here. Right? It seems his lesons are pretty chaotic. He doesn't
> use the book and doesn't seem to do any grammar. All that seems
> to happen is some of the kids, the ones that can, talk about
> their lives with him. The others just chat away in German. What
> the hell is going on? Bring this R. into line
> before we start losing our customers, OK? Profit. Remember?
> That's the name of our game. No profit, no jobs for the lads and
> lasses - including you. Sort it.
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3298
	From: Dennis Newson
	Date: Mo Mai 05, 2003 7:36 

	Subject: I am a camera


	Rob,

I read your posting again, rather enjoying your extended 
metaphor where trainees are actors, learners are extras and 
trainers are cameras.

The ideal lesson, you seem to say is:

"talking to people about their lives in the context of a 
language lesson"

and learning - or whatever expression is acceptable - is like 
all learners having a camcorder:

"some will forget to hit the 'record' button; others will prefer 
black and white, there will be noise, low bateries, poor 
composition and experimenting with different lenses filters and 
angles..."

But we are left with two problems:

(1) "To what extent are we using cosmetics and stunts to tell 
the story as opposed to lettting the story become what it will 
through the narrative created by the interaction between people 
in the room?"

(2) "Students are used to dramatic narrative. They often get 
confused without its structure."

My take on this.....

The be-all and end-all of whatever is done is that an optimal 
amount of learner learning must go on for the largest number 
possible.

Of course I realise that word "learning" needs pulling apart. We 
all know measuring learning is well nigh impossible, and that 
'learning' is a process involving, for example, increasing 
comfort with the language i.e. there isn't always an easily 
observable product.

I note, too, that your life stories should be told 'in the 
context of a language lesson' and you even remind us that we 
should be directors.

So we end up - you end up :-) - agreeing with one of the 
points Luke made recently - I can't quote precisely, but to the 
effect that we need to retain a structured approach in the midst 
of all the talk. What ever we get up to, with or without makeup 
and strobe lighting (my wording, not Luke's) we have a duty of 
care to the learners: they are not there for our whimsical 
experiments, they are there to learn English.

Dennis



	


	Group: dogme
	Message: 3299
	From: Diarmuid
	Date: Mo Mai 05, 2003 6:46 

	Subject: Re: More on experience: clarification


	Rosemary
I'm flattering myself by including myself under the "Etc". I teach EFL to students in a College of Further Education in the North West of England. The students are largely from China (monolingual classes are not unheard of and, next year, will be the norm); most of them are studying English with the intention of "passing" the IELTS exam (ie getting more than 5.0). Unfortunately, most of my students will struggle to get more than a 4.0. They seem to have no appreciation of the fact that their final grade may in some way be related to the amount of effort we all expound before the day of the exam. I don't know if you are familiar with the IELTS exam, but it's like giving the Times newspaper to a Pre Intermediate student. Added to the fact that most of the students haven't really had enough experience to answer the kind of questions they are set in the writing exam and the fact that they are bored to tears with English and find England an ugly, unwelcoming place (although "the girls are sex and do not know what is cold"), you can appreciate the...ahem...challenge that the whole thing sets for me. Othe nationalities include Korean, Japanese, Iranian, Venezuelan and Brazilian. This might sound very varied but in a department of some five hundred students, I am lucky to have the only Brazilian and the only two Venezuelans in my class! Regrettably, due to the complaints from other students and due to their very specific learning needs, our Chinese students will leave their home country to come to England and study exclusively with their compatriots. All other nationalities will be bunched together in separate classes (with a wider range of "ability"). 

Diarmuid
----- Original Message ----- 
From: midill@a... 
To: dogme@yahoogroups.com 
Sent: Saturday, May 03, 2003 4:25 PM
Subject: Re: [dogme] More on experience: clarification


Sue, Rob, Etc.

I would be curious to know at what level you and other dogme regular 
contributors teach ESL.
I'll start. I teach adults, high beginner and intermediate in a transition 
to employment program. My students range from MDs to the severely learning 
disabled.

Rosemary


[Non-text portions of this message have been removed]


Yahoo! Groups Sponsor 



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
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	Group: dogme
	Message: 3300
	From: Tom Topham
	Date: Mo Mai 05, 2003 10:11 

	Subject: Re: No takers?


	I wonder why Klaus and Heiko aren't on the bus?

Is R. just ignoring them? Why has he allowed a group dynamic to develop 
where people tune out and speak L1 in the back of the room?

Has he not done anything to explain / sell what is happening in the 
classroom?


> > Rob,
> >
> > Fascinating stuff, though I need to read your posting a couple
> > of times more to make sure I've taken most of it in.
> >
> > Still, working on the gist of my understanding.....
> >
> > How would you handle the following, unfortunately fictional
> > scenarios.
> >
> > Klaus and Heiko, two German students in a class being run by R
> > are muttering to each other in German....
> >
> > Klaus: Do you know what this lesson is supposed to be about?
> > Heiko: No. I haven't a clue. (Yawns).
> > Klaus: And what were you up to last night?
> > Heiko: I got so pissed, I could hardly walk home.
> >
> > .............
> >
> > Owner of the school where R. works, talking to the Director of
> > Studies.........
> >
> > Owner: I met a couple of people yesterday at the Tennis Club
> > who are sending their kids to this school. They were telling me
> > some funny stories. Apparently there is a new teacher called R.
> > here. Right? It seems his lesons are pretty chaotic. He doesn't
> > use the book and doesn't seem to do any grammar. All that seems
> > to happen is some of the kids, the ones that can, talk about
> > their lives with him. The others just chat away in German. What
> > the hell is going on? Bring this R. into line
> > before we start losing our customers, OK? Profit. Remember?
> > That's the name of our game. No profit, no jobs for the lads and
> > lasses - including you. Sort it.
> >
> > Dennis
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to 
>http://docs.yahoo.com/info/terms/
> >
> >
>
>


_________________________________________________________________
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	Group: dogme
	Message: 3301
	From: Robert M. Haines
	Date: Mo Mai 05, 2003 8:35 

	Subject: Fellini and Dogme


	Despite the interesting subject line, this message is somewhat mundane, I'm afraid.

I'd just like to say that it seems Dennis, despite my rather convoluted posting on Dogme 95 and dogme in the classroom, has managed to comprehend some of it's contents in a meaningful way.

Thanks for you input, Dennis.

Btw, I like Diarmuid's approach to the scenarios you've set, Dennis. I was giving poor R. the benefit of the doubt. Perhaps it was sympathy based on the fact that we share an R at the beginning of our names.

R-ob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3302
	From: midill@a...
	Date: Mo Mai 05, 2003 4:40 

	Subject: Re: I am a camera


	I believe the most English language learning takes place in a rich language 
environment. If the teacher needs to set the stage in the environment, so be 
it. After the stage is set, students can carry most of the ball.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3303
	From: Sue Murray
	Date: Mo Mai 05, 2003 10:28 

	Subject: Re: No takers?


	Very rich posting Rob, no time in these days to more than just skim yet, but
a couple of hasty thoughts:

>Does that make the learners extras (think there's a different word in other
varieties of English --- >help)? That seems sad in a way? Or is it?

I always see learners as protagonists, not extras (or walk-ons - that's the
only other way I know of saying it, though it's not exactly the same; but
surely there are others!).
Extras 'make up the crowd', and fit what I (hastily - hope not getting it
all wrong!) catch (and share) as your 'discomfort' with 'teacher
centredness' as in dealing with a crowd rather than the individuals that
make it up ..... though obviously if there's a great number in a class
that's not so easy; and it's not necessarily sad, just (I find) less
effective, because less directly involving.
and two points suddenly come to mind while keying this:

- what you said about the problem, "Sts. are used to dramatic narrative.
They often get confused without its structure" - maybe that confusion isn't
so common when they're involved as protagonists (and co-creators) rather
than extras? and when they have confidence in the director, and the
director proves attentive and flexible as well as technically competent?

- Diane Larsen-Freeman's latest book also includes the metaphor of lenses
and filming; and at the end, she cites an experience she remembers during
a performance by an accomplished puppeteer in a theatre. He was asked
why he didn't video his performances so that he could reach more people.
He said he had no objection to being videoed, but that it wasn't the same;
it was record, not relationship. What he always valued and aimed for was
relationship with his audience.
(??eg, record = just roll out the standard activities, or film a good lesson
on the present perfect and show it to students in week 5 of year 2 .....?)

not doing your posting justice, just picking out a few things that jumped at
me; and the fahrenheit/celsius type example is a nice, bell-ringing one I
think!

Sue



	


	Group: dogme
	Message: 3304
	From: Sue Murray
	Date: Mo Mai 05, 2003 10:30 

	Subject: Re: more on experience: clarification


	> Sue, once again: thanks. And, let me say on-line to you in
> public rather than privately off-line - heavens above, there is
> no case of "in case" - no question of 'disagreeing' = having a
> row, only 'disagreeing' as a way of working towards a deeper
> understanding by worrying away at meaning with like-minded
> colleagues and friends.
>
> Dennis

Agree completely Dennis - sometimes, I think I've been clear, but
find I've been misunderstood - but probably I've not been
misunderstood, except by myself!; rethinking and clarifying what
I think I think/thought, in the light of and together with other people's 
views and reactions and experiences - well, that's what communication 
(and learning to communicate) (and learning!) is all about. 

thanks!
Sue



	


	Group: dogme
	Message: 3305
	From: Robert M. Haines
	Date: Mo Mai 05, 2003 10:37 

	Subject: Fahrenheit 451


	Sue,
Really enjoyed the fruits of your feedback, especially the bit about recording: "(??eg, record = just roll out the standard activities, or film a good lesson on the present perfect and show it to students in week 5 of year 2 .....?)", which made me think of a phrase I've used on the CELTA when trainees struggle with a lesson plan being clear. The phrase is something like, "Well, the idea is that you could hand this lesson off to another teacher and that teacher could then teach your/the lesson." Maybe that's helpful to them at times, but it seems very un-dogmetic to me.

Thanks,
Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3306
	From: lifang67
	Date: Di Mai 06, 2003 10:46 

	Subject: Re: Speech samples


	Dear Teacher Morrissey:

(Everybody in a Korean university is called a professor by the 
students, even chumps like me who don't have a Phd! Curiously, 
professors call each other "teacher"!)

I teach at Seoul National University of Education. My main job is to 
bridge the gigantic gap between being a student, which in Korea 
involves mostly answering questions rather than asking them, mostly 
being passive rather than active, and mostly being repetitive rather 
than creative, and being a Korean elementary school teacher, which 
involves precisely the opposite term in each case.

Every quarter I give a sit-down written midterm and a stand-up spoken 
final. I do this because I recognize that teaching really is situated 
knowledge, and knowing what to write on an exam is very different 
from knowing what to say in class. On the other hand, standing up in 
front of your peers and "peer-teaching" is also unsatisfactory, 
because they behave very differently from elementary school children.

For one thing, my students are very competitive, in a way they 
wouldn't be if they were actually teaching. Now, you may say that 
this is okay, because it applies to everyone equally. 

Shyness doesn't. It hits some of us much harder than others, and the 
difference probably correlates with things like sexual attractiveness 
more than it does with language proficiency.

Even if it did affect everybody equally, it would still invalidate 
the test. A footrace in which everyone has a broken leg is a fair 
race. Perhaps, but is it still a valid test of running?

Interviews are not conversations, and are not tests of conversational 
ability. it's not actually clear to me what they are a test of. It is 
clear to me though, from years of seeing the written tests fail to 
correlate with the spoken tests and then (rather more importantly) 
the failure of the spoken tests to correlate meaningfully with 
teaching success, that they are particularly poor in testing what I 
am most interested in, which is the ability of my students to ask 
questions, be active, and be creative in real time and real 
conditions.

dk1

PS: Another ref. Van Lier does a very serious analysis of the 
differences between interviews and conversations in his rather 
engagingly titled articel "Reeling, writhing, drawling, stretching 
and fainting in coils: Oral proficiency interviews". That was in 
TESOL Quarterly 23 (3), pp. 487-508.

I doubt if any of this stuff is available online to non-subscribers, 
for the same reason that the "secret formula" of the ACTFI/OPI is 
kept secret. It's about money.

d



	


	Group: dogme
	Message: 3307
	From: Fiona M
	Date: Di Mai 06, 2003 12:05 

	Subject: Re: Re: Speech samples


	You've got me thinking about Oral testing:

When I was at university, there were two types of oral exam: the type we were subjected to by the French Department, and the type we were subjected to by the Spanish/Lat. Am Department.
The French system was to ask us to prepare three talks in advance, on topic areas "recommended" by the Dept. Head (education, social structure, science............). The external examiner would then eliminate one of your talks from the running, about a week before the exam. On the actual day, the two examiners - one internal, one external - would take the title of one of your talks from a "hat", and off you went, speaking for 10 minutes or whatever. After you had got past that hurdle, you were asked questions related to your topic, and that was the end of the French Oral exam. I had to speak on the university entrance system in France; a friend of mine - a Brazilian - had to speak about Brazilian society. The examiners knew more than me on my topic, consequently the questions were a minefield which I did not survive. They knew very little about Brazil, however........

In the Spanish Department, there was one examiner, who was external. We walked in, sat down, and, with a smile, he started a conversation based on "So, did you enjoy your year in Granada? Tell me about it." He was all smiles, gently prodding the conversation along, making all the right "Oh yes, I remember there - remind exactly what ......" noises. 

Both of these tests were part of my final exams. But what was I being tested on? Were the French testing the same thing as the Spanish? Not too hard to guess which one I did better in.

Here in Spain, at least in some of the EOI (Official Language Schools), the French system is still in operation. The students go home, prepare some inane talk on The Family, My Dreams and Ambitions etc etc, and then a topic is drawn out of the hat. The oposiciones, state exams for teachers, function in a similar way at Primary Level. (There are a lot of hats at all levels, but the content is at least relevant - or semi) Why? Why is this such a frequent way of testing - um - of testing what?? Genuine question. Even at PET level, UCLES does not allow for much free conversation; it's an interview with "task completion" as one of the grade categories. By WHY? 

Puzzled
Fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3308
	From: merlys
	Date: Di Mai 06, 2003 1:31 

	Subject: A Big Hello From a New Member =)


	Hello Everyone,
I'm fairly new to DOGME, though to the name not the idea. My emphasis 
has always been on student needs and I've enjoyed sudden changes of 
focus brought about by student interest. I've just started the 
Distanced DELTA and for my experimental practice have decided to set-
up, if you can!, a DOGME lesson. I'd welcome any comments, and look 
forward to becoming an active member of the group. Have a lovely day!
Sarah =)



	


	Group: dogme
	Message: 3309
	From: Robert M. Haines
	Date: Di Mai 06, 2003 3:11 

	Subject: Re: Re: Speech samples


	Perhaps, Fiona, because they can, and because it gives the examiners a sense
of completion and objectivity no matter how far off they might be in their
judgement?

I also think the idea of a task makes examiners feel less prescriptive, i.e.
more 'real-world English' in their approach.
----- Original Message -----
From: Fiona M <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, May 06, 2003 4:05 AM
Subject: Re: [dogme] Re: Speech samples


> You've got me thinking about Oral testing:
>
> When I was at university, there were two types of oral exam: the type we
were subjected to by the French Department, and the type we were subjected
to by the Spanish/Lat. Am Department.
> The French system was to ask us to prepare three talks in advance, on
topic areas "recommended" by the Dept. Head (education, social structure,
science............). The external examiner would then eliminate one of your
talks from the running, about a week before the exam. On the actual day, the
two examiners - one internal, one external - would take the title of one of
your talks from a "hat", and off you went, speaking for 10 minutes or
whatever. After you had got past that hurdle, you were asked questions
related to your topic, and that was the end of the French Oral exam. I had
to speak on the university entrance system in France; a friend of mine - a
Brazilian - had to speak about Brazilian society. The examiners knew more
than me on my topic, consequently the questions were a minefield which I did
not survive. They knew very little about Brazil, however........
>
> In the Spanish Department, there was one examiner, who was external. We
walked in, sat down, and, with a smile, he started a conversation based on
"So, did you enjoy your year in Granada? Tell me about it." He was all
smiles, gently prodding the conversation along, making all the right "Oh
yes, I remember there - remind exactly what ......" noises.
>
> Both of these tests were part of my final exams. But what was I being
tested on? Were the French testing the same thing as the Spanish? Not too
hard to guess which one I did better in.
>
> Here in Spain, at least in some of the EOI (Official Language Schools),
the French system is still in operation. The students go home, prepare some
inane talk on The Family, My Dreams and Ambitions etc etc, and then a topic
is drawn out of the hat. The oposiciones, state exams for teachers, function
in a similar way at Primary Level. (There are a lot of hats at all levels,
but the content is at least relevant - or semi) Why? Why is this such a
frequent way of testing - um - of testing what?? Genuine question. Even at
PET level, UCLES does not allow for much free conversation; it's an
interview with "task completion" as one of the grade categories. By WHY?
>
> Puzzled
> Fiona
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3310
	From: zosia grudzinska
	Date: Di Mai 06, 2003 12:44 

	Subject: Re: More on experience: clarification


	this should come under the heading "cry for help", I'm afraid. I teach
state school, junior high, traditional prison-like framework: set
curriculum, marks as the end-all for most students, forced to come to
classes. Since the day I started attending the dogme list I have been
growing more desperate. Luckily it's the end of year.
I know a dedicated teacher who has resigned from a state school and I can
quite understand his
reasons.
Point is (or rather two): one there are no alternatives where I live/teach
second someone must teach schools perhaps one should not leave the sinking
ship? (sorry, the dedicated teacher mentioned earlier, who will probably
read this mail - please believe me - I don't mean to rebuke you)
how to be dogme in such circumstances? well, it is not so much about
"getting dogme", this is just a word, the important question is "how not to
loose one's own and endorse the students' humanity?" Some classes are just
talking and that is great. Sometimes something spontaneous rolls our way
and for a moment we re-discover a meaningful learning context.
Mostly it's a grind.
I thought I knew how to support their autonomy and develop mine. Now I am
not so sure any more. I am taking part in a hoax of "we are your
benefactors so be grateful and do your homework!"

Aa, there's another angle - periodically I am doing some teacher training
and mentoring. Again, a tale of woe in spite of the world going balmy and
sunny around us here in Northern Poland. The trainee at work placement
decided to base her finals on a cycle of three classes revolving around the
process analysis mode. Namely, class I should be a debate where students
discuss the merits of two types of learning activities: Drama and Topical
Group Project. The audience vote decides the content of class 2. In this
case it was Drama, so for the next 45 minutes period five groups work on it
(there is a jointly worked out list of drama genres to choose from). Class
3 is presentation plus a revision of the debate outcome, the ss being asked
to look back at the process and say whether the experience corroborated the
assumptions drawn during the debate and endorsed by a general vote.
I thought - wow, interesting. The trainee certainly achieved a focus to her
work. She had to prepare three precise plans bursting with long words like
"rationale" and "assumption" and "objectives". These last are -
naturally! - about raising awareness, developing social skills, self- and
peer- evaluating...
The classes went well - the students did some reflecting on the process.
Lasst week I got a desperate mail from the trainee. Her college supervisor
says there are no "language objectives" (almighty, all three classes the ss
talked English and nothing but!). My suggestion is to put "developing
speaking skills". No, comes the answer. It seems that developing speaking
skills means a class drill or structured exchange (what is your favourite
sport? My favourite sport is eradicating education authorities all over the
world). Sorry, pals. There was no language teaching.
I feel guilty for encouraging the trainee - for me her idea seemed
brilliant. I forgot she had to cater to the "curriculum of learning
methodology".
sorry... I just wanted to tell you my teaching background!

Zosia



	


	Group: dogme
	Message: 3311
	From: Robert M. Haines
	Date: Di Mai 06, 2003 10:29 

	Subject: Re: More on experience: clarification


	Zosia,

What a fascinating posting you've delivered. Your passion for teaching is
nearly tangible as is your concern for learners and learning. Here's what I
have to offer at the moment; I hope it helps in some way:

As far as "how not to lo[o]se one's own and endorse the students'
humanity?", I would say you need to find an 'authority figure' sympathetic
to your cause. If there is no one willing to help you make progressive
change within the intstitution, then you'll have to go it alone, which will
mean subverting the dominant paradigm (as the catchphrase goes). This
requires you to observe the spirit of the law as opposed to the letter of
the law. In practical terms, you could make the classes more conversational
and interesting to sts. by adapting the material of your curriculum to suit
their needs and interests. Start with the sts.' and those moments of
re-dicovering 'a meaningful learning context', and go from there, build upon
that foundation, follow that path, or however you'd like to look at it.
Don't impose the curriculum upon them, but rather let them define what they
need to reach their goals as language learners, then decide together how
they can do this in the larger context of the state school.

The more specific information you can provide, the more specifically I hope
to be able to address your concerns. Please tell me whether this makes any
sense.

In the case of your colleague, her trilogy idea sounds fun and interesting.
No language objectives? Give her supervisor a list of lexical chunks that
sts. might use during the tasks they are to complete as 'language
objectives'. Challenge him/her to produce any method of ensuring that
learners must use the target language in a meaningful task or production
activity. It's so close to impossible that I doubt he/she will manage this.
So you can simply say sts. will have every opportunity to use the TL if they
are motivated, ready, etc. If it's about setting objectives, would these
lexical chunks as target language work? Then learners can decide whether to
incorporate the TL into what they produce. It's a bit of a gimmick, but it
might work, and wouldn't do much harm to learners or the trainer.

I'm sure some of the others will have much less banal suggestions than mine,
but it's a start...

Best of luck,
Rob

----- Original Message -----
From: zosia grudzinska <zosia_g@w...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, May 06, 2003 4:44 AM
Subject: Re: [dogme] More on experience: clarification


> this should come under the heading "cry for help", I'm afraid. I teach
> state school, junior high, traditional prison-like framework: set
> curriculum, marks as the end-all for most students, forced to come to
> classes. Since the day I started attending the dogme list I have been
> growing more desperate. Luckily it's the end of year.
> I know a dedicated teacher who has resigned from a state school and I can
> quite understand his
> reasons.
> Point is (or rather two): one there are no alternatives where I live/teach
> second someone must teach schools perhaps one should not leave the sinking
> ship? (sorry, the dedicated teacher mentioned earlier, who will probably
> read this mail - please believe me - I don't mean to rebuke you)
> how to be dogme in such circumstances? well, it is not so much about
> "getting dogme", this is just a word, the important question is "how not
to
> loose one's own and endorse the students' humanity?" Some classes are
just
> talking and that is great. Sometimes something spontaneous rolls our way
> and for a moment we re-discover a meaningful learning context.
> Mostly it's a grind.
> I thought I knew how to support their autonomy and develop mine. Now I am
> not so sure any more. I am taking part in a hoax of "we are your
> benefactors so be grateful and do your homework!"
>
> Aa, there's another angle - periodically I am doing some teacher training
> and mentoring. Again, a tale of woe in spite of the world going balmy and
> sunny around us here in Northern Poland. The trainee at work placement
> decided to base her finals on a cycle of three classes revolving around
the
> process analysis mode. Namely, class I should be a debate where students
> discuss the merits of two types of learning activities: Drama and Topical
> Group Project. The audience vote decides the content of class 2. In this
> case it was Drama, so for the next 45 minutes period five groups work on
it
> (there is a jointly worked out list of drama genres to choose from).
Class
> 3 is presentation plus a revision of the debate outcome, the ss being
asked
> to look back at the process and say whether the experience corroborated
the
> assumptions drawn during the debate and endorsed by a general vote.
> I thought - wow, interesting. The trainee certainly achieved a focus to
her
> work. She had to prepare three precise plans bursting with long words
like
> "rationale" and "assumption" and "objectives". These last are -
> naturally! - about raising awareness, developing social skills, self- and
> peer- evaluating...
> The classes went well - the students did some reflecting on the process.
> Lasst week I got a desperate mail from the trainee. Her college
supervisor
> says there are no "language objectives" (almighty, all three classes the
ss
> talked English and nothing but!). My suggestion is to put "developing
> speaking skills". No, comes the answer. It seems that developing
speaking
> skills means a class drill or structured exchange (what is your favourite
> sport? My favourite sport is eradicating education authorities all over
the
> world). Sorry, pals. There was no language teaching.
> I feel guilty for encouraging the trainee - for me her idea seemed
> brilliant. I forgot she had to cater to the "curriculum of learning
> methodology".
> sorry... I just wanted to tell you my teaching background!
>
> Zosia
>
>
>
>
>
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	Group: dogme
	Message: 3312
	From: Adrian Tennant
	Date: Di Mai 06, 2003 10:11 

	Subject: Re: Quintessental dogme practice


	Scott,

Yes. Count me in.

Dr Evil


> Incidentally, Leni Damm is, and has been, one of the most 
> influential voices in the learner autonomy movement, going back to 
> the eighties and earlier (David French, please come in). Her 
> presence at the dogme session was significant and affirming, and, 
> characteristically, memorable. We talked afterwards, and hatched 
> the idea of a possible joint pre-conference session for next year - 
> dogme meets learner automony, or some such. Any takers?
> 
> Scott



	


	Group: dogme
	Message: 3313
	From: Robert M. Haines
	Date: Di Mai 06, 2003 11:03 

	Subject: Re: Quintessental dogme practice


	Scott and Adrian,

Can we hold the session here in beautiful Portland, Oregon? ...please?

Rob
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, May 06, 2003 2:11 PM
Subject: Re: [dogme] Quintessental dogme practice


> Scott,
>
> Yes. Count me in.
>
> Dr Evil
>
>
> > Incidentally, Leni Damm is, and has been, one of the most
> > influential voices in the learner autonomy movement, going back to
> > the eighties and earlier (David French, please come in). Her
> > presence at the dogme session was significant and affirming, and,
> > characteristically, memorable. We talked afterwards, and hatched
> > the idea of a possible joint pre-conference session for next year -
> > dogme meets learner automony, or some such. Any takers?
> >
> > Scott
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3314
	From: Robert M. Haines
	Date: Di Mai 06, 2003 11:01 

	Subject: CAE


	Today, I gave the first of three three-hour lessons to a woman from Germany, D., who is planning to take the CAE in June. I've had limited experience working with sts. on CAE prep., so I'd like to gather feedback from people like Sue, who seem to have a lot of experience with this exam. D. and I had couple of one-to-one sessions a couple of months ago as well, before she had decided on CAE, so we know each other relatively well. Here's what happened today:

We talked briefly about what was happening in D.'s life socially, because we know some of the same people in the German-speaking community here. Next, D. said she had been working from Advanced Masterclass CAE and the Test Practice book. 

She'd done sections at home and wanted feedback on her answers. We went over the exercises together, i.e. checking her answers. I didn't like this at all, but she seemed to want this sort of feedback. After each exercise, I tried to illustrate what the examiners would be looking/listening for in each of these, e.g. an ability to come up with Latin-based synonyms for multi-word verbs in a text. I also made it a point to gather D.'s opinions about the ideas expressed in the texts we looked at. 

I talked with D. about the importance of listening to the radio, watching TV, conversing in English and reading outside the learning context we were in. She agreed, saying conversation was the one thing that seemed to be missing. Hmm...

She said she'd been struggling with adjectives and adverbs, showing me an exercise she'd not been able to complete with confidence. I gave her copies --- Yes, photocopies --- from About Language (Thornbury, S.) Chapter 24? (don't have it in front of me) with tasks and answer keys. 

She asked about the difference in using 'like' and 'as' to compare objects and people, so I talked with her about the dialect she and I learned, and how this can complicate the matter in English, while those who've learned High German might be able to make a literal translation in some ways. I wrote up some example sentences of other common uses, which D. noted down with all the other stuff we'd been discussing.

After that, we listened to a 'news broadcast' about 'a recent clash between travellers, the police and local residents.' It felt awkward to explain the meaning of 'rubbish' and 'He felt got at.' without synonyms I felt are more common in American English. ('trash/garbage' and 'It got to him/He was irritated.' --- Assuming I understood the last phrase properly in context.

Finally, D. asked that we practice a speaking activity (information gap) using two different pictures, which I know is similar to the pair work done during the speaking section of the CAE. In fact, the entire book is really just practice tests after practice test.



After class, I invited D. to send me any questions by e-mail, since we wouldn't meet again until next week. I invited D. to send me any questions she might have, telling her about the list here and the people on it with much more CAE experience than I have. I said I could pass any questions on in addition to giving my own responses. 

My question: How dogmetic was all this and why? 

If you'd like to send any general pointers/tips, on- or off-list, I'd love to have them. Thanks for your input. 
Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3315
	From: lifang67
	Date: Mi Mai 07, 2003 12:42 

	Subject: In Defense of Public Education


	Rob:

Yesterday an old friend called me and asked me if "These are all very 
delicious" was acceptable English. I was a little hard put to answer 
(because somehow the modification of "very" by "all" seems to make 
the gradeability of "delicious" easier to swallow) so I did a stroll 
through the reference grammars and even a trawl through Google 
advanced. 

I discovered, rather to my astonishment, that although the non-
gradeability of "delicious" is NEVER discussed, not even in general 
grammatical literature like Swan and Quirk, it is a FAVORITE on pre-
teacher-training course "How much do you know about English?" on line 
quizzes. 

Don't believe me? Check these out:


http://www.esl-lounge.com/student/level1b/absoluteadjs.html

http://www.winfieldcollege.com/tesl_teasers.html

http://home.tiscalinet.ch/elt-and-
translations/word_docs/int_u8_modifiers_intensifiers.doc

A lot of your questions seem to boil down to "Is this more dogmetic 
than that?" or "Is this very dogmetic?" or "Is this dogmetic at all?"

I think the answer is still "Mu" (see previous posting "Carnival" for 
the meaning of this completely untranslateable Chinese expression). 

Maybe "dogmetic" is context bound, and context specific. Curiously, 
this makes it both absolute (that is, unique and therefore not 
gradeable) and universal (and thus generalizeable and comparable), 
because contexts are unique but universal.

Take Zosia's letter. Like me, she works in public education. Like me, 
she sweats under a set curriculum (I have TWO: the one for my 
students, which will allow them to qualify as elementary school 
teachers, and of course the one for THEIR students, which they must 
teach when they qualify as elementary school teachers.) Like me, she 
has seen bold experiments fail because of the necessity to fit a huge 
government funded bureaucratic apparatus with a momentum, if not an 
agenda, of its own. 

Like me, she must occasionally envy the freedom to "cater" to the 
learners enjoyed by the private sector. But one thing I have learned 
on this list is that freedom to cater to the market is NOT freedom to 
cater to the learners. (Who needs caterers anyway? Home cooking is 
better, and better for you.)

And in defense of public education, it is the one place where 
learners really do have an equal chance at getting in the room. It is 
also the one place where teachers can reliably be counted on to spend 
their whole lives in the room and retire with a pension. 

I think that those two advantages outweigh all the disadvantages, 
Zosia--in the long run. Public education--and only public education--
is the place where dogme can go from being a shock news phenomenon to 
being what it really has always been--part of good teaching 
everywhere and at any time.

That's the long run. But in the short run, I'm afraid we are going to 
have to be satisfied with guerilla tactics rather than an all out 
assault on state power or the State Curriculum. 

One of the effects of curriculum-driven classes appears to be the 
gradual shrinking of the greeting and chat at the beginning of 
lessons and the strong tendency of pressurized teachers to begin "in 
media res", that is, with something like "Today we're going to ..."

The guerilla response, of course, is to do just the opposite. That 
is, to postpone as long as possible the opening of the books and the 
naming of the parts.

Yesterday was we were supposed to work through a set lesson for my 
students. The "task" to be built up to (through a song, a 
questionnaire, and--of course--a market survey) was something like 
this:

Find ONE student who

.... went abroad during winter vacation.

.... went skiing during winter vacation.

.... spent more than ... during winter vacation.

Ninano (not her real name, but it's what she wants me to call her) is 
kind of a punk rebel. She belongs to the cartoon club, and wears 
outrageous clothes. The other day when I was trying to show the 
students how limited TPR can be, I asked everybody to "lie down", 
just to see what they would do, and she obligingly got down on the 
floor and wriggled like a snake. 

It was the day after Children's Day here in Korea, so Ninano got up 
and wrote the following on the board:

..... went to a wedding on Children's Day.

..... went to the Madang (the children's festival).

..... stayed home and blue.

She then chatted to the whole class for about ten minutes, mostly 
using "Did anybody...?" "Did anybody else...?" When the time was 
almost over, and she hadn't done the song, the questionnaire, or the 
survey, so she turned to the black board and wrote:

Ninano went to a wedding on Children's Day. 
David went to the Madang. In the evening,
Hyeon-gyeong stayed home and blue.

And it was the only time during the whole ten minutes that she 
ever "taught with her ontoongi" (that is, "taught with her ass" 
rather than her face, something I have been warning the kids not to 
do).

dk1



	


	Group: dogme
	Message: 3316
	From: Dennis Newson
	Date: Mi Mai 07, 2003 5:08 

	Subject: Re: Quintessental dogme practice


	" We talked afterwards, and hatched 
the idea of a possible joint pre-conference session for next
year - dogme meets learner automony, or some such. Any
takers? Scott "

I'll be sitting in the front row.



Dennis



	


	Group: dogme
	Message: 3317
	From: Dennis Newson
	Date: Mi Mai 07, 2003 5:39 

	Subject: Re: CAE


	(Robert gave the first of three three-hour lessons to a woman 
from Germany, D., who is planning to take the CAE in June).

My off-the-cuff comments, thoughts are:

1. Do they have to be three-hour lessons? I find that 3 separate 
one-hour sessions are much more effective.

2. The priority in this context , surely, is not to try to be 
dogmetic, but to work together towards improving her skills in 
playing the CAE game - though we would hope, wouldn't we, that 
the dogme way of doing things is also likely to be the most 
effecient way of learning.

But

3. Whether dogmetic = effeciency ( where effeciency = 'leading 
to a good score') is a true statement or not depends on the fit 
between "Passing CAE" and "learning English".


4. What do you all do when learners say: " Can we do something 
on adjectives and adverbs?" (Regular readers will know that, as 
reported recently, German learners here in north Germany share 
D's concern.) I must confess I always set out to demonstrate to 
learners that "doing something about adjectives and adverbs" is 
unlikely to improve their command of English. "Set out to 
demonstrate" sounds very domineering and I think: " explore with 
the learners what they mean by... and go on to suggest that what 
is probably meant by...and offer alternative ways of making 
progress... is a clumsier but fairer way of describing what 
happens.

Dennis" "
Dennis Newson
University of Osnabrueck (retired)
GERMANY
denos@d...
http://www.dennisnewson.de


	


	Group: dogme
	Message: 3318
	From: Jeff Bragg
	Date: Mi Mai 07, 2003 6:07 

	Subject: Re: CAE/FCE


	Yes, I have a couple of students, husband and wife in fact, that
are keen to pass FCE, and so we spend several hours a week
working from 'Think Ahead to FCE', as well as doing a fair bit of
free and unstructured topic-based practice based around their
interests. One way of making all those practise tests endurable
is, I find, to have an intro and an outro period.

For example, take a typical gap fill, where they have say 16
words in a box and 16 gaps to fill. Firstly, I'll get them to do
it at home, just checking the task in class. Prior to checking
I'll see if they know how to pronounce any of the tough words
properly - arrogant, suspicious, etc; and then maybe see if they
can some up with any other interesting definitions, synonyms,
hyponyms, examples, etc. This often develops sontaneously into a
subject for chat, either related or not.

Then on to the exercise itself. Students reading out disembodied
sentences aloud is quite awful, but asking them to focus on
sentence stress and content/function words sort of makes it a
more integrated exercise, and helps improve their pron at the
same time (which is quite bad at times - the pron, I mean).

Once the exercise is done, and any questions and doubts have been
cleared up, it's the outro: extension time. I take a few of the
words and develop them into a suitable theme for free
conversation. Adjectives of character obviously lend themselves
to describing their family and friends, colleagues at work, etc.
Play a game with them - get them to describe a person without
giving the name, and the other person has to guess who's being
described. Then back to more chat about, for example, the need to
be greedy or arrogant to succeed in life, and such. 

Sometimes a simple exercise that can be checked in 3 or 4 minutes
extends into 20 minutes free oral practise. It's great to be able
to do this with just a pair of students - with a whole class it
would be tougher to implement, obviously, but not impossible,
once they've got the hang of the teacher's style and the
objectives.

Of course, all this is not pure dogme, it was never intended to
be, but it does brighten up the exercises and gives plenty of
oral practise - which is exactly what these two guys need. Now
that has to be an essential dogme principle, no?!

Jeff
KAZAKHSTAN

__________________________________________________
Yahoo! Plus
For a better Internet experience
http://www.yahoo.co.uk/btoffer


	


	Group: dogme
	Message: 3319
	From: Diarmuid Fogarty
	Date: Mi Mai 07, 2003 6:31 

	Subject: Re: CAE


	Rob
I think being dogmetic is pretty much in the mind. Most of the teachers on this list break the dogme commandments on a daily basis. Just as any good Christian breaks or tamples over their commandments on a daily basis. But if you think dogme, you will inevitably do dogme. Similarly, if dogme sounds all hip and trendy, but you're still thinking Pee Pee Pee, it will be pee pee pee that you do. If you're working from an understanding of the learner and exploring the language together, I don't think it matters whether you use coursebooks, DVDs, rheams of photocopies or nothing at all.

Dennis
If a student asked to do sth with adjectives or adverbs (oh, to have such students...), I think I'd save my breath pointing out how this won't actually help them. In my limited experience, these statements are often met with scepticism on the learner's behalf. I think I'd try to sell them something based around adjectives and adverbs that *would* help them improve their English. One thing might be to give them some sort of text, draw their attention to the adjectives and adverbs contained therein before asking them to identify what these adjectives and adverbs are modifying. This could then lead on to a discussion (or hunt, if you have the resources) about other nouns, adjectives and verbs that can be modified by the selected adjs and adverbs. This would ideally lead on to some sort of creative work (story, roleplay, conversation) where the aim was to use as many collocations as possible. The task for the listeners to any conversation would be to listen and note how many collocations were used and to give the roleplay a mark for authenticity (having pointed out that this will be a challenge because they are writing a conversation to design). 

Not a particularly radical solution, but inventiveness is not my middle name. Joseph is.

Diarmuid
----- Original Message ----- 
From: Dennis Newson 
To: dogme@yahoogroups.com 
Sent: Wednesday, May 07, 2003 5:39 AM
Subject: Re: [dogme] CAE


(Robert gave the first of three three-hour lessons to a woman 
from Germany, D., who is planning to take the CAE in June).

My off-the-cuff comments, thoughts are:

1. Do they have to be three-hour lessons? I find that 3 separate 
one-hour sessions are much more effective.

2. The priority in this context , surely, is not to try to be 
dogmetic, but to work together towards improving her skills in 
playing the CAE game - though we would hope, wouldn't we, that 
the dogme way of doing things is also likely to be the most 
effecient way of learning.

But

3. Whether dogmetic = effeciency ( where effeciency = 'leading 
to a good score') is a true statement or not depends on the fit 
between "Passing CAE" and "learning English".


4. What do you all do when learners say: " Can we do something 
on adjectives and adverbs?" (Regular readers will know that, as 
reported recently, German learners here in north Germany share 
D's concern.) I must confess I always set out to demonstrate to 
learners that "doing something about adjectives and adverbs" is 
unlikely to improve their command of English. "Set out to 
demonstrate" sounds very domineering and I think: " explore with 
the learners what they mean by... and go on to suggest that what 
is probably meant by...and offer alternative ways of making 
progress... is a clumsier but fairer way of describing what 
happens.

Dennis" "
Dennis Newson
University of Osnabrueck (retired)
GERMANY
denos@d...
http://www.dennisnewson.de
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	Group: dogme
	Message: 3320
	From: Dennis Newson
	Date: Mi Mai 07, 2003 6:49 

	Subject: Re: In Defense of Public Education


	Zosia and David seem to be writing about an aspect of the 
problem a teacher of my acquaintance in Germany faces: How can 
teachers, dogmeists or not, bridge the gap between teaching 
"real English" and teaching school English? How can Zosia and 
her friend's dedication, self-respect and convicitons about 
foreign language learning survive in the state school system? 
How can dogmeists everywhere deal with learners who believe they 
need (or who have parents or head teachers or Ministry officials 
or examination boards who believe they need) what dogmeists 
don't believe they need? 

There was a 60s' classic with the title, as I recall it: 
"Teaching English in Difficult Circumstances" . Could it be 
useful to gather on this list recommendations for " Dogme in 
hostile environments" ?

Dennis



	


	Group: dogme
	Message: 3321
	From: Dennis Newson
	Date: Mi Mai 07, 2003 7:13 

	Subject: Re: CAE


	Commenting on my declaration that I try to point out to learners 
that doing "adjectives and adverbs" won't help Joseph writes:

"I think I'd save my breath pointing out how this won't actually 
help them. In my limited experience, these statements are often 
met with scepticism on the learner's behalf."

He then goes on to make some practical suggestions for creative 
work, beginning with an examination of adjectives and adverbs.

Thanks, Joseph (aka Diarmuid). I think my ego is leading me into 
non-dogmetic behaviour - though, as I wrote, I hope my practice 
is not as brusque as my description of it. 

Nevertheless, as you suggest to Rob for dogme, the place for my 
convicitions should be in my head. In the light of your comments 
I can see that a teacher who has students who say: "Can we 
do...." is fortunate and that to answer: "Oh, that's not worth 
doing!" is pretty crass.


Dennis



	


	Group: dogme
	Message: 3322
	From: jmaguire@p...
	Date: Mi Mai 07, 2003 4:30 

	Subject: Re: In Defense of Public Education


	Hello All,

I teach in a public sector school probably similar to Zosia´s 
workplace.

Dennis interprest Zosia´s problem to be "hostile circumstances" 
meaning bosses, politicians and general interfering bureaucrats.
I think this is true, but only in part. Imagination can usually 
bypass rigid rules, but it can´t bypass dismotivation. If you 
stick 100% of teenages in classrooms until the age of 16 to 
keep the unemployment statistic low, then you are going to get 
trouble.

Dennis also poses an interesting question about bridging the 
gap between "real English" and school English.

I interpret the teaching of real English to mean educating 
students beyond the confines of a language, setting the sights 
on bringing out the best in each one (which is after all the 
root of e-ducation).

Learning about self through the foreign language seems to me to 
be a feasible aim.

We might discuss how...

Regards,

Tom

> Zosia and David seem to be writing about an aspect of the 
> problem a teacher of my acquaintance in Germany faces: How 
can 
> teachers, dogmeists or not, bridge the gap between teaching 
> "real English" and teaching school English? How can Zosia and 
> her friend's dedication, self-respect and convicitons about 
> foreign language learning survive in the state school system? 
> How can dogmeists everywhere deal with learners who believe 
they 
> need (or who have parents or head teachers or Ministry 
officials 
> or examination boards who believe they need) what dogmeists 
> don't believe they need? 
> 
> There was a 60s' classic with the title, as I recall it: 
> "Teaching English in Difficult Circumstances" . Could it be 
> useful to gather on this list recommendations for " Dogme in 
> hostile environments" ?
> 
> Dennis
> 
> 
> 
> ------------------------ Yahoo! Groups Sponsor 
---------------------~-->
> Rent DVDs from home.
> Over 14,500 titles. Free Shipping
> & No Late Fees. Try Netflix for FREE!
> http://us.click.yahoo.com/BVVfoB/hP.FAA/uetFAA/IWOolB/TM
> 
----------------------------------------------------------------
-----~->
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-
unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/ 
> 
> 
>



	


	Group: dogme
	Message: 3323
	From: Adrian Tennant
	Date: Mi Mai 07, 2003 3:12 

	Subject: Tests


	The problem with tests (and exams) is that 99% of the time they test what
people don't know NOT what they do!

Dr Evil



	


	Group: dogme
	Message: 3324
	From: Robert M. Haines
	Date: Mi Mai 07, 2003 5:40 

	Subject: Thanks


	There seems to be a motif running through the list at the moment: The State and its Citizenry; State exams, State education... I can't help but see the political side of dogme; how people choose a platform from which to carry out there campaign. 

Currently, in the U.S., Democrats are scrambling to find a party leader, someone who can carry the Dems' message to the American people in order to defeat the Bushies in 2004. The problem is that no two Democrats seem to agree on what that message should be (not to mention that there are no charismatic Clinton types around). At the same time, the incumbent has conveniently put his administration --- and countless innocent people --- in the middle of a war, so he'll be statistically tough to beat in the next election, provided he can avoid dealing directly with domestic issues till then.

And dogme, something that is not sanctioned by the State? Something that cannot serve to subvert the State? Does it need to? Is it an individual experiment conducted in a local context? Is it universal, specific or both? Can one plan a dogme lesson? Does dogme happen because we let it or because someone makes it happen? Perhaps it is omnipresent?

My view at the moment is that dogme involves a set of conditions that may consciously or unconsciously arise.

How would a teacher, keen on concept checking, do with dogme as a lexical item to students?

She could introduce it in context: 
TT: (Sits and chats with the students, recasting and scaffolding at every opportunity for 15 minutes). "So, I'd like to ask you, in pairs, to talk about the chat we've just had and answer two questions about it: One, was it learning? And two, why do you think it was or wasn't learning? I'll give you five minutes." 

After the chat, there is an open class discussion in which opinions are exchanged. The TT does as little intervening as possible. From here, she goes on to hand out a short text about dogme in the classroom, which sts. read. 

That might be a start.

What if she gave the text first, then asked sts. to work together toward a definition of dogme, based on what they'd read? Next, they could talk about what dogme lessons might look like and/or how they feel about such lessons as language learners.

Now here's a teacher trainer, with a group of CELTA newbies, trying to introduce dogme:

TT: I'd like you to skim this text and answer a _____? Anybody...
Cindy: A gist ques-tion... is that right?
TT: Yes, a gist question. And if you're skimming the text, Lance, will you be reading every word, reading intensively or reading over the text quickly looking for main ideas?
Lance: Main ideas.
TT: E-xactly. Should I set a time limit, Pat?
Pat: Yeah, I guess so. 
Cindy: Yes, and not too long.
TT: Not too long, so let's say... two minutes? Okay?
Trainees: (Agreed)
...
Then they could go on to do more extensive reading, answer comprehension questions, etc.

Finally, they could be asked to create concept checking questions for the word dogme, based on the article. 
What might those questions be?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3325
	From: Robert M. Haines
	Date: Mi Mai 07, 2003 6:41 

	Subject: Full circle


	Supposing the reading was of the recent article by Scott and Luke, entitled "Dogme still able to divide ELT" in the Guardian on Thursday April 17, 2003. http://education.guardian.co.uk/tefl/story/0,5500,937984,00.html

One way of approaching concept checking questions is to first write short descriptive sentences about the lexical item, then find the sentences that seem to express the core meaning, and, finally, convert those sentences into questions. Let's have a go with the article sentences are separated by their corresponding paragraph in the article):

Dogme emerged.
It has a 'cinematic progenitor'.

It started with an analogy made by Scott Thornbury between Dogme 95 filmmakers collective and the (then) current state of ELT.
It was a response to a perceived 'constant fix of materials and technology' at the expense of learning possibilities.

(4) Dogme does not oppose books.
Dogme opposes the notion that language learning takes place 'along a predetermined route'.
It oppose 'mass-produced, shrink-wrapped lessons, delivered in an anodyne in-flight magazine style'.

(6 & 7) It does emphasize the need to attend to technological trends and their impact on the pervasiveness and language learning classrooms.

Dogme is inherently context-sensitive.

Dogme seeks to keep the lesson 'live and local'.
'Don't consume, create.'

Dogme encourages talking with sts. about everyday life, scaffolding as you go along together and perhaps writing a summary 'when the talk runs out'.

Dogme promotes recording instead of lesson planning, so that the 'syllabus becomes a map of a journey of discovery recollected in tranquility,...'

The ideal state of dogme would involve an open school without levels, coursebooks, photocopiers. Teachers would deal with the language that comes up --- 'which is the language they need'.

Okay, so let's try to pare these things down a bit. It seems a pity to do so, but this TT is very keen on concept checking. He's decided to leave out the origin of the name and go for the heart of dogme, the core meaning (to him):

Does dogme promote a heavy reliance on published materials, intensive lesson planning around grammar points and fixed syllabi to create learning opportunities?
Does it assume there is only one way to learn a language?
Is dogme context-sensitive?

So, dogme is 'context-sensitive', 'materials-light' language learning that works 'at a number of levels, and in a number of ways.' (terms borrowed from the list and the article). Someone has already said/written this, I believe. But letting trainees arrive at this might be one way to promote dogme within the context of a CELTA course.

In summary, expose the trainees to a text in the context of a review of what they might have learned in week one of the course, e.g. the reading skill, concept checking. In this way, they might discover dogme, while the trainer (who's not the lead) can still claim adherence to the course syllabus. This might be an example of one way to subvert the 'authorities' in State schools as well.

Thanks for bearing with me,

Rob











[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3326
	From: Diarmuid Fogarty
	Date: Mi Mai 07, 2003 9:34 

	Subject: A Suggestion


	Hello List
Here's an idea. Dogme has so far been available to those people who either
have access to the internet or can afford to go to conferences. But no
longer! For a while I have thought that it would be a good idea to put dogme
into a more permanent, more accessible form. How would people feel about a
book that aimed to capture the spirit of dogme?

The idea would be as follows: dogme is being created by dogmetics
everywhere. It is the child of each and every one of us, so rather than have
one person write the book, the idea would be to collect a number of papers
that aim to capture the spirit and the practice of dogme. I'm happy to be
the compiler and editor if people are up for it. I'm also willing to go
around publishers with a manuscript. But I really think that the elusive
nature of true dogme means that it can't be left to an individual. It's a
group thing and only the diversity of the group can do it justice.

There are a lot of great ideas being created by the dogmetics. Even more
people have contributed in the past and made dogme what it is today. It
would be great if we could get their contributions for the project. Possible
paper topics could include: dogme for different age groups, dogme for exam
classes, dogme and technology, newcomers to dogme, history of dogme, dogme
in different cultures, dogme's foundations, personal accounts of dogme in
practice, and any other ideas.

What do people think? Is it time to capture dogme on paper? I'm surprised
that nothing has happened yet. It's a book I'd buy! Who wants to play?



	


	Group: dogme
	Message: 3327
	From: Sue Murray
	Date: Mi Mai 07, 2003 10:03 

	Subject: Fw: CAE


	(apologies if this posts twice - got a strange' unsendable' message first time)

Hi Rob. You asked how dogmetic your session with D - as far as dogmetic isn't an objectively defined set of procedures, but largely based on responding to the concerns and desires of the person/people in the room, your session with D sounds pretty dogmetic to me; and responding not by rolling out set pieces or showing off knowledge or blinding with incomprehensibles, but by trying to develop better understanding from the point of view of the learner - as you did with the like and as point , for example (sort of, wherever you want to go, you have no choice but to start from where you are now - ie, the learner moves from where the learner is coming from) (Of course, none of this is exclusively dogme, but dogme has never claimed to reinvent the wheel - just make sense of how/why/when it turns, or not). Inviting D to email any questions or doubts is also co-constructiveness to my mind (and personally, I love it when a student says, 'I've got a grammar question' - though far - far! - more often than not it's not a 'grammar' question in the 'traditional' sense, but a language understanding or incongruence observation - anyway, it helps me help them in the right places, helps improve my insight into how a student is thinking, as well as my insight into language itself, and above all it means a student is really noticing what is important to them about *their* 'immediate language environment')

As to CAE - it's a pig of an exam, and 3 x 3 hour sessions give very little opportunity to crack codes. (the complete exam itself takes nearly 6 hours net, and that is tight for even the best of candidates) What you're doing together, together with what D does and has done with radio and tv and reading etc, sounds about the best thing. Just two 'queries', just in case:

- does D have the answer keys for her books, or did you have to check through everything? If she doesn't have the keys, and if it's at all possible to get hold of them, she could check herself and then choose what she specifically wants help or expansion on, rather than having to go over everything in your limited time together. And perhaps this would also free up a bit more time for the conversation-based stuff D feels she is missing. (btw, I find actual past papers, rather than coursebooks and the test papers contrived as part of the set, are far more useful and indicative of the exam) And my CAE (+FCE) students usually find the following useful with past papers: they annotate answers that they're not sure of or find difficult with any queries or questions they have - sometimes even their thought processes - so that even if they get the right answer, we can go back to it and talk it over.

- I've a slight suspicion that D may not have up-to-date info about the exam; maybe not, but, for example, the speaking no longer includes a two-picture info-gap activity; it's talking about a set of pictures according to task instructions, and your partner sees the pictures while you're talking. with these exams, knowing the format and procedure is important - time is limited, knowing exactly what will happen lowers the risk of misunderstanding and being marked down for that, etc; 

if there's anything specific on the exam you'd like opinions or info on, I'm happy to try and help, (though in this period my responses are likely to be at least a day or so 'old'!) 

(btw, I don't use coursebooks with FCE and CAE, because I found they go all round the houses and end up in the backwoods; some of the reading material can be interesting - but then so can lots of stuff from newspapers magazines books and the net. Using students' own language and 'texts', together with relevant authentic stuff, really seems to give the best exposure to and development of/focus on the language needed for the exam; we use past papers (mainly at home) to get used to the exam format and the examiners' way of thinking - what they expect, as you say - which unfortunately is usually necessary to pass the exam, regardless of language competence. But this isn't to the point - I've never had only 9 hours!!!)

keep up the good work 
(even if it's difficult to keep up with your prolific postings! - please don't take 'no takers' as no takers, rather: read, appreciated, thought provoking, but not always possible to find time to key a response to!)
Sue

PS: re that 'news broadcast' - just thinking that 'he felt got at' may have meant he felt victimised or picked on??? Anyway, no problem at all with, 'synonyms ...... more common in American English' - American English is used in the exams and perfectly acceptable to the examiners. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3328
	From: zosia grudzinska
	Date: Mi Mai 07, 2003 10:30 

	Subject: Re: Quintessental dogme practice


	Scott wrote:

We talked afterwards, and hatched
> the idea of a possible joint pre-conference session for next year -
> dogme meets learner automony, or some such. Any takers?

As David mentioned in his post, I am also thrilled by the idea - there was
never a slightest doubt in my mind that dogme and autonomy are basically
birds of a feather... (or some such). That is, hard to imagine a teacher
obsessed with resources, handouts, testing aids, visual prompts produced on
cue... not having his or her hidden agenda since the very act of choosing
the aids betrays deciding on the topic/form/aim of the teaching/learning
activity without consulting the active factor ie. learners; or otherwise,
robbing the learner from the opportunity to develop creativity, like
stulting children's art ability by always insisting they colour ready
patterns instead of smearing paints freely on the sheet...
Hard to imagine the dogmetic teacher neglecting the learner's needs whether
planned ahead or arising on the spot.
I know I cannot write as wisely as some of you great guys on the list - just
following your debates make my head spin sometimes, but my force is
practicality and I can see a great benefit in organising a joint event of
"Autogme"

Zosia



	


	Group: dogme
	Message: 3329
	From: zosia grudzinska
	Date: Mi Mai 07, 2003 10:49 

	Subject: Re: More on experience: clarification


	Robert M. Haines wrote:
> What a fascinating posting you've delivered.

You are most kind. I didn't suspect my whining could be considered
fascinating, but I do appreciate your support - it helps a lot just to know
there are people out there who understand and respond to the need.
Your comments certainly do make sense and I have become nearly fully adept
in observing the spirit of law (which is beautiful indeed) insofar as I have
no compunction in drawing up detailed "syllabuses" for the sake of visiting
education authorities while doing my subversive bit which is trying to make
the inhuman institution of school learning a little more bearable to an
individual... plus compatible with the proferred aim which is to help them
grow and develop
The problem which I have currently found near to insurmountable (I am sure
all problems exist to be solved so the plaintive adjective is just the
expression of my frustration) is the passivity of some students... not all,
bless the Spirit of Learning, but 15-years-old boys tend to show off how
they could not care less. It could be considered a natural behaviour
dictated by hormones (actually it could be not "normal" in the wider
contects of human nature - just a product of the "compulsively and
hierarchically educational society" of modern ages...)
At the same time I suspect in a healthy learning situation we would be able
to find a common ground - if they only stopped fighting the demons for as
long as it takes to admit something interesting could happen at the class...
theoretically that is...
and if I could absolve myself from the uncertainity and guilt: "Am I not
doing them a disservice if I just let them be passive?" (as if I could do
anything about it - bar stripping in the middle of the classroom)
So that's the bottom line - the conundrum is two-fold. It is not only them;
part of the scene is my ingrained assumptions of a teacher being responsible
for activating their involvement.
My demons...
Zosia



	


	Group: dogme
	Message: 3330
	From: Adrian Tennant
	Date: Mi Mai 07, 2003 11:14 

	Subject: Re: A Suggestion


	Diarmuid,

I'd happily contribute a short piece on Dogme & Technology (could be called
"I'm no Luddite!")

Dr Evil



	


	Group: dogme
	Message: 3331
	From: zosia grudzinska
	Date: Mi Mai 07, 2003 11:04 

	Subject: Re: CAE


	Dennis Newson wrote:

>I can see that a teacher who has students who say: "Can we
> do...." is fortunate and that to answer: "Oh, that's not worth
> doing!" is pretty crass.

absolutely true. Anytime I hear this phrase my spirits soar. And truly, if
a student who has been "with me" since the beginning of his English language
education... so he would never be exposed to a teacher expounding the
benefits of cramming grammar rules and drilling till they're expired... if
such an individaul demands/decides he needs "practise in choosing correct
grammar tense"... should I actively discourage?
Two students prepared a warm up today and it was a "multiple choice test" -
choose the correct form of a verb to fit the sentence. Firstly, they have
constructed logical samples (actually I think they sought help in some book
of grammar and I am wondering whether it is something I should frown upon?).
Secondly, the class had some leisurely fun solving the puzzles.
Incidentally, one of the examples led to a beginning of a very promising
discussion on possible benefits of switching gender ("wouldn't you like to
be a boy for a while?" asked the teacher when there was some mix-up about
"he" and "she"... which opened a spate of issues which we all decided to
pursue next week)
It was half an hour revising grammar in its purest. What if to their "could
we revise the use of tenses?" I answered "oh, you know we don't do that if
we want to really learn the language!"
Zosia



	


	Group: dogme
	Message: 3332
	From: zosia grudzinska
	Date: Mi Mai 07, 2003 10:22 

	Subject: Re: In Defense of Public Education


	Dennis Newson wrote:
> There was a 60s' classic with the title, as I recall it:
> "Teaching English in Difficult Circumstances" . Could it be
> useful to gather on this list recommendations for " Dogme in
> hostile environments" ?

On the other hand - if we start dwelling on the opposition... on everything
that is contrary to our aims and inclination... it might reinforce a certain
negativism of thought. A phenomenon easily observed in today's Polish
reality where amidst the chaos of the democracy being born in a most
convoluted way some find ways to act while others limit their activity to
complaining and whining...
But I will say, a "handy book of quick responses and reactions to adverse
actions..." sounds tempting!
Zosia



	


	Group: dogme
	Message: 3333
	From: zosia grudzinska
	Date: Mi Mai 07, 2003 11:41 

	Subject: Re: In Defense of Public Education


	Tom wrote:

"magination can usually bypass rigid rules, but it can´t bypass
dismotivation. If you
> stick 100% of teenages in classrooms until the age of 16 to keep the
unemployment statistic low, then you are going to get
> trouble."

At the recent Autonomous Learning SIG's event in Cieszyn, Poland, a blind
teacher of English from Hungary asked a provocative question: what obstacles
could we name to her taking up a teaching post in a school? The most
obvious answer was "discipline" and that was when I imagined myself being
blind and teaching only those kids who actually wanted to be in the class...
the rest playing truant because they knew they could with impunity. What
relief to all parties!

" I interpret the teaching of real English to mean educating
> students beyond the confines of a language, setting the sights
> on bringing out the best in each one (which is after all the
> root of e-ducation)."

vide Candy in "On the attainment of subject-matter autonomy, 1988: "the
development of autonomous individuals is the long-term goal of most, if not
all, educational endeavours"; only we have to substitute "should be" in
place of the wishful-thinking "is"

"> Learning about self through the foreign language seems to me to
> be a feasible aim."

It worked for me. It might not be an option for others, who prefer not to
self-reflect, but the freedom of defining the sense and content of learning
is part of the autonomy.

While according to dk1:

"But one thing I have learned on this list is that freedom to cater to the
market is NOT freedom to
cater to the learners. (Who needs caterers anyway? Home cooking is better,
and better for you.)"

Granted. In both respects.

"And in defense of public education, it is the one place where
learners really do have an equal chance at getting in the room. It is
also the one place where teachers can reliably be counted on to spend
their whole lives in the room and retire with a pension."

But why does it have to be so horrid a place and such painfully earned
pension? I would rather escape to Woolf's "room of my own" than expound the
cirtues of some state-provided room crowded with individuals brought under
duress and against their will. I don't think pension opportunity is an
excuse. And as to the average student - the state schooling system (at
least in Poland, but from what other free-wheeling teaching spirits all over
the world are saying, the problem is global) is the furthest imaginable
from equality. Syllabuses cut to a pattern, minds crippled, egos shattered,
souls tortured. Poor quality of services, so if you really care for your
child's future you will try other options, private classes, homeschooling,
summer courses, psychotherapy as the end resort...
It is not exagerrated, it is happening here and now. Of course I am staying
not only for my meagre pension but for the challenge... but let's not
confuse the excuses which the "serving the public" creators of the out-dated
system quote with the justification. The only justification of a school is
that there be a place to support self-development and learning. While the
present system does not provide we should see it in all clarity - whether we
strive to spark off a revolution or choose to improve the quality of
teaching accesible to the average student.

Finally:
"Public education--and only public education-- is the place where dogme can
go from being a shock news phenomenon to
being what it really has always been--part of good teaching everywhere and
at any time."

Education should be public per se, but it does not mean everyone will access
in the same depth and scope. That's what autonomy of being self is about.
Some would rather learn carpentry than English.

Zosia



	


	Group: dogme
	Message: 3334
	From: Fiona M
	Date: Do Mai 08, 2003 12:07 

	Subject: Re: A Suggestion


	Diarmuid,

And if you fancy something on dogme and motivation, or dogme in the teen classroom, or both, gizzus a shout.

Fiona

p.s. Dennis, David Hill chaired our round table on "real English" versus "school English" (at the T.E.A. conference) - he was a Master! - I took the minutes, so didn't participate much but both David and Adrian may be able to give you their impressions, and I'll can send you a copy of the article that is growing out of the round table, just as soon as I finish it (and Dave OKs it!)
----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Wednesday, May 07, 2003 11:14 PM
Subject: Re: [dogme] A Suggestion


Diarmuid,

I'd happily contribute a short piece on Dogme & Technology (could be called
"I'm no Luddite!")

Dr Evil



Yahoo! Groups Sponsor 



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3335
	From: Robert M. Haines
	Date: Do Mai 08, 2003 12:18 

	Subject: Who wants to play?


	I'm game.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3336
	From: Robert M. Haines
	Date: Do Mai 08, 2003 12:30 

	Subject: CAE


	Sue, 

Thank you for your response. I've responded off-line.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3337
	From: Robert M. Haines
	Date: Do Mai 08, 2003 12:31 

	Subject: CAE


	Off-list, I mean.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3338
	From: lifang67
	Date: Do Mai 08, 2003 1:06 

	Subject: Re: In Defense of Public Education


	Dear Zosia:

I like to think that I teach with my eyes open, as well as my windows 
and my door. I certainly do recognize the problems you cite: the 
cookie-cutter syllabi, souls trained like seals to forget the fish 
and spin balls on their noses, teacher boredom, learner ennui. What 
Poland is doing, in its willfull demolition of universal literacy and 
defiant march into the pre-capitalist past, China pioneered long ago.

In fact, I like to think I know where these things come from. I like 
to think they come, not from inside my classrom, but from the windows 
and the door which are left open to the outside, through which both I 
and my learners enter and exit.

From where? "Difference may be simulated through intensified 
similarity!" (I think that's Baudrillard, but it doesn't matter; all 
the po-mods sound the same to me!) And where but the private sector 
do we find more simulated differences, and more intense similarity 
between syllabi and souls and between syllabus and product? (I'll 
answer that question in a moment!)

AIDS is most varied in Africa, pointing to an African origin, and 
SARS more widespread in China. I think that, no matter how well 
disguised by the money that selective enrollment and superior 
endowments can provide, we can easily see that the dullness of the 
syllabus and the dreariness of its products are generated outside the 
classroom: etiology and epidemiology both point to the private 
sector. 

Conversely, no matter how impoverished by the benign neglect of the 
state, the parents, and even the learners, it's in the public school 
classroom that we see the teaching situation stripped down to its 
bare essentials: the teacher and the learner. And that's where real 
differences, your "demons" and "Spirit of Learning" and not 
Baudrillard's simulacra, appear.

It stands to reason. Where there is no power (and public education 
has little power to change people's lives, else it would not be 
universally available) there can be no responsibility. Conversely, 
where the private sector pays the piper and calls the tune, and has 
its pick of the kinds of human products the educational sector is 
supposed to "produce", why, there lies the responsibility.

Of course it's hard to persuade a fifteen-year-old that learning can 
change not just your mind but your material circumstances. He knows 
perfectly well that illegal drugs will do both more quickly, more 
efficiently, and more thoroughly. He has the survival skills he needs 
for this particular jungle, and they are rather speculative and not 
conducive to long-term planning. 

But unfortunately the same thing is true of the fifty-year-old 
teacher. You can see plenty of evidence of that right here on this 
list, both in the form of militant empiricism (macho "what-do-I-teach-
on-Mondayism" and hostility to the discussion of social issues or 
even learning issues) and in the form of "free your mind (or, better, 
your classroom) instead". 

I am not criticizing the concern with what to teach on Monday. I'm 
not criticizing the desire to reserve some portion of the mind for 
dreams and speculations and even responsibilities. I'm not 
denigrating the classroom anarchist republic or even the consumption 
of illegal drugs. I'm simply denying that they offer a serious long 
term alternative that includes the whole population.

Or a pension. My point was that if what Luke says about experience 
recollected in tranquility is true (and I think it is) and what 
Dennis says about "being prepared" not being the result of mere 
feverish preparation (double ditto) then we need experienced and 
secure teachers. What worse place to look for them than the fly-by-
night language schools with their roll-on, roll-off personnel 
management policies? What better place to find them than the public 
sector?

Last night we had "thesis defenses" in our graduate school. Although 
they are completing a master's in something called "Elementary 
English Education", most of the theses looked suspiciously like 
applied linguistics theses. The literature surveys looked rather like 
the reading lists that the supervising professors had had when THEY 
were doing their graduate work twenty years ago. And of course the 
results were terribly serious--reams of stats, t-tests, ANOVA, and 
boxplots. 

Only one grad had included a brief transcript of real classroom data. 
She was trying to show the difference in patterns of interaction in 
classrooms where the teacher is allowed to use Korean to mediate the 
learning of English and classrooms where English only is used.

ENGLISH ONLY:

T: Number 2. What does Jin-a's father do.
SS & T: He is a nurse.
T: Number 3. What does Jin-a's mother do?
Ss & T: She is a pilot.

KOREAN:

T: What does Jin-a's father do? Heung-kyu!
S6: Nurse.
T: Nurse. She is a nurse. Very good.
S5: He is a nurse, a-ni-ye-yeo? (Isn't it?)
T: Ah, he is a nurse. Mi-an-hye (I apologize!) Neohi-dul-i seong-
saengnim-bo-da hual-sshin nat-da! (You guys are better than the 
teacher!)
Ss (laughter)

When I read this, it was like a window thrown open and sunlight 
streaming in (it was raining outside and well after sunset). I don't 
just mean the use of Korean to mediate the English and co-construct a 
running commentary on the text. I mean, above all, the use of real 
classroom data from real classrooms, instead of just the numbers and 
boxplots and figures.

Now, why should our graduate students, all state school teachers, 
prefer the numbers (including my OWN grad student supervisee)? 
Because the professors do, of course. And why do the professors? 

Safety in numbers, I guess. They make it easier to intensify 
similarity and hide real difference. 

Profit in numbers too, of course. The difference is, professors of 
education can change their minds in a way that businessmen find 
rather difficult. And will, as soon as we realize the profits are not 
coming our way.

dk1



	


	Group: dogme
	Message: 3339
	From: midill@a...
	Date: Mi Mai 07, 2003 5:11 

	Subject: Re: Full circle


	Roob,

I definitely use "things that come up" as the backbone of my teaching. But I 
disagree about the photocopier. I like little bits of some texts to enforce 
student learning, however have never found a text that I want to use as a 
class text. In my setting I am fortunate enough to be able to do this. I 
have total freedom as to what I teach. Without the copier, however, I would 
miss out on providing bits of inf o that can add to what interests my 
students.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3340
	From: Robert M. Haines
	Date: Do Mai 08, 2003 1:51 

	Subject: Social issues and philosophy?


	dk wrote: "From where? "Difference may be simulated through intensified similarity!" (I think that's Baudrillard, but it doesn't matter; all the po-mods sound the same to me!)"

Did you mean: Duplication suffices to render both [the real and the copy] artificial?

If you want to read a short, fairly clear, text about this 'po-mod's' ideas, go to: http://www.uta.edu/english/hawk/semiotics/baud.htm Generally speaking, simulacra has to do with the following hypothesis, if I may call it that: 'In Simulacra and Simulation, French social theorist Jean Baudrillard argues that our "postmodern" culture is a world of signs that have made a fundamental break from referring to "reality."'

"AIDS is most varied in Africa, pointing to an African origin, and SARS more widespread in China. I think that, no matter how well disguised by the money that selective enrollment and superior endowments can provide, we can easily see that the dullness of the syllabus and the dreariness of its products are generated outside the classroom: etiology and epidemiology both point to the private sector."

Don't forget BSE (mad cow disease).

"Of course it's hard to persuade a fifteen-year-old that learning can change not just your mind but your material circumstances. He knows perfectly well that illegal drugs will do both more quickly, more efficiently, and more thoroughly. He has the survival skills he needs for this particular jungle, and they are rather speculative and not conducive to long-term planning."

Some anthropologists believe that we are actually 'hard-wired' to respond only to immediate danger, e.g. the leaopard in the tree, through evolutionary adaptation, hence long-term planning, say monitoring and controlling auto emissions, just ain't in our genes. Not that I buy this.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3341
	From: Dennis Newson
	Date: Do Mai 08, 2003 7:04 

	Subject: Re: A Suggestion


	Consider me, too, Diarmuid.

Dennis



	


	Group: dogme
	Message: 3342
	From: Dennis Newson
	Date: Do Mai 08, 2003 7:04 

	Subject: Re: More on experience: clarification


	Zosia writes of difficult 15-year-old boys in her class :

"It is not only them; part of the scene is my ingrained 
assumptions of a teacher being responsible
for activating their involvement.
My demons..."

Quite. Teachers can be faced in one class with a representative 
cross-section of social, behavioural and other problems caused 
by forces well outside their control, yet they feel personally 
responsible and often deficient. 

I know of no easy answers. Teachers in state schools today in 
most parts of the world need to be very strong to survive - and 
being sensitive and strong is especially difficult.

Dennis



	


	Group: dogme
	Message: 3343
	From: halima
	Date: Do Mai 08, 2003 7:20 

	Subject: RE: A Suggestion


	As a reader, mostly lurker (so far) of this list, I love the idea. 
I have 3 projects on at the moment, so I have not written anything to
the list much, but have things I have wanted to say in response to many
threads. When my workload lessens a little, I hope to contribute more.
Meanwhile - yes, this group is very interesting and valuable to me as a
freelance teacher. I teach mostly adults - some contracts for courses
and some ongoing classes of my own. Plus i coccasionally fill in for a
colleague and teach children or teenagers, but those are the exceptions.


Cheers, Halima 

-----Mensaje original-----
De: Diarmuid Fogarty [mailto:fogarty.olmos@t...] 
Enviado el: miércoles, 07 de mayo de 2003 22:35
Para: dogme@yahoogroups.com
Asunto: [dogme] A Suggestion


Hello List
Here's an idea. Dogme has so far been available to those people who
either have access to the internet or can afford to go to conferences.
But no longer! For a while I have thought that it would be a good idea
to put dogme into a more permanent, more accessible form. How would
people feel about a book that aimed to capture the spirit of dogme?

The idea would be as follows: dogme is being created by dogmetics
everywhere. It is the child of each and every one of us, so rather than
have one person write the book, the idea would be to collect a number of
papers that aim to capture the spirit and the practice of dogme. I'm
happy to be the compiler and editor if people are up for it. I'm also
willing to go around publishers with a manuscript. But I really think
that the elusive nature of true dogme means that it can't be left to an
individual. It's a group thing and only the diversity of the group can
do it justice.

There are a lot of great ideas being created by the dogmetics. Even
more people have contributed in the past and made dogme what it is
today. It would be great if we could get their contributions for the
project. Possible paper topics could include: dogme for different age
groups, dogme for exam classes, dogme and technology, newcomers to
dogme, history of dogme, dogme in different cultures, dogme's
foundations, personal accounts of dogme in practice, and any other
ideas.

What do people think? Is it time to capture dogme on paper? I'm
surprised
that nothing has happened yet. It's a book I'd buy! Who wants to play?



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 3344
	From: dnewson2001
	Date: Do Mai 08, 2003 7:28 

	Subject: Re: More on experience: clarification


	The BBC has just broadcast the following fact - 20% of the children in 
the UK are being brought up in one-parent families, not because of the 
single parent's decision, but because of increasing divorce rates.

An example, surely, of the sort of fact that might well affect 
behaviour in the classrooms of teachers like Zosia but about which 
they could do nothing and for which they are most certainly not 
reponsible.

Dennis



	


	Group: dogme
	Message: 3345
	From: Guzide EGILMEZ
	Date: Do Mai 08, 2003 1:29 

	Subject: Re: count me in


	>
>
>
>
> Scott,
>
> Yes. Count me in too.
>

> Güz
>
>
> &gt; Incidentally, Leni Damm is, and has been, one of the most
> &gt; influential voices in the learner autonomy movement, going back to
> &gt; the eighties and earlier (David French, please come in). Her &gt;
> presence at the dogme session was significant and affirming, and, &gt;
> characteristically, memorable. We talked afterwards, and hatched &gt;
> the idea of a possible joint pre-conference session for next year -
> &gt; dogme meets learner automony, or some such. Any takers?
> &gt;
> &gt; Scott
>
>
>
>
>
>
>
>
>
>
> Yahoo! Groups Sponsor
>
>
>
>
>
>
>
>
>
>
>
>
> To Post a message, send it to:&nbsp;&nbsp; dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.



	


	Group: dogme
	Message: 3346
	From: Guzide EGILMEZ
	Date: Do Mai 08, 2003 2:04 

	Subject: Re: A Suggestion


	Diarmuid,

What fun it would be:)))
I'm in too

Güz



	


	Group: dogme
	Message: 3347
	From: sthornbury@w...
	Date: Do Mai 08, 2003 5:05 

	Subject: testing


	Dennis's mention of the BBC reminded me that I had saved the 
following from the BBC website the other day, and since the 
subejct of testing resurfaced recently, I'll cut and paste, for what it's 
worth:

(19th April) Too much testing of pupils is preventing school staff 
from looking after children's welfare properly, the president of 
Britain's largest teachers' union has warned. Lesley Auger told the 
National Union of Teachers (NUT) conference in Harrogate, North 
Yorkshire, that exams at age seven, 11 and 14 were "stifling" 
creative development and forcing schools into competition with one 
another. The union is due to vote on whether to call for the abolition 
of compulsory tests - in English, maths and science - on Sunday. 
Ms Auger told delegates: "A friend of mine, a teacher of five year 
olds, was met by a tearful child one morning. The child's 
grandfather had died the previous day. "The child was inconsolable 
and the rest of the class wanted to know what was happening. It 
was soon clear that many of them had a similar story to tell. "My 
friend looked at the targets for the first lesson lying on her desk: 
should she abandon the lesson and discuss this important event 
with the children? "She did, but she was later mortified that she 
had even contemplated continuing with the lesson." 

(3rd May) 

A leading head teacher has said education in England could benefit 
by following the Welsh example of ending the testing of younger 
children and scrapping school league tables. Cardiff head Gareth 
Matthewson spoke out following his installation as this year's 
president of the National Association of Head Teachers (NAHT). Mr 
Matthewson, head of Whitchurch High School, said the 
government's "obsession with the three Ts" - testing, targets and 
tables - was damaging children's education. Teaching was about 
"switching on that bright light inside a child's mind", helping them 
to think creatively, to acquire the skills for living and to develop a 
love of learning and discovery. "Unfortunately, the testing, targets 
and tables regime pulls us in exactly the opposite direction." 
Achievements were numbers on a page, a position in a league 
table. In his own country, the Welsh Assembly Government had 
abolished all performance tables - after which Welsh schools had 
produced their best set of examination results. There were no 
imposed targets. The tests taken by seven year olds had also been 
abolished. The head of the Welsh inspection service, Estyn - 
Susan Lewis - had said in her annual report: "Getting rid of tests for 
pupils at seven means teachers do not need to prepare them for 
tests in English and mathematics and can spend more time 
teaching the programmes of study for all subjects". Mr Matthewson 
said: "The implications are clear: abolish external tests or reduce 
their status, and standards across the board will rise." At its 
Easter conference the biggest teachers' union, the NUT, voted to 
ballot its members on boycotting the national curriculum "Sats" 
tests next year - this year's are just beginning. But the Education 
Secretary, Charles Clarke, said the tests were "here to stay". And 
the Department for Education and Skills rejected Mr Matthewson's 
criticisms. A spokesperson said: "Regular testing is central to 
raising standards and helping every child reach their potential. 
"There will be no going back to the days when there was no regular 
information about pupils' progress. "We certainly welcome 
discussion with the NAHT and the rest of the profession about the 
content of tests but the testing itself is here to stay." 


Scott says: perhaps we should all move to Wales?



	


	Group: dogme
	Message: 3348
	From: Robert M. Haines
	Date: Do Mai 08, 2003 5:11 

	Subject: Pop music


	dk touched indirectly on a point that relates well to language McNuggets and dogme when he talked about Baudrillard. In the hypertext I listed for people interested in reading more about simulation and simulacra was a mention of Herbert Marcuse and his notion of one-dimensionality. According to the writer of the on-line article, a world of hyperreality leaves one-dimensional models to replace 'reality' when, for example, gangsta rap is broadcast on MTV, out of it's historical and social context. White kids in suburbia then see the videos with no real understanding of the situation from which this music came, thus the images on the screen are like all other images they see everyday. Reality is replaced with hyperreality. Opposites unite to the point of no distinction. The author states: 'Pop music is reified.' (from: http://www.uta.edu/english/hawk/semiotics/baud.htm)

So, in the world of language McNuggets, don't we have language being reified? 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3349
	From: Sue Murray
	Date: Do Mai 08, 2003 11:32 

	Subject: Quintessental dogme


	There's always so much in Zosia's wonderfully rich postings; my limited time limits me to a paltry crumb of a comment:

>, like
>stulting children's art ability by always insisting they colour ready
>patterns instead of smearing paints freely on the sheet...

narrowing the field to English, you give kids a printed/copied 'worksheet' and yes, they enjoy colouring it, or following the colour/number or whatever instructions, whether printed or spoken; this can make lots of teachers think, great, they're absorbed, they're enjoying, and/or they're learning colours and numbers or listening or the vocab bits related to the picture/patterns whatever; BUT, so many teachers stop there: that is the end of the journey - a 'successful' teaching aid and a way of keeping the kids happy.

BUT - again - so many kids get *more* absorbed, enjoy more, and, I passionately feel/find/believe (but certainly don't think I can prove!), learn more when they create their own 'worksheet' from scratch; and they are not being told how to view the world, but being encouraged to share and explore their view of the world - with any guidance and encouragement as needed; and then, instead of having one 'product' which individuals have either done 'right' or 'wrong', or simply varied the colour (or whatever) in - a pretty 'full stop' thing really (let's move on to the next worksheet or whatever ...) - there are as many different 'products' as individuals - to share, learn from, comment on, develop discourse and ideas from, enjoy, admire, consider, and so on and who knows what from ....(imagination is often kinda contagious, I find; but by imagination, I don't mean total fantasy - imagination is experimenting/playing with what we know and taking it new places.....)

and, as with kids paintings and drawings and patterns - perceptions - etc, the same with the language and ideas and opinions and experience, beliefs and individual aptitudes etc of any age or level; starting points for journeys which develop out of shared individual realities, not itineraries which are thrust upon unprepared travellers.

(Blank slates - no, never; but blank sheets - if there are sheets, or at least metaphorical ones, let the learners fill them; at least most of the time!)
?!

if any of that makes sense
Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3350
	From: Sue Murray
	Date: Do Mai 08, 2003 11:32 

	Subject: Re: Tests


	> The problem with tests (and exams) is that 99% of the time they test what
> people don't know NOT what they do!
>
> Dr Evil

Not only!
- when they do test/aim to test what people can do/know, they forbid them
the adequate time to do it in;
- they try to 'double/treble' the test by forcing focus on perverse things
like
'distractors' or dodgy rephrasings or abstruse interpretations no one in
their right mind would come up with, usually called multiple choices or
gap fills, and designed to put even the knowing-est off course .....

(sorry, we've had all this before; just need to let off steam every so
often)

Sue



	


	Group: dogme
	Message: 3351
	From: Sue Murray
	Date: Do Mai 08, 2003 11:34 

	Subject: speech samples


	Fiona expresses puzzlement:
>Even at PET level, UCLES does not allow for much free conversation; it's an interview with "task >completion" as one of the grade categories. By WHY? 

it's called 'standardization' ...... free conversation? how can you standardize that! 

(btw, the 4 PET grading categories are: 'grammar vocabulary' (which 'covers' accuracy); 'discourse management' (which includes grammar range); 'pronunciation'; and 'interactive communication'; put that in a hat and try to wear it ......task completion as such is no longer a category - and in fact, you don't necessarily have to 'complete' any more, 'work towards completion' is enough ........)

anyway, I think Fiona is fully justified in feeling puzzled; teaching and learning and using English is one thing; learning and doing exams can often be almost EPP (English for Perverted Purposes).

And I continue to prefer the 'hats' Fiona refers to, because at least they give students a chance to (a) make the test fit in with a process of learning by both choosing and preparing a topic, and (b) I've found that far more students do themselves more justice in test conditions this way, rather than being thrown, and having to perform, on a very strict time scale, a possibly unliked or momentarily stumping or totally uninspiring 'task' or topic or photograph etc ..... there's certainly a hat or two in there somewhere even with so-called standardization .......

a conversation with a sympathetic, responsive interlocutor, as with Fiona's Spanish exam, seems to be the best 'test', but it seems it's not adequately standardizable for delivery and grading purposes .....

students themselves go through what they have to go through as best they can in order to get the piece of paper, when that's something they want/need; but a lot of them say what they would really like is periodical 'tests' in live situational encounters with other English speakers, usually (they say) including mother tongue; they'd like to 'test' themselves on how they cope, as well as know how they come over, how they seem, how they were understood; and also they'd like to see how well they follow, understand and cope with what's said ('listening' ever being part of conversation, not a separate issue ....); I'm talking about EFL not ESL students, of course, who quite often have little direct contact with live English outside of class, so can hunger for a 'realistic' measure of their progress. Speaking tests are pretty Mickey Mouse, and students realize that; a bit of paper, but not the true satisfaction of actually communicating doing something real and exciting with your language skills outside the usual learning environment.......

So, tests is tests and real life English and ongoing personal satisfaction with it is something else. And never the twain shall meet (?) 

Sue








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3352
	From: jmaguire@p...
	Date: Fr Mai 09, 2003 1:23 

	Subject: Re: In Defense of Public Education


	Assumpte: Re: [dogme] In Defense of Public Education
Data: Thu, 8 May 2003 00:41:36 +0200
De: "zosia grudzinska" <zosia_g@w...>
Respon a: dogme@yahoogroups.com
A: <dogme@yahoogroups.com>

Tom wrote:
> Learning about self through the foreign language seems to me 
to
> be a feasible aim."

Zosia wrote:

"It worked for me. It might not be an option for others, who 
prefer not to self-reflect, but the freedom of defining the 
sense and content of learning is part of the autonomy."

Tom writes: "I think the trick - and problem - is to allow 
enough scope for students to self-define and find out about 
themselves. This depends on the tasks.
In my experience, in the big adolescent class setting, defining 
the open task falls to the teacher. This is one limitation I 
perceive to the absolute dogme approach of having no set 
teacher agenda."

Regards,

Tom



	


	Group: dogme
	Message: 3353
	From: David Hill
	Date: Fr Mai 09, 2003 12:24 

	Subject: Re: A Suggestion


	Diarmiud: I suggested this to Scott recently ( I'm sure many people 
have ) and, ( surprise surprise!!!) he reckoned that most publishers 
might be less than keen, given the anti-coursebook element of dogme. 
It'd be shooting themselves in the foot really.

Sorry for the pessimism. Count me in for an article on the relevance 
of dogme to EIL. Let me know when you'd like it by. And good luck 
with publishers.

Fiona: Thanks for the compliment. Yes, let's look at the roundtable 
thang. ( Or...you write it and I'll say "OK", of course!)

Dennis: See you soon I hope.

All: Sorry for being such a lurker - too much work, and home PC 
requisitioned for my wife's shop!



	


	Group: dogme
	Message: 3354
	From: Adrian Tennant
	Date: Fr Mai 09, 2003 12:33 

	Subject: Re: Re: A Suggestion


	Hi David,

Good to hear from you.

You pointed out to Diarmuid:


> Diarmiud: I suggested this to Scott recently ( I'm sure many people have )
and, ( surprise surprise!!!) he reckoned that most publishers might be less
than keen, given the anti-coursebook element of dogme. It'd be shooting
themselves in the foot really.

I still think that Dome isn't anti-coursebook or anti-materials.
Dogme is about becoming less reliant on props and more reliant on the
learners. Less reliant on reaching for a photocopiable resource page and
more reliant on thinking about what the learners have to offer.

As a writer (of coursebooks and photocopiable materials) I don't see Dogme
as being 'against' what I do. I think it's about making teachers THINK
rather than GRAB!

As Dennis said at IATEFL. It's about being prepared not preparing.

Dr Evil



	


	Group: dogme
	Message: 3355
	From: Luke Meddings
	Date: Fr Mai 09, 2003 12:38 

	Subject: Re: Re: A Suggestion


	it's about making teachers THINK rather than GRAB!



	


	Group: dogme
	Message: 3356
	From: Luke Meddings
	Date: Fr Mai 09, 2003 12:44 

	Subject: Re: Re: smash and grab - acknowledgment


	'it's about making teachers THINK rather than GRAB!'

- sorry, I just pulled this from the bottom of Adrian's posting
unacknowledged in an access of enthusiasm - nice one, Dr E

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------



	


	Group: dogme
	Message: 3357
	From: zosia grudzinska
	Date: Fr Mai 09, 2003 7:19 

	Subject: Re: Quintessental dogme


	Sue,
It certainly makes sense. Moreover, if you call that "a paltry crumb of a
comment" please spare me the full impact of your abilities!
Seriously, though, just one crumbly bit. When you say that you could not
prove it... well, not by "scientific" standards where everything has to be
tangible and laid out categorized and duly sampled. But I recall ancient
philosophers and their great debate about a priori and a posteriori ways of
perceiving and experiencing the world and - I was always in favour of the a
posteriori as an argument in any attempt at reasoning out the whats and
whys. So, to cut it short, if we personally felt the impact of strict
instructionism on our free-wheeling spirit, isn't that liek saying we can
prove it?
Perhaps not to the educational authorities. But when will they start asking
the objects, that is children? And it should be children the younger the
better, since we learn very quickly and the education of forgetting what it
used to be to learn the world in our own way seems to have been raised to
very high standard indeed. So it's no miracle that dull inspectors and
ministers and their advisers can never get it right since what they are
listening to is the voice of the superimposed ghost of passivity.

I might not be making myself clear... but incidentally, the echoes resound
in the postings about examining "speaking skills". How can we standardize
and grade free speech, indeed?

Long live blank sheets!

Zosia



	


	Group: dogme
	Message: 3358
	From: prawdziwyanglik
	Date: Fr Mai 09, 2003 10:50 

	Subject: paint factory update


	I wanted to mention something on this forum. My most dogme group so 
far has been a small group that I teach at the local paint factory. 
I've been teaching the same group ever since the dogme forum has 
been in existence. There are still 3 members who have been in the 
group from its inception.

One of them, the weakest, was a complete beginner when we started. I 
would say he's someone without a particular flair for languages. 
Things don't seem to stick with him, whether it's lexis or irregular 
endings of the most frequently used verbs. 

He has participated from the beginning, but always the one who 
understands least, not necessarily a position I would like to be in 
in a group. In recent months when I have written homework for the 
class (we all try and write pieces) I have re-edited a special one 
for him, slightly simplified. He has joked about this, and how he is 
the special needs member of the group. (We joke a lot in this class, 
the atmosphere is pretty relaxed).

Over about the last year I have wondered from time to time whether 
it is really in his interests to stay in the group, and have also 
questioned whether the dogme style works for him.

Dogme style? What does that mean here? I mean his exposure to 
(particularly) spoken English in a communicatively driven 
environment. The conversation and communication comes a clear first. 
We talk about our lives, and what we get up to. We know quite a bit 
about each other, we refer to things that have gone before, often 
sources of humour. He has been exposed to a lot of spoken English, a 
hell of a lot. But I was wondering if it was really comprehensible 
input or not.

At the end of last semester I had to grade the students on their 
progress. I marked this student down (for the first time). This had 
a direct economic consequence for him: he had to start paying part 
of the course fee. I told him I would be doing it and he accepted 
this, saying that maybe it was the motivation he needed.

Well, this week there has been a revelation. I wanted to liken it 
(in the class) to seeing a toddler taking its first steps. That was 
absolutely the image I had in front of me. I didn't say it as I 
didn't want him to take it as an insult. We met twice this week and 
the second meeting was like the first. A transformation. The guy was 
talking to us, holding forth. The grasp of the grammar was maybe not 
a great leap on for him, still typical errors (using go exclusively –
went doesn't exist) but there was an integrity to his talk. It was 
coming together. He was more confident, and the words were coming 
when he needed them. At other moments in the lessons he was the one 
to provide the missing word.

As the teacher I felt great satisfaction and was really pleased for 
him. 

And you know what; the teacher has almost nothing to do with it – at 
least as someone who taught something. It struck me as entirely the 
same process as a child picks up its first language. I kept the 
lessons going, I organise things, I manage the interactions, and 
some other things. But the real stuff went on by itself.

I'm learning Czech at the moment, on and off. When I have the chance 
to talk to a Czech colleague (thank you), I take advantage of it. I 
listen, forget what something meant. Have another conversation, 
forget the word but sense the trace of it. That word comes easier, 
new ones come in. Repetition helps to drive it into the longer term 
memory.

The part of the talk I understood best was a joke about a football 
match. I understood everything there. I knew the joke in English and 
I knew the context (pitch, referee, shirts etc.).

In the early stages of this list I got annoyed by one particular big 
name in EFL teacher training well known for a standard methodology 
handbook for beginner teachers. She was saying that maybe 
the `naturalistic' approach of allowing prolonged exposure to 
comprehensible input was OK in an environment in which the learner 
is in the country where the target language is spoken, but could 
never occur in a classroom when the teacher is limited to, say, two 
meetings a week of 45 minutes. i.e. it was a luxury school teachers 
couldn't afford. 

It struck me at a gut level as bullshit, but there was also a 
certain arrogance. "We know better and can teach it into them, doing 
nature's job better than it can do it itself. "

(Is this worse than accusations of Luddism, I'm going back to the 
noble savage?).

When you hear Leni Dam talking about how her students learn to speak 
(or look at the transcripts of the conversations) you see how they 
pick up English by talking for a couple of minutes a lesson in 
pairs – free-speaking – and by engaging in the discussions with the 
teacher about what has been done and what is going to be done in 
lessons.

Going back to my student from the paint factory.

Motivation?

Has it all fallen into place or did the incident with the grading 
and the "fine" give him the motivation to make some change?


David F.



	


	Group: dogme
	Message: 3359
	From: Kevin Laurence Landry
	Date: So Mai 11, 2003 1:39 

	Subject: Blank Sheets


	I gave a presentation yesterday for the Jeolla KOTESOL Chapter 
meeting http://www.kotesol.org/cholla/ on using Blank Sheets and left 
the dogme group address for any who were interested in creativity.

Abstract:

I am often happy to just sit and listen to a presenter's speech but 
when they ask me as an audience member to talk to the person beside 
me I often feel hesitant. Once we start talking though I realise it 
is a good use of time and even better than merely hearing what the 
featured speaker has to say. By formulating our own ideas as audience 
members and sharing them we can find out more about a certain topic.

In this presentation, I hope to turn the tables and have the audience 
of teachers act as students and take part in activities I usually use 
when I am teaching freshmen and get to know some of our peers.

The activities will include mostly creative input and commentary on 
what the participants think of doing it. Some examples are: 

White paper activity#1 

Make 5 yes/no questions with your team concerning a. food,
b. movies, c. sports, d. travel, or e. English. Each team is assigned 
a different theme and after the questions are written, each member of 
the team needs a copy. Then step 2 is to stand up, mix with teams and 
ask the questions to others.

WPA#2

One a blank piece of paper, draw and explain a new product (science 
fiction, impossible product) (time machine or the like) and present 
it as a proposal for a Research and development firm.

WPA#3

Create a "how to" poster with a team and present what you have come 
up with. Interesting topics include: how to learn English, be a 
princess, have a white hand, find a girlfriend, become rich, drink 
soju, etc.

These are some of the activities I do with my classes, sometimes 
after we have looked at a dialogue on a similiar theme in the book.

BIO:

Kevin L. Landry, was born on an island in the Pacific but grew up in 
Nova Scotia. He is finishing an MA in Linguistics (TESOL) through the 
University of Surrey. He graduated from Saint Mary's University in 
Halifax, Nova Scotia with a BA in History and has a Certficate in 
TES/FL. He is currently a visiting professor at the Catholic 
University of Korea, Song Sim campus, Bucheon City. He is the KOTESOL 
National Secretary and Facilitator of the Teacher Education & 
Development Special Interest Group.

Kevin Laurence Landry

Visiting Professor
Institute of Foreign Language Education
The Catholic University of Korea
http://songsim.cuk.ac.kr/~ifle/

KOTESOL National Secretary
Teacher Education & Development SIG Facilitator
http://www.kotesol.org


	


	Group: dogme
	Message: 3360
	From: Robert M. Haines
	Date: So Mai 11, 2003 2:35 

	Subject: Process


	David F. wrote: "At the end of last semester I had to grade the students on their progress. I marked this student down (for the first time). This had a direct economic consequence for him: he had to start paying part of the course fee. I told him I would be doing it and he accepted this, saying that maybe it was the motivation he needed."

Does 'doing it' mean teaching the class or paying for the course? If it is the latter, perhaps the relationship between you two brought about some sort of motivation.

Either way, I think it's important to look not only at whatever event might have changed things, but also to view the process as a whole, from the first moment you met this person up till now. Then the question arises: What if I had graded and he had been forced to pay from the outset? My answer: It had to happen as it did; process over product. That's why testing (again) is really not an adequate measure of language competence, it forces a product, i.e. a pressurized performance, then looks at this as if it were a true reflection of the process --- Not!

Well done and thanks for sharing an interesting account of your teaching/learning.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3361
	From: lifang67
	Date: So Mai 11, 2003 7:34 

	Subject: Nothing is Non-negotiable


	I've been reading Mike McCarthy and Ron Carter's book "Language As 
Discourse" (Longman 1994). Oh, there's a lot of good stuff in here. 

F'rinstance:

a) A sustained critique of the "communicative approach" for a purely 
TRANSACTIONAL, information processing, getting-things-done way of 
looking at human relations instead of the interactional way. 

b)A stern condemnation of the view that holds that discourse is a 
kind of "super-grammar" of paragraphs, something to add on after the 
lower levels have been mastered.

A propos article a). I remember that my late grandfather once scowled 
at me playing in the forest instead of gathering wood and remarked 
that he liked his grandchildren to be useful. The ideal 
communicativist teacher, at least the notional/functional variety and 
the ESP variety, likes the students to make themselves useful.

So the ideal "communicative" student is an efficient manipulator of 
people and a speedy operator--and must have the personal life of a 
time-and-motion man. Small wonder that some of our "information 
processing" classroom activities have the frenetic pace of a food 
processing factory. ("Did you finish all the questions yet? No? Well, 
five more minutes, people!")

But alas, here on page 163 of McCarthy and Carter, a lapse of faith 
and a loss of nerve in article b). First of all, we are told 
that "Control of such forms (as the contrast between count and non-
count nouns in English) is important for accurate use of the 
language. Such aspects of form can be usefully foregrounded by 
comparisons between the target language and the learner's language 
and/or interlanguage."

Well, not really. I remember the pathetic efforts of "Family Album 
USA" (a joint production of MacMillan and the American department of 
propaganda) to foreground precisely this point. They had a little 
ditty that went: "Broccoli! Broccoli! Ya can't count it. So, 'how 
much broccoli?' Cabbage! Cabbage!..." 

Never mind the tautology. The comparison we want is not between the 
the target language and the learner's language, or the TL and the 
interlanguage at all. It's between the language of the farmer or the 
grocer, who is counting up many broccolis and cabbages for buying and 
selling, and the language of the diner who is cutting the stuff up to 
stow it away as so much belly timber.

Further down the page, the lapse of faith and relapse into formalism 
is compounded.

"There is always a certain arbitrariness both to forms of language 
and in the relations between form and meaning. Lexical collocations 
are a good example of this. Thus, in English, you can have a 'strong 
argument/a powerful argument' and a 'powerful car' but not '*a strong 
car'. You can have 'dry ground/wet ground' and 'dry bread or toast', 
but the opposite is not '*wet bread or toast.'

Why the devil not? Surely I can say things like:

"Michael Schumacher and Ferrari have a very strong car this year."

OR

"In all of Consumer Reports' crash simlulation tests, the Rover 
showed itself to be a strong car, even without a roll bar."

And if I leave my picnic breakfast out on the wet ground, who is to 
tell me that the result will not be wet bread or toast?

The arbitrarirness here is neither in the forms nor the in the 
relations of form to meaning, but in the sudden loss of nerve of the 
authors and the inexplicable lack of faith in article b) and article 
a) referred to above.

The arbitrariness of these collocations is an artefact of the lack of 
a context in which the precise content of the dispreferred 
alternatives can be negotiated. Since there is no context given 
for '*wet toast' or '*strong car', the mind gropes for one, and the 
usual context for cars and toast suggests "powerful" and "soggy" 
rather than "strong" or "wet". In the same way the default condition 
of broccoli and cabbage is uncountable cooked stuff rather than 
countable plants. 

But this arbitrariness disappears as soon as we stop thinking of 
human interaction as limited to stereotyped transactions. Nothing, 
after all, in human relations can ever really be said to be non-
negotiable.

dk1



	


	Group: dogme
	Message: 3362
	From: sthornbury@w...
	Date: So Mai 11, 2003 8:56 

	Subject: Re: Blank Sheets


	Another white paper activity: I show the class a blank piece of 
paper and tell them it is a photo (admittedly rather overexposed!) of 
me on my last holiday (or the last wedding I went to, or last Xmas 
dinner etc). I briefly "point out" features of the "photo" - "you can 
see me on the beach there with a friend", just to situate it a bit. 
Then I invite them to ask me questions: they usually get into the 
spirit very quickly, and ask things like "what beach is it?", "who's 
that large woman on the left" "What are you reading?" etc. And I 
answer, things like "the beach near Sant Pol", "Oh I don't know 
who she is, she just got in the photo; " or "I'm reading the London 
Reveiw of Books" - something plausible, on which they can base 
further questions. They then do the activity on each other. This can 
springboard into a more extended chat about the holiday, wedding, 
Xmas, in question.

The interesting thing (for me) about this activity is that I dreamt it, 
literally. I mean, it came to me in a dream. 

Scott



	


	Group: dogme
	Message: 3363
	From: Dennis Newson
	Date: So Mai 11, 2003 10:27 

	Subject: 20 Italian greengrocers


	I've just had my Sunday morning chat with my daughter who 
teaches EFL in Italy and she tells me she starts a new EU-
funded course on Monday with 20 greengrocers - 2 hours, twice a 
week for a month i.e. 16 hours. Apparently the greengrocers have 
been "volunteered".

"Crikey!" I thought. "How would you do that?"

I know this sounds like the beginning of an old-fashioned maths 
problem..."20 Italian greengrocers all remain open for the same 
number of hours. Three open one hour earlier than the average 
opening time and five close two hours later than the grocer who 
opens the earliest...."

Seriously: How would you go about this?

Dennis



	


	Group: dogme
	Message: 3364
	From: james trotta
	Date: So Mai 11, 2003 10:37 

	Subject: Re: Nothing is Non-negotiable and collocations


	DK's writing about collocations reminded me of a paper I wrote recently investigating the relationship between collocations and semantics. I use the following example in my paper: 'An advanced student of mine who had never had a boyfriend produced the following sentence while experimenting with a very difficult grammatical construction: "I can't be happy until I've made a boyfriend." To an American from New York like myself this grammatically correct sentence is an informal version of "I can't be happy until I've had sexual intercourse with a boyfriend," .... A desire for sexual intercourse is not the meaning or sense my student wanted to express. She wanted to say, "I can't be happy until I've had a boyfriend." ' I think that teaching collocations is important, though as DK rightly points out there must be a menaingful context involved. Does anyone have any ideas to share about teaching collocations?

lifang67 <kellogg@n...> wrote:"There is always a certain arbitrariness both to forms of language 
and in the relations between form and meaning. Lexical collocations 
are a good example of this. Thus, in English, you can have a 'strong 
argument/a powerful argument' and a 'powerful car' but not '*a strong 
car'. You can have 'dry ground/wet ground' and 'dry bread or toast', 
but the opposite is not '*wet bread or toast.'

Why the devil not? Surely I can say things like:

"Michael Schumacher and Ferrari have a very strong car this year."

OR

"In all of Consumer Reports' crash simlulation tests, the Rover 
showed itself to be a strong car, even without a roll bar."

And if I leave my picnic breakfast out on the wet ground, who is to 
tell me that the result will not be wet bread or toast?

---------------------------------
Do you Yahoo!?
The New Yahoo! Search - Faster. Easier. Bingo.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3365
	From: Dennis Newson
	Date: So Mai 11, 2003 11:46 

	Subject: Re: Nothing is Non-negotiable and collocations


	James asks:

"Does anyone have any ideas to share about teaching 
collocations?"

James' example: '"I can't be happy until I've made a boyfriend." 
reminds me of when I first became aware of the problem of 
teaching the limits of expressions - that's how I thought of it 
at the time, I think linguists referred to 'distribution'.

In 1961 I taught the expression: to look forward to and asked 
for examples. A young Ghanaian in Form 1 said:

" I am looking forward to my girlfriend."

You can't say that that doesn't mean anything. Everyone laughed 
because it was a rather colourful and memorable way of 
expressing what he meant.

I suppose my rather predictable, hobby-horse-riding post-dogme 
answer to James' question is that I wouldn't teach collocations.

Of dk1's post mentioning wet toast - another example of 
collocation or distribution - I thought: Yes. Interesting, but 
interesting under the heading "language" rather than under the 
heading: "teaching and learning" (There's nothing wrong with 
that, of course. How can language teachers not be interested in 
language?) And I feel James' post mentioning the making of 
boyfriends is interesting under the same 'language' heading.

It could well be that I am being simplistic and reductionist - 
and dk1 will surely tell me if I am - but although you can most 
certainly sensitize learners to collocational facts, I reckon as 
you do that they studying how a language is used, like 
linguists, rather than being involved in putting a language to 
use. dk1's deceased grandfather probably wouldn't have, but he 
could have described such activity as playing linguistics in the 
woods instead of doing something useful with the language.

Dennis



	


	Group: dogme
	Message: 3366
	From: Sue Murray
	Date: So Mai 11, 2003 12:01 

	Subject: Re: paint factory update


	I've occasionally seen similar-ish 'dramatic transformations' 
to the one David F refers to - most recently with a 
woman who spent nearly 3 years happily but rather quietly in a group 
(as part of a 'core' of five students, while others came and went), 
always saying she was the 'donkey', and thinking the others were so 
much better than she was; she loved listening to the others, but 
voluntarily limited her own contributions in whole class; in pair
or group work spoke more but often agonized too much over
'elusive' accuracy (again, this was totally voluntary!); suddenly, 
about a year ago, she started treating us all to much longer 
contributions, including wonderful and funny stories about her
own experiences, and passionate views on discussion issues. It
really seemed to happen like a dramatic case of 'punctuated
equilibrium' - she's still an attentive listener, and has continued 
to have no qualms about saying her piece. Certainly - like all of
us - she still makes errors, and occasionally gets 'stuck', but she 
doesn't let it stall the coherence and integrity of what she's saying
any more.

In this particular case, I can identify several possibly contributing
aspects (though of course can't account for the real 'how' and
'when' of it all): first, confidence - she sort of had to give up a
view of herself as the slower, less able member of the group in 
order to gain this; second, the group core being together over
time and the sense of closeness and security this developed, 
together with genuine encouragement and interest from
all of us; third, she needed her own time to feel 
comfortable with her own L2 processes, not only in relation to
how she perceived her colleagues' fluency, but also
in relation to how she perceives her L1 ability - even now, she
occasionally says, when we're all laughing our heads off at the 
funny and clever way she's portrayed something that's
happened to her, she says 'if I told this in Italian, 
I'd be able to make you laugh more!' And, in her particular
case, she was also someone who had to shift her focus
somewhat from 'getting it right' to 'getting it across' type of thing.

Probably quite a different situation to David's student in many
ways, but a similar 'coming out' process? and similar too
in it's sudden 'appearance'. 

And funnily enough, in the months preceeding the 'sudden' change
in spoken confidence and contribution, she had been regularly
contributing missing words/phrases for others - a sort 
of 'rehearsal' in a way??? but also 'proof' that she was 
interested and following what was said - like David, I had 
sometimes fretted over whether the class was really providing 
comprehensible input for her, and whether the situation was
the right one for her, though she always said she loved
English and loved the class; just didn't feel ready to 
fully participate in a certain aspect until ... she felt ready
to ..... 

And I certainly agree with what David says about, 'the teacher 
has almost nothing to do with it - at 
least as someone who taught something.' 

This also echoes back to the teaching/testing role (for example,
if learners and learning are graded by discrete item type tests,
what is being 'measured' is simply those discrete items; 
It makes grading easy and clear cut, but it doesn't tell
anything like the whole story...) And only the learner can
really know what they can understand and not and how they
understand it, what's going on 'inside', 
what's improving and getting more comfortable
beyond specific test parameters, what's motivating and
satisfying them.

David says:
>Going back to my student from the paint factory.

>Motivation?

>Has it all fallen into place or did the incident with the grading 
>and the "fine" give him the motivation to make some change?

we can never really know whether the 'transformation' would
have happened without the "fine"; but surely the
transformation was there waiting to happen, and perhaps
in this guy's case the "fine" was a sort of trigger ?????? The
learning was there, but the change in the situation threw a whole
new perspective on that learning??

Sue



	


	Group: dogme
	Message: 3367
	From: Margot Storer
	Date: So Mai 11, 2003 1:53 

	Subject: Re: Blank Sheets and a Debut Posting


	Hello all, 
Well, it's time for me to stop lurking and take the plunge. I've
only recently discovered dogme (by accident while researching 
a Masters assignment on sexism in EFL/ESL material, but more 
of that at another date!) and have been excitedly reading through 
almost all (!) past postings and coming to grips with the fact that 
there are other people on the planet who think the same way I do 
(more on 
that later too....)

Scott wrote about a photo activity he does:

> Another white paper activity: I show the class a blank piece of 
> paper and tell them it is a photo (admittedly rather 
overexposed!) of 
> me on my last holiday ....

I don't think we have the same dreams, but I do a similar activity 
where i draw a square on the board and elicit what it might be 
(window, present etc) then add several smaller squares inside 
and continue eliciting (newspaper, magazine) until they get to 
photo album. I then follow Scott's method of "describing" the 
photos aided by their questions. This can be hilarious. Learners 
can then draw their own photo album and share their friends, 
family, lovers, lives with their classmates. It's a fantastic vocb 
generator and the imagination involved in thinking about what 
the photos look like is so much more stimulating than seeing 
the real thing or looking at stick figure drawings! I actually did 
this the first time because i had forgotten to remind them to bring 
in real pics from home. It came from thinking fast on my feet and 
felt all the better for it. 

A thought: I've also had learners confess to me that in doing this 
activity they invented "fantasy" lovers and relatives to make them 
themselves more interesting, and because they could get away 
with it. I guess it's their choice if they don't want to bring their
own real life into the class room. Maybe some learners want to 
hide behind the artifical roles found in coursebooks and other 
materials. I know from my own second language learning 
experience that i found it much easier to pretend to be a different 
character talking about remote, imposed topics - it was that 
person struggling and sounding terrible, not me.

Well, I hope this isn't my first and last effort. I've got lots of 
questions on postings I've read from way back - is it okay to 
comment/ask questions about them to?
cheers
margot



	


	Group: dogme
	Message: 3368
	From: Guzide EGILMEZ
	Date: So Mai 11, 2003 2:26 

	Subject: my phd course


	Hi again,
I don't know whether my previous mail could be sent???? I have finished
reading the previous (selected) mails on 'Dogme' Now I'll be reading the
articles.
I teach English at the school of foreign languages in Ankara, Turkey. I've
been here for 8 years. I taught prep classes as well as 1st, 2nd, and 3rd
year university students. And I am a phd student at the department of ELT.
(My MA was on cross cultural studies) In a forthnights time, I had to
present a paper on 'technology? Yes or No' at my phd class but I've
decided to present something on Dogme and my experience with the group.
This is a brand new concept for most of my friends. So I wanted to
introduce the idea and admittedly I want to see their reactions (quite a
lot of them are course book /photocopy addicts..)
But I have a few questions and could be mentioned before but ...
1. How can we apply dogme in crowded classes? (about 35-45 ss)
2. in most of the dogme practice mails ss level are intermediate and if we
have really true beginners (they have no knowledge of english, they can't
even tell their names.) what type of activities we can do.
3. How will we overcome the school/instution barriers of
coursebooks/extra materials and exams...

thanks for bearing me.
Güz



	


	Group: dogme
	Message: 3369
	From: midill@a...
	Date: So Mai 11, 2003 1:46 

	Subject: Re: Nothing is Non-negotiable and collocations


	I believe that teaching the shades of meaning, idioms and abbreviations is a 
big part of our job. Years ago, an eighth grade male student of mine said he 
lived in a "condom". Before he went out into the halls of a middle school 
with this proclamation, I explained that the short form of condominium used 
here was "condo". I also gave him a dictionary to look up "condom". A shy 
boy, he left my class with a red face. But just imagine what would have 
happened to him if he had told other eighth grade boys that he lived in a 
condom!

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3370
	From: FrenchMan
	Date: So Mai 11, 2003 4:16 

	Subject: Re: Re: Blank Sheets and a Debut Posting


	> Well, I hope this isn't my first and last effort. I've got lots of
> questions on postings I've read from way back - is it okay to
> comment/ask questions about them to?
> cheers
> margot

Margot,

I don't want to be presumptuous, as I've only just rejoined this group, but
I would say that the subject matter of postings rolls around covering new
ground, reaching into hitherto uncharted waters, but often going over or
touching on things that have gone before.

Your are sure to open up new aspects with your comments and questions.

There's no guarantee that all your questions will be answered, though, I
guess.

David (French)



	


	Group: dogme
	Message: 3371
	From: Shaun Dowling
	Date: So Mai 11, 2003 7:32 

	Subject: Re: Nothing is Non-negotiable


	At last something I can get my teeth into collocations I´ve been sitting on the fence waiting to come in. Hope I can help

DK1
Of course you can say wet toast or strong car but when would you leave your picnic in the rain. very rarely. Just as it is very rare to say wet toast and incorrect of Ferrari to have a strong car (sounds too latin for me).
I always think that collocations is not what a native speaker would say and what hewouldn´t but what he would normally CHOOSE to say. It is not frequent for these too collocations to be used (although they can), so as a teacher I wouldn´t let my students use them. By saying these are possible to a learner might give negative feedback and the student starts using it a sound strange then blame the teacher for saying it is possible. As teachers we have to say NO sometimes

Dennis and James

I think collocations is one of the most important language areas we must look at in our classes and always concerntrate on these
Ideas for collocations

Teach students what are collocations

First Lexical Notebooks. Long-term organising strategies for learners are simple to organise and can bridge thegap between one semestre and another oh and also give the learner a way of noticing language outside of the classroom too. If anyone wants more info aon these let me know.

Activities

Anything that contains pairs

1. The memory came (see Scotts How to Teach grammar for an explanation). Great for revising what was covered in the prvious class

2. Authentic texts are rich in collocations and can be exploited in many ways.

3. Introducing/sensitising students to collocations with delexicalised verbs game (context: routine)
Put the words have get take go do on board

On pieces of paper write

the bed my English homework
a shower breakfast/dinner/
the dog for a walk a coffee
to work (can be go or get) a take away
a few beers the dishes
a smoke a nap
a break

get students to call out the collocation of the verb and phrase. Of course you can coose manyother collocations in this situation

get them to talk about their own routine

As delexicalised verbs are the most frequent verbs in the English language I believe we should concerntrate on these more in the classroom. By reformulating students language seing these can help.
These high frequency words have very little meaning and so are ignored in many course books (sorry to mention these in the Dogme site) 

I play a game almost every class with my learners. They have called it the verb dome
Students choose a letter .i.e "s" In teams they call out a infinitive verbs with "s" the team that can looses. This is really fun and you can fill you board with lots of words they know and it can work at any level
Then the next day you ask them to do the same but this time it must be followed by a noun, adjective phrase etc. It is more difficult but it really makes them work.
Try this it is really motivating when students see what they already know.

Hope this helps from my first "proper"contribution to the group
Shaun



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3372
	From: Fiona M
	Date: So Mai 11, 2003 8:38 

	Subject: black, white and grey bits


	Shaun sez:"so as a teacher I wouldn´t let my students use them. By saying these are possible to a learner might give negative feedback and the student starts using it a sound strange then blame the teacher for saying it is possible. As teachers we have to say NO sometimes"

Why reduce language down to yes and no? Or black and white? Why can't you just say "well, his toast got wet because it got left out in the rain" (wasn't it a cake, not toast?)"..but perhaps 'burnt toast' would be more frequent". Can't you use it as a springboard to discussion? Talk about what might happen to toast in our more mundane little lives? Can't we allow flexibility and creation in the language? Mr Spear Shaker talks about idioms, and how natives bend and play with them and then teach the fixed, UCLES FCE version. (or is that a whole different can of hermaphrodites?)

I rarely say "we don't do that" in class, though "well, it's not very frequent, xxx might be more like native-speak/more logical/more frequent" I don't think I have the right to curtail my students creativity especially when fluency, or communication are the goals in real life far beyond a degree of accuracy which even I don't have. "it's not wrong, but don't use it in an exam" is another thing you can say to students; They're not stupid, and most can cope with grey areas. Surely?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3373
	From: lifang67
	Date: Mo Mai 12, 2003 12:07 

	Subject: Re: Nothing is Non-negotiable and collocations


	Oi, you! Dennis!

Read Professor Shawn's recent posting and weep! THAT'S what is going 
to happen if we divide off "teaching and learning" from the 
specificity and uniqueness and conjunctural quality of "language 
content", Old Man. 

It's a pseudo-radicalism that leads straight back to one-size-fits-
all, teach the activity and ignore the specificity of the people in 
the room, lesson plans and (why not coursebooks) and non-negotiable 
statements like "I wouldn't let my students say it".

Part of the problem is architecture, you know. It's the wall of the 
classroom. Because we sit in classrooms walled off from the world, we 
imagine that words have meanings quite independent from worlds. 

But they don't. Meaning in use isn't statistical. It's quite specific 
and conjunctural(what van Lier likes to call "contingent") and that's 
why, even when we say "Oi, you!" we mean something new almost every 
time. So (as in my salutation) we need to negotiate a bit about what 
that last bit really means.

dk1

PS: I think Rob's right, "Oi you!" is not stricly speaking a spoken 
palindrome. But "Say yes!" is. Now, does that go under the heading 
of "language" or "teaching and learning"? When?

d



	


	Group: dogme
	Message: 3374
	From: Shaun Dowling
	Date: Mo Mai 12, 2003 1:15 

	Subject: Re: black, white and grey bits


	Hi Fiona and Dk1
I agree with you about the springboard to language. These two language pionts which Dk1 mentioned is exactly where we can exploit the learner knowledge and extend it with collocations (as that is the subject we were talking about) that would be more acceptable. Isn´t acceptability one criteira that as teachers we should consider.

I agree with you about students creativity and certainly would never treat my own learners as stupid. The No comment in my first message is something I am quite happy to discuss further as the I find the problem with collocations is that when looking at them with my learners this area can sometimes bring up far more questions than answers and as collocations can be unique, medium or weak we must decide where we can give our students limits (not in a creative sense) in order for them to be able to use language which is correct and acceptable.

"As for the one size fits all" please don´t think that this my piont of view. As a teacher I look for practical means to aid my students language awareness and there own personal performance. Collocations is an important area and opens up so many possibilities to learners.

Oh I´m not a professor just a overworked teacher. Don´t judge the e-mail address.

I agree with you Dk1 about the architecture. I have to constantly fight against the very things you mentioned as I work in a school who still like to package classes up and think that they are being more dynamic or giving learners what they want, which is quite different from actually listening to them. Course books and lesson plans are something that not only takes us away from concerntrating on our students needs but also helps us to hide and make our lives easy. I am not a McNugget teacher and never want to be and I am very glad that your reaction to my message has given me much more to think about.
I suppose (Dk1) you hated the activities
I´d really like to here anyone else on the NO issue. Is there anywhere where you would say no other than- Can I give my homework to you next class?
Shaun


----- Original Message ----- 
From: Fiona M 
To: dogme@yahoogroups.com 
Sent: Sunday, May 11, 2003 4:38 PM
Subject: [dogme] black, white and grey bits


Shaun sez:"so as a teacher I wouldn´t let my students use them. By saying these are possible to a learner might give negative feedback and the student starts using it a sound strange then blame the teacher for saying it is possible. As teachers we have to say NO sometimes"

Why reduce language down to yes and no? Or black and white? Why can't you just say "well, his toast got wet because it got left out in the rain" (wasn't it a cake, not toast?)"..but perhaps 'burnt toast' would be more frequent". Can't you use it as a springboard to discussion? Talk about what might happen to toast in our more mundane little lives? Can't we allow flexibility and creation in the language? Mr Spear Shaker talks about idioms, and how natives bend and play with them and then teach the fixed, UCLES FCE version. (or is that a whole different can of hermaphrodites?)

I rarely say "we don't do that" in class, though "well, it's not very frequent, xxx might be more like native-speak/more logical/more frequent" I don't think I have the right to curtail my students creativity especially when fluency, or communication are the goals in real life far beyond a degree of accuracy which even I don't have. "it's not wrong, but don't use it in an exam" is another thing you can say to students; They're not stupid, and most can cope with grey areas. Surely?


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3375
	From: Diarmuid Fogarty
	Date: Mo Mai 12, 2003 6:24 

	Subject: Re: black, white and grey bits


	First of all, Shaun, don't be put off by the reaction you're getting! The activities were fine and there will be a few teachers, I am sure, from this list who will be using them in their teaching before too long. I know I might try the "S" activity. It's rare that we get practical ideas in place of theory and I think everybody would agree that that's a welcome change...and one that I would like to see more of (I am a Creative desert).

I share your interest in collocations and am getting more and more convinced by the arguments of Lewis and the Gang as I read "Teaching Collocation". But I also winced at your "wouldn't let my students use it" comment. Blame the medium, perhaps, but it sounded a touch everything-that-dogme-isn't. As Fiona points out, that are many ways of discouraging students from language that will make them sound weird, and I am sure you know that! Your question has got me thinking about "No". My first thought is that I rarely use it unless I think that somebody is taking the piss. I tend to prefer things like, "Well, it's your choice. It's up to you. This is what I think, but you do what you want to." etc. Of course, I might be wrong. I'll listen out for "No"s this week. Of course, my liberalism also causes problems. Most of my students have had a comforting wall of authority built around them all their lives. Once it's no longer there, they react in very different ways, not all of them positive.

Diarmuid

PS Should I take it that some of our more prolific scribes (and, indeed, our founding fathers) aren't interested in donating a paper to the book idea? 
----- Original Message ----- 
From: Shaun Dowling 
To: dogme@yahoogroups.com 
Sent: Monday, May 12, 2003 1:15 AM
Subject: Re: [dogme] black, white and grey bits


Hi Fiona and Dk1
I agree with you about the springboard to language. These two language pionts which Dk1 mentioned is exactly where we can exploit the learner knowledge and extend it with collocations (as that is the subject we were talking about) that would be more acceptable. Isn´t acceptability one criteira that as teachers we should consider.

I agree with you about students creativity and certainly would never treat my own learners as stupid. The No comment in my first message is something I am quite happy to discuss further as the I find the problem with collocations is that when looking at them with my learners this area can sometimes bring up far more questions than answers and as collocations can be unique, medium or weak we must decide where we can give our students limits (not in a creative sense) in order for them to be able to use language which is correct and acceptable.

"As for the one size fits all" please don´t think that this my piont of view. As a teacher I look for practical means to aid my students language awareness and there own personal performance. Collocations is an important area and opens up so many possibilities to learners.

Oh I´m not a professor just a overworked teacher. Don´t judge the e-mail address.

I agree with you Dk1 about the architecture. I have to constantly fight against the very things you mentioned as I work in a school who still like to package classes up and think that they are being more dynamic or giving learners what they want, which is quite different from actually listening to them. Course books and lesson plans are something that not only takes us away from concerntrating on our students needs but also helps us to hide and make our lives easy. I am not a McNugget teacher and never want to be and I am very glad that your reaction to my message has given me much more to think about.
I suppose (Dk1) you hated the activities
I´d really like to here anyone else on the NO issue. Is there anywhere where you would say no other than- Can I give my homework to you next class?
Shaun


----- Original Message ----- 
From: Fiona M 
To: dogme@yahoogroups.com 
Sent: Sunday, May 11, 2003 4:38 PM
Subject: [dogme] black, white and grey bits


Shaun sez:"so as a teacher I wouldn´t let my students use them. By saying these are possible to a learner might give negative feedback and the student starts using it a sound strange then blame the teacher for saying it is possible. As teachers we have to say NO sometimes"

Why reduce language down to yes and no? Or black and white? Why can't you just say "well, his toast got wet because it got left out in the rain" (wasn't it a cake, not toast?)"..but perhaps 'burnt toast' would be more frequent". Can't you use it as a springboard to discussion? Talk about what might happen to toast in our more mundane little lives? Can't we allow flexibility and creation in the language? Mr Spear Shaker talks about idioms, and how natives bend and play with them and then teach the fixed, UCLES FCE version. (or is that a whole different can of hermaphrodites?)

I rarely say "we don't do that" in class, though "well, it's not very frequent, xxx might be more like native-speak/more logical/more frequent" I don't think I have the right to curtail my students creativity especially when fluency, or communication are the goals in real life far beyond a degree of accuracy which even I don't have. "it's not wrong, but don't use it in an exam" is another thing you can say to students; They're not stupid, and most can cope with grey areas. Surely?
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	Group: dogme
	Message: 3376
	From: Dennis Newson
	Date: Mo Mai 12, 2003 7:37 

	Subject: Re: Re: Nothing is Non-negotiable and collocations


	Oi, Young Kellog. Watch it!

Putting to one side the fun I have writing to this list - so as 
not to obscure the serious point I was trying to make....

I have no idea how foreign language learning takes place beyond 
being clear that it involves ensuring that learners hear as much 
of the target language as possible, are helped to practice 
attending to what they hear and given encouragement and support 
to speak it and, later, write it and read it.

I could well be wrong, but my concern is that many activities 
recommended of the type: "draw attention to these features of 
the language" will not lead to learning, where "learning" means 
something like " entered into the learner's permanent language 
repertoire."

When I write: "I could be wrong", I'm not just being coyly 
polite, I'm open to persuasion.

Dennis



	


	Group: dogme
	Message: 3377
	From: luke
	Date: Mo Mai 12, 2003 7:56 

	Subject: Re: black, white and grey bits


	Hi, all. On the question of collocation and creativity and how this relates to ns and nns uses of English / Englishes, I was curious to discover how attitudes towards ns / nns creativity differ. It all started when some of the nns informants in my corpus of nns conversation commented that when they tried to be creative or humorous with the language they were corrected, misunderstood or laughed at (in a gentle kind of way). Then I read something by Prabhu, who suggested that the power to break the code is a defining feature of ns fluency, but in the case of nns creative violation of the code is seen as 'deviation' and not as a contribution to the rich tapestry of modern Englishes. My own intution was indeed that my informants and Prabhu had a point and that what was sauce for the ns goose was not sauce for the nns gander. As variation and creativity seem to be an essential defining feature of all language and esp. important in the context of ELF and the diversity of international uses of English today, I thought this creative apartheid hypothesis worth investigating. 
A few weeks ago, I sent out 400 or so simple questionnaires to ns and nns and asked them to say whether a particular bit of collocation was 'acceptable' or not:
'I'm always very glad when I bump into a new expression'.
To half of my respondents, I said the utterance had been produced by a ns and to the other half I said the utterance had been produced by a nns. (It was actually a nns spoken utterance, produced by a highly proficient and creative user of English - but that's not the issue here). 
I was not interested in whether the sentence was correct or not - I assumed it was just fine and, like other contributors to this debate, I have a very liberal, context-driven attitude to notions of correctness, an attitude which foregrounds the right and power of the nns to appropriate English for their own purposes.
It was the attitudes I was interested in and how these might affect how we respond to our learners' creative slips or conscious uses of English and the kind of feedback we give them on what they might find out there in the big wide world of ELF/EIL, in which the ns is a small, but significant player.
I thought it was fair to those dogmetists who responded to my 'query' to let you have the results (and the real motives behind what seemed to be non-question about 'correct' uses of 'bump into')
Attached and below

Spear Shaker. 






nns response to bump into creativity



(236 responses)






ns response to bump into creativity



(170 responses)




native/non-native speakers' response to

'bump into a new expression'



(400 responses)
----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: Monday, May 12, 2003 8:24 AM
Subject: Re: [dogme] black, white and grey bits


First of all, Shaun, don't be put off by the reaction you're getting! The activities were fine and there will be a few teachers, I am sure, from this list who will be using them in their teaching before too long. I know I might try the "S" activity. It's rare that we get practical ideas in place of theory and I think everybody would agree that that's a welcome change...and one that I would like to see more of (I am a Creative desert).

I share your interest in collocations and am getting more and more convinced by the arguments of Lewis and the Gang as I read "Teaching Collocation". But I also winced at your "wouldn't let my students use it" comment. Blame the medium, perhaps, but it sounded a touch everything-that-dogme-isn't. As Fiona points out, that are many ways of discouraging students from language that will make them sound weird, and I am sure you know that! Your question has got me thinking about "No". My first thought is that I rarely use it unless I think that somebody is taking the piss. I tend to prefer things like, "Well, it's your choice. It's up to you. This is what I think, but you do what you want to." etc. Of course, I might be wrong. I'll listen out for "No"s this week. Of course, my liberalism also causes problems. Most of my students have had a comforting wall of authority built around them all their lives. Once it's no longer there, they react in very different ways, not all of them positive.

Diarmuid

PS Should I take it that some of our more prolific scribes (and, indeed, our founding fathers) aren't interested in donating a paper to the book idea? 
----- Original Message ----- 
From: Shaun Dowling 
To: dogme@yahoogroups.com 
Sent: Monday, May 12, 2003 1:15 AM
Subject: Re: [dogme] black, white and grey bits


Hi Fiona and Dk1
I agree with you about the springboard to language. These two language pionts which Dk1 mentioned is exactly where we can exploit the learner knowledge and extend it with collocations (as that is the subject we were talking about) that would be more acceptable. Isn´t acceptability one criteira that as teachers we should consider.

I agree with you about students creativity and certainly would never treat my own learners as stupid. The No comment in my first message is something I am quite happy to discuss further as the I find the problem with collocations is that when looking at them with my learners this area can sometimes bring up far more questions than answers and as collocations can be unique, medium or weak we must decide where we can give our students limits (not in a creative sense) in order for them to be able to use language which is correct and acceptable.

"As for the one size fits all" please don´t think that this my piont of view. As a teacher I look for practical means to aid my students language awareness and there own personal performance. Collocations is an important area and opens up so many possibilities to learners.

Oh I´m not a professor just a overworked teacher. Don´t judge the e-mail address.

I agree with you Dk1 about the architecture. I have to constantly fight against the very things you mentioned as I work in a school who still like to package classes up and think that they are being more dynamic or giving learners what they want, which is quite different from actually listening to them. Course books and lesson plans are something that not only takes us away from concerntrating on our students needs but also helps us to hide and make our lives easy. I am not a McNugget teacher and never want to be and I am very glad that your reaction to my message has given me much more to think about.
I suppose (Dk1) you hated the activities
I´d really like to here anyone else on the NO issue. Is there anywhere where you would say no other than- Can I give my homework to you next class?
Shaun


----- Original Message ----- 
From: Fiona M 
To: dogme@yahoogroups.com 
Sent: Sunday, May 11, 2003 4:38 PM
Subject: [dogme] black, white and grey bits


Shaun sez:"so as a teacher I wouldn´t let my students use them. By saying these are possible to a learner might give negative feedback and the student starts using it a sound strange then blame the teacher for saying it is possible. As teachers we have to say NO sometimes"

Why reduce language down to yes and no? Or black and white? Why can't you just say "well, his toast got wet because it got left out in the rain" (wasn't it a cake, not toast?)"..but perhaps 'burnt toast' would be more frequent". Can't you use it as a springboard to discussion? Talk about what might happen to toast in our more mundane little lives? Can't we allow flexibility and creation in the language? Mr Spear Shaker talks about idioms, and how natives bend and play with them and then teach the fixed, UCLES FCE version. (or is that a whole different can of hermaphrodites?)

I rarely say "we don't do that" in class, though "well, it's not very frequent, xxx might be more like native-speak/more logical/more frequent" I don't think I have the right to curtail my students creativity especially when fluency, or communication are the goals in real life far beyond a degree of accuracy which even I don't have. "it's not wrong, but don't use it in an exam" is another thing you can say to students; They're not stupid, and most can cope with grey areas. Surely?
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	Group: dogme
	Message: 3378
	From: james trotta
	Date: Mo Mai 12, 2003 8:52 

	Subject: Re: Nothing is Non-negotiable


	I'm sure some of us would be interested in lexical notebooks. What else can you tell us about them?

Shaun Dowling <sddowling@u...> wrote: Teach students what are collocations

First Lexical Notebooks. Long-term organising strategies for learners are simple to organise and can bridge thegap between one semestre and another oh and also give the learner a way of noticing language outside of the classroom too. If anyone wants more info aon these let me know.

---------------------------------
Do you Yahoo!?
The New Yahoo! Search - Faster. Easier. Bingo.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3379
	From: Shaun Dowling
	Date: Mo Mai 12, 2003 12:38 

	Subject: Re: Nothing is Non-negotiable


	Diarmuid and James

Thank you Diarmuid for your comments, yes probably the "would" may have upset some people. 
I will have to be a bit more careful about each word I use although I´m sure this message will get some similar response which are not unwelcome as they really made me think about my own teaching. Thank you Dk1 and Fiona
I agree with you about the "Teaching Collocations", it is a book which I could get to grips with that allows you to put into practise what is written and actually form your own conclusons.
I was also going back the The Lexical approach and found Lewis very much Dogme. Am I right? Here are just 2 stements tken from his section on Mindset
Well planned and well-exhausted lesson plans do not guarantee learning
An attitude of being open and curious about language is better than rigid sequencing, lesson planning and dogmatic rule statements
He talks about lessons should be "uncontrolled guidance"

Going back tothe NO discussion. It is not being dogmatic and inflexible to say no. At some piont there must be a limit to acceptability of students production. It doesn´t mean we should say NO all of the time. as the "wet toast" it is possible in that case. I find that "No" can help students to notice what is acceptable (even though it may be the teachers own view of acceptability). In a class where there is support and understanding by everybody in the class no wont´sound threatening, but can give guidelines and encouragement. It is how you use the no I feel can help. Of course you can´t just leave things like this the students will want to know why or have alternatives to their response. Reformulation then comes into play.
I will now go and read more on CLL.

You mentioned being liberal my worry is that although I may miss much of what learners use in the classroom, you can´t listen to 15 to 20 people at the same time, I just let it slip or even ignore it. I try to come back to it at the end of class or the following lesson but the moment has gone and the students can´t go back and remember exactly what they had said. I watch teachers and see them do this all of the time and students can start thinking that what they produce is correct and then find it strange when someone says it is not. They can feel betrayed. .

James
Whether I´m teaching one to one, a group 
dogme class or not (books, sorry!) I feel students should come away with some new language from the class and so they don´t just have conversation. Writing down what was covered is obvious, but just writing down lists of words alphabetically may not help. Who said "if you want to forget something put it in a list".
A lexical Notebook can be asmall A5 book for noting down collocations. Organised on the different context tht students come up in class. Should it be about food, work, sex whatever the theme of the class is students have a strategy for noticing collocations and being able to organise their learning outside of the class, aiding autonomy.
Each them can be organise around verb/noun, adjective/noun, adverb/adjective, collocations containing prepositions and fixed phrases. You can decide what word partnership fits your own learners. 
Word lists seem just receptive but the notebook canhelp learners produce too. If by looking at collocations in the Theme of food for example students will be better able to talk about this after reviewing their notes. Collocations seem far more pragmatic in this aspect.
How does this affect the learner long-term? Well in my school we seem to change teacher each semestre and book every two. There is no bridge between students learning as they seem conditioned to the Grammar McNugget effect. Learning bits of language each class and forgetting it, so when they have to talk about the same thing in the future they have no record or recollection of what they have previously seen. In courses learners regularly go over the same language again and again but to a higher degree especially in vocabulary.
Once some training has been given to the students on how to organise and look at collocations from my own experience students have gone into the new teacher being able to see new language that even a McNugget teacher (sorry everyone I like the macNugget word) would normally miss. They organise their collocations outside of the class and gradualy build up a bank of English that they can actually use.
This seems all well packaged and too neat and tidy but I haven´t had many complaints and have found that more open teachers who think teaching is only about grammar are using it themselves as their own English has started to decline.
George Wollard talks about them in Teaching Collocations. After a semestre I changed his recommendations. As he explained about having a section organised from A to Z as well as collocatons and my students just started making word lists in this area and ignored the more productive collocations.
I will stop here and hope this can help. I stress help as it is better for you to aply this based on your own teaching context and your learners own particular needs


Shaun




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3380
	From: Adrian Tennant
	Date: Mo Mai 12, 2003 4:22 

	Subject: Wet bread


	What's wrong with 'wet bread'?

After all, in my local supermarket there is a section called 'Wet fish' (I
thought this was a given!)

Dr E



	


	Group: dogme
	Message: 3381
	From: Robert M. Haines
	Date: Mo Mai 12, 2003 5:11 

	Subject: Google search


	Here's the third listing from a very informal corpus called the Google search:

OLIVICOLTORI TOSCANI ASSOCIATI
Olive oil in Tuscan cuisine. Wet bread with vegetables. Ingredients:
300 g stale bread 3 onions 3 tomatoes 1 cucumber Basil Vinegar ... 
www.olivicoltoritoscani.it/panzanellaing.htm - 5k - Cached - Similar pages 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3382
	From: midill@a...
	Date: Mo Mai 12, 2003 6:12 

	Subject: Verbiage


	Sometimes I fear excessive verbiage blunts the message to these posts. More words do not mean clearer communication.

Rosemary



	


	Group: dogme
	Message: 3383
	From: Robert M. Haines
	Date: Mo Mai 12, 2003 6:13 

	Subject: Just Say No


	Expression, the outward manifestation of mood, etc. in context of use. 

Why prune trees in the wild?

Too abstract? In the 1980s, Nancy Reagan, wife to the president, sought 'practical' measures to fight substance abuse in the United States by telling young people to Just Say 'No' when asked if they'd like to numb their pain, minds, etc. by inhaling or shooting up. The effects were virtually nil. 

Joe and Jane Language Learner aren't junkies, but they might wanna try something out that seems a little risky. Will saying No hinder them if they like the way it sounds? If it feels right, based on their L1? If it works with friends who understand them?

We teachers don't have nearly the power we might think in censoring English. We can discourage its use in the classroom though.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3384
	From: Robert M. Haines
	Date: Mo Mai 12, 2003 6:19 

	Subject: Re: Verbiage


	Don't like wordy messages that seem unclear?
----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Monday, May 12, 2003 10:12 AM
Subject: [dogme] Verbiage


> Sometimes I fear excessive verbiage blunts the message to these posts.
More words do not mean clearer communication.
>
> Rosemary
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3385
	From: midill@a...
	Date: Mo Mai 12, 2003 7:08 

	Subject: Re: Verbiage


	Correct. I don't.



	


	Group: dogme
	Message: 3386
	From: Robert M. Haines
	Date: Mo Mai 12, 2003 7:17 

	Subject: Re: Verbiage


	Skip 'em.
----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Monday, May 12, 2003 11:08 AM
Subject: Re: [dogme] Verbiage


> Correct. I don't.
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3387
	From: dogme@yahoogroups.com
	Date: Mo Mai 12, 2003 9:26 

	Subject: New file uploaded to dogme


	Hello,

This email message is a notification to let you know that
a file has been uploaded to the Files area of the dogme 
group.

File : /bump170ns.doc 
Uploaded by : scott_thornbury <sthornbury@w...> 
Description : Luke's idiomaticity data 1 

You can access this file at the URL

http://groups.yahoo.com/group/dogme/files/bump170ns.doc 

To learn more about file sharing for your group, please visit

http://help.yahoo.com/help/us/groups/files

Regards,

scott_thornbury <sthornbury@w...>



	


	Group: dogme
	Message: 3388
	From: scott_thornbury
	Date: Mo Mai 12, 2003 9:30 

	Subject: Luke''s data


	Luke (Spearshaker, not the other one) asked me to post his data on 
the idiomaticity survey (bumps...) in the File section of the dogme 
site (sign in and click and Files - you'll find three files 
labelled "Luke idiomatciity...."). You may have discovered that this 
data didn't copy into Luke's posting. Thanks Luke. S.



	


	Group: dogme
	Message: 3389
	From: kellogg
	Date: Di Mai 13, 2003 12:58 

	Subject: Book of the Dead


	In the eighth century, Padmasambhava travelled to Tibet to subdue the local demons and establish Buddhism. But his main legacy was the Tibetan Book of the Dead, which is a kind of hitch-hiker's guide to hell, in which the various traps in the underworld which lead to rebirth into this dump and more stretching out on the rack of this old world are clearly marked. With a copy of this in his or her rucksack, anyone can avoid reincarnation and achieve oblivion in a single deathtime (forty days, by Tibetan reckoning). 

I think it would not be amiss to have a Book of the Dead for dogme, which clearly marks out some of the great potholes which lead away from socially-mediated and back to materials-driven teaching. 

Tom (Posting 1961) once pointed out the circularity of many of the arguments on the list (new member joins oblivious of the Vedas, other members seek to "put him/her in her/his place", etc.) and even suggested measures to avoid it. 

But there are other cyclical pitfalls not posted in his "book of the dead". One is the very OPPOSITE tendency, that is, the tendency to assume, despite the obvious heterogeneity of the list, that we all can and should share a single set of clearly defined principles. 

Then there's commodity fetishism-asceticism (the focus on the material goods aspect), context-boundedness (the inability to recognize that there are many different teaching contexts on this list), and of course (my lightning rod) militant anti-intellectualism. 

I think these are particularly interesting because they reflect, although rather distantly, discourse patterns in the classroom. Let me give you a brief example. 

My students have to go out and teach in elementary school students soon, so they are learning how to chat their way into rather boring "teaching points for the day". There are a number of different strategies in their homework. 

One teaching point is: 

A: What's this? B: A picture, of course! 

A) The IDEALIST (the learner already knows everything) 

(Teacher holds up a picture.) 

T: What's this? 
S: A picture, of course. 

Here the teacher is really assuming that there is nothing at all to impart to the newcomer--they should already know it all. 

B: The REALIST (the learner is a blank slate) 

T: Listen and repeat: "What's this?" 
S: What? 
T: No. "What's this?" 

Here the teacher is really assuming that the student is bringing absolutely nothing but a blank slate to class. 

C) The ACTION PAINTER 

T OK--we'd better get to the lesson, huh? (stalks the blackboard and puts down vaguely suggestive curves, rather in the style of Jackson Pollack). 
S: ?? 
T: What's this? 
S: ??? 
T: Go ahead! Ask me! I'm a painter. I won't be hurt. "What's this?" 
S: What's this? 
T: A painting, of course. But what's THIS? (pointing to something vaguely iconic in the painting). 
S: Dog? 
T: Why not? And this...? Go ahead! Ask me! 
... 
T: Now, here's a sheet of blank paper. Remember the bad camera we had yesterday. Well, today it's not a bad camera. It's a canvas for ACTION PAINTING! 

(All right, I admit it. The last one is MINE, which I did last night under the influence of Scott's "Blank Sheets" and a half bottle of Majuang Red. I usually do the homework too, though I don't always present my homework in class.) 

Now, I would be very hard pressed to say that the third is dogmetic and the first two are not (Rob!). I don't think dogme can be reduced to a context-free set of techniques. 

But I think the third is dialectic and the first two are not. Power is devolved as quickly as is realistically possible to the learner. And the way this happens is through an activity in which meaning is negotiated, and roles are reversible. 

That seems to me to be a key component of discourse which is LACKING in most of the available classroom roles. And that's a very general problem, even more serious than the merely architectural one of dividing words from worlds by classroom walls. 

(Maybe that's what Dennis means when he complains that my point about confusing meaning with conventional collocation is too language-centred and not well enough grounded in the human relations of teaching-learning?) 

The non-reversiblity of roles is also a trap on this list, which both lurkers and "prolific posters" like me need to avoid. 

Sure, Diarmuid, I'll undertake to write something, if you'll undertake to find a publisher. It's a good idea, because the list is getting too big for very long contributions and I don't have enough time to write short ones. 

I think I'll call it "Power Trips and Power Traps: Dogme Book of the Dead". 


dk1

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3390
	From: Robert M. Haines
	Date: Di Mai 13, 2003 1:36 

	Subject: Dialectic


	dk writes (and writes...;-): "But I think the third is dialectic and the first two are not. Power is devolved as quickly as is realistically possible to the learner. And the way this happens is through an activity in which meaning is negotiated, and roles are reversible. 

That seems to me to be a key component of discourse which is LACKING in most of the available classroom roles. And that's a very general problem, even more serious than the merely architectural one of dividing words from worlds by classroom walls." 

I agree. There seems to be a synthesis here. 

But: "Now, I would be very hard pressed to say that the third is dogmetic and the first two are not (Rob!). I don't think dogme can be reduced to a context-free set of techniques."

Set of techniques? Well, maybe it actually can be reduced to them, depending on your definition of 'technique'. Context-free dogme? No, never.

P.S. If you'd stay away from poetry, dk, you wouldn't need so much time to create anti-intellectual blurbs.

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3391
	From: Fiona M
	Date: Di Mai 13, 2003 4:40 

	Subject: Re: dogme and the Book of the Dead


	Diarmuid,
dk's choice of subject title made me think of something. Don't you think one of the characteristics of dogme is its life? In the sense that it is living, developing, growing - I can't quite hit on the correct, non-poetic word, blast! - as David F said "I would say that the subject matter of postings rolls around covering new ground, reaching into hitherto uncharted waters, but often going over or touching on things that have gone before." (God bless plagiarism; thank you, David).

As dogme is a 'rolling, reaching, touching" thing, perhaps to gel it into a BOOK as such would be to package it up, put a nice little red bow on it, and sell it as a product. As a finished thing. Of course, you could do like those NLP chaps and bring out the MACH II version, 17 years later, but perhaps you could think of a way to keep it as a living entity? An open-ended book. Dunno. Compilation of articles every couple of years? A journal type format, rather than a book? I wish I had the answer rather than the questions, but I'll pass the ball back to you and to everyone else of course. Any opinions? 

Fiona
p.s. I DO think it is a great idea though......... :-))





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3392
	From: Robert M. Haines
	Date: Di Mai 13, 2003 9:25 

	Subject: Re: dogme and the Book of the Dead


	Perhaps like those American 'build-your-own-adventure' books where the
reader decides where to go next? A bit cheesy, but it's the idea of creating
something that is context driven and empowers the reader in some way.

Just a thought. Please bear in mind I haven't eaten me lunch yet, so I could
be in need of blood sugar, i.e. on some sort of high.

Rob
----- Original Message -----
From: Fiona M <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, May 13, 2003 8:40 AM
Subject: Re: [dogme] dogme and the Book of the Dead


> Diarmuid,
> dk's choice of subject title made me think of something. Don't you think
one of the characteristics of dogme is its life? In the sense that it is
living, developing, growing - I can't quite hit on the correct, non-poetic
word, blast! - as David F said "I would say that the subject matter of
postings rolls around covering new ground, reaching into hitherto uncharted
waters, but often going over or touching on things that have gone before."
(God bless plagiarism; thank you, David).
>
> As dogme is a 'rolling, reaching, touching" thing, perhaps to gel it into
a BOOK as such would be to package it up, put a nice little red bow on it,
and sell it as a product. As a finished thing. Of course, you could do like
those NLP chaps and bring out the MACH II version, 17 years later, but
perhaps you could think of a way to keep it as a living entity? An
open-ended book. Dunno. Compilation of articles every couple of years? A
journal type format, rather than a book? I wish I had the answer rather
than the questions, but I'll pass the ball back to you and to everyone else
of course. Any opinions?
>
> Fiona
> p.s. I DO think it is a great idea though......... :-))
>
>
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3393
	From: FrenchMan
	Date: Di Mai 13, 2003 7:52 

	Subject: Re: dogme and the Book of the Dead


	Fiona,

I was going to say, "Dogme will live as long as you live it." 

But I won't. I would sound too much like Morpheus.

In Poland they would start labelling it a sect.

David



	


	Group: dogme
	Message: 3394
	From: Dennis Newson
	Date: Di Mai 13, 2003 9:45 

	Subject: Re: dogme and the Book of the Dead


	My ideas for the dogme book would be:

loose pages of different shapes and colours for the reader to 
sort acccording to taste - and several blank pages, of course.


Dennis



	


	Group: dogme
	Message: 3395
	From: Robert M. Haines
	Date: Di Mai 13, 2003 10:06 

	Subject: Re: dogme and the Book of the Dead


	The publishers will hate it! It's perfect!
----- Original Message -----
From: Dennis Newson <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, May 13, 2003 1:45 PM
Subject: Re: [dogme] dogme and the Book of the Dead


> My ideas for the dogme book would be:
>
> loose pages of different shapes and colours for the reader to
> sort acccording to taste - and several blank pages, of course.
>
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3396
	From: Robert M. Haines
	Date: Di Mai 13, 2003 10:07 

	Subject: Re: dogme and the Book of the Dead


	Not just in Poland :-)
----- Original Message -----
From: FrenchMan <frenchman2@w...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, May 13, 2003 11:52 AM
Subject: Re: [dogme] dogme and the Book of the Dead


> Fiona,
>
> I was going to say, "Dogme will live as long as you live it."
>
> But I won't. I would sound too much like Morpheus.
>
> In Poland they would start labelling it a sect.
>
> David
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3397
	From: Sue Murray
	Date: Mi Mai 14, 2003 12:24 

	Subject: re: my phd course


	I've been champing at the bit with so many things to say about so many stimulating postings, but just no time at the
moment, except occasional 'outbursts' such as this; and, especially to Rosemary, apologies, because when time
is short, words are long .....
and tho I've nothing really useful to give to Guz, his points are
important ones which often come up, so this is also by way of hoping his questions don't get lost in all the other
fascinating threads that are about!

Guz asks for views on:
>1. How can we apply dogme in crowded classes? (about 35-45 ss)
>2. in most of the dogme practice mails ss level are intermediate and if we
>have really true beginners (they have no knowledge of english, they can't
>even tell their names.) what type of activities we can do.
>3. How will we overcome the school/instution barriers of
>coursebooks/extra materials and exams...

Each question could warrant a whole book in itself (and have poor Diarmuid spending his life
running around between publishers - btw I meant to but didn't yet post about the
book suggestion - I think it's a great idea!) At the same time, it's the direct response/think on
your feet flavour - the 'in the live context' re-formulation of experience or an idea or a belief or an activity etc - that is one of the vital dynamics of dogme and of this group (as David suggested to Margot, a lot of threads are not new in themselves, but they roll around - and each time there's a different angle or a new view).

so, just a few personal thoughts on Guz's big questions

1. This is hypothesis. I've never taught a class of 35-45. My immediate reaction is that dogme would be difficult; but I'm talking from the point of view of dogme as I know it, which is with much smaller classes. Kevin L Landry's recent posting about using 'blank sheets' and involving a big audience as co-creators of the session content comes to mind; and I would imagine that if I was teaching such big classes, the emphasis would be on group work rather than whole class work; I find this works nicely in what I call (relatively!) big groups - a theme/topic or task is agreed, then the class 'devolves' into working groups, with teacher 'visiting' all the groups during this phase and being interested in how they're tackling it, directly participating for a while, and assisting and guiding as seems required, and noticing what's going on; then the groups can either regroup or share their ideas/conclusions/stuff as whole class format again. As a 'format', it encourages learner independence and creativity, and interest in the outcomes of the other groups. The difficulty is that no one (including the teacher!) wants the same 'format' every lesson! So, I expect some sessions (if it were me teaching 35-45 - god forbid!) could take a more teacher-centred format, and this could lend itself to dogme-oriented re-formulation/post-formulation activities for the learners; and drama type activites often lend themselves especially to larger classes, as well as giving plenty of scope for learner 'content' and re-casting (almost a pun?).

2. I think true beginners have to have L1 in the classroom; however they're being taught, they're not gonna learn without it anyway; in my past, I used to teach complete beginners with no L1 reference at all, and quite frankly, looking back, they were considerably disadvantaged by this. L1 is there - the question (I think) is how to best take advantage of that, and help it lead to, rather than take over, the English. And obviously, I'm talking monolingual situations - but (I think?) you get few true complete beginners in 'international', multilingual schools?? (we get fewer and fewer complete beginners here in south Italy, but there are still a fair number; colleagues in northern parts of Italy have often refused to believe that true beginners still exist.....when I contradict them they just don't believe me!) If you want to 'get' more from true beginners than just their idea/reception of what you (or a book) decides to 'put in', I think you have to take cues from what they're saying in L1 ......eg, developing sessions around their enthusiasms, getting dialogue/parts of a dialogue from them in L1, along the lines of CLL, and be prepared to use them and their 'material' - comments, ideas, observations, experiences - rather than a pre set syllabus for rigidly focusing on standard basic lexis and language patterns; and in some ways, I sometimes think dogme is especially suited to beginners - everything is discovery and newness and progress, so opportunities for recasting/reviewing/expanding activities and situations and related language are pretty endless and rarely stale; BUT, mixing question 1 and 2, a group of 35-45 beginners would be ..... daunting to say the least (for me), dogmetic or not!

3. This 'barrier' is not only institutional I don't think - Zosia talked about 'the education of forgetting' (another thing I'd like to say more on, but no time now); I'm not sure whether Guz is talking about introducing dogmetic ideas to students or to trainee teachers, but anyway here's a selection of teachers' views about coursebooks which was part of a lively exchange at one of our meetings last week . The question that arose was, 
'Would any of you prefer to work without a coursebook?'

- No!! (NB-from a teacher who is very keen on tailoring courses to
individual and group needs, and encouraging emerging language, but who
often finds herself feeling sleepy - and without a 'lesson plan' - on a
Monday type of thing - perhaps an honest, understandable
and practical response from a sometimes lazy but budding dogmetic??!)
- it's a safety blanket
- I certainly wouldn't want to be without one, no. You can say, that's
boring, let's skip it, but at the end of the day, it's there, and they think
they've covered it all even if they haven't, and there are lots of little
boxes with the language in them to refer to 
- it's something to fall back on
- even if you don't do all of it, you can make sure you've covered the main
points for the level, so you know they've done what's necessary
- if a student asks for extra work, you can just refer them to the workbook;
they say, 'oh yes', they'd not thought about it; and no need to come up with
something yourself.
- there's plenty of time in a course to cover the book and do other things
too

I'm not saying that any of these comments or views are in any way wrong or
bad, and they all come from teachers who put a lot of thought into their
classes and their teaching. The point I'm getting at is that all the
comments reflect an essentially 'coursebook centred' view which,
however well meaning and well done, is still not - not really .... - a
learner centred view. (which is not to say that there are not learners who
share the coursebook centred view!)

What I am (perhaps) saying is that these views are (it seems to me - as far
as general EFL/ESOL/ELT or whatever goes I mean) pretty indicative of the general situation.
Genuinely conscientious teachers are 'bound', for example, by the seemingly
almost irradicable belief and *unquestioned assumption* that, whatever else
you may or may not do, the important thing is to cover the 'main points for
the level'; that you 'cover' a coursebook; that - forgot to add this above -
you 'deliver' a course; this may be all well and good in its way - or
rather, in the way of the world of 'forgetting' - and it's a brainwashing
that is so ingrained and effective that it does become a self-perpetuated
truth, and if you can't beat 'em join 'em....?; (or, let's all go and live
in
Wales...!); but modifying and adapting
coursebook use, and how to use your coursebook better, is often little
more than paddling around in the shallows, and will never really touch
the shores of dogme (if they exist - I think they do!) without a radical
change of perspective which radically shifts to
the learner and away from an almost magnetic reliance on the 'greater
wisdom' of a 'greater design' .......the credo is generally 'think before grab' but not so much
'think rather than grab'?

Which maybe means dogme is unreachable in the current climate.
I don't think it is, but unless people are prepared to/want to learn to learn to think without/outside of
their coursebooks (or similar), it can be a difficult proposition to really get
over ....

(It surely sounds crass and grand to say, but treating the world as round
rather than flat was an enormous but necessary effort; it didn't change the
world itself, but it changed the whole way it was mapped and navigated.
And 'believed'. And understood.)

As to more practical ideas on Guz's number 3 - see, for example, Scott's
interview with Nerina Conte on the unplugged site; for adults, suggest substituting a course book with a good dictionary - and most of them come with CDRoms now - and other reference book or self-access material; show skeptical students or DoSs or administrators a course created by a class so they can see how it works in practice; no shortage of material, just a case of where and who that material comes from.

PS: All this is rushed late night unedited stuff, but it's that or silence for me at the
moment - and it's so difficult to keep totally silent for me with this group .... 

Sue









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3398
	From: Fiona M
	Date: Mi Mai 14, 2003 12:24 

	Subject: Re: dogme and the Book of the Dead


	David,
Morpheus is cool by me! :-)
Mind you, he's about to appear in Part 2 and Part 3 versions (maybe it IS an option ;-)), regular screen, imax, the whole caboodle. Very context-related, hey? Let's see how he has Morpheosed. (ugh, sorry).
Fiona
----- Original Message ----- 
From: FrenchMan 
To: dogme@yahoogroups.com 
Sent: Tuesday, May 13, 2003 7:52 PM
Subject: Re: [dogme] dogme and the Book of the Dead


Fiona,

I was going to say, "Dogme will live as long as you live it." 

But I won't. I would sound too much like Morpheus.

In Poland they would start labelling it a sect.

David
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	Group: dogme
	Message: 3399
	From: Robert M. Haines
	Date: Mi Mai 14, 2003 12:28 

	Subject: Re: dogme and the Book of the Dead


	I assume your two are talking about the movie character who I know virtually
(no pun intended) nothing about --- not really into sci-fi --- and not the
software program.
----- Original Message -----
From: Fiona M <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, May 13, 2003 4:24 PM
Subject: Re: [dogme] dogme and the Book of the Dead


> David,
> Morpheus is cool by me! :-)
> Mind you, he's about to appear in Part 2 and Part 3 versions (maybe it IS
an option ;-)), regular screen, imax, the whole caboodle. Very
context-related, hey? Let's see how he has Morpheosed. (ugh, sorry).
> Fiona
> ----- Original Message -----
> From: FrenchMan
> To: dogme@yahoogroups.com
> Sent: Tuesday, May 13, 2003 7:52 PM
> Subject: Re: [dogme] dogme and the Book of the Dead
>
>
> Fiona,
>
> I was going to say, "Dogme will live as long as you live it."
>
> But I won't. I would sound too much like Morpheus.
>
> In Poland they would start labelling it a sect.
>
> David
>
>
>
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>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
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>
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>
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	Group: dogme
	Message: 3400
	From: lifang67
	Date: Mi Mai 14, 2003 12:36 

	Subject: Collocations and Audiolingualism


	Dear Shaun:

Sorry, I didn't mean to either laugh or weep your contribution off 
the list. As Diarmuid says, there are many contexts represented here 
(and many kinds of contributions). It all belongs, and almost 
everything gets used somehow, except maybe my glop.

But I didnt' answer directly for a reason. It seems to me that as 
soon as I tackle your objections, I go down the kind of "language 
interesting" road to the linguistic Underworld hat Dennis was warning 
me against.

This morning, in the bowels of Seoul's Underground, I thought of a 
way back to the light of teaching-and-learning day. The route is a 
bit circuitous, though, so Rosemary should probably stop reading at 
this point if she hasn't already.

Let's tackle the easy sentence first.

"According to Consumer Reports' crash simulation tests, the Rover is 
a strong car, even without a roll bar."

This jars on the teacher's ear, and a quick glance at the 
concordances indicates a strong collocational preference for 
sentences like:

"*According to Consumer Reports' crash simulation tests, the Rover is 
a powerful car, even without a roll bar."

Do you, as teacher, "correct" the sentence? Teacher, you do not. And 
that is equally true of:

"*Michael Schumacher and Ferrari are putting forward a powerful car 
this year."

You may think this "correction" felicitous, and so it is to your ear, 
but the learner may quite properly think, "Michael Schumacher don't 
enter into it--Ferrari put forward the powerful car, and Mike is just 
putting the key in the ignition and driving it. I said it was a 
strong car and that's what I meant." 

The meaning that the learner wants to express is NOT the meaning that 
has become fixed by collocation concordance. Is it, then, proper for 
the teacher to apologize to the student and inform him or her that 
the idea he/she wishes to express is not permitted by the concordance 
tables or by the teacher?

On what authority? Contrary to what the folks at CoBUILD would have 
you believe, even the largest corpuses do NOT offer a picture of real 
English. They represent--maybe--the lifetime linguistic experience of 
a single teenager, heavily skewed towards the written language of 
native speakers and what is easy to collect. Thus heavily skewed 
towards what is not particularly creative, contingent, emergent. 

At the very most, the corpus may give us a picture of the past. But 
we are interested in creating the linguistic future. At the very 
most, the corpus is text, the product. But we are interested in 
building the process.

At this point it would be possible--even useful--to talk about 
Habermas' Theory of Communicative Action, and how it represents a 
partial--but only partial--response to the "textualism" of the po-
mods, who pretend to reduce everything to "discourse" and in fact 
merely reduce it to text. But appetites for that sort of thing on 
this list are a little short, and we need to find our path back to 
the open classroom window and the light of day. So let us pay Charon 
and cross the Styx.

Last Wednesday, as I think I told you, we had the "thesis defenses" 
for our grad students, and one of my former students presented 
something on collocations, formulaic language and teaching children. 
In particular, there was something called a "pattern organizer" that 
looked something like this:

I want a hamburger.
ice cream.
etc.

I can ski.
play tennis.
rollerblade.

Looks a bit familiar, dunnit? I mean, it looks for all the world like 
a substitution table. And the "pattern tasks" look suspiciously like 
substitution drills. The Grad apologized for the similarity but told 
us that the lexical/collocational approach really had nothing to do 
with audiolingualism.

Oh, no? (Hey! There's another palindrome for you, Rob!) Then why does 
the kit look so depressingly familiar? Where is the difference?

For one thing, it appears that the lexical method is BIGGER. That 
is, the audiolingual method reduced the language to a score of 
patterns (along the lines of the venerable "Kernel Sentences" 
or "English 900"). But the lexical approach believes in THOUSANDS of 
collocations.

Very well, that's a description of the product, of the kind of fluff 
that you and I, as ambulatory tips crammed with cliches, carry around 
in our heads. But how do the learners get there, should they be so 
deluded as to want to go?

Skehan in his book "A Cognitive Approach to Language Learning" (OUP) 
talks of three stages:

a) Lexicalization ("Hi!" "I wanna...")
b) Analysis ("I'm want hamburger.")
c) Re-lexicalization (Y, X where Y = "I want" and X = "a hamburger")

I grant you, the "lexical approach" looks quite different from 
audiolingualism at stage c). But I don't teach stage c), Shaun--I 
teach teachers to teach stage a) and I can't seem to tell them the 
difference.

In fact, there is a difference, but when I tell people what it is 
they are horrified. The audiolingualists were positively obsessed 
with eliminating error, because they didn't actually believe in stage 
b)--they thought you could go directly from a) to c). On the other 
hand, if we believe that stage c) emerges from stage b), our real 
goal during stage a) needs to be, not the elimination of error but 
the active encouragement of experimentation and analysis: that is, 
precisely the kinds of sentences I was giving you above with Mike 
Schumacher and the wet picnic.

On my desk there's a wonderful little book called "Seasong" by a 
Korean fifth grader named Sungju. It's very short, so I will quote it 
in it's entirety, but it will lose more than half the charm without 
the illustrations.

I like
win
ter

I like
sprig

I like
sum
mer

The drawings have a kind of grammar too--a heart for the word "like" 
and a snowman, some sprigs of spring, and a sun and a swimming pool, 
in each case.

I think we can assume, then, that the segmentation of "summer" 
and "winter" is not an accident. Korean is syllabic (and so is spoken 
English) and the child is analyzing it that way. The same thing is 
true of "sprig"--the child hears only one final letter, and that's 
all the word gets.

You may say that the teacher should not allow this, that it would not 
pass in your class, and that sometimes the teacher has to put his/her 
foot down and say "no". But if the teacher does not allow it, how can 
Sungju ever hope to correct it? 

Besides...just try to stop him!

dk1



	


	Group: dogme
	Message: 3401
	From: Robert M. Haines
	Date: Mi Mai 14, 2003 1:05 

	Subject: Correction as feedback


	dk writes: "You may say that the teacher should not allow this, that it would not pass in your class, and that sometimes the teacher has to put his/her foot down and say "no". But if the teacher does not allow it, how can Sungju ever hope to correct it?" in reference to Skehan's ABCs. 

What if the teacher's correction (in whatever form it may take, e.g recasting, anonymous), is part of Skehan's b? What if it's one of the doors that needs to be opened before the student can find another door, leading to another which eventually leads to Room B, with its set of doorways?

Rob 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3402
	From: Robert M. Haines
	Date: Mi Mai 14, 2003 6:59 

	Subject: What is dogme?


	Well, after analysis paralysis over the meaning of dogme and what constitutes dogmetic teaching/learning, I've come to a conclusion; namely, that none of us knows. 

Each of us, and all of us collectively, is/are searching for the meaning of dogme. We are creating that meaning as we post, read, think, consider, feel, reflect and reply on the glowing blank sheet in front of us. Our contributions to this list are the stuff of dogme as much as what we practice in the classroom. 

dk's right about dogme not being a set of techniques. Dogme eludes quantification in some ways, though it's presence is often strong --- and powerful. We can sense dogmetic markers but never find the pot of gold at the end of the proverbial rainbow. 

Like race, dogme is a powerful illusion that has been created by socio-political factors. However, I trust dogme will not be used by the wealthy to oppress those deemed less desirable. To call it an illusion does not mean it isn't real, but rather that it exists in our minds until we seek to create or summon it (depending on your take) by means of our actions.

Yes, I'm feeling rather philosophical, perhaps it's the gibbous moon outside my window. The best things in life are distant but real, promising but never easily won. And, though we may lay claim to them, these things will always be beyond our reach, because we detach ourselves from them by trying to understand them.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3403
	From: Diarmuid Fogarty
	Date: Mi Mai 14, 2003 7:06 

	Subject: Question not unrelated to my PGCE


	Is EFL a profession? If so, why? If not, why not?

(Terse enough?) ;)



	


	Group: dogme
	Message: 3404
	From: Dennis Newson
	Date: Mi Mai 14, 2003 8:37 

	Subject: Re: Question not unrelated to my PGCE


	Diarmuid tersely asks:

Is EFL a profession? If so, why? If not, why not?

IF 

'profession' means ' a job that you need special skills and 
qualifications to do, especially one with high social status: 
the medical/legal/nursing/teaching profession "//Macmillan 
English Dictionary for Advanced Learners //

THEN

Not quite.

WHY? 

Because 

IF

'qualifications' means 'written qualifications' - which doctors, 
lawyers, nurses, state-employed teachers need

THEN

as we all know, some people can find employment in TEFL, 
especially if they are native speakers of English, without them.

=================================================================
PS Don't deduce from this posting a belief that all TEFLers 
should have appropriate written qualifications. Quite a few 
gifted TEFL teachers and trainers have no formal written 
qualifications - at least none in teaching. I suppose we should 
compare ourselves with actors and writers rather than judges and 
surgeons - no absolute need for written qualification but 
inappropriate to dream of large salaries and guarenteed, life-
long employment. And no Oscars, Booker or Pulitzer for us.
=================================================================

Dennis



	


	Group: dogme
	Message: 3405
	From: Margot Storer
	Date: Mi Mai 14, 2003 9:43 

	Subject: RE: Question not unrelated to my PGCE


	Dennis wrote that there are no Oscars, Bookers, Pulitzers for the EFL
profession.

Sounds like the makings of a good old second conditional lesson: "If there
was/were a international prize for English teaching, it would be called...."

Any suggestions?

Margot
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	Group: dogme
	Message: 3406
	From: Jeff Bragg
	Date: Mi Mai 14, 2003 10:01 

	Subject: RE: Question not unrelated to my PGCE


	... it would probably be called 'The Tosser'! I say this due
to/because of the amount of them I have met in this so-called
'profession'. Hell, I might even be one myself?!

Actually, I think Dennis is right - TEFL is not really a
profession, despite us (some of us) having standards that are as
good as or even better than those of the typical professions,
such as doctors and lawyers (I exclude dentists and estate
agents, of course).

We're not a profession because we have no body of knowledge that
was painstakingly acquired through years of study. Our 'body of
knowledge' is our knowledge of English, which we acquired
naturally, on the streets, in the playground, etc. This is in
contrast to a teacher of, say, Spanish, who has studied the
language at University, and teaches in the UK for example (as I
did at one time - former PGCE-er myself). So, we're not even
reaching the level of a schoolteacher, most of us.

I'd say we are more akin to a mechanic or bricklayers (despite
the fact we EFL teachers get paid less than them in the UK), who
have a grasp of several techniques that they re-apply every day. 

Any comments on that?


__________________________________________________
Yahoo! Plus
For a better Internet experience
http://www.yahoo.co.uk/btoffer


	


	Group: dogme
	Message: 3407
	From: midill@a...
	Date: Mi Mai 14, 2003 2:58 

	Subject: Re: What is dogme?


	I agree. The definition is beyond our reach. That's OK, though. We dont' have to touch dogme to know it is real.

Rosemary



	


	Group: dogme
	Message: 3408
	From: Adrian Tennant
	Date: Mi Mai 14, 2003 4:19 

	Subject: Re: Question not unrelated to my PGCE


	If you take the definition Dennis posted:

> 'profession' means ' a job that you need special skills and qualifications
to do, especially one with high social status:
> the medical/legal/nursing/teaching profession "//Macmillan English
Dictionary for Advanced Learners //

THEN

No. Because in most countries (and certainly in Britain) we do not have a
'high social status'.

Dr Evil



	


	Group: dogme
	Message: 3409
	From: Robert M. Haines
	Date: Mi Mai 14, 2003 8:21 

	Subject: For ELT professionals


	So does having an M.A. make one more professional? Here in the States, an M.A. opens the door to teaching at a university, which sounds professional. I've gathered from colleagues and personal research that many who hold an M.A. TESOL, for example, lack practical experience. One British colleague commented that experienced teachers with a CELTA could probably teach the pants off many of the faculty members at the local university. I've also heard the DELTA proclaimed to be nearly equivalent to an M.A. in TESOL. I know of a person who dropped the TESOL program she was attending because she felt it was all review. Like I've said, I know through personal research that at least some with an M.A. do not necessarily have much practical classroom know-how, but have very professional titles.

It seems EFL in Britain is considered more of a trade, like carpentry. Is this bad? I mean there's a lot to be said for being able to actually do something instead of just talk about it. Teaching is, after all, an activity, right? I mean, something happens in the room, doesn't it? 

An M.A. (that's what I'm calling 'them' now) once told me she doesn't really need to prepare. I thought, 'Yeah, I don't think it's really necessary either.' Then she continued with, 'Because I'm using a book, so what's the point.'
'Yeah... hmm...', was my uncomfortable response.

So be proud to be workers of the world! 

Rob

P.S. And all due respect to M.A.s and Phd.s on this list, who may well know much more about language learning and teaching than I do and are perhaps quite skilled at doing things other than chalk n' talk and games on Friday.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3410
	From: Adrian Tennant
	Date: Mi Mai 14, 2003 11:22 

	Subject: Language jokes


	My daughter, who is twelve, came home today with a language joke that I
thought I'd share (especially as it has to do with the meaning of words,
collocations and dictionaries).

A Panda goes into a McDonalds and orders a burger.

He eats it. Goes up to the counter. Shoots the person who served him and
leaves.

He then goes to a Burger King and orders a burger.

He eats it. Goes up to the counter. Shoots the person who served him and
leaves.

The police arrest him and say: Why dd you do it?

He replies

Haven't you read the dictionary entry for 'Panda'?



It says: Eats shoots and leaves.


Dr E



	


	Group: dogme
	Message: 3411
	From: Fiona M
	Date: Do Mai 15, 2003 12:24 

	Subject: Re: What is dogme?


	This is going to be one of my pondery, wandery ones, so you may wish to desist at this point :-¨)

Been thinking. Here goes. 
The nature of language - as well as the nature of learners - should affect/influence how we teach - I reckon dk may be right. It's all this talk of collocations and linguistics versus learning-teaching. I'll try and explain where I stand, but it ain't gonna be easy. 

I reckon most of English is quasi-collocational, abtract or subjective and "fluid", as opposed to the stricter, highly morphological, time-tense-related languages such as those governed by the Napoleonic Official Academies (French, Spanish........). I don't know a lot about Asiatic languages, so others can fill gaps here. However, most of English - whether idioms, collocations or even "grammar" (which is a take on collocations in a lot of areas) - is ruled by a state of mind and by people, rather than a time relationship, or other more objective factors. As Mr Shaker knows, a lot of idioms derive from tradition and from individuals - from the Bible, Shakespeare, semiotics like cadences and alliteration and so on - but not from a rigid 'grammar'. Collocations too, from Dire Straits (;-)) to much ado, mortal coils and last suppers. They were basically set down by one person who had a moment of inspiration, and they stuck. 
And take things like modals - they add the colour you want to your verb, OK, but what about 'might' and 'may' for possibility? Surely the choice we each make has more to do with sound and flavour (harmony?) than with degrees of certainty? Strong consonantal verbs have more chance of sitting beside a "may", while the vaguer, aspirated fricativey vowely ones sound better with a "might"? Just my feeling, of course: I may go, I might have etc. But it's pretty personal stuff, rather than The Rules That Govern.

Even prepositions like 'at' and 'in' with 'night' and 'morning'. Where does that 'rule' come from? The space-time theory doesn't stand strong with that one, and they're usually given as exceptions. I don't think they are. I think it's just an abtract versus solid reality divide, deriving from a Medieval (or earlier) view of routine life and day and darkness and the unknown. A view of life, an 'angle' which took, rather than a hard fast grammary rule thing. (the 'at' "exceptions" are consistently non-working, non-routine, spiritual times for earlier centuries).

What am I getting at? (Have I lost the plot yet?) Well, that the language we teach seems to be based on some pretty fluid, subjective, once-personal concepts which have just gelled with time. If that's true, I'm not happy with Say No, as it goes against that tradition. The fluidity and subjectivity shouldn't be blocked - at least in my opinion. When my students say something like "I had a soft day today" I prefer to say " How do you mean?" rather than "We don't say that, actually." Gets them thinking too.

Perhaps that means, also, that native speakers are gentler on 'bumping into idioms' than non-native speakers, who may be speakers of more rigid, 'sophisticated' languages, and who have had years of schooling in their own language and its Rules. Flexibility may not be part of their view of language. (Could that be true, Luke?)

This also makes me think about how I define myself as teacher, or facilitator or whatever the going word is. Educator? Maybe just to teach a language as a set of rules is not just doing an injustice (too many justs here.) to the learner, but to the language, to the teaching of the language and to my profession (NB: to me, profession is an attitude and a personal view, not a dictionary definition). So dogme makes sense. 
It teaches students, especially teenagers, to be open to themselves, to think about, to experiment and play with language and communication in a way they may not otherwise do or have ever done. To develop a personal, subjective relationship with English. Their mindset may be Rules and objectivity, but mine can't be. Maybe to keep the punter happy, whether Spanish, Chinese or Polish, I have to Do Grammar and Coursebook Exercises, but to be true to the English language, to the English linguistic culture (which is after all what they hope/pay to learn), to myself as language teacher and to myself as a thinking, feeling, curious, human person (or flakey wacko, depending on your point of view) I HAVE to blend in dogme. The rest is only a placebo. Or a dot on a bell-curve. 


Anyone got this far? Does it make sense to anyone apart from me? As you can see, recent postings have given me a lot of food for traffic jam contemplation. 
Sorry for being, well, all over the place!

Fiona
p.s. Jeff, you can't call it the "Tosser" - that would exclude all the women in the profession! (no insult intended, guys, purely a linguistic observation)




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3412
	From: Sue Murray
	Date: Mi Mai 14, 2003 11:42 

	Subject: street maps


	here's something which struck me (tho maybe only me!) as a working example of what I (and maybe only I!) mean by dogmetic and non-dogmetic.

3 examples of lessons (each with a different class and a different teacher); a) and b) were classes of 10-11 year olds, c) was 12/13 year olds. two of the lessons are from this week, one from a while back; the 'coincidence' that the 'theme' of each of the lessons was either intended to be or could be taken as 'directions' is what made me think
about 'comparing' (but oh! such an awful word...) them; here's just the 'gist' of each one:

a) 
teacher enters and tells class 'today we're gonna do directions. Remember? Right, left, straight on?'

teacher gives out worksheets - two pages, one with a street map, one with some related language and a directions quiz on it. The street map is designed for kids (the teacher took it from one of their children's puzzle books). 

The teacher reads out the street names on the map, then gives the students directions, using those on the printed worksheet, for them to follow and then say where they are. There is some confusion though. A lot of the children aren't following the map well. 

The teacher reads through the street names again. Maybe the kids are having trouble matching the spoken names with the printed words.

Teacher also runs through turn left/right and a few other language bits again, using gesture and movement to illustrate the words, and pointing out that they're also on the top part of the sheet given with the map.

Repeated and further directions are given, but the teacher is feeling a bit exasperated because the kids don't really seem to follow well. 

The class is quiet and well behaved, and trying hard though struggling to follow. The teacher continues in the 'quest' to get over the necessary - perhaps not only understanding the language, but understanding what they have to do too .....

By the end of the lesson, though, quite a few are happily saying, 'now I understand!!'; but the teacher tells them that they'll need to do all this again because they're not good at it, and went into the staff room saying, 'gee, those kids are TERRIBLE at directions!'


b) 
the kids start to arrive, and initial greetings and a selection of 'ritual' activities take place (egs, how are you feeling today? What did you do at school/have for lunch? who's missing? what's the date? personal news, football news, and whatever they come out with) One boy lives very near the school - where, exactly? and one boy lives in a different city miles away - how long does it take to come here?

A few minutes of 'say and do' - teacher starts - eg, stand up, look left, look right, look up, look down;
turn round; put up your left hand; touch your right eye with your right hand; students do the saying, and teacher does with the others; 

then teacher adds in 'go straight on' and 'stop'; another few minutes of say and do. 

Close your eyes. Questions about the room - how many boards are there? how many people are there? what colour is the date on the board? where's the bin? where's the window? what's next to the door?

A volunteer is blindfolded. Students take it in turns to give directions, and then the blindfolded one has to say where s/he is. Would take too long for everyone to be blindfold this way - they all want to volunteer! - but it's promised for another lesson. Most the blindfold students get their whereabouts pretty well ('next to the window', 'in front of the board').

Teacher asks students to imagine that this isn't a classroom; it's a city centre. What's this? (pointing to one of the boards) from there, the students decide on the different roads and places that make up the city centre; they move tables to provide a grid system of streets and names are decided on; students decide on the buildings and shops and parks etc, and where they are. 

'Where's the school?' on the corner of Juventus Road and Magna Grecia Street; etc etc; it doesn't take too long to establish and remember the whereabouts of everything and the names of the streets, despite one or two disagreements about where something is or should be! 

Example: teacher is at the hairdresser's; students explain how to get to the stadium, and teacher follows their directions.

First, they play visitors and residents; a designated visitor walks around town asking for the swimming pool, or the police station, or whatever they want; the first resident to give correct directions gets a point.

better idea: they liked the blindfold! So a blindfolded student follows directions and then has to say where they are (in Sea Road, or in front of the gym/church/whatever)

But time is up - run ten minutes over and parents are tooting horns outside, and the next teacher needs the classroom; no time to round things off or up or give any homework ......bye, see you Monday, have a good weekend, who's left their bag?, are these Antonio's glasses? bye! have fun ...... 


c)
teacher greets students and asks them what their favourite places are - eg gym, disco, church, their home, swimming pool, school (lots of nooooo!!!s!), etc; and what's their favourite part of their town - where is it and what do they like about it? When do they go there? How do they get there? 

In pairs, to whole class feedback.

Teacher divides students into two groups (of 6). Each group is set the task of designing a town centre on the board (there are two boards), with streets and buildings and geographical features. They have to compete and cooperate a bit, but each team member has a board pen and they're used to this type of collaborative activity, so after 15 minutes each group has produced a wonderful town complete with street names and place names and some of the people as well. A combination of peer knowledge, teacher help and bi-lingual dictionary use has contributed to finding any wanted but elusive language.

teacher uses both of the plans to give and elicit directions in the following ways:
- teacher explains, while eliciting, how to get, for example, from the library to the chemist
(followed by 5 minutes of monitored pairwork to practice similar)
--teacher traces a finger over the map while students describe the directions
- teacher gives directions and then ask 'where am I?
(also followed by 5 minutes of monitored pairwork to practice similar)

then the class works in 4 groups of 3 to provide a quiz for the other teams based on the 'where am I?' example. 

There is only time for 3 questions per team; the first team to respond to the directions correctly gets 5 points.

For homework, the students are asked to draw and describe a street plan which shows how they go from home to school/the gym/the stadium or whatever (a place they regularly go to).


comments:
I was involved in each of these lessons as, respectively, observer, teacher and participant/peer teacher. 

my thoughts on (a) are that, in this particular example anyway, the teacher was looking at language and comparing/measuring the kids against the language; the worksheets were seen as the lesson; the language was 'all there on the worksheets'; they were also something tangible beyond the course book to 'take home', and the teacher says that students always like this because it 'shows the teacher cares', and it 'makes a change from the coursebook'. The kids thought the lesson was fine, the teacher just thought the kids were a bit dim on directions but is happy with the class in general; there's no complaints or unhappiness; there's a very tangible record of what's been done in class, and there is often little room for NOT realizing what the lesson is 'about'.

(with the kids who ended up with the 'now I understand!!'s, though, I wonder what it meant? That they understood what they had to do in the lesson, or that they better understood directions???)

whatever the merits of this lesson and its type - and even if it were modified and more personalised and less teacher focused - it is, for me, the antithesis of dogmetic; largely because it is language first, and because it looks to students to come to the language, not language to come to the students.

(b)
I can see a number (of the possible many) of criticisms of 'style b', and here are just a few. for example, the beginning of the lesson could be considered as 'frittered away' in small talk, instead of getting down to the main teaching agenda; my counter-point is that such small talk is (in)valuable, and helps establish relationship and gives the teacher the opportunity to be interested in individuals as well as groups; it also gives more cohesion to the beginning when students often arrive at different times (from 15 minutes early to 15 minutes late!); it also quite often provides relevant student 'fodder' for the rest of the lesson; in addition, the students know they can freely contribute to and change the form and content of the lesson by asking and suggesting - sometimes, the answer will be 'no' (yes Shaun - there are certainly times when I say it too!), but always with a reason or a vote! And often, their ideas are too good not to try out.

Another criticism could be that there is not a clear cut language agenda or answer to 'what are we going to do next lesson/next week/during the course?' And the lesson end is 'messy', though happy, and also reluctant!! Rushing out, no homework, no conclusory noises or summing up (but do kids remember these 'wind downs'??? they seem to remember their own 'highlights' best - sometimes they'll even talk about something that happened during a lesson a year ago, or pull out an old drawing they've kept, because it made a strong, memorable impression on them)
And another could be that the kids are sometimes noisy, though there are many times when you could hear a pin drop too (btw, the amount of L1 used by students in the 3 different classes/lessons above was pretty much equal - at least as far as one can judge without precisely measuring it). Anyway, I'll stop being dogmAtic and making my own criticisms and let you make your own if you like.

lesson (c) has, to my mind, a lot of similarities with the 'principles' of lesson (b); some of the differences I notice are probably rather subjective and personal, though they are an integral part of my own 'sense of dogme' (?) - eg, the attitude to 'deviation' from the task and saying 'no' without first considering the student expressed alternative; overcorrection, and 'indiscrimate' correction, when learners are trying to get to grips with or focused on grasping wholes not parts (reflecting teacher concern with product rather than learner process?); in the brief accounts above though I realize these details do not come over; probably students wouldn't notice them either? (But I do!) 

lesson (c) is also very controlled in a way - there are fairly logical stages which manage to both involve the students personally as contributors and creators, but also keep to a language and activity agenda within that more open structure. There's also time made for giving relevant homework which has a personalised aspect, and a sense of conclusion. There is no overteaching, and most of the stuff is pooled or researched by the students themselves. But clear examples and guidance are given. 

Lesson c did happen, though in my experience (not only as a direct teacher, but as peer teacher and observer too) the reality (and realities) of 12 young learners is often against such completely smooth running, however well envisaged and well managed!!! Lesson b is more chaotic but it's always working towards a 'putting together' of various and varying factions and aspects, and the students themselves are never really in a passive role. (It's not 'make up as you go along' so much 'put and pull together as you go along'?) But there's nothing wrong with being passive sometimes of course. Lesson a is clearly more 'eyes down' and 'language out there' orientated - taught rather than lived - and provides little scope for different paces or interpretations or discovery, for imagnation or for pooling resources. And the contrast, to me, between a and the other two lessons seemed a 'comparable' distinction between dogmetic and non-dogmetic ....

Sue













[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3413
	From: Robert M. Haines
	Date: Do Mai 15, 2003 12:19 

	Subject: Re: Language jokes


	Here's a similar play on words:

A hamburger walks into a bar and orders a beer. The bartender smiles
sympathetically and says, "I'm sorry, we don't serve food here."

Dr. No


----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, May 14, 2003 3:22 PM
Subject: [dogme] Language jokes


> My daughter, who is twelve, came home today with a language joke that I
> thought I'd share (especially as it has to do with the meaning of words,
> collocations and dictionaries).
>
> A Panda goes into a McDonalds and orders a burger.
>
> He eats it. Goes up to the counter. Shoots the person who served him and
> leaves.
>
> He then goes to a Burger King and orders a burger.
>
> He eats it. Goes up to the counter. Shoots the person who served him and
> leaves.
>
> The police arrest him and say: Why dd you do it?
>
> He replies
>
> Haven't you read the dictionary entry for 'Panda'?
>
>
>
> It says: Eats shoots and leaves.
>
>
> Dr E
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3414
	From: Robert M. Haines
	Date: Do Mai 15, 2003 12:52 

	Subject: Directions


	Very nice, Sue. Thank you.

I actually see structural paradigms in the lessons taught; however, I don't know if I am mapping them onto the lessons or whether they are innate within the lessons. I'll have to ponder.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3415
	From: Margot Storer
	Date: Do Mai 15, 2003 3:46 

	Subject: RE: Language jokes


	Dr E's joke: 

"Haven't you read the dictionary entry for 'Panda'?



It says: Eats shoots and leaves."



Various versions of this joke here in Australia involve a farmer, his daughter,
a farmhand, and the dictionary definition of a wombat who "eats roots and
leaves". Some Australian men even have the nickname Wombat or Possum for the
same reason....

Margot



Yahoo! Groups Sponsor 
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	Group: dogme
	Message: 3416
	From: Tom Topham
	Date: Do Mai 15, 2003 4:52 

	Subject: RE: Language jokes


	Sorry if this is a repeat from some earlier time, I tend to have a limited 
number of thoughts...


Did you hear about the new language school? They had perfect classrooms, 
perfect teachers, the perfect syllabus, and perfect textbooks.

<scroll down>





















The wrong students showed up!

_________________________________________________________________
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	Group: dogme
	Message: 3417
	From: Diarmuid Fogarty
	Date: Do Mai 15, 2003 7:26 

	Subject: Re: What is dogme?


	Well, I read it all, Fiona and it seemed to make sense. I'll have to read it all again before I can respond, and that means finding some time...The initial response was that collocation makes sense and, in my experience, can often be sold to people who are expecting grammar. Indeed, the Chinese are different to my Basque and Greek students in that the latter always insisted upon needing "more grammar", whereas the former want "more vocabulary".

The thing I like about collocation is that it doesn't seek to establish rules, it seeks to describe how the language is most likely to be used. It doesn't offer half-baked explanations for why this is so, it just is. It allows the learners to work with the input that they get, rather than to constantly be asked to put out their (sometimes hopelessly mangled) version of the language. It also fosters (imho at least) the development of a questioning mind and the skill of searching for patterns. A personal thing, though, and I am coming to the idea rather late in my career! Which, I hasten to add, does *not* mean that I have been teaching single words for the last ten years...

Looking forward to Jeff's next suggestion.

Diarmuid

PS Does anybody know if any research has been done into the whole EFL / Profession thing?

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3418
	From: Margot Storer
	Date: Do Mai 15, 2003 7:42 

	Subject: Is EFL a profession? Research


	Diarmuid


I know of some research (but mainly in an Australian context) - I'm trying to
track it down and will let you know when/if I have any luck.

Cheers

Margot

Yahoo! Groups Sponsor 
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	Group: dogme
	Message: 3419
	From: Margot Storer
	Date: Do Mai 15, 2003 8:10 

	Subject: RE: Is EFL a profession? Research


	The research I was thinking about is actually from a colloquium "Is language
teaching a profession?" at the 15th Annual EA (English Australia ) Education
Conference 2002. The following quotes are taken from the proceedings of that
conference. 

"We are perhaps a far too disparate group to establish ourselves as a single
profession in the classical sense. What is more important is to subscribe to a
commitment to personal and professional growth. We can be professional without
being members of a narrowly defined profession." Alan Maley

"In spite of however professional an individual teacher may be, as a collective
profession, we cannot stand shoulder to shoulder with the higher professions.
We cannot blame society for this relegation. We have only ourselves to blame."
Steven James<?xml:namespace prefix = o ns =
"urn:schemas-microsoft-com:office:office" />

I have the details if anyone wants to read more...

Margot

Yahoo! Groups Sponsor 
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	Group: dogme
	Message: 3420
	From: Dennis Newson
	Date: Do Mai 15, 2003 9:11 

	Subject: RE: Language jokes


	(Not a joke - just a comment based on association)

Tom's joke:

Did you hear about the new language school? They had perfect 
classrooms, perfect teachers, the perfect syllabus, and perfect 
textbooks.

<scroll down>

The wrong students showed up!


reminds me of a statement Bertold Brecht made about the 1959 (?) 
uprising in East Germany. When the government said that the 
people were like stupid sheep Brecht recommended that the 
government should elect a new people.


"dogme people are allowed to wander from the point."

Dennis
15 May 2003



	


	Group: dogme
	Message: 3421
	From: FrenchMan
	Date: Mi Mai 14, 2003 11:35 

	Subject: Re: Question not unrelated to my PGCE


	Dennis wrote
"> PS Don't deduce from this posting a belief that all TEFLers
> should have appropriate written qualifications. Quite a few
> gifted TEFL teachers and trainers have no formal written
> qualifications - at least none in teaching. I suppose we should
> compare ourselves with actors and writers rather than judges and
> surgeons - no absolute need for written qualification but
> inappropriate to dream of large salaries and guarenteed, life-
> long employment. And no Oscars, Booker or Pulitzer for us."

Richard B., who contributed to this site several times earlier on, and was
very active in our Teacher Development and Autonomous Learning SIG,
contributed a number of really creative communicative teaching ideas that
caught people's imaginations. His ideas would keep popping up in
discussions.

The slogan/dichotomy "communicative pull vs grammar push" was one of his.

He was a self-taught teacher without formal training or qualifications at
that time.

One service this forum did to me was "detox" me from EFL training and
received wisdom, by the way.

David



	


	Group: dogme
	Message: 3422
	From: Dennis Newson
	Date: Do Mai 15, 2003 10:16 

	Subject: Re: What is dogme?


	Fiona,

I didn't only get to the end of your message, I've just read the 
whole thing for a second time. 

Here are a couple of points your message made me want to add to 
our never-ending discussions.

- Another shot at what dogme, dogmetic, a dogmeist etc. might 
mean:

a dogme EFL teacher is one who never stops worrying away at 
whether what (s)he does is the most effective way of helping 
people to learn English.


- (linguistics and language learning)

I've been fascinated by applied linguistics ever since since I 
discovered that such a subject existed. I would say I was so 
deeply influenced by what I learned about the structure of 
language that I still have the tendency to want to teach 
language instead of enable learning.

- (rules)

The problem is less what teachers think than what learners 
believe. I received this email yesterday from one of the 
doctoral students practising making presentations in English:

-----------------------------------------------------
Dennis,
The adverbs and adjectivs was something, which I thought to 
understand. Now I'm not sure yet, if I really got the rules."

Greets

Michael
------------------------------------------------------

Open to all list members

TEST YOUR DOGME QUOTIENT!

How would YOU deal with Michael's message?


Dennis



	


	Group: dogme
	Message: 3423
	From: guiripoet
	Date: Do Mai 15, 2003 2:24 

	Subject: Re: are we professionals?


	Interesting question. 

I'd suggest that sociologically speaking, professionals are people 
who invent bodies of knowledge that are coded in a special linguistic 
register so that ordinary Joe and Jane Bloggs can't understand what 
they're talking about, doctors, lawyers, psychoanalysts being classic 
examples, then organise themselves into exclusive and normally 
secretive bureaucratic clubs which regulate entry via special 
initiation rites such as taking exams, obtaining magical bits of 
paper, and which mostly mean *learning the jargon and being able to 
think and speak it*. (There's research into how academics mark 
written papers, for example, which suggests that they tend to mark 
higher those that use the jargon, given the same content). This form 
of monopolisation of a specialy created body of knowledge, along with 
the pressure group which manoeuvres with government bureaucracies for 
special privileges and monopolies in the field (like the BMA for 
example), then constitutes a profession, meaning that its members are 
highly paid and respected, their power flowing downwards from the 
elites and excluding thee and me. 

So how could teachers be professionals? Teachers are a dime a 
dozen. We also have an unfortunate tendency, perhaps due to a 
conscious or unconscious belief in the socially levelling mission of 
education, to drift towards the left, whereas the masonic style of 
operating of most professions gives them interests in common with the 
right. Is our knowledge specialised, jargonised, crystalised into 
holy writ, policed by jealous regulatory bureaucracies? Well it 
certainly shows tendencies that way. And that's what the dogme group 
is all about getting away from. Or even *rebelling against*.

So maybe we could say that there ARE professionals in the EFL game, 
and that they ARE trying to go the road of the other professioals. 
But they stand in stark contradiction to the thousands of foot-
soldiers of the job, and I say job advisedly, since it's that and 
only that; those of us who are scraping a living on the wrong side of 
the education legislation in countries where it gets tougher and 
tougher to scrape a living at all... 

What interest do we have in being a profession? From where I'm 
standing, none at all. I'm a member of a union, just like a friend 
of mine who works in a car factory, and another in a lowly office 
job, etc etc. 

Steve



	


	Group: dogme
	Message: 3424
	From: guiripoet
	Date: Do Mai 15, 2003 2:53 

	Subject: Re: collocations and such


	I like the feel of the emerging consensus in favour of creativity in 
this domain, with Fiona's and Diarmuid's posts the latest along with 
other really inter3esting ones.

I always had the feeling reading Lewis of 'yes, BUT'. Y3es, we ns 
use these patterns, eminently subjective and whimsical as Fiona 
memorably pointed out, BUT we also play with them. One of the great 
joys of conversation is taking the fixed and semi-fixed expressions 
and unfixing and mixing them, cutting and pasting registers and 
styles within single utterances, speaking in inverted commas for the 
sake of parodic/ironic distance, and all the rest of the 
carnivalesque procedures that we indulge in for pleasure but not 
(normally) instruction. And my experience suggests that this is as 
true in French or Spanish as in English. Could it be universal, just 
like the human propensity to play, to break and make rules just for 
the hell of it? 

As dk said, it's the *process* we (dogmetists) are after, not the 
congealed supermarket-shelf product. Because the language is ours, 
we're always creating it anew in our own image, and struggling 
against those who would impose their monodimensional way 
of 'thinking' from above, I have particularly politicians in mind, 
who in Britain at least are past masters of the art of content-free 
cliché. 

So Lewis's approach is too normative for my liking. Not only because 
it's not strictly 'authentic' in ns terms, but also because it 
doesn't address either the needs or creativity of learners. 

ns grant themselves the right to play with language, but tend to 
police nns who try to do the same. This is a power thing, I feel: it 
goes with the norms of the ruling dialect; you're marked out as 
different (inferior) if you don't speak proper; and the further you 
get from that golden norm of standard middle-class middle-english 
(suitably estuarised for demotic effect) the more marginal you are. 
In a word, ns *discriminate* against nns, and language is the vehicle 
they use (I've noticed this as a nns of Spanish and as a ns of 
English, from both sides of the fence). 

So on a programmatic level, I think we 'should' encourage learners to 
create meanings appropriate to their needs, desires and contexts; and 
if they succeed in doing that, and getting their meaning across, 
fine. Otherwise we're just another version of ESP: the English Style 
Police. 

Steve



	


	Group: dogme
	Message: 3425
	From: Pete.
	Date: Do Mai 15, 2003 4:04 

	Subject: RE: Language jokes


	Bloke walks into a pub with a bit of tarmac under his arm. Asks the barman for 2 pints; 1 for him and one for the road...



Sorry.





---------------------------------
Yahoo! Plus - For a better Internet experience


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3426
	From: Tom Topham
	Date: Do Mai 15, 2003 5:31 

	Subject: Re: Re: collocations and such


	... One of the great
>joys of conversation is taking the fixed and semi-fixed expressions
>and unfixing and mixing them, cutting and pasting registers and
>styles within single utterances, speaking in inverted commas for the
>sake of parodic/ironic distance, and all the rest of the
>carnivalesque procedures...
...
ns grant themselves the right to play with language, but tend to
>police nns who try to do the same. This is a power thing, I feel: it
>goes with the norms of the ruling dialect; you're marked out as
>different (inferior) if you don't speak proper; and the further you
>get from that golden norm of standard middle-class middle-english
>(suitably estuarised for demotic effect) the more marginal you are.
>In a word, ns *discriminate* against nns, and language is the vehicle
>they use ....


Maybe there is truth here, on a larger societal scale. But in the 
classroom, I don't think it is a power issue at all. Yes, NS play with the 
language. But you break rules intentionally, part of the fun is the shared 
joke at the breaking of the rules. For NNS, at least the kind I usually 
teach, they don't know the rules, so there is no shared joke: when they ask 
the waiter for wet toast the joke is on them.

I think most teachers with a bit of sensitivity can tell when to say "well, 
that isn't really how we say it" and when to realize a bit of intentional 
creative play is underway.

After seven years of learning / speaking Polish, I was quite proud when I 
could make a witty twist on an idiom, or disrupt a standard collocation - 
and my level of fluency made it clear that I was making a joke, not a 
mistake. When I was an elementary level speaker I just wanted to know how 
to say stuff the correct way - I was tired of speaking "wrong", with people 
needing to strain to understand me.

I am trying to imagine this from a student's point of view:

S: I like wet toast. (thinks: hmm, is the direct translation from L1 
correct?)
T: Wow, cool, so do I. Who usually makes it, you or your wife? (thinks: how 
liberating for us to be creating this new, real language together)
S: She usually does the dinner, she is very sympathetic.
T: Great! (thinks: that's a really interesting, creative way Raoul has with 
words! But no need to comment on that, stay with the real communication 
here and now) ...I cook for myself, mostly. How about you, Balthazaar?

(sorry, I am taking the piss, I know)

_________________________________________________________________
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http://clinic.mcafee.com/clinic/ibuy/campaign.asp?cid=3963


	


	Group: dogme
	Message: 3427
	From: Robert M. Haines
	Date: Do Mai 15, 2003 5:45 

	Subject: Milk toast


	"S: I like wet toast. (thinks: hmm, is the direct translation from L1 
correct?)
T: Wow, cool, so do I. Who usually makes it, you or your wife? (thinks: how 
liberating for us to be creating this new, real language together)
S: She usually does the dinner, she is very sympathetic.
T: Great! (thinks: that's a really interesting, creative way Raoul has with 
words! But no need to comment on that, stay with the real communication 
here and now) ...I cook for myself, mostly. How about you, Balthazaar?"

But what about this, Tom?

S: I like wet toast. (thinks: hmm, is the direct translation from L1 
correct?)
T: Wet toast? I don't think I've ever had that. Do you mean milk toast? (thinks: how 
liberating for us to be creating this new, real language together)
S: Yes, it's milk and toast together. You know it?
T: Yeah, I've had that before, but not for a long time. Who usually makes it, you or your wife? 
S: She usually does the dinner, she is very sympathetic.
T: She's nice? Well, it's good to have a nice wife, isn't it? (thinks: that's another case of L1 influence, creative way Raoul has with words! But no need to comment on that, stay with the real communication.)
here and now) ...I cook for myself, mostly. How about you, Balthazaar?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3428
	From: Robert M. Haines
	Date: Do Mai 15, 2003 5:51 

	Subject: Letter to Michael


	Dennis wrote (not in this order): 

"Open to all list members

TEST YOUR DOGME QUOTIENT!

How would YOU deal with Michael's message?

Dennis,
The adverbs and adjectivs was something, which I thought to 
understand. Now I'm not sure yet, if I really got the rules."

Greets

Michael"
--------------------------------------------------------------------------------------------
Well, here's one possibility:

a) Michael,

You've written that the subject of adverbs and adjectives was something that you thought you'd understood, but now you're not quite sure if you really got the rules. I've had the same feeling as a language learner. 

I'm not sure you should be too concerned with rules though; it often takes some time to absorb new information, and trying to remember rules can be like trying to run with a bucket full of water: one concentrates so intently on not spilling that one forgets everything else. 

Please send me any specific comments or questions you have, Michael. I'll be happy to help.

Regards,

Dennis (actually Rob posing as Dennis)
-----------------------------------------------------------------------------------------------
Here's another:

b) Michael,

What in particular are you unsure of about adjectives and adverbs? 

Looking forward to hearing from you.

Regards,
Dennis
-----------------------------------------------------------------------------------------------
And another:

c) Michael,

Sorry, I'm in a bit of a rush. A few quick notes on your message to me:

(spelling) adjectivEs

(puntctuation) no comma before an if-clause

(grammar) I thought I understood the rules.

These are the main points for now. I'll write more later.

Cheers,

Dennis
------------------------------------------------------------------------------------------------

I'm sure there are many more...

Rob







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3429
	From: Robert M. Haines
	Date: Do Mai 15, 2003 6:02 

	Subject: Letter to Michael


	But in the end, Dennis, the most relevant approach will be your own, because you know Michael (you've met him, right?), and so you have the relationship to guide you.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3430
	From: luke
	Date: Do Mai 15, 2003 8:48 

	Subject: Re: Re: collocations and such


	Dear Fiona, Shaun, DK, Diarmuid, Tom,

- and anybody else who's anguished or enthused about collocations and creativity and the constraints on both, if there are any, in the context of EFL/ELF.

- I agree with whoever said there is a crucial difference between EFL and ESL and no more so than in the case of collocation and more broadly formulaic language, of which collocation is the most pervasive and, perhaps, least problematic part. The most problematic is undoubtedly the opaque idiom - and that happens to be the kind with which NSs are most creative and playful. This is, at bottom, the apple of contention or the bone of discord in this debate, because the evidence seems to suggest that though collocation is difficult (and why is an interesting question in terms of acquisition) many kinds of collocation are acquirable and are deployed appropriately, though they are still the Achilles' heel of even proficient learners. 

- Then there are so many collocations which mysteriously seem resistant to acquisition and even when 'acquired' sound odd and attract attention to themselves rather than fading into the rich dialogic background. And as for the 'colourful' idiom variety - kicking buckets and spilling cats and dogs - they seem to be irredeemably unacquirable and pragmatically shot through with risk of failure or hilarity. 

- The question is not really whether a large chunk of English is chunky - I'm convinced it is, as all contributors to this thread so far seem to be - for its NSs - though cognitive psychologists working in the Chomskyan tradition, such as Pinker, think the chunky component of language tells us little about language worth knowing - we may disagree with that, but it is a view we can respect and try and reconcile with more holistic, performance-based views of language acquisition.

- I think the question is what holistic chunkiness means for teaching EFL/ELF. I can understand why Shaun wonders about the limits of correctness and appropriateness in the case of collocation, though he excludes 'creativity' from the process of offering constraining guidelines in the classroom; Tom, on the other hand, goes further and questions whether it is realistic (and fair?) on the students to allow them the illusion that unusual collocations (we can either call them un-native-like, but who cares whether they are or not or - better- pragmatically unsuccessful - there's the rub ) resulting from lack of competence, are actually attempts at creativity. Of course, it is different when the student or NNS interlocutor is deliberately playing with the language in a creative way: this is something a teacher and any normal human being should welcome and revel in, in, as somebody else said, a liberating carnivalesque way. (But see my 'bump into' survey for a more complex picture of attitudes towards NS / NNS linguistic creativity). 

- In both cases, however, we have to confront, as professional teachers, offering a kind of service or training people to use a tool, the world outside the classroom walls and beyond the 'here and now'. What happens in the 'there and then' of people using English for social or business purposes, as a lingua franca, with or without the involvement of NSs? Will we have enabled our students to use this tool effectively if they talk about 'bumping into wet bread', let's say, to their Chinese or Australian interlocutor? 

- Of course, it is politically most incorrect to impose limits on creativity, just as it is going against the grain to doubt that 'real' 'authentic' language is always a good thing. Who in their right mind would teach students 'unreal' language or prefer 'inauthentic' structures to slices of life, which is what formulaic language in natural discourse is. But dogme is all about questioning and inquiry, so we'll venture on to the obscure underground where mainstream approaches (including the nearly-can-do-no-wrong lexical approach) fear to tread

- The question is how far do you go? We can take a post-modern, free-for-all, let-it-all-hang out-and-just- cool-it approach to teaching, which I think is easier for some teachers to do than others - and at this point I would add non-native v native speaker to my EFL/ESL dichotomy (has anyone noticed the % participation of NS / NNS in dogme discussions and wondered why this should be so? Has anybody noticed just how collocational and idiomatically creative the debate sometimes gets? It's a delight to read, but what are the implications for the socio-cultural speech community which largely makes up dogme?). We can also try and understand the puzzle of idiomaticity: why it works differently for NSs than for NNS and arrive at informed decisions about how this fascinating aspect of language fits into a socio-culturally, sensitive dogmetic approach to foreign language education (or teaching people to use a tool) in a limited space and time.

- Perhaps the 'socio-cultural' context is the key concept here, and its place in First Language Acquisition and SLA. If collocation/idiomaticity is par excellence contextually-embedded and if routinized language is tied to pragmatic use, then it is, as Fiona argued, rooted in history and reinforced by repeated encounters in particular situations from childhood onwards, during which formulae are acquired as unanalyzed wholes. These formulae belong to the realm of linguistic probability rather than grammatical certainty (in the Chomskyan model). They are also, paradoxically, both fixed and flexible - they are open to variation both regular and creative (in the non-Chomskyan sense). NSs seem to have an unfailing and effortless intuition for understanding and producing canonical and non-canonical forms of formulaic sequences. Where do they get this conflicting competence from, which many argue is the key to native-like fluency? Well, they seem to get it from exposure to holistic chunks from an early age in socio-cultural pragmatic contexts. They pick it up in an endless chain of here and now encounters, by getting things done through language, by infusing phrases with feeling, all of which cumulatively, add up to intuition. And all members of their speech community seem to share this intuition. And it is inseparable from their sense of self. And when they play with these expressions and co-construct now variations on them, they affirm, modify and reinvent their sense of self or how they present it to the outside world. All this is done by drawing on the linguistic and socio-cultural resource that they share with their interlocutor.

- This is worlds and aeons away from the EFL classroom and, later, from ELF, with its rather superficial and occasional encounters or transactions between people who share much less background than members of a first language speech community. Most people learn a foreign language after childhood and they learn it analytically and in limited time and space. This is indeed an argument for more dogme not less.But is it a question of quantity or are we talking about two different kinds of linguistic codes? As Scott once said in another context and with a wholly different pragmatic intent, ELF is like being on a long haul flight with someone you hardly know and don't really want to spend twelve hours talking to. But collocation and idioms are so tied to things we are close to and feel strongly about and which also make up who we are. 

- Take my family - Greek speakers - they have a whale of a time listening to me use or abuse Greek idioms and collocations, both deliberately and accidentally - and their laughing at me and with me is neither here nor there. Indeed, the clash and mingling of languages and styles is great fun, sometimes. But outside the safety of those living room walls and the cosy here-and-now of family solidarity I don't play around with Greek idioms. They are as much a minefield as English idioms. 

- In my Spanish classes, I've asked the teacher to skip the bits which teach us to use all those incredibly difficult idioms with parts of the body or whatever because I just feel it's a waste of time. Even though I am in theory no longer an elementary learner of Spanish, like Tom with Polish, I still 'just want to know how to say stuff the correct way'. Even when I use a slightly off collocation (wittily or unwittily or even unwittingly) my very undogmetic Spanish teacher jumps in to correct me (great shades of Scott's Catalan classes). As for my post-proficiency level Greek and with a cultural background like mine, idioms - and to a lesser extent non-opaque collocations - are still the chink in my Achilles heel. 

- I think we do have to take the world outside the classroom into account and 'out there' in the 'there and then' there are not only Robs and Toms, Shauns and DKs - all good liberal (in the best sense) dogmetists - but 'dogmatists' like some of the 400 respondents to my collocational creativity questionnaire, who not only rejected NNs creativity with collocation but were also quite explicit about discriminating between the legitimate power of the NS to bend and break the rules and the NO-go for the NNS. 

- But to end on a more optimistic note, for I have I am sure overstayed my welcome, many of my respondents had a healthily dialogic, carnivalesque attitude to bumping into creative collocation and this may suggest that ELF can be as diverse, hedonistic and hybrid as ENL or indeed all native languages are. 

- In conclusion, as students but NSs would probably not say, it is amazing how many experts in linguistics ignore the 'F' in EFL/ELF or think it's an 'N" or an 'S'.

- That's all for now, but thanks to all for a very stimulating debate - dogme does it once again



Spear Shaker. 
----- Original Message ----- 
From: Tom Topham 
To: dogme@yahoogroups.com 
Sent: Thursday, May 15, 2003 7:31 PM
Subject: Re: [dogme] Re: collocations and such





... One of the great
>joys of conversation is taking the fixed and semi-fixed expressions
>and unfixing and mixing them, cutting and pasting registers and
>styles within single utterances, speaking in inverted commas for the
>sake of parodic/ironic distance, and all the rest of the
>carnivalesque procedures...
...
ns grant themselves the right to play with language, but tend to
>police nns who try to do the same. This is a power thing, I feel: it
>goes with the norms of the ruling dialect; you're marked out as
>different (inferior) if you don't speak proper; and the further you
>get from that golden norm of standard middle-class middle-english
>(suitably estuarised for demotic effect) the more marginal you are.
>In a word, ns *discriminate* against nns, and language is the vehicle
>they use ....


Maybe there is truth here, on a larger societal scale. But in the 
classroom, I don't think it is a power issue at all. Yes, NS play with the 
language. But you break rules intentionally, part of the fun is the shared 
joke at the breaking of the rules. For NNS, at least the kind I usually 
teach, they don't know the rules, so there is no shared joke: when they ask 
the waiter for wet toast the joke is on them.

I think most teachers with a bit of sensitivity can tell when to say "well, 
that isn't really how we say it" and when to realize a bit of intentional 
creative play is underway.

After seven years of learning / speaking Polish, I was quite proud when I 
could make a witty twist on an idiom, or disrupt a standard collocation - 
and my level of fluency made it clear that I was making a joke, not a 
mistake. When I was an elementary level speaker I just wanted to know how 
to say stuff the correct way - I was tired of speaking "wrong", with people 
needing to strain to understand me.

I am trying to imagine this from a student's point of view:

S: I like wet toast. (thinks: hmm, is the direct translation from L1 
correct?)
T: Wow, cool, so do I. Who usually makes it, you or your wife? (thinks: how 
liberating for us to be creating this new, real language together)
S: She usually does the dinner, she is very sympathetic.
T: Great! (thinks: that's a really interesting, creative way Raoul has with 
words! But no need to comment on that, stay with the real communication 
here and now) ...I cook for myself, mostly. How about you, Balthazaar?

(sorry, I am taking the piss, I know)
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	Group: dogme
	Message: 3431
	From: luke
	Date: Do Mai 15, 2003 8:45 

	Subject: Re: Re: collocations and such


	Dear Fiona, Shaun, DK, Diarmuid, Tom,

- and anybody else who's anguished or enthused about collocations and creativity and the constraints on both, if there are any, in the context of EFL/ELF.

- I agree with whoever said there is a crucial difference between EFL and ESL and no more so than in the case of collocation and more broadly formulaic language, of which collocation is the most pervasive and, perhaps, least problematic part. The most problematic is undoubtedly the opaque idiom - and that happens to be the kind with which NSs are most creative and playful. This is, at bottom, the apple of contention or the bone of discord in this debate, because the evidence seems to suggest that though collocation is difficult (and why is an interesting question in terms of acquisition) many kinds of collocation are acquirable and are deployed appropriately, though they are still the Achilles' heel of even proficient learners. 

- Then there are so many collocations which mysteriously seem resistant to acquisition and even when 'acquired' sound odd and attract attention to themselves rather than fading into the rich dialogic background. And as for the 'colourful' idiom variety - kicking buckets and spilling cats and dogs - they seem to be irredeemably unacquirable and pragmatically shot through with risk of failure or hilarity. 

- The question is not really whether a large chunk of English is chunky - I'm convinced it is, as all contributors to this thread so far seem to be - for its NSs - though cognitive psychologists working in the Chomskyan tradition, such as Pinker, think the chunky component of language tells us little about language worth knowing - we may disagree with that, but it is a view we can respect and try and reconcile with more holistic, performance-based views of language acquisition.

- I think the question is what holistic chunkiness means for teaching EFL/ELF. I can understand why Shaun wonders about the limits of correctness and appropriateness in the case of collocation, though he excludes 'creativity' from the process of offering constraining guidelines in the classroom; Tom, on the other hand, goes further and questions whether it is realistic (and fair?) on the students to allow them the illusion that unusual collocations (we can either call them un-native-like, but who cares whether they are or not or - better- pragmatically unsuccessful - there's the rub ) resulting from lack of competence, are actually attempts at creativity. Of course, it is different when the student or NNS interlocutor is deliberately playing with the language in a creative way: this is something a teacher and any normal human being should welcome and revel in, in, as somebody else said, a liberating carnivalesque way. (But see my 'bump into' survey for a more complex picture of attitudes towards NS / NNS linguistic creativity). 

- In both cases, however, we have to confront, as professional teachers, offering a kind of service or training people to use a tool, the world outside the classroom walls and beyond the 'here and now'. What happens in the 'there and then' of people using English for social or business purposes, as a lingua franca, with or without the involvement of NSs? Will we have enabled our students to use this tool effectively if they talk about 'bumping into wet bread', let's say, to their Chinese or Australian interlocutor? 

- Of course, it is politically most incorrect to impose limits on creativity, just as it is going against the grain to doubt that 'real' 'authentic' language is always a good thing. Who in their right mind would teach students 'unreal' language or prefer 'inauthentic' structures to slices of life, which is what formulaic language in natural discourse is. But dogme is all about questioning and inquiry, so we'll venture on to the obscure underground where mainstream approaches (including the nearly-can-do-no-wrong lexical approach) fear to tread

- The question is how far do you go? We can take a post-modern, free-for-all, let-it-all-hang out-and-just- cool-it approach to teaching, which I think is easier for some teachers to do than others - and at this point I would add non-native v native speaker to my EFL/ESL dichotomy (has anyone noticed the % participation of NS / NNS in dogme discussions and wondered why this should be so? Has anybody noticed just how collocational and idiomatically creative the debate sometimes gets? It's a delight to read, but what are the implications for the socio-cultural speech community which largely makes up dogme?). We can also try and understand the puzzle of idiomaticity: why it works differently for NSs than for NNS and arrive at informed decisions about how this fascinating aspect of language fits into a socio-culturally, sensitive dogmetic approach to foreign language education (or teaching people to use a tool) in a limited space and time.

- Perhaps the 'socio-cultural' context is the key concept here, and its place in First Language Acquisition and SLA. If collocation/idiomaticity is par excellence contextually-embedded and if routinized language is tied to pragmatic use, then it is, as Fiona argued, rooted in history and reinforced by repeated encounters in particular situations from childhood onwards, during which formulae are acquired as unanalyzed wholes. These formulae belong to the realm of linguistic probability rather than grammatical certainty (in the Chomskyan model). They are also, paradoxically, both fixed and flexible - they are open to variation both regular and creative (in the non-Chomskyan sense). NSs seem to have an unfailing and effortless intuition for understanding and producing canonical and non-canonical forms of formulaic sequences. Where do they get this conflicting competence from, which many argue is the key to native-like fluency? Well, they seem to get it from exposure to holistic chunks from an early age in socio-cultural pragmatic contexts. They pick it up in an endless chain of here and now encounters, by getting things done through language, by infusing phrases with feeling, all of which cumulatively, add up to intuition. And all members of their speech community seem to share this intuition. And it is inseparable from their sense of self. And when they play with these expressions and co-construct now variations on them, they affirm, modify and reinvent their sense of self or how they present it to the outside world. All this is done by drawing on the linguistic and socio-cultural resource that they share with their interlocutor.

- This is worlds and aeons away from the EFL classroom and, later, from ELF with its rather superficial and occasional encounters or transactions between people who share much less background than members of a first language speech community. Most people learn a foreign language after childhood and they learn it analytically and in limited time and space. This is indeed an argument for more dogme not less.But is it a question of quantity or are we talking about two different kinds of linguistic codes? As Scott once said in another context and with a wholly different pragmatic intent, ELF is like being on a long haul flight with someone you hardly know and don't really want to spend twelve hours talking to. But collocation and idioms are so tied to things we are close to and feel strongly about and which also make up who we are. 

- Take my family - Greek speakers - they have a whale of a time listening to me use or abuse Greek idioms and collocations, both deliberately and accidentally - and their laughing at me and with me is neither here nor there. Indeed, the clash and mingling of languages and styles is great fun, sometimes. But outside the safety of those living room walls and the cosy here-and-now of family solidarity I don't play around with Greek idioms. They are as much a minefield as English idioms. 

- In my Spanish classes, I've asked the teacher to skip the bits which teach us to use all those incredibly difficult idioms with parts of the body or whatever because I just feel it's a waste of time. Even though I am in theory no longer an elementary learner of Spanish, like Tom, I still 'just want to know how to say stuff the correct way'. Even when I use a slightly off collocation (wittily or unwittily or even unwittingly) my very undogmetic Spanish teacher jumps in to correct me (great shades of Scott's Catalan classes). As for my post-proficiency level Greek and with a cultural background like mine, idioms - and to a lesser extent non-opaque collocations - are still the chink in my Achilles heel. 

- I think we do have to take the world outside the classroom into account and 'out there' in the 'there and then' there are not only Robs and Toms, Shauns and DKs - all good liberal (in the best sense) dogmetists - but 'dogmatists' like some of the 400 respondents to my collocational creativity questionnaire, who not only rejected NNs creativity with collocation but were also quite explicit about discriminating between the legitimate power of the NS to bend and break the rules and the NO-go for the NNS. 

- But to end on a more optimistic note, for I have I am sure overstayed my welcome, many of my respondents had a healthily dialogic, carnivalesque attitude to bumping into creative collocation and this may suggest that ELF can be as diverse, hedonistic and hybrid as ENL or indeed all native languages are. 

- In conclusion, as students but NSs would probably not say, it is amazing how many experts in linguistics ignore the 'F' in EFL/ELF or think it's an 'N" or an 'S'.

- That's all for now, but thanks to all for a very stimulating debate - dogme does it once again



Spear Shaker. 
----- Original Message ----- 
From: Tom Topham 
To: dogme@yahoogroups.com 
Sent: Thursday, May 15, 2003 7:31 PM
Subject: Re: [dogme] Re: collocations and such





... One of the great
>joys of conversation is taking the fixed and semi-fixed expressions
>and unfixing and mixing them, cutting and pasting registers and
>styles within single utterances, speaking in inverted commas for the
>sake of parodic/ironic distance, and all the rest of the
>carnivalesque procedures...
...
ns grant themselves the right to play with language, but tend to
>police nns who try to do the same. This is a power thing, I feel: it
>goes with the norms of the ruling dialect; you're marked out as
>different (inferior) if you don't speak proper; and the further you
>get from that golden norm of standard middle-class middle-english
>(suitably estuarised for demotic effect) the more marginal you are.
>In a word, ns *discriminate* against nns, and language is the vehicle
>they use ....


Maybe there is truth here, on a larger societal scale. But in the 
classroom, I don't think it is a power issue at all. Yes, NS play with the 
language. But you break rules intentionally, part of the fun is the shared 
joke at the breaking of the rules. For NNS, at least the kind I usually 
teach, they don't know the rules, so there is no shared joke: when they ask 
the waiter for wet toast the joke is on them.

I think most teachers with a bit of sensitivity can tell when to say "well, 
that isn't really how we say it" and when to realize a bit of intentional 
creative play is underway.

After seven years of learning / speaking Polish, I was quite proud when I 
could make a witty twist on an idiom, or disrupt a standard collocation - 
and my level of fluency made it clear that I was making a joke, not a 
mistake. When I was an elementary level speaker I just wanted to know how 
to say stuff the correct way - I was tired of speaking "wrong", with people 
needing to strain to understand me.

I am trying to imagine this from a student's point of view:

S: I like wet toast. (thinks: hmm, is the direct translation from L1 
correct?)
T: Wow, cool, so do I. Who usually makes it, you or your wife? (thinks: how 
liberating for us to be creating this new, real language together)
S: She usually does the dinner, she is very sympathetic.
T: Great! (thinks: that's a really interesting, creative way Raoul has with 
words! But no need to comment on that, stay with the real communication 
here and now) ...I cook for myself, mostly. How about you, Balthazaar?

(sorry, I am taking the piss, I know)
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	Group: dogme
	Message: 3432
	From: Sue Murray
	Date: Do Mai 15, 2003 11:50 

	Subject: directions


	Rob, 
>I actually see structural paradigms in the lessons taught; however, I don't know if I am mapping >them onto the lessons or whether they are innate within the lessons. I'll have to ponder.

there certainly are some structural paradigms, and I find kids often need - and want - a bit of structure, even if only to move on or start off from; but I think a lot depends on whether you're structuring as a response, aimed at helping/encouraging them to develop what's going on, or whether you 'impose' the structures from a pre-plan. And how open or closed the structure is ....

As I've said before, I'm still trying to get a clearer idea of what dogme with kids 'is'; it's different to dogme with adults - adults like to sit and talk, their way of discourse and language and experience is open to 'chat city' and its variations, with suitable/discretionary (and perhaps above all attentive?) response, guidance and reprocessing type things from the teacher. Kids need to do other things - move, use their hands, map their own view of the world through the language and imagination, play games, make things, get excited sometimes, exercise their vocal chords in a number of ways, experiment with all sorts of non-language things even in the language classroom; and loads of other things too!! And topics of conversation are very mercurial with kids; they tend to need a mixture of 'action', discovery and familiarity, and choice (eg, they'll keep badgering for a particular game or activity again; and again; as if their life depended on it and it's their favourite thing in all the world; but after the third or fourth time, even over a fairly spaced out period, it's often, 'oh no, not that again!!') 

I think there are certainly similarities and basic principles at work in all of the/our different 'dogmes' - and I agree they're impossible to put into black and white (though we all try!!) because they can only happen anew each time; as Diarmuid said, though don't remember his exact words, dogme is a state of mind.

with the book idea, though, there would have to be at least some kind of concensus, in the sense of a clear, sit up and think 'raison d'etre', otherwise (and I'm talking from the potential market's point of view, not the list's!) it could seem just a pot pourri reflecting variations on 'existing methods'?? - and dogme is not a method (or is it? I don't think it is, but I always get muddled with these sort of terms ....got no phD, just a bricklayer at heart - and proud of it! - like the rest of my folks) How to get over the flavour without spoiling the taste ...???

(btw, I agree with Fiona that 'Tosser' would not be the best title; but something along the lines of David's 'detox' comment could be worth thinking on ???)

Sue
(feeling p'd off because no time to properly read the longer postings at the moment - hope at least to have a weekend in two weeks so fully intend to gratefully indulge myself - thanks to all)





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3433
	From: Sue Murray
	Date: Do Mai 15, 2003 11:51 

	Subject: locations


	writing 'make things' in previous 'directions' posting made me think - been thinking lots about all the interesting postings on the collocation thread (and still have some to read); and this is just a very brief thing on an enormous topic.

I've been listening to BBC World Service radio for years; the incidence of a collocation such as 'do a mistake' (for example) is fairly high; no one bats an eyelid (don't think 'natives' really would unless they were language teachers??) 

(brief deviation: I remember when a learner friend of mine said 'let's make a photo' to some of my visiting English friends. I said (cringe and hide my face in the corner!!! I was extremely young and green at the time ......), in my best recasting voice, 'yes, let's *take* a photo!'; my learner friend looked a bit confused, and so did my English friends; they hadn't even noticed of course)

recently, a few of my advanced students have been 'lapsing' into occasional bouts of 'do a mistake'; actually, mother tongues do it sometimes too if you're perverted or 'overtrained' enough to notice it - as in the mistake I did (sic) noticing and focusing on similar when my poor learner friend just wanted to use his camera. So, with my advanced students, I just point out that in the CAE exam it's 'make a mistake' which is required, as the most common standard co-location; in the real world, the distinction is not a problem .....

and just to add that 'make and do' is one of the classic conundrums for non native speakers; the (native) distinction between 'make something' and 'do something', or 'make things' vs 'do things', is perhaps an underlying 'clue', perhaps not; and maybe even that varies in dialects I'm not familar with. And in any case it doesn't really help lead to anywhere useful. But between the school of thought that believes that all collocations are items to be learnt, and the school of thought that believes there are underlying patterns and distinctions, the reality is perhaps a somewhere inbetween; what I do often think is that everyone develops their own personal underlying distinctions/intuitions, which however they're arrived at form a far larger body of 'agreement' than disagreement, whether ns or nns, whether 'correct' or not according to some corpus; it's all useful, but not canonical; and it's certainly something that teachers and learners would like to be clearer on - thanks to technology, there are loads more data, but how to usefully and properly evaluate and use that data is still not clear. 

As to Shaun's and others' points about saying 'no', I often prefer to try and draw attention (when it seems useful to do so) to a 'common' collocation by saying things like, 'oh, that sounds similar to what we often call xxxxx', or 'what you're saying is maybe similar to the phrase yyyy? and that's a great/more vivid/wonderfully expressive way of saying it' - which it usually is ;) !! 

Sue
PS: just seen Luke's posting, and much look forward to the continuing debate; thanks Luke!




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3434
	From: Robert M. Haines
	Date: Fr Mai 16, 2003 12:06 

	Subject: Getting it right


	I'd like to expand on a point that Tom and Luke (Spear Shaker) have raised about just wanting to say things correctly, because I think many, if not most (NB: Dennis, I just broke the punctuation rule in letter c to Michael, didn't I?) can relate to the experience of learning a foreign language.

In my case, I am fluent in only one foreign (to me) language, German, which I learned while living in Bavaria for about two and a half years. I have to admit, my method of learning consisted largely of reading grammars and always consulting a monolingual learner's dictionary whenever possible. This was before I became a teacher, by the way. 

Grammar was a snap, I thought, the hard part was acquiring vocabulary, which included collocations, though I didn't really call them that at the time. Vocabulary acquisition involved memorization. Somehow the words and phrases I needed seemed to stick more with me than with other students. I contrubute this to a few factors: First, I come from English; German is not so far away. Second, I enjoy learning languages, not everyone does. Third, I am a very ambitious language learner, filled with curiosity about my new world of concepts and words. Fourth, I am musical by nature, and I think that can help with language learning.

Okay, enough about me. The point is that even if the grammar doesn't pose a significant problem to the learner ---though it often does for various reasons --- vocabulary acquisition is a cornerstone in the process of language learning. By implication, memory plays a prominent role in this process. Exposure and recognition of collocation as a concept and the items that co-locate (find themselves together) can be quite useful in storing lexical items. At this point i feel like I might be regurgitating bits of Scott's recent book, 'How to Teach Vocabulary'. Nonetheless, identifying and raising students' awareness of chunks of language that more frequently than not co-occur seems useful in, if nothing else, lightening the load for learners. 

But there has to be motivation, even if a learner is less zealous than I was, to gain access to this new world of words. My motivations were the fact that I couldn't stand not to know what others were saying around me, what the news media were prining and broadcasting and getting to know the culture and mother tongue of my German partner. Others will have their own objectives. 

I think a crucial question is: To what extent does an innate desire to learn exist in people? On the assumption that it is there, I would add, how does a teacher best nurture that seed. A better metaphor might be how do we language teachers assure that the kindling and dry grass are set when the spark touches down? In that sense it's about conditions. This is in opposition to impostions, where language is used as an instrument to subjugate learners. Maybe that's what we're doing when we correct what we'd allow our NS counterparts to 'get away with', observing the letter of the law with NNS and the spirit of the law with NS. 

Or do we just feel learners should know the rules before they break them, as some have suggested? Do learners just want to know how to say things correctly? I've certainly been asked more than once by a student, "What do you say when...?" or "What's the best way to tell someone...?" With learners from more high-context' cultures, e.g. Japanese, I often hear, "Is that the most appropriate way to say that?" or "Can I say that to anybody?" 

Back to the question and the point made: Just wanting to know how to use the tool correctly; I've got a hammer and I wanna pound some nails. Pinker might say we're pre-programmed to do this, just give us time. We need a reason to work, too, don't we? We could also be playing around. It's probably the former that is often neglected in classrooms, because it doesn't feel like learning to some. still, to be fair, a lot of teachers prefer games and insist that learning be fun. Neither of which ensures that learning will be fun nor that it will happen. 

My conclusion is ambivalence. My American Heritage Dictionary says Frued coined the word. If, then it seems appropriate to close with a few lines written about Freud's ambivalence and his dogmA: "If Freud had given somewhat more consideration to the truth that sexuality is numinous --- both a god and a devil --- he would not have remained bound within the confines of a biological concept. And Nietzsche might not have been carried over the brink of the world by his intellectual excesses if he had held more firmly to the foundations of human existence." 'Memories, Dreams, Reflections' Jung, C.G., p.154.

Eureka, dogme is a numen!

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3435
	From: Robert M. Haines
	Date: Fr Mai 16, 2003 12:24 

	Subject: Oops!


	Back to the question and the point made: Just wanting to know how to use the tool correctly; I've got a hammer and I wanna pound some nails. Pinker might say we're pre-programmed to do this, just give us time. We need a reason to work, too, don't we? We could also be playing around. It's probably the *former* that is often neglected in classrooms, because it doesn't feel like learning to some. still, to be fair, a lot of teachers prefer games and insist that learning be fun. Neither of which ensures that learning will be fun nor that it will happen. 

Sorry, I meant the *latter* here. Also, instead of the tool metaphor, what about a musical instrument?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3436
	From: lifang67
	Date: Fr Mai 16, 2003 12:55 

	Subject: Collocations, Jokes, Schemata and Consciousness


	Our elementary school textbook says:

Mina: Excuse me, Sir. Is this York Street?
Man: Sorry. I'm a stranger here myself.
Mina: Oh. Excuse me, Ma'am. Where is York Street?
Woman: Go straight and turn right.

No landmarks. No crossings. No corners. Our friendly woman clearly 
thinks that poor little Mina is a car! I'll bet she's an NS.

The outstanding disagreement with Shaun and Tom seems to be this. 
Given this terrible truth, that knowing the goal does very little to 
suggest the next step down the path, is it better to have somebody 
who's been there but taken a very different means of transportation 
(viz, somebody who's had wall-to-wall twenty-four-hour input from an 
early age) or somebody who's wandering around a bit (viz. somebody 
who's had to ponder and think and analyze the collocations bit by bit 
and situation by situation)?

And yet that is not the disagreement really. What Luke calls 'play' 
is really a form of negotiating the precise pragmatic content of a 
new combination of words. This is not so much "meaning negotiation" 
in the narrow sense that Long believes in, because it is not about 
fixed meanings at all. It's really akin to the problem of "What do I 
call you, sir?" whereby we find the right level of pragmatics with 
which to conduct further intercourse.

That process of pragmatic negotiation, which seems to me to be 
absolutely fundamental to learning, seems roughly the same no matter 
who the teacher is. That's what Sue is saying about NS "errors". The 
only difference between the NS an the NNS is a kind of unreflective 
cocksureness which, in the case of the NS can be easily overcome. 

On my desk there's a rather dry linguistic paper on the mental 
lexicon, written by (among others) my colleague here at Seoul 
national University of Education, Yun Yeo-beom. The basic argument is 
that compound nouns are classified in the mind according to their 
components, and that the transparency (that is, the availability of 
semantic content) and the position (that is, is it the first word or 
the last word of the compound) both play a role.

So for example the word "fruit" will help you think of the 
word "strawberry". But the word "hay" will NOT help you think of the 
word "strawberry", because there is, alas, no straw in a strawberry.

Suppose we consider this "priming effect" (as it's called) in terms 
of schema theory. That is, the word "fruit" will set up a kind of 
schema, say a fruit store, or a soda pop machine, or even a 
travelling ice cream man, where the word "strawberry" might occur. 

Say it's an ice-cream man. Charles Fillmore once suggested the 
following text at a conference on semantics:

"Mary heard the bell of the ice cream man. She remembered her 
birthday money. She ran into the house..."

And you are now expecting strawberry ice cream to follow. But 
Fillmore's text continues like this:

"...and locked the door."

Suddenly the ice-cream man is sporting a villainous moustache and 
carrying a switchblade. How can we explain this?

The same way we explain all the panda/wombat/penguin jokes, and even 
the one about the perfect language school, or the following:

2003 PATIENT, SUSPECTING SARS (whispering): Is the doctor in?
1960s NURSE WITH MINI-SKIRT (purring): No, he isn't. Please come in!

What happens is that the joke-teller swiftly sketches a schema (which 
is reinforced through otherwise unnecessary repetition in the panda 
joke and even in Tom's language school joke) and then allows, as in 
Fillmore's joke, some tiny aspect of text (in the case of the panda 
jokes, a lexical level aspect) to knock down the house of cards and 
replace it with an even more quickly built contrary schema.

Hey, great literature it ain't. But it is a great illustration of how 
pragmatic negotiation works to unite, in the twinkling of an eye, the 
conventional and the creative, text and context, the predictable and 
the unpredictable, the top-down and the bottom-up processes. And that 
is what teachers do too, and one more illustration of Luke 
(Meddings') wonderful dictum, "teaching is just talk".

But talk is a miracle.

dk1

PS: Oh, the professionalism thread. I'm with Steve, of course. 
There's some good stuff on this in Scott's article, "The Unbearable 
Lightness of ELT" and my first posting to this list, "Against 
Professionalism" (Number 258 or so). And the latest issue of "IATEFL 
Issues" has a note in favor of the backpacking teacher.

The only thing I have to add is that the desire of some of us to 
leave behind the unwashed state and put on the pretensions of a 
dentist or a surgeon is really very similar to something that's been 
going on in the art world for a long time. 

Believe it or not, there are artists who actually WANT to have 
studios on Fifth Avenue rather than the Lower East Side, and who 
would RATHER talk to surgeons than pig butchers. It's amazing the 
things that hunger does to the mind.

(My little brother's a surgeon--he says it's better than being a pig 
butcher, but only after the operation.)

d



	


	Group: dogme
	Message: 3438
	From: Fiona M
	Date: Fr Mai 16, 2003 12:39 

	Subject: Re: locations


	As I flit around conferences, and have those long drink-and-chat sessions, and generally talk to other teachers in the course of my teaching/training day, I notice that the word on dogme "out there" is that it is "élitist". By definition, this shouldn't be the case. How to break that reputation? I suppose by spreading the word. But whilst it's fine for bods like me to ponder the justification for what I do and why I do it, in a hippy, bohemian, flowery-powery way, the reality is Dennis's getting out of the woods and Sue's locations. It's the application. Isn't it? To 'spread the word', application is gonna be the route, I reckon. 
So, Diarmuid, as I'm still turning over your book idea in my mind, I figure that whatever gets written should be as useable, and practical and applicable as possible, to reach more corners. Plus, if you/we fill it with articles like my last posting, most people will be totally turned off, and dogme really WILL be seen as an élitist thing for a handful of wotsits up their own wherevers. 

I promise to be more down to earth, I promise to be more down to earth (etc a la Bart Simpson).

Fiona
not sure why I'm sending this on-list.........? 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3439
	From: luke
	Date: Fr Mai 16, 2003 1:39 

	Subject: Re: locations


	Dear Fiona, 

Application without principles and inquiry can easily end up out of touch with the broader issues and the practical needs of learners in particular contexts of learning. There is nothing more practical than a good theory and why dogme may be perceived as 'elitist' may have nothing to do with people asking questions but more to do with an application of a nice idea which doesn't ask questions on the level of principles. I don't think the reality is only the 'classroom' - it is the proces of understanding what happens in classrooms in terms of language and motivation and appropriateness of approaches. The individual tree is beautiful but it is part of the wood, which has different kind of beauty. 
There is a fallacy in the idea that a book of 'practical' ideas (without the 'justification') is necessarily going to be 'unelitist'. There are dozens of 'practical' recipe books on the market, with an approach not too remote from dogme, which are seen as 'elitist' and totally impractical by the punters, whether ns or nns. 
Your last posting, Fiona, wasn't meant to be a 'practical' tip - it was, like Shaun's NO posting a legitimate search for understanding of the medium we work in - langauge. And the central feature of this medium is collocation. It would be surprising to say the least to find a curiosity about this fundamental aspect of our work 'elitist' or impractical. An approach whose founding principle is working with the language students come up with should have an interest in that language and its potential difficulties, don't you think? 

Your promise sounds more like a threat and reminds me a bit of 'I will work harder, I will work harder...'

Speaker Shaker.
----- Original Message ----- 
From: Fiona M 
To: dogme@yahoogroups.com 
Sent: Friday, May 16, 2003 2:39 PM
Subject: Re: [dogme] locations


As I flit around conferences, and have those long drink-and-chat sessions, and generally talk to other teachers in the course of my teaching/training day, I notice that the word on dogme "out there" is that it is "élitist". By definition, this shouldn't be the case. How to break that reputation? I suppose by spreading the word. But whilst it's fine for bods like me to ponder the justification for what I do and why I do it, in a hippy, bohemian, flowery-powery way, the reality is Dennis's getting out of the woods and Sue's locations. It's the application. Isn't it? To 'spread the word', application is gonna be the route, I reckon. 
So, Diarmuid, as I'm still turning over your book idea in my mind, I figure that whatever gets written should be as useable, and practical and applicable as possible, to reach more corners. Plus, if you/we fill it with articles like my last posting, most people will be totally turned off, and dogme really WILL be seen as an élitist thing for a handful of wotsits up their own wherevers. 

I promise to be more down to earth, I promise to be more down to earth (etc a la Bart Simpson).

Fiona
not sure why I'm sending this on-list.........? 


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3440
	From: sthornbury@w...
	Date: Fr Mai 16, 2003 2:23 

	Subject: meaning making


	Sue's thoughts on kids and dogme, and her mentioning (3349): "starting points 
for journeys which develop out of shared individual realities, not itineraries which 
are thrust upon unprepared travellers" chimed with something I've just read:


"Whether it be in the primary school or the secondary school, the essential 
principles are the same. Unless bludgeoned into an unthinking form of rote 
learning or forced to play the game of attempting to guess what the teacher 
wants to hear, children are active learners, attempting to construe what is new 
in terms of what they already know. In order to help them learn, it is not 
sufficient - or indeed even necessarily helpful - to specify in advance the 
sequence their learning shall take, for that is to ignore what the learner can 
contribute to the task. It is to render passive what should be an active process." 
Gordon Wells, "The Meaning Makers" 1987 p. 101

He goes on:

"However unequal the balance of knowledge between teacher and learner, there 
is no way in which the knowledge of the teacher can be transmitted directly to 
the learner. Indeed, the greater the disparity, the more inappropriate such a 
conception of teaching becomes. Teaching is essentially a matter of facilitating 
learning, and where that learning depends on communication between the 
teacher and the learner, the same principles apply as in any successful 
conversation. The aim must be the *collaborative* construction of meaning, with 
negotiation to ensure that meanings are mutually understood."

This sems to me to be about as pure a statement of dogme as you can get.

Scott



	


	Group: dogme
	Message: 3441
	From: profshaun36
	Date: Fr Mai 16, 2003 2:51 

	Subject: Re: Collocations and thoughts


	Hi all who have made my first NO message so enlightening. I shoudln´t 
have been surprised by the stir it would cause and it is geat to see 
how many people are trying to come to terms with with collocaions.

The NO "technique", to put it nicely, was one that racked my brain on 
my DELTA. It came from my tutor. Of course we should discuss, review 
and extend with our learners and be sensitive to their own learning 
process not limit nd estict them

My silence has been due to the fact that I have been trying to take 
everything in and reflect on my own teaching as well as teaching.
The amount of messages didn´t put me off even though it was my first 
contribution and so (dk1) I have come to love "wet toast".

The discussion has made me see how much I had been letting language 
get in the way of the people I teach. It seems strange as I am an 
English LANGUAGE teacher. I think this is what Dogme has helped me to 
see this first statement may be one of the ways of defining it, if 
you can.
As a new member, and one who heard about dogme some years ago I 
certainly don´t feel dogme is elitist may be some people just feel 
difficulty in accepting that teaching humans is not packaged in a 
method, approach or sets of techniques or language material.
Shaun


By the way. An adaption on the blank paper. Fold it in half, it is 
now a book, and have your students tell you it. There must be more 
than one way of adapting blank pages.

Shaun



	


	Group: dogme
	Message: 3442
	From: Adrian Tennant
	Date: Fr Mai 16, 2003 3:08 

	Subject: Blank pages


	Shaun recently ended a posting with the following:

> By the way. An adaption on the blank paper. Fold it in half, it is now a
book, and have your students tell you it. There must > be more than one way
of adapting blank pages.

And as a few people know I had promised to post a summary of my 'students do
it all!' experiment.

Spring term saw me teaching (well, facilitating) a Proficiency level class.
I shared the class with a colleague (David) who had been teaching for about
three years. I decided that I wanted to get the students to write their own
'coursebook' in my lessons. At first David was a bit nervous and asked if I
minded if he used a coursebook in his lessons (of course I said it was
entirely up to him).
I began my first lesson by talking to the group ( students from Chile,
France, Spain, Romania, Germany and two from Japan) about my idea. They all
seemed fairly keen. We began by choosing a weekly topic (the first week the
French girl suggested 'Sharks' as she'd recently seen a programme about
sharks on TV.
David decided he would try out the idea of the students finding materials
and then creating exercises/tasks which they would try out on each other (or
other classes). After his first lesson he never looked back, 'dumping' the
coursebook and working along side the students more or less as another
student (which was exactly what I was doing). We were learning together. The
only input I had (as did David) was to discuss how to construct exercises,
instructions etc.

Many colleagues told us that we could only do this 'type of thing' because
the level of student language was so high. This term we are doing the same
with an 'Intermediate' class (wit 8 Chinese students). End of week 3 and so
far it's going better than with the proficiency group!

I've persuaded David to offer a conference paper at next year's IATEFL
conference in Bournemouth, if anybody is interested.

Dr E



	


	Group: dogme
	Message: 3443
	From: Fiona M
	Date: Fr Mai 16, 2003 3:24 

	Subject: Re: locations


	S'alright, Luke, I didn't mean a book-of-actvities as such, just a balanced angle with both justification and application. You know what I'm like ..... get carried away.

Threats? Me? I wouldn't be able to keep it, even if it was a promise! ;-)

have a fun weekend.
Fiona
----- Original Message ----- 
From: luke 
To: dogme@yahoogroups.com 
Sent: Friday, May 16, 2003 1:39 PM
Subject: Re: [dogme] locations


Dear Fiona, 

Application without principles and inquiry can easily end up out of touch with the broader issues and the practical needs of learners in particular contexts of learning. There is nothing more practical than a good theory and why dogme may be perceived as 'elitist' may have nothing to do with people asking questions but more to do with an application of a nice idea which doesn't ask questions on the level of principles. I don't think the reality is only the 'classroom' - it is the proces of understanding what happens in classrooms in terms of language and motivation and appropriateness of approaches. The individual tree is beautiful but it is part of the wood, which has different kind of beauty. 
There is a fallacy in the idea that a book of 'practical' ideas (without the 'justification') is necessarily going to be 'unelitist'. There are dozens of 'practical' recipe books on the market, with an approach not too remote from dogme, which are seen as 'elitist' and totally impractical by the punters, whether ns or nns. 
Your last posting, Fiona, wasn't meant to be a 'practical' tip - it was, like Shaun's NO posting a legitimate search for understanding of the medium we work in - langauge. And the central feature of this medium is collocation. It would be surprising to say the least to find a curiosity about this fundamental aspect of our work 'elitist' or impractical. An approach whose founding principle is working with the language students come up with should have an interest in that language and its potential difficulties, don't you think? 

Your promise sounds more like a threat and reminds me a bit of 'I will work harder, I will work harder...'

Speaker Shaker.
----- Original Message ----- 
From: Fiona M 
To: dogme@yahoogroups.com 
Sent: Friday, May 16, 2003 2:39 PM
Subject: Re: [dogme] locations


As I flit around conferences, and have those long drink-and-chat sessions, and generally talk to other teachers in the course of my teaching/training day, I notice that the word on dogme "out there" is that it is "élitist". By definition, this shouldn't be the case. How to break that reputation? I suppose by spreading the word. But whilst it's fine for bods like me to ponder the justification for what I do and why I do it, in a hippy, bohemian, flowery-powery way, the reality is Dennis's getting out of the woods and Sue's locations. It's the application. Isn't it? To 'spread the word', application is gonna be the route, I reckon. 
So, Diarmuid, as I'm still turning over your book idea in my mind, I figure that whatever gets written should be as useable, and practical and applicable as possible, to reach more corners. Plus, if you/we fill it with articles like my last posting, most people will be totally turned off, and dogme really WILL be seen as an élitist thing for a handful of wotsits up their own wherevers. 

I promise to be more down to earth, I promise to be more down to earth (etc a la Bart Simpson).

Fiona
not sure why I'm sending this on-list.........? 


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3444
	From: diarmuid_fogarty
	Date: Fr Mai 16, 2003 4:06 

	Subject: Re: Blank pages


	Hi Doc...errrr...whassup?

I, for one, would be interested in hearing a little bit more about 
the mechanics of the whole thing. If I'm the only one who's left 
gagging for more (and is unlikely to make it to Bournemouth) could I 
ask you or David to give me a bit of a Making Your Own Coursebook for 
Dummies type thing (off list if necessary).

Diarmuid



	


	Group: dogme
	Message: 3445
	From: sthornbury@w...
	Date: Fr Mai 16, 2003 6:25 

	Subject: learners write textbook


	Thanks Adrian for mentioning this - you gave us a tantalising preview at 
Brighton. For more on students writing their own books see posting 786 or go 
directly to this site: 
{HYPERLINK "http://www.njcu.edu/CILL/vol5/kulchytska.html"}http://www.njcu.edu/CILL/vol5/kulchytska.html


	


	Group: dogme
	Message: 3446
	From: Robert M. Haines
	Date: Fr Mai 16, 2003 6:27 

	Subject: Re: learners write textbook


	The site came up saying the document requested does not exist, Scott.
Darnit.
----- Original Message -----
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Friday, May 16, 2003 10:25 AM
Subject: [dogme] learners write textbook


> Thanks Adrian for mentioning this - you gave us a tantalising preview at
> Brighton. For more on students writing their own books see posting 786 or
go
> directly to this site:
> {HYPERLINK
"http://www.njcu.edu/CILL/vol5/kulchytska.html"}http://www.njcu.edu/CILL/vol
5/kulchytska.html
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3447
	From: Robert M. Haines
	Date: Fr Mai 16, 2003 6:29 

	Subject: Hurrah!


	I was able to access it through the link in message 786 though: http://www.njcu.edu/CILL/vol5/kulchytska.html

Cheers


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3448
	From: halima
	Date: Fr Mai 16, 2003 6:37 

	Subject: RE: learners write textbook


	Look at the http bit - separate the second http bit and make sure the
html is included and it works. For some reason it has been copied 2x
here. 
I did it and got this: and it works.
Halima 

http://www.njcu.edu/CILL/vol5/kulchytska.html



-----Mensaje original-----
De: Robert M. Haines [mailto:haines@n...] 
Enviado el: viernes, 16 de mayo de 2003 19:27
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] learners write textbook


The site came up saying the document requested does not exist, Scott.
Darnit.
----- Original Message -----
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Friday, May 16, 2003 10:25 AM
Subject: [dogme] learners write textbook


> Thanks Adrian for mentioning this - you gave us a tantalising preview 
> at Brighton. For more on students writing their own books see posting 
> 786 or
go
> directly to this site:
> {HYPERLINK
"http://www.njcu.edu/CILL/vol5/kulchytska.html"}http://www.njcu.edu/CILL
/vol
5/kulchytska.html
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to 
> http://docs.yahoo.com/info/terms/
>
>




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 3449
	From: Robert M. Haines
	Date: Fr Mai 16, 2003 6:50 

	Subject: Re: learners write textbook


	Right. Thanks. I obviously spent little time on analysis and just wanted to
get it right. Hmm...
----- Original Message -----
From: halima <halima@s...>
To: <dogme@yahoogroups.com>
Sent: Friday, May 16, 2003 10:37 AM
Subject: RE: [dogme] learners write textbook


> Look at the http bit - separate the second http bit and make sure the
> html is included and it works. For some reason it has been copied 2x
> here.
> I did it and got this: and it works.
> Halima
>
> http://www.njcu.edu/CILL/vol5/kulchytska.html
>
>
>
> -----Mensaje original-----
> De: Robert M. Haines [mailto:haines@n...]
> Enviado el: viernes, 16 de mayo de 2003 19:27
> Para: dogme@yahoogroups.com
> Asunto: Re: [dogme] learners write textbook
>
>
> The site came up saying the document requested does not exist, Scott.
> Darnit.
> ----- Original Message -----
> From: <sthornbury@w...>
> To: <dogme@yahoogroups.com>
> Sent: Friday, May 16, 2003 10:25 AM
> Subject: [dogme] learners write textbook
>
>
> > Thanks Adrian for mentioning this - you gave us a tantalising preview
> > at Brighton. For more on students writing their own books see posting
> > 786 or
> go
> > directly to this site:
> > {HYPERLINK
> "http://www.njcu.edu/CILL/vol5/kulchytska.html"}http://www.njcu.edu/CILL
> /vol
> 5/kulchytska.html
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
> > http://docs.yahoo.com/info/terms/
> >
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3450
	From: Robert M. Haines
	Date: Fr Mai 16, 2003 7:18 

	Subject: The Book


	So I'm thinking, after reading Scott's post, that the book should be a collaborative effort between us and (other) language learners? Then again, after reading what Adrian posted, maybe we should just facilitate the writing of the book by students?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3451
	From: Dennis Newson
	Date: Fr Mai 16, 2003 7:54 

	Subject: Re: locations


	Speaker Shaker aka "Luke", 

Your posting has been worrying me all day. (You can see how 
elite I am to have such refined, non-practical problems).

You write that:

"Application without principles and inquiry can easily end up 
out of touch with the broader issues and the practical needs of 
learners in particular contexts of learning."

O.K. But wouldn't you agree that concentrating hard on the 
nature of collocations would definitely get one out of touch 
even more easily and much quicker?

And what is the connection between the broader issues and the 
practical needs of learners in particular contexts that you 
mention? If the needs of particular learners are being answered 
doesn't that suffice?

"There is nothing more practical than a good theory" you say. 
Really? I'd rather get a plumber round with a bag of tools if a 
radiator bursts at midnight than hear a theory of why it has 
happened.

You write: (the reason why) "dogme may be perceived as 
'elitist' may have nothing to do with people asking questions
but more to do with an application of a nice idea 
which doesn't ask questions on the level of principles."

Surely people are much more likely to mean we're a bunch of 
privileged layabouts who seem to have all the time in the world 
to write long and frequent soulful messages in precious prose 
instead of attending to questions on the level of practice?

You write: "And the central feature of this medium 
//language//is collocation. It would be surprising to say the 
least to find a curiosity about this fundamental aspect of our 
work 'elitist' or impractical". 

I'm not with you. Who says curiosity about language is elitist 
and impractical? Surely the relevant point is whether curiosity 
leads to knowledge and insghts that manifest themselves in how 
we facilitate learning?

On the dogme homepage it says:

"We are looking for ways of exploiting the learning 
opportunities offered by the raw material of the classroom, that 
is the language that emerges from the needs, interests, concerns 
and desires of the people in the room."

You write:

"I don't think the reality is only the 'classroom' - it is the 
proces of understanding what happens in classrooms in terms of 
language and motivation and appropriateness of approaches."

What I would like to underline in the homepage quote is that the 
main concern, surely, must be the needs and so forth of the 
learners, however curious the teacher is about certain aspects 
of language.


Dennis



	


	Group: dogme
	Message: 3452
	From: Robert M. Haines
	Date: Fr Mai 16, 2003 8:48 

	Subject: Alternative text


	After reading the paper on an alternative text, sited by Scott as a past link provided by Adrian, I am impressed by the scope and courage of the venture. It's interesting that the learners found the open-ended discussion more exciting and interesting than the very TBL-like homework assignment including semi-fixed phrases, but not at all surprising.

It seemed in some ways like an extended/expanded version of sts. designed and administering their own tests. Thanks for the link.

Couldn't the book D. mentioned be a reflection of a similar process/collaboration between teacher(s) and student(s)? Instead of a statement of fact, the book could be a map of our journey (lifted from the Guardian article by Scott and Luke), which could then be used again by teacher(s) and learner(s) in the future. That seems much more dogmetic to me.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3453
	From: Dennis Newson
	Date: Fr Mai 16, 2003 9:08 

	Subject: Re: The Book


	Rob, Adrian: I second that. A book by learners who had done it 
the dogme way - that sounds a very interesting idea.

Dennis



	


	Group: dogme
	Message: 3454
	From: Adrian Tennant
	Date: Fr Mai 16, 2003 7:49 

	Subject: More on Ss writing the coursebook


	Taking a break from writing a book for students (Ahem! - sorry guys, bills
to pay + I enjoy it!)

More on the students writing their own book.


Well, let's see.

Lesson 1.
Usual getting to know each other, but Dogme style with far more interest in
the answers.
Discussion about what books they'd used + their thoughts on these books.
Discussion on what they wanted from the course, why they were learning
English, their strengths & weakness, likes & dislikes re: task types etc.
Talked about the concept + chose a topic for the first week - decided on
'sharks'.

Lesson 2.
One student brought in an article on Sharks + I'd printed off a couple of
articles from the Internet and found two good sites (well actually I'd found
them for some Web Guides I'd done for a publisher - stop hissing!!!)
Students got into groups and looked at the articles. One group decided to
use an article, read it and then wrote some Comprehension questions. The
other group went to the Learning Centre and checked out the Internet. Then
they wrote a 'Shark Quiz'.

Lesson 3.
The 2 groups swapped their finished tasks & texts (in the case of the
reading). They tried them out. Then they checked the answers with each
other, gave feedback and made any suggested/necessary changes.
Finally, they typed up the finished materials and we put them in a folder.

At the beginning the materials were quite traditional and tended to be
Reading Comps or Vocabulary activities. By the end they were really being
more inventive. For example:

In one class we were discussing pronunciation and they said they'd like to
do more work on that aspect of English. I asked them what they would like to
do and they said "Don't know." So, in the next lesson I walked in armed with
a number of books dealing with pronunciation (i.e. Pron. Games - Mark
Hancock, The Pilgrims pron book, Sound Foundations, Tree and Three, The
Headway pron book) dumped them on the table and disappeared for half an
hour).
When I came back the students said - OK. we know what we want to do but we
want to deal with 'our' problems. I said, "Fine, what are your problems?" -
this conversation went on for a few minutes before I disappeared, went to
the Learning Centre, took out 4 copies of 'Learner English', returned,
dumped them on the desks and .... you;ve got it, went for another 30 minute
coffee break.
When I returned one group had designed 3 bingo games for Spanish, German and
Swedish speakers. The other group had designed a minimal pairs activity
using phonemic script.
Swaped activities. Tried them out & monitored each other. Discussed.
Refined. Re-did. Typed up. Put in file.

At the end of the course each student was presented with a complete copy of
the file.

If you'd like to hear more, let me know.

Dr Evil (aka. Adrian)



	


	Group: dogme
	Message: 3455
	From: Robert M. Haines
	Date: Fr Mai 16, 2003 10:23 

	Subject: Dr.?


	Is it Dr. Evil or Dr. Krashen?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3456
	From: Diarmuid Fogarty
	Date: Fr Mai 16, 2003 10:26 

	Subject: Re: More on Ss writing the coursebook


	Dr Evil writes:
"If you'd like to hear more, let me know."

Personally, I don't think I could hear enough. As long as you're happy to keep typing away, Doc, I'm going to be a keen reader. The first thing that comes to mind is, "But would it work with my rich young, do-it-all-for-us-teacher students?" The second is "Why do I always look for reasons that things won't work?"


----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Friday, May 16, 2003 7:49 PM
Subject: [dogme] More on Ss writing the coursebook


Taking a break from writing a book for students (Ahem! - sorry guys, bills
to pay + I enjoy it!)

More on the students writing their own book.


Well, let's see.

Lesson 1.
Usual getting to know each other, but Dogme style with far more interest in
the answers.
Discussion about what books they'd used + their thoughts on these books.
Discussion on what they wanted from the course, why they were learning
English, their strengths & weakness, likes & dislikes re: task types etc.
Talked about the concept + chose a topic for the first week - decided on
'sharks'.

Lesson 2.
One student brought in an article on Sharks + I'd printed off a couple of
articles from the Internet and found two good sites (well actually I'd found
them for some Web Guides I'd done for a publisher - stop hissing!!!)
Students got into groups and looked at the articles. One group decided to
use an article, read it and then wrote some Comprehension questions. The
other group went to the Learning Centre and checked out the Internet. Then
they wrote a 'Shark Quiz'.

Lesson 3.
The 2 groups swapped their finished tasks & texts (in the case of the
reading). They tried them out. Then they checked the answers with each
other, gave feedback and made any suggested/necessary changes.
Finally, they typed up the finished materials and we put them in a folder.

At the beginning the materials were quite traditional and tended to be
Reading Comps or Vocabulary activities. By the end they were really being
more inventive. For example:

In one class we were discussing pronunciation and they said they'd like to
do more work on that aspect of English. I asked them what they would like to
do and they said "Don't know." So, in the next lesson I walked in armed with
a number of books dealing with pronunciation (i.e. Pron. Games - Mark
Hancock, The Pilgrims pron book, Sound Foundations, Tree and Three, The
Headway pron book) dumped them on the table and disappeared for half an
hour).
When I came back the students said - OK. we know what we want to do but we
want to deal with 'our' problems. I said, "Fine, what are your problems?" -
this conversation went on for a few minutes before I disappeared, went to
the Learning Centre, took out 4 copies of 'Learner English', returned,
dumped them on the desks and .... you;ve got it, went for another 30 minute
coffee break.
When I returned one group had designed 3 bingo games for Spanish, German and
Swedish speakers. The other group had designed a minimal pairs activity
using phonemic script.
Swaped activities. Tried them out & monitored each other. Discussed.
Refined. Re-did. Typed up. Put in file.

At the end of the course each student was presented with a complete copy of
the file.

If you'd like to hear more, let me know.

Dr Evil (aka. Adrian)



Yahoo! Groups Sponsor 
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	Group: dogme
	Message: 3457
	From: Sue Murray
	Date: Fr Mai 16, 2003 11:06 

	Subject: Re: The Book


	> So I'm thinking, after reading Scott's post, that the book should be a
collaborative effort between us and (other) language learners? Then again,
after reading what Adrian posted, maybe we should just facilitate the
writing of the book by students?
>
> Rob

I think Rob's really hit on something here ......

in my experience, the most frequent teacher 'opposition' to the
idea/suggestion of letting students co-create learning/a course is that the
students won't be able to, won't know how, won't want to....; (are students
really considered to be so deficient??!! ;) 'dogme' type moments are
accepted with glee, but considered rare exceptions, rather than the rules of
the game. Other similar/common 'beliefs' are that students need something
to start them off at least (as a *rule* rather than an exception), and they
need a variety of printed and other resource material, and they need a clear
advance syllabus (tho, also only in my experience mind, most teachers
never think much of or about this, because they just let 'the book' do
it....)

if a publication could illustrate how *learners* CAN just do it, it would
certainly be something different ......

and if such a thing could start to persuade some teachers to believe in
their learners more, and their books/materials/videos/worksheets/photocopies
etc etc less, it could help to provide the orientation for turning things
round so that the exception becomes the rule ...

of course, putting stuff together would probably be a lot more difficult
that just collecting articles from teachers! But it would have a valid and
vital dogme rationale.

Instead of foregrounding (yet again) teachers writing about
teaching, it would be learners showing what real teaching is all about -
the process of learning....

and this way, there's scope for all sorts of different learning and learner
realities, styles, objectives, cultural preferences; they 'come together'
because they are about letting/how to let learners take the reins, and how
this can make the journey something more meaningful, memorable, enjoyable
effective and relevant; (a book of the lived, if not the living; hopefully,
at least, not a book of the dead!!)

There would, though, be a lot to work out and think about; for example,
how to make it clear that it's not just about 'one-off' lessons or projects
or pieces for the school mag, but really takes over as the (ultimate)
'zeitgeist' of learning. And keeping to 'the plot/s' - whole courses
would be too voluminous; maybe
selected bits with brief 'inbetween' summaries from the teachers and
learners concerned; another problem is that a lot of potential material
is not available - it's not 'material' material, or the learners have or had
it, or it was on the walls but by now no one knows what happened to it!
(Of course the 'material' is continually being recreated in some way in and
between people, as they (rightly) say; but how to really/convincingly
get over that this happens best when it comes from them in the first,
second and third place, etc??)

for example,
"here's what 6 upper intermediate 17 year olds wrote in the
conclusory phase of a lesson, together with the teacher's review of the
lesson which was also given to the students. The 90 minute lesson involved
no printed material of any kind, and was entirely focused on discussion of
comments and views expressed by the participants.
Language old and new (and the mostly inbetween) was therefore directly
meaningful and relevant to the students themselves and what they 'brought
to' the lesson. And as can be seen from the written 'evidence', the range
and standard of language was by no means 'inferior' to that 'directed' by a
course book or other 'external' material for the
level and topic; indeed, and as often happens, a lot more language comes out
than would if the session were conducted more specifically around the
objectively 'narrowed down' focus on language of an initial 'cold shower'??"

Brief teacher commentary could accompany some of the examples, also to give
a bit of 'consolation' to anyone who might feel it's 'beyond them'; eg, a
teacher could talk about their qualms about 'risking' such an 'approach' (as
Adrian implies David felt, for example); or how, once they started treating
the students as people rather than worrying about how to deal with a
question they took as 'testing' their teaching ability of a language point,
they realized that, yez, things go better with Daz......

And I think teacher pieces have an important place too - and who would want
to be without Fiona's delicious, never a dull moment but wonderfully thought
provoking at the same time prose? and dk1's genius for looking beyond what
we think and believe (without ever discounting it), and being able to shake
us
up with new angles which
also help us by showing us how our intuitions can stand up to scrutiny:
to name just two of the SO MANY, but forgive me time and brain power is real
short tonigh; my gut
feeling is just that if a book were exclusively dogmetics dogmetizing, it
wouldn't really shake anyone into thinking and behaving much differently;
but I think the d's d-ing should CERTAINLY be a PART of it - just not
the 'RULE'/main thrust of it .....

sorry. one more thought (they're rushing around with so many others in my
brain at the moment!) is that some of the stuff (at least that I and my
students put together as our course ...) is pretty full of
'in-jokes' and references which would often be quite meaningless or
difficult to decipherfor 'outsiders' - though my mum
really enjoyed reading the 16 page newspaper one class produced last year!
I had explained to her, though, how it came about (a student sprung a spoof
'funnily enough, I found this on
the net' - on us one day - 3 brief articles he'd put together based around
incidents from class; I actually believed it, it was so well done - 'hey,
Lù, that really WAS a shooting star you saw last Tuesday!!' filling up at a
gas station in a cloudy February - unusual to say the least,
but here was an article about the unusual siting ....and just before the
'net finder' produced his bounty, I had asked Lù, 'hey, have you seen any
shooting stars today??! - true poetic coincidence, playing into hands - or
maybe the student concerned knew me too well!! - until I got to the piece
about the Italian lawyer who was suing Tony Blair because he'd copied
his idea for adorning his clothing with naked women (the lawyer concerned
has a tie with a naked woman on the inside, which had been part of the
focus in a lesson about tattoos and things, so when I later saw an article
about Blair's shirt cuffs designed by Paul whatever his name is, I gave the
students a PHOTOCOPY at the end of a lesson with other stuff to
(optionally) read at home (and students give me
stuff too of course - and I always do my homework!! whether it's listening
to a song or reading an article or trying out a recipe or exchanging
emails or whatever; watching
a video/film no, 'cos I don't have a tele ....) ; the result formed part of
the inspiration to produce a class newspaper, which everyone gladly
and wonderullycontributed
to; the editor was the guy who originally wrote the spoof articles; and
yours truly also got to contribute an article, stimulated by two of the
other pieces)

(By way of an example, though admittedly rather rushedly hacked together;
eg, was that dead boring to read, or would it - properly edited (I'd ask
my student editor of course!) help approach a print out of
the newspaper concerned, and give a little insight into the workings of
'dogme' with the class concerned???!)

Learners' views on their learning and experiences could also be included,
though the main thrust should ideally concentrate on the reality of the the
everyday??and teachers would not be excluded, either from writing about
the learning experience and course creation or language itself; but, again,
it's a question of emphasis: rule - learners; exception: teachers. Or
rather, the teachers serve the learners, not the materials. If you see
what I'm getting at?

that's enough; just trying to throw around possibilities from my own neck of
the woods; oh, and kids and young learners stuff as well - and artwork
doesn't only come from that age group by any means, but artwork could be
included -
gee, I'm even getting a vision of the kind of book a lot of people love to
have to hand to flick through in the 'privy', 'cos it's
so full of variety and different points of view and topics, and populated by
so many diverse human beings, you can always find something to amuse
yourself with while you wait ......(someone mentioned plumbers recently -
was it Dennis??)

and I know this is all very raw and off the top of my head, but I do think
there's a gem of a possibly welcome revolution in there somewhere....; and
I'm always of the opinion that the more ideas you
come up with, the more chance there is of finding a good one. Don't worry
about suggesting something you think is daft or unworkable or will be
laughed at; don't even worry about being called a tosser .....;) apart from
the fact it might spark off ideas you've not yet thought of in someone else,
the more ideas you have, the more ideas you'll have.....?? And maybe,
even, the more open you'll be to the ideas of others?

Sue

PS: How does someone, like Dr E for example, and others on this
list, manage to say all what I've gone on
about in just a sentence or two?? I need lessons - desparately!!!
('brevity is the soul of wit'????? - and often the soul of inspiration
too!!!)



	


	Group: dogme
	Message: 3458
	From: Robert M. Haines
	Date: Fr Mai 16, 2003 11:18 

	Subject: Brevity


	Sue, 
Please don't attempt or think you should squeeze your wonderful way with words, your personal means of expression into any sort of box/format other than that which is true to your own soul. 

I think the ideas you've thrown around are inspirational. The more colorful and fantastic the better, as I suspect the dark reality of publishing might dampen our fancies.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3459
	From: Sue Murray
	Date: Fr Mai 16, 2003 11:33 

	Subject: Re: Brevity


	thanks much for that, Rob (but it's other people's souls I often worry
about!! ;)



> Sue,
> Please don't attempt or think you should squeeze your wonderful way with
words, your personal means of expression into any sort of box/format other
than that which is true to your own soul.
>
> I think the ideas you've thrown around are inspirational. The more
colorful and fantastic the better, as I suspect the dark reality of
publishing might dampen our fancies.
>
> Rob



	


	Group: dogme
	Message: 3460
	From: Robert M. Haines
	Date: Sa Mai 17, 2003 12:31 

	Subject: Re: Brevity


	But we can always just stop reading. Not that I would.

----- Original Message -----
From: Sue Murray <suemurray@i...>
To: Dogme <dogme@yahoogroups.com>
Sent: Friday, May 16, 2003 3:33 PM
Subject: Re: [dogme] Brevity


>
> thanks much for that, Rob (but it's other people's souls I often worry
> about!! ;)
>
>
>
> > Sue,
> > Please don't attempt or think you should squeeze your wonderful way with
> words, your personal means of expression into any sort of box/format other
> than that which is true to your own soul.
> >
> > I think the ideas you've thrown around are inspirational. The more
> colorful and fantastic the better, as I suspect the dark reality of
> publishing might dampen our fancies.
> >
> > Rob
>
>
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3462
	From: james trotta
	Date: Sa Mai 17, 2003 3:40 

	Subject: Re: locations


	The needs of learners are most important, but what they need is language.

I'm only occasionally aware of what my learners need, but I often have a good idea of what they want. Many of them want to sound like native speakers. They want to express themselves in English and sound educated and intelligent while doing so.

I think teachers need to be curious about the language in order to determine what learners need. Last night I was asking myself what does "Brian" need in order to express himself as eloquently as he'd like when he moves from Korea to America in July?

I think Brian (and most other learners) need to know how it's generally done in English, compare how they generally do it, and then decide if they want to make any adjustments to their current language. Perhaps they don't have to be conscious of this process, but I know when I'm leanring I'm conscious of it.

Well, they certainly want to make adjustments or they wouldn't be in my class. In order to help them, I think I have to be curious about them and about language.

One thing Brian needs to express himself like a NS (not I want for him, but what he wants for himself) is to be able to use collocations to combine words the way NSs often do. 

My job is to help him learn this. I just haven't decided how I'm going to try to do it...

Dennis Newson <dnewson@u...> wrote:
What I would like to underline in the homepage quote is that the 
main concern, surely, must be the needs and so forth of the 
learners, however curious the teacher is about certain aspects 
of language.


Dennis


---------------------------------
Do you Yahoo!?
The New Yahoo! Search - Faster. Easier. Bingo.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3463
	From: midill@a...
	Date: Fr Mai 16, 2003 11:58 

	Subject: Re: locations


	My students have similar aspirations to gumpersag's students. They want to 
sound like native or near native speakers. And they say they want to be 
corrected when their pronunciation is not correct. Of course, this has to be 
done subtly.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3464
	From: Diarmuid Fogarty
	Date: Sa Mai 17, 2003 8:30 

	Subject: A Book of the Lived...


	Sue wrote ""A book of the lived if not the living", hmm...now there's the
title...I think the idea of building the book with the students writing it
is definitely interesting. Are there enough dogme courses to get a book out
of? In my teaching, at least, dogme is the driving spirit behind an
otherwise depressingly familiar routine. Actually, that makes it sound a bit
worse than it is but I'm feeling melodramatic today. If it transpires that
there isn't enough to get a whole book out of it, or perhaps we've inspired
Evil and David to write their own book, it MUST have a place in the book.
And if the publishers don't like it, perhaps we could even consider
publishing it ourselves. Or approach a different sort of publisher? LibEd
used to exist in the UK, although they've disappeared for a couple of years.
There's also Penguin who used to publish radical educational books.

Diarmuid

PS Less of the war (as if we don't have enough already). This isn't meant to
be selective, I simply don't recall having read the caballistic posting. dk,
I've been enjoying your posts up to now. Don't go off on one now! I think we
have to accept that Dennis is our devil's advocate, just as you are
everything that Sue says, and then some more!



	


	Group: dogme
	Message: 3466
	From: Robert M. Haines
	Date: Sa Mai 17, 2003 9:14 

	Subject: Reality


	Let's let the contents of the book emerge as we collaborate with learners on the task at hand, i.e. making something out of nothing. We have ideas, they have ideas --- put them together and we might just end up with a product that reflects the process, even extending it beyond the product. 

Dogme has a lot to do with notions of reality, i.e. is reality there and we experience it through our senses, do we create our own subjective universes, or does reality exist as an innate property which unfolds as we journey through life. Maybe a combo platter. At any rate, dogme relies on the notion that meaning is negotiated through real communication. So let's approach our learners with the idea of creating a book that will serve learners and teachers alike by reflecting the process we all strive for. If we miss the mark here and there, so what? Don't we all value mistakes as important stepping stones along the path?

Why not start with those blank sheets? 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3467
	From: Adrian Tennant
	Date: Sa Mai 17, 2003 9:38 

	Subject: Risking it!


	Sue said:

> Brief teacher commentary could accompany some of the examples, also to
give a bit of 'consolation' to anyone who might feel it's 'beyond them'; eg,
a teacher could talk about their qualms about 'risking' such an 'approach'
(as Adrian implies David felt, for example);

I'm sure he'd be happy to. David was very 'unsure' at the start wondering a)
how would it work, b) what would the students think, c) what if they hadn't
brought any materials, d) how would he think on his feet with no 'plan' to
fall back on etc.
Giving him his due, he didn't just say "It won't work!" or "I can't do it!"
which is a response a few teachers had given. And now, I think he does a
better job than me!.

Dr E



	


	Group: dogme
	Message: 3468
	From: Adrian Tennant
	Date: Sa Mai 17, 2003 9:44 

	Subject: Re: More on Ss writing the coursebook


	Diarmuid wrote:

> The first thing that comes to mind is, "But would it work with my rich
young, do-it-all-for-us-teacher students?" The second is "Why do I always
look for reasons that things won't work?"

1. Remember, many of my students are the same kind as yours Diarmuid (i.e.
rich Chinese kids whose parents - and 4-2-1 system - have paid for their
'success'). At first these students were very sceptical but now most of them
have really taken to it (even doing some stuff for homework!!).

2. Yes, why do you always look for reasons why things won't work?
I always think (and find) that if the teacher doesn't seem committed (to the
idea) that that'll rub off on the students.

Dr E



	


	Group: dogme
	Message: 3469
	From: Adrian Tennant
	Date: Sa Mai 17, 2003 9:46 

	Subject: Re: Dr.?


	Rob asks

> Is it Dr. Evil or Dr. Krashen?

Oh! definitely Dr Evil.
For a start sometimes my current intermediate group find the material are
'Incomprehensible input +13.5'!

Dr E



	


	Group: dogme
	Message: 3470
	From: Adrian Tennant
	Date: Sa Mai 17, 2003 10:17 

	Subject: Installment 2


	A bit more ....

Well, one thing David and I had been pondering was how to do 'taped'
listenings with the students when they are writing/designing everything
themselves. With the Proficiency group we'd used video that they'd brought
in and on one occassion real player with the Internet but .....

Well, last week one of the mini-groups in the Intermediate group said they'd
like to design a listening activity.
The topic was 'Living in Britain & culture'. So, armed with a tape recorder,
microphone and a blank tape the group went off to another room and
interviewed each other on their experiences of living in Britain and
cultural experiences when comnpared to their expectations (btw - all I did
was find a room and provide the equipment). Once they'd interviewed each
other (there were 3 of them) they listened to the recording and wrote some
comprehension questions.
In the next lesson they wrote their 6 questions up on the board, played the
tape and the other students listened & answered.

For homework the group have each got a copy of the recording and are
listening to 'what' they said. After that ...? We'll see.

Dr Evil.



	


	Group: dogme
	Message: 3471
	From: Diarmuid Fogarty
	Date: Sa Mai 17, 2003 8:15 

	Subject: Re: More on Ss writing the coursebook


	I commit myself to trying it once the IELTS exam is out of the way (7th and 17th June) and will report back. At the moment, the little darlings are demanding exam practice although quite what good it'll do some of them, I don't know. It only serves to destroy their confidence.

btw, 4-2-1 system? Whassat?

Diarmuid
----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Saturday, May 17, 2003 9:44 AM
Subject: Re: [dogme] More on Ss writing the coursebook



Diarmuid wrote:

> The first thing that comes to mind is, "But would it work with my rich
young, do-it-all-for-us-teacher students?" The second is "Why do I always
look for reasons that things won't work?"

1. Remember, many of my students are the same kind as yours Diarmuid (i.e.
rich Chinese kids whose parents - and 4-2-1 system - have paid for their
'success'). At first these students were very sceptical but now most of them
have really taken to it (even doing some stuff for homework!!).

2. Yes, why do you always look for reasons why things won't work?
I always think (and find) that if the teacher doesn't seem committed (to the
idea) that that'll rub off on the students.

Dr E
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	Group: dogme
	Message: 3472
	From: Robert M. Haines
	Date: Sa Mai 17, 2003 8:56 

	Subject: Via Lingua


	Hi All,

Anyone who knows about Via Lingua and/or their CTEFL training courses, I'd appreciate an off-thread word.

Thanks,
Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3473
	From: halima
	Date: So Mai 18, 2003 10:15 

	Subject: The grammar of hope


	A poem I found on the internet when searching for inspiration for my
classes. I have given the author and copyright year below, I hope it is
ok to post it with that. 
Cheers, Halima 



To wait, to hope.
The verb conjugated:
I wait. She waits.
I never waited.
Not as long
as my mother waited
for a man to come around
to loving where he should.

Past tense, present tense:
I waited. I wait.
Nothing perfect in the present perfect:
I have waited.
Until I couldn't anymore.
Despair won out;
hope let go.
Short words: I hope; I wait.
One syllable tinged with eternity.

In the continuous present:
I am waiting.
In the negative:
I am not.
I did not wait.
Why didn't I?
Why didn't you insist?
Indicative and interrogative,
still the negative.

But anyway, I want to know,
Indicative of what?
Grammar's terms define our terms:
Demonstrative, Passive, Possessive.
I did not think before
that grammar was so emotional.

I line up my tenses:
Pefect and Imperfect.
I'm in the mood to remember.
Let's not forget the Subjunctive:
If I were waiting.
What if I were?
What if leads to conditional.

Let's try another language
Esperar.
Three syllables, an infinitive
that holds hope and waiting.
In Spanish, to hope, to wait,
the same word.
Esperar, a lingering word.
Esperamos. We wait; we hope.
No fatalism there that says
we wait in vain.
No, our fate is to wait,
with hope.

Querer. To want.
Also means to love.
Murmuring "te quiero" I remember
that I love and want you.
A wisdom here in this language
that reflects our passion.
Who ever thought of grammar as passionate?

I have a confession.
I like to diagram sentences.
All those lines, like rays,
shooting from the core-
the subject and the verb-
creating order.

I like to classify,
to categorize.
I need to know
what happened between you and me.
Note the correct use
of the object of the preposition.
Not I, but me.
Not we.

The sentence, "I wait" is dull.
Intransitive verb.
No adjectives or adverbs to modify.
But we can modify that phrase.
A well-placed adverb
enlivens our text:

I stupidly wait.

We can play with word order;
order up a different mood.
I wait hopefully.
I voice my hope.
The passive voice
won't work here.
I have been waited cannot be,
showing that meaning defeats
the logic of grammar.

This somehow saddens me.
Let's throw in a misplaced modifier
to lighten my mood.
It always works.
"Gasoline will not be sold
to people in glass containers."

A true story;
I saw the sign
everytime I paid for gas,
until some literalist 
needing gas came along.
The text is true.
People in glass containers
cannot buy gas.
They can only wait.
They can hope.
We can wait for them.

Can, a potential word.
Must, Should, Might:
a special category
of verbs in English: modals
Not like other verbs.
Absent of infinitive.
No "to should," "to must."
Irregular pasts, like mine, like yours.
What is the past tense
of I should?
What is the past,
tense of regret?

Enough of words,
too easy to hide behind.

Oh, but let's still
talk of hope.
The subject is eternal.
Long ago, Prometheus
gave fire to man and woman.
With this gift we changed
from lump of earth
to creatures who use words
to ease our souls.

Then this far-seeing and lone god,
"sowed in man blind hopes."
Chained to a rock
for his strange sympathy for us,
Prometheus must wait.

If the gods can wait,
so must we.
Why couldn't I?

From the gods we learn to wait.
We learn to use the future tense,
tense of hope.

Copyright C 1996 Margo Chavez-Charles



	


	Group: dogme
	Message: 3474
	From: lifang67
	Date: So Mai 18, 2003 10:18 

	Subject: Peer Teaching and Sex Ed


	In the next few weeks, the seniors and juniors have to take my final 
exam, and then go off to do their practicum, teaching in elementary 
schools around the Seoul area for a week. 

This is a wonderful opportunity for me, because I let them prepare 
their English lessons for their final exams, where they stand up and 
peer teach. Then I bug them with a digital sound recorder so that I 
can record their practica. This will mean I can get some juicy data 
on a problem that has really been bothering me.

Is peer teaching really teaching? That is, do teachers behave the 
same way when they are teaching their peers as when they are teaching 
runny-nosed little fifth graders? 

As a working hypothesis, I would say that if they DO, they are not 
effective teachers! Not yet, anyway....

dk1

PS: As part of this research project I usually sidle up to selected 
juniors (because that way I can repeat the measurement the next year) 
and try to get them to agree to use their practicum lesson plans as a 
final for my class (peer teaching) and carry my recorder during the 
practicum (real teaching). Yun-jeong is a member of the "Siguaro" 
Club (that is, the group that meets in my office every Friday to 
write materials), and they just spent a fortune on roses for me on 
Teacher's Day. She's also a thespian, so I was pretty sure she'd 
agree.

To my surprise, she didn't. Oh, the recording was no problem--but she 
didn't like the idea of having to teach the same lesson twice! 
Besides, for the final, her group doesn't want to teach an English 
lesson--they are going to teach SEX EDUCATION IN ENGLISH!

What could I do? I wished her luck, and warned her not to pre-teach 
the vocabulary using TPR.

^^;

d



	


	Group: dogme
	Message: 3475
	From: sthornbury@w...
	Date: So Mai 18, 2003 11:30 

	Subject: Re: More on Ss writing the coursebook


	Pursuant on the good Dr's exciting experiment:

David Hall (in a paper in the collection Innovation in ELT which he 
edits with Ann Hewings - Routledge 2001) describes a "student-
generated, experiential approach' to course design, in which 
learners provide the materials. "No detailed timetable or content is 
specified. Only a general syllabus outline is given, based on a 
repeated pattern of Plan, Do, Report Back, Evaluate, and Plan 
Again. Students carry out a major piece of independent work during 
the course, using all the resources of the immeidate environment 
including teachers and other students" ["All the resources of the 
immediate environment" - see Dogme's first law]. "Work proceeds 
through a series of report-back sessions in various modes - poster 
sessions, presentations, individual consultations, interveiws, and 
so on."

He goes on to give a description of the first week of operation (the 
experiment, called Talkbase, took place in the Asian Instititue of 
Technology in Thailand in the 80s):

"On the first morning of the course, the only teacher-provided 
'material' of the first week is given to students. This consists of a 
slip of paper, on which are written the words: "Welcome to the 
Talkbase course. We would now like you to leave the classroom 
and to come back again this afternoon ready to talk for a few 
minutes about X". 

'X' is a single word or phrase chosen by the teacher. Examples are: 
Drying; unexpected Outcomes; Autonomy; Water; Technology; 
Saving.

First presentations by students are normally short and not 
particularly coherent, but they are discussed by the teacher and all 
the other students, normally in groups. At the end of this, students 
have to plan again, informed now by feedback from others and by 
their experience of what others have done. They then go off and 
report back a second time. On the third occasion, they report in 
writing, and writing is passed around among the group for 
comments. As the first week develops, students begin to find 
personal meanings in their 'word' and gradually the very wide area 
covered by the original word is delimited to a topic which is of 
personal interest to the student.

As the course develops, and students begin to analyse published 
and unpublished academic discourse produced by others, both 
form of presentation and organisation improve markedly, and 
communication within the classroom, as well as outside it, 
becomes committed and almost totally student-dominated. [I'll 
repeat that, for the benefit of doubting dogmetists: "communication 
within the classroom, as well as outside it, becomes committed 
and almost totally student-dominated"]. Except at very few places, 
such as the example from the first day of the first week, texts ... 
are found and brought to class by the students themselves, so that 
the course content is generated by students, not by teachers. [See 
Dogme articles of faith 6 and 7].

...At the end of the course, students' sense of achievement at 
being able to present complex technical information to various 
different audiences gives them [the] confidence ... to initiate 
communication and to persist with it when there are difficulties.

In terms of the prerequisites for communication, they are all 
present: there is genuine commitment to communicate, there is a 
genuine audience, and students care about whether they have 
made their point ... In this course, the desire to take the floor and 
to make a point does not depend on linguistic ability or a forceful 
personality; it depends on having something to say."

(exact references on request)



	


	Group: dogme
	Message: 3476
	From: midill@a...
	Date: So Mai 18, 2003 10:39 

	Subject: Re: The grammar of hope


	Loved the poem.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3477
	From: halima
	Date: So Mai 18, 2003 3:20 

	Subject: RE: The grammar of hope


	Yes, I did too.rahter nice for English teachers, I thought. And relative
to dogme.
Halima 

-----Mensaje original-----
De: midill@a... [mailto:midill@a...] 
Enviado el: domingo, 18 de mayo de 2003 15:40
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] The grammar of hope


Loved the poem.

Rosemary


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3478
	From: Adrian Tennant
	Date: So Mai 18, 2003 6:01 

	Subject: Re: Peer Teaching and Sex Ed


	dk asks

> Is peer teaching really teaching? That is, do teachers behave the same way
when they are teaching their peers as when they are teaching runny-nosed
little fifth graders?

No.
How can it be?

What value does peer teaching have?
That's a more important question.

Dr Evil



	


	Group: dogme
	Message: 3479
	From: Adrian Tennant
	Date: So Mai 18, 2003 6:02 

	Subject: Re: More on Ss writing the coursebook


	Thanks for the David Hall reference - fascinating Scott.

Dr E



	


	Group: dogme
	Message: 3480
	From: Adrian Tennant
	Date: So Mai 18, 2003 6:04 

	Subject: Language in the way ....


	I particularly enjoyed a line in a recent posting by Shaun where he said:

> The discussion has made me see how much I had been letting language get in
the way of the people I teach. It seems
> strange as I am an English LANGUAGE teacher.

The question is:

Are you a language teacher?
or
a teacher of students?

Dr Evil



	


	Group: dogme
	Message: 3481
	From: Robert M. Haines
	Date: So Mai 18, 2003 6:54 

	Subject: Thoughts on TT model


	Scott's description of the Talkbase course is inspiring. I'd like to try something similar with CELTA trainees, whereby the trainees would receive a slip of paper saying something like: "What would you want your teacher to know about you if you were about to begin learning a language with that teacher?" Then, in the first meeting with the TP class, they could compare their answers with the students as a sort of Get-to-know you/Needs analysis. 

TP could be done according to what trainees had learned about the students. The input sessions might provide them with ideas about how to implement their material, e.g. a text that seems appropriate. 

Still thinking it through.

Thanks Scott,

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3482
	From: Robert M. Haines
	Date: So Mai 18, 2003 7:02 

	Subject: Material implementation


	Rereading my recent post on TT, the words "implement their material" bother me. It sounds like they'll be serving up McNuggets. That's the crux right now, i.e. that first week where trainees are deathly afraid of entering the room without photocopies to buffer them from the students.

Perhaps they could collaborate on materials with the students during their first 20-minute lesson. In subsequent lessons, they could then work on expanding upon that first session. The longer session might become those where the collaborative process, which has included feedback and revision, is tried out by the teachers in a more formal lesson plan-type setting.

Again, still mulling it over. Ideas welcome.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3483
	From: Sue Murray
	Date: So Mai 18, 2003 7:15 

	Subject: locations


	James wrote:
>The needs of learners are most important, but what they need is language.

>I'm only occasionally aware of what my learners need, but I often have a good idea of what they want. Many of them want >to sound like native speakers. They want to express themselves in English and sound educated and intelligent while doing so.

>I think teachers need to be curious about the language in order to determine what learners need. Last night I was asking >myself what does "Brian" need in order to express himself as eloquently as he'd like when he moves from Korea to >America in July?

Oh yes, language learners need language; but how do they need it, and how do they learn it (rather than learn about it)?

I'd say that what "Brian" needs to express himself better in the future - any future - is the opportunity to express himself better in the 'now'; authentic interaction can be the best way to deal with helping learners - anyone - deal with same (authentic interaction) in different circumstances; and for 'Brian' to express himself better in the future, the best starting point is expressing himself in the present, and working from that?

what language are we curious about - the learner's, or 'language out there'? not that the latter doesn't exist, but it exists in myriad forms, whereas the learner's language is a here and now 'worktable' - from which both learner and teacher can move forward. And even if the objective is based around one particularised form (and expressing oneself, of course, is the most particularised form of all!), the bridge is the here and now.

And to a large extent, the best 'curiosity' about language comes from a meeting of minds, and all the new potential curiosities that come out of that, rather than a comparing of a learner's use of language with that of a 'standard' ns, or someone else 'out there's model/language/idiom/knowledge; modifying our own view of and learning about language in the light of learners and peers, rather than setting and working from an imposed or highly subjective standard; this isn't messy or vague, it's even about location (where the learner is) - and even without that, any other location (where the learner will/might be) is surely messy and vague ....

What James is saying, I think, relates to this 'gap' - what the learner can do vs what the learner wants/needs to do; if we look at this gap in terms of language analysis - rather than language curiosity ;) - we can perhaps, objectively, suggest what specific language features might help bridge that gap. According to .... our knowledge of the future reality and situation? or our knowlege of the current?

and anyway, once we are perhaps aware of at least some of what a learner might need, how do we use that awareness?

do we decide to draft out a syllabus for inputting and practising that language?

do we aim to simulate situations in which the desired language will be used?

do we consistently correct the learner's language and pronunciation when s/he doesn't sound even vaguely (even after a good few drinks and with the lights real low) like a coveted native?? 

or do we just get on with providing the most authentic interaction we can whenever we're with that learner?
(not discarding any of the language awareness, but modifying it as we go along, according to the learner and the discourse and the moment ....) 

coursebooks, of course, are largely based around the language it is believed/assumed/corpusly shown that learners will need; but even buying a bus ticket or a pair of shoes can be radically different depending on whether you're in Kansas or Kambridge (just feel like spelling it with a K after 10 hours of exams yesterday ...) or wherever; and depending on the particular individual you're dealing with; and depending on so many other unpredictables and variables; the better we cope and express ourselves in one reality, the better equipped we are to deal with and learn in other realities we will face; teaching and learning anything is not about a finite body of knowledge, but about equipping teachers and learners to continue to continue to teach and learn

(and just seen the great piece Scott posted from Hall; including, "...gives them confidence ... to initiate communication and to persist with it when there are difficulties." Which kind of ties in with what I'm trying to get at above)

btw, I'm not disagreeing with James at all, just that what he wrote 'uncovers' a lot of the questions I'm always asking myself .....hence these brief (at least, for me!) thoughts out loud.

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3484
	From: Sue Murray
	Date: So Mai 18, 2003 8:28 

	Subject: locations


	more directly related to James's posting about learners needing language, here's something I quite often do.

as optional 'homework', I give students an article or extract related to something they've been talking about, or something of interest; for instance, a class of passionate Juventus fans (not so much of a coincidence to get a class full of them down here, even though Torino's the opposite end of the peninsula ....) got hot off the press reports on the recent matches; and often it might be something just for one or two students, according to their specific interests; just as whenever I come across something which relates to something someone I know is into or I think would like to know about/read/comment on, I tend to 'pass it on'; and the same with with books, videos and cds; 

more specifically on James's points, also optional is that readers (or listeners) 'feedback' on any language they particularly noticed; and they do - "I liked the expression ......."; "the article said, 'xxxxx'; is this like, 'yyyy'?": "I didn't really understand this bit: '......'.. does it mean ....." etc; and students notice a lot of collocational stuff this way, and recall it; of course, very few of them go through the optional reading material with a fine tooth comb - that is not the object; it's first and foremost reading for pleasure and interest - what we call 'recreational English' - (because related to current and/or personal themes and topics), and so what stands out and hits them language wise is usually both favoured in memory terms and existing language needs, and more valuable (as far as learning goes) to themselves and their colleagues (when they share it) than what I think should be pointed out to them.

I find this better than, for example, giving an article with a worksheet such as, 'find a word or phrase in para. 2 which has a similar meaning to: .... '; or presenting the homework reading as a classic cloze; I have no objection to making such worksheets - in fact, I enjoy 'preparing'(!) that sort of thing, being a language addict myself - but I honestly find it's more effective to give learners the choice about what draws their attention and interest language wise. 

And of course, students often bring in their own stuff in the same way, as 'homework' for me and the others.

Just another thought! (James's post is provoking so many of them!)

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3485
	From: Sue Murray
	Date: So Mai 18, 2003 8:50 

	Subject: is EFL a profession


	by coincidence came across this (in an article about CELTA courses written by Gibson Ferguson and Sarah Donno from January's ELTJ ....) 

"A possible remedy would be to make licensure as an EFL teacher more difficult. If the courses leading to licensure were extended, and made a little more rigorous, and if the TEFL community, like doctors, took greater control over the means of entry to the occupation, it might, over time, begin to assume one of the attributes of a profession"

Just 'passing on' what might be of interest!
(personally, I have no real or valid views on the profession issue; too busy trying to do my job as best I can I spose; though, if pushed, I'd tend to views such as those Steve expressed) 

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3486
	From: Adrian Tennant
	Date: So Mai 18, 2003 8:58 

	Subject: Re: is EFL a profession


	Having had to use the NHS I do wonder whether doctors are professional!

Dr E.

btw - one of my Badminton team mates is a doctor at the local hospital!




----- Original Message -----
From: "Sue Murray" <suemurray@i...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Sunday, May 18, 2003 8:50 PM
Subject: [dogme] is EFL a profession


> by coincidence came across this (in an article about CELTA courses written
by Gibson Ferguson and Sarah Donno from January's ELTJ ....)
>
> "A possible remedy would be to make licensure as an EFL teacher more
difficult. If the courses leading to licensure were extended, and made a
little more rigorous, and if the TEFL community, like doctors, took greater
control over the means of entry to the occupation, it might, over time,
begin to assume one of the attributes of a profession"
>
> Just 'passing on' what might be of interest!
> (personally, I have no real or valid views on the profession issue; too
busy trying to do my job as best I can I spose; though, if pushed, I'd tend
to views such as those Steve expressed)
>
> Sue
>
>
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3487
	From: Sue Murray
	Date: So Mai 18, 2003 9:26 

	Subject: coda location


	just a curiosity .....

in the ELTJ quote, I particularly noticed the word 'licensure' (probably because it was totally new to me!); and of course, there's the, 'if ......., and......, and if ......., it might ....."; and collocations such as:
make (something) more difficult/more rigorous
lead to .....
take control over... (is that the same as 'take control of ...'?) 
a means of entry (can I also say 'a way of entry'??)
one of the *attributes* of a profession (is that a 'common' collocation?)

then there's the good Doctor's (as opposed to the dodgy unprofessional one!) - risposte -....

*hey, hold the page: problem here: these bleeding 'possessive esses'..... do I have to change things round and say: 'then there's the comments of the good Doctor (as opposed to the dodgy unprofessional one!)???'; anyway - (despite the fact that purists might tell me it should be 'there are' ...) - 

'badminton *team mate*' is a useful collocation methinks; and the use of 'do' in 'I do wonder' is interesting/noticeable; but, of course, the real 'mystery'(!) - impact - of the text is the unexpressed connection we have to infer between the comment and the btw 'ps/coda' .......

all of which is one reason why I'd much prefer learners to find their own curiosities; I have mine, but, as the above might indicate ;), I find it far more efficient for them if I share theirs more often than impose my own, however objective and well meaning mine might seem .....!

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3488
	From: Sue Murray
	Date: So Mai 18, 2003 9:56 

	Subject: thoughts on TT model


	As a tangential thought on Rob's postings, this is a real old chestnut, but something that often creates a nice collaborative feeling and opens things up in the very first phases (even during the first session) of a course. 

There are endless variations, but here's a brief type of 'template' (ouch!?) example:

students talk together about their experiences of language learning - not necessarily English, maybe they've also learnt/studied French or Russian or whatever. Also what 'qualities' they think make a good language learner; 

the teacher presents a tongue-in-cheek ad for 'the perfect student' (idea originally cribbed from Hadfield's 'Classroom Dynamics'!!)

students decide if they are suitable and if they want to apply or not .....

then teacher explains that s/he's feeling a bit nervous, 'cos s/he's got an important job interview in about half an hour.....; 

teacher leaves the room having given students the task of discussing and agreeing on a suitable ad for 'the perfect teacher', and being ready to interview a potential candidate .....

when the students are ready, the teacher comes back into class and reads the ads (plural as usually from different groups), and is then interviewed by the students. (not knowing what the questions will be of course)

does s/he get the job or not?? That is the question.

Sue

PS: this type of thing has never been a problem even for quite elementary students - tho of course, in that case the initial discussion is mainly in L1; and among the variations in 'procedure' (rather than specific task content): the initial 'discussion' can be a paper conversation rather than a spoken one, and the 'paper conversations' are then walled for gallery viewing; (and of course, the interviewing the teacher can be recorded!)






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3489
	From: Sue Murray
	Date: So Mai 18, 2003 10:51 

	Subject: language jokes


	coming in on this very tardily I know !..... I've always loved the Panda joke, but whenever I've tried it with learners (after seeing it in HLT a few years ago!), their enthusiasm has never matched my own .... perhaps, at the end of the day, it's TOO linguistic (like those ambiguous sentences); another one I like (not a joke, but along similar 'language' lines ...) is the following from the New Scientist:

"FINALLY, reader Ian Mosely was surprised by a snippet of information he found on the National Geographic website. A story about the removal of the elephants from London Zoo included an information section about elephants which told him: "Elephants eat roots, leaves, grasses and sometimes bark." 
Mosely, whose experience of elephants is limited to zoos, has never heard one bark, and wonders if this is something they only do in the wild. "

the following, however, also taken from the pages of New Scientist, has always proved more amusing and memorable to students, and also reassured them somewhat about.......... what???!

it appeared in the personal columns of the Telegraph on (such and such a date -don't have the original to hand):

"Professional man, in his forties, head on a stick, seeks similar woman"

(clue: the message was dictated by phone)

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3490
	From: midill@a...
	Date: So Mai 18, 2003 7:13 

	Subject: Re: locations


	In a message dated 5/18/2003 2:11:26 PM Eastern Daylight Time, 
suemurray@i... writes:

> or do we just get on with providing the most authentic interaction we can 
> whenever we're with that learner?

Dogme or no dogme I want my students to know how to get good medical care. 
Things that they don't know about, such as that no hospital in CT can legally 
turn away a patient with an emergency, are prime on my short list of what to 
teach and not wait for them to express an interest in learning. And believe 
me, they remember this Macnugget when I inform them. 

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3491
	From: Sue Murray
	Date: So Mai 18, 2003 11:29 

	Subject: John Peel


	sorry about this but I've been a John Peel fan from since before I can remember, and for those of you don't know this 'legendary dj', he also has a style of delivery which you need your wits about you in order to decipher and 'voice punctuate'........so, the following quote from his this week's world service show is presented as heard .....(I had to listen 3 times for the exact words though - even after all these years ....!!)

"strange title and grammatically incorrect actually but does that make a great deal of difference I think probably not mogwy from the lp happy songs for happy people boring machines disturbs sleep this next from an ep called reign and that's reign as in rule not precipitation ....."




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3492
	From: Sue Murray
	Date: So Mai 18, 2003 11:39 

	Subject: Re: locations


	> In a message dated 5/18/2003 2:11:26 PM Eastern Daylight Time,
> suemurray@i... writes:
>
> > or do we just get on with providing the most authentic interaction we
can
> > whenever we're with that learner?
>
> Dogme or no dogme I want my students to know how to get good medical care.
> Things that they don't know about, such as that no hospital in CT can
legally
> turn away a patient with an emergency, are prime on my short list of what
to
> teach and not wait for them to express an interest in learning. And
believe
> me, they remember this Macnugget when I inform them.
>
> Rosemary

Rosemary, if you're in CT and your students are in CT, that sounds like
pretty authentic interaction to me.

Sue



	


	Group: dogme
	Message: 3493
	From: lifang67
	Date: Mo Mai 19, 2003 6:00 

	Subject: Re: Peer Teaching and Sex Ed


	Right, Evil. That really is my question. Peer teaching is, in my 
classes anyway, a matter of moving material. The material is the same 
as in the real classes, and that's really just about it.

Accordingly, I believe that peer teaching encourages materials focus 
and discourages focus on learners, because of course any learner 
focus will not be transferable to the actual teaching situation.

But how to prove this in a publishable way? I think, actually, my 
grad student Minsook has shown the way. She's produced a monster MA 
thesis (over a hundred pages--does anyone remember how long their MA 
thesis was?) which compares six classes. Three of the classes are 
classes where the teacher is familiar to the learners and vice versa 
(she operationalizes this by knowing their names or not) and three 
where the teacher's a stranger.

The patterns of interaction are way different. She went after "mean 
length of a topic" measured in turns, and found way longer topics in 
the unfamiliar class. Why? Way more "negotiation of meaning" in the 
unfamiliar classes! Which, if you believe in Long and the interaction 
hypothesis, might mean that teachers should never learn their 
children's names, because this prevents meaningful negotiation of 
meaning.

But a long time ago Aston argued that "the more the better" simply 
wasn't true of interactional modifications. And if you read Ellis 
("Non-reciprocal tasks, comprehension and second language 
acquisition", in Bygate, Skehan and Swain eds Researching Pedagogical 
Tasks, Longman 1991) you find that with children meaning negotiation 
is a) rare, b) not particularly meaningful, and c) extremely time 
inefficient. It's true that it produces more understanding, but 
that's largely because it takes a lot more time.

Ellis also produces extremely convincing evidence, using a "listen 
and match" task, that compehension of lexical items does NOT 
correlate with their acquisition. Some of the kids know the word and 
still can't follow the directions, and others can follow the 
directions but don't actually "know" the word. So learning involves a 
lot more than just comprehension.

I strongly suspect that it involves being able to integrate new 
knowledge into the old knowledge structure. Shaun has written me off 
list suggesting that colligations (rather than just collocations) 
might offer a more teachable line, and that's might explain the 
perennial appeal of grammar to teachers. 

Foster has another idea--she says that learners just don't know the 
lexicalizations, so they are inclined to grammaticize, where the 
native will use a collocation ("Rules and routines: a consideration 
of their role in the task based language production of native and non-
native speakers" in Bygate, Skehan and Swain, ibid.). For example, we 
all know that learners tend to say things like:

"I'm agree."

or even 

"I agree with you."

Rather than "That's right" or "Right". The reason is that they are 
making the language anew; creating rather than collocating. They 
don't know the right phrases, and why should they? (This morning it 
just occurred to me, for some reason, that "What am I seeing?" is a 
very frequently used expression in French and almost unheard of in 
English, at least in my dialect. Why? No particular reason, that I 
can see....)

So I'm more inclined to reject the whole statistical approach all 
together, and say that what really causes acquisition is not raw 
frequency or even comprehension, but being able to integrate concepts 
(not necessarily words or grammar structures) into a larger scheme of 
things. This larger scheme of things is larger than the individual 
brain, maybe the size of a few brains or a whole classroom of 
brains, but still a lot smaller than the Bank of English.

dk1



	


	Group: dogme
	Message: 3494
	From: Robert M. Haines
	Date: Mo Mai 19, 2003 5:30 

	Subject: Pure and simple


	As the United States is often seen as the land of purists, e.g. no nude bathing just anywhere, no alcohol in the park and watch your language ( I once had a CELTA trainee from Britain write 'balls up' on the board as to how she felt about the lesson she'd just given --- definitely not a phrase I felt most Americans would choose), I'd like to address what Sue wrote here:

"*hey, hold the page: problem here: these bleeding 'possessive esses'..... do I have to change things round and say: 'then there's the comments of the good Doctor (as opposed to the dodgy unprofessional one!)???'; anyway - (despite the fact that purists might tell me it should be 'there are' ...) -"

At the checkout counter in local supermarkets there's an express lane with a sign reading: "Ten items or less." We teachers had a heated debate about how serious this 'violation' was in our staff room one day. I claimed that people were thinking of there grocery items as a mass, therefore, why shouldn't they use 'less', while my colleagues insisted that item, as a countable noun in the plural, must be followed be 'fewer' in this case. When I pointed out that 'There's' with countable nouns seemed acceptable to them (because I'd heard them use it), they said I should start correcting them then.

I know, in the end, it isn't of major significance. At the same time, it has often become a topic of discussion/confusion/debate with colleagues --- especially those speaking a different variety of English than I do --- and students.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3495
	From: Adrian Tennant
	Date: Mo Mai 19, 2003 5:56 

	Subject: Re: Pure and simple


	I recently had a heated conversation with a colleague over these kinds of
mistakes!
She said "Students must learn the rules and then apply the language to them"
I said "And where did the rules come from?"
"Well," she said "when a student makes a mistake they need to be corrected."
"I ain't made no mistakes" I quipped.
"You can't say that." she said.
"Why not?" I replied.
"It's a double negative!!!" she answered.
"What's wrong with a double negative?" I asked, "Shakespeare used them."
"Shakespeare!" she shouted, "That doesn't make them OK."
"But surely the rules should reflect the language (and the usage)?" said I.
"No!" she screamed. "The language should conform to the rules."

- Maybe it's time for a Grammar of English that is based on Corpora evidence
and if 'less' is used in the place of 'fewer' then so be it.
Maybe less people make fewer mistakes.
or is it
Fewer people making less mistakes?
It can't be
Fewer people making fewer mistakes.
Because
my English teacher told me we should never repeat a word in a sentence,
that's why English had so many synonyms!

Dr Evil



	


	Group: dogme
	Message: 3496
	From: Robert M. Haines
	Date: Mo Mai 19, 2003 6:10 

	Subject: 2-4-6-8- Everybody colligate!


	dk writes: "So I'm more inclined to reject the whole statistical approach all together, and say that what really causes acquisition is not raw frequency or even comprehension, but being able to integrate concepts (not necessarily words or grammar structures) into a larger scheme of things. This larger scheme of things is larger than the individual brain, maybe the size of a few brains or a whole classroom of brains, but still a lot smaller than the Bank of English."

Even if you consider Mill to be a utilitarian swine, this quote of his seems to apply to dk's post:

"Colligation is not always induction, but induction is always colligation." --J. S. Mill.

Yes, I think integration of the new into the old applies to learning, not just language learning, but what makes language learning different? Of course, raw frequency (Kenneth... wink to REM fans) doesn't cause acquisition. Does anything *cause* it? Pinker might argue that something as innate as language simply develops naturally in a natural context. 

If by comprehension dk means intake, then I wonder to what extent comprehension/intake depends upon the process of integration mentioned earlier, thus implying that there are circles within circles. Kepler discovered that the various observed positions of the planet Mars were points in an ellipse. That's colligation, but then comes the question of how he integrated this knowledge and used it.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3497
	From: Robert M. Haines
	Date: Mo Mai 19, 2003 11:13 

	Subject: 1%


	"The truth of the matter is that about 99 percent of teaching is making the students feel interested in the material. Then the other one percent has to do with your methods. And that's not just true of languages. It's true of every subject," Chomsky said. http://www.geocities.com/linguist_resource/intro_ug.html

What about it?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3498
	From: Fiona M
	Date: Di Mai 20, 2003 12:00 

	Subject: re. peer teaching, right?


	dk says :"Peer teaching is, in my classes anyway, a matter of moving material. The material is the same as in the real classes, and that's really just about it.
Accordingly, I believe that peer teaching encourages materials focus and discourages focus on learners, because of course any learner focus will not be transferable to the actual teaching situation."

I'm glad you started with "in my classes anyway". I don't think it's necessarily true of all classes. More of a power shift, which moves the focus from the teacher to the student, and, in an Andy Warhol sort of way, gives them a kick for a few minutes. Material? What material? If I get time, I might go into this one in more detail. I know there's a thin line between peer-teaching as cop out/ cigarette break for the teacher and peer-teaching as a means of motivation, empowerment etc. (also we learn a lot when we have to teach it to others), but if you are aware of the presence of the line and stay on the right side of it, it can be very positive. Especially with teens. (By the way, dk, the word "you" in this paragraph = "one").

Then, maybe I'm dim, but I don't really follow the jump from peer-teaching to colloc/collig ation. ??

And finally, dk sez:"For example, we all know that learners tend to say things like:"I'm agree." or even "I agree with you." Rather than "That's right" or "Right". The reason is that they are making the language anew; creating rather than collocating"

Is translating from L1 creating? Or just using the same stencil and changing the words a bit?

fiona 






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3499
	From: Fiona M
	Date: Mo Mai 19, 2003 11:38 

	Subject: Re: 1%


	I don't agree with "interested in the material", but if you changed it to "interested in the class, the subject being studied", yes. I mean motivating your students, creating a positive dynamic, getting them to like (in our case) English, like the class, respond to you as teacher/mediator and person, and helping them to THINK in order to achieve or feel they're achieving (meaning that students don't always notice their progress even it's there) is a huge part of the thing. 99%, who knows, how on earth do you quantify that? But a huge part. Motivation, innit?
But, as for materials....................naaaaaawwwwwww. Input, regardless of where or who it's coming from. And creating output, whether external or internal. 
That's what I reckon, anyway.

fiona

----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: Monday, May 19, 2003 11:13 PM
Subject: [dogme] 1%


"The truth of the matter is that about 99 percent of teaching is making the students feel interested in the material. Then the other one percent has to do with your methods. And that's not just true of languages. It's true of every subject," Chomsky said. http://www.geocities.com/linguist_resource/intro_ug.html

What about it?


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3500
	From: Robert M. Haines
	Date: Di Mai 20, 2003 12:27 

	Subject: Feedback


	This is from the onestopenglish.com web site if any of you are interested. You might recognize (or be) one of the respondents.

New Section: Ask the Authors
A great new forum for issues and questions about methodology, 
professional development and grammar. You ask the questions and 
our panel of authors will attempt to answer the questions we think are 
most useful for teachers. Panel includes Scott Thornbury, Jim 
Scrivener, Katie Head, Adrian Underhill, Pauline Taylor and Tim Bowen.
http://www.onestopenglish.com/ProfessionalSupport/ask/index.htm


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3501
	From: lifang67
	Date: Di Mai 20, 2003 12:37 

	Subject: Re: 2-4-6-8- Everybody colligate!


	Rob:

Consider the following two "colligations" (I'm using the term in the 
incorrect way that Mill uses it):

a) T: Once upon a time, in a village far in the mountains, there 
lived an old lady and an old, old man. One day, the man said...

b) T: Right now, right here in this classroom, there is a teacher 
talking to some students. Today, the teacher will say...

Now, it's pretty obvious that the second one is not from my modest 
corpus but from the teeming theatre of the absurd in my brain. But 
why should this be obvious?

Because of Widdowson's distinction between "text" and "discourse", 
actually. Because while it is often necessary to stipulate the 
contextual conditions of a text when you begin a story, that 
information is often visually accessible when you are beginning a 
conversation.

Conversation is elliptical with respect to cohesion for the same 
reasons. Widdowson's famous example shows this:

A: There's the phone.
B: I'm in the bath.
A: OK.

As Widdowson points out ("Teaching Language As Communication", OUP, 
1979: 11)this is coherent without being cohesive. Cohesion is 
unnecessary, because the contextual information is accessible in non-
linguistic ways, even with the bathroom door shut. Even without being 
there.

In the classroom, of course, things are not always so clearcut. Hence 
Scott's objections to mapping fictional worlds onto the real one. 
Hence Luke's insistence on eye contact. This last needs to be 
culturally modified (my own eye contact is too aggressive for the 
Korean context). But it is eye contact which dots the "o" in "you" 
and allows addressivity and then inter-subjectivity to develop. And 
fictional worlds have to be carefully created if we are to succeed in 
putting the children into the story instead of just stuffing the 
story into the children.

And so back to "Once upon a time..." I think the order of elements in 
this sequence is significant. Setting, characters, and then dialogue. 
It's a "top-down" sequence, of course. But it is NOT a colligation, 
because it's invariant with respect to grammar. Here's some data from 
my bank:

T: Look at the picture. What's this?
S: Picture.
T: Yes, but what's in the picture?
S: Ttoki.
T: That's right, it's a rabbit. What is rabbit saying?
S: Sleep.

I think you can see that the grammar of this example has nothing in 
common with either a) or b) above. But I think you can also see that 
it obeys exactly the same discourse sequence, that is, SETTING, 
CHARACTER, DIALOGUE.

In fact, of course, modern literature doesn't do this, or at least 
not directly. Instead, modern novels may begin "in res media", in the 
thick of things. Look at this:

"The story had held us, round the fire, sufficiently breathless, but 
except the obvious remark that it was gruesome, as on Christmas Eve 
in an old house a strange tale should essentially be, I remember no 
comment uttered till somebody happened to note it as the only case he 
had met in which such a visitation had fallen on a child."

This is the opening of "The Turn of the Screw". Yet disregarding the 
use of past perfect aspect and the definite article, which are 
grammatical markers of "in res media", you can see that, honoring the 
principle in the breach, James offers us, in his first sentence, 
setting, characters, and even dialogue, in precisely that order.

This is not colligation. But the expectancy of setting, character, 
and dialogue is most certainly induction, and it is a key aspect of 
classroom storytelling, because it actually allows children to use 
their own powers of induction to co-construct what is to follow.

Shaun:

My grad students have been getting their kids to "write their own 
textbooks" for a long time--they create little booklets for their 
parents and themselves. Here is a little book by a fifth grade kid 
named Kwangtae for his parents. 

parents day
I love you
love note
written by = kwang-tae

My parents is good
father Monday is My days and and
I want a present some prent game CD please. please
and My grand mother come to the house I'm very good

Third is your days
Me is help you
you is very happy
and (pictures of boy helping mother wash dishes)

This may be a little mysterious to you, so I will point out a key to 
decoding it. Kwang-tae very often "repeats" as a way of kick-starting 
the next utterance "and and", "a present some prent game CD". In 
fact, he does this on the whole page level--the third page is a kind 
of attempt to adapt and adopt the second page. He is greatly aided in 
this by the fact that last week Children's Day ("My Day") came on 
Monday and Parent's Day ("your Days") came three days later (on 
Thursday). 

From the audiolingual point of view, of course, "I love you" is 
correct speech, and "Me is help you" is wrong. But from Skehan's 
point of view (no, I think from almost any point of view that takes 
language as a dynamic system) "Me is help you" is clearly a higher 
stage than the lexicalized "I love you". In fact, "I love you" does 
not reflect either the addressivity of the book (it was really 
written for the teacher and classmates, rather than for the parents 
who do not speak English) and the actual content (because kwang-tae's 
book is primarily about his parents love for him, and not vice 
versa). 

Shaun says (offline) that I am wrong to lump audiolingualism with 
lexical approaches, because lexical approaches do emphasize noticing. 
Shaun's right. But if we are sincere about emphasizing noticing, and 
getting kids to analyze their lexicalizations, two conclusions follow>

The first is that we need to have the courage to recognize that "Me 
is help you" is, from the point of view of the learner's interests 
and meaning-making, correct, while "I love you" is actually wrong, 
and we need to treat them as such--not through correction in either 
case, but through exploring them and analyzing them together.

T: Good, Kwang-tae. Now, let's look at Children's Day. Let's take "I 
love you" and switch it around a little. Who is "you"? You or Mom and 
Dad? What about "I"? 

T: Right, Kwang-tae. Now, let's look at "Me is help you". Look at "I 
love you". See the difference? 

The second is that conclusion Foster was driving us towards. Second 
language learning is MORE creative than first language learning. So 
it has a much HIGHER proportion of grammatically constructed language 
and a LOWER proportion of lexicalizations. Just as the first stage of 
lexicalized "I love you" sentences must yield to a second stage of 
painstakingly analyzed and re-synthesized sentences like "Me is help 
you", there will be another stage where the re-synthesized sentences 
gradually incorporate larger and larger chunks of grammatically 
correct and more universally accepted language. 

"Don't do that" is not very useful teacher talk at either stage.

dk1

PS: I apologize to Shaun for writing (and writing and writing ^-^) 
online to what was an off-line message, but I feel very strongly that 
if the list is to remain a forum for reflective teaching, then this 
kind of rumination must be accorded (at least) the same degree of 
toleration as discussions of John Peel and panda jokes.

I think part of the problem is the attempt to view 
collocation/colligation from the corpus point of view (viz, Hoey, 
McCarthy, Sinclair). But there's a very different point of view--the 
idea of LOCAL collocations. The gist is that words, like love, are 
where you find them--particular ecological niches suggest particular 
groups of collocations and colligations. These are not at all the 
same as the ones offered by the Bank of English. They are smaller, 
more meaningful, and a whole lot more teachable.

d



	


	Group: dogme
	Message: 3502
	From: midill@a...
	Date: Mo Mai 19, 2003 8:50 

	Subject: Re: 1%


	In a message dated 5/19/2003 6:15:05 PM Eastern Daylight Time, 
haines@n... writes:

> 
> "The truth of the matter is that about 99 percent of teaching is making the 
> students feel interested in the material


How true!! In fact that is why I so enjoy teaching ESL. The students are 
naturally interested in the material.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3503
	From: Robert M. Haines
	Date: Di Mai 20, 2003 12:22 

	Subject: Re: 1%


	I guess I made it too easy.
----- Original Message -----
From: Fiona M <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Monday, May 19, 2003 3:38 PM
Subject: Re: [dogme] 1%


> I don't agree with "interested in the material", but if you changed it to
"interested in the class, the subject being studied", yes. I mean motivating
your students, creating a positive dynamic, getting them to like (in our
case) English, like the class, respond to you as teacher/mediator and
person, and helping them to THINK in order to achieve or feel they're
achieving (meaning that students don't always notice their progress even
it's there) is a huge part of the thing. 99%, who knows, how on earth do you
quantify that? But a huge part. Motivation, innit?
> But, as for materials....................naaaaaawwwwwww. Input, regardless
of where or who it's coming from. And creating output, whether external or
internal.
> That's what I reckon, anyway.
>
> fiona
>
> ----- Original Message -----
> From: Robert M. Haines
> To: Dogme
> Sent: Monday, May 19, 2003 11:13 PM
> Subject: [dogme] 1%
>
>
> "The truth of the matter is that about 99 percent of teaching is making
the students feel interested in the material. Then the other one percent has
to do with your methods. And that's not just true of languages. It's true of
every subject," Chomsky said.
http://www.geocities.com/linguist_resource/intro_ug.html
>
> What about it?
>
>
> [Non-text portions of this message have been removed]
>
>
> Yahoo! Groups Sponsor
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 3504
	From: Fiona M
	Date: Di Mai 20, 2003 1:02 

	Subject: David Hill in the Guardian


	Some wise words from David Hill
(though the recruitment bit..............not so sure about that one; in Spain the difference between ns TEFL teachers and Spanish state teachers doesn't quite work that way around)
http://education.guardian.co.uk/tefl/story/0,5500,956010,00.html




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3505
	From: Adrian Tennant
	Date: Di Mai 20, 2003 3:54 

	Subject: Re: Re: 2-4-6-8- Everybody colligate!


	dk. You said ..

> Conversation is elliptical with respect to cohesion for the same
> reasons. Widdowson's famous example shows this:
>
> A: There's the phone.
> B: I'm in the bath.
> A: OK.
>
> As Widdowson points out ("Teaching Language As Communication", OUP,
> 1979: 11)this is coherent without being cohesive. Cohesion is
> unnecessary, because the contextual information is accessible in non-
> linguistic ways, even with the bathroom door shut. Even without being
> there.

I disagree.

The contextual information is only accessible if this type of situation has
been experienced. The comprehension (and filling in of the ellipsis) is done
from shared understanding and not non-linguistic markers.

Dr Evil



	


	Group: dogme
	Message: 3506
	From: dnewson2001
	Date: Di Mai 20, 2003 6:07 

	Subject: Re: 1%


	I doubt whether Chomsky was thýnkýng about language learnýng when he 
made hýs 99:1 % statement. Isn't learnýng a language sýgnfýcantly 
dýfferent from studyýng Hýstory or Mathematýcs or Lýnguýstýcs?

Dennýs



	


	Group: dogme
	Message: 3507
	From: lifang67
	Date: Mi Mai 21, 2003 12:31 

	Subject: Human Hungers


	Dr. Evil:

Well, I'm not sure we do disagree, but I'll try. First of all, I did 
get the ref wrong--it's actually page 29, not p. 11. But of course 
shared experience and having been in that situation before falls, for 
me, under the heading of non-linguistic.

And that is so for two reasons. First of all, in the initial 
experience, it is extremely unlikely that cohesion would have been 
used. Widdowson's example is:

A: That's the telephone. Can you answer it, please?
B: No, I can't answer it because I'm in the bath.
A: O.K. I'll answer it.

This strikes the eye, and the ear, as otiose to the point of 
improbability. 

The second reason why shared experience falls under the heading 
of "non-linguistic ways of understanding", for me, is that I think 
that memories are unlikely to be stored in the brain in linguistic 
form. 

Although some studies (e.g. Friedlander) have shown greater strength 
of recall for experiences in the language in which the experience was 
experienced, other studies (Craik and Lockhart) strongly imply that 
long term memories are processed semantically, without any phonology 
or grammar attached. (Friedlander, 1990: Composing in English: 
effects of a first language on writing in English as a second 
language, in Kroll 1990, Second Language Writing, CUP; great 
discussion of Craik and Lockhart in Stevick, "Memory, meaning and 
method", p. 116). 

Friedlander and Stevick are not really contradictory. Information 
which is accessed as language (say, for example, the plot of "The 
Turn of the Screw" may then be stored shorn of its linguistic 
wrapper, as a series of non-linguistic images. 

And vice versa! Consider the following exchange from Minsook's data. 
The children are enacting a story in which one brother steals goods 
from another.

T: Yes! Yes, you!
S1: Jeo-yo? (Who, me?)
T: Cha (Right!) Ask him. Steal his paper! Who can do?
S2: He is brother? 

How will this incident be stored in the children's memory? It seems 
to me that it is most unlikely that any of the children will remember 
or even be conscious that eye-contact and not naming was used to cast 
the role of the thieving brother. It's seems more probable that the 
shared experience will be recovered, and perhaps even stored, using a 
linguistic means, viz. names.

So last night I was thinking again over Luke's remarks on eye 
contact, the "eye candy" that keeps so many of our elementary 
classroom interactions going. The news was on, and, as the nuclear 
crisis continues to unfold, we were treated to a number of short 
announcements from North Korean Central Broadcasting. North Korean 
news intonation is quite distinctive (something found only in 
campaigning speeches here in the south, but the eye contact patterns 
were even more so; the North Korean announcer never once looked at 
the camera. 

In Korea, it's actually disrespectful to look in someone's eyes when 
you address them. In China, on the other hand, looking away when you 
talk to someone is a sign of disagreement (after the Beijing massacre 
in 1989 the newscasters were sacked for wearing black and refusing to 
meet the camera's eye). Yet Luke is basically right--there is 
something like a human hunger for eye contact; it is almost as 
powerful as "skin hunger", the desire for other kinds of contact. The 
problem is that it can also be almost as intimate.

I'd like to close with the speculation that the hunger for coherence 
is just as universally human.

Vladimir: Shall we go?
Estragon: Yes. Let's go.
(They do not move.)

This is incoherent in precisely the Widdowsonian sense. We were 
talking about this after class the other day, and one of my grads 
speculated that it was about the general fatuousness of human 
language. Another one objected that it was a highly truthful moment, 
because it was the end of the play. Something there is that does not 
like a wall between words and deeds; some faculty of the human mind 
that will have coherence out of the words, even when it is not there.

Interestingly, Nakyoung, who insisted it was coherent, recently 
taught a lesson in which one of the characters, Jinho, was asked his 
birthday, and gave it as June first. One of her kids pointed out that 
in the previous tape the same character had given his birthday as May 
5th. I asked the author of the textbook about this for Nakyoung, and 
he confessed that the two lessons had been written by two different 
teams, and they hadn't bothered to check with each other. But 
Nakyoung's kids would not have this: one child explained that Jin-
ho's birthday was May 5th by the Lunar Calendar and June 1st by the 
Solar Calendar. That terrible human hunger for coherence!

dk1



	


	Group: dogme
	Message: 3508
	From: Justin Ehresman
	Date: Mi Mai 21, 2003 10:20 

	Subject: Activity... is it dogmetic?


	Here's an activity I recently did and worked very well... it was paperless but I'm not totally sure it was dogmetic....

After a discussion/text/game (such as taboo or guesstures etc) where lots of new vocab emerged.....

write all the words on the board (about 20 is good)
Divide the class into groups (up to 3 or 4 or even just teams of 2 if it's a smaller group) Explain you will have 'Small Talk' on any topic they want. Anyone may speak and say anything they like. They should try to use a word from the board in a natural way (meaning they have to 'fit it in' to the conversation....somehow). If they can, they get a point for that word (words may only be used once). If not, it remains 'open'. Also, no points are given in there is a grammar mistake (of which they should be aware... adapt to the level here).

Sounds kind of bla... but once you do it they get SUPER creative. I hat a group work tanning salon and athletes foot into the same sentence... and the next followed that up with something about a lawnmower. Very creative... everyone laughs and they REMEMBER the words better (the audio learners anyway). 

you might argue it's not 'natural' per say.... but it is a fun way to get them to use the vocab they just had.

Any thoughts?

Justin in Berlin




==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================

---------------------------------
Do you Yahoo!?
The New Yahoo! Search - Faster. Easier. Bingo.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3509
	From: Tom Topham
	Date: Mi Mai 21, 2003 11:06 

	Subject: Re: Re: 1%


	We can quibble about the exact ratios, but there is a large portion of 
teaching that seems to me natural, inherent as an aspect of a person's 
personality and character.

I have been observing scores of lessons this past week, as part of my 
methodology course for local university teachers, and these issues were 
going through my head just the other day: what is the point of teacher 
training, when so much of "good teaching" seems to be beyond the realm of 
specific technique or methodology?

Two teachers I watched were in their first year of work after graduation, 
and both of them had "the magic" - able to actually listen to their 
students, look into their eyes, smile, and use their brains in order to ask 
the right questions, reveal learning, keep the lesson and the talk flowing, 
make the people in the room feel part of a worthwhile process.

Others tried to "do like me", and ended up cold, mechanical and distant, as 
they always are.

So what is training? I feel that I am more a talent scout - spotting the 
people who have the magic, helping them along with the little details of 
procedure, helping them in their reflective development process. For those 
who don't have it, no amount of talk and no amount of honing technique will 
give it to them.

Over the years I have developed in my teaching, but the training courses I 
have taken (DELTA and CELTA) were hoops to jump through, rather than 
catalysts for change. In both cases, a week of coursework told me "Yeah, I 
can do this" ... and in both cases I had colleagues who were clearly lost 
causes - how do you correct a teacher who can't teach? You can't, aside 
from helping them find another job... failing them on CELTA / DELTA is a 
useful tool in this regard...

If you have to ask, you'll never know (?)

Hope this comes off as realistic rather than pessimistic. Any thoughts, 
people?

_________________________________________________________________
Help STOP SPAM with the new MSN 8 and get 2 months FREE* 
http://join.msn.com/?page=features/junkmail


	


	Group: dogme
	Message: 3510
	From: diarmuid_fogarty
	Date: Mi Mai 21, 2003 1:55 

	Subject: Pessimism


	Tom asks 
> Hope this comes off as realistic rather than pessimistic. Any 
thoughts, 
> people?
> 
Well, it seems pretty pessimistic to me, Tom! After all, surely *all* 
education recognises that change is possible for all human beings? 
Some people may make more progress or make progress more quickly than 
others. What might be true is that the various qualifications don't 
pay too much attention to the right kind of things. After all, giving 
a terminal bore lots of information about prosody and semantics is 
really asking for trouble, innit?

That said, I'm not saying that I don't recognise what you're saying, 
only your overall take on it. It may be that the "real life" 
conditions that these wooden teachers are operating in simply don't 
allow them to lower the wall a bit. We're in danger of moving into 
psychobabble here, but it should also be remembered that some 
students may prefer learning from wooden teachers and may even resent 
the friendly, good natured pal. A question of, "Sure, s/he's a lovely 
person, but I'm not learning anything from them."

Anyway, garbled thoughts from a busy staffroom...

Diarmuid

PS Justin, I thought your activity was a fine example of dogmetics in 
action. Not natural, maybe, but since when was the EFL/ESL 
classroom "natural"?



	


	Group: dogme
	Message: 3511
	From: james trotta
	Date: Mi Mai 21, 2003 2:55 

	Subject: Re: Pessimism


	This post relates to something I've been giving some thought lately. Technically, I'm a visiting professor at Catholic University of Korea, but I consider myself an EFL teacher with about 1.5 years post CELTA experience. When I started here it never occured to me to make the students (college freshmen) call me anything but Jim.

My wife hates it when she hears my students call me by name. She says that in Korean culture that means they don't respect me. At first I dismissed what she said, "We ahve to ahve a comfortable atmosphere in class before anyone will take risks with English..."

Thing is my students don't take many risks, even though class is very friendly and relaxed. Next semester I think I'm going to try being a strict (yet friendly) "Professor Trotta" to half my classes. "Jim" to the other half. My wife assures me that the ones calling me professor will try much harder...



diarmuid_fogarty <fogarty.olmos@t...> wrote:

but it should also be remembered that some 
students may prefer learning from wooden teachers and may even resent 
the friendly, good natured pal. A question of, "Sure, s/he's a lovely 
person, but I'm not learning anything from them."



---------------------------------
Do you Yahoo!?
The New Yahoo! Search - Faster. Easier. Bingo.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3512
	From: Robert M. Haines
	Date: Mi Mai 21, 2003 8:16 

	Subject: Wood vs. Plastic


	In preparation for a language diploma, i took a course at the Goethe Institute in Munich. My classmates from around the world sometimes asked what the real difference between Europe (even the Asians used this comparison) and America (their word) was. At the time, I usually said it was the same difference as that between wood (Europe) and plastic (America). Surprisingly, many of them seemed to know what I meant. My guess is they simply came to their own conclusion based on this analogy of mine.

Today, I realize that there are elements of wood in the United States, e.g. Jazz, Blues, Martin Scorcese, the South, while elements of plastic have been welcomed by many In Europe, e.g. Techno, prime time, workaholics --- Both elements, wood and plastic begin with nature, and it's up to us what we make of them.

It's really the same with wooden teachers (and students); what we make of them/ourselves will determine whether we cup the smooth bowl of oak in our hands or lock in freshness with convenient Tupperware.

PROCESS NOT PRODUCT!

Rob 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3513
	From: Robert M. Haines
	Date: Mi Mai 21, 2003 8:24 

	Subject: Priorities


	At the risk of offending some non-consenting adults on the list, I send this message verbatim from a German friend living in Greece to further illustrate my point about wood and plastic and process over product. I feel this applies directly to language teaching/learning:

There is more money being spent on breast implants and Viagra than on Alzheimer's research. This means that by 2020, there should be a large elderly population with perky boobs and huge erections and absolutely no recollection of what to do with them.







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3514
	From: Sue Murray
	Date: Mi Mai 21, 2003 9:12 

	Subject: optimism??


	Tom wrote;
>what is the point of teacher 
>training, when so much of "good teaching" seems to be beyond the realm of 
>specific technique or methodology?

and:
>I feel that I am more a talent scout - spotting the 
>people who have the magic, helping them along with the little details of 
>procedure, helping them in their reflective development process. For those 
>who don't have it, no amount of talk and no amount of honing technique will 
>give it to them.

if training relegated technique and method somewhat, and instead concentrated more on spotting the positive aspects of each individual's 'teaching persona' and aiming to help develop those? More focus on strengths, rather than weaknesses? I've never worked with a teacher who didn't have positive qualities in the classroom, but sometimes these qualities can get drowned out or played down from the beginning if there's too much putting square pegs in rounds holes, or too many 'alien' aspects to concentrate on, which a teacher may not be ready to even think about, except as 'necessary/imposed procedures/formats'? maybe I'm being over optimistic, but whatever might seem unresponsive or non sequitur, boring or even downright wooden, I've always seen at least something - most usually much more! - in a teacher's ways which 'connects' and sparks off learner involvement and rapport. It may not be an obvious thing, or something I'm expecting/used to seeing; and it may well not be something that's part of my own modus op. But perhaps it's a big clue about how that teacher can best 'go forward'; but, I'm not involved in any formal teacher training and development, just everyday on the job stuff; and no box filling ....

James's future experiment is interesting; it also throws up the question of how far we should adapt to the culture of the classroom we're teaching in, and how far we should retain our own 'identity'. 

In a private school, as I am, this latter is often much less of a dilemma. 

(But the other day, the early for class kids stopped off to kick around with two of my colleagues - who they all know fairly well and on a first name basis - who were kicking around between lessons in the forecourt downstairs. when the kids came in, they said delightedly, 'i professori stanno giocando a calcio!' - the professors are playing football! Whatever they call us to our face, spose we're still really 'professori' to them ......?!)

Sue











[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3515
	From: spanishsiesta
	Date: Mi Mai 21, 2003 11:08 

	Subject: teacher training, wooden + plastic


	So many interesting threads on this board these days. It seems to 
have got a new lease of life recently!

I'm interested in the teacher training, wooden plastic stuff as I'll 
soon be "jumping through the hoops" to become an approved Celta 
trainer. It scares me a little though, as I'm very aware of the all 
the little boxes to tick and fill in on the trainee teachers' 
performances. 

Contrary to what someone said recently here (can't remember who, 
sorry), I feel as though doing the Diploma has changed/still is 
changing my teaching. And I didn't feel as though I was jumping 
through hoops during the course. I felt as though I was really 
learning and being encouraged to develop. Mind you, I did the Dip 
after teaching for almost 10 years (just two years ago), so perhaps 
too much of the real me was into my teaching by that time for much 
to be done about it.....I'd have been leaking me all over the place 
if I'd tried to be anything else but myself. 

Nowadays, my teaching now is as dogmetic as my students want it to 
be. I don't use any coursebooks and don't think of 
objectives/lesson plans etc before classes. We kind of uncover and 
explore what comes up. I keep notes of anything we think is 
interesting and photocopy it for them for the next class. We 
recycle stuff fairly regularly and fairly naturally. I might take 
an article into the class, but it always comes from whatever we've 
been talking about. e.g. recently, students have been working on 
finding the best hotel in Rio (I'm in Sao Paolo) for a Scottish 
friend of mine, due to arrive in a few weeks. They asked me Qs 
about her, did some research on the internet in their own time, 
brought info about different hotels to the class and we compared 
them. Then I sent all this info to my friend, who booked their 
chosen hotel. We used quite a few of our emails in these classes 
and they were really interested. My friend will visit the class when 
she's here on holiday and the students are excited about it already!

Anyway, back to the Celta training. How can I, "teaching" as I 
teach nowadays, pass on at least a little of the Dogme spirit onto 
future trainees and perhaps, more importantly in the short-term, 
tidily tick all these little boxes? My Dip tutors managed it but 
they were dealing with experienced teachers. Any thoughts anyone??



	


	Group: dogme
	Message: 3516
	From: Sue Murray
	Date: Mi Mai 21, 2003 11:31 

	Subject: Re: David Hill in the Guardian


	> Some wise words from David Hill
> (though the recruitment bit..............not so sure about that one; in
Spain the difference between ns TEFL teachers and Spanish state teachers
doesn't quite work that way around)
> http://education.guardian.co.uk/tefl/story/0,5500,956010,00.html

Thanks Fiona. And David. A brilliant and concise yet teemingly full
article.
(btw, the recruitment bit applies inversely here in Italy too; but seems the
Med and certain other parts of Europe are especially prone to this
'inversion'??))

I'm planning (!) to perhaps present David's article to my colleagues at our
Friday meeting, if an opportune moment arises (if not, they'll get it for
'homework'!); one of the questions that's bound to come up is: well, what
are we supposed to teach, then? In the sense, we don't really know ELF,
no one does; the article itself says we are not and cannot be aware of the
nature of emerging ELF; so, what ....? (in other words, how do we
'implement' - not a fond word for me either Rob! - the David's
reality in the four walls of a classroom?? the 'unknown so therefore
unteachable' excuse that David cites at the beginning of the article)

This is largely focus on language, of course, but, as James says, it's
language
wot learners need; I have my own views and responses on the potential/
anticipated questions (and no doubt aspects I haven't even
anticipated will come up ....!! which is always more fun and more
stimulating; - though generally, teachers are more
predictable than learners?? or is that a heresy??;)), but for once I'll
hold back and invite anyone who might feel like it to help me broaden
my horizons with their own angles on this .....(cos of course we're not
really so predictable at all)

Sue



	


	Group: dogme
	Message: 3517
	From: Sue Murray
	Date: Mi Mai 21, 2003 11:31 

	Subject: Re: Priorities


	Rob wrote:
> At the risk of offending some non-consenting adults on the list, I send
this message verbatim from a German friend living in Greece to further
illustrate my point about wood and plastic and process over product. I feel
this applies directly to language teaching/learning:
>
> There is more money being spent on breast implants and Viagra than on
Alzheimer's research. This means that by 2020, there should be a large
elderly population with perky boobs and huge erections and absolutely no
recollection of what to do with them.
>

get the point, okay; no quibbles there;

this is just a quibble with the literal quote itself; a bit of an all
elephants are mammals therefore all mammals are elephants?
eg, more money doesn't necessarily mean more people - just currently very
relatively expensive commodities/services (?!); and proportionate to this,
less expenditure on research doesn't necessarily mean more victims of the
object of the research; in fact, it probably means *less* victims (and
sorry, that should be fewer? ahem), if the money spent on research is
having at least some sort of effect; and without correlation between breast
implant and Viagra users and Alzheimer's sufferers the whole thing is pretty
fanciful anyway; etc etc; but statistics is (are?!) one of the most commonly
misunderstood and manipulated aspects of our lives .....that essential
and constructive human hunger for coherence has to have its
weak points too...

(so, alternatively, there is an 'elite' (who can afford to fund and
pay for formal education as a commodity and Bell Curve the rest out
of effective existence) vs an underprivileged underfunded society
which struggles to survive, yet provides ways (via the research) to
aid its 'oppressors' in their older age, if they get there?)

help! (MUST stop posting late at night)

but I'm with the oaks and the Tupperware idea alright!
(and funny how 'wooden' usually implies stiff or
inexpressive, whereas 'plastic' implies flexible and
adaptable..?? but it's always an upside down
world in a way)

Sue



	


	Group: dogme
	Message: 3518
	From: Sue Murray
	Date: Mi Mai 21, 2003 11:31 

	Subject: teacher training; wooden and plastic


	Spanish Siesta:
>Nowadays, my teaching now is as dogmetic as my students want it to 
>be. 

a posting worth hanging on your wall in its entirety, but here's just one more little bit:

>How can I, "teaching" as I 
>teach nowadays, pass on at least a little of the Dogme spirit onto 
>future trainees and perhaps, more importantly in the short-term, 
>tidily tick all these little boxes? My Dip tutors managed it but 
>they were dealing with experienced teachers. Any thoughts anyone?? 

my immediate thought is: continue to be yourself, and follow your instincts. (and the boxes will take care of themselves ;)

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3519
	From: Robert M. Haines
	Date: Mi Mai 21, 2003 11:58 

	Subject: Stats


	In light of David's article and Sue's good point about statistics: I followed up on the 80% figure in David's article to find out that it is an often quoted statistic with no apparent source (sure I might get one in response to this post?). Yes, we must question just how accurately we can calculate the number of second-language users of English.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3520
	From: lifang67
	Date: Do Mai 22, 2003 12:42 

	Subject: Global Totals


	Rob:

See"The Decline of the Native Speaker", by David Graddol in Aila 
Review 13. Graddol says that according to high estimates, the native 
speaker lost his majority in the mid-1970s (which would imply 70-80% 
non-natives at present) but according to low estimates they remain in 
the majority and won't lose that position until the mid 2030s (p. 
67). 

I think we can probably guess at where the 80% figure comes from. If 
you view the world as a kind of demographic jerry-mander, where any 
country that has English used as a second language or an official 
language goes ESL the way that Florida went whole hog for Bush (?), 
you get more or less this figure (India alone gives you over a 
billion people). Alternatively, there are a number of countries "that 
count" (mostly European) where 80% of the population or so speaks 
English as a second language (e.g. Denmark, 71%). You can see that 
the demographics of it are none too democratic! People don't count; 
their governments do. 

Widdowson's attitude is, though. In "The Ownership of English", he's 
really questioning, not just the idea of ownership, but the whole 
idea of the integrity of a language. English is already Englishes, 
and was even before the invasion of the non-natives, because of the 
permeability of the vocabulary.

"Language" as a single, unitary construct is really an anachronistic 
echo of the scientifically unfounded idea of race. My second 
language, Chinese, is not one language but many, and is only "held 
together" politically, as a matter of national policy, and with the 
help of non-phonetic writing system. 

English, which doesn't have either, is in a less advanced state of 
the same process of fragmentation. Because it lacks a nation and a 
non-phonetic writing system, that process may go much much further. 
And dogme, with its emphasis on local relevance and the speech 
community of the people in the room, is at least potentially a fairly 
extreme partisan of these centrifugal forces.

There are centripetal forces too, and they tend to be either 
explicitly anti-democratic ("Real" English) or anti-egalitarian 
(English for Business Class) or both (coursebooks in general). There 
are even some intellectual apologists for this position (because 
money CAN buy you love). See, for example, Michael Harris' redbaiting 
attack on me in the last issue of IATEFL Issues for a particularly 
silly example.

Jim:

Global greetings from south of the river. I agree ten thousand 
percent with both you and your wife.

You say that the point is to allow people to take risks in English. 
You got it. To me that suggests that EVERYTHING is on the table for 
negotiation, including naming. Everything can be talked about, 
including talking.

Your wife says that the kids don't feel comfortable calling 
you "Jim". She's right. I mean, it's really the equivalent of "Baby" 
in their language. Their position is already a compromise; they don't 
actually call you "Professor Respected Trotta James" do they?

Now, in the framework of "Global English", these two positions are 
absolutely irreconcilable; as the Chinese say "you live I die". But 
they are completely reconcilable--not even antagonistic--within the 
framework of local English, and in my classroom.

First I teach them to ask "What shall I call you?" I do this by 
example--I ask 'em, and I call them whatever they say (hard, I know, 
when you've got two hundred students, but at least it means you can 
provide lots and lots of examples). Then they ask me. And I answer 
something like "Call me anything except 'Kellogg' or 'Mr. David', 
or 'late for class.'"

dk1



	


	Group: dogme
	Message: 3521
	From: Robert M. Haines
	Date: Do Mai 22, 2003 1:08 

	Subject: What English?


	Thanks, dk, for the tip. I haven't been able to locate the article online but I did find another in the Atlantic Online, which refers to what you've cited: http://www.theatlantic.com/issues/2000/11/wallraff.htm It might have a different take and provides other links as well.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3522
	From: midill@a...
	Date: Mi Mai 21, 2003 9:08 

	Subject: Goals


	I believe that the goals of ESL students in America and EFL students in other 
countries are often different. It is all about getting a job comparable to 
the one they had in their native country for many of my ESL transition to 
Employment students. They want natural conversational skills AND they want 
grammar. They ask for it.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3523
	From: Adrian Tennant
	Date: Do Mai 22, 2003 8:53 

	Subject: Stats & Teachers


	One problem with stats is that they aren't true.
They can say whatever you want them to say.

The oft given example is that 1 in 3 people in the world is Chinese.
Therefore, if you have 2 siblings or more one of you must be Chinese.

When I did my MEd I avoided using either quantative or qualitative data
analysis as I wanted to avoid the obvious problems.

Instead I used what is called an 'exploratory-interpretive' paradigm
(Grotjahn 1987) - another Dane!?

This 'tool' relies on introspection and openness leading to 'a cycle of
discovery'.

I think that this is a useful way of looking both at the language we teach
and at the way we 'measure' someone's 'inate' teacherness.

Dr Evil



	


	Group: dogme
	Message: 3524
	From: james trotta
	Date: Do Mai 22, 2003 10:28 

	Subject: Re: Global Totals


	This is some very practical advice, and luckily freshmen English here at CUK never has more than 25 students/class.

Interestingly, some students are quite comfortable calling me Jim (or I often get James; I guess the official papers from the university count more than my nickname for some...).

Others simply don't call me by name. This is a tactic I often use and it's exceeding simple (though if my classrooms consisted of 200 students I suppose it would be more difficult as I'd never be able to pay attention to all sudents at once).

By the way DK, after you say call me anything but ...., what do students generally choose to call you? Professor? David? Teacher? Mr. Kellogg?

lifang67 <kellogg@n...> wrote:
First I teach them to ask "What shall I call you?" I do this by 
example--I ask 'em, and I call them whatever they say (hard, I know, 
when you've got two hundred students, but at least it means you can 
provide lots and lots of examples). Then they ask me. And I answer 
something like "Call me anything except 'Kellogg' or 'Mr. David', 
or 'late for class.'"

dk1




---------------------------------
Do you Yahoo!?
The New Yahoo! Search - Faster. Easier. Bingo.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3525
	From: David Hill
	Date: Do Mai 22, 2003 1:34 

	Subject: Re: Stats & Teachers


	Dear All,

Yes, the 80% stat is, like ( nearly ) all stats, a debatable one. ( 
It depends 
on your sources, your definition of "competent English speaker", 
etc., etc..) It is also unsourced. The original article said 
something along the lines of, "It's an oft quoted but ( to my 
knowledge ) never sourced statistic that..."

It also opened and closed, rather pretentiously, with quotes from The 
Tempest: "The red plague rid you for learning me your language", "You 
taught me language, and the profit on it is I know how to curse." 
Editors, eh? He also tightened up my prose. ( And removed a lot of 
ridiculous parenthesising and something I said about "hitch-hiking 
charlatans".)

Thanks Fiona, for the plug. Thanks Sue & Rob for the comments. Thanks 
Adrian for reminders.

Respected Professor: When you carry out your 2-names-experiment, 
don't forget to let us know what happens...



	


	Group: dogme
	Message: 3527
	From: Robert M. Haines
	Date: Do Mai 22, 2003 7:00 

	Subject: Training courses


	I'd like to collect feedback from anyone who can give me an honest assessment of the main strengths and weaknesses of the TEFL, Trinity and CELTA certificates, please send me an *off-thread* (I think it's only right) message.

I'd appreciate any input from you.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3528
	From: zosia grudzinska
	Date: Do Mai 22, 2003 11:17 

	Subject: nice try!


	I have been horrified by an answer the heaadmaster of a school here in
Poland, Masurian region gave to the reporter doing a quick survey on "youth
aggression in schools and the means of counter acting":

"We have no disciplinary problem in our school, although we certainly do not
admit only elite students, on the contrary, the usual common mix attends.
We have instituted apt means of controling and prevention. Teachers patrol
the corridors and all school rooms during breaks and cleaners and janitors
are on duty during lessons. The cleaning staff stands guard in the toilets.
We have installed cameras (CCTV, I presume) everywhere in the school and
schoolyard. Students behave well, aware that they are under constant
surveillance."

Hurray for the headmaster! Le't nominate him the School Warden of the
Year!!
Zosia



	


	Group: dogme
	Message: 3529
	From: Robert M. Haines
	Date: Do Mai 22, 2003 7:55 

	Subject: Re: nice try!


	Welcome to America, Zosia.

----- Original Message -----
From: zosia grudzinska <zosia_g@w...>
To: TDAL SIG List <tdalsig@yahoogroups.com>; <dogme@yahoogroups.com>
Sent: Thursday, May 22, 2003 3:17 AM
Subject: [dogme] nice try!


> I have been horrified by an answer the heaadmaster of a school here in
> Poland, Masurian region gave to the reporter doing a quick survey on
"youth
> aggression in schools and the means of counter acting":
>
> "We have no disciplinary problem in our school, although we certainly do
not
> admit only elite students, on the contrary, the usual common mix attends.
> We have instituted apt means of controling and prevention. Teachers
patrol
> the corridors and all school rooms during breaks and cleaners and janitors
> are on duty during lessons. The cleaning staff stands guard in the
toilets.
> We have installed cameras (CCTV, I presume) everywhere in the school and
> schoolyard. Students behave well, aware that they are under constant
> surveillance."
>
> Hurray for the headmaster! Le't nominate him the School Warden of the
> Year!!
> Zosia
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3530
	From: lifang67
	Date: Fr Mai 23, 2003 12:48 

	Subject: Stats, Lies & Videotape


	Dear Dr:

I don't really understand the difference between Grotjahn's (name 
heard, work unread) interpretive-exploratory heuristic and 
qualitative research. Please explain.

In return I'll explain why I do stats. Yes, the "Chinese" fallacy 
(one in five people in my family must be Chinese) is a problem when 
you are trying to describe your immediate environment. But I think 
the opposite fallacy is really more common, at least at the 
chalkface. 

"In my family, everybody is white, male and middle class. Therefore, 
everybody on earth is white, male and middle class." "In my 
classroom, everybody is interested in learning (grammar, vocabulary, 
pronunciation, 'natural' conversation). Therefore, everybody..."

This wouldn't be a problem if the world would just keep to itself, 
and the classroom would mind its own business. But both are 
permeable. People leave the classroom and go out into the world, and 
the world sends its teeming millions to our storm-tossed shores. 

Like it or not, we have to generalize. And like it or not, the 
statisticians have to recognize that there is no homogeneous 
population of "EFL Learners" of which every classroom, or even random 
learners, can be said to be a representative sample. 

We are really in the same position as the learner. The learner must 
attempt to generalize from a very small sample of the language to the 
whole. 

This is arguably manageable on the level of phonology. That is, if 
you learn the forty-something sounds of English, then you may be 
surprised by some of the combinations of things you will hear, but 
the sounds themselves will be recognizeable.

Doesn't work at all after that. Knowing a handful of words, or even a 
whole dialect, does not help you generalize to the whole vocabulary, 
and of course the grammatical system, with its wheels within wheels, 
will remain a book closed with seven seals if you try to generalize 
from "kernel sentences" outward.

And, mutatis mutandis, vice versa. That is, the professors with their 
descriptive linguistics, cannot usefully specify the grammar or the 
vocab that our learners will need moment by moment, and thus cannot 
be the source of our syllabus. Hence negotiation, hence dogme.

Of course, there's another problem, and I think that's what you're 
reacting to. In the outside world, Stats are Power, because they mean 
generalizability or lack thereof. Sometimes that's a lie. But 
sometimes NOT.

What good stats usually show us is that the truth is (as Hegel said) 
in the final analysis concrete. They usually show us NON-
generalizability. 

Let me show you some good stats. It's a bit long, but I think you'll 
like it. Ellis has children matching (e.g.) kitchen utensils to their 
places in the kitchen, or bugs and birds to their homes, or furniture 
in an apartment.

One group has the input pre-simplified. That is, the teacher does 
this:

T: Now, pick up the scouring pad. A scouring pad is a little thing 
that you use to clean pans.
S: OK.

The other group has to do interactional modification. That is, the 
learners do this:

T: Now, pick up the scouring pad.
S: What that?
T: A scouring pad is a little thing you use to clean pans.
S: OK.

Obviously, the first way is more time-efficient and cost-effective, 
yeah? Let's find out.

Ellis whips three post-tests on the kids: two translation tests and a 
picture-vocab matching test. The question he wants to answer is 
twofold.

a) Which works better for comprehension and acquisition of vocabulary-
-teacher pre-modification, or learner interactional post-modification?

b) Does comprehension (that is, doing the task correctly) correlate 
with acquisition (that is, knowing the words on the post-test)?

Here are the stats. They are correlations, so that "1.0" will mean 
that the two things agree completely, ".0" will mean that they don't 
agree at all, and ".5" means that they only overlap about 25% 
(there's a mathematical reason for this I won't bore people with). 

But there's a small sample--27 kids in one class, and 24 in another. 
So Ellis uses stats find out what the chances are that his results 
are just an accident. This is a p value. If p is less than .05, that 
means the chances are around one in twenty, or 5%, that his results 
are nothing but a fluke. If p is less than .01, that means his 
results (whatever causes them, and that's a whole 'nother question) 
are have a one in a hundred chance of being nothing.

And here's what he got:

Premod Group (27 kids)

Mean: First post-test 2.52, Second post-test 2.59, Pix Match: 4.70
Words done per minute of classroom time: .25, .26, .47
Correlation between task and test: .33 p>.05, .40 p>.05, 0.59 p<.01
NOT SIGNIFICANT, NOT SIGNIFICANT, Pix Match Significant

Dig this. The kids do not hack the translation test nearly as well as 
they do the pix-match! This doesn't tell us a whole lot about what we 
wanted to know, but it sure does tell us that the way you do the test 
has a lot more to do with how much learning you discover than how 
much "learning" is actually going on. As far as the kids are 
concerned, pictures are in, translation is out.

Let's look at the post-mod group, though--the kids who got to 
interact.

Postmod Group (24 kids)
Mean: Post-test1: 6.0, Post-test2: 4.75, Pixmatch: 7.08
wpm: .13, .11, .16
correlation: 0.42, 0.43, 0.51
NOT SIGNIFICANT, NOT SIGNIFICANT, Pix Match Significant

Can you dig it? a) The postmod group is learning a lot more, but 
spending a lot more time at it. b) "Acquisition" of vocab does NOT 
correlate with comprehension, unless the tasks are very similar, and 
even then there's only about a quarter overlap.

Still want a generalization? Here's one.

What's the best way to learn English for children? SLOWLY! It's a 
time-wasting and cost-inefficient process, and teachers are just 
gonna have to deal with that.

Here's another, though--which I think is very close to what you are 
saying. Statistics are useful for showing what is NOT happening. But 
they don't really explain anything.

Of course they don't. How can you explain the not-happening of 
something with any certainty? There may be (although I doubt it) one 
reason for something to happen. But there are always zillions of 
reasons for things to not happen.

Sometimes you're a lot better off with a good videotape. Maybe that's 
what Grotjahn is on about?

dk1

PS: Jim--well, it depends. The freshman usually speak to me in 
Korean, and (in the Korean way) don't like to invoke my holy name at 
all. The juniors tend to call me "Professor", and the seniors are 
about half "Professor" and half "David". The grads all call 
me "David", except when they are speaking in Korean, when they always 
use the respectful form of address and my title. 

I think this shows that both you and your wife are right. You are 
right because foreign given names, like any other bit of language, 
are worth learning and we learn them by using them, at any level. 
Your wife is right because, as she said, it's only at the high level 
that students really understand that the sentiments are invariant no 
matter what social conventions they take on. 

One time when I was doing this "What shall I call you?" routine, one 
of the students chose to be addressed as "Mr. Park". He was an older 
student, and wanted to show it. He then chose to address me 
as "David" and was ROUNDLY chastised by his classmates. To me this 
suggests that the underlying principle, respect for respect and 
intimacy for intimacy, is being learned. Now THAT'S worth learning.

d



	


	Group: dogme
	Message: 3531
	From: james trotta
	Date: Fr Mai 23, 2003 3:04 

	Subject: Re: Re: Stats & Teachers


	I will let you know, and those of you who dislike statistics will be happy to know that I have no plans to quantify it. I'm thinking now of a 2 names, 1 choice experiment: Jim/James, Professor/ Mr. trotta, "What shall I call you" - the choice suggested by DK.

David Hill <djwh70@h...> wrote:Respected Professor: When you carry out your 2-names-experiment, 
don't forget to let us know what happens...


---------------------------------
Do you Yahoo!?
The New Yahoo! Search - Faster. Easier. Bingo.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3532
	From: Robert M. Haines
	Date: Fr Mai 23, 2003 7:13 

	Subject: Stats


	I think, statistically speaking, a person off the street, chosen at random, could give as effect a lesson as an ELT 'professional' chosen by the same method. By 'effective' I mean a lesson where learning takes place and learners are engaged.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3533
	From: zosienka46
	Date: Fr Mai 23, 2003 10:19 

	Subject: Re: nice try!


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Welcome to America, Zosia.

Well, sanity itself should suggest looking around and trying to avoid 
mistakes made elsewhere. I am seriously doubting whether you can 
talk about dogme if you work in such a place. How can you dream to 
create an island of true humanism, partnership etc. if you are 
dealing with a group of young people well versed in the evil of the 
surrounding world? Let's personalise: I am a student watched by CCTV 
all the time... my attitude is at best passively hostile. Now I am 
stepping into the classroom of this supposedly "cool" teacher who is 
actually talking to me... but will I choose to see another individual 
in him (which seems to me the prerequisite to going dogme) or a 
suspicious trap or a ludicrous freak worth only laughing at? 
Speaking (sadly) from practice the most common attitude is polite 
reserve. Even if you were working with them for some time and if 
they used to deal with you on the open-mind basis when they were 
younger... Perhaps it is the good old self-preservation instinct. If 
you live in a rough world, you cannot let yourself go mush in one 
class conducted by a human teacher. It is easier and a lot more 
cautious to keep the shield up at all times. If you relax, the next 
teacher can catch you unawares...
and I admit my posting is sad. And perhaps it is not very dogmetic 
but - especially for a person relatively fresh to the "practical use 
of dogme" the task seems next to impossible in such environment!
Zosia



	


	Group: dogme
	Message: 3534
	From: Robert M. Haines
	Date: Fr Mai 23, 2003 5:00 

	Subject: Dogme and CCTV


	Dear Zosia,

You post is an important one for anyone who cares about the nature of education in the world. I hope my response is relevant.

Sanity might seem to suggest avoiding pitfalls we can see coming, but there is always the notion that one can do better than those who've failed. Rationalization can work to suppress even the most common sensical thoughts.
You can still talk about and implement dogme in such a place. As a matter of fact, if you're as passionate about humanistic teaching/learning as you seem to be, what else can you do? Young people well-versed in evil shouldn't hinder this process; closed-circuit television shouldn't either. The nemesis you fear could fall like Goliath if you hit the right spot. 
You can't control the reaction of any student. All you can do, Zosia, is plant seeds and hope for fertile soil. Polite reserve doesn't mean lack of interest or learning. It can be frustrating, but it might be part of the evolutionary process these young people must go through in order to make the break sometime. And, as you know, young people everywhere seem to go through a stage of despondence. 
I think i disagree that the learners will be forever afraid to soften up in your class in fear that they might be caught unaware in the next. They're saavy enough to know what's up. In time, they can open up. It's always going to be on their terms though, as it should be. In the end, you know better than I do. 
Thanks for the thought-provoking post. Best of luck, and wouldn't it be a shame if your next classroom activity/project involved somehow subverting the "security system"?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3535
	From: midill@a...
	Date: Fr Mai 23, 2003 2:52 

	Subject: Re: Stats


	I disagree. Many people I know are quite threatened by people who dont's 
speak English. They avoid them. Faced with a whole room of "them", I think they 
would flee.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3536
	From: Dimitrijevic
	Date: Fr Mai 23, 2003 8:30 

	Subject: Re: Big Brother is watching you


	Dear Zosia,

I think you have a great opportunity at hand. You can actually help these
youngsters channel their anger and frustration into healthy, creative
rebellion.

When I went to high school Slobodan Milosevic was in power and our Principal
was a staunch supporter of his, of course (or she'd have been fired). She
had surveillance cameras put everywhere except in the toilets. You should
have seen the graffitti in the toilets. At night some kids wrote BIG SISTER
IS WATCHING YOU in big black letters just below a camera on the school wall.
I contented myself with wearing a badge that said ORWELL WAS AN OPTIMIST. We
wore provocative T-shirts and wrote provocative essays. We hung a portrait
of Milosevic on the wall where Tito's picture used to hang in the overtly
idolizing period of our Communist history (as a joke, of course - weird
Slav humor...).

We always had great fun with teachers who were against Milosevic. Since
politics was (and is and really should be) legally banned from the
classroom, we enjoyed exchanging subtle hints and jokes with them. We knew
we were on the same side without them explicitly saying so.

And this is what you could do too. Why not do a lesson on Orwell and "1984"?
Then ask them what they think and how they feel about being watched. It
can't hurt to listen to them and allow them to express their views. Don't
comment, of course - they should know you're on their side but shouldn't
expect you to lead them into some sort of a coup d'etat.

Of course, your situation may be completely different from what I described
and if that is the case please just ignore it.

Good luck!

Danica, Belgrade, Serbia



	


	Group: dogme
	Message: 3537
	From: Sue Murray
	Date: Fr Mai 23, 2003 10:00 

	Subject: pedagogy of the oppressed (pedagogy of hope)


	Zosia wrote: 
> Perhaps it is the good old self-preservation instinct. If
> you live in a rough world, you cannot let yourself go mush in one
> class conducted by a human teacher. It is easier and a lot more
> cautious to keep the shield up at all times. If you relax, the next
> teacher can catch you unawares...
> and I admit my posting is sad. And perhaps it is not very dogmetic
> but - especially for a person relatively fresh to the "practical use
> of dogme" the task seems next to impossible in such environment!

I can add nothing useful to Rob's and Danica's wise postings on this,
but just to say
that as far as dogmetic goes, isn't this what dogmetic is all about? 
(though it's the rough side, most certainly ....); I'd say it strikes
13 on a bright cold day in April....
(but talking Freire rather than Blair ....)

(but maybe that's abstruse; in plainspeak, I think Zosia's dilemma hits
at *the heart of dogme*; unlike many on this list, I'm no expert on 
Paulo Freire, but the references and links via the unplugged site give
a fairly good broad idea I think?)

patience, passion and good luck, Zosia (and I'm convinced
you've got the first two! difficult combination though they might
sometimes be ??)

Sue



	


	Group: dogme
	Message: 3538
	From: Adrian Tennant
	Date: Sa Mai 24, 2003 7:21 

	Subject: Re: Stats, Lies & Videotape


	dk wrote:

> Dear Dr:
>
> I don't really understand the difference between Grotjahn's (name heard,
work unread) interpretive-exploratory heuristic
> and qualitative research. Please explain.

The primary concerns for researchers using an exploatory-interpretive
paradigm are 'openness' and 'communication'. 'Openness' implies the
avoidance of hypothesis formation and the belief that subjects are
knowledgableand that the subjective theories are of central importance. This
contrasts sharply with the quantitative (analytical-nomological) approach
which regards communication and interaction between the researcher and the
subject as a potential source of bias.

Dr E



	


	Group: dogme
	Message: 3539
	From: Jane Arnold
	Date: Sa Mai 24, 2003 10:12 

	Subject: old, but hopefully not worn-out threads


	Recently Tom wrote:

"Two teachers I watched were in their first year of work after
graduation,
and both of them had "the magic" - able to actually listen to their
students, look into their eyes, smile, and use their brains in order to
ask
the right questions, reveal learning, keep the lesson and the talk
flowing,
make the people in the room feel part of a worthwhile process."

This coincided and supporting something I often use when working with
teachers. There was a project done in Turkey - major thing, 2 year
study with student and teacher questionnaires, interviews,
observations, videotapes etc. - to discover the JIZZ of teaching. It
seems jizz is a word used in bird watching circles to describe birds
that are really great birds (ie worth watching???). They wanted to find
out what it is that makes a really special, "magic" in Tom's words,
teacher. I use the summary of the results of their work in my teacher
training as I found this study so relevant and so close to my own vison
of language teaching. It seems that the jizz lies in the teachers'
personal qualities, communication skills and the effective use of
affective-level activities. (Anecdotally, I was just in Istanbul
working there with the Instituto Cervantes - equivalent of the British
Council for Spain - teachers and I mentioned this study, thinking it
would be interesting for them as it took place precisely in Turkey. At
a break I was delighted when one of the teachers told me that she works
at the University there with the Denis Eken who did the study.)

Also, on even older threads. I was reading the other day (which may
mean 6 weeks ago...) Tessa Woodward's Planning Lessons and Courses. She
writes at the beginning:

...I'd like to defne right away what I mean by... planning...I mean what
most working teachers do when they "say" they're planning their lessons
and courses. Thus I take planning to include the following:
considering the students, thinking of the content, materials and
activities that could go into a course or lesson, jotting these down,
having a quiet ponder, cutting things out of magazines and anything else
that you feel will help you to teach well and the studnts to learn a
lot, i.e. to ensure our lessons and courses are good. I do NOT mean the
writing of pages of notes with headings such as 'Aims? and 'Anticipated
problems' to be given in to an observer before they watch you teach. I
also take it as given that plans are just plans. the're not legally
binding. We don't have to stick to them come hell or high water. They
are to help us shape the space, time and learning we share with
students. We can depart from them or stick to them as we, the students
and the circumstances seem to need." Something that one of the narrow
observer/evaluators mentioned in the postings seems not to have known.

Then back to the question of learning students' names that also came up
the other day (2 months ago?). Tim Murphey had something on this - if I
recall correctly, he tells students they are going to have an exam the
following day on each other's names and then the next day he checks
somehow to see if they've learned them - and at the same time, I assume,
begins to learn them himself. What I sometimes do with my methodology
classes (which may have 50-60 students in them in true Spanish style) -
in addition to many other things I need to do as my memory seems to be
getting worse every year - is to have them work in groups which I form
so they have to work with people they may not know and before they start
I warn them they must know each other's names because if I come around
to their group and ask someone to tell me the rest of the group's names
and they can't, they will suffer a horrible punishment. So while they
are doing their group task and I basically have nothing special to do, I
walk around and ask them to say all their group's names. A very quick
way for me to learn the names.

Jane



	


	Group: dogme
	Message: 3540
	From: Anne Fox
	Date: Sa Mai 24, 2003 5:36 

	Subject: Jizz is not about special birds


	Jane Arnold wrote: 
It seems jizz is a word used in bird watching circles to describe birds 
that are really great birds (ie worth watching???). 

Jizz is not about special birds. It's about the attributes of a bird which lead to its recognition. Often this has nothing to do with its size, colouring or other obvious physical attribute but is a gut feeling which is the result of having seen so many of the same species before and is an inexplicable feeling about which species it is. 

I recall being in a car with my husband and two other people when he identified a goldeneye duck from an impossible distance. He was immediately challenged 'How can you possibly tell from this distance?' and we dismissed derisively his contention that you could see the yellow band surrounding its eye. He was using jizz which included the way it was behaving, the fact that he expected to see Goldeneye there rather than another similar species etc. 

The concept still has applicability to teaching if you think about the indescribable qualities which separate good teachers from indifferent teachers. Good teachers apply their own feelings of jizz to a class in deciding what is appropriate and what has a chance of working on any particular day (willingness to ditch the plan?). 

So I would particularly agree with the bit about affective abilities in what you went on to say. 
It seems that the jizz lies in the teachers' 
personal qualities, communication skills and the effective use of 
affective-level activities. 

Anne Fox



	


	Group: dogme
	Message: 3541
	From: midill@a...
	Date: Sa Mai 24, 2003 1:15 

	Subject: US or abroad?


	I am curious to know how many of the dogme members teach in the US and how 
many teach abroad. Can dogme members help me?

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3542
	From: Diarmuid Fogarty
	Date: Sa Mai 24, 2003 5:23 

	Subject: Re: US or abroad?


	Define abroad! If you mean outside the USA, then you can count me. I think most people (the *vast* majority) are also far from your part of the world. Although it is probably true to say that your part of the world is not so far from us.
Diarmuid
----- Original Message ----- 
From: midill@a... 
To: dogme@yahoogroups.com 
Sent: Saturday, May 24, 2003 5:15 PM
Subject: [dogme] US or abroad?


I am curious to know how many of the dogme members teach in the US and how 
many teach abroad. Can dogme members help me?

Rosemary


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3543
	From: midill@a...
	Date: Sa Mai 24, 2003 1:26 

	Subject: Re: US or abroad?


	I do mean outside the USA.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3544
	From: Jay Schwartz
	Date: Sa Mai 24, 2003 5:37 

	Subject: Re: US or abroad?


	Hi Rosemary (and everyone)! Well, I'm from the States though I live in
Greece - but I sort of teach in my own hemsiphere... if you know what I mean
:)

- Jay
----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Saturday, May 24, 2003 7:15 PM
Subject: [dogme] US or abroad?


> I am curious to know how many of the dogme members teach in the US and how
> many teach abroad. Can dogme members help me?
>
> Rosemary



	


	Group: dogme
	Message: 3545
	From: Jay Schwartz
	Date: Sa Mai 24, 2003 5:50 

	Subject: Re: Jizz is not about special birds


	So, if I've read Anne's and Jane's posts correctly Jizz is loosley defined
as or synonymous with Mojo?

- Jay



	


	Group: dogme
	Message: 3546
	From: Adrian Tennant
	Date: Sa Mai 24, 2003 6:19 

	Subject: Re: US or abroad?


	I teach in the UK.
Do teacher training in the UK & abroad.
Do demo lessons abroad
and
Write for most places.

Dr Evil



	


	Group: dogme
	Message: 3547
	From: Adrian Tennant
	Date: Sa Mai 24, 2003 6:20 

	Subject: Re: Jizz is not about special birds


	Is your mojo working, Jay?

Dr E

----- Original Message -----
From: "Jay Schwartz" <schwartz@c...>
To: <dogme@yahoogroups.com>
Sent: Saturday, May 24, 2003 5:50 PM
Subject: Re: [dogme] Jizz is not about special birds


> So, if I've read Anne's and Jane's posts correctly Jizz is loosley defined
> as or synonymous with Mojo?
>
> - Jay
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3548
	From: Robert M. Haines
	Date: Sa Mai 24, 2003 6:40 

	Subject: Tongue-in-cheek


	I guess I just can't resist Rosemary's wonderful set up: I once taught a broad in the U.S. 

And, no, I'm not using the offensive slang term for woman or girl but rather the linguistic term referring to a sound pronounced with the tongue placed low and flat and with the oral cavity wide open, like the /a:/ in father. 

Okay, but seriously folks, I teach in the United States, and I have got my mojo working... or is it Mr. Mojo risin'? Dk is going to hate this thread, I'm sure.

Thanks for coming. I'll be in town all week.

Rob (cue the keyboard and dim the lights)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3549
	From: Robert M. Haines
	Date: Sa Mai 24, 2003 6:45 

	Subject: More on ''jizz''


	Btw, don't use 'jizz' in the Western (and probably Eastern) U.S. or you will offend your audience -- or have them snickering.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3550
	From: Jay Schwartz
	Date: Sa Mai 24, 2003 6:55 

	Subject: Re: Jizz is not about special birds


	> Is your mojo working, Jay?
> 
> Dr E

Barely within operational limits. Guess my Hoodoo is on the blink.

But thanks for asking, Doc!

- Jay



	


	Group: dogme
	Message: 3551
	From: Robert M. Haines
	Date: Sa Mai 24, 2003 7:00 

	Subject: Etymology


	As a tidbit:

The word 'jizz' has apparently no traceable etymology. Some believe it to be derived from the old Air Force Aircraft Identification acronym "GIS" which in turn stood for General Impression and Shape. Others have cited this as erroneous, claiming it probably related to the word 'guise'.

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3552
	From: Robert M. Haines
	Date: Sa Mai 24, 2003 7:06 

	Subject: More


	And, personally, I find it most interesting that all three words; 'jizz', 'mojo' and 'hoodoo' are most likely derived from African languages. 

I'll stop now.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3553
	From: Adrian Tennant
	Date: Sa Mai 24, 2003 8:14 

	Subject: Hoodoo & More


	Rob,

Hoodoo (Voodoo) & Mojo were imported into AmE via Haiti. As many of the
black slaves there came from West African in areas that were later to become
French colonies. As this covers an enormous area it'd take years of study to
identify the linguistic (and tribal) roots.

Back soon ...

Just packing my boots & compass.

Dr Evil


----- Original Message -----
From: "Robert M. Haines" <haines@n...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Saturday, May 24, 2003 7:06 PM
Subject: [dogme] More


> And, personally, I find it most interesting that all three words; 'jizz',
'mojo' and 'hoodoo' are most likely derived from African languages.
>
> I'll stop now.
>
> Rob
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3554
	From: spanishsiesta
	Date: So Mai 25, 2003 1:21 

	Subject: US or abroad?


	Hi Rosemary,

I'm Scottish, teaching in Sao Paolo, Brazil.



	


	Group: dogme
	Message: 3555
	From: halima
	Date: So Mai 25, 2003 9:08 

	Subject: RE: US or abroad?


	I'm American born, British trained, teaching in Spain.
Halima



	


	Group: dogme
	Message: 3556
	From: zosia grudzinska
	Date: So Mai 25, 2003 11:48 

	Subject: Re: pedagogy of the oppressed (pedagogy of hope)


	Thanks, Sue
And there is something in the heading. Contrasting or perhaps connecting
(or isn't it that contrasting is a certain way of connecting?) the oppressed
with hope...
reflecting back to the old days of the communist regime, the feeling of hope
was always there. No matter how despondent we might have been led to be by
the various antics of the system. Isn't it the ineffable quality of youth,
that the feeling of hope is alive? Teachers of young learners would do well
to feed on that! "Teaching as a rejuvenating cure" indeed. But it is true.
Reading the postings on the list one can easily spot the freshness of mind
and attitude. Nothing dry, abstract, self-serving. Nothing professional
(using the description derived from Steve's earlier posting re teachers
being - or not - professionals).

In terms of studying teaching practice this is an alternate CELTA course.
Zosia



	


	Group: dogme
	Message: 3557
	From: zosia grudzinska
	Date: So Mai 25, 2003 11:33 

	Subject: Re: Dogme and CCTV


	Dear Rob,
as I stated in another posting - immediately after clicking the send button
I started regretting my whining. There is nothing easier and more cowardly
that complain about the reality instead of taking a moment to think how we
can either change it or outright use it. And subversion being every Pole's
second nature, "I took to your idea like a duck to water" and on Monday will
ask the students whether they would like to engage in such activity
(discussing the reality as it exists and seeing where it takes us, possibly
devising ways of avoiding, counteracting or whatever else they can think
of). So here it is, something good out of it - thanks to the open minds on
the dogme list!
Zosia



	


	Group: dogme
	Message: 3558
	From: zosia grudzinska
	Date: So Mai 25, 2003 11:27 

	Subject: Re: Big Brother is watching you


	Dimitrijevic wrote:
> We always had great fun with teachers who were against Milosevic.
> Since politics was (and is and really should be) legally banned from
> the classroom, we enjoyed exchanging subtle hints and jokes with
> them. We knew we were on the same side without them explicitly saying
> so.
>

Well, yes, that reflects my recollections from the school I attended as a
student. good old days when everything was black or white. The commies
were bad and the West was good. Now we have only the West... that
complicates the picture a bit. We have no longer the evil spirit to shift
the responsibility for whatever is going wrong to!

... ask them what they think and how they feel about being
> watched.

Actually, in my first posting concerning the surveillance trap I only quoted
the words of a head of some other school. Luckily my own "educational nest"
is too poor (otherwise who knows?). So - equally luckily - my students have
no real life experience of being watched by remote screens... although
teachers stalking corridors as it is with every school in the world I
suspect (bar the lucky Sudbury Valley or Summerhill types of enterprises)
comprises surveillance to some extent.
And the idea of suggesting the topic for discussion is great anyway, as -
again my own recollection - whatever the times and generations, youth always
feel "watched by the Big..." is it parents, teachers or else. So thanks.
Moments after clicking the "send" button I started regreting posting in such
an abysmally black tune but as could be expected in a dogme setting I got
responses which prove that to a wise mind even whining can give rise to
wirthwhile reaction (vide Rob's posting and then yours).
Thanks
Zosia



	


	Group: dogme
	Message: 3559
	From: scott_thornbury
	Date: So Mai 25, 2003 2:21 

	Subject: big brother


	Messages are being vetted at the moment to ensure relevance to dogme 
ELT (see home page if in doubt). That explains why some postings may 
have bounced back. Please think twice before sending your message to 
the group: do you really want *everyone* (i.e. 200 other people) to 
read it? Thanks, Scott



	


	Group: dogme
	Message: 3560
	From: Dimitrijevic
	Date: So Mai 25, 2003 9:16 

	Subject: Hopefully relevant to dogme ELT


	Dear Zosia and all, I WILL get to relevant stuff taking a slight detour:

>. good old days when everything was black or white. The commies
>were bad and the West was good.

For kids growing up in Serbia in the 90s, when Milosevic sent kids off to
insane wars and the West gave us sanctions and bombs for our own good, it
was sort of like the commies were bad and the West was bad too. We just
wanted no more insane wars, I guess. This is not a political statement -
it's just a description of the state of mind of many young people in Serbia
that is necessary in order to understand the following dogme-related ...
experiment (?) we were subjected to:

David Williams, a very dogmetic teacher of Conversation at our Department,
used to start discussions by walking into the classroom with a cheeky smile
and
a) an article showing Serbs from a very hostile point of view
b) a statement like: "Belgrade is the ugliest city I've seen"; "There is no
such thing as a Serbian nation - all your great-great-grandmothers were
raped by Turks"; "You have no real feminist movements, and it's not because
your women are treated as equals, it's because it's still a taboo to you";
"You just seem to inherit your views from your parents - how can a society
evolve without the generation gap?"; "You're full of paranoid conspiracy
theories beacuse you refuse to take responsibility for your miserable state"
etc.

Then he would sit back with the cheeky smile and listen. If necessary, he'd
provoke some more. And the discussions were BRILLIANT. We wouldn't go home.
We'd go on until the next class, waiting in the hall, got too restless and
noisy.

I'm not saying you should do this. Dave understood our culture well and knew
we lived for heated political arguments. The point is: anger is a powerful
catalyst for communication.

If you're an adult teaching angry young people, they may not be prepared to
share their hopes and dreams with you, at least not at first. Kids eager to
participate in class run the risk of being seen as nerds by their peers for
co-operating with the adult. But even the most hostile and reluctant ones
will respond to:

"Parents know what's best for their children"
"Parents have the right to choose...for their children"
"Kids shouldn't be allowed..."
"The problem with kids today..." etc.

Be naughty. Be provocative. Well, just a thought.

A joke related to the beginning of the message to end it with:

"After the bombing of the Chinese Embassy in Belgrade:
-How will the Chinese retaliate?
-They'll bomb the American Embassy in Belgrade..."

I am pressing Send sincerely hoping that I have offended no one and that I
have written a dogme-relevant post. If not, I am truly sorry and please
don't let it get to the list.

Danica,
Belgrade



	


	Group: dogme
	Message: 3561
	From: Tom Topham
	Date: Mo Mai 26, 2003 4:35 

	Subject: RE: US or abroad?


	I am Canadian, working in Kyrgyzstan. Does CELTA and DELTA make me "British 
trained"? I hope so, it sounds pretty cool.

_________________________________________________________________
The new MSN 8: smart spam protection and 2 months FREE* 
http://join.msn.com/?page=features/junkmail


	


	Group: dogme
	Message: 3562
	From: chanel_monroe
	Date: Di Mai 27, 2003 1:16 

	Subject: research


	Hello,

I am new to the group. I stumbled across this website today and 
immediately joined. Can someone tell me if there has been any 
research on the benefits of the Dogme approach with young learners? I 
am sure you have already had this discussion before. Perhaps you just 
want to refer me to a previous post on the website or to a document. 
That would be great. Also, do you have an activity bank for teachers 
of young learners? I have looked around but haven't found such. I am 
interested in teaching in areas where there are no resources at all. 
So, I am particularly interested in learning from this website. I am 
new to this field. So, please excuse my, what you may consider to 
be "silly questions". Because of the particular conditions of where I 
hope to teach, I believe this website will be of greater benefit than 
any training course.

Thanks for your understanding, and thank you, Scott, and others for 
creating a website that doesn't cater specifically to the "well-
endowed" teachers of the world.

Chanel



	


	Group: dogme
	Message: 3563
	From: lifang67
	Date: Mo Mai 26, 2003 8:30 

	Subject: Romantic Science


	Dear Evil:

Thanks for that. To tell you the truth, though, when I first read 
your reply, I was a little dissatisfied, because I really wanted to 
know why it couldn't be considered a kind of QUALITATIVE research. 

It seemed to me that the views of subjects might be part of "thick 
description", ethnographic research, and the sort of learner-
inclusive research that Dick Allwright has always done.

But after I read your reply I went out to try to find some Grotjahn. 
I failed, but I did get a wonderful little volume that Michael Breen 
recently edited "Learner Contributions to Language Learning: New 
directions in research" (Longman, 2001).

And reading this volume it seems to me that there maybe something 
more to it. "Thick description", after all, means "making the 
familiar strange", and it's not clear why we would want learners to 
do that. Ethnographic research means amassing a huge number of 
details which are not necessarily the sort of thing that learners 
even notice.

And in some cases the learner's view is not "part of it"--it's the 
whole point of it. A couple of months ago Dongmee, my grad student, 
presented me with some data from two kids putting together a book. 

Ji-yun is good at English (she spent a year or two in England and is 
the only one who realizes that the book they are trying to imitate, 
which goes:

Rain on the green grass
Rain on the tree
Rain on the red roof
But not on me!

has a 3-2-3-2 stress structure.

But Jae-yeong is also very good. His book was the only one in the 
entire class that "broke the formula". His ended "don't rain on my 
friend"! Here are Jae-yeong and Ji-yun working on their books 
together.

Jae-yeong: Ya!
Ji-yun (ignores him)
Jae-yeong: Sohn Ji-yun! Sohn Ji-yun, "me" "me" hal-tae, m, e, ji? (
(Sohn Ji-yun! Sohn Ji-yun, when you write "me" is it really m, e?
Ji-yun (grunts inaudibly)
Jae-yeong: Oh, Yeoksi dumi-ga issoseo dahaengiya, yeong-o sajeon! 
(We're lucky to have your help--you're an English dictionary!)

When I first read Dongmi's transcription of this conversation, I was 
sure that Jae-yeong was being sarcastic and reacting to Ji-yun's 
snub. Dongmi insisted that I was wrong, and brought in the video last 
Thursday to prove it. 

And I must admit she is right--there is no trace of sarcasm in the 
conversation, and Jae-yeong seems absolutely overjoyed to receive Ji-
yun's worthless and undoubtedly redundant advice.

Was he simply saving face? Or was he doing what my poor learners must 
do almost every lesson, and reacting with polite interest to material 
that is fairly common knowledge? No, there is too much genuine 
pleasure in his face for that.

But clearly there is a lot more going on here than learning spelling. 
It's motivation with a capital M and an E, and we need to find out 
about it.

George Kelly was one of the very few psychologists who really tried 
to find out what his clients consciously thought before rummaging 
around in their putative unconsciousnesses. I notice that there are a 
few good studies which try to apply his "Personal Construct 
Psychology' to teacher training (see, for example, Jon 
Roberts, "Language Teacher Education", or his article in LTR back in 
1998). I used to think it would be good to apply this stuff to test 
raters. Maybe I should try it on my own learners--they are going to 
be giving us staff evaluations next week!

In Breen's volume there's a good article by Lantolf & Pavlenko about 
something called "romantic science". a tradition going back to Vico 
in the Eighteenth Century. Luria describes it this way:

"Romantics in science want neither to split living reality into its 
elementary components nor to represent the wealth of life's concrete 
events in abstract models that lose the properties of the phenomena 
themeselves. It is of the utmost importance to romantics to preserve 
the wealth of living reality, and they aspire to a science that 
retains this richness." (cited in Lantolf & Pavlenko, p. 143)

(I still feel a little bad about not defending Luria when he was 
attacked on this list a year ago or so--he, more than anyone, 
listened to his learners. And he taught them to read, so they could 
read what he wrote about them!)

dk1

PS: For those interested in the thread on "jizz"--there is a rather 
longish thread on the list starting with my posting "Amadeus" (number 
436) and even including one of Luke's rare bad-tempered moments. 
Scott said, and I think I agree, that there are hardly any people who 
cannot learn to teach. 

So I guess I think that the idea of a "gift" or "don" or a "jizz" 
is, like most notions of human "genius" or "talent", a convenient 
excuse for inequalities of opportunity. The real question we should 
probably be asking is not how is it that some people have this gift, 
but how is it that most people are prevented from using it.

d



	


	Group: dogme
	Message: 3564
	From: Robert M. Haines
	Date: Di Mai 27, 2003 7:09 

	Subject: Re: Romantic Science


	Here's a link for anyone interested in reading (online) more about Jon
Roberts and PCP: http://www.rdg.ac.uk/AcaDepts/cl/slals/pcp.htm


	


	Group: dogme
	Message: 3565
	From: Robert M. Haines
	Date: Di Mai 27, 2003 7:07 

	Subject: Science or Art?


	http://www.ncte.org/pdfs/members-only/ej/0893-jan00/EJ0893Insights.pdf

Here's a pdf link that provides some insight into mainstream public education in the U.S. through letters and replies written by a trainer and a teacher in training who has just planned and 'taught' her first lesson. It's farily short and easy to read through. Note what's written between the lines. It definitely applies to language learning. 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3566
	From: Robert M. Haines
	Date: Di Mai 27, 2003 6:47 

	Subject: Jon Roberts and PCP


	Having read through "Personal Construct Psychology as a framework for research into teacher and learner thinking" at http://www.rdg.ac.uk/AcaDepts/cl/slals/pcp.htm, I imagined myself explaining what I'd read to my uncle, who manages a gravel pit (rock crushing quarry). Why? I think I do this to help myself understand what I've been reading. I suppose this is not dogmetic in that I'm creating an abnormal and unusual dialogue, but I think it might help others get the gist.

Me: Hey, uncle Bob, how are ya?
Him: Oh, not bad. What's this about Personal Construct Psychology I been hearing?
M: Well, a man named Robert Kelly came up with the notion that psychology had been treating 'subjects' like lab rats for too long. So he decided to set out to change all that.
H: Like lab rats?
M: Yeah, by making all sorts of assumptions about how people think and what they expect based on the scientists' or psychologists' view of reality.
H: Huh.
M: Anyway, it's like if you want to teach some guy how to run the loader (front end loader for loading dump trucks), right? You can just assume he knows this or that and looks at things a certain way, based on who you are and how you see things, or you can find out where he's coming from, then work from there.
H: Uh huh.
M: See, Kelly believed that we actually create our realities, that we're not slaves to our past. So we can construct a new reality.
H: Well, I'm not quite sure about that, but...
M: Me neither, but imagine you hired ten new workers here in the pit.
H: Okay.
M: Now, instead of just giving them all a lecture and then sending them off while you monitor their efforts, you sit down with them and talk about how they see themselves as workers. What do they see as an ineffective, a typical and an effective worker. You gather their views of themselves and these types of worker. You also add your own views to the mix.
H: All right.
M: Now, you start giving them information on how to work in the pit: the safety procedures, when to do what and why. All this time you're monitoring how they see themselves and the three types of worker using a system of graphs and charts. You let them work out what it means to be who they want to be and how to get there.
H: Sounds like a helluva lot o' scribbling just to get some hired hands.
M: Well, maybe so, but it might work well for teachers. It might help us learn why it seems some people are just born teachers, while others don't appear to have what it takes.
H: Oh yeah? Are you a born teacher?
M: I think we all are. But some of us have more confidence and ease of expression than others for whatever reasons.
H: I see. Well, I better get back to what I was doing. Good seein' ya again.
M: Yeah, you bet. Take care.

That's perhaps oversimplified, but my uncle's a busy man.

My question to dk and others: Don't we already do this to a large extent on teacher training courses? We just don't use Kelly's graphs and such; we do it the old-fashioned way, but listening and talking to people, then mentally processing the information. 

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3567
	From: Sue Murray
	Date: Di Mai 27, 2003 11:45 

	Subject: Re: research


	Hello, Chanel.

your post has stimulated several underlying trains of thought/recent
experience,
so apologies as this is doesn't really address your questions, but thanks
for making me think a lot!


>Can someone tell me if there has been any
> research on the benefits of the Dogme approach with young learners?

I've not seen anything!
(btw, 'young learners' seems to cover anyone from 5 to 18, depending on
who says it and where it's being used;
I tend to 'classify' young learners as 10-12/13, eg, not kids and not young
teens; but this is certainly not the way it's meant everywhere!
In fact, until recently, for me, it was always kids then teens then
adults....; now there's a whole host of names to cover different age groups;
clocks don't turn back, but perhaps it would be clearer to
just plainly state age groups???!)

>Also, do you have an activity bank for teachers
> of young learners? I have looked around but haven't found such.

There are a vast number of young learners activity banks/sites around on the
web, though I'm not quite sure that's really what you're looking for?

>I am
> interested in teaching in areas where there are no resources at all.

But of course, the richest resources of all are the young learners
themselves!! (Not forgetting the teachers too of course)
And if 'no resources' really means no nothing, I'd personally go for
getting/arranging for a stock of basic resources such as paper (for
drawing, making things, writing), coloured
pencils, a small portable whiteboard and pens, maybe even some nice
plain exercise books or scrap books, as a priority; then other things
like coloured paper and poster card, scissors, glue; blu-tak!; a tape
recorder;
I'm not being deliberately minimalist or anything, just that
I work in a 'resource rich' environment, but truly find that
the above things are the by far the most appreciated and
enjoyed by the young learners I teach.


> Thanks for your understanding, and thank you, Scott, and others for
> creating a website that doesn't cater specifically to the "well-
> endowed" teachers of the world.

'well-endowed', at least in this sense!, is a very relative term, I think
It's easy for me to speak, of course, because I have options, and
choose to use only frugally options that perhaps some people would
give their eye teeth for; but
I choose this way because it seems to make real sense and
coherence out of us all being there, and because it seems more absorbing
for all of us, and because it makes the learners the central part of
the whole scene, and it's much more creative for the kids (sorry,
young learners) and much more fun.

Whether they actually learn more or less English this way, I really don't
know; it's how they learn that seems more vital to me.....and the value and
meaning they 'choose' to attribute to their own English and all that might
signify to them; and I do think research would be a difficult
thing - young learners vary in their learning tastes, paces and styles as
much as anyone,
so quantitive studies would be largely 'normative' and discrete item
sampled, thereby missing a lot of what's really going on??;
plus, there are learners who seem to manage to learn, quantitively, pretty
much the same whatever the learning environment, others who are
extremely sensitive to the hows and whys and whos, others
who seem to learn a lot of stuff from (it seems) who-knows-where while
seemingly picking up little of what most the others generally reach
'concensus
learning' on ; these three broad types are only three of many, of course;
and every class should have them all; they're also pretty much guaranteed
to change, divert, subvert or even completely sabotage - as well as
vastly improve - any activity the teacher might have planned, so ...why
not let them just do it their way from the outset??!

and perhaps, more than knowing or having activities, the most valuable
resources a teacher can provide are when, within the broad parameters
of any activity, s/he is learning to better respond to the kids who need
extra guidance and encouragement, as well as those who are pretty
autonomous and just need corroboration and airtime at appropriate
moments?

Sue



	


	Group: dogme
	Message: 3568
	From: Sue Murray
	Date: Di Mai 27, 2003 11:46 

	Subject: thoughts re vow number 8 .....


	8. Grading of students into different levels is disallowed: students should be free to join the class that they feel most comfortable in, whether for social reasons, or for reasons of mutual intelligibility, or both. As in other forms of human social interaction, diversity should be accommodated, even welcomed, but not proscribed. 


I had a discussion with my school director this evening, about the following
situation:
a 14 year old ex-student had done two years with a class (when she was 12
and 13), but didn't come back last year (because her state school switched
to afternoon lessons for the autumn); she wanted to re-join in January, but
the class was full plus one, so admin rules said no..... Not deterred, she
determined to come back from next year (October), so she came for placement
(already, rather than wait for September - shows keenness, eh?) as time had
elapsed. She had said she'd like to re-join her former classmates, but
having missed a full year, the 'rules' mean she can't just automatically do so.

Her placement (interview, Oxford computer version QPT, writing) resulted
'pre-intermediate' across the board. Her former classmates are
intermediate. BUT, she's a bright girl, she's enthusiastic and motivated,
she wants to re-join her former classmates, and she's matured a lot in the
last year. Plus I've found that, especially in the age group c.13-18, which
often seems like the most dynamic for just absorbing language (?) -
especially when the 'requisites' of motivation, enthusiasm and challenge are
obviously present - objective placement 'level' as such is only one of
many factors to consider, and not necessarily the most important one.

So, as a Dos has to do, I had (in consultation with the class teacher),
suggested that this girl join her former classmates at Intermediate level.
Telling her that if she found any difficulties, having missed a year with
the class, we'd talk it over together with the teacher and decide where
to go from there. I also told her that the placement suggested a pre-int
level, and that if she preferred she could try that class; but if she wanted
to try the higher level, go for it but be prepared to work hard!! She said 
she wanted to try the intermediate, and selected some books and videos
from our lending library as some summer 'homework'.

My director's problem is this: the parents (!) of this girl's former
classmates are sure to make a fuss, because it makes it seem as if 'coming
to us' is pointless/makes no difference; why not just miss a year and then
re-join, save a bit of money, spend more time at the gym or whatever; in
fact, why waste money at all paying for an extra-curricular English course
when it doesn't make no difference to your level??

I'm very lucky because my director is a very understanding director (most of
the time!/whenever she can be); but, understandably in her position, she
'fears' certain 'market reactions', and knows pretty much for sure, from
experience, how some of the parents (not all by any means) will react when
'little Johnny' goes home and says 'Maria's back in our class this year!'
(Spread the word that going to that school does your Johnny no good at
all..... word of mouth publicity is the most valuable by far, but it can
also have its negative aspects ....)

All the above long and winding to say how much 'quantitive' values (or
deference to them) can be not only misleading but sometimes downright
damaging ....

this is a story in the writing, so I hope it will not be damaging; but the
official decision now is that this girl will go into a pre-intermediate group,
and not re-join her former classmates in intermediate;

my director said that if she seems too strong, she can change group; but,
what is 'too strong', really?? and is she more likely to show that possible
strength in a new pre-int group or in the challenge of her much beloved
former group now at intermediate level?

I'm not saying she'll have problems - objectively linguistically at this
moment in time she seems to be at a truly pre intermediate stage; and
she'll probably end up loving her new classmates as much as she
does her old ones; but that
is only part of the story, especially for this age group (and, for example,
this year a 16 year old and a 17 year old both got a 'B' in FCE in March,
after placements which put one at pre-int on all counts, and the other on a
mixed scale between almost mother tongue (!) on speaking, pre-int on the QPT
computer test, and strong intermediate on writing; my instinct/intuition put
them both in an FCE class, all teenage of course; but then there were no
parents to fear as they were new students so no 'opposition' arose......)

I said above that level is only part of the story because I really believe it
is only part; what counts as much and often more is not what a person knows,
but how they learn. And how they learn is affected by factors which can
have little to do with what they know or can do/cope with in linguistic and
para-lingustic senses at the outset; factors such as motivation - desire -
stimulation - challenge .....and how an individual responds to these ....

When I first 'stumbled across dogme' (to pinch Chanel's lovely phrase!), the
only thing that really puzzled me in the 'ten commandments', tongue in cheek
though they might to an extent be, was the one about abolishing
levels; but I've since come more and more to see levels as a very crude 'measuring'
rod; the difficulty is how to find a better way ......

My director, difficult as it is for her in the light of all the glossy bumpf
and promises and nice little boxes with level and corresponding summary and
exam option etc she's been brought up with, and the largely 'acceptable'
outcomes of 'placement by level' over the years, and the many complaints
from customers who've been to other schools and just 'thrown in with any
level or even age group', nonetheless accepts that placement level is not
canonical, and that there are learners (most? many?) who can (and do) get as
much or more out their learning with a 'lower' or 'higher' level group, if
the conditions are right; if the group is right; if the 'level' is not too beyond or
behind ....

and of course, this whole little example is through the lens of levels existing, but
being more flexibily and more personally interpreted and applied; rather than abolishing levels entirely, 
as per the vow!!

so - one more thing - I'm asking myself - and anyone else! - what are the advantages of 'discrimination' by level??
of course, it also depends on how level is assessed and also by whom; it also depends on how it
it can be questioned after that initial evaluation, and by whom! And, what the purpose of 'level' is - to
better facilitate learning and communication, or to follow a discrete item syllabus??;)

I think (or I think I think, but this is very late and off the top of head) that there's something to be said for putting people together who, overall, can process and communicate at a roughly similar pace; that's good for them, because they'll find themselves in turns both challenged and able to help each other, while not feeling frustrated or discouraged by any mountainous divide; there's space to learn and develop without being
'overcrowded' or overwhelmed in any sense; but who can assess all this? yes, the learner, but it's not practical or at all settling to try 50 classes before deciding which one .....

I said some time back how one of my advanced guy's wife joins our class once her Pre-Intermediate class finishes; we jaw on well over time, so she'd rather sit in with us than wait outside. She sits and listens, sometimes comments in Italian, sometimes asks someone to explain a bit what's going on or what someone said if it's not clear to her; most of the time, she understands a fair bit of what's flying around, though some of the time that would be tough to fully follow if you hadn't been in on the previous conversations. She knows us all and we're all friends outside of school, so she feels comfortable that way, and she's very much a person in the room, an honoured guest sort of thing! But I really don't know if it would be the ideal learning environment for her, because English-wise she does clearly feel in awe of the others and inhibited by her lack of fluency relative to theirs; as a 15-20 minute 'supplement', it's nice; but it doesn't give her the opportunity to do her own thing (which she very much does do in her pre-int class - she's the most ready contributor to anything - her teacher treasures the active and uninhibited part she plays in lessons, which encourages the others and helps her and them better express themselves)

And of course we're talking lessons and classrooms - twice a week for a short time sort of thing - rather than having to go through the pains and/or pleasures of full-immersion 'dislevel' or 'mixed level' every day and every meal etc; 

so, I'm thinking that in an EFL context, level has a part to play in perhaps helping to 'speed up'(!) the processes, but exactlly what that part is - or rather, what 'level' really is - is something I'm less and less sure about being able to be *quantitively* defined.....

Sue
















[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3569
	From: Dennis Newson
	Date: Di Mai 27, 2003 11:55 

	Subject: Re: Science or Art?


	Rob,

A immediate response to reading the pdf link you supplied us 
with is what a crying shame it is that it so few cases are new 
teachers or teachers in training given enough chance to see good 
teachers at work.And, surely, they are so often thrown in at the 
deep end, given a full teaching load instead of being gradually 
initiated.

Dennis



	


	Group: dogme
	Message: 3570
	From: lifang67
	Date: Mi Mai 28, 2003 12:27 

	Subject: Child''s Play


	Hi, Chanel. Welcome aboard!

On the subway home after reading what you wrote, I got a headful of 
ideas to send you. But they're all bad ones.

Maybe because I've been doing this research on children's games, they 
all require either highly abstruse technical knowledge which can only 
be gathered on school playgrounds in Korea or ridiculously simple 
ideas already available in the head of every thinking teacher. 

So what follows is a combination of useless (because excessively 
local) practical advice and useless (because too general) game 
theory. And it's long!

For instance: Korean children play this rather raucous game 
called "yeo-wu-ya, mot-han-ni", that is "Little Fox, what are you 
doing?" It's easier to teach if each side has a ROLE, so you can 
devolve and reverse the roles:

Little Prince: Little Fox, Little Fox, what are you doing?
Fox: I'm eating (e.g.) lunch.
Little Prince: What kind of lunch?
Fox: I'm eating frog.
Little Prince: Live frog or dead frog?

If the fox says it's dead, the roles reverse, and the game continues, 
this time with "Little Frog". If the fox says it's alive everybody 
screams as loud as they can and runs away from the fox as quickly as 
possible to avoid getting caught and turned into a frog for the next 
round. Classroom variations of this are possible, of course (e.g. the 
learners have to touch the word "frog" and the last one to do it 
turns into the frog.

Now, of course, this game is pretty useless to you, because the kids 
won't know it, and you'll end up explaining the damned thing to 
death. And this is a problem with almost every game and absolutely 
every good story.

If, in general, it's good to begin a story rather deductively with 
the "big picture" and "set the scene" before you create the 
characters, and create the characters before you generate dialogue, 
the same is generally NOT true of games, which don't make much sense 
to kids until they've seen an example (although it often helps to 
begin with the aim of the game from the learner's point of view, i.e. 
how do I win the game and what will you give me if I do?) 

Here's another possibility that occurred to me on the subway though, 
which is slightly more internationalist and which does allow some 
explanation, because the kids can take part. You know the game "rock, 
paper, scissors". You explain the game sort of like this:

T (showing fist): What's this?
S: Fist.
T: Right. But this fist is not a fist--it's a rock! What's this?
Ss (catching on) Paper.
T: Right. Now, what happens when the rock meets the paper? Who wins?
Ss: Paper win.
T: Yeah. Why?
Ss: Paper cover rock.
T: That's right--now, can you tell me about this ("scissors") and 
this ("paper"). You ask and I'll answer.

Once they get the hang of it, you say that you are going to tell them 
the story of the Mother, the Tiger, and the Smart Little Boy. 
Together you create the gestures that go with it (this is easy to do 
in Korea; don't know about where you are) and then the rules:

The mother looks after the boy.
The boy defeats the tiger.
The tiger eats the mother.

(This is another Korean story, a bit like Red Riding Hood, but rather 
darker, I'm afraid.) 

Actually, one of the best games I ever played was when I gave the 
kids a vampire, an alien and a dinosaur and told them to make up 
their own rules. One kid spent so long explaining (half in Korean and 
half in English) that the vampire perished because the alien had 
blood of sulfuric acid, and the dinosaur died of tooth decay that we 
forgot to play the game. 

The nice thing is that it's possible to co-construct amazingly 
complex "vertical constructions" and then trundle them 
out "horizontally", like this:

"The vampire dies when it meets the alien because the blood of the 
alien has sulfuric acid in it and it tastes really spicy and vampires 
can't stand hot food which is why they don't like garlic."

Naturally, they need a hell of a lot of scaffolding to put that 
together, but it's worth it.

Wittgenstein has a funny passage in the "Brown Book" where he's 
arguing that "language games" are basically reduced dialects--not 
incomplete languages, but dialects which evolve for particular 
purposes and have complete vocabularies and grammars for those 
particular purposes.

Interestingly, Wittgenstein claimed that games did NOT have any 
traits in common--there is no such thing as common gamesomeness which 
includes, say, merry-go-rounds, roulette, and scrabble. This is 
because they have purely local, environmental characteristics.

And this is why we don't really do "activity banks", except in the 
most general terms (see the "Resources Section" at the "Teaching 
Unplugged" website). The real source of activities is the learners 
themselves, with some adaptation into English, etc. And of course 
THAT's why it's a little hard to answer your question without knowing 
exactly who you're planning on teaching and where.

But I'm not sure Wittgenstein was right, you know. Vygotsky argues 
that all games go from a situation where the activity dominates the 
meaning--swings and merry-go-rounds and so on--to situations where 
meaning dominates activity--like poker and scrabble. The way they do 
this is by proceeding from an imaginary situation where the imaginary 
situation really creates the rudimentary rules (like "playing house" 
or "playing school") to a set of rules where the imaginary situation 
(if there ever was one) has really disappeared leaving on the merest 
trace (but the rules are still there, as in football or chess). 

So maybe all games do have something in common--a story, and a set of 
rules, but in varying proportions. And children's play is like the 
gradual progression of language from spoken to written. Both go from 
situations where activity comes first and meaning is a kind of echo 
of activity to situations where abstract, decontextualized meaning 
comes first, and the activities just follow on, and even situations 
like reading where there's almost nothing but verbal thought going 
on. 

The problem is, of course, that what is primary in one stage of 
learning is peripheral in the next stage and vice versa. So you not 
only can't generalize very well from one place to another, you can't 
even do it from one stage of development to another. Child's play 
ain't child's play. It's not a big picture, but it's a deep one.

dk1



	


	Group: dogme
	Message: 3571
	From: Dennis Newson
	Date: Mi Mai 28, 2003 12:29 

	Subject: Grammar for carpet-sellers


	I was accosted by a carpet-seller earlier today in Istanbul who 
told me he was learning English.
"And where are you learning it?"
"On the street - talking to tourists. But perhaps one day I will 
buy a book."
"Why do you need a book?"
"To learn some grammar."
"Why do you want to do that?"
"Sometimes grammar is necessary."

I would have loved to continue the discussion, but I didn't want 
to buy a carpet.

Dennis



	


	Group: dogme
	Message: 3572
	From: Chanel Monroe
	Date: Mi Mai 28, 2003 12:35 

	Subject: Re: Jon Roberts and PCP


	You, Robert, are clearly a born teacher. I went to that long-winded study, and gave up after a few sentences. But I really enjoyed reading your dialogue with your uncle. I think I get it now. The only thing I wish you would have given your uncle are some examples of how you feel this would look in the classroom. You gave us an example of what workers in the pit would do with PCP. But what would teachers do with it? What would elementary school teachers do with it? What would it look like in the pitiful, primary classrooms with no resources?



	


	Group: dogme
	Message: 3573
	From: Robert M. Haines
	Date: Mi Mai 28, 2003 1:45 

	Subject: Cartier-Bresson


	After reading an interview (though he doesn't seem to like them) with Henri Cartier-Bresson, which includes photos -- he draws nowadays and hasn't taken a photo for 30 years -- I can see the local, here-and-now style of his work in dogme and vice versa. 

I don't think he believes that anyone with a camera is a photographer, but he does seem to disdain more prescriptive approaches when he says: "Sharpness... is a bourgeois concept." (page 60 of Newsweek, June 2, 2003).

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3574
	From: Chanel Monroe
	Date: Mi Mai 28, 2003 8:07 

	Subject: Thankful and Confused


	Thank you Sue and dk1,

You have both put a lot of time into answering me and have given me a foundation of thinking. I can't say that I feel ready for the harsh, cruel world yet. But of course, that is not your problem. I still am looking for research if anyone knows where to direct me. You both seem to be on top of things. So, if you can't direct me, my guess is that it is probably not out there. Maybe I will document my own experiences. And that can be the research Dogme needs. 

Sue, as for the students being able to be sources of ideas and activities, I am sure that is true. But are suggesting that I can just plop into the classroom and talk with 40, 50, 60 kids at a time about random subjects, and everyone is going to miraculously learn English? I am not being sarcastic. I am just being confused. That is why I am looking for sources of ideas. 

Chanel



	


	Group: dogme
	Message: 3575
	From: Adrian Tennant
	Date: Mi Mai 28, 2003 9:22 

	Subject: Re: thoughts re vow number 8 .....


	But the very problem is that the students are a) tested, b) use books that
say 'intermediate' etc on the covers etc.

In the college where I work (now p/t) we had all sorts of problems with
students wanting to automatically go 'up' a level. Classes were numbered 1-8
and students who came for more than one term would often be faced with a
situation where in term 1 they were in class 4, then on returning for term 2
they were placed in class 4 (this often occurred not because the student
hadn't made any progress but because we had an influx of higher level
students and so class 8 as much stronger than before and subsequently
affected the numbering of lower classes. Now we give the classes names (e.g
cities). We change the naming system each term and .... fewer complaints!

Adrian



	


	Group: dogme
	Message: 3576
	From: Dennis Newson
	Date: Mi Mai 28, 2003 9:29 

	Subject: "Language they can learn from"


	Looking through my Brighton IATEFL conference notes I see that 
Widdowson, never an uncritical advocate of so-called 
"authentic" English or an automatic opponent of specially 
written teaching texts, said several times that what was 
important was to present learners with "language they can learn 
from". 

Comments?

Dennis



	


	Group: dogme
	Message: 3577
	From: Fiona M
	Date: Mi Mai 28, 2003 12:51 

	Subject: Re: Cartier-Bresson


	Just for the record, in the forty odd years Cartier Bresson WAS taking photos, he never used colour film or a wide angle lens..........................(or a photocopier, we imagine)
----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: Wednesday, May 28, 2003 1:45 AM
Subject: [dogme] Cartier-Bresson


After reading an interview (though he doesn't seem to like them) with Henri Cartier-Bresson, which includes photos -- he draws nowadays and hasn't taken a photo for 30 years -- I can see the local, here-and-now style of his work in dogme and vice versa. 

I don't think he believes that anyone with a camera is a photographer, but he does seem to disdain more prescriptive approaches when he says: "Sharpness... is a bourgeois concept." (page 60 of Newsweek, June 2, 2003).

Rob


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3578
	From: Adrian Tennant
	Date: Mi Mai 28, 2003 9:30 

	Subject: Re: Grammar for carpet-sellers


	The carpet-seller said,

> "Sometimes grammar is necessary."

For what? (Maybe for tests? - if they're badly constructed).

Last year I wrote 3 coursebooks (with some local authors) for teenagers in a
Central Asian country.

When visiting the country earlier this year one comment that came up was ..
"There's not enough grammar in the lessons".
"But it's all grammar I said."
"But where does it say 'Today we're doing the present continuous'?"
"In the content page and the grammar reference at the back of the book" I
replied.
"But not on the page. There are no exercises saying 'fill in the gaps using
the present continuous".

This year I'm writing two more books for the same country.
This time we have 'Look!' boxes for each lesson!

Dr Evil



	


	Group: dogme
	Message: 3579
	From: Fiona M
	Date: Mi Mai 28, 2003 3:08 

	Subject: Cartier-Bresson correction


	Sorry, I meant he never used a flash (not colour) or a wide angle.
Fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3580
	From: james trotta
	Date: Mi Mai 28, 2003 4:33 

	Subject: Re: thoughts re vow number 8 .....


	Sue's post on levels reminded me of a situation I experienced at my former school, which ran 20 week 9-4:30 Intensive English courses.The customer is always right in Korea, so after being placed, students who say they want to go up, go up and students who say they want to go down, go down. Anyway, 2 students from the lower advanced class went dow to the pre-intermediate class who I taught public speaking. When the two formerly advanced girls gave their first speeches, the rest of the class sat open mouthed because of the nearly fluent English they were hearing. I was afraid that they would be discouraged.The next time these two students spoke I heard more errors and I heard them mumbling Korean words as if their English was too limited. I'm sure that they were putting on a show. I think that in an effort to fit in with their new classmates, they didn't use their best English. Now while I think (can't be sure of course) they would have improved their English more had they stayed in the advanced class, I guess they got what they wanted. What's a school to do?

---------------------------------
Do you Yahoo!?
Free online calendar with sync to Outlook(TM).

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3581
	From: Dennis Newson
	Date: Mi Mai 28, 2003 3:23 

	Subject: Re: thoughts re vow number 8 .....


	Sue - re grading of students.....

As we are always reminding each other on this list, 
circumstances can alter cases. I can imagine that in certain in-
firm teaching, for example, it would make a lot of sense to 
divide groups according to language proficiency - however you 
assess it - just as dividing groups of learners of the violin 
into ability groups would be less frustrating for all concerned.

In schools, i.e. in educational settings, I'd personally feel 
much happier avoiding divisions according to alleged language 
ability for a range of educational, social and ideological 
reasons.

But.......


Teachers have to be paid, the piper pipes the tune and older 
learners, people in authority over the teachers and the parents 
of children have their own ideas of how teaching should be done 
and, often frustratingly, we have to take note of what they say.

I guess the name of the game, as you have shown in the case you 
quote, is to argue in front of the right people in support of 
your own convictions as eloquently as possible.

I would have thought that in an ideal situation, in a school 
where the owner's decisions did not have to be directly tied to 
commercial considerations, the girl, quite possibly, would have 
been better motivated and possibly more successful , because 
happier, if she could have returned to learn with her friends.

Dennis



	


	Group: dogme
	Message: 3582
	From: Robert M. Haines
	Date: Mi Mai 28, 2003 5:39 

	Subject: Re: Jon Roberts and PCP


	Actually, I a currently unemployed teacher so I have time to read stuff like
this. Because I've taught YL only once, I don't feel terribly qualified to
give you advice on what elementary school teachers might do with it other
than to refer you to Sue's post #3488, which could be adapted for children.
I think dk and Sue are in a better position to help you out. They will both
have plenty to say. :-)
Sorry for the lack of input on this one. Best of luck.

Rob
----- Original Message -----
From: Chanel Monroe <chanel_monroe@y...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, May 27, 2003 4:35 PM
Subject: Re: [dogme] Jon Roberts and PCP


> You, Robert, are clearly a born teacher. I went to that long-winded study,
and gave up after a few sentences. But I really enjoyed reading your
dialogue with your uncle. I think I get it now. The only thing I wish you
would have given your uncle are some examples of how you feel this would
look in the classroom. You gave us an example of what workers in the pit
would do with PCP. But what would teachers do with it? What would elementary
school teachers do with it? What would it look like in the pitiful, primary
classrooms with no resources?
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3583
	From: lifang67
	Date: Do Mai 29, 2003 1:09 

	Subject: Re: research


	Chanel:

Sure, there's research on kids learning with minimal materials. In 
fact, I would say that most research on kids (particularly L1 
research) is like that. All of Piaget. All of Vygotsky. Most of Roger 
Brown. Just in the last week, I've read:

Lyle, S. (2002) "Talking to Learn: The voices of children 9-11, 
engaged in role play" 

Bourne, J. (2002) "Oh, What Will Miss Say!" Constructing Texts and 
Identities in the Discursive Processes of Classroom Writing" (Both in 
Language and Education, Vol. 16, 4)

And then the Ellis study which I was talking about in "Stats Lies and 
Videotape". It's not exactly materials free, or materials light, but 
perhaps for precisely that reason it's closer to what happens in the 
classroom. And the result, as I said, is that comprehension does not 
appear to be linked to acquisition in any consistent way, except at 
the point of the task.

But wait. If you found Jon Roberts and PCP tough going, you are going 
to find this stuff a whole lot worse. And there's a LOT of it.

You liked Rob's account of PCP because he has a knack for putting 
faces and situations back onto abstract concepts. But when you ask 
for research on the "dogme approach with young learners" you are 
really asking to take the faces and situations out again. 

The result is going to be a definition of dogme that is not 
only "materials lite" but really meaning lite. It's not just about 
being materials free, or just materials light. That's a handy label, 
but the name is not the person. 

So, no, there isn't any research on the benefits of using a dogme 
approach with children under that name. Just as well. I think dogme 
is not an "approach" at all. It's about something very situated, very 
specific, and in some ways not very generalizeable (yet in other 
ways, very concrete ways, practically universal). 

Let me bore you a moment with a reminiscence (and animal lovers had 
better stop reading right here, because this reminiscence gets a 
little gory). 

When I first got to China, I had a job in a cancer hospital teaching 
doctors. They were warm, and wise and thirty years older than me; 
they had spent the first part of their lives as revolutionaries in 
remote corners of China and now desperately wanted to be scientists 
and catch up on the research literature.

I wanted (more than anything else) to become what they had been, not 
what they wanted to be. But in order to teach them I had to 
understand something about where they were going. So on Sundays I 
would tag along and help the lab aid with experiments. 

We were trying to induce exotic cancers and sarcomas in mice, and, 
since I knew the least about medicine, I had the pleasant job of 
whacking the heads off of hundreds of the little beasts to see if 
we'd succeeded. 

Apparently, they had started out using street rats, because that was 
what was available. By the time I came around, we'd already managed 
to get those little albino things with red eyes, specially bred for a 
short life of involuntary martyrdom. 

When I left the job, one of my students had succeeded in 
breeding "naked mice"--that is, mice with virtually no immune system 
(and also no hair, hence the name) which would produce the most 
recondite and rare tumours of all. "Now," she remarked, "we can stop 
learning about mice, and start learning about cancer." 

Of course, what we really want to do--as teachers--is learn about the 
mice and not just about the cancers (though that is not the only 
reason for not guillotining your students). But learning about the 
street mice is also science; it's just field science, not lab 
science. For that reason, I find it a little difficult to talk about 
the research you can read until I know more about the field you will 
seed.

dk1

Dr. Evil: I also find it hard to swallow the idea that any science 
can avoid hypothesis formation. Choosing the field rather than the 
lab is a kind of hypothesis about what factors might be important to 
study, and so is including the subjective views of the subjects. It's 
just as much hypothesis formation as cutting heads off mice in a lab; 
just a different hypothesis, that's all. 

As Widdowson says somewhere, there's not much point in having 
evidence unless we know what it's supposed to be evidence of. 

I did find a ref to R. Grotjahn--it's quite a dry article on cloze 
tests! Same guy? Doubt it!

Diarmuid: I finished my draft--and tried to mail it to you. Anybody 
home?

d



	


	Group: dogme
	Message: 3584
	From: Adrian Tennant
	Date: Do Mai 29, 2003 7:50 

	Subject: Fields of mice


	dk

> Dr. Evil: I also find it hard to swallow the idea that any science can
avoid hypothesis formation. Choosing the field rather than the lab is a
kind of hypothesis about what factors might be important to study, and so
is including the subjective views of the subjects.

Sure. But the idea behind exploratory-interpretative paradigm is that you
try to go in with as open a mind as possible (a bit like going into a Dogme
classroom). That is, rather than starting with a hypothesis you want to
prove (as is the case with most research) you go in with one of two
questions: "I wonder what happens if .....?" and "Why?". It may be the case
that you don't like the answers!

As for Grotjahn, R - try getting hold of a book by Faerch and Kasper (1987)
'Introspection in second language research'.

De Evil








It's
> just as much hypothesis formation as cutting heads off mice in a lab;
> just a different hypothesis, that's all.
>
> As Widdowson says somewhere, there's not much point in having
> evidence unless we know what it's supposed to be evidence of.
>
> I did find a ref to R. Grotjahn--it's quite a dry article on cloze
> tests! Same guy? Doubt it!
>
> Diarmuid: I finished my draft--and tried to mail it to you. Anybody
> home?
>
> d
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3585
	From: Dennis Newson
	Date: Do Mai 29, 2003 8:26 

	Subject: Re: Grammar for carpet-sellers


	Dr.Evil writes, explaining that people had complained that it 
wasn't clear that users were doing grammar exercises:

"This year I'm writing two more books for the same country.
This time we have 'Look!' boxes for each lesson!"

....Reminds me of the signs one used to have in divided Berlin: 
"You are now leaving the American sector."

Given so many people's firm conviction that you must "do" 
grammar to learn a foreign language I suppose it does make sense 
to devise activities that you call "grammar exercises" but which 
in reality, subversively, enhance language learning.

Dennis



	


	Group: dogme
	Message: 3586
	From: zosia grudzinska
	Date: Do Mai 29, 2003 11:39 

	Subject: Chanel''s Needs


	As a teacher fairly inexperienced in the dogme style of teaching I have read
Chanel's posting with empathy and understanding. I might be "in touch" with
the dogme approach, having been the cinematic dogme 95 fanatic since its
inception... although I only heard about the "teaching version" of the
philosophy from David French about two years ago... I might suppose that I
grasp the fundamentals etc.

but...

it does not mean I am hundred percent confident that I can enter the class
without laborious plans and assumptions and just go with the flow. I don't
know, perhaps it's the wrong impression I got reading on the list that the
giants of dogme can do just that. Be it any what way, I do not trust myself
enough to sleep peacefully.
I was watching the "publishing the dogme book" thread without taking part,
as it would be outside my field of expertise to participate in such an
endeavour, although I would (will?) be an avid reader. Chanel's second
postings started an idea at the back of my mind, connecting to her plea for
what she initially described as "an activity bank " and in the subsequent
posting as "a source of ideas". Since joining the list I ahve already
scribbled down on garbled slips of paper several valuable ideas, like the
blank sheet activities etc. - ideas which I put in practice and either or
both I and the students modify or expand upon. I carry theslips in my
pockets and then - when I feel comfortable with the "technique" - I
conveniently loose them.
Also, not having enough time to read a lot of books I benefit from something
which might be called a "net of referral" - names and approaches quoted in
the discussions and debates of those more learned on the list, which I later
trace on the Internet and study in more depth. In this way reading the list
helps me to build such a "bank of activities" which serve in case nothing
emerges spontaneously or there is no need nascent at the beginning of the
class (although it could arise later, in which case the flow of the class
sort of naturally changes direction).

Might the book planned contain such a section?

Talking of blank sheets: I told the students that it has an imprint of my
dreams from last night... but, as dreams often do, it blanked out before it
could register clearly but questions might jog my memory. It was a succes
and nearly everyone wanted to take a turn holding their own "blank dream" in
front of the class.

There is a request coming at the end of this posting: I was approached to
start a cross-generational small group next year (mother with three kids,
across the age spectrum, plus possibly the Dad although he might be an often
absentee due to professional commitments). It is a challenge I willingly
accept and I foresee the need to work in a wholly dogmetic framework...
since no resources I know so far would serve for such a mixed-age group.
Has anyone had experiences teaching multi-generational groups? I know
already I will want to dig deeply in the store of family life experiences
etc. but there might be openings I am not aware of. Much grateful for any
ideas and tips!

Zosia



	


	Group: dogme
	Message: 3587
	From: midill@a...
	Date: Do Mai 29, 2003 3:46 

	Subject: Re: Grammar for carpet-sellers


	I dont' think teaching grammar and having an interesting language experience 
are mutually exclusive. 

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3588
	From: Robert M. Haines
	Date: Do Mai 29, 2003 9:07 

	Subject: In dreams...


	Zosia wrote: Talking of blank sheets: "I told the students that it has an imprint of my dreams from last night... but, as dreams often do, it blanked out before it could register clearly but questions might jog my memory. It was a succes and nearly everyone wanted to take a turn holding their own "blank dream" in front of the class."

I think that's brilliant, Zosia!

When working with a family, I would look for family themes and work with those. For example, a family might show a pattern of fiscally irresponsible men who marry frugal woman. Of course, you don't want to pry, but these things have a way of working themsevles through the cracks and could prove very generative and interesting. I might also explore how each of the family members relates to learning and language. Do any of them speak other languagea besides their L1 and English? Where did they learn that language, i.e. did they just pick it up or what? What are their different views of teaching and learning? Where do these seem to come from?

If it's mainly the mother and children, why not get out of the classroom with them, explore a bit and play some games? What do they normally do together? Can they do it 'in English'? How old are the kids?

Just throwing out thoughts, hoping some might find fertile soil. ;-) Best of luck!

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3589
	From: Sue Murray
	Date: Do Mai 29, 2003 11:16 

	Subject: thankful and confused


	Chanel:
>Sue, as for the students being able to be sources of ideas and activities, I am sure that is true. But are suggesting that I can >just plop into the classroom and talk with 40, 50, 60 kids at a time about random subjects, and everyone is going to >miraculously learn English? I am not being sarcastic. I am just being confused. That is why I am looking for sources of >ideas. 

First, Chanel, I've never taught 40-plus children! So anything I say should probably be thrown out the nearest 'doesn't know what she's talking about' door!

but I have, regularly over more than 13 years, taught 12-15 children; for me, this experience, however limited, is my personally most salient point of reference. (and any research will only be meaningful to me in so far as it relates in some way to my direct experience; I'm very parochial!!)

What my previous posting was aiming to get at (and as I said it wasn't really directly related to your questions, just sparked off by them!) was that whether you've got 10 or 100 (!!!!) kids, why should a course book activity/photocopied worksheet/'international' alphabet song/downloaded bingo sheet/flash cards of food etc etc, be better/preferable/more teachable/more absorbing/more effective whatever than what the kids themselves already 'have' or can create, whether with paint or paper and string or their own voices and bodies or pencil and paper, whether drawing their favourite food or making their own bingo sheet or writing each other's names or comparing their ideas on the perfect dinosaur?? And what the kids and the teachers already have, from colours to families and friends to likes and dislikes to knowledge and curiosities about the world around them.... and kids love learning, and repeating, and playing; so even if they know no English at the outset, a teacher can start by taking some words from them (giving names to the foods or animals they draw, for example) and use them as a base around which to develop initial activities and games. (and, especially if they're very young, don't worry too much about the written word until they start 'asking' for it)

There's no doubt that kids are so often so adaptable and amenable that they'll happily go along with whatever you throw at them; but when there's nothing to throw at them, or when you choose to throw only little at them, the whole dynamic changes and gets so much deeper and more satisfying ..... 

And, perhaps like I find research only makes any sense to me in the light of practical experience, specific activities and sources of ideas only make sense in the light of the people around me and the local conditions. A colleague might say about something they did in class, and it'll spark off an idea related to a class I've got, but the spark comes as much from the connection I make between it/a possible aspect of it and the people in the class I'm thinking about as from the specifics of what my colleague is telling me; this 'locality', for me, is essential; without it, all and any activities or ideas are pretty abstract, to me. In the same way, I can tell colleagues what a class of mine did, or they can come and participate for themselves, or we can try out things with each other at teachers meetings; but this doesn't mean that they should or will be tried out in class, just that they might provide seeds of ideas and stimuli. As I said, if one wants activity banks or 'recipes', there are plenty about, and they can certainly spark off sources of ideas, but, for me, only when I know the kids I'm working with.

and sorry to be still so vague and abstract myself, but just really pushed for time at the moment; in a previous post you referred to the 'particular conditions' you hoped to work in - maybe knowing a bit more about these might lead to someone also having something of more direct and specific relevance too? (like Fionnuala's question about rural India and Brett's information for example)
(unfortunately no time yet to read the PCP stuff and that)

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3590
	From: Sue Murray
	Date: Do Mai 29, 2003 11:28 

	Subject: Re: Grammar for carpet-sellers


	What would be interesting (if Dennis ever feels like going back to buy a
carpet!!) would be to see how this guy finds said book once he (perhaps)
gets it; would he find in it a load of easy stuff he already pretty much
knows? would he find it largely contrary and unrelated to the everyday
language he's learning? would he find it a useful supplement to further his
understanding and even supply a few 'eurekas'?? Or ......??

This isn't meant to be a hypothetical a-b-c-d multiple choice; but I think
it might be one of those common cases where all answers can be right??

Sue
> I was accosted by a carpet-seller earlier today in Istanbul who
> told me he was learning English.
> "And where are you learning it?"
> "On the street - talking to tourists. But perhaps one day I will
> buy a book."
> "Why do you need a book?"
> "To learn some grammar."
> "Why do you want to do that?"
> "Sometimes grammar is necessary."
>
> I would have loved to continue the discussion, but I didn't want
> to buy a carpet.
>
> Dennis



	


	Group: dogme
	Message: 3591
	From: Sue Murray
	Date: Do Mai 29, 2003 11:43 

	Subject: Re: "Language they can learn from"


	Dennis wrote:
> Looking through my Brighton IATEFL conference notes I see that
> Widdowson, never an uncritical advocate of so-called
> "authentic" English or an automatic opponent of specially
> written teaching texts, said several times that what was
> important was to present learners with "language they can learn
> from".
>
> Comments?

just that putting the 'authentic' (genuine) in front of
'interaction/communication' -
rather than in front of 'English' - can often be the most effective way to
provide 'language they can learn from'??

Sue



	


	Group: dogme
	Message: 3592
	From: Shaun Dowling
	Date: Fr Mai 30, 2003 1:32 

	Subject: Re: Chanel''s Needs


	I too would be one of the avid readers to the dogme book. I also thought
that a reading list might be helpful and had some suggestions, although I am
not an experienced dogme teacher to feel sure my suggestions would suit
everyone. There are so many different teaching contexts. But once Dk1 did
"e" me with some other areas I could be looking at more closley which I am
grateful for.

Like the blank sheet Zosia. I´m having great results with it myself. For my
next blank sheet experience I have 25 air traffic controllers to teach next
week for 3, 4 hour classes. So I will be seeing if they can talk about their
experiences after making their paper planes. I just hope they don´t throw
them around.

Shouldn´t we share more about what we think are typical dogme situations and
how were our students performance. The blank sheet activity is a good
example. There was a recent message about someone who provoked discussion by
about the learners own country which I do quite often. Might not work for
everyone but some of us it may be another blank sheet activity. Could this
activity/experience sharing help Chanel see what a dogme class could be? It
could also help others see what dogme isn´t. Anyone agree or disagreeor will
they be saved for the book?
Shaun

----- Original Message -----
From: "zosia grudzinska" <zosia_g@w...>
To: <dogme@yahoogroups.com>
Sent: Thursday, May 29, 2003 7:39 AM
Subject: [dogme] Chanel's Needs


> As a teacher fairly inexperienced in the dogme style of teaching I have
read
> Chanel's posting with empathy and understanding. I might be "in touch"
with
> the dogme approach, having been the cinematic dogme 95 fanatic since its
> inception... although I only heard about the "teaching version" of the
> philosophy from David French about two years ago... I might suppose that I
> grasp the fundamentals etc.
>
> but...
>
> it does not mean I am hundred percent confident that I can enter the class
> without laborious plans and assumptions and just go with the flow. I
don't
> know, perhaps it's the wrong impression I got reading on the list that the
> giants of dogme can do just that. Be it any what way, I do not trust
myself
> enough to sleep peacefully.
> I was watching the "publishing the dogme book" thread without taking part,
> as it would be outside my field of expertise to participate in such an
> endeavour, although I would (will?) be an avid reader. Chanel's second
> postings started an idea at the back of my mind, connecting to her plea
for
> what she initially described as "an activity bank " and in the subsequent
> posting as "a source of ideas". Since joining the list I ahve already
> scribbled down on garbled slips of paper several valuable ideas, like the
> blank sheet activities etc. - ideas which I put in practice and either or
> both I and the students modify or expand upon. I carry theslips in my
> pockets and then - when I feel comfortable with the "technique" - I
> conveniently loose them.
> Also, not having enough time to read a lot of books I benefit from
something
> which might be called a "net of referral" - names and approaches quoted in
> the discussions and debates of those more learned on the list, which I
later
> trace on the Internet and study in more depth. In this way reading the
list
> helps me to build such a "bank of activities" which serve in case nothing
> emerges spontaneously or there is no need nascent at the beginning of the
> class (although it could arise later, in which case the flow of the class
> sort of naturally changes direction).
>
> Might the book planned contain such a section?
>
> Talking of blank sheets: I told the students that it has an imprint of my
> dreams from last night... but, as dreams often do, it blanked out before
it
> could register clearly but questions might jog my memory. It was a succes
> and nearly everyone wanted to take a turn holding their own "blank dream"
in
> front of the class.
>
> There is a request coming at the end of this posting: I was approached to
> start a cross-generational small group next year (mother with three kids,
> across the age spectrum, plus possibly the Dad although he might be an
often
> absentee due to professional commitments). It is a challenge I willingly
> accept and I foresee the need to work in a wholly dogmetic framework...
> since no resources I know so far would serve for such a mixed-age group.
> Has anyone had experiences teaching multi-generational groups? I know
> already I will want to dig deeply in the store of family life experiences
> etc. but there might be openings I am not aware of. Much grateful for any
> ideas and tips!
>
> Zosia
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 3593
	From: kellogg
	Date: Fr Mai 30, 2003 2:44 

	Subject: Red Piano


	Tuesday afternoon I ran into Mijeong, a quiet girl from a rather theoretical class in Elementary English Education I teach. On Monday night I'd seen a piano recital where she was one of several performers, and I complimented her on the torrent of Liszt and Chopin she'd unleashed. 

We then proceeded to chat about the respective merits of Chopin and Liszt. She expressed the interesting idea that stage fright was facilitating when playing Chopin, but not with Liszt, as the music was jittery enough as it was. 

I am a little worried about her orals next week, so I asked her if English was more like Liszt or more like Chopin. She didn't answer directly, but nodded shyly and took her leave, disappearing through the turnstile to a different subway line. 

There are a lot of remarkable things about this conversation. It was conducted in a single language, English, and was the first real English conversation I'd ever had with Mijeong (when she has things to say to me in class she speaks in Korean and I reply in English). It had only one topic, which Mijeong controlled throughout and which allowed ample room to develop some difficult ideas, including metalinguistic ones. 

But where did all this English come from? Actually, I think it came from a Hungarian composer of the nineteenth century. Mijeong's Liszt wasn't flawless, but it was enough to set her head and shoulders above the other performers that night. 

Liszt didn't just provide the topic of conversation; he created the confidence she needed to talk. Having unquestionably distinguished herself in a non-linguistic field of endeavour, she found herself relaxed and even modestly self-critical about her playing (as opposed to conventionally humble) and the attitude spread to her use of English. 

Perhaps this is why she didn't answer directly. It's not obvious that debilitating anxiety is debilitating in the long run. Nor is it clear that facilitating anxiety (exam fever is building on campus as the term draws to a close) is facilitating in the long run. 

so much depends 
upon 

(william carlos williams) 

dk1 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3594
	From: Robert M. Haines
	Date: Fr Mai 30, 2003 2:49 

	Subject: For the record


	This is not in reference to any single post or person on this list. It is a global commentary, based on my personal observation, which is oh so objective.

I'm somehow sensing a tone that suggests there might be an elite group of 'experts' on this list who have mastered 'the dogme method'. Maybe there is, but I seriously doubt it.

For the record, I have no single method other than to go in, talk and listen, maybe do some reading and writing in a meaningful and (hopefully) localized context that involves people in a process and attempts not to quantify them or teach language to them as a product. I often feel I've failed in this regard, I make many mistakes, I don't really think I know how to repeat my better lessons and I often can't understand applied linguistic theory because it strikes me as mundane and pedantic. At the same time, I'm fascinated by it. I am no expert, nor do I have any special skills or talents that make me innately teacherly or scholarly. I do like myself, in case your wondering. I just don't want to perpetuate the impression that I, or anyone on this list, has a certain something that others do not, in terms of language teaching, that makes him/her better or more likely to succeed in ELT. 

Rant over. Big smile and lots of laughter from the belly.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3595
	From: Robert M. Haines
	Date: Fr Mai 30, 2003 2:56 

	Subject: Red Piano needs to be a balloon


	dk,

I liked the theme of your last post, but I somehow felt it lacked development. Can you talk more about the two sorts of facilitation in the context of language and/or music. Your summary seemed to contradict your opening, which isn't bad for poetry, but not so great for logic. Fortunately, I prefer the former; however, can we have some development of the theme? I can't believe I'm asking you to write more, but I am.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3596
	From: james trotta
	Date: Fr Mai 30, 2003 8:27 

	Subject: Re: "Language they can learn from"


	I saw Widdowson speak last year. If I remember correctly (It's nearly exam time and I can't spare the time to go look at my notes - not that I know where they are), what he said about authentic language is that many authentic dialogues wouldn't apply to the EFL learners here in Korea.

He said that what's authentic in the classroom can be different from what's authentic in most situations involving native speakers.

I agree. Language has to be real to the learners. It doesn't ahve to be real to native speakers (unless they're in your class too).


Dennis wrote:
> Looking through my Brighton IATEFL conference notes I see that
> Widdowson, never an uncritical advocate of so-called
> "authentic" English or an automatic opponent of specially
> written teaching texts, said several times that what was
> important was to present learners with "language they can learn
> from".

---------------------------------
Do you Yahoo!?
Free online calendar with sync to Outlook(TM).

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3597
	From: james trotta
	Date: Fr Mai 30, 2003 8:35 

	Subject: Re: Grammar for carpet-sellers


	I agree and know many language learners (me included) who want some grammar to be taught (explicitly). I don't see why learners can't be the source of authentic & meaningful communication in a classroom where grammar is taught.

midill@a... wrote:I dont' think teaching grammar and having an interesting language experience 
are mutually exclusive. 

Rosemary


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3598
	From: Diarmuid Fogarty
	Date: Fr Mai 30, 2003 8:49 

	Subject: Re: Grammar for carpet-sellers


	I'm confused. It would seem that ROsemary and James have picked up the idea that dogme is against teaching grammar. Why they think this is what has me confused. I teach grammar every day in my class, every time I write a word on the board and talk about the words that surround it, we're talking about grammar. My students all know what a noun phrase is, a clause, the various tenses, prepositions etc. And I like to think of myself as a dogmetic...that said, I also bring in photocopies, set tests, give grades, etc etc etc. But I try to ensure that the students feature in the photocopies, the tests and that the grades can be bettered if the students want to retry.

If dogme is about language teaching, it would be somewhat laughable if it was anti-grammar! What I think you'll find is that it is against the teaching of decontextualised, inaccurate and meaningless grammar for the sake of it. 

Diarmuid
----- Original Message ----- 
From: james trotta 
To: dogme@yahoogroups.com 
Sent: Friday, May 30, 2003 8:35 AM
Subject: Re: [dogme] Grammar for carpet-sellers


I agree and know many language learners (me included) who want some grammar to be taught (explicitly). I don't see why learners can't be the source of authentic & meaningful communication in a classroom where grammar is taught.

midill@a... wrote:I dont' think teaching grammar and having an interesting language experience 
are mutually exclusive. 

Rosemary


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3599
	From: Adrian Tennant
	Date: Fr Mai 30, 2003 8:59 

	Subject: An alternative blank exercise


	Shaun's mention of Air traffic controllers reminded me that years ago,
before Dogme was born (!!!) I taught a guy in Lyon, France who was the MD of
the nearby International airport. During one class we found some Cuisenaire
rods that someone had left in the classroom. We took these out and together
redesigned the airport (and TGV link). The results can be seen to this day
(my advice is only fly in from the south!)

Dr Evil



	


	Group: dogme
	Message: 3600
	From: zosia grudzinska
	Date: Do Mai 29, 2003 7:54 

	Subject: Re: Grammar for carpet-sellers


	And I asked the students (15-16 years old) to think about the rationale for
grammar tests, since they invariably do very badly in them. I am skimming
the Dialogue Journals now and all entries begin with: "tests check what we
have learnt in grammar". One piquant variation had it that "tests also
check you - what you have learnt (sic!) us". This from a student who
traditionally seems to expect to be spoon-fed. There was not a single entry
calling for the ban on testing, especially testing language structures, by
dedicated tasks like multiple choice, clozes etc. And that coming from a
group who in a free discussion admits that somehow what they normally
understand and try to use [with some degree of success, I should confirm] -
is never reflected in the result of a test.
The peculiar thing is, wherever I announce a test coming, as I must
administer them periodically, obliged by the system - they groan and say
"oh, not again". They all know perfectly well their not-so-subconcious -
and it is, unanimously, that checking grammar is a waste of time, a horror
of idiocy and an offense to the reasoning mind. That's why even the ones
who study with zeal are at best indifferent, if not contemptuous, towards
the "let's test what we have learnt". But confronted with a cut-and-dried
question they revert to the blind tradition of "the path of language
learning must be bloodied with grammar testing".
Zosia



	


	Group: dogme
	Message: 3601
	From: Dennis Newson
	Date: Fr Mai 30, 2003 9:07 

	Subject: Re: For the record


	Rob writes:

"I'm somehow sensing a tone that suggests there might be an 
elite group of 'experts' on this list who have mastered 'the 
dogme method'. Maybe there is, but I seriously doubt it."

There are experts on this list but, beautiful irony, they are 
expert textbook writers.

For the record, what I find so inspiring about the dogme list is 
that there is a range of people sharing broadly similar 
attitudes to language learning and teaching who somehow find the 
time to post messages about their practice describing, 
commenting, reflecting and speculating.


Dennis



	


	Group: dogme
	Message: 3602
	From: Adrian Tennant
	Date: Fr Mai 30, 2003 9:07 

	Subject: Authentic


	Try taking a piece of 'Authentic' language (for example a recording made on
a street corner) into your classroom.

Would it work?

Well, probably not. It's unusual in authentic dialogue to have lots of
contextual referencing (it comes from the shared knowledge of the speakers)
leaving an outsider (like a student) in the dark - dk gave a good example of
this a couple of weeks ago.
Most coursebooks 'authentic' listenings are ones that have had a few lines
(of contextual referencing) added.

Another interesting point would be the number of times a learner needs to be
exposed to a piece of language before they learn it. If you used authentic
listenings where the language item might occur once or twice, would it be
enough?

As Diarmuid says 'the classroom ain't reality'.

Dr E



	


	Group: dogme
	Message: 3603
	From: Adrian Tennant
	Date: Fr Mai 30, 2003 9:35 

	Subject: Experts


	I've yet to meet an expert.

> Rob wrote:
>
> "I'm somehow sensing a tone that suggests there might be an elite group
of 'experts' on this list who have mastered 'the
> dogme method'. Maybe there is, but I seriously doubt it."

Well, I doubt it. It seems very clear that none of us really knows what
Dogme is! We all have our own versions, ideas and situations. My idea of
Dogme clearly isn't the same as dks or Sue's or Scott's.

Expert also implies that you've mastered something. It's for this very
reason that I hate the word because it then implies you don't need to learn
any more!

Dennis wrote:

> There are experts on this list but, beautiful irony, they are expert
textbook writers.

Who are they, Dennis?

As a textbook writer I'm always learning.

I met a teacher trainer once who said he was an expert on teaching in
Central and Eastern Europe. He said "I've been to the Czech Republic once
....". "Ah! that kind of expert".
When I lived in Hungary (for 6 years) the longer I was there the less I knew
(or at least the more I knew I didn't know).

Maybe we've got a few of this type of 'expert' on the list, Rob.

My advice - keep laughing.

Dr Evil





>
> For the record, what I find so inspiring about the dogme list is
> that there is a range of people sharing broadly similar
> attitudes to language learning and teaching who somehow find the
> time to post messages about their practice describing,
> commenting, reflecting and speculating.
>
>
> Dennis
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3604
	From: profshaun36
	Date: Fr Mai 30, 2003 3:51 

	Subject: Re: Experts


	Oi Dr 
To continue the thread. You said
It seems very clear that none of us really knows what
> Dogme is! We all have our own versions, ideas and situations. My 
idea of
> Dogme clearly isn't the same as dks or Sue's or Scott's.

Would there be some agreement of what Dogme isn´t?
I hate to respond with a question but I´d like to see what people 
think by looking at it this way. Could be interesting?
Shaun



	


	Group: dogme
	Message: 3605
	From: james trotta
	Date: Fr Mai 30, 2003 5:00 

	Subject: Re: Grammar for carpet-sellers


	I never thought that Dogme was anti-grammar teaching (though some members may be). In fact, my first post to Dogme: http://groups.yahoo.com/group/dogme/message/2362 was me seeking advice on how to teach grammar. 

It is possible that some people will think Dogme is anti-grammar because of that bit on the home page about alternatives to materials and grammar mcnuggets. Many people, when they thing of grammar, think of worksheets and mcnuggets follwed by communicative practice.

Actually it was the quest for alternatives to worksheet, mcnugget, communicative task that motivated me to join the dogme list. As proponents of task-based learning say, communicative tasks designed to practice a language point are not as conducive to language learning as tasks designed to stimulate communication (as opposed to grammar). Now Skehan moderates this position a bit when he says in A Cognitive Approach to Language Learning that tasks can be chosen because certain grammar may be likely to emerge...

I'm still working on that hypothesis, but I don't know where I'm going with it...

Diarmuid Fogarty <fogarty.olmos@t...> wrote:
I'm confused. It would seem that ROsemary and James have picked up the idea that dogme is against teaching grammar. 

---------------------------------
Do you Yahoo!?
Free online calendar with sync to Outlook(TM).

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3606
	From: Adrian Tennant
	Date: Fr Mai 30, 2003 5:19 

	Subject: Re: Re: Experts


	Shaun asks:

Would there be some agreement of what Dogme isn´t?

Well, yes. If someone says Dogme isn't X lots of people are going to agree.
BUT probably not everyone.

It would be more interesting (and realistic) to get everyone to write three
things that Dogme isn't and post it at exactly the same time - then look at
the results.

Dr Evil



	


	Group: dogme
	Message: 3607
	From: Dennis Newson
	Date: Fr Mai 30, 2003 5:28 

	Subject: Re: Authentic


	Dear Dr. E. and Diarmuid,

I take the point about "authenticity" and the classroom. A 
conversation recorded on a street corner between, say, a carpet-
seller and a potential customer, would be full of false starts, 
reformulations, repetitions etc. and a bit messy as a model. On 
the other hand if the class consisted of trainee carpet-sellers 
a messy example might provide very relevant practice material.

I guess, though, what people often mean when they make a plea 
for teaching "real" or "authentic" English is something like:
' English that you can find thus used in a corpus as opposed to 
English specially written for the classroom.' 

Even if "authentic" or "real" aren't happy terms it is custom- 
written language, particularly language written specially to 
exemplify usage that runs the risk of being counterfeit.

Dennis



	


	Group: dogme
	Message: 3608
	From: zosia grudzinska
	Date: Fr Mai 30, 2003 9:47 

	Subject: Re: In dreams...


	Robert M. Haines wrote:
Of course, you don't want to pry, but these things have a way of working
themsevles through the
> cracks and could prove very generative and interesting

Yes, absolutely. They do work themselves through the cracks if we have a
positive rapport with our learners. But - there are some thoughts which
your words generated:

I have this habit of befriending my students, being a person who easily
makes friends and is very much into the "relating" game (only it is not a
game but a life fullfilment). So I experienced episodes when a student -
it's usually with adults, young ones guard their secrets! - "leaked out"
some really private problems, reaching far into what I would rather call a
ground for counselling. But, being a trained counsellor, I sometimes risk
picking up such a lead.
Normally, though... I don't know. Prying into someone's private paradise or
hell of a life might be potentially damaging if we don't have the expertise.
I am quite wary. Of course, teachers of language, since it deals with
communication, must to some extent be "counsellors"... or at least very
observant to the flow and quirks of human nature, sort of "amateur
psychologists".. but how far can we go?
It seems a perfect opportunity for dogme, personalised stuff but we should
be able to set the boundary before we irrevocably change the dynamics of a
learner/teacher dynamics. Unless they can be changed safely and with a
profit for both parties (and any third parties concerned, like when one of
the students I mentioned earlier started telling about how her husband
opresses her... hard not to act, but...? in all fairness if I wanted to play
the therapist, I should talk to the husband as well?)

> If it's mainly the mother and children, why not get out of the
> classroom with them, explore a bit and play some games? What do they
> normally do together? Can they do it 'in English'? How old are the
> kids?

This seems an excellent idea especially for the beginning of our work,
instead of sitting around the table. We might want to do shopping together,
for example. Or visit a playground - both present good learning
opportunities.
Thanks, Rob!
Zosia



	


	Group: dogme
	Message: 3609
	From: zosia grudzinska
	Date: Fr Mai 30, 2003 9:35 

	Subject: Re: Chanel''s Needs


	Shaun Dowling wrote:
So I will be seeing if they
> can talk about their experiences after making their paper planes. I
> just hope they don´t throw them around.

Well, I sincerely hope they DO throw them around! Think about the
benefits... untold... kinetic element, so often absent in adult classes and
who said that it doesn't do to adults what it is purported to do to kids,
ie. stimulating the brain facilitating konwledge acquisiton... plus we all
know there is the child in us, let's cater to it. Whenever any of my adult
groups engages in any activity which entails covering some distance, moving
around or simply using the body, they invariably report in the ensuing
reflection the curious feeling of excultation.
So get off those chairs and fly into the sky!

Zosia



	


	Group: dogme
	Message: 3610
	From: JanieMStuart@c...
	Date: Fr Mai 30, 2003 2:56 

	Subject: Re: Chanel''s Needs


	Shaun Dowling wrote:
So I will be seeing if they
>can talk about their experiences after making their paper planes. I
>just hope they don´t throw them around.


Zosia wrote:
> Well, I sincerely hope they DO throw them around! Think about the
> benefits... untold... kinetic element, so often absent in adult classes and
> who said that it doesn't do to adults what it is purported to do to kids,
> ie. stimulating the brain facilitating knowledge acquisition... plus we all
> know there is the child in us, let's cater to it. Whenever any of my adult
> groups engages in any activity which entails covering some distance, moving
> around or simply using the body, they invariably report in the ensuing
> reflection the curious feeling of excultation.
> So get off those chairs and fly into the sky!
> 
> 

Speaking of "moving around or simply using the body," what does everyone (or 
anyone) think about using TPR (Total Physical Response) in the 
language-learning classroom?

Janie


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3611
	From: midill@a...
	Date: Fr Mai 30, 2003 6:43 

	Subject: Re: Grammar for carpet-sellers


	I'm delighted to hear that domge folks are not against grammar teaching. I 
must have started reading the dogme posts at a time when grammar seemed to have 
a negative slant. I don't like to teach grammar out of context, so I guess 
dogme proponents and I agree!

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3612
	From: midill@a...
	Date: Fr Mai 30, 2003 6:52 

	Subject: Graduation


	Today my students had a graduation ceremony. The level 2 students chose not 
to have a class speaker or speakers. They stood in a large semi circle and 
each gave a short reflection of their fifteen weeks in their intensive English 
program. It was a beautiful experience.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3613
	From: Sue Murray
	Date: Sa Mai 31, 2003 12:05 

	Subject: Re: Authentic


	just to clarify, in case wasn't clear, when I said authentic
interaction/genuine communication (as opposed to authentic English), I most
definitely meant authentic interaction *with* the learner; (certainly not
recordings of strangers)

Dr E wrote:
> Another interesting point would be the number of times a learner needs to
be
> exposed to a piece of language before they learn it. If you used authentic
> listenings where the language item might occur once or twice, would it be
> enough?

I don't think there's any magic number, or that it's a question of frequency
full stop.
I do think it's much more a question of involvement in context and
relationship
- learner context and relationship.

> As Diarmuid says 'the classroom ain't reality'.

but when people are involved with and in dialogue with each other,
that's reality, innit??


just back to recordings, the other day I was sick (absolutely first time
ever; shows what stress and strain us teachers are under eh??!
perhaps also part of the reason why my postings are so incoherent
lately .....;) I felt real bad about cancelling the
last lesson of the day, but couldn't go on, had to go home.
Then I thought, why cancel? It was my advanced class, and they're more than
capable (as I've often told them) of doing it themselves. So I cleared it
with the director and phoned one of the students and she agreed to go ahead
and explain to the others.

2 students emailed me that night to tell me they'd left an audio cassette
for me.....
(and must admit I felt quite excited and extremely curious about what they'd
got up to!)

What they'd done was simply record 45 minutes of spontaneous
conversation, with a few little asides to me because in a way I was their
'invisible' audience; and the asides were sometimes necessary to explain
what can't be seen or understood by a listener!! (For instance,
'Sue, you couldn't see what Alessandra did, but, if
you rewind the tape, you will hear a strange noise, made when, let's say,
an arm, when she asked me that question, crossed her other
arm, to make a gesture, and hit the chair....');
it was also noticeable how 'consciousness' of the 'invisible listener'
seemed to fade after the initial part, and
I think they probably at least semi-forgot they were recording themselves
for a good half hour of the tape time;

like any taped conversation, it requires some motivation on the part of the
listener to understand and follow it, and I certainly had that motivation of
course; but I often don't think even very short stretches can be useful
for anyone who doesn't know the people involved and doesn't have a
personal reason for wanting to ..... 'eavesdrop'!

this is one (one!) of the reasons I've not been using taped material in
classes in my own teaching situation here
for several years now - (but we've talked about all this before!);
we do sometimes make our own recordings, and students often like to
take them home to listen, and even keep! My general feeling is that if
they're gonna learn anything from pre-recorded
material, it's gonna mainly be from the pre-recorded material they've
been part of in some way, which additionally makes a lot of the
contextual stuff
unnecessary to explain; and so more like a conversation or
discussion - or even a role-played scene - in the 'real' world';
which, I think, is where it is!

(And after all, how many 'real' worlds do we live in?? And if we say
the classroom ain't reality, what are we teachers doing with our
lives when we're in there???!)

Sue



	


	Group: dogme
	Message: 3614
	From: Sue Murray
	Date: Sa Mai 31, 2003 12:07 

	Subject: paper planes


	I can't keep up with Zosia's incredible, inspiring posts (well, I can, and with great pleasure, but not in writing - and anyway, thanks Zosia!); but just one point to comment around - fly into the sky!

I and my colleagues have a lot of adult classes who come to class after a long hard day's work and feel pooped and hungry and lacking in their own jizz or whatever you like to call it/it's best to call it. Maybe they even go to gym or to play football or whatever some other nights, but English class nights are not 'perceived' as 'physical'; yet - voice itself is a highly physical thing, as is the energy needed to relate to other people ....

So, if a class seems a bit lethargic or lacking in stamina, even just standing and moving around rather than sitting initially, or standing up and writing/drawing some ideas together on the boards rather than sitting and saying them or writing them on paper, or moving to a different part of the room, or even simply regrouping, seems to gives a refreshing and tangible boost to the energy level.

And sometimes, when it seems opportune, just starting a lesson with something seemingly out of it and physical often has the effect of releasing tension and focusing energies; (tpr, mime, even 5 minutes of brain gym! - I've been told a lot of it is similar to some martial arts training - the breathing and positions and that)

Of course, there are people who sometimes just don't want to join in with the more extreme of these types of movement; usually because they're dog tired, or just dead lazy, or don't see how it has anything to do with language class; I'm told on good authority that this can create problems at times, but so far I've always found that on the rare occasion someone's not felt like joining in, they've been more than happy to watch and let the others get on with it.

And my adult classes haven't actually made any paper planes as such for a good while - but perhaps that's been too long!

Incidentally, two years ago, our school director was going nuts because quite a lot of classes, including adults, were enthusiastically participating in something which a number of my male colleagues had christened 'paper wars'; basically, the classes made paper balls and went into other classes and started throwing them; the thrown at classes then had to retaliate of course; at times, it even ended up with several classes joyously throwing paper balls at each other in the reception area; okay, a potentially bad impression to customers coming in to ask for info etc; but there was a lot of potential good in those 'paper wars', (and it was all used scrap paper that was then collected for recycling); a ten minute tension release seemed to do no harm to anyone really; though of course, there were complaints from some students who found it totally brainless and a waste of time (think I'd personally feel the same if I was a student, but I'd be open to alternative and majority views!).

And (hope this isn't TOO irrelevant??), I often show/send a Pooh Bear picture a friend sent me, whether to learners teachers or friends (and the difference is minimal in reality, cos I mean people ;) - Pooh and his friends are sitting happily on the branch of a tree, and the caption says, 
'We do not stop playing because we get old;
we get old because we stop playing'

(and often been tempted to suggest a sort of 'substitution' drill here - eg, how about substituting 'learning' for 'playing' ......? or same difference, in lots of ways??)

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3615
	From: Robert M. Haines
	Date: Sa Mai 31, 2003 12:24 

	Subject: Learning and playing


	Sue writes: "'We do not stop playing because we get old;
we get old because we stop playing'

(and often been tempted to suggest a sort of 'substitution' drill here - eg, how about substituting 'learning' for 'playing' ......? or same difference, in lots of ways??)"

Yes! Imagine the behaviorists (and our parents) telling us we'll learn not to go near that fire once we've been burned. But how can we resist the intense heat, the dancing flames and the shimmering light? Don't play with fire? No. Don't get burned. Use it to light your way and keep you warm, always knowing you can never completely control it and must always repect it.

How does that relate to ELT and dogme? Well, as I once wrote on the list: "... dogme is driven by the heat of the moment, emanating from the people in the room."


Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3616
	From: lifang67
	Date: Sa Mai 31, 2003 2:10 

	Subject: Butterflies and Zebras


	Rob:

After twenty years of teaching, I must admit that I still get 
teaching butterflies before class. I don't when I give academic 
presentations, or even when I sing songs at parties (a constant 
professorial duty here in Korea). But I do when I go in to teach.

Now, why should this be? Well, curiously, I think that one of the 
main things I worry about when I enter a class has practically 
nothing to do with pedagogy, or English, or applied linguistics or 
the usual stuff that I know and am comfortable with.

The main question I take into the classroom at the beginning of a 
class is "Will they like me?" The answer is usually yes, but there 
are enough surprises to keep the butterflies alive.

Is this a good thing, or a bad one? Believe it or not (believe it!) 
there is a very substantial body of academic research on precisely 
this question (though most of it is about the role of learner 
butterflies or those of non-native teachers). 

(That's why applied ling is so fascinating, Rob--it's 
interdisciplinary, and consists of basically anything you think you 
might need to solve the problems that you find in your classroom.)

For instance, Scovel (1978) finds that there is "trait" anxiety 
(which means being a kind of jittery person generally, like Liszt) 
and "state" anxiety, which is what happens when you get stage fright 
but you are otherwise all right. 

Gardner said that learning a foreign language is so anxiety producing 
that it constitutes a variety of almost permanent state anxiety, even 
if you are not trait-anxious. And so too with teaching, particularly 
teaching in somebody else's language. Add emigration/immigration on 
top of all that, you are looking at good grounds for a nervous 
breakdown.

Bailey (1983) takes this out of the classroom and into the diary 
study (where I think it is actually less easy to understand). In her 
own diaries she found that there was both "debilitating" anxiety 
and "facilitating" anxiety. In other words, some butterflies put an 
edge on you and keep you on your toes, and with other kinds of 
anxiety there appears to be some kind of vicious cycle, where the 
more you worry about it the worse it gets and the less you actually 
seem to be able to do and so on and so forth.

One reason why I think diaries are not a good way to study anxiety 
(besides my general belief that if you are interested in mice and not 
cancer you should study mice in the street and not in the quiet of 
your own home) lies precisely in this distinction. Take 
competitiveness, which Bailey says is a major source of anxiety.

Well, is competition debilitating or facilitating? You can pick this 
one apart in your diary until you are blue in the face, but you will 
probably find that you left the answer back in the classroom. 

For those who compete and win, it tends to be facilitating. For those 
who compete and lose, the outcome is eventually gonna be the 
opposite. No mystery there.

And the real problem with Bailey's approach (for me anyway) is not 
that anxiety is less easy to understand when we remove it from the 
classroom and simply write about it in the diary. The real problem (I 
think) is that there's not a whole lot diaries can do about it beyond 
catharsis.

(If you can't dig up Bailey or Scovel in person, there's a pretty 
good discussion of this stuff in Allwright and Bailey, 1991 "Focus on 
the Language Classroom", CUP, pp. 172-180, or Ellis, 1994 "The Study 
of Second Language Acquisition", OUP, pp. 479-483)

And that's where Mijeong, Liszt, and...lesson plans come in. What I 
was thinking about yesterday was that the real answer to "trait" 
anxiety is a general sense of self esteem.

But let's be parsimonious. Suppose "state" anxiety is nothing but a 
temporary, opportunistic, situational, "ecological" form of trait 
anxiety (or, alternatively, that "trait" anxiety is really a kind of 
state anxiety that won't go away). 

Then the cure is the same--you need some kind of temporary, 
opportunistic, situational, even trivial form of self-esteem to get 
your through the lesson. 

In Mijeong's case, that was playing FAST. By playing fast, she 
demonstrated her mastery of the keyboard--she showed that she could 
do things that the others weren't doing. She was anxious about it, 
and she did make some mistakes (she wasn't just being modest). But 
the fact that she could play Liszt lickety-split while others were 
just doing Chopin gave her the confidence to slow down and play some 
Chopin with feeling.

Playing with feeling is in some ways more risky than playing fast. 
Not just in the obvious way, because you have to put more into it 
than technical skill, but also in less obvious ways, like being 
judged on something that is somehow inherently more subjective and 
whose outcome is more debatable. It's like being judged, as a 
teacher, on how likeable you are rather than how much you've read and 
how fast you talk. 

It's a different kind of anxiety. I think for both me and for Mijeong 
it's a more debilitating kind; that's the kind of people we are. So 
we use our technical skills as a way of pole vaulting it. 
Successfully handling the facilitating anxiety (but clearly these 
categories are not tenable and mean nothing outside the situations 
where they arise) helps us--sometimes--to get over the debilitating 
one.

Let me put in a brief word in defense of expertise. I think, Rob, if 
you were to attach a name to the dogmetic "experts" you were 
describing, you could do worse than attach the name of Luke Meddings. 
He doesn't dabble much in the applied ling literature as I do, and 
his postings are always very classroom based.

Yet I find that in a recent posting he shows concretely what you mean 
by saying that we are ALL born teachers, at least potentially. He
has an almost Vygotskyan description of the evolution of a dogme 
teacher that completely eschews any notion of expertise, or "jizz".

Vygotsky describes how children's games go from things like "playing 
house", where the rules depend on the make believe, to games like 
soccer, where the make believe ("you can't pick up the ball with your 
hands") depends on the rule. In the same way, children go from 
scribbling and gesturing, where meaning and action are inseparable, 
to word games, where action is just a fall-back when meaning fails.

Luke talks about how, in the beginning, he entered classrooms with a 
well written lesson plan, and treated the conversation that developed 
around it as a kind of beautiful accident, what Scott calls somehere 
the "bookends" of the lesson plan. Later he did precisely the 
opposite, that is, he treated the conversation, as he found it, as 
the core of the lesson and only resorted to the lesson plan in his 
back pocket if people were feeling sleepy. 

So the lesson plan is really just an imaginary situation to fall back 
on, a zebra to help you cross the anxious bit of the lesson, a 
rabbit's foot to help you deal with the otherwise debilitating 
anxiety of "Will they like me?" 

(In fact, even convinced planners teach like this: you will find that 
they inevitably pay more attention to their plans and photocopies and 
aids at the beginning of the lesson than they do at the end when the 
lesson is going.)

That's not jizz, but jazz.

dk1

PS: Coincidentally, I just got the latest issue of Language Teaching 
Research, entirely devoted to Dick Allwright's "exploratory practice" 
concept (about which I am having enormous reservations). Isolina 
Lyra, Solange Fish and Walewska Braga are discussing a question one 
teacher raised "Why do I need my students to like me? Why do I always 
think about activities for my classes?" They interpret this as "The 
teacher wants to know the audience's opinoin about herself and her 
work, as if she needs reassuring that she is on the right lines or 
perhaps she is just fishing for compliments?)" (I. Lyra, S. Fish and 
W. Braga [2003] "What puzzles teachers in Rio de Janeiro?" LTR Vol. 
7, No.8 p. 147-148)

I can't see that in what she said AT ALL! I think, on the contrary, 
the two questions are intimately (but not obviously) related, and 
that's exactly the sort of questions (in that order) we need to ask.

Anyway, there's a lot more of this "development" (if you can call it 
that) in the article I wrote for Diarmuid, which I've now uploaded in 
the "files" section. I said it was too long to post, but now I find 
I've posted something almost as long! Sorry everybody--blame Rob, 
please.

d



	


	Group: dogme
	Message: 3617
	From: Guzide EGILMEZ
	Date: Sa Mai 31, 2003 6:12 

	Subject: Re: Re: Experts


	Hi everyone,
I had been away for sometime because of my fathers illness so I couldn't
read most of mails recently.
I am really surprised and confused to read about this discussion about
what is dog me and the experts and etc.
I thought (and still think) that the best thing about the idea of dogme is
that it didn't have a definition. It is 'US', the language teachers who
believe that teaching / learning is different from the ones explained in
books. It is a part of life. Thus, each one of us, what we do, our
relations with the ss, ant etc. defines dogme.

Coming what dogme isn't...
The barrier between the teachers and students isn't dogme.
Not being able to involve students in what they learn isn't dogme.
Ignoring personal differences, varieties isn't surely dogme.

Yes, Dr Evil,
I agree with you that it is easier to agree on what Dogme isn't as it
doesn't have a definition.
xxx
Guz

>
>
>
>
> Shaun asks:
>
> Would there be some agreement of what Dogme isn´t?
>
> Well, yes. If someone says Dogme isn't X lots of people are going to
> agree. BUT probably not everyone.
>
> It would be more interesting (and realistic) to get everyone to write
> three things that Dogme isn't and post it at exactly the same time -
> then look at the results.
>
> Dr Evil
>
>
>
>
>
>
>
>
>
>
> Yahoo! Groups Sponsor
>
>
>
>
>
>
>
>
>
>
>
>
> To Post a message, send it to:&nbsp;&nbsp; dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.



	


	Group: dogme
	Message: 3618
	From: halima
	Date: Sa Mai 31, 2003 6:59 

	Subject: RE: Grammar for carpet-sellers


	I'm delighted to hear that domge folks are not against grammar teaching.
I 
must have started reading the dogme posts at a time when grammar seemed
to have 
a negative slant. I don't like to teach grammar out of context, so I
guess 
dogme proponents and I agree!

Rosemary
----

I found in my learning of Spanish that grammar helps, and I try to teach
my students that the grammar reference book could be used much like the
dictionary - as a reference. If the focus is grammar first and then try
to construct the language rather than attempt communication and when in
trouble, then it is ineffective.

One of my students (a bio chemist) had to go to Britain for 3 months to
work on a project with a team in Bristol. She took with her the Oxford
Practice Grammar book and a good dictionary. When she came back, she
told me that the grammar book had been more useful than the dictionary,
as she could always ask someone what a word meant, and they could find a
way to tell her, but you cannot ask a native speaker not trained in ESL
why you say something one way instead of another or what the construct
is you need to say something beyond the simple tense structures. It is
interesting also that she told me that she realised she could deal with
accents better than she had thought after simply relaxing and getting
used to it. She stayed with a Geordie family and at first found them
impossible to understand but later was able to answer the phone for the
family when there was a crisis and suddenly she was put into a position
of helping them. She also got accustomed enough to the native speech to
understand TV without too much strain.

But she commented on how much the grammar book helped her. 

I try to tell my students that that is what it is for - support. It is
not what we study, but what we use to explain the little idiosyncrasies
of our language. It is like a dictionary in that way, and no structure
is necessarily more important than another. 

I think the problem with grammar is that in schools we have tended to
put the cart before the horse. When it becomes the focus of learning
instead of the ability to communicate and understand communication, that
it becomes bogged down. But it is easier to make tests on grammar than
communicative ablility. And it is more measureable. 

Cheers, Halima



	


	Group: dogme
	Message: 3619
	From: Jane Arnold
	Date: Sa Mai 31, 2003 4:36 

	Subject: learn to move, move to learn


	I've really enjoyed both Zosia's and Sue's comments about getting them
up and moving and couldn't agree more. Sue suggested Brain Gym. Anyone
interested in similar things might check out "Smart Moves: Why learning
is not all in your head", by neurophysiologist and teacher Carla
Hannaford (think she may have been mentioned earlier - bad memory, mine
is). She gives a lot of information on how/why attitudes toward the
body and movement can facilitate or impede learning.
She gives some of the basic Brain Gym activities (not exactly along the
line of martial arts work, though on the other hand there are probably
more similarities than it might at first seem) and tells of incredible
advances with learning disabled students. One of the reasons it
apparently works is that it helps to integrate brain functioning. Most
of the work with Brain Gym stems from Paul and Gail Dennison's books.
Of course, this all also connects to Howard Gardner's theory of Multiple
Intelligences (one of which is bodily/kinaesthetic).

Jane



	


	Group: dogme
	Message: 3620
	From: Jane Arnold
	Date: Sa Mai 31, 2003 5:49 

	Subject: Grammar for carpet sellers and Wilga


	Diarmuid writes:
"If dogme is about language teaching, it would be somewhat laughable if
it was
anti-grammar! What I think you'll find is that it is against the
teaching of
decontextualised, inaccurate and meaningless grammar for the sake of it.

"

Reminds me (again) of Wilga River's apt comment years ago:
"Grammar is there. It is the framework within which the language is
operating. It is like saying that you can have a chicken walking around

without bones. When you say you don't teach grammar, you mean you don't

stand there and give didactic explanations of grammatical rules"
.



	


	Group: dogme
	Message: 3621
	From: james trotta
	Date: Sa Mai 31, 2003 6:28 

	Subject: Can successful communication be defined? by who?


	I'm working on an online language learning environment for my masters degree. (www.eslgo.com/ if you're curious) The instructor saw my progress report in which I said that I'd evaluate the success of my online classes based on how sucessfully students communicate with each other on the message boards. The instructor gave me an OK grade and some useless comments. One that struck me as particularly useless was that I should define "successful communication" so that learners using my site know what it is.Is it just me or can we know what successful communication is without defining it? To some (probably hard to measure degree), the idea of successful communication will be different for everyone. Having said that I would love to help learners using my site make their own goals or define successful communication for themselves. Any ideas on how to do this in an online environment? Come to think of it, I'm not even sure I give my face to face learners enough help in this regard!

---------------------------------
Do you Yahoo!?
Free online calendar with sync to Outlook(TM).

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3622
	From: Shaun Dowling
	Date: Sa Mai 31, 2003 8:11 

	Subject: Re: Paper planes


	Zosia
While there are many unseen motivational and learning benefits to letting
our adults move around, use there body, touch and taste things. We also must
be careful that we don´t make our activities classes meaningless and
childlike. It is a fine line with some adults when you do such enthusiastic
paper throwing activities.
Also in a monolingual class paper throwing would probably revert to an L1.
I´ll let you know how it gets on and if the planes are thrown naturally
through the needs of my learners. I might be difficultto stop them.
I agree with the need to move around. I too teach late night adult classes
and teenagers who come into class at 14:00 after a full morning of school
and a bellyfull of food. It´s sleep time for them not study English.
Getting them up on their feet moving around is the only way to get them
going.
But on Zosia mention about the Kinesthetic element. They say that there is a
small element of kinesthetic learners in every class, but don´t ask me where
I read it. I´m sure no one can be just one type of learner. I came across
something called the VAK diagram. I think it was in an NLP book by Jane
Revell. My memory fails but the diagram never has. It consists of 3
interlinked circles. Each circle represents V for visual, A, audio and K fot
Kinesthetic as these ae 3 three main learning elements. I´m sorry I can´t
draw it here, (but it is not difficult to draw 3 intertlinked circles) but
it helps me plan and check each activity in class based on the 3 elements.
The ideal is that each activity should fall in the centre area of the 3
circles which means that V A and K are being allowed for in the activity or
lesson. Then you are being more efficient in allowing for these 3 different
learner types in each class. I also find my classes far more motivating for
my learners.
Shaun

----- Original Message -----
From: "zosia grudzinska" <zosia_g@w...>
To: <dogme@yahoogroups.com>
Sent: Friday, May 30, 2003 5:35 AM
Subject: Re: [dogme] Chanel's Needs


> Shaun Dowling wrote:
> So I will be seeing if they
> > can talk about their experiences after making their paper planes. I
> > just hope they don´t throw them around.
>
> Well, I sincerely hope they DO throw them around! Think about the
> benefits... untold... kinetic element, so often absent in adult classes
and
> who said that it doesn't do to adults what it is purported to do to kids,
> ie. stimulating the brain facilitating konwledge acquisiton... plus we all
> know there is the child in us, let's cater to it. Whenever any of my
adult
> groups engages in any activity which entails covering some distance,
moving
> around or simply using the body, they invariably report in the ensuing
> reflection the curious feeling of excultation.
> So get off those chairs and fly into the sky!
>
> Zosia
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3623
	From: Jane Arnold
	Date: Sa Mai 31, 2003 8:57 

	Subject: paper planes


	Shaun has made a good point when saying that

"We also must
be careful that we don´t make our activities classes meaningless and
childlike. It is a fine line with some adults when you do such
enthusiastic
paper throwing activities".

I think this is very true. But ideally and very easily, movement can be
built into activities where there is a lot of learning going on and it
is facilitated for some, maybe all, learners because they are moving.
Some movement for movement's sake may be interesting (paper planes or
another idea - sorry I can't remember from where. For a non-verbal
activity - with more structure than throwing paper planes and thus
perhaps more appealing to adults - which can help with building a good
group dynamic and looks less chaotic than throwing paper is to have
students in groups of 4, 5 or 6 throw each other imaginary balls back
and forth but you keep changing the types/weight of balls: tennis ball,
basketball, pingpong ball, medicine ball, balloon, etc. I've done this
with adults and it is a good way to get them working together,
connecting, taking an energy break with some very important downtime
from constant linguistic input so they can be doing some processing of
previous material before getting more new, and so forth) but there are
many others (examples another day if anyone is interested) where the
language "rides piggyback" on the movement.
VAK is a sensory modalities or perceptual learning styles scheme. Yes,
it is dealt with by Jane Revell and Susan Norman in their books NLP in
ELT and Handing Over. Also, on an academic(and so perhaps less
impacting) front, Joy Reid mentions it in her publications on learning
styles. Shaun, you have hit the learning styles nail on the head, in my
opinion - the main idea, as we certainly can't design a special program
for each student (unless we are doing 1 to 1), is to try to vary our
presentations/activities so there is something for everyone at some
point and thus more motivation.

Jane



	


	Group: dogme
	Message: 3624
	From: Sue Murray
	Date: Sa Mai 31, 2003 9:14 

	Subject: authentic


	back to what Adrian wrote:
>Another interesting point would be the number of times a learner needs to be
>exposed to a piece of language before they learn it. If you used authentic
>listenings where the language item might occur once or twice, would it be
>enough?


this has nothing to do with authentic listenings, but it is a 'reflecting on
frequency' observation;

Was running a Cambridge Starters exam session for young learners the other day. This is a fairly simple exam for 7-12 year olds (when schools or parents insist they have to take 'recognised' exams ....)
The listening part comes first. The final listening task is to colour a picture according to the conversation you hear (twice). The listening version the other day was about colouring kites - a beach scene with about ten kites in it; one kite is already coloured as an example, and the first part of the conversation you hear relates to this. Then the conversation continues (with an adult telling an adult-pretending-to-be-a-kid's-voice what colour to colour the various kites - eg, can you see the kite in the tree??? Colour it orange etc...)

So during this listening, the kids heard the word 'kite' at least 14 times (they don't colour all the kites in the picture) as the conversation is repeated, and they were all colouring kites not other objects, so there was a clear visual connection made between word and object; (or was there????! that's an assumption, perhaps, because kite was identified in the example, and there being so many of them around in the picture, most kids automatically pick up the task 'mechanism'; which is not necessarily the same thing as connecting word and object?)

Anyway, the reading and writing test comes immediately after the listening. In one of the parts, there is a picture with yes/no questions. One of the questions this other day was, 'There are two kites on the wall' (there were - it was a 'yes'); at least six children called me over to ask me what 'kite' meant. As I say, there WERE two kites on the wall, so the visual connection was also there. Of course, they had heard, not seen, the word 'kite' in the listening, which could clearly account for lack of recognition of its written form; but .....their teachers told me that kite, and all the other words in the Starters vocab list!, had been regularly on the syllabus they taught and the children surely knew those words in their written form too.

Of course, exams and tests are not conditions for observing learning processes; and of course, the colouring part of the listening test wasn't really about the word or object 'kite' at all - kite was the invariable/steady state 'target' identified in the example, and what the kids had to do was to navigate other objects in the picture and follow prepositions and identify colours in order to correctly identify the right target.

but at the same time, perhaps a lot of what we might sometimes think or believe is being taught or being learned might not be so different to this type of scenario? and how many times do we hear, perhaps even say, teacherly things like, ''we've done that (word/phrase/structure) loads of times, I just can't believe they don't remember/recognize it" 

And one thought I can't help having on the kites is that here very few kids use them or have experience of them (in fact I tried to get hold of one a few weeks ago for a young nephew - impossible except for a couple of very small last-five-minutes two-cents ones found only by scouring every possible shop); so perhaps for a lot of the kids, a kite has little real meaning beyond a word in a lesson; it would be nice if we could make them and fly them together of course - maybe that can go onto this year's wishlist to our director!!

Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3625
	From: Diarmuid Fogarty
	Date: Sa Mai 31, 2003 9:05 

	Subject: Reality


	I can't actually remember saying that the classroom ain't reality, but there are many things I say which I can't remember (fortunately). What my argument may have been, and certainly is today, is that the classroom isn't the real outer world. It's reality, but within a learning environment. We can stop people, correct their way of speaking, be corrected by them and focus on how people have said it. So, yes, reality...well, as real as anything in the matrix...

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3626
	From: Diarmuid Fogarty
	Date: Sa Mai 31, 2003 9:12 

	Subject: What big teeth you have, Grammar


	I was talking to my driving instructor today as she gripped her seat with a look of horror on her face. She was telling me how much she hated grammar when she was learning Spanish. Off the top of my head I talked against this fear of grammar. Language learning/acquisition is natural and will happen. Knowledge of grammar speeds up the process by helping us notice what's going on. We can short cut the natural process by using our already developed brains to look for patterns. 

Sounded convincing to me. She was far too nervous to reply...

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3627
	From: Sue Murray
	Date: Sa Mai 31, 2003 10:25 

	Subject: Re: Grammar for carpet-sellers


	brief comments on just a few extracts from Halima's very clear and
helpful posting.

>If the focus is grammar first and then try
> to construct the language rather than attempt communication and when in
> trouble, then it is ineffective.

I agree - and think, perhaps, this is something we might *all* agree on????!

> One of my students (a bio chemist) had to go to Britain for 3 months to
> work on a project with a team in Bristol....................
> interesting also that she told me that she realised she could deal with
> accents better than she had thought after simply relaxing and getting
> used to it. She stayed with a Geordie family and at first found them
> impossible to understand but later was able to answer the phone for the
> family when there was a crisis and suddenly she was put into a position
> of helping them. She also got accustomed enough to the native speech to
> understand TV without too much strain.

I often hear similar from many students; most recently, a girl spent two
weeks in Dundee, very much in family and in the local scene;
said she was totally silent for the first two days, getting used to new
accents and a considerable amount of local idiom; but after
that she didn't look back; enjoying local fringe theatre most evenings,
staying up to the small hours talking, and really comfortable
in the swing of the local scene; being prepared to and confident
(and relaxed!) enough to do this is of course something we can only
encourage, not teach; but I still tend to believe that the more genuine
the communication with and among learners, the more chance there
is that more of them will cope well in other situations; however
different those other realities might be, the experience of real
communication with real people is a (key) common denominator .....

> I try to tell my students that that is what it is for - support. It is
> not what we study, but what we use to explain the little idiosyncrasies
> of our language. It is like a dictionary in that way, and no structure
> is necessarily more important than another.

Support, and reference as Halima also said, are good perspectives to take
on grammar books, and dictionaries; (as an aside, I've found that when
there's no 'course book' in 'course', and instead students have a dictionary
and/or grammar reference instead, this perspective is often more
easily accomplished)

> I think the problem with grammar is that in schools we have tended to
> put the cart before the horse. When it becomes the focus of learning
> instead of the ability to communicate and understand communication, that
> it becomes bogged down. But it is easier to make tests on grammar than
> communicative ablility. And it is more measureable.

yes; but it's only really more measureable (and easier to make!) out of
authentic (lived!) context and out of communication.

Sue
And thanks, Jane, for your wealth of postings! - plus I'd never heard the
Wilga Rivers quote; it's a gem!



	


	Group: dogme
	Message: 3628
	From: Sue Murray
	Date: Sa Mai 31, 2003 11:36 

	Subject: Re: Reality


	> I can't actually remember saying that the classroom ain't reality, but
there are many things I say which I can't remember (fortunately). What my
argument may have been, and certainly is today, is that the classroom isn't
the real outer world. It's reality, but within a learning environment. We
can stop people, correct their way of speaking, be corrected by them and
focus on how people have said it. So, yes, reality...well, as real as
anything in the matrix...
>
> Diarmuid

Did anyone else read Glenys Hanson's cusinenaire rod grammar presentation
stuff?
(she posted the site reference a while back; if anyone wants I can trace it,
but don't have it to hand right now)

much better to read her original than my recollection of this part of the
initial part of her presentation, but it went/goes something like this:

put a blue rod next to someone - let's say it's John; and put a red rod
further away from him.
Ask John which rod is 'here' for him, and which one is 'there'; ask everyone
to say where they reckon the 'boundary' between John's 'here' and 'there'
is;

then put a yellow rod beyond the red one, and cover the red one with your
hand;
ask John to say whether which of the blue and yellow rods is 'here' for him,
and which is 'there'; ask everyone to say where they reckon the 'boundary'
between John's 'here' and 'there' is now;

then open the door, and throw a green rod into the corridor, and ask
everyone which rod is 'here' and which 'there' for them; and how the
boundary changes;
and so on (to 'virtual' rods - a building across the
road, in the capital city, in another country, on the moon ....)

the matrix of reality; and the matrix of grammar?

(and apologies to Glenys for butchering things somewhat - but it - her
original - is just such a lovely, simple, effective and memorable
presentation!)

Sue



	


	Group: dogme
	Message: 3629
	From: Diarmuid Fogarty
	Date: Sa Mai 31, 2003 11:50 

	Subject: Successful communication


	I'd define successful communication as communication that all parties wish to prolong for as long as possible. We can almost guarantee that the exact message that we wish to transmit (pardon the mechanistic metaphors) will never be the same as the one that is received, but if the message awakes an interest or a curiosity in the receiver, they will wish to keep the channels of communication open. On a more mundane level, we will know that th emessage "Could you close the door, please?" has been successful because th person will close the door. 

Incidentally, James, I've recently written a PGCE paper on communication if you'd like to have a look at it.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3630
	From: Sue Murray
	Date: Sa Mai 31, 2003 11:59 

	Subject: Re: What big teeth you have, Grammar


	Dear Diarmuid, I hope you're not trying to tell us that your driving
instructor is discovering something that is even more fearful to her than
Spanish grammar??!

but yes, one of the problems with grammar is those big teeth - to mix
metaphors, its bark is often far worse than its bite....

is there any useful comparison between grammar 'rules' vs language, and
things like the highway code and speed limits vs. real driving/safe
(effectively safe - in the sense of relative to what everyone does and is 
doing - rather than theoretically safe - in the sense of what everyone 
should do but doesn't ...) driving?
But maybe you don't think you're the best person to ask about that
particular comparison!! (I'm not a good person to ask either, because
Italian driving has a reputation/reality of its own!)

Sue



	


	Group: dogme
	Message: 3631
	From: Sue Murray
	Date: So Jun 01, 2003 12:11 

	Subject: Re: Successful communication


	Diarmuid, would it be possible to have a copy of your paper in the dogme
'files' section?
Or alternatively have a copy off list? I'd love to read it, too! (please?)
Sue
----- Original Message -----
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Sunday, June 01, 2003 12:50 AM
Subject: [dogme] Successful communication


> I'd define successful communication as communication that all parties wish
to prolong for as long as possible. We can almost guarantee that the exact
message that we wish to transmit (pardon the mechanistic metaphors) will
never be the same as the one that is received, but if the message awakes an
interest or a curiosity in the receiver, they will wish to keep the channels
of communication open. On a more mundane level, we will know that th
emessage "Could you close the door, please?" has been successful because th
person will close the door.
>
> Incidentally, James, I've recently written a PGCE paper on communication
if you'd like to have a look at it.
>
> Diarmuid
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3632
	From: sthornbury@w...
	Date: So Jun 01, 2003 8:57 

	Subject: Re: Can successful communication be defined? by who?


	For my money, this is as good a definition as you can get (from 
Puchta and Schratz, 1991, Teaching teenagers):

"Process in teaching and learning is principally a matter of the 
quality of communication between teacher and students and, 
especially, between students. If the participants are being both 
frank and considerate, independent yet cooperative, and are 
speaking willingly and comprehensibly to particular listeners about 
things that matter to them both, then the quality of communication 
is high". [Puchta and Schratz 1993: 3] 

I often contrast it with this quote (from Legutke and Thomas: 
Processand experience in the language classroom, 1991):

"In spite of trendy jargon in textbooks and teacher's manuals, very 
little is actually communicated in the L2 classroom. The way it is 
structured does not seem to stimulate the wish of learners to say 
something, nor does it tap what they might have to say. ... 
Learners do not find room to speak as themselves, to use language 
in communicative encounters, to create text, to stimulate 
responses from fellow learners, or to find solutions to relevant 
problems." 


Then along came Dogme!



	


	Group: dogme
	Message: 3633
	From: zosia grudzinska
	Date: Sa Mai 31, 2003 8:07 

	Subject: Re: For the record


	Robert M. Haines wrote:
> I'm somehow sensing a tone that suggests there might be an elite
> group of 'experts' on this list who have mastered 'the dogme method'.

But there is! I mean, people who have been "practising it" (sorry, the word
is awkward) longer than some, me included or might even be heading the list.
So what? Rob, down with modesty where it could hamper the clarity of the
image. It is a valuable aspect of the dogme list to inspire and lend ideas
to people who feel frightened "to just plop into the classroom and talk with
40, 50, 60 kids at a time about random subjects", as Chanel has very aptly
put it.
So the existence of a "group within the group" - only it is nothing formal
and the membership of the aforementioned is by no means a tangible,
set-in-stone tenet - it is precious to everybody and let's not deny it, by
the same token let's not start building monuments.
And I am only too happy to hear you admitting to making mistakes. It
corroborates the view that there are experts. Only a person with
considerable expertise will not fear talking about his/her mistakes.
I was also thinking that there are so many unhappy people in our
profession... people who came to it because they were "no good at anything
else" or, as is the case in Poland, women who "just chose this job because
it is only 18 hours working week" but let's be silent over their
qualifications. People who finding themselves facing the reality of working
in a very demanding (psychologically, mentally and physically) environment
feel gradually more and more frustrated, also opressed, yes, there was that
element in many a talks I held with colleagues. Eventually they might end
up hating the learners. And only the individuals who brave the battle of
self-reflection and self-development and emerge perhaps not ultimately
formed, but knowing they like themselves, as you have mentioned - those are
the ones who will contrive to teach and stay happy. And free from negative
feelings towards others involved in the class dynamics.
By the way, I loved the comparison of teaching/learning (gaining knowledge)
to the image of playing with flames. No more words, it is just dogme.
Perhaps that's the definition?
Zosia



	


	Group: dogme
	Message: 3634
	From: Sheila Vine
	Date: So Jun 01, 2003 4:23 

	Subject: dogme


	Hello Group

From sitting on the side lines I have finally decide to speak because
I so much admire the liveliness of the debate on this site.

I have just accepted a contract for a new group luckily only 4 or 5
students not for me the 50-60. The problem is the material I am being
expected to use. Talk about being the complete opposite to the dogme
approach it seems as if the content of every second is prescribed
with full teachers notes and not even a book but loose leaf
materials. 

I do not think I will be working for this company for very long as I
cannot imagine a class with no hope of a spontaneous moment. I have
been trying many of your suggestions over the past few weeks and
coming up with various amounts of success or lack of it!
Especially the write your own questions idea some groups really liked
that one.

OK so keep up the good work

Many thanks

Sheila

__________________________________________________
Yahoo! Plus - For a better Internet experience
http://uk.promotions.yahoo.com/yplus/yoffer.html


	


	Group: dogme
	Message: 3635
	From: Diarmuid Fogarty
	Date: So Jun 01, 2003 7:13 

	Subject: Re: dogme


	Hi Sheila
Welcome out of the closet. Your post rang a bell with something I heard today. I've been lucky enough to spend Sunday being standardised for IELTS examining. LEaving aside the temptation to see how any exam can be reliable if properly trained people can perform better than others, I'm thinking of a conversation I had with somebody from London who teaches ESOL. He was telling me about what a nightmare it was with the govt's bureaucracy having done its best to destroy any educational worth. He told me that he would advise me against moving into ESOL for this reason. "But you don't actually do what you're supposed to?" I asked. He smiled. "Only when the inspectors come round..."

Diarmuid

PS I won't post my communication essay on the files section because I don't feel it's directly relevant to dogme. But if anybody is short of stuff to read in the little room, I'm only too happy to send it on to all in exchange for comments.

PPS dk, sorry for the tardy reply. Note change of address!
----- Original Message ----- 
From: Sheila Vine 
To: dogme@yahoogroups.com 
Sent: Sunday, June 01, 2003 4:23 PM
Subject: [dogme] dogme


Hello Group

From sitting on the side lines I have finally decide to speak because
I so much admire the liveliness of the debate on this site.

I have just accepted a contract for a new group luckily only 4 or 5
students not for me the 50-60. The problem is the material I am being
expected to use. Talk about being the complete opposite to the dogme
approach it seems as if the content of every second is prescribed
with full teachers notes and not even a book but loose leaf
materials. 

I do not think I will be working for this company for very long as I
cannot imagine a class with no hope of a spontaneous moment. I have
been trying many of your suggestions over the past few weeks and
coming up with various amounts of success or lack of it!
Especially the write your own questions idea some groups really liked
that one.

OK so keep up the good work

Many thanks

Sheila

__________________________________________________
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	Group: dogme
	Message: 3636
	From: Dennis Newson
	Date: So Jun 01, 2003 7:24 

	Subject: Re: Grammar for carpet sellers and Wilga


	Jane quotes Wilga River's comment:

"When you say you don't teach grammar, you mean you don't
stand there and give didactic explanations of grammatical 
rules."

Agreed.

When people say: "Don't be ridiculous. Of course you must teach 
grammar" I always bristle and say: "Why? You make it sound as if 
'grammar' is separate from language. I'd rather say something 
like: 

I want to enable to my learners to say (write) what they want to 
mean using the resources of the language they are studying. And 
the resources include the way it's done in a particular language 
- " I love you in English", " Ich liebe dich" in German, " Je 
t'aime", in French, and , I believe, " Te quiero" in Chilean 
Spanish. 

"Grammar" (negative interpretation) means to me saying or 
writing something like:

To tell someone that you are enamoured of them do the following:

TAKE

FIRST ELEMENT

1st. Person Singular Personal Pronoun, Nominative Case (English)
1st. Person Singular Personal Pronoun, Nominative Case (German)
1st. Person Personal Pronoun, Nominative Case (French)
2nd.Person Singular Personal Pronoun, Accusative Case (Spanish)


SECOND ELEMENT

1st. Person Singular form of the verb TO LOVE (English)
1st. Person Singular form of the verb LIEBEN (German)
2nd.Person Singular, Personal Pronoun, Accusative Case (French)
1st. Person Singular form of the verb QUIERO (Spanish) *

* Note that the Spanish can say "I love you" in two words while 
the others need three.


THIRD ELEMENT


3rd. Person Singular Personal Pronoun Accusative Case (English)
3rd. Person Singular Personal Pronoun Accusative Case ((German)
1st. Person Singular form of the verb AIMER (French) *

* Note that since TE ends with a vowel sound and AIMER begins 
with one the French run the two together and say: t'aime. 
Scholars argue over whether this is assimilation or elision.

What gets to me about statements like: "I need explicit grammar 
teaching" is the implication that if you outline the "rules" 
this will lead to learning. I just don't believe that's a very 
effective way. At best writing out the rules will summarise what 
you already know or indicate what you haven't yet practised 
enough.

You can teach the rule that the third person singular of the 
Simple Present in English is formed with /s/ or /z/ until all 
the cows in all the world are safely home. Most learners know 
this rule. But it just doesn't result in an awful lot of them 
implementing it in practice. (Come in James Hill and point out 
that it doesn't matter anyway). 

We are all shaped by our own teaching experience, and it is 
easy for me to admit that "grammar" is a red rag to me because 
of the way I have seen its teaching block language learning in 
five of the countries I've taught in.

That admitted, plus accepting that in very many circumstances 
teachers are forced to teach "grammar" because the customers 
demand it, I still remain convinced that "teaching 'grammar'" is 
an unsatisfactory way of helpng learners to learn a foreign 
language.

Dennis



	


	Group: dogme
	Message: 3637
	From: sthornbury@w...
	Date: So Jun 01, 2003 7:59 

	Subject: Re: Grammar for carpet sellers and Wilga


	I've just been re-reading Dick Schmidt's wonderful journal accounto 
fhis five months learning Portuguese in Brazil, where he started off 
doing classes, got fed up, and just hung out in a bar called La 
Trattoria. His Portuguese took off, naturally, but he doesn't disclaim 
any role for the classroom instruction, suggesting that it helped 
prime him to notice learning "affordances" (not his term) in the 
interactions he subsequently had. But what is relevant to the 
discussion about grammar are these two journal entries:

Week 4

We've started off with the contrast between SER and ESTAR, 
which I suppose I should expect to cause difficulties. It does not 
seem that hard, although there are some arbitrary aspects of the 
distinction. If it's raining outside, that's ESTAR because it's 
temporary. But if it's 12:15, which seems pretty temporary to me, it 
has to be SER. My status as a student in this class is certainly 
temporary, but it has to be SER. L explained that this moment in 
time will be forever frozen with the label 12:15 and the relationship 
between student and teacher is enduring. Nice rationalization, but 
I'm sure I'll do better just paying attention to what people say in 
specific situations.


Week12

The class started off witha discussion of the imperfect vs. perfect, 
with C [the teacher] eliciting rules from the class. She ended up 
with more than a dozen rules on the board --- which I am never 
going to rememeber when I need them. I'm just going to think of it 
as background and foreground and hope that I can get a feel for the 
rest of it.

[and this is someone who is or was Professor of Applied 
Linguistics at the University of Hawaii i.e. if HE can't understand 
and apply the rules, who can?. And I like that: "Nice rationalization, 
but..." I'm sure how that's a lot of students leave lessons where 
there's been some brilliant contrast between, say, will and going to].

Scott

PS while on the subject of will/going to, you might be remotely 
interested in this:

http://www.onestopenglish.com/ProfessionalSupport/ask/grammar_t
hornbury_will.htm



	


	Group: dogme
	Message: 3638
	From: Dennis Newson
	Date: So Jun 01, 2003 9:37 

	Subject: Re: Reality


	Sue.

The trouble about the "here" : "there" dichotomy (see also 
"these": "those" , "this:that" ) is that here we have examples 
of how language isn't used in reality. Just as "I see" is used 
far more often as in "I see = I understand" rather than as in: 
"I see the moon/The moon sees me", I suspect that "here"/"there" 
to refer to relative physical proximity to the speaker are, at 
best, secondary or tertiary meanings in terms of frequency.

Dennis



	


	Group: dogme
	Message: 3639
	From: Sue Murray
	Date: So Jun 01, 2003 11:40 

	Subject: Re: Reality


	oh, yes Dennis; I agree; I don't think the rods thing is to be taken
only 'literally', but as a possible insight (clearly useful for the French
grammar
'afficionados' Glenys was/is working with; and often, it seems, not only
her!) into the relativity and subjectivity and 'plasticity' - and reality? -
of grammar ....and it's not presented as a dichotomy but a subjectively
perceived distinction which depends on ....
where you are coming from (but I stress, not necessarily physically -
just that that can be a helpful, more tangible analogy, and help
towards liberating and opening eyes if learners tend to adhere to
slavish or blind 'rule' dependency??)

and btw, I've never got through all of Mark Johnson's
fascinating (but often difficult!) 'The Body in the Mind';
on the cover (admit first time
I've picked it up in about a year ....) it describes
itself as, 'the bodily
basis of meaning, imagination, and reason'; I'm no academic
but (perhaps erroneously) I don't think we could - would! -
attribute metaphoric or abstract meanings to words and ideas
etc without there being an underlying 'hands on' experiential
base to springboard from ; just that
we don't tend to ordinarily think of things like 'I see' to mean
'I understand'
as metaphoric because .... as you say, they are so usual, much
more frequent than the literal, or bodily, meaning; but this
doesn't mean the literal or bodily meaning is unuseful or
misleading?? Or that human beings (even when language
learners in a formal situation!) aren't able to extrapolate
metaphorical meaning - after all, it seems us humans invent/ed
it naturally and spontaneously. But all this is a different
topic - and a far too massive one for my little brain,
especially at this hour!

But it's made me think again..... !


----- Original Message -----
From: "Dennis Newson" <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Sunday, June 01, 2003 10:37 PM
Subject: Re: [dogme] Reality

> Sue.
>
> The trouble about the "here" : "there" dichotomy (see also
> "these": "those" , "this:that" ) is that here we have examples
> of how language isn't used in reality. Just as "I see" is used
> far more often as in "I see = I understand" rather than as in:
> "I see the moon/The moon sees me", I suspect that "here"/"there"
> to refer to relative physical proximity to the speaker are, at
> best, secondary or tertiary meanings in terms of frequency.
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3640
	From: Dennis Newson
	Date: Mo Jun 02, 2003 8:47 

	Subject: Re: Reality


	Sue,

You've got me remembering.... I once edited an article by a 
colleague here, Professor Martin Haase, who mentioned that there 
is a theory that the words "the","this" and "that" in English 
are deictic or pointing and that the tongue, by darting to the 
front of the mouth, is re-enacting the physical act of pointing.
I'm not quite convinced, but it's an interesting idea.

Dennis



	


	Group: dogme
	Message: 3641
	From: jonchristophe
	Date: Mo Jun 02, 2003 1:17 

	Subject: dogme for exam students


	Hi,

I am fairly new to this group, but I've been reading the discussions 
avidly and I would like to raise a question. How does the dogme 
approach (I hope I can call it an approach) work in relation to exam 
focussed classes? My students have a great deal of pressure placed 
upon them (from work or parents) and they (the parents) see results 
in terms of certificates rather than actual communicative ability. 
Does anyone have any suggestions how to tailor my class to suit the 
needs of both the exam and the students' urge to communicate.

Thanks

Chris Briggs
IH Bielsko-Biala



	


	Group: dogme
	Message: 3642
	From: Diarmuid Fogarty
	Date: Mo Jun 02, 2003 9:11 

	Subject: Re: dogme for exam students


	Hi Chris
Personally I don't think that dogme and exam focussed classes are in any way exclusive. Firstly, it would be somewhat counterproductive if exam classes did no more than prepare for the exam. This is usually done in the short run up to the exam. Secondly, most EFL exams these days test the communicative skills of the students, so it would seem that any activities that develop these skills are likely to be of great benefit.

What your post hints at is how to keep dogme's face in exam training classes. I would suggest that you do as you would for any other activity in such classes. Look for opportunities to relate what you've done to the exam. Secondly, ask students to write their own exam questions and their own tasks. Ask them to build up their own criteria (shaped by your prompting if you are in the know). Get them to write exam hints for each other for public display. Try making exam questions which are based around the personalities of the people within the class. 

One last piece of advice is to believe in what you're doing. If you worry about what the parents are going to say, it means that you worry that you might not be able to defend yourself against their allegations, which suggests that you are not 100% convinced of the appropriacy of this "approach" (inverted commas just to show it's not my word...not a sneaky dig!). It's hardly surprising. Most of us (all of us?) were not lucky enough to have had much education in the dogme mould and the research shows that we teach as we were taught. But if you sit down and think it through, I'm sure that you'll be able to break through that last barrier.

Remember, dogme is about individualising teaching. After all, it is now a well-established fact that learning is individualised. It's also about making learning more memorable which involves making it more personal. Any activities which are aimed at these ends is going to be far better than anything which doesn't. Finally, don't forget that there are no (?) dogme purists. Most of us prefer to stick to the spirit of dogme rather than the commandments of dogme. 

I hope that this is of some help.

Diarmuid
----- Original Message ----- 
From: jonchristophe 
To: dogme@yahoogroups.com 
Sent: Monday, June 02, 2003 1:17 PM
Subject: [dogme] dogme for exam students


Hi,

I am fairly new to this group, but I've been reading the discussions 
avidly and I would like to raise a question. How does the dogme 
approach (I hope I can call it an approach) work in relation to exam 
focussed classes? My students have a great deal of pressure placed 
upon them (from work or parents) and they (the parents) see results 
in terms of certificates rather than actual communicative ability. 
Does anyone have any suggestions how to tailor my class to suit the 
needs of both the exam and the students' urge to communicate.

Thanks

Chris Briggs
IH Bielsko-Biala
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	Group: dogme
	Message: 3643
	From: kellogg
	Date: Di Jun 03, 2003 12:57 

	Subject: Ten Enormous Reservations


	This weekend I read the new Language Teaching Research special issue on EP, and I find I have a number of enormous reservations. We haven't heard from Graham for some time, but maybe he could comment, as LTR says that he is involved. 

1) The EP notion of "collegiality" includes the DoS and the management of the school. But in fact these people do not generally work in classrooms and their interests are very often directly counterposed to those who do (for example, on the issue of class sizes, working hours, methodological freedom, grades). 

2) The EP notion of "collegiality" excludes (for the most part) the learners. In fact, the only place I find a learner's voice in the whole issue is commenting passively on a kind of poster presentation labyrinth--"It's interesting to find out what teachers think." 

But learners do work in classrooms (even if they are not paid for it) and they do have a lot of contact with teachers--sometimes more than other colleagues do; always (in my experience anyway) more than what Allwright calls "the hierarchy within the an employing institution". 

3. EP criticizes action research as being too "problem" oriented. EP replaces the word "problem" (with its negative connotations) with the word "puzzle", and stresses the option of doing nothing rather than problem solving. 

3.1 This goes against the way language and discourse works. Language and discourse is purposeful, and people in general do not engage in it without some material interest in a concrete outcome. People with problems engage in discourse to find solutions--that is the nature of puzzling as much as it is in the nature of problem solving, and no name change can really change that. 

3.2 This ignores the way in which teachers work. Many teachers do not need EP as an opportunity to socialize, or as a hobby--they have families and healthier hobbies for that. They need it to address real problems in their classrooms. The failure of the Turkish EP group (where members drifted away into family life or other projects) is an example of this. 

4. EP suggests using classroom activities to gather research data rather than constructing experiments. This is absolutely correct, and essential both to maintain the continuity of teaching and the validity of the results. But the danger created by having two DIFFERENT interests, sometimes at loggerheads, does not go away--in many cases the research value of the classroom activity may simply displace the pedagogical value (e.g. discussions of methodological problems in mother tongue, or discussion of a syllabus which is never implemented). 

5. EP prioritizes the "quality of classroom life" over "quality of work". This too seems completely correct and necessary. But this too seems to disguise rather than do away with the problem. The question is WHOSE classroom life? How do we decide whose classroom life will have priority over whose without reference to quality of work? 

6. EP substitutes "understanding" for problem solving. This is a strangely ASOCIAL way of proceeding, as "understanding" is not necessarily shared or actionable. The end point of EP, then, is cognition, and not action. EP is action for understanding rather than understanding for action. That seems a dead end. 

7. EP stresses sustainability. Is activity without concrete outcome ever indefinitely sustainable? Do humans ever work that way? The Turkish group disintegrates precisely because it does not appear clear to the participants what the outcome will be and whether it will be useful or not. The fact that so many of the "puzzles" centre on EP itself, rather than on classroom problems, is another indicator of this, as is the stress by many of the participants on the personal gains they have made (rather than the concrete classroom outcomes). 

8. EP champions the "Friends of the Earth" slogan "Think globally, act locally" and adds to it the further proviso "think locally". Obviously, the one thing left out of this grammar drill is "act globally". But just as there are sometimes no personal solutions to social problems, there are often no local solutions to local problems--the gutting of private education, for example, is a case in point. By leaving out a global dimension for action, EP renders itself apolitical. 

9. EP eschews time-limited funding. While this is obviously necessary if the principle of sustainability is to be maintained, it ignores the fact that for many schools opportunistic research is a part of the job. For example, the Ministry of Education in Korea frequently earmarks funds for dubious research projects which serve to justify whatever policy measure the Ministry is carrying out. By eschewing time limited funding, we risk turning our backs on important struggles which have a real effect on policy. 

10. EP needs some critical feedback mechanism. Too many of the accounts of EP in the latest Language Teaching Research read like satisfied customer testimonials, and too many of these rely on intangibles like increased self-confidence. Self-confidence can and must be founded on self-criticism, and that must extend to EP itself. 

EP is potentially a great weapon in the hands of teachers and learners. But as Marx says, "the philosophers have only INTERPRETED the world in various ways; the point, however, is to change it." By limiting EP to "puzzling" about teaching problems rather than trying to solve them, Dick Allwright places himself back on the side of the philosophers. 

dk1



	


	Group: dogme
	Message: 3644
	From: Robert M. Haines
	Date: Di Jun 03, 2003 2:21 

	Subject: EP


	Just in case any of us is wondering, dk's reference to EP stands for Exploratory Practice. You can read more about this at http://www.ling.lancs.ac.uk/groups/crile/EPCentre/readings/ep_reading_contents.htm.

Sometimes I think he uses those 'expert' abbreviations, etc. on purpose, but perhaps that's anti-intellectual of me to say.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3645
	From: Tom Topham
	Date: Di Jun 03, 2003 4:47 

	Subject: Re: Ten Enormous Reservations


	What does EP stand for?


>This weekend I read the new Language Teaching Research special issue on EP, 
>and I find I have a number of enormous reservations. We haven't heard from 
>Graham for some time, but maybe he could comment, as LTR says that he is 
>involved.
>
>1) The EP notion of "collegiality" includes the DoS and the management of 
>the school. But in fact these people do not generally work in classrooms 
>and their interests are very often directly counterposed to those who do 
>(for example, on the issue of class sizes, working hours, methodological 
>freedom, grades).
>
>2) The EP notion of "collegiality" excludes (for the most part) the 
>learners. In fact, the only place I find a learner's voice in the whole 
>issue is commenting passively on a kind of poster presentation 
>labyrinth--"It's interesting to find out what teachers think."
>
>But learners do work in classrooms (even if they are not paid for it) and 
>they do have a lot of contact with teachers--sometimes more than other 
>colleagues do; always (in my experience anyway) more than what Allwright 
>calls "the hierarchy within the an employing institution".
>
>3. EP criticizes action research as being too "problem" oriented. EP 
>replaces the word "problem" (with its negative connotations) with the word 
>"puzzle", and stresses the option of doing nothing rather than problem 
>solving.
>
>3.1 This goes against the way language and discourse works. Language and 
>discourse is purposeful, and people in general do not engage in it without 
>some material interest in a concrete outcome. People with problems engage 
>in discourse to find solutions--that is the nature of puzzling as much as 
>it is in the nature of problem solving, and no name change can really 
>change that.
>
>3.2 This ignores the way in which teachers work. Many teachers do not need 
>EP as an opportunity to socialize, or as a hobby--they have families and 
>healthier hobbies for that. They need it to address real problems in their 
>classrooms. The failure of the Turkish EP group (where members drifted away 
>into family life or other projects) is an example of this.
>
>4. EP suggests using classroom activities to gather research data rather 
>than constructing experiments. This is absolutely correct, and essential 
>both to maintain the continuity of teaching and the validity of the 
>results. But the danger created by having two DIFFERENT interests, 
>sometimes at loggerheads, does not go away--in many cases the research 
>value of the classroom activity may simply displace the pedagogical value 
>(e.g. discussions of methodological problems in mother tongue, or 
>discussion of a syllabus which is never implemented).
>
>5. EP prioritizes the "quality of classroom life" over "quality of work". 
>This too seems completely correct and necessary. But this too seems to 
>disguise rather than do away with the problem. The question is WHOSE 
>classroom life? How do we decide whose classroom life will have priority 
>over whose without reference to quality of work?
>
>6. EP substitutes "understanding" for problem solving. This is a strangely 
>ASOCIAL way of proceeding, as "understanding" is not necessarily shared or 
>actionable. The end point of EP, then, is cognition, and not action. EP is 
>action for understanding rather than understanding for action. That seems a 
>dead end.
>
>7. EP stresses sustainability. Is activity without concrete outcome ever 
>indefinitely sustainable? Do humans ever work that way? The Turkish group 
>disintegrates precisely because it does not appear clear to the 
>participants what the outcome will be and whether it will be useful or not. 
>The fact that so many of the "puzzles" centre on EP itself, rather than on 
>classroom problems, is another indicator of this, as is the stress by many 
>of the participants on the personal gains they have made (rather than the 
>concrete classroom outcomes).
>
>8. EP champions the "Friends of the Earth" slogan "Think globally, act 
>locally" and adds to it the further proviso "think locally". Obviously, the 
>one thing left out of this grammar drill is "act globally". But just as 
>there are sometimes no personal solutions to social problems, there are 
>often no local solutions to local problems--the gutting of private 
>education, for example, is a case in point. By leaving out a global 
>dimension for action, EP renders itself apolitical.
>
>9. EP eschews time-limited funding. While this is obviously necessary if 
>the principle of sustainability is to be maintained, it ignores the fact 
>that for many schools opportunistic research is a part of the job. For 
>example, the Ministry of Education in Korea frequently earmarks funds for 
>dubious research projects which serve to justify whatever policy measure 
>the Ministry is carrying out. By eschewing time limited funding, we risk 
>turning our backs on important struggles which have a real effect on 
>policy.
>
>10. EP needs some critical feedback mechanism. Too many of the accounts of 
>EP in the latest Language Teaching Research read like satisfied customer 
>testimonials, and too many of these rely on intangibles like increased 
>self-confidence. Self-confidence can and must be founded on self-criticism, 
>and that must extend to EP itself.
>
>EP is potentially a great weapon in the hands of teachers and learners. But 
>as Marx says, "the philosophers have only INTERPRETED the world in various 
>ways; the point, however, is to change it." By limiting EP to "puzzling" 
>about teaching problems rather than trying to solve them, Dick Allwright 
>places himself back on the side of the philosophers.
>
>dk1
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	Group: dogme
	Message: 3646
	From: Dennis Newson
	Date: Di Jun 03, 2003 7:18 

	Subject: (Fwd) EP


	Rob,

The link you helpfully provided to Exploratory Practice didn't 
work

BUT

I found my way to the readings you pointed us at by going to

http://www.ling.lancs.ac.uk

and clicking on staff, Allwright etc.


Dennis" "
Dennis Newson
University of Osnabrueck (retired)
GERMANY
denos@d...
http://www.dennisnewson.de


	


	Group: dogme
	Message: 3647
	From: zosia grudzinska
	Date: Di Jun 03, 2003 11:38 

	Subject: Re: thoughts re vow number 8 .....


	In the beginning of this school year a student who used to attend an
extra-curricular course and then had left for two years came back again
(with his mother, him being 12 and not really that keen on learning... he
never was). I expressed my doubts whether he could rejoin the old group
after two years of absence but the mother with a sort of offended air said
"well, he is sure to cope" so I let the matter go her way. And while the
guy is not making any great progress, he never has so there's at least no
adversary effect of the placement. But he attends every class. so I am sure
there must be something for him there. Perhaps one day some English will
emerge... until then, and any other time, let him choose his own place.
Zosia



	


	Group: dogme
	Message: 3648
	From: zosia grudzinska
	Date: Di Jun 03, 2003 11:10 

	Subject: Re: authentic


	Thanks, Sue. How many times have I experienced this feeling of frustration
bordering on exasperation when a student forgets for the umpteenth time...
it could be no direct bond with personal perception, certainly with kids.
I guess I will start noting down such incidents and trying to extrapolate
any useful conclusions might influence further my choice of material
presented to students.
Would also be one more for the dogme practice and students being
input-providers
Zosia



	


	Group: dogme
	Message: 3649
	From: Dennis Newson
	Date: Di Jun 03, 2003 12:29 

	Subject: Oscars for TEFL


	In a recent dicussion about whether TEFL was a profession or not 
I wrote that there were no Oscars or Pulitzer prizes in the 
world of TEFL 

It seems I was wrong.

Here is a quote from the April issue of EL Gazette

ELT stars shine at Oscar-style gala


The FLO-JOE website's Fiona Joseph....was one of three winners 
of an Elton, the British Council's brand new English language 
teaching innovations award. Also walking off with an Elton - 
billed as the Oscars of the English teaching world - were BBC 
Worldwide for Goal, the football and English integrated media 
course, and a team from Warwick University for their CD-Rom, 
Listening to Lectures, featuring feminist and academic Germain 
Greer.

Following Hollywood tradition, the awards ceremony - held in the 
fashionable Borough district of London - featured figurines for 
the winner, emotional acceptance speeches and a gala dinner 
attended by a galaxy of ELT star names.
Presenting the winners with their Elton figurines was Scott 
Thornbury..."


What the article doesn't explain, is why the figurines are 
called Eltons.....


Dennis



	


	Group: dogme
	Message: 3650
	From: halima
	Date: Di Jun 03, 2003 12:49 

	Subject: RE: Oscars for TEFL


	are they slightly pudgy and wear glasses and outlandish suits?

-----Mensaje original-----
De: Dennis Newson [mailto:dnewson@u...] 
Enviado el: martes, 03 de junio de 2003 13:30
Para: dogme@yahoogroups.com
Asunto: [dogme] Oscars for TEFL


In a recent dicussion about whether TEFL was a profession or not 
I wrote that there were no Oscars or Pulitzer prizes in the 
world of TEFL 

It seems I was wrong.

Here is a quote from the April issue of EL Gazette

ELT stars shine at Oscar-style gala


The FLO-JOE website's Fiona Joseph....was one of three winners 
of an Elton, the British Council's brand new English language 
teaching innovations award. Also walking off with an Elton - 
billed as the Oscars of the English teaching world - were BBC 
Worldwide for Goal, the football and English integrated media 
course, and a team from Warwick University for their CD-Rom, 
Listening to Lectures, featuring feminist and academic Germain 
Greer.

Following Hollywood tradition, the awards ceremony - held in the 
fashionable Borough district of London - featured figurines for 
the winner, emotional acceptance speeches and a gala dinner 
attended by a galaxy of ELT star names.
Presenting the winners with their Elton figurines was Scott 
Thornbury..."


What the article doesn't explain, is why the figurines are 
called Eltons.....


Dennis




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
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	Group: dogme
	Message: 3651
	From: Adrian Tennant
	Date: Di Jun 03, 2003 4:35 

	Subject: Re: Oscars for TEFL


	> Following Hollywood tradition, the awards ceremony - held in the 
> fashionable Borough district of London - featured figurines for 
> the winner, emotional acceptance speeches and a gala dinner 
> attended by a galaxy of ELT star names.
> Presenting the winners with their Elton figurines was Scott 
> Thornbury..."
> 
> 
> What the article doesn't explain, is why the figurines are 
> called Eltons.....


Or why Scott was presenting them?!

Dr Evil



	


	Group: dogme
	Message: 3652
	From: Robert M. Haines
	Date: Di Jun 03, 2003 4:58 

	Subject: Re: (Fwd) EP


	Sorry everyone. I just copied the link as it was, then pasted it onto the
page. Sometimes that doesn't do the trick.

Thanks, Dennis.

Rob
----- Original Message -----
From: Dennis Newson <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Monday, June 02, 2003 11:18 PM
Subject: (Fwd) [dogme] EP


> Rob,
>
> The link you helpfully provided to Exploratory Practice didn't
> work
>
> BUT
>
> I found my way to the readings you pointed us at by going to
>
> http://www.ling.lancs.ac.uk
>
> and clicking on staff, Allwright etc.
>
>
> Dennis" "
> Dennis Newson
> University of Osnabrueck (retired)
> GERMANY
> denos@d...
> http://www.dennisnewson.de
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3653
	From: Jeremy Harmer
	Date: Di Jun 03, 2003 6:13 

	Subject: About ELT Oscars


	Well you might also want to include the 'Ben Warren' methodology prize
(organised by IH) won by Scott umpteen times, and the English Speaking Union
which these days offers one prize annually for the whole of ELT publishing,
thereby choosing between dictionaries, coursebooks, CD-ROMS and anything
else that is submitted.

There are probably many other prizes as well lurking out there, but as yet
no 'Dogme-teacher/learner-of-the-year'. Or is there?

The first two of these may worry Dogmeites, of course, since they tend to be
book- (or at least material-) based.

Jeremy



	


	Group: dogme
	Message: 3654
	From: Robert M. Haines
	Date: Di Jun 03, 2003 8:04 

	Subject: T-I-C


	Jeremy wrote: "The first two of these may worry Dogmeites, of course, since they tend to be book- (or at least material-) based."

Jeremy,

Dogmeites makes us sound like an agriculturally-based sect of bearded men and bonnet-wearing women selling excellently handcrafted (but so overpriced!) wooden furniture. I can't speak for the rest of the group, but I prefer Dogmeist, like pianist, naturalist and linguist.

How are we to become involved in the next cause celebre of ELT without proper marketing?

Thank you,

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3655
	From: Robert M. Haines
	Date: Di Jun 03, 2003 9:12 

	Subject: Data


	Please tell me whether you consider this an error:

[A girl of 4 yrs 7 mos.] "Will you unpeel this banana?" (Gives the banana to her mother)

Thanks.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3656
	From: Dennis Newson
	Date: Di Jun 03, 2003 9:51 

	Subject: Re: Data


	The 4-year-old seems to be exhibiting very clear thinking to me. 
A banana secure in its skin is closed up in its peel - peeled. 
To get at it, you have to unpeel it. As the 4-year-old becomes 
increasingly socialised she'll gather that it's the convention 
to describe the action differently. But I wouldn't be surprised 
if in her family it becomes common to talk about unpeeling a 
banana.

Dennis



	


	Group: dogme
	Message: 3657
	From: Sue Murray
	Date: Di Jun 03, 2003 10:31 

	Subject: Re: Data


	my view: no way an error; no way at all!
(even if it's her mum who says it;
how can it possibly be 'wrong'????)

Sue
PS: just a flash; sure I've seen 'decore' as well as 'core' in
cookery books for apples and stuff; but couldn't swear
to it; anyway, it's certainly no error as far as what to do
with the apple is concerned .... just that 'core' and 'peel'
are familiar 'short forms'??????

perhaps it could be argued that 'un-' tends to apply more
when something can be 'done and undone' - ie, is
reversible, as in plug/unplug (!), dress/undress and so 
on; but I'm not convincing even myself! And it would
be largely unuseful I expect.

One more flash: the other day, some students expressed
themselves as follows:
the more the final gets closer, the more we get anxious.

this is not wrong, surely? the final gets closer; that's
one thing; the final gets continually closer - closer and
closer - more closer - that's how it feels, how it's
perceived; (like 'I really do think' instead of 'I think' or
'I do think' or 'I really think' sort of thing ....)

I know (and they know...) the 'ideal' way at least in certain
testing conditions should be:
the closer the final gets, the more we get .....;
but, again, can anyone really say clear and (I think)
valid alternatives are errors???

hope this language stuff doesn't seem too irrelevant - it
is from learners ....




> Please tell me whether you consider this an error:
>
> [A girl of 4 yrs 7 mos.] "Will you unpeel this banana?" (Gives the banana
to her mother)
>
> Thanks.
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 3658
	From: Robert M. Haines
	Date: Di Jun 03, 2003 10:49 

	Subject: Apologies


	Sorry everyone, I must ask you not to respond (unrespond?) to my data query. It has been pointed out to me that it does not relate to dogme and, therefore, is not an appropriate/acceptable post.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3659
	From: Adrian Tennant
	Date: Di Jun 03, 2003 10:57 

	Subject: Re: Apologies


	Rob wrote:

> Sorry everyone, I must ask you not to respond (unrespond?) to my data
query. It has been pointed out to me that it does not relate to dogme and,
therefore, is not an appropriate/acceptable post.


Sorry, but I'm confused. How does it not relate to Dogme? Surely Dogme is
about language teaching and language teaching is about language. I found the
posting fascinating.
Can someone explain?

Dr Evil

P.S. Maybe the 1984 syndrome is starting up!



	


	Group: dogme
	Message: 3660
	From: Robert M. Haines
	Date: Di Jun 03, 2003 11:08 

	Subject: Re: Apologies


	The post did seem to generate interest and discussion about language.

To be fair, I was simply asked what the post's relevance to dogme was? I saw
the post as a selfish attempt to gather data that I might compare with the
text, actually a sort of university task
http://ling.ucsd.edu/courses/lign170/Handouts/PS4.pdf (hope the link works,
Dennis) I had read. I felt the question was a valid one and had no immediate
explanation. Feeling like I'd been caught with my hand in the cookie jar, I
capitulated.

The comments and questions raised here have led me to believe I should not
have been so obsequious, however, and have demonstrated, I believe, the
extent to which something seemingly non-relevant can become most relevant in
a given local context. How much more dogme can you get?

This brings into question the whole scheme of keeping it 'relevant' to
dogme, in my mind.

Rob


----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, June 03, 2003 2:57 PM
Subject: Re: [dogme] Apologies


> Rob wrote:
>
> > Sorry everyone, I must ask you not to respond (unrespond?) to my data
> query. It has been pointed out to me that it does not relate to dogme and,
> therefore, is not an appropriate/acceptable post.
>
>
> Sorry, but I'm confused. How does it not relate to Dogme? Surely Dogme is
> about language teaching and language teaching is about language. I found
the
> posting fascinating.
> Can someone explain?
>
> Dr Evil
>
> P.S. Maybe the 1984 syndrome is starting up!
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3661
	From: dogme@yahoogroups.com
	Date: Mi Jun 04, 2003 12:10 

	Subject: New poll for dogme


	Enter your vote today! A new poll has been created for the 
dogme group:

The dogme site should be open to anyone 
to post any message that is related to 
language or language teaching (or 
anything else for that matter) 
irrespective of its relevance to dogme, 
either explicit or implicit. 

o I agree: dogme means "anything goes" 
o No, postings should be notionally related to dogme 
o I totally disagree. The dogme connection should be made explicit 
o Who cares? anyway, it's only a list. 
o I disagree: if the list is to retain its integrity, some form of self-consorship is necessary. 
o I agree: let the group decide what's relevant. 
o I disagree: I get enough spam as it is, without dogme chit chat 
o I disagree: if you don't like it, sign off 
o Don't know. 
o Other 


To vote, please visit the following web page:

http://groups.yahoo.com/group/dogme/surveys?id=1101447 

Note: Please do not reply to this message. Poll votes are 
not collected via email. To vote, you must go to the Yahoo! Groups 
web site listed above.

Thanks!



	


	Group: dogme
	Message: 3662
	From: lifang67
	Date: Mi Jun 04, 2003 12:40 

	Subject: "Show Off!"


	Rob:

Thanks for posting the links--I hadn't read them. Yes, I should have 
expanded at least the first occurance of EP. (Also, and more 
substantively, I erred by talking about "the gutting of PRIVATE 
education" when I really meant the gutting of public education BY 
private education.)

And yes, I do think it is rather anti-intellectual of you to object 
to "experts" and acronyms or even to classroom show-offs. 

This is partly a cultural thing, I think. China and Japan (Hi, 
Renata!) have a very different (and much more civilized) intellectual 
culture. Although "show-offs" in anything are not well regarded, the 
real issue is whether the reference is relevant and correct, not 
whether it is recondite or recherche. Unlike the schools where I 
went, in the schools where I teach the head of the class is very 
often a "nerd" or a "swot" rather than the classroom bully. 

Not always, though. Korea, after many years of brutal American 
occupation, has internalized the high premium on know-nothing 
masculine aggression which comes with Anglo-saxon culture--this 
terrible, nation-rending contradiction beautifully illustrated in Yi 
Mun-yeol's novel of middle school, "Our Disfigured Hero".

But back to OUR shared context. Consider my previous 
posting "Butterflies and Zebras" (written at your behest), where the 
acronym EP was given in expanded form. 

You might have very fairly protested that by using a line from an old 
Jimi Hendrix song ("Little Wing") on the same album that you had 
quoted in your subject line, I was turning my back on the 
inexperienced in dogme, all the others, and shutting them out of the 
joke.

But that joke was part of the fun of writing "Butterflies and Zebras" 
though, and I felt that it wasn't necessary to explain it, because it 
wouldn't be interesting to those who didn't get it. 

I rather feel that the same is true of my experts and acronyms. I'm 
flattered when that turns out not to be the case. But third parties 
who do want to get all the jokes and refs don't actually have to go 
trawling the net--there's a very good search engine on the dogme home 
page, and if you'd used it you would have noticed that EP is rather 
better represented than "Are you experienced?". 

If you read postings 320, 313, 272, 216, 80, 2708, 311, and 389 you 
will see that Dick Allwright and Exploratory Practice was, early on, 
very extensively discussed. Graham Hall, one of Scott's founding 
four, has gone on to work with the centre for Exploratory Practice at 
Lancaster.

So I am puzzled that there appears to be something of a double 
standard at work: refs to "a broad", Jimi Hendrix, and even 
Baudrillard are hip, references to Dick Allwright (!) and Exploratory 
Practice (!!!) are too "expert", too swottish, too nerdy. Let me 
explore the reasons for this bit of perverseness--I think it has 
ramifications for my own classsroom as well as for the list (Liszt?).

Frankly, another part of the fun of writing about my butterflies and 
zebras was a bit confessional. I am trying to come to grips with the 
recurrent nastiness towards my postings and see if it is really true 
that it is all other people's fault. 

I have usually considered (not without foundation) that a lot of this 
is just vulgar anti-intellectualism from (mostly WASPish) yahoos who 
would like to see ELT cleansed of all acronyms except maybe MBA.

Not entirely so. I am perceived as a show off even by thoughtful 
readers like you who are willing to go trawling all over the Net to 
look up my recondite references even when the answer is right in 
front of your nose. 

Personally, I like show-offs in my class. They do not threaten me, 
and with proper management they are a great help, even a model, to 
other learners. 

I think to most teachers they are pedagogically useful, and like most 
teachers I am basically uninterested in purity of motives if I can 
get results in class.

But that's in class. As a private person, I am very much concerned 
with and suspicious of my own motives, and even if I weren't I would 
worry about my ability to get along with others. 

I know very well that showing off makes other people uncomfortable 
and competitive and has driven more than one person on the list to 
make a fool of him/herself (that is, more than just me). 

It is even part of something I rather dislike in my teaching style--a 
tendency to get conceptually dense and lay the ideas on too thick.

It's almost as if I hated the mongrel things and I wanted to whelp 
them all in one gigantic litter. Yet what I really feel (and what the 
length of this and other posts really means to express) is that I 
want to raise each idea tenderly, separately, so that each little 
idea will feel like an only child, a little emperor, my sole link to 
posterity.

So why, thought I, do I do it? Why show off? I think I do it for the 
same reason that Mijeong plays Liszt lickety split before she relaxes 
and plays a little Chopin with feeling. 

We are not trying to prove we are better than others. Secretly we 
feel socially rather sub-standard and this is our way of proving that 
we are equal. We are both very shy, and we feel that we somehow have 
to prove ourselves before we can relax and enjoy ourselves in 
company. 

And of course it has the opposite effect--the Liszt makes people 
jittery, and the acronyms and expertise make the List jittery too. 
Cast out even more firmly than ever, splendid in our isolation and at 
last grateful even for each other's company!

We mean well. But what Mijeong and I intended as a way of using 
facilitating anxiety to cope with our own debilitating trait anxiety 
turns, socially, into a form of debilitating state anxiety, because 
people perceive us (both of us, actually, I am not projecting) as 
show-offs. 

And here let me change the subject, or at least the level of 
generality a bit ("Scuse me, while I kiss the sky...."). Artificial 
intelligence analysts are always looking for very predictable 
patterns of discourse so they can simulate interlocutors, and two of 
the most predictable ones they've found are language teachers and 
therapists.

Therapists even have their own form of IRE, which goes something like 
this:

Woman: So what he'd always accused me of doing, he just went and did. 
And then he left me for her.
Man: Well, uh, if I hadn't a had an affair, you would of. I wasn't 
gonna wait for it, you know.
Therapist: So, can we just sum this up for me listening. Jack says he 
only goes to the pub because Jill nags, and Jill says she only nags 
because Jack goes to the pub.

Of course, the victims of this kind of therapist talk do sometimes 
become conscious of what's being done to them and team up against the 
therapist. But they do tend to react to WORDS rather than ideas. 
Maybe something like this:

Woman: He goes to pub? He never goes to the pub. He's always down in 
the bar.
Man: Name's Jake, not Jack. And m'wife's name's Ethel.
Therapist: Thank you, Jack. Well, can I put it this way? You both 
lead very rich and complicated lives.

Invented data, of course. But this sort of straining at linguistic 
gnats and swallowing of discoursal camels does have a counterpart, 
both in the classroom and on the list.

In both cases the content is banale in the extreme (and in fact 
loosely adapted from an article on discursive psychology whose ref I 
will spare you).

The form is interesting, though, because it appears to be self-
reproducing, like the discursive form Initiate-Respond-Evaluate 
between teacher and student, or the discursive form Show Off-->Put 
Down-->Cast Out on the playground. 

And when I say it is self-reproducing, I mean that of all THREE 
parties. The therapist (teacher) too is caught in the apparently 
closed but actually self-reproducing discursive circle.

Why can't he/she break out of it? Well, of course, he/she is engaged 
in a kind of recast, not a grammatical one but a kind of diplomatic 
one. 

The therapist attempts to "recast" the meanings of the husband and 
wife in an "alienated", abstracted form, drained of animosity. He 
does this by depersonalizing it, of course, and when that doesn't 
work, by using very neutral terms. 

But do not be fooled--the method is NOT neutral at all, it is merely 
neither pro-wife nor pro-husband. It's also pro-therapist 
("professional", if you like).

The fact that the therapist does the same kinds of thing again and 
again and again leads to a fairly predictable structure.

W: Accusatory claim
M: Defensive counter-claim
T: Neutral reformulation

This gets a bit predictable and boring, and it is certainly very 
manipulative, but it is not without purpose (and indeed it is hard to 
see how the exchange could be self-reproducing if the therapist did 
not have an equally strong purpose). 

In the very early days of dogme, Scott once approvingly quoted the 
words of Mao, "We listen to what the masses have to say confusedly, 
and then we teach it to them clearly". Again, I agree with this in 
the classroom, because the classroom, like marital therapy, must 
sometimes be a boring and predictable place. 

So I find myself on both sides. I support the attempt of the 
therapist/teacher to get away from the bits of language and back to 
the level of ideas. But once back on the level of ideas, I find 
myself supporting the anti-therapist alliance.

I find the neutral reformulation gambit a bit condescending, to say 
the least. And I also think it misses the point--the partisanship is 
a key part, and even the essential part, of the original message.

I do have a side to take, actually. I'm with the classroom show-offs, 
as long as they don't interfere with the rest of the class. 

dk1



	


	Group: dogme
	Message: 3663
	From: Robert M. Haines
	Date: Mi Jun 04, 2003 3:02 

	Subject: Fly on Little Wing...


	dk1 wrote (to me): "I find the neutral reformulation gambit a bit condescending, to say the least." 
Neutral reformulation, e.g. use of the passive, can also be used to avoid apportioning blame or making people feel uncomfortable. 

Finally: "I do have a side to take, actually. I'm with the classroom show-offs, as long as they don't interfere with the rest of the class." Yes, I was a classroom show-off, dk. I used humor to diffuse the incredible boredom/sadness I felt from not being intellectual challenged (This confessional thing is rubbing off!). That's why I like your posts so much; they taste much more like natural brown rice with fresh veggies than they do American-style sweet 'n sour pork. 

But there is a difference between a show-off and a primadonna, as I'm sure you know. Now if you'll excuse me, I've got some trawling to do...

Rob

P.S. How relevant is all this to dogme?




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3664
	From: Dennis Newson
	Date: Mi Jun 04, 2003 5:34 

	Subject: Re: Apologies


	I've already cast my vote, but let me do a little campaigning. 
In my experience of lists as soon as you attempt any kind of 
control there is a danger that some people will become inhibited 
and uncertain and stop posting or leave the list.

This is the second time within about 12 months that there has 
been a poll on whether we want the list to be moderated or not.
Who's tugging?

By implication the list is rebellious, non-conformist and 
members think for themselves. Let's keep it that way.

Dennis



	


	Group: dogme
	Message: 3665
	From: Diarmuid Fogarty
	Date: Mi Jun 04, 2003 6:49 

	Subject: Mao''s Quote


	Let's not get too hung up on what dogme is. I don't know who asked Rob whether his post is or isn't relevant. But as dogme is supposed to be an organic thing rather than a dead exhibit to be cut up and labelled, I would have thought that the appropriate response would have been, "Let's wait and see." With my defence now out of the way, you might want to consider whether the title of this post (written by a 31yr and 6 mth male, not WASP, incidentally) is an error. And then keep your opinions to yourselves! As far as I'm concerned, it's fine!

dk's post made me want to reply by giving him some ideas on what in his posts may rile some people. It strikes me that the use of e-mail is fraught with dangers (a cliche or a collocation?). It's certianly not unusual to be completely misunderstood. I think that sometimes dk, you misunderstand people and sometimes people misunderstand you. Rather than showing off, it's that you come across in a very aggressive way and you fall back on what can seem like paranoia when you level charges of anti-isms. Added to that is the fact thatyou seem to lecture your readers and never seem to concede much of value. You may be right to do so, my only aim here is to help you in your research into the hostility your posts provide. These days, your posts don't nark me half as much as they used to. I suspect that you are not half as bad as the medium makes you out to be...;)

As for Mao teaching back the masses' confused babblings, the anarchist in me would say that Mao would have done better to listen to the confused babblings and joined in. Whenever we listen to (or read an e-mail from) somebody, there is a good chance that we will not understand the same message that they tried to convey. When we then start reformulating their message, we make it our own. The result? Look at the state of China now. Look at the hostility some of dk's posts generate.

As for showing off, aren't we all? every post to this list is testament to what good teachers we are, how we care, how witty we are, how well read, how right on, how skilled in the art of verbal sparring. Why else would be bother in debating with any fervour? So, although dk most certainly needs noone to defend him, remember what "they" say about people in glasshouses...

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3666
	From: Dennis Newson
	Date: Mi Jun 04, 2003 8:08 

	Subject: Re: A week''s reflection?


	Diarmuid, you make some good points, and you encourage me to 
write again.

I resisted commenting on dk's post because, especially at a time 
when we are being asked to decide whether our messages are 
"relevant" or not ("Is your message really necessary?") it is 
easy to see how we could turn to spending some time discussing 
matters which, at first glance, will appear peripheral to the 
classroom, dogme or otherwise.

But why not, for heaven's sake? Surely dogme of all lists can be
tolerant if a regular poster wants to ask publically why his 
messages upset some people? We can be practical. We could limit 
this discussion to, say, 5 days, like a fielded discussion.

My understanding is that this is a forum for teachers and 
trainers (even if they are also writers, publishers and 
administrators) and not a list, primarily, for pupils. We can 
let our hair down, if it helps.

Let's pause for a while and try to work out what we are doing 
when we post to the list. Wouldn't such public reflectiveness be 
very much in the spirit of dogme? And surely dogmeists will be 
able to see that such reflectiveness could well, somehow or 
other, make us portentially more effective in the classroom.


Dennis



	


	Group: dogme
	Message: 3667
	From: Luke Meddings
	Date: Mi Jun 04, 2003 8:51 

	Subject: Re: censorships on the water


	My own thoughts for what they're worth are that the site has flourished with
a lack of censorship as such but that there have been a number of moments
which have strained the patience of saints and sinners alike, and one or two
when something had to be done.

Firstly: rudeness, which in a number of cases would have led me to ask
someone to leave a classroom if that is what the list was. Particularly as
relaxed but respectful human interaction is the sine qua non of dogme space.

Secondly, the sometimes accidental but recently rather wearing threads (ho
ho) on who lived/had taught where - frankly, who cares (and I've made that
mistake myself).

Thirdly, and this is more equivocal, sometimes the answers can be the proof
of the pudding - or, in last night's case, of the banana. If an issue
engages dogmetics (my preferred name, as I think it would have been both the
monastic and the Motown version) and their classroom experience emerges as a
result, then it proves its value.

Finally: you can always reply personally to someone by looking for the
personal e-mail address on dogme postings. These may be personal
enthusiasms, queries and so on. They are also often supportive messages, and
valuable as such, but I do think the shared space should also be supportive,
and if self-censorship fails I think it's perfectly reasonable for the site
to be moderated, in the way a classroom is by a responsible teacher. There
must be some shared purpose to anything jointly undertaken, even if it's an
emergent purpose, such as sharing ideas in a supportive but not uncritical
environment, but Lord knows we don't need a mission statement.

We've got by so far with a bit of both (self-censorship, or self-control,
and moderation), and everyone seems to come back in the end anyway. Is there
a 'bit of both' button to press for that in the vote? I've forgotten my ID
again and am waiting for Yahoo to remind me who I am.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: "Dennis Newson" <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, June 04, 2003 8:08 AM
Subject: Re: [dogme] A week's reflection?


> Diarmuid, you make some good points, and you encourage me to
> write again.
>
> I resisted commenting on dk's post because, especially at a time
> when we are being asked to decide whether our messages are
> "relevant" or not ("Is your message really necessary?") it is
> easy to see how we could turn to spending some time discussing
> matters which, at first glance, will appear peripheral to the
> classroom, dogme or otherwise.
>
> But why not, for heaven's sake? Surely dogme of all lists can be
> tolerant if a regular poster wants to ask publically why his
> messages upset some people? We can be practical. We could limit
> this discussion to, say, 5 days, like a fielded discussion.
>
> My understanding is that this is a forum for teachers and
> trainers (even if they are also writers, publishers and
> administrators) and not a list, primarily, for pupils. We can
> let our hair down, if it helps.
>
> Let's pause for a while and try to work out what we are doing
> when we post to the list. Wouldn't such public reflectiveness be
> very much in the spirit of dogme? And surely dogmeists will be
> able to see that such reflectiveness could well, somehow or
> other, make us portentially more effective in the classroom.
>
>
> Dennis
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3668
	From: Renata Suzuki
	Date: Mi Jun 04, 2003 11:44 

	Subject: Re: Apologies


	TY Dennis!!! 
What are the implications of the poll?
How will it influence the future running of the list?
How will the results be evaluated and for what purpose will they be used?
Why shoud i bother to vote?
Perturbed,
Renata

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3669
	From: Luke Meddings
	Date: Mi Jun 04, 2003 11:55 

	Subject: Re: lapse...


	Re. the below, it could be construed as a bit rude. Probably is. Just
referred back to the postings I was thinking of. Definitely is. Sorry.
Sometimes tire of diplomacy. I should have distinguished between one-liners
and the rich context that we need to share in order to establish where we
are all coming from in terms of classroom experience, appropriacy of
different approaches in different contexts etc.

'Secondly, the sometimes accidental but recently rather wearing threads (ho
ho) on who lived/had taught where - frankly, who cares (and I've made that
mistake myself).'
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------



	


	Group: dogme
	Message: 3670
	From: Dennis Newson
	Date: Mi Jun 04, 2003 12:17 

	Subject: Apologies and polls


	I'll answer Renata briefly here.

The poll on dogme isn't mine, Renata. I'm just a member on 
dogme. I HAVE created a poll on ttedsig, though.


Dennis



	


	Group: dogme
	Message: 3671
	From: midill@a...
	Date: Mi Jun 04, 2003 2:07 

	Subject: Re: lapse...


	I care about who taught where because I believe teaching English in a country where English is spoken widely is far different from teaching EFL. If you teach in an English speaking country your students have far more opportunity to use their classroom language in the real world.
I do believe that some members of the dogme group do not inhabit the real world to any great degree. If this sounds rude, so be it. I love to have conversations with intellectuals but eschew intellectual snobs.

Rosemary



	


	Group: dogme
	Message: 3673
	From: zosienka46
	Date: Mi Jun 04, 2003 2:40 

	Subject: openess, rudeness and reflection


	Frankly,I don't know how to start... I have been reading incoming 
messages all day long- the school is mostly empty of students gone on 
trips so I am getting the inner seat observing a... discussion which 
grows more heated by the hour.
And I am getting uneasy. I am sure there is something important, if 
not vital to the list's spirit, at stake. However, the issue of the 
poll is only a tip of an ice-berg, as has become apparent in the 
ensuing postings.
Whatever the opinions and stands - couldn't we adhere to a simple 
tactics of reflecting a moment before we speak our mind in public? 
Censorship, if arbitrary, has this inherent aspect of stifling free 
spirit and the openess of communication which is inseparable from any 
wholesome human relationship. Self-censorship might be a blessing to 
all parties. Sometimes a minute of reflection can spare much hurt 
and unnecessary conflicts.
Having said that, I have re-read my posting...
Zosia



	


	Group: dogme
	Message: 3674
	From: Adrian Tennant
	Date: Mi Jun 04, 2003 2:54 

	Subject: Re: openess, rudeness and reflection


	Dear Zosia,

I couldn't agree more, which is why I've answered a few people off line.
That's the place for some of the postings that have been flying around.
My posting last night was just to say 'Hey' who decides what is or isn't
Dogme? It smacks of me - the teacher - deciding what we should do in the
classroom (surely an anti-Dogme act?)

Dr Evil

----- Original Message -----
From: "zosienka46" <zosia_g@w...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, June 04, 2003 2:40 PM
Subject: [dogme] openess, rudeness and reflection


> Frankly,I don't know how to start... I have been reading incoming
> messages all day long- the school is mostly empty of students gone on
> trips so I am getting the inner seat observing a... discussion which
> grows more heated by the hour.
> And I am getting uneasy. I am sure there is something important, if
> not vital to the list's spirit, at stake. However, the issue of the
> poll is only a tip of an ice-berg, as has become apparent in the
> ensuing postings.
> Whatever the opinions and stands - couldn't we adhere to a simple
> tactics of reflecting a moment before we speak our mind in public?
> Censorship, if arbitrary, has this inherent aspect of stifling free
> spirit and the openess of communication which is inseparable from any
> wholesome human relationship. Self-censorship might be a blessing to
> all parties. Sometimes a minute of reflection can spare much hurt
> and unnecessary conflicts.
> Having said that, I have re-read my posting...
> Zosia
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3675
	From: Luke Meddings
	Date: Mi Jun 04, 2003 3:01 

	Subject: Re: openess, rudeness and reflection


	'Whatever the opinions and stands - couldn't we adhere to a simple
tactics of reflecting a moment before we speak our mind in public?
Censorship, if arbitrary, has this inherent aspect of stifling free
spirit and the openess of communication which is inseparable from any
wholesome human relationship. Self-censorship might be a blessing to
all parties. Sometimes a minute of reflection can spare much hurt
and unnecessary conflicts.'

I absolutely agree with you, Zosia. I made the same argument in the same
spirit but somehow misread my own posting before sending it off.
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: "zosienka46" <zosia_g@w...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, June 04, 2003 2:40 PM
Subject: [dogme] openess, rudeness and reflection


> Frankly,I don't know how to start... I have been reading incoming
> messages all day long- the school is mostly empty of students gone on
> trips so I am getting the inner seat observing a... discussion which
> grows more heated by the hour.
> And I am getting uneasy. I am sure there is something important, if
> not vital to the list's spirit, at stake. However, the issue of the
> poll is only a tip of an ice-berg, as has become apparent in the
> ensuing postings.
> Whatever the opinions and stands - couldn't we adhere to a simple
> tactics of reflecting a moment before we speak our mind in public?
> Censorship, if arbitrary, has this inherent aspect of stifling free
> spirit and the openess of communication which is inseparable from any
> wholesome human relationship. Self-censorship might be a blessing to
> all parties. Sometimes a minute of reflection can spare much hurt
> and unnecessary conflicts.
> Having said that, I have re-read my posting...
> Zosia
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3676
	From: luke
	Date: Mi Jun 04, 2003 3:26 

	Subject: Re: Apologies


	Dear Dennis,

Interesting comment, Dennis. How does this square with your quoting the logme 'book of aims' at those of who wished to discuss the implications for a learner driven approach of the lexical approach and native-like collocations etc a few threads back? My feeling is that pedagogy, theories of language acquisition and language description are inseparable in foreign language teaching/learning and are valid topics of investigation in dogme and those, like Rosemary, who see a fundamental difference between ESL and EFL (and I would add ENL) are asking valid context-sensitive and learner-sensitive questions. In terms of censorship and self-censorship, I would say the rule of thumb is 'keep you eye on the ball', which is language pedagogy, language acquisition and description (this includes psycholinguistics, philosophy etc and the stuff dk goes on about and should continue to do so because we need those who dare to be theoretical and/or empirical - we can all do our bit on the practical side); as for the personal stuff, perhaps this too is part of the patchwork of ideology and pedagogy, though it should be subject to the relevance test more than the other stuff that comes up on the list. 

Spear Shaker.
----- Original Message ----- 
From: Dennis Newson 
To: dogme@yahoogroups.com 
Sent: Wednesday, June 04, 2003 7:34 AM
Subject: Re: [dogme] Apologies


I've already cast my vote, but let me do a little campaigning. 
In my experience of lists as soon as you attempt any kind of 
control there is a danger that some people will become inhibited 
and uncertain and stop posting or leave the list.

This is the second time within about 12 months that there has 
been a poll on whether we want the list to be moderated or not.
Who's tugging?

By implication the list is rebellious, non-conformist and 
members think for themselves. Let's keep it that way.

Dennis



Yahoo! Groups Sponsor 



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3678
	From: diarmuid_fogarty
	Date: Mi Jun 04, 2003 4:07 

	Subject: Re: lapse...


	Actually, Rosemary, I agree with you and disagree with you. Unlike 
Luke, who has the opportunity to bin posts he doesn't want to read, I 
can see how it might be interesting to know where people are coming 
from (and don't we hear this in the classroom that we so often talk 
about, when new students arrive?). 

As for living in the real world...well, not rude, but just 
strange...I suspect that everybody's living in the real world. Either 
that or we really are in the Matrix and it's all a big illusion. 
Maybe they're not living in YOUR real world and perhaps a more 
interesting tactic would be to question them more on the things that 
seem less real to you. It worked for Socrates and, I am sure, a 
questioning approach is one that dogmetics (my preferred term) would 
approve of. If we don't ask questions, we don't grow.

So, the ball's in your court. Why do you think that some of us aren't 
living in the real world? 

Diarmuid

PS On the poll, I really can't work up that amount of enthusiasm. 
Sorry. For what it's worth, my vote would be cast in the spirit of 
dogme. Or at least my perception of the SOD (hmmm...)



	


	Group: dogme
	Message: 3679
	From: Graham S Hall
	Date: Mi Jun 04, 2003 4:07 

	Subject: RE: Digest Number 786


	Dear all

Long time since my last appearance, but as reference was made to Exploratory
Practice (not quite dogme, but kinda related, and the thought process by
which I ended up at following (and once taking part in) this discussion in
the first place, more reading (and more succint than I can be) to be found
in the recent special issue of Language Teaching Research (edited by Dick
Allwright). There's also a website:

http://www.ling.lancs.ac.uk/groups/crile/EPCentre/epcentre.htm

At the risk of being unbelievably glib (moi!), it's thinking about quality
of learning, teaching, work and life - what goes on in our classrooms, why,
and how can we (as practising teachers who have enought to do in our daily
lives) find out? Plug over.

As for what is dogme, it's a fine metaphor for a state of mind and anything
which prompts us to think about about and reflect on what happens when we
teach instead of becoming routinised 'mechanics' being told what to do seems
positive to me... (and that's where the overlap with EP seems to be)

By the way, ain't email just the devil for misunderstanding tone in messages
leading to upset. Hmm - interesting research project in there somewhere.

cheers

Graham



-----Original Message-----
From: dogme@yahoogroups.com [mailto:dogme@yahoogroups.com]
Sent: Wednesday, June 04, 2003 3:31 PM
To: dogme@yahoogroups.com
Subject: [dogme] Digest Number 786



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
------------------------------------------------------------------------



	


	Group: dogme
	Message: 3680
	From: Robert M. Haines
	Date: Mi Jun 04, 2003 4:43 

	Subject: Bananarama


	Granted, I'm a relative newbie here, but have we made it this far -- remember Ug? -- by letting the minds of a select few or of a single person determine which messages are relevant to dogme? Yes, we have. That form of censorship, or moderation if you prefer, came in the midst of the discourse though, like a referee in the ring (it's an intellectual ring so there's no blood ... well, maybe a drop or two of cyberblood?). There was probably a pang or two. As Diarmuid and Graham have pointed out, this type of forum/medium is prone to misinterpretation. Sometimes, I think people actually intend to ruffle one another's feathers. At other times (ahem), there is the ever so delicate slap of a wrist. It's all part of the larger *scheme* -- and I mean that linguistically -- of things.

Had we all thus far been forced to explicitly state our aims in every message as they relate to dogme, we would probably have a shorter list (How tall was he dk?) and a lot less of ourselves as teachers, learners and people on it. If the web/list cannot accomodate character, showing off, humor and wrist slapping, then why have it all all? Should we give it all back to Uncle Sam, i.e. the military-industrial complex that first employed it? 

Maybe that applies to this list. After all, it isn't really mine, is it? I didn't start it. I don't maintain it. I just contribute to it. I'm involved. Should we give it back to it's 'founding fathers'? What did they expect us to do with it? 

"You are welcome to join the dogme ELT discussion site. We are a mix of teachers, trainers and writers working in a wide range of contexts, who are committed to a belief that language learning is both socially motivated and socially constructed, and to this end we are seeking alternatives to models of instruction that are mediated primarily through materials and whose objective is the delivery of "grammar mcnuggets". We are looking for ways of exploiting the learning opportunities offered by the raw material of the classroom, that is the language that emerges from the needs, interests, concerns and desires of the people in the room." (from the Description page in my groups)

What if we substitute "the people on the list" for that last bit?

I think the recent posts bode well for the spirit of dogme. Are they all relevant? In the context (the banana post, the replies, the poll) they certainly seem to be. Sometimes the context isn't immediately clear, not even to the messenger, until she/he has a response. Sometimes the relevance of the message emerges as the discourse unfolds, no? Are we to communicate like automata or like people on this list? Like people, of course. 

Nana


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3681
	From: Adrian Tennant
	Date: Mi Jun 04, 2003 5:01 

	Subject: censorship


	In the words of Tom Petty ..

And he says what he wants to say
There goes your freedom of choice
There goes the last human voice

Dr Evil



	


	Group: dogme
	Message: 3682
	From: profshaun36
	Date: Mi Jun 04, 2003 7:12 

	Subject: Re: Ten Enormous Reservations


	dk1
I have been thinking and reflecting about your EP message of 
reservation. Thanks for the posting of the site someone.
Here goes...

From a "stuck in the classroom" teacher point of view (not a 
researcher) If I've read it right, I agree with you about 
the "puzzles" rather than the "problems". Goals or outcomes seems not 
to be a priority and this could have a clear effect on teachers whose 
time is precious and whose motivation may wane if clear objectives 
are not fulfilled.

The thing about "puzzles" which I liked is that it looks at what is 
right in the classroom and asks why is it right, rather than what is 
wrong and lets try and solve this, as seems to be the case with 
Action research. But isn't EP just another way of looking at Action 
research in another light.

I don't know about other people but I though Action Research was to 
bring in groups of teacher to do their own research, when in my 
experience I try this and end up doing it myself anyway. I hope 
others have had better experience than I. So I wonder what it will be 
like with the learners, teacher, DOS and researcher being brought 
together to work on a project.

I would think that doing EP would probaby come from the DOS or senior 
teacher rather those hard pressed in the classroom. Prof Allbright 
seemed to have meeting with teachers but I'd like to know if these 
were chosen by the school and not taken at random, and if they were 
only taken from one or two schools have the similar problems and the 
similar approaches.

I see a university and school in my part of the world have been 
working on this project too. Some of the names that are on the site 
are familiar to me and it seems a shame that some of this work hasn't 
spread yet.
Sorry I can't respond to all of your reservations but here is a start 
at least.
Shaun

However anything that can shed further light in what we are doing and 
look at things in a different way is OK by me.



	


	Group: dogme
	Message: 3683
	From: Sue Murray
	Date: Mi Jun 04, 2003 9:28 

	Subject: Re: dogme for exam students


	Chris,
I agree with all Diarmud wrote, and he saved me (and readers), from
completing my own more wordy, digressive 'version' of a reply the other day!

Just one wordy thought, though, on the points already made; encouraging and
focusing on
your students' urge to communicate - which you clearly
specify and which seems to be very apparent (great!) - is (I find) the best
way for them to develop their language
skills. And developing their
language skills is also the best way to prepare them for an exam. There
needn't be a 'contradiction' (as Diarmuid said). (The exam gets to 'fit
them' - fall within rather than define their abilities - rather than them
having to 'fit the exam', type of thing ...)

and often, the
'contradiction' is not between what they need for the exam and what they are
learning, but between what they
need for the exam versus a prescribed, order(ly) way in which what is
specifically
stated as required for the exam is supposed to be 'done'; but deciding what
they're gonna study in language terms based on what's required for an exam
doesn't mean they're gonna learn that stuff just because it's neatly mapped
out; whereas, (again, in my humble experience, but it's all I got to offer,
etc),
they're gonna learn more
and in a
more direct and involved way if they're allowed to talk about and work on
the areas (whether topic and/or language) they feel inspired by and
interested in; as teacher, we can if we want choose to help structure this a
bit, via activity settings and ideas and also by craftily
noting/highlighting/subtly recycling language that can be particularly
relevant to a given exam as well as to their direct needs; I do this, partly
because of 'conscience' - a bit
of 'teacherly' effort which makes me (and perhaps them) feel I'm 'doing my
job' (rather them doing it all for me!!); and partly because I enjoy doing
it!; but it could well be just a cosmetic effort, and anyway the important
thing is surely that they bring themselves to their learning, rather than
that learning be brought to them.??

and by focusing and developing their urge to communicate, they can also then
more naturally apply their skills to discussing (rather than just doing)
exams and exam tasks, thus helping make exam stuff not such a separate or
'dislocated' issue after all;
it's the 'hottest' period for exams my way at the moment, and classes that
previously were talking about
anything under the sun that got them are now in the midst of exam
fever/panic, but this makes little difference to the communicative clout in
their classroom; they just discuss and compare different ways that help them
do certain tasks, how they prefer to approach an exam, what they find most
tricky, how they feel about their progress and what the exam does or doesn't
mean to them; along with all the related and not related stuff that,
currently, concerns them.

And I find that they (they) have managed to more than amply cover the
'syllabus' for whatever exam it is they're taking; my job, if anything, is
to organize what they do into a 'retro' syllabus, for reference, for the
record ....
(but that's mere paperwork, at the end of the day.....?)

(and, for example, even a so-called 'third conditional' is bound to come up
sooner or later, and be more
memorable for its directly meaningful context, and more interesting to
the learners, who subsequently choose to use it/try it out - over time -
rather than be 'forced' to do so, in the interests of ..... what???!)

hope something in all this might make some sense in your situation; be
interested to hear more anyway, when you have a chance.

Sue

PS: this is a bit irrelevant but ..... here's a quote from the Cambridge
Young Learners English Tests Instructions to Oral Examiners, which a
colleague (grinningly - you need a sense of humour!) pointed out to me
today as being a bit on the strange to ridiculous side .......

"...the main purpose of the interview is to get a good and fair sample of
the candidate's language ability, rather than to have a completely natural
conversation."

(btw, Chris, just so I don't give the wrong impression: this doesn't mean
that being able to have a 'completely natural conversation' will penalize
performance in the exam!)

----- Original Message -----
From: "jonchristophe" <jonchristophe@h...>
To: <dogme@yahoogroups.com>
Sent: Monday, June 02, 2003 2:17 PM
Subject: [dogme] dogme for exam students


> Hi,
>
> I am fairly new to this group, but I've been reading the discussions
> avidly and I would like to raise a question. How does the dogme
> approach (I hope I can call it an approach) work in relation to exam
> focussed classes? My students have a great deal of pressure placed
> upon them (from work or parents) and they (the parents) see results
> in terms of certificates rather than actual communicative ability.
> Does anyone have any suggestions how to tailor my class to suit the
> needs of both the exam and the students' urge to communicate.
>
> Thanks
>
> Chris Briggs
> IH Bielsko-Biala
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 3684
	From: Sue Murray
	Date: Mi Jun 04, 2003 10:56 

	Subject: polls and things


	I don't really know how to vote in the poll, because none of the options really means much for me; but I agree, as a number of posters have said, that dogme is something that has to rediscover, and 're-define', itself as it happens, in all the various different ways and guises that it often happens, or sometimes doesn't; 

I like the list as it is; there is an overriding spirit of enquiry, and tolerance, and a wealth of different experience ideas and talent; I'm happy to ride occasional (inevitable, surely?) skirmishes for all this; perhaps as part of all this.

A quote that's come up before on this list, more than once I think: how can you separate the dancer from the dance?

(and, is there really a choreographer out there??)

Sue










[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3685
	From: lifang67
	Date: Do Jun 05, 2003 12:52 

	Subject: Re: Ten Enormous Reservations


	Hi, Shaun!

Yes, that is a valuable corrective; I'm afraid my "reservations" went 
a bit over the top and turned into condemnations, particularly 
towards the end. 

I don't condemn it. In fact I'm going to get one of my graduate 
supervisees to look into it. My own reservations are more like the 
kind you make when you are sure you are going to be on the train but 
you're still not sure where you are going to get off.

When people get around to reading those Exploratory Practice links 
that Rob put up (and Graham just added to) they are going to realize 
that it's about the most anti-elitist thing anybody ever dreamed up.

Some of the actual products (particularly those published in the LTR 
special issue) look almost like an attempt to smuggle the kind of 
fare you usually see in the practioner's journals (you know, eTp, 
Forum, TeSOL Journal as opposed to Quarterly) into the big time. 

But it's not that at all. No photocopiables; no ten things to do on a 
Friday afternoon--the main thing EPers do on a Friday afternoon is 
probably go down the pub and talk.

That doesn't mean anti-intellectual. In a sense, it's TOO 
intellectual, because too reflective and not practice oriented 
enough. 

Of course it is correct to say that we need to understand problems 
before we act on them, and of course it's correct to say that 
sometimes when the understanding comes we DON'T want to change 
things. 

In particular, I'm thinking of how when I first came to Korea and 
started herding learners unwillingly into pairs; if I'd sat and paid 
attention and thought about it for a while first I would have 
realized that there were very good reasons for teacher fronted work, 
and it's a format teacher can work with, simply because they do.

But sometimes (more often, in fact) we DO need to do more than 
understand. We DO need action, and not just research.

Shortly after I learned to love a teacher-fronted class, our middle 
school received a grant from the Ministry to do something 
called "level based" teaching, where we had to herd the kids into 
a "superior" class and an "inferior" class and then compare them to 
an undivided class. 

It wasn't a matter of cooperating with the administration and the 
ministry; that would have been ethically wrong. It aso wasn't a 
matter of resisting them; that was not practical. 

But the ministry proposes, and the teacher disposes. We reinterpreted 
the guidelines OUR way, disguised the division between "superior" 
and "inferior" as "accuracy" vs. "fluency", and then succeeded in 
putting the different materials in the same book, on the same page 
and letting the learners choose.

We then spent all that lovely ministry money on finding out whether 
the learner choices could be explained by their "level". Answer: zip. 
Yeah, if you put two "low-level" learners together they go for the 
easy exercises. But if you put two "high level" learners together 
they do too. 

The interesting thing was that when you put a high level with a low 
level, they tend to do BOTH exercises. The so-called "low-level" 
battens on input from the "high level" and the "high level" waxes 
grandiloquent helping the low level. What better argument could there 
be against "level-based" teaching?

We wrote all this up and submitted it to...Language Teaching 
Research. And it was rejected--in part because it was too critical of 
the Ministry of Education.

I later rewrote the article removing all the references to the 
Ministry, but attacking the complacency of "action research" which 
was put forwards as a cheap method of in-service training, 
for "teacher development" only. 

We argued for action research that offered the possibility of action 
and not just research: real changes and getting some power over 
teacher's and learner's lives. But I did not, and would not, change 
the conclusion which was that the Teacher's Union here had to be 
legalized (that was really why I wanted LTR to publish the damned 
thing in the first place).

Rejected again, this time because the language wasn't academic 
enough! Well, now the Teacher's Union here is legal (at last) 
although a number of the leaders are in jail and the government 
regularly threatens to arrest the rest. This didn't happen through 
LTR and it didn't happen through Exploratory Practice. Yeah, it did 
happen through sitting around the same table as the Ministry and the 
Adminsitration--but one side was in suits and the other side in 
strike gear.

I'm afraid that EP doesn't suppress the fundamental contradictions 
between adminstrator and teacher or between research and teaching 
just by talk about collegiality. In EP these contradictions are in 
fact resolved, but they are resolved by limiting the goals to 
understanding and self-improvement rather than change and system-
improvement. These contradictions are resolved by doing nothing that 
would antagonize those hostile to change. In other words, they are 
resolved in the interests of the employers and the bourgeois state.

Actually, it's not about intellectuals vs. anti-intellectuals, or 
academics vs. practitioners at all. If you think about it, that's not 
what took the "action" from "Action Research" and turned it into 
reflective teaching. Both the "intellectual" David Nunan (and why not 
Dick Allwright himself) and the fairly anti-intellectual Jerry 
Gebhardt or Andy Curtis are on the same side.

The system has room for "research", that is, the kind of disempowered 
self-improvement group that has professional "responsibility" without 
real power. The system has no room for change. But improving quality 
of classroom life without systemic change is not possible, not where 
I work, and not where Zosia works. How about you?

dk1



	


	Group: dogme
	Message: 3686
	From: Fiona M
	Date: Do Jun 05, 2003 1:43 

	Subject: Re: polls and things


	I agree totally with Sue, and with Zosia earlier. I haven't voted, I need an option that mentions tolerance, discretion, no mud flinging and being aware of where you are and that we're all in this together, all worth the same.
I also like the list just as it is, with its wonderful mix of characters and colours, but would be quite willing/quick to drop out if it changed. 

Fiona

----- Original Message ----- 
From: Sue Murray 
To: Dogme 
Sent: Wednesday, June 04, 2003 10:56 PM
Subject: [dogme] polls and things


I don't really know how to vote in the poll, because none of the options really means much for me; but I agree, as a number of posters have said, that dogme is something that has to rediscover, and 're-define', itself as it happens, in all the various different ways and guises that it often happens, or sometimes doesn't; 

I like the list as it is; there is an overriding spirit of enquiry, and tolerance, and a wealth of different experience ideas and talent; I'm happy to ride occasional (inevitable, surely?) skirmishes for all this; perhaps as part of all this.

A quote that's come up before on this list, more than once I think: how can you separate the dancer from the dance?

(and, is there really a choreographer out there??)

Sue










[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3687
	From: sthornbury@w...
	Date: Do Jun 05, 2003 6:24 

	Subject: (Fwd) Did I do a dogme?


	Shaun's posting got sent to me by mistake - I'll post it.

------- Forwarded Message Follows -------
Date sent: Wed, 04 Jun 2003 20:23:29 -0000
From: "profshaun" <profshaun@y...>
To: dogme-owner@yahoogroups.com
Subject: Did I do a dogme?

After so much discussion I thought about getting back to something 
more practical. (Didn't anyone notice what a record month May was for 
the number of messages)
Yesterday I had my Air traffic Controllers class. 14 of them. 
I wasn't told their level, the numbers of students or much else.
Got there and found a class full of the type of resources that makes 
it almost possible not to ignore. Computer and slide show, flip 
chart, white board, TV and Video, Hi fi system and a large space with 
tables and chairs all placed ina semi-circle. It was a government run 
course so no expense was spared.

In my learners trotted all happy to be going home next week after 
spending 40 days away from their families. Course books under their 
arms after having a large breakfast.
I started out with name learning, finding out about each one and 
trying to evaluate their levels, after an hour it was clear there was 
a great difference in their English performance.
I did this by use of the verb dome activity I talked about in an old 
posting of mine.
I then asked them what they had done during the course and they 
explained the posters on the wall with the language which was taught. 
Likes, dislikes, many grammer games, Films, Hotels, pronunciation of 
the "th" etc. 
I then asked them had they talked about their work. This is what they 
all had in common,. To my amazement no. This was the olive branch I 
had been looking for.

Wait for it. There is a my question comming somewhere.
Then in the break I jumped on the computer and printed out an 
adaption to an old handout I had found many years ago called 
FREEDONIA. The FREEDONIA activity consists of designing a new 
civilisation, I adapted it for the students to design their own 
airport. In smaller groups they discuss the subject with a few simple 
questions and then draw the airport with coloured pens. They then 
decide airport the rules and regulations (which was the constitution 
in the original task) and then present it to the rest of the group.
It worked well and I learnt so much. They took ages designing the 
runway in all its detail and not the rest of the airport. It may seem 
obvious they did this but it never crossed my mind at the start.
After the discussion I will feel a lot safer in the skies when 
travelling within the country.

They were able to use the language they already knew and talk about 
something relevant to them. I wrote the new language they had asked 
for, and which was had explored, down on the board and they eagerly 
made notes. I will review it again next class.

Was my inventing a handout Dogme? I didn't use the students knowledge 
to make the handout but this was the tool used to bring the language 
they had out.

I know there are many different opinions about dogme but there must 
be some sort of common thought as to what it is, No?
Any thoughts or comments?

Shaun



	


	Group: dogme
	Message: 3688
	From: Diarmuid Fogarty
	Date: Do Jun 05, 2003 6:34 

	Subject: Re: (Fwd) Did I do a dogme?


	There are three answers, Shaun. Unfortunately they are "Yes", "No" and "Maybe". Does that help?

"Yes" it was dogme in that you responded to the students' needs and lives and built a lesson around them. "No" it wasn't because you used photocopies and "Maybe" it was because the commandments are tongue in cheek.

Most dogmetics use photocopies for one reason or the other (those that are actually teaching, at least). Most dogmetics use textbooks occasionally, I would venture. I wouldn't get so hung up about "What is dogme" if I were you, because I think that the only things that you can pin down are the things that have been set in stone, ie the commandments and they may be somewhat demanding. The truth of the matter is that if you really want to know what dogme is, it might be a good idea to read all of the postings to the list. You won't finish with a clearer idea of "Dogme" TM, but you will have a clearer idea of what Shaun's take on dogme is. This will then be modified by your own practice. This, at least, is what I found when I first approached the idea a couple of years ago.

As for the persistent query, "What is dogme?", my only answer would be, "Refreshing and individual". But that probably isn't what you're after, is it?

Diarmuid
----- Original Message ----- 
From: sthornbury@w... 
To: dogme@yahoogroups.com 
Sent: Thursday, June 05, 2003 6:24 AM
Subject: [dogme] (Fwd) Did I do a dogme?


Shaun's posting got sent to me by mistake - I'll post it.

------- Forwarded Message Follows -------
Date sent: Wed, 04 Jun 2003 20:23:29 -0000
From: "profshaun" <profshaun@y...>
To: dogme-owner@yahoogroups.com
Subject: Did I do a dogme?

After so much discussion I thought about getting back to something 
more practical. (Didn't anyone notice what a record month May was for 
the number of messages)
Yesterday I had my Air traffic Controllers class. 14 of them. 
I wasn't told their level, the numbers of students or much else.
Got there and found a class full of the type of resources that makes 
it almost possible not to ignore. Computer and slide show, flip 
chart, white board, TV and Video, Hi fi system and a large space with 
tables and chairs all placed ina semi-circle. It was a government run 
course so no expense was spared.

In my learners trotted all happy to be going home next week after 
spending 40 days away from their families. Course books under their 
arms after having a large breakfast.
I started out with name learning, finding out about each one and 
trying to evaluate their levels, after an hour it was clear there was 
a great difference in their English performance.
I did this by use of the verb dome activity I talked about in an old 
posting of mine.
I then asked them what they had done during the course and they 
explained the posters on the wall with the language which was taught. 
Likes, dislikes, many grammer games, Films, Hotels, pronunciation of 
the "th" etc. 
I then asked them had they talked about their work. This is what they 
all had in common,. To my amazement no. This was the olive branch I 
had been looking for.

Wait for it. There is a my question comming somewhere.
Then in the break I jumped on the computer and printed out an 
adaption to an old handout I had found many years ago called 
FREEDONIA. The FREEDONIA activity consists of designing a new 
civilisation, I adapted it for the students to design their own 
airport. In smaller groups they discuss the subject with a few simple 
questions and then draw the airport with coloured pens. They then 
decide airport the rules and regulations (which was the constitution 
in the original task) and then present it to the rest of the group.
It worked well and I learnt so much. They took ages designing the 
runway in all its detail and not the rest of the airport. It may seem 
obvious they did this but it never crossed my mind at the start.
After the discussion I will feel a lot safer in the skies when 
travelling within the country.

They were able to use the language they already knew and talk about 
something relevant to them. I wrote the new language they had asked 
for, and which was had explored, down on the board and they eagerly 
made notes. I will review it again next class.

Was my inventing a handout Dogme? I didn't use the students knowledge 
to make the handout but this was the tool used to bring the language 
they had out.

I know there are many different opinions about dogme but there must 
be some sort of common thought as to what it is, No?
Any thoughts or comments?

Shaun
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	Group: dogme
	Message: 3689
	From: Adrian Tennant
	Date: Do Jun 05, 2003 7:31 

	Subject: Re: (Fwd) Did I do a dogme?


	> Was my inventing a handout Dogme? I didn't use the students knowledge to
make the handout but this was the tool used to bring the language they had
out.

Why yes.

The first time I heard about, and saw, Dogme was at a presentation by Scott
at IATEFL Brighton 2001.
One of my many criticisms then was that Scott said ... "Dogme is materials
free" (or words to that effect) but he used an activity that in itself was a
material. Basically he dictated a number of sentences about himself and then
dictated the start of the sentences and got the audience (the students) to
complete them for themselves. OK, so it wasn't a photocopy but it was still
material.

Dr Evil



	


	Group: dogme
	Message: 3690
	From: sthornbury@w...
	Date: Do Jun 05, 2003 8:11 

	Subject: Re: openess, rudeness and reflection


	Thanks, everyone, for your considered (and considerate!) 
responses to the latest attack of moderator nerves. For the record, 
I simply mailed Rob (off-line) asking him, out of a mixture of 
curiosity, bemusement, and impatience, what the relevance to 
dogme was of his posting: "Can you unpeel a banana?" As 
moderator (hence, notionally accountable to 213 (notional) 
subscribers), I feel (misguidedly perhaps) that I have the 
responsibility to ensure that the breakfast email of these 213 
people is both inoffensive and interesting, informative and 
entertaining. Why? because I have dropped out of at least three 
groups in the past (including the TESL-L list and Dave Sperlings 
EFL cafe) simply because I could no longer be bothered sifting the 
wheat from the chaff. How many postings can you read, after all, 
about the difference between must and have to? Because I feel 
protective of the dogme group, and proud of what it has achieved, 
and conscient of its special, perhaps unique, nature, I am 
concerned that people may be losing interest the way I lost interest 
with these other groups (and the fact that only 13 people out of 213 
have responded to the poll might suggest as much).

Hence my sideways elbow nudge to Rob - not because he's a 
prime offender: on the contrary, his banana posting seemed 
uncharacteristically off-target, which perhaps explains my 
bemusement. Was he going bananas?

As for the issue of the theory vs practice balance, I'm not entirely 
convinced by (my dear friend) spearshaker's implication that (as 
the cliche goes) there is nothing as practical as a good theory. 
There IS one thing as practical, and that's good practice. We just 
don't seem to get many accounts of that (although thanks to Sue 
and to Zosia among others, for keeping their classroom doors 
open). Dogme may be a great theory - and for some people it 
seems to have been inspirational - but unless it is realised in the 
classroom, so what? And personally, since I don't teach anymore, 
I get a great kick out of hearing from people who do.

Neil Mercer has described good teaching as being like "a long 
conversation". Dogme, too, has been a long conversation. For 
conversation to work, it is founded on what is called the "co-
operative principle", without which conversation would break down 
entirely. The co-operative principle has eben elaborated into four 
maxims (first and most famously identified by Grice (1975)) and 
these might serve as the principles for this group:

The co-operative principle: Make your conversational contribution 
such as is required, at the stage at which it occurs, by the 
accepted purpose or direction of the talk exchange in wich you are 
engaged.

The maxim of Quantity:

1. Make your contribution as informative as is required (for the 
current purposes of the exchange).
2. Do not make your contribution more informative than is required.

The maxim of Quality: Try to make your contribution one that is 
true.
1. Do not say what you believe to be false.
2. Do not say that for which you lack adequate evidence.

The maxim of Relevance: Be relevant.

The maxim of Manner: Be Perspicuous.

1. Avoid obscurity of expression.
2. Avoid ambiguity.
3. Be brief (avoid unnecessary prolixity).
4. Be orderly.


Of course, in real conversations we flout these maxims constantly, 
but *co-operatively*. In other words, when we know or suspect 
we're going to say something irrelevant, we signal it by saying: This 
is way off the point but... or: I don't know whether this has any 
bearing on the issue....blah blah. When we know or suspect we are 
not going to be brief, or that we have exceeded the briefness 
quotient, we say things like: Forgive me for banging on about it, 
but... Or: I'm going to shut up now. 

Scott



	


	Group: dogme
	Message: 3691
	From: Sue Murray
	Date: Do Jun 05, 2003 10:46 

	Subject: Freedonia


	enjoyed reading Shaun's posting about his air traffic controllers! could almost feel it 'happening', in a vicarious, second hand way! (by 'it', I mean: the enthusiasm of the teacher - a prerequisite, I think, for encouraging the people in the room to 'let go' and 'let flow'; the involvement and satisfaction the task generated; the teacher who 'learnt so much'; a focus on language that was 'live' and direct to the students' needs; - and other things; but they're the main points that immediately hit me.

>Was my inventing a handout Dogme? I didn't use the students knowledge 
>to make the handout but this was the tool used to bring the language 
>they had out.

the whole thing sounds great and absorbing and I'm sure the ATCOs had fun (I teach a few, and they love things related to their field of work!), so a question like 'was inventing a handout dogme?' is, perhaps, rather like saying is 'will you unpeel my banana' an 'error' ?? (double ;) , of course!! - and wot I mean is that no one in their right mind could say it's an error)

I think reacting and responding so appropriately and resourcefully, as Shaun did, to create a way of tapping into student 'desires' (and then letting them develop it from there) is one of the keys to 
making learning more enjoyable, more meaningful, less 'painful', and more ... dogmetic!

(and Shaun, if they're anything like the ATCOs I know, try asking them to explain how radar works and things like that, or about the systems they use when the radar fails, or about how the air space is apportioned; here, unions and work shifts is also a big issue ..... but anyway, in my limited experience, they've usually got pretty full and interesting ideas and opinions on just about anything... hate to categorize people by their profession, and maybe it's just coincidence, but all the air traffic controllers I've met/taught have been very open minded and aware, and 'ideal candidates' for dogmetic practice .....!)

have fun!!
Sue



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3692
	From: Jane Arnold
	Date: Fr Jun 06, 2003 12:00 

	Subject: Re: (Fwd) Did I do a dogme?


	> Dr. Evil writes:
>
> The first time I heard about, and saw, Dogme was at a presentation by Scott
> at IATEFL Brighton 2001.
> One of my many criticisms then was that Scott said ... "Dogme is materials
> free" (or words to that effect) but he used an activity that in itself was a
> material. Basically he dictated a number of sentences about himself and then
> dictated the start of the sentences and got the audience (the students) to
> complete them for themselves. OK, so it wasn't a photocopy but it was still
> material.
>

I think it may be a question here of definitions. I define materials as anything
used to stimulate or work on learning. Undoubtedly, Scott was using the term in
a more conventional way.
In his Working with Teaching Methods: What's at Stake? Earl Stevick speaks of
"materials for the whole learner" and offers 5 disiderata:
1.There should be something for the emotions as well as for the intellect.
2. The materials should provide occasions for the students to interact with one
another as people, or with the teacher as a person.
3. the materials should allow students to draw on present realities as well as
on their distant future goals.
4. the materials should provide for the students to make self-committing choices
in the areas covered by 1-3
5. Design of the materials should contribute to the student's sense of security.

I think these can fit in fine with my definition of materials and I don't see any
conflict with dogmetic thinking.



	


	Group: dogme
	Message: 3693
	From: lifang67
	Date: Fr Jun 06, 2003 3:08 

	Subject: Theory Is More Practical


	Scott:

No, I think Luke is right. There is nothing more practical than a 
good theory--not even a good practice. I can't use your practices in 
my classroom; give me your theories and let me make my own.

Good practices are highly context sensitive--even serendipitous. Good 
practices are highly individual--even eccentric. Good practices are 
situated, embedded, and involve everybody in the room. 

And that means they are not generalizeable. The Korean kids games I 
offered Chanel recently were worthless except in so far as they 
embodied certain principles that can be incarnated in other games 
that are more situated, more contextually appropriate. And even then 
you have to add your own everybody and your own room (the verb "add" 
here is clearly wrong). 

And the apparently touchy-feely stuff about Mijeong and Hyeonjeong 
and Ha-yeong is even more useless, except insofar as the tendencies 
which I'm describing are recognizeable, that is, generalizeable. 

So maybe I am wrong to sneer at the therapist and his "You both lead 
rich and interesting lives". Maybe that's what the teacher/therapist 
is REALLY doing when he/she drains accusations of their poison 
and "alienates" them from the speaker--he/she is trying to create 
generalizations, or trying to get the hearers to create them.

Not only are good practices not very generalizeable, they are pretty 
prolix--as you can actually see by comparing the length of Sue's 
paragraphs and the size of her postings to mine. All that context has 
to be put into words, you know.

And the discursiveness of a lot of what I write (sorry, Luke!) is 
part of trying to decorticate my own practices and get back to 
generalizeable principles that other people can relate to. And that 
is also the source of a lot of the objections to their abstractness 
(sorry, Rosemary!).

Diarmuid remarks that the lack of face-to-face contact on the list 
brings out nastiness in people, and I think you made a similar remark 
off line with respect to the recent conflict I had with Dennis. 

That is a DIFFERENCE with the classroom, and leads us away from 
classroom practice (and as recent posts show dogme is never quite so 
lively discussing the classroom as when dogme is discussing itself!). 

But there is a SIMILARITY which I think is an even larger source of 
tension. And this similarity leads BACK to classroom practice. The 
lack of face-to-face contact is combined with a mind-to-mind contact 
of persons who really come from and go back to utterly different 
contexts in utterly different cultures. 

That is both a strength, and a weakness, both of the classroom and of 
the list. It makes us lively, but cantankerous. And it means we do 
not have a shared culture, despite the shared jokes.

dk1

PS: In fact, I think what Grice says is not that the maxims are 
flouted cooperatively. Floutation, like flirtation, is unilaterally 
initiated, and not always successful.

It's also rarely so explicit as in the examples you end with. The 
examples you give are really rare examples of the maxims being 
explicitly flouted and honored in the breach. 

What I've read of Grice (and Brown and Levinson, and Sperber and 
Wilson, and Widdowson) is about IMPLICATURE. That is, what is it 
people are trying to do when they APPARENTLY do not observe the 
maxims. They are often INDIRECTLY claiming relevance by being 
APPARENTLY irrelevant.

A: It's raining in Paris.
B: And fish swim in the sea (just as surely as it is raining in 
Paris).

A: It's raining in Paris.
B: And I'm a Dutchman (which I'm not, so it isn't.)

(Both examples in "The Conditions of Contextual Meaning" by 
Widdowson, in Malmkjaer and Williams eds. Context in Language 
Learning and Understanding, CUP '98)

As everybody on the list knows, I am normally succinct, even taciturn 
in my postings, which are generally quite practical and down to 
earth. So when I go on at great length and considerable abstraction 
like this, people find it extremely unusual, and pay more than their 
quota of attention in order to discover relevance and even brevity. 
Searching, they will usually find it.

But seriously folks. When you lay down laws, however reasonable, 
like "no personal attacks", you merely mean that personal attacks 
will now take place indirectly, through implicature, indirect 
reference and implication, and that they must not speak their names. 

The problem is, of course, that this can feed what Diarmuid sweetly 
calls my "paranoia". Though this IS a violation of Scott's rather 
unequally enforced rule on naming names, I would prefer to let it 
stand. I rather prefer it (but this is a personal preference only and 
does not apply to the list generally) when Diarmuid calls me by my 
right name.

Paranoia



	


	Group: dogme
	Message: 3694
	From: Dennis Newson
	Date: Fr Jun 06, 2003 5:30 

	Subject: Re: 6 earnest points


	dk

6 earnest points arising from your last posting.

You write:

"as recent posts show dogme is never quite so 
lively discussing the classroom as when dogme is discussing 
itself!"

(1) I don't quite agree, although I do think there are dangers 
in dogme discussing itself for too long . I believe we should 
shortly collectively decide to stop before people start leaving 
the list because they are bored or upset.

++++++
"I can't use your practices in 
my classroom; give me your theories and let me make my own".

(2) This statement flies in the face of my understanding of 
common sense. Frankly, I'd describe it as typical dk 
mystification, making things sound more complicated than they 
already are. Of course, I would say, you can copy other people's 
practices, even though one might adapt them slightly. But it's a 
question of adaption, not a new creation on the basis of an 
examination of underlying theory.

++++++
"As everybody on the list knows, I am normally succinct, even 
taciturn in my postings, which are generally quite practical and 
down to earth".

(3) Are you pulling our joint leg here or do you really believe 
that?
++++++
Examine some of the lexical items in your last posting - 

serendipitous, situated, embedded, prolix, discursiveness,
decorticate - and note your quotations with full references e.g.
(Both examples in "The Conditions of Contextual Meaning" by 
Widdowson, in Malmkjaer and Williams eds. Context in Language 
Learning and Understanding, CUP '98)

Let me quote this passage:

" In fact, I think what Grice says is not that the maxims are 
flouted cooperatively. Floutation, like flirtation, is 
unilaterally initiated, and not always successful.
It's also rarely so explicit as in the examples you end with. 
The examples you give are really rare examples of the maxims 
being explicitly flouted and honored in the breach. 
What I've read of Grice (and Brown and Levinson, and Sperber and 
Wilson, and Widdowson) is about IMPLICATURE. That is, what is it 
people are trying to do when they APPARENTLY do not observe the 
maxims. They are often INDIRECTLY claiming relevance by being 
APPARENTLY irrelevant."


(4) You like writing. You are an academic. You write with an 
academic's carefulness about references. You are partly a 
theoretician and you typically enjoy trying to tease out 
distinctions that some of us blur. I'm not implying there is 
anything wrong about this, but let's call a spade a spade.
In the context of the list, and, apparently, some reactions to 
your postings, it has to be decided how much of this the list as 
a whole want and enjoys.

(5) Personally, I read all your postings. Often I'm stimulated 
by what I read, sometimes I'm infuriated by how long and 
convoluted they are - but no-one forces me to read on. I could 
delete all your messages without reading them or set up a filter 
in my email program to do the job for me. List members who don't 
enjoy some people's postings - please note.

(6) Like many of us, I'd suggest, your writing to the list is, 
partly, an exercise in self-exploration, finding out what you 
think and how to express it by composing and sending a message. 
Two questions all we frequent posters could ask ourselves are:
"I got something out of writing that, but do I need to post it 
to the list? Will it be a contribution or an imposition?"

There seems to be a fair amount of writing about list matters 
between members off-list at the moment, but I preferred to make 
this a public posting, not because I want a row but because I 
love this list and I'd like us to get possible conflicts out in 
the open, clear the air, turn away from personal disagreements 
and get back to central dogme matters.


Dennis



	


	Group: dogme
	Message: 3695
	From: Liz Suda
	Date: Fr Jun 06, 2003 5:59 

	Subject: RE: 6 earnest points


	-----Original Message-----
From: Dennis Newson [mailto:dnewson@u...]
Sent: Friday, 6 June 2003 2:31 PM
To: dogme@yahoogroups.com
Subject: Re: [dogme] 6 earnest points


dk

6 earnest points arising from your last posting.

You write:

"as recent posts show dogme is never quite so 
lively discussing the classroom as when dogme is discussing 
itself!"

(1) I don't quite agree, although I do think there are dangers 
in dogme discussing itself for too long . I believe we should 
shortly collectively decide to stop before people start leaving 
the list because they are bored or upset.

++++++
"I can't use your practices in 
my classroom; give me your theories and let me make my own".

(2) This statement flies in the face of my understanding of 
common sense. Frankly, I'd describe it as typical dk 
mystification, making things sound more complicated than they 
already are. Of course, I would say, you can copy other people's 
practices, even though one might adapt them slightly. But it's a 
question of adaption, not a new creation on the basis of an 
examination of underlying theory.

++++++
"As everybody on the list knows, I am normally succinct, even 
taciturn in my postings, which are generally quite practical and 
down to earth".

(3) Are you pulling our joint leg here or do you really believe 
that?
++++++
Examine some of the lexical items in your last posting - 

serendipitous, situated, embedded, prolix, discursiveness,
decorticate - and note your quotations with full references e.g.
(Both examples in "The Conditions of Contextual Meaning" by 
Widdowson, in Malmkjaer and Williams eds. Context in Language 
Learning and Understanding, CUP '98)

Let me quote this passage:

" In fact, I think what Grice says is not that the maxims are 
flouted cooperatively. Floutation, like flirtation, is 
unilaterally initiated, and not always successful.
It's also rarely so explicit as in the examples you end with. 
The examples you give are really rare examples of the maxims 
being explicitly flouted and honored in the breach. 
What I've read of Grice (and Brown and Levinson, and Sperber and 
Wilson, and Widdowson) is about IMPLICATURE. That is, what is it 
people are trying to do when they APPARENTLY do not observe the 
maxims. They are often INDIRECTLY claiming relevance by being 
APPARENTLY irrelevant."


(4) You like writing. You are an academic. You write with an 
academic's carefulness about references. You are partly a 
theoretician and you typically enjoy trying to tease out 
distinctions that some of us blur. I'm not implying there is 
anything wrong about this, but let's call a spade a spade.
In the context of the list, and, apparently, some reactions to 
your postings, it has to be decided how much of this the list as 
a whole want and enjoys.

(5) Personally, I read all your postings. Often I'm stimulated 
by what I read, sometimes I'm infuriated by how long and 
convoluted they are - but no-one forces me to read on. I could 
delete all your messages without reading them or set up a filter 
in my email program to do the job for me. List members who don't 
enjoy some people's postings - please note.

(6) Like many of us, I'd suggest, your writing to the list is, 
partly, an exercise in self-exploration, finding out what you 
think and how to express it by composing and sending a message. 
Two questions all we frequent posters could ask ourselves are:
"I got something out of writing that, but do I need to post it 
to the list? Will it be a contribution or an imposition?"

There seems to be a fair amount of writing about list matters 
between members off-list at the moment, but I preferred to make 
this a public posting, not because I want a row but because I 
love this list and I'd like us to get possible conflicts out in 
the open, clear the air, turn away from personal disagreements 
and get back to central dogme matters.


Dennis
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	Group: dogme
	Message: 3696
	From: Robert M. Haines
	Date: Fr Jun 06, 2003 6:53 

	Subject: Another question


	Is this list becoming a parody of itself?

Nana


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3697
	From: scott_thornbury
	Date: Fr Jun 06, 2003 9:01 

	Subject: Re: Theory Is More Practical


	dk says. "Good practices … are not generalizable."

In theory!

In practice, most teacher development emerges out of trying things 
out and then thinking about them (generalizing, theorizing), adapting 
them, and trying them again. In this experiential learning cycle, 
theory construction – if it occurs at all – occurs as part of a 
process that both emerges from, and feeds into, practice. (References 
available on request).

There's been a great example of practice-driven practice (or 
generalized practice) on this group very recently: Zosia's adoption 
and adaption of the blank sheet ideas first proposed by (who 
exactly?): She writes:


Talking of blank sheets: I told the students that it has an imprint 
of my
dreams from last night... but, as dreams often do, it blanked out 
before
it could register clearly but questions might jog my memory. It was a
succes and nearly everyone wanted to take a turn holding their 
own "blank
dream" in front of the class.

Zozia goes on to comment:

Since joining the list I ahve already scribbled down on
garbled slips of paper several valuable ideas, like the blank sheet
activities etc. - ideas which I put in practice and either or both I 
and
the students modify or expand upon. I carry the slips in my pockets 
and
then - when I feel comfortable with the "technique" - I conveniently 
loose
them.


Think about your own practices. Where did they derive from? An 
article by Widdowson? Or, conversely, something you overheard a 
colleague describing in the staff room, or an idea you got out of a 
coursebook by Jeremy Harmer? Or a list of teaching tips collated by 
Luke Prodromou in ETP? (A critical event in my own development was 
being MADE to do an activity I absolutely hated – in theory – for the 
purposes of a video of touchy-feely teaching ideas for Mario 
Rinvolucri. By doing it, realising that it worked, I had to find a 
theory (MY theory, not Mario's) to explain it. The theory became more 
robust as I generalized from that original instance and accommodated 
more practices into the theory. (Which eventually fused into Dogme). 
Had I been made to engage with the theory alone (Mario's), it's 
unlikely I would ever have tried the idea out.

Teacher trainers will be familiar with the futility of trying to 
engage trainees with theories that don't mesh with their experience. 
Easier, sometimes, to just say: "Look, just do it, will you? And 
we'll talk about it later."

Scott



	


	Group: dogme
	Message: 3698
	From: Graham S Hall
	Date: Fr Jun 06, 2003 9:13 

	Subject: Exploratory Practice (again)


	Hi

In answer to a couple of questions re. EP, the teachers were self-selecting,
their participation arising from their own interest. 

In fact, I think the original co-operative project in Brazil went ahead in
the face of some opposition from the schools who didn't see it as the role
of teachers (and therefore a drain on their time/resource)to get involved in
such ideas. I can imagine that this isn't necessarily an untypical attitude
in many schools around the world (but I may be wrong)... 

Re. the point about action research, I think what Dick Allwright is trying
to do is find something that provides a new kind of 'tool' for teachers and
learners to think about their classroooms. Thus, rather than identifying a
problem, developing a research project (outside of the actual teaching)that
is then 'carried out' to a finish, the investigation is part of the teaching
and learning.

I agree with DK that it may not lead to change (and depending on your
viewpoint that maight be a weakness), but if it doesn't, that's the view of
the participants (teachers and learners together). This is where DK and I
differ a little (or we did in the distant past), as I would see it as more
towards yer anarchistic approach (for want of a better word).

cheers

Graham



	


	Group: dogme
	Message: 3699
	From: Adrian Tennant
	Date: Fr Jun 06, 2003 9:16 

	Subject: Just do it!


	Scott said:

> Teacher trainers will be familiar with the futility of trying to engage
trainees with theories that don't mesh with their experience. Easier,
sometimes, to just say: "Look, just do it, will you? And we'll talk about it
later."

The problem with this is that (at least in my experience) if someone doesn't
believe something will work it invariably doesn't for them!

Dr Evil



	


	Group: dogme
	Message: 3700
	From: james trotta
	Date: Fr Jun 06, 2003 2:30 

	Subject: RE: 6 earnest points


	When I first read DK's post about being able to use theories but not other people's practices, I agreed completely. After reading Scott's account of copying activities in teacher training and now this point about copying (and possibly adapting) other people's practices, I'm beginning to think it may be a matter of our individual workings.

When I did my CELTA I was asked to imitate the activities my trainers showed me and I was uncomfortable.

Now I'm studying for a masters of applied linguistics. Lots of reading and writing but no practice. I'm comfortable with that and prefer creating my own tasks based on what I've read and thought about.

The only way I can explain why DK's post would fly in the face of one person's common sense but be accepted by me as common sense is that some people naturally start with the theory, create the activity, and then maybe adapt the activity while others start with the activity, think about the theory, and then maybe adpat the activity. Well of course most of us do both, but I suppose it's clear that many of us find one process more comfortable and one process less comfortable. 

Perhaps that explains why some people get more out of a practical course like a CELTA or DELTA while others get more out of a theoretical course like the master of applied linguistics I'm doing.

Liz Suda <flemrw@b...> wrote:
"I can't use your practices in 
my classroom; give me your theories and let me make my own".

(2) This statement flies in the face of my understanding of 
common sense. Frankly, I'd describe it as typical dk 
mystification, making things sound more complicated than they 
already are. Of course, I would say, you can copy other people's 
practices, even though one might adapt them slightly. But it's a 
question of adaption, not a new creation on the basis of an 
examination of underlying theory.

---------------------------------
Do you Yahoo!?
Free online calendar with sync to Outlook(TM).
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	Group: dogme
	Message: 3701
	From: Dennis Newson
	Date: Fr Jun 06, 2003 2:35 

	Subject: The etymology of "Eltons"


	Further to my earlier posting, and to explain the name.

From the British Council "Search English" site.


"Hollywood may have its Oscars but the British Council has its 
Eltons. British singer-songwriter Elton John has agreed that we 
can call our new English Language Teaching (ELT) innovation 
awards the Eltons"

Dennis.



	


	Group: dogme
	Message: 3702
	From: sthornbury@w...
	Date: Fr Jun 06, 2003 3:25 

	Subject: RE: 6 earnest points


	James, your point about different learning styles (of teachers, just 
as of learners) is absolutely sound. In fact Kolb (who is most often 
associated with the "experiential learning cycle" - i.e. that learning 
proceeds from concrete experience to reflective observation, 
leading to abstract conceptualization to active experimentation, 
generating yet more concrete experiences and so on - imagine a 
clock face with "concrete experience" at 12 noon) well, Kolb did 
recognize that different learners will find different stages of the 
model more or less easy depedning on their individual learning 
styles. Hence, a predisposition to reflection and conceptualization 
constitutes what is called an "assimiliative" learning style 
(contrast: accommodative, divergent and convergent styles). 
Others have translated Kolb's four-point cycle into different teachign 
styles: facilitator, transmitter, manager, colleague (going around 
the circle clockwise).

But there's a danger here, again, of creating neat models which 
don't reflect the complexity of the classroom situation.

Nevertheless in my experience as a trainer, I have found that 
anecdote, example and classroom experience seem to be 
generally more effective in triggering change in practice than 
principles. But only, as the good doctor, points out, if there already 
exists some predisposition: I'll try that because it feels right. Then, 
if it works, I'll try and think why. (Most of the people on this list - I 
suspect - signed up because they shared a mind-set - a 
predisposition to dogme - even before they knew what it really was. 
Maybe that IS what it is: a mind set). I'm rambling, but in a relevant 
kind of way.
Scott



	


	Group: dogme
	Message: 3703
	From: Robert M. Haines
	Date: Fr Jun 06, 2003 5:04 

	Subject: Practically Theoretical


	Along with conscious efforts to practice theory and theorize about practice comes intuition -- based perhaps on the experiential cycle. 

An example: I once had two new students enter my class just before the class began. I also had trainee observers (CELTA requires trainees to observe several hours of ELT 'professionals at work), which always makes me a bit uncomfortable, though it shouldn't because they often have this strange awe of anything that smells 'teacherly', so just standing up there taking to the students like people often amazes -- not because they lack common sense or anything else, they are just under pressure and have no (usually) practice or theory in this new context.

Anyway, new ss at the last minute. Very kinesthetic bunch on a day when we'd all rather be outdoors. Don't know why, but I did something I'd never done before, ie I experimented. I had two groups write out questions for the new students (one for each group member of the two equal groups), while the two new students got acquainted with each other for a few minutes. Next, I had everybody line up the desks in rows, with the first person in each row facing one of the new students and at the ready with a tape recorder set to record a quick Q&A. At the back of each row were the lists of questions. 

On your marks...get set...Go! The person at the back passes the question (verbally) on to the one in front via the grapevine of students between them. The one in front records him/herself asking the question to the new student along with the new student's answer. 

Switch! The student at the front moves to the back, everyone moves ahead a desk so that the next question can be passed forward. And so on...

In the end, the two groups swapped recorders and listened to the interviews, then wrote down the information that had gathered about each new student in a sort of biography for other new students to read.

No plan, no covert theory and learning by doing/practicing.

Rob

P.S. James writes: "When I did my CELTA I was asked to imitate the activities my trainers showed me and I was uncomfortable." 

I can understand why. It's like with cats: if you want them to go into the carrier, you can forget it; but, if you leave the carrier out with some nice toys and a bit of tuna inside, they'll eventually find out they like this narrow hiding place as most cats do. Not that trainers should be trapping trainees, but sometimes it may be the only way to transport them safely to a better home. Dunno, maybe a poor analogy.

My point should be that I don't see much value in demonstration lessons other than to give trainees a model which they can parrot out of lack of any other input that they might better process through their individual world view, style and comfort level. I could be missing something though.

Nana



In the end


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3704
	From: Robert M. Haines
	Date: Fr Jun 06, 2003 9:27 

	Subject: Relevant rambling


	Scott, perhaps rambling relevantly (according to him):
"(Most of the people on this list - I suspect - signed up because they shared a mind-set - a predisposition to dogme - even before they knew what it really was."

I agree because I suggested using the students as a resource for my experimental lesson on the DELTA, used a tape recorder and the entire class around a map of the local city (lesson failed) after scrapping my plan and was the only one who was in favor of completely doing without textbooks in our group. Not until one of the tutors told me to check out Scott Thornbury's web site, something called dogme, did I realize where I'd been and where I had to go.

That sort of emergence reflects, in my view, the type of resolution that can unfold during the process of language learning, ie we look back and realize we've come a ways, while we also see the long stretch ahead. Of course, not everyone learns the same way. But what's important, I believe, is to realize that the 'line' of learning we might see is not in fact linear at all, but rather one bend -- that only appears straight due to the relative scale of learning a language -- on the whole circle. 

It flies in the face of Western linear/rational/clinical thinking, but it holds true, at least in my worldview. We go round and round running over and exploring the same old ground (sorry, dk, but Pink Floyd does pop into my head here). 

It is by no means dismal, however, it is a very natural and much richer view of the learning/living cycle.

Nana




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3705
	From: Robert M. Haines
	Date: Fr Jun 06, 2003 9:44 

	Subject: David A. Kolb


	I've been doing some trawling, as I often do, and came across this site on David A. Kolb and his experiential learning theory. You might take a look if you're interested in what Scott was writing about. It also relates to what I had written about continuing around the circle (learning cycle), except Kolb and Fry look at it as a spiral instead of doing laps, which is similar to Rilke's famous poem about the spiral of life. I've forgotten the title -- time to trawl!

Nana


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3706
	From: Robert M. Haines
	Date: Fr Jun 06, 2003 9:49 

	Subject: And here''s the link!


	Which part of the cycle was missing?

http://www.infed.org/biblio/b-explrn.htm


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3707
	From: Dennis Newson
	Date: Sa Jun 07, 2003 5:18 

	Subject: Re: Theory and practice (again)


	Robert,

Thanks for finding and sharing yet another informative, thought-
provoking link. 

I hope the following comments contribute, however minimally, to 
the discussion about theory and practice and the un-ending but 
fruitful exploration of effective ways of teaching and learning 
a foreign language i.e. dogme.

My personal anxiety as a practice-orientated type about such 
articles - the one about Kolb - is that I'm scared of being 
seduced by the orderliness, clear prose, neat visualizations, 
sound generalizations of such a theory-led approach. The thrust 
appears to me to be to say something true, based on experience, 
on many experiences, that is so carefully formulated that it 
accommodates those experiences. But aren't such efforts 
dedicated to theory, wanting to get the theory right, rather 
than to practice, wanting to get the practice right (maximally 
effective)?

Dennis



	


	Group: dogme
	Message: 3708
	From: lifang67
	Date: Sa Jun 07, 2003 7:15 

	Subject: Peer Teaching Is Role Playing


	Actually, James, I was a bit more convinced by Scott's reply than you 
were. I was going to concede all this points and make a kind of 
Korean exceptionalist argument--that he is describing a situation 
where classrooms have a common culture, and it has something in 
common with Jeremy Harmer and eTp, and nothing in common with me in 
Kangnam and with you at the Catholic Uni.

But I think my real reservations, made below at some length, is more 
individualist than Orientalist. My reservations (which are 
nevertheless train reservations) have more to do with the styles of 
learners than of the teachers, though they will involve both, because 
my learners will be teachers in turn.

As usual, Scott's got a point. Keith Johnson used to complain that 
although Widdowson was a great theoretician, he couldn't design the 
proverbial piss-up in a brewery (though he DID some ESP stuff in the 
Gulf that's not that bad).

One might say the same thing about Keith himself, particularly after 
reading his book Language Learning and Skill Learning. Sometime in 
the 1970s he seems to have fallen into the "information gap" and 
never quite clambered out. 

Conversely, Michael Swan has a "theory" that boils down to a bit of 
Cro-magnon grunting about grammar and vocabulary (see his "Critique 
of the Communicative Approach" in ELTJ, reprinted in "Currents of 
Change"). But he does have a knack for examples and even an activity 
or two that are almost worth stealing.

To tell you the truth, Scott, my classroom practices seem to me to 
come from my own head. I'm not being macho (as Olwyn once said) and 
I'm certainly not holding myself up as a model. The truth is that 
what I do is very specific to my teaching situation. 

Every single one of my students will be an elementary school teacher 
somewhere in the Seoul area. Elementary English teaching began in 
1997 here, and there are exactly zero materials available for teacher 
education. 

Theory IS the main thing I have to teach (scaffolding, Socratic 
questioning, inductive and deductive teaching, PPP, Deep End, TBL 
Vygotsky, game theory, and so on). That's why I won't apologize to 
the list for banging on about it; it's as much a part of my job as 
learning the students' names.

The activities I think up are really just there as examples of this 
theoretical content. For "practice", I give them the example 
activities, they stand up and teach them, and then we sit down and 
talk about what they are examples of.

Like Zosia I tried adapting the "blank sheet" exercise--it was 
supposed to be an example of how difficult it is to use fixed 
materials with "open" questions (like "tell me about your 
childhood"). 

I came up with this "action painting" for the kids in the Fine Arts 
department, complete with a long apocryphal tale about Jackson 
Pollack (whom they are studying in their aesthetics class). With some 
learners, it was great. But with others, the shy ones like Mijeong, 
it was too much action and not enough painting, and certainly no 
language. 

In any case, it wasn't what the kids needed for teaching children. 
I've done action painting with children, of course; most of them 
think it's just fingerpainting without getting your hands dirty. I 
doesn't yield much language.

My students really need language that's interactive and relational, 
not just expressive. Above all, they need to break out of the 
question-answer-evaluation cycle and learn to relate learner answers 
to each other.

Here are two activities I did after the "action painting" one. The 
first was to hand out three little post-its. The first one said "Most 
interesting week of the week award" and the other were also awards, 
but they were blank. 

The idea was that in each group of four students, one student got up 
as "teacher" and figured out (by asking) who had the most interesting 
week, and awarded the "most interesting week of the week" award. That 
student then became the teacher, and had to award the next award 
(whose topic had to be elicited) and so on.

Shortly after I tried this out, I realized it was much too 
complicated to explain. So I changed tactics mid-activity (bad 
practice, I know, but I get jittery). Each group has a small white 
board, and I simply told the "teacher" to write three sentences, e.g.

..... had the most interesting week.
Se-yun had the most .......... week.
...... had the most .......... week.

And they then had to take turns as teacher until the sentences were 
complete.

I thought that since the second version was more transparent, it 
would be much more popular. I went around from group to group, 
explaining what to do and why. But when I reached the first group 
again, I discovered that they had successfully handed out all the 
stickers, and left the whiteboard blanks blank. 

The same was true of all the groups that had received stickers, and 
half the ones that hadn't received them! The more complex activity--
the least overtly linguistic--was the more motivating, and 
motivation, in the long run, wins out over transparency.

So what Scott says about the "theory-practice-theory" cycle is 
indubitably true. I can't predict, from a theory of discourse or even 
a notion of relative transparency or ease of presentation, what 
activities will work with my own students. Sometimes I can't even 
seem to generalize within a single classroom, much less from class to 
class. But that is because motivation is theirs, not mine. 

The learner variable makes good practice LESS generalizeable not 
more. But motivation, and any learner variable, is understandable in 
its specificity, and that is why the kids continue to surprise me and 
why I am sure they will be better teachers than I am. 

They have a much better sense of what is and what is not 
generalizeable than eTp and Jeremy Harmer and even me, simply because 
they are Korean. This isn't a Korean exceptionalist argument; I think 
it holds true for all classrooms and teachers.

The other day one of the teaching groups was supposed to chat about 
big numbers (very useful for prices here in South Korea, with about 
two thousand won to the British pound). 

The kids set up this activity where they asked each other the price 
of their shoes and then put up a kind of stock market board parody, 
where you could by shares in a classmate roughly in proportion to the 
price of his/her shoes. 

After explaining the activity (quite uproariously) they asked people 
to do it in groups, appointing a "teacher" in each group, as I always 
do. When it was all over, I congratulated them on their inventiveness 
(and also their nice shoes) and then commented that the business of 
appointing a teacher was all very well for me, but probably wouldn't 
work very well in an elementary school classroom.

But this morning I read a wonderful article in Language and Education 
where the teacher does precisely this. And this morning (I had to go 
the publishing company with the Siguaro kids and negotiated a 
contract) when I told the kids about this, they laughed and said that 
all Korean children love to "play school". Of course they do!

(Jeong-yun, however, looked puzzled when we talked about playing 
school--she said she had always played "butcher" with her sisters--
because there was a butcher shop on the first floor of the building 
they lived in....)

Is good practice generalizeable? Scott's right--practice is 
generalizeable. It's the "good" part that doesn't seem to generalize!

dk1

PS: A propos--here's a question for the list. If role playing, like 
fictional characters, is a way of "mapping a fictional world onto the 
real one" (and thus diminishes a direct preoccupation with meaning) 
what about peer teaching? Isn't peer teaching a form of role playing?

d



	


	Group: dogme
	Message: 3709
	From: scott_thornbury
	Date: Sa Jun 07, 2003 8:08 

	Subject: Re: And here''s the link!


	Thanks for that link, Rob. People might like to check the links to 
praxis and Freire, as well. Very dogme-relevant. S.

--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Which part of the cycle was missing?
> 
> http://www.infed.org/biblio/b-explrn.htm
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3710
	From: Fiona M
	Date: Sa Jun 07, 2003 11:00 

	Subject: Re: Re: And here''s the link!


	I read the Kolb thing, and found it full of holes, sorry...............and then had a look at some Freire. I've read some of his work before, but I just found this one:
http://nlu.nl.edu/ace/Resources/Documents/FreireIssues.html

Curiously, the conclusion bit is ominous, and not just for Freirean pedagogy. It rather makes me think of dogme - and other learner centred approaches - in the context of mainstream education. Or any kind of institution. So many teachers get a power trip out of their position, and so many school administrations like to reinforce that hierarchy by maintaining a 'power trip' hold over the teachers, via curriculums/syllabi (or buses?), having to plan your classes on the premises etc. The policies of oppression are virtually innate - no, not virtually. So many personal complexes and fears to overcome. So it made me almost maudlin to read the article, and think about the fact that, whilst it's true that there are pockets of humane, hopeful people around, trying to turn classrooms into more democratic, learner-centred, teamwork or community environments, we are likely to remain pockets. Though that doesn't mean I'll be chucking in the towel.

Get thee behind me.
Fiona


----- Original Message ----- 
From: scott_thornbury 
To: dogme@yahoogroups.com 
Sent: Saturday, June 07, 2003 8:08 AM
Subject: [dogme] Re: And here's the link!


Thanks for that link, Rob. People might like to check the links to 
praxis and Freire, as well. Very dogme-relevant. S.

--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Which part of the cycle was missing?
> 
> http://www.infed.org/biblio/b-explrn.htm
> 
> 
> [Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3711
	From: Dennis Newson
	Date: So Jun 08, 2003 6:36 

	Subject: That link - Kolb & Co.


	I'll get behind you, second you immediately, Sue:

"administrations like to reinforce that hierarchy by maintaining 
a 'power trip' hold over the teachers, via curriculums/syllabi 
(or buses?), having to plan your classes on the premises etc."

I'm coming to the conlusion that dedicated teachers being 
blocked from teaching according to their convictions is one of 
the main real-world issues in teaching. What does it matter what 
a teacher thinks about textbooks, group work, tests, 
prescriptive grammar, certain theoretical models of learning 
etc. if he or she is ordered by the authorities to do things in 
a certain way?

I suppose the answer to my own question is that the name of the 
game is, to take dogme as an example, is to be as dogmetic as 
you can be within the restraints imposed upon you - and keep on 
pushing.

Dennis



	


	Group: dogme
	Message: 3712
	From: Diarmuid Fogarty
	Date: So Jun 08, 2003 6:43 

	Subject: Out of the Freire...


	For more on Freire, I recommend having a look at Blanca Facundo's paper (FREIRE-INSPIRED PROGRAMS IN THE UNITED STATES AND PUERTO RICO: A CRITICAL EVALUATION). It's less hagiographic than many other papers and was answered by Robert Mackie, provoking another defence of her work from Facundo. It's all on the WWW somewhere in fact, a quick visit to Google...

Facundo's paper www.uow.edu.au/arts/sts/bmartin/dissent/ documents/Facundo/Facundo.html 

Mackie's reply nlu04.nl.edu/ace/Resources/Documents/Mackie.html

Facundo's reply www.nl.edu/ace/Resources/Documents/reply.html

Freire was obviously a great man, but like all others, he had his failings. I would suggest that he worked to apply his principles to his theories and these to his wok (nothing wrong there, I guess I do the same). However, this meant that some of his work could best be considered naive. In Pedag... he praises the likes of Lenin and Mao, whilst writing at the same time that when the leaders take over the revolution, it is no longer a revolution. He praises the revolutionary regimes in Russia, Cuba and China for putting power in the hands of the people, but anbody with even a cursory knowledge of the situation could tell you that that isn't in fact what happened. 

The other thing that makes me uncomfortable about Freirean pedagogy is that it is based on the middle classes helping the working classes see how things really are (I'm typing in an ironic fashion). Whilst I love Freire to bits, I can't help but think that if he was English, not only would he have that big bushy beard, but he'd wear woolen jumpers, sandals, drink real ale, watch Morris dancing and drive a Volvo. Actually, now I'm being so facetious that even I feel uncomfortable with it! What I mean to say is that in Freirean pedagogy, the oppressed must liberate themselves through education but without the liberal middle classes, the process won't kick off. In one Q&A document, we read how Freirean pedagogy involves "educators identify[ing] students' life problems for them a priori, and then design[ing] lessons to give students the knowledge they need to solve those problems ". What's wrong with the people identifying their own life problems, you may wonder. 

That said, I have no desire to rubbish Freire or write against his work. He was obviously a great man whose contribution to education was and remains invaluable. Freire was both a Catholic and a Marxist, two belief systems that exercise a great deal of control over the lives of theose who have them, and his pedagogies were influenced heavily by them. It is inevitable that those of us who do not share either belief system will find issues that we do not agree with. Nevertheless, there are also a great deal of other issues which I not only agree with but which I have left transform my teaching.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3713
	From: Diarmuid Fogarty
	Date: So Jun 08, 2003 6:55 

	Subject: Re: Out of the Freire...


	My rush to pick holes...the quotation from the Q&A document was actually about "problem-solving" approaches, not Freirean "problem-posing" approaches. Mea culpa. That said, the part that I was referring to, ie the middle classes being bussed in, is the opening step of Freirean pedagogy, so the point is still there.

Just to be crystal clear, these are issues I have with Freirean pedagogies (Dr Freud)), not me writing off the great man.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3714
	From: Tom Topham
	Date: So Jun 08, 2003 7:55 

	Subject: Re: Peer Teaching Is Role Playing


	QUOTE:

Every single one of my students will be an elementary school teacher
somewhere in the Seoul area. Elementary English teaching began in
1997 here, and there are exactly zero materials available for teacher
education.

Theory IS the main thing I have to teach (scaffolding, Socratic
questioning, inductive and deductive teaching, PPP, Deep End, TBL
Vygotsky, game theory, and so on). That's why I won't apologize to
the list for banging on about it; it's as much a part of my job as
learning the students' names.

The activities I think up are really just there as examples of this
theoretical content. For "practice", I give them the example
activities, they stand up and teach them, and then we sit down and
talk about what they are examples of.
:QUOTE


I also teach teachers, most of them already finished an applied linguistics 
degree at the local pedagogical university, all of them teachers at school 
or university.

I'm trying to figure out why you HAVE to teach theory... Often your posts 
confuse me, and I wonder how your teachers, whose English skills seem 
similar to my teachers' based on your quotes and stories, manage to take in 
this deep, heavy stuff. Or do they?

One of the common threads in my teachers' feedback is that after all the 
theory they had to "learn" in their university (memorize to pass exams) it 
was nice to have a practical course. We do peer observations, observing 
"experienced" teachers, observing me... on occasion, when it can be woirked 
out, I'll come do demo lessons with school or uni classes my teachers are 
teaching. Most of the coursework is very practical - lesson plans, 
materials analysis, etc.

So, where to start on that learning cycle? Theory to practice? Practice to 
theory?

The very first day of my session involves an activity called "frogs" - you 
may have seen it on another training course, one of my teachers brought it 
back from a TESOL course in Vilnius. Here it is:

Divide trainees into two groups.

Group one goes off with Asel. She shows them a beautiful little origami 
frog that jumps. "Would you like to make one? Anyone know how? Here, look 
at mine, take it apart, see if you can do it. Here's a paper square, I've 
folded the first tricky bit for you.... etc etc, lots of laughing and 
learning as they make their frogs.

Group two stays with me. "Origami is the art of paper folding. It is 
popular in Japan, and has been practiced there for centuries. This is a 
frog. Watch me, as I describe the 14 steps involved in its construction. 
Pay close attention, because it is quite difficult, and my students often 
fail." After some testing of their knowledge - "you, stand up, how many 
steps involved in making the frog?" One of my students displays her ability 
at the front. I critique her errors, everyone else watches attentively, 
worrie I'll pick them next.

There is one bit of theory I like them to take from this activity: 
practical learning is more useful than theoretical learning when you are 
trying to learn to DO something. But of course, they discovered that bit of 
theory through practical experience Speaking a new language and teaching 
are more similar to making frogs than you might imagine!

Tom

_________________________________________________________________
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	Group: dogme
	Message: 3715
	From: Robert M. Haines
	Date: So Jun 08, 2003 8:10 

	Subject: Demo lessons and origami


	Tom's post on the origami frogs and practice leading to theory seems to support what I don't care so much for about demo lessons for teacher trainees; namely, that trainees are simply watching you (the trainer) 'do it' instead of starting out on their own with a bit of input (the tricky bits being folded for them?). 

Am I missing the mark here?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3716
	From: dogme@yahoogroups.com
	Date: So Jun 08, 2003 8:47 

	Subject: Poll results for dogme


	The following dogme poll is now closed. Here are the 
final results: 


POLL QUESTION: The dogme site should be open to anyone 
to post any message that is related to 
language or language teaching (or 
anything else for that matter) 
irrespective of its relevance to dogme, 
either explicit or implicit. 

CHOICES AND RESULTS
- I disagree: if the list is to retain its integrity, some form of self-consorship is necessary., 3 votes, 20.00% 
- I agree: let the group decide what's relevant., 6 votes, 40.00% 
- I disagree: I get enough spam as it is, without dogme chit chat, 0 votes, 0.00% 
- I disagree: if you don't like it, sign off, 0 votes, 0.00% 
- Don't know., 0 votes, 0.00% 
- Who cares? anyway, it's only a list., 0 votes, 0.00% 
- Other, 2 votes, 13.33% 
- I agree: dogme means "anything goes", 0 votes, 0.00% 
- No, postings should be notionally related to dogme, 4 votes, 26.67% 
- I totally disagree. The dogme connection should be made explicit, 0 votes, 0.00% 



For more information about this group, please visit 
http://groups.yahoo.com/group/dogme 

For help with Yahoo! Groups, please visit
http://help.yahoo.com/help/us/groups/


	


	Group: dogme
	Message: 3717
	From: sthornbury@w...
	Date: So Jun 08, 2003 11:42 

	Subject: Re: Demo lessons and origami


	Rob worries (re trainers modelling teaching): that "trainees are 
simply watching you (the trainer) 'do it' instead of starting out on 
their own. ...Am I missing the mark here?" I think not. Johnson, in 
his book on Language learning as Skill (can't remember the exact 
title) argues that learning a skill (such as a tennis serve or 
backstroke, or, why not? learning to teach) is most effectively 
achieved by a) having a go - and sensing what it is that isn't quite 
right (noticing-the-hole) b) watching a skilled practitioner do the 
same thing, and observing those features that your own trial run 
alerted you to (this is the noticing -the-gap stage); and c) having 
another go, attempting to modify and improve performance (close 
the gap and fill the hole) and the cycle - or better sprial - continues.

This is fairly deep-end-ish. But isn't there a compromise position, 
whereby the experience practitioner and the novice WORK together 
at the same task, the former scaffolding the latter's performance, 
until such time the latter can do it alone? I.e. the expert is working 
with the learner in the learner's zone of proximal development. I 
wrote about this (in an IATEFL newsletter) a while back, 
suggesting such a team-teaching model ought to be viable in 
learning teach:

"Team-teaching, where the tutor (or trainer, or mentor or whatever) 
and the trainee, (or mentee) jointly plan the lesson and then jointly 
teach it, seems to embody Vygotskian principles simply and 
elegantly. The trainee - depending on what stage of the course he 
or she is at - has greater or lesser control of the lesson, but the 
trainer is always there, providing a scaffold, just in case - just as 
the driving instructor has one foot hovering over the brake pedal as 
the dangerous intersection looms nearer. Where the trainee might 
be faffing around asking a sequence of unanswerable display 
questions, the tutor (as co-teacher) can step in, and say, "OK how 
about we listen to the tape, now?" thereby salvaging the lesson 
from an ignominious descent into waffle. Afterwards they can talk 
about it: "I cut in there because..." Nobody's self-esteem is 
irrevocably damaged, a learning point is extrapolated, and, what's 
more, the tutor is seen to be teaching, rather than simply talking 
about teaching."

Far too prescriptive, I can hear Dr Evil (among many others) 
grumble. This is how I answered that charge:

"Reluctance to take team-teaching on board seems symptomatic 
of a more generalised aversion, in a lot of the recent literature on 
teacher education, to prescriptivism. This aversion seems to me to 
be short-sighted. For a start, it ignores the fact that (as I have 
already suggested) any techniques or procedures offered by a 
trainer or mentor are likely to be interpreted as prescriptions in a 
training context where criteria of good practice are in operation. 
And all training programs are predicated on criteria of good 
practice. Often, however, these criteria are kept hidden. In the 
absence of visible goalposts, therefore, the trainees will invent 
them. Moreover, to withhold descriptions and demonstrations of 
expert practice on the grounds that such descriptions and 
demonstrations will be read as prescriptions is to abdicate training 
responsibility and ultimately serves only to impoverish the training 
program. It would be like withholding authentic texts from language 
learners on the grounds that they might use them as models. Or, 
even more ludicrously, to suggest to learner drivers that they 
discover how to manage on the open road by trial-and-error. The 
learning of any skill - whether language learning, swimming, driving 
or teaching - involves cycles of OK-you-have-a-go followed by OK-
now-watch-me. Again, without wishing to bang on about it, team-
teaching would seem to offer an ideal context for such learning 
cycles".

Scott



	


	Group: dogme
	Message: 3718
	From: Robert M. Haines
	Date: So Jun 08, 2003 5:17 

	Subject: Team teaching


	In Scott's example of team teaching I wonder what the difference would be between a) the trainer standing by to add color, if you will, and b) the trainee having a go, followed by the trainer doing the same. Then I imagine that the team or co-operative aspect of Scott's example provides not only the scaffolding a teacher/trainee often seeks but might also create a sense of community, i.e. a shared experience rather than a more transmission-style context with a more hierarchical dynamic to it.

Some trainers might view such teamwork as nannying students, asking when the training wheels will be removed. This view, to me, IS rather prescriptive because it implies that there is an inherent lack of skill on the part of the teacher in training. It seems somewhat like the notion that we have to *explain* language to learners as if they had never used it before. On the contrary, haven't we all taught before? "Here, let me try..." "Oh, I'll show you, it's really easy." "No, that's not what I said, what I said was..." "Good boy! That was really good!" And so on... But it often comes without feedback or relevant input, this teaching we do almost daily. 

A training course can create anxiety because trainees know they will be 'examined' in a more formal context, and trainers realize they must use benchmarks to 'grade' peoples performance. That sounds awful and it is awful; however, a scheme like Scott's (perhaps there are others) might just alleviate some of this anxiety by shifting the burden from one set of shoulders to two, i.e. teamwork.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3719
	From: Adrian Tennant
	Date: So Jun 08, 2003 5:57 

	Subject: Re: Demo lessons and origami


	One thing that does worry me about the idea of team-teaching with trainees
that Scott put forward is how trainees will react.

I say this having had some experience of a trainer who 'stepped-in' when
necessary. This person would sit at the back of the class and 'step-in' when
they felt it was required. The effect - trainees with no confidence (X kept
interrupting, X kept telling me/showing me what to do) and students with no
confidence in the trainee (If X keeps needing to step-in then Y isn't doing
things properly). No amount of explaining seemed to get rid of these
perceptions.

Scott, have you tried what you propose?

I've team-taught with experienced colleagues and it's great but it's always
been built on mutual trust created from 'knowing each other'. That takes
time, and one thing you don't seem to get on training courses (i.e. CELTA,
Trinity) is 'time'.

Dr Evil



	


	Group: dogme
	Message: 3720
	From: Tom Topham
	Date: So Jun 08, 2003 9:52 

	Subject: Re: Demo lessons and origami


	>...team-
>teaching would seem to offer an ideal context for such learning
>cycles".
>
>Scott

Interesting that you bring this up, Scott, it's something I do at my school 
on a fairly regular basis. I guess if this Vygotsky fellow also knows it's 
a good idea he must not be such a bad fellow after all...

I find that it serves a lot of useful functions, in addition to helping 
teachers learn:

-it makes me as DoS less of a stranger to the Ss
-it gets Ts and Ss used to my presence in the classroom
-makes observations much less stressful and more productive
-helps me as a manager be, in general, less of an "other" to the teaching 
staff - something unusual in this culture

The only downside is TIME, I haven't done it as much this year as I'd have 
liked.

I have also found it works to team up new teachers that I hire - even 
thought they are both new learners of the skill, the fact that they have to 
plan together and watch each other seems to help the reflective cycle along. 
And if I do some lesson planning and team teaching with them I get double 
the bang for the buck.

I'm currently trying to systematize the induction program for teachers to 
our school, and I intend to "pair them up" whenever it seems feasible.

Tom

_________________________________________________________________
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	Group: dogme
	Message: 3721
	From: Robert M. Haines
	Date: Mo Jun 09, 2003 5:31 

	Subject: Temperature


	After digesting more experiential learning theory, something popped into my mind about the nature of knowledge: If I tell a European friend it's 20 Celsius here (in the U.S.) today, she knows what I mean. If she's unfamiliar with Fahrenheit, and I say it's 68 degrees, she'll probably have to do some calculating. If she's done enough calculating (frequency) of this particular conversion, i.e. 68 F = appx. 20 C, then she'll be able to make the conversion faster. And the same would be true for her telling me it's 20 C in Europe. 

Okay, there will be no algebra quiz at this point. I want to express how we use experience, stored in memory, to understand the world -- even the world of ideas. I have a feel for 20 C, because I lived in Europe long enough to gather what 20 C feels like. I might still have to convert something like 7 C in my head, though I know it's not sunbathing weather. 

In terms of dogme, the local conditions will determine our 'feel' for the weather, and a cold day to a Greek fisherman might be balmy to a Canadian angler. They can agree on temperature and relative humidity, etc., but all this leaves out the experiential part just as prescriptive grammar lessons leave it out by focusing on what the thermometer says -- and possibly how that feels to the teacher -- versus how that feels to individual learners. 

I hope this isn't too fuzzy/woolly. I'm trying to say more than simply individual viewpoints are subjective. This relates to vocabulary, frequency, memory and the nature of acquisiton, I think. Maybe somebody can help me out here. It could be related to Christopher Isherwood's *Tisch* and *table* (from Christopher and His Kind by Eyre Methuen), which Scott describes on p. 19 of How to Teach Vocabulary. 

I've got to run -- it's so nice outside! Or is it...?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3722
	From: Dennis Newson
	Date: Mo Jun 09, 2003 6:15 

	Subject: Re: Temperature


	Rob,

I imagine that all of us who sometimes do translation understand 
Isherwood's statement about the German word 'Tisch' "that ..in 
England the thing isn't merely *called* a table, it *is* a 
table.." I've often stared at passages I've translated, the 
German next to the English, and found it quite eerie. The two 
version are related to each other, but are quite different 
entities and have a different impact on me as a reader.

And, if I understand your point correctly, you are arguing that 
ideally what happens with the two measurement systems Centigrade 
and Fahrenheit is that you don't learn to translate one into the 
other, you experience both and can refer to one or the other. I 
find - another example, perhaps, of "translation" - that I tend 
to refer to distances in continental Europe in kilometres, but 
when I'm in the United Kingdom I think and use miles. If I'm 
asked to "translate" I tend to duck out and switch to hours - 
"120 kilometres? About an hour on the motorway."

The connection with this little ramble and language learning (in 
my mind) is that Scott's "Tisch" quotation follows on from his 
statement in 'How to Teach Vocabulary" that:

"Faced with learning a new word, the second language-learner is 
likely to short-cut the process of constructing a network of 
associations - and simply map the word directly onto the mother 
tongue equivalent".

Which is why, to exercise one of my hobby horses, I continue to 
believe so strongly in *not* resorting to translation and the MT 
in TEFL, to work hard to short-circuit this short-cut and foster
the building of new networks.

Sorry about all the First Person Singulars.


Dennis



	


	Group: dogme
	Message: 3723
	From: lifang67
	Date: Mo Jun 09, 2003 7:22 

	Subject: Frogs and Generalizability


	Tom:

Well, with any lesson, what's really interesting about a demo lesson 
is what happens when the lesson is over.

Suppose my students want to make frogs with their kids. They can, of 
course, and that will take about an hour. But they will teach between 
twenty and forty hours a week, thirty-five weeks a year for the rest 
of their lives.

So let's suppose they want to make cranes, or paper airplanes, or 
bottle rockets, or (what I did with the Siguaro Club last Friday) 
figure out how to make a Mongolian toshok, a wire puzzle that 
Mongolian children play with.

Some of the language from your demo lesson will still be 
useful: "First, you need a ..." "Then you are ready to..." "The first 
step is to ....", etc.

Will they consciously generalize this language from frogs to cranes? 
Will they generalize it from frogs to bottle rockets? Will they 
generalize it from frogs to the Mongolian wire puzzle?

My teachers tend to have a very anti-formalist, one-problem-at-a-time 
bent. Call it an anti-theoretical bent, if you will. It's really a 
matter of familiarity, not engagement or lack of engagement with 
functionalist grammar. They know activities. They don't really know 
notional functionalism. Or much care.

They will probably consider the whole activity from the learner's 
point of view, and for them making a Mongolian wire puzzle is one 
thing and making an origami frog is quite another. They are very 
likely to start from linguistic scratch when they want to make a wire 
puzzle. ("This is toshok. It's very interesting. See? You do 
this...and then you do that....")

How to find a teaching style which will work for THIS one-problem-at-
a-time learning style and which will work for the rest of their 
lives? In other words, how to get them to generalize when they have a 
(correct) tendency to view teaching activities as unique and not 
generalizeable.

Well, suppose that we DON'T want to change the topic. Suppose we 
want, instead, to use the paper frogs to tell a very popular Korean 
story about the green frog who always disobeyed his mother.

In the story, a green frog always disobeys his mother. Dispondent, 
the green frog's mum tells the unfilial frogspawn to bury her by the 
river when she dies, figuring that he'll do the opposite and choose a 
more auspicious place, like a south-facing mountain, as she really 
wishes him to.

But the frog is, in the actual event, heartbroken, and for once in 
his life obeys his mother's dying wish. So the mother's body is 
washed away by the river, which here in Korea is a fate worse than 
death.

Let me inflict four points on you at this point. First of all, the 
kind of language we need for the Green Frog story is not at all the 
same as that required for the origami exercise--except for the single 
lexical item frog. 

Secondly, that there ARE useful generalizations that we can draw 
about storytelling sequences (such as it is good to establish setting 
and character before embarking on dialogue) but they are of a rather 
theoretical nature. 

Third, that this theory is not at all a grammatical or even a 
notional/functional theory (unlike the 
functionalist "first...second...then...after that..." sequence), but 
can easily be made meaningful and even colorful. 

And fourthly, that that this theory is even more useful, for my 
learners and for their learners, than the good practice of origami.

Like the little green frog, our teacher trainees have a disturbing 
tendency to "do it their way" except when we really wish they 
wouldn't. Just today, for example, I had students trying to teach 
dialogues. At a certain point in teaching the dialogues, it is useful 
to switch roles, so that all the learners get a crack at both sides. 
Some of my students did this by "casting", as I usually do it.

T:OK, now you are the Green Frog. And you are the Green Frog's 
mother."

I do it this way because I find it more content oriented. The names 
serve to remind the learners of the role and the roles serve to 
remind people of the pragmatic context.

But my learners are formalists. Here's what they said:

T: Change the role.

Obviously, this language is much more generalizeable. It's generic, 
one size fits all language. And that's why the kids fall back on it--
it allows them to stop thinking about meaning for a moment and just 
get concentrate on their main interest, which is getting the damned 
lesson over with.

And that's why I'm buried by the river, you see.

dk1



	


	Group: dogme
	Message: 3724
	From: dnewson2001
	Date: Mo Jun 09, 2003 9:07 

	Subject: Re: Demo lessons and origami


	What strikes me about the discussion of demo lessons (and origami and 
frogs etc.) - see posts 3717 and 3719 and others - is the spotlighting 
of teacher performance. It's easy to see how this happens, and it must 
be legitimate to think about what teachers should do, but temporarily 
in the discussion it's as if the learners aren't there. 

When I was regularly observing lessons and the students were uptight 
about preparing and teaching lessons in a way that would please their 
examiners - an underlying theme is this thread - I often had the 
feeling that you could have removed all but the front row of children 
and the student teachers would hardly have noticed.

Dennis



	


	Group: dogme
	Message: 3725
	From: Diarmuid Fogarty
	Date: Mo Jun 09, 2003 8:10 

	Subject: Writing our own coursebook


	We started writing our own coursebook today. The students did their IELTS
exam on Saturday and we have about four weeks until the end of term. Today's
class was attended by about two thirds of the students. I floated the
suggestion of doing our own coursebook. Our old one, Concentrating On IELTS
(not its real name), was the template we wanted to avoid following. I asked
the students to consider what topics they would put into it. We came up with
a wide range (including the inevitable, sports, technology, shopping and
Nights Out in Manchester). We discarded some suggestions that were too
run-of-the mill and we reached a final list of Museums, Nights Out in
Manchester, Sports (ie football), Taboos (focusing heavily on sexuality, I
gather) and Fashion.

I gave a pep talk, asking for cooperation and expressing my desire to see
them make this work and beefing up the creativity side of the whole project.
A number of the students were up for it, but an equal number kept their lips
buttoned and didn't contribute overtly to the project. Once they'd paired up
and taken on a topic, students talked around it to see if they could get any
ideas flowing. Most of what came out of this were plans for typical
presentation projects rather than potential coursebooks.

After the break I handed out photocopies of sections of the article that
Scott put on the list. I was keen for the students to see the parts where
the Ukrainian students were dubious about the whole thing and where the
teacher tells how she was proud of them and their work. I stressed how
important it was for them to make the whole thing theirs and how it could
only work with their cooperation. I popped the suggested unit structure on
the WB and asked for opinions. Two people spoke out, one to say, "Whatever"
and the other to say that she didn't think that they would be able to do it.
They didn't have the level of English, they didn't know how to write a book,
they didn't know enough about teaching methodology to write anything that
would be of any use.

The second half of the lesson was largely me building them up. I told them
how getting people interested was the only thing they needed to do. I
reminded them of how they had felt bored senseless by the previous
coursebook and told them that their version would be better, if only because
it woud be written by students, for students. I shared the secret that
getting people interested is almost the whole secret behind teaching of any
subject.

The students left with eyebrows raised, three or four of them promising to
give it a go. One hung back to tell me that her partner, a rather
off-the-wall type from Beijing, was not at all interested in the project.
She had previously told the class that this could not be expected to help
her in her future. She was interested in biology and in nothing else. But
she had decided not to do anything about biology because she had decided to
study finance...As the last student went out, I walked around the class,
picking up the scraps of paper with doodles and intricate line drawings on
them and thought positive thoughts.



	


	Group: dogme
	Message: 3726
	From: Adrian Tennant
	Date: Mo Jun 09, 2003 8:52 

	Subject: Re: Writing our own coursebook


	Diarmuid,

3 tips from experience

1) Remind them that they've seen lots of coursebooks so of course they have
experience.

2) The process David and I found worked was:
Select topic.
Get raw material (either homework or teacher brings in)
Pairs/Groups talk about what to do with the material (T prompts)
Ss write ideas.
Swap materials and try out.
Feedback on materials
Redraft.

3) The whole process takes time (about 4 to 6 hours for each cycle)


Dr Evil

Anyone else got any ideas/tips etc?



	


	Group: dogme
	Message: 3727
	From: midill@a...
	Date: Mo Jun 09, 2003 5:17 

	Subject: Re: Writing our own coursebook


	My experiience (17 years of it) has been that some students want to be 
creative, but that more do not. They truly believe that it is the instructor's job 
to pour English into their heads in ways that will stick. Of course, 
"pouring" never works, and I spend much of my time in class trying to prove this fact 
to doubters. My students are not in class, now, or I would try the write a 
textbook exercise. For sure, I will try it in the fall. 

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3728
	From: Robert M. Haines
	Date: Mo Jun 09, 2003 10:27 

	Subject: Re: Writing our own coursebook


	I think the most challenging part of Dr. Evil's tips might be the second, in
particular, where "pairs/groups talk about what to do with the material (T
prompts)". Students might want models -- good and bad -- to help them along.
I'm not sure if that's advisable. It might be better to have them draw from
what they didn't like about the textbook they've been using and work to
revise or scrap parts or the whole thing.

It's tough, but what I think you should be trying to get at here is the
communicative aspect of language, which the students all understand
intuitively as interlocutors and human beings. At the same time, if I knew
how to create a textbook with that in mind, I'd certainly have had a go
already. Once again, it's a case of process over product. One problem here,
I suspect, is that students DO expect a product, i.e. a textbook that is
'perfect'. T prompt them not to go down that road as best you can.

Another good tip from the Doctor involves mats -- not the yoga ones, though
you might need one to relax after class. I think that once these people have
photos, texts, radio snippets, etc. on their plates, they'll be more enticed
to dig in and make something out of it.

I presume that "Ss write ideas" is the making something out of it?

Rob
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Monday, June 09, 2003 12:52 PM
Subject: Re: [dogme] Writing our own coursebook


> Diarmuid,
>
> 3 tips from experience
>
> 1) Remind them that they've seen lots of coursebooks so of course they
have
> experience.
>
> 2) The process David and I found worked was:
> Select topic.
> Get raw material (either homework or teacher brings in)
> Pairs/Groups talk about what to do with the material (T prompts)
> Ss write ideas.
> Swap materials and try out.
> Feedback on materials
> Redraft.
>
> 3) The whole process takes time (about 4 to 6 hours for each cycle)
>
>
> Dr Evil
>
> Anyone else got any ideas/tips etc?
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3729
	From: Sue Murray
	Date: Mo Jun 09, 2003 11:48 

	Subject: Re: Writing our own coursebook


	very broadly, here's a slightly different way to sometimes develop the topic
process:

- select topic

- students give it a 'body' - or 'verticalise' it - themselves (sharing
existing knowledge/experiences/slants and viewpoints/questions/ideas etc)
(depending on the class and the topic, this can be variously done - eg, word
association; discussion; pyramids; storming; drawing;
motions for initial debate; group questionnaires;)

- this can be then 'formalised' into some kindof written/visual form, - eg,
simply stating what was done/said; different opinions; stories told;
what aspects they'd like to/need to find out
more about; if it's a factual thing, what facts seem to be missing or
contradictory from the
collective construction; where they'd like to take things (eg, is it to
understand
something better, to find out information about a person or group of people
or an event; to gather data for a survey or report; to try to persuade
others to your point of view; etc)

- a little research by all those willing to find (or produce, depending on
topic) and present some material relevant to all this (whether articles,
interviewing people, net searches, bringing in photos, songs, etc)
(the teacher can also participate here, and in any phase, of course, as
much or as little as s/he considers suitable)

- deciding what is relevant/interesting/useful and 'recasting' the process
of verticalisation and 'formalisation' in the light of extra information.

this type of 'before' and 'after' can give an extra discovery aspect to the
topic process, as well as to the
language (and can be documented, even very simply, to give a sense of
'movement' to the textbook .....)

It can also sometimes lead naturally on to a new but somehow related topic
area; a sort of spiral effect.

And students can work variously in pairs or groups or as whole class,
depending also on their preferred styles and class size.

I'd also say they don't have to worry about imitating a typical coursebook
format, the important thing is that it has interest and meaning for them;
that
should be the fundamental 'methodology' of their course book; at times, they
could even (optionally perhaps) write in their own thoughts
about how they're finding writing their own coursebook.

This wouldn't be a good way of processing a topic if the students are
reluctant to contribute at the outset of course, but then again, if they've
chosen a topic,
there's maybe more chance that they can be, at least gradually, encouraged
to shape it a little?

Alternatively, what can happen is that they shape it so fully that the
subsequent phases are merely records and addendums, or new spirals to
new shaping; this is fine, I think. Depends on the class.

PS: Diarmuid, do you still have those scraps of paper with the doodles and
intricate line drawings on them??
could make a nice illustration for the coursebook, if no one objects; or
even be material for thinking about
when and why we doodle, (and even what it might 'mean' if anyone's
interested in a bit of lighthearted 'analysis'?
optionally, then comparing ideas with more 'official' types of comment on
doodles)


----- Original Message -----
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Monday, June 09, 2003 9:52 PM
Subject: Re: [dogme] Writing our own coursebook


> Diarmuid,
>
> 3 tips from experience
>
> 1) Remind them that they've seen lots of coursebooks so of course they
have
> experience.
>
> 2) The process David and I found worked was:
> Select topic.
> Get raw material (either homework or teacher brings in)
> Pairs/Groups talk about what to do with the material (T prompts)
> Ss write ideas.
> Swap materials and try out.
> Feedback on materials
> Redraft.
>
> 3) The whole process takes time (about 4 to 6 hours for each cycle)
>
>
> Dr Evil
>
> Anyone else got any ideas/tips etc?
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 3730
	From: lifang67
	Date: Di Jun 10, 2003 12:31 

	Subject: Why Don''t Kids Remember?


	One of my graduate students, perhaps inspired by the Exploratory 
Practice stuff that Rob posted, came up with the puzzle "why children 
don't learn what we teach?"

Why not indeed? Last Thursday we looked at Ellis' data, the stuff I 
quoted to Dr. Evil a while back. Ellis found that the correlation 
between being able to do a picture-matching task and being able to 
translate words was pretty weak (there 's a description of the 
results in the posting "Stats, Lies, and Videotape").

My teachers like to use stories that the kids already know (like 
the "Green Frog" one, which has so many negatives that it's rather 
hard to understand unless you know the story). But when they do this, 
the kids have the option of avoiding the language and still 
understanding what's going on. To thwart this, the teacher "pre-
teaches" the vocab and grammar. 

Thus the known story/activity really just serves to pragmatically 
contextualize the real point of the lesson, to wit, vocabulary and 
grammar. Notice that taking this view means turning your back on the 
view of language that says that top-down SKILLS, like guessing the 
meaning of vocabulary in context, are the real point of the lesson. 
If you pre-teach the vocabulary, you can't practice the skill of 
guessing vocabulary in context. You are only practicing the skill of 
remembering the presented vocabulary items in context!

This isn't a criticism of Korean teachers. After all, remembering 
vocabulary in context is better (more meaningful) than remembering 
out of context. And it may--or may not--lead to the ability to 
remember vocab out of context, who knows?

Maybe Vygotsky knows. Here he is, discussing an experiment done by 
Leontiev in the early 1930s. The experiment works like this. A group 
of children are given a set of twenty words to memorize. First, the 
words are just repeated at intervals of about three seconds, and then 
the child has to recall as many of them as he/she can. Then, the 
child is given a number of pictures which match the words in some way 
(though not directly--for example, the picture "onion" might, or 
might not, to help recall "dinner"). Finally, the child is given a 
set of completely unrelated pictures.

And here's the result. 

"The original transcripts from this study clearly show intermediate 
levels of functioning in which the child attends to the axuiliary 
picture stimulus and even associates it with the word to be recalled 
but cannot integrate the stimulus into his system of remembering. 
Thus, one child selected a picture of an onion to recall the 
word 'dinner'. When asked why she chose the picture, she gave the 
perfectly satisfactory answer 'Because I eat an onion.' However, she 
was unable to recall the word 'dinner" during the experiment. This 
example shows that the ability to form elementary associations is not 
sufficient to ensure that the associative relations will fulfill the 
instrumental function necessary to produce recall." (Mind in Society, 
p. 49).

So perhaps Ellis' original task, putting kitchen tools in place, was 
merely an elementary association--the children attended to the 
picture stimuli and even associated them with the words to be 
recalled--but the associative relations were not enough to fulfill 
the instrumental function to produce recall. That is, the association 
followed the picture but could not conjure it up. 

Like Ellis' experiment, this suggests that testing children basically 
just gives us test method effects. When we give children tests, we 
find out one thing--how they will perform on tests. We do not find 
out anything about the contents of their memories. Our tests are not 
tests of our children, but only tests of ourselves.

Or perhaps not. There are two differences between Leontiev's 
experiment and Ellis'. The first is that the TEACHER is producing the 
associative relations in Ellis' experiment, while the CHILD produces 
them in Leontiev's. (Or does the child? Doesn't it depend on how the 
pictures are selected?) 

The second is that Leontiev's children are working in a SECOND 
language. So that there are actually TWO chains of associative 
relations built during the task (one from the object to the mother 
tongue, and one from the mother tongue to the target language). Or 
are there? I wonder what would have happened if Ellis had tested the 
children's MEMORY of the objects used in the task in JAPANESE? Is 
memory of the objects in Japanese more recoverable, or less?

dk1



	


	Group: dogme
	Message: 3731
	From: lifang67
	Date: Di Jun 10, 2003 2:42 

	Subject: Re: Why Don''t Kids Remember?


	> The second is that Leontiev's children are working in a SECOND 
> language.

Sorry--I meant to say ELLIS's subjects, not Leontiev's. Leontiev is 
working with Russians in Russian. Ellis is working with Japanese kids 
in English.

Interestingly, Leontiev finds that the pictures make no difference at 
all for adults (who don't need them to do the task) and are actually 
a DISTRACTION for children who are severely mentally retarded. They 
ARE usually helpful for children from nine to around eleven, and it 
doesn't seem to make that much difference how closely related the 
pictures are to the items they are supposed to represent.

d



	


	Group: dogme
	Message: 3732
	From: Robert M. Haines
	Date: Di Jun 10, 2003 5:21 

	Subject: Photographs and memories


	After reading dk's post about the kids and adults using pictures to remember vocabulary, I wonder how the results would vary had the subjects been asked to draw associations for themselves to use? Any data on that, dk?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3733
	From: Dennis Newson
	Date: Di Jun 10, 2003 6:54 

	Subject: Re: Writing our own coursebook


	I feel quite envious of all of you with classes who can try out 
this idea! Good luck, Diarmuid and students

Dennis.



	


	Group: dogme
	Message: 3734
	From: Adrian Tennant
	Date: Di Jun 10, 2003 7:05 

	Subject: Models


	In answer to Rob ..

> I think the most challenging part of Dr. Evil's tips might be the second,
in particular, where "pairs/groups talk about what to do with the material
(T prompts)". Students might want models -- good and bad -- to help them
along. I'm not sure if that's advisable.

Certainly not what we did. We told them:
- They already had models having used X number of coursebooks.
The prompts were things like:
- "So, what type of 'skill' do you think you could use this for?"
"Don't you think it's a bit long?"
"Remember ...."

etc

Dr Evil



	


	Group: dogme
	Message: 3735
	From: Dennis Newson
	Date: Di Jun 10, 2003 8:04 

	Subject: Re: Models


	Models? Oh...Those sort....

Dr. (not-at-all) Evil,

How did you reply when/if students said: 

- "We don't know anything about language teaching."
- "Our English isn't good enough".

(Not-true-that-I-am)

The Devil's Advocate
Dennis



	


	Group: dogme
	Message: 3736
	From: Jane Arnold
	Date: Di Jun 10, 2003 8:30 

	Subject: Re: Re: Why Don''t Kids Remember?


	regarding the memory question, in the research done, among others by the dual
coding people (Paivio, Sadoski, etc. who point out how we process stimuli through
2 codes, a verbal code and a non-verbal or imaginal code), one thing shown was
that memory was increased when subjects not only made associations between 2
items but had them interacting somehow (not just dog/bicycle but seeing a dog
riding a bicycle)



	


	Group: dogme
	Message: 3737
	From: diarmuid_fogarty
	Date: Di Jun 10, 2003 11:49 

	Subject: Arguing about our coursebbok


	When I walked into class at 9am this morning, there was only one 
student. He had disappeared after the first hour of yesterday's two 
hour session. I suspected that is heart wasn't really in it…so, I was 
surprised when he told me that he thought his topic was too huge. 
He'd chosen "Sport" and had planned his unit according to skills and 
had printed off a lot of (largely useless) stuff from the internet. 

Other students arrived in dribs and drabs. It's not unusual on 
Tuesday mornings. Usually we get about 12 out of 16. Today we ended 
up with 5. One of yesterday's groups was there in its entirety. There 
was the Sport guy who wanted to work on his own and a student who had 
been absent. I began by telling her, "OK, yesterday we started a 
project wh..." She made a large `X' with her arms and went back to 
filling in her application form. "What does that mean?" I asked (in a 
non-display manner). She didn't want to do the project. It wouldn't 
be "relevant" and it was "useless". It would be of no help to her in 
her studies. We talked around this issue for a while, but I soon 
noticed that I was the only one talking. I asked the others if they 
were still interested or not and they said they were. Why then, I 
wondered, weren't they defending their project? A couple of people 
made the point that the skills of researching and self-directed study 
would come in useful at university, but the arguments pretty much 
dried up after that. One person suggested that perhaps people weren't 
overly interested in the project because they had selected boring 
topics. I raised my hands in defence. The only input I had had was to 
write their suggestions on the board. Topics had ranged from the 
mundane, pollution, to the more promising, "Why I hate IELTS". 

One student who rarely contributes anything to the class piped 
up. "You're wasting our time again. Yesterday you wasted our time 
talking about the project and now you're wasting our time talking 
about it again." I argued that discussion in an English classroom 
could hardly be considered a waste of time and told him that I was 
the one speaking because the others weren't venturing any kind of 
defence. "Why aren't you speaking?" I challenged him.

He turned on the dissenting student. "You weren't here yesterday. If 
you don't come, you can't decide. You must follow us."
"Ah, but," I jumped in, "if there is only one person doing this who 
doesn't want to be doing it, it could all fall apart."
"Well then," he reasoned, "she should piss off."

We finally agreed that the project had to be given a go. To be fair, 
there was only one dissenting student. She reliably informed me that 
there were, in fact, more but, as I told her, they had had ample and 
explicit opportunities to veto the project the previous day and had 
kept their mouths shut. I was going to be working on the principle of 
personal responsibility. If you didn't like it, you spoke out against 
it. Failure to do so would be interpreted as consent. Doing so would 
be met with rigorous defence, but if they were resolutely against the 
idea, I'd look for alternative things for them to do.

After the break, I handed out a photocopy of sections of O. 
Kulchytska's article where she explains the "Dilemma" part of the 
units her students wrote. We talked about the issue that her students 
had created ("How do you react when you have to work with somebody 
who's got AIDS?") As they talked about their reactions, I boarded 
vocabulary (to be infected with, to get infected, the virus is 
transmitted by…). As the discussion wore on, students referred back 
to the board to help them. I drew the conversation to a close and 
asked them to reflect upon: where the boarded vocabulary might come 
in useful (in any later readings); anything else they had discovered 
(AIDS is not transmitted by kissing); what had prompted them to 
discuss this issue (the text in front of them); who had written the 
text (other students, just like them…). The stage was set.

I asked them to turn over and have a look at some suggested topics 
for each of their dilemmas. I had struggled over ideas for "Nightlife 
in Manchester" and "Museums", but the ideas were there solely to 
stimulate their imaginations. I encouraged them to think about how 
effective the Ukrainian students' text had been. 

One group didn't manage to come up with a dilemma by the end of the 
lesson, but they had discovered that incest is illegal, that 
paedophiles can be attracted to children of either sex and questioned 
whether it is incest if a father has consensual sex with his 
stepdaughter. This last question also seemed to be questioning the 
authority of the dictionary which had told them that incest was 
between people who are closely related.

The other groups (both composed of one person) had written a preamble 
to their dilemmas. Namely, could money be better spent on things 
other than football? And, asked out by two equally attractive people, 
would you go with the more fashionably dressed of the two?

Homework was to try and find a real-life example that they could use 
as a "hook" at the start of their dilemmas. 

My spirits are more defiant than enthusiastic. It's not a question 
of, [Mary Poppins voice] "This will work!", more [cold-blooded 
dictator sneer] "This will work." That said, will it? I've got a 
class of whom a quarter have demonstrated their willingness to give 
it a go, three quarters of whom appear, at best, to be apathetic (if, 
indeed, they have appeared at all).



	


	Group: dogme
	Message: 3738
	From: Dennis Newson
	Date: Di Jun 10, 2003 12:38 

	Subject: Re: Arguing about our coursebbok


	Diarmuid.

Well.... 

Well thanks for a slosh of genuine classroom experience. You 
can't get much more authentic than that.

Are two of the questions: 

- How far can/should the teacher go in trying to get learners 
to do something that he wants them to do but they don't?

- To what extent can the teacher assume that the opinions 
students give represent what they honestly think?

Dennis



	


	Group: dogme
	Message: 3739
	From: Adrian Tennant
	Date: Di Jun 10, 2003 2:14 

	Subject: Re: Models


	Dennis asks two crucial questions

> How did you reply when/if students said:
>
> - "We don't know anything about language teaching."

But you know about language learning. And then follows a discussion (this
has even worked with fairly low-level classes).

> - "Our English isn't good enough".

Good enough for what? Especially if the actually did say "Our English isn't
good enough".
Isn't that where my input comes in, HELPING them improve their English?

I'm sure, Dennis, you can think of many answers (and counter answers) to
these questions.

Dr (not-so) Evil



	


	Group: dogme
	Message: 3740
	From: Adrian Tennant
	Date: Di Jun 10, 2003 2:22 

	Subject: Re: Arguing about our coursebbok


	Diarmuid,

btw - Are your students Chinese?

To everyone on the list:

I'm not trying to stereotype and I don't want to be accussed of racism, but
in many ways this is a relevant question.

Dr Evil



	


	Group: dogme
	Message: 3741
	From: diarmuid_fogarty
	Date: Di Jun 10, 2003 3:05 

	Subject: Re: Arguing about our coursebbok


	They are indeed, Dr. Today's class was made up of four Chinese 
students and one (rather laidback) Brazilian. Yesterday's class 
featured one Venezuelan, one Brazilian, one Japanese student and 
about nine Chinese students.



	


	Group: dogme
	Message: 3742
	From: Adrian Tennant
	Date: Di Jun 10, 2003 3:57 

	Subject: Learning styles and expectations


	Having seen the massive influx of Chinese students into British
pre-University courses over the past 4 or 5 years there appears to be a
cultural/learning pattern emerging.

(anyone with insight - dk, Rob, James etc - please correct me if I'm way of
the mark) It seems that the Chinese students come with a number of
expectations: 1) The teacher will 'teach' (from the front) - in other words
tak AT them, they will learn what the teacher tells them. 2) They will be
told WHAT to do, WHEN to do it and both WHAT to think and HOW to think!
3) Any exam will simply be a matter of them showing that they remember what
they were taught. If they need to use references they can (and will) copy
large chunks from different books in order to show that they have read them.
These chunks will be cobbled together with 'Chinglish'.

Now, this is the EXTREME, but the extreme seems to be quite common! in UK
institutions at the moment.
There are a number of underlying reasons for this including 'false promises'
made to the students etc by Agents as well as the inability (and often
unwillingness) of the system in Britain to be culturally sensitive. - "They
have come over here so they must learn our way" a comment I often hear (so
let's forget their previous 18 years of education, shall we?).

The upshot of this is that the teaching and learning they experience here is
a Culture Shock!!! in a big way.

Getting them to 'Write their own coursebook' (especially after 9 months of
'alienation') is a real challenge.

As most of you know I tried out the 'Write your owbn coursebook' with a
group from January to April. This group had no Chinese and only two Asian
students. It was also a Proficiency level group. The project really too off
(but the 2 Asians took at least 3 weeks to get into it).
I've been trying it again this term (May & June) with a group with 9 Chinese
out of 14. The group is also a weak Intermediate. The experience is totally
different. Sometimes it's great, but sometimes .....
1 day one of the Chinese girls was sitting their doing nothing. I said
"What's wrong?", "I'm bored!" she replied. "Well, you aren't doing anything,
that's why you're bored". "No, I'm bored of this". "OK, shall we do
something from you coursebook (they get one free at the start of the
course)". "No, it's boring!". "OK, what do you want to do". "You're the
teacher, you tell me".

"Arghh!!!!"

Sympathies Diarmuid

Dr Evil



	


	Group: dogme
	Message: 3743
	From: Diarmuid Fogarty
	Date: Di Jun 10, 2003 5:31 

	Subject: Re: Learning styles and expectations


	Doc
You finished the conversation with your student just whenit was about to get interesting. How do you deal with it? Shrug yer shoulders and leave her to it? Shrug and say, "Well, that's all that's on offer." Involve the others. Abandon the project?

Curious...

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3744
	From: Robert M. Haines
	Date: Di Jun 10, 2003 5:48 

	Subject: Chinese students


	I don't consider Dr. I'm not as Evil as Kneivel's comments to be racist. Race is, as dk has wisely pointed out, a social construct anyway. Believing it exists in a biological sense is a to kid yourself. That's another ball o' wax however.

In my experience, Chinese students are teacher-centered, but not so that they allow the teacher to tell them she/he won't be at their beck and call 24/7. Of course, this doesn't make them selfish, it is their expectation of who and what a teacher is; however, it can make said teacher feel like the only one answering the phones at a 24-hour crisis hotline center. 

My experience is relatively limited though, and I'm sure there's someone lurking out there who can fill us all in with a more informed opinion. Suffice it to say that I've seen exceptions and extremes of this 'rule'. 

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3745
	From: midill@a...
	Date: Di Jun 10, 2003 5:03 

	Subject: Re: Learning styles and expectations


	I'm curious to about the reply.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3746
	From: Diarmuid Fogarty
	Date: Di Jun 10, 2003 9:25 

	Subject: Chinese students


	Actually, I chose this class with some care. They are a Pre Advanced class
and there's a very good dynamic between each other and between T and S (as
can be deduced from the frank exchanges detailed earlier). But there is,
even after more than a year of English education for many of them, a strong
resistance to operate outside of very, very fixed parameters. I get the
impression that the students feel that they should only bother with
exercises that have a definite answer, no alternatives and will be answered
by the teacher in the "feedback" stage. Symptomatic of a strong focus on
product rather than process.

But every time that I think I have an angle on the students, something
happens or I hear something. Leaving aside the fact that they come from a
enormous geographical expanse, I think that we've got to consider 1001 other
factors: age (teenage); social standing (nearly exclusively offspring of
astonishingly rich industrialists); cultural view of the world
(Confucian...to a degree); view of the "outer" world (not very favourable,
it would seem to me); motivation (to do an exam to go to a university that
you have chosen at random to study a course you have no interest in);
unrealistic goals (move from Pre-Intermediate to Foundation within 9
months); dynamics of class (as diverse as you would expect); learning
experience (rote learning, drilled, largely reading and listening and
writing) and that's only half of it.



	


	Group: dogme
	Message: 3747
	From: profshaun36
	Date: Di Jun 10, 2003 9:52 

	Subject: Re: Arguing about our coursebbok


	The coursebook problem.
In my opinion if you´ve got an idea and most of the students agree 
with it, then why not go with it.
When any such confrontation comes up in my class I usually find it 
blows over by the next. If I´m really worried about it I do what 
Mario Riv.. (sorry can´t spell the name, apologies), I write either a 
class letters or personal letters to each student, about their 
performance and how they have and can contribute to the group. You 
can actually write about anything you want to them if you like.
This is just a suggestion but it does do the trick for me. It shows 
the learners you really are thinking of them and have taken some time 
to address their worries, needs and say that you care. It is less 
confrontational.
It doesn´t take ages either
Another thing is sending them e mails (maybe your group haven´t 
exchanged or got one yet. Class discussion groups (like this one) can 
really bond indivduals together.
Shaun



	


	Group: dogme
	Message: 3748
	From: Sue Murray
	Date: Di Jun 10, 2003 10:37 

	Subject: Re: Arguing about our coursebbok


	Dennis asks two (related!) questions:
>
> - How far can/should the teacher go in trying to get learners
> to do something that he wants them to do but they don't?
>
> - To what extent can the teacher assume that the opinions
> students give represent what they honestly think?

Scott mentioned recently being made to do something he didn't
want to do at all (something to do with touchy-feelies I think!),
but he gained and learnt from it;

one problem with answering the first question is that you don't
really know until you do it - and until you do it your way, rather
than just someone else's; (so, making students do pages of
grammar gap fills, for example, whether they want to or not,
is not really *learning*.....)

and often students (especially 'en masse') will say things they
don't really mean to keep face with the group - whether it's,
'that was easy!', or 'let's just chill', or 'I don't want to do that,
it's boring' or 'you're wasting our time'; 
and often it doesn't feel as if they don't really
mean it, because they probably DO mean it at the time;
but speaking individually without peers, or on reflection,
they might often formulate quite different opinions.

this is perhaps a bit of the reason why Diarmuid's students
aren't so keen to actively defend their interest in writing their own
coursebook when they meet with a peer voice of dissent
(though this doesn't of course explain why there should be
a dissenter in the first place!)

but this contrariness is not peculiar to students in classrooms,
I don't think?? and what we honestly think in one moment is often
different to what we think when the perspective of our immediate
surroundings is different.

Also, I think - or rather, I hope! - us teachers don't just 'assume';
we listen.... and, though I know it isn't always literally the right thing
to
do, use eye contact ....and even fairly independent students are still
looking to the teacher for something (some, even, for someone to
get them to do what they don't really want to do.....)

I strongly disagree with those who say 'I'm the teacher, I'm the expert';
but I do think a teacher has to learn and be prepared to read and 
respond to the learners
around him/her, and be a motivation rather than a model. So
there's no black and white answer to the questions, but there are times
when as teacher you feel it's right (even expected/wanted!) to nudge them
over a 'don't want to do it!' boundary, and maybe they land in a lush
green fertile field; if instead they land in something else, don't let it
put you off trying to nudge again sometime if you feel it's potentially 
worthwhile or, underneath it all, desired.

And I have to say that students quite often get me to do things (whether
explicitly or implicitly) I've not really wanted to do, and I'm real glad
they do; (after all, my teacher education is largely in their hands)

Sue



	


	Group: dogme
	Message: 3749
	From: Adrian Tennant
	Date: Di Jun 10, 2003 11:44 

	Subject: Re: Re: Arguing about our coursebbok


	Shaun,

All that would work if you only 'Knew' the students.
In my current class, as I said before, I have 9 Chinese students. We are now
in week 6 of an 8 week course. They are obliged to attend 80% in order to
get their visa renewed. Yesterday I saw one of the Chinese students for the
first time! At the end of the class he came and asked me for a reference
which he needs in order to enter a Foundation (pre-University) course next
year. I said, "I can't give you one because today is the first time I've
seen you". "But I need it." "Well, that's not really my problem, you need to
attend at least 80% of the classes." "But I have." "Sorry?". "I have been
here but just not in class". Then another Chinese student said, "You're not
being fair on him. He needs your reference in order to continue." ......

At times like these I'm lost for words ...

As I was in the last conversation, Diarmuid.

Dr Evil (and they really think I am!)



	


	Group: dogme
	Message: 3750
	From: midill@a...
	Date: Di Jun 10, 2003 8:23 

	Subject: Re: Arguing about our coursebbok


	During the course of a semester there are times when I say to my students, 
"Please bear with me. I know you are not enthused about this, but I think the 
reason for doing it will be clear shortly." I find that if my relationship with 
the students is solid and they respect me, they will, for the most part, go 
along and give my idea a chance. Of course, there are always the born 
dissenters who sit back and glare!!

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3751
	From: midill@a...
	Date: Di Jun 10, 2003 8:28 

	Subject: Re: Re: Arguing about our coursebbok


	ESL students come with many more "issues" to deal with than the average 
student, and I try to be understanding. I tell students that if they cannot be in 
class, I would like the courtesy of being informed. Most comply readily. If 
they don't, I waste no sleep over their "Issues"


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3752
	From: lifang67
	Date: Mi Jun 11, 2003 12:44 

	Subject: Rejection Shoes


	On Chinese learners:

There are many Chinas, many Chinese, and twice as many Chinese shoes. 
There are discernible patterns and resemblances in all of them, some 
of them quite superficial and obvious and some of them with rather 
more explanatory power. I say this because I think the roots of the 
problems that you are describing are actually social, even class, 
structures rather than cultural ones.

Some history might help here. In the early 1980s, when Chinese 
students from the mainland first began to appear abroad, they had a 
strange reputation. First of all, they came in two colors, blue and 
military green, and they always wore black cloth shoes (first 
impressions are so profound and searching!) Secondly, their English 
was beautiful (but not very changeable), they worked hard (but not 
very efficiently) they were terribly homesick, and they went home 
immediately after graduation, unlike any other population of students 
from the third world. 

Westerners tended to attribute all of these attributes to a single 
cause, namely godless Communism. It's a fairly common reaction. Why 
invent more explanatory categories than your really need? You are 
only making things unnecessarily complicated.

And the Western explanation had grounds. It was godless Communism 
that had sent them abroad--their educations were completely 
subsidized by the state, and with very few exceptions they were 
abroad at state expense. That meant that these students were the best 
of the best; that's how they got there.

The year 1989 changed that forever, because it became possible, even 
advisable, for large number of students to never go home. Western 
observers, however, were curiously ill equipped to understand that 
while the students had all come in one way, they might have many 
reasons for not going home and many different ways of staying on. 

All but a very small handful had no political reasons, and even the 
handful soon found their political sensibilities drowned out by the 
need to make a living once they were severed from godless Communism 
(two 1989 student leaders joined the US Army; Li Lu became a junk 
bond salesman, Chai Ling disappeared into cyberspace consultancy, and 
the only one I ever felt remotely close to, Wu'erkaixi, worked 
briefly as a gas monkey and then moved to Taiwan to become a disc 
jockey).

As the nineties wore on, many of our Chinese friends abroad reverted 
to the eighties model and started to go home again, for the simple 
reason that you could now live considerably more comfortably at the 
top of Chinese society than at the bottom of the USA or Canada.

And now they tell us, with no inconsiderable degree of horror, that 
going to England or Canada or the USA is considered the EASY option 
for Chinese students. That is, if you fail the college entrance exam, 
and you are too lazy to try again, Mummy and Daddy can buy you a 
degree abroad. One you have your degree, you will return to a life of 
privileged ease in China. The only real hitch, of course, is the 
language.

I do not say that your students belong to this generation or that 
generation, any more than they can be reliably assigned to levels or 
for that matter cultures or races as a way of explaining their 
behavior. 

I don't believe, and I have never believed, in anything but the 
convenience of having a single explanatory category. Learner behavior 
is complex, and, Godlessness be thanked, inherently unstable. And I 
am suspicious of convenience.

I do say this. No matter which China they come from, language is now 
the only real obstacle in their paths; it is the only obstacle that 
they really cannot buy their way around and must necessarily work 
their way over. They will realize this, but not right away. History 
tells us not only that learning behaviors are unstable, but also that 
non-learning behaviors can be very stubborn.

That said, Dr. Evil, I hope you will refuse to cooperate with the 
immigration service requirements on attendence. There's a book 
called "Rejection Shoes" being reviewed which describes how the 
officials at Heathrow and Dover have their prey stand on a yellow 
line while they examine their shoes to decide whether or not they 
will be admitted to the UK. Reminds very much of my first classes in 
China in the early eighties, when all the students could remember 
about my classes was the fact that I wore black cloth shoes. I should 
have stood on my hands to make it easier for them....

Jane: 

Thanks for the refs. Usually the "dog on a bicycle" thing is 
presented as a kind of vocabulary-learning mnemonic (it's actually 
taught in one of the global coursebooks) but I think you are right to 
suggest it here. It is the key to one of the key problems of 
Vygotskyan theory, that is, how fairly complex processes of L1 (or 
why not picture) mediation become "folded" and it becomes possible to 
go straight from L2 stimuli to concepts.

Scott: 

Speaking of refs, have you seen this paper by R.R. Day called "models 
and the Knowledge Bae of Second Language Teacher Education" (it's in 
University of Hawai'i Working Papers in ESL, Vol. 11, No. 2, pp. 1-
13)? 

Day argues that there are four types of teacher knowledge (content, 
pedagogical, "pedagogic content" (how to actually present stuff), and 
support (interdisciplinary). It then looks at four ways of teaching 
it to teachers: apprentice-expert, rationalist, case studies, and 
integrative, and concludes (of course) in favor of the latter. But 
when you actually look at his argument, it's the apprentice-expert 
model that scores highest!

Actually, it was the promise of team-teaching that brought me to 
Korea--and I only left for academia when the government sponsored 
team-teaching program broke down (in 1998 the won was devalued and 
all the student loan exiles and credit card exiles had to go home).

dk1



	


	Group: dogme
	Message: 3753
	From: Robert M. Haines
	Date: Mi Jun 11, 2003 4:30 

	Subject: Training


	dk1.0, or whatever version, really raises a good point when he mentions how individual learners differ. That seems to get to the heart of something, because we teachers and trainers are asked to gather a group of people in a room and do something to help them learn. 

One-to-one, we might go about this task in a much different way than we will with the group at hand. You say things differently in different contexts, gestures and other elements of the dynamic are altered to suit the classroom setting. So the group dynamic changes us in this way. In addition, expectations and previous experience come into play. What are our roles going to be? How have I been successful in the past, and what am I afraid of?

Diarmuid and other teachers are actually facing these issues on a daily basis. These people are in the process of teacher development. There isn't much time for formal SLA research when you've got 25-30 hrs. of teaching a week, not to mention exams, papers and admin. to tend to. Even if there was time, when would one sit down to record it? It's a rather thankless job, to be frank, and you have to enjoy it more than making lots of money.

As a trainer, I often wonder what trainees really need to know and practice. But see, there I am generalizing, when we know how individualistic those needs will be. So the real challenge is how to create a situation where each of them can work as individuals within the group. The simplistic view is to provide input and let them sort it out for themselves or get extra help if they need/choose to. That's rather backward though, because the input has to be not only comprehensible but also meaningful enough to hold their attention. Beyond this is the crucial element of imagination, without which trainees will never develop as teachers.

Imagination, or lack thereof, is what seems to be causing problems in Diarmuid's classroom. It's not that the students don't have imagination -- everyone does -- it's that they cannot see themselves as course book writers and students at the same time. It kind of rocks their world to envision such an anomaly. It doesn't seem to be their place. It would be much easier to just go through the motions, wouldn't it? Teacher, do your job and we'll be students. What does that mean? 

Nobody really knows exactly what the dynamic should be. Up to now, it has traditionally been a person in front of a group of people talking about language. 'Progressive' teaching might involve pair work, student-centeredness and conversations. These are points on the cline that is sometimes talked/written about from something like the so-called deep-end methods to more traditional approaches. Roughly, if students have most of the control over the content and outcome of their learning, without overt grammar lessons and lecturing from the teacher, we might put that closer to the communicative side of things. But it's potpourri, it's a mixed bag. The Direct Method might do wonders for Jiang but leave Renaldo cold, whereas Silke benefits from guided discovery and flash cards, while Yumiko seems to learn best from hanging out with her English-speaking boyfriend and going to movies and skipping class. 

We're never going to have all our eggs in one basket. No, the students aren't the eggs; the eggs are the fragile bits of imagination that have hatched Grammar Translation, TPR, TBL, dogme, Experiential Learning Theory and all the other wonders that have emerged. It will always be a process with threads weaving themselves together, knots and losse ends driving us mad -- driving us on to the next lesson/session.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3754
	From: Dennis Newson
	Date: Mi Jun 11, 2003 4:32 

	Subject: Link on Metacognition in SLTT


	I just came across this short piece in a trawl for a half-
remembered reference on what it means to know a word. (This was 
not that reference).


The Role of Metacognition in Second Language Teaching and 
Learning 

http://www.cal.org/ericcll/digest/0110anderson.html

Dennis



	


	Group: dogme
	Message: 3755
	From: Sue Murray
	Date: Di Jun 10, 2003 10:38 

	Subject: Re: Arguing about our coursebbok


	From the description, it sounds as if they got considerably involved in the
after the break 'dilemmas' tasks, and maybe, at least initially, need to be
nudged (maybe considerably nudged, okay) directly into a text/task, rather
than talking about what to do??? if desired, talking afterwards a bit about
what they did/what happened, as a sort of little springboard onto a new or
related topic based theme? this can maybe also start to give them a
'feel' for what they can/could develop and learn from not specifically exam
based focus types of thing, without throwing them in at the deep end?

it might also seem/be quite a lot to ask of them to write their own
coursebook when they've done the exams and have only 4 weeks left and with
only part of the class left (and there can also be a sort of feeling of
desertion when this happens - think Scott also mentioned something
similar at one stage during his Catalan classes).

a probably crass idea in the circumstances (I know nothing about Chinese
IELTS students except what I read on the list) might be to work towards
something like a
class magazine or newspaper with topics of personal and local interest;
including a piece or two on how they feel about IELTS etc??
a review of their experiences in Manchester; how they see their future; how
they would portray things to a new student coming over to live and study;
anything of a wider nature that they feel strongly about and would like to
tackle, including dilemmas and money in sport (and even biology ....);
+ they can include stuff they find/like, not necessarily all their own
writing?
and if they want specific language stuff - whether exercises, quizzes,
gapfills, crosswords whatever, they can feel free to include it. Some of
them might prefer to work independently on some of this, others in groups;
all I can say is that with an attentive and caring teacher like Diarmuid to
help and encourage me, I'd jump at such an opportunity.

and just a thought - if, as Dr E said, it's a fair generalization to say
that Chinese students studying in the UK tend to be rigidly convinced that:

>1) The teacher will 'teach' (from the front) - in other words
>tak AT them, they will learn what the teacher tells them.
>2) They will be told WHAT to do, WHEN to do it and both
>WHAT to think and HOW to think!

- it sounds as if Diarmuid's certainly broken through/is breaking
through that mould quite considerably??

----- Original Message -----
From: "diarmuid_fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, June 10, 2003 12:49 PM
Subject: [dogme] Arguing about our coursebbok


When I walked into class at 9am this morning, there was only one
student. He had disappeared after the first hour of yesterday's two
hour session. I suspected that is heart wasn't really in it.so, I was
surprised when he told me that he thought his topic was too huge.
He'd chosen "Sport" and had planned his unit according to skills and
had printed off a lot of (largely useless) stuff from the internet.

Other students arrived in dribs and drabs. It's not unusual on
Tuesday mornings. Usually we get about 12 out of 16. Today we ended
up with 5. One of yesterday's groups was there in its entirety. There
was the Sport guy who wanted to work on his own and a student who had
been absent. I began by telling her, "OK, yesterday we started a
project wh..." She made a large `X' with her arms and went back to
filling in her application form. "What does that mean?" I asked (in a
non-display manner). She didn't want to do the project. It wouldn't
be "relevant" and it was "useless". It would be of no help to her in
her studies. We talked around this issue for a while, but I soon
noticed that I was the only one talking. I asked the others if they
were still interested or not and they said they were. Why then, I
wondered, weren't they defending their project? A couple of people
made the point that the skills of researching and self-directed study
would come in useful at university, but the arguments pretty much
dried up after that. One person suggested that perhaps people weren't
overly interested in the project because they had selected boring
topics. I raised my hands in defence. The only input I had had was to
write their suggestions on the board. Topics had ranged from the
mundane, pollution, to the more promising, "Why I hate IELTS".

One student who rarely contributes anything to the class piped
up. "You're wasting our time again. Yesterday you wasted our time
talking about the project and now you're wasting our time talking
about it again." I argued that discussion in an English classroom
could hardly be considered a waste of time and told him that I was
the one speaking because the others weren't venturing any kind of
defence. "Why aren't you speaking?" I challenged him.

He turned on the dissenting student. "You weren't here yesterday. If
you don't come, you can't decide. You must follow us."
"Ah, but," I jumped in, "if there is only one person doing this who
doesn't want to be doing it, it could all fall apart."
"Well then," he reasoned, "she should piss off."

We finally agreed that the project had to be given a go. To be fair,
there was only one dissenting student. She reliably informed me that
there were, in fact, more but, as I told her, they had had ample and
explicit opportunities to veto the project the previous day and had
kept their mouths shut. I was going to be working on the principle of
personal responsibility. If you didn't like it, you spoke out against
it. Failure to do so would be interpreted as consent. Doing so would
be met with rigorous defence, but if they were resolutely against the
idea, I'd look for alternative things for them to do.

After the break, I handed out a photocopy of sections of O.
Kulchytska's article where she explains the "Dilemma" part of the
units her students wrote. We talked about the issue that her students
had created ("How do you react when you have to work with somebody
who's got AIDS?") As they talked about their reactions, I boarded
vocabulary (to be infected with, to get infected, the virus is
transmitted by.). As the discussion wore on, students referred back
to the board to help them. I drew the conversation to a close and
asked them to reflect upon: where the boarded vocabulary might come
in useful (in any later readings); anything else they had discovered
(AIDS is not transmitted by kissing); what had prompted them to
discuss this issue (the text in front of them); who had written the
text (other students, just like them.). The stage was set.

I asked them to turn over and have a look at some suggested topics
for each of their dilemmas. I had struggled over ideas for "Nightlife
in Manchester" and "Museums", but the ideas were there solely to
stimulate their imaginations. I encouraged them to think about how
effective the Ukrainian students' text had been.

One group didn't manage to come up with a dilemma by the end of the
lesson, but they had discovered that incest is illegal, that
paedophiles can be attracted to children of either sex and questioned
whether it is incest if a father has consensual sex with his
stepdaughter. This last question also seemed to be questioning the
authority of the dictionary which had told them that incest was
between people who are closely related.

The other groups (both composed of one person) had written a preamble
to their dilemmas. Namely, could money be better spent on things
other than football? And, asked out by two equally attractive people,
would you go with the more fashionably dressed of the two?

Homework was to try and find a real-life example that they could use
as a "hook" at the start of their dilemmas.

My spirits are more defiant than enthusiastic. It's not a question
of, [Mary Poppins voice] "This will work!", more [cold-blooded
dictator sneer] "This will work." That said, will it? I've got a
class of whom a quarter have demonstrated their willingness to give
it a go, three quarters of whom appear, at best, to be apathetic (if,
indeed, they have appeared at all).
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	Group: dogme
	Message: 3756
	From: Robert M. Haines
	Date: Mi Jun 11, 2003 5:57 

	Subject: Re: Link on Metacognition in SLTT


	Dennis,

Thanks for the link to an article that I might summarize as being about how
to think about thinking when learning.

Rob
----- Original Message -----
From: Dennis Newson <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, June 10, 2003 8:32 PM
Subject: [dogme] Link on Metacognition in SLTT


> I just came across this short piece in a trawl for a half-
> remembered reference on what it means to know a word. (This was
> not that reference).
>
>
> The Role of Metacognition in Second Language Teaching and
> Learning
>
> http://www.cal.org/ericcll/digest/0110anderson.html
>
> Dennis
>
>
>
>
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	Group: dogme
	Message: 3757
	From: Adrian Tennant
	Date: Mi Jun 11, 2003 6:55 

	Subject: Re: Re: Arguing about our coursebbok


	Rosemary writes

> I tell students that if they cannot be in class, I would like the
courtesy of being informed. Most comply readily. If they don't, I waste
no sleep over their "Issues"

Sure. But that's only possible if you see the student.

You may ask, well they must come to the first lesson. The first lesson of
the year maybe, but each term they get a new set of class teachers. Often
they don't even want to be here but the parents are paying and are also over
10,000kms away!


Dr Evil



	


	Group: dogme
	Message: 3758
	From: diarmuid_fogarty
	Date: Mi Jun 11, 2003 10:49 

	Subject: Re: Rejection Shoes


	--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> wrote:
> That said, Dr. Evil, I hope you will refuse to cooperate with the 
> immigration service requirements on attendence. 

I hope this is acceptable to dogme, but...

I see where you're coming from, dk, and until recently I would have 
argued the very same thing. That said, I am slowly reaching different 
conclusions. If dogme is (he wrote, trying to make it relevant) part 
of the pedagogy of the oppressed, then I wonder whether our 
combatting racist immigration laws in order to excuse away the sheer 
apathy of the privileged class might not be counter productive.

Most of my students are the wealthy children of wealthy 
industrialists. They have, I suspect, never had to do too much to get 
privileges and this is *part* of the reason why they do not do too 
much here either. For this reason, I am coming round to the opinion 
that here they can be made to see how much personal responsibility 
their privileged position confers upon them. They have been given the 
opportunity to shore up the status quo. More money means more 
opportunities for them. They come to England and find out that it 
doesn't work that way (at least, at their level). Perhaps we should 
comply with the immigration laws in order to press it home to them 
that they must take responsibility for their own (in)action? That 
said, their position does seem to be useful once again when it comes 
to visa renewal...

Thoughts?

Diarmuid

PS I will have a class with the project group this afternoon. I have 
been told that once their exams have finished, absences can be 
recorded with an "X", meaning "Not expected". This means that 
absences are not computed into attendance figures for hoem office 
requirements. We'll see what effect this piece of news will have upon 
them...



	


	Group: dogme
	Message: 3759
	From: james trotta
	Date: Mi Jun 11, 2003 2:08 

	Subject: Re: Learning styles and expectations in Asia


	I guess I have a little insight. Well not really, just some similar experiences and a few more questions.

I know that when I taught a twenty week intensive program at a university in Seoul, the students were generally intermediate or advanced upperclassmen or graduates and had no trouble speaking their mind in English. I had a conversation class which seemed like the perfect time to do some Dogme stuff. I came into class with a few topics in mind and asked students which ones they wanted to talk about during the semester. No problem there, but then the class didn't go as Dogme as I'd hoped. After they talked about the topic they'd chosen they said now what? 

Basically it became my job to prepare a bunch of questions on each topic so the students could discuss one question until they got tired of it and then move on to the next. There didn't seem to be any interest in making questions themselves. Nevertheless the students were really interested in getting to know me and each other. Lots of personal information was exchanged in an unscripted way.


Now I teach college freshmen who are pretty much false beginners. They've never been in a communicative classroom before. Most of them are here because it's required of them. If I ask a question more complicated than "how was your weekend" there's nothing but silence. If I ask "how was your weekend?" the answer is "fine". If I ask "what did you do?" I get nothing. 

I knew Dogme would be hard with these guys because of the prescribed syllabus based on New Interchange 2. I've come to face the fact that with one or two exceptions these kids don't want to have any kind of personal interaction with me. If it's not scripted they're not interested. If they have no desire to use English for authentic interaction, what can I do but follow the grammar based syllabus and try to get the students to practice the grammar in the context in which it's presented in the book?


Adrian Tennant <adrian.tennant@n...> wrote:
(anyone with insight - dk, Rob, James etc - please correct me if I'm way of
the mark) It seems that the Chinese students come with a number of
expectations: 1) The teacher will 'teach' (from the front) - in other words
tak AT them, they will learn what the teacher tells them. 2) They will be
told WHAT to do, WHEN to do it and both WHAT to think and HOW to think!
3) Any exam will simply be a matter of them showing that they remember what
they were taught. If they need to use references they can (and will) copy
large chunks from different books in order to show that they have read them.
These chunks will be cobbled together with 'Chinglish'.

Now, this is the EXTREME, but the extreme seems to be quite common! in UK
institutions at the moment.
There are a number of underlying reasons for this including 'false promises'
...
1 day one of the Chinese girls was sitting their doing nothing. I said
"What's wrong?", "I'm bored!" she replied. "Well, you aren't doing anything,
that's why you're bored". "No, I'm bored of this". "OK, shall we do
something from you coursebook (they get one free at the start of the
course)". "No, it's boring!". "OK, what do you want to do". "You're the
teacher, you tell me".

---------------------------------
Do you Yahoo!?
Free online calendar with sync to Outlook(TM).

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3760
	From: midill@a...
	Date: Mi Jun 11, 2003 10:50 

	Subject: Re: Re: Rejection Shoes


	In regard to Diarmuid's post on responsibility, I am all for students taking 
responisbility for their own actions, including those who are ESL students. I 
painfully remember from my past how little responsibility I took in academic 
classes when the expectations for personal responsibilty were low. 
My own ESL students receive 15 weeks (6 hours a day) of ESL instruction along 
basic computer and job skills training. They pay nothing for this service. 
We do not check immigration status. Our only demand is that students attend 
classes . Not a bad deal.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3761
	From: Julian Bamford
	Date: Do Jun 12, 2003 2:14 

	Subject: Learning styles and expectations in Asia


	(Hi, I've been lurking for a few months, and now have time to join the list
again.)

James message "Learning styles and expectations in Asia" says, I think,
that dogme is sometimes hard to get going, and that the learners' styles
and expectations might be the reason. He relates his experiences with two
classes--advanced, fluent students in a Seoul university: "There didn't
seem to be any interest [among the students] in making questions
themselves. Nevertheless the students were really interested in getting to
know me and each other. Lots of personal information was exchanged." And a
compulsory class of false beginners (set text 'New Interchange 2'): "If I
ask "how was your weekend?" the answer is "fine". If I ask "what did you
do?" I get nothing. . . these kids don't want to have any kind of personal
interaction with me. If it's not scripted they're not interested."

And James asks, "If they have no desire to use English for authentic
interaction, what can I do but follow the grammar based syllabus and try to
get the students to practice the grammar in the context in which it's
presented in the book?"

Okay. The ideal dogme teacher takes the students' culture and
individuality as the givens, the opportunities (not the barriers). A key
task for the teacher is to learn enough about the students to be able to
tap into what they want to use the foreign language for. Dogme lessons (I
think the following is a quote from the commandments--it's taped above my
desk) are "primarily based on the language that emerges out of the
communicative needs, interests, desires of the people in the room."
Language is a means of communication, so there are by definition no
students of any culture who have no interest in communication period. The
secret is finding out what makes them tick, what is authentic interaction
for them.

I told my students (false beginners in an Asian university, coincidentally)
that they'd been swimming in English for the last couple of months (I got
that swimming metaphor off this list). How was it going, I asked. Here
are a few of their responses [the ones in brackets are translated from
Japanese]:
"I have changed my feeling to English. I thought English is very
difficult. So I don't like English. But now, a little, I thinking English
is exciting!! I like English now!! Swimming English is nice idea!!"
"This class is not using difficult English word, so I enjoy speaking."
"I relax in this class."
["Now I try to talk to my partner without worrying about mistakes."]
["In this class, English is close to me; part of my life. New stuff stays
in my mind kind of. This is a difference."]
['We do the same thing in class every week. This is great, and feels
natural."]
["My vocabulary is small so it's difficult for me to talk, but when my
partner understands, I'm happy.]

What I have the students do in class is talk (and, boy, do they talk) to
each other (not me) about their weekend and other things of relevance to
them. It seems, contrary to James observation, that if it isn't scripted,
they ARE interested. And because they are interested and communicating,
gradually, very gradually 'new stuff stays in their mind kind of.'

The secret is to provide the 'support' for even beginners to communicate.
And I must always try to do better at that, as comments like "it's
difficult for me to talk" show.
Julian



	


	Group: dogme
	Message: 3762
	From: lifang67
	Date: Do Jun 12, 2003 2:33 

	Subject: The Price of IRE


	James:

Imagine--this shouldn't be too hard--a learner who has spent 
virtually all his/her academic career on the receiving end of 
exchanges like this:

T: How's the weather?
S: Sunny.
T: That's right. It's a sunny day.
(Neither looks out the window, where it has begun to rain on Seoul.)

What will happen when this learner becomes a teacher? All his/her 
life he/she has slotted one-word one-turn answers to long, 
laboriously grammaticized, three turn exchanges which are firmly 
closed, and which can and do randomly change topic every three turns.
Suddenly the tables are turned, and it is the learner who is now 
completely responsible for grammar, topic choice, and even nomination 
of interlocutor.

That's not too hard to imagine either. Here are three examples from 
oral exams yesterday:

1) T: How was your weekend, Jeong-eun?
S: So-so.
T: So-so?

2) T (pointing to a picture of a turtle and a rabbit having a race) 
What is he doing?
S: Running.
T: OK, OK. Now, listen and repeat.

3) T: What did you do on Friday night?
S: I go to a movie.
(T plus Ss): Oh--aaaa---oh!

Pragmatically, these three responses convey three completely 
different things. The first one, of course, implies that the student 
has said something wrong, because that is how teachers normally 
invite a reformulation. 

Originally this fake "comprehension check" was supposed to be a 
gentler way of saying that a mistake has been made, but of course 
through overuse kids figured out the true function and it now has 
roughly the same pragmatic force as "No...Dummy!" 

The second one is even more misleading. The use of "OK", the 
repetition of the word, and above all the tone of mild irritation all 
imply that the response is marginally acceptable but time-wasting.

The third is, in some ways, the most misleading of all. "Ooo-aaa-
oooh!" is a peculiarly Korean choral response which rises and falls 
in pitch a little like a siren; it's used on talk shows and is meant 
to mark extreme audience interest but does not necessarily constitute 
an invitation to elaborate, as it is choral, and it's used in 
situations where the burden of continuing or changing the topic is 
entirely on the talk-show guest.

All of these responses are misleading--even disingenuous--because 
they all really cover up the inability of the teacher to think of the 
next thing to say.

This is all the more astonishing because the answer is right there in 
front of the teacher's nose. Or rather, the teacher's next question 
is in the learner's answer. 


Why change the topic at all? Korean children have a song 
called "Monkey's bum", which goes like this in English:

A monkey's bum is red
red like an apple.
An apple is delicious.
Delicious like a banana.
A banana is long.
Long like a train.
A train is fast.
Fast like an airplane.
An airplane is high.
High as Baekdusan (a volcano on the border between Korea and China 
where Koreans are supposed to have originated). 

This principle of repeating old information and varying it in some 
way is a key principle of many children's games, such 
as "guttmalitki", the word ending game:

A: Monday.
B: Daytime.
A: Timely.
B: Lycos.
A: Cosine.

etc.

But it's also a fair principle for conversation, and even music. 
Topics (usually indicated by stress) get repeated, and varied, and 
rather than either party being particularly responsible for topic 
choice, the topics are allowed to vary freely.

Chafe (1994) argues that conversation does NOT take place in 
sentences at all--instead it takes place in TONE groups, and that 
these are really limited to ONE new idea. Sentences correspond 
to "areas of interest" and these are very often co-constructed, 
giving rise to the "Hughie, Dewie, Louie" phenomenon we noted earlier.
("Discourse, Consciousness, and Time", W. Chafe, University of 
Chicago Press)

He also argues that Mozart and even American Indian music is 
constructed the same way. One melodic line introduces exactly one new 
idea. This is picked up by another "voice" and another new idea is 
added. And so on.

Compare:

T: How's the weather?
S: Sunny.
T: Still sunny?

T: What is he doing?
S: Running.
T: Hmmmm. What do you think he's saying?

T: What did you do on Friday night?
S: I go to a movie.
T: Tell me more about it. 

So why doesn't this happen? Well, one obvious reason is that it's too 
difficult for learners to continue. Yet it's not hard for the teacher 
to make it easier. Many teachers instinctively know the old "menu" 
trick, where up-down intonation is used to provide secret cues:

T: How's the weather?
S: Sunny.
T: Let's have a look. Sunny or rainy?

T: What is he doing?
S: Running.
T: Hmmmm. What do you think he's saying? "I'm winning" or "I'm going 
to lose!"

T: What did you do on Friday night?
S: I go to a movie.
T: Yeah? Tell me the ending. Was it happy, or sad? 

(Yes, Zosia--this IS a kind of scaffolding, and it WILL hang you if 
you do it too much!)

But actually it's not just the learner's fault. Another reason that 
the topics don't develop, and the teacher has to frenetically keep 
thinking of the next topic is that the TEACHER is changing the topic. 
Check it out:

T: How's the weather?
S: Sunny.
T: Good.

What's good? The weather, or the response? The response, of course! 
So instead of talking about the weather, we are now talking about the 
acceptability of the learner's response! Who can blame the learner 
for thinking that the weather topic is dead?

In the early days of dogme, one constant topic of discussion was how 
to introduce the part of dogme where you have to defocus the topic 
and concentrate a bit on the formal properties of the language that 
the learners are missing in their enthusiasm.

Practically (in defence to those with theory allergies) you can put 
it like this. What do you say when you want to talk about language? 
Do you simply say "stop the conversation I want to get off" or do you 
say "And now for something completely different--let's look at some 
mistakes you made" or do you use those fake 
comprehension/confirmation checks or do you recast or what?

And how often do you do it, if not once every three turns? Actually, 
I think that Scott's idea of team teaching is very useful here. As he 
points out, it's based on the idea of "have a go--now watch this--now 
it's your turn again". 

T: How's the weather?
S: Sunny.
T: Not where I live, though. Just ask me.

T: What is he doing?
S: Running.
T: Now, what do you think he's saying? Ask me.

dk1

PS: Diarmuid, I'm speechless. The idea that immigration laws might 
somehow constitute motivation for kids who have the money to buy 
their way past them would appear to be belied by the classroom facts 
in front of your eyes.

Bourgeois immigration laws are tools of racist, class repression, not 
learner motivation. The two things are very different, or I'm a 
policeman.

Let's imagine that I am not a policeman or a teacher, but instead a 
marriage counselor. One of my clients is a young Englishman who would 
like to marry an Indian woman. At Heathrow, she is asked if she is 
virgin and even physically inspected like a piece of imported meat. 

Now, of course, when I first heard of this practice, I bethought me 
let us not to the marriage of true minds admit impediments, but now, 
after years of seeing forced marriages, arranged marriages, unhappy 
marriages....

No, sometimes the first impression is the right one.

d



	


	Group: dogme
	Message: 3763
	From: Robert M. Haines
	Date: Do Jun 12, 2003 3:52 

	Subject: Natural communication in a relaxed environment


	I think Julian's Japanese students have said it all. If you've read the post, read it again.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3764
	From: Dennis Newson
	Date: Do Jun 12, 2003 5:20 

	Subject: Re: Learning styles and expectations in Asia


	I'd like to underline one of the points Julian makes in his 
message arising out of James' comments: the students talk to 
each other, not the teacher.

My anecdotal evidence comes fromGermany, not Asia, but I hope 
the insight is transferable.

(1) From the first day I began establishing the convention that 
the language they would speak around me was English. I can see 
that this was an easier number in Germany than it might be in 
some parts of the world, but it was not automatic, even here.

(2) Reduced to its bare bones my approach was that all the 
discussion, problem solving etc. that they did was in groups of 
four or so, even if part of a session - at the end, usually - 
was done all together. I can only report that this habit of 
working in (changing) groups of four did function. They really 
did chatter away in English. It became a habit, and I encouraged 
them to answer in English if someone spoke German. 
Sometimes they didn't talk about what I had suggested. But that 
was always acceptable as long as the group shared with the rest 
of us what they had been talking about.

Mind you, I can't know if such procedures would work with 
Diarmuid's or James' students - I just hope a version of them 
would.

Dennis



	


	Group: dogme
	Message: 3765
	From: Diarmuid Fogarty
	Date: Do Jun 12, 2003 5:49 

	Subject: Re: Learning styles and expectations in Asia


	Julian writes: "Okay. The ideal dogme teacher takes the students' culture and
individuality as the givens, the opportunities (not the barriers). A key
task for the teacher is to learn enough about the students to be able to
tap into what they want to use the foreign language for."

I couldn't agree more, Julian, but the problem is that a number of my students simply don't want to use it . They do, however, want to pass the IELTS exam. This should provide some motivation, but it doesn't provide motivation for them to *communicate*. It provides motivation to go off and write out huge long lists of words which are then translated and memorised...for a very short time, sparking complaints such as "Can't learn vocabulary." This has meant that I have had to devise various different activities based around learning vocabulary, but they are always met with polite resistance. When students see that I am talking about the unfamiliar, a wall is built quickly. I remember a lesson a while back which was looking at techniques for retaining vocabulary for longer. One student, obviously wise as to what I was trying to do, got out his exercise book where he had copied words such as "aadvard, abacus..." and set about quietly memorising his words using the time honoured technique of staring at them. Another student, recognising the frivolous nature of *my* techniques went quietly back to writing out the same word a hundred times before moving on to the next word. I tried to pull them back into the class, but they looked, smiled, nodded and when I went to walk away, they just got on with doing it their way. The activity was supposed to lead into pair work. Their partners didn't seem to bothered!

I pine when I see comments like those written by your students because my students often say similar things but with a very different focus. I don't have any documentary evidence to hand, so you'll have to take my word for this, but the comments I receive are usually:

"I have changed my feeling to English. I thought English is very
difficult. So I don't like English. But now, a little, I thinking English
is boring. We need more words."
"This class is not using difficult English word, so I think it is waste of time."
"I relax in this class. This will not help me for the IELTS"
["Now I try to talk to my partner without worrying about mistakes."]
["In this class, English is part of my life. Waste of time. I only want IELTS English. I wirte down all the words we look at in class, but cannot remember them."]
['We do the same thing in class every week. This is boring."
["My vocabulary is small so it's difficult for me to talk, so I don't."]

It's a bit frustrating! As I was writing these comments (actually, just transforming your upbeat students into my more disillusioned charges), it occurred to me that what happens is that the learners don't let any real communication take place. Most exchanges are directed throught he teacher and, a year on down the road, I still find myself having to prompt responses, "What do you think about what Jerry just said?" 
"Don't know."
"He said blah de blah de blah."
"Maybe."
On the occasions when a gap comes up in the vocabulary and I write something on the board, this means that the convesation dries up. The person who needed the word invariably insists on seeing it written on the board. This then gets copied down into the book and if s/he decides to resume speaking, nobody is listening anymore anyway! They are all busy writing down the word, searching for translations in their electronic dictionary, reading their dictionaries, copying down the word a thousand times or, in one memorable class, swigging on a bottle of a vodka based drink! Occasionally, despite all my best efforts to regulate it, a student (usually one of the two Iranians I have in the particular class I am thinking of) will interrupt a conversation about, say, the weather to ask what my favourite song of all time is. I will say, "Hmm, I'll tell you in a moment, at the moment we're talking about this and I was just telling Tang how..." but the pouts have come. I have lost my Iranian student for the next twenty minutes. They "know" how the Chinese students don't do any work and are not interested in learning English. Why should I pander to them? [Unfortunately, I am not making assumptions about what the Iranians think. They have told me (and, regrettably, the whole class) what they think of their Chinese colleagues. Now, that really was communication!



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3766
	From: Diarmuid Fogarty
	Date: Do Jun 12, 2003 5:57 

	Subject: Groupwork with Asian students


	Hi Dennis
I blindly persevere with groupwork and pairwork, despite having come across an article in which argues that for Confucian cultures, our version of groupwork actually serves to smash up the group into little groups. Robbed of their identity, the students struggle to operate.

(Which is not to say I totally disregarded the article. I feel a lot less guilty when I'm taking my jovial lecturer approach to the class. Interestingly, it does seem to work. If I go into my Performer routine and start telling the students some animated anecdote, they sit up, their ears are cleaned out and they follow the conversation very attentively.)

The thing that I'd now like some advice on is the following: when I set my students a task to do in pairs or groups, often based on one of my little anecdotes, I always hover in the hope that somebody will put up their hand and ask, "How do you say XXX in English?" or something similar. That was the way it used to work. Language filled the gap. These days nobody asks me anything. Why is that? Or, "Why might that be?"

I'm working on the assumption that once the message is explainable (ie the product has been attained), there is no need to fine tune the explanation (process is a waste of time).

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3767
	From: Diarmuid Fogarty
	Date: Do Jun 12, 2003 5:59 

	Subject: APOLOGIES


	The reference to the article was missing. I've quoted it before, but here it
is again:

SULLIVAN, P (2000). 'Playfulness as a mediation in communicative language
teaching in a Vietnamese classroom.' in LANTOLF J. P. [ed.] (2001).
Sociocultural Theory and Second Language Learning. Oxford: OUP., pp. 115 -
131.



	


	Group: dogme
	Message: 3768
	From: Dennis Newson
	Date: Do Jun 12, 2003 7:27 

	Subject: Re: Groupwork with Asian students


	Diarmuid,

You write (and you addressed me personally):

"The thing that I'd now like some advice on is the following: 
when I set my students a task to do in pairs or groups, often 
based on one of my little anecdotes, I always hover in the hope 
that somebody will put up their hand and ask, "How do you say 
XXX in English?" or something similar. That was the way it used 
to work. Language filled the gap. These days nobody asks me 
anything. Why is that? Or, "Why might that be?"

I certainly haven't got a ready-made answer. I'm just trying 
hard to think myself into your situation from all you've told 
the list. some of this discussion.

I was going to write (I'm still going to!) - could it be that 
you continue to try to get them to do what you want? "When I set 
my students a task".."based on my....anecdotes."

Is the answer that - Heaven's knows how - you need to plug away 
at finding out what they want and then infiltrate their 
approaches?

But you seem to have tried this - attempting to get them to 
adopt more efficient ways of learning vocabulary, for example.

Frankly, I'm stumped.

Dennis



	


	Group: dogme
	Message: 3769
	From: halima
	Date: Do Jun 12, 2003 7:53 

	Subject: RE: Groupwork with Asian students


	Hello, I would like to suggest something which may or may not be
helpful. 
What about working with images rather than texts? I found this worked
with Spanish students.
I collect postcards and for one activity I got students in groups with a
small selection of postcards of places for each group. I asked them to
consider descriptions of the places, and then descriptions of the sorts
of people who might live in the buildings. The group then offers its
contribution to the whole class.

I have developed several things using postcards and I find that they do
ask "how do you say xxx in English?" 

Maybe using other sense, sounds, smells, visual input to talk about -
getting away from words which all seem to need translation in some cases
before they can then talk about the ideas the words represent. I found
using see/hear/feel stimulus this helps. And it need not be anything
complicated. Listen to the sounds from the street for a minute, for
example. (From very low level to advanced.) But my students are
European, not Asian and they do not have the same teacher-student
relationship patterns that Asian students have.

Anyway, it is just a thought.
Halima 

-----Mensaje original-----
De: Dennis Newson [mailto:dnewson@u...] 
Enviado el: jueves, 12 de junio de 2003 8:27
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] Groupwork with Asian students


Diarmuid,

You write (and you addressed me personally):

"The thing that I'd now like some advice on is the following: 
when I set my students a task to do in pairs or groups, often 
based on one of my little anecdotes, I always hover in the hope 
that somebody will put up their hand and ask, "How do you say 
XXX in English?" or something similar. That was the way it used 
to work. Language filled the gap. These days nobody asks me 
anything. Why is that? Or, "Why might that be?"

I certainly haven't got a ready-made answer. I'm just trying 
hard to think myself into your situation from all you've told 
the list. some of this discussion.

I was going to write (I'm still going to!) - could it be that 
you continue to try to get them to do what you want? "When I set 
my students a task".."based on my....anecdotes."

Is the answer that - Heaven's knows how - you need to plug away 
at finding out what they want and then infiltrate their 
approaches?

But you seem to have tried this - attempting to get them to 
adopt more efficient ways of learning vocabulary, for example.

Frankly, I'm stumped.

Dennis
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	Group: dogme
	Message: 3770
	From: Jay Schwartz
	Date: Do Jun 12, 2003 8:48 

	Subject: Re: Learning styles and expectations in GREECE


	Diarmuid writes: "They are all busy writing down the word, searching for translations in their electronic dictionary, reading their dictionaries, copying down the word a thousand times or, in one memorable class, swigging on a bottle of a vodka based drink!"

Classic case of "I've got a bottle in front of me, he's got a frontal lobotomy (no doubt from excessive use of electronic dictionaries)."

One thing I've tried with some success, even in IELTS classes, is getting a student to be responsible for asking the "what do you think about what Jay said...." question to other students. Everyday it's someone else's responsibility to speak up when those moments of awkward silence set in. This has at least helped in terms of fostering student communication and keeping my "directing" at bay.

In terms of teaching vocabulary in IELTS classes, the problem I usually face is the very realistic objection some students raise of: "why should I learn that word.... do I have any guarantee it will be on the exam?". Others usually add "yeah it's not like we are trying to improve our English or take a proficiency here or anything". Ok, so I encourage a lapse into a temporary, but student led "out with vocabulary" and in with "let's discuss what's really important on this exam" conversation. As usual when the conversation runs its course, the students have new demands of what I do in the classroom................ which I dutifully make them put into writing. Collaborative writing ensues followed by peer editing ... and dictionary work. I refuse to read their draft till they are certain that all words are correct and appropriate. I usually send it back for revision 2 or three times just to be difficult and of course make them justify their demands either orally or in written form (again).

Comparing my original experience of teaching in the States (ESL) with teaching in Greece (EFL), working with the "language gap" was always more fruitful than working with materials. In some ways, I think I'm forever searching for opportunities to subvert the "exam class" experience. At the end of the day.. especially re: IELTS, students will fair better on the productive Speaking and Writing components of the test. And (oh look a sentence beginning with "and").. good scores on 2 out of 2 sections of an "averaged score" test like the IELTS certainly helps "sweeten the pot".

- Jay

PS. NO DOUBT there is a significant percentage of list members who have just completed their DELTA dips last week. Just wanted to pass along a hearty good luck to all of you "experimental assignment" sojourners. Hope y'all stick around! :)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3771
	From: james trotta
	Date: Do Jun 12, 2003 8:56 

	Subject: Re: Learning styles and expectations in Asia


	Glad to hear that Julians learners are OK in group work. I've asked students to tell each other about their weekends (and myriad other topics). If they were interested in talking to each other in English I wouldn't care that they don't want to talk to me. The problem is that they only want to talk to each other in Korean. I hear them talking about whatever in Korean and suggest that they try it in English. The conversation stops. I wait. I step away to relieve the pressure. They resume talking in Korean.

Now I've managed to cajole some English out of them, especially if I let them script the conversation. They're willing to write sentences using whatever grammar point and read them to each other. This means that "write 5 complaints about your apartment using grammar and vocab from chapter 3", will generate a bit of English, but "Tell your partner about your apartment" will generate lots of Korean. 

Overall, it's a struggle and very few of them want to communicate in English, unlike the courses that students paid thousands of dollars for in the intensive program at Hangook University of Foreign Studies.

Julian Bamford <bamford@s...> wrote:
What I have the students do in class is talk (and, boy, do they talk) to
each other (not me) about their weekend and other things of relevance to
them. It seems, contrary to James observation, that if it isn't scripted,
they ARE interested. And because they are interested and communicating,
gradually, very gradually 'new stuff stays in their mind kind of.'

The secret is to provide the 'support' for even beginners to communicate.

---------------------------------
Do you Yahoo!?
Free online calendar with sync to Outlook(TM).

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3772
	From: Dennis Newson
	Date: Do Jun 12, 2003 9:12 

	Subject: Re: Learning styles and expectations in Asia


	It's clear , isn't it, that "circumstances make cases" - if 
I've got that quote correct. There is a hell of a difference 
between the people I taught - young Germans, future teachers of 
English, to whom one could say: * "Come on now. It's pointless 
speaking German.Your German is fine and I'm not paid to practice 
my German with you" - and the students that several people on 
the list face who, it seems, (the students) don't want to be 
where they are, weren't much involved in the choice that led 
them to being where they are and aren't much interested in using 
English. Was it on this list that someone from Greece reported 
students as saying: "I don't want you to teach me English. I 
just want you to help me to pass the exam."


* And it was relatively easy to build up an atmosphere of a 
trust - a space and time where they could try out their English 
and know no-one was going to laugh unpleasantly or criticise.


Dennis



	


	Group: dogme
	Message: 3773
	From: Jay Schwartz
	Date: Do Jun 12, 2003 9:43 

	Subject: Re: Control issues


	James writes: "The secret is to provide the 'support' for even beginners to communicate."

How true. But how do you define "support"? Emotional support or just a teacher inspired framework for communicating? Perhaps both.

I think a lot of us growing up have had the experience of sitting in the back of a class and "socializing" with our friends, when suddenly the teacher slams his fist down on the desk and sternly remarks "Perhaps you'd like to share your conversation with the rest of the class Mr. or Miss (insert your name here)!?" 

(Insert your name here)'s response: "gulp"

Is it any wonder that some students are still too traumatized when facing a teacher, even a nice teacher to verbally "socialize" in a classroom environment, even after all these years? The associated L1-L2 awkwardness issues only compound the problem even further.

On the other hand you have some adults who pay for classes, and embrace the feeling of "I'm paying for this class, and therefore if want to speak in my (insert L1 here) I will. And if I don't want to talk at all and just listen, that's my prerogative, cause I'm paying for this class and therefore I'm in control of what I do and don't do. Get it?" 

Is it possible that some students pay for classes, just to confront their own demons... or old teachers?

I really do beleive this is where DOGME comes in with respects to providing both the security (freedom) and framework (control) for students to "paddle around or swim like mad" in the communication pool.

- Jay


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3774
	From: halima
	Date: Do Jun 12, 2003 10:22 

	Subject: RE: Control issues


	-----Mensaje original-----
De: Jay Schwartz 
Asunto: Re: [dogme] Control issues


James writes: "The secret is to provide the 'support' for even beginners
to communicate."

How true. But how do you define "support"? Emotional support or just a
teacher inspired framework for communicating? Perhaps both.

I think a lot of us growing up have had the experience of sitting in the
back of a class and "socializing" with our friends, when suddenly the
teacher slams his fist down on the desk and sternly remarks "Perhaps
you'd like to share your conversation with the rest of the class Mr. or
Miss (insert your name here)!?" 

(Insert your name here)'s response: "gulp"

Is it any wonder that some students are still too traumatized when
facing a teacher, even a nice teacher to verbally "socialize" in a
classroom environment, even after all these years? The associated L1-L2
awkwardness issues only compound the problem even further.

On the other hand you have some adults who pay for classes, and embrace
the feeling of "I'm paying for this class, and therefore if want to
speak in my (insert L1 here) I will. And if I don't want to talk at all
and just listen, that's my prerogative, cause I'm paying for this class
and therefore I'm in control of what I do and don't do. Get it?" 

Is it possible that some students pay for classes, just to confront
their own demons... or old teachers?

I really do beleive this is where DOGME comes in with respects to
providing both the security (freedom) and framework (control) for
students to "paddle around or swim like mad" in the communication pool.

- Jay



----
How about negotiation? If people are talking to a friend and this
conversation is distracting, why not point out that 1. the time of
everyone is perhaps being wasted and it would be more courteous to hold
private conversations later - 2. whatever they are talking about is
obviously more interesting for them, but can we take advantage of that
for the others and expand the conversation, or, if it is private, can it
be postponed? 3. how do they think they are going to learn a language if
they don't practice it in some way, and here is a perfect opportunity.

On the other hand, creating an atmosphere where they can make mistakes
and fumble for words is the job of the teacher. 

I have had experience of some students who come to class with
expectations that are tantamount to expecting language to be spoon fed.
They either adapt to the fact that it will require risk (of being
somewhat clumsy and confused at first at least), and cooperation, or
they drop out. Working with expectations then, maybe 50% or more of the
first classes.

Halima



	


	Group: dogme
	Message: 3775
	From: Jay Schwartz
	Date: Do Jun 12, 2003 10:51 

	Subject: Re: Control issues


	Halima writes: "3. how do they think they are going to learn a language if
they don't practice it in some way...."

Suggested student response (in L1 of course): "Are you asking me? I'm not
the one going around calling myself a teacher... it's your job to figure
that out. That's what you BE paid for.."

Halima also writes: "On the other hand, creating an atmosphere where they
can make mistakes and fumble for words is the job of the teacher."

Damn straight. And don't forget, the teacher is free to make mistakes too!

- Jay ;-)



	


	Group: dogme
	Message: 3776
	From: halima
	Date: Do Jun 12, 2003 11:02 

	Subject: RE: Control issues


	-----Mensaje original-----
De: Jay Schwartz [mailto:schwartz@c...] 
Enviado el: jueves, 12 de junio de 2003 11:52
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] Control issues


Halima writes: "3. how do they think they are going to learn a language
if they don't practice it in some way...."

Suggested student response (in L1 of course): "Are you asking me? I'm
not the one going around calling myself a teacher... it's your job to
figure that out. That's what you BE paid for.."

Halima also writes: "On the other hand, creating an atmosphere where
they can make mistakes and fumble for words is the job of the teacher."

Damn straight. And don't forget, the teacher is free to make mistakes
too!

- Jay ;-)


Damn right, and feel frustrated, confused and lost. 

Well, what is "going around calling oneself a student"? Or are they
there because they have to be and view themselves as victims. Maybe some
NLP to address that one.

Or resort to brutal authority and dictation drills. (sometimes I
threaten those if cooperation is not forthcoming. - forget democracy,
this class is a dictatorship and I'm the dictator, so we will do some
dictation. :-)

Maybe teaching is covertly making the world "safe for democracy" ;-)

Halima



	


	Group: dogme
	Message: 3777
	From: Jay Schwartz
	Date: Do Jun 12, 2003 11:42 

	Subject: Re: Control issues


	Halima: Maybe teaching is covertly making the world "safe for democracy"
;-)

Nah, democracy is overrated and still doesn't imply "freedom" or "security".
Pure democracy perhaps...

OK - as defined by my good old "Funk and Wagnalls" a form of government in
which political power resides in all the people and is exercised by them
directly (pure democracy), or is given to elected representatives..."

In all my experience, I never remember even one instance of my being elected
by my students as their representative.

Let the students speak, and let freedom ring...

- Jay :)

PS. NLP will certainly help those students who are "assertively challenged"



	


	Group: dogme
	Message: 3778
	From: midill@a...
	Date: Do Jun 12, 2003 7:13 

	Subject: Re: Groupwork with Asian students


	One of my most successful group activities involves single words written on 
index cards. I have hundreds of these cards. Each student in the group 
receives three or four cards. As I pass out the cards, I consider the level of 
English of each recipient. They have to use English to give clues to other group 
members to enable the members to guess what word they are holding.
I use this activity frequently. Soemtimes I take a card and give clues to 
the class, modeling good tecnique for giving of clues. Some do revert to their 
native language, but "Engllish! English" is a common cry from one student to 
another. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3779
	From: Fiona M
	Date: Do Jun 12, 2003 11:42 

	Subject: paper and card


	OK, call me a pain in the butt, but we get criticism for the more theoretical postings being pedantic or waffly or unrealistic or whatever, so, if we're going to try to keep an element of dogme spirit in there, maybe the practical ideas should be dogme-related too. (that "maybe" is optional) I'm trying to be diplomatic here, but I may not manage, so sorry if anyone feels stomped on. 

Photos and postcards and bits of card with words on ........... I can't see the dogme, student brought materials side here. I mean, if they just bring in their scrapbooks spontaneously, OK, or if they suggest bringing them in, and you go with the idea. If you get them to make the vocab cards, only choosing to put the words (which cropped up in a class discussion or other student led input session) that they personally have found most useful, interesting, appealing etc etc etc. then maybe you're half-way there. BUT to ask your students to bring in postcards, photos etc is still a case of the teacher calling the shots. It's learner centred, it's personalisation, but is it dogme? If a student sez "can we do The Matrix?" (my case this week) and you have the video, OK - the idea came from out there. If a student brings in a postcard, some holiday photos, an article, a form, a fax..............fine. But I can't quite fit some of the recent activity ideas on the list into my dogme frame. Into a Rinvolucri or Maley series book, yes, but ............. doh, I dunno.

sorry again.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3780
	From: Diarmuid Fogarty
	Date: Fr Jun 13, 2003 6:05 

	Subject: Frontline news


	On Wednesday, our coursebook writing class met. I intended to look at the
next two sections of the coursebook ("Facts and Figures" and "Conversational
English"). Using Kulchytska's document, I printed out some examples and
presentation facts about each section, adding some of the student generated
activities that went with each section and finished off by giving the
Ukrainian students' assessments of each section. I als o informed the
students that if they didn't want to do the project, they would be able to
leave without losing any of their visa entitlement. Nobody did. I talked
about conclusions that had been drawn by their classmates the previous day,
"They are bored because they have chosen a boring topic." Two groups are
considering changing their units. One is now going to write about smoking
(much easier than "Nightlife in Manchester" and the "Museums" person is
reconsidering.

Having explained the format and rationale of these sections (at least as
seen by the Ukrainians), I left them to it. They had access to an FE library
(with books covering a number of different subjects) and, of course, the
internet. I hovered, at their beck and call. It was interesting. A good 50%
of the students have opted to work as individuals, rather than as a team.
What impact this will have on the project, I don't know although I suspect
it will make the work seem longer and harder. They also seemed to think that
they could print off any text that was about their subject, rather than
applying any consideration to how interesting or motivating it might be to
their colleagues. Perhaps this reflects learned wisdom about
textbooks..."they are only teaching you if they bore you senseless" or maybe
"textbook writers don't consider our interests when they write, so why
should we consider anyone else's?". As I watched them floundering (OK, a bit
of an exaggeration, but...) I felt distinctly helpless. Should I jump in?
How much help would constitute "interference"? How many times was I going to
have to draw them away from completing online university application forms
and reading their e-mails? Indeed, should I even bother? Or was it all about
setting the deadline and letting them use their time to do whatever as long
as the deadline was met? (This works for me as a student on my PGCE course.)

Part of me said that this was the inevitable insecurity of a teacher who is
struggling to let go, but part of me told me that it was more to do with the
realisation that I genuinely didn't know what to do. These parts of projects
are usually explained away in write-ups with sentences such as, "I was at
hand to help." or "Students could ask me for any advice" or "Students got on
with their project, seeking clarification as and when they needed to." But
what does the teacher do in that time? My students weren't going to ask
questions (most of them, at least). I would have to go and drop in on groups
(or individuals) and begin the probing. "Hi. How's it going?...Have you
found anything useful?...Right! That sounds good....Have you thought about
putting this in?...How are you going to use this information? etc". It was
interesting to note how many of the Ss' ideas are pretty didactic. I've told
them that I think the most effective way of engaging the learners is to ask
questions, get them to "confront reality", make people react, provoke people
into expressing an opinion. They, on the other hand, have chosen texts which
lend themselves well to Freire's Banking concept of education: "You know
nothing about museums. Open your head and I will pour this information into
the empty space provided." Or they write heavily opinionated texts which
brook no discussion. Rather than "Why smoke?", it's "Smoking is bad for you.
Do not smoke. Here are reasons not to." Although, incidentally, this group
is following my earlier advice about how sex and death sells They are
focusing heavily on how smoking can render you impotent and exploring other
effects it has on one's sex life...before it kills you.

Anyway, I ended up wandering and wondering more than dropping in on them. It
made me feel like a spare part, but it also gave me time to think. We
regrouped in the classroom for the final ten minutes. The idea of the
plenary was to share information, but it didn't seem to work. I checked that
each group had some idea of where they were going and asked them to let
people know what changes had been made ("Autopsies" are a new unit...). I
also volunteered to attempt to produce a unit before Friday. This would, I
explained, give me an opportunity to see how difficult the task was to
complete and also allow them to work towards a model if they so chose. How
much of this was interfering, I thought...

Over on Dennis' CTEFL list, one of these postings from my classroom has
kicked off a thread. One of the colleagues has said that perhaps the whole
project is flawed because it didn't come form the students. It was imposed
upon them. I'm not sure that this is true. The students were repeatedly told
that they had the right to veto the whole thing on the first day. I would
fight for them to accept it, but if they were opposed to it, it wouldn't
happen. But, the truth is also...I know these students. It is unrealistic to
expect them to suggest activities. In fact, they would see so as an
abbrogation of my responsibilities. As Adrian has told us (God, Doc, I feel
like your mother when I use your name!), it's more a case of "Hey, you're
the one getting paid to think. Do your job." What the students would
probably have been happier with would have been a selection of teacher-led
silly activities that enabled them to speak fluently and kept the focus off
accuracy. These kinds of activity would probably have about a 75% success
rate (where "success" is defined as " resulting in an enjoyable exchange of
information"). The project, on the other hand, requires developing skills
other than oracy skills. As such, it's a wee bit more demanding. In my
position, what would *you* have done: gone with students' desires and
guaranteed success or have stretched the Ss' abilities (perhaps to breaking
point). I'm sorry if the question seems loaded, but I'm rushing to finish
now...the ironing is calling.

Diarmuid



	


	Group: dogme
	Message: 3781
	From: midill@a...
	Date: Fr Jun 13, 2003 12:33 

	Subject: Index Cards


	When I mentioned index cards, I did not think I had to explain that the cards 
contain words that the students have encountered in their discussions, films 
etc. The classroom wall is also covered with huge posters that begin as 
blank sheets at the beginning of the semester. Words are added to the posters as 
they become relavant to the class. There is also an idiom poster, a 
pronunciation poster, a spelling poster. Each semester the sheets are replaced and work 
begins anew.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3782
	From: profshaun36
	Date: Fr Jun 13, 2003 7:13 

	Subject: Re: paper and card


	Fiona
No I won´t call you a pain in the behind your lst few messages make 
complete sense to me.
As the problems with the Asian students who expect the teacher to 
lead and be the person who decides what they should learn there will 
always be a lack of motivation to a dogme class as they are bot used 
to this type of teaching. 
In schools which are course book driven this is very comon,I think 
wherever you are around the world. Here in Brazil many learners have 
the same expectations as the Asian learners and it difficult to let 
go.
So as teachers we usually start the clas off with what we decide will 
stimulate them tospeak their views and tealk about their own 
experiances. In the first few classes of course we don´t know them 
very well to be able to do this but after a short time we can choose 
stimulating subjects/information based on there needs and 
preferences. It may seem that we (teachers) are deciding what to do 
but it is not very often that learners willturn up with a whole class 
for the teacher T use, They just aren´t used to it having been spoon 
fed with the topics, not just in their English course but in their 
school life. So we have to sometimes decide for them.

I personally want my students to decide and make desions on what we 
should do in our courses together, but usually they come with a 
different expectation. I almost always start the class with the 
question, hourmorously put.
"So what do YOU want to do today?
Normally their are lots of blank faces and some giggles. Then after 
some silence they may shout VIDEO. I ask them where the video is and 
why they didn´t bring one. Then after some time we then get on with 
the class.
This leaves my classes open for the learners to contribute and helps 
them realise that they can contribute too. I have also given a talk 
about having a RADICAL idea and letting them do the work and call the 
shots in class. 90 percent of the time it doesn´t work. But when it 
does and they do then it is a pure joy and the learners can get so 
much from it. Well that´s my experience of Dogme when working in 
schools which are course book, lesson plans and teaching straight 
jacketed.

Shaun



	


	Group: dogme
	Message: 3783
	From: Robert M. Haines
	Date: Fr Jun 13, 2003 7:29 

	Subject: All in the Family


	Diarmuid,

As we the posters have recently decided, the relevance of posts to dogme will be at the poster's discretion -- unless I misinterpreted the poll results (7 votes for relevance and 8 for something other or self-determination). At any rate, I write this to let you know this post might not seem relevant to dogme in the minds of some, but that is fine (again, unless I have misinterpreted the poll results). Ever read what M. "touchy-feely"Rinvolucri has to say about what we write in letters (and I would include other texts) and what we really mean when we write letters? Poll results versus the implied message?

Reading about your class is like reading about a family, Diarmuid. Like any family, nothing ever ends and there will always be some doors that don't shut right. The psychoanalyst in me -- Get it out! -- is fascinated on the student's choices of topics, e.g. Autopsy, Smoking and it's side affects. It reminds me of what I think was Scott's post or something written by the woman in New Zealand who burned the textbooks (sorry, can't remember the name) about children's fixation on Sex and Death. Paging Dr. Freud...

Another part of me -- I'm so multi-faceted -- wants to tell you that the experience should be a miserable struggle right now, but i know you don't want to hear that, and it's so not the beaming, upbeat American pseudo-supportive culture I'm part of. 

That leaves me with the facts as i see them: you are frustrated because the students aren't behaving autonomously? But they are. You don't like the fact that they aren't focused on the task at hand? Aren't they supposed to come up with the material? Couldn't they create something about their e-mail communications, their test prep, etc.? You've written that they've had the chance to back out of this at any time, but why should they have to back out? Maybe that CTEFL poster was right? Perhaps they don't feel like it's their baby.

At the same time, I'm a teacher, and I know how it is to be in your blue suede (couldn't resist, dk) rejection shoes. I want to support you and give you advice on how to make the best of it all. Try this, do that, I once did this and it worked really well, maybe they're all suffering from, have you ever thought of... I don't at all mean to underestimate the value of collegial support, by the way. I need it, *you* need it, we should all provide it.

So Diarmuid, I have to write that you should keep doing what you're doing, i.e. teach, post what happens and teach again. You have entered the Experiential Learning Cycle and will continue to spiral onward (and, hoepfully, it will feel like upward at some point).

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3784
	From: sthornbury@w...
	Date: Fr Jun 13, 2003 11:25 

	Subject: (Fwd) Paper planes and Air Traffic controllers


	Shaun keeps sending his postings to me (i.e. the moderator), so I 
post them on, without his permission, Scott

------- Forwarded Message Follows -------
Date sent: Fri, 13 Jun 2003 20:21:36 -0000
From: "profshaun" <profshaun@y...>
To: dogme-owner@yahoogroups.com
Subject: Paper planes and Air Traffic controllers

Just sme feedback on the Paper planes saga..

The Air Traffic Controllers have gone and their paper planes got 
thrown all around the room.
The paper plane activity had my ATC having something to hold on to as 
they nervously told their peers about accidents and problems they 
have had to deal with, accidents deaths, near misses etc.
Their level is false beginners by the way. False because they have 
done some phraseology, but don´t know how to apply it to any 
situation out of the ordinary which was the purpose of this task.
How did the planes help. They physically raised and lowered them as 
they described each incident. They also acted like a water float 
which they could cling to and feel safe. This gave them more 
confidence.
The ATCs didn´t jkust stand up and talk about their planes 
spontaneously, I first set them down in a nice intimate circle and 
had them practice their story in pairs. When they needed vocab I came 
in and wrote it on the board and discussed it with the whoile group. 
After this they practiced once more with a new partner.
Then after the break they went back to their places and each one had 
to sit on the HOT SEAT (a chair placed in the middle of the room. 
They seemed to like the name HOT SEAT. Then I asked them to tell 
their stories without any mistakes. Of course I didn´t sit over them 
to check but put them under pressure as that is what they are under 
when they speak to pilots coming from abroad.
I choose a better student first and soon the weaker ones where 
champing at the bit. What they didn´t know the rest of the group 
would help them and I had very little to do in facilitating their 
performance it all came from them.
Everyone clapped each other after they had spoken, they felt relieved 
and pushed at the same time but satisfied.

Then my coordinator came in and told me "Oh Shaun you have to teach 
page 98/99/100 and 101 the present perfect and going to in the 
coursebook (I won´t mention which one). I almost got a chair and 
threw it at her but she pays my salary so I had to smile and say how 
lovely she looked that day. What a shame.

At the end of the class the learners went for lunch and took away 
their planes but left their books behind. I think that says something.
Shaun



	


	Group: dogme
	Message: 3785
	From: Robert M. Haines
	Date: Sa Jun 14, 2003 12:10 

	Subject: Paper planes


	Shaun,

Your post seems very uplifting. It sounds like a success for learners and you alike.

You wrote: "Then my coordinator came in and told me "Oh Shaun you have to teach page 98/99/100 and 101 the present perfect and going to in the coursebook (I won´t mention which one). I almost got a chair and threw it at her but she pays my salary so I had to smile and say how lovely she looked that day. What a shame."

Two things here: 

First, why didn't you try to reach some sort of compromise with your coordinator instead of perpetuating the hierarchical dilemma you seem to be in? Perhaps I don't have the bigger picture or maybe you've tried already.

Second, at the risk of sounding PC, would you have felt compelled (though it seems likely you didn't actually utter the remark) to comment on how nice your male coordinator looked? Just curious from a social point of view.

I enjoyed reading the post. Thanks.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3786
	From: Shaun Dowling
	Date: Sa Jun 14, 2003 2:11 

	Subject: Re: Paper planes


	Hi Rob
It amazed me that my coordinator made me do the book ( and that did what I did as it was at such sort notice, the cassette was even in the right place) so to speak when the students were having such a good time and learning (well so it seemed they were). I did actually say do I have to, but the government had promised that the students would finish a coursebook, all 16 units of them, and this was the last one. So for them her had to fulfill their obligations.
This meant the learners switched to a completely different mode. It is amazing how they change and we went through the pages without a problem. Of course, the students really wanted to do something more relevant to them but as they do not feel that they should comment, as they think the coordinator must know what she is doing. 
The product was already sold without consulting the learner which happens with most courses. This is where dogme is different I hope you agree.
It sometimes impossible to make people see that when students are really benefiting from real and fulfilling language that the book is a million miles from where they are. Some people just can´t fathom it out. Strange don´t you think?
Also, not trying to sound sexist but if the coordinator was a man I would have probably told him where to go, but I am a sucker for the charms of a sweet smiling older woman. He He.
Shaun
----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: Friday, June 13, 2003 8:10 PM
Subject: [dogme] Paper planes


Shaun,

Your post seems very uplifting. It sounds like a success for learners and you alike.

You wrote: "Then my coordinator came in and told me "Oh Shaun you have to teach page 98/99/100 and 101 the present perfect and going to in the coursebook (I won´t mention which one). I almost got a chair and threw it at her but she pays my salary so I had to smile and say how lovely she looked that day. What a shame."

Two things here: 

First, why didn't you try to reach some sort of compromise with your coordinator instead of perpetuating the hierarchical dilemma you seem to be in? Perhaps I don't have the bigger picture or maybe you've tried already.

Second, at the risk of sounding PC, would you have felt compelled (though it seems likely you didn't actually utter the remark) to comment on how nice your male coordinator looked? Just curious from a social point of view.

I enjoyed reading the post. Thanks.

Rob




[Non-text portions of this message have been removed]
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3787
	From: Shaun Dowling
	Date: Sa Jun 14, 2003 2:18 

	Subject: Misdirected mail


	Sorry Scott
I´m a bit new to the whole discussion group world. I see on the message it was sent to dogme-owner @yahoo.com. My computer must be sending this to you I suppose. I didn´t mean to. Honest
Now I don´t know if this is going to you or not but here goes any way
Shaun


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3788
	From: lifang67
	Date: Sa Jun 14, 2003 3:20 

	Subject: The Permeable Memory


	Diarmuid's remark about vodka-based drinks in class reminds me that 
one of the oldest dogme suggestions of all was "shooting on site", 
e.g. by holding classes in non-classroom environments like pubs. 

This suggestion isn't practical in occupied Korea, where people are 
very careful not to speak English in public (my wife has been roundly 
cursed for doing so on the subway several times). But I think there 
are other benefits to "on-site shooting" besides the obvious one of 
richer language affordances (and better quality drinks).

Last night about thirty of my students and I attended the one year 
memorial service for Hyo-sun and Mi-seon, the two school girls run 
over by an American tank exactly one year ago. Although (because?) 
they were English department students, not a word of English was 
spoken the whole evening.

There was a drum performance, a shamanistic sacrifice, and of course 
lots of chanting slogans, burning American flags (my students 
watching me carefully to see if I wince) and speeches. 

But since December the main activity for remembering Hyo-sun and Mi-
seon has been holding candles illuminating small paper cups (to keep 
them from blowing out). We raise and lower them in waves which sweep 
up and down the sea of lights outside the city hall and remind 
everyone of the human waves of balloon waving which accompanied the 
World Cup, also almost one year ago. And we even sing the same songs 
(a rock-and-roll version of Arirang). 

The main slogan of the demonstration also pointed ineluctably to the 
memories of the World Cup: "By the power of candlelight, our nation 
grows strong!" There were cute cartoon figures of Hyo-sun and Mi-seon 
that looked almost like mascots. It was, in places, more of a 
carnival than a funeral.

There were also pictures of their crushed, mangled bodies, videos of 
the cops beating up a demonstration the day before, and graphic 
pictures of a prostitute in Pyeong-taek raped with an umbrella and 
murdered by an American G.I. And finally Hyo-sun's father spoke, and 
we all rose to our feet and bowed. He remembered his daughter and 
wept. And then we did too. 

Of course, the cynical view (widely visible in the pro-American press 
this morning) is that all of this is politically orchestrated, both 
carnival and funeral, Hyo-sun's father having no other reason to weep 
publically after a whole year of private mourning, we having still 
less reason to join him.

This assumes that the memory is a container, and that memories are 
containerized. We keep the ashes of our loved ones in a kind of urn 
stored somewhere in the brain, and uncovering them is an act of 
volition, which can be manipulated just as we manipulate vocabulary 
and grammar, similarly containerized.

You can see remnants of this way of thinking in a lot of our 
discussions--thus Dennis' persistent insistence that the learners, or 
rather the learning contents of the learner, need to be foregrounded 
at every moment else someting teacher-centred or language-centred is 
taking place. 

Yet this way of thinking is obviously untrue. I "know" Janacek's 
opera "The House of the Dead" in the sense that, listening to it, I 
can anticipate the next line and usually even the very next note. But 
nowhere in my brain do I find a complete mental representation of the 
opera from beginning to end--I only recall it with the help of a 
mediator--the CD or the libretto, and then only bit by bit.

The same thing is true of this posting I am writing. I am very 
conscious of the bit I'm composing right now, but I have only a vague 
memory of the beginning of it (something to do with the demonstration 
last night--no, that wasn't it, was it?) and of course I really don't 
know how it will all end. Nowhere in my mind is there a containerized 
representation of what I am trying to say.

How much MORE permeable, public, and incomplete the mental 
representations of other people, which are necessarily part of any 
face-to-face conversation (even to say "face-to-face" is to show how 
incomplete the mental representations of other people are--it is 
obvious that, yet it is not obvious why, we consider faces to be 
better representations of people than, say, feet!) 

It is actually a physical impossibility to store a whole conversation 
in the mind, or even on paper, before it happens.To do such a thing 
would require us to containerize a whole person, and that would 
require reducing them to ashes. It is not very possible to do so even 
afterwards, unless it is a very very short one with a very 
predictable person (say, a character in a coursebook).

Bereiter says that the idea of the mind as a "container" is "the 
oldest unchallenged folk theory". Yet he also quotes Hilary Putnam's 
argument that it really only dates back to the Renaissance, and that 
before then people like Thomas Aquinas actually believed that the 
mind does NOT contain anything other than what you are presently 
thinking about. There are no inactive beliefs, or attitudes, or even 
memories as such. 

These are so much "bodily" materials (physical structures in the 
brain perhaps) out of which the active mind may permeably form 
itself. Putnam asks "IS IT obvious that there is something called the 
mind whose contents include all of my memories, wherether I am 
actively recalling them or not, but whose functions do not include 
digestion or reproduction?" 

It is not, at least not here in Korea. If so, why is this mental 
container so very public and so permeable, so shared and shareable--
why does it include the chants of the World Cup and the human waves 
of cheering? And why (pursuing the analogy for a moment) do 
vocabulary and grammar behave in such a completely uncontainerized 
way, like candles that may conjure dead school girls and football 
victories? Why do we all behave as if we were permanently on-line? 

dk1



	


	Group: dogme
	Message: 3789
	From: Robert M. Haines
	Date: Sa Jun 14, 2003 6:30 

	Subject: Thank you


	Thank you, dk, for exposing us to the collective unconscious and synchronicity; two 'concepts' which have been with us (at least in Western minds) since C.G. Jung introduced them in written form. They have, of course, always been present. dk might think I'm totally off base here. That's fine.

I think the post has a lot to say about language, learning and language learning. Because memory is so often involved in language learning, I think we can see how words and their associative meanings are formed through experience and not simply staring at letters on a page, though the latter might have associative effects of it own. 

A co-trainer I once worked with, a very good trainer in many ways, was very good at coming up with concept checking questions. Scrivener explains one way to come up with these by using Wellington boots as an example. It's a seemingly neat, rational process, which really appeals to the clinical white light of rationalism. It is not very accurate, ironically, because, although it aims to be objective, it usually turns out being subjective. 

But, the process of creating concept checking questions is not subjective in the sense that it provides experience, which leads to meaning and understanding (well, it's part of that process), but rather because it assumes that all there is to the world of vocabulary are objects and ideas, and that the former will always be easier to create concept checking questions for and define than the latter. Strange, in one way, because we have all felt pain (abstract), but not all of us know what Wellies are. So, maybe the ideas, feelings and all that stuff that the white heat of rationalism dissolves is really much more REAL than the Wellies, this monitor you're looking at and the nose on your face.

And, how much more interesting to talk about the pain of a father who's lost his daughter to ignorance and imperialism than to try to deduce how calculated the mourning must be. The mystery and emotion will always have more meaning than the hard steel of the military vehicles and the burning flags. But, that's where the material world comes back into play; we need something to connect us to that 'other' which we cannot sense with eyes, ears, nose, tongue and fingers. So we have the videos of corpses and the cartoon figures to remind us of our shared experience.

Words aren't actually there at all, unless we use them; unless we share an experience and agree upon some things. Even then, we can still be worlds apart when using the same words. We're not on the same page. Diarmuid's students are a physical manifestation of that. And yet, the key to helping Diarmuid and the class is an element of that forgetting dk has illustrated, i.e. the moment the people in the room forget they're in class doing some crummy assignment for a teacher. as soon as they stop working on the project, stop trying to remember what it is and imagine what it will be, then they will have started creating something real. Vocabulary will have it's meaning and purpose in a natural context, without the white light of clinical rationalism washing away the dimensions and shadows, the Death and Sex. 

Actually, the class is already on-line... and I don't mean when they check their personal e-mail.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3790
	From: Dennis Newson
	Date: Sa Jun 14, 2003 6:41 

	Subject: Re: Thank you


	"You are welcome to...the dogme ELT discussion site. We are
...... committed to a belief that language learning is both 
socially motivated and socially constructed, and to this end we 
are seeking alternatives to models of instruction that are 
mediated primarily through materials and whose objective is the 
delivery of "grammar mcnuggets". We are looking for ways of 
exploiting the learning opportunities offered by the raw 
material of the classroom, that is the language that emerges 
from the needs, interests, concerns and desires of the people in 
the room".


I wish I could sign this Anon, but, as you can see this message 
is from:


Dennis



	


	Group: dogme
	Message: 3791
	From: Jay Schwartz
	Date: Sa Jun 14, 2003 7:05 

	Subject: Re: The Permeable Memory


	dk1 asks: Why do we all behave as if we were permanently on-line? 

1. Evolution 
2. Technology
3. Our collective unconscious (C. Jung)
4. All of the above

- Jay



	


	Group: dogme
	Message: 3792
	From: zosia grudzinska
	Date: Sa Jun 14, 2003 8:52 

	Subject: Re: (Fwd) Paper planes and Air Traffic controllers


	Dogme-relevant or not, I want to thank Shaun for the description, touching
and humorous at the same time. I personally have not had the experience of
being directly steered toward the book-oriented ticking-off-mcnuggets
"teaching framework", but indirectly the pressure is there everyday, as I
teach in a regular state school, where having a syllabus is mandatory,
moreover we must choose from between a limited range of truly moronic
syllabi approved by the Ministry. Thus the revolutionaries learn hipocrisy
and bending the reality or altogether twisting it out of shape.
Stop grumbling, there's something more on a positive note coming:

Am very busy organising a Drama Festival and getting p... off at various
entities and phenomena monkey-wrenching the event (as is always to be
expected!)... but there's something dogme in the whole process. First of
all it's the kids who ask every year to have a go at it; secondly they
usually write the plays themselves or at least have a go at re-making
established plots, like this year we will have a delightfully pert Romeo and
Juliet dashing down the streets of Verona to Friar Laurence, who is busy
counting the money in Romeo's leather purse. I oversee the rehearsals and
direct the younger ones, but the kids make decorations and bring props.
There's a festive atmosphere and even the shy ones like to take part.
(Getting less shy sometimes as a result) And every year the other teachers
watch, comment favourably and leave with a vague "next year... gonna do the
same in my class..."

when I jumped at the opportunity and asked one of them directly why we don't
organise it jointly, she first non-commitally nodded her head. As May
approached she started avoiding me very meticulously and adroitly, but I
(for
the sheer sadistic pleasure, I admit to this streak of cruelty!) managed to
corner her in the staff room one day and asked "so how are your drama plans
going?"
There was a lemon-flavoured tight smile.
"Oh, you know... have no time, must finish the coursebook and they are so
hopeless, they just don't want to learn!"
Hmmm.
Did I end up grumbling after all?
Zosia



	


	Group: dogme
	Message: 3793
	From: zosia grudzinska
	Date: Sa Jun 14, 2003 9:02 

	Subject: Re: Paper planes


	Shaun Dowling wrote:
> This meant the learners switched to a completely different mode. It
> is amazing how they change and we went through the pages without a
> problem.

That puts us on an altogether new and fascinating path: the students'
abilities to "fit in" to the frame of the course. I observe mine with their
astonishing ability to switch attitudes and the whole mental/mind set as
they enter my class, where negotiating the topics is welcome and even subtly
enforced (by the teacher blandly stating that she has no idea what they
could do in this learning cycle...); where evaluating is routinely the
matter of observing the protocol of brainstorming the criteria first and
then measuring the performance/product/presentation/whatever else... against
them, the process anturally conducted byt he learners to the point of
telling the teacher how many credits out of the agreed scale it deserves;
where the are encouraged to keep portfolios of their projects and assignment
and periodically review, select, ponder, self-assess, look back and
reflect... etc, etc. (Not so much dogme as learner autonomy, but it's far
from the traditional "sit children, this is the topic, now open your books
on page...) They gradually unwind, unbend, start believing a class can work
together students and teacher united, not in a hierarchical pyramid set-up
of preaching and listening/obeying.(albeit the reservation and distrust is
always lurking at the back of their minds, as I whined in an earlier
posting)

45 minutes later they put on their accustomed cloak of a traditional
student.

I foten wondered how they feel. isn't it slightly schizophrenic? Older
ones, asked about it, admit to "living in two realities, sort of, but it's
relatively easy to conform" - meaning conforming not only to the traditional
schemata, but to my "fads" as well. So one day I felt compelled to carry on
by asking whether they would not prefer to have me strip my classes from the
vestiges of LA so as not to experience the reality shift? There was a short
discussion, not a strraightforward and choral "Oh, no, don't do it to us,
PLEASE!!" but finally they decided there were doing fine as it was.

Shaun again:
> The product was already sold without consulting the learner which
> happens with most courses. This is where dogme is different I hope
> you agree.

This is a closed circle dilemma, most of the learners having never
experienced another type of education would be most unprepared to choose a
course where they are given the right to "format it" themselves. School
leavers are accustomed to spoon-feeding and take it as the only valid
pattern of efficient education. All researches proving otherwise
notwithstanding.

So perhaps we should look for some hideously rich sponsors and found a net
of schools propagating dogme courses (we would have to be prepared for
shameless canvassing of prosopective students, bribing with gifts, perhaps
offering education free for the first five years... until the idea sinks in
that such schools do ensure linguistic success while maintaining humane
approach to the learner)?
Zosia



	


	Group: dogme
	Message: 3794
	From: Jay Schwartz
	Date: Sa Jun 14, 2003 10:09 

	Subject: Thanks for the permeable memories..


	With reference to both Dk1’s post “Permeable Memories” and Rob’s post “Thank-You”

By admonishing the “pro-American press”, Kellogg (DK1) is of course absolutely right by implying we don ‘blinders’ to blot out the political & carnival fanfare of a memorial service, so as we can focus on the pain and suffering of the individual, in this case Hyo-sun’s father. I doubt there is any human who would deny a father his mourning, grief or the right to publicly express his anger over the loss of a child, especially under such tragic circumstances (not being familiar myself with the events, I’m taking DK1’s account as fact based on his credibility).

So indeed there is a time for ‘blinders’. Yet again, in a different context, there is also a time to remove our ‘blinders’. A memorial service featuring, as Dk1 relates, “pictures of their crushed, mangled bodies, videos of the cops beating up a demonstration the day before, and graphic pictures of a prostitute in Pyeong-taek raped with an umbrella and murdered by an American G.I.” as well as cartoon figures and flag burning, certainly seems political enough to me. Sounds like a clear cut case of “if it walks like a duck and quacks like duck..”

Sorry if that offends some people, but as we speak of individuals, groups, collective unconsciousness, and learning styles I’m reminded of Carl Jung’s statement: “In this broad belt of unconsciousness, which is immune to conscious criticism and control, we stand defenseless, open to all kinds of influences and psychic infections. As with all dangers, we can guard against the risk of psychic infection only when we know what is attacking us, and how, where and when the attack will come. (The Undiscovered Self, C.G. Jung).

Sometimes the attack comes complete with pictures and actions, sometimes it comes with words conveying overgeneralizations and stereotypes. Such are the ‘group-laden’ and exploitive powers of government, politics and religion to manipulate the media in such a way as to ‘reach out and touch’ every creature far and wide through every conceivable form of cognitive or learning style known to mankind and then some. In the realm of DOGME, where discussion is paramount, awareness of this phenomenon certainly gives us, teachers and students alike, much verbal fodder to mull over and further discuss. At least for me this seems to work best by removing the cosmetics of our nationalities, cultures and religions, and embracing the idea that indeed our self-knowledge is very much dependent on social factors (paraphrasing Jung).

Awhile back, in a heated class discussion on racism, “labels”, Greek orthodoxy and religion carrying national identity cards, a student stood up and vehemently shouted “If I wasn’t a Greek, what would I be?”. Another Greek student, not known for his outspokenness, sheepishly suggested “.... human?”. I was very proud of that moment.. more so because I didn’t have to suggest it myself.

Lastly, hats off to Rob, who being much more eloquent than I, mentions that “Because memory is so often involved in language learning, I think we can see how words and their associative meanings are formed through experience and not simply staring at letters on a page, though the latter might have associative effects of its own.”. 

Did someone mention something about the need for coursebooks?

- Jay



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3795
	From: profshaun36
	Date: Sa Jun 14, 2003 12:38 

	Subject: The Dogme School


	Zosia you said
So perhaps we should look for some hideously rich sponsors and found 
a net
of schools propagating dogme courses (we would have to be prepared for
shameless canvassing of prosopective students, bribing with gifts, 
perhaps
offering education free for the first five years... until the idea 
sinks in
that such schools do ensure linguistic success while maintaining 
humane
approach to the learner)?

I don´t think bribing would be an option if the school is advertised 
differently

Here is the strategy for your rich sponsors?
Billboards with. 
Save money, don´t bring the expensive book just your brain
Save money and use what you already have. YOU
A course with YOU in mind

How would you attract the dogme students to come to your school?

Could you put the "logical song" by supertramp (although it was a bit 
before my time) be played in the background of the TV adverts.
Shaun



	


	Group: dogme
	Message: 3796
	From: sthornbury@w...
	Date: Sa Jun 14, 2003 7:40 

	Subject: Re: The Dogme School


	When the school I still notionally work for was looking for a slogan 
around which to base a new marketing campaign, I suggested, a 
bit sheepishly, "Our Teachers Talk to You". This was partly to 
counter the stiff competition we were facing from large chains of so-
called "multimedia" schools, that is, language schools where you 
pay a fortune to be sat in front of a computer most of the time and, 
occasiaonally, to attend (optional) conversation classes. (Happily, 
most of those schools have since gone to the wall). And partly 
because of my colleague Neil's story of an encounter with an ex-
student who said, of her new teacher, "She's very nice, but she 
doesn't talk to us". (To Neil this was tanatmount to someone 
saying "My wife/husband/son etc is very nice, but he/she doesn't 
talk to me".)

Needless to say, my suggestion was totally disregarded. Instead 
they chose something like "Our Teachers Ram Grammar down 
your Throat".

Scott



	


	Group: dogme
	Message: 3797
	From: zosia grudzinska
	Date: So Jun 15, 2003 5:34 

	Subject: Re: The Dogme School


	sthornbury@w... wrote:

> Needless to say, my suggestion was totally disregarded. Instead
> they chose something like "Our Teachers Ram Grammar down
> your Throat".

which is what appeal to the run-of-the-mill potential learner. My students'
parents more often than not voiced their concern over the "lack of proper
grammar instruction" in my teaching scheme, expressing concern that "they
will not pass requisite exams" in future. But in the final round of
"counselling" talks with students of the first class which this June
graduated gymnasium after five learner-autonomously focused years with me
many of them stressed as the most important reward of the system,
self-confidence as a language learner. "I know that I make many mistakes" -
confessed one of the "weakest" - "but I can use the language and I will know
what to do to speak more correctly".

Let someone else ram grammar down their throats now, that they are more or
less prepared to digest it or regurgitate - at their discretion.

Zosia



	


	Group: dogme
	Message: 3798
	From: lifang67
	Date: Mo Jun 16, 2003 1:00 

	Subject: The Unwashed Brain


	Jay & Rob:

Actually, I was talking about something very social, not at all 
racial, and absolutely conscious. I really said nothing at all about 
the unconscious, or Jung, or racial memories. I've never read Jung, 
and from what you say I'm not really tempted to.

But I confess that I did--deliberately--run two rather different 
things together:

a) The SOCIAL aspect of remembering, particularly remembering loved 
ones. We share rememberance at funerals even though we don't actually 
share the memories--we make do with portraits (always of the face, 
never of the corpse), jokes, and even "Where were you when..." (which 
is why I referred to the World Cup and what Rob meant by 
synchronicity).

b) The MEDIATED aspect of remembering, particularly in remembering 
music and in organizing very long turns of talk (like this one). 
Without interlocutors, we need some kind ventriloquist dummy to 
continue talking--a song, a funerary portrait, a silent audience with 
bowed heads, or the ability to go back and reread what you've 
written. This functions (Vygotsky would say) as a kind of string 
around your finger--a symbol, quite conscious and quite external to 
the mind, which helps you say what you want to say or remember what 
you want to remember.

I ran these two different things together because (Vygotsky would 
say) the latter is a stand-in for the former. It's through mediation, 
through objects made of words, that something that was inter-personal 
(that is BETWEEN minds) becomes something intra-personal (that is, 
within them).

Tibetans, the precocious scientists of our planet, have always known 
this. They say that human beings exist on two planes: BEING and 
DOING. On the plane of BEING (that is, the inter-personal one) we are 
not one person, but three: body, word, and mind. And on the plane of 
DOING we are not one act, but three: deed, word, and thought. Notice 
the redundancy of the word "word".

But the fact that memories become intra-personal, in that we are able 
to recreate the experience with the help of a mediator, does nothing 
to containerize the memory. It's still permeable, in two senses--it 
can take on a host of other surrounding memories, like the World Cup, 
until it is both funeral and carnival, and it can take on a host of 
other rememberers--a sympathetic, even empathetic audience (including 
at least one not-so-patriotic American). And so what was intra-
personal becomes inter-personal again.

That double permeability, Dennis, is what the dogme charter really 
means when it says that language is both socially motivated and 
socially constructed. It's not an empty slogan. 

I included the long description of the outing to City Hall as a way 
of illustrating what the charter means by seeking alternatives to the 
delivery of grammar (and vocabulary) McNuggets--this was an example, 
taken straight from one of the oldest dogme ideas of all, of 
a "lesson" which had no English vocabulary, no English grammar, and 
indeed no English, which was nevertheless rich in pedagogic content 
for all of us. (When you think about it, Scott's discussion of the 
his Catalan lessons was similarly devoid of the ELT in "dogem ELT"--
maybe we should change the charter?). 

It's true that there was no room around the people, as stated in the 
dogme charter, but the people in the room were present and accounted 
for, and they all brought their interests, desires, and concerns. 
(Rereading what I wrote, I just realized that outside the classroom I 
refer to them as "students" and not "learners"--why do you suppose 
that is?)

And, believe it or not, I am trying to address the issue of 
Diarmuid's learners. I'm just trying to do it on a more profound 
level than just attributing their behavior to race, culture, or 
class, or any one factor. I am not needlessly complicating things; I 
think that learner motivation is needfully complicated.

We had a rather ill-tempered dispute about "Chinese learners" before 
when Dick (I think it was) reported that his learners were completely 
passive, unresponsive and even inarticulate, and expected the teacher 
to do all the teaching. I argued that there was no way to know this 
unless the learners were being non-passive, very responsive, and even 
articulate.

Similar contradictions abound in almost all discussions of Chinese 
learners. I pointed out earlier the logical contradiction between the 
beliefs that westerners had in the early eighties about the total 
lack of freedom and oppression in China and the observation that 
Chinese learners were terribly homesick and unique among third-
worlders in the West in their universal desire to return home after 
graduation. 

In order to account for this apparent contradiction, Westerners 
revived the theory of "brainwashing" (which was originally developed 
during the Korean war to explain why some American soldiers, captured 
by the Chinese, chose not to return home). 

Similarly, I think that the idea that Diarmuid's learners have no 
agency and no initiative sits rather poorly with their obvious 
resistance to Diarmuid and their aggressively instrumental attitude 
towards their studies. 

And I'm a little uncomfortable at the idea of subsituting class for 
race as an explanation. All such theories are too much 
like "brainwashing". You don't understand me because you've been 
brainwashed by your class/culture/education. Problem solved.

Problem solved? When my wife first came to South Korea from China she 
used to watch daytime soap operas (as a Chinese immigrant she was 
forbidden to work, and she thought it was a good way to learn the 
language). After about a year she had pretty much mastered the vocab 
and the grammar and could understand and even reproduce the dialogue. 
But she still found the (ridiculously simple) plots hard to follow.

Years later, she tells me why. When she was growing up, the programs 
in China were deceptively similar in cast--cleaning lady and boss, 
street urchin and millionaire, rich man poor man. But the poor 
characters were the good guys, and the rich ones the villains. Here 
in South Korea, it is generally the exact reverse--the poor charlady 
raids the pantry and conspires to ruin the boss' son's marriage, the 
street urchin requites the millionaire benefactor with selfishness 
and rebellion, and the poor man destroys the rich out of envy and 
class hatred. My poor wife was in the position of trying to 
understand David Copperfield from the point of view of Uriah Heep.

Last night over a bottle of Scotch I pointed this out to a Korean 
friend. Strangely, the biased quality of the Chinese soap operas were 
very easy for him to understand--although he had never actually seen 
one. Yet the reverse bias, the brainwashing of Korean soap operas, 
was completely invisible to him--though we had seen the same programs 
and agreed on all the details. 

It's equally clear to me that the Western theory of "brainwashing" is 
itself a form of brainwashing--it's a way of denying that any society 
might voluntarily opt for a non-Western way of life and a non-
bourgeois way of thinking. I'm afraid I think that Jay's and Rob's 
haste to assimilate what I was saying to theories of racial memory 
and the unconsciousness reflect a similar cognitivist bias--learning 
must be personal, individual, cognitive or it is just social faffing 
around and not real learning.

And of course the idea that personal pain is somehow truer than 
social experience partakes of the same form of brainwashing, as does 
Jay's notion that, although we cannot deny the right of a father to 
mourn a daughter murdered by the American occupiers, we must beware 
of attempts to soil grief with politics (in fact, grief was indelibly 
soiled with politics the moment when an American military court found 
the killers not guilty). 

Perhaps this too is something we can learn from our learners--to turn 
up in class with a defiantly unwashed brain. It's actually very hard 
to do. But learners do help.

dk1


PS: Jay, do you know where the phrase "if it walks like a duck, and 
quacks like a duck, it's a duck" comes from? Walter Reuther used it 
to finger Communists in the UAW to the House Committee on Un-American 
Activities. Quack, quack, quack...

d



	


	Group: dogme
	Message: 3799
	From: Diarmuid Fogarty
	Date: Mo Jun 16, 2003 6:11 

	Subject: Dirty minds?


	In addressing Jay and Rob (the Kevin Smith fan in me is itching to get out), dk turns the focus once more upon my Chinese learners (for which I am most grateful). 

I too would be the first to reject class as the explanation of why my students are the way they are, but I do believe that it has something to do with it, or at least that it could do. This has nothing to do with brainwashing and everything to do with the (indisputable?) fact that we are shaped by our surroundings (amongst other things). Brainwashing implies something more sinister, perhaps as dk writes, a deviation from the norm, "You're not thinking right." In fact, dk wrote it was a case of, "You don't understand me because you've been brainwashed by your class/culture/education. Problem solved." whereas I see it more as a case of "We don't understand each other because we're from different classes, cultures and educational bakgrounds. Problem identified."

Like dk, I would feel uncomfortable with the idea of my learners having no initiative and no sense of agency. My quandary is more that they don't know how to put this initiative and sense of agency into more productive use. If I could understand why, perhaps I could identify techniques that would help them harness their potential. That said, I disagree with dk in his theory that the only way you can tell if somebody is being passive, unresponsive and inarticulate is when they are non-passive, extremely responsive and highly articulate. Students (and note the lack of qualifying nationality) who carry on in class as if nothing had changed, ignoring the fact that everything has changed are being fairly passive. They haven't made a conscious decision to ignore the change, they have simply carried on doing what they've always done. It's like saying that watching TV is a dynamic activity (and please, let's not go down that road). Similarly, "responsive" is also dubious. The students are not responding to the teacher or to the activity. The chances are they would behave similarly no matter who was in front of them and/or what they were doing. Not because they've been brainwashed but because they are putting into play the defensive strategies that they've acquired at school. Where I concede is the charge of inarticulacy. Students who don't behave the way we expect them to in the classroom are trying to articulate something. The challenge of teaching, I suspect, is to decipher what that something is.

Finally, I just wanted to address this from dk, "their obvious resistance to Diarmuid and their aggressively instrumental attitude towards their studies." You see, I don't think that they are actually resisting me. Indeed, we get on very well together and there is a very friendly, very inclusive atmosphere within the class, although there has been a lot of storming recently. The students feel free to engage me in debate and, as I have mentioned, will argue the toss with me. The resistance manifests itself to certain ideas and is, by no means, universal in the classroom. As for the aggressively instrumental attitude, hmmm. Although I'm reluctant to talk about the homogenous mass of "My Learners", I want to say that I'm not so sure about their attitude to their studies. They say they want to get their IELTS in the same way that they say that "English is a world language which will be very useful for blah blah blah." I think I've mentioned before how I used to get frustrated when doing FCE interviewing at how many automatons churned out how English was going to help them when they were looking for a job (they were about 15 years old). These are words that have become so cliched that they no longer mean anything. For if the students really did have an aggressively instrumental attitude to learning English, they would be far more engaged than they are. In between the vodka drinkers and the head-in-a-list student are the vast majority who are frequently absent; do not do their homework; write down every single squiggle that one makes on the whiteboard, yet never look at their notes; make lists of English words that will never be paired with their (alleged) Chinese characters; whose contribtions to the class rearely extend beyond the,[adopts puzzled look, agonised look, resigned look] "I don't know". They say they want their IELTS exam, but when I try to cater for their different learning experiences, by, for example, giving them a concrete list of words to learn, I find that when I test their knowledge of these words, they haven't actually studied them. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3800
	From: Jay Schwartz
	Date: Mo Jun 16, 2003 10:12 

	Subject: Re: Dirty minds?


	Diarmuid wrote: "They say they want their IELTS exam, but when I try to cater for their different learning experiences, by, for example, giving them a concrete list of words to learn, I find that when I test their knowledge of these words, they haven't actually studied them."

No surprise there. If the issue is trying to get them to learn vocabulary, why not throw all the words on the board in random order, and let them brainstorm and draw their own conclusions about contexts, relationships, word groups, etc. If they won't do the work at home.... let them do it in the classroom. The good thing about IELTS is that there really isn't a specific corpus or set of subjects students must know. There aren't really even any coursebooks, just skills book and practice test books that I'm aware of. Therefore you are free to go anyway you or your class wants to go, with regards to general English language development. Free to improvise. 

Addtionally, IELTS is one of those skills based exams, where you actually can get your students to 'write thier own test' based on academic material they might eventually work with. Take on a task-based approach by getting them to do their own research, bring in their own texts and even have them pick and choose the type of IELTS task they will fashion from their material. Don't forget to let them take each other's tests.

Don't sweat what you can't control (the work they do at home.. or lack of). It seems you are doing the best you can in the classroom and you have to be happy with at least that. Just curious, how have you been measuring their progress or lack of progress? 

Lastly, if they are willing to engage in one activity but not the other.. one radical (and mean) approach is making the less favored activity a pre-requisite of the favored activity. Example: if you haven't learned the vocabulary, you can't take part in the discussion, but merely sit on the sidelines and take notes (which will be used later for another task). Mean, but kind of like real life. 

- Jay


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3801
	From: Jay Schwartz
	Date: Mo Jun 16, 2003 10:14 

	Subject: Re: The Unwashed Brain


	Dk1 wrote: "The SOCIAL aspect of remembering, particularly remembering loved 
ones. We share remembrance at funerals even though we don't actually 
share the memories--we make do with portraits (always of the face, 
never of the corpse), jokes, and even "Where were you when..."

In other words, when we go to "McDonald's" we share the eating experience, although we don't actually share each other's food. (Hmm, in Greece we do, though not at McDonalds, usually at a nice Greek Taverna - :P)

Dk, I'm still not sure what you mean by memories becoming intra-personal (please explain). I'd argue that there is nothing specifically social about remembering. Perhaps, remembering is just a temporary state of mind, brought on by something we think is external to ourselves.

Shunryu-Suzuki (from his book: Zen Mind, Beginner's Mind) wrote on the practice of meditation (Zazen):

"Nothing comes from outside your mind. Usually we think of our mind as receiving impressions and experiences from outside, but that is not a true understanding of our mind. The true understanding is that the mind includes everything; when you think something comes from the outside it means only that something appears in your mind. Nothing outside yourself can cause any trouble. You make yourself the waves in your mind. If you leave your mind as it is, it will become calm. This is called 'Big Mind'. If your mind is related to something outside itself, that mind is a 'Small Mind', a limited mind." 

I don't think we need the funeral portrait or even being together with other mourners to remember the dead. In fact, I'd venture to say that most people would begin remembering after merely hearing that someone had passed on. I don't think 'mediation' has anything to do with it. Having worked in a funeral home for a number of years (long story), I can relate that is typical of memorial services, that the family of the deceased brings photos of how they WANT attendees to best remember the departed. In other words, the context of the memory has been drawn up for you (even to the point of being REVISIONIST). Kind of like some coursebooks suggesting when and when not to use certain structures and in what context, rather than allowing us the liberty of personalizing the structure to our own context in a more meaningful way.

And how many times have we heard the joke (true in most cases) of the 'due to be interred' being dressed in clothes they hated or suits they never wore. See, funerals and memorial services are actually for the living not for the dead. Interesting thought, perhaps coursbooks are for teachers, not for students?

- Jay

PS. Lastly, (mixing and matching), Shunryu-Suzuki, quoting a Zen master: "To go eastward one mile is to go westward one mile." 
And Jung wrote: "It is, unfortunately, only too clear that if the individual is not truly regenerated in spirit, society cannot be either, for society is the sum total of individuals in need of redemption"





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3802
	From: Dennis Newson
	Date: Mo Jun 16, 2003 10:29 

	Subject: Re: The Unwashed Brain


	Jay,

"perhaps coursbooks are for teachers, not for students?"


Mmm.... And in the the context of the present discussion the 
expression "dead boring" now takes on new reverberations.....

I note that dk pointed out that we don't >share< the mental 
image of the corpse - rather an image of the living person - but 
individuals may well have images of the corpse, they often do.

Dennis



	


	Group: dogme
	Message: 3803
	From: halima
	Date: Mo Jun 16, 2003 11:01 

	Subject: RE: paper and card


	HI, Well I am not going to call you a pain of any sort, as I think your
point is quite valid - and I do not in anyway feel "stomped on" - and as
I wrote the bit about the postcards, I will try to answer how it is
dogme related.

How dogme or not you can judge. I am interested in this feedback as I
hope I can learn something. And I had not thought that the postcard
suggestion was not dogme, so it is illuminating for me to read your
feedback. 

I got the impression that dogme meant not being a slave to materials,
not that it meant no materials at all. 
The point with the postcards is that they are easy to get cheap to
maintain, gather more and are accessable to everyone. They are universal
and themes are common for everyone, therefor they provide a jumping of
place for discussion. Classrooms are rather artificial places and
frequently - if not nearly always, the students (learners) tend, in my
experience tend to wait for instructions or comment or something from
the teacher (facilitator?) 

With postcards you can easily evoke all kinds of jumping off places for
conversation, homes, places, descriptions, my last holiday, the holiday
from hell/heaven, associations with music, feelings, invention,
narration, even a discussion of the relevance of postcards. 

To me they are a tool from which many roads can emanate to foster
conversation. And at the drop of a hat (inspectors coming, or curriculum
to fulfil, you can turn them into grammar/vocabulary exercises to
satisfy those who need such "justification". 

Maybe you have lots more imagination than me, and that you are capable
of producing a direction for your class every time with no such tools. I
can sometimes, but not always - I like having a fallback plan. 

Most of my classes are centered on some sort of conversation, even the
ones with a laid out curriculum from my bosses. And my students (often
to my surprise) seem to learn English that way - even the
grammar/vocabulary preprescribed elements, up to a point, anyway. They
do manage to pass exams. So I rather think this sort of technique
satisfies both - the creative, spontaneous element and the
pre-sprescribed heirarchy of "level" assesment. But I am rahter lucky in
that I am rather autonomous in how I can run my classes.

Thanks for your feedback

Halima 

-----Mensaje original-----
De: Fiona M [mailto:fiolima@h...] 
Enviado el: viernes, 13 de junio de 2003 0:43
Para: dogme@yahoogroups.com
Asunto: [dogme] paper and card


OK, call me a pain in the butt, but we get criticism for the more
theoretical postings being pedantic or waffly or unrealistic or
whatever, so, if we're going to try to keep an element of dogme spirit
in there, maybe the practical ideas should be dogme-related too. (that
"maybe" is optional) I'm trying to be diplomatic here, but I may not
manage, so sorry if anyone feels stomped on. 

Photos and postcards and bits of card with words on ........... I can't
see the dogme, student brought materials side here. I mean, if they just
bring in their scrapbooks spontaneously, OK, or if they suggest bringing
them in, and you go with the idea. If you get them to make the vocab
cards, only choosing to put the words (which cropped up in a class
discussion or other student led input session) that they personally have
found most useful, interesting, appealing etc etc etc. then maybe you're
half-way there. BUT to ask your students to bring in postcards, photos
etc is still a case of the teacher calling the shots. It's learner
centred, it's personalisation, but is it dogme? If a student sez "can we
do The Matrix?" (my case this week) and you have the video, OK - the
idea came from out there. If a student brings in a postcard, some
holiday photos, an article, a form, a fax..............fine. But I can't
quite fit some of the recent activity ideas on the list into my dogme
frame. Into a Rinvolucri or Maley series book, yes, but .............
doh, I dunno.

sorry again.


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3804
	From: Shaun Dowling
	Date: Mo Jun 16, 2003 1:33 

	Subject: Re: paper and card


	Hi Halima
Liked what you had to say
Just to add, I think your description of using postcards is exactly the same for plain piece of paper activities which have been discussed but they are cheaper that postcards (which I find personally difficult to get hold of), you can jump of at any place with them too and imagination comes far more into play. 
A few weeks ago I told my students (teens) that their pieces of paper where postcards of places they´d visited and they had to describe them. I modelled my own description first. It was designed to use the passive (the place was built/designed/visited etc) but loads of vocabulary came up naturally. My learners made up their own images and had great fun. It was far more learner centred than materials centred.
You can also fold, tear, cut or draw on paper which can make it far more flexible than postcards.
Shaun



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3805
	From: midill@a...
	Date: Mo Jun 16, 2003 10:52 

	Subject: Re: paper and card


	Halima,

I like your postcard idea. Few of us, including our students, are imbued 
with great creativity. The students often need jumping off points, such as 
postcards, to get their mouths, ears, pens, moving.

Rosemary



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3806
	From: Sue Murray
	Date: Mo Jun 16, 2003 11:13 

	Subject: Re: paper and card


	just a couple of comments on Halima's posting (+ like Shaun, much
enjoyed reading it!)

> Maybe you have lots more imagination than me, and that you are capable
> of producing a direction for your class every time with no such tools. I
> can sometimes, but not always - I like having a fallback plan.

I too nearly always have a fallback (and I think common sense as well
as dogme relates that fallback to the people concerned and what's
been happening in class??); and I think imagination is not spontaneously
combustible - it needs fuel of some sort; in best case scenarios, my
role is to stoke the fire; otherwise, if no one's immediately up for
lighting it, I try to provide at least the match ......

> Most of my classes are centered on some sort of conversation, even the
> ones with a laid out curriculum from my bosses. And my students (often
> to my surprise) seem to learn English that way - even the
> grammar/vocabulary preprescribed elements, up to a point, anyway. They
> do manage to pass exams. So I rather think this sort of technique
> satisfies both - the creative, spontaneous element and the
> pre-sprescribed heirarchy of "level" assesment. But I am rahter lucky in
> that I am rather autonomous in how I can run my classes.
>
I too often feel the same surprise as Halima - observing
the fire, rather than the match! That the fire gets going,
that's the main thing ........

Sue



	


	Group: dogme
	Message: 3807
	From: Dennis Newson
	Date: Di Jun 17, 2003 4:51 

	Subject: Paper & card for trainers/educators


	This posting is about motivation, trying to read what 
participants want, trying to interpret what they say they want. 
It's related to some aspects of Diarmuid's project, and in terms 
of dogme creed this is the text - "Today's reading comes 
from...."

"...... ways of exploiting the learning opportunities offered by 
the raw material of the classroom, that is the language that 
emerges from the needs, interests, concerns and desires of the 
people in the room".

My "classroom" is the TTEdsig list, IATEFL's Teacher Training 
and Education special interest group of which I'm moderator. My 
premise for this posting is that dogme approaches should 
be/could be transferable to this setting. 

We just had a poll - aimed at getting at people's 'needs, 
interests, concerns and desires' in the virtual list seminar 
room.

Out of 271 members ( a large class.....), 56 replied. Of the 56 -
13 ( 32.21% the highest number in the poll) said they wanted: 
"The introduction of regular discussions on key books, articles 
or concepts."

Established practice on the list is to have intensive, 5-day 
discussions, facilitated by a fielder who summarises the 
discussion on Day 6.

A short, 3-paged article was uploaded to their files section.
The fielder high-lighted the main points of the article and 
posed a preliminary question.

The rest, for Day 1, and probably Day 2 was .....silence.

I hope I'm not imagining some relevant parallels with Diarmuid's
project and even the paper and card discussion. All three could 
be said to involve striking a balance between suggesting, 
avoiding dominance, freeing creative thought, lighting fires, 
as Sue says, fanning them and correctly reading what the punters 
really need, want, desire are concerned 
about and 
interested in.


Dennis



	


	Group: dogme
	Message: 3808
	From: lifang67
	Date: Di Jun 17, 2003 6:20 

	Subject: Inter to Intra


	Jay:

Yesterday I took a look at the big stack of MA theses I have to read 
by tomorrow afternoon, swallowed hard, and went out and bought an 
expensive Korean-English electronic dictionary (with the rather 
unfortunate name of "Real Dick"). 

This morning I found that it had almost doubled my reading speed 
(which shows you what a poor reader I am) and I was getting ready to 
write something to Diarmuid about how we should not be in such a 
hurry to dismiss strategies that learners find useful when....

...when it occurred to me to check how often each page I was looking 
words up. Sure enough, that had increased too. Not surprising, I 
suppose, and I at first cheerfully attributed this to the increased 
ease of looking things up, when... 

...when I took a hard look at the pages and discovered that I was 
looking a number of words up MORE THAN ONCE. In other words, I was 
learning faster...and forgetting faster too. And I remembered reading 
somewhere that it takes between 8 and 40 exposures to a word to 
acquire it. I don't know for sure, but I'll bet you a baklava that's 
8 exposures if you use a real human being and forty if you use a Real 
Dick. 

There's also a distinct price to pay in terms of global 
comprehension. You see, last year I would just read the English 
abstract, read the references, guess at the argument that the student 
was going to make by linking the references, read just enough of the 
literature survey to confirm my guess, and then look at the study. In 
the study, I did more or less the same thing--I looked at the data, 
figured how it was related, and then read enough text to confirm my 
hypothesis. Any outstanding questions I would negotiate with the 
candidate (my spoken Korean is a bit better than my written) during 
the defense.

And it was during those negotiations that the real understandings 
actually took place. I still have very clear memories of a thesis on 
teaching English to mentally retarded kids, and another one by a 
mother who had tried to raise her son in English. Of course it took 
more time than my Real Dick. But on my desk before me there is a 
thesis describing the "seon-heom" of a story-retelling project. My 
Real Dick claims that this word has something to do with 
transcendental meta-empiricism, and somehow that doesn't quite fit.

Now I'm sure that "transcendental meta-empiricism" does fit 
somebody's text somewhere out there, or it wouldn't be here in my 
electronic dictionary. But it doesn't fit my graduate student's 
thesis at all--the context is how to retell the Three Little Pigs. If 
we were face to face, we could negotiate about what she means. But we 
can't; thesis defense is not until tomorrow afternoon.

It's really that simple. Words are ALWAYS negotiated, always 
negotiable. Not just the obviously deictic ones like "he" and "she" 
and "come" and "go". All words. Every time you use a metaphor, or 
even say something abstract like "language is socially motivated and 
socially constructed", you then have to negotiate a bit about what it 
all means.

Thus meanings are inter-personal before they become intra-personal, 
and words (meaning words and objects made of words, namely sentences 
and texts) are the mediational means by which they become intra-
personal. 

I don't see how one can really hold the belief that nothing outside 
the mind can affect the mind and still believe that language is 
socially motivated and socially constructed. One of these statements 
must be virtually meaningless, or else they must contradict each 
other.

Tibetans are, of course, Buddhists, or most of them are. There is a 
powerful (and politically motivated) tendency to "spiritualize" and 
patronize them for it. But the Tibetans I know are Buddhist the way 
my Irish communist friends are Catholics--they are profoundly social 
and even materialist in the way they think, even the way they think 
about religion; they believe that religion, however true, is best 
left to full-time professionals. 

That's why (I think) the Tibetans were the first to achieve really 
scientific understandings in embryology, evolution, cosmology and 
continental drift. But their greatest achievements--unequalled by any 
people on earth--were in the arts and especially the language arts. 
And they believed that WORDS (and objects made of words) were the key 
mediators between deeds and thoughts, the inter-personal and the 
intra-personal.

dk1



	


	Group: dogme
	Message: 3809
	From: Adrian Tennant
	Date: Di Jun 17, 2003 6:22 

	Subject: Re: Dirty minds?


	> Diarmuid wrote: "They say they want their IELTS exam, but when I try to
cater for their different learning experiences, by, for example, giving them
a concrete list of words to learn, I find that when I test their knowledge
of these words, they haven't actually studied them."
>
> No surprise there.

But Jay, if Diarmuid's students are like my current bunch of Chinese
students they then complain that they are doing stuff in class that 'wastes
time' .. "Why don't you give it to us for homework?"
Joseph Heller could get a completely new book ...

I have found in the last week that starting off with a small worksheet and
then doing lots of speaking can generate a lot more with these students and
lead to some good Dogme moments. It just seems that unless you provide them
with something in their hands (which, by the way, they then leave on the
desk at the end of the lesson!) nothing much happens.

Dr E



	


	Group: dogme
	Message: 3810
	From: Jay Schwartz
	Date: Di Jun 17, 2003 7:30 

	Subject: Re: Dirty minds?


	Doc E writes:
> I have found in the last week that starting off with a small worksheet and
> then doing lots of speaking can generate a lot more with these students
and
> lead to some good Dogme moments.

Doc, solid idea! But what do the students do while you're doing your
worksheet and speaking?

;) --Jay



	


	Group: dogme
	Message: 3811
	From: Adrian Tennant
	Date: Di Jun 17, 2003 8:17 

	Subject: Re: Dirty minds?


	> Doc E writes:
> > I have found in the last week that starting off with a small worksheet
and then doing lots of speaking can generate a lot more with these students
and lead to some good Dogme moments.
>
> Doc, solid idea! But what do the students do while you're doing your
worksheet and speaking?

No Jay, they do the speaking I just listen (and occassionally join in). I
use their talk to generate the rest of the lesson but if they don't have
that piece of paper in their hands at the start then bugger all happens! I
could dictate the questions and guess what? we spend 30 minutes dictating
and going over the gramar and word order (all very useful) but ythen we get
silence! Yet the same questions on a piece of paper and boom!

Discuss (hey! it's a DELTA question in disguise!)

Dr Evil



	


	Group: dogme
	Message: 3812
	From: diarmuid_fogarty
	Date: Di Jun 17, 2003 8:36 

	Subject: Plodding on with the coursebook


	The silence from my classroom has been because there's not a lot to 
report. Classes are made up of different people every day, but 
something is taking place. Maybe not as I had planned, but then who 
am I?!

I think one thing that's been causing me to doubt is this semi-buried 
fixation with seeing what is being learnt (and perhaps feeling that 
it couldn't have been learnt without me). Never before has the "Not 
seeing the wood for the trees" been more apt. As I went home 
yesterday, it occurred to me that I've got students constantly 
monitoring what they are doing ("Hmm…museums? Not so great after all, 
maybe I'll try Racism." "What are people going to think of me if I do 
Autopsies? I'll stick to Bullying."). What's more, most of them are 
doing a degree of research into their topic. Not as much as I would 
like, but… In addition, they are doing all of this with almost Zero 
input from me. Literally. I tend to wander around the classroom, 
pausing here and there to peer at what has been done and discuss the 
issues it raises. Yesterday, the ex-museum group (couple) challenged 
my assertion that we are all racist, and eventually admitted that 
they may well exhibit some racist behaviour from time to time. The 
Bullying group (person) has found a fantastic poem by Andrew Motion 
about Bullying which has an added dimension for her (Motion was 
apparently forced into playing a game of "Japs and PoWs…you're the 
PoW" where he tied to a tree and whipped with bamboo canes. My 
student is Japanese. It should be interesting for her to ponder on 
the fact that the nation which invented carpet bombing and 
concentration camps (Dear Old Blighty) has the cheek to 
use "Japanese" in the context of WWII to signify barbarity. The 
fashion group, perhaps unsurprisingly, are the weakest group. It's an 
interesting pairing. There is one very imaginative Japanese woman and 
a young Chinese student (the biology-finance student). The Japanese 
woman has produced something approximating the dilemma. The Chinese 
student has typed out a list of eighty or ninety different department 
stores and 40 things you can buy. This is her contribution to 
the "Facts and Figures" section. The smoking group have produced some 
rather unusual work which has largely been cut from an internet 
article. That said, their questions on the text are very impressive. 
More so when one considers the amount of input they usually bring to 
the class…

Interestingly, the dilemma section of the units is the one which 
causes the biggest problems. Only one or two groups have managed to 
come up with genuine dilemmas. The others tend to produce lengthy 
texts which are followed by the equivalent of "So, what do you think 
about that then?" I've emphasised the provocative nature of this 
section. 

There has also been a lot of sitting about doing nothing in the 
classroom or disappearing to the internet and returning with nothing. 
It's clear (to me at least) that the students don't like the absence 
of scaffolding. They appear to want a much more tightly controlled 
role for the teacher and they seem disorientated that it's not there. 
I have set the deadline for finished units for the end of this week. 
I intend to draw the project to a close at that point and conduct 
some evaluation of the experience. If the students wish to continue, 
we will, but otherwise we will look for some kind of alternative. 
Depending on how much of the work is typed up, I will ask students if 
they object to me uploading it into the dogme files. 

Hope that's interesting enough for those of you who are following 
this saga.

Diarmuid


PS Doc, we may well have the same students. Joseph Heller wouldn't 
know where to begin. If I were to do what Jay suggests (which is not 
to belittle the suggestion, just to give you some idea of what my 
students can be like), the students would stare for a long while at 
the board. After a while, those who were keen to learn would start 
copying down the words and looking them up in their translators. If 
you took the translators off them, they would copy the words down and 
sit quietly until the torture was over. The class would "work" in 
silence. Needless to say, none of this is hypothetical.



	


	Group: dogme
	Message: 3813
	From: Dennis Newson
	Date: Di Jun 17, 2003 8:37 

	Subject: Re: Dirty minds and handouts


	Further to Doc's posting that mentions handouts .........

In my pre-dogme days I always used to go around saying: "As long 
as I've got a handout I feel confident and the students are 
happy."

Looking back, like M. Jourdain, I can see that my handouts were 
dogmeish without my realising it and would not have got me ex-
communicated by proponents of the True Faith. I wrote them 
myself and they arose out of - as far as I could judge - the 
needs and interests of the lads and lasses in the room. And we 
rarely "did" the handout. It was a point of departure, a safety 
net if either I or the students fell into silence or inactivity.

Dennis



	


	Group: dogme
	Message: 3814
	From: midill@a...
	Date: Di Jun 17, 2003 10:11 

	Subject: Re: Dirty minds and handouts


	Safety nets are necessary for many of us. I am one.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3815
	From: midill@a...
	Date: Di Jun 17, 2003 10:14 

	Subject: Re: Dirty minds?


	My goal is "dogme moments", as many as possible. It is not some slavish 
adherence to the dogme philosophy being the only way to teach.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3816
	From: Dennis Newson
	Date: Di Jun 17, 2003 8:09 

	Subject: Philip Pullman


	Someone has brought to my attention a heart-warming plea for a 
change of direction in education by the prize-winning writer of 
children's books, Philip Pullman. Not surprisingly he has much 
to say about reading and writing.

For example:

"Then there is the Reading Journal, which children have to keep. 
Among other things, they have to:List the words and phrases used 
to create an atmosphere Write a fifty word summary of a whole 
plot Pick a descriptive word from the text and, using a 
thesaurus, write down five synonyms and antonyms for that word 
And so on. What concerns me here is the relationship this sets 
up between child and book, between children and stories. Stories 
are written to beguile, to entertain, to amuse, to move, to 
enchant, to horrify, to delight, to anger, to make us wonder. 
They are not written so that we can make a fifty word summary of 
the whole plot, or find five synonyms for the descriptive words. 
That sort of thing would make you hate reading, and turn away 
from such a futile activity with disgust. In the words of 
Ruskin, it's "slaves' work, unredeemed."

Those who design this sort of thing seem to have completely 
forgotten the true purpose of literature, the everyday, humble, 
generous intention that lies behind every book, every story, 
every poem: to delight or to console, to help us enjoy life or 
endure it. That's the true reason we should be giving books to 
children. The false reason is to make them analyse, review, 
comment and so on."


It's a longish article, but I thoroughly recommend it. It's 
dogme in spirit because he is so against tests and doing things 
by number and not allowing the individual time to read and write 
in the way that suits them.

http://www.philip-pullman.com/isis_lecture.htm



Dennis



	


	Group: dogme
	Message: 3817
	From: Robert M. Haines
	Date: Di Jun 17, 2003 8:34 

	Subject: Re: Philip Pullman


	Interesting, Dennis. Thanks.
----- Original Message -----
From: Dennis Newson <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, June 17, 2003 12:09 PM
Subject: [dogme] Philip Pullman


> Someone has brought to my attention a heart-warming plea for a
> change of direction in education by the prize-winning writer of
> children's books, Philip Pullman. Not surprisingly he has much
> to say about reading and writing.
>
> For example:
>
> "Then there is the Reading Journal, which children have to keep.
> Among other things, they have to:List the words and phrases used
> to create an atmosphere Write a fifty word summary of a whole
> plot Pick a descriptive word from the text and, using a
> thesaurus, write down five synonyms and antonyms for that word
> And so on. What concerns me here is the relationship this sets
> up between child and book, between children and stories. Stories
> are written to beguile, to entertain, to amuse, to move, to
> enchant, to horrify, to delight, to anger, to make us wonder.
> They are not written so that we can make a fifty word summary of
> the whole plot, or find five synonyms for the descriptive words.
> That sort of thing would make you hate reading, and turn away
> from such a futile activity with disgust. In the words of
> Ruskin, it's "slaves' work, unredeemed."
>
> Those who design this sort of thing seem to have completely
> forgotten the true purpose of literature, the everyday, humble,
> generous intention that lies behind every book, every story,
> every poem: to delight or to console, to help us enjoy life or
> endure it. That's the true reason we should be giving books to
> children. The false reason is to make them analyse, review,
> comment and so on."
>
>
> It's a longish article, but I thoroughly recommend it. It's
> dogme in spirit because he is so against tests and doing things
> by number and not allowing the individual time to read and write
> in the way that suits them.
>
> http://www.philip-pullman.com/isis_lecture.htm
>
>
>
> Dennis
>
>
>
>
>
>
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	Group: dogme
	Message: 3818
	From: Tom Topham
	Date: Di Jun 17, 2003 8:58 

	Subject: Re: Dirty minds and handouts


	>
>Safety nets are necessary for many of us. I am one.
>
>Rosemary
>
How delightfully ambiguous, Rosemary. That one's going on the wall of my 
staff room.

_________________________________________________________________
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	Group: dogme
	Message: 3819
	From: Diarmuid Fogarty
	Date: Di Jun 17, 2003 9:21 

	Subject: From The Guardian


	"A new curriculum that teaches pupils how to learn rather than just what to
learn has produced "stunning" results, a report following a three-year pilot
has revealed."

http://education.guardian.co.uk/schools/story/0,5500,979198,00.html

Not strictly dogme, but hopefully of interest to dogmetics.



	


	Group: dogme
	Message: 3820
	From: Robert M. Haines
	Date: Di Jun 17, 2003 9:35 

	Subject: Re: From The Guardian


	Even this dogmetist enjoyed the article.
----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, June 17, 2003 1:21 PM
Subject: [dogme] From The Guardian


> "A new curriculum that teaches pupils how to learn rather than just what
to
> learn has produced "stunning" results, a report following a three-year
pilot
> has revealed."
>
> http://education.guardian.co.uk/schools/story/0,5500,979198,00.html
>
> Not strictly dogme, but hopefully of interest to dogmetics.
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3821
	From: lifang67
	Date: Mi Jun 18, 2003 1:08 

	Subject: Truths and Consequences


	Diarmuid:

In a conversation, words are power. By controlling the topic, you can 
make it much easier to hold the floor yourself and more difficult for 
other people to be heard. And by controlling the words, you can 
control the topic.

We can see a lot of this on the list, and it's why Luke's idea that 
relevance should be judged (?) by the number of replies they generate 
doesn't work very well. Many replies are a kind of word association 
game (you can actually see this, in a cursory way, by looking at the 
subject list) and serve to change the topic rather than develop it.

And he who controls the words calls the topical tune. Just for 
example, when both of us summarize the discussion we had with Dick 
about Chinese learners, our words are carefully selected to give us 
power. I am careful to point up the apparent contradiction between 
his sullen learners and to pointedly paraphrase the amount that Dick 
infers about their feelings, and you are careful to omit, in your 
summary of my argument, my paraphrase "teachers are expected to do 
all the teaching". My phrasing makes my argument self-evident, and 
your phrasing also makes the idea that one doesn't have to be 
articulate to express passivity seem commonsensical.

But when you say that the real message might be "We don't understand 
each other because we come from different backgrounds. Problem 
identified" I think you are implying, even wishing for, an equality 
that doesn't exist in the classroom, and certainly not outside it. 
The problem is that one background is that of an immigrant who must 
needs fit in or lose everything, while the other is native in all the 
right senses, who, at the end of the day will both get paid and call 
the tune.

There's a wonderful article by Bonny Norton called "Imagined 
Communities" in the volume "Learner Contributions to Language 
Learning" (M. Breen ed, Longman 2001) in which she describes two 
people who opted out of ESL classes because of insensitive remarks or 
attitudes by their teachers (one referred to "immigrant English" and 
another would not include Peru on a list of countries to discuss). 

I've been thinking about Scott's argument in defense of 
prescriptivism, at least as far as teacher training is concerned. Of 
course, it's pretty easy to be prescriptivist about stuff like this, 
but we're really talking about basic human sensitivity and not just 
pedagogy. Are there any more narrowly pedagogical prescriptions we 
can hand out generally?

I can't think of any. Tolstoy remarks on the first page of Anna 
Karenina that all happy families are the same, while all unhappy 
families are unhappy in their own way. By which I guess he means that 
there are a huge number of conditions which need to be met for 
happiness, and the failure to meet just one will result in a largely 
unique and inimitable form of misery. 

Is teaching like this? Yet it seems to me that there is something 
which ties together all the bad classes I've ever given and most of 
the bad classes I've ever seen. Something to do with using language 
inconsequentially, as if it didn't have any result. And there is 
something, but it's rather general, that ties together the good 
classes I've seen and given. Something about uttering truths that 
have consequences beyond topic control.

dk1



	


	Group: dogme
	Message: 3822
	From: Robert M. Haines
	Date: Mi Jun 18, 2003 1:50 

	Subject: Taking the good with the bad


	dk seems to be saying teachers should take the good with the bad, though I'm sure this oversimplifies the matter in his mind (or not). I agree with the statement, either way. 

But there seems to be more, i.e. equality in the classroom. This is always a thorny issue for those who care, and it seems to be more pertinent in many minds when we teach adults, because grown ups are our 'equals'. But, in the classroom, the dynamic can often show us otherwise. I once commented to a Japanese woman (very mature in my eyes) how childlike everyone in class seemed to become once we started out on an activity. She commented that it was "Because we are students." With certainty, I had a role to play in all that.

So, perhaps, even adults enjoy the opportunity to be less 'adult' and revert to what might be considered immature or childlike outside the classroom environment. Don't we act differently in different venues and situations? What's wrong with that?

I suppose/presume dk is talking more about the expectation of equal powers among learners and teachers in class as something that might not be attainable? I don't know. He'll have to tell us/me more.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3823
	From: Dennis Newson
	Date: Mi Jun 18, 2003 5:12 

	Subject: Re: Taking the good with the bad


	I'm probably just freely associating and unwittingly going off 
at a tangent from dk's point, but I'm trying to grasp at an 
emerging thought as I consider the experiences of people like 
Diarmuid and his project and me and my non-ongoing discussion on 
another list (and of us all, no doubt....)

As dedicated teachers we have such a very different, probably 
erroneous agenda for our students than the one they have for 
themselves. We take them and their learning so earnestly. We 
ponder their problems as we jogg, shower, drive, take the kids 
to play in the park, twist and turn sleepless in bed. We write, 
some of us, articles and books to help their teachers and them 
on their way. We discuss matters endlessly on electronic lists. 
We try, endlessly, to fathom the students' minds and understand 
how their learning is going. But aren't even the most eager to 
learn much more concerned, on a list of priorities, with life 
beyond the learning of a foreign language?

Dennis



	


	Group: dogme
	Message: 3824
	From: Robert M. Haines
	Date: Mi Jun 18, 2003 6:31 

	Subject: Re: Taking the good with the bad


	Yes.
----- Original Message -----
From: Dennis Newson <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, June 17, 2003 9:12 PM
Subject: Re: [dogme] Taking the good with the bad


> I'm probably just freely associating and unwittingly going off
> at a tangent from dk's point, but I'm trying to grasp at an
> emerging thought as I consider the experiences of people like
> Diarmuid and his project and me and my non-ongoing discussion on
> another list (and of us all, no doubt....)
>
> As dedicated teachers we have such a very different, probably
> erroneous agenda for our students than the one they have for
> themselves. We take them and their learning so earnestly. We
> ponder their problems as we jogg, shower, drive, take the kids
> to play in the park, twist and turn sleepless in bed. We write,
> some of us, articles and books to help their teachers and them
> on their way. We discuss matters endlessly on electronic lists.
> We try, endlessly, to fathom the students' minds and understand
> how their learning is going. But aren't even the most eager to
> learn much more concerned, on a list of priorities, with life
> beyond the learning of a foreign language?
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3825
	From: Dennis Newson
	Date: Mi Jun 18, 2003 7:09 

	Subject: Recommended article


	"Neuroscience Speaks for Practice-Orientated Learning" by 
Nikolaj Ilsted Bech

"The brain has not been developed to learn primarily by verbal 
instruction..."

With thanks to Vicki Hollett for the reference.

http://www.lld.dk/default.asp?path={1C529D10-5588-4AEB-A162-
E885585AE611}


Dennis



	


	Group: dogme
	Message: 3826
	From: Julian Bamford
	Date: Mi Jun 18, 2003 9:54 

	Subject: From The Guardian


	Diarmuid (6/18 "From the Guardian") introduced us to an article which
begins, "A new curriculum that teaches pupils how to learn rather than just
what to learn has produced "stunning" results. . ."
<http://education.guardian.co.uk/schools/story/0,5500,979198,00.html>

I think the teaching described in that article has parallels with dogme.
I'm mostly thinking of how they make learning real rather than abstract.
Their accounting for its success also jumped out at me: "when you're
enjoying something you tend to do better."
Julian



	


	Group: dogme
	Message: 3827
	From: willmcculloch
	Date: Mi Jun 18, 2003 10:31 

	Subject: Grammar, other activities etc


	Manchester, UK
18.06.03

Hello , the question I'd like to ask dogme people is this....

"How much grammar should be taught at each level of learning?" 

Of course, it's impossible to answer such a question scientifically 
because people aren't all machines (wake up, morpheus,).... they're 
almost all fairly free-thinking individuals with their own differing 
needs, wants, interests and abilities.(despite the education system) 

Having said that, I'd like to suggest that the most enjoyable and 
efficient way to teach language skills can - (very approximately) - 
be described as below.

Beginners ................1% grammar .......99% other activities
Lower Intermediates.......5%grammar.........95% other activities
Intermediates.............10%grammar........90% other activities
Upper Intermediates....... 5%grammar........95% other activities
Advanced...................1%grammar........99% other activities

I'm currently writing about this topic and plan to make thoughts 
available on the internet soon - in the meantime, it would be very 
interesting to hear what dogme people believe to be the best mix of 
activities...........(or is it anti-dogme to have any sort of 
best mix/structure/guidelines available? I hope not.)

Also...do current courses, teaching materials etc reflect your own 
personal view of any "good mix" ?(doubtful if you are a dogme 
fan!).... that motivates students to perform as well as possible both 
within and without the classroom, by becoming more autonomous, 
active, interactive, interested learners.....who want to make the 
best use of whatever opportunities, materials, people etc are 
available to help them.

It seems to me that foreign language teaching methods (and materials) 
have nearly always placed too much narrow, mind-numbing, "spoon-
feeding" emphasis on the importance of grammar, particularly at early 
stages - and that this has typically made the whole learning process 
less enjoyable, efficient and excellent than it should be. Quality 
suffers not only for students but also for teachers.

Looking forward to any replies - either here or to my personal e-mail.

Best wishes

Will McCulloch

Freelance Teacher
http://www.wordsurfing.co.uk


	


	Group: dogme
	Message: 3828
	From: Justin Ehresman
	Date: Mi Jun 18, 2003 1:16 

	Subject: Re: Grammar, other activities etc


	everytime we 'teach' we 'teach' grammar. Grammar is a part of the language, heck IS the language... without it it falls apart... I think you might mean how much grammar is OPENLY taught ie drawing specific attention to / making notes about / doing controlled practice with certain language structures? or am I off base?

justin in berlin



willmcculloch <willmcculloch@y...> wrote:
Manchester, UK
18.06.03

Hello , the question I'd like to ask dogme people is this....

"How much grammar should be taught at each level of learning?" 

Of course, it's impossible to answer such a question scientifically 
because people aren't all machines (wake up, morpheus,).... they're 
almost all fairly free-thinking individuals with their own differing 
needs, wants, interests and abilities.(despite the education system) 

Having said that, I'd like to suggest that the most enjoyable and 
efficient way to teach language skills can - (very approximately) - 
be described as below.

Beginners ................1% grammar .......99% other activities
Lower Intermediates.......5%grammar.........95% other activities
Intermediates.............10%grammar........90% other activities
Upper Intermediates....... 5%grammar........95% other activities
Advanced...................1%grammar........99% other activities

I'm currently writing about this topic and plan to make thoughts 
available on the internet soon - in the meantime, it would be very 
interesting to hear what dogme people believe to be the best mix of 
activities...........(or is it anti-dogme to have any sort of 
best mix/structure/guidelines available? I hope not.)

Also...do current courses, teaching materials etc reflect your own 
personal view of any "good mix" ?(doubtful if you are a dogme 
fan!).... that motivates students to perform as well as possible both 
within and without the classroom, by becoming more autonomous, 
active, interactive, interested learners.....who want to make the 
best use of whatever opportunities, materials, people etc are 
available to help them.

It seems to me that foreign language teaching methods (and materials) 
have nearly always placed too much narrow, mind-numbing, "spoon-
feeding" emphasis on the importance of grammar, particularly at early 
stages - and that this has typically made the whole learning process 
less enjoyable, efficient and excellent than it should be. Quality 
suffers not only for students but also for teachers.

Looking forward to any replies - either here or to my personal e-mail.

Best wishes

Will McCulloch

Freelance Teacher
http://www.wordsurfing.co.uk
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	Group: dogme
	Message: 3829
	From: Shaun Dowling
	Date: Mi Jun 18, 2003 1:25 

	Subject: Re: Taking the good with the bad


	Dennis 
Your last message
"We discuss matters endlessly on electronic lists. 
We try, endlessly, to fathom the students' minds and understand 
how their learning is going. But aren't even the most eager to 
learn much more concerned, on a list of priorities, with life 
beyond the learning of a foreign language?"

If I´ve read your message right, I can´t agree with you here. If we don´t think about our own lives and the people that surround why should we waste time discussing such interesting topics. Many of us, I´m sure, do have other priorities and concerns other than the list, such as dogs, kids survival. I think it is part of enriching our own lives that we want to become better professionals and that is why we contribute so much.
Dennis




Yahoo! Groups Sponsor 





To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
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	Group: dogme
	Message: 3830
	From: Adrian Tennant
	Date: Mi Jun 18, 2003 2:10 

	Subject: Re: Grammar, other activities etc


	Will writes

> Beginners ................1% grammar .......99% other activities
> Lower Intermediates.......5%grammar.........95% other activities
> Intermediates.............10%grammar........90% other activities
> Upper Intermediates....... 5%grammar........95% other activities
> Advanced...................1%grammar........99% other activities

I'd love to know what these other activities are that appear to contain NO
grammar!

Dr Evil



	


	Group: dogme
	Message: 3831
	From: Dennis Newson
	Date: Mi Jun 18, 2003 3:11 

	Subject: Re: Taking the good with the bad


	Shaun,

But I agree with you! I obviously didn't manage to make clear 
that my real point was something like: "Have you noticed that 
often teachers are far more bothered about their pupils' 
learning problems, strategies etc. than students themselves - 
not at all because students are lacking, but because it is, when 
you think about it, more than reasonable that they don't give 
learning the priority that many of their teachers do...." 
Something like that.....

Dennis



	


	Group: dogme
	Message: 3832
	From: Robert M. Haines
	Date: Mi Jun 18, 2003 3:23 

	Subject: Grammar mix


	In response to Will's grammar mix question I'd like to pose a counter question: If you were learning to read, how much, i.e. what percentage of your learning would involve letters, words and sounds? 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3833
	From: Dennis Newson
	Date: Mi Jun 18, 2003 4:08 

	Subject: Re: Grammar mix


	I think I'm really too old to get involved in any more 
discussions about grammar, I have to watch my blood pressure - 
otherwise I'd love to say I'd be intrigued to see a 
representation of, what was it, 3.75 % grammar? What is the unit 
of measurement?


Dennis



	


	Group: dogme
	Message: 3834
	From: Robert M. Haines
	Date: Mi Jun 18, 2003 4:23 

	Subject: Neuroscience speaks for practice-oriented learning


	The article Dennis provided a link to on neuroscience and learning seems to say what many have for some time now; that learning should have an affective element to it in order to make it memorable. Don't talk about baking a cake, have people bake their own cakes. It could be that the author confuses verbal instruction, e.g. storytelling with verbal directions, e.g. telling people how to do something. 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3835
	From: profshaun36
	Date: Mi Jun 18, 2003 9:17 

	Subject: Re: Taking the good with the bad


	Yes Dennis I agree (now you´ve clarified things)
In my "ignorant" years. When I taught English without having gone on 
any long drawn out course or done an EFL exam I never realised there 
was so much out there that can get in the way of actually speaking 
and listening to the learners themselves. The dogme way. 
I got by and quite well thank you.

I think that there is sometimes too much information in the ELT world 
as well as contradictors information which is used to confuse 
teachers rather than used to inform. 
i.e the amount of TTT, too correct or not to correct, process or 
product, grammar or vocabulary, the correct way to pan a lesson, to 
test or not to test etc

I´m not saying discussion is not valid but sometimes there is not an 
answer just alternatives to be choosen and used in different teaching 
situations.
Thank goodness there is not a course called "common sense" or we 
wouldn´t ever see the wood for the trees (as with the Diarmuid 
exchanges).

Sometimes I feel like Jerry Maguire. Isn´t he the dogme agent. Hope 
there are other Jerry M´s out there.
Shaun



	


	Group: dogme
	Message: 3836
	From: sthornbury@w...
	Date: Mi Jun 18, 2003 4:37 

	Subject: Re: Grammar, other activities etc


	In fairness to Will, I think what he meant was explicit, up-front, 
grammar teaching of the kind "Today we're going to look at the 
rpesent perfect cotninuous."

Apropos, here's something I just read, in a new-ish collection of 
articles, called New perspectives on Grammar Teaching in L 
classrooms (Hinkel and Fotos, 2002). Rod Ellis writes:

"There are ... some fairly obvious reasosn for not teaching grammar 
to beginners. First, as the immersion studies have shown, learners 
do not need grammar instruction to acquire considerable 
grammatical competence. Learners with plentiful opportunities to 
interact in the L2 [note the proviso] are likely to acquire basic word 
order rules and salient inflections without assitance... They are 
also able to acquire the English auxiliary system, and, over time, 
use this in a target-like manner in interrogatives and negatives. 
Probably, they will also acquire at least some complex structures 
such as simple relative clauses in which the rleative pronoun 
functions as subject ... Of course, not all learners will acquire 
these features,,, But many learners will go quite a long way without 
any attempt to teach tme grammar. In other words, up to a point, 
the acquisiiton of grammar takes place naturally and inevitably, 
providing learners experience appropriate opportunities for hearing 
and using the L2 [aye, there's the rub!].

"A second, more powerful reason for not teaching grammar to 
beginners is that the early stage of L2 acquisition (like the early 
stage of l1 acquisition) is naturally agrammatical. Language 
learners begin by learning items - word or formulaic chunks. They 
communciate by concatenating these, stringing them together into 
sequences that concey meaning contextually... It is only later that 
learners begin to grammaticalize their speech... They do this by 
extracting rules from the items they have learned - bootstrapping 
their way to grammar. It would sem, then, that the early stages of 
langauge acquisition are lexical rather than grammatical...

"If grammar teaching is to accord with how learners learn, then, it 
should not be directed at beginners. Rather, it should await the 
time when learners have developed a sufficiently varied lexis to 
provide a basis for the process of rule extraction. In crude terms, 
this is likely to be at the intermediate-plus stages of development. 
There is a case, therefore, for reversing the traditional sequence of 
instruciton, focusing initially on the development of vocabulary and 
the activation of the strtageies for using lexis in context to make 
meaning and only later seeking to draw learners' attention to the 
ruel-governed nature of language."

I would add, though, that there's a fine line between allowing 
learners to "acquire" their grammar naturally, and knowing when to 
intervene to prevent reliance on purely lexical processing at the 
expense of syntacticalisation, resulting in fossilization. To quote 
the Earl of Oxford again: the readiness is all.

Scott



	


	Group: dogme
	Message: 3837
	From: midill@a...
	Date: Mi Jun 18, 2003 10:42 

	Subject: Re: Grammar, other activities etc


	Justin,

Thank you for saying, "Grammar is the language, the structure, at least." 
That is truth.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3838
	From: Diarmuid Fogarty
	Date: Do Jun 19, 2003 7:24 

	Subject: Re: Grammar, other activities etc


	Hi Will
I'm afraid what I give you can't be anything other than personal opinions, but in case they're of any use: 

I've never thought about it in terms of percentages and I certainly haven't complicated it even more by working out the varying amounts of grammar that I talk about in different levels! But your figures may well have a point (once you get past the semantic games of our colleagues;)). Of course there are some people who are grammar-rabid. They will want to explicitly teach grammar as often as possible. I think what goes on in their head is a reluctance to accredit any intelligence to the students and a belief that they possess the knowledge and they will dispense it gracefully. After all, teachers are at the centre of the education process and the teacher teaches. At the other extreme is the teacher who doesn't teach any grammar explicitly. They may have decided early on that grammar was not necessary for speaking the language. Real people don't think in grammatical terms and comprehensibility was much more important that accuracy. Both types of teacher have deep feelings about the other and, as may be evident from some postings on this list, both types see attacks on their teaching whenever anybody mentions the G-word.

My opinions: of course, grammar is important and inevitable. The explicit teaching of it, however, is not and is often counter-productive. Most of my students circle the intermediate mark but have been learning English for the last eight years. They "have already done this" and will switch off rapidly. As such, I don't think I have explicitly taught ANY grammar for quite a long time. What we have done is played games or done disguised drills where the focus is more on the imagination of the learner and less on the structure that is being drilled into their brain. Errors are dealt with in a more explicit grammar way. I would still struggle to quantify how much of this is done, but I hope it would be around your ten per cent figure!

As for the text-book question: I certainly don't mean to be flippant but I have yet to find a text book (including the one that they're writing themselves!) which motivates students and grabs their interest. It all comes back to the basic point that if something is prepackaged for a mass market as defined by the marketing agencies, it's not going to come up with the goods. And, like McLibels and Burger Queen, everything is pretty much the same. Perhaps there needs to be some research done into some kind of generic questions to put in a coursebook that wouldn't dictate the grammar that was being studied, but would allow more flexibility.

Finally, Scott's post seemed spot on with your theories and was very interesting. I hope you'll let us have a look at it...hah! You'd be mad to, of course. Talk about a red rag to a bull...

Diarmuid

PS Rosemary, your latest post sounded quasi-religious! 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3839
	From: james trotta
	Date: Do Jun 19, 2003 9:08 

	Subject: Re: Grammar, other activities etc


	After reading and being very influenced by Skehan's 1998 A Cognitive Approach to Language Learning, I would certainly agree that the early stages of language learning are lexically based.

However, I don't agree that we should save grammar teaching for intermediate students. Skehan argues that we have to help learners move from lexical to syntactic. In my own language learning experience, the sooner this is done, the better. 

One personal reason for this is that I want what I say to be grammatical. I don't want to string words together and rely on context for them to make sense. That makes me feel lost and self conscious and unwilling to speak.

Another reason is that the argument that grammar acquisition occurs naturally is way too general and all encompassing. Some learners may deduce grammar rules for themselves, but I'm not one of them and I've met other language learners who don't naturally learn language (if everybody learned it naturally there wouldn't be so many failed language learners).

I prefer giving learners the choice. Teach it explicitly; it will help some learners. Give opportunitites for implicit learning too (this also helps the explicit learners proceduralize stuff). I think we should cater to as many learning styles as possible, so eliminating explicit rule-learning for pre intermediate students seems likely to result in some of those students failing because the teacher is refusing to play to their strengths. 

sthornbury@w... (actually Ellis) wrote:
... Of course, not all learners will acquire 
these features,,, But many learners will go quite a long way without 
any attempt to teach tme grammar. In other words, up to a point, 
the acquisiiton of grammar takes place naturally and inevitably, 
providing learners experience appropriate opportunities for hearing 
and using the L2 [aye, there's the rub!].

It would sem, then, that the early stages of 
langauge acquisition are lexical rather than grammatical...

"If grammar teaching is to accord with how learners learn, then, it 
should not be directed at beginners. Rather, it should await the 
time when learners have developed a sufficiently varied lexis to 
provide a basis for the process of rule extraction. In crude terms, 
this is likely to be at the intermediate-plus stages of development. 
There is a case, therefore, for reversing the traditional sequence of 
instruciton, focusing initially on the development of vocabulary and 
the activation of the strtageies for using lexis in context to make 
meaning and only later seeking to draw learners' attention to the 
ruel-governed nature of language."

I would add, though, that there's a fine line between allowing 
learners to "acquire" their grammar naturally, and knowing when to 
intervene to prevent reliance on purely lexical processing at the 
expense of syntacticalisation, resulting in fossilization. To quote 
the Earl of Oxford again: the readiness is all.

Scott
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	Group: dogme
	Message: 3840
	From: Dennis Newson
	Date: Do Jun 19, 2003 9:47 

	Subject: Re: Grammar, other activities etc


	James writes of grammar, inter alia :

" ...if everybody learned it naturally there wouldn't be so many 
failed language learners......"

Well...Isn't it also at least a logical possibility that the 
teaching of "grammar" - explicit so-called rules - instead of 
the creation of appropriate classroom learning conditions is 
reponsible for some of the failed language learners?


Dennis



	


	Group: dogme
	Message: 3841
	From: Fiona M
	Date: Do Jun 19, 2003 11:47 

	Subject: Re: Grammar, other activities etc


	I don't know if it's of any help to anyone, but as I really find it fairly pointless to do those "today we're going to present the third conditional"classes as you usually have to go over it all again later, though some grammar focus I think is essential for certain types of learner, I tend to do a kind of retro grammar processing thing. 
For example, we recently had a class or six on a situation from the news where a climber was trapped up a mountain somewhere. His arm got stuck between two rocks, and after it had gone numb, he cut it off, so he would survive. You may have heard about it. This news story cropped up with three of my classes. The grammar that 'emerged' was the What would you have done? so-called 3rd conditional. When we had boarded some of the questions they had tried to ask each other, all needing a 'would have', with 'might have' 'couldn't have' etc answers, we used them to work on the structure. Some students are very observant/analytical and had already spotted the pattern just from the boarded questions and answers (not ALL the answers). They began to correct their colleagues, as the latter struggled to translate in their heads, and they muttered "pst! it's on the board". So, at the end we just summarised the structure, made sure the more teacher-instruction dependent guys got a quick 'you need all three bits of verb for this one - look', they had equated it to the concept, and then we developed it by trying to play with other modals. I fed that part to them. It's the only Teaching (capital T) I did. I just asked what would happen if I changed would for 'must', 'could' or 'should'. They know these verbs anyway, so they worked it out no problems and are now using the structure quite happily. My role is more of a board to bounce ideas off and to check their own intuition or conclusions, I guess. SO, yes, I teach/we do grammar, but they do it themselves really, and I just help them look at it from other perspectives to build up a more solid impression. I do this with low levels, high levels, whatever. The low levels are quite capable of working out the difference,say, between the present simple and continuous for themselves, if you just get into a bit of "what is reality?" (big question, yeah I know).
Percentages? Who knows. A bit. Enough. However much overt or semi overt the group/student seems to need. However much the student actually asks for. However much you need (to be seen) to do to get hired again next course. Grammar is PART of the language, but there are other parts. If grammar were the language, German, Spanish and so on would be more or better or whatever languages than English, as their grammar is more rule orientated, more Grammar. But you know my thoughts on that one already.


And here's me supposed to be doing my tax returns!!!! Girl, get yer priorities right! ;-)

Fiona

----- Original Message ----- 
From: james trotta 
To: dogme@yahoogroups.com 
Sent: Thursday, June 19, 2003 9:08 AM
Subject: Re: [dogme] Grammar, other activities etc


After reading and being very influenced by Skehan's 1998 A Cognitive Approach to Language Learning, I would certainly agree that the early stages of language learning are lexically based.

However, I don't agree that we should save grammar teaching for intermediate students. Skehan argues that we have to help learners move from lexical to syntactic. In my own language learning experience, the sooner this is done, the better. 

One personal reason for this is that I want what I say to be grammatical. I don't want to string words together and rely on context for them to make sense. That makes me feel lost and self conscious and unwilling to speak.

Another reason is that the argument that grammar acquisition occurs naturally is way too general and all encompassing. Some learners may deduce grammar rules for themselves, but I'm not one of them and I've met other language learners who don't naturally learn language (if everybody learned it naturally there wouldn't be so many failed language learners).

I prefer giving learners the choice. Teach it explicitly; it will help some learners. Give opportunitites for implicit learning too (this also helps the explicit learners proceduralize stuff). I think we should cater to as many learning styles as possible, so eliminating explicit rule-learning for pre intermediate students seems likely to result in some of those students failing because the teacher is refusing to play to their strengths. 

sthornbury@w... (actually Ellis) wrote:
... Of course, not all learners will acquire 
these features,,, But many learners will go quite a long way without 
any attempt to teach tme grammar. In other words, up to a point, 
the acquisiiton of grammar takes place naturally and inevitably, 
providing learners experience appropriate opportunities for hearing 
and using the L2 [aye, there's the rub!].

It would sem, then, that the early stages of 
langauge acquisition are lexical rather than grammatical...

"If grammar teaching is to accord with how learners learn, then, it 
should not be directed at beginners. Rather, it should await the 
time when learners have developed a sufficiently varied lexis to 
provide a basis for the process of rule extraction. In crude terms, 
this is likely to be at the intermediate-plus stages of development. 
There is a case, therefore, for reversing the traditional sequence of 
instruciton, focusing initially on the development of vocabulary and 
the activation of the strtageies for using lexis in context to make 
meaning and only later seeking to draw learners' attention to the 
ruel-governed nature of language."

I would add, though, that there's a fine line between allowing 
learners to "acquire" their grammar naturally, and knowing when to 
intervene to prevent reliance on purely lexical processing at the 
expense of syntacticalisation, resulting in fossilization. To quote 
the Earl of Oxford again: the readiness is all.

Scott
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	Group: dogme
	Message: 3842
	From: james trotta
	Date: Do Jun 19, 2003 5:23 

	Subject: Re: Grammar, other activities etc


	Yes, it is a logical possibility that some learners fail because they concentrate too much on the rules. I guess it's kind of like chess: you need to know the rules, but it doesn't matter how you learn them and knowing the rules doesn't make you a good chess player.

I would think that each language learner succeeds or fails for several different reasons and for some it is likely to be that the instruction doesn't match their learning styles. Imagine an intrapersonal learner: group work is going to be more beneficial than analyzing grammar rules. However, an analytical learner, would probably prefer a chance to analyze the rules before being put into the group.

As I mentioned, I think that the best I can do as a teacher is cater to as many learning styles as possible so as many students as possible have a chance to succeed by playing to their strengths and developing the intelligences that they don't generally use.

Dennis Newson <dnewson@u...> wrote:
James writes of grammar, inter alia :

" ...if everybody learned it naturally there wouldn't be so many 
failed language learners......"

Well...Isn't it also at least a logical possibility that the 
teaching of "grammar" - explicit so-called rules - instead of 
the creation of appropriate classroom learning conditions is 
reponsible for some of the failed language learners?


Dennis
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	Group: dogme
	Message: 3843
	From: Justin Ehresman
	Date: Do Jun 19, 2003 8:16 

	Subject: an interesting book


	Diarmund wrote:

As for the text-book question: I certainly don't mean to be flippant but I have yet to find a text book (including the one that they're writing themselves!) which motivates students and grabs their interest. It all comes back to the basic point that if something is prepackaged for a mass market as defined by the marketing agencies, it's not going to come up with the goods. And, like McLibels and Burger Queen, everything is pretty much the same. Perhaps there needs to be some research done into some kind of generic questions to put in a coursebook that wouldn't dictate the grammar that was being studied, but would allow more flexibility.

I actually DO work a lot with text books and I've found that at the beginning I hated using Headway (and that was reflected in my use of it). Now I USE the book in a different way... and on my evaluations suddenly the 'course book' has been getting 'excellent' marks. I really think the key is the combination you choose to use it... maybe I'm being anti-dogme here, but I think the books give the students a sense (Germans anyway) of security.... so even if we just dip into it once in the class or I asign a part as homework as review or to respond to s.th. from the book, they LIKE it. It gives it the sense of seriouses they believe a language course should have. I hate to say it, but most students trust the book A LOT, sometimes more than the real person. However, how do you use it? One simple example, there is a pretty boring 'letter' in one book... filled with adjectives and certain grammar/vocab points.... OK, I kind of build up to, do the whole CELTA shebang and get them into
it (they struggle more than actually enjoy at that point) OK... they close the book, I take my glasses off and reread the letter (with mistakes... obviously very funny ones) and they correct me. They think it's a hoot... and the credit goes to the book. OR use Mad-libs (everyone know them? there is a text missing some verbs, nouns, adjectives, places, numbers etc. They interview a partner randomly asking for a verb etc. At the end the original boring 'letter' is hysterical) again... another one for the 'book'. If you show that you hate the book, the students will too. If you show it's just a tool, like anything else they may have on hand, then they will see it that way too. My students have access to internet, dictionaries, reference, newpapers... you name it. Why would I purposely deprive them of 'the book'? Boy, I'm sound very anti-dogme.... on the other hand... the key I think is the mix. Of course the memorable exercises are the interesting ones REGARDLESS if they
are paperless or not! Just make them fun and personalize everything you touch (who says you can't personalize the book? I do it all the time). 

Hmm.... I'd better stop before I get myself kicked off the list.

Justin in Berlin
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	Group: dogme
	Message: 3844
	From: Justin Ehresman
	Date: Do Jun 19, 2003 8:16 

	Subject: an interesting book


	Diarmund wrote:

As for the text-book question: I certainly don't mean to be flippant but I have yet to find a text book (including the one that they're writing themselves!) which motivates students and grabs their interest. It all comes back to the basic point that if something is prepackaged for a mass market as defined by the marketing agencies, it's not going to come up with the goods. And, like McLibels and Burger Queen, everything is pretty much the same. Perhaps there needs to be some research done into some kind of generic questions to put in a coursebook that wouldn't dictate the grammar that was being studied, but would allow more flexibility.

I actually DO work a lot with text books and I've found that at the beginning I hated using Headway (and that was reflected in my use of it). Now I USE the book in a different way... and on my evaluations suddenly the 'course book' has been getting 'excellent' marks. I really think the key is the combination you choose to use it... maybe I'm being anti-dogme here, but I think the books give the students a sense (Germans anyway) of security.... so even if we just dip into it once in the class or I asign a part as homework as review or to respond to s.th. from the book, they LIKE it. It gives it the sense of seriouses they believe a language course should have. I hate to say it, but most students trust the book A LOT, sometimes more than the real person. However, how do you use it? One simple example, there is a pretty boring 'letter' in one book... filled with adjectives and certain grammar/vocab points.... OK, I kind of build up to, do the whole CELTA shebang and get them into
it (they struggle more than actually enjoy at that point) OK... they close the book, I take my glasses off and reread the letter (with mistakes... obviously very funny ones) and they correct me. They think it's a hoot... and the credit goes to the book. OR use Mad-libs (everyone know them? there is a text missing some verbs, nouns, adjectives, places, numbers etc. They interview a partner randomly asking for a verb etc. At the end the original boring 'letter' is hysterical) again... another one for the 'book'. If you show that you hate the book, the students will too. If you show it's just a tool, like anything else they may have on hand, then they will see it that way too. My students have access to internet, dictionaries, reference, newpapers... you name it. Why would I purposely deprive them of 'the book'? Boy, I'm sound very anti-dogme.... on the other hand... the key I think is the mix. Of course the memorable exercises are the interesting ones REGARDLESS if they
are paperless or not! Just make them fun and personalize everything you touch (who says you can't personalize the book? I do it all the time). 

Hmm.... I'd better stop before I get myself kicked off the list.

Justin in Berlin







==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================

---------------------------------
Do you Yahoo!?
SBC Yahoo! DSL - Now only $29.95 per month!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3845
	From: Robert M. Haines
	Date: Do Jun 19, 2003 9:39 

	Subject: Grammar for the sake of it


	In the end, Justin, it comes down to whether you're using materials, including course books, because the students wanted it that way or because you and/or the administration see it as only proper to do so. Beyond that I think there is a point to made for enabling students do more than what they feel comfortable with and allowing them to enable you to take meaningful 'risks' as well. I lived in Germany for three years, and in my not-so-humble estimation it's not exactly a land of folks who are eager to jump off the deep end. Who among us humans really is though?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3846
	From: willmcculloch
	Date: Do Jun 19, 2003 9:44 

	Subject: Grammar, other activities etc again


	Hi, thanks for some interesting dogme feedback so far on "grammar
vs other activities".

1. JUSTIN… yes, of course, I mean how much grammar should be 
openly taught (see Scott's comment)…….. I believe this
question is fundamental to the efficiency, enjoyment and excellence 
of the whole language learning process. Not only for students, but 
also teachers.
2. DR EVIL…all activities obviously contain an element of 
grammar. It's also true that every grammar lesson will always 
include "other activities".
3. ROB … 100%!
4. DENNIS … Stay young, don't worry, it'll be ok , really!
5. SCOTT…interesting, open, positive approach as ever….and 
particularly glad that you raised the fossilization issue.- it's 
absolutely crucial to something that I'd like to introduce into
the topic later. (if it continues)
6. JAMES…there seems to be a lot of common sense in what you 
write… However, the major problem that I see with grammar
instruction generally is that too many topics are usually dealt with 
too soon. L2 students will, of course, almost always want and need to 
learn some structure at the beginning. This gives them a framework on 
which they can practice new vocabulary … but what is the hurry to 
learn somany different topics, test all the tenses etc etc etc - so 
quickly? I think that the rate at which most students are asked to 
absorb new grammar is nothing short of ridiculous. It often seems to 
lead to …..frustration, visible mistakes, slower acquisition of
vocabulary, slower understanding, lack of confidence in 
communicating, less fun -and more (not less) of the fossilization 
that Scott rightly highlights as important. 
7. DENNIS… yes, there are lots of possibilities, aren't
there? - especially in group (rather than individual) situations
…. where it's more difficult to cater for different wants,
needs, 
abilities etc
8. ROSEMARY…I actually think more about words being the pieces 
of a language … and that grammar is just a nice, vital framework
on which we can paint many different pictures…. using the same
words in a different sequence. Grammar itself is vital… but, at
the 
same time, completely and utterly useless without words…... So my
feeling is that it is more positive to place more emphasis on 
vocabulary development, understanding and communication skills - 
particularly at the early stages . Also, I believe that the bulk of 
the grammar learning process can then be dealt with much more 
efficiently and enjoyably at some "intermediate" stage ( more
on this 
and fossilization another time )
9. DIARMUID … you wrote " of course, grammar is important and 
inevitable. The explicit teaching of it, however, is not and is often 
counter-productive" Your description of the situation in your 
classroom is, I think , a sadly typical one. Furthermore, I'm
sure that your method of using "disguised drills" and more
explicit "error correction" is the best way forward under the 
circumstances.It's just a pity that such circumstances seem to
exist here , there and everywhere. I believe this is mainly due to 
the usual "high grammar/low activity" mix at early
stages…...
Thanks for the tip about red rags and bulls by the way…I'll
bring a 
cape but nosword.
10. FIONA … you wrote " Percentages? Who knows. A bit. 
Enough"….This seems like the perfect answer to my question.
Thank you. Yes, I think it's all about adapting tothe real needs
and wants of that ever-changing classroom dynamic. As for getting 
hired again…that's another of the major problems I feel. Just
how
many teachers are out there, following a too rigid structure simply 
because the course demands it, the short-term memory exam results 
demand it, the job prospects demand it? Quite a few, I'd say
– and they're probably compromising, making do, not fulfilling
potential etc etc. By the way, hope the tax return got done in the 
end!

Well , thanks to all for replying. I'll come back again to post
some views on

(i) language acquisition for children and adults
(ii) vocabulary learning strategies
(iii) grammar learning strategies
(iv) motivation, learner autonomy and use of resources

..and watch out for funny charging bulls etc. (cheers Diarmuid)

Best Wishes 

Will

http://www.wordsurfing.co.uk


	


	Group: dogme
	Message: 3847
	From: Adrian Tennant
	Date: Do Jun 19, 2003 10:56 

	Subject: Hey guys!


	Just got back from a trip down to my publishers (stop the hissing!) and one
of the projects I've been asked to do is a Teacher's Book for a new
coursebook BUT, guess what? No grammar syllabus, no functional syllabus, no
lexical syllabus! The whole book is based on interviews on cultural topics
with 10 people (students) around the world.
Now, I know what you're going to ay, who needs a book? but, Hey guys! this
is certainly a step in the right (or maybe the left, dk) direction.

Dr Evil



	


	Group: dogme
	Message: 3848
	From: Adrian Tennant
	Date: Do Jun 19, 2003 11:06 

	Subject: Painting by grammar


	I've just tried something that will suggested in his last posting:-

> I actually think more about words being the pieces of a language . and
that grammar is just a nice, vital framework
on which we can paint many different pictures.. using the same words in a
different sequence.

The students opened the boring book.
The boring students opened the book.
The book opened the boring students.
The opened the students boring book.
Book the students the boring opened.
Book the boring students opened the.


Hey, this is fun!

Dr Evil

(Sorry, just spent 6 hours getting back from Oxford - it should take 2 and a
half but as usual the rail system in Britain is as good as ...! Please fill
in the blank to make a suitable simile)



	


	Group: dogme
	Message: 3849
	From: Robert M. Haines
	Date: Do Jun 19, 2003 11:15 

	Subject: Re: Painting by grammar


	The rail system is in Britain is as good as a boring book?
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Thursday, June 19, 2003 3:06 PM
Subject: [dogme] Painting by grammar


> I've just tried something that will suggested in his last posting:-
>
> > I actually think more about words being the pieces of a language . and
> that grammar is just a nice, vital framework
> on which we can paint many different pictures.. using the same words in a
> different sequence.
>
> The students opened the boring book.
> The boring students opened the book.
> The book opened the boring students.
> The opened the students boring book.
> Book the students the boring opened.
> Book the boring students opened the.
>
>
> Hey, this is fun!
>
> Dr Evil
>
> (Sorry, just spent 6 hours getting back from Oxford - it should take 2 and
a
> half but as usual the rail system in Britain is as good as ...! Please
fill
> in the blank to make a suitable simile)
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3850
	From: midill@a...
	Date: Do Jun 19, 2003 8:20 

	Subject: Thanks Will


	Thanks, Will ,for summarizing the posts all of us have made It was helpful 
to me.
I would welcome any discussion on fossilization. Certainly we have all seen 
"it" or what looks like "it". What to do?

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3851
	From: Robert M. Haines
	Date: Fr Jun 20, 2003 12:31 

	Subject: Fossilization


	Rosemary asks what to do about fossilization. First, I think it's important to let the learner(s) decide whether they want their L2 to fossilize. Some language learners decide they've got enough resources to do what they want/need to and stop there. 
For those learners interested in avoiding fossilization, i think it's important that they know what we teachers mean by it, i.e. awareness raising. It might not be crucial, but it could help some learners to understand the concept. I've read that recording one's own language (on tape, paper and so on), then analyzing it can help. Not sure about that one for many reasons. Scaffolding, when we have the opportunity, might help avoid fossilization.
All in all, I don't think we can do much about it without learner co-operation.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3852
	From: midill@a...
	Date: Fr Jun 20, 2003 12:22 

	Subject: Re: Fossilization


	Thanks, Rob. I'm not sure what we can do either. A student has to be very 
motivated to stop the fossilization process once it has begun. I once made a 
poster for high school kids, "A wise ESL tries
Not to fossilize."

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3853
	From: Dennis Newson
	Date: Fr Jun 20, 2003 7:22 

	Subject: Dogme: in the classroom - horseme & hampsterme


	I've reported before, with her express permission, on my wife's 
'C' class in English (pupils from various countries, about 12 
years old, English is their third or fourth language and a 
school subject).

They've just completed a dogme-type (?) lesson. My wife got her 
colleagues to agree that her pupls would not do the test this 
time (three parallel classes normally do the same test) and she 
would be allowed to assess the kids on the basis of a 
"presentation" in English.

One small group (three, I think) invited the teacher and class 
to their riding school and gave a talk in English on the horse.. 
( I found a labelled diagram on the Internet for them in 
English: "The parts of a horse" !! )

Another group decided to do a little talk on hamsters, and they 
divided up the tasks in a delightfully 12-year-old way. One of 
them brought his hampster to school in a box*, a second did some 
drawings of hamsters, and Seljuk, the Turkish boy, wrote this, 
which I wanted to share with you.

* I realise this isn't classic dogmeism, but surely the whole 
project, away from the textbook - nothing about hampsters in it -
and tests is a move in the right direction?
===========================================
Seljuk

I'm a hamster. I'm a Goldhamster. I'm a small pet.
And some people says I'm so sweet!!! I think so too, but 
children's is sweeter than me!!! The best time us buy is to [at] 
night. We Goldhamsters needs a big cage, because we play long 
time. JED [German for every: jede/r/s] day! My Hershey [ c.f. 
Herrscher - ruler] must speak with me, must food me, give me new 
water, must me streicheln [German - stroke], he must me checked 
ob [German: if] I fill and cleaned my box. JED WEEK! he must 
cleaned my cage, Strew [straw] wechseln [German: change], 
cleaned my cage.

SPEISEPLAN [German: menu] 

JED DA Strew, 2 tea level Torque (???) food, new water.
WEN duche a Goldhamster [When giving a hamster a shower]

1. Danger all Things absuchen [German: search].
2. In all rooms strew and food.
3. At the night close all doors.
4. And tomorrow sea in welchem [German: which] room the 
Goldhamster war. [German:was].
==========================================

.....
....
...
..
.

Dennis



	


	Group: dogme
	Message: 3854
	From: profshaun36
	Date: Fr Jun 20, 2003 1:17 

	Subject: Re: Fossilization


	Rob. You say
> "For those learners interested in avoiding fossilization, i think 
it's important that they know what we teachers mean by it, i.e. 
awareness raising. It might not be crucial, but it could help some 
learners to understand the concept. I've read that recording one's 
own language (on tape, paper and so on), then analyzing it can help. 
Not sure about that one for many reasons. Scaffolding, when we have 
the opportunity, might help avoid fossilization.
> All in all, I don't think we can do much about it without learner 
co-operation."
> 

I agree with your comments above. Many learners have never heard of 
fossilization and don´t realise that this is a fairly common 
phenomena (if I can put it that way). By discussing it they can see 
that through greater effort they can "try" and avoid it.

I think, one reason may be that studying English takes long term 
investment students change from teacher to teacher changing who have 
different needs and priorities, learners change from one book to 
another normally every six months and are tested on bits of English. 
So they go through learning a part of the langauge each semestre and 
seem to start all over again with a new teacher, new book, new bit of 
language to learn, and now work is ever repeated or consolidated, (oh 
only the grammar of the book).

Students then don´t have continues plans of work (scaffolding) for 
long term study. Learner training at the start of a course would help 
them with this, recording their voices (To compare at a later stage 
in their learning), composition notebooks, reading projects, lexical 
notebooks, portfolios or whatever strategy students have for noting 
down, remebering and studying over the 6,7 or 8 years of study I 
think can help.

It is amazing how short term teaching and learning can be even though 
courses take much longer. How many times do we do so much work in 
class teaching great vocab and grammer and find the students have 
noted down nothing and can not link it to their whole course of study?

They also SEE progress is one reason for recording voices). 
Fossilization means the students are not progressing and this can all 
be linked to motivation which is one of the main factors I believe 
why students don´t progress as we would like, but that is another 
question. 
Shaun



	


	Group: dogme
	Message: 3855
	From: midill@a...
	Date: Fr Jun 20, 2003 10:10 

	Subject: Re: Re: Fossilization


	I always take a writing sample from the students at the beginning of the 
semester, so they can compare it to a sample at the end, hopefully being able to 
see their progress.
I have never done this with voice samples, but it sounds like a great idea. 
I will try it in the fall.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3856
	From: Diarmuid Fogarty
	Date: Sa Jun 21, 2003 10:32 

	Subject: Write yer own


	I am just about to post the students' evaluations of the coursebook project
on to the files section of the list. I've asked for the students' permission
to post their units to the list and on Monday, I'll post them as well.

When I can get some free time, I'll post my final thoughts about the whole
thing too.

Diarmuid



	


	Group: dogme
	Message: 3857
	From: dogme@yahoogroups.com
	Date: Sa Jun 21, 2003 10:40 

	Subject: New file uploaded to dogme


	Hello,

This email message is a notification to let you know that
a file has been uploaded to the Files area of the dogme 
group.

File : /Evaluation of write yer own.doc 
Uploaded by : Diarmuid_Fogarty <fogarty.olmos@t...> 
Description : Student evaluations of a project that involved them writing their own coursebook units. 

You can access this file at the URL

http://groups.yahoo.com/group/dogme/files/Evaluation%20of%20write%20yer%20own.doc 

To learn more about file sharing for your group, please visit

http://help.yahoo.com/help/us/groups/files

Regards,

Diarmuid_Fogarty <fogarty.olmos@t...>



	


	Group: dogme
	Message: 3858
	From: willmcculloch
	Date: Sa Jun 21, 2003 10:57 

	Subject: Re: New file uploaded to dogme


	Hi, Diarmuid...wanted to have a look... but got this message

The requested file or directory is not found on the server.

...help!

etc etc

Will--- In dogme@yahoogroups.com, dogme@yahoogroups.com wrote:
> 
> Hello,
> 
> This email message is a notification to let you know that
> a file has been uploaded to the Files area of the dogme 
> group.
> 
> File : /Evaluation of write yer own.doc 
> Uploaded by : Diarmuid_Fogarty <fogarty.olmos@t...> 
> Description : Student evaluations of a project that involved them 
writing their own coursebook units. 
> 
> You can access this file at the URL
> 
> http://groups.yahoo.com/group/dogme/files/Evaluation%20of%20write%
20yer%20own.doc 
> 
> To learn more about file sharing for your group, please visit
> 
> http://help.yahoo.com/help/us/groups/files
> 
> Regards,
> 
> Diarmuid_Fogarty <fogarty.olmos@t...>



	


	Group: dogme
	Message: 3859
	From: halima
	Date: Sa Jun 21, 2003 11:15 

	Subject: RE: Re: New file uploaded to dogme


	I got it ok, make sure you have the entire URL, if your browser splits
it up, you may have to copy and paste - make sure the final bit that
says .doc is included.

Very interesting - thanks. I may do a similar project with my students
at the hosteleria school next term. I did stray from the book last term
and did more dogme style classes by getting them to write their own
dialogs to practice. (They are going to be waiters, so we made all
restaurant dialogs) and the jump they made was quite good. The head of
the school was impressed. So was I. So much so that I will only use the
book now as a reference, I think for the next course. I would like to
help them understand how to make use of the book (we are using Oxford
Univ. Pres book called "Highly Recommended" which is good, but my
students are really beginners, so much of the book is too difficult for
them anyway. But when I abandoned it (except as a tool for dialog
models) and concentrated on dialogs tht they thought were really needed
as futur waiters, the progress was surprising. So what you have done
seems to me a natural progression from what I did, though, of course I
will modify the idea to suit my students and their needs. 

Halima 


-----Mensaje original-----
De: willmcculloch [mailto:willmcculloch@y...] 
Enviado el: sábado, 21 de junio de 2003 11:57
Para: dogme@yahoogroups.com
Asunto: [dogme] Re: New file uploaded to dogme



Hi, Diarmuid...wanted to have a look... but got this message

The requested file or directory is not found on the server.

...help!

etc etc

Will--- In dogme@yahoogroups.com, dogme@yahoogroups.com wrote:
> 
> Hello,
> 
> This email message is a notification to let you know that
> a file has been uploaded to the Files area of the dogme
> group.
> 
> File : /Evaluation of write yer own.doc 
> Uploaded by : Diarmuid_Fogarty <fogarty.olmos@t...> 
> Description : Student evaluations of a project that involved them
writing their own coursebook units. 
> 
> You can access this file at the URL
> 
> http://groups.yahoo.com/group/dogme/files/Evaluation%20of%20write%
20yer%20own.doc 
> 
> To learn more about file sharing for your group, please visit
> 
> http://help.yahoo.com/help/us/groups/files
> 
> Regards,
> 
> Diarmuid_Fogarty <fogarty.olmos@t...>



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 3860
	From: willmcculloch
	Date: Sa Jun 21, 2003 12:21 

	Subject: Re: New file uploaded to dogme


	Thanks, Halima... 

...the copy/paste thing did half the trick...and then had to change 
it to put .doc at the end!....anyway , it finally popped up and 
yes,it was interesting. I also think that this sort of approach 
should be encouraged more.

Your own teaching style seems to involve

i)having "highly recommended" book(s)/resources available for 
reference/occasional structured use within the classroom
ii)helping students to make the best possible use of those and other 
resources outside the classroom.
iii) focusing on the real, ever-changing needs/wants of the different 
students.

Is that right?

Do you have lots of TEFL Qualifications?
Who cares? 
Not me!

And fair play to the head of your school by the way. Sounds like an 
open, nice, flexible, communicative, serious, funny, positive etc etc 
etc environment in which to do some real teaching.

Thanks again for the technical help!

etc

Will

http://www.wordsurfing.co.uk

P.S. By the way, do you have any thoughts on the "fossilization" 
topic????...what do you think causes fossilization? (only if you have 
time/interest etc, of course)


--- In dogme@yahoogroups.com, "halima" <halima@s...> wrote:
> I got it ok, make sure you have the entire URL, if your browser 
splits
> it up, you may have to copy and paste - make sure the final bit that
> says .doc is included.
> 
> Very interesting - thanks. I may do a similar project with my 
students
> at the hosteleria school next term. I did stray from the book last 
term
> and did more dogme style classes by getting them to write their own
> dialogs to practice. (They are going to be waiters, so we made all
> restaurant dialogs) and the jump they made was quite good. The head 
of
> the school was impressed. So was I. So much so that I will only use 
the
> book now as a reference, I think for the next course. I would like 
to
> help them understand how to make use of the book (we are using 
Oxford
> Univ. Pres book called "Highly Recommended" which is good, but my
> students are really beginners, so much of the book is too difficult 
for
> them anyway. But when I abandoned it (except as a tool for dialog
> models) and concentrated on dialogs tht they thought were really 
needed
> as futur waiters, the progress was surprising. So what you have done
> seems to me a natural progression from what I did, though, of 
course I
> will modify the idea to suit my students and their needs. 
> 
> Halima 
> 
> 
> -----Mensaje original-----
> De: willmcculloch [mailto:willmcculloch@y...] 
> Enviado el: sábado, 21 de junio de 2003 11:57
> Para: dogme@yahoogroups.com
> Asunto: [dogme] Re: New file uploaded to dogme
> 
> 
> 
> Hi, Diarmuid...wanted to have a look... but got this message
> 
> The requested file or directory is not found on the server.
> 
> ...help!
> 
> etc etc
> 
> Will--- In dogme@yahoogroups.com, dogme@yahoogroups.com wrote:
> > 
> > Hello,
> > 
> > This email message is a notification to let you know that
> > a file has been uploaded to the Files area of the dogme
> > group.
> > 
> > File : /Evaluation of write yer own.doc 
> > Uploaded by : Diarmuid_Fogarty <fogarty.olmos@t...> 
> > Description : Student evaluations of a project that involved 
them
> writing their own coursebook units. 
> > 
> > You can access this file at the URL
> > 
> > http://groups.yahoo.com/group/dogme/files/Evaluation%20of%20write%
> 20yer%20own.doc 
> > 
> > To learn more about file sharing for your group, please visit
> > 
> > http://help.yahoo.com/help/us/groups/files
> > 
> > Regards,
> > 
> > Diarmuid_Fogarty <fogarty.olmos@t...>
> 
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> 
> Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 3861
	From: halima
	Date: Sa Jun 21, 2003 7:13 

	Subject: RE: Re: New file uploaded to dogme


	Hi, in response to your question about qualifications, I have the TEFL
diploma and lots and lots of small courses on top of that - plus a bit
of NLP (practititioner) but not much in the way of "acedemic"
qualifications - no doctorates or Masters degrees. 

As to your question about my teaching style - well it changes according
to who I am teaching and what the brief is that I must attempt to
accomplish by the end of the course. In the case of the hosteleria
school, I was handed the book, each student was given one, so I
attempted to use it as best I could. That is one of the things with
coursebooks, - once you have them, even if the powers that be do not
absolutely demand it, there is a feeling that they must be used, or it
would all be a waste of money. I am of the opinion that they can be a
resource but I don't like having to follow them or being tied to the
book and its plan and layout. I will confess to sometimes not having had
time to really think about a class or being very tired and finding the
coursebook a handy jumping off place into some sort of class - but even
then I rarely follow exactly what the book says. 

I like to "feel" the group, see how they are responding to suggestions
and then take it from there. But they (this group anyway) did require
some sort of structure - definatly some leading. Othere groups are more
capable of leading themselves and letting me be the guide - helper. 

As to fossilisation - well I have come to the conclusion that all
courses need some learning to learn classes - some focus on learning
styles, multiple intelligences, focus on self-awareness. All the meta
stuff that language progress hinges on. But it is up to the student to
pick it up from there and some do, some don't. I do try to aim for
"learner autonomy" but am not always successful. 

What do you do? How does fossilisation manifest in your classes? What
are your ideas?

Cheers, Halima 

-----Mensaje original-----
De: willmcculloch [mailto:willmcculloch@y...] 
Enviado el: sábado, 21 de junio de 2003 13:21
Para: dogme@yahoogroups.com
Asunto: [dogme] Re: New file uploaded to dogme


Thanks, Halima... 

...the copy/paste thing did half the trick...and then had to change 
it to put .doc at the end!....anyway , it finally popped up and 
yes,it was interesting. I also think that this sort of approach 
should be encouraged more.

Your own teaching style seems to involve

i)having "highly recommended" book(s)/resources available for 
reference/occasional structured use within the classroom ii)helping
students to make the best possible use of those and other 
resources outside the classroom.
iii) focusing on the real, ever-changing needs/wants of the different 
students.

Is that right?

Do you have lots of TEFL Qualifications?
Who cares? 
Not me!

And fair play to the head of your school by the way. Sounds like an 
open, nice, flexible, communicative, serious, funny, positive etc etc 
etc environment in which to do some real teaching.

Thanks again for the technical help!

etc

Will

http://www.wordsurfing.co.uk

P.S. By the way, do you have any thoughts on the "fossilization" 
topic????...what do you think causes fossilization? (only if you have 
time/interest etc, of course)


--- In dogme@yahoogroups.com, "halima" <halima@s...> wrote:
> I got it ok, make sure you have the entire URL, if your browser
splits
> it up, you may have to copy and paste - make sure the final bit that 
> says .doc is included.
> 
> Very interesting - thanks. I may do a similar project with my
students
> at the hosteleria school next term. I did stray from the book last
term
> and did more dogme style classes by getting them to write their own 
> dialogs to practice. (They are going to be waiters, so we made all 
> restaurant dialogs) and the jump they made was quite good. The head
of
> the school was impressed. So was I. So much so that I will only use
the
> book now as a reference, I think for the next course. I would like
to
> help them understand how to make use of the book (we are using
Oxford
> Univ. Pres book called "Highly Recommended" which is good, but my 
> students are really beginners, so much of the book is too difficult
for
> them anyway. But when I abandoned it (except as a tool for dialog
> models) and concentrated on dialogs tht they thought were really
needed
> as futur waiters, the progress was surprising. So what you have done 
> seems to me a natural progression from what I did, though, of
course I
> will modify the idea to suit my students and their needs.
> 
> Halima
> 
> 
> -----Mensaje original-----
> De: willmcculloch [mailto:willmcculloch@y...]
> Enviado el: sábado, 21 de junio de 2003 11:57
> Para: dogme@yahoogroups.com
> Asunto: [dogme] Re: New file uploaded to dogme
> 
> 
> 
> Hi, Diarmuid...wanted to have a look... but got this message
> 
> The requested file or directory is not found on the server.
> 
> ...help!
> 
> etc etc
> 
> Will--- In dogme@yahoogroups.com, dogme@yahoogroups.com wrote:
> > 
> > Hello,
> > 
> > This email message is a notification to let you know that
> > a file has been uploaded to the Files area of the dogme group.
> > 
> > File : /Evaluation of write yer own.doc 
> > Uploaded by : Diarmuid_Fogarty <fogarty.olmos@t...> 
> > Description : Student evaluations of a project that involved
them
> writing their own coursebook units.
> > 
> > You can access this file at the URL
> > 
> > http://groups.yahoo.com/group/dogme/files/Evaluation%20of%20write%
> 20yer%20own.doc
> > 
> > To learn more about file sharing for your group, please visit
> > 
> > http://help.yahoo.com/help/us/groups/files
> > 
> > Regards,
> > 
> > Diarmuid_Fogarty <fogarty.olmos@t...>
> 
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> 
> Your use of Yahoo! Groups is subject to 
> http://docs.yahoo.com/info/terms/



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 3862
	From: Dennis Newson
	Date: So Jun 22, 2003 4:34 

	Subject: Ellis thread


	I quoted Scott's posting about Ellis to a friend on my CETEFL 
list ( who gives me permission to post this messagae, but 
prefers to remain nameless and uninvolved) who replied as 
follows:
----------

"This is very different from the conversation I had with him 
//Ellis// when he was featured at TESOL Arabia a couple of years 
ago."
----------
I answered:

"...Great minds move on, ...?"
----------
The friend replied:

" Well what I recalled him saying is that there was very little
information to show that explicit teaching of pedagogical 
grammar had any positive effect, but that it was probably useful 
although he didn't understand or know exactly why. He said he 
could not see any good reason for it, except that it seemed to 
help learners. It was not exactly a resounding vote. 

It was more like it couldn't hurt and we did not exactly know
what else to do. And it probably did help.

Now he is saying exactly what I have felt all these years, that
it is getting the cart before the horse. Also, he agreed that
grammar as we see it in language textbooks is not English. I am
particularly curious that someone (the person who brought this 
to our attention) would quote this and approve it and then turn
around and talk about "avoiding fossilization"

How exactly does grammar which anyone with a mind to can prove 
is inaccurate and misleading and even outright wrong helps 
prevent fossilization?

I really think not"
----------
And in a second message he continued:

"Not so much that great minds move on, but I am really curious
now what has convinced him to make what must have been a big
intellectual step. All through his writings that I have read and
in the text book he authored, there is support for if not any
good rationalization for explicit grammar teaching. 

The fact that there is a biological mechanism and non-
grammatical, networking lexis basis for language learning in L2
and not just for L1 is quite a leap. I have believed that for
many years based on what I know from anthropology and biology 
and evolutionary science. I don't see how complex grammar rules 
get encoded in genes, but a few simple rules and complex brain 
based lexical patterning does. I don't know what the evidence is 
now that has moved Ellis over, and that is what I would like to 
see.What has lead him to make the change? 

===============

Dennis



	


	Group: dogme
	Message: 3863
	From: sthornbury@w...
	Date: So Jun 22, 2003 9:32 

	Subject: Re: Ellis thread


	On 22 Jun 03, at 5:34, Dennis Newson wrote:


> I quoted Scott's posting about Ellis to a friend on my CETEFL 
> list ( who gives me permission to post this messagae, but 
> prefers to remain nameless and uninvolved) who replied as 
> follows:
> ----------
I don't know what the evidence is 
> now that has moved Ellis over, and that is what I would like to 
> see.What has lead him to make the change? 
> 

No change. Perhaps a hardening scepticism, though. In 1990, Ellis 
wrote: "The capacity of instructiion to produce an immediate effect 
on the acquisition of new linguistic material must be considered 
very limited... Only some features - very few, in fact - are teachable 
at any one time and the effects of instruction on the acquisition of 
these features may only be temporary." ('Intructed SLA", p. 168). 
He did acknowledge, though, the delayed effect of instruction, in 
that it somehow "primes" the learner so that acquisition (through 
real-life exposure and use) becomes easier. 

In 1994, in his mammoth Study of SLA, he wrote: "There is little, if 
any, support for the claim that classroom learners must have 
formal instruction in order to learn the L2. Despite reservations 
regarding 'the permissive pedagogy of non-intervention', there is 
general recognition that much pf the language learning that takes 
place in the classroom takes place 'naturally', as a result of 
learners processing input to which they are exposed." (p. 657)

But he still takes the position that an explicit focus on form - e.g. 
through negative feedback (what used to be called correction) 
staves off premature fossilization -(Should instruction seek to draw 
learners' attention to specific linguistic properties? "The answer is 
'yes'" p. 660). This is the point that I was endorsing - a reactive, vs, 
proactive approach to the teaching of grammar - that is, teaching 
TO the learner's (developing) grammar, not teaching the 
coursebook grammar AT the learner. Why teach gramamr at all? 
Because of the danger of the learner over-relying on a purely 
lexical mode of processing language i.e. on leaping from one 
formulaic "island of reliability" to the next, which results in the the 
kind of Spanish I speak - not so much islands of reliabilty but 
shoals of overdependance.

Scott



	


	Group: dogme
	Message: 3864
	From: Fiona M
	Date: So Jun 22, 2003 10:44 

	Subject: Re: Ellis thread


	Why teach grammar at all? Scott asks (OK, it was a rhetorical question, but...)
I agree with your answer, but there are other reasons too, surely? 

- People learn from exposure, the posts say. Well, students certainly get exposure to particular structures in concentrated doses in grammar 'slots' (however you teach grammar, and we all probably have our own ways). That isn't to say they learn it in the grammar sessions, but they certainly get to see it, which may help processing to speed up. Noticing, and all that.

- Sometimes our own powers of analysis just aren't quite up to the task. Maybe we can identify a structure but for all our mental acrobatics, we're thingmied if we can work out why and when. This happened to me in Catalan with the terrifying pronoun system and in Spanish with the subjunctive. In both cases I had to resort to some kind of overt grammar input. Curiously, in one case it worked instantly but in the other I still flounder hopelessly. For the subjunctive, I asked a friend how I could tell when to use it (the friend wasn't a teacher). The answer was that if I could be hit by a bus before the event happened, then I should talk about it in the subjunctive form. PING. Instant assimilation. Alas, for the pronouns in Catalan, I asked a teacher. I was loaded down with grammar "explanation", gapfills, "look at this" grammar boxes, sentences conversions.......................... I still have very little idea and use them according to instinct and quite unsuccessfully.

- Because the grammar of English doesn't hinge on the same concepts as all other languages in the world (which language does?). Just as we might explain/show what wellies are, or a kettle, or scones or whatever, or go into why many British cities have a Catholic football team and a Protestant one, why not go into some of the concepts behind the horizontal axis of the language the students want to learn? Open out their conceptual mindset. I have to admit, my own grammar teaching is a bit radical and my grammar sessions are more like philosophy, history and psychology "after dinner" discussions, which might not work for some, but they help to create conceptual clothes-pegs to hang structures which are becoming familiar onto. And it can generate dialogue, questions, learners working together and peer-teaching (in the sense of learning through teaching, not dk's role-playing). So why not?

- Some people believe in it. Whether the teacher or the learner, I think you have to do what you/they believe in, otherwise you're selling yourself short and diddling your students. It's very arrogant to go into a room full of people (or even just one other person) and say "we're not going to do overt grammar in these classes. I know you think you need grammar, but evidence suggests..................". I'm not suggesting that any of us actually do that, but we might give that impression, in which case our students make be using their dictionaries to check out a series of phrasal verbs ending in '.......off'.

- Masses and masses of people on this planet are not learning English to be able to speak it. They're learning it to fill in gaps and circle options and join one from A with one from B, so they can get a particular overall grade and then go on and study biology, or get a job or whatever. And they don't have time for five years of emergent 'chat'; they've got three weeks to revise a 'body of knowledge'.

- All this 'evidence suggests' and 'according to statistics' stuff, we've it chewed over a few times in the past. It's all so subjective and debatable. Do what you feel. If it's funky, dance!


Anyway, I thought the question here wasn't 'Why teach grammar?' but 'how to teach grammar'. How do you all teach it?

fiona




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3865
	From: Dennis Newson
	Date: So Jun 22, 2003 12:50 

	Subject: Re: Ellis thread


	Fiona writes::

"Masses and masses of people on this planet are not learning 
English to be able to speak it. They're learning it to fill in 
gaps and circle options and join one from A with one from B, so 
they can get a particular overall grade and then go on and study 
biology, or get a job or whatever. And they don't have time for 
five years of emergent 'chat'; they've got three weeks to revise 
a 'body of knowledge'."

Agreed. But let's also agree to call that "Learning examination 
technique" and NOT "learning English".

----------

Fiona also writes pointing out that it is arrogant to go into a 
class and announce:

""We're not going to do overt grammar in these classes. I know 
you think you need grammar, but evidence 
suggests.................."

But how about going into a class, asking what they think they 
need to improve their English, getting the answer: "grammar", 
saying: "Hmm. Now what exactly do you mean by 'grammar' and how 
do you think doing more of it will help you?" and discussing it 
together. That way there is an excellent chance that you will be 
able to do things together that you all accept and believe in.

Forgive me if I've given the following statistics before, and if 
I have, stop reading immediately if you are bored.

+++++++++++++++++++++++++++++++++++++++++
POTENTIALLY REPETITIOUS BORING PART FOLLOWS
*****************************************************************
In an account in A Journal of English language teaching and 
teacher education Spring 2000, published by the British Council, 
Prague, p92, I quoted the results of a questionnaire answered by 
first semester German university students of English:

"In their first week, before beginning to study, 78 out of 83 
(93.9%) said they needed some instruction in grammar. After a 
few weeks' tuition and discussion in the smaller group of 32 
[part of the original 83] the percentage had dropped to 44% 
(16)."

Dennis



	


	Group: dogme
	Message: 3866
	From: halima
	Date: So Jun 22, 2003 1:06 

	Subject: RE: Ellis thread


	I don't what students you teach who think they need grammar - in my
classes in Spain no-one says that. They all, after years of failure in
the Spanish education system, say they want to "speak English".

In my experience the worst students have been the most highly educated
ones who were unwilling to change the way they learnt. They also said
they were tired of studying grammar as it did not help them progress,
but were resistant to techniques of teaching which did not overtly
demonstrate grammatical structures.

Halima 

-----Mensaje original-----
De: Dennis Newson [mailto:dnewson@u...] 
Enviado el: domingo, 22 de junio de 2003 13:51
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] Ellis thread


Fiona writes::

"Masses and masses of people on this planet are not learning 
English to be able to speak it. They're learning it to fill in 
gaps and circle options and join one from A with one from B, so 
they can get a particular overall grade and then go on and study 
biology, or get a job or whatever. And they don't have time for 
five years of emergent 'chat'; they've got three weeks to revise 
a 'body of knowledge'."

Agreed. But let's also agree to call that "Learning examination 
technique" and NOT "learning English".

----------

Fiona also writes pointing out that it is arrogant to go into a 
class and announce:

""We're not going to do overt grammar in these classes. I know 
you think you need grammar, but evidence 
suggests.................."

But how about going into a class, asking what they think they 
need to improve their English, getting the answer: "grammar", 
saying: "Hmm. Now what exactly do you mean by 'grammar' and how 
do you think doing more of it will help you?" and discussing it 
together. That way there is an excellent chance that you will be 
able to do things together that you all accept and believe in.

Forgive me if I've given the following statistics before, and if 
I have, stop reading immediately if you are bored.

+++++++++++++++++++++++++++++++++++++++++
POTENTIALLY REPETITIOUS BORING PART FOLLOWS
*****************************************************************
In an account in A Journal of English language teaching and 
teacher education Spring 2000, published by the British Council, 
Prague, p92, I quoted the results of a questionnaire answered by 
first semester German university students of English:

"In their first week, before beginning to study, 78 out of 83 
(93.9%) said they needed some instruction in grammar. After a 
few weeks' tuition and discussion in the smaller group of 32 
[part of the original 83] the percentage had dropped to 44% 
(16)."

Dennis
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	Group: dogme
	Message: 3867
	From: willmcculloch
	Date: So Jun 22, 2003 2:25 

	Subject: Re: Ellis thread


	Hi Halima ...you wrote "They all, after years of failure in
> the Spanish education system, say they want to "speak English".

Yes , it's a common problem I'm sure.

Dennis's quotes about grammar teaching and fossilization raise 
fundamental issues

1. "It was more like it couldn't hurt and we did not exactly know
what else to do. And it probably did help.

Now he is saying exactly what I have felt all these years, that
it is getting the cart before the horse"

2. "All through his writings that I have read and
in the text book he authored, there is support for if not any
good rationalization for explicit grammar teaching"

"cart before horse" "rationalization"

.............certainly something to think about.

My conclusion/observation/intuition/feeling/conviction is that an 
almost obsessional/unfounded/unproven belief in the merits of fairly 
intensive early grammar instruction have led to many problems - 

Basically, I think that such an approach typically causes more , 
rather than less, fossilization. 

The classroom situation that Diarmuid described in 3838 is far from 
an isolated case.

"Most of mystudents circle the intermediate mark but have been 
learning English for the last eight years. They "have already done 
this" and will switch off rapidly"

Eight years!!!! -hardly an endorsement of current
practices - and the world seems to be full of such intermediate 
classrooms -almost stuck in a rut -with very little desire left to 
try to re-learn the grammar that has obviously caused them some 
problems in the past. (and maybe partly put them in that rut?)

Teachers typically try to iron out early "grammar weaknesses"
by going back to revise/re-teach previously "failed" teachings.
Almost religiously. 

This preoccupation with grammar seems to go something like this.

Good grammar develops good language skills...........(seems fair/true)
Therefore grammar must be taught asap..........(seems v. questionable)
And "mistakes" must be removed asap.............................(why?)
Before bad habits creep in!...(early grammar avoids bad habits?proof?)
Therefore more grammar until correct.............( and communication?)

If any students fall asleep/yawn/disrupt class/undermine teacher 
authority/ question anything - then the idea is to shut them 
up/control them/send them out/do whatever -but just get on with
the o so very important business of trying to get the rest to have 
better success with grammar exercises. At an early stage. Why? I'm
sorry, I just don't get it.

Grammar.....is obviously very very important.....but when is the most 
sensible time to start tackling it seriously? Do you see many parents 
explaining when to use the present continuous to their five year old 
communicative-mostly-correct kid? No.

Of course students will learn/improve lots with grammar intensive 
methods (or virtually any method) - especially at the early stages 
when motivation is naturally high - and they enthusiastically
cooperate with whatever the teacher suggests

But is such a heavy emphasis on grammar desirable/necessary at any 
stage???

Maybe we only "need" to spend so much time on grammar at the 
intermediate stage because we spent so much time on grammar at 
earlier stages.

Maybe if we spent less time on grammar at earlier stages we could 
also spend less time on grammar at later stages?

Maybe there would be less fossilized errors to treat?
Maybe the students would be more open, keen, motivated - and
CAPABLE of absorbing/learning/getting to know grammar quicker and 
better without the interference of previous struggles?
Maybe lots of quick early grammar simply opens the door to lots of 
opportunities to get it wrong in the exercises?
Maybe less early grammar opens the door to lots more opportunity for 
exploring language, deeper learning and expansion of more vocabulary 
through dictionary use, the reading of lots of simple, grammatically 
correct example sentences etc etc (it's sort of similar to L1
kids, I think)
Maybe a lot of grammar is absorbed automatically this way? (L1 kids?)


What exactly are the logic behind lots of early grammar and 
associated exercises? (Mrs Thatcher? "There is no alternative" Tina?)

What are some of the possible criticisms?

Well - here are a a few .
i) most students struggle to quickly grasp all of the grammar 
from scratch - and the process is almost certainly not made any 
easier by typically low levels of vocabulary.
ii) few find grammar great fun first time at this stage. It's 
more like work than play. (Isn't the idea to play with words?)
iii) it doesn't exactly encourage students to actively 
practice/use/create real language asap - and so involves some
degree of frustration.
iv) Although there is a definite value to some exercises, too 
many may only serve to highlight (encourage?) "errors"¶ and so 
possibly inhibit the ability/willingness/desire/confidence to 
communicate
v) most find it absolutely less fun second time round. The 
feeling might be one of regressing rather than progressing because so 
much time has already been devoted to the activity - with mistakes.
vi) the amount of time spent on grammar may almost force students 
to learn vocabulary by translation rather than by use -(because 
there's not much time left + the "Tina" effect) ...Any reliance on 
translation is, in some way, unnatural - and unhelpful to the
language process, I feel - except for absolute beginners when it 
just seems like the best, easiest, quickest option - but one that 
should be discarded at the earliest possible opportunity. 
vii) errors will probably somehow continue and people like 
Diarmuid will have to try to motivate a class whose grammar has been 
hovering around the intermediate mark for years. Not so easy.
viii) almost all students find it tedious/switch off when grammar 
has to be repeated for third or fourth time - and
students/teachers have to try and overcome the negativity of this 
situation
ix) it actually (maybe) helps to create more fossilization than 
it avoids

so, basically, these thoughts about fossilization are linked to
-(a) when grammar is typically taught and how students typically 
perform/react - and (b) the way in which most students try to
learn their vocabulary by translation.

It seems to me that the current "grammar vs other activities"
mix is also one that makes most students negative about grammar at an 
early stage due to repeated exposure to "failure" from a frustrated
teacher with a possible red pen - A teacher who, in my view, is 
teaching too many topics too quickly. 

"Deep learning vs shallow learning"

Vocabulary is also rushed as a result of all this 
hurried/repeated/shallow grammar process. Students tend to learn new 
words predominantly by translation (this is natural? Useful? Good 
practice?)-and often as part of an attempt to answer questions
from another new grammar exercise.(does this really give them every 
chance to grasp the grammar when part of their concentration is on 
the new words in the exercises? I doubt it very much) 

It almost seems like "Double shallow learning" -and gives
even less time for needed repeated exposure to new
words ... the way that we all get repeated exposure when learning 
L1 ... as kids ...before school ... before any big exposure to 
grammar.

A lot , of course, is rightly said about "interference" for
L2 learners - but isn't this also maybe just encouraged
/fossilized by the current "shallow" approaches to learning 
vocabulary by translation - rather than by investigation and repeated 
real use?

So ....
- 
- why shouldn't more time be freed up to develop vocabulary in 
the early stages...encouraging proper use of dictionaries etc? 
(internet ones are incredibly quick/useful) ... with lots more
positive exposure to grammatically correct sentences? 
- doesn't such an approach naturally help to develop natural 
grammar habits to some degree? -( as with L1 kids) - without
too much open teaching of the subject? 
- don't L2 learners have the advantage of being able to counter 
any L1 interference/fossilization by writing down new words/phrases 
in some well organized manner? expanding vocabulary in L2? and 
increasing understanding in a more active,enjoyable manner? 
- might not such an approach also boost motivation and 
confidence?
- help increase learner autonomy?
- help teachers to become redundant as soon as possible? 
( shouldn't that be the ultimate goal?)

Anyway, to sum up my fossilization feelings as quickly as 
possible ....it seems to me....

- that the amount of grammar taught at early stages needs to be 
questioned
- that such an approach can make many students feel 
frustration,failure - and disappointment at their inability to
master the subject quickly.
- that attempts to repeat lots of different grammar topics at 
early stages may be counter-productive
- that students in these circumstances can tend to then "switch 
off" to grammar - and therefore help to re-inforce a 
tricky "intermediate" problem for people like Diarmuid to
cope with as well as possible
- that students may then "switch on" to improving 
communication skills at this stage .... and that this (cart
before horse) process may only tend to produce average grammar, 
average fluency/communication skills - and more , not less,
fossilization.
- students may also find further real improvement increasingly 
difficult€  

So they may give up mentally and just make do with their level of 
grammar. Fossilization may stay in place. Maybe it deepens in some 
areas, while slowly getting better in others .... Students may get 
corrected less in class because they are easily understood and few 
teachers want to stop the flow of a good, friendly, interesting, 
stress free conversation by this stage ....And by not
being corrected so much, the students may even begin to believe that 
what is being said is correct. So repeating, fossilizing more etc.

It's a double-edged sword, I realise that....but either way it 
falls......when it then comes to writing a job application .... 
reality will almost certainly hit home.

Well, it's a theory about a difficult, highly debatable
area .... and it's only based on observation, experience and 
intuition. So it should be fairly easy to criticise ... and help 
maybe to point me in a better teaching direction...

Who knows...? Perhaps some reply will even lead me to teach in a 
jolly good traditional school - with a well-planned syllabus that 
quickly covers all grammar points ....................maybe 

Anyway, I'm open to complete conversion .... and where better
than here? At least you lot seem to take a genuine interest in 
improving situations ... and aren't afraid to say what you think.

The Ellis stuff is interesting and completely new to me, by the way.

Best wishes etc...
Will
http://www.wordsurfing.co.uk

P.S.....Anyway you asked what I did... well, at the moment,
I'm in England just working on a few different ideas .... but 
planning to enjoy some part-time teaching in Spain or Latin America 
from September onwards. (Costa Rica sounds like a wonderful place to 
visit)....so if you (or anyone) have any good contacts...please let me
know! Cheers.


--- In dogme@yahoogroups.com, "halima" <halima@s...> wrote:
> I don't what students you teach who think they need grammar - in my
> classes in Spain no-one says that. They all, after years of failure 
in
> the Spanish education system, say they want to "speak English".
> 
> In my experience the worst students have been the most highly 
educated
> ones who were unwilling to change the way they learnt. They also 
said
> they were tired of studying grammar as it did not help them 
progress,
> but were resistant to techniques of teaching which did not overtly
> demonstrate grammatical structures.
> 
> Halima 
> 
> -----Mensaje original-----
> De: Dennis Newson [mailto:dnewson@u...] 
> Enviado el: domingo, 22 de junio de 2003 13:51
> Para: dogme@yahoogroups.com
> Asunto: Re: [dogme] Ellis thread
> 
> 
> Fiona writes::
> 
> "Masses and masses of people on this planet are not learning 
> English to be able to speak it. They're learning it to fill in 
> gaps and circle options and join one from A with one from B, so 
> they can get a particular overall grade and then go on and study 
> biology, or get a job or whatever. And they don't have time for 
> five years of emergent 'chat'; they've got three weeks to revise 
> a 'body of knowledge'."
> 
> Agreed. But let's also agree to call that "Learning examination 
> technique" and NOT "learning English".
> 
> ----------
> 
> Fiona also writes pointing out that it is arrogant to go into a 
> class and announce:
> 
> ""We're not going to do overt grammar in these classes. I know 
> you think you need grammar, but evidence 
> suggests.................."
> 
> But how about going into a class, asking what they think they 
> need to improve their English, getting the answer: "grammar", 
> saying: "Hmm. Now what exactly do you mean by 'grammar' and how 
> do you think doing more of it will help you?" and discussing it 
> together. That way there is an excellent chance that you will be 
> able to do things together that you all accept and believe in.
> 
> Forgive me if I've given the following statistics before, and if 
> I have, stop reading immediately if you are bored.
> 
> +++++++++++++++++++++++++++++++++++++++++
> POTENTIALLY REPETITIOUS BORING PART FOLLOWS
> *****************************************************************
> In an account in A Journal of English language teaching and 
> teacher education Spring 2000, published by the British Council, 
> Prague, p92, I quoted the results of a questionnaire answered by 
> first semester German university students of English:
> 
> "In their first week, before beginning to study, 78 out of 83 
> (93.9%) said they needed some instruction in grammar. After a 
> few weeks' tuition and discussion in the smaller group of 32 
> [part of the original 83] the percentage had dropped to 44% 
> (16)."
> 
> Dennis
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> 
> Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 3868
	From: Jane Arnold
	Date: So Jun 22, 2003 4:21 

	Subject: Re: Ellis and Do it yourself coursebook threads


	In my last years of teaching language (instead of LT methodology, which 
is what I do or try to do now), I was, as I have mentioned here before, 
having students prepare their own materials. I never called it a 
coursebook, though. But it was photocopied bits and pieces that they 
worked in groups to find and write up comments on to be included in a 
booklet. I gave them things I'd prepared the first part of the year and 
then left it up to them to do the second semester (theirs were much 
better than mine). Mostly they were texts, a few song lyrics and their 
comments but some, without being asked to, developed excellent tasks to 
use with their texts, perhaps because they had seen me take texts and 
invent tasks for several months so this was something seen to be 
possible for ordinary mortals, not only the inhabitants of the UPs. 
These were groups of 80 students so it wasn't a question of being able 
to do all of the things you suggest here, but I tried to stretch limits 
(I always go back to what is attributed to TS Eliot and what I've 
probably included here before - If you never risk going to far you never 
know how far you can go) and found that indeed you can do what many 
colleagues say that they "could never do". Unlike some of your students 
you've commented on recently, they never protested not having a book 
(here in Spain university courses are often based on notes, photocopied 
booklets), but at first they were a bit uncomfortable about not having 
their grammar. Took a fair amount of explaining what I wanted to do and 
why and reassuring them that they would know what they need to to pass 
their exams but a while into the year they seemed happy
Regarding the grammar, I was bascially doing what Scott terms reactive 
approach to grammar. No direct grammar teaching (these were more or 
else advanced level, perhaps less than more but...); when there were 
repeated mistakes in their portfolio/learning journal assignments, I 
would pull them out, discuss them and that was it. As these were 
mistakes they were making, not what someone in the textbook/grammar book 
factory thought they needed to know by lesson 4, they seemed to 
assimilate them as well or perhaps better than their peers using the 
books. They always did as well or better on (required) end of year 
grammar exams.

In all of this, is it not really the teacher's perceived need to be 
teaching grammar formally what is determining what is done in the 
classroom more than any scientifically??? (statistically??) proven facts 
about what is best for language acquisition? (By the way, if those 
"facts" were ever finally and definitively established, I wonder if this 
would actually be an advantage or a disadvantage?)
Jane




thornbury@w... escribió:

>



	


	Group: dogme
	Message: 3869
	From: Diarmuid Fogarty
	Date: So Jun 22, 2003 9:36 

	Subject: Grammar as steroids


	Now, I'm not a SLA expert, or even a linguistics expert, but I do have an opinion, based entirely on my own theories about how drawing people's attention to grammar works. Below are some of the fundamental beliefs that have helped shaped this theory.

1. We don't know how people acquire language, but they do.
2. We don't know how people learn language but they do.
3. It seems that acquiring a language requires less "studying" than learning a language, but there are similarities between the two.
4. It seems that we can help people learn a language if we draw their attention to salient features of it.

I see the whole teaching of grammar as nothing more than an exercise designed to get the brain thinking about patterns and to give it practise in identifying patterns. My children have years and years to do this, nobody expects them to speak English (or Spanish) perfectly yet (apart from interfering family members) and, fortunately, they have no expectations other than expecting me to understand their wanrs and needs. Consequently, they don't need me to lecture them about English grammar. Many ESL students don't have the same amount of time and may be subject to all sorts of interference. The focus on grammar might possibly help them in the same way that steroids help athletes get bigger muscles and more strength without spending the necessary hours in the gym. 

Hope that's clear (if it isn't, be grateful I didn't send the first draft of this e-mail...)

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3870
	From: Robert M. Haines
	Date: So Jun 22, 2003 7:32 

	Subject: Grammar input


	What strikes me about many formal studies and discussion of grammar and language acquisition is how they often tend to view learners and teachers more as subjects than as people. At the same time, language is treated as data so that, all in all, these studies become as artificial and staid as the classrooms where students are being force-fed daily portions of grammar McNuggets. They seem to appeal to our incessant drive to 'know' things by collecting facts and figures like gluttons. Our obsession with technology and our belief in its potential to make life better. Yes, I like my computer, too.

In my experience, learners have come here to the United States, often for the first time in their lives, to discover that their parents' wish for them to pass the TOEFL exam (which, of course, cannot be *passed*), or their employers' determination that they should score high on the TOEIC exam, along with all the other external sources putting pressure on them to absorb and/or acquire the stuff of English -- they discover that all this is merely another aspect of life, but not what seems essential to who they are. 

The language these people end up using and caring about usually resembles little of exam prep. Even in integrated skills class where they might practice 'real conversation', they are still in school (a place many would rather not be), learning something *from* a teacher. That view of education and what it means to learn can dampen any opportunity for learners to become the center of their learning.

I'm trying to express how education and its schools can hinder learning by creating spaces where kids and adults go in much the same way they/we go to banks and hospitals to make withdrawals -- and deposits! -- and mend our broken English and be tested to determine the state of our body of English. Under these conditions, it's easy for some to forget that learners are people and not automata receiving input and producing output after processing. And language is much more than chunks and bits of data. So why not look for something less cold and clinical and turn to people like Philip Pullman and the idea that language is best used naturally to live the lives that are essential to our well being as humans in a mysterious world.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3871
	From: midill@a...
	Date: So Jun 22, 2003 3:41 

	Subject: (no subject)


	.Darmuid says,

" It seems that we can help people learn a language if we draw their 
attention to salient features of it."

I agree. What harm can come from helping students draw parallels?

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3872
	From: halima
	Date: So Jun 22, 2003 7:58 

	Subject: RE: (no subject)


	I agree as well. I am not "against" teaching grammar, I am just don't
think you learn a language by studying the grammar. I think you learn
some things, then look at grammar to explain the bits that are strange -
different from your own language. Then you learn some more and when
confused look at some bit of grammar again to sort it out, then learn
some more etc. -- 

It is a question of focus. Grammar is a support, like a dictionary. You
would never say to a student to read a dictionary and expect them to
acquire vocabulary that way - they might gain some if they are very
studious, but a dictionary cannot put language in context. Same with
grammar. You need the context, the ambience, the feelings, associations
- the communication that makes it real. It is not the blocks from which
you learn language, but means to sort out confusion when it comes up.

Halima

-----Mensaje original-----
De: midill@a... [mailto:midill@a...] 
Enviado el: domingo, 22 de junio de 2003 20:42
Para: dogme@yahoogroups.com
Asunto: [dogme] (no subject)


.Darmuid says,

" It seems that we can help people learn a language if we draw their 
attention to salient features of it."

I agree. What harm can come from helping students draw parallels?

Rosemary


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3873
	From: midill@a...
	Date: So Jun 22, 2003 6:58 

	Subject: Re: (no subject)


	Halima,

Well said!

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3874
	From: willmcculloch
	Date: Mo Jun 23, 2003 12:31 

	Subject: Grammar, dictionaries and other supports


	Hi Halima,

"Grammar is a support, like a dictionary".....and so are teachers, 
books, all other resources, any possible language input etc..

the role of teachers is maybe just to help/encourage individual 
students find and use those supports which are best suited to their 
own needs at each stage of development.

Reading a dictionary from start to finish would, as you point out, be 
a really ridiculous exercise to suggest to anyone - but you would 
agree that sensible use of dictionaries can have enormous benefits
(I presume?)...or not?

I feel that their use could and should be encouraged a lot more 
by teachers.... in order to promote more positive "learner autonomy" 
outside the classroom - and develop "deeper" learning, natural 
curiosity, natural vocabulary building etc. ( what's the point in 
learning a new word if you can't use it?...dictionaries can help a 
lot here)

Good dictionary use should encourage valuable repeated exposure to...

* new words by exploring their different possible uses... (rather 
than just trying to remember individual translations).
* and grammatically correct structures through example sentences.(so 
providing some sort of "natural" grammar lesson as well)

... not to mention other advantages (it's late)

Dictionaries are very valuable, strong supports that shouldn't be 
undervalued...( or read cover to cover)....I feel!

Goodnight, best wishes etc

Will
http://www.wordsurfing.co.uk


--- In dogme@yahoogroups.com, "halima" <halima@s...> wrote:
> I agree as well. I am not "against" teaching grammar, I am just 
don't
> think you learn a language by studying the grammar. I think you 
learn
> some things, then look at grammar to explain the bits that are 
strange -
> different from your own language. Then you learn some more and when
> confused look at some bit of grammar again to sort it out, then 
learn
> some more etc. -- 
> 
> It is a question of focus. Grammar is a support, like a dictionary. 
You
> would never say to a student to read a dictionary and expect them to
> acquire vocabulary that way - they might gain some if they are very
> studious, but a dictionary cannot put language in context. Same with
> grammar. You need the context, the ambience, the feelings, 
associations
> - the communication that makes it real. It is not the blocks from 
which
> you learn language, but means to sort out confusion when it comes 
up.
> 
> Halima
> 
> -----Mensaje original-----
> De: midill@a... [mailto:midill@a...] 
> Enviado el: domingo, 22 de junio de 2003 20:42
> Para: dogme@yahoogroups.com
> Asunto: [dogme] (no subject)
> 
> 
> .Darmuid says,
> 
> " It seems that we can help people learn a language if we draw 
their 
> attention to salient features of it."
> 
> I agree. What harm can come from helping students draw parallels?
> 
> Rosemary
> 
> 
> [Non-text portions of this message have been removed]
> 
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> 
> Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 3875
	From: midill@a...
	Date: So Jun 22, 2003 11:04 

	Subject: Re: Grammar, dictionaries and other supports


	I think it would be very difficult to become proficient at speaking a 
language without being highly motivated, curious and risk-taking.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3876
	From: Dennis Newson
	Date: Mo Jun 23, 2003 3:42 

	Subject: Erratic spelling


	I was somewhat appalled to notice my erratic spelling of hamster 
in a recent posting - twice hamster and twice hampster. Are my 
fingers more used to writing Hampstead, perhaps?

I consoled myself by recalling T.E. Lawrence's written comment 
when one of the publisher's official readers of his Seven 
Pillars of Wisdom noted that he'd spelled the name of a 
favourite camel in several different ways: "She was a marvellous 
beast."

Dennis



	


	Group: dogme
	Message: 3877
	From: Robert M. Haines
	Date: Mo Jun 23, 2003 5:32 

	Subject: Leiceseter


	If anyone has any opinions of or experience with the distance MA Applied Linguistics & TESOL program at Leicester, please contact me off-line.

Many thanks,
Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3878
	From: Diarmuid Fogarty
	Date: Mo Jun 23, 2003 6:17 

	Subject: dictionaries etc


	Nothing deep, really...just an observation that Malcolm X claimed to have
sat down in his cell when he was banged up for robbery and decided to plough
his way through the dictionary. He believed that this helped him improve his
vocabulary (as well as highlighting a number of other issues).

Moral: Just because it sounds like a bad idea, looks like a bad idea
and...errr...walks like a bad idea, doesn't mean it's a duck.



	


	Group: dogme
	Message: 3879
	From: Dennis Newson
	Date: Mo Jun 23, 2003 7:21 

	Subject: Re: dictionaries etc


	I would be an idiot to deny the usefulness of dictionaries as 
works of reference. Some of my best friends........ But I have 
always been been vary wary of and sceptical about the use of 
dictionaries to aid foreign language learning.

In my experience learners love using pocket, two-language 
dictionaries and there is a species of student that loves 
saying: "But, please, my dictionary says..." or, "But my 
dictionary at home says...."

And the trouble with a lot of exercises based on dictionaries - 
but of course they would never be found in a decent dogme 
classroom because they'd be in textbooks or on handouts - is 
that they occupy time, but their contribution to learning is 
very questionable.

In my own attempts to learn foreign languages I find that words 
I immediately look up I tend to immediately forget, whereas 
words whose meaning I try to deduce from context I tend to 
remember, at least in recogniton if not production mode.

Apropos learning the contents of a dictionary and Diarmuid's 
anecdote, an item in the EL Gazette Issue No. 279, April 2003:
'Book worm devours Oxford in ten months' reported:

"Mahaveer Jain has just memorised the entire Oxford Advanced 
Learner's Dictionary. According to reports on:

http://www.ananova.com

it took the engineering graduate ten months to learn the 
book....he has shown that he remembers each of the 80,000 
individual entries, what sequence they are in and also what page 
they are on...".


Dennis



	


	Group: dogme
	Message: 3880
	From: Margot Storer
	Date: Mo Jun 23, 2003 8:12 

	Subject: Rant and Rave


	Hello all, 

Please excuse me in advance, for this is likely to be a whinge session, but
hopefully one with which you can empathise. I had a great two hour class this
morning with my intermediate-ish level multilingual general English class.
Walked in with my board pen in my back pocket on a rainy Monday morning with
"weekend warmer' followed by 'modals for advice and suggestions' on the program
(the curriculum's choice, not mine). Got the students to write sentences on
slips of paper about what they did on the weekend, mixed them up and then in
groups they had to guess who wrote what. No problems so far. Then the groups
had to choose the most difficult to guess sentences, write them on the board
and everyone had a go at guessing. Then they chose the easiest ones and on we
went. I highlighted some useful language as we went along, guessing,
discussing, laughing, talking, communicating like mad. We finished with a group
error correction sentence with one student from each group facilitiating the
discussion in the teacher 'role'. The atmosphere was great; there was lot's of
evidence that this was a cohesive class of people that know a lot about each
other and want to share it and find out more. All of a sudden the two hour
class had flown past and we were 20 minutes late for break because no one
noticed the time (except me, and I kept quiet about it). 

What's the problem here, I hear you ask... Well, the natural language which
evolved from this was NOT modals of advice and suggestion but modals of
deduction, articles, vocab.about the the learner's lives god forbid etc etc etc
and I had to spend twenty minutes being hassled by my co-teacher about how I've
wrecked the whole program for the week and didnt I know that we don't do modals
for deduction until next term and wait til the DOS finds out and blah blah
blah. 

The only thing that makes me feel better is that when I went back to the same
class this afternoon and got out the coursebook to make amends for my wicked
ways there was an audible groan......

Margot



	


	Group: dogme
	Message: 3881
	From: halima
	Date: Mo Jun 23, 2003 9:23 

	Subject: RE: Rant and Rave


	-----Mensaje original-----
De: Margot Storer [mailto:Margot.Storer@u...] 
Enviado el: lunes, 23 de junio de 2003 9:12
Para: 'dogme@yahoogroups.com'
Asunto: [dogme] Rant and Rave


Hello all, 

Please excuse me in advance, for this is likely to be a whinge session,
but hopefully one with which you can empathise. I had a great two hour
class this morning with my intermediate-ish level multilingual general
English class. Walked in with my board pen in my back pocket on a rainy
Monday morning with "weekend warmer' followed by 'modals for advice and
suggestions' on the program
(the curriculum's choice, not mine). Got the students to write
sentences on
slips of paper about what they did on the weekend, mixed them up and
then in groups they had to guess who wrote what. No problems so far.
Then the groups had to choose the most difficult to guess sentences,
write them on the board and everyone had a go at guessing. Then they
chose the easiest ones and on we went. I highlighted some useful
language as we went along, guessing, discussing, laughing, talking,
communicating like mad. We finished with a group error correction
sentence with one student from each group facilitiating the discussion
in the teacher 'role'. The atmosphere was great; there was lot's of
evidence that this was a cohesive class of people that know a lot about
each other and want to share it and find out more. All of a sudden the
two hour class had flown past and we were 20 minutes late for break
because no one noticed the time (except me, and I kept quiet about it). 

What's the problem here, I hear you ask... Well, the natural language
which evolved from this was NOT modals of advice and suggestion but
modals of deduction, articles, vocab.about the the learner's lives god
forbid etc etc etc and I had to spend twenty minutes being hassled by my
co-teacher about how I've wrecked the whole program for the week and
didnt I know that we don't do modals for deduction until next term and
wait til the DOS finds out and blah blah blah. 

The only thing that makes me feel better is that when I went back to the
same class this afternoon and got out the coursebook to make amends for
my wicked ways there was an audible groan......

Margot

--- proof that the currriculum program is for the administration and not
for the students!!!!
Sort of like saying the reverse of the operation was a success but the
patient died? 

Halima



	


	Group: dogme
	Message: 3882
	From: Dennis Newson
	Date: Mo Jun 23, 2003 9:27 

	Subject: We don''t do modals for deduction until next term


	Margot,

Sorry I'm not your DOS, but from your account it sounds as if 
you had a great lesson. What's that line Julie Andrews sings in 
"The Sound of Music"? !!!! "I believe in ME!" Do you know the 
tune? It's rather uplifting.

Dennis




" "
Dennis Newson
University of Osnabrueck (retired)
GERMANY
denos@d...
http://www.dennisnewson.de


	


	Group: dogme
	Message: 3883
	From: diarmuid_fogarty
	Date: Mo Jun 23, 2003 10:30 

	Subject: Student generated coursebook


	I've managed to post one of the units to the files section (in a 
folder to which I will add the rest, as I receive them). Whilst 
reading it, bear in mind that there was little input from me (apart 
from helping students establish the concept of "dilemma" and making a 
few suggestions. Nearly all of the unit comes from the students' own 
interpretations of their chosen topic and their trawling the internet 
and books such as "Taboos & Issues" and "Ideas and Issues".

The whole project turned out a lot better than I anticipated and I 
was relieved and inspired to see that students had such positive 
feedback to give me. It is a project that I would like to repeat with 
other classes and other levels. Adjustments might include: allowing 
more time for the lead-in stage; being more analytical of other 
coursebooks; avoid the "Conversational English" section and allow 
more time to test drive the various materials; being a bit more 
tyrranical in dismissing obvious text-book choices.

Am more than happy to answer any questions about the whole thing.

Diarmuid



	


	Group: dogme
	Message: 3884
	From: Adrian Tennant
	Date: Mo Jun 23, 2003 4:34 

	Subject: Re: Rant and Rave


	Margot,

Do you have to teach the students or get through the 'program'?

Dr Evil



	


	Group: dogme
	Message: 3885
	From: Sue Murray
	Date: Mo Jun 23, 2003 10:49 

	Subject: rant and rave


	Halima wrote (in response to Margot):

>--- proof that the currriculum program is for the administration and not
for the students!!!!

and several times recently talking to Dos in other schools they've aired the following 'dilemma':

"do you use/what do you think about coursebook (x/y/z)? The teachers here love it, but a lot of students have complained about it." .........

Sue







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3886
	From: Sue Murray
	Date: Mo Jun 23, 2003 11:16 

	Subject: ping?


	Rosemary wrote (quoting Diarmuid):
>" It seems that we can help people learn a language if we draw their 
>attention to salient features of it."
>I agree. What harm can come from helping students draw parallels?


I'm a great believer in the value of salient language focus; but what makes it salient?? 

Scott wrote:
>This is the point that I was endorsing - a reactive, vs, 
proactive approach to the teaching of grammar - that is, teaching 
TO the learner's (developing) grammar, not teaching the 
coursebook grammar AT the learner

Just thinking I've often found myself 'distinguishing' between two different ways of being reactive as far as language itself goes. One is to 'objectively' respond to what a learner is clearly not coping well with; another is to respond only to a learner's express curiosities and immediate questions and doubts. 

Often, this latter can include learners asking about things they seem to have no difficulty with, or stopping mid flow cos they've got an 'itch' about a seemingly minor language point, or saying something in a simple way but feeling they 'have to' use a 'particular structure', or being 'like a sponge' for a new phrase or expression because it just fits right in at the time; or earnestly asking about something seemingly off the wall you'd never ever have thought of; or just wanting some sort of corroboration; or being reminded about/asking about something they've read or heard in a song; etc!!; anyway, I no longer say, 'don't worry, carry on; it's not important'; or the famous 'later'; I give an immediate response (which might well have 'not sure though' as a coda!!) and make (mental and now or later scribbled) note of it (which also gives an example in live context should it be needed). 

This contrasts with the type of language response which originates from me as teacher, and which may not fit in with a learner's current processing; indeed, if they've never queried it, it's gonna come in like a cold shower on a wintry morning; sometimes it does seem opportune to 'alert' learners to a particular 'blindspot' - as a sort of attempt at priming them to perhaps start to notice too; and if there's a particularly 'dense' spot, I can try to jog it into more conscious focus, but certainly wouldn't want to spend time which could be more profitably spent elsewhere ...

anyway, I've honestly found that the 'objective' type of reaction - teacher, rather than learner, drawing attention to salient language features - seems far less effective.....(which doesn't mean it has no place, or that I don't ever react or teach that way - especially in those cases where it might be embarrassing or dangerous not to intervene!); but it can in effect sometimes be more akin to the 'ram it down their throats' type of thing Will has talked about; it's more personalised than a course book/standard syllabus, but it's still measuring by some 'out there' language rod, rather than the learner's own readiness .....by learner product rather than learner process?, so it can in effect sometimes be more of an 'at' rather than a 'to' .....?

one of the differences, perhaps, is that the learner's readiness is rarely about just language per se, but very much part of how to create and share and understand meaning; as Halima wrote, "You need the context, the ambience, the feelings, associations - the communication that makes it real"; but as Rob perhaps implied (or, it was my inference?), the tendency to see education and research in banking terms can become an insidious and underlying, unwitting 'trap'...or a completely open and deliberate one, such as the situation Margot is up against.

I also find it's vital that there's a shared and explicit understanding that language learning is a process of familiarization and experience; 'getting to know', rather than 'get(ting) it right'; this seems to de-stress, create an atmosphere of 'freedom' (that's quoting students btw), and also, incidentally, open things up to great passing thoughts and observations on why certain things are difficult to make friends with whereas others are embraced like bosom pals from the outset; and it revolves on 'learning by meaning' - and in very simplistic terms, it can come down to that old chestnut of whether you're teaching people or you're teaching language ......which reminds me of what Fiona wrote:

"For the subjunctive, I asked a friend how I could tell when to use it (the friend wasn't a teacher). The answer was that if I could be hit by a bus before the event happened, then I should talk about it in the subjunctive form. PING. Instant assimilation. Alas, for the pronouns in Catalan, I asked a teacher. I was loaded down with grammar "explanation", gapfills, "look at this" grammar boxes, sentences conversions.......................... I still have very little idea and use them according to instinct and quite unsuccessfully."

Sue




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3887
	From: Margot Storer
	Date: Di Jun 24, 2003 8:56 

	Subject: RE: We don''t do modals for deduction until next term


	Dennis wrote:


Margot,
Sorry I'm not your DOS, but from your account it sounds as if 
you had a great lesson. What's that line Julie Andrews sings in 
"The Sound of Music"? !!!! "I believe in ME!" Do you know the 
tune? It's rather uplifting.


Thanks for the advice, I've been humming under my breath all day. 
One of my favourite quotes is from Dr Seuss: "If you haven't tried these
things, you should. These things are fun, and fun is good". Despite
everything, yesterday's class was fun.

Also, I'm feeling rather uplifted because a colleague to whom I had whinged
about yesterday's situation told me that I inspired him to "do a Margot" in his
lesson today - he bailed from his programmed lesson and "got out slips of paper
and went for it" Viva la revolucion........
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3888
	From: zosia grudzinska
	Date: Mo Jun 23, 2003 8:25 

	Subject: Re: Student generated coursebook


	I was really impressed to see the results - for a moment it seemed that the
project would fall through and yes, I admit, I had this fleeting thought
"students don't really want it, typical catering to the teacher's unspoken
(or outspoken here) wishes..." (and it was a really generous idea to give us
on-the-fly report wobbly beginnings notwithstanding...)

your intuition must have been true to form as both the feedback and the
product seem to have this "something", a mark of originality, of freshness
of thought, proving the students' authentic involvement was there.
Zosia



	


	Group: dogme
	Message: 3889
	From: willmcculloch
	Date: Di Jun 24, 2003 12:45 

	Subject: Re: Student generated coursebook


	Hi Diamuid, really looking forward to seeing the rest of "the whole 
thing" ... as and when.... 

Anything that encourages more cooperation between students and 
teachers has to be valuable...and is certainly the way forward in my 
view. The future will, I think, slowly but surely and happily shift 
towards

* more real interaction within the classroom
* much more positive "learner autonomy" outside of the classroom.
* much much more focus on understanding and communication.
* far less focus on the importance of grammar at early stages
* students who are far better equipped (and motivated) to tackle 
grammar in a more efficient and enjoyable way at later stages.

....and this future will have far less "fossilization", I 
feel....when "horses and carts" are put in order. 

Anyway, looking forward to seeing more of your unsurprisingly 
successful project.

Best Wishes etc

Will 


--- In dogme@yahoogroups.com, "diarmuid_fogarty" <fogarty.olmos@t...> 
wrote:
> I've managed to post one of the units to the files section (in a 
> folder to which I will add the rest, as I receive them). Whilst 
> reading it, bear in mind that there was little input from me (apart 
> from helping students establish the concept of "dilemma" and making 
a 
> few suggestions. Nearly all of the unit comes from the students' 
own 
> interpretations of their chosen topic and their trawling the 
internet 
> and books such as "Taboos & Issues" and "Ideas and Issues".
> 
> The whole project turned out a lot better than I anticipated and I 
> was relieved and inspired to see that students had such positive 
> feedback to give me. It is a project that I would like to repeat 
with 
> other classes and other levels. Adjustments might include: allowing 
> more time for the lead-in stage; being more analytical of other 
> coursebooks; avoid the "Conversational English" section and allow 
> more time to test drive the various materials; being a bit more 
> tyrranical in dismissing obvious text-book choices.
> 
> Am more than happy to answer any questions about the whole thing.
> 
> Diarmuid



	


	Group: dogme
	Message: 3890
	From: Sue Murray
	Date: Di Jun 24, 2003 8:12 

	Subject: student generated coursebook


	been dying to read Diarmuid's students, but no luck - tried countless times but nothing happens ....no problem with the other stuff in the files though. any suggestions very welcome.
Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3891
	From: Robert M. Haines
	Date: Di Jun 24, 2003 10:35 

	Subject: Frisbee


	I was walking in the park near my home today when I noticed three children playing frisbee on the grass. One of them wasn't able to throw properly so she would half throw-half roll the frisbee to the next child, who then made a nice throw through the air to the next. Nobody seemed to mind the different techniques as long as the disc reached its target.

This immediately made me think of the argument for communicative competence over accuracy and vice versa, i.e. as long as the message (frisbee) gets there, let's not quibble over word order and falsely conjugated verbs. Of course, another argument favors slowly introducing technique (accuracy) without impeding learner confidence. And, there are other lines of thought.

It seems that the most important thing was that these kids were enjoying themselves and doing something that was meaningful to them outside a formal learning environment. Perhaps one of our goals as teachers should be to emulate that sort of practice as best we can.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3892
	From: Robert M. Haines
	Date: Di Jun 24, 2003 10:45 

	Subject: ELS


	Anyone who has any opinions about working for ELS, please contact me off-line at haines@n....

Thanks,
Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3893
	From: Dennis Newson
	Date: Mi Jun 25, 2003 4:01 

	Subject: Re: ping?


	Sue wrote:

"I've honestly found that the 'objective' type of reaction - 
teacher, rather than learner, drawing attention to salient 
language features - seems far less effective."

I've been facing this problem - when and how (and if) to draw 
attention to language features - in the course I've been running 
with a colleague for doctoral students who want practice making 
presentations in English.

Last night I posted to the e-list I created for this group a 
list of "matters arising" from the last session. There were 20 
points:

- Check the pronunciation of..... 
- It was very good prepared. X It was very WELL prepared
- Stress: aGENda
- The only thing what I didn't understand X The only thing that 
I didn't understand
- There will be established a system... X A system will be 
established......

.... that sort of thing.

What I've been wondering is:

1. Should I have intervened at the time instead of posting to 
their list later? I don't think so, except, perhaps, for calling 
out, early on "aGENda!", because *A*genda established itself as 
the session progressed.

2. Will the students REALLY get anything from my - let's call a 
spade a spade - corrections? Isn't that unlikely? Can you learn 
anything from reading 20 points in "Matters arising"?

3. Who are these notes for? Aren't they for me, the teacher, 
collecting examples of "the English they really use" and 
reassuring myself that I listened attentively and DID something 
apart from listen to their presentations and create an 
atmosphere in which they felt able to do so?

I don't believe at all in masses of teacher activity in the 
classroom, but I can't shake off the feeling of guilt if I don't 
do much.


How would you have dealt with my doctoral students post-
presentation, dear 
dogmeists?

Dennis



	


	Group: dogme
	Message: 3894
	From: Adrian Tennant
	Date: Mi Jun 25, 2003 6:04 

	Subject: Doing much


	Dennis wrote:

> I don't believe at all in masses of teacher activity in the classroom,
but I can't shake off the feeling of guilt if I don't
> do much.

But why should you (the teacher) do much?
Surely it's the students who need to be doing the work.
After all, your English is quite good.
and theirs ....?

Dr Evil



	


	Group: dogme
	Message: 3895
	From: Dennis Newson
	Date: Mi Jun 25, 2003 6:50 

	Subject: Re: Doing much


	Intellectually, I totally agree, doctor. I was just confessing 
to feelings of guilt that I don't seem to be able to shake off.

Dennis



	


	Group: dogme
	Message: 3896
	From: Diarmuid Fogarty
	Date: Mi Jun 25, 2003 6:47 

	Subject: Re: ping?


	I know what you mean, Dennis, but what's the alternative? You could interrupt them every time they panged rather than pinged or you could surreptiously make notes to follow up later in class. "OK, I noticed that a lot of you were making mistakes with the passive, so let's talk about that, shall we?" Despite a desperate effort to link it to them, this can be seen for what it really is, another alienating chunk of lesson. You could preteach grammar and then give them an exercise during which you would cross your fingers, toes and other such parts, praying to the pantheon of non-dogme deities that they would use the grammar (and that Bruce Lee doesn't descend from the side of the Blessed Sylvia) and whup your grammar-bustin' ass. Or you can do what you did. Give prompt feedback (maybe in the lesson or maybe using IT). The most important thing, it would seem to me, is how you follow it up. An ideal situation might be to repeat the exercise that had them making mistakes. Leave less time for them to do it (after all, they've already done it once...perhaps as a warmer or as a blosing exercise) and with a reminder of the "matters arising" post. This way you're drawing their attention to the grammar (and pron and whatever) in the matters arising. You're giving them the opportunity to consciously improve their English (no more than a glorified drill, really) and finally, you're drawing their attention to the teacher's expectations.

As for the teacher being busy in the classroom, isn't it enough to be busy after the classroom, typing up class notes, sending them out to the students and planning the next step in the process? 

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3897
	From: Dennis Newson
	Date: Mi Jun 25, 2003 7:28 

	Subject: Re: ping?


	Dairmuid & list,

For what it's worth, here is a piece of authentic colleague 
exchange about the course I posted about. (Please note, U. and 
I have a jokey style and are both happily married men.......)

---------

Dennis sweet,

great thoughts, good ideas - sure, one can always improve one´s
own performance,.......... But I kindly disagree with your 
overall asessment of the course. [ I was a bit gloomy about what 
we'd achieved and wondered if they ought to have practised doing 
PowerPoint presentations, since this is what their world is 
like].What the participants needed, was clearly and strongly 
expressed by them: language practice, spoken English, read from 
a paper or uttered freely, talking to someone in a foreign 
tongue and someone listening and giving language assistance. 
Very traditional, with only a weak eye upon the technology, I 
think. 

I do not think they only think they need this, but it is 
authentic and honest resulting from their academic experience in 
their very different disciplines. Sure, we can modify the way of 
presenting our "suggestions", still I would like to teach, 
basically, a "brush-up-polish-up..."language course rather than 
one focussing on "preciosities". ........

Hugs, regards and cheers, U.

----------



Dennis



	


	Group: dogme
	Message: 3898
	From: Dennis Newson
	Date: Mi Jun 25, 2003 7:46 

	Subject: The dialogic process


	I've a site to thoroughly recommend. It features a very good 
friend of mine, Liz Suda from Melbourne, who is also a lurker 
on this list. She readily agreed to permission to post the URL 
commenting: "I have been meaning to say
something at Dogme for ages as the dialogic process is very
dogme."

The dialogic process?

Liz writes:

"My imagination was captured by the promotional information on 
the Dialogic Literary Circles (DLC) in Spain. Here was a group 
who claimed to have a method which enabled ordinary people, who 
have little education and often little literacy, to read and 
discuss classical literature. They did this through a process of 
egalitarian dialogue.......

My own work in both secondary schools and within adult education 
has focused on the importance of dialogic practice for powerful 
and emancipatory learning..........

..... [I drew on] Ramon Flecha who describes the practice of 
the DLC’s in detail in the book Sharing Words, Theory and 
Practice of Dialogic Learning, (Flecha 2000) His theory of the 
seven principles of dialogic practice can be summarised as 
follows:


Egalitarian dialogue: All the contributions must be equally 
listened /to/ and considered. No opinion can be imposed as the 
right answer irrespective of educational background or social 
position.

........

For the rest (and don't overlook the interview or the diary of a 
visit to circles in Spain and the Czech republic) go to:

http://home.vicnet.net.au/~flemrw/Spanish_intro.html


There is more to the site, but I'm directing you straight to 
the part on the dialogic process.


Dennis



	


	Group: dogme
	Message: 3899
	From: Tom Topham
	Date: Mi Jun 25, 2003 8:29 

	Subject: Re: Doing much


	>Intellectually, I totally agree, doctor. I was just confessing
>to feelings of guilt that I don't seem to be able to shake off.
>
>Dennis
>

I feel much the same way. I've just this morning completed our summer 
mentoring course (developing locals' teacher training skills), and was often 
feeling guilty when my colleague was sitting with his group... giving his 
advice late into the night, helping with finding resources, taking much more 
time doing feedback with them than I took...

And I often felt guilty giving ambiguioous or open-ended answers.
"Should I teach the teachers X in my session?" "You could."
"Which topic should we do first, X or Y?" "You could do it either way... 
how would the sequencing change the teaching and learning process?" You get 
the idea. Sometimes I could see in their eyes "just TELL ME what to do!!", 
and although I occasionally relented and did that, I tried to sticjk to my 
convictions, make them take responsibility for their own thinking, planning, 
teaching, learning.

So it was a pleasant surprise in feedback: a consistent "thank you" was that 
I left people alone to think for themselves, and that I helped my trainers 
feel like capable decision makers. From feedback:
"you always tried to support us, but at the same time we did the work"
"every day you encourage us to work"
"lets people work on their own, lets people cooperate, gives ideas to think"
"you give an opportunity not only work, work without thinking like a robot, 
but also think and share with other teachers"

So maybe I shouldn't feel so guilty...

A common theme for the trainers we worked with was that they too often 
wanted to TELL the participants (local teachers), or elicit from them in 
open class, in a lockstep sort of way (interactive "telling" I've come to 
call it)... getting trainers to give the needed space to participants to 
think and respond as individuals turned out to be an important skill for 
many of them to develop. "You are teaching excellently. Now just get out 
of the way once in a while and let them have some space to learn."

Tom

_________________________________________________________________
The new MSN 8: smart spam protection and 2 months FREE* 
http://join.msn.com/?page=features/junkmail


	


	Group: dogme
	Message: 3900
	From: Dimitrijevic
	Date: Mi Jun 25, 2003 10:44 

	Subject: help!


	Hi everybody!

I was hired by an extremely chaotic school to teach two "groups" for a
month. One "group" has only one 12-year-old boy in it and nobody seems to
know his level. The other consists of a 6-year-old whose level is also a
mystery and a 7-year-old bilingual (the owner's son).

No curriculi, lesson plans or materials are imposed or expected. Since I'm a
young, inexperienced teacher, I'm terrified, although I know I should be
thanking my lucky stars for the freedom I have.

Sooo... Could anyone please recommend some materials-free activities fit for
determining people's levels of English, then some fit for any level, then
some pairwork activities for people of different levels, then whatever you
think I may need in order to survive, have those kids learn something and
have some fun in the process...

Any further advice will also be highly appreciated!

Thank you,

Danica
dimitrijevic@b...

P.S. Adrian, let me know if you're still coming to Belgrade
P.P.S. Dennis, please put me on your white-list



	


	Group: dogme
	Message: 3901
	From: Luke Meddings
	Date: Mi Jun 25, 2003 2:48 

	Subject: Re: Rant and Rave (long response time - original message included below)


	Margot, no wonder there was an audible groan - having been led gently into a
new
learning world they were being hauled back all too soon into the old one by
the very agent (the coursebook, not you!) whose subversion had made the new
world so appealing.

But it goes deeper than that - and so do your colleague's reactions, which
reflect personal alarm and system panic in equal measure. Everyone involved,
and even the absent DoS by association (though who knows, they may subscribe
to this list and you may be in the clear!), was experiencing the promise or
the threat of paradigm shift, and in the course of the day two quite
different kinds of learning and organisational models were being proposed.

Broadly, the week's program/next term's syllabus cited by your colleague is
a top-down system based on control. This control may be well-meaning enough
(what control isn't, on some level - everything thing will fall apart if we
don't keep an eye on things... send someone down to sort out the trouble...
send in the tanks from time to time...).

This top-down system uses as a key
agent of control the linear teaching syllabus whose premise, that we can be
persuaded to learn in the order someone/something else requires, is, as
recent discussions have indicated, pretty ropey. What your students
helped generate was an organic, bottom-up approach. I actually consulted on
the correct opposite to top-down - bottom-up is fine, but sideways-out is
also the image I have in mind.

The real fear for the defenders of the status quo in this situation, of
course, is... what if everyone starts
teaching like this?

I was reading something in the London Review of Books which sparked off
vague dogme associations in my mind, and now I know what they were:
it's all to do with top-down as against bottom-up, fixed against flexible
models of organisation. It was an article about the London Corresponding
Society of the 1790's, a grass-roots movement which argued for political
reform - the gathering storm that eventually led to the Great Reform Act of
1832. Anyway, the government took a very dim view of it all, partly because
of its quasi-biological ability to split into new cells whenever one cell
got too big. This meant that there were positions of responsibility
available in every cell, rather than a more conventional structure in which
everyone has less and less responsibility from the top down, let's say in
ELT something like
Education Minister, Coursebook Writer, School Owner, DoS, Teacher, Student.

Are our dogme classrooms like this I wonder - little cells subverting the
conventional hierarchy and giving responsibility back to students and
teachers.

Luke

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message -----
From: "halima" <halima@s...>
To: <dogme@yahoogroups.com>
Sent: Monday, June 23, 2003 9:23 AM
Subject: RE: [dogme] Rant and Rave


>
>
> -----Mensaje original-----
> De: Margot Storer [mailto:Margot.Storer@u...]
> Enviado el: lunes, 23 de junio de 2003 9:12
> Para: 'dogme@yahoogroups.com'
> Asunto: [dogme] Rant and Rave
>
>
> Hello all,
>
> Please excuse me in advance, for this is likely to be a whinge session,
> but hopefully one with which you can empathise. I had a great two hour
> class this morning with my intermediate-ish level multilingual general
> English class. Walked in with my board pen in my back pocket on a rainy
> Monday morning with "weekend warmer' followed by 'modals for advice and
> suggestions' on the program
> (the curriculum's choice, not mine). Got the students to write
> sentences on
> slips of paper about what they did on the weekend, mixed them up and
> then in groups they had to guess who wrote what. No problems so far.
> Then the groups had to choose the most difficult to guess sentences,
> write them on the board and everyone had a go at guessing. Then they
> chose the easiest ones and on we went. I highlighted some useful
> language as we went along, guessing, discussing, laughing, talking,
> communicating like mad. We finished with a group error correction
> sentence with one student from each group facilitiating the discussion
> in the teacher 'role'. The atmosphere was great; there was lot's of
> evidence that this was a cohesive class of people that know a lot about
> each other and want to share it and find out more. All of a sudden the
> two hour class had flown past and we were 20 minutes late for break
> because no one noticed the time (except me, and I kept quiet about it).
>
> What's the problem here, I hear you ask... Well, the natural language
> which evolved from this was NOT modals of advice and suggestion but
> modals of deduction, articles, vocab.about the the learner's lives god
> forbid etc etc etc and I had to spend twenty minutes being hassled by my
> co-teacher about how I've wrecked the whole program for the week and
> didnt I know that we don't do modals for deduction until next term and
> wait til the DOS finds out and blah blah blah.
>
> The only thing that makes me feel better is that when I went back to the
> same class this afternoon and got out the coursebook to make amends for
> my wicked ways there was an audible groan......
>
> Margot
>
> --- proof that the currriculum program is for the administration and not
> for the students!!!!
> Sort of like saying the reverse of the operation was a success but the
> patient died?
>
> Halima
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
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>
>
>
>



	


	Group: dogme
	Message: 3902
	From: Adrian Tennant
	Date: Mi Jun 25, 2003 4:46 

	Subject: Re: Doing much & just tell me


	Just today I've managed to instigate a change on our CELTA courses.

In the past we have done Language awareness sessions where we've given the
trainees some optional reading and then in the session tried to elicit ideas
on the language focus etc, give some ideas for teaching etc.
And it is always the same. Those trainees who have good language awareness
do the reading and those who basically are C**p don't. Then they expect to
be spoon fed (one even complaining in the end of course feedback that the
sessions are in the wrong order because she had to teach passives the week
before the input session!, so she didn't know anything about passives!!).

So, in the future at the start of the course we will put all the language
awareness topics on slips of paper, each trainee will take one from a hat
and then each week we'll pull out the matching slip (with the same area on)
and the trainee with that topic will 'teach' it to the class the following
week.
We will of course help them by providing them with a reading biography (and
we'll probably need to be ready in case they flunk it, but ....)

This may be a case of deja vu, but I do feel I originally read this idea on
this list.

Anyway, to whomever provided me with the idea (and the energy to convince my
colleagues) thanks.

Dr Evil



	


	Group: dogme
	Message: 3903
	From: sthornbury@w...
	Date: Mi Jun 25, 2003 6:15 

	Subject: Re: The dialogic process


	Thanks for that, Dennis. I'm ashamed to say I'd never heard of 
these Dialogic Literary Circles, but they sound like distilled 
essence of Freire - and right on my doorstep. In none of the photos 
do i see an OHp, incidentally , or a video, or a bank of computers. 
Just people sitting around talking about the books they chose to 
read. I bet you could learn a language that way: it seems that Liz 
almost did. Incidentally, some of the links are a bit dodgy - but this 
one will take you to the first page of Liz's diary - it makes 
fascinating reading:

http://home.vicnet.net.au/~flemrw/spanish_diary2.html
Follow the link to Week 2, then Week 3 is at
http://home.vicnet.net.au/~flemrw/spanish_diary2wk3.html
adn, if in trouble, chnage the 3 to a 4 to get to the final page.



	


	Group: dogme
	Message: 3904
	From: Sue Murray
	Date: Mi Jun 25, 2003 10:56 

	Subject: Re: ping? (but prob. sideways-out)


	Dennis, I'm probably looking rather sideways at
your message from U., (below), but it doesn't seem a
million miles away from dogmetic based stuff,
though subtly different in some respects?

for instance, talking to someone and them listening
and giving language assistance; the 'subtly
different' bit I'm
looking to is the 'suggestions' - and the assumption
that they come from the teacher, and that sort of
'dressing them up' (according to U) is just a
charade; this may be so - to a certain extent;
but turning that assumption round a bit, isn't
it feasible to have the 'suggestions' coming
from the learners?? or at least, most the
prompts for any suggestions, or assistance
or correction or whatever?

one other thought; re the example list of points you
previously gave. I have a sort of 'rough guide' which
means I tend to note something only when it happens
3 times or more; whether that 'something' ever gets
further than my noting it depends on a lot of other factors;
but other than when a learner expresses (not necessarily
in words) the desire for immediate assistance or feedback,
and no one else seems up for it!, the only times I tend,
as a general sort of policy, to intervene
linguistically are when something has
been 'missaid' for a 3rd time ...(of course this 'something'
may well be a collection of 'similar somethings' -
not an identical phrase or exactly the same words,
but a particular structure - like the word order
in the passive you noted - applied in different contexts;
but it's 'something' that indicates an at least temporary
potential glitch in the system; and if it's something the
person uses regularly - ie, at least 3 times in a short
period - I feel it 'merits' at least drawing attention to; and
if desired/useful, I'll have 3 in-learner-context examples to
reprocess it through ....)

Other than this type of thing, I don't feel I'm 'not doing much'
if I'm truly in there listening to what people are saying with my
non-linguistic ears (and eyes and mouth and trewsers so
to speak) as well!! Being 'present' is what is most important,
and spontaneous and genuine and attentive interest in content
and interaction is often the
most effective route to effecting direct and useful language noticing
and remembering, as well as upping the all important motivation
factors ....(as well as one of the reasons we learn so much about
so many things from our students - teaching is often a range of
wonderfully diverse 'small e' educations - this week alone, I've
learnt all about the intricacies of a special form of Japanese
martial art which I still can't spell but have been taught to pronounce;
how to find out details of site protection when using a credit card;
what reggae music is fundamentally about and why it can only really
'belong' to black people; more for my radar understanding,
which is a continual theme
here being a marine base; and loads of other things I can't remember
right now; and if I 'feedback' what I've learnt and understood
to students, spoken and written and even subsequent email questions
and so on, the language tends largely to take care of itself, according
to the learner's needs ...??? ie, what they're ready to take on board -
all the stuff is there in interactive and 'narrative' context)
(and perhaps the teacher being a slow - but determined! -
learner helps here!!)

I used to think I 'had to' provide some sort
of specific language feedback/presentation or whatever;
or rather, 'I' had to be the one to do it;
but maybe that was rather precious??!

----- Original Message -----
From: "Dennis Newson" <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, June 25, 2003 8:28 AM
Subject: Re: [dogme] ping?


Dairmuid & list,

For what it's worth, here is a piece of authentic colleague
exchange about the course I posted about. (Please note, U. and
I have a jokey style and are both happily married men.......)

---------

Dennis sweet,

great thoughts, good ideas - sure, one can always improve one´s
own performance,.......... But I kindly disagree with your
overall asessment of the course. [ I was a bit gloomy about what
we'd achieved and wondered if they ought to have practised doing
PowerPoint presentations, since this is what their world is
like].What the participants needed, was clearly and strongly
expressed by them: language practice, spoken English, read from
a paper or uttered freely, talking to someone in a foreign
tongue and someone listening and giving language assistance.
Very traditional, with only a weak eye upon the technology, I
think.

I do not think they only think they need this, but it is
authentic and honest resulting from their academic experience in
their very different disciplines. Sure, we can modify the way of
presenting our "suggestions", still I would like to teach,
basically, a "brush-up-polish-up..."language course rather than
one focussing on "preciosities". ........

Hugs, regards and cheers, U.

----------



Dennis
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	Group: dogme
	Message: 3905
	From: Sue Murray
	Date: Mi Jun 25, 2003 10:58 

	Subject: Re: help!


	Danica, just a couple of thoughts.

First, we're all terrified until we know the people
we're gonna be working with! (the true problem
comes if we're still terrified after we know them ....)

Personally, I wouldn't worry about establishing the level for
the 6 and 7 year old - let the three of you find your own
level sort of thing; at that age, kids need to play and do
things - drawing, colouring, games, movement; show and
reinvent their world; get to know you, and each other
if they don't; a mixture of fun and together and lively, mixed
with self-absorbed settling stuff that satisfies their imagination,
and it'll find it's own rhythm, I'm sure.

and perhaps try to 'reverse' your aim?? (not: have those kids
learn something and have some fun in the process...but
have fun and learn something in the process??)

(and the bilingual one might turn out to be the best
teacher in the room - in which case, lucky you and the
6 year old!)

btw, I've read two articles recently which tie in with my own
experience of this age group; one was in Etp about the
'younger is better' myth; it's a myth if you tie it to measurable
learning and expect it to put earlier starters 'ahead' when
they're older; but it's not a myth if you take learning as a valuable
experience in itself; the second article from hlt (May edition,
'four principles of effective teaching' by Chaz Pugliese - worth a read
and with an interesting dogme-like flavour....), included the
following extract (not applied to 6/7 year olds, but equally valid
for them)
quote
"...'.... they may forget bread-related vocabulary, but what matters more
and what will probably stick, is the learning experience.' Come to think
of it, that's what good teaching is all about: creating meaningful, lasting
learning experiences".
unquote

One thing I'd say is don't worry about 'what' they learn; let them just
enjoy and create and make the time you have together their own; if the
6 year old has no English, but the 7 year old is pretty natural with it,
there's a great teaching/learning opportunity for you to foster
and 'observe'....

With the 12 year old, it's a shame he's on his own (though
it makes the set up more 'teachable' I suppose!!); if I remember
well (maybe not!) you already have experience of teaching
this age group 121?? Working around cross curricular stuff and
favourite subjects and interests gives a whole world of material
from the learner to work with and also teach the teacher
with! Finding out how much English he's comfortable with/knows
is a case of trial and error!

I recently had a 12 year old 121 (who
was also part of a group), and found he understood most of what I
said, but preferred to speak in L1 a lot of the time. Fair enough.
Gradually, he started to use phrases in English when he wanted to
and felt comfortable. And he liked writing things in English, it gave
him a sense of 'ownership' I think which he couldn't quite find/wasn't
ready for in speaking. We mostly talked about:
geography (cos he's mad about it!) - geographical features like rivers and
forests and things, and describing and designing natural habitats;
north-south-east-west and where places are and capital cities (he knows
them all .....I still don't!);
- football - league positions, recent matches, team members,
football card collections;
- animals - never yet met a child who isn't fascinated by animal habits,
habitats, life cycles etc .....

and a colleague has been working for a year once a week with a
12 year old who isn't bilingual but did live for 2 years and go to school
in an English speaking country, so is linguistically in quite a different
reality to his peers here; my colleague has basically found himself working
around cross-curricular and general knowledge stuff, with interspersed
chat as it comes up; for instance, they drew triangles and then measured
the angles to discover that they're all the same; in this case, the kid is
basically using English rather than L1, because he's already pretty
conversant with using English from his 2 years living/schooling experience;
but the principle seems similar to my experience with the more L1-orientated
12 year old?

A 12 year old does behave differently in a 121 with an adult as opposed
to in a group with peers; I'd always thought it was 'wrong' to put that
age group on 121s, but it's usually a very adaptable, amenable and
intellectually curious age, and though I'd personally prefer to see them all
together, I'm beginning to see how it can also be nice for them to have
their own, more 'grown up' type of learning space as well....

Ideas for activities and first lessons??? I wouldn't be 'materials free',
for a
start!!! Board and pens (or board and chalk) are magical materials for
children, as are pencils and coloured pencils, some paper or card ....
and freedom to move and not have to sit down behind a desk - something
easily exploited whatever the situation when group numbers are low!!!
Or maybe you can even go outside and about at some stages ....
anyway, for example, a 'safe' starting point for going on to whatever
comes out from it, and which can apply to anything (and any 'level')
without being 'boring', is working from and around colours; but I won't
go on any more or I'm gonna sound like every kids' coursebook
ever written and suggest you sing the 'rainbow song'!!! (help!)

anyway, like to hear how it's going if you get time to tell.

have fun!!

Sue
----- Original Message -----
From: "Dimitrijevic" <dimitrijevic@b...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, June 25, 2003 11:44 AM
Subject: [dogme] help!


> Hi everybody!
>
> I was hired by an extremely chaotic school to teach two "groups" for a
> month. One "group" has only one 12-year-old boy in it and nobody seems to
> know his level. The other consists of a 6-year-old whose level is also a
> mystery and a 7-year-old bilingual (the owner's son).
>
> No curriculi, lesson plans or materials are imposed or expected. Since I'm
a
> young, inexperienced teacher, I'm terrified, although I know I should be
> thanking my lucky stars for the freedom I have.
>
> Sooo... Could anyone please recommend some materials-free activities fit
for
> determining people's levels of English, then some fit for any level, then
> some pairwork activities for people of different levels, then whatever you
> think I may need in order to survive, have those kids learn something and
> have some fun in the process...
>
> Any further advice will also be highly appreciated!
>
> Thank you,
>
> Danica
> dimitrijevic@b...
>
> P.S. Adrian, let me know if you're still coming to Belgrade
> P.P.S. Dennis, please put me on your white-list
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 3906
	From: sthornbury@w...
	Date: Do Jun 26, 2003 12:56 

	Subject: Re: ping? (but prob. sideways-out)


	Sue wrote: "Being 'present' is what is most important, and 
spontaneous and genuine and attentive interest in content and 
interaction is often the most effective route to effecting direct and 
useful language noticing and 
remembering, as well as upping the all important motivation 
factors..."

This is the cue I had been waiting for, for several months: an art 
critic reviewed in the LRB - forgotten his name - famous for this one-
liner: "Presentness is grace". 

It struck me as being very dogme at the time, and now Sue has 
made it so.

Scott.

PS A google search informs me that "presentness is grace" are 
the final words of Michael Fried's notorious essay "Art and 
Objecthood" 1967.



	


	Group: dogme
	Message: 3907
	From: Julian Bamford
	Date: Do Jun 26, 2003 2:55 

	Subject: presentness and students


	Scott ["ping? (but prob. sideways-out)"] saw the aphorism "Presentness is
grace" in Sue's observation of where teachers can most effectively be while
teaching: (Sue had written: "Being 'present' is what is most important,
and spontaneous and genuine and attentive interest in content and
interaction is often the most effective route to effecting direct and
useful language noticing and remembering, as well as upping the all
important motivation factors...")

Just as Sue's posting was the cue for Scott's recollection, his posting is
a cue for this one. I didn't think it dogme enough until I read that
aphorism. But if we teachers are concerned about how best to be in order
to teach effectively, how students best be in order to learn effectively is
the mirror of that.

Here are two observations. The other night, I invited a new colleague to
join a dogme-style Japanese class that I and another friend are in. All
three of us in that new class (the teacher and us two students) shun
notetaking. The colleague we invited said that she didn't think she could
join as she 'needs to write things down to remember anything.' That might
be sophisticated self-knowledge of her learning style, but, as she has can
use almost no Japanese after years of classes and notetaking, I suspect it
is fear of doing anything different from the way she's always approached
any educational endeavor.

Observation two: an unusually keen student in one of my classes (again, a
communicative beginner after years of language study) was very upset when I
suggested she not write down every new thing that came up in class. (The
other students, more laid-back individuals, went along for the no-notes
ride without protest.) Now, months later, I notice that the note-aholic
student is also the only one in the class who hasn't made English her
own--in the sense that, while the other students now fall into informal
English communication before, after and in class, she stays in Japanese
except for actual class activities.

The thing about making notes is that you can't be 'present' in the class
while writing them. 'You' must disassociate yourself from the present in
order to store language data to refer to and learn later.

Notetaking is done with the best intentions--you are after all making notes
in order to better learn the language. But it is probably a behavior
indicating a general disassociation between 'oneself' and the language
being learned.

By dispensing with prefabricated lessons, dogme allows one to be present
with the language one is learning, thus allowing spontaneous language
learning to occur. But spontaneous learning can't happen if students--one
way or the other--remove themselves from the 'present' of the class.

It seems to me that in language learning as much as in language teaching,
presentness is grace.



	


	Group: dogme
	Message: 3908
	From: Dennis Newson
	Date: Do Jun 26, 2003 4:19 

	Subject: Creative listening


	A copy of Sue's words are now stuck on the door behind my desk 
and PC for reasurance when I feel I'm not doing enough.


"Being 'present' is what is most important,
and spontaneous and genuine and attentive interest in content
and interaction is often the most effective route to effecting 
direct and useful language noticing and remembering, as well as 
upping the all important motivation factors ...."


The same "U" I quoted has referred on another occasion to the 
vital contribution of "creative listening."

Dennis



	


	Group: dogme
	Message: 3909
	From: Liz Suda
	Date: Do Jun 26, 2003 7:13 

	Subject: RE: The dialogic process


	You are absolutely correct Scott when you suggest that the Dialogic Literary
Circles (DLC's) are a distillation of Freire, his portrait adorns the office
in Ave Frances Combo in Barcelona. He visited the group shortly before his
death and was delighted by what he saw. Flecha (Sharing Words author),
however also draws on the theoretical discourses of Habermas and Beck to
give the group post-modernist currency. There are some 100 circles in Spain
and a few in France, Denmak and one in the CZ. The groups I visited in
Vitoria (see the photo essay on the Circles site) are very inclusive and
include a group of disaffected High school students and two groups started
in the prison. Some of the participants are not native to Spain.

We are attempting to use this process with our ESL students here in
Flemington where we teach community based English learning which eschews
grammar sheets in favour of grammar learnt in the context of reading,
writing and speaking about things that students want to know about. I have
given a copy of your Uncovering Grammar book to tutors
Yes I almost did learn Spanish in the three weeks I was there (having done a
crash course for 12 weeks in Oz before I left) Sadly most of it has been
lost in the past year as happens when one doesn't use it.

The principles of the DLC's are however relevant to any kind of learning,
even if not the reading of classical literature. It seemed to me that the
process of living these principles was challenging for many and the
facilitator had to reinforce them when things got out of hand, but the
growth of the organisation speaks volumes for the effectiveness of the
process in the long term.

Hah, the lurker has emerged.... Thanks for posting your snippet Dennis.

Liz Suda
Flemingtron Reading and Writing Program
Melbourne






-----Original Message-----
From: sthornbury@w... [mailto:sthornbury@w...]
Sent: Thursday, 26 June 2003 3:15 AM
To: dogme@yahoogroups.com
Subject: Re: [dogme] The dialogic process


Thanks for that, Dennis. I'm ashamed to say I'd never heard of
these Dialogic Literary Circles, but they sound like distilled
essence of Freire - and right on my doorstep. In none of the photos
do i see an OHp, incidentally , or a video, or a bank of computers.
Just people sitting around talking about the books they chose to
read. I bet you could learn a language that way: it seems that Liz
almost did. Incidentally, some of the links are a bit dodgy - but this
one will take you to the first page of Liz's diary - it makes
fascinating reading:

http://home.vicnet.net.au/~flemrw/spanish_diary2.html
Follow the link to Week 2, then Week 3 is at
http://home.vicnet.net.au/~flemrw/spanish_diary2wk3.html
adn, if in trouble, chnage the 3 to a 4 to get to the final page.
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	Group: dogme
	Message: 3910
	From: Diarmuid Fogarty
	Date: Do Jun 26, 2003 7:30 

	Subject: Re: The dialogic process


	I agree with Scott, there's some fascinating stuff in the Adult Literacy Circles site that Dennis refers us to. In fact, Spain has a lot of educational activity that goes on in the margins. If people are interested (and can speak Spanish) , it might be worth searching for "La Prospe", an adult education group in Madrid where the students and staff determine the path they follow. In children's education, there is the democratic school, Paideia, down in Mérida. You can go and visit this school which is run along the lines of Summerhill, but, (imho) with a more political tang. And of course, there's Ferrer y Guardia, Catalan pedagogue, executed by the State for supposedly having planned the murder of the King, but ultimately for having put forward an educational system that threatened the church and the state. Books exist (in Spain and in Spanish) about all three. People who are interested could find out more by putting themselves in contact with F.A.L. - Fundación de Estudios Libertarios Anselmo Lorenzo, Paseo de Alberto Palacios, 2 . 28021, Madrid. (España) Tlf.: 91 797 04 24 (L-V de 8 a 15 h.) Fax: 91 505 21 83. Correo-E: fal@c...


----- Original Message ----- 
From: Dennis Newson 
To: dogme@yahoogroups.com 
Sent: Wednesday, June 25, 2003 7:46 AM
Subject: [dogme] The dialogic process


I've a site to thoroughly recommend. It features a very good 
friend of mine, Liz Suda from Melbourne, who is also a lurker 
on this list. She readily agreed to permission to post the URL 
commenting: "I have been meaning to say
something at Dogme for ages as the dialogic process is very
dogme."

The dialogic process?

Liz writes:

"My imagination was captured by the promotional information on 
the Dialogic Literary Circles (DLC) in Spain. Here was a group 
who claimed to have a method which enabled ordinary people, who 
have little education and often little literacy, to read and 
discuss classical literature. They did this through a process of 
egalitarian dialogue.......

My own work in both secondary schools and within adult education 
has focused on the importance of dialogic practice for powerful 
and emancipatory learning..........

..... [I drew on] Ramon Flecha who describes the practice of 
the DLC's in detail in the book Sharing Words, Theory and 
Practice of Dialogic Learning, (Flecha 2000) His theory of the 
seven principles of dialogic practice can be summarised as 
follows:


Egalitarian dialogue: All the contributions must be equally 
listened /to/ and considered. No opinion can be imposed as the 
right answer irrespective of educational background or social 
position.

........

For the rest (and don't overlook the interview or the diary of a 
visit to circles in Spain and the Czech republic) go to:

http://home.vicnet.net.au/~flemrw/Spanish_intro.html


There is more to the site, but I'm directing you straight to 
the part on the dialogic process.


Dennis
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	Group: dogme
	Message: 3911
	From: Robert M. Haines
	Date: Do Jun 26, 2003 7:32 

	Subject: Being There


	The idea of being present is pervasive in the counseling culture of America. I often here: "I'm not sure he was really present for me during that session." This is by no means intended to demean the value of being present, which reminds me of a film starring Peter Sellers and Shirley Maclaine called Being There. Ever see it? Peter Sellers' character is really well-done. He's either very present -- perhaps omnipresent -- or totally out to lunch.

At any rate, I had my first lesson in a while this afternoon with R. from Venezuela. 45 years old, fairly serious businessman who has fled the 'madness' in Venezuela (corruption, military shuffling El Presidente in and out of the country, street riots, etc.) to come to the States (Is it any less crazy here?) for about 6 hrs a day of English lessons. We spend the first hour in the school, then another at a local pub nearby, seated on the terrace, drinking coffee. 

I did a lot of listening. I knew nothing about this man until 5 minutes before the lesson. I only spoke a sentence or two the first hour. I got started on politics and R. went off on his opinions -- who says you shouldn't mention politics to strangers. I did catch myself doing what Sue does, i.e. noting consistent 'errors', but only making mental notes of them.

Leaving the school, R. commented that if he used a wrong verb tense that I should correct him on the spot. His previous instructor had given me a list of points, mainly pron. errors of R.'s beforehand, with his main goal listed at the top, which was to comprehend and converse better. His previous teacher, a 20-something woman, told me she had found the lessons with R. a bit frustrating because he didn't seem to respect her as much as she felt he should. perhaps because of my being a man and closer to R. in age, things would work out better for me, she suggested. Anyhow, as we left, I told R. we could talk more about error correction at the pub.

Outside, at the pub, I did more talking. R. wanted to hear about my credentials and experience as a teacher. After filling him in, I talked about my ideas on learning a language and on the pros and cons of overt and immediate error correction. I also made it clear that every learner is different and R. would get what he was paying for (Banking again! -- it must be in our (Americans) blood). Turns out R.'s homestay 'mom' is a speech pathologist of sorts and corrects R. at the dinner table when, for example, he uses / j / for / dz / as in 'young' and 'years', which is common for Spanish speakers. He said he is now forced to think about his pronunciation when he says words beginning with these sounds. he showed me a photocopy of -ed ending rules his former teacher had given him, e.g. vocalized final sound = / d / as in buzz-ed and trimm-ed. 

Before the lesson ended, I asked R. to write a summary, something he could hand off to friend or family member, describing what he and I had done over the course of our time together. I explained why I thought this would help us both. In my mind, I now have some language points to consider for next week's lessons as well as a wealth of information about R., his interests and what he has done and plans to do while here in the city. 

R. generously paid for my coffee before we walked a ways, then shook hands at the corner. Although he lives with a homestay family in my neighborhood, I wasn't able to give him a lift due to some school policy. I intend to find out exactly what's behind it, but we both agreed that this being my first day of work for this school, I shouldn't stick my neck out -- although, who'd know?

So our conversation went from politics, to work, to my credentials and experience as a teacher, then on to R.'s homestay and learning a language. Hope this wasn't an utter bore. 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3912
	From: Diarmuid Fogarty
	Date: Do Jun 26, 2003 7:47 

	Subject: The Seven dialogic principles


	The seven dialogic principles seem very familiar to me and it's driving me mad! Are they based on the work of someone else (carl Rogers, perhaps?). Please help!

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3913
	From: F. Mortes
	Date: Do Jun 26, 2003 10:29 

	Subject: Francesc Ferrer i Guàrdia


	Hi!

Those interested in finding out more about Francesc Ferrer i Guàrdia 
(NOT Francisco Ferrer y Guardia) and his Escola Moderna, here's the 
link to the foundation that bears his name:

<http://www.laic.org>

Hope you find it interesting.

Regards,

Francesc

On Thursday, Jun 26, 2003, at 08:30 Europe/Madrid, Diarmuid Fogarty 
wrote:

> Ferrer y Guardia, Catalan pedagogue, executed by the State for 
> supposedly having planned the murder of the King, but ultimately for 
> having put forward an educational system that threatened the church 
> and the state. Books exist (in Spain and in Spanish) about all three. 
> People who are interested could find out more by putting themselves in 
> contact with F.A.L. - Fundación de Estudios Libertarios Anselmo 
> Lorenzo, Paseo de Alberto Palacios, 2 . 28021, Madrid. (España) Tlf.: 
> 91 797 04 24 (L-V de 8 a 15 h.) Fax: 91 505 21 83. Correo-E: > fal@c...
>



	


	Group: dogme
	Message: 3914
	From: sthornbury@w...
	Date: Do Jun 26, 2003 10:51 

	Subject: Re: presentness and students


	While on the subject of presentness (ah! the generative power of 
metaphors, analogies, etc) let me tell you about a workshop I did 
last Friday. I had been asked by a large (to remain nameless) 
teaching organization to do a five-hour workshop on grammar, twice 
- i.e. on successive days with two different groups of teachers (a 
dozen in each class). On arriving on Thursday morning for Group 1, 
I was told by the co-ordinator that the evening before most of the 
teachers had been told they would be laid off for the summer - the 
management's response to ongoing industrial action over the last 
year. "There may be some long faces in your session" I was told. 
Great. 

Sure enough the group was, to say the least, down beat and 
clearly elsewhere. Not present. I struggled to get them talking 
about their attitudes to teaching grammar, but everything seemed 
to come back to institutional constraints (exams, coursebooks) 
and thence to the heavy-handedness, indifference, etc of the 
administration. I'd try and drag things back to pedagogical 
principles (don't mention the war!) but it was like tryign to push 
beached whales back in the sea. I had already ditched my fun, 
dogme-esque warm-up activities, but evenually managed to steer a 
path on to alternative practices, and, with a succession of OHPs, 
managed to distract them long enough to feel that, by the end of 
the day, it hadn't been a total waste of time. That evening I tried to 
think of an alternative strategy for dealing with Group 2.

Friday.The new group all turned up - in black! A form of protest. 
Coincidentally I was in black too - simply expedience (although it 
may have been an unconscious reaction to the joylessness of the 
day before). But that helped break the ice. I had planned to get 
them to write their expectations and topic-relevant-questions on a 
piece of paper at the beginning of the session, the better to be able 
to orient the workshop to their needs and interests, but decided to 
begin with a quick round of "Who am I?", starting with myself. The 
very first teacher, it very quickly turned out, had taught in a 
suggestopedic school, so I grilled him for 20 minutes on that 
experience, nudging him in the direction of suggestopedia's 
approach to grammar teaching. The next teacher had taught at a 
notorious chain of "multimedia" schools - another 20-30 minute 
"interview" about that approach, and how grammar was kept 
implicit, etc. Another teacher had been trained at Berlitz. Another 
teacher hadn't been trained at all before he started his first job in 
Korea. Another teacher admitted to exploiting her bilingualism to 
use Spanish to mediate her gramamr lessons, and so on. I simply 
let them talk, pumping them with questions, trying to forge links 
and draw out significances. By lunchtime (2 and half hours later) 
we had only just finished this first activity, nothing handed out, no 
OHPs, just focused chat, lots of laughter, and quite a few "studnet" 
generated questions as well. At the time I regretted not taking a 
few notes while they were talking, in order to be able to go back 
and address the main emergent themes ina more orderly fashion 
(but after reading Julian's posting I think that being seen to take 
notes while they were talking might have been counterproductive).

After lunch it became more a conventional trainer-led workshop, but 
the ideas I was feeding out were, I think, relevant to their concerns 
because I was able to draw connections to their own biographies - 
they had really become the protagonists of the session. And, 
oddly, i never did do the "expectations and questions" on the slips 
of paper activity. It no longer seemed relevant (although an activity 
that might have worked would have been, after lunch, In pairs, 
threes, summarise the main points about grammar that emerged 
from the discussion about our past teaching experiences).

There was nice buzz at the end of the day, in spite of the funereal 
black, and I left wonderign what was so different about the two 
workshops: me? them? the activity? all three? Now that I reflect on 
it, the 2nd workshop was a vindication of dogme principles in a 
training context (and also very consistent with the seven Freirian 
dialogic principles referred to by Liz) - theorizing emerged from the 
experiences of the people in the room - there were no handouts - 
and presentness was grace.

Scott.



	


	Group: dogme
	Message: 3915
	From: Shaun Dowling
	Date: Do Jun 26, 2003 12:39 

	Subject: Re: The dialogic process


	I loved Liz´s diary it was very enlightening.
Some things pinged in me too.
I remember H. Douglas Brwon at our National TESOL conference in Brazil talking about practical ways of using Critical Pedagogy.
I have posted the link of Giroux who also on this sight mentions the role of Freire in his work. Hope this help the thread.

Here is a link, hope it works

http://www.perfectfit.org/CT/index2.html

Shaun

----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: Thursday, June 26, 2003 3:30 AM
Subject: Re: [dogme] The dialogic process


I agree with Scott, there's some fascinating stuff in the Adult Literacy Circles site that Dennis refers us to. In fact, Spain has a lot of educational activity that goes on in the margins. If people are interested (and can speak Spanish) , it might be worth searching for "La Prospe", an adult education group in Madrid where the students and staff determine the path they follow. In children's education, there is the democratic school, Paideia, down in Mérida. You can go and visit this school which is run along the lines of Summerhill, but, (imho) with a more political tang. And of course, there's Ferrer y Guardia, Catalan pedagogue, executed by the State for supposedly having planned the murder of the King, but ultimately for having put forward an educational system that threatened the church and the state. Books exist (in Spain and in Spanish) about all three. People who are interested could find out more by putting themselves in contact with F.A.L. - Fundación de Estudios Libertarios Anselmo Lorenzo, Paseo de Alberto Palacios, 2 . 28021, Madrid. (España) Tlf.: 91 797 04 24 (L-V de 8 a 15 h.) Fax: 91 505 21 83. Correo-E: fal@c...


----- Original Message ----- 
From: Dennis Newson 
To: dogme@yahoogroups.com 
Sent: Wednesday, June 25, 2003 7:46 AM
Subject: [dogme] The dialogic process


I've a site to thoroughly recommend. It features a very good 
friend of mine, Liz Suda from Melbourne, who is also a lurker 
on this list. She readily agreed to permission to post the URL 
commenting: "I have been meaning to say
something at Dogme for ages as the dialogic process is very
dogme."

The dialogic process?

Liz writes:

"My imagination was captured by the promotional information on 
the Dialogic Literary Circles (DLC) in Spain. Here was a group 
who claimed to have a method which enabled ordinary people, who 
have little education and often little literacy, to read and 
discuss classical literature. They did this through a process of 
egalitarian dialogue.......

My own work in both secondary schools and within adult education 
has focused on the importance of dialogic practice for powerful 
and emancipatory learning..........

..... [I drew on] Ramon Flecha who describes the practice of 
the DLC's in detail in the book Sharing Words, Theory and 
Practice of Dialogic Learning, (Flecha 2000) His theory of the 
seven principles of dialogic practice can be summarised as 
follows:


Egalitarian dialogue: All the contributions must be equally 
listened /to/ and considered. No opinion can be imposed as the 
right answer irrespective of educational background or social 
position.

........

For the rest (and don't overlook the interview or the diary of a 
visit to circles in Spain and the Czech republic) go to:

http://home.vicnet.net.au/~flemrw/Spanish_intro.html


There is more to the site, but I'm directing you straight to 
the part on the dialogic process.


Dennis
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	Group: dogme
	Message: 3916
	From: Shaun Dowling
	Date: Do Jun 26, 2003 1:21 

	Subject: A Dogme moment


	Trying to give freedom in the classroom can sometimes be interpreted as losing control but I feel the last few messages have shown how much we miss by not being "present" or allowing students to decide and I wanted to share a class I recently had.

I have a group of more or less intermediate students aged 17-25. Nice bunch and all looking forward to finishing the course at my school.
As always I had asked them what they wanted to do in the class (my own dogme first line). "Video" was shouted out once more and we all laughed.
Then I waited for about 10 seconds looking at each person and praying for them to give me a better alternative.
I then said why don´t we do something "radical" in the class. You decide what to do. I asked them for examples of when they had been in charge of what to learn and no one could remember any moment when this had happened.
I said again "so what do you want to do"
Suddenly and to my relief one of the girls said. "I am reading poetry by Carlos Drummond Andrade and got out her book from her bag. Can we talk about him? she said worriedly.
I asked her why she was reading his worked and then asked the others if they would like to read some of his poems (they were short and I could right them on the board) No one said anything but I could see on their faces they didn´t really know what they wanted so I ploughed on.
While trying to bide some time I asked the group what they knew about the author. One of the quietest students stuck up her hand. She then told us that he was here uncle.
Everyone's mouths dropped open. An opportunity was at hand for some real discussion.
I asked her if she wouldn´t mind telling us about him. She was shy but suddenly gave an account of the life of her uncle. A lesson that was very important for this age group as he is considered on eof the most important writer of this century. 
I just let the class go as she gave an account of the way he was, his lovers, what he thought of where he lived and the rest of Brazilian society. Questions came forth from the other learners and we suddenly got engrossed.
Yes it was all in English, no one was worried about it they suddenly forgot they were here to "study English"
By the time she had finished I had written 2 of the poems up on the board. (I had asked the girl whose book it was, what poem she thought I should write).
We them read the poem "a palava magica" the magic word. We first talked about what were magic words then moved on to reading the 3 verse poem silently. I asked them to help me with the translation of the poem and we had enormous fun discussing which would be the better way of saying particular phrases, (I pleaded ignorance most of the time), they then gave me a small grammar lesson on the verb tenses and then we discussed the poems meaning.
The second poem was a bit longer and had three parts called "Ninguem", "Todo Mundo" and "Belzebu" (nobody, everybody and the devil). I read "Ninguem", the students "Tudo mundo" and Abrade´s niece was "Belzebu". Oh the poem is called "Tudo Mundo e Ninguem" (everybody and nobody). My Portuguese pronunciation was especially terrible and the student helped correct it, we laughed. Again they then translated and discussed the meaning of each verse.
The class came to an end and we all left having learnt much more than English.
I could never have planned a class like this.

The next class we talked about how strange it was to have Andrade´s niece in the classroom, (she couldn´t come to the next class). We then went on to talk about other authors and whatthey knew about them and the class just went on and on.

This wouldn´t have happened if I hadn´t done a dogme.
Shaun


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3917
	From: profshaun36
	Date: Do Jun 26, 2003 7:38 

	Subject: Critical pedagogy


	`What I should add to this link is what Douglas h Brown said during 
his vist to Brazil.

He asks for a middle ground between critical pedagogy so that English 
teachers can facilitate the formation of classroom communities of 
learners who "critically examine moral, ethical, and political issues 
surrounding them, and do so without pushing a personal subversive 
agenda
Simply he gave 3 guidlenes for dealing with controversial issues in 
the classroom.
1. Teachers are responsible for giving students opportunities to 
learn about important social/moral/ethical issues and to analyze all 
sides of an issue
2. Teachers are responsible for greating an atmosphere of respect for 
each other's opinions, beliefs and ethic/cultural diversity
3. Teachers are responsible for maintaining a threshold of moral and 
thics in the classroom climate

The H. then goes on to ask the questions
"Can you, in turn, engage in sensitive critical pedagogy in your 
classrooms? What are some activities yuo can do that would respect 
students' piont of view yet stir them to a higher consciousness of 
their own role as agents for change? How would you respond to 
staements fro students that reflect hate or tolerance?"

This is were I will leave this message for some reflection.



	


	Group: dogme
	Message: 3918
	From: Sue Murray
	Date: Do Jun 26, 2003 11:11 

	Subject: presentness and students


	I was interested in Julian's points about writing things down and 'note-aholics', eg:

>Notetaking is done with the best intentions--you are after all making notes
in order to better learn the language. But it is probably a behavior
indicating a general disassociation between 'oneself' and the language
being learned.

Until a couple of years ago, I felt exactly the same. And actively discouraged learners from making notes or writing down. And certainly secretly frowned upon it.

Then one by one a number of students convinced me to change my mind. The first was a university student who is also a friend, and she was talking to me one day about how she studied English and how incredibly useful she found her class notes; and she showed me her 'collection' from her previous two years of English class.

This made me rethink a lot, cos she's a brilliant learner. For her, to be deprived of the opportunity to make her own live notes would be like losing an extremely valuable, if not essential, support. 

Then, as chance would have it, she ended up in one of my classes; no tables, but no problem balancing her exercise book on her lap; and no lack of 'presentness' in her behaviour that I or others or she could ever detect ....

I noticed in that particular class another avid notetaker - then, later, a new student turned out to be a self-confessed write-aholic note-aholic pencil-in-hand-aholic etc;
(the others in the class were a mixture of occasional writers-down or no pencil in sight) 

when we happened to talk about this type of thing, it was, for me, a conversion!! I'd always always been an eyes-up, take-it-all-in, and then AFTERwards scribbler; could never understand how people could listen/talk/write at the same time; but during our discussion, the write-aholic found and sharpened a pencil for me, gave it to me with my exercise book which was lying in a distant corner, and told me to try it out. I've never looked back since!!

And I'll never forget the delighted look on her face when at the end of our session she said, 'See!!! I was right!'

So, I say thank you, Alessandra, Marina and Lucia, cos you WERE right; not only for you, but also for me; the point is HOW we use our pencil and paper, of course, not that we use it. Or that it's right for everyone. Anyway, everyone who does it seems to have their own way of 'doing it'; 

for me, I find the most useful thing my pencil does is actually free up my attention rather than enslave or distract it; for example, often during a discussion there are angles I'd like to pick up on, or anecdotes I'm reminded of, or side issues that vividly come to mind and I'd like to add in; a quick note helps me remember (if there's ever a chance to get a word in edgeways!), whereas otherwise I might be trying to keep two or three 'rebound' points in my mind so I don't forget, and I personally find this is actually more distracting than a quick split-second of notetaking; and I don't end up saying (if there's opportunity!) something like, 'there was something I really wanted to say but now I've forgotten what it was ......'; and if there's not a chance to say it, I can always write about it as a sort of personal coda/extension on the session.

I also find it useful for noting down quotes as well - most often the 'famous' phrases that come up and which everyone wants to remember because they're so fitting to the flavour of the whole experience; and yes, a bit of recurrent error gets 'leaded' too, and comes in handy sometimes.

I often fall back into past habits and find myself sitting without pencil to hand, but I often go to grab it at some stage, because someone says something 'memorable' that I'm frightened of forgetting, cos of all the rich stuff flying around; true, someone once said the best way to forget something was to write it down (tho think that was about making lists?), but on the other hand, it can be a great prompt for unlocking memory of things that are good to remember and exploit ...

so, back to learners-who-aren't-officially-also-teachers who make notes, I think it depends on how and why they make them. Certainly, sitting chatting in a pub it would seem very strange to scribble! but it's a subjective choice in the classroom; I've found some learners have a similar habit to mine - of writing down points of interest they want to follow up on; others have an amazing skill of (to quote a student) 'rephrasing things that come into my mind around what someone said'; others do like to just 'list' what comes up; and there are many variations, right down to the nothing at all. some people feel comfortable walking and chewing gum at the same time I suppose; and others, like me, can learn to chew a bit without losing pace. When the chewing takes over, as perhaps in the cases Julian highlighted, it can certainly seem to lead to complete standstill; perhaps in such cases the note taking is a mask rather than a conduit, but that doesn't mean notetaking is invariably a habit to be discouraged, or something that necessarily detracts from (rather than, in some cases, augments/makes 'bigger'?) the here and now??

Sue





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3919
	From: Robert M. Haines
	Date: Do Jun 26, 2003 11:32 

	Subject: Notes


	I've sometimes asked students to interview each other or several others in the class, taking notes to be used later as the beginnings of a summary, biography or other piece of prose. Inevitably, students will become so engrossed in their conversations that they foget, and need to be reminded, that they need notes for later writing. The notes can also be used for simply telling another classmate what one gathered, i.e. as a reminder. 

Not all people/cultures use notes the same way or at all in the same situations. I like to let students know what they'll need the notes for to help them decide how best to manage the note-taking they do. I don't alsways insist on L1 notes either. Of course, in more academic contexts here in the States, note-taking becomes a skill in itself, one that college-bound native speakers must also 'learn'. 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3920
	From: midill@a...
	Date: Do Jun 26, 2003 7:47 

	Subject: Re: presentness and students


	In a message dated 6/26/2003 6:06:37 PM Eastern Daylight Time, 
suemurray@i... writes:

> one by one a number of students convinced me to change my mind.

I believe that one of the main benchmarks of great teaching is the ability to 
change one's mind. The inablity to EVER stray from a pedagogical preference, 
dogme or otherwise, is sad for the students.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3921
	From: Robert M. Haines
	Date: Fr Jun 27, 2003 12:25 

	Subject: Freire link


	Not sure if this has been posted already and in a a hurry. Please forgive if this redundant. Very interesting.

http://www.nl.edu/ace/resources/Documents/FreireIssues.html#praxis

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3922
	From: Robert M. Haines
	Date: Fr Jun 27, 2003 1:46 

	Subject: Freire


	Question: Is a formal needs analysis 'hostile' to the idea of co-learners and empowerment as described on the link I posted recently? If you haven't read it: 
"Empowerment:
Empowerment is a consequence of liberatory learning. Power is not given, but created within the emerging praxis in which co-learners are engaged. The theoretical basis for this discovery is provided by critical consciousness; its expression is collective action on behalf of mutually agreed upon goals. Empowerment is distinct from building skills and competencies, these being commonly associated with conventional schooling. Education for empowerment further differs from schooling both in its emphasis on groups (rather than individuals) and in its focus on cultural transformation (rather than social adaptation). " 

(from http://www.nl.edu/ace/resources/Documents/FreireIssues.html)

It seems an agreement, created by both learner and teacher -- a contract if you like -- is much more in line with dogme. So teacher and learner agree to exchange roles from time to time, which is inevitable really. In terms of language learning, I think part of the agreement should include forms of input and feedback. But, it's really tricky to get beyond that fact of the teacher having a knowledge of the language to share. I mean, the power dynamic seems inherent in this fact. Perhaps that sounds chauvinistic or egocentric, but it can be a real challenge to move beyond what R.'s former teacher talked about, i.e. 'I have the certificate. I know the language." As much as I might like to consider myself 'enlightened' by dogmetic thought and alternative approaches, there is still a challenge in every lesson to be present and let grace preside when the banking mentality (I really had used that before I found the link) of I got the goods you all paid for is so prevalent. 

I once heard a school owner say that it (the school's mission) was all about getting the students through with a smile on their faces, more or less. It was much like Mickey D's (McDonald's) service to customers. Her idea suggested that most students wanted to come to the school to meet people from around the world and have fun in a foreign country, which excluded any real learning. Pity, no? She seemed to see academic learning, meaning reading boring books, sitting up straight and cheerfully participating in artificial conversations created by publishers and teachers, as the only channel to learning. At the same time, the then DoS would often say that most of the student's learning probably happened outside the classroom. needless to say, boss and DoS soon parted company. Unfortunately, boss stayed and DoS strayed.

This is a real challenge, and one I'm sure Freire has much to say about. It's the challenge of negotiating programs with learners that will accommodate everyone's needs as teacher/learner/employee/employer without erecting barriers that suggest we can't have it both ways. 

Admittedly more thoughtful than practical at this point. 

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3923
	From: Dennis Newson
	Date: Fr Jun 27, 2003 5:04 

	Subject: Re: presentness and students


	.... on note-taking....


A few years ago students here had (for me) the most irritating 
habit of knitting during seminars/lectures. They claimed that it 
helped them to concentrate (it distracted me). I couldn't help 
... noting ... that if something that was said took their fancy, 
though, they put down their knitting, rummaged for a pen and 
wrote something down.

I guess there are two points here:

- In the dogme classroom nothing that doesn't disturb the 
common good should be forbidden. What is permitted , through 
discussion, is an attempt to bring learners to agree that 
certain practices are unhelpful to them. 

- While it's easy to accept note-taking as reassurance it does 
strike me that copious note-taking implies a concentration on 
the acquisition of facts and language learning, surely, is about 
acquiring (let's side-step the learning/acquistion debate for 
the moment) skills.

Dennis



	


	Group: dogme
	Message: 3924
	From: Liz Suda
	Date: Fr Jun 27, 2003 5:36 

	Subject: RE: The dialogic process


	Thanks for that link Shaun. I have been a keen student of Giroux, Apple and
Freire in my post graduate work. As far as I know Flecha synthesised the
seven principles from the work of the critical theorists with added
reference to Habermas and Beck. It may be that the seven principles ring
true because they are based on a long tradition of critical theorizing which
has underpinned much adult literacy and adult education pedagogy
('androgogy' to the initiated) Solidarity, egalitarianism, cultural
intelligence, equality of difference etc are all intrinsic to notions of
lifelong learning as a process of illumination and transformation. What is
particularly interesting about the DLC's is the emphasis on classical
literature. The groups are adamant that their mission is to provide
'ordinary' people with access to the cultural capital (Bourdieu's concept)
of the privileged groups in society, of which knowledge of and exposure to
literary traditions is a given. This is an idea that I explored in my
masters thesis many years ago.

E.D Hirsch caused quite a stir years ago (mid 80's) with his book "Cultural
Literacy" where he maintained that for Americans to be truly literate they
must have studied the classics (interestingly his version of the classics
consisted primarily of American fiction ie Twain, Fitzgerald etc)
Nevertheless, his argument rang true for me that literacy is dependent on
what he called "translinguistic knowledge' of the texts, or assumed
knowledge. For the ESL/TEFL learner the cultural understandings underpinning
many English texts makes meaning making difficult. This is also true for
native speakers who have had limited access to bodies of knowledge commonly
associated with being educated. The critical theorists reacted violently to
Hirsch's claims saying it was another example of hegemony where the values
of the dominant class are imposed on the disadvantaged, poor, uneducated
masses.

I'm just skimming the surface in this argument of course but the point is
that the DLC's seem to have come to the same conclusion as Hirsch except
(and it's a big EXCEPT) they have employed a more emancipatory process to
achieve the desired effect. To critically interrogate the texts of the
dominant group one must first understand the values underpinning it. The
dialogic process provides illiterate people (or people who don't read much)
the opportunity to explore these ideas. The conceptual understanding gained
through the process of dialogue thereby facilitates reading and re reading
of texts. Now some of these ideas are straight DLC and some are ideas I have
explored in my own practice/study as an adult literacy educator and more
recently as a TESOL graduate. Some of these ideas were explored in an
article I wrote in the mid nineties called "Talking texts into meaning: Oral
language, a window on thought" where I described the process of reading the
book Cry Freedom with a mixed group of ESL and literacy students. We spent a
lot of time talking about South Africa, Apartheid etc before reading the
book. The students claimed that the talk helped them to read with greater
comprehension.


I leave the response to Diarmund's post to another day perhaps.....

Liz Suda
Melbourne


-----Original Message-----
From: Shaun Dowling [mailto:sddowling@u...]
Sent: Thursday, 26 June 2003 9:40 PM
To: dogme@yahoogroups.com
Subject: Re: [dogme] The dialogic process


I loved Liz´s diary it was very enlightening.
Some things pinged in me too.
I remember H. Douglas Brwon at our National TESOL conference in Brazil
talking about practical ways of using Critical Pedagogy.
I have posted the link of Giroux who also on this sight mentions the role
of Freire in his work. Hope this help the thread.

Here is a link, hope it works

http://www.perfectfit.org/CT/index2.html

Shaun

----- Original Message -----
From: Diarmuid Fogarty
To: dogme@yahoogroups.com
Sent: Thursday, June 26, 2003 3:30 AM
Subject: Re: [dogme] The dialogic process


I agree with Scott, there's some fascinating stuff in the Adult Literacy
Circles site that Dennis refers us to. In fact, Spain has a lot of
educational activity that goes on in the margins. If people are interested
(and can speak Spanish) , it might be worth searching for "La Prospe", an
adult education group in Madrid where the students and staff determine the
path they follow. In children's education, there is the democratic school,
Paideia, down in Mérida. You can go and visit this school which is run along
the lines of Summerhill, but, (imho) with a more political tang. And of
course, there's Ferrer y Guardia, Catalan pedagogue, executed by the State
for supposedly having planned the murder of the King, but ultimately for
having put forward an educational system that threatened the church and the
state. Books exist (in Spain and in Spanish) about all three. People who are
interested could find out more by putting themselves in contact with
F.A.L. - Fundación de Estudios Libertarios Anselmo Lorenzo, Paseo de Alberto
Palacios, 2 . 28021, Madrid. (España) Tlf.: 91 797 04 24 (L-V de 8 a 15 h.)
Fax: 91 505 21 83. Correo-E: fal@c...


----- Original Message -----
From: Dennis Newson
To: dogme@yahoogroups.com
Sent: Wednesday, June 25, 2003 7:46 AM
Subject: [dogme] The dialogic process


I've a site to thoroughly recommend. It features a very good
friend of mine, Liz Suda from Melbourne, who is also a lurker
on this list. She readily agreed to permission to post the URL
commenting: "I have been meaning to say
something at Dogme for ages as the dialogic process is very
dogme."

The dialogic process?

Liz writes:

"My imagination was captured by the promotional information on
the Dialogic Literary Circles (DLC) in Spain. Here was a group
who claimed to have a method which enabled ordinary people, who
have little education and often little literacy, to read and
discuss classical literature. They did this through a process of
egalitarian dialogue.......

My own work in both secondary schools and within adult education
has focused on the importance of dialogic practice for powerful
and emancipatory learning..........

..... [I drew on] Ramon Flecha who describes the practice of
the DLC's in detail in the book Sharing Words, Theory and
Practice of Dialogic Learning, (Flecha 2000) His theory of the
seven principles of dialogic practice can be summarised as
follows:


Egalitarian dialogue: All the contributions must be equally
listened /to/ and considered. No opinion can be imposed as the
right answer irrespective of educational background or social
position.

........

For the rest (and don't overlook the interview or the diary of a
visit to circles in Spain and the Czech republic) go to:

http://home.vicnet.net.au/~flemrw/Spanish_intro.html


There is more to the site, but I'm directing you straight to
the part on the dialogic process.


Dennis
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	Group: dogme
	Message: 3925
	From: Dennis Newson
	Date: Fr Jun 27, 2003 6:12 

	Subject: Thatcherism and dogme


	Apparently Denis Thatcher, who died yesterday, had as his motto: 


"Always present, never in the way."



The other Dennis



	


	Group: dogme
	Message: 3926
	From: Robert M. Haines
	Date: Fr Jun 27, 2003 6:33 

	Subject: Re: The dialogic process


	What about those people who don't want to be literate and consider East
Coast Intellectuals to be undesirable types who have no common sense 'cause
they've had their noses stuck in books too long? This sort of
'anti-intellectualism' is prevalent among many Americans.
It seems that the myths and stories we live by determine so much of how we
see ourselves in the world. Literature, or stories, can either help us
become aware of these identities or re-enforce them, don't you think?

----- Original Message -----
From: Liz Suda <flemrw@b...>
To: <dogme@yahoogroups.com>
Sent: Thursday, June 26, 2003 9:36 PM
Subject: RE: [dogme] The dialogic process


Thanks for that link Shaun. I have been a keen student of Giroux, Apple and
Freire in my post graduate work. As far as I know Flecha synthesised the
seven principles from the work of the critical theorists with added
reference to Habermas and Beck. It may be that the seven principles ring
true because they are based on a long tradition of critical theorizing which
has underpinned much adult literacy and adult education pedagogy
('androgogy' to the initiated) Solidarity, egalitarianism, cultural
intelligence, equality of difference etc are all intrinsic to notions of
lifelong learning as a process of illumination and transformation. What is
particularly interesting about the DLC's is the emphasis on classical
literature. The groups are adamant that their mission is to provide
'ordinary' people with access to the cultural capital (Bourdieu's concept)
of the privileged groups in society, of which knowledge of and exposure to
literary traditions is a given. This is an idea that I explored in my
masters thesis many years ago.

E.D Hirsch caused quite a stir years ago (mid 80's) with his book "Cultural
Literacy" where he maintained that for Americans to be truly literate they
must have studied the classics (interestingly his version of the classics
consisted primarily of American fiction ie Twain, Fitzgerald etc)
Nevertheless, his argument rang true for me that literacy is dependent on
what he called "translinguistic knowledge' of the texts, or assumed
knowledge. For the ESL/TEFL learner the cultural understandings underpinning
many English texts makes meaning making difficult. This is also true for
native speakers who have had limited access to bodies of knowledge commonly
associated with being educated. The critical theorists reacted violently to
Hirsch's claims saying it was another example of hegemony where the values
of the dominant class are imposed on the disadvantaged, poor, uneducated
masses.

I'm just skimming the surface in this argument of course but the point is
that the DLC's seem to have come to the same conclusion as Hirsch except
(and it's a big EXCEPT) they have employed a more emancipatory process to
achieve the desired effect. To critically interrogate the texts of the
dominant group one must first understand the values underpinning it. The
dialogic process provides illiterate people (or people who don't read much)
the opportunity to explore these ideas. The conceptual understanding gained
through the process of dialogue thereby facilitates reading and re reading
of texts. Now some of these ideas are straight DLC and some are ideas I have
explored in my own practice/study as an adult literacy educator and more
recently as a TESOL graduate. Some of these ideas were explored in an
article I wrote in the mid nineties called "Talking texts into meaning: Oral
language, a window on thought" where I described the process of reading the
book Cry Freedom with a mixed group of ESL and literacy students. We spent a
lot of time talking about South Africa, Apartheid etc before reading the
book. The students claimed that the talk helped them to read with greater
comprehension.


I leave the response to Diarmund's post to another day perhaps.....

Liz Suda
Melbourne


-----Original Message-----
From: Shaun Dowling [mailto:sddowling@u...]
Sent: Thursday, 26 June 2003 9:40 PM
To: dogme@yahoogroups.com
Subject: Re: [dogme] The dialogic process


I loved Liz´s diary it was very enlightening.
Some things pinged in me too.
I remember H. Douglas Brwon at our National TESOL conference in Brazil
talking about practical ways of using Critical Pedagogy.
I have posted the link of Giroux who also on this sight mentions the role
of Freire in his work. Hope this help the thread.

Here is a link, hope it works

http://www.perfectfit.org/CT/index2.html

Shaun

----- Original Message -----
From: Diarmuid Fogarty
To: dogme@yahoogroups.com
Sent: Thursday, June 26, 2003 3:30 AM
Subject: Re: [dogme] The dialogic process


I agree with Scott, there's some fascinating stuff in the Adult Literacy
Circles site that Dennis refers us to. In fact, Spain has a lot of
educational activity that goes on in the margins. If people are interested
(and can speak Spanish) , it might be worth searching for "La Prospe", an
adult education group in Madrid where the students and staff determine the
path they follow. In children's education, there is the democratic school,
Paideia, down in Mérida. You can go and visit this school which is run along
the lines of Summerhill, but, (imho) with a more political tang. And of
course, there's Ferrer y Guardia, Catalan pedagogue, executed by the State
for supposedly having planned the murder of the King, but ultimately for
having put forward an educational system that threatened the church and the
state. Books exist (in Spain and in Spanish) about all three. People who are
interested could find out more by putting themselves in contact with
F.A.L. - Fundación de Estudios Libertarios Anselmo Lorenzo, Paseo de Alberto
Palacios, 2 . 28021, Madrid. (España) Tlf.: 91 797 04 24 (L-V de 8 a 15 h)
Fax: 91 505 21 83. Correo-E: fal@c...


----- Original Message -----
From: Dennis Newson
To: dogme@yahoogroups.com
Sent: Wednesday, June 25, 2003 7:46 AM
Subject: [dogme] The dialogic process


I've a site to thoroughly recommend. It features a very good
friend of mine, Liz Suda from Melbourne, who is also a lurker
on this list. She readily agreed to permission to post the URL
commenting: "I have been meaning to say
something at Dogme for ages as the dialogic process is very
dogme."

The dialogic process?

Liz writes:

"My imagination was captured by the promotional information on
the Dialogic Literary Circles (DLC) in Spain. Here was a group
who claimed to have a method which enabled ordinary people, who
have little education and often little literacy, to read and
discuss classical literature. They did this through a process of
egalitarian dialogue.......

My own work in both secondary schools and within adult education
has focused on the importance of dialogic practice for powerful
and emancipatory learning..........

..... [I drew on] Ramon Flecha who describes the practice of
the DLC's in detail in the book Sharing Words, Theory and
Practice of Dialogic Learning, (Flecha 2000) His theory of the
seven principles of dialogic practice can be summarised as
follows:


Egalitarian dialogue: All the contributions must be equally
listened /to/ and considered. No opinion can be imposed as the
right answer irrespective of educational background or social
position.

........

For the rest (and don't overlook the interview or the diary of a
visit to circles in Spain and the Czech republic) go to:

http://home.vicnet.net.au/~flemrw/Spanish_intro.html


There is more to the site, but I'm directing you straight to
the part on the dialogic process.


Dennis
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	Group: dogme
	Message: 3927
	From: Diarmuid Fogarty
	Date: Fr Jun 27, 2003 6:36 

	Subject: Re: Freire


	Rob asks about the role of needs analysis in liberatory learning. But Freire's technique also included needs analysis. A team of educators would descend upon the area before the lessons were due to start and would observe life there, noting the contradictions that they saw. These would then be used to contribute to the topics that would come under discussion. I don't have my copy of Pedagogy of the Oppressed to hand, but I have got my notes where I wrote,

"The observers are the ones who come in, observe, note, debate, identify, classify and present the themes. The students' role kicks in after the groundwork has been done by the teacher. Thus, a syllabus is prepared by the experts for the students to add to. Is this imposing our (view of) reality upon them?"



I came to the conclusion that 



"The concept of process syllabus writing may be a development from these ideas. The work is presented to the students as the teacher thinks best, but they are left to draw whatever they wish to from their studies. The teacher has no preconceptions about what the students may learn, only a concern that they develop critical consciousness to think about what they have picked up from the materials studied. "



Thus, the teacher may [need to] decide what is going to be done in class, but how it is done and what happens as a result remain in the hands of the students [inevitably]. This can be done in the form of a contract, but in my experience of teaching largely adolescents, contracts aren't worth the paper they're printed on. Ultimately, the real value of having a contract is as a fetish (and I mean that in the non-sexual sense of the word...EFL ain't that much to me, ya know). As for the teacher's power, well...



We shouldn't confuse expertise with power. They aren't necessarily contingent. You may know more about the subject (English) but you don't know as much as the other subject (the students). If you are about giving them the English that they need to live *their* lives, you only know half of the story. Freire quite rightly points out that education is all about sharing our knowledge with other people in the hope that it may trigger off a reflection within their heads that will help them transform their reality. Our role isn't to help liberate others, it is to liberate ourselves by helping others in their own self-liberation. 



But perhaps most importantly when attempting to implement Freirean pedagogy, remember WHO Freire was working with and who he wrote about: the oppressed. Critical pedagogy is about revolutionary education. The idea is that through reflecting on the way things are, the oppressed will question their situation, see that it does not simply have to be and will take action to change it. Thus, one should not be too surprised if Freirean principles are resisted by the likes of bankers etc. This isn't to dismiss bankers as humans (although...), simply to point out the obvious: the oppressed have a vested interest in changing the world. The oppressors have a vested interest in maintaining the status quo. It is likely that when a teacher attempts to bring critical pedagogy into the classroom of rich language learners, she will meet immense resistance because she is attacking the very thing that makes her students the way they are. 



Here are two interesting (and I hope) relevant quotations from Freire on the oppressor class (actually, in the absence of a book or revelatory punctuation, I don't know which are quotations and which are my opinions...):



The oppressors tend to reify everything. Everything becomes a commodity which can be bought or sold. Thus, when their world is turned upside down by a liberating experience, they feel oppressed. All of their absolutes are thrown up into the air and destroyed. They are forced to see things in a new light: people as people, nature as nature etc.



It could not be otherwise. If the humanisation of the oppressed signifies subversion, so too does their freedom; hence the necessity for constant control. And the more the oppressors control the oppressed, the more they change them into apparently inanimate 'things'. [p.41]



There are members of the oppressor class who come to see things as they really are. They want to change things but they are limited by their situation. Because they are better, because they are more intelligent, because they are more suited to leadership, they see themselves as the engines of change. 'They talk about the people, but they do not trust them; and trusting the people is the indispensable precondition for revolutionary change.' [p. 42]



Freire's writing is a light for us to follow and can shape our attitudes, but it doesn't always work (due to the nature of the students we tend to have). Nevertheless, Freire also points out that only praxis can change both the oppressed and the oppressors. Because the latter tend to reify everything, we need to concentrate on getting them to see the oppressed as humans, rather than things.



Despite all of this, it is my opinion that Freire's work is also full of contradictions about the role of "leaders" within his educational theory. If you're interested in this (bearing in mind the political bias that I operate under!), I can send you the notes I took off list. For now I realise that I've said too much and my tea's gone cold.



Diarmuid




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3928
	From: Liz Suda
	Date: Fr Jun 27, 2003 6:48 

	Subject: RE: The dialogic process and anti intellectuals


	Too right Robert, as per the joke
How many social workers does it take to change a light bulb?
One , but the light bulb has to want to change.

People who come to dialogic literary circles or adult literacy classes, want
to read, know more and talk etc, otherwise they go home, crack open a
stubbie, put their feet up and watch the opium of their choice on the telly.
Alternatively others may prefer to pump iron at the gym, absail down
treacherous peaks etc etc. One could write volumes about resistance to
education, as many have. Paul Willis (Learning to Labour) describes the
attitude of factory workers to their more educated bosses (the engineers)
and quotes one who who derides the lack of 'common sense' of many supposedly
educated people.
It's a fact that dialogic teachers have to respect.
Liz Suda
Melbourne
-----Original Message-----
From: Robert M. Haines [mailto:haines@n...]
Sent: Friday, 27 June 2003 3:34 PM
To: dogme@yahoogroups.com
Subject: Re: [dogme] The dialogic process


What about those people who don't want to be literate and consider East
Coast Intellectuals to be undesirable types who have no common sense
'cause
they've had their noses stuck in books too long? This sort of
'anti-intellectualism' is prevalent among many Americans.
It seems that the myths and stories we live by determine so much of how we
see ourselves in the world. Literature, or stories, can either help us
become aware of these identities or re-enforce them, don't you think?



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3929
	From: Robert M. Haines
	Date: Fr Jun 27, 2003 7:14 

	Subject: Re: The dialogic process and anti intellectuals


	One MORE thing to love about this list is how it can enhance one's
vocabulary. Today a woman in Spain was exposed to 'jones' as a verb and noun
(not proper though) and now I've read 'stubby' in context to mean what I
think the working class of my father's era would have called 'a cold one' or
a 'brewskie'. I do so love language!
Sorry, that was not relevant to dogme... or was it? Actually, it doesn't
have to be 'relevant' ever since our moderator facilitated our liberation!
(Tongue-in-cheeky cheek there, Scott).


----- Original Message -----
From: Liz Suda <flemrw@b...>
To: <dogme@yahoogroups.com>
Sent: Thursday, June 26, 2003 10:48 PM
Subject: RE: [dogme] The dialogic process and anti intellectuals


> Too right Robert, as per the joke
> How many social workers does it take to change a light bulb?
> One , but the light bulb has to want to change.
>
> People who come to dialogic literary circles or adult literacy classes,
want
> to read, know more and talk etc, otherwise they go home, crack open a
> stubbie, put their feet up and watch the opium of their choice on the
telly.
> Alternatively others may prefer to pump iron at the gym, absail down
> treacherous peaks etc etc. One could write volumes about resistance to
> education, as many have. Paul Willis (Learning to Labour) describes the
> attitude of factory workers to their more educated bosses (the engineers)
> and quotes one who who derides the lack of 'common sense' of many
supposedly
> educated people.
> It's a fact that dialogic teachers have to respect.
> Liz Suda
> Melbourne
> -----Original Message-----
> From: Robert M. Haines [mailto:haines@n...]
> Sent: Friday, 27 June 2003 3:34 PM
> To: dogme@yahoogroups.com
> Subject: Re: [dogme] The dialogic process
>
>
> What about those people who don't want to be literate and consider East
> Coast Intellectuals to be undesirable types who have no common sense
> 'cause
> they've had their noses stuck in books too long? This sort of
> 'anti-intellectualism' is prevalent among many Americans.
> It seems that the myths and stories we live by determine so much of how
we
> see ourselves in the world. Literature, or stories, can either help us
> become aware of these identities or re-enforce them, don't you think?
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3930
	From: Liz Suda
	Date: Fr Jun 27, 2003 7:37 

	Subject: RE: The dialogic process and anti intellectuals


	In the interests of culturally inclusive vocabulary development you
understand... 'a stubby' in Australia, is a small bottle of beer with a ring
pull top and 'stubbies' are short trousers (made by Yakka) that blue collar
workers tend to wear in summer (and winter if they're "real' men) whilst
imbibing huge numbers of stubbies.
Is not everything potentially relevant to language learning and teaching?
Liz
-----Original Message-----
From: Robert M. Haines [mailto:haines@n...]
Sent: Friday, 27 June 2003 4:15 PM
To: dogme@yahoogroups.com
Subject: Re: [dogme] The dialogic process and anti intellectuals


One MORE thing to love about this list is how it can enhance one's
vocabulary. Today a woman in Spain was exposed to 'jones' as a verb and
noun
(not proper though) and now I've read 'stubby' in context to mean what I
think the working class of my father's era would have called 'a cold one'
or
a 'brewskie'. I do so love language!
Sorry, that was not relevant to dogme... or was it? Actually, it doesn't
have to be 'relevant' ever since our moderator facilitated our liberation!
(Tongue-in-cheeky cheek there, Scott).


----- Original Message -----
From: Liz Suda <flemrw@b...>
To: <dogme@yahoogroups.com>
Sent: Thursday, June 26, 2003 10:48 PM
Subject: RE: [dogme] The dialogic process and anti intellectuals


> Too right Robert, as per the joke
> How many social workers does it take to change a light bulb?
> One , but the light bulb has to want to change.
>
> People who come to dialogic literary circles or adult literacy classes,
want
> to read, know more and talk etc, otherwise they go home, crack open a
> stubbie, put their feet up and watch the opium of their choice on the
telly.
> Alternatively others may prefer to pump iron at the gym, absail down
> treacherous peaks etc etc. One could write volumes about resistance to
> education, as many have. Paul Willis (Learning to Labour) describes the
> attitude of factory workers to their more educated bosses (the
engineers)
> and quotes one who who derides the lack of 'common sense' of many
supposedly
> educated people.
> It's a fact that dialogic teachers have to respect.
> Liz Suda
> Melbourne
> -----Original Message-----
> From: Robert M. Haines [mailto:haines@n...]
> Sent: Friday, 27 June 2003 3:34 PM
> To: dogme@yahoogroups.com
> Subject: Re: [dogme] The dialogic process
>
>
> What about those people who don't want to be literate and consider
East
> Coast Intellectuals to be undesirable types who have no common sense
> 'cause
> they've had their noses stuck in books too long? This sort of
> 'anti-intellectualism' is prevalent among many Americans.
> It seems that the myths and stories we live by determine so much of
how
we
> see ourselves in the world. Literature, or stories, can either help us
> become aware of these identities or re-enforce them, don't you think?
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
>
>
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	Group: dogme
	Message: 3931
	From: Diarmuid Fogarty
	Date: Fr Jun 27, 2003 2:38 

	Subject: More Freire for Rob


	I've just been going over my notes on Freire and the role of "leaders".
Perhaps your worry about being separate and "better" than the learners isn't
so out of keeping with Freirean pedagogy. If you're interested, read on. I
was reluctant to post this at first as they are the opinions of someone who
is far from a scholar. However, I have been reading Facundo's critique in
more detail and I was surprised to see many of the same concerns there. Here
are my notes on this subject. All page references are to "Pedagogy of the
Oppressed", published by Penguin. Don't have the edition to hand so can't
give the year.

Diarmuid

One must be suspicious when somebody who is attempting to identify ways in
which the people can free themselves quotes, in a favourable light, the
likes of Mao, Castro, Che Guevara and, above all, Lenin. And true to the
mould, Freire upholds the necessity for a leadership caste who will take
'responsibility for coordination and, at times, direction' [p. 107] of the
people. Naturally, they will not seek to impose their word on the people,
but will work with the people to help the people 'refine' [p. 162] their
knowledge. In the meantime, Freire's theory of 'cultural synthesis' means
that the leaders will allow their 'more sophisticated knowledge...be remade
in the more empirical knowledge of the people'[p. 162]. This is the
'fundamental role' that his theory 'assign[s] the people' [p. 107].
Nevertheless, 'The fact that the leaders who organise the people do not have
the right to arbitrarily impose their word does not mean that they must
therefore take a liberalist position which would encourage license among the
people, who are accustomed to oppression' [p. 159]. Therefore, the way the
leaders choose to shape the revolution is the way it will come out. They
must work with the people, but they must not create the impression that the
people are now free to do what they choose. After all, the people are used
to being thought for. Why disappoint them now?

In fact, throughout the book, leaders are separated from the oppressed. They
are people of 'more sophisticated knowledge' who must come to the people,
listen to the people, be shaped by the people, guide the revolution, defend
the revolution and be careful not to let the people be too free. Throughout
this chapter, Freire's classifications hammer home the point that whereas
the leaders may in fact come from the oppressed, they are no longer the same
as the oppressed. They must take certain actions to be able to relate to the
oppressed and must always be aware that they don't succumb to the temptation
of reestablishing a new oppression. Perhaps he was influenced by his own
admission that 'Usually this leadership group is made up of men and women
who in one way or another have belonged to the social strata of the
dominators' [p. 144]. Perhaps he was influenced by his membership of the
middle class and the liberal intelligentsia. But in this case, he would have
been better off writing for his class, and not claiming to know what was
best for the working class.

Freire includes a chilling footnote on p. 120. With its implications, it
deserves to be quoted in full:

Once a popular revolution has come to power, the fact that the new power has
the ethical duty to repress any attempt to restore the old oppressive power
by no means signifies that the revolution is contradicting its dialogical
character. Dialogue between the former oppressors and the oppressed as
antagonistic classes was not possible before the revolution; it continues to
be impossible afterward.

To begin at the end, in true dialectical contradiction, reading the last
sentence, one might ask what has changed? If the revolution aims to bring
about a change in society and the roles of the people, why does dialogue
between the former oppressors and the [formerly] oppressed remain
impossible? It may take time, but it should not remain impossible. Such a
statement has frightening implications.



	


	Group: dogme
	Message: 3932
	From: zosia grudzinska
	Date: Fr Jun 27, 2003 9:45 

	Subject: presentness of correction


	My teacher's conscience tells me often to reflect on my own learning
experiences. But a difficulty presents itself -
my English learning processes were usually haywire (which is probably why it
was such fun and why I progressed rarther quickly). There are, however, a
few moments I vividly recall. These are so particular, so distinctive, like
jurassic flies embedded in amber blobs which I used to find at a beach in my
childhood (sigh, sigh, nostalgically, seems these days kids can only collect
nondescript pebbles on the Baltic shore...).
The whole years-long experience of picking up English is fuzzy, as it should
be, being part of life. But those moments... Their immediate, eternal
presence-presentness in the store of memories? The connection easily
identified of a cause and result? Peculiar, they all can be categorised as
one of a kind: correcting errors on the fly.
Never by a teacher (curiouser and curiouser, said Alice). By a friend, a
workmate, a boss, a very rude bell-boy (rude he could be, but to him I owe a
chunk of my English-speaking fluency).
In all cases it was the first correction coming from the party concerned,
always with a shy and asking-for-forgiveness attitude (bar the bell-boy,
naturally!) of "so sorry to correct you..."
Pronounciation. A word. A shade of meaning. Pronounciation again. And
again. Word formation. Pronounciation... (I shall stop here)
Now, what really puts a cap of oddness on the phenomenon: I invariably
thanked and asked them to continue correcting me whenever they considered it
necessary, as I have had no qualms about being "taught" in this way or
exposing my lack of expertise with the language, why should I, I was NOT
born a native speaker! And I am sure, as a matetr of fact I recall them
correcting me some more...
but I cannot recall those subsequent "mini-lessons" with such an absolute
clarity as the first ones.
It seems that the spontaneity of presentness leaves one with an indelible
imprint. Computes?
Zosia



	


	Group: dogme
	Message: 3933
	From: Sue Murray
	Date: Sa Jun 28, 2003 12:02 

	Subject: errors on the fly (errors on the amber ....)


	Zosia's message (below) -
it computes!!

(and perhaps also suggests how one of the trickiest things is knowing what
begs correction ... and what to filter out; because, despite the almost
inebriating, light-dawns feeling that can come from the memorable moments -
a feeling which can make us 'exponentially' think, 'I want to be corrected
on every mistake' - we all know it is pretty impossible to identify, let
alone correct/interrupt, every mistake; so in some ways it boils down to
'what is a mistake' and how it's seen/classified/categorized; and by whom
.....:

> Never by a teacher (curiouser and curiouser, said Alice). By a friend, a
> workmate, a boss, a very rude bell-boy

and, instead of 'every mistake',
>whenever they considered it necessary

during a recent teachers meeting, I found myself throwing out the following:
- what (if anything) might make a teacher more effective than a non-teacher
who speaks the language?
- what (if anything) might make a non-teacher who speaks the language more
effective than a teacher?

I realize something has been nagging in the back of my mind ever since; and
Zosia has scratched that itch; seemingly on the fly!; what was 'missing'
from the interesting points we all came up with on the questions was: the
naturally and usefully 'calibrated' reaction to 'error' that non-teachers
have;

or is it a question of non-classroom context?

also; and many other things as well; or is it just as simple as a sort of
'PPP' (ping in presence of presentness)? It IS/seems that simple; but that
simplicity itself is complex......(all the more reason to go with the flow,
notice it and notice its changes/change your noticing).....anyway, (and
sorry, it's very late .....)just thoughts.

and thanks, Zosia, for sharing so vividly - and gracefully - such
present presence of past presentness!
Sue
----- Original Message -----
From: "zosia grudzinska" <zosia_g@w...>
To: <dogme@yahoogroups.com>
Sent: Friday, June 27, 2003 10:45 AM
Subject: [dogme] presentness of correction


> My teacher's conscience tells me often to reflect on my own learning
> experiences. But a difficulty presents itself -
> my English learning processes were usually haywire (which is probably why
it
> was such fun and why I progressed rarther quickly). There are, however, a
> few moments I vividly recall. These are so particular, so distinctive,
like
> jurassic flies embedded in amber blobs which I used to find at a beach in
my
> childhood (sigh, sigh, nostalgically, seems these days kids can only
collect
> nondescript pebbles on the Baltic shore...).
> The whole years-long experience of picking up English is fuzzy, as it
should
> be, being part of life. But those moments... Their immediate, eternal
> presence-presentness in the store of memories? The connection easily
> identified of a cause and result? Peculiar, they all can be categorised
as
> one of a kind: correcting errors on the fly.
> Never by a teacher (curiouser and curiouser, said Alice). By a friend, a
> workmate, a boss, a very rude bell-boy (rude he could be, but to him I owe
a
> chunk of my English-speaking fluency).
> In all cases it was the first correction coming from the party concerned,
> always with a shy and asking-for-forgiveness attitude (bar the bell-boy,
> naturally!) of "so sorry to correct you..."
> Pronounciation. A word. A shade of meaning. Pronounciation again. And
> again. Word formation. Pronounciation... (I shall stop here)
> Now, what really puts a cap of oddness on the phenomenon: I invariably
> thanked and asked them to continue correcting me whenever they considered
it
> necessary, as I have had no qualms about being "taught" in this way or
> exposing my lack of expertise with the language, why should I, I was NOT
> born a native speaker! And I am sure, as a matetr of fact I recall them
> correcting me some more...
> but I cannot recall those subsequent "mini-lessons" with such an absolute
> clarity as the first ones.
> It seems that the spontaneity of presentness leaves one with an indelible
> imprint. Computes?
> Zosia
>
>
>
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	Group: dogme
	Message: 3934
	From: ntataroglu
	Date: Sa Jun 28, 2003 10:30 

	Subject: test questions


	Hi! Just joined and need help!!
I'd appreciate an opinion on several test questions that were meant 
to evaluate English language learning. Most of the students who sat 
for this test were newly graduated high school students. There are 
a total of 28 questions that I think were faulty, but I'd like the 
opinion of others who are not directly involved in the system. I've 
posted 5 of the questions here. I would like to post the rest for 
your evaluation. If you think I'm wrong, please tell me! If I'm 
right, I'll ask that the exam be reviewed. More than 40,000 students 
sat for this exam so I think it is of concern to a group like this.

I don't have a problem with the correct answers. I am asking you to 
tell me if the other choices can also be used. I feel they can. 

These are isolated questions. There is no other information given. 

1. Australia which is normally a grains exporting country, has 
started importing wheat and corn to meet a shortage resulting from 
a ..............drought.
A) widespread - the correct answer but I say there is no reasons 
why these should be considered wrong :
B) hostile
E) restrictive

2. The meridians are ..... counted from the meridian of the 
observatory of Greenwich, in England, which is called the zero 
meridian.
A) traditionally - is the correct answer, but aren't these possible
D) notably
E) markedly

3. Finland, which is three times the size of Ohio, is ..... forested 
and contains thousands of lakes, numerous rivers and extensive areas 
of marshland.
C) heavily - correct answer 
but aren't these possible
D) currently
E) profoundly

4. He must have had some sound reasons for ..... such a rigid 
timetable.
B) drawing up - correct
but can't I say
A) setting out

5) The name XXX emphasizes the colour of this river, ....... the 
earlier name XXX stresses its saltiness.
A) whereas - correct
but couldn't I say 
D) moreover
The XXX is correct.

Thanks 
Nile



	


	Group: dogme
	Message: 3935
	From: halima
	Date: Sa Jun 28, 2003 10:42 

	Subject: RE: test questions


	Just off the top of my head, because I have time, and with no reference
like a dictionary handy, here is my response.
Halima 

-----Mensaje original-----
De: ntataroglu [mailto:ntataroglu@h...] 
Enviado el: sábado, 28 de junio de 2003 11:31
Para: dogme@yahoogroups.com
Asunto: [dogme] test questions


Hi! Just joined and need help!!
I'd appreciate an opinion on several test questions that were meant 
to evaluate English language learning. Most of the students who sat 
for this test were newly graduated high school students. There are 
a total of 28 questions that I think were faulty, but I'd like the 
opinion of others who are not directly involved in the system. I've 
posted 5 of the questions here. I would like to post the rest for 
your evaluation. If you think I'm wrong, please tell me! If I'm 
right, I'll ask that the exam be reviewed. More than 40,000 students 
sat for this exam so I think it is of concern to a group like this.

I don't have a problem with the correct answers. I am asking you to 
tell me if the other choices can also be used. I feel they can. 

These are isolated questions. There is no other information given. 

1. Australia which is normally a grains exporting country, has 
started importing wheat and corn to meet a shortage resulting from 
a ..............drought.
A) widespread - the correct answer but I say there is no reasons 
why these should be considered wrong :
B) hostile
E) restrictive


This seems ok to me. A drought is not "hostile" it is a phenomena of
nature. And "restrictive" refers to a limitation of action, not a
phenomena of nature, and also would contratict the change from export to
import. 

2. The meridians are ..... counted from the meridian of the 
observatory of Greenwich, in England, which is called the zero 
meridian.
A) traditionally - is the correct answer, but aren't these possible
D) notably
E) markedly


Also this one seems fine. "notably" does not have a meaning which fits
in this context. And "markedly" is not approprite for one thing not
compared to others. 

3. Finland, which is three times the size of Ohio, is ..... forested 
and contains thousands of lakes, numerous rivers and extensive areas 
of marshland.
C) heavily - correct answer 
but aren't these possible
D) currently
E) profoundly


Currently is definatly not appropriate. It is present tense and does
not refer to ages of thousands of years which change in forestation
would be noticable enough to have "current" make sense. "profoundly"
also is not appropriate for forrestation. It does not collocate.
Profoundly interesting, profoundly worried, profoundly +emotion or
meaning, but not quantity of trees.

4. He must have had some sound reasons for ..... such a rigid 
timetable.
B) drawing up - correct
but can't I say
A) setting out

Laying out maybe, but not setting out. 

5) The name XXX emphasizes the colour of this river, ....... the 
earlier name XXX stresses its saltiness.
A) whereas - correct
but couldn't I say 
D) moreover
The XXX is correct.


Moreover means an addition of sameness, whereas refers to addition of
another thing. 

Thanks 
Nile
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	Group: dogme
	Message: 3936
	From: Justin Ehresman
	Date: Sa Jun 28, 2003 12:03 

	Subject: RE: test questions


	Halima,

Right on. I agree with your interpretations 100 pro. 

But in general... these are the weird kind of questions that even native speakers would have to think twice about... and well... who cares, we've beaten the testing subject to death already, I guess.... 

Can't wait for paperless testing

Justin

halima <halima@s...> wrote:
Just off the top of my head, because I have time, and with no reference
like a dictionary handy, here is my response.
Halima 

-----Mensaje original-----
De: ntataroglu [mailto:ntataroglu@h...] 
Enviado el: sábado, 28 de junio de 2003 11:31
Para: dogme@yahoogroups.com
Asunto: [dogme] test questions


Hi! Just joined and need help!!
I'd appreciate an opinion on several test questions that were meant 
to evaluate English language learning. Most of the students who sat 
for this test were newly graduated high school students. There are 
a total of 28 questions that I think were faulty, but I'd like the 
opinion of others who are not directly involved in the system. I've 
posted 5 of the questions here. I would like to post the rest for 
your evaluation. If you think I'm wrong, please tell me! If I'm 
right, I'll ask that the exam be reviewed. More than 40,000 students 
sat for this exam so I think it is of concern to a group like this.

I don't have a problem with the correct answers. I am asking you to 
tell me if the other choices can also be used. I feel they can. 

These are isolated questions. There is no other information given. 

1. Australia which is normally a grains exporting country, has 
started importing wheat and corn to meet a shortage resulting from 
a ..............drought.
A) widespread - the correct answer but I say there is no reasons 
why these should be considered wrong :
B) hostile
E) restrictive


This seems ok to me. A drought is not "hostile" it is a phenomena of
nature. And "restrictive" refers to a limitation of action, not a
phenomena of nature, and also would contratict the change from export to
import. 

2. The meridians are ..... counted from the meridian of the 
observatory of Greenwich, in England, which is called the zero 
meridian.
A) traditionally - is the correct answer, but aren't these possible
D) notably
E) markedly


Also this one seems fine. "notably" does not have a meaning which fits
in this context. And "markedly" is not approprite for one thing not
compared to others. 

3. Finland, which is three times the size of Ohio, is ..... forested 
and contains thousands of lakes, numerous rivers and extensive areas 
of marshland.
C) heavily - correct answer 
but aren't these possible
D) currently
E) profoundly


Currently is definatly not appropriate. It is present tense and does
not refer to ages of thousands of years which change in forestation
would be noticable enough to have "current" make sense. "profoundly"
also is not appropriate for forrestation. It does not collocate.
Profoundly interesting, profoundly worried, profoundly +emotion or
meaning, but not quantity of trees.

4. He must have had some sound reasons for ..... such a rigid 
timetable.
B) drawing up - correct
but can't I say
A) setting out

Laying out maybe, but not setting out. 

5) The name XXX emphasizes the colour of this river, ....... the 
earlier name XXX stresses its saltiness.
A) whereas - correct
but couldn't I say 
D) moreover
The XXX is correct.


Moreover means an addition of sameness, whereas refers to addition of
another thing. 

Thanks 
Nile
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	Group: dogme
	Message: 3937
	From: ntataroglu
	Date: Mo Jun 30, 2003 7:25 

	Subject: test questions -thanks Halima


	Thanks for taking the time to answer.

I'd like to ask one more question. In response to the answers "for 
setting out a time table" - Although I agree with you, how do I tell 
a student that its wrong when there are several hundred hits to this 
phrase on any major search engine and one of the sites I've noticed 
is BBC?
I guess I'm really asking where I draw a line between what is "test 
correct" and what is actually praticed in the language. Or is there 
such a thing?
Thanks
Nile



	


	Group: dogme
	Message: 3938
	From: zosia grudzinska
	Date: Mo Jun 30, 2003 7:45 

	Subject: Re: test questions


	Justin Ehresman wrote:
> But in general... these are the weird kind of questions that even
> native speakers would have to think twice about... and well... who
> cares, we've beaten the testing subject to death already, I guess....
>
> Can't wait for paperless testing

I share wholeheartedly (profoundly? markedly? one can play with words,
can't one?) your sentiments, Justin. While the test has not been invalid
for the lack of true exclusivity of the correct choice, it has certainly
been - idiotic, detached from life, irrelevant... have you said "high
school", Nile? Well, I am wondering about the world who asks young people
to endure testing on such dry examples. Doesn't it dehumanise everybody
concerned and the education processes as well?
I was not surprised, alas! Well I know this type of "tests". There is a
sad anecdote here... once I was presented with a coursebook, and not a bad
one as far as coursebooks go... but there was a booklet with tests written
by a Polish teacher to complement the book (English authors, so presumably
there was a feeling that testing should incorporate some aspects of teaching
practise specific to the countries where the book sells? can't say, not
knowing the usual protocols of publishing houses...) anyway, they were
horrible: repetitive (why test the knowledge of us of some/any by giving 10
examples? therefore time-consuming by sheer bulk... irrrelevant to the
immediate sphere of interests of subjects tested (as it seems to be the
RIGID RULE of all tests, them reflecting the interests and attitudes of the
testers!); plus the unpardonable sin of the level being on a par with the
coursebook content, not a jot lower, sometimes the tasks set in the testbook
were even more difficult than the ones in the student book - due to their
structure, abstractness, I guess... therefore not fair to test at all!
Now I happen to know the author of these tests and she is a staunch supprted
of all trends in education, which stress the holistic, humanely-based and
personalising... I have never had the opportunity (or perhaps presence of
mind) to ask her about the wretched testbook. Is there a universal "testing
culture" which excludes sound reason and mercy?
Zosia



	


	Group: dogme
	Message: 3939
	From: Kevin Laurence Landry
	Date: Mo Jun 30, 2003 12:32 

	Subject: Re: test questions


	I agree that testing is not perfect, however in those examples the 
response should be the best answer not merely a possible answer.

It is a test to determine how well the test takers can understand and 
use English.

If it was a swimming test would you expect the fastest to win or 
would swimmers be marked on form.

How well wolud you rate the drowners.

Finish the dialogue...


A: Could I have a cup of coffee
B: You want cream or sugar?
A: Montanna.....


--- In dogme@yahoogroups.com, Justin Ehresman <justinehresman@y...> 
wrote:
> Halima,
> 
> Right on. I agree with your interpretations 100 pro. 
> 
> But in general... these are the weird kind of questions that even 
native speakers would have to think twice about... and well... who 
cares, we've beaten the testing subject to death already, I guess.... 
> 
> Can't wait for paperless testing
> 
> Justin
> 
>



	


	Group: dogme
	Message: 3940
	From: diarmuid_fogarty
	Date: Mo Jun 30, 2003 2:19 

	Subject: Etre et Avoir


	Haven't seen anything about this film here as yet, but I'm going to 
the cinema to see it with my class tomorrow. It sounds like it should 
be right up the dogme path. 

Here are two reviews from www.ruthlessreviews.com/denver.html and 
www.imdb.com respectively:

"Normally I would run screaming from any theater featuring a film 
about children not being shot or stabbed, but this remains an 
exception. This French documentary (more cinema verite than a 
conventional non-fiction piece) tells the tale of a dedicated, 
unconventional teacher (unconventional in that, as a non-American, he 
is competent) in a rural French town. The school is but one room, and 
all grade levels are thrown together. Without the distraction of 
narration, we watch the learning process itself; the searching, wide-
eyed wonder that accompanies intellectual growth." 

"Being a teacher myself, I found this movie utterly tedious. What an 
uninspiring classroom environment! Being in an actual classroom is 
much more fascinating than seeing this movie. Another issue: the 
movie focused only on a few children. What about all the others?"

Interesting? A warm review from approximately 90% of viewers and a 
teacher amongst the 10% who didn't like it. Make of that what you 
will.

Diarmuid



	


	Group: dogme
	Message: 3941
	From: Dennis Newson
	Date: Mo Jun 30, 2003 2:56 

	Subject: Re: Etre et Avoir


	Diarmuid,

I've seen this film here and it is....superb.


Dennis



	


	Group: dogme
	Message: 3942
	From: Dennis Newson
	Date: Mo Jun 30, 2003 3:01 

	Subject: Re: Etre et Avoir


	Diarmuid.

I've seen this film. In my opinion it is brilliant - moving, 
fascinating.

The teacher who wrote:

""Being a teacher myself, I found this movie utterly tedious."

is the sort of person all dogmeists would avoid in the staff-
room.

Dennis



	


	Group: dogme
	Message: 3943
	From: halima
	Date: Mo Jun 30, 2003 5:56 

	Subject: RE: test questions -thanks Halima


	-----Mensaje original-----
De: ntataroglu [mailto:ntataroglu@h...] 
Enviado el: lunes, 30 de junio de 2003 8:26
Para: dogme@yahoogroups.com
Asunto: [dogme] test questions -thanks Halima


Thanks for taking the time to answer.

I'd like to ask one more question. In response to the answers "for 
setting out a time table" - Although I agree with you, how do I tell 
a student that its wrong when there are several hundred hits to this 
phrase on any major search engine and one of the sites I've noticed 
is BBC?
I guess I'm really asking where I draw a line between what is "test 
correct" and what is actually praticed in the language. Or is there 
such a thing?
Thanks
Nile

-------------
I think probably phrasal verbs are tricky at the best of times. I guess
the use is just what is mostly said by native speakers. Tests are
intended to find out whether the student has assimilated the general
normal collocations and useages of the native speaker. But as a native
American who has lived more than 30 years in Europe, I have discovered
that there is a lot of usage I am now unfamiliar with. Some
colloquialisms become mainstream, others drop away or acquire new
meanings. A certain amount of language is constantly shifting. I usually
point out to my students if they think they will never learn English
that they probably never will, as much as they are still learning their
own language, gaining new vocabulary all the time - but some usage is
fairly established and cross cultural (American, British, Australian,
for example) and to speak it to an advanced level, the student must
acquire a certain amount of that usage. 

I am still struggling with Spanish, though my level is more or less
advanced now - thre are moments still when I feel like a beginner.

Asi es la vida. 
:-) Halima



	


	Group: dogme
	Message: 3944
	From: Dennis Newson
	Date: Di Jul 01, 2003 4:28 

	Subject: Reduce teacher domination


	Last session of the current series yesterday with U. and the 
doctoral students on the two-weekly course that was intended to 
give them practice in their presentational skills in English.

I've told the list how concerned I was whether U. and I were 
getting the correction of mistakes, feedback right. The 
discussion last night revealed that the participants have a 
quite different concern. For a future planned course they 
recommended:

- emphasis should be put on giving everyone even more 
opportunity to speak; 

- students in turn should take charge of the session i.e. 
remove U. and me from our over-dominating roles; 

- exploration of ways of preventing individuals from talking too 
long thus avoiding the build-up of frustration of those who were 
dying to say something but didn't get the chance;

- exploration of ways of ensuring that everyone participated, 
eve if this meant that the chairmen for the evening asked each 
participant in turn for a short, timed opinion, statement, 
comment.


Dennis



	


	Group: dogme
	Message: 3946
	From: Julian Bamford
	Date: Fr Jul 04, 2003 1:29 

	Subject: notes, communication, learning


	Thanks Sue and Dennis (both 6/27 "Presentness and Students") for broadening
the notes discussion (and thanks to others for their note-related comments,
too).

After writing "Presentness and students" on 6/26, I talked with the guy I
work with. Matt said that notes are useful as a means to remember things
you need "as is" a short or long time later (e.g., a shopping list; a
quote; a fact that may appear on a test; the note of something to come back
to later that Scott might have made in the training course he described
[6/26]).

Notes made toward language competence are usually less effective, however,
as each note records a particular instance of language. But accumulating
specific items isn't central to learning a language. Rather, our brain
needs lots of examples of an item, allowing us to pass from vague to
clearer generalizations about that piece of language.

This morning I read this: "The child does not think of languages as things
in themselves--indeed, hardly thinks of them at all. They are just part of
the activity of communicating with others." (Marshall Childs, The Daily
Yomiuri, July 4, 3003, p. 14. [One of the perks of living in an EFL world
is the occasional pithy comment on language learning with your breakfast.])

This sums up for me the power of dogme with its lessons 'primarily based on
the language that emerges out of the communicative needs, interests,
desires of the people in the room.' I believe from experience that the
brain goes about learning languages basically the same way no matter the
age. Dogme puts the emphasis on communication, freeing the brain to do its
slow unobserved work of acquisition.

So I've put away my pen and notebook and try to be present and engaged in
the communication of my Japanese classes. I trust my brain to note what it
will. It does a far better job than I ever could.
Julian



	


	Group: dogme
	Message: 3947
	From: Robert M. Haines
	Date: Fr Jul 04, 2003 1:59 

	Subject: Re: notes, communication, learning


	And then there's this thing called the heart, which might actually be just
as important, if not more so, than 'the brain', which our age of cognitive
science loves to focus on as if it were the very essence of human
existence --- I know some readers will think it is! Well, we are classified
as homo *sapiens*, but how might note-taking relate to our emotional needs
as learners? Silly question? Well, perhaps I deserve a silly answer.

Here's one silly answer: Teachers should let learners incorporate notes into
their learning if learners feel it will be of value, even if teachers do not
agree. This might enable learners to discover on their own the importance
and worth of such note-taking according to their learning styles and needs.

If I remember correctly, the Japanese don't really distinguish between the
mind and the heart.

Rob
----- Original Message -----
From: Julian Bamford <bamford@s...>
To: <dogme@yahoogroups.com>
Sent: Thursday, July 03, 2003 5:29 PM
Subject: [dogme] notes, communication, learning


> Thanks Sue and Dennis (both 6/27 "Presentness and Students") for
broadening
> the notes discussion (and thanks to others for their note-related
comments,
> too).
>
> After writing "Presentness and students" on 6/26, I talked with the guy I
> work with. Matt said that notes are useful as a means to remember things
> you need "as is" a short or long time later (e.g., a shopping list; a
> quote; a fact that may appear on a test; the note of something to come
back
> to later that Scott might have made in the training course he described
> [6/26]).
>
> Notes made toward language competence are usually less effective, however,
> as each note records a particular instance of language. But accumulating
> specific items isn't central to learning a language. Rather, our brain
> needs lots of examples of an item, allowing us to pass from vague to
> clearer generalizations about that piece of language.
>
> This morning I read this: "The child does not think of languages as things
> in themselves--indeed, hardly thinks of them at all. They are just part
of
> the activity of communicating with others." (Marshall Childs, The Daily
> Yomiuri, July 4, 3003, p. 14. [One of the perks of living in an EFL world
> is the occasional pithy comment on language learning with your
breakfast.])
>
> This sums up for me the power of dogme with its lessons 'primarily based
on
> the language that emerges out of the communicative needs, interests,
> desires of the people in the room.' I believe from experience that the
> brain goes about learning languages basically the same way no matter the
> age. Dogme puts the emphasis on communication, freeing the brain to do
its
> slow unobserved work of acquisition.
>
> So I've put away my pen and notebook and try to be present and engaged in
> the communication of my Japanese classes. I trust my brain to note what
it
> will. It does a far better job than I ever could.
> Julian
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3948
	From: midill@a...
	Date: Fr Jul 04, 2003 12:11 

	Subject: Re: notes, communication, learning


	Some students can't "just sit" in a class without a pencil and paper. I think 
for some ADD types, it helps them to focus on what is being said.
Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3949
	From: Sue Murray
	Date: Fr Jul 04, 2003 10:52 

	Subject: test questions - thanks Halima


	Nile's question is a tricky (and good) one:
>I guess I'm really asking where I draw a line between what is "test 
correct" and what is actually praticed in the language. Or is there 
such a thing?

for example, on the back cover of the fairly recent Oxford Collocations Dictionary:

quote:
"pass that exam

how would you score in this exam question?

He was soon launched on a ............. successful career as a film actor.

a. greatly 
b. largely
c. grossly
d. hugely

The answer is in the dictionary - check the entry for 'successful'."
unquote

Frankly, (personally), I think it's almost morally wrong to say that 'greatly' is 'wrong' here!!! 'Largely'
and 'grossly' would have different meanings/connotations to 'hugely' (and 'greatly' .....) - do we know where this sentence comes from? Who it's written by/for and their view point/tone? Is it a banal potted bio, a scathing film review, a formal lecture??

Or are we just back on that old 'bandwagon' of 'language first' (second, third and last)? (with the 
added bonus of imperalistic frequency)

I checked the entry for 'successful' and found, for example, it doesn't contain the collocation
'most successful' (which I happened to come across several times today on some net research -
eg, he is enjoying a most successful tour ....one of the most successful reggae artists .....). 
(I also checked the entry for 'success', which includes 'great')

I'm a great believer in the value of collocation and collocation awareness, but worry that things
can be taken too far along the 'cline', and that (NS) frequency can become a sort
of unassailable and jealous god, rather than a guardian angel.

I suppose, back to Nile's original question, a perennial problem is when and how the 'godliness' of testing washes back onto teaching and learning; I often do what I think Fiona once talked about - tell learners that for the exam, x is expected, but in the/our real world, y is fine/common; some learners fully accept and understand; others tend to feel/believe, underneath it all, that 'x' is really the 'right' way, cos it's the 'exam' way; they can decide what end of that particular cline they prefer to move towards in the meaningful worlds they live and experience.

another problem with the strong lexical influence that has seemingly 'revolutionized' the *content* of many exams and ways of testing (with consequent effect on course book compilation in various guises/doses) in recent years is that it hasn't really revolutionized the basic *testing methods* - it's still all too often down to luck of the draw discrete items...... 

Sue

























[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3950
	From: Dennis Newson
	Date: Sa Jul 05, 2003 8:19 

	Subject: A recommended thought-provokingl article


	Quote:


Forget the battle, I'm off to the ballet


"I agree that art is useless, but so is life, and it's precisely 
our awareness of the "uselessness" of life that makes us want to 
struggle to give it purpose"

Not bang-on central to dogme, but I suspect most people on this 
list will get something from reading this Guardian article by 
Richard Eyre:

http://www.guardian.co.uk/arts/war/story/0,12958,916046,00.html



Dennis



	


	Group: dogme
	Message: 3951
	From: Diarmuid Fogarty
	Date: Sa Jul 05, 2003 9:05 

	Subject: Largely successful


	Whilst I agree with Sue, I disagree with her too. When I look at the successful actor, the first word that comes into my head is "hugely". The fact that Sue argues for two of the other alternatives would hint that she too knows that "hugely" is the "right" answer. Let's not beat ourselves up over this.

I know that the point is, "Why is it the right answer?" Is it "right" because *everybody* says it or because it is common in the speech of L1ers? And this is where I agree with Sue. Yet the fact of the matter is that "NS" English is more valued than "NNS". We are concerned about the imperialistic implications...but not enough to look for another job! We teach the language of the Empire so that people will not lose *all* their worth to the Empire. Very often we teach the sons and daughters of the privileged, guaranteeing that their hegemony will remain untouched for another generation. That's the underlying moral question.

"NS" or "NNS" English will ultimately make no difference to this quandary. On a practical level, I think we have to accept that there is a need to have something upon which we could evaluate learners' English. For the Oxford dictionary of Collocations (not a bad book, I would say) that appears to be a fairly extensive trawl through "NS" literature and speech. Do we know if "a grossly successful actor" is a common collocation in "NNS" English? In my limited experience, the most common "NNS" collocation would be "very"? I think the point is that the collocation dictionary is there to help people expand their knowledge of vocabulary. We begin with the NNS version and move towards the "NS" version. Is that right or wrong? Is that really imperialism? This is where we need dk! But he's either very busy or on holiday. I would suggest that it is imperialism, of course. Our job is all about imperialism. Most people *need* to learn English, they don't *want* to. How we do our job is what can make a difference though. We can sniffily inform people that they are "wrong" and their English is "wrong" or we canhelp them appreciate that there are many different ways of saying exactly the same thing. If they choose to incorporate some of those ways into their mental lexicon, then all well and good. If they don't, well, all well and good as well. Exactly as Sue has suggested.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3952
	From: Tom Smith
	Date: Sa Jul 05, 2003 11:36 

	Subject: Re: test questions - thanks Halima


	In the case of "one of the most successful reggae artists" surely this is a 
superlative not a collocation, whereas in the case of "a most successful tour" it 
is a collocation as the word "most" is a modifier along the lines of "very" or 
"highly".

--- In dogme@yahoogroups.com, "Sue Murray" <suemurray@i...> wrote:
> Nile's question is a tricky (and good) one:
> >I guess I'm really asking where I draw a line between what is "test 
> correct" and what is actually praticed in the language. Or is there 
> such a thing?
> 
> for example, on the back cover of the fairly recent Oxford Collocations 
Dictionary:
> 
> quote:
> "pass that exam
> 
> how would you score in this exam question?
> 
> He was soon launched on a ............. successful career as a film actor.
> 
> a. greatly 
> b. largely
> c. grossly
> d. hugely
> 
> The answer is in the dictionary - check the entry for 'successful'."
> unquote
> 
> Frankly, (personally), I think it's almost morally wrong to say that 'greatly' is 
'wrong' here!!! 'Largely'
> and 'grossly' would have different meanings/connotations to 'hugely' (and 
'greatly' .....) - do we know where this sentence comes from? Who it's written 
by/for and their view point/tone? Is it a banal potted bio, a scathing film review, 
a formal lecture??
> 
> Or are we just back on that old 'bandwagon' of 'language first' (second, third 
and last)? (with the 
> added bonus of imperalistic frequency)
> 
> I checked the entry for 'successful' and found, for example, it doesn't contain 
the collocation
> 'most successful' (which I happened to come across several times today on 
some net research -
> eg, he is enjoying a most successful tour ....one of the most successful 
reggae artists .....). 
> (I also checked the entry for 'success', which includes 'great')
> 
> I'm a great believer in the value of collocation and collocation awareness, 
but worry that things
> can be taken too far along the 'cline', and that (NS) frequency can become a 
sort
> of unassailable and jealous god, rather than a guardian angel.
> 
> I suppose, back to Nile's original question, a perennial problem is when and 
how the 'godliness' of testing washes back onto teaching and learning; I often 
do what I think Fiona once talked about - tell learners that for the exam, x is 
expected, but in the/our real world, y is fine/common; some learners fully 
accept and understand; others tend to feel/believe, underneath it all, that 'x' is 
really the 'right' way, cos it's the 'exam' way; they can decide what end of that 
particular cline they prefer to move towards in the meaningful worlds they live 
and experience.
> 
> another problem with the strong lexical influence that has seemingly 
'revolutionized' the *content* of many exams and ways of testing (with 
consequent effect on course book compilation in various guises/doses) in 
recent years is that it hasn't really revolutionized the basic *testing methods* - 
it's still all too often down to luck of the draw discrete items...... 
> 
> Sue
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3953
	From: Glenys Hanson
	Date: Sa Jul 05, 2003 4:03 

	Subject: Grammar again!


	Hi everyone,
I hope you don't mind me going back to the grammar topic (I was very busy 
in June and have only now had time to catch up reading all your 
postings). There were several things said with which I felt myself very 
much in tune.

For example:
22 Jun 2003, Diarmuid Fogarty wrote:
"It seems that we can help people learn a language if we draw their 
attention to salient features of it.
I see the whole teaching of grammar as nothing more than an exercise 
designed to get the brain thinking about patterns and to give it practise 
in identifying patterns."
Learning to identify patterns is fun and people feel proud of themselves 
when they can do to it. Too much of language learning is still based on 
memorisation and that's boring - however much it's disguised as "games", 
it's often just "drills".
I very much agree, too, that the role of the the teacher is to draw 
people's attention to salient features of the language (grammar isn't the 
only feature) - this is what I'm very busy at in my classroom.

25 Jun, Adrian Tennan responded to Dennis who had written:
"I don't believe at all in masses of teacher activity in the classroom, but 
I can't shake off the feeling of guilt if I don't do much."
by saying: "But why should you (the teacher) do much? Surely it's the 
students who need to be doing the work. After all, your English is quite 
good and theirs ....? "
This seems to me to be a very important point: English teachers don't need 
to be practising their English in class or even providing models; they have 
the much more important duty that Diarmuid indicated of "drawing attention 
to salient features". Both students and teachers can be very busy - but not 
doing the same things. A good teacher may not be apparently "busy" from 
the exterior but if, as Sue Murray said on 25 Jun, "Being 'present' is what 
is most important" a teacher who is present to where his students' are at 
is one who takes the time to observe them.

Teachers who are present to their students are not always those who have 
the title of teachers. 27 Jun: Zosia Grudzinska's "rude bell-boy" was an 
efficient teacher because he helped her with what she wanted to express 
"here and now" - she didn't find it intrusive and the experience stayed 
with her. It's that sort of thing I try to do in class.

Over the years I've worked on ways of "drawing attention to salient 
features of the language" that I hope are different from the traditional 
"grammar lesson". Just recently I've been trying to transform some them 
into interactive on-line exercises. I'm not 100% satisified with the 
results and would welcome comments and suggestions if any of you have the 
time to take a look at 
<http://assoc.wanadoo.fr/une.education.pour.demain/rodsex/rodsindex.htm> or 
<http://cla.univ-fcomte.fr/english/dictations/rodspeople/begsindex.htm>.
And, no, not all of them (not quite!) involve Cuisenaire rods.

Cheers,
Glenys


Glenys Hanson, Teacher of English as a lingua franca,
Centre de Lingustique Appliqueé, Université de Franche-Comté, France
glenys.hanson@u..., <http://cla.univ-comte.fr/english/index_s.htm>



	


	Group: dogme
	Message: 3954
	From: Peachey Pape
	Date: Mo Jul 07, 2003 3:18 

	Subject: DOGME on the web


	Hi Everyone

Just like to mention a couple of websites that may be of interest.

The first is http://searchenglish.britishcouncil.org/ which is a combined
ELT specific search engine and community building tool. If you look in the
Focus on section you will find (under methodology) a dogme specific search
query which is constantly trawling the web to update our database on DOGME
related news and articles. Also within the forums I'm trying to open up a
debate on DOGME and get more people involved and sharing ideas about it.

The second site that maybe of interest is http://www.teachingenglish.org.uk/
. This site is aimed at state school teachers and a has a selection of
articles and teaching materials for them to use. Would be nice if someone
were willing to take up the challenge and write some DOGME related content
for us.

Hope you find these of interest. Any feedback welcome.

Nik Peachey niock.peachey@b...
British Council Teaching Websites Manager
ELT Group
http://www.teachingenglish.org.uk/
http://searchenglish.britishcouncil.org/
http://www.britishcouncil.org/languageassistant/


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.495 / Virus Database: 294 - Release Date: 30/06/03



	


	Group: dogme
	Message: 3955
	From: nadine_bussmann
	Date: Mo Jul 07, 2003 10:04 

	Subject: Hi, can you help me??


	Hello,
My name is nadine and i am student at the university of muenster.
I am supposed to give a speech about the "Dogme-Approach" to esl.
What i would like to know is how such a lesson looks like.
What i want to do is simulate a typical dogme lesson and therefor i 
need to know how exactly such a lesson looks like.
Can you help me??

Sencerely
Nadine



	


	Group: dogme
	Message: 3956
	From: Robert M. Haines
	Date: Mo Jul 07, 2003 10:17 

	Subject: Re: Hi, can you help me??


	Hi Nadine,

In order to learn what a more dogmetic lesson might look like, I would first
refer you to http://www.teaching-unplugged.com/ching-unplugged.com, where
you can find out more about dogme and view some sample lessons from some of
the people who've introduced dogme to the ELT world.
Next, I would encourage you to look through the archives at the dogme groups
web page, searching under headings like "lesson planning", "lessons", etc.
Finally, it might be easier to define what a dogmetic lesson is not, rather
than what exactly it is; I think you'll read more about that in the places
I've mentioned above.

Best of luck to you, Nadine.

Alles Gute!

Rob
----- Original Message -----
From: nadine_bussmann <nadine_bussmann@y...>
To: <dogme@yahoogroups.com>
Sent: Monday, July 07, 2003 2:04 PM
Subject: [dogme] Hi, can you help me??


> Hello,
> My name is nadine and i am student at the university of muenster.
> I am supposed to give a speech about the "Dogme-Approach" to esl.
> What i would like to know is how such a lesson looks like.
> What i want to do is simulate a typical dogme lesson and therefor i
> need to know how exactly such a lesson looks like.
> Can you help me??
>
> Sencerely
> Nadine
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 3957
	From: sthornbury@w...
	Date: Mo Jul 07, 2003 10:29 

	Subject: Re: Hi, can you help me??


	Nadine, go to http://www.teaching-unplugged.com/resources.html
You'll find some descriptions of lessons there. Good luck! Scott


On 7 Jul 03, at 21:04, nadine_bussmann wrote:

> Hello,
> My name is nadine and i am student at the university of muenster.
> I am supposed to give a speech about the "Dogme-Approach" to esl.
> What i would like to know is how such a lesson looks like.
> What i want to do is simulate a typical dogme lesson and therefor i 
> need to know how exactly such a lesson looks like.
> Can you help me??
> 
> Sencerely
> Nadine
> 
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 
> 
>



	


	Group: dogme
	Message: 3958
	From: Diarmuid Fogarty
	Date: Mo Jul 07, 2003 11:02 

	Subject: Re: Hi, can you help me??


	Hi Nadine
While I am of the opinion that there is no such thing as the "typical" dogme lesson (each dogme class depending on the teacher and the students), I might be able to help you. I did a workshop for my colleagues as part of our in-house teacher development sessions about a year ago. I based it around ideas put on the list by Simon Gill (I think) and it worked quite well. On this computer I have only got my notes and the OHT with the aims and objectives (yes, I know...how dogmetic!!!) which I'll send to you off-list. If I can find the handouts (ahem) and the activities on the computer at work I'll also send them to you, but we are currently in the process of moving workplace so I can't promise anything yet.

Let us know how it went.

Diarmuid
----- Original Message ----- 
From: nadine_bussmann 
To: dogme@yahoogroups.com 
Sent: Monday, July 07, 2003 10:04 PM
Subject: [dogme] Hi, can you help me??


Hello,
My name is nadine and i am student at the university of muenster.
I am supposed to give a speech about the "Dogme-Approach" to esl.
What i would like to know is how such a lesson looks like.
What i want to do is simulate a typical dogme lesson and therefor i 
need to know how exactly such a lesson looks like.
Can you help me??

Sencerely
Nadine


Yahoo! Groups Sponsor 
ADVERTISEMENT




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3959
	From: nadine_bussmann
	Date: Di Jul 08, 2003 11:05 

	Subject: Re: Hi, can you help me??


	HI 

Thank you so much for your help. the links were helpful and i hope i 
can "design" a dogme lesson for my classmates.

I am really greatful and i hope that i may return and ask some more 
questions if i have any!

DANKE

Nadine



	


	Group: dogme
	Message: 3960
	From: Robert M. Haines
	Date: Di Jul 08, 2003 11:13 

	Subject: Indoctrination


	Thursday, I begin my six-hour training at a school where I've been offered work. The training is to include an outline of the curriculum, 3 hours of observation, introduction to materials (all in-house, I,e, published by Pearson), and methodology. I imagine myself as Frank Sinatra in The Manchurian Candidate.

Should I go dogme during the observed lessons? Can I keep my mouth shut when the director tells me that the course books are great and there is a one-size-fits-all approach that is proven to get the job done? If this list is any indication, I won't be able to restrain myself from speaking my mind.

I showed the director Uncovering Grammar as a book that has inspired my 'approach' to grammar. He said, "Oh, I've seen this." Not impressed? I talked about communicative methodology. The director winced and said they used do that, but accuracy suffered so they go for a middle-ground. Hmm...

Has anyone encountered similar indoctrination... er, train-ing? How did you handle it?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3961
	From: iris elish
	Date: Mi Jul 09, 2003 7:08 

	Subject: name of book


	Shalom
Someone mentioned a book, Uncovering Grammar. Who wrote and pubished it?
Thanks,
Iris Elish


---------------------------------
Do you Yahoo!?
SBC Yahoo! DSL - Now only $29.95 per month!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3962
	From: Dennis Newson
	Date: Mi Jul 09, 2003 7:21 

	Subject: (Fwd) [swissenglish] Scary stuff on schoolbooks


	Since there is an underlying critical interest in school 
textbooks here I thought list members might be interested in a 
long posting by Graham Tritt of the Swiss English TEFL 
Yahoogroups list. (I've just uploaded it to the files section).

Here is a taster:

----------

Graham writes:

Scary stuff on schoolbooks

As a member of the NAGB, I reviewed one- and two-page passages
that had been prepared by the testing consortium for President
Clinton's "voluntary national test" of reading in the fourth
grade. Most of these passages had been previously published in
children's magazines or in recent anthologies.

After I had read about a dozen such passages, a combination of
fiction and nonfiction, I realized that the readings themselves
had a cumulative subtext: the hero was never a white boy.
Instead, the leading character - the one who was most competent,
successful, and sympathetic - was invariably either a girl (of
any race) or a nonwhite boy. Almost without exception, white 
boys were portrayed as weak and dependent. In one story, a white 
boy in a difficult situation weeps and says plaintively, "If 
only my big sister were here, I would know what to do."

The passages, I discovered, had been edited to eliminate 
anything that might be perceived by anyone as a source of bias. 
In an essay on a giant sequoia tree, for example, the editors 
deleted a phrase that compared the sequoia's shape to that of a 
Christmas tree because the analogy was considered religious and 
might be offensive to non-Christians. Another phrase in the same 
essay was dropped as sexist because it described a branch of the 
sequoia tree as so wide that a seven-foot man could stretch 
across it without being able to extend either his fingers or his 
toes over the edge.

A passage from a well-known fable was also edited to remove the
moral of the story. The original had ended with the conclusion
that "God helps those who help themselves." To avoid any
reference to a deity, the editors had replaced this phrase with
the advice that "People should try to work things out for
themselves whenever possible."

....... in mid-1998 when our committee met with 
representatives of Riverside Publishing, the company that was 
selecting the passages for the voluntary national test, editing 
them, and writing test questions.

When I asked why so few reading passages were drawn from classic
children's literature, the publisher explained that it was a
well-accepted principle in educational publishing that 
everything written before 1970 was rife with racism and sexism. 
Only stories written after that date, he said, were likely to 
have acceptable language and appropriate multicultural 
sensitivity.

......

To read on, go to the files section.


Dennis


" "
Dennis Newson
University of Osnabrueck (retired)
GERMANY
denos@d...
http://www.dennisnewson.de


	


	Group: dogme
	Message: 3963
	From: Julian Bamford
	Date: Mi Jul 09, 2003 8:15 

	Subject: name of book


	Uncovering Grammar is by Scott Thornbury, published by Macmillan Heinemann
ELT, 2001. See
http://www.greekelt.net/Uncovering.htm
for a review.
Julian
------------
>Someone mentioned a book, Uncovering Grammar. Who wrote and pubished it?
>Thanks,
>Iris Elish



	


	Group: dogme
	Message: 3964
	From: Adrian Tennant
	Date: Mi Jul 09, 2003 3:27 

	Subject: Re: Re: test questions


	Hi all,

bit out of step as I've just returned but I'd like to pick up on one point:

> I agree that testing is not perfect, however in those examples the
response should be the best answer not merely a possible answer.

How can anything be a 'best' answer? If it's possible then it's correct,
especially in Dogme.

Dr Evil

P.S. We were then asked to complete a dialogue. OK, here goes ...

A: Could I have a cup of coffee
B: You want cream or sugar?
A: Montanna coffee doesn't need cream or sugar.
B: I'll take that as a 'No' then.



	


	Group: dogme
	Message: 3965
	From: jonathanmcf2000
	Date: Mi Jul 09, 2003 4:25 

	Subject: MA in ELT


	I am an English teacher and have been in Spain for the last 14 years 
or so, teaching in different academies and organisations, but at 
present am teaching an interesting sector the Health service. I am 
teaching doctors and nurses in a hospital in Palma de Mallorca. 
Recently, I have begun to become very interested in the idea of 
taking a MA distance course, and was wondering whether there were any 
DOGME friendly courses or whether studying for an MA was a kind of 
contradiction in terms in DOGME. Look forward to advice, comments etc.

Jonathan McFarland



	


	Group: dogme
	Message: 3966
	From: zosia grudzinska
	Date: Mi Jul 09, 2003 5:55 

	Subject: Re: Indoctrination


	Robert M. Haines wrote:
> I showed the director Uncovering Grammar as a book that has inspired
> my 'approach' to grammar. He said, "Oh, I've seen this." Not
> impressed? I talked about communicative methodology. The director
> winced and said they used do that, but accuracy suffered so they go
> for a middle-ground. Hmm...

I think you're in for some hard times, Rob. So if they "used that" and
stopped, what are they using now? The real question is, what's your
leverage there? I mean when I started teaching and introducing some "wild
antics", like not giving marks but credits, allowing students to choose
their homework, introducing individual projects and portfolios... finally
letting students give themselves marks at the beginning of term so that
later they can concentrate on learning for learning sake... I felt
relatively immune from sacking as there were no other teachers of English
around to have me replaced... while I was earning good money translating
books so I felt pretty safe and I guess it must have shown... how lucky can
you get?
There is one important reflection, though: the more eager I waxed on the
"modern teaching" theme, learner autonomy, getting away from a course book
etc., the more skeptical my colleagues' reaction. Finally they took to
avoiding me, no more chance to indoctrinate them, alas. So there is a point
in "treading soft" at least in the beginning.
But how to reconcile formal restrictions and rules if there are such with
your own conscience? I wish I knew the answer!
Whatever happens, lots of good luck,



	


	Group: dogme
	Message: 3967
	From: Dennis Newson
	Date: Do Jul 10, 2003 5:23 

	Subject: Covering the book v. respect for the learner


	How not to run a language school


A friend, in her early 50s, visiting us while on leave from 
West Africa, explained how her organisation had sent her to a 
very well-known school in France to brush up her French.

The experience was awful.

1. She was in a class that consisted mainly of rich young 
people, sent to the school by their parents, who skipped 
classes, came late had no interest in learning French at all and 
were generally disruptive for serious learners.

2. The language laboratory was very old, had an abandoned air 
and was usually un-manned by a teacher. There was also an 
ancient PC in the room somewhere.

3. When my friend asked the teachers for explanations of 
points she didn't understand ("Something about the use of the 
future...") she was told there wasn't time for explanations 
because the teacher had to get to a certain point in the book by 
the end of the week.

Amazed of Osnabrueck



	


	Group: dogme
	Message: 3968
	From: Dennis Newson
	Date: Do Jul 10, 2003 5:34 

	Subject: Re: Indoctrination


	Rob and Zosia's mails do raise in my mind a central tactical and 
strategic issue - How can, what shall I call him/her, how can an 
enlightened, competent, enthusiastic, responsible teacher effect 
change or, more modestly, create elbow room for themselves to 
teach and facilitate learning in a way in which they believe and 
ar committed to in a school culture that sticks to or requires 
textbooks and tests etc.?

Dennis



	


	Group: dogme
	Message: 3969
	From: Robert M. Haines
	Date: Do Jul 10, 2003 6:06 

	Subject: Re: Indoctrination


	Good question, Dennis. I feel I'm about to find out. For the past five
years, I've been at a center where I've had relative freedom to subvert the
dominant paradigm, and have done so with vigor. Now I'm the new kid on the
block and some of the other teachers send out a vibe that indicates they
might feel threatened because the director has gone on and on about my
credentials --- "How did you get all three of those qualifications in one
lifetime." Perhaps this adoration speaks less for my career than it does for
his apparent lack of knowledge about UCLES and IELTS.
The indoctrination begins tomorrow. Today I explained a bit about dogme to
the director and said I, unlike the other teachers, would most likely not
complain about the lack of resources at the school since I preferred a
materials-light approach to course books --- more wincing (maybe it's
because he's from Texas?).
The private student, R., who I've been with for about two weeks now seems to
be progressing naturally through the thicket of a new language. Every now
and then he reaches a clearing and exclaims, "Oh my God, this is important!"
He's *noticing* things like the fact that only the bare infinitive or a
gerund is necessary after 'Let's go...' without a preposition (He's a native
Spanish speaker) instead of the infinitive (with 'to'). Unfortunately, he
sometimes goes teacher-dependent on me out of 'respect for my expertise'. I
respond by falling silent after telling him he's in the driver's seat; I can
already speak English well enough to get by in my corner of the world. In
the end, he starts up about something he's interested in talking about.
Today it was the Social Security system in the U.S. and corruption --- good
combo!

Rob
----- Original Message -----
From: Dennis Newson <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, July 09, 2003 9:34 PM
Subject: Re: [dogme] Indoctrination


> Rob and Zosia's mails do raise in my mind a central tactical and
> strategic issue - How can, what shall I call him/her, how can an
> enlightened, competent, enthusiastic, responsible teacher effect
> change or, more modestly, create elbow room for themselves to
> teach and facilitate learning in a way in which they believe and
> ar committed to in a school culture that sticks to or requires
> textbooks and tests etc.?
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3970
	From: Robert M. Haines
	Date: Do Jul 10, 2003 6:17 

	Subject: Re: (Fwd) [swissenglish] Scary stuff on schoolbooks


	Yes, and this from the person who writes of an un-*manned* lab in France.:-)
----- Original Message -----
From: Dennis Newson <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, July 08, 2003 11:21 PM
Subject: [dogme] (Fwd) [swissenglish] Scary stuff on schoolbooks


> Since there is an underlying critical interest in school
> textbooks here I thought list members might be interested in a
> long posting by Graham Tritt of the Swiss English TEFL
> Yahoogroups list. (I've just uploaded it to the files section).
>
> Here is a taster:
>
> ----------
>
> Graham writes:
>
> Scary stuff on schoolbooks
>
> As a member of the NAGB, I reviewed one- and two-page passages
> that had been prepared by the testing consortium for President
> Clinton's "voluntary national test" of reading in the fourth
> grade. Most of these passages had been previously published in
> children's magazines or in recent anthologies.
>
> After I had read about a dozen such passages, a combination of
> fiction and nonfiction, I realized that the readings themselves
> had a cumulative subtext: the hero was never a white boy.
> Instead, the leading character - the one who was most competent,
> successful, and sympathetic - was invariably either a girl (of
> any race) or a nonwhite boy. Almost without exception, white
> boys were portrayed as weak and dependent. In one story, a white
> boy in a difficult situation weeps and says plaintively, "If
> only my big sister were here, I would know what to do."
>
> The passages, I discovered, had been edited to eliminate
> anything that might be perceived by anyone as a source of bias.
> In an essay on a giant sequoia tree, for example, the editors
> deleted a phrase that compared the sequoia's shape to that of a
> Christmas tree because the analogy was considered religious and
> might be offensive to non-Christians. Another phrase in the same
> essay was dropped as sexist because it described a branch of the
> sequoia tree as so wide that a seven-foot man could stretch
> across it without being able to extend either his fingers or his
> toes over the edge.
>
> A passage from a well-known fable was also edited to remove the
> moral of the story. The original had ended with the conclusion
> that "God helps those who help themselves." To avoid any
> reference to a deity, the editors had replaced this phrase with
> the advice that "People should try to work things out for
> themselves whenever possible."
>
> ...... in mid-1998 when our committee met with
> representatives of Riverside Publishing, the company that was
> selecting the passages for the voluntary national test, editing
> them, and writing test questions.
>
> When I asked why so few reading passages were drawn from classic
> children's literature, the publisher explained that it was a
> well-accepted principle in educational publishing that
> everything written before 1970 was rife with racism and sexism.
> Only stories written after that date, he said, were likely to
> have acceptable language and appropriate multicultural
> sensitivity.
>
> .....
>
> To read on, go to the files section.
>
>
> Dennis
>
>
> " "
> Dennis Newson
> University of Osnabrueck (retired)
> GERMANY
> denos@d...
> http://www.dennisnewson.de
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3971
	From: Dennis Newson
	Date: Do Jul 10, 2003 6:38 

	Subject: Re: (Fwd) [swissenglish] Scary stuff on schoolbooks


	(And now for something really unimportant)

Rob teases me for referring to an "unmanned" language 
laboratory. As it happens I paused when writing after using 
this expression and then thought:....let it stand. We men are 
used to being held responsible for all the evil in the world in 
these post-feminist days....


PS Please send protests about this remark to me off-list at:


denos@d...


:-)))ennis



	


	Group: dogme
	Message: 3972
	From: Julian Bamford
	Date: Do Jul 10, 2003 11:05 

	Subject: Re: MA in ELT


	Jonathan wrote ("MA in ELT"): "Recently, I have begun to become very
interested in the idea of taking a MA distance course, and was wondering
whether there were any DOGME friendly courses or whether studying for an MA
was a kind of contradiction in terms in DOGME."

Doing an MA normally involves taking a rigorous look at ELT from a
theoretical point of view, and seeing how practice relates to this. I
don't see how this contradicts (or anything else) dogme. Given that MA
courses reflect the status quo, and given that dogme is a radical concept
on the fringes of mainstream ELT theory and practice, there won't be a
'dogme-friendly' MA as such. But given that much of dogme is common sense
and good practice, you'll find advisors and teachers with dogme-like ideas.
Your past teaching experience and your beliefs will be solicited throughout
the MA, giving you chances to include and examine dogme. And in some
components of the course, and if you do a thesis, you can choose to
research an aspect of dogme. So with the status quo as the background, to
embrace or criticize, I think you can make your MA study as dogme-related
as you wish.
(But I ain't done a standard distance MA, so I could be way off!)
How do people choose which MA from the dozens of distance courses
on offer? Perhaps you could post a query on several ELT lists, asking
people who are doing or have done a distance degree if they recommend their
particular one, and why?
Julian



	


	Group: dogme
	Message: 3973
	From: Diarmuid Fogarty
	Date: Do Jul 10, 2003 6:59 

	Subject: Re: MA in ELT


	I know one of my colleagues who is doing the MA at Aston (in the UK) by distance and she seems very happy with it...

----- Original Message ----- 
From: Julian Bamford 
To: dogme@yahoogroups.com 
Sent: Thursday, July 10, 2003 11:05 AM
Subject: Re: [dogme] MA in ELT


Jonathan wrote ("MA in ELT"): "Recently, I have begun to become very
interested in the idea of taking a MA distance course, and was wondering
whether there were any DOGME friendly courses or whether studying for an MA
was a kind of contradiction in terms in DOGME."

Doing an MA normally involves taking a rigorous look at ELT from a
theoretical point of view, and seeing how practice relates to this. I
don't see how this contradicts (or anything else) dogme. Given that MA
courses reflect the status quo, and given that dogme is a radical concept
on the fringes of mainstream ELT theory and practice, there won't be a
'dogme-friendly' MA as such. But given that much of dogme is common sense
and good practice, you'll find advisors and teachers with dogme-like ideas.
Your past teaching experience and your beliefs will be solicited throughout
the MA, giving you chances to include and examine dogme. And in some
components of the course, and if you do a thesis, you can choose to
research an aspect of dogme. So with the status quo as the background, to
embrace or criticize, I think you can make your MA study as dogme-related
as you wish.
(But I ain't done a standard distance MA, so I could be way off!)
How do people choose which MA from the dozens of distance courses
on offer? Perhaps you could post a query on several ELT lists, asking
people who are doing or have done a distance degree if they recommend their
particular one, and why?
Julian
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	Group: dogme
	Message: 3974
	From: Robert M. Haines
	Date: Do Jul 10, 2003 9:25 

	Subject: MA in ELT


	I've mentioned two programs off-line that I think are good ones. I think you also need to consider the following:

What are your goals? Aston, for example, has a good reputation and provides incentives for IH employees along with a modular program that is flexible. It's also experiential, which lends itself nicely to earning and learning. At the same time, the grammar approach is mainly Hallidayan/functional, which won't provide an overview including Quirkian views, etc.. Yes, that's a lot of jargon, but it basically says that each program has its own 'angle' on pedgogy and methodology. Why shouldn't they? Hmm...

But back to your goals --- decide what you want out of an MA and look for the program that will best facilitate your advancement toward those ends. Send e-mail to professors and ask specific questions about how the program might suit your needs. This will also let you discover how responsive the faculty could be. Base all this on your own personal and professional aims. There might not be a perfect fit, but you should try to find the best one.

Don't forget that there are MS(c) programs as well, which could be more research oriented, e.g. Aston. Does the academic title matter to you, i.e. Applied Linguistics, MA TESOL (Leicester provides both in one program) or M.Ed., MA TEFL. These actually matter to some folks who hire if getting a job is part of why you plan to further your credentials and development. 

Think about what kind of learner you are; do you like to work in groups or study alone? NAPU in California has online classes where you can chat with others in the program as you learn and ask instructors questions. It's closer to the brick and mortar version, while other programs leave you to study more independently.

Finally, I don't know where you want to teach, but be aware that there is a divide between ESL and EFL. Teaching in N. America has a lot to do with literacy and immigration, whereas EFL in Europe and Asia tends to focus more on language learning in the CELTA/DELTA mode. Most profs at the local U. here are not familiar with Cambridge, UCLES or Trinity. They think the CELTA is that NBA team that Larry Bird used to play for, and the DELTA is a Mississippi Blues style. (If only I were kidding). 

You might also experience a bit of culture shock if you haven't studied in a more European context or if you're European and haven't studied in an American setting. During my DELTA, the trainees (all Americans) were expected to take exams which asked us to analyze language that was particular to a variety of British English that was as foreign to us as havin' a hitch in yer get-along must be to most Brits. Good training for playing the role of a language learner, but not so beneficial (or fair) to us as teachers in training. Also, most of my British colleagues have told me that British instruction can be much more direct, e.g. "You didn't do this, this or this as you should have. If you're an American, particularly one from the Western U.S., you might expect a little warm cuddly sensation now and again to get you through the course. For more on this read Bill Bryson's "I'm A Stranger Here Myself", which he wrote after returning to the States after 20 years in England.

That's probably more than you wanted to know, and the last bit gets off track a bit, I know.

Good luck.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3975
	From: Robert M. Haines
	Date: Do Jul 10, 2003 11:12 

	Subject: Dogme in the real world.


	Before reading this, please note that running a language learning center is a tough job. It can't be easy to manage complaints, staff, faculty, agents and still work on professional development and resources in addition to all the phone calls and hassles that come and go as sessions progress from intake to graduation day or whatever one wants to call it. And, nobody's perfect, so politics will always be involved. At the same time, I fantasize about an open center like the one Scott describes in the Guardian article 'Dogme Still Able to Divide ELT' at http://education.guardian.co.uk/tefl/story/0,5500,937984,00.html and like to think that such a place is more than simply pie in the sky. If my stocks keep doing well, I might have the opportunity to find out (is he kidding?)

The last center I was at started to form grading policies, create curricula and final exams more seriously after accreditation became an issue. Even then, most teachers, especially newer ones, did what they thought was most appropriate. In the classroom, we teachers were assigned books, but it was up to us as to how much we supplemented or whether we 'binned' them altogether. There was the spirit of the law and the letter of the law, as always. That's probably as much as I can say without violating any non-disclosure statements I've signed (they're not always worth the paper they're printed on though).

Today was Day 1 of my 'training' at XYZ (fictitious name). I was informed of the following essentials, though not necessarily in this order: 

1.. I'm one of the first new employees to go through this training. 
2.. I'm paid for my twelve hours of training!
3.. The company has a lot of money so they won't be going under any time soon. 
4.. Students tend to stick around longer than initially planned.
5.. The training includes me observing classes, the director observing me teaching and an overview of company policy, testing procedures, where the restrooms are, etc. 
6.. I'll also receive training on Classroom Management, Teaching Techniques and Methods --- This is like a miniscule (or something smaller) version of the CELTA. 
7.. The curriculum is more communicative than anything else. It's not like the Direct Method. It could be considered a combination of Grammar Translation, Audiolingualism and Communicative Methodology, too. GT doesn't really work 'cause of all the different nationalities though. The main thing is that students get up and speak to each other.
8.. The course books are published specifically for the centers. 
9.. The curriculum asks teachers to cover specific grammar functions and tenses at each level. 
10.. The curriculum asks teachers to grade students and record their attendance. 
11.. Electives and Reading/Writing lessons are 'fluffier' than Structure/Speaking lessons and Electives.
This is going to be interesting.

Rob
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	Group: dogme
	Message: 3976
	From: Dennis Newson
	Date: Sa Jul 12, 2003 6:01 

	Subject: CHAT: A moral?


	(CETEFL & dogme)


I was invited yesterday to the farewell lecture and party of a 
friend and former colleague, a professor of German.

I found myself chatting in the garden to someone I recognised 
from the photo copying room, but whose name I didn't know. I 
asked him what he did and what his connection with Heinrich was. 


"Heinrich was my teacher. Actually, I'm a builder.I did my Ph.D, 
taught at the university for a while, I've even published a 
novel, but I saw that I would be heading for unemployment if I 
stayed in higher education, so I took over the family business. 
I love it. We live out in the countryside and it is fascinating 
observing farmers' tastes in interior decoration.I quickly 
learned that it is their taste that is important, not mine. And 
I leave off my Ph.D. from the company's letter-head. It puts the 
customers off. Writing is my hobby.



	


	Group: dogme
	Message: 3977
	From: Robert M. Haines
	Date: Sa Jul 12, 2003 6:17 

	Subject: Re: CHAT: A moral?


	I hope he chose his profession (or shall I call it a craft?) out of passion
and not purely economical interests. If not, the moral would be something
like 'Go where the money is'.

Rob
----- Original Message -----
From: Dennis Newson <dnewson@u...>
To: <CETEFL-L@C...>
Sent: Friday, July 11, 2003 10:01 PM
Subject: [dogme] CHAT: A moral?


> (CETEFL & dogme)
>
>
> I was invited yesterday to the farewell lecture and party of a
> friend and former colleague, a professor of German.
>
> I found myself chatting in the garden to someone I recognised
> from the photo copying room, but whose name I didn't know. I
> asked him what he did and what his connection with Heinrich was.
>
>
> "Heinrich was my teacher. Actually, I'm a builder.I did my Ph.D,
> taught at the university for a while, I've even published a
> novel, but I saw that I would be heading for unemployment if I
> stayed in higher education, so I took over the family business.
> I love it. We live out in the countryside and it is fascinating
> observing farmers' tastes in interior decoration.I quickly
> learned that it is their taste that is important, not mine. And
> I leave off my Ph.D. from the company's letter-head. It puts the
> customers off. Writing is my hobby.
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3978
	From: Dennis Newson
	Date: Sa Jul 12, 2003 6:28 

	Subject: Re: CHAT: A moral?


	Rob comments:

"I hope he chose his profession (or shall I call it a craft?) 
out of passion and not purely economical interests. If not, the 
moral would be something like 'Go where the money is'.

Without being glumly serious I think what he did was 
realistically assess the potential for a university post to 
support him, his wife and child and decide it made better sense 
to take over the small family concern. He loves living in a 
small community, is fascinated by farming people and their 
tastes in interiror decorating and is relaxed and happy enough 
to carry on writing. 

Perhaps I missed out the most important detail of all: he is 
passionately fond of football, is a Manchester United fan and 
football features centrally in his first novel.

Dennis



	


	Group: dogme
	Message: 3979
	From: Diarmuid Fogarty
	Date: Sa Jul 12, 2003 8:23 

	Subject: Re: CHAT: A moral?


	Not wanting to go on about things that I know nothing about...but, it strikes me that when people do their job purely for economic returns, they very rarely say, "I love it."

Good for yer man, Dennis. Work as meaningful play...

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3980
	From: zosia grudzinska
	Date: Sa Jul 12, 2003 11:59 

	Subject: one question tops it all


	Last week I gave a workshop for teachers as a part of the INSETT programme
in Poland. I came prepared to talk about Dialogue Journals and to show them
dogme-style possibilities of running a class, but on arrival learned there
was some kind of mix-up and they "were expecting to talk about negotiation"
(I told the course organiser that the "title" of the workshop would be
"Teaching through Dialogue", hence the misunderstanding, which is in itself
worth considering: how the recent "in" trends in pedagogy colour or
downright bend our comprehension!).

So I began asking them to clarify the meaning of negotiation by giving the
definition thereof, first individually then in pairs, in bigger groups,
finally to reach the consensus of the whole "community", but not instructing
them how long they had for every stage or who they should take for their
partner or how to form the groups... it was extremely interesting to watch
them, after having done their individual work sitting and looking around
waiting for command but I just kept giving "encouraging nods". Pairs
started forming, everyone working at their own pace and the buzz level grew
until all groups were engrossed in a very animated discussion... I observed
examples of vocabulary work: asking for meaning, searching for synonims,
contradicting meaning... plus of course content discussion. And then...
they were unable to progress to the last stage, the "all community"
discussion and I had to come in. So the activity in itself gave rise to
some remarks (what went on between the "students", why the smaller groups
could not cross the threshold to the "all-round" debate) and finally we
decided that that was an example of negotiation, we discussed some practical
aspects of negotiating in the classroom and the participants were satisfied
to finish the topic of negotiation at that point.
As the whole activity was dogme, I could at that point point out how we
could work like this with students and how to use the language emerging as
the source of later work...
and then we had some "Blank Sheet" activities and they came up with several
ideas for more (like "drawing my room" and "telling about an exciting
trip" - or it could be a boring trip, somebody remarked...)
and then I showed them my students' Dialogue Journals and we had a talk
about them and the practicalities... and mostly everyone was very much
interested and enthusiastic... and then came one remark from a dark-haired
lady:
"But a teacher must spend an awful lot of time preparing for such classes!"
?????
See how there's always room for miscomprehension!
Zosia



	


	Group: dogme
	Message: 3981
	From: Dennis Newson
	Date: Sa Jul 12, 2003 12:43 

	Subject: Re: one question tops it all


	Can I take something Zosia wrote about one context and ask a 
quesiton about it in another context?

Zosia wrote:

"Pairs started forming, everyone working at their own pace and 
the buzz level grew until all groups were engrossed in a very
animated discussion... And then... they
were unable to progress to the last stage, the "all community"
discussion and I had to come in."

I used to work a lot with small group work, which went very 
well, but when I brought them all together for a plenary session 
it tended to switch back to frontal teaching with me, at best, 
calling for contrbutions from a spokesperson from each group.

How do other members of the list deal with this switchover 
problem?


Dennis



	


	Group: dogme
	Message: 3982
	From: profshaun36
	Date: Sa Jul 12, 2003 3:08 

	Subject: Re: one question tops it all


	Hi Dennis
> I used to work a lot with small group work, which went very 
> well, but when I brought them all together for a plenary session 
> it tended to switch back to frontal teaching with me, at best, 
> calling for contrbutions from a spokesperson from each group.
> 
> How do other members of the list deal with this switchover 
> problem?

Here is one way and I hope it helps

The objective is for the groups to report back. Usually in a training 
session there are lots of teachers so they are used to going up 
infront of the class and explainig things. So that is what they do, 
but not to you, but to everyone in the group.
As instructor/trainer you sit out of the way. This takes you out of 
the conversation so the whole group have the opportunity to speak to 
the person presenting and the group who also put together the 
information.
Things then are more open and not one way (I mean they just tell you).
All you have to do is come into the conversation if there is a huge 
disagreement or fight. Ha Ha
I do this with my learners too when they feel confident.
Shaun



	


	Group: dogme
	Message: 3983
	From: profshaun36
	Date: Sa Jul 12, 2003 3:24 

	Subject: INSET probelms


	Hi Zosia
I enjoyed your INSET posting.
It is funny how many descriptions you see about workshops turn out to 
be something completely different than what you expected or the wrong 
information is given.

Hpwever you have a great Dogme opportunity and well done for grasping 
it. It certainly pushes us as teachers and learners and brings down 
the barriers of having rigidly planned lessons.

I also had a training course this week for teachers thay may or may 
not be contracted by our school. They have to do a course and if they 
are good and we have an opening available they will be selected. I 
won't comment on what I think about it.
My little chunk to teach was "Teaching Aids in the classroom". If 
they only knew my feelings.
It was funny. I started my session with the door open, music playing 
lightly in the background, lots of plastic boxes in the room (these 
where OHP, TV, Computer, CD player) and a question on the board.
"Who is/are the most important learning aid(s) in the classroom"
I disappeared for 5 minutes to get them to talk about it.

When I got back they all asked what I meant by WHO. Shouldn't it be 
WHAT? My Dogme explanations were ready and I started from there. What 
fun we had.
Shaun



	


	Group: dogme
	Message: 3984
	From: profshaun36
	Date: Sa Jul 12, 2003 3:30 

	Subject: Re: CHAT: A moral?


	--- In dogme@yahoogroups.com, "Dennis Newson" <dnewson@u...> wrote:
> Dennis
There seems to be some contradiction here
> 
> Perhaps I missed out the most important detail of all: he is 
> passionately fond of football, is a Manchester United fan and 
> football features centrally in his first novel.
> 
How can you be passionate about football and a Man Utd fan? Ha Ha
I was a builder. Now I am a teacher. No Phd though.
Shaun



	


	Group: dogme
	Message: 3985
	From: Peachey Pape
	Date: Sa Jul 12, 2003 3:35 

	Subject: blogging


	Hi All

I was wondering how the use of blogs / weblogs fit into the DOGME idiology
(or do they')

Nik Peachey
British Council Teaching Websites Manager
http://www.teachingenglish.org.uk/
http://searchenglish.britishcouncil.org/
http://www.britishcouncil.org/languageassistant/


---
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	Group: dogme
	Message: 3986
	From: Robert M. Haines
	Date: Sa Jul 12, 2003 10:54 

	Subject: Re: one question tops it all


	How were the pairs and groups formed, Zosia?
----- Original Message -----
From: zosia grudzinska <zosia_g@w...>
To: <dogme@yahoogroups.com>
Sent: Saturday, July 12, 2003 3:59 AM
Subject: [dogme] one question tops it all


> Last week I gave a workshop for teachers as a part of the INSETT programme
> in Poland. I came prepared to talk about Dialogue Journals and to show
them
> dogme-style possibilities of running a class, but on arrival learned there
> was some kind of mix-up and they "were expecting to talk about
negotiation"
> (I told the course organiser that the "title" of the workshop would be
> "Teaching through Dialogue", hence the misunderstanding, which is in
itself
> worth considering: how the recent "in" trends in pedagogy colour or
> downright bend our comprehension!).
>
> So I began asking them to clarify the meaning of negotiation by giving the
> definition thereof, first individually then in pairs, in bigger groups,
> finally to reach the consensus of the whole "community", but not
instructing
> them how long they had for every stage or who they should take for their
> partner or how to form the groups... it was extremely interesting to watch
> them, after having done their individual work sitting and looking around
> waiting for command but I just kept giving "encouraging nods". Pairs
> started forming, everyone working at their own pace and the buzz level
grew
> until all groups were engrossed in a very animated discussion... I
observed
> examples of vocabulary work: asking for meaning, searching for synonims,
> contradicting meaning... plus of course content discussion. And then...
> they were unable to progress to the last stage, the "all community"
> discussion and I had to come in. So the activity in itself gave rise to
> some remarks (what went on between the "students", why the smaller groups
> could not cross the threshold to the "all-round" debate) and finally we
> decided that that was an example of negotiation, we discussed some
practical
> aspects of negotiating in the classroom and the participants were
satisfied
> to finish the topic of negotiation at that point.
> As the whole activity was dogme, I could at that point point out how we
> could work like this with students and how to use the language emerging as
> the source of later work...
> and then we had some "Blank Sheet" activities and they came up with
several
> ideas for more (like "drawing my room" and "telling about an exciting
> trip" - or it could be a boring trip, somebody remarked...)
> and then I showed them my students' Dialogue Journals and we had a talk
> about them and the practicalities... and mostly everyone was very much
> interested and enthusiastic... and then came one remark from a dark-haired
> lady:
> "But a teacher must spend an awful lot of time preparing for such
classes!"
> ?????
> See how there's always room for miscomprehension!
> Zosia
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 3987
	From: Robert M. Haines
	Date: Sa Jul 12, 2003 11:06 

	Subject: Re: one question tops it all


	I guess there's always the old 'mixer mill', where people in the different
groups rotate after you've reached 'critical mass', i.e. you're about to
gather class feedback. This way, the teacher just keeps monitoring and group
members hear each other's ideas and share their own without a moderator per
se. Afterwards, individuals can take few minutes to summarize the process
and the conclusions, if any, they have reached about the topic.

Just one possibility.

Rob
----- Original Message -----
From: Dennis Newson <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Saturday, July 12, 2003 4:43 AM
Subject: Re: [dogme] one question tops it all


> Can I take something Zosia wrote about one context and ask a
> quesiton about it in another context?
>
> Zosia wrote:
>
> "Pairs started forming, everyone working at their own pace and
> the buzz level grew until all groups were engrossed in a very
> animated discussion... And then... they
> were unable to progress to the last stage, the "all community"
> discussion and I had to come in."
>
> I used to work a lot with small group work, which went very
> well, but when I brought them all together for a plenary session
> it tended to switch back to frontal teaching with me, at best,
> calling for contrbutions from a spokesperson from each group.
>
> How do other members of the list deal with this switchover
> problem?
>
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 3988
	From: Sue Murray
	Date: Sa Jul 12, 2003 11:17 

	Subject: one question tops it all


	re Dennis's point and question (below), it would be interesting to know some of the things Zosia's participants came up with about why they 'could not cross the threshold to the "all-round" debate'.

I think Dennis's term 'switchover' can maybe be part of it; from groups to plenary, there's often a noticeable change of flow/format/pace/mood/attention/physical freedom/visual focus/expectation.... 

What do I do when this happens? 

Depends on the moment, the learners concerned, the session, the size of the group as well; 

sometimes, I just wait it out a bit, don't say anything, look to them encouragingly and expectantly; once they realize you're not about to spoil the fun with a load of pre-printed questions or a grammar lecture, it usually kicks off ...

sometimes, as Shaun said, just openly hand it over and disappear into the corner/the crowd/the back of the room; alternatively, go out the room, and give them a rough time limit to reach conclusions (or whatever) 

sometimes, actively front it, in which case I'll usually start off with a question of my own about something I'd heard said, or quote something I found interesting to see what the others think; this often does the trick of picking back up on the previous momentum and involvement and situating it in the newer context of whole class (rather than what can often be the 'cold shower' of 'switching' to conclusions or summaries or whatever straight off)

and sometimes, things might not get to plenary; might seem 'messy' to conclude a session without it, but if it
happens naturally (ie, the groupy stuff has more than enough mileage) all well and good I think.... 

one quite common observation: with small classes, I've often noticed the opposite 'switchover' reaction - reluctance to split into pairs or groups.

(perhaps there's a sort of head count above which it can often feel 'formalised' for everyone to participate together, without at least some sort of order to contributions and comments? as well as a number which can make it seem strange not to be all in it together? Not 'universal' numbers, subjective, social, thresholds?)

back to Zosia's INSETT account, not putting them in pairs or groups but letting them 'self organize' is something many teachers would baulk at, but its 'dogme value' can be fundamental, I think. 

the slight wave of initial bamboozlement Zosia describes is perhaps often a sort of 'switchover' in itself - a switchover from expecting to be told exactly what to do; this is one reason why a teacher has to believe in dogme - believe in learners - and not feel an immediate need to 'cover the gap' of initial puzzlement, shyness or reluctance; so often this initial 'freeze' is simply a reaction to the newness of being allowed to take the reins of your own learning ......(or your own miscomprehension!)

and I suspect that if Zosia had a few more sessions with the INSETT group, the "all-round" debate would also start to take on a life of its own; (newness can be wonderfully inspiring, but old habits and expectations often need time to adjust!)

Sue

----- Original Message ----- 
From: "Dennis Newson" <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Saturday, July 12, 2003 1:43 PM
Subject: Re: [dogme] one question tops it all


> Can I take something Zosia wrote about one context and ask a 
> quesiton about it in another context?
> 
> Zosia wrote:
> 
> "Pairs started forming, everyone working at their own pace and 
> the buzz level grew until all groups were engrossed in a very
> animated discussion... And then... they
> were unable to progress to the last stage, the "all community"
> discussion and I had to come in."
> 
> I used to work a lot with small group work, which went very 
> well, but when I brought them all together for a plenary session 
> it tended to switch back to frontal teaching with me, at best, 
> calling for contrbutions from a spokesperson from each group.
> 
> How do other members of the list deal with this switchover 
> problem?
> 
> 
> Dennis
> 
> 
> 






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3989
	From: Luke Meddings
	Date: Mo Jul 14, 2003 11:31 

	Subject: Re: Hi, can you help me??


	I printed this question out and have been carrying it around ever since,
trying to work out what an answer would look like - but I just realised what
a dogme lesson looks like: it looks like a bunch of people in a room,
chatting. And if you were outside the door, you would be able to walk right
in and the people in that room would feel able to include you in what they
were doing. Then you'd see they weren't just chatting, but helping each
other learn.

A bit soppy I know, but hey.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------


----- Original Message ----- 
From: "nadine_bussmann" <nadine_bussmann@y...>
To: <dogme@yahoogroups.com>
Sent: Monday, July 07, 2003 10:04 PM
Subject: [dogme] Hi, can you help me??


> Hello,
> My name is nadine and i am student at the university of muenster.
> I am supposed to give a speech about the "Dogme-Approach" to esl.
> What i would like to know is how such a lesson looks like.
> What i want to do is simulate a typical dogme lesson and therefor i
> need to know how exactly such a lesson looks like.
> Can you help me??
>
> Sencerely
> Nadine
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 3990
	From: zosia grudzinska
	Date: Di Jul 15, 2003 8:36 

	Subject: Re: one question tops it all


	Robert M. Haines wrote:
> How were the pairs and groups formed, Zosia?

Totally spontaneously - I gather they had already spent some days together
(I only came for one session of a one-week course) so there were alliances
formed and people sat "in pairs and groups" sort of naturally. I did not
interfere
Zosia



	


	Group: dogme
	Message: 3991
	From: zosia grudzinska
	Date: Di Jul 15, 2003 12:21 

	Subject: Re: INSET probelms


	profshaun36 wrote:
...and if they
> are good and we have an opening available they will be selected. I
> won't comment on what I think about it.

I can easily imagine what your comments would be... talk about rat races!
And thanks for the kind word.

> When I got back they all asked what I meant by WHO. Shouldn't it be
> WHAT? My Dogme explanations were ready and I started from there. What
> fun we had.

Still, I am amazed that even a clear clue provided ("who" was, after all, a
strong leading word...) they could not come to the obvious conlusions
themselves... seems like you chose to tackle things from a VERY necessary
angle!
Zosia



	


	Group: dogme
	Message: 3992
	From: zosia grudzinska
	Date: Di Jul 15, 2003 12:15 

	Subject: Re: one question tops it all


	Sue Murray wrote:
>it would be interesting to know some of the things Zosia's participants
came up with about why
> they 'could not cross the threshold to the "all-round" debate'.
I think Dennis's term 'switchover' can maybe be part of it; from groups to
plenary, there's often a noticeable change of
flow/format/pace/mood/attention/physical freedom/visual
focus/expectation....

Reflecting on it I have come to suspect that space plays an obliquely
important role in shaping the flow of any communal processes.
Alternatively, space/number of participants as there is a matter-of-fact
connection between the size of any room and the number of its intended
occupants. Discounting the cases when we hold a session of any sort in a
huge chamber with only a few participants - notice, how they huddle together
then, as if trying to create a "psychological" smaller room. Or on the
other end of the scale an overcrowded classroom, which is pure hell and
break all rules of spontaneous human interrelation.
Perhaps there exists a natural connection between the form our communication
takes and the spatial situation? I recall reading somewhere about the
architecture of a school building influencing the teaching/learning
processes.
Sue has presented an admirably exhausting of factors which bear influence on
the matter.

Well, to check the hypothesis - the workshop was conducted in a spacious,
but not overlarge room convenient to hold an audience of around 20 to 25
people and the participants were seated in a circle - including me, although
my chair stood a little apart (as at the apex of the formation). So, come
to think of it, the transition from individual work to pairs was automatic
if you just turned to the neighbour, likewise with groups (although one pair
chose to stay "a mini-group", not afiliating with any other) which ended up
numbering from four to six people. These formations were apparently most
convenient for detailed "text discussion". People shifted chairs, creating
small opened circles. I guess the spatial arrangement at that point was
convenient for the task undertaken. The transition to the next stage, the
communal debate and negotiation, necessitated moving back in one circle...
and probably using a board to put definitions on to choose from. This might
be a point were a leader, sort of a facilitator, is needed to initiate the
process.
In other circumstances just looking at the community expectantly might
provide the impulse, while yet another time a teacher will choose another
from the options listed by Sue.

It brings to me another recollection: there was a point later on in the
workshop when the participants were asked to write a text based on collected
observations (paper slips on a stickboard), summarizing them. I left the
room then. When I came back and asked how they were progressing, I was told
very frankly that only a small group of people were working on the task
while the rest were either gossiping, doing some private stuff or plainly
resting comfortably. This presented us with an excellent topic for a
discussion on unforced choices. Many teachers voiced their disgust at this
particular aspect of their everyday practice: "watching like a hawk, or if
they are lucky like a sparrow..." (to quote one of them) that the students
"do their work". That led us to debating the benefits of refusing to work
at a task allocated if it does not suit the need of an individual or a
group... but we could not finish on a positive note since we recognize the
limitation of a system which puts demands on people -unmindful of their
wishes, needs and fancies. But at least the teachers noticed that they
themselves lapsed into "inactivity" as naturally as their students would in
such circumstances and we all agreed that the controlling function of a
teacher somehow goes against the grain of any truly humanitarian process of
education...
Zosia



	


	Group: dogme
	Message: 3993
	From: David French
	Date: Do Jul 17, 2003 8:14 

	Subject: being a teacher


	This links a bit with Zosia's stuff.

I was working with teachers recently on a refresher course.

I asked them to do what I have been doing a fair bit of this year 
with language students, namely asking the group to plan a lesson for 
the next lesson, assign roles, choose activities, prepare them and 
then run the lesson with a facilitator from among the group. 

I hang back and then only take part as a participant when the lesson 
is actually rolling.

These teachers had got to know each other pretty well over the course 
of almost a week, and the conversations during the lessons were very 
relaxed. They talked, we discussed, clarified issues, went off on 
tangents etc.

The interesting thing was when one became the "teacher" and the 
others the students in these self-run sessions. They became less of 
a 'learning community' in this set-up than they had been before. They 
didn't help each other so much, the lesson plan started taking 
control, other subtle changes occurred.

One activity was a text. The task was: skim read and look for 
particular vocabulary. But actually the text was pretty interesting, 
and everybody would rather have read it thoroughly, and taken their 
time with it. But that wasn't the task. However no-one said - to the 
teacher - their friend, that they would like a few more minutes to 
squeeze everything out of that text. No-one dared?

Another activity was a song. The preparers thought it was about 
intermediate level, but in fact it was a good deal trickier. The task 
was a gap-fill. It was completed, as such by the group, but several 
individuals still had gaps. They would have like to listen to it 
again (and maybe again), but didn't say anything to the teacher.

Both activities, the text and the song, had big communicative umph, 
but the class wasn't 'allowed' to squeeze out all they could from 
them.

At one point the activity with the text was looking for something 
else or finding examples or something. Pretty tedious really, the 
class didn't really want to do it, but kind of 'had to'. I 
asked, 'Can't we skip this, it's a little boring?' The other agreed, 
they hadn't come on a refresher course to do boring task like that.

In my classes these days, I notice I'm using much fewer 'tasks' to 
accompany texts or songs.

If communicative umph is there, why do a task, why not read the thing 
or listen to the song, talk about the words, look in the dictionary?

When I read a Czech text about a football match I just want to read 
it, or at least try to read it. I don't want to do a vocabulary 
exercise.

The last part. The facilitators.

The two individuals were friendly, relaxed people, with good senses 
of humour, very much part of the group.

But as facilitators they became 'teachers' and stopped being members 
of the group. The body language changed. They stiffened up (OK it 
might have been a bit more stressful than usual), their way of 
speaking changed. Stopped being conversational and natural.

It had become a 'class', there was a lesson plan to adhere to, and 
tasks to do.

But really it was a text to read and a song to listen to, and then 
maybe discuss - among friends.

Fascinating and illuminating.

David French



	


	Group: dogme
	Message: 3995
	From: suegoldiee
	Date: Mo Jul 21, 2003 10:10 

	Subject: Dogme in Manchester, UK


	Dear Scott Thornbury

Would it be possible for you to contact me regarding workshop / 
presentation in October 2003 in Manchester, UK for NATESOL (Northern 
Association of Teachers of English as a Second Language)? 
Many thanks 

Sue Goldrick



	


	Group: dogme
	Message: 3996
	From: Robert M. Haines
	Date: Di Jul 22, 2003 2:43 

	Subject: Hearing impaired students


	I'm off to tutor on a CELTA. I've recieved notice that we I'll be responsible for at least one demo lesson. I'm still deciding whether CELTA trainees can handle a dogmetic lesson observation from the get-go. 

According to the student profile, one of the Beginning-level students is hearing impaired. I've never had a hearing impaired student in class before, so I'm looking forward to what might be an interesting challenge.

Anyone with advice or experience to share, please do. 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 3997
	From: Renata Suzuki
	Date: Di Jul 22, 2003 4:28 

	Subject: Re: Hearing impaired students


	----- Original Message ----- 
From: Robert M. Haines
To: Dogme
Sent: Tuesday, July 22, 2003 10:43 AM
Subject: [dogme] Hearing impaired students


I'm off to tutor on a CELTA. I've recieved notice that we I'll be
responsible for at least one demo lesson. I'm still deciding whether CELTA
trainees can handle a dogmetic lesson observation from the get-go.

According to the student profile, one of the Beginning-level students is
hearing impaired. I've never had a hearing impaired student in class before,
so I'm looking forward to what might be an interesting challenge.

Anyone with advice or experience to share, please do.

Rob


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3998
	From: Shaun Dowling
	Date: Di Jul 22, 2003 8:47 

	Subject: Re: Hearing impaired students


	Hi Rob
I have had no special training for hearing impaired students. I don´t know if there is any in ELT.
I have had 2 hearing impaired students in my classes for a long time and can only speak from experience. My 2 HI learners didn´t want to be treated differently from anyone else and I think that is the best way to approach things. The person will probably have some percentage of hearing so speaking clearly and never away from them will help them get used to reading your lips. Remember they can hear but not just as well as the others. Oh when they get used to you some hand jestures make things clearer especially at lower levels.
I used to avioid doing listenings (which I realised was wrong, not only for them but for my other learners in the class), but my HI learners didn´t mind when I started to do more listenings is class. If the listening was quite long I used to give them a copy of the tapescript. I used to do dictogloss with them too whch they enjoyed.

One of my students used to give me a listening device which I could hook up to my shirt and it would give her direct feedback and enable her to hear much clearly. The funny thing is I once left the room to go to the teachers room and forgot I had the thing on and she could still here everything I was talking about.

Next semestre the 2 HI learners are about to do FCE so it shows how they can follow traditional courses just like anyone else. I first had them at pre-intermediate level.
Also, if you give listening tests you may have to read the tests for them so they can see you speak.
After listenings I never pushed IH learners to respond but if they wanted too then no problem. You have to go with the flow and see how they are with this.
I found that over time their writing suffered a little with spelling due to their inability to hear everthing, but it was not drastic in anyway.
My learners never seeked any special treatment thy just wanted to have class like anyone else. I found them much better students much more motivated and understanding towards dealing with what could be seen by the teacher as a "problem". Remember if it is not a problem for them it shouldn´t be a problem for the teacher.
You will probably think this person is probably the best learner in the group after a few classes.
Hope this helps
Shaun
----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: Monday, July 21, 2003 10:43 PM
Subject: [dogme] Hearing impaired students


I'm off to tutor on a CELTA. I've recieved notice that we I'll be responsible for at least one demo lesson. I'm still deciding whether CELTA trainees can handle a dogmetic lesson observation from the get-go. 

According to the student profile, one of the Beginning-level students is hearing impaired. I've never had a hearing impaired student in class before, so I'm looking forward to what might be an interesting challenge.

Anyone with advice or experience to share, please do. 

Rob


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 3999
	From: mathewbrigham
	Date: Di Jul 22, 2003 10:26 

	Subject: "authentic native" language VS "authentic EFL" language......


	Hello all,

I have been away for a while- doing my summer social activity 
thang..but I am burning to talk about so many things - I will just 
raise one of them now.....

btw nice to see so many new people on the list!!

First, I went to IATEFL 2003 and I came away thinking about one of 
the 'big issues', that of "authentic native speaker language" 
VS "authentic EFL language"......

Now I'll just briefly explain what I mean by that. By "authentic 
native speaker language", I guess I am referring to the language that 
comes from native speakers (whereever they may come from, including 
informal, slang and formal language) in the spoken and written from. 
And by "authentic EFL" language I am referring to the language that 
comes from proficient speakers of English as a Foreign/Second 
Language (in written and spoken form).

Now I have read articles by Luke Promodru (sorry Luke, I know that 
spelling is wrong - forgive me!)and Barbara Seidlhofer as well as 
having heard from other speakers at IATEFL that our TEFL should be 
based on a corpus of English that comes from speakers of English 
whose English is their second language.

And this certainly seems to make a lot of sense since there are well 
established differences between the English (written and spoken) of 
native speakers and that of people who are learning English as a 
Foreign language (See Modern English Teacher Feb (If I rememeber 
correctly!!) for more detail.....It is pretty clear that many, if not 
most learners want English as a Foreign language NOT native speaker 
English.

So:


a)Doesnt it make the job of humble TEFL teacher even more difficult 
if we are now to uncover the grammar etc but not by always using 
texts that are from native speakers

b) Does anyone have any specific ways of taking this realisation on 
board or is this issue in fact still very much in debate?

c) why is there little on the dogme (or other sites) about this, and 
if I am wrong about that, could anyone direct me to some previous 
postings on this

If anyone has any thoughts on this, would love to hear from you,

Cheers,

Mathew Brigham



	


	Group: dogme
	Message: 4000
	From: Diarmuid Fogarty
	Date: Di Jul 22, 2003 10:53 

	Subject: Re: "authentic native" language VS "authentic EFL" language......


	As a devil's advocate, I wonder how possible it is to "teach" EFL English? After all, it seems to pretty much appear of its own accord. How do we assess it? Well, grammar is no longer the governing criteria in any EFL exam I have taught. Neither is NS pronunciation. What about texts? Well, doesn't dogme seek to exploit the students' own texts as much as possible? Aren't they the best example of authentic EFL English?

I'm not sure about the debate whether or not we should be teaching "authentic EFL English", although I do agree with the idea that we should be expanding our corpora to include the English spoken by millions of NNS, even if only to accept its validity. After all, it could be that a word or structure is used in a different way to the NS-norm by an overwhelming majority made up of NNS. Who's to say who's right? Perhaps we should just avoid using grammar as criteria at all and rely solely on communication. Which reminds me...

Scott (and any others who happened across it), I was reading Ron Sheen's rebuttal of all things dogmetic in the last few issues of ELT Journal and would be very interested to hear what you think...

For those of you with no access to ELTJ, Ron Sheen's argument is that grammar gets unfairly slated. There is evidence, he would suggest, that the explicit teaching of grammar leads to successful language acquisition. Leaving grammar to emerge is based on a whole pile of false premises and there is no evidence available to show that it works, or that it leads to successful language acquisition. He argues that the whole area of communicative language teaching is based on incredibly unsafe foundations with no empirical evidence to prove its worth. I hope I'm not misinterpreting him (I'm writing from memory only...). 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4001
	From: Julian Bamford
	Date: Mi Jul 23, 2003 8:05 

	Subject: musings over Veggies and Cheese


	(Hi, this is Julian writing from Japan.) Last night after work I cycled to
the nearest town, bought a sandwich at Subway for dinner, and carried it
upstairs. Among the half-dozen bodies in the eating area, there was
another (besides myself) non-Japanese man, 30ish, sitting opposite a
younger Japanese man, with illustrated papers on the table between them.
There aren't many foreigners in my town, so I noticed him and his friend.
As I chomped on my Veggies and Cheese, the vague impression I got was that
the foreigner was doing most of the talking, and that they were both paying
a lot of attention to the illustrations. The schema I dropped onto this
activity was that the foreigner owned a business, and the young man in
front of him was an artist, being commissioned to draw an ad or a brochure.

After a minute or so--I was hungry and the sandwich was going fast--I
actually heard some of what the older man (with the louder voice) said,
which was along the lines of, "What do you think she's saying? Use your
imagination. . . What is he saying?" He must be asking the artist to make
a creative interpretation, I thought. The teacher in me wondered if the
artist had understood the word "imagination," but at any rate he was
smiling and saying a few words in reply.

I picked up my tray and passed their table on the way out. Then I heard
the older man say something like, "Major Strongarm, the astronaut" and just
a glance at one of the papers told me it was an illustrated photocopied
page from the 80s ELT textbook staple "Streamline." I had just been
witnessing an English lesson.

What a waste, I thought. Language is communication, and so the best way to
learn it has to be through using it. Instead of Major Strongarm, why not
ask the student about his day, his week, his life. As necessary,
judiciously supply some words, phrases, patterns he needs. If he is unused
to speaking, just let him speak. If fluency isn't a problem, note key
errors for immediate consciousness raising (a.k.a. correction), and/or
later focus. It's a long road, but one that leads to eventual mastery by
the student, and gradual mastery of this form of 'teaching' by the teacher.

The one-on-one English lesson that I witnessed is the current norm. At
best, the trusting student would have left with one or two bits of
knowledge about English, but not in any readily or personally useable form.
As I bussed my tray and descended the stairs, I thought that we dogmetists
have a lot of work to do if the prevalent 'language is a body of knowledge
to be taught and learned' paradigm (with its concomitant teacher-as-boss
vibe) is ever to be shifted. And that if our profession is to do a better
job, that paradigm has to be (Ron Sheen notwithstanding) shifted ASAP.



	


	Group: dogme
	Message: 4002
	From: Robert M. Haines
	Date: Mi Jul 23, 2003 9:59 

	Subject: Paradigm shift in ELT


	Julian's observations raise the important issue of the prevalence of transmission-style teaching and the dynamic it promotes between teachers and learners. This dilemma (for some anyway) seems to be a reflection of the field of Education --- Why don't we call it the field of Learning? Unfortunately, at least in the United States, there is a lot of money and power behind the idea that education is mainly teacher-centered and should involve more than plenty of formal testing, e.g. TOEFL, SAT. 

Perhaps one way to subvert the dominant paradigm, thereby shifting the focus from Education to Learning, is by implementing dogme (If it can be 'implemented') outside the classroom. For example, why not choose to listen to the needs and concerns of the people in the room at the next staff meeting, where fluency can be a problem if no one really cares to be there. If there's heated debate, fluency isn't the issue, but rather looking for points that might lead to awareness raising (a.k.a. error correction). 

Here's a sample:

Director: Okay, we've got 10 new students from Spain coming in next Monday, so we'll need to have them take the placement tests. Then, we'll send them in to their respective classroom after the first break. Now enrollment is down, and we've only got three levels right now, so we're gonna have to squeeze people in a bit.

Teachers look at the floor, eat their lunch or drift into their next lesson plan...

Dogmetist/Dogmetic: What do you mean by 'squeeze in'?

A couple of teachers notice that the director's voice has changed; who's speaking now?

Director: Well, you might have some multi-level groups...

Dogme: Oh, well, I always do. Could we maybe talk about how we each handle this situation? I'd like to get some feedback from the other teachers on teaching mixed ability learners.

Director: Oh, well... maybe you can discuss that after the meeting. I've only got a few other things to say.

Dogme: Are you all up for a discussion?

Teachers: Groan... yeah, uh... Well, I have to plan. We could...

Dogme: I propose a staff development session on multi-level learning. I'll even lead the session.

Director: Shouldn't the DoS do that?

Dogme: We don't have one, remember? I mean, you (director) have been the DoS since enrollment dropped.

Director: I'll look into it. Anyway, I need to tell you about the next session; some of you have been forgetting to capitalize last names on the attendance sheets...

Dogme (to him/herself): Well, I tried.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4003
	From: scott_thornbury
	Date: Mi Jul 23, 2003 11:19 

	Subject: Re: "authentic native" language VS "authentic EFL" language......


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:

> Scott (and any others who happened across it), I was reading Ron 
Sheen's rebuttal of all things dogmetic in the last few issues of ELT 
Journal and would be very interested to hear what you think...
>

Thanks Diarmuid. Coincidentally, I just fired off a letter to the ELT 
J yesterday, in response to Sheen's original attack on my ELT J thing 
called "THe Unbearable Lightness of EFL" (2001), and his latest 
lambasting of Task based learning (in the last ELT J). I hope Keith 
Morrow (ed of ELT J) won't mind my giving you a preview (the letter 
won't appear until the january 2004 issue):

"I had intended to bite my lip and not reply to Ron Sheen's (2003) 
critique of my ELT Journal piece (Thornbury, 2001), partly because, 
as Patsy Lightbown (2002) wrote, in another context: "It is sometimes 
difficult to understand how Sheen (…) comes to his interpretations… 
Sometime it seems simply that he wishes to make a point of his own" 
(p. 529), and partly because I had already responded to him 
privately, attempting to point out to him that I was arguing for and 
against particular discourses about ELT (that is to say, ways of 
talking and writing about it) and not methods. I singled out for 
criticism the academic and therapeutic discourses and proposed 
instead that we should think and talk dialogically. But Sheen seems 
to see methods everywhere, and most of the methods he sees he does 
not like. These he calls myths (Sheen, 2003b), and wishes us to 
subject them to scrutiny, in the form of "multiple, extended, 
comparative, and replication studies". Pace Prabhu (1990) and 
Kumaravadivelu (2003), Sheen is nostalgic for the pre-post-method 
era, when all the variables of context, language, learner, and 
teacher could be stripped away, and the Method revealed in its naked 
glory. Revealed, and then compared. Sheen hankers after hard data, 
as in the 30-year-old methods comparison study he frequently invokes 
(Von Elek and Oskarsson, 1973). Meanwhile the profession – and life – 
has moved on."

I then go on to express amazement that - in the latest ELT J - there 
are TWO attempts to crank up some kind of "approach". This is what i 
wrote:

"To my growing discomfort, and as if to vindicate Sheen's obsession 
with methods, I find in the latest ELT Journal (57/3) a proposal for 
not just one new method but two! First we have Bolitho et al 
introducing us to "a Language Awareness approach" (note the coy 
indefinite article), and then Bax arguing for "the Context Approach" 
(less coy). 

Language Awareness, fine. Context, great. But why an approach? Why 
construct a rickety methodological edifice around what are 
essentially sound principles? This smacks of the "Applied Linguists' 
Approach" – the kind of "intellectual hegemony" that Stevick (1996) 
feared, whereby the insights of the white-coat brigade are applied 
uncritically, as if teaching were simply linguistics applied 
(Widdowson, 2000). (...)

And where is the learner in all this (apart from being approached)? 
Perhaps what we need is "a/the Learner Approach", i.e. one where the 
learner's needs, interests, concerns and desires are prioritised, 
over and above those of academics, methodologists, corpus linguists, 
coursebook writers, teacher trainers, lexicographers, critical 
discourse analysts, etc., etc. But Ron Sheen would call that a 
method, or maybe a myth, and he'd be clamouring for the men in white 
coats again."

Basically, I suppsoe I am saying that good teaching is not amenable 
to the kind of empirical scrutiny that Sheen and his kind would wish 
upon it. Teaching is a soft science, and resists hard data. It would 
be wonderful (perhaps) if we could take a dogme class and a non-dogme 
class and prove that one or the other "did better", but how could we 
possible tease out such variables as the students themselves, the 
teacher, the social context, the colour of the walls even? I've seen 
enough classes to know that when it comes to attributing success 
either to method or to madness, madness always wins. 

Scott



	


	Group: dogme
	Message: 4004
	From: scott_thornbury
	Date: Mi Jul 23, 2003 11:24 

	Subject: Re: musings over Veggies and Cheese


	Julain's account of the one-to-one he witnessed in the subway 
restaurant, and his bafflement at the wasted opportunity, prompts me 
to drag out one of my favorute teaching quotes, by the US writer 
Edmund White, recounting how he leanred Italian (I'm sure I've posted 
this before but it is such pure dogme it deserves to be endelssly 
repeated): he writes of his teacher (Lucrezia):

Her teaching method was clever. She invited me to gossip away in 
Italian as best I could, discussing what I would ordinarily discuss 
in English; when stumped for the next expression, I'd pause. She'd 
then provide the missing word. I'd write it down in a notebook I kept 
week after week. ... Day after day I trekked to Lucrezia's and she 
tore out the seams of my shoddy, ill fitting Italian and found ways 
to tailor it to my needs and interests.


Edmund White: The Farewell Symphony (1997)



	


	Group: dogme
	Message: 4005
	From: Robert M. Haines
	Date: Do Jul 24, 2003 12:02 

	Subject: The Soft Science of Madness


	Again, Sheen's 'men in white coats' is a reflection of the larger Rationality that pervades society today. Hard data, facts and efficiency are the order of the day, while listening, exploration and patience fall by the wayside. It's the Rational Mind seeking to segregate reality into microscopic bits to be examined and tested. Instead of eating just enough and exercising, why not invent a pill to suppress your appetite and make you hyperactive --- Isn't 'speed' (meta amphetamines) illegal? Instead of listening for answers, why not think about what you've got to say next? On and on and on...

That's why I call for dogme outside the classroom, and ask for us to think of how we dogme can help us raise the awareness of people in administrative positions who seek to monitor, control and measure learning in order to make a buck. I have nothing against making a buck, by the way. 

I think one of the essential questions to answer is Where do we begin? In the class, I'd begin with the people in the room, so I guess we should begin with the people in the admin. positions. Second, What do we do? In the classroom, I'd do what the learners wanted to, BUT I would try to facilitate learning based on what I've learned by reading, listening and teaching. So we need to ask administrators what they wish to achieve. My guess is that we'll have some of the same goals.

So why the fuss? It's the practice that gets us all tied in knots, isn't it? This is the third fundamental question: How do we get there from here? Now, does this mean methodology and approaches? It doesn't have to; there are plenty of great teachers without certificates and/or degrees, though they might not call themselves teachers as such. For example. the guy who helped me at the local copy shop yesterday was really adept at being learner-centered and letting me attempt, fail, then try again as I struggled with the new copiers they'd installed. His boss just did everything and ran a verbal play-by-play as he went along. I know which I'd prefer. 

The key to helping admin. folks get past the idea that Sheen might be right and that testing is beneficial to learners might be in the answer this copy guru gave when I asked if he'd ever considered being a teacher based on his technique: (paraphrase) Well, I have a friend who's really computer savvy, and he just does everything for me, clicking all over the place. Then, I say, "Wait, you need to go slow with me. This is new, just let me try it and help me when I slip." Like Edmund White's Italian lesson's, right?

So if we can get admin. folks to reflect on their learning; how much they hated the droning of Mr. X's voice as he went on about formulas and square roots, or the anxiety and unfairness all those tests brought about, then we might have some fertile soil to work with.

Rambling over and out.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4006
	From: Bruce A. Veldhuisen
	Date: Do Jul 24, 2003 1:23 

	Subject: RE: The Soft Science of Madness


	This is my first post. I hope I do not state things that have already
been discussed at length.



After reading this forum for about a month now I am struck by how much I
agree with almost everything being said. I have been teaching English
or involved with Teacher Training for 13 years now. I began as a
completely untrained teacher in Hong Kong. I was forced to use my own
learning experience as a guide. As a former Mormon missionary I had
spent several months studying Cantonese (in the traditional sense) with
no success. In fact, this study of Cantonese was actually damaging to
my abilities. It robbed me of all confidence and almost managed to
convince me that I would NEVER be able to learn that language. 



So how did I eventually learn Contonese? In the parks. On the streets.
There was no formal education taking place. It was through constant
exposure and lots of trial and error (without repercussions). In six
months I was nearly fluent.



While these books are not ESL specific, I think a great deal can be
learned from two books written by John Holt about Education in general.
The titles are "Why Children Fail" and "How Children Learn". Written in
the early 1960's,these books discuss a teacher's examination of the
failures of traditional education. How it strips all the joy out of
learning and makes the process a series of test preparation sessions.
These books are considered classics in US alternative education circles.
Anyone interested please Email me and I can give you more information. 



But one thing I sense on this forum is an utter disdain for research.
Am I wrong? I believe that, as teachers, we make sure that whatever
methods (I know, a dangerous term here) we are using in the classroom
are effective. In order to do this we, ourselves, must conduct
classroom-based research. Only through our own self study can we
improve the quality of the learning experience for our students. It
should not be dictated to us by publishers or anyone else. That is our
responsibility and everyone's answer will probably (or should I say
certainly?) be slightly different anyway!



Bruce Veldhuisen

TEFL International



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4007
	From: Fiona M
	Date: Do Jul 24, 2003 3:18 

	Subject: Re: The Soft Science of Madness


	Bruce,
welcome to the group.

Let me just quote you a second:
"But one thing I sense on this forum is an utter disdain for research.
Am I wrong? I believe that, as teachers, we make sure that whatever
methods (I know, a dangerous term here) we are using in the classroom
are effective. In order to do this we, ourselves, must conduct
classroom-based research. Only through our own self study can we
improve the quality of the learning experience for our students. It
should not be dictated to us by publishers or anyone else. That is our
responsibility and everyone's answer will probably (or should I say
certainly?) be slightly different anyway!"

Nope, I don't think there's disdain for research, but there is some very healthy debate around it. I'm sure if you check out some of the lengthier threads on Theory versus Practice, for instance - well, you may find food for thought at the very least. It's just that this is a summer month and people are either physically or mentally on holiday! Research is a very broad term, and most of us do some of it - either at MA level,as a professional hazard ;-) or just for personal satisfaction in our own classes (check out contributors like, say, Sue Murray, dk, Dennis Newson, Diarmuid..................). No disdain, no, but perhaps many on the dogme group just don't swallow stuff without thinking or re-adapting. Rather like the Sheen thing about Empirical Evidence; what IS that? Empirical? Whose Empire? We all know that stats can be jiggled to fit - the lycra of academe?

Anyway, it's late at night where I am, but have a look at some earlier postings - try putting Vygotsky or Acquisition in the search engine - and enjoy! Some months are quieter than others, but this is an amazing group. Modesty apart. :-)

Fiona




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4008
	From: Diarmuid Fogarty
	Date: Do Jul 24, 2003 5:55 

	Subject: Mr Sheen


	Scott writes [why the present tense, incidentally?]:

Teaching is a soft science, and resists hard data. It would 
be wonderful (perhaps) if we could take a dogme class and a non-dogme 
class and prove that one or the other "did better", but how could we 
possible tease out such variables as the students themselves, the 
teacher, the social context, the colour of the walls even? 

And I think that this is what attracted me to dogme to start off with. The resistance it puts up to the contemporary madness of measuring everything and classifying everything. Some things just are. The real myth is, of course, science which represents nothing more than the feeble minds of humans trying to explain everything in the world. I was never very good at science. I recalled this just yesterday when I was filling in an application form and noticed that the only scientific qualification I have is a maths O Level. Physics-with-Chemistry (the easy option), Grade U. Physics, Grade U. Part of that, of course, was down to the teaching...

When I was teaching in Oman my ghosts came to haunt me and I was asked (hah!) to write a syllabus (hah! again) for "English for Physics Students". What an eye opener! Nobody had told me that the study of the planets was part of physics. I had thought that physics was all about retort stands and ticker tape pinned to the back of wooden carriages. But the biggest thrill was finding out that science has declared that EVERYTHING in this world is made up of matter. Matter is far too small to be seen with the eye, naked or clothed in the biggest telescope known to the human race. Matter is indestructible and has existed for ever and will exist for ever. It's what links us all. Now I was beginning to see a mystical side to science. The next big jump was reading Larsen-Freeman's article about Chaos theory and teaching (thank you Scott for recommending it to the list). Now science was poetic. *That* kind of science I can live with. The kind that has a zillion check boxes waiting to be filled (and some waiting to be left empty) makes me despair and has very little to do with my understanding of education. 

Sheen does indeed have a very big drum to beat. A quick search of his name with Google finds him in a limited number of places beating exactly the same drum: "But where's the empirical evidence?" It could be that his writing style is too abrasive and that all he is trying to do is to argue against the hegemony of any one particular approach. He does seem to be saying, "I'm not arguing that communicative styles are worthless; only that they haven't been proven to be the most effective." But dialogism falls flat when one person is incessantly abrasive. By the by, not being a Man in White myself, it may be that I have missed something. Sheen's empirical evidence comes from a study that he carried out with some students in Canada. One class was taught by the pinko liberal that had always taught it who used a sufficiently right on approach (that word again). The other class had the same thing BUT WITH AN EXTRA CLASS WITH SHEEN TEACHING. Surprisingly, the latter seemed to show more progress. Now, correct me if I'm wrong (please), but doesn't that extra class skew the whole process somewhat? Sheen's whole argument seems to be that the communicative approach should be taken down off its pedestal because it has not been proved beyond doubt that it is the best approach ever. But is that really something that can be proven? 

Give me dogme anyday. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4009
	From: Diarmuid Fogarty
	Date: Do Jul 24, 2003 8:06 

	Subject: Thread on Guardian discussion boards


	Have people seen this?

http://educationtalk.guardian.co.uk/WebX?7@29.IrJza8XwpsF.0@.597a99df/4

If the link doesn't work, just try going to educationtalk.guardian.co.uk and clicking on the thread about dogme.

Such low opinions!


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4010
	From: Luke Meddings
	Date: Do Jul 24, 2003 4:30 

	Subject: Re: empire of the sum


	That old question, what does a dogme class look like, has still been
rattling around in my brain - I tried nailing it by saying that it looked
like a bunch of people in a room, talking: ie it wasn't a lesson plan. But
recently I started thinking, it's the wrong question - the question should
be, what does a dogme class feel like?

As so often, I find that colleagues on this site are thinking along the same
lines but with more knowledge and in richer detail - one reason why in the
old days I was so lost as a teacher and then school-runner (running the
school, rather than run out of one school after another...): I had the
instinct, I'd reached firm conclusions, but
I didn't have the confidence of - proof?

I think we are providing the proof, in our varied experience. And I think
sometimes one needs the instinctive approach to prove the rule. I'm
working on an article about the great architectural writer Ian Nairn at
present - here he is writing on the head and heart and town planning: 'This
business
of diagnosing a town's needs, rather on the lines of a medical diagnosis, is
not difficult. More than anything else it needs an open, responsive,
tolerant-feeling heart, prepared to do for another place what it would not
enjoy doing for itself. The intellect is in many ways a drawback, but an
open heart is an enormous advantage. Use it, before outside pressures stop
it up. Feel with it, make the brain work for the heart (instead of the other
way round), look at every single part of every single street, understand the
difference between places.'

Another plea for sensitivity to individual needs in the face of rampant
homogenisation. Substitute 'people' for 'places' in the last sentence and it
sounds like good advice for teachers.

I'm fascinated by Robert's thoughts on moving dogme outside the classroom,
and his staff meeting scenario - very familiar. The teachers I managed were
terrified, it seemed to me, of two things: of mixed levels, and of the
photocopier breaking down. Oddly enough, these were two things which were
absolutely guaranteed to happen; rather like living one's life in fear of
finding soap in the bathroom. A quick enrolment test (a brazen sop to what
were assumed to be student expectations of scientific assessment, when it
was perfectly obvious within ten seconds of speaking to someone roughly what
class they would be comfortable in)and squeeze 'em in, the cheap 'n'
cheerful approach which is used, we shouldn't forget, because it sells well
to students with little cash to burn. We had little workshops on teaching
mixed
levels, but it was always seen as a drama, partly I suspect because a mixed
level class subverts the reassuring uniformity of the coursebook.

I imagine there's also an aspect of personality or character at work here:
some people like to see evidence, others don't. Some people are more
touchy-feely, some people more ticker tape oriented. It seems to me however
that we share the sense on this list that no one is ever right about
everything all the time - artists or scientists. It's the one point that
people who market teaching approaches, diets and so on seem to miss.
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Thursday, July 24, 2003 5:55 AM
Subject: [dogme] Mr Sheen


> Scott writes [why the present tense, incidentally?]:
>
> Teaching is a soft science, and resists hard data. It would
> be wonderful (perhaps) if we could take a dogme class and a non-dogme
> class and prove that one or the other "did better", but how could we
> possible tease out such variables as the students themselves, the
> teacher, the social context, the colour of the walls even?
>
> And I think that this is what attracted me to dogme to start off with. The
resistance it puts up to the contemporary madness of measuring everything
and classifying everything. Some things just are. The real myth is, of
course, science which represents nothing more than the feeble minds of
humans trying to explain everything in the world. I was never very good at
science. I recalled this just yesterday when I was filling in an application
form and noticed that the only scientific qualification I have is a maths O
Level. Physics-with-Chemistry (the easy option), Grade U. Physics, Grade U.
Part of that, of course, was down to the teaching...
>
> When I was teaching in Oman my ghosts came to haunt me and I was asked
(hah!) to write a syllabus (hah! again) for "English for Physics Students".
What an eye opener! Nobody had told me that the study of the planets was
part of physics. I had thought that physics was all about retort stands and
ticker tape pinned to the back of wooden carriages. But the biggest thrill
was finding out that science has declared that EVERYTHING in this world is
made up of matter. Matter is far too small to be seen with the eye, naked or
clothed in the biggest telescope known to the human race. Matter is
indestructible and has existed for ever and will exist for ever. It's what
links us all. Now I was beginning to see a mystical side to science. The
next big jump was reading Larsen-Freeman's article about Chaos theory and
teaching (thank you Scott for recommending it to the list). Now science was
poetic. *That* kind of science I can live with. The kind that has a zillion
check boxes waiting to be filled (and some waiting to be left empty) makes
me despair and has very little to do with my understanding of education.
>
> Sheen does indeed have a very big drum to beat. A quick search of his name
with Google finds him in a limited number of places beating exactly the same
drum: "But where's the empirical evidence?" It could be that his writing
style is too abrasive and that all he is trying to do is to argue against
the hegemony of any one particular approach. He does seem to be saying, "I'm
not arguing that communicative styles are worthless; only that they haven't
been proven to be the most effective." But dialogism falls flat when one
person is incessantly abrasive. By the by, not being a Man in White myself,
it may be that I have missed something. Sheen's empirical evidence comes
from a study that he carried out with some students in Canada. One class was
taught by the pinko liberal that had always taught it who used a
sufficiently right on approach (that word again). The other class had the
same thing BUT WITH AN EXTRA CLASS WITH SHEEN TEACHING. Surprisingly, the
latter seemed to show more progress. Now, correct me if I'm wrong (please),
but doesn't that extra class skew the whole process somewhat? Sheen's whole
argument seems to be that the communicative approach should be taken down
off its pedestal because it has not been proved beyond doubt that it is the
best approach ever. But is that really something that can be proven?
>
> Give me dogme anyday.
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 4011
	From: F. Mortes
	Date: Do Jul 24, 2003 4:46 

	Subject: Re: empire of the sum


	On Thursday, Jul 24, 2003, at 17:30 Europe/Madrid, Luke Meddings wrote:

> The teachers I managed were
> terrified, it seemed to me, of two things: of mixed levels, and of the
> photocopier breaking down. Oddly enough, these were two things which 
> were
> absolutely guaranteed to happen; rather like living one's life in fear 
> of
> finding soap in the bathroom.

Excellent, Luke! And so true.

Francesc in Catalonia



	


	Group: dogme
	Message: 4012
	From: Robert M. Haines
	Date: Do Jul 24, 2003 5:50 

	Subject: Misunderstanding dogme


	There are also a couple of high opinions on the thread, though they do represent the minority. The people on that thread seem really hostile toward each other, but I've never really been able to guage British humor, i.e. when are they jabbing and when are they "taking the piss"? Perhaps that's the intention. 

Anyway, I've led fellow teachers to the www.teaching-unplugged.com web site --- Plugging the unplugged? --- after which they usually come back telling me what they read sounds like what they already do in the classroom. I think it's easy to read through what seems like just sound principles for sensitive teachers without understanding what it means to 'do a dogme'. I also know that most teachers are afraid to espouse anything as THE method or THE approach, because it makes them seem inflexible. They hear dogma in dogme, despite the tongue-in-cheek flavor of the Vow of Chastity.

So it can be difficult for teachers to understand that dogme is neither a method or an approach, that dogme doesn't have to be espoused. It's difficult, I believe, for teachers to understand that dogme is a word used to describe a natural process of communication that happens when teachers and students let their guard down to help each other learn instead of displaying the common personas associated with the roles of teacher and student.

I still think the observations on the thread trace their roots back to a larger view of the world and how we live. The utilitarian, rational, clinical approach of some tells us that we are all in it for power, acting out of fear, blah blah blah. Of ourse, these are powerful forces, but they are also rather narrowly focused on the Ug, if you will. This view wants things to be tidy and make perfect sense at all times. No imagination, no room for error without correction, no learning for the sake of it.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4013
	From: Robert Haines
	Date: Do Jul 24, 2003 7:29 

	Subject: Quiet dogme?


	I'm in the multi-media lab at a school where I'm subbing for the day. 
The five students in this upper-level class are at computers, working 
on presentations for tomorrow's class. Before we came here, I let 
each of them read the notes left for me about what they need to do in 
the lab from their regular teacher. Then, we discussed our ideas 
about what was to be accomplished in the hour we have here in the 
lab: notes, outlines, etc. 

Is this dogme? If it is, it's quiet dogme.

Gotta go. After the break, I hope to have a conversation with all of 
them.

Rob



	


	Group: dogme
	Message: 4014
	From: Robert Haines
	Date: Do Jul 24, 2003 9:26 

	Subject: After the lab


	Back in the classroom, after the lab, the students wanted to finish 
up preparing for their presentations. I wondered why i should be 
there at all; they could do all this as homework. One student did ask 
me a question just before the lunch break. The most interesting thing 
that happened was when one girl asked if I knew any good German 
restayrants in town. So, was it a reading and writing class? 
Actually, it's called Structure and Speaking. Hmm...

Went to lunch at a Chinese place called August Moon (why is that 
important?). Thought about how reform probably has to come from 
outside the world of ELT and work its wat inward towards dogme. Or 
does dogme need to create a ripple effect that will work its way 
outward to the edges of Education? Does it matter?

I cracked my fortune cookie open to read: "Your instincts about a 
recent occurrence are on target."

Walking back to the school for a Reading and Writing class, I passed 
under some scaffolding. I looked up to see how it worked, like I've 
tried it in the classroom, one piece here, then another until the 
speaker has made it up. 

So we need to go to the top, as they say. We need to talk to the 
money people, who want a return on their investment (should that be a 
non-defining relative clause?). They want students to come to their 
schools. Now we're into marketing. is it all about the social 
program? Well, it should be fun. Students probably want to have a 
good time and meet new and intersting people. Then there are the 
schools of English in countries where English isn't the primary 
language.

I'll finish later. Gotta go.

Rob



	


	Group: dogme
	Message: 4015
	From: Diarmuid Fogarty
	Date: Do Jul 24, 2003 9:34 

	Subject: Re: After the lab


	Rob writes: So we need to go to the top, as they say. We need to talk to the 
money people, who want a return on their investment "

It's a well established principle, Rob, "change will not come from above."


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4016
	From: Robert M. Haines
	Date: Fr Jul 25, 2003 12:49 

	Subject: Re: After the lab


	Fair enough, Diarmuid, but I didn't get to finish...

So schools want students to enroll --- Duh! Now, what attracts a student to
School A instead of B? Agents, proximity, there are various factors. But, do
students really decide or do their parents? Maybe it's a combo-platter. At
any rate, a school has to attract students, which means it has to seem like
a place where they can do what they feel is necessary to reach their goals
as people and as language learners.

How does one market an open school in an environment that is hostile to its
policies? Does one have to start 'straight', so to speak, then slowly
maneuver into the open curriculum? That would be rather disingenuous, but it
might work. Or does one simply open the doors and invite people in to check
it out? What about all those assessments by local authorities?

I'm gonna have to work on these ideas and questions. I'm not getting
anywhere at the moment. Perhaps grass roots is the only way? help me out if
you can. It's been a long day.

Rob
----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Thursday, July 24, 2003 1:34 PM
Subject: Re: [dogme] After the lab


> Rob writes: So we need to go to the top, as they say. We need to talk to
the
> money people, who want a return on their investment "
>
> It's a well established principle, Rob, "change will not come from
above."
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4017
	From: Luke Meddings
	Date: Fr Jul 25, 2003 11:11 

	Subject: Re: After the lab


	It may be a truism, as Diarmiud suggests, that 'change will not come from
above.' However, it is also a business axiom that a fish rots from the head
down. This suggests that if you can get to the head and change it, and in
our context this probably means producing a really good business plan rather
than storming the winter palace (no teachers left in winter to storm it
anyway, all on short term contracts), the body may be saved from
putrefaction.

My own feeling is that an open school could quickly build up word-of-mouth
business in the low-mid budget market that operates in large cities eg
London (where the students are independent from parents!). You would run
open classes, perhaps for free at first and probably in conjunction with
standard ones, and with the right teachers they would grow like mad - mixed
level, varied make-up, different people each day as they work school around
their shifts.

Oddly enough I had the chance to do all this a number of years ago but, as
previously recorded, didn't have everything in terms of
knowledge/empowerment that this site has given me in the interim. We ran
great open classes for free when we opened the school and they filled up
pronto, but as soon as I started recruiting teachers I lost my nerve about
telling them just how I wanted them to teach, ie teach whoever turns up,
without using coursebooks, and without a photocopier. The ironic thing is
that the elements were there for a totally experimental school - there was
no problem with the head. But there was too much learning to be done too
quickly. Regrets - but without that brief window I might never have made the
connection with dogme.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "Robert M. Haines" <haines@n...>
To: <dogme@yahoogroups.com>
Sent: Friday, July 25, 2003 12:49 AM
Subject: Re: [dogme] After the lab


> Fair enough, Diarmuid, but I didn't get to finish...
>
> So schools want students to enroll --- Duh! Now, what attracts a student
to
> School A instead of B? Agents, proximity, there are various factors. But,
do
> students really decide or do their parents? Maybe it's a combo-platter. At
> any rate, a school has to attract students, which means it has to seem
like
> a place where they can do what they feel is necessary to reach their goals
> as people and as language learners.
>
> How does one market an open school in an environment that is hostile to
its
> policies? Does one have to start 'straight', so to speak, then slowly
> maneuver into the open curriculum? That would be rather disingenuous, but
it
> might work. Or does one simply open the doors and invite people in to
check
> it out? What about all those assessments by local authorities?
>
> I'm gonna have to work on these ideas and questions. I'm not getting
> anywhere at the moment. Perhaps grass roots is the only way? help me out
if
> you can. It's been a long day.
>
> Rob
> ----- Original Message -----
> From: Diarmuid Fogarty <fogarty.olmos@t...>
> To: <dogme@yahoogroups.com>
> Sent: Thursday, July 24, 2003 1:34 PM
> Subject: Re: [dogme] After the lab
>
>
> > Rob writes: So we need to go to the top, as they say. We need to talk
to
> the
> > money people, who want a return on their investment "
> >
> > It's a well established principle, Rob, "change will not come from
> above."
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 4018
	From: Robert M. Haines
	Date: Fr Jul 25, 2003 3:44 

	Subject: Re: After the lab


	So what's to stop such a school from opening up again?
----- Original Message -----
From: Luke Meddings <luke@b...>
To: <dogme@yahoogroups.com>
Sent: Friday, July 25, 2003 3:11 AM
Subject: Re: [dogme] After the lab


> It may be a truism, as Diarmiud suggests, that 'change will not come from
> above.' However, it is also a business axiom that a fish rots from the
head
> down. This suggests that if you can get to the head and change it, and in
> our context this probably means producing a really good business plan
rather
> than storming the winter palace (no teachers left in winter to storm it
> anyway, all on short term contracts), the body may be saved from
> putrefaction.
>
> My own feeling is that an open school could quickly build up word-of-mouth
> business in the low-mid budget market that operates in large cities eg
> London (where the students are independent from parents!). You would run
> open classes, perhaps for free at first and probably in conjunction with
> standard ones, and with the right teachers they would grow like mad -
mixed
> level, varied make-up, different people each day as they work school
around
> their shifts.
>
> Oddly enough I had the chance to do all this a number of years ago but, as
> previously recorded, didn't have everything in terms of
> knowledge/empowerment that this site has given me in the interim. We ran
> great open classes for free when we opened the school and they filled up
> pronto, but as soon as I started recruiting teachers I lost my nerve about
> telling them just how I wanted them to teach, ie teach whoever turns up,
> without using coursebooks, and without a photocopier. The ironic thing is
> that the elements were there for a totally experimental school - there was
> no problem with the head. But there was too much learning to be done too
> quickly. Regrets - but without that brief window I might never have made
the
> connection with dogme.
>
> -----------------------------------------------------------------------
> Luke Meddings
> London
> ---------------------------------------------------------------------
>
> ----- Original Message -----
> From: "Robert M. Haines" <haines@n...>
> To: <dogme@yahoogroups.com>
> Sent: Friday, July 25, 2003 12:49 AM
> Subject: Re: [dogme] After the lab
>
>
> > Fair enough, Diarmuid, but I didn't get to finish...
> >
> > So schools want students to enroll --- Duh! Now, what attracts a student
> to
> > School A instead of B? Agents, proximity, there are various factors.
But,
> do
> > students really decide or do their parents? Maybe it's a combo-platter.
At
> > any rate, a school has to attract students, which means it has to seem
> like
> > a place where they can do what they feel is necessary to reach their
goals
> > as people and as language learners.
> >
> > How does one market an open school in an environment that is hostile to
> its
> > policies? Does one have to start 'straight', so to speak, then slowly
> > maneuver into the open curriculum? That would be rather disingenuous,
but
> it
> > might work. Or does one simply open the doors and invite people in to
> check
> > it out? What about all those assessments by local authorities?
> >
> > I'm gonna have to work on these ideas and questions. I'm not getting
> > anywhere at the moment. Perhaps grass roots is the only way? help me out
> if
> > you can. It's been a long day.
> >
> > Rob
> > ----- Original Message -----
> > From: Diarmuid Fogarty <fogarty.olmos@t...>
> > To: <dogme@yahoogroups.com>
> > Sent: Thursday, July 24, 2003 1:34 PM
> > Subject: Re: [dogme] After the lab
> >
> >
> > > Rob writes: So we need to go to the top, as they say. We need to talk
> to
> > the
> > > money people, who want a return on their investment "
> > >
> > > It's a well established principle, Rob, "change will not come from
> > above."
> > >
> > >
> > > [Non-text portions of this message have been removed]
> > >
> > >
> > >
> > > To Post a message, send it to: dogme@eGroups.com
> > > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> > >
> > > Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/
> > >
> > >
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
> >
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4019
	From: Anne Fox
	Date: Mo Jul 28, 2003 9:46 

	Subject: Re: MA in ELT


	Hi Jonathan
I am just coming to the end of a distance MA by distance mode which 
is based in Spain (though I am in Denmark) and which has modules 
written by Scott Thornbury. See more at http://tefl.funiber.org/ I 
would echo what others have said about the MA calling on your own 
experience and ideas as materials. I have certainly learned a great 
deal. Beware though that non-UK MAs may exclude you from certain jobs 
such as with the British Council.

Anne Fox
--- In dogme@yahoogroups.com, "jonathanmcf2000" <polimnia@m...> wrote:
> I am an English teacher and have been in Spain for the last 14 
years 
> or so, teaching in different academies and organisations, but at 
> present am teaching an interesting sector the Health service. I am 
> teaching doctors and nurses in a hospital in Palma de Mallorca. 
> Recently, I have begun to become very interested in the idea of 
> taking a MA distance course, and was wondering whether there were 
any 
> DOGME friendly courses or whether studying for an MA was a kind of 
> contradiction in terms in DOGME. Look forward to advice, comments 
etc.
> 
> Jonathan McFarland



	


	Group: dogme
	Message: 4020
	From: Robert.Buckmaster@b...
	Date: Di Jul 29, 2003 6:31 

	Subject: RE: Re: MA in ELT


	Hi Jonathan,

Whatever you do don't do any distance learning MA with the University of
Hull. I'm getting really messed around with changes to the programme, dates
etc. It's just not worth it.

Rob B

-----Original Message-----
From: Anne Fox [mailto:af@g...]
Sent: 28 July 2003 23:46
To: dogme@yahoogroups.com
Subject: [dogme] Re: MA in ELT


Hi Jonathan
I am just coming to the end of a distance MA by distance mode which 
is based in Spain (though I am in Denmark) and which has modules 
written by Scott Thornbury. See more at http://tefl.funiber.org/
<http://tefl.funiber.org/> I 
would echo what others have said about the MA calling on your own 
experience and ideas as materials. I have certainly learned a great 
deal. Beware though that non-UK MAs may exclude you from certain jobs 
such as with the British Council.

Anne Fox
--- In dogme@yahoogroups.com, "jonathanmcf2000" <polimnia@m...> wrote:
> I am an English teacher and have been in Spain for the last 14 
years 
> or so, teaching in different academies and organisations, but at 
> present am teaching an interesting sector the Health service. I am 
> teaching doctors and nurses in a hospital in Palma de Mallorca. 
> Recently, I have begun to become very interested in the idea of 
> taking a MA distance course, and was wondering whether there were 
any 
> DOGME friendly courses or whether studying for an MA was a kind of 
> contradiction in terms in DOGME. Look forward to advice, comments 
etc.
> 
> Jonathan McFarland
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	Group: dogme
	Message: 4021
	From: zosia grudzinska
	Date: Di Jul 29, 2003 10:10 

	Subject: Re: After the lab


	Robert M. Haines wrote:
> So what's to stop such a school from opening up again?

Count me in on the staff!
Zosia



	


	Group: dogme
	Message: 4022
	From: zosia grudzinska
	Date: Di Jul 29, 2003 10:44 

	Subject: cleaning the attic


	Not my favourite chore but one which must not be neglected if you want ton
stay sane. Feng shui tells you that before whatever changes you intend to
initiate to heal the ambience of your adobe - clearing out junk collected
over the years is absolutely essential. You will hear the same advice from
a psychotherapist prior to planning any long-term mind-healing stratagem.
Plus any good housewife (house-person, I hasten to correct myself
politically) will tell you that throwing out junk is an important part of
her (his?) duties.

Mindful of all those exhortations I attacked my attic. There are piles of
stuff, cartons full of stuff, files of stuff. More or less ten percent of
them - necessary documents, income tax copies etc. That leaves ninety
percent of... teacher resources.

I will not bore you with detailed desription. Some of them dating five and
more years back... printed worksheets are the most popular format. There is
a box of pix, which I carefully move aside, to the "saved from expulsion"
area. The rest I look through meticulously at first, with growing wonder
and boredom, finally flipping through dusty piles perfunctorily. Mostly
ideas of someone's twisted mind of how to best drill students in mysteries
of Tenses, Conditionals and so forth. Plus texts which in itself might be
qiute interesting, except they have been mutilated to "suit the needs",
simplified and... ultimately damaged with "accompanying tasks" of various
nature.

The wonder of it is, I have been collecting them like treasures beyond
compare... and somehow have never gotten around to using! Even in times of
"following the holy script" of mainstream methodology. Still they were
sitting there in my attic, gathering dust, a monument to the illusory might
of "teaching resources"!

Now I have organised and conducted a two-weeks summer camp for young people
aged 12-17 and very mixed level, from almost total beginner to pretty well
advanced (like passing CAE). Four hours classes every day. And I have used
not one handout nor worksheet. The excellent idea was to ask the
participants to prepare their own workshops - on whichever topic they
considered themselves experts. I informed them some two weeks before the
camp opening and expected fifty percent of them to deliver. The results
were different: all came prepared, some equipped with demonstration charts
where needed and during the course of the camp I have learned: how to dance
foxtrot tango and samba, how to paint on glass and sculpt in modelina, how
to paint a ready-made sunset, how to work with salt paste and how to play
beach netball (quite different from the traditional mode!). We had one very
interesting workshop on non-verbal communication. Plus the beginner showed
us (all girls) how to paint nails very fancifully and even she had the
opening instruction carefully prepared in English. Most of them turned out
very good teachers, patient, supporting while not intrusive. And we always
ran out of time and had to continue until the evening meal.

The only resources from me were stacks of books, magazines and CDs (mostly
the Beatles according to their wish plus a book of collected lyrics of the
Fab Four songs). They could use them at their need and fancy and quite a
lot took to reading (one has even told me at the final individual session
that she had never liked reading before but changed her mind here). Some
tongue-twisters for a drama workshop (which was MY input). And a lot of
time spent answering their mail (some chose to keep Dialogue Journals). We
also had several VERY SERIOUS sessions on GRAMMAR (sometimes the emergent
need and one specifically asked for by a student, on the use of articles)
when they prepared exercises for each other and then we had the opportunity
to discuss what "good teaching" is.
Not one of the worksheets collected in the attic ever making it downstairs!

So now I have piled them all on a big stack on the pasture, in the place
where we traditionally hold evening fires. And in the evening I will put a
match to the remembrance of "days gone, when a good lesson meant finding a
particularly complex worksheet"...
Zosia



	


	Group: dogme
	Message: 4023
	From: Luke Meddings
	Date: Di Jul 29, 2003 10:57 

	Subject: Re: cleaning the attic


	A great posting; if any one short text could sum up everything dogme means
and implies, promises and delivers, this would be a serious contender. If
only we could all come to your bonfire in the pasture - I for one will be
there in spirit as the sparks dance up to the stars.
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "zosia grudzinska" <zosia_g@w...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, July 29, 2003 10:44 AM
Subject: [dogme] cleaning the attic


> Not my favourite chore but one which must not be neglected if you want ton
> stay sane. Feng shui tells you that before whatever changes you intend to
> initiate to heal the ambience of your adobe - clearing out junk collected
> over the years is absolutely essential. You will hear the same advice
from
> a psychotherapist prior to planning any long-term mind-healing stratagem.
> Plus any good housewife (house-person, I hasten to correct myself
> politically) will tell you that throwing out junk is an important part of
> her (his?) duties.
>
> Mindful of all those exhortations I attacked my attic. There are piles of
> stuff, cartons full of stuff, files of stuff. More or less ten percent of
> them - necessary documents, income tax copies etc. That leaves ninety
> percent of... teacher resources.
>
> I will not bore you with detailed desription. Some of them dating five
and
> more years back... printed worksheets are the most popular format. There
is
> a box of pix, which I carefully move aside, to the "saved from expulsion"
> area. The rest I look through meticulously at first, with growing wonder
> and boredom, finally flipping through dusty piles perfunctorily. Mostly
> ideas of someone's twisted mind of how to best drill students in mysteries
> of Tenses, Conditionals and so forth. Plus texts which in itself might be
> qiute interesting, except they have been mutilated to "suit the needs",
> simplified and... ultimately damaged with "accompanying tasks" of various
> nature.
>
> The wonder of it is, I have been collecting them like treasures beyond
> compare... and somehow have never gotten around to using! Even in times
of
> "following the holy script" of mainstream methodology. Still they were
> sitting there in my attic, gathering dust, a monument to the illusory
might
> of "teaching resources"!
>
> Now I have organised and conducted a two-weeks summer camp for young
people
> aged 12-17 and very mixed level, from almost total beginner to pretty well
> advanced (like passing CAE). Four hours classes every day. And I have
used
> not one handout nor worksheet. The excellent idea was to ask the
> participants to prepare their own workshops - on whichever topic they
> considered themselves experts. I informed them some two weeks before the
> camp opening and expected fifty percent of them to deliver. The results
> were different: all came prepared, some equipped with demonstration charts
> where needed and during the course of the camp I have learned: how to
dance
> foxtrot tango and samba, how to paint on glass and sculpt in modelina, how
> to paint a ready-made sunset, how to work with salt paste and how to play
> beach netball (quite different from the traditional mode!). We had one
very
> interesting workshop on non-verbal communication. Plus the beginner
showed
> us (all girls) how to paint nails very fancifully and even she had the
> opening instruction carefully prepared in English. Most of them turned
out
> very good teachers, patient, supporting while not intrusive. And we
always
> ran out of time and had to continue until the evening meal.
>
> The only resources from me were stacks of books, magazines and CDs (mostly
> the Beatles according to their wish plus a book of collected lyrics of the
> Fab Four songs). They could use them at their need and fancy and quite a
> lot took to reading (one has even told me at the final individual session
> that she had never liked reading before but changed her mind here). Some
> tongue-twisters for a drama workshop (which was MY input). And a lot of
> time spent answering their mail (some chose to keep Dialogue Journals).
We
> also had several VERY SERIOUS sessions on GRAMMAR (sometimes the emergent
> need and one specifically asked for by a student, on the use of articles)
> when they prepared exercises for each other and then we had the
opportunity
> to discuss what "good teaching" is.
> Not one of the worksheets collected in the attic ever making it
downstairs!
>
> So now I have piled them all on a big stack on the pasture, in the place
> where we traditionally hold evening fires. And in the evening I will put
a
> match to the remembrance of "days gone, when a good lesson meant finding a
> particularly complex worksheet"...
> Zosia
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 4024
	From: willmcculloch
	Date: Di Jul 29, 2003 11:13 

	Subject: Re: cleaning the attic


	Hi Zosia,Luke....yes, it's a great piece which says a lot by painting 
a wonderfully refreshing picture....and I hope that it's read by some 
of those who are arguing among themselves on the Guardian site.

Best wishes - and burn on.

Will

--- In dogme@yahoogroups.com, "zosia grudzinska" <zosia_g@w...> wrote:
> Not my favourite chore but one which must not be neglected if you 
want ton
> stay sane. Feng shui tells you that before whatever changes you 
intend to
> initiate to heal the ambience of your adobe - clearing out junk 
collected
> over the years is absolutely essential. You will hear the same 
advice from
> a psychotherapist prior to planning any long-term mind-healing 
stratagem.
> Plus any good housewife (house-person, I hasten to correct myself
> politically) will tell you that throwing out junk is an important 
part of
> her (his?) duties.
> 
> Mindful of all those exhortations I attacked my attic. There are 
piles of
> stuff, cartons full of stuff, files of stuff. More or less ten 
percent of
> them - necessary documents, income tax copies etc. That leaves 
ninety
> percent of... teacher resources.
> 
> I will not bore you with detailed desription. Some of them dating 
five and
> more years back... printed worksheets are the most popular format. 
There is
> a box of pix, which I carefully move aside, to the "saved from 
expulsion"
> area. The rest I look through meticulously at first, with growing 
wonder
> and boredom, finally flipping through dusty piles perfunctorily. 
Mostly
> ideas of someone's twisted mind of how to best drill students in 
mysteries
> of Tenses, Conditionals and so forth. Plus texts which in itself 
might be
> qiute interesting, except they have been mutilated to "suit the 
needs",
> simplified and... ultimately damaged with "accompanying tasks" of 
various
> nature.
> 
> The wonder of it is, I have been collecting them like treasures 
beyond
> compare... and somehow have never gotten around to using! Even in 
times of
> "following the holy script" of mainstream methodology. Still they 
were
> sitting there in my attic, gathering dust, a monument to the 
illusory might
> of "teaching resources"!
> 
> Now I have organised and conducted a two-weeks summer camp for 
young people
> aged 12-17 and very mixed level, from almost total beginner to 
pretty well
> advanced (like passing CAE). Four hours classes every day. And I 
have used
> not one handout nor worksheet. The excellent idea was to ask the
> participants to prepare their own workshops - on whichever topic 
they
> considered themselves experts. I informed them some two weeks 
before the
> camp opening and expected fifty percent of them to deliver. The 
results
> were different: all came prepared, some equipped with demonstration 
charts
> where needed and during the course of the camp I have learned: how 
to dance
> foxtrot tango and samba, how to paint on glass and sculpt in 
modelina, how
> to paint a ready-made sunset, how to work with salt paste and how 
to play
> beach netball (quite different from the traditional mode!). We had 
one very
> interesting workshop on non-verbal communication. Plus the 
beginner showed
> us (all girls) how to paint nails very fancifully and even she had 
the
> opening instruction carefully prepared in English. Most of them 
turned out
> very good teachers, patient, supporting while not intrusive. And 
we always
> ran out of time and had to continue until the evening meal.
> 
> The only resources from me were stacks of books, magazines and CDs 
(mostly
> the Beatles according to their wish plus a book of collected lyrics 
of the
> Fab Four songs). They could use them at their need and fancy and 
quite a
> lot took to reading (one has even told me at the final individual 
session
> that she had never liked reading before but changed her mind 
here). Some
> tongue-twisters for a drama workshop (which was MY input). And a 
lot of
> time spent answering their mail (some chose to keep Dialogue 
Journals). We
> also had several VERY SERIOUS sessions on GRAMMAR (sometimes the 
emergent
> need and one specifically asked for by a student, on the use of 
articles)
> when they prepared exercises for each other and then we had the 
opportunity
> to discuss what "good teaching" is.
> Not one of the worksheets collected in the attic ever making it 
downstairs!
> 
> So now I have piled them all on a big stack on the pasture, in the 
place
> where we traditionally hold evening fires. And in the evening I 
will put a
> match to the remembrance of "days gone, when a good lesson meant 
finding a
> particularly complex worksheet"...
> Zosia



	


	Group: dogme
	Message: 4025
	From: F. Mortes
	Date: Di Jul 29, 2003 11:36 

	Subject: Re: cleaning the attic


	The roaring in the ... pasture!

Great posting, thanks.

Francesc

On Tuesday, Jul 29, 2003, at 11:57 Europe/Madrid, Luke Meddings wrote:

> A great posting; if any one short text could sum up everything dogme 
> means
> and implies, promises and delivers, this would be a serious contender. 
> If
> only we could all come to your bonfire in the pasture - I for one will 
> be
> there in spirit as the sparks dance up to the stars.
> -----------------------------------------------------------------------
> Luke Meddings
> London
> ---------------------------------------------------------------------



	


	Group: dogme
	Message: 4026
	From: Justin Ehresman
	Date: Di Jul 29, 2003 8:51 

	Subject: Contract Vocabulary/Practice/Tips


	Help!



I have a few students who want/need 'English for Contracts'. My internet research hasn't turned up much. Any ideas? Vocabulary, practice, tips in general? books, sites, worksheets, ideas.... all are welcome!



Thanks!



Justin in Berlin





==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================

---------------------------------
Do you Yahoo!?
Yahoo! SiteBuilder - Free, easy-to-use web site design software

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4027
	From: Sue Murray
	Date: Di Jul 29, 2003 9:52 

	Subject: cleaning the attic


	dear Zosia, just to add my own thanks and admiration - breathtaking, inspiring, beautiful, and so *real* in every way.

(not dead, not lived, but *living*!)

following on from what Luke said, I'd vote for giving Zosia's posting pole position on the unplugged site ......

Sue


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4028
	From: Diarmuid Fogarty
	Date: Di Jul 29, 2003 10:13 

	Subject: From Times Ed


	worth reading: Sue, what do you know about the education in Reggio Emilia?

http://www.tes.co.uk/search/search_display.asp?section=Friday&sub_section=friday&id=19066&Type=1

(only an edited version...this bit at the end is worth copying out:

One of the big findings [of "child-initiated, teacher-framed, learning"] was that it not only benefited children, but was a powerful learning experience for the adults."
Teachers have been rejuvenated and talk about rediscovering their sense of vocation. "It has brought me back to what I first believed," says one. "My career in education had chipped those beliefs away."


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4029
	From: F. Mortes
	Date: Mi Jul 30, 2003 8:49 

	Subject: Re: Contract Vocabulary/Practice/Tips


	Justin,

Market Leader Business Law (Longman)

Never used it myself, so I can't comment on it.

Disclaimer: use at your own risk, etc, etc, etc, :-)

Francesc


On Tuesday, Jul 29, 2003, at 21:51 Europe/Madrid, Justin Ehresman wrote:

>
>
>
> Help!
>
>
>
> I have a few students who want/need 'English for Contracts'. My 
> internet research hasn't turned up much. Any ideas? Vocabulary, 
> practice, tips in general? books, sites, worksheets, ideas.... all 
> are welcome!
>



	


	Group: dogme
	Message: 4030
	From: haines@n...
	Date: Do Jul 31, 2003 3:01 

	Subject: Grammar Inferno


	I read Zosia's poignant posting today, the same day that one of the
stronger trainees on this CELTA course, a Theater teacher/professor of
nearly 25 years, has told me he loves the input sessions but doesn't enjoy
teaching practice. I think he was after a condensed Applied Linguistics
M.A. Nonetheless, he was the most dogmetic trainee in the group, i feel,
and it saddens me because i don't think he realizes that there is life
after the CELTA (It's only day 3 of the course). It saddens me a bit to
know that i haven't been in a position to make this course more dogmetic,
knowing that the old argument is one must learn the rules before breaking
them --- Really?

If you can, torch one for me, Zosia.

Rob



	


	Group: dogme
	Message: 4031
	From: Dennis Newson
	Date: Do Jul 31, 2003 5:11 

	Subject: Time for a new dogme creed?


	Back at home after a wedding (not mine) and a couple of weeks 
holiday in Hungary. 

As I catch up on recent dogme postings - especially those of 
Bruce, Robert (several), Julian, Scott, I found myself thinking 
that it's time for an update of the dogme creed. The original 
vow of chastity was tongue in cheek and has often been wrongly 
interpreted as totally anti-materials. The tenor of discussions 
these days though emphasises other parts of the original 
statement i.e. the centrality of the learner and ways of 
providing what they need to make progress in their ability to 
mean what they want to mean with the effect they wish to produce 
in English.

Scott, Luke, do you think it would be helpful for you to pen a 
dogme refreshed, dogme re-visited, dogme revised - whatever - 
for the list? It could, possibly, contain quotations from 
postings from the list - the quintessence of dogme (and what 
became of your book proposal, Diarmuid?)

It's nice of me, I know, to suggest work for others, but it does 
seem (does anyone share my feeling?) that the time is ripe for 
a written reflection from our begetters.

Perhaps invited members from the list should make statements 
with a forward by our two (not fore) fathers.


What do we feel? What do we think?

-----

No-one tried to sell me carpets in Hungary (see an earlier 
posting after a visit to Turkey), but when I asked the man who 
sold me a straw hat and my wife a light, cotton dress
in Tihany where he had learned his excellent German I got the 
(now) expected reply: " Here, in my shop and on the streets 
talking to tourists."

Dennis



	


	Group: dogme
	Message: 4032
	From: sthornbury@w...
	Date: Do Jul 31, 2003 6:36 

	Subject: Re: Time for a new dogme creed?


	Welcome back, Dennis.

Interesting challenge. But then I am reminded of Güzide's posting 
of a few months back:

"I thought (and still think) that the best thing about the idea of 
dogme is that it didn't have a definition. It is US, the language 
teachers who believe that teaching / learning is different from the 
ones explained in books. It is a part of life. Thus, each one of us, 
what we do, our relations with the students, etc. defines dogme. 
Coming what dogme isn't... The barrier between the teachers and 
students isn't dogme. Not being able to involve students in what 
they learn isn't dogme. Ignoring personal differences, varieties isn't 
surely dogme."



	


	Group: dogme
	Message: 4033
	From: Dennis Newson
	Date: Do Jul 31, 2003 7:23 

	Subject: Re: Time for a new dogme creed?


	I can't neatly attach the following thought to anything 
specific, but some of Robert's recent postings and, especially, 
Julian's, have got me thinking - who is going to draw out some 
interesting and productive connections between Zen and dogme?

Dennis



	


	Group: dogme
	Message: 4034
	From: Jay Schwartz
	Date: Do Jul 31, 2003 10:12 

	Subject: Re: Time for a new dogme creed?


	Dennis writes: "who is going to draw out some
interesting and productive connections between Zen and dogme?"

I could tell you exactly what it is... but of course I would be way off
base. ;)

But, I'll share a few lines I've used in some of my presentations and let
you all make of them what you will:

"Mind Weeds": (Student Errors and the wonderful things/topics we mentally
dismiss and never discuss).

"You should rather be grateful for the weeds you have in your mind, because
eventually they will enrich your practice."

- Suzuki, Shunryu (1970),"Zen Mind, Beginner's Mind", Weatherhill inc.


"The Effect of a Teacher" -certainly my idea of a DOGME teacher at least:
"The bamboo shadows move over the stone steps as if to sweep them, but no
dust is stirred. The moon is reflected deep in the pool, but the water shows
no trace of it's penetration."
Suzuki, D.T. (1991), "An Introduction to Zen Buddhism", Grove Press.

Lastly, my summer reading includes "Living, Loving & Learning" by Leo
Buscaglia. The book also weaves many Dogme and Zen themes together. I'd
love to recommend this book to you all... wonderful reading especially for
all of us "touchy-feely" types! :)

He writes: ".. the essence of education is not to stuff you with facts but
to help you to discover your uniqueness, to teach you how to develop it, and
then to show you how to give it away."

"Love" Jay!

----- Original Message -----
From: "Dennis Newson" <dnewson@u...>
To: <dogme@yahoogroups.com>
Sent: Thursday, July 31, 2003 9:23 AM
Subject: Re: [dogme] Time for a new dogme creed?


> I can't neatly attach the following thought to anything
> specific, but some of Robert's recent postings and, especially,
> Julian's, have got me thinking - who is going to draw out some
> interesting and productive connections between Zen and dogme?
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4035
	From: Sue Murray
	Date: Do Jul 31, 2003 10:59 

	Subject: Re: From Times Ed


	also some interesting articles in the 'Target Creativity greatest hits'
section
http://www.tes.co.uk/creativityhighlights/story.asp?id=18875

a few extracts:

in one from a head teacher, 'forget the objectives, bring back some joy':

"does there need to be an objective behind everything we do? Can't we
sometimes light the fire and let it choose its own path?"

"Once we (teacher and students) started to discuss how we could use it to
stimulate cross-curricular topics and discussions, excitement blazed and the
ideas were plentiful. From turtles to self-sufficiency, sibling rivalry to
worship, there was hardly an area of the primary curriculum that it did not
touch upon. We found it almost indecently easy to cover all the remaining
objectives in the literacy framework for Y5 term 3, with not an extract in
sight"

in another, 'the space, time and doodle continuum', a teacher/literacy
co-ordinator talks about how he's questioned and changed how he teaches:

"as we were gently probed, we began to see the distinction between a
creative input by teachers and a creative output by pupils. Lessons were
put back in our bags as we realised how much prouder we were of our lesson
plans than pupils' work" ..... "I have learned that I can still be as
imaginative as I like, as long as I don't then tell them what to do in
response" ....."I began to get the balance right between telling pupils what
to do and giving them nothing to respond to."

oh, and in staffroom forums, 'should I dejunk?', there's a short plea from a
supply teacher about what to do with all the materials she continues to
accumulate....... though none of the replies so far has suggested a fire!
http://www.tes.co.uk/staffroom/thread.asp?id=20935&threadID=705

Sue



	


	Group: dogme
	Message: 4036
	From: Shaun Dowling
	Date: Di Jul 29, 2003 8:30 

	Subject: Re: Time for a new dogme creed?


	Dear Scott
While I agree with the quote completely and helps me again confirm my definition of dogme. I think when you called it a "A Learner Approach" seemed far more attractive/true and made the concept easier.
When I first saw your talk (with Luke) on Dogme a few years ago. I did have the impression it was heavily anti-materials. Which of course it is not but that they simply get in the way. I felt some of the people in the room also felt that and were quite put out, probably because they were material writers.
What I think Dennis might mean is that it could be a barrier in getting more teachers to see the main point of Dogme which is completely learner centred/active. I´m sure the quest of Dogmiers is to spread the word and have teachers discover how they can develop and benefit their students so changing this might help.
I am still new to the group and the vows of chastity actually didn´t make the true message clear. This came with the chance to participate and put my own questions to the group. The whole process has been great by the way. The process of thinking about your learners will naturally come with materials light teaching
Shaun

PS I´m of for a good burn and would also call Zosia´s message to be put on the web page




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4037
	From: Dennis Newson
	Date: Do Jul 31, 2003 1:30 

	Subject: Re: Time for a new dogme creed?


	Scott writes:


> Interesting challenge. But then I am reminded of Güzide's 
> posting > of a few months back:
> 
> "I thought (and still think) that the best thing about the idea
> of dogme is that it didn't have a definition. .............
> Thus, each one of us, what we do, our relations with the
> students, etc. defines dogme. 


Fair enough....But how about...."The dogme book of moments: a 
collection of postings written, chosen and collected by members 
of the dogme list."

What am I after? ...Frankly, I'd just love a bedside book of 
inspirational messages posted to this list. But with the 
archives presently at 4036 messages I thought it would be 
appropriately dogmeatic - and much less work - if as many people 
as possible collaborated to scan an agreed number of files and 
pool their favourites. 


There's gold in them there archives.

Dennis



	


	Group: dogme
	Message: 4038
	From: Dennis Newson
	Date: Do Jul 31, 2003 3:57 

	Subject: Re: being a teacher


	David writes:

"In my classes these days, I notice I'm using much fewer 'tasks' 
to accompany texts or songs."

This has reminded me that when I used songs regularly in a 
weekly language session with German university students I 
started off being very language conscious and produced gapped 
texts with "important" words and expressions missing to be 
filled in.....and ended up playing lyrics that I, and later 
individual students thought were great and we all tried to say 
just why we personally thought the songs were so great/awful.

Does being an effective language teacher involve remaining 
unobtrusively language aware but concentrating on something else 
e.g. talking about songs that move you?

Dennis



	


	Group: dogme
	Message: 4039
	From: Luke Meddings
	Date: Do Jul 31, 2003 4:06 

	Subject: Re: now and zen


	Live, local, learner-generated - these are my immediate thoughts on what
defines dogme lessons, not 'no materials.' Using too many published
materials can get in the way of all of these, so the materials thing not
only falls out of the wider concerns but links them.

I love Güzide's posting too, dogme is what happens between us and our
students - or as I said a few days ago in the thread on empiricism, 'we are
providing the proof, in our varied experience.' Now, I was going to suggest
we might need a more straight-forward entry point for visitors...

... And to gauge the mood of visitors, I had a long look at the
educationtalk.guardian.co.uk thread on dogme (see Diarmiud, 24.7.03). Having
read the rather dispiriting but nonetheless instructive postings on that
site, tempered from our point of view by one patient and impassioned defence
of dogme, I think the old tongue-in-cheek vow of chastity is quite a good
screener for people without a sense of humour. I sense a measure of
confusion and even rage at something (dogme) which claims to subvert
existing approaches without actually playing ball and proposing a neat
alternative - ie it doesn't play by the same rules, and remains elusive.

Dogme really is what we make of it, and it really is unmeasurable. That's
why it fit so good.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "Shaun Dowling" <sddowling@u...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, July 29, 2003 8:30 PM
Subject: Re: [dogme] Time for a new dogme creed?


Dear Scott
While I agree with the quote completely and helps me again confirm my
definition of dogme. I think when you called it a "A Learner Approach"
seemed far more attractive/true and made the concept easier.
When I first saw your talk (with Luke) on Dogme a few years ago. I did have
the impression it was heavily anti-materials. Which of course it is not but
that they simply get in the way. I felt some of the people in the room also
felt that and were quite put out, probably because they were material
writers.
What I think Dennis might mean is that it could be a barrier in getting more
teachers to see the main point of Dogme which is completely learner
centred/active. I´m sure the quest of Dogmiers is to spread the word and
have teachers discover how they can develop and benefit their students so
changing this might help.
I am still new to the group and the vows of chastity actually didn´t make
the true message clear. This came with the chance to participate and put my
own questions to the group. The whole process has been great by the way. The
process of thinking about your learners will naturally come with materials
light teaching
Shaun

PS I´m of for a good burn and would also call Zosia´s message to be put on
the web page




[Non-text portions of this message have been removed]



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com

Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 4040
	From: Dennis Newson
	Date: Do Jul 31, 2003 6:21 

	Subject: Re: Thread on Guardian discussion boards


	Gawd! 89 messages up to now in that thread.It is strange reading 
so many messages about dogme from people that don't , most of 
them, choose to belong to the dogme list.

Dennis



	


	Group: dogme
	Message: 4041
	From: Robert Haines
	Date: Fr Aug 01, 2003 2:38 

	Subject: Re: Time for a new dogme creed?


	--- In dogme@yahoogroups.com, "Dennis Newson" <dnewson@u...> wrote:
> I can't neatly attach the following thought to anything 
> specific, but some of Robert's recent postings and, especially, 
> Julian's, have got me thinking - who is going to draw out some 
> interesting and productive connections between Zen and dogme?
> 
> Dennis

Putting in long hours training here, Dennis. All I could offer at the 
moment would be the sound of one brain hemisphere clapping. That's my 
koan for the day.

Rob



	


	Group: dogme
	Message: 4042
	From: Robert Haines
	Date: Fr Aug 01, 2003 2:43 

	Subject: Dogme for posterity


	To me, the most important thing is that dogme IS. And the absence of 
any prescriptive definiton provides it's (dogme's) essence. How much 
more Zen can one get?

Rob



	


	Group: dogme
	Message: 4043
	From: zosia grudzinska
	Date: Fr Aug 01, 2003 10:38 

	Subject: Re: cleaning the attic


	To all that commented on my posting:
I feel sincerely humbled by your kind words. At the same time it was a
feeling of exhilaration to watch them burn... I suppose you were all there,
dear list members, because without your wisdom, support, tongue-in-cheek
comments on the here-and-now of the EFL teaching reality I would never reach
the stage of throwing all those crutches away!
Thanks and let's grow, enjoying the process, because I can see our students
growing and enjoying it with us. Which might be more important for them
than learning impeccable use of Gerund...

Zosia



	


	Group: dogme
	Message: 4044
	From: Julian Bamford
	Date: Mo Aug 04, 2003 3:22 

	Subject: Truffaut


	I was watching a 1986 documentary about the French film director Francois
Truffaut, who died in the early 80s. Two of his writers, Claude de Givray
& Bernard Revon, had this to say: "He made 'The Wild Child' because he
couldn't learn English. He even said so. It was because he had trouble
learning English. He couldn't manage. He had plenty of teachers. He took
plenty of lessons. He had tapes in his car. But he just couldn't learn
English."

People do successfully learn foreign languages. But how many don't, even
when they want to? I've been in Japan for 23 years, and I know very little
Japanese. My pal Mark has been here for 8 years, and knows even less. Was
Truffaut an aberration, or closer to the norm?

The Truffaut case is interesting because I think it cuts through the usual
excuse making (I didn't study enough; I'm not good at learning languages,
etc. etc.). Truffaut was after all someone who absolutely wanted to learn
English, who moved in international circles where the best knowledge about
language teaching would have been available, who had access to any kind of
language teaching he wanted. And yet nothing worked for him.

Are some people intrinsically unable to learn a foreign language? Surely
not. If any unimpaired human is able to learn a first language, anyone
must be intrinsically able to learn one or more foreign languages.

Writer Edmund White, as quoted and posted by Scott (July 24th), did find a
way to learn Italian. To save you looking back, here is the White quote
again, about Lucrezia, his teacher: "Her teaching method was clever. She
invited me to gossip away in Italian as best I could, discussing what I
would ordinarily discuss in English; when stumped for the next expression,
I'd pause. She'd then provide the missing word. I'd write it down in a
notebook I kept week after week. ... Day after day I trekked to Lucrezia's
and she tore out the seams of my shoddy, ill fitting Italian and found ways
to tailor it to my needs and interests."

If Truffaut had had a Lucrezia, and had known how to interact with her as
successfully as White did, would he have been able to learn English? I
think so. Mark and me learn Japanese? Anyone learn any language? I think
so.

So what is it about Edmund White's learning experience that is the key to
success? Why isn't that key common knowledge, at least in our profession?
We may have more answers than in Truffaut's time (CLT; grammar
consciousness raising, TBL are helpful), but I'd guess that a modern
Truffaut would have no more overall success than the one who tried and
failed to learn English in the 60s and 70s.

The language teaching profession knows how to teach; we see students
learning and not learning, but I don't think we are clear what it is about
our teaching that triggers language learning. Truth be told, isn't
Truffaut-style failure still more common than language learning success?

I think Dogme is on to something highly important with its "lessons
primarily based on the language that emerges out of the communicative
needs, interests, desires of the people in the room." Something key to
language teaching and learning is in there. Somewhere.



	


	Group: dogme
	Message: 4045
	From: Dennis Newson
	Date: Mo Aug 04, 2003 4:33 

	Subject: Re: Truffaut


	Julian. Thanks for a thought-provoking piece.

I'd think that you are right, that, in principle, anyone and 
everyone can learn a foreign language - or several. Supporting 
anecdotally this point of view an African friend recently said 
musingly: "When I think about it, everyone in Africa is at least 
bi-lingual."

So what goes wrong?

In Africa the assumption must be that bi- or multilingualism is 
normal and not worth commenting on. That's the mind set.
The mind set of people in cultures where everyone attends school 
is that certain subjects are hard or that it is possible not to 
be good at them or not able to do them at all. And, of course, 
teachers and examination boards etc. are there to intervene and 
dictate to learners how and what to learn. Could it be that 
Truffaut, and you and your friend (and countless other people) 
suffer from some kind of culturally produced block?

Dennis



	


	Group: dogme
	Message: 4046
	From: Simon Gill
	Date: Mo Aug 04, 2003 1:02 

	Subject: weak dogme?


	I tend to be a lurker on this list. On the few occasions when I do feel that 
I do have something to say I usually find that someone else does so before 
me and usually puts my vague and ill-formed thoughts into words far better 
than I would have done. However, various recent postings (Zosia’s 
inspirational bonfire, Luke’s “Dogme really is what we make of it, and it 
really is unmeasurable. That's why it fit so good”, and the various calls 
for a redefinition of dogme etc) have stirred me from my sloth and so here 
goes. 

I had a look at the chatgroup on the Guardian website and must say I was 
shocked by the level of hostility displayed in many of the postings, which 
set me to thinking what it was about dogme that upset these people so much. 
Could it be the removal of the teacher from stage centre, I wonder? 

My own attitude to dogme is, I should stress, one tempered by a certain 
amount of skepticism. Most of my work is as a teacher trainer working with 
either practising or trainee teachers of English in state schools, and one 
of the things I very often do with them is to introduce them to a range of 
no-materials activities and then two discussion documents. One of these is a 
series of dogme principles adapted from an article by David French that was 
originally published in the Polish Learner Independence SIG Newsletter and 
posted to the list when the group was in its infancy (posting # 74), Both 
the ways of working and the principles generally receive a very positive 
response, but a concern that is very frequently expressed is that the dogme 
approach is not one that it is practicable to implement in mainstream 
education, where teachers are frequently obliged to prepare and stick to 
‘teaching plans’, to use a textbook, and to be subjected to external 
inspections; they are, of course, also going to be compared to colleagues 
teaching other subjects by the kids, the parents, their colleagues and the 
head. In all honesty, I have found it hard, if not impossible, to dissipate 
these concerns. 

For years now I’ve been running a workshop for trainees which is built 
around McGregor’s Theories X and Y. The way it’s constructed is that it 
leads participants towards the realization that they are (usually) in the 
paradoxical position of being Theory Y people in a Theory X context, and the 
question is then how we can move towards a more Theory Y way of working. The 
answer, I firmly believe, is slowly and incrementally, and I am coming round 
to thinking that the same is probably true of dogme, at least in the 
mainstream educational setting most of my people work in. 

So what I’m coming round to more and more is a kind of ‘weak dogme’, where 
the textbook is seen as a starting-point rather than either an end in itself 
or a pariah, which is where the other discussion document comes in. Of 
similar vintage, it’s a condensed version of Scott’s “Teaching From The Hip” 
(posting # 61) and takes as its starting-point the fact that many teachers 
DO, for whatever reason, use textbooks. The focus is then on how to identify 
what could be called ‘communicative gateways’ (can anyone suggest a better 
term?) in the textbook, by which I mean points at which departure from the 
textbook into something rather more dogmetic seems to be the obvious next 
step, and ways in which that departure can be effected. So that the book 
becomes something like the basic melody in a jazz piece, a base, a reference 
point that the people in the room can go back to when there is a perceived 
necessity, but that for a lot of the time the book is left to rest in peace, 
having done its job. And then it’s up to the individual teacher how far they 
go with this. Some will not go far; others will go to places they had never 
expected to. 

I started out by doing this with no specific textbook in the sessions, but 
am preparing a workshop for a conference where I intend to do this with 
‘Headway’, which is massively used in this country. Even as I write I can 
hear the collective intake of breath, but I am convinced that if teachers 
are to be persuaded of the value of dogme it’s important first to engage 
with their reality and then try to move on from there. Otherwise there’s a 
huge danger of what Adrain Holliday calls ‘tissue rejection’. 

I’d love to hear from my fellow-dogpersons about the above; any pointers, 
suggestions, constructive criticisms etc will be most welcome. And now, I 
have a silence to revert to. Please excuse me. 

Simon Gill, Olomouc, Czech Republic



	


	Group: dogme
	Message: 4047
	From: Luke Meddings
	Date: Mo Aug 04, 2003 2:19 

	Subject: Re: weak dogme?


	I don't think this is necessarily weak dogme - it is context-sensitive and
the idea of exploiting gateways (those moments familiar to teacher-trainers
and lesson-observers, and recently described by David French in the context
of his own teacher-training, where something more interesting could happen
but doesn't) makes perfect sense. It is also a way of sensitising teachers
who have to/choose to use coursebooks to the possibility of more freedom in
the classroom, to organic development, rather than ring-fencing a different
approach to the beginning or end of the lesson. No one suddenly teaches
dogme, it can only happen gradually, and the sense of improvisation from a
melody is a useful one, dull though some of the textbook melodies may be.
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "Simon Gill" <pangill@B...>
To: <dogme@yahoogroups.com>
Sent: Monday, August 04, 2003 1:02 PM
Subject: [dogme] weak dogme?


> I tend to be a lurker on this list. On the few occasions when I do feel
that
> I do have something to say I usually find that someone else does so before
> me and usually puts my vague and ill-formed thoughts into words far better
> than I would have done. However, various recent postings (Zosia's
> inspirational bonfire, Luke's "Dogme really is what we make of it, and it
> really is unmeasurable. That's why it fit so good", and the various calls
> for a redefinition of dogme etc) have stirred me from my sloth and so here
> goes.
>
> I had a look at the chatgroup on the Guardian website and must say I was
> shocked by the level of hostility displayed in many of the postings, which
> set me to thinking what it was about dogme that upset these people so
much.
> Could it be the removal of the teacher from stage centre, I wonder?
>
> My own attitude to dogme is, I should stress, one tempered by a certain
> amount of skepticism. Most of my work is as a teacher trainer working with
> either practising or trainee teachers of English in state schools, and one
> of the things I very often do with them is to introduce them to a range of
> no-materials activities and then two discussion documents. One of these is
a
> series of dogme principles adapted from an article by David French that
was
> originally published in the Polish Learner Independence SIG Newsletter and
> posted to the list when the group was in its infancy (posting # 74), Both
> the ways of working and the principles generally receive a very positive
> response, but a concern that is very frequently expressed is that the
dogme
> approach is not one that it is practicable to implement in mainstream
> education, where teachers are frequently obliged to prepare and stick to
> 'teaching plans', to use a textbook, and to be subjected to external
> inspections; they are, of course, also going to be compared to colleagues
> teaching other subjects by the kids, the parents, their colleagues and the
> head. In all honesty, I have found it hard, if not impossible, to
dissipate
> these concerns.
>
> For years now I've been running a workshop for trainees which is built
> around McGregor's Theories X and Y. The way it's constructed is that it
> leads participants towards the realization that they are (usually) in the
> paradoxical position of being Theory Y people in a Theory X context, and
the
> question is then how we can move towards a more Theory Y way of working.
The
> answer, I firmly believe, is slowly and incrementally, and I am coming
round
> to thinking that the same is probably true of dogme, at least in the
> mainstream educational setting most of my people work in.
>
> So what I'm coming round to more and more is a kind of 'weak dogme', where
> the textbook is seen as a starting-point rather than either an end in
itself
> or a pariah, which is where the other discussion document comes in. Of
> similar vintage, it's a condensed version of Scott's "Teaching From The
Hip"
> (posting # 61) and takes as its starting-point the fact that many teachers
> DO, for whatever reason, use textbooks. The focus is then on how to
identify
> what could be called 'communicative gateways' (can anyone suggest a better
> term?) in the textbook, by which I mean points at which departure from the
> textbook into something rather more dogmetic seems to be the obvious next
> step, and ways in which that departure can be effected. So that the book
> becomes something like the basic melody in a jazz piece, a base, a
reference
> point that the people in the room can go back to when there is a perceived
> necessity, but that for a lot of the time the book is left to rest in
peace,
> having done its job. And then it's up to the individual teacher how far
they
> go with this. Some will not go far; others will go to places they had
never
> expected to.
>
> I started out by doing this with no specific textbook in the sessions, but
> am preparing a workshop for a conference where I intend to do this with
> 'Headway', which is massively used in this country. Even as I write I can
> hear the collective intake of breath, but I am convinced that if teachers
> are to be persuaded of the value of dogme it's important first to engage
> with their reality and then try to move on from there. Otherwise there's a
> huge danger of what Adrain Holliday calls 'tissue rejection'.
>
> I'd love to hear from my fellow-dogpersons about the above; any pointers,
> suggestions, constructive criticisms etc will be most welcome. And now, I
> have a silence to revert to. Please excuse me.
>
> Simon Gill, Olomouc, Czech Republic
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 4048
	From: Dennis Newson
	Date: Mo Aug 04, 2003 4:47 

	Subject: CHAT,DIS,TECH,TNG,WEB: Msg from Dennis


	Spam avoidance is causing me to make alterations to my mailbox, and there will be chaos for 4-5 hours ........ at least.

If anyone needs to contact me, write to:

dnewson@w...


Dennis
______________________________________________________________________________
Spam-Filter fuer alle - bester Spam-Schutz laut ComputerBild 15-03
WEB.DE FreeMail - Deutschlands beste E-Mail - http://s.web.de/?mc=021120


	


	Group: dogme
	Message: 4049
	From: Diarmuid Fogarty
	Date: Mo Aug 04, 2003 5:30 

	Subject: Re: weak dogme?


	I've also been to the Guardian board and am disappointed, but not surprised, at the level of hostility. I think the hostility comes, as Luke said, from the fact that people can't get their heads around the concept of a blobby mass rather than a well-defined hierarchy. When people don't understand something, they become hostile...the roots of racism...

Dogme is only a meeting point around which are gathered a crowd of very diverse individuals, each of whom understand something different by "dogme". The Guardian posters interpret it as a puritanical regime and laughingly point out how we deviate from the true path failing to understand that we (at least, *I*) don't see it as a path. More of a place to go for a dander.

That said, perhaps we need to think about how we come across. Are we evangelical? Are we hectoring? Personally, I don't think so although enthusiasm might sometimes go too far. In my case, not surprising as dogme pretty mcuh summed up how I felt about teaching and it was very refreshing (he wrote, trying to avoid hyperbole) to find out the number of people who thought the same way. As for hectoring, nahhhh. If people don't go in for dogme, good luck to them. The chances are that they teach in a way that is perfectly in keeping with the spirit of dogme (if not more so than some of us). And if they really are grounded in traditional ways, it's unlikely that they're going to get much out of the dogme idea anyway.



----- Original Message ----- 
From: Simon Gill 
To: dogme@yahoogroups.com 
Sent: Monday, August 04, 2003 1:02 PM
Subject: [dogme] weak dogme?


I tend to be a lurker on this list. On the few occasions when I do feel that 
I do have something to say I usually find that someone else does so before 
me and usually puts my vague and ill-formed thoughts into words far better 
than I would have done. However, various recent postings (Zosia's 
inspirational bonfire, Luke's "Dogme really is what we make of it, and it 
really is unmeasurable. That's why it fit so good", and the various calls 
for a redefinition of dogme etc) have stirred me from my sloth and so here 
goes. 

I had a look at the chatgroup on the Guardian website and must say I was 
shocked by the level of hostility displayed in many of the postings, which 
set me to thinking what it was about dogme that upset these people so much. 
Could it be the removal of the teacher from stage centre, I wonder? 

My own attitude to dogme is, I should stress, one tempered by a certain 
amount of skepticism. Most of my work is as a teacher trainer working with 
either practising or trainee teachers of English in state schools, and one 
of the things I very often do with them is to introduce them to a range of 
no-materials activities and then two discussion documents. One of these is a 
series of dogme principles adapted from an article by David French that was 
originally published in the Polish Learner Independence SIG Newsletter and 
posted to the list when the group was in its infancy (posting # 74), Both 
the ways of working and the principles generally receive a very positive 
response, but a concern that is very frequently expressed is that the dogme 
approach is not one that it is practicable to implement in mainstream 
education, where teachers are frequently obliged to prepare and stick to 
'teaching plans', to use a textbook, and to be subjected to external 
inspections; they are, of course, also going to be compared to colleagues 
teaching other subjects by the kids, the parents, their colleagues and the 
head. In all honesty, I have found it hard, if not impossible, to dissipate 
these concerns. 

For years now I've been running a workshop for trainees which is built 
around McGregor's Theories X and Y. The way it's constructed is that it 
leads participants towards the realization that they are (usually) in the 
paradoxical position of being Theory Y people in a Theory X context, and the 
question is then how we can move towards a more Theory Y way of working. The 
answer, I firmly believe, is slowly and incrementally, and I am coming round 
to thinking that the same is probably true of dogme, at least in the 
mainstream educational setting most of my people work in. 

So what I'm coming round to more and more is a kind of 'weak dogme', where 
the textbook is seen as a starting-point rather than either an end in itself 
or a pariah, which is where the other discussion document comes in. Of 
similar vintage, it's a condensed version of Scott's "Teaching From The Hip" 
(posting # 61) and takes as its starting-point the fact that many teachers 
DO, for whatever reason, use textbooks. The focus is then on how to identify 
what could be called 'communicative gateways' (can anyone suggest a better 
term?) in the textbook, by which I mean points at which departure from the 
textbook into something rather more dogmetic seems to be the obvious next 
step, and ways in which that departure can be effected. So that the book 
becomes something like the basic melody in a jazz piece, a base, a reference 
point that the people in the room can go back to when there is a perceived 
necessity, but that for a lot of the time the book is left to rest in peace, 
having done its job. And then it's up to the individual teacher how far they 
go with this. Some will not go far; others will go to places they had never 
expected to. 

I started out by doing this with no specific textbook in the sessions, but 
am preparing a workshop for a conference where I intend to do this with 
'Headway', which is massively used in this country. Even as I write I can 
hear the collective intake of breath, but I am convinced that if teachers 
are to be persuaded of the value of dogme it's important first to engage 
with their reality and then try to move on from there. Otherwise there's a 
huge danger of what Adrain Holliday calls 'tissue rejection'. 

I'd love to hear from my fellow-dogpersons about the above; any pointers, 
suggestions, constructive criticisms etc will be most welcome. And now, I 
have a silence to revert to. Please excuse me. 

Simon Gill, Olomouc, Czech Republic 

Yahoo! Groups Sponsor 
ADVERTISEMENT




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 
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	Group: dogme
	Message: 4050
	From: zosia grudzinska
	Date: Di Aug 05, 2003 8:55 

	Subject: Re: Truffaut


	Thanks, Julian - yu have managed to put so much in so few well-balanced
words. Wish I had the gift of such succintness!

In an earlier posting Rob was asking about any ideas on teaching/relating to
hearing-impaired students, which evoked in me memories of being a tutor in
sound recording in a certain Media Teaching Centre in Gateshead, Englannd.
There I met hearing impaired and deaf on a working-together basis, as there
was a contigent of such students specialising in directing and producing,
camera work and editing. Obviously, none took up sound recording as their
major - but as I found out, they were quite succesful in basic roles as a
recordist and a boom on the set. Surprising? Not so much - spatial
orientation is the key element for a boom operator, and close watch on the
meter to prevent distortion plus some vibration sensitivity makes a passable
recordist. So I used to take them up on ENG (electronic news gathering)
where reflex and quick reaction are needed more than artistic consideration
of various sound sources balancing and they were ever so pleased to have a
new skill. But... all that said nad done, they were difficult people to
work with, mostly because of the then ranging debate between oralists and
sign-ists in education. That it would one day become relevant to me as a
language teaacher is perhaps not so surprisng...

According to Noah Chomsky (not altogether my guru, but I find it would not
be fair to refute his thesis), there's this universal grammar centre in the
mind of every new-born. According to the famous Washoe experiment conducted
by Roger Fry (teaching a female baby chimpanzee ASL as her "first", or
"mother" language) the centre for not only acquiring, but independently
creating syntactically correct structures on the basis of words in the
bcasic vocabulary, is a quality not exclusive to the human species. Yet -
the assumption (or even the definition, as I have been taught) is that L1 is
the one learned without conscious effort and awareness of learning -
supposedly by immersion. L2 and any after that are the ones where learning
invloves consciousness of the process thus - assumably - necessitating
different strategies. Perhaps that is why we are all able to "learn" L1 and
similar acquisition of L2 is not so obvious?

On the other hand I have yet to learn about any child being raised in a bi-
or multilingual family who would fail to become at least communicatively
proficient in any of the languages surronding it. On yet another hand,
that's the case of having two L1, isn't it? So the previous reasoning
stands: strategies of acquiring L1, using the Universal Grammar centre, are
always infallible, while conscious learning procersses trigger some other
centres or perhaps are unable to trigger THE centres which would ensure 100
percent rate of success?

Interesting. A succesful teacher somehow divining the method for triggering
them?

Zosia



	


	Group: dogme
	Message: 4051
	From: David Hill
	Date: Di Aug 05, 2003 3:14 

	Subject: Truffaut, free jazz, and ever-renewing dogme


	Hi y'all,

I'm also mostly a lurker these days, but am intrigued by recent postings and analogies.

On Truffaut: He did, evidently, learn English in the end, as he took acting parts in English language films. ( Synchronicitously (!) I watched Close Encounters last week, co-starring Truffaut.) Or maybe he was just given the lines and coached. It does include such lines as: "Major Walsh, it is an event sociologique." But, assuming that he did learn, I'd love to find out how. Taught by Spielberg??? Any answers?

On jazz: Synchronicitously ( ouch, again ), I saw & heard Ornette Coleman last month ( inventor of free-jazz; an uncentred group, all free to improvise in any way they choose, but with respect for and understanding of the whole , as a process not a product...) and wondered about the jazz-dogme analogy, but continued to lurk. 

As Coleman said: 

“Students tell me, if what I’m doing is right, they should never have gone to school.”

“We in the Western world suffer from too many categories and classes; we’ve forgotten that we all still have diapers on. We’ve separated learning from life.”


"It was when I found out that I could make mistakes that I knew I was on to something." 

( OK, I changed a word in each of the first two.)

Maybe "weak dogme" is more like swing, when we take our solos in the gateways we can. ( I see nothing wrong with the gateway analogy. Nor with swing.) Again the reservation fits with the analogy: Coleman spent a long time practising his scales and his fingering before he branched out...

Finally, on recent postings about the nature of dogme and the list: It seems to be renewing itself, rather like a co-operative self-access centre. People come and go, new faces arrive and take the floor more, so if we repeat ourselves, there's nothing wrong in that, if it's new people discovering together and sharing ideas and experiences. Those who've been posting most often recently , and so cogently, weren't around when I joined the list. Others were more prevalent. There's always more to learn & share, a new analogy, a new perspective, a new voice...

Having said that, I do think that if someone edited together articles and postings thematically into a Dogme Compendium, the ideas may reach a broader readership... Mr Fogarty? Mr Meddings? Mr Thornbury? Or wouldn't it be better done collaboratively. It's been raised so much: Will we or won't we? We could vote on it. Of course Scott & Luke would have vetoes, as it was their ball in the first place. What do you think?

Anyway: I continue to lurk with great pleasure.

Enough pretentious ramblings. Like Simon, I have a silence to revert to.

Big up to all of you,

David

PS Your class don't mean a thing if it ain't got that swing!




David 


---------------------------------
Want to chat instantly with your online friends? Get the FREE Yahoo!Messenger

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4052
	From: lifang67
	Date: Mi Aug 06, 2003 2:19 

	Subject: Re: (Fwd) [swissenglish] Scary stuff on schoolbooks


	Just a note on the scary textbooks, as I am on my way from here to 
there. It's scary, but not the way Dennis thinks it is.

Dennis has posted a very long (and rather out of date) file from a 
Catholic education group in which a very large number of different 
issues (differing from each other and differing from dogme criticism 
of textbooks) are confused.

People should take anything the US Catholic "educationalists" say 
about anything with a large block, perhaps a mine, of salt. They are 
currently involved in a scam to try to get the Bush administration to 
bring in "vouchers" which will allow Catholic schools (but hardly 
anybody else) to receive pupils at public expense. Their criticisms 
of textbooks as "anti-Christian" or "anti-American" or "anti-
Catholic" are part of this scam. By showing how the "education elite" 
and the "entertainment elite" (that is, Jews) have "discriminated" 
against Catholics, they think they can get their snouts in the 
treasury trough.

As Peter Grundy says, the case for variety in textbook characters is 
unanswerable: it is based both on learner needs and on social 
realities. It is absolutely untrue that Differential Item Functioning 
(that is, the tendency of certain groups of people to get higher 
scores when the subject matter is familiar to them) has never been 
documented or proved in research; see, for example, 

"Detecting DIF across different languag groups in a speaking test" in 
Leanguage Testing, Vol. 18, No. 1, by Kim Mikyung

There are also a number of important studies in Finland which 
demonstrate, for example, that texts dealing with cars consistently 
allow males to obtain higher scores, and those dealing with kitchens 
favor females. Then there's all the literature on IQ (sic) testing, 
and the work of Oller and Kim Choe, and Jarvis, and Alderson's 
article "This Test is Unfair: I'm not an economist" (refs available 
on request, as I say, I'm in transit). 

The article's emphasis on "classic" children's literature is an 
entirely different issue from DIF and "multiculturalism" (and many of 
the author's whining criticisms about the treatment of white male 
heroes and the elevation of minority characters were identical to the 
criticisms made of "Huckleberry Finn" when it was first published). 
The real agenda here is probably an attempt to smuggle in Bible 
stories in state subsidized textbooks. 

America has a problem. It has a government which does not support the 
separation of church and state (and explicitly refers to the Bible in 
its attempts to prevent, for example, gay marriage). It has policies 
which are explicitly anti-secular, anti-enlightenment, and founded on 
medieval notions of good and evil. 

But the government are in power not as a result of a popular vote but 
rather as the result of an explicitly anti-democratic clause of the 
US constitution. And that same constitution says, in no uncertain 
terms, "Congress shall make no law respecting an establishment of 
religion". 

A way out of this problem lies in the constitutional power of states 
and local school boards, the presence of a "market" in educational 
materials, and of course the absence of any educational policy 
whatsoever on the national level, all of which provide a golden 
opportunity to the private corporations who make school materials. 

As in other countries, there are large numbers of teachers in the US 
who really don't like classroom teaching and are seeking a way out. 
One obvious way is to set up a briefcase company and create 
materials, which are then sold to various schoolboards. Hence the 
proliferation of more or less religious, more or less white racist, 
more or less medieval and "anti-secular humanist" materials in 
schools (c.f. "Creation Science", "Sociobiology", etc. etc.). 

This entire "culture" is exactly the opposite of what we stand for--
we are people who love classroom teaching and are inherently 
suspicious of materials, especially those emanating from the private 
sector. We are people who love our classrooms and are inherently 
suspicious of "traditional values" (really market value in disguise). 
Let us be inherently suspicious of material like "Scary stuff on 
schoolbooks".

dk1



	


	Group: dogme
	Message: 4053
	From: sandra natalini ribeiro
	Date: Di Aug 19, 2003 4:04 

	Subject: where are the messages?


	Hi! I'm a new member to this group, joined in last Friday(15)and 
for some reason I can never see any new messages since then, although 
before August 5 there seemed to be messages several times a day...
I wonder if it's only me...



	


	Group: dogme
	Message: 4054
	From: Luke Meddings
	Date: Di Aug 19, 2003 4:18 

	Subject: Re: where are the messages?


	Hi Sandra

Welcome! Yes - it has gone a bit quiet... I was wondering what had happened,
but your message proves there's still life out there. Perhaps it's just high
summer.

Luke
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "sandra natalini ribeiro" <pedagsto@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, August 19, 2003 4:04 PM
Subject: [dogme] where are the messages?


> Hi! I'm a new member to this group, joined in last Friday(15)and
> for some reason I can never see any new messages since then, although
> before August 5 there seemed to be messages several times a day...
> I wonder if it's only me...
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 4055
	From: haines@n...
	Date: Di Aug 19, 2003 5:33 

	Subject: [Fwd: Undelivered Mail Returned to Sender]


	-------- Original Message --------
Subject: Undelivered Mail Returned to Sender
From: MAILER-DAEMON@s... (Mail Delivery System)
Date: Tue, August 19, 2003 9:33 am
To: haines@n...

This is the Postfix program at host smtp3.pacifier.net.

I'm sorry to have to inform you that the message returned
below could not be delivered to one or more destinations.

For further assistance, please send mail to <postmaster>

If you do so, please include this problem report. You can
delete your own text from the message returned below.

The Postfix program

<dogme@y...>: Name service error for name=yahoo.groups.com
type=A:
Host not found



----------

As for my lack of postings, I simply haven't felt the muse come over me
lately. But wait... here's something now:

It's week four of the CELTA here, and the assessor is visiting. At lunch,
this particular assessor told me that my idea to start an open school a la
dogme is probably no longer possible. She seems to think suchexited stage
*left* (Yes, that's a play on words) along with the last band at Woodstock
(my inference).

My colleague on the course has said that Scott Thornbury can walk into a
classroom and teach without a book, you (me, Rob) can walk into a
classroom and teach without a book, but you have to be a damn good teacher
to do that --- Thank you for the compliment? --- ,and inexperienced
teachers just can't handle it. I gave this colleague and the person being
trained up on this course copies of articles on dogme and teaching without
coursebook (Adrian Underhill) anyway.

Where is the love?

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4056
	From: Robert Haines
	Date: Di Aug 19, 2003 5:38 

	Subject: Here''s a message...


	As for my lack of postings, I simply haven't felt the muse come over 
me lately. But wait... here's something now:

It's week four of the CELTA here, and the assessor is visiting. At 
lunch,this particular assessor told me that my idea to start an open 
school a la dogme is probably no longer possible. She seems to think 
such ideas exited stage *left* (Yes, that's a play on words) along 
with the last band at Woodstock (my inference).

My colleague on the course has said that Scott Thornbury can walk 
into a classroom and teach without a book, you (me, Rob) can walk 
into a classroom and teach without a book, but you have to be a damn 
good teacher to do that --- Thank you for the compliment? --- ,and 
inexperienced teachers just can't handle it. I gave this colleague 
and the person being trained up on this course copies of articles on 
dogme and teaching without coursebook (Adrian Underhill) anyway.

Where is the love?

Rob

P.S. Scott, sorry about the first forwarded message, which created a 
bit of a mess. If you can scrap it, please do.

Thank you.



	


	Group: dogme
	Message: 4057
	From: zosia grudzinska
	Date: Di Aug 19, 2003 10:09 

	Subject: Re: where are the messages?


	sandra natalini ribeiro wrote:
> Hi! I'm a new member to this group, joined in last Friday(15)and
> for some reason I can never see any new messages since then, although
> before August 5 there seemed to be messages several times a day...

Actually it's given me chance to rifle through all the dogme archives - a
task I have been planning for ages, since I started reading (and posting),
so the time is not lost. My advice to any "newly joined" is to follow suit.
To my horror I discovered that the idea of burning superfluous stuff is not
mine by a long stick so here goes the praise I got for the "cleaning the
attic" posting.
Oh, by the way: worksheets burn VERY slowly. Stand well aside if you plan
to enjoy this peculiar fire. (But the feeling is nice indeed and the attic
much more spacious)
Zosia



	


	Group: dogme
	Message: 4058
	From: sandra natalini ribeiro
	Date: Mi Aug 20, 2003 2:31 

	Subject: Re: Here''s a message...


	Thanks to all the people that replied to my message. I, too, am 
happy to see there is life out there in spite of the heat (and THIS 
is supposed to be the tropical country - It's been fastidiously 
chilly here in Brazil lately...).
I've been trying to catch up on the old postings, but it's a lot of 
reading, so I guess it will take me some time to acquire that sense 
of awareness, that view of the whole Zosia and you guys clearly 
demonstrate when concerning the Dogme.
About what your colleague said, Rob, That it takes a well-
experienced teacher to work without a book, I don't know..I've been a 
coordinator doing pre and in-service for very LITTLE time, yet I've 
already seen experienced teachers who can't live without a book and 
get paralized the moment they lose sight of their Reward Pack..On the 
other hand I've seen inexperienced people who can walk into a 
classroom with very little in their hands and come out with a bunch 
of happy and more confident students. It seems to me it's more about 
your way with people and how much you believe in their potential, and 
in your own.
Talking about the CELTA, I had an experience that made me feel 
really awful the other day: A close friend of mine who is a beloved 
teacher in our school was awarded a scholarship to do the CELTA. We 
chose this teacher, among 150 we have, because of his most complete 
dedication to the school and to the students. In 5 years of teaching, 
never there was a single complaint, never a disagreement, never a bad 
comment from a student. Students refer to him as an adorable , 
extremelly competent teacher with whom they can learn in a 
comfortable environment and relaxing atmosphere. Well, this teacher 
of mine couldn't do the course; He was turned down because of 
language limitations, according to the institution that held the 
course...I felt really bad about this, and although I can perfectly 
understand their reasons, as well as Cambridge reasons, still it 
makes me wonder...What is EFFECTIVE teaching after all? What is 
qualification, if this guy who can't even START to try and take 
qualification because of his "language limitations" turns out to be 
one of the most effective teachers I've ever met? Something like this 
makes me think maybe the role of human interaction in effective 
learning should be better considered when giving out certificates and 
diplomas...
By the way, I will ask you to please excuse MY English, which is 
not as good as yours, for I'm not a native speaker and not extremelly 
experienced as a coordinator, either.

Good night to all!
Sandra.



	


	Group: dogme
	Message: 4059
	From: spanishsiesta
	Date: Mi Aug 20, 2003 3:30 

	Subject: For Sandra


	Hi Sandra,

You aren't in Sao Paulo by any chance are you?



	


	Group: dogme
	Message: 4060
	From: ilza
	Date: Mi Aug 20, 2003 4:46 

	Subject: Re: Re: Here''s a message...


	Hi, everyone! 

Sandra's message made me curious... Where are you in Brazil, Sandra? It's
been terribly cold here in Londrina, as well... 


Take care, 

Ilza.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4061
	From: Luke Meddings
	Date: Mi Aug 20, 2003 10:44 

	Subject: Re: Re: Here''s a message...


	A very interesting posting - particularly 'It seems to me it's more about
> your way with people and how much you believe in their potential, and
> in your own.'
We hear a lot about learning styles, but not so much about teaching styles -
ie, what the teacher's basic personality and expectations bring to bear on
the classroom dynamic. How we face the world has got to impact on how we
'face' a class - if we're essentially trusting or circumspect, optimistic or
pessimistic, romantic or pragmatic. I've heard it said for example that
there are two kinds of people in the world, those who seek to apportion
blame, and those who don't. And whose stupid idea was that?! Just kidding.
But I'm also a great believer in - not exactly changing oneself, because I
think one probably can't, but adapting oneself, which I think, with
encouragement, and resolve, one can. At the same time, my brief contact with
fellow dogme teachers through this site suggests we have quite varied
personalities. Hmm...

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "sandra natalini ribeiro" <pedagsto@h...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, August 20, 2003 2:31 AM
Subject: [dogme] Re: Here's a message...


> Thanks to all the people that replied to my message. I, too, am
> happy to see there is life out there in spite of the heat (and THIS
> is supposed to be the tropical country - It's been fastidiously
> chilly here in Brazil lately...).
> I've been trying to catch up on the old postings, but it's a lot of
> reading, so I guess it will take me some time to acquire that sense
> of awareness, that view of the whole Zosia and you guys clearly
> demonstrate when concerning the Dogme.
> About what your colleague said, Rob, That it takes a well-
> experienced teacher to work without a book, I don't know..I've been a
> coordinator doing pre and in-service for very LITTLE time, yet I've
> already seen experienced teachers who can't live without a book and
> get paralized the moment they lose sight of their Reward Pack..On the
> other hand I've seen inexperienced people who can walk into a
> classroom with very little in their hands and come out with a bunch
> of happy and more confident students. It seems to me it's more about
> your way with people and how much you believe in their potential, and
> in your own.
> Talking about the CELTA, I had an experience that made me feel
> really awful the other day: A close friend of mine who is a beloved
> teacher in our school was awarded a scholarship to do the CELTA. We
> chose this teacher, among 150 we have, because of his most complete
> dedication to the school and to the students. In 5 years of teaching,
> never there was a single complaint, never a disagreement, never a bad
> comment from a student. Students refer to him as an adorable ,
> extremelly competent teacher with whom they can learn in a
> comfortable environment and relaxing atmosphere. Well, this teacher
> of mine couldn't do the course; He was turned down because of
> language limitations, according to the institution that held the
> course...I felt really bad about this, and although I can perfectly
> understand their reasons, as well as Cambridge reasons, still it
> makes me wonder...What is EFFECTIVE teaching after all? What is
> qualification, if this guy who can't even START to try and take
> qualification because of his "language limitations" turns out to be
> one of the most effective teachers I've ever met? Something like this
> makes me think maybe the role of human interaction in effective
> learning should be better considered when giving out certificates and
> diplomas...
> By the way, I will ask you to please excuse MY English, which is
> not as good as yours, for I'm not a native speaker and not extremelly
> experienced as a coordinator, either.
>
> Good night to all!
> Sandra.
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4062
	From: Newson, Dennis
	Date: Mi Aug 20, 2003 11:53 

	Subject: AW: Re: Here''s a message...Passion infects


	Luke wrote:

"We hear a lot about learning styles, but not so much about teaching styles -
ie, what the teacher's basic personality and expectations bring to bear on
the classroom dynamic. How we face the world has got to impact on how we
'face' a class - if we're essentially trusting or circumspect, optimistic or
pessimistic, romantic or pragmatic."

I've just read the following in an abstract written for the forthcoming IATEFL TTEdSIG workshop in London, "Exploring Interaction in Teacher Learning.".

Talking of the interacton between trainers and trainees, Mike McCarthy of Nottingham University writes:

"One of the ways in which parties smoothly negotiate such interactions is by attending to each other's needs....Among the linguistic manifestations of this delicate balance of relationships is the avoidance of confrontational language and a preference for indirectness........"

Applying the gist of this to the classroom I was reflecting on the art of intervening, commenting, correcting, encouraging - being a silent but attentive listener. Wouldn't you all agree that, "method", "approach" here, "method", "approach" there what is critical is the relationship between teacher and learner? I always remember the impression made on me when I observed my very first lesson as a trainee teacher aeons ago in a Secondary Modern School in England. The class teacher was passionately interested in the architecture of Peterborough cathedral - and against all probability - becaause his pupils liked and respected him - they adopted his architectural passion, too.

Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4063
	From: sandra natalini ribeiro
	Date: Mi Aug 20, 2003 3:42 

	Subject: Re: For Sandra (and for Ilza)


	--- In dogme@yahoogroups.com, "spanishsiesta" <spanishsiesta@y...> 
wrote:
> Hi Sandra,
> 
> You aren't in Sao Paulo by any chance are you?

BY ANY CHANCE, I AM! teaching in Santo Amaro region...How about 
you? Nice to know I'm not the only one from Brazil!



	


	Group: dogme
	Message: 4064
	From: haines@n...
	Date: Mi Aug 20, 2003 5:44 

	Subject: Priorities


	Sandra wrote: "Well, this teacher of mine couldn't do the course; He was
turned down because of language limitations, according to the institution
that held the course...I felt really bad about this, and although I can
perfectly understand their reasons, as well as Cambridge reasons, still it
makes me wonder...What is EFFECTIVE teaching after all? What is
qualification, if this guy who can't even START to try and take
qualification because of his "language limitations" turns out to be
one of the most effective teachers I've ever met? Something like this
makes me think maybe the role of human interaction in effective
learning should be better considered when giving out certificates and
diplomas..."

I do know of at least one institution that took an intermediate or
upper-int. (by the instituion's standards) student on their CELTA course.
One of the tutors commented negatively on this, but I can't remember
exactly why. In my experience, even when NNS are accepted onto a course,
they seemed to be frowned upon unless they have near-native (I know it's a
slippery slope that term) proficiency.

Another important matter, and perhaps this relates to the point above, is
that Cambridge is in the business of grading people. Why couldn't
Cambridge simply refer those who are still struggling with
learner-centeredness ---the core of the CELTA in my view --- to further
teaching practice and feedback? Why do they need to stamp fail on people's
foreheads? I don't think they do really. Who am I as a tutor to say: "You
haven't met the grading criteria, so this learning opportunity has ended,
i.e. you've failed the course... Game Over!

Each trainee brings gifts and talents to the course; however, not all of
us learn or perform at the same pace and level each day of the week. If
you're the square peg on the day when the square hole is open, you're in;
round pegs just won't fit.

Sorry to hear that you're friend, who seems to be a competent teacher, has
been let down, Sandra. I wonder what it is you can understand about the
institution's and Cambridge's position though.

Rob



	


	Group: dogme
	Message: 4065
	From: Barbara Dieu
	Date: Mi Aug 20, 2003 9:21 

	Subject: Dogme at Tappedin


	TEACHING UNPLUGGED

The "Dogme ELT" group, which is pledged to reinstating the learner in the
space now colonised by the coursebook, has generated a lot of interest, a
lot of postings on its website (www.groups.yahoo.com/groups/dogme) and a lot
of practical classroom ideas. It has also generated a lot of hostility. Why?
Who is threatened? And where is it all heading?

Scott Thornbury is a free lance teacher trainer and writer based in
Barcelona Spain. His most recent book is Uncovering Grammar (MacMillan - for
details see www.teacherdevelopment.net/Books/uncovering-grammar.htm)

Join Bee Dieu and Phil Benz at the Eurolanguage Forum (ASO) and help Scott
address these questions!

When? Sunday September 7th from 1:00-2:00pm PST/4:00-5:00pm EST/8:00-9:00pm
GMT/5:00-6:00 pm Brasilia Time.

After School Online (ASO) is a forum for educators. The scheduled events,
designed for professional development, are open to everyone in the TAPPED IN
community (http://ti2.sri.com/tappedin/index.jsp) and all guests. If you
are new to TAPPED IN,
please login 10 minutes before the ASO event is scheduled to begin. This
will allow us to get you where you need to be.

Warm regards from Brazil,
Barbara Dieu
EFL teacher
http://members.tripod.com/the_english_dept/index.html
Lycée Pasteur, Sao Paulo, Brazil
Homebase This is Our Time project
http://www.timeproject.org


	


	Group: dogme
	Message: 4066
	From: Adrian Tennant
	Date: Mi Aug 20, 2003 10:07 

	Subject: Re: Priorities


	Rob says:

> Why couldn't Cambridge simply refer those who are still struggling with
learner-centeredness ---the core of the CELTA in my view --- to further
teaching practice and feedback? Why do they need to stamp fail on people's
foreheads? I don't think they do really. Who am I as a tutor to say: "You
haven't met the grading criteria, so this learning opportunity has ended,
i.e. you've failed the course... Game Over!

Economics.
When you're an institute running a course that only just makes a profit
where's the margin to extend a course? TP and feedback cost money (resources
taken up by rooms, tutors, orgaisation etc).
Reality is .... time is not on a trainees side.

Dr Evil

My problem with all such courses (and as a trainer) is that they are always
subjective (and if they are objective then they dehumanize teaching).
Therefore if it doesn't fit the trainers notion of good teaching .....



	


	Group: dogme
	Message: 4067
	From: lifang67
	Date: Do Aug 21, 2003 7:28 

	Subject: Difficulty As a Folk Theory


	It is the late nineteenth century, and Anne Sullivan, a young 
teacher who is almost blind herself, is trying to teach a little 
blind and deaf girl called Helen Keller. They have made some 
progress, and she is visiting a school for the deaf to try to find 
out how to make more. Here is an extract from her letters.

"We were very kindly received, and Helen enjoyed meeting the 
children. Two of the teachers knew the manual alphabet and talked to 
her without an interpreter. They were astonished at her command of 
language. Not a child in the school, they said, had anything 
like Helen's facility of expression and some of them had 
been under instruction for two or three years. I was incredulous 
at first, but after I watched the children at work for a couple of 
hours, I knew that what I had been told was true, and I wasn't 
surprised. In one room some little tots were standing before the 
blackboard, painfully constructing 'simple sentences'. A little girl 
had written: "I have a new dress. It is a pretty dress. My mamma 
made my pretty new dress. I love mamma." A curly headed little boy 
was writing. 'I have a large ball. I like to kick my large ball.' 
When we entered the room, the children's attention was riveted on 
Helen. One of them pulled me by the sleeve and said 'Girl is 
blind.' The teacher was writing on the blackboard. 'The girl's name 
is Helen. She is deaf. She cannot see. We are very sorry.' I said 
'Why do you write these sentences on the board. Wouldn't the 
children understand if you talked to them about Helen?' The teacher 
said something about getting the correct construction, and 
continued to construct an exercise out of Helen. I asked her if 
the little girl who had written about the new dress was particularly 
pleased with her dress. 'No,' she replied, 'I think not; but 
children learn better if they write about things that concern them 
personally.' It seemed so mechanical and difficult, my heart ached 
for the poor little children. Nobody thinks of making a hearing 
child say 'I have a pretty new dress', at the beginning. These 
children were older in years, it is true, than the baby 
who lisps, 'Papa kiss baby--pretty' and fills out her meaning by 
pointing to ther new dress; but their ability to understand and use 
language was no greater."

Anne's criticism is deceptively simple: the material is too 
difficult for children who are just beginning to use language.

But of course there's a LOT more to it than that.

Interestingly, Anne seems to associate difficulty with technology--
the blackboard! 

"There was the same difficulty thoughout the school. In every 
classroom I saw sentences on the blackboard which evidently had 
been written to illustrate some grammatical rule, or for the purpose 
of using words that had preveiously been taught in the same, or in 
some other connection. This sort of thing may be necessary in some 
stages of education, but it isn't the way to acquire language. 
Nothing, I think, crushes the child's impulse to talk naturally 
more effectually than these blackboard exercises. The schoolroom is 
not the place to teach any young child language, least of all the 
deaf child. He must be kept as unconcious as the hearing child of the 
fact that he is learning words, and he should be allowed to 
prattle on his fingers or with his pencil, in monosyllables if 
he chooses, until such time as his growing intelligence demands 
the sentence. Language should not be associated in his mind with 
endless hours in a school,with puzzling questions in grammar, or 
with anything that is an enemy to joy. But I must not get into the 
habit of criticizing other people's method too severely; I may be 
as far from the straight road as they. (Keller, 1954: 292-293)."

What Anne is REALLY getting at here is not difficulty at all, but 
something much more advanced--the idea of using transitional 
forms "Papa kiss baby" as a target, or at least as the basis for 
teaching, rather than using target forms ("I like my ball") as 
transitions. "Difficulty" is used as a way of making the argument. 
But the argument goes way beyond difficulty.

Suppose you were set the task of teaching somebody to laugh. It is 
possible, of course, to present and to practice a laugh as a target 
form--laughter like behavior. But it is completely impossible for the 
learner to produce a laugh on command. The command obliterates the 
precondition for laughter, which is spontaneity and self-possession. 

The problem with PPP is, of course, identical. As Keith Johnson 
argues in his book, PPP has gotten a bad rap, because people really 
don't teach PPP, but instead PPT--Present, Practice, Test. What he 
doesn't realize is that the PPT "compromise" is simply a response to 
a flaw in the theory. You can't ask people to spontaneously and 
autonomously produce language on the basis of their needs. It's like 
asking somebody to laugh.

Teachers often make this argument on the grounds of "difficulty". 
That is, the target language is too difficult, and we need to 
compromise by building on the learner's transitional forms instead of 
putting the learning on the Procrustean bed of the target forms.

But "difficulty" is a folk theory. By that I mean it is a word that 
sounds commonsensical, like "intelligence" or "personality" but it is 
no more suitable for a teacher's work than the word "germs" is 
suitable for the work of a doctor who needs to be able to diagnose 
and treat viruses, bacteria and parasites differently. The 
word "difficulty" obscures too many different kinds of complexities 
to be useful.

It's also rather defeatist, when you think about it.

dk1

PS: Another folk theory: "naturalness"



	


	Group: dogme
	Message: 4068
	From: John Moorcroft
	Date: Do Aug 21, 2003 8:29 

	Subject: Re: Priorities


	re .... "time is not on a trainees side".

anyone have experience of the different development of trainees on part-time
and full-time courses?

I have always felt that the right way to do these certificates is part-time
while working...



	


	Group: dogme
	Message: 4069
	From: Adrian Tennant
	Date: Do Aug 21, 2003 8:36 

	Subject: Re: Priorities


	Hi John,

I work on both he 'intensive' 4 week course and a part-time 25 week course.
The 2 suit different people. Some people loose focus over 25 weeks and find
their other commitments sometimes intrude. On a 4 week course you live,
breathe, eat and sleep TEFL. So really it depends.

Adrian (aka Dr Evil)



	


	Group: dogme
	Message: 4070
	From: John Moorcroft
	Date: Do Aug 21, 2003 9:52 

	Subject: Re: Priorities


	I was wondering whether the 25 weeker allowed the trainee to bring more of
their own beliefs, personality and materials into their teaching while still
following the syllabus of the certificate...


----- Original Message -----
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: 21 August 2003 10:36
Subject: Re: [dogme] Priorities


> Hi John,
>
> I work on both he 'intensive' 4 week course and a part-time 25 week
course.
> The 2 suit different people. Some people loose focus over 25 weeks and
find
> their other commitments sometimes intrude. On a 4 week course you live,
> breathe, eat and sleep TEFL. So really it depends.
>
> Adrian (aka Dr Evil)
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4071
	From: Adrian Tennant
	Date: Do Aug 21, 2003 10:24 

	Subject: 25 weeks


	John,

Not in my experience.
There seem to be three outcomes:

1. Some flourish having time to think about input and putting this into
practice in their TP.

2. Some find that they get distracted. Jobs or family start to interfere.

3. Some were put on the 25 week course because their language awareness
wasn't very good and it was felt that in 4 weeks they'd never pick up
enough. Then, on the 25 week course they still struggle and never get to
grips with actually conveying meaning, contextualising language and checking
understanding (3 of the 'big' criteria).

I think those that 'can' already have the teacher 'inside' them and this
allows them to 'bring themselves' to the course. This happens regardless of
the length of the course.


Adrian

btw - There have been studies on what makes 'Good' teaching. Unfortunately
not published (MEd thesis in Sheffield University - kept in the library at
the University).



	


	Group: dogme
	Message: 4072
	From: zosia grudzinska
	Date: Mi Aug 20, 2003 2:09 

	Subject: Re: Re: Here''s a message...Passion infects


	The discussion touches on the point which used to worry me for some years,
that is - how passionate a teacher could/should be, how much is allowed do
"unleash the frenzy of his/her interests" on the students. Also (or as a
continuation of the line of reasoning) is a teacher endowed with initiative
and creativity an asset or a hindrance to a classroom? There was a story
narrated by one very experienced and respected teacher about a class who
have rejected her restrained way of organising their time (namely by not
giving them suggestions for games and activities counting on them using
their own initiative and finding their own interests instead). The teacher
rather suspected one of the reasons of the discord was that the former
teacher of that class was particularly creative, full of ideas which might
have "spoilt" the kids in the way that they sort of came to adopt passivity
as the chosen mode of beahviour. Not so irrational, as being exposed to the
company of someone who is literaly bursting with ideas can free you from the
responsibility of finding your own suggestions. Like "heaven made ready for
you".

Lately one of the postings directed me to a link in the Guardian where I
found a precious quotation: "I can still be as
imaginative as I like, as long as I don't then tell them what to do in
response" which seems to strike a much-sought-for balance of interaction.
Indeed, it will be valid in all human interaction as such, be it with
students, bosses or spouses!
Zosia



	


	Group: dogme
	Message: 4073
	From: Sue Murray
	Date: Do Aug 21, 2003 10:33 

	Subject: Re: Here''s a message...Passion infects


	Zosia's comments make me think of a colleague who used to feel very insecure
because she thought she saw her colleagues brimming with imagination and
dreaming up games, activities and projects for their students, while she
felt stumped and said she had no imagination. (At that time, the teacher's
role seemed to be almost excessively perceived as that of 'animator' and
entertainer by those around me).

She was working with primary school teachers who asked if they could do a
project. She got them to decide all the whats and hows and whys and wheres,
and they split into small groups and each group came up with a thick,
colourful home-computer printed book, each based on a children's story and
ways of using it in teaching; presentations based on these projects were
made to peers. The second term, they similarly worked together and produced
books of traditional local recipes, with historical and nutritional notes
and anecdotes, and extra copies for distribution to English speakers in the
area.

When her teenagers screamed for games, and she didn't know any, she got them
to decide what games, to organise them and show her how to play them.

This all sounds obvious and logical of course, but at the same time, and in
the 'climate' then (perhaps also now in many situations), it was quite out
of the ordinary, because it was generally considered the teacher's job to
come up with the ideas and activities.

Her experience reminds me of something I read from Stevick, along the lines
of: a teacher can be very imaginative and teach in a creative way, but that
is not necessarily the same thing as the learners being imaginative and
creative.

This is of course not to say there's anything wrong with a teacher being
imaginative and creative, but that it is only a part of the equation.

Zosia's account of her recent summer camp experience (29 July) is a
wonderful example of 'passion infecting', not least because Zosia actively
participated with the students, learning how to dance samba and paint on
glass along the way; perhaps sometimes, when students feel 'restrained' by
a teacher, as in the story Zosia mentions, it is not so much because they're
being given the reins, more because they don't feel the teacher is really
'present' - whether via participation, enthusiasm, involvement,
encouragement, feedback, active interest, whatever?? so the 'passion'
doesn't infect, it sort of short circuits, deflates?

Diarmuid said (a while back!)
>Another taoist idea, letting things be done without actually doing
anything.

And ... a teacher is expected to be 'present', even when s/he knows that
it's really
the learners who are doing all the work!

> is a teacher endowed with initiative
> and creativity an asset or a hindrance to a classroom?

I'd say an asset, especially when the initiative and creativity is a direct
response to learners and part of the 'infectious cycle' of lighting fires
.....

(sorry, just reminded myself of something, here it is - from the intro to
'the art of looking sideways' by Alan Fletcher:
"Most books written on visual matters are authored by those who analyse
rather than experience. Many are hard work and littered with academic
jargon - autistic tendencies, cognitive expectancy, formative causation.
They are concerned with the mechanics rather than the thoughts, with the
match rather than the fire")
(NB, the author is not knocking the other type of book at all, just
explaining how his own is different)

Sue



	


	Group: dogme
	Message: 4074
	From: tony_winn
	Date: Fr Aug 22, 2003 12:49 

	Subject: bowling for course cassettes


	It seems to me that a core idea in the 'dogme' philosophy is reacting 
to learner language as it comes up and either using this on the spot 
or recording it in some way for later use. 

Like many, if not most, I have been working in an institution where 
dispensing with coursebooks is not an option.The reason given is that 
parents and adminisrators can experience a tangible sense of 
progress.According to these (apparently reasonable) voices this 
indeed is what the students themselves expect. 

In my experience,and no doubt in that of many others,a significant 
number of learners in any one group often make very little progress 
in terms of their performance on discrete item progress tests and end 
of year assessments. (Testing procedures which often give little, if 
any, thought to 'content' as oppossed to 'form'.)The whole purpose of 
communication is surely to convey and exchange messages for valid 
and personally significant reasons and the means of doing this 
continues to get the lion's share of attention in the classroom. A 
situation perhaps encouraged by the, necessarily, narrow range of 
topics amenable to inclusion in books produced for worldwide use. Not 
that the centrality of language need be threatened. Perhaps what is 
at issue is organisation informed by a more local, learner centred 
outlook which I have taken 'dogme'to have made audible at last. This 
(finally) brings me to 'bowling'. 

Teaching a previously 'difficult' group of 14 young learners 
classifed as Lower Intermediate level, I was going through 'the book' 
from Unit 1 onwards and came to the opening activity of the next 
unit.This involved the students listening to the 'familiar' 
characters whose chat continued the, at best, half forgotten 
storyline and answering a small number of questions on the text. 
Having done this they dutifully (!)opened their books and were 
confronted with a set of photos of the characters in a bowling alley 
with speech bubbles containing a transcription of their (unrealted to 
bowling) speech. Naturally,their eyes brightened and the universal 
call burst out. 
'Are we going to play bowling? Ah please, please..'

Having negotiated this, it seemed at first that the logistics would 
rule out the idea until one bright spark spotted a row of cassettes 
and the ubiquitous soft ball (bought in a local 'Chinese Shop'for 1 
euro) on my desk. And we were off!
A rich, varied and authentic range of language resulted. (From my 
feigning ignorance of the rules to them electing me as referee and 
scorer,relating their experiences and moving on to a more meaningful 
discussion of 'hobbies'than the usual ways this is approached as 
well as loads of useful and memorable contextualised lexis.) 

Let's not consign the books to the flames just yet. The time may have 
arrived for a thorough rethink of their role maybe.At least a new use 
was found for those serious looking cassettes. Any ideas for other 
objects which could be used as bowling pins gratefully accepted. 
(Incidentally, over half the class already knew that 'pin' collocated 
with 'bowling'.) The cassettes were undamaged and will be used again.



	


	Group: dogme
	Message: 4075
	From: sandra natalini ribeiro
	Date: Fr Aug 22, 2003 2:39 

	Subject: Re: Priorities


	Dr Evil answered for me, Rob...Economics...Time 
limitation..a "good name" to preserve...All these reasons one can 
understand. But I would go further. Suspicion, even fear, I'd say. Of 
the unknown, of what each and every trainee, as you rightly say, may 
bring into the course and into the institution. WHAT IF this takes re-
thinking of the methods? WHAT IF this demands a set of new criteria? 
WHAT IF this makes us realize it is all NOT quite right?
Fear is what makes people stuck, what makes people closed, and 
blind. WHAT IF students...WHAT IF parents... WHAT IF I see how wrong 
I've been?? And then you have such stories, as Zosia told, of 
students refusing to look at their own self and to use their one 
resources, which lie in it.
I have three children. One thing I wish for them, is that they're 
able to dare.
Good night!!



	


	Group: dogme
	Message: 4076
	From: lifang67
	Date: Fr Aug 22, 2003 5:10 

	Subject: Re: bowling for course cassettes


	Tony:

I'm just finishing up a book on Wittgenstein, Vygotsky, and "the" 
(well, "a", well, "my") sociocultural theory of games. Rather like 
bowling for course cassettes, it's a lot more interesting than it 
sounds. But one of the things we have to do is play a LOT of games, 
and with your permission, I'm going to steal yours for my last 
chapter.

One of the reasons why your game attracts my acquisitive eye is that 
it divides rather neatly into two parts, which I'm going to 
call "activity/meaning" and "meaning/activity" (following Vygotsky). 
That is, the actual bowling bit is more or less non-linguistic 
classroom chaos, in which action comes first and the actual meaning 
(that is the score) follows on. Then you have the problem of 
explaining the rules and setting up the referee and deciding who won 
and all that, in which meaning really comes first and "action" 
(including crowning or clowning the winner) follows from that.

Therein lies my (well, Vygotsky's) whole theory. Children's games 
really progress from "activity = meaning", where action really has no 
meaning other than the action itself (for example, fiddling with your 
hair, or twiddling your thumbs, or playing with your food) 
to "activity/meaning", where meaning kind of follows on from action 
(as in a gesture, or pretending to ride a horsie, or playing house) 
to "meaning/activity", which covers any kind of rule-governed 
activity.

But we're not talking developmental stages here. All three things can 
co-occur in a single learner and a single lesson. One of the reasons 
why I was so exercised about the idea of "difficulty" is that the 
idea of absolute "level" really follows on from the idea of absolute 
difficulty ("Absolut Hangover"). Instead, we are talking about 
different degrees of meaning-making, or different degrees of 
differentiation, that is, decontextualization, of meaning from 
activity.

Question: like bowling for course cassettes, most dogmetic activity 
obeys a cycle of "talk and chalk", that is, talk which is learner led 
and where the emphasis is on what is said, and boarding and 
discussing that talk, a more teacher-led phase where attention is 
drawn to how it was said and how it might be otherwise. The 
distinction here is clearly not "activity/meaning" 
and "meaning/activity". But what is it?

dk1



	


	Group: dogme
	Message: 4077
	From: Gronia de Verdon Cooney
	Date: Fr Aug 22, 2003 7:42 

	Subject: Re: bowling for course cassettes


	Any ideas for other
> objects which could be used as bowling pins gratefully accepted.
small water bottles, weighted with water if necessary. My dad used those
dilutable orange juice bottles full of water when we were kids.
Gronia
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 4078
	From: lifang67
	Date: Mo Aug 25, 2003 9:12 

	Subject: Tell us what to SAY!


	Classes began today. Nobody has said it yet, but I can already feel 
the hot breath on my neck every time I turn to the blackboard. The 
problem is that my freshmen have been taught every since they were 
tads that, as the Rabbi said, there is a blessing for everything, and 
so of course there is an English phrase for everything you want to do 
in the classroom.

(It's not their fault, really. The Ministry is very anxious to try to 
get people "TETE" (Teaching English Through English), partly to stop 
the drain to private language schools. They even have an oral 
component of the teacher's civil service exam which appears to 
consist mostly of:

FIVE TERRIFYING INTERVIEWERS: And if your children are making too 
much noise, what do you say to them?
LONE TERRIFIED INTERVIEWEE: "Look at me!" (looks at the floor)

Or anyway that's what the classroom phrase book says to say. 
Particularly my seniors; they need classroom English, pronto. And 
pronto means those little classrooom phrasebooks which treat language 
teaching rather like a lightning tour of Italy, with similar results.)

But this summer I was reading Bakhtin's essay "On Speech Genres" (for 
the nth time, still without much comprehension). He talks a lot about 
how the sentence is not the utterance, how grammatical forms are 
linked to various speech genres but can never be identified with them 
because sentences do not have the expressiveness and adressivity of 
utterances. 

At one point he says that the correspondance between, say, an 
imperative and a general's command is only superficial and usually 
only takes place at the border of an utterance. What the devil does 
he mean?

As usual, being Bakhtin, he doesn't give you any examples (or if he 
did he rolled tobacco in them and smoked them). So I had to supply my 
own. 

A general may say:

GENERAL: Attention! Present arms! At ease!

But his very next phrase is almost as likely as not to be something 
like:

GENERAL: Who the @$%&*^%&^% was your mother, soldier? What the %%$#@%
% do you think you're doing anyway?

And then so much for the link between the speech genre of military 
commands and the imperative, even in the (probable) circumstance that 
the raw recruit doesn't talk back.

How much truer in the language classroom, where (hopefully) the 
children can and will indulge in some backtalk? The classroom 
phrasebook approach, then, can predict the BORDERS of classrom 
discourse only. And nobody wants a lesson which consists of 
endless "Right! OK! And now for something completely different!"

So what to tell my students when they beg me to tell them what to 
say? Well, I usually say not to say anything, but to listen,and when 
they've done enough of that something will probably occur to them. 
Bakhtin would have approved, but you can't really SAY that on the 
oral exam, now can you?

dk1



	


	Group: dogme
	Message: 4079
	From: dnewson2001
	Date: Di Aug 26, 2003 4:57 

	Subject: dogme and klezmer


	Do any (many) people on the list know the incredible Klezmer 
clarinetist, Giora Feidman? I was looking through a collection of 
his music earlier today. He is a bit OTT - seen as something of a 
guru - but at the bottom of the page were remarks like:

MUSIC CAN NOT BE TAUGHT BUT CAN BE LEARNED


THROUGH MUSIC YOU CAN UNDERSTAND SILENCE. THE SILENCE IS MORE 
IMPORTANT THAN THE MUSIC.


"Apply these statements to the dogme approach."



:-)ennis



	


	Group: dogme
	Message: 4080
	From: lifang67
	Date: Mi Aug 27, 2003 12:28 

	Subject: Through Repetition Understand Variation


	I listen to a fair amount of Klezmer, though not the fellow you 
mention, Dennis. There's actually very little real silence in what I 
listen to, though Yiddish sometimes does service for silence:

"Long ago, in Great Grandfather's time
He worked for a merchant among strangers
When he had trade secrets to protect
His boss have him advice used by Jews for generations:

Redt Yidish, oy, redt yidish, al konkurentn hern
Voltn ze geganvet undezere plener
veln mir ongezetst zikh vern
Redt yidish, bahalt tif vos ir meynt
Redt yish konkurentn zoln nisht farshteyn...."

(And since you know German, it doesn't work very well on you.)

What there is a very exciting balance between repetitious variation 
and variationist repetition. And now I have a dirty secret to reveal.

I'm teaching the same class to four different groups this semester 
(maybe five). It's a content class (Elementary English Education and 
Socio-cultural Theory) but not a lecture class--more of a lab 
session, where we play children's games and think rather outrageous 
thoughts about what they mean. 

Naturally, I would like it to be entirely variationist--different 
every time. But it's not, and I have the distinct impression that the 
classes improve as the week wears on. Curiously, the more I repeat, 
the more they are able to vary.

The link between this and lesson planning (maybe even using a set 
text) should be obvious. But before we take it too far, I want to 
look at a very specific example of improvement, and see if we can 
explain it.

Yesterday it was the physical education students, and so we were 
discussing games of "activity/meaning". These are games in which 
physical activity is the leading edge, and linguistic meanings re 
kind of a follow on. Arm wrestling would be a typical example. 

You don't really need English to arm wrestle. What the English does 
is to establish the rules, tell the participants when to start, cheer 
for the underdog, perhaps proclaim and celebrate the winner. None of 
these are essential to the actual activity (or at least not in the 
way that literacy is essential to "hangman" or numeracy is key 
to "bingo"). They are almost an afterthought to the core activity.

Now, Korean teachers tend to start activities with "Ready, go!" 
(although in their own language it's actually "shi, shi, shi-jak!" I 
wanted to point out that the minimum number of markers necessary to 
establish expectancy is really THREE. You can't really establish 
simultaneity with "Ready...go!" because the (...) can be any length. 

When you say "ready, get set, go!" or "one, two, three", the first 
interval establishes an expectancy for the second one, which is what 
creates the possibility of a simultaneous start. "Ready, go!" is a 
recipe for false starts.

Naturally, I let them figure this out, by arm-wrestling myself and 
letting them start us off. But they were too caught up in the game 
and rather missed the point. By the time I got around to explaining 
the point and showing examples, the immediate example was lost on the 
memory horizon. 

With the next class, the Computer class, things went rather better, 
because I did a false start (deliberately) and then showed them how 
to avoid it. We then did it in Korean ("shi, shi...") and produced a 
very serviceable English version.

This isn't really a shameful secret, is it? It's actually fairly 
similar to the thing we were discussing last year in Bygate's 
research--he found that simply repeating a task, even without 
preparation, allowed learners to access layers of vocabulary and 
grammatical complexity and fluency that they hadn't used first time 
around. His explanation had to do with lexical search. I really think 
it's much more than that--it has to do with getting beyond the merely 
perceptual in language. 

Yesterday the Beeb had a broadcast on a chap who'd lost his sight at 
three and just got it back (in his late middle age) and was learning 
to use it. He had previously been a keen skiier but found that now, 
sighted, it was much more difficult to ski the black diamond slopes. 

It wasn't the sight of the steepness that bothered him--he hardly 
knew what all that meant, and didn't connect it with the pleasant 
feeling of speed he was used to. It was the sudden appearance of 
forms in his path. Was it a man? A tree? Or just a shadow? He had to 
LEARN what percepts meant, to connect them to concepts, and this 
meant very slow reactions. 

So maybe the learner is doing the same thing with the language. The 
first time around it's just struggling with the physical stuff--the 
sounds and sights of words. Only the second time around does it 
become possible to automatize the connections between the physical 
stuff and the conceptual stuff and get on with higher level 
activities.

And so too with teaching? It's certainly a tremendous drain on my 
perceptual receptivity (perceptivity?) the first time around. It's 
only with the second or third class that I've done sufficient 
repetitions of the material to be able to vary it.

Or perhaps sufficient repetitions of the material to be able to 
repeat it. And it's only with the repetitions that the students are 
able to anticipate and vary the material themselves. 

Today I teach the same class again--twice. The students are quite 
different, and I expect differences. But I also expect repetition, 
and the repetition is really what draws attention to the differences. 
It is, after all, repetition that draws the learners' attention to 
the point of departure. "Ready, get set, go!"

dk1



	


	Group: dogme
	Message: 4081
	From: sandra natalini ribeiro
	Date: Mi Aug 27, 2003 1:45 

	Subject: Re: Through Repetition Understand Variation


	I'm not an academic, yet very much of a pratictioner, in the sense 
that most of my work( for reasons of absolute lack of time, not 
interest) is about instructing, about organizing, and about 
practical, everyday-life tasks, most of which are related either to 
teaching English or to bringing up my three children. I feel funny 
about the way in which these two supposedly very different aspects of 
my life intermingle and overlap again and again so often as to become 
intrinsecly the same: raising kids,and teaching English. Maybe 
because of this, the posting about repetition as a tool for learning 
and developing variation seems so sound to me: If you work or live 
close to children, you'll agree with me that children are pattern 
fiends...children want to do the same things again and again, they 
want the same story told in the same way over and over,they look 
first for the security of the well-known, and only later are able to 
accept, and come up with the variations...Just like the intervals 
between three words enable the competitors to start at the same time, 
as they are able to figure the pattern.
Maybe the western society has valued variation too much lately, and 
we've been forgetting about the patterns upon which it is based. 
Actually,if you think about it, there can't really be much variation
without that repetitive tune underneath, can it? 
Otherwise..variations from WHAT?



	


	Group: dogme
	Message: 4082
	From: Steven Ceuppens
	Date: Do Aug 28, 2003 9:07 

	Subject: Introduction


	Hi there!

I'm so glad I've found this list. Last year I taught EFL, Dutch and
Dutch as a foreign language while getting a teacher's degree and so
far, teaching has been great. This list expresses my feelings about
teaching pretty well, I guess. What one feels about teaching is one
thing, but turning it into useable lessons is another. Therefore, I'm
crawling my way through the archives to get some nice ideas about what
this is all about. Somehow I get the feeling Dogme shares some
principles with the Rinvolucri-school of thought, right?

Anyway, teaching starts again in September. A new school and new
classes... I'm quite excited to say the least. Having only been hired
this morning, I'm a bit in doubt what to do next week, though. Getting
to know each other, assessing my students' level so I can work towards
improving it... that should be about it, no? But how shall I proceed?
I'm not asking for shortcuts here, but do you guys have any efficient
and fun ideas you'd like to share? Any posts in the archive you could
point me to?

I think that I have found a great community here, full of caring,
professional teachers. I can't wait to take part in a discussion!

Best regards,

Steven



	


	Group: dogme
	Message: 4083
	From: Robert M. Haines
	Date: Do Aug 28, 2003 9:16 

	Subject: Re: Introduction


	Hi Steven,

I think that if you look through the archives, you'll find that the best
place to start any lesson, according to many on the list, is with the
learners. The funnest idea I can share right now is the idea of connecting
with the people in your classroom by choosing to be as authentic as you can
be.
We've discussed creating some sort of dogme book or collection of postings
but not carried the concept any further. It would definitely not look like
Penny Ur's collection of five-minute activities (no offense to Ms. Ur).
As far as Mr. Rinvolucri, I just finished a CELTA course with a woman who
had worked with him and enjoyed it. On this list he's been called Mario
Rinvoludicrous if memory serves, but that was an isolated comment. I enjoyed
reading his papers on letter writing in the IH Journal a while back. I can't
speak for the rest of the group though.
Anyhow, welcome to the list. Keep plowing through the archives and best of
luck with the new position.

Start with the students.

Rob

----- Original Message -----
From: Steven Ceuppens <stevence@y...>
To: <dogme@yahoogroups.com>
Sent: Thursday, August 28, 2003 1:07 PM
Subject: [dogme] Introduction


>
> Hi there!
>
> I'm so glad I've found this list. Last year I taught EFL, Dutch and
> Dutch as a foreign language while getting a teacher's degree and so
> far, teaching has been great. This list expresses my feelings about
> teaching pretty well, I guess. What one feels about teaching is one
> thing, but turning it into useable lessons is another. Therefore, I'm
> crawling my way through the archives to get some nice ideas about what
> this is all about. Somehow I get the feeling Dogme shares some
> principles with the Rinvolucri-school of thought, right?
>
> Anyway, teaching starts again in September. A new school and new
> classes... I'm quite excited to say the least. Having only been hired
> this morning, I'm a bit in doubt what to do next week, though. Getting
> to know each other, assessing my students' level so I can work towards
> improving it... that should be about it, no? But how shall I proceed?
> I'm not asking for shortcuts here, but do you guys have any efficient
> and fun ideas you'd like to share? Any posts in the archive you could
> point me to?
>
> I think that I have found a great community here, full of caring,
> professional teachers. I can't wait to take part in a discussion!
>
> Best regards,
>
> Steven
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4084
	From: scott_thornbury
	Date: Do Aug 28, 2003 9:53 

	Subject: a method


	have a look at this: http://www.blaineraytprs.com/explanationpage.htm
It makes me wonder if we shoudln't have "patented" dogme some while 
back - turned it into a method and started producing cassettes. 
There's a thesis to be written - by someone - on the similarities 
between EFL marketing and snake-oil mountebanks. ho hum.
S.



	


	Group: dogme
	Message: 4085
	From: Robert M. Haines
	Date: Do Aug 28, 2003 10:33 

	Subject: Re: a method


	What a coincidence! A TP Storytelling video was used as part of the required
Observation of EFL Professional section of the CELTA I just did. The center
made the decision to use it along with demo lessons and classroom
observations.
----- Original Message -----
From: scott_thornbury <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Thursday, August 28, 2003 1:53 PM
Subject: [dogme] a method


> have a look at this: http://www.blaineraytprs.com/explanationpage.htm
> It makes me wonder if we shoudln't have "patented" dogme some while
> back - turned it into a method and started producing cassettes.
> There's a thesis to be written - by someone - on the similarities
> between EFL marketing and snake-oil mountebanks. ho hum.
> S.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4086
	From: Diarmuid Fogarty
	Date: Do Aug 28, 2003 10:52 

	Subject: First lessons dogme style


	Hi Steven

Welcome to the list. As far as Mario Rinvolucri is concerned, I'm sure that you'll find people on this list who love him, who shudder when they hear his name, who think that some of his activities are great, who think that some of his activities are cringeworthy...in short, you'll find many different people here with many different views on everything. As for whether or not we share the same principles, well, I suspect we do. Hard as it may be to believe, Mario has risen up against publishers on numerous occasions; similarly, I am sure that Mario would agree that the students are at the centre of the learning experience...in fact, he'd probably go along with the more dogmetic assertion that the teachers and the learners are together at the centre of the learning experience. A lot of Mario's ideas involve using the students to the fullest. So, yes, we probably do share a lot of common ground. What might the differences be? Well, they might be many. I think it's important to get the message across that we are not a group dominated by the dogme ideology. We are a group of teachers, trainers etc who meet on the internet and talk about our views of education. Personally, many of Mario's ideas would not sit well with my style of teaching, but that's as critical as I would feel comfortable being! 

As for the first lesson, here's one that never lets me down: [stolen years ago from accelerate advanced]

Introduce yourself to students. My name is Diarmuid which gives me plenty to witter on about. Pronunciation; history; reason for being called D.; feelings about name; frequency of name; meaning of name; famous people called D.; translation into English; anagrams [I'm a druid] etc. After a while I ask students if they can remember anything I've told them. I write up notes on WB as they call them out: eg "Why?" "Like?" "Where from?" etc. Once that's exhausted, tell students to look at the person next to them and shake their hand. Tell them that they are going to talk with the other person for two minutes. Stress that they must talk WITH the other person, not to the other person. Topic? Names. After two minutes hand out paper. Ask Ss to write their names on piece of paper. Hand to partner who must write everything that they can remember. If they can remember nothing, then nothing is ok, but they are not supposed to ask for any more information or for any reminders. When they've finished writing, pin on wall. Now find another partner, introduce each other and talk about...[you decide]. I usually ask some questions to give them time to think: eg "Talk about your favourite internet site: it might be an English newspaper; it might be a football site; it might be something that you wouldn't want your parents/boss to see. Why do you like it? When did you discover it? WHat makes it so good etc etc etc. These questions are introduced casually, just to give students time to think of something to say and, if necessary, some prompts. The process is repeated a few times. Each time with a different partner who must then find the correct piece of paper on the wall anhd write a summary of what they can remember.

This leaves you with a set of texts that you can exploiut to the full: grammar auctions; find someone who...; interview X about their fascination with paperclips; write newspaper story about Y's NIGHT OF DRUNKEN DEBAUCHERY; wall crawls; skimming and scanning etc.

As I say, it's never let me down. In it's original form it came from an Advanced (ahem) textbook, but I've used it in many different guises with many different levels. It's as dogme as it gets. Scaffolding is provided by the questions. The students are free to do as much as they can (or want to). The text is generated by them and all follow up work exploits their texts to the full. No need even for a photocopier.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4087
	From: Robert M. Haines
	Date: Do Aug 28, 2003 11:40 

	Subject: Dogme activities


	Which famous people share Diarmuid's name, I wonder?

What I really like about Diarmuid is that he's a meat n' potatoes kinda guy. When others snack on wafer-thin whole grain biscuits made from unbleached flour and organic soy, D. is savoring a juicy tenderloin with spuds. I don't know about his dietary habits, actually, but I mean to say he tends to provide substantive, practical ideas and walks the walk. But enough already...

The activity Mr. Fogarty has shared is a nice one, indeed. It's a bit like the ol' onion activity where an outer circle of students rotates around an inner circle asking questions to which the answers are later to be repeated back in a second round of rotation. But what Diarmuid has lifted from the textbook where it was probably written after it was lifted from an early dogmetic dogmetist, is better. It does seem to assume the students aren't familiar with one another, which is often, but not always, the case. It can be easily adapted if students do know each other though.

I think if you comb the list's postings, I think you'll see that activities listed often involve genuine interaction between learners and teacher. There is usually some sort of written record created by students which can later be exploited in ways like the ones Diarmuid has offered. Memory is often important, I think, because it creates cognitive depth, a fancy term for making things meaningful by genuinely thinking about something because you're curious about it. It also promotes negotiation of meaning.

Something else I like to do on a first day is to have students individually write a list of the characteristics of a good teacher , then pair up to create a list together, combining similar ideas. Next, they form groups and continue the process until the class has a list which can be posted. They can do the same for what makes a good student. I know the term 'good' is wishy-washy, but it brings up a lot of useful material and helps students and teacher negotiate their expectations.

If you'd like, please let us know what happens on day one.

Rob








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4088
	From: sthornbury@w...
	Date: Fr Aug 29, 2003 6:46 

	Subject: Re: a method


	In fairness, though, there are some dogme elements here: This is a 
posting I've just pinched from their website (from the FAQ page): 

97/03 From->
Subject: Re: TPR Storytelling video 

There is still a lot of confusion concerning Blaine Ray's Storytelling 
technique. I'd like to explain how it works, but I have to insist that 
reading about it is a lot different than seeing it. I would never have 
tried it if I just read how the method works. Fortunately I was first 
introduced to the method by someone who attended a TPR 
workshop. She was having phenomenal success with her students 
that I tried it and I am so glad that I did. 

Here's the method in a nutshell. (The basics but still lengthy) 

Blaine Ray started developing this method after years of being 
frustrated with TPR. TPR worked great for the first month of the 
school year, but then it just ends. He wanted to figure out how to 
move kids from hearing the language and responding to having the 
students speak in the language, generating their own sentences. 
He noticed that students learned the vocab much quicker and 
internalized it more through TPR than through vocab lists and 
exercises in the book. 

After 4-6 weeks of classical TPR, the kids move toward using the 
language themselves, by using Blaine Ray's Storytelling method. 
He has short mini-stories that are funny, cute and stupid. The kids 
first learn the vocab for the story by using Hand TPR. American 
Sign Language works well for this, but you can also create your 
own signs. He goes through the vocab and has the kids perform 
the sign as he says the word. He teaches words in group of 3. 
Three new words at a time with lots of reinforcement. 

After the kids learn the vocab, he tells them the story. He retells 
the story several times - always with a slightly different 
explanation. The story stays the same, but he might add more 
adjectives, more description, etc. The slower students need to hear 
the story several times to get the plot. The brighter kids will get 
it the first time, so embellishing it each time you tell it, keeps 
their attention and sharpens their listening skills. 

The next step is to retell the story with mistakes so the students 
will correct you (in the target language of course) or ask questions 
about the story. 

After that, the students work with a partner to retell the story. First 
they work quietly at their desks and then some of the students will 
retell the story in front of the class. The fluency that even first year 
kids demonstrate when retelling a story is incredible. 

There are usually two additional versions to the story that the kids 
can tell. But the best part of the whole process is that the kids get 
to compose their own stories with the vocab that they have learned 
in the current story. The kids become quite creative and come up 
with really good stories all in the target language. 

While the students are telling their stories or composing their own 
stories, they do not have any vocab sheets or written sentences in 
front of them. There can see the pictures of the stories, but there 
are no words. The kids retell the stories and make up their own 
using the dictionaries they have created in their minds. 

It is a very powerful teaching method because it gets students 
away from staring at papers to talk and they remember the 
vocabulary so well. My second year students who started this 
method in the middle of last year can talk better than my fourth 
year students who just started this method this year. My second 
year students speak more, speak faster and use more advanced 
constructions than any of my other classes. It is really amazing. 

I hope this explanation helped. It is a rough outline of how to do the 
storytelling technique. If you have any questions, please write 
back. I'd be glad to answer any questions I can. I am not an expert 
on Storytelling, just one very enthusiastic teacher who has seen 
the difference this method makes in getting students to speak 
more (write more, understand more, etc.) 

J B



	


	Group: dogme
	Message: 4089
	From: Newson, Dennis
	Date: Fr Aug 29, 2003 7:35 

	Subject: AW: Introduction


	Steven,

Hi - Dennis from the dogme list. Your mention of Dutch has made me wonder if by any chance you are just across the border in Holland (I live in Osnabrueck, North Germany) - though I guess you could be anywhere in the world.

Just curious to know whether or not I have a geographically nearby colleague.

Dennis

________________________________

Von: Steven Ceuppens [mailto:stevence@y...]
Gesendet: Do 28.08.2003 22:07
An: dogme@yahoogroups.com
Betreff: [dogme] Introduction



Hi there!

I'm so glad I've found this list. Last year I taught EFL, Dutch and
Dutch as a foreign language while getting a teacher's degree and so
far, teaching has been great. This list expresses my feelings about
teaching pretty well, I guess. What one feels about teaching is one
thing, but turning it into useable lessons is another. Therefore, I'm
crawling my way through the archives to get some nice ideas about what
this is all about. Somehow I get the feeling Dogme shares some
principles with the Rinvolucri-school of thought, right?

Anyway, teaching starts again in September. A new school and new
classes... I'm quite excited to say the least. Having only been hired
this morning, I'm a bit in doubt what to do next week, though. Getting
to know each other, assessing my students' level so I can work towards
improving it... that should be about it, no? But how shall I proceed?
I'm not asking for shortcuts here, but do you guys have any efficient
and fun ideas you'd like to share? Any posts in the archive you could
point me to?

I think that I have found a great community here, full of caring,
professional teachers. I can't wait to take part in a discussion!

Best regards,

Steven
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	Group: dogme
	Message: 4090
	From: Luke Meddings
	Date: Fr Aug 29, 2003 9:50 

	Subject: Re: First lessons dogme style


	I like Diarmiud's lesson - it shows the value of pushing the old envelope -
in this case, exceeding the students' expectations of how much of themselves
they are allowed to bring into the classroom (ditto the teacher).

Names are always a good place to start - and so are place names. Mario has
used both to good effect, and this is one of the areas we have in common.
Exploring what we're called and where we live is a great way of bringing
people's feelings and memories into the classroom, thus opening up more
emotional windows than the sit-down-with-a-pencil-and-concentrate approach
to language learning -which lasts a few seconds for those adults who don't
really learn this way at all, a bit longer for those who do.

Just asking someone's name in the conventional way is a) a means of
identification and b), if nothing more is asked, a very good way of closing
things down and establishing control. Imagine being at a party or someone's
house and meeting people for the first time, asking only their name before
closing the conversation down and moving on. 'What's your name?' 'George.'
'Thankyou.'

Of course a teacher who doesn't ask any more than the name may very well
find out more later, but they may not, and why wait - dogme is about
people's inner story, and my only caution here is that one shouldn't expect
the wholly unexpected. Respect people's individuality, enjoy the detail and
the truth of it, and that will be amazing in itself. Of course, people and
families are all so peculiar that the mundane will often turn out to be
fascinating. One person's routine is the next person's idea of insanity.

So imagine it's a party - ask someone's name, then ask where they live. If
it's a multi-national class, don't stop at the country - ask for the city.
If you've ever been to the city, ask 'whereabouts' - what a good word to
learn. Precise and sociable at the same time. Establish a routine which
enables people who've been to that country or city to join in this type of
conversation. Get to the district, get to the street - and feel the student
grow into the space as a person. Get to the street in good time, oviously -
don't make it last as long as the actual journey. If everyone is from the
same country, city or even district there's still detail in there, with the
scope for greater recognition and comparisom, right down to the last
bus-stop.

Ask what they do (doesn't work with kids I know, but most of my experience
is with adult multi-national classes - try pets). Isn't that the first thing
you'd ask meeting someone socially? It took me years to start asking this
question routinely at the start of every new class, to every new student who
joined over the weeks. Share words and phrases that help with this kind of
conversation (as with 'whereabouts?') and encourage the students to use them
when they join in. And then instead of a class of Intermediate students,
you've got a room full of people who know more than each others' names - do
write this stuff up on the board, it's much more important than whatever
else you need to write, which can go on pieces of paper and be saved up for
later display) - and suddenly there are doctors, parents, engineers, fashion
students, slackers. People with lives.

I wonder if the key idea here is meeting someone socially. Dogme rejctors
might say: 'You aren't meeting someone socially. You're meeting someone
professionally, in the context of an academic exchange.' I say - well,
something like baloney. Language emerges from social exchange. We're meeting
socially. That's our little revolution.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------



	


	Group: dogme
	Message: 4091
	From: sddowling
	Date: Fr Aug 29, 2003 11:50 

	Subject: Re: First lessons dogme style


	I wonder if the key idea here is meeting someone socially. 
Dogme rejctors
might say: 'You aren't meeting someone socially. You're 
meeting someone
professionally, in the context of an academic exchange.' I 
say - well,
something like baloney. Language emerges from social 
exchange. We're meeting
socially. That's our little revolution.

I couldn´t agree with you more. Taking the matter further,I 
was in the staffroom listening to the teachers saying which 
student they like and hate and teachers of old groups telling 
the new teacher about the ones that should be watched out for.
I turned around and said that I treated each student as my 
friend and wanted to get to know them, so I never seemed to 
have difficult students. Blank looks came over
them and silence fell they all moved away quitely. 
I think it is down to attitude being interested in your 
learners and liking them. Rapport comes easily when this 
happens.

Here is another activity like D´s talking about your name but 
for low levels (well any level really).
It´s called I am... 
I am a teacher, I am student, I am father, I am a brother, I 
am a driver, I am left handed etc
Then each student does the same. It is amazing what you find 
out about them and the conversation starts from there, with 
each person asking and talking about the interesting things 
they know know about each other.

Don´t know where it came from I saw it 7 years ago in my old 
schools swap shop sessions.
Shaun



---
Acabe com aquelas janelinhas que pulam na sua tela.
AntiPop-up UOL - É grátis! 
http://antipopup.uol.com.br


	


	Group: dogme
	Message: 4092
	From: midill@a...
	Date: Fr Aug 29, 2003 11:24 

	Subject: Re: First lessons dogme style


	I like this simplified version of self-introduction for beginners. They 
will, too.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4093
	From: midill@a...
	Date: Fr Aug 29, 2003 11:29 

	Subject: Re: a method


	When my class begins, I have several signs in the room , all saying the same 
thing, "What did you learn, today?" At the end of class for the first several 
weeks, I ask the students to give individual verbal answers to the question. 
It is interesting for them to see that different students "learned" different 
things. It is interesting for me to know what they "learned".

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4094
	From: Diarmuid Fogarty
	Date: Fr Aug 29, 2003 7:18 

	Subject: I am...


	Shaun writes about the "I am..." activity. I read about it in [I think] Psychology for Language Teachers (an excellently written book by Marion Williams and Robert (?) Burden). The idea is to ask Ss to write "I am..." twenty times and then finish each sentence. Apparently, once the flippant sentences have come and gone, it can be an intensely revelatory exercise. Never tried it personally, but often meant to.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4095
	From: Robert M. Haines
	Date: Fr Aug 29, 2003 7:27 

	Subject: Another activity


	Another activity, less dogmetic than others, that I used recently when asked to sub at the last minute with a class that was to read a dialogue and create one of their own but showed no signs of wanting to do so:

We built our own dialogue on the board as a class using characters in a scene that the students generated. I gathered as many details as necessary about the two characters from the students, e.g. names, ages, where they were, why they were there and so on. Then we started the dialogue building with me getting as much accurate language from them before filling in where necessary. After that, I erased collocations and words and phrases carrying meaning in the dialogue, which students filled in as they practiced the dialogue with partners. Eventually, they had the whole dialogue to practice with each other from memory.

It's a bit artificial for dogme, but it beat what the teacher I was filling in for had planned and they seemed more motivated by the fact that they came up with the characters instead of the book and weren't just left to plod through it but got immediate feedback from each other and me.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4096
	From: sandra natalini ribeiro
	Date: Sa Aug 30, 2003 4:03 

	Subject: Re: First lessons dogme style


	I have another activity which I find very useful to get to know the 
students on a first class. I learned it from Paul Seligson, at a 
workshop I attended. I didn't really like the workshop as a whole, 
but it was worth for learning this activity, which I have used 
several times with different level students since then.
Goes like this: You ask the students to divide a piece of paper in 
two collumns and write at the top of one "me" and at the top of the 
other "not me" The you go calling different things, 
like "pets", "Rolls Royce", "marriage",'George Bush" or wathever you 
want to use (as you can adapt to the students reality and culture) 
and they should write the words in the appropriate collumn for them, 
according to how they feel about that thing, or person.
After that, you put the students in small groups to discuss and 
compare their lists. I work with small groups, so I usually make my 
own lists and circulate sharing my answers with them too. It's a 
simple activity, but it's very rich and you really get to know a lot 
about your group.

About Rob Haines' suggestion of building a dialog, it reminded me 
of something: You know the animated cartoon "A Bug's Life", from 
Disney studios? Well, I don't know in Europe, but here in Brazil they 
launched it on VCR together with another short animation by Pixar 
that features two old chaps (who are actually only one) playing chess 
in a park. THis cartoon has no words, but the personality of the 
old "guys" becomes very clear, and it's a lot of fun to use it as a 
starting point to create a dialog: Students come up with the names, 
the backgrounds, and the conversation they could be having during the 
game, and after it. It is worth trying if you have access to the 
tape! The cartoon is really funny.



	


	Group: dogme
	Message: 4097
	From: midill@a...
	Date: Sa Aug 30, 2003 12:14 

	Subject: Re: Re: First lessons dogme style


	Loved the me...not me... activity. I can tell it is the beginning of a new 
school year because everyone is filled with enthusiasm.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4098
	From: Diarmuid Fogarty
	Date: Sa Aug 30, 2003 8:45 

	Subject: From TES


	"Teachers do not have to adopt radical methods to draw out children's creativity - but simply listen and work closely with pupils, say [government] inspectors."

(WARD, H 'Simple Steps to Creativity" in The Times Educational Supplement, 29/08/2003)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4099
	From: Fiona M
	Date: So Aug 31, 2003 1:41 

	Subject: Re: I am...


	Hi,
sorry about the absence. Long story.

I've tried the 'I am' activity, and it's great. In Spain, it really helps knock out the difference between the 2 'to be' verbs from day one. It's personal, and if you allow reaction in either language, then it gels the group right from the start. Of course, ideally you have to give some "content" reaction too, as you're probably the only one in the room who can speak English (assuming beginners), but if you feed in "oh, me too!" or "nice one!" or "really?" or whatever, it's fun. Great with kids too.

And at fairly high levels, "I like...." " I don't like......." works very well too. The structure is so simple, they focus on the compliment, you can get lots of language input and they learn a whole heap about each other.



I'm about to start life in a new teaching environment - 2 or 3 places - so I'm going to try out some dogme-ish stuff (if I can........ahem). I'll let you know what happens.
Feeling dull, sorry, life went upside down.

Fiona
----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: Friday, August 29, 2003 7:18 PM
Subject: [dogme] I am...


Shaun writes about the "I am..." activity. I read about it in [I think] Psychology for Language Teachers (an excellently written book by Marion Williams and Robert (?) Burden). The idea is to ask Ss to write "I am..." twenty times and then finish each sentence. Apparently, once the flippant sentences have come and gone, it can be an intensely revelatory exercise. Never tried it personally, but often meant to.


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 4100
	From: marina sanzin
	Date: So Aug 31, 2003 10:02 

	Subject: Marina, new entry


	Hi, this is Marina. 
I live and teach EFL in Lugano, Switzerland. It's my first time on this list, which I bumped into just a couple of days ago and I am not sure about how to proceed, what the etiquette is like and so on. I don't even know If I am in line with a dogmetish approach, but since it looks as if it's about "being yourself" I don't very much care. I spent two days reading your mail before writing this message, I guess I feel shy.
I've always been the kind of teacher who gets easily bored with books and spends lots of time concocting self made materials. Over the last two years I have been using computers a lot, more to creative purposes, I must say. My last year students produced a three minutes video clip basing on one scene - the creature's birth- from M. Shelley's Frankenstein. I would like to send it to you, but it's 38MB. 
Now I am looking for literary texts circling around the theme "water". 
I already have some clues, shipwrecks, death by water and so on, but what comes to my mind is pretty aged stuff. Does anybody have an idea about modern literary texts connected to water?
I am preparing first lessons as well and I enjoyed The "me, not me" and the "names" activities a lot. 
With pre-intermediate students, I draw four symbols, the circle, the triangle, the squiggle and the square and I ask them to choose two, the first representing their open self, the second their hidden side. I then ask them to draw the two symbols on a piece of paper which they mustn't show to the rest of the class. For each of the class memebers all must guess which picture their mates have chosen. I tell them it has to do with telepathy and keep a record of their predictions. In the end the two pictures are shown we see how many have guessed right.
After all students have been interwieved I pass round a leaflet with an explanation: If you chose the circle, you are sociable, talkative.... if the square you are solid, practical...etc. It's a good starter with a class you already know, to revise personality vocabulary and to understand a little more about them. I usually take part as well.
I've got the square- circle idea from a cambridge book for first certificate, the rest I've made up drawing inspiration from similar activities. Maybe someone can improve this activity. It's all for now, I'm glad I found this list

marina



---------------------------------
Yahoo! Mail: 6MB di spazio gratuito, 30MB per i tuoi allegati, l'antivirus, il filtro Anti-spam

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4101
	From: Jane Arnold
	Date: So Aug 31, 2003 11:54 

	Subject: first lessons


	Indeed, as September approaches, it seems one’s thoughts, when one is 
involved in teaching, turn to classes and return, if one is on this 
list, to dogme after a few months of relative inactivity there. All the 
“first class” suggestions have been very useful – I am combining them to 
give to my ELT methodology classes as part of their reading. One of my 
own ways – with my context of classes 80 or 90 university students whom 
I really want to get to know but whose faces at the back of the room I 
can hardly see - is to write a few words relating in different ways to 
myself on the board as soon as I walk in (none of this explaining course 
requirements, exams, etc. the first day) and I have them shout out what 
they think the words might mean for me and I might comment on a few. 
Then they do the same, writing down words that relate to them and 
showing them to a few classmates sitting near them. Then, I’d call on a 
few to tell something about their neighbors. With smaller groups, I 
might have students write their name in the center of a post-it (I 
assume post-its are not undogmetic) a word related to 4 categories 
(favorite place, important person, etc.) in each corner and have them 
circulate around the room. I play music and when I stop the music they 
read each other’s post-its and ask questions about what interests them 
most. I would participate too. Can’t remember where I learned this one 
but I do remember that another activity I like a lot comes, modified, 
from Rinvolucri and Davis and similar to Shaun's "I am" but with a 
twist. In pairs, students A have one minute to tell student B as many 
things as they can about themselves, beginning each one with “I am a 
person who..”; then, and this is the best part as it encourages active 
listening, the Bs try to repeat back to the A’s what they said with “You 
are a person who...”. Then the pair introduce their partner to another 
pair... “This is María. She is a person who... (they mention one or two 
interesting things they remember).

Mario’s name has come up here recently – in my opinion, he is one of the 
really dogmetic people I know (and he himself, I would imagine, is a 
dogme sympathizer.) Yes, he does publish a lot – but not textbooks. He 
is soon to publish with Delta a book written with Judy Baker which has 
many (if not all) activities that fit in very much with suggestions we 
read about on this list – they all relate to material from the learner 
for language work (play? In a good class, can we really distinguish work 
from play?). Yes, some may have a fair amount of structuring from the 
teacher (dictating sentences to then do something interesting with...) 
and some may not appeal to all of us all of the time for all classes. 
Some of them don’t appeal to me but then some things I did last year in 
my own classes don’t appeal to me at all now either. On the whole, I 
think Mario has done a lot for the spirit of dogme – getting teachers 
away from the “Turn to page 42 and when you finish to page 43... and so 
on til the end of the course” ), even when, very realistically, he knows 
that most teachers in most places are stuck with a coursebook so he 
writes a book called “Humanizing your coursebook” which has “activities 
to bring your classroom to life” and which “put the student ‘centre 
stage’”. That's pretty decent dogme, isn't it?

Anyone else out there dreading September (classes again) and at the same 
time anxious to get back into the classroom?

Jane



	


	Group: dogme
	Message: 4102
	From: zosia grudzinska
	Date: Sa Aug 30, 2003 8:26 

	Subject: Re: Dogme activities


	Robert M. Haines wrote:
> Something else I like to do on a first day is to have students
> individually write a list of the characteristics of a good teacher ,
> then pair up to create a list together, combining similar ideas.
> Next, they form groups and continue the process until the class has a
> list which can be posted. They can do the same for what makes a good
> student. I know the term 'good' is wishy-washy, but it brings up a
> lot of useful material and helps students and teacher negotiate their
> expectations.

When we tried it out some time ago it was a tremendous success, although it
got students so het up that they obviously started talking Polish among them
while preparing the "materials" (we went the whole hog with an advert for a
teacher in this democratic school they were running...) but then I went for
the interview and mind you, I had hot panicky moments like in a real
situation since I read the advert and they required several characteristic
which God only knows I have underdeveloped, like patience... and I couldn't
see through all their questions so at times I felt cold down the spine
thinking furiously "and what if I am just burying my chances?" Well, you
see, it wasn't "jes a game" - it was for real - I had to open up in front of
the panel and both parties had the feeling that it was pretty serious.
Eventually I decided to maintaim complete honesty no use in shirking
unpleasanst consequences, they would smell the rat anyway and then I would
be exposed to even more ridicule - a coward trying to conceal her vices...
And it was a profound experience for us all and we wanted to talk about it
for ages afterwards - and this time since I was around they had to use
English so "i had my revenge" so to say!
Zosia



	


	Group: dogme
	Message: 4103
	From: Adrian Tennant
	Date: So Aug 31, 2003 3:24 

	Subject: Re: first lessons


	Jane pointed out that ... as September approaches, it seems one’s thoughts,
when one is involved in teaching, turn to classes and return .....

However, it appears that many have forgotten what I think is the central
point of Dogme - the students.
There seems to be a lot of 'planning' going on with pre-prepared activities
being mentioned. although some have been good and kept the student at the
centre.
But, talk of posting video clips and looking for materials seems the against
the spirit.

Open the door and let the students in.

Dr Evil



	


	Group: dogme
	Message: 4104
	From: Jane Arnold
	Date: So Aug 31, 2003 5:03 

	Subject: a good sign


	On a trip home to California via London this summer my seatmate was a 
lovely young woman from Australia, a special ed teacher who worked with 
deaf children. As I have always wanted to learn to sign, I asked her if 
she would teach me to say some things. It was a great learning 
experience. And it was all squeezed in between 3 movies and a couple of 
meals, perhaps no more than 20 minutes of “class time”. Yet now, a 
couple of months later, with no reinforcement, I can remember how to say 
quite a few things in Australian English sign. I’ve about tried to think 
about why. Some of the reasons I’ve come up with:
1. All she taught me was what I asked her to teach me (Like Sylvia’s 
technique with her Maoris learning to read). But wait, even before that, 
I was the one who asked her, “please will you teach me something I 
really want to know.” We were starting from my established motivation. 
Unfortunately, we can’t count on this in the classroom in many or even 
most cases but if we can find ways to develop it, we are already to 
second base (in baseball terms – lots of baseball in California in the 
summer...)
2. Not only did I want to learn sign, I had something with a very strong 
personal and emotional connection I wanted to learn to say, even though 
I did not plan to say it to anyone. (Again, Sylvia’s young students did 
not want to learn to say book and desk as in the textbooks – they wanted 
to learn ghost and kiss.)
3. One of the big problems in learning a 2L was eliminated: 
pronunciation. So often learners are afraid of pronouncing – either 
wrong (they are making a mistake and can be laughed at) or even right 
(they sound different, in some case, like a language group they don’t 
find compatible with their own identity). Of course, this is something 
we can’t avoid as English teachers, but we can be aware of what 
obstacles there are for communication in a 2L due to pronunciation 
(Stevick has interesting comments on this in M, M and M).
4. A big plus for us kinaesthetics: we can move as we learn, even in a 
tourist-class airplane seat. For me, the movement I think really fixed 
the meaning in memory. (Maybe someone could write Memory, Meaning, 
Method and Movement). (A fifth M for me would be Mental Imagery – it was 
easy for me to visualize and learn the sign for “very”, for example. 
Now, I've really got it.)
5. The teacher was enthusiastic, willing, empathic, kind, fun.... need I 
say more?
6. I wasn’t exposed to an hour’s language input with no time to process 
it as many students are every class. I asked her a few things as I 
thought of them, she told (showed) me and I practiced both mentally and 
physically between eating or changing movie channels during the flight. 
I had down time to let things roll around on their own and under 
consciously be processed.
7. She was there to answer any doubts and for me to check my knowledge 
but when I wanted and asked for it, not like a teacher testing what her 
students know to give a grade. She corrected what I did wrong when I 
asked, or rather helped me to correct it, didn’t overdo the praise when 
I got it right and then left me to continue repeating what I knew. Yes, 
lots of repetition, but it wasn’t boring. I was driven internally to do 
it. Maybe like the “din in the head” phenomenon but here very grounded 
also in the body.
8. As I went over what I had learned, new things would occur to me (I 
knew how to say "open" but then wanted "opening"...) and I asked and got 
an immediate response. So I was building on what I knew and asking as 
new needs occurred to me, not being led by a pre-determined syllabus. 
Daring to make and try out a lot of hypotheses.
9. I felt confident I could learn and progress. Who knows why. Some 
things I have forgotten a bit – maybe what I’d sign would look to a 
competent signer like “he goed” to us – but most of it has stayed with 
me. I didn’t learn a huge vocabulary or fine tune much syntax but I know 
I have something that will stay, including the desire to learn more.

It seems to me there are probably several connections with dogme in the 
above.

And by the way, a year or two ago I went to a session here in Seville by 
Blaine Ray, who was mentioned recently in a posting. I must say I 
enjoyed the session, found that some of it seemed “theoretically 
correct” and had fun. And a teacher who had done more with him and 
helped bring him here was very enthused about his method. But I can 
remember nothing, not one word, of the German he taught via the method 
in an hour and a half versus the 20 minutes in the air. In all fairness, 
it was quite a large group and not many were actually “doing” rather 
than observing. I didn’t have the teacher all to myself as on the 
airplane. But also, none of the German came from me and my interests and 
needs.

Jane



	


	Group: dogme
	Message: 4105
	From: Robert M. Haines
	Date: So Aug 31, 2003 9:20 

	Subject: Learning Styles


	Something that often comes up in a more learner-centered classroom on the first few days is the idea of learning styles. There seems to be controversy about which styles are most applicable to us learners. I heard a CELTA trainer complain recently that he was shunned for using the VAK (Visual, Auditory and Kinesthetic) system on a course. Apparently, his co-trainer informed him that 'everybody' is talking about multiple intelligences now. As you may have noticed, the multiple intelligence list seems to be growing to accommodate even more styles of learning. Are there 8 or 10 intelligences at the moment?

Of course, we are a mixed bag of learning styles, each of us, and no two days are exactly alike in terms of our motivation, etc. So how appropriate is it to focus on determining whether student A prefers to read things first, analyze them, then act, while student B wants to just dive in and get started, learning as she goes? Does such an approach presuppose that a teacher will base activities --- *planned* activities --- on the outcome of such determination? 

Perhaps focusing on learning style isn't so student-centered at all, because it means we're trying to pigeon-hole people for our own purposes, i.e. predicting which activities will they better learn *from*. Or, maybe thinking that there are more or less dogmetic activities is not so student-centered, since any activity that seems to favor the traditional kinesthetic learner (arguably the most ignored of the three traditional types in many classrooms) leaves out the other two. Likewise, activities aimed at analytical types who want to read things for themselves before solving problems will not favor those who want to 'feel' the activity.

Diarmuid's popular activity, for example, has students moving around, speaking and listening while creating a written record. And that might be the key; the more natural the approach to learning, the more it will resemble authentic human interaction, which tends to involve us as completely, in terms of learning styles, as possible. Or not?

Raising students' awareness of their learning styles also implies that we might be privy to something which they are not fully conscious of, doesn't it (rising intonation)? And, of course, our own style of learning effects the way we teach, learn and share/receive information in class and in the world, right? So Diarmuid's dogmetic flavor might whet the appetite of everyone, including the teacher, if it involves us as wholly as possible, accommodating each of our preferred style of learning.

Think about awareness raising activities that are written in a book for students to complete; are these appropriate for all learners? Is the most important element that we involve the learner by personalizing the activity? Is the idea of personalizing student-centered at all? Shouldn't activities be emerging from the people in the room along with grammar/lexis? Could it be that learning styles aren't nearly as important as personality types in guiding us through an activity or lesson?

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4106
	From: marina sanzin
	Date: Mo Sep 01, 2003 1:32 

	Subject: Re: dogmetic spirit


	Hi Mr Evil, 

I explained I had no idea of the dogmetic spirit, all I wanted to say was: "here I am, this is what I've been doing with some students, what do you think about it?". Or "what comes to your mind about water in literature?" And again, I don't want to feel bad because I am not "into it", the spirit I mean. I am very interested in what I read daily from this list but last week I didn't even know there was such a group. Anyway thank you for indirectly replying to my query.

Mrs Live





---------------------------------
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	Group: dogme
	Message: 4107
	From: Adrian Tennant
	Date: Mo Sep 01, 2003 1:42 

	Subject: Re: Re: dogmetic spirit


	Hi Marina,

I wasn't 'attacking' you but rather trying to draw everyone's attention to
one of the fundamentals of Dogme - that it's the students that are at the
heart.
One thing I noticed with many peoples recent postings, including our
Diarmuid's, was that people were going in with plans as to what they wanted
to find out from the students.
Wouldn't it be worth opening everything up from the word go and saying to
the students - write down 10 things you'd like to be asked about (for
example)

Dr E



	


	Group: dogme
	Message: 4108
	From: sandra natalini ribeiro
	Date: Mo Sep 01, 2003 6:06 

	Subject: Re: Marina, new entry


	Ciao, Marina!

I loved your activity with the shapes! It's very creative and 
fun...As you opened for suggestions,I just wouldn't give them a key 
at the end..I'd probably ask them to justify, orally or in written, 
why they'd chosen those shapes. I think some very interesting ideas 
would come out!
About the water thing, why don't you propose the theme (see if 
there is minimal interest...), and then let your students do some 
research and bring you things from the internet, magazines, news or 
whatever from their lifes related to it? They can gather information 
and then write their own texts about the subject, create a panel for 
the classroom, or the school hall, illustrate it and stuff. Students 
have wonderful ideas about these things...THe subject is so broad 
that I think if you start from a general view and are open enough you 
will certainly get to something your students are genuinely 
interested in.
I am new to the group myself, Marina, and no Dogme expert 
either...I hope my ideas will help you and invite other members to 
comment if they turn out to be "non-dogmatic" ( for then they 
shouldn't be posted here, I agree). 
By the way...A genuine question, don't take me wrong...Is 
planning the class against the principles of Dogme? I mean, a general 
outline of what you intend to do...NOT as a coordinator I once had 
used to say: "You should plan your body language" hehehe...Hard to 
keep serious.

Love to all!
Sandra.



	


	Group: dogme
	Message: 4109
	From: zosia grudzinska
	Date: Mo Sep 01, 2003 6:35 

	Subject: Re: first lessons


	Adrian Tennant wrote:
> Open the door and let the students in.

I sat through two hours of a boring staff meeting today - traditional for
the teacher's first day at school at mine at least - nothing better to
squash the spirit of independent venture and joyous expectation... which, I
suspect, is OK as the official line of a school system goes, it's not
supposed to be NICE after all for chrissakes it's supposed to be
EDUCATION!...
but...
tomorrow the real classes begin and my "plan" is to arrange the chairs in a
circle and sit in one and wait for the situation to kind of develop. I have
three groups which have been with me for some years now and two new ones
where I don't have a clue who they are and what their interests, attitudes
and possibilities are - so nothing better came to me in the way of
conducting the first class.
I suppose, again, that's dogme nevertheless I am rather apprehensive. Kinda
like before any first date!
Zosia



	


	Group: dogme
	Message: 4110
	From: Robert M. Haines
	Date: Mo Sep 01, 2003 9:14 

	Subject: Spiritus Dogmetist


	I think Adrian is right when he warns of the pitfalls of sharing planned activities and leaving students outside to wait and see what's in store for them. At the same time, I don't think he's apportioning any blame. 

My sense of what's happening includes the overwhelming feeling that many of us are anticipating the confrontation --- some have indicated that they're in the midst of it already --- between institutional expectations and our own desire to be true to ourselves and, most of all, to let students learn.

It can frighten some teachers/learners to imagine entering a classroom without any shred of planned activities or materials. I believe it would prove interesting to explore why that is the case.

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4111
	From: Sue Murray
	Date: Mo Sep 01, 2003 11:36 

	Subject: Re: Re: Marina, new entry


	quite a few posters have been taking the words out of my mouth recently (for
which I am very grateful) and Sandra's response to Marina is just how I
would have liked to phrase my own similar response, but wouldn't have
managed to say it nearly so clearly.

one of the great things about this list has been finding other people often
saying things you were maybe too unsure about, or thought you were the only
one who thought that, or couldn't put into words adequately, etc.

that said, it seems only fair exchange that I try and put in a few words of
my own....

and btw, I don't think the recent 'planned' activities have been so much to
do with what we want to find about our students, but more about wanting to
encourage them to feel free to find out about themselves and each other?

(and one of the beauties of dogme is that it's based around learner texts -
a simple but effective way of avoiding the pitfalls and headaches of
'grading' material .....as well as allowing ungraded but relevant material
to be optionally better digested as 'postcript' rather than 'prescript' ...
if that makes any sense)

a few quick comments on some recent bits that hit me (rather than being
better ways of saying what I would have liked to say!)

Jane's sign language/german language posting is full of valuable insights;
it perhaps also ties in with why dogme isn't and can't be a 'method'; lots
of methods seem beautifully logical in their presentation, execution and
principles (and material); but perhaps they try too valiantly to pre-empt
both learner and
teacher, also because without that pre-emption, they can't call themselves a
'method'; (in some part, perhaps this is also related to the 'false' idea
of science that commonly abounds, and that language learning
methods should reflect that misconception - QED rather than a very
open-ended, ever changing and ever imperfect understanding of what is
happening, according to what is happening ... )

which also picks up some of Rob's points about learning style/multiple
intelligences/personality - to some extent, the more a teacher deliberately
tries to specifically 'cater' to all the individual differences in a group,
the less those individuals can truly 'be' themselves?? or does that sound
crass? I don't mean accepting and appreciating individual differences -
which is vitally important and something that, for instance, MI theory is
helping mainstream education open up to - but
believing that they can be 'controlled' or even closely defined; and doesn't
it all get extremely complicated, when in fact it can be so simple?

as in, just letting people be themselves, and being allowed and encouraged
to find their
own ways? (in their own time, too ....)

Jane said:
>In all fairness,
>it was quite a large group and not many were actually "doing" rather
>than observing. I didn't have the teacher all to myself as on the
>airplane. But also, none of the German came from me and my interests and
>needs.

Jane knows about large groups more than most; but on the 121 vs a group
scenario generally, I think, again, there's far more simplicity than there
seems; we are naturally social animals, and a group tends to create more
stimulus, motivation and personalisation than it filters out; the seeming
'uniformity' of any group is often misleading - we're more likely to find a
proper niche - including interests and needs, as well as how to express our
personality - within the dynamics of a
group than alone; like dk1's repetition and variation, similarity and
difference define each other, and need each other.

one more, perhaps too personal, perhaps also irrelevant, point, is that
I've always thought learning a sign language should be part of every
language teacher's (not necessarily initial but ongoing) 'training'; and I
say this in almost total ignorance, because I've never yet learnt a sign
language myself, and the little I know is from others who have done so. I'm
also fascinated by the theory that language existed first as sign language,
and only later moved to include the medium of speech ....

Sue











----- Original Message -----
From: "sandra natalini ribeiro" <pedagsto@h...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 01, 2003 7:06 PM
Subject: [dogme] Re: Marina, new entry


> Ciao, Marina!
>
> I loved your activity with the shapes! It's very creative and
> fun...As you opened for suggestions,I just wouldn't give them a key
> at the end..I'd probably ask them to justify, orally or in written,
> why they'd chosen those shapes. I think some very interesting ideas
> would come out!
> About the water thing, why don't you propose the theme (see if
> there is minimal interest...), and then let your students do some
> research and bring you things from the internet, magazines, news or
> whatever from their lifes related to it? They can gather information
> and then write their own texts about the subject, create a panel for
> the classroom, or the school hall, illustrate it and stuff. Students
> have wonderful ideas about these things...THe subject is so broad
> that I think if you start from a general view and are open enough you
> will certainly get to something your students are genuinely
> interested in.
> I am new to the group myself, Marina, and no Dogme expert
> either...I hope my ideas will help you and invite other members to
> comment if they turn out to be "non-dogmatic" ( for then they
> shouldn't be posted here, I agree).
> By the way...A genuine question, don't take me wrong...Is
> planning the class against the principles of Dogme? I mean, a general
> outline of what you intend to do...NOT as a coordinator I once had
> used to say: "You should plan your body language" hehehe...Hard to
> keep serious.
>
> Love to all!
> Sandra.
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4112
	From: Sue Murray
	Date: Mo Sep 01, 2003 11:37 

	Subject: Re: first lessons


	Zosia wrote:
>tomorrow the real classes begin and my "plan" is to arrange the chairs in a
>circle and sit in one and wait for the situation to kind of develop. I
have
>three groups which have been with me for some years now and two new ones
>where I don't have a clue who they are and what their interests, attitudes
>and possibilities are - so nothing better came to me in the way of
>conducting the first class.

If it's any help, I've done the same with all my adult class first lessons
over the last 2 years
(*admittedly*, with the good student discussion/good teacher interview type
of
thing, or something similar, up my sleeve just in case! - also because it's
often nice to have a valid way of leaving students together for a time
without teacher on their first meeting....)
and it's always been wonderful (honest!) so far.

And, again admittedly, I suppose I don't so much literally wait for the
situation to kind of develop, but try to 'thread' it quite actively, picking
up on what's said or relating what someone said to what someone else
subsequently says - 'feeling' for openings into common/fertile ground -
which sounds both grim and weird but is probably nothing more than what we
naturally do when we meet people and want to make friends (a sort of
multiple first date .....?!!)

Sue
PS: in my so limited to be valueless personal sample of Cambridge FCE and
CAE classes without coursebooks, and 'in a circle' as Zosia
describes, the 2nd year results are as positive as
last year's - all students passed. (phew! got the results today!)
This just shows me that it can be done - but of course I'm quaking in my
clogs at the thought of doing it again with new classes this year - but if
the classes
are as amenable as they have been, it won't be like doing it again, it'll be
like doing it anew!)


----- Original Message -----
From: "zosia grudzinska" <zosia_g@w...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 01, 2003 7:35 PM
Subject: Re: [dogme] first lessons


> Adrian Tennant wrote:
> > Open the door and let the students in.
>
> I sat through two hours of a boring staff meeting today - traditional for
> the teacher's first day at school at mine at least - nothing better to
> squash the spirit of independent venture and joyous expectation... which,
I
> suspect, is OK as the official line of a school system goes, it's not
> supposed to be NICE after all for chrissakes it's supposed to be
> EDUCATION!...
> but...
> tomorrow the real classes begin and my "plan" is to arrange the chairs in
a
> circle and sit in one and wait for the situation to kind of develop. I
have
> three groups which have been with me for some years now and two new ones
> where I don't have a clue who they are and what their interests, attitudes
> and possibilities are - so nothing better came to me in the way of
> conducting the first class.
> I suppose, again, that's dogme nevertheless I am rather apprehensive.
Kinda
> like before any first date!
> Zosia
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4113
	From: Charles Jannuzzi
	Date: Di Sep 02, 2003 2:43 

	Subject: Re: Paradigms and Gestures


	--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> wrote:
> Sorry, Doc:
> 
> I'm confusing two questions at the end, there.
> 
> a) To what extent are the TRANSITIONS between signs intelligible in 
> BSE? In other words, if you "reach" for a sign, will your 
> interlocutor understand and be able to respond before you ever get 
> there?
> 
> b) To what extent do signs combine ICONIC meaning and SYMBOLIC 
> meaning? That is, to what extent is the meaning THERE in the 
gesture 
> (like the gun gesture) and to what extent is it a purely arbitrary 
> (and therefore potentially dualistic) relationship between the sign 
> and something in the "real" world (like, say, the relationship 
> between the letters g-u-n and Donald Rumsfeld's indispensable penis 
> substitute.)
> 
> dk

I'm responding to a discussion that is almost a year old, so this 
should be interesting. The structuralist picture of phonemes and 
segments that ELT has inherited is not really very useful if you wish 
to teach phonology as a part of language learning. Pronunciation and 
phonology have wrongly been relegated to 'accent reduction' in ELT, 
but it's understandable because the linguistic models that ELT have 
inherited are both overly complicated while not actually reflecting 
real language use and the psychology underlying it--the psychological 
control of the vocal tract.

We might suppose that this line of evolution for human language is 
quite possible and well worth considering and discussing: that humans 
were quite able to make and communicate meaning before they had a 
spoken means to do so. So the theory goes that humans had a 
linguistic ability with signs and gestures. Concurrent with this 
humans had a phonetic ability (as do a lot of animals) that evolved 
into a linguistic one. The meeting place of the linguistic phonetic 
and gestural is the human face, which is the portal to the vocal 
tract. Now the face conveys things like emotions separate from 
language, but it also provides a 'visual signature' to spoken 
language. 

Current models of 'phonological gestures' are over phoneticized and 
wrapped up in details on the internal workings of the vocal tract. 
But consider how babies acquire the sound system of the spoken 
language without detailed articulatory analysis. Therefore, they must 
use visual clues from the faces of their caregivers combined with the 
acoustic input to deduce the phonological system--that is, the 
psychological control of their vocal tract to produce spoken 
language. 

The articulatory gestural approach to phonological acquisition for 
ELT is not well known and accepted, but it is one I'm promoting. 

Charles Jannuzi
Fukui University, Japan



	


	Group: dogme
	Message: 4114
	From: lifang67
	Date: Di Sep 02, 2003 5:22 

	Subject: Re: Paradigms and Gestures


	Thanks--that was worth the wait! I too strongly believe that if 
language is socially motivated and socially constructed then it must 
be worthwhile speculating how it originated--we must be able to get 
some insights into how it can be taught that way.

I like the idea of babies and children inferring how sounds are made 
from visual information. Iit even suggests to me something my IH 
trainer used to bellow at us "Show your LIPS and TONGUE!"--all we 
could think about was her highly visible tonsils.

I think it also offers a possible REASON (as well as a mechanism) for 
the exaptation to linguistic purposes of a cavity originally intended 
for eating (and, according to my mother, still primarily intended for 
that purpose). 

And of course I agree that our models of articulatory gestures are 
too phoneticized. But that means (to me at least) to graphemized--
because phonemes are really projections of graphology onto sound. 

For that reason I'm not sure what you mean when you say that the 
model is over-elaborate. It seems to me, since literally "millions of 
different colors" are possible when you are speaking, the phoneme-
model is dramatically under-elaborate. That's WHY we need gestures. 
Without an underlying gesture, the wealth of information is simply 
uninterpretable. 

But you probably mean overelaborated for teaching purposes. Hear 
here! Yet even for teaching purposes--the syllable seems the obvious 
place to start, and there must be a couple thousand of those.

The other day one of my grad students offered a rather typical 
naturalistic explanation of why children learn to read and write only 
after they learn to speak and listen--it's easier. How wrong--how 
completely wrong--that is!

dk1

PS: I liked what Evil had to say about lesson plans, and I often feel 
frustrated that so little of other people's teaching situations seem 
relevant to mine (I teach kids who have known each other for at least 
four years, and I am the only real stranger in the class). But I do 
think that activities that start out as one thing often turn into 
something quite different, and classes that start out as one thing 
(viz, stranger) often end up something quite different again (I 
remember a very memorable class in China where one half the class 
married the other half--I exaggerate, but only a little). And that's 
why lesson plans and getting-to-know-you and even (heaven forfend) 
materials are a starting point. The point is, how to keep going, and 
for that the learner is utterly indispensable. 

d



	


	Group: dogme
	Message: 4115
	From: Diarmuid Fogarty
	Date: Mo Sep 01, 2003 8:30 

	Subject: Re: Re: dogmetic spirit


	Hi Doc
I don't think there's anything wrong with going in with some *ideas* (not plans) about what you might find out from the students. People go into all types of interaction with just that kind of situation behind them. What might not be in the keeping of the spirit is to be expecting to find out certain info and dismissing the rest as irrelevant or wrong.

I also think we need to be a bit wary of going for pure dogme as I suspect that nobody on this list is about pure dogme. A quick look at the Guardian list shows that people already think of us as dogmatic purists. That is something which needs to be challenged.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4116
	From: Robert M. Haines
	Date: Di Sep 02, 2003 6:14 

	Subject: Explanation


	Chrales Januzzi wrote: "Therefore, they must use visual clues from the faces of their caregivers combined with the 
acoustic input to deduce the phonological system--that is, the psychological control of their vocal tract to produce spoken 
language."

I don't think I understand what you mean by 'psychological control' here. Would you mind explaining?

Thanks,
Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4117
	From: Robert M. Haines
	Date: Di Sep 02, 2003 6:12 

	Subject: Re: Re: Paradigms and Gestures


	----- Original Message -----
From: Charles Jannuzzi <b_rieux@y...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 01, 2003 6:43 PM
Subject: [dogme] Re: Paradigms and Gestures


> --- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> wrote:
> > Sorry, Doc:
> >
> > I'm confusing two questions at the end, there.
> >
> > a) To what extent are the TRANSITIONS between signs intelligible in
> > BSE? In other words, if you "reach" for a sign, will your
> > interlocutor understand and be able to respond before you ever get
> > there?
> >
> > b) To what extent do signs combine ICONIC meaning and SYMBOLIC
> > meaning? That is, to what extent is the meaning THERE in the
> gesture
> > (like the gun gesture) and to what extent is it a purely arbitrary
> > (and therefore potentially dualistic) relationship between the sign
> > and something in the "real" world (like, say, the relationship
> > between the letters g-u-n and Donald Rumsfeld's indispensable penis
> > substitute.)
> >
> > dk
>
> I'm responding to a discussion that is almost a year old, so this
> should be interesting. The structuralist picture of phonemes and
> segments that ELT has inherited is not really very useful if you wish
> to teach phonology as a part of language learning. Pronunciation and
> phonology have wrongly been relegated to 'accent reduction' in ELT,
> but it's understandable because the linguistic models that ELT have
> inherited are both overly complicated while not actually reflecting
> real language use and the psychology underlying it--the psychological
> control of the vocal tract.
>
> We might suppose that this line of evolution for human language is
> quite possible and well worth considering and discussing: that humans
> were quite able to make and communicate meaning before they had a
> spoken means to do so. So the theory goes that humans had a
> linguistic ability with signs and gestures. Concurrent with this
> humans had a phonetic ability (as do a lot of animals) that evolved
> into a linguistic one. The meeting place of the linguistic phonetic
> and gestural is the human face, which is the portal to the vocal
> tract. Now the face conveys things like emotions separate from
> language, but it also provides a 'visual signature' to spoken
> language.
>
> Current models of 'phonological gestures' are over phoneticized and
> wrapped up in details on the internal workings of the vocal tract.
> But consider how babies acquire the sound system of the spoken
> language without detailed articulatory analysis.
>
> The articulatory gestural approach to phonological acquisition for
> ELT is not well known and accepted, but it is one I'm promoting.
>
> Charles Jannuzi
> Fukui University, Japan
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4118
	From: Robert M. Haines
	Date: Di Sep 02, 2003 6:35 

	Subject: Ways of Seeing


	Charles and dk,

Are you familiar with the book Ways of seeing by John Berger (BBC and Penguin Books 1972)? It was also a BBC television series in, I think, 1972. The book opens with: "Seeing comes before words. The child looks and recognizes before it can speak. But there is also another sense in which seeing comes before words. It is seeing which establishes our place in the surrounding world; we explain that world with words, but words can never undo the fact that we are surrounded by it. The relation between what we see and what we know is never settled."

I can't help but think this relates to the most recent posts from the two of you, but it could be my associative abilities on overdrive. Please let me know if you sense a connection or know the book.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4119
	From: zosia grudzinska
	Date: Di Sep 02, 2003 7:18 

	Subject: Re: first lessons


	Sue Murray wrote:
> in my so limited to be valueless personal sample of Cambridge
> FCE and
> CAE classes without coursebooks, and 'in a circle' as Zosia
> describes, the 2nd year results are as positive as
> last year's - all students passed. (phew! got the results today!)

Good for you and them! I (my students) have had only a partial success,
three of them (aged 14 and 15) passed their FCE and two (aged 16) failed.
But: they all have had five years of English classes - for the most a
"normal", not intensive school course of 2 hours a week - the first three
years in a bigger group with no focus on the exam and only in the last two
years they moved to this "special group" as they decided they wanted to have
a go at the exam. It's interesting to note that the the three younger
students who have passed (one with a C and two with a B) were more relying
on doing things "out of the rut", surfing the Internet, chatting online and
writing their own books, while the older ones favoured the "school
approach".
In another FCE group I observe dynamics changing while one of the students
took up a lot of independent activities - using English in his work to
communicate with an Italian specialist (it's something about metal industry
machines so he's been teaching me lexis and I'm helping him smooth over his
style in business letters), surfing the net and... like he reports, reading
"regularly for at leasst 15 minutes before sleep" - he says it's everything
and anything as long as the language is English.
Reminds me of my "early days" - the fascination with the language was such
that I was literally hunting and begging for things to read and as it was in
the 60s and 70s communist Poland there was not a lot handy... I used to go
to "Pewex" shops (imported goods for hard currency) and read labels!

One more thing before I set off to school, to add to my earlier posting:

as concerns the new groups I do have a "happy song" in case that's what they
would like doing to break the ice. but I really have nothing for the others
and while I'm thinking of the reason I've sussed it out:
do you prepare for a meeting with friends?
well, that's what it'll be for me, at least the first class is purely a
social event.
Which reminds me in turn about an incident which although happened almost a
year ago still comes back to miind and keeps worrying me:
at an IATEFL conference in Poznan, Poland, during a panel discussion on the
role of a teacher I said I was (in many cases ) my students' friend. There
was a strong protest from the floor to the tune that "we are professionals
to teach not to befriend them". To be sure, I haven't fully discounted the
retort as I can see a lot of common sense in trying to maintain distance but
I have met multitudes of students who in the course of our "professional"
acquaintance have become very close to me and I to them. In private lessons
for example they sometimes come out with personal problems (my counselling
past telling, or what? am I subconsciously drawing them out?) so it's hard
not to perceive someone as a friend where you've been discussing such
intimate matters with them! I suppose I should have said that I'm being
friendly with them, not friends... might that be the difference? (although
in several cases they ARE my friends, literally!)
What do the others on the list think?
Zosia



	


	Group: dogme
	Message: 4120
	From: dnewson2001
	Date: Di Sep 02, 2003 8:01 

	Subject: Re: Spiritus Dogmetist


	Robert writes:

"It can frighten some teachers/learners to imagine entering a 
classroom without any shred of planned activities or materials. I 
believe it would prove interesting to explore why that is the case."

Surely, at the simplest level, this fear is easy to explain. The 
teacher is answerable to some extent for what happens, or doesn't 
happen in the classroom. Agreed, at best, the teacher can erect a 
scaffold, facilitate etc. but the teacher is responsible - whether 
teaching frontally or sitting anxiously in the middle of a horseshoe 
shape of chairs hoping to be joined.

The teachers have to ensure, to the best of their abilities, that 50 
minutes or whatever are meaningfully spent by a number of people. A 
degree of "preparation", where "preparation" does not have to mean 
be armed with photo-copies but can mean being mentally prepared - 
observant, sensitive to the moments when it is necessary to 
intervene, prompt, suggest, write on the board, shut up, leave the 
room, re-enter the room etc. 

Teachers, like therapists or entertainers have to be prepared to do 
the appropriate thing at the appropriate moment - and keep everyone
engaged for a whole lesson. That need to be on one's mental toes 
produces anxiety or fear and "preparation" in the sense of 
photocopies, emergency plans of "what to do if...." are, surely, 
very easy to understand.

Dennis



	


	Group: dogme
	Message: 4121
	From: Dennis Newson
	Date: Di Sep 02, 2003 8:55 

	Subject: Re: first lessons & friendship


	Zosia writes/asks: 

"I suppose I should have said that I'm being friendly with them, 
not friends... might that be the difference? 

I think that's it, Zosia. I think I was always very friendly 
towards the students I taught i.e. informal, sympathetic, 
prepared to listen at length, approachable, did not object to 
their vocing their frustration and anger with the university, 
but although one or two became friends and I did go to a couple 
of small student parties I'm pretty sure that I always remained 
for the majority "Dennis the friendly lecturer" rather than "My 
buddy, Dennis."

Dennis



	


	Group: dogme
	Message: 4122
	From: Dennis Newson
	Date: Mo Sep 01, 2003 7:17 

	Subject: Re: Learning Styles


	Robert writes:

" ........... the more natural the approach to learning, the 
more it will resemble authentic human interaction, which tends 
to involve us as completely, in terms of learning styles, as 
possible. Or not?"


Robert's posting brings to mind a number of thoughts, 
observations, intuitions that are connected, in my mind at 
least, even if the connections are still not totally clear.

(1) In the late 60's - starting from a language-obsessed 
standpoint - Applied Linguistics was new to me and exciting and 
it seemed to promise to replace chaos by order and structure - I 
typically found the task was trying to dream up situations, 
contexts that would require the "structures" that I wanted to 
teach.

(2) Forty years on I've moved to the learner-centered position 
(though I confess it is not always easy to shake off the urge to 
teach what seem to be practically useful 'structures') but , so 
it seems, many of us are still obsessed with language when we 
ought to be looking at what other disciplines have to offer us 
i.e. insights into the workings of group dynamics, psychology 
etc. i.e. ' the study of authentic human interaction' which is 
likely to involve working with learners' likes and dislikes, 
dreams, etc. and not simply linguistic facts. 


Dennis



	


	Group: dogme
	Message: 4124
	From: Dennis Newson
	Date: So Aug 31, 2003 4:37 

	Subject: English for work. Which century are we in?


	Jane, I think, mentioned new terms and teachers returning their 
thoughts to the classroom.

I've just been sent a copy of the course offerings in further 
education at my local university. I wonder who did THIS bit of 
thinking.....

2.2.3 "for employees who need to speak English as part of their 
job and therefore need knowledge of English grammar." (My 
translation).

> Word order: the article, questions, pronouns, adjectives, 
adverbs
> Tenses
> The passive
> Indirect speech
> Clauses (relative clauses, if clauses etc.)
> Expressing quantity, prepositions, comparatives, the 
superlative

Can you believe it?


Dennis



	


	Group: dogme
	Message: 4125
	From: Dennis Newson
	Date: Di Sep 02, 2003 5:34 

	Subject: Entering a clasroom shredless


	Rob writes:

"It can frighten some teachers/learners to imagine entering a 
classroom without any shred of planned activities or materials. 
I believe it would prove interesting to explore why that is the 
case."

As the teacher you cannot avoid feeling responsible for what 
goes on in the room. You ARE responsible in a straightforward 
way.You are the one in charge, the one to initiate by saying: 
"Good morning/afternoon/evening everyone."

And who wants to be standing at the front (or sitting in a chair 
in the middle of a horseshoe formation) embarassed by the 
silence, or the increasing confused mumbling with 50 minutes 
still to go? 

A plan removes a lot of the panic.

And is the shredless teacher really shredless? Surely all 
experienced teachers have a few moves tucked up their sleeves 
even if they haven't written out a plan Step 1,Step 2, Step 3.

Dennis



	


	Group: dogme
	Message: 4126
	From: Dennis Newson
	Date: Di Sep 02, 2003 10:24 

	Subject: Dennis: Apologies...


	Apologies for two versions of a couple of mails. My server lost 
the originals and I assumed they had gone astray for ever and re-
wrote.

Dennis



	


	Group: dogme
	Message: 4127
	From: Adrian Tennant
	Date: Di Sep 02, 2003 9:29 

	Subject: Re: Re: dogmetic spirit


	Sandra asks:

Is planning the class against the principles of Dogme?

Well .... not necessarily. And, as usual someone has said exactly what I
would have liked to - well done Rob.

My main problem is that it seems as though the output is being planned as
well as the input. Often, with planned lessons, there is no room for the
students (this is one of the faults of the 'turn to page 73' school). As a
CELTA trainer I have often come across fellow trainers who have said to
their trainees "You deviated from your aims." - Well surely it was the
students who deviated from the 'planned' aims & outcomes. It's a bit like
putting words into someones mouth .... or has echoes of one of my favourite
sayings: When we want your opinion we'll give it to you.

Rob asks why entering the classroom without planned activities or materials
frightens teachers.
In my experience it's this feeling of nakedness.
I remember when I first 'planned' to go into the classroom naked
(metaphorically of course). I felt 'defenceless' and 'naked' and this made
me feel vunerable. Materials are often used to hide behind, as a kind of
safety net ... but to many they end up being used as a barrier. I watch my
colleagues go 'armed' with reams of photocopies and come back devested.
Students leave with sheafs of paper that they will lose (or in some cases
they leave the photocopies on the desks much to the annoyance of the
teachers - who then question the students attitude or motivation rather than
their own reliance on photocopies!).

Finally, to go back to Sandra's question - I plan every lesson in my mind.
While my colleagues are rushing around like blue-assed flies cursing the
fact that the photocopier has broken down or that someone hasn't returned a
book I am sitting back meditating, relaxing and thinking my way through
three hours of nakedness - wondering what surprises lie in store, wondering
what I should do if nobody has anything to say, wondering .....

Dr Evil



	


	Group: dogme
	Message: 4128
	From: Dennis Newson
	Date: Di Sep 02, 2003 11:16 

	Subject: Re: Re: dogmetic spirit


	Hey, friend Adrian. Aren't you spinning words? 

You write you sit :

"wondering what surprises lie in store, wondering
what I should do if nobody has anything to say, wondering ....."

Surely that sort of "wondering" is planning?

Dennis



	


	Group: dogme
	Message: 4129
	From: sddowling
	Date: Di Sep 02, 2003 11:41 

	Subject: Re: first lessons


	Hi Zosia
On the friends thing
Probably the people who took you to task at the IATEFL just 
saw an opportunity to give a more TEACHER view. They probably 
think just the same as you but don´t have the gutts to say it.
We are all people so how can we not make friends if we enter 
into social interaction for long periods of time with our 
learners. Relationships will naturally form. 
I don´t see any problem
From a institutional piont of view it is great as the 
students keep coming back to the school and they keep paying. 
It´s a hard competitive world and that´s what most managers 
want. So who can complain. Certainly not the the students and 
the teacher when they trust each other. I don´t think the 
roles change that much just that we are being human by 
listening understanding and sharing. Not a Robot teacher
As for private students. Yes we do become friends with many 
of them. I have had one guy for 3 years and we have had FCE 
and CAE classes together and all we seem to do is talk about 
football as we share this love. In our classes we have 
watched games, we go to each other parties, he send me e-
mails and we even shared the terrible 9-11 tragedy while in 
class. He still however pays me so despite being close the 
roles are still there but we are friends.
In larger classes it is still the same but we don´t have to 
marry them of watch the birth of their children. I don´t 
think we have to go that far and maybe the IATEFL bores were 
exaggerating a bit.
Nice to share this with you
I´m still trying find to burn
Shaun



---
Acabe com aquelas janelinhas que pulam na sua tela.
AntiPop-up UOL - É grátis! 
http://antipopup.uol.com.br


	


	Group: dogme
	Message: 4130
	From: Adrian Tennant
	Date: Di Sep 02, 2003 11:41 

	Subject: Wondering


	But it's like you said before Dennis, it's the use of experience (those
tricks up your sleeve). + what you're 'planning' is ways to initiate output
NOT what the output should be.

Dr E



	


	Group: dogme
	Message: 4131
	From: marina sanzin
	Date: Di Sep 02, 2003 1:29 

	Subject: Re: Re: Marina, new entry


	Thank you Sandra and Sue, thank you Dr. Evil, I know you didn't mean to attack. I used to be the kind of teacher who was planning everything in her mind and I had to learn planning, which is not me at all.
I fully realize that doing without photocopied sheets makes you feel naked, now I am wondering if it's not a good idea to try this experience again.
I have always been aware of the risks of "overplanning", which allows no opening for surprises and makes the lesson stiff and the sheer word "objective" used to make me shudder. Got to go now

marina
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	Group: dogme
	Message: 4132
	From: midill@a...
	Date: Di Sep 02, 2003 10:38 

	Subject: Re: first lessons


	I often remain friends with students long after they have completed my class. 
Last week I had lunch with a former student from Argentina, a dermatologist 
in her country who shared her knowledge of skin problems with my class.. 
Three days ago, I got a note from a Vietnamese fellow who I had two years 
ago. He had moved from the East coast of the US ( where I live) to CA and wanted 
me to know he is back again. He and his wife are both taking vocational 
training classes.
At least once a week I get a note from a student from last semester, a 
delightful young, South American woman who is now a hostess in a local restaurant, 
hoping to return to a career in human resources. She and I share jokes and 
anecdotes in English. She gives me tips on foreign movies and online Spanish 
classes.
In July I attended a memorial service for the mother of a former student 
whose native country is Cameroon. Her mother lived in France when she died and my 
husband and I had dinner with her when we were in France last summer. 
After every semester, I remain in contact with at least one of my students. 
This contact enriches my life enormously and they tell me that same is true 
for them.
This is real dogme to me. I can teach grammar in my classes and still be 
dogmetic if I care about my students lives apart from lesson.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4133
	From: Diarmuid Fogarty
	Date: Di Sep 02, 2003 5:44 

	Subject: Re: first lessons


	I don't know if what Rosemary writes about is "real dogme", but it certainly forms part of what dogme is all about. Perhaps it's closer to the truth to write that such humanism forms the bedrock of dogme, but it's not about teaching grammar+making friends= dogme. Dogme is about working with whatis generated in the classroom, not what is brought in from outside the classroom. *This* is what I would call *real* dogme.

As for why teachers feel nervous, I think that we're overlooking one important factor. I don't know about you lot, but one of the reasons I feel nervous is that I am well aware that a substantial number of my students don't want to be learning English and yet I have to occupy their time with just that. They demand it of me (somewhat paradoxically!). In addition, people are usually nervous when they try something for the first time. A lot of what goes on in any dogme class is bound to be new. A third reason may be because teachers tend to have about a million and one balls up in the air at any one moment (each one with a deadline). It can be a very stressful job (or is it just me?).


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4134
	From: midill@a...
	Date: Di Sep 02, 2003 2:32 

	Subject: Re: first lessons


	ALL of my students want to be in the class I teach and want to learn English. 
That is because I teach in the US and they need English for survival and 
advancement. The program I teach ifor turns away students every semester. Of 
course, not all the students want to work hard to learn English. Some would 
prefer we could open their mouths and pour it in!!

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4135
	From: Robert M. Haines
	Date: Di Sep 02, 2003 7:02 

	Subject: Nakedness


	Thanks to all who've posted recently; I've enjoyed reading your contributions on why we feel frightened in front of the class and on planning. I have to say that when I initially wrote about planning I meant sitting down and creating either a linear, topical other such base from which input would spring, bleed, ooze, blossom or the like. Whether we do this mentally or on a piece of paper, I think Dr. Evil has hit the nail on the head with his comments about input and output. 

As far as 'staging fright' goes, i.e. getting up in front of, or in the middle of, a class, I am reminded of what dk said a while back about his biggest concern being whether the students would like him. And a former colleague who said he'd rather be respected as a good teacher first, then students could decide if they liked him as a person. I actually disagree with that remark. I tend to be like dk here --- if memory serves --- and want to be liked by the students, because it makes the class more fun when we all get along. We don't have to agree or share the same interests, but we can learn together without constantly wishing one of us would take a flying leap, I hope.

The nakedness, the silence before the classroom doesn't bother me at all. It's like an open field to me: Where will we go? What if some of us want to go a different way than the rest? Dennis' self-image of the Initiator, etc. doesn't appeal to me. I know what he says is true of teachers and students, but I don't think of it that way at all. If I did, I'd never want to walk into a classroom again --- Yikes!

Being friends with students --- this one's thorny, indeed. How can we not enter into friendships with people who we teach and learn from on a regular basis? Then again, it does change the dynamic. I think there has to be some social distance between teacher and student. At the same time, every time I teach, that social distance is once again broken down.

I do have one itch to scratch: I wonder how any of us can know that all our students want to be in our class. Even if they all swear on a stack of Azar grammars, how do we know? More importantly, how much does their willingness to be present have to do with us? Most importantly, does that willingness mean learning is happening? 

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4136
	From: midill@a...
	Date: Di Sep 02, 2003 4:36 

	Subject: Re: Nakedness


	Students willingness to be present has little to do with us. Before they 
enter our classes, they dont' even know who we are!! If the students llive in 
the USA, the willingness has to do with a lot of practical stuff like learning 
to talk to potential employers, doctors, grocers, neighbors, sales 
clerks,immigration officers, etc. These are powerful motivating forces.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4137
	From: zosia grudzinska
	Date: Di Sep 02, 2003 8:08 

	Subject: Re: first lessons


	Here's a short report of "the first day":
with older classes mostly talking about plans for this year, the point of
high interest was whether to have tests or not and in one group the decision
is to introduce take-away tests to be done at home and checked against the
answer key provided; this has led to the discussion about the validity of
marks. We will continue tomorrow.
The "newcomers": the girls wanted to sing and the boys preferred talking.
In both cases we ended up with something in writing: with the boys it was a
short note about their partner, with the girsl the song lyrics. In both
cases, without any provocation on my part, there was a question from the
group: "what can we do with these texts?" and my answer "what do you think
you could do with them?" led to a spontaneous spate of ideas for "homework".
Nothing much. But nice. It wasn't altogether dogme as they are just kids
who don't know that students are allowed to make any input; but they do
learn quickly!
Zosia



	


	Group: dogme
	Message: 4138
	From: Jane Arnold
	Date: Di Sep 02, 2003 9:46 

	Subject: (sin asunto)


	Sue says:

"which also picks up some of Rob's points about learning style/multiple
intelligences/personality - to some extent, the more a teacher deliberately
tries to specifically 'cater' to all the individual differences in a group,
the less those individuals can truly 'be' themselves?? or does that sound
crass? I don't mean accepting and appreciating individual differences -
which is vitally important and something that, for instance, MI theory is
helping mainstream education open up to - but
believing that they can be 'controlled' or even closely defined; and doesn't
it all get extremely complicated, when in fact it can be so simple?"

No, it doesn't sound crass. As one who has participated in a little 
(mainly local distribution) book on Multiple Intelligences and Language 
Teaching, I have problems with the tendency (strong in the US) to take 
the basic insights and turn them into one more straight-jacket, 
mechanically applying MI to everything you do in the classroom. To me 
that misses the boat, if there is really a boat here to catch. To me 
the "usefulness" of learning styles theory is a matter of awareness and 
ridiculously simple: students learn in different ways so the teacher 
needs to do a variety of different things in the classroom so they'll be 
able to connect more strongly at some point.

And Dennis says:
" Forty years on I've moved to the learner-centered position
(though I confess it is not always easy to shake off the urge to
teach what seem to be practically useful 'structures') but , so
it seems, many of us are still obsessed with language when we
ought to be looking at what other disciplines have to offer us
i.e. insights into the workings of group dynamics, psychology
etc. i.e. ' the study of authentic human interaction' which is
likely to involve working with learners' likes and dislikes,
dreams, etc. and not simply linguistic facts" 

Yes, yes, yes!! Here I find relevant both the Williams and Burden book 
mentioned recently (Psychology for Language Teachers) and Stevick's 
famous quote and my own roadmap through the language teaching field 
"Success (in foreign language learning) depends less on materials, 
techniques and linguistic analyses and more on what goes on inside and 
between the people in the classroom.

Jane



	


	Group: dogme
	Message: 4139
	From: lifang67
	Date: Mi Sep 03, 2003 12:38 

	Subject: "Oh, My Soul!"


	Rob:

Last night Fang (my better half, meaning my literary one) came back 
from a class in Walt Whitman's poetry fuming. The professor, an 
excellent but rather pedantic Americanophile, had spent three hours 
discussing variations between two printed versions of Whitman's poem. 
Almost all of the variations had to do with commas.

(Fang, lampooning her professor in Oscar Wilde's voice: "Ooooh, I 
worked dreadfully hard all night. The first hour I put commas in and 
the second hour I took them out again!") 

But one of the variations didn't. The question the professor asked 
was what difference it made that the poem read "Oh, my Soul" in one 
version and "Oh, my soul" in another. 

Of course, capitalization is really a historical--cultural--
convention (compare German), but it has certain meaningful over- and 
under-tones. For example, we capitalize pronouns when they refer to 
the deity ("Praise Him")--but also when they refer to the self ("Me, 
myself, and I"). 

You might think we capitalize "i" only because it looks a little 
lonely otherwise and might get missed. But of course we don't 
capitalize "a". Is capitalizing "I", then, a theological statement? 
If so, is it sacrilegious? 

Well, one of the things that capitalizing "Oh, my Soul" does (for me, 
anyway) is create a kind of alter ego. Compare:

Oh, my soul
Oh, my leg (someone is pulling it!)

Oh, my Soul!
Oh, my Lord!
Oh, Rob!

You might think that "Oh, my Soul" celebrates the personality, 
whereas "Oh, my soul" contradicts it, by downgrading the value of the 
soul. Not so. It seems to me that the opposite is true. "Oh, my Soul" 
creates a kind of alienation, in which I (with a capital "i") stand 
back and address my soul as if it were a stranger. "Oh, my soul" on 
the other hand, emphasizes the wholeness of the self.

Now, what does any of this have to do with the "psychology of the 
vocal tract"? Let me switch from a poetical problem to a rather 
scientific one. When I was doing articulatory phonetics about ten 
years ago one of the things that bothered my professor was that the 
extant computer models of channel capacity between the human brain 
and the tongue were really NOT sufficient to carry, in real time, the 
number of signals that are necessary to command the tongue movements 
you make when you talk. And yet they do.

One way to deal with this problem is to imagine an intelligent 
tongue. To use an analogy, in writing this e-mail, I am not actually 
sending the letters across the ether to your computer (although of 
course with a video camera I could do that). Instead, I am theorizing 
an intelligent computer at your end which knows what letters are and 
can formulate them. I just tell your computer "give me an 'a'" and 
the computer does it. 

So maybe tongues know what "a" is too. The computer does not send 
instructions on how to say an "a", it just says "do it!" And the 
tongue knows what to do.

It would be rather amazing if tongues did NOT have this capacity, if 
you think about it. Frogs, for example, are able to catch flies 
without their brains--we know this because if we rip their eyes out 
and pass a black dot in front of them, we get HUGE nerve impulses, 
which implanted into the spine of a dead frog, will result in jumping 
and jaw-gaping motions. Other automatized motions, like walking, are 
just switched on and off, and do not need to be watched by "I" or "Oh 
my Soul". They are simply switched on and then monitored by "oh my 
soul". And of course so too with gestures, which is why we 
gesticulate even on the telephone, when nobody (except non-
interlocutors) is watching.

The intelligent tongue ("Oh, my Tongue!") also explains what Charles 
calls "accent reduction", which to our shame (and to their profit) 
has become one of the chief pre-occupations of pronunication 
teaching. The brain would like to speak English, but the tongue goes 
on doing what it does best, because although tongues may be 
intelligent, they are really just muscle.

The "accent reduction" tripe, on sale all over China and to a lesser 
extent here in Korea, produces in me the same sinking thinking 
feeling that I get when I read about Rosemary's student who was 
in "human resources" in Latin America and is now a waitress. From my 
point of view, that is a great step up, because waitress actually 
purvey services, while "human resource" managers generally make a 
living by taking jobs away from people. Even were this not 
true, "human resources" purveys a notion of humanity as a "resource" 
on a par with petroleum. 

But I am not so heartless as to ignore what this really means for 
Rosemary's student, for her students, for my students, for the world. 
The de-tonguing of articulate and intelligent "human resources", the 
de-skilling of people, the de-braining of whole continents. I had a 
student who, as an undergraduate, worked to eradicate dengue fever in 
Hainan Island and as a graduate student served lacquered duck to 
curious tourists in Sydney's Chinatown. The process of teaching 
doctors to serve duck to tourists we call "survival skills", and when 
we rip people's tongues out of their heads we call it "accent 
reduction".

Anyway, what is gradually emerging from "intelligent tongue" models 
is the idea of a rather distributed intelligence. Instead of an "Oh 
my Soul" residing in the brain, we get a picture of neurons 
whose "heads" may be somewhere in the brain but which make themselves 
felt all over the body.

For some people the image may be slightly creepy--the idea that 
talking is something you do with your tongue and not just your brain, 
and that your hands are somehow connected to your words when you talk 
on the telephone. It goes against the homuncular image we have of 
ourselves, the image of "Oh, my Soul". Instead, we get a focus of 
consciousness which is more like "Oh, my soul" and not so very 
different from "Oh, my tongue". 

And it gets creepier, because in some ways the tongue and the vocal 
tract and even the facial muscles are as responsive to OTHER souls as 
they are to my own. That is, when people smile at me, I tend to smile 
back (almost, though not quite, involuntarily). When I talk to 
Americans I despise, I actually tend to sound British (so I am told) 
out of sheer spite, whereas my phonetics professor, who had a 
perfectly vile RP accent, brought out all the midwestern nasal twang 
of my youth from the closet of memory. Fang, on the other hand, makes 
me sound charmingly Chinese. This well known phenomenon is 
called "speech accomodation" and it is yet another piece of evidence 
that the phoneme based model of pronunciation we have is all wet.

One way to look at all this is to say that we are really 
disintegrating the personality, by distributing all the different 
functions we used to locate firmly in "Oh, my Soul". First, we have 
intelligent tongues. And then the tongue turns out to be connected 
somehow to the ear and that to someone else's tongue. Where does it 
all end?

For me, it ends in a kind of sociology (and not just a psychology) of 
the vocal tract. Oh, I know, the end result is not sociological, an 
intelligent tongue does have a mind of its own else it could not 
respond so flexibly to the tongues of others. But like other aspects 
of language learning, what ends up as psychology begins as sociology.

For example, it turns out that "Oh, my soul" and "Oh, my Soul", as 
well as most of the commas, was probably the work not of Whitman but 
of Whitman's editor, who saw, correctly, that commas and 
capitalization were going to rather go out of fashion in the 
twentieth century. Oh my word!

dk1



	


	Group: dogme
	Message: 4140
	From: Robert M. Haines
	Date: Mi Sep 03, 2003 1:08 

	Subject: Article on testing


	Here's a NY Times article on the testing industry for those interested: 

http://www.nytimes.com/2003/09/02/education/02EXAM.html?pagewanted=print&position

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4141
	From: Fiona M
	Date: Mi Sep 03, 2003 3:11 

	Subject: Re: Nakedness


	Rosemary said: "Students willingness to be present has little to do with us. Before they 
enter our classes, they dont' even know who we are!!"

This may seem to be the case, but (and I agree partly).......

But they do, kind of. They already have preconceived ideas about the centre, even if just from where it is on a map (world- country, culture- or local- uptown, down...), if they chose the centre or were sent there. If they've been there the previous year, they'll have an idea about the staff . If they've seen you around, or have friends who were in your class. If they know what sex you are, what colour of skin or hair you have, have assessed your dress sense, your nationality. If you're fat, thin, tall, short. If they like the sound of your name, all sorts.

Sorry. Motivation is my soap box, and communication is closely linked. The first stage of communication pre-empts the person themselves. You remember being at college and hearing who you'd got for (say) English Literature, and cringing or smiling, whether you'd had that teacher before or not? That's (considered to be) the first stage. Reputation.
I'm not being very scientific here; can't trawl the references on my recently formatted computer.

Second stage is when you walk in the room. Posture, air, sex, colour, appearance, "glow". 
There are supposedly two more. Quantifying this is dodgy, perhaps, but .....

Rob's posting goes back to the Truffaut thread which I was "miffed" to miss - willingness, and motivation.Desire to fit and so on. Rosemary's leads on from that. For me, these are the crucial areas in teaching. Without motivation and communication, you have zip, zero. The relationship idea Rob mentions might take you to JOHARI and their window. Not perfect, but I find it gets teachers thinking about where to draw the line on intimacy (bad choice of word?), and how to open up, at least partially. Opening (or disclosure, as they call it) is vital in any relationship, and teaching is a relationship, innit? We're scared when we go into a first class? Who doesn't get nervous before a first date? Don't you choose your clothes, maybe rehearse the opening shot when you've got a hot date? How many of us go out with someone for the first time and say "hey, what do you wanna ask me?". Sorry, Dr, but we're human, ain't we? We have to spend a month, 25 weeks, or an academic year with these people (students, I mean, not the hot date ;-)). I think it's human nature to plan to some extent; we need it, it's in our programming as social creatures. I love dogme, this group, and the effect it has had on my teaching, but I still think these first classes are, first and foremost, more part of our functioning as social creatures. As Rosemary says, "they dont' even know who we are" as people, and we try to make sure they get the right impression. Or we're lost. And so are they.

From the heart, as usual. Oh, I do get carried away.

Fiona
----- Original Message ----- 
From: midill@a... 
To: dogme@yahoogroups.com 
Sent: Tuesday, September 02, 2003 8:36 PM
Subject: Re: [dogme] Nakedness


Students willingness to be present has little to do with us. Before they 
enter our classes, they dont' even know who we are!! If the students llive in 
the USA, the willingness has to do with a lot of practical stuff like learning 
to talk to potential employers, doctors, grocers, neighbors, sales 
clerks,immigration officers, etc. These are powerful motivating forces.


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 4142
	From: sandra natalini ribeiro
	Date: Mi Sep 03, 2003 3:05 

	Subject: Re: Entering a clasroom shredless


	--- In dogme@yahoogroups.com, "Dennis Newson" <dnewson@u...> wrote:
> 
>> And is the shredless teacher really shredless? Surely all 
> experienced teachers have a few moves tucked up their sleeves 
> even if they haven't written out a plan Step 1,Step 2, Step 3.
> 
> I agree with Dennis...We all get into the classroom with some sort 
of plan in our minds, as we all go on a first date with a lot of pre-
thought answers (and questions!) at the tip´of our tongues. I would 
even say that we very frequently go to those meetings with friends 
Zosia mentioned with a lot planned: To tell a story we know John is 
going to like, to ask Mary about that trip to Australia, to try , or 
to avoid trying Jane's new dish...Life itself is full of planning and 
I would like to hear of somebody who was able to spend their whole 
life being asked only the questions they would LIKE to be asked...A 
class is a natural situation and to my view both overplanning and 
underplanning are equally harmful to its naturality. Think of it, if 
you start to consciously plan NOT to plan anything, or not to 
interfere with anything, where is the natural interaction? 
As I said, I am no Dogme expert, but my view is that I should 
enter the classroom with a few activities in mind that would lead my 
students to be able to show me who they are, where they want to go, 
what kind of English they want to know so that I can facilitate their 
way into learning. Be open to my students' wishes but also to their 
needs, for as teachers we should allow, but also provide...
I hope I was clear enough, as this is not any criticism to being 
dogmetic. Yet I'm trying to look at what seems to me the brightest 
side of everything I've been reading here since I joined: That 
teaching is just that: walking into the classroom and helping out. 
Does it matter so much exactly how?
Sweet dreams to all.
Sandra.



	


	Group: dogme
	Message: 4143
	From: Charles Jannuzzi
	Date: Mi Sep 03, 2003 4:43 

	Subject: Re: Paradigms and Gestures


	--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> wrote:

I missed one part I wanted to reply to on second reading:

>>But you probably mean overelaborated for teaching purposes. Hear 
here! Yet even for teaching purposes--the syllable seems the obvious 
place to start, and there must be a couple thousand of those.

The other day one of my grad students offered a rather typical 
naturalistic explanation of why children learn to read and write only 
after they learn to speak and listen--it's easier. How wrong--how 
completely wrong--that is!

dk1<<

The attitude I often run into is that reading and writing are REAL 
language learning and spoken language is not. It's a major shift 
in 'consciousness' about a language if the students we work with are 
already literate in a language. They tend to think of the written 
word as the WORD. However, I've heard the same theories about how it 
must be easier to read and write--whereas I would argue it's that 
much harder if you are not a good speaker of a language. The best way 
I started to learn to read and write Japanese was to get to a certain 
level of the spoken language. Prior to that, all attempts were futile.

Now about writing systems used for literacy in a language. With a 
writing system like the one used for Chinese, the syllable, the 
lexical morpheme, and the symbol used to represent one happily 
coincide (though there should be more words and symbols for them than 
syllable types). Written English is interesting. English is still a 
phonologically Germanic language which upholds, in a 'laissez-faire' 
fashion, spelling patterns as if it were French. The effect, though, 
is to make written English look like Italian, I think.



	


	Group: dogme
	Message: 4144
	From: Newson, Dennis
	Date: Mi Sep 03, 2003 5:04 

	Subject: AW: "Oh, My Soul!"


	David,

Welcome back.

About pronunciation and phonemes and intelligent tongues.....

It's an obvious point that if a learner is 'fluent' but can't be easily understood the 'fluency' deserves commas because it's not a very useful sort of fluency.

I've always found the difficulty with making use of the knowledge one has about how sounds are produced, especially vocoids or vowel sounds is that the knowledge - move the back of your tongue upwards, lower the middle of your tongue slightly - doesn't help because most people can't control their tongues in that way. It's not at all like saying: "Raise your left arm."

If the tongue in question is not intelligent enough to imitate the sounds it hears, how can the teacher help?

Dennis











[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4145
	From: Robert M. Haines
	Date: Mi Sep 03, 2003 6:05 

	Subject: Questions


	Okay, so we've stretched the term 'planning' to encompass everything from writing a formal lesson plan to musing over what shirt to wear --- fair enough. Papers don't plan lessons, people do. I still maintain the important distinction pointed out by the now infamous (but not really) Dr. Evil: "But it's like you said before Dennis, it's the use of experience (those tricks up your sleeve). + what you're 'planning' is ways to initiate output NOT what the output should be." 

Doc's idea of having students come up with questions they'd like to be asked is one I like. What's unnatural about novel ideas that start with the learner? I would love to have a teacher set me the task of telling her what I'd like to be asked, wouldn't you? Maybe not; maybe it's just me and the Doc on another planet. But I doubt it.

Is pure dogme a lofty ideal that has no place on this list? Are there any dogme experts lurking around out there? Maybe Scott's right to be so bemused by irrelevant posts. Maybe... 

Rob







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4146
	From: Robert M. Haines
	Date: Mi Sep 03, 2003 6:17 

	Subject: Oh my soul


	Thanks, dk, for the insight. I love the word 'homuncular' and the idea of a diminutive human. 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4147
	From: Diarmuid Fogarty
	Date: Mi Sep 03, 2003 6:20 

	Subject: Re: Nakedness


	Rosemary writes of "powerful motivating forces". What she writes about are certainly motivating forces, but not always powerful ones. In fact, they are all extrinsic motivating forces. That is, they come from outside expectations; they may be perceived as being imposed and, as a consequence, they may be resented more than anything else. Really powerful motivation will be intrinsic. It will come from within the students. It may manifest itself as a love of the class; a love of the subject; a love of the teacher (?); a wish to be a great speaker etc. However, I agree almost completely with Rosemary that, initially, we have very little control over whether or not our students want to come to class. As everybody gets to know each other, however, this often (but not always) changes.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4148
	From: Diarmuid Fogarty
	Date: Mi Sep 03, 2003 7:07 

	Subject: Re: Questions


	Well, Rob, it's not just you and the Doc you'll be pleased to hear. I'm there too. My, doesn't the future of the planet look bright? That said, I'm not so sure that my students would be equally enthused by my asking them, "So what do you want me to ask you?" In fact, my opening question would probably be the one they would least want me to ask them. Ain't life funny?

I wrote (before the Doc, I hasten to add...) that dogme was quite compatible with having an idea of what was going to be discussed. What might not be in keeping would be dismissing any variation from that idea as wrong or irrelevant. OK, so the Doc's clearer, more concise and far more lucid, but goddamit, I want to be infamous as well.

As for pure dogme...look at the ten commandments again. I would be very surprised if there's anybody out there who teaches that way (and earns a salary from it...). I think we are all compromised in one way or another. But this is not to say that "pure dogme" has no place on this list...although I find myself thinking of the Guardian talkboard where the erstwhile defender argued time and time again that dogme is not a dogma, it is a metaphor. Can you have a pure metaphor? (Can you have a manmade pure-anything? My view is that we are all perfectible, ie capable of improving ourselves all of the time). Was the Caped Crusader wrong? Is dogme more than a metaphor? If pure dogme is out there and being put into practice, it very much has a place on this list. I would love to hear from anyone who is teaching in accordance with the teachings of Lao Thornbury. That said, I'm not that sure I'd want to associate myself with anything that had "Pure" and "Impure" versions. It would sound like we'd reached the stage of judging people. 

Old timers will have seen me refer to anarchism before. One of my least favourite things about anarchism is the (mistaken, in my view) opinion of some anarchists that there is a pure version of anarchism. To me, anarchism can be found in many places (some of them not at all anarchistic). The struggle is to unite these common elements into something that is approaching a whole. But if we go about dismissing everything because it's not pure, we are going to be treading water for an awfully long time. Ironically, these anarchists who only want the pure kind often quote the Esteemed Leaders (Bakunin - racist; Proudhon - misogynist; Kropotkin - Pro-WWI). We have to take what we can find where we can find it. If it fits in with our broader outlook, we need it. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4149
	From: Adrian Tennant
	Date: Mi Sep 03, 2003 8:52 

	Subject: Re: Nakedness


	Fiona wrote:

I think it's human nature to plan to some extent; we need it, it's in our
programming as social creatures. I love dogme, this group, and the effect it
has had on my teaching, but I still think these first classes are, first and
foremost, more part of our functioning as social creatures. As Rosemary
says, "they dont' even know who we are" as people, and we try to make sure
they get the right impression. Or we're lost. And so are they.

Ummmm
But you dont go and plan that hot date (even the first) do you?
Surely most social interaction is spontaneous and unplanned otherwise it
seems false and uninspiring - bit like planned sex!

Dr Evil



	


	Group: dogme
	Message: 4150
	From: Adrian Tennant
	Date: Mi Sep 03, 2003 8:58 

	Subject: Re: Questions


	Just to clear up one thing about asking the students what they want to be
asked. One way of avoiding that shrug and look of 'What, don't you know what
you want to ask?' is to ask the students to write down 10 questions they
want to be asked (it's a bit like the completion of the 'I am ...' sentences
.. the first two or three are mundane and boring the rest progress.

Dr E



	


	Group: dogme
	Message: 4151
	From: sddowling
	Date: Mi Sep 03, 2003 11:24 

	Subject: Dogme forms


	Have I missed something? Can I classify a dogme course into 
two forms?

The loose dogme
Teacher goes into classroom. Finds out about the students and 
what their wants and needs are. Then they go away and plan 
classes based on their evidence. As the course unfolds they 
are flexible to change as the group/teacher sees the goals of 
the group develop. 

The Pure dogme
The learners instigate the conversation, decide on what 
should be covered, bring things to class if necesary. The 
teacher is mainly a facilitator and lets them get on wth it 
providing guidance and solving queries as they arise.

Any thoughts, clarifications out there?


---
Acabe com aquelas janelinhas que pulam na sua tela.
AntiPop-up UOL - É grátis! 
http://antipopup.uol.com.br


	


	Group: dogme
	Message: 4152
	From: Shaun Dowling
	Date: Mi Aug 27, 2003 2:25 

	Subject: Re: Dogme activities


	Another activity
Get students to get together 3 of there personal objects they have with them (including the teacher)
They all put them on the ground
Each learner picks up anohter persons 3 objects
Students explain what type of person they think the student is from the 3 objects picked up
The student whose objects were talked about responds and says if the agree or not. 
Then the objects are given back
Again. Don´t know where it was from. 
Shaun


----- Original Message ----- 
From: zosia grudzinska 
To: dogme@yahoogroups.com 
Sent: Saturday, August 30, 2003 4:26 PM
Subject: Re: [dogme] Dogme activities


Robert M. Haines wrote:
> Something else I like to do on a first day is to have students
> individually write a list of the characteristics of a good teacher ,
> then pair up to create a list together, combining similar ideas.
> Next, they form groups and continue the process until the class has a
> list which can be posted. They can do the same for what makes a good
> student. I know the term 'good' is wishy-washy, but it brings up a
> lot of useful material and helps students and teacher negotiate their
> expectations.

When we tried it out some time ago it was a tremendous success, although it
got students so het up that they obviously started talking Polish among them
while preparing the "materials" (we went the whole hog with an advert for a
teacher in this democratic school they were running...) but then I went for
the interview and mind you, I had hot panicky moments like in a real
situation since I read the advert and they required several characteristic
which God only knows I have underdeveloped, like patience... and I couldn't
see through all their questions so at times I felt cold down the spine
thinking furiously "and what if I am just burying my chances?" Well, you
see, it wasn't "jes a game" - it was for real - I had to open up in front of
the panel and both parties had the feeling that it was pretty serious.
Eventually I decided to maintaim complete honesty no use in shirking
unpleasanst consequences, they would smell the rat anyway and then I would
be exposed to even more ridicule - a coward trying to conceal her vices...
And it was a profound experience for us all and we wanted to talk about it
for ages afterwards - and this time since I was around they had to use
English so "i had my revenge" so to say!
Zosia


Yahoo! Groups Sponsor 
ADVERTISEMENT




To Post a message, send it to: dogme@eGroups.com
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4153
	From: wingcowill
	Date: Mi Sep 03, 2003 12:27 

	Subject: Spiritus dogmetist


	Hi Dennis, Robert, 
First time poster, 
To belabour the point a little. Is not the main anxiety on being in 
front of our students the desire not to be caught out, shown up as a 
fraud, an inexperienced practitioner, lacking in the knowledge 
necessary to answer the questions that our learners pose us. Our lack 
of subject knowledge to answer, or deal with, situations that may 
arise is what deters us from going in naked. The fear comes from not 
wishing this to be laid bare. In this case it means that dogme is for 
experienced practitioners, those who have acquired the skills 
necessary to deal with the situations that arise. Exposure to 
students, by students or ... by the tutor it is different dependant 
upon the perspective.
So, correct if I am wrong A newly qualified CELTee would not be able 
to apply the spirit of Dogme in class as they would not have the 
confidence in their own ability to lay themselves and their ability 
completely bare and admit "I do't know... what do you think?"



	


	Group: dogme
	Message: 4154
	From: alastair lambert
	Date: Mi Sep 03, 2003 12:31 

	Subject: Dogme versus aims and objectives


	The problem with dogme is how to fit it in with the new ESOL national syllabus in the UK. Walking into a class empty-handed is very much frowned upon and observers of lessons in my college expect every detail of your lesson plan tobe stuck to in the lesson.Any thoughts?
Neil

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4155
	From: Adrian Tennant
	Date: Mi Sep 03, 2003 12:40 

	Subject: Re: Dogme versus aims and objectives


	Yep Neil,

We had a brief discussion about this last year.
I have had no problems (even with external assessors) with what I do. My
colleagues have lesson plans that are 3 or 4 pages long. I have a syllabus
for the year which is one paragraph explaining my rationale. Maybe I'm lucky
but ...

btw - someone might be able to remember the numbers of the postings that
refer to said discussion.

The other thing to remember is that ESOL in Britain is only one small
section of what is a worldwide group.

Dr E



	


	Group: dogme
	Message: 4156
	From: diarmuid_fogarty
	Date: Mi Sep 03, 2003 1:04 

	Subject: Re: Spiritus dogmetist


	--- In dogme@yahoogroups.com, "wingcowill" <wingcowill@h...> wrote:
> So, correct if I am wrong A newly qualified CELTee would not be 
able to apply the spirit of Dogme in class as they would not have the 
confidence in their own ability to lay themselves and their ability 
completely bare and admit "I do't know... what do you think?"

I would suggest that newly qualified CELTees come in all shapes and 
sizes and it's quite hard to make generalisations about what each 
would or would not feel confident enough to do.



	


	Group: dogme
	Message: 4157
	From: diarmuid_fogarty
	Date: Mi Sep 03, 2003 1:07 

	Subject: Re: Dogme versus aims and objectives


	--- In dogme@yahoogroups.com, "alastair lambert" 
<alastairlambert@b...> wrote:
> The problem with dogme is how to fit it in with the new ESOL 
national syllabus in the UK. Walking into a class empty-handed is 
very much frowned upon and observers of lessons in my college expect 
every detail of your lesson plan tobe stuck to in the lesson.Any 
thoughts?
> Neil


Do what everyone else does. Plan the observed lessons meticulously 
and teach the rest of them how you usually teach. Alternatively, you 
could do a Dr Evil on them and refuse to kowtow at the altar of 
bureaucracy, defending your stance with solid arguments and effective 
teaching. Be careful of rocking the boat too much, though. After all, 
you will be dissing the efforts of those who have decided that things 
are the way they are. My advice, go in with wads of handouts or 
whatever else is expected of you and, once the door's closed, do 
whatever works.



	


	Group: dogme
	Message: 4158
	From: Jeff Bragg
	Date: Mi Sep 03, 2003 1:49 

	Subject: Re: Hooray for Jane!


	Yep, yep, yep! I've just attended an interview (the sweat's still
fresh on my grubby little hands) in which I was trying to
articulate what Jane stated:

"Success (in foreign language learning) depends less on
materials, techniques and linguistic analyses and more on what
goes on inside and between the people in the classroom.

Oh, shite, if only I could have expressed my thoughts in such a
simple and direct manner! Instead I spent what seemed like ages
plodding my way through marmalade, mentioning as many different
methods and techniques that I could summon, just to (hopefully)
impress. The gentlemen on the other end of the video link were
very polite, though. No doubt I'll be getting the 'Thanks,
but...' e-mail quite soon

Jeff



________________________________________________________________________
Want to chat instantly with your online friends? Get the FREE Yahoo!
Messenger http://uk.messenger.yahoo.com/


	


	Group: dogme
	Message: 4159
	From: sandra natalini ribeiro
	Date: Mi Sep 03, 2003 6:02 

	Subject: Re: Questions


	It seems I personaly got a mistaken idea about what the Dogme 
is, after all...started posting too early, maybe. I appologize to the 
ones who were bothered by the innappropriateness of my (and other 
people's)messages. 
The thing I can't understand, really, is how a dogmeist, or 
whatever it is we should call you, can defend the value of listening 
to students in the classroom, and still consider other people's 
opinions as irrelevant posting when it comes to a discussion list.
The two things seem incompatible to me, which perhaps only proves my 
immaturity to understand the very principles behind 
this "philosophy". I mean from the professional point of view, maybe 
Dogme is, really, for the experienced teacher who is able not only 
to enter the classroom "naked" , and bravely too, but also to post 
some meaningful input.
I have a last question in mind, though: If one would like to 
LEARN Dogme, should we proceed differently from the people who would 
like to learn English ? Should we quietly read and get informed, and 
listen to teachers and absorb concepts, until we have something 
relevant to bring to discussion? If that's the case...you become a 
Dogme EXPERT without EXPERIENCING the other side of it...interesting, 
to say the least.
Sandra.











--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Okay, so we've stretched the term 'planning' to encompass 
everything from writing a formal lesson plan to musing over what 
shirt to wear --- fair enough. Papers don't plan lessons, people do. 
I still maintain the important distinction pointed out by the now 
infamous (but not really) Dr. Evil: "But it's like you said before 
Dennis, it's the use of experience (those tricks up your sleeve). + 
what you're 'planning' is ways to initiate output NOT what the output 
should be." 
> 
> Doc's idea of having students come up with questions they'd like to 
be asked is one I like. What's unnatural about novel ideas that start 
with the learner? I would love to have a teacher set me the task of 
telling her what I'd like to be asked, wouldn't you? Maybe not; maybe 
it's just me and the Doc on another planet. But I doubt it.
> 
> Is pure dogme a lofty ideal that has no place on this list? Are 
there any dogme experts lurking around out there? Maybe Scott's right 
to be so bemused by irrelevant posts. Maybe... 
> 
> Rob
> 
> 
> 
> 
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4160
	From: Robert M. Haines
	Date: Mi Sep 03, 2003 6:19 

	Subject: Re: Re: Spiritus dogmetist


	I have to double ditto this and repeat myself many times on top of it all.

Rob
----- Original Message -----
From: diarmuid_fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 03, 2003 5:04 AM
Subject: [dogme] Re: Spiritus dogmetist


> --- In dogme@yahoogroups.com, "wingcowill" <wingcowill@h...> wrote:
> > So, correct if I am wrong A newly qualified CELTee would not be
> able to apply the spirit of Dogme in class as they would not have the
> confidence in their own ability to lay themselves and their ability
> completely bare and admit "I do't know... what do you think?"
>
> I would suggest that newly qualified CELTees come in all shapes and
> sizes and it's quite hard to make generalisations about what each
> would or would not feel confident enough to do.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4161
	From: Robert M. Haines
	Date: Mi Sep 03, 2003 6:20 

	Subject: Re: Dogme versus aims and objectives


	I can't find the postings, but the thrust of it all seemed to be that if one
could argue there was learning happening in the room, then the people with
clipboards and checklists didn't have much pedagogic ground to stand on.

Rob
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 03, 2003 4:40 AM
Subject: Re: [dogme] Dogme versus aims and objectives


> Yep Neil,
>
> We had a brief discussion about this last year.
> I have had no problems (even with external assessors) with what I do. My
> colleagues have lesson plans that are 3 or 4 pages long. I have a syllabus
> for the year which is one paragraph explaining my rationale. Maybe I'm
lucky
> but ...
>
> btw - someone might be able to remember the numbers of the postings that
> refer to said discussion.
>
> The other thing to remember is that ESOL in Britain is only one small
> section of what is a worldwide group.
>
> Dr E
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4162
	From: Robert M. Haines
	Date: Mi Sep 03, 2003 6:26 

	Subject: Re: Dogme versus aims and objectives


	Are you serious, Neil? I mean, any decent CELTA teacher, IMHO, will tell
trainees that stated aims are a good way to start BUT teach the learners,
not the lesson. I know that 'teach' word sound very transitive, but...
Anyway, I'm astounded only because the whole CELTA thing came to the U.S.
from Britain, where I had the impression learner-centeredness in ELT was
much more prevalent than it is here. Hmm...

Rob
----- Original Message -----
From: alastair lambert <alastairlambert@b...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 03, 2003 4:31 AM
Subject: [dogme] Dogme versus aims and objectives


> The problem with dogme is how to fit it in with the new ESOL national
syllabus in the UK. Walking into a class empty-handed is very much frowned
upon and observers of lessons in my college expect every detail of your
lesson plan tobe stuck to in the lesson.Any thoughts?
> Neil
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4163
	From: Robert M. Haines
	Date: Mi Sep 03, 2003 6:27 

	Subject: Re: Spiritus dogmetist


	I think almost anybody can admit to not knowing the answer to a question. I
also think learners appreciate authenticity more than the cloak and dagger
routine.

Rob
----- Original Message -----
From: wingcowill <wingcowill@h...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 03, 2003 4:27 AM
Subject: [dogme] Spiritus dogmetist


> Hi Dennis, Robert,
> First time poster,
> To belabour the point a little. Is not the main anxiety on being in
> front of our students the desire not to be caught out, shown up as a
> fraud, an inexperienced practitioner, lacking in the knowledge
> necessary to answer the questions that our learners pose us. Our lack
> of subject knowledge to answer, or deal with, situations that may
> arise is what deters us from going in naked. The fear comes from not
> wishing this to be laid bare. In this case it means that dogme is for
> experienced practitioners, those who have acquired the skills
> necessary to deal with the situations that arise. Exposure to
> students, by students or ... by the tutor it is different dependant
> upon the perspective.
> So, correct if I am wrong A newly qualified CELTee would not be able
> to apply the spirit of Dogme in class as they would not have the
> confidence in their own ability to lay themselves and their ability
> completely bare and admit "I do't know... what do you think?"
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4164
	From: Robert M. Haines
	Date: Mi Sep 03, 2003 6:18 

	Subject: Irrelevant


	Sandra writes: " The thing I can't understand, really, is how a dogmeist, or whatever it is we should call you, can defend the value of listening to students in the classroom, and still consider other people's opinions as irrelevant posting when it comes to a discussion list."

Since I used the word 'irrelevant' in a recent message, let me clarify: I used the term to refer to a posting of my own which had bemused our moderator/non-moderator because it didn't seem relevant to dogme. 

Your questions are relevant, Sandra, but please remember that this is a discussion, as you've stated, so not everyone will agree with each other. It is, however, plausible that a discussion list asks that its contibutors post messages that are notionally related to the subject at hand. Fortunately, we've always managed to subvert any effort to determine the content of our messages, more or less.

So we're on your side, Sandra.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4165
	From: Robert M. Haines
	Date: Mi Sep 03, 2003 6:30 

	Subject: Re: Questions


	Once again, Diarmuid, well put. I'm going to re-examine those 10
commandments (with tongue in cheek, of course). In the words of the man who
could be California's next governor: 'I'll be back.'

Rob
----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 02, 2003 11:07 PM
Subject: Re: [dogme] Questions


> Well, Rob, it's not just you and the Doc you'll be pleased to hear. I'm
there too. My, doesn't the future of the planet look bright? That said, I'm
not so sure that my students would be equally enthused by my asking them,
"So what do you want me to ask you?" In fact, my opening question would
probably be the one they would least want me to ask them. Ain't life funny?
>
> I wrote (before the Doc, I hasten to add...) that dogme was quite
compatible with having an idea of what was going to be discussed. What might
not be in keeping would be dismissing any variation from that idea as wrong
or irrelevant. OK, so the Doc's clearer, more concise and far more lucid,
but goddamit, I want to be infamous as well.
>
> As for pure dogme...look at the ten commandments again. I would be very
surprised if there's anybody out there who teaches that way (and earns a
salary from it...). I think we are all compromised in one way or another.
But this is not to say that "pure dogme" has no place on this
list...although I find myself thinking of the Guardian talkboard where the
erstwhile defender argued time and time again that dogme is not a dogma, it
is a metaphor. Can you have a pure metaphor? (Can you have a manmade
pure-anything? My view is that we are all perfectible, ie capable of
improving ourselves all of the time). Was the Caped Crusader wrong? Is dogme
more than a metaphor? If pure dogme is out there and being put into
practice, it very much has a place on this list. I would love to hear from
anyone who is teaching in accordance with the teachings of Lao Thornbury.
That said, I'm not that sure I'd want to associate myself with anything that
had "Pure" and "Impure" versions. It would sound like we'd reached the
stage of judging people.
>
> Old timers will have seen me refer to anarchism before. One of my least
favourite things about anarchism is the (mistaken, in my view) opinion of
some anarchists that there is a pure version of anarchism. To me, anarchism
can be found in many places (some of them not at all anarchistic). The
struggle is to unite these common elements into something that is
approaching a whole. But if we go about dismissing everything because it's
not pure, we are going to be treading water for an awfully long time.
Ironically, these anarchists who only want the pure kind often quote the
Esteemed Leaders (Bakunin - racist; Proudhon - misogynist; Kropotkin -
Pro-WWI). We have to take what we can find where we can find it. If it fits
in with our broader outlook, we need it.
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4166
	From: zosia grudzinska
	Date: Mi Sep 03, 2003 11:51 

	Subject: Re: Nakedness


	Adrian Tennant wrote:
> Ummmm
> But you dont go and plan that hot date (even the first) do you?

Well, actually...
you'd be surprised!
How well we do keep our little secrets, huh?

Seriously, though.
After-holiday spate of postings feels delightful (well, perhaps not when
dk's describing gory details of some Frankensteinian zoologist dismembering
a frog...) - I thank all who kept up the thread of teaching as a social
interaction in particular, though reading literary analysis treatises alose
does me good. The historic use of capital letters in various languages...
is English the only one with capitalised "I"? German has the "Sie". Does
that signify the (historical) internal world-map of a national identity?

Fiona's remark:
"We have to spend a month, 25 weeks, or an academic year with these people
(students, I mean.." made me realise why I would despair so much if I can't
find a coomon tune with some particular group of students or if we fall out
of harmony previously established. I cannot just up and away if I don't
like them which I would be free to do at a date, hot or cold or any other!
And how effective teaching is in an atmosphere of hostility or even
indifference - each of us remembers from their school days. (Unless there
are some exceptionally lucky ex-students on the list).

And Rob has so aptly summed up a recurrent thread on planning; plan is not
necessarily this authoritarian paperwork teachers are asked to provide.
As to the Purity of Dogme - like Diarmuid says, anything which becomes
petrified in the "pure" form (inferring a possibility of an "impure"
blasphemy) stops being perfectible thus losing credibility of humanism. I'd
stay away as well. Actually, I have found the best parable on "ideal
anarchism" in Ursula Le Guinn's "The Dispossesed". The reasoning being that
any "ideal construct", when changed into a sacred creed/philosophy dictating
life, degenerates and rots. Very compatible with the nature of the
universe. Only something that grows does not rot.

And I admit I still have a problem telling which postings are irrelevant.
To whom/to what? Whos' going to have the power to decide? Who's "higher on
the ladder" (and I thought it was supposed to be a helpful scaffold!)? In
effect, who's here with the teacher's authority vested in Him/Her? Or
should we elect a committee to sieve through the postings democratically?
Remeber the infamous talkboard at the Guardian? Where a lot of the attacks
centered around the ten commandments? No one sane and self-confident will
make an issue out of it so why should we start picking on ourselves?

Zosia



	


	Group: dogme
	Message: 4167
	From: zosia grudzinska
	Date: Mi Sep 03, 2003 9:44 

	Subject: Re: Re: Dogme versus aims and objectives


	diarmuid_fogarty wrote:
Plan the observed lessons meticulously and teach the rest of them how you
usually teach.

My advice, go in with wads of handouts or whatever else is expected of you
and, once the door's closed, do
> whatever works.

I second that! Worked with me and works with anyone willing to go beyond
the thin red line (actually it's more a rope-like spider's web, the said
spider being the expectations of lesser minds...)

And it's certain that some freshly-minted graduates of whichever EFLT
courses will embrace enthusiastically any "new angles" - I discovered
Learner Autonomy about three months into teaching; while others will always
shy away from them and quote awfully heavy sources to prove how right
(eous!) they are. So no matter whether you're new to the job or not, the
fear is not about the lack of experience in teaching as such. There was an
excellent discussion on that point in the thread Spiritus Dogmetist - if
memory serves

Zosia



	


	Group: dogme
	Message: 4168
	From: Adrian Tennant
	Date: Mi Sep 03, 2003 10:46 

	Subject: Re: Dogme versus aims and objectives


	> Are you serious, Neil? I mean, any decent CELTA teacher, IMHO, will tell
> trainees that stated aims are a good way to start BUT teach the learners,
> not the lesson.

Problem is there are lots of CELTA trainers who aren't 'decent'.

> I know that 'teach' word sound very transitive, but...

I think Scott has an alternative word but I can't remember what it is -
think it apears in the first few pages of Uncovering Gramar.

Dr Evil



	


	Group: dogme
	Message: 4169
	From: Robert M. Haines
	Date: Mi Sep 03, 2003 11:00 

	Subject: Socially motivated and constructed


	One more note on planning (groan?): There's a difference between planning something and planning FOR something, in my mind. The more I try to plan my date, the less likely my date will feel at ease, hence the less I'll get to know about the person I'm dating. I can plan *for* my date, however, which means knowing when and where it's going to take place, perhaps, or what kind of impression I'd like to make. But the magic, or horror, of the moments we spend together will always arise out of the social setting and the initiations and responses we spontaneously make. This is where dk's psychological tongue comes in... no conscious pun intended.

I actually had hard time finding the "Ten Commandments", but I did read "We are a mix of teachers, trainers and writers working in a wide range of contexts, who are committed to a belief that language learning is both socially motivated and socially constructed, and to this end we are seeking alternatives to models of instruction that are mediated primarily through materials and whose objective is the delivery of "grammar mcnuggets". (from http://groups.yahoo.com/group/dogme/)

That about says it, eh?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4170
	From: Robert M. Haines
	Date: Mi Sep 03, 2003 11:04 

	Subject: Re: Dogme versus aims and objectives


	Doc, you should be over at the ttedsig list.

He (Scott) talks about 'uncovering' and 'discovering' grammar as opposed to
'covering' it. Not sure if there's another term for teaching.

Rob


----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 03, 2003 2:46 PM
Subject: Re: [dogme] Dogme versus aims and objectives


>
>
> > Are you serious, Neil? I mean, any decent CELTA teacher, IMHO, will tell
> > trainees that stated aims are a good way to start BUT teach the
learners,
> > not the lesson.
>
> Problem is there are lots of CELTA trainers who aren't 'decent'.
>
> > I know that 'teach' word sound very transitive, but...
>
> I think Scott has an alternative word but I can't remember what it is -
> think it apears in the first few pages of Uncovering Gramar.
>
> Dr Evil
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4171
	From: Sue Murray
	Date: Mi Sep 03, 2003 11:25 

	Subject: Re: Spiritus dogmetist


	Hi, first time poster!

>So, correct if I am wrong A newly qualified CELTee would not be able
>to apply the spirit of Dogme in class as they would not have the
>confidence in their own ability to lay themselves and their ability
>completely bare and admit "I do't know... what do you think?"

I think it has more to do with teaching philosophy, and even personality,
than experience. I don't think experience gives us more or better answers
either. Quite the opposite.

(and I also think the spirit of Dogme has as much or more to do with our
confidence in learners and their abilities rather than our own ...)

Yes, a lot of teachers can worry about 'grammar' questions - not only newly
qualified CELTees believe me - but the important thing is to respond to
people, not questions. For example, I used to think I understood grammar
very well, and had pretty ready answers for all the 'usual' questions; then
I began to realize that most of those answers were pretty useless for
students, and for their questions, and didn't really show much understanding
of grammar either
.....ultimately, what is understanding grammar??? (accidental but perhaps
useful double meaning there? ;)) I learn far more about grammar from
students than I do from grammar books - and I think they do too (learn far
more about grammar from each other than from me!)

And experience is a weird thing in a lot of ways; you can often find it
makes you feel you know nothing, or less than you did before; perhaps
because learning from experience opens up new vistas on what once seemed to
be simple terrain? and perhaps because once you get over one obstacle, you
have a clearer, slightly wider view of all the other obstacles there are;
and lots of other perhaps becauses. (including, perhaps, because you really
do know very little, though that very little seemed quite a lot before ....)

Or, you can find yourself in the same position as an ex-colleague of mine,
who decided to leave teaching after 2 years because,
"once you've taught the present perfect ten times,
that's it; there's nothing new, just the same old thing".

(She had obviously reached a stage of enlightenment which I for one can
never hope to reach!!!)

Sue

----- Original Message -----
From: "wingcowill" <wingcowill@h...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 03, 2003 1:27 PM
Subject: [dogme] Spiritus dogmetist


> Hi Dennis, Robert,
> First time poster,
> To belabour the point a little. Is not the main anxiety on being in
> front of our students the desire not to be caught out, shown up as a
> fraud, an inexperienced practitioner, lacking in the knowledge
> necessary to answer the questions that our learners pose us. Our lack
> of subject knowledge to answer, or deal with, situations that may
> arise is what deters us from going in naked. The fear comes from not
> wishing this to be laid bare. In this case it means that dogme is for
> experienced practitioners, those who have acquired the skills
> necessary to deal with the situations that arise. Exposure to
> students, by students or ... by the tutor it is different dependant
> upon the perspective.
> So, correct if I am wrong A newly qualified CELTee would not be able
> to apply the spirit of Dogme in class as they would not have the
> confidence in their own ability to lay themselves and their ability
> completely bare and admit "I do't know... what do you think?"
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4172
	From: Sue Murray
	Date: Mi Sep 03, 2003 11:25 

	Subject: Re: Nakedness


	Diarmuid says,
>However, I agree almost completely with Rosemary that, initially, we have
>very little control over whether or not our students want to come to class.
>As everybody gets to know each other, however, this often (but not always)
>changes.

Something I've found all teachers agree on is how important it is
that a class form a good relationship and group dynamic;
and any problems that arise are nearly always related to the fact
that a group of learners hasn't 'gelled' together; (and I'm sure the
motivation which comes from a well-knit group, as well as being a sort of
essential glue on which all sorts of other motivations can stick, overcomes
all sorts of inapt and inept things a teacher might do - speaking from my
own experience!)

it also strikes me that the social bonding of a group of learners is a very
dogmetic thing in itself, in that it is created in the classroom and
generated by the students among themselves; often (not always of course)
among people who otherwise would never have met, and for whom the classroom
is their own peculiar (and special!) meeting place;

and this in turn sort of fits with another quote from the Infamous one:
>Dogme is about working with whatis generated in the classroom, not what is
brought in from outside the classroom.

from this point of view, dogme could be simply seen as
working with what the students themselves are already providing -
provided that they do, of course. A group of people who like each other and
want to get to know each other better and to share and exchange interests
and points of view is a ready-made basis for generating (rather than
imposing) a language syllabus which directly 'loops' into the learners
concerned (if that sounds loopy, probably is; just a 'folk rationale' way of
trying to explain what I mean - what I see and feel with learners who 'learn
from the heart' rather than the textbook ...)

We have a sort of saying - if the group dynamic is good, that's 90 percent
of a teacher's job done.....

(If it's not - unusual here, but does happen - say, with one or two
classes out of about fifty - we put our heads together, try out a few
different ideas, swap or change teacher, wait and see; and then let them be
if no fire starts; but in those cases, teachers pretty much dread going in
to teach....but I wouldn't say the students in those cases dread going into
class; they just don't seem to want or expect more than, dare I say it, a
grammar lesson ...but such students are few and far between)

sorry, it's late; dunno how you all manage to make so many postings - it's
great, but as usual I'm reduced to late night rantings.

Sue



	


	Group: dogme
	Message: 4173
	From: Jane Arnold
	Date: Mi Sep 03, 2003 11:39 

	Subject: (sin asunto)


	Sue wrote:

Or, you can find yourself in the same position as an ex-colleague of mine,
who decided to leave teaching after 2 years because,
"once you've taught the present perfect ten times,
that's it; there's nothing new, just the same old thing".

(She had obviously reached a stage of enlightenment which I for one can
never hope to reach!!!)

---

Sue's ex-colleague had a strange way of looking at the profession. I've 
never considered myself as someone who teaches the present perfect but 
rather as someone who teaches students. Maybe that is why after more 
years of teaching than I'd like to confess to at this point I have never 
become bored.

Sometimes there is good news, though. Sue's ex-colleague decided to 
leave. What good luck for those who would have been in her classes.



	


	Group: dogme
	Message: 4174
	From: midill@a...
	Date: Mi Sep 03, 2003 8:07 

	Subject: Re: Spiritus dogmetist


	In a message dated 9/3/2003 6:18:08 PM Eastern Daylight Time, 
suemurray@i... writes:
I don't think experience gives us more or better answers
either. Quite the opposite.
Oh dear, I will really have to disagree with this. When I remember my first 
year of teaching, over thirty years ago, I still cringe. The only thing about 
getting older is Wisdom!

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4175
	From: Robert M. Haines
	Date: Do Sep 04, 2003 12:14 

	Subject: Re: Spiritus dogmetist


	I think Sue's point was that gaining experience does not guarantee more or
better answers. In other words, someone could teach for thirty years, for
example, and still only perceive change without really having made a
transition.

Rob
----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 03, 2003 4:07 PM
Subject: Re: [dogme] Spiritus dogmetist


> In a message dated 9/3/2003 6:18:08 PM Eastern Daylight Time,
> suemurray@i... writes:
> I don't think experience gives us more or better answers
> either. Quite the opposite.
> Oh dear, I will really have to disagree with this. When I remember my
first
> year of teaching, over thirty years ago, I still cringe. The only thing
about
> getting older is Wisdom!
>
> Rosemary
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4176
	From: lifang67
	Date: Do Sep 04, 2003 1:05 

	Subject: Ways of Seeing Language


	Dennis:

Welcome back to you too. This is a bit of a ramble, I'm afraid--like 
that old exercise with the elephant and the piece of thread, I'm 
going to try to connect what you said to what Rob said and maybe even 
beyond.

First of all, I think that Charles and I and even you are all saying 
the same thing but in rather extravagantly different ways (Sorry 
about the frog, Zosia). Basically, we are being HOLISTIC, and a 
holistic approach to language is a very important dogmetic principle. 

The "communicative" movement began (arguably) with attempts to take 
those old structuralist drills and make them "communicative". So that 
instead of:

A: What country are you from? (Germany)
B: I'm from Germany. (or, more likely, What Germany are you from?)

We have:

A: What country are you from?
B: I'm from ... (student gives actual country)

On a local level, this looks like a vast improvement. But of course 
as soon as we look beyond the adjacency pair ("question-answer"), we 
know that this is every bit as artificial and uninformative 
(formalist, structuralist) as the previous version. It does not make 
a conversation any more than the previous exchange did.

There is no REASON for exchanging the information and no consequences 
for doing so. And because language is always and everywere (at every 
point and at every level, including pronunciation) socially motivated 
and socially constructed, the lack of purpose must necessarily 
influence the nature of the language exchange as much as the lack of 
information did previously. Whatever "natural" language use is, 
whatever "communication" may be, it is not simply a matter of filling 
in information gaps any more than it is a matter of filling in cloze 
blanks.

One of the earliest problems I had with Scott was his criticism of 
task based language learning. My feeling was that task based language 
learning was basically salvageable (and I even felt that way about 
PPP). Scott clearly says that it is NOT compatible with a dogmetic 
approach (or rather anti-approach).

In retrospect, Scott was right. The problem is the same as 
the "information gap" problem. Just as Keith Johnson (and Keith 
Morrow) were really trying to breath new life into the old structural 
drill by having Student A look on page 29 while Student B (!) looked 
on page 116 and they used fake information to bridge a fake 
information gap, the idea that one must always DO something, no 
matter how artificial, with language must eventually distort and 
destroy, for social and thus for pedagogical purposes, that language 
and defeat the purpose of teaching.

Now, how can I reconcile this admission with my belief that language 
must have consequences to be consequential? Actually, it's very 
simple. The consequences of language are real, but they are not 
always expressible in terms of WORK (or tasks). When you begin a 
conversation with a chance remark about the weather (often a display 
question, actually) there ARE consequences--the development of less 
chance remarks, non display questions and real social interaction. 
But those consequences are NOT expressible (at all) in terms of paper 
based tasks, or even "tasks" in general. 

This principle applies to the problem of pronunciation "fluency" too 
of course. We need intersubjectivity, and shared context, in order to 
develop alterity (that is, information, not in the narrow sense but 
in the sense of shared differences). But we need to work at the 
highest level of organization compatible with mutual understanding.

Simply put, it means that pronunciation (just like grammar, just like 
vocab) must be consequential, but not consequential in purely local 
or constructed terms (e.g. "Listen and repeat" or minimal pair work). 

It must be consequential in context, by leading to the development of 
conversation, from shared context to differences (or, in Klezmer 
terms, from repetition to variation).

For me, that means super-segmentals BEFORE segmentals. It's not a 
matter of learning the segmentals and then adding the music. It's a 
matter of learning the super-segmentals (or very often taking the 
super-segmentals of your L1) and then adding the words. You don't 
memorize the words before you sing in the shower, you just do it. And 
very often the music remains in your head long after you've run out 
of the words.

Now what does this mean for segmentals? Well, I think Charles would 
argue that it means a GESTURAL approach to segmentals. It's not the 
vowel quality per se. It's not the consonants. It's the movement from 
one bit to the next.

A classroom examples, since Zosia complains that my stories take us 
too far from the classroom. The first is the nonsense rhymes that Sue 
and I were talking about last year:

higgledy piggledly, mom and pop, hickory-dickory-dock, 
"osen-dosen" (Korean word meaning comfy)
shilly-shally, willy-nilly, "eu-ru-rang" 
(Korean word for tiger's roar)

All these expressions (as far as I can figure out anyway) obey the 
following rules.

Where the vowels are repeated the consonants varied ("higgle-piggle") 
we have a "closing down", that is, a gesture from a more open 
consonant like /h/ to a more closed one like /p/ or /d/. I know of no 
exceptions.

Where the consonant is repeated and the vowels varied ("dilly-dally") 
we have an "opening up", that is, a gesture from a more closed 
consonant like /i/ to a more open one like /ae/. Again, I know of no 
exceptions in any language.

How far does this gestural principle go? Does it apply to less 
formulaic and more semantic language. Well, yes--I think it does. For 
example:

"On your mark, get set, go!"
"si, si, si, djak!" (The Korean version)

One of my students complained yesterday that the game "Rock, Paper, 
Scissors" does not obey this rule. But in Korean (and more 
importantly, in Japanese, which is I think the source language, it 
does:

kawi, bawi, bo!
jun ken po!

So it should really NOT be "Rock, Paper, Scissors" at all. We should 
really call it "scissors, paper, rock!" 

Now, this would seem of limited use to most people on this list (but 
I DO teach children, and I teach teachers of children, and it's 
actually MORE important to me than "I am..." or similar). Yet the 
general principle behind it, of paying attention to GESTURES of 
articulation rather than drilling phonemes, is useful. 

There's another dimension too. I complained last time about "accent 
reduction", that is, the practice of ripping out the intelligent 
tongues, not of frogs, but human learners. From a gestural 
perspective, by drilling students in "native speaker" intonation, you 
are destroying the most precious resource you have for creating 
natural pronunciation.

As far as I can tell, there ARE basic underlying principles in 
intonation that are cross-linguistic. For example, friendly voices 
sound friendly in almost any language, and angry voices ditto. It 
also seems to be true that "up" intonation works as a kind of "scan 
backwards" or "rewind" in discourse, while "down" intonation drives 
the interaction forward. Consider:

A: I feel terrible.
B: What did you say?

A: I feel terrible.
B: Why?
A: Why? Because you never listen to me!

When you translate this into Korean (or German, I think) the 
intonation does not really change. Oh, there are local changes, 
having to do with stress. But the underlying music, the super-
segmental intonation that gives us the stance of the interlocutors, 
remains the same.

That PHYSICALITY of sound is a precious starting place, at least for 
spoken language. But only if it is whole and intact. As soon as we 
start to rip it up, its teaching value disappears.

The situation is (as Charles suggests) different in the written mode, 
but the underlying principle is very much the same. I've been reading 
Helen Keller's poetry (Helen was a Wobbly for a while, Diarmuid, and 
I think remained basically an anarchist even after she became 
mystical and Swedenborgian). There are colors and sights, of course, 
just as there are references to the experience of death and heaven 
and to other sights and sounds that the author could not have had in 
the poems of seeing people. But she is most convincing when she is 
talking about smell and touch.

Everybody knows the story of how Helen realized what language was at 
the age of seven, with one hand under the pump and Anne Sullivan 
spelling furiously into the other. It's amazing because it's (as far 
as I know) the only recorded realization of the discovery of the 
existence of language. 

What people probably DON'T know is that Anne's account of the 
incident is really completely different from Helen's. Anne is 
typically much more optimistic and forward looking--according to Anne 
Helen had been asking her the names of things all day, and "water" 
was just one word among many. 

Helen's is much more realistic. She talks of how frustrated she had 
been because Anne kept giving her a rag doll and a porcelain doll, 
which felt completely different, and spelling the same word into her 
hand. How could she be expected to grasp a concept which was so 
contrary to her sensory perceptions? According to Helen, she was just 
imitating the finger motions out of idle curiosity--until that moment 
of blinding revelation at the well.

Similarly, there was this blind skiier on the BBC the other day. He'd 
lost his sight at three, and become a keen skiier by the sheer feel 
of the (black diamond) slopes. When he got his sight back (through an 
operation), he became frightened. Not of the sight of steepness, 
which he had no real way of understanding, but of the sudden images 
that would appear as he was skiing down it. A tree? A man? A shadow? 
It takes time for the brain to connect the sensory image with the 
concept, and the skiier does not have the time to think.

In pronunciation too, perception must be learned. And for that we 
need to start with what the learner can hear and what is meaningful. 
Very frequently, that means the L1 and the super-segmental gesture.

What color is "white", asked the blind man.
It is the color of paper.
Ah, said the blind man. It is a crinkly color.
No, it is the color of wool.
Ah, it is a fluffy color.
No, it is the color of snow.
Ah, it is a cold color....

dk1



	


	Group: dogme
	Message: 4177
	From: Robert M. Haines
	Date: Do Sep 04, 2003 1:28 

	Subject: Suprasegmentalism


	dk wrote: "For me, that means super-segmentals BEFORE segmentals. It's not a matter of learning the segmentals and then adding the music. It's a matter of learning the super-segmentals (or very often taking the super-segmentals of your L1) and then adding the words. You don't memorize the words before you sing in the shower, you just do it. And very often the music remains in your head long after you've run out of the words."

But, dk, everybody booed Ozzy Osbourne when he knew only the tune to "Take Me Out to the Ball Game" at a recent baseball game. Isn't accuracy more important sometimes? Here's the data:

Ozzy: "All right, Chicago. I want to hear a real crazy crowd start singing. Are you ready? Are you ready? I can't hear you. Are you ready?

"One. Two. Three.

"Let's go out to the ballgame. Let's go out to the bluhhhhhn.

"Take me a ee-yan eeya (humming) the field.

"I don't care if I ahh-uhn ack.

"Da da da da duh da da da eam. Duh ee, da da da da dahhh.

"For a fee, two, three strikes you're out at the old ballgame. Yeahhhhhh."

(from: http://chicagosports.chicagotribune.com/sports/baseball/cubs/cs-030817cubsosbournes,0,2502202.story?coll=cs-cubs-headlines

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4178
	From: sandra natalini ribeiro
	Date: Do Sep 04, 2003 3:28 

	Subject: Re: Irrelevant


	Thank God not everyone will agree with each other...I'm glad it 
was your posting I had misunderstood, and not all of the others.
Thank you, Rob.


--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> 

> Your questions are relevant, Sandra, but please remember that this 
is a discussion, as you've stated, so not everyone will agree with 
each other. It is, however, plausible that a discussion list asks 
that its contibutors post messages that are notionally related to the 
subject at hand. Fortunately, we've always managed to subvert any 
effort to determine the content of our messages, more or less.
> 
> So we're on your side, Sandra.
> 
> Rob
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4179
	From: sandra natalini ribeiro
	Date: Do Sep 04, 2003 3:50 

	Subject: Re: Dogme versus aims and objectives


	I don't think it's the ESOL only, Neil, I think it's trendy, all 
this planning. Doctor E. mentioned any decent trainer ( he actually 
said CELTA..) would worry more about the output of a class than about 
the planning of it...Well, maybe it's the institution I work for, but 
nearly every trainer I had turned out to be a class-plan freak..I 
took a COTE some two years ago and the most troublesome aspect of it 
was to present class plans detailed to the point of stating "teacher 
says:..." Apparently, Cambridge would need to be able to picture the 
class by only reading our plans. I just can't figure how they'd do 
that without the "student says..." line...
It's hard. If you are a teacher, you can go and do differently. 
But what if you are the trainer yourself, having to report on those 
extensive class plans you just KNOW don't guarantee for a good class 
at all? I ALWAYS keep forgetting to look at the teachers'plan when I 
go in to watch a class... It's not on purpose, it's just that 
watching a class is watching a class, isn't it? What happened, not 
what should, or could have happened. Should I start revolution?

Sandra.




--- In dogme@yahoogroups.com, "alastair lambert" 
<alastairlambert@b...> wrote:
> The problem with dogme is how to fit it in with the new ESOL 
national syllabus in the UK. Walking into a class empty-handed is 
very much frowned upon and observers of lessons in my college expect 
every detail of your lesson plan tobe stuck to in the lesson.Any 
thoughts?
> Neil
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4180
	From: Adrian Tennant
	Date: Do Sep 04, 2003 7:44 

	Subject: Re: Re: Dogme versus aims and objectives


	Sandra asks:

> But what if you are the trainer yourself, having to report on those
extensive class plans you just KNOW don't guarantee for > a good class at
all?

I am, and it's can be a dilemma (especially in terms of trainer
consistency).

- Hey, there's an interesting 'I am ..' sentence.

There's often a balance. I found that it really anoyed me when trainees put
down timings (e.g. 2 mins for X, 30 seconds for Y) - and yes, they were as
absurd as this. What happened was that they taught the timings not the
students.
One thing to say though is that planning CAN be useful for trainees. It can
help them think through what they would like to happen and how they might
get there. It can prompt them in terms of overcoming problems e.g. the
preach mode as opposed to the teach mode.
However, ultimately it can't just be the lesson they have taught but also
their awareness and ability to realistically analyse during feedback. Why?
because most of their teaching will be done without outside feedback (other
than that given by students) and so in order to improve they will need to
self-couch.
I also make notations regarding the feedback so that external assessors can
'get a flavour'. But, one must remember, the external assessors are not
'judging' the lessons & trainees (they can't) they are checking to see if
the centre is up to scratch (unfortunately musch of this is done through
copious paperwork).

It'd be interesting to know Scott's thoughts as he is a DELTA external
assessor. Scott?

Dr Evil



	


	Group: dogme
	Message: 4181
	From: Simon Gill
	Date: Do Sep 04, 2003 10:36 

	Subject: Dogme forms


	SDDOWLING suggests two forms of dogme, loose and pure, and requests thoughts 
and clarifications. Dunno if I can offer the latter - muddying the clear 
waters is more my style - but I do have one or two thoughts. I would suggest 
a continuum. At one end we have pure dogme (although I am in doubt as to 
whether this really exists in practice - I will add a para below on this) 
and at the other we have an $800-dollar-a-day materials habit. In between we 
have all shades of grey - seizing the dogme moment, weak dogme, loose dogme, 
stern dogme, neopuritanical dogme, luddite dogme, dogme as one approach 
amnong many, dogme as an overriding principle that can be compromised 
occasionally, etc etc etc. And I think that rather than giving teachers a 
hard time for not being further down the road towards pure dogme the job of 
teacher trainers and good colleagues and friends on discussion lists, at 
conferences, in the coffee bar, or wherever, is to recognise and value the 
steps they have already taken and encourage them to go further. I have come 
to believe firmly that before we can subvert we have to engage. 

Perhaps another discussion that has been taking place over the last few days 
(our output is very rich at the moment, isn't it? we should have more 
two-month holidays, IMHO...) is germane here. Numerous posters have debated 
the concept of preparation. I'm on the side of those who say that however 
'naked' we go into the classroom we are still 'prepared'; after all, we are 
not tabulae rasae, are we? We have with us our 'professional tools', whether 
they be a huge pile of photocopies, textbooks, interactive T-shirts etc 
(materials habit approach) or just a pen and a piece of paper for 
note-taking (near-pure dogme - in the truly pure form we'd just remember 
everything, I guess). It's what people like Donald Schon and Mike Wallace 
talk about with their reflective practitioner models - you use your existing 
knowledge, whatever that is, to 'frame the problem' and then you can go on 
and deal with it. Inshallah. And for a pure (ish) dogme approach the 
knowledge would be very much of a process (savoir) nature rather than a 
product (connaitre) one. 

See what I meant about muddying the waters? 

cheers 

Simon Gill, Czech Republic



	


	Group: dogme
	Message: 4183
	From: Jeff Bragg
	Date: Do Sep 04, 2003 1:56 

	Subject: Re: Hooray for Jane (again)!


	It's OK, I'm not brown-nosing - just pleased that I can find
something that I can whole-heartedly agree with on the list.

"Sue's ex-colleague had a strange way of looking at the
profession. I've never considered myself as someone who teaches
the present perfect, but rather as someone who teaches students."

Where was it that I read that golden chestnut 'teach the
students, not the material'? Might've been on this list after
all...

Jeff

PS: where did I get the term 'golden chestnut' from? Mixed
metaphor? 

________________________________________________________________________
Want to chat instantly with your online friends? Get the FREE Yahoo!
Messenger http://mail.messenger.yahoo.co.uk


	


	Group: dogme
	Message: 4184
	From: Robert M. Haines
	Date: Do Sep 04, 2003 5:31 

	Subject: Re: Re: Dogme versus aims and objectives


	As a CELTA trainer, I'd like to add to Adrian's comments about planning. I
think part of the reason they are often so meticulously laid out, often
despite no apparent objectives, is that trainees believe they should be able
to hand their plan over to another teacher at the last minute without
worrying that any part of the plan will seem unclear or impractical to the
'sub'. I have to admit that I've used this bit of propaganda at times to
encourage trainees to think more clearly about why they plan to do X, Y and
Z.

So this template of insanity (the plan) can serve the purpose of helping
trainees think more about what the learners, the other people in the room,
will be doing instead of just writing out their (trainees') own independent
performance piece. It can actually take a good four weeks for trainees to
get the heads around the idea that they should think about student
interaction and student motivation first and foremost, which is no surprise
after decades of having been uninvolved and unmotivated in the classrooms
they grew up in (Ah, such a cynic).

As Adrian has pointed out, feedback is essential. Interestingly, trainees
often identify immediately after the lesson what it is they did that left
students hanging or bored, confused, etc. But like dk's tongue with a mind
of its own, they go through the motions to which they've been conditioned.

And, yes, assessors want paperwork to be in order. They might observe one or
two trainees, but only if they stand a chance at passing with an A or B, or
if they're likely to fail. I'd say it's the stronger trainees who tend to
receive most of the attention.

Rob
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 03, 2003 11:44 PM
Subject: Re: [dogme] Re: Dogme versus aims and objectives


> Sandra asks:
>
> > But what if you are the trainer yourself, having to report on those
> extensive class plans you just KNOW don't guarantee for > a good class at
> all?
>
> I am, and it's can be a dilemma (especially in terms of trainer
> consistency).
>
> - Hey, there's an interesting 'I am ..' sentence.
>
> There's often a balance. I found that it really anoyed me when trainees
put
> down timings (e.g. 2 mins for X, 30 seconds for Y) - and yes, they were as
> absurd as this. What happened was that they taught the timings not the
> students.
> One thing to say though is that planning CAN be useful for trainees. It
can
> help them think through what they would like to happen and how they might
> get there. It can prompt them in terms of overcoming problems e.g. the
> preach mode as opposed to the teach mode.
> However, ultimately it can't just be the lesson they have taught but also
> their awareness and ability to realistically analyse during feedback. Why?
> because most of their teaching will be done without outside feedback
(other
> than that given by students) and so in order to improve they will need to
> self-couch.
> I also make notations regarding the feedback so that external assessors
can
> 'get a flavour'. But, one must remember, the external assessors are not
> 'judging' the lessons & trainees (they can't) they are checking to see if
> the centre is up to scratch (unfortunately musch of this is done through
> copious paperwork).
>
> It'd be interesting to know Scott's thoughts as he is a DELTA external
> assessor. Scott?
>
> Dr Evil
>
>
>
>
>
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	Group: dogme
	Message: 4185
	From: Robert M. Haines
	Date: Do Sep 04, 2003 5:41 

	Subject: Re: Hooray for Jane (again)!


	You might have read that gold nugget (sorry, never heard of a golden
chestnut), i.e. "Teach the learners, not the lesson" --- better alliteration
in that one, no? --- in one of my recent postings. But it didn't come from
me; as with most everything, it's recycled.

Rob
----- Original Message -----
From: Jeff Bragg <jeff_bragg2001@y...>
To: <dogme@yahoogroups.com>
Sent: Thursday, September 04, 2003 5:56 AM
Subject: Re: [dogme] Hooray for Jane (again)!


> It's OK, I'm not brown-nosing - just pleased that I can find
> something that I can whole-heartedly agree with on the list.
>
> "Sue's ex-colleague had a strange way of looking at the
> profession. I've never considered myself as someone who teaches
> the present perfect, but rather as someone who teaches students."
>
> Where was it that I read that golden chestnut 'teach the
> students, not the material'? Might've been on this list after
> all...
>
> Jeff
>
> PS: where did I get the term 'golden chestnut' from? Mixed
> metaphor?
>
> ________________________________________________________________________
> Want to chat instantly with your online friends? Get the FREE Yahoo!
> Messenger http://mail.messenger.yahoo.co.uk
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4186
	From: sandra natalini ribeiro
	Date: Do Sep 04, 2003 6:30 

	Subject: Training


	Yes, it's hard to find a balance..My job is IN-SERVICE, not PRE-
SERVICE training, I must clarify. The reports are to the headquarters 
of the private institutuion I work for, not to the government or 
university ( I'm far from being a CELTA tutor!)
I think that for the kind of work I have to develop, the most 
important thing is to promote reflective teaching, which I think is 
what Adrian said, basically enabling teachers to find their own way 
to self-development. I find it very useful to jot down a non-
judgmental description of the class, and hand it to the teacher, to 
read and comment on. The difficult part of the job is to come up with 
something that really doesn't carry any sort of judgment in it...In 
the feedback session teacher and I discuss our views of the class.
I think in a way this is similar to what we do with the students' 
work: they write (or speak), they look at it, they point out what 
might be wrong. We discuss our views.
This approach of mine has been criticized, as unexperienced 
teachers wouldn't know what to point out. I' m stubborn enough to 
still disagree, though. I think if you give them all the answers at 
the beginning, what you'll be doing is directing them towards always 
pointing out the same "mistakes and solutions". I don't know if I 
make myself clear...My objective as a trainer is not to have a bunch 
of little clones of myself teaching around, but to help my teachers 
find their own solutions, which might and will often be better than 
mine. I would love to know your opinions on this, as experienced 
trainers and as teachers.
As for paperwork, I am blessed. I have very little of it to do, 
and still much of it I don't. Bosses are indulging..for now.



	


	Group: dogme
	Message: 4187
	From: Adrian Tennant
	Date: Do Sep 04, 2003 6:40 

	Subject: Re: Training


	Sandra said:

> This approach of mine has been criticized, as unexperienced teachers
wouldn't know what to point out.

This smacks of the idea that there is a 'right way'!!!!
Justifying/discussing what you do is one way to learn.

It also gives this 'experts' and 'novices' idea.
I also do a lot of in-service and often I find that I'm 'training' people
with far more experience than me (just in the number of years let alone
their knowledge of the classes, cultures, students, etc).
I once had the pleasure of doing an in-service course for the Peace Corps in
Central Europe. My trainees (10 of them) were to teach at Tertiary level and
all had educational experience back in the US. Three of the trainees were in
their 80's (Yes 80's!) and between them had over 160 years classroom
experience (at this time I'd been teaching for maybe 6 years). The
expression 'teaching your grandmother to suck eggs' crossed my mind. In the
end we had great fun.

Dr Evil







I' m stubborn enough to
> still disagree, though. I think if you give them all the answers at
> the beginning, what you'll be doing is directing them towards always
> pointing out the same "mistakes and solutions". I don't know if I
> make myself clear...My objective as a trainer is not to have a bunch
> of little clones of myself teaching around, but to help my teachers
> find their own solutions, which might and will often be better than
> mine. I would love to know your opinions on this, as experienced
> trainers and as teachers.
> As for paperwork, I am blessed. I have very little of it to do,
> and still much of it I don't. Bosses are indulging..for now.
>
>
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	Group: dogme
	Message: 4188
	From: Robert M. Haines
	Date: Do Sep 04, 2003 6:56 

	Subject: Re: Training


	Sounds like you've got an experiential learning cycle in motion, Sandra.
Keep on keepin' on, I'd say.

Rob
----- Original Message -----
From: sandra natalini ribeiro <pedagsto@h...>
To: <dogme@yahoogroups.com>
Sent: Thursday, September 04, 2003 10:30 AM
Subject: [dogme] Training


> Yes, it's hard to find a balance..My job is IN-SERVICE, not PRE-
> SERVICE training, I must clarify. The reports are to the headquarters
> of the private institutuion I work for, not to the government or
> university ( I'm far from being a CELTA tutor!)
> I think that for the kind of work I have to develop, the most
> important thing is to promote reflective teaching, which I think is
> what Adrian said, basically enabling teachers to find their own way
> to self-development. I find it very useful to jot down a non-
> judgmental description of the class, and hand it to the teacher, to
> read and comment on. The difficult part of the job is to come up with
> something that really doesn't carry any sort of judgment in it...In
> the feedback session teacher and I discuss our views of the class.
> I think in a way this is similar to what we do with the students'
> work: they write (or speak), they look at it, they point out what
> might be wrong. We discuss our views.
> This approach of mine has been criticized, as unexperienced
> teachers wouldn't know what to point out. I' m stubborn enough to
> still disagree, though. I think if you give them all the answers at
> the beginning, what you'll be doing is directing them towards always
> pointing out the same "mistakes and solutions". I don't know if I
> make myself clear...My objective as a trainer is not to have a bunch
> of little clones of myself teaching around, but to help my teachers
> find their own solutions, which might and will often be better than
> mine. I would love to know your opinions on this, as experienced
> trainers and as teachers.
> As for paperwork, I am blessed. I have very little of it to do,
> and still much of it I don't. Bosses are indulging..for now.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4189
	From: Robert M. Haines
	Date: Do Sep 04, 2003 9:16 

	Subject: Defining dogme


	Simon Gill asks, at the end of a recent posting: "See what I meant about muddying the waters?"

Yes, I do. But perhaps not in the way you think.

To me, placing adjectives in front of the word 'dogme' as points on a cline or spectrum creates a false sense of dogme. I see it more as peeling away layers of an onion to get to the heart of the matter. The image of a linear pathway or road down which one travels towards destination dogme is very appealing to western minds like mine, but I don't think it really illustrates dogme, because it implies that some are further along than others. In fact, I believe, we are all at ground zero, so to speak, and all we have to do is recognize or realize where we are so that dogme can happen.

Am I just choosing a metaphor to suit my taste? I hope not. I mean to say that striving for dogme seems futile, like striving to smile --- it shows when you're trying hard and there's nothing authentic behind it. A smile from a warm heart versus a smile from a calculating mind?

I don't want to mince words, and I think you've made some good points about preparation and process, Simon. Let's just be clear that there are no high and mighty dogme experts casting aspersions on the lowly masses of the Unenlightened. No, we're all in this together.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4190
	From: midill@a...
	Date: Do Sep 04, 2003 6:05 

	Subject: Re: Defining dogme


	In a message dated 9/4/2003 4:16:59 PM Eastern Daylight Time, 
haines@n... writes:
Let's just be clear that there are no high and mighty dogme experts casting 
aspersions on the lowly masses 
I really hope not. I do get that feeling sometimes from this list. I am 
leery of anyone who belives there is one way to teach anything. I am not as big 
a fan of dogme as some, but I know I can learn a lot by reading the poats 
here. In fact, I have already learned a lot.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4191
	From: Robert M. Haines
	Date: Do Sep 04, 2003 10:16 

	Subject: Re: Defining dogme


	If you sometimes get the feeling posters on this list believe there is only
one way to teach anything, it could be because:

a) They do believe there is one way to teach anything.
b) They believe there is one way NOT to teach something.
c) They are expressing their passion about a particular activity, approach,
method or lack thereof.
d) A combination of any of the above.
e) Something completely different from/than what I've listed.

Glad you've been learning a lot. So have I.

Rob
----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Thursday, September 04, 2003 2:05 PM
Subject: Re: [dogme] Defining dogme


> In a message dated 9/4/2003 4:16:59 PM Eastern Daylight Time,
> haines@n... writes:
> Let's just be clear that there are no high and mighty dogme experts
casting
> aspersions on the lowly masses
> I really hope not. I do get that feeling sometimes from this list. I am
> leery of anyone who belives there is one way to teach anything. I am not
as big
> a fan of dogme as some, but I know I can learn a lot by reading the poats
> here. In fact, I have already learned a lot.
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4192
	From: lifang67
	Date: Fr Sep 05, 2003 4:09 

	Subject: Re: Suprasegmentalism


	Well, I guess I deserved a rather flippant reply, and I got one. I 
should have been much more careful in phrasing my original argument. 
I did not mean that communication is possible solely on the basis of 
intonation. Remember, it's in the context of a reply to Dennis, who 
often writes "yes, but..." postings in which he defends, often malgre 
lui, traditional practices.

And so do I. I think one of the best things dogme can do for applied 
linguistics is to get us out of a thirty year track dug by the 
British wing of communicative enthusiasts and the American wing of 
second-language acquisition researchers. By conceiving of language 
as socially constructed at every point, we can get out of the twin 
ruts of communicative teaching (the mind as container, communication 
as conduit) and SLA (learning as a mysterious cognitive process that 
takes place in an inaccessible black box).

Once we are out of those two ruts, we find good reasons for very 
old "bad" practices: chalk and talk (or rather talk and chalk), 
talking about the weather, and talking about language instead of just 
using it. The practices are not new. But the good reasons most 
certainly are.

And whenever something new comes up, the usual argument against it 
is "yes, but don't forget..." I won't forget, don't worry. The 
danger is not that teaching segmentals is going to be completely 
forgotten in the rush and clamour of supra-segmentals. Actually, we 
haven't even begun to teach supra-segmentals in anything but the most 
absurd, sentence-based, impossible way. We haven't even begun to 
describe them yet.

Finally, a methodological point. My remark about singing in the 
shower really had to do with the kind of evidence we use for what is 
primary and what is easy in language (from the learner's point of 
view). By that I mean rather simple questions, like what sounds do 
children find it easier to make, and what sounds do they have trouble 
with? (Why, for example, do children find it easier to learn letters 
with enclosed spaces in them, like "a" and "p" rather than "l" or "i" 
or "s"?)

The kind of "evidence" we usually use for deciding these questions 
is, frankly, silly. We have communicative teachers who genuinely 
believe that there is such a thing as "difficult grammar" 
and "difficult vocabulary" (as opposed to unfamiliar grammar or 
unfamiliar vocabulary). We've got SLA experts who actually think that 
there is some deep cognitive reason, hard-wired into the human brain, 
why children tend to learn the present before the past. In both 
cases, we have theory masquerading as evidence for itself.

The methodology I propose is rather different. If you want to know 
what is difficult for children, watch them try to learn it and see 
how much outside help they need. If you want to know what is primary, 
see what gets lost last when children forget. That's really what the 
singing in the shower business was about, not whether or not we need 
to teach the words to songs.

dk1



	


	Group: dogme
	Message: 4193
	From: Sean
	Date: Fr Sep 05, 2003 4:46 

	Subject: just joined


	Hello all,

I found this through a link from http://www.eslgo.com/slinks.html 
and thought I would join.

Just a brief introduction. I have been teaching in South Korea for 
6+ years. I am also partway through my M.A. applied Linguistics 
through Macquarie University.

Sean



	


	Group: dogme
	Message: 4194
	From: Diarmuid Fogarty
	Date: Fr Sep 05, 2003 6:24 

	Subject: Re: just joined


	Welcome to the group. Sean. You are lucky enough to be in the same country as our more eloquent and, arguably, most learned dogmetic, dk. I hope you enjoy your time here.

dk, your last posts have made fascinating morning reading. But, yet again, I am prevented from gaining a full understanding of what you're on about because of my rather limited brain. Could I ask you to provide a (simple) definition of what you mean by "gestural" as in "a gestural approach to segmentals" and "gestures of articulation"? I'd also be really interested to hear how you (both singular and plural) go about the teaching of pronunciation with your classes. Mine is limited to pointing out word/sentence stress and pronunication of difficult sounds.

Incidentally, I think I *would* probably refer to the game as scissors, paper, rock...! David Kellogg or David Blaine?
----- Original Message ----- 
From: Sean 
To: dogme@yahoogroups.com 
Sent: Friday, September 05, 2003 4:46 AM
Subject: [dogme] just joined


Hello all,

I found this through a link from http://www.eslgo.com/slinks.html 
and thought I would join.

Just a brief introduction. I have been teaching in South Korea for 
6+ years. I am also partway through my M.A. applied Linguistics 
through Macquarie University.

Sean
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	Group: dogme
	Message: 4195
	From: lifang67
	Date: Sa Sep 06, 2003 2:10 

	Subject: What''s a Gesture?


	Well, I should think that my previous postings would be ample 
evidence to acquit me of the charge of being articulate, Diarmuid. 
(That is what happens when I read Bakhtin over the summer; I go all 
abstract and weak at the knees...).

I also plead quite innocent to being learned, except in the 
Socratesian sense of being learned in the point of my own ignorance, 
that being something I too picked up on this list (and elsewhere). 
Just as good taste is really a narrower set of prejudices than bad 
taste, being learned is largely a matter of knowing everything about 
nothing. Whereas me, on the other, I knows nothing about everything.

In fact, it was Diarmuid himself who really started the tradition of 
Socratic dialogue here. 

(And here I can't resist inflicting a tidbit of my book on him--it's 
a ripping good yarn; too bad nobody will ever read it.)

DIALOGUE BETWEEN SOCRATES AND AN ELEMENTARY SCHOOL TEACHER:

SOCRRRATES (who I imagine as having a Midlands accent, somewhere 
between Scotland and Wales, rather like Diarmuid McDiarmuid himself):
Well, I'm uncommonly glad to meet you. Since I know absolutely 
nothing (save the fact of my own ignorance) I need a teacher who has 
grrreat experience with the verry young, as these are the ones who 
know the least and need to lerrrn the most. Tell me how it is that 
you teach the verrrry young.
TEACHER: Well, the most important thing is that you must take what is 
difficult and make it easy.
SOCRRRATES: An excellent rrreply! But that sounds like a very 
difficult thing to do, is it not so?
TEACHER: It is indeed, Socrates.
SOCRRRATES: And since we are embarrrking on a difficult journey, we 
shall need to take it one step at a time?
TEACHER: To be sure, Socrates.
SOCRRRATES: And these steps we take will have to be verrry small?
TEACHER: Small feet take small steps, Socrates.
SOCRRRATES: Very well, let us hasten to the ferrrst step then. What 
is difficulty?
TEACHER: ...!

Yes, that's a difficult one. So it's at this point I want to invoke 
the help of the small children. It's by watching small children learn 
that we can find out not only what difficulty REALLY is but also how 
children are best equipped (that is, best equip themselves and best 
be equipped by others) to deal with difficulty.

And it's precisely at this point that people get sidetracked. The 
communicative theorists notice that people have trouble with past 
tenses and conditionals and attribute this to the "difficult grammar" 
rather than simple lack of perceptual evidence. SLA theorists notice 
that there is a universal order of morpheme acquisition, and use this 
as evidence of their theory--which is that there is a universal order 
of morpheme acquisition. 

The theory would seem irrefutable, and would seem to give us fixed 
notions of difficulty too, except that the order is also explainable 
by a fairly mixed bag and very mutable set of elements, including 
order of frequency, perceptual saliency, and once again lack of here-
and-now evidence. So both approaches end up with a mixed bag of 
elements of difficulty, some of which are only really interesting to 
linguists, and only some of which are problems for children.

By watching children, on the other hand, we quickly discover that 
gesture is terribly important. Kids gesture all the time when they 
talk, and they look at adults when they are listening, and they also 
do very gestural things with their voices.

With their voices? At this point Socrates/Diarmuid asks what gesture 
is, and what it might possibly mean for teaching pronunciation.

I'm going to argue that the the same thing is going on in following 
examples. (The examples are not meant to be exemplary teaching, they 
are meant to be real examples, although the first two are based on 
published materials, and only the third is dogme data.)

a) T: Give me a /k/!
Ss: "uh"
T: Give me an /ae/!
Ss: "ah"
T: Give me a /t/!
Ss: "uh?"
T: What's that spell?
S1 (One student, who has had phonics instruction): Cat!
(Chant from "Sing, Chant and Play" by Stanton and Mel Proctor; 
classroom data my own)

The other children look a little unconvinced, so the teacher explains 
that written language simply blends the sounds that you make when you 
use spoken language--or is it the other way around? Some of the 
children seem to think this might be the case, but others can't help 
but feel that it's a little like saying that a trip from Birmingham 
to London is "composed of" Coventry, Luton, and Leamington Spa. 

Never mind. According to the National Review, a right wing think tank 
which gives advice on teaching literacy and dropping cluster bombs to 
the Bush adminstration, the children will soon be "blending and 
decoding sounds so quickly that they won't even know that's how they 
are reading." Now is it the case that the National Review knows 
something that the kids don't, or is the case that the kids know 
something the National Review doesn't....?

b) T: Good morning, everybody (STRONG down intonation on "mo-" and a 
faint echo of the downward movement on "-dy")
Ss: Good morning, teacher. (STRONG up intonation on "mo" and a 
symmetrical faint echo of the upward movement on "-er"

This is actually from the audio tape which accompanies Jane Willis's 
potboiler, "Teaching English Through English" (Longman 1981), 
enthusiastically plagiarised by the MOE here in Korea. It was 
recorded in a private language school of very fluent non-natives in 
London. 

It is true, of course, that "greeting is meeting". That is, we don't 
simply repeat a greeting mechanically, we tend to gesture with our 
voices, so that the voices meet. If someone greets you with a main 
stress coming up, you tend to answer with one that goes down, and 
vice versa. It's part of what makes greeting interesting to listen to.

it's also true that the choice of up and down in greeting is free but 
not exactly arbitrary. Women tend to prefer the up intonation (at 
least in Korea) and men the down, formal occasions the down, informal 
the up, teachers the down, students the up. Which makes the following 
gesture rather hard to understand:

c) Yi Jeongran (one of my grads): Hello, everybody? (up intonation)
Ss: Hello, teacher. (up intonation)
Miss Yi: Hey, does anybody like shopping?
Ss: What?
(T thinks: I must teach them to say "pardon" instead. Also, why do I 
always come UP when I greet the children?)

Perhaps I can answer. Miss Yi is consistently more interested in 
pragmatics than comprehension. She wants the kids to be polite, so 
that the interaction can continue in an atmosphere of mutual 
attention and respect, and she thinks--correctly--that comprehension 
will catch up in due time. 

She knows very well that the kids do whatever she does. So she knows, 
unconsciously and therefore much more surely than consciously, that 
if she comes up in her greeting the kids will imitate it. And here we 
have the beginning of an answer to Diarmuid's question about how 
gestural intonation can be taught to children.

Miss Yi is also recognizes that the kids have the right intonational 
gesture in "What?" but that's it's pragmatically a little abrupt. All 
she has to do is change the words and keep the tune--really, it's 
much easier than keeping the words and changing the tune....

In one sense, teaching intonational gestures is no mystery--it 
happens exactly the same way that everything else happens in the 
dogme classroom. As Scott says, children learn by doing. 

In another sense, it's profoundly mysterious, because the actual 
rules of intonation are uncharted waters. Why, for example, can you 
have the "greeting = meeting", the meeting of UP and DOWN with:

Good morning, everybody. Good morning, teacher.
Good afternoon, everybody. Good afternoon, teacher.
Good evening, everybody. Good evening, teacher.

But NOT:

Good night, everybody. Good night, teacher.

Grammatically inclined teachers scratch their heads over this one, 
but the answer is obvious in context. Greeting is meeting--not 
parting. We don't say:

Goodbye, everybody (down). Goodbye, teacher?

(Unless of course the teacher is pissing off down the pub a whole 
hour early...)

Yet even parting is not repeating. If you listen carefully to parting 
intonation, you find that one often goes lower than the other, and 
that the lowest one is usually the last one. It's also gestural--"You 
are sad...but I am sadder."

Mysteries like this are what make it possible for teachers and 
children to learn TOGETHER. And of course that's what is really wrong 
with the Socratic dialogue--it's just IRE, with one side leading the 
other into a trap. Knowledge is being co-destroyed rather than co-
constructed. By proceeding from unconscious knowledge to conscious, 
dogme makes it possible for BOTH sides to learn something.

In the musical "Singing in the Rain", there's this song where the 
hero and the heroine have stayed up all night (discussing how they 
will succeed in getting rid of pretty actresses with ugly voices) and 
it's time to go home. Unlike "So Long, Farewell" in the Sound of 
Music, the music here reflects almost perfectly the natural 
intonation of "greeting = meeting", with one rising and one falling.

Good morning (UP), good morning (DOWN)!
We've talked the whole night through
Good morning (UP), good morning (DOWN)
To you, and you, and you and you and you....

There's only one problem. They are really saying good bye!

Good morning, everybody (DOWN).

dk1



	


	Group: dogme
	Message: 4196
	From: sandra natalini ribeiro
	Date: Sa Sep 06, 2003 3:42 

	Subject: Re: What''s a Gesture?


	>
Talking of children,
I can give a very practical contribution here,for I have a one-year 
old baby at home, besides my other two children, who are 8 and 11.
I find it fascinating to observe how babies practice each one of 
the phonemes, and also a great deal of intonation BEFORE they 
actually start saying something. From what I realized with my 
children , intonation really seems to play a very important role in 
communication when the child is very small and still not able to 
produce a lot of the sounds in "adult" speech. It would also seem to 
me the intonation patterns are practiced and established just as the 
child starts to say meaningful words, and after their having 
practiced all the ggggggggggggg, kkkkkkkkk, bbbbbbbb, 
shshsshsshsh,ahahahaaaaaaaaah, ooooohhoooooo,ppp, etc...By the time 
they start putting vowels together like in aahhooohhhuuu,and later 
going ba-ba and ma-ma, this is when the intonation practice starts, 
Anybody who's had contact with a baby will know the kind of "baby 
talk" I mean here. 
At least this is the pattern I have observed in my children..But 
again, these are just a mother's considerations. It would be nice to 
have more scientific-based comments on the subject, maybe...If 
anybody wants to make them.



	


	Group: dogme
	Message: 4197
	From: haines@n...
	Date: Sa Sep 06, 2003 3:55 

	Subject: Re: just joined


	> Hello all,
>
> I found this through a link from http://www.eslgo.com/slinks.html and
> thought I would join.
>
> Just a brief introduction. I have been teaching in South Korea for 6+
> years. I am also partway through my M.A. applied Linguistics
> through Macquarie University.
>
> Sean
>
> Welcome, Sean. Enjoy the list and please share your thoughts when you
feel the desire..

Rob
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 4198
	From: haines@n...
	Date: Sa Sep 06, 2003 4:08 

	Subject: Supersegmentalism


	Me flippant? Perish the thought, dk. It must be this lousy medium once again.

I'm in a large house overlooking the Gallatin Valley of rural Montana
(okay, it's ALL rural). In this pastoral setting, I can't even fantasize
about being flippant, but I do have questions:

How would one go about teaching super-/suprasegmentals on a practical
level with so much variation in the way we use them to convey meaning?

Didn't you talk about this in a posting where you were in a tent and a
Korean child next to you was learning to produce sounds? If so, how does
that relate? Sorry, I can't motivate myself to find the posting.

Thanks from Big Sky Country,
Rob



	


	Group: dogme
	Message: 4199
	From: Diarmuid Fogarty
	Date: Sa Sep 06, 2003 7:59 

	Subject: Re: Re: What''s a Gesture?


	Just as an aside: babies seem to produce some sounds before others: /b/, /p/, /t/, /d/ all seem to come before /m/, /k/, /r/ etc (my research is based on a three year study of Sara and a one year study of Eamonn, ahem...). Coincidentally, in many languages (well, all the languages that I know) the word for father features the first set of sounds: abba, abu, papa, dad, aita, pa, da, pop etc. The question is this: is it just male arrogance: baby produces string of consonants and vowel sounds; father assumes that he is being referred to? Or is it a clever tactic employed by the female to make sure that the male feels involved in the pastime of childrearing: baby produces strings of consonant and vowel sounds; mother says, "Oh look dear, he's calling you. Perhaps you could give that darts match a miss today?"
----- Original Message ----- 
From: sandra natalini ribeiro 
To: dogme@yahoogroups.com 
Sent: Saturday, September 06, 2003 3:42 AM
Subject: [dogme] Re: What's a Gesture?


>
Talking of children,
I can give a very practical contribution here,for I have a one-year 
old baby at home, besides my other two children, who are 8 and 11.
I find it fascinating to observe how babies practice each one of 
the phonemes, and also a great deal of intonation BEFORE they 
actually start saying something. From what I realized with my 
children , intonation really seems to play a very important role in 
communication when the child is very small and still not able to 
produce a lot of the sounds in "adult" speech. It would also seem to 
me the intonation patterns are practiced and established just as the 
child starts to say meaningful words, and after their having 
practiced all the ggggggggggggg, kkkkkkkkk, bbbbbbbb, 
shshsshsshsh,ahahahaaaaaaaaah, ooooohhoooooo,ppp, etc...By the time 
they start putting vowels together like in aahhooohhhuuu,and later 
going ba-ba and ma-ma, this is when the intonation practice starts, 
Anybody who's had contact with a baby will know the kind of "baby 
talk" I mean here. 
At least this is the pattern I have observed in my children..But 
again, these are just a mother's considerations. It would be nice to 
have more scientific-based comments on the subject, maybe...If 
anybody wants to make them.
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	Group: dogme
	Message: 4200
	From: Sue Murray
	Date: Sa Sep 06, 2003 12:57 

	Subject: Re: Spiritus dogmetist


	Rosemary, you are very right to disagree; I should have said experience
hasn't given *me* more or better answers!

it has given me more (better? hopefully at times more appropriate)
questions; but whether that has anything to do with wisdom or not, I'm
really not sure!

thanks.
Sue
----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Thursday, September 04, 2003 1:07 AM
Subject: Re: [dogme] Spiritus dogmetist


> In a message dated 9/3/2003 6:18:08 PM Eastern Daylight Time,
> suemurray@i... writes:
> I don't think experience gives us more or better answers
> either. Quite the opposite.
> Oh dear, I will really have to disagree with this. When I remember my
first
> year of teaching, over thirty years ago, I still cringe. The only thing
about
> getting older is Wisdom!
>
> Rosemary
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4201
	From: Sue Murray
	Date: Sa Sep 06, 2003 12:58 

	Subject: Re: Training


	>I ALWAYS keep forgetting to look at the teachers'plan when I
>go in to watch a class... It's not on purpose, it's just that
>watching a class is watching a class, isn't it? What happened, not
>what should, or could have happened. Should I start revolution?

I think maybe you already have Sandra, and I'd bet your fellow teachers
appreciate and benefit from it.

I've also found most teachers appreciate and benefit from the opportunity to
regularly participate in (or watch, whatever they prefer) each other's
classes - after all, why should I be the only one to benefit from directly
experiencing other teachers' classes, or the only one to give first hand
impressions or ideas if asked for? It's also good to work with students
from a different point of view, without the responsibility of
being their teacher. And with everyone sharing in this, the general sense
of support and collaboration gets stronger; and it helps everyone understand
that there isn't 'one way' or a best way and that every teacher is
different.

Sandra wrote:
>This approach of mine has been criticized, as unexperienced
teachers wouldn't know what to point out. I' m stubborn enough to
still disagree, though. I think if you give them all the answers at
the beginning, what you'll be doing is directing them towards always
pointing out the same "mistakes and solutions". I don't know if I
make myself clear...My objective as a trainer is not to have a bunch
of little clones of myself teaching around, but to help my teachers
find their own solutions, which might and will often be better than
mine.

hear hear!
(isn't the idea that inexperienced teachers wouldn't know what to point out
a little like the idea that learners have nothing to say until you put it
into their mouths?)

Sue
----- Original Message -----
From: "sandra natalini ribeiro" <pedagsto@h...>
To: <dogme@yahoogroups.com>
Sent: Thursday, September 04, 2003 7:30 PM
Subject: [dogme] Training


> Yes, it's hard to find a balance..My job is IN-SERVICE, not PRE-
> SERVICE training, I must clarify. The reports are to the headquarters
> of the private institutuion I work for, not to the government or
> university ( I'm far from being a CELTA tutor!)
> I think that for the kind of work I have to develop, the most
> important thing is to promote reflective teaching, which I think is
> what Adrian said, basically enabling teachers to find their own way
> to self-development. I find it very useful to jot down a non-
> judgmental description of the class, and hand it to the teacher, to
> read and comment on. The difficult part of the job is to come up with
> something that really doesn't carry any sort of judgment in it...In
> the feedback session teacher and I discuss our views of the class.
> I think in a way this is similar to what we do with the students'
> work: they write (or speak), they look at it, they point out what
> might be wrong. We discuss our views.
> This approach of mine has been criticized, as unexperienced
> teachers wouldn't know what to point out. I' m stubborn enough to
> still disagree, though. I think if you give them all the answers at
> the beginning, what you'll be doing is directing them towards always
> pointing out the same "mistakes and solutions". I don't know if I
> make myself clear...My objective as a trainer is not to have a bunch
> of little clones of myself teaching around, but to help my teachers
> find their own solutions, which might and will often be better than
> mine. I would love to know your opinions on this, as experienced
> trainers and as teachers.
> As for paperwork, I am blessed. I have very little of it to do,
> and still much of it I don't. Bosses are indulging..for now.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4202
	From: Sue Murray
	Date: Sa Sep 06, 2003 12:58 

	Subject: Re: (sin asunto)


	thanks Jane; that was exactly my point, perhaps not so clearly made as
usual.

and can't help thinking that when teachers find teaching boring and
predictable, they're not hearing those 'student says' bits Sandra mentioned
that don't get put in lesson plans ....

Sue
----- Original Message -----
From: "Jane Arnold" <arnold@u...>
To: <dogme@yahoogroups.com>
Sent: Thursday, September 04, 2003 12:39 AM
Subject: [dogme] (sin asunto)


> Sue wrote:
>
> Or, you can find yourself in the same position as an ex-colleague of mine,
> who decided to leave teaching after 2 years because,
> "once you've taught the present perfect ten times,
> that's it; there's nothing new, just the same old thing".
>
> (She had obviously reached a stage of enlightenment which I for one can
> never hope to reach!!!)
>
> ---
>
> Sue's ex-colleague had a strange way of looking at the profession. I've
> never considered myself as someone who teaches the present perfect but
> rather as someone who teaches students. Maybe that is why after more
> years of teaching than I'd like to confess to at this point I have never
> become bored.
>
> Sometimes there is good news, though. Sue's ex-colleague decided to
> leave. What good luck for those who would have been in her classes.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4203
	From: haines@n...
	Date: Sa Sep 06, 2003 10:17 

	Subject: Learning language


	Reading dk's recent posting makes me remember that it's no wonder there
are so many varieties of English in the world. Although there seem to be
similarities like those he's highlighted, e.g. baby's first phonemes,
there seem to be quite different expectations about which areas of
language are more important to focus on, e.g. the teacher who favors
pragmatics.

So is the prominence of upspeak (UPWARD INTONATION ON STATEMENTS)in
American English on the West Coast just dialect, or does it reflect an
attempt to soften what were once perhaps more direct (DOWNWARD INTONATED)
statements? Both? I've also noted a faux British intonation on questions
to make them sound more polite. Americans are constantly looking for ways
to sound more pleasant, I feel.

Rob



	


	Group: dogme
	Message: 4204
	From: Barbara Dieu
	Date: Sa Sep 06, 2003 11:32 

	Subject: Wisdom x Enthusiasm


	An old farmer in Georgia had owned a large farm for several years. He had a
large pond in the back, fixed up nice; picnic tables, horseshoe courts,
basketball court, etc. The pond was properly shaped and fixed up for
swimming when it was built.

One evening the old farmer decided to go down to the pond, as he hadn't
been there for a while, and look it over. As he neared the pond, he heard
voices shouting and laughing with glee. As he came closer he saw it was a
bunch of young women skinny dipping in his pond. He made the women aware of
his presence and they all went to the deep end of the pond.
One of the women shouted to him, "We're not coming out until you leave!"

The old man replied, "I didn't come down here to watch you ladies swim
naked or make you get out of the pond naked."
"I'm here to feed the alligator."
Moral:
Old age and cunning will triumph over youth and enthusiasm every time!

And a reminder: Do not miss the Euro Language Session : Teaching Unplugged
at Tappedin on Sunday 7th September.
http://www.tappedin.org/new

Warm regards from Brazil,
Barbara Dieu
http://members.tripod.com/the_english_dept/index.html
Lycée Pasteur, Sao Paulo, Brazil
Homebase This is Our Time project
http://www.timeproject.org


	


	Group: dogme
	Message: 4205
	From: lifang67
	Date: So Sep 07, 2003 9:08 

	Subject: Re: What''s a Gesture?


	Rob and Diarmuid:

Bakhtin, bless his deep Russian soul, says that understanding is 
really just being able to reply. This is typical Bakhtin--with one 
stroke he cuts the knot, and shows us that we've all been looking in 
the wrong place. Comprehension isn't to be found in consciousness at 
all. In fact, consciousness isn't to be found in consciousness, at 
least not in a conscious little homunculus in your head; it too is 
socially constructed. 

Comprehension is to be found in the eager anticipation with which 
you await your turn in the conversation. It's not just backward 
looking to what someone just said. It's also forward 
looking to what you are about to say. It's not passive and 
analytical, but profoundly creative and synthetic.

But Bakhtin, counfound his profound Russian soul, won't give you a 
single bog-blasted example. Let me try to fill in a few, mined 
fresh from the here and the now. Here I am, right now, sitting at 
the computer keyboard. As you can tell, I'm going all hectory-
lectory, preachy and teachy, and somewhere out there in the ether I 
can hear the soft sound of hackles rising. 

Contrary to what you may think, this (utterly uncharacteristic, I 
know) switch to the lecture mode is not back-ward looking and 
routinist. It's not just because I've spent (now) twenty 
four odd years standing at the head of the class and I can't have a 
normal conversation any more. 

My unquenchable urge to lecture you is actually forward looking and 
collaborative. As I sit here at the keyboard and type and think, I 
can see, with my mind's eyes in the back of my head, the vast green 
canvas of my slate blackboard, and with my mind's eyes in the front 
of my head I see the eager faces of my graduate students, the best 
teachers I know and have ever known. We are going to fill up the 
green with weird and wonderful ideas in powdery powerful white. 

But they must be new ideas, things that have never really occurred 
to anyone before, at least not in this form or this time and place. 
That's not happening here and now (it's Sunday and the harvest 
festival is on us) but it may happen very soon--maybe as soon as 
Thursday week, and I'm looking forward to it. 

The lecture mode in which the following drivel is couched really 
comes from the same place as the drivel itself, the same place 
where all the stuff on this list comes from, from anticipating 
my turn in the conversation I carry on with my learners.

To return to Bakhtin. Comprehension, then, is not to be found in 
inside heads at all. Inside heads you'll find meat and brains and 
neuron ganglia and stray sparks and all kinds of stuff, but the 
relationship between these things and comprehension as we understand 
it is really no closer (is really less close) than the relationship 
between question and reply. 

A reading theorist I was reading recently made fun of the attempt to 
tackle reading comprehension by looking at neuron firings or eye 
movements--after all, something like this probably goes on when 
people vote too (unless they vote for George W.) but we don't try to 
explain voting patterns by looking at neurons. 

Remember, we're not talking about the relationship between facts 
and facts. We're talking about a relationship between facts and 
abstractions, examples and generalizations. There ain't no reason 
that Bakhtin can see to think that the fact of little sparks 
coursing down channels in the brain-meat stands somehow closer to the 
abstraction of comprehension than the fact of talk.

Bakhtin says comprehension itself (not just signs of comprehension) 
can be located in the ability to grammatically anticipate when 
someone is ending their turn or maybe even complete their turn for 
them--that's grammatical comprehension. (Schegloff it was who noted 
that the pauses WITHIN turns are often longer than the ones between 
them, which means that some kind of grammatical analysis is probably 
going on, as much as is necessary, so that people know when to take 
turns.) 

It's to be found in the ability to take a phrase from what your 
interlocutor just said and give it a new twist--that's lexical 
comprhension. It's to be found in the ability to make your tone 
match the intonational register your interlocutor has chosen--if 
you like them--and in the ability to clash with it if you dislike 
them. That's phonological comprehension.

Phonological comprehension! What a concept! Sound and MEANING! 
What a combination! When of course the whole point about phonemes is 
that they are below the level of meaning, that it takes a bunch 
of 'em to mean anything. How is such a thing as phonetic or even 
phonological comprehension possible?

Obviously, only by doing away with phonemes. So let's do it! 
After all, what are they? Phonemes are phonies, forty dead 
letters pretending to be the living sounds of spoken language in 
its infinite variety and nuance. Phoneme based pronunciation 
teaching is a gross abuse of spoken language by written language, 
just as phonics based literacy teaching is a gross distortion of 
written language by spoken language ("When two vowels go walking, 
the first one does [DOUGHS?] the talking"). 

Phoneme based pronunciation teaching is also phoney; it's an attempt 
to profit from the more prestigious and also more packageable and 
marketable form of language, written language. In this it is 
similar to the abuse which dogme principally addressed in its 
early years, the grammar feeding frenzy which "focus on form" seemed 
to touch off among publishing sharks in the early years of this 
decade. 

Spoken language, of course, has grammar but it's nothing like 
the grammar of written sentences--it's more of an intonational 
grammar if you listen to it (UP and DOWN, stressed 
syllables every three or four words that clearly mark the flow 
of new information in a conversation). Alas, writing has no 
representation for anything but the most rudimentary intonation; 
it's very much relegated to punctuation habits.

Examples, examples! Well, consider the following conversation, 
between self and wife, over Textile Town Telephone" (in the garment 
factory district in Xi'an where we used to live, it is customary to 
open windows and shout, no matter how many neighbours are listening):

SELF: I want a ca/t/.
WIFE: Did you say a cap or a cab?

Well, the answer is, neither. When you talk over Textile Town 
Telephone, or even over a real telephone, you don't really release 
the stops, and any voicing of the /t/ is going to 
remain in the mouth and not be heard. So what DO people hear?

The vowel is, of course, much longer before a voiced stop, and 
shorter before an unvoiced stop. 
Compare: "bat/bad", "caff/cave", "eff/eve" etc.) My phonetics 
teacher, Marcel Tatham, would stop here and smile, and tell us 
that this was compensatory, a specially designed feature of 
language which allows the dispersal of information normally lodged in 
the phonemic contrast /p/ and /b/ throughout the syllable, something 
which evolves in language to prevent ambiguity. 

Gee, wouldn't it be easier just to get another word? If this is such 
a problem, why don't we just dump "caps" and wear hats, or forget 
about cabs and take the taxi instead? Or handle it on the grammatical 
level, by using "wear" in front of caps and "ride" in front of cabs? 
Why does this kind of ambiguity need a special rule to handle it on 
the phonological level?

We need this special rule in order to maintain the fiction that 
phonology is a separate module, with its own laws unbeholden to 
lexis and grammar. In particular, we need this special rule to 
maintain the fiction that this separate module is made up of 
things called "phonemes", whose minimal contrasts are the substance 
of our pronunciation teaching and the only permissible link (because 
an entirely abstract one) with the separate module known as 
vocabulary.

Suppose, on the other hand, we assume that this "cap/cab" problem is 
not the exception, but the rule. That is, we don't listen for 
phonemes and absolute contrasts at all, we just listen to 
gestures, and movements from one thing to another. The important 
thing is not being able to produce this sound or that one, but being 
able to move through sounds dynamically, to move through vowels in 
transition to consonants and consonants in transition to vowels. And 
that's NOT just true of words that are phonologically separated by 
indistinguishable minimal pairs (like voiced/unvoiced stops that are 
never released). It's true of language GENERALLY.

That's what co-articulation always maintained. But co-articulation 
is really part of a much larger phenomenon, which I would like to 
call gesture, which I will argue can be found at almost any level 
of analysis we choose. (Complexity theory, discussed in this space a 
couple of years ago, would predict this; I have misgivings about 
complexity theory, but this isn't the place for them; already I'm 
gonna get hammered for the length of this one.)

In particular, I will argue that gesture is a key part of lexis 
(onomatopoeia and icon use), and syntax (word order itself), and 
above all of discourse and text structure (where it is the very 
essence of metaphor and of stylistics generally). In theoretical 
terms (Fiona!) this gestic aspect of language DENIES the Saussurean 
premise that language is "made up" of absolutely arbitrary pairings; 
where apparently arbitrary relationships exist, it is because 
they have grown out of associations that were quite meaningful and 
non-arbitrary to those who made them. Saussure is a formalist; we 
are basically contentists. In more demotic language, thought 
ain't heat, it's emotion. Talk ain't meat; it's motion.

Let's not get too far ahead of ourselves. Let's go back to the 
phonological level. Sandra and Diarmuid have both pointed out that 
their kids start with producing naseo-pharyngealized vowels (that 
is, bawling their little heads off). The saddest thing about this is 
that the little tykes probably think they are being the most highly 
articulate and learned creatures in the room. 

Vygotsky says that from the point of view of the child, that 
sound is a whole utterance, and has not only phonological reality 
but even a kind of grammar and meaning ("I'm hungry", or "I'm wet" 
or "I'm mad as hell"). It's only at this level, after all, that the 
kid has a reason to open his mouth at all. 

Later, the little kids produce open syllables, along the lines cave 
men may have followed in their invention of language, CV, CV, ma-
ma, and ba-ba. Diarmuid points out that these 
utterances, which again are probably complete sentences from the 
point of view of the child, are then willfully and rather selfishly 
interpreted as names by doting parents, hence the 
relative universality of these names: "Mama" and "Baba" in 
Chinese, "Uma" and "Apa" in Korean, "Umm" and "Abu" in Arabic.

Now, according to Old Man de Saussure, the next step in the creation 
of language (because of course language is a fixed system which 
needs to learned, rather than re-invented) should be the closed 
syllable, that is CVC. 

But language isn't a fixed system, and it does need to be reinvented 
every time somebody learns to use it. So children have minds of 
their own, and instead tend to create syllables that are open at 
both ends, and closed in the middle. You can see this in 
the language that Diarmuid and Sandra report, and also in the 
words for "father" and "mother" in Korean and Arabic. Consider too:

"oni" = older sister (if you are a woman)
"opa" = older brother (if you are a woman)

The language system itself prizes the CVC syllable, perhaps because 
it allows more contrasts. But the child likes the VCV syllable, 
perhaps because vowels are easier for them, perhaps because the VCV 
syllable allows more of movement they crave, which carries the vocal 
and intonational gestures they use to mean things.

And I would argue that this is also the reason why we find 
the "gestic" rules of "higgledy-piggledy-pop!" that I talked about 
yesterday. Here, we've got the consonants going from "open", 
rather vowelly consonants like /h/ to closed, real he-
man, consonanty-consonants like /d/. That's because the kids are 
more interested in the motion than the actual meat of the minimal 
constrasts (which is really an abstract invention of linguistics). 
At the same time, we've got the vowels going from closed, rather 
consonanty vowels like "yiii" to real open, she-man vowels like "o". 

That's because, again, the kids are interested in the dynamic 
relationship between open and closed, something you can really feel 
in your mouth, rather than than hard-and-fast categories like vowel 
and consonant which can only be grasped with the mind. For them, 
it's the motion that expresses emotion.

Yesterday I gave three examples of what I thought was (malgre the 
teacher) the same thing. In the first example, the "CAT" chant, most 
of the children did not really understand that /k/ + /ae/ + /t/ 
spells "cat", simply because it doesn't. The kids hear 
something like "keuh-aeh-teuh" which is probably more likely to 
collapse into "keuatu" than the word for feline. They can, of 
course, be trained to interpret "keuh-aeh-teuh" as "cat". They can 
also be trained to walk on their hands.

Fortunately, one child has received the necessary training and knows 
that what is meant is the word "cat" instead of its meaningless 
parts. And the kids then recognize, not the furry animal, and still 
less the phonemic components, but the vocal gesture of their 
classmate. It's not easy, because there isn't anything there that 
suggests a cat. But they know the word, and they know their mate, 
and they are endlessly uncritical, or anyway, indulgent of teachers 
and materials writers. The materials writers, blithe to their good 
fortune, slap themselves on the back and tell themselves that phonics 
work.

But the word "cat" is a gesture in two senses in which a phoneme is 
not. The dynamic segmental sequence "cat" is a motion, from one 
consonant through a vowel to another consonant. The phoneme /k/ is 
not. The dynamic segmental sequence "cat" is also physical sound 
with a social interpretation. But sound /k/ is merely a physical 
sound. It may be interpreted as an attempt to say "cat" or "cab" 
or "cap" but until it makes that movement from the plane of physical 
sound to the level of comprehension, of social interpretation, it 
is not gesture, and not incidentally, not language either.

The word "cat", though it may be a word, is not yet an utterance. 
For that, movement of one intelligent tongue through sound segments 
is not enough. For that, it's necessary to have movement of sound 
from one to another. In other words, as Bakhtin always said, 
it's necessary to have a speaker and a hearer. And a context. But 
of course the word "cat", though it may be a word, is not yet an 
utterance. For that, movement of one intelligent tongue through 
sound segments is not enough. For that, it's necessary to have 
movement of sound from one to another. In other words, as Bakhtin 
always said, it's necessary to have a speaker and a hearer. And a 
context. And it's on this plane that dogme, and not incidentally, 
meaningful interaction, begins. 

My second example was less negative, though still based on 
published materials. Here you've got "greeting = meeting", with 
the voice of the teacher falling (indicating authority) and the 
voice of the children rising in submission, one looking down and 
the other looking up. 

Notice that when I call this a gesture I'm using the word on a 
different level. Whereas in the previous example I used the word to 
mean the movement of the voice from closed sound to open sound to 
closed sound in a segmental gesture which suggests the familiar 
feline animal, now I'm using the word to mean the movement of the 
voice from high to low and from low to high in a supra-segmental 
gesture which suggests "meeting", and also the T-S relationship. 
In one case, vowels and consonants, open and closed. In 
another, pitch movement, high and low. In one case, lexical meaning. 
In another, pragmatic meaning.

Now how can I get away with this kind of sloppiness and imprecision? 
How the devil can these two different things, on very different 
planes of analysis, be examples of the same thing? The answer, I 
think, is that gesture consists precisely of this kind of movement 
from one level to another.

What is gesture? Gesture is a movement from a physical plane of 
action to a social plane of activity and meaning. How does it come 
about? It comes about through the social interpretation 
(comprehension) of a physical action (manual or verbal).

If I wave at you, I'm physically just waving. It is you who 
extends the meaning of the motion to yourself, by interpreting the 
wave as a gesture. In other words, as Bakhtin predicts, 
comprehension is never homuncular but always social in nature, 
never exclusively backward looking but always forward looking. In 
this case, we have the extension of an external sign ("waving") into 
an internal meaning ("at you"), and the comprehension of it as a 
sign concretely consists of being able to reply, that is, transform 
the internal meaning into an external sign again (by waving back). A 
wave which is not returned in some way is not a successful wave at 
all; and in fact I might well disguise the snub by scratching my 
head, or taking off my glasses, and removing its social 
interpretation.

How do children get from the plane of physical sounds to the plane 
of gesture? This brings us back to Sandra and Diarmuid's L1 data. 
Imagine a child trying to reach a teddy bear. Vygotsky describes 
how almost random grasping motions, which fall far short of the 
teddr, is "interpreted" as a pointing gesture by the mother, who 
takes the toy at which the child is grasping and hands it to the 
child. With this, the child makes the amazing discovery that 
unsuccessful grabs can be very successful tools for manipulating 
parents. The parallels with language development, and in particular 
the development of "mama" and "baba", are obvious. 

In each case, there is a physical movement which achieves a 
social interpretation. The physical movement then becomes a 
gesture; that is, a movement which is metaphorically extended to 
an intention, a motion which is metaphorically transformed into an 
emotion.

I'm playing the same game when I take the "cat" example of 
gesture-as-lexis and metaphorically extend it to the "good 
morning" example "gesture-as-discourse". Yes, it's metaphorical, 
but metaphor is really how a lot of language and language 
acquisition works--by extending a gesture from one level of language 
to another, we get new ways of meaning-making out of old ones. Kids 
move from crying to "mama" to "aaamaaaa". In the same way, of 
course, Jeongran's kids are able to answer her "Good morning 
everybody" with the correct UP intonation "Good morning, mam" and 
they are going to be able to extend the intonation of "What?" 
to "Pardon?"

How do we teach pronunciation? Well, the same way we teach anything 
else--by using it and negotiating it. In Wittgenstein's so-
called "language games" a builder tells an assistant to go get some 
blocks and the assistant obeys. As soon as it becomes necessary to 
count the blocks, or to talk about their color, the "dictionary 
model" of language, in which words stand for meanings, one 
word for one meaning, falls apart--there can be no one meaning 
for "four" or "red". So, says Wittgenstein, words are rather like 
tools. The "meaning" of a tool depends very much on its 
use, not on its form or classification. Word meaning, then, is 
identical to actual use, and the way we teach them is by using them.

We don't use phonemes in anything except linguistic description. 
The Chinese didn't even use phonemes for that until they were 
copied from Western linguists (rather the way we blindly copied our 
parts of speech from Latin), and of course sign languages can't use 
them. Of course we do use sounds, but the sounds we use are not 
useful when we divide them into phonemes. 

So let's call the sounds segmentals, as opposed to supra-
segmentals, which are indubitable facts without any real written 
representation, as well as opposed to phonemes which are indubitable 
representations without any real underlying facts. And let's 
recognize that the essence of segmentals, like the essence of 
supra-segmentals, is not a particular sound quality at all, or 
an abstract representation of that sound quality, but instead a 
perception of movement, a gesture, a change. 

Let's take it further, beyond the sound level! Words 
like "smash", "crash", "bash", "crush", "crunch", "munch" have a 
gestic element--the "sh" endings suggest a cascade of broken 
shards and the "ch" endings suggest the sounds of structural 
obliteration. Just as it is movement from segmental to segmental 
creates meaning on a supra-segmental level, movement from 
arbitrary sounds to non-arbitrary ones creates meaning on an 
onomatopoeic level. That is, the sound is both symbol and icon, both 
a sign for the thing and the physical sound of the thing, and the 
movement from one level of meaning to another (or the extension 
of meaning from one level to another) takes place as a gesture. Is 
it an accident that kids have so much enthusiasm for precisely these 
sounds in their games and their comic books?

Further still! There are (I think) sentences and even texts which 
operate on two levels, not only symbolically stand for but 
physically indicate the things they are talking about. 
Widdowson calls this the distinction between "referring" 
and "representing"; Sarah Schulman told me that what made her a 
novelist was the realization that words could not simply 
describe but also recreate emotions. 

I talked in an earlier post ("Subject Verb Object") about how I 
think the basic grammar of the sentence may have derived from an 
attempt by early man to gesture, to get back from symbolic reference 
to physical representation, by putting the symbols in the order in 
which, to his eye, they naturally occur: Fiona Kills Bison, Subject 
Verb Object, a kind of CVC in syntax, where the consonants are hard, 
closed nouns and the vowels are abstract, blurry, open verbs.

This movement from referring to representing is also what Brecht 
would call "gestic". For some years I've been puzzling over a 
passage of Brecht which compares two translations of 
this passage of the Bible.

"Pluck out the eye which offendeth thee"

"If thine eye offend thee, pluck it out!"

Brecht points out that the second one is somehow much more 
horrifying than the first. He's right, but why is he right? Well, 
which obeys the time sequence that we ALWAYS use when we tell 
stories--first the offence, then the punishment? Which proceeds 
from the self/body AWAY from the self-body? Which, finally, moves 
from a metaphorical plane to a grisly real one? All of these are 
gestures, movements from one level of abstract meaning to 
a more real, iconic one. All of these mean that the second sentence 
does not simply stand for meaning, but like the word "crash" actually 
helps to make it come true.

At every level of language--segmental, supra-segmental, word, 
utterance and even text--we see the same principle. It's the gesture, 
and not the symbol, that carries meaning. It's the dynamic motion of 
utterances, from one sound to another, from one speaker to another, 
rather than their fixed descriptive qualities, that communicate. 

The reason why this principle is the same at every level is not (at 
least according to me) explainable by complexity theory (because 
complexity theory ignores the element of intentionality). It's really 
because language is socially (and thus consciously) constructed 
through gesture and metaphor, so that the higher levels reflect their 
origins in lower levels, which ultimately reflect physical reality. 

dk1

PS: Diarmuid says that the game is called, at least in his neck 
of the woods, "Scissors, Paper, Rock" (which obeys all 
three "Higglety-Pigglety-Pop!" rules: consonants become more 
consonanty, vowels getting more vowelly, and "ready, steady, go!") 
The other day I asked my kids to rewrite the game using the story of 
the rabbit, the turtle, and the dragon king of the sea (the dragon 
king is sick, and orders the turtle to get him a rabbit liver; 
turtle tricks the rabbit to coming under the sea, and the rabbit 
tricks the king by telling him he left the liver at home and then 
giving him a bag of rabbit shit to eat). They not only created the 
game, which moves beautifully from pure physical activity to fairly 
extended discourse, they called it "Turtle, rabbit, king" which obeys 
two out of three of the "Higglety-Pigglety-Pop!" rules. Can anyone 
think of a name that obeys all three?

d



	


	Group: dogme
	Message: 4206
	From: Barbara Dieu
	Date: So Sep 07, 2003 7:38 

	Subject: Re: Learning language


	I came across an interesting link which is surely nothing new or
innovative, but which may help some to make a distinction.
Listen to:
http://www.iteachilearn.com/cummins/englangprof.rm

Warm regards from Brazil,
Barbara Dieu
http://members.tripod.com/the_english_dept/index.html
Lycée Pasteur, Sao Paulo, Brazil
Homebase This is Our Time project
http://www.timeproject.org


	


	Group: dogme
	Message: 4207
	From: Charles Jannuzzi
	Date: Mo Sep 08, 2003 8:06 

	Subject: Purge phonemics from LT


	I stepped out of the discussion on articulatory gestural 
accounts vs. traditional ones, but I think I've read up on 
what has followed to add a bit more.

I agree with the idea of just dropping the whole concept of 
phoneme. For a start, most 'pure phonology' has no use for 
the 'segment' and/or a phoneme with a phonetic reality 
(though some retain a phonological unit totally abstracted 
from phonetics--imagine that). 

Next, an observation about 'suprasegmentals'. As they have 
been tackled in 'linguistically informed' ELT, they 
basically amount to nothing more than non-segmental 
phonemes. Sorry, no go for me.

Articulatory gestural accounts of phonetics and phonology 
have great potential, for a number of reasons:

1. they are not based on an abstract unit like a phoneme

2. they help to account for how spoken language is produced 
and perceived on multiple sources of information: acoustic, 
physiology/kinesthetic, visual

3. they help reconcile structured communication outside of 
spoken language with spoken language

4. they help to understand the psychology of speech along 
with the accompanying speech behaviour

Here is an interesting page on the web for the basics:

>> http://www.percepp.demon.co.uk/oporto.htm

GESTURAL EQUIVALENCE OF LANGUAGE
PROPOSITIONS
1. The origin and evolution of language was the result of a 
transfer of motor patterning from that controlling bodily 
movement generally to the articulatory organs. 
2. There are basic (innate) elementary neural motor programs 
from which all bodily movements are constructed. 
3. These elementary motor programs specifically control all 
the precise ballistic and targeted movements of the hand and 
arm. Movements of the hand and arm can be seen to be 
segmented into elementary movements (when for example there 
is damage to the cerebellum). 
4. The elementary motor programs when redirected to the 
articulatory organs produce an equivalent set of elementary 
speech sounds (elementary articulatory programs) 
5. Every program controlling movement of the hand and arm 
can be redirected to form an equivalent articulatory 
program; similarly every articulatory program can be 
redirected to produce an equivalent movement of the hand and 
arm. 
6. Every articulatory gesture can be redirected to produce 
an equivalent gesture of the hand and arm; every gesture of 
the hand and arm can be redirected to produce an equivalent 
articulatory gesture. 
7. Gestures of the hand and arm in a number of different 
ways represent, or more precisely, are structured by the 
contours of perceived objects or of larger bodily actions. A 
gesture can be structured by a perceived circle or square, 
by the contour of a tree or a house, by the perceived action 
of another person or by recall of a particular object or 
action. 
8. Every gesture structured by a perceived object or action 
or by a recalled object or action can be redirected to 
produce an equivalent articulatory action. 
9. Specific articulatory gestures generate specific phonetic-
phonological patternings of utterances. 
10. Speech-sounds, and beyond them aggregations of speech- 
sounds in words, are equivalent to, homoeomorphic with, 
gestures structured by perceived or recalled objects or 
actions. 
11. Distinct speech-sounds (consonants and vowels) are 
equivalent to, homeomorphic with, distinct positions and 
movements of the hand and arm. These equivalences can be 
observed and specified. 
12. Specific aggregations of speech-sounds, words, can be 
correlated with specific gestures structured by perceived or 
recalled objects or actions. These equivalences can be 
observed and specified. 
13. How does the perceiver\receiver understand speech? 
14. How does the perceiver\receiver understand gesture? 
15. The chameleon theory of speech\gesture perception. 

----------------------------------------------------------------------
----------

NOTES: SUPPORTING MATERIAL 
MOTOR THEORY 

The motor theory is a theory of the origin and functioning 
of language. The theory is that the structures of language 
(phonological, lexical and syntactic) were derived from and 
modelled on the pre-existing complex neural systems which 
had evolved for the control of body movement. Motor control 
at the neural level requires pre-set elementary units of 
action which can be integrated into more extended patterns 
of bodily action - neural motor programs. Speech is 
essentially a motor activity (a stream of articulatory 
gestures). Language made use of the elementary pre-set units 
of motor action to produce equivalent phonological units 
(phonemic categories). The neural programs for individual 
words were constructed from the elementary units in the same 
way as motor programs for bodily action. The syntactic 
processes and structures of language were modelled on the 
motor 'syntax'. No separate theory is needed for the origin 
and functioning of gesture which is itself a motor activity 
controlled by the same cerebral motor control systems 
governing all bodily movement.<<end of excerpt

Posted by Charles Jannuzi, Fukui University
www.literacyacrosscultures.org



	


	Group: dogme
	Message: 4208
	From: Charles Jannuzzi
	Date: Mo Sep 08, 2003 8:20 

	Subject: Re: Purge phonemics from LT


	I also wish to add one more idea for discussion. That is, 
that it might well be the case that in our need for a 'basic 
unit' like a phoneme we may have overlooked that 
the 'articulatory gesture' could be isomorphic (maps in a 
one-to-one relationship) with the morpheme. It would 
certainly help explain why, for example, we repeat a word to 
remember it, or why , even if we don't read out loud, we 
move our articulators while reading (I do anyway, especially 
in a noisy environment or when the text is difficult to 
follow). 

Charles Jannuzi



	


	Group: dogme
	Message: 4209
	From: Charles Jannuzzi
	Date: Mo Sep 08, 2003 8:50 

	Subject: What is an articulatory gesture?


	I'll give this a go.

First, remember, a description is a model, and a model is 
never the phenonmenon it has been constructed to model. If 
people in AL and ELT would simply remember this, a lot of 
hot air and (SLA rhetoric) could be saved for blowing out 
candles on birthday cakes or something. 

When I use the term 'articulatory gesture' I am trying to 
mean an abstract unit (but not too abstract) of speech. That 
is, a phonological unit but one that makes sense with the 
phonetic and articulatory reality. So I am referring to the 
planned, psychologically controlled, discrete use of the 
nasal and oral cavities and the face to communicate with a 
spoken language. 

The articulatory gesture is NOT the sound that is produced 
and sent out into acoustic space (and this is often where 
old 'featural' accounts came up short--for example, nasality 
or voicing were to mean an acoustic quality only). 

If we can refer to an abstract articulatory gesture it is 
because of the predictable and patterned movement of 
articulators and the surface of the face (for example, open 
or closed mouth, lips rounded or flattened). Notice what 
this package of speech produces: an acoustic signal, a 
visual signal, and a physiological signal. 

Now the speaker experiences her own speech first 
kinesthetically but also acoustically (though acoustically 
could mean both what the skull conveys outside the ear and 
what the ear picks up and send back into the skull). Next, 
the articulatory gesture is not that which is perceived by 
the listener as the sounds sent out into space. Rather, the 
listener interprets the visual and auditory inputs in terms 
of their own articulatory gestures. 

In ELT there is quite a bit of confusion over listening. 
First and foremost, listening to a language should take 
place in face-to-face communication. This is spoken 
communication with the potential for the listener as 
listener to learn the articulatory gestures. The type of 
listening favored in ELT materials, however, is what I 
call 'literate listening'. It is listening away from face-to-
face communication and so requires the listener 
to 'overinterpret' the audible input without visual-gestural 
information. It is more like what is required to take a 
written text and turn it psychologically into real language 
inside your head. 

Charles Jannuzi



	


	Group: dogme
	Message: 4210
	From: Charles Jannuzzi
	Date: Mo Sep 08, 2003 8:54 

	Subject: Re: What is an articulatory gesture?


	>>This is spoken 
communication with the potential for the listener as 
listener to learn the articulatory gestures.<<

Before I take on what is it good for, let me correct that. I 
meant 'listener as learner'.

CJ



	


	Group: dogme
	Message: 4211
	From: Charles Jannuzzi
	Date: Mo Sep 08, 2003 9:09 

	Subject: What is an articulatory gesture good for?


	1. It is an abstract unit of speech that keeps the 
phonological and phonetic together (that is psychologically 
and physically real).

2. It is a complex model of speech that basically models and 
maps itself. So pedagogy is simplified once the theory is 
grasped. We don't need to do the Prof. Higgins routine and 
fret that our students will never understand phonetics. They 
don't need to. Rather they need to experience face-to-face 
communication in the language. The most technologically 
advanced piece of equipment that might help them to figure 
out the articulatory gesture would be a hand-held mirror. 
I'm always saying to students, look at my mouth. How can you 
say this word if you don't move your mouths? 

3. This doesn't mean there is no need for pronunciation 
training. First, I suggest it belongs with vocabulary 
learning. Second, I absolutely know that most of my students 
(EFL in Japan) are not going to get sufficient interaction 
in spoken English with a speaker of English to acquire 
spoken English as a matter of course. 

So the problem becomes how to somehow shower them in enough 
English input and activities to compensate for this lack of 
social activity in the FL. If I knew all the answers to that 
problem, I don't think I could answer them in a single post 
anyway, but I don't know, so I won't try. 

I do think students here in Japan have to be required to 
learn more vocabulary and to pay attention to saying the 
vocabulary they are supposed to learn. If they could learn 
language as if their eyes were bar code scanners, it would 
save me the trouble. They can't. So I have to find the 
energy, the desire and the resources to take the trouble. 

CJ



	


	Group: dogme
	Message: 4212
	From: Adrian Tennant
	Date: Mo Sep 08, 2003 9:27 

	Subject: Articulatory gestures


	Charles Januzzi wrote:

> the 'articulatory gesture' could be isomorphic (maps in a one-to-one
relationship) with the morpheme. It would
> certainly help explain why ... even if we don't read out loud, we move
our articulators while reading.

Ah! but in Sign Language many signers do not move their lips (especially
those who have learnt signing from a young age and have always been deaf).
When I started learning sign language (BSL) it often frustrated my (hearing)
colleagues that I neither articulated the word nor 'mouthed' the word I was
signing.

So, bang goes that theory - Charles, sorry.

Dr Evil

btw - I think as usual what is happening here is an attempt to rationalize
and simplify an incredibly complex phenomenon (speech & communication). I
don't think it can be reduced to a 'binary format' which is what most
theories attempt to do.



	


	Group: dogme
	Message: 4213
	From: lifang67
	Date: Mo Sep 08, 2003 10:15 

	Subject: Re: Articulatory gestures


	I'm (obviously) with Charles--we need to do away with phonemes. And I 
think a lot of what he says about the articulatory gesture as a 
DESCRIPTIVE unit is true.

But I'm with Dr. Evil too. Sure, SOME people move their articulators 
when they read. But using that as evidence that the articulatory 
gesture can be mapped directly onto morphemes is a bit like saying 
that the fact that Italians gesticulate when they talk suggests that 
gestures are isomorphic with morphemes. 

I think we need units that are inherently social. For example, 
Bakhtin considers that it is the turn--the amount of talk that takes 
place between two speakers--that should be our unit of analysis. 

We'll need smaller units than that, of course, if we want to realize 
CJ's (and my) dream of combining pron teaching and vocab. But to me 
the crux of the matter is not psychological reality, but sociological 
reality.

Here are some possiblities. I'm not sure if they are equally valid 
for descriptive purposes as they are for pedagogical purposes, but...

a) the tone unit. That is, a stretch of speech within a single turn 
which has a nuclear stress. This is sociologically real, because it's 
so obviously context sensitive.

b) the syllable. That is, the stretch of speech between two 
consonants, if we include silence as a consonant. This is 
sociologically real because it's the amount of time people normally 
wait before assigning a value to a segment.

On the use of terms like "segment" and "super-segemental". I think 
the ideas we want have to grow out of the rather outdated ideas that 
most people currently accept. In much the same way, I accept the idea 
of "co-articulation", as a starting point for the concept of gesture. 
But I'm with you (and I'm very glad you're with us)--we need the 
concept of articulatory gesture. The difference, I think, is that I 
consider it sociological rather than merely psychological.

dk1



	


	Group: dogme
	Message: 4214
	From: Charles Jannuzzi
	Date: Mo Sep 08, 2003 11:40 

	Subject: Re: Articulatory gestures


	--- In dogme@yahoogroups.com, "Adrian Tennant" 
<adrian.tennant@n...> wrote:
> 
> Ah! but in Sign Language many signers do not move their 
lips (especially
> those who have learnt signing from a young age and have 
always been deaf).
> When I started learning sign language (BSL) it often 
frustrated my (hearing)
> colleagues that I neither articulated the word 
nor 'mouthed' the word I was
> signing.

First, a lot of sign language users still use their 
articulators. I would say those who don't use their mouths 
and ears would have to be limited to those who are 
profoundly deaf from birth, though I'll have to research 
this before I say more. Certainly this category does not 
represent a group typical of most of the human race, though 
it does show how you can still communicate without the use 
of the vocal tract. Second, signed language has 
a 'phonology' but it is in the hands and face, not the oral 
and nasal cavity. The theory of the articulatory gesture is, 
of course, by necessity a simplification. How can 
you 'model' something if you don't simplify? However, it is 
not binary nor static like the phoneme or feature. Rather it 
attempts to account for how speaking is really a planned, 
structured movement through the vocal tract. So it gets away 
from simple bifurcations like r/l (which says /r/ is /r/ 
because it is not /l/, or structuralist silliness like /r/ 
is /r/ because it is not all the other categorical sounds of 
the language). 

CJ



	


	Group: dogme
	Message: 4215
	From: Charles Jannuzzi
	Date: Mo Sep 08, 2003 11:55 

	Subject: Re: Articulatory gestures


	> But I'm with Dr. Evil too. Sure, SOME people move their 
articulators 
> when they read. But using that as evidence that the 
articulatory 
> gesture can be mapped directly onto morphemes is a bit 
like saying 
> that the fact that Italians gesticulate when they talk 
suggests that 
> gestures are isomorphic with morphemes.

Well, I think we can safely say most people move their 
articulators when they speak. OTOH, I have no direct 
empirical evidence supporting instantiations of phonemes. 
Even people who say they don't move their articulators when 
they read usually do have movement, and this often 
correponds with language structure. So this is physiological 
evidence of psychological/phonological activity that is 
beneath consciousness. My colleagues and I want to delve 
into this a bit with electromyographic measurement while 
people read. 
> 
> I think we need units that are inherently social. For 
example, 
> Bakhtin considers that it is the turn--the amount of talk 
that takes 
> place between two speakers--that should be our unit of 
analysis. 

No disagreement here. I think we have to reconcile 
psycholinguistic and sociolinguistic accounts of language 
for LT and LL. A trip to the last AILA shows the two fields 
aren't communicating except perhaps in some empty 
neobehaviourist way. 
> 
> We'll need smaller units than that, of course, if we want 
to realize 
> CJ's (and my) dream of combining pron teaching and vocab. 
But to me 
> the crux of the matter is not psychological reality, but 
sociological 
> reality.

Notice how basically social the articulatory gestural 
account is. You don't get native speakers of a language by 
parking babies in front of a flat TV screen and letting them 
look at talking faces. It takes caregiver-to-baby 
interaction. And not only are babies phonetic geniuses, they 
attend very closely to the faces of their caregivers. 


> 
> a) the tone unit. That is, a stretch of speech within a 
single turn 
> which has a nuclear stress. This is sociologically real, 
because it's 
> so obviously context sensitive.

I associate 'nuclear stress' with just about any detectable 
spoken syllable. Interestingly, 'pitch' creates lexical 
contrasts in spoken Japanese, but I don't think that 
extensively. Kumo a spider might be distinguished from kumo 
a cloud this way, for example. 

> 
> b) the syllable. That is, the stretch of speech between 
two 
> consonants, if we include silence as a consonant. This is 
> sociologically real because it's the amount of time people 
normally 
> wait before assigning a value to a segment.

The Japanese 'native intuition' about language is a unit 
that seems to correspond with a 'mora'. Note that you really 
have to unify three things under one concept here: that 
which is spoken or at least felt to be spoken, that which is 
heard acoustically, and that which is then construed by the 
listener as having been spoken. Sometimes it is quite 
possible to 'hear' things that haven't actually been spoken, 
and it seems quite likely that overinterpretation of visual 
data plays a part in this. But this shows how successful 
language users are very 'top down' in interpreting any 
language they hear or read. OTOH, it can work against you 
learning a foreign language that is totally unrelated to 
your prior languages. 

> 
> On the use of terms like "segment" and "super-segemental". 
I think 
> the ideas we want have to grow out of the rather outdated 
ideas that 
> most people currently accept. In much the same way, I 
accept the idea 
> of "co-articulation", as a starting point for the concept 
of gesture. 
> But I'm with you (and I'm very glad you're with us)--we 
need the 
> concept of articulatory gesture. The difference, I think, 
is that I 
> consider it sociological rather than merely psychological.

I can't see how I've excluded sociological. As I said, the 
system won't get bootstrapped and built up into complexity 
without interaction. But I think we also do a disservice to 
issues of learnability if we ignore things like processing 
speed and brain plasticity in young learners (they have it 
over us totally, I'm afraid). Young learners aren't very 
good language learners if you try to teach them a FL as if 
they were literate adults, but that doesn't mean they can't 
learn languages far better than adults. The other day I saw 
a demonstration of 'plastic cup stacking'. Now you might 
think this is a worthless, trivial skill. But it is 
absolutely amazing how fast children become doing it and 
I've never seen any adults take it up and do it with the 
speed and alacrity of children who do. 

CJ



	


	Group: dogme
	Message: 4216
	From: Charles Jannuzzi
	Date: Mo Sep 08, 2003 12:10 

	Subject: Re: Articulatory gestures


	>>Ah! but in Sign Language many signers do not move their 
lips (especially
those who have learnt signing from a young age and have 
always been deaf).
When I started learning sign language (BSL) it often 
frustrated my (hearing)
colleagues that I neither articulated the word nor 'mouthed' 
the word I was
signing.<<

Following up on this point a bit more. The gestural nature 
of language does not require the use of the face and vocal 
tract. The argument goes the other way, rather: that the 
essentially gestural nature of human language is reflected 
in the face and vocal tract in the case of spoken languages.

It's important to make a distinction between linguistic use 
of the face and paralinguistic use of it (and some 
paralinguistic gestures are near universal, while others are 
culturally-specific). However, we have to complicate this by 
saying the systems overlap during actual communication. 

In the case of sign language, the fluent users I've observed 
do use their faces for both paralinguistic and linguistic 
functions. However, linguistic functions of the face may or 
may not correspond to counterparts in the spoken language. 
The gestures are more embodied in the structured movements 
of the arms, hands, fingers. This is where sign language is 
more centered by necessity, I should think. Further reading: 

http://gupress.gallaudet.edu/excerpts/HHMintro3.html

http://gupress.gallaudet.edu/excerpts/HHMintro4.html

http://www.sign-lang.uni-hamburg.de/BibWeb/LiDat.acgi?ID=5263

http://www.sign-lang.uni-hamburg.de/BibWeb/Lidat.acgi?
KEYWORDALTID=427

http://www.rwcp.or.jp/rwc-news/05e/28.html

CJ



	


	Group: dogme
	Message: 4217
	From: Charles Jannuzzi
	Date: Mo Sep 08, 2003 12:37 

	Subject: From hand to mouth


	I'm sure the dogme list exists to discuss much more than 
articulatory gestural accounts of language. However, I think 
ELT is often in peril of forgetting the physicality and 
physiological basis of human language, so I have to say that 
this is a passionate topic for me. I'll give it a rest for 
those either convinced or unconvinced. However, here is a 
recommended read that is much better than anything Pinker 
ever wrote, in my opinion (the book is available at Amazon). 
This brief description is from Scientific American:

From Hand to Mouth: The Gestural Origins of Language 
Human language may have evolved from manual gestures, which 
survive today as a "behavioral fossil" coupled to speech 
Michael C. Corballis

Human language is one of the finest accomplishments of 
biological evolution. Much of our species�f success is 
fundamentally dependent on the capacity of language to 
generate ideas that allow us to escape from the immediate 
present or to describe events and phenomena that have never 
existed. Yet the origin and evolution of this powerful tool 
is quite mysterious. Other forms of animal communication 
bear so little resemblance to human language that it seems 
unlikely that any of them could be a precursor to spoken 
language. Pulling together various observations on the 
neurology of language, the sophistication and cross-cultural 
nature of sign languages, and the ability of apes to 
communicate with signs, Corballis argues that the origins of 
human language may lie in manual gestures, not in 
vocalization.



	


	Group: dogme
	Message: 4218
	From: Diarmuid Fogarty
	Date: Mo Sep 08, 2003 5:43 

	Subject: Articulated lorries


	Hello Chas and Dave (and Doc, but the reference wouldn't hold if it weren't for the parentheses)

As you are undoubtedly aware, dogme seems to build itself on the foundation of socio-cultural constructivist thought. Now, it's informed me a great deal and I like to think that I've informed it too of the odd thing. I haven't actually read any of Vygotsky (although I certainly mean to). I have read (here and other places) about the man and his theories. One of which is the zone of proximal development. We aim for this if we want to help learners progress.

OK, the problem is that all this talk about phonemes, gestures, simple bifurcations, binary and static features is waaaaaaaaaaaaay beyond my ZPD. Consequently, I haven't got the foggiest what any of you are talking about. Might I suggest that you simplify the debate somewhat in order that people like myself can begin to form opinions (or decide whether opinions are worth forming)? 

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4219
	From: Adrian Tennant
	Date: Mo Sep 08, 2003 5:53 

	Subject: The importance of phonemes


	dk said:

> I'm (obviously) with Charles--we need to do away with phonemes. And I
think a lot of what he says about the articulatory gesture as a DESCRIPTIVE
unit is true.

I have to say that I disagree. You both appear to be blinkered when you look
at the role of phonemes.
I am currently reading an article about dyslexia where the importance of
phonemes, phoneme recognition and linkage between written signs (words,
letters etc) and their individual sounds (phonemes) is highlighted.
In fact, programmes that focus on linking the written letter & breaking up a
word into it's component phonemes and then linking these to sounds and
articulated language (i.e. speech) have had a profound effect on helping
people with dyslexia.

One of the implications of both the research and the developments in this
field is that there is a symbiotic relationship between phoneme
recognition/production and reading.

Dr Evil



	


	Group: dogme
	Message: 4220
	From: alastair lambert
	Date: Mo Sep 08, 2003 6:29 

	Subject: Phonemes


	I was interested in what Adrian had to say about the connection between the teaching of phonemes and dyslexia.I would like to add that my experience of a Downes Syndrome son( my own) has shown me how important the awareness of phonemes is.. I have for some time been trying to help him to say Good Evening correctly. Evening still comes out as Eedning but we have sorted out othe little mispronciations like this.
Neil

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4221
	From: Diarmuid Fogarty
	Date: Mo Sep 08, 2003 6:30 

	Subject: On those lorries


	Having reread the flurry of e-mails whilst having my nose eaten by Sara and my kneecaps battered by Eamonn, I see that there was a valiant attempt by CJ to explain exactly what it was he was trying to get across. What I'd like to do is offer my understanding of what has been said in the hope that my interpretation can be corrected or added to should I forget anything:

The teaching of phonetics needs to be radically reconsidered. Out should go the study of phonemes, along with intonation, pitch etc. In should come something that involves the whole kaboodle. In other words, we wouldn't teach 

"I am working too slowly."

followed by "I'm working too slowly."

followed by

"I'm working too SLOWLY." 

followed by Question intonation (or other); 

followed by whatever.

We'd just say the sentence as it's said in whatever context its being said. Done enough (the technique, not the sentence), students' pronunciation would become clearer and clearer. "The whole kaboodle" could, more scientifically, be referred to as "an articulatory gesture" and this would be transmitted through talking to each other in the classroom(the social setting). This would then trigger changes inside the learners' heads (which is where we are less clear...does socioconstructivism still have a place for the black box in a learner's head?) which is where the psychological comes in.

In other words, the teaching of pronunciation is best done by leaving the discrete items such as phonemes, stress, mouth shapes, intonation well alone and encouraging students to *look to see* how a word is said as well as *listen to hear* the words *in real and meaningful contexts*? This is best done through talking in the classroom and getting students to practise at home (if necessary with the aid of a mirror).

If I've missed anything (and I almost know that I have) please let me know. If I've misinterpreted anything, I'd also like to know about it.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4222
	From: Robert M. Haines
	Date: Mo Sep 08, 2003 6:57 

	Subject: Re: On those lorries


	Dear Diarmuid,

Your summary of the Articulate Gestures (btw, great movie title) discussion
strikes me as very dogmetic.

Rob
----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 08, 2003 10:30 AM
Subject: [dogme] On those lorries


> Having reread the flurry of e-mails whilst having my nose eaten by Sara
and my kneecaps battered by Eamonn, I see that there was a valiant attempt
by CJ to explain exactly what it was he was trying to get across. What I'd
like to do is offer my understanding of what has been said in the hope that
my interpretation can be corrected or added to should I forget anything:
>
> The teaching of phonetics needs to be radically reconsidered. Out should
go the study of phonemes, along with intonation, pitch etc. In should come
something that involves the whole kaboodle. In other words, we wouldn't
teach
>
> "I am working too slowly."
>
> followed by "I'm working too slowly."
>
> followed by
>
> "I'm working too SLOWLY."
>
> followed by Question intonation (or other);
>
> followed by whatever.
>
> We'd just say the sentence as it's said in whatever context its being
said. Done enough (the technique, not the sentence), students' pronunciation
would become clearer and clearer. "The whole kaboodle" could, more
scientifically, be referred to as "an articulatory gesture" and this would
be transmitted through talking to each other in the classroom(the social
setting). This would then trigger changes inside the learners' heads (which
is where we are less clear...does socioconstructivism still have a place for
the black box in a learner's head?) which is where the psychological comes
in.
>
> In other words, the teaching of pronunciation is best done by leaving the
discrete items such as phonemes, stress, mouth shapes, intonation well alone
and encouraging students to *look to see* how a word is said as well as
*listen to hear* the words *in real and meaningful contexts*? This is best
done through talking in the classroom and getting students to practise at
home (if necessary with the aid of a mirror).
>
> If I've missed anything (and I almost know that I have) please let me
know. If I've misinterpreted anything, I'd also like to know about it.
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4223
	From: alastair lambert
	Date: Mo Sep 08, 2003 6:20 

	Subject: articulatory gestures


	I quite agee with Diarmuid.I follow the messages with great interest and have learned a great deal but sometimes things get a little technical.
I would like to know what an articulatory gesture is in plain English. Is it the same as a hand gesture? What is its importance in language teaching? I am sure that hand gestures are useful when trying to explain a difficult point but is that what is meant here?I am not trying to be funny!
And why the opposition to phonemes? Surely these are quite important when teaching reading to beginners not familiar with the English alphabet and in the teaching of pronunciation?
I look forward to your replies.
Neil

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4224
	From: Diarmuid Fogarty
	Date: Mo Sep 08, 2003 8:57 

	Subject: Re: articulatory gestures


	Hi Neil
From reading CJ's posts, I think articulatory gestures are the shapes our faces make when we are producing sounds that can be interpreted as words. If this is correct, then the two things go together (hence his reluctance to separate them into discrete parts).

dk seems to interpret the same thing as also including things that are usually lumped under the heading "suprasegmentals". In other words, the way we use intonation (not just the conscious choice of Sounding Angry or Showing Amusement, but even the way we say Hello and Goodbye to people) also gesture to the way we (and our cultures) feel about what we are truly saying.

These are just interpretations. Nobody better than Chas n Dave to explain what they are trying to say. I hope they'll correct any misunderstandings.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4225
	From: Robert M. Haines
	Date: Mo Sep 08, 2003 9:32 

	Subject: Re: articulatory gestures


	If Diarmuid's interpretations are as on the mark as they seem to be, it once
again goes to show that more can often be expressed with less, i.e. "big
ideas" don't always need to be couched in technical language in order to
make them clear.

Or is Diarmuid just a poet?

Rob


----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 08, 2003 12:57 PM
Subject: Re: [dogme] articulatory gestures


> Hi Neil
> From reading CJ's posts, I think articulatory gestures are the shapes our
faces make when we are producing sounds that can be interpreted as words. If
this is correct, then the two things go together (hence his reluctance to
separate them into discrete parts).
>
> dk seems to interpret the same thing as also including things that are
usually lumped under the heading "suprasegmentals". In other words, the way
we use intonation (not just the conscious choice of Sounding Angry or
Showing Amusement, but even the way we say Hello and Goodbye to people) also
gesture to the way we (and our cultures) feel about what we are truly
saying.
>
> These are just interpretations. Nobody better than Chas n Dave to explain
what they are trying to say. I hope they'll correct any misunderstandings.
>
> Diarmuid
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4226
	From: alastair lambert
	Date: Mo Sep 08, 2003 10:10 

	Subject: Supra segmentalism and articulatory gestures


	Thanks Diarmuid for you very clear explanation.I had hunted around on the net for an explanation but had only found a lot of bewildering stuff written by rather high-flying experts on linguistics.Has anyone ever come across a summary of linguistics and ELT teaching written in plain English?
The other word that bothered me was suprasegmentalism if that is the correct spelling. I have still absolutely no idea what it means and would love to know.Thanks to Diarmuid I now know I have been using articulatory gestures in my teaching since I began in 1977.It is nothing new as a teaching approach.My French teacher at school back in the 1960s used facial expressions to enliven his classes and generally keep us all amused.You have only to see some Louis de Funes films and a recent film called 8 Femmes to see how articulatory gestures add to the spoken word.
So what are these super or supra segments and have we all been using them without our knowledge? I wouln't be at all surprised!
Neil

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4227
	From: Robert M. Haines
	Date: Mo Sep 08, 2003 11:19 

	Subject: Re: Supra segmentalism and articulatory gestures


	Dear Neil,

Here's a definition and example that I find clear:

"There is a general consensus that the features of spoken English most
likely to impede intelligibility are those that are called 'suprasegmental'.
These are those features which operate over larger stretches of speech -
stress, rhythm, intonation - as opposed to 'segmentals', which refer to
individual sounds. A word with the stress on the wrong syllable is more
likely to be misunderstood than a word in which the vowel sound is
mispronounced, for example. This is in large part because suprasegmentals
influence the way individual sounds are pronounced, rather than the other
way round. Nevertheless, the general context will play a large part in
determining the ease with which the listener can reconstruct the message."
Thornbury, S. (1997) About Language: Tasks for English Teachers, Cambridge
University Press

Rob

----- Original Message -----
From: alastair lambert <alastairlambert@b...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 08, 2003 2:10 PM
Subject: [dogme] Supra segmentalism and articulatory gestures


> Thanks Diarmuid for you very clear explanation.I had hunted around on the
net for an explanation but had only found a lot of bewildering stuff written
by rather high-flying experts on linguistics.Has anyone ever come across a
summary of linguistics and ELT teaching written in plain English?
> The other word that bothered me was suprasegmentalism if that is the
correct spelling. I have still absolutely no idea what it means and would
love to know.Thanks to Diarmuid I now know I have been using articulatory
gestures in my teaching since I began in 1977.It is nothing new as a
teaching approach.My French teacher at school back in the 1960s used facial
expressions to enliven his classes and generally keep us all amused.You have
only to see some Louis de Funes films and a recent film called 8 Femmes to
see how articulatory gestures add to the spoken word.
> So what are these super or supra segments and have we all been using them
without our knowledge? I wouln't be at all surprised!
> Neil
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4228
	From: Sue Murray
	Date: Di Sep 09, 2003 12:15 

	Subject: Re: From hand to mouth


	for anyone interested in finding out more, the first chapter of the book
Charles mentioned (Hand to Mouth) can be found in PDF on the following URL:
http://pup.princeton.edu/titles/7249.html

(and the preface to 'Language in Hand' by the late, and seemingly great,
William Stokoe - which I've been trying to get hold of for months! - also
about the theory of how hand led to language led to speech - can be found
on:
http://gupress.gallaudet.edu/excerpts/LIHpreface.html


----- Original Message -----
From: "Charles Jannuzzi" <b_rieux@y...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 08, 2003 1:37 PM
Subject: [dogme] From hand to mouth


I'm sure the dogme list exists to discuss much more than
articulatory gestural accounts of language. However, I think
ELT is often in peril of forgetting the physicality and
physiological basis of human language, so I have to say that
this is a passionate topic for me. I'll give it a rest for
those either convinced or unconvinced. However, here is a
recommended read that is much better than anything Pinker
ever wrote, in my opinion (the book is available at Amazon).
This brief description is from Scientific American:

From Hand to Mouth: The Gestural Origins of Language
Human language may have evolved from manual gestures, which
survive today as a "behavioral fossil" coupled to speech
Michael C. Corballis

Human language is one of the finest accomplishments of
biological evolution. Much of our species�f success is
fundamentally dependent on the capacity of language to
generate ideas that allow us to escape from the immediate
present or to describe events and phenomena that have never
existed. Yet the origin and evolution of this powerful tool
is quite mysterious. Other forms of animal communication
bear so little resemblance to human language that it seems
unlikely that any of them could be a precursor to spoken
language. Pulling together various observations on the
neurology of language, the sophistication and cross-cultural
nature of sign languages, and the ability of apes to
communicate with signs, Corballis argues that the origins of
human language may lie in manual gestures, not in
vocalization.
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	Group: dogme
	Message: 4229
	From: Sue Murray
	Date: Di Sep 09, 2003 12:14 

	Subject: Re: Re: Articulatory gestures


	this is sideways, and possibly irrelevant (though it does mention dogs ...),
in which case apologies.

by chance I was reading 'The President's Speech' by Oliver Sacks the other
day, and it seems to beautifully touch upon some of the recent discussion
matter, albeit from a different angle.

it's long, tho probably no longer than my average postings :), and anyway,
it's a good read......

Sue

quote:
What was going on? A roar of laughter from the aphasia ward, just as the
President's speech was coming on, and they had all been so eager to hear the
President speaking ...

There he was, the old Charmer, the Actor, with his practised rhetoric, his
histrionisms, his emotional appeal - and all the patients were convulsed
with laughter. Well, not all: some looked bewildered, some looked outraged,
one or two looked apprehensive, but most looked amused. The President was,
as always, moving - but he was moving them, apparently, mainly to laughter.
What could they be thinking? Were they failing to understand him? Or did
they, perhaps, understand him all too well?

It was often said of these patients, who though intelligent had the severest
receptive or global aphasia, rendering them incapable of understanding words
as such, that they none the less understood most of what was said to them.
Their friends, their relatives, the nurses who knew them well, could hardly
believe, sometimes, that they were aphasic.

This was because, when addressed naturally, they grasped some or most of the
meaning. And one does speak 'naturally', naturally.

Thus to demonstrate their aphasia, one had to go to extraordinary lengths,
as a neurologist, to speak and behave un-naturally, to remove all the
extraverbal cues - tone of voice, intonation, suggestive emphasis or
inflection, as well as all visual cues (one's expressions, one's gestures,
one's entire, largely unconscious, personal repertoire and posture): one had
to remove all of this (which might involve total concealment of one's
person, and total depersonalisation of one's voice, even to using a
computerised voice synthesiser) in order to reduce speech to pure words,
speech totally devoid of what Frege called 'tone-colour' or 'evocation'.
With the most sensitive patients, it was only with such a grossly
artificial, mechanical speech - somewhat like that of the computers in Star
Trek - that one could be wholly sure of their aphasia.

Why all this? Because speech - natural speech - does not consist of words
alone, nor (as Hughlings Jackson thought) 'propositions' alone. It consists
of utterance - an uttering-forth of one's whole meaning with one's whole
being - the understanding of which involves infinitely more than mere
word-recognition. And this was the clue to aphasiacs' understanding, even
when they might be wholly uncomprehending of words as such. For though the
words, the verbal constructions, per se, might convey nothing, spoken
language is normally suffused with 'tone', embedded in an expressiveness
which transcends the verbal - and it is precisely this expressiveness, so
deep, so various, so complex, so subtle, which is perfectly preserved in
aphasisa, though udnerstanding of words be destroyed. Preserved - and often
more: preternaturally enhanced ...

This too becomes clear - often in the most striking, or comic, or dramatic
way - to all those who work or live closely with aphasiacs: their families
or friends or nurses or doctors. At first, perhaps, we see nothing much the
matter; and then we see that there has been a great change, almost an
inversion, in their understanding of speech. Something has gone, has been
devasted, it is true - but something has come, in its stead, has been
immensely enhanced, so that - at least with emotionally-laden utterance -
the meaning may be fully grasped even when every word is missed. This, in
our species Homo Loquens, seems almost an inversion of the usual order of
things: an inversion, and perhaps a reversion too, to something more
primitive and elemental. And this perhaps is why Hughlings Jackson compared
aphasiacs to dogs (a comparison that might outrage both!) though when he did
this he was chiefly thinking of their linguistic incompetences, rather than
their remarkable, and almost infallible, sensitivity to tone and feeling.
Henry Head, more sensitive in this regard, speaks of 'feeling-tone' in his
1926 treatise on aphasia, and stresses how it is preserved, and often
enhanced, in aphasiacs.

Thus the feeling I sometimes have - which all of us who work closely with
aphasiacs have - that one cannot lie to an aphasiac. He cannot grasp your
words, and so cannot be deceived by them; but what he grasps he grasps with
infallible precision, namely the expression that goes with the words, that
total, spontaneous, involuntary expressiveness which can never be simulated
or faked, as words alone can, all too easily ...

We recognise this with dogs, and often use them for this purpose - to pick
up falsehood, or malice, or equivocal intentions, to tell us who can be
trusted, who is integral, who makes sense, when we - so susceptible to
words - cannot trust our own instincts.

And what dogs can do here, aphasiacs do too, and at a human and immeasurably
superior level. 'One can lie with the mouth' Nietzsche writes, 'but with
the accompanying grimace one nevertheless tells the truth'. To such a
grimace, to any falsity or impropriety in bodily appearance or posture,
aphasiacs are preternaturally sensitive. And if they cannot see one - this
is especially true of our blind aphasiacs - they have an infallible ear for
every vocal nuance, the tone, the rhythm, the cadences, the music, the
subtlest modulations, inflections, intonations, which can give - or remove -
verisimilitude to or from a man's voice.

In this, then, lies their power of understanding - understanding without
words, what is authentic or inauthentic. Thus it was the grimaces, the
histrionisms, the false gestures and, above all, the false tones and
cadences of the voice, which rang false for these wordless but immensely
sensitive patients. It was to these (for them) most glaring, even
grotesque, incongruities and improprieties that my aphasic patients
responded, undeceived and undeceivable by words.

This is why they laughed at the President's speech.

If one cannot lie to an aphasiac, in view of his special sensitivity to
expression and tone, how is it, we might ask, with patients - if there are
such - who lack any sense of expression and tone, while preserving,
unchanged, their comprehension for words - patients of an exactly opposite
kind? We have a number of such patients, also on the aphasia ward,
although, technically, they do not have aphasia, but instead, a form of
agnosia, in particular a so-called tonal agnosia. For such patients,
typically, the expressive qualities of voices disappear - their tone, their
timbre, their feeling, their entire character -- while words (and
grammatical constructions) are perfectly understood. Such tonal agnosias
(or 'atonias') are associated with disorders of the right temporal lobe of
the brain, whereas the aphasias go with disorders of the left temporal lobe.

Among the patients with tonal agnosia on our aphasia ward who also listened
to the President's speech was Emily D, with a glioma in her right temporal
lobe. A former English teacher, and poetess of some repute, with an
exceptional feeling for language, and strong powers of analysis and
expression, Emily D was ably to articulate the opposite situation - how the
President's speech sounded to someone with tonal agnosia. Emily D could no
longer tell if a voice was angry, cheerful, sad - whatever. Since voices
now lacked expression, she had to look at people's faces, their postures and
movements when they talked, and found herself doing so with a care, an
intensity, she had never shown before. But this, it so happened, was also
limited, because she had a malignant glaucoma, and was rapidly losing her
sight too.

What she then found she had to do was to pay extreme attention to exactness
of words and word use, and to insist that those around her did just the
same. She could less and less follow loose speech or slang - speech of an
allusive or emotional kind - and more and more required of her interlocutors
that they speak 'prose' - 'proper words in proper places'. Prose, she
found, might compensate, in some degree, for lack of perceived tone or
feeling.

In this way she was able to preserve, even enhance, the use of 'expressive'
speech - in which the meaning was wholly given by the apt choice and
reference of words - despite being more and more lost with 'evocative'
speech (where meaning is wholly given in the use and sense of tone).

Emily D also listened, stony-faced, to the President's speech, bringing to
it a strange mixture of enhanced and defective perceptions - precisely the
opposite mixture to those of our aphasiacs. It did not move her - no speech
now moved her - and all that was evocative, genuine or false completely
passed her by. Deprived of emotional reaction, was she then (like the rest
of us) transported or taken in? By no means. 'He is not cogent', she said.
'He does not speak good prose. His word-use is improper. Either he is
brain-damaged, or he has something to conceal'. Thus the President's speech
did not work for Emily D either, due to her enhanced sense of formal
language use, propriety as prose, any more than it worked for our aphasiacs,
with their word-deafness but enhanced sense of tone.

Here then was the paradox of the President's speech. We normals - aided,
doubtless, by our wish to be fooled, were indeed well and truly fooled. And
so cunningly was deceptive word-use combined with deceptive tone, that only
the brain-damaged remained intact, undeceived.

unquote
(Oliver Sacks, The President's Speech, from The man who mistook his wife for
a hat)



	


	Group: dogme
	Message: 4230
	From: Sue Murray
	Date: Di Sep 09, 2003 12:17 

	Subject: Re: On those lorries


	Here are a couple of rather cursory comments (I don't have an HGV licence!)

Teaching pronunciation: I suppose what I and most of my colleagues tend to
do here is adopt a sort of 'if it ain't broke, don't fix it' mode (which
perhaps supports somewhat the 'the whole kaboodle' theory that's been
postulated .....!)

BUT, there are plenty of times, as some posters have already pointed out,
when an individual or even a class want or need specific, discrete guidance;
and sometimes, it can be very helpful to someone to focus on a phoneme, or
practise an artificially (out of context) type of intonation.

sometimes, it isn't so helpful, but you don't know till you've tried. Part
of the reason why it isn't always helpful (when there's a perceived
difficulty or discomfort) is perhaps because second language learners have
first language tongues and mouths, and muscles are less flexible than
neurons ...I know, for instance, that my pronunciation problems in English
(my first language) are extremely 'get-away-able-with', but once it comes to
my second language (Italian) those problems are far more noticeable, and far
from being the only ones I have. I'm probably more aware of them too, but I
have to go for damage limitation rather than trading in for a new model....

The phoneme as an isolated unit is in many ways as elusive and many
flavoured as a quark, but as a point of reference (ie, an /i/ is different
from an /e/) I find it can be helpful both for learners and teachers -
though not to the extent it is often bandied about in published materials.

And a potential (common?) problem of *over* focusing on phonemes can be the
way it affects overall breathing control of speech. (And breathing control
is fundamental to spoken language ....) So, a learner might manage a
difficult-for-them sound or a word in isolation, but as soon as they're back
to spontaneous, connected speech, their habitual speech and breathing
patterns will take over; or, they're so concerned about the individual
sound or individual word, that it mucks up their overall patterns, whether
through anxiety or over concentration or whatever, and the whole message is
lost or scrambled because of overattention to a small part of it.

And of course, a learner might manage a difficult-for-them sound
or word in isolated practice and then find they've picked up the trick of it
in real time, as it were.

It's also, as a general rule, noticeably different with children as opposed
to adults - this is a (generalised but generally true) fact which we have to
be realistic about; an adult whose tongue just won't do it can't be
expected to say 'th' 'correctly' whether we let them just listen, watch and
do, or whether we specifically instruct and drill and agonise them over
their tongue and lip position; what I recall Jennifer Jenkins once called
flogging a dead horse, if I remember rightly (in a Guardian article a year
or two back).

The thing about gestures (as in spontaneous co-speech gesticulation, rather
than
codified signals like thumb and index finger for OK) is that (taken from
some paper by David McNeill, sorry no proper ref, it's just appeared out of
a pile):
"The meanings of the 'parts' or the features of gestures are determined by
the meaning of the whole. The meaning determination is whole-to-part."
This may be considered 'merely' paralinguistic stuff - even though I've read
that even blind people use gesture when speaking to other blind people ... -
but I think the same
whole-to-part business also comes into breathing control and intonation as
well, and it's all synchronous with, and arguably part of, (and more
arguably an origin of!), speech; and very
physical and bodily ....like smiling, or frowning!

that's shed my load for now, and sorry if I've been driving my inarticulated
lorry on the wrong
side of the road to boot ...

Sue
(just seen the latest postings; yes, Rob, Diarmuid is a poet, too!)





----- Original Message -----
From: "Robert M. Haines" <haines@n...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 08, 2003 7:57 PM
Subject: Re: [dogme] On those lorries


> Dear Diarmuid,
>
> Your summary of the Articulate Gestures (btw, great movie title)
discussion
> strikes me as very dogmetic.
>
> Rob
> ----- Original Message -----
> From: Diarmuid Fogarty <fogarty.olmos@t...>
> To: <dogme@yahoogroups.com>
> Sent: Monday, September 08, 2003 10:30 AM
> Subject: [dogme] On those lorries
>
>
> > Having reread the flurry of e-mails whilst having my nose eaten by Sara
> and my kneecaps battered by Eamonn, I see that there was a valiant attempt
> by CJ to explain exactly what it was he was trying to get across. What I'd
> like to do is offer my understanding of what has been said in the hope
that
> my interpretation can be corrected or added to should I forget anything:
> >
> > The teaching of phonetics needs to be radically reconsidered. Out should
> go the study of phonemes, along with intonation, pitch etc. In should come
> something that involves the whole kaboodle. In other words, we wouldn't
> teach
> >
> > "I am working too slowly."
> >
> > followed by "I'm working too slowly."
> >
> > followed by
> >
> > "I'm working too SLOWLY."
> >
> > followed by Question intonation (or other);
> >
> > followed by whatever.
> >
> > We'd just say the sentence as it's said in whatever context its being
> said. Done enough (the technique, not the sentence), students'
pronunciation
> would become clearer and clearer. "The whole kaboodle" could, more
> scientifically, be referred to as "an articulatory gesture" and this would
> be transmitted through talking to each other in the classroom(the social
> setting). This would then trigger changes inside the learners' heads
(which
> is where we are less clear...does socioconstructivism still have a place
for
> the black box in a learner's head?) which is where the psychological comes
> in.
> >
> > In other words, the teaching of pronunciation is best done by leaving
the
> discrete items such as phonemes, stress, mouth shapes, intonation well
alone
> and encouraging students to *look to see* how a word is said as well as
> *listen to hear* the words *in real and meaningful contexts*? This is best
> done through talking in the classroom and getting students to practise at
> home (if necessary with the aid of a mirror).
> >
> > If I've missed anything (and I almost know that I have) please let me
> know. If I've misinterpreted anything, I'd also like to know about it.
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4231
	From: lifang67
	Date: Di Sep 09, 2003 1:38 

	Subject: Re: Articulated lorries


	Dear Diarmuid:

Well, I guess you've figured out by now that opinions are very much 
worth holding on this one. Essentially, the problem is "pronunciation 
McNuggets". You know that Scott started all this by pointing out that 
grammar instruction was being packaged to suit marketeers and not 
learners, and that by packaging utterances as "grammar McNuggets" we 
removed everything about them that made them worth uttering.

It's the same issue--but even worse. After all, we can argue about 
whether an example sentence like "The philosopher pulled the lower 
jaw of the hen" is meaningful or simply memorable (as the two Cooks 
have been doing in Applied Linguistics). But the whole point about 
phonemes, that is, "pronunciation McNuggets", is that they are sub-
meaningful. "Accent reduction" is an even more effective way of 
getting children to hate the sound of their own voices than rote-
learning grammar.

Sue argues that even if they are sub-meaningful, even if they have no 
physical or even psychological basis at all, they are a useful 
fiction. Well, there are many ways to learn things, including 
pronunciation, and there are very few ways of preventing children 
from learning that are really effective. And I'm sure that believing 
in phonemes helps many a teacher plan his or her lesson, although I 
think it's probably even easier if you are a materials developer and 
you can do away with things like errors, L1s, and learners generally.

But this tidy feeling shouldn't be confused with evidence, or even 
pedagogical efficiency. I think the fact that belief in God makes you 
feel good should not be confused with factual evidence for the 
existence of God or even the usefulness of believing in him. You can 
probably see that if you apply the "whatever works" principle to 
grammar teaching, you'll get some pretty unpleasant lessons.

On Vygotsky. I think he's key, actually, but not in terms of the ZPD. 
The funny old thing about the ZPD is that it's really a very very 
small part of Vygotsky's opus (maybe a dozen pages or so). Almost an 
afterthought. He developed the concept because he looked over the sea 
to America and saw the burgeoning interest in "psychometric" testing 
that eventually engendered TOEFL, SAT, etc. felt that we were 
testing the wrong thing--we shouldn't be looking backwards at what 
children had already learnt, but forewards to what they could do with 
a little bit of help. 

Sadly, it was testing that really did him in. The Stalinists decided 
that his work could be used to demonstrate that Uzbeks were 
intellectually inferior to Russians, and they banned him in the 
interests of national unity. In fact, of course, his work started 
from a completely different viewpoint--that cultural knowledge is 
always and everywhere situated, and so it makes no sense to talk 
about this as superior to that. And it went in another direction: we 
don't want to know about what you've learned lately. We want to know 
what you can do with THIS!

This tragic misunderstanding is, unfortunately, being repeated here 
in the west, where teachers have decided that the ZPD is kind of like 
i + 1, or maybe it's a kind of a skills model, or maybe it's a 
description of fixed developmental stages through which all children 
pass. All of this makes ZPD into a kind of neo-behaviorist construct, 
where teachers herd learners in the right direction. I'm afraid you 
ALMOST fall into this trap when you say that all this stuff is well 
beyond your ZPD. But then of course you did some homework and got 
well out of it. No thanks to the teacher, because of course there is 
no teacher around.

So what is Vygotsky REALLY about? I think there are two points that 
are very relevant to this discussion, but neither one has much to do 
with the ZPD and they kind of contradict each other. Or they appear 
to, if you don't view them on a fairly abstract level.

First of all, children don't learn languages; they re-invent them. At 
some point this may grow into what the teacher is teaching, but 
teachers seem to be doing their level best to delay this. For 
example, children learn to write by scribbling, then drawing 
pictures, and only in the very end do they feel it necessary to 
combine these graphic gestures with depictions of speech (yes, 
written phonemes, a.k.a. letters). To take another example, children 
learn to play by running wild, then play-acting, and only in the very 
end playing games that have abstract rules. Teachers, of course, 
begin backwards, and try to get the children to play rule-based games 
and copy letters. To take a third example, children learn to gesture 
by making random motions. These are then socially interpreted. The 
child then reverses the sequence--by beginning with an imagined 
social interpretation and deliberately making the motion.

You can see that in each case there are (roughly) three stages:

a) action = meaning. That is, scribbling, random motion, etc, 
activities in which there isn't any real meaning differentiated from 
the activity itself. Children do this a LOT in class, of course 
(fiddling with pencils, playing with hair, etc.)

b) action/meaning. That is, gesturing, drawing things when you don't 
really know what you're drawing until you've drawn it, role playing a 
story without much by way of character or plot. In this situation, 
the meaning is entirely constituted and dominated by the action. 
Action first, meaning follows.

c) meaning/action. That is, written language, role based games where 
the character and plot are set from the outset, rule-based games. In 
all of these situations, the abstract meaning comes first and 
determines subsequent action.

And so you see there is a gradual emergence of meaning--from the 
learner, and not from some "right path" charted by the teacher 
through the DMZ--sorry, the ZPD.

In a funny way, though, the second relevant bit of Vygotsky 
contradicts this path of "emergent meaning". Vygotsky believes that 
meaning, or anyway linguistic meaning, really proceeds from the 
outside in. Every relationship WITHIN the mind (e.g. the relationship 
between a sound and a meaning, or the relationship between a 
particular grammatical structure and a function) starts out as a 
relationship BETWEEN people. 

To Westerners, this seems to totally contradict the first point, that 
learning is learner-led. So the Goodmans, Whole Language people (to 
whom dogme is definitely and explicitly indebted) recently went so 
far as to deny that teachers could or should create or construct 
ZPDs, insisting on a much more "naturalistic", kind of Piagetian, 
idea of the learner in splendid isolation, making discoveries on his 
or her own.

But there is no contradiction. Think about the two different ends of 
the bone that Charles and I have been worrying. Charles likes to 
think of the neurological and physiological end of language--so his 
emphasis on physical articulatory gestures--muscle movements in the 
face and the vocal tract. 

People can dig that--an articulatory gesture is kind of like the 
smile when you say "cheese", or the "o" of the mouth when you 
say "o". It's true that a lot of it goes on inside the mouth where 
you can't see it, but maybe it's there anyway.

Then I confused everybody on the list by talking about the word "cat" 
as an articulatory gesture. So it's not a phoneme at all, but a whole 
word. And then I started talking about intonation, "greeting = 
meeting" and even stylistic--poetic--effects as gestures.

You can see that a lot of the confusion arises from me. Once I get a 
hammer in my hand, every problem looks like a nail to me, and it's 
part of my intellectual style to up the ante of abstraction until a 
concept really doesn't work any more. Charles, and the rest of the 
list, would really like a fairly concrete, physical definition of 
articulatory gesture. I don't like this, and I really don't agree 
with the attempt to equate articulatory gestures with the motions 
made by the articulators (what about unreleased stops?), because I 
think that leads us back to phonemes. I want a very abstract 
definition of gesture that will explain life, the universe, and 
everything, or at least why language has the same structure on 
different levels. As Cyrano says somewhere, "Quelle betise--mais quel 
geste!" 

Let's see if we can use poetry to disambiguate some of this. Consider:

"Our socks were wet...with starlight."

Or, more prosaically:

"The storm will soon blow over. He never stays angry for long."

It's metaphor, of course. In each case I start out with a some kind 
of physical image. I then demand that you reinterpret that image 
figuratively, on a different plane of meaning. 

In the first case, it actually happens twice, once when you interpret 
the water as dew, and the second time when you "see" the reflection 
of the stars in the dew. That's why we call the first case poetry and 
the second one a cliche.

But in both cases you have to reinterpret evidence on a different 
plane. A metaphor has one foot in literal meaning (called "vehicle") 
and the other foot somewhere else (called "topic" or maybe "domain", 
depending on who you're reading). 

Now, my argument is that gesture is not just the physical motion that 
accompanies articulation (though Charles is undoubtedly right in 
saying that's how they evolved). My argument is that gesture occurs 
whenever activity is interpreted on some higher, more meaning-laden 
plane. Making the word "cat" is a physical action. 

Seeing the concept behind the word is a meaning-laden leap. But so is 
feeling the "greeting = meeting" intonation. And even making poetic 
metaphors. And even making children's games and drawings into 
writing. This kind of leap from old understandings to new planes of 
meaning is found in almost all learning; it's essential to making new 
knowledge out of old, and, yes, it's one of the reasons why dogme 
works on an inductive model of knowledge building rather than a 
deductive one.

Charles is very interested in studying the physical movements, and 
goes so far as to suggest that there may be an isomorphic (one on 
one) relationship between physical movements and morphemes. Adrian 
Evil rejects this on the basis of sign language, and I reject it on 
the basis of reading Chinese, or reading any language efficiently.

But Charles agrees that the physical movements are learned from the 
outside in. It's true, of course, that children spontaneously, 
autonomously produce transitional forms (like scribbling, and 
grimacing meaninglessly, and running about aimlessly) but it's also 
true that they select from these forms, and, despite their teachers 
and sometimes because of them, they select correctly. 

Do the physical movements die away inside the learner's black box, so 
that learners stop making articulatory movements when they read? Or 
do they persist, because articulatory movements, and not the social 
interpretation thereof, are the sine qua non of language? If you 
think very hard, I think you can see that at issue is more or less 
the same problem that the Whole Language people have with Vygotsky. 
For Vygotsky, the driving force is the social selection of what the 
learner spontaneously creates--the receptivity of the child's 
audience. For Whole Language, it's the child's individual creativity. 

Charles says that there is nothing in what he wrote that excludes the 
sociological--and in fact there's a great deal in what he writes that 
suggests its essential role in selecting and forming the psychology 
of the vocal tract. Close your eyes, and maybe you will see that 
Charles and I are two dogs gnawing two ends of the same bone.

dk1 

PS: On Saturday morning I bought a copy of a "fantasy opera" by 
Oliver Knussen and Maurice ("Where the Wild Things Are") Sendak. It's 
called "Higglety Pigglety Pop!", and the main refrain goes:

Higglety Pigglety Pop
The dog has eaten the mop
The pig's in a hurry
The cat's in a flurry
Higgle Pigglety Pop!

Of course, it has limerick structure, which is probably an adult 
imposition (like the music, which pays very little attention to the 
shortness of the child's attention span). But it obeys my 
three "higglety" rules (in fact, the order of "hurry" and "flurry" 
obeys them!)

Why did Knussen choose this theme for an opera, when he is an 
EXTREMELY cerebral composer who will NOT talk down to his audience? 
(for example, children's songs like minor thirds--"Johnny's lost his 
trousers!" or "Your Mother Wears Army Boots!", but Knussen's music is 
nothing like that.) Well, I think it's partly a very touching belief 
in the natural genius of children. But also it's a more self-
interested musical recognition that children are very interested in 
the close connection of sound and meaning and the not occasional 
domination of meaning by pure sound, as the poem itself reflects. 
More on children's poetry, but later.

d



	


	Group: dogme
	Message: 4232
	From: Charles Jannuzzi
	Date: Di Sep 09, 2003 3:06 

	Subject: Re: The importance of phonemes


	The problem with a lot of the phonemic awareness research is 
that it 'begs the question' on the status of the phoneme. 
Phonemes exist and now we will quantify awareness of them. 
My interpretation of the phonemic awareness research is that 
shows mildly that the 'phoneme' is an epiphenomenon of 
literacy in an alphabetic language. But I know the dogma of 
the phoneme runs deep in academic ELT so I'll stop there. I 
have too much research and work to do outside of that system 
of beliefs.

Regards,
Charles J



	


	Group: dogme
	Message: 4233
	From: Charles Jannuzzi
	Date: Di Sep 09, 2003 3:10 

	Subject: Re: On those lorries


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> wrote:

>>In other words, the teaching of pronunciation is best done 
by leaving the
discrete items such as phonemes, stress, mouth shapes, 
intonation well alone
and encouraging students to *look to see* how a word is said 
as well as *listen
to hear* the words *in real and meaningful contexts*? This 
is best done through
talking in the classroom and getting students to practise at 
home (if necessary
with the aid of a mirror).<<

Yes exactly. Strip away the torture sessions with Prof. 
Higgins, get rid of all that rot that somehow a contrast 
between l/r is more important than a contrast between l/and 
any other sound you care to name.

Look again at how babies pick up a full blown 'sound system' 
for speaking the language. They do it in face-to-face 
communication--looking while listening--with Mommy and Daddy 
and Babysitter, and then later their peers. The problem with 
ELT's approach to pronunciation is it is phonetic 'science' 
and listening as though you were reading. I have hundreds of 
students who make no progress til 'the sheep look up' from 
their texts and see my face speaking English. 

CJ



	


	Group: dogme
	Message: 4234
	From: Charles Jannuzzi
	Date: Di Sep 09, 2003 3:20 

	Subject: Re: articulatory gestures


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:
> If Diarmuid's interpretations are as on the mark as they 
seem to be, it once
> again goes to show that more can often be expressed with 
less, i.e. "big
> ideas" don't always need to be couched in technical 
language in order to
> make them clear.
> 
> Or is Diarmuid just a poet?

I tried this at the beginning, but didn't seem to get the 
feedback that would indicate understanding. The language 
phenomena we are trying to capture is actually quite complex 
if you are trying to describe and analyze the movement 
through the vocal tract in saying even a one syllable word 
like 'cap'. A phonemic account would say this is three 
segments strung together in the order of k-ae-p. However, a 
gestural account would indicate that the final segment p is 
being anticipated in muscular activity even before the first 
k has been made. 

My point about simplicity was, for teaching and learning, we 
don't need the complex model. Show your face and help 
students to realize, for example, that an /ou/ sound in 
English does involve lip rounding (it doesn't in Japanese). 
All these little inputs, both visual and audible, add up to 
syllables and words and better fluency while being 
understood. 

One problem with introducing new theory to ELT is the old 
theory is still there. ELT gets a lot of its theory from old 
structuralism. It never really even made sense of the 
Chomsky revolution (Chomsky himself said it had no 
application to FLL anyway). And theorists in articulatory 
phonetics and phonology don't know anything about FLT and 
FLL. For example, their cutting edge people don't have the 
insight that I do, as a teacher and FL learner, that the 
visual information can be as important as the audible parts. 
The articulatory phoneticians and phonologists are more 
concerned with the internal workings of the vocal tract. 
That is interesting, but it doesn't help me to show my 
tonsils to all my students. And who would want me to rip 
open my throat and expose my glottis as well? 

CJ



	


	Group: dogme
	Message: 4235
	From: Charles Jannuzzi
	Date: Di Sep 09, 2003 3:43 

	Subject: Re: On those lorries


	>>This may be considered 'merely' paralinguistic stuff - 
even though I've read
that even blind people use gesture when speaking to other 
blind people ... -
but I think the same
whole-to-part business also comes into breathing control and 
intonation as
well, and it's all synchronous with, and arguably part of, 
(and more
arguably an origin of!), speech; and very
physical and bodily ....like smiling, or frowning!<<

Well, as I wrote earlier, there is linguistic use of the 
face and there is paralinguistic use of the face (and upper 
body). It's good to make a distinction here, though both are 
really controlled but automatized behaviour that takes place 
beneath meta-conscious control (the sort of thing where if 
you have to think about what you are doing you can't do it). 

The basic theory of the 'phonetic' or 'articulatory' gesture 
is often that human language first evolved as a sign 
language that made heavy use of upper body gesture, much 
like modern sign languages today. It made use of the 
phonetic in things like warning shouts. However, the theory 
goes, human language moved toward the heavier use of 
phonetic information--and hence the convergence of eating 
and breathing with speaking (and sometimes choking to death 
on our food). That does not mean, though, that the visual 
sign component was completely abandoned. The use of the 
upper body paralinguistically is still retained, but there 
is also the possibility that the movement of articulators 
conveys important information in face to face communication. 
There is the well known 'McGurk' effect where people think 
they hear the sound /d/ when shown a face saying /g/ while 
the sound is actually /b/ and other such interpretations. 

I think the visual information is minimal to what I have 
called 'literate listening', but remember most spoken 
communication was face-to-face only until recently. So 
learning to listen to radio and tapes is not really that 
natural to using a spoken language. And perhaps the appeal 
of TV is that adds the facial-visual information back to 
recorded material. But even if we can do such listening, as 
fluent native speakers who read a language, why should we 
assume this type of listening is good for students learning 
our language as an FL? For many it is simply too hard.

And this gets back to my gripes about where ELT fails again 
and again to address the learnability and teachability of a 
FL , perhaps because it is commercially wrapped up with what 
more advanced learners are doing rather than the huge number 
of absolute and stalled beginners are doing worldwide--many 
of whom do not have spoken languages related to English (a 
Germanic-French creole with a non-phonemic but roman writing 
system that makes the language look like Italian). And quite 
a few of whom do not have fluency with alphabetic writing as 
we know it (Chinese, Korean, Japanese). 

CJ



	


	Group: dogme
	Message: 4236
	From: Charles Jannuzzi
	Date: Di Sep 09, 2003 3:54 

	Subject: Re: Supra segmentalism and articulatory gestures


	--- In dogme@yahoogroups.com, "alastair lambert" 
<alastairlambert@b...> wrote:
> Thanks Diarmuid for you very clear explanation.I had 
hunted around on the net for an explanation but had only 
found a lot of bewildering stuff written by rather high-
flying experts on linguistics.Has anyone ever come across a 
summary of linguistics and ELT teaching written in plain 
English?
<<

My goodness this is a lot of work. As I said repeatedly, the 
idea is not well accepted in ELT. You might track down my 
presentations at the AILA and MELTA in 2002 and 2003. Shall 
I post some stuff from them, or will I be accused of being a 
high falutin' linguist (I'm not, or why would I be doing 
ELT)?

A recent paper in Speak Out! from the Pronunciation SIG of 
IATEFL addressed articulatory phonetic approaches, but it 
doesn't really assmilate the potentially confusing concept 
of 'gesture'. If you can see the parallels between the way 
we use our oral and nasal cavities, face and upper bodies 
and the way sign language users use their entire upper 
bodies, you can grasp the gestural nature of spoken human 
language. That which makes the two different systems work as 
language is essentially gestural. I'm not denying the 
phonetic component of spoken language, but I am arguing that 
we ignore the visual parts (and the visual-phonetic 
associations) of it to pedagogy's peril. But like all things 
in the market, caveat emptor.

Finally, let me state again. It is not just about the 
emotional or even communicative use of paralinguistic 
gesture. Try getting around a country where people don't 
speak English using ony 'body language' and you will see the 
limits of this. First, it isn't universal. Second, it 
doesn't help much if you really want social relations in the 
foreign culture. 
CJ



	


	Group: dogme
	Message: 4237
	From: Charles Jannuzzi
	Date: Di Sep 09, 2003 4:14 

	Subject: Re: Articulated lorries


	--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> 
wrote:
"pronunciation McNuggets", is that they are sub-
> meaningful. "Accent reduction" is an even more effective 
way of 
> getting children to hate the sound of their own voices 
than rote-
> learning grammar.

Absolutely agree. I mean, there is the phoneme, an 
abstraction that even phonologists don't much care about, 
and it refers to nothing much. If I said to my students, you 
have to learn the English /l/, I would be a liar. They have 
to learn l's at the beginning of words, in the middle of 
words, and at the end of words. Or, rather, they have to 
learn words with such /l/ gestures at the beginning, in the 
middle, and at the end. I will say that the phoneme is a 
useful fiction for isolating points of articulation and for 
talking about word pronuncitation in a consistent manner, 
since English spelling is un-useful in these regards 
(usually, though the letter 'o' suggest lip rounding, and 
the curve to the letter 'r' probably refers to a different 
tongue position than the 'l', a couple featural remnants of 
the writing system). 
>So the Goodmans, Whole Language people (to 
> whom dogme is definitely and explicitly indebted) recently 
went so 
> far as to deny that teachers could or should create or 
construct 
> ZPDs, insisting on a much more "naturalistic", kind of 
Piagetian, 
> idea of the learner in splendid isolation, making 
discoveries on his 
> or her own.

I agree quite a bit with Goodman's Whole Language and its 
stance on 'phonics' and 'phonemic awareness', but you do 
have to remember, the WL movement largely addresses 
beginning and developmental literacy for natives speakers of 
English and some ESL, not EFL.


> Charles likes to 
> think of the neurological and physiological end of 
language--so his 
> emphasis on physical articulatory gestures--muscle 
movements in the 
> face and the vocal tract. 
> 
> People can dig that--an articulatory gesture is kind of 
like the 
> smile when you say "cheese", or the "o" of the mouth when 
you 
> say "o". It's true that a lot of it goes on inside the 
mouth where 
> you can't see it, but maybe it's there anyway.

These are only isolated elements of the gesture. 

> Charles, and the rest of the 
> list, would really like a fairly concrete, physical 
definition of 
> articulatory gesture. I don't like this, and I really 
don't agree 
> with the attempt to equate articulatory gestures with the 
motions 
> made by the articulators (what about unreleased stops?), 
because I 
> think that leads us back to phonemes. 

The whole gesture is experienced in a number of ways. 
Remember, I experience my own speech first as kinesthetic. I 
have a thought, I plan my language, I say it trying to 
control my mouth as I say it, and I even use what I feel and 
hear to correct myself if I don't control my mouth and make 
an mistake. 


I didn't really want to get hung up on an overly analytic 
concept of the articulatory gesture. ELT doesn't take well 
to such things anyway, and then usually academicizes some 
dried up parody (like the structuralist phoneme). 

This is why I said that articulatory phonology--I don't mean 
the science but learners actually acquiring the sound system 
of the spoken FL--largely maps and models itself. This is 
why babies don't need Prof. Higgins standing over their 
crib, they just need a caregiver to speak to and interact 
with them. 

Regards,
CJ



	


	Group: dogme
	Message: 4238
	From: Charles Jannuzzi
	Date: Di Sep 09, 2003 4:32 

	Subject: Re: Phonemes


	--- In dogme@yahoogroups.com, "alastair lambert" 
<alastairlambert@b...> wrote:
> I was interested in what Adrian had to say about the 
connection between the teaching of phonemes and dyslexia.I 
would like to add that my experience of a Downes Syndrome son
( my own) has shown me how important the awareness of 
phonemes is.. I have for some time been trying to help him 
to say Good Evening correctly. Evening still comes out as 
Eedning but we have sorted out othe little mispronciations 
like this.
> Neil 

What sort of awareness is being shown here? It seems to me 
he has trouble with the use of the mouth to make a /v/ sound 
going from the /i:/ vowel. If anything, it is as much a 
transitional problem as a problem in saying /v/, which, 
articulatorily speaking, is very similar to a /b/ but also 
an /f/. Now, let's test your phonemic awareness. How many 
phonemes in this:

supercalafradgilisticexpeallidocious

antidisestablishmentarianism

And don't use a dictionary.

CJ



	


	Group: dogme
	Message: 4239
	From: Diarmuid Fogarty
	Date: Di Sep 09, 2003 6:29 

	Subject: Re: Re: Phonemes


	Much appreciated to dk and CJ for clarifying what has been said so far (or at least accepting my clarification). The clarification of the ZPD was also particularly welcome. Strange how it's something that I knew from reading yet in practice it was being morphed into my I+1 brain. 

At several points, I've been meaning to mention my own children's studied attention to my mouth when I was speaking to them as bawling infants. There was a definite focus on the mouth which would invariably be followed by the stretching of an arm towards my mouth and the digital exploration of my teeth and tongue and cheeks. It was fascinating stuff, but I have no intention of letting my fifteen students dive right in there...

Which leads me on to a begging letter: CJ, you started this...so, could I ask for some concrete examples of how you go about the teaching of pron in your classroom? I think that this might clarify a lot of what has been and is being said. To be honest, whatever EFL says, I think (in typical dogme fashion) that a lot of what you are saying is what is being done by teachers in many classrooms...largely because of a perception of phonetics as being Too Difficult To Teach (which, I suspect, really means Too Irrelevant To Teach). Perhaps it would be useful to highlight the differences between your approach and what you perceive as the EFL approach (building on the /l/ and /r/ waste of time). Of course, anyone else can contribute! 

Regarding your take on Neil's son, I'm afraid I wasn't convinced! Neil suggests that surely a knowledge of phonemes is useful to be able to grasp that his son is having a problem with Good Evening. You write that "It seems to me he has trouble with the use of the mouth to make a /v/ sound going from the /i:/ vowel." which seems to support Neil's assertion. Is there a difference between what Neil says and what you say? I should add that I am not trying to be Socratic here (thank you dk for another spot-on clarification!). I am trying to spot what makes your case different from the more accepted one.

Btw if anyone wants to change thread, I also had a great deal of time trying to work out what makes sociocultural constructivism so different from social constructivism and I'm not convinced that I've managed that either!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4240
	From: Charles Jannuzzi
	Date: Di Sep 09, 2003 7:45 

	Subject: Re: Phonemes


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> wrote:
> 
> Regarding your take on Neil's son, I'm afraid I wasn't 
convinced! Neil suggests that surely a knowledge of phonemes 
is useful to be able to grasp that his son is having a 
problem with Good Evening. You write that "It seems to me he 
has trouble with the use of the mouth to make a /v/ sound 
going from the /i:/ vowel." which seems to support Neil's 
assertion. Is there a difference between what Neil says and 
what you say? I should add that I am not trying to be 
Socratic here (thank you dk for another spot-on 
clarification!). I am trying to spot what makes your case 
different from the more accepted one.

I'll take up this topic first. Yes, there is a difference. 
First, Adrian mentioned phonemic awareness research relative 
to literacy, and Neil followed up, so I had both in mind 
when I replied probably. Second, phonemic awareness 
research, as I said, begs the question entirely of what is a 
phoneme. Researchers in this research tradition then proceed 
to use parametric statistics on largely unqualified 
phenonmenon to tell us, 'phonemic awareness' skills are 
vital to beginning reading, without telling us just what 
does it mean to be aware of phonemes. This is why I asked 
them to tell me how many phonemes are in the Mary Poppins 
word 'supercalafradgalisticexpeallidocious'. I might add 
that most of the research you could cite about 'phonemic 
awareness' does not use the same concept of the phoneme as 
what is typical of ELT, since most of the reading research 
does not include the idea of making or perceiving minimal 
distinctions, such as l vs. r, but rather is based on how 
students do in tasks such as 'phoneme' deletion or 
completion or counting of the things while reading 
pseudowords in non-communicative text (so the whole concept 
is one for literacy, not spoken language acquistion). 

Now learning-disabled children are often studied because 
they are seen as 'abnormal' in terms of both language and 
literacy development (and the two are obviously related in a 
literate society, but not the same thing), so it is hoped 
that they will show us some very obvious things about human 
language and literacy development based on what they do and 
don't do.

In the case of 'good evening' sounding like 'good edening', 
what about a phonemic account explains it other than saying 
the child hasn't produced the 'v' phoneme in this instance? 
Are you saying he categorically confuses a /d/ with a /v?? 
Why doesn't he say 'Goov Edening'? Does he do anything of 
the sort elsewhere in his speech? Has he ever produced what 
you take to be a /v/ sound in other parts of speech?

Let's suppose it is a systematic error, then can we make 
sense of it in terms of the child's own developing language 
system--in terms of 'phonemes' or 'phonemic awareness'? If 
the child has elsewhere produced the 'v' 'phoneme', then why 
isn't he doing it here? And if the child is phonemically 
unaware, why did he get all the other 'phonemes' correct?

OTOH, an articulatory gestural account might say that the 
substitution of /d/ for /v/ makes very good psychological 
and physiological sense here. For one, the phrase 'good 
evening' is really a lexical phrase (probably said very, 
very fast by adults) and non-literates would think of it 
(quite correctly) as one word. Going back to the /d/ after 
the vowel which already follows a previous /d/ means it's 
easier to say than a /v/ (my electromyographic studies show 
that fricatives and plosives require a lot of muscular 
activity, which is both coordinated and involves the use of 
energy, and the muscular tension starts well before a single 
sound is even made). 

We are not talking about acoustic phenomena here, nor even 
the perception of sound, but rather the physiological 
production of sound, which, if you think causally, has to be 
created by a top-down cause and effect, that is, 
conceptualization, planning and then production of sound, 
that is movement of articulators. 

However, as I said, the substitution of a /d/ for /v/ makes 
mighty good sense. Perhaps it is being seen as idiosyncratic 
and incorrect for the child to say the phrase like this, but 
such streamlining of gestural routines is very typical of 
spoken language. When someone says 'G'morning' they just 
lost a major part of the word 'good' with no loss of 
intelligibility.

Perhaps a remedial approach would try to get him to repeat 
while looking at Daddy producing the word 'e-ve-ning' 
somewhat syllabically. Quite visibly, when the /i:/ is 
getting produced, the lips are going to a position that 
helps to produce the /v/ sound. It is not simply a sequence 
of segments however (and btw, never confuse the phonological 
phoneme with actual sounds anyway, since the phoneme is a 
linguistic construct that is supposed to somehow 
categorically unify all instances of that sound). 

We are talking about achieving a vowel sound toward the 
front of the mouth while preparing the mouth to produce a 
voiced fricative that brings the upper teeth toward the 
lower lip. Again, if we go back to our explanatory 
framework, that means anticipating the /v/ perhaps even 
before the initial /i:/ has been produced. 

Now one step in the development of producing 'good evening' 
might be to produce a /b/ in place of the /v/, but I ask 
you, take a mirror and say the word 'evening' and compare it 
to you saying 'ebening' and you'll see the 'visual 
signature' you produce is quite different--quite noticeable 
if you can slow the face down in a video recording. 

Also, quite possibly, the gestural routine that overlaps 
with the word here actually maps over the entire lexical 
phrase 'good evening'. So experiment with saying the phrase 
as 'good edening', 'good ebening' and 'good evening' and you 
should soon see what I mean. The latter, correct 
pronunciation produces more lip activity, such as the 
extruding of the mouth and lip flattening. 

Still, I have to note some problems here. Part of what it 
means to be learning disabled is often an inability to read 
human faces for emotion, for paralinguistic content, and, 
apparently for perceiving others' language production. I'm 
thinking of the problems encountered in teaching a range of 
autistic children. 


I've given an indication here just what my methods are. In a 
nutshell, teach pronunciation as if you were demonstrating 
and living phonetics, not lecturing about it (though I've 
had to lecture here because I can't demonstrate on a 
yahoogroup). And make students look at your face when you 
demonstrate. Then make them look at their own faces when 
they practice. 

CJ



	


	Group: dogme
	Message: 4241
	From: Charles Jannuzzi
	Date: Di Sep 09, 2003 8:15 

	Subject: Gestural accounts and reading


	Well, some people will believe researchers at Yale more than 
language teachers at Fukui University. So for your reading 
if interested. This is not an endorsement of the Haskins' 
program (I think it is too focused on acoustic feedback as 
opposed to visual and physiological), but it does indicate 
that I am not using blinkered thinking here:

highlighted quote from the Haskins links cited below:

>>In its claims that phonological units are gestural, and 
that listeners perceive the phonological gestures that 
acoustic signals specify, our theoretical perspective places 
speech perception, and, therefore, communication by language 
on a more secure basis than do theories in which 
phonological segments are fundamentally mental, and 
therefore covert categories. In particular, the human 
biological specialization for speech that our theoretical 
perspective describes serves the essential requirement 
of "parity" in communication systems (that is, the 
requirement that the message sent by the message producer 
and that recovered by the receiver be the same) better than 
systems in which phonological segments are mental, nonpublic 
things. 
The gestural character of phonological elements of 
languages is, we propose, part of the biological adaptation 
of humans to language. However, our research shows that 
phonological elements also serve an essential role in 
language use that is a cultural, rather than a biological, 
achievement. Whereas spoken language is universal to human 
cultures, written language is not. Further, within cultures, 
every hearing individual learns a spoken language, but not 
everyone learns to read. Accordingly, literacy is a cultural 
achievement.<<

Read in more detail:

http://www.haskins.yale.edu/haskins/MISC/RESEARCH/A40research
.html

The nature and acquisition of the speech code and reading 

The overarching theme of this research program is the 
central role of the phonology of languages both in spoken 
language use and in the adaptation of the spoken language to 
reading. Our past research has led us to a clearer 
understanding of the nature of phonological components of 
language. Through our research over the course of this 
program, we have reached the conclusion that the 
phonological units of language are fundamentally gestural, 
and, therefore, are well-adapted to the constraints and 
capabilities of the vocal tract. This understanding leads to 
others. If vocal-tract actions during speech constitute the 
phonological primitives that compose words, then 
phonological primitives themselves directly shape the 
acoustic speech signal. In turn, therefore, the structure in 
the acoustic signal, immediately caused by the gestures, 
provides information about the gestures to listeners. In its 
claims that phonological units are gestural, and that 
listeners perceive the phonological gestures that acoustic 
signals specify, our theoretical perspective places speech 
perception, and, therefore, communication by language on a 
more secure basis than do theories in which phonological 
segments are fundamentally mental, and therefore covert 
categories. In particular, the human biological 
specialization for speech that our theoretical perspective 
describes serves the essential requirement of "parity" in 
communication systems (that is, the requirement that the 
message sent by the message producer and that recovered by 
the receiver be the same) better than systems in which 
phonological segments are mental, nonpublic things. 
The gestural character of phonological elements of 
languages is, we propose, part of the biological adaptation 
of humans to language. However, our research shows that 
phonological elements also serve an essential role in 
language use that is a cultural, rather than a biological, 
achievement. Whereas spoken language is universal to human 
cultures, written language is not. Further, within cultures, 
every hearing individual learns a spoken language, but not 
everyone learns to read. Accordingly, literacy is a cultural 
achievement. However, our research has shown that, to 
achieve skill in reading, readers must gain access to the 
phonological units of language that writing systems, in one 
way or another, represent. We have long presumed that these 
phonological units are those of the spoken language. If so, 
understanding the phonology of the primary, spoken, language 
system is required not only for development of a realistic 
theory of speech, but also for development of realistic 
theories of beginning reading, of reasons for failures in 
learning to read, and of skilled reading. Development of 
these theories is the goal of our research program. 

-----

http://www.haskins.yale.edu/haskins/MISC/RESEARCH/A40research
.html



The nature and acquisition of the speech code and reading 

The overarching theme of this research program is the 
central role of the phonology of languages both in spoken 
language use and in the adaptation of the spoken language to 
reading. Our past research has led us to a clearer 
understanding of the nature of phonological components of 
language. Through our research over the course of this 
program, we have reached the conclusion that the 
phonological units of language are fundamentally gestural, 
and, therefore, are well-adapted to the constraints and 
capabilities of the vocal tract. This understanding leads to 
others. If vocal-tract actions during speech constitute the 
phonological primitives that compose words, then 
phonological primitives themselves directly shape the 
acoustic speech signal. In turn, therefore, the structure in 
the acoustic signal, immediately caused by the gestures, 
provides information about the gestures to listeners. In its 
claims that phonological units are gestural, and that 
listeners perceive the phonological gestures that acoustic 
signals specify, our theoretical perspective places speech 
perception, and, therefore, communication by language on a 
more secure basis than do theories in which phonological 
segments are fundamentally mental, and therefore covert 
categories. In particular, the human biological 
specialization for speech that our theoretical perspective 
describes serves the essential requirement of "parity" in 
communication systems (that is, the requirement that the 
message sent by the message producer and that recovered by 
the receiver be the same) better than systems in which 
phonological segments are mental, nonpublic things. 
The gestural character of phonological elements of 
languages is, we propose, part of the biological adaptation 
of humans to language. However, our research shows that 
phonological elements also serve an essential role in 
language use that is a cultural, rather than a biological, 
achievement. Whereas spoken language is universal to human 
cultures, written language is not. Further, within cultures, 
every hearing individual learns a spoken language, but not 
everyone learns to read. Accordingly, literacy is a cultural 
achievement. However, our research has shown that, to 
achieve skill in reading, readers must gain access to the 
phonological units of language that writing systems, in one 
way or another, represent. We have long presumed that these 
phonological units are those of the spoken language. If so, 
understanding the phonology of the primary, spoken, language 
system is required not only for development of a realistic 
theory of speech, but also for development of realistic 
theories of beginning reading, of reasons for failures in 
learning to read, and of skilled reading. Development of 
these theories is the goal of our research program.



	


	Group: dogme
	Message: 4242
	From: Adrian Tennant
	Date: Di Sep 09, 2003 9:50 

	Subject: Re: Re: The importance of phonemes


	Correct me if I'm wrong but there seems to be a contradiction in your
argument!

You seem to feel that phonemes are 'an artificial' concept in language
learning.
You then go on to say that when people read they usually move their lips
along with the words (i.e. making the shapes necessary to produce the
sounds).
Isn't that the basis behind much of the ideas surrounding phonemes.

You also seem to too easily dismiss entire fields of research.
I may be wrong but it appears that you have 'hit' upon an important area for
teaching (and in particular a cross-over between paralinguistic and
classroom EFL) but this appears to have led you to disregard other ideas and
research that doesn't fit in with your ideas/theory.

There also appears to be a focus here almost entirely on the phoneme within
the spoken word. However, what dyslexia research has shown is that phonemes
are an important part of reading (and writing).

I thought about posting this off-list, but then decided that it's an
important part of the discussion. Others have also raised queries regarding
your ideas (Sue & Neil for example). These you seem to have brushed aside
without really addressing the questions raised.

Finally, your focus groups may well be too narrow (if you are only using
Japanese students, for example).

Dr Evil



	


	Group: dogme
	Message: 4243
	From: marina sanzin
	Date: Di Sep 09, 2003 2:23 

	Subject: Re: Re: Articulatory gestures


	I have followed the exchanges about articulatory gestures. On reading "The President's Speech" I thought: Do we all lie, when we speak a foreign language, aping gestures and intonations which are not ours? Marina



---------------------------------
Yahoo! Mail: 6MB di spazio gratuito, 30MB per i tuoi allegati, l'antivirus, il filtro Anti-spam

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4244
	From: Robert M. Haines
	Date: Di Sep 09, 2003 6:17 

	Subject: in practice


	CJ wrote: "I've given an indication here just what my methods are. In a 
nutshell, teach pronunciation as if you were demonstrating 
and living phonetics, not lecturing about it (though I've 
had to lecture here because I can't demonstrate on a 
yahoogroup). And make students look at your face when you 
demonstrate. Then make them look at their own faces when 
they practice. "

So a typical exercise like the following would be too in-your-face (every pun intended)? 

T: Good evening everyone.
SS: Mumble mumble.
S1: How to say ebening?
T: Good evening. Good eVening.
S1: Ebe... eva... Good evaning....
T: Yes, that's better. Good evening.
SS: Good evening.
T: Watch my mouth (finger pointing to mouth): Good evening. Good evening.
S: (breaking in to practice) Good eve...
T: Wait. I'll say it three times. Just watch my mouth, please. Then, you can try. How many times am I going to say it?
S1: Three time.
T: Right. Here we go. (pointing to mouth) Good evening. Good evening. Good evening. (Gestures with open hand to invite students to try it)
SS: Good evening... evening... Good...

Now SS could also practice with each other and watch each other's mouths:

T: Good evening everyone.
SS: Mumble mumble.
S1: How to say ebening?
T: Anyone? Does anyone want to try?
Brave S: Good evening.
T: Good evening, Eva. 
T: Anyone else? (Knowing S2 can produce it) Natasha?
T: Good evening. (falling intonation)
T: Good evening. (rising intonation) How are you this evening?
Natasha: Very well, thank you.
S3: And you?
T: Not bad, not bad.
S3: So you feel like good.
T: I feel good, yes. And how are you this evening?
S3: I am not bad, too.
T: You're not bad either? Well, everyone seems to be doing well this evening.

We could also do a milling activity at the tail end?

How would you, CJ (and any others) alter these exchanges to reflect your ideas about articulate gestures?

Thanks,
Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4245
	From: sandra natalini ribeiro
	Date: Mi Sep 10, 2003 12:33 

	Subject: Re: articulatory gestures


	I've been reading the postings on articulatory gestures and 
phonemes, and it seems to me this whole discussion has a lot to do 
with the way in which scientific research on many fields of 
knowledge has been led since the times of Descartes. 
The idea that the universe, nature and the human being functioned 
pretty much like a machine , and could therefore be studied in the 
same way has recently been abandoned in some fields (like physics), 
but is still prevalent in many others. I'm talking about the concept 
of breaking the whole into smaller units that can be studied and 
analysed, and then put together again for a better understanding of 
the whole, which has long been the basis for scientific research. The 
thing is, it doesn't always go like this...some things can't be 
properly "broken" without loosing some of their characteristics,(some 
things can't be broken at all, even) and very frequently the sum of 
the parts does not stand for the whole as it should...Do you think it 
might be the case with phonemes? maybe this is what Charles has been 
trying to say, at least partially...I'm trying to figure it out 
myself.
About what's important to be taught, I have always beleived that 
it's particularly important to point out word stress, and the role of 
the weak sounds,or I'm not sure what they call them, like the 
schwa, /I/, etc..versus stronger vowel sounds. Thinking about this, I 
realized how these weak sounds require very little facial movement to 
be produced, so if I got it right they require a very small 
articulatory gesture, a weak one, maybe? 
Regarding the practical use of articulatory gestures,I think I 
have an example from the classroom: The syllabic division in English 
is very different from Portuguese,
and students always have a hard time understanding how to do it...The 
way I usually help them with it is to have them look at my face as I 
produce the word and observe how many times I have to "open my 
mouth" to say it, I.e., how many "movements" of my mouth saying that 
word involves. I really put it like this, in terms of movements... 
The students always try producing the words themselves to feel the 
movement, without my telling them to do that, and I've had very good 
results in teaching my students this way.
Oh, and I have a question, too...I still can't be sure about what 
super and suprasegmentals are...
What would word stress be? Can you help me on that?

Love to all!
Sandra.



	


	Group: dogme
	Message: 4246
	From: Fiona M
	Date: Mi Sep 10, 2003 2:02 

	Subject: Re: articulatory gestures


	It's very late, I'm very tired, my mind isn't quite tuned in and more than half of the postings recently are not making it to my computer, BUT I just whizzed through the debate on the web page, and , though I haven't read it in full detail, it reminds me of the Grammar McNuggets versus Emergent Grammar debate. In the sense that individual grammar items exist in the language, just as phonemes do, but out of any surrounding context they're purely academic. If we dogmers are trying to move towards a more open-fan, emergent view of grammar, phonemes and the teaching thereof would presumably be the same, no? I'm not talking about the theories, here, I'm on the classroom practicalities. And it would boil down to things like Robin Walker, David Hill et al and intelligibility and aims and such. Pronunciation within a whole text, a sentence, a word ......... Is it /b/ versus /v/ or 'woo' versus 'boo' or 'impotent' versus 'important' ? Surely they're all relevant given certain times, places, listener reactions, student aims, feelings like self-esteem ('am I gonna sound silly saying this?' etc.) for L2, and age of child in L1 acquisition (or speech defects).

I'm being garbled again, but I think it comes down to what Sandra says about cutting it all down into little pieces to rebuild it again. I reckon in the classroom starting with the Big and only looking at the Small when necessary is a more satisfying way forward. dogme, I guess.
----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: Monday, September 08, 2003 8:57 PM
Subject: Re: [dogme] articulatory gestures


Hi Neil
From reading CJ's posts, I think articulatory gestures are the shapes our faces make when we are producing sounds that can be interpreted as words. If this is correct, then the two things go together (hence his reluctance to separate them into discrete parts).

dk seems to interpret the same thing as also including things that are usually lumped under the heading "suprasegmentals". In other words, the way we use intonation (not just the conscious choice of Sounding Angry or Showing Amusement, but even the way we say Hello and Goodbye to people) also gesture to the way we (and our cultures) feel about what we are truly saying.

These are just interpretations. Nobody better than Chas n Dave to explain what they are trying to say. I hope they'll correct any misunderstandings.

Diarmuid

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 4247
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 3:14 

	Subject: Re: The importance of phonemes


	--- In dogme@yahoogroups.com, "Adrian Tennant" 
<adrian.tennant@n...> wrote:
> Correct me if I'm wrong but there seems to be a 
contradiction in your
> argument!

Well if there is a contradiction in your understanding, 
perhaps I can clarify my position. 
> 
> You seem to feel that phonemes are 'an artificial' concept 
in language
> learning.

Yes, they are, as is the phonological concept 
of 'articulatory gesture'. I'm arguing however that the 
latter model is closer to reality and therefore possibly 
more useful for things like speech therapy and acquired 
phonology in FLL. 

> You then go on to say that when people read they usually 
move their lips
> along with the words (i.e. making the shapes necessary to 
produce the
> sounds).
> Isn't that the basis behind much of the ideas surrounding 
phonemes.

Well, no, it's not. Perhaps your understanding of the 
concept 'phoneme' doesn't really match with the academic 
discourse and is closer to an articulatory gesture? Just 
what is your understanding of what a phoneme is? I think 
that is fair to ask considering how much work I've now done 
to clarify my positions. 
> 
> You also seem to too easily dismiss entire fields of 
research.
> I may be wrong but it appears that you have 'hit' upon an 
important area for
> teaching (and in particular a cross-over between 
paralinguistic and
> classroom EFL) but this appears to have led you to 
disregard other ideas and
> research that doesn't fit in with your ideas/theory.

I think you are much too forceful in your assertions to 
suit your own agenda. 

> 
> There also appears to be a focus here almost entirely on 
the phoneme within
> the spoken word. However, what dyslexia research has shown 
is that phonemes
> are an important part of reading (and writing).


Hey, George Bush's people are pushing it too. That doesn't 
make it a science necessarily. It just makes it a business. 
Also, remember, I was talking about the acquisition of a 
spoken FL here, not literacy. 

> 
> I thought about posting this off-list, but then decided 
that it's an
> important part of the discussion. Others have also raised 
queries regarding
> your ideas (Sue & Neil for example). These you seem to 
have brushed aside
> without really addressing the questions raised.

I guess all of what I wrote is not sufficient, so I'll have 
to write a book about it, get it published, and after you 
pay for it, since you paid for it, you'll be willing to read 
it. 

> 
> Finally, your focus groups may well be too narrow (if you 
are only using
> Japanese students, for example).

I'm not. We are working with native speakers of English from 
the US, UK, and Chinese students of EFL as well. 


CJ



	


	Group: dogme
	Message: 4248
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 3:18 

	Subject: Re: articulatory gestures


	--- In dogme@yahoogroups.com, "sandra natalini ribeiro" 
<pedagsto@h...> wrote:
>Do you think it 
> might be the case with phonemes? maybe this is what 
Charles has been 
> trying to say, at least partially...I'm trying to figure 
it out 
> myself.

Actually your entire post is wonderful and really gets to 
the heart of the matter. But what you write here makes me 
think: perhaps if the main discussants of the topic 
(phonemes vs. articulatory gestures) posted two posts: one, 
what they think a phoneme is and how it relates to their 
pronunciation teaching; second, what they think an 
articulatory gesture is and how they might add it to their 
teaching.

Some have already moved toward this for the latter point, 
but I'd really like to know where the starting point with 
the phoneme is. 

CJ



	


	Group: dogme
	Message: 4249
	From: Robert M. Haines
	Date: Mi Sep 10, 2003 4:11 

	Subject: Phoneme bite


	Okay, I'll bite: "A phoneme is... "The smallest element of meaning-changing sound in a given language." Bowen, T. and Marks, J. "The Pronunciation Book", (1992) Longman 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4250
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 6:13 

	Subject: Re: Phoneme bite


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:
> Okay, I'll bite: "A phoneme is... "The smallest element of 
meaning-changing sound in a given language." Bowen, T. and 
Marks, J. "The Pronunciation Book", (1992) Longman 
> 
> Rob

Thanks Rob. BTW, see the definition up at wikipedia--I 
helped write it and you'll immediately see which parts are 
mine.

OK, let's apply it to a real world linguistic issue (while 
letting the pedgagogical usefulness slide for a minute). The 
weakness of this version of the concept is its reliance on 
the lexical and semantic components to determine a 
phonological one. For example, we know along this line of 
thinking that because 'cat' and 'cap' are lexically quite 
distinct, that /t/ and /p/ are different 'phonemes' (never 
mind the phonetic differences of the internal vowels). Now 
let's take an example from Japanese. 'Sensei' and 'shenshei' 
are the same word with two different pronunciations. They 
mean 'teacher'. However, phonemic accounts say that 
Japanese /s/ and /sh/ are distinct. So, is this particular 
instance of /sh/ an allophone--a phonetic variant--of the 
Japanese /s/ or of the /sh/ phoneme?

Let's look at a problem in English. Let's look at the 
sound /m/. In a lot of languages it overlaps with /b/ and 
velar /n/--certainly the case in Japanese. It appears to in 
English, and we see remnants in the writing system: numb, 
dumb, etc.

Now phonemic theory as it has been explained in the 
definition would say we know E /m/ is a phoneme in the 
language because if we take two words like 'bat' and 'mat' 
they are two words, so clearly /b/ and /m/ contrast. 
However, not so fast and not so simple. In terms of the 
articulatory gestures/actions being used, the one sound 
would appear to be a combination of a labial stop and a 
nasal consonant. 

Let's take a bound form like in- to form words like: 
incorrect, intolerable, and, dismayingly , impossible.
Now there is the phonetic contrast across all three, that is 
clear. In-(ing)complete, in-tolerable and im-possible. Yet 
there is no contrast in meaning for this bound form in-/ing-
/im-. 

Second problem. In English literacy, people tend to treat a 
word like 'sing' as having 4 phonemes, but phonemic accounts 
would actually say there are three sounds. Who is right? Non-
linguists who can read English, or phonemic theory 
linguists? 

People in ELT should face the idea foursquare that the 
phoneme of structuralism and old generative grammar is long 
gone. Cutting edge phonology is non-linear, non-segmental, 
and phonetics was never much interested in the topic in the 
first place. 

CJ



	


	Group: dogme
	Message: 4251
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 6:20 

	Subject: Re: Phoneme bite


	>>Now phonemic theory as it has been explained in the 
definition would say we know E /m/ is a phoneme in the 
language because if we take two words like 'bat' and 'mat' 
they are two words, so clearly /b/ and /m/ contrast. 
However, not so fast and not so simple. In terms of the 
articulatory gestures/actions being used, the one sound 
would appear to be a combination of a labial stop and a 
nasal consonant. 

Let's take a bound form like in- to form words like: 
incorrect, intolerable, and, dismayingly , impossible.
Now there is the phonetic contrast across all three, that is 
clear. In-(ing)complete, in-tolerable and im-possible. Yet 
there is no contrast in meaning for this bound form in-/ing-
/im-. <<

Sorry I should have revised a bit before posting. The point 
is that we can see the environmental factors working on our 
hapless /n/ phoneme in in-. In a word like 'incredible' it 
goes toward the velarness of the following /k/. 
In 'intolerable' it stays an /n/ because it is right next to 
the /t/. But in the case of 'impossible' it becomes an /m/. 
So what is being instantiated in these three examples? Three 
different phonemes, or three allophones of one phoneme? And 
if the latter case, which is the more typical sound in 
relation to the idealized phoneme, the /n/ , the /ng/ or 
the /m/? BTW, a very similar problem comes up with the 
Japanese /n/, only in phonemic accounts of the J /n/ this 
sound not only becomes /n/, /ng/, /m/, and a uvular /n/, but 
incredibly, any of 5 nasalized vowels. This is a single, 
unified phoneme that is supposed to have 9 allophones, many 
of which are not even phonetically similar. Now is that a 
useful sound category to teach to beginning learners of 
Japanese or what? (read with irony).

CJ



	


	Group: dogme
	Message: 4252
	From: Diarmuid Fogarty
	Date: Mi Sep 10, 2003 6:29 

	Subject: Re: Phoneme bite


	As for me, a phoneme is one of these: /r/, /l/, /b/, /v/ etc. I'd say that there's about 32 of the little buggers in supercalifragilisticexpealidocious. As for phoneme awareness, I think it's useful for students to be familiar with them and something approximating them. Luckily, most of my students are Chinese and seem to come with the whole lot preprogrammed.

As for articulatory gestures, I incorporate what I understand them to be in my classes by encouraging students to copy my face when I'm speaking and to (jokingly) sound as stuck-up as possible. I encourage them to practise saying their new lexical item in a "normal" way, a sexy way, an angry way, a happy way etc. And that's pretty much it. Other pron features (such as word and sentence stress are dealt with when the new items are up on the board). I never bother with assimilation and elision unless an expression like "baked beans" comes up as a vocabulary item. Even then I only point it out as a by-the-by point of interest. I rarely...hell, I *never* do intonation patterns with my students, but this is largely because I struggle myself to hear ups and downs (despite having a good musical ear...) but I do try and wean them off monotone patterns by pointing out how these patterns are interpreted by English speakers. Pitch is just out of the question for me (although I tell them the story of how I was waiting for a bus in Bilbao and, wanting to be sure I was in the right place, I turned to the old lady beside me and, trying to be polite and non-threatening, positively squeaked at her, "Esta es la parada por el 44?").

All of this began with my sense of inadequacy with teaching pron. "How do you change the habits of a lifetime?", I thought. Now I tend to see the whole thing as an irrelevance, more like "Why should I change the habits of a lifetime?". If a student's pron renders them unintelligible, then I would try to help them move towards intelligibility, but only by pointing out that this was a weakness for them and incorporating some of the strategies above. Last year I worked with a Chinese student who shouted unintelligible English at me whenever she spoke. I told her that people in the class found her very difficult to understand and that she might try talking more quietly and paying more attention to stress patterns in English. I reminded her of my advice to the class that the best place to practise their pron was probably the toilet (on the assumption that it's a room with a lock, reasonable acoustics and a mirror). It worked a little. I didn't (and don't) know what more I could have done. But I'm open to suggestions...which is why I shuddered at the start of this thread (lost in the big words), but have rapidly warmed to it.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4253
	From: Diarmuid Fogarty
	Date: Mi Sep 10, 2003 6:45 

	Subject: Re: Re: Phoneme bite


	Sorry Charles, but I can't see the relevance of the different Ns to my learners. I'm not going to worry too much if my students mispronounce a phoneme in a word if that word remains intelligible. Whether that phoneme is an allophone of one phoneme or the other really will never enter my head. That "bat" and "mat" are two different words is most obviously pointed out by looking at that initial letter (and its corresponding phoneme). I certainly wouldn't dream of trying to investigate the quality of the vowel sound nor point out the labial stops and nasality of the consonant. And this is where I think we're getting confused.

The descriptions you offer of phonemes and the distinctions you make between what is taught and what is true (or at least more accurate) belong to a level best suited to linguists and not teachers. You yourself have said that a model by definition must be a simplification. Phonemes are nothing other than a model of what a sound is like. Let the linguists analyse the finer points of the argument, but the teachers are ultimately trying to get their students closer to intelligibility. Thus, when my Chinese students tell me that "to eat" is a "werb", I invite them to try saying "verb" with an "f" rather than a "v". When they do so, I pavlov them with a "Much better. Just like a Mancunian." When they refer to a "wowel" later on, I remind them that they have "f" to help them. Once again, I pavlov them and we move on. 

At no point do I worry about whether the "f" is a closer rendition of the articulatory gestures that they will need; nor do I look for a list of words that begin with "v" + a rounded vowel sound. I just encourage them to think of the word "verb" as being pronounced "ferb" and "vowel" as "foul". Is this anything like what you are suggesting for the classroom or have I just confessed to something that will see me expelled from this Garden of Eden (or Even)?

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4254
	From: Robert M. Haines
	Date: Mi Sep 10, 2003 6:57 

	Subject: Back in class


	After reading Diarmuid's most recent posting I see a Chinese student in a restroom (toilet) trying out sexy intonation a la Diarmuid --- it must be late!

Anyway... I think Sandra has nicely summed up the holistic notion of what language analysis often destroys. What seems to be one of our main concerns as dogmetic, dogmers and dogmeists is how all this articulation business could help language learners --- funny that. 

Well, I can only speak for myself: I think some of us are using articulation gestures effectively. Interesting, we've been doing it without knowing that it has a technical name. I don't mean to belittle CJ's research; he seems to know a lot more about phonology than I do. I just yearn for those meat n' potato postings that take us out of the lab and back into the classroom.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4255
	From: lifang67
	Date: Mi Sep 10, 2003 7:06 

	Subject: Social Constructivism vs. Socio-culturalism?


	I really hope CJ is not put off by all the rough and tumble here. 
He's clearly an extremely valuable addition to the group, judging not 
so much by his clear mastery of his own turf, but by the patience 
with which he has responded to everybody (one by one!). Some comrades 
(Sandra, Diarmuid, and lately but not leastly Fiona) have been (as 
usual) remarkably co-constructive, but he's also been more than 
patient with some pretty unfair comments, including the sort of thing 
that always makes me lose my cool. 

Dear much-admired Doctor--I think you need to draw in your fangs and 
if you want there to be a ready supply of fresh blood on this list! 
And I really think it is YOU, dear Doktor, who is ignoring the 
evidence, and even ignoring the field. First of all, there was my 
example of "cap/cab, bat/bad, etc.). Whenever you've got a voiced-
unvoiced stop contrast at the end of a syllable, the burden of 
disambiguation is very clearly NOT carried by the final phoneme, but 
distributed (at least) as far as the vowel. This in itself is 
evidence against phonemes. 

Then there is CJ's own example--how many phonemes 
in "exasperationalisticism", just for example? You don't deal with 
the evidence we give you; instead you say that we haven't provided 
any evidence and demand more. Very well. Since it has become possible 
to use computers to surgically remove particular sounds from the 
spoken stream, there have been a flurry of experiments to find out 
whether the removal of some sounds (e.g. consonants) render language 
less intelligible than the removal of others. Not suprisingly, it was 
discovered that consonants do carry more information than vowels. 
Somewhat MORE suprisingly, though, it was found that TRANSITIONS 
between phonemes carried far more information than the actual 
phonemes. Put that in your pipe and smoke it. 

Do not wave vaguely in the direction of the "field", Good Doctor, 
there's no help coming from there. Even the hard core phonemics 
enthusiasts in our department, like my colleague Dr. Yun Yeo-beom, 
admit that phonemes are an unfortunate combination of reified 
descriptive categories and carry-overs from written language. As for 
the mainstream linguists, they gave up on the Chomsky-Halle picture 
long ago. Dr. Bruce Derwent, for example, confided in me when he 
visited here last fall that phonemes had no reality for Chinese 
speakers or illiterate people and were probably just artifacts of the 
alphabet.

Alas, CJ is right. The much vaunted "field", that is ELT, is really a 
sub-scientific technology, years behind the actual science. Dried up, 
scholasticised versions of pseudo-scientific concepts like "phoneme" 
and "communicative function" are offered, but only years past their 
sell-by date in the hope they can be used to sell the usual McNugget 
snake oils.

Perhaps the best way to keep our corner of the field that way is to 
dismiss the evidence that CJ offers and refer him to "the field" 
instead. But another way to make sure that we remain well behind the 
interests of our learners is precisely the opposite: dismissing the 
field of "high falutin'" linguists. Think a moment, and you will see 
that this is the mirror image of the (often imaginary) high falutin 
attitude of dismissing practitioners. It's very disempowering (to 
US), and also not very becoming to boot.

One of the things I admire most but do not seek to acquire, is CJ's 
knack for addressing everybody individually. As he points out, this 
is a LOT of work. I tend to ignore everybody individually and try to 
put all into one great abstract wodge. You can clearly see that CJ 
has the dogme approach. 

And time! Me, I write novels because I haven't got time to write 
personalized poems. I don't know how CJ manages. No excuse, I know; 
if you apply this excuse to the classroom you get a TV announcer for 
a teacher. More of a confession.

And an explanation for what has preceded, where I voluminously tied 
wildly disparate things like "metaphor" and "articulatory gesture" 
with the slenderest of threads, and what follows, where I am going to 
try to go back to the interesting question Diarmuid raised about the 
putative differences between social-constructivism and socio-
culturalism. It will make for an ungainly and long posting, so if 
anybody wants to hit the delete button at this point, I'll understand.

I think one of the reasons why we are the way we are is that we are 
recovering from a century long orgy of formalism, a.k.a. 
structuralism. Grammar-based teaching, but also notional-functional 
teaching, and even "task based" teaching all reflect, to one degree 
or another, the belief that content can be somehow made separate from 
form, by teaching phonemes, or dictionary definitions (fleshed out, 
or maybe not, by six or seven word "collocations" on each side), or 
grammar McNuggets or one size fits all, mixable matchable "tasks".

Sandra's absolutely right to blame some of this on the dead hand of 
Descartes. But of course it's through the living hand of Chomsky that 
the abstract objectivism of the Cartesian world view makes itself 
felt in our profession, most specifically through the work of Steven 
Krashen (I'm off to see him in Busan next week, so I'm girding for 
battle).

In the beginning (of the communicative era, I mean), we had Krashen's 
attempt to fuse ideas about information processing with Chomsky's 
notion of an LAD. As in Chomsky, performance (that is, output) was 
dismissed as an effect, not a cause. As in Chomsky, the main thing to 
be "acquired" was a set of structures for the manipulation of 
morphemes. As in Chomsky, the thing was hardwired, and did not, 
basically, interact with input, except in so far as it comprehended 
it.

Next we had Long's attempt to modify all this by giving output a 
role, but a very subordinate one: the modification of input. Input 
still calls the shots, and acquisition still takes place in the LAD. 
There's a role for output, but it's entirely secondary.

Finally, we've got Swain, and the beginning of a social-
constructivist argument. Swain declares that output is valuable in 
its own right. At first she claims this is just because comprehension 
can be basically lexical and only "pushed" output can ensure creative 
grammatical construction. Then she finds more and more empirical 
evidence (from the Canadian immersion studies) that socio-linguistic 
appropriacy is also linked to getting enough output opportunities. 
Finally, she rejects the whole idea of input as separate from output. 
Instead of input and output, she suggests that language is co-
constructed. (At the same time, by the way, Long is also moving away 
from an "inputtist" point of view, by stessing the "negotiation of 
meaning" rather than simply the "modification of input")

As soon as Swain does this, it becomes possible to locate language 
and even learning OUTSIDE the cognitive black box. We can SEE it 
happening, in classroom transcripts, and teachers can HEAR it 
happening as they interact with their students. In the beginning of 
the lesson, the learner cannot respond to "How was your weekend?" By 
the end of the lesson, the learner can. The Chomskyans, Krashenites, 
and Longists may snort that there is no way to know that we are 
seeing the development of that old Cartesian competence, and not 
simply a change in the level of performance. But Swain says this IS 
learning. Being able to interact is what the teacher knows and all 
the learner needs to know. And we can see it, and hear it, and maybe 
even take part in it.

Notice that in the little history of late twentieth century applied 
linguistics we've got (very roughly) three schools that can be laid 
out in a right-to-left fashion according to how passive the learner 
is. In Krashen, learners are basically comprehending sponges. In 
Long, they are self-feeding comprehending sponges. Only with Swain 
(who, not coincidentally, becomes the great neo-Vygotskyan of the 
profession) do we begin to see the sponge as part of a sea bottom 
ecology rather than next to a mop bucket of input.

I'm going to argue that, mutatis mutandis, the same kind of nuance is 
visible in the approaches to learning handed down from Dewey, Piaget, 
and Vygotsky. In this case, though, the crucial issue is not so much 
the constructive role of the learner, or the situatedness of the 
learner in an interactive environment. Rather, it's the extent to 
which language can be said to be cognitive, and thus separate from 
society. The extent to which language in the mind is autonomous from 
language in society. 

Dewey and Piaget were constructivists, at least insofar as they 
accepted that language and learning were conscious, planned, acts not 
hardwired systems which just deployed themselves at the command of a 
biological timer. (This in itself puts them against Aristotle, Plato, 
Descartes, and of course Chomsky and Krashen). But both of them 
stress the cognitive contribution. 

Late Piaget is even a social-constructivist. But education plays 
almost no role at all in learning; it's all development. It's no 
longer biologically led development, but it's still almost entirely 
led by the individual learner. The child operates like a miniature 
scientist, making new discoveries pretty much on his own. Attempts to 
speed up or slow down the natural rate of development are pretty much 
doomed to fail.

Vygotsky says something new. He argues that the old Cartesian model 
of development rather than learning is good for plants--the plant 
does whatever it is genetically planned to do. Similarly, the model 
of development followed by learning is good for animals--the animal 
develops to a certain level of maturity and can then be trained to do 
certain things, ala Pavlov. But children aren't animals any more than 
they are plants. 

The real parallel we want is neither vegetable nor animal, but human. 
In the development of human culture we very clearly see that it is 
not development that leads learning but rather the other way around. 
We learn scientific facts. These then allow us to develop our whole 
socio-cultural system. In the same way, the child learns language. 
This allows the child to develop concepts. The child is not a 
scientist or an explorer, but a learner. Language proceeds from the 
outside in not because input triggers acquisition, but rather because 
learning leads development. What begins as a social relationship 
between people (interaction) then becomes internalized through 
mediation (learning) so that it becomes a psychological relationship 
(memory).

Now, there are some more extreme thinkers (and I think Bakhtin is one 
of them) who argue that language is never really stored inside people 
at all--language is the Internet, not the browser, the territory and 
not the map. Cognitive language is just a sketch map; language only 
really exists as a social phenomenon. There is no such thing as a 
mental lexicon, any more than there is a phoneme inventory.

This view isn't as stupid as it sounds. For example, one of the big 
problems Bhatia Laufer has had is explaining why people seem to be 
able to expand their passive vocabularies but not their active ones. 
The extreme social-constructivist answer would be that the active 
vocabulary is a mirage. Vocabulary is NEVER really stored in the 
mind; we always just pluck it off the lips of those around us or from 
the environment. 

It's also a view of great antiquity--it goes back to Thomas Aquinas. 
Carl Bereiter just wrote a book in which he argues that 
the "container" idea of the mind is the "world's oldest folk theory", 
and that it's really not so silly to think of minds as containing 
only what we are immediately paying attention to, only the here 
(hear) and now (know). The rest is all external drive, things written 
on pieces of paper, strings tied on your finger to help you remind 
things. We are endlessly interactive beings, even when we are just 
interacting with things we put there to interact with.

This is the view which is today referred to as social-constructivist
(notice, however, that this is not the what Piaget meant when he used 
the term). That is, language exists almost entirely, or mostly, 
outside the mind, as a social phenomenon. The bit inside the mind is 
not really language, but an abstraction. Certainly when Volosinov or 
Bakhtin write that comprehension is nothing but readiness to reply, 
or that an utterance cannot exist independently of a speaker and a 
hearer, sentences and even words (in the sense of objects that have 
dictionary definitions) have no more reality than abstract numbers 
without objects, they are taking this social-constructivist view. 

The socio-cultural view is often called the socio-cultural theory of 
MIND. As this suggests, it is mostly concerned with the process of 
internalization. For Vygotsky, there most certainly IS language in 
the mind. It got there through the internalization of language 
outside the mind, and it has been largely stripped of syntax and even 
lexis in the process of internalization, but verbal thought and even 
non-verbal thought is what the mind is largely made up of. Sure, it's 
constituted sociologically. But just as society selects the responses 
of the learner and thus helps the learner shape his/her language, the 
learner selects and transforms social language and makes it something 
deeply psychological. Lantolf, Swain, and of course Vygotsky are 
socio-culturalists.

What about me? What about CJ? What about Diarmuid? Well, a couple of 
days ago I was attracted to the extreme social-constructivist view. 
But it has occurred to me that it is rather close to neo-behaviorism, 
and not so far from some of the more vulgar views of ZPD I talked 
about last time. And I'm not really sure CJ and I are talking about 
mutually exclusive world views. Particularly in the last few days, it 
has occurred to me that CJ and I may just be looking at two ends of 
the same process, the social construction and psychological 
internalization of whole gestures, embedded in contexts. 

"But it's socially constructed!" says I. "But it's psychologically 
internalized," responds CJ. "But it's embedded in context," says 
I. "Not any more," says CJ. "But the context is recoverable from the 
text," says...

dk1



	


	Group: dogme
	Message: 4256
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 7:34 

	Subject: Re: Phoneme bite


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> wrote:
> Sorry Charles, but I can't see the relevance of the 
different Ns to my learners. I'm not going to worry too much 
if my students mispronounce a phoneme in a word if that word 
remains intelligible. 

Wait a minute, first I'm asked to take a phrase such 
as 'good evening' said as 'good edening' and help the 
learner correct it, even though I said this might well be 
intelligible. Now I'm being asked to accept that 
if 'impossible' were pronounced 'ingpossible' 
or 'inpossible' you'd accept it. So what about illegal? 
Would you accept inlegal or imlegal? Oops, and what happened 
to the phoneme in that case? Does the /l/ sound a lot like 
a /n/ to you?

I think you need to back up, review what you've learned, and 
try again.

CJ



	


	Group: dogme
	Message: 4257
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 7:38 

	Subject: Re: Back in class


	At this point, the mirror suggestion is about as meat and 
potatoes that I can get. Still, if you're students are 
looking at their textbooks (or mobile phones) while you are 
speaking, they are missing out on a lot of information.

CJ



	


	Group: dogme
	Message: 4258
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 7:44 

	Subject: Re: Phoneme bite


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> wrote:
> As for me, a phoneme is one of these: /r/, /l/, /b/, /v/ 
etc. I'd say that there's about 32 of the little buggers in 
supercalifragilisticexpealidocious.<<

I'd say most phonemicists would disagree with you, and most 
speakers of English couldn't care less. I've memorized the 
word from childhood without ever counting phonemes or 
realizing I was aware of them--now, what sort of awareness 
is it if it isn't aware of itself?


>>As for phoneme awareness, I think it's useful for students 
to be familiar with them and something approximating them. 
Luckily, most of my students are Chinese and seem to come 
with the whole lot preprogrammed.<<

I'm dying to see that written up as a paper. The phonemic 
awareness research on Chinese students is actually caught up 
with the idea of literacy in a non-alphabetic writing system 
like Chinese and why it isn't dependent on the phoneme. Of 
course, the sort of 'awareness' you seem to be talking about 
is like me saying: I'm aware that they are eating dinner on 
the space station today and will use that information to 
guide me in deciding what I make for dinner tonight. It 
seems to mean something but doesn't.

CJ



	


	Group: dogme
	Message: 4259
	From: alastair lambert
	Date: Mi Sep 10, 2003 9:30 

	Subject: Phonemes and meaning


	Thank you for the quoteabout phonemes necessarily changing the meaning(of what?) I knew,or thought I knew,that a phoneme is the smallest pronounceable part of a word. Does it(the phoneme), however' always change meaning? I am not trying to be awkward but trying to understand what is a new concept for me.Can anyone make this absolutely clear in words of one syllable (!) with a few examples?
Neil

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4260
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 10:25 

	Subject: Re: Phonemes and meaning


	--- In dogme@yahoogroups.com, "alastair lambert" 
<alastairlambert@b...> wrote:
> Thank you for the quoteabout phonemes necessarily changing 
the meaning(of what?) I knew,or thought I knew,that a 
phoneme is the smallest pronounceable part of a word. Does it
(the phoneme), however' always change meaning? I am not 
trying to be awkward but trying to understand what is a new 
concept for me.Can anyone make this absolutely clear in 
words of one syllable (!) with a few examples?
> Neil

Well, it would have to exist for it to change meaning. It is 
a weak conceptualization to say that a phonological unit 
residing beneath or outside of considerations of meaning 
somehow depends on meaning for its definition. Another 
approach was to find sound pairs in 'complementary 
distribution', but this led to a different set of problems.

Let's take up another example in English to problematize the 
whole way of thinking. Most Americans I know say the 
word 'can't' with a different vowel than the British (never 
mind the loss of the final [t] to a sort of glottal 
movement). Now, according to phonemic accounts of English, 
the vowel that Americans use exists as a phoneme even in 
British English, and vice versa. So when Americans and 
British say can't to each other, are they saying the same 
word with different phonemes, or are we supposed to treat 
the vowels as allophones of some super English 'can't' 
phoneme that neither can say? Are they saying different 
words because the pronunciation is different? The phonetic 
contrast is there for all to hear; the phonemic contrast is 
there, too. But the lexical contrast isn't. 

A phoneme, according to linguistics, is NOT pronounceable. 
It is a psychological category that unifies variations under 
one idealized sound, or so the theory goes. Incidentally, 
one reason why the 'phoneme' count for a word 
like 'supercalafrajalisticexpealidocious' so far as been to 
high is that phonemics does not treat the neutral 
vowel 'schwa' as a phoneme. So I'm asking those who believe 
in the phoneme to tell me how many total phonemes are there 
in the word when they say it, and how many different 
phonemes are being instantiated when they say it. The answer 
to the first question, phonemically speaking, would be, 
there are no phonemes in the word when you say it. As for 
instantiations of the abstract objects, that depends, in 
part, on how you count the neutral vowels. Interestingly, I 
would bet we could get all but the most obtuse discussants 
to tell us how many syllables they think are in the word and 
we would all agree to the same count.

CJ



	


	Group: dogme
	Message: 4261
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 10:44 

	Subject: Complementary Distribution


	This and the feature is well worth discussing with the 
phoneme bitterenders, but it really is fairly standard 
linguistics to (1) understand these concepts while (2) 
getting on with models that better fit reality.

Some structuralists and formalists--pre-Chomsky--saw 
immediately that defining or delimiting the phoneme on 
lexico-semantic considerations was very weak, so they came 
up with this in order to try and deal with phonetic 
variation of phonemes realized as actual speech sounds 
(remember, a phoneme is never a speech sound, but rather the 
mental category that is supposed to unify and structure 
actual speech into things like /r/, /l/, /d/, etc. ). This 
resulted in its own absurdities, like 'phonemes' having no 
complements and two very phonetically different phonemes 
ending up in perfect complementary distribution. A third 
structuralist attempt to get the matter right was with the 
concept of the 'feature', which is getting closer to 
the 'articulatory gesture' but without insight that 
articulation (an mental control of it), acoustics (sound 
through space), and perception (sounds in your ears getting 
turned into language again) need to be kept apart. Also, 
features, like 'communicative functions' tended to 
proliferate arbitrarily. CJ

FYI: 

http://www.sil.org/linguistics/GlossaryOfLinguisticTerms/What
IsComplementaryDistributio.htm

What is complementary distribution?



Definition 
Complementary distribution is the mutually exclusive 
relationship between two phonetically similar segments. It 
exists when one segment occurs in an environment where the 
other segment never occurs.

Discussion 
The rationale for complementary distribution comes from 
one of the principles of phonemics:

Sounds tend to be modified by their environments. 
Source: Pike 1947



A phoneme is made up of certain features that are basic to 
it. When this phoneme occurs in certain phonetic 
environments, one or more of its features may undergo 
changes caused by those environments.

Example (English) 
Here is an example of complementary distribution in 
English:

The phones [p] and [pH] are in complementary distribution. 
[pH] occurs syllable-initially in a stressed syllable, but 
[p] never does, as demonstrated here:

Phonetic representation
Gloss
Underlying representation

pHEpp�á&u0279;
'pepper'
/pEpp�á&u0279;/

spIn
'spin'
/spIn/


Example: Cashinahua (Brazil/Peru) 
Here is an example of complementary distribution in 
Cashinahua:

The phones [b] and [B] are in complementary distribution. 
[b] occurs only at the beginning of words, while [B] occurs 
between vowels, as demonstrated here:

Phonetic representation
Gloss
Underlying representation

baka
'fish'
/baka/

taBa
'washboard'
/taba/



	


	Group: dogme
	Message: 4262
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 10:53 

	Subject: What is a Feature?


	Since some of you like research in literacy, there is an 
interesting footnote to the feature and the evolution of 
writing systems. Written English, unbeknownst to most users, 
has a few featural remnants: the letter <o> often indicates 
a lip-rounded vowel, while /l/ and /r/ seem to refer to 
differences in tongue shaping--the /l/ is like the tongue 
rather straight, while the /r/ involves curving the tongue 
and the shape of the letter is supposed to hint at this. 
Written English is really strongest at pointing out word 
breaks (it does this at the expense of losing sight of a lot 
of lexical phrases) and the consonant-vowel letter 
alternation points out syllables quite nicely (and is 
terrible at isolating segments). Also, Korean is written 
with Hangul, and that is a featural, not phonemic alphabet, 
though psychological research indicates it might well be 
read syllabically and as whole words by fluent, literate 
users of Korean. 

Back to the 'feature': 

http://www.essex.ac.uk/speech/teaching-01/documents/df-
theory.html

Distinctive Feature Theory

Mark Tatham

[copyright c 1999 Mark Tatham]


----------------------------------------------------------------------
----------

Introduction

Classical Phonetics used the place-manner classification 
system for consonants and the high-low / front-back system 
for vowels. The main purpose here was clearly to enable the 
phonetician to specify how particular sounds were made with 
respect to their articulation. There was, however, an 
important spin-off from these systems: it became possible to 
use the features or parameters of the classification system 
to label whole sets of sounds or articulations. Thus we 
might refer to: 'the set of all plosives' (seven in English -
which is the seventh?), or 'the set of all voiced plosives' 
(three in English), or 'the set of all voiced alveolar 
plosives' (one only in English) - and so on, cutting 
horizontally and vertically around the consonant matrix. 
Similarly, for vowels, 'the set of all front vowels', 
or 'the set of all rounded vowels', and so on.

As a consequence of being able to label sets of sounds in 
this way it became possible to describe the behaviour of 
various sets. So, for example, it was possible to say that 
the set of voiced plosives devoice in word-final position 
or that all vowels lengthen before voiced plosives in the 
same syllable, and so on. So rules no longer had to be about 
the contextual behaviour of individual sounds - but in terms 
of how sets or classes of sounds behave. We now had the 
ability to capture and express generalisation - an important 
theoretical principle in linguistics: generalisations must 
be expressed whenever possible.

It was not until Transformational Generative Grammar came 
along, though, that these generalisations became formalised 
in phonological theory. Morris Halle's 'Sound Pattern of 
Russian' [The Hague: Mouton, 1959] was really the first 
influential textbook in modern phonological theory (just two 
years after Noam Chomsky's 'Syntactic Structures' [The 
Hague: Mouton, 1957], the first influential textbook in 
modern syntactic theory). The Generative Phonologists 
adopted the theory of distinctive features from the earlier 
Prague School of Linguistics (see N.S. Trubetskoy Grundzuge 
der Phonologie , Gottingen: Vandenhoeck and Ruprecht [1958] -
appearing also in translation: Principes de Phonologie and 
Principles of Phonology) - a much more formal representation 
than that of the classical phoneticians.

There is a good description of modern DF theory in the book: 
Understanding Phonology by C. Gussenhoven and H. Jacobs 
[London: Arnold, 1998], Chapter 5; and the landmark 
description in The Sound Pattern of English by N. Chomsky 
and M. Halle [New York: Harper and Row, 1968 and Cambridge, 
Mass.: MIT Press, 1991], Chapter 7. The classic text on DF 
theory is R. Jakobson, G. Fant and M. Halle's Preliminaries 
to Speech Analysis [Cambridge, Mass.: MIT Press, 1963].



	


	Group: dogme
	Message: 4263
	From: sthornbury@w...
	Date: Mi Sep 10, 2003 10:58 

	Subject: Re: Re: Phonemes and meaning


	Regarding "can't": I've started to find it awkward (in teacher trianing 
sessions) to maintain the phoneme = meaning difference definition 
when it comes to weak forms. There are (at least) two 
pronunciations of "must", "and", "could", "can", "to" etc etc, 
representing the "strong" or stressed form and the "weak" or 
unstressed form, and these are often transcribed differently - in 
coursebooks and teaching trainign manuals. But do they mean 
different things? Isn't this alternative transcript phonetic, rather than 
phonemic? You would be hard put to argue that mere prominence 
causes a change in meaning, and that the weak and stressed 
forms of "can", for example, are two different words. What about 
prominent and non-prominent "cat"? 

On the subject of "cat", when I was in the first year of secondary 
school (where school uniforms were mandatory), one day the 
Deputy Head, a Mr Hughes, burst into the classorom, interruprted 
the lesson, and demanded that all us boys who had a cap (part of 
the uniform) stand up. We all dutifully rose to our feet. "If your cap 
is named, sit down" (missing and unidentifiable caps were a 
constant source of administrative hassle). We all sat down, barring 
one Stephen Johns. "Why hasn't your cap got a name?" the 
deputy head bellowed. "Wel, errm," stammered Johns, a brighter 
shade of puce, "we just call ours Puss".

Uncontrollable gales of schoolboy laughter.

Scott



	


	Group: dogme
	Message: 4264
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 11:21 

	Subject: Re: Phonemes and meaning


	--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> Regarding "can't": I've started to find it awkward (in 
teacher trianing 
> sessions) to maintain the phoneme = meaning difference 
definition 
> when it comes to weak forms. There are (at least) two 
> pronunciations of "must", "and", "could", "can", "to" etc 
etc, 
> representing the "strong" or stressed form and the "weak" 
or 
> unstressed form, and these are often transcribed 
differently - in 
> coursebooks and teaching trainign manuals. But do they 
mean 
> different things? Isn't this alternative transcript 
phonetic, rather than 
> phonemic? You would be hard put to argue that mere 
prominence 
> causes a change in meaning, and that the weak and stressed 
> forms of "can", for example, are two different words. 

In American English, the unstressed form of 'can' more or 
less loses its internal vowel, and the nasal /n/ finishes 
out the word. This seems quite plausible phonetically (to 
me, nothing is very plausible phonemically) because the 
internal vowel /ae/ is already nasal and reduced to neutral, 
indistinct 'schwa' why not just have it disappear into the 
nasal /n/ or drop out completely? This means, however, that 
the nonexistence of a vowel sound is somehow an allophone (a 
variation) of the /ae/ phoneme. Gesturally speaking you 
could just say, the reduced form of 'can' in American speech 
is a [k] plus an [n], and strung together as a movement in 
the vocal tract it sounds and LOOKS like this. 

The difficulty for Japanese learners of English is hearing 
the differences between the American English strong 'can' 
and strong 'can't'. The internal vowel is the same, but the 
final [t] sound of 'can't' tends to be a glottal gesture, so 
perception of the contrast is quite possibly more dependent 
on timing rather than hearing a distinct [t]. When I first 
got to Japan I had to wonder what students had learned if 
they couldn't tell the difference between me saying 'I can' 
and 'I can't'. Such a difference could cost you your life in 
some situations. Combined with a difference in how we and 
the Japanese use 'yes' and 'no' and you have some real 
confusions possible. 

Phonemics avoids treating the reduced forms of English 
vowels--the schwa for one--as anything other than allophones 
of each vowel. OTOH, some speakers of English have tended to 
unify reduced vowels as one vowel (hence the name 'schwa') 
and the common belief that 'schwa' is the most common vowel 
sound in the English language. But then confusingly, English 
spelling refuses to recognize the sound, so people are not 
actually very conscious of reduced vowels. In a gestural 
account, you could say that neutral vowels are distinct 
parts of gestures and gestural routines and not worry about 
which vowel they are unified under. That is more a matter of 
lexical relationships as shown in the written language, 
since English spelling often upholds lexical relationships 
over phonetic changes in the different forms of related 
words (example, notice the vowel shift patterns in 'biology' 
and 'biological' but how the spelling obscures this while 
making it clear the two forms are related). 

According to most approaches to phonemics no schwa phoneme 
exists. 

Now, is there a contrast in meaning between these two:

A: Can you go?
B: Yes, I can. (So the can is stressed and retains its 
internal vowel)

and

A: Can you go?
B: Yes, I c'n go.

CJ



	


	Group: dogme
	Message: 4265
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 11:40 

	Subject: Re: Social Constructivism vs. Socio-culturalism?


	--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> 
wrote:
>
First of all, there was my 
> example of "cap/cab, bat/bad, etc.). Whenever you've got a 
voiced-
> unvoiced stop contrast at the end of a syllable, the 
burden of 
> disambiguation is very clearly NOT carried by the final 
phoneme, but 
> distributed (at least) as far as the vowel. This in itself 
is 
> evidence against phonemes. 

As Scott's example shows, the difference here might be very 
difficult to hear, but seeing the face might help 
disambiguate it for someone who speaks English. And I agree, 
phonetically speaking, the internal vowels are quite 
different. Add to your insight this one that 
electromyographic research here at the lab at Fukui 
University shows: in terms of muscular activity, the initial 
[k] of 'cat' and the initial [k] of 'cap' is quite 
different. The reason, we figure, is the extra energy it 
takes to say the final [p] is already being prepared for 
before even the first [k] has actually been articulated. So 
in terms of articulatory gestures, you could represent 'cat' 
as [k-ae-t] while 'cap' is more like [pk-pae-p]. The initial 
[k] has [p] energy, so to speak, and the internal vowel 
becomes more open and lower in the mouth to get to the final 
[p]. In other words, in terms of the articulatory gesture, 
the contrast between 'cap' and 'cat' does not rest on one 
contrast. 'Phonemically' it may be a minimal pair, but in 
terms of the articulatory gesture, NOT, and I think the 
acoustic reality would reflect this as well. I challenge 
anyone to look at an oscillographic represenation of the two 
words and show me where /t/ and /p/ are. 

>As for 
> the mainstream linguists, they gave up on the Chomsky-
Halle picture 
> long ago. Dr. Bruce Derwent, for example, confided in me 
when he 
> visited here last fall that phonemes had no reality for 
Chinese 
> speakers or illiterate people and were probably just 
artifacts of the 
> alphabet.

Jonathan Kaye has a whole chapter on 'The Death of the 
Phoneme' in his introductory phonology book 'Phonology: A 
Cognitive View' (Lawrence Erlbaum Associates, 1989). 


Thanks for the very interesting post and the collegial 
exchange.

Regards,
Charles J



	


	Group: dogme
	Message: 4266
	From: diarmuid_fogarty
	Date: Mi Sep 10, 2003 11:56 

	Subject: Re: Phoneme bite


	--- In dogme@yahoogroups.com, "Charles Jannuzzi" <b_rieux@y...> wrote:
> Wait a minute, first I'm asked to take a phrase such 
> as 'good evening' said as 'good edening' and help the 
> learner correct it, even though I said this might well be 
> intelligible. Now I'm being asked to accept that 
> if 'impossible' were pronounced 'ingpossible' 
> or 'inpossible' you'd accept it. So what about illegal? 
> Would you accept inlegal or imlegal? Oops, and what happened 
> to the phoneme in that case? Does the /l/ sound a lot like 
> a /n/ to you?
> 
> I think you need to back up, review what you've learned, and 
> try again.
> 
> CJ

I think you need to chill a bit, CJ! I'm with dk that you are a most 
welcome member of the group and I can only admire your patience. 
However, I suspect that the medium and the apparently hostile 
reaction of some members of the group may be putting you on the 
defensive when you don't need to be. I'm not getting all socratic on 
yo' ass, I'm just after clarification. 

I certainly didn't ask you to correct good edening and agree with you 
that it seems quite intelligible. Likewise, I probably wouldn't even 
notice "ingpossible" or "inpossible". The jump to "inlegal" 
or "imlegal" would be somewhat noticeable though and I might well 
draw attention to it if it seemed to be a recurrent problem rather 
than a one off. My point is that I would probably draw attention to 
the dodgy phoneme in the word and as such, phonemes are useful (i 
think we agree on this).

As for my definition of phoneme awareness, I agree with you. It is 
almost meaningless. What I had intended to do was to suggest that 
there is room for the phoneme in all of this. It struck me that we 
were getting into absolutes: no phoneme or phoneme all the way. What 
I'm arguing for is awareness to the point of usefulness and then sack 
it! It's useful to establish concepts in learners' minds. Kind of 
like, "You're not stupid, it's not that you can't speak English. Just 
that you seem to have a problem differentiating between /l/ and /r/." 
I couldn't imagine getting that idea across without 
phoneme "awareness".



	


	Group: dogme
	Message: 4267
	From: alastair lambert
	Date: Mi Sep 10, 2003 12:35 

	Subject: Phonemes-dead or alive?


	I am grateful for the very learned discourse going on here and I am learning a great deal but can someone explain simply whether phonemes definitely dead or alive.If, as Charles says, you don't prononce phonemes( that is what I understood) why is the teaching of phonemic awareness so impotant on the curriculum in the UK?
I also seem to remember reading about phonemic change from Old English, Middle English thruogh to modern English and this I was very cearly as I remember to do with the changes in pronunciation of English over the ages.
Neil

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4268
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 1:16 

	Subject: Re: Phoneme bite


	--- In dogme@yahoogroups.com, "diarmuid_fogarty" 
<fogarty.olmos@t...> wrote:
> 
> I think you need to chill a bit, CJ! I'm with dk that you 
are a most 
> welcome member of the group and I can only admire your 
patience. 
> However, I suspect that the medium and the apparently 
hostile 
> reaction of some members of the group may be putting you 
on the 
> defensive when you don't need to be.

I don't think trouble has come but from one or two quarters. 

I'm not getting all socratic on 
> yo' ass, I'm just after clarification. 
> 
> I certainly didn't ask you to correct good edening and 
agree with you 
> that it seems quite intelligible. Likewise, I probably 
wouldn't even 
> notice "ingpossible" or "inpossible". The jump 
to "inlegal" 
> or "imlegal" would be somewhat noticeable though and I 
might well 
> draw attention to it if it seemed to be a recurrent 
problem rather 
> than a one off. My point is that I would probably draw 
attention to 
> the dodgy phoneme in the word and as such, phonemes are 
useful (i 
> think we agree on this).

As I said, according to old phonology and phonemics, 
phonemes are not speech sounds, so just exactly what are we 
discussing? A private concept might not be very easy to 
discuss. 


> 
> As for my definition of phoneme awareness, I agree with 
you. It is 
> almost meaningless. What I had intended to do was to 
suggest that 
> there is room for the phoneme in all of this. It struck me 
that we 
> were getting into absolutes: no phoneme or phoneme all the 
way. What 
> I'm arguing for is awareness to the point of usefulness 
and then sack 
> it!

My point was that the term 'phonemic awareness' was raised 
by Adrian, but that it comes from native literacy studies 
and does not mean, to those researchers, what you think it 
does. Again, a private meaning is not very useful for 
discussion. 

I think you are really referring to what phoneticians 
call 'phones' and not phonemes.

CJ



	


	Group: dogme
	Message: 4269
	From: Charles Jannuzzi
	Date: Mi Sep 10, 2003 1:23 

	Subject: Re: Phonemes-dead or alive?


	--- In dogme@yahoogroups.com, "alastair lambert" 
<alastairlambert@b...> wrote:
> I am grateful for the very learned discourse going on here 
and I am learning a great deal but can someone explain 
simply whether phonemes definitely dead or alive.If, as 
Charles says, you don't prononce phonemes( that is what I 
understood) why is the teaching of phonemic awareness so 
impotant on the curriculum in the UK?

I didn't make that up, phonemicists are at great pains to 
repeatedly tell us that phonemes are their theoretical tool 
and not speech sounds. One way they have devised to avoid 
phonetic contradictions is to say that phonemes don't really 
need to abide by phonetic concerns. That is, they subsist 
platonically or mentally and have nothing whatsoever to do 
with speech sounds. Another way is just to say, phonemes, 
enough, give it a rest. 

The teaching of phonemic awareness is more like this: that 
written English is alphabetic and therefore segmental either 
visually and/or phonologically, and so you have to be able 
to 'analyze' text phonemically in order to read it. My 
overall take on a lot of this is that it is dodgy, snake 
oil, and typical of what politicians handing out contracts 
force wrongly on educational systems. Krashen, Curren and 
Goodman agree, so I'm in good company. George Bush 
disagrees, but I haven't found anything I ever agreed with 
him about. 

> I also seem to remember reading about phonemic change from 
Old English, Middle English thruogh to modern English and 
this I was very cearly as I remember to do with the changes 
in pronunciation of English over the ages.
> Neil

Again, speech sounds are not phonemes, but if historical 
linguistics took on structuralist baggage in the early 20th 
century, should we be surprised? Languages are handed down 
by connected generations, and they do change over time. The 
future of a language is the generation now being born and 
what they do with it. 

CJ



	


	Group: dogme
	Message: 4270
	From: alastair lambert
	Date: Mi Sep 10, 2003 3:22 

	Subject: Learning to read -phonemically or not phonemically?


	Very interesting linguistic contribution from Charles. I will try to find out about Kreashen,Curan ttc.
I distinctly remember learning to read phonemically myself and helped both my sons to read by "spelling out words"There has been a huge debate in the UK for years about the use of phonics in the teaching of reading
What is the "correct " method to use in ESOL classes these days? Phonics? Look and say? I can never get a straight answer from anybody in the ESOL for adults field in the UK. Do the anti-phonics people have rational arguments and what approaches work for theiy use with their adult students? I sometimes wonder how ESOL adults learn to read given the general anti-phonics attitude and general vaguness concerning adult literacy in the UK I have seen in this country.Can itm be that people are for some reason too afraid to commercially produce literacy resources for adults? In our centre you will find non-readers in classes with readers streets ahead of the non-readers or people learning the alphabet.The reason or justification for this is that all language learners have a "spiky profile"( and therefore need to be in the same group?)
Educational and linguistic theory, it could be argued, is in danger of creating an out-of-control monster. What do others think?
Neil

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4271
	From: Robert M. Haines
	Date: Mi Sep 10, 2003 4:59 

	Subject: Q&A


	CJ wrote: "According to most approaches to phonemics no schwa phoneme 
exists." 

Is that why we sometimes see 'can' as /kn/ instead of /k-schwa-n/? 

"Now, is there a contrast in meaning between these two:

A: Can you go?
B: Yes, I can. (So the can is stressed and retains its 
internal vowel)

and

A: Can you go?
B: Yes, I c'n go."

I think there is too little co-text and context to decide whether there's a difference in meaning here, but i see you're point.


"Add to your insight this one that 
electromyographic research here at the lab at Fukui 
University shows: in terms of muscular activity, the initial 
[k] of 'cat' and the initial [k] of 'cap' is quite 
different. The reason, we figure, is the extra energy it 
takes to say the final [p] is already being prepared for 
before even the first [k] has actually been articulated. So 
in terms of articulatory gestures, you could represent 'cat' 
as [k-ae-t] while 'cap' is more like [pk-pae-p]. The initial 
[k] has [p] energy, so to speak, and the internal vowel 
becomes more open and lower in the mouth to get to the final 
[p]. In other words, in terms of the articulatory gesture, 
the contrast between 'cap' and 'cat' does not rest on one 
contrast. 'Phonemically' it may be a minimal pair, but in 
terms of the articulatory gesture, NOT, and I think the 
acoustic reality would reflect this as well. I challenge 
anyone to look at an oscillographic represenation of the two 
words and show me where /t/ and /p/ are. "

So instruments can read these differences, apparently, but can humans? If so, how do we know? Is it the fact that we communicate with each other that proves this?

Wearing my ignorance on my sleeve,
Rob 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4272
	From: Robert M. Haines
	Date: Mi Sep 10, 2003 5:13 

	Subject: The cavalry


	Once again, I think the doctor is getting a bad rap, so here I come with the cavalry --- not that he needs it...

Things can be both good and bad or right and wrong at the same time. Ever have a bittersweet feeling?

It seems important not to make this issue of phonemes, or any other issue for that matter, a 'black and white' one. I don't mean to sound all mamby pamby and "Can't we all just get along?" here. I do mean to say that we all have something to contribute, but we have tempers, levels of sensitivity and communication styles that vary as much as our opinions do.

I don't see any fangs on the Doctor. Maybe I don't know him as well as others. I have never seen the guy in person so... who knows. Be that as it may, pointing out who's been naughty and who's been nice seems unfair to me (I've probably done it a dozen times myself).

This is a lousy medium, in my opinion, but it has its perks, of course. It's good and bad; right and wrong.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4273
	From: Robert M. Haines
	Date: Mi Sep 10, 2003 5:37 

	Subject: More questions for CJ


	After reading what you've written in your two most recent postings, CJ, it seems that those who decided what would be considered a phoneme for ELT purposes were looking for a way to categorize and classify things that would appeal to our educational system, i.e. "I can post this handy phoneme chart in my room and show how many sounds there are in English."

It seems that your view maintains the relevance of language in its natural environment, which is inside our muscles, mouths, minds and ears. This idea, if I've understood it, seems very dogmetic, and will definitely face as much opposition in mainstream ELT as does the idea of a materials-light, learner-centered approach that's not really an approach to ELT.

I understand that the description of the mirror as a learning aid was as 'meat n' potatoes' as it gets, but I wonder if you have plans to introduce your ideas to mainstream ELT somehow. Perhaps you already have. Is it important to you to initiate changes in current practice? I assume that's part of what brought you to this list. How else might you go about it?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4274
	From: Robert M. Haines
	Date: Mi Sep 10, 2003 6:07 

	Subject: socio-somethings


	I didn't hit the delete button, dk, and I have a few comments and questions, as usual:


You wrote: "What begins as a social relationship 
between people (interaction) then becomes internalized through 
mediation (learning) so that it becomes a psychological relationship 
(memory)."

How does that relate to Kolb's learning cycle? Is it that the cycle is based on what happens in the learner's mind only? I could just look it up, but I'm being lazy.

"Now, there are some more extreme thinkers (and I think Bakhtin is one 
of them) who argue that language is never really stored inside people 
at all--language is the Internet, not the browser, the territory and 
not the map. Cognitive language is just a sketch map; language only 
really exists as a social phenomenon. There is no such thing as a 
mental lexicon, any more than there is a phoneme inventory."

So do you disagree with the idea that we use different 'types' of memory, e.g. working, short-term and long-term to learn language?

"It's also a view of great antiquity--it goes back to Thomas Aquinas. 
Carl Bereiter just wrote a book in which he argues that 
the "container" idea of the mind is the "world's oldest folk theory", 
and that it's really not so silly to think of minds as containing 
only what we are immediately paying attention to, only the here 
(hear) and now (know)."

Okay, this is more philosophical than linguistic; hasn't it been argued by Eastern philosophers that this "container" idea is exactly what traps us in a life of misery, because we regret or long for what we remember or long for? 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4275
	From: Robert M. Haines
	Date: Mi Sep 10, 2003 6:09 

	Subject: Correction


	In my last posting:

"...because we regret or long for what we remember or long for?" 

should read "...because we regret or long for what we remember or hope/wish for?"

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4276
	From: Robert M. Haines
	Date: Mi Sep 10, 2003 8:16 

	Subject: Linguistics and language teaching


	Two things I'd like to share: first a quote from Russ Rymer that I found on the Wikipedia web site ---

"Linguistics is arguably the most hotly contested property in the academic realm. It is soaked with the blood of poets, theologians, philosophers, philologists, psychologists, biologists, and neurologists, along with whatever blood can be got out of grammarians." 

Rymer, p. 48, quoted in Fauconnier and Turner, (p. 353) 

Next, a story I heard from a colleague: 

A new teacher at a direct method school was teaching 'pen', i.e. "This is a pen. What is this? It's a pen..." all according to the script she was to follow. When she dropped the pen, she remembered having taught 'floor', so she asked "Where is the pen?" at which point a voice came over a loudspeaker in the room, reminding her to stick to the script she'd been given.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4277
	From: Robert M. Haines
	Date: Mi Sep 10, 2003 8:48 

	Subject: Hello phones


	Talking on the phone has taken on a whole new meaning:

"A phoneme itself is an abstract thing. Not all phonemes need have significantly different allophones, but there will always be minor differences in articulation from one piece of speech to the next. A phone is a sound that has a definite shape as a sound wave, and an allophone is a phone considered as a member of one phoneme. Speakers of a particular language perceive a phoneme as a single distinctive sound in that language." 

(from :http://www.wikipedia.org/wiki/Allophone)

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4278
	From: Robert M. Haines
	Date: Mi Sep 10, 2003 8:50 

	Subject: Phony Baloney


	I think this also helps clarify things:
A phone is a speech sound considered as a physical event without regard to its place in the sound system of a language (see phonology and phonetics). 
A phoneme is a set of phones that carry the same meaning; different phones that are interpreted as the same phoneme in a language are said to be allophones of each other."

(from: http://www.wikipedia.org/wiki/Phone)

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4279
	From: Diarmuid Fogarty
	Date: Mi Sep 10, 2003 9:23 

	Subject: Phukin Phonetics


	My head is spinning in ways I never thought possible. I've been stunned, enraged (OK, mildly narked), bamboozled and contrite whilst reading the latest postings. Now I fully intend to bring my contribution to this thread to an end. But not before ...

CJ wrote that private definitions are not very useful for discussions. Yet my understanding of social constructivism would lead me to think that they are pretty damn essential for discussion. I would have thought that labelling people as "bitterenders" might not best be in keeping with the social constructivist view of the learner either. The point is that now we're arguing over whether "can" or "c'n" are different words! Please. A word is surely not solely the product of its phones, phonemes or articulatory gestures. I understand the meaning of "NEcessary", "NeCEssary", and "Netchessary" not to mention "Nesusri" and "Nesri". They are all the same word to me because when I hear them in context I make the effort to understand what the word means. Ditto "can", "c'n", "potayto", "potahto", "tomayto", "tomahto"...let's call the whole thing orf. 

Another thing is the whole "what does phoneme mean?" thread. It would seem that the bitterenders have a different understanding to what phoneticians have agreed. Who's to say which is the correct one? Why does CJ choose to accept the phoneticians' definition over the ones given here? Isn't the phoneticians' definition ultimately a "private" one as well? Aren't all definitions? Isn't a hell of a lot of conversation just people trying to get a grip on what the other person is *really* trying to say? Isn't that what this thread has been about so far?

As I see it, what we are left with is the assertions that teaching phonetics out of context is a pretty silly thing to do. Trying to get learners to produce that perfect "schwa" is also a silly thing to do. What we should try to do is encourage learners who need it to become more intelligible. We do this most efficiently by encouraging them to focus their eyes as well as their ears on how a word sounds. The rest is all theoretical. Now, thanks in no small part to my one time sparring partner dk, I have moved a long way from the "there is no room for theory" stance to an acceptance that it is mentally stimulating to say the least. But it only extends beyond that (for me) when it has real implications for the classroom. CJ readily accepts that so far, he's only been able to come up with the mirror and mouth (or mouth and mirror) technique. Hence my bewilderment at the latest postings. Perhaps it is no more than the fact that not understanding what is being said, I become resistant and obtuse. Whatever, I will now hold my peace. I hope that CJ will accept that all of the posts he has sparked have been posted in the spirit of collegiality and I hope he will stick around to share more of his opinions on more varied topics. 

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4280
	From: Robert M. Haines
	Date: Mi Sep 10, 2003 9:51 

	Subject: Montage


	Here's my little (not so little) montage of the current thread --- all CJ's contributions --- with some decorative comments and questions:

"My interpretation of the phonemic awareness research is that 
shows mildly that the 'phoneme' is an epiphenomenon of 
literacy in an alphabetic language." 

I'm not sure I get this.

"In other words, the teaching of pronunciation is best done 
by leaving the
discrete items such as phonemes, stress, mouth shapes, 
intonation well alone
and encouraging students to *look to see* how a word is said 
as well as *listen
to hear* the words *in real and meaningful contexts*? This 
is best done through
talking in the classroom and getting students to practise at 
home (if necessary
with the aid of a mirror)."

Yes, okay, very practical.

"If I said to my students, you 
have to learn the English /l/, I would be a liar. They have 
to learn l's at the beginning of words, in the middle of 
words, and at the end of words. Or, rather, they have to 
learn words with such /l/ gestures at the beginning, in the 
middle, and at the end."

Okay, but would it help them to learn the concept/abstraction, i.e. phoneme to keep things in order? 

"I will say that the phoneme is a 
useful fiction for isolating points of articulation and for 
talking about word pronuncitation in a consistent manner, 
since English spelling is un-useful in these regards 
(usually, though the letter 'o' suggest lip rounding, and 
the curve to the letter 'r' probably refers to a different 
tongue position than the 'l', a couple featural remnants of 
the writing system)."

Can I take that as a Yes to the previous question?

"A phoneme, according to linguistics, is NOT pronounceable."

How could it be? But 'la', 'el' and 'olli' are pronounceable and, therefore, potentially useful for demonstration purposes.

"Incidentally, 
one reason why the 'phoneme' count for a word 
like 'supercalafrajalisticexpealidocious' so far as been to 
high is that phonemics does not treat the neutral 
vowel 'schwa' as a phoneme."

Still, we have the schwa on our laminated phoneme charts and even several schwas on the pages of The Longman Learners' Dictionary. At least some students are going to want to know what it stands for.

"The teaching of phonemic awareness is more like this: that 
written English is alphabetic and therefore segmental either 
visually and/or phonologically, and so you have to be able 
to 'analyze' text phonemically in order to read it. My 
overall take on a lot of this is that it is dodgy, snake 
oil, and typical of what politicians handing out contracts 
force wrongly on educational systems."

This sounds like American phonics, but you've used the word phoneme in a way that makes it sound like it should be learned. Help me understand, please.

Rob 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4281
	From: Diarmuid Fogarty
	Date: Mi Sep 10, 2003 9:58 

	Subject: Re: socio-somethings


	Hmm. I don't know what language is. It is outside and inside. It starts from outside and gets taken in and filtered into our own personal take on it. Am I a constructivist or a culturalist?

I'm always put in mind of the "Northern" Ireland "Peace Process" when we start off on semantics. For that bit of political theatre, new words were invented and then "clarification" was denided because it was suspected that "clarification" really meant "negotiation". 

In my view, language exists because it has been (and is being) invented. Through hearing it and being involved in its production, we take words into our minds and keep them there. Those words (like phonemes, phones and allophones) can have a general meaning, but they also have a range of private meanings. "Table" can mean many different things, but the one that is uppermost in my mind as I write is the kitchen table I am writing on. Through negotiation with my partner(s) in communication, we aim to agree on a mutual understanding of what is meant when I use the word. Occasionally, this will require a shifting of knowledge and the creation of new concepts. Thus, a phone is now more than a handset and a set of buttons. It's a physical sound (and also a vague memory of university days studying More Advanced Phonetics).

I gather from all of the above (which I fear is nothing more than meaningless tripe to the rest of you) that I am a socio-culturalist. dk1, put me out of my misery! Am I?


----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: Wednesday, September 10, 2003 6:07 PM
Subject: [dogme] socio-somethings


I didn't hit the delete button, dk, and I have a few comments and questions, as usual:


You wrote: "What begins as a social relationship 
between people (interaction) then becomes internalized through 
mediation (learning) so that it becomes a psychological relationship 
(memory)."

How does that relate to Kolb's learning cycle? Is it that the cycle is based on what happens in the learner's mind only? I could just look it up, but I'm being lazy.

"Now, there are some more extreme thinkers (and I think Bakhtin is one 
of them) who argue that language is never really stored inside people 
at all--language is the Internet, not the browser, the territory and 
not the map. Cognitive language is just a sketch map; language only 
really exists as a social phenomenon. There is no such thing as a 
mental lexicon, any more than there is a phoneme inventory."

So do you disagree with the idea that we use different 'types' of memory, e.g. working, short-term and long-term to learn language?

"It's also a view of great antiquity--it goes back to Thomas Aquinas. 
Carl Bereiter just wrote a book in which he argues that 
the "container" idea of the mind is the "world's oldest folk theory", 
and that it's really not so silly to think of minds as containing 
only what we are immediately paying attention to, only the here 
(hear) and now (know)."

Okay, this is more philosophical than linguistic; hasn't it been argued by Eastern philosophers that this "container" idea is exactly what traps us in a life of misery, because we regret or long for what we remember or long for? 

Rob


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 4282
	From: Robert M. Haines
	Date: Mi Sep 10, 2003 10:13 

	Subject: What good are we teachers?


	The thread on articulation gesture has me wondering once again about a topic I brought up earlier on this list: What should good teachers do to be any good? 

Huh? Well, in light of CJ's interesting and enlightening information and the post on socio-constructivism vs. sociocultural theory, it seems the best we can do as FLT (I'm onto the abbreviation lingo) is walk into the classroom, converse with our fellow human beings, then leave.

I'm serious! At this point I see our main objective, if we should choose to have one, as motivating learners to learn (I think Sue might agree). The question is: What is learning? Before I read dk's post, mentioned above, I thought it involved memory; now I'm less sure of that. But it has to... At any rate, we spend time with people who probably have their own ideas about learning means. 

Now, we're in 'the business' --- though we might try to stay out of that neck of the woods --- of LANGUAGE learning, which cannot reasonably be expected to operate apart from psychology, biology and other related -ologies. In come the methodologies, The Bee Gees, activities and the Fugees. Aw Geez! Which one's best for me and my learners?

Doesn't corporate decide? I mean don't the writers of textbooks and the owners of schools decide what we do in there every day? Well, not entirely, but to a large extent they do, because we have little else to go on, unless we think about what comes naturally, i.e. conversing about what is meaningful, relevant and immediately necessary to us as people. But can we call that teaching? If we do, the best teachers might not be working in classrooms.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4283
	From: Robert M. Haines
	Date: Mi Sep 10, 2003 10:16 

	Subject: Re: socio-somethings


	For what it's worth, Diarmuid, I say you are. Now dk will probably disagree
with me just to be disagreeable. Guess that makes me a cynic, dunnit?

Rob
----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 10, 2003 1:58 PM
Subject: Re: [dogme] socio-somethings


> Hmm. I don't know what language is. It is outside and inside. It starts
from outside and gets taken in and filtered into our own personal take on
it. Am I a constructivist or a culturalist?
>
> I'm always put in mind of the "Northern" Ireland "Peace Process" when we
start off on semantics. For that bit of political theatre, new words were
invented and then "clarification" was denided because it was suspected that
"clarification" really meant "negotiation".
>
> In my view, language exists because it has been (and is being) invented.
Through hearing it and being involved in its production, we take words into
our minds and keep them there. Those words (like phonemes, phones and
allophones) can have a general meaning, but they also have a range of
private meanings. "Table" can mean many different things, but the one that
is uppermost in my mind as I write is the kitchen table I am writing on.
Through negotiation with my partner(s) in communication, we aim to agree on
a mutual understanding of what is meant when I use the word. Occasionally,
this will require a shifting of knowledge and the creation of new concepts.
Thus, a phone is now more than a handset and a set of buttons. It's a
physical sound (and also a vague memory of university days studying More
Advanced Phonetics).
>
> I gather from all of the above (which I fear is nothing more than
meaningless tripe to the rest of you) that I am a socio-culturalist. dk1,
put me out of my misery! Am I?
>
>
> ----- Original Message -----
> From: Robert M. Haines
> To: Dogme
> Sent: Wednesday, September 10, 2003 6:07 PM
> Subject: [dogme] socio-somethings
>
>
> I didn't hit the delete button, dk, and I have a few comments and
questions, as usual:
>
>
> You wrote: "What begins as a social relationship
> between people (interaction) then becomes internalized through
> mediation (learning) so that it becomes a psychological relationship
> (memory)."
>
> How does that relate to Kolb's learning cycle? Is it that the cycle is
based on what happens in the learner's mind only? I could just look it up,
but I'm being lazy.
>
> "Now, there are some more extreme thinkers (and I think Bakhtin is one
> of them) who argue that language is never really stored inside people
> at all--language is the Internet, not the browser, the territory and
> not the map. Cognitive language is just a sketch map; language only
> really exists as a social phenomenon. There is no such thing as a
> mental lexicon, any more than there is a phoneme inventory."
>
> So do you disagree with the idea that we use different 'types' of
memory, e.g. working, short-term and long-term to learn language?
>
> "It's also a view of great antiquity--it goes back to Thomas Aquinas.
> Carl Bereiter just wrote a book in which he argues that
> the "container" idea of the mind is the "world's oldest folk theory",
> and that it's really not so silly to think of minds as containing
> only what we are immediately paying attention to, only the here
> (hear) and now (know)."
>
> Okay, this is more philosophical than linguistic; hasn't it been argued
by Eastern philosophers that this "container" idea is exactly what traps us
in a life of misery, because we regret or long for what we remember or long
for?
>
> Rob
>
>
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	Group: dogme
	Message: 4284
	From: Sue Murray
	Date: Mi Sep 10, 2003 11:53 

	Subject: Re: Phukin Phonetics


	yes, there has been some confusion I think!!

I think part of the confusion, as Diarmuid suggests, arises from different
definitions and starting points; for instance, what most CELTA coursees are
often pretty well dowsed if not drowned in is called the 'phonemic chart' -
implying phoneme; and we are told that the individual symbols are/represent
phonemes; it is not correct to call the chart a phonetic chart; so,
blind trusting souls that we are, we assume (until further educated) that an
/ae/ and an /e/ - and even a schwa! - is a phoneme. When we put these signs
together we make phonemic script, but it is sometimes called phonetic
script. (But I'm not sure whether either is really 'correct')

etc etc..

but, aside from what things are or aren't called, when we start being
educated by our students, a lot of us smell a rat.
(btw, I'm using 'we' here to include most (all but one in fact!) the
teachers I've ever worked with)
it's true that cow (often) doesn't really sound like now, or chalk like talk
(historical note - there was a dogme Chalk n Talk thread which spanned a
week or so back in July 2002, kicked off by Diarmuid with posting 2076, and
which shows this group was perhaps, however inarticulately, and with dk's
help, already oriented towards CJ's far more informed and invaluable - and
generous - contributions; why, we were even using mirrors and mouth shape
and, in our own dogmetic way, trying to suss out and rumble some of those
things that just don't rock)

I don't think (though I may be wrong) anybody on this list is a phoneme
bitterender - I for one am certainly not;

but I do find they (phonemes as defined and used in the CELTA/EFL way) can
be useful and helpful for some learners sometimes, so I don't think we
can throw them out completely and say they're pointless or unhelpful when,
*at times*, they can be a stepping stone or a needed hook-on point for
*some* learners. There are learners who, whether for psychological or
learning style or whatever reasons, find an (EFL defined) phoneme provides
them with a helpful sort of goal post/reference point;
whatever I personally believe, I'm not gonna refuse that learner, or tell
them it's a pointless fiction; let them decide; it's them doing the mapping,
and a lot of the modelling too ... it doesn't happen a lot, but
when it does happen, it has its place, for those particular learners at that
particular time. What I mean is, if it helps them articulate and gives them
confidence, that's more important than the fact the 'phoneme' that guided
them there is an altogether dodgy concept. (It is a dogdy concept, but it's
also the best we can do at times, and when there are as many different ways
of saying cow as there are people who say it ...??)

Also, adults learning a foreign language - and children and teenagers who
are also in a foreign, rather than first or second, language learning
situation - learn in a considerably more limited environment, and often in a
more (self)conscious way, than a baby surrounded by caregivers, or a 6 year
old immigrant surrounded by peers. I think the sound system of a foreign
language still maps and models itself, but it does so onto an already
established articulatory (and auditory) system which means a little
'artificial' help can sometimes ... help (for the right person and the right
time); also for using
dictionaries - a rough guide to articulation and pronunciation it might be
(we make the words of a (foreign) language our own anyway)
but when it isn't possible to have face-to-face interaction for
more than a few hours a week, there's a security and autonomy in being able
to get at least the right idea of the sound of a word or phrase when you
need it and there's no one to ask.

In English, anyway. My Italian dictionary gives no phonetic transcriptions,
because Italian believes itself to be a 'phonetic' language - once you know
how each letter sounds, you just sound the word out; (no doubt that's a bit
of a fiction too, but seems it mostly works in practice; the 'allophones'
abound even here of course, and I find myself having difficultly with some
sounds only when they're followed by certain others, whereas in other
combinations or 'transitions' I have no problem with them; what I was trying
to get at when I said about breathing control and intonation being
whole-to-part was in fact a sort of groping way of trying to articulate what
Charles talked about with the electromyographic research and cat and cap;
and I think
what we actually hear acoustically depends on a lot of factors, though,
including context and relationship and familiarity; and all those other
systems that operate, linguistically and paralinguistically, when we are
involved face to face. As Diarmuid said, really.

Perhaps especially with a subject so esentially visual and auditory and
gestural as pronunciation, the medium of prose, as Rob has said, is fraught
with potential misinterpretations and misunderstandings; and we all have
limited time to write our postings (again, take my cap - or should that be
cat? - off to Charles for being so generous with his); so, I'll shut up,
and say thanks to all as ever; just an afterthought - funny in a way how the
medium of prose seems more apt to be
misinterpretated and misunderstood than the medium of face to face speech -
there are so many other things going on in speech - it is much more
complicated and yet perhaps much more simple at the same time? complementary
supportive things, perhaps, which aid and abet, whereas here on mail there's
just this faceless disembodied black and white!

Sue
(wish I could insert a proper smiley :)!)



	


	Group: dogme
	Message: 4285
	From: Sue Murray
	Date: Do Sep 11, 2003 12:36 

	Subject: Re: What good are we teachers?


	Rob wrote:
>At this point I see our main objective, if we should choose to have one, as
>motivating learners to learn (I think Sue might agree).

Yes, I do agree; think Fiona - and not only Fiona? - will too?

>i.e. conversing about what is meaningful, relevant and
>immediately necessary to us as people. But can we call that teaching?

Dunno; not sure; and sometimes 'teaching' is a mire of different
definitions....

an alternative question could be, 'But can we can call that learning?'

but:

>The question is: What is learning? Before I read dk's post, mentioned
>above, I thought it involved memory; now I'm less sure of that. But it has
>to... At any rate, we spend time with people who probably have their own
>ideas about learning means.

Realize I've inverted the order of your posting a bit Rob, but humility and
a spirit of inquiry is a non-linear discourse which, as in your posting, is
so often beautifully apparent on this list. And maybe - let's hope! - in
our classrooms too!

Sue



	


	Group: dogme
	Message: 4286
	From: Charles Jannuzzi
	Date: Do Sep 11, 2003 3:25 

	Subject: Re: Q&A


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:
> CJ wrote: "According to most approaches to phonemics no 
schwa phoneme 
> exists." 
> 
> Is that why we sometimes see 'can' as /kn/ instead of /k-
schwa-n/? 

In terms of a phonetic transcription, it makes no real 
difference. The final -n is a syllabic or syllable-coda -n 
and you don't need a medial vowel to explain the 
pronunciation of the word in actual speech. None of this, 
though, has anything to do with the phonemic accounts of 
English that I know. A phonemic account would say something 
like, whatever is in the middle of the word 'can' is a 
realization of the vowel phoneme /ae/. This is why I pointed 
out the possible absurdity of saying that in actual speech 
the realization of the vowel is NO VOWEL. That is an 
interesting variation of the vowel. Japanese has such 
phenomena too--the so-called 'unvoiced' vowels. I like to 
think there simply is no vowel there. 

> 
> So instruments can read these differences, apparently, but 
can humans? If so, how do we know? Is it the fact that we 
communicate with each other that proves this?

Well, humans have control of their language. Standard 
psycholinguistics talks of: conceptualization, planning, 
articulation, physiological and audible feedback, alteration 
of articulation, etc. The problem with such an 
understanding , though, is that it is a metaconciousness of 
what, in some ways, is both a conscious but also 
subconscious process. We have immediate physiological 
experience of our speech, but that doesn't mean we need to 
think about like a phonologist or phonetician. Though I 
would argue one key to learning a foreign language as an 
adult is to think a bit like a phonetician and quite a bit 
like a child. 

CJ



	


	Group: dogme
	Message: 4287
	From: Charles Jannuzzi
	Date: Do Sep 11, 2003 3:28 

	Subject: Re: The cavalry


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:
> Once again, I think the doctor is getting a bad rap, so 
here I come with the cavalry --- not that he needs it...

There is an interesting phenomenon on the internet, 
especially the discussion group, whereby people of academic 
stature hide behind 'street tough' personas, but then get 
all academic when they think another 'street tough' has 
shown up. When an academic shows up, they get all 'street 
tough' again. When they don't know who they are dealing 
with, they often give a bit of both. But that doesn't mean 
it makes for much of an interesting discussion.

CJ



	


	Group: dogme
	Message: 4288
	From: Charles Jannuzzi
	Date: Do Sep 11, 2003 3:37 

	Subject: Re: More questions for CJ


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:
> After reading what you've written in your two most recent 
postings, CJ, it seems that those who decided what would be 
considered a phoneme for ELT purposes were looking for a way 
to categorize and classify things that would appeal to our 
educational system, i.e. "I can post this handy phoneme 
chart in my room and show how many sounds there are in 
English."<<

It seems to me so far the understandings of a concept 
like 'phoneme' on this list are quite often outside the 
linguistics they are supposed to be drawing on to define key 
concepts like 'phoneme'. That in itself is quite 
interesting, and I wonder if we need to give similar 
treatments to grammar, vocabulary, study skills, psychology 
of learning, etc.? Perhaps we ought to commission a series 
totally non-academic based in which classroom teachers 
teaching beginning EFL students explain how they understand 
and put into action key concepts. 


> 
> It seems that your view maintains the relevance of 
language in its natural environment, which is inside our 
muscles, mouths, minds and ears. This idea, if I've 
understood it, seems very dogmetic, and will definitely face 
as much opposition in mainstream ELT as does the idea of a 
materials-light, learner-centered approach that's not really 
an approach to ELT.<<

Oh, yeah, that's for sure. But my students win the speech 
contests. 

> 
> I understand that the description of the mirror as a 
learning aid was as 'meat n' potatoes' as it gets, but I 
wonder if you have plans to introduce your ideas to 
mainstream ELT somehow. Perhaps you already have. Is it 
important to you to initiate changes in current practice? I 
assume that's part of what brought you to this list. How 
else might you go about it?
> 
> Rob

We are writing up materials. I went to the AILA in Singapore 
last year to introduce some of this, but only two people 
came to the presentation. Seems academics are more 
interested in sociolinguistics and 'what is a task' 
nowadays. OTOH, I dutifully attended a bunch of phonology-
related presentations and tried to get my ideas across there.
I do think the learner software now out on the market is all 
but worthless because it uses simple acoustic feedback. I 
can make an [l] sound look so much like an [r] sound on an 
oscilloscope that no train linguist can tell just from the 
screen which sound is being made. It's garbage and the 
people who market such stuff ought to be ashamed--but 
instead they are rich apparently. 

CJ



	


	Group: dogme
	Message: 4289
	From: Charles Jannuzzi
	Date: Do Sep 11, 2003 3:42 

	Subject: Re: Phukin Phonetics


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> wrote:
> My head is spinning in ways I never thought possible. I've 
been stunned, enraged (OK, mildly narked), bamboozled and 
contrite whilst reading the latest postings. Now I fully 
intend to bring my contribution to this thread to an end. 
But not before ...
> 
> CJ wrote that private definitions are not very useful for 
discussions. Yet my understanding of social constructivism 
would lead me to think that they are pretty damn essential 
for discussion. 

See Wittgenstein on the topic. If I can understand what you 
understand, then it isn't private. I thought this is what 
made communication through language possible. I didn't say 
not without problems, but at least possible. 

Specifically, I meant that your definition of 'phoneme' as 
you used it didn't really match all the literature I've been 
repeatedly referred to everytime I have a discussion 
about 'phonemes' and their lack of usefulness to teaching.

CJ



	


	Group: dogme
	Message: 4290
	From: Charles Jannuzzi
	Date: Do Sep 11, 2003 3:59 

	Subject: Re: Montage


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:
> Here's my little (not so little) montage of the current 
thread --- all CJ's contributions --- with some decorative 
comments and questions:
> 
> "My interpretation of the phonemic awareness research is 
that 
> shows mildly that the 'phoneme' is an epiphenomenon of 
> literacy in an alphabetic language." 
> 
> I'm not sure I get this.

The research--and believe me I have reviewed a lot of it, 
starting with Stanovich--only shows weak correlations of 
what are, most likely, unquantifiable things. But the 
problem I'm specifically referring to here is: as they are 
attempting to measure it, the phonological skills and 
phonemic awareness skills are more a matter of having 
learned to read an alphabetic language and not a skill 
underlying learning to read. Here's an analogy: someone 
studies what 'good' language learners do; they then isolate 
15 things that 'good' language learners do; they then try to 
get a few thousand hapless beginning EFL teachers to go out 
there and teach those 15 isolated skills to thousands of 
language learners. 
> 
> "If I said to my students, you 
> have to learn the English /l/, I would be a liar. They 
have 
> to learn l's at the beginning of words, in the middle of 
> words, and at the end of words. Or, rather, they have to 
> learn words with such /l/ gestures at the beginning, in 
the 
> middle, and at the end."
> 
> Okay, but would it help them to learn the 
concept/abstraction, i.e. phoneme to keep things in order? 

Not necessarily. A phonemic account isn't very useful for 
spelling in English, and it isn't very useful in seeing that 
the [l] at the beginning of 'liar' is not at all like the 
[l] at the end of 'well'. 

> 
> "I will say that the phoneme is a 
> useful fiction for isolating points of articulation and 
for 
> talking about word pronuncitation in a consistent manner, 
> since English spelling is un-useful in these regards 
> (usually, though the letter 'o' suggest lip rounding, and 
> the curve to the letter 'r' probably refers to a different 
> tongue position than the 'l', a couple featural remnants 
of 
> the writing system)."
> 
> Can I take that as a Yes to the previous question?

Oh, I think if English were written 'phonemically' like 
Spanish, it would make using written English with beginning 
EFL students much, much easier. It isn't going to happen 
with English spelling reform. But we only need to refer to a 
dictionary for that. 

> 
> "A phoneme, according to linguistics, is NOT 
pronounceable."
> 
> How could it be? But 'la', 'el' and 'olli' are 
pronounceable and, therefore, potentially useful for 
demonstration purposes.

According to traditional accounts, these are allophones of 
the phoneme /l/. However, review some of the absurdities 
this leads to--see the last 15 posts or so. 

> 
> "Incidentally, 
> one reason why the 'phoneme' count for a word 
> like 'supercalafrajalisticexpealidocious' so far as been 
to 
> high is that phonemics does not treat the neutral 
> vowel 'schwa' as a phoneme."
> 
> Still, we have the schwa on our laminated phoneme charts 
and even several schwas on the pages of The Longman 
Learners' Dictionary. At least some students are going to 
want to know what it stands for.

Well, if you want to pass basic phonemics you say, it's 
reduced allophone of just about any vowel of English. It 
makes you sound like you know what you are talking about. 
Phonetically speaking, it gets to the very heart of spoken 
English--especially as spoken in a formal style. 

> 
> "The teaching of phonemic awareness is more like this: 
that 
> written English is alphabetic and therefore segmental 
either 
> visually and/or phonologically, and so you have to be able 
> to 'analyze' text phonemically in order to read it. My 
> overall take on a lot of this is that it is dodgy, snake 
> oil, and typical of what politicians handing out contracts 
> force wrongly on educational systems."
> 
> This sounds like American phonics, but you've used the 
word phoneme in a way that makes it sound like it should be 
learned. Help me understand, please.

Phonemic awareness advocates don't agree on this. Some think 
that phonics=phonemic awareness, while others don't. It's 
not really clear what they mean when they say 'phonological' 
or 'phonemic' awareness skills. Visually, written English 
is 'phonemic'. It breaks down language into individual 
letters, doesn't it? But how do fluent readers visually 
perceive text? As individual letters, as groups of letters 
that form spelling patterns, as syllables, as whole words, 
or even as entire phrases? Then, it has to be asked, how 
does this then refer to the phonology of English in the 
readers' mind? Phonological activation of the sort many 
think may really only happen at lexical access. Or it might 
be something more like this: sampling of letters to form 
patterns, patterns cross referenced with stored words, 
access of words, phonological activation of words (hence 
movement in the vocal tract while reading, whether conscious 
or not). So you might think that reading English somehow 
required phono-visual skills, but not necessarily full blown 
phonemes.

Wish I could make it clearer, but the research that is out 
there doesn't when you interpret it with a basically 
skeptical/scientific mind.

CJ



	


	Group: dogme
	Message: 4291
	From: Robert M. Haines
	Date: Do Sep 11, 2003 4:31 

	Subject: Re: Re: Montage


	Thank you for your responses, CJ. I'll have to reread them, of course.

Rob
----- Original Message -----
From: Charles Jannuzzi <b_rieux@y...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 10, 2003 7:59 PM
Subject: [dogme] Re: Montage


> --- In dogme@yahoogroups.com, "Robert M. Haines"
> <haines@n...> wrote:
> > Here's my little (not so little) montage of the current
> thread --- all CJ's contributions --- with some decorative
> comments and questions:
> >
> > "My interpretation of the phonemic awareness research is
> that
> > shows mildly that the 'phoneme' is an epiphenomenon of
> > literacy in an alphabetic language."
> >
> > I'm not sure I get this.
>
> The research--and believe me I have reviewed a lot of it,
> starting with Stanovich--only shows weak correlations of
> what are, most likely, unquantifiable things. But the
> problem I'm specifically referring to here is: as they are
> attempting to measure it, the phonological skills and
> phonemic awareness skills are more a matter of having
> learned to read an alphabetic language and not a skill
> underlying learning to read. Here's an analogy: someone
> studies what 'good' language learners do; they then isolate
> 15 things that 'good' language learners do; they then try to
> get a few thousand hapless beginning EFL teachers to go out
> there and teach those 15 isolated skills to thousands of
> language learners.
> >
> > "If I said to my students, you
> > have to learn the English /l/, I would be a liar. They
> have
> > to learn l's at the beginning of words, in the middle of
> > words, and at the end of words. Or, rather, they have to
> > learn words with such /l/ gestures at the beginning, in
> the
> > middle, and at the end."
> >
> > Okay, but would it help them to learn the
> concept/abstraction, i.e. phoneme to keep things in order?
>
> Not necessarily. A phonemic account isn't very useful for
> spelling in English, and it isn't very useful in seeing that
> the [l] at the beginning of 'liar' is not at all like the
> [l] at the end of 'well'.
>
> >
> > "I will say that the phoneme is a
> > useful fiction for isolating points of articulation and
> for
> > talking about word pronuncitation in a consistent manner,
> > since English spelling is un-useful in these regards
> > (usually, though the letter 'o' suggest lip rounding, and
> > the curve to the letter 'r' probably refers to a different
> > tongue position than the 'l', a couple featural remnants
> of
> > the writing system)."
> >
> > Can I take that as a Yes to the previous question?
>
> Oh, I think if English were written 'phonemically' like
> Spanish, it would make using written English with beginning
> EFL students much, much easier. It isn't going to happen
> with English spelling reform. But we only need to refer to a
> dictionary for that.
>
> >
> > "A phoneme, according to linguistics, is NOT
> pronounceable."
> >
> > How could it be? But 'la', 'el' and 'olli' are
> pronounceable and, therefore, potentially useful for
> demonstration purposes.
>
> According to traditional accounts, these are allophones of
> the phoneme /l/. However, review some of the absurdities
> this leads to--see the last 15 posts or so.
>
> >
> > "Incidentally,
> > one reason why the 'phoneme' count for a word
> > like 'supercalafrajalisticexpealidocious' so far as been
> to
> > high is that phonemics does not treat the neutral
> > vowel 'schwa' as a phoneme."
> >
> > Still, we have the schwa on our laminated phoneme charts
> and even several schwas on the pages of The Longman
> Learners' Dictionary. At least some students are going to
> want to know what it stands for.
>
> Well, if you want to pass basic phonemics you say, it's
> reduced allophone of just about any vowel of English. It
> makes you sound like you know what you are talking about.
> Phonetically speaking, it gets to the very heart of spoken
> English--especially as spoken in a formal style.
>
> >
> > "The teaching of phonemic awareness is more like this:
> that
> > written English is alphabetic and therefore segmental
> either
> > visually and/or phonologically, and so you have to be able
> > to 'analyze' text phonemically in order to read it. My
> > overall take on a lot of this is that it is dodgy, snake
> > oil, and typical of what politicians handing out contracts
> > force wrongly on educational systems."
> >
> > This sounds like American phonics, but you've used the
> word phoneme in a way that makes it sound like it should be
> learned. Help me understand, please.
>
> Phonemic awareness advocates don't agree on this. Some think
> that phonics=phonemic awareness, while others don't. It's
> not really clear what they mean when they say 'phonological'
> or 'phonemic' awareness skills. Visually, written English
> is 'phonemic'. It breaks down language into individual
> letters, doesn't it? But how do fluent readers visually
> perceive text? As individual letters, as groups of letters
> that form spelling patterns, as syllables, as whole words,
> or even as entire phrases? Then, it has to be asked, how
> does this then refer to the phonology of English in the
> readers' mind? Phonological activation of the sort many
> think may really only happen at lexical access. Or it might
> be something more like this: sampling of letters to form
> patterns, patterns cross referenced with stored words,
> access of words, phonological activation of words (hence
> movement in the vocal tract while reading, whether conscious
> or not). So you might think that reading English somehow
> required phono-visual skills, but not necessarily full blown
> phonemes.
>
> Wish I could make it clearer, but the research that is out
> there doesn't when you interpret it with a basically
> skeptical/scientific mind.
>
> CJ
>
>
>
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	Group: dogme
	Message: 4292
	From: Charles Jannuzzi
	Date: Do Sep 11, 2003 4:30 

	Subject: Re: Phukin Phonetics


	--- In dogme@yahoogroups.com, "Sue Murray" <suemurray@i...> 
wrote:
> yes, there has been some confusion I think!!

Confusion is great if we don't let it shut us down and stop 
trying to understand. I'm always looking for interaction and 
information that leads me to revise my views about things, 
because I know, deep down, there is me and there is the rest 
of reality, and my mental model of reality (including me) is 
not the same thing as that reality. Could never be. I just 
want to keep trying to get closer and closer to the real 
thing. 


> 
> I think part of the confusion, as Diarmuid suggests, 
arises from different
> definitions and starting points; for instance, what most 
CELTA coursees are
> often pretty well dowsed if not drowned in is called 
the 'phonemic chart' -
> implying phoneme; and we are told that the individual 
symbols are/represent
> phonemes; it is not correct to call the chart a phonetic 
chart; so,
> blind trusting souls that we are, we assume (until further 
educated) that an
> /ae/ and an /e/ - and even a schwa! - is a phoneme.

It's a continuum. Very very phonemic transcription is 
considered 'broad'. Very very phonetic transcription is 
termed 'narrow'. A writing system that tries to be phonemic 
might not be so useful to SL or FL learners because they 
can't top-down fill-in phonetic detail they don't know. A 
good example is Japanese written in roman lettering. For the 
most part, it isn't. But several systems do exist for 
different purposes. A system for Japanese people is very 
phonemic. It, for example, says the syllables for the /t/ 
are ta, ti, tu, te, to. However, speak Japanese like that, 
and they won't understand you (but you see, the system of 
writing wasn't designed as a guide to speech--the Japanese 
can already speak Japanese). A phonetic system tells JSL 
learners the /t/ syllables are ta, chi, tsu, te, to, so, in 
traditional phonemics, they would say that the J /t/ has the 
allophones of [t], [ch], [ts] (btw, I'm using spelling 
conventions here and not IPA since IPA doesn't work for 
plain text and in my experience no one knows the plain text 
ASCII characters for writing transcriptions). 

However, Japanese roman writing for JSL learners is not 
precisely phonetic. There is the the Japanese syllabic /N/, 
an uvular sound you won't find in English. According to 
roman lettering for JSL, it has the allophones of [N], [n], 
[ng], and [m]. But if it were a narrowly phonetic script 
that would do Prof Higgins proud, it would also show that 
other allophones are nasal [a], nasal [i], nasal [u], nasal 
[e] and nasal [ou]. Actually, with this sound, using 
standard phonemics, I lost track of how many bloody 
allophones are possible. I just know to say words 
like 'sen'i' or 'tan'i' with an extra long, nasal vowel 'see-
i]' and 'taa-i' (sen'i means 'fibre' and tan'i means credit 
point for a grade). 


When we put these signs
> together we make phonemic script, but it is sometimes 
called phonetic
> script. (But I'm not sure whether either is 
really 'correct')
> 
> etc etc..

If a method confuses teachers, how useful is it? 


> I don't think (though I may be wrong) anybody on this list 
is a phoneme
> bitterender - I for one am certainly not;

I got a whiff of such brimstone from Dr. Evil. 

> 
> but I do find they (phonemes as defined and used in the 
CELTA/EFL way) can
> be useful and helpful for some learners sometimes, so I 
don't think we
> can throw them out completely and say they're pointless or 
unhelpful when,
> *at times*, they can be a stepping stone or a needed hook-
on point for
> *some* learners. 

I think like so many things we teachers are not clear about, 
if we do them earnestly they can still sow enough confusion 
and uncertainty that their effect could be negative. On the 
other hand, they could be positive if they are refined and 
consistent enough for beginning level students (which many 
of us do teach). 


There are learners who, whether for psychological or
> learning style or whatever reasons, find an (EFL defined) 
phoneme provides
> them with a helpful sort of goal post/reference point;
> whatever I personally believe, I'm not gonna refuse that 
learner, or tell
> them it's a pointless fiction; let them decide; it's them 
doing the mapping,
> and a lot of the modelling too

It seems to me ELT came up with this artifice because 
English spelling is so bloody unhelpful. It's worse than 
written French. If students are open to it, I think reading 
out loud to them as they follow along is better than trying 
to piece together 'phonemes'. Treat written English more 
like French than Spanish or Italian (German was some complex 
in my memory, but usually very consistent, so again, easier 
than English spelling). I've almost become an advocate of 
some sort of more consistent English spelling as a bridge to 
real literacy in English. It's important because even when I 
teach 'English conversation' to young adults and adults, we 
are using TEXTS. 

And many Japanese just can't read English phonically while 
they lack a lot of vocabulary. The whole reading process 
doesn't happen. Many students sit in class and wait for 
someone to do something so they know what they are supposed 
to be doing. I remember one day, after explaining 
(foolishly) how to do any activity, someone stood up to go 
to the toilet, and about ten other students immediately 
stood up too. But this was a sitting activity. 


> Charles talked about with the electromyographic research 
and cat and cap;
> and I think
> what we actually hear acoustically depends on a lot of 
factors, though,
> including context and relationship and familiarity; and 
all those other
> systems that operate, linguistically and 
paralinguistically, when we are
> involved face to face.

There is a danger in doing too much top-down interpretation 
of novel situations and information, including with spoken 
and written texts. I found this out in Japan when I didn't 
understand the language and thought my previous schema were 
going to help me out all the time. This is why I see a lot 
of very depressed foreigners in Japan. They are all out of 
sorts because behaviour that has rewarded them in the past, 
as adult, fluent, literate, college-educated users of 
English isn't going to help them. To this day, even though I 
understand more Japanese than, say German, I find it easier 
to watch German TV news than Japanese. The way the news is 
scripted and presented in Japanese drives me crazy. 


>As Diarmuid said, really.
> 
> Perhaps especially with a subject so esentially visual and 
auditory and
> gestural as pronunciation, the medium of prose, as Rob 
has said, is fraught
> with potential misinterpretations and misunderstandings; 
and we all have
> limited time to write our postings (again, take my cap - 
or should that be
> cat? - off to Charles for being so generous with his); so, 
I'll shut up,
> and say thanks to all as ever; just an afterthought - 
funny in a way how the
> medium of prose seems more apt to be
> misinterpretated and misunderstood than the medium of face 
to face speech -
> there are so many other things going on in speech - it is 
much more
> complicated and yet perhaps much more simple at the same 
time? complementary
> supportive things, perhaps, which aid and abet, whereas 
here on mail there's
> just this faceless disembodied black and white!

Some people out there can not really deal with e-mail. It 
seems they can't assign a sufficient possible range of 
emotions to what is being written at the other end to think 
anything other than the worst. Now that isn't all the 
problems. People disagree fundamentally on a lot of things. 
But I edit two publications over the internet mostly and 
have to rely on e-mail. I find myself explaining in great 
detail every last thing with people I don't know (and who 
may not be accustomed to e-mail and faceless communications 
with people you don't know). It's exhausting. I think 
written text is great for fiction and poetry (but poetry 
needs read aloud), but terrible for just about everything 
else. 

CJ



	


	Group: dogme
	Message: 4293
	From: Robert M. Haines
	Date: Do Sep 11, 2003 4:33 

	Subject: Re: Re: The cavalry


	For the record, I'm neither a person of academic stature nor a 'street
tough', but I see your point. How did you find this out? Was it action
research?

Rob
----- Original Message -----
From: Charles Jannuzzi <b_rieux@y...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 10, 2003 7:28 PM
Subject: [dogme] Re: The cavalry


> --- In dogme@yahoogroups.com, "Robert M. Haines"
> <haines@n...> wrote:
> > Once again, I think the doctor is getting a bad rap, so
> here I come with the cavalry --- not that he needs it...
>
> There is an interesting phenomenon on the internet,
> especially the discussion group, whereby people of academic
> stature hide behind 'street tough' personas, but then get
> all academic when they think another 'street tough' has
> shown up. When an academic shows up, they get all 'street
> tough' again. When they don't know who they are dealing
> with, they often give a bit of both. But that doesn't mean
> it makes for much of an interesting discussion.
>
> CJ
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4294
	From: sandra natalini ribeiro
	Date: Do Sep 11, 2003 5:24 

	Subject: Re: Phukin Phonetics


	I couldn't agree more to Diarmuid's general view of this whole 
matter: I think he's right, and so is Rob, when they say that we 
should ultimately think of the implications of all these studies for 
the classroom. I would say more, we should think about the 
implications of these theories for the understanding of our 
children's development, for helping the dyslexic students,the 
troubled students and for all these things that are most certainly 
the same that motivate CJ and others to conduct their studies. What 
seems to be is that some of us ( and I am surely not to be included 
among them) are more keen to the academic than others. But we are all 
teachers after all. aren't we?
When you, Diarmuid, talk about helping your students to become 
intelligible, I understand exactly what you mean by that, for I share 
the same objective with my own students. But I have a serious doubt 
about what intelligible may represent to me when compared to other 
people. Maybe because I am NOT a native speaker of English, I always 
pose myself this question, whether my being able to understand my 
students' production guarantees that others will understand them... 
And I am so afraid it doesn't. Of course, as you say, there is 
context there to help and in most situations the parts will probably 
manage to "negotiate meaning" until they get to an agreement. But 
still...I worry.
What can we take from this discussion into the classrom?
I think certainly the modelling with your own facial movements - 
I caught myself doing it today, when a student asked me the 
difference in pronunciation between "than" and "them", and I told 
her 'look at my mouth' as I produced a /m/ and a /n/. 
The fact that teaching the phonetic chart WON'T help our students 
achieve better pronunciation, especially if done out of a specific 
context-like Diarmuid's "baked beans" or so.
That it may be important in some cases, if not frequently, to 
point out to students that some sounds are modified when they are 
close to other sounds, and therefore the words in conversational 
speech may, and will, sound differently from the transcription seen 
in the dictionary.
I Thought it very interesting when D. said that he estimulates 
his students to produce new words in different moods. It wouldn't 
surprise me if there were some differences in the way the parts of 
the word sound, and in the articualtory gestures used to produce the 
same word when you are angry and when you are melancholic..Is that 
so, CJ?
Are there any studies about that?
I would also like to say that participating in this group has 
been a wonderful learning experience to me, and that I hope neither 
Cj, nor the Doc or anybody else chooses to retire from discussion for 
any reason.
Thanks...and good night!

Sandra.



	


	Group: dogme
	Message: 4295
	From: Charles Jannuzzi
	Date: Do Sep 11, 2003 6:32 

	Subject: Re: Phukin Phonetics


	--- In dogme@yahoogroups.com, "sandra natalini ribeiro" 
<pedagsto@h...> wrote:
> I couldn't agree more to Diarmuid's general view of 
this whole 
> matter: I think he's right, and so is Rob, when they say 
that we 
> should ultimately think of the implications of all these 
studies for 
> the classroom. I would say more, we should think about the 
> implications of these theories for the understanding of 
our 
> children's development, for helping the dyslexic 
students,the 
> troubled students and for all these things that are most 
certainly 
> the same that motivate CJ and others to conduct their 
studies. What 
> seems to be is that some of us ( and I am surely not to be 
included 
> among them) are more keen to the academic than others. 

One thing that motivates me is that in ELT, as with a lot of 
fields where practice and academia are separated, for too 
long the wrong people have arrogated to themselves the right 
to say what is and what is not knowledge for the field. I 
remember one linguist explaining some strange hierarchy 
whereby linguists did pure theory, applied linguists carried 
out some research program (even though the empirically 
inclined AL and SLA people don't agree much), and teachers 
were supposed to obey linguists and applied linguists and go 
out there and do the 'right' thing. 

A true recipe for disaster in the classroom (though the 
disaster has largely taken place when we consider the 
academic author-publisher-teacher-classroom intersections 
called 'EFL textbooks'). 

Knowledge about the classroom to a large part has to come 
from the classroom. And that knowledge is embodied in the 
practice of teachers worldwide. This is why the phoneme 
discussion is so interesting to me. We might have teachers 
who think they are 'foot soldiers' for the academic in 
charge of their grad school (and his concepts like phoneme), 
but it turns out they operate with very different concepts 
in mind and in practice--without the teacher knowing it. 

CJ



	


	Group: dogme
	Message: 4296
	From: Charles Jannuzzi
	Date: Do Sep 11, 2003 6:34 

	Subject: Re: The cavalry


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:
> For the record, I'm neither a person of academic stature 
nor a 'street
> tough', but I see your point. How did you find this out? 
Was it action
> research?
> 
> Rob

No, I'm a street tough. Wouldn't do that thing 
called 'action research' if you paid me (and no one will pay 
me). That's the possibility of a new thread, btw,--action 
research. How academics have hijacked classroom research by 
way of the business school. CJ



	


	Group: dogme
	Message: 4297
	From: Charles Jannuzzi
	Date: Do Sep 11, 2003 7:20 

	Subject: Re: Phony Baloney


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:
> I think this also helps clarify things:
> A phone is a speech sound considered as a physical event 
without regard to its place in the sound system of a 
language (see phonology and phonetics). 
> A phoneme is a set of phones that carry the same meaning; 
different phones that are interpreted as the same phoneme in 
a language are said to be allophones of each other."
> 
> (from: http://www.wikipedia.org/wiki/Phone)
> 
> Rob

I didn't have a hand at that one. It took so long to wear 
the other people out over phoneme (and they came back a 
year later and changed much of it back anyway) I never got 
around to phone, allophone--or articulatory gesture.

Notice the weakness of phone as a working concept. 'A speech 
sound considered as a physical event'. But who is 
considering it, and what is the event? The mental 
conceptualization and planning? No. The actual planned 
movement through the vocal tract of coordinated motions? No. 
The sound. The sound. But if a tree falls in a forest, if no 
one is there to hear the sound....? So as a physical 
movement through acoustic space, there is NO inherent 
linguistic structure. Only when it gets to a receiving end 
is it assigned a human linguistic structure that makes it 
mean anything. I remember a trip to the Kuala Lumpur bird 
park. There is a mina bird there that knows how to greet in 
at least 10 languages. Is he really saying 'Hello'. Well, 
even if he isn't, his 'hellos' are phonetically quite 
understandable, else why would every human being leaving the 
zoo stop and try to have a conversation with him. I tried to 
learn how to say 'Hello' in Mandarin from him, but his 
facial gestures were a bit off and I couldn't say he was a 
very good teacher. Recently someone has taken to teaching 
the bird the really cool phrase, 'F*ck George Bush'. 
CJ



	


	Group: dogme
	Message: 4298
	From: lifang67
	Date: Do Sep 11, 2003 7:22 

	Subject: Blind Mice


	The other day I had dinner with one of the professors of the music 
department. This is something of an honor, because Music and English 
Education don't usually mix. Just for example, my music department 
colleague is a renowned baritone for whom teaching is something along 
the lines of a hobby. English department colleagues produce testing 
materials in their spare time. When my music professor mate has a 
holiday, he goes off to Bayreuth (he has sat threw the entire Ring 
cycle nine times). English department professors take off classroom 
time to go to international conferences, and even then the government 
pays their way. My music professor and his wife are producing an 
original opera this weekend. When I come in on weekends to write 
(which I occasionally do) my fellow English teachers look at me as if 
to say, "get a life". 

We were discussing why it was that English teachers really pay very 
little attention to the fundamental physiological truths that every 
music teacher must begin with. For example. It is a fundamental 
physiological truth that breathing is an integral part of speech. But 
our textbooks, even the written dialogues in them, are written in 
sentences, and these sentences are not written with breathing in mind 
(just try saying some of the schlock in this posting aloud and you 
will see what I mean).

A clear exception is children's literature, and specifically 
children's rhymes:

Three blind mice
See how they run
They all ran after the farmer's wife
Who cut off their tails (tales?) with a carving knife
Did you ever see such a thing in your life
As three blind mice?

Professor Noh sings this in a delicious baritone as the Mee Krob 
arrives, and I am struck that, like "Higgledy, Piggledy, Pop!" there 
is really only one main stress, at the end, of each line. This is 
because, again unlike textbook dialogues, there is basically one old 
idea and one NEW idea in each line. THERE is a "meat and potatoes" 
connection with teaching pron (prawn?) and discourse....

Normal Korean classroom discourse certainly obeys this rule (which 
Wallace Chafe calls the "one new idea constraint"--each breath group 
shall contain no more than one new idea). Here is some classroom data 
a grad student just brought in. (loosely translated from Korean):

T: Where did you go yesterday?
S: I went to the Lotte Department store.
T: You went to Lotte?
S: I ate a hamburger. And looked around. 
T: You ate a hamburger and looked around. Was there anything 
interesting to see? 

Like "Three Blind Mice", this obeys Wallace Chafe's rule--one 
unstressed (that is, schwa-laden) old idea followed by one stressed 
new idea, usually near the end of the line.

Compare with the following classroom dicourse (in English class, of 
course)

T: Hello! Hello! How are you?
S: Hello?
S1: He....
Ss (inaudible)
T: Ung (er) Good morning!
Ss (inaudible)
T: Yedura (children) Good morning!
Ss: Good morning!
T: Good morning, aniyeyo? (Good morning, isn't it?)
Ss: Aniyeyo! (It isn't!)
T: Keureom, muoya? (Then what is it?) Good afternoon iyeyo? (Is 
it "good afternoon?")
S: Aniyeyo!
T: Keureom, muoya?
S: How are you yiyeyo? Good morning yieyeo?

In the first line, more than one idea. In subsequent lines, the 
children seem quite unable to follow no matter how much redundancy 
the teacher puts in. Worse, the discussion is now focussed not on 
using language but on the advantages of this phrase over that one. 
This, of course, means that (unlike "Three Blind Mice" and unlike the 
Korean data) there are no intonational clues about the information 
structure of the exchange.

I show some of this data to Professor Noh and we discuss the ups and 
downs of it from a musical point of view. He is a real musician and 
he grasps immediately what I mean by words like "phrase" (as opposed 
to sentence) and "up intonation" or "down intonation" which oveflows 
the stressed syllable and colors the entire phrase. 

Then I ask him for advice. You see, for some years now, I've been 
STRESSING intonation. When you teach kids who don't know any 
vocabulary or grammar, that's what they hear and that's what they go 
by.

Some of the students mock my exaggerated intonation (and my hand 
gestures). Others argue that even MY intonation is far more variable 
than the very simple "new information/old information" model I give, 
and therefore there ought to be room for the more monotone delivery 
of the high school teacher reading to them from the textbook of 
memory. I agree that there is room for a lot in an elementary school 
classroom, but not for a high school teacher and not for monotony. 
The best of my students try to imitate me (sometimes mockingly and 
sometimes not), and of course fail.

Professor Noh says that is perfectly natural. There are two problems, 
he says. First, there is volume--they are not used to talking to a 
whole roomful, and they always talk too quietly and with too limited 
range. Singers do this too when they first start performing. The 
second, he says, is that they are listening to the sounds transmitted 
through their jawbones, and this gives them a false impression of 
what they sound like. "You can't really learn to sing by imitating 
somebody," says Professor Noh. "and you can't really learn to sing by 
listening to yourself either. Get them to watch your mouth instead."

dk1



	


	Group: dogme
	Message: 4299
	From: Charles Jannuzzi
	Date: Do Sep 11, 2003 7:30 

	Subject: Re: Blind Mice


	DK1,

Wonderful, really wonderful. That gets to the very heart of 
the matter.

I occasionally get the chance to teach absolute beginners at 
the primary and/or lower secondary levels. I walk into class 
and do a 'self-introduction' as requested. Now students know 
that it is a foreigner doing their self-introduction. First, 
the teacher has explained in Japanese. Second, you would 
expect it in this situation. However, unlike 10 years ago, I 
now understand their Japanese and can hear what they say as 
I do the routine. What do they say? Look at his face. Look 
how weird it is when he speaks. The first time I heard and 
understood that, I knew the phoneme was DOA. 

CJ



	


	Group: dogme
	Message: 4300
	From: miriam_dechmann
	Date: Do Sep 11, 2003 9:24 

	Subject: HISTORY OF DOGME????


	Hello there,

I am a student from Germany, and I'd like to do a paper on the Dogme 
approach. 
Therefore, I was wondering whether anyone could send me some 
detailled information on the history of this approach apart of what 
can be found on the teaching-unplugged homepage (which is of course 
quite informative already!) and the kind of schools where this 
scheme is applied. 

I'd be extremely grateful for any kind of help!!!!! Thanks very much 
in advance!!

With all my best wishes,
Miriam.



	


	Group: dogme
	Message: 4301
	From: Simon Gill
	Date: Do Sep 11, 2003 3:59 

	Subject: Pedagogic orgasms


	I did a workshop last Saturday at the MSSUA Conference in Brno. The aim was 
to get the teachers who attended thinking about simple dogmetic ways in 
which they could escape from the tyranny of the coursebook. At the start I 
described a 'pedagogic orgasm' I'd had (you KNOW what I mean) with a class 
of mine and then invited them to go into pairs or small groups and share 
their own classroom experiences of a similarly delicious nature. After about 
ten minutes I interrupted them and asked how many of them had had their 
moment of glory when using a textbook. There were over 100 people in the 
room. Not one hand went up. It was a wonderful moment. 

Just thought I'd share that with you. The last posting I sent, of great 
length, complexity, wit, originality, intellectual gravitas etc etc 
etc(honestly...) seems never to have got through to the group, or at least 
not into the digest I receive, so fingers crossed for this one. 

cheers 

Simon Gill, Moravia



	


	Group: dogme
	Message: 4302
	From: Robert M. Haines
	Date: Do Sep 11, 2003 6:55 

	Subject: Re: Re: The cavalry


	CJ,

I'd like to get the thread started then, because I'm planning to begin my
MSc at Aston University (UK) very soon. It's an experiential online program,
and I believe it incorporates a lot of action research. I'm not sure what
you mean exactly by academics having hijacked classroom research by way of
the business school, but i have an idea. Could you expand on that a bit?

Thanks,
Rob
----- Original Message -----
From: Charles Jannuzzi <b_rieux@y...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 10, 2003 10:34 PM
Subject: [dogme] Re: The cavalry


> --- In dogme@yahoogroups.com, "Robert M. Haines"
> <haines@n...> wrote:
> > For the record, I'm neither a person of academic stature
> nor a 'street
> > tough', but I see your point. How did you find this out?
> Was it action
> > research?
> >
> > Rob
>
> No, I'm a street tough. Wouldn't do that thing
> called 'action research' if you paid me (and no one will pay
> me). That's the possibility of a new thread, btw,--action
> research. How academics have hijacked classroom research by
> way of the business school. CJ
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4303
	From: Robert M. Haines
	Date: Do Sep 11, 2003 7:23 

	Subject: About face


	Laying in bed last night, tracing the recent thread in my mind, I remembered a Korean student from a class some time ago. His name was Min Ho, and he had studied Film and Media like I had. What struck me about Min Ho was how well he spoke English despite the fact that he'd apparently had no more exposure to the language than any of his classmates. Other teachers noticed the same thing about him, but we just assumed he was another 'natural', which he was in a way. His production and comprehension seemed far greater than his classmates'.

But CJ's ideas on articulation gesture got me remembering (or was it the power of suggestion) something else about Min Ho and his English. The other thing that I immediately noticed about him was how his gestures and behavior seemed so much like my own; not just like mine, but like mine and all the other Americans around me. He did things that other Korean students didn't, and these things made him seem more like me and the others in my speech community. 

Some of us wondered if he had an American parent; he did not. We thought he might have studied in the States before, but he hadn't. I sat down with Min Ho during a tutorial session and started asking him about his learning strategies. It turned out that he read a lot, especially the newspaper, from which he drew most of his vocabulary. He showed me his technique of highlighting words and phrases he thought were most important to understanding the text. He also watched a lot of television and enjoyed meeting new people. 

But there was one thing he didn't mention, which I can now recall: He watched my mouth as I spoke. He didn't stare, but he watched it while I spoke, then looked at my eyes to reply. It wasn't like he didn't maintain eye contact when he listened to me either. He just kept an eye on what my mouth was doing when I spoke to him. He was, according to his own account, somewhat hard of hearing.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4304
	From: Julian Bamford
	Date: Fr Sep 12, 2003 5:00 

	Subject: Pedagogic orgasms


	Dear Simon,
Thanks for the 100-person textbook-free love-in posting this
morning. You also wrote: "The last posting I sent, of great length,
complexity, wit, originality, intellectual gravitas etc etc etc
(honestly...) seems never to have got through to the group, or at least not
into the digest I receive."

The last posting of yours that I got answers the description above
(honestly). It arrived September 4th, Subject: Dogme Forms:
"I would suggest [dogme is] a continuum. At one end we have pure dogme...
and at the other we have an $800-dollar-a-day materials habit. In between
we have all shades of grey... And I think that rather than giving teachers
a hard time for not being further down the road towards pure dogme, [we
should] recognise and value the steps they have already taken and encourage
them to go further." [plus another paragraph on process vs. product
preparedness.]

Was that your missing posting? If not, please do repost if you still have
a copy.
Julian



	


	Group: dogme
	Message: 4305
	From: lifang67
	Date: Fr Sep 12, 2003 6:03 

	Subject: The School of Dogme


	Hi, Miriam:

Oh, I've nothing very useful to say about the history of dogme, I'm 
afraid. Scott likes to go back to Sylvia Ashton-Warner. I like to go 
back to Ann Sullivan and Helen Keller. Diarmuid and Bakhtin go back 
to Socrates. 

I think that, rather like Whole Language, you can find dogme elements 
and non-dogme elements in any classroom at any point in history, no 
matter what they call themselves. 

So the history of dogme really boils down to the history of the name. 
And that, of course, you know; Dogme 95 film, and then Scott's 
article "A dogma for ELT" in IATEFL Issues 2000. 

The real point of this is to query (or, as people like to 
say, "problematize") your use of the word "approach" and find a 
better word for it. And that might give you a possible "approach" to 
your paper!

That awful word "Approach" goes back too, of course. It's right here 
in my twenty-year-old Chinese pirate copy of Richards and 
Rodgers "Approaches and Methods" (and they pirated the idea from 
Edward Anthony 1963). The idea is that you've got:

Theories (about language and learning) Examples: Cognitivism, socio-
culturalism, social-constructivism
Approaches (to implementing the theories) Examples: 
communicative, "natural", lexical
Methods (of implementing the approaches) audiolingual, direct, 
grammar translation 
Techniques (for implementing the method) TPR, see and say, dictation

Well, you can see two problems already. The first is anachronism: the 
age of "methods" really belongs to the pre-approach age, and in fact 
both are somewhat pre-theoretical, because as soon as you sit down 
with the theoretical complexities of the thing you realize that there 
isn't going to be any "method" or "approach" in anything but a 
trivial sense. Nobody except the teacher ever paid that much 
attention to technique, which is why most teachers plead eclecticism 
on every level.

The second problem is that it's all a bit top down. It's all very 
anti-dogme, top-down, assume first and apply afterwards. You might 
say that "approaches" are what you do before you aim at whatever it 
is you are hunting. But what good is an approach when you are a hunt 
saboteur?

So if not approach, what? Well, how about "school"? The dogme school 
of thought. It's right there in your letter, really. And it's also in 
a couple of corking good lines of Walt Whitman.

"Creeds and schools in abeyance retiring back a while
Sufficed at what they are but never forgotten
I harbor for good and bad, I permit nature to speak 
Without hazard, without check. with original energy." 

(Song of Myself)

dk1


PS: Diarmuid, yes, you are. And so am I. I'm attracted by the extreme 
social-constructivist view, and I think that the further we go inward 
towards cognition the less language looks like language. But to take 
the extreme social-contructivist view really means that you don't 
believe in things like motivation, attitudes, creeds, originality or 
even long-term memory, at least not as part of language. And I do and 
you do.

That was really the point of my dilly-dallying, shilly-shallying, and 
willy-nilly wiffle-waffling (note the near perfect conformity of all 
of these expressions with the Higgledy-Piggledy rules). I don't 
normally like the middle ground, and I DO believe that social-
constructivism is the logical extension of Swain's drift away from 
inputtism and cognitivism. But Vygotsky was right against Bakhtin; 
language does develop into concepts. God does not exist, and 
education does. Or at least we need to pretend so if we want to teach 
our children.

d



	


	Group: dogme
	Message: 4306
	From: pangill2001
	Date: Fr Sep 12, 2003 8:38 

	Subject: pedagogic orgasms


	To my grief and sadness, the messages I endeavour to send from my 
email address never seem to reach the group. So you missed the neo-
Dickensian epic I wrote last week in which the world was thoroughly 
put to rights and no mistake. And I'm damned if I'm rewriting it 
from scratch.

However, I will rewrite the thing I posted yesterday and which 
failed to appear in the latest digest I got, as I'd like to share it 
with you.

At the weekend I did a workshop at a teachers' conference in 
Moravia. My main purpose was to try to persuade the participants to 
move away from their textbooks as often and as much as possible. I 
began with a description of a 'pedagogic orgasm' of my own, 
something wonderful and delightful which had happened with a class I 
teach, and then invited them to get together with a partner or two 
and share golden moments of their own. After a few minutes I stopped 
them and asked how many of their pedagogic orgasms involved the use 
of textbooks. There were over a hundred people in the room. Not a 
single hand went up. Bliss.

Simon Gill, Olomouc, CZ



	


	Group: dogme
	Message: 4307
	From: Charles Jannuzzi
	Date: Fr Sep 12, 2003 9:27 

	Subject: Re: The cavalry


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:
> CJ,
> 
> I'd like to get the thread started then, because I'm 
planning to begin my
> MSc at Aston University (UK) very soon. It's an 
experiential online program,
> and I believe it incorporates a lot of action research. 
I'm not sure what
> you mean exactly by academics having hijacked classroom 
research by way of
> the business school, but i have an idea. Could you expand 
on that a bit?
> 
> Thanks,
> Rob

Good luck with your program. Actually, that is one I've 
heard good things about. So I don't think you have to worry 
about what I'm complaining about. 

When I look at a lot of 'action' and 'classroom' research it 
doesn't strike me as what teachers ask about their 
classrooms so much as what academics ask about classrooms. 
By the time it makes it into print, if it does at all, it 
looks like the same old academic research, right down to the 
statistical tools used. 

I have lots to say about what constitutes 'classroom 
research', but let me finish this post with the alarming 
thought that the research in ELT that is most generalizable 
to other ELT situations is REAL CLASSROOM RESEARCH. And the 
best example I know of this research is when a classroom 
teacher bothers to write up an activity or set of activities 
and publish them in a publication like MET or ETP--or the 
one I help do here in Japan , ETJ Journal.

CJ



	


	Group: dogme
	Message: 4308
	From: Charles Jannuzzi
	Date: Fr Sep 12, 2003 9:32 

	Subject: Re: About face


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:

He was, according to his own account, somewhat hard of 
hearing.
> 
> Rob

This is good material. By all means write it up, save it, 
use it. The 'hard of hearing' effect is one any foreign 
language learner knows about. Now I lost some high end in my 
left ear working on a tank in the Army. And as we get older 
we do lose our ability to hear, like a lot of our other 
senses and speed with them (why do so many major leaguers in 
baseball drop off in hitting after 35--they can't see the 
ball at night to hit during night games). 

But when I watch TV in Japanese, my wife, who is Japanese, 
finds that I have the volume up to a very uncomfortable 
level. 

Another thing to follow up on is just what is effective 
communication over a radio, where there is no face to face. 
What do announcers do that helps to overcome the loss of 
face to face contact and the loss of all visual information?

CJ



	


	Group: dogme
	Message: 4309
	From: Charles Jannuzzi
	Date: Fr Sep 12, 2003 9:36 

	Subject: Re: The cavalry


	--- In dogme@yahoogroups.com, "Charles Jannuzzi" 
<b_rieux@y...> wrote:
> --- In dogme@

Lots to say but I forgot the explain the business school 
connection. Action research is a term I first saw used in 
MBA rhetoric.

I think Schon and Argyris are much closer to what we need in 
ELT. 

CJ



	


	Group: dogme
	Message: 4310
	From: sddowling
	Date: Fr Sep 12, 2003 3:44 

	Subject: Re: Pedagogic orgasms/dogme forms


	Hi Julian
I´m glad a few people picked up on the original dogme forms 
message I used forms as (like dk1) I don´t think "approach" 
is the right word and also can be limiting.
You mentioned taking steps. I think this is one way for 
people who put dogme into practice in the ELT setting. I am 
also about to introduce dogme to many unsuspecting teachers 
at our local TESOL seminar in a few month and thought this 
might be a way of moving forward
I´ve called the seminar Humanising teaching (I´m organising 
it) and so am trying to get each presenter to think more 
about their learners.
It can be scary for people who are so set in there ways to 
think of moving towards a more dogme type of class. It is 
more challenging and they can feel vulnerable at first (no 
book to hide behind). Some teachers do need something to 
grasp or some may never try and move onto trying to achieve a 
pure dogme form. 
As we have all realised defining dogme is difficult (or 
impossible) but what about the teachers at grass roots level 
who have always had the coursebook, photocopier syndrome. 
Shouldn´t we find ways of helping them move away and see what 
they and there students are missing.

I keep thinking of that smug person who wrote off dogme from 
the guardian discussion site which Diarmund sent. Ok, there 
may be no hope for him but maybe there are many others like 
him out there doing the same thing and not knowing what steps 
to go about in changing. They have probably hit the first 
experiential stage but don´t know how to get onto the others 
as dogme can be seen as being two broad.

If while reading this you think, that by having "forms" is 
simplifying dogme then let me know. There are obviuosly 
others far more down the dogme road than me but I´d like to 
see more teachers walking into class closing there 
coursebooks and asking there students about what they would 
like to do/speak about, and moving on from there. Naked
Shaun

Shaun



---
Acabe com aquelas janelinhas que pulam na sua tela.
AntiPop-up UOL - É grátis! 
http://antipopup.uol.com.br


	


	Group: dogme
	Message: 4311
	From: Robert M. Haines
	Date: Fr Sep 12, 2003 5:03 

	Subject: My lexical hero


	dk writes: "Oh, I've nothing very useful to say about the history of dogme, I'm afraid. Scott likes to go back to Sylvia Ashton-Warner. I like to go back to Ann Sullivan and Helen Keller. Diarmuid and Bakhtin go back to Socrates."

And I usually like to go back to the drawing board. 

For using the words 'homuncular', 'wodge', which has been ignored too long in the United States, and quoting 'corking good' lines from Walt Whitman (with a period for a comma --- it is poetry), dk has become my lexical hero.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4312
	From: Robert M. Haines
	Date: Fr Sep 12, 2003 5:11 

	Subject: Re: Re: About face


	Interesting, because I'm 35 (I don't suppose night vision improves at 36?)
for only about another week, and I once worked as a radio announcer. I won't
bore anyone with details of either fact, but I think I follow your lead, CJ.

Rob
----- Original Message -----
From: Charles Jannuzzi <b_rieux@y...>
To: <dogme@yahoogroups.com>
Sent: Friday, September 12, 2003 1:32 AM
Subject: [dogme] Re: About face


> --- In dogme@yahoogroups.com, "Robert M. Haines"
> <haines@n...> wrote:
>
> He was, according to his own account, somewhat hard of
> hearing.
> >
> > Rob
>
> This is good material. By all means write it up, save it,
> use it. The 'hard of hearing' effect is one any foreign
> language learner knows about. Now I lost some high end in my
> left ear working on a tank in the Army. And as we get older
> we do lose our ability to hear, like a lot of our other
> senses and speed with them (why do so many major leaguers in
> baseball drop off in hitting after 35--they can't see the
> ball at night to hit during night games).
>
> But when I watch TV in Japanese, my wife, who is Japanese,
> finds that I have the volume up to a very uncomfortable
> level.
>
> Another thing to follow up on is just what is effective
> communication over a radio, where there is no face to face.
> What do announcers do that helps to overcome the loss of
> face to face contact and the loss of all visual information?
>
> CJ
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4313
	From: alastair lambert
	Date: Fr Sep 12, 2003 8:04 

	Subject: Re: pedagogic orgasms


	----- Original Message ----- 
From: alastair lambert 
To: dogme@yahoogroups 
Sent: Thursday, September 11, 2003 6:03 PM
Subject: pedagogic orgasms


Dear Simon,
It's more like boregasms or scoregasms at the moment...How crude!
Neil

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4314
	From: alastair lambert
	Date: Fr Sep 12, 2003 8:21 

	Subject: Gruss Gott Miriam


	Liebe Miriam,
I don't think you will get much practical help from this group because it appears to be mainly theoretical. The word Dogme has been taken from the film word and really means doing something. "off the cuff" ie going into a class without too much preparation and teaching the students rather thah sticking laboriously to your lesson plan.
The original idea of the group was to provide ideas to assist with informal teaching but so far it has been theoretical linguistics.Disappointing and intersting at the same time!
Neil

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4315
	From: Diarmuid Fogarty
	Date: Fr Sep 12, 2003 8:25 

	Subject: Re: Re: Pedagogic orgasms/dogme forms


	Just a pedantic note: as far as I'm concerned (and I think we have to accept that dogme...like everything?...is a personal thing), "putting dogme" into practice is a bit of a misnomer. To pinch a phrase off Scott, it's more about uncovering dogme. It exists in one form or another and to one extent or another in every single classroom. I don't know *anyone* who teaches the book as if the students weren't there. Neither should we waste our time trying to achieve a pure dogme form. Far better to just keep trying to be more dogme. I think this should make it less threatening to people. Anything that doesn't accept that what we are blathering on about is nothing new and that most teachers (if not all) are engaged in it anyway is likely to alienate us from our colleagues.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4316
	From: Robert M. Haines
	Date: Fr Sep 12, 2003 8:36 

	Subject: Re: Gruss Gott Miriam


	Lieber Alistair,

Why have you assumed that Miriam comes from Bavaria? Germans in the North
often are reputed to respond to "Grüss Gott" with something like "Okay, but
what about me?" Maybe you know something I don't, or maybe you've made a
lucky guess.

Anyway... I think if you read through previous posts, you'll find that there
is plenty of what I call 'meat n' potatoes' to be had on this list. I
suggest posts from Diarmuid on teaching Chinese students, with accompanying
files to be downloaded, Sue's posts on testing, and some of the classroom
data given by dk. I've left a lot out, but that could get you started.

Rob
----- Original Message -----
From: alastair lambert <alastairlambert@b...>
To: <dogme@yahoogroups.com>
Sent: Friday, September 12, 2003 12:21 PM
Subject: [dogme] Gruss Gott Miriam


> Liebe Miriam,
> I don't think you will get much practical help from this group because it
appears to be mainly theoretical. The word Dogme has been taken from the
film word and really means doing something. "off the cuff" ie going into a
class without too much preparation and teaching the students rather thah
sticking laboriously to your lesson plan.
> The original idea of the group was to provide ideas to assist with
informal teaching but so far it has been theoretical
linguistics.Disappointing and intersting at the same time!
> Neil
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4317
	From: Robert M. Haines
	Date: Fr Sep 12, 2003 8:40 

	Subject: Re: Re: Pedagogic orgasms/dogme forms


	This should be on the home page of our group in some form, Dairmuid. Really!
Scott...?

I like the analogy of uncovering, which reminds me of why teaching grammar
sounds so strange; it's already there, and we use it to communicate. So why
try to reinvent the proverbial wheel? Just let it roll.

Rob
----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Friday, September 12, 2003 12:25 PM
Subject: Re: Re:[dogme] Pedagogic orgasms/dogme forms


> Just a pedantic note: as far as I'm concerned (and I think we have to
accept that dogme...like everything?...is a personal thing), "putting dogme"
into practice is a bit of a misnomer. To pinch a phrase off Scott, it's more
about uncovering dogme. It exists in one form or another and to one extent
or another in every single classroom. I don't know *anyone* who teaches the
book as if the students weren't there. Neither should we waste our time
trying to achieve a pure dogme form. Far better to just keep trying to be
more dogme. I think this should make it less threatening to people. Anything
that doesn't accept that what we are blathering on about is nothing new and
that most teachers (if not all) are engaged in it anyway is likely to
alienate us from our colleagues.
>
> Diarmuid
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4318
	From: Diarmuid Fogarty
	Date: Fr Sep 12, 2003 8:43 

	Subject: Re: Gruss Gott Miriam


	I think you're being a bit too harsh, Neil. Miriam will find it hard to get "practical help" because she hasn't asked for it! She's asked for help tracing the history of dogme. I suspect she's got as much as she needs. After all, most of the history is to be found on the website or in published magazines. I'm sure that members of the list would be only too happy to answer some specific questions if Miriam needed them. In addition, dk has pretty much said all there is to say.

Dogme is more than just "off the cuff teaching". It has a rationale and the tradition it is built on extends way back (past Socrates to the Taoists, I'd say). Practical ideas are to be found on this list's archives, but they are few and far between (possibly because our teaching is so context dependent). Still, I've managed to nick a good range of exercises and ideas from this list and share them with people at work (whilst bathing in the limelight). Nevertheless, in true socio-cultural stylee, we all seem to be keen to depeen our knowledge of what this dogme thing is. We do that by talking about its theoretical base. Every now and then, a voice will pipe up that asks to see this theory translated into practice and, usually, somebody (but not everybody) obliges. I like to think that not everybody coughs up because so much of dogme is just "Talk to the students and work with what they say back to you." As such, the practical advice would be, "Forget they're students. Try thinking of them as people. Have a chat and help them say what it is they want to say."

The theoretical linguistics can be grating for me too, but only because my knowledge is somewhat limited (and I'm quite happy to leave it that way for the time being). But it does give me food for thought when I see colleagues photocopying pages of "Sound Mazes" from "Phonetics is FUN!!!" or something similar. Similarly when I read in colleagues' lesson plans that they intend to "introduce" the phonemic chart to our students (who, as I mentioned before, seem to come ready wired with it from China).

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4319
	From: sthornbury@w...
	Date: Fr Sep 12, 2003 11:08 

	Subject: Re: The School of Dogme


	Miriam's request (and Dk's - among others' - replies) suggests it's 
time to crank up Diarmuids (and others') idea of putting togetehr a 
kind of compendium of dogme postings, since dogme is nothing 
more nor less than the sum total of the contributions to this "long 
conversation" (the term Neil Mercer uses to describe good 
teaching). Now that we are well over the 4000 postings mark, it 
must be fairly daunting for anyone coming in new to the 
conversation, and in a not-so-long conversation with Dennis last 
weekend (on the banks of the Thames), we decided we should 
open a dogme archive, in which we will file any postings that any 
members consider are representative, interesting, memorable, 
inspirational, challenging, clarifying, theoretically stimualting, 
practically generative, etc etc., a kind of concentrated library of 
dogme lore which - who knows? - may form the nucleus of a 
possible dogme manual. 

Accordingly Dennis has opened a new yahoo site to which 
members may subscribe in the usual way i.e.

dogmecomp-subscribe@yahoogroups.com


Simply post message numbers (e.g. Posting 3209) - if you want 
you can add a short explanation of why you think this posting is 
worth puttig in the compendium - but you don't have to. If you can't 
find the message in question, provide as much description as 
possible, so that we can attempt to track it down.

Dennis, initially, will decide to which category messages belong 
and then upload to the files section where we will have set up 
different folders. Anyoen else interested in sharing this editorial 
role would be most welcome - and should contact Dennis, in the 
first instance. (Although Dennis writes to say that yahoo have 
pulled the plug on him for the moment, and he is battling to try and 
get reinstated).

When there's sufficient body of stuff neatly filed, we can direct new 
comers (and historians like Miriam) to the site. So, bear in mind, 
this should be Essential Dogme, or Dogme's greatest Hits, or 
whatever. (I'd love to include the dog acquisiton sequence for 
exmaple, but, wildly funny as it is, I don't think it's really relevant). 
Lucy's dogme questionnaire with her students, on the other hand, 
or Diarmuid's coursbeook experiment, are definitely candidates.

Of course, some of you may feel that this sounds like the first nail 
in the dogme coffin. Let's toss it around a bit, and if there's no 
enthusiasm, we can queitly let it drop.

Incidenlally, forthcoming dogme events include: Scott speaking to 
the MATSDA (Materials Development) group on Dogme at their 
conference in Bavaria next weekend; Scott speakign to NATESOL 
in Manchaster on Oct 9th and to BASELT in London on Oct 10th; 
an article by Scot and Luke coming out in the Newsletter of the 
Global issues Special Interest Group of IATEFL shortly, and 
another on to appear imminenetly in the Humanizing Language 
Learning (web) Magazine. The conference last weekend at the 
University of East London (Interaction in Teacher learning) also 
produced a lot of talk about dogme as Dennis will be able to attest 
(once he's back on-line). The on-line Tapped-In chat last Sunday 
was fairly thin in terms of numbers, but did prove that dogme is not 
hositle to spreading its message via CMC.

All of which suggests that the need for a compendium of dogme 
stuff is more needed than ever.

Scott



	


	Group: dogme
	Message: 4320
	From: alastair lambert
	Date: Fr Sep 12, 2003 11:06 

	Subject: Re: Gruss dich Robert


	Lieber Robert,
Hallo! Tut mir sehr leid!
I would be very grateful if you could tell me where I can find the umlaut on my English keyboard.It would be extrenmely useful.Thanks.
Neil
----- Original Message ----- 
From: Robert M. Haines 
To: dogme@yahoogroups.com 
Sent: Friday, September 12, 2003 8:36 PM
Subject: Re: [dogme] Gruss Gott Miriam


Lieber Alistair,

Why have you assumed that Miriam comes from Bavaria? Germans in the North
often are reputed to respond to "Grüss Gott" with something like "Okay, but
what about me?" Maybe you know something I don't, or maybe you've made a
lucky guess.

Anyway... I think if you read through previous posts, you'll find that there
is plenty of what I call 'meat n' potatoes' to be had on this list. I
suggest posts from Diarmuid on teaching Chinese students, with accompanying
files to be downloaded, Sue's posts on testing, and some of the classroom
data given by dk. I've left a lot out, but that could get you started.

Rob
----- Original Message -----
From: alastair lambert <alastairlambert@b...>
To: <dogme@yahoogroups.com>
Sent: Friday, September 12, 2003 12:21 PM
Subject: [dogme] Gruss Gott Miriam


> Liebe Miriam,
> I don't think you will get much practical help from this group because it
appears to be mainly theoretical. The word Dogme has been taken from the
film word and really means doing something. "off the cuff" ie going into a
class without too much preparation and teaching the students rather thah
sticking laboriously to your lesson plan.
> The original idea of the group was to provide ideas to assist with
informal teaching but so far it has been theoretical
linguistics.Disappointing and intersting at the same time!
> Neil
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4321
	From: Julian Bamford
	Date: Sa Sep 13, 2003 3:06 

	Subject: dogmecomp


	Scott writes of the new <dogmecomp-subscribe@yahoogroups.com> "...we will
have set up different folders...this should be Essential Dogme, or Dogme's
greatest Hits, or whatever. (I'd love to include the dog acquisiton
sequence for example, but, wildly funny as it is, I don't think it's really
relevant)."

I'm sure (and I do hope) Dennis can squeeze in an (irrelevant) humor folder
for items like that.



	


	Group: dogme
	Message: 4322
	From: lifang67
	Date: Sa Sep 13, 2003 7:20 

	Subject: Approach With Caution: Contagious Lexis


	Neil: I have never found a single posting on theoretical linguistics 
on this site. Anywhere. Are you sure you know what theoretical 
linguistics is?

(Actually, believe it or not, I share your hostility to theoretical 
linguistics. Don't believe it? Read on!)

Rob: Sorry to answer your offline query (about hierarchies) on line 
and at considerable length. But it's actually connected to other 
issues by "a thousand threads and ten thousand filaments" (as they 
used to say about "bourgeois liberalization" during the anti-
bourgeois liberalization campaign I went through back in China). 

For example, it's connected to the business school/action research 
thread. My take on this is a little different from CJ's. Oh, it's 
definitely a business school idea, and stems directly from the kind 
of "case studies" that I had to encourage people to undertake when 
(for my sins) I taught EAP in a business school in London. You can 
also see business school thinking (if that's not an oxymoron) in the 
idea of the applied linguist as a kind of outside consultant for the 
poor teaching schmuck, pushed by (inter alia) Nunan, and Wallace.

But unlike CJ I WOULD do it if you paid me. To the extent that action 
research is situated research, it seems like the only kind worth 
doing, to me. When Professor Derwent was here he told this joke about 
the world's first linguistic experiment. You put a flea on your arm. 
You say "jump" and it jumps. Then you rip off the flea's hind legs. 
You say "jump" and nuttin' happens. This demonstrates that fleas hear 
with their hind legs.

The problem was that he then followed up this joke with a long 
account of how the mental lexicon was structured which used, as data, 
a priming effect experiment. That is, if you say the word "fruit" to 
somebody, it helps them identify the word "strawberry" a few 
microseconds more quickly. But if you say the word "hay" it doesn't. 
This demonstrates that compound nouns are stored in the mental 
lexicon as wholes and not as the sum of their parts.

Oh, I agree with the conclusion. I just don't agree withe the method 
by which it was arrived at. To me the learner sitting at the computer 
being timed to the microsecond as he pushes a button to say 
whether "strawberry" is a word or not is nothing but a flea without 
legs. To Professor Derwent, on the other hand, standing around a 
playground to find out how children make up and use compound nouns is 
like watching a flea without legs. It's really a matter of what 
you're interested in.

When action research really went off the rails, I think, is when it 
became a form of "self development". An expensive hobby, like go-
karting, and with about the same relationship to real research as go-
karting has to driving a semi. This meant that it became attractive 
to smug gurus like Andy Curtis (when he's not teaching in business 
school or running hotels) and Jerry Gebhard. It also meant that it 
could be safely ignored by academics and (not incidentally) by 
educational planners. 

And to me the Exploratory Practice idea makes it does nothing to 
put "action" back in action research. We need action research that 
has social change in mind--we need research at the service of radical 
teacher's unions and not conservative academic and government think 
tanks, or private corporations concerned with testing or materials 
development. And for that to happen radical teachers need to stop 
thinking of research, yea, and even theory, as hallowed ground. We 
could certainly start by re-occupying the turf of action research, 
since mainstream academics are absentee landlords there anyway.

But how did the conservative academics manage to colonize it in the 
first place? Well, I think it happened for the reason Sandra pointed 
out (and it's even related to Neil's misplaced distaste for 
theoretical linguistics). Part of what Lukacs calls the "intellectual 
sciences" tradition in the West is rather foolish belief that greater 
abstraction always gives you greater explanatory power. (THIS one 
certainly goes back to Plato, Diarmuid!) 

So the standard way of research is starting out with analytical 
categories based on abstract "objective" criteria, then hunting up 
some data, then crow-barring it into the categories, and finally 
restating your categories and generously offering to put them at the 
service of jobbing teachers (for a fee). There's a book of "Analyzing 
Casual Conversation" (Eggins and Slade, Continuum: 2003) that I'm 
reading now that proceeds almost exactly along these lines.

Funnily enough, Eggins and Slade use the same method I discarded 
years ago. They analyze questions, for example, into "yes-no", "wh-" 
and "tell me..." questions on a grammatical basis. I tried this 
because I was interested (as many MA level researchers are) in the 
kinds of teacher prompts that get the kids talking, and it seemed 
logical to assume that the former get fast, short answers and the 
latter get long, slow answers, with the wh-questions somewhere in 
between.

Oh, rubbish. First of all, there are all the exceptions, like "How 
are you" and "Tell me your name". Secondly, what i was really 
interested was learner talk, not teacher talk at all. Very often it 
was the long yes/no questions which provided the scaffolding:

T: Did you have a good weekend or a bad weekend?
S: I did have a good bad weekend.

While the "tell me about" ones left learners twisting in the wind.

T: Tell me about your family.
S: Father, mother.

You can see that here the learner deliberately interprets the "tell 
me about" question as a kind of "tell me..." question (that is, give 
me a noun, not a narrative). Because learners do that, because 
learners have to do that, and any a priori grammatical (or any other 
kind of abstract objectivist) categories that leave that out are not 
going to be very interesting to me. 

What the "intellectual sciences" tradition DOES offer is not so much 
greater explanatory power as greater SOCIAL and ECONOMIC power, which 
professors means literary power. That is, the "applied linguist" 
consultant gets to stay out of the classroom, and the teacher does 
the shitwork. The consultant then writes up the research, publishes, 
gets promoted, and moves on to the next consultee.

And that's the real story (I think) behind that stupid hierarchy 
that gave you. If you look at it with fashionable ELT trends in mind 
and are careful not to be distracted by truths, you will see that 
descending the layers is a little like descending the geological 
strata in trendy time:

THEORIES OF LANGUAGE AND THEORIES OF LEARNING: cognitivism, socio-
culturalism, social constructivism)
APPROACHES: communicative, natural, lexical
METHODS: audiolingual, direct, grammar-trans
TECHNIQUES: talk and chalk, listen and repeat, listen and respond...

I said that this hierarchy was ahistorical, indeed anachronistic. 
That's because the lower levels are the oldest, the unchanging and 
largely unexcavated, and the upper levels the newest, at least in 
terms of intellectual chatter. 

Why should that be? Well, a generous way to consider it is that the 
problems unsolved on the lower level are constantly referred to the 
upper layer for solutions. But a more cynical way to look at is that 
people get older and move to problems of greater abstraction, and not 
incidentally, problems whose solution or even lack of solution will 
confer greater prestige. 

It's really a career move rather than an intellectual one, because 
intellectually it's the hard data that offers the most work 
opportunities, both in terms of problems and solutions. I think 
that's why CJ is really attracted to the physiological end of 
language, and I'm tempted sometimes too (but I keep finding that the 
footbone is connected to the anklebone and so on up to the brain and 
even beyond....)

For example (just for example), let's take cute lexis 
("homunculus", "dogme school", or what have you) and how it's 
contagious. There's an interesting research thread. Where does it 
lead?

I'm listening to that opera by Oliver Knussen and Maurice Sendak I 
was telling you about. In one scene, Jenny the Sealyham Terrier is 
discussing, with the Cat Milk Man, a baby who won't eat:

Jenny: Imagine not wanting to eat!
Cat: I don't imagine you could!

In another, they are talking about a lion in the cellar that has 
eaten seven nurses:

Jenny: It certainly makes you think!
Cat: I don't think those poor nurses had time!

I find the same phenomeonon in my KOREAN classroom data:

T: So how do we wash clothes these days?
S: Washing machine.
T: Yeah, a washing machine, and what goes into the washing machine?

T: And what about ironing? Did people iron back then?
S: They ironed.
T: Yeah, they ironed. They ironed clothes. But how, if they didn't 
have any irons? 

But MUCH less in the English data:

T (in Korean) Greet me in English.
S: Good morning. Hello! nice to meet you. Thank you.
T: How is the weather today?
S: Sunny. Cloudy.
T: Right.

Obviously, there's something going on in the Korean data. It's also 
going on in my earlier data on how kids tended to pick up cues 
from "yes-no" questions more easily than from "tell me about" 
questions. And it's also going on in the Knussen-Sendak opera. 

But it's not happening in the English classroom data. Maybe it's not 
happening because my English data is largely composed of "mix-and-
match" classroom phrases, interchangeable parts from the school 
syllabus. Maybe people are picking up phrases from the book instead 
of from each other. So lexical contagion isn't happening. But maybe 
it should.

dk1

PS: Diarmuid--well, there IS this peculiar pinyin phenomenon in 
China. Everybody learns pinyin in elementary school, in order to be 
able to have their schooling in Mandarin, the national language. Even 
my mother-in-law knows it, and we used to communicate with her using 
pinyin e-mails before we got software for writing in Chinese. Now, 
pinyin is really VERY "phonemic", both in the sense Sue describes, of 
having one sound and only one sound corresponding to each letter, and 
in the sense of being a reification of written language rather than 
an actual aspect of spoken Chinese. And it's just a hop, skip, and a 
jump from pinyin to IPA, you know. Well, maybe a largish jump.

d



	


	Group: dogme
	Message: 4323
	From: Tom Topham
	Date: Sa Sep 13, 2003 7:54 

	Subject: Re: Agora better than Archive


	Dear Scott and all,

Have you considered using a wiki?

A living document that is searchable beats an archive hands down for our 
dogme conversation.

If you are unfamiliar with what a wiki is, try these:

http://www.wikipedia.org/wiki/Wiki
http://www.everything2.com (type "wiki" into search box)

Note the two links are self referential - wikis telling you what wikis are. 
You could also see if these wikis had anything to say about Vygotsky, 
phoneme, materials free lessons etc... but they won't say as much as a Dogme 
wiki could!

This group is an excellent resource, but the discussion list format is not 
user friendly over time, as you describe Scott. Setting up a second 
discussion group won't really fix the underlying problem.

And an open collaborative project would be much more dogmetic than a "Great 
Dogme Archive" vetted by a senior dogmetic, don't you think?

Tom


>From: sthornbury@w...
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: Re: [dogme] The School of Dogme
>Date: Sat, 13 Sep 2003 00:08:05 +0200
>
>Miriam's request (and Dk's - among others' - replies) suggests it's
>time to crank up Diarmuids (and others') idea of putting togetehr a
>kind of compendium of dogme postings, since dogme is nothing
>more nor less than the sum total of the contributions to this "long
>conversation" (the term Neil Mercer uses to describe good
>teaching). Now that we are well over the 4000 postings mark, it
>must be fairly daunting for anyone coming in new to the
>conversation, and in a not-so-long conversation with Dennis last
>weekend (on the banks of the Thames), we decided we should
>open a dogme archive, in which we will file any postings that any
>members consider are representative, interesting, memorable,
>inspirational, challenging, clarifying, theoretically stimualting,
>practically generative, etc etc., a kind of concentrated library of
>dogme lore which - who knows? - may form the nucleus of a
>possible dogme manual.
>
>Accordingly Dennis has opened a new yahoo site to which
>members may subscribe in the usual way i.e.
>
>dogmecomp-subscribe@yahoogroups.com
>
>
>Simply post message numbers (e.g. Posting 3209) - if you want
>you can add a short explanation of why you think this posting is
>worth puttig in the compendium - but you don't have to. If you can't
>find the message in question, provide as much description as
>possible, so that we can attempt to track it down.
>
>Dennis, initially, will decide to which category messages belong
>and then upload to the files section where we will have set up
>different folders. Anyoen else interested in sharing this editorial
>role would be most welcome - and should contact Dennis, in the
>first instance. (Although Dennis writes to say that yahoo have
>pulled the plug on him for the moment, and he is battling to try and
>get reinstated).
>
>When there's sufficient body of stuff neatly filed, we can direct new
>comers (and historians like Miriam) to the site. So, bear in mind,
>this should be Essential Dogme, or Dogme's greatest Hits, or
>whatever. (I'd love to include the dog acquisiton sequence for
>exmaple, but, wildly funny as it is, I don't think it's really relevant).
>Lucy's dogme questionnaire with her students, on the other hand,
>or Diarmuid's coursbeook experiment, are definitely candidates.
>
>Of course, some of you may feel that this sounds like the first nail
>in the dogme coffin. Let's toss it around a bit, and if there's no
>enthusiasm, we can queitly let it drop.
>
>Incidenlally, forthcoming dogme events include: Scott speaking to
>the MATSDA (Materials Development) group on Dogme at their
>conference in Bavaria next weekend; Scott speakign to NATESOL
>in Manchaster on Oct 9th and to BASELT in London on Oct 10th;
>an article by Scot and Luke coming out in the Newsletter of the
>Global issues Special Interest Group of IATEFL shortly, and
>another on to appear imminenetly in the Humanizing Language
>Learning (web) Magazine. The conference last weekend at the
>University of East London (Interaction in Teacher learning) also
>produced a lot of talk about dogme as Dennis will be able to attest
>(once he's back on-line). The on-line Tapped-In chat last Sunday
>was fairly thin in terms of numbers, but did prove that dogme is not
>hositle to spreading its message via CMC.
>
>All of which suggests that the need for a compendium of dogme
>stuff is more needed than ever.
>
>Scott
>
>
>

_________________________________________________________________
MSN 8 with e-mail virus protection service: 2 months FREE* 
http://join.msn.com/?page=features/virus


	


	Group: dogme
	Message: 4324
	From: Fiona M
	Date: So Sep 14, 2003 11:41 

	Subject: curious


	Now here's a curious thing someone just sent me - dyslexia, phonemes, whatever, how about this?:

"Acocdrnig to an elgnsih unviesitry sutdy the oredr of letetrs in a wrod 
dosen't mttaer, the olny thnig thta's iopmrantt is that the frsit and lsat 
ltteer of eevry word is in the crcreot ptoision. The rset can be jmbueld and 
one is stlil able to raed the txet wiohtut dclftfuiiy"


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4325
	From: sandra natalini ribeiro
	Date: Mo Sep 15, 2003 1:35 

	Subject: Re: curious


	--- In dogme@yahoogroups.com, "Fiona M" <fiolima@h...> wrote:
> Now here's a curious thing someone just sent me - dyslexia, 
phonemes, whatever, how about this?:
> 
> "Acocdrnig to an elgnsih unviesitry sutdy the oredr of letetrs in a 
wrod 
> dosen't mttaer, the olny thnig thta's iopmrantt is that the frsit 
and lsat 
> ltteer of eevry word is in the crcreot ptoision. The rset can be 
jmbueld and 
> one is stlil able to raed the txet wiohtut dclftfuiiy"
> 
> 
> [Non-text portions of this message have been removed]


I received the same thing, but written in Portuguese, and it 
immediately reminded me of our phoneme discussion, too. My son, who 
is 11 years old, could read it fluently. My middle daughter, who is 
eight, couldn't...It makes sense to me to think that maybe children, 
or anyone who is starting to read( or anyway not a fluent reader yet) 
would need to stick to each one of the letters and their related 
sounds to make sense out of a word, whereas later on, as we become 
more fluent readers, this wouldn't be necessary anymore.
I read a little about dyslexia short ago. I had an adult student 
with very serious learning difficulties that the school's 
psychologyst thought could be due to dyslexia: I read there are 
different kinds of it, and I remember well one kind couldn't relate 
the letters to the phonemes, and could only read words as a whole, 
whereas another kind had the opposite problem, not being able to 
read fluently, but only letter by letter. 
I think this is very interesting for the discussion that was going 
on here, because to me it shows one can read both ways: Using the 
phonemes, or not...Our school system has established that people 
should learn to read and write using phonemes and relating them to 
letters, but couldn't it have been different, maybe starting from the 
whole words? It's been said here that phonemes help dyslexic people 
learn to read...I would say with my very limited knowledge of 
dyslexia that it seems to depend on the patient. On the type they 
have.
But that IF they have a disease in the first place... based on 
everything I read so far,I'm reluctant to call dyslexia a disease.It 
seems more like a different learning strategy, brought to such an 
extreme that it starts to be called abnormal. I know this might sound 
strange to many people, but homossexualism was considered a disease 
for a long time, and left-handed people (like myself) were long 
considered as disabled and treated differently by school teachers and 
the whole community, with all the support of "science" at the time.



	


	Group: dogme
	Message: 4326
	From: Charles Jannuzzi
	Date: Mo Sep 15, 2003 4:26 

	Subject: Re: curious


	--- In dogme@yahoogroups.com, "Fiona M" <fiolima@h...> wrote:
> Now here's a curious thing someone just sent me - 
dyslexia, phonemes, whatever, how about this?:
> 
> "Acocdrnig to an elgnsih unviesitry sutdy the oredr of 
letetrs in a wrod 
> dosen't mttaer, the olny thnig thta's iopmrantt is that 
the frsit and lsat 
> ltteer of eevry word is in the crcreot ptoision. The rset 
can be jmbueld and 
> one is stlil able to raed the txet wiohtut dclftfuiiy"
> 
> 
> [Non-text portions of this message have been removed]

I think that skilled readers are filling in 'top down' what 
is actually supposed to be read. However, what if you went 
home and found your entire reading library thus altered? I 
bet it would get on your nerves after a while. By the time I 
got to the end of the text above, I had difficulty with 
words like 'correct' and 'difficulty'. 

CJ



	


	Group: dogme
	Message: 4327
	From: Charles Jannuzzi
	Date: Mo Sep 15, 2003 4:32 

	Subject: Re: Approach With Caution: Contagious Lexis


	Since so much 'action' and 'classroom' research I see 
nowadays (as editor of 2 publications) has been done for 
grad. programs and under the supervision of someone teaching 
teachers at the graduate level, I wonder if academic ELT 
hasn't really created a research 'ghetto' here (parallel to 
the way the MATESOL itself creates 'non academics' under the 
tutelage of academics). 

I think unless you actually teach EFL, real action or 
classroom research about an EFL situation will have little 
meaning for you. This is why a lot of great articles written 
by teachers get no comprehension from a lot of editors and 
people on the EAB of a lot of publications, including ones 
with 'teaching' in their title. 

Actually, I think I do classroom research, but I don't do it 
with the formal trappings of what is accepted as 'action' 
research. 

CJ



	


	Group: dogme
	Message: 4328
	From: Charles Jannuzzi
	Date: Mo Sep 15, 2003 4:41 

	Subject: Re: curious


	--- In dogme@yahoogroups.com, "sandra natalini ribeiro" 
<pedagsto@h...> wrote:
>>I think this is very interesting for the discussion that 
was going on here, because to me it shows one can read both 
ways: Using the phonemes, or not...Our school system has 
established that people should learn to read and write using 
phonemes and relating them to letters, but couldn't it have 
been different, maybe starting from the whole words? It's 
been said here that phonemes help dyslexic people learn to 
read...I would say with my very limited knowledge of 
dyslexia that it seems to depend on the patient. On the type 
they have.<<

In the backwaters of phonology that still have use for the 
concept of phoneme, the term does not refer to phonetic 
categories. The phoneme has been largely torn from phonetic 
considerations. So what do you think reading researchers are 
referring to when they use the term 'phoneme'. Also, as I 
pointed out earlier, if we say people have 
to 'phonologically' analyze a written text in order to read 
it, that may not require the use of the 'phoneme'. And is it 
possible that the phoneme the reading researchers are 
talking about is a 'visual' unit of language. My own theory 
from doing a lot of reading in reading research is basically 
this: people who can speak a language and are learning to 
read it--if it is written alphabetically--have to learn to 
visually sample the text in order to call up enough mental 
language to create the text in their heads. At the beginning 
levels, this might rely heavily on phonological clues, 
sounds, sound combinations, syllables, common onset-coda 
patterns, etc. I think as highly skilled readers people read 
more at a whole word level, especially in an area where the 
vocabulary is both familiar and expected. 

CJ



	


	Group: dogme
	Message: 4329
	From: Charles Jannuzzi
	Date: Mo Sep 15, 2003 4:48 

	Subject: Re: Gruss Gott Miriam


	--- In dogme@yahoogroups.com, "alastair lambert" 
<alastairlambert@b...> wrote:
> Liebe Miriam,
> I don't think you will get much practical help from this 
group because it appears to be mainly theoretical. The word 
Dogme has been taken from the film word and really means 
doing something. "off the cuff" ie going into a class 
without too much preparation and teaching the students 
rather thah sticking laboriously to your lesson plan.
> The original idea of the group was to provide ideas to 
assist with informal teaching but so far it has been 
theoretical linguistics.Disappointing and intersting at the 
same time!
> Neil

I really can't share teaching and language learning ideas 
with people who exist too far epistemlogically and 
experientially away from me. If I've learned anything by 
this point in my life, it's just that some people believe 
such different things, I waste my time trying to discuss 
with them. In terms of linguistics, make no mistake about 
it, I'm assaulting the citadel of linguistic dogma. But you 
have to extract anti-principles and come up with your own 
applications. An exhange of activities and teaching ideas 
without an exchange of ideas would be totally meaningless. 
I've seen it again and again where people go out 
on 'teaching' lists to complain that they aren't getting any 
ideas about teaching. I've only been on this list a couple 
weeks and have come away with loads of ideas to apply to my 
teaching and my own language learning.

CJ



	


	Group: dogme
	Message: 4330
	From: Charles Jannuzzi
	Date: Mo Sep 15, 2003 4:52 

	Subject: Re: Gruss Gott Miriam


	>>I don't think you will get much practical help from this 
group because it appears to be mainly theoretical.<<

And this in a nutshell is the theory vs. practice ghetto to 
which I've been referring. Teachers are meant only to 
exchange empty, denatured recipes while academics do theory--
and, then the accusations run, academic wannabe blowhards 
like myself try to do theory when they really ought to let 
the real men and women of AL and SLA do it.

See Schon and Argyris for a totally different way of looking 
at things. There is theoretical theory and there is 
practical theory. Practical theory is what makes the world 
go around while theoretical theorists think the world 
revolves around only them. 

CJ



	


	Group: dogme
	Message: 4331
	From: Charles Jannuzzi
	Date: Mo Sep 15, 2003 5:09 

	Subject: Schon and Argyris


	Below a page that introduces Schon, with an excerpt below 
the link. Think about this in relation to the phoneme 
debate. Many people on the list felt they were rationally 
supportive of the concept of the 'phoneme' and some were 
skeptical of alternative accounts of how spoken language is 
produced and perceived. Yet most of these people, teachers 
I'm assuming, were not very aware of how the concept of 
phoneme is used in modern phonology or how that differs with 
its use in reading research. Moreover, the hints we got 
at 'phoneme theory in action' were not really in agreement 
with the structuralist and Chomskyean conceptualizations. So 
where did the ELT concept of the 'phoneme' come from? There 
is the official version which some will defend to the end, 
and there seems to be a set of practioner conceptions that 
are not really that much in support of the 
theoretical 'phoneme'.CJ 


http://www.infed.org/thinkers/et-schon.htm

Donald Schon�fs work on learning systems fed nicely into a 
very significant collaboration with Chris Argyris around 
professional effectiveness and organizational learning. 
Their (1974) starting point was that people have mental maps 
with regard to how to act in situations. This involves the 
way they plan, implement and review their actions. 
Furthermore, they asserted that it is these maps that guide 
people�fs actions rather than the theories they explicitly 
espouse. One way of making sense of this is to say that 
there is split between theory and action. Chris Argyris and 
Donald Schon suggested that two theories of action are 
involved. They are those theories that are implicit in what 
we do as practitioners and managers, and those on which we 
call to speak of our actions to others. The former can be 
described as theories-in-use. The words we use to convey 
what we, do or what we would like others to think we do, can 
then be called espoused theory. This was an important 
distinction and is very helpful when exploring questions 
around professional and organizational practice (see Chris 
Argyris and theories of action for a full treatment of this 
area).

To fully appreciate theory-in-use we require a model of the 
processes involved. To this end Argyris and Schon (1974) 
initially looked to three elements:

Governing variables: those dimensions that people are trying 
to keep within acceptable limits. Any action is likely to 
impact upon a number of such variables ? thus any situation 
can trigger a trade-off among governing variables.

Action strategies: the moves and plans used by people to 
keep their governing values within the acceptable range.

Consequences: what happens as a result of an action. These 
can be both intended - those actor believe will result - and 
unintended. In addition those consequences can be for the 
self, and/or for others. (Anderson 1997)

For Argyris and Schon (1978: 2) learning involves the 
detection and correction of error. Where something goes 
wrong, they suggested, a starting point for many people is 
to look for another strategy that will address and work 
within the governing variables. In other words, given or 
chosen goals, values, plans and rules are operationalized 
rather than questioned. According to Argyris and Schon 
(1974), this is single-loop learning. An alternative 
response is to question to governing variables themselves, 
to subject them to critical scrutiny. This they describe as 
double-loop learning. Such learning may then lead to an 
alteration in the governing variables and, thus, a shift in 
the way in which strategies and consequences are framed.



	


	Group: dogme
	Message: 4332
	From: Diarmuid Fogarty
	Date: Mo Sep 15, 2003 6:15 

	Subject: Faux Nemes


	Well. I swore that I wouldn't get involved, but I can't help meself. Firstly, CJ, I think the problem is more when the readers struggle to link theory with practice rather than with theory, punto. Secondly, you cling to the phoneticians' understanding of a phoneme and talk about how there are those diehards here who are obviously ignorant of what this is. However, I think there exists a different working definition of a phoneme amongst the people on this list. They would seem to define it as "a symbol between two forward slashes that is supposed to represent a sound". Now we can talk about whether or not it really represents that "perfect sound" but that doesn't really do us that much good. If our students (hell, if *we*) are capable of approximating that sound, all well and good. 

Your argument may be, "If that's all it is: a fake symbol to represent something that doesn't even exist, well, let's do away with it". This is very attractive. But I suspect those people who are arguing against you share my belief that this little symbol does have its purposes in helping students deal with new words etc. I think at the start of this thread, you pretty much agreed with this. That's all. No one (imho) is actually arguing for a retention of what *you* perceive as a phoneme.

Finally, I'm still unclear why you are against private definitions of phonemes on this list but prepared to accept the private definition of a bunch of phoneticians. And quoting Wittgenstein won't help either! ;) After all, Wittgenstein's definition of what "private" is, is hardly shared by the Great Unwashed. I can understand what it means to say that somebody has done something very embarrassing, but I don't take my understanding to mean that this information is now public knowledge and able to be broadcast. It would seem that Wittgenstein's definition is also private. I mention all of this because it would seem to me that if you accepted the defintion of phoneme that seems to be coming from this list, perhaps you would find yourself in agreement with more people.

As for theory and practice, I think that I used to reduce it to the most simple: theory bad, practice good. Now I accept that this was ridiculously reductionist and I hold a different view that welcomes the exchange of theories and is able to relate them to practice. I agree with you, CJ, on how rich this list is for ideas and practical theories. However, I still remain resentful of those theoreticians whose work is impenetrable due to its register and assumptions of so much vital information as givens. This is perhaps unfair of me, but it seems to me that those people are realy saying, "Look, if you can't understand it, *you're* the one at fault. Go back to reading the comics and let us "Big Men" worry about the really important things in life." 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4333
	From: Charles Jannuzzi
	Date: Mo Sep 15, 2003 7:03 

	Subject: Re: Faux Nemes


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> wrote:
> Well. I swore that I wouldn't get involved, but I can't 
help meself. Firstly, CJ, I think the problem is more when 
the readers struggle to link theory with practice rather 
than with theory, punto.

That wasn't the point I was trying to make. Rather, that 
teachers operate with theory all the time. It just happens 
to be operating theory, and not theory about theory. 

>Secondly, you cling to the phoneticians' understanding of 
a phoneme and talk about how there are those diehards here 
who are obviously ignorant of what this is. 

Well most phoneticians that I've read have no theory about 
the phoneme. It's a phonological concept they want nothing 
to do with. 


>>However, I think there exists a different working 
definition of a phoneme amongst the people on this list. 
They would seem to define it as "a symbol between two 
forward slashes that is supposed to represent a sound". Now 
we can talk about whether or not it really represents 
that "perfect sound" but that doesn't really do us that much 
good. If our students (hell, if *we*) are capable of 
approximating that sound, all well and good. <<

That is a grapheme, not a phoneme. 
> 
> Your argument may be, "If that's all it is: a fake symbol 
to represent something that doesn't even exist, well, let's 
do away with it". This is very attractive. But I suspect 
those people who are arguing against you share my belief 
that this little symbol does have its purposes in helping 
students deal with new words etc. I think at the start of 
this thread, you pretty much agreed with this. That's all. 
No one (imho) is actually arguing for a retention of what 
*you* perceive as a phoneme.<<

I even said it's a convenient fiction for dealing with the 
fact that English spelling isn't phonetic, though I think 
learning whole pronunciations with whole words is more 
useful. 
> 
> Finally, I'm still unclear why you are against private 
definitions of phonemes on this list but prepared to accept 
the private definition of a bunch of phoneticians. And 
quoting Wittgenstein won't help either! ;) After all, 
Wittgenstein's definition of what "private" is, is hardly 
shared by the Great Unwashed. I can understand what it means 
to say that somebody has done something very embarrassing, 
but I don't take my understanding to mean that this 
information is now public knowledge and able to be 
broadcast. It would seem that Wittgenstein's definition is 
also private. I mention all of this because it would seem to 
me that if you accepted the defintion of phoneme that seems 
to be coming from this list, perhaps you would find yourself 
in agreement with more people.<<

I'm not sure there is any consensus as to what a phoneme is 
coming from the list. I did point out however that most who 
were sure what it was did not agree with standard phonology 
and phonemics on the matter. 

My reasons against private meanings will remain private to 
me so you can not discuss them, only speculate as you wish. 

> 
> As for theory and practice, I think that I used to reduce 
it to the most simple: theory bad, practice good. Now I 
accept that this was ridiculously reductionist and I hold a 
different view that welcomes the exchange of theories and is 
able to relate them to practice. I agree with you, CJ, on 
how rich this list is for ideas and practical theories. 
However, I still remain resentful of those theoreticians 
whose work is impenetrable due to its register and 
assumptions of so much vital information as givens. This is 
perhaps unfair of me, but it seems to me that those people 
are realy saying, "Look, if you can't understand it, 
*you're* the one at fault. Go back to reading the comics and 
let us "Big Men" worry about the really important things in 
life." <<

There is a theory in all that, I'm sure. I'm not sure 
who 'those' people are or if you speak for them, so this has 
helped me to form a theory about you as well.

CJ



	


	Group: dogme
	Message: 4334
	From: lifang67
	Date: Mo Sep 15, 2003 11:30 

	Subject: Private Language


	Dear Diarmuid:

The problem is really a practical one. I teach Korean elementary 
school teaching to the daughters of Korean farmers and factory 
workers. You teach EAP to the sons of Chinese billionaires. 

As far as I can see, these two situations have exactly one thing in 
common--the word "teach". So right there we are required to theorize--
that is, to generalize--from one situation to another. Not to do so 
would be to exclude you or me or both of us.

The problem that worries you (and Neil) is a kind of theorizing that 
excludes both of us, the kind that isn't connected to any kind of 
teaching. I don't think that's a real problem, but I must admit it 
keeps coming up on the list again and again and again. Theory is a 
party to which everyone is invited. But any level of generalization 
except the most abstract and banale is going to leave somebody 
feeling left out, simply because there is new vocabulary and some new 
conceptualization involved. 

But rarely entirely new. For example, although the distinction 
between phonetics and phonology, or the distinction between a phoneme 
and an actual speech sound, may be quite new to you, that's not 
really what the discussion's revolved around. As Fiona (and also 
Sandra and even Sue) pointed out, it's really about holism. It's 
about getting rid of Prawn (Pron) McNuggets. It's about teaching the 
biggest, most meaningful chunks you can manage and that the learners 
can manage. That's not new. That IS dogme.

And it's also theory. Holism is not an "eleventh commandment". It's 
an abstract principle that underlies all ten. Unfortunately, if we 
want to include everybody on this list, and if we want to avoid 
endless discussions of how to present the present perfect, the 
distinction between "make" and "do", and how to do the ideal "getting 
to know you" class with forty learners, we are going to have to work 
at this level of principle--that is, at this level of abstraction. We 
are going to have to theorize.

I think CJ's Wittgenstein ref (not a quote, for reasons that I will 
make clear) was pretty off the wall, to tell the truth. Wittgenstein 
asked himself if it was possible for someone to come up with a 
private language--that is, a language known and used only by him or 
herself, say in a secret diary or some such. (Wittgenstein himself 
kept secret diaries of this kind, but they were always in various 
forms of German). His conclusion was that it wasn't possible. This 
has to do with his belief that the meaning of language doesn't stem 
from the naming of things (contrary to what the Lexical Approach 
chaps would have you believe) but is simply a shorthand (a 
generalization, if you like) for its use. And the use of language is 
social. As you can see, Wittgenstein would not exclude the 
possibility of someone coming up with a private definition of a 
phoneme.

But here's a problem for generalizing between me and you. Like you, I 
do a lot of "write your own textbook" work, though rather differently 
than the way you do it. For the first three weeks, I take photos of 
the students doing "preview" sorts of things with a digicam. This 
gives the students a prett good idea of the syllabus we're going to 
follow (remember, I teach content courses, having to do with 
education subjects mostly). I then insert these in the text I wrote 
over the holiday. For a few weeks, everybody is delighted with the 
book. Everybody looks at the pictures. Nobody reads it.

Including me, frankly. When the class really gets going, our work is 
mostly homework driven. I talk a while, we then set up a problem 
(currently we're working on rejigging all that awful ESL material 
they use in Korea, second grade US stuff used with sixth grade 
Koreans, STILL too high lnguistically and WAY too low cognitively). 
Everybody works on it, and we compare solutions the next time we 
meet. It's vaguely related to the argument I make in the book, but 
only vaguely, so the book goes pretty much unread. It's too 
theoretical, and we're doing concrete things in class and talking 
about the theory in the context of concrete things, so it seems 
pointless to assign the book as reading.

That's what I want to ask you about, Diarmuid. When the kids write 
their own textbook, WHO is it for? Who will use the textbook? If the 
answer is "nobody", doesn't that impact on the type of text, and 
therefore the process which the learners use to generate the text? 
Won't they just fall back on "textbooks I've seen"? If the answer 
is "themselves", isn't it just a kind of notebook?

dk1



	


	Group: dogme
	Message: 4335
	From: Robert M. Haines
	Date: Mo Sep 15, 2003 7:18 

	Subject: Re: Re: curious


	Sandra writes: "I know this might sound strange to many people, but
homossexualism was considered a disease for a long time, and left-handed
people (like myself) were long considered as disabled and treated
differently by school teachers and the whole community, with all the support
of "science" at the time."

Even stranger: people seem to still believe and behave this way, at times in
the name of 'science'.

Rob


----- Original Message -----
From: sandra natalini ribeiro <pedagsto@h...>
To: <dogme@yahoogroups.com>
Sent: Sunday, September 14, 2003 5:35 PM
Subject: [dogme] Re: curious


> --- In dogme@yahoogroups.com, "Fiona M" <fiolima@h...> wrote:
> > Now here's a curious thing someone just sent me - dyslexia,
> phonemes, whatever, how about this?:
> >
> > "Acocdrnig to an elgnsih unviesitry sutdy the oredr of letetrs in a
> wrod
> > dosen't mttaer, the olny thnig thta's iopmrantt is that the frsit
> and lsat
> > ltteer of eevry word is in the crcreot ptoision. The rset can be
> jmbueld and
> > one is stlil able to raed the txet wiohtut dclftfuiiy"
> >
> >
> > [Non-text portions of this message have been removed]
>
>
> I received the same thing, but written in Portuguese, and it
> immediately reminded me of our phoneme discussion, too. My son, who
> is 11 years old, could read it fluently. My middle daughter, who is
> eight, couldn't...It makes sense to me to think that maybe children,
> or anyone who is starting to read( or anyway not a fluent reader yet)
> would need to stick to each one of the letters and their related
> sounds to make sense out of a word, whereas later on, as we become
> more fluent readers, this wouldn't be necessary anymore.
> I read a little about dyslexia short ago. I had an adult student
> with very serious learning difficulties that the school's
> psychologyst thought could be due to dyslexia: I read there are
> different kinds of it, and I remember well one kind couldn't relate
> the letters to the phonemes, and could only read words as a whole,
> whereas another kind had the opposite problem, not being able to
> read fluently, but only letter by letter.
> I think this is very interesting for the discussion that was going
> on here, because to me it shows one can read both ways: Using the
> phonemes, or not...Our school system has established that people
> should learn to read and write using phonemes and relating them to
> letters, but couldn't it have been different, maybe starting from the
> whole words? It's been said here that phonemes help dyslexic people
> learn to read...I would say with my very limited knowledge of
> dyslexia that it seems to depend on the patient. On the type they
> have.
> But that IF they have a disease in the first place... based on
> everything I read so far,I'm reluctant to call dyslexia a disease.It
> seems more like a different learning strategy, brought to such an
> extreme that it starts to be called abnormal. I know this might sound
> strange to many people, but homossexualism was considered a disease
> for a long time, and left-handed people (like myself) were long
> considered as disabled and treated differently by school teachers and
> the whole community, with all the support of "science" at the time.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4336
	From: miriam_dechmann
	Date: Mo Sep 15, 2003 8:15 

	Subject: cheers


	many thanx for your help.

miriam



	


	Group: dogme
	Message: 4337
	From: Diarmuid Fogarty
	Date: Mo Sep 15, 2003 8:17 

	Subject: Re: Private Language


	Hi dk
It is with great delight that I realise that you are getting more and more readable every day! ;) Your last post is one that I certainly can't disagree with. My beef *is* with theory that has no practical side to it. However, I realise that most theory worth its salt is also going to end up confusing the newcomers. Which is why I suggested taking the debate out of the realm of phoneticians and linguists and bringing it back home. I can't help but feel that CJ has cocked a snook at me ... The thing is, if we can't understand what's being said, we get worried. If we can't see the relevance of what's being said, we get uppity. I got lost in CK's posts because he was using a language that was and remained alien to me. I got the feeling that he was trying to sell us his pitch and I think there were a number of potential buyers. If CJ had started off from where the buyers were at, perhaps he would have had more success. The "grapheme" is a point in mind. I described what I suspect most people are referring to as a "phoneme" in a rather folksy way. CJ tersely replies, "That's a grapheme." To which I reply, "Well, it might be to you, but are you trying to convince us or yourself?" To me, a grapheme is a letter, not a phoneme which I recognise as being different. Schwa is a phoneme to me. And to my colleagues and to a number of people on this list. Now, all the great and good in Phonemia aren't going to convince me otherwise if they just say, "You're wrong." In my favour, I think that I attempted to summarise the "holism" of CJ's message some posts back.

As for the coursebook, it was written for the next bunch of students to use. That was the brief that the students were given. To write a book that other students would welcome as an alternative to the drudgery that they had suffered; a book that the other students would know *they* had written and for which they would be responsible.: a book that would also be shared by my colleagues on the Dogme list and by any other warped mind out there in cyberspace. A book that was being written for me (I fooled myself that they liked me well enough for this to be positively motivating!).

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4338
	From: Fiona M
	Date: Di Sep 16, 2003 12:02 

	Subject: A conference: the good and the bad.


	Hi there.
I went to the GRETA conference in Granada this weekend - and hung out with the truly Evil ;-) - a very necessary heckler at times! - and with one of our lurkers who I won't name (might be shy)........... Great time. Dogme was discussed quite a bit, particularly with publishers, who don't seem to quite know where it's coming from. I suppose one of the problems is that when they think a talk might be dogme-friendly, they may boycott it (just an idea). 
ANYWAY, I thought, if you don't mind, I'd tell you a wee bit about how my talk went. I gave one on testing and motivation - exams, tests, homework and teenagers. There weren't a whole heap of people in the room - I got a very strange time slot - but several people have asked me since for the handout, so we can spread the word that way. I guess a lot of what I do is based around dogmetising the coursebook that the secondary set have been lumped with. My 'angle' is not to attack coursebooks, but work on the way people use them. Thinking, adapting, customising. I'll be honest, I've never heard Mario R speak on the humanizing coursebooks thing, or read his book, but maybe it's the same. Personalising the coursebook, and letting the students REwrite it, to fit them. Not as pure dogme as writing the whole coursebook, sorry Diarmuid, but taking the materials they've been sold and then giving them the power to rewrite it to fit their own lives. The premise is testing, but as that includes homework, we had a bash at everything, pretty much. 
And it was a sort of dogme, and it went down REALLY WELL! I used an idea from Rob Buckmaster (I credited him of course ;-)), about poster tests, and they loved it. In fact, we did one in the talk and it was the high point. We talked about using the students' written work as a substitute for textbook listenings, readings etc. We talked about the real, inner life of teenagers and how to hilight it in the classroom, rather than hilight their complexes or insecurities.
I so enjoyed it, it was like a class, and the "students" took over and started to talk about their childhood, their feelings ......great! So open, and we all learned - which is what I most love about teaching (me learning too).
In the end, they wrote a sort of team "talk handout" and made posters with it, and GRETA let me pin them on the doors in the book exhibit............and some of the publishers came up to me and said "hey! that's a good idea!" (one guy even asked if he could use one of the ideas in his talk the next day- an idea for from the floor, from one of the posters). So, 'dogme in the conference' works as well as 'dogme in the classroom'!

On a sourer note, something happened at the conference that made me feel embarrassed to be in this business, and if you don't mind, I'd like to share it, too. Not much to do with dogme, but a lot to do with who we are.
One of the guest speakers behaved incredibly - monumentally - badly. No names, as that's not the point, but how come there is diva element in this profession? This person was unbelievably rude to the organisers, swore loudly about his/her hotel (paid for by GRETA, ie free lunch ticket) to anyone within shooting distance, was rude to the waitress - well, quite a bit more than rude - shouted at people...................enough details. What worries me is that we are all, bottom line, teachers! We work with people, we are supposed to care and support. Hey, we're the Good Guys! But these divas do exist in our profession - this person is not the only one - so what can we do? Apart from not become one. I felt SO embarrassed - I happened to be the person the hotel asked to translate and explain what on earth was going on. The other two dogme chaps were there with me at the time, and we made every effort to be incredibly friendly and helpful to the hotel people, to compensate and not leave a bad taste. But, honestly chaps, can we do something? Or do I live on cloud nine?


----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: Monday, September 15, 2003 8:17 PM
Subject: Re: [dogme] Private Language


Hi dk
It is with great delight that I realise that you are getting more and more readable every day! ;) Your last post is one that I certainly can't disagree with. My beef *is* with theory that has no practical side to it. However, I realise that most theory worth its salt is also going to end up confusing the newcomers. Which is why I suggested taking the debate out of the realm of phoneticians and linguists and bringing it back home. I can't help but feel that CJ has cocked a snook at me ... The thing is, if we can't understand what's being said, we get worried. If we can't see the relevance of what's being said, we get uppity. I got lost in CK's posts because he was using a language that was and remained alien to me. I got the feeling that he was trying to sell us his pitch and I think there were a number of potential buyers. If CJ had started off from where the buyers were at, perhaps he would have had more success. The "grapheme" is a point in mind. I described what I suspect most people are referring to as a "phoneme" in a rather folksy way. CJ tersely replies, "That's a grapheme." To which I reply, "Well, it might be to you, but are you trying to convince us or yourself?" To me, a grapheme is a letter, not a phoneme which I recognise as being different. Schwa is a phoneme to me. And to my colleagues and to a number of people on this list. Now, all the great and good in Phonemia aren't going to convince me otherwise if they just say, "You're wrong." In my favour, I think that I attempted to summarise the "holism" of CJ's message some posts back.

As for the coursebook, it was written for the next bunch of students to use. That was the brief that the students were given. To write a book that other students would welcome as an alternative to the drudgery that they had suffered; a book that the other students would know *they* had written and for which they would be responsible.: a book that would also be shared by my colleagues on the Dogme list and by any other warped mind out there in cyberspace. A book that was being written for me (I fooled myself that they liked me well enough for this to be positively motivating!).

Diarmuid


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 4339
	From: Robert M. Haines
	Date: Di Sep 16, 2003 4:41 

	Subject: Chappy reply


	Fiona asks: "But, honestly chaps, can we do something? Or do I live on cloud nine?" 

You live on Cloud Nine, Fiona, which is the right place to be. It sounds like you did all you could along with the two other dogmetic folks. Can we prevent this 'diva syndrome'? No, not really.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4340
	From: lifang67
	Date: Di Sep 16, 2003 4:41 

	Subject: Fish Fingers, Prawn McNuggets, and Simulacra


	Diarmuid:

Well, I'll hard try to re-establish my reputation as the most 
unreadable writer in this space, but I think actually the change in 
readability is more to do with you than with me.

It's fall in Korea (autumn to you in the Old Country) and the "bung-
oe bang" sellers are out again. These "carp bread" are really more 
like waffles than bread, and certainly nothing like carp. They have 
no scales, no fins, and they are stuffed with sweet red bean paste 
instead of fish guts.

Korean cultural studies people joke that Korean culture is like this. 
Just as there is no carp in the "carp bread", there is no Korea in 
Korean culture. This is probably much less true of Korean culture 
than, say, American culture, which if not an outright contradiction 
in terms is certainly an oxymoron. What they really mean is that 
Korean culture is a "simulacrum", that is, an imitation of something 
that doesn't actually exist, or at least no longer exists.

Now you might think that human minds would find it very difficult to 
produce an exact replica of something completely non-existant. But in 
fact they find it surprisingly easy. Take fish fingers, for example. 
Or chicken McNuggets. The sad anatomical truth is that fish do not 
have fingers, any more than chickens have nuggets (or nuggets are 
found in chicken mines). Baudrillard has built an intellectual 
career, or at least a simulacrum of one, out of finding other 
examples.

Believe it or not, one reason is the aversion to abstraction. Because 
people find it difficult to think abstractly, one way in which 
simulacra take shape is through the process of "reification". Just as 
symbolism is an attempt to turn a solid object into an abstract idea, 
reification is an attempt to turn an abstract idea into a solid 
object. But if you are a materialist (as I am) and you do not believe 
in incarnation, this necessarily means a replica of something that 
does not exist.

Scott's point was that the grammar tidbits we look at in one-size-
fits-all classes are reifications of this type--we are looking at 
things that don't actually exist in language, or at least not in this 
form. For example, "reported speech" has about the same relationship 
to story-telling as a chicken McNugget does to a chicken. 

CJ's point is that phonemes are precisely the same thing. We don't 
actually talk in phonemes. We speak in utterances, which have 
intonation, nuance, affect, and pathos. Phonemes are really 
reifications of a completely abstract--in fact, structuralist--way of 
looking at language knowledge. Supposedly, a phoneme is created by 
all the other sounds it could be but isn't. It is the difference (to 
use another concept of Baudrillard's) that makes a difference.

The problem, as you can see, is that in some cases there IS no 
difference ("writer" and "rider" spoken with an American accent) and 
in other cases the difference doesn't make a difference ("cap" 
and "cab"). Difference, and meaning, is on a whole 'nother level. And 
that's where the teacher and the learner need to look. Phonemes are 
to humans as fish fingers are to fish.

dk1

PS: On coursebooks--that's the problem. We DON'T really use the 
coursebooks to teach the new class. Do we? So is the learner-
generated coursebook ALSO a simulacrum? Or is it a form of private 
language?

d



	


	Group: dogme
	Message: 4341
	From: Diarmuid Fogarty
	Date: Di Sep 16, 2003 5:53 

	Subject: Re: Fish Fingers, Prawn McNuggets, and Simulacra


	dk

It would seem that you've failed in your quest to return to unintelligibility! I agree with you again. I can see what CJ was saying and I find nothing to disagree with as such. If the message is "Deal with words, not the intellectualised representations of sounds," then we're definitely in agreement.

As for the coursebook, well, I haven't decided *not* to use it with this year's class, so let's not get ahead of ourselves. On the other hand, I recognise that it is probably unlikely that I will use it with them unless I want to repeat the experience with them. As such, it's more of a simulacrum-in-waiting. I don't think it is really private language as it was forged through collaboration within groups and is based on texts that come from external sources. Of course, it may be considered private language at some abstract level. Perhaps Vygotsky would label it "inner language"? After all, it represents the externalisation of what they have already internalised, doesn't it? 

Two questions to finsih with (not related...at least, not intentionally so): to what extent is the whole classroom experience a big simulacrum? To what extent is it true to say that, as teachers, our job is really to help learners say what they want to say at the moment they want to say it? Everything else is all about reinforcing these utterances in the hope that they will linger on in the memory.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4342
	From: Diarmuid Fogarty
	Date: Di Sep 16, 2003 5:59 

	Subject: Re: A conference: the good and the bad.


	----- Original Message ----- 
From: Fiona M 
To: dogme@yahoogroups.com 
Sent: Tuesday, September 16, 2003 12:02 AM
Subject: [dogme] A conference: the good and the bad.


Hi there.
I went to the GRETA conference in Granada this weekend - and hung out with the truly Evil ;-) - a very necessary heckler at times! - and with one of our lurkers who I won't name (might be shy)........... Great time. Dogme was discussed quite a bit, particularly with publishers, who don't seem to quite know where it's coming from. I suppose one of the problems is that when they think a talk might be dogme-friendly, they may boycott it (just an idea). 
ANYWAY, I thought, if you don't mind, I'd tell you a wee bit about how my talk went. I gave one on testing and motivation - exams, tests, homework and teenagers. There weren't a whole heap of people in the room - I got a very strange time slot - but several people have asked me since for the handout, so we can spread the word that way. I guess a lot of what I do is based around dogmetising the coursebook that the secondary set have been lumped with. My 'angle' is not to attack coursebooks, but work on the way people use them. Thinking, adapting, customising. I'll be honest, I've never heard Mario R speak on the humanizing coursebooks thing, or read his book, but maybe it's the same. Personalising the coursebook, and letting the students REwrite it, to fit them. Not as pure dogme as writing the whole coursebook, sorry Diarmuid, but taking the materials they've been sold and then giving them the power to rewrite it to fit their own lives. The premise is testing, but as that includes homework, we had a bash at everything, pretty much. 
And it was a sort of dogme, and it went down REALLY WELL! I used an idea from Rob Buckmaster (I credited him of course ;-)), about poster tests, and they loved it. In fact, we did one in the talk and it was the high point. We talked about using the students' written work as a substitute for textbook listenings, readings etc. We talked about the real, inner life of teenagers and how to hilight it in the classroom, rather than hilight their complexes or insecurities.
I so enjoyed it, it was like a class, and the "students" took over and started to talk about their childhood, their feelings ......great! So open, and we all learned - which is what I most love about teaching (me learning too).
In the end, they wrote a sort of team "talk handout" and made posters with it, and GRETA let me pin them on the doors in the book exhibit............and some of the publishers came up to me and said "hey! that's a good idea!" (one guy even asked if he could use one of the ideas in his talk the next day- an idea for from the floor, from one of the posters). So, 'dogme in the conference' works as well as 'dogme in the classroom'!

On a sourer note, something happened at the conference that made me feel embarrassed to be in this business, and if you don't mind, I'd like to share it, too. Not much to do with dogme, but a lot to do with who we are.
One of the guest speakers behaved incredibly - monumentally - badly. No names, as that's not the point, but how come there is diva element in this profession? This person was unbelievably rude to the organisers, swore loudly about his/her hotel (paid for by GRETA, ie free lunch ticket) to anyone within shooting distance, was rude to the waitress - well, quite a bit more than rude - shouted at people...................enough details. What worries me is that we are all, bottom line, teachers! We work with people, we are supposed to care and support. Hey, we're the Good Guys! But these divas do exist in our profession - this person is not the only one - so what can we do? Apart from not become one. I felt SO embarrassed - I happened to be the person the hotel asked to translate and explain what on earth was going on. The other two dogme chaps were there with me at the time, and we made every effort to be incredibly friendly and helpful to the hotel people, to compensate and not leave a bad taste. But, honestly chaps, can we do something? Or do I live on cloud nine?


----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: Monday, September 15, 2003 8:17 PM
Subject: Re: [dogme] Private Language


Hi dk
It is with great delight that I realise that you are getting more and more readable every day! ;) Your last post is one that I certainly can't disagree with. My beef *is* with theory that has no practical side to it. However, I realise that most theory worth its salt is also going to end up confusing the newcomers. Which is why I suggested taking the debate out of the realm of phoneticians and linguists and bringing it back home. I can't help but feel that CJ has cocked a snook at me ... The thing is, if we can't understand what's being said, we get worried. If we can't see the relevance of what's being said, we get uppity. I got lost in CK's posts because he was using a language that was and remained alien to me. I got the feeling that he was trying to sell us his pitch and I think there were a number of potential buyers. If CJ had started off from where the buyers were at, perhaps he would have had more success. The "grapheme" is a point in mind. I described what I suspect most people are referring to as a "phoneme" in a rather folksy way. CJ tersely replies, "That's a grapheme." To which I reply, "Well, it might be to you, but are you trying to convince us or yourself?" To me, a grapheme is a letter, not a phoneme which I recognise as being different. Schwa is a phoneme to me. And to my colleagues and to a number of people on this list. Now, all the great and good in Phonemia aren't going to convince me otherwise if they just say, "You're wrong." In my favour, I think that I attempted to summarise the "holism" of CJ's message some posts back.

As for the coursebook, it was written for the next bunch of students to use. That was the brief that the students were given. To write a book that other students would welcome as an alternative to the drudgery that they had suffered; a book that the other students would know *they* had written and for which they would be responsible.: a book that would also be shared by my colleagues on the Dogme list and by any other warped mind out there in cyberspace. A book that was being written for me (I fooled myself that they liked me well enough for this to be positively motivating!).

Diarmuid
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	Group: dogme
	Message: 4343
	From: scott_thornbury
	Date: Di Sep 16, 2003 11:04 

	Subject: Re: Fish Fingers, Prawn McNuggets, and Simulacra


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> Two questions to finsih with (not related...at least, not 
intentionally so): to what extent is the whole classroom experience a 
big simulacrum? To what extent is it true to say that, as teachers, 
our job is really to help learners say what they want to say at the 
moment they want to say it? Everything else is all about reinforcing 
these utterances in the hope that they will linger on in the memory.
> 
> 

Reminded me of the "teacher's paradox": Quote Edmondson (1986):

"The teaching task is ... to teach target behaviours in a context in 
which they are inappropriate and to avoid the real danger of teaching 
learning behaviours which are appropriate only to the teaching 
situation itself. The problem may be formulated as a variation of 
Labov's "observer's paradox" which says that we seek to observe how 
people talk when they are not being observed. The parallel for the 
foreign language teacher might be formulated as the "teacher's 
paradox" as follows: 'We wish to teach our students how to speak a 
foreign language when they are not being taught'. As a result of this 
paradox errors arise in learner behaviour."

Perhaps a fundamental principle underlying dogme is that it seeks to 
resolve this paradox? Discuss in small groups.
Scott



	


	Group: dogme
	Message: 4344
	From: Adrian Tennant
	Date: Di Sep 16, 2003 12:23 

	Subject: Re: Re: Phukin Phonetics


	Been away at a conference so I couldn't post but I'd like to respond quickly
to something CJ said ..

> > I don't think (though I may be wrong) anybody on this list is a phoneme
bitterender - I for one am certainly not; (from SueM)
>
> I got a whiff of such brimstone from Dr. Evil.

You see, this is what annoys me because now I'm being misunderstood. I don't
think anything is so black & white, nor do I think that we can simply throw
out the baby (the phoneme, in this case) with the bath water.

I also see contradictions galore in CJs postings.
Let me give you an example (and CJ please don't get on your high horse, but
rather look back at what you wrote and see if there is some milage in what I
say):

CJ wrote in an earlier posting about the dangers and absurdities of dividing
language into .. "... 15 skills .." to be taught.
But all of your postings have had a narrow focus looking at spoken language
and almost completely ignoring written language.


There is an awful lot of useful stuff in what you are saying CJ, but there
also seems to be a lot of arrogance. In one posting you said:
> But my students win the speech contest.

Something which none of us are able to judge and, in fact, neither are you.

Dr Evil



	


	Group: dogme
	Message: 4345
	From: Adrian Tennant
	Date: Di Sep 16, 2003 12:37 

	Subject: Intelligibility


	I'd like to pick up on another thread from something Sandra said:

> I have a serious doubt about what intelligible may represent to me when
compared to other people. Maybe because I am NOT a native speaker of
English, I always pose myself this question, whether my being able to
understand my students' production guarantees that others will understand
them... And I am so afraid it doesn't.

Nor does being a native speaker.
Have a look at the work done in recent years by people like Jennifer Jenkins
and Barbara Seidlehofer on ELF/EIL (English as a Lingua Franca/International
language).

Have you read any of this CJ? anyone?

A freind and I had dinner with Barbara (and Henry Widdowson - mentioned your
name dk) and we touched on this idea of 'intelligibility' breifly + the idea
of native/non-native (I prefer the term 'proficient user' although this
causes problems as well - profiecient by whose standard?).
But this brings me on to another point - defining terms. One term that
everyone will know is 'Communicative competence' and we will alll probably
have similar definitions. But, as Henry W says, nobody has managed to define
or quantify the exact point of communicative competence as opposed to
communicative incompetence.
To me, much of the discussions have revolved around terms which can be
defined but probable never measured.

Dr Evil









Of course, as you say, there is
> context there to help and in most situations the parts will probably
> manage to "negotiate meaning" until they get to an agreement. But
> still...I worry.
> What can we take from this discussion into the classrom?
> I think certainly the modelling with your own facial movements -
> I caught myself doing it today, when a student asked me the
> difference in pronunciation between "than" and "them", and I told
> her 'look at my mouth' as I produced a /m/ and a /n/.
> The fact that teaching the phonetic chart WON'T help our students
> achieve better pronunciation, especially if done out of a specific
> context-like Diarmuid's "baked beans" or so.
> That it may be important in some cases, if not frequently, to
> point out to students that some sounds are modified when they are
> close to other sounds, and therefore the words in conversational
> speech may, and will, sound differently from the transcription seen
> in the dictionary.
> I Thought it very interesting when D. said that he estimulates
> his students to produce new words in different moods. It wouldn't
> surprise me if there were some differences in the way the parts of
> the word sound, and in the articualtory gestures used to produce the
> same word when you are angry and when you are melancholic..Is that
> so, CJ?
> Are there any studies about that?
> I would also like to say that participating in this group has
> been a wonderful learning experience to me, and that I hope neither
> Cj, nor the Doc or anybody else chooses to retire from discussion for
> any reason.
> Thanks...and good night!
>
> Sandra.
>
>
>
>
>
>
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	Group: dogme
	Message: 4346
	From: Adrian Tennant
	Date: Di Sep 16, 2003 12:43 

	Subject: Arching statements


	Sorry all but I'm getting annoyed by some of the black and white statements
coming from CJ

> A true recipe for disaster in the classroom (though the disaster has
largely taken place when we consider the
> academic author-publisher-teacher-classroom intersections called 'EFL
textbooks').


I write textbooks, but I'm NOT an academic. I'm not a 'street tough'
persona.
I'm also a member of a loose grouping called 'Dogme' BUT this doesn't mean I
can write materials.

What it does mean is that I can take ideas & issues from the forum along
with my classroom teaching (which I still do), along with my visits &
discussions with teachers & students around the world and hopefully produce
better materials & textbooks.

Dr E



	


	Group: dogme
	Message: 4347
	From: Adrian Tennant
	Date: Di Sep 16, 2003 1:09 

	Subject: Practical dogme


	Two other issues with Dogme ...

1. Diarmuid says:

> Practical ideas are to be found on this list's archives, but they are few
and far between (possibly because our teaching is so context dependent).

And student dependent. If someone posted something saying do A, then B, then
X it would no longer be Dogme.


2. I think we have a danger of thinking that Dogme is a modern thing
(Diarmuid clearly doesn't, thankfully) and that 'we' invented it. But I
would say that just as 85%+ of EFL teachers in the world are non-native,
probably 85% are very dogme orientated. In my experiences in Central Asia,
Eastern Europe, Africa and South America have shown me many teachers have no
photocopier, tape recorder, video OR textbook.

Dr E.



	


	Group: dogme
	Message: 4348
	From: luke
	Date: Di Sep 16, 2003 2:14 

	Subject: Re: Practical dogme


	Welcome back, Dr Evil,

Apart from Socrates, Ashton-Warner and Paulo Freire, credit for early Dogme pioneers might also go to:

Deller. S. Lessons from the Learner (Pilgrims Longman)
Kryswevzka and Campbell Learner-Based lessons (OUP)

and of course Curran's Community Language Learning. Scott did the ELT community a great service in giving this tradition a new and 'sexy' name (much sexier than the boring 'CLL') and put things in such a way that teachers can undersand and be inspired by. I would also mention Mario Rinvo, with his endless fund of ideas for learner-input (and the whole Pilgrims 'school'). 

Spearshaker



----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Tuesday, September 16, 2003 3:09 PM
Subject: [dogme] Practical dogme


Two other issues with Dogme ...

1. Diarmuid says:

> Practical ideas are to be found on this list's archives, but they are few
and far between (possibly because our teaching is so context dependent).

And student dependent. If someone posted something saying do A, then B, then
X it would no longer be Dogme.


2. I think we have a danger of thinking that Dogme is a modern thing
(Diarmuid clearly doesn't, thankfully) and that 'we' invented it. But I
would say that just as 85%+ of EFL teachers in the world are non-native,
probably 85% are very dogme orientated. In my experiences in Central Asia,
Eastern Europe, Africa and South America have shown me many teachers have no
photocopier, tape recorder, video OR textbook.

Dr E.
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	Group: dogme
	Message: 4349
	From: Diarmuid Fogarty
	Date: Di Sep 16, 2003 8:59 

	Subject: Reading


	So, the latest issue in the staffroom is "How do we teach reading?" How do we teach reading? My suggestion is that we tell the students to read as much as possible and give them lots of texts to look at. But no. It turns out that we should break reading down into little chunks. Skimming can be taught. Scanning can be taught. Exercises can be devised to test ability to guess the meaning of unknown words. Paragraphs can be jumbled up and jigsawed back together again (soooo authentic) etc.

So, how do I teach reading? I don't think I do anymore. I handout texts from time to time and I allow the students time to read them. They may check things that they don't know and then we might plough through the text to see if there is anything that they might be able to steal for their own personal use. They might work in groups to write questions about the text. They might attempt to reconstruct the text without looking at it. They might use the text as a springboard for a discussion. And I'm considering of turning some texts into prompts for some acting improvisation. They've just read something about how ironing is better than going to the gym. This could be turned into an argument between a couch potato and a gym-freak. A history about migratory patterns of bees (they're preparing for IELTS) could be an exercise in "find ten things that you could use in a chat up situation and make them sound as interesting as possible." All of these ideas would give us some idea of how much had been understood and internalised. But as for becoming better readers...isn't that just down to practice and pointers? Isn't the real secret to reading a good lexical base?

Any more ideas for dogme reading will be welcomed in the staffroom.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4350
	From: Robert M. Haines
	Date: Di Sep 16, 2003 9:08 

	Subject: In at the deep end


	If all goes well, I'll start work again on Monday. Why should you care? Well, there's room for dogme in this new context, I feel, like never before in my 'career'. My experience, along with your input and feedback, could enhance the discussion on this list And, hey, I'll probably need your help.

There are 18 learners in the class, nine young men and nine young women (ages 18 - 20) from Central America and the Caribbean. They're here as part of a scholarship program whereby they take English language classes in order to later assimilate (not too fond of the word but it was used) into community college classes that focus on their professional field, which, in this case, is Natural Resource Management --- lots of trees to hug in this part of the world. We'll be in class together for the course of a school year, i.e. until next September.

The head of the program has said that, because I would be self-employed, I would determine which course books to use, which tests to use, etc. I can also choose not to use any of these materials and formal assessment tools. "Whoopeee!", says I. I'm not even sure I have a boss! But wait... there's pressure to perform.

The head of the program has mentioned that my biggest hurdle will be dealing with multi-level learners; sounds like there is a huge chasm between the stronger and weaker students. To me, the real challenge is knowing when we're there, i.e. when are the students ready to 'assimilate'. Okay, 'yesterday' might be the answer for some of them, I haven't met them yet. But this is where my renewal of the contract would be on the line: the students have to be able to function in the Natural Resource Management courses they take at the community college as a result of my class, so to speak. I really don't like the assumption that anyone can guarantee that X amount of time spent with me in a classroom --- we can go on field trips and undertake other Tom Foolery as well --- for Y number of hours equals adequate language acquisition for the context of a community college class full of people who, for the most part, grew up in an English-speaking environment.

So it seems a blessing and a curse --- but mostly a blessing. I'm so used to having guidelines and curricula et al, and now it's been washed away. Before me lay the vast expanse of dogme. Admittedly, it's a bit daunting in it's sheer potential and magnitude. It's like a new relationship; you know there are gonna be hard times, but you wouldn't give up the chance to experience them with this person (group). And then there's the issue that's been brought up on this list of simply reverting to what you know when you are faced with freedom.

This will be my opportunity to walk the walk of dogme, won't it. It's feels like more of a challenge when there's no adversity, e.g. the DoS says "Test 'em!", the director says, "Stick to the books I'm shelling so much dough out for!" It's gonna be down to the learners and me to come up with everything. 

Good news: the head of the program told me that the substitute teacher the students have had so far didn't show up for class yesterday. What did the students do? They held their own class. They could be natural-born dogmetics --- but aren't we all?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4351
	From: Robert M. Haines
	Date: Di Sep 16, 2003 9:26 

	Subject: Re: Reading


	Good questions here. Literacy is important to many N. American ESL teachers
due to the immigration flow here I've heard. Skimming and scanning are
skills or techniques that most CELTA courses emphasize. I think just handing
out texts and letting students read them would strike my former staff room
colleagues as 'not doing anything'. The follow-up activities might appeal to
them though. Perhaps it's a question of the extent to which a teacher feels
she must *shape* the learner versus uncovering (there's that word again)
language for the learner to explore?

Not sure how much sense that makes. I do know that if Tomoki zips through
the text, while Dimitri plods his way through, it can make a teacher feel
like dancing, i.e. fancy footwork to avoid boredom and discouragement. Some
would then say, "Grade the task, not the text." How natural is that? Then
again, back to Scott's post about the artifice of the classroom, how natural
is any of it?

Rob


----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 16, 2003 12:59 PM
Subject: [dogme] Reading


> So, the latest issue in the staffroom is "How do we teach reading?" How do
we teach reading? My suggestion is that we tell the students to read as much
as possible and give them lots of texts to look at. But no. It turns out
that we should break reading down into little chunks. Skimming can be
taught. Scanning can be taught. Exercises can be devised to test ability to
guess the meaning of unknown words. Paragraphs can be jumbled up and
jigsawed back together again (soooo authentic) etc.
>
> So, how do I teach reading? I don't think I do anymore. I handout texts
from time to time and I allow the students time to read them. They may check
things that they don't know and then we might plough through the text to see
if there is anything that they might be able to steal for their own personal
use. They might work in groups to write questions about the text. They might
attempt to reconstruct the text without looking at it. They might use the
text as a springboard for a discussion. And I'm considering of turning some
texts into prompts for some acting improvisation. They've just read
something about how ironing is better than going to the gym. This could be
turned into an argument between a couch potato and a gym-freak. A history
about migratory patterns of bees (they're preparing for IELTS) could be an
exercise in "find ten things that you could use in a chat up situation and
make them sound as interesting as possible." All of these ideas would give
us some idea of how much had been understood and internalised. But as for
becoming better readers...isn't that just down to practice and pointers?
Isn't the real secret to reading a good lexical base?
>
> Any more ideas for dogme reading will be welcomed in the staffroom.
>
>
>
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	Group: dogme
	Message: 4352
	From: Jane Arnold
	Date: Di Sep 16, 2003 9:39 

	Subject: reading


	Diarmuid asks about reading. Brian Tomlinson has done a lot with this 
all over the world in these places which, as Dr. E mentions, teachers 
are teaching without photocopiers and other "essentials". He isn't 
exactly full dogme (who is?) as what he does, for those of you who 
haven't heard of his work and of MATSDA (hmm. Sorry I can't give the 
full name but it is THE materials development organization), is go to 
places I didn't even know existed and help teachers to learn to produce 
their own course materials, perhaps with student help/input. Couple of 
points come to mind. He tells of a teacher in one of these places who 
realized the importance of reading for students' developing language but 
was in a situation where there was no funding for anything. So s/he 
came into the classroom with a big cardboard box and told the students 
it was their library. They gathered round and looked ... and found it 
empty. S/he told them they were going to build it themselves. Had them 
look in the phone book for any English-sounding names and then suggested 
they get the addresses, divide them up and go by and knock on doors and 
ask the people if they had anything at all in English they could donate. 
And soon they had their library. Much of it was things like old 
newspapers, shopping catalogues, etc. but it was in English, could be 
read and it was their own.
He also mentioned a study done, in Fiji as I recall, where one group 
was taught in the traditional way (to see how much HEADWAY they could 
make) and with the other group instead of one of the regular classes 
each week students had the hour just to read books in English. At the 
end of the year they were tested and the reading group did better on 
every measure - not only reading and grammar but also on speaking.

I think Brian would probably not spend too much time in class on 
skimming and scanning and inferring unknown words, though I don't think 
it hurts to make students aware of things like this that might help 
them. But what he does do is find great texts and good tasks to do with 
them to get students really involved.

Jane



	


	Group: dogme
	Message: 4353
	From: sthornbury@w...
	Date: Di Sep 16, 2003 10:04 

	Subject: Re: Reading


	I'm very sceptical about the whole notion that we should be 
teaching reading at all. Most students can already read (like they 
can walk, type, boil an egg). The fact that they don't do it in 
English is not a reading problem - it's a language one. Spend time 
on language, and less on skills. Besides, I always feel it is a bit 
patronising to teach grownups how to skim and scan (more on that 
later).

Ok, so some students have to learn to read certain kinds of 
specialist texts that they may never have read in their L1 
(academic, technical, etc). Or survival texts: forms to fill in, public 
notices, etc . Then we isolate those language features that are 
specific to those texts and without a knowledge of which the 
reading would be difficult - e.g. discourse markers, etc - and focus 
on these a bit, while giving them lots of examples of the sorts of 
texts that they will need to get used to. The same applies to 
preparation for exam-type reading - which has probably little or 
nothing to do with "real" reading.

But coursebook texts seem a monumental waste of time, apart 
from their value a) as spingboards to other activities (like speaking) -
as springboards most coursebook texts are seriously wanting in 
"spring" - or their language-embedding function - e.g. as a trove of 
topic-related vocab - or as models for writing.

I'm not sure, either, that the classroom is the best place to read in. 
I can never make sense of a text that's handed out in a conference 
talk, for example. There's the pressure of time, the distractions, the 
fear of being asked a question about the text, realisation that 
someone has already finished when you're still on para 1 etc. 
Much better to have the students read at home, on the bus etc. 
And use the valuable classroom time for more interactive stuff, like 
talking. (I wonder if the popularity of reading texts in classrooms 
owes to their usefulness as timewasters).

If you ARE going to use texts in the classroom, use them for their 
language potential, which means focusing on EVERY WORD. (My 
least favourite classroom command is "You don't have to read 
every word." As a learner my question would then be: Well, which 
ones don't I have to read?). It seems that this obsession with 
skimming and scanning (a by-product of the "discovery" of the 
value of authentic texts as part of the communciative approach) is 
counterproductive. Skimming and scanning is exactly what BAD 
readers do all the time. They fail to engage with texts in anything 
but the most superficial and trivial way. Much better to train 
learners to unpack a text IN DETAIL, including every nuance, so as 
to achieve that state of grace that Frank Smith calls "a state of 
zero uncertainty".How many classroom readers really feel that - as 
they are rushed on to the next exercise - they really 
UNDERSTOOD a text? (To do this, only very short texts should be 
used, or else nothing will ever get done).

My disaffection with classsroom reading was clinched when my 
Catalan teacher Number Two brought in a whole chapter of Orwell's 
Homage to Catalonia, translated into literary Catalan, and 
photocopied on to recyled paper, which we then preceded to take 
turns to read aloud, sentence by punishing sentence. Ironically, the 
chapter she chose is the one chapter that Orwell himself 
recommends you skip, if you want to get to the intersting stuff. 
Extreme, I know - but I suspect a lot of classroom reading of 
coursebook texts is equally misguided.

Scott.



	


	Group: dogme
	Message: 4354
	From: midill@a...
	Date: Di Sep 16, 2003 6:12 

	Subject: Re: Reading


	I like to use reading as a springborad for dicussion. I find an interesting 
text easie for my students tor to respond to than endlessly asking them, "How 
was your weekend?" And lively discussion it often is.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4355
	From: Diarmuid Fogarty
	Date: Di Sep 16, 2003 10:31 

	Subject: Re: Reading


	Scott writes: "Skimming and scanning is exactly what BAD 
readers do all the time. They fail to engage with texts in anything 
but the most superficial and trivial way. Much better to train 
learners to unpack a text IN DETAIL, including every nuance, so as 
to achieve that state of grace that Frank Smith calls "a state of 
zero uncertainty"."

I have started giving the students hefty, unwieldy drop-dead-boring texts to read at home. They are supplemented with a worksheet that asks questions like "how long did it take you to read?" "How much did you understand?" "How interesting was it?" "Did you discover anything interesting?" etc.

One set of students wrote that they had read a long, dreary test about the "History of Britain" in 2-3 minutes. They had understood 80% of it and they rated it between minus figures and 2 on an interest scale. Two other students said that they had taken some fifteen minutes to understand about 60-70% of it and they rated it 8 on the interest scale.

I make a big point of distinguishing between exam reading (which is not really "reading", more "looking for answers") and reading. I also encourage the students to read for as much understanding as possible; the rationale being that this is the learning part of the education cycle; the performing part comes later. 

The whole issue began to affect me last week when I prepared my first full-on "Pre/While/After" reading activity for years. I felt all pleased with myself but was horrified at how the whole thing destroyed all dynamic for the whole class. The five minutes of silence as the students were reading affected the thirty minutes of speaking and activities that I had hoped they would do. Have since vowed never to do reading again in class unless there's a good reason for doing so.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4356
	From: Adrian Tennant
	Date: Di Sep 16, 2003 10:32 

	Subject: Re: In at the deep end


	Sounds perfect.

Mixed levels - sounds perfect (the idea that any class - even 2 - can be the
SAME level is absurd)

One piece of advice (if I may be so bold as to offer some) is: find out as
much as you can about the NRM course they are going to take (you don't need
to worry about the terminology etc - although if you pick some up then
great - but rather what they need to DO on the course).

Then - use the Ss to generate the class and bridge that gap.

Dr Evil
(in a helpful mood)

btw - keep us posted (I for one will be interested to hear what goes on)



	


	Group: dogme
	Message: 4357
	From: Robert M. Haines
	Date: Di Sep 16, 2003 11:40 

	Subject: Re: Reading


	As a concrete example of when it might be a good idea to read in class: I
plan to contact the teachers of those Natural Resource Management courses I
talked about to find out what students might be expected to read as part of
the course. My fear is that the answer will include lots of boring
scientific texts. On the other hand, maybe they're only boring to me as a
non-scientist.

Following on what Scott wrote, it would seem to make sense that if these
people will have to trudge through such texts, I either wish them luck and
ignore any relevant language practice or focus on samples of these texts to
demonstrate, for example how latinate words are often used in place of
phrasal verbs. It means analyzing scientific texts myself in terms of
language content, style, etc.

Rob

----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 16, 2003 2:31 PM
Subject: Re: [dogme] Reading


> Scott writes: "Skimming and scanning is exactly what BAD
> readers do all the time. They fail to engage with texts in anything
> but the most superficial and trivial way. Much better to train
> learners to unpack a text IN DETAIL, including every nuance, so as
> to achieve that state of grace that Frank Smith calls "a state of
> zero uncertainty"."
>
> I have started giving the students hefty, unwieldy drop-dead-boring texts
to read at home. They are supplemented with a worksheet that asks questions
like "how long did it take you to read?" "How much did you understand?" "How
interesting was it?" "Did you discover anything interesting?" etc.
>
> One set of students wrote that they had read a long, dreary test about the
"History of Britain" in 2-3 minutes. They had understood 80% of it and they
rated it between minus figures and 2 on an interest scale. Two other
students said that they had taken some fifteen minutes to understand about
60-70% of it and they rated it 8 on the interest scale.
>
> I make a big point of distinguishing between exam reading (which is not
really "reading", more "looking for answers") and reading. I also encourage
the students to read for as much understanding as possible; the rationale
being that this is the learning part of the education cycle; the performing
part comes later.
>
> The whole issue began to affect me last week when I prepared my first
full-on "Pre/While/After" reading activity for years. I felt all pleased
with myself but was horrified at how the whole thing destroyed all dynamic
for the whole class. The five minutes of silence as the students were
reading affected the thirty minutes of speaking and activities that I had
hoped they would do. Have since vowed never to do reading again in class
unless there's a good reason for doing so.
>
>
>
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	Group: dogme
	Message: 4358
	From: Adrian Tennant
	Date: Di Sep 16, 2003 11:52 

	Subject: Skills


	Scott said ...

> Spend time on language, and less on skills.

My problem with skills is twofold.

Firstly, separating the skills into discrete items is rubbish - how many
people speak without listening taking place (apart from politicians and
dysfunctional families!)

Secondly, is something like reading a skill in the same sense as cooking or
juggling or ....

Dr Evil



	


	Group: dogme
	Message: 4359
	From: Adrian Tennant
	Date: Di Sep 16, 2003 11:55 

	Subject: Repacking Reading


	Just looked at my CELTA scedule and I'm down to do a slot on "Skills:
Reading" on Thursday night. S**t!

I'm still trying to unpack everything I've learnt from belonging to this
group and repack it to fit the 'parcels'I'm required to 'teach'

Dr Evil



	


	Group: dogme
	Message: 4360
	From: Robert M. Haines
	Date: Mi Sep 17, 2003 12:54 

	Subject: The Reading Skill


	Dr. Evil asks: "Secondly, is something like reading a skill in the same sense as cooking or
juggling or ...."

I think it probably is, yes. 

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4361
	From: Shaun Dowling
	Date: Mo Sep 08, 2003 5:35 

	Subject: Re: Reading


	I think just reading the Spanish groups and how reading can be motivating is just one reason to see how motivating and useful it can be. Of course, there are many language benefits but with the right texts classes can be stimulating and highly rewarding. It can´t be ignored or just pushed to one side as boring.
On similar note:
One colleague of mine has been doing her own research on why her adult students don´t appreciate reading. More than just a cultural problem, she mainly found it came from their family background (mother, father don´t read) where habits weren´t formed at an early age. 
In here work she found after finding out more about the learner and why they didn´t enjoy reading the discussion and realsiation that it is not there own fault helped turn these people towards picking up books when they normally would avoid them like the plague.

I also remember a few years ago. Catherine Walker doing a small workshop about here reseacrh in our Brazilian TESOL conference, where she found that basically (and I probably very basically as I can´t find my notes) that students who read well in L1 are not as good as reading in L2 and so students who read badly in L1 and even worse in L2. So there maybe there´s no hope for them (not here finding but my thoughts). She was in the middle of here work when she spoke but I´m sure we can see that some learners will have difficulty whichever way we try to encourage them.

My two thought on these are that one, by opening up this discussion about reading may help stimulate learners who would ignore a good book. The second is that it may be like banging our heads on a brickwall trying to make people read or read successfully (whatever that might be) as it comes from their L1.
Anyone else with more on this
Shaun

Shaun

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4362
	From: Fiona M
	Date: Mi Sep 17, 2003 1:35 

	Subject: reading?


	Shaun sez (referring to Catherine W.)
"students who read well in L1 are not as good as reading in L2 and so students who read badly in
L1 and even worse in L2."

I'm not at all sure about the 'well', 'badly', 'worse' thing here. Surely, it's not the reading that's the problem, it's the language and the fact that they do different things when they read in a different language. Not at all comparable in terms of quality, just different things happening in the head. I notice this with myself; for example, at the moment I'm reading a novel by Juan Marsé. It's in Spanish but has pieces of dialogue in Catalan. As I hit the Catalan bits, I have to change what's going on in my head, as I need to "hear" it to understand it, I kinda have to say it in my head, which I don't need to do in Spanish. I suppose it's a switch from visual to auditory reading. But does that mean I read WORSE in Catalan? I understand it just as well, maybe I'm a bit slower, but so what? 

Like Scott says, it's pretty poor to think we have to teach our students to read, as it's not their reading skills which are less efficient, just that they have fewer tools to cope with the words and the punctuation and the mortar (aka grammar, discourse stuff...) sticking it all together. Which means, yeah, I agree with Scott.

When students have brought in texts they want to talk about, we often just look at paragraphs, or the bits the "supplier" found interesting. Even when obliged to use a coursebook, maybe we just talk about the subject and pick out paragraphs, but I'm often asked to find texts on the same subject for them. Not everyone wants, obviously, but with my regular groups over the last few years, it was quite normal for me to be culling readings on certain topics from the internet or from novels or whatever, late at night, to back up what we'd been talking about in class. They just took em home and read for pleasure, out of interest I guess, but it was a frequent request. I remember one class last year started of with a paragraph in English File 4 on two guys up a mountain. We never finished whatever it was about, but as soon as the class'd got to grips with the vocab, they took off, and then someone in the group told us about a film that has a similar dilemma in it, then the Hillary anniversary was going on, so they asked for newpaper stuff on that, then someone came in with a book on Irvine and Mallory, and they were sharing their home libraries after a couple of weeks. Reading. In Spanish and in English, because they wanted to. Curiously (well, not at all curiously, really) the less they thought about the language they were reading in, they fewer problems they had, or even preferences when asking to borrow a text. They'd got the basic language from the first little paragraph, the rest was fun.

Oh boy, I'm back to waffling and late nights.
Sweet dreams. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4363
	From: Charles Jannuzzi
	Date: Mi Sep 17, 2003 2:36 

	Subject: Re: Private Language


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> wrote:

Why are you talking about me as if I were somewhere else. At 
this point, I don't think it's possible to discuss 
linguistics with you. Let me conclude that part of the 
discussion by reiterating the point: why do language 
teachers defend linguistic models they don't understand--and 
defend them as if their lives depended on it?

I think your version of dogme is in danger of lapsing into 
wallowing in intentional knownothingness and uncooperative 
discussions.

CJ



	


	Group: dogme
	Message: 4364
	From: Charles Jannuzzi
	Date: Mi Sep 17, 2003 2:43 

	Subject: Re: Phukin Phonetics


	> I also see contradictions galore in CJs postings.
> Let me give you an example (and CJ please don't get on 
your high horse, but
> rather look back at what you wrote and see if there is 
some milage in what I
> say):

I think it's clever of you to say that--loads and loads of 
contradictions but let me just show you one and don't get on 
your high horse. Do you see how manipulative and misleading 
such rhetoric is? Where has it got you in life? Have you 
been rewarded for this sort of thing? 

> 
> CJ wrote in an earlier posting about the dangers and 
absurdities of dividing
> language into .. "... 15 skills .." to be taught.
> But all of your postings have had a narrow focus looking 
at spoken language
> and almost completely ignoring written language.

I don't see the connection with criticizing a discrete, 
analaytic approach to language teaching and learning. I even 
mentioned that there was phonological activation during 
reading. However, we largely are talking about spoken 
language here. OTOH, if you think I should address written 
language, I already have. This is what project LAC is all 
about. 
> 
> There is an awful lot of useful stuff in what you are 
saying CJ, but there
> also seems to be a lot of arrogance. In one posting you 
said:
> > But my students win the speech contest.
> 
> Something which none of us are able to judge and, in fact, 
neither are you.

I'm proud of them for winning, though it was they who won, I 
didn't.

Incidentally, some of this is detailed in the IATEFL's 
Pronunciation SIG's newsletter and addresses using written 
text to help promote better pronunciation. 

CJ



	


	Group: dogme
	Message: 4365
	From: Charles Jannuzzi
	Date: Mi Sep 17, 2003 2:45 

	Subject: Re: Intelligibility


	--- In dogme@yahoogroups.com, "Adrian Tennant" 
<adrian.tennant@n...> wrote:
> Nor does being a native speaker.
> Have a look at the work done in recent years by people 
like Jennifer Jenkins
> and Barbara Seidlehofer on ELF/EIL (English as a Lingua 
Franca/International
> language).
> 
> Have you read any of this CJ? anyone?

I've read Jenkins. What about Jenkins do you wish to discuss?

CJ



	


	Group: dogme
	Message: 4366
	From: Charles Jannuzzi
	Date: Mi Sep 17, 2003 2:47 

	Subject: Re: Arching statements


	--- In dogme@yahoogroups.com, "Adrian Tennant" 
<adrian.tennant@n...> wrote:
> I write textbooks, but I'm NOT an academic. I'm not 
a 'street tough'
> persona.
> I'm also a member of a loose grouping called 'Dogme' BUT 
this doesn't mean I
> can write materials.

If the shoe doesn't fit, don't wear it. I think you 
contributed very little to the phoneme debate while taking a 
lot of credit. 

> 
> What it does mean is that I can take ideas & issues from 
the forum along
> with my classroom teaching (which I still do), along with 
my visits &
> discussions with teachers & students around the world and 
hopefully produce
> better materials & textbooks.

Good luck to you.

CJ



	


	Group: dogme
	Message: 4367
	From: Charles Jannuzzi
	Date: Mi Sep 17, 2003 2:50 

	Subject: Re: Practical dogme


	--- In dogme@yahoogroups.com, "Adrian Tennant" 
<adrian.tennant@n...> wrote:
>> 2. I think we have a danger of thinking that Dogme is a 
modern thing
> (Diarmuid clearly doesn't, thankfully) and that 'we' 
invented it. But I
> would say that just as 85%+ of EFL teachers in the world 
are non-native,
> probably 85% are very dogme orientated. In my experiences 
in Central Asia,
> Eastern Europe, Africa and South America have shown me 
many teachers have no
> photocopier, tape recorder, video OR textbook.
> 
> Dr E.

Something we have no way of judging (that lack of materials 
equals dogme). However, whether true or not, one thing that 
has come up in my own experience: national curriculums. 
Regardless of material wealth, many teachers have to conform 
to the curriculums and syllabuses imposed upon them. 

CJ



	


	Group: dogme
	Message: 4368
	From: Charles Jannuzzi
	Date: Mi Sep 17, 2003 3:01 

	Subject: Re: Reading


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> wrote:
> So, the latest issue in the staffroom is "How do we teach 
>reading?" How do we teach reading?

The single best way to learn to read most modern languages 
is to be able to speak a standard form of them (though I'm 
aware that can be problematic for some languages--like 
Arabic). I had no luck at all using written Japanese texts 
to learn Japanese, but once I got so I could speak a lot of 
Japanese, reading came much easier. Now I do use texts to 
learn Japanese. But not at the same time, fluent reading--
150-250 words a minute--is not the same as studying a text 
to learn language from it. When I learn vocabulary or 
phrases or structure from a text, I do a lot of things with 
it, but it is typically too difficult to read it quickly. 

>>My suggestion is that we tell the students to read as much 
as possible and give them lots of texts to look at. But no. 
It turns out that we should break reading down into little 
chunks. Skimming can be taught. Scanning can be taught. 
Exercises can be devised to test ability to guess the 
meaning of unknown words. Paragraphs can be jumbled up and 
jigsawed back together again (soooo authentic) etc.<<

This is a limited approach that seemed to have emerged in 
ELT back in the late 80s--I see it a lot in 'reading' books 
produced at Cambridge UP etc. One problem is skimming and 
scanning are not reading. And again, we have concepts that 
come from the academic side of things with few teachers 
probably have a clear idea what they mean when they 
say 'skim' and 'scan'. They are ways of dealing with text, 
but they are not the way you would read an article in a news 
magazine. You might do them before or after you read the 
article, but if you read the article, you would be doing 
something different. BTW, I always thought text jigsaws are 
absolutely silly. 

>>But as for becoming better readers...isn't that just down 
to practice and pointers? Isn't the real secret to reading a 
good lexical base?<<

A strong spoken base and extensive but 'fluent' (that is, 
fast) knowledge of a lot of vocabulary. 

> 
> Any more ideas for dogme reading will be welcomed in the 
staffroom.

I really think that reading out loud to students for short 
periods of time is good. I also enjoy 'social'activities for 
learning vocabulary at the board--such as a multi-step 
semantic map that requires students to pool the vocabulary 
they know to learn from each other.

CJ



	


	Group: dogme
	Message: 4369
	From: Charles Jannuzzi
	Date: Mi Sep 17, 2003 3:15 

	Subject: Re: reading?


	--- In dogme@yahoogroups.com, "Fiona M" <fiolima@h...> wrote:

>>Like Scott says, it's pretty poor to think we have to 
teach our students to
read, as it's not their reading skills which are less 
efficient, just that they
have fewer tools to cope with the words and the punctuation 
and the mortar (aka
grammar, discourse stuff...) sticking it all together. Which 
means, yeah, I
agree with Scott.<<

Whether or not reading skills work unproblematically across 
languages is an unanwered question. I do know when I got to 
Japan I was told to expect that students were good with 
written English but unable to speak it. That they had lots 
of vocabulary but lacked fluency. Well, this picture fits 
the complementary labor picture--Japanese teachers 
lead 'reading' classes, while foreigners are asked to 
teach 'English conversation'. But it was hard to reconcile 
with what students were actually capable of doing. I always 
wondered why they were translating Shakespeare when they 
could not follow instructions written on the board like: 
take out a piece of paper and write your name at the top.

The problem with reading in a FL we don't know too well is 
that we will (1) think too much about how effortless reading 
in our L1 is compared to the FL, (2) pick FL texts that are 
way too hard for us to read, and (3) rely too much on 'top 
down' skills like inferring to get through the task instead 
of actually reading. When I first got to Japan, even a train 
timetable was all but impossible. I was trying to skim 
(figure out what it was I was looking at and what purpose it 
might serve) and scan for a particular piece of information 
(when is the next train to Takefu). Problem was even the 
place names were inaccessible because they were written in 
totally unknown Chinese characters. 

My own theory about fluent reading is that it works largely 
the same across languages--but requires you to be fairly 
fluent in the language you are reading as well as 'skilled' 
with the written form of the language (some shift in 
register, different concept of what a 'word' is, different 
grammar, longer sentences, a lot of bad writing). 

OTOH, the bootstrap beginning processes of getting to be 
both fluent in the language and a good reader are not 
universal. They differ across individuals, and there might 
well be patterns that differ across the language groups--the 
languages you already know (which can bring some amount of 
interference) and the language you want to learn and to 
learn to read. 

CJ



	


	Group: dogme
	Message: 4370
	From: Diarmuid Fogarty
	Date: Mi Sep 17, 2003 5:54 

	Subject: Re: Re: Private Language


	Charles, you're too absolutist. I don't defend linguistic models I don't understand. I barely defend anything these days... I speak up with (not "for") *my* understanding of a linguistic model. As I've said before, I'm unlikely to be convinced by somebody who labels his students as "bitterenders"; with sby who refuses to communicate or somebody who petulantly withdraws into his shell etc. A lot of communication must also be about respect. 

As for the knownothingness...well, I beg to differ. I've learnt somethings from our discussion and feel on much firmer ground when not teaching phonetics in the piecemeal fashion that many others do. I am consciously incorporating the "Look and Listen" approach to pron far more often. So, your theories have had a direct impact on my practice (or at least what I have understood from them). Don't confuse flippancy with intellectual vacuity, it makes you seem arrogant! On uncooperative discussions, I would suggest that it's far less cooperative to say sth like, "Well, you don't know what I'm thinking so we can't discuss that." I can almost see you poking your tongue at me!

Finally, I wasn't "talking" about you as if you weren't here. I was talking to dk. No harm meant.

Diarmuid
----- Original Message ----- 
From: Charles Jannuzzi 
To: dogme@yahoogroups.com 
Sent: Wednesday, September 17, 2003 2:36 AM
Subject: [dogme] Re: Private Language


--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> wrote:

Why are you talking about me as if I were somewhere else. At 
this point, I don't think it's possible to discuss 
linguistics with you. Let me conclude that part of the 
discussion by reiterating the point: why do language 
teachers defend linguistic models they don't understand--and 
defend them as if their lives depended on it?

I think your version of dogme is in danger of lapsing into 
wallowing in intentional knownothingness and uncooperative 
discussions.

CJ
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	Group: dogme
	Message: 4371
	From: djn@d...
	Date: Mi Sep 17, 2003 6:51 

	Subject: Re: Repacking Reading


	Will you get your trainees to talk about the sort of reading they do - what they read and 
where and how - hoping with dogme faith that something useful will be uncovered?

I'm very fond of a very short ruler that fits into my old.fashioned pencil case, plus pencil 
and pencil sharpener so that when I'm stranded at a railway station, airport or just sitting 
on a park bench in the sun I can neatly underline any strking lines in the book I'm 
currently reading.

I've still to find a really comfortable way of reading in bed.

My biggest problem reading in a foreign language if I don't know it very well is that
I can't really concentrate on what I'm reading because the thought keeps breaking in: 
"Gosh! I'm reading in a foreign language."


Dennis



	


	Group: dogme
	Message: 4372
	From: djn@d...
	Date: Mi Sep 17, 2003 7:01 

	Subject: Re: The Reading Skill


	Reading can also be - is for many readers - an obsession. Remember Zosia (sic?) on 
this list who, in communist Poland, used to slip into a shop that sold goods from the 
West so that she could read labels in English.


And my step-daughter as a young child taught herself to read because she got fed up 
waiting for her parents to have time to read stories to her.


Dennis



	


	Group: dogme
	Message: 4373
	From: Charles Jannuzzi
	Date: Mi Sep 17, 2003 7:48 

	Subject: Re: Private Language


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> wrote:
> Charles, you're too absolutist. 

A very absolutist thing to say, don't you think?

>>I don't defend linguistic models I don't understand. I 
barely defend anything these days... I speak up with 
(not "for") *my* understanding of a linguistic model. As 
I've said before, I'm unlikely to be convinced by somebody 
who labels his students as "bitterenders";<<

Not this rhetorical move, please. Oh, what sort of teacher 
could I possibly be? My students have no idea what a phoneme 
is, and don't care. I was referring to teachers and the 
people who teach grad programs like MATESOLs. 

>> with sby who refuses to communicate or somebody who 
petulantly withdraws into his shell etc. A lot of 
communication must also be about respect.<<

I didn't do e-mail over the long holiday weekend here in 
Japan. If that is drawing into a shell, then so be it. The 
weather was nice. 
> 
> As for the knownothingness...well, I beg to differ. I've 
learnt somethings from our discussion and feel on much 
firmer ground when not teaching phonetics in the piecemeal 
fashion that many others do. I am consciously incorporating 
the "Look and Listen" approach to pron far more often. So, 
your theories have had a direct impact on my practice (or at 
least what I have understood from them). Don't confuse 
flippancy with intellectual vacuity, it makes you seem 
arrogant!<<

Then why the problems with what I wrote? I don't think it is 
amusing to act like such a flippant person over such matters-
-especially when accusations of contradictions and blinkered 
thinking are coming from Dr. Hell. 


>>On uncooperative discussions, I would suggest that it's 
far less cooperative to say sth like, "Well, you don't know 
what I'm thinking so we can't discuss that." I can almost 
see you poking your tongue at me!<<

Did you get my point about private meanings? Would you have 
got it any other way? Why does what I have to say so 
interest you when you don't seem to have the level of 
interest to understand the topic? 
> 
> Finally, I wasn't "talking" about you as if you weren't 
here. I was talking to dk. No harm meant.

Hey, dk, is that true? Was Diarmuid only talking to you? 
Where did Diarmuid go anyway? And what are Diarmuid's 
personality problems? Oh, Diarmuid there you are, no harm 
meant, ok?

CJ



	


	Group: dogme
	Message: 4374
	From: Robert.Buckmaster@b...
	Date: Mi Sep 17, 2003 8:25 

	Subject: RE: Reading


	Dear Scott 

Can I use your post on reading in a session I'm doing on reading in a couple
of weeks?

I agree completely that reading skills - skimming and scanning are a waste
of time - 'scamming' is how I refer to them. They are promoted as a way of
dealing with a text when you lack the language to understand the text. I
skim texts I am bored with and then give up. I might scan things like
railway timetables but in Cambridge exams sts are asked to scan eg book
reviews - completely absurd. But at an 'advanced' level you couldn't really
put in a railway timetable and ask questions about it, could you? It seems
to me that these kinds of tasks - which are practised in coursebooks because
they are in the exam - are more of 'something to do' = a timewaster as you
put it.

The most important 'skill' is knowledge of lots of words and collocations
etc. Exploit the text to the full if it's worth reading, if not, don't read
it.

Rob

-----Original Message-----
From: sthornbury@w... [mailto:sthornbury@w...]
Sent: 17 September 2003 00:05
To: dogme@yahoogroups.com
Subject: Re: [dogme] Reading


I'm very sceptical about the whole notion that we should be 
teaching reading at all. Most students can already read (like they 
can walk, type, boil an egg). The fact that they don't do it in 
English is not a reading problem - it's a language one. Spend time 
on language, and less on skills. Besides, I always feel it is a bit 
patronising to teach grownups how to skim and scan (more on that 
later).

Ok, so some students have to learn to read certain kinds of 
specialist texts that they may never have read in their L1 
(academic, technical, etc). Or survival texts: forms to fill in, public 
notices, etc . Then we isolate those language features that are 
specific to those texts and without a knowledge of which the 
reading would be difficult - e.g. discourse markers, etc - and focus 
on these a bit, while giving them lots of examples of the sorts of 
texts that they will need to get used to. The same applies to 
preparation for exam-type reading - which has probably little or 
nothing to do with "real" reading.

But coursebook texts seem a monumental waste of time, apart 
from their value a) as spingboards to other activities (like speaking) -
as springboards most coursebook texts are seriously wanting in 
"spring" - or their language-embedding function - e.g. as a trove of 
topic-related vocab - or as models for writing.

I'm not sure, either, that the classroom is the best place to read in. 
I can never make sense of a text that's handed out in a conference 
talk, for example. There's the pressure of time, the distractions, the 
fear of being asked a question about the text, realisation that 
someone has already finished when you're still on para 1 etc. 
Much better to have the students read at home, on the bus etc. 
And use the valuable classroom time for more interactive stuff, like 
talking. (I wonder if the popularity of reading texts in classrooms 
owes to their usefulness as timewasters).

If you ARE going to use texts in the classroom, use them for their 
language potential, which means focusing on EVERY WORD. (My 
least favourite classroom command is "You don't have to read 
every word." As a learner my question would then be: Well, which 
ones don't I have to read?). It seems that this obsession with 
skimming and scanning (a by-product of the "discovery" of the 
value of authentic texts as part of the communciative approach) is 
counterproductive. Skimming and scanning is exactly what BAD 
readers do all the time. They fail to engage with texts in anything 
but the most superficial and trivial way. Much better to train 
learners to unpack a text IN DETAIL, including every nuance, so as 
to achieve that state of grace that Frank Smith calls "a state of 
zero uncertainty".How many classroom readers really feel that - as 
they are rushed on to the next exercise - they really 
UNDERSTOOD a text? (To do this, only very short texts should be 
used, or else nothing will ever get done).

My disaffection with classsroom reading was clinched when my 
Catalan teacher Number Two brought in a whole chapter of Orwell's 
Homage to Catalonia, translated into literary Catalan, and 
photocopied on to recyled paper, which we then preceded to take 
turns to read aloud, sentence by punishing sentence. Ironically, the 
chapter she chose is the one chapter that Orwell himself 
recommends you skip, if you want to get to the intersting stuff. 
Extreme, I know - but I suspect a lot of classroom reading of 
coursebook texts is equally misguided.

Scott.
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	Group: dogme
	Message: 4375
	From: Charles Jannuzzi
	Date: Mi Sep 17, 2003 8:29 

	Subject: Re: Skills


	--- In dogme@yahoogroups.com, "Adrian Tennant" 
<adrian.tennant@n...> wrote:
> My problem with skills is twofold.
> 
> Firstly, separating the skills into discrete items is 
rubbish - how many
> people speak without listening taking place (apart from 
politicians and
> dysfunctional families!)

Here you write of speaking and listening as components of a 
larger 'oral communication ability' without really doing 
away with the term 'skill'. So are we supposed to say that 
being able to speak and understand a spoken language is 
a 'skill' but that we just shouldn't break them down into 
two 'skills' called speaking and listening? I would argue 
the word 'skill' doesn't do any of them justice. 

> 
> Secondly, is something like reading a skill in the same 
sense as cooking or
> juggling or ....

Do you mean reading as a whole, or are you talking about 
what the literature often identifies as 'reading skills'? 

Success at reading requires the reader to relate an inert, 
linguistically under-determined text to internal language; 
during the 'experience' of the text, the language comes 
alive as if someone were reading it out loud. 

So if a skills analogy were being used--such as juggling--I 
would say reading in a FL would be like learning to juggle 
with artificial arms. BTW, I was watching a show on 
Discovery Channel about how children put together what seem 
like simple skills into routines that add up to larger 
things which we as adults take for granted. It was actually 
quite a detailed, step-by-step process to get to walking. 
The babies started out with a grasping reflex that allowed 
them to take hold of things in reach straight in front of 
them. They couldn't even voluntarily let go of something 
once grasped. They moved on to sitting postures, sitting 
postures while grasping, sitting postures while grasping 
things across the body, sitting postures while grasping 
things to the rear, etc. etc. Then there was the movement 
from rapid crawling to tentative walking. 

Now one has to wonder why we have never looked at speech 
this way. True, the movements of and through the vocal tract 
are over a much smaller area, but it is built up routines of 
the vocal tract that make speech physically possible. This 
does not relieve us of the task of accounting for the 
psychological control of language and the psycho-social 
interface. 

But one does have to ask, why have we avoided the sheer 
physicality of human speech? I think one reason is we have 
been blinded by text and a textual view of language. Or 
perhaps we have been blinded by an overly psychologized view 
of speech (this culminates in people following from Chomsky 
tearing all phonetic considerations from the phoneme so they 
could get a phoneme to work properly, since phonetics was 
messing things up). Or in the case of the structuralists, we 
have been blinded by a social systemic view of things 
without understanding what makes the social possible. For 
example, the structuralist distinction between langue and 
parole while ignoring the body and cognitive control of 
parole in relation to that langue.

CJ



	


	Group: dogme
	Message: 4376
	From: Charles Jannuzzi
	Date: Mi Sep 17, 2003 8:41 

	Subject: Re: Reading


	Robert,

You've identified what I use 'skimming' and 'scanning' for 
when I read in a FL. When all I can do with a text is skim 
it and scan it (skim it to see what it is about, if it 
interests me, if it is too difficult, scan it to see how 
many unknown words it contains), then I know I can't READ it 
and put it down.

CJ



	


	Group: dogme
	Message: 4377
	From: sthornbury@w...
	Date: Mi Sep 17, 2003 10:36 

	Subject: RE: Reading


	On 17 Sep 03, at 10:25, Robert.Buckmaster@b... wrote:
Robert Buckmaster wrote:

> Dear Scott 
> 
> Can I use your post on reading in a session I'm doing on reading in a
> couple of weeks?
> 

By all means, although I would now want to add the point that, of 
course, reading is a wonderful thing for a language students to be 
doing, and that anything that can be done IN the classroom to 
motivate learenrs to read OUTSIDE the classroom is worth doing, 
even if it (momentarily) violates accepted practice. I concur with 
Charles (that's you, Charles ;) ) on the value of reading aloud to 
students (as they read along silently). It seems to be the only way 
to really get at the heart of poetry, for example.

Scott



	


	Group: dogme
	Message: 4378
	From: Tom Topham
	Date: Mi Sep 17, 2003 11:34 

	Subject: Re: Reading


	Diarmuid say:
"Any more ideas for dogme reading will be welcomed in the staffroom."
Rob say:
"it can make a teacher feel like dancing, i.e. fancy footwork to avoid 
boredom and discouragement. Some would then say, "Grade the task, not the 
text." How natural is that? Then again, back to Scott's post about the 
artifice of the classroom, how natural is any of it?"

Here's my idea, and I think it helps with Rob's problem (one I also feel 
when "doing a reading" in class).

Give it to them to read at home.

A group reading a text in a classroom, with time constraints, just seems 
very unnatural to me. I save the class time for interactive stuff.

It's even better if some Ss don't show up when the text is assigned - then, 
next lesson, before we begin the discussion / analysis / etc, we can have a 
chat in which the readers answer the questions of the non-readers.

I teach mostly adults, so the amount of homework they want / are able to do 
varies. So even when they've all had the text, it's interesting the next 
class to discuss "Who actually read it?" "Ah, Chingiz, I see you've really 
worked a lot on it, translating all the unknown words, does that help you?" 
"Ah, Asel, you didn't read it. Not interested in the topic? Oh, you went 
to a party instead, do tell..."

You get the idea? Leaving people alone with texts to do with them what they 
will without time constraints seems the best way at least for my situation, 
and the most "authentic" or "natural" too.

Tom

_________________________________________________________________
Protect your PC - get McAfee.com VirusScan Online 
http://clinic.mcafee.com/clinic/ibuy/campaign.asp?cid=3963


	


	Group: dogme
	Message: 4379
	From: djn@d...
	Date: Mi Sep 17, 2003 12:59 

	Subject: Re: reading


	Scott and others mention the encouragement of reading for pleasure.

Some of you may remember the old BBC children's radio programme - "Now read on."

Each programme consisted of one short, dramatised extract from a story, and full 
details of the book it came from so that listeners could read on.

Getting people talking about books they have read and enjoyed is another obvious way 
of getting others to read those books.


Dennis



	


	Group: dogme
	Message: 4380
	From: scott_thornbury
	Date: Mi Sep 17, 2003 1:33 

	Subject: dogme group membership


	Hi there, I'm doing a check of present members to see who 
are "extinct" as opposed to merely lurking. If you wish to remain on 
the list, can you respond to this message within seven days by 
sending some sort of positive indicator to me at 
sthornbury@w...? If not, I will send a follow-up message, 
suggesting I take you off the list. (Don't worry - you are always 
free to re-join at a later date if you wish).
Scott
Group Moderator



	


	Group: dogme
	Message: 4381
	From: Bruce A. Veldhuisen
	Date: Mi Sep 17, 2003 1:35 

	Subject: RE: dogme group membership


	I am still here!



-----Original Message-----
From: scott_thornbury [mailto:sthornbury@w...] 
Sent: Wednesday, September 17, 2003 7:33 PM
To: dogme@yahoogroups.com
Subject: [dogme] dogme group membership



Hi there, I'm doing a check of present members to see who 
are "extinct" as opposed to merely lurking. If you wish to remain on 
the list, can you respond to this message within seven days by 
sending some sort of positive indicator to me at 
sthornbury@w...? If not, I will send a follow-up message, 
suggesting I take you off the list. (Don't worry - you are always 
free to re-join at a later date if you wish).
Scott
Group Moderator
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	Group: dogme
	Message: 4382
	From: Brian Perkins
	Date: Mi Sep 17, 2003 2:12 

	Subject: Re: dogme group membership


	Hi Scott,

Well, I'm not extinct (yet), but I'm not really lurking right now either. However, I would like to
remain on the list if that won't cause any problems. I do hope to begin participating again in the
near future.

Best,
Brian


--- scott_thornbury <sthornbury@w...> wrote:
> Hi there, I'm doing a check of present members to see who 
> are "extinct" as opposed to merely lurking. If you wish to remain on 
> the list, can you respond to this message within seven days by 
> sending some sort of positive indicator to me at 
> sthornbury@w...? If not, I will send a follow-up message, 
> suggesting I take you off the list. (Don't worry - you are always 
> free to re-join at a later date if you wish).
> Scott
> Group Moderator
> 
> 
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 
> 
> 
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	Group: dogme
	Message: 4383
	From: J. Fagen
	Date: Mi Sep 17, 2003 2:20 

	Subject: Re: dogme group membership


	Hi Scott,

Yes. I am here and 'lurking'. Please keep me on the list.

Thanks,
J.

scott_thornbury <sthornbury@w...> wrote:
Hi there, I'm doing a check of present members to see who 
are "extinct" as opposed to merely lurking. If you wish to remain on 
the list, can you respond to this message within seven days by 
sending some sort of positive indicator to me at 
sthornbury@w...? If not, I will send a follow-up message, 
suggesting I take you off the list. (Don't worry - you are always 
free to re-join at a later date if you wish).
Scott
Group Moderator


Yahoo! Groups SponsorADVERTISEMENT
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	Group: dogme
	Message: 4384
	From: Jeff Bragg
	Date: Mi Sep 17, 2003 2:58 

	Subject: Re: dogme group membership


	I thought we were supposed to reply off-list, you plonkers!

sthornbury@w... 

BTW, I'm still here too, and planning to be/do so for a while
yet.

Jeff


________________________________________________________________________
Want to chat instantly with your online friends? Get the FREE Yahoo!
Messenger http://mail.messenger.yahoo.co.uk


	


	Group: dogme
	Message: 4385
	From: alastair lambert
	Date: Mi Sep 17, 2003 3:13 

	Subject: group membership


	Dear All,
I am also not extinct and am reading all the entries with great interest. I was quite taken by the entries concerning reading.I will contribute some thoughts on this soon.
Neil

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4386
	From: sthornbury@w...
	Date: Mi Sep 17, 2003 4:02 

	Subject: Re: reading


	For a summary of issues relating to L2 reading, see Catherine Walter's web 
article: 
http://www.lang.ltsn.ac.uk/resources/goodpractice.aspx?resourceid=1420 

in which she notes the "well-documented phenomenon in which literate L1 
readers do not transfer their higher-level reading comprehension skills to L2 
until they reach a certain threshold of proficiency in the new language" - this 
proficiency being, essentially, a critical mass of vocabulary - and yet she oddly 
advocates "sustained silent reading in class". What earthly good can this do? 
Surely not increase vocabulary knowledge, since it has been shown that it 
requires relatively massive reading to make any noticeable effect on the mental 
lexicon (the equivalent of about twelve novels a year I think I remember Paul 
Nation saying). So what are these "silent classroom readers" learning? Or more 
to the point, what benefits are they getting that they couldn't get by doing the 
same silent reading on the bus?

However, she does have one interesting suggestion: "A ‘think-aloud’ technique, 
in which the teacher goes through the text demonstrating the dialogue between 
the critical reader and the text, is an excellent means of introducing students to 
new strategies. Students can then do think-aloud demonstrations for one 
another in pairs or groups".

This is kind of reading-to-the-students, and commenting as you go along. I 
imagine that, in the wrong, hands it could be deadly dull, but done interactively, 
might help with some particularly intractable texts. Or?

Scott



	


	Group: dogme
	Message: 4387
	From: Adrian Tennant
	Date: Mi Sep 17, 2003 4:12 

	Subject: Re: Re: Skills


	At last a message where I agree with CJ! Wow!

> Here you write of speaking and listening as components of a larger 'oral
communication ability' without really doing
> away with the term 'skill'. So are we supposed to say that being able to
speak and understand a spoken language is
> a 'skill' but that we just shouldn't break them down into two 'skills'
called speaking and listening? I would argue
> the word 'skill' doesn't do any of them justice.

I totally agree. I don't think language is a skill but rather a means.
We need to redefine how we look at the component parts of 'language' as a
whole and find better models to describe and help us learn. One problem here
is that it isn't necessarily simple a matter of dumping one set of labels
and replacing them with another set.

Secondly, I was intrigued by your description of the programme on how
children learn to walk - such a complex process. Focus on language learning
(and not just speech) would be fascinating but very problematic as I think
that not only are their the nuerological aspects but, in the case of SL or
FL social and intercultural aspects.

Dr Evil



	


	Group: dogme
	Message: 4388
	From: Adrian Tennant
	Date: Mi Sep 17, 2003 4:14 

	Subject: Re: Re: Private Language


	Your reply to Diarmuid was way out of order .... do you have any social
skills?

One aspect of the Dogme group is that is built out of respect for each other
and you appear to have no respect for anyone!

You don't need to gain my respect.
You have my respect.
Don't lose it!

Dr Evil



	


	Group: dogme
	Message: 4389
	From: Robert Wood
	Date: Mi Sep 17, 2003 4:23 

	Subject: Re: dogme group membership


	Yes, I wish to stay on the list. Might change my mind
soon though if my inbox keeps being flooded with CJs
arrogant postings!

Rob


--- scott_thornbury <sthornbury@w...> wrote:
> Hi there, I'm doing a check of present members to
> see who 
> are "extinct" as opposed to merely lurking. If you
> wish to remain on 
> the list, can you respond to this message within
> seven days by 
> sending some sort of positive indicator to me at 
> sthornbury@w...? If not, I will send a
> follow-up message, 
> suggesting I take you off the list. (Don't worry -
> you are always 
> free to re-join at a later date if you wish).
> Scott
> Group Moderator
> 
> 


__________________________________
Do you Yahoo!?
Yahoo! SiteBuilder - Free, easy-to-use web site design software
http://sitebuilder.yahoo.com


	


	Group: dogme
	Message: 4390
	From: Adrian Tennant
	Date: Mi Sep 17, 2003 4:43 

	Subject: Hearing reading


	CJ wrote:

> Success at reading requires the reader to relate an inert, linguistically
under-determined text to internal language;
> during the 'experience' of the text, the language comes alive as if
someone were reading it out loud.

I have particular problem with the phrase

".... As if someone were reading it out loud"

Does it?
Who says?
For everyone?
Where's the proof?

The reason I say this is that I have recently finished reading a book called
'The Clerkenwell Tales' by Peter Ackroyd. This book is set in London in the
year 1399.
When I read the book I often 'saw' what I was reading in terms of images of
what I thought 14 century looked like. Sometimes I could smell the words, or
taste them and yes, sometimes I heard the words but this was only when there
was a dialogue etc.


Dr Evil



	


	Group: dogme
	Message: 4391
	From: luke
	Date: Mi Sep 17, 2003 2:21 

	Subject: Re: dogme group membership


	I'm still here and would like to stay

Spearshaker
----- Original Message ----- 
From: scott_thornbury 
To: dogme@yahoogroups.com 
Sent: Wednesday, September 17, 2003 3:33 PM
Subject: [dogme] dogme group membership


Hi there, I'm doing a check of present members to see who 
are "extinct" as opposed to merely lurking. If you wish to remain on 
the list, can you respond to this message within seven days by 
sending some sort of positive indicator to me at 
sthornbury@w...? If not, I will send a follow-up message, 
suggesting I take you off the list. (Don't worry - you are always 
free to re-join at a later date if you wish).
Scott
Group Moderator
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To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
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	Group: dogme
	Message: 4392
	From: jonathanmcf2000
	Date: Mi Sep 17, 2003 7:28 

	Subject: Re: dogme group membership


	--- In dogme@yahoogroups.com, "scott_thornbury" <sthornbury@w...> 
wrote:
> Hi there, I'm doing a check of present members to see who 
> are "extinct" as opposed to merely lurking. If you wish to remain 
on 
> the list, can you respond to this message within seven days by 
> sending some sort of positive indicator to me at 
> sthornbury@w...? If not, I will send a follow-up message, 
> suggesting I take you off the list. (Don't worry - you are always 
> free to re-join at a later date if you wish).
> Scott
> Group Moderator


I am still here, lurking and reading most of the messages with great 
interest



	


	Group: dogme
	Message: 4393
	From: Ma. Leonor Corradi
	Date: Mi Sep 17, 2003 7:33 

	Subject: Re: dogme group membership


	I'm in.
----- Original Message ----- 
From: scott_thornbury 
To: dogme@yahoogroups.com 
Sent: Wednesday, September 17, 2003 9:33 AM
Subject: [dogme] dogme group membership


Hi there, I'm doing a check of present members to see who 
are "extinct" as opposed to merely lurking. If you wish to remain on 
the list, can you respond to this message within seven days by 
sending some sort of positive indicator to me at 
sthornbury@w...? If not, I will send a follow-up message, 
suggesting I take you off the list. (Don't worry - you are always 
free to re-join at a later date if you wish).
Scott
Group Moderator
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	Group: dogme
	Message: 4394
	From: Robert M. Haines
	Date: Mi Sep 17, 2003 8:06 

	Subject: Re: Reading


	I agree, Tom. I was thinking about shorter texts, e.g. a paragraph or two
from a newspaper article or an ad. Admittedly, there is less 'dancing' with
shorter texts. And, as you've said, longer texts can be taken home for
pleasure or later discussion.

Rob
----- Original Message -----
From: Tom Topham <tom_topham@h...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 17, 2003 3:34 AM
Subject: Re: [dogme] Reading


> Diarmuid say:
> "Any more ideas for dogme reading will be welcomed in the staffroom."
> Rob say:
> "it can make a teacher feel like dancing, i.e. fancy footwork to avoid
> boredom and discouragement. Some would then say, "Grade the task, not the
> text." How natural is that? Then again, back to Scott's post about the
> artifice of the classroom, how natural is any of it?"
>
> Here's my idea, and I think it helps with Rob's problem (one I also feel
> when "doing a reading" in class).
>
> Give it to them to read at home.
>
> A group reading a text in a classroom, with time constraints, just seems
> very unnatural to me. I save the class time for interactive stuff.
>
> It's even better if some Ss don't show up when the text is assigned -
then,
> next lesson, before we begin the discussion / analysis / etc, we can have
a
> chat in which the readers answer the questions of the non-readers.
>
> I teach mostly adults, so the amount of homework they want / are able to
do
> varies. So even when they've all had the text, it's interesting the next
> class to discuss "Who actually read it?" "Ah, Chingiz, I see you've really
> worked a lot on it, translating all the unknown words, does that help
you?"
> "Ah, Asel, you didn't read it. Not interested in the topic? Oh, you went
> to a party instead, do tell..."
>
> You get the idea? Leaving people alone with texts to do with them what
they
> will without time constraints seems the best way at least for my
situation,
> and the most "authentic" or "natural" too.
>
> Tom
>
> _________________________________________________________________
> Protect your PC - get McAfee.com VirusScan Online
> http://clinic.mcafee.com/clinic/ibuy/campaign.asp?cid=3963
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4395
	From: Robert M. Haines
	Date: Mi Sep 17, 2003 8:23 

	Subject: My arrogant message of the day


	Speaking of reading skills, here's what Scott wrote: "If you wish to remain on the list, can you respond to this message within seven days by sending some sort of positive indicator to me at sthornbury@w...?" 

What did you read?

The other Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4396
	From: Robert M. Haines
	Date: Mi Sep 17, 2003 8:49 

	Subject: Re: reading


	You mean like this? Scott wrote everything except what's in brackets [].

----- Original Message ----- [skip]
From: <sthornbury@w...> [skip]
To: <dogme@yahoogroups.com> [skip]
Sent: Wednesday, September 17, 2003 8:02 AM [skip]
Subject: Re: [dogme] reading [skip]


For a summary of issues relating to L2 reading, see Catherine Walter's web
article: [Okay, a summary of L2 issues by somebody]
http://www.lang.ltsn.ac.uk/resources/goodpractice.aspx?resourceid=1420
[skip]

in which she notes the "well-documented phenomenon in which literate L1
readers [Wait... 'literate L1 reader', okay, that's me] do not transfer
their higher-level reading comprehension skills [higher level skills? Maybe
he explains that later on. I'll keep reading] to L2
until they reach a certain threshold of proficiency in the new language" -
this
proficiency [Good here's an explanation of where the threshold is] being,
essentially, a critical mass of vocabulary - and yet she oddly
advocates "sustained silent reading in class". [Why does she do that?] What
earthly good can this do? [No kidding!]
Surely not increase vocabulary knowledge, [Uh-uh] since it has been shown
that it
requires relatively massive reading to make any noticeable effect on the
mental
lexicon [Has it?](the equivalent of about twelve novels a year I think I
remember Paul
Nation saying). [Who's Paul Nation, and why should we belive what he has to
say? That's a lot of books though.]So what are these "silent classroom
readers" learning? [Tell me.]Or more
to the point, what benefits are they getting that they couldn't get by doing
the
same silent reading on the bus? [I guess you'd say non, Scott. I think I
might agree.]

However, she does have one interesting suggestion: [Okay, so you're not
gonna tell me. It was a rhetorical question.]A 'think-aloud' technique,
[What's that?]
in which the teacher goes through the text demonstrating the dialogue
between
the critical reader and the text, [I've gotta read that again.] [x2 Who's
the critical reader?]is an excellent means of introducing students to
new strategies. Students can then do think-aloud demonstrations for one
another in pairs or groups". [Hey, that sounds cool. They can negotiate
meaning and...]

This is kind of reading-to-the-students, and commenting as you go along.
[Okay, so that's what it is.]I
imagine that, in the wrong, hands it could be deadly dull, [How would I
do?]but done interactively,
might help with some particularly intractable [I'm gonna look up
'intractable'. The other people on the list will think I'm dumb if they read
that I looked that up, so maybe I should indicate I know what it might mean
here.]x2 So does he mean difficult to manage or difficult to manipulate? I'm
sure people like dk know exactly what he means.] texts. Or? [Or what? Hmm...
I think he doubts himself. Maybe he wants other opinions.]

[So reading in this way becomes more like conversation. Hell, reading Is a
conversation; it's a conversation between the author and the reader. Hey,
somebody has said that before. Who was it?]

[Rob]

Scott
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	Group: dogme
	Message: 4397
	From: midill@a...
	Date: Mi Sep 17, 2003 5:22 

	Subject: Re: dogme group membership


	I am still here.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4398
	From: Diarmuid Fogarty
	Date: Mi Sep 17, 2003 9:47 

	Subject: Re: Re: Private Language


	You misunderstand me, CJ, when you write despairingly of "this rhetorical move". I was referring to *myself* and the other Unenlightened Ones as your students, not to your "real" students in Japan. Similarly, the petulant withdrawal - :) - (god, how do you do those things in parentheses???) referred more to your "You can't discuss this. I'm not going to share my priovate thoughts etc" than to your undoubtedly well-deserved break. But your silence did make me suspect that you were withdrawing from the fracas. dk, on the other hand, was trying to make me see what you were getting at. He had addressed me clearly; correspondingly, when I replied to him, I addressed him directly. If you check that post, you'll see that it is addressed to him. I'm sorry that you took it as a snub. It certainly wasn't meant that way.

My flippancy may well be misplaced. It certainly seems to have upset you. But please don't put too much stock in it. As I have also tried to say, your theory has led to practical changes in my teaching and I *am* sufficiently interested in what you have to say in order to attempt an understanding. However, more than likely unbeknownst to you, what may have become easily understood terms of reference for you, are confusing gobbledegook to a number of us. A quick look at the Guardian dogme site would appear to indicate that it's not just us that you're confusing. 

I'll pass over the jibe about personality problems and put it down to a fit of intellectual pique or maybe your street tough persona. But you might want to avoid such fits. Not only are they beneath you (and all other members of this list) but they could cause genuine offence to myself and others.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4399
	From: Diarmuid Fogarty
	Date: Mi Sep 17, 2003 10:02 

	Subject: Re: Hearing reading


	Interestingly, myself and a colleague were discussing just this phenomenon today. He studies every word when he reads, he says. It takes him ages to read a book and he spends chucks of time agonising over various semantic turns of phrase. I, on the other hand, read quickly and lose myself in what is happening. I don't seem to hear the words; it's more like experience them. 

Diarmuid
----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Wednesday, September 17, 2003 4:43 PM
Subject: [dogme] Hearing reading


CJ wrote:

> Success at reading requires the reader to relate an inert, linguistically
under-determined text to internal language;
> during the 'experience' of the text, the language comes alive as if
someone were reading it out loud.

I have particular problem with the phrase

".... As if someone were reading it out loud"

Does it?
Who says?
For everyone?
Where's the proof?

The reason I say this is that I have recently finished reading a book called
'The Clerkenwell Tales' by Peter Ackroyd. This book is set in London in the
year 1399.
When I read the book I often 'saw' what I was reading in terms of images of
what I thought 14 century looked like. Sometimes I could smell the words, or
taste them and yes, sometimes I heard the words but this was only when there
was a dialogue etc.


Dr Evil
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	Group: dogme
	Message: 4400
	From: Robert M. Haines
	Date: Mi Sep 17, 2003 10:10 

	Subject: Re: Hearing reading


	Here's a teaser from the article that Scott listed,
http://www.lang.ltsn.ac.uk/resources/goodpractice.aspx?resourceid=1420,
which sort of relates to what Diarmuid has written and, I think, what CJ
touched on recently with spoken vs. written langauge. Granted I've only just
begun the article.

"However, for all types of reading, the reader needs automaticity both of
word recognition and of lexical access (recognising the word so as to find
its meaning in memory, and silently activating its pronunciation). When a
word is recognised, it enters the phonological loop of working memory,
becoming available for consultation and integration into a mental
representation of the text (Gathercole & Baddeley 1995)."

Rob
----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 17, 2003 2:02 PM
Subject: Re: [dogme] Hearing reading


> Interestingly, myself and a colleague were discussing just this phenomenon
today. He studies every word when he reads, he says. It takes him ages to
read a book and he spends chucks of time agonising over various semantic
turns of phrase. I, on the other hand, read quickly and lose myself in what
is happening. I don't seem to hear the words; it's more like experience
them.
>
> Diarmuid
> ----- Original Message -----
> From: Adrian Tennant
> To: dogme@yahoogroups.com
> Sent: Wednesday, September 17, 2003 4:43 PM
> Subject: [dogme] Hearing reading
>
>
> CJ wrote:
>
> > Success at reading requires the reader to relate an inert,
linguistically
> under-determined text to internal language;
> > during the 'experience' of the text, the language comes alive as if
> someone were reading it out loud.
>
> I have particular problem with the phrase
>
> ".... As if someone were reading it out loud"
>
> Does it?
> Who says?
> For everyone?
> Where's the proof?
>
> The reason I say this is that I have recently finished reading a book
called
> 'The Clerkenwell Tales' by Peter Ackroyd. This book is set in London in
the
> year 1399.
> When I read the book I often 'saw' what I was reading in terms of images
of
> what I thought 14 century looked like. Sometimes I could smell the
words, or
> taste them and yes, sometimes I heard the words but this was only when
there
> was a dialogue etc.
>
>
> Dr Evil
>
>
> Yahoo! Groups Sponsor
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>
>
>
>
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>
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>
>
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	Group: dogme
	Message: 4401
	From: Sue Murray
	Date: Mi Sep 17, 2003 10:21 

	Subject: Re: reading


	Scott wrote, referring to Catherine Walter's L2 reading web page:
>However, she does have one interesting suggestion: "A 'think-aloud'
technique,
in which the teacher goes through the text demonstrating the dialogue
between
the critical reader and the text, is an excellent means of introducing
students to
new strategies. Students can then do think-aloud demonstrations for one
another in pairs or groups".
This is kind of reading-to-the-students, and commenting as you go along. I
imagine that, in the wrong, hands it could be deadly dull, but done
interactively,
might help with some particularly intractable texts. Or?

this also sounds a bit like reading stories to children? which is highly
interactive, and involves imagery, reaction,opinion and involvement as well
as lexical and structural focus. And also often encourages a desire to read.

not saying you could easily do the same with a dry scientific text though!

I'm also reminded of what I think is called 'explication de text' (excuse my
French or whatever) - not very interactive as I knew it (but maybe
adaptable?) - for example the teacher would read a (long ...) newspaper
article to us - we each had our own copy in front of us - and carefully
explain as she went on various structural points, idioms, cultural or
political references, use paraphrase and synonyms, and so on; you had to
concentrate hard to keep up, I must admit! But it was useful, and perhaps
in the right doses and the right way at the right time (with the right
length of text!) can have a place; but one thing about my experiences of
this was that it was totally unmotivating unless you already had loads of
strong and resilient motivation! I remember one year we started out as a
class of 30 students, and ended up as 5 ..... and we only ever found out
each other's names on the tube home or in the coffee bar!

Sue



	


	Group: dogme
	Message: 4402
	From: Sue Murray
	Date: Mi Sep 17, 2003 10:21 

	Subject: Re: reading


	I've found the reading thread brilliantly interesting, and wholeheartedly
agree with all that's been said; and personally I also feel heartened and
much more justified in not using readings during class time! (though as
Fiona and others have said, loads of reading goes on outside class time -
often largely prompted by the class topics and threads!)

just two additional thoughts.

one reason I've basically stopped using readings in class is that I nearly
always found that using a reading to stimulate discussion was never as
effective as using discussion to stimulate a reading sort of thing. Of
course this may be something which particularly applies to certain
situations - mine being adult foreign language learners who usually only
meet for two ninety-ish minutes times a week; I always find students have
more than enough angles and views and experiences and reactions they want to
express and explore together
without immediately loading them with 'eyes down' photocopies or pre-empting
them by telling them what language they'll need when they can decide better,
and immediately narrowing down a topic by presenting a specific aspect of
it; subsequent related out of class reading then becomes 'incentivised'
(whether it's a write up of the discussion or an article or web page or a
book extract or a short story or any or all of those or other!) and more
'situated' both contextually and lexically.

the other thought is that coursebooks are largely reading texts.
(not forgetting the audio cassette or CD of course..... - but that's
another, long story .....for now, I'll just quote CJ:
>In ELT there is quite a bit of confusion over listening.
First and foremost, listening to a language should take
place in face-to-face communication. )

Sue



	


	Group: dogme
	Message: 4403
	From: Sue Murray
	Date: Mi Sep 17, 2003 10:21 

	Subject: Re: Re: Fish Fingers, Prawn McNuggets, and Simulacra


	> 'We wish to teach our students how to speak a
> foreign language when they are not being taught'.

I'd like to take the passive voice out of that quote!


----- Original Message -----
From: "scott_thornbury" <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 16, 2003 12:04 PM
Subject: [dogme] Re: Fish Fingers, Prawn McNuggets, and Simulacra


> --- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...>
> wrote:
> > Two questions to finsih with (not related...at least, not
> intentionally so): to what extent is the whole classroom experience a
> big simulacrum? To what extent is it true to say that, as teachers,
> our job is really to help learners say what they want to say at the
> moment they want to say it? Everything else is all about reinforcing
> these utterances in the hope that they will linger on in the memory.
> >
> >
>
> Reminded me of the "teacher's paradox": Quote Edmondson (1986):
>
> "The teaching task is ... to teach target behaviours in a context in
> which they are inappropriate and to avoid the real danger of teaching
> learning behaviours which are appropriate only to the teaching
> situation itself. The problem may be formulated as a variation of
> Labov's "observer's paradox" which says that we seek to observe how
> people talk when they are not being observed. The parallel for the
> foreign language teacher might be formulated as the "teacher's
> paradox" as follows: 'We wish to teach our students how to speak a
> foreign language when they are not being taught'. As a result of this
> paradox errors arise in learner behaviour."
>
> Perhaps a fundamental principle underlying dogme is that it seeks to
> resolve this paradox? Discuss in small groups.
> Scott
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4404
	From: Sue Murray
	Date: Mi Sep 17, 2003 10:21 

	Subject: Re: Re: Pedagogic orgasms/dogme forms


	re Shaun's forms,

>If while reading this you think, that by having "forms" is
simplifying dogme then let me know.

I don't think forms simplifies dogme; doesn't it instead open it up to
embrace (and uncover and
discover) many variations on the theme, according to the moment and people
involved and the local situation?

Could this be - very vaguely, loosely, and I hope I'm not treading on
dangerous ground! - analagous to, for
example, the phoneme/allophone??! (one abstract, idealized sound which
'represents' a large range of possible sounds which not only always vary but
also only make any sense according the context and co-text - and the
listeners?)

And when I did CELTA (or CTEFLA as it was then called) we were strongly
advised
to exaggerate intonation and pronunciation when giving a model; the
rationale was that what will be 'remembered' by the learner is a watered
down version, so the more 'caricatured' the model, the more likely the
effect will be sufficient; 'exaggerate to give an impression' was I think
the catchphrase; not that I'm saying this should be a standard policy,
though I think every learner makes the language their own anyway even when
exposed to outrageous models!; it was just the thought that, for example,
the dogme commandments are not there to be literally imitated, but to be a
(sometimes exaggerated, occasionally outrageous) reminder of the underlying
principles; so as not to stray tooooooo far from keeping in mind the spirit
which drives and informs dogme.

or maybe that's all a bit daft!

aanyway, Rob wrote:
>The image of a linear pathway or road down which one travels towards
destination dogme is very appealing to western minds like mine, but I don't
think it really illustrates dogme, because it implies that some are further
along than others. In fact, I believe, we are all at ground zero, so to
speak, and all we have to do is recognize or realize where we are so that
dogme can happen.

I think this is a good point, because there is no 'destination dogme', and
it is not a linear path in any way; everytime we walk into a classroom, we
are at ZPD, and it's about what happens now, what we do with the raw
(and whatever other!) material.that presents itself ('we' includes the
students of course). (Ready steady cook??!)

So, back to forms, I'm not so keen on the idea of 'weak' and 'strong'
(or 'pure') forms of dogme; or even of defining various forms beyond the
simple fact that different forms clearly must exist;
rather, what is it that makes a session (or a moment, or a course, or a
group, or a teacher, or an activity, or a project) dogmetic?

For instance, those pedagogic orgasms Simon
talked about - probably every teacher at his workshop would have a different
'definition' or mental model; but something - beyond the fact that there was
no coursebook involved - might be common to all of them? (after all,
not using a coursebook doesn't automatically equal dogme!
though, it can quite often help free up teachers and learners to listen to
and see each other - and language - in a way which can generate
dogmetic teaching and learning)

dk1 talked about holism, and a fundamental part of the essence of dogme is -
to my mind, or rather in my own private definition - a 'holism' of the
learner with what s/he is learning; I don't want a syllabus or a book to
tell me what learners should be doing, what they should be focusing on or
noticing or practising or
drilling etc; let alone what they should be talking about; I want them to
tell me - not (necessarily) explicitly, but by engaging in what they can
and want to say and do, they provide what to me seems the 'best guide'
for a teacher to work and teach with. Or, put another way, for all
concerned to learn with. (or, my learners are my 'teacher's book'?)

I do think this, as a basic principle, is really very simple indeed,
though of course in practice it can take many forms!

(And of course, in practice it isn't always so easy!)

Sue



	


	Group: dogme
	Message: 4405
	From: Robert M. Haines
	Date: Mi Sep 17, 2003 10:50 

	Subject: Reading


	Here's an interesting point raised in the article Scott mentioned:

"However, many questions remain to be answered. For example, the language teaching community would benefit from knowing in detail which aspects of skilled reading can be taught explicitly and which are most efficiently learnt through extensive exposure to L2 texts." 

The word 'skilled' could be a slippery slope, of course. Can any of these aspects be taught explicitly?
"Much valuable information about L2 reading has come from the language assessment research community. One interesting discussion in that field is whether to base reading assessment on the operationalisation of a construct of reading; or on a target language use perspective (Bachman 1999; see the discussion in Alderson 2000:138-201)."

Here's where my skilled reading falls apart. What does 'operationalisation of a construct' mean here? Is it a schematic or model of how we read? Help...? The 'target language use perspective' sounds like teaching through text.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4406
	From: Dafne
	Date: Mi Sep 17, 2003 10:58 

	Subject: I am a new member


	Hello All,

I am new to the list and I am just getting the tone before I post 
anything. I would not like to be removed. 

Let me introduce myself. I am an English for Specific Purpose teacher 
(English for Architecture), I am an associate professor at 
Universidad Simon Bolivar in Caracas, Venezuela, but I am in Valencia 
Spain finishing my doctoral dissertation on e-design and evaluation.

For what I have read in the last couple of weeks in this list and at 
the dogme web page, I think I have been using this approach for a 
long time in my classes, but I would not like to go deeper into this 
at the moment.

bye for now,

Dafne Gonzalez



	


	Group: dogme
	Message: 4407
	From: Jane Arnold
	Date: Mi Sep 17, 2003 11:07 

	Subject: and listening too


	As long as we are on the skills ....
Going through old papers, I came across something I may have talked 
about earlier but it is much better in the student's own words, 
especially as much (most?) of what we write here is our words as 
teachers about what is going on in the classroom.
This is from a learning journal the Spanish students in my ELT 
methodology class have to keep. They can write about anything they 
want, but they have to make at least 2 entries a month. I don't assign 
topics in order to encourage their own reflection on what interests them 
and to make them have to be constantly searching for something to write 
about and that way they have to be much more connected, or so it seems 
to me. Anyway, this student chose to write about listening (we had no 
doubt been doing something on it in class). He writes:

I think that the most appropriate listening comprehension activity would 
be telling a real life anecdote because of the following reasons:
-It is an activity which incorporates the characteristics of informal 
speech.
-It must be stimulating enough to ensure motivated and successful 
listening on the part of the learners
-Less usage of tape-recorders must be encouraged and more improvising in 
the TL!!!!!! ("!!!!!" mine)
-No responses required but just focusing on listening. Learners will be 
motivated to make the effort to understand without the need for any 
further task.
Our Lengua Inglesa 300 ( English course a year or two earlier) professor 
Bob Kapitzke used to tell a personal anecdote in order to make the class 
more relaxing and interesting. He would write new words on the 
blacboard and explain them in English, avoiding giving the translations. 
It was obvious that the students enjoyed it. We paid more attention 
and the proof of this was that we all laughed at the jokes at the same time.


So here is a student asking us to unplug. And I hadn't even mentioned 
dogme. On his own he realized that establishing a natural 
communication context was the best way to develop listening.

Jane



	


	Group: dogme
	Message: 4408
	From: Robert M. Haines
	Date: Mi Sep 17, 2003 11:20 

	Subject: Unplugged


	Jane wrote at the end of her interesting post: "So here is a student asking us to unplug. And I hadn't even mentioned dogme. On his own he realized that establishing a natural communication context was the best way to develop listening."

I think most students, especially those without 'instruction', would ask us to unplug.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4409
	From: Robert M. Haines
	Date: Mi Sep 17, 2003 10:58 

	Subject: Extensive reading in class


	Scott asks, referring to Catherine Walter's web article: 

"So what are these "silent classroom readers" learning? Or more 
to the point, what benefits are they getting that they couldn't get by doing the same silent reading on the bus?" 

Here's what he's referring to in the article (I assume):

"Extensive reading means reading unproblematic self-chosen materials, for information and enjoyment; reading texts easy enough for dictionaries to be unnecessary; and giving feedback to the teacher only about how much was read, about general meaning and about enjoyment, not about the structure or language of the texts. Ideally, this will include sustained silent reading in class. See Day & Bamford (1998) for a clear rationale and procedures for extensive reading, and a list (page 34) of studies showing some of its benefits, both focus-oriented and collateral."

If anyone comes up with an answer --- perhaps by tracking down Day and Bamford --- please let us know.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4410
	From: Robert M. Haines
	Date: Mi Sep 17, 2003 11:14 

	Subject: Re: I am a new member


	Welcome to the list, Dafne. It sounds like your participation here could
enrich the discussion. I'm curious to know what you perceive the tone to be
thus far?

Rob
----- Original Message -----
From: Dafne <dygonza@y...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 17, 2003 2:58 PM
Subject: [dogme] I am a new member


> Hello All,
>
> I am new to the list and I am just getting the tone before I post
> anything. I would not like to be removed.
>
> Let me introduce myself. I am an English for Specific Purpose teacher
> (English for Architecture), I am an associate professor at
> Universidad Simon Bolivar in Caracas, Venezuela, but I am in Valencia
> Spain finishing my doctoral dissertation on e-design and evaluation.
>
> For what I have read in the last couple of weeks in this list and at
> the dogme web page, I think I have been using this approach for a
> long time in my classes, but I would not like to go deeper into this
> at the moment.
>
> bye for now,
>
> Dafne Gonzalez
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4411
	From: Robert M. Haines
	Date: Mi Sep 17, 2003 11:26 

	Subject: My interpretation


	I like what this person had to say so much, I'd like to add my own interpretation of each item, which will probably belabor the point to death, but... I could also be way off.

from Jane's post: 

"I think that the most appropriate listening comprehension activity would 
be telling a real life anecdote because of the following reasons:
-It is an activity which incorporates the characteristics of informal 
speech."

Or, textbooks are not like this.

"-It must be stimulating enough to ensure motivated and successful 
listening on the part of the learners"

Or, textbooks listening are not like this.


"-Less usage of tape-recorders must be encouraged and more improvising in 
the TL!!!!!! ("!!!!!" mine)"

Or, textbooks don't do this.

"-No responses required but just focusing on listening. Learners will be 
motivated to make the effort to understand without the need for any 
further task."

Or, textbooks keep testing us.

Did you have this impression, Jane? Maybe you didn't use a textbook, I don't know. I could be *reading* too much into it.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4412
	From: Sue Murray
	Date: Mi Sep 17, 2003 11:48 

	Subject: Re: Hearing reading


	It seems we all read in different ways .....

which makes me think, face-to-face speaking and listening seems to pretty
much take care of itself provided learners at an extreme beginning stage are
not thrown in with more experienced and practised learners en masse; but
reading pace and style is, I find - in L1 as much as L2s - a much less
'calibratable' thing; and obviously, interaction with live people is far
more flexible than interaction with a text; but even advanced learners have
very different reading ways - and times; as do L1 readers of course;
there's also the thing that reading (beyond the sign/slogan/caption/short
para level) is usually a private thing, whereas speaking and listening is
usually an essentially social thing. (Thing? What else can I call it? I
don't want to automatically call it a 'skill', because as CJ and Adrian have
pointed out, you can't really usefully 'compartmentalize' language into
'skills' - so excuse my vague language - and vague thinking!)

oh, one more thing I'd meant to say; we can't automatically transfer reading
ability and strategies from L1 to L2, but I do generally find that people
who enjoy reading (or writing for that matter) in L1 tend to more strongly
develop their reading (and writing) in L2; this is perhaps partly due to
motivation - something they love doing in L1 and therefore strongly desire
to be able to do better and better in L2, as part of expressing and being
their selves, and therefore they practice doing it more often, and are more
receptive to feedback on it, etc; plus, if I'm used to reading in L1, it's
gonna be easier for me to incorporate L2 learning-reading into my life,
because I'm already a 'readaholic'; it's not a QED but I so often find
learners who, for example, choose to write a lot of stuff and write
brilliantly even at nominally lower levels; they are almost invariably those
who regularly love to write in L1 too.

Part of what I'm saying - obvious as it is - is that if someone doesn't read
much or hardly ever in L1, or write at all or hates doing it when they have
to - it's going to be difficult for them to develop a passion for reading or
writing in an L2; it's like trying to encourage students to listen to
English radio - if listening to the radio is not part of their
lifestyle/personal profile already, it's usually dead end; of course,
language learning aims to do more than just 'translate' someone and their
lifestyle into a foreign language, but I think, with adults, it's very
important to be aware of these points? ('points' sounds a bit weird, but
didn't want to say 'things' again ..!)

definitely time to shut up now!
Sue



	


	Group: dogme
	Message: 4413
	From: Sue Murray
	Date: Mi Sep 17, 2003 11:48 

	Subject: Re: Hearing reading


	Rob, I'd like to read (hear?!) that (below) again with your particular form
of
'explication de text' (or whatever it's called) - sure think you showed us
one way of livening up a dry scientific text!!
----- Original Message -----
From: "Robert M. Haines" <haines@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 17, 2003 11:10 PM
Subject: Re: [dogme] Hearing reading


> Here's a teaser from the article that Scott listed,
> http://www.lang.ltsn.ac.uk/resources/goodpractice.aspx?resourceid=1420,
> which sort of relates to what Diarmuid has written and, I think, what CJ
> touched on recently with spoken vs. written langauge. Granted I've only
just
> begun the article.
>
> "However, for all types of reading, the reader needs automaticity both of
> word recognition and of lexical access (recognising the word so as to find
> its meaning in memory, and silently activating its pronunciation). When a
> word is recognised, it enters the phonological loop of working memory,
> becoming available for consultation and integration into a mental
> representation of the text (Gathercole & Baddeley 1995)."
>
> Rob



	


	Group: dogme
	Message: 4414
	From: Mary Lynn Hughes
	Date: Mi Sep 17, 2003 10:27 

	Subject: Re: dogme group membership


	Dear Scott,

I'd like to remain on the list.

Thanks,
Mary Lynn.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4415
	From: Sue Murray
	Date: Do Sep 18, 2003 12:34 

	Subject: Re: Unplugged


	Yeah, but when you say
>especially those without 'instruction'
I'm not so clear;
maybe this is not what you meant, but I'm thinking of L2 users who've learnt
without instruction and feel 'bad' and even 'inferior' because they don't
know 'grammar' .... (of course, not all of them feel like this, and I'm
certainly not
saying they should, but a lot of them tell me they feel like this, and over
time)
Unplugged instruction is not the same as no instruction (though I'm not very
happy with the term instruction, I must admit; and maybe anyway I've
misunderstood!)
Just briefly, a current case in point: a bright and motivated 121 student
in his late 20s, who's been with us for several months and will continue for
the forseeable future; there are 3 of us working with him, and he's a joy in
many ways; in fact, he's a joy in every way but one - when it comes to
grammar accuracy; here's a guy who's learnt English at 'street level', and
he can understand just about anything anyone says to him, and communicate
without big problems; he can read brilliantly and even understand those
dastardly EFL tapes (not me what plays them - ed); but, for example, he
can't for the life
of him say 'I went .... yesterday/last Saturday'; it's 'I go .......'; and
question forms are a mine of confusion and 'regression' for him ....(These
things have been explicitly and oft pointed out and discussed and even
drilled with
him, but the transition to even noticing he's making an error is so far not
apparent)

We've discussed this many a time, the 3 of us; our current hypothesis is
that he thinks 'lexically', which is great and vitally important and works
across all communication aspects to a large extent; and at a receptive
level, he's got an amazing intuition for what 'sounds right', and which
effectively goes beyond the 'purely' lexical, so he can sort the peas from
their pods in reading and listening; but for speaking, there does seem to be
a different modality, a different process at work. He doesn't seem to
equate, for example, 'I go to the cinema last night' with the equivalent
'present' form in Italian (which would also be incorrect, and so maybe sound
at least a warning to him); instead he seems to directly lexicalise it into
'I' - 'go to the cinema' - 'last night'; (I'm using *seem* - and crudely -
of course we don't
know!) and
this processing has worked for him for years, and it's difficult to change;
perhaps what is called fossilization!

All of us 3 teachers, and one of us in particular who has never studied
Italian in any way but learnt it to complete fluency but limited accuracy
via living and using it - can relate his L2 English to our own L2 Italian to
some
extent; he too notices the analogy, and will sometimes say, 'you're speaking
Italian like I speak English!';

the thing is, if there isn't some sort of instructive feedback on
interlanguage at a post-beginner (adult) stage, it's very difficult to 'go
back' and
undo it all; yet the subsequent fluent person often feels handicapped in
some way, like trying to get at something on top of a cupboard you just
can't reach.

This isn't an argument for plugging in; just that classrooms can often be a
most desirable place for unplugged language learning???

----- Original Message -----
From: "Robert M. Haines" <haines@n...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Thursday, September 18, 2003 12:20 AM
Subject: [dogme] Unplugged


> Jane wrote at the end of her interesting post: "So here is a student
asking us to unplug. And I hadn't even mentioned dogme. On his own he
realized that establishing a natural communication context was the best way
to develop listening."
>
> I think most students, especially those without 'instruction', would ask
us to unplug.
>
> Rob
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4416
	From: midill@a...
	Date: Mi Sep 17, 2003 9:44 

	Subject: Re: Unplugged


	It has been my experience that students who speak in the present tense when 
they are referrring to past time, and who have done so for years, have a VERY 
difficult time changing the habit. I do TEACH past tense forms to students who 
are in the early stages of language learning for this reason. It seems to 
work.

rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4417
	From: lifang67
	Date: Do Sep 18, 2003 3:11 

	Subject: Between the Lines


	Actually, Diarmuid, CJ was just giving an example of what it's like 
to be privy to a "private" conversation of which you are the object. 

The problem is that while iron is an excellent conductor of 
electricity, e-mail is not a good conductor of irony. I first became 
really conscious of this when an e-mail I wrote, positively leaden 
with irony (about my simple, straightforward, non-parenthetic mode of 
expression), was taken for good coin (gold coin?) by Dennis. What we 
need (in addition to tolerance and a willingness to spread our 
enthusiasm for the topic under discussion to the object of our 
discussion) is some kind of "ironicon". I suggest (*Fe*) as opposed 
to (*Au*)

Speaking of personality problems, though, I would like to share with 
everybody a particularly unpleasant bit of intellectual ass-
scratching and pimple-squeezing of my own; I'm sure you will all 
enjoy it as much as I do. (*Fe*)

It's this thing I do with abstraction. Let me give you an example. 
The other day this kid in my science education majors class comes up 
with a "rock, scissors, paper" game to talk about food chains. Renata 
will love this one.

It goes like this:

Rabbit eats Grass
Grass needs soil
Soil rots dead rabbit.

Good, huh? You use the "scissors" gesture for the rabbit, "paper" for 
the soil, and waggle your fingers for the green, growing, grass, and 
you've got a neat little game the kids can play and lose and argue 
about and maybe even adapt. 

In fact, the very explanation of the game involves a LOT of metaphor. 
I had taught them to go through the following basic routine:

T: What's this?
S: It's a rabbit!
T: That's right. It's a rabbit. Now, when the rabbit meets the grass, 
who wins?
S: Rabbit win (sic)
T: Why does the rabbit win?
S: The rabbit eat grass.

And of course this produces the following metaphor:

T: When the grass meets the soil, who wins?
S: Grass win.
T: Yes, but why?
S: Grass eat soil.

Well, of course the grass doesn't exactly EAT the soil, but it's 
close enough, and the teacher can continue:

T: That's right. The grass eats soil. The grass drinks soil too. The 
grass needs soil to live. Otherwise, it dies.

This is metaphor, of course, and it's a key method by which kids 
develop knowledge. But it's not the ONLY way!

T: When the soil meets the rabbit, who wins?
S: Soil?
T: Why?
S: If the rabbit eat the soil, the rabbit dies!

The teacher is unhappy with this answer, because what the teacher 
really wants is to teach the verb "rot". But of course when the 
learner meets the teacher, the learner ALWAYS wins--so....

T: That's right! The rabbit dies. And when the rabbit dies, he turns 
into soil!
S: ???
T: The dead rabbit rots!
S: !!!

Both the teacher and the learner are doing the same thing here--they 
are extending and also RESTRICTING the original "eat" metaphor. The 
learner does it by reversing the subject and the object and showing 
that it doesn't work, so by default the soil wins over the rabbit 
without actually eating it. That in itself is an operation of rather 
amazing abstraction. The teacher then uses supplies a narrower 
concept then the vague 'win over", by using the word "rot". 

My point (as usual presented in the most straightforwards and least 
roundabout way *Fe*) is that in addition to metaphor, to abstraction, 
to generalization, we need discrimination, culling, and re-
contextualization. BOTH are part of learning. But I'm always just 
doing the first bit and leaving the learners twisting in the abstract 
metaphorical wind.

For example. The "grasping" gesture that CJ cites from the Discovery 
Program was a favorite example of Vygotsky's. He suggests that what 
happens is that the child learns to grasp. But the child doesn't 
really understand distance very well, and tries to grasp things that 
are beyond reach. This grasping for things beyond reach is then 
interpreted (by Mom and Dad, who owe their very names to a similar 
misunderstanding of physicality) as pointing. Mom and Dad are really 
reading between the lines, just as they were when the Baby 
said "mmmmmmm" and the Mother thought he/she was calling "Mom". But 
as soon as the child realizes "Hot dog, I can point at stuff and not 
only control the stuff but control Mom and Dad too!" language is born.

Now, I want to leap ahead to the idea that WRITTEN texts--all written 
texts--contain similar gaps between the lines which are filled by the 
mind of the reader. Here's a (rather boring) text from our elementary 
English textbook:

When is your birthday? Bababa bop bop! (x2)
It's May 20th. Dooby doo dop dop (x2)
It's May 20th. Oh, happy day!

Obviously, part of the prosody of this passage depends on the use of 
the "higglety-pigglety" rules I've been discussing. But WHY? Why not 
put in an ANSWER, like this:

When is your birthday? It's May 20th!

Well, the real reason is to convert what is basically a DIALOGIC text 
into a monologic one--a song. That way one voice sings both parts.

And that is the nature of text based teaching, of course! 
Interestingly, when we actually TEACH texts, what we do is REVERSE 
the process, by making them dialogic again. Like this (real data from 
a grad student, translated from the Korean)

T: "When is your birthday?" Who is singing this part, Mrs. White or 
Jinho?
S: Mrs. White.
T: Why?
S: Mrs. White is going to buy Jinho a present. She's very rich!
T: Oh, I'm envious!

If you think about it, you will see that even the basic principles of 
coherence depend on this kind of dialogization. Widdowson points out 
somewhere that if you take a basic text like:

"The causes of the French Revolution were many and varied. First of 
all, there was the greed and rapacity of the landlord classes. Then 
there was the intransigence of the King and his inabiliy to...."

You can hear ghostly little questions between the lines.


The causes of the French Revolution were many and varied. (Yeah? 
Give me one!) First of all, there was the greed and rapacity of the 
landlord classes. (Is that all? Your father's moustache!) Then there 
was the intransigence of the King and his inabiliy to...."

It's the ability to ASK these "ghost" questions that makes the writer 
coherent. It's the ability to ANSWER them that makes the reader 
fluent. So it's hardly surprising that a dogmetic approach to 
teaching would revolve not around "skamming" (thanks, Rob Buckmaster, 
I needed that one) but around giving voices to these ghosts, and 
getting the kids to answer and even ask them.

Now, here's the leap. Isn't this the same kind of operation as Mom 
and Dad explicitly going to get the grasped object? Isn't it the same 
kind of operation as applying and then de-applying "eat" to soil and 
grass? Aren't we just talking about giving explicit interpretation to 
things which are left implicit between the lines? Isn't this just 
another example of what Scott (misquoting Mao) once called "teaching 
to the masses clearly what they already know confusedly"?

Yes, it is the same operation, but the real question is how can we 
make this operation, this reading between the lines, happen in 
concrete situations. The real question is not what is the nature of 
cohesion, but how can we get the children to recognize THIS 
particular bit of cohesion.

For example, in the text I'm referring to above, in addition to the 
unnecessary obfuscation created by making the dialogue into a song, 
there is an additional problem introduced by the unexplained fact 
that one of the main characters has two birthdays, caused by the fact 
that the dialogues were written by two different teams of teachers 
working at different schools).

The proof of the soil is in the eating. And that's why I really agree 
with the privileging of practice. In spite of everything. Because of 
everything. 

(*Au*)

dk1



	


	Group: dogme
	Message: 4418
	From: Dennis Newson
	Date: Do Sep 18, 2003 4:32 

	Subject: Re: reading


	Rob,

I much enjoyed reading your transcript of you talking to 
yourself interrogating Scott's Last Message - sorry - Scott's 
last message.

Since you ask, people take notice of what Nation says because 
he's well known, an associate professor in applied linguistics 
at Victoria University of Wellington, New Zealand who has 
researched and written on many aspects of vocabulary. As a 
matter of fact I've just bought his major book:

I.S.P. Nation, Learning Vocabulary in Another Language, 
Cambridge Applied Linguistics, 2001, ISBN: 0 521 80498 1


Dennis



	


	Group: dogme
	Message: 4419
	From: djn@d...
	Date: Do Sep 18, 2003 4:56 

	Subject: Re: reading


	Apropos Sue's thoughts on the dullness (for her) of reading scientific texts, Scott's 
reference to Catherine Walter's recommendation to try "Thinking aloud" procedures 
and one of Rob' tasks in his new job....... 


Hovering in the background is the fact that many learners of English are required to 
read pretty stodgy, unsexy texts as part of their job. Often their employers send them on 
courses to improve their English for the job's/firm's sake. The individuals, though, when 
they are interested in improving their English, are frequently more interested in 
improving their English for personal reasons, which not infrequently do not include 
wanting to work with those stodgy, unsexy texts.

Dennis



	


	Group: dogme
	Message: 4420
	From: djn@d...
	Date: Do Sep 18, 2003 5:37 

	Subject: What is dogme?


	After being locked out by Yahoogroups for a couple of weeks I'm reading my way 
through the archives of recently posted messages - just my luck that there have been 
more postings in the first half of September than at any other time since the dogme list 
was launched.........

I'm struck by the fact that so many people still seem to be troubled by whether doing A 
or B or C is genuine dogme.

The dogme list was set up, I believe, shortly after Scott's seminal, tongue-in-cheek 
article containing the vows of chastity.

BUT

It seems to me that the dogme list ( Are we really a movement? Are we really a school? 
Are we really an approach?) is something much more than a collection of chaste 
individuals - "No sex please, we're TEFLers." ( See Simon Gill's posting about 
classroom orgasms, for example).

I would suggest that this list can be characterised as consisting of a group of people 
who enjoy and find the time to write to each other endlessly and openly about 
multifarious aspects of learning English as a foreign language.

Approaches vary amongst members of the list, and so do the opportunites for putting 
their beliefs into practice - but I imagine most people on the list nod with agreement at 
the following frequently quoted statement from dogme's homepage on Yahoogroups:

" We are a mix of teachers, trainers and writers working in a wide range of contexts, 
who are committed to a belief that language learning is both socially motivated and 
socially constructed, and to this end we are seeking alternatives to models of instruction 
that are mediated primarily through materials and whose objective is the delivery of 
"grammar mcnuggets". We are looking for ways of exploiting the learning opportunities 
offered by the raw material of the classroom, that is the language that emerges from the 
needs, interests, concerns and desires of the people in the room..

Note the inclusion of writers in the mix, and note the qualifying 'primarily' - seeking 
alternatives to models mediated primarily through materials.

Dennis



	


	Group: dogme
	Message: 4421
	From: Diarmuid Fogarty
	Date: Do Sep 18, 2003 5:49 

	Subject: Re: What is dogme?


	Hi Dennis

Scott mentioned the idea of a separate archisve with categories in an earlier posting and Tom (aka Grumpy...always so bloody cheerful these days *Fe* ...hmm...I like it) raised the possibility of turning the archive into a wiki. Any news on the possibility of this?

If we decide to go with the Yahboo list idea, perhaps we could avoid replicating work by agreeing to divvy up the archives and recommend posts from our section. This would hopefully avoid the situation where fifteen people are recommending the same post.

btw, on reading: as well as skamming, why not just have what I inadvertently stumbled across a couple of days ago: skinning and scamming (as in "gets under my skin"; "makes my skin crawl" etc)?

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4422
	From: Tom Topham
	Date: Do Sep 18, 2003 5:52 

	Subject: Re: Repacking Reading


	>Just looked at my CELTA scedule and I'm down to do a slot on "Skills:
>Reading" on Thursday night. S**t!
>
>I'm still trying to unpack everything I've learnt from belonging to this
>group and repack it to fit the 'parcels'I'm required to 'teach'
>
>Dr Evil
>

Teacher training McNuggets?

:)

_________________________________________________________________
The new MSN 8: smart spam protection and 2 months FREE* 
http://join.msn.com/?page=features/junkmail


	


	Group: dogme
	Message: 4423
	From: djn@d...
	Date: Do Sep 18, 2003 6:09 

	Subject: Reductionism: 1-25


	When I studied history at university we had a lecturer, Dr. Smail, who one day, greatly 
amused, told us the following:

"Coming up in the rather large lift in this building recenty, two students were chatting 
and didn't notice I was standing at the back. One student said to the other: 'What I like 
about Smail is that his lectures are so easy to follow: "There are 25 reasons why Rome 
fell - 1, 2, 3...etc."

I notice in myself, I notice with lots of us, this hankering for a 1-25 way of explaining 
and doing things......

25 ways to improve pronunciation
25 ways of improving listening comprehension
25 tips for teaching reading

The fact, surely, is that language and language learning are both so extraordinarily 
comple that the '25' approach is simplistic and doomed to fail.

And models and representations are frequently so unlike the real thing - think of the 
Vowel Chart compared to xrays of the tongue in position for making any vowel sound, 
or think of diagrams of the vocal chords and pictures of the real, fleshy objects.


Dennis



	


	Group: dogme
	Message: 4424
	From: scott_thornbury
	Date: Do Sep 18, 2003 8:03 

	Subject: Re: and listening too


	Jane's posting (of the student detailing the benefits of "live" 
listening) reminded me of this comment, also from a learner's 
diary: "I enjoy more when a teacher sits down in front of us and 
explains a real thing that happened to him/her and then he asks for 
similar situations that we can have gone through".

This techique - more than any other - characterises the lessons of 
the teachers who come off our Diploma courses here.

Scott



	


	Group: dogme
	Message: 4425
	From: sthornbury@w...
	Date: Do Sep 18, 2003 8:23 

	Subject: Re: Unplugged


	On 18 Sep 03, at 1:34, Sue Murray wrote:

> he can't for the
> life of him say 'I went .... yesterday/last Saturday'; it's 'I go
> .......'; .... he seems to directly lexicalise
> it into 'I' - 'go to the cinema' - 'last night'; (I'm using *seem* - and
> crudely - of course we don't know!) and this processing has worked for him
> for years, and it's difficult to change; perhaps what is called
> fossilization!
> 

On the subject of fossilization, this link may or may not help:
http://www.onestopenglish.com/ProfessionalSupport/ask/methodolo
gy_thornbury_fossils.htm

(It's all one line, so you may have to jiggle around with it)
Scott.



	


	Group: dogme
	Message: 4426
	From: djn@d...
	Date: Do Sep 18, 2003 8:28 

	Subject: A dogme anthology (was ''What is dogme?'')


	Diarmuid,

That's the best cue I've had in a very long time. A note in front of me reads: " Get 
dogme compendium going."

----------

As I mentioned in an earlier posting, my account with Yahoogroups was de-activated for 
nearly three weeks and I could not send messages to any of my groups, including 
dogme. It was re-activated on September 16th.

----------

Scott wrote - see msg #4319 - that we want to build up a compendium of selected 
messages to dogme - The dogme Companion, The dogme Bedside Book, The Best of 
dogme, The dogme Anthology - whatever.


I've proposed the following:

----------

1. setting up of a repository (actually another Yahoogroups list). 

This exists:....... DOGMECOMP..........(capitals not necessary)

2. Appeal to members to post:

*the message numbers of submissions they propose for inclusion*

TO THE REPOSITORY (to DOGMECOMP) 

**********************************************************************
!!!!!*****....NOTNOTNOTNOTNOT the dogme list.....*****!!!!! 
**********************************************************************

~ Do not feel shy to recommend your own postings.

~ Get into the habit of posting recommendations to dogmecomp whenever you come 
across an interesting posting.

3. As a second, complementary procedure, form a small group of volunteers who will 
divide up the archive between them and systematically search the whole of it.

4. I will download the suggested messages, classify them and re-post them to the files 
section of dogmecomp.

----------

INSTRUCTIONS FOR MAKING SUGGESTIONS FOR MESSAGES TO BE INCLUDED 
IN THE COMPENDIUM


> Register with dogmecomp by sending a mail to:

dogmecomp-subscribe@yahoogroups.com

(I will ensure that you are set to NOMAIL so that you are not bothered with messages 
from other members, if you don't mange to do that for yourself).

> Send your recommendations - singly, as a list, as a new, regular habit to:

dogmecomp@yahoogroups.com


> If you like, you can add a few words explaining why you have chosen the messages 
you are submitting.

****************************************************************************************************
!!!!!***** DO NOT send the messages themselves, just the message numbers *****!!!!!
****************************************************************************************************

> If you are willing to volunteer to search part of the archive systematically, please send 
me a message with the subject line: COMP VOLUNTEER to:

***********************************************
!!!!!***** djn@d... *****!!!!!
***********************************************


- not any of my other addresses........



	


	Group: dogme
	Message: 4427
	From: Adrian Tennant
	Date: Do Sep 18, 2003 8:33 

	Subject: Re: Repacking Reading


	> 
> >Just looked at my CELTA scedule and I'm down to do a slot on "Skills:
> >Reading" on Thursday night. S**t!
> >
> >I'm still trying to unpack everything I've learnt from belonging to this
> >group and repack it to fit the 'parcels'I'm required to 'teach'
> >
> >Dr Evil
> >
> 
> Teacher training McNuggets?
> 

Yep! Skills McNuggets!!!!!!



	


	Group: dogme
	Message: 4428
	From: dnewson2001
	Date: Do Sep 18, 2003 5:15 

	Subject: Re: A dogme anthology (was ''What is dogme?'')


	May I repeat the following part of the instructions:

----------

INSTRUCTIONS FOR MAKING SUGGESTIONS FOR MESSAGES TO BE INCLUDED 
IN THE COMPENDIUM


> Register with dogmecomp by sending a mail to:

dogmecomp-subscribe@yahoogroups.com

(I will ensure that you are set to NOMAIL so that you are not 
bothered with
messages 
from other members, if you don't mange to do that for yourself).

> Send your recommendations - singly, as a list, as a new, regular 
habit to:

dogmecomp@yahoogroups.com
----------

Please note that you register with the new list first, and then, 
when you are a member of the depository list dogmecomp, you send 
your recommended message numbers to that list.


Dennis



	


	Group: dogme
	Message: 4429
	From: midill@a...
	Date: Do Sep 18, 2003 3:51 

	Subject: Re: Unplugged


	In a message dated 9/18/2003 3:24:09 AM Eastern Daylight Time, 
sthornbury@w... writes:
n the subject of fossilization, this link may or may not help:
I'm always happy to read anything that may help with the "sticky" 
fossilization problem.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4430
	From: haines@n...
	Date: Do Sep 18, 2003 8:03 

	Subject: ''instruction''


	I'd like to clarify my use of the term 'instruction' in the claim that
especially students without 'instruction' would ask us to unplug. I've
been following the OneStopEnglish Q&A, so I've already read what Scott
wrote there on fossilization sweepin' the nation, which reminded me of
what he had written on the subject in Uncovering Grammar, at least I think
that's where he talks about the two Italian brothers who progressed to
different levels of proficiency.

By 'instruction' I meant transmission-style teaching in which learners are
told and not heard, etc. Wasn't smart of me to expect all that come
through with only a couple of quotation marks and a little context.
Thanks for telling me more about Paul Nation, I knew I'd heard that name
before. ;-) And Sue, your post was interesting, reminding me of some L2
learners I'd met. One question I always ask is: How important is accuracy
to these people now? Another is: How important was it to them before
fossilization?

I'm in Eugene, Oregon, in a suite (There must've been a mistake!)
overlooking the Willamette River --- don't ask how I end up with all this
breathtaking views --- ,and I've noticed that a conference of Reading
Assessors or some such thing has gathered here. I'm going to infiltrate
the ranks and eavesdrop if possible.

Camouflaged in polyester and horn-rimmed glasses,
Rob



	


	Group: dogme
	Message: 4431
	From: Charles Jannuzzi
	Date: Fr Sep 19, 2003 2:49 

	Subject: Re: Private Language


	--- In dogme@yahoogroups.com, "Adrian Tennant" 
<adrian.tennant@n...> wrote:
> Your reply to Diarmuid was way out of order .... do you 
have any social
> skills?
> 
> One aspect of the Dogme group is that is built out of 
respect for each other
> and you appear to have no respect for anyone!
> 
> You don't need to gain my respect.
> You have my respect.
> Don't lose it!
> 
> Dr Evil

Then stop addressing me in such ways Dr. Evil. I don't 
particularly need your respect. I want you to stop 
sabotaging discussions you have no interest in.
CJ



	


	Group: dogme
	Message: 4432
	From: Charles Jannuzzi
	Date: Fr Sep 19, 2003 2:52 

	Subject: Re: Hearing reading


	--- In dogme@yahoogroups.com, "Adrian Tennant" 
<adrian.tennant@n...> wrote:
> CJ wrote:
> 
> > Success at reading requires the reader to relate an 
inert, linguistically
> under-determined text to internal language;
> > during the 'experience' of the text, the language comes 
alive as if
> someone were reading it out loud.
> 
> I have particular problem with the phrase
> 
> ".... As if someone were reading it out loud"
> 
> Does it?
> Who says?
> For everyone?
> Where's the proof?

Some sort of internal monitoring of language takes place. 
This can even include 'phonological activation', though this 
can even be a visual representation of mouth movements as 
opposed to actual mouth movements. I knew you would have 
problems with this attempt to say something, but there never 
is any proof in science or in discussion in ELT. I would 
really love if my students could just bar code scan a text 
and understand it, but it doesn't really seem to work that 
way. 

CJ



	


	Group: dogme
	Message: 4433
	From: Charles Jannuzzi
	Date: Fr Sep 19, 2003 2:57 

	Subject: Re: Private Language


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> wrote:

Perhaps you could understand your offense better if you did 
this: tell us what topic you are working on in an academic 
or professional capacity--something really important to you. 
Then I and someone like Dr. Evil could take turns addressing 
you as flippantly as we could. Then you might begin to 
understand that I had a very good discussion with most 
people on the list except you and Dr. Evil, and I don't 
really care if I offend you two at this point. Could we just 
for the most part avoid each other because we can't 
apparently understand each other over e-mail?

CJ



	


	Group: dogme
	Message: 4434
	From: Charles Jannuzzi
	Date: Fr Sep 19, 2003 3:04 

	Subject: Re: reading


	--- In dogme@yahoogroups.com, "Sue Murray" <suemurray@i...> 
wrote:
> I've found the reading thread brilliantly interesting, and 
wholeheartedly
> agree with all that's been said; and personally I also 
feel heartened and
> much more justified in not using readings during class 
time! 

Yes, I understand this conclusion and to quite an extent 
agree. For one, I think as students get older they lose that 
ability to be ensnared in narratives. And being read out 
loud to might seem childish. I don't spend more than a few 
minutes reading out loud. I have to deal with young adults 
and college age students who are real beginners in EFL. 
Anyway, doing too much about a text distracts from actually 
engaging the text for meaning. And doing too much with a 
text in a classroom can distract from doing better language 
practice and language-building activities in that class. 

I've introduced graded readers--I have a large collection 
now--to students in a couple classes and find that at least 
a handful of students acquire a habit in trying to read 
graded texts regularly. I think the idea of 'grading the 
task and not the text' is doomed to failure with beginners. 
You just end up doing calisthenics with text tasks and 
reading comprehension questions and little actual reading 
takes place. It's sort of a monolingual replacement for the 
old grammar-translation. 

CJ



	


	Group: dogme
	Message: 4435
	From: sandra natalini ribeiro
	Date: Fr Sep 19, 2003 3:09 

	Subject: Re: Reading


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Good questions here. Literacy is important to many N. American ESL 
teachers
> due to the immigration flow here I've heard. Skimming and scanning 
are
> skills or techniques that most CELTA courses emphasize. I think 
just handing
> out texts and letting students read them would strike my former 
staff room
> colleagues as 'not doing anything'.


I'll have to agree with your former colleagues on that...Simply 
giving out the texts for the students to read without a comment IS 
doing nothing, to me. Actually, I can't imagine a situation, in real 
life or in the classroom, in which one would do that. I don't beleive 
this is what Diarmuid does as well...At least, you are going to ask 
your students opinions on the text, which is , per se, a task. And at 
least the students will read the text and make a comment, even if you 
haven't specifically asked for it, and this will be the springboard 
to something else..discussion, writing...whatever suits the occasion. 
My point is, it's not so important HOW you use a text, if you go over 
it skimming and scanning, or decide to have a Jigsaw reading , or use 
it as a springboard: The important thing, to me, is that the text 
should be interesting for the students at the moment. 
Interest can be raised by a task, for example - the text 
containing something the students need for a purpose, or want to know 
to complete the task. Students should also be able to follow their 
own personal interests, especially when reading extensively, and in 
this case we could focus the discussion around their feelings about 
that particular reading , their sharing of information, the new 
things they have learned with that book, or article. 
There are some things that I don't like doing when I use a text in 
class: Pre-teaching vocabulary is one. I think it is absurd for me to 
choose a few words I predict (at all chances wrongly) that my 
students won't know and teach them, frequently out of context, before 
they even start reading. You never do that anywhere , why would you 
do it in school? Another thing I never do is having students read 
aloud.A lot of teachers do that and I cannot see the purpose. The 
speech almost always comes out robotical and monochordial and nobody, 
including the reader himself, pays attention to the content. 
That's ,in my opinion, the most boring thing you can do with a 
reading text.



	


	Group: dogme
	Message: 4436
	From: Charles Jannuzzi
	Date: Fr Sep 19, 2003 3:20 

	Subject: Re: Extensive reading in class


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:
> Scott asks, referring to Catherine Walter's web article: 
> 
> "So what are these "silent classroom readers" learning? Or 
more 
> to the point, what benefits are they getting that they 
couldn't get by doing the same silent reading on the bus?" 
> 
> Here's what he's referring to in the article (I assume):

In many EFL situations, it just never occurs to students to 
do communication through written texts in the FL. The FL is 
and always has been to them a school subject, not a means of 
communication. I think the idea is to introduce extensive 
reading with materials like graded readers and to get them 
into the habit of trying to read to acquire language and 
information about the world as opposed to always engaging 
the FL as an object of study unto itself. Krashen supports 
the idea a lot now. BTW, the extensive reading advocates 
have a yahoo group too. I think if you search yahoogroups 
for 'extensive reading' you will be lead to it. I used to be 
a member, but found that there simply wasn't enough to talk 
about under that heading, but if you started discussing 
something else, someone could always say, What does this 
have to do with extensive reading? 

A dogme approach to extensive reading might be problematic 
because you have to do things like have students all buy the 
same graded reader to start and then have them work more 
independently in a graded reader collection.

And about work inside the classroom vs. work outside the 
classroom. In some cultures, students are not expected to 
spend a lot of time doing homework. Heck, that is why reason 
why they spend 8-10 hours in classes everyday. Here in 
Japan, I just don't expect much work to be done outside of 
my classes except in the case of projects that are supposed 
to be done over a period of time and handed in at the end of 
the term. I remember one student asking, after being asked 
to do a lot of homework, If you (teacher) were doing your 
job, why do we have to do so much work both in class and 
outside it? 

CJ



	


	Group: dogme
	Message: 4437
	From: Charles Jannuzzi
	Date: Fr Sep 19, 2003 3:23 

	Subject: Re: Extensive reading in class


	--- In dogme@yahoogroups.com, "Charles Jannuzzi" 
<b_rieux@y...> wrote:

>>Heck, that is why reason 
why they spend 8-10 hours in classes everyday<<

Got to stop proofing after I post. That should read:

Heck, that is ONE reason why they spend 8-10 hours in 
classes everyday.

Guess my phonological activator misfired, or perhaps I was 
just experiencing my own writing in a questioning mood! The 
phonological theory makes more sense (since 'why' is 
phonetically similar to 'one', though 'one' is spelling-wise 
clearly a sight word).

CJ



	


	Group: dogme
	Message: 4438
	From: Charles Jannuzzi
	Date: Fr Sep 19, 2003 3:27 

	Subject: Re: Reading


	--- In dogme@yahoogroups.com, "sandra natalini ribeiro" 
<pedagsto@h...> wrote:
> --- In dogme@

>>Another thing I never do is having students read 
aloud.A lot of teachers do that and I cannot see the 
purpose. The 
speech almost always comes out robotical and monochordial 
and nobody, 
including the reader himself, pays attention to the 
content.<<

I would say the same thing, EXCEPT, reading out loud can be 
useful to language comprehension in some cases. And if you 
are engaging a text to MEMORIZE it, it is helpful. And one 
thing I've noticed with Japanese texts, darn is it difficult 
to memorize something you don't understand. So tasking 
memory is a good way to monitor understanding, without 
recourse to the L1. Anyway, I've seen reading out loud work 
in a few cases. One, where a teacher gets better students 
who are good at reading out loud to read to others. Two, 
basically giving a speech is like reading an essay out loud.

However, I know full well what you were getting at. That 
forcing students who are barely in command of the language 
to read out loud is painful for everyone. I would never 
force a student to read out loud in front of the whole class 
to test them or something. 

CJ



	


	Group: dogme
	Message: 4439
	From: Charles Jannuzzi
	Date: Fr Sep 19, 2003 3:32 

	Subject: Re: Reductionism: 1-25


	--- In dogme@yahoogroups.com, djn@d... wrote:
> > 
> I notice in myself, I notice with lots of us, this 
hankering for a 1-25 way of explaining 
> and doing things......

Yes, and if overdone, it turns life into a powerpoint 
presentation. 


> 
> And models and representations are frequently so unlike 
the real thing - think of the 
> Vowel Chart compared to xrays of the tongue in position 
for making any vowel sound, 
> or think of diagrams of the vocal chords and pictures of 
the real, fleshy objects.
> 
> 
> Dennis

Exactly. Academic ELT desires discrete basic units for 
everything. Not so much for students as for the poor 
teachers who have to go out armed with academic ELT to teach 
with. 

CJ



	


	Group: dogme
	Message: 4440
	From: sandra natalini ribeiro
	Date: Fr Sep 19, 2003 3:35 

	Subject: Re: Reading


	--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> 
> If you ARE going to use texts in the classroom, use them for their 
> language potential, which means focusing on EVERY WORD. (My 
> least favourite classroom command is "You don't have to read 
> every word." As a learner my question would then be: Well, which 
> ones don't I have to read?). It seems that this obsession with 
> skimming and scanning (a by-product of the "discovery" of the 
> value of authentic texts as part of the communciative approach) is 
> counterproductive. Skimming and scanning is exactly what BAD 
> readers do all the time. They fail to engage with texts in anything 
> but the most superficial and trivial way.> 
>
Yes, I agree it is superficial, but skimming and scanning is also 
something we do all the time with texts in our L1, we DO read looking 
for specific information, in the newspaper, in magazines, in tests, 
and in an infinity of situations. That's the reason why, as you said, 
any literate person will know how to do that: We don't need to teach 
the skills of skimming and scanning.. But I think sometimes we need 
to make students aware that they are going to use those skills in 
English, in the classroom, for a purpose that is NOT learning new 
words and that today it won't be important for them to understand all 
the words in the text, although of course they can look them up at 
home later. if they want to. 
Now, if we want to teach new words through a text, to me it's a 
different story, and I have very strong convictions about it: I think 
students will only learn what they want to learn, in terms of 
vocabulary, no matter what you do. I see vocabulary learning as 
highly affective. Students learn the words they LIKE, even more than 
the ones they NEED( I know this sounds very RINVOLUCRIAN...)So, when 
my students read a text that I think contains good vocabulary,I tell 
them to choose only a few words whose meaning they would really like 
to know, and work with those in the classroom. Something funny is 
that when you work affectively with words some students get aware of 
the words their peers like, and for that reason end up learning them 
too. You start to hear things like, "ah, 'take a quantum leap', as 
Nilson would say!"



	


	Group: dogme
	Message: 4441
	From: Charles Jannuzzi
	Date: Fr Sep 19, 2003 3:50 

	Subject: Re: Between the Lines


	--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> 
wrote:
> Actually, Diarmuid, CJ was just giving an example of what 
it's like 
> to be privy to a "private" conversation of which you are 
the object. 

Well, I'm getting used to it on the list. I don't think it's 
irony that is the problem here, since I use so much of it 
myself. We do not have sympatico personalities I'm afraid. I 
think what we do on a list has to be in relation with what 
other people do as well. So as I plowed through discussion 
after discussion on an articulatory gestural approach to 
pronunciation, two people caused me problems in 
communication the most. One of them still comes back with 
questions like How do you know that? Can you prove it? 

It's childish and it's tiresome. 

CJ



	


	Group: dogme
	Message: 4442
	From: djn@d...
	Date: Fr Sep 19, 2003 4:09 

	Subject: Re: Re: Reading


	A story from my sinful, pre-dogme past

One of the many things I tried out (in the 1980s) with texts with students, future 
teachers of English, in the university here in Osnabrueck, Germany , was ito introduce a 
set way of dealing with reading passages in class i.e. a structure, a routine. (I'm a virgo, 
and they are supposed to be tidy-minded.....)


1. I chose a text that I hoped was intrinsically interesting for the students and 
processed it with a Dutch EFL program I used to have called Adam and Eve 
(Automated Document Analysis and Manipulation and Extensible Variety of Exercises).

This program, amongst other things, could:

- Print out a list of all vocabulary items in the text
- List vocabulary items according to frequency of use i.e. whether they came within the 
first, second or third thousand most frequently used vocabulary items in the English 
language.
- Automatically produce all kinds of exercises ('extensible variety') including gap filling 
exercises, exercises requiring one to put in the correct preposition, tense etc.

2. I read the text aloud and students listened with their copies face down.

3. I asked a few general questions to gain an impression of how much had been 
understood.

4. I read the text again and students followed with their copies face up and were 
supposed to underline any words that they didn't understand and felt they needed to.

5. "Any words you want to ask about from the first 5 lines....Up to line 10....Up to line 
15.......?"

6. Students did some of the written exercises.

------------------------------------------------------------------------------------------------------

I felt I was being systematic and helping students to increase their vocabulary.

The students, every single one, HATED this work and found it boring beyond 
description.

I persisted for a while because I found Adam and Eve a pretty neat program and then 
stopped using it and allowed the students to convince me that reading was something 
they could do alone at home (whther they did or not was a different matter) using the 
contact hours for talk, for discussion.

Dennis



	


	Group: dogme
	Message: 4443
	From: djn@d...
	Date: Fr Sep 19, 2003 4:21 

	Subject: Banned Books Week, Sep 20-27


	Isa Kocher of CETEFL just drew this to the list's attention and I thought some dogme 
members might be interested:

----------

ALA's Banned Books Week starts this

Saturday the 20th and runs through the 27th

ALA's BBW Website is at:

http://www.ala.org/bbooks/

American Library Association

John's Banned Books Online page is at:


http://onlinebooks.library.upenn.edu/banned-books.html

----------

Dennis



	


	Group: dogme
	Message: 4444
	From: Diarmuid Fogarty
	Date: Fr Sep 19, 2003 5:00 

	Subject: Re: Re: Extensive reading in class


	CJ writes: "A dogme approach to extensive reading might be problematic because you have to do things like have students all buy the same graded reader to start and then have them work more 
independently in a graded reader collection."

and I disagree. I guess I have to after his last post to me (and the Evil Doctor) :) I've just ordered a set of class readers for both of my classes. All of the books are different and not all of the students were interested. In fact, in one class only one person was not interested, although in the other class the numbers were higher...about 20% were not interested.

The idea is that the students begin reading their books on the Monday. The goal is to finish reading by the following Monday when they will swap with a classmate. I will probably ask them to fill in some sort of report on the book which will then be filed and can be used by other students to decide what book to ask for in future. An occasional warmer might be to tell other students something about the book you are reading at the moment or to compare notes on a book that you and your classmates have read. As dogmetic as can be?

Incidentally, Sandra, you are quite right to suppose that I wouldn't just hand out texts and leave them to it..although I was tempted...This has more to do with the fact that I know my students! Were I to do this, I am fairly sure that a number of texts would get misplaced as they walked past the nearest wastepaper bin. But, rather than give them cut up texts or gapped texts or texts that need headings put in every paragraph, I prefer to give them tasks that encourage them to react to the text. This is to improve their ability to *read* in English. Thus, yesterday they reported back on a text about climbing Mt Everest without oxygen. I had not expected this to interest them at all. The idea is to give them long unwieldy texts in preparation for the IELTS exam in December. I give them a text every day and every day they have to fill in a short proforma whioch asks them for the title; the time it took them to read it; the amount they understood; the interest they had in the topic, for any vocabulary that they liked; for anything that they learnt from the text and finally for explanations as to what may have made the text difficult to understand. 

Yesterday's discussion of the text lasted for longer than I had anticipated and went from talkin g about mountains they had climbed up to how many words each of them looked up in the dictionary and what were the criteria for choosing which words to look up in a dictionary. One student said that she looked up every word in a dictionary and wrote it in a list. An English-English list she quickly added. I suggested that instead of writing them in a list, she just wrote a translation (for example) above the offending word in the text. That way, instead of having the word in a list, she'd have it in its natural environment. The student next to her nodded sagely as if this was her experience of vocab records. Now, it's my hypothesis that the sage nodding will have had more of an impact than my advice. Perhaps this is what we mean when we say that learning is a social construct (do *we* say that?).

To be honest though, this class is going to be sitting the iELTS exam in December. I've impressed upon them my belief that reading is the secret to improving their language. They are relatively well motivated and they already have a fair smattering of this dastardly language. We will also do some Looking for The Answer techniques (ie "reading" techniques) in class. In the meantime, I have to think about how I'm going to approach this area with the other class (who were sedated my my text about Summerhill school). This thread will help me decide. I'm really pleased that this discussion has taken off so well. It's also causing a lot of discussion in our staffroom. At the moment, it seems that we're 50-50 as to whether or not reading skills need to be nurtured or taught. 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4445
	From: Diarmuid Fogarty
	Date: Fr Sep 19, 2003 5:08 

	Subject: Affective vocabulary


	I agree with Sandra about vocabulary learning. It's surprising how many students seem to be unaware, though, that they can interact with vocabulary in an affective manner. "What's your favourite word in English?" is a question that I occasionally ask classes. Recently, there have been a number of blank looks. Favourite word? 

As for skinning and scamming, I agree that we do it all the time, but not very often when we are reading for enjoyment. We might scan for that word that we wanted to check in the dictionary. Or skim to see if she really was the murderer. Correspondingly, I ask the students to read for understanding and, at natural breaks in the text, to check what they need to know. This should give them practice in scanning in English (although, of course, they foil this by underlining what they need to look up later). The skimming part tends to happen anyway. They quickly look at the text and find out what it's about without me having to tell them very much. Either that or I hand them something and tell them "This is something about..." which seems a perfectly natural thing to do too.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4446
	From: Diarmuid Fogarty
	Date: Fr Sep 19, 2003 5:14 

	Subject: Re: Re: Between the Lines


	Can we keep insults like "personality problems", "childish" and "tiresome" (and "arrogant" as well) either in our heads or off the list? 

Not knowing whether or not I am the culprit who keeps coming back, I will just say that I haven't asked you to prove anything nor have I asked you how you know anything. I make this point because this medium seems to magnify people's ever-present ability to misinterpret messages. The only thing I have intended to ask for has been a layperson's gloss of the impenetrable linguistics. Thankfully (and surprisingly * ;) *), dk has been able to supply that.
----- Original Message ----- 
From: Charles Jannuzzi 
To: dogme@yahoogroups.com 
Sent: Friday, September 19, 2003 3:50 AM
Subject: [dogme] Re: Between the Lines


--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> 
wrote:
> Actually, Diarmuid, CJ was just giving an example of what 
it's like 
> to be privy to a "private" conversation of which you are 
the object. 

Well, I'm getting used to it on the list. I don't think it's 
irony that is the problem here, since I use so much of it 
myself. We do not have sympatico personalities I'm afraid. I 
think what we do on a list has to be in relation with what 
other people do as well. So as I plowed through discussion 
after discussion on an articulatory gestural approach to 
pronunciation, two people caused me problems in 
communication the most. One of them still comes back with 
questions like How do you know that? Can you prove it? 

It's childish and it's tiresome. 

CJ 
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	Group: dogme
	Message: 4447
	From: geordie keeber
	Date: Fr Sep 19, 2003 5:57 

	Subject: Re: dogme group membership


	Hi Scott,
Still here (lurking)
Please keep me on the list.
Thanks


>From: "scott_thornbury" <sthornbury@w...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] dogme group membership
>Date: Wed, 17 Sep 2003 12:33:14 -0000
>
>Hi there, I'm doing a check of present members to see who
>are "extinct" as opposed to merely lurking. If you wish to remain on
>the list, can you respond to this message within seven days by
>sending some sort of positive indicator to me at
>sthornbury@w...? If not, I will send a follow-up message,
>suggesting I take you off the list. (Don't worry - you are always
>free to re-join at a later date if you wish).
>Scott
>Group Moderator
>

_________________________________________________________________
Protect your PC - get McAfee.com VirusScan Online 
http://clinic.mcafee.com/clinic/ibuy/campaign.asp?cid=3963


	


	Group: dogme
	Message: 4448
	From: Robert.Buckmaster@b...
	Date: Fr Sep 19, 2003 7:18 

	Subject: RE: Re: Reading


	Sandra wrote: Yes, I agree it is superficial, but skimming and scanning
is also 
something we do all the time with texts in our L1, we DO read looking 
for specific information, in the newspaper, in magazines, in tests, 
and in an infinity of situations. That's the reason why, as you said, 
any literate person will know how to do that: We don't need to teach 
the skills of skimming and scanning.. But I think sometimes we need 
to make students aware that they are going to use those skills in 
English, in the classroom, for a purpose that is NOT learning new 
words and that today it won't be important for them to understand all 
the words in the text, although of course they can look them up at 
home later. if they want to 


I disagree. I might scan for very specific things eg in a timetable or
telephone book but not newspaper articles which I set out to read. The idea
of scamming something before reading in more detail seems absurd to me. If I
choose to read an article I make the decision on the tile, picture etc and
then the first sentence (that's why the writer went to journalism school)
and then the next sentence etc. When I lose interest I might scam a bit more
to see if it will be interesting.

I got a copy of a book 'The learning revolution' yesterday. On the cover is
the claim that you can speed read the book in 35 minutes. This is managed by
scamming the right hand pages of the books which are poster summaries of the
left hand page. The advice is to scam the book first to get the main points
and then if you want to you are allowed to 'read' those sections that
interest you. Interestingly enough they also supply a contents page for this
purpose as well which seems a bit redundant. The point of this, I suppose,
is that you can 'read' the whole book and get the main points and then I
suppose tell everyone your new knowledge. Unfortunately just scamming a book
does not give me any way of evaluating the arguments, evidence etc to
support the opinions of the authors. What do I do - take it all on trust?
This seems to be the crux of the issue - you don't have to think about the
opinions - just absorb them uncritically.

If you just scam a text and understand it superficially - what then? What a
waste.

There is also a difference between a learner with a limited vocab scamming a
text and a proficient language user doing the same. One is compensation
strategy for a lack of vocab, the other is an exploitation strategy enabled
by a large vocab.

There's that Woody Allen quote about speed reading War and Peace - 'It's
about some Russians'

And another one from Scott Adam's (creator of Dilbert) in The Dilbert
Future: 'I read a diet book called the Zone. Actually I skimmed it, which is
like reading except without the comprehension. Now I consider myself on The
Zone diet, in the sense that I tend to eat whatever is in the zone of my
kitchen when I'm hungry.'

On endorser of The Learning Revolution on the insider cover claims to have
read it in 15 minutes. Now he/she's probably an expert

Rob B



	


	Group: dogme
	Message: 4449
	From: Charles Jannuzzi
	Date: Fr Sep 19, 2003 7:14 

	Subject: Re: Between the Lines


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> wrote:
> Can we keep insults like "personality 
problems", "childish" and "tiresome" (and "arrogant" as 
well) either in our heads or off the list? 
> 
> Not knowing whether or not I am the culprit who keeps 
coming back, I will just say that I haven't asked you to 
prove anything nor have I asked you how you know anything.

I was referring to the other guy. I agree to cool it if you 
two will. Then we can have some good discussions, possibly 
involving all three of us--some day. Have fun discussing me 
at the Guardian site--and my alleged lack of social skills. 


CJ



	


	Group: dogme
	Message: 4450
	From: Liz Suda
	Date: Fr Sep 19, 2003 7:22 

	Subject: RE: Reading


	Listers may recall a conversation a while back about the Dialogic literary
Circles in Spain. Participants in these circles meet once a week for 2 hours
and select to read a novel (classic or classical literature - let's not get
sidetracked into a discussion of what is "classic" because, whilst being a
problematic definition,it will detract from the essential idea) All agree to
read 20 pages or so of the book in their own time (some may require
assistance) The group then shares, through a dialogic process, their
interpretations of the book. Springboard for discussion if you like.
It seems to me that such dialogue is very dogme. The readers are engaged
with the reading in a different way because the purpose is to share insights
with the group. Participants come with sections marked in the book that they
might like to read out to the group, or ideas that the text has stimulated.
The dialogic process facilitates the uncovering of meaning (multiple
interpretations of the text) and facilitates vocabulary development and no
doubt familiarity with language forms. The springboard aspect is I think its
greatest potential. Springboard for discussion that is, and for learning
about language in context. The same effect can be achieved through reading
short stories or newspaper articles. I agree with Scott that in the wrong
hands this could be deadly boring, which I suspect is true of any lesson
idea. Teachers who recognize and seize the moment can turn any text into a
powerful forum for learning

My approach to language teaching is strongly skewed by my previous
incarnation as a teacher of humanities in a secondary schools, so my focus
is always about extending knowledge and conceptual understanding, as well as
the development of values, sharing ideas and perspectives etc - general
education if you like. Seems to me that there is not enough emphasis on
subject matter in theorizing about language learning.

Over the past decade there has been a strong move in both ESL and Literacy
education in this country (Australia) to ensure that students can read,
write and discuss a range of genres and be able to critically interrogate
them. This has resulted in the explicit teaching of the linguistic forms of
any given genre eg recount, report, exposition, explanation, formal letter,
personal journal, narrative etc. The systemic fuctional linguists have had a
big input into this movement- not without a lot of debate either. Broadly
speaking, it is an attempt to recognize the social context of language. One
framework used here is to define various domains ( social contexts) of
language and literacy -
Literacy for self expression - eg. narratives, journals, notes, letters
literacy for knowledge - eg. essays, reports
literacy for public debate -eg. essays, letters to the edictor, debates
literacy for practical purposes.- eg. directions, instructions

Each domain is seen as having it's own particular structure and style,
which can be deconstructed and analysed with students. How does the writer
use language to develop the argument, how is this piece structured, what is
the writers attitude to x, etc... So there's a critical analytical element,
which lends itself to dialogue and lots of it. Such a framework also ensures
that students are given the opportunity to develop language through a broad
range of text types, rather than just the personal
(what -I -did -on -the -weekend, did -you- hear- about -the- guy type
narratives and recounts).

Learners need models , either spoken or written to gain insight into the
production of a given text. Uncovering the structure of the text provides
fertile ground for uncovering grammar.

Ya gotta make 'em think, I reckon



Liz Suda
(Usually a lurker but greatly stimulated by dogme discussions)
Melbourne


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4451
	From: Dennis Newson
	Date: Fr Sep 19, 2003 7:30 

	Subject: RE: Re: Reading


	The discussion on reading is making it clear to me that we must 
distinguish been at least three aspects:


- The pedagogy of the teaching of reading i.e. the deciphering 
of meaningful symbols. (That's a very rough-and-ready way of 
putting it. Perhaps dk1 could improve on this attempt).

- Promoting the joys of reading. (This usually implies: reading 
poetry and fiction)

- Teaching information retrieval skills. This is where 
skimming, speed reading etc. come in.

In summary, I'd suggest we can't have a very helpful generalised 
disccusion about reading. We have to state first what kind of 
reading under what circumstances for what purposes is our focus 
of interest.


Dennis



	


	Group: dogme
	Message: 4452
	From: Charles Jannuzzi
	Date: Fr Sep 19, 2003 7:35 

	Subject: Re: Affective vocabulary


	>> As for skinning and scamming, I agree that we do it all 
the time, but not very often when we are reading for 
enjoyment. <<

I've got so good and skimming and scanning , as soon as I 
look at the cover of a news magazine I know whether or not I 
want to read it. Seriously, when I see 'Economist' or 'Time' 
or 'Newsweek', I know not to pick it up even. 

Seriously, skimming and scanning are high speed 'skills' 
that we use all the time--so automatically we might not know 
we are using them. How many times a day do you swallow your 
saliva? This is why 'self-reporting' can be so misleading.

I think the problem in an EFL situation is that students are 
used to treating EFL texts as non-informational and non-
communicative--objects to be studied for language learning 
instead. So they might not act naturally toward the texts 
the way they do the ones they do read for information and 
enjoyment.

Greetings to the two anti-dogmetist lurkers at the Guardian 
boards! How is that for social skills?

CJ



	


	Group: dogme
	Message: 4453
	From: Charles Jannuzzi
	Date: Fr Sep 19, 2003 8:05 

	Subject: Re: Reading


	--- In dogme@yahoogroups.com, Robert.Buckmaster@b... wrote:
> 
> I disagree. I might scan for very specific things eg in a 
timetable or
> telephone book but not newspaper articles which I set out 
to read. The idea
> of scamming something before reading in more detail seems 
absurd to me. 

I tend to read the first paragraph of a newspaper article 
then decide whether or not to read the whole thing. You can 
get most of your useful information in a newspaper article 
by reading the first couple paragraphs, and in the case of 
news magazines, the beginning section and the end--and that 
would go for most scholarly articles in journals, too. What 
do we call this, strategic sampling? I think I often read 
the first paragraph carefully and then skim through to the 
end, stopping occasionally. And I seem to skim through 
magazines and journals, sampling, before I decide which 
articles to go back to to read in detail. Isn't this a form 
of 'skimming'. In a way, I'm also scanning--I'm scanning for 
that thing that screams, READ THIS! 

CJ



	


	Group: dogme
	Message: 4454
	From: Adrian Tennant
	Date: Fr Sep 19, 2003 9:04 

	Subject: Re: Re: Hearing reading


	> > CJ wrote:

> Some sort of internal monitoring of language takes place.

Agreed.
But this doesn't necessarily take the form of 'hearing' the text.
Can you, or anyone else, address the rest of my message where I talked about
'seeing', 'smelling' and 'tasting' the meaning behind the words?

Dr E



	


	Group: dogme
	Message: 4455
	From: marina sanzin
	Date: Fr Sep 19, 2003 9:42 

	Subject: Re: dogme group membership


	Hi Scott,

This is Marina, I read the postings everyday
so
Please keep me on the list.
Thanks


>From: "scott_thornbury" <sthornbury@w...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] dogme group membership
>Date: Wed, 17 Sep 2003 12:33:14 -0000
>
>Hi there, I'm doing a check of present members to see who
>are "extinct" as opposed to merely lurking. If you wish to remain on
>the list, can you respond to this message within seven days by
>sending some sort of positive indicator to me at
>sthornbury@w...? If not, I will send a follow-up message,
>suggesting I take you off the list. (Don't worry - you are always
>free to re-join at a later date if you wish).
>Scott
>Group Moderator
>

_________________________________________________________________
Protect your PC - get McAfee.com VirusScan Online 
http://clinic.mcafee.com/clinic/ibuy/campaign.asp?cid=3963
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	Group: dogme
	Message: 4456
	From: Peter & Jan Sampson
	Date: Fr Sep 19, 2003 11:11 

	Subject: Memorable moments


	Today was our last day of term (in New Zealand) and I had asked my students to interview each other and write newspaper-like articles about the most memorable moments from the term in class (they were collated and put into a class newssheet as a reminder of our term together).
Well, what interesting reading. 
A surprise to me was that the activities outside our classroom window were some of the most memorable things all term (our class is on the 2nd floor overlooking the intersection on a busy street). Like the three car accident and the dramas that followed; or the Ambulance that would go past everyday at around morning tea time (not always in a hurry), which we were sure was going to collect donuts from the bakery; or the car that always parked in the same place, until it got a ticket; or the farmers protest march about a proposed governemnt tax. A great number of the activities outside the classroom resulted in speculation and discussion inside the classroom.
One class member wrote that her favourite times during term were at lunch and break times when she could talk with others from a variety of countries about 'petty things'.
Another wrote of the pride and satisfaction she felt when we listened to a song and transcribed the lyrics together.

I enjoyed the class, and I kind of think they did too.

Peter





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4457
	From: scott_thornbury
	Date: Fr Sep 19, 2003 11:36 

	Subject: Re: Memorable moments


	--- In dogme@yahoogroups.com, "Peter & Jan Sampson" <pjsampson@x> 
wrote:> 
A surprise to me was that the activities outside our classroom 
window were some of the most memorable things all term (our class is 
on the 2nd floor overlooking the intersection on a busy street). 

Peter, I love this. It suggests that the ideal dogme classroom be 
positioned in full view of a busy street, and the classroom 
organisation oriented accordingly. I kind of "living wall chart". I 
imagine it´s especially good for practsiing modality: Maybe they´ve 
run out of do-nuts; she might be waiting for her lover...
Scott
(in germany, about to defend dogme at the local MATSDA conference 
(MATSDA is a kind of coursebook writers guild))



	


	Group: dogme
	Message: 4458
	From: scott_thornbury
	Date: Fr Sep 19, 2003 11:50 

	Subject: Re: Reading


	--- In dogme@yahoogroups.com, "Dennis Newson" <denos@d...> wrote:
> The discussion on reading is making it clear to me that we must 
> distinguish been at least three aspects:
> 

I think I would want to add a fourth, Dennis, which is "Using texts 
as a medium" - either for the provision of language (vocab, chunks, 
grammar) or to stimulate talk, writing, research, crtiical 
thinking). When I use texts in this way (which i think is the main 
way I use texts) it seems that it´s important to get the readers 
into the text as quickly as possible (which is why I agree with CJ 
that pre-teachign a lot of vocab is time-wasting), and out the other 
end with as satisfying an understanding of the text as is possible 
in the time available. This may mean spending a little bit of pre-
reading time on schema-activation (e.g. what do you know about X?) 
as this can save time in the long run (and also throws up the kind 
of vocab that may be useful, hence saves having to pre-teach it).

Back to Dennis´s Adam and Eve programme - I ust admit I have done 
similar things using Word Smith Tools keyword program, which pulls 
out and lists the signifcantly frequent words ina text - and hence, 
one assumes, the words that the readers will need to understand to 
make any sense of the text. I present these as a list, and ask them 
to use the keywords to predict what the text is about, as well as 
checking (together, and/or with dictionairies) the meaning of any 
unfamiliar items. This is meant to ease the actual reading process - 
but I´m not entirely convinced, and anyway, it´s very un-dogme 
(although I do write them on the board, or dictate them, rather than 
p/copying them on to a handout.

There´s another school of thought that argues that making the text 
easy-peasy for learners (e.g. by pre-teaching, or using texts about 
familair topics)actually deprives them of the useful skills of 
working meaning out from context, for example, and really engaging 
with the text in the process. It´s those words that you really have 
to struggle for that stick. It´s the No pain-no gain principle.

Scott (now dashing for the train to Dillingen)



	


	Group: dogme
	Message: 4459
	From: Shaun Dowling
	Date: Di Sep 09, 2003 11:32 

	Subject: Re: Re: Affective vocabulary


	CJ. I agree, do we need to teach skimming and scanning in class. Isn´t it useful as a passing startegy for IELTS and TOEFL candidates who are pushed for time and have to pass. Can students skim and scan for enjoyment? Are we teaching any language by using these techniques. I don´t think so
Shaun
----- Original Message ----- 
From: Charles Jannuzzi 
To: dogme@yahoogroups.com 
Sent: Friday, September 19, 2003 3:35 AM
Subject: [dogme] Re: Affective vocabulary


>> As for skinning and scamming, I agree that we do it all 
the time, but not very often when we are reading for 
enjoyment. <<

I've got so good and skimming and scanning , as soon as I 
look at the cover of a news magazine I know whether or not I 
want to read it. Seriously, when I see 'Economist' or 'Time' 
or 'Newsweek', I know not to pick it up even. 

Seriously, skimming and scanning are high speed 'skills' 
that we use all the time--so automatically we might not know 
we are using them. How many times a day do you swallow your 
saliva? This is why 'self-reporting' can be so misleading.

I think the problem in an EFL situation is that students are 
used to treating EFL texts as non-informational and non-
communicative--objects to be studied for language learning 
instead. So they might not act naturally toward the texts 
the way they do the ones they do read for information and 
enjoyment.

Greetings to the two anti-dogmetist lurkers at the Guardian 
boards! How is that for social skills?

CJ




Yahoo! Groups Sponsor 
ADVERTISEMENT




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4460
	From: Laurence Kinsella
	Date: Fr Sep 19, 2003 1:01 

	Subject: Re: dogme group membership


	Hi Scott,
Leave me on please - interesting reading and I will contribute later but just got back from China and going to Europe tomorrow.
Cheers,
Laurence
----- Original Message ----- 
From: scott_thornbury 
To: dogme@yahoogroups.com 
Sent: Wednesday, September 17, 2003 2:33 PM
Subject: [dogme] dogme group membership


Hi there, I'm doing a check of present members to see who 
are "extinct" as opposed to merely lurking. If you wish to remain on 
the list, can you respond to this message within seven days by 
sending some sort of positive indicator to me at 
sthornbury@w...? If not, I will send a follow-up message, 
suggesting I take you off the list. (Don't worry - you are always 
free to re-join at a later date if you wish).
Scott
Group Moderator
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	Group: dogme
	Message: 4461
	From: midill@a...
	Date: Fr Sep 19, 2003 9:31 

	Subject: Re: Re: Extensive reading in class


	I have my students read, though I wouldn't say extensively, in class because 
many have little time to read outside of class. They are in class 5 hours a 
day and many also work full time jobs.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4462
	From: Dennis Newson
	Date: Fr Sep 19, 2003 2:30 

	Subject: Reading. Are we wasting our time?


	I have to share this with the list. (Posted by Ruth Vilmi to 
CETEFL).


Dennis


=======================================
Hi CETEFLers!


See how easy this is to read!! Interesting! Is it really worth
spending so much time on teaching spelling?!;-)


Aoccdrnig to a rscheearch at Cmabrigde Uinervtisy, it deosn't
mttaer in waht oredr the ltteers in a wrod are, the olny
iprmoetnt tihng is taht the frist and lsat ltteer be at the 
rghit pclae. The rset can be a total mses and you can sitll raed 
it wouthit porbelm. Tihs is bcuseae the huamn mnid deos not raed 
ervey lteter by istlef, but the wrod as a wlohe. Amzanig
huh?

Hvae a good wekened:-)

Rtuh

Ruth Vilmi
" "
Dennis Newson
List Manager CETEFL-L
denos@d...
http//www.dennisnewson.de



	


	Group: dogme
	Message: 4463
	From: Shaun Dowling
	Date: Di Sep 09, 2003 11:26 

	Subject: Re: Re: Reading


	I think we are talking about 2 different types of reading in these messages
One "extensive reading" and "texts"
I´d like to add to the text discussion
I find it useful to have students read texts silently then After have students turn over their pieces of paper so they have to REMEMBER what was written. In pairs they discuss the texts, words they found difficult, give their opinions etc. (they can have a sneak peek if they want)
Then with group feedback the teacher can review the word, collocations, phrases, grammar or whatever theat the students recall. They can be written on the board to help our visual friends, and extended with other interesting words collocations.
Then you get students to discuss the texts once more but this time they try and use the information reviewed. They then see the information at least 4 times (repetition) and have to use their memory, both two ways of trying to stick it in their long-term memory.

I have never known what the fuss was all about about reading aloud. I is just another way of reading, some people like to read out loud. It certainly can break up monotony in the classroom. It is also excellent one on one where long silences feel strange and I use Dennis´s sequence this way by summarising before diving in to draw out what is useful in the texts.
Shaun


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4464
	From: MCJ
	Date: Fr Sep 19, 2003 12:04 

	Subject: Re: dogme group membership


	At 12:33 PM 9/17/2003 +0000, you wrote:

>Hi there, I'm doing a check of present members to see who
>are "extinct" as opposed to merely lurking. If you wish to remain on
>the list, can you respond to this message within seven days by
>sending some sort of positive indicator to me at
>sthornbury@w...? If not, I will send a follow-up message,
>suggesting I take you off the list. (Don't worry - you are always
>free to re-join at a later date if you wish).
>Scott
>Group Moderator

Hi Scott and Dogme List

I'm lurking here in Saudi Arabia and will intend to participate once I get 
a feel for the group. I'm teaching ESP to undergraduate students at King 
Saud University, Riyadh. Because of time and staff constraints we are 
teaching only reading and while all students need a minimum degree of 
fluency in this skill most are primarily interested in the grade they will 
get for the course.

Don't throw me off the list.

Nice to meet you all.


Omar



	


	Group: dogme
	Message: 4465
	From: Diarmuid Fogarty
	Date: Fr Sep 19, 2003 6:40 

	Subject: Skimminganskanning (Scott''s next train stop?)


	Shaun asks: "do we need to teach skimming and scanning in class. Isn´t it useful as a passing startegy for IELTS and TOEFL candidates who are pushed for time and have to pass. Can students skim and scan for enjoyment? Are we teaching any language by using these techniques. I don´t think so"


In my experience, skinning and scamming is essential for IELTS but this doesn't change my mind about teaching reading. If students are going to do an exam, you will probably want to teach them exam strategies. But we can only really *nurture* reading strategies. And that is probably best done by giving them lots of texts within their level and encouraging them to look for things that interest them.

As for skinning and scamming for enjoyment, I wonder. Is there anybody who would find the activities in themselves enjoyable? Like you say, Shaun, "I don't think so." 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4466
	From: Jane Arnold
	Date: Fr Sep 19, 2003 8:42 

	Subject: Re: Re: Hearing reading


	Dr. E - this is not exactly what you were asking but maybe related a bit.
There is a lot written by Paivio on the dual coding theory - he posits 
convincingly that we process information in 2 separate but related 
channels, verbal (language) and non-verbal (images, which may be of any 
of the sensory modes - seeing, smelling, tasting...). Bugelski in the 
70s wrote that "words are not associated with each other. words do not 
exist except as sounds in the air or printed marks on paper. There is 
no way for a word to be associate with another. Verbal stimuli generate 
neural processes which, in some instances, initiate vocal or written 
responses" What they do associate with is the nonverbal. Which maybe 
why, "cute" and "grammatical" though it is, Chomsky's "colorless green 
ideas sleep furiously" is of no use for communication - no connection of 
the words to what we know of the non-linguistic world.
Jane

Adrian Tennant escribió:

> > > CJ wrote:
>
> > Some sort of internal monitoring of language takes place.
>
> Agreed.
> But this doesn't necessarily take the form of 'hearing' the text.
> Can you, or anyone else, address the rest of my message where I talked 
> about
> 'seeing', 'smelling' and 'tasting' the meaning behind the words?
>
> Dr E
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> click here 
> <http://rd.yahoo.com/M=194081.3897168.5135684.1261774/D=egroupweb/S=1705043336:HM/A=1706996/R=0/SIG=11p5b9ris/*http://www.ediets.com/start.cfm?code=30509&media=atkins> 
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service 
> <http://docs.yahoo.com/info/terms/>.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4467
	From: Sue Murray
	Date: Fr Sep 19, 2003 10:43 

	Subject: Fw: Unplugged


	thanks Scott; I find your onestop replies very clear and helpful, and had
already printed out the fossilization one for our staff room board some time
back!

just to add, the 121 guy I mentioned is full of motivation - both because he
really loves coming to 'school' and because he and his family are dead set
on moving to Brussels for 3 years, which they will be able to do if he gets
a sufficient level in a military test in English next year.

so, somehow, his yesterday's 'gos' have to become 'wents', and a greater
appreciation of 'dummy' dos and things is gonna be necessary....!

I have a hunch and a hope which with any luck will be put to the test:
if his bosses allow him to join a group, rather than insist that he has to
have
121, I think that might help by adding an important extra dimension to the
equation. My vague hypothesis (in his particular case, given the situation
so far) is that what is 'missing' is interaction with others who have a
similar interlanguage....

and I'm remembering also a colleague who found he learnt much more Italian
grammar from listening to us other colleagues than he did from regular
contact and
long conversations with L1 Italians; he found himself often
noticing and comparing grammar things much more clearly and easily in
conversation with non-native speakers, even 'light bulbs' coming on!
and these things he would then subsequently
experiment with and also notice more clearly and easily with Italians.

I'm mentioning
all this because I think it could be a very helpful aspect of learning
grammar for
some people; and also because some teachers fear learners learning from
each other for fear they will 'learn each other's mistakes' or even promote
'fossilization'; ironically, I'm thinking that it can be a useful
bootstrapping for 'de-fossilization', (as well as 'critical' learning), in
some cases at least.

(dunno if anyone else has had any similar 'hunches', or experiences??)

Sue
(and thanks, Rob, for explaining what you mean by 'instruction'; my
necessarily late night forays into the list don't always make for the best
intersubjectivity on my part!)

----- Original Message -----
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Thursday, September 18, 2003 9:23 AM
Subject: Re: [dogme] Unplugged


> On 18 Sep 03, at 1:34, Sue Murray wrote:
>
> > he can't for the
> > life of him say 'I went .... yesterday/last Saturday'; it's 'I go
> > .......'; .... he seems to directly lexicalise
> > it into 'I' - 'go to the cinema' - 'last night'; (I'm using *seem* - and
> > crudely - of course we don't know!) and this processing has worked for
him
> > for years, and it's difficult to change; perhaps what is called
> > fossilization!
> >
>
> On the subject of fossilization, this link may or may not help:
> http://www.onestopenglish.com/ProfessionalSupport/ask/methodolo
> gy_thornbury_fossils.htm
>
> (It's all one line, so you may have to jiggle around with it)
> Scott.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 4468
	From: Sue Murray
	Date: Fr Sep 19, 2003 10:45 

	Subject: reading aloud


	perhaps reading aloud can have different guises. and not just the painful incoherent forcing it's usually associated with.
(and I for one find it impossible to read something aloud in L1 if I haven't already read and understood it first!)

I find especially kids and young learners often enjoy reading out loud - rehearsing or changing parts in a dialogue or story, for example; and sometimes, there might even be an ultimate aim of 'learning lines', in which case reading out loud is an intermediate stage. and they often ask to record themselves reading out a story or dialogue they've devised or read, and positively revel in listening to themselves after; and lots of students like to take it in turns to then take the tape home to listen for fun (and maybe let other members of the family hear!) And, as has been recently mentioned, they fix on certain words and phrases they really like and like the sound of. And lots of other positive things as well, not least the bridging of the 'say and sight' gap.

of course, this is never stuff they read aloud at first sight; and it's stuff they have an investment in, either because they took part in creating it, or because they are re-creating it by making a 'role' their own; especially with young learners, I also find it can be a great way to practise intonation, as well as to engage them in more extended, connected production because extended L1 conversation is not a strong feature with that age group in the same way as with adolescents and adults.

and in a way, doesn't a classic CLL cycle involve a reading aloud of the created dialogue stage?

just a few late night thoughts.
Sue
PS:
> Apropos Sue's thoughts on the dullness (for her) of reading scientific
>texts, 
just btw, I misrepresented myself if it seemed I find scientific texts dull! my ref was to 'dry scientific texts', which was lifted/a pick up from a previous poster (maybe Diarmuid? too many postings recently to go back and check!) mentioning ways of making them more interesting for students who have to read them. It was not referred to either the text used to illustrate Rob's dynamic interpretation of a 'think aloud' technique, nor to my own feelings about scientific texts (which I usually find quite the opposite of dull!). what makes a text dry and dull is not the subject matter!


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4469
	From: Fiona
	Date: Fr Sep 19, 2003 11:21 

	Subject: Re: reading aloud


	--- In dogme@yahoogroups.com, "Sue Murray" <suemurray@i...> wrote:
> perhaps reading aloud can have different guises. 

I agree with Sue (as usual). Reading aloud isn't always something 
similar to what went on in Latin class when I was at school. It all 
depends on your students, though it's not exactly a READING thing, is 
it? More of a performance thing. As Sue says, you have to understand 
what you're saying (ie have read it and 'processed' it beforehand)to 
make a go of it. 
I had a student for two years who taught at the local Seminario, so 
ALL of her students were going to be priests. Being able to read 
aloud coherently in English was kinda crucial to her students! So 
with her, we did a lot of practice (using one of the texts on the 
Banned Books list ;-)), chunking texts, using drama techniques, and 
using intonation and pace etc. so that the result was close to 
captivating/inspiring and not like a dose of tranquilizers. 

My business students often ask to read aloud, but again there is a 
logic to it. These people have to give powerpoingt presentations, 
read reports at meetings, read documents over the phone.....so they 
need to try it out in class.

Of course, it has little to do with the speaker's/reader's 
comprehension, and a lot to do with listener's comprehension. A 
hybrid between speaking, reading and the performing arts.

Like learning to read bedtime stories to your children.

Fiona
p.s. DENNIS, if you're Virgo, you've just had a birthday...... 
BESTEST OF BEST WISHES to you!



	


	Group: dogme
	Message: 4470
	From: Sue Murray
	Date: Fr Sep 19, 2003 11:55 

	Subject: Fw: Re: Hearing reading


	loved Jane's post.

(dunno why, but 'colorless green ideas sleep furiously'
has always conjured up images of angry green s*h*eep for me .......!! and
the 'idea' of 'sleeping furiously' intrigues me ....)

and there's also synaesthesea - a crossing of senses, or 'an involuntary
physical experience of a cross-modal association'!
'colour-hearing' is one of the most common
manifestations - seeing colours instead of hearing music or words. (If it
sounds hallucinogenic, it sometimes is; 'pseudosynaesthesea' can sometimes
be drug induced)

but in 'non-clinical' form it's perhaps just a normal way of experiencing,
just that some people experience it constantly and in very exaggerated form?
I know I'm not the only one who quite often finds that a
word has a taste, a sound a smell, a touch a colour, and so
on. Perhaps (I don't know) in 'true' or 'extreme' synaesthesea the
experiencer cannot recognize the stimulation as, say, verbal or musical
or whatever, whereas for the rest of us, we realize we're tasting words or
seeing sounds or whatever, when it happens.

(and of course, tho maybe it's extending the point too much?, language
itself is very 'synaesthesic' - and multi-modular - in its intrinsic
metaphoric use ?)

all of which addresses Dr E's question but very, very obliquely!
(synaesthesia, btw, is often associated with artistic genius!)


----- Original Message -----
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Friday, September 19, 2003 10:04 AM
Subject: Re: [dogme] Re: Hearing reading


> > > CJ wrote:
>
> > Some sort of internal monitoring of language takes place.
>
> Agreed.
> But this doesn't necessarily take the form of 'hearing' the text.
> Can you, or anyone else, address the rest of my message where I talked
about
> 'seeing', 'smelling' and 'tasting' the meaning behind the words?
>
> Dr E
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4471
	From: Diarmuid Fogarty
	Date: Sa Sep 20, 2003 6:32 

	Subject: Re: Re: Hearing reading


	Sue wrote "(dunno why, but 'colorless green ideas sleep furiously'
has always conjured up images of angry green s*h*eep for me"

Spooky! Me too...and I haven't taken any drugs for years now! 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4472
	From: Adrian Tennant
	Date: Sa Sep 20, 2003 8:51 

	Subject: Similar interlanguage


	Sue wrote:

> I have a hunch ..... that what is 'missing' is interaction with others who
have a similar interlanguage....
> and I'm remembering also a colleague who found he learnt much more Italian
grammar from listening to us other colleagues than he did from regular
contact and long conversations with L1 Italians;

> (dunno if anyone else has had any similar 'hunches', or experiences??)

Strange. My experience of learning Latin American Spanish in Ecuador were
quite the opposite. I found that the taxi ride between where I worked and
the school I was studying in were far more productive (with far more
'learning' taking place) than the classroom. So much so that my employer
(The British Council, at that time) agreed to stop paying for the lessons
and simply pay for me to ride around in a taxi for an hour!

Dr Evil



	


	Group: dogme
	Message: 4473
	From: Sue Murray
	Date: Sa Sep 20, 2003 12:59 

	Subject: Re: Similar interlanguage


	I don't think that's strange, and I think a lot of learners' experience is
like that (also makes me think about taking up taxi driving and offering
mobile English 'lessons' - plus, there's an ever present 'living wall chart'
along the lines of what Peter's students found memorable and talked/wrote
about!)

however, I do think some/certain types of learners can notice and
understand some
grammar use and construction more clearly while listening and talking
with (linguistic) peers -
language they're probably already 'primed' on in some way, but haven't quite
become properly aware of. This doesn't only mean hearing 'correct' or more
complex language from peers - it also means noticing anomalies or
things you think are
not correct; and even, hearing the same errors you make from the mouths of
others is not the same as 'hearing' them from your own, and you're not
producing speech at the same time so have more attention freed up to notice;
this can sometimes have a 'light dawning' effect which can jack-up the whole
system so to speak. (and of course,
I'm not talking about learning only this way, or everything this way,
but it being, for some learners, a useful stepping stone and practise ground
also for
things a particular learner
is finding dense or out of the field of vision so to speak). And maybe, for
some learners, listening only to their own voice and highly proficient
speakers is not as helpful and efficient as both those plus also listening
to peers.

Plus, everyone is 'in the same boat' as self-acknowledged learners, whereas
for some (not all) learners, the processing pace and social dynamics of
talking to highly proficient speakers often creates more top-down
comprehension than with peers?
With peers, attention time, and often a different state of 'anxiety', can
create that little bit of extra live 'bottom-up' which is necessary for some
learners to 'fill in gaps'?

anyway, it's only a hunch I spose; though I do notice a lot of useful and
grateful noticing, helping each other say certain things, and even recasting
goes on between students, and they
choose to 'interrupt' their conversations and discussions with these little
language asides, and often comment on them afterwards. (another
observation: recasting often seems to be more noticeably recasting to the
'recastee' when it comes from a peer - or a taxi-driver! - rather than a
teacher? )

as Dr E said, no 2 learners are really ever at the same 'level'; but a bunch
who have fairly similar overall processing capacities can often provide each
other with very reachable, maybe intermittent but vivid and readily
digestible, little 'ZPDs'? Of course, it also depends on what happens in
the classroom, and how much the learners' engage and interact
in their true interlanguage. And other factors, including how they get on
together.

My original point was whether, as an additional practise environment, it can
help a learner towards 'defossilization'; so I'm gonna be specifically
looking out for this one
over this next year; if there's any 'evidence' will let you know!



----- Original Message -----
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Saturday, September 20, 2003 9:51 AM
Subject: [dogme] Similar interlanguage


> Sue wrote:
>
> > I have a hunch ..... that what is 'missing' is interaction with others
who
> have a similar interlanguage....
> > and I'm remembering also a colleague who found he learnt much more
Italian
> grammar from listening to us other colleagues than he did from regular
> contact and long conversations with L1 Italians;
>
> > (dunno if anyone else has had any similar 'hunches', or experiences??)
>
> Strange. My experience of learning Latin American Spanish in Ecuador were
> quite the opposite. I found that the taxi ride between where I worked and
> the school I was studying in were far more productive (with far more
> 'learning' taking place) than the classroom. So much so that my employer
> (The British Council, at that time) agreed to stop paying for the lessons
> and simply pay for me to ride around in a taxi for an hour!
>
> Dr Evil
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4474
	From: Adrian Tennant
	Date: Sa Sep 20, 2003 1:05 

	Subject: Re: Similar interlanguage


	Hi Sue,

Have to agree that it depends on the learner. I'd also like to follow up on
the following point:

> My original point was whether, as an additional practise environment, it
can help a learner towards 'defossilization'; so I'm gonna be specifically
looking out for this one over this next year; if there's any 'evidence' will
let you know!

I think part of the 'issue' here is personal motivation with regard to
communication. As a self-confessed 'lazy' learner if I can communicate I
don't particularly worry about whether what I'm saying is 'grammatically'
correct. To my way of thinking I'm more concerned with the pragmatic level.

Dr E



	


	Group: dogme
	Message: 4475
	From: Robert M. Haines
	Date: Sa Sep 20, 2003 6:51 

	Subject: Re: Similar interlanguage


	Sue and Adrian,

I'd like to jump in here, because it seems appropriate given my different
learning style; I tend to concern myself with accuracy. At least while
learning German I did. Then again, like Dennis, I'm a Virgo. Anywho... I
remember listening in for chunks of language I could use in stores and city
parks but also reading, discovering a new form of the verb I'd never
*noticed*, then asking all over the place about it and looking it up in a
grammar. Fortunately, I was living in the L2 environment, so I felt the need
for fluency as well.

Speaking of which, I think CJ's point about some students seeing the L2
(English here) as a separate subject to be studied academically is a good
one; however, it seems to apply more to monolingual groups than
multi-lingual ones. In my experience, English was often made meaningful
simply by students' desire to find a medium through which they could learn
about each other's cultures, backgrounds, personalities, etc.

Rob


----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Saturday, September 20, 2003 5:05 AM
Subject: Re: [dogme] Similar interlanguage


> Hi Sue,
>
> Have to agree that it depends on the learner. I'd also like to follow up
on
> the following point:
>
> > My original point was whether, as an additional practise environment, it
> can help a learner towards 'defossilization'; so I'm gonna be specifically
> looking out for this one over this next year; if there's any 'evidence'
will
> let you know!
>
> I think part of the 'issue' here is personal motivation with regard to
> communication. As a self-confessed 'lazy' learner if I can communicate I
> don't particularly worry about whether what I'm saying is 'grammatically'
> correct. To my way of thinking I'm more concerned with the pragmatic
level.
>
> Dr E
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4476
	From: sandra natalini ribeiro
	Date: So Sep 21, 2003 4:00 

	Subject: Re: Similar interlanguage


	> I tend to agree to Adrian's point of view: Personal motivation 
should be the key to success there. I think Sue's point about peer 
interaction and the awareness of mistakes it should be able to raise 
is a very interesting one: I had never thought of it like this, and I 
really beleive it may work. But I still think that if the students 
are not motivated towards changing their habits, they won't even 
notice the grammar quality of their own or other people's production, 
simply because their focus is somewhere else.
Rob mentioned he had to turn his focus to fluency a bit more, 
because he was living in a German speaking country. He also said his 
students are motivated to learning because of their desire to 
communicate with their classmates from different cultures. It seems 
easy devise what can make a student motivated towards improving their 
fluency. The question is, what can make a student, ( your student, 
Sue) internally motivated towards improving his accuracy?

> 
>



	


	Group: dogme
	Message: 4477
	From: Diarmuid Fogarty
	Date: So Sep 21, 2003 5:46 

	Subject: Motivation


	For an interesting read about motivation, see Marion Williams and Robert L. Burden's book "The Psychology of Language Learning" or something like that. It's a very accessible book that touches on an area that is (somewhat mystifyingly) neglected in our training.

Personally, I think intrinsic motivation is a bugger to stimulate and a lot of it is down to the relationship a teacher has with their students. I think this pretty much holds true whether or not the student is already motivated. A dodgy relationship can screw up the best motivation. 

I also think that the dominant thought in EFL is that teachers are responsible for motivating their students. This, at least in my opinion, is sometimes a bit of a tall order and can lead to teachers feeling as if they are failing. Conversely, it can lead to some snorts of derision in the staffroom and the rhetorical flourish of "What are we supposed to be, teachers or entertainers?"

If we're going to let reading develop into motivation, can I ask the list whether or not people feel that there is a need to redefine the teacher's role in motivating students and if so, how?



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4478
	From: lifang67
	Date: So Sep 21, 2003 10:40 

	Subject: Krashen in Busan


	Well, one of the nice things about hearing Dr. Krashen is that you 
really only have to do once every twenty years or so, because he 
hardly ever changes his mind.

Another nice thing is that he's quite a showman. Rather like Dorian 
Gray he never ages, and he always has new jokes (though they are 
almost always set in his distant past studying music in Austria). He 
dressed in a suit, but not a business suit, and wore black sneakers 
without a red stripe, which at a crucial point in his talk, when he 
wanted to discuss how people create identities through writing, he 
drew our attention to.

But there are some nasty things too. He's quite selective in his 
anecdotes--he only ever accepts anecdotal evidence for arguments he 
agrees with, and with everything else he demands "Look at the 
research!" The research he likes to use involves a lot of 
standardized testing scores, which he takes as good coin. On the 
other hand, he says that writing doesn't do anything to improve your 
English but "it makes you smarter (!)" and give you loads of new 
ideas. It doesnt occur to him to ask what good are tests that dont 
measure new ideas or smartness.

At a talk on the Advanced EFL Writer, he spent well over an hour 
discussing READING, because of course "output" (which can be 
rigorously distinguished from input) is only an effect and never a 
cause. At this point he noticed from a number of raised eyebrows that 
there were people in the audience familiar with the "output 
hypothesis" of Merrill Swain, and he quickly said that Merrill was a 
good friend of his, but she was wrong.

Merrill Swain should be more careful picking her friends! He claimed 
that Swain (who now doesn't distinguish between input and output at 
all) advocated "forced" output (the term she actually used 
was "pushed" and it was all a very very long time ago).

But the nastiest thing was the general PESSISMISM that underlies all 
of his chirpy talk. In order to learn anything, we all need input in 
industrial quantitites. And here in Korea, you just can't get it. 
Unless, of course, we stock up with graded readers and go on courses 
to Southern California. You need bulk, and that means bulk imports.

My grad student, Minsuk, wanted to ask him about e-palling. She 
wanted to point out to him that in e-palling, quoting was an 
absolutely essential function, if not direct quoting than at least 
borrowing and burrowing in the language somebody has just used. The 
same thing, of course, goes on in conversations. But if it does, what 
does that about the distinction between learning and acquisition, or 
even between input and output? The moderator noticed that Minsuk was 
sitting next to me, and didnt call on her. 

Another teacher who was called on, though, advocated reading the same 
book over more than once. This is suggests, at least to Krashen, 
focus on form, so he wrinkled his nose and said that he never read 
the same book twice because it was too boring, and that his 
granddaughter was driving him crazy by making him read the Big Blue 
Butterfly nine times. Apparently it escaped his notice that she's not 
bored.

dk1



	


	Group: dogme
	Message: 4479
	From: profshaun36
	Date: So Sep 21, 2003 12:07 

	Subject: Re: Motivation


	>Dear Dar
> U sed "I also think that the dominant thought in EFL is that 
teachers are responsible for motivating their students. This, at 
least in my opinion, is sometimes a bit of a tall order and can lead 
to teachers feeling as if they are failing. Conversely, it can lead 
to some snorts of derision in the staffroom and the rhetorical 
flourish of "What are we supposed to be, teachers or entertainers?""

Of course we are not entertainers all though I think that a tiny bit 
of this does come into teaching somewhere. Laughing together or 
having fun with the language. It doesn´t necessary mean we are 
comics/artists but we make the learners relaxed and bring down those 
language filters (if the exist)

I´d suggest another book Motivation Strategies in the Language 
Classroom by Zoltan Dornyei (CUP). It is also a very accessible book 
high on practicle ideas. The first thing he mentions as does your 
book is the teacher and appropraite teacher behaviour. Their 
enthusiasm is the first one with teacher expectations, relationship 
with studentts and acceptance following closely behind
I´m not going to go into the book as I´m no expert and I don´t want 
to give a book review
But I think dogme goes a long way here. If we look at the teachers 
enthusiasm and how it rubs off on the learner then people who are 
practicing dogme in the classroom will probably have the belief that 
it works, and want it to work as well. Students find teachers who are 
constantly learning and updated their knowledge, like most of us are 
doing on this discussion group, have an extremely motivating affect 
on them.
What I like about the book is that he doesn´t go into intrinstic and 
extrinsic motivation as teachers can always say "well, I can´t do 
anything about him/her as they have no or low extrinsic motivation so 
they are a lost case". It gives useful tips on probably what is the 
key factor in teaching and learning.

I´m not sure butI believe the guy who wrote it is Hungarian and is 
not an English teacher and also doesn´t speak English. 

Shaun



	


	Group: dogme
	Message: 4480
	From: Adrian Tennant
	Date: So Sep 21, 2003 12:30 

	Subject: Re: Re: Motivation


	Shaun wrote:

> I´d suggest another book Motivation Strategies in the Language Classroom
by Zoltan Dornyei (CUP).
> I´m not sure butI believe the guy who wrote it is Hungarian and is not an
English teacher and also doesn´t speak English.

Yes he is Hungarian.
He has taught English and he definitely speaks English.

Dr Evil



	


	Group: dogme
	Message: 4481
	From: scott_thornbury
	Date: So Sep 21, 2003 6:18 

	Subject: Dogme membership


	Thanks everyone who got back to me re maintaining their dogme 
membership - the response has been heartening. I'll now start 
emailing, individually, non-responders, so we can get a better idea 
of current membership. Incidentally, a number of replies apologised 
for being lurkers. It wasn't the intention to make people feel guilty 
for lurking - not at all. On the contrary, it's nice to know that 
there are so many of you out there who are obviously enjoying 
the "long conversation". Lurk on!
Thanks, Scott



	


	Group: dogme
	Message: 4482
	From: dnewson2001
	Date: So Sep 21, 2003 8:39 

	Subject: Re: green ideas. (Formerly: Hearing reading)


	I must admit that I've come to find:

"Colourless green ideas sleep furiously"

striking, memorable and "poetic". It has come to suggest meaning - 
or I have begun to abscribe meaning to it - along the lines that 
some ill-defined idea, green yet colourless, aparently innocuous 
(sleeping) are charged with possibly dangerous energy - they are 
sleeping furiously.

What's this an example of - my gullibility, our urge to make meaning 
out of the seemingly meaningless, or the suggestibility of words?

Dennis



	


	Group: dogme
	Message: 4483
	From: Tony Winn
	Date: So Sep 21, 2003 9:27 

	Subject: Re: dogme group membership


	Scott & Co
Please leave me on the list. I've been away to an
mail-less place and have a lot of reading to catch up
on. The conversation seems to have been frantic since
I went away.
T
--- scott_thornbury <sthornbury@w...> wrote: 
---------------------------------
Hi there, I'm doing a check of present members to see
who 
are "extinct" as opposed to merely lurking. If you
wish to remain on 
the list, can you respond to this message within seven
days by 
sending some sort of positive indicator to me at 
sthornbury@w...? If not, I will send a follow-up
message, 
suggesting I take you off the list. (Don't worry - you
are always 
free to re-join at a later date if you wish).
Scott
Group Moderator
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	Group: dogme
	Message: 4484
	From: Jane Arnold
	Date: So Sep 21, 2003 10:50 

	Subject: Re: Re: green ideas. (Formerly: Hearing reading)


	Dennis, I think the Chomsky sentence is indeed memorable. And I once 
had a conversation with Mario Rinvolucri about it after I had used it as 
an example of something we can't process easily as we cannot connect it 
easily to the world we know and I was proposing the use of "image 
rich" language for learners. He agreed with you that it is a great 
sentence and saw my alternative - something rather trivial like 
"Sleeping little children dream peacefully" - as much less interesting. 
Yes, indeed it is, but I was trying to see what would be the type of 
language that learners (not creative native speakers who love to play 
with language) could process better because they could make a mental 
image of it. 
Jane
dnewson2001 escribió:

> I must admit that I've come to find:
>
> "Colourless green ideas sleep furiously"
>
> striking, memorable and "poetic". It has come to suggest meaning -
> or I have begun to abscribe meaning to it - along the lines that
> some ill-defined idea, green yet colourless, aparently innocuous
> (sleeping) are charged with possibly dangerous energy - they are
> sleeping furiously.
>
> What's this an example of - my gullibility, our urge to make meaning
> out of the seemingly meaningless, or the suggestibility of words?
>
> Dennis
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> click here 
> <http://rd.yahoo.com/M=194081.3897168.5135684.1261774/D=egroupweb/S=1705043336:HM/A=1732163/R=0/SIG=11n0nglqg/*http://www.ediets.com/start.cfm?code=30510&media=zone> 
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service 
> <http://docs.yahoo.com/info/terms/>.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4485
	From: Fiona M
	Date: So Sep 21, 2003 11:10 

	Subject: Re: Motivation


	Diarmuid sez:
"Personally, I think intrinsic motivation is a bugger to stimulate and a lot of it is down to the relationship a teacher has with their students. I think this pretty much holds true whether or not the student is already motivated. A dodgy relationship can screw up the best motivation. 

I also think that the dominant thought in EFL is that teachers are responsible for motivating their students. This, at least in my opinion, is sometimes a bit of a tall order and can lead to teachers feeling as if they are failing. Conversely, it can lead to some snorts of derision in the staffroom and the rhetorical flourish of "What are we supposed to be, teachers or entertainers?" (enda quote)


Well, for once I don't quite agree with you. Let's take this by parts. 

The relationship with the teacher - yes, to an extent this is vital, all that JoHari disclosure and being cool and that, but it goes much deeper. There's no point in just being a great person, they might like you but think your classes are crap, want to go for a drink with you but think English is a waste of time. Obviously, if you are a caring, nurturing, listening, flexible kinda teacher, you're onto a winner, but that's only part of the story. The students' relationship with each other (integration), their 'relationship' with the target (ie English)including opinions of its speakers, cultural baggage and so on, and their relationship with themselves (ie self-esteem) are also major considerations.

Teachers are responsible for motivating their students: yes, of course, using everything they've got to hand, including the other people in the room, intelligent use of whatever materials they're obliged to use (or not), their own 'nous' (dunno how to spell that) meaning a crafty guiding of inter/intra-class relationships based on team work (NOT the same as group work), inspiring class work and 'power to the people'. Motivation, as you probably know, was plotted out by Maslow as being a 5 tier pyramid (bottom level= physical needs, 2nd level security, 3rd social acceptance, 4th self-esteem, 5th self realisation. For many students (especially teens, but also adults) the 2nd, 3rd and 4th levels are pretty much intertwined. Being part of the group, feeling safe in the classroom context and within the group leads to self-esteem. Down with humiliation, confusion, anxiety and competitivity, I say. 
These ARE areas we can work on WITHOUT being Jim Davidson, David Copperfield, Eddie Izzard or - um - or Ruby Wax et al. We can just be intelligent about how we blend the personalities in the room, how we hand over the power - Andy Warhol said 15 minutes in a lifetime, but 5 minutes in a class every now and again, via use of student created materials, student performance (video projects, sketches whatever), display of student work, positive feedback rather than correction, marking the good as well as the bad and DOGME go a long way.

By the way, I noticed last night that the Guardian thread seemed to think that the dogme take on motivation is to be entertaining, tap-dancing cabaret teachers (preferably loopy airheads to boot), but I think it has far more to do with knowing when to shut up and listen, when to ask pertinent questions which focus on the students without emphasising the differences between them and how to work with what THEY want to work with. (sorry, a little aside there) Also, when to activate their potential for intrinsic motivation to the benefit of the group.(Letting my politics show?)

What else, Mr Fogarty? Teachers or entertainers? No, blenders, listeners, prodders and gap-fillers, ie filling the gaps in their communication, helping them to be able to express themselves better/efficiently, whether fluently or accurately depending on each learner's personal ambition or need. Psychologists as well as 'teachers'. Discreet professionals, not the leading star.

Redefine the teachers' role.......... I think I just tried to do that.

I've got a load of stuff on this area, but I also have a flat which has just gone through a birthday party, and you may not be interested to hear any more. I rest my typing fingers for now. 

Fiona


----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: Sunday, September 21, 2003 5:46 AM
Subject: [dogme] Motivation


For an interesting read about motivation, see Marion Williams and Robert L. Burden's book "The Psychology of Language Learning" or something like that. It's a very accessible book that touches on an area that is (somewhat mystifyingly) neglected in our training.

Personally, I think intrinsic motivation is a bugger to stimulate and a lot of it is down to the relationship a teacher has with their students. I think this pretty much holds true whether or not the student is already motivated. A dodgy relationship can screw up the best motivation. 

I also think that the dominant thought in EFL is that teachers are responsible for motivating their students. This, at least in my opinion, is sometimes a bit of a tall order and can lead to teachers feeling as if they are failing. Conversely, it can lead to some snorts of derision in the staffroom and the rhetorical flourish of "What are we supposed to be, teachers or entertainers?"

If we're going to let reading develop into motivation, can I ask the list whether or not people feel that there is a need to redefine the teacher's role in motivating students and if so, how?



[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 4486
	From: Fiona M
	Date: So Sep 21, 2003 11:19 

	Subject: Re: Motivation (p.s.)


	When I say 'without emphasising the differences between them, I mean the ones they might not wish to point out, be it colour, size of house, whether they had a summer holiday or not, religion, geographical origin where this might cause problems, and so on and so forth. It's not an easy one, as I know for example, that I can sometimes feel embarrassed to admit I've never been out of Europe, that I'm 'single' with 2 kids, that my religion is not the dominant one in Spain (do I have one?), that I come from a pretty classless society, that I haven't had a summer holiday for years and years..................................endless taboos, which is why it is often safer to let the students bring up the topic, than rely on 'what's in the book'.

Enough, no more, 'tis not as sweet now................... 
----- Original Message ----- 
From: Fiona M 
To: dogme@yahoogroups.com 
Sent: Sunday, September 21, 2003 11:10 PM
Subject: Re: [dogme] Motivation


Diarmuid sez:
"Personally, I think intrinsic motivation is a bugger to stimulate and a lot of it is down to the relationship a teacher has with their students. I think this pretty much holds true whether or not the student is already motivated. A dodgy relationship can screw up the best motivation. 

I also think that the dominant thought in EFL is that teachers are responsible for motivating their students. This, at least in my opinion, is sometimes a bit of a tall order and can lead to teachers feeling as if they are failing. Conversely, it can lead to some snorts of derision in the staffroom and the rhetorical flourish of "What are we supposed to be, teachers or entertainers?" (enda quote)


Well, for once I don't quite agree with you. Let's take this by parts. 

The relationship with the teacher - yes, to an extent this is vital, all that JoHari disclosure and being cool and that, but it goes much deeper. There's no point in just being a great person, they might like you but think your classes are crap, want to go for a drink with you but think English is a waste of time. Obviously, if you are a caring, nurturing, listening, flexible kinda teacher, you're onto a winner, but that's only part of the story. The students' relationship with each other (integration), their 'relationship' with the target (ie English)including opinions of its speakers, cultural baggage and so on, and their relationship with themselves (ie self-esteem) are also major considerations.

Teachers are responsible for motivating their students: yes, of course, using everything they've got to hand, including the other people in the room, intelligent use of whatever materials they're obliged to use (or not), their own 'nous' (dunno how to spell that) meaning a crafty guiding of inter/intra-class relationships based on team work (NOT the same as group work), inspiring class work and 'power to the people'. Motivation, as you probably know, was plotted out by Maslow as being a 5 tier pyramid (bottom level= physical needs, 2nd level security, 3rd social acceptance, 4th self-esteem, 5th self realisation. For many students (especially teens, but also adults) the 2nd, 3rd and 4th levels are pretty much intertwined. Being part of the group, feeling safe in the classroom context and within the group leads to self-esteem. Down with humiliation, confusion, anxiety and competitivity, I say. 
These ARE areas we can work on WITHOUT being Jim Davidson, David Copperfield, Eddie Izzard or - um - or Ruby Wax et al. We can just be intelligent about how we blend the personalities in the room, how we hand over the power - Andy Warhol said 15 minutes in a lifetime, but 5 minutes in a class every now and again, via use of student created materials, student performance (video projects, sketches whatever), display of student work, positive feedback rather than correction, marking the good as well as the bad and DOGME go a long way.

By the way, I noticed last night that the Guardian thread seemed to think that the dogme take on motivation is to be entertaining, tap-dancing cabaret teachers (preferably loopy airheads to boot), but I think it has far more to do with knowing when to shut up and listen, when to ask pertinent questions which focus on the students without emphasising the differences between them and how to work with what THEY want to work with. (sorry, a little aside there) Also, when to activate their potential for intrinsic motivation to the benefit of the group.(Letting my politics show?)

What else, Mr Fogarty? Teachers or entertainers? No, blenders, listeners, prodders and gap-fillers, ie filling the gaps in their communication, helping them to be able to express themselves better/efficiently, whether fluently or accurately depending on each learner's personal ambition or need. Psychologists as well as 'teachers'. Discreet professionals, not the leading star.

Redefine the teachers' role.......... I think I just tried to do that.

I've got a load of stuff on this area, but I also have a flat which has just gone through a birthday party, and you may not be interested to hear any more. I rest my typing fingers for now. 

Fiona


----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: Sunday, September 21, 2003 5:46 AM
Subject: [dogme] Motivation


For an interesting read about motivation, see Marion Williams and Robert L. Burden's book "The Psychology of Language Learning" or something like that. It's a very accessible book that touches on an area that is (somewhat mystifyingly) neglected in our training.

Personally, I think intrinsic motivation is a bugger to stimulate and a lot of it is down to the relationship a teacher has with their students. I think this pretty much holds true whether or not the student is already motivated. A dodgy relationship can screw up the best motivation. 

I also think that the dominant thought in EFL is that teachers are responsible for motivating their students. This, at least in my opinion, is sometimes a bit of a tall order and can lead to teachers feeling as if they are failing. Conversely, it can lead to some snorts of derision in the staffroom and the rhetorical flourish of "What are we supposed to be, teachers or entertainers?"

If we're going to let reading develop into motivation, can I ask the list whether or not people feel that there is a need to redefine the teacher's role in motivating students and if so, how?



[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 4487
	From: lifang67
	Date: Mo Sep 22, 2003 12:08 

	Subject: Weekends as Novels


	I wrote in a bit of a hurry yesterday,and didn't get to the nub of my 
Krashen critique. That's what really distracts me about the way I 
write; not so much the abstraction as the bloody discursive social-
realism of it; the endless finding out from the novelistic details of 
my dreary little life what it is I really mean.

It's just as well, though, because just after writing you (dogme 
list), something came up that really offers a much better 
illustration of what I've got against him (Krashen). We had just left 
the office and we were walking to the subway when Fang asked in 
English if one of my colleagues was still around.

Fang: Is X still around?
Self: Is X still around.

I had decided that a "yes" or "no" would be presumptuous here, since 
I didn't really know. I then decided to answer that I hadn't seen X 
in X number of weeks. In order to supply the number of weeks, though, 
I needed time to think, and I created this time to think by repeating 
Fang's question.

Self: I haven't seen X in (X) weeks.

Now, of course, this time-providing redundancy is quite a common 
phenomenon in conversation, and perhaps even more so in teacher talk:

A: Monday's my washing day.
B: Monday? Don't you have to work?


T: How are you all today?
S1: Terrible.
T: Terrible? What's the matter?

Here the teacher's repetition not only provides time to think 
actually serves to re-broadcast the learner's answer (to a larger 
number of students) so that it can form the inter-subjective basis 
for further exploration of S1s misfortunes.

But notice that in each of these two examples the intonation of the 
redundancy is UP intonation. When I repeated Fang's question about X, 
however, the intonation was DOWN. 

Obviously, it HAD to be DOWN, because Fang's question, being a yes-no 
question, had an UP intonation. If I had repeated the question with 
an UP intonation, she might have perceived that I was mimicking her, 
and this is, of course, quite rude unless you are in "conversation" 
class. 

There's even more to it than that. In addition to the obvious time 
providing device of repeating the question, there's the economical 
device of sending it back to the questioner, like this:

A: Monday's my washing day.
B: Monday? Don't you have to work?
A: No, it's my day off. What about you?


T: How are you all today?
S1: Terrible.
T: Terrible? What's the matter?
S1: I drank too much soju last night. And you?

In the case of time-providing redundancy, the lexico-grammar gets 
repeated and the intonation varied. In the case of "return to sender" 
the lexico-grammar is varied (that is, reduced and elided) and the 
intonation is repeated. 

It's also varied, because the stress moves to "you". Of course "you" 
is not a new topic from a purely linguistic point of view ("you" has 
already been used in the conversation) but it IS new information.

So great big what and what has this got to do with a critique of 
Krashen, much less (see byline of posting) a classroom activity 
called "weekends as novels"? Well, so, this is an example of so-
called "input" being IMMEDIATELY transformed into output. 

It's the kind of thing that Minsuk wanted to ask Krashen about, the 
kind of thing that Krashen's theory (incubation period, learning-not-
acquisition) says doesn't happen. It's the kind of thing that Bakhtin 
("double-voicing", dialogism of every utterance) says does.

It's not the case that input gets "comprehended" and digested into 
morphemes, which then show up in a universal morpheme acquisition 
sequence, phoneme acquisition sequence, etc. It's the case that human 
minds are economical, do the minimum amount of digestion necessary, 
in order to stay on line. That would predict not a universal morpheme 
acquisition sequence (or phoneme acquisition sequence), but a 
constant negotiating of the largest chunks the learner can handle. 
Not i + 1 but whatever the market will bear.

Krashen's topic was actually "The Advanced EFL Writer". You would 
think this is a topic that someone who believes so sternly in the 
uselessness of monitoring would want to avoid. And, since Dr. Krashen 
never changes his mind about anything, his foregone conclusion (with 
which, of course, he began his talk) was that the Advanced EFL Writer 
is a phenomenon caused by advanced reading and that conscious 
learning or editing or revising may help you think but doesn't 
actually help you write . 

But I've been teaching advanced EFL writers for well nigh twenty two 
years now. Instead of a fixed acquisition sequence, I see all types 
of phrases appearing in all types of phases, largely depending on who 
is writing to whom and why. If I had to divide my "EFL Writers" into 
novice and advanced acquisition sequences, these are the ones I would 
choose:

PLAGIARISM: And by this I don't necessarily mean the ethical tantrum 
that Westerners usually throw in the classroom. Asian "plagiarism" is 
not always a matter of making out that someone else's work is your 
own; on the contrary, it's even more often a matter of disappearing 
your own contribution in someone else's.

OVER-QUOTATION: There's actually not that much difference between the 
previous stage and this one, except that this one does mention names. 
The distinction is not that important from the writer's point of 
view, however key it may appear to the teacher.

INDIRECT SPEECH: But see elsewhere on this list for the non-existence 
of this problem as a grammar McNugget. We are really talking not 
about grammatical manipulation at all but a slow, gradual distancing 
of the writer's identity from the reader's identity, a critical 
apprehension of secondary sources composed of other people's words, a 
gradual, butterfly-like emergence of identity.

CRITICAL, EVEN POLEMICAL, CITATION. And it's at this stage that the 
butterfly of the Advanced EFL Writer has really emerged.

Now, I think you can see that this has nothing whatsoever to do with 
the digestion of input into morphemes or phonemes or abstract 
grammatical rules by an LAD. On the contrary, it is more directly 
explicable by the immediate absorption and then critical use of other 
people's words in interaction--in conversation, in e-mailing, and 
last but not least in the kind of internal conversation that produces 
good writing.

When I told Fang about this she told me about a student she had when 
she was teaching Chinese back in Daegu. The poor kid had learned 
pronunciation from tapes recorded by voice actors, and sounded just 
like a voice actor herself. This was VERY off putting to real 
Chinese, who would turn away in disgust at her pretension. Only Fang 
understood that, although her words were now her own, her 
pronunciation had never managed to prize itself free of the model!

At this point I can hear some people in the back row complaining that 
we are straying too far from the classroom. Well, in a little under 
an hour I'm going to stay into my Monday morning conversation class. 
I usually spend half the class talking about teaching talk (remember, 
it's Seoul National University of Education, and my kids are going to 
be talking to small children all their working lives) but the first 
half we just chat.

Since it's Monday morning, we do a lot of chat about the weekend, and 
since their weekends are pretty routine, this can get pretty routine. 
It's also quite individualized--we do too much T-S1, T-S2, and not 
enough "Oh, really? So did I!" or "That's funny. I didn't." That 
means very little of the kind of elipsis, the kind of taking over 
other people's words, and the kind of crossover from "input" 
to "output" that I'm arguing for.

But routine, humdrum material is the stuff of novels, and so is 
simultaneity. So how can I get them to novelize their weekends?

I think I'll try this. We'll do the usual T-S, S-T, S-S chat, going 
from yes-no questions to "tell me about" questions. Then 
we'll "novelize" it moment by moment. We need to put up the following:

On Saturday morning at ... o'clock, X .............................

Meanwhile, Y..........................................................

Just then, Z.....

The Booker Prize was just won by this guy who submitted, not a novel, 
but TEN THOUSAND novelistic beginnings. I've got forty kids in this 
class; we should be able to knock of a dozen or so. 

dk1



	


	Group: dogme
	Message: 4488
	From: sandra natalini ribeiro
	Date: Mo Sep 22, 2003 2:09 

	Subject: Re: Motivation


	>Diarmuid said: 
> Personally, I think intrinsic motivation is a bugger to stimulate 
and a lot of it is down to the relationship a teacher has with their 
students. I think this pretty much holds true whether or not the 
student is already motivated. A dodgy relationship can screw up the 
best motivation. 
> 
> 
We usually think of motivation as the student's desire to learn or 
improve their skills in English. We almost never think of it as the 
student's desire to NOT learn or improve their English. This is also 
motivation and it can be very strong: It has to do with self-image 
and identity and I think it's far more frequent than we want to 
beleive.
I once had a brilliant student who had taught himself English up to 
an upper-intermediate level, only by listening to music, watching TV 
and reading whatever he could lay his hands on, from schoolbooks to 
coffee-maker instructions, in English. Well, this guy didn't have a 
very good pronunciation, of course, never having been corrected and 
all: Knowing he was to live in the USA in a few months, I told him I 
wanted to do some work on pronunciation so his English would sound 
more natural by the time he got to the States. "Do you think people 
would be able to understand me now? " he said. "well- says I- yes. 
But you sound very foreign." to which he replied: "That's exactly 
what I'd like to sound. I don't want to be mistaken for an American." 
And we never worked on his pronunciation.
Diarmuid, I agree that the teacher-student relationship can do a 
lot for students' motivation ( now the one we'd call positive), but I 
think what Fiona said is very, very true, there's a looot more to it.
As for the role of the teacher, I'd say it's to BE there, BE 
sensitive, BE open and let the students lead as far as you can. 
Motivation will florish. I once read something about children I never 
forgot: "Children are like plants. Give them what they need and leave 
them alone, and they will grow to beauty". I guess it's pretty much 
the same. I'm happy when the teachers in my team are sensitive enough 
to leave motivation alone.
Sweet dreams (or have a nice day) to all!
Sandra.



	


	Group: dogme
	Message: 4489
	From: spanishsiesta
	Date: Mo Sep 22, 2003 2:12 

	Subject: Want to stay on the list please!


	Have sent an email to Scott saying I'm still lurking, but just want 
to make sure I stay on the list so am sending one here too. 
Interesting thread on reading and the use of texts at the moment.

Catherine McFarlane
Sao Paulo, Brazil



	


	Group: dogme
	Message: 4490
	From: Robert M. Haines
	Date: Mo Sep 22, 2003 2:18 

	Subject: Re: Re: green ideas. (Formerly: Hearing reading)


	If you don't try to make sense of the sentence, it becomes much more
meaningful. But not everyone listens to words for the sake of it, I know.

Rob
----- Original Message -----
From: Jane Arnold <arnold@u...>
To: <dogme@yahoogroups.com>
Sent: Sunday, September 21, 2003 2:50 PM
Subject: Re: [dogme] Re: green ideas. (Formerly: Hearing reading)


Dennis, I think the Chomsky sentence is indeed memorable. And I once
had a conversation with Mario Rinvolucri about it after I had used it as
an example of something we can't process easily as we cannot connect it
easily to the world we know and I was proposing the use of "image
rich" language for learners. He agreed with you that it is a great
sentence and saw my alternative - something rather trivial like
"Sleeping little children dream peacefully" - as much less interesting.
Yes, indeed it is, but I was trying to see what would be the type of
language that learners (not creative native speakers who love to play
with language) could process better because they could make a mental
image of it.
Jane
dnewson2001 escribió:

> I must admit that I've come to find:
>
> "Colourless green ideas sleep furiously"
>
> striking, memorable and "poetic". It has come to suggest meaning -
> or I have begun to abscribe meaning to it - along the lines that
> some ill-defined idea, green yet colourless, aparently innocuous
> (sleeping) are charged with possibly dangerous energy - they are
> sleeping furiously.
>
> What's this an example of - my gullibility, our urge to make meaning
> out of the seemingly meaningless, or the suggestibility of words?
>
> Dennis
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> click here
>
<http://rd.yahoo.com/M=194081.3897168.5135684.1261774/D=egroupweb/S=17050433
36:HM/A=1732163/R=0/SIG=11n0nglqg/*http://www.ediets.com/start.cfm?code=3051
0&media=zone>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service
> <http://docs.yahoo.com/info/terms/>.




[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 4491
	From: Robert M. Haines
	Date: Mo Sep 22, 2003 2:39 

	Subject: 2, 4, 6, 8 -- Everybody motivate


	I've read Fiona's post with great interest as I look forward to starting my new job with the 18 adolescents at the community college tomorrow. I've got 5 hours with them. I have no plan as of yet --- will I ever? I have considered asking them to make a list of what they think we should do the first day. I'll make a list, too, then we can all compare and combine to form a TEAM list that we follow for our first day.

Finally, Fiona wrote: "..................................endless taboos, which is why it is often safer to let the students bring up the topic, than rely on 'what's in the book'." 

Yes, and think of that in light of Dr. Evil's suggestion of having students come up with ten things they'd like to be asked. Still think it's such a strange idea?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4492
	From: Diarmuid Fogarty
	Date: Mo Sep 22, 2003 6:07 

	Subject: Re: Motivation


	You don't want to disagree with a man who's just seen Gangs of New York, Fiona. My street tough personality has just edged up several notches...

Luckily, though, I don't think that we do disagree. What I was trying to say is that a lot of *motivation*, not *all* of it, is determined by the relationship that students have with the teacher. I think that Sandra and yourself may have read or understood "a lot of learning". This means that you may well have a class of reluctant learners who will actively work against you simply because they perceive you as a tool of imperialism, a figure of authority and...well, foreign. Of course, all of the things that you mentioned will also have an effect on their behaviour in the classroom and this may have an effect on the relationships that develop and on the motivation arising. Which doesn't really affect my original statement that intrinsic motivation can be a bugger to stimulate!

And, just in case I need to clarify, let me point out that I am not averse to being an entertainer, but not because I think it's the secret to good teaching. Simply because it's something I'm good at. But the snorters are out there (on the Grauniad website). The point was made on that list (could we be all English and refer to it as The Other List?) that teachers should aim for "interesting" rather than for "entertaining". This doesn't rule entertaining out, but it seems to be a bigger department. So, I also agree with your other job lot of descriptors, Fiona...or should I say Ms Mauchline? (and how is *that* pronounced...with a /x/? Oh my god...a stray phoneme...**FeFeFe**).

Finally, my main point was that we need to avoid putting so much responsibility on the teacher. I'm thinking of classes of brooding adolescents (hey...I *like* cliches) who are actively motivated *not* to learn English where the teacher is told, "I'm sorry, but it's your job to make them want to learn English." or even worse, thinks to themself, "Oh my God, I'm such a crap teacher. I can't even get them to enjoy the games we play."

I agree that the teacher is being paid to create what is now termed in the "U"K, "an effective learning environment", but I also think that we need to be wary of disempowering (I'm assuming that this is only a cliche for right-wingers) the students. By taking on all of their responsibility, we are, in effect, doing just that. We're putting them back into the roles of little children or disabled students who no longer have any responsibility for their actions. These days I prefer to let somebody who is actively resisting just get on with it. It's enough to leave the door open for them to return whenever they want to. In the meantime, let them be prepared to deal with the consequences of their inaction. As Calvin's dad would have said, "It builds character."

Diarmuid

PS dk1, (whose name now conjures up images of said person in a Calvin Klein ad...subvertising?) I liked your Krashen story and got the point well. I hope that Minsuk feels vindicated by the studious Mr Krashen's fear of dealing with her question (or at least the chair's fear of Mr K having to deal with it).


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4493
	From: djn@d...
	Date: Mo Sep 22, 2003 7:04 

	Subject: Re: Motivation


	Several people, Fiona most recently, have referred to the Guardian thread on dogme.

URL, someone?



Dennis



	


	Group: dogme
	Message: 4494
	From: scott_thornbury
	Date: Mo Sep 22, 2003 7:37 

	Subject: Re: Motivation


	"Motivation is the feeling nurtured primarily by the classroom 
teacher in the learning situation. The moment of truth - the 
enhancement of motivation - occurs when the teacher closes the 
classroom door, greets his [sic] students with a warm, welcoming 
smile, and proceeds to interact with various individuals by making 
comments or asking questions which indicate personal concern". 
(Finocchiaro, quoted in Ellis 1985, Understanding SLA)



	


	Group: dogme
	Message: 4495
	From: dnewson2001
	Date: Mo Sep 22, 2003 7:49 

	Subject: Re: Booker (Was Weekends as Novels)


	dk1 wrote:

"The Booker Prize was just won by this guy who submitted, not a 
novel, but TEN THOUSAND novelistic beginnings."

Uh??

The Mann Booker prize won't be announced until October.


Dennis



	


	Group: dogme
	Message: 4496
	From: Julian Bamford
	Date: Mo Sep 22, 2003 9:43 

	Subject: Guardian URL


	Dennis wrote: Several people, Fiona most recently, have referred to the
Guardian thread on dogme.
>URL, someone?

Here you go, Dennis:
http://educationtalk.guardian.co.uk/WebX?14@4.DSIDbxOLiKp.0@.597a99df/0


	


	Group: dogme
	Message: 4497
	From: Shaun Dowling
	Date: Fr Sep 12, 2003 4:45 

	Subject: Re: 2, 4, 6, 8 -- Everybody motivate


	Rob
Just a suggestion as I find teens the most stimulating age to deal with.
A nice way of starting is by letting them ask you 10 personal questions. 
Have two students sit either side of you the front of the class. They are you. (or your experts). They are respond to the personal questions. It is fun to see what they think of you from their first impressions.
If you want then you can turn the tables and be one of the people who responds for one of the students.
Shaun

----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: Sunday, September 21, 2003 10:39 PM
Subject: [dogme] 2, 4, 6, 8 -- Everybody motivate


I've read Fiona's post with great interest as I look forward to starting my new job with the 18 adolescents at the community college tomorrow. I've got 5 hours with them. I have no plan as of yet --- will I ever? I have considered asking them to make a list of what they think we should do the first day. I'll make a list, too, then we can all compare and combine to form a TEAM list that we follow for our first day.

Finally, Fiona wrote: "..................................endless taboos, which is why it is often safer to let the students bring up the topic, than rely on 'what's in the book'." 

Yes, and think of that in light of Dr. Evil's suggestion of having students come up with ten things they'd like to be asked. Still think it's such a strange idea?

Rob


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 4498
	From: Robert M. Haines
	Date: Mo Sep 22, 2003 3:46 

	Subject: Re: Re: Motivation


	Now you're really scaring me! I have to greet the students with a warm,
welcoming smile? Gosh, I don't know if my smile is warm and/or welcoming.
What if they see it as a grimace? My comments and questions should indicate
personal concern? Oh man, how can I be authentic and be personally concerned
with what an 18 - 21 year old is concerned with? And there are 18 of these
individuals to be concerned with!

You see how the ego can be the greatest impediment to teaching (in my case).
I hope I have the guts to share what happens in class with the list, Dennis.

Rob

----- Original Message -----
From: scott_thornbury <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Sunday, September 21, 2003 11:37 PM
Subject: [dogme] Re: Motivation


> "Motivation is the feeling nurtured primarily by the classroom
> teacher in the learning situation. The moment of truth - the
> enhancement of motivation - occurs when the teacher closes the
> classroom door, greets his [sic] students with a warm, welcoming
> smile, and proceeds to interact with various individuals by making
> comments or asking questions which indicate personal concern".
> (Finocchiaro, quoted in Ellis 1985, Understanding SLA)
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4499
	From: Shaun Dowling
	Date: Di Sep 09, 2003 11:46 

	Subject: Dogme Economics


	At the moment I teaching a high ranking government official in the Ministry of Finance. He´s been teaching me all about the stock exchange as well as internal and extenal debt, what investments to make (if I had money).
Throughout the years the Central bank and old Finance Ministers used to invent new packages to resolve the hyper inflation that would forever make the rich richer and poor, well...
After uorther discussion he told me how wrong they all were. That the financial markets would never accept a plan dictated by the government however well intention/designed it had been. He went on and in the middle he said
" In finance, you adapt to the (financial) markets they don´t adapt to you". 
Is this not dogme economics?
Shaun

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4500
	From: Diarmuid Fogarty
	Date: Mo Sep 22, 2003 6:07 

	Subject: Re: Dogme Economics


	I don't think so, Shaun, especially when you consider who creates the markets. I suspect that Dogme economics would mean that we would do away with money. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4501
	From: Fiona M
	Date: Mo Sep 22, 2003 11:23 

	Subject: Re: Re: Motivation


	A by-the-way. My nextdoor neighbour (and friend of mine..........actually a friend of Jane's too, now I think of it) is a lecturer in English at the University of Huelva and his speciality is something like 'Anxiety as a block to language learning'. Shall I ask him if he'd like to post something (he can use my membership)? Might be quite interesting to follow on from the motivation thread.
What do you think?

Fiona
----- Original Message ----- 
From: Robert M. Haines 
To: dogme@yahoogroups.com 
Sent: Monday, September 22, 2003 3:46 PM
Subject: Re: [dogme] Re: Motivation


Now you're really scaring me! I have to greet the students with a warm,
welcoming smile? Gosh, I don't know if my smile is warm and/or welcoming.
What if they see it as a grimace? My comments and questions should indicate
personal concern? Oh man, how can I be authentic and be personally concerned
with what an 18 - 21 year old is concerned with? And there are 18 of these
individuals to be concerned with!

You see how the ego can be the greatest impediment to teaching (in my case).
I hope I have the guts to share what happens in class with the list, Dennis.

Rob

----- Original Message -----
From: scott_thornbury <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Sunday, September 21, 2003 11:37 PM
Subject: [dogme] Re: Motivation


> "Motivation is the feeling nurtured primarily by the classroom
> teacher in the learning situation. The moment of truth - the
> enhancement of motivation - occurs when the teacher closes the
> classroom door, greets his [sic] students with a warm, welcoming
> smile, and proceeds to interact with various individuals by making
> comments or asking questions which indicate personal concern".
> (Finocchiaro, quoted in Ellis 1985, Understanding SLA)
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
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>
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	Group: dogme
	Message: 4502
	From: lifang67
	Date: Mo Sep 22, 2003 11:44 

	Subject: Erratum


	Dennis is right; it was the Prix Goncourt, not the Booker. And it was 
only a thousand beginnings, not ten thousand.

Which means it was rather like what we did yesterday in terms of 
length. 

Here's a sample:

"At eight o'clock on Saturday morning, David and Minsuk took off from 
Kimpo airport for their presentation in Pusan. At that moment, in 
Kanghwado, Jeong-sang was getting ready to teach mud at the nature 
school. Meanwhile, Ju-gyeong and Ji-woong were still in bed (but not 
together).

The various groups did this on small white boards which I use for 
teaching practice in groups of four. I then put the white boards up 
front and we practiced "literary criticism".

We decided that a theme of all of modern literature was the 
simultaneity but loneliness of activities. So any board which 
included "too" or "also" or "not...either" was explored for 
divergences. 

Then we did it again, this time emphasizing similarities. 
Interestingly, a lot of the "similarities" went something like this:

"Gyeong-ae spent a lot of money. Su-yeon spent a lot of money too."

dk1



	


	Group: dogme
	Message: 4503
	From: Robert M. Haines
	Date: Di Sep 23, 2003 3:28 

	Subject: Re: Re: Motivation


	Why not?
----- Original Message -----
From: Fiona M <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 22, 2003 3:23 PM
Subject: Re: [dogme] Re: Motivation


> A by-the-way. My nextdoor neighbour (and friend of mine..........actually
a friend of Jane's too, now I think of it) is a lecturer in English at the
University of Huelva and his speciality is something like 'Anxiety as a
block to language learning'. Shall I ask him if he'd like to post something
(he can use my membership)? Might be quite interesting to follow on from the
motivation thread.
> What do you think?
>
> Fiona
> ----- Original Message -----
> From: Robert M. Haines
> To: dogme@yahoogroups.com
> Sent: Monday, September 22, 2003 3:46 PM
> Subject: Re: [dogme] Re: Motivation
>
>
> Now you're really scaring me! I have to greet the students with a warm,
> welcoming smile? Gosh, I don't know if my smile is warm and/or
welcoming.
> What if they see it as a grimace? My comments and questions should
indicate
> personal concern? Oh man, how can I be authentic and be personally
concerned
> with what an 18 - 21 year old is concerned with? And there are 18 of
these
> individuals to be concerned with!
>
> You see how the ego can be the greatest impediment to teaching (in my
case).
> I hope I have the guts to share what happens in class with the list,
Dennis.
>
> Rob
>
> ----- Original Message -----
> From: scott_thornbury <sthornbury@w...>
> To: <dogme@yahoogroups.com>
> Sent: Sunday, September 21, 2003 11:37 PM
> Subject: [dogme] Re: Motivation
>
>
> > "Motivation is the feeling nurtured primarily by the classroom
> > teacher in the learning situation. The moment of truth - the
> > enhancement of motivation - occurs when the teacher closes the
> > classroom door, greets his [sic] students with a warm, welcoming
> > smile, and proceeds to interact with various individuals by making
> > comments or asking questions which indicate personal concern".
> > (Finocchiaro, quoted in Ellis 1985, Understanding SLA)
> >
> >
> >
> >
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> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
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> >
> >
>
>
>
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>
>
>
>
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> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.
>
>
>
> [Non-text portions of this message have been removed]
>
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>
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>
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>
>



	


	Group: dogme
	Message: 4504
	From: Diarmuid Fogarty
	Date: Di Sep 23, 2003 3:53 

	Subject: Re: Re: Motivation


	Sounds equally good to me, Fiona.
----- Original Message ----- 
From: Robert M. Haines 
To: dogme@yahoogroups.com 
Sent: Tuesday, September 23, 2003 3:28 AM
Subject: Re: [dogme] Re: Motivation


Why not?
----- Original Message -----
From: Fiona M <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 22, 2003 3:23 PM
Subject: Re: [dogme] Re: Motivation


> A by-the-way. My nextdoor neighbour (and friend of mine..........actually
a friend of Jane's too, now I think of it) is a lecturer in English at the
University of Huelva and his speciality is something like 'Anxiety as a
block to language learning'. Shall I ask him if he'd like to post something
(he can use my membership)? Might be quite interesting to follow on from the
motivation thread.
> What do you think?
>
> Fiona
> ----- Original Message -----
> From: Robert M. Haines
> To: dogme@yahoogroups.com
> Sent: Monday, September 22, 2003 3:46 PM
> Subject: Re: [dogme] Re: Motivation
>
>
> Now you're really scaring me! I have to greet the students with a warm,
> welcoming smile? Gosh, I don't know if my smile is warm and/or
welcoming.
> What if they see it as a grimace? My comments and questions should
indicate
> personal concern? Oh man, how can I be authentic and be personally
concerned
> with what an 18 - 21 year old is concerned with? And there are 18 of
these
> individuals to be concerned with!
>
> You see how the ego can be the greatest impediment to teaching (in my
case).
> I hope I have the guts to share what happens in class with the list,
Dennis.
>
> Rob
>
> ----- Original Message -----
> From: scott_thornbury <sthornbury@w...>
> To: <dogme@yahoogroups.com>
> Sent: Sunday, September 21, 2003 11:37 PM
> Subject: [dogme] Re: Motivation
>
>
> > "Motivation is the feeling nurtured primarily by the classroom
> > teacher in the learning situation. The moment of truth - the
> > enhancement of motivation - occurs when the teacher closes the
> > classroom door, greets his [sic] students with a warm, welcoming
> > smile, and proceeds to interact with various individuals by making
> > comments or asking questions which indicate personal concern".
> > (Finocchiaro, quoted in Ellis 1985, Understanding SLA)
> >
> >
> >
> >
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>
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4505
	From: Fiona M
	Date: Di Sep 23, 2003 12:13 

	Subject: Anxiety


	Fiona has asked me to post something practical about anxiety reduction. The fact is that anxiety is very difficult to cope with because it is a very complex phenomenon. Anxiety includes the physical, cognitive, psychological, assertive, and behavioural dimensions (Rojas, 1989). Let's take, for instance, the cognitive dimension. Here we find the student's pattern of thinking, which has been formed along his life experiences with respect to their personality. To change the student's pattern of thinking means to find out too much information about him/her, as for example self-defense mechanisms. And as I would move on with this topic, I would go into a deeper drawer.
So, is foreign language anxiety impossible to reduce? Well, I'm sure there's something we can do. The more you know about symptoms and causes of anxiety the better. But if you don't know, there's always intuition and empathy. I find a very practical exercise to have short talks with the students about their fears in the classroom, so they can develop a sense of emotional awareness. Everything that creates a more humanistic atmosphere in the classroom contributes to reducing anxiety. What I also do with my students is a range of activities where they can empower their self-esteem and self-efficacy. Also, I make the students work out different levels of communication (dealing with more personal experiences), so that the class feel that they altogether shine and are willing to communicate.
There are many things we can do in the classroom, and I'm sure most teachers do, but the very first thing is reading on the topic to have a clear framework on the construct.
And what about teacher's anxiety? I have the solution. But that's another story!
Thanks for letting me participate. See you soon!

Fernando Rubio
fernando.rubio@d...


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4506
	From: Shaun Dowling
	Date: Sa Sep 13, 2003 4:41 

	Subject: Re: Re: Motivation


	I thought that motivation would be better discribed
The moment of truth (or the sign that motivation is present)
- when the students greet the teacher with a welcoming smile and proceeds to interact with him/her by making comments asking questions and indicating personal concern -
Shaun
----- Original Message ----- 
From: scott_thornbury 
To: dogme@yahoogroups.com 
Sent: Monday, September 22, 2003 3:37 AM
Subject: [dogme] Re: Motivation


"Motivation is the feeling nurtured primarily by the classroom 
teacher in the learning situation. The moment of truth - the 
enhancement of motivation - occurs when the teacher closes the 
classroom door, greets his [sic] students with a warm, welcoming 
smile, and proceeds to interact with various individuals by making 
comments or asking questions which indicate personal concern". 
(Finocchiaro, quoted in Ellis 1985, Understanding SLA)
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	Group: dogme
	Message: 4507
	From: sandra natalini ribeiro
	Date: Di Sep 23, 2003 12:58 

	Subject: Re: Motivation


	--- In dogme@yahoogroups.com, "Shaun Dowling" <sddowling@u...> wrote:
> I thought that motivation would be better discribed
> The moment of truth (or the sign that motivation is present)
> - when the students greet the teacher with a welcoming smile and 
proceeds to interact with him/her by making comments asking questions 
and indicating personal concern -
> Shaun
> ----- Original Message ----- 
> 

I beg to differ from both you and Finocchiaro. Motivation can and 
will often be present without taking the shape of a smile on either 
teacher or students faces in the classroom. As often, there is the 
smile but not the motivation to learn.
I do agree that a smile is a very good thing to have in class and 
we should obviously get concerned if we, or the students never do 
smile, but...
Rob was rightly scared at having to greet his class everyday with 
a "warm and welcoming smile", and so should be the students! As human 
beings, we just don't have that kind of smile every single day, and 
isn't it wonderful when the classroom environment allows us NOT to 
feel obliged to produce one?>



	


	Group: dogme
	Message: 4508
	From: Ma. Leonor Corradi
	Date: Di Sep 23, 2003 1:26 

	Subject: Re: Re: Motivation


	I think there are several points for discussion here. A smile will always make the learning atmosphere more pleasant, provided it is a smile from the heart, and not a grin because you're supposed to smile. However, if a smile is all the teacher can provide, I don't think motivation will be enhanced. If students are having a good time but don't feel they're learning, their motivation will vanish. Students are motivated when they feel that they are actually learning, and that what they are learning is useful. This is something that we, teachers, can do. We can teach the book or the subject, or we can teach our students.
----- Original Message ----- 
From: sandra natalini ribeiro 
To: dogme@yahoogroups.com 
Sent: Tuesday, September 23, 2003 8:58 AM
Subject: [dogme] Re: Motivation


--- In dogme@yahoogroups.com, "Shaun Dowling" <sddowling@u...> wrote:
> I thought that motivation would be better discribed
> The moment of truth (or the sign that motivation is present)
> - when the students greet the teacher with a welcoming smile and 
proceeds to interact with him/her by making comments asking questions 
and indicating personal concern -
> Shaun
> ----- Original Message ----- 
> 

I beg to differ from both you and Finocchiaro. Motivation can and 
will often be present without taking the shape of a smile on either 
teacher or students faces in the classroom. As often, there is the 
smile but not the motivation to learn.
I do agree that a smile is a very good thing to have in class and 
we should obviously get concerned if we, or the students never do 
smile, but...
Rob was rightly scared at having to greet his class everyday with 
a "warm and welcoming smile", and so should be the students! As human 
beings, we just don't have that kind of smile every single day, and 
isn't it wonderful when the classroom environment allows us NOT to 
feel obliged to produce one?> 
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	Group: dogme
	Message: 4509
	From: Robert M. Haines
	Date: Di Sep 23, 2003 4:52 

	Subject: Day 1


	After being introduced in Spanish by the head of the program, class began today. There were 10 young men and 8 young women, ranging in age from 17 to 24, mostly from Nicaragua and Honduras; the rest from The Dominican Republic, Guatemala and El Salvador. Every time I heard a country of origin named, I couldn't help thinking, "Oh, another one the U.S. has invaded." Ever the cynic? Hope not.

I asked everyone to write a list of what they'd like to do in the class, today and beyond, while I did the same. Then, I asked them to compare lists until we had two class lists as follows:

1. Conversation/Speak English
2. New vocabulary.
3. Words dictation.
4. Listening of conversation.
5. What does Rob spect about us?
6. We would like to speak about class evaluation.
7. How do you like the class? Formal or informal?
8. To adapt to class system.

1. Personnel presentation: name, country, adress, age.
2. Dialogue in pairs.
3. Ruler of class.
4. Description brief of the class.
5. Diagnose evaluation.
6. To learn new phrases.

We took a break for 15 minutes.

I started with a personal presentation, then asked someone else to do the same before picking another person to follow them. I tried to get four things from each person: name, age, country and hobby. I used the same questions, more or less, for each of them. Some people told funny stories and made the class laugh, others didn't seem to want to talk as much about themselves. Soccer, listening to music and walking seemed to be popular hobbies.

at the end of these presentations, I asked everyone to write at least four questions they could ask someone to learn more about them, e.g. "What's your name?" I collected these questions and added feedback while everybody came up with class rules, which was on our agenda. As a class, they came up with:

Try to speak English. (There was disagreement about whether any Spanish at all should be allowed).
Be on time.
Don't eat or drink during class, except water.
Don't leave class except to go to the restroom.
No sleeping in class.
Don't interrupt.
Respect everyone's ideas.

These I really had little input into. I did question whether "Ask if you don't understand" should be a rule. Everyone seemed to agree that it shouldn't be a rule, but it was a good idea. I also had to ask if water was allowed, which it was. I also made sure nobody was diabetic and had to eat during class to avoid passing out or something.

After that, we talked about evaluation. I clarified for myself what was meant by 'diagnose evaluation' and 'evaluation'. Everyone seemed concerned with how they would be tested and graded. When I told them I had no testing system in mind and I was really concerned with scores, only with learning, they seemed surprised but not disappointed. They did say they wanted to have a quiz each Friday, which was no problem for me.

My brief description of the class included many of the items on our agenda, i.e. Conversation/Speak English, New vocabulary, Words dictation, Listening of conversation, Dialogue for pairs and To learn new phrases. I corrected these after asking for input from everyone, e.g. Listening TO conversation but didn't spend much time talking about why.

This left 3 items: What does Rob spect from us?, How do you like the class? Formal or informal? and To adapt to class system.

I told everybody I expected them to follow the rules they had come up with. They seemed surprised that this would be everything I expected but it was.

I figured out that by 'formal' they meant calling me Mr. Haines and doing lots of things to demonstrate a power dynamic, which I didn't want, so we decided on informal, e.g. calling me Rob and just excusing themselves to use the restroom instead of asking for permission. We also decided that they could wear shorts to class, but I probably shouldn't.

I explained that I had no preordained class system other than the rules and testing scheme they had devised.

We took another 15-minute break.

After the break, we did a dictation. It turns out my idea of dictation was more dictogloss than dictation. They couldn't believe I was going to read at normal speed. I read a short joke to them, asking them to listen without writing at first, then discuss what they'd heard. From there, we followed a pattern of read, listen and write while we slowly form two groups. Eventually, each group wrote up their version of the joke. We then talked about corrections, using what they had gotten right as a base. 

Once the original was written up, I asked them to translate it into Spanish. We then got two versions on the board. We talked about differences and found one detail that had to be changed in one version. They all agreed that the meaning was now the same between the two translations. 

I asked them to listen to me produce a line from the joke 3 times, then repeat it. I erased that line, which they then practiced with a partner. a lot of them asked me to come around and say it again for them. We did this with each chunk of language in the joke until there was nothing left on the board but the Spanish translations. Now something interesting happened. Everybody got really involved in telling this joke over and over. I mean they did not want to stop. Nobody looked bored, each of them was taking turns telling the joke to a partner. It was loud and active --- heavy buzz. 

I still had one thing in mind, so I wrote 'homework' on the board. The homework was to correct the four questions I'd handed out with feedback and to tell the joke to someone outside of class, like a host family member to see if they thought the joke was funny. They all wrote down the homework assignments and I gave the questions back.

In the last 15 minutes, I asked that everybody write a summary of today's class to hand in to me before leaving.

Here's a summary from the student I consider the strongest of all. As a matter of fact, the head of the program hopes I can find a role for her in class, because he fears she'll grow bored. I noticed.he did a lot of translating during class. At the IH center where I used to work. she'd be considered intermediate level, I think. The others would be placed at Elementary. She wrote:

"Today in class we introduced ourselves, we said where we come from, our names, what is our favorite hobby. After that we wrote in a piece of paper some questions that Rob made for know about us. Then we get into groups of 4 people for make the class rules and we shared together for agree or disagree. Then we had break, and while after we started again with a dictation of a joke that we had to learn."

A student who seemed very weak today wrote:

"Today in class we..." [I had written this on the board to help get things started] Introduce in the class
-personal presentacion: name country
address
-Break
-Rules of class
-Recess
-after writing evestionch of thy ticher
-Dictation
-Practic"

To be frank, the idea that most of these folks will be able to integrate themselves into community college-level courses on Natural Resource Management within the next 3 months, with 3 hours of English class each day (They have 5 hours until then) seems ludicrous to me. It's going to be interesting. It feels good to be back in the classroom.

Rob







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4510
	From: sean sheriff
	Date: Di Sep 23, 2003 5:20 

	Subject: Re: Re: Motivation


	"Ma. Leonor Corradi" <mlcm_prof@f...> wrote:



I think there are several points for discussion here. A smile will always make the learning atmosphere more pleasant, provided it is a smile from the heart, and not a grin because you're supposed to smile. However, if a smile is all the teacher can provide, I don't think motivation will be enhanced. If students are having a good time but don't feel they're learning, their motivation will vanish. Students are motivated when they feel that they are actually learning, and that what they are learning is useful. This is something that we, teachers, can do. We can teach the book or the subject, or we can teach our students.






I tend to agree with this position, especially when working with adults. A smile is pleasant (and, if you accept the jargon, may lower the affective filter), but I think it’s neither necessary nor sufficient.



Here are a group of not-so-hypothetical students. They attend a university where they must pass (the word “pass” is deliberately substituted for “learn”) English. This requirement provides some “motivation”. Some students want to study in English-speaking countries or get high-paying jobs with multinational companies in the future. That’s another form of motivation. Some students have a love of the language and would be interested in learning English even without the university obligations or perceived career benefits. That provides another type of motivation. These types of motivation seem to be positive. In other words, they would seem to facilitate passing (or learning). But there are also some students with low “aptitude for languages”, some with high anxiety, or even some who are hostile. These would seem to be negative motivating factors. In other words, they would seem to impede the passing/learning process.



Into this mix, we could add the teacher. If the teacher is “smiley”, he may enhance the “learning conditions” created by the positive motivating factors. And he may ameliorate the learning conditions created by the negative motivating factors. But, here’s what I think: not only is a smile not necessary or sufficient; but neither is a teacher (meaning classroom teacher) necessary or sufficient. Probably a lot of people know somebody who’s become competent enough to communicate effectively in a foreign language with little or no formal instruction. 



What I’m trying to say, in my long-winded way, is that I believe the teacher has a role to play, but the primary motivation comes from the student. I believe the most effective motivation is a true desire on the part of the student to learn because he believes what we “teach” is worth knowing, and not just because the school or “society” says so. 



SEAN 

(fairly new to dogme, and very stimulated by the discussions; but a lurker by nature)
PS: I'm told I'm pretty smiley:-)




---------------------------------
Do you Yahoo!?
Yahoo! SiteBuilder - Free, easy-to-use web site design software

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4511
	From: midill@a...
	Date: Di Sep 23, 2003 1:20 

	Subject: Re: Day 1


	I enjoyed the description of the first day of class. The differences between 
the two class summaries that two students wrote, showing their previous 
knowledge or lack of English knowledge, showed why teaching ESL ( EFL) is so tough.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4512
	From: profshaun36
	Date: Di Sep 23, 2003 7:35 

	Subject: Re: Motivation


	> I beg to differ from both you and Finocchiaro. Motivation can 
and 
> will often be present without taking the shape of a smile on either 
> teacher or students faces in the classroom. As often, there is the 
> smile but not the motivation to learn.
> I do agree that a smile is a very good thing to have in class 
and 
> we should obviously get concerned if we, or the students never do 
> smile, but...
> Rob was rightly scared at having to greet his class everyday 
with 
> a "warm and welcoming smile", and so should be the students! As 
human 
> beings, we just don't have that kind of smile every single day, and 
> isn't it wonderful when the classroom environment allows us NOT to 
> feel obliged to produce one?>"

What I meant to say by changing the original quote that it is not 
necessary the teacher who does the motivation but the students 
themselves. If they greet the teacher with a (natural) smile this is 
can be just a sign that motivation exists. No they don't have to 
smile every day. It can also come in many forms for example a quick 
comment from the student and without the need for the teacher to be 
the motivating force. 
In my school the doors are locked so the students have to wait 
outside. You can see how motivated they are when you can't get to the 
door as they want to talk, comment or even smile at you. This shows 
how eager they are to study and also how important the teacher is for 
maintaining it.
If I can I keep my door open so students can walk in and out and feel 
comfortable. Another motivating factor. The reaction is still the 
same when I come in whether they are in side or outside of the class. 
How can I not smile at them.
If you have to smile. Which I think is wear Rob is coming from their 
may not be the respoect, motivation or bond between the teacher or 
the students, don't you think?
Got to go my students are asking me why am I typing this when they 
are coming in the room.
Shaun



	


	Group: dogme
	Message: 4513
	From: Jane Arnold
	Date: Di Sep 23, 2003 10:26 

	Subject: Re: Guardian URL


	Wasted a bit of time reading this last night. Was impressed... by the 
fact that it seems to be a bunch of people criticizing rather 
superficially in most cases what others (with a lot of commitment and 
thought in most cases) are doing to try to improve their teaching. I 
think "constructive criticism" is necessary but have little patience 
with those who criticize for the sake of criticizing. It is much easier 
to do that than make constructive proposals. I didn't find many of 
these in the thread.
Julian Bamford escribió:

> Dennis wrote: Several people, Fiona most recently, have referred to the
> Guardian thread on dogme.
> >URL, someone?
>
> Here you go, Dennis:
> http://educationtalk.guardian.co.uk/WebX?14@4.DSIDbxOLiKp.0@.597a99df/0
>
>
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> click here 
> <http://rd.yahoo.com/M=194081.3897168.5135684.1261774/D=egroupweb/S=1705043336:HM/A=1732161/R=0/SIG=11p5b9ris/*http://www.ediets.com/start.cfm?code=30509&media=atkins> 
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service 
> <http://docs.yahoo.com/info/terms/>.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4514
	From: Adrian Tennant
	Date: Di Sep 23, 2003 10:59 

	Subject: Smiles


	Most of my students are nervous when I smile!!!!
but then I guess the name says it all.

Dr Evil

btw - I find that motivation comes from 'drive' and the obvious fact that
you're on 'their side'.



	


	Group: dogme
	Message: 4515
	From: Adrian Tennant
	Date: Di Sep 23, 2003 11:02 

	Subject: Motivation and ....


	If we think of Dogme then another factor in motivation is the 'willingness
to listen'.

In a message back in the 2000s (I guess) I mentioned a class where the
biggest thing as that '... the teacher was INTERESTED in WHAT I said." This
to me was the key to Dogme.

Dr Evil



	


	Group: dogme
	Message: 4516
	From: Adrian Tennant
	Date: Di Sep 23, 2003 11:29 

	Subject: Re: Day 1


	Rob,

Thanks for this

down to earth posting

reality returns

Dr Evil



	


	Group: dogme
	Message: 4517
	From: Sue Murray
	Date: Di Sep 23, 2003 11:53 

	Subject: Re: Anxiety


	>And what about teacher's anxiety? I have the solution. But that's another
story!

Fernando, I for one would love to hear this other story. Please???!

thanks much anyway for the student anxiety posting.
Sue

btw, not directly connected but always worth a (re)look I find: an
interesting short article on empathy by Mario R in the Journal of the
Imagination in language learning:
http://www.njcu.edu/cill/vol6/rinvolucri.html

----- Original Message -----
From: "Fiona M" <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 23, 2003 1:13 PM
Subject: [dogme] Anxiety


> Fiona has asked me to post something practical about anxiety reduction.
The fact is that anxiety is very difficult to cope with because it is a very
complex phenomenon. Anxiety includes the physical, cognitive, psychological,
assertive, and behavioural dimensions (Rojas, 1989). Let's take, for
instance, the cognitive dimension. Here we find the student's pattern of
thinking, which has been formed along his life experiences with respect to
their personality. To change the student's pattern of thinking means to find
out too much information about him/her, as for example self-defense
mechanisms. And as I would move on with this topic, I would go into a deeper
drawer.
> So, is foreign language anxiety impossible to reduce? Well, I'm sure
there's something we can do. The more you know about symptoms and causes of
anxiety the better. But if you don't know, there's always intuition and
empathy. I find a very practical exercise to have short talks with the
students about their fears in the classroom, so they can develop a sense of
emotional awareness. Everything that creates a more humanistic atmosphere in
the classroom contributes to reducing anxiety. What I also do with my
students is a range of activities where they can empower their self-esteem
and self-efficacy. Also, I make the students work out different levels of
communication (dealing with more personal experiences), so that the class
feel that they altogether shine and are willing to communicate.
> There are many things we can do in the classroom, and I'm sure most
teachers do, but the very first thing is reading on the topic to have a
clear framework on the construct.
> And what about teacher's anxiety? I have the solution. But that's another
story!
> Thanks for letting me participate. See you soon!
>
> Fernando Rubio
> fernando.rubio@d...
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 4518
	From: Sue Murray
	Date: Di Sep 23, 2003 11:54 

	Subject: Re: Motivation


	The motivation thread is very rich, and I find myself agreeing with
everything that's been said, even when it's seemingly (tho perhaps only
seemingly) contradictory; motivation is such a big word, I think. And not
really a static thing, or just one thing. It's a pretty open system in many
ways ....and it's different things to different people.....

Fiona said just about everything I would say (thank you!), and every one
else has added important aspects which I wouldn't have come up with on my
own, but hearing them said rings very true. There is no magic recipe.
Originally, Diarmuid had asked about the role of the teacher, and two
postings particularly caught my attention here.

One was Sean's. I think a lot of teachers do feel responsible to a large
extent for exciting or maintaining student motivation. I for one certainly
do,
although I certainly don't think it is something a teacher can invent
or pull out of a hat! And as Sean said, there's only so much a
teacher can do, however well they do it. and motivation appears in all
shapes and sizes, but the need to feel something meaningful is going on and
you're learning something, even something 'small' relative to the whole
bigger picture, is essential to give any 'motion' to motivation I think. The
growth factor.

and Sandra talked about the 'validity' of negative motivation, as well as
poetically (to my mind) capturing something of the 'nature via nurture'
flavour of motivation (and anything else human really .... :)
>As for the role of the teacher, I'd say it's to BE there, BE
>sensitive, BE open and let the students lead as far as you can.
>Motivation will florish. I once read something about children I never
>forgot: "Children are like plants. Give them what they need and leave
>them alone, and they will grow to beauty". I guess it's pretty much
>the same. I'm happy when the teachers in my team are sensitive enough
>to leave motivation alone.

And yes, I often think listening to people as individuals can be one of the
most potentially motivating things we as teachers can do. It can also help
us
understand a little better what motivates that person. But motivation is
both a personal and a social thing, I think, although it's often difficult
to separate the one from the other (so why try??!!) And I certainly
do not think we can 'engineer' motivation.....

And what about teacher motivation? What motivates US?

I think Shaun has been answering that a fair bit. And I must admit that
when a student or students tell me that I motivate them, I am (honestly)
nonplussed, and genuinely and spontaneous tell them that it is *they* who
motivate me; so I've come to the (highly unscientific) conclusion that
generally, if I'm feeling
stimulated by and enthusiastic about students, it's a good sign that it's
two-way traffic; if I'm not, I try darn hard to be, like a challenge to me
as a person and me as a teacher; after all, we've gotta be there together
for x hours a week, so let's make the very best of it we can.....

re smiles, must admit I always do, even if I'm feeling like sh**. but it's
not a forced smile, and I really do find the act of smiling helps me enter
into the 'role' of 'I'm here for you'. (must also admit though that the
grimaces do get given, but mostly to my director .... or occasionally other
non-students in the line of fire; most unfair)

been working with a 121 guy recently who's a neurologist dealing with
elderly and brain damaged patients, and he said something recently which,
simple and cliched though it is, stuck in my mind, mainly because he meant
it and practises it so passionately and sincerely. He said that he's always
remembered something he was told by a teacher at medical school: when you
greet a patient, you leave your troubles and your worries and your negative
feelings outside the
'circle' and you always greet that patient with a big, happy, open smile.

Sounds slushy, and it won't ever cure all ills, but I think it can, if not
always of course, at least help the doctor as much as the patient,
the teacher as much as the students!

On the other hand, I've worked with teachers who believe in 'no smiles for
the first 3 months' (and then you can relent if you so wish); and they swear
this can motivate learners better.

It wouldn't work for me, just as big smiles from the outset wouldn't work
for them
(once again, how can you separate the dancer from the dance??!)

Sue












----- Original Message -----
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Sunday, September 21, 2003 6:46 AM
Subject: [dogme] Motivation


> For an interesting read about motivation, see Marion Williams and Robert
L. Burden's book "The Psychology of Language Learning" or something like
that. It's a very accessible book that touches on an area that is (somewhat
mystifyingly) neglected in our training.
>
> Personally, I think intrinsic motivation is a bugger to stimulate and a
lot of it is down to the relationship a teacher has with their students. I
think this pretty much holds true whether or not the student is already
motivated. A dodgy relationship can screw up the best motivation.
>
> I also think that the dominant thought in EFL is that teachers are
responsible for motivating their students. This, at least in my opinion, is
sometimes a bit of a tall order and can lead to teachers feeling as if they
are failing. Conversely, it can lead to some snorts of derision in the
staffroom and the rhetorical flourish of "What are we supposed to be,
teachers or entertainers?"
>
> If we're going to let reading develop into motivation, can I ask the list
whether or not people feel that there is a need to redefine the teacher's
role in motivating students and if so, how?
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 4519
	From: Diarmuid Fogarty
	Date: Di Sep 23, 2003 8:56 

	Subject: Happy Smiley People


	Can I just point out that the original quotation did feature a smiling
teacher, but it also featured the teacher making direct contact with the
learners as people rather than vessels or inanimate objects. I suspect that
this was more the point than the smile. I may be wrong.



	


	Group: dogme
	Message: 4520
	From: Sue Murray
	Date: Mi Sep 24, 2003 12:09 

	Subject: Re: Day 1


	thanks Rob. great stuff.

just two rather direct, personal questions, which obviously you don't have
to answer!

given one of the current threads, do you feel motivated by your students
after day 1?? (though probably day 2 by now given the time zones!)

and, following on from Rosemary's point, did you feel the difference in
language ability was an obstacle to students during the day's sessions?


----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 23, 2003 6:20 PM
Subject: Re: [dogme] Day 1


> I enjoyed the description of the first day of class. The differences
between
> the two class summaries that two students wrote, showing their previous
> knowledge or lack of English knowledge, showed why teaching ESL ( EFL) is
so tough.
>
> Rosemary
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4521
	From: midill@a...
	Date: Di Sep 23, 2003 8:24 

	Subject: Re: Motivation


	Yesterday I went in to class after a very long weekend, flying wedding 
partying, etc. I dragged in and was soon energized by my students. They almost 
never fail me!

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4522
	From: midill@a...
	Date: Di Sep 23, 2003 8:26 

	Subject: Re: Motivation


	Most people I know respond better to a smile, if a weak one, than they do to 
a passive countenance. 

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4523
	From: Fiona
	Date: Mi Sep 24, 2003 12:27 

	Subject: Re: Happy Smiley People


	It's curious reading all this smiley thread, but it makes me think of 
something: don't you find, or haven't you found, that a lot of the 
best, most instinctive, vocational teachers you meet/have met are 
pretty insecure, self-doubting people, with shaky self-esteem? It 
links up with this. People who are constantly striving to, if not be 
liked exactly, be appreciated for themselves, not have to be 
superficial, or not come across as false. That sounds very ego-
centric, but I don't mean it that way at all. I mean people who are 
concerned about being nice people, about doing the right thing, about 
being the best people they possibly can be, in their friendships, 
their personal lives............ It therefore stands to reason that 
they're (we're?) going to be concerned about things like smiles and 
how they affect people, if they motivate or not, about if it's OK to 
have a bad day and be able to grunt and say to our classes "I'm 
having a bad day, let's give each other space" (this line works with 
teens ;-) especially if it goes "we're both having a bad day......." 
shows intuition and respect).
OK, hands up if this sounds like you.......

Can you imagine a web group of accountants or stock brokers 
discussing this thread?? (Nothing against accountants........)

night night
Fiona



	


	Group: dogme
	Message: 4524
	From: midill@a...
	Date: Di Sep 23, 2003 8:33 

	Subject: Re: Re: Happy Smiley People


	Or engineers discussing this thread? I know for a fact that some don't smile 
for days!

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4525
	From: lifang67
	Date: Mi Sep 24, 2003 1:07 

	Subject: Complementary Distribution and English Through Phone Sex


	CJ:

I would like to attempt an act of gross abuse of the concept of 
complementary distribution by trying to apply it to DISCOURSE and 
INTONATION.

It seems to me that when I enter a classroom and say, 
authoritatively, "Good morning, everybody" my intonation, both on the 
main stress and on the hanging "tail" of "everybody" is down. The 
normal response is, on the other hand, "Good morning, teacher" where 
the action on the main stress and the secondary stress are both UP.

And this continues:

"How are you all today?" DOWN
"Fine (UP) Thank you (UP) and you (UP)
"Fine" (DOWN)

On the other hand, when I walk around campus in greet my students (in 
English OR Korean, the effect is the same) if they go UP, I go DOWN, 
and vice versa. (In Korean they invariably go up, and I go down; in 
English the roles are more reversible). 

Similarly, the examples I was talking about the other day:

T: How are you?
S: Terrible.
T: Terrible? What's the matter?

WIFE: Have you seen X lately?
SELF: Have I seen X lately. Let me think....

In both cases we have people occupying the OPPOSITE intonation, in 
order to repeat literally but still be seen not as mimicking but 
instead as responding in one way or another. The same thing happens, 
of course, when we use "creaky" voice to indicate quotation.

Is this a case of complementary distribution in SUPRA-SEGMENTALS? If 
so, what does it mean? Could it mean that the phenomenon of 
complementary distribution in segmentals is simply an "intra-
personal" realization of something which started out (as Vygotsky 
always predicts) as a relation between real people? (Just as all 
those complex sentences using "because" really start out as dialogues 
using "why?" and "well...")

On motivation: Well, the bit of Dornyei's book I liked the best was 
the first page, where he says that motivation, strictly speaking, 
doesn't exist. That's the extreme social-constructivist position, 
Diarmuid--nothing exists in the mind except what you are currently 
processing; even memory is largely stored outside the mind, in the 
form of notes, photographs, and strings around your finger.

But it's also common sense. The idea of a unitary construct that 
includes a better job, a vague Francophilia, the desire (in my case) 
to not be seen as American, and getting the biggest bang for your 
buck having phone sex in a foreign country, etc etc etc is absurd. 
It's an even worse folk theory than "difficulty", or "naturalness". 

That's why I think the recent stuff on smiling, for all its wry 
touchy-feely self-consciousness (*Fe*), is closer to the mark than 
vague stuff about motivation. (In a recent article on motivation in 
Applied Ling, Spolsky spills the beans; Lambert and Gardner, who 
invented "instrumental" and "integrative" motivation, confided in him 
that you could learn a lot more about motivation with a bottle of 
wine than with a Personal Motivation Webgrid) And of smiling is a 
whole lot closer to YOUR mark (that is, CJ's mark), which is the 
physical, oral origins of language!

dk1



	


	Group: dogme
	Message: 4526
	From: Charles Jannuzzi
	Date: Mi Sep 24, 2003 4:04 

	Subject: Fw: Re: Hearing reading


	--- In dogme@yahoogroups.com, "Sue Murray" <suemurray@i...> 
wrote:
> loved Jane's post.
> 
> (dunno why, but 'colorless green ideas sleep furiously'
> has always conjured up images of angry green s*h*eep for 
me .......!! and
> the 'idea' of 'sleeping furiously' intrigues me ....)
> 
> and there's also synaesthesea - a crossing of senses, 
or 'an involuntary
> physical experience of a cross-modal association'!
> 'colour-hearing' is one of the most common
> manifestations - seeing colours instead of hearing music 
or words. 

Note how this does not exclude phonological associations: 
sleep rhymes with sheep. Though the association could also 
go with the idea of counting sheep before we sleep. 

CJ



	


	Group: dogme
	Message: 4527
	From: Charles Jannuzzi
	Date: Mi Sep 24, 2003 4:08 

	Subject: Re: Hearing reading


	--- In dogme@yahoogroups.com, "Adrian Tennant" 
<adrian.tennant@n...> wrote:
> > > CJ wrote:
> 
> > Some sort of internal monitoring of language takes place.
> 
> Agreed.
> But this doesn't necessarily take the form of 'hearing' 
the text.
> Can you, or anyone else, address the rest of my message 
where I talked about
> 'seeing', 'smelling' and 'tasting' the meaning behind the 
words?
> 
> Dr E

Do you know any words without knowing some sort of 
pronunciation for them? I used to think I did, but now I 
can't remember any. OTOH, note how I could recall a long 
monster like the word from Mary Poppins. Why? Because I 
could recall the pronunciation. I'm not excluding the other 
senses from reading, but note here I was referring to 
hearing in the sense of phonological--the top-down control 
and ability to manipulate the language with sounds. Peraps 
the senses you are talking about map directly to meaning and 
emotions. Besides, you were the one who repeatedly pointed 
out the importance of 'phonemic awareness' in reading, not 
me. That doesn't mean I agree its phonemic awareness--and 
the more current term is 'phonological awareness'. 

CJ



	


	Group: dogme
	Message: 4528
	From: Charles Jannuzzi
	Date: Mi Sep 24, 2003 4:13 

	Subject: Re: Krashen in Busan


	--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> 
wrote:
> Well, one of the nice things about hearing Dr. Krashen is 
that you 
> really only have to do once every twenty years or so, 
because he 
> hardly ever changes his mind.

I happen to agree with the guy about a lot of things, but he 
is what I call a 'naive positivist' about 'empirical 
research' in ELT. It's sort of ironic that he is so because 
ELT publishing hasn't really been very kind toward his brand 
of empirical research--the last real finding in empirical 
SLA he had seems to go back to the early 80s. After that 
it's been mostly well thought out and expressed polemics for 
the sort of things I care about. If only he would drop the 
academic need for worship of positivism. 

CJ



	


	Group: dogme
	Message: 4529
	From: Charles Jannuzzi
	Date: Mi Sep 24, 2003 4:23 

	Subject: Re: Complementary Distribution and English Through Phone Sex


	--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> 
wrote:

DK1, not being flippant about your very interesting post 
here, but wanted to comment on one thing:

>> Could it mean that the phenomenon of 
complementary distribution in segmentals is simply an "intra-
personal" realization of something which started out (as 
Vygotsky always predicts) as a relation between real people? 
(Just as all those complex sentences using "because" really 
start out as dialogues using "why?" and "well...")<<

Well it certainly reflects this structuralist love of 
symmetry and PAIRS--to a point of human fraility which, if 
you see its pathetic nature, is almost touching. So in order 
to come up with all these nice pair sets, isn't it funny how 
allophone counts tended to favor EVEN numbers? OTOH, it 
ended with the pairing of allophones that even totally 
formalistic phonologists couldn't plausibly motivate. My 
favorite is pairing within a phoneme of one sound with the 
null set. This is rationalism to the point of the 
irrational. The real world just doesn't work like this, so 
one wonders why theoretical anything should. 

CJ



	


	Group: dogme
	Message: 4530
	From: Robert M. Haines
	Date: Mi Sep 24, 2003 5:03 

	Subject: Re: Day 1


	In response to your questions:

1. I felt incredibly motivated by the students and the act of teaching after
day 1.

2. The difference in language abilities felt like an obstacle today, because
the stronger student looked bored to me sometimes, waiting for others to
finish what she'd already done. I did my best to come up with extra tasks
for her, but...

Today definitely felt longer than yesterday. I chatted with everyone for a
while before asking everyone to try to write out the joke from yesterday's
class from memory, then compare it to the original. I asked for feedback on
how the jokes went over with their host families and friends. A few said
they had positive responses. One girl told a riddle: "What did one wall say
to the other? Meet you at the corner." :-)

Next, I introduced 7 phrases that I thought would help us communicate in
class, e.g. "How do you spell that?", "I don't understand." After the 7
phrases were up on the board, I erased them one by one, asking students to
repeat what had been erased. In the end, I would nominate students to repeat
a phrase at random, saying only the number where the phrase had been written
on the board. I asked everyone to write the phrases out, then compare them
to the originals.

We talked about rhyme. I asked students which letters of the alphabet rhyme
with each other. Students worked this out for themselves, then I gave them
feedback. I sang the ABC song a few times, the everyone joined in.

I handed out a jigsaw activity using words from yesterday's lesson and the
phrases from today's class, which required students to spell words to each
other and record them. After students compared their spellings, I asked them
to use the words in sentences. I checked the sentences as we passed them
around the class, reading and asking questions.

We built a conversation between a 19-year old South African named Jack and a
Spanish woman named Jessica who happened to be having a conversation about a
movie they'd just seen in English in Portland, Oregon. The students decided
the ending they'd come up with was boring, so everyone wrote their own
ending. Each pair practiced their version, read it our for the class, then
voted on which ending they liked best.

We worked on /v/ and /b/ in words like 'van' and 'ban'. One girl had mirror
that she and another couple of students used when they kept touching their
lips together, trying to produce /v/. I asked them to look at my mouth, then
look in the mirror and produce the word. The class also gave a lot of
feedback to the students. We all laughed and tried to help each other.

Finally, I asked everyone to write what they'd like to do tomorrow. Looking
through their input, the one thing that comes through loud and clear is that
they want to talk about verbs and verb tenses. There's also mention of new
vocabulary, listening and conversation.

I know these descriptions sound somewhat sterile, but I'm leaving out
moments of laughter, e.g. one girl took a jacket from the coat rack and
wrapped herself in it before realizing it was mine, and tiny details, e.g.
two of the weakest students have sat on the corners of the u-shaped desk
formation both days, for the sake of your eyeballs and patience.

Rob




----- Original Message -----
From: Sue Murray <suemurray@i...>
To: Dogme <dogme@yahoogroups.com>
Sent: Tuesday, September 23, 2003 4:09 PM
Subject: Re: [dogme] Day 1


> thanks Rob. great stuff.
>
> just two rather direct, personal questions, which obviously you don't have
> to answer!
>
> given one of the current threads, do you feel motivated by your students
> after day 1?? (though probably day 2 by now given the time zones!)
>
> and, following on from Rosemary's point, did you feel the difference in
> language ability was an obstacle to students during the day's sessions?
>
>
> ----- Original Message -----
> From: <midill@a...>
> To: <dogme@yahoogroups.com>
> Sent: Tuesday, September 23, 2003 6:20 PM
> Subject: Re: [dogme] Day 1
>
>
> > I enjoyed the description of the first day of class. The differences
> between
> > the two class summaries that two students wrote, showing their previous
> > knowledge or lack of English knowledge, showed why teaching ESL ( EFL)
is
> so tough.
> >
> > Rosemary
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
> >
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4531
	From: djn@d...
	Date: Mi Sep 24, 2003 6:41 

	Subject: Re: Day 1


	Rob,

Remember the old trick with :

voiced, unvoiced consonant sounds

Press the small bit of your ears closed with two fingers - one for each ear....... (What IS 
theat part of the ear called?), say the consonant and hear the buzz for the voiced 
consonant..../b/ : /v/ /k/ : /g/ etc. plosives Contrast /p/ and /b/

You can make a flame move, or even blow it out with a /p/, never with a /b/


IFF these sounds are important for your class.


-------

Jokes

I've a got a book with 1000 terrible jokes for kids if you need any more.

--------

At the Young Learners conference I was at at the weekend, one presenter demonstrated 
most convincingly how (children) can speak a lot of words in a lesson (and effortlessly 
learn them and later read them) singing songs - slightly adapted if necessary for 
language purposes.Children's rhymes work well, too. Is your new class too adolescent 
to enjoy such stuff?

Good luck,

Dennis



	


	Group: dogme
	Message: 4532
	From: scott_thornbury
	Date: Mi Sep 24, 2003 8:47 

	Subject: advanced grammar


	I've been asked to do a workshop on "teaching advanced 
grammar". Does anyone have any ideas on (a) what it is, and (b) 
how to teach it? Tricks? techniques? anecdotes? All contributions 
will be gratefully received and fulsomely attributed.
Scott



	


	Group: dogme
	Message: 4533
	From: scott_thornbury
	Date: Mi Sep 24, 2003 8:50 

	Subject: more on motivation


	More from Dörnyei on the subject of motivation: this is his ten-point 
summary of the implications from the research to date (well, to 1999)

Ten commandments for Motivating Language Learners

1. Set a personal example with your own behaviour
2. Create a pleasant, relaxed atmosphere in the classroom.
3. Present the tasks properly.
4. Develop a good relationship with the learners.
5. Increase the learner's linguistic self-confidence.
6. Make the language classes interesting.
7. Promote learner autonomy.
8. Personalise the learning process.
9. Increase the learners' goal-orientedness.
10. Familiarise learners with the target language culture.

(from Dörnyei, Z., and Csizér, K. (1999) Ten commandments for 
motivating language learners: results of an empirical study. Language 
Teaching Research)



	


	Group: dogme
	Message: 4534
	From: Justin Ehresman
	Date: Mi Sep 24, 2003 9:20 

	Subject: Re: advanced grammar


	Mostly I find people mean prepositions and oddities in the language (like the use of the subjunctive in AE as in 'I suggest he come on time' etc.). I don't like addressing these issues myself. I find they are SO rare and 'obvious' in context that there is no need to focus on them. I find it can be like teaching idioms, if you go overboard your students start sounding weird.

Case in point. One new student asked me:

Hey, Justin, what's the pitch?

I was totally confused. Apparently this is American slang (I'm American!) and means 'what's wrong/the matter' I have NEVER heard it in my life. The student was adimant (sp?) about using it even after I said I didn't understand it and didn't recommend using it. He's since said it to me 4 times in the last 2 weeks. UGH!

So that's my 2 cents.

Justin

scott_thornbury <sthornbury@w...> wrote:
I've been asked to do a workshop on "teaching advanced 
grammar". Does anyone have any ideas on (a) what it is, and (b) 
how to teach it? Tricks? techniques? anecdotes? All contributions 
will be gratefully received and fulsomely attributed.
Scott
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	Group: dogme
	Message: 4535
	From: Charles Jannuzzi
	Date: Mi Sep 24, 2003 9:59 

	Subject: Re: Day 1


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:

>> We worked on /v/ and /b/ in words like 'van' and 'ban'. 
One girl had mirror that she and another couple of students 
used when they kept touching their lips together, trying to 
produce /v/. I asked them to look at my mouth, then look in 
the mirror and produce the word. The class also gave a lot of
feedback to the students. We all laughed and tried to help 
each other.<<

A phonemic account would say that there is a one-phoneme 
difference between 'ban' and 'van'. The 'signature' of the 
mouth, however, is quite different when saying the two 
words. A featural account might say there is one feature 
different between 'fan' and 'van'--that of the 
feature 'voicing'. 

However, our articulatory account shows that there is more 
than one difference across the way the two words are 
typically said. So, in terms of experiencing these words 
physiologically--and matching them with acoustic and visual 
feedback--there is clearly more than one difference between 
the two words. 

For example, it takes more muscular energy with the muscles 
that control the mouth to say the unvoiced 'fan' than the 
voiced 'van'. This level of energy, however, is dispersed 
across the entire word form, and not just with the 
initial 'segment' [f]. 

The previous posting on voicing vs. unvoicing is a good idea 
if we examine pan vs. ban VS. fan vs. van. 

The so-called v/b 'distinction' is supposed to be a 
problem 'contrast' for Japanese speakers of English. It is a 
limited problem however and you don't find too many minimal 
pairs across the two sounds, especially at the ends of 
syllables and words. Once Japanese learners grasp that they 
can make an English [f] sound as opposed to an English [h] 
sound, then they can start to add voicing to the [f] sound 
to form a [v]. However, the tendency is to already have an 
internalized vocabulary that does not distinguish across [b] 
and [v], and they are not likely to have had much experience 
with English to tell them that this is a potential problem. 

To conclude: a look at p then b, then f then v shows that an 
articulatory gestural account is best able to show how all 
are quite different in the spoken language. But articulatory 
gestures are best shown in known vocabulary--so no minimal 
pairs of strange words just to show the sounds in action. It 
won't stick to memory in a natural way. This is why I let 
the word lists specified on the syllabus determine when to 
address 'problem sounds' as opposed to doing them the way 
Prof. Higgins might make a tour of Eliza's mouth. 

CJ



	


	Group: dogme
	Message: 4536
	From: Charles Jannuzzi
	Date: Mi Sep 24, 2003 10:01 

	Subject: Re: Day 1


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:


>>We talked about rhyme. I asked students which letters of 
the alphabet rhyme with each other. Students worked this out 
for themselves, then I gave them feedback. I sang the ABC 
song a few times, the everyone joined in.<<

Has anyone but me ever noticed how saying the ABCs in a lot 
of European languages is more an oral introduction to 
SYLLABLES than isolated sounds of the language in order to 
prepare students for literacy? 

CJ



	


	Group: dogme
	Message: 4537
	From: Julian Bamford
	Date: Mi Sep 24, 2003 10:31 

	Subject: advanced grammar


	Scott: "I've been asked to do a workshop on "teaching advanced grammar".
Does anyone have any ideas on (a) what it is, and (b) how to teach it?
Tricks? techniques? anecdotes?"

Not having read your Uncovering Grammer, I shouldn't attempt to answer, but
here's some stuff from a five-minute brainstorm with a colleague:

Advanced grammar is found in written language, in formal spoken language
like speeches, and in everyday speech when basic things are said in a
complex way to add style (?): "Do I have news for you!"

Learners have to be ready for it, by being proficient in basic language.
They also helps if they want to be the sort of person who uses advanced
grammar for certain purposes.

One way to teach it might be to have students write, say, a wedding or
funeral speech, or a formal letter to someone asking for something. They
read each other's homework, and the teacher writes up some typical patterns
found in that genre of speech/writing. Then students rewrite their
assignment.

It's a pity to separate advanced grammar from advanced anything else. If
you are living/doing language with advanced students, advanced words,
idioms, grammar appear all the time.

My favorite way of teaching advanced students is reading texts with them,
explaining everything including the grammar so students achieve Frank
Smith's "state of zero uncertainty" (thanks Scott for posting that apt
phrase recently). My colleague remembers "Could he throw a ball!" from the
movie Stand by Me a decade after it came up in one of those classes.
Julian



	


	Group: dogme
	Message: 4538
	From: sthornbury@w...
	Date: Mi Sep 24, 2003 11:09 

	Subject: Re: advanced grammar


	Thanks J and J for thoughts on the advanced grammar question. 
For what it's worth I started brainstorming the topic (not one I had 
chosen myself, I hasten to add), and came up with these 
distincitons: 

Advanced grammar: More difficult? less familiar? less frequent? 
more complex? late acquired? receptive but not productive? written 
and not spoken? more formal? less useful/versatile? easily 
avoided? 

In the "easily avoided" category I mean things like phrasal verbs: 
as a colleague once said: My students never have problems with 
phrasal verrbs: they never use them!

Also, for what it's worth, here's the abstract I provided (when the 
organisers of the workshop asked me "What exactly do you MEAN 
by advanced grammar?" - Remember - it was THEIR idea in the 
first place!)

"Few learners achieve anything like a native-like command of 
grammar: most settle (rightly or wrongly) for a lot less. What about 
those who aim higher? I’ll be looking at the differences between 
“plateau” and “plateau + 1” learners, and suggesting ways that 
learners can be encouraged to take control of their own grammar 
development." 

Thanks, Scott



	


	Group: dogme
	Message: 4539
	From: Fiona
	Date: Mi Sep 24, 2003 12:33 

	Subject: Re: advanced grammar


	Scott,
I would have thought your posting 'advanced grammar' (ie the first 
one earlier) would do you as an abstract and nearly as a workshop 
outline "ask those in the room to decide what advanced grammar is and 
how to/how not to teach it etc. share ideas........ 

I reckon 'advanced grammar' is three distinct things, depending on 
your angle :
1. All those dodgy bits like Never + inversion, oddball question tags 
like 'let's go, shall we?' or 'Give us a break, will you?!' - Justin 
said all this already, the stuff in Proficiency and Advanced 
coursebooks. But they're isolated points.

2. The stuff that advanced students DO still have problems with, even 
after proficiency or years of going out with an English speaker ;-)- 
he/she, his/her, the 's' on the end of verbs, using 'the' with 
generalisations (and other points depending on their L1 - I'm talking 
about Spanish speakers here)). Those little blocks never seem to go 
away! Prepositions are in group 1. and group 2.

3. Stuff that I guess is really discourse, long, convoluted sentences 
where you kinda lose the grammar half way and have to do a retake. 
It's hard enough in your mother tongue. Call it 'stacked grammar in 
discourse'.

Tips for dealing with it? Who am I to tell YOU! Texts, created by 
them and used as the basis for later work. Lots of conversation on as 
diverse topics as possible with a kind of personal diagnostic 
afterwards of recurrent sticky patches, as well as feeding in the 
new. I dunno, something I've done and seems to work, or maybe I'm 
just lucky, is get them doing a sort of grammar surgery using taped 
samples of themselves, or written work they've done - they diagnose 
their own problems (and you concur, if needs be) and then they teach 
you (121 classes) or each other/the whole group the point in 
question. You give them sources they can use and a class or two to do 
it, and they get a five-ten minute teaching slot in class. They can 
design an exercise too (or a test!)
Giving them hints on how to talk to themselves in the car (or get 
into philosophical conversation with the taxi-driver, barman etc.) to 
force themselves to take responsibility for learning this stuff also 
helps. 

But this is coals to Newcastle!
Have a good workshop.

Fiona



	


	Group: dogme
	Message: 4540
	From: djn@d...
	Date: Mi Sep 24, 2003 1:17 

	Subject: Re: advanced grammar


	Advanced grammar?

Aaaah!!.

Of course you know, Scott, what I and others like me would say - when we'd stopped 
gasping and tearing out our hair. 

I suppose your future hosts must be imagining they need to be able to write things like:

"It was reported in yesterday's Evening Courier that the authories, it might have been 
assumed, would have already dealt with the educational problems now facing them if 
they had foreseen them - or had at least been having to deal with them on a day-to-day 
basis - and had it not been for the fact that they have only just come back into power in 
the local government having been a minority party for the last ten years with no 
representation on the local council and, consequently, no experience to draw on."

Dennis



	


	Group: dogme
	Message: 4541
	From: djn@d...
	Date: Mi Sep 24, 2003 1:46 

	Subject: Re: advanced grammar


	Another thought.....

Isn't it the learners that are advanced rather than the grammar?


Dennis



	


	Group: dogme
	Message: 4542
	From: Adrian Tennant
	Date: Mi Sep 24, 2003 3:57 

	Subject: Re: advanced grammar


	Scott

Who're the audience?
Ain't for BASELT, is it?

Dr E



	


	Group: dogme
	Message: 4543
	From: sthornbury@w...
	Date: Mi Sep 24, 2003 4:20 

	Subject: Re: advanced grammar


	No it's for a group of teachers in a large private language school 
here in barcelona. 

> Scott
> 
> Who're the audience?
> Ain't for BASELT, is it?
> 
> Dr E
> 
> 
> ------------------------ Yahoo! Groups Sponsor
> ---------------------~--> Buy Ink Cartridges or Refill Kits for your
> HP, Epson, Canon or Lexmark Printer at MyInks.com. Free s/h on orders
> $50 or more to the US & Canada.
> http://www.c1tracking.com/l.asp?cid=5511
> http://us.click.yahoo.com/mOAaAA/3exGAA/qnsNAA/IWOolB/TM
> ---------------------------------------------------------------------~
> ->
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> 
> Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/ 
> 
>



	


	Group: dogme
	Message: 4544
	From: Robert M. Haines
	Date: Mi Sep 24, 2003 4:42 

	Subject: Re: Day 1


	Thanks. The class actually seems to enjoy songs. When I told them on day 1
it had been my birthday the day before, they all began singing Happy
Birthday to me at the top of their lungs. That's never happened with my
classrooms full of Asians.

"Welcome to Latino culture", said the program head.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 23, 2003 10:41 PM
Subject: Re: [dogme] Day 1


> Rob,
>
> Remember the old trick with :
>
> voiced, unvoiced consonant sounds
>
> Press the small bit of your ears closed with two fingers - one for each
ear....... (What IS
> theat part of the ear called?), say the consonant and hear the buzz for
the voiced
> consonant..../b/ : /v/ /k/ : /g/ etc. plosives Contrast /p/ and /b/
>
> You can make a flame move, or even blow it out with a /p/, never with a
/b/
>
>
> IFF these sounds are important for your class.
>
>
> -------
>
> Jokes
>
> I've a got a book with 1000 terrible jokes for kids if you need any more.
>
> --------
>
> At the Young Learners conference I was at at the weekend, one presenter
demonstrated
> most convincingly how (children) can speak a lot of words in a lesson (and
effortlessly
> learn them and later read them) singing songs - slightly adapted if
necessary for
> language purposes.Children's rhymes work well, too. Is your new class too
adolescent
> to enjoy such stuff?
>
> Good luck,
>
> Dennis
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4545
	From: Robert M. Haines
	Date: Mi Sep 24, 2003 5:02 

	Subject: Advanced grammar


	Not sure this will help, Scott, but Advanced Grammar will probably differ for each of those teachers in BCN, depending on their teaching context. In terms of language, I think Advanced Grammar has a lot to do with vocabulary and, as you've said, verb forms, etc. that infrequently occur.

You might have already thought of it, but why not do a Web search under 'Advanced Grammar' just to see what pops up?

In my 'advanced classes', we've usually ended up dealing with whatever grammar --- non-advanced, from the 'lower levels' --- learners hadn't integrated into their everyday use of English. In that sense, Advanced Grammar sometimes felt more like a Grammar Repair Workshop. With stronger students, I would sometimes try to expose them to the idea of aspect vs. tense and talk about what grammar really is a la Uncovering Grammar, which can always be done before the 'advanced level'.

Buena suerte,

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4546
	From: Robert M. Haines
	Date: Mi Sep 24, 2003 5:08 

	Subject: Re: more on motivation


	Thanks, Scott. I plan to explore how I am doing with these commandments.
Mind that burning bush!

Rob
----- Original Message -----
From: scott_thornbury <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 24, 2003 12:50 AM
Subject: [dogme] more on motivation


More from Dörnyei on the subject of motivation: this is his ten-point
summary of the implications from the research to date (well, to 1999)

Ten commandments for Motivating Language Learners

1. Set a personal example with your own behaviour
2. Create a pleasant, relaxed atmosphere in the classroom.
3. Present the tasks properly.
4. Develop a good relationship with the learners.
5. Increase the learner's linguistic self-confidence.
6. Make the language classes interesting.
7. Promote learner autonomy.
8. Personalise the learning process.
9. Increase the learners' goal-orientedness.
10. Familiarise learners with the target language culture.

(from Dörnyei, Z., and Csizér, K. (1999) Ten commandments for
motivating language learners: results of an empirical study. Language
Teaching Research)




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com

Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 4547
	From: sandra natalini ribeiro
	Date: Mi Sep 24, 2003 6:18 

	Subject: Re: Day 1


	--- In dogme@yahoogroups.com, djn@d... wrote:
> Rob,
> 
> --------
> 
> At the Young Learners conference I was at at the weekend, one 
presenter demonstrated 
> most convincingly how (children) can speak a lot of words in a 
lesson (and effortlessly 
> learn them and later read them) singing songs - slightly adapted if 
necessary for 
> language purposes.Children's rhymes work well, too. Is your new 
class too adolescent 
> to enjoy such stuff?
> 
> Good luck,
> 
> Dennis

Along the same line, you could also work with Jazz Chants. I find 
most students have a lot of fun , and especially the ones who have 
pronunciation problems take a lot of benefit from them. I use Carolyn 
Grahan's books as a source, but I never use the tapes, which I think 
are too slow (and boring). Instead, I invent new rhythms and paces. 
Occasionally, I had my students create their own Jazz Chants as a 
follow-up and it was fun.



	


	Group: dogme
	Message: 4548
	From: sandra natalini ribeiro
	Date: Mi Sep 24, 2003 6:51 

	Subject: Re: advanced grammar


	--- In dogme@yahoogroups.com, "scott_thornbury" <sthornbury@w...> 
wrote:
> I've been asked to do a workshop on "teaching advanced 
> grammar". Does anyone have any ideas on (a) what it is, and (b) 
> how to teach it? Tricks? techniques? anecdotes? All contributions 
> will be gratefully received and fulsomely attributed.
> Scott

OK...here is my humble contribution..I hope.
I think a lot of the grammar we teach in advanced levels is 
actually revising and expanding a previously seen grammar point. So, 
I have very often used the students' previous (and often very 
basic..) knowledge of the subjects and made them think about it: 
Using a text, for example, but it may be a song, notes on their own 
production as was mentioned here, too -whatever they can refer to- I
devide the group in two (I have small groups..up to 12)and ask one of 
the groups to think about the "why": Why does this grammar exist?What 
is it used for? Why is it easy/difficult for us? and the other group 
thinks of the "How": "How do we build the sentence? "what are the 
rules? Are there exceptions we should know? Usually, the students 
would like to be in one or the other group, according to their own 
learning style and preferences, so I allow them to choose, if they 
would like to be here or there. So far, I've never had the whole 
class wanting to do "form", nor "use".
After brainstorming in their groups, students discuss, 
compare,complement and make posters about the subject,with examples 
and the expansions I provide when necessary. Or ,alternatively, 
prepare presentations on the subject to be given in class.



	


	Group: dogme
	Message: 4549
	From: profshaun36
	Date: Mi Sep 24, 2003 8:58 

	Subject: Re: advanced grammar


	Techniques and the us of texts
Dave Willis writes about the Textual Approach for teaching grammar in 
an Old Etp magazine (I think it was Dec 2001 or 2000). It is probably 
what most people do but may answer the part of the technique question 
and the teachers may have something to walk away with after to read 
afterwards.
I always like the discussion "Does will mean the future?"as a lead in 
the modals and their uses
Gosh! I don't know how I can really give much help after the books 
you've written on the subject but I hope it helps
Shaun


--- In dogme@yahoogroups.com, "sandra natalini ribeiro" 
<pedagsto@h...> wrote:
> --- In dogme@yahoogroups.com, "scott_thornbury" <sthornbury@w...> 
> wrote:
> > I've been asked to do a workshop on "teaching advanced 
> > grammar". Does anyone have any ideas on (a) what it is, and (b) 
> > how to teach it? Tricks? techniques? anecdotes? All contributions 
> > will be gratefully received and fulsomely attributed.
> > Scott
> 
> OK...here is my humble contribution..I hope.
> I think a lot of the grammar we teach in advanced levels is 
> actually revising and expanding a previously seen grammar point. 
So, 
> I have very often used the students' previous (and often very 
> basic..) knowledge of the subjects and made them think about it: 
> Using a text, for example, but it may be a song, notes on their own 
> production as was mentioned here, too -whatever they can refer to- I
> devide the group in two (I have small groups..up to 12)and ask one 
of 
> the groups to think about the "why": Why does this grammar exist?
What 
> is it used for? Why is it easy/difficult for us? and the other 
group 
> thinks of the "How": "How do we build the sentence? "what are the 
> rules? Are there exceptions we should know? Usually, the students 
> would like to be in one or the other group, according to their own 
> learning style and preferences, so I allow them to choose, if they 
> would like to be here or there. So far, I've never had the whole 
> class wanting to do "form", nor "use".
> After brainstorming in their groups, students discuss, 
> compare,complement and make posters about the subject,with examples 
> and the expansions I provide when necessary. Or ,alternatively, 
> prepare presentations on the subject to be given in class.



	


	Group: dogme
	Message: 4550
	From: lifang67
	Date: Do Sep 25, 2003 12:23 

	Subject: Ahem....


	Jazz Chants, Sandra? They are copyrighted materials, almost 
chemically pure examples of Music McNuggets. The truth is, there's 
nothing even remotely jazzy about jazz chants. If you don't believe 
me, just try doing one in a class with everybody taking a solo.

Scott, you ought to be ashamed of yourself. You went and asked a 
question absolutely guaranteed to stimulate context-free discussions 
of grammar McNuggets that you've been getting, learner-lite 
suggestions which you so richly deserve. It's interesting how late in 
the day the matter of the audience came up (and it's very 
characteristic that it was good old Evil who insisted on it). 

Now, if you'd started out (or ended up) with the a bit of prose 
including the name and preferably a direct or indirect quotation of 
every single person in the audience, or a good passage of Henry James 
(which often works on the same principle, that is, providing a kind 
of gloss of the character or the character's thoughts, a text-about-
the-text encoded in subordinating clauses), or some of those bits of 
bad writing in "Politics and the English Language" (what is THIS 
author hiding from you?)....never mind, I promised myself I wasn't 
going to rise/sink to this one....

Which brings me to CJ, because I find that I have put the same foot 
in the mouth. You are quite right. The complementary distribution 
phoneme idea is ridiculous. But I DO think that useful ideas grow out 
of useless ones (which is why I insist on thinking about "supra-
segmentals" and "segmentals") and so I think that, although my 
passacaglia on the social origins of complementary distribution of 
phonemes is pretty silly, it MIGHT explain things like:

S: I went to Lotteria and eat humburger.
T: You ate a hamburger? That's good.

Within this sentence you've got a kind of UP-DOWN structure, and it's 
something you see in a LOT of two-move turns, where UP represents 
INCOMING information and DOWN represents OUTGOING. I think that's an 
example of a relationship that WAS interpersonal, or rather between 
turns, becoming one within a single turn.

And now that I've bawled everybody out, including myself, there's 
nothing left to do but shut up.

dk1

PS: And another thing! Outside the turf of applied ling, I think 
Krashen's fighting the good fight (for Whole Language and against the 
Phonics bigots, for bilingual education and against the English Only 
idiots). I'm even rather susceptible (sorry, I meant sympathetic) to 
what people call his "arrogant" style. But by his own standards (his 
own positivistic standards) he stands disproved (Hulstijn and 
Hulstijn, Cohen on the empirical end, McLaughlin and Gregg on the 
other). Brains may look like sponges, but they just don't work like 
them.

d



	


	Group: dogme
	Message: 4551
	From: Sue Murray
	Date: Do Sep 25, 2003 12:45 

	Subject: Re: Re: advanced grammar


	I love Sandra's 'why' and 'how' ...

eg,
>'Why does this grammar exist? What
>is it used for? Why is it easy/difficult for us?

I think, also, Sandra illustrates how 'advanced grammar', if it has any
meaning as a term, is not about specific or rarefied structures and
grammatical forms, but about deeper understanding of 'everyday' grammar and
language. Deepening and widening existing - and already useful, important -
knowledge.

(rather than learning to perform perversions, sorry conversions, so that you
can write oddball sentences such as, 'hardly a day went by when I didn't
write to her' in 'response' to the prompt, 'I wrote to her almost every
day')

Of course to some degree this deeper understanding is not something which
all students need or want, at least on a deliberately conscious, analytical
level. The option of 'how' would seem to balance this out; Sandra mentioned
'form' for the how, and 'use' for the why; and pragmatic meaning - from what
Sandra describes - is inherently part of the exploration of both options;
and the discussing, complementing and so on sounds highly
'synergetic' - and very much like:
> learners being encouraged to take control of their own grammar
>development"
(from Scott's abstract)

just on
>the differences between "plateau" and "plateau + 1" learners
(also from Scott's abstract)

In my experience, most learners who 'go beyond' sufficiency are
exceptionally alert and curious to language and seem to naturally sniff out
the form/use/meaning triad and any related anomalies, and often notice
things I for one never noticed before ..... don't think this is something
that can be 'taught', only encouraged and enjoyed?!

But maybe that's a lazy attitude for a teacher to take; at the same time,
many learners don't want to go into great depth or be too analytical -
they find it tedious and pointless.

anyway, it'll be interesting to see what Scott's participants mean by
'advanced
grammar'; as Fiona suggested, that's the first thing to find out!

Just one thought, in that here in Italy (Spain not being so far away....) a
lot of students and teachers have a 'fixation' on 'conditionals' ......
I often think that 'standard' pedagogic grammar and related 'presentation'
and expectation can often make things more difficult, less accessible, for
learners - for example, with 'conditionals' : gradually meeting and treating
their 'flexible parts' - rather than inflexible and 'labelled' two-clause
sentences - often means you don't have to 'teach' or learn 54 (!) or even 4
'types' of 'conditionals' - you just combine whatever you need according to
what you want to say .....eg, getting to real in context grips with things
like the following (just to try and make what I'm saying a bit clearer!) is
often sufficient: 'If only!'; 'I'd like to try it'; 'it won't be ready';
'If I
come at 6?'; 'And if you could?'; 'I'll give you a lift'; and so on,
endlessly. (+ any linking, when necessary, not rigidly limited to 'if'!)

What often happens though is that learners
have been convinced that 'conditionals' are 'difficult' and sometimes see
the '3rd' conditional as the holy grail of 'advanced grammar'; of course
it's not easy peasy to put together and express a whole unreal hypothesis
about something that didn't happen - not something we do with great
frequency either; and the complexity lies as much in the thought process as
in the language? But 'conditionals' of any 'type' are combinations of
clauses
with meaning in themselves, and any 'dependency' is not related to the verb
form in one clause being automatically governed by the verb form in the
other .....if instead of understanding each clause for itself they are
'pushed'
into 'matching' both clauses according to the verb form in one or the
other, it becomes very much like circus tricks, not understanding language?

So I think the 'false god' of the 3rd conditional, and by
consequence it seems 'conditionals' in general, and a few other 'choice'
structures, can often be something which is the focus of 'advanced grammar',
often because it's been taught in a falsely prescriptive rather than
explorative way, and in a misleadingly complicated way.

at the same time, what type of grammar comes up from advanced learners? in
my experience, they're mostly concerned with and insecure about things like
prepositions (as Justin mentiond), phrasal verbs (and their avoidance!),
certain verb patterns, and, when appropriate, getting their tongues (rather
than their eyes or their pens) around compound verb forms with more than 2
parts!! And for the most part, it's difficult to separate out grammar from
lexis as so much is at phrasal, pragmatic level, and what's more valid is
its meaning and use rather than whether it should be categorized as grammar
or lexis ...

just out of curiosity, as I've got it here, with last year's advanced group
I gave them a 'compilation' reference sheet mid-way through the year with
quotes from (minuted) lessons of their use of their own declared 'pet
structures'
(structures they like to use in conversation but often find themselves
doubting/asking about and want to 'master'). I've no idea how this would
compare with the 'grammar concerns' of other advanced learners. And I
hasten to add that it reflects but a very small part of their language use
and growth!! But here's the list of their 'pet structures', for what it's
worth, with just one of their example quotes for each (most sections had at
least 7):
- have something done: when children have books read to
them
- the more... the more: The calmer you stay, the less trouble you get
- unreal past: if we had moved the fireplace, we would have destroyed it
- mustn't/don't have to: you don't have to be mad to work here, but it
helps
- future in the past: I knew that was going to happen/I knew that would
happen
- familiarity - be/get used to doing: helping the children get used to
negotiating with each other
- suggest: you could suggest they go to Thailand for a massage
- past habit - would: Pippo would yelp or whine with pain if the sailors
trod on him by accident

will stop now. Can feel Dennis cringing wildly!!!!

but thanks Sandra; will definitely be plagiarising your why and how
suggestions when the moment's right and I'll say something like, 'a teacher
I know in Brazil finds this a very effective way of helping us understand
grammar better; see what you think' - hope you don't mind?? :)

Sue











----- Original Message -----
From: "sandra natalini ribeiro" <pedagsto@h...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 24, 2003 7:51 PM
Subject: [dogme] Re: advanced grammar


> --- In dogme@yahoogroups.com, "scott_thornbury" <sthornbury@w...>
> wrote:
> > I've been asked to do a workshop on "teaching advanced
> > grammar". Does anyone have any ideas on (a) what it is, and (b)
> > how to teach it? Tricks? techniques? anecdotes? All contributions
> > will be gratefully received and fulsomely attributed.
> > Scott
>
> OK...here is my humble contribution..I hope.
> I think a lot of the grammar we teach in advanced levels is
> actually revising and expanding a previously seen grammar point. So,
> I have very often used the students' previous (and often very
> basic..) knowledge of the subjects and made them think about it:
> Using a text, for example, but it may be a song, notes on their own
> production as was mentioned here, too -whatever they can refer to- I
> devide the group in two (I have small groups..up to 12)and ask one of
> the groups to think about the "why": Why does this grammar exist?What
> is it used for? Why is it easy/difficult for us? and the other group
> thinks of the "How": "How do we build the sentence? "what are the
> rules? Are there exceptions we should know? Usually, the students
> would like to be in one or the other group, according to their own
> learning style and preferences, so I allow them to choose, if they
> would like to be here or there. So far, I've never had the whole
> class wanting to do "form", nor "use".
> After brainstorming in their groups, students discuss,
> compare,complement and make posters about the subject,with examples
> and the expansions I provide when necessary. Or ,alternatively,
> prepare presentations on the subject to be given in class.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4552
	From: Fiona
	Date: Do Sep 25, 2003 12:40 

	Subject: Re: Ahem....


	OI! Who you calling a Grammar McNugget? ;-))
I thought there was a fair bit of Uncovering Grammar in there (maybe 
I ONLY thought there was)
Dennis got it (almost) right when he said about Advanced Learners, 
not Advanced Grammar. Almost cuz I suppose it's really communication 
capacity at an advanced level - though that's look grand on a 
brochure, ahem.

Now, I must admit I need to whinge. It's all this talk of phonology. 
Sorry dk, but I get totally lost; I mean, phrases like allophones 
paired with the null set or the social origins of complementary 
distribution of phonemes, well, they just lose me. Completely. Hey, 
I've been teaching for over 15 years (17 is it?) so please don't 
anyone address me as a novice, I know my Skehan and my Chomsky and my 
Saussure and my Freire and even a wee bit of Vygotsky, my degree is 
in modern languages and linguistics (with a bit of European Cinema on 
the side, for balance) but I like to ponder the mysteries and 
familiarities of DOGME on this list. That's what I'm here for. 

Even if I do have a rogue phoneme in my surname (thanks Diarmuid!)

Sorry, end of whine. Next time I'll make it wine ('wh' and 'w' being 
a minimal pair in my neck of the woods)

Fiona



	


	Group: dogme
	Message: 4553
	From: Sue Murray
	Date: Do Sep 25, 2003 12:57 

	Subject: Re: Day 1


	> I know these descriptions sound somewhat sterile, but I'm leaving out
> moments of laughter, e.g. one girl took a jacket from the coat rack and
> wrapped herself in it before realizing it was mine, and tiny details, e.g.
> two of the weakest students have sat on the corners of the u-shaped desk
> formation both days, for the sake of your eyeballs and patience.
>
> Rob

wot? I don't find the descriptions somewhat sterile! But those moments of
laughter and 'non-linguistic' interest are an integral and essential part of
the whole thing; the living wall chart; and language can describe and talk
about them, so they can become part of the language focus too - for students
as well as us 'voyeurs' on list!!

Sue



	


	Group: dogme
	Message: 4554
	From: spanishsiesta
	Date: Do Sep 25, 2003 2:49 

	Subject: Advanced Grammar


	I've got quite a few "advanced" students (adults) here in Sao 
Paulo. We don't use books, but just kind of deal with whatever 
comes up in whatever we're doing at the time. Sometimes I draw their 
attention to something and sometimes they notice and ask about 
things themselves. I explain, give/get a few examples and we move 
on. This includes grammar along with everything else. What tends to 
happen is that because we use such a variety of "authentic" 
materials (myself and students included as materials!) then there's 
quite a bit of repetition. I speak naturally, we share jokes, 
sometimes a visiting friend comes with me to class, we read all 
kinds of stuff from party invitations, letters from my dad to 
articles from The Economist. I find that the students acquire what 
they need. At this "advanced" level, they usually have an awareness 
of what's missing.

The wonderful thing is that in the one year I've been here I've seen 
the biggest improvement in students' language abilities than in all 
my 11 years in Barcelona when I was teaching in what many would 
consider a more "structured" way i.e. working our way through books 
or at least the syllabus of books. Here my students come out with 
things like "Let me just get my bits and bobs and I'll come to the 
class" Or "stop making a mountain out of a molehill" and "it's on 
the tip of my tongue". And they say these things in natural 
conversation, not just because they're being engineered into saying 
them. All the little "by the ways", "speaking of whiches", "you can 
say that again" are produced because we really TALK to each other. 
Lots of authentic input.

The situation here is different to Barcelona though - no exams, no 
pressure to do homework if that's what we agree as a class, and no 
books to work through. So the students don't need to produce 
negative inversions if they don't want to. Sometimes they want to 
use a structure and don't know how (or whooosh you can see them 
trying to avoiding a structure) and then they need a little 
scaffolding.

So, I think "advanced grammar" means re-visiting stuff they've come 
across before, adding to it, them playing around with it, and then 
the students choosing what they'd like to use/remember/tuck away for 
a rainy day. And all of this is done through chatting about every 
subject under the sun, reading (from party invitations to letters 
from my dad in Scotland to articles from the Economist online) 
songs, to live listenings from visiting friends of mine who come to 
class with me. All of this "stuff" is chosen by both myself and the 
students quite naturally out of what interests us.

Reading this back, it all seems a bit hapazard and unstructured. 
But it's working for me. Perhaps I wouldn't have passed my Delta 
doing classes like this (perhaps yes), but I'm loving teaching, my 
students are improving and there's motivation there too! 

What happens when I return to Barcelona though and have to prepare 
students for all these Cambridge exams again?? Aaagh!



	


	Group: dogme
	Message: 4556
	From: sandra natalini ribeiro
	Date: Do Sep 25, 2003 3:43 

	Subject: Re: advanced grammar


	--- In dogme@yahoogroups.com, "Sue Murray" <suemurray@i...> wrote:
> 
> but thanks Sandra; will definitely be plagiarising your why and how
> suggestions when the moment's right and I'll say something like, 'a 
teacher
> I know in Brazil finds this a very effective way of helping us 
understand
> grammar better; see what you think' - hope you don't mind?? :)
> 
> Sue
> 
> 
> I'm flattered. Go right ahead and thank YOU. I'll be able to tell 
my students a friend of mine in Italy is trying out the same we've 
been doing here. And all the latin people will be happy!
Good luck.

Sandra.
> 
> 
> 
> 
> 
> 
> 
> 
> ----- Original Message -----
> From: "sandra natalini ribeiro" <pedagsto@h...>
> To: <dogme@yahoogroups.com>
> Sent: Wednesday, September 24, 2003 7:51 PM
> Subject: [dogme] Re: advanced grammar
> 
> 
> > --- In dogme@yahoogroups.com, "scott_thornbury" <sthornbury@w...>
> > wrote:
> > > I've been asked to do a workshop on "teaching advanced
> > > grammar". Does anyone have any ideas on (a) what it is, and (b)
> > > how to teach it? Tricks? techniques? anecdotes? All 
contributions
> > > will be gratefully received and fulsomely attributed.
> > > Scott
> >
> > OK...here is my humble contribution..I hope.
> > I think a lot of the grammar we teach in advanced levels is
> > actually revising and expanding a previously seen grammar point. 
So,
> > I have very often used the students' previous (and often very
> > basic..) knowledge of the subjects and made them think about it:
> > Using a text, for example, but it may be a song, notes on their 
own
> > production as was mentioned here, too -whatever they can refer to-
I
> > devide the group in two (I have small groups..up to 12)and ask 
one of
> > the groups to think about the "why": Why does this grammar exist?
What
> > is it used for? Why is it easy/difficult for us? and the other 
group
> > thinks of the "How": "How do we build the sentence? "what are the
> > rules? Are there exceptions we should know? Usually, the students
> > would like to be in one or the other group, according to their own
> > learning style and preferences, so I allow them to choose, if they
> > would like to be here or there. So far, I've never had the whole
> > class wanting to do "form", nor "use".
> > After brainstorming in their groups, students discuss,
> > compare,complement and make posters about the subject,with 
examples
> > and the expansions I provide when necessary. Or ,alternatively,
> > prepare presentations on the subject to be given in class.
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> > Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/
> >
> >
> >



	


	Group: dogme
	Message: 4557
	From: Charles Jannuzzi
	Date: Do Sep 25, 2003 4:15 

	Subject: Re: advanced grammar


	Standing so obviously on the back of giants, I add: advanced 
grammar is where you learn that it is all those hard and 
fast rules you learned that make you sound idiotic when you 
try to communicate in the culture where your L2 is their L1. 
It is embedding within embedding within embedding to the 
point that if they embed any further you know they are 
either college professors or lawyers. It is all the myths 
that literate people like to believe are true about their 
spoken language, but aren't. It is realizing that you 
learned your L2 by memorizing a bunch of words and phrases 
and simple sentence patterns, the constant, safe use of 
which now make you sound like a phrase book when you speak 
and read worse than a primary year one child when you write. 
Finally, it's the sort of grammar you explain when asked 
as: 'cause that's how we say or write it, that's why!



	


	Group: dogme
	Message: 4558
	From: sandra natalini ribeiro
	Date: Do Sep 25, 2003 4:21 

	Subject: Re: Ahem....


	--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> wrote:
> Jazz Chants, Sandra? They are copyrighted materials, almost 
> chemically pure examples of Music McNuggets. The truth is, there's 
> nothing even remotely jazzy about jazz chants. If you don't believe 
> me, just try doing one in a class with everybody taking a solo.
> 
> 
OOOOOPS. Seems like mentioning Jazz Chants is some sort of faux-
pas...sorry. I reckon the reason is that they are artificial 
materials created for classroom use, is that the problem with them?
Songs are not artificially created for the classroom. They come 
from the "real world". So they won't be called McNuggets even if they 
repeat themselves ad eternum with things like "but I still haven't 
found what I'm looking for" then it would be ok to use a song in 
class, I imagine, provided you sing it, not play it in the stereo.
I understand all that, now there is one thing I don't understand, 
which is: jazz chants are not in a book for me anymore. I have so 
many students that enjoy them, that I know many by heart, I gave them 
a new rythm and pace,and I don't need my Copyright material with me 
in the class when I'm using them. What are jazz Chants now? A part of 
my history I want to share with my students? a cute little trick I 
know and want to show them, and have them try as well? playing with 
words I happened to have taken from a book? there are so many ways of 
looking at it...but again this is MY view, and there are so many 
things I don't understand ( many of them in your posts,I confess, 
dk...)
I will respect your point of view and not mention the sinful word 
anymore. But I will still beleive and keep using in class whatever I 
think moves my students. Ultimately, to me that's more important than 
any other principle, than any other vow.
By the way, I completely agree with you there's nothing jazzy 
about Jazz Chants. Oh, no, I said it again!
Have a good day, dk!

Sandra.



	


	Group: dogme
	Message: 4559
	From: Robert M. Haines
	Date: Do Sep 25, 2003 4:36 

	Subject: Re: Re: Day 1


	Right, thanks. I've got something similar in mind.

Rob
----- Original Message -----
From: sandra natalini ribeiro <pedagsto@h...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 24, 2003 10:18 AM
Subject: [dogme] Re: Day 1


> --- In dogme@yahoogroups.com, djn@d... wrote:
> > Rob,
> >
> > --------
> >
> > At the Young Learners conference I was at at the weekend, one
> presenter demonstrated
> > most convincingly how (children) can speak a lot of words in a
> lesson (and effortlessly
> > learn them and later read them) singing songs - slightly adapted if
> necessary for
> > language purposes.Children's rhymes work well, too. Is your new
> class too adolescent
> > to enjoy such stuff?
> >
> > Good luck,
> >
> > Dennis
>
> Along the same line, you could also work with Jazz Chants. I find
> most students have a lot of fun , and especially the ones who have
> pronunciation problems take a lot of benefit from them. I use Carolyn
> Grahan's books as a source, but I never use the tapes, which I think
> are too slow (and boring). Instead, I invent new rhythms and paces.
> Occasionally, I had my students create their own Jazz Chants as a
> follow-up and it was fun.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4560
	From: Diarmuid Fogarty
	Date: Do Sep 25, 2003 5:22 

	Subject: Advanced Grammar


	***I hope this doesn't double post. I sent it last night, but no sign of it yet. It seems as if I've missed a couple of Rob's frontline news as well.***

I'm not really sure how much I'd go along with the idea of "advanced grammar" as a teacher who doesn't teach an awful lot of pre-int grammar or upper int grammar. So, I guess it suspects how much you want to compromise your dogme stance, Scott.

What is an advanced student? That might be a starting point. Without building up a common frame of reference, you might be letting yourself in for "You can't possibly be suggesting I do that with *my* advanced class." Secondly, you might want to consider what grammar do we, as "experts", think that our advanced classes need? Thirdly, why do we need to approach this grammar in a way that is different to other levels? Fourthly, how, then, do we do it? Fifthly, is it really going to make any difference? Sixthly, how are we supposed to know? Seventhly, are there actually words such as fifthly, sixthly and seventhly?

You see, in my experience, what an advanced student often means is somebody who has done an intermediate exam and decided to continue studying. This is often because of a need for higher level qualifications and occasionally because they love the language. A lot of the former make mistakes with grammar that could just as easily be called intermediate; a lot of the latter make mistakes with what could just as easily be called collocations. What to do?

If we mean more cognitively demanding grammar, we can give them the inversions (although I find that lower level students can manage with these quite easily) or the exceptions to the rules or whatever usually gets packaged as advanced grammar. Alternatively, we can just foster an interest in language per se. English has so many variables that could be examined. Why not examine a Linton Kwesi Johnson poem and try and work out the rules behind the language he uses? Or work out how politicians evade the answers to questions they're asked? Or pick apart a text where language is weighted with so much meaning that it creaks (as in legalese). An investigation into the grammar...no...into the *language* used by various different English speaking cultural groups might provide an interesting take on the use of grammar analysis (is it too much to hope that by so doing, students would be able to extrapolate and notice things about their own interlanguage?). And you'd also be going some way to meeting the other tenth commandment about familiarising learners with the target language culture*s*.

By the way, Scott, that blurb... more specifically, that bit about, "Few learners achieve anything like a native-like command of grammar..." Should that read, "Few native-speakers achieve anything like a learner-like command of grammar"? Or perhaps, "Few learners achieve anything like a native-like command of language"?

Diarmuid



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4561
	From: Robert M. Haines
	Date: Do Sep 25, 2003 5:34 

	Subject: Day 3


	My Jazz Chants will also come from the learners and me, but I did a use one or two from a book once --- Why do I suddenly feel like Elias Kazan at the Oscars?

Day 3 seemed to breeze by in many ways. We started out having conversations about what we did last night, them wrote what we'd learned up on the board to talk about regular and irregular verbs, how they're formed and pronounced (voiced/unvoiced and /id/ with /d/ and /t/).

I introduced subject and object questions through an exercise that I once saw in a BOOK by one Scott Thornbury (How to Teach Grammar). It worked for some and not so much for others. 

Students generated a vocabulary list by asking what to call things they saw in the room. We divided the words up by syllabes and talked about stressed syllables. Students put their names into categories with different stress patterns, then talked about the difference in the Spanish stress pattern, e.g. Milvia (2 syllables in Spanish) and Milvia (3 syllables in AmE).

We played a competitive vocabulary review game that got very raucous. Fomer asian students of mine would have most likely suffered coronary arrest, German students I've had might well have left the room --- Yes, I'm generalizing away here. It was like a rock concert to me. 

The Kodak Corporation donated disposable cameras to students while they were still in their countries. Students took photos of things that are important to them. Everyone agreed to give me a copy of their photos, which I looked at last night. Today's homework was for each of the students to choose a photo and write a paragraph about it that they'll bring to class tomorrow.

I need wall paper.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4562
	From: djn@d...
	Date: Do Sep 25, 2003 5:57 

	Subject: Re: Advanced Grammar


	Firstly :-) although my other two messages on this subject are on the Yahoo website, I 
could swear I didn't receive a copy by Yahoogroups post.

dk1. I assumed Scott was setting us up, which was why, instead of yet another version 
of my "Down with grammar! /When I hear the word 'grammar I reach for my gun" 
message I just wrote a long, rambling sentence containing lots of akward constructions 
as a spoof of what I imagined some people might mean by "advanced grammar."

In missing (?) message 2 I suggested that it is the students who are advanced (i.e. 
they have had a lot of instruction in English) - not the grammar.

Of course, if this is going to turn into a discussion of 'grammar' after all, let me know, or 
get Scott to switch me off until the discussion is over....


Dennis



	


	Group: dogme
	Message: 4563
	From: djn@d...
	Date: Do Sep 25, 2003 8:02 

	Subject: Advanced grammar?


	Costas Gabrielatos on TTEdSIG has just quoted the following. Advanced grammar?

----------

'Also, your thoughts reminded me of two instances when sci-fi flirts with
linguistics:

"One of the major problems encountered in time travel ... is quite
simply one of grammar, and the main work to consult in this matter is ...
[the] Time Traveller's Handbook of 1001 Tense Formations. It will tell you
for instance how to describe something that was about to happen to you in
the past before you avoided it by time-jumping forward two days. The event
will be described differently according to whether you are talking about
it from the standpoint of your own natural time, from a time in the
further future, or in a time in the further past and is further
complicated by the possibility of conducting conversations whilst you are
travelling from one time to another."

(From The Restaurant at the End of the Universe, Douglas Adams, 1980, Pan
Books.) '



Dennis



	


	Group: dogme
	Message: 4564
	From: djn@d...
	Date: Do Sep 25, 2003 8:06 

	Subject: Motivation


	I just (half) caught an item on Radio 4's 'Today' programme to the effect that since 
David Beckham has signed up for Madrid enrolments for Spanish courses( I didn't catch 
where) have gone up threefold. The announcer commented that one explanation was 
that fans wanted to watch Spanish satellite TV............


Dennis



	


	Group: dogme
	Message: 4565
	From: scott_thornbury
	Date: Do Sep 25, 2003 8:09 

	Subject: Re: Advanced Grammar


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:> 
> By the way, Scott, that blurb... more specifically, that bit 
about, "Few learners achieve anything like a native-like command of 
grammar..." Should that read, "Few native-speakers achieve anything 
like a learner-like command of grammar"? Or perhaps, "Few learners 
achieve anything like a native-like command of language"?
> 

Point taken. Better to say: "Few learners achieve anything like an 
expert-user command of grammar". Or even "Few inexpert-users achieve 
anything like an expert-user command of grammar" which is of course a 
truism. Maybe, "Few multilinguals achieve a monolingual's command of 
grammar - and they don't give a toss."

As for plateau vs plateau + 1, I am going to cite the work done by my 
(coursebook writing) friends, Ruth Gairns and Stuart Redman, who, as 
preparation for the writing of an intermediate level coursebook, 
recorded and transcribed learners performing a variety of speaking 
tasks. They were interested in comparing the output of intermediate 
level learners with that of more advanced learners (rather than with 
native speakers, on the grounds that a "native speaker model 
represented a target that was unattainable for intermediate level 
learners of English"). Amongst their findings they noted 
that "Intermediate learners had more difficulty sustaining 
conversation than higher level learners. Their utterances and 
interactions were far shorter." Among other findings:

· Modal verbs appeared frequently in the higher level output, 
but were notably absent in the intermediate data, especially will, 
would, might, could , should. 

· Tenses were still generally problematic at intermediate level.

· Learners at this level seemed to shy away from adverbs. Very 
appeared everywhere, but not some of the high frequency adverbs found 
in the upper interemediate level data, such as extremely, slightly, 
occasionally, fortunately etc. 


For more on this, see their article at 
http://www.oup.com/elt/global/teachersclub/teaching/articles/developme
nt/syllabusdesign

Thanks to everyone who has contributed to this thread: Iam feeling a 
lot more comfortable about the (jointly-constructed) workshop now.

Scott



	


	Group: dogme
	Message: 4566
	From: nick bilbrough
	Date: Do Sep 25, 2003 8:16 

	Subject: Re: Re: Ahem....


	I agree with you completely Sandra. Surely a teacher's ability to work in an unplugged way is partly because of his or her having already digested copyrighted materials by Carolyn Graham, Maley and Rinvolucri and even (dare I say it) Soars and Soars.

We breathe them in, we chew them over, we spit them out, we have dialogue with the text, we rebel against them, and we make something our own.

An example of an unplugged jazz chant. 

When I used to teach in England I was working with a beginner's group trying to get a more natural pronunciation of things like 'Do you want to....', 'I need to' etc

Its a bit like 'Joanna' and 'Anita' said one student (2 of the teachers where I used to work) out of the blue. Yeah I suppose it is I said.

Next morning this came back into my head in the shower and I started playing around with the sounds. By the end of the shower I'd worked out the Joanna and Anita jazz chant. 

Joanna (Do you want to) come inside
Joanna come inside
Anita,Anita,Anita (I need to) go home

Joanna have a drink
Joanna have a drink
Anita, Anita, Anita go home

etc, etc, etc

ending in;

Joanna go crazy
Joanna make a baby
Anita, Anita, Anita go home

We had a great laugh playing around with it in class that day. 

Nick
sandra natalini ribeiro <pedagsto@h...> wrote:
--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> wrote:
> Jazz Chants, Sandra? They are copyrighted materials, almost 
> chemically pure examples of Music McNuggets. The truth is, there's 
> nothing even remotely jazzy about jazz chants. If you don't believe 
> me, just try doing one in a class with everybody taking a solo.
> 
> 
OOOOOPS. Seems like mentioning Jazz Chants is some sort of faux-
pas...sorry. I reckon the reason is that they are artificial 
materials created for classroom use, is that the problem with them?
Songs are not artificially created for the classroom. They come 
from the "real world". So they won't be called McNuggets even if they 
repeat themselves ad eternum with things like "but I still haven't 
found what I'm looking for" then it would be ok to use a song in 
class, I imagine, provided you sing it, not play it in the stereo.
I understand all that, now there is one thing I don't understand, 
which is: jazz chants are not in a book for me anymore. I have so 
many students that enjoy them, that I know many by heart, I gave them 
a new rythm and pace,and I don't need my Copyright material with me 
in the class when I'm using them. What are jazz Chants now? A part of 
my history I want to share with my students? a cute little trick I 
know and want to show them, and have them try as well? playing with 
words I happened to have taken from a book? there are so many ways of 
looking at it...but again this is MY view, and there are so many 
things I don't understand ( many of them in your posts,I confess, 
dk...)
I will respect your point of view and not mention the sinful word 
anymore. But I will still beleive and keep using in class whatever I 
think moves my students. Ultimately, to me that's more important than 
any other principle, than any other vow.
By the way, I completely agree with you there's nothing jazzy 
about Jazz Chants. Oh, no, I said it again!
Have a good day, dk!

Sandra.
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	Group: dogme
	Message: 4567
	From: Justin Ehresman
	Date: Do Sep 25, 2003 9:02 

	Subject: Re: Re: Ahem....


	Sandra,

I agree with you 100%! I make up my own Jazz chants sometimes INSTEAD of just 'talking' because the kids think it's cool. Imagine saying:
Let's clean up now.

or singing to the tune of Pop Goes the Weasel:

This is the way we clean the room

Suddenly it's a 'game' and kids love that... and isn't it dogme about doing what interests the learners? grab their attention and run with the language to that place over the rainbow (sorry for sappy methaphors.... I'm American!).

Justin in Berlin


sandra natalini ribeiro <pedagsto@h...> wrote:
--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> wrote:
> Jazz Chants, Sandra? They are copyrighted materials, almost 
> chemically pure examples of Music McNuggets. The truth is, there's 
> nothing even remotely jazzy about jazz chants. If you don't believe 
> me, just try doing one in a class with everybody taking a solo.
> 
> 
OOOOOPS. Seems like mentioning Jazz Chants is some sort of faux-
pas...sorry. I reckon the reason is that they are artificial 
materials created for classroom use, is that the problem with them?
Songs are not artificially created for the classroom. They come 
from the "real world". So they won't be called McNuggets even if they 
repeat themselves ad eternum with things like "but I still haven't 
found what I'm looking for" then it would be ok to use a song in 
class, I imagine, provided you sing it, not play it in the stereo.
I understand all that, now there is one thing I don't understand, 
which is: jazz chants are not in a book for me anymore. I have so 
many students that enjoy them, that I know many by heart, I gave them 
a new rythm and pace,and I don't need my Copyright material with me 
in the class when I'm using them. What are jazz Chants now? A part of 
my history I want to share with my students? a cute little trick I 
know and want to show them, and have them try as well? playing with 
words I happened to have taken from a book? there are so many ways of 
looking at it...but again this is MY view, and there are so many 
things I don't understand ( many of them in your posts,I confess, 
dk...)
I will respect your point of view and not mention the sinful word 
anymore. But I will still beleive and keep using in class whatever I 
think moves my students. Ultimately, to me that's more important than 
any other principle, than any other vow.
By the way, I completely agree with you there's nothing jazzy 
about Jazz Chants. Oh, no, I said it again!
Have a good day, dk!

Sandra.
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	Group: dogme
	Message: 4568
	From: Adrian Tennant
	Date: Do Sep 25, 2003 9:00 

	Subject: Re: Ahem....


	DK said

Brains may look like sponges, but they just don't work like them.

I don't know DK - my sponges always dry out!


Dr Evil

btw - easily another thread here - why language learning is so much harder
for adults than for (most) children.
Isn't it something to do with the capacity to absorb + the fact that it's
message NOT medium that kids are paying attention to?



	


	Group: dogme
	Message: 4569
	From: Sue Murray
	Date: Do Sep 25, 2003 11:23 

	Subject: Re: Advanced Grammar


	>What happens when I return to Barcelona though and have to prepare
>students for all these Cambridge exams again?? Aaagh!

if it's any consolation, I've been working very much along the lines you
describe with FCE and CAE classes for two years - no books, no language
agenda, conversation and topic flow as it comes and develops, language as it
comes up and needed, and all the things you describe.

like you, I've seen greater improvement in students' language and
confidence, compared to the days when we'd spend about half the course
thinking we should use a specific course book for the exam; for all the
effort that involved on all sides, it really didn't seem to help develop
their language in anything like the same way, or help them any more with the
exams.

The only real difference to what you describe is that the students start
doing past exam papers at home fairly early on in the course (and if some
students don't want to take the exam, they don't have suffer any exam type
stuff during class!). And I provide a 'retrospective' syllabus, which is
really just commentaries on what happened and what was said during class,
highlighting any specific language which they particularly liked noticed or
found a bit tricky; and as you say, this also turns out to include a fair
amount of useful 'repetition' too.

I hope you and your students won't have to become syllabus slaves when
you go back to Barcelona. I honestly don't find it's necessary for the
exam.
But for those who want to take it, past papers are useful for them, also
because knowing what you're supposed to do in the various papers is as much
a factor in the exams as the general language level needed to do those
things!

Sue

----- Original Message -----
From: "spanishsiesta" <spanishsiesta@y...>
To: <dogme@yahoogroups.com>
Sent: Thursday, September 25, 2003 3:49 AM
Subject: [dogme] Advanced Grammar


> I've got quite a few "advanced" students (adults) here in Sao
> Paulo. We don't use books, but just kind of deal with whatever
> comes up in whatever we're doing at the time. Sometimes I draw their
> attention to something and sometimes they notice and ask about
> things themselves. I explain, give/get a few examples and we move
> on. This includes grammar along with everything else. What tends to
> happen is that because we use such a variety of "authentic"
> materials (myself and students included as materials!) then there's
> quite a bit of repetition. I speak naturally, we share jokes,
> sometimes a visiting friend comes with me to class, we read all
> kinds of stuff from party invitations, letters from my dad to
> articles from The Economist. I find that the students acquire what
> they need. At this "advanced" level, they usually have an awareness
> of what's missing.
>
> The wonderful thing is that in the one year I've been here I've seen
> the biggest improvement in students' language abilities than in all
> my 11 years in Barcelona when I was teaching in what many would
> consider a more "structured" way i.e. working our way through books
> or at least the syllabus of books. Here my students come out with
> things like "Let me just get my bits and bobs and I'll come to the
> class" Or "stop making a mountain out of a molehill" and "it's on
> the tip of my tongue". And they say these things in natural
> conversation, not just because they're being engineered into saying
> them. All the little "by the ways", "speaking of whiches", "you can
> say that again" are produced because we really TALK to each other.
> Lots of authentic input.
>
> The situation here is different to Barcelona though - no exams, no
> pressure to do homework if that's what we agree as a class, and no
> books to work through. So the students don't need to produce
> negative inversions if they don't want to. Sometimes they want to
> use a structure and don't know how (or whooosh you can see them
> trying to avoiding a structure) and then they need a little
> scaffolding.
>
> So, I think "advanced grammar" means re-visiting stuff they've come
> across before, adding to it, them playing around with it, and then
> the students choosing what they'd like to use/remember/tuck away for
> a rainy day. And all of this is done through chatting about every
> subject under the sun, reading (from party invitations to letters
> from my dad in Scotland to articles from the Economist online)
> songs, to live listenings from visiting friends of mine who come to
> class with me. All of this "stuff" is chosen by both myself and the
> students quite naturally out of what interests us.
>
> Reading this back, it all seems a bit hapazard and unstructured.
> But it's working for me. Perhaps I wouldn't have passed my Delta
> doing classes like this (perhaps yes), but I'm loving teaching, my
> students are improving and there's motivation there too!
>
> What happens when I return to Barcelona though and have to prepare
> students for all these Cambridge exams again?? Aaagh!
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4570
	From: Adrian Tennant
	Date: Do Sep 25, 2003 11:18 

	Subject: Re: Re: Advanced Grammar


	Surely the blurb should also read "Few native-speakers achieve anything like
what is touted as native-speaker competence"

Dr Evil



	


	Group: dogme
	Message: 4571
	From: F. Mortes
	Date: Do Sep 25, 2003 11:54 

	Subject: Re: Ahem....


	Dear Dr,

I sort of have to disagree with you on the issue of language learning 
efficiency of adults vs. children, regardless of whether we're talking 
L1 or L2.

In my (very anecdotal) experience, adults are generally better at 
language learning than kids. Give an adult learner 200 hrs of EFL 
instruction, 3 hours a week over two years and they will generally be 
able to fend for themselves in English. Give a 5 year old the same 
amount of instruction and you should consider yourself lucky if he can 
put together a few sentences beyond formulaic language.

Let's take an L1 example.

My son Martí is now 19 months old. He has had motherese-type input for 
hours and hours every day since he was born (except when he is 
sleeping) and all he can produce is 1 word: "car". Rather depressingly, 
no "mum", no "pare", no nothing else. Granted, he is having to deal 
with two languages at the same time (Catalan and English), but I'd have 
a hard time calling his progress spectacular. I'm in no real hurry, 
mind you, but clearly he isn't either.

Just my two cents.

Francesc


On Thursday, Sep 25, 2003, at 10:00 Europe/Madrid, Adrian Tennant wrote:

>
> btw - easily another thread here - why language learning is so much 
> harder
> for adults than for (most) children.
> Isn't it something to do with the capacity to absorb + the fact that 
> it's
> message NOT medium that kids are paying attention to?
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to 
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4572
	From: Adrian Tennant
	Date: Do Sep 25, 2003 12:53 

	Subject: Re: Ahem....


	Francesc

I'm not talking about speed but rather that the way adults learn means that
they will 'get stuck' at a plateau whereas many children can attain (over
time) a more proficient competency.

Dr E



	


	Group: dogme
	Message: 4573
	From: F. Mortes
	Date: Do Sep 25, 2003 2:50 

	Subject: Re: Ahem....


	Agreed. Adults learn faster, painfully and usually plateau off.

Kids learn more slowly, almost effortlessly and become more proficient 
(if you know what I mean).

Francesc

On Thursday, Sep 25, 2003, at 13:53 Europe/Madrid, Adrian Tennant wrote:

> Francesc
>
> I'm not talking about speed but rather that the way adults learn means 
> that
> they will 'get stuck' at a plateau whereas many children can attain 
> (over
> time) a more proficient competency.
>
> Dr E



	


	Group: dogme
	Message: 4574
	From: aymikabeza
	Date: Do Sep 25, 2003 4:22 

	Subject: Re: Ahem....


	I would only agree with the comments in an immersion situation - How 
much do kids really learn in a 120 hour course in a foreign country 
compared to adults?

--- In dogme@yahoogroups.com, "F. Mortes" <fmortes@s...> wrote:
> Agreed. Adults learn faster, painfully and usually plateau off.
> 
> Kids learn more slowly, almost effortlessly and become more 
proficient 
> (if you know what I mean).
> 
> Francesc
> 
> On Thursday, Sep 25, 2003, at 13:53 Europe/Madrid, Adrian Tennant 
wrote:
> 
> > Francesc
> >
> > I'm not talking about speed but rather that the way adults learn 
means 
> > that
> > they will 'get stuck' at a plateau whereas many children can 
attain 
> > (over
> > time) a more proficient competency.
> >
> > Dr E



	


	Group: dogme
	Message: 4575
	From: aymikabeza
	Date: Do Sep 25, 2003 4:24 

	Subject: Re: Ahem....


	Sorry just saw the comment on over time in brackets just now.

--- In dogme@yahoogroups.com, "aymikabeza" <aymikabeza@y...> wrote:
> I would only agree with the comments in an immersion situation - 
How 
> much do kids really learn in a 120 hour course in a foreign country 
> compared to adults?
> 
> --- In dogme@yahoogroups.com, "F. Mortes" <fmortes@s...> wrote:
> > Agreed. Adults learn faster, painfully and usually plateau off.
> > 
> > Kids learn more slowly, almost effortlessly and become more 
> proficient 
> > (if you know what I mean).
> > 
> > Francesc
> > 
> > On Thursday, Sep 25, 2003, at 13:53 Europe/Madrid, Adrian Tennant 
> wrote:
> > 
> > > Francesc
> > >
> > > I'm not talking about speed but rather that the way adults 
learn 
> means 
> > > that
> > > they will 'get stuck' at a plateau whereas many children can 
> attain 
> > > (over
> > > time) a more proficient competency.
> > >
> > > Dr E



	


	Group: dogme
	Message: 4576
	From: Robert M. Haines
	Date: Do Sep 25, 2003 4:31 

	Subject: ''would''


	Scott wrote: "· Modal verbs appeared frequently in the higher level output, but were notably absent in the intermediate data, especially will, would, might, could , should."

I wonder if a frequent word like 'would' was not used simply because exposure to it had been avoided at the lower levels.

Rob 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4577
	From: Robert M. Haines
	Date: Do Sep 25, 2003 4:38 

	Subject: Re: Ahem....


	My two cents: Doc Evil said it was HARDER for adults; he didn't use the word
'better', and you seem to be comparing apples and oranges.

Rob
----- Original Message -----
From: F. Mortes <fmortes@s...>
To: <dogme@yahoogroups.com>
Sent: Thursday, September 25, 2003 3:54 AM
Subject: Re: [dogme] Ahem....


Dear Dr,

I sort of have to disagree with you on the issue of language learning
efficiency of adults vs. children, regardless of whether we're talking
L1 or L2.

In my (very anecdotal) experience, adults are generally better at
language learning than kids. Give an adult learner 200 hrs of EFL
instruction, 3 hours a week over two years and they will generally be
able to fend for themselves in English. Give a 5 year old the same
amount of instruction and you should consider yourself lucky if he can
put together a few sentences beyond formulaic language.

Let's take an L1 example.

My son Martí is now 19 months old. He has had motherese-type input for
hours and hours every day since he was born (except when he is
sleeping) and all he can produce is 1 word: "car". Rather depressingly,
no "mum", no "pare", no nothing else. Granted, he is having to deal
with two languages at the same time (Catalan and English), but I'd have
a hard time calling his progress spectacular. I'm in no real hurry,
mind you, but clearly he isn't either.

Just my two cents.

Francesc


On Thursday, Sep 25, 2003, at 10:00 Europe/Madrid, Adrian Tennant wrote:

>
> btw - easily another thread here - why language learning is so much
> harder
> for adults than for (most) children.
> Isn't it something to do with the capacity to absorb + the fact that
> it's
> message NOT medium that kids are paying attention to?
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/
>
>
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	Group: dogme
	Message: 4578
	From: David Read
	Date: Do Sep 25, 2003 6:35 

	Subject: Re: advanced grammar


	Hi,

I joined recently and have lurked for a few days but this is my first time chipping in!

I tend to think of advanced grammar as all those 'sticky' points that don't fit neatly into the grammar explanations of all the tenses and structures normally taught at the earlier levels. Things like mixed conditionals, unreal pasts etc. Also, how shades or subtlety of meaning can be conveyed by changes in structure (e.g. she had them rolling/roll in the aisles). But I suppose if it's for teachers who are preparing students for higher-level exams (CAE, CPE, TOEFL etc) then it probably means inversion, subjunctives, cleft sentences and the like, since that's what often seems to be tested.

David
----- Original Message ----- 
From: sthornbury@w... 
To: dogme@yahoogroups.com 
Sent: Wednesday, September 24, 2003 9:20 PM
Subject: Re: [dogme] advanced grammar


No it's for a group of teachers in a large private language school 
here in barcelona. 

> Scott
> 
> Who're the audience?
> Ain't for BASELT, is it?
> 
> Dr E
> 
> 
> ------------------------ Yahoo! Groups Sponsor
> ---------------------~--> Buy Ink Cartridges or Refill Kits for your
> HP, Epson, Canon or Lexmark Printer at MyInks.com. Free s/h on orders
> $50 or more to the US & Canada.
> http://www.c1tracking.com/l.asp?cid=5511
> http://us.click.yahoo.com/mOAaAA/3exGAA/qnsNAA/IWOolB/TM
> ---------------------------------------------------------------------~
> ->
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> 
> Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/ 
> 
> 
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Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4579
	From: nick bilbrough
	Date: Do Sep 25, 2003 7:13 

	Subject: Re: Ahem....


	Isn't it really about the quality of langauge learning opportunities that children tend to be provided with rather than superior abilities.

When we arrived in Chile, 8 months ago, my 8 year old was a complete beginner in Spanish, and I was at roughly intermediate level.

Now he outperforms me in listening, speaking and vocabulary range.

However, he has been fed on a diet of listening to stories in Spanish, playing tag in Spanish, being teased and teasing in Spanish, even fighting in Spanish (He goes to a Steiner school here), whereas I, being married to an English woman, teaching and teacher training in English and not having the wildest of social lives( having a world year old son as well), am to all intents and purposes immersed in an English speaking world.

I wonder where my Spanish level would be if I could spend my days playing tag and painting with a bunch of Chilean kids.

Nick 

"Robert M. Haines" <haines@n...> wrote:
My two cents: Doc Evil said it was HARDER for adults; he didn't use the word
'better', and you seem to be comparing apples and oranges.

Rob
----- Original Message -----
From: F. Mortes <fmortes@s...>
To: <dogme@yahoogroups.com>
Sent: Thursday, September 25, 2003 3:54 AM
Subject: Re: [dogme] Ahem....


Dear Dr,

I sort of have to disagree with you on the issue of language learning
efficiency of adults vs. children, regardless of whether we're talking
L1 or L2.

In my (very anecdotal) experience, adults are generally better at
language learning than kids. Give an adult learner 200 hrs of EFL
instruction, 3 hours a week over two years and they will generally be
able to fend for themselves in English. Give a 5 year old the same
amount of instruction and you should consider yourself lucky if he can
put together a few sentences beyond formulaic language.

Let's take an L1 example.

My son Martí is now 19 months old. He has had motherese-type input for
hours and hours every day since he was born (except when he is
sleeping) and all he can produce is 1 word: "car". Rather depressingly,
no "mum", no "pare", no nothing else. Granted, he is having to deal
with two languages at the same time (Catalan and English), but I'd have
a hard time calling his progress spectacular. I'm in no real hurry,
mind you, but clearly he isn't either.

Just my two cents.

Francesc


On Thursday, Sep 25, 2003, at 10:00 Europe/Madrid, Adrian Tennant wrote:

>
> btw - easily another thread here - why language learning is so much
> harder
> for adults than for (most) children.
> Isn't it something to do with the capacity to absorb + the fact that
> it's
> message NOT medium that kids are paying attention to?
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to
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>
>
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	Group: dogme
	Message: 4580
	From: Adrian Tennant
	Date: Do Sep 25, 2003 8:07 

	Subject: Re: Ahem....


	Nick says:

> I wonder where my Spanish level would be if I could spend my days playing
tag and painting with a bunch of Chilean kids.

But that's what I'm saying. I'm sure when he's playing he's not thinking
"What tense should I use?, Do I need the subjunctive?" etc.
He's thinking "Donde ....?" or "Que esta ....?"

He' 'immersed' in the message and communicating.
My daughter was the same when we lived in Ecuador. After just a few weeks at
school she could follow instructions, but she was unable to explain to me
(in English, or Hungarian) what they meant!

I don't think it's only the 'quality' or 'quantity' of the input, but also
the quality (and way) in which the information (linguistic and other) is
processed by kids.

Dr Evil

btw - that's one area that Dogme can pick up on - we should be more
interested in WHAT is said than HOW it is said.



	


	Group: dogme
	Message: 4581
	From: nick bilbrough
	Date: Do Sep 25, 2003 8:32 

	Subject: Re: Ahem....


	Incidently Francesc, my other son is 16 months old, hears Spanish and English in roughly equal amounts, and all he can say is 'car' too. (He does tend to use it for anything that moves though, and some things that don't.)

It must be some sort of condensed form of all the Spanish (or Catalan in your case) and English they've been exposed to. It certainly gets Charlie a long way!

How does this all tie in with the earlier thread on Krashen versus Swain and input versus output?

Nick



nick bilbrough <nickbilbrough@y...> wrote:
Isn't it really about the quality of langauge learning opportunities that children tend to be provided with rather than superior abilities.

When we arrived in Chile, 8 months ago, my 8 year old was a complete beginner in Spanish, and I was at roughly intermediate level.

Now he outperforms me in listening, speaking and vocabulary range.

However, he has been fed on a diet of listening to stories in Spanish, playing tag in Spanish, being teased and teasing in Spanish, even fighting in Spanish (He goes to a Steiner school here), whereas I, being married to an English woman, teaching and teacher training in English and not having the wildest of social lives( having a world year old son as well), am to all intents and purposes immersed in an English speaking world.

I wonder where my Spanish level would be if I could spend my days playing tag and painting with a bunch of Chilean kids.

Nick 

"Robert M. Haines" <haines@n...> wrote:
My two cents: Doc Evil said it was HARDER for adults; he didn't use the word
'better', and you seem to be comparing apples and oranges.

Rob
----- Original Message -----
From: F. Mortes <fmortes@s...>
To: <dogme@yahoogroups.com>
Sent: Thursday, September 25, 2003 3:54 AM
Subject: Re: [dogme] Ahem....


Dear Dr,

I sort of have to disagree with you on the issue of language learning
efficiency of adults vs. children, regardless of whether we're talking
L1 or L2.

In my (very anecdotal) experience, adults are generally better at
language learning than kids. Give an adult learner 200 hrs of EFL
instruction, 3 hours a week over two years and they will generally be
able to fend for themselves in English. Give a 5 year old the same
amount of instruction and you should consider yourself lucky if he can
put together a few sentences beyond formulaic language.

Let's take an L1 example.

My son Martí is now 19 months old. He has had motherese-type input for
hours and hours every day since he was born (except when he is
sleeping) and all he can produce is 1 word: "car". Rather depressingly,
no "mum", no "pare", no nothing else. Granted, he is having to deal
with two languages at the same time (Catalan and English), but I'd have
a hard time calling his progress spectacular. I'm in no real hurry,
mind you, but clearly he isn't either.

Just my two cents.

Francesc


On Thursday, Sep 25, 2003, at 10:00 Europe/Madrid, Adrian Tennant wrote:

>
> btw - easily another thread here - why language learning is so much
> harder
> for adults than for (most) children.
> Isn't it something to do with the capacity to absorb + the fact that
> it's
> message NOT medium that kids are paying attention to?
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	Group: dogme
	Message: 4582
	From: Fiona
	Date: Do Sep 25, 2003 11:34 

	Subject: Re: Kids talk...


	My boys are 6 and 3, nearly 4. Neither of them said very much in any 
language before they were 2 or even later but then they suddnely took 
off. Now, the elder son speaks fluent Canary Spanish, and fluent 
Canary English, and you can see him thinking his way through the 
grammar as he speaks (in English, and a bit in Spanish) and producing 
things like "I didn't did it" (hesitation and ponder between the 
didn't and the did). Other phrases are produced as a rehash of 
certain packages - anything beginning with May I have a.... His 
memory for songs is astounding, so he can sing anything from Bob the 
Builder to What's your flava, word perfect. Packaging again, I guess.

The younger one speaks a mixture, and I think he's the better example 
of children's total disregard for complexes or medium. He will quite 
happily ask a Seville bar man for May I have more jam please, as it's 
in the polite register. He'll inform me that the barman "ese chico 
tiene a big knife'. As Adrian sez, it's not the medium, it's the 
message. If you don't get it, it's your problem, he reckons. Every 
word they learn is just a new word, no flags attached. That comes 
later. And the environment helps - if Mummy responds quicker to May I 
have some more jam please, than to '¡Dame jamón!', then there's a 
chance it'll work with others.
My younger one works on sound, or music, to decide which language is 
which, thus the Spanish is una banana, and the English a platanou. 

Also, another little observation; this is quite dogme in its 
implications. They store the words that relate to their world and 
their interests, and dump the rest. We have a story book with a man 
juggling. The objects in the air are a tomato, a mallet, a train, a 
ball, a 'platanou' and a teddy bear. We've read that book a hundred 
times and there ain't no way they're gonna get the mallet without 
help.


So, what am I on about? Well, message not means, yes, and 
opportunities too, but I also think music, relevance to own life and 
no complexes, no concern about Getting it Right are in there too.

Make the most of your bilinguals, gents, when they get to 6 years 
old, they hit complexes and sense of identity.......ugh!


--- In dogme@yahoogroups.com, nick bilbrough <nickbilbrough@y...> 
wrote:
> Incidently Francesc, my other son is 16 months old, hears Spanish 
and English in roughly equal amounts, and all he can say is 'car' 
too. (He does tend to use it for anything that moves though, and some 
things that don't.)
> 
> It must be some sort of condensed form of all the Spanish (or 
Catalan in your case) and English they've been exposed to. It 
certainly gets Charlie a long way!
> 
> How does this all tie in with the earlier thread on Krashen versus 
Swain and input versus output?
> 
> Nick
> 
> 
> 
> nick bilbrough <nickbilbrough@y...> wrote:
> Isn't it really about the quality of langauge learning 
opportunities that children tend to be provided with rather than 
superior abilities.
> 
> When we arrived in Chile, 8 months ago, my 8 year old was a 
complete beginner in Spanish, and I was at roughly intermediate level.
> 
> Now he outperforms me in listening, speaking and vocabulary range.
> 
> However, he has been fed on a diet of listening to stories in 
Spanish, playing tag in Spanish, being teased and teasing in Spanish, 
even fighting in Spanish (He goes to a Steiner school here), whereas 
I, being married to an English woman, teaching and teacher training 
in English and not having the wildest of social lives( having a world 
year old son as well), am to all intents and purposes immersed in an 
English speaking world.
> 
> I wonder where my Spanish level would be if I could spend my days 
playing tag and painting with a bunch of Chilean kids.
> 
> Nick 
> 
> "Robert M. Haines" <haines@n...> wrote:
> My two cents: Doc Evil said it was HARDER for adults; he didn't use 
the word
> 'better', and you seem to be comparing apples and oranges.
> 
> Rob
> ----- Original Message -----
> From: F. Mortes <fmortes@s...>
> To: <dogme@yahoogroups.com>
> Sent: Thursday, September 25, 2003 3:54 AM
> Subject: Re: [dogme] Ahem....
> 
> 
> Dear Dr,
> 
> I sort of have to disagree with you on the issue of language 
learning
> efficiency of adults vs. children, regardless of whether we're 
talking
> L1 or L2.
> 
> In my (very anecdotal) experience, adults are generally better at
> language learning than kids. Give an adult learner 200 hrs of EFL
> instruction, 3 hours a week over two years and they will generally 
be
> able to fend for themselves in English. Give a 5 year old the same
> amount of instruction and you should consider yourself lucky if he 
can
> put together a few sentences beyond formulaic language.
> 
> Let's take an L1 example.
> 
> My son Martí is now 19 months old. He has had motherese-type input 
for
> hours and hours every day since he was born (except when he is
> sleeping) and all he can produce is 1 word: "car". Rather 
depressingly,
> no "mum", no "pare", no nothing else. Granted, he is having to deal
> with two languages at the same time (Catalan and English), but I'd 
have
> a hard time calling his progress spectacular. I'm in no real hurry,
> mind you, but clearly he isn't either.
> 
> Just my two cents.
> 
> Francesc
> 
> 
> On Thursday, Sep 25, 2003, at 10:00 Europe/Madrid, Adrian Tennant 
wrote:
> 
> >
> > btw - easily another thread here - why language learning is so 
much
> > harder
> > for adults than for (most) children.
> > Isn't it something to do with the capacity to absorb + the fact 
that
> > it's
> > message NOT medium that kids are paying attention to?
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> > Your use of Yahoo! Groups is subject to
> > http://docs.yahoo.com/info/terms/
> >
> >
> 
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> 
> Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/
> 
> 
> 
> 
> 
> Yahoo! Groups SponsorADVERTISEMENT
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> 
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of 
Service. 
> 
> 
> ---------------------------------
> Want to chat instantly with your online friends? Get the FREE Yahoo!
Messenger
> 
> [Non-text portions of this message have been removed]
> 
> 
> Yahoo! Groups SponsorADVERTISEMENT
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> 
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of 
Service. 
> 
> 
> ---------------------------------
> Want to chat instantly with your online friends? Get the FREE Yahoo!
Messenger
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4583
	From: Adrian Tennant
	Date: Do Sep 25, 2003 9:00 

	Subject: Re: Ahem....


	DK said

Brains may look like sponges, but they just don't work like them.

I don't know DK - my sponges always dry out!


Dr Evil

btw - easily another thread here - why language learning is so much harder
for adults than for (most) children.
Isn't it something to do with the capacity to absorb + the fact that it's
message NOT medium that kids are paying attention to?



	


	Group: dogme
	Message: 4584
	From: Charles Jannuzzi
	Date: Fr Sep 26, 2003 3:47 

	Subject: Re: Ahem....


	--- In dogme@yahoogroups.com, "Adrian Tennant" 
<adrian.tennant@n...> wrote:
>>> btw - easily another thread here - why language learning 
is so much harder for adults than for (most) children.
> Isn't it something to do with the capacity to absorb + the 
fact that it's message NOT medium that kids are paying 
attention to?<<

I'm not disagreeing here, just expanding to see what 
happens. 

Well as an adult JSL learner, I really do try to pay 
attention to message. The problems of being too top-down 
about understanding when the whole communicative frame, 
perhaps the medium, if you will, is different is, well, you 
are likely to misunderstand and look a fool.

I have seen some development--enough to call it a trend if 
not a school--about brain development and learning. You 
know, much of the energy expended on growth from birth to 
puberty is toward growth and development of the brain. I 
suppose this is why the Spielberg concept of aliens with 
superior brains makes them look like children--small bodies 
relative to the head. Then a program kicks in that grows the 
stuff around which the gonads revolve (though this connects 
to the brain obviously). 

From 12-20 the brain, though, is still undergoing a huge 
increase in connections across connections across 
connections. However, your head and brain aren't going to 
grow much. 

From about 20-30 things really slow down. You are stuck with 
your head and brain for size. However, learning activities 
can keep the increase in connections going--it's just harder 
to accelerate the connecting of connections. This where good 
study habits and effective learning in some learners still 
leads to good language mastery in a FL or SL. 

After 30, what seems to work best for connecting the 
connections is making new and finer connections around 
things already learned. If you were a lousy poety at age 22, 
you probably will be a more intricately lousy poet at 32. If 
you are a great poet, you should have already produced your 
first masterworks in your 20s. 


On a personal note about language learning, I'm 42 and still 
trying to become 'expert' with spoken Japanese, which I 
started to learn at age 30. It seems I lose as much 
Japanese as I gain, two steps forward, three steps back. If 
I get intensely wrapped up in writing or editing English for 
a paper, my spoken Japanese all but disappears. I can 
understand things said to me but can't reply. 

Charles J



	


	Group: dogme
	Message: 4585
	From: Diarmuid Fogarty
	Date: Do Sep 25, 2003 10:00 

	Subject: Re: Ahem....


	Eamonn has just turned 15 months and can say, "Daddy, Mami, gracias, thank you, all gone, agua, poopoo, pan, Sara, que, que tal, kaka, hiya, bye, cat, Blas, good morning" and sometimes what seem to be other words. Quite what to make of this, I don't know. Perhaps he just has more to say or he sees that Sara is going to be competition and he needs to stake his claim now. Perhaps he just isn't into cars.

As for how it ties in with the Krashen V Swain thread, I'm sure dk will have some ideas. Personally, I have never read Krashen and have only read one of Swain's articles. Presumably, it's too early to say. After all, they're not exactly producing much yet. I guess Krashen would say that Eamonn's getting his input and he can only say what he's been programmed to say. Although why he's picked up on these things and not the million and one other things he's heard, I don't know. Perhaps these things are the only things he's decided to say. He gets control over the output, right?

Perhaps Swain would point out that despite the wealth of input, Eamonn only really controls what he decides to select for output. Through that he is beginning to build meaning and accept that his utterances mean something beyond their sounds. 

I'll be interested to see how this thread develops.

Diarmuid 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4586
	From: Robert M. Haines
	Date: Fr Sep 26, 2003 7:14 

	Subject: Day 4


	Glad to hear that everyone loves their children and pays attention to their development --- Good parents.

Today started with a chat that led to some scaffolding. We then matched photos (remember Kodak's donation?) to paragraphs written about them as homework. Students told each other about their photos before I asked questions to the whole class to generate sentences with what seemed like the vocab./grammar they wanted at the moment to talk about what we were all looking at. Family and country were important to everyone. After photos of poor people marching 140 km to ask their government for economic aid and houses that reminded me of out buildings, I can now vomit when I see a Lexus Navigator pass by. Sorry, emotional aside there. The sight of SUVs has always made me queasy, actually.

We then did a running dictation with a short paragraph about a game we'd played yesterday. I had made a worksheet to go along with the paragraph, which seemed to make everyone tired --- Hmm... One of the students used a phrase I'd given them on Day 2: "Can we take a break now?" Well done!

Part of my worksheet was a conversation in which students asked each other if they had enjoyed the vocab. game from yesterday and why. Everyone seemed to indicate they'd enjoyed it, because it helped them remember words. so, we played that game again.

The stronger student, who is head and shoulders ahead of the rest, is troubling me. I can keep her feeling challenged with homework and tasks most of the time, but when it comes to whole class work, she finishes light years ahead of others and ends up translating for the weaker students. I'm working on solutions. The program head suggested having her help out like a TA, but I'm somewhat loathe to do that. 

I notice that the learners seem to be using more English than on day's 1 and 2. They encourage each other now. I sometimes think I've acquired more Spanish than they have English. At times, I tell them how I've learned what something means through the context, then translate it into English for them.

Today, a moment passed where I felt the bond between me and the learners really strengthen. It came in an instant, but I could definitely sense that we had moved one step closer after these first four days. This sensation increased my confidence that we were somehow closer to the same wavelength and could now communicate even better. I think it has to do with getting used to each other's signposts, mannerisms, etc. the interesting thing for me was how this metaphysical bonding, based on the physicality of our social relationships, created a space where communication could flow more easily.

Tonight I was at a street fair/art exhibit held as a protest to the more posh, upscale version each first Thursday (called First Thursday) of the month downtown. At this Last Thursday event, I motioned for 3 people to sit at our table, because Americans always have huge tables to themselves at restaurants, which is a waste of space and very anti-social. I think it goes back to the SUV mentality. Anyway, we started chatting right away... Blah, blah, blah... 

Now, we shared a mental lexicon, or parts of one, I guess, and we came from similar speech communities and cultures, though I heard accents and felt some social distance. But none of this came close to that moment in the classroom when I felt our community really start to come together.

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4587
	From: mdmorrissey@t...
	Date: Fr Sep 26, 2003 4:13 

	Subject: Job opening in EFL


	Please apply on paper at the address below and send me an email copy. The job pays well and your German doesn't have to be perfect.

Michael Morrissey

Reference Number 1777

The Fachbereich 08 Anglistik/Romanistik at Kassel University offers the post of a 

Lektor / Lektorin (BAT IIa) for English

starting as soon as possible, initially for a period of 2 years, with the possibility of a permament employment in the future. 

Responsibilities: 

1.. Teaching English at all levels with a teaching load of 16 hours per week 
2.. Organization and evaluation of language tests and exams at all levels 
3.. Cooperation in the improvement of our language teaching programs
Qualifications: 

1.. English as native language 
2.. MA degree or equivalent diploma in a relevant field (preferably in applied linguistics) 
3.. Proven experience in the field of Teaching English as a Foreign Language, preferably at university level 
4.. TEFL diploma or similar qualifications 
5.. good knowledge of German
Applications to be sent by 04 October 2003 (postmarked). 

The University of Kassel strives for equal opportunity of employment of men

and women and for the adjustment of existing disproportions concerning the

employment of women in teaching and research positions. Qualified women are

thus encouraged to apply. Handicapped candidates will be given preference,

all else being equal. Applications with the usual documentation should be

sent before the deadline and referring to the number stated above to the

President, University of Kassel, Möncheberg 19, 34109 Kassel, Germany.





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4588
	From: Julian Bamford
	Date: Fr Sep 26, 2003 10:51 

	Subject: Ahem....


	I believe--from my not very extensive experience as a teacher and
learner--that adults can learn foreign languages effortlessly and
painlessly. And that Dogme/Unplugged has much to offer in this regard,
primarily, by basing lessons on language emerging from the learners'
communicative needs, interests and desires.

Nick talks of his son being absorbed in playing tag and painting. What are
the adult versions of these? Remember the recent post about author Edmund
White and his afternoon visits to his Italian teacher where they'd chat?
Our own life and concerns are endlessly absorbing for most of us. So
lessons, and language, based on them tend to be engrossing.

Fiona notes that kids store words that relate to their world and interests,
and dump the rest. Adult brains do, too. When the class is about us,
there's more chance we'll effortlessly absorb because the language relates
to our world and interests.

(Don't know if this is dogmetic, but) a problem is that adults feel guilty
for not learning everything. They can't let things go like kids, with the
result that language learning starts to seem difficult, and they don't
think they are up to it. We can tell our students that mistakes are
fine--Fiona notes that kids have no concern with getting it right--and
forgetting is fine.

--The skill of the teacher (apart from helping create an absorbing
linguistic environment with the student[s], and helping them relax and not
worry about mistakes and forgetting), is to make the language as absorbable
as possible--by doing things like providing apt language at the right time;
noting chances for repetition; giving vivid examples; pointing out links
between new things and already known things.) Finding how to be more
skillful is my interest as a teacher. I have a long long way to go. . .
Julian



	


	Group: dogme
	Message: 4589
	From: aymikabeza
	Date: Fr Sep 26, 2003 4:10 

	Subject: Re: Ahem....


	I'd agree entirley with you Julian, it always tends to be the more 
confident 'clowns' (to call them something) in a class who progress 
the quickest, their accuracy will not match the harder working more 
studious write everything down type of student but just like children 
they will become fluent more quickly and the accuracy will come later 
on down the line. These people are able and confident enough to share 
their personal experiences and therefore use the language that they 
are learning as opposed to the more retracted student who doesn't 
have a whole lot to say and therefore doesn't have such a need for 
language other than to keep it in a notebook or perform constricted 
artificial classroom tasks that will not be absorbed long term by the 
brain (of course this is a generality and there will be many 
exceptions).
As you say it is our duty as teachers to provide an environment where 
this type of behaviour can flourish, so get out the paints and lets 
start more potato printing in the adult EFL classroom!


--- In dogme@yahoogroups.com, Julian Bamford <bamford@s...> wrote:
> I believe--from my not very extensive experience as a teacher and
> learner--that adults can learn foreign languages effortlessly and
> painlessly. And that Dogme/Unplugged has much to offer in this 
regard,
> primarily, by basing lessons on language emerging from the learners'
> communicative needs, interests and desires.
> 
> Nick talks of his son being absorbed in playing tag and painting. 
What are
> the adult versions of these? Remember the recent post about author 
Edmund
> White and his afternoon visits to his Italian teacher where they'd 
chat?
> Our own life and concerns are endlessly absorbing for most of us. 
So
> lessons, and language, based on them tend to be engrossing.
> 
> Fiona notes that kids store words that relate to their world and 
interests,
> and dump the rest. Adult brains do, too. When the class is about 
us,
> there's more chance we'll effortlessly absorb because the language 
relates
> to our world and interests.
> 
> (Don't know if this is dogmetic, but) a problem is that adults feel 
guilty
> for not learning everything. They can't let things go like kids, 
with the
> result that language learning starts to seem difficult, and they 
don't
> think they are up to it. We can tell our students that mistakes are
> fine--Fiona notes that kids have no concern with getting it right--
and
> forgetting is fine.
> 
> --The skill of the teacher (apart from helping create an absorbing
> linguistic environment with the student[s], and helping them relax 
and not
> worry about mistakes and forgetting), is to make the language as 
absorbable
> as possible--by doing things like providing apt language at the 
right time;
> noting chances for repetition; giving vivid examples; pointing out 
links
> between new things and already known things.) Finding how to be more
> skillful is my interest as a teacher. I have a long long way to 
go. . .
> Julian



	


	Group: dogme
	Message: 4590
	From: aymikabeza
	Date: Fr Sep 26, 2003 4:24 

	Subject: Re: Kids talk...


	Fiona I too am Canarian Spanish/English bilingual and remember that 
much of the time, although it seems cruel, the reason I became so 
fluent was not only immersion but also the ridicule other children 
put others through when making mistakes, I grew up in a small village 
on Tenerife and am still known as El Ingles, a mistake of gender was 
a laughing matter for weeks afterwards so it didn't take long for me 
not to make the mistake again, so I'd agree with the complex issue 
but it still doesn't stop children from becoming bilingual. However, 
by the sounds of things your children are growing up as 
simultaneously bilingaul whereas I was already 4 1/2 when I arrived 
so am a sequential bilingual product of the Canary Islands. The 
English I received at school and from my parents carefully making 
sure the home environment was extremely English, with Blue Peter etc. 
recorded from UK TV (the days before sattelite TV) by my grandmother 
and sent out to us once a month and numerous books and publications 
always around the house. This did not stop me from communicating with 
my brother and sister in Spanish though as this is the language we 
use between us whereas we still use English to our parents.

--- In dogme@yahoogroups.com, "Fiona" <fiolima@h...> wrote:
> My boys are 6 and 3, nearly 4. Neither of them said very much in 
any 
> language before they were 2 or even later but then they suddnely 
took 
> off. Now, the elder son speaks fluent Canary Spanish, and fluent 
> Canary English, and you can see him thinking his way through the 
> grammar as he speaks (in English, and a bit in Spanish) and 
producing 
> things like "I didn't did it" (hesitation and ponder between the 
> didn't and the did). Other phrases are produced as a rehash of 
> certain packages - anything beginning with May I have a.... His 
> memory for songs is astounding, so he can sing anything from Bob 
the 
> Builder to What's your flava, word perfect. Packaging again, I 
guess.
> 
> The younger one speaks a mixture, and I think he's the better 
example 
> of children's total disregard for complexes or medium. He will 
quite 
> happily ask a Seville bar man for May I have more jam please, as 
it's 
> in the polite register. He'll inform me that the barman "ese chico 
> tiene a big knife'. As Adrian sez, it's not the medium, it's the 
> message. If you don't get it, it's your problem, he reckons. Every 
> word they learn is just a new word, no flags attached. That comes 
> later. And the environment helps - if Mummy responds quicker to May 
I 
> have some more jam please, than to '¡Dame jamón!', then there's a 
> chance it'll work with others.
> My younger one works on sound, or music, to decide which language 
is 
> which, thus the Spanish is una banana, and the English a platanou. 
> 
> Also, another little observation; this is quite dogme in its 
> implications. They store the words that relate to their world and 
> their interests, and dump the rest. We have a story book with a man 
> juggling. The objects in the air are a tomato, a mallet, a train, a 
> ball, a 'platanou' and a teddy bear. We've read that book a hundred 
> times and there ain't no way they're gonna get the mallet without 
> help.
> 
> 
> So, what am I on about? Well, message not means, yes, and 
> opportunities too, but I also think music, relevance to own life 
and 
> no complexes, no concern about Getting it Right are in there too.
> 
> Make the most of your bilinguals, gents, when they get to 6 years 
> old, they hit complexes and sense of identity.......ugh!
> 
> 
> --- In dogme@yahoogroups.com, nick bilbrough <nickbilbrough@y...> 
> wrote:
> > Incidently Francesc, my other son is 16 months old, hears Spanish 
> and English in roughly equal amounts, and all he can say is 'car' 
> too. (He does tend to use it for anything that moves though, and 
some 
> things that don't.)
> > 
> > It must be some sort of condensed form of all the Spanish (or 
> Catalan in your case) and English they've been exposed to. It 
> certainly gets Charlie a long way!
> > 
> > How does this all tie in with the earlier thread on Krashen 
versus 
> Swain and input versus output?
> > 
> > Nick
> > 
> > 
> > 
> > nick bilbrough <nickbilbrough@y...> wrote:
> > Isn't it really about the quality of langauge learning 
> opportunities that children tend to be provided with rather than 
> superior abilities.
> > 
> > When we arrived in Chile, 8 months ago, my 8 year old was a 
> complete beginner in Spanish, and I was at roughly intermediate 
level.
> > 
> > Now he outperforms me in listening, speaking and vocabulary range.
> > 
> > However, he has been fed on a diet of listening to stories in 
> Spanish, playing tag in Spanish, being teased and teasing in 
Spanish, 
> even fighting in Spanish (He goes to a Steiner school here), 
whereas 
> I, being married to an English woman, teaching and teacher training 
> in English and not having the wildest of social lives( having a 
world 
> year old son as well), am to all intents and purposes immersed in 
an 
> English speaking world.
> > 
> > I wonder where my Spanish level would be if I could spend my days 
> playing tag and painting with a bunch of Chilean kids.
> > 
> > Nick 
> > 
> > "Robert M. Haines" <haines@n...> wrote:
> > My two cents: Doc Evil said it was HARDER for adults; he didn't 
use 
> the word
> > 'better', and you seem to be comparing apples and oranges.
> > 
> > Rob
> > ----- Original Message -----
> > From: F. Mortes <fmortes@s...>
> > To: <dogme@yahoogroups.com>
> > Sent: Thursday, September 25, 2003 3:54 AM
> > Subject: Re: [dogme] Ahem....
> > 
> > 
> > Dear Dr,
> > 
> > I sort of have to disagree with you on the issue of language 
> learning
> > efficiency of adults vs. children, regardless of whether we're 
> talking
> > L1 or L2.
> > 
> > In my (very anecdotal) experience, adults are generally better at
> > language learning than kids. Give an adult learner 200 hrs of EFL
> > instruction, 3 hours a week over two years and they will 
generally 
> be
> > able to fend for themselves in English. Give a 5 year old the same
> > amount of instruction and you should consider yourself lucky if 
he 
> can
> > put together a few sentences beyond formulaic language.
> > 
> > Let's take an L1 example.
> > 
> > My son Martí is now 19 months old. He has had motherese-type 
input 
> for
> > hours and hours every day since he was born (except when he is
> > sleeping) and all he can produce is 1 word: "car". Rather 
> depressingly,
> > no "mum", no "pare", no nothing else. Granted, he is having to 
deal
> > with two languages at the same time (Catalan and English), but 
I'd 
> have
> > a hard time calling his progress spectacular. I'm in no real 
hurry,
> > mind you, but clearly he isn't either.
> > 
> > Just my two cents.
> > 
> > Francesc
> > 
> > 
> > On Thursday, Sep 25, 2003, at 10:00 Europe/Madrid, Adrian Tennant 
> wrote:
> > 
> > >
> > > btw - easily another thread here - why language learning is so 
> much
> > > harder
> > > for adults than for (most) children.
> > > Isn't it something to do with the capacity to absorb + the fact 
> that
> > > it's
> > > message NOT medium that kids are paying attention to?
> > > To Post a message, send it to: dogme@e...
> > > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> > >
> > > Your use of Yahoo! Groups is subject to
> > > http://docs.yahoo.com/info/terms/
> > >
> > >
> > 
> > 
> > 
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> > 
> > Your use of Yahoo! Groups is subject to 
> http://docs.yahoo.com/info/terms/
> > 
> > 
> > 
> > 
> > 
> > Yahoo! Groups SponsorADVERTISEMENT
> > 
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> > 
> > Your use of Yahoo! Groups is subject to the Yahoo! Terms of 
> Service. 
> > 
> > 
> > ---------------------------------
> > Want to chat instantly with your online friends? Get the FREE 
Yahoo!
> Messenger
> > 
> > [Non-text portions of this message have been removed]
> > 
> > 
> > Yahoo! Groups SponsorADVERTISEMENT
> > 
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> > 
> > Your use of Yahoo! Groups is subject to the Yahoo! Terms of 
> Service. 
> > 
> > 
> > ---------------------------------
> > Want to chat instantly with your online friends? Get the FREE 
Yahoo!
> Messenger
> > 
> > [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4591
	From: Iain Diamond
	Date: Fr Sep 26, 2003 4:44 

	Subject: Re: Ahem....


	Here's my first post. I've been reading this group for several months 
now, I enjoy it greatly. :)

I'd just like to add to Adrian's comments. I *tried* learning Dutch 
from a co-workers wife, who also wanted to learn English. This didn't 
really work out for various reasons - we ended up speaking English 
instead. My co-worker, a dutchman also fluent in English and German, 
said (almost complainingly) that on a visit to a Germany his German 
completely failed him for a time. He explained that he could only 
reply in English, how much he tried. I think he was suggesting that 
because he'd been speaking so much English as L2 with me that his 
brain temporarily dumped all his German. Where we lived in the 
Netherlands, the normal L2 was German.

I also suffer from this; I find that my brain has trouble handling 
two foreign languages at the same time. Strange indeed!

--- In dogme@yahoogroups.com, "Charles Jannuzzi" <b_rieux@y...> wrote:
> --- In dogme@yahoogroups.com, "Adrian Tennant" 
> <adrian.tennant@n...> wrote:
> 
> On a personal note about language learning, I'm 42 and still 
> trying to become 'expert' with spoken Japanese, which I 
> started to learn at age 30. It seems I lose as much 
> Japanese as I gain, two steps forward, three steps back. If 
> I get intensely wrapped up in writing or editing English for 
> a paper, my spoken Japanese all but disappears. I can 
> understand things said to me but can't reply. 
> 
> Charles J



	


	Group: dogme
	Message: 4592
	From: F. Mortes
	Date: Fr Sep 26, 2003 5:35 

	Subject: brain dumps L2


	Welcome, Iain!

I'd like to throw in a couple of thoughts on the subject of L2, L3, 
interference, etc.

I sometimes get the feeling that learning a second (or a third 
language) as an adult is a bit like having extra limbs or organs 
attached to your body artificially in order to enhance your 
functionality. Although they may serve a practical purpose, your immune 
system will always identify them as foreign bodies and will try hard to 
reject them. This will almost certainly be the case if and when the 
artificial limb in question stops serving its purpose.

This phenomenon becomes even more apparent when L2 (extra limb number 
2) suddenly stops being used and an L3 (extra limb number 3) gets 
implanted and is subjected to vigorous and sustained exercise/activity. 
L2 will nearly always just drop off without much of a fuss and this 
will only become obvious when you look for it as you need it again.

Francesc

PS: please forgive the ReAnimator-style metaphor. It's all I can come 
up with.

On Friday, Sep 26, 2003, at 17:44 Europe/Madrid, Iain Diamond wrote:

> My co-worker, a dutchman also fluent in English and German,
> said (almost complainingly) that on a visit to a Germany his German
> completely failed him for a time. He explained that he could only
> reply in English, how much he tried. I think he was suggesting that
> because he'd been speaking so much English as L2 with me that his
> brain temporarily dumped all his German. Where we lived in the
> Netherlands, the normal L2 was German.
>
> I also suffer from this; I find that my brain has trouble handling
> two foreign languages at the same time. Strange indeed!



	


	Group: dogme
	Message: 4593
	From: Robert M. Haines
	Date: Fr Sep 26, 2003 5:40 

	Subject: Weak dogme


	One of the weaknesses of dogme was pointed out to me by a colleague some time ago, who commented that the materials-lite idea was right on, but the idea that a teacher could reasonably attend to the needs of a large group of learners simultaneously was not. This colleague of mine saw potential for dogme in a cone-to-one setting but not in a large class like the one I'm in now.

It is indeed a challenge to let language emerge, scaffold and recycle with 18 adolescents around you. And, of course, one rarely has everyone's attention. A psychology professor of mine once claimed that of the crowd (nearly 100 students) at least a quarter of us would be thinking about sex at the moment he mentioned the fact instead of concentrating on what he was saying. I'm inclined to think it was either an attention grabber or he was just viewing the world through his own lens. My message is being filtered through 18 different lenses and the messages of those 18 individuals likewise.

As an addition to the L2 thread. I find my L2, German, rising up to meet the occasion when I'm listening in on Spanish conversations in class or trying to recall words sometimes. It's like there's a part of me --- I don't like the whole "I am a walking brain with dangling appendages" view of us, so I'll call it 'a part of me' --- that springs into action when the language is not English. This is where some of my Estonian, Russian and Japanese are lying dormant. Spanish is a layer above them, and German is just beneath the surface. Depending on the association, any one of these can leap up to consciousness.

I hope the people in the room with me are making these connections. It's important to supply an environment rich in L1, but I also don't want to do all the talking, of course. 

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4594
	From: sandra natalini ribeiro
	Date: Fr Sep 26, 2003 5:52 

	Subject: Re: Ahem....


	--- In dogme@yahoogroups.com, "Iain Diamond" <diamond_iain@h...> 
wrote:
> 
> > 
> I also suffer from this; I find that my brain has trouble handling 
> two foreign languages at the same time. Strange indeed!
> 
Since we are on the thread of language acquisition and learning, 
this might be interesting: I am practically a trilingual (does this 
word exist?)since Portuguese and Italian are my first languages, and 
I started learning English at the age of 6. I use the three languages 
in my day-to-day life, and Italian is the one I end up using the 
least (I speak it only with my parents, so once or twice a week) I 
can deal fine with them, but when I try to learn a fourth language, 
it is my English that tends to go "down" in real life, and at the 
same time come up in my foreign language classroom! I seem to use 
English, not Portuguese, nor Italian ,as a frame to which I relate 
the language I'm learning. This maybe indicates that English is still 
recognized by my brains as a foreign language, whereas the other two 
aren't... do we see here again the pattern of "trouble handling two 
foreign languages at the same time", even when the first foreign 
language was learned so long ago and is now used more often than the 
L1?



	


	Group: dogme
	Message: 4595
	From: Iain Diamond
	Date: Fr Sep 26, 2003 6:19 

	Subject: Re: Kids talk...


	How children learn is one of the things that interests me. Mainly, 
because I'm not prepared to accept that they learn more easily than 
adults, without a struggle. My theory is if equal environments were 
used for adults and children both groups would learn at the same 
rate. Note, it's a thoery, I constantly test it and try to break it.

Getting back to children, there have already been a few comments made 
on this subject. This example of peer error correction through 
ridicule is vital. It works with children but not adults because 
children have no other choice but to put up with it, i.e. they either 
have no other language to fall back on (as with adults), on their L1 
suddenly becomes no longer revelant, e.g. a chinese 5 year-old being 
relocated in a school in Liverpool, England by his parents. 

Already mentioned is the idea of repitition. Children love to watch 
the same video over and over again. I think in some ways it's similar 
to me reading a book written in some FL. I often like to throw myself 
in the deep end. I sit with my book and dictionary and start slogging 
my way through the material, page by page. At the start I understand 
very little, but I can quickly begin to sense the story, hopefully, 
by the end of the book I've picked up a lot of new language. Now, if 
I reread the book a second time, using the language I've previously 
learnt, I could enjoy the book again, at a new level. I could do with 
several times, each time being different. With children I think 
there's a combination of acquiring new language and simply enjoying 
the story. They don't get bored because, for the most part, the story 
isn't the same each time. To them, at least.

--- In dogme@yahoogroups.com, "aymikabeza" <aymikabeza@y...> wrote:
> Fiona I too am Canarian Spanish/English bilingual and remember that 
> much of the time, although it seems cruel, the reason I became so 
> fluent was not only immersion but also the ridicule other children 
> put others through when making mistakes, I grew up in a small 
village 
> on Tenerife and am still known as El Ingles, a mistake of gender 
was 
> a laughing matter for weeks afterwards so it didn't take long for 
me 
> not to make the mistake again, so I'd agree with the complex issue 
> but it still doesn't stop children from becoming bilingual.



	


	Group: dogme
	Message: 4596
	From: sthornbury@w...
	Date: Fr Sep 26, 2003 7:15 

	Subject: Re: brain dumps L2


	All this talk of L2s, L3s,....Lns seems to confirm very much what 
David Block is querying in his (highly reocmmended) recent book: 
The Social turn in Second Language Acquisiton (Edinbugh 
University Press, 2003). He takes apart the three notions, Second, 
Language, and Acquisition, and shows that they are all 
problematic, and that, in fact, the whole basis for much of the 
current orthodoxy on SLA (i.e. SLA = input, interaction, and output) 
is fundamentally flawed. On the issue of Second, in Second 
Language Acquisiton, he comments: "Linguistic competence is not 
stored in the mind in neat compartments with clear boundaries; 
rather, a more appropriate image is that of a mass with no clear 
divisions among parts. Nor is linguistic competence in different 
languages stable over time as there is constant bleeding between 
and among languages as well as additions and losses in terms of 
repertoires" This seems to catch very well the substance of much 
of the personal accounts contributed lately. And I am intrigued, 
even slightly horrified, by the metaphor of "constant bleeding". 

David Block, by the way, is a fluent Spanish and Catalan speaker, 
having lived a number of years in Barcelona, is married to a 
Catalan, and whose child is presumably multilingual too. So he 
should know.

Scott



	


	Group: dogme
	Message: 4597
	From: Jane Arnold
	Date: Fr Sep 26, 2003 8:12 

	Subject: The ideal classroom


	Nice surprise today. In my mailbox was Zoltan Dörnyei and Tim Murphey's 
new book Group Dynamics in the Classroom. I opened it randomly and saw 
this section, which I transcribe as it said a lot to me. I hope you'll 
all find it interesting too:
---------
The ideal classroom?
When Tim was an MA student studying language teaching methodology, some 
of his fellow students were ex-peace corps people who had just returned 
from abroad. One named Rick had just come back from Africa. He kept 
asking professors who were lecturing how he could have done the things 
they recommended in his previous contexts where there were no pencils 
and paper, no blackboards, and rarely even any desks and chairs. Later 
when he started teaching at the university's English Language Institute 
as a teaching assistant, he stopped complaining and said something that 
really surprised everyone:
"I used to think I was in the worst possible classroom situation in 
Africa. Most of the time we had no classrooms to speak of really. But 
now after teaching back here in these university classrooms I find it 
even more difficult. Here we usually only have pictures of animals and 
trees. Back there, I taught under a big tree most of the time and we 
would walk around for out lessons and talk about what real people were 
doing, what we were seeing. Life was our classroom. We were not 
restricted by four walls, a textbook and grades. And it was so easy to 
teach. The community was our classroom."
---------
This reminded me of other things. Carla Hannaford (Smart Moves. Why 
learning is not all in your head) described studies of black rural 
children in an area of South Africa who are brought up surrounded by 
family and within a clan structure, with the mother or another relative 
always near and constantly stimulating the child, with contact with 
nature music, stories, laughter, toys made from plants and stones, much 
freedom of movement, responsabilities (gathering wood or looking after 
animals by the age of 6). They are taught carving, weaving, singing, 
dancing, story, painting and creative play. They know 2 or 3 languages 
by the time they go to school. Instead of TV there are stories, songs, 
music... She writes "what struck me most was the children's curiosity 
and strong desire to learn. They walked long distances to attend 
school, and did it with utmost willingness. Learning and wisdom are 
highly priced by all clan members". In learning readiness testing 
before they enter schools, these children consistently score higher that 
the white urban children on practically all of the many (50) aspects of 
the testing.

One of my own memories, and a strong one, is of walking by a rural 
school in India. Here there was actually a building of sorts, unlike 
Rick's situation that Tim narrates. But the children sat on the floor 
of a sort of porch where the blackboard was simply a wall painted black. 
Nothing else that I could see. Yet, as I walked by and observed, I 
noticed they were sitting quietly, attending the teacher and with 
beautiful smiles on their faces and eyes that sparkled. I ask: would 
we find that in most of our Western computerized classrooms? 
Jane



	


	Group: dogme
	Message: 4598
	From: Adrian Tennant
	Date: Fr Sep 26, 2003 9:09 

	Subject: Re: Re: Kids talk...


	Iain says:

> How children learn is one of the things that interests me. Mainly,
because I'm not prepared to accept that they learn more easily than adults,
without a struggle. My theory is if equal environments were used for adults
and children both groups would learn at the same rate.

Well, one thing about this is that it's quite obviously imposible. How can
adults & children have equal environments? Part of the environment must be
the learner background including previous language learning experiences.
Therefore, there is always going to be differences.

Iain then goes on to say:

> Already mentioned is the idea of repitition.

And again a major difference. Having tried teaching guitar to both adults &
kids one difference always struck me.
Young kids were reasonably happy to play scales over and over again.
Meanwhile adults wanted to be playing Jimi Hendrix by lesson two and
preferably with the guitar behind their head by lesson 3!

Dr E



	


	Group: dogme
	Message: 4599
	From: Sue Murray
	Date: Fr Sep 26, 2003 11:15 

	Subject: Re: Re: Kids talk...


	Adrian writes:
> And again a major difference. Having tried teaching guitar to both adults
> &kids one difference always struck me.
> Young kids were reasonably happy to play scales over and over again.
> Meanwhile adults wanted to be playing Jimi Hendrix by lesson two and
> preferably with the guitar behind their head by lesson 3!

Julian writes:
>(Don't know if this is dogmetic, but) a problem is that adults feel guilty
>for not learning everything. They can't let things go like kids, with the
>result that language learning starts to seem difficult, and they don't
>think they are up to it.

one possible thread which links these two comments is that adults have a
goal; or, at least, an idea/model of what they're aiming for. (In
foreign/second language, this 'goal' is largely related to L1
completeness/complexity??)

and p'raps, in addition to (or even aside from; or even inextricably part
of) canalization and brain plasticity and other age related factors, 
one of the biggest differences
between learning language as an adult and learning language as a child is
that adults are so often inevitably so aware of what they can't do?

I came across a quote/cliche the other day: 'children enjoy doing what
they're good at'.

(Of course, adults do too. Which makes me reflect a bit: I think as a
teacher I tend to play more on people's strengths than their
weakness.......... must think more about that one!)

Sue



	


	Group: dogme
	Message: 4600
	From: alastair lambert
	Date: Fr Sep 26, 2003 11:29 

	Subject: mixed-ability groups and reading


	Here in the UK I find myself trying with great difficulty trying to teach people to read from a variety of distant places such as mainland China,Iraq, Afghanistan etc. in the same class as people who can already read.It is a very big headache.
I am assured by my non-teaching management that this is perfectly possible. they refuse to provide a separate class for non-readers for some unknown reason. Doe anybody agree with them?
Thanks to the kind person who advised me how to alter my keyboard.
Neil

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4601
	From: Robert M. Haines
	Date: Sa Sep 27, 2003 2:28 

	Subject: It''s so much better the second time.


	lain writes: "Now, if I reread the book a second time, using the language I've previously learnt, I could enjoy the book again, at a new level. I could do with several times, each time being different."

It's interesting that the same thing is true of reading a book in our L1. 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4602
	From: midill@a...
	Date: Fr Sep 26, 2003 11:39 

	Subject: Re: Re: Kids talk...


	What adults don't have which children have is time, at least if they are 
leanring English in the US. Adults need to reassemble their lives when they move 
to this country and English is their ticket to success. Children have years 
for the reassembly, adults don't have that luxury.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4603
	From: lifang67
	Date: Sa Sep 27, 2003 4:47 

	Subject: Second Thoughts


	Last night in my bedtime reading I ran into this sentence 
(in the unlikely event that anyone is reading this aloud, 
you'd better take a VERY deep breath here):

"I wonder, when today I behold so many writers struggling so 
hard and so consciously to avoid literary artifice in their 
treatment of an indescribable event of whose erotic and at 
the same time frightful character we are given every 
assurance, mindful of all circumstances to misconstrue 
Creation, and busy looking for the sublime in the infamous, 
the great in the subversive, demanding furthermore that 
every work commit and compromise its author forever in 
keeping with a kind of efficacity (which is not without its 
resemblance to the wholly physiological and local efficacity 
I referred to earlier), I wonder if literature is not 
compelled to recognize in a terror so extreme, less an 
invention than a remembrance, less an idea than a nostalgia, 
and in short if our contemporary literature in that area 
where it seems most alive, most aggressive in any event, is 
not oriented entirely toward the past and to be precise 
dominated by Sade as 18th Century tragedy was by Racine." 
(Jean Paulhan, "The Marquis de Sade and His Accomplice", p. 
11.)

Now, this looks so grammatically complex that it is almost 
uninterpretable, and it is certainly utterly unutterable on 
pain of apoplexy. The author himself at several points in 
this colossal sentence, loses his place and has to start 
over, poor man ("I wonder, when...I wonder if 
literature...", "...and in short if our..."). 

And that constant tendency to start over, to lexically 
reformulate, is the key to the apparent complexity. In 
actual fact, the GRAMMAR is not being complexified at all, 
but merely REPEATED with LEXICAL variations.

You can see the author keeps reformulating various parts of 
the sentence in various ways, without erasing the thing 
which prompted the reformulation, so:

"so hard and so consciously"

"erotic and at the same time frightful character"

"mindful of...and busy looking for... demanding 
furthermore...."

and of course:

"the sublime in the infamous, the great in the subversive"

"commit and compromise"

"less an invention than a remembrance, less an idea than a 
nostalgia"

"most alive, most aggressive"
]
And finally, the repetition of "I...I..." ("I wonder, 
when..." followed half a page later by "I wonder if...")

True, the lexical reformulation about efficacity threw me 
off at first (and it still throws off the spell checker of 
my computer) but I then looked back a few pages to the 
beginning of the chapter and found "physiological and local 
efficacity" in the context of a remark that Justine was one 
of those books that is usually read with one hand. For the 
sake of the female non-wankers on the list (Hi, Fiona!) I 
should add that this remark is probably metaphorical because 
the volume in question is actually four thousand pages long. 

So the complexity of the sentence, which overwhelms even the 
author at several times, is not so much grammar as what 
Halliday calls lexical density.

Grammatically, the sentence just says:

"I wonder if contemporary literature is dominated by Sade as 
18th Century literature was by Racine."

And that is no more complex than:

"I wonder if it will rain."

Now compare that to this:

"But you can't get the whole set done all at once because if 
you do you won't have any left to use at home, unless you 
just took the lids in and kept the boxes, in which case you 
wouldn't have to have had everything unpacked first, but 
then you couldn't be sure the designs would match, so..."
(Halliday's example, Introduction to Functional Grammar, p. 
xxiv)

Here the problem is not lexical density at all, and there's 
really no restating of anything., I find I'm unable to 
reformulate it in any simpler form, unlike the Paulhan 
sentence. The problem is precisely grammatical complexity, 
which is caused by the spoken attempt to capture ongoing 
thought processes. Now THAT's advanced grammar. 

And of course that is dogme, too, which (I think, anyway) is 
really founded on the idea of building up complexity in 
discourse rather than breaking it down in grammar.

For example. Yesterday in my graduate class we were talking 
about the SPOKEN origins of grammatical complexity. We 
decided it was mostly a NEGATIVE phenomenon, that is, the 
negative situations in life are more apt to produce than 
others. For example:

T: How are you all today?
Ss: Fine, thank you, and how are you?
T: Terrible.
Ss: What's the matter?
T: Well, you see, I'm getting married next week and I want 
new designs on all the lids...

In this dialogue you can easily see that the teacher is 
doing more advanced grammatical work than the kids, and you 
can easily see why. The NEGATIVE response needs an 
explanation, and explanations can be very complex, but the 
positive response does not.

Halliday says that the main interpersonal functions of 
language are giving and receiving, either information or 
goods and services. When we give information, we use 
declarative sentences, and when we would receive it we ask 
questions. When we give goods or services, we make offers 
(imperatives, or polite polar questions) and when we would 
receive them we issue requests (ditto). 

Interestingly, Halliday argues that children learn the 
latter first, and that the whole concept of using language 
to exchange bits of language is rather confusing for them; 
thus we find that so much of the international coursebook is 
transactional rather than genuinely interpersonal.

Not only does each of these interpersonal functions have an 
associated grammatical form, rather more importantly, it has 
an associated "supporting" or "confronting" response. Thus:

offer-->SUPPORTING accept, CONFRONTING reject
request-->SUPPORTING agree, CONFRONTING refuse
question-->SUPPORTING answer, CONFRONTING evade
etc.

Just like the teacher and the student in the little 
classroom dialogue I quoted, the negative, confronting 
response is going to involve advanced grammar. It's also 
going to involve negotiation, and of course relative 
intimacy, the kind of "social situation" that Luke was 
talking about a number of weeks ago. 

Eggins and Slade, for all their sins (which I will point out 
in another posting, particularly if I am asked to), note 
that close friends, in social situations, have a strong 
tendency to use the confronting moves, and of course in more 
typical classroom situations, and in global coursebooks, the 
opposite is true. This denial of denial by itself may go a 
long way to explaining the castrating effect of our teaching

If you think about it, you will probably see that even in 
the two examples I started with, Paulhan, and the lids, the 
complexity is the direct product of some kind of denial.

At one point in yesterday's class, I was talking about the 
difference in patterns of discourse between elementary 
school classes and high school classes. One of the things 
I've noticed is that patterns of discourse tend to be 
SIMPLER in high school classes (particularly the opening 
sequences), and I said that a lot of this was probably 
explainable by the fact that elementary school teachers know 
the children's names, and that children called on by name 
are much more likely to give negative responses. One of the 
high school teachers in the class was a little riled, and 
argued at some length that I had overgeneralized, that there 
were many fine high school teachers who knew their students' 
names, and this was then contradicted by the other high 
school teachers in the class, whereupon I qualified what I'd 
said, and this was requalified by the original objector. 
Afterwards, we were all rather amazed at the complexity 
engendered by a single denial. Sometimes smoothness is 
sterility; it's the irritating grit that makes the classroom 
oyster produce pearls.

dk1



	


	Group: dogme
	Message: 4604
	From: Robert M. Haines
	Date: Sa Sep 27, 2003 5:23 

	Subject: Scaffolding


	In a restaurant, this evening, I watched the server bring a high chair to a little girl who examined the structure skeptically as it approached her. Once the chair was in place, the parents cleverly let their little girl explore the chair until she realized it was especially for her and she'd need it to eat. At this point, she looked to her mom, who then hoisted her up.

That's scaffolding, in my view.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4605
	From: Robert M. Haines
	Date: Sa Sep 27, 2003 7:27 

	Subject: ''Denial'' ain''t just a river in Egypt


	In response to dk's recent post on Second Thoughts: If I understand what you've written correctly, I'd argue that the PC lingo pervading the Unites States at the moment is representative of how 'empty' a conversation can become without the kind of grammatical/lexical complexity you've illustrated due to a lack of anything remotely negative or confrontational. 

A more concrete example from the classroom: All students seem to have caught on to saying the right thing at the right time when it comes to greetings and good-byes before and after class. It can be woefully easy to fall into a routine where nobody's really learning much, and everyone's going through the motions of what 'learning' and 'teaching' should look like. This is to me the anti-dogmetic effect of teacher-centered, materials-laden 'instruction'.

Today, on a whim I asked for a translation of a T-shirt one of the students was wearing. In Spanish, it commemorated the 6th Annual Festival of the Fish Rain in Honduras. Now this was much too good to pass up! We spent a good deal of time debating whether this could be true, i.e. fish falling down from the heavens like rain once a year in Tegucigalpa. There was a lot of denial, rejection, refusal and evasion going on, which led to loads of useful grammar/vocabulary, i.e. complexity.

It was a sort of real-life jigsaw activity where the materials were being co-constructed as we progressed. Delightfully dogmetic.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4606
	From: Robert M. Haines
	Date: Sa Sep 27, 2003 7:49 

	Subject: Day 5


	We took a quiz at the students' request after posting the class 'rules' they had come up with on wall paper with everyone's name on it. At the end of the quiz I asked for feedback, and we talked about how I should grade them, e.g. give everyone a point for a word they didn't feel they had had adequate exposure to before the quiz.
For me, the quiz was a formality that seemed to meet the expectations students had about what should happen in the class.

Next, each student gave a brief presentation of a photo from the ones they'd taken back home and on their way to the States. I was impressed with the presentations and the Q & A after each one. A couple of students who don't usually speak up much astounded me with the very comprehensible pronunciation of their seemingly limited vocabulary. I had asked everyone to take notes in order to answer questions later. After the presentations, each student wrote a question about his/her presentation on the board. Answering these questions, based on the notes taken, became homework for the weekend.

I've already talked about the Fish Festival debate in another post. We played hangman in the last 15 minutes of class.

After class, I talked to the student who's getting frustrated with translations to her classmates and a bit bored with simplifying her language to communicate with classmates in English. We talked about solutions. I gave her a self-study book to look at over the weekend and asked how she felt about even more challenging tasks in class. She was open to the idea. I asked about the appropriateness of the program head's suggesting that she act as a sort of TA, which she didn't seem keen on either.

I found this student's presentation interesting, because it dealt with her estranged father and strict mother. I couldn't help but feel that her relationship with her dad (or lack thereof) had an impact on how she related to me in the conversation. It could also be my imagination, but she seemed much more somber than in class, almost sulking at times. Again, this is very subjective.

The student I spoke to after class did say she enjoyed the class and she was learning. She also said that she noticed how her classmates were slowly getting used to speaking English. That was good to hear. 

That brings me to the end of Week 1. I feel more comfortable in this new context than I did at first. I know it's only the beginning. Hope this week's posts have been entertaining if nothing else.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4607
	From: Charles Jannuzzi
	Date: Sa Sep 27, 2003 8:24 

	Subject: Re: brain dumps L2


	--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> All this talk of L2s, L3s,....Lns seems to confirm very 
much what 
> David Block is querying in his (highly reocmmended) recent 
book: 
> The Social turn in Second Language Acquisiton (Edinbugh 
> University Press, 2003). 

That is one book I'm adding to my next book order. Anyone 
care to review it for Literacy Across Cultures or On CUE 
Journal?

What often strikes me about my various encounters in 
Japanese is how difficult it is to communicate with some 
people or about some topics, but on the other hand, how easy 
it is with other people or on other topics. One minute I 
feel very fluent and very competent, and then the next I 
feel almost like I just started learning Japanese. And then 
there is the conversation/encounter that is going very, very 
well but then for some unknown reason just comes to pieces 
in my hands. One difficulty might distract me then I can 
think of nearly every thought I want to say but can find no 
language for it. It's not even that 'tip of the tongue' 
thing, but more like the deep well of forgetting. Getting so 
one can communicate in a FL in all the situations that a 
literate, fluent adult is expected to communicate is a very 
complex thing indeed. 

C. Jannuzi



	


	Group: dogme
	Message: 4608
	From: Charles Jannuzzi
	Date: Sa Sep 27, 2003 8:31 

	Subject: Re: Weak dogme


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:
> One of the weaknesses of dogme was pointed out to me by a 
colleague some time ago, who commented that the materials-
lite idea was right on, but the idea that a teacher could 
reasonably attend to the needs of a large group of learners 
simultaneously was not. This colleague of mine saw potential 
for dogme in a cone-to-one setting but not in a large class 
like the one I'm in now.
> 
> It is indeed a challenge to let language emerge, scaffold 
and recycle with 18 adolescents around you. 

I have to face classes of 35 or more at a time. And rare is 
the student who beyond a low beginning level with English. I 
use the blackboard a lot to get the entire class doing 
something. And I use books like bilingual screenplay books. 
I just don't use ELT textbooks. Never could stand them from 
the first time I laid eyes on them 13 years ago. 

One problem, for example, with 'English conversation' books 
is that they are supposed to textual prompts to get students 
to communicate--usually orally, perhaps with some written 
planning. My students had a complex reaction to them, but 
one that seemed to always frustrate the very stated goal of 
the textbook. 

n the one hand, the books look very easy to read--so much 
easier to read than the books they were being asked to 
read/partly translate in their other classes. So they didn't 
really take the textbooks seriously. 

On the other hand, they really couldn't read and follow the 
instructions in the conversation textbooks. 

Finally, the textbooks might have been minimal prompts to 
get students to speak, but I always had to ask myself, why 
was I doing so much work to get them to speak if the 
textbooks were really serving their goal. It was a bit like 
making stone soup, with these overpriced coursebooks being 
the stone.

CJ



	


	Group: dogme
	Message: 4609
	From: Jane Arnold
	Date: Sa Sep 27, 2003 9:18 

	Subject: Re: Re: Kids talk...


	> Sue writes:
>
> and p'raps, in addition to (or even aside from; or even inextricably part
> of) canalization and brain plasticity and other age related factors,
> one of the biggest differences
> between learning language as an adult and learning language as a child is
> that adults are so often inevitably so aware of what they can't do?
>
>
Yes, indeed. What an interesting difference between adult and child 
learning. Children don't usually put the barriers of believing they 
can't do something between themselves and achievement. As Henry Ford 
supposedly said, "If you think you can, or think you can't ..... you are 
right". What Sue is referring to is what is at the heart of the 
self-efficacy which Bandura deals with (also Williams and Burden discuss 
it in the language learning context). I recently had a personal, though 
non-language learning example. One of my doctoral students is doing her 
thesis on self-efficacy and language learning and at a workshop she 
gave she had us do an activity:
First you complete (something like) the following about a skill you'd 
like to have but don't on a little slip of paper
I can't________
Someday I would like to ______
I wish I could _____
(and one or two more)
In pairs you read them to your partner. Then, you put the same endings 
on a second set:

I am going to_____
Soon I will______
I can_______
Then again you read to a partner, noticing the difference of how you 
felt saying these the second time.
Well, I chose "be neater and more organized".
Strangely enough, in the last weeks I have begun to win a decades long 
battle with chaos in my home. I don't think the little activity really 
made that much difference and I had other motivational things going. 
But somehow at one point I started to feel I was in charge, I could do 
it, it wasn't something that was beyond my capabilities. And now I 
think I can be more organized. The change is amazing and useful (mainly 
because it saves me so much wasted time looking for things.) (On the 
homefront anyway. I still have to keep on my desk in my office the sign 
I was given by a previous office mate: A clean desk is the sign of a 
sick mind.)
In any event, what Sue mentioned seems very relevant for the case of 
language learning.
Jane



	


	Group: dogme
	Message: 4610
	From: Jim
	Date: Sa Sep 27, 2003 12:24 

	Subject: Jim vs. Mr. Trotta


	I promised months ago to let you know about a little experiment I'm 
currently running. I have three of my classes calling me Jim and 
three calling me Mr. Trotta. I tried this because last sememster my 
students weren't taking many risks in English and my wife thought 
that they might have been uncomfortable calling me Jim.

Students are taking more risks this semester, but it doesn't seem to 
have anything to do with my name.

It may be that classes are more secure in English with a semester of 
English behin them. Or it may be that I acted tough at the beginning 
of the semester and explained that speaking Korean loses points 
while speaking English earns points. Now at the beginning of each 
class I give students an index card divided in half. The right is 
for initials when I hear Korean and the left for when I hear 
English. Around midterms, I plan to give students with the most 
intials certificates.



	


	Group: dogme
	Message: 4611
	From: leeroy_187
	Date: Sa Sep 27, 2003 3:16 

	Subject: Dogme - just an activity?


	(Hey there folks. I used to post here a long, long time ago.)

Anyway...

During my recently completed DELTA course, the subject of dogme came 
up. My tutor (someone who's been in this game longer than I've been 
alive) described an interesting progression that exists in ELT... 
(He, incidentally, was not keen on dogme - but encouraged us to give 
it a go anyway.)

'New discoveries' in ELT are, at first, considered all-encompassing 
approaches. Tapes, in the beginning, were going to revolutionalise 
English Language Teaching. All ELT was to be done using tapes, all 
the time, every lesson. Eventually though, they just became 
another 'resource' - another thing that can be used in the class.

'Video English' was supposed to take the world by storm, but it has 
ended up as just another thing to add to the repertiore of a 
teacher's 'principled eclectisism'.

The Direct Method and all of its offshoots were once (and still are 
in some places) a complete approach - THE way to teach. Now, I use 
Direct Method style teaching sometimes as an activity to present or 
consolidate language (for a couple of minutes before I get tired!)

What about Computer Aided Language Learning? Again, not a replacement 
for anything - just another option. 

As the English Language Teaching world evolves, new methods, 
theories, resources and approaches "join the fray". We now have a 
multitude of ways to teach, new ideas about teaching rarely replace 
old ones - they co-exist alongside them. 

Granted, some (such as Suggestopaedia) haven't stood the test of time 
as well as others...

Is dogme a complete replacement to every other style of teaching? Or 
will it, eventually, become an 'activity'? Will (or do) teachers end 
up saying "I'll do dogme for an hour, then the phrasal verbs on p.57, 
then that speaking thing in Reward Intermediate." 

Do teachers have to be completely dogme, or can they just do it 
occasionally? One dogme lesson a week, or something like that...

Apologies if I am missing the point - or if someone already said all 
this, by the way!



	


	Group: dogme
	Message: 4612
	From: sthornbury@w...
	Date: Sa Sep 27, 2003 4:09 

	Subject: Re: Dogme - just an activity?


	Possibly - although less an activity, more a state of mind. 

As an example of the "dogme state of mind" check out
http://education.guardian.co.uk/tefl/story/0,5500,1049784,00.html
;)

Scott



	


	Group: dogme
	Message: 4613
	From: leeroy_187
	Date: Sa Sep 27, 2003 5:08 

	Subject: Re: Dogme - just an activity?


	Thanks Scott (your books helped me a great deal with my DELTA 
assignments BTW!)

"We've become much too dependent on published materials, and it's 
time we became more adept, and encouraged our trainees to be more 
adept, at producing our own."

I agree - but let's not demonise published materials too much!



	


	Group: dogme
	Message: 4614
	From: Robert M. Haines
	Date: Sa Sep 27, 2003 7:27 

	Subject: Re: Re: Kids talk...


	Sounds like those NLP folks are on the right track then. Even an old
anti-semite like Henry Ford knew it.

Rob
----- Original Message -----
From: Jane Arnold <arnold@u...>
To: <dogme@yahoogroups.com>
Sent: Saturday, September 27, 2003 1:18 AM
Subject: Re: [dogme] Re: Kids talk...


> > Sue writes:
> >
> > and p'raps, in addition to (or even aside from; or even inextricably
part
> > of) canalization and brain plasticity and other age related factors,
> > one of the biggest differences
> > between learning language as an adult and learning language as a child
is
> > that adults are so often inevitably so aware of what they can't do?
> >
> >
> Yes, indeed. What an interesting difference between adult and child
> learning. Children don't usually put the barriers of believing they
> can't do something between themselves and achievement. As Henry Ford
> supposedly said, "If you think you can, or think you can't ..... you are
> right". What Sue is referring to is what is at the heart of the
> self-efficacy which Bandura deals with (also Williams and Burden discuss
> it in the language learning context). I recently had a personal, though
> non-language learning example. One of my doctoral students is doing her
> thesis on self-efficacy and language learning and at a workshop she
> gave she had us do an activity:
> First you complete (something like) the following about a skill you'd
> like to have but don't on a little slip of paper
> I can't________
> Someday I would like to ______
> I wish I could _____
> (and one or two more)
> In pairs you read them to your partner. Then, you put the same endings
> on a second set:
>
> I am going to_____
> Soon I will______
> I can_______
> Then again you read to a partner, noticing the difference of how you
> felt saying these the second time.
> Well, I chose "be neater and more organized".
> Strangely enough, in the last weeks I have begun to win a decades long
> battle with chaos in my home. I don't think the little activity really
> made that much difference and I had other motivational things going.
> But somehow at one point I started to feel I was in charge, I could do
> it, it wasn't something that was beyond my capabilities. And now I
> think I can be more organized. The change is amazing and useful (mainly
> because it saves me so much wasted time looking for things.) (On the
> homefront anyway. I still have to keep on my desk in my office the sign
> I was given by a previous office mate: A clean desk is the sign of a
> sick mind.)
> In any event, what Sue mentioned seems very relevant for the case of
> language learning.
> Jane
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4615
	From: Robert M. Haines
	Date: Sa Sep 27, 2003 7:29 

	Subject: Re: Re: Weak dogme


	Sounds like a struggle, CJ. I think the best 'prompts' don't come from an
external source, however, but from the learners themselves. You'd probably
agree. That's why I've chosen to avoid textbooks all together thus far. The
one worksheet i created fell flat on its face.

Rob
----- Original Message -----
From: Charles Jannuzzi <b_rieux@y...>
To: <dogme@yahoogroups.com>
Sent: Saturday, September 27, 2003 12:31 AM
Subject: [dogme] Re: Weak dogme


> --- In dogme@yahoogroups.com, "Robert M. Haines"
> <haines@n...> wrote:
> > One of the weaknesses of dogme was pointed out to me by a
> colleague some time ago, who commented that the materials-
> lite idea was right on, but the idea that a teacher could
> reasonably attend to the needs of a large group of learners
> simultaneously was not. This colleague of mine saw potential
> for dogme in a cone-to-one setting but not in a large class
> like the one I'm in now.
> >
> > It is indeed a challenge to let language emerge, scaffold
> and recycle with 18 adolescents around you.
>
> I have to face classes of 35 or more at a time. And rare is
> the student who beyond a low beginning level with English. I
> use the blackboard a lot to get the entire class doing
> something. And I use books like bilingual screenplay books.
> I just don't use ELT textbooks. Never could stand them from
> the first time I laid eyes on them 13 years ago.
>
> One problem, for example, with 'English conversation' books
> is that they are supposed to textual prompts to get students
> to communicate--usually orally, perhaps with some written
> planning. My students had a complex reaction to them, but
> one that seemed to always frustrate the very stated goal of
> the textbook.
>
> n the one hand, the books look very easy to read--so much
> easier to read than the books they were being asked to
> read/partly translate in their other classes. So they didn't
> really take the textbooks seriously.
>
> On the other hand, they really couldn't read and follow the
> instructions in the conversation textbooks.
>
> Finally, the textbooks might have been minimal prompts to
> get students to speak, but I always had to ask myself, why
> was I doing so much work to get them to speak if the
> textbooks were really serving their goal. It was a bit like
> making stone soup, with these overpriced coursebooks being
> the stone.
>
> CJ
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4616
	From: Robert M. Haines
	Date: Sa Sep 27, 2003 7:34 

	Subject: Re: Jim vs. Mr. Trotta


	Jim,

I have to admit I'd never seriously consider a reward/punishment system like
this in my class. You might not see it that way at all, I understand. My
students spoke a lot of Spanish the first week of class but are gradually
easing into English on their own. I do occasionally nudge them by pointing
out the 'rule' *they* came up with, i.e. "Try to speak English in class". I
actually asked if we could change the original version, which was "Always
speak English in class".

How do the students react to this system with the index cards?

Thanks,
Rob
----- Original Message -----
From: Jim <gumpersag@y...>
To: <dogme@yahoogroups.com>
Sent: Saturday, September 27, 2003 4:24 AM
Subject: [dogme] Jim vs. Mr. Trotta


> I promised months ago to let you know about a little experiment I'm
> currently running. I have three of my classes calling me Jim and
> three calling me Mr. Trotta. I tried this because last sememster my
> students weren't taking many risks in English and my wife thought
> that they might have been uncomfortable calling me Jim.
>
> Students are taking more risks this semester, but it doesn't seem to
> have anything to do with my name.
>
> It may be that classes are more secure in English with a semester of
> English behin them. Or it may be that I acted tough at the beginning
> of the semester and explained that speaking Korean loses points
> while speaking English earns points. Now at the beginning of each
> class I give students an index card divided in half. The right is
> for initials when I hear Korean and the left for when I hear
> English. Around midterms, I plan to give students with the most
> intials certificates.
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4617
	From: Iain Diamond
	Date: Sa Sep 27, 2003 8:08 

	Subject: Re: Kids talk...


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Iain says:
> 
"How children learn is one of the things that interests me. 
Mainly,because I'm not prepared to accept that they learn more easily 
than adults,without a struggle. My theory is if equal environments 
were used for adults and children both groups would learn at the 
same rate."

Dr E. says:

"Well, one thing about this is that it's quite obviously imposible. 
How can adults & children have equal environments? Part of the 
environment must be the learner background including previous 
language learning experiences. Therefore, there is always going to be 
differences."

How indeed?! The example I mentioned was of a chinese boy who moved 
from Hong Kong to Liverpool, and told to get on with it. I met this 
guy in his twenties and he spoke English with a heavy Liverpudlian 
(i.e. the local) accent. Most adults aren't left helpless in a 
foreign environment, but it does happen sometimes. An example that 
I'm always reminded of is of the "hypothetical" foreign soldier who 
found himself alone in France during the First World War. According 
to the tale, he learned to speak French, like a native, within 2 
years. Besides, many students pay big bucks to visit an English 
speaking country in order to be surrounded by their L2. Often, 
though, they don't cut the connection to their L1 completely.

However, my main question is: assuming environmental factors are 
equal, for children and adults, do both groups in fact learn at the 
same rate? I'm also reminded of the US soldiers would learnt Russian 
after a few months intensive training. It may not be how learner 
learn or how teacher want to teach. But that's not my issue, instead 
HOW can we learn?

> 
> Iain then goes on to say:
> 
"Already mentioned is the idea of repetition."

Dr E. replies: 

"And again a major difference. Having tried teaching guitar to both 
adults & kids one difference always struck me. 
Young kids were reasonably happy to play scales over and over again. 
Meanwhile adults wanted to be playing Jimi Hendrix by lesson two and
preferably with the guitar behind their head by lesson 3!"

Good point. This difference here is one of attitude and expectations. 
Children are used to being ordered to do things, often without being 
able to question or criticise. Adults, on the other hand, are, often, 
well on their way to becoming very set in their ways, or dogmatic. I 
started becoming dogmatic in my teens, before I even understood what 
the word meant :) As I said, it's only a matter of attitude, and that 
can often be adjusted. 

Iain



	


	Group: dogme
	Message: 4618
	From: Iain Diamond
	Date: Sa Sep 27, 2003 8:12 

	Subject: Re: It''s so much better the second time.


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:

For those who're not familiar with the spelling of my name (and this 
includes most of the planet) the first letter is "I".

In reply to Rob,

Yup. ;)

> lain writes: "Now, if I reread the book a second time, using the 
language I've previously learnt, I could enjoy the book again, at a 
new level. I could do with several times, each time being different."
> 
> It's interesting that the same thing is true of reading a book in 
our L1. 
> 
> Rob
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4619
	From: Robert M. Haines
	Date: Sa Sep 27, 2003 8:38 

	Subject: Just an activity?


	leeroy_187, you wrote:

"Is dogme a complete replacement to every other style of teaching? Or will it, eventually, become an 'activity'? Will (or do) teachers end up saying 'I'll do dogme for an hour, then the phrasal verbs on p.57, then that speaking thing in Reward Intermediate.[?]' "

I would say 'No' to all of these questions, because dogme, as Scott and others have pointed out, isn't dogma. It's the reflection of a face that's been around since learning began; namely, that of the learner. With rain, earth and sunlight, green things will grow. We can't contol the elements but we can prepare for them. I feel the more we try to 'manage' our classroom in the sense of controlling it, the more mad cows and asthma we get.

You also asked: 

"Do teachers have to be completely dogme, or can they just do it occasionally? One dogme lesson a week, or something like that..." 

As you know, we have to do what we feel is congruent with our values as well as with what will put food in our mouths as teachers. Hopefully, the compromise won't involve giving up too much of the former for the latter. I think language should emerge from the needs and direct experience of learners as often as possible. 

There's no need to demonize textbooks. Textbooks are like credit cards and Velveeta (a packaged cheese sold in U.S. supermarkets, which is probably also made of plastic), they are a convenience, they make money for some people, who might have good intentions. But there's nothing like whole, natural language between people with a genuine message, is there?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4620
	From: Iain Diamond
	Date: Sa Sep 27, 2003 8:39 

	Subject: Re: Dogme - just an activity?


	--- In dogme@yahoogroups.com, "leeroy_187" <leeroy_187@y...> wrote:

Leeroy asked:

"Is dogme a complete replacement to every other style of teaching? 
Or will it, eventually, become an 'activity'? Will (or do) teachers 
end up saying "I'll do dogme for an hour, then the phrasal verbs on 
p.57, then that speaking thing in Reward Intermediate." 

Do teachers have to be completely dogme, or can they just do it 
occasionally? One dogme lesson a week, or something like that...

Apologies if I am missing the point - or if someone already said all 
this, by the way!"

Many people believe that Buddhism is a religion, and indeed it's 
pracitised as such in many countries. It's also a philpsophy, it is 
in fact possible to believe in God and still be a buddhist, or not. 
As Buddhism spread from India the indigenous religions it met merged 
with Buddhist philosphy to become a new 'religion'.

In the same way, IMO, Dogme isn't a method, but a philosophy. I 
think "holistic" is a good adjective to describe it.

Iain



	


	Group: dogme
	Message: 4621
	From: Diarmuid Fogarty
	Date: Sa Sep 27, 2003 8:53 

	Subject: Re: Dogme - just an activity?


	Leeroy
Where I work, teachers are already "doing a dogme activity". As for whether teachers have to be 100% dogme or not, I think it's what happens in the classroom that is dogme, not the teachers themselves. As such, some things are dogmetic, other things are. As they say in Ireland, half a loaf's better than no bread.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4622
	From: Robert M. Haines
	Date: Sa Sep 27, 2003 11:15 

	Subject: Week 1 feedback


	Just finished looking over the quizzes we took on Friday and the anonymous feedback I requested.

Overall, the feedback was positive; students enjoy communicative, fun activities that they feel aid memory of words and phrases while allowing them to get to know each other better.

Two people commented on the length of the class. One commented that the 'time is large'. Rather than a Stephen Hawking-like observation on the nature of temporal reality, I think this person means that the day is long. Yes, and they're numbered, but that's a different story. The other student said that eating lunch in 15 minutes is a drag and the room feels too small.

My proposed solutions:

a.. Adjust the schedule to allow for an hour-lunch break. Not sure this will make the days feel any shorter though.
b.. Make one hour of the day, probably the first or last, optional.
c.. Turn one hour of the day into a language lab full of self-study mats, tapes and recorders, etc., with me standing by as and aid.
d.. Clear out the OHP, slide projector, lectern and folding desks leaning against the walls to make the room feel more spacious.
e.. Continue to 'decorate' the room with student memorabilia, posters, etc.
Haven't yet come up with any other proposals.

On the quizzes, most everyone performed very well on the sentence completion section. These were phrases I had introduced, e.g. 'How do you spell that?' 'How do you say *pasatiempo* in English?' that they were able to use in context several times during the week.

I'm not satisfied with the quiz, so I plan to ask students if they wouldn't mind taking my new improved version on Monday. What? Another quiz? Well, I might not present it that way. I'd just like to get more mileage out of the quiz, admit that it had its weaknesses and, hopefully, build some confidence. I don't know how students will respond to the absence of a grade. I see the quiz as a progress report in progress. Overcoming the fixation with numbers could prove tricky.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4623
	From: Robert M. Haines
	Date: Sa Sep 27, 2003 11:43 

	Subject: Tabloid dramas and text books


	Thanks for the tip, Scott: http://education.guardian.co.uk/tefl/story/0,5500,1049784,00.html

I'd like to comment by saying that Americans have turned 'tit bit' into 'tidbit' and don't you feel ashamed ;-)

I agree that "...once the immediacy [of an article] is lost, some of the point goes with it." That's one for the dogme compendium, no?

I don't know if the author (no names, so as to entice those who have yet to read it?) mentioned *why* "... we should find our own stimulus as far as possible." I do agree, and perhaps the reasons should be obvious or are stated between the lines of the article, but I think others might not be aware of this. How is adapting "... course book methodologies to your own students by using your own materials" equivalent to the author's metaphor of using fresh herbs instead of dried ones? That I get, but I think the 'why' might not be obvious.

I could just be too daft or tired to notice something in the article, but I have the feeling a lot of the cynical folks on the Guardian list, for example might ask these same questions. Then again, maybe they don't care to know.

I DID enjoy the article, find it useful and strongly recommend having a look via the link above!

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4624
	From: Adrian Tennant
	Date: Sa Sep 27, 2003 11:31 

	Subject: Re: Week 1 feedback


	> I'm not satisfied with the quiz, so I plan to ask students if they
wouldn't mind taking my new improved version on Monday.


Rob, why not get the students to write their own quiz (in groups) for each
other?


Dr E



	


	Group: dogme
	Message: 4625
	From: Fiona
	Date: So Sep 28, 2003 12:40 

	Subject: Re: Week 1 feedback


	Rob,
I agree with Adrian. And I'll add a bit - Rob Buckmaster posted a 
thing about group-made tests, a while back. Do you remember? I've 
often quoted his idea to teachers, and it works really well. The 
groups make up their quizzes, then put them on the wall in poster 
form. Each learner then has a look at all the posters, and chooses 
which one s/he wants to do. Obviously , in their minds they're going 
over everything brought up in all the quizzes so they can choose 
which one they'll do best on.
Ah, and they don't do their own quiz, obviously. ('quiz' can also 
read 'test'as the classroom requires).



--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> 
> > I'm not satisfied with the quiz, so I plan to ask students if they
> wouldn't mind taking my new improved version on Monday.
> 
> 
> Rob, why not get the students to write their own quiz (in groups) 
for each
> other?
> 
> 
> Dr E



	


	Group: dogme
	Message: 4626
	From: Robert M. Haines
	Date: So Sep 28, 2003 1:37 

	Subject: Re: Week 1 feedback


	Yes, I considered this for the first quiz as well, but i had two
reservations:

1. That is was too early to ask this of them.
2. That there would be too much explanation involved.

I think you're right though. They have seen a model now, so the explanation
thing is no longer a real issue. It's also no longer week 1.

Thanks, Doc. This is the kind of collaborative effort I hoped for.

Rob
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Saturday, September 27, 2003 3:31 PM
Subject: Re: [dogme] Week 1 feedback


>
> > I'm not satisfied with the quiz, so I plan to ask students if they
> wouldn't mind taking my new improved version on Monday.
>
>
> Rob, why not get the students to write their own quiz (in groups) for each
> other?
>
>
> Dr E
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4627
	From: Robert M. Haines
	Date: So Sep 28, 2003 1:39 

	Subject: Re: Re: Week 1 feedback


	Okay, I've got the butcher paper and large markers on hand. I've explained
'quiz' as a short test. You're on, Fiona!

Thanks for the collaboration. As I've said, I've been hoping to co-construct
the class.

Rob
----- Original Message -----
From: Fiona <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Saturday, September 27, 2003 4:40 PM
Subject: [dogme] Re: Week 1 feedback


> Rob,
> I agree with Adrian. And I'll add a bit - Rob Buckmaster posted a
> thing about group-made tests, a while back. Do you remember? I've
> often quoted his idea to teachers, and it works really well. The
> groups make up their quizzes, then put them on the wall in poster
> form. Each learner then has a look at all the posters, and chooses
> which one s/he wants to do. Obviously , in their minds they're going
> over everything brought up in all the quizzes so they can choose
> which one they'll do best on.
> Ah, and they don't do their own quiz, obviously. ('quiz' can also
> read 'test'as the classroom requires).
>
>
>
> --- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...>
> wrote:
> >
> > > I'm not satisfied with the quiz, so I plan to ask students if they
> > wouldn't mind taking my new improved version on Monday.
> >
> >
> > Rob, why not get the students to write their own quiz (in groups)
> for each
> > other?
> >
> >
> > Dr E
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4628
	From: Robert M. Haines
	Date: So Sep 28, 2003 1:57 

	Subject: SLA Architecture


	In Second Language Acquisition* (OUP 1997 ), Rod Ellis writes about errors and error analysis: "Irrespective of the type of error, however, learners are to be seen as actively involved in shaping the 'grammars' they are learning. Learners 'create' their own rules." (p. 19)

I like this view, which conjures up an image of the learner as an architect, trying out new things based on what he/she has already experienced and learned in order to explore form and function. The learner can lean either way, of course, depending on priorities. A fixed phrase might do the trick for all requests, or, levels of formality might be taken into consideration.

In my class, one might not expect much bold experimentation. One might expect practicality to be the order of the day. Nonetheless, the bold parabolas are there: students are taking risks, testing out structures to see if they work and going back to the drawing board when they do not.

My concern is providing them with the materials (though not always literally) they need to do their work. I also need to let them know when something just won't hold up, when there is communication breakdown. 

Rob

*This is part of the Oxford Introductions to Language Study edited by H.G. Widdowson.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4629
	From: Jim
	Date: So Sep 28, 2003 5:00 

	Subject: Re: Jim vs. Mr. Trotta


	I tried nudging them last semester (for about 15 weeks). They didn't 
go anywhere. I spoke to my director who suggested a tougher 
approach. 

How do they respond to notecards? They speak English almost 
exclusively. When I initial a student's English side, they are 
extremely happy. Classmates ooh and ahh at students with many 
initials. 

When I do have to initial the Korean side (maybe that's happened 2 
times total in my 6 classes since the first week of class and we're 
going into week 6) I say "Please speak only English" and the student 
says "OK sorry", starts speaking English, I then initial the English 
side and say "That's more like it." The student smiles because s/he 
just got the "point" back.

All in all, I'd say that they like it and I love it.

Jim

--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Jim,
> 
> I have to admit I'd never seriously consider a reward/punishment 
system like
> this in my class. You might not see it that way at all, I 
understand. My
> students spoke a lot of Spanish the first week of class but are 
gradually
> easing into English on their own. I do occasionally nudge them by 
pointing
> out the 'rule' *they* came up with, i.e. "Try to speak English in 
class". I
> actually asked if we could change the original version, which 
was "Always
> speak English in class".
> 
> How do the students react to this system with the index cards?
> 
> Thanks,
> Rob
> ----- Original Message -----
> From: Jim <gumpersag@y...>
> To: <dogme@yahoogroups.com>
> Sent: Saturday, September 27, 2003 4:24 AM
> Subject: [dogme] Jim vs. Mr. Trotta
> 
> 
> > I promised months ago to let you know about a little experiment 
I'm
> > currently running. I have three of my classes calling me Jim and
> > three calling me Mr. Trotta. I tried this because last sememster 
my
> > students weren't taking many risks in English and my wife thought
> > that they might have been uncomfortable calling me Jim.
> >
> > Students are taking more risks this semester, but it doesn't 
seem to
> > have anything to do with my name.
> >
> > It may be that classes are more secure in English with a 
semester of
> > English behin them. Or it may be that I acted tough at the 
beginning
> > of the semester and explained that speaking Korean loses points
> > while speaking English earns points. Now at the beginning of each
> > class I give students an index card divided in half. The right is
> > for initials when I hear Korean and the left for when I hear
> > English. Around midterms, I plan to give students with the most
> > intials certificates.
> >
> >
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> > Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/
> >
> >



	


	Group: dogme
	Message: 4630
	From: Diarmuid Fogarty
	Date: Sa Sep 27, 2003 8:51 

	Subject: Re: Dogme - just an activity?


	Leeroy
Where I work, teachers are already "doing a dogme activity". As for whether teachers have to be 100% dogme or not, I think it's what happens in the classroom that is dogme, not the teachers themselves. As such, some things are dogmetic, other things are. As they say in Ireland, half a loaf's better than no bread.

----- Original Message ----- 
From: leeroy_187 
To: dogme@yahoogroups.com 
Sent: Saturday, September 27, 2003 3:16 PM
Subject: [dogme] Dogme - just an activity?


(Hey there folks. I used to post here a long, long time ago.)

Anyway...

During my recently completed DELTA course, the subject of dogme came 
up. My tutor (someone who's been in this game longer than I've been 
alive) described an interesting progression that exists in ELT... 
(He, incidentally, was not keen on dogme - but encouraged us to give 
it a go anyway.)

'New discoveries' in ELT are, at first, considered all-encompassing 
approaches. Tapes, in the beginning, were going to revolutionalise 
English Language Teaching. All ELT was to be done using tapes, all 
the time, every lesson. Eventually though, they just became 
another 'resource' - another thing that can be used in the class.

'Video English' was supposed to take the world by storm, but it has 
ended up as just another thing to add to the repertiore of a 
teacher's 'principled eclectisism'.

The Direct Method and all of its offshoots were once (and still are 
in some places) a complete approach - THE way to teach. Now, I use 
Direct Method style teaching sometimes as an activity to present or 
consolidate language (for a couple of minutes before I get tired!)

What about Computer Aided Language Learning? Again, not a replacement 
for anything - just another option. 

As the English Language Teaching world evolves, new methods, 
theories, resources and approaches "join the fray". We now have a 
multitude of ways to teach, new ideas about teaching rarely replace 
old ones - they co-exist alongside them. 

Granted, some (such as Suggestopaedia) haven't stood the test of time 
as well as others...

Is dogme a complete replacement to every other style of teaching? Or 
will it, eventually, become an 'activity'? Will (or do) teachers end 
up saying "I'll do dogme for an hour, then the phrasal verbs on p.57, 
then that speaking thing in Reward Intermediate." 

Do teachers have to be completely dogme, or can they just do it 
occasionally? One dogme lesson a week, or something like that...

Apologies if I am missing the point - or if someone already said all 
this, by the way!
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	Group: dogme
	Message: 4631
	From: djn@d...
	Date: So Sep 28, 2003 10:04 

	Subject: Re: Ahem....


	Of course there are kids and kids and adults and adults, but given a happy home and 
before puberty strikes, I would have thought that it is true that most kids can learn 
(languages) more easily than most adults - given the right opportunities. Especially 
young kids (4/5) only have to hear a new word in the mother tongue, once, I remember 
reading, and they've got it for life. And young kids can learn - again I remember reading 
- up to 100 words a week.

If I'm just repeating old teachers' tales here I'm sure someone on the list will post to 
correct me.

Dennis



	


	Group: dogme
	Message: 4632
	From: djn@d...
	Date: So Sep 28, 2003 10:36 

	Subject: Re: Ahem....


	Dear young, worrying dogme mums and dads.

(1) When your various offspring start talking non-stop - you wait until they've got 
"Why?" in their active vocabulary - you will sometimes long for the times when they 
were silent.

(2) Real kids aren't at all interested in theory. They start talking when they feel like it. 
There are many kids on record who said very little or even nothing and then nearly 
caused an accident by suddenly saying from the back seat of the car something like: 
"Mummy, look at that beautiful brown cow."

Grandpa



	


	Group: dogme
	Message: 4633
	From: djn@d...
	Date: So Sep 28, 2003 10:36 

	Subject: Re: Ahem....


	Nick writes about his daughter picking up Spanish in Chile, The Dr.writes: "My daughter 
was the same when we lived in Ecuador. After just a few weeks
at school she could follow instructions, but she was unable to explain to
me (in English, or Hungarian) what they meant!"

To these parental anecdotes I can add that my step-son and step-daughter picked up 
Spanish in Chile in the same way, and that my daughter, then aged four, quickly spoke 
Trondelag, a dialect of Norwegian spoken around Trondheim in Norway. What 
Norwegian I learnt I learnt mostly from her.

And a young child I knew very well could speak excellent Dutch and English, but if you 
asked him what the Dutch for X was, he got flustered and couldn't tell you.

I suspect that young children, up to the age of about 8, if they are living abroad, pick up 
the prevalent 2nd/foreign language in the same mysterious way that they pick up their 
mother tongue. They pretty obviously don't learn it as a school subject, or by practising 
how to form questions in the bath or secretly keeping a vocabulary book and learning 
lists of words with a torch under the blanket after lights out.


Dennis



	


	Group: dogme
	Message: 4634
	From: djn@d...
	Date: So Sep 28, 2003 10:36 

	Subject: Re: Ahem....


	Nick,

I've always understood that up to about the age of 8 children pick up foreign language 
very easily. Some time after 8, though, physical and mental changes take place and the 
magic goes. 

There must be a body of knoweldge out there on this issue. Can anyone point us at any 
sources?


Dennis



	


	Group: dogme
	Message: 4635
	From: djn@d...
	Date: So Sep 28, 2003 12:39 

	Subject: Re: Feedback Week 1


	Rob,

Now that your students know you speak Spanish (Are they all Spanish-speaking? I've 
forgotten) would you consider speaking only English to them - answering in English if 
they speak Spanish, paraphrasing their Spanish question in English if need be? 
Wouldn't you agree that there is everything to be said for edging, nudging towards 
establishing English as the language of communication in your (plural) classroom? 

Don't mix with making it a rule, just achieve it as a fact, a game, if you like, the cool, in-
thing to do. I can admit publically that "English only spoken here" worked wherever I 
taught because of the level of learners I dealt with and the lands I was in.

But I observed frequently, in Germany, that British/American fluent speakers of German 
tended to speak a lot of German, inside and outside the classroom, with pupils and 
students. I always found that a great pity and, I couldn't help feeling, short-changing the 
learners. Slipping into non-English in all but emergency situations destroys an illusion, 
breaks a spell, removes the need for summoning up the courage to use English.

There is something about translation (in the context of EFL) that is inimical to the 
mastery/mistressing of another language.


Dennis



	


	Group: dogme
	Message: 4636
	From: Jim
	Date: So Sep 28, 2003 1:32 

	Subject: Re: Dogme - just an activity?


	Even if Dogme is a method, Diane Larsen-Freeman spoke in Seoul about 
a year ago and asked "Are we beyond methods?"

She concluded that it's our job to combine the best from each style. 
After all, don't different learners thrive in different settings? 
Aren't there many styles that have something to offer?

I think she'd argue (I think I would too) that if you subscribe to 
one approach without constantly seeking other better approaches or 
apporaches to use in combination, that you're not doing your job as 
well as you can.

jim


--- In dogme@yahoogroups.com, "Iain Diamond" <diamond_iain@h...> 
wrote:
> --- In dogme@yahoogroups.com, "leeroy_187" <leeroy_187@y...> wrote:
> 
> Leeroy asked:
> 
> "Is dogme a complete replacement to every other style of teaching? 
> Or will it, eventually, become an 'activity'? Will (or do) 
teachers 
> end up saying "I'll do dogme for an hour, then the phrasal verbs 
on 
> p.57, then that speaking thing in Reward Intermediate." 
> 
> Do teachers have to be completely dogme, or can they just do it 
> occasionally? One dogme lesson a week, or something like that...
> 
> Apologies if I am missing the point - or if someone already said 
all 
> this, by the way!"
> 
> Many people believe that Buddhism is a religion, and indeed it's 
> pracitised as such in many countries. It's also a philpsophy, it 
is 
> in fact possible to believe in God and still be a buddhist, or 
not. 
> As Buddhism spread from India the indigenous religions it met 
merged 
> with Buddhist philosphy to become a new 'religion'.
> 
> In the same way, IMO, Dogme isn't a method, but a philosophy. I 
> think "holistic" is a good adjective to describe it.
> 
> Iain



	


	Group: dogme
	Message: 4637
	From: sthornbury@w...
	Date: So Sep 28, 2003 1:46 

	Subject: Re: Ahem....


	I recall Michael Long saying that second language acquisition is 
like the mumps - the younger you get it the better.
Scott.

On 28 Sep 03, at 11:36, djn@d... wrote:

> Nick,
> 
> I've always understood that up to about the age of 8 children pick up
> foreign language very easily. Some time after 8, though, physical and
> mental changes take place and the magic goes. 
> 
> There must be a body of knoweldge out there on this issue. Can anyone
> point us at any sources?
> 
> 
> Dennis
> 
> 
> 
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	Group: dogme
	Message: 4638
	From: sthornbury@w...
	Date: Mi Sep 24, 2003 8:11 

	Subject: Advanced grammar


	I've been asked to do a workshop on "teaching advanced 
grammar". Does anyone have any ideas on (a) what it is, and (b) 
how to teach it? Tricks? techniques? anecdotes? All contributions 
will be gratefully received and fulsomely attributed.
Scott



	


	Group: dogme
	Message: 4639
	From: David Read
	Date: So Sep 28, 2003 3:40 

	Subject: Re: Ahem....


	I vaguely remember reading somewhere that it was to do with the lateralization of the brain, when the various right/left-side functions are still being sorted out. Pre-pubescent children's brains are still in the process of forming and are able to pick up languages much better during that period. Could be wrong about that, though! Also, I thought the only aspect of language that was dramatically affected by age was accent, and that after about 13, it's almost impossible to acquire a 'native-like' accent. However, adults (especially young ones) are much better at processing information about grammar than kids.

Er, please correct me if I'm wrong about all this.

David
----- Original Message ----- 
From: sthornbury@w... 
To: dogme@yahoogroups.com 
Sent: Sunday, September 28, 2003 6:46 PM
Subject: Re: [dogme] Ahem....


I recall Michael Long saying that second language acquisition is 
like the mumps - the younger you get it the better.
Scott.

On 28 Sep 03, at 11:36, djn@d... wrote:

> Nick,
> 
> I've always understood that up to about the age of 8 children pick up
> foreign language very easily. Some time after 8, though, physical and
> mental changes take place and the magic goes. 
> 
> There must be a body of knoweldge out there on this issue. Can anyone
> point us at any sources?
> 
> 
> Dennis
> 
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 
> 
> 
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	Group: dogme
	Message: 4640
	From: djn@d...
	Date: So Sep 28, 2003 4:36 

	Subject: Re: Ahem....


	David,

You wrote:

"However, adults (especially young ones) are much better at
processing information about grammar than kids."

Did you mean us to read anything into the way you put that: ...better at processing 
INFORMATION ABOUTgrammar? That could imply they don't get any better at using 
grammar but know a lot about it.


Dennis



	


	Group: dogme
	Message: 4641
	From: David Read
	Date: So Sep 28, 2003 5:22 

	Subject: Re: Ahem....


	Dennis,

I think I just expressed myself rather badly, that's all! I just meant that certain higher-level language functions such as understanding semantic/syntactic relations are understood better by adults than children, because they require a more mature brain. College level students can learn more words/structures in a given period than younger students. I realise, however, that concepts like 'understand' and 'learn' are vague to say the least and I'm not sure whether adults are better at USING them contextually or are just able to reproduce them in tests/recognize them etc.

I suppose this comes down to the debate as to what constitutes 'knowing' a word or structure. In my experience, children seem to forget words much quicker than young adults and need a lot of repeated exposure and recycling before they can remember and use them. 

David 
----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Sunday, September 28, 2003 9:36 PM
Subject: Re: [dogme] Ahem....


David,

You wrote:

"However, adults (especially young ones) are much better at
processing information about grammar than kids."

Did you mean us to read anything into the way you put that: ...better at processing 
INFORMATION ABOUTgrammar? That could imply they don't get any better at using 
grammar but know a lot about it.


Dennis
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	Group: dogme
	Message: 4642
	From: midill@a...
	Date: So Sep 28, 2003 2:19 

	Subject: Re: Ahem....


	David,

Your info on brain changes is what I learned in my ESL training. The word I 
remember being used is "hard-wired". The brain is "hard-wired" in 
adolescense, making it more difficult for natural language acquisition to orccur.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4643
	From: Robert M. Haines
	Date: So Sep 28, 2003 6:44 

	Subject: Re: Re: Jim vs. Mr. Trotta


	Thanks for the response, Jim.

Rob
----- Original Message -----
From: Jim <gumpersag@y...>
To: <dogme@yahoogroups.com>
Sent: Saturday, September 27, 2003 9:00 PM
Subject: [dogme] Re: Jim vs. Mr. Trotta


> I tried nudging them last semester (for about 15 weeks). They didn't
> go anywhere. I spoke to my director who suggested a tougher
> approach.
>
> How do they respond to notecards? They speak English almost
> exclusively. When I initial a student's English side, they are
> extremely happy. Classmates ooh and ahh at students with many
> initials.
>
> When I do have to initial the Korean side (maybe that's happened 2
> times total in my 6 classes since the first week of class and we're
> going into week 6) I say "Please speak only English" and the student
> says "OK sorry", starts speaking English, I then initial the English
> side and say "That's more like it." The student smiles because s/he
> just got the "point" back.
>
> All in all, I'd say that they like it and I love it.
>
> Jim
>
> --- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> > Jim,
> >
> > I have to admit I'd never seriously consider a reward/punishment
> system like
> > this in my class. You might not see it that way at all, I
> understand. My
> > students spoke a lot of Spanish the first week of class but are
> gradually
> > easing into English on their own. I do occasionally nudge them by
> pointing
> > out the 'rule' *they* came up with, i.e. "Try to speak English in
> class". I
> > actually asked if we could change the original version, which
> was "Always
> > speak English in class".
> >
> > How do the students react to this system with the index cards?
> >
> > Thanks,
> > Rob
> > ----- Original Message -----
> > From: Jim <gumpersag@y...>
> > To: <dogme@yahoogroups.com>
> > Sent: Saturday, September 27, 2003 4:24 AM
> > Subject: [dogme] Jim vs. Mr. Trotta
> >
> >
> > > I promised months ago to let you know about a little experiment
> I'm
> > > currently running. I have three of my classes calling me Jim and
> > > three calling me Mr. Trotta. I tried this because last sememster
> my
> > > students weren't taking many risks in English and my wife thought
> > > that they might have been uncomfortable calling me Jim.
> > >
> > > Students are taking more risks this semester, but it doesn't
> seem to
> > > have anything to do with my name.
> > >
> > > It may be that classes are more secure in English with a
> semester of
> > > English behin them. Or it may be that I acted tough at the
> beginning
> > > of the semester and explained that speaking Korean loses points
> > > while speaking English earns points. Now at the beginning of each
> > > class I give students an index card divided in half. The right is
> > > for initials when I hear Korean and the left for when I hear
> > > English. Around midterms, I plan to give students with the most
> > > intials certificates.
> > >
> > >
> > >
> > >
> > >
> > > To Post a message, send it to: dogme@e...
> > > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> > >
> > > Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/
> > >
> > >
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4644
	From: Robert M. Haines
	Date: So Sep 28, 2003 6:55 

	Subject: Re: Feedback Week 1


	I don't really speak Spanish, Dennis. I took classes in high school and I've
taught myself some lexical chunks and reviewed a lot of grammar. I never
really use Spanish to speak to the students, but they do ask me to translate
a word from Spanish to English sometimes. I see your point about the harmful
effects of translation, but i also see a place for it at times.

One thing I'm trying to do right now is find a deal on 20 monolingual
learner dictionaries. I'm off to the largest bookstore in North America (so
they say) to look for some along with my reserved copy of the David Block
book Scott recommended --- paperback for $26.00!

I've had the same experience with German students that you've written about
here. I do know a German couple who tried to speak English to each other
when they were at home, but, as you can imagine, it was awkward for them.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Sunday, September 28, 2003 4:39 AM
Subject: Re: [dogme] Feedback Week 1


> Rob,
>
> Now that your students know you speak Spanish (Are they all
Spanish-speaking? I've
> forgotten) would you consider speaking only English to them - answering in
English if
> they speak Spanish, paraphrasing their Spanish question in English if need
be?
> Wouldn't you agree that there is everything to be said for edging, nudging
towards
> establishing English as the language of communication in your (plural)
classroom?
>
> Don't mix with making it a rule, just achieve it as a fact, a game, if you
like, the cool, in-
> thing to do. I can admit publically that "English only spoken here" worked
wherever I
> taught because of the level of learners I dealt with and the lands I was
in.
>
> But I observed frequently, in Germany, that British/American fluent
speakers of German
> tended to speak a lot of German, inside and outside the classroom, with
pupils and
> students. I always found that a great pity and, I couldn't help feeling,
short-changing the
> learners. Slipping into non-English in all but emergency situations
destroys an illusion,
> breaks a spell, removes the need for summoning up the courage to use
English.
>
> There is something about translation (in the context of EFL) that is
inimical to the
> mastery/mistressing of another language.
>
>
> Dennis
>
>
>
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	Group: dogme
	Message: 4645
	From: Robert M. Haines
	Date: So Sep 28, 2003 7:00 

	Subject: Re: Ahem....


	I think that's the key: knowing a word vs. using it consistently, i.e.
acquiring it. The same goes for items and systems, e.g. I might have 'Can
you give me ______.' as an item but not understand how to use 'can' for
different functions outside of this phrase.
You can tell I've had my nose in an SLA book, can't you?

Rob
----- Original Message -----
From: David Read <readdavid@h...>
To: <dogme@yahoogroups.com>
Sent: Sunday, September 28, 2003 9:22 AM
Subject: Re: [dogme] Ahem....


> Dennis,
>
> I think I just expressed myself rather badly, that's all! I just meant
that certain higher-level language functions such as understanding
semantic/syntactic relations are understood better by adults than children,
because they require a more mature brain. College level students can learn
more words/structures in a given period than younger students. I realise,
however, that concepts like 'understand' and 'learn' are vague to say the
least and I'm not sure whether adults are better at USING them contextually
or are just able to reproduce them in tests/recognize them etc.
>
> I suppose this comes down to the debate as to what constitutes 'knowing'
a word or structure. In my experience, children seem to forget words much
quicker than young adults and need a lot of repeated exposure and recycling
before they can remember and use them.
>
> David
> ----- Original Message -----
> From: djn@d...
> To: dogme@yahoogroups.com
> Sent: Sunday, September 28, 2003 9:36 PM
> Subject: Re: [dogme] Ahem....
>
>
> David,
>
> You wrote:
>
> "However, adults (especially young ones) are much better at
> processing information about grammar than kids."
>
> Did you mean us to read anything into the way you put that: ...better at
processing
> INFORMATION ABOUTgrammar? That could imply they don't get any better at
using
> grammar but know a lot about it.
>
>
> Dennis
>
>
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>
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	Group: dogme
	Message: 4646
	From: Iain Diamond
	Date: So Sep 28, 2003 7:33 

	Subject: Re: Ahem....


	--- In dogme@yahoogroups.com, "David Read" <readdavid@h...> wrote:
David said:

"I vaguely remember reading somewhere that it was to do with the 
lateralization of the brain, when the various right/left-side 
functions are still being sorted out. Pre-pubescent children's brains 
are still in the process of forming and are able to pick up languages 
much better during that period. Could be wrong about that, though! 
Also, I thought the only aspect of language that was dramatically 
affected by age was accent, and that after about 13, it's almost 
impossible to acquire a 'native-like' accent. However, adults 
(especially young ones) are much better at processing information 
about grammar than kids.
> 
> Er, please correct me if I'm wrong about all this."

I found the following at:

http://www.ac.wwu.edu/~sngynan/BILX/teslec3.html

"Critical Period Hypothesis; Flege (1987), and separately in reply to 
Flege, Patkowski (1990)

critical period hypothesis (CPH) predicts that "younger is better;" 
complete acquisition of speech can occur only before the sensitive 
period ends, before the end of neurological plasticity; speech 
acquired after this event will be acquired more slowly and will be 
less successful

<snip>

2. Disconfirmation of CPH (forwarded mainly by Flege)

<snip>

b. Behavioral and neurological evidence do not converge to support 
CPH; discontinuity in neural development has not been demonstrated; 
synaptic arrangements and electro-chemical potentials of neurons 
continue to develop throughout adulthood; the deterioration of accent 
as a function of age of acquisition is linear"

Iain



	


	Group: dogme
	Message: 4647
	From: Iain Diamond
	Date: So Sep 28, 2003 7:49 

	Subject: Re: Ahem....


	--- In dogme@yahoogroups.com, djn@d... wrote:

From the little I've read about Krashen: children acquire 
language, "The focus of the child is on notions or ideas", whereas 
adults learn language through analysis, or grammar.

I've read many stories of Japanese students who have studied English 
grammar for many years but are still not able to string a few word 
together to for a recognisable sentence.

By all accounts children and adults process L2's in different ways. 
But I know from exprience that adult language analysis is only good 
up to a point. When I studied Spanish, I talked to several american 
students who claimed to be burned out by analysis type lessons we'd 
been taking. They said they needed to get out of the classroom in 
order to start using it for real. To me this sounds like language 
acquisition, i.e. adults learning in the same way that children do.

Iain

> David,
> 
> You wrote:
> 
> "However, adults (especially young ones) are much better at
> processing information about grammar than kids."
> 
> Did you mean us to read anything into the way you put 
that: ...better at processing 
> INFORMATION ABOUTgrammar? That could imply they don't get any 
better at using 
> grammar but know a lot about it.
> 
> 
> Dennis



	


	Group: dogme
	Message: 4648
	From: Fiona
	Date: So Sep 28, 2003 11:34 

	Subject: Re: Ahem....


	All this business about kids brains being more elastic, plastic, 
flexi or even vinyl (;-)), I don't know. Kids are constantly learning 
new information , life info., and I just don't think they have 
the "I'm learning something foreign" mindset going on. Like Dennis 
says, no theories, just practice. We were playing a game on the 
internet today, a Biology for Kids page, where they have to make a 
salad using a leaf, a root, a flower, a stem, a fruit and a seed. The 
terminology was largely new to my three year old but he didn't care. 
He learnt about plants and a few new words on the way. Had he been 
twenty years older, he'd have been asking me what a stem is in 
Spanish/Catalan or whatever. At three, going on four, it's just more 
new stuff to take on board as part of a day's play.

Who said about adults being more mature than children? Do you really 
think so? Older, ok, but more mature???? Often not the case ;-)
They're so wise..............unfortunately, in class, small children 
are often subjected to L1 plus a bit of L2, just to make teacher's 
life easier. Along the lines of (in Spain) - "Este color se 
llama "green" ......... Teens in secondary get the same "OK, página 
veinte-tres, listen and tick - ¡ei! cállense!." How fast can you 
expect them to learn?



Fiona





--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> I think that's the key: knowing a word vs. using it consistently, 
i.e.
> acquiring it. The same goes for items and systems, e.g. I might 
have 'Can
> you give me ______.' as an item but not understand how to use 'can' 
for
> different functions outside of this phrase.
> You can tell I've had my nose in an SLA book, can't you?
> 
> Rob
> ----- Original Message -----
> From: David Read <readdavid@h...>
> To: <dogme@yahoogroups.com>
> Sent: Sunday, September 28, 2003 9:22 AM
> Subject: Re: [dogme] Ahem....
> 
> 
> > Dennis,
> >
> > I think I just expressed myself rather badly, that's all! I just 
meant
> that certain higher-level language functions such as understanding
> semantic/syntactic relations are understood better by adults than 
children,
> because they require a more mature brain. College level students 
can learn
> more words/structures in a given period than younger students. I 
realise,
> however, that concepts like 'understand' and 'learn' are vague to 
say the
> least and I'm not sure whether adults are better at USING them 
contextually
> or are just able to reproduce them in tests/recognize them etc.
> >
> > I suppose this comes down to the debate as to what 
constitutes 'knowing'
> a word or structure. In my experience, children seem to forget 
words much
> quicker than young adults and need a lot of repeated exposure and 
recycling
> before they can remember and use them.
> >
> > David
> > ----- Original Message -----
> > From: djn@d...
> > To: dogme@yahoogroups.com
> > Sent: Sunday, September 28, 2003 9:36 PM
> > Subject: Re: [dogme] Ahem....
> >
> >
> > David,
> >
> > You wrote:
> >
> > "However, adults (especially young ones) are much better at
> > processing information about grammar than kids."
> >
> > Did you mean us to read anything into the way you put 
that: ...better at
> processing
> > INFORMATION ABOUTgrammar? That could imply they don't get any 
better at
> using
> > grammar but know a lot about it.
> >
> >
> > Dennis
> >
> >
> > Yahoo! Groups Sponsor
> > ADVERTISEMENT
> >
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> > Your use of Yahoo! Groups is subject to the Yahoo! Terms of 
Service.
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> > Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/
> >
> >



	


	Group: dogme
	Message: 4649
	From: MCJ
	Date: Mo Sep 29, 2003 3:34 

	Subject: Re: Ahem....


	At 11:04 AM 9/28/2003 +0200, you wrote:

>And young kids can learn - again I remember reading
>- up to 100 words a week.

Yes, around 5000 a year in early primary grades, according to something I 
read on Scholastic.com this week.

I've noticed that my kids only need to hear a word once to remember it, and 
they don't need to know what it means or how it's written.


Omar



	


	Group: dogme
	Message: 4650
	From: MCJ
	Date: Mo Sep 29, 2003 3:58 

	Subject: Re: Feedback Week 1


	At 01:39 PM 9/28/2003 +0200, Denis wrote:

>But I observed frequently, in Germany, that British/American fluent 
>speakers of German
>tended to speak a lot of German, inside and outside the classroom, with 
>pupils and
>students. I always found that a great pity and, I couldn't help feeling, 
>short-changing the
>learners. Slipping into non-English in all but emergency 
>situations destroys an illusion,
>breaks a spell, removes the need for summoning up the courage to use English.

Apparently, a lot of us have learned foreign languages in an academic 
environment. I have done so both in the US and in Britain. I do not 
remember ever being in a foreign language classroom where English was not 
spoken extensively by the teacher and by other students. I have frequently 
been puzzled by the dogmatic insistence of many EFL teachers on "English 
only" in the classroom and have always, perhaps cynically, attributed it to 
a persistently monolingual English language culture and neo-colonial arrogance.

Once, as a trainee French teacher at a boys school near Oxford, I spoke 
nothing but French to a classroom full of fifth graders. At the end of this 
display, their regular teacher told me in French, "You realize that they 
didn't understand a word you said?"

I teach English at a large Saudi university. I am the only native speaker 
on the staff and we all speak Arabic, yet I am the only teacher who speaks 
Arabic extensively in class. We have no policy of "English only", yet, most 
teachers seem to regard it as inappropriate to speak Arabic to students - 
even though many students understand very little spoken English - some, 
none at all.

Despite vigorous objections to using "foreign" languages in an English 
class, I have yet to see any research indicating that their use is in any 
way detrimental to the learning process, or that, in a workaday world - 
"English only" is, in fact, beneficial; but then, I have not been looking.

The only instances in which I have heard of "no English" policies in 
foreign language classes in Anglophonie have been on immersion classes 
organized at summer camps on Martha's Vineyard and on yachts in Chesapeake 
Bay .


Omar



	


	Group: dogme
	Message: 4651
	From: Robert M. Haines
	Date: Mo Sep 29, 2003 4:13 

	Subject: SLA


	For those of you considering the book Scott recommended , it's been a good read so far; very interesting introduction and short history of SLA. Block critiques the Input-Interaction-Output model (if that means anything to you). 
Block writes: "It seems that enough SLA researchers have chosen the IIO line over the past ten years in particular to make it the biggest player on the SLA scene." (The Social Turn in Second Language Acquisition, Block, D. Georgetown University Press 2003). He then goes on to problematize (What a word!) what the S, L and A in SLA stand for.
I have to admit the arrows and boxes in Susan Gass' IIO model leave me yearning for a human being or two to put some flesh and blood (even if constantly bleeding) on these diagrams. I also wonder why academics choose the smallest possible font for their books. They probably have little say, really. I hope it's to save paper. 
Anyway, the book has been interesting thus far in many respects, including the fact that it calls for a re-examination of SLA and how it might benefit from broadened horizons. Block recommends that readers have a background in SLA and/or language learning before reading, but if a plonker (I love that word) like me can make it through...

I've got a word box to assemble.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4652
	From: David Read
	Date: Mo Sep 29, 2003 4:12 

	Subject: Re: Re: Ahem....


	You're right that kids can often be more mature than adults. Again, bad choice of words. I really meant that adults brains are more developed and that all the ganglions and neurons (or whatever those things are in the brain) have found their place. However, this says nothing about their maturity or wisdom, as some adults I've taught, and indeed myself on many occasions, have glowingly testified. :-)

The theory I read that seemed to make the most sense to me was that the major difference between children and adults in SLA relates to ego and identity. Children are less self-conscious and have less at stake when they make mistakes, so are not afraid to use the language. Adults sense of self is more defined and are less willing to try out the language for fear of being ridiculed or having their ego damaged. I think the major task when teaching adults is to create an atmosphere of tolerance and community where they feel comfortable trying out the language without having their identity threatened. I've noticed over the years how I've often stifled adults by placing too much emphasis on form over meaning, or by handling correction badly. Yet on those occasions when adults felt really motivated to communicate in class (and these were often moments not intended in my plan), those inhibitions seemed to drop away. The real task is trying to create that atmosphere and those occasions. Any suggestions would be welcome.



----- Original Message ----- 
From: Fiona 
To: dogme@yahoogroups.com 
Sent: Monday, September 29, 2003 4:34 AM
Subject: [dogme] Re: Ahem....


All this business about kids brains being more elastic, plastic, 
flexi or even vinyl (;-)), I don't know. Kids are constantly learning 
new information , life info., and I just don't think they have 
the "I'm learning something foreign" mindset going on. Like Dennis 
says, no theories, just practice. We were playing a game on the 
internet today, a Biology for Kids page, where they have to make a 
salad using a leaf, a root, a flower, a stem, a fruit and a seed. The 
terminology was largely new to my three year old but he didn't care. 
He learnt about plants and a few new words on the way. Had he been 
twenty years older, he'd have been asking me what a stem is in 
Spanish/Catalan or whatever. At three, going on four, it's just more 
new stuff to take on board as part of a day's play.

Who said about adults being more mature than children? Do you really 
think so? Older, ok, but more mature???? Often not the case ;-)
They're so wise..............unfortunately, in class, small children 
are often subjected to L1 plus a bit of L2, just to make teacher's 
life easier. Along the lines of (in Spain) - "Este color se 
llama "green" ......... Teens in secondary get the same "OK, página 
veinte-tres, listen and tick - ¡ei! cállense!." How fast can you 
expect them to learn?



Fiona





--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> I think that's the key: knowing a word vs. using it consistently, 
i.e.
> acquiring it. The same goes for items and systems, e.g. I might 
have 'Can
> you give me ______.' as an item but not understand how to use 'can' 
for
> different functions outside of this phrase.
> You can tell I've had my nose in an SLA book, can't you?
> 
> Rob
> ----- Original Message -----
> From: David Read <readdavid@h...>
> To: <dogme@yahoogroups.com>
> Sent: Sunday, September 28, 2003 9:22 AM
> Subject: Re: [dogme] Ahem....
> 
> 
> > Dennis,
> >
> > I think I just expressed myself rather badly, that's all! I just 
meant
> that certain higher-level language functions such as understanding
> semantic/syntactic relations are understood better by adults than 
children,
> because they require a more mature brain. College level students 
can learn
> more words/structures in a given period than younger students. I 
realise,
> however, that concepts like 'understand' and 'learn' are vague to 
say the
> least and I'm not sure whether adults are better at USING them 
contextually
> or are just able to reproduce them in tests/recognize them etc.
> >
> > I suppose this comes down to the debate as to what 
constitutes 'knowing'
> a word or structure. In my experience, children seem to forget 
words much
> quicker than young adults and need a lot of repeated exposure and 
recycling
> before they can remember and use them.
> >
> > David
> > ----- Original Message -----
> > From: djn@d...
> > To: dogme@yahoogroups.com
> > Sent: Sunday, September 28, 2003 9:36 PM
> > Subject: Re: [dogme] Ahem....
> >
> >
> > David,
> >
> > You wrote:
> >
> > "However, adults (especially young ones) are much better at
> > processing information about grammar than kids."
> >
> > Did you mean us to read anything into the way you put 
that: ...better at
> processing
> > INFORMATION ABOUTgrammar? That could imply they don't get any 
better at
> using
> > grammar but know a lot about it.
> >
> >
> > Dennis
> >
> >
> > Yahoo! Groups Sponsor
> > ADVERTISEMENT
> >
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> > Your use of Yahoo! Groups is subject to the Yahoo! Terms of 
Service.
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> > Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/
> >
> >


Yahoo! Groups Sponsor 
ADVERTISEMENT




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4653
	From: Robert M. Haines
	Date: Mo Sep 29, 2003 4:33 

	Subject: Re: Re: Ahem....


	Suggestions for getting adult learners in the mood (to speak English):

Listen to them and ask questions about what they're saying without heavily
drawing their attention to the form of the utterance.

Listen to their conversations before class and use this as a springboard for
further discussion, e.g. 'What are you guys laughing about over there?'

Watch peoples' faces and read their body language to decide when to stop or
start an activity, conversation, etc. Wilting flowers need water now!

Read the recent motivation thread on this list, including the Ten
Commandments Scott listed.

Find out as much as you can about students and use this information to
inform your decisions about any material you ask them to create, discuss or
critique.

Always try to ask natural questions like "So, how was your weekend?" instead
of ELT textbook questions (generalizing) because you think they will better
comprehend the latter.

Be as authentic as you can in class (and out of class?)

Avoid books that say things like "Stimulating Discussion for the ELT
Classroom" unless you know they will interest the learners.

Encourage students to ask you questions whenever they want to.

Imagine yourself in your class: How interested and motivated do you feel
during the lesson? Why?

Ask learners to write out what they'd like to do the next day a few minutes
before the end of class.

Collect feedback on motivation.

Brush your teeth before you... wait, I must be running out of suggestions.

Hope some of these help. I'll let you know if I come up with any others.
Must assemble word box...

Rob


----- Original Message -----
From: David Read <readdavid@h...>
To: <dogme@yahoogroups.com>
Sent: Sunday, September 28, 2003 8:12 PM
Subject: Re: [dogme] Re: Ahem....


You're right that kids can often be more mature than adults. Again, bad
choice of words. I really meant that adults brains are more developed and
that all the ganglions and neurons (or whatever those things are in the
brain) have found their place. However, this says nothing about their
maturity or wisdom, as some adults I've taught, and indeed myself on many
occasions, have glowingly testified. :-)

The theory I read that seemed to make the most sense to me was that the
major difference between children and adults in SLA relates to ego and
identity. Children are less self-conscious and have less at stake when they
make mistakes, so are not afraid to use the language. Adults sense of self
is more defined and are less willing to try out the language for fear of
being ridiculed or having their ego damaged. I think the major task when
teaching adults is to create an atmosphere of tolerance and community where
they feel comfortable trying out the language without having their identity
threatened. I've noticed over the years how I've often stifled adults by
placing too much emphasis on form over meaning, or by handling correction
badly. Yet on those occasions when adults felt really motivated to
communicate in class (and these were often moments not intended in my plan),
those inhibitions seemed to drop away. The real task is trying to create
that atmosphere and those occasions. Any suggestions would be welcome.



----- Original Message -----
From: Fiona
To: dogme@yahoogroups.com
Sent: Monday, September 29, 2003 4:34 AM
Subject: [dogme] Re: Ahem....


All this business about kids brains being more elastic, plastic,
flexi or even vinyl (;-)), I don't know. Kids are constantly learning
new information , life info., and I just don't think they have
the "I'm learning something foreign" mindset going on. Like Dennis
says, no theories, just practice. We were playing a game on the
internet today, a Biology for Kids page, where they have to make a
salad using a leaf, a root, a flower, a stem, a fruit and a seed. The
terminology was largely new to my three year old but he didn't care.
He learnt about plants and a few new words on the way. Had he been
twenty years older, he'd have been asking me what a stem is in
Spanish/Catalan or whatever. At three, going on four, it's just more
new stuff to take on board as part of a day's play.

Who said about adults being more mature than children? Do you really
think so? Older, ok, but more mature???? Often not the case ;-)
They're so wise..............unfortunately, in class, small children
are often subjected to L1 plus a bit of L2, just to make teacher's
life easier. Along the lines of (in Spain) - "Este color se
llama "green" ......... Teens in secondary get the same "OK, página
veinte-tres, listen and tick - ¡ei! cállense!." How fast can you
expect them to learn?



Fiona





--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> I think that's the key: knowing a word vs. using it consistently,
i.e.
> acquiring it. The same goes for items and systems, e.g. I might
have 'Can
> you give me ______.' as an item but not understand how to use 'can'
for
> different functions outside of this phrase.
> You can tell I've had my nose in an SLA book, can't you?
>
> Rob
> ----- Original Message -----
> From: David Read <readdavid@h...>
> To: <dogme@yahoogroups.com>
> Sent: Sunday, September 28, 2003 9:22 AM
> Subject: Re: [dogme] Ahem....
>
>
> > Dennis,
> >
> > I think I just expressed myself rather badly, that's all! I just
meant
> that certain higher-level language functions such as understanding
> semantic/syntactic relations are understood better by adults than
children,
> because they require a more mature brain. College level students
can learn
> more words/structures in a given period than younger students. I
realise,
> however, that concepts like 'understand' and 'learn' are vague to
say the
> least and I'm not sure whether adults are better at USING them
contextually
> or are just able to reproduce them in tests/recognize them etc.
> >
> > I suppose this comes down to the debate as to what
constitutes 'knowing'
> a word or structure. In my experience, children seem to forget
words much
> quicker than young adults and need a lot of repeated exposure and
recycling
> before they can remember and use them.
> >
> > David
> > ----- Original Message -----
> > From: djn@d...
> > To: dogme@yahoogroups.com
> > Sent: Sunday, September 28, 2003 9:36 PM
> > Subject: Re: [dogme] Ahem....
> >
> >
> > David,
> >
> > You wrote:
> >
> > "However, adults (especially young ones) are much better at
> > processing information about grammar than kids."
> >
> > Did you mean us to read anything into the way you put
that: ...better at
> processing
> > INFORMATION ABOUTgrammar? That could imply they don't get any
better at
> using
> > grammar but know a lot about it.
> >
> >
> > Dennis
> >
> >
> > Yahoo! Groups Sponsor
> > ADVERTISEMENT
> >
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> > Your use of Yahoo! Groups is subject to the Yahoo! Terms of
Service.
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
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	Group: dogme
	Message: 4654
	From: djn@d...
	Date: Mo Sep 29, 2003 6:14 

	Subject: Re: Feedback Week 1


	In a very interesting posting Omar writes:

"Despite vigorous objections to using "foreign" languages in an English
class, I have yet to see any research indicating that their use is in any
way detrimental to the learning process, or that, in a workaday world -
"English only" is, in fact, beneficial; but then, I have not been looking."

Omar and list,

I was not recommending 'English only' as a rigid rule - I don't believe in rigid rules for 
anything to do with teaching - but as an ideal towards which one moves step by step.

Like you, Omar, I haven't been looking for supportive research for my postion, largely 
because I take more notice of personal experience and observation and the experience 
and observation of practising teachers than academic research results. It is not at all 
that I reject research results, simply that good research only makes very restricted , 
modest claims and can rarely come up with the sort of decisive answers that 
practitioners require - indeed, by definition, it does not attempt to do so.

What I have done, though, is observe a great deal of teaching of EFL in primary and 
secondary schools and universities in Germany and elsewhere and observed and taught 
in Germany and two or three other countries. Such albeit limited experience is what 
has convinced me that "English only" is both possible and beneficial.

It is quite true, of course, especially in the past, that EFL was 
often/frequently/always/usually taught monolingually because born native English 
teachers could not speak the local language. But even in the happier scenario where 
English-born teachers have some ability in the language of their learners I'm suggesting 
that this should be used sparingly if at all in the classroom - not as an example of 
linguistic imperialism but because it will improve the learners' English, which is the aim 
of English lessons.



	


	Group: dogme
	Message: 4655
	From: djn@d...
	Date: Mo Sep 29, 2003 6:22 

	Subject: Re: Re: Ahem....


	(Prompted by some of Fiona's remarks)... Over the years, having been around a 
number of emerging bi-lingual children (3/4 upwards), I got the impression that they 
were just picking up language, learning to speak, and didn't mentally divide what they 
were learning into two languages.


Dennis



	


	Group: dogme
	Message: 4656
	From: djn@d...
	Date: Mo Sep 29, 2003 6:35 

	Subject: Re: Ahem....


	From Jean Aitchinson (Professor of Language and Communication at the University of 
Oxford) "Words in the Mind"

Blackwell, 2nd edition 1994, ISBN 0 631 18921 1


"Children pick up words like a magnet picks up pins - possibly over 10 a day. Estimates 
vary as to vocabulary size at each age. On average, a two-year-old actively uses 
around 500 words, a three-year-old over 1,000, and a five-year-old up to 3,000. And this 
is far fewer than the number of words which can be understood. The passive vocabulary 
of a six-year-old has been estimated at 14,000 by one researcher."

(p169)


Dennis



	


	Group: dogme
	Message: 4657
	From: djn@d...
	Date: Mo Sep 29, 2003 6:47 

	Subject: Re: Re: Ahem....


	...Rob, to add to your list - how to get students in the mood for using English - and give 
you more time to concentrate on your word box (whatever that is)..........

Don't forget music. Go for the affective jugular vein.......If you take in the recording of - 
what.....some overwhelming female singer...let's see.....Janice Joplin? ..."Just buy me, 
a Mercedes Benz..."....the power and personality and artistry of the singer, who happens 
to be singing English.... stands a fair chance of communicating and they will want to 
know what she is singing......and if you skillfully keep your explanations - plus miming, 
etc. in English....you'll all be using English.... bingo....(And then, your "syllabus" can 
come from The Beatles, Queen....whever tickles your fancy or, more importantly, 
theirs...and you can ask them to bring in the day's song...and Bob's your uncle).


Dennis



	


	Group: dogme
	Message: 4658
	From: Charles Jannuzzi
	Date: Mo Sep 29, 2003 6:53 

	Subject: Re: Ahem....


	JA:
> 
> "Children pick up words like a magnet picks up pins - 
possibly over 10 a day. Estimates 
> vary as to vocabulary size at each age. On average, a two-
year-old actively uses 
> around 500 words, a three-year-old over 1,000, and a five-
year-old up to 3,000. And this 
> is far fewer than the number of words which can be 
understood. The passive vocabulary 
> of a six-year-old has been estimated at 14,000 by one 
researcher."
> 
> (p169)

Problem is, by the time many of them become FL students, 
they don't. So then we are back to SLA/FLA and SLL/FLL. How 
do we create a psychologically and sociologically sound 
classroom that can compensate? 

CJ



	


	Group: dogme
	Message: 4659
	From: Charles Jannuzzi
	Date: Mo Sep 29, 2003 7:02 

	Subject: Re: Ahem....


	>>Watch peoples' faces and read their body language to 
decide when to stop or start an activity, conversation, etc. 
Wilting flowers need water now!<<

OK, that's a good starting point, and I'm sure a stand up 
comedian is expert at it.

But when you step into an EFL situation, watch out. I've 
repeatedly warned people about how, for example, a smile in 
Japan can also mean: something is very wrong and causing me 
so much stress, my ears are smoking, and I just might snap. 
One teacher related to me how a student giving a very 
labored presentation in an EST class smiled nicely right up 
to the point he fainted. 

Also, it's a bit difficult to gauge how an entire class is 
doing when you have 40 people in one classroom. They might 
not all be experiencing the classroom in the same way.

I've often said if we could just experience our classrooms 
as a student does for just one class, the things we might 
come to understand--especially true of EFL situations with 
beginners, where the language barrier can be profound, and 
where at least outward respect for the teacher and avoidance 
of face-losing problems all around means you don't get clear 
feedback, or feedback that is easily, immediately 
interpretable. This includes students looking down with very 
serious looks on their faces, with one very sad individual 
(the one chosen to communicate with the teacher by the 
group) passing me a little note that said: Teacher, check 
zipper. 

CJ



	


	Group: dogme
	Message: 4660
	From: Charles Jannuzzi
	Date: Mo Sep 29, 2003 7:12 

	Subject: Re: Ahem....


	--- In dogme@yahoogroups.com, midill@a... wrote:
> David,
> 
> Your info on brain changes is what I learned in my ESL 
training. The word I 
> remember being used is "hard-wired". The brain is "hard-
wired" in 
> adolescense, making it more difficult for natural language 
acquisition to orccur.

There is the debate of nature vs. nurture. Is language 
learned through conscious effort or does a brain program 
turn on and do it pretty much automatically. Hence Chomsky 
coining the term, Language Acquisition Device--the so-called 
innatist position.

However, I think debate really comes down to: how much is 
foreign language learning like 'general learning' vs. how 
much is it like 'native language acquisition'. The critical 
period hypothesis, if it were supported, might actually 
support either a general learning account or a language 
acquisition device. It's not clear just what turns on and 
what shuts off, or tapers off, at puberty. Some argue, yes 
but look at the people who learn a second or foreign 
language after 12--the so-called Joseph Conrad phenomenon 
(to which I say, we should all be so lucky as to be able to 
write classic literature in a SL, accent notwithstanding). 
But I always say, yes, but show me someone with the ability 
of a Tiger Woods or Andre Agassi who DIDN'T start learning 
to play their sports as children. So again, from the time we 
are babies to the time we become overly interested in 
reproducing, we seem to learn things in ways we can't as 
adults.

CJ



	


	Group: dogme
	Message: 4661
	From: Charles Jannuzzi
	Date: Mo Sep 29, 2003 7:18 

	Subject: Re: Ahem....


	--- In dogme@yahoogroups.com, "David Read" <readdavid@h...> 
wrote:
>> I just meant that certain higher-level language functions 
such as understanding semantic/syntactic relations are 
understood better by adults than children, because they 
require a more mature brain. College level students can 
learn more words/structures in a given period than younger 
students. <<

I'm not really sure we are talking about what 
pyscholinguists would call language here. Could we expand on 
what a semantic/syntactic relation is. It seems more we are 
talking about metalinguistic and metaliterate behaviour than 
actually psycholinguistic ability with a language. 

I could be wrong though.

CJ



	


	Group: dogme
	Message: 4662
	From: Charles Jannuzzi
	Date: Mo Sep 29, 2003 7:21 

	Subject: Re: Ahem....


	--- In dogme@yahoogroups.com, "Charles Jannuzzi" 
<b_rieux@y...> wrote:

>>However, I think debate really comes down to: how much is 
foreign language learning like 'general learning' vs. how 
much is it like 'native language acquisition'. <<

I have to add, I meant debate for our purposes, since we 
teach L2 and are not linguistic theorists on native language 
acquisition or the formal structure of human language. In 
other words, we are all supposed to care about what Chomsky 
says, but he doesn't have to care what EFL teachers say. 

CJ



	


	Group: dogme
	Message: 4663
	From: lifang67
	Date: Mo Sep 29, 2003 8:19 

	Subject: Re: ''Denial'' ain''t just a river in Egypt


	When I was back in art school, one of the best painters in our studio 
used to say that the more people saw in your painting the better it 
was even if you didn't know it was there, and even if nobody else saw 
it and even if it wasn't really there at all. As Oscar Wilde 
says, "When critics disagree, the artist is at one with himself."

(But I think he only said that to cheer me up. My art school mate, I 
mean. I was trying to paint a brick and everybody kept complimenting 
me on my Persian carpet.)

I like the way you read, Rob--you latch onto a word you like and kind 
of jam on that for a while. But sometimes it takes you pretty far 
from what I meant. I wasn't talking about either "denial" as it is 
used in therapy or "PC".

The problem people call "PC", Rob, ain't "PC" at all, but common 
courtesy, basic politeness, or, if you like, pragmatic competence. In 
periods when reactionary ideologues like to insult women, vilify 
homosexuals, degrade blacks, make sly comments about Jews and get 
paid for it (e.g. on the radio, or in the columns of the press) they 
occasionally find that the principle of not offending people cramps 
their style, poor dears. 

But in fact, freedom of to speak like a bigot and be despised as a 
bigot is nowhere in question. The real problem is that right-wing 
ideologues not only want to be bullies, they also want the rest of 
the world to be forced to like them for it. To be forced to like them 
for it, or to be called PC.

There never has been a serious attempt to root sexism, racism, and 
even anti-semitism out of the English language. There never could be, 
because to do that you would have to reach down into the very roots 
of the stuff. 

The roots aren't linguistic at all; the language is just a mirror of 
the ugly reality. The condition of women, the largely black reserve 
army of the unemployed, and the insane suspicion of the WASP ruling 
class for slavishly loyal Jewish intellectuals. 

Oscar again: "The hatred of realism is the rage of Caliban beholding 
himself in the mirror. The hatred of idealism is the rage of Caliban 
not beholding himself in the mirror." Anti-PC substitutes the latter 
for the former.

Here's what was really going on in my head. I was having second 
thoughts about the advanced grammar business. I thought maybe it 
wasn't such a loopy topic after all, and I thought I'd point out (to 
Scott, among others) that a lot of what we call advanced grammar is 
just fancy vocabulary and sloppy thinking. 

If we really want ADVANCED grammar, we could do worse than just look 
at the way classroom discourse naturally unrolls. Halliday says that 
written grammar is really quite simple. It's the grammar of spoken 
language which, once you write it down and analyze it, seems 
amazingly complex.

This stands to reason. If, as I argued, complexity is the product of 
NEGATION, or CONFRONTATION, then it stands to reason that it would be 
more present in face-to-face dialogue and less present in monologic 
writing. It takes two to have even one denial.

One of the things Bakhtin tells us is that the prosaic, the every 
day, has its own poetics. That is, ordinary classroom discourse 
deserves to be analyzed as if it were great literature, with an eye 
to effectiveness, "efficacity" and even artistic impact.

Don't know if it's true that the more things you mean the more 
effective you are. But this afternoon me 'n the Siguaro group get 
together again to put together children's stories. 

In addition to the WTO allowing America to flood Korea with cheap 
rice, the government has been allowing American children's stories to 
flood elementary schools. For the most part, these stories are not 
only culturally inappropriate, they are cognitively way too low and 
linguistically still to high.

We are working on the idea that children can follow an almost 
infinitely complex plot, something we have gathered from watching the 
latest Japanese interactive animations. The only thing they need is 
that it be dialogic, and that one of the voices be under their 
control.

dk1

(PS: Why "dk1" Dennis asks. Because there's this other chap on the 
list called David Kees whose ID is dk, but I got here first.)



	


	Group: dogme
	Message: 4664
	From: Adrian Tennant
	Date: Mo Sep 29, 2003 8:32 

	Subject: Two languages


	> (Prompted by some of Fiona's remarks)... Over the years, having been
around a
> number of emerging bi-lingual children (3/4 upwards), I got the
impression that they
> were just picking up language, learning to speak, and didn't mentally
divide what they
> were learning into two languages.


At two and a half my daughter attended a nursery in Hungary. She was the
only id who spoke more than a few words of English. One day she arrived home
and announced that a new child, who spoke English, had arrived. I pointed
out that this was good as they could speak English together. The next day I
took my daughter in to her nursery. While helping her get ready in the
cloakroom a man came in with a young girl and proceeded to speak in German.
I asked my daughter if this was the new girl. "Yes" she replied. I said, "Do
you understand her?". To which she said, "Well, some. But she speaks a
strange English!".
btw - there seemed to be no barrier, they just got on with understanding
each other.

Dr Evil



	


	Group: dogme
	Message: 4665
	From: djn@d...
	Date: Mo Sep 29, 2003 8:50 

	Subject: Re: Re: Ahem....


	CJ writes (Are we all turning into initialists?):

"we are all supposed to care about what Chomsky 
says, but he doesn't have to care what EFL teachers say. "

I'll find the quotation if I can and must, but Chomsky has said that he very much doubts 
if there is anything in his language theory that is of practical use to teachers of foreign 
languages.


Dennis



	


	Group: dogme
	Message: 4666
	From: MCJ
	Date: Mo Sep 29, 2003 6:13 

	Subject: Re: Feedback Week 1


	At 07:14 AM 9/29/2003 +0200, you wrote:

>I was not recommending 'English only' as a rigid rule - I don't believe in 
>rigid rules for
>anything to do with teaching - but as an ideal towards which one moves 
>step by step.

Thanks Denis. An English-only classroom may meet the goals and needs of 
some students. With these, English-only is something worth the effort of 
establishing. If we are concerned with student centered teaching then we 
should also be concerned to uncover what students want to be able to do, 
and what they need to be able to do; and in this endeavor there should be 
no room for dogmatism or rigidity.

In our educational culture here, students are, unfortunately, both faceless 
and invisible. We occupy ourselves with training them to jump through 
flaming hoops and we do, occasionally, witness remarkable spectacles. My 
main difficulty is not with learners, who are generally accommodating, but 
with instructors who are often adamant that they know what they are doing 
and how do it, yet who rarely know the names of even half a dozen of their 
students.


Regards,


Omar



	


	Group: dogme
	Message: 4667
	From: MCJ
	Date: Mo Sep 29, 2003 6:21 

	Subject: Re: Re: Ahem....


	At 07:22 AM 9/29/2003 +0200, you wrote:

>(Prompted by some of Fiona's remarks)... Over the years, having been around a
>number of emerging bi-lingual children (3/4 upwards), I got the 
>impression that they
>were just picking up language, learning to speak, and didn't mentally 
>divide what they
>were learning into two languages.
>
>
>Dennis

I had this impression too, for a while.

I speak only English with my kids, and my wife speaks only Arabic with 
them. With one another, they speak mostly Arabic but there is a lot of code 
switching, especially since their knowledge of English and Arabic seems to 
cover different domains. Yet, they will never speak Arabic with me, and 
never speak English with their mother. And if I speak Arabic to them they 
will either ignore me or tell me to speak English.

They do seem to be aware, from an early age, that they are living in two 
languages, but I couldn't say when that awareness first dawns.

Regards,

Omar



	


	Group: dogme
	Message: 4668
	From: MCJ
	Date: Mo Sep 29, 2003 6:36 

	Subject: Re: Re: Ahem....


	At 06:49 PM 9/28/2003 +0000, Ian wrote:

>When I studied Spanish, I talked to several american
>students who claimed to be burned out by analysis type lessons we'd
>been taking. They said they needed to get out of the classroom in
>order to start using it for real. To me this sounds like language
>acquisition, i.e. adults learning in the same way that children do.

I learn like this too. Formal knowledge and awareness of second language 
grammar certainly underpinned much of what I eventually learned on the 
streets, but without extensive exposure to a second language in its native 
environment, I have been unable to learn any foreign language.

I have great sympathy with students who are fed up with grammar after 
having been force fed pattern drills and substitution exercises for years 
on end. Eventually, some even come to crave the mind-dulling exercises that 
provide an illusion of progress to many who churn away at them like 
hamsters in a wheel. These cases are as sad as the teachers who long to 
teach them. Both must have some place in one of the upper circles of hell.

Doubtless, no one here will need to be convinced of this.


Omar



	


	Group: dogme
	Message: 4669
	From: djn@d...
	Date: Mo Sep 29, 2003 7:36 

	Subject: Re: Feedback Week 1


	Omar. You've got me recalling a post I had well over 30 years ago in Doha, Qatar as 
one of five British teachers teaching in a so-called middle school for boys from about 12 
onwards.

You comment:

"If we are concerned with student centered teaching then we
should also be concerned to uncover what students want to be able to do."

I can assure you it didn't take much uncovering to realise that what those lads wanted to 
do was get out of the classroom as quickly as possible and cruise around in their large, 
chauffeur-driven American cars and meet up with their friends to drink fruit-juice.

They were at school because their parents and the authorities sent them there.

Nevertheless, the five of us followed the "English only" policy and not because we 
couldn't speak Arabic, but because we had been employed to teach English.( I confess 
that, apart from counting, the only Arabic I learned was 'Safarjal' -"Quince"; and I 
learned it because it occurred in an early lesson, without an illustration, and I'd never 
seen a quince and therefore couldn't draw one).

I have also fairly recently seen monolingual teaching impressively and successfully 
carried out in Kosovo and in Bosnia, but it has to be said that that was with highly 
motivated learners, of various ages, who were determined to learn English.

But my Doha experience was a long time ago.The world has changed and I know that 
whatever a teacher's personal convictions there are many real-life school situations 
where monolingual teaching just isn't practicable, for a multiplicity of social and 
attitudinal reasons.


Dennis



	


	Group: dogme
	Message: 4670
	From: diarmuid_fogarty
	Date: Mo Sep 29, 2003 9:09 

	Subject: The Reluctant Dogmetician


	Omar's posts have got me wondering...well, Omar's posts and Maryam's 
diary entries. Maryam is a student in my class. She is in her late 
twenties and is from Iran. All of my students have been asked to 
write a supposedly reflective journal for every day. Surprisingly, 
four weeks into the term, they're still managing to do this. My CPD 
journal disappeared some time ago.

Mostly, the comments are positive. We're still undergoing an extended 
honeymoon period, with occasional storming episodes when a newcomer 
comes along and the class adapts itself (themselves?) to them.

Maryam's comments, though, tend to be somewhat negative. She likes 
the reading exercises, but wants the teacher to pick out all the 
words that she doesn't know (?!) and test everybody on them the next 
day; Monday was a day without any "new things"; Weds was "short, no 
listening, only writing about some sentences, we corrected some of 
them. Not fun, but a little benefit." Thurs was "first time of 
listening, very boring. If we have cassette, we can transfer to paper 
that text." Friday was a game around the prefixes and suffixes..."new 
for me, but I think it is better we have a booklet around these word 
and we can have exercise again."

Leaving aside any legitimate criticisms of my teaching, there is a 
yearning for the days of yore. She wants a "proper" grammar lesson; a 
listening is only "A Listening" when it is done with a tape recorder 
and some questions; Language study needs books and exercises. Talking 
and exploring what has been said means "no new things". Working with 
students interlanguage is no more than "correcting some 
sentences...not fun but a little benefit." Liustening to a tape and 
responding to what is being said, rather than just filling in the 
gaps is "boring" (I might be preapred to concede this last point).

I see Maryam's posts as being a cry for a return to the familiar 
where the teacher sets the order of the day and she complies. She 
would be good at this and would probably excel in class. As it is, 
she is no better or no worse than the others. She can't get 
everything 100% right because there are no marks being handed out. 
She might be better than the others, but how can she show it?

And what should *I* do about it? Meet her half way? What about this 
theory that teachers tend to be incapable (rather than unwilling) of 
teaching in a manner in which they do not believe (a less fervent 
verb might be better here)? Wait for her to come over to the Light 
Side? What if she remains in the Dark Side forever? [Guardian readers 
are asked not to put too much stock in these metaphors.]

And this is my quandary. What do we do when our students aren't the 
ones who are yearning to break free of the coursebook. What do we do 
when our learners are the ones who ache to return to the coursebook 
and McNuggets (I can't believe we haven't been sued yet for that 
one)? What do we do when our learners demand grades, books, league 
tables, proper grammar lessons, long lists of decontextualised 
vocabulary and Teacher Instructions? Well, more to the point, what 
do/would *you* do?

As for how this ties in with Omar's students...Maryam is a fairly 
good speaker of English. Omar writes of some of his students who 
excel. There also appear to be thousands of people who have benefited 
(or at least not been adversely harmed) by the kind of teaching that 
would be an anathema to dogmologists. Am I the only one who gets a 
wee bit unsettled by this?



	


	Group: dogme
	Message: 4671
	From: Adrian Tennant
	Date: Mo Sep 29, 2003 9:22 

	Subject: Re: The Reluctant Dogmetician


	Diarmuid writes:

> There also appear to be thousands of people who have benefited (or at
least not been adversely harmed) by the kind of > teaching that would be
an anathema to dogmologists. Am I the only one who gets a wee bit unsettled
by this?

It's the baby and the bath water again Diarmuid.
Take 'Grammar translation' No TAKE GT. Well, it 'worked' for thousands and
my wife is living proof of this BUT it failed millions.
I think there is always a danger of going to extremes. But, equally there is
a danger of not going far enough.
Ultimately the question has to be: What's working for my current students at
this moment in time.

Dr Evil



	


	Group: dogme
	Message: 4672
	From: nick bilbrough
	Date: Di Sep 30, 2003 1:27 

	Subject: Re: The Reluctant Dogmetician


	Diarmund,

Obviously i don't know your class at all, and maybe this has already happened, but maybe it's time to thrash this out with everyone.

Could you do a very undogme like lesson with them and then get them to debate the pros and cons of this compared to what normally goes on in your classroom?

Of course you don't want it to appear like you're saying 'See! I told you I know what I'm doing', but I always feel that getting students talking about what works for them in the classroom is a really motivating and genuine thing to do.

It sounds like you've had lots of interesting written feedback from the learners and it would be great to dialogise it all in some way. It would also allow Maryam to bring her ideas more out into the open and gauge whether others feel the same way. 

Nick


diarmuid_fogarty <fogarty.olmos@t...> wrote:
Omar's posts have got me wondering...well, Omar's posts and Maryam's 
diary entries. Maryam is a student in my class. She is in her late 
twenties and is from Iran. All of my students have been asked to 
write a supposedly reflective journal for every day. Surprisingly, 
four weeks into the term, they're still managing to do this. My CPD 
journal disappeared some time ago.

Mostly, the comments are positive. We're still undergoing an extended 
honeymoon period, with occasional storming episodes when a newcomer 
comes along and the class adapts itself (themselves?) to them.

Maryam's comments, though, tend to be somewhat negative. She likes 
the reading exercises, but wants the teacher to pick out all the 
words that she doesn't know (?!) and test everybody on them the next 
day; Monday was a day without any "new things"; Weds was "short, no 
listening, only writing about some sentences, we corrected some of 
them. Not fun, but a little benefit." Thurs was "first time of 
listening, very boring. If we have cassette, we can transfer to paper 
that text." Friday was a game around the prefixes and suffixes..."new 
for me, but I think it is better we have a booklet around these word 
and we can have exercise again."

Leaving aside any legitimate criticisms of my teaching, there is a 
yearning for the days of yore. She wants a "proper" grammar lesson; a 
listening is only "A Listening" when it is done with a tape recorder 
and some questions; Language study needs books and exercises. Talking 
and exploring what has been said means "no new things". Working with 
students interlanguage is no more than "correcting some 
sentences...not fun but a little benefit." Liustening to a tape and 
responding to what is being said, rather than just filling in the 
gaps is "boring" (I might be preapred to concede this last point).

I see Maryam's posts as being a cry for a return to the familiar 
where the teacher sets the order of the day and she complies. She 
would be good at this and would probably excel in class. As it is, 
she is no better or no worse than the others. She can't get 
everything 100% right because there are no marks being handed out. 
She might be better than the others, but how can she show it?

And what should *I* do about it? Meet her half way? What about this 
theory that teachers tend to be incapable (rather than unwilling) of 
teaching in a manner in which they do not believe (a less fervent 
verb might be better here)? Wait for her to come over to the Light 
Side? What if she remains in the Dark Side forever? [Guardian readers 
are asked not to put too much stock in these metaphors.]

And this is my quandary. What do we do when our students aren't the 
ones who are yearning to break free of the coursebook. What do we do 
when our learners are the ones who ache to return to the coursebook 
and McNuggets (I can't believe we haven't been sued yet for that 
one)? What do we do when our learners demand grades, books, league 
tables, proper grammar lessons, long lists of decontextualised 
vocabulary and Teacher Instructions? Well, more to the point, what 
do/would *you* do?

As for how this ties in with Omar's students...Maryam is a fairly 
good speaker of English. Omar writes of some of his students who 
excel. There also appear to be thousands of people who have benefited 
(or at least not been adversely harmed) by the kind of teaching that 
would be an anathema to dogmologists. Am I the only one who gets a 
wee bit unsettled by this?


Yahoo! Groups SponsorADVERTISEMENT

To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 


---------------------------------
Want to chat instantly with your online friends? Get the FREE Yahoo!Messenger

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4673
	From: lifang67
	Date: Di Sep 30, 2003 1:28 

	Subject: Complementary Distribution for Idiots


	Dear Diarmuid:

I'm writing this Dummies' Guide for myself, really; to get the thing 
straight in my own mind. I'm still kind of amazed at how stupid my 
remark on complementary distribution in supra-segmentalism was. But 
you asked, so I'm hooking this on you!

Billy Holiday sez:

Oh, if you pass us by
Three hearts will break in two
Coz me, myself and I
Are all in love with you!

And the Beatles:

I, me, me, mine!

Both of these songs, in different ways, show a perfectly scandalous 
disregard for the elementary principle of complementary distribution. 
That is, "I", "me" and even "my" and "mine" are supposed to be 
allomorphs--different forms of the same concept, namely Muggins. 

And why, you may ask, does Muggins have so many aliases? Well, the 
reason is that some of these allomorphs shun certain environments and 
only pop up in others. Thusly, "I" is supposed to run in ritzy 
subject circles, and is thus found at the glitzy beginnings of 
sentences. Mine and me, on the other hand, never frequent sentence 
beginnings (except in sentences like this one) and hang out in 
sentence middles and at syntactical fag-ends.

So what's the big idea? Well, it's not a big idea at all; it's a 
really small one, and CJ is quite right to scoff at it. The idea is 
that allophones (those are "phones" to you, mate) do the same thing, 
on a smaller scale.

So for example the /k/ bit at the beginning of my name is quite 
different from the /k/ bit at the beginning of the word "skill". 
Killing is not skilling. The /k/ in "skill" is, in turn, quite 
different from the /k/ at the end of "lick". In fact, it's rather 
similar to the /g/ at the end of "lag".

Examples proliferate. You've got "pill" and "spill" and "cap" 
and "cab" and the two different "l" sounds in "Little" or "Lolita" 
that Nabokov was so enamoured of.

Now, you might think it might be more reasonable to say that it's the 
movement of tongues in mouths that makes the different noises we 
associate with different places in the syllable. That way you do 
entirely without miraculous laws governing the incarnation of semi-
divine "phoneme" in particular environments. In fact, you do without 
divine phonemes altogether. To quote Jeff Bragg, if you made that 
suggestion, I would not know what to say. 

It's really a question of philosophical materialism. Some people 
can't stand the idea that ideas have material movers instead of he 
other way around.

Even me, I'm afraid. I suggested that the UPS and DOWNS of 
conversations could be chalked up to a kind of "complementary 
distribution". That is, if someone makes a DOWN statement, or asks a 
DOWN question, like:

"No War! No WTO! All things NoW!" (Our School Festival slogan)
"Why does the tapir's nose taper?"

You refer back to these with UP intonation:

"All things NOW?"
"Why does the taper's nose taper?"

But if someone makes a YES, statement, or asks an UP question, like 
this:

"You mean NoWar is NoW and NoWTO is Now?"
"Does the taper's nose taper?"

You occupy the other end of the intonation scale, like this:

"Do I mean NoWar is NoW. No, I mean NO WAR NOW!"
"Does the taper's nose taper. No, the tapir's nose tapers!"

Now, just as with the Billy Holiday tune and with the "skills kill" 
example, there is a much better explanation for this phenomenon 
than "complementary distribution" or "phonemic incarnation" or 
spontaneous combustion (another abstruse phonemic concept). Bakhtin's 
got it, and so do you.

Every utterance we make has one foot in the intra-personal and the 
other foot in the interpersonal. It has to have repetition, but also 
variation. It has to address itself to what has gone on before, but 
also justify itself as a new and original contribution.

Look at these two examples:

T: Did they have irons in those days?
S: No.
T: No. But they did ironing.

T: Did they iron their clothes?
S: No.
T: No? They wore them wrinkled?

Both repetitions are doing the same thing, and neither one is what 
Long would say it is--a "comprehension check" or a "confirmation 
check". Instead, the teacher is rebroadcasting the information from 
one student for critical discussion by the whole class. And in one 
case, by occupying a different intonational key, the teacher is being 
rather more explicit about her critical discussion.

So you see, Billy's explanation is right. It's not about 
complementary distribution at all. It's just about breaking the three 
hearts of triadic dialogue in two.

dk1



	


	Group: dogme
	Message: 4674
	From: nick bilbrough
	Date: Di Sep 30, 2003 1:48 

	Subject: Re: The Reluctant Dogmetician


	My other point is how about how much this is about Maryam getting to grips with what is possibly for her something quite alien. This is where the question of the role of teacher comes into play again. Does dogme mean going with what students want in the here and now, or should we be pushing and challenging them to try things out which are a bit 'unusual'?

I once lost a lot of sleep over a student who started screaming at me in the middle of some kind of survey activity that it was all too personal and that she wanted to work with the book.

Several months later I bumped into her in a shopping centre in Birmingham and she thanked me profusely for helping her through her IELTS exam. (Perhaps of course she mistook me for someone else as i now bugger all about IELTS)

Nick


diarmuid_fogarty <fogarty.olmos@t...> wrote:
Omar's posts have got me wondering...well, Omar's posts and Maryam's 
diary entries. Maryam is a student in my class. She is in her late 
twenties and is from Iran. All of my students have been asked to 
write a supposedly reflective journal for every day. Surprisingly, 
four weeks into the term, they're still managing to do this. My CPD 
journal disappeared some time ago.

Mostly, the comments are positive. We're still undergoing an extended 
honeymoon period, with occasional storming episodes when a newcomer 
comes along and the class adapts itself (themselves?) to them.

Maryam's comments, though, tend to be somewhat negative. She likes 
the reading exercises, but wants the teacher to pick out all the 
words that she doesn't know (?!) and test everybody on them the next 
day; Monday was a day without any "new things"; Weds was "short, no 
listening, only writing about some sentences, we corrected some of 
them. Not fun, but a little benefit." Thurs was "first time of 
listening, very boring. If we have cassette, we can transfer to paper 
that text." Friday was a game around the prefixes and suffixes..."new 
for me, but I think it is better we have a booklet around these word 
and we can have exercise again."

Leaving aside any legitimate criticisms of my teaching, there is a 
yearning for the days of yore. She wants a "proper" grammar lesson; a 
listening is only "A Listening" when it is done with a tape recorder 
and some questions; Language study needs books and exercises. Talking 
and exploring what has been said means "no new things". Working with 
students interlanguage is no more than "correcting some 
sentences...not fun but a little benefit." Liustening to a tape and 
responding to what is being said, rather than just filling in the 
gaps is "boring" (I might be preapred to concede this last point).

I see Maryam's posts as being a cry for a return to the familiar 
where the teacher sets the order of the day and she complies. She 
would be good at this and would probably excel in class. As it is, 
she is no better or no worse than the others. She can't get 
everything 100% right because there are no marks being handed out. 
She might be better than the others, but how can she show it?

And what should *I* do about it? Meet her half way? What about this 
theory that teachers tend to be incapable (rather than unwilling) of 
teaching in a manner in which they do not believe (a less fervent 
verb might be better here)? Wait for her to come over to the Light 
Side? What if she remains in the Dark Side forever? [Guardian readers 
are asked not to put too much stock in these metaphors.]

And this is my quandary. What do we do when our students aren't the 
ones who are yearning to break free of the coursebook. What do we do 
when our learners are the ones who ache to return to the coursebook 
and McNuggets (I can't believe we haven't been sued yet for that 
one)? What do we do when our learners demand grades, books, league 
tables, proper grammar lessons, long lists of decontextualised 
vocabulary and Teacher Instructions? Well, more to the point, what 
do/would *you* do?

As for how this ties in with Omar's students...Maryam is a fairly 
good speaker of English. Omar writes of some of his students who 
excel. There also appear to be thousands of people who have benefited 
(or at least not been adversely harmed) by the kind of teaching that 
would be an anathema to dogmologists. Am I the only one who gets a 
wee bit unsettled by this?
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	Group: dogme
	Message: 4675
	From: MCJ
	Date: Di Sep 30, 2003 3:55 

	Subject: Re: The Reluctant Dogmetician


	At 08:09 PM 9/29/2003 +0000, you wrote:

Thanks for your comment's on Maryam's journal. Students and teachers both 
want to be able to anticipate what is going to happen in their language 
classes.

We used to use Betty Azar's grammar texts. These were very popular with 
everyone and lead to appalling teaching. Students would sit and write the 
answers into the blanks as the teacher slogged through the book, exercise 
after exercise, on the edge of consciousness. Students knew that they would 
be tested on these responses and the "best" students learned many of them 
by rote.

Rote learning is very much imbedded in the educational culture here. This 
comes from traditions in religious education that go back more than a 
thousand years: before students can even aspire to study with a sheikh they 
must first memorize the entire Quran and an analogous chunk of quasi legal 
traditions attributed to the Prophet. These two primary sources inform most 
of what they will later learn and discuss with their teachers whether they 
study theology, law, rhetoric, or grammar. Here, memorization is education 
par excellence and people say apologetically "I haven't memorized English 
well".

Serious students like Maryam can not imagine how they might be expected to 
build a structure without a foundation, as if a house could be made from 
the roof down. Less serious students simply want to be able to prepare the 
exam properly since the purpose of education is, in the first instance, to 
pass exams. To perform well on an exam means that you have been able to 
*recall* all of the answers.

Negotiating what happens in the classroom does mean that we meet students 
halfway. They need to get at least some of what they expect to have. This 
reassures them and makes them feel comfortable enough to take a risk: to 
read a short text three times quickly in forty minutes - discuss its 
meaning generally - and then move on to something else, foregoing 
grammatical gore, dissection pins and microscope.


Omar



	


	Group: dogme
	Message: 4676
	From: djn@d...
	Date: Di Sep 30, 2003 4:32 

	Subject: Re: The Reluctant Dogmetician


	In a message that has its feet on the ground and describes one reality - the reality of a 
particular classroom - Diarmuid writes:

"There also appear to be thousands of people who have benefited (or
at least not been adversely harmed) by the kind of teaching that would be
an anathema to dogmologists. Am I the only one who gets a wee bit
unsettled by this?"

And Diarmuid goes on to ask what we would do:

"...... when our students aren't the ones who are yearning to break free of the 
coursebook. What do we do when our learners are the ones who ache to return to the 
coursebook and McNuggets ........What do we do when our learners demand grades, 
books, league tables, proper grammar lessons, long lists of decontextualised 
vocabulary and Teacher Instructions?" 

Diarmuid. You make me realise how lucky I have been . In my time in Germany I never 
had a whole class demanding or yearning for the things you describe. At worst I had a 
few such individuals and I tried to demonstrate to them and convince them that what 
they wanted wouldn't bring them the improvement they wanted. 

I guess the real point, though, as you and Omar make clear, is that dogme approaches 
are going to have a really hard time if you are in a situation where grammar, texts, 
textbooks, translation and regular written texts are mandatory.

Looking back, though, at what you said and I quoted at the top of this message, 
couldn't it be that "thousands of people" have learned a lot of English despite rather 
than because of the kind of teaching they received? (And, on reflection, I'm not sure 
that I agree that they haven't been harmed. The chances are that many of them have 
been left with very unproductive ideas about how to learn and teach foreign languages).

I believe this to be the case. In fact I'd go further. 

Perhaps it is not so much that dogme approaches, as opposed to McNuggets 
approaches, produce better learning, just that they get less in the way of however 
learning really takes place.


Dennis



	


	Group: dogme
	Message: 4677
	From: Robert M. Haines
	Date: Di Sep 30, 2003 6:25 

	Subject: Re: Re: Ahem....


	Having read as far as I have in the Block book about sociolinguistics and
SLA, it seems we live in language, period. The idea that L1 and L2 operate
at opposite ends of a spectrum is way off. Instead of two teams at opposite
ends of the field, competing to get ahead, it's more like one of those if
you know them) electric soccer/football games one plugged in to watch the
figures bumble about on the vibrating field. Maybe that works.

It seems we are all multi-lingual (Who doesn't know at least one word of a
so-called another language) and use what works to get the message across
depending on what we want to say, where we want to say it and to whom we are
communicating. Of course, this is simplification, but I hope the point comes
across.

Rob
----- Original Message -----
From: MCJ <omarjohns@a...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 29, 2003 10:21 AM
Subject: Re: [dogme] Re: Ahem....


> At 07:22 AM 9/29/2003 +0200, you wrote:
>
> >(Prompted by some of Fiona's remarks)... Over the years, having been
around a
> >number of emerging bi-lingual children (3/4 upwards), I got the
> >impression that they
> >were just picking up language, learning to speak, and didn't mentally
> >divide what they
> >were learning into two languages.
> >
> >
> >Dennis
>
> I had this impression too, for a while.
>
> I speak only English with my kids, and my wife speaks only Arabic with
> them. With one another, they speak mostly Arabic but there is a lot of
code
> switching, especially since their knowledge of English and Arabic seems to
> cover different domains. Yet, they will never speak Arabic with me, and
> never speak English with their mother. And if I speak Arabic to them they
> will either ignore me or tell me to speak English.
>
> They do seem to be aware, from an early age, that they are living in two
> languages, but I couldn't say when that awareness first dawns.
>
> Regards,
>
> Omar
>
>
>
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	Group: dogme
	Message: 4678
	From: Dennis Newson
	Date: Di Sep 30, 2003 6:55 

	Subject: CHAT: Down with tests


	(CETEFL & dogme)

A tirade against educational tests in today's Guardian:

http://education.guardian.co.uk/schools/story/0,5500,1052522,00.h
tml


The ful text of Pullman's article in Guardian Educational at:

http://education.guardian.co.uk/schools/story/0,5500,1052077,00.h
tml

(Note that you will probably have to add the tml of html in both 
cases since the URLs are rather long).



Dennis



	


	Group: dogme
	Message: 4679
	From: Charles Jannuzzi
	Date: Di Sep 30, 2003 7:37 

	Subject: Re: Ahem....


	--- In dogme@yahoogroups.com, djn@d... wrote:
> CJ writes (Are we all turning into initialists?):
> 
> "we are all supposed to care about what Chomsky 
> says, but he doesn't have to care what EFL teachers say. "
> 
> I'll find the quotation if I can and must, but Chomsky has 
said that he very much doubts 
> if there is anything in his language theory that is of 
practical use to teachers of foreign 
> languages.
> 
> 
> Dennis

I've at least seen this related second-hand many times. 
Basically, an acquisition device for language that turns on 
and then turns off at puberty has no application whatsoever 
if you teach adolescents and adults--excpect perhaps, if you 
believe it, you might say, well, it doesn't shut down 
abruptly, and this might explain why some adolescents manage 
to pass of their accents as very native like in an L2. 
I think Pinker made a lot out of this, though I have to say 
I don't myself find Pinker very interesting or original or 
even that well written most of the time. 

Charles J



	


	Group: dogme
	Message: 4680
	From: djn@d...
	Date: Di Sep 30, 2003 9:52 

	Subject: Re: Chomsky (Was Re: Ahem....)


	.. What a keyword for searches....Ahem......

----------

Sitting comfortably? Ready for a bit of Chomsky?

All quotations from Language and Problems of Knowledge: The Managua Lectures
MIT Press 1988 ISBN (pbk) 0 262 53070 8
----------
(1) p179 

"Question: Why is teaching language to adults so difficult, when children learn language 
without instruction so readily?"

Answer (NC)

"Scientist don't know the answer. Something must happen to the brain about the time of 
puberty....Most biological capacities have a time at which they have to operate, and 
they won't operate before or after that time....I'll give you a real case. Take a pigeon. 
There's a certain age - I've forgotten. maybe two weeks or so - at which a pigeon has to 
fly. Now if you keep the pigeon in a box so it can't move its wings until this age and you 
let it out of its box, it'll fly just as well as any pigeon that's been sitting in the nest all that 
time. But if you keep it in that box another week or two and then you let it out of the 
box, it'll never be able to fly. It's very probable that language is something like that.
For the language teacher that means that you simply cannot teach a language to an 
adult the way a child learns a language. That's why it's such a hard job."
----------
(2) p179/180

"Question: How could you use the recent findings discussed in these lectures in the 
teaching of language and translation...?"

"Answer: (NC)

"Learning doesn't achieve lasting results when you don't see any point to it. Learning 
has to come from the inside; you have to want to learn. If you want to learn, you'll learn 
no matter how bad the methods are.
Now a Puerto Rican child of three years old wants to learn Spanish not because the 
child thinks about it but because the child is a biological organism that wants to learn 
the language of its social environment....But a ten-year-old child in Puerto Rico sees no 
particular reason to learn English, and if you don't give that child any reason for 
learning, they are not going to to do it, no matter how good your methods are. And if 
you use a method which is designed to ensure no sensible person could possibly pay 
attention, then there is no hope.
The proper conclusion, I think, is this: Use your commonsense and use your 
experience and don't listen too much to the scientists, unless you find that what they 
say is really of practical value and of assistance in understanding the problems you 
face, as sometimes it truly is."

----------

And finally (3) and (4), some evidence that Chomsky seems to have read recent 
postings to the dogme list from me and from Rob. :-)))


(3) p188

(On children speaking two languages)

"Every human being speaks a variety of languages. We sometimes call them different 
styles or different dialects, but they are really different languages, and somehow we 
know when to use them, one in one place and another in another place......
Now it is a known fact that a child can learn several languages perfectly without any 
attention at all, which means that somehow the brain must have simultaneously several 
switch settings....It appears that this is possible only when somehow the child associates 
each language with a certain kind of situtation.....

(4) p188

"I should say that young children seem to be unaware that they are speaking different 
languages."


Dennis



	


	Group: dogme
	Message: 4681
	From: Sue Murray
	Date: Di Sep 30, 2003 10:56 

	Subject: Re: Tabloid dramas and text books


	here's just another of many very quotable quotes (or tit bits/tidbits) from
said article:

"the fact that we've read the same sort of stuff and even had the same
conversation time and time again doesn't invalidate it: some of our best
conversations are ones we've had before."

----- Original Message -----
From: "Robert M. Haines" <haines@n...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Sunday, September 28, 2003 12:43 AM
Subject: [dogme] Tabloid dramas and text books


> Thanks for the tip, Scott:
http://education.guardian.co.uk/tefl/story/0,5500,1049784,00.html
>
> I'd like to comment by saying that Americans have turned 'tit bit' into
'tidbit' and don't you feel ashamed ;-)
>
> I agree that "...once the immediacy [of an article] is lost, some of the
point goes with it." That's one for the dogme compendium, no?
>
> I don't know if the author (no names, so as to entice those who have yet
to read it?) mentioned *why* "... we should find our own stimulus as far as
possible." I do agree, and perhaps the reasons should be obvious or are
stated between the lines of the article, but I think others might not be
aware of this. How is adapting "... course book methodologies to your own
students by using your own materials" equivalent to the author's metaphor of
using fresh herbs instead of dried ones? That I get, but I think the 'why'
might not be obvious.
>
> I could just be too daft or tired to notice something in the article, but
I have the feeling a lot of the cynical folks on the Guardian list, for
example might ask these same questions. Then again, maybe they don't care to
know.
>
> I DID enjoy the article, find it useful and strongly recommend having a
look via the link above!
>
> Rob
>
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
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	Group: dogme
	Message: 4682
	From: Sue Murray
	Date: Di Sep 30, 2003 10:56 

	Subject: Re: The Reluctant Dogmetician


	Dr E (rightly) writes:
>Ultimately the question has to be: What's working for my current students
> at this moment in time.

Diarmuid seems to be facing the (not uncommon?) situation/dilemma of, it
seems, most of the students most of the time but with the seeming and
uncomfortable exception of one of the students most of the time.

My first reaction on reading Diarmuid's post was how important it is to have
a teacher who doesn't think s/he knows best, and is *really* concerned about
what and how students think. (I've worked with teachers who complain about
negative comments and students asking to do things the
teacher 'doesn't agree with', and they get annoyed with the student(s)
concerned and give them pretty short shrift, cos the teacher knows
best ....)

>Well, more to the point, what
> do/would *you* do?

it's pretty hypothetical, cos I don't know Maryam or the class, or Diarmuid
really. But I think I'd try first to open up the dialogue, maybe write to
her, turning her journal entries into a type of written conversation, and/or
talk to her,
about her comments and suggestions; for example, I
might write/say that as I can't really know what words are 'new' to her when
she reads, it's better for her to pick them out; and ask her how she would
like to be 'tested' on them: by trying them out by incorporating some of
them in a text (spoken or written), by recognising them in another's text,
by matching, or gapfilling, by taboo or a type of quiz or game; or, perhaps,
just by any way of putting them into any 'black and white' testing context
with a score? I would like to try to understand better what the 'testing'
means to her; or maybe she just wants some guidance and help in organising
'new'
language stuff, or having it ready for her, so that she can have easier
reference to it afterwards?

Perhaps she sometimes wants
something more 'tangible' from/after lessons - not necessarily a big change,
but a little addition?

And/or maybe she just needs more direct feedback of a certain kind,
and 'testing' is a word
she knows to express this with; and without this she finds it
difficult to properly map her own relationship to her progress, feel her own
feet sort of thing??

She may be a particularly insecure learner, or she may be a particularly
quick and demanding one who feels a need to be more challenged; or ....

so think I'd be - just a bit - wary about jumping to conclusions (not
knowing and not teaching Maryam of course makes that easy to say) Is she a
learner who perhaps sets herself very high standards, and needs (and maybe
has a capacity to) to try to learn more and faster than most, extrapolate
majestic mountains
from mere molehills? (some people can do this!) Or is she someone who
highly values the accumulation of blocks and lists of
'knowledge' she can build up and refer to, and feels insecure, or vacuous,
without this?
Or is she someone who
generally tends to take a rather downbeat, so-what attitude to things
without meaning to be, or feeling, negative, though it can appear negative
to
others? (Is a negative side apparent in class, in her participation and
general behaviour and demeanour, or is it only sometimes apparent in her
journal??) Or any all of these or others.....!

Other things I might do, depending on the outcomes of attempted dialogue,
would be perhaps to suggest she try a different class/level (if that's
possible) to see if that suited her better; or try and meet some of what
come
out as her immediate
needs and expectations, but actively encouraging her cooperation and help
with this; check out with her what she has/would like in the way of
self-access material to use out of class - or look at using the school
'SAC' - if she isn't already doing this, of course. And keep up a dialogue
of some sort with her, even if she changes class.

>Not fun, but a little benefit." Thurs was "first time of
> listening, very boring. If we have cassette, we can transfer to paper
> that text." Friday was a game around the prefixes and suffixes..."new
> for me, but I think it is better we have a booklet around these word
> and we can have exercise again."

also, re-reading the snip above: 'a little benefit' *could?* be positive
rather than negative; 'not fun' *could?* imply that she usually enjoys
lessons and finds this enjoyment poses no contrast to what she often sees as
'benefit'; and the comments about transferring to paper and having a booklet
*could?* imply that she feels some things can be better done out of class
(after all, the prefixes and suffixes game can be done again in class; so
*could* her, 'and we can have exercise again' mean that by having a booklet
to hand we can look at it and try it again in our own time whenever we
want?? or having some sort of more 'concrete' record of the game could help
her feel less as if it's slipping out of her hands once it's over?

but this is *too* hypothetical ....hence the visually horrible but
very humble *could?*s

> I see Maryam's posts as being a cry for a return to the familiar
> where the teacher sets the order of the day and she complies.

maybe; but .... that she's being constructively critical of how she finds
some lessons (and thereby reflecting on her own learning needs and style) in
her journal could also indicate that she's no green sheep?? Or that she's
just reaching after just a little more... of something, rather than radical
change?

this is highly speculative (as well as disjointed!) and it's weird to
imagine something you can't see
- and hope I haven't spoken out of turn, tho I'm surely well
off target; but I think situations like
Maryam's are, often, where we can learn most about how to try to be better
teachers. As Diarmuid is always clearly trying to be. But it's never the
easy option!

Sue
(sorry I did this late last night, decided it was too horrible to read to
send,
meant to edit it down to a few lines, but no time; so I'm gonna press
send, just in case there's anything a bit helpful to anyone)

----- Original Message -----
From: "diarmuid_fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 29, 2003 10:09 PM
Subject: [dogme] The Reluctant Dogmetician


> Omar's posts have got me wondering...well, Omar's posts and Maryam's
> diary entries. Maryam is a student in my class. She is in her late
> twenties and is from Iran. All of my students have been asked to
> write a supposedly reflective journal for every day. Surprisingly,
> four weeks into the term, they're still managing to do this. My CPD
> journal disappeared some time ago.
>
> Mostly, the comments are positive. We're still undergoing an extended
> honeymoon period, with occasional storming episodes when a newcomer
> comes along and the class adapts itself (themselves?) to them.
>
> Maryam's comments, though, tend to be somewhat negative. She likes
> the reading exercises, but wants the teacher to pick out all the
> words that she doesn't know (?!) and test everybody on them the next
> day; Monday was a day without any "new things"; Weds was "short, no
> listening, only writing about some sentences, we corrected some of
> them. Not fun, but a little benefit." Thurs was "first time of
> listening, very boring. If we have cassette, we can transfer to paper
> that text." Friday was a game around the prefixes and suffixes..."new
> for me, but I think it is better we have a booklet around these word
> and we can have exercise again."
>
> Leaving aside any legitimate criticisms of my teaching, there is a
> yearning for the days of yore. She wants a "proper" grammar lesson; a
> listening is only "A Listening" when it is done with a tape recorder
> and some questions; Language study needs books and exercises. Talking
> and exploring what has been said means "no new things". Working with
> students interlanguage is no more than "correcting some
> sentences...not fun but a little benefit." Liustening to a tape and
> responding to what is being said, rather than just filling in the
> gaps is "boring" (I might be preapred to concede this last point).
>
> I see Maryam's posts as being a cry for a return to the familiar
> where the teacher sets the order of the day and she complies. She
> would be good at this and would probably excel in class. As it is,
> she is no better or no worse than the others. She can't get
> everything 100% right because there are no marks being handed out.
> She might be better than the others, but how can she show it?
>
> And what should *I* do about it? Meet her half way? What about this
> theory that teachers tend to be incapable (rather than unwilling) of
> teaching in a manner in which they do not believe (a less fervent
> verb might be better here)? Wait for her to come over to the Light
> Side? What if she remains in the Dark Side forever? [Guardian readers
> are asked not to put too much stock in these metaphors.]
>
> And this is my quandary. What do we do when our students aren't the
> ones who are yearning to break free of the coursebook. What do we do
> when our learners are the ones who ache to return to the coursebook
> and McNuggets (I can't believe we haven't been sued yet for that
> one)? What do we do when our learners demand grades, books, league
> tables, proper grammar lessons, long lists of decontextualised
> vocabulary and Teacher Instructions? >
> As for how this ties in with Omar's students...Maryam is a fairly
> good speaker of English. Omar writes of some of his students who
> excel. There also appear to be thousands of people who have benefited
> (or at least not been adversely harmed) by the kind of teaching that
> would be an anathema to dogmologists. Am I the only one who gets a
> wee bit unsettled by this?
>
>
>
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	Group: dogme
	Message: 4683
	From: David Read
	Date: Di Sep 30, 2003 1:47 

	Subject: Re: The Reluctant Dogmetician


	Diarmuid's incredibly thought-provoking post does raise some thorny issues about Dogme and, indeed, about any trends in methodology.

The question that concerns me regarding Dogme is: Whose benefit is it for: the students' or the teacher's? I know that I would like my classes to be more 'authentic' and less coursebook bound, but is this simply to make me feel happier in the classroom, or because my students demand greater 'authenticity'? Do students want the classroom to be a place of real social interaction or would they prefer it to be, well, a classroom? Leo Van Lier said, 'the classroom can be many things....but it should never have to deny being a classroom'. Does the fact that we are more comfortable TEACHING this way necessarily assume that students are more comfortable LEARNING this way?

Too many questions I agree, but it does come back to Diarmuid's point as to whether teachers should teach in a style they don't believe in to accommodate some/all/one student(s) in the class. And my answer would be yes, though not all the time. Of course, we can say that if Maryam could just stick with this new style of teaching a bit longer she may come to realise that it is to her benefit and it is helping her improve. But what if she doesn't? If, after repeated exposure to it, she decides that she would rather have something more traditional, then is it her responsibility to bend to the will of the class or our responsibility to bend to her? Surely, it's more important that we make some compromises to her preferred learning style rather than forcing her to learn in a way that is clearly demotivating for her. In the end, our job is to help her learn, and if it means occasionally doing some good old-fashioned grammar or whatever, then we have some responsibility to provide that. If the only purpose of Dogme is to make us feel better about not teaching Headway for the thousandth time, then where does that leave the learners?

David
----- Original Message ----- 
From: Sue Murray 
To: Dogme 
Sent: Tuesday, September 30, 2003 3:56 PM
Subject: Re: [dogme] The Reluctant Dogmetician


Dr E (rightly) writes:
>Ultimately the question has to be: What's working for my current students
> at this moment in time.

Diarmuid seems to be facing the (not uncommon?) situation/dilemma of, it
seems, most of the students most of the time but with the seeming and
uncomfortable exception of one of the students most of the time.

My first reaction on reading Diarmuid's post was how important it is to have
a teacher who doesn't think s/he knows best, and is *really* concerned about
what and how students think. (I've worked with teachers who complain about
negative comments and students asking to do things the
teacher 'doesn't agree with', and they get annoyed with the student(s)
concerned and give them pretty short shrift, cos the teacher knows
best ....)

>Well, more to the point, what
> do/would *you* do?

it's pretty hypothetical, cos I don't know Maryam or the class, or Diarmuid
really. But I think I'd try first to open up the dialogue, maybe write to
her, turning her journal entries into a type of written conversation, and/or
talk to her,
about her comments and suggestions; for example, I
might write/say that as I can't really know what words are 'new' to her when
she reads, it's better for her to pick them out; and ask her how she would
like to be 'tested' on them: by trying them out by incorporating some of
them in a text (spoken or written), by recognising them in another's text,
by matching, or gapfilling, by taboo or a type of quiz or game; or, perhaps,
just by any way of putting them into any 'black and white' testing context
with a score? I would like to try to understand better what the 'testing'
means to her; or maybe she just wants some guidance and help in organising
'new'
language stuff, or having it ready for her, so that she can have easier
reference to it afterwards?

Perhaps she sometimes wants
something more 'tangible' from/after lessons - not necessarily a big change,
but a little addition?

And/or maybe she just needs more direct feedback of a certain kind,
and 'testing' is a word
she knows to express this with; and without this she finds it
difficult to properly map her own relationship to her progress, feel her own
feet sort of thing??

She may be a particularly insecure learner, or she may be a particularly
quick and demanding one who feels a need to be more challenged; or ....

so think I'd be - just a bit - wary about jumping to conclusions (not
knowing and not teaching Maryam of course makes that easy to say) Is she a
learner who perhaps sets herself very high standards, and needs (and maybe
has a capacity to) to try to learn more and faster than most, extrapolate
majestic mountains
from mere molehills? (some people can do this!) Or is she someone who
highly values the accumulation of blocks and lists of
'knowledge' she can build up and refer to, and feels insecure, or vacuous,
without this?
Or is she someone who
generally tends to take a rather downbeat, so-what attitude to things
without meaning to be, or feeling, negative, though it can appear negative
to
others? (Is a negative side apparent in class, in her participation and
general behaviour and demeanour, or is it only sometimes apparent in her
journal??) Or any all of these or others.....!

Other things I might do, depending on the outcomes of attempted dialogue,
would be perhaps to suggest she try a different class/level (if that's
possible) to see if that suited her better; or try and meet some of what
come
out as her immediate
needs and expectations, but actively encouraging her cooperation and help
with this; check out with her what she has/would like in the way of
self-access material to use out of class - or look at using the school
'SAC' - if she isn't already doing this, of course. And keep up a dialogue
of some sort with her, even if she changes class.

>Not fun, but a little benefit." Thurs was "first time of
> listening, very boring. If we have cassette, we can transfer to paper
> that text." Friday was a game around the prefixes and suffixes..."new
> for me, but I think it is better we have a booklet around these word
> and we can have exercise again."

also, re-reading the snip above: 'a little benefit' *could?* be positive
rather than negative; 'not fun' *could?* imply that she usually enjoys
lessons and finds this enjoyment poses no contrast to what she often sees as
'benefit'; and the comments about transferring to paper and having a booklet
*could?* imply that she feels some things can be better done out of class
(after all, the prefixes and suffixes game can be done again in class; so
*could* her, 'and we can have exercise again' mean that by having a booklet
to hand we can look at it and try it again in our own time whenever we
want?? or having some sort of more 'concrete' record of the game could help
her feel less as if it's slipping out of her hands once it's over?

but this is *too* hypothetical ....hence the visually horrible but
very humble *could?*s

> I see Maryam's posts as being a cry for a return to the familiar
> where the teacher sets the order of the day and she complies.

maybe; but .... that she's being constructively critical of how she finds
some lessons (and thereby reflecting on her own learning needs and style) in
her journal could also indicate that she's no green sheep?? Or that she's
just reaching after just a little more... of something, rather than radical
change?

this is highly speculative (as well as disjointed!) and it's weird to
imagine something you can't see
- and hope I haven't spoken out of turn, tho I'm surely well
off target; but I think situations like
Maryam's are, often, where we can learn most about how to try to be better
teachers. As Diarmuid is always clearly trying to be. But it's never the
easy option!

Sue
(sorry I did this late last night, decided it was too horrible to read to
send,
meant to edit it down to a few lines, but no time; so I'm gonna press
send, just in case there's anything a bit helpful to anyone)

----- Original Message -----
From: "diarmuid_fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 29, 2003 10:09 PM
Subject: [dogme] The Reluctant Dogmetician


> Omar's posts have got me wondering...well, Omar's posts and Maryam's
> diary entries. Maryam is a student in my class. She is in her late
> twenties and is from Iran. All of my students have been asked to
> write a supposedly reflective journal for every day. Surprisingly,
> four weeks into the term, they're still managing to do this. My CPD
> journal disappeared some time ago.
>
> Mostly, the comments are positive. We're still undergoing an extended
> honeymoon period, with occasional storming episodes when a newcomer
> comes along and the class adapts itself (themselves?) to them.
>
> Maryam's comments, though, tend to be somewhat negative. She likes
> the reading exercises, but wants the teacher to pick out all the
> words that she doesn't know (?!) and test everybody on them the next
> day; Monday was a day without any "new things"; Weds was "short, no
> listening, only writing about some sentences, we corrected some of
> them. Not fun, but a little benefit." Thurs was "first time of
> listening, very boring. If we have cassette, we can transfer to paper
> that text." Friday was a game around the prefixes and suffixes..."new
> for me, but I think it is better we have a booklet around these word
> and we can have exercise again."
>
> Leaving aside any legitimate criticisms of my teaching, there is a
> yearning for the days of yore. She wants a "proper" grammar lesson; a
> listening is only "A Listening" when it is done with a tape recorder
> and some questions; Language study needs books and exercises. Talking
> and exploring what has been said means "no new things". Working with
> students interlanguage is no more than "correcting some
> sentences...not fun but a little benefit." Liustening to a tape and
> responding to what is being said, rather than just filling in the
> gaps is "boring" (I might be preapred to concede this last point).
>
> I see Maryam's posts as being a cry for a return to the familiar
> where the teacher sets the order of the day and she complies. She
> would be good at this and would probably excel in class. As it is,
> she is no better or no worse than the others. She can't get
> everything 100% right because there are no marks being handed out.
> She might be better than the others, but how can she show it?
>
> And what should *I* do about it? Meet her half way? What about this
> theory that teachers tend to be incapable (rather than unwilling) of
> teaching in a manner in which they do not believe (a less fervent
> verb might be better here)? Wait for her to come over to the Light
> Side? What if she remains in the Dark Side forever? [Guardian readers
> are asked not to put too much stock in these metaphors.]
>
> And this is my quandary. What do we do when our students aren't the
> ones who are yearning to break free of the coursebook. What do we do
> when our learners are the ones who ache to return to the coursebook
> and McNuggets (I can't believe we haven't been sued yet for that
> one)? What do we do when our learners demand grades, books, league
> tables, proper grammar lessons, long lists of decontextualised
> vocabulary and Teacher Instructions? >
> As for how this ties in with Omar's students...Maryam is a fairly
> good speaker of English. Omar writes of some of his students who
> excel. There also appear to be thousands of people who have benefited
> (or at least not been adversely harmed) by the kind of teaching that
> would be an anathema to dogmologists. Am I the only one who gets a
> wee bit unsettled by this?
>
>
>
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	Group: dogme
	Message: 4684
	From: Robert M. Haines
	Date: Di Sep 30, 2003 4:20 

	Subject: Re: Chomsky (Was Re: Ahem....)


	What I'd like to know is who are these people keeping pigeons in boxes until
they can't fly. Dk?

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 30, 2003 1:52 AM
Subject: Re: [dogme] Chomsky (Was Re: Ahem....)


> . What a keyword for searches....Ahem......
>
> ----------
>
> Sitting comfortably? Ready for a bit of Chomsky?
>
> All quotations from Language and Problems of Knowledge: The Managua
Lectures
> MIT Press 1988 ISBN (pbk) 0 262 53070 8
> ----------
> (1) p179
>
> "Question: Why is teaching language to adults so difficult, when children
learn language
> without instruction so readily?"
>
> Answer (NC)
>
> "Scientist don't know the answer. Something must happen to the brain about
the time of
> puberty....Most biological capacities have a time at which they have to
operate, and
> they won't operate before or after that time....I'll give you a real case.
Take a pigeon.
> There's a certain age - I've forgotten. maybe two weeks or so - at which a
pigeon has to
> fly. Now if you keep the pigeon in a box so it can't move its wings until
this age and you
> let it out of its box, it'll fly just as well as any pigeon that's been
sitting in the nest all that
> time. But if you keep it in that box another week or two and then you let
it out of the
> box, it'll never be able to fly. It's very probable that language is
something like that.
> For the language teacher that means that you simply cannot teach a
language to an
> adult the way a child learns a language. That's why it's such a hard job."
> ----------
> (2) p179/180
>
> "Question: How could you use the recent findings discussed in these
lectures in the
> teaching of language and translation...?"
>
> "Answer: (NC)
>
> "Learning doesn't achieve lasting results when you don't see any point to
it. Learning
> has to come from the inside; you have to want to learn. If you want to
learn, you'll learn
> no matter how bad the methods are.
> Now a Puerto Rican child of three years old wants to learn Spanish not
because the
> child thinks about it but because the child is a biological organism that
wants to learn
> the language of its social environment....But a ten-year-old child in
Puerto Rico sees no
> particular reason to learn English, and if you don't give that child any
reason for
> learning, they are not going to to do it, no matter how good your methods
are. And if
> you use a method which is designed to ensure no sensible person could
possibly pay
> attention, then there is no hope.
> The proper conclusion, I think, is this: Use your commonsense and use
your
> experience and don't listen too much to the scientists, unless you find
that what they
> say is really of practical value and of assistance in understanding the
problems you
> face, as sometimes it truly is."
>
> ----------
>
> And finally (3) and (4), some evidence that Chomsky seems to have read
recent
> postings to the dogme list from me and from Rob. :-)))
>
>
> (3) p188
>
> (On children speaking two languages)
>
> "Every human being speaks a variety of languages. We sometimes call them
different
> styles or different dialects, but they are really different languages, and
somehow we
> know when to use them, one in one place and another in another place......
> Now it is a known fact that a child can learn several languages perfectly
without any
> attention at all, which means that somehow the brain must have
simultaneously several
> switch settings....It appears that this is possible only when somehow the
child associates
> each language with a certain kind of situtation.....
>
> (4) p188
>
> "I should say that young children seem to be unaware that they are
speaking different
> languages."
>
>
> Dennis
>
>
>
>
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	Group: dogme
	Message: 4685
	From: Robert M. Haines
	Date: Di Sep 30, 2003 4:36 

	Subject: Re: Re: ''Denial'' ain''t just a river in Egypt


	You may have taken th subject line too seriously, dk. Also, the term PC has
taken on a broader meaning in this part of the States, to include any
language or jargon that clouds what one really wants to say with language
that iften means little or nothing substantial to speaker or listener but
sounds very appropriate because of its lack of real meaning. Example?

A: I have a real issue with some of what he says.
B: What's the problem?
A: Oh there's no problem. I just think he might speak to the topic of racism
in a more pro-active manner.
B: You don't think he's being direct enough about racism?
A: well, you could say that. I'd just like to have some team-building going
on instead of putting people down.
B: Who did he put down?
A: Nobody really, but the tone was so... so, like negative somehow.
B: Well, he was angry about racist policies in institutions.
A: Yeah, but those people seem to be transitioning right now.

Rob
----- Original Message -----
From: lifang67 <kellogg@n...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 29, 2003 12:19 AM
Subject: [dogme] Re: 'Denial' ain't just a river in Egypt


> When I was back in art school, one of the best painters in our studio
> used to say that the more people saw in your painting the better it
> was even if you didn't know it was there, and even if nobody else saw
> it and even if it wasn't really there at all. As Oscar Wilde
> says, "When critics disagree, the artist is at one with himself."
>
> (But I think he only said that to cheer me up. My art school mate, I
> mean. I was trying to paint a brick and everybody kept complimenting
> me on my Persian carpet.)
>
> I like the way you read, Rob--you latch onto a word you like and kind
> of jam on that for a while. But sometimes it takes you pretty far
> from what I meant. I wasn't talking about either "denial" as it is
> used in therapy or "PC".
>
> The problem people call "PC", Rob, ain't "PC" at all, but common
> courtesy, basic politeness, or, if you like, pragmatic competence. In
> periods when reactionary ideologues like to insult women, vilify
> homosexuals, degrade blacks, make sly comments about Jews and get
> paid for it (e.g. on the radio, or in the columns of the press) they
> occasionally find that the principle of not offending people cramps
> their style, poor dears.
>
> But in fact, freedom of to speak like a bigot and be despised as a
> bigot is nowhere in question. The real problem is that right-wing
> ideologues not only want to be bullies, they also want the rest of
> the world to be forced to like them for it. To be forced to like them
> for it, or to be called PC.
>
> There never has been a serious attempt to root sexism, racism, and
> even anti-semitism out of the English language. There never could be,
> because to do that you would have to reach down into the very roots
> of the stuff.
>
> The roots aren't linguistic at all; the language is just a mirror of
> the ugly reality. The condition of women, the largely black reserve
> army of the unemployed, and the insane suspicion of the WASP ruling
> class for slavishly loyal Jewish intellectuals.
>
> Oscar again: "The hatred of realism is the rage of Caliban beholding
> himself in the mirror. The hatred of idealism is the rage of Caliban
> not beholding himself in the mirror." Anti-PC substitutes the latter
> for the former.
>
> Here's what was really going on in my head. I was having second
> thoughts about the advanced grammar business. I thought maybe it
> wasn't such a loopy topic after all, and I thought I'd point out (to
> Scott, among others) that a lot of what we call advanced grammar is
> just fancy vocabulary and sloppy thinking.
>
> If we really want ADVANCED grammar, we could do worse than just look
> at the way classroom discourse naturally unrolls. Halliday says that
> written grammar is really quite simple. It's the grammar of spoken
> language which, once you write it down and analyze it, seems
> amazingly complex.
>
> This stands to reason. If, as I argued, complexity is the product of
> NEGATION, or CONFRONTATION, then it stands to reason that it would be
> more present in face-to-face dialogue and less present in monologic
> writing. It takes two to have even one denial.
>
> One of the things Bakhtin tells us is that the prosaic, the every
> day, has its own poetics. That is, ordinary classroom discourse
> deserves to be analyzed as if it were great literature, with an eye
> to effectiveness, "efficacity" and even artistic impact.
>
> Don't know if it's true that the more things you mean the more
> effective you are. But this afternoon me 'n the Siguaro group get
> together again to put together children's stories.
>
> In addition to the WTO allowing America to flood Korea with cheap
> rice, the government has been allowing American children's stories to
> flood elementary schools. For the most part, these stories are not
> only culturally inappropriate, they are cognitively way too low and
> linguistically still to high.
>
> We are working on the idea that children can follow an almost
> infinitely complex plot, something we have gathered from watching the
> latest Japanese interactive animations. The only thing they need is
> that it be dialogic, and that one of the voices be under their
> control.
>
> dk1
>
> (PS: Why "dk1" Dennis asks. Because there's this other chap on the
> list called David Kees whose ID is dk, but I got here first.)
>
>
>
>
>
>
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	Group: dogme
	Message: 4686
	From: Luke Meddings
	Date: Di Sep 30, 2003 5:24 

	Subject: Re: The Reluctant Dogmetician


	For my own part, I started from the realisation that the good old-fashioned
grammar as advertised in eg Headway wasn't really helping the students I was
teaching. When I started teaching away from the printed text and more with
and to their live words and concerns, they (people, words, lessons) came
alive and so did I.

But the teaching and learning that rose up to fill the space of the
displaced text could only happen in a classroom, and was hugely respectful
of the privileged place - dedicated time, dedicated space, dedicated
expertise - a classroom can be. And grammar, which is neither old nor new,
was an integral part of that teaching and learning, it just became
increasingly fluid in terms of the entry point, based on what was helping
them on the day.

There isn't that much English grammar, and I don't think any of it can
really be considered any harder than any other part, which is why trawling
through textbooks and their well-meaning syllabuses with adult learners (who
have already trawled through similar if not the same textbooks) can be so
unproductive.

In a sense, adult learners actually need to be weaned off the notion of
sequential progress, of increasingly difficult or complex grammar, as anyone
who has listened to a group of 'advanced' level learners speaking will
attest: true fluency allied to great accuracy is extremely rare, and most
people cobble together some fluency with some accuracy where they can. Of
course it is their wish and our command to find ways to improve both, but
proceeding along the railway line of the grammar syllabus towards the
terminus of the third conditional when any number of basic errors are still
being made with whichever tenses make least sense from the first language
wiring inside us, is simply not the way to do it.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "David Read" <readdavid@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 30, 2003 1:47 PM
Subject: Re: [dogme] The Reluctant Dogmetician


> Diarmuid's incredibly thought-provoking post does raise some thorny issues
about Dogme and, indeed, about any trends in methodology.
>
> The question that concerns me regarding Dogme is: Whose benefit is it for:
the students' or the teacher's? I know that I would like my classes to be
more 'authentic' and less coursebook bound, but is this simply to make me
feel happier in the classroom, or because my students demand greater
'authenticity'? Do students want the classroom to be a place of real social
interaction or would they prefer it to be, well, a classroom? Leo Van Lier
said, 'the classroom can be many things....but it should never have to deny
being a classroom'. Does the fact that we are more comfortable TEACHING this
way necessarily assume that students are more comfortable LEARNING this way?
>
> Too many questions I agree, but it does come back to Diarmuid's point as
to whether teachers should teach in a style they don't believe in to
accommodate some/all/one student(s) in the class. And my answer would be
yes, though not all the time. Of course, we can say that if Maryam could
just stick with this new style of teaching a bit longer she may come to
realise that it is to her benefit and it is helping her improve. But what if
she doesn't? If, after repeated exposure to it, she decides that she would
rather have something more traditional, then is it her responsibility to
bend to the will of the class or our responsibility to bend to her? Surely,
it's more important that we make some compromises to her preferred learning
style rather than forcing her to learn in a way that is clearly demotivating
for her. In the end, our job is to help her learn, and if it means
occasionally doing some good old-fashioned grammar or whatever, then we have
some responsibility to provide that. If the only purpose of Dogme is to make
us feel better about not teaching Headway for the thousandth time, then
where does that leave the learners?
>
> David
> ----- Original Message ----- 
> From: Sue Murray
> To: Dogme
> Sent: Tuesday, September 30, 2003 3:56 PM
> Subject: Re: [dogme] The Reluctant Dogmetician
>
>
> Dr E (rightly) writes:
> >Ultimately the question has to be: What's working for my current
students
> > at this moment in time.
>
> Diarmuid seems to be facing the (not uncommon?) situation/dilemma of, it
> seems, most of the students most of the time but with the seeming and
> uncomfortable exception of one of the students most of the time.
>
> My first reaction on reading Diarmuid's post was how important it is to
have
> a teacher who doesn't think s/he knows best, and is *really* concerned
about
> what and how students think. (I've worked with teachers who complain
about
> negative comments and students asking to do things the
> teacher 'doesn't agree with', and they get annoyed with the student(s)
> concerned and give them pretty short shrift, cos the teacher knows
> best ....)
>
> >Well, more to the point, what
> > do/would *you* do?
>
> it's pretty hypothetical, cos I don't know Maryam or the class, or
Diarmuid
> really. But I think I'd try first to open up the dialogue, maybe write
to
> her, turning her journal entries into a type of written conversation,
and/or
> talk to her,
> about her comments and suggestions; for example, I
> might write/say that as I can't really know what words are 'new' to her
when
> she reads, it's better for her to pick them out; and ask her how she
would
> like to be 'tested' on them: by trying them out by incorporating some
of
> them in a text (spoken or written), by recognising them in another's
text,
> by matching, or gapfilling, by taboo or a type of quiz or game; or,
perhaps,
> just by any way of putting them into any 'black and white' testing
context
> with a score? I would like to try to understand better what the
'testing'
> means to her; or maybe she just wants some guidance and help in
organising
> 'new'
> language stuff, or having it ready for her, so that she can have easier
> reference to it afterwards?
>
> Perhaps she sometimes wants
> something more 'tangible' from/after lessons - not necessarily a big
change,
> but a little addition?
>
> And/or maybe she just needs more direct feedback of a certain kind,
> and 'testing' is a word
> she knows to express this with; and without this she finds it
> difficult to properly map her own relationship to her progress, feel her
own
> feet sort of thing??
>
> She may be a particularly insecure learner, or she may be a particularly
> quick and demanding one who feels a need to be more challenged; or ....
>
> so think I'd be - just a bit - wary about jumping to conclusions (not
> knowing and not teaching Maryam of course makes that easy to say) Is
she a
> learner who perhaps sets herself very high standards, and needs (and
maybe
> has a capacity to) to try to learn more and faster than most,
extrapolate
> majestic mountains
> from mere molehills? (some people can do this!) Or is she someone who
> highly values the accumulation of blocks and lists of
> 'knowledge' she can build up and refer to, and feels insecure, or
vacuous,
> without this?
> Or is she someone who
> generally tends to take a rather downbeat, so-what attitude to things
> without meaning to be, or feeling, negative, though it can appear
negative
> to
> others? (Is a negative side apparent in class, in her participation and
> general behaviour and demeanour, or is it only sometimes apparent in her
> journal??) Or any all of these or others.....!
>
> Other things I might do, depending on the outcomes of attempted
dialogue,
> would be perhaps to suggest she try a different class/level (if that's
> possible) to see if that suited her better; or try and meet some of
what
> come
> out as her immediate
> needs and expectations, but actively encouraging her cooperation and
help
> with this; check out with her what she has/would like in the way of
> self-access material to use out of class - or look at using the school
> 'SAC' - if she isn't already doing this, of course. And keep up a
dialogue
> of some sort with her, even if she changes class.
>
> >Not fun, but a little benefit." Thurs was "first time of
> > listening, very boring. If we have cassette, we can transfer to paper
> > that text." Friday was a game around the prefixes and suffixes..."new
> > for me, but I think it is better we have a booklet around these word
> > and we can have exercise again."
>
> also, re-reading the snip above: 'a little benefit' *could?* be
positive
> rather than negative; 'not fun' *could?* imply that she usually enjoys
> lessons and finds this enjoyment poses no contrast to what she often
sees as
> 'benefit'; and the comments about transferring to paper and having a
booklet
> *could?* imply that she feels some things can be better done out of
class
> (after all, the prefixes and suffixes game can be done again in class;
so
> *could* her, 'and we can have exercise again' mean that by having a
booklet
> to hand we can look at it and try it again in our own time whenever we
> want?? or having some sort of more 'concrete' record of the game could
help
> her feel less as if it's slipping out of her hands once it's over?
>
> but this is *too* hypothetical ....hence the visually horrible but
> very humble *could?*s
>
> > I see Maryam's posts as being a cry for a return to the familiar
> > where the teacher sets the order of the day and she complies.
>
> maybe; but .... that she's being constructively critical of how she
finds
> some lessons (and thereby reflecting on her own learning needs and
style) in
> her journal could also indicate that she's no green sheep?? Or that
she's
> just reaching after just a little more... of something, rather than
radical
> change?
>
> this is highly speculative (as well as disjointed!) and it's weird to
> imagine something you can't see
> - and hope I haven't spoken out of turn, tho I'm surely well
> off target; but I think situations like
> Maryam's are, often, where we can learn most about how to try to be
better
> teachers. As Diarmuid is always clearly trying to be. But it's never
the
> easy option!
>
> Sue
> (sorry I did this late last night, decided it was too horrible to read
to
> send,
> meant to edit it down to a few lines, but no time; so I'm gonna press
> send, just in case there's anything a bit helpful to anyone)
>
> ----- Original Message -----
> From: "diarmuid_fogarty" <fogarty.olmos@t...>
> To: <dogme@yahoogroups.com>
> Sent: Monday, September 29, 2003 10:09 PM
> Subject: [dogme] The Reluctant Dogmetician
>
>
> > Omar's posts have got me wondering...well, Omar's posts and Maryam's
> > diary entries. Maryam is a student in my class. She is in her late
> > twenties and is from Iran. All of my students have been asked to
> > write a supposedly reflective journal for every day. Surprisingly,
> > four weeks into the term, they're still managing to do this. My CPD
> > journal disappeared some time ago.
> >
> > Mostly, the comments are positive. We're still undergoing an extended
> > honeymoon period, with occasional storming episodes when a newcomer
> > comes along and the class adapts itself (themselves?) to them.
> >
> > Maryam's comments, though, tend to be somewhat negative. She likes
> > the reading exercises, but wants the teacher to pick out all the
> > words that she doesn't know (?!) and test everybody on them the next
> > day; Monday was a day without any "new things"; Weds was "short, no
> > listening, only writing about some sentences, we corrected some of
> > them. Not fun, but a little benefit." Thurs was "first time of
> > listening, very boring. If we have cassette, we can transfer to paper
> > that text." Friday was a game around the prefixes and suffixes..."new
> > for me, but I think it is better we have a booklet around these word
> > and we can have exercise again."
> >
> > Leaving aside any legitimate criticisms of my teaching, there is a
> > yearning for the days of yore. She wants a "proper" grammar lesson; a
> > listening is only "A Listening" when it is done with a tape recorder
> > and some questions; Language study needs books and exercises. Talking
> > and exploring what has been said means "no new things". Working with
> > students interlanguage is no more than "correcting some
> > sentences...not fun but a little benefit." Liustening to a tape and
> > responding to what is being said, rather than just filling in the
> > gaps is "boring" (I might be preapred to concede this last point).
> >
> > I see Maryam's posts as being a cry for a return to the familiar
> > where the teacher sets the order of the day and she complies. She
> > would be good at this and would probably excel in class. As it is,
> > she is no better or no worse than the others. She can't get
> > everything 100% right because there are no marks being handed out.
> > She might be better than the others, but how can she show it?
> >
> > And what should *I* do about it? Meet her half way? What about this
> > theory that teachers tend to be incapable (rather than unwilling) of
> > teaching in a manner in which they do not believe (a less fervent
> > verb might be better here)? Wait for her to come over to the Light
> > Side? What if she remains in the Dark Side forever? [Guardian readers
> > are asked not to put too much stock in these metaphors.]
> >
> > And this is my quandary. What do we do when our students aren't the
> > ones who are yearning to break free of the coursebook. What do we do
> > when our learners are the ones who ache to return to the coursebook
> > and McNuggets (I can't believe we haven't been sued yet for that
> > one)? What do we do when our learners demand grades, books, league
> > tables, proper grammar lessons, long lists of decontextualised
> > vocabulary and Teacher Instructions? >
> > As for how this ties in with Omar's students...Maryam is a fairly
> > good speaker of English. Omar writes of some of his students who
> > excel. There also appear to be thousands of people who have benefited
> > (or at least not been adversely harmed) by the kind of teaching that
> > would be an anathema to dogmologists. Am I the only one who gets a
> > wee bit unsettled by this?
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
> >
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4687
	From: Robert M. Haines
	Date: Di Sep 30, 2003 5:31 

	Subject: The Reluctant Dogmetician


	Nice to hear from someone on what's happening in the classroom. I've been experiencing a bit of it myself, and here's what I've done so far.

Week 2.1 (day 1 of week 2) started out wonderfully. I asked a couple of students how they were doing and what they'd done over the weekend. I was happy to hear past tense verbs being produced better than last week, though I know that can all change in a heartbeat. I asked students to talk to a few people about the weekend before reporting back to the whole class.

Some people had cleaned their rooms, gone for walks and other things that made me curious about the frequency of these activities. I wrote up the routines along with "How often do you..." after we'd discussed them and the question form. We boarded possible answers, e.g. "Every day"

During a conversation among students about their routines, I erased parts of collocations, e.g. "___ shopping", "__ laundry". After the conversation, I asked students to talk about the missing words together, then write them down. I rotated the papers for peer correction before giving feedback on the answers.

There was a lot of talk about the stronger student's boyfriend. Everyone was saying "friend" using their two fingers on either hand to denote quotations marks as in He's just a "friend". (wink, wink). She seemed to enjoy this. Loads of voacb. sprang up in context, e.g. "She's blushing" and students used some of the grammar, e.g. "How often does he call?" "He calls you every day." We laughed a lot.

How does this relate to Diarmuid's questions? Well, this stronger student of mine --- possibly very different from Maryram --- seems to have some similar interests and concerns.

Diarmuid wrote:
"She might be better than the others, but how can she show it?"

My student, also an M. name (There's the key!), actually scolds the other students in Spanish. Well, she calls it a recommendation; they call it scolding. She told them to be quiet and listen to the teacher, which she often doesn't do herself. She also makes attempts to catch me giving contradictory or false information, which I greatly appreciate from any student; however, she does this even when it's obvious to everyone else that she's made a mistake herself. I think she wants to prove herself in this way. I also think she's dealing with her new role as 'head of the class'. The extra tasks I've given her don't seem nearly as interesting as activities where she can strut her stuff. Pessimistic? It's my impression that I'm on to something. She'd prefer class activities, she's written in feedback, that would be easy for her but dreadfully difficult for the others.

I don't mean to put everything on this person. I'm the teacher, and I have a responsibility to listen to her needs and respond in a helpful way. I'm also part of the reason she's feeling this way, I'm sure. 

Diarmuid asks: 
"And what should *I* do about it? Meet her half way?"
I'd say it's an option. 

"What about this theory that teachers tend to be incapable (rather than unwilling) of teaching in a manner in which they do not believe (a less fervent verb might be better here)?" 
Test out this theory and get back to us.

"And this is my quandary. What do we do when our students aren't the ones who are yearning to break free of the coursebook. What do we do when our learners are the ones who ache to return to the coursebook and McNuggets (I can't believe we haven't been sued yet for that one)? What do we do when our learners demand grades, books, league tables, proper grammar lessons, long lists of decontextualised vocabulary and Teacher Instructions? Well, more to the point, what 
do/would *you* do?" 
I read through Sue's e-mail messages again because I think she's a natural at this stuff. I think bad thoughts about the teacher before me, who handed out all those vocab. and verb conjugation lists. 

A couple of other things I plan to do. I'm saving the self-made quiz on wall paper till Friday (Fiona and Adrian). I plan to talk about writing a text book with students. We're attending a slide show given by a staff member who worked in Nicaragua as a volunteer at a community center tomorrow. Today will involve providing some context for that event, which should include lots of incomprehensible input (Sorry Mr. Krashen). 

Thanks for keeping it in the class, Diarmuid and others.

Rob











[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4688
	From: Bjorn Candel
	Date: Di Sep 30, 2003 6:39 

	Subject: Re: Advanced grammar


	--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> I've been asked to do a workshop on "teaching advanced 
> grammar". Does anyone have any ideas on (a) what it is, and (b) 
> how to teach it? Tricks? techniques? anecdotes? All contributions 
> will be gratefully received and fulsomely attributed.
> Scott

Maybe a greater emphasis on syntax would be one way of 
defining 'advanced grammar'? English seems to have a greater load of 
syntactic features than many other languages, and many of them don't 
become relevant until you're at a higher level.

I'm thinking about this sometimes when I'm teaching my Prep Year 
university students things like 'dummy subject' (e.g. 'It' in 'It is 
difficult for many students to take notes while listening to a 
lecture.') They are really only at a pre-int level, and some of them 
can't even ask for permission to go to the loo without getting it 
wrong. Still, the syllabus is jam packed with syntax. And I think to 
myself that this is far too advanced for them (the syntax, they say, 
is needed for technical report writing the following year).

It is also interesting to note that the senior Saudi management, who 
are all totally fluent in English, tend to make collocation 
mistakes. The Assistant Dean, for example, used the very latest 
business catch phrases with great flair the other day. At the same 
time he used the preposition 'about' wrongly several times (I think 
he said 'We have to be aware about this' - twice). And a couple of 
days later, the Rector urged an entire auditorium 'to really do an 
effort'. And he did this three times in a row. The interesting thing 
was that this was the only error I could detect for the whole one-
hour talk.

So maybe advanced grammar means a greater focus on syntax and 
collocations?

Anyway, that's my two cents.

Bjorn



	


	Group: dogme
	Message: 4689
	From: Iain Diamond
	Date: Di Sep 30, 2003 8:49 

	Subject: Chomsky (Was Re: Ahem....)


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:

Sitting on the bus I began to wonder about that pigeon...

If we kept a child trapped in a box for 12 years, do you think they'd 
be able to learn any language afterwards, or would that ability be 
forever lost?

Anyone got a kid their not using? ;)

Iain

> What I'd like to know is who are these people keeping pigeons in 
boxes until
> they can't fly. Dk?
> 
> Rob
> ----- Original Message -----
> From: <djn@d...>
> To: <dogme@yahoogroups.com>
> Sent: Tuesday, September 30, 2003 1:52 AM
> Subject: Re: [dogme] Chomsky (Was Re: Ahem....)
> 
> 
> > . What a keyword for searches....Ahem......
> >
> > ----------
> >
> > Sitting comfortably? Ready for a bit of Chomsky?
> >
> > All quotations from Language and Problems of Knowledge: The 
Managua Lectures
> > MIT Press 1988 ISBN (pbk) 0 262 53070 8
> > ----------
> > (1) p179
> >
> > "Question: Why is teaching language to adults so difficult, when 
children learn language without instruction so readily?"
> >
> > Answer (NC)
> >
> > "Scientist don't know the answer. Something must happen to the 
brain about the time of puberty....Most biological capacities have a 
time at which they have to operate, and they won't operate before or 
after that time....I'll give you a real case.

> Take a pigeon.
> > There's a certain age - I've forgotten. maybe two weeks or so - 
at which a pigeon has to fly. Now if you keep the pigeon in a box so 
it can't move its wings until this age and you let it out of its box, 
it'll fly just as well as any pigeon that's been sitting in the nest 
all that time. But if you keep it in that box another week or two and 
then you let it out of the box, it'll never be able to fly. It's very 
probable that language is something like that.
> > For the language teacher that means that you simply cannot 
teach a language to an adult the way a child learns a language. 
That's why it's such a hard job."



	


	Group: dogme
	Message: 4690
	From: Sue Murray
	Date: Di Sep 30, 2003 10:00 

	Subject: Re: Chomsky (Was Re: Ahem....)


	>If we kept a child trapped in a box for 12 years, do you think they'd
> be able to learn any language afterwards, or would that ability be
> forever lost?
(Iain on the bus)

maybe someone like John B Watson would have deliberately tried such an
unspeakable (terrible pun) experiment; as it is, there seems to be 3 cases
of children growing up in conditions where they were deprived (in effect,
rather than as a deliberate experiment) of language.

- Victor, 'the wild boy of Aveyron', who apparently had lived 'wild' for
most of his first 12 years
- Kaspar Hauser (kept in a single room with almost no human contact for 16
years)
- Genie, kept in silence in a single room for 13 years (and I think still
alive in a home for the mentally retarded in LA)

None of these three children learned to speak, despite great subsequent
efforts to 'teach' them; and despite the fact that they were otherwise
intelligent and able people.

Maybe these cases are only anecdotal, but I've read about them a number of
times in various 'respectable' references; and maybe there are other cases,
though it's a horrifying thought.

(and certainly puts a different perspective on things like 'I am here since
yesterday' and 'I do many mistakes' ....)


----- Original Message -----
From: "Iain Diamond" <diamond_iain@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 30, 2003 9:49 PM
Subject: [dogme] Chomsky (Was Re: Ahem....)


> --- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
>
> Sitting on the bus I began to wonder about that pigeon...
>
> If we kept a child trapped in a box for 12 years, do you think they'd
> be able to learn any language afterwards, or would that ability be
> forever lost?
>
> Anyone got a kid their not using? ;)
>
> Iain
>
> > What I'd like to know is who are these people keeping pigeons in
> boxes until
> > they can't fly. Dk?
> >
> > Rob
> > ----- Original Message -----
> > From: <djn@d...>
> > To: <dogme@yahoogroups.com>
> > Sent: Tuesday, September 30, 2003 1:52 AM
> > Subject: Re: [dogme] Chomsky (Was Re: Ahem....)
> >
> >
> > > . What a keyword for searches....Ahem......
> > >
> > > ----------
> > >
> > > Sitting comfortably? Ready for a bit of Chomsky?
> > >
> > > All quotations from Language and Problems of Knowledge: The
> Managua Lectures
> > > MIT Press 1988 ISBN (pbk) 0 262 53070 8
> > > ----------
> > > (1) p179
> > >
> > > "Question: Why is teaching language to adults so difficult, when
> children learn language without instruction so readily?"
> > >
> > > Answer (NC)
> > >
> > > "Scientist don't know the answer. Something must happen to the
> brain about the time of puberty....Most biological capacities have a
> time at which they have to operate, and they won't operate before or
> after that time....I'll give you a real case.
>
> > Take a pigeon.
> > > There's a certain age - I've forgotten. maybe two weeks or so -
> at which a pigeon has to fly. Now if you keep the pigeon in a box so
> it can't move its wings until this age and you let it out of its box,
> it'll fly just as well as any pigeon that's been sitting in the nest
> all that time. But if you keep it in that box another week or two and
> then you let it out of the box, it'll never be able to fly. It's very
> probable that language is something like that.
> > > For the language teacher that means that you simply cannot
> teach a language to an adult the way a child learns a language.
> That's why it's such a hard job."
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4691
	From: Fiona
	Date: Di Sep 30, 2003 10:16 

	Subject: Chomsky (Was Re: Ahem....)


	Wasn't that the premise behind a couple of very well known films 
(European). The Enigma of Kasper Hauser plays with that, though on a 
broader scale - not just language but about functioning in our 
manmade society - and the film with a title that escapes me, about an 
Enfant Suavage, by........was it Truffaut? Hm. French. Can't 
remember. There's Mowgli, of course, but he can even sing The Bear 
Necessities without too much coaching.

I wonder if my passive brain (always passive, alas) can come up with 
the title of that French film. How annoying...........

Fiona




--- In dogme@yahoogroups.com, "Iain Diamond" <diamond_iain@h...> 
wrote:
> --- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> 
wrote:
> 
> Sitting on the bus I began to wonder about that pigeon...
> 
> If we kept a child trapped in a box for 12 years, do you think 
they'd 
> be able to learn any language afterwards, or would that ability be 
> forever lost?
> 
> Anyone got a kid their not using? ;)
> 
> Iain
> 
> > What I'd like to know is who are these people keeping pigeons in 
> boxes until
> > they can't fly. Dk?
> > 
> > Rob
> > ----- Original Message -----
> > From: <djn@d...>
> > To: <dogme@yahoogroups.com>
> > Sent: Tuesday, September 30, 2003 1:52 AM
> > Subject: Re: [dogme] Chomsky (Was Re: Ahem....)
> > 
> > 
> > > . What a keyword for searches....Ahem......
> > >
> > > ----------
> > >
> > > Sitting comfortably? Ready for a bit of Chomsky?
> > >
> > > All quotations from Language and Problems of Knowledge: The 
> Managua Lectures
> > > MIT Press 1988 ISBN (pbk) 0 262 53070 8
> > > ----------
> > > (1) p179
> > >
> > > "Question: Why is teaching language to adults so difficult, 
when 
> children learn language without instruction so readily?"
> > >
> > > Answer (NC)
> > >
> > > "Scientist don't know the answer. Something must happen to the 
> brain about the time of puberty....Most biological capacities have 
a 
> time at which they have to operate, and they won't operate before 
or 
> after that time....I'll give you a real case.
> 
> > Take a pigeon.
> > > There's a certain age - I've forgotten. maybe two weeks or so - 
> at which a pigeon has to fly. Now if you keep the pigeon in a box 
so 
> it can't move its wings until this age and you let it out of its 
box, 
> it'll fly just as well as any pigeon that's been sitting in the 
nest 
> all that time. But if you keep it in that box another week or two 
and 
> then you let it out of the box, it'll never be able to fly. It's 
very 
> probable that language is something like that.
> > > For the language teacher that means that you simply cannot 
> teach a language to an adult the way a child learns a language. 
> That's why it's such a hard job."



	


	Group: dogme
	Message: 4692
	From: Sue Murray
	Date: Di Sep 30, 2003 10:33 

	Subject: Re: The Reluctant Dogmetician


	I totally agree with what Luke writes, and my own experience has been very
similar. And the classroom is a special space and time dedicated to the
people within it. At least, that's how I see it!

and, like Dennis, so far I've not had students who feel there is 'not enough
grammar' in class; grammar is an integral part of everything else, more of a
servant than a master. I particularly like Luke's bit about,
> it just became
> increasingly fluid in terms of the entry point, based on what was helping
> them on the day.

Diarmuid's student Maryam tho doesn't seem to be over concerned about
'grammar' as such - at least, that was my impression/reading of the extracts
from her journal - that she was/is concerned with the sheer quantity of
words she 'learns', as if perhaps words are precious jewels you can never
have too many of.

Or maybe I'm thinking of an extremely earnest and perhaps even
over-motivated student who was here last year and was so determined to force
himself to learn hundreds of words he drove his wife mad by putting post it
notes everywhere in the house and even studying dictionaries in bed ...

the thing is, most people (there are always exceptions to generalizations!)
don't really learn words or grammar that way - by trying to cram it into
memory. Memories just don't work or respond that way. Just as language
doesn't work by dividing it up neatly into 'grammar' and 'vocab' and
'collocation' and 'syntax' and all the various categories and sub-categories
which are descriptive linguists tools, but not the language learner's art.

It does seem language can have somewhat identifiable parts from the
neurological point of view too (eg, some aphasiacs being able to use words
but not syntax, or not being able to converse but perfectly capable of
swearing fluently, and regularly)
but that doesn't mean those normally integral aspects need to be isolated,
and 'graded, 'after the event' as it were, in order to learn them; or that
we should first learn to make omelettes without eggs; (what was it CJ said
about deciding 15 things effective learners do and getting hapless teachers
to teach them??)
As Chomsky (almost) said, leave language learning to the language
learners......

btw, Luke's mentioning of railway lines and terminals recalls a metaphor
(which I'm not sure I quite understand yet!) Diane Larsen-Freeman uses in
'from Grammar to Grammaring':
"How do we help our students get on a train that is moving and has already
left the station?" (p143)

----- Original Message -----
From: "Luke Meddings" <luke@b...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 30, 2003 6:24 PM
Subject: Re: [dogme] The Reluctant Dogmetician


> For my own part, I started from the realisation that the good
old-fashioned
> grammar as advertised in eg Headway wasn't really helping the students I
was
> teaching. When I started teaching away from the printed text and more with
> and to their live words and concerns, they (people, words, lessons) came
> alive and so did I.
>
> But the teaching and learning that rose up to fill the space of the
> displaced text could only happen in a classroom, and was hugely respectful
> of the privileged place - dedicated time, dedicated space, dedicated
> expertise - a classroom can be. And grammar, which is neither old nor new,
> was an integral part of that teaching and learning, it just became
> increasingly fluid in terms of the entry point, based on what was helping
> them on the day.
>
> There isn't that much English grammar, and I don't think any of it can
> really be considered any harder than any other part, which is why trawling
> through textbooks and their well-meaning syllabuses with adult learners
(who
> have already trawled through similar if not the same textbooks) can be so
> unproductive.
>
> In a sense, adult learners actually need to be weaned off the notion of
> sequential progress, of increasingly difficult or complex grammar, as
anyone
> who has listened to a group of 'advanced' level learners speaking will
> attest: true fluency allied to great accuracy is extremely rare, and most
> people cobble together some fluency with some accuracy where they can. Of
> course it is their wish and our command to find ways to improve both, but
> proceeding along the railway line of the grammar syllabus towards the
> terminus of the third conditional when any number of basic errors are
still
> being made with whichever tenses make least sense from the first language
> wiring inside us, is simply not the way to do it.
>
> -----------------------------------------------------------------------
> Luke Meddings
> London
> ---------------------------------------------------------------------
>
> ----- Original Message -----
> From: "David Read" <readdavid@h...>
> To: <dogme@yahoogroups.com>
> Sent: Tuesday, September 30, 2003 1:47 PM
> Subject: Re: [dogme] The Reluctant Dogmetician
>
>
> > Diarmuid's incredibly thought-provoking post does raise some thorny
issues
> about Dogme and, indeed, about any trends in methodology.
> >
> > The question that concerns me regarding Dogme is: Whose benefit is it
for:
> the students' or the teacher's? I know that I would like my classes to be
> more 'authentic' and less coursebook bound, but is this simply to make me
> feel happier in the classroom, or because my students demand greater
> 'authenticity'? Do students want the classroom to be a place of real
social
> interaction or would they prefer it to be, well, a classroom? Leo Van Lier
> said, 'the classroom can be many things....but it should never have to
deny
> being a classroom'. Does the fact that we are more comfortable TEACHING
this
> way necessarily assume that students are more comfortable LEARNING this
way?
> >
> > Too many questions I agree, but it does come back to Diarmuid's point as
> to whether teachers should teach in a style they don't believe in to
> accommodate some/all/one student(s) in the class. And my answer would be
> yes, though not all the time. Of course, we can say that if Maryam could
> just stick with this new style of teaching a bit longer she may come to
> realise that it is to her benefit and it is helping her improve. But what
if
> she doesn't? If, after repeated exposure to it, she decides that she would
> rather have something more traditional, then is it her responsibility to
> bend to the will of the class or our responsibility to bend to her?
Surely,
> it's more important that we make some compromises to her preferred
learning
> style rather than forcing her to learn in a way that is clearly
demotivating
> for her. In the end, our job is to help her learn, and if it means
> occasionally doing some good old-fashioned grammar or whatever, then we
have
> some responsibility to provide that. If the only purpose of Dogme is to
make
> us feel better about not teaching Headway for the thousandth time, then
> where does that leave the learners?
> >
> > David
> > ----- Original Message -----
> > From: Sue Murray
> > To: Dogme
> > Sent: Tuesday, September 30, 2003 3:56 PM
> > Subject: Re: [dogme] The Reluctant Dogmetician
> >
> >
> > Dr E (rightly) writes:
> > >Ultimately the question has to be: What's working for my current
> students
> > > at this moment in time.
> >
> > Diarmuid seems to be facing the (not uncommon?) situation/dilemma of,
it
> > seems, most of the students most of the time but with the seeming and
> > uncomfortable exception of one of the students most of the time.
> >
> > My first reaction on reading Diarmuid's post was how important it is
to
> have
> > a teacher who doesn't think s/he knows best, and is *really* concerned
> about
> > what and how students think. (I've worked with teachers who complain
> about
> > negative comments and students asking to do things the
> > teacher 'doesn't agree with', and they get annoyed with the student(s)
> > concerned and give them pretty short shrift, cos the teacher knows
> > best ....)
> >
> > >Well, more to the point, what
> > > do/would *you* do?
> >
> > it's pretty hypothetical, cos I don't know Maryam or the class, or
> Diarmuid
> > really. But I think I'd try first to open up the dialogue, maybe
write
> to
> > her, turning her journal entries into a type of written conversation,
> and/or
> > talk to her,
> > about her comments and suggestions; for example, I
> > might write/say that as I can't really know what words are 'new' to
her
> when
> > she reads, it's better for her to pick them out; and ask her how she
> would
> > like to be 'tested' on them: by trying them out by incorporating some
> of
> > them in a text (spoken or written), by recognising them in another's
> text,
> > by matching, or gapfilling, by taboo or a type of quiz or game; or,
> perhaps,
> > just by any way of putting them into any 'black and white' testing
> context
> > with a score? I would like to try to understand better what the
> 'testing'
> > means to her; or maybe she just wants some guidance and help in
> organising
> > 'new'
> > language stuff, or having it ready for her, so that she can have
easier
> > reference to it afterwards?
> >
> > Perhaps she sometimes wants
> > something more 'tangible' from/after lessons - not necessarily a big
> change,
> > but a little addition?
> >
> > And/or maybe she just needs more direct feedback of a certain kind,
> > and 'testing' is a word
> > she knows to express this with; and without this she finds it
> > difficult to properly map her own relationship to her progress, feel
her
> own
> > feet sort of thing??
> >
> > She may be a particularly insecure learner, or she may be a
particularly
> > quick and demanding one who feels a need to be more challenged; or
....
> >
> > so think I'd be - just a bit - wary about jumping to conclusions (not
> > knowing and not teaching Maryam of course makes that easy to say) Is
> she a
> > learner who perhaps sets herself very high standards, and needs (and
> maybe
> > has a capacity to) to try to learn more and faster than most,
> extrapolate
> > majestic mountains
> > from mere molehills? (some people can do this!) Or is she someone who
> > highly values the accumulation of blocks and lists of
> > 'knowledge' she can build up and refer to, and feels insecure, or
> vacuous,
> > without this?
> > Or is she someone who
> > generally tends to take a rather downbeat, so-what attitude to things
> > without meaning to be, or feeling, negative, though it can appear
> negative
> > to
> > others? (Is a negative side apparent in class, in her participation
and
> > general behaviour and demeanour, or is it only sometimes apparent in
her
> > journal??) Or any all of these or others.....!
> >
> > Other things I might do, depending on the outcomes of attempted
> dialogue,
> > would be perhaps to suggest she try a different class/level (if that's
> > possible) to see if that suited her better; or try and meet some of
> what
> > come
> > out as her immediate
> > needs and expectations, but actively encouraging her cooperation and
> help
> > with this; check out with her what she has/would like in the way of
> > self-access material to use out of class - or look at using the school
> > 'SAC' - if she isn't already doing this, of course. And keep up a
> dialogue
> > of some sort with her, even if she changes class.
> >
> > >Not fun, but a little benefit." Thurs was "first time of
> > > listening, very boring. If we have cassette, we can transfer to
paper
> > > that text." Friday was a game around the prefixes and
suffixes..."new
> > > for me, but I think it is better we have a booklet around these word
> > > and we can have exercise again."
> >
> > also, re-reading the snip above: 'a little benefit' *could?* be
> positive
> > rather than negative; 'not fun' *could?* imply that she usually enjoys
> > lessons and finds this enjoyment poses no contrast to what she often
> sees as
> > 'benefit'; and the comments about transferring to paper and having a
> booklet
> > *could?* imply that she feels some things can be better done out of
> class
> > (after all, the prefixes and suffixes game can be done again in class;
> so
> > *could* her, 'and we can have exercise again' mean that by having a
> booklet
> > to hand we can look at it and try it again in our own time whenever we
> > want?? or having some sort of more 'concrete' record of the game could
> help
> > her feel less as if it's slipping out of her hands once it's over?
> >
> > but this is *too* hypothetical ....hence the visually horrible but
> > very humble *could?*s
> >
> > > I see Maryam's posts as being a cry for a return to the familiar
> > > where the teacher sets the order of the day and she complies.
> >
> > maybe; but .... that she's being constructively critical of how she
> finds
> > some lessons (and thereby reflecting on her own learning needs and
> style) in
> > her journal could also indicate that she's no green sheep?? Or that
> she's
> > just reaching after just a little more... of something, rather than
> radical
> > change?
> >
> > this is highly speculative (as well as disjointed!) and it's weird to
> > imagine something you can't see
> > - and hope I haven't spoken out of turn, tho I'm surely well
> > off target; but I think situations like
> > Maryam's are, often, where we can learn most about how to try to be
> better
> > teachers. As Diarmuid is always clearly trying to be. But it's never
> the
> > easy option!
> >
> > Sue
> > (sorry I did this late last night, decided it was too horrible to read
> to
> > send,
> > meant to edit it down to a few lines, but no time; so I'm gonna press
> > send, just in case there's anything a bit helpful to anyone)
> >
> > ----- Original Message -----
> > From: "diarmuid_fogarty" <fogarty.olmos@t...>
> > To: <dogme@yahoogroups.com>
> > Sent: Monday, September 29, 2003 10:09 PM
> > Subject: [dogme] The Reluctant Dogmetician
> >
> >
> > > Omar's posts have got me wondering...well, Omar's posts and Maryam's
> > > diary entries. Maryam is a student in my class. She is in her late
> > > twenties and is from Iran. All of my students have been asked to
> > > write a supposedly reflective journal for every day. Surprisingly,
> > > four weeks into the term, they're still managing to do this. My CPD
> > > journal disappeared some time ago.
> > >
> > > Mostly, the comments are positive. We're still undergoing an
extended
> > > honeymoon period, with occasional storming episodes when a newcomer
> > > comes along and the class adapts itself (themselves?) to them.
> > >
> > > Maryam's comments, though, tend to be somewhat negative. She likes
> > > the reading exercises, but wants the teacher to pick out all the
> > > words that she doesn't know (?!) and test everybody on them the next
> > > day; Monday was a day without any "new things"; Weds was "short, no
> > > listening, only writing about some sentences, we corrected some of
> > > them. Not fun, but a little benefit." Thurs was "first time of
> > > listening, very boring. If we have cassette, we can transfer to
paper
> > > that text." Friday was a game around the prefixes and
suffixes..."new
> > > for me, but I think it is better we have a booklet around these word
> > > and we can have exercise again."
> > >
> > > Leaving aside any legitimate criticisms of my teaching, there is a
> > > yearning for the days of yore. She wants a "proper" grammar lesson;
a
> > > listening is only "A Listening" when it is done with a tape recorder
> > > and some questions; Language study needs books and exercises.
Talking
> > > and exploring what has been said means "no new things". Working with
> > > students interlanguage is no more than "correcting some
> > > sentences...not fun but a little benefit." Liustening to a tape and
> > > responding to what is being said, rather than just filling in the
> > > gaps is "boring" (I might be preapred to concede this last point).
> > >
> > > I see Maryam's posts as being a cry for a return to the familiar
> > > where the teacher sets the order of the day and she complies. She
> > > would be good at this and would probably excel in class. As it is,
> > > she is no better or no worse than the others. She can't get
> > > everything 100% right because there are no marks being handed out.
> > > She might be better than the others, but how can she show it?
> > >
> > > And what should *I* do about it? Meet her half way? What about this
> > > theory that teachers tend to be incapable (rather than unwilling) of
> > > teaching in a manner in which they do not believe (a less fervent
> > > verb might be better here)? Wait for her to come over to the Light
> > > Side? What if she remains in the Dark Side forever? [Guardian
readers
> > > are asked not to put too much stock in these metaphors.]
> > >
> > > And this is my quandary. What do we do when our students aren't the
> > > ones who are yearning to break free of the coursebook. What do we do
> > > when our learners are the ones who ache to return to the coursebook
> > > and McNuggets (I can't believe we haven't been sued yet for that
> > > one)? What do we do when our learners demand grades, books, league
> > > tables, proper grammar lessons, long lists of decontextualised
> > > vocabulary and Teacher Instructions? >
> > > As for how this ties in with Omar's students...Maryam is a fairly
> > > good speaker of English. Omar writes of some of his students who
> > > excel. There also appear to be thousands of people who have
benefited
> > > (or at least not been adversely harmed) by the kind of teaching that
> > > would be an anathema to dogmologists. Am I the only one who gets a
> > > wee bit unsettled by this?
> > >
> > >
> > >
> > > To Post a message, send it to: dogme@eGroups.com
> > > To Unsubscribe, send a blank message to:
dogme-unsubscribe@eGroups.com
> > >
> > > Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/
> > >
> > >
> > >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> > Yahoo! Groups Sponsor
> > ADVERTISEMENT
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 4693
	From: Fiona M
	Date: Di Sep 30, 2003 10:25 

	Subject: back to Truffaut


	The second time Truffaut's cropped up this summer......

Just been sniffing out the film on Google. "L'Enfant Sauvage" (The Wild Child, no, not by Iggy Pop, but by F. Truffaut). Curiously, learning to communicate, to understand words, is put on a par in the film with learning emotions, or at least to express them. I wonder if we need verbal language to express emotions? To assimilate and digest them, and then cry, laugh etc. (Your head sez "Hey, this is funny!" and your sensorial bit translates that into a laugh). A bit NLP, perhaps, but a curious thought all the same.

Fiona


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4694
	From: Diarmuid Fogarty
	Date: Di Sep 30, 2003 9:49 

	Subject: Reluctant Dogmeticians


	Today we started off the class with an OHT of quotations from their diaries. I asked them to have a quick look and then talk together about whether or not they agreed with the quotation and what advice they would give the student who wrote it (things like, "I want more writing for homework." "I keep forgetting English").

Students seemed to take this as "Do you agree that this sentence is well-written?" and turned it into a grammar focus (all the sentences were grammatically correct...). Is this what activity theory is about in socio-cultural theory?

In the discussion that followed, one student acted as a secretary and has written some impressive minutes of what we talked about. I must say that the conversation seemed to be me and three or four out of twelve students. Directed questions at the more silent students were met with silence and occasional halting monosyllabic answers. 

The discussion was rounded up with a brief summary from me. The whole thing had lasted slightly longer than an hour. We had a break and then came back to a change of activity. After the break, students were asked to try out a questionnaire about what makes them happy and then use it as a model to make up their own questionnaire about a different emotion, working with a partner. A time limit was set...and then extended...and then extended again. It was hoped that the students would be as inventive as possible and that they would not stop bothering the teacher with questions about, "How do you say..." etc. There were a few questions, but not the avalanche I had hoped for.

One pair had written their eight sentences using the most basic English possible "Do you like cartoons?" "How often do you laugh?" etc. It's an upper intermediate class. I asked them how much effort they had needed to make to get their questions. One of the pair said, "Not a lot." The other said a huge amount. Both of them want to be in a class of a higher level because they need to get the necessary IELTS result as soon as possible.

After the questionnaire was written, students interviewed another pair and their homework (optional) was to write up a report of their partner for feedback the next day.

Rob: that theory...I have tried it out...many times. It's never worked out that well...the practice that is, not the theory. That said, I once gave the most stifingly dull class which consisted of "Now do exercise two...answers...now do exercise three...stop talking....answers...etc". I made the decision to abandon that routine immediately. Things had been absolutly terrible. No fun, no structure, no nothing. So, imagine my surprise when one of my students commented in her diary or her tutorial...I can't remember which...that my lessons were soooooo much more interesting than before and that she was learning more. 

One of the things we discussed today was the difference between, "We learned some new vocabulary in class today." and "We studied some new vocabulary today."

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4695
	From: Adrian Tennant
	Date: Di Sep 30, 2003 10:41 

	Subject: Re: Chomsky (Was Re: Ahem....)


	> What I'd like to know is who are these people keeping pigeons in boxes
until
> they can't fly. Dk?
>
> Rob

I once read an article about pigeons in Lndon that don't fly, they take the
tube. Apparently they hop on at their 'home' station, change lines and
arrive at their work destination (usually Picadilly Sq or Covent Garden)
without lifting a wing.
Maybe they were kept in a box too long!

Dr E



	


	Group: dogme
	Message: 4696
	From: Fiona
	Date: Di Sep 30, 2003 10:45 

	Subject: Re: The Reluctant Dogmetician


	Sue and I are writing at the same time, hence the overlap before, but 
as she usually writes pretty much what I'm thinking, if this post 
duplicates, sorry.

Diarmuid, your student and ......is it Rob's? yes, I think 
so.....strike me as having the same underlying problem. Security. 
Familiarity breeds contempt, so they say, but many people are at a 
loss without it. This may be the case of the gapfill-hankering 
student; previous learning experiences = safe place to be (regression 
to childhood, y'know, all that shrink stuff. And Rob's student seems 
to try to define her role as dominant - personality and ability, but 
they can go together - to put herself in a safe place. Up high 
somewhere, out of danger.

That's the cheap psycho-analysis bit, but as a teacher, what can you 
do about that? Not much, really. Or all you can. It goes back to the 
motivation thread. Security is part of motivation. Sometimes we can 
nurture that, make the class seem like a nice, uncritical, comfy 
place to be, but you need open students to do that. If your student 
comes in with a heap of baggage, where do you stash it? You don't, 
you just kinda work around it. Be supportive an' aw that, help them 
to "fit" into the group, etc., but the bottom line is that if it's 
one student out of a whole group, what can you do? Teacher/support 
the group, not mother/father (hm, different connotations 
altogether......) the child. I don't think you should even attempt to 
change the way that person is, it'd be like asking them to undress, 
and this is English, not Dramatic Art. But you have to give yourself 
some room too. Like someone said (and I can't check who without 
deleting this post), if you don't like, or believe in GT, or sentence 
trannies or whatever, I don't think you should teach them (unless 
your income, or their future qualifications depend on such 
acrobatics).

Of course, if dogme is about what the student brings into the room, 
and that happens to be a fetish about cloze exercises and multiple 
choices.....well, get them to write some for you, and give 'em as 
optional homework to the rest...........

Maybe.

Fiona

sorry about spelling earlier.



	


	Group: dogme
	Message: 4697
	From: Steven Ceuppens
	Date: Di Sep 30, 2003 11:23 

	Subject: Re: Reluctant Dogmeticians


	On Tue, 30 Sep 2003 21:49:35 +0100, Diarmuid Fogarty wrote:

> Rob: that theory...I have tried it out...many times. It's never worked out that well...the practice that is, not the theory. That said, I once gave the most stifingly dull class which consisted of "Now do exercise two...answers...now do exercise three...stop talking....answers...etc". I made the decision to abandon that routine immediately. Things had been absolutly terrible. No fun, no structure, no nothing. So, imagine my surprise when one of my students commented in her diary or her tutorial...I can't remember which...that my lessons were soooooo much more interesting than before and that she was learning more. 


After a long absence here after my initial introduction, I'd like to
concur with almost everything Diarmud says. Last week, one student
reproached me for being lazy. Recovered from my initial shock, I asked
him what on earth he meant. Turned out that he meant that in class
/they/ had to do the working, and I did almost nothing (where, in my
view, I facilitated, acted as a coach, etc)... Then what did he expect
from me? Fill in-exercises and correction in class. I had a similar
experience when I did a dictogloss last year with immigrants learning
Dutch: while reading the writing of others, they put MARKS on it,
unasked. It's just the system they're in: they've had one bad teaching
example too many.

and that exactly is the void I'm in after one month of EFL at secondary
school. I've read similar experiences on the list before: I have to
function in this school system as well! Last week, I had them make
drawings on the difference between the present continuous and present
simple (I know, I know...)... One of my colleagues stated this was way
too modern for her and the students asked me why on earth I had copied
their drawings during the break... Instead of small groups with highly
motivated students (as some here teach to), I have about ten classes
ranging from 20 to 30 students anything but bored by the idea of having
to learn English. Can Dogme cope?

There's another thing: I just don't feel proficient enough to turn the
class into an off leash area... I had four years of English at
university, but compared to my mother tongue Dutch (first language at
university) and the English of most of you on the list... well, it just
doesn't cut it... that means: when I am met with unexpected questions
and situations, I have a hard time solving them. Dogme: for proficient,
experienced teachers only?

Best regards,

Steven



	


	Group: dogme
	Message: 4698
	From: lifang67
	Date: Mi Okt 01, 2003 12:56 

	Subject: Raindrops and Rainbows


	Scott's new book on vocab begins with the following quote:

"A word is a microcosm of human consciousness."

Vygotsky goes on to talk about how each word reflects and refracts 
consciousness prismatically and idiosyncratically, as each raindrop 
doth reflect and refract the sun, yielding nevertheless a luminous 
cloud of meanings, yielding nevertheless distinct colors.

As you can see, I'm terribly fond of the quote (and I'm warming to 
the book, now required reading in our grad school). As an 
illustration, here's a complementary quote I like:

"Weather men use metaphors. When they say there will be a hot spell, 
it's like a witch's spell." (Seven-year-old child quoted in L. 
Cameron, "Metaphor in Educational Discourse", Continuum: 2003)

This kid is coming to the prosaic use of "hot spell" from a 
consciousness shaped at Hogwarts School of Wizardry and Witchcraft 
rather than the evening news. Usually, we adults imagine that the 
interpretation of the fantastic depends on our firm grasp of the 
prosaic. But for children it's sometimes the other way around. 

You can see that our kid is refracting his experience and his memory 
through his own consciousness of the word "spell" and coming up with 
a kind of luminous cloud of possible meanings, and then activating 
those that fit the little rainbow in his mind. And it works.

But Vygotsky's fixation on the word wasn't very popular in the Soviet 
Union itself, and is now even less popular among linguists, who opine 
(correctly) that there are words (content words) and words (functors) 
and that actually the concept word is too ill defined to be the core 
of a good theory. I think they don't notice that the concept of 
consciousness is even more so, and so is the concept of "activity". 
Come to think of it, the thing we are talking about is an 
abstraction, and perhaps it won't do to make it too concrete. 

Remember that Vygotsky was living and working and dying under an 
intellectually very suspicious regime. As soon as Vygotsky's body was 
buried, they went about burying his ideas, under a crude kind of neo-
Pavlovian psychology that was a bit more consistent with Stalin's and 
Lysenko's goals.

The Stalinists soon discovered that by misconstruing Vygotsky it was 
possible to construe his emphasis on words as IDEALIST. If you reduce 
the meaning of "word" to a relationship between a sound and a 
concept, you then get a very non-materialist (and thus non-Marxist) 
picture of language: concepts in the ether becoming incarnated as 
words, six (or six million) meanings in search of sounds.

Now, that's not the way Vygotsky thought about words at all. Vygotsky 
considered that words were mental tools, except that whereas with 
hand tools the handle is pointed towards you and the business end is 
pointed away from you, with words it's also the other way around. 
From the child's point of view, words serve to control their own 
behavior. First they serve others, and then they serve the child him 
or herself (which is why Vygotsky was very interested in children who 
talk to themselves.)

Some of the Vygotsky's successors (including people like Luria who 
were basically in sympathy with his ideas but had to find ways of 
making them acceptable to the Soviet Academy of Sciences) decided 
that it would be more "Marxist" to say that the activity is the real 
microcosm of man's consciousness. You know, it sounds so very much 
closer to "labor is the source of all wealth and all culture". 

(This is very typical Stalinist thinking, I'm afraid. In fact, "labor 
is the source of all wealth and all culture" is NOT Marx at all; it's 
a sentence from the Gotha Programme, and Marx quoted it in order to 
criticize it. Marx thought that NATURE was just as much a source of 
wealth and culture as labor, and in fact human labor power, that is, 
activity, is really just another aspect of nature.)

But activity theory is very au courant, and I rather suspect it has 
much to do with the ease with which one can use it to revise Vygotsky 
as "ZPD = i + 1" or "ZPD = skills + 1", etc. Even Westerners like 
Wertsch have now said that Vygotsky was wrong about words, and that 
activities are the real beginning of meanings. 

Interestingly, I think a lot of this has to do with different 
interpretations of the word "word" (based, of course, on very 
different consciousnesses, just as Vygotsky would have predicted). 

I think Vygotsky never considered that words were composed of a 
spiritual semantic component and a fleshly phonological component 
united in a single lexical body. 

Vygotsky never thought that words, from the child's point of view, 
were separate from utterances, and he considered that in the 
beginning anyway there was no real distinction between words and 
sentences. 

Above all, Vygotsky, like Wittgenstein, equated the meanings of words 
with their social use. So his view of words, for me, stands.

On the other hand, I'm suspicious of activity theory, not so much for 
theoretical reasons having to do with the Critique of the Gotha 
Programme. I'm suspicious of it because I'm afraid it will lead to 
teachers prescribing particular activities for children instead of 
trying to discover meanings, yea, words, in the course of the 
children's own activities. As the Chinese like to say, you don't grow 
beansprouts any faster by yanking on them.

And now back to the classroom. Yesterday, for the first time in 
nearly ten years, I found myself sitting cross-legged on the floor 
cutting up bits of paper for a really stupid classroom game. The game 
was this thing where you guess at particular capital letters which 
open like windows to reveal vocabulary items (in this case, days of 
the week) and then at lower case letters and you try to find matching 
ones.

It's in our elementary English book, and today I want to use it to 
illustrate a number of points. In the game there are too many layers 
of symbolism: letters for English words for Korean words for meanings-
-fourth order symbolism, like viewing the word of the workweek 
through three panes of glass and a pair of unwashed spectacles. I 
also want to show that the game itself is almost impossible to 
explain, particularly in the highly deductive way given in the 
teacher's book--it something you just have to do. Then the kids 
reconstruct the rules rather idiosyncratically from the examples you 
give, rather as our seven-year-old reconstructed a perfectly 
serviceable definition of "hot spell" from his experience of Harry 
Potter. Learning is rather like this.

But as I sat there cutting up bits of paper so that my students 
wouldn't waste time doing it in class, it occurred to me that one of 
the biggest TEACHER'S arguments against this kind of 
mindless "activity" was purely practical. It's just too bloody time 
consuming to prepare. Of course, the usual way out is for the teacher 
to do one big game board and make everybody wait in line for a turn 
to play. That way everybody wastes time, the teacher before class and 
the kids during.

Our state-published elementary English textbook is about three times 
more expensive than any of the other state-published elementary 
books. The reason is that my colleagues wanted to save both the 
teacher's time and the kids time and so they filled up the whole 
second half of the book with ready-printed cards which can be torn 
along the dotted line, so that every group will have a game set right 
away, with minimal prep.

It is, in a way, a noble solution, particularly since the books and 
cards are provided free to every child at state expense. But it 
ignores the obvious and even more inexpensive solution of doing away 
with cards altogether--that is, instead of teaching the activity, we 
teach the words. Instead of teaching the days of the week, which like 
cards can be shuffled in any order, we teach the week of days--the 
true meaning of the words, the genuine microcosm of our weekly 
experiences.

"A word is a microcosm of human consciousness. It refracts and 
reflects thought as a raindrop does sunlight."

dk1



	


	Group: dogme
	Message: 4699
	From: Robert M. Haines
	Date: Mi Okt 01, 2003 2:27 

	Subject: Re: Chomsky (Was Re: Ahem....)


	Pinker talks about this possibility in The Language Instinct.
----- Original Message -----
From: Iain Diamond <diamond_iain@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 30, 2003 12:49 PM
Subject: [dogme] Chomsky (Was Re: Ahem....)


> --- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
>
> Sitting on the bus I began to wonder about that pigeon...
>
> If we kept a child trapped in a box for 12 years, do you think they'd
> be able to learn any language afterwards, or would that ability be
> forever lost?
>
> Anyone got a kid their not using? ;)
>
> Iain
>
> > What I'd like to know is who are these people keeping pigeons in
> boxes until
> > they can't fly. Dk?
> >
> > Rob
> > ----- Original Message -----
> > From: <djn@d...>
> > To: <dogme@yahoogroups.com>
> > Sent: Tuesday, September 30, 2003 1:52 AM
> > Subject: Re: [dogme] Chomsky (Was Re: Ahem....)
> >
> >
> > > . What a keyword for searches....Ahem......
> > >
> > > ----------
> > >
> > > Sitting comfortably? Ready for a bit of Chomsky?
> > >
> > > All quotations from Language and Problems of Knowledge: The
> Managua Lectures
> > > MIT Press 1988 ISBN (pbk) 0 262 53070 8
> > > ----------
> > > (1) p179
> > >
> > > "Question: Why is teaching language to adults so difficult, when
> children learn language without instruction so readily?"
> > >
> > > Answer (NC)
> > >
> > > "Scientist don't know the answer. Something must happen to the
> brain about the time of puberty....Most biological capacities have a
> time at which they have to operate, and they won't operate before or
> after that time....I'll give you a real case.
>
> > Take a pigeon.
> > > There's a certain age - I've forgotten. maybe two weeks or so -
> at which a pigeon has to fly. Now if you keep the pigeon in a box so
> it can't move its wings until this age and you let it out of its box,
> it'll fly just as well as any pigeon that's been sitting in the nest
> all that time. But if you keep it in that box another week or two and
> then you let it out of the box, it'll never be able to fly. It's very
> probable that language is something like that.
> > > For the language teacher that means that you simply cannot
> teach a language to an adult the way a child learns a language.
> That's why it's such a hard job."
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4700
	From: Robert M. Haines
	Date: Mi Okt 01, 2003 2:31 

	Subject: Re: Chomsky (Was Re: Ahem....)


	Or were they simply workers who'd been kept in an office too long?
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 30, 2003 2:41 PM
Subject: Re: [dogme] Chomsky (Was Re: Ahem....)


>
> > What I'd like to know is who are these people keeping pigeons in boxes
> until
> > they can't fly. Dk?
> >
> > Rob
>
> I once read an article about pigeons in Lndon that don't fly, they take
the
> tube. Apparently they hop on at their 'home' station, change lines and
> arrive at their work destination (usually Picadilly Sq or Covent Garden)
> without lifting a wing.
> Maybe they were kept in a box too long!
>
> Dr E
>
>
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4701
	From: Robert M. Haines
	Date: Mi Okt 01, 2003 3:02 

	Subject: Week 2.2


	I feel Diarmuid and I are teaching in parallel classroom environments to some degree. Well, I guess we probably are, right? I can relate to the task being set and everyone asking for individual attention to their work.

The day started out badly as I tried to kick things off with a nice chat but ended up slightly offending the stronger M. student, I think. I think she got the feeling I was indicating that she translates too much for the others (which I feel she does) and is a bit snippy, which she has called herself in Spanish. It didn't last long though, and she seemed friendly enough later. As CJ has pointed out, without cultural knowledge, none of this means anything really. I think I came in a bit of a huff as I was running late.

I handed out a paragraph containing typical errors I'd found in the students' own paragraphs. It was a struggle for most. 

We're attending a slide show/lecture tomorrow, so I put up a poster about it outside and we did a sort of running dictation with questions on the board. The students need up reading the poster carefully even after the 'race' had ended.

I'd say the highlight of the day was the conversation we built towards the end of class. It was between the program head and his coordinator. The students got a lot of laughs out of mimicking them both. 

We had one conversation that led to comparative/superlative sentences about respective countries, e.g. Nicaragua is bigger than El Salvador. 

Today I felt that some of the students actually seem to expect to fall into the traditional role of teacher writes things up and we copy, half awake, in our notebooks. I don't mind copying, but it struck me how easy it is for them to get in a rut like that. It almost makes me want to step away from the board, which I often do. That's the flip-side, I guess; they also like to write on the board, which I like.

The interviews with host families generated a lot of useful language. Tonight, I've asked them to prepare another photo presentation with 5 questions for the audience/classmates.

In answer to the question about dogme for experienced teachers only: We've got other posts on this topic. The answer is "Not necessarily", I'd say. It's not a skill to be learned. If it is, then everybody has it already.

How long is your class, Diarmuid? And how many of you get anything other than a rundown of what happened in our classes from these posts? Is there anything you'd like to see included that you don't see now? Anything else?

Thanks,
Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4702
	From: Diarmuid Fogarty
	Date: Mi Okt 01, 2003 5:42 

	Subject: Activity Theory


	I may have completely misunderstood this concept ("Again?" sighs everybody.)

My understanding of activity theory is that it posits (a word that always makes me feel grand) that when a teacher gives an instruction in a class, the learners, upon hearing it will construct their individual interpretations of that instruction and will set about responding to it, based on their construction rather than on the teacher's intention.

To me, this makes perfect sense and would go some way to explaining why, when asked to "look at these sentences and decide which you agree with," students, in fact, look at these sentences and decide which are grammatically correct.

I *thought* it was too easy...am I misguided?

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4703
	From: djn@d...
	Date: Mi Okt 01, 2003 5:44 

	Subject: Re: Week 2.2


	Rob asks us:

"And how many of you get anything other
than a rundown of what happened in our classes from these posts? Is there
anything you'd like to see included that you don't see now? Anything else?"

As an obsessive answerer of direct questions......


Personally, I get much more than just a rundown. Your description (and Diarmuid's) plus 
some of Omar's posts and Steven's that I just read have got me thinking about basics 
and asking a number of fundamental questions:

- "Can dogme manage it?" (Steven, quoted from memory).
- Diarmuid's big question mark about dogme in the light of his present classroom 
experience.
- You: (Implied at least) "Is there anything that I should be doing that I'm not doing?" 

Comments: 

(1) One dogmetic aspect (not in the 10 Commandments) that both you and Diarmuid 
display - you've opened up your classroom doors and invited us in. That is decidedly 
not an everyday occurrence, it's a privilege.

(2) I'm a fanatic reminiscing, armchair dogmeist. The thoughts of practising dogmeists 
and reports from the chalkface, though, are worth their weight in gold.

(3) A book behind me is burning into the back of my head demanding a mention:

Adrian Holliday: Appropriate Methodology and Social Context. The title should be in 
flashing lights.

Cambridge University Press pbk 
1994 
ISBN: 0 521 43745 8

(4) Anything we 'd like to see included...Do you mean, as I've supposed, anything for 
you to try out?

The emerging logic of what you are doing and describing is that your class does some 
kind of group project. It could be writing a unit a la Diarmuid, but there are other 
possibilities..... I overheard my wife talking on the 'phone last night to a 
colleague....."With my group of 12 kids that are learning German - some of them have 
been here for less than a year - we are putting on a short play along with the Polish 
teacher who is doing Little Red Riding Hood in Polish and German and and Serbian 
teacher who is doing a sketch of some kind in Serbian and German.. We've written the 
script together and it is amazing how it is helping their German. Ismael, who couldn't 
look out of his eyes for homesickness a few days ago has already learned his part and 
so has one of the twins from Mongolia who has only been in Germany for a few 
months".

Try writing (and performing) some sketches, a play with perhaps some music to 
choose, something to sew, something to paint and at least make a video of it?

Dennis




"



	


	Group: dogme
	Message: 4704
	From: Robert Wood
	Date: Mi Okt 01, 2003 6:07 

	Subject: Re: Chomsky (Was Re: Ahem....)


	There was a case similar, if I remember rightly, in
'How Languages are Learned' by Lightbown & Spada. Cant
lay my hands on this IMHO excellent book right now,
but I'm pretty sure the resulting language learnt or
acquired was not very successful.

Rob


--- Sue Murray <suemurray@i...> wrote:
> >If we kept a child trapped in a box for 12 years,
> do you think they'd
> > be able to learn any language afterwards, or would
> that ability be
> > forever lost?
> (Iain on the bus)
> 
> maybe someone like John B Watson would have
> deliberately tried such an
> unspeakable (terrible pun) experiment; as it is,
> there seems to be 3 cases
> of children growing up in conditions where they were
> deprived (in effect,
> rather than as a deliberate experiment) of language.
> 
> - Victor, 'the wild boy of Aveyron', who apparently
> had lived 'wild' for
> most of his first 12 years
> - Kaspar Hauser (kept in a single room with almost
> no human contact for 16
> years)
> - Genie, kept in silence in a single room for 13
> years (and I think still
> alive in a home for the mentally retarded in LA)
> 
> None of these three children learned to speak,
> despite great subsequent
> efforts to 'teach' them; and despite the fact that
> they were otherwise
> intelligent and able people.
> 
> Maybe these cases are only anecdotal, but I've read
> about them a number of
> times in various 'respectable' references; and maybe
> there are other cases,
> though it's a horrifying thought.
> 
> (and certainly puts a different perspective on
> things like 'I am here since
> yesterday' and 'I do many mistakes' ....)
> 
> 
> ----- Original Message -----
> From: "Iain Diamond" <diamond_iain@h...>
> To: <dogme@yahoogroups.com>
> Sent: Tuesday, September 30, 2003 9:49 PM
> Subject: [dogme] Chomsky (Was Re: Ahem....)
> 
> 
> > --- In dogme@yahoogroups.com, "Robert M. Haines"
> <haines@n...> wrote:
> >
> > Sitting on the bus I began to wonder about that
> pigeon...
> >
> > If we kept a child trapped in a box for 12 years,
> do you think they'd
> > be able to learn any language afterwards, or would
> that ability be
> > forever lost?
> >
> > Anyone got a kid their not using? ;)
> >
> > Iain
> >
> > > What I'd like to know is who are these people
> keeping pigeons in
> > boxes until
> > > they can't fly. Dk?
> > >
> > > Rob
> > > ----- Original Message -----
> > > From: <djn@d...>
> > > To: <dogme@yahoogroups.com>
> > > Sent: Tuesday, September 30, 2003 1:52 AM
> > > Subject: Re: [dogme] Chomsky (Was Re: Ahem....)
> > >
> > >
> > > > . What a keyword for searches....Ahem......
> > > >
> > > > ----------
> > > >
> > > > Sitting comfortably? Ready for a bit of
> Chomsky?
> > > >
> > > > All quotations from Language and Problems of
> Knowledge: The
> > Managua Lectures
> > > > MIT Press 1988 ISBN (pbk) 0 262 53070 8
> > > > ----------
> > > > (1) p179
> > > >
> > > > "Question: Why is teaching language to adults
> so difficult, when
> > children learn language without instruction so
> readily?"
> > > >
> > > > Answer (NC)
> > > >
> > > > "Scientist don't know the answer. Something
> must happen to the
> > brain about the time of puberty....Most
> biological capacities have a
> > time at which they have to operate, and they won't
> operate before or
> > after that time....I'll give you a real case.
> >
> > > Take a pigeon.
> > > > There's a certain age - I've forgotten. maybe
> two weeks or so -
> > at which a pigeon has to fly. Now if you keep the
> pigeon in a box so
> > it can't move its wings until this age and you let
> it out of its box,
> > it'll fly just as well as any pigeon that's been
> sitting in the nest
> > all that time. But if you keep it in that box
> another week or two and
> > then you let it out of the box, it'll never be
> able to fly. It's very
> > probable that language is something like that.
> > > > For the language teacher that means that
> you simply cannot
> > teach a language to an adult the way a child
> learns a language.
> > That's why it's such a hard job."
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to:
> dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/
> >
> >
> >
> 
> 
> 
> 
> 
> 
> 
> 


__________________________________
Do you Yahoo!?
The New Yahoo! Shopping - with improved product search
http://shopping.yahoo.com


	


	Group: dogme
	Message: 4705
	From: Robert M. Haines
	Date: Mi Okt 01, 2003 6:38 

	Subject: Re: Week 2.2


	Thanks, this has been on my mind for about a week now, i.e. What will it be
that we collaborate on?

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 30, 2003 9:44 PM
Subject: Re: [dogme] Week 2.2


> Rob asks us:
>
> "And how many of you get anything other
> than a rundown of what happened in our classes from these posts? Is there
> anything you'd like to see included that you don't see now? Anything
else?"
>
> As an obsessive answerer of direct questions......
>
>
> Personally, I get much more than just a rundown. Your description (and
Diarmuid's) plus
> some of Omar's posts and Steven's that I just read have got me thinking
about basics
> and asking a number of fundamental questions:
>
> - "Can dogme manage it?" (Steven, quoted from memory).
> - Diarmuid's big question mark about dogme in the light of his present
classroom
> experience.
> - You: (Implied at least) "Is there anything that I should be doing
that I'm not doing?"
>
> Comments:
>
> (1) One dogmetic aspect (not in the 10 Commandments) that both you and
Diarmuid
> display - you've opened up your classroom doors and invited us in. That is
decidedly
> not an everyday occurrence, it's a privilege.
>
> (2) I'm a fanatic reminiscing, armchair dogmeist. The thoughts of
practising dogmeists
> and reports from the chalkface, though, are worth their weight in gold.
>
> (3) A book behind me is burning into the back of my head demanding a
mention:
>
> Adrian Holliday: Appropriate Methodology and Social Context. The title
should be in
> flashing lights.
>
> Cambridge University Press pbk
> 1994
> ISBN: 0 521 43745 8
>
> (4) Anything we 'd like to see included...Do you mean, as I've supposed,
anything for
> you to try out?
>
> The emerging logic of what you are doing and describing is that your class
does some
> kind of group project. It could be writing a unit a la Diarmuid, but there
are other
> possibilities..... I overheard my wife talking on the 'phone last night to
a
> colleague....."With my group of 12 kids that are learning German - some
of them have
> been here for less than a year - we are putting on a short play along with
the Polish
> teacher who is doing Little Red Riding Hood in Polish and German and and
Serbian
> teacher who is doing a sketch of some kind in Serbian and German.. We've
written the
> script together and it is amazing how it is helping their German. Ismael,
who couldn't
> look out of his eyes for homesickness a few days ago has already learned
his part and
> so has one of the twins from Mongolia who has only been in Germany for a
few
> months".
>
> Try writing (and performing) some sketches, a play with perhaps some
music to
> choose, something to sew, something to paint and at least make a video of
it?
>
> Dennis
>
>
>
>
> "
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4706
	From: Robert M. Haines
	Date: Mi Okt 01, 2003 6:38 

	Subject: Re: Activity Theory


	I don't know if you've got it right, but I like it.

Rob
----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 30, 2003 9:42 PM
Subject: [dogme] Activity Theory


> I may have completely misunderstood this concept ("Again?" sighs
everybody.)
>
> My understanding of activity theory is that it posits (a word that always
makes me feel grand) that when a teacher gives an instruction in a class,
the learners, upon hearing it will construct their individual
interpretations of that instruction and will set about responding to it,
based on their construction rather than on the teacher's intention.
>
> To me, this makes perfect sense and would go some way to explaining why,
when asked to "look at these sentences and decide which you agree with,"
students, in fact, look at these sentences and decide which are
grammatically correct.
>
> I *thought* it was too easy...am I misguided?
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4707
	From: Adrian Tennant
	Date: Mi Okt 01, 2003 7:02 

	Subject: Re: Activity Theory


	Diarmuid writes:

> To me, this makes perfect sense and would go some way to explaining why,
when asked to "look at these sentences and decide which you agree with,"
students, in fact, look at these sentences and decide which are
grammatically correct.

That's just because *traditional* teaching has been focussed on grammar
(McNuggets). In a recent piece of classroom research I carried out on
'Errors' ALL teachers (whatever nationality) and learners picked up on the
sentences containing grammatical errors but not on the ones where the
problems were punctuation, lexis or register!

Dr Evil



	


	Group: dogme
	Message: 4708
	From: Robert M. Haines
	Date: Mi Okt 01, 2003 7:29 

	Subject: Re: Activity Theory


	Yes, it's the notion of grammar as the glue or backbone of language. We
would do well to dispel that deeply entrenched myth. Is it easier said than
done? Does it involve more than just another Lexical Approach-type take on
language? Do we start in the classroom (as if I had a choice) or work on
various levels in different contexts? Okay, that question is a no-brainer.
Hope the person asking it isn't as well.

Rob
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 30, 2003 11:02 PM
Subject: Re: [dogme] Activity Theory


> Diarmuid writes:
>
> > To me, this makes perfect sense and would go some way to explaining why,
> when asked to "look at these sentences and decide which you agree with,"
> students, in fact, look at these sentences and decide which are
> grammatically correct.
>
> That's just because *traditional* teaching has been focussed on grammar
> (McNuggets). In a recent piece of classroom research I carried out on
> 'Errors' ALL teachers (whatever nationality) and learners picked up on the
> sentences containing grammatical errors but not on the ones where the
> problems were punctuation, lexis or register!
>
> Dr Evil
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4709
	From: djn@d...
	Date: Mi Okt 01, 2003 8:26 

	Subject: Re: Activity Theory & gr*****


	Perhaps I can smuggle in a comment on 'grammar' here rather than giving a new 
subject and producing a groan of "Oh No!" around the dogme world...

I'm struck by how often even the illustrious on this list return to pointing out how X or Y 
can be used for work on relevant grammar. Grammar is the "Russian weed" of the 
TEFL (and even the dogme?) world.

Let me rhetorically ask (i.e. without expecting or requiring an answer) - Why is it that 
'grammar' seems persisitently and ineradicably to be equated with 'language', 'syllabus', 
'What I hope my learners will learn' ?????

How about, just to take one alternative example, the importance of correct register and 
intonation and use of suprasegmentals as a covered up syllabus to be outed so that the 
speaker can sound, and mean to sound:

bored, cautiously interested, puzzled, dismissive, confident, delighted, excited, over 
the moon etc. (Not all at the same time, of course).

'Vocabulary' ? Clearly. 
Useful chunks? Of course. 
The classic skills reading and writing? If needed - of course.

But w h y this adherence to a shopping list of grammar points to be ticked off and 
the foregrounding of just one aspect of language? 


Bewildered of Osnabrueck



	


	Group: dogme
	Message: 4710
	From: Robert Wood
	Date: Mi Okt 01, 2003 9:13 

	Subject: Re: Activity Theory & gr*****


	I think the major publishers have a lot to answer for
here, in that they tend to expect and demand that
their coursebooks keep grammar to the fore. Then we
have students educated within state systems, who are
'taught' English grammar as opposed to English. Some
of these students end up in language schools, having
been studying English for 10 or more years but lacking
in either knowledge or skills. Many of these students
expect plenty of grammar because they think it's
important. They very often get it, partly because it's
the main focus area in many coursebooks.

This circular situation transmits itself, I think to
many language teachers, especially but not only those
who aren't very experienced. Coursebooks and grammar
points have a kind of tangible safety about them for
many teachers and students. It's easy to measure
progress - unit 6 or whatever completed, present
perfect done, etc.

How many of us, I wonder, hear plenty in teachers'
rooms about grammatical issues and coursebooks but
relatively little about skills development and
students' needs? I know I do.

Having said all that, if we go back, say, 10 years, I
think that teachers and learners have come on a fair
way. The existence of this group could be said to be
an example of this. Change seems inevitably slow in
this field, but it does happen, and I feel sure that
this will continue in a positive way.

Rob W


--- djn@d... wrote:
> Perhaps I can smuggle in a comment on 'grammar' 
> here rather than giving a new 
> subject and producing a groan of "Oh No!" around the
> dogme world...
> 
> I'm struck by how often even the illustrious on this
> list return to pointing out how X or Y 
> can be used for work on relevant grammar. Grammar
> is the "Russian weed" of the 
> TEFL (and even the dogme?) world.
> 
> Let me rhetorically ask (i.e. without expecting or
> requiring an answer) - Why is it that 
> 'grammar' seems persisitently and ineradicably to be
> equated with 'language', 'syllabus', 
> 'What I hope my learners will learn' ?????
> 
> How about, just to take one alternative example, the
> importance of correct register and 
> intonation and use of suprasegmentals as a covered
> up syllabus to be outed so that the 
> speaker can sound, and mean to sound:
> 
> bored, cautiously interested, puzzled, dismissive,
> confident, delighted, excited, over 
> the moon etc. (Not all at the same time, of
> course).
> 
> 'Vocabulary' ? Clearly. 
> Useful chunks? Of course. 
> The classic skills reading and writing? If needed -
> of course.
> 
> But w h y this adherence to a shopping list of
> grammar points to be ticked off and 
> the foregrounding of just one aspect of language? 
> 
> 
> Bewildered of Osnabrueck
> 
> 
> 
> 
> 
> 
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	Group: dogme
	Message: 4711
	From: sthornbury@w...
	Date: Mi Okt 01, 2003 11:11 

	Subject: Re: Activity Theory & gr*****


	Here's a thought. The vast majority of teachers - for one reason or 
the other - seem locked into the kind of grammar MacNuggets 
paradigm that Robert (among others) describes. How might a 
paradigm shift be engineered? Not through conferences, seminars, 
workshops, etc - since the majority of teachers don't go to those. 
Not through discussion lists like this, which has attracted barely 
200 subscribers in 4 years, and most of those already converts. 
Not through methodology books like Uncovering Grammar (sales 
barely a 1000 to date) since the bulk of teachers can't afford to buy 
them, or haven't the time to read them. Likewise, articles in 
scholarly magazines. Not through pre-service or in-service trainign 
programs, since the providers of these seem generally speaking to 
be resistant to change. Not through the public examination 
system, which is, perhaps by definition, retrograde (and even when 
it does change, as in the case of FCE, and become entirely text-
based, people still think it's all about MacNuggets).

No. What is the single most formative influence on your average 
teacher's approach? The coursebook!

So: the only way to change the paradigm is to change the 
coursebook.

I remember when, after teaching from Louis Alexander's First 
Things First for a couple of years, Abbs and Freebairns Strategies 
series burst on the scene, with its (notional) functional/notional 
syllabus. It blew my mind, and my whole approach adjusted 
radically: I suddenly realised that all these structures I'd been 
teaching could be categorised under distinct communicative 
purpsoes, for which classroom activities could be designed that 
simulated real life language use (phoning a friend to apologise for 
mssing a date, etc). My classes became much more interesting (I 
think), and teaching became more enjoyable, and I was saved from 
premature pedagogical sclerosis.

Ergo, the coursebook may be the only viable instrument of 
paradigm shift. Ergo, isn't it time for the dogme coursebook?

Scott

> 
> 
> __________________________________
> Do you Yahoo!?
> The New Yahoo! Shopping - with improved product search
> http://shopping.yahoo.com
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 
> 
>



	


	Group: dogme
	Message: 4712
	From: Tom Topham
	Date: Mi Okt 01, 2003 11:32 

	Subject: Re: Chomsky (Was Re: Ahem....)


	>What I'd like to know is who are these people keeping pigeons in boxes 
>until
>they can't fly. Dk?
>
>Rob

Whoever they are no doubt they're also anti-semitic sexist bigots - no 
points for guessing sex and skin colour...

_________________________________________________________________
Tired of spam? Get advanced junk mail protection with MSN 8. 
http://join.msn.com/?page=features/junkmail


	


	Group: dogme
	Message: 4713
	From: Pete.
	Date: Mi Okt 01, 2003 12:20 

	Subject: Re: Chomsky (Was Re: Ahem....)


	A book that gathers a lot of this stuff re: language acquisition in children/case studies of 'feral children'/'talking' primates etc is 'The Articulate Mammal' by Jean Aitchison. It's a really well-presented and easily digestible intro to this psycho- socio- whateverio- linguistics field. 

Tom Topham <tom_topham@h...> wrote:

>What I'd like to know is who are these people keeping pigeons in boxes 
>until
>they can't fly. Dk?
>
>Rob

Whoever they are no doubt they're also anti-semitic sexist bigots - no 
points for guessing sex and skin colour...

_________________________________________________________________
Tired of spam? Get advanced junk mail protection with MSN 8. 
http://join.msn.com/?page=features/junkmail
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	Group: dogme
	Message: 4714
	From: G G
	Date: Mi Okt 01, 2003 2:08 

	Subject: Re: Chomsky (Was Re: Ahem....)


	Pete,
I read the book a while back in my first years of teaching and agree with you that it is probably one of the best reads on the subject of psycholinguistics in as far as it's very easy to read and very informative, not too bogged down with jargon and is harmless to pigeons.

"Pete." <peterhart2000@y...> wrote:
A book that gathers a lot of this stuff re: language acquisition in children/case studies of 'feral children'/'talking' primates etc is 'The Articulate Mammal' by Jean Aitchison. It's a really well-presented and easily digestible intro to this psycho- socio- whateverio- linguistics field. 

Tom Topham <tom_topham@h...> wrote:

>What I'd like to know is who are these people keeping pigeons in boxes 
>until
>they can't fly. Dk?
>
>Rob

Whoever they are no doubt they're also anti-semitic sexist bigots - no 
points for guessing sex and skin colour...
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	Group: dogme
	Message: 4715
	From: Steven Ceuppens
	Date: Mi Okt 01, 2003 2:19 

	Subject: Re: Activity Theory & gr*****


	On Wed, 1 Oct 2003 12:11:47 +0200, sthornbury@w... wrote:

> Ergo, the coursebook may be the only viable instrument of 
> paradigm shift. Ergo, isn't it time for the dogme coursebook?

Hey Scott,

since this is my first year of EFL, I don't know the market that well
(though I did see in our university library that you authored a
coursebook not too long ago). One great coursebook example, however, is
the NT2 (Dutch as a second language)-course for young learners, Zebra.
It's got everything in it that has been talked about in recent years:
learning how to learn, focus on vocabulary and useful chunks, inductive
grammar, multiple intelligences, and quite an interesting path leading
from teacher-centred learning to independent work. Last year I worked
with this coursebook and though great for the learners, it really is a
nightmare for teachers who are turned into robots slavishly following
the teachers' handbook. But I've got a gut feeling somewhere that a
dogme coursebook would come with a thin handbook, right?

Best regards,

Steven



	


	Group: dogme
	Message: 4716
	From: djn@d...
	Date: Mi Okt 01, 2003 3:16 

	Subject: Re: Activity Theory & gr*****


	Steven asks:

"But I've got a gut feeling somewhere that a dogme coursebook
would come with a thin handbook, right?"

Steven,

In a discussion last year about the possibility of a dogme...something printed....there 
were a number of suggestions, including for a book with loose pages in different 
colours (even different shapes, I seem to recall) and some blank pages. It was 
described in one message as "a publisher's nightmare".

Dennis

----------

What? Oh yes.... Don't forget that there is (yet another) list:

dogmecomp@y...

The comp is short for compendium and we are trying to collect YOUR suggestions for 
what should go into that dogme compendium - and who knows, that compendium might 
be very useful as a resource if the dogme coursebook is ever written.

You need to join dogmecomp to be able to send your suggestions - message numbers 
only, please, not copies of the messages, and you can do that by simply posting a 
message to:

Subscribe: dogmecomp-subscribe@yahoogroups.com

And to post your suggestions:

Post message: dogmecomp@yahoogroups.com 


You won't be bothered by tiresome extra messaage because I'll set you all to 
receive no messages.

OK?

----------


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4717
	From: Ted Bear
	Date: Mi Okt 01, 2003 5:48 

	Subject: Re: Chomsky (Was Re: Ahem....)


	Critical Period Hypothesis seems to ring a bell, as Pavlov may have said...


>From: "Sue Murray" <suemurray@i...>
>Reply-To: dogme@yahoogroups.com
>To: "Dogme" <dogme@yahoogroups.com>
>Subject: Re: [dogme] Chomsky (Was Re: Ahem....)
>Date: Tue, 30 Sep 2003 23:00:55 +0200
>
> >If we kept a child trapped in a box for 12 years, do you think they'd
> > be able to learn any language afterwards, or would that ability be
> > forever lost?
>(Iain on the bus)
>
>maybe someone like John B Watson would have deliberately tried such an
>unspeakable (terrible pun) experiment; as it is, there seems to be 3 cases
>of children growing up in conditions where they were deprived (in effect,
>rather than as a deliberate experiment) of language.
>
>- Victor, 'the wild boy of Aveyron', who apparently had lived 'wild' for
>most of his first 12 years
>- Kaspar Hauser (kept in a single room with almost no human contact for 16
>years)
>- Genie, kept in silence in a single room for 13 years (and I think still
>alive in a home for the mentally retarded in LA)
>
>None of these three children learned to speak, despite great subsequent
>efforts to 'teach' them; and despite the fact that they were otherwise
>intelligent and able people.
>
>Maybe these cases are only anecdotal, but I've read about them a number of
>times in various 'respectable' references; and maybe there are other cases,
>though it's a horrifying thought.
>
>(and certainly puts a different perspective on things like 'I am here since
>yesterday' and 'I do many mistakes' ....)
>
>
>----- Original Message -----
>From: "Iain Diamond" <diamond_iain@h...>
>To: <dogme@yahoogroups.com>
>Sent: Tuesday, September 30, 2003 9:49 PM
>Subject: [dogme] Chomsky (Was Re: Ahem....)
>
>
> > --- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> >
> > Sitting on the bus I began to wonder about that pigeon...
> >
> > If we kept a child trapped in a box for 12 years, do you think they'd
> > be able to learn any language afterwards, or would that ability be
> > forever lost?
> >
> > Anyone got a kid their not using? ;)
> >
> > Iain
> >
> > > What I'd like to know is who are these people keeping pigeons in
> > boxes until
> > > they can't fly. Dk?
> > >
> > > Rob
> > > ----- Original Message -----
> > > From: <djn@d...>
> > > To: <dogme@yahoogroups.com>
> > > Sent: Tuesday, September 30, 2003 1:52 AM
> > > Subject: Re: [dogme] Chomsky (Was Re: Ahem....)
> > >
> > >
> > > > . What a keyword for searches....Ahem......
> > > >
> > > > ----------
> > > >
> > > > Sitting comfortably? Ready for a bit of Chomsky?
> > > >
> > > > All quotations from Language and Problems of Knowledge: The
> > Managua Lectures
> > > > MIT Press 1988 ISBN (pbk) 0 262 53070 8
> > > > ----------
> > > > (1) p179
> > > >
> > > > "Question: Why is teaching language to adults so difficult, when
> > children learn language without instruction so readily?"
> > > >
> > > > Answer (NC)
> > > >
> > > > "Scientist don't know the answer. Something must happen to the
> > brain about the time of puberty....Most biological capacities have a
> > time at which they have to operate, and they won't operate before or
> > after that time....I'll give you a real case.
> >
> > > Take a pigeon.
> > > > There's a certain age - I've forgotten. maybe two weeks or so -
> > at which a pigeon has to fly. Now if you keep the pigeon in a box so
> > it can't move its wings until this age and you let it out of its box,
> > it'll fly just as well as any pigeon that's been sitting in the nest
> > all that time. But if you keep it in that box another week or two and
> > then you let it out of the box, it'll never be able to fly. It's very
> > probable that language is something like that.
> > > > For the language teacher that means that you simply cannot
> > teach a language to an adult the way a child learns a language.
> > That's why it's such a hard job."
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to 
>http://docs.yahoo.com/info/terms/
> >
> >
> >
>
>
>
>
>
>
>

_________________________________________________________________
Hotmail messages direct to your mobile phone http://www.msn.co.uk/msnmobile


	


	Group: dogme
	Message: 4718
	From: Robert M. Haines
	Date: Mi Okt 01, 2003 5:51 

	Subject: Re: Activity Theory & gr*****


	Can't we just sit at home in the lotus position, thinking dogme thoughts
that eventually permeate the collective consciousness of the universe?
What's with all this work? No wonder you (Scott) have so much published ---
Overachiever!

Okay, I hope you know I'm joking --- Amis (German nickname for Americans)
aren't always so serious, Fiona.

I think if we're serious (now we are serious again)... if we're serious, we
need to consider a compromise, meaning some of what a publisher will want,
sans grammar McNuggets, and most of what we want. I'm thinking of Dennis'
ideas about real world communication skills that focus on social contexts
and emotions. Didn't we decide intonation was near impossible to teach on
some thread? I doubt we all agreed, but I recall something on that.

We could also include useful chunks of language and vocabulary that comes,
in part, from the learner. How could we manage that? We might just provide
space for it, like the spidergrams in Cutting Edge, a TBL-syllabus?

Overall, I think we need to somehow leave room for language to emerge. That
might be the trick part. Or, a dogme textbook emerges from learners
themselves, i.e. the course books are created class by class, like a TV
series (bad comparison, sorry) where each new episode follows on the
previous one. It could be a sort of textbook sub-culture at first. I'm
thinking of New Clown Posse (Is that their name?). I don't listen to them,
but I know they started their music with the idea that the big studios would
never market it because it was so hostile to the industry, which enticed all
the major studios into wanting the band ASAP. So do we exploit the 'taboo'
nature?

I feel like the Guardian lurkers are out there with their night-vision
goggles. They're going to love this.

Rob
----- Original Message -----
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, October 01, 2003 3:11 AM
Subject: Re: [dogme] Activity Theory & gr*****


> Here's a thought. The vast majority of teachers - for one reason or
> the other - seem locked into the kind of grammar MacNuggets
> paradigm that Robert (among others) describes. How might a
> paradigm shift be engineered? Not through conferences, seminars,
> workshops, etc - since the majority of teachers don't go to those.
> Not through discussion lists like this, which has attracted barely
> 200 subscribers in 4 years, and most of those already converts.
> Not through methodology books like Uncovering Grammar (sales
> barely a 1000 to date) since the bulk of teachers can't afford to buy
> them, or haven't the time to read them. Likewise, articles in
> scholarly magazines. Not through pre-service or in-service trainign
> programs, since the providers of these seem generally speaking to
> be resistant to change. Not through the public examination
> system, which is, perhaps by definition, retrograde (and even when
> it does change, as in the case of FCE, and become entirely text-
> based, people still think it's all about MacNuggets).
>
> No. What is the single most formative influence on your average
> teacher's approach? The coursebook!
>
> So: the only way to change the paradigm is to change the
> coursebook.
>
> I remember when, after teaching from Louis Alexander's First
> Things First for a couple of years, Abbs and Freebairns Strategies
> series burst on the scene, with its (notional) functional/notional
> syllabus. It blew my mind, and my whole approach adjusted
> radically: I suddenly realised that all these structures I'd been
> teaching could be categorised under distinct communicative
> purpsoes, for which classroom activities could be designed that
> simulated real life language use (phoning a friend to apologise for
> mssing a date, etc). My classes became much more interesting (I
> think), and teaching became more enjoyable, and I was saved from
> premature pedagogical sclerosis.
>
> Ergo, the coursebook may be the only viable instrument of
> paradigm shift. Ergo, isn't it time for the dogme coursebook?
>
> Scott
>
> >
> >
> > __________________________________
> > Do you Yahoo!?
> > The New Yahoo! Shopping - with improved product search
> > http://shopping.yahoo.com
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4719
	From: Steven Ceuppens
	Date: Mi Okt 01, 2003 6:05 

	Subject: Re: Activity Theory & gr*****


	On Wed, 1 Oct 2003 09:51:37 -0700, Robert M. Haines wrote:

> I'm
> thinking of New Clown Posse (Is that their name?). I don't listen to them,
> but I know they started their music with the idea that the big studios would
> never market it because it was so hostile to the industry, which enticed all
> the major studios into wanting the band ASAP. So do we exploit the 'taboo'
> nature?

It's the Insane Clown Posse, and hostility towards everything is their
trademark... Some audience seems to enjoy the Posse pouring lemonade
over the concert goer's heads ...

Steven



	


	Group: dogme
	Message: 4720
	From: djn@d...
	Date: Mi Okt 01, 2003 6:12 

	Subject: dogme between covers (Was: Activity Theory & gr*****)


	I'm a virgo, a moderator of x lists, I studied history and was told to care about 
documentation.. Before we go any further in our initial brain-storming for the textbook of 
the century, let's ditch this totally misleading subject line: Activity Theory gr*****


Dennis



	


	Group: dogme
	Message: 4721
	From: Robert M. Haines
	Date: Mi Okt 01, 2003 6:37 

	Subject: Re: Activity Theory & gr*****


	Thanks for reminding me how hip I am not, Steven. ;-) I'll bet The Ramones
poured lemonade over fans' heads first though.

Rob
----- Original Message -----
From: Steven Ceuppens <stevence@y...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, October 01, 2003 10:05 AM
Subject: Re: [dogme] Activity Theory & gr*****


> On Wed, 1 Oct 2003 09:51:37 -0700, Robert M. Haines wrote:
>
> > I'm
> > thinking of New Clown Posse (Is that their name?). I don't listen to
them,
> > but I know they started their music with the idea that the big studios
would
> > never market it because it was so hostile to the industry, which enticed
all
> > the major studios into wanting the band ASAP. So do we exploit the
'taboo'
> > nature?
>
> It's the Insane Clown Posse, and hostility towards everything is their
> trademark... Some audience seems to enjoy the Posse pouring lemonade
> over the concert goer's heads ...
>
> Steven
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4722
	From: Robert M. Haines
	Date: Mi Okt 01, 2003 6:42 

	Subject: Lemonade


	Make that the Sex Pistols and now I'm back to dogme-related topics --- Promise.

Robbie Rotten


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4723
	From: sthornbury@w...
	Date: Mi Okt 01, 2003 7:00 

	Subject: Bananas


	Can we all go easy on the one-liners: I keep getting complaints 
from people that their emails are full of dogme trivia. It seems it's 
either that or mini-dissertations. Isn't their an ideal length for this 
damned genre? Dennis?
The Moderator



On 1 Oct 03, at 10:42, Robert M. Haines wrote:

> Make that the Sex Pistols and now I'm back to dogme-related topics ---
> Promise.
> 
> Robbie Rotten
> 
> 
> [Non-text portions of this message have been removed]
> 
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 
> 
>



	


	Group: dogme
	Message: 4724
	From: Iain Diamond
	Date: Mi Okt 01, 2003 7:14 

	Subject: Re: Activity Theory


	As an aside, I once mentioned to some upper-intermediate students 
how I cope when talking to native Spanish speakers: sometimes all I 
understand is a couple of words. Often this is enough to guess the 
intent to the speaker. Other times I don't get a word and I guess 
from body language and the context what they might be saying/asking.

In your example, it's likely that the students either 1) stopped 
listening after they heard the "look at these sentences" and guessed 
what you meant, or 2) the second part "decide if you agree" was too 
complex for them to understand. Perhaps, the shorter question "Do 
you agree?" whilst pointing at the sentences would get them off on 
the correct foot.

Iain

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> wrote:
> I may have completely misunderstood this concept ("Again?" sighs 
everybody.)
> 
> My understanding of activity theory is that it posits (a word that 
always makes me feel grand) that when a teacher gives an instruction 
in a class, the learners, upon hearing it will construct their 
individual interpretations of that instruction and will set about 
responding to it, based on their construction rather than on the 
teacher's intention.
> 
> To me, this makes perfect sense and would go some way to 
explaining why, when asked to "look at these sentences and decide 
which you agree with," students, in fact, look at these sentences 
and decide which are grammatically correct.
> 
> I *thought* it was too easy...am I misguided?
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4725
	From: Iain Diamond
	Date: Mi Okt 01, 2003 7:32 

	Subject: Re: Activity Theory & gr*****


	An interesting idea, but I'm not convinced that a dogme textbook is 
going to do it. Part of my CELTA course involved evaluating 
material; if the course stimpulates that grammar focus is a 
fundamental part of the syllabus, trainee will reject 
this "unconvential" resource immediately. Considering your proposal, 
perhaps, as already happens, after a while some teachers will begin 
thinking for themselves and convert to the 'dark side' individually. 
From my point of view it would be more worthwhile to lobby the 
accrediting institutions to accept and promote the benefits of dogme 
(we'd need some real research to acheive this). When that happens 
the whole field of teaching will jump on the dogme bandwagon, 
instead of the occasion 'lost soul'.

Iain

--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> Here's a thought. The vast majority of teachers - for one reason 
or 
> the other - seem locked into the kind of grammar MacNuggets 
> paradigm that Robert (among others) describes. How might a 
> paradigm shift be engineered? Not through conferences, seminars, 
> workshops, etc - since the majority of teachers don't go to those. 
> Not through discussion lists like this, which has attracted barely 
> 200 subscribers in 4 years, and most of those already converts. 
> Not through methodology books like Uncovering Grammar (sales 
> barely a 1000 to date) since the bulk of teachers can't afford to 
buy 
> them, or haven't the time to read them. Likewise, articles in 
> scholarly magazines. Not through pre-service or in-service 
trainign 
> programs, since the providers of these seem generally speaking to 
> be resistant to change. Not through the public examination 
> system, which is, perhaps by definition, retrograde (and even when 
> it does change, as in the case of FCE, and become entirely text-
> based, people still think it's all about MacNuggets).
> 
> No. What is the single most formative influence on your average 
> teacher's approach? The coursebook!
> 
> So: the only way to change the paradigm is to change the 
> coursebook.
> 
> I remember when, after teaching from Louis Alexander's First 
> Things First for a couple of years, Abbs and Freebairns Strategies 
> series burst on the scene, with its (notional) functional/notional 
> syllabus. It blew my mind, and my whole approach adjusted 
> radically: I suddenly realised that all these structures I'd been 
> teaching could be categorised under distinct communicative 
> purpsoes, for which classroom activities could be designed that 
> simulated real life language use (phoning a friend to apologise 
for 
> mssing a date, etc). My classes became much more interesting (I 
> think), and teaching became more enjoyable, and I was saved from 
> premature pedagogical sclerosis.
> 
> Ergo, the coursebook may be the only viable instrument of 
> paradigm shift. Ergo, isn't it time for the dogme coursebook?
> 
> Scott
> 
> > 
> > 
> > __________________________________
> > Do you Yahoo!?
> > The New Yahoo! Shopping - with improved product search
> > http://shopping.yahoo.com
> > 
> > 
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> > 
> > Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/ 
> > 
> >



	


	Group: dogme
	Message: 4726
	From: profshaun36
	Date: Mi Okt 01, 2003 9:32 

	Subject: Dealing with dogme mistakes


	> That's just because *traditional* teaching has been focussed on 
grammar
> (McNuggets). In a recent piece of classroom research I carried out 
on
> 'Errors' ALL teachers (whatever nationality) and learners picked up 
on the
> sentences containing grammatical errors but not on the ones where 
the
> problems were punctuation, lexis or register!
> 
> Dr Evil

With regard mistakes what about reformulation. Which I use a lot in 
my dogmetic classes. When trainign in error correction teachers find 
reformulating grammar easier don´t you think? Vocab is so large and 
vast and difficult to box. There is also another problem that I 
always question. Am I putting my words in the students mouths by 
giving them what I think is the right way? There are too many 
variables. Grammar is easily packaged.
I try and help people use reformulation but without lots and lots of 
practice and moving away from the McNugget it´s difficult.
Teachers who are conditioned to the McNugget way sometimes can´t here 
the vocab problems at all in speaking activities. They can only seem 
to do it when they have time to mark a composition.
maybe I´ve made lots of brash staements here but doesn´t anyone else 
think like this?



	


	Group: dogme
	Message: 4727
	From: Diarmuid Fogarty
	Date: Mi Okt 01, 2003 10:05 

	Subject: Textbooks


	The whole idea of a dogme coursebook is decidedly dodgy to me. It's a bit like the idea that you only destroy the parliamentary system by taking part in it; or like those bands who rant against exploitation and muzak whilst in the employ of some exploitative muzak merchant (yes, Mr Rotten, I'm looking at you!). 

The only real dogme coursebook is the one that is written by the class (students & teacher). If we stand by our convictions and they are seen to work, the change will take place. It may be gradual but it will happen. How we can convince people to throw away the coursebook by using OUR coursebook is beyond me. Dogme, above all else, is not about mass production. It is individual; it is local and it is indefinable.I can already hear the pedants hissing about oxymorons...

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4728
	From: Sue Murray
	Date: Mi Okt 01, 2003 10:50 

	Subject: Re: Activity Theory & gr*****


	I agree what Rob W said about change being apparent - I've certainly seen
big changes in attitudes and practices over recent years - without throwing
the baby out with the bath water.

Scott wrote:
>What is the single most formative influence on your average
> teacher's approach? The coursebook!

For the last three years, working with a regular intake of newly qualified
teachers as well as oldly qualified ones, and with fairly regular contact
with a small number of other schools and staff in different areas, I would
honestly give a different answer to Scott's question:

What is the single most formative influence on your average
teacher's approach? The students!

(this is the dogme 'coursebook' perhaps? the baby, not the bathwater?)

Not denying of course that for many teachers a coursebook is still often a
'comforting' fall back, but despite wild proliferation and frantic
marketing, they (coursebooks) are gradually (and in some cases not so
gradually ...) becoming overridden and supplanted by the 'on-line' aspects
of life - from personal contact to information technology ....two sometimes
seemingly opposing but also complimentary and sometimes mutually supportive
aspects of life today? And I sometimes get the feeling that human
contact gets re-valued and appreciated as special and precious, as well as
at the same time widening its definition, because of
all the 'machines' in our life....
anyway, it's altogether much more of a 'I don't want to meet my coursebook,
I want to meet my students', from what I see and have been seeing....

One example, as it's from today; one teacher, talking about her summer
teaching experience at The Bell
School in UK, told us that in once-a-fortnight 'counselling' sessions
with students individually, the majority of students (of many different
nationalities) asked for:
less or no coursebook, more conversation, more correction; and quite a few
asked for more video and computer. She found this feedback very helpful and
willingly responded - except for the computer and video stuff, which she
said she didn't really know how to handle, and with some dilemma (rightly
and understandably!)about how to best to deal with the correction issue.
She did her CELTA in June, but already seems far from having her teaching
head stuck in a coursebook .....

Sue
oh, and just a thought; if a book like Uncovering Grammar has sold 1000
copies, maybe that's 1000 schools with an average of 10 teachers per school;
if they've all read it, that's 10,000 readers ..... :)!
----- Original Message -----
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, October 01, 2003 12:11 PM
Subject: Re: [dogme] Activity Theory & gr*****


> Here's a thought. The vast majority of teachers - for one reason or
> the other - seem locked into the kind of grammar MacNuggets
> paradigm that Robert (among others) describes. How might a
> paradigm shift be engineered? Not through conferences, seminars,
> workshops, etc - since the majority of teachers don't go to those.
> Not through discussion lists like this, which has attracted barely
> 200 subscribers in 4 years, and most of those already converts.
> Not through methodology books like Uncovering Grammar (sales
> barely a 1000 to date) since the bulk of teachers can't afford to buy
> them, or haven't the time to read them. Likewise, articles in
> scholarly magazines. Not through pre-service or in-service trainign
> programs, since the providers of these seem generally speaking to
> be resistant to change. Not through the public examination
> system, which is, perhaps by definition, retrograde (and even when
> it does change, as in the case of FCE, and become entirely text-
> based, people still think it's all about MacNuggets).
>
> No. What is the single most formative influence on your average
> teacher's approach? The coursebook!
>
> So: the only way to change the paradigm is to change the
> coursebook.
>
> I remember when, after teaching from Louis Alexander's First
> Things First for a couple of years, Abbs and Freebairns Strategies
> series burst on the scene, with its (notional) functional/notional
> syllabus. It blew my mind, and my whole approach adjusted
> radically: I suddenly realised that all these structures I'd been
> teaching could be categorised under distinct communicative
> purpsoes, for which classroom activities could be designed that
> simulated real life language use (phoning a friend to apologise for
> mssing a date, etc). My classes became much more interesting (I
> think), and teaching became more enjoyable, and I was saved from
> premature pedagogical sclerosis.
>
> Ergo, the coursebook may be the only viable instrument of
> paradigm shift. Ergo, isn't it time for the dogme coursebook?
>
> Scott
>
> >
> >
> > __________________________________
> > Do you Yahoo!?
> > The New Yahoo! Shopping - with improved product search
> > http://shopping.yahoo.com
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4729
	From: Sue Murray
	Date: Mi Okt 01, 2003 10:50 

	Subject: Re: Re: Activity Theory


	(re Iain's point): and when we guess, we often go for the odds-on from
experience where applicable - eg, if in a classroom, and teacher puts
student
utterances (never liked that word..) on board, for some students that's
'QED' correct the mistakes; and maybe if it's a common or expected practice,
they don't really listen to what the teacher's saying, so it's assume not
even guess.

I quite often put up 'quotes' on the board during natural lulls in
conversation - things we've said that seem worth further discussion, or have
caused particular interest, or are 'special' (eg funny, controversial,
clever, beautifully put, original) in some way. And this often
provides sparks which refuel, redirect and reformulate the conversation, and
in any case 'records' certain points made and ideas expressed etc. Also can
revisit a lot of nice little side-tracks that don't get properly travelled
first time around.

One class I well remember tho had difficulty getting into this type of
'interlude', because at first they assumed there were errors in the things
I was writing up; then when I convinced them there weren't, they got
perplexed, and had some trouble 're-modulating' because it seems they had
already switched into 'oh sh**, what have we done wrong?' mode, and weren't
in ideas and experiences mode anymore; it took a couple of weeks for them to
shake off this 'habit'. Skinner would only have been mildly impressed.

Incidentally (maybe one for Dennis, this? ;) I read (reed) the following in
Larsen-Freeman's Grammaring book:
QUOTE research shows that students want to be corrected more than teachers
generally feel is necessary ..........Francisco Gomes de Mateo (*), in
drafting a declaration of learners' grammatical rights, asserts that
learners have the right to receive 'constructive, humanizing feedback on
their grammatical errors' UNQUOTE
(*In V Cook (ed) Portraits of L2 users, Clevedon, England: Multilingual
Matters. 315)

----- Original Message -----
From: "Iain Diamond" <diamond_iain@h...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, October 01, 2003 8:14 PM
Subject: [dogme] Re: Activity Theory


>
> As an aside, I once mentioned to some upper-intermediate students
> how I cope when talking to native Spanish speakers: sometimes all I
> understand is a couple of words. Often this is enough to guess the
> intent to the speaker. Other times I don't get a word and I guess
> from body language and the context what they might be saying/asking.
>
> In your example, it's likely that the students either 1) stopped
> listening after they heard the "look at these sentences" and guessed
> what you meant, or 2) the second part "decide if you agree" was too
> complex for them to understand. Perhaps, the shorter question "Do
> you agree?" whilst pointing at the sentences would get them off on
> the correct foot.
>
> Iain
>
> --- In dogme@yahoogroups.com, "Diarmuid Fogarty"
> <fogarty.olmos@t...> wrote:
> > I may have completely misunderstood this concept ("Again?" sighs
> everybody.)
> >
> > My understanding of activity theory is that it posits (a word that
> always makes me feel grand) that when a teacher gives an instruction
> in a class, the learners, upon hearing it will construct their
> individual interpretations of that instruction and will set about
> responding to it, based on their construction rather than on the
> teacher's intention.
> >
> > To me, this makes perfect sense and would go some way to
> explaining why, when asked to "look at these sentences and decide
> which you agree with," students, in fact, look at these sentences
> and decide which are grammatically correct.
> >
> > I *thought* it was too easy...am I misguided?
> >
> > [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4730
	From: Adrian Tennant
	Date: Mi Okt 01, 2003 11:33 

	Subject: Dogme Textbooks


	Well, lots of issues here,

As Diarmuid points out:

> The only real dogme coursebook is the one that is written by the class
(students & teacher).

But it's of no use to other classes and of little use to the same class
(it's really a very 'Here and Now' thing). Yes, it remains as a reminder and
a useful revision tool but .....

I also think that the only way to subvert is from within. & Scott, we've
already been doing that, haven't we? On the onestopenglish.com site we've
started a section on Mininmal Resources which, at it's heart has Dogme!?
Slowly, but surely we can move things towards a philosophy of 'something
from nothing' OR more to the point 'everything from the learners'?

Let's make the teacher the mirror.
I see my reflection
The future is something seen in crystal balls

Here I'm reminded of Rob's posting about the reaction of students saying he
was lazy. Well s*** Rob ask them whether they really think YOU need to
practise English????


Dr Evil



	


	Group: dogme
	Message: 4731
	From: Sue Murray
	Date: Mi Okt 01, 2003 11:51 

	Subject: Re: Dealing with dogme mistakes


	this doesn't really answer your points Shaun, but what I find - though I'm
talking small (max. 12 students) classes (dogme has many forms) - is that
*most* of the language
learners want and appreciate help with is more lexical than grammatical;
and it's not so much mistakes, but how to say something so it 'feels' better
or more effective, or how to say something more easily, or how to say
something new, or reassurance about using the right words or turn of phrase;
this requires a degree of intersubjectivity from the teacher, rather than
attention to grammatical form.

And vocab isn't so large or vast when you're dealing with the specificity of
what someone wants or is trying to say. It might be elusive at times - I
find us sometimes running rings, 'yeah, know exactly what you mean, there's
a couple of ways of saying it, but I just can't remember at the moment' sort
of thing - sometimes another student will come up with it, sometimes it
comes to me or another later, (and sometimes it drives me mad cos I know I
know the right word or phrase and it's on the tip of my tongue...!) but even
when it's not there immediately it's 'real' and eventually emerges (even a
day or two later; and 'standby' alternatives can generate great stuff); and
it's satisfying for students (they say so) because
they learn loads - in this sense, yes, as you say Shaun:

>Vocab is so large and
>vast and difficult to box.

not boxing it, but 'on-lining' it, seems to really help it be meaningful and
manageable at the same time ... without necessarily 'closing down' or
limiting - or overtaxing - the 'relationship' the learner has with the
language concerned .....

----- Original Message -----
From: "profshaun36" <sddowling@u...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, October 01, 2003 10:32 PM
Subject: [dogme] Dealing with dogme mistakes


> That's just because *traditional* teaching has been focussed on
grammar
> (McNuggets). In a recent piece of classroom research I carried out
on
> 'Errors' ALL teachers (whatever nationality) and learners picked up
on the
> sentences containing grammatical errors but not on the ones where
the
> problems were punctuation, lexis or register!
>
> Dr Evil

With regard mistakes what about reformulation. Which I use a lot in
my dogmetic classes. When trainign in error correction teachers find
reformulating grammar easier don´t you think? Vocab is so large and
vast and difficult to box. There is also another problem that I
always question. Am I putting my words in the students mouths by
giving them what I think is the right way? There are too many
variables. Grammar is easily packaged.
I try and help people use reformulation but without lots and lots of
practice and moving away from the McNugget it´s difficult.
Teachers who are conditioned to the McNugget way sometimes can´t here
the vocab problems at all in speaking activities. They can only seem
to do it when they have time to mark a composition.
maybe I´ve made lots of brash staements here but doesn´t anyone else
think like this?





To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
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	Group: dogme
	Message: 4732
	From: Fiona
	Date: Do Okt 02, 2003 12:10 

	Subject: Re: Dogme Textbooks


	Well, I agree with Adrian, Scott and Diarmuid all at the same time! 
Have my cake and eat it.
I agree that a dogme coursebook sounds like a contradiction in terms -
rather like a self-help manual giving you other people's help and 
advice. It couldn't really exist (though a dogme manual, outlining 
how to go about dogme could exist); it wouldn't be dogme.

BUT coursebooks should change, change from grammar boxes and all that 
cra*. Change to something more holistic. 

The problem is, the publishers say "it's what the market wants", the 
market largely being state education where masses of books can be 
shifted. And state education tends to stick to grammar cuz it's 
measureable, you can be "right" or "wrong" in much the same way that 
FCE exercises have "right" or "wrong" answers. English as a Body of 
Knowledge (a collection of McNs). That's what most coursebooks are 
about. They're not usually about English as a Language and Means of 
Communication, as that wouldn't sell. And it would be far too long. 
About the same size as the internet.

I suppose English File is one of the few non-mainstream, language 
academy aimed, best-selling coursebooks around at the moment (Cutting 
Edge too perhaps). And it's so McNuggety, but then it's familiar to 
the vast majority of teachers, and kind of a safe product for that 
reason. How many publishers would stick their necks out on a new 
style product, these days? Although, you never know, someone might be 
interested in trying to topple that OUP giant............ 

Sorry. More trivia.

Fiona



	


	Group: dogme
	Message: 4733
	From: lifang67
	Date: Do Okt 02, 2003 12:48 

	Subject: The Real Activity Theory


	Yesterday in Elementary English Education we were studying counting 
rhymes. You know, the things kids use to decide who is going to 
be "it".

Eenie, meenie, mynie, mo
Catch a tiger by the toe
If he hollers let him go (or: if he hollers make him pay)
Eenie meenie mynie mo. (or: fifty dollars every day)

Someone asked me what the word "hollers" meant. She had grown up in 
the US and used it millions of times, but never actually understood 
it. 

That's not so strange, when you think about it. I grew up in the US 
and used it billions of times, and it never occurred to me until this 
summer, when I was writing the book for Elementary English Education 
II, to question the coherence of the text. 

Tigers do not have toes. They have paws, with claws on them. And if 
you do happen to catch a tiger by a paw or a claw, you will probably 
not want to let him go. I leave aside the problematic of making 
tigers pay fines in ready money.

Having no teacher handy, I asked my Dad about this. He told me that 
when he was a kid, the rhyme went:

Catch a nigger by the toe
If he hollers let him go....

And now it makes a very nasty kind of sense, and I would imagine it 
is a relic of the slave-hunting era in the USA, and the fifty dollars 
might even be a reference to bounty on fugitive slaves. 

So how did it get changed? This is speculation; we are not talking 
about well-documented literary history. But I imagine some elementary 
school teacher was listening to counting rhymes during recess one day 
and decided they were a good, learner-developed and fair way of 
determining who was going to go first, or who had to stay after and 
clean the toilets. But of course the language needed some changing.

I suppose it is possible, at this point, to launch a blistering 
critique of the "PC" elementary school teacher, who has created an 
incoherent piece of gibberish in the name of "tidying up" the 
authentic voice of the learner, resplendent in all his natural 
backwardness and bigotry. 

But it seems to me much more dogmetic to say that this is the 
authentic two cents of the teacher, combined with the authentic voice 
of the learner (prosodically if not semantically resplendent), and a 
good two-bits worth of learner-initiated dogme classroom technique. 
(Actually, if I were going to criticize the teacher, I would 
criticize her for not going far enough, because any black kid would 
recognize the reference to the Little Black Sambo story.)

But back to my class. I was trying a "twofer", using the counting 
rhyme to teach two things--the use of nonsense words as a sandwich 
for non-nonsense words ("Eenie-meenie" has exactly the same sandwich 
structure as "Hickory Dickory Dock"). But I was also using it to 
teach child concepts of fairness.

Similarly, I've got two reasons to cite it in this space (sorry about 
the dissertation length, folks--try the delete button!). First, to 
welcome our anti-PC crusader Tom back to the list. But secondly to 
answer Diarmuid's query (a while back) on activity theory. 

The voice of the learner in the rhyme is represented by pure sound--
pure rhythm. In other words, the meaning of the rhyme is pretty much 
irrelevant; it's the trochaic rhythm that counts, and that's all. At 
least at the beginning.

Vygotsky would say this is an example of action/meaning, or even 
action = meaning. By "action" he means physical action--action of the 
vocal chords that speak or the hand that scribbles. In this case (and 
in many cases of child pre and proto-language) the action IS the 
meaning.

But the point is that this is NOT language. Not yet. It's action. 
Maybe even "activity". But it's not language, any more 
than "activity" or even "labor power" is human labour.

Vygotsky said that words are a microcosm of HUMAN consciousness. The 
problem with hanging everything on "action" or "activity" is that it 
is then much less clear how that consciousness differs from that of 
animals and in what direction it's going to develop.

You said that activity theory predicts that learners will form a 
particular construction of a teacher's directions, and act on that 
construction. (If you think about it, you will see that that is 
precisely what the kid in my example, the one who used his knowledge 
of Harry Potter to interpret the weatherman's "hot spell", did). You 
can see this is a much higher stage--children start with the 
teacher's meaning, and then turn it into activity.

At the lower stage, what happens is just the reverse. Children start 
with their own activities and then turn them into meanings (as when a 
child learns to point at objects by unsuccessfully grasping them, or 
a child learns to say "Mama" by random movements and sounds which are 
then socially interpreted as words). 

I think your rather practical interpretation of activity theory is 
compatible with both Vygotsky and activity theory. It's also 
compatible with Luke's expressed distaste for classes that are too 
full of "activities" which are really passivities, and rely entirely 
on the teacher's intepretation of what the kids should be doing. But 
it's really at MY level of teaching and learning that the differences 
between Vygotsky and activity theory are apparent. Children, after 
all, are not that different from tigers; just ask them.

dk1



	


	Group: dogme
	Message: 4734
	From: lifang67
	Date: Do Okt 02, 2003 1:02 

	Subject: A Suggestion


	I realize that some people are objecting (to Scott) to MY mails, as 
well as to Rob's pouring lemonade all over everybody. My suggestion 
is to go to the Yahoo site, and go to Edit My Membership. Set your 
prefs on NO e-mail, and then visit the site regularly when you want 
to read about dogme. You can ignore all the mails with "lifang67" 
or "romiha" or any other poster who displeases you. That's what I do; 
it keeps my e-mail box very tidy, and the fact that I hardly ever 
read my own mails keeps me insufferably prolix. Dixit.

dk1



	


	Group: dogme
	Message: 4735
	From: profshaun36
	Date: Do Okt 02, 2003 1:38 

	Subject: Re: Dogme Textbooks


	-
Sorry Fiona

I can't see that evenly the nicely packaged with some good listening 
English File, could possibly be entertained by a dogme teacher. The 
McNugget teacher yes. so many teachers say I like the book and the 
extra activites at the back are fun it means they are thinking of 
themselves rather than the learner.
Course books have to be out. Full stop.

I can however only see a small light an advantage for a book with 
lots of texts which could be be more dogme, no page numbers or units 
but a chance for teachers to do whatever they want with them (or not).

I see some publishers are moving away from the mass produced all 
encompasing course books and making them for individual countries 
which is at least a small step in the right direction.

Maybe Cutting edge was a nice book because is was supposed to be more 
Task based ( I thought the grammar section made it PPP again) and was 
more interesting for the teachers to train in /try out this new 
style ,but could it really be exactly what the learners want.
A Dogme book would probably fall into this. Everyone would try it out 
as the new way of teaching and then loads of professors would write 
long books saying why it is so good and why it is not. People would 
get frustrated as the package wouldn't suit their McNugget 
traditional teaching and be dropped like a stone anyway.
That is what the main sense of Dogme is. For the learner attending to 
their needs and allowing the teacher to negotiate and listen to what 
they should really be doing is paying attention to human beings.

I hope you can tell that I wrote this in a quite calm typing manner 
with careful pushing of keys, so that my ramblings don't sound to 
strong in reply.
Shaun



	


	Group: dogme
	Message: 4736
	From: Charles Jannuzzi
	Date: Do Okt 02, 2003 3:06 

	Subject: Chomsky (Was Re: Ahem....)


	--- In dogme@yahoogroups.com, djn@d... wrote:
> .. What a keyword for searches....Ahem......
> 
> ----------
> 
> Sitting comfortably? Ready for a bit of Chomsky?

He must be the most quoted person on the planet.

He doesn't really answer the point I raised. What shuts 
down? Is it a LAD or is it a type of general learning that 
only works with maturing brains and not mature ones? Pinker 
and Chomsky are on record for the former. I believe more and 
more in the latter.

CJ



	


	Group: dogme
	Message: 4737
	From: Robert M. Haines
	Date: Do Okt 02, 2003 6:21 

	Subject: Re: Bananas


	Until the rules we've agreed to are changed or I'm booted off the list, I'll
write what I feel is appropriate. If this causes problems for people, they
should follow dk's suggestion or complain to me personally.

Rob
----- Original Message -----
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, October 01, 2003 11:00 AM
Subject: [dogme] Bananas


> Can we all go easy on the one-liners: I keep getting complaints
> from people that their emails are full of dogme trivia. It seems it's
> either that or mini-dissertations. Isn't their an ideal length for this
> damned genre? Dennis?
> The Moderator
>
>
>
> On 1 Oct 03, at 10:42, Robert M. Haines wrote:
>
> > Make that the Sex Pistols and now I'm back to dogme-related topics ---
> > Promise.
> >
> > Robbie Rotten
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4738
	From: Robert M. Haines
	Date: Do Okt 02, 2003 6:33 

	Subject: Week 2.3


	The slide show/lecture on Nicaragua was interesting and informative. It was a treat for the stronger student to face the challenge of listening to a presentation about her homeland. I asked students to write about what they saw, heard and thought of the presentation. 

The photo presentation today went very well. I was impressed by the amount of peer teaching as I sat in back of the room. I came in only to help out when no one else seemed to do so and it appeared essential that the presenter have the input/feedback.

After the presentations, we reviewed lexis that had arisen through the presentations by playing hot seat, the class' favorite vocabulary game to date.

I sense real progress among the learners. I also sense how well they can imitate what they've been hearing, e.g. me saying Hello in the morning. I can see firsthand how students are trying on the new phrases and other items like articles of clothing. I think they find this identity shift a bit unsettling and fun at the same time. I've reflected on how identity shifts to accommodate new sounds and items when learning language.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4739
	From: Diarmuid Fogarty
	Date: Do Okt 02, 2003 7:43 

	Subject: Re: Dogme Textbooks


	The doc writes that "[the student-written coursebook is] of no use to other classes and of little use to the same class
(it's really a very 'Here and Now' thing)".

I disagree. The experience will hopefully extend way beyond the here and now. The book itself may not be worth much (other than to inspire other people to repeat the experiment) but the process captivated students who I was surprised to see so involved.

I had tutorials yesterday and spoke to S, a Japanese student. He told me that he wasn't happy with my classes and that he wasn't learning anything. In a rather circuitious manner, he also said that he thought I was a bad teacher. Reasons? I don't use the coursebook, I don't teach him grammar and I spend far too much time talking with the students. He decided to never say anything to anyone in class in an attempt to restore the balance. He slept in class or didn't come to class because "I wouldn't sleep if you were a good teacher." He never did any writing either in class or at home because...well, he didn't explain that one to me. He had been told by his mixed aged, American/English teachers in his previous school in Japan that at his level fluency could only be achieved once the grammatical rules had been mastered. I think we were both relieved to agree on moving him to another class...where I think he is likely to be equally disappointed.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4740
	From: Diarmuid Fogarty
	Date: Do Okt 02, 2003 8:04 

	Subject: Before The Storm


	sorry...I meant to add what had happened before the tutorial of fire.

I wrote the word MANCHESTER on two bits of flipchart paper. Students worked in teams, each sending a running delegate to come up and write a word coming off my word (ie Maybe; apples; novocaine; cahoots; etc). Points were given to/for the first team to finish; the team with the crappest/longest/best/most multisyllabic/most interesting words and the best spelling which meant that the team which lost, in fact won.

In pairs students worked with the words from the other team, using their dictionaries to see if there were any interesting collocations. Then they were asked to take half of their words (ie Student A takes MANCH and Student B takes ESTER) and they had to work them into a conversation about men and women. The first student to weave all of their words into the conversation would be the winner and the King or Queen of the Party. Competition...well, if it's done in the right tone nobody pays any heed to it. Rather than attacking the structure from within, it's more fun to attack the structure by laughing at it and highlighting how ridiculous it is. Does it work? Well, when I do the obligatory, "Who won?", students invariably reply, "Uhh, both of us." Clearly, in a task like the one set, that's not possible...but it happened.

Now, advice time again: Maryam and her compatriot Sara are increasingly vocal. Maryam collected in the homework yesterday (in another example of activity theory a la Diarmuid). When she came to the front, she asked me if I would like her to report on who hadn't done their work...

int he class we also have terrified Koreans (one of whom is on the verge of tears any time she speaks to me) and timidf Vietnamese. Other students have mentioned that their biggest concern is that "some" students are dominating the class. Now, I've told them to shut up (smilingly); I've told the other students that if they have something to say, they shouldn't let anyone else get in the way; and I've told them all that they have a duty to themselves and to others to encourage the quieter ones to participate. But the problem remains. I'm taking a longer term view of it which says that change is a gonna come, lord. But does anyone have any tips (short of gagging the Iranians).

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4741
	From: djn@d...
	Date: Do Okt 02, 2003 8:07 

	Subject: Self-regulation (was Bananas)


	Banana's as in going bananas?

The question of length..... (Do you all get as much spam about that as I do?)

Non-trivially, and to answer Scott's question....

There are several people on this list and other lists who are so polite and aware of the 
encouragement of positive feedback that they feel they must acknowledge every single 
response.

There are others who are so aware of the therapeutic value of thinking aloud through 
the keyboard and then pressing send that they momentarily lose sight of one of the 
golden rules of written communication: Remember the reader.

The people on this list are much too creative and spontaneous and individualistic to 
accept rules, but the number of messages, even if many are very short, has risen to a 
staggering 603 for September. (The next highest number of messages was in May 
(372). In 2000,2001,2003, by comparison, the highest reached (May 2002) was a 
measly 156.

It's clearly time for a bit of self-regulation.

It's important not to put people off posting, but let's all consider:

(1) trying consciously to bear readers in mind as we write;

(2) writing off-list to individuals to say, in effect, "Thanks for responding to my 
message";

(3) dividing up unavoidably long messages into Part 1 and Part 2 and posting them 
separately;


[I'd personally suggest that there should be no length restrictions on reports from the 
classroom.]

(4) starting a public blog if you can't stop yourself reporting, theorising and 
philosophising at very great length to the list;


(5) checking very carefully if the subject line still applies to your message. (If you 
change it, write (was..xyz.....) to help readers follow.


Dennis



	


	Group: dogme
	Message: 4742
	From: djn@d...
	Date: Do Okt 02, 2003 8:32 

	Subject: Re: Dealing with dogme mistakes


	The problem I always had with dealing with written 'mistakes' was that I was sceptical 
about how useful correction were - beyond giving the writers a warm feelling because 
someone was really atending to what they had written. 

How many 'corrections' can you learn?

For my university courses 'Writing in English', as a matter of routine, I produced each 
week a worksheet (This was before I saw the dogme light) with the PC title "Matters 
arising" - ("List of mistakes/errors" sounded too crude).

I listed selected sentences (up to 40) taken from the previous week's assignment, and 
classified the mistake that it contained (Lexis, Tense etc.). If I didn't do that, students 
had a habit of questioning every single word in the sentence!

We then plodded through these examples. It took a lot of time, was't at all exciting, but I 
did feel it was systematic.

One year I got carried away and put each individual's inaccuracies into a specially 
doctored version of the program dbase that my student helper dubbed 'Stasi' - the name 
of the East German secret police....... At the end of the term I was thus able to give 
each student his/her personal profile - recurrent inaccuracies that (s)he was making in 
written English.

I thought it was very systematic and a super service - but it had no noticeable effect 
whatsoever, beyond the fact that I was totally exhausted by the amount of work 
involved on my side - I had classes of 35 or so.

And (back to the question at the top of the message) I asked myself how many 
'corrections' a student could take in.

In terms of behaviour - i.e. did they stop making the mistakes I'd so meticulously logged 
- my answer would have to be: on average - none.....


Dennis



	


	Group: dogme
	Message: 4743
	From: Adrian Tennant
	Date: Do Okt 02, 2003 8:54 

	Subject: Re: Dogme Textbooks


	> The doc writes that "[the student-written coursebook is] of no use to
other classes and of little use to the same class
> (it's really a very 'Here and Now' thing)".

Diamuid replies "I disagree. The experience will hopefully extend way beyond
the here and now. The book itself may not be worth much (other than to
inspire other people to repeat the experiment) but the process captivated
students who I was surprised to see so involved."


Yes, very true. I was thinking of the finished paper thingy as we had been
talking of books BUT I agree completely that the experience will last a long
time for most of the students. And, I think, make them better learners.

Dr E



	


	Group: dogme
	Message: 4744
	From: djn@d...
	Date: Do Okt 02, 2003 9:47 

	Subject: Re: Dogme Textbooks


	Logic forces me to agree with Diarmuid that 'dogme' and 'textbook' are contradictory 
words; but 'dogme' and reader or compendium = a collection of writings aren't.

As I see it there are two ways to go - we could carry on trying to select postings to the 
dogme list from the archives and make those the main part of a book, or we could 
commission specially written sections from selected members of the dogme list (or 
anyone who wanted to submit a piece to an editor or editorial group). Indeed, there is no 
reason why a book shouldn't consist of both selections from the archives and specially 
written pieces - and I'm assuming that there would be introductory bits from Scott and 
Luke.

Diarmuid.

You had a similar idea some time ago and I know that dk1 wrote a piece for you.
Did anyone else contribute?

We need a steering group, don't we, if there is a wish and a will to put together a 
publication?


Dennis



	


	Group: dogme
	Message: 4745
	From: Steve Walters
	Date: Do Okt 02, 2003 10:22 

	Subject: RE: Dealing with dogme mistakes


	Dennis wrote

> The problem I always had with dealing with written 'mistakes' was that I
was sceptical
> about how useful correction were - beyond giving the writers a warm
feelling because
> someone was really atending to what they had written.

I too had a similar issue when teaching academic writing in Hong Kong. I
did a little reading around and found a couple of US based articles which
suggested that correction of grammar had liuttle ofr no effect on the
quality of writing, whereas "correction" of content did (I may be making
that ast bit up, but the first bit was certainly in the research). I can
find the reference, if there is any interest.

At the time, I worked out that if we were to accept the reseach as valid,
and if we could persuade others too as well, it could have had a radical
effect on the approach to teaching of writing. I'm not sure how this would
fit with the dogme philosophy since there is an underlying assumption that
the teacher knows how to write approproiate academic English and the
students doesn't. However, the student does know his subject (usually) ,
i.e. business, marketing, economics etc..., better than the English teacher.
Anyway, the argument goes like this...

If the teacher knows how to produce academic writing then it his role to
demonstrate how it is done and to provide an adequate number of examples.
This can be done in large classes as well as it could be done in small
classes. The student then chooses what he or she is going to write aboutand
goes away and writes and that is where the learning takes place,
individually during the process of writing. The student then submits their
work to the teacher, who now, being liberated from the tedious need to
correct grammar errors, simply scans the work and makes a comment at the
end.

I work mostly with teachers and needless to say, I have not convinced many
people that it is possible to teach academic writing in classes of 50 or 60
or even 100, but it seems to that the logic is there.

Another thing I have singularly failed to convince teachers of, which is
probably more in line with dogme thought, is that materials, particularly
course books, are so straigtforward to use these days that we could adopt a
strategy (if we have to cover a course book's contents, as many secodnary
teachers do) of saying to the students soemthing along the lnes of "You
study the course book for homework, and we'll use class time for other more
interesting things arising out of your interests.

Which brings me to a question which has probably already been explored on
this list and I think relates to the Lucy docs which is about the student
asking to be taught in a "conventional" way. How does this fit with the
general feelings of stripping things down to the essentials.

Forgive me if I am going over old ground, but I am new to the list

Steve Walters




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4746
	From: G G
	Date: Do Okt 02, 2003 10:22 

	Subject: Re: Dogme Textbooks


	I've been reading the discussions on the dogme coursebook for a while now and it seems to me that what people here are aiming towards is something that can encompass any tangents that a class comes up with as it goes along, in order for a coursebook to achieve this or should I just say book, it would require something like a flowchart with infinite options to go down. What springs to mind was something similar to the adventure books I used to read as a child where at the bottom of the page there were anumber of otions the reader could choose from depending on what they thought, the books only really had two or three different endings despite the numerous paths one could take to get to them, which I presume is the same as the aim of any teacher, the ending being that our students learn to use English corectly (by this I mean as we ourselves use it not how many mainstream coursebooks use it), fluently and accurately. I know this message is not very explicit in how it is achieved but
perhaps the numerous pathways option is a step forward allowing our students to choose the direction they take and at the same time having something published in front of them.

Andy

djn@d... wrote:
Logic forces me to agree with Diarmuid that 'dogme' and 'textbook' are contradictory 
words; but 'dogme' and reader or compendium = a collection of writings aren't.

As I see it there are two ways to go - we could carry on trying to select postings to the 
dogme list from the archives and make those the main part of a book, or we could 
commission specially written sections from selected members of the dogme list (or 
anyone who wanted to submit a piece to an editor or editorial group). Indeed, there is no 
reason why a book shouldn't consist of both selections from the archives and specially 
written pieces - and I'm assuming that there would be introductory bits from Scott and 
Luke.

Diarmuid.

You had a similar idea some time ago and I know that dk1 wrote a piece for you.
Did anyone else contribute?

We need a steering group, don't we, if there is a wish and a will to put together a 
publication?


Dennis
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	Group: dogme
	Message: 4747
	From: djn@d...
	Date: Do Okt 02, 2003 12:17 

	Subject: RE: Dealing with dogme mistakes


	A P.S. to Steve Walters' posting. [We now have a Steve1 and a Steve2 on the list as 
well as a dk1 and a dk2.]

(1) I used to tell my students about the research that claimed to show that correction 
of written scripts was pointless. They used to laugh politely and then say something like: 
"I wrote X and you have changed it to Y.... I don't understand."

(2) I did a number of surveys asking students :

- whether they had read all my corrections;

. which they found most helpful, my detailed corrections or the general comments along 
the lines: "What! Really? All three?"

One term - and it was representative, out of 38 students, 37 said they always read all 
the corrections.

They all (always) said that the they found both the detailed corrections and the general 
comments helpful......

Q.E......what?



Dennis



	


	Group: dogme
	Message: 4748
	From: Fiona
	Date: Do Okt 02, 2003 2:10 

	Subject: Re: Dogme Textbooks


	Did it read like I was advocating English File? Oops. Sorry. I meant 
the opposite, that EF is just the same as all the others but with a 
different marketing pitch. 

Fiona





--- In dogme@yahoogroups.com, "profshaun36" <sddowling@u...> wrote:
> -
> Sorry Fiona
> 
> I can't see that evenly the nicely packaged with some good 
listening 
> English File, could possibly be entertained by a dogme teacher. The 
> McNugget teacher yes. so many teachers say I like the book and the 
> extra activites at the back are fun it means they are thinking of 
> themselves rather than the learner.
> Course books have to be out. Full stop.
> 
> I can however only see a small light an advantage for a book with 
> lots of texts which could be be more dogme, no page numbers or 
units 
> but a chance for teachers to do whatever they want with them (or 
not).
> 
> I see some publishers are moving away from the mass produced all 
> encompasing course books and making them for individual countries 
> which is at least a small step in the right direction.
> 
> Maybe Cutting edge was a nice book because is was supposed to be 
more 
> Task based ( I thought the grammar section made it PPP again) and 
was 
> more interesting for the teachers to train in /try out this new 
> style ,but could it really be exactly what the learners want.
> A Dogme book would probably fall into this. Everyone would try it 
out 
> as the new way of teaching and then loads of professors would write 
> long books saying why it is so good and why it is not. People would 
> get frustrated as the package wouldn't suit their McNugget 
> traditional teaching and be dropped like a stone anyway.
> That is what the main sense of Dogme is. For the learner attending 
to 
> their needs and allowing the teacher to negotiate and listen to 
what 
> they should really be doing is paying attention to human beings.
> 
> I hope you can tell that I wrote this in a quite calm typing manner 
> with careful pushing of keys, so that my ramblings don't sound to 
> strong in reply.
> Shaun



	


	Group: dogme
	Message: 4749
	From: Iain Diamond
	Date: Do Okt 02, 2003 4:51 

	Subject: Re: Before The Storm


	Here's my tip: I nominate students using their names, that means it's 
their opportunity to speak - not a free-for-all. If another student 
blurts out the answer I echo the name of the nominee. Usually that 
elicits an apology; other times if I'm having to wait for my nominee 
to reply I might nod in reply to the "ants in my pants" students. 
After my nominee (trying to avoid the word victim :) has had time 
wrack their brains do I let the other students to help.

As a naturally shy person myself (less so after becoming a teacher), 
I know that being told to "pipe up", usually is demotivating. 
Students feel as if their being told off for not doing what's 
expected of them. I think it's better to *do*, i.e. teach by example, 
rather than lecture them on what they're not doing right.

Iain

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
int he class we also have terrified Koreans (one of whom is on the 
verge of tears any time she speaks to me) and timidf Vietnamese. 
Other students have mentioned that their biggest concern is 
that "some" students are dominating the class. Now, I've told them to 
shut up (smilingly); I've told the other students that if they have 
something to say, they shouldn't let anyone else get in the way; and 
I've told them all that they have a duty to themselves and to others 
to encourage the quieter ones to participate. But the problem 
remains. I'm taking a longer term view of it which says that change 
is a gonna come, lord. But does anyone have any tips (short of 
gagging the Iranians).
> 
> Diarmuid
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4750
	From: MCJ
	Date: Do Okt 02, 2003 4:20 

	Subject: Re: To the Unco Guid [was: Dogme Textbooks]


	At 07:43 AM 10/2/2003 +0100, you wrote:

> I think we were both relieved to agree on moving him to another 
> class...where I think he is likely to be equally disappointed.

Students may become disappointed for many reasons; but mostly they are 
disappointed when they don't get what they expect to get, from their 
teachers or from their courses.

One of the greatest faults of the teacher-centered classroom is a failure 
to take full account of students: to give students what they expect to get 
and to make good use of students' curiosity and enthusiasm. If we consult 
students they will naturally make some wrong choices. They will demand 
course books and stock passages. They will ask for vocabulary lists, 
written exercises, and pattern drills. They may even want dialogues to 
memorize.

A couple of years ago I read a short article by a man in Canada who had 
taught himself to speak Blackfoot. He spent hours in the basement of his 
house pouring over dialogues that he had collected with a tape recorder and 
transcribed. Since he could not find any teaching materials, he had to 
invent his own. Since he could not find a teacher, he had to teach himself. 
He sought out Blackfoot speakers and insisted on speaking to them in 
Blackfoot. Many resisted him, but he persisted.

From a point of view sometimes advanced here, he made some "wrong" 
choices. A dogmetist would say that he had learned Blackfoot "despite" 
those choices. This is a religious response. Self-levitating, it requires 
no support beyond faith.

Politically correct methodology will not redeem the true believer: the 
rigidly righteous will shatter before he bends.

Regards,


Omar



	


	Group: dogme
	Message: 4751
	From: Iain Diamond
	Date: Do Okt 02, 2003 5:17 

	Subject: Re: Activity Theory


	I like the idea of writing up 'special' quotes. I might start doing 
that.

I've been wondering how best to correct the students. I have the 
natural urge to correct just about everything that moves, the impulse 
is very strong! To combat this I'm trying the non-interventionist 
approach: during conversations I write up quotes from the 
conversation, or useful phrases that the students can crowbar into 
the converation. I either tick or put a cross next to the phrase. I 
initially don't offer any comments. The hope is students will 
question themselves internally; when they are curious enough they 
interrupt the flow of the conversation themselves and we'll play the 
eliciting game. I don't write the correct answer up, they have to 
keep that in their head (they can usually reverse-engineer the 
correct phrase from the erroneous one on the whiteboard).

Sue said: 

> I quite often put up 'quotes' on the board during natural lulls in 
conversation - things we've said that seem worth further discussion,r 
have caused particular interest, or are 'special' (eg funny, 
controversial, clever, beautifully put, original) in some way. And 
this often provides sparks which refuel, redirect and reformulate the 
conversation, and in any case 'records' certain points made and ideas 
expressed etc. Also can revisit a lot of nice little side-tracks 
that don't get properly travelled first time around.
> 
> One class I well remember tho had difficulty getting into this type 
of 'interlude', because at first they assumed there were errors in 
the things I was writing up; then when I convinced them there 
weren't, they got perplexed, and had some trouble 're-modulating' 
because it seems they had already switched into 'oh sh**, what have 
we done wrong?' mode, and weren't in ideas and experiences mode 
anymore; it took a couple of weeks for them to shake off 
this 'habit'. Skinner would only have been mildly impressed.



	


	Group: dogme
	Message: 4752
	From: Robert M. Haines
	Date: Do Okt 02, 2003 6:16 

	Subject: Before the storm


	Diarmuid writes: "int he class we also have terrified Koreans (one of whom is on the verge of tears any time she speaks to me) and timidf Vietnamese. Other students have mentioned that their biggest concern is that "some" students are dominating the class. Now, I've told them to shut up (smilingly); I've told the other students that if they have something to say, they shouldn't let anyone else get in the way; and I've told them all that they have a duty to themselves and to others to encourage the quieter ones to participate. But the problem remains. I'm taking a longer term view of it which says that change is a gonna come, lord. But does anyone have any tips (short of gagging the Iranians)."

One way to look at this, I've found, is to note that everyone is participating but in different ways. Who's being PC now? Well, I think it's valid; it's just not a particular idea of participation. I used to work at a school that graded students on participation. I gave everyone the chance to grade themselves in tutorials after I explained that participation, to me, meant taking part in conversations and doing activities when asked to. Fortunately, most students were honest and gave themselves the grade they deserved, i.e. 100%. 

I wonder what your students would give themselves, Diarmuid? I also wonder whether creating a sort of safety zone in small groups or pairs might encourage the quieter students. Is this related to the identity issue language learners face? I think it's important to explore how they se themselves in class vs. how you see them. Maybe this will come out in journals? What are their expectations and goals? Do they want to practice speaking?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4753
	From: Robert M. Haines
	Date: Do Okt 02, 2003 6:52 

	Subject: Global vs. local error correction


	By global, I mean responding to content. Local, here, means responding to inaccurate language items. An example would be:

Student sentence in a paragraph: My hos father go to shopping every weekend.

Global error correction: Where does your father go shopping every weekend? (It could be called a written recast)

Local: My hos_ father go_ _ shopping every weekend. 

I prefer the response to content which often serves to recast the information in a more correct form, using as much of the student's language as possible. However, I have 18 students and will hopefully be starting work on my Master's soon. So, I plan to have students check each others' work in groups of 3 -4 today. I've got a handy poster with pollards of everyone that helps me to make sure I've matched them up well, i.e. the they seem to have strengths and weaknesses that compliment each other. The poster also helps me remember to include everyone in case a paper is missing.

A recent assignment asked students to interview their host families about their routines, Later students were asked to write about the routine of a family member. The result was a definite pattern whereby the interviews contained fewer errors, e.g. the omission of 3rd person singular -s (heS/sheS/itS) than did the paragraphs about families. I'm not sure why, but I have made guesses:

a) The host families helped with accuracy by checking students' work. 
b) The host families adjusted their speech to a more comprehensible level and repeated things.
c) The interaction was somehow more stimulating and motivating for the students, i.e. they tried harder to get it right.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4754
	From: Jane Arnold
	Date: Do Okt 02, 2003 6:55 

	Subject: Re: Before The Storm


	Diarmuid asked about what to do with an imbalance of participation among 
students. I may have mentioned this before (I tend to think more about 
the issues that come up here than actually post something so I am never 
very sure) but there is a cooperative learning structure that is very 
useful for this problem. It is called TALKING CHIPS. Each student gets 
some chips (or slips of paper) with different communicative funcions - 
asking questions, answering, asking for clarification, inviting others 
to add something, etc. - if anyone is interested, I can dig up the full 
list. Presumably, any language needed would have been pretaught. Then, 
in groups they discuss whatever is the topic, and each time they make a 
contribution they put a chip or slip in the center and they cannot speak 
again until everyone has put in a chip. This keeps the too talkative 
under control and makes the too quiet speak up. It may seem to be too 
artificial a structure for a dogme class but it would seem to address 
Diarmuid's problem well.
Jane



	


	Group: dogme
	Message: 4755
	From: Robert M. Haines
	Date: Fr Okt 03, 2003 2:17 

	Subject: Week 2.4


	Everyone seemed to be in a good mood this morning despite the chilly weather. We sand Happy Birthday to a student who turned 22 today. The students sand three songs in Spanish after that. The birthday girl stood in front of the class to say thank you and announce her party after class. We chatted a bit before playing Simon says, a game they all knew. It was great fun!

We looked at how to translate Que frio and Que inteligente estan in the contexts they had come up in during the break. This led to pairs coming up with conversations in which one person gave compliments like You're so nice and You're such a good friend while the other said things like You're so noisy and You're such a stupid person. This sounds rather cruel, but the students managed to have fun with it. The situations were things like boyfriend and girlfriend having a row, two opposing soccer teams. 

I recorded the conversations. We listened to them later and everyone wrote down the words they heard and decided if they made sense, then compared with a partner for each conversation. 

We formed groups to help each other check the homework describing routines. This went really well. It was like a language lab, with students trying out sentences at the board, teaching each other what they knew and reading each other's work. 

Hot seat with adjectives that had come up during the conversation building and body parts from Simon says earlier in the day.

Tomorrow I plan to use Dr E.'s and Fiona's suggestion of students choosing a quiz from the ones they've made and posted on the walls. 

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4756
	From: Julian Bamford
	Date: Fr Okt 03, 2003 2:53 

	Subject: Dogme Textbooks


	Scott floated this idea: "The only way to change the paradigm is to the
change the coursebook." He remembered how the best of the new
notional/functional texts of the late 70s changed his teaching.

Wow, yes! Conferences, journals, and, (yes, Dennis) academic books have
their place, but the good coursebook is the only real agent of grassroots
change. Teachers drop a coursebook after a year if it doesn't jazz them
and their students. On the other hand, they adopt a coursebook year after
year because it works for them--that is, it's easy to teach and the class
responds positively to it. If a dogmetic textbook worked for teachers, it
would sell, and if it sold, it would be imitated.

As an illustration of this, Shaun mentioned that some publishers are moving
away from the global coursebook to books made for individual countries or
regions. This happened because local books were published, succeeded, and
the majors took notice (by buying up the small local publishers,
incorporating the local books into their lists, and using the bought
knowhow to produce new local titles).

The dogme textbook cannot be a publisher's or teacher's nightmare. For a
teacher, the student book has to be self-explanatory (i.e., useable without
reading the Teacher's Book), so the teacher who hasn't even read over the
unit can wing it from following the student book in class. For the
students, the book has to engage them, make them feel alive.
Julian



	


	Group: dogme
	Message: 4757
	From: Diarmuid Fogarty
	Date: Fr Okt 03, 2003 6:03 

	Subject: Re: Dogme Textbooks


	"The only way to change the paradigm is to change the coursebook."

It's worth reflecting on the fact that if a dogme coursebook was ever to come into being, the paradigm that would be changed (beyond all recognition) would be the dogme paradigm.

I can't think of any circumstance in which change has come from within. Well, OK, change of sorts...but radical change that rewrites the rules? None occurs. This doesn't necessarily mean that it's a natural rule, but if we're placing bets, I know which outcome I'd bet on.

As well as seeing dogme water itself down, we would be selling a lie. If we can't agree ourselves on what dogme means, how are we going to package it up into a neat, eminently sellable bundle that will be snapped off the shelves by teachers, old and new? I repeat what I said before: dogme is local. It cannot be mass produced.

And I can hear the cynics howling with derision! "No coursebooks?!?!?! And then they write a f**ing coursebook!!! Priceless!" The damage dogme would do to itself would be pretty substantial.

No, if we want to promote the idea of dogme, I recommend that we write the crappest coursebook out with the dullest possible exercises. When teachers try to work with it and find it completely unmanageable, there's a better chance that they'll look for alternative ways of teaching with it.

I also believe that dogme is, as has been said before, a state of mind. As such, it's going to be pretty difficult to impose that on people who don't share it. In other words, you dogmify a coursebook, hand it to someone who has no idea of what dogme is or stands for or is based on. Who or what is going to change - the teacher or the coursebook? In my experience, it's the coursebook. "Inside Out" is based on some very sound principles, but where I teach I've seen those principles ignored and replaced with the good old P-P-P paradigm. 

No, if we really want to change the way that EFL teaching takes place, we've got to face up to the fact that even the most traditional teachers are alreasy incorporating "dogme-style teaching" into their working lives. We've got to point out how prevalent "dogme" principles are already and we've got to build on them. We've got to encourage new teachers to investigate the underlying ideas behind dogme and hope that people will come round to an acceptance that:

a. language learning is a natural phenomenon that is not readily explained by any science.
b. it is unclear what role the teacher plays in the language learning process.
c. the only thing that we know about language acquisition is that given the right circumstances and enough time, infants nearly always manage to become both fluent and accurate in at least one language.
d. it seems logical that once an adult, one can benefit from having an "expert" there to point out salient features of a language.
e. the role of teachable facts like grammar needs to be examined. Grammar is useful for describing the language that we speak, but it is unlikely to help produce language.
f. the key to promoting an "effective learning environment" seems to be to create a warm and welcoming atmosphere rather than a purely intellectual one (ie affect more than cognition).
g. the students already know how to speak English, but their understanding of it is highly personal! The teacher's job is to understand *their* English and to highlight the differences between it and the other (more widely-spoken) variety.
h. left alone to develop and given enough scaffolding, the language will work itself out. If it is effectively scaffolded, the amount of incomprehensible English is likely to be minimalised. 
i. it is unlikely that students will ever speak perfect English. Similarly, it is unlikely that teachers will either. Ergo, it is unlikely that a concept such as "perfect English" actually exists outside the heads of linguists and their followers.

and there's probably more, but work beckons. But before I go, my opinion is that if the paradigm is really going to chage, it can only be done effetively by changing the way people are taught. If people learn their French, Mathematics, History, Geography etc in a more "dogmetic" way and it is seen to bear fruit, then the paradigm will shift. If people are not filled up with regurgitable ballocks on diploma courses and Cert courses, then things will change. If people are helped to develop their own personal take on language acquisition and learning rather than parroting the ideas of others, then things will change. Until then, any dogme coursebook is going to be useless.

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4758
	From: djn@d...
	Date: Fr Okt 03, 2003 7:29 

	Subject: Re: Dogme Textbooks


	Diarmuid and Julian's messages contribute to my conviction that, if 
anything, what would be worth publishing would be a kind of dogme 
bedside book to refresh and inspire the teacher (but less mundane 
than '100 ideas for tired teachers' -- dogme thoughts i.e. the 
compendium, the archives sifted and made more accessible.

But I don't see such a modest tome as achieving a revolution in TEFL 
practices.


Dennis



	


	Group: dogme
	Message: 4759
	From: John Moorcroft
	Date: Fr Okt 03, 2003 10:13 

	Subject: Fw: Story telling in the classroom - the BBC


	I would have thought this (from a British Council e-circular) an interesting
opportunity

> Do you use storytelling in your teaching?=20
>
> BBC English is currently producing a radio=20
> series on the use of story telling in the=20
> English language classroom.=20
>
> We'd like to hear from teachers who use=20
> storytelling and could talk about their=20
> experiences for inclusion in the series=20
>
> If you are interested in taking part,=20
> please send an email to:=20
> teachingenglish@b...=20
>
> Please put the word 'storytelling' in the=20
> subject line. Please also include brief=20
> information about yourself and your=20
> teaching situation, as well as a telephone=20
> number where we can contact you.=20
>
> Unfortunately it will not be possible to=20
> include everyone's contributions in the=20
> series.=20
>
> Thank you=20
>
> Teaching English team=20
> www.teachingenglish.org.uk=20
> teachingenglish@b...=20
>



	


	Group: dogme
	Message: 4760
	From: MCJ
	Date: Fr Okt 03, 2003 7:28 

	Subject: Re: Dogme Textbooks


	At 10:53 AM 10/3/2003 +0900, you wrote:

>As an illustration of this, Shaun mentioned that some publishers are moving
>away from the global coursebook to books made for individual countries or
>regions. This happened because local books were published, succeeded, and
>the majors took notice (by buying up the small local publishers,
>incorporating the local books into their lists, and using the bought
>knowhow to produce new local titles).

I doubt that international publishers could really compete with quality 
local products. In the Middle East it is usual for national education 
authorities to contract with major publishers for localizations of their 
products - usually those aimed at the primary and middle school market.

Localization involves superficial changes: characters are not named John 
and Mary but Yahya and MIryam. They don't live in Birmingham and Chicago 
but in Jeddah and Dammam. That's the local bit. More substantial changes 
will involve pruning the number of lessons to fit into the local school 
calendar and re-arranging chapters and themes across the course to 
correspond with national curriculum guidelines. I've seen such materials 
that were produced for Qatar, Oman, the Palestinian Authority, and Malaysia.

We have some truly local materials, but these are often not well thought 
out nor well produced.

I've heard that the Asian market is so huge that US publishers, in 
particular, actually write for it.

Omar



	


	Group: dogme
	Message: 4761
	From: MCJ
	Date: Fr Okt 03, 2003 11:13 

	Subject: Re: Dogme Textbooks


	At 06:03 AM 10/3/2003 +0100, Diarmuid wrote:

>It's worth reflecting on the fact that if a dogme coursebook was ever to 
>come into being, the paradigm that would be changed (beyond all 
>recognition) would be the dogme paradigm.

Whether or not a course book could change the "dogme paradigm" depends upon 
your vision of dogme. Later in your post, you attempt a statement of 
fundamentals. Here I see three dominant themes: that we know little about 
how language is learned whether by infants or adults; that theory should be 
follow practice; and that motivation and environment are more important 
than "methodology". I doubt that this adds up to a "paradigm" but you have 
already said that there is no definition of dogme anyway.

Our local bookshop is awash with "communicative" course materials. It's 
funny that hardly anyone who uses them can communicate in English. Idris 
Shah, a British Sufi writer of sorts, once wrote a book that was completely 
blank. Hard-bound and on very nice paper, it was 250 pages of dazzling 
white. I don't remember the title. A dogme textbook could be like that. 
Pure and unblemished by touch of machine or human hand.

>I can't think of any circumstance in which change has come from within. 
>Well, OK, change of sorts...but radical change that rewrites the rules? 
>None occurs. This doesn't necessarily mean that it's a natural rule, but 
>if we're placing bets, I know which outcome I'd bet on.

You may remember the free-school movement promoted by AS Neil. There was a 
free school near where I lived in Islington, called Red Lion. It sounded 
like the name of a pub. I visited it several times and it looked pretty 
much like a school but didn't operate like one. Whether or not Red Lion 
and Summerhill are schools depends upon what you expect education is.

The free-school movement involved a paradigm shift of sorts, too. It didn't 
turn the world upside down but it got educators thinking about what it was 
that they wanted to do and how effective they were at doing that.

I speak for most of my students when I say that they are not so concerned 
to learn English as they are to get good grades. The other day I was 
talking to some colleagues and I said that I'd like to go back to the 
pass-fail system we had used years ago. One of them said, "If you do that, 
the students will not be motivated to do anything at all. They'll just 
coast." What he meant is that we are not teaching English but teaching exams.

This is a problem in lots of countries. The article in the Guardian a 
couple of days ago denounced this type of "education" and, more and more, 
the examined life has become the dominant paradigm in the United States as 
well. We are producing millions who can perform on exams - and when we go 
to hire people, we look for people who can perform in life.

So where is the paradigm shift? Away from course materials or away from 
corse methodologies?

>As well as seeing dogme water itself down, we would be selling a lie. If 
>we can't agree ourselves on what dogme means, how are we going to package 
>it up into a neat, eminently sellable bundle that will be snapped off the 
>shelves by teachers, old and new? I repeat what I said before: dogme is 
>local. It cannot be mass produced.

There is an Indian game called kapatee. It is played by millions everyday: 
a game of strategy and strength, of balance and co-ordination, to play it 
you need two bare feet, four square meters of dusty ground, and a stick 
with which to scratch a circle into the dirt. There is nothing to package 
or to sell. Sports equipment manufacturers are not required, bare feet need 
no endorsements on national television. So you have probably not heard of 
kabatee.

Regards,


Omar



	


	Group: dogme
	Message: 4762
	From: MCJ
	Date: Fr Okt 03, 2003 11:24 

	Subject: From the Dark Side


	This came through another list. Perhaps we need a "humor" header here.

<snip>

In class we were looking at some noun phrases with many different kinds of 
modifiers. The question arose: how many different kind of modifiers can be 
packed into one grammatical (albeit laughably awkward) noun phrase? Rule: 
all the modifiers must be different modifier types, and all must modify the 
head noun (not each other).

Here's one stab with ten modifiers that could be considered different types:
The student's very ardent, heartstring-plucking, histrionically delivered 
high energy excuse number three after class to reverse his failing grade 
that he gave the teacher that the dog ate his homework didn't work.

In this beauty, the head noun is "excuse," and here are its modifiers:
determiner (in this case, a possessive noun phrase): The student's ... excuse
adjective phrase: very ardent ... excuse
present participle: heartstring-plucking ... excuse
past participle: histrionically delivered ... excuse
nominal modifier (one noun phrase modifying another): high energy ... excuse
restrictive appositive: excuse number three
prepositional phrase: excuse ... after class
infinitive complement: excuse ... to reverse his failing grade
restrictive relative clause: excuse ... that he gave the teacher
complement clause: excuse ... that the dog ate his homework

<snip>

This is an interesting artifact. So many things that I never knew, and 
never knew I needed to know.

Anyone who wants to join the search for the eleventh modifier can write to 
me off list.

Omar



	


	Group: dogme
	Message: 4763
	From: John Moorcroft
	Date: Fr Okt 03, 2003 12:39 

	Subject: Re: Dogme Textbooks


	Omar,

I hadn't indeed heard of kabatee nor have I seen hopscotch equipment on sale
in toysrus

cheers

John




----- Original Message -----
From: "MCJ" <omarjohns@a...>
To: <dogme@yahoogroups.com>
Sent: 03 October 2003 13:13
Subject: Re: [dogme] Dogme Textbooks


> At 06:03 AM 10/3/2003 +0100, Diarmuid wrote:
>
> >It's worth reflecting on the fact that if a dogme coursebook was ever to
> >come into being, the paradigm that would be changed (beyond all
> >recognition) would be the dogme paradigm.
>
> Whether or not a course book could change the "dogme paradigm" depends
upon
> your vision of dogme. Later in your post, you attempt a statement of
> fundamentals. Here I see three dominant themes: that we know little about
> how language is learned whether by infants or adults; that theory should
be
> follow practice; and that motivation and environment are more important
> than "methodology". I doubt that this adds up to a "paradigm" but you
have
> already said that there is no definition of dogme anyway.
>
> Our local bookshop is awash with "communicative" course materials. It's
> funny that hardly anyone who uses them can communicate in English. Idris
> Shah, a British Sufi writer of sorts, once wrote a book that was
completely
> blank. Hard-bound and on very nice paper, it was 250 pages of dazzling
> white. I don't remember the title. A dogme textbook could be like that.
> Pure and unblemished by touch of machine or human hand.
>
> >I can't think of any circumstance in which change has come from within.
> >Well, OK, change of sorts...but radical change that rewrites the rules?
> >None occurs. This doesn't necessarily mean that it's a natural rule, but
> >if we're placing bets, I know which outcome I'd bet on.
>
> You may remember the free-school movement promoted by AS Neil. There was a
> free school near where I lived in Islington, called Red Lion. It sounded
> like the name of a pub. I visited it several times and it looked pretty
> much like a school but didn't operate like one. Whether or not Red Lion
> and Summerhill are schools depends upon what you expect education is.
>
> The free-school movement involved a paradigm shift of sorts, too. It
didn't
> turn the world upside down but it got educators thinking about what it was
> that they wanted to do and how effective they were at doing that.
>
> I speak for most of my students when I say that they are not so concerned
> to learn English as they are to get good grades. The other day I was
> talking to some colleagues and I said that I'd like to go back to the
> pass-fail system we had used years ago. One of them said, "If you do that,
> the students will not be motivated to do anything at all. They'll just
> coast." What he meant is that we are not teaching English but teaching
exams.
>
> This is a problem in lots of countries. The article in the Guardian a
> couple of days ago denounced this type of "education" and, more and more,
> the examined life has become the dominant paradigm in the United States as
> well. We are producing millions who can perform on exams - and when we go
> to hire people, we look for people who can perform in life.
>
> So where is the paradigm shift? Away from course materials or away from
> corse methodologies?
>
> >As well as seeing dogme water itself down, we would be selling a lie. If
> >we can't agree ourselves on what dogme means, how are we going to package
> >it up into a neat, eminently sellable bundle that will be snapped off the
> >shelves by teachers, old and new? I repeat what I said before: dogme is
> >local. It cannot be mass produced.
>
> There is an Indian game called kapatee. It is played by millions everyday:
> a game of strategy and strength, of balance and co-ordination, to play it
> you need two bare feet, four square meters of dusty ground, and a stick
> with which to scratch a circle into the dirt. There is nothing to package
> or to sell. Sports equipment manufacturers are not required, bare feet
need
> no endorsements on national television. So you have probably not heard of
> kabatee.
>
> Regards,
>
>
> Omar
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4764
	From: diarmuid_fogarty
	Date: Fr Okt 03, 2003 12:41 

	Subject: Re: Dogme Textbooks


	I think Summerhill and White Lion (I think...) were actually the 
products of educators' thinking rather than the instigation of 
educators' thinking...but I don't want to get into a chicken and egg 
thing here!

I still think that dogme can't be bottled. And you are right, Omar, 
this is purely my personal opinion!

Diarmuid



	


	Group: dogme
	Message: 4765
	From: diarmuid_fogarty
	Date: Fr Okt 03, 2003 12:44 

	Subject: Kabatee


	And perhaps a more pertinent point might be that now I *have* heard 
of kabatee and would be able to explain it to anyone else who might 
be interested...my children perhaps.

It didn't *need* to be packaged for it to make its way into my 
consciousness.

Is there a lesson to be learnt from that?



	


	Group: dogme
	Message: 4766
	From: Shaun Dowling
	Date: Di Sep 23, 2003 2:59 

	Subject: Re: Re: Dogme Textbooks


	I still think making a dogme coursebook would be like slapping ourselves in the face. Teachers who are conditioned on the PPP. TTT or whatever other approach there is would adapt the coursebook to how THEY teach. The idea must be fot them to teach what their students need.
If this means going to conference and giving thought provoking sessions or a bedside book (I think it´s probably the nest idea), then so be it.
Did the Paulo Frieres of this world make a course book. No. If we are founded on similar principles we must stick to them.
So here is the challenge. Wherever you are in the world so a workshop called. Burn the coursebook or something like that. Then watch the publishers shy away from you when they you are at their stand and they see from you name tag you are a presenter and so they then ask you what you are presenting.
Or ask to do a commerical presentation for a the bedside book at the same time the publishers are. 

No even better. Do a commerial presentaion for a course book called Dogme. Tell everyone that it´s the best thing since sliced bread and so ahead of its time that in the future everyone will be teaching it. Get the room full of people and sow them a peice of paper, or just get everyone to stand up and explain that they are the pages.

That´s it. I´ve persuaded myself. They say put your money where you´re mouth is. I´ll do a dogme session in Brazil´s TESOL National seminar (July next year). Is anyone willing to come or even help me our?
Shaun

----- Original Message ----- 
From: diarmuid_fogarty 
To: dogme@yahoogroups.com 
Sent: Friday, October 03, 2003 8:41 AM
Subject: [dogme] Re: Dogme Textbooks


I think Summerhill and White Lion (I think...) were actually the 
products of educators' thinking rather than the instigation of 
educators' thinking...but I don't want to get into a chicken and egg 
thing here!

I still think that dogme can't be bottled. And you are right, Omar, 
this is purely my personal opinion!

Diarmuid
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4767
	From: Fiona
	Date: Fr Okt 03, 2003 2:21 

	Subject: Re: Dogme Textbooks


	I'm dim, I know, but I still can't quite find WHERE someone said 
anything about making a dogme coursebook. A dogme publication of some 
sort, OK. And Scott mentioned changing coursebook focus to promote 
changes in the classroom, but where did the twain meet?

Meanwhile, last night my new CAE Exam Preparation group (intensive 
course, taking the exam in December) agreed to make their own 
coursebook (having whinged about the one on offer). I haven't broken 
the news to my new DoS - fingers crossed - but I hope the experience 
is good, and if Diarmuid or anyone wants to give me any tips pointers 
etc, feel free. I'm working on the premise that these people already 
know the format of the exam questions, and so can bring in stuff, 
give presentations with their own 'comprehension questions' etc. - ie 
make their own exam questions. DO you think it's workable??

Fiona



	


	Group: dogme
	Message: 4768
	From: midill@a...
	Date: Fr Okt 03, 2003 2:39 

	Subject: Re: Fw: Story telling in the classroom - the BBC


	I use very short stories, anecdotes, in my teaching all the time. Student homework assignments are to think of anecdotes, personal tales form their own lives or lives of people they know That they would choose to share with the class. 
The results have been great. Lots of speaking. Lots of listening.

Rosemary



	


	Group: dogme
	Message: 4769
	From: diarmuid_fogarty
	Date: Fr Okt 03, 2003 3:19 

	Subject: Re: Dogme Textbooks


	Fiona:

In 4711 Scott asked, "Ergo, the coursebook may be the only viable 
instrument of paradigm shift. Ergo, isn't it time for the dogme 
coursebook?"

I think this is what kicked off the whole thing. But, yes, you're 
dogme coursebook is workable. My pointers? For what they're worth:

I decided to follow Kulchystka's (?) model and used her article for 
the Journal of Imaginative Language Learning (?) posted here by 
Scott. I broke it up into chunks, using the work her students 
produced with my students to show them that students were, in fact, 
capable of producing viable materials. I then prepared worksheets 
about each of the sections from her coursebook. The worksheets 
contained a blurb about what that section was supposed to achieve and 
an example of the activities or format (all pinchable from her 
paper). I presented one section per day in an opening plenary session 
before letting them continue with whatever they were doing. The whole 
programme lasted two weeks (if I remember correctly) with most work 
being done in double periods of 100 mins total. At the end of every 
day, we got back together for a report-back-to-the-group sesh.

I'd skip the language focus part. It didn't work very well for Olga 
(sorry, but don't have correct spelling of surname to hand) and it 
didn't work too well for me. If you want to dazzle your students with 
what other students can do, my students' stuff is in the files 
section.

Good luck and keep us informed

Diarmuid



	


	Group: dogme
	Message: 4770
	From: dnewson2001
	Date: Fr Okt 03, 2003 4:05 

	Subject: Dogme coursebook


	Fiona,

See message 4711 where Scott ends:


"Ergo, the coursebook may be the only viable instrument of 
paradigm shift. Ergo, isn't it time for the dogme coursebook? "

Dennis



	


	Group: dogme
	Message: 4771
	From: dnewson2001
	Date: Fr Okt 03, 2003 4:19 

	Subject: Re: Dogme Coursebooks


	It would be interesting to read if anyone agrees (see msg #4758)
that a dogme compendium, "Selected postings from....", 'The dogme 
bedside book for tired teachers', ' The dogme book of 
inspiration', 'dogme uncovered', 'dogme moments', 'dogme 
dreams', "dogme described', 'dogme de-dogmatised' ..... whatever, 
would be less of a contradiction than 'The dogme anti-coursebook 
coursebook.'


Dennis



	


	Group: dogme
	Message: 4772
	From: diarmuid_fogarty
	Date: Fr Okt 03, 2003 4:25 

	Subject: Re: Dogme Coursebooks


	--- In dogme@yahoogroups.com, "dnewson2001" <denos@d...> wrote:
> It would be interesting to read if anyone agrees (see msg #4758)
> that a dogme compendium, "Selected postings from....", 'The dogme 
> bedside book for tired teachers', ' The dogme book of 
> inspiration', 'dogme uncovered', 'dogme moments', 'dogme 
> dreams', "dogme described', 'dogme de-dogmatised' ..... whatever, 
> would be less of a contradiction than 'The dogme anti-coursebook 
> coursebook.'
> 

I think so, Dennis. A compendium is more descriptive than 
prescriptive.



	


	Group: dogme
	Message: 4773
	From: scott_thornbury
	Date: Fr Okt 03, 2003 6:32 

	Subject: Advanced grammar


	The advanced grammar workshop went better than I had expected, with 
a nice group all chipping in. It ended on a fairly resounding dogme 
note - helped along by dogme list "voices off". I've posted the two 
handouts I used (compilations of dogme voices),in the files section 
(called Grammar workshop handouts 1 and 2), and these generated a 
lot of discussion. Thanks to you all. Scott



	


	Group: dogme
	Message: 4774
	From: tony_winn
	Date: Sa Okt 04, 2003 1:47 

	Subject: Older Children''s Minds and a ''conditional''


	For those interested. A classic, short and readable account of 
developmental changes and children's learning can found in Margaret 
Donaldson's 'Children's Mind's'(Fontana 1978).

Much of this gem of a book links with themes discussed in these 
postings. On part in particular struck me as relevant to the 
(dogmetic) idea of 'adult incapacity when reasoning unsupported by 
human sense is called for'(p80) where she outlines am experiment 
carried out by Wason and Johnson-Laird in which 'sophisticated adults 
(university undergraduates)' were asked to solve a simple logical 
problem.It took the following form:

If a card has a vowel on one side, then it has an even number on the 
other.(Four cards were shown in this order- E K 4 7 facing upwards 
with vowels or numbers on the other (unseen) sides.)The students had 
to decide which cards to turn over in order to find out if the rule 
was true or false. (Answer E and 7.)As Donaldson reports, 'this 
proved quite difficult for intelligent adults to appreciate' (ibid)
even when told the answer.

Bafffled yourself? Just hang om a little longer. At a later stage 
Johnson-Laird et al presented the SAME problem in the following way 
(with envelopes.)

If a letter is sealed, then it has a five penny stamp on it. 

They then showed the students four envelopes. 
1. back of envelope-sealed
2. back of envelope-unsealed
3. front of envelope with 5 penny stamp.
4. front of envelope with 4 penny stamp.

22 out of 24 students managed to solve the problem this time.

As the experimenters said 'the conditional rule, which proved to be 
so recalcitrant when its terms and conditions were arbitrary, has 
become almost trivially easy when it is embodied in a real task'.


Sound familiar? Comments please!!

(Wason, PC & Johnson Laird, PN - Psychology of Reasoning:Structure 
and Content- London Bataford 1972)



	


	Group: dogme
	Message: 4775
	From: sandra natalini ribeiro
	Date: Sa Okt 04, 2003 2:24 

	Subject: Chomsky (Was Re: Ahem....)


	--- In dogme>>, "Sue Murray" <suemurray@i...> wrote:
> >If we kept a child trapped in a box for 12 years, do you think 
they'd
> > be able to learn any language afterwards, or would that ability be
> > forever lost?
> (Iain on the bus)
.
> 
> Maybe these cases are only anecdotal, but I've read about them a 
number of
> times in various 'respectable' references; and maybe there are 
other cases,
> though it's a horrifying thought.
> 

Unfortunately, these cases are real and there are many other: 
In "The Cambridge Encyclopedia of Learning", by David Crystal, there 
is a list of nearly 50 recorded cases of child isolation throughout 
the history. According to the Encyclopedia, none of these children 
was able to speak at all by the time they were brought to society, 
and most had no comprehension of speech. Most attempts to teach them 
to speak failed. Surprisingly, they report Genie and Kaspar Houser as 
being the most successful cases, having achieved fairly good speaking 
abilities: Both children were brought out of isolation after the age 
of 12: Genie was 13 and a 1/2, and Kaspar Houser 17!



	


	Group: dogme
	Message: 4776
	From: Robert M. Haines
	Date: Sa Okt 04, 2003 2:47 

	Subject: End of Week 2


	I've never seen a group jump right into making their own quizzes the way this one did today. There was no moaning, shock or confusion --- they just did it. And how! The groups of three (6 of them) first mapped out their quiz, using notes and each other as resources, on a piece of notebook paper. I roamed around answering questions and listening in. We agreed on 30 minutes and the task actually took an hour.

Next, each group transferred their quiz to a large piece of wallpaper that we tacked to the board. We took a break before each student chose a quiz that was not her/his own to take. We agreed on half an hour, which turned out to be just right. Some of the stronger students did two or three of the quizzes.

The grading session involved no grades but lots of positive comments and conversation. I asked the students to review their quizzes over the weekend before handing them in to me on Monday. I'm curious to know who chose which quiz and how they did on it.

One quiz had a section that involved dictation of minimal pairs and reading a text about routines, then creating questions about the text as well as answers to the questions. Another asked students to answer questions about their own routines. There were a lot of stick figures with names and ages accompanied by questions about who was taller or older that whom, etc.

After the quiz, the stronger student in class left for a field trip with her Christian youth group. The rest of us had an interesting time as I wrote answers to the questions: How do you say X, y and Z in English? I keep a running list as I hear students use the phrases and words in context. The translations led to a lot of pronunciation work and vocabulary around each item. I created a jazz chant of sorts off the top of my head, using the translated words. The group seemed to love the jazz chant and knew just what to do.

We finished with homework assignments: Review your quiz and write about whether you enjoyed making your own quiz and why/why not.

Rob

P.S. My thanks to Dr E and Fiona for the good tip. I'd done it before but lacked the courage with this group so early on. Why I do not know.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4777
	From: sandra natalini ribeiro
	Date: Sa Okt 04, 2003 2:55 

	Subject: Re: Activity Theory & gr*****


	- I actually think coursebooks have gone a long way already, if you 
think about it..there are some new books on the market which focus 
far less on grammar than on vocabulary, and do lead (or try to lead)
students through things like suprasegmentals, appropriateness, 
expression...Northstar and Market Leader are two examples I can think 
of now, if it's not too much of a sin to mention names here.
To tell you the truth...I can see no harm in having a textbook, 
provided the teacher uses it sensibly and regarding their students 
needs and interests. 



-- In dogme@yahoogroups.com, sthornbury@w... wrote:
> Here's a thought. The vast majority of teachers - for one reason or 
> the other - seem locked into the kind of grammar MacNuggets 
> paradigm that Robert (among others) describes. How might a 
> paradigm shift be engineered? Not through conferences, seminars, 
> workshops, etc - since the majority of teachers don't go to those. 
> Not through discussion lists like this, which has attracted barely 
> 200 subscribers in 4 years, and most of those already converts. 
> Not through methodology books like Uncovering Grammar (sales 
> barely a 1000 to date) since the bulk of teachers can't afford to 
buy 
> them, or haven't the time to read them. Likewise, articles in 
> scholarly magazines. Not through pre-service or in-service 
trainign 
> programs, since the providers of these seem generally speaking to 
> be resistant to change. Not through the public examination 
> system, which is, perhaps by definition, retrograde (and even when 
> it does change, as in the case of FCE, and become entirely text-
> based, people still think it's all about MacNuggets).
> 
> No. What is the single most formative influence on your average 
> teacher's approach? The coursebook!
> 
> So: the only way to change the paradigm is to change the 
> coursebook.
> 
> I remember when, after teaching from Louis Alexander's First 
> Things First for a couple of years, Abbs and Freebairns Strategies 
> series burst on the scene, with its (notional) functional/notional 
> syllabus. It blew my mind, and my whole approach adjusted 
> radically: I suddenly realised that all these structures I'd been 
> teaching could be categorised under distinct communicative 
> purpsoes, for which classroom activities could be designed that 
> simulated real life language use (phoning a friend to apologise for 
> mssing a date, etc). My classes became much more interesting (I 
> think), and teaching became more enjoyable, and I was saved from 
> premature pedagogical sclerosis.
> 
> Ergo, the coursebook may be the only viable instrument of 
> paradigm shift. Ergo, isn't it time for the dogme coursebook?
> 
> Scott
> 
> > 
> > 
> > __________________________________
> > Do you Yahoo!?
> > The New Yahoo! Shopping - with improved product search
> > http://shopping.yahoo.com
> > 
> > 
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> > 
> > Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/ 
> > 
> >



	


	Group: dogme
	Message: 4778
	From: sandra natalini ribeiro
	Date: Sa Okt 04, 2003 3:24 

	Subject: Re: Dealing with dogme mistakes


	- In my quite modest experience working with process writing, I came 
to realize that the only times when my students learned from their 
mistakes were the times when they corrected the mistakes themselves, 
ie; if instead of providing correction ("changing what I-student- had 
written")I simply underline mistakes and then ask the students to re-
write the composition changing the underlined bits. I found this 
works, maybe because it forces the students to think, reflect, find 
out what is wrong and try again...don't know...But it works.

-- In dogme@yahoogroups.com, djn@d... wrote:
> A P.S. to Steve Walters' posting. [We now have a Steve1 and a 
Steve2 on the list as 
> well as a dk1 and a dk2.]
> 
> (1) I used to tell my students about the research that claimed to 
show that correction 
> of written scripts was pointless. They used to laugh politely and 
then say something like: 
> "I wrote X and you have changed it to Y.... I don't understand."
> 
> (2) I did a number of surveys asking students :
> 
> - whether they had read all my corrections;
> 
> . which they found most helpful, my detailed corrections or the 
general comments along 
> the lines: "What! Really? All three?"
> 
> One term - and it was representative, out of 38 students, 37 said 
they always read all 
> the corrections.
> 
> They all (always) said that the they found both the detailed 
corrections and the general 
> comments helpful......
> 
> Q.E......what?
> 
> 
> 
> Dennis



	


	Group: dogme
	Message: 4779
	From: Dennis Newson
	Date: Sa Okt 04, 2003 6:27 

	Subject: TNG: Learner training and coursebooks


	(CETEFL, TTEdSIG & dogme)

Here is a paper I've just had drawn to my attention that looks 
worth reading:

http://lc.ust.hk/~ailasc/newsletters/onlinepaper/sultan.htm

'Learner Training via course books, and teacher autonomy: a case 
of need'

Sultan Erdogan, Centre for English Language Teaching Education, 
University of Warwick, UK.


Dennis



	


	Group: dogme
	Message: 4780
	From: Dennis Newson
	Date: Sa Okt 04, 2003 3:14 

	Subject: In defence of creative fiction. Down with tests.


	I'm reading a booklet "Meetings with the Minister", five 
children's authors on the National Literacy Strategy in the UK
and their dismay that young children no longer read for fun and 
read 'texts' rather than whole books.

"What's at stake ....is nothing less than the integrity of the 
novel, the story, the poem.....valued for its own sake and on 
its own terms.

We must defend it fiercely against the well-meaing but muddle-
headed vandals who want to analyse it, stick labels on it, teach-
and-preach it into a coma....or kill it off altogether with some 
kind of test."


Apply to the teaching of TEFL?


There is an URL they particularly recommend, the summary of a 
report: All our futures:

http://www.artscampaign.org.uk/campaigns/education/summary.html

Everyone mentions the dire effects of SATs - Scholastic Aptitude 
Tests.

Dennis



	


	Group: dogme
	Message: 4781
	From: Sue Murray
	Date: Sa Okt 04, 2003 3:37 

	Subject: Re: Re: Dealing with dogme mistakes


	Something that seems helpful for a lot of learners is encouraging them
to note doubts and questions and comments while they write - some students
do this automatically, and are encouraged if the teacher and/or peers
respond to this; others take up the suggestion, and find they like it and
find it constructive
(for example, 'umm, can I say this?'; giving alternatives with a
question mark; 'is this the right expression/word?'; 'I wanted to say (this)
but it doesn't feel right'; 'don't think I've expressed what I mean here';
etc; or sometimes simply question marks, exclamation marks, or faces
which express a sort of 'don't like this!'; everyone seems to have their
own way of 'dialoging' with what they are writing).
this way, I feel, the language, and language/meaning, issues subsequently
addressed are more in tune with what the learner wants and is ready for/open
to; writing itself can become more 'processy' for the writer, and the
'dialogue' the writer has is not 'lost', and can continue.

some students say they want to have every 'mistake' corrected; if they
agree, I like to ask the whole class to do this together with them, myself
giving collaborative feedback after they've chewed things over and shared
their views; I don't think having every mistake corrected is necessarily
helpful (tho must admit it's what I wanted, and found useful, when I was
studying; I was an unusually serious student perhaps!), but if that's what a
student wants, doing it in a way which gets
everyone thinking and talking together about the language, starting with it
in its original context, seems more learner/learning directed, and also
becomes more than just a 'correcting errors' event.

In my (also quite modest) experience, I find it very difficult to
generalize; different ways suit different learners. In the past, I have
tried various ways of dealing with written work - such as: writing back;
exchanging email; providing a feedback sheet; using 'conventional'
indicators; using peer 'marking'; talking it over directly; and probably
other things I can't remember now.

What I now find is that writing gives a great opportunity to treat everyone,
and everyone's text, individually, and respond/interact/use variously in
what seems to be the most
'stimulating' way/s for each learner, rather than take up one standard way.

I also think the main focus of any writing should be to enjoy having it read
to or by others, whether to entertain, inform, provoke response, compare
ideas, whatever; even show-off. (and exam writing tasks, admittedly, tend
to clip wings to say the least, but that doesn't mean 'real' writing itself
has to be limited to an imitation of exam tasks ...)

oh, and I also find that a number of students who say they hate writing
enjoy it and take quite a different view when they do collaborative writing
tasks with peers. And they can all ask each other their own questions and
think about/reflect upon the language aspects which concern them 'on-line'
as it were.

----- Original Message -----
From: "sandra natalini ribeiro" <pedagsto@h...>
To: <dogme@yahoogroups.com>
Sent: Saturday, October 04, 2003 4:24 AM
Subject: [dogme] Re: Dealing with dogme mistakes


> - In my quite modest experience working with process writing, I came
> to realize that the only times when my students learned from their
> mistakes were the times when they corrected the mistakes themselves,
> ie; if instead of providing correction ("changing what I-student- had
> written")I simply underline mistakes and then ask the students to re-
> write the composition changing the underlined bits. I found this
> works, maybe because it forces the students to think, reflect, find
> out what is wrong and try again...don't know...But it works.
>
> -- In dogme@yahoogroups.com, djn@d... wrote:
> > A P.S. to Steve Walters' posting. [We now have a Steve1 and a
> Steve2 on the list as
> > well as a dk1 and a dk2.]
> >
> > (1) I used to tell my students about the research that claimed to
> show that correction
> > of written scripts was pointless. They used to laugh politely and
> then say something like:
> > "I wrote X and you have changed it to Y.... I don't understand."
> >
> > (2) I did a number of surveys asking students :
> >
> > - whether they had read all my corrections;
> >
> > . which they found most helpful, my detailed corrections or the
> general comments along
> > the lines: "What! Really? All three?"
> >
> > One term - and it was representative, out of 38 students, 37 said
> they always read all
> > the corrections.
> >
> > They all (always) said that the they found both the detailed
> corrections and the general
> > comments helpful......
> >
> > Q.E......what?
> >
> >
> >
> > Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4782
	From: Robert M. Haines
	Date: Sa Okt 04, 2003 4:30 

	Subject: Re: Re: Activity Theory & gr*****


	The idea that coursebooks have come long way indicates there has been some
sort of progression. Books like Northstar progress in the direction of
trying hard not to seem like a coursebook, e.g. 'real' radio broadcasts.
They try, but they fail at the point where they attempt to do what no
coursebook can, i.e. address the immediate needs of the learner in a
meaningful way; a response that requires human intuition and body heat. The
radio broadcasts, for example, have been taken out of context, are often no
longer timely and might not be at all interesting to students. The grammar
McNuggets, btw, are still there.

I also see no harm in having a textbook, and it's certainly no sin to
mention their names here --- many already have. As far as sensible use of a
textbook goes, I believe it makes sense not to use them at all when
possible. I understand that's an ideal in the world of ELT. In light of this
fact, a more learner-centered approach might involve students deciding what
they deem sensible use of the coursebook. For example, the group could
negotiate what they think they need to do with the book, or they could make
their own. :-)

Rob
----- Original Message -----
From: sandra natalini ribeiro <pedagsto@h...>
To: <dogme@yahoogroups.com>
Sent: Friday, October 03, 2003 6:55 PM
Subject: [dogme] Re: Activity Theory & gr*****


> - I actually think coursebooks have gone a long way already, if you
> think about it..there are some new books on the market which focus
> far less on grammar than on vocabulary, and do lead (or try to lead)
> students through things like suprasegmentals, appropriateness,
> expression...Northstar and Market Leader are two examples I can think
> of now, if it's not too much of a sin to mention names here.
> To tell you the truth...I can see no harm in having a textbook,
> provided the teacher uses it sensibly and regarding their students
> needs and interests.
>
>
>
> -- In dogme@yahoogroups.com, sthornbury@w... wrote:
> > Here's a thought. The vast majority of teachers - for one reason or
> > the other - seem locked into the kind of grammar MacNuggets
> > paradigm that Robert (among others) describes. How might a
> > paradigm shift be engineered? Not through conferences, seminars,
> > workshops, etc - since the majority of teachers don't go to those.
> > Not through discussion lists like this, which has attracted barely
> > 200 subscribers in 4 years, and most of those already converts.
> > Not through methodology books like Uncovering Grammar (sales
> > barely a 1000 to date) since the bulk of teachers can't afford to
> buy
> > them, or haven't the time to read them. Likewise, articles in
> > scholarly magazines. Not through pre-service or in-service
> trainign
> > programs, since the providers of these seem generally speaking to
> > be resistant to change. Not through the public examination
> > system, which is, perhaps by definition, retrograde (and even when
> > it does change, as in the case of FCE, and become entirely text-
> > based, people still think it's all about MacNuggets).
> >
> > No. What is the single most formative influence on your average
> > teacher's approach? The coursebook!
> >
> > So: the only way to change the paradigm is to change the
> > coursebook.
> >
> > I remember when, after teaching from Louis Alexander's First
> > Things First for a couple of years, Abbs and Freebairns Strategies
> > series burst on the scene, with its (notional) functional/notional
> > syllabus. It blew my mind, and my whole approach adjusted
> > radically: I suddenly realised that all these structures I'd been
> > teaching could be categorised under distinct communicative
> > purpsoes, for which classroom activities could be designed that
> > simulated real life language use (phoning a friend to apologise for
> > mssing a date, etc). My classes became much more interesting (I
> > think), and teaching became more enjoyable, and I was saved from
> > premature pedagogical sclerosis.
> >
> > Ergo, the coursebook may be the only viable instrument of
> > paradigm shift. Ergo, isn't it time for the dogme coursebook?
> >
> > Scott
> >
> > >
> > >
> > > __________________________________
> > > Do you Yahoo!?
> > > The New Yahoo! Shopping - with improved product search
> > > http://shopping.yahoo.com
> > >
> > >
> > > To Post a message, send it to: dogme@e...
> > > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> > >
> > > Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/
> > >
> > >
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4783
	From: Robert M. Haines
	Date: Sa Okt 04, 2003 4:39 

	Subject: End of Week 2


	One other activity that went over well on Friday was The Onion. Again, many of you will know some version of this by different names, e.g. The Wheel. An outer circle of students stands facing a partner in the inner circle. At the sound of a clap, each person in the outer circle asks the inner-circle partner a question, in our class it was What are you going to do this weekend? After 10 seconds, the outer circle folks rotate to their next partner. This continues until everyone has spoken to all the people in the inner circle. 

Now, those in the outer circle have five seconds to repeat back what each partner told them, rotating as before at the sound of a clap. After the second rotation, people can switch roles. Students can also just ask each other during the first rotation, which might be a more natural exchange.

Follow-on activities could be a discussion about who's going to have the most exciting weekend, etc. 

Rob

P.S. I forgot to change the subject line of the Activity Theory & gr***** post to coursebooks. If anyone responds, could you do me the favor? Thanks.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4784
	From: zosia grudzinska
	Date: Sa Okt 04, 2003 6:45 

	Subject: Re: dogme group membership


	sorry, Scott - I missed this posting! I do remain, although I will have to
log out today for the time while I am in the hospital ( I will have an awful
lot of reading in the archives when I come back!)
Zosia



	


	Group: dogme
	Message: 4785
	From: sandra natalini ribeiro
	Date: Sa Okt 04, 2003 9:40 

	Subject: use of coursebooks - was Re: Activity Theory & gr*****


	- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> radio broadcasts, for example, have been taken out of context, are 
often no
> longer timely and might not be at all interesting to students. > 

Yes, I agree, and I think this is the main problem: When a teacher 
sticks to the coursebook, no matter how "good" and "authentic" and 
full of "up=to date" subjects it claims to be, what the students and 
the classroom miss is the vitality, the heartbeat, the novelty of 
yesterday's ,not 1999's broadcast, for example..Yet, unfortunately, 
the coursebook might sometimes be the ONLY possible source of 
authentic listening available at the time and teaching conditions one 
has to work with: that's the case in the school I work for, here in 
Brazil: Few of our teachers are native speakers, we have a cd player 
in each room and that's about it: A pair of computers in the study 
room, very unreliably connected to the internet, must serve 280 adult 
students.
Of course there is video...not in every room, but you can manage to 
use it quite often. Recordings from CNN, and BBC, sitcoms...all 
possible. And we do them all,too. But again, can you do it every day? 
Not being in an English speaking country, it is sometimes very 
comforting to know you can rely on ready-to-go quality materials when 
you need them, but I think these materials should always be revisited 
and looked at from an updated point of view, ie, searching the 
internet for recent information on the subject, having students find 
out what the interviewee/radio broadcaster has been doing lately, 
whether there are any news about him on the media in the past 2 or 3 
months.
At this point, I can almost hear the LESS reluctant dogmeticians 
cry: this is about TEACHING UNPLUGGED for Chrissake, what are you 
talking about? cds, and video, and internet?? yes, I know, I know, 
but how are we supposed to expose our students to the REAL thing? 
They come to us because they need to attend conferences in English, 
speak to natives on the phone, take an MBA course in the USA, how do 
we get them prepared for all this? Chatting to non-natives about the 
kind of movies they like, or who their favorite stars are is not 
enough... 
You see...the practice is not as easy as the theory. If there is 
one, that is.
love to all
Sandra.



	


	Group: dogme
	Message: 4786
	From: Robert M. Haines
	Date: So Okt 05, 2003 3:59 

	Subject: Teaching Unplugged and The Real Thing


	Sandra writes: 
"At this point, I can almost hear the LESS reluctant dogmeticians cry: this is about TEACHING UNPLUGGED for Chrissake, what are you talking about? cds, and video, and internet?? yes, I know, I know, but how are we supposed to expose our students to the REAL thing? They come to us because they need to attend conferences in English, speak to natives on the phone, take an MBA course in the USA, how do we get them prepared for all this? Chatting to non-natives about the kind of movies they like, or who their favorite stars are is not enough..."

Is there any evidence to support the idea that exposure to a particular variety of English will somehow cripple the English of someone learning it? Can we assume that exposure to your English and the English of the learners is insufficient to help them learn? 

What is the 'real thing' when it comes to language learning?

Rob








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4787
	From: djn@d...
	Date: So Okt 05, 2003 4:35 

	Subject: Re: Teaching Unplugged and The Real Thing


	Rob asks:

"Is there any evidence to support the idea that exposure to a particular
variety of English will somehow cripple the English of someone learning
it?"

I know of no evidence, though it is quite clear to me even without the evidence that 
anyone who tried to learn English from my charming nephew Steven who speaks a 
dialect I have to translate for my non-English wife would definitely be lame. And I 
certainly used to think my own feeling for accuracy in written English was limping after 
I'd marked the annual 35-40 essays written by German students in their final 
examinations.

The real thing?

The same German students often used to comment that a disadvantage to working in 
groups was that they were only exposed to each other's non-standard English. Many of 
them preferred to be exposed to more of mine.

All useful linguistic concepts need defining, but I used to feel that the most useful thing I 
could do for the long succession of German university students that I met in the 90 
minutes per week that I saw them over about 16 weeks was to expose them to 
'authentic' English - songs sung by musicians, that day's news recorded from the BBC's 
Radio 4 or The World Service, articles from current magazines and newspapers.

Of course, context is all. What I'm saying here best fits German students of English 
training to be teachers. Perhaps my remarks hardly apply at all to, say, Omar's pupils, 
or Sue's young children.

Dennis



	


	Group: dogme
	Message: 4788
	From: Diarmuid Fogarty
	Date: So Okt 05, 2003 7:30 

	Subject: Re: use of coursebooks


	Sandra writes: "At this point, I can almost hear the LESS reluctant dogmeticians cry: this is about TEACHING UNPLUGGED for Chrissake, what are you talking about? cds, and video, and internet?? yes, I know, I know, but how are we supposed to expose our students to the REAL thing? They come to us because they need to attend conferences in English, speak to natives on the phone, take an MBA course in the USA, how do we get them prepared for all this? Chatting to non-natives about the 
kind of movies they like, or who their favorite stars are is not enough..."


And yet, I think the premise of dogme is that it *is* enough, on the understanding that they are into talking about movies and stars. The rest will take care of itself. Motivating, scaffolded conversations will help the teacher work with the students; the students' brains will do the rest. It's not the people who you speak to who are important, it's the speaking. I also wouldn't worry too much about the nationality of those involved. There's a good chance that at conferences they will be talking to more than just "natives". Even at the last interview I attended, there were people from places as diverse as Cardiff, London and Uganda. It's not the voices that you listen to in the class that are important, it's the listening. 

I agree, however, that it can be comforting to reach for the ready-made dross on the tapes (or CDs...sigh...)and pop them in. But, unfortunately, where I work at least, if these tapes were to be of any real help, English speakers would have to speak insultingly clearly, never speaking over each other and exhibit a penchant for tired old idioms. Why *do* coursebook writers insist on including "once in a blue moon"? Is there corpora research that I am unaware of?

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4789
	From: djn@d...
	Date: So Okt 05, 2003 8:22 

	Subject: Re: use of coursebooks (and CD/ROMs)


	Diarmuid, dogme here and dogme there, isn't the following going a bit far?

"I agree, however, that it can be comforting to reach for the ready-made
dross on the tapes (or CDs...sigh...)and pop them in. But, unfortunately,
where I work at least, if these tapes were to be of any real help, English
speakers would have to speak insultingly clearly, never speaking over each
other and exhibit a penchant for tired old idioms."

Is listening to today's edition of "Today", burnt on to a CD-ROM , for example, dross?

And why sigh about CDs? They don't snap, you can find the track you want without 
winding backwards and forwards, and it is pretty unlikely that anyone is accidentally 
going to record over them.

In the spirit of a friendly debate I would argue that - not knowing your students 
personally, though I've picked up things about them from your accounts - unless they 
belong to the I - want- to- pass- an- exam- not- learn- English faction .... surely 
presenting them, at times, with the sort of English that is going on around them in the 
country they are now living in cannot be totally irrelevant even if you have to substitute 
something more appropriate for them and their needs than "Today"?


Dennis



	


	Group: dogme
	Message: 4790
	From: Robert M. Haines
	Date: So Okt 05, 2003 8:46 

	Subject: Materials and minds --- was ''Use of coursebooks''


	On Sun Oct 5, 2003 Dennis wrote: 

"In the spirit of a friendly debate I would argue that - not knowing your
students personally, though I've picked up things about them from your accounts - unless they belong to the I - want- to- pass- an- exam- not- learn- English faction ....surely presenting them, at times, with the sort of English that is going on around them in the country they are now living in cannot be totally irrelevant even if you have to substitute something more appropriate for them and their needs than "Today"?"

If by 'the sort of English that is going on around them' you mean,English being spoken in or transmitted to Brazil, I agree. That's what I was getting at albeit not very clearly with my statement about exposure to English. Btw, how often do we listen to news that we've recorded? Does it make a difference? I almost never do aside from occasionally taping a news journal on Friday evenings or Frontline on PBS, which seems to have been taken off the air (Homeland Security's work?). Anyway, I think we should consider genre and how we view/listen to that particular genre when we consider exposure of a genre like radio news in the classroom. 

What about listening to the news with students in class as it's being broadcast? I don't know if this is feasible for someone in Sandra's context, but it seems more in tune with the way we usually encounter news. Can the learners bring in news they've located and found interesting. I recently read about a woman in Arkansas who jumped through the sunroof of her car, screaming "He's back!" after mistaking a man in a toga with a wreath on his head for Jesus. she caused a twenty-car pile up. If you're interested in details: http://web2.iadfw.net/~elo/news/rapture.html This is what I might bring into class.

Sandra mentioned that few of her colleagues are native speakers; does that matter? How many are speakers of English? How many of them talk to your students about the daily news or MBA programs?

Sandra writes: "They come to us because they need to attend conferences in English, speak to natives on the phone, take an MBA course in the USA, how do we get them prepared for all this?"

I think Diarmuid's right about the conferences usually being multi-national, though you, Sandra, know your students better than we. Will they speak only to 'native speakers of English' on the phone? And which English will these people be speaking? Are they just intimidated by the idea of not understanding what they perceive as competent English users looking down on their performance over the phone? Maybe they need strategies, e.g. clarification phrases to deal with this?

A former student of mine from Korea was accepted onto at least 3 MBA courses here in the U.S. I still have a hard time making out what the man is saying sometimes, but he can read and write English well enough to get by. His understanding of spoken English is very good as well. Of course, the drone of most university lectures and the predictable format of news broadcasts seldom cause him trouble. 

What he spends most of his time listening to and watching though are sit-coms. I know because I was his roommate for a spell. He believes sit-coms to be a window to American culture. He loves to talk about American culture and compare it to his own. he wants to fit in here. 

Maybe your students in Brazil want to feel more confident about their potential identity/performance/role as students in North American universities.

1. So three considerations: How natural is our selection of genre and its use in class?

2. If we feel compelled to use unnatural resources (my term) or to use resources unnaturally, can students bring them in and create activities around them?

3. Sometimes the cognitive needs of language learners can overshadow their socio-cultural/affective needs as people trying out new things in a strange environment.

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4791
	From: Diarmuid Fogarty
	Date: So Okt 05, 2003 9:02 

	Subject: Re: use of coursebooks (and CD/ROMs)


	I think you've misunderstood me, Dennis, or more accurately, I've explained myself badly. The "dross" I referred to is on the coursebook tapes, not on the radio! And the CD-inspired sigh was a wistful one...fruit of having spent too many years hunched over the tape recorder, trying to cue the tape before the lesson begins.

Incidentally, if you - or anybody - could teach me how to burn radio stuff onto a CD-ROM, I would be most grateful. The last time I tried, I couldn't find a record button anywhere. Am I doing something wrong?

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4792
	From: Sue Murray
	Date: So Okt 05, 2003 9:40 

	Subject: Re: use of coursebooks


	just some thoughts, starting around something Sandra writes:
>how are we supposed to expose our students to the REAL thing? They come to
>us because they need to attend conferences in English, speak to natives on
>the phone, take an MBA course in the USA, how do we get them prepared for
>all this? Chatting to non-natives about the
> kind of movies they like, or who their favorite stars are is not
>enough..."

In Lightbown and Spada's How Languages are Learnt, there's the case history
of Jim, a hearing child of deaf parents. His parents didn't use sign with
him, and he had no linguistic interaction with anyone until he was about 4,
but he frequently watched television. He was very much below age level in
all aspects of language and had great difficulty expressing himself. From
about the age of 4,
"when Jim began conversation sessions with an adult, his
expressive abilities began to improve. ..... It is interesting to note that
Jim's younger brother Glenn did not display the same type of lag and
performed normally on language tests ....Glenn's linguistic environment was
different in that he had his older brother as a conversational partner.
.... The fact that (Jim) had failed to acquire language normally prior to
this experience suggests that the problem lay in the environment, not the
child. That is, it seems that exposure to impersonal sources of langauge
such as television or radio alone is insufficient for the child to learn the
structure of a particular language. One-to-one interaction gives the child
access to language which is adjusted to his or her level of comprehension.
When a child does not understand, the adult may repeat or paraphrase. T he
response of the adult may also allow children to find out when their own
utterances are understood. Television, for obvious reasons, does not
provide such interaction. Even in children's programmes, where simpler
language is used and topics are relevant to younger viewers, there is no
immediate adjustment made for the needs of an individual child."
(p.25)

And perhaps not only an adult can give this type of interaction to a child;
Glenn, Jim's brother, had only Jim - and Jim was an 'imperfect' model at
that stage.

Which brings to mind creoles, where first generation children turn their
parents' pidgins into a new language with full grammar. I've also read of a
case in Nicaragua where deaf children invented a new sign-language creole of
great sophistication.

One observation being that when children create creoles they don't have a
'native model' to teach them and interact with them - but they have each
other.

Children and first languages are one thing, second and foreign languages
somewhat another; but I think perhaps 'input' has become a bit segregated
from interaction at times, and
interaction rather than input is at the heart of language learning; just as
some degree of experience, ability and confidence to directly interact in a
language is far more valuable than knowing in advance what someone is
going to say and how they're gonna say it;

this doesn't in any
way preclude input of any and various kinds, and input as part of
interaction,
and, for example, I don't think anyone can
say the use of CDs or video or internet, or
anything, is or is not 'dogme' unless and until you consider why, how and
where/with who it is being used;

Input has become a very powerful term, but input you don't engage with and
can't/don't interact with can often become a bit like the idea that skills
can/should be separated in order to be learnt. So I think one of the
important points that dogme emphasises is that input for its own sake is not
enough........input of any kind has to be part of what is generated and what
arises from the people concerned - whether it's students having an
animated discussion, or related to 'external' stuff like deciding to bring
in a favourite song on CD, or researching internet articles to see what
different views they can find on a political issue they're very interested
in, or show and tell photos, or using the video of A Bug's Life cos you just
know these students will love getting into creating their own dialogues for
it, or ......anything that fits; but, not the (however well intentioned)
course book reading on capital punishment which all intermediate students
'need' in order to learn the passive and a lex-set on crime, sort of thing.

Foreign language learners often have extremely limited time available,
so that time is precious;
in my teaching situation, most - often all - students have access to
internet, satellite tv, etc; what the majority of them don't have access to,
except for the few hours a week they spend at school, is people to speak
English with. This situation shapes the way I and students can try to be
dogmetic; if the situation were different - eg, students in an L2
environment, and/or at school for 4 or 5 hours a day, I'm sure we would use
more 'external' material at school, but I hope such material would be chosen
with, by and for the students. and that 'external' would be related to
'internal' and wouldn't be 'imposed',
or be as ineffective as bath water without the baby.

realize I've moved away from Sandra's and others' specific and all valid
points. Spose as ever there's just no 'one answer', beyond looking to
the learners concerned to find the best 'local' answers.


----- Original Message -----
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Sunday, October 05, 2003 8:30 AM
Subject: Re: [dogme] use of coursebooks


> Sandra writes: "At this point, I can almost hear the LESS reluctant
dogmeticians cry: this is about TEACHING UNPLUGGED for Chrissake, what are
you talking about? cds, and video, and internet?? yes, I know, I know, but
how are we supposed to expose our students to the REAL thing? They come to
us because they need to attend conferences in English, speak to natives on
the phone, take an MBA course in the USA, how do we get them prepared for
all this? Chatting to non-natives about the
> kind of movies they like, or who their favorite stars are is not
enough..."
>
>
> And yet, I think the premise of dogme is that it *is* enough, on the
understanding that they are into talking about movies and stars. The rest
will take care of itself. Motivating, scaffolded conversations will help the
teacher work with the students; the students' brains will do the rest. It's
not the people who you speak to who are important, it's the speaking. I also
wouldn't worry too much about the nationality of those involved. There's a
good chance that at conferences they will be talking to more than just
"natives". Even at the last interview I attended, there were people from
places as diverse as Cardiff, London and Uganda. It's not the voices that
you listen to in the class that are important, it's the listening.
>
> I agree, however, that it can be comforting to reach for the ready-made
dross on the tapes (or CDs...sigh...)and pop them in. But, unfortunately,
where I work at least, if these tapes were to be of any real help, English
speakers would have to speak insultingly clearly, never speaking over each
other and exhibit a penchant for tired old idioms. Why *do* coursebook
writers insist on including "once in a blue moon"? Is there corpora research
that I am unaware of?
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4793
	From: Fiona
	Date: So Okt 05, 2003 11:54 

	Subject: free space


	I just spotted this on the net, and while the question is 
interesting, at least one of the answers is terrifying. I wonder what 
our answer might have been (though the first person is on track.....)

http://www.teachingenglish.org.uk/talk/questions/minimal_resources.sht
ml



	


	Group: dogme
	Message: 4794
	From: sandra natalini ribeiro
	Date: Mo Okt 06, 2003 2:29 

	Subject: Re: Materials and minds --- was ''Use of coursebooks''


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> On Sun Oct 5, 2003 Dennis wrote: 
> 
>> What about listening to the news with students in class as it's 
being broadcast? I don't know if this is feasible for someone in 
Sandra's context, but it seems more in tune with the way we usually 
encounter news. Can the learners bring in news they've located and 
found interesting.>

Yes, they can. I think it is one of the most interesting things to 
be done in class, actually. And students love it. As for listening to 
news as they are broadcasted, at least among my students I think it 
would work for upper-int and advanced..I have tried Bush's discourses 
at the time of the Sept 11 , and the intermediate students went 
bananas...But it's a nice idea. Again, 1 tv for the whole school, but 
possible.

> Sandra mentioned that few of her colleagues are native speakers; 
does that matter? How many are speakers of English? How many of them 
talk to your students about the daily news or MBA programs?

I think all teachers in the school talk about news with the 
students, really...most of them bring in texts forom the net, though. 
On second thought, Rob, no, it does not matter the fact that we are 
non-natives. As you rightly pointed out, they talk to a lot of non-
natives on the phone, and congresses are multi-national. It DOES have 
more to do with students anxiety.
Even though, I still have two concerns:
The first is variety of imput...Needless to say, exposure to 
different accents and genres will do good to their listening, to say 
the least.
The second concern is the anxiety itself...It is useless to do 
something we know is right when the student doesn't beleive in it. 
And here we return to the point that was already made here by more 
than one: If this is what the students want, and Dogme goes for what 
the students want...Oxymorons.
> 
> Sandra writes: "They come to us because they need to attend 
conferences in English, speak to natives on the phone, take an MBA 
course in the USA, how do we get them prepared for all this?"
> 
> I think Diarmuid's right about the conferences usually being multi-
national, though you, Sandra, know your students better than we. Will 
they speak only to 'native speakers of English' on the phone? And 
which English will these people be speaking? Are they just 
intimidated by the idea of not understanding what they perceive as 
competent English users looking down on their performance over the 
phone? Maybe they need strategies, e.g. clarification phrases to deal 
with this?

My students, which I consider representative of the average 
Brazilian student, are mainly concerned about listening comprehension 
especially of native Americans. They will feel secure after having 
been exposed to American talk. I can really see no harm in giving 
them what they feel they need. And the strategies too. Of course.
> 

> Maybe your students in Brazil want to feel more confident about 
their potential identity/performance/role as students in North 
American universities.
> 
> 1. So three considerations: How natural is our selection of genre 
and its use in class?

I see no difference in naturality between this and the selection 
of news that will be broadcasted by a tv station: Still, the audience 
does not choose what news they'd like to listen to. I am FOR having 
students make some choices, but I still think we, too, have the right 
to make decisions about what goes on in class. That's something we 
are trained to do, and I'd consider it a waste if we never used the 
technical knowledge we have developed over the years. Actually, I 
think any teacher will agree in some instances there is even the need 
to do so.
> 
> 2. If we feel compelled to use unnatural resources (my term) or to 
use resources unnaturally, can students bring them in and create 
activities around them?
Yes, wonderful idea, and I can assure you it works: Students, 
when given a chance, bring wonderful things to class, prepare their 
activities and presentations much more carefully than I do, and are 
able to grasp their peers attention with an excellence I rarely see 
in a teacher. I'd only have to say this is not exactly part of our 
classroom ROUTINE, and I don't know how they would do it if they had 
to bring in something every other class.

> 
> 3. Sometimes the cognitive needs of language learners can 
overshadow their socio-cultural/affective needs as people trying out 
new things in a strange environment.
Agreed, 100%, as most of the things you post BTW, Rob. I think 
I'm just more reluctant than you. And I just can see no HARM in using 
my outlets in the room.
Good night...or, have a good day!
> 
> Sandra.
> 
> 
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4795
	From: Robert M. Haines
	Date: Mo Okt 06, 2003 4:06 

	Subject: The technical knowledge of a teacher


	Sandra writes: That's something we are trained to do, and I'd consider it a waste if we never used the technical knowledge we have developed over the years." 

This really interests me, Sandra. Can you describe the technical knowledge you're referring to in greater detail, please?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4796
	From: Diarmuid Fogarty
	Date: Mo Okt 06, 2003 5:52 

	Subject: Listening to Whatever


	Well, we've talked about reading...we might as well give this thread the new heading that it deserves. As far as listening goes, I find it equally difficult to "teach". Can it, in fact, be taught?

The advice I've given to my students is to pay attention to what's happening when they are trying to listen and understand and to reflect upon what is causing them difficulty. Is it the speed of what is being said? Is it the accent? Is it the vocabulary? Is it all three? Most of them say that they are "bad" at listening. I encourage them to think about what they actually mean by this. Very often, I suspect, they mean that they cannot understand every word that is said and that there are huge swathes of language that sound meaningless to them.

My solution is to listen carefully and interpret clues. Lack of understanding is best dealt with by those most important listening subskills: Asking Somebody To Repeat Themselves and Paraphrasing What You Think Has Been Said. Perhaps the next best thing is to expand your vocabulary a la reading. Is reading the best advice we can *ever* give our learners?

Largely though, I am of the opinion that the most important skill they need to pick up is the ability to reflect upon what is happening when they listen. Reflective attention is likely to promote the acquisition of the skill...doncha think? Of course, this does mean that they are each other's best resource...as am I. It's possible to rewind tapes and analyse them carefully (and occasionally fruitful), but live and direct talk seems to be the best. Interestingly, when their listening skills become better, their self esteem rarely does. They remain "bad" at listening and the listening exercises become "too easy".

I'd be interested to know what other list members think about the teaching - or scaffolding - of listening skills. When I think back to my time in the Official Language School in Bilbao, nobody *ever* taught me listening...sniff...and yet I "learnt" how to do it. It would have been hard not to.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4797
	From: djn@d...
	Date: Mo Okt 06, 2003 6:20 

	Subject: Re: Listening to Whatever + autonomous learning


	Following on from what Diarmuid says about reflective learning and encouraging 
learners to think about and discuss with each other how they experiences learning, 
whether it is listening or whatever, I've thought a couple of times recently that the ideas 
of autonomous learning, surely, sit rather comfortably with dogme emphases.

There is a recent bibliography relating to autonomous learning circulated by David
Palfreyman on the TESOL Arabia Learner Independence SIG website under resources:


http://ilearn.20m.com/



Dennis



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4798
	From: Robert Wood
	Date: Mo Okt 06, 2003 7:40 

	Subject: Re: Listening to Whatever


	In my experience, many of the listening problems that
learners have are linked to pronunciation. Failure to
link words together or use contractions enough are
particular problem areas, commonly resulting in
complete failure to understand utterances they know
every word of. This aspect is certainly a teachable
and learnable area. Pulling an utterance from a tape
or modelling yourself ('how many words?), and then
working on the pronunciation really can help improve
students' listening and speaking. It also helps them
see exactly why they are having problems, and gives
them tools to help solve them. This is, of course,
especially useful using utterances that contain
problem pronunciation aspects for the particular group
of learners.

Rob W




--- Diarmuid Fogarty <fogarty.olmos@t...> wrote:
> Well, we've talked about reading...we might as well
> give this thread the new heading that it deserves.
> As far as listening goes, I find it equally
> difficult to "teach". Can it, in fact, be taught?
> 
> The advice I've given to my students is to pay
> attention to what's happening when they are trying
> to listen and understand and to reflect upon what is
> causing them difficulty. Is it the speed of what is
> being said? Is it the accent? Is it the vocabulary?
> Is it all three? Most of them say that they are
> "bad" at listening. I encourage them to think about
> what they actually mean by this. Very often, I
> suspect, they mean that they cannot understand every
> word that is said and that there are huge swathes of
> language that sound meaningless to them.
> 
> My solution is to listen carefully and interpret
> clues. Lack of understanding is best dealt with by
> those most important listening subskills: Asking
> Somebody To Repeat Themselves and Paraphrasing What
> You Think Has Been Said. Perhaps the next best thing
> is to expand your vocabulary a la reading. Is
> reading the best advice we can *ever* give our
> learners?
> 
> Largely though, I am of the opinion that the most
> important skill they need to pick up is the ability
> to reflect upon what is happening when they listen.
> Reflective attention is likely to promote the
> acquisition of the skill...doncha think? Of course,
> this does mean that they are each other's best
> resource...as am I. It's possible to rewind tapes
> and analyse them carefully (and occasionally
> fruitful), but live and direct talk seems to be the
> best. Interestingly, when their listening skills
> become better, their self esteem rarely does. They
> remain "bad" at listening and the listening
> exercises become "too easy".
> 
> I'd be interested to know what other list members
> think about the teaching - or scaffolding - of
> listening skills. When I think back to my time in
> the Official Language School in Bilbao, nobody
> *ever* taught me listening...sniff...and yet I
> "learnt" how to do it. It would have been hard not
> to.
> 
> Diarmuid
> 
> [Non-text portions of this message have been
> removed]
> 
> 


__________________________________
Do you Yahoo!?
The New Yahoo! Shopping - with improved product search
http://shopping.yahoo.com


	


	Group: dogme
	Message: 4799
	From: david read
	Date: Mo Okt 06, 2003 11:28 

	Subject: Re: Listening to Whatever


	I've found one useful activity to do with students BEFORE they do any 
exercises with taped recordings in class is to first elicit all the problems 
they have with listening (accent, speed, unfamiliar words etc) and then 
stick them up on the board. The first time they listen to the tape they 
simply tick the problem they are having. You can then see how many ticks 
each problem has and this at least gives you an idea of what areas need to 
be worked on. It also helps them to realise that the problems they are 
having are shared by other students.

David


>From: Robert Wood <rob_wood_2000@y...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: Re: [dogme] Listening to Whatever
>Date: Sun, 5 Oct 2003 23:40:21 -0700 (PDT)
>
>In my experience, many of the listening problems that
>learners have are linked to pronunciation. Failure to
>link words together or use contractions enough are
>particular problem areas, commonly resulting in
>complete failure to understand utterances they know
>every word of. This aspect is certainly a teachable
>and learnable area. Pulling an utterance from a tape
>or modelling yourself ('how many words?), and then
>working on the pronunciation really can help improve
>students' listening and speaking. It also helps them
>see exactly why they are having problems, and gives
>them tools to help solve them. This is, of course,
>especially useful using utterances that contain
>problem pronunciation aspects for the particular group
>of learners.
>
>Rob W
>
>
>
>
>--- Diarmuid Fogarty <fogarty.olmos@t...> wrote:
> > Well, we've talked about reading...we might as well
> > give this thread the new heading that it deserves.
> > As far as listening goes, I find it equally
> > difficult to "teach". Can it, in fact, be taught?
> >
> > The advice I've given to my students is to pay
> > attention to what's happening when they are trying
> > to listen and understand and to reflect upon what is
> > causing them difficulty. Is it the speed of what is
> > being said? Is it the accent? Is it the vocabulary?
> > Is it all three? Most of them say that they are
> > "bad" at listening. I encourage them to think about
> > what they actually mean by this. Very often, I
> > suspect, they mean that they cannot understand every
> > word that is said and that there are huge swathes of
> > language that sound meaningless to them.
> >
> > My solution is to listen carefully and interpret
> > clues. Lack of understanding is best dealt with by
> > those most important listening subskills: Asking
> > Somebody To Repeat Themselves and Paraphrasing What
> > You Think Has Been Said. Perhaps the next best thing
> > is to expand your vocabulary a la reading. Is
> > reading the best advice we can *ever* give our
> > learners?
> >
> > Largely though, I am of the opinion that the most
> > important skill they need to pick up is the ability
> > to reflect upon what is happening when they listen.
> > Reflective attention is likely to promote the
> > acquisition of the skill...doncha think? Of course,
> > this does mean that they are each other's best
> > resource...as am I. It's possible to rewind tapes
> > and analyse them carefully (and occasionally
> > fruitful), but live and direct talk seems to be the
> > best. Interestingly, when their listening skills
> > become better, their self esteem rarely does. They
> > remain "bad" at listening and the listening
> > exercises become "too easy".
> >
> > I'd be interested to know what other list members
> > think about the teaching - or scaffolding - of
> > listening skills. When I think back to my time in
> > the Official Language School in Bilbao, nobody
> > *ever* taught me listening...sniff...and yet I
> > "learnt" how to do it. It would have been hard not
> > to.
> >
> > Diarmuid
> >
> > [Non-text portions of this message have been
> > removed]
> >
> >
>
>
>__________________________________
>Do you Yahoo!?
>The New Yahoo! Shopping - with improved product search
>http://shopping.yahoo.com

_________________________________________________________________
Frustrated with dial-up? Get high-speed for as low as $29.95/month 
(depending on the local service providers in your area). 
https://broadband.msn.com


	


	Group: dogme
	Message: 4800
	From: Robert M. Haines
	Date: Mo Okt 06, 2003 4:21 

	Subject: Listening to Whatever


	So we have:

a.. reflective attention, including identifying perceived weaknesses and monitoring them through practice
b.. listening sub-skills like paraphrasing and asking for repetition or clarification
c.. pronunciation
Have I missed anything from the 3 posts in this thread? 

I agree with all three and would add another sub-skill: prediction. It seems like common sense but also has a lot to do with socio-cultural expectations, schemata and scripts (to get in my daily dose of jargon).

I do believe some people have less trouble listening than others. Sometimes this has to do with natural ability and other times with learning disorders or lack of motivation. Perhaps it's like learning one's way around a strange new city where some things look familiar but others don't. It's easy to get lost without a map. Eventually, we might get to know landmarks and develop a feel for the city. We can also get to know only where we want to go and ignore the rest.

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4801
	From: Dennis Newson
	Date: Mo Okt 06, 2003 5:14 

	Subject: Dennis: How to burn CDs of recordings of rad


	I much enjoy posting this to dogme of all lists. But, as we 
dogmetists might well say, it's not what you do, but how and why 
you do it and whether it is what your learners want. 

Diarmuid asked about burning recordings of radio broadcasts on 
to CDs. David Brown of CETEFL kindly answered my request for 
instructions. 
---------- 
David writes: 

It's safer to record to your hard disk first and burn the CD 
later from the file. Connect from the radio's (or amplifier's) 
line-out jack to the line-in of your computer's sound card. If 
you haven't got a line-out jack, use the headphone jack but be 
careful to adjust the level going to the sound card to avoid 
distortion due to too high a level. Software. Take your pick 
e.g. CoolEdit, GoldWave. AudioGrabber is primarily for copying 
audio CD's, but also has a feature for recording from line-in 
whereby you can set the time you want it to start and finish 
recording. Depending on whether you want to burn standard audio 
CD's, or mp3 CD's for playback on a computer, I'd recommend 
Feurio for audio or Nero for data (i.e. mp3 or similar). Both 
should be available from scores of websites e.g. www.tucows.com. 
An alternative to .mp3 format is .ogg - better quality for the 
same file size or smaller file size for the same quality. 
Harddisk Ogg (www.fridgesoft.de) records from line-in directly 
to ogg files on your hard disk.
---------- 

" "
Dennis Newson
University of Osnabrueck (retired)
GERMANY
denos@d...
http://www.dennisnewson.de


	


	Group: dogme
	Message: 4802
	From: Iain Diamond
	Date: Mo Okt 06, 2003 5:40 

	Subject: Re: Listening to Whatever


	Personally, as a student, I find repitition to be very useful. I 
think I have most difficulty discerning new words; I lose sync with 
the flow; words become a blur and it takes me a few moments to latch 
on to a word again and begin tracting the sentence. Previously, I 
used to watch the news in German, and Spanish. I think I would have 
benefited from pre-teaching vocabulary, or post-teaching difficult 
vocab then repeating the exercise. One weakness of my former teachers 
was that they didn't identifying difficult words themselves. 
Sometimes, all I can hear are sounds: I can't tell where words begin 
and end, so it's difficult to question the teacher about it. I also 
found that long listening excerises, without pauses, are especially 
difficult because the level of input is sometimes very demanding and 
my short term memory can't keep track of the 'noises' I heard more 
than 10 seconds ago. I find pausing during listening exercises places 
less stress on the short-term memory.

Coming back to repitition, as a student I found the adverts on TV 
really boring, and annoying, but useful. Because I get to hear the 
same words over and over again. Without any support I'm gradually 
able to pick out new words, then whole sentences, then whole ads. 
Imagine what I could do with support from a teacher! I wouldn't 
recommend boring ads, but if students listen to music on the radio a 
lot, it might be a good idea to teach them songs currently in the 
charts. They'll get months of practice listening to each hit! :) Each 
time the listen 'for relaxation' their listening skills will be 
reinforced, at no extra effort to the teacher!

Iain

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:

> The advice I've given to my students is to pay attention to what's 
happening when they are trying to listen and understand and to 
reflect upon what is causing them difficulty. Is it the speed of what 
is being said? Is it the accent? Is it the vocabulary? Is it all 
three? Most of them say that they are "bad" at listening. I encourage 
them to think about what they actually mean by this. Very often, I 
suspect, they mean that they cannot understand every word that is 
said and that there are huge swathes of language that sound 
meaningless to them.
> 
> My solution is to listen carefully and interpret clues. Lack of 
understanding is best dealt with by those most important listening 
subskills: Asking Somebody To Repeat Themselves and Paraphrasing What 
You Think Has Been Said. Perhaps the next best thing is to expand 
your vocabulary a la reading. Is reading the best advice we can 
*ever* give our learners?
> 
> Largely though, I am of the opinion that the most important skill 
they need to pick up is the ability to reflect upon what is happening 
when they listen. Reflective attention is likely to promote the 
acquisition of the skill...doncha think? Of course, this does mean 
that they are each other's best resource...as am I. It's possible to 
rewind tapes and analyse them carefully (and occasionally fruitful), 
but live and direct talk seems to be the best. Interestingly, when 
their listening skills become better, their self esteem rarely does. 
They remain "bad" at listening and the listening exercises 
become "too easy".
> 
> I'd be interested to know what other list members think about the 
teaching - or scaffolding - of listening skills. When I think back to 
my time in the Official Language School in Bilbao, nobody *ever* 
taught me listening...sniff...and yet I "learnt" how to do it. It 
would have been hard not to.
> 
> Diarmuid



	


	Group: dogme
	Message: 4803
	From: sandra natalini ribeiro
	Date: Mo Okt 06, 2003 5:58 

	Subject: the technical knowledge was:Re: Listening to Whatever


	--- In dogme@yahoogroups.com, Robert Wood <rob_wood_2000@y...> wrote:
> In my experience, many of the listening problems that
> learners have are linked to pronunciation. Failure to
> link words together or use contractions enough are
> particular problem areas, commonly resulting in
> complete failure to understand utterances they know
> every word of. This aspect is certainly a teachable
> and learnable area. Pulling an utterance from a tape
> or modelling yourself ('how many words?), and then
> working on the pronunciation really can help improve
> students' listening and speaking. It also helps them
> see exactly why they are having problems, and gives
> them tools to help solve them. This is, of course,
> especially useful using utterances that contain
> problem pronunciation aspects for the particular group
> of learners.
> 
> Rob W
> 
Rob H.,
> This, above, is what I mean when I talk about the technical 
knowledge one develops over the years. I don't think just anyone nice 
and sociable, with a good "feeling" and knowledge of English would 
know how to deal with pronunciation mistakes the way the other Rob ( 
and you, too, I'm sure) does...This comes from his reading, his 
background,plus and most importantly his classroom observation with a 
professional eye. There is no shame, and no arrogance in it: Take the 
case of a doctor, or a lawyer: When I look for one, I want a human 
relationship before anything else, but I also look for the expertise, 
for the technical knowledge, for the accuracy I can't provide myself. 
I think students rely on us the same way.
> Thanks, Rob W. I hope you didn't mind my taking you as an example.

>



	


	Group: dogme
	Message: 4804
	From: sandra natalini ribeiro
	Date: Mo Okt 06, 2003 6:27 

	Subject: Re: Listening to Whatever


	Diarmuid;

I personaly don't think advising students to read could help 
them much to improve their listening: If they can't identify the 
words, it is useless to know them...I would go for pronunciation work 
instead, because I think this would make students more aware of how 
the words sound, and enable them to identify them. Working on the 
suprasegmental(or is it super?) aspects of pronunciation also helps a 
lot. Songs can help to make students aware of linkings, 
assimilations , etc. I use Jazz Chants, that were criticized here 
for being copyright materials ( music MC Nuggets:)..). maybe we can 
use poetry, what do you think?
Pre-teaching of words helps students understand a specific text, 
but I have my reservations as I don't think they help people develop 
their own stategies. I liked your ( and David's) idea of working on 
the specific areas of difficulty, and will certainly try it in class 
the way David suggested (Ok, David?).
Listening is where I find it most difficult to give my students 
advice on how to improve...I usually tell them to expose themselves a 
lot, and that's about it... Any suggestions are welcome that would 
make me more helpful!
luv, 

Sandra.

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> Well, we've talked about reading...we might as well give this 
thread the new heading that it deserves. As far as listening goes, I 
find it equally difficult to "teach". Can it, in fact, be taught?
> 
> The advice I've given to my students is to pay attention to what's 
happening when they are trying to listen and understand and to 
reflect upon what is causing them difficulty. Is it the speed of what 
is being said? Is it the accent? Is it the vocabulary? Is it all 
three? Most of them say that they are "bad" at listening. I encourage 
them to think about what they actually mean by this. Very often, I 
suspect, they mean that they cannot understand every word that is 
said and that there are huge swathes of language that sound 
meaningless to them.
> 
> My solution is to listen carefully and interpret clues. Lack of 
understanding is best dealt with by those most important listening 
subskills: Asking Somebody To Repeat Themselves and Paraphrasing What 
You Think Has Been Said. Perhaps the next best thing is to expand 
your vocabulary a la reading. Is reading the best advice we can 
*ever* give our learners?
> 
> Largely though, I am of the opinion that the most important skill 
they need to pick up is the ability to reflect upon what is happening 
when they listen. Reflective attention is likely to promote the 
acquisition of the skill...doncha think? Of course, this does mean 
that they are each other's best resource...as am I. It's possible to 
rewind tapes and analyse them carefully (and occasionally fruitful), 
but live and direct talk seems to be the best. Interestingly, when 
their listening skills become better, their self esteem rarely does. 
They remain "bad" at listening and the listening exercises 
become "too easy".
> 
> I'd be interested to know what other list members think about the 
teaching - or scaffolding - of listening skills. When I think back to 
my time in the Official Language School in Bilbao, nobody *ever* 
taught me listening...sniff...and yet I "learnt" how to do it. It 
would have been hard not to.
> 
> Diarmuid
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4805
	From: djn@d...
	Date: Mo Okt 06, 2003 6:47 

	Subject: Re: Re: Listening to Whatever


	I have found in the past that SHORT doses of the following extended routine, on the 
vital assumption that one is dealing with something that learners really want to decipher 
- like particular words in a song, or a phrase from a sound recording - perhaps a whole 
utterance - can have a very positive, motivating effect: after a few minutes learners can 
'hear' i.e. distinguish a certain sound or series of sounds which at first they can't 'get'. 

1. Play the recording of the word(s) or phrase or utterance in question ( hereafter 'X') 
and ascertain that people in the group can't 'hear' it. (If they can - there isn't a problem).

2. By rewinding, play X several times.

If people still can't 'hear' it .....

3. Turn your back to the class, and, copying the speed, indistinctness, intonation, 
regional pronunciation whatever, as well as possible, repeat X several times.

(You will probably get lots of 'Uh?' sounds).

4. Face the class and perform X distinctly, perhaps over-distinctly a few times.

(At this point several people will go: 'Aahhhh....' )

5. Still facing the class, perform X, to the best of your ability, as it is rendered in the 
recording - up to speed, slurs, regional pronunciation etc. included.

6. Play recording once or twice more.

7. Write the orthographical representation of X on the board and get one or two 
learners to read it out.

8. Play the recording a final time.

You can see why I qrote above 'SHORT doses.'

I've no hard evidence to support the claim, but my impression was that such bursts of 
intensive treatment helped.

Dennis



	


	Group: dogme
	Message: 4806
	From: Robert M. Haines
	Date: Mo Okt 06, 2003 7:00 

	Subject: Re: the technical knowledge


	I think I understand what you're getting at , Sandra. You've cited reading,
background and classroom observation with a professional eye as sources of
technical knowledge. Assumedly, the professional eye is the result of some
other activity, e.g. reading. Background might include anything from
teaching experience to having a loving family. So, really, we're left with
reading, because the other two items are rather ambiguous at this point.

I think it's really experience that teaches us techniques. I can read a
step-by-step set of instructions on how to present the present perfect, but
until I execute them, they will remain words on a page and ideas in my head,
e.g. How does that work with the second step? / (perhaps)feelings in my
heart, e.g. I'm afraid I'll screw it all up!

Through my interaction (Sue posted an interesting message about this) with
the students comes the real-time experience I need to learn from. Activity
books and lesson plans usually pretend that learners are essentially bodies
in the room who will want to know and do this and that. This may seem like
only a Day 1 issue, i.e. once we 'know' our learners, we can tailor the mats
and activities to suit them. This is where the technical knowledge comes in,
isn't it?

I guess what I'm trying to say, probably unsuccessfully, is that we might
have fooled ourselves into thinking that language teachers, if not all
teachers, operate like doctors and lawyers when in fact we are probably
different in that we don't provide a similar service. While a doctor or a
lawyer usually doesn't teach us to perform surgery or prosecute and defend
clients, we actually would like our 'clients' to do what we do, which is use
English.

Now, you might say, we don't want them *teach* language though. Well, in a
way we do: we want them to become lifelong learners, autonomous teachers of
self. So, in this view, maybe we're much more like personal trainers or
naturopaths. People usually see doctors and lawyers because they have a
problem. Doctors love to hand out pills like some teachers love to hand out
grammar McNuggets --- "Do these two exercises and come back tomorrow." And
who can blame them? There are entire industries devoted to supplying them
with a lifetime supply.

So, I think, any person could learn these technical skills or gain this
technical knowledge if they enjoy the work and are willing to learn the art
of unteaching themselves.

Rob


----- Original Message -----
From: sandra natalini ribeiro <pedagsto@h...>
To: <dogme@yahoogroups.com>
Sent: Monday, October 06, 2003 9:58 AM
Subject: [dogme] the technical knowledge was:Re: Listening to Whatever


> --- In dogme@yahoogroups.com, Robert Wood <rob_wood_2000@y...> wrote:
> > In my experience, many of the listening problems that
> > learners have are linked to pronunciation. Failure to
> > link words together or use contractions enough are
> > particular problem areas, commonly resulting in
> > complete failure to understand utterances they know
> > every word of. This aspect is certainly a teachable
> > and learnable area. Pulling an utterance from a tape
> > or modelling yourself ('how many words?), and then
> > working on the pronunciation really can help improve
> > students' listening and speaking. It also helps them
> > see exactly why they are having problems, and gives
> > them tools to help solve them. This is, of course,
> > especially useful using utterances that contain
> > problem pronunciation aspects for the particular group
> > of learners.
> >
> > Rob W
> >
> Rob H.,
> > This, above, is what I mean when I talk about the technical
> knowledge one develops over the years. I don't think just anyone nice
> and sociable, with a good "feeling" and knowledge of English would
> know how to deal with pronunciation mistakes the way the other Rob (
> and you, too, I'm sure) does...This comes from his reading, his
> background,plus and most importantly his classroom observation with a
> professional eye. There is no shame, and no arrogance in it: Take the
> case of a doctor, or a lawyer: When I look for one, I want a human
> relationship before anything else, but I also look for the expertise,
> for the technical knowledge, for the accuracy I can't provide myself.
> I think students rely on us the same way.
> > Thanks, Rob W. I hope you didn't mind my taking you as an example.
>
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4807
	From: Dennis Newson
	Date: Mo Okt 06, 2003 7:15 

	Subject: Re: Listening to Whatever


	Following on from what Diarmuid says about reflective learning 
and encouraging learners to think about and discuss with each 
other how they experiences learning, whether it is listening or 
whatever, I've thought a couple of times recently that the ideas 
of autonomous learning, surely, sit rather comfortably with 
dogme emphases.

There is a recent bibliography circulated by David
Palfreyman on the (TESOL Arabia Learner
Independence SIG) website:

http://ilearn.20m.com earn.20m.com 

in the Resources section. 

" "
Dennis Newson
University of Osnabrueck (retired)
GERMANY
denos@d...
http://www.dennisnewson.de


	


	Group: dogme
	Message: 4808
	From: midill@a...
	Date: Mo Okt 06, 2003 3:37 

	Subject: Re: the technical knowledge


	If an ESL teacher does not understand how the different English grammatical 
structures ( present perfect, past perfect, etc.) are used, he/she will 
probably not use them in conversation. I don't think the structures necessarily have 
to be taught, but they will not be "caught" if they are not heard often.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4809
	From: Diarmuid Fogarty
	Date: Mo Okt 06, 2003 9:35 

	Subject: Listening, Thought and Mind


	Sandra

Aren't students *more* likely to identify the words if they know them? This is what I mean by reading being a useful tool in the search for more comprehension. That said, I completely agree with you that unless they can hear the words inside their own head (as it were) they are unlikely to be able to recognise them in a listening exercise. That is, although they may know what the word looks like, they do not necessarily know what it sounds like and, without this, they are handicapped.

I'd still like to hear more on this. How does a dogme listening go? With pre-teaching vocab? Why is this OK for listening and not so OK for reading (or am I making assumptions here?)? With an artificial task to complete? Gaps to fill? Notes to complete? Why the need for tapes and CDs when the skill can be developed using each other? How often do we predict in real life? Are these moments when we predict concepts or language? And I'm sure there's more...but that'll do for now!

At the moment, I am about to teach a two week schedule of work on the topic of "the mind". All ideas gratefully received and begrudgingly acknowledged. 

And...leading on from this...a question to our theoretical wing: if thought is inner speech, can pre-language infants "think"? Clumsily put, but I'm trying to keep it short. What I mean is that if Vygotsky argues that thought is internalised speech, what does he say about the mental processes of pre-language children. Does he call this something other than thought?

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4810
	From: Fiona
	Date: Mo Okt 06, 2003 10:51 

	Subject: Re: Listening, Thought and Mind


	'How does a dogme listening go?' 

I would think a dogme listening would involve listening to each 
other, being intensly involved in real conversation with everyone in 
the room and the teacher/you also taking part ( you are, after all, 
one of the resources in the room). (pretty much what you're implying, 
right, Diarmuid?)
I just find that at the start of a course there are puzzled looks as 
we talk about anything and everything in a 'normal' way, but after a 
very short time they get used to asking you what that last word was, 
and piecing together the message (yours or their class mates). The 
only real 'teacher trick' I use is when in conversation, or finding 
out stuff about their classmates, they have a small task to carry 
out: react, respond. Not just 'Where are you from?' 'Huelva' 'Right. 
Number 2: are you married?' etc. They should react along the lines 
of 'Nice one!', 'Oh really?' 'Wow' etc. Then they listen, rather than 
just act like performing seals. 

I don't like tapes. Hate them. I switch my ears off and start day-
dreaming unless I really really want to know what's on them. Like 
listening to the radio - you listen to a bit and flick the channel 
until you find something you like. But in the typical classroom, you 
have to swallow the whole bloomin' lot. There's the business of 
understanding the pronunciation, having the bottom-up knowledge .it's 
all there, but pure concentration and interest are high on the list 
too. No? Who or what do we normally listen to? Each other, surely. 
The news as it breaks, telephone conversations.......... I suppose 
that's what you could ask them to bring into the room. Class in the 
morning, talk about Syria or whatever, get them to do some kind of 
presentation, something that interests them, but most of all let them 
talk, talk yourself (about real stuff) and listen - I mean YOU 
listen. They might copy you........

Maybe not too helpful.Sorry.



	


	Group: dogme
	Message: 4811
	From: Robert M. Haines
	Date: Mo Okt 06, 2003 11:55 

	Subject: Listening, Thought and Mind


	Diarmuid writes: 
"I'd still like to hear more on this. How does a dogme listening go? With pre-teaching vocab?"

When the students in our class give presentations based on photos they've taken, interest is high. Because they know they might be nominated to answer questions afterwards, they're sure to listen carefully and clarify when they don't understand. I think the main motivation though is learning about their classmates. Listening is done for their sake, they can get immediate feedback on what they've heard and there is a meaningful task at hand that suits their needs as listeners.

"Why is this OK for listening and not so OK for reading (or am I making assumptions here?)?" 
The CELTA often promotes Scrivener's pre-, during, and post-receptive skills model (reading and listening). They differ slightly.

"With an artificial task to complete? Gaps to fill? Notes to complete?" 
All or any of these.

"Why the need for tapes and CDs when the skill can be developed using each other?" 
Good question.

"How often do we predict in real life? Are these moments when we predict concepts or language? And I'm sure there's more...but that'll do for now!"

It's said that we predict all the time. A more appropriate term might be 'expect'. We expect to hear certain chunks of language and suprasegmentals depending on the context. When the schema, which seem like a concept and the script the actual language, doesn't jibe, we get confused. That's what I learned as a DELToid anyway. It sounded good at the time. To the best of my knowledge, these terms come from the world of psychology.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4812
	From: Robert M. Haines
	Date: Di Okt 07, 2003 12:02 

	Subject: Week 3.1


	I stayed home today because I had the worst stomach ache I've ever had. I thought I'd logged on for the last time here and would soon be seeing Elvis live again. But seriously, folks...

I considered what I could do with/for the learners from this distance of approximately 36 km. I made up this letter and list of activities to send to the program head, who was to hand it over to the students:

"Hi everyone,

Sorry I'm not there with you today. I'm not feeling well. I should be there tomorrow though.

Here are some suggestions for you all. These are things you can do in class together:

a.. The Onion - Remember this? An inner circle and an outer circle that rotates. Instead of asking 'What are you going to do this weekend?' you should ask 'What did you do this weekend?' Help each other remember how this works.
a.. You can also play hot seat and hangman.
a.. It would be good to write about your weekends, then read each other's papers in groups, checking for errors. You can give the corrected papers to me tomorrow.
a.. Try to teach each other the lesson on subject and object questions. Remember? 'The president called the Queen.' Help each other remember each step in the process.
a.. Think of 3 words or phrases in English that you know. Now think of three words of phrases you know in Spanish but want to know in English. Teach your words and phrases to the class and let them help you with the three that you don't know. At the end of this activity, you should have a mini-dictionary of words and phrases to keep for future use. [In hindsight, I would change this to just one lexical item]
a.. Hang up the quizzes from last Friday and see if you can complete your own quiz.
a.. Use a dictionary to write down the biggest ecological problems in your country. Compare with someone from your country. Compare with someone from another country. In groups think of solutions to these problems, then write your solutions on the board as sentences like 'One way to solve the problem of (X write the problem here) is to (Y write the solution here).'
Other sentences might look like this:

'The problem of X could be solved by Y.'

'Y might solve the problem of X.'

Here's my example about a problem in the Unites States:

Biggest problems

global warming

too much solid waste

acid rain

Solutions

agree to the Kyoto Accord

provide more public transportation

manufacture more fuel-efficient vehicles

stop building uneconomical vehicles like SUVs

promote recycling

use less plastic and styro-foam

make more efficient factories

penalize factories that pollute

include the cost of depleted natural resources in products

My sentences might look like this:

a.. One way to solve the problem of global warming is to agree to the Kyoto Accord.
a.. The problem of too much solid waste could be solved by promoting recycling.
a.. Promoting recycling might solve the problem of too much solid waste. 
a.. Promoting recycling might reduce the amount of solid waste in the U.S.
At the end of class, please write individual summaries of what you all did together.

Thanks,

Rob"

The program head elected not to use these. I hope to return tomorrow. I would like each student to write a summary of what they did today though.



Rob











[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4813
	From: sandra natalini ribeiro
	Date: Di Okt 07, 2003 12:07 

	Subject: Re: the technical knowledge


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> I think it's really experience that teaches us techniques. I can 
read a
> step-by-step set of instructions on how to present the present 
perfect, but
> until I execute them, they will remain words on a page and ideas in 
my head,

Agreed, 100%. That's what I said: ESPECIALLY classroom observation 
with a professional eye.

> Through my interaction (Sue posted an interesting message about 
this) with
> the students comes the real-time experience I need to learn from. 

Agreed again. And the experience based on which we come to take 
decisions, both with and without the students, for them and for 
ourselves.

Activity
> books and lesson plans usually pretend that learners are 
essentially bodies
> in the room who will want to know and do this and that.

Ummmm...I don't know..I don't think books or plans pretend 
anything..the people using them might do that. Or not.

This may seem like
> only a Day 1 issue, i.e. once we 'know' our learners, we can tailor 
the mats
> and activities to suit them. This is where the technical knowledge 
comes in,
> isn't it?

Not only on day one, no...I think you are jumping into 
conclusions...It would be absurd to think we could get to know our 
students on a first contact..As you said, interaction on a day-to-day 
basis provides what the teacher needs to learn from the students, and 
to teach them, too. I think our knowledge must be used throughout the 
whole teaching process, and the students knowledge as well.I see it 
as complementary. 
> 
> I guess what I'm trying to say, probably unsuccessfully, is that we 
might
> have fooled ourselves into thinking that language teachers, if not 
all
> teachers, operate like doctors and lawyers when in fact we are 
probably
> different in that we don't provide a similar service. While a 
doctor or a
> lawyer usually doesn't teach us to perform surgery or prosecute and 
defend
> clients, we actually would like our 'clients' to do what we do, 
which is use
> English.
> 
> Now, you might say, we don't want them *teach* language though. 
Well, in a
> way we do: we want them to become lifelong learners, autonomous 
teachers of
> self. So, in this view, maybe we're much more like personal 
trainers or
> naturopaths. People usually see doctors and lawyers because they 
have a
> problem. Doctors love to hand out pills like some teachers love to 
hand out
> grammar McNuggets --- "Do these two exercises and come back 
tomorrow." And
> who can blame them? There are entire industries devoted to 
supplying them
> with a lifetime supply.

Bad doctors, as bad teachers, will do that. Let's not talk about 
bad lawyers, for there are no good ones, supposedly! But yes, I see 
the difference, Rob. Yet, students often come to us with huge 
problems, at least in their minds, to be solved by learning English, 
and only the blessed day they learn English!
> 
> So, I think, any person could learn these technical skills or gain 
this
> technical knowledge if they enjoy the work and are willing to learn 
the art
> of unteaching themselves.

Sorry, disagree. I think you and I would have stagnated at a point 
if we didn't read, get informed, participate in this list, learned 
more about tenses, about sounds, about the brain, about anything 
connected to teaching.
But you do that, one can see. And that's one, not the only one, not 
the most important even, but still one of the reasons why you are the 
teacher you are. Clearly a good one. At least it seems to me.
Good dreams!

Sandra.
> 

> 
> 
> ----- Original Message -----
> From: sandra natalini ribeiro <pedagsto@h...>
> To: <dogme@yahoogroups.com>
> Sent: Monday, October 06, 2003 9:58 AM
> Subject: [dogme] the technical knowledge was:Re: Listening to 
Whatever
> 
> 
> > --- In dogme@yahoogroups.com, Robert Wood <rob_wood_2000@y...> 
wrote:
> > > In my experience, many of the listening problems that
> > > learners have are linked to pronunciation. Failure to
> > > link words together or use contractions enough are
> > > particular problem areas, commonly resulting in
> > > complete failure to understand utterances they know
> > > every word of. This aspect is certainly a teachable
> > > and learnable area. Pulling an utterance from a tape
> > > or modelling yourself ('how many words?), and then
> > > working on the pronunciation really can help improve
> > > students' listening and speaking. It also helps them
> > > see exactly why they are having problems, and gives
> > > them tools to help solve them. This is, of course,
> > > especially useful using utterances that contain
> > > problem pronunciation aspects for the particular group
> > > of learners.
> > >
> > > Rob W
> > >
> > Rob H.,
> > > This, above, is what I mean when I talk about the technical
> > knowledge one develops over the years. I don't think just anyone 
nice
> > and sociable, with a good "feeling" and knowledge of English would
> > know how to deal with pronunciation mistakes the way the other 
Rob (
> > and you, too, I'm sure) does...This comes from his reading, his
> > background,plus and most importantly his classroom observation 
with a
> > professional eye. There is no shame, and no arrogance in it: Take 
the
> > case of a doctor, or a lawyer: When I look for one, I want a human
> > relationship before anything else, but I also look for the 
expertise,
> > for the technical knowledge, for the accuracy I can't provide 
myself.
> > I think students rely on us the same way.
> > > Thanks, Rob W. I hope you didn't mind my taking you as an 
example.
> >
> > >
> >
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> > Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/
> >
> >
> >



	


	Group: dogme
	Message: 4814
	From: Robert M. Haines
	Date: Di Okt 07, 2003 1:03 

	Subject: Re: Re: the technical knowledge


	We might be coming at this from different angles: my comment about books and
lesson plans was meant figuratively not literally.

You (Sandra) wrote: "Yet, students often come to us with huge problems, at
least in their minds, to be solved by learning English, and only the blessed
day they learn English!"

Is there a day when one learns English or any other language? Maybe I'm
taking *this* too literally?

Finally, by 'unteaching' I meant that one might choose to learn primarily
from experience instead of lectures, books and what academics pass down to
us. These latter items are interesting and an be beneficial but I think it's
experience that counts, and experience can't be taught IMHO.

Rob
----- Original Message -----
From: sandra natalini ribeiro <pedagsto@h...>
To: <dogme@yahoogroups.com>
Sent: Monday, October 06, 2003 4:07 PM
Subject: [dogme] Re: the technical knowledge


> --- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> > I think it's really experience that teaches us techniques. I can
> read a
> > step-by-step set of instructions on how to present the present
> perfect, but
> > until I execute them, they will remain words on a page and ideas in
> my head,
>
> Agreed, 100%. That's what I said: ESPECIALLY classroom observation
> with a professional eye.
>
> > Through my interaction (Sue posted an interesting message about
> this) with
> > the students comes the real-time experience I need to learn from.
>
> Agreed again. And the experience based on which we come to take
> decisions, both with and without the students, for them and for
> ourselves.
>
> Activity
> > books and lesson plans usually pretend that learners are
> essentially bodies
> > in the room who will want to know and do this and that.
>
> Ummmm...I don't know..I don't think books or plans pretend
> anything..the people using them might do that. Or not.
>
> This may seem like
> > only a Day 1 issue, i.e. once we 'know' our learners, we can tailor
> the mats
> > and activities to suit them. This is where the technical knowledge
> comes in,
> > isn't it?
>
> Not only on day one, no...I think you are jumping into
> conclusions...It would be absurd to think we could get to know our
> students on a first contact..As you said, interaction on a day-to-day
> basis provides what the teacher needs to learn from the students, and
> to teach them, too. I think our knowledge must be used throughout the
> whole teaching process, and the students knowledge as well.I see it
> as complementary.
> >
> > I guess what I'm trying to say, probably unsuccessfully, is that we
> might
> > have fooled ourselves into thinking that language teachers, if not
> all
> > teachers, operate like doctors and lawyers when in fact we are
> probably
> > different in that we don't provide a similar service. While a
> doctor or a
> > lawyer usually doesn't teach us to perform surgery or prosecute and
> defend
> > clients, we actually would like our 'clients' to do what we do,
> which is use
> > English.
> >
> > Now, you might say, we don't want them *teach* language though.
> Well, in a
> > way we do: we want them to become lifelong learners, autonomous
> teachers of
> > self. So, in this view, maybe we're much more like personal
> trainers or
> > naturopaths. People usually see doctors and lawyers because they
> have a
> > problem. Doctors love to hand out pills like some teachers love to
> hand out
> > grammar McNuggets --- "Do these two exercises and come back
> tomorrow." And
> > who can blame them? There are entire industries devoted to
> supplying them
> > with a lifetime supply.
>
> Bad doctors, as bad teachers, will do that. Let's not talk about
> bad lawyers, for there are no good ones, supposedly! But yes, I see
> the difference, Rob. Yet, students often come to us with huge
> problems, at least in their minds, to be solved by learning English,
> and only the blessed day they learn English!
> >
> > So, I think, any person could learn these technical skills or gain
> this
> > technical knowledge if they enjoy the work and are willing to learn
> the art
> > of unteaching themselves.
>
> Sorry, disagree. I think you and I would have stagnated at a point
> if we didn't read, get informed, participate in this list, learned
> more about tenses, about sounds, about the brain, about anything
> connected to teaching.
> But you do that, one can see. And that's one, not the only one, not
> the most important even, but still one of the reasons why you are the
> teacher you are. Clearly a good one. At least it seems to me.
> Good dreams!
>
> Sandra.
> >
>
> >
> >
> > ----- Original Message -----
> > From: sandra natalini ribeiro <pedagsto@h...>
> > To: <dogme@yahoogroups.com>
> > Sent: Monday, October 06, 2003 9:58 AM
> > Subject: [dogme] the technical knowledge was:Re: Listening to
> Whatever
> >
> >
> > > --- In dogme@yahoogroups.com, Robert Wood <rob_wood_2000@y...>
> wrote:
> > > > In my experience, many of the listening problems that
> > > > learners have are linked to pronunciation. Failure to
> > > > link words together or use contractions enough are
> > > > particular problem areas, commonly resulting in
> > > > complete failure to understand utterances they know
> > > > every word of. This aspect is certainly a teachable
> > > > and learnable area. Pulling an utterance from a tape
> > > > or modelling yourself ('how many words?), and then
> > > > working on the pronunciation really can help improve
> > > > students' listening and speaking. It also helps them
> > > > see exactly why they are having problems, and gives
> > > > them tools to help solve them. This is, of course,
> > > > especially useful using utterances that contain
> > > > problem pronunciation aspects for the particular group
> > > > of learners.
> > > >
> > > > Rob W
> > > >
> > > Rob H.,
> > > > This, above, is what I mean when I talk about the technical
> > > knowledge one develops over the years. I don't think just anyone
> nice
> > > and sociable, with a good "feeling" and knowledge of English would
> > > know how to deal with pronunciation mistakes the way the other
> Rob (
> > > and you, too, I'm sure) does...This comes from his reading, his
> > > background,plus and most importantly his classroom observation
> with a
> > > professional eye. There is no shame, and no arrogance in it: Take
> the
> > > case of a doctor, or a lawyer: When I look for one, I want a human
> > > relationship before anything else, but I also look for the
> expertise,
> > > for the technical knowledge, for the accuracy I can't provide
> myself.
> > > I think students rely on us the same way.
> > > > Thanks, Rob W. I hope you didn't mind my taking you as an
> example.
> > >
> > > >
> > >
> > >
> > >
> > >
> > > To Post a message, send it to: dogme@e...
> > > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> > >
> > > Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/
> > >
> > >
> > >
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4815
	From: djn@d...
	Date: Di Okt 07, 2003 5:02 

	Subject: Listening


	I've got a problem. It seems to me that purer dogmetists than I am - 
Fiona, Rob, Diarmuid for example - are saying that you practice 
listening and understanding by listening to each other (in the 
classroom).

I agree the classroom is where to start, but it is not only your teacher 
and your classmates that you have to understand - that leads to 
'ghettoism'. Surely most learners are going to find that the real 
problems of understanding spoken English are going to occur on the 
streets, watching films and TV - trying to understand strangers.

Dennis



	


	Group: dogme
	Message: 4816
	From: Diarmuid Fogarty
	Date: Di Okt 07, 2003 5:25 

	Subject: Re: Listening


	Purer than you, Dennis? Why, you flatter me! I think I'm failing to make my point as clearly as I hoped. Try this: 

"Process V Product". When we understand each other this is the "product". In order to do this, we must employ a range of skills and strategies. This is the process. The process is developed naturally through talking to each other and listening to each other. As it develops, people become better listeners.

It is my argument that the process is transferable. In other words, when a student can understand their classmates and their teacher better, they are more likely to understand - or have at hand the strategies necessary for understanding - *anybody*. Thus, they should be able to transfer the skills of asking people to repeat or of paraphrasing what they have understood with anybody. They should also be better equipped to determine why they find it difficult to understand people (not just "they spoke too quickly" or "I can't understand the accent") and devise strategies best suited for this (asking people to slow down or listening for patterns and making generalisations about people's accents).

It strikes me that placing too much importance on the building blocks (ie prediction) could be counterproductive. If all we intend to do by this is to encourage students to set about listening in an active way, then fine. But if the intention is to get the students to listen out for what they predicted, in my experience they end up getting baffled or disillusioned when they are "wrong".

I wonder if there is any efficient way of teaching listening other than to encourage learners to listen *and to talk about the difficulties they have faced*. Believe me, I don't know the answer...hence the topic on the list!

DIarmuid
----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Tuesday, October 07, 2003 5:02 AM
Subject: [dogme] Listening


I've got a problem. It seems to me that purer dogmetists than I am - 
Fiona, Rob, Diarmuid for example - are saying that you practice 
listening and understanding by listening to each other (in the 
classroom).

I agree the classroom is where to start, but it is not only your teacher 
and your classmates that you have to understand - that leads to 
'ghettoism'. Surely most learners are going to find that the real 
problems of understanding spoken English are going to occur on the 
streets, watching films and TV - trying to understand strangers.

Dennis
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	Group: dogme
	Message: 4817
	From: djn@d...
	Date: Di Okt 07, 2003 6:48 

	Subject: Re: Listening


	Diarmuid. Interesting. 

If asked to describe the difference between your approach and mine (See message # 
4805) I'd say you appear to concentrate on strategies whereas my message 
concentrates on dealing with discrete skills.

On the question of purity ( who is truer to the dogme faith) my impression is that 
concentration on strategies and the avoidance of 'techniques' is, indeed, more 
dogmetic.

This list is many things, including being a forum for clearing one's head and deepening 
one's understanding - teacher development in fact.

Are "techniques", paying careful attention to the mechanics of pronunciation, for 
example, are they old hat 60s rubbish, anathema in the dogme club in the 21st. 
century, or can a teacher use them without being excommunicated?

Seriously - is such language intensive work somehow non-dogme, can its aims (helping 
learners to understand spoken English of many different kinds) be more dogmetically 
achieved?


Dennis



	


	Group: dogme
	Message: 4818
	From: Adrian Tennant
	Date: Di Okt 07, 2003 9:44 

	Subject: Re: Re: Dogme Textbooks


	Shaun wrote:

> If we are founded on similar principles we must stick to them. So here is
the challenge. Wherever you are in the world so a workshop called. Burn the
coursebook or something like that. Then watch the publishers shy away from
you when they you are at their stand and they see from you name tag you are
a presenter and so they then ask you what you are presenting.
Or ask to do a commerical presentation for a the bedside book at the same
time the publishers are.

Ah! The anti-(burn the)coursebook rant.
Can I remind ya'll that Dogme is NOT necessarily about getting rid of
coursebooks. Dogme has many facets and by taking only one stance (and a
negative one at that) people aren't doing themselves (or other Dogmitists)
any favours.
Personally I like to look at the positives behind Dogme.

Dr Evil



	


	Group: dogme
	Message: 4819
	From: lifang67
	Date: Di Okt 07, 2003 11:59 

	Subject: Re: Listening, Thought and Mind


	Diarmuid:

First of all, a word to the anti-theoretical wing. 

I DO think of the audience every time I press the send button 
(Dennis!) For precisely this reason, I NEVER post from home and I 
almost always post from the site itself, after I've read the last few 
posts and often after re-reading the "credo". 

This is what I think of you, Dear Audience. You are a quarter of a 
thousand people, tucked away in almost every corner of this miserable 
planet. You have thousands of different learners, of every imaginable 
shape, size, and persuasion and then some. If I am going to make this 
relevant to you, there are only two things I can do.

The first is to include lots of context. Sue and Rob always do this, 
and no one every carps or complains. (But then their contexts are 
probably more familiar than mine.) The second is to make 
generalizations. Without that, I am simply being picturesque and not 
relevant. Picaresque and not inclusive.

These generalizations apparently "make some people uncomfortable", as 
Rob says. Well, I'm truly bloody sorry to hear it. But people who are 
uncomfortable with generalizations from the classroom should have the 
courage of their convictions and say what it is they are really on 
about. 

They would like to see those of us who are from "alien" classroom 
cultures or who teach precisely these kinds of generalizations to 
their learners (I teach teachers to teach small children in Korea) 
excluded from the discussion. 

But the feeling is not at all mutual, else I'd have pissed off a long 
time ago. I strongly believe that there are useful generalizations to 
be made from classroom contexts that are very different from my own. 
I also believe that my own generalizations can provide useful 
practices in contexts that are different from my own. It is a shame 
if I do not succeed in conveying that, but I don't think anybody can 
say that it is for want of trying.

My learners need Vygotsky, precisely because the struggle for dogme 
for them is a struggle to make elementary English teaching more like 
other subjects in elementary school, more like "practical arts" (e.g. 
knitting and growing plants), music, science, ethics, and even 
Korean, and less like middle school English and high school English, 
both of which are washed back from that faceless spectre, EFL, a 
subject devoid of content other than structure.

I don't think what I do is EFL at all. First of all, what we are 
doing is really a kind of bilingual education for speakers of Korean. 
Secondly, the kind of English we are teaching is English as an 
international language, which has no native speakers, and is 
therefore not a foreign language.

Vygotsky, who was not actually very interested in foreign language 
teaching, and saw it chiefly as another form of 
imparting "scientific" (because decontextualized) concepts, didn't 
think that ALL thought was verbal thought. On the contrary.

When you listen to music, or when you look at a painting, it's clear 
that a lot of your "thought" is perceptual, not conceptual. It would 
be very hard to put it into words at all. 

But for that very reason, it's pretty hard to store in your memory, 
or in your hopes, aspirations, etc. It's too "literal" (if we 
consider the word in a non-literal sense, that is, too inseparable 
from its physical reality). When I paint, I find that my mind is much 
as Thomas Aquinas described it, containing nothing except what I am 
immediately attending to, free of motivations, attitudes, and even 
beliefs.

Many painters and musicians find this literalism limiting, and for 
that reason we often resort to language (as when musicians write 
lyrics, or even operas, or painters think of catchy titles, or write 
long articles, as I used to before I really knew how to paint). Even 
when we don't do this, we often find themselves creating conceptual 
systems which are related to language in various ways. (Children, for 
example, prefer cartoons, and their drawings are in some ways more 
related to writing than to what we realist painters do).

Just as it's difficult to conceive of the future or the unreal 
without language, it's very hard to remember the past without it. 
Think of the earliest memory you have. Does it really pre-date your 
acquisition of language? Is it really a perceptual memory at all, or 
is it a memory of some verbalization of the memory at a later date?

When i was about three, I was a witness to a rather horrific incident 
whose details I will spare you. Until I was about thirty, I told 
nobody what I'd seen, and under many layers of subsequently 
accumulated horrors, I actually came to doubt that the incident had 
taken place at all. 

But when I asked the principals (who were then still alive) about it, 
they confirmed my memory, at least in the VERBAL details. That is, I 
remembered what had been said in the incident, although not much of 
what was actually done. This is what Vygotsky would have predicted. 

dk1 

PS: I think a great deal of the discussion on both reading and 
listening has suffered from a very artificial, almost physiocratic, 
distinction between input and output. People learn to listen by 
turning the input into output into input ("Huh? Did you say cat or 
cab?"). Fiona's right about tape recorders; they get in the way, make 
the transitions from reception to production cumbersome and the 
focussing much more difficult. Not incidentally, tape recorders 
perpetuate what was always a useless distinction between largely non-
existent "skills".

d



	


	Group: dogme
	Message: 4820
	From: djn@d...
	Date: Di Okt 07, 2003 2:52 

	Subject: Re: Re: Listening, Thought and Mind


	I plead guilty! I was the one who introduced into the current discussion: 

" ...... what was always a useless distinction between largely non- existent "skills".

(dk1)

But, in the last analysis - even if it doesn't come across clearly - I'm on this list to learn.

So, dk1: What can be done to help learners to understand people talking English both in 
and outside the classroom?



Dennis



	


	Group: dogme
	Message: 4821
	From: sandra natalini ribeiro
	Date: Di Okt 07, 2003 3:37 

	Subject: Re: the technical knowledge


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> We might be coming at this from different angles: my comment about 
books and
> lesson plans was meant figuratively not literally.
> 
> Yes, I think we ARE coming from different but not too conflicting 
angles.And that's ok, I guess.
I hope your stomach is better today and you can teach. 
Take care!

Sandra.



	


	Group: dogme
	Message: 4822
	From: sandra natalini ribeiro
	Date: Di Okt 07, 2003 4:52 

	Subject: Re: Listening, Thought and Mind


	I had two experiences with students in different groups just 
yesterday that made me feel sort of frustrated, but also made me 
realize how much more distant we may be from real student oriented 
classrooms. ( I mean in MY teaching environment, of course). One of 
them was with a quite traditional listening activity.
With a group of high intermediate students who have been debating 
over the issue of medical care systems, doctors and doctor-patient 
relationship,I brought in the last 15 minutes of "Patch Adams" on 
video for us to see. We had a jigsaw activity over small chunks at 
first, and then everyone watched the trial at the end of the movie. 
After, we would discuss Patch's points of view on medical treatment 
and death, and what good and bad characteristics of him had been 
mentioned in the final veredict. I chose the video based on students 
interest in an account of Patch Adams's life we had worked on before. 
They were willing to see the video, as I asked them previously. But 
here is what happened: During the activity, students behaved very 
passively: although they listened and watched very attentively, and 
took notes as they did, they were barely able to say something about 
Patch's points of view at the end: Things came out like " he didn't 
say exactly", or " well, everything he said ..I don't know" ...I know 
my students and I am sure they understood a lot of what was being 
said..it seems to me they didn't want, or weren't able, to use it as 
a source of debate..maybe they expected a very specific task, 
like "Patch Adams thinks death is a doctor's greatest enemy-true or 
false"? The good and bad about Patch in the veredict came out a 
little better...but again, reporting of what was said, no 
interpretation of it. Would the result have been better if we had 
simply watched the video and commented on it at the end...like, what 
do you think? I'm afraid they would have said "uh...nice.", as they 
did, actually, as they left I could hear some "it was nice.." nice 
movie" 
Maybe the problem was I had a stranger with us, an observer 
student from a CELTA course given by another school came in to watch 
the class. maybe they didn't feel comfortable in front of her..but I 
really think I might be giving myself excuses here. 
I will tell you about the other experience in another post, if 
you'd like to hear. This is too long.

Sandra.


-- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> Sandra
> 
> Aren't students *more* likely to identify the words if they know 
them? This is what I mean by reading being a useful tool in the 
search for more comprehension. That said, I completely agree with you 
that unless they can hear the words inside their own head (as it 
were) they are unlikely to be able to recognise them in a listening 
exercise. That is, although they may know what the word looks like, 
they do not necessarily know what it sounds like and, without this, 
they are handicapped.
> 
> I'd still like to hear more on this. How does a dogme listening go? 
With pre-teaching vocab? Why is this OK for listening and not so OK 
for reading (or am I making assumptions here?)? With an artificial 
task to complete? Gaps to fill? Notes to complete? Why the need for 
tapes and CDs when the skill can be developed using each other? How 
often do we predict in real life? Are these moments when we predict 
concepts or language? And I'm sure there's more...but that'll do for 
now!
> 
> At the moment, I am about to teach a two week schedule of work on 
the topic of "the mind". All ideas gratefully received and 
begrudgingly acknowledged. 
> 
> And...leading on from this...a question to our theoretical wing: if 
thought is inner speech, can pre-language infants "think"? Clumsily 
put, but I'm trying to keep it short. What I mean is that if Vygotsky 
argues that thought is internalised speech, what does he say about 
the mental processes of pre-language children. Does he call this 
something other than thought?
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4823
	From: Iain Diamond
	Date: Di Okt 07, 2003 5:31 

	Subject: Do we need language to think?


	There's a very interesting thread at:

Do we need language to think?
http://www.ai-forum.org/topic.asp?forum_id=3&topic_id=124

One point that sticks with me: sometimes we have an idea but not the 
words to express it. Also, I saw an interview on British TV where pre-
talking children had been taught to sign, so that both parents and 
children could communicate months before the child developed their 
natural language skills. The interviewer asked if this 'other' 
language skill held back the children's language abilities in later 
development. Apparently not, according to the parents.

Iain

> 
> At the moment, I am about to teach a two week schedule of work on 
the topic of "the mind". All ideas gratefully received and 
begrudgingly acknowledged. 
> 
> And...leading on from this...a question to our theoretical wing: if 
thought is inner speech, can pre-language infants "think"? Clumsily 
put, but I'm trying to keep it short. What I mean is that if Vygotsky 
argues that thought is internalised speech, what does he say about 
the mental processes of pre-language children. Does he call this 
something other than thought?
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4824
	From: Robert M. Haines
	Date: Di Okt 07, 2003 5:43 

	Subject: Re: Re: Listening, Thought and Mind


	I don't know much about the context there, but it sounds like maybe the
students did want a specific task. At the same time, why not ask them what
they'd like to talk about? The students could come up with questions or
tasks for each other; that way, they'd only deal with what they had
understood, right? They could also talk in pairs or small groups first, to
get feedback on their thoughts and consolidate before moving on to other
topics.
At the same time, TV is a passive medium, isn't it? Viewers sit and watch,
then say "It was nice." Many people have very strong associations and
pattern of behavior in how they relate to TV. I don't watch much of it aside
from PBS, so I can only go from what I hear, observe and remember from my
childhood.
I do think the stranger in the room could be more than an excuse you're
making, too.

So hard to know without being there.

Rob

----- Original Message -----
From: sandra natalini ribeiro <pedagsto@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, October 07, 2003 8:52 AM
Subject: [dogme] Re: Listening, Thought and Mind


> I had two experiences with students in different groups just
> yesterday that made me feel sort of frustrated, but also made me
> realize how much more distant we may be from real student oriented
> classrooms. ( I mean in MY teaching environment, of course). One of
> them was with a quite traditional listening activity.
> With a group of high intermediate students who have been debating
> over the issue of medical care systems, doctors and doctor-patient
> relationship,I brought in the last 15 minutes of "Patch Adams" on
> video for us to see. We had a jigsaw activity over small chunks at
> first, and then everyone watched the trial at the end of the movie.
> After, we would discuss Patch's points of view on medical treatment
> and death, and what good and bad characteristics of him had been
> mentioned in the final veredict. I chose the video based on students
> interest in an account of Patch Adams's life we had worked on before.
> They were willing to see the video, as I asked them previously. But
> here is what happened: During the activity, students behaved very
> passively: although they listened and watched very attentively, and
> took notes as they did, they were barely able to say something about
> Patch's points of view at the end: Things came out like " he didn't
> say exactly", or " well, everything he said ..I don't know" ...I know
> my students and I am sure they understood a lot of what was being
> said..it seems to me they didn't want, or weren't able, to use it as
> a source of debate..maybe they expected a very specific task,
> like "Patch Adams thinks death is a doctor's greatest enemy-true or
> false"? The good and bad about Patch in the veredict came out a
> little better...but again, reporting of what was said, no
> interpretation of it. Would the result have been better if we had
> simply watched the video and commented on it at the end...like, what
> do you think? I'm afraid they would have said "uh...nice.", as they
> did, actually, as they left I could hear some "it was nice.." nice
> movie"
> Maybe the problem was I had a stranger with us, an observer
> student from a CELTA course given by another school came in to watch
> the class. maybe they didn't feel comfortable in front of her..but I
> really think I might be giving myself excuses here.
> I will tell you about the other experience in another post, if
> you'd like to hear. This is too long.
>
> Sandra.
>
>
> -- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...>
> wrote:
> > Sandra
> >
> > Aren't students *more* likely to identify the words if they know
> them? This is what I mean by reading being a useful tool in the
> search for more comprehension. That said, I completely agree with you
> that unless they can hear the words inside their own head (as it
> were) they are unlikely to be able to recognise them in a listening
> exercise. That is, although they may know what the word looks like,
> they do not necessarily know what it sounds like and, without this,
> they are handicapped.
> >
> > I'd still like to hear more on this. How does a dogme listening go?
> With pre-teaching vocab? Why is this OK for listening and not so OK
> for reading (or am I making assumptions here?)? With an artificial
> task to complete? Gaps to fill? Notes to complete? Why the need for
> tapes and CDs when the skill can be developed using each other? How
> often do we predict in real life? Are these moments when we predict
> concepts or language? And I'm sure there's more...but that'll do for
> now!
> >
> > At the moment, I am about to teach a two week schedule of work on
> the topic of "the mind". All ideas gratefully received and
> begrudgingly acknowledged.
> >
> > And...leading on from this...a question to our theoretical wing: if
> thought is inner speech, can pre-language infants "think"? Clumsily
> put, but I'm trying to keep it short. What I mean is that if Vygotsky
> argues that thought is internalised speech, what does he say about
> the mental processes of pre-language children. Does he call this
> something other than thought?
> >
> > [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4825
	From: djn@d...
	Date: Di Okt 07, 2003 6:18 

	Subject: Re: Re: Listening, Thought and Mind


	Rather unhappy about what (didn't) happen, Sandra comments:

"Would the result have been better if we
had simply watched the video and commented on it at the end...like, what
do you think? I'm afraid they would have said "uh...nice." .......

As a starting point for asking ourselves what we want from our learners, see this 
comment from the children's writer, Philip Pullman:

"... we really must learn not to press pupils for a reponse to everything. A child very 
seldom wants to talk about something that has made a deep impression: it's too 
personal, too sacred. But they soon learn what's expected, and they keep a stock of 
answers that they have found will satisfy the teacher. Nor should we demand a 
response at once. Sometime the true effect of a story they read or hear in school will 
not emerge until many years later, and that should be sufficient."

I know this is a different context, but, like dk1, I hope there can be transfer of learning, 
on the part of the teacher.

Dennis



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4826
	From: midill@a...
	Date: Di Okt 07, 2003 4:37 

	Subject: Re: Re: Listening, Thought and Mind


	In a message dated 10/7/2003 1:22:48 PM Eastern Daylight Time, 
djn@d... writes:
we really must learn not to press pupils for a reponse to everything
I need to really think about this. Do I ask my students to respond too 
often? Maybe I do.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4827
	From: Diarmuid Fogarty
	Date: Di Okt 07, 2003 9:53 

	Subject: The Theory Thread


	Hi dk

Long may you continue...as if you needed any encouraging! Anyway, in "How Languages Are Learnt", Lightbown and Spada write ""Vygotsky's theory assumes that all cognitive development, including language development, arises as a result of social interaction" which is what has me confused. We were mulling it over in the staffroom today. In addition to my query about babies, we wondered about the footballer who knows just where to kick the ball or with what force; the language learner who reached proficiency without hardly ever having spoken to anybody in English; the musician who "knows" music but cannot explain what it is. So, I was glad when I got home to read your reply.

But am I missing a nuance here? Are Lightbown and Spada misinformed? Are you misinformed? Was Vygotsky misinformed? Or is it me? 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4828
	From: Diarmuid Fogarty
	Date: Di Okt 07, 2003 10:16 

	Subject: Sandra''s Silent Students


	Sandra

There's a number of possible explanations behind your students' silence: maybe they felt too close to the experience and needed time to formulate their reactions; maybe if you'd asked them to summarise what they'd heard in pairs, they would have had a more concrete idea of what they were supposed to be reacting to; maybe they wanted to give the "right answer" in front of the stranger (and thus support you); maybe they all disagreed with Patch Adams; maybe they would have preferred to see the whole film before they gave an opinion; maybe they just weren't in the mood.

Unless you ask them what happened, the chances are you'll never know. If you do, let us know what they say. As for the other experience, *I'm* interested. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4829
	From: Sue Murray
	Date: Di Okt 07, 2003 11:55 

	Subject: Re: Re: Listening, Thought and Mind


	just a personal experience comment on tapes, which have little to do with
'listening, thought and mind', but anyway, Fiona said:

> I don't like tapes. Hate them. I switch my ears off and start day-
> dreaming unless I really really want to know what's on them.

A lot of students say they feel exactly this way. And how many students
'really want to know what's on them'? Even those who have no difficultly
understanding tapes inevitably see it more as a listening 'test' rather than
a way of learning to 'listen to tapes', let alone learning to listen.

there was an exchange in ELT Journal a while back about 'strategies' in
listening - Tony Ridgway 'vs' John Field - quite long and can't remember so
much, but a couple of points stuck in my mind (so I wrote them in a
notebook!):
(1) "listening is typically one side of a cooperative activity"
(2) "listening is the engagement of the listener with the text. When this
engagement is complete, there is no cognitive capactiy remaining for
conscious strategies to operate"
(not sure about the last one without re-reading the articles concerned! so
much for notebooks!)

The other day I found a questionnaire we drummed up years ago for a
teachers' session about how and why etc we used listenings in class; reading
through, I was then the only one
who 'believed' in their utility and regularly used them, with myriad task
types and aims and rationales and ways of trying to 'animate' the
disembodied, ultimately anonymous voices for the students and so on.

So I really feel, in my teaching context at least, I've 'been there, done
that', from schwas to connected speech to Speaking Clearly to listening
strategies to Headway Pron
series and so on, from short intensive bouts (such as the example Dennis
illustrated, and which I agree can be helpful, but can also be usefully done
with live speech) to 3 minute and beyond jobs.

I realized however that the use of these tapes was not helping anyone listen
better; if they were good at tape-listening anyway, they stayed good. If
they were terrified by/anxious about/on a different planet with/etc
tape-listening, they didn't so much stay that way but became more
terrified/anxious/out in space/etc.

And still no one really wanted to know what was on them.

So I stopped using them in class. Point blank. In 3 years I haven't cued a
single cassette. Except for the occasional song, or for sound effects in a
drawing or acting activity, or for listening to student discussions or other
student-made recordings, or for listening to part of recorded lesson.

Contrary to my previous 'beliefs', this hasn't even compromised students'
test-taking tape listening results - they've 'performed' as well, sometimes
better, than others who've had tons of 'practice' in class with tape
listening. But anyway tape listening, especially in test-taking, is very
very far removed from listening as a skill - if it is one!!

And more importantly, there's been so much more space and time for
face-to-face listening, that most valuable part of language learning; and
more mature students don't go around believing they're 'bad' at listening.

A lot of students do think they're hopeless at listening, and some
colleagues get desparate and frequent requests for 'more listening' because
some students feel so disheartened and disabled by the tapes; I think it is
this, rather than the developing ability and confidence to comunicate 'on
line' even with a limited number of speakers, that can create a sort of
ghettoism....(Dennis wrote:
> I agree the classroom is where to start, but it is not only your teacher
> and your classmates that you have to understand - that leads to
> 'ghettoism'. Surely most learners are going to find that the real
> problems of understanding spoken English are going to occur on the
> streets, watching films and TV - trying to understand strangers.)

I think that watching films and tv and listening to radio - and even tapes -
is a highly useful, even essential, and often highly motivating part of out-
of-the-classroom language learning, but not so much in-the-classroom
learning; of course it depends on how many hours a day/week learners spend
in a classroom - the classroom as movie theater or self-access center or
lecture room is something other than what I'm talking about; we used to put
on film evenings, for example, but found that students much preferred to
borrow a film and watch it home; what students ask for first and foremost is
extra conversation classes ....

some learners like to watch the same film many times over a period, or
listen again and again to the same song or taped radio programme because
they like it and so want to understand it better or simply enjoy listening
to it. This is beyond the classroom, as much of language learning is (if
language learning was strictly limited to the classroom full stop, no
thought or reflection or processing or desire for the language beyond that,
that would perhaps be a type of ghettoism??)

As for understanding people in the street and strangers, this is something
which we have to face anew each time, whatever our proficiency in a
language; no one can teach or learn all the possible variations and contexts
and accents and so on that might be encountered; even if they could be
predicted, how can they be simulated?? Rather than simulation, we all,
whatever particular ghettos we come from and mainly live within, manage
better the more we have,
"confidence ... to initiate communication and to persist with it when there
are difficulties." (quoted in my notebook from a posting from Scott quoting
Hall).

And many students who've previously had direct contact with English only in
a classroom report back, or visit back, with tales of how after just a
couple of days of 'adjusting' they've had no problems with
Scottish/Jamaican/American/Australian/Irish/whatever etc/regional/local/etc
English when they go and work, study or even just holiday in far off
non-classroom places.

Direct contact with different speakers of varying proficiency and varying
accent is always (in my experience) a positive and motivating experience in
the classroom whenever it's possible; but listening to a tape in class in
order to 'get used to' different accents just doesn't seem to work that way
....

I repeat I'm writing from my own experience, and not saying that other
situations are necessarily the same.

one more thing - just back to something CJ wrote a while back:

">In ELT there is quite a bit of confusion over listening.
First and foremost, listening to a language should take
place in face-to-face communication. This is spoken
communication with the potential for the listener as
listener to learn the articulatory gestures.
>The type of
listening favored in ELT materials, however, is what I
call 'literate listening'. It is listening away from face-to-
face communication and so requires the listener
to 'overinterpret' the audible input without visual-gestural
information. It is more like what is required to take a
written text and turn it psychologically into real language
inside your head."

I'll stop now; sorry it got solong, but wld feel pretentious to divide it up
into part 1 and 2! :)

Sue

----- Original Message -----
From: "Fiona" <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Monday, October 06, 2003 11:51 PM
Subject: [dogme] Re: Listening, Thought and Mind


> 'How does a dogme listening go?'
>
> I would think a dogme listening would involve listening to each
> other, being intensly involved in real conversation with everyone in
> the room and the teacher/you also taking part ( you are, after all,
> one of the resources in the room). (pretty much what you're implying,
> right, Diarmuid?)
> I just find that at the start of a course there are puzzled looks as
> we talk about anything and everything in a 'normal' way, but after a
> very short time they get used to asking you what that last word was,
> and piecing together the message (yours or their class mates). The
> only real 'teacher trick' I use is when in conversation, or finding
> out stuff about their classmates, they have a small task to carry
> out: react, respond. Not just 'Where are you from?' 'Huelva' 'Right.
> Number 2: are you married?' etc. They should react along the lines
> of 'Nice one!', 'Oh really?' 'Wow' etc. Then they listen, rather than
> just act like performing seals.
>
> I don't like tapes. Hate them. I switch my ears off and start day-
> dreaming unless I really really want to know what's on them. Like
> listening to the radio - you listen to a bit and flick the channel
> until you find something you like. But in the typical classroom, you
> have to swallow the whole bloomin' lot. There's the business of
> understanding the pronunciation, having the bottom-up knowledge .it's
> all there, but pure concentration and interest are high on the list
> too. No? Who or what do we normally listen to? Each other, surely.
> The news as it breaks, telephone conversations.......... I suppose
> that's what you could ask them to bring into the room. Class in the
> morning, talk about Syria or whatever, get them to do some kind of
> presentation, something that interests them, but most of all let them
> talk, talk yourself (about real stuff) and listen - I mean YOU
> listen. They might copy you........
>
> Maybe not too helpful.Sorry.
>
>
>
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4830
	From: lifang67
	Date: Di Okt 07, 2003 11:58 

	Subject: Theorice and Practicery


	Diarmuid:

No, you're missing nothing, No, there's no inconsistency. These 
blokes are not like you and me, they are very careful not only what 
they say but how they say it.

So Lightbown and Spada say that Vygotsky says that all higher 
cognitive processes come from social interaction. Including language. 
Patsy and Nina do not say that Lev Semyonovich says that they all 
come from language.

(In fact, they can't say that he said that. To say that language 
comes from language would be tautological. Think about it.)

So what is this pre-linguistic social interaction? Ah, Diarmuid, you 
and Fiona probably know that better than anyone. 

The child grasps. Fiona meets the child's grasp. The child learns to 
point. 

The child makes random noises. The father is overjoyed, and wrongly 
believes the child has said "Daddy" or "Diarmuid". The child learns 
to speak. 

The child scribbles. Daddy asks what it's a picture of, and Momma 
speculates that it's a plume of smoke from a passing train. The child 
learns to draw.

The child draws a picture of Daddy (very often without actually 
looking at him. Daddys says "I look mad. What am I mad about?" The 
child tries to add a speech balloon saying "Eamn, pulup yr briches". 
The child learns to write.

In every case--including the last three which involve the acquisition 
of language--SOCIAL learning precedes PSYCHOLOGICAL development. That 
is, learning happens between minds, and only then within. That is 
what Scott means when he says that language is socially motivated and 
socially constructed. Patsy and Nina and Lev would add, "and not just 
language, mate!"

dk1



	


	Group: dogme
	Message: 4831
	From: Sue Murray
	Date: Mi Okt 08, 2003 12:11 

	Subject: Re: Re: Listening, Thought and Mind


	> In a message dated 10/7/2003 1:22:48 PM Eastern Daylight Time,
> djn@d... writes:
> we really must learn not to press pupils for a reponse to everything
> I need to really think about this. Do I ask my students to respond too
> often? Maybe I do.
>
> Rosemary

thanks, Rosemary and Dennis (and Philip Pullman); I think it's something
we can think about all the time; I also think dogme offers a lot of ways of
avoiding doing it too much .....

sometimes, as with Sandra's 'frustration', there's a dilemma: if you don't
give a specific task, will students see no point or have nothing to say or
not know what's 'expected' of them or not know what to focus on? If the
task is too 'open', some students may have the same reaction as to no task;
if you give a very specific task, it often limites/closes things down and
gets done (or not) for the sake of it rather than having any meaning - or
investment - beyond, behind and between. Or it can just be too difficult, or
not fit the mood or circumstance.

*ideally*, the task is not so much set or even not set but develops as it
... develops; like
a children's game, where the rules are devised and changed as it goes along.
Once everyone's happy with the game, it will continue in that form for a
while without amendment, and probably get repeated until everyone starts to
get a bit fed up with it and so a new game develops, often in the footprints
of the last. Meanwhile, old games develop into fond memories, and become
part of an ongoing repertoire that doesn't exclude their subsequent
repetition, or adaption.

adult conversation and discussion can often be like children's games in this
respect; (and is part of what I read into Luke's, 'some of the best
conversations are ones we've had before'); not so much response, but
participation and co-creation and re-creation. And discovering and
reformulating what we think and mean as we go along, and as we learn
from each other, spontaneously reacting and responding to each other and
to ourselves as well.

That all seems very vague innit. Sorry.



	


	Group: dogme
	Message: 4832
	From: sandra natalini ribeiro
	Date: Mi Okt 08, 2003 2:52 

	Subject: Re: Sandra''s Silent Students


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> Sandra
> 
> There's a number of possible explanations behind your students' 
silence: maybe they felt too close to the experience and needed time 
to formulate their reactions; maybe if you'd asked them to summarise 
what they'd heard in pairs, they would have had a more concrete idea 
of what they were supposed to be reacting to; maybe they wanted to 
give the "right answer" in front of the stranger (and thus support 
you); maybe they all disagreed with Patch Adams; maybe they would 
have preferred to see the whole film before they gave an opinion; 
maybe they just weren't in the mood.
> 
> Unless you ask them what happened, the chances are you'll never 
know. If you do, let us know what they say. As for the other 
experience, *I'm* interested. 
> 
> Thanks, Diarmuid, and thanks to all who replied to my post. You 
have given me an opportunity to reflect upon that class, and now I 
realize maybe... no, for sure, what I did was I expected something 
specific from my students, unconsciously planned my students' side of 
the class, didn't I? Maybe because that was an observed class, maybe 
because I just do it sometimes, or even often, who knows? anyway,I 
feel much better about it now, because I think my students might have 
behaved as they wanted to behave, and if they did they felt confident 
and comfortable enough to do so, which is wonderful. I'll get some 
feedback next class, anyway, and let you know.
About the other experience, well, I don't feel that bad about it 
anymore either, but I'll tell you: I have a late basic group of 9 
students who had their first class yesterday morning. I loved the 
people in the group, they seem to be very happy, hard working and 
motivated students. I expect a lot of fun and productive classes, 
from what I saw yesterday (God bless them). We had an activity in 
which I asked them to write what they expected from the course on a 
piece of paper. They were sitting in a circle, so I circulated 
outside and, as they stopped writing, I responded in written on the 
sheet itself, as to have an individual conversation with each one of 
them at the same time, and find out more about their expectations, 
likes and dislikes, etc. I kept circulating and conversing with 
students this way until I had written "your last words to me" on each 
one of the sheets, signaling our conversation was about to finish. 
Well...I found out something about students, but the expectations 
were, again, very vague..things like "I want to improve my English" 
or at the most "To learn more grammar" were at the beginning of 
almost all papers..as I could expand, I ended up extracting more from 
them, but several students had no clue what to tell me under "Your 
last words". I felt there was room for creativity and chance for 
expression in the activity, but most of the papers contained more of 
my own handwriting than of theirs. 
I realize now there is a lot of expectation from me, again...it 
was just the first class. And some of the little words they wrote 
actually carried a lot of affective meaning; One student 
wrote "thanks" and another "good luck with your new students" 
under 'last words'...I think I should try this activity again later 
on , and see how it works with the students and I more at ease and 
integrated in class. Suggestions and comments are again more than 
welcome from the group.
Thanks!

Sandra. 

> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4833
	From: Robert M. Haines
	Date: Mi Okt 08, 2003 3:47 

	Subject: Week 3.2 Pt. I


	Back in class today, the program head had an announcement to make about the program receiving complimentary tickets to tonight's NBA game between the Portland Traiblazers and the Houston Rockets (this is professional basketball by the way). In my still somewhat feeble state of health, I could not partake --- Argh! When the program head said that I couldn't go because of my stomach problems, no one said much. When he said that the students' private tutor couldn't make it, they all sighed loudly. This made me feel very insecure about how well the students like me (How do you spell the sound of a baby crying? W-a-h?).

After the announcement, I got some valuable feedback from the program head: the stronger student, M., told her host father that she would stop going to class until the others had caught up to her level of proficiency. This obviously didn't fly. I also learned that the perception from her host family and the program head is that she's very moody; she can be on top of the world one day and down in the dumps the next. I was sorry to hear this and glad at the same time, because it explained lot of the behavior I'd been wondering about. Today was one of her giddy-with-joy days. This isn't just gossip; it is important, I feel, to monitor her behavior with this in mind, especially due to her level of proficiency/competence being so much higher than the others. I don't like to measure people's use of English that way, but she stands out like this.

The class was boisterous after the game announcement. In hindsight, I might have talked about the game tonight, but instead I waited quietly, seated in the front of the U-shaped tables until everyone became still and silent. Then I asked a couple of students how they were. Amazingly, Mr. "No entiendes" understood everything I asked this afternoon. It was like his comprehension had jumped up a notch. I kept asking him questions just to make sure it wasn't my mind playing a trick on me. Wow! There's case for some action research!

I handed out maps of the U.S., asking pairs to look the map over and chat about it. While they were doing this, I wrote up 10 questions for them to answer, e.g. What's the capital of Oregon? At first they didn't seem to get into it, but I remembered how students often need to warm up to an activity, which they all did after about 2 - 3 minutes. In hindsight, I might have done something more student-centered as I heard several of the students talking about what they knew about the state of X and where they had been, met people, etc. But I wanted to give a model for something later. Damn, now I'm a bit miffed about not going with their associations. Oh well...

(continued in Pt. II)



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4834
	From: Robert M. Haines
	Date: Mi Okt 08, 2003 3:48 

	Subject: Week 3.2 Pt. II


	(continued from Pt. I)

After I had written up answers and they'd compared and we'd discussed, I asked them to come up with questions for their classmates to answer. The questions were written on the board. Everyone talked about answers in their pairs, then wrote up answers for the others to see. We also did some error correction before that, where I underlined or circled items and asked for volunteers to make corrections. I noted that I had asked which state was the largest in my ten questions (Alaska), but a couple of pairs asked which state was biggest. When I reminded them I had asked the same question, they seemed confused. They had also come up with their own answer: Texas. (Homeland Security, again?) I asked about the words big and large. We established that they are synonyms.

Afterwards, I explained that students should find a map of their country tonight, write 3 questions about it, which they'll bring to class tomorrow. One of the weaker students in the class was very excited. He told me he loves to study maps. He has two at home to choose from. I encouraged him to bring both and when he asked me where he could find a map like the one I had handed out my heart sank a bit. I would have loved to give it to him, but I knew doing that meant giving one to everybody, and I only have 20 of them (18 students). What if I want to re-use them with another class? I think I'll end up going back to the store, buying more and giving these out to everyone. I feel like a miser now. All this guilt is making me guilty.

I explained that we would be making poster-size maps of each country, showing mountains, rivers, cities, etc. ---remember these are Natural Resource Technology students-to-be. We clarified the homework assignment and the map-making project for tomorrow.

I asked the students to gather into their respective groups by country. This new dynamic was interesting. It's always intriguing to see how different partners work together. The task was to list ecological problems in their countries on the board after some time to think things over and use dictionaries together. We ended up with some useful vocab., e.g. forest fires, deforestation, septic tanks, organic, smog... depressing but useful. We then brainstormed solutions to these like crop rotation and fire guards. There was a lot of discussion about which solutions were better and how each country shared problems but also had different ones as well.

One more note before I end up with a Pt.III: I looked over the homework from last week this morning. The assignment was to write about what students saw and heard during the slide show/lecture on Nicaragua and whether they enjoyed it. This really caught my attention! This assignments, despite the high volume of 'incomprehensible' input during the lecture, were the most prolific I have yet seen. One student, for example, who usually makes short lists (often including items that are incomprehensible to me) instead of paragraphs, submitted a comprehensible, chunk of text. How's that for affective needs being important? That's my thought on it anyway.

I'm sure I've forgotten something here.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4835
	From: djn@d...
	Date: Mi Okt 08, 2003 5:56 

	Subject: Re: Re: Listening, (Thought and Mind) Demolition


	I'd just like to say, deliberately in public, that Sue's last posting is an example of a 
message that I read, and re-read, and emerge with an altered point of view.

I wrote recently that I'm on this list to learn. Scaffolding is mentioned often. No-one has 
mentioned demolition - the reasoned undermining of questionable opinions.

How big is that notebook of yours, Sue?

Gratefully,

Dennis



	


	Group: dogme
	Message: 4836
	From: djn@d...
	Date: Mi Okt 08, 2003 5:56 

	Subject: The quintessence of dogme (again)


	Sue writes:

".......the task is not so much set or even not set but develops as it
... develops"


Doesn't this short, Zen-like statement characterise the dogme approach rather well?


Dennis



	


	Group: dogme
	Message: 4837
	From: djn@d...
	Date: Mi Okt 08, 2003 6:09 

	Subject: Re: Re: Sandra''s Silent Students


	Sandra writes:

"Well...I found out something about students, but the expectations were, again, very
vague..things like "I want to improve my English" or at the most "To learn
more grammar" were at the beginning of almost all papers."

Well, as they say these days, Sandra, I know where you're coming from. Those are the 
kinds of answers I always got from my German university students in our first session.

// Teacher: Where do you come from?
Pupil: I am coming from Bolivia.
Teacher: Oh. You come from Bolivia. We use the Present Simple here.
Pupil: But I am reading someone on dogme list. He is writing: 'I know where you're 
coming from.' //

to continue........

Students answer such questions in the terms in which they think about them. I assume 
they are not teachers of English. 'I want to improve my English', 'To learn more 
grammar' are the only ways they know to express their wishes. What needs unpacking 
is just what they mean by ' learn more grammar.'


Dennis



	


	Group: dogme
	Message: 4838
	From: Diarmuid Fogarty
	Date: Mi Okt 08, 2003 6:24 

	Subject: Re: Re: Sandra''s Silent Students


	Sandra

I also think that you've got to see the whole thing as part of a continuum. You are at the start of the continuum and so are the students (inasmuch as it is the first time you have worked together...I'm not implying that language learning is a continuum!).

You expect your students to be creative, meaningful and open...but they're probably operating under the construct of "A Language Class" where such things tend to be frowned upon. Give them time to see that such things are actively sought out in your class and I am sure that they will respond differently. For the time being, let such "failed" activities serve as nothing more than an introduction to how you work. That way they can never fail!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4839
	From: djn@d...
	Date: Mi Okt 08, 2003 8:25 

	Subject: Child''s play & language


	Richard of CETEFL has drawn the list's attention to an article in the Christian Science 
Monitor. It's a bit on the simplistic side, but of passing interest.


Child's play: The easiest way into a foreign language

http://www.csmonitor.com/2003/1007/p17s01-legn.html


Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4840
	From: Adrian Tennant
	Date: Mi Okt 08, 2003 3:01 

	Subject: A student textbook.


	Hi Fiona (and all)

In answer to your question about whether students can write their own
coursebook I'm posting a short piece written by a colleague of mine - David
Walker.

Last Summer I Went Swimming


As an EFL teacher with less than three years experience, I was both
intrigued and a little apprehensive when my colleague Adrian Tennant, with
whom I was scheduled to share a forthcoming Proficiency level class at New
College, suggested that rather than use a textbook as a basis for the
course, we instead dispense with the book altogether. His idea was that we
suggest to the students that they plan, write and compile their own
'textbook', and that this work would in fact be their course of study.

Whilst I was used to supplementing course books with authentic materials,
and had altered textbook activities to suit the needs of a particular class
or lesson, my slight sense of apprehension stemmed from the fact that I had
never yet actually torn up the textbook and flung it, figuratively, from an
F floor window into the street below (the teaching rooms at NCN are located
at high altitude, several storeys up in their old Lace-Market city-centre
location). However, having chatted to Adrian prior to Christmas, and having
ruminated on the idea during a restful family holiday abroad, most of my
initial concern had been replaced with an optimism based on a mixture of
pure self-confidence and faith in the belief that seemingly-radical ideas
need not be a barrier to, but should in fact be a stepping-stone to
development and learning. As term began, I was thus intrigued by the
prospect ahead, without really knowing how this was all going to work out.



There can be various reasons for not using a textbook. Advanced students may
feel constricted by a 'textbook only' approach, the book may not be wholly
relevant to their needs as learners, it may be too exam-focused. When, at
the beginning of the course, we suggested to our class the idea of a
negotiated syllabus without a textbook, the response was positive and
enthusiastic. The students seemed to look upon it as a novel and challenging
plan, and the majority were happy to take a significant degree of
responsibility for their own learning. One student voiced his concern that
he would prefer an element of exam focus at some point during each week,
because he was intending to take the CAE exam later in the year.

At first we had a very small class (five students) which rose to nine over
the next few weeks, as new students arrived in Nottingham, or were
transferred from other classes. In retrospect, I think that a small class
size suited our method of working, especially in the early weeks as we
explored the best ways to make it work successfully.

The class was composed of students from a wide range of countries and
cultures, which also assisted the development of the work. Two students were
French, two Japanese, and one each from Chile, Sweden, Brazil, Romania and
Germany. One week, for example, the students opted to study cross-cultural
issues, and were able to draw on their own backgrounds and experiences as we
assimilated material (they wrote cultural quizzes, translated topical
newspaper articles from their native languages as preparation for creating
reading and grammar exercises, and devised a pronunciation game focusing on
particular difficulties encountered by learners from specific countries).

The students chose or voted for a different topic area each week, and then
worked, usually in pairs or groups of three, to create and develop projects
or 'textbook-type' activities based on these themed topics. Chosen topics
included 'Endangered Species', 'Gun Crime & Gun Law', 'Valentines' Day',

'Cross-Culture', 'Gender Roles', 'Vegetarianism', and 'News Coverage Of
War'.

Raw materials, which could be from newspapers, magazines, Internet, video or
any other suitable source was supplied both by the teachers and, wherever
possible, by the students themselves. In creating these 'textbook-type'
activities (reading comprehension tasks, gapfill activities, matching
definitions, letter-writing, grammar games, vocabulary exercises,
questionnaires, role-plays etc.) it was useful to rely on the students'
previous experience and knowledge of task-types. By this I mean their
knowledge of the way in which EFL textbook and classroom activities are put
together and presented, and how successful or unsuccessful those activities
are/have been in meeting their own needs as learners. In creating these
activities, we also had to consider how to write and present instructions,
and to write answer keys where applicable, so that the material could be
road-tested, both on other pairs or groups within the class or, as sometimes
happened, on other advanced classes within New College.

The generation of material, and the writing up and printing later on, also
highlighted a potential problem, in that a few keen students tended to do
the majority of the out-of-class work. As a teacher, I found it necessary to
both encourage and, occasionally, cajole members of the class into playing
their part in the process. A negotiated approach clearly requires
significant input and responsibility from students, and a belief in and
adherence to team effort.

Learners who are not 'team-players' may not take easily to this style.
Equally, there may be some resistance to this approach from learners whose
educational backgrounds have led them to regard the teacher as 'leader', and
who expect a teacher to make all the decisions, from course content to daily
lesson content, and to instruct students accordingly.



Using a negotiated syllabus, and enabling students to write their own
material, requires the teacher to be resourceful and flexible in the
classroom.

It is often necessary, for example, to respond to 'what comes up' in
lessons.

One has to be prepared, and willing, to forego the structure and the
safety-net of the lesson plan, the 'textbook with key', and the 'outcome' of
the lesson. Students would sometimes bring in raw materials to the class,
brainstorm ideas, start planning a language activity, jot down instructions,
and prepare one or two versions of a task, before testing their work on
another pair, only to find it was too easily-completed, or impossibly
difficult. Revisions could then be made. Regarding the outcome, I tried to
consider the 'travelling' to be perhaps more important than the 'arriving'.

This relates in a way back to my feelings at the beginning of the term ;
having been used, since my days as a CELTA trainee, to fastidious
lesson-planning, it took a few days, and a considerable leap of faith, to
achieve the state required to not plan the lesson, but instead to approach
it with an uncluttered mind, a willingness to go with 'what comes up' and a
confidence to pursue the trail along which the students might set off.

I recall Adrian and I musing on this preparation for teaching - we sat in a
quiet corner of the staff-room for fifteen minutes attempting to achieve a
meditative state of inner calm whilst ten or more other teachers rushed
about photocopying, cutting-up, scribbling and going through last-minute
panics before lessons began.

It is not by any means that simplistic. There were occasions when I did in
fact use a textbook (to practise specific grammar points, or to find
exercises which would focus on exam practice). We also used a listening
activity from the textbook, without setting a task (the students listened
and then evolved their own listening activities using the existing tape and
tapescript).



At the end of the thirteen-week course I took the students' work to the
Reprographic Department, who photocopied the material and collated it in a
binder. During the last lesson I gave each student a copy.

During the term, our method of teaching had aroused a certain amount of
comment and interest from colleagues and CELTA trainees, some of whom came
along to observe lessons, eager to find out what on earth was going on in
these radical freewheeling sessions. One or two other teachers expressed
reservations :- 'how could we measure the success or progress of students
without conventional yardsticks ?', 'on the one hand you don't like
textbooks, so why, on the other, are you creating a textbook of your own ?',
'don't the students feel they need more structure to their classes?'.

In answer to the first, and in part to the second, I would do no more than
point to the palpable sense of pride and achievement which was evident when
I handed out the completed folders on the final day. Over the course

of the term the students produced an increasingly varied and imaginative
range of activities, and to have encouraged and enabled them in this
enterprise was rewarding and educational for me, both as an EFL teacher and
as a person. It is not perhaps an ideal approach for all learners, for all
levels, or for all teachers, but it certainly helps to focus on the
expressed needs of learners rather than on an imposed syllabus, and enables
students to take significant responsibility for their own learning.

As a teacher, I am certainly glad that I decided, rather than to remain on
the poolside dipping my toes into the water, to throw myself into the
deep-end.

I have a few copies of the class folder with me, now thoroughly dried-out,
in case anyone would like to see the students' work.



Dr E.



	


	Group: dogme
	Message: 4841
	From: Robert M. Haines
	Date: Mi Okt 08, 2003 6:31 

	Subject: Test feedback from week 2


	The feedback from students on making their own quizzes was all positive and focused on three main points, which I've paraphrased below:

1. Making their own quizzes allowed them to learn words and practice English effectively.
2. Everyone enjoyed the group work because it was supportive, dynamic and fun.
3. The lack of pressure and anxiety made the quiz easy and enjoyable.

There were several comments about wanting to do another quiz this Friday. Students wishing for another test... this is not your standardized exam class. Thanks again to all on the list for your ideas and support.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4842
	From: lifang67
	Date: Do Okt 09, 2003 12:28 

	Subject: Re: Listening, Thought and Mind


	Dennis:

First of all, the four skills. Of course, they never existed. It's a 
matter of matter and mind:

MIND: Reception OR PRODUCTION
A
T Paper Reading Writing 
T or
E Air Speaking Listening
R

So, in the material (actually, sociological) world, there are not 
four skills, but only two: spoken and written language. And in the 
mental (actually, psychological) world, there are not four skills, 
but only two: reception and production. 

Only by confusing mind and matter can we arrive at four skills. This 
is what the cognitivists (non-social constructivists) wish to do, but 
wishing don't make it so. 

Any teacher can tell you that it's pretty hard to teach listening 
without speaking. In fact, most teachers (not just dogme teachers) 
serve speaking with everything, and right they are. 

Life is like that. But even if it weren't (after all, novels aren't 
like that, although you notice that there is spoken language right 
there in the written language in novels, another reason for 
disbelieving in four skills), there are good reasons for making life 
better (that is, more conducive to learning) in the classroom. 

If it is true (and it probably is) that writing emerged from 
speaking, and that complex grammar emerges from complex discourse (a 
pont that is entirely lacking in Scott's materials on advanced 
grammar, but maybe it emerged in his classroom discourse), then 
speaking goes with grammar learning. 

If it is true (and it probably is) that writing emerged because man 
found that there was just too many words around to store in the mind, 
then writing goes with vocab learning. And it goes without saying 
that speaking goes with pron, and writing with text, and everything 
goes with everything in the classroom, even if it ain't always quite 
like that in the outside world.

A lot of your questions look something like this:

"What can be done to help learners to understand people talking 
English both in and outside the classroom?"

Now, if you think about it, this question alone has half a dozen or 
so generalizations that need demolition. Or at least querying. That 
there is a homogenous body of "learners" that we can make useful 
generalizations about (as opposed to individual learners or 
classrooms of them). That there is a homogenous body of "people 
talking English". That these people are the same, and that they talk 
the same way, inside and outside the classroom. That "understanding" 
is a single thing as opposed to a bunch of quite different processes, 
that it can be "helped" as opposed to "tested" or simply left alone 
to emerge. That teaching is something that travels well outside the 
classroom, and transference is or should be possible, and that it is 
something teachers can and should do. Dennis is indulging in wild 
theorizing here, but of course nobody objects or even notices, 
because the theories are "common sense". 

That is, they are folk theories, like "beauty is only skin deep" 
and "beauty comes from the heart". Never mind that they contradict 
each other. They sound so true!

In the same way, the idea that we can make life better and more 
conducive to learning inside the classroom may utterly contradict the 
idea that the learning that we do inside the classroom can be 
immediately transferred to understanding people outside the 
classroom. But never mind, they both sound nice, and with enough 
practice teachers may be able to believe them both at the same time.

dk1

PS: I apologize to innocent bystanders (including Dennis) for the 
waspish tone of this and other recent postings. First it was Tom with 
his usual facile, snide anti-communism. Then it was faceless 
complaints about "dissertations". And then poor Dennis, always my 
fall guy, with his long lecture on how to be brief. Buzz, buzz, 
buzz....

d



	


	Group: dogme
	Message: 4843
	From: Robert M. Haines
	Date: Do Okt 09, 2003 4:57 

	Subject: Week 3.3


	Started out this morning by boarding a paragraph or two containing what I found to be common errors in the papers I'd read by students on the slide show about Nicaragua that we watched last week. Students looked for the 12 errors I said were there in pairs before coming up to the board to correct them. Next, I handed back their papers on the Nicaragua slide show and let them look them over for a few minutes before asking if there were any questions.
To be honest, I often doubt whether this type of activity has any impact on reducing learner errors, promoting 'noticing' (the ELT term) or helping learners process interlanguage in a constructive way.

Students made poster-sized maps of their respective countries. Tonight, they are to start preparing a presentation of their country by making some notes and thinking about what they'd like to say. I expect them to bring questions and ideas in to class tomorrow. The presentations will be given on Friday. 

Someone on this list mentioned a card where students' use of English and Korean was noted down. In response, I said something like I could never imagine using what I perceived as a punishment and reward system in my class to control output. Today, I might have put my foot in my mouth. During the map making process, there was really nothing but Spanish spoken for a good half-hour. The next activity was for each student to ask questions they had written about their countries. The students they asked would go to the pertinent map and find the answer for them. I wanted this exchange to happen in English only. Why? I felt bad about all the Spanish, and I had the impression the students did, too. I base this on a couple of comments and my gut feeling.

So, I said that I would be listening in, and if I heard Spanish, the speaker's country would receive a 'mark' of some sort. The students spoke English like never before for over half an hour. The weaker students were begging to be asked questions. After the activity, I said to everyone, "See, you can speak English. You can communicate with English. Good job!" We all applauded and the students cheered and smiled. It felt good.

Nobody, including me, was interested in the 'minus points' I had kept. Interesting.

The rest of the day included random questions and conversation about the basketball game last night. We also played a round of hot seat. I tried to get a jazz chant that I'd thought of after a student wrote up a sentence on the board, but I think it was too late in the day. We ended up talking about the pronunciation difference between 'can' and 'can't'. 

Rob 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4844
	From: djn@d...
	Date: Do Okt 09, 2003 6:35 

	Subject: Re: Week 3.3


	Rob writes:

"I felt bad about all the Spanish, and I had the impression the students did, too. 
I base this on a couple of comments and my gut feeling.

So, I said that I would be listening in, and if I heard Spanish, the
speaker's country would receive a 'mark' of some sort. The students spoke
English like never before for over half an hour. The weaker students were
begging to be asked questions. After the activity, I said to everyone,
"See, you can speak English. You can communicate with English. Good job!"
We all applauded and the students cheered and smiled. It felt good."

I know I'm settled comfortably in the saddle of one of my hobby horses, but the 
remarks above I'd file under "expected' rather than "surprised."

I mean, this class is due to go on for about a year, right, Rob? You need them to 
associate that room and you with speaking English. So very often, all learners need is a 
prod, a joke, the employment of a simple trick and they will speak English. But if they 
know they can speak Spanish because it is allowed - well, why not, iit's easier. But they 
are not coming to your classes to practice Spanish.

Dennis



	


	Group: dogme
	Message: 4845
	From: djn@d...
	Date: Do Okt 09, 2003 7:41 

	Subject: Re: Re: Listening, Thought and Mind


	I'm grinning, dk1, even if the grin is slightly twisted. I doubt if most pupils would learn 
much from a teacher that made a point of implying their questions were simple-minded.
----------

My question to dk1 was.

" What can be done to help learners to understand people talking English
both in and outside the classroom?"

Like many questions on this list it was in the context of an on-going discussion.

dk1 writes:

"Now, if you think about it, this question alone has half a dozen or 
so generalizations that need demolition. Or at least querying."

OK. Let me take notes.... 6-12 generalizations in need of demolition.......:

Sorry. Did you forget to post the rest of your message, dk1?

..........


This is silly. It takes two.... 

I've allowed myself one short, piqued message....now, rest of the list, let's get back to a 
shared, friendly discussion.


Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4846
	From: sthornbury@w...
	Date: Do Okt 09, 2003 9:04 

	Subject: Re: Listening, Thought and Mind


	Diarmuid wrote:

> I'd still like to hear more on this. How does a dogme listening go?
> With pre-teaching vocab? Why is this OK for listening and not so OK
> for reading (or am I making assumptions here?)? With an artificial
> task to complete? Gaps to fill? Notes to complete? Why the need for
> tapes and CDs when the skill can be developed using each other? How
> often do we predict in real life? Are these moments when we predict
> concepts or language? And I'm sure there's more...but that'll do for
> now!
> 

I'm coming into this a bit late, and I think Sue has answered all 
these queries brilliantly... but just a few thoughts:

a) It's interesting that Diarmuid uses the term "a listening" - i.e. 
listening as countable, a "thing", as opposed to listening, in the lay 
sense, as a process. Teachers "do listenings" - but, by "reifying" 
listening, maybe they have lost the plot. Listening, in real life, is 
not about "doing a listening", but simply "listening", or, better 
"interacting". Hence, as Sue (and others) have pointed out, if 
learners are interacting - with each other - and, particularly, with 
their teacher (the better other) they are, effectively "doing listening".

b) A lot of the "tricks" we use in the clasroom to help learners 
negotiate a "listening" (almost always of the disembodied kind), 
such as task-setting, pre-teaching vocab, generating background 
knowledge (otherwise known as activating schemata), getting 
learners to predict etc, are here-and-now strategies to help them 
save face in the classroom, and to thereby satisfy the learners (and 
their teacher) that they have "done listening". I doubt if these 
strategies either apply or are transferrable to the street. In fact (just 
as with reading -remember the skimming and scanning issue?) 
these "tricks" help learners not to listen but to guess. Something 
they are probably already doing. Real-life listeing involves being 
able to make sense of what someone is saying when you CAN'T 
predict what they're on about - which comes down to decoding 
words and grammar, which - as someone else says - comes even 
further down to phonemic coding. (It's turtles all the way down). 
This is not to say that comprehension is the cumualtive result of 
thosuands of phonemic codings - but the capacity to make lower 
level sound discriminations seems to me to be essential when 
dealing with potential and real breakdowns. That, and the abiltiy to 
negotiate your way into some kind of repair. (This happened to me 
yesterday in Spanish, when in a simple service encounter I was 
thrown a question that I would never have predicted ina thousand 
years. I was totally floored, but managed to save face by soliticiting 
a repeat, then an explanation, out of which the key word that I had 
missed was repeated enough times for eveythging to start falling 
into place).

c) "Doing listenings" in class probably fails to fulfil learners needs, 
unless, like Sue's classes, learners are getting maximum practice 
interaccting and repairing. Most of the things - I repeat - we do in 
class, when we do listenings, simply help learenrs to "do 
listenings" but not to "listen".

d) Unfortunately - for many stduents - and for me - "phonemic 
coding ability" seems to be an aptitude that some have and some 
don't - like a good "ear" for music, and there's not a lot of evdience 
to suggest it can be improved. (But there are two articles on 
listening in the latest ELTJ which I will read in the plane, and let 
you know about - I'm hoping they may offer some insights, 
especially since one is by John Field). My poor phonemic coding 
skills in Spanish (which have got me into all sorts of embarrassing 
misunderstandings) - seem not to have been improved by lots of 
terlevision watching and movie going. What *has* improved 
(witness yetserday) is my strategic competence, in negotiating 
repair. Stduents do not learn startegic comeptence listening to 
recordings.

e) As for the somethat behaviouristic argument that exposure to 
different accents justifies the use of recorded tapes -. I wonder. 
How many tapes would you have to listen to, in order to cover the 
range of accents to which any speaker might be exposed? And 
how much of just one accent (e.g. Indian English, Glaswegian 
English, estuary English, etc) would you have to have exposure to, 
beofre you could be said to be "ready" for it? Hours and hours and 
hours. This seems to me to be the kind of spadework better suited 
to the language laboratory - if such things still exist. 

Scott.



	


	Group: dogme
	Message: 4847
	From: djn@d...
	Date: Do Okt 09, 2003 11:14 

	Subject: A film tip


	A film tip.

Last night I went to see a remarkable film : In This World, by the Englishman,
Michael Winterbottom, maker of Goodbye to Sarajevo. The film recently won a 
'golden bear' at the the Berlin film festival.

It is the story of two cousins , Jamal and Enayatallah, and their epic journey 
overland and by sea from Afghanistan to London as refugees.

It was very dogme-like in spirit – made with a hand-held, small digital camera , 
no real script and the long, terrible journey was actually taken by the two main lay 
actors who had never been outside their country before.

Dennis 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4848
	From: Robert M. Haines
	Date: Do Okt 09, 2003 6:09 

	Subject: Re: Week 3.3


	True enough, Dennis.

I also think it's important to ease into it. These young people are far from
home. Some of them are less competent than others in their use of English.
The class is five hours long, every weekday. Two of them spoke English to
each other during the break yesterday. It's an identity shift, I feel, that
cannot be forced on them. There's a fine line between prodding and pushing.

Perhaps I'm playing it safer than need be. Maybe the comments of the program
head about making the students feel that they aren't far away from the
culture they know have influenced my decision, i.e. the L1 'safety blanket'.
I doubt I am going to ban classroom English all together anytime soon. Just
like I won;t insist on use of 'correct' grammar throughout the class.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, October 08, 2003 10:35 PM
Subject: Re: [dogme] Week 3.3


> Rob writes:
>
> "I felt bad about all the Spanish, and I had the impression the students
did, too.
> I base this on a couple of comments and my gut feeling.
>
> So, I said that I would be listening in, and if I heard Spanish, the
> speaker's country would receive a 'mark' of some sort. The students spoke
> English like never before for over half an hour. The weaker students were
> begging to be asked questions. After the activity, I said to everyone,
> "See, you can speak English. You can communicate with English. Good job!"
> We all applauded and the students cheered and smiled. It felt good."
>
> I know I'm settled comfortably in the saddle of one of my hobby horses,
but the
> remarks above I'd file under "expected' rather than "surprised."
>
> I mean, this class is due to go on for about a year, right, Rob? You need
them to
> associate that room and you with speaking English. So very often, all
learners need is a
> prod, a joke, the employment of a simple trick and they will speak
English. But if they
> know they can speak Spanish because it is allowed - well, why not, iit's
easier. But they
> are not coming to your classes to practice Spanish.
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4849
	From: djn@d...
	Date: Do Okt 09, 2003 7:53 

	Subject: Re: Week 3.3


	I can only repeat - true enough, Rob!

I hadn't taken in that this was such an intensive program - 5 hours a day. Right?

I see you must ease into it. But Spanish, in this case, is never going to be outlawed in 
general. There will only be a push to exclude it as much as possible in the English 
lesson. I was focussing , I guess, on the dangers of forming habits that would be very 
hard to break later on. In real life bilingual situations, as you well know, there are times 
when someone says: "I'm just too tired to say this in X, I must say it in my mother 
tongue" and one accepts that without question.

But I'm not the person facing the kids and doing the job. People who sit in armchairs 
should beware of preaching the unattainable and impracticable. 

Dennis



	


	Group: dogme
	Message: 4850
	From: Robert M. Haines
	Date: Fr Okt 10, 2003 6:44 

	Subject: Week 3.4


	We had a good long chat about how everyone was doing and what they had done the night before. There was scaffolding and interest.

We took 15 minutes for students to help each other with their rough drafts of the presentations they will give tomorrow. It turned into about an hour with a lot of them asking me to proofread everything they'd written. I said I couldn't read all 18 in class but had another idea. We invented our own country, complete with airports, national parks and all the rest. We named mountain ranges and cities after people in the room. Next, we wrote about the country using language that would hopefully prove useful to students in their task tomorrow. I also invited students to write sentences about the country we'd created that we could look at together on the board. For me, it was way too much chalk and talk; however, some students seemed to enjoy this exercise, particularly some of the weaker ones. 

Students wanted to talk more about 'can' and 'can't' in terms of pronunciation. I came up with a jazz chant that used the 'reduced' form of 'can' and it's stronger form as well as can't with different intonation depending on the exchange between two people. The students were very excited about practicing it.

I did connected speech exercise that is designed to raise awareness. Students seemed to enjoy the small discoveries made.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4851
	From: Robert M. Haines
	Date: Fr Okt 10, 2003 7:03 

	Subject: Tutor and aims


	I've sent an e-mail to three of the Natural Resource Technology instructors at the college who usually have CASS (our program) students in their courses, asking if they could provide any feedback, materials or advice that would help me get a feel for what would be expected of these students in terms of language use.

The program head has said he'd like to hire a professional tutor for about 6 hours a week and would like my input on 'structuring an approach'. I'm at a loss as to what input to give at the moment.

Once I have some idea of the vocabulary, texts and composition genres present in the curriculum of the coursework these students are to undertake, I should be able to focus on these items. At the same time, I'm keenly aware that such work is a tall order for many of these learners.

To date, I see our greatest achievements in class as those where the boundary between classroom and real world were paper thin. I'm less confident about the times our room looked and smelled a typical classroom should. Tomorrow I'll ask everyone to reflect on the week or write about what they'd like to do next week. 

I understand that there is an argument to be made for language teachers making a difference in the learning process. The more time I spend at it, the more I begin to believe that it's our social interaction and not our instruction that really carries the weight. Before you say 'Duh!' to the monitor, I'd like to add that the people I've talked to recently about their language acquisition have told me that they got most of their language from being in the real world, doing meaningful things with other competent users of the language. We might be nothing more than fossilization-busters who've made an art and a science out of something organic and natural that really doesn't need probing analysis.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4852
	From: djn@d...
	Date: Fr Okt 10, 2003 7:27 

	Subject: Re: Tutor and aims


	Thoughts arising from Rob's posting...


What might Rob's pupils be able able to learn in his lessons? (I personalise so as not to 
generalise).

Will it be measureable in terms of learned "lexis, command of grammar usage points 
1, 2, 3......chunks, degree (How can you access that? Do you want to?) to which they 
participate in spoken English (etc....etc....) in the classroom? 

Will it be something much harder to articulate in precise terms ...something like "An 
increasing, personal and individual (i.e. different for each pupil) ease with the 
language?"

Rod Ellis (Learning a Second Language Through Interaction: 1999) appears to see the 
teacher's main role as 'making the classroom acquistion rich.'

Dennis



	


	Group: dogme
	Message: 4853
	From: Robert M. Haines
	Date: Fr Okt 10, 2003 7:58 

	Subject: Re: Tutor and aims


	What indeed and how can we know, Dennis? Ever the Virgo, we wish to measure
and quantify the world around us and inside us. Did you mean to ask How can
we 'access' that or 'assess' that?

I think it will be something like what you've written here:

"Will it be something much harder to articulate in precise terms
...something like "An increasing, personal and individual (i.e. different
for each pupil) ease with the language?"

I like Rod Ellis' quote though he could be more specific. :-)

Rob

P.S. The input on finding a suitable tutor came to me suddenly. I've not
posted the contents of my input here so as to avoid being accused of
self-congratulatory hoopla, which such a posting might well be.

----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Thursday, October 09, 2003 11:27 PM
Subject: Re: [dogme] Tutor and aims


> Thoughts arising from Rob's posting...
>
>
> What might Rob's pupils be able able to learn in his lessons? (I
personalise so as not to
> generalise).
>
> Will it be measureable in terms of learned "lexis, command of grammar
usage points
> 1, 2, 3......chunks, degree (How can you access that? Do you want to?) to
which they
> participate in spoken English (etc....etc....) in the classroom?
>
> Will it be something much harder to articulate in precise terms
...something like "An
> increasing, personal and individual (i.e. different for each pupil) ease
with the
> language?"
>
> Rod Ellis (Learning a Second Language Through Interaction: 1999) appears
to see the
> teacher's main role as 'making the classroom acquistion rich.'
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4854
	From: profshaun36
	Date: Fr Okt 10, 2003 12:49 

	Subject: Re: Dogme Textbooks


	Hi Doc
So are you advertising the use of coursebooks as one part of a Dogme 
teachers repetoire? 
My toungue-in-cheek message was a responce to the feeling that there 
is some use to coursebooks. I´m not so sure. 
How poor it is that they are used for paradigm shifts in teaching and 
this shows how dependent teachers have become on them and how they 
forget why they are their. To teach humans who have needs, problems, 
styles etc
Not gives blocks of info which was decided by someone else and has no 
bearing on the teachers or learners reality. 
I think if we reread the book burning article that is what it was 
trying to say. The way coursebooks are designed they should never be 
the driving force of a course of study.
Books can limit creativity, make decisions and take away the central 
focus of the class.
It is impossible to just have one class with the course book and then 
move onto another way of teaching. They are made to dominate the 
course remember they come with a teachers books, workbook (used 
mostly for hpmework) and the teacher is the instructor.
I think we should be careful before we even slightly advocate the 
coursebook´s use or are we worried more about the publishers. I think 
they will survive and adapt whatever the dogme members say.
Shaun

--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Shaun wrote:
> 
> > If we are founded on similar principles we must stick to them. 
So here is
> the challenge. Wherever you are in the world so a workshop called. 
Burn the
> coursebook or something like that. Then watch the publishers shy 
away from
> you when they you are at their stand and they see from you name tag 
you are
> a presenter and so they then ask you what you are presenting.
> Or ask to do a commerical presentation for a the bedside book at 
the same
> time the publishers are.
> 
> Ah! The anti-(burn the)coursebook rant.
> Can I remind ya'll that Dogme is NOT necessarily about getting rid 
of
> coursebooks. Dogme has many facets and by taking only one stance 
(and a
> negative one at that) people aren't doing themselves (or other 
Dogmitists)
> any favours.
> Personally I like to look at the positives behind Dogme.
> 
> Dr Evil



	


	Group: dogme
	Message: 4855
	From: Rita Baker
	Date: Fr Okt 10, 2003 2:00 

	Subject: Re: Tutor and aims


	Hi, my name's Rita and I've just joined the Dogme forum.

I've heard it said that students care less about what and how much a 
teacher knows than how much s/he cares. I believe language acquisition is 
organic and that affectivity plays an enormous role. If you care, then 
you're probably paying attention to the students more than the material.

I became a 'dogme' follower (though of course I didn't know that's what I 
was) in 1984 when I was helping a friend to run the little British school 
in the then 'North Yemen'. We had just over 20 children aged between 4 and 
7 and roughly a 50/50 mix of native and non-native speakers. Although we 
were both TEFL trained, we treated all the kids as native speakers. (The 
school was run in a room of my friend's house). We recited the alphabet 
everyday and chanted tables and read 'real ' stories, and observed the 
germination of a pea and the water system in a house; (we literally traced 
all the pipes). Of course, the latter two activities meant that the kids 
were learning the present perfect simple tense but we didn't think of it 
like that. After six months you couldn't distinguish native speakers from 
non- native speakers - including those who couldn't speak a word of English 
when they arrived.

For the last 18 years I've been teaching English to adults for business and 
professional purposes - based on that experience - learning in the real 
context. I'm allergic to lesson plans and always felt the need to defend 
and justify myself on this point. It's great to discover that there's a 
whole movement of people who feel the same as I do!

Rita


At 11:03 PM 10/9/03 -0700, you wrote:

>I've sent an e-mail to three of the Natural Resource Technology 
>instructors at the college who usually have CASS (our program) students in 
>their courses, asking if they could provide any feedback, materials or 
>advice that would help me get a feel for what would be expected of these 
>students in terms of language use.
>
>The program head has said he'd like to hire a professional tutor for about 
>6 hours a week and would like my input on 'structuring an approach'. I'm 
>at a loss as to what input to give at the moment.
>
>Once I have some idea of the vocabulary, texts and composition genres 
>present in the curriculum of the coursework these students are to 
>undertake, I should be able to focus on these items. At the same time, I'm 
>keenly aware that such work is a tall order for many of these learners.
>
>To date, I see our greatest achievements in class as those where the 
>boundary between classroom and real world were paper thin. I'm less 
>confident about the times our room looked and smelled a typical classroom 
>should. Tomorrow I'll ask everyone to reflect on the week or write about 
>what they'd like to do next week.
>
>I understand that there is an argument to be made for language teachers 
>making a difference in the learning process. The more time I spend at it, 
>the more I begin to believe that it's our social interaction and not our 
>instruction that really carries the weight. Before you say 'Duh!' to the 
>monitor, I'd like to add that the people I've talked to recently about 
>their language acquisition have told me that they got most of their 
>language from being in the real world, doing meaningful things with other 
>competent users of the language. We might be nothing more than 
>fossilization-busters who've made an art and a science out of something 
>organic and natural that really doesn't need probing analysis.
>
>Rob
>
>
>
>
>[Non-text portions of this message have been removed]
>
>
>
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>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
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>
>
>
>
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4856
	From: Jane Arnold
	Date: Fr Okt 10, 2003 3:38 

	Subject: Re: Tutor and aims


	Welcome Rita. I totally agree - and feel many of the others who write 
or lurk here do too - with your first paragraph. In fact, Veronica de 
Andrés, working in Argentina and a lot of other places, uses an 
anonymous quote: "Children don't care how much you know until they know 
how much you care". Echoes your words very closely.
Jane
Rita Baker escribió:

> Hi, my name's Rita and I've just joined the Dogme forum.
>
> I've heard it said that students care less about what and how much a
> teacher knows than how much s/he cares. I believe language acquisition is
> organic and that affectivity plays an enormous role. If you care, then
> you're probably paying attention to the students more than the material.
>
> I became a 'dogme' follower (though of course I didn't know that's what I
> was) in 1984 when I was helping a friend to run the little British school
> in the then 'North Yemen'. We had just over 20 children aged between 4 
> and
> 7 and roughly a 50/50 mix of native and non-native speakers. Although we
> were both TEFL trained, we treated all the kids as native speakers. (The
> school was run in a room of my friend's house). We recited the alphabet
> everyday and chanted tables and read 'real ' stories, and observed the
> germination of a pea and the water system in a house; (we literally 
> traced
> all the pipes). Of course, the latter two activities meant that the kids
> were learning the present perfect simple tense but we didn't think of it
> like that. After six months you couldn't distinguish native speakers from
> non- native speakers - including those who couldn't speak a word of 
> English
> when they arrived.
>
> For the last 18 years I've been teaching English to adults for 
> business and
> professional purposes - based on that experience - learning in the real
> context. I'm allergic to lesson plans and always felt the need to defend
> and justify myself on this point. It's great to discover that there's a
> whole movement of people who feel the same as I do!
>
> Rita
>
>
> At 11:03 PM 10/9/03 -0700, you wrote:
>
> >I've sent an e-mail to three of the Natural Resource Technology
> >instructors at the college who usually have CASS (our program) 
> students in
> >their courses, asking if they could provide any feedback, materials or
> >advice that would help me get a feel for what would be expected of these
> >students in terms of language use.
> >
> >The program head has said he'd like to hire a professional tutor for 
> about
> >6 hours a week and would like my input on 'structuring an approach'. I'm
> >at a loss as to what input to give at the moment.
> >
> >Once I have some idea of the vocabulary, texts and composition genres
> >present in the curriculum of the coursework these students are to
> >undertake, I should be able to focus on these items. At the same 
> time, I'm
> >keenly aware that such work is a tall order for many of these learners.
> >
> >To date, I see our greatest achievements in class as those where the
> >boundary between classroom and real world were paper thin. I'm less
> >confident about the times our room looked and smelled a typical 
> classroom
> >should. Tomorrow I'll ask everyone to reflect on the week or write about
> >what they'd like to do next week.
> >
> >I understand that there is an argument to be made for language teachers
> >making a difference in the learning process. The more time I spend at 
> it,
> >the more I begin to believe that it's our social interaction and not our
> >instruction that really carries the weight. Before you say 'Duh!' to the
> >monitor, I'd like to add that the people I've talked to recently about
> >their language acquisition have told me that they got most of their
> >language from being in the real world, doing meaningful things with 
> other
> >competent users of the language. We might be nothing more than
> >fossilization-busters who've made an art and a science out of something
> >organic and natural that really doesn't need probing analysis.
> >
> >Rob
> >
> >
> >
> >
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4857
	From: Robert M. Haines
	Date: Fr Okt 10, 2003 4:36 

	Subject: Classroom Resources


	This caught my eye as I was browsing through the recent IATEFL newsletter:

"The hidden resources are what's in here (tapping his head). In any classroom where there are people there are never "no resources". There are people. And this is the richest, deepest seam of gold that you can have. In a technology-based (or technology-dependent) classroom this resource may remain unexplored and untapped for ever but in the resourceless classroom you are thrown back on your own resources - and those of people around you. These are unlimited, inexhaustible and endlessly renewable." --- Charles Hadfield

source: IATEFL TTEd SIG E-newsletter Page 10 at http://www.ihes.com/ttsig

Rob







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4858
	From: Steven Ceuppens
	Date: Fr Okt 10, 2003 6:08 

	Subject: Re: Classroom Resources


	On Fri, 10 Oct 2003 08:36:41 -0700, Robert M. Haines wrote:

> This caught my eye as I was browsing through the recent IATEFL newsletter:
> 
> "The hidden resources are what's in here (tapping his head). In any classroom where there are people there are never "no resources". There are people. And this is the richest, deepest seam of gold that you can have. In a technology-based (or technology-dependent) classroom this resource may remain unexplored and untapped for ever but in the resourceless classroom you are thrown back on your own resources - and those of people around you. These are unlimited, inexhaustible and endlessly renewable." --- Charles Hadfield

Hi Rob,

MET has recently had two articles on exactly this subject. Quite a good
read...

Steven



	


	Group: dogme
	Message: 4859
	From: Rita Baker
	Date: Fr Okt 10, 2003 6:23 

	Subject: Re: Tutor and aims


	Many thanks for your welcome Jane. Veronica and I, and the person I heard 
the quote from (Kimberley Hare) are all members of SEAL - so that's 
probably where it originated from!

As a proponent of 'accelerated learning' I can't help but see the parallels 
with Dogme - not that I actually like labels as such!

Best wishes,

Rita


>Welcome Rita. I totally agree - and feel many of the others who write
>or lurk here do too - with your first paragraph.

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk

----------


---
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Checked by AVG anti-virus system (http://www.grisoft.com).
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	Group: dogme
	Message: 4860
	From: Robert M. Haines
	Date: Fr Okt 10, 2003 6:20 

	Subject: Re: Classroom Resources


	Instead of trawling the web, I'll just broadcast my ignorance here by
letting you know that MET is the abbreviation for Metropolitan Life on the
Stock Exchange, and the Met is The Museum of Metropolitan Art.
Sorry, but I'm lost as to what MET means to you, Steven.

Lost,
Rob
----- Original Message -----
From: Steven Ceuppens <stevence@y...>
To: <dogme@yahoogroups.com>
Sent: Friday, October 10, 2003 10:08 AM
Subject: Re: [dogme] Classroom Resources


> On Fri, 10 Oct 2003 08:36:41 -0700, Robert M. Haines wrote:
>
> > This caught my eye as I was browsing through the recent IATEFL
newsletter:
> >
> > "The hidden resources are what's in here (tapping his head). In any
classroom where there are people there are never "no resources". There are
people. And this is the richest, deepest seam of gold that you can have. In
a technology-based (or technology-dependent) classroom this resource may
remain unexplored and untapped for ever but in the resourceless classroom
you are thrown back on your own resources - and those of people around you.
These are unlimited, inexhaustible and endlessly renewable." --- Charles
Hadfield
>
> Hi Rob,
>
> MET has recently had two articles on exactly this subject. Quite a good
> read...
>
> Steven
>
>
>
>
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>
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>
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	Group: dogme
	Message: 4861
	From: Steven Ceuppens
	Date: Fr Okt 10, 2003 6:22 

	Subject: Re: Classroom Resources


	On Fri, 10 Oct 2003 10:20:37 -0700, Robert M. Haines wrote:

> Instead of trawling the web, I'll just broadcast my ignorance here by
> letting you know that MET is the abbreviation for Metropolitan Life on the
> Stock Exchange, and the Met is The Museum of Metropolitan Art.
> Sorry, but I'm lost as to what MET means to you, Steven.

It's Modern English Teacher that I was too lazy to write...

http://www.onlinemet.com/

Steven



	


	Group: dogme
	Message: 4862
	From: Robert M. Haines
	Date: Fr Okt 10, 2003 6:32 

	Subject: Modern English Teachers


	Having found out that I am not a modern English teacher, I am once again reminded of the rift between English language teaching in the States and ELT elsewhere. There is simply little exposure to British publications and trends in my teaching context, and I've forgotten a good many of the ones I had access to at the only IH center in town. This is my best excuse for now. Any suggestions and comments from others in similar contexts are welcome off-list.

Thank heavens for the Web. 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4863
	From: Robert M. Haines
	Date: Sa Okt 11, 2003 4:06 

	Subject: End of Week 3


	The presentations were interesting. I should have assigned a listening task as some students didn't seem to pay attention to their peers' presentations. I felt the need to make a short 'speech' about respect and listening to your classmates who had worked hard on their presentations. 

We did some follow-up work on notes I'd made during the presentations.

I handed out phonemic script charts for students to keep in their notebooks. Students played elected to play hangman in two teams.

I asked students to write about what they'd like to do next week.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4864
	From: midill@a...
	Date: Sa Okt 11, 2003 12:47 

	Subject: Re: End of Week 3


	I find it very hard to get students to pay attention to peer presentations. 
I have begun to split peer presentations into portions of two or three class 
periods. This does not seem to strain the patience of students as much. They 
will be polite, as long as it is not for too long a period. 

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4865
	From: Diarmuid Fogarty
	Date: Sa Okt 11, 2003 8:15 

	Subject: Re: End of Week 3


	I'm not sure if it is a question of not being polite. It probably has more to do with what is acceptable behaviour in their culture and the amount of interest they can be expected to have. Perhaps it's a very Anglo-Saxon thing to sit patiently and endure something that doesn't interest you.

So, let's not get too carried away. I can understand the frustration of the teacher, but remember that students very often have very different perceptions of what's going on in the classroom. They may see the presentation as nothing more than performance theatre. Someone stands up and talks to the class (and, most importantly, the teacher. Nobody is really interested in what they are talking about (oftimes they are not interested in what they are talking about themselves). The other students know that when Fulanito is talking, the teacher is observing him and, consequently, now is the time for them to get on with *real* conversation. 

Peer presentations are only cpativating when they lose that formal edge. Yesterday, one of my students started telling the class how she had had an abortion in England and how the English system works. Nobody talked over her and everybody listened intently. My advice, Rob, jack the presentations! 
----- Original Message ----- 
From: midill@a... 
To: dogme@yahoogroups.com 
Sent: Saturday, October 11, 2003 4:47 AM
Subject: Re: [dogme] End of Week 3


I find it very hard to get students to pay attention to peer presentations. 
I have begun to split peer presentations into portions of two or three class 
periods. This does not seem to strain the patience of students as much. They 
will be polite, as long as it is not for too long a period. 

Rosemary


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 4866
	From: midill@a...
	Date: Sa Okt 11, 2003 10:49 

	Subject: Re: End of Week 3


	In a message dated 10/11/2003 3:16:08 AM Eastern Daylight Time, 
fogarty.olmos@t... writes:
Yesterday, one of my students started telling the class how she had had an 
abortion in England and how the English system works.
About once a week we have "anecdote" time. Students volunteer to tell short 
stories from their own experience. Many are humorous and hold the class's 
attention.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4867
	From: Justin Ehresman
	Date: Sa Okt 11, 2003 4:30 

	Subject: Re: Anecdotes/experience/use


	Anecdotes... sometimes I think my whole class is filled with nothing but them. From the students, from me.

I sometimes turn it into a game I call Liar Liar! They tell two stories, one has to be completely true and the other completely false (no fair changing one small piece of info). They tell the stories and we may/may not (depending how I feel) 'cross-examine' them and say which we think is true. For weeker groups they like to write the stories out first.

Justin in Berlin

midill@a... wrote:
In a message dated 10/11/2003 3:16:08 AM Eastern Daylight Time, 
fogarty.olmos@t... writes:
Yesterday, one of my students started telling the class how she had had an 
abortion in England and how the English system works.
About once a week we have "anecdote" time. Students volunteer to tell short 
stories from their own experience. Many are humorous and hold the class's 
attention.

Rosemary


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 4868
	From: Robert M. Haines
	Date: Sa Okt 11, 2003 9:10 

	Subject: Re: End of Week 3


	I agree with what you've said about presentations and student perceptions,
Diarmuid. Assuming 'jack the presentations' means stop doing them, I've made
the following observation:

The photo presentations attracted much more attention, which leads me to
think that it was the topic that left students somewhat cold this week, e.g.
there were seven Hondurans, each talking about the same country. I can
imagine the difference between talking about my family and my home state.
Overall, I really believe it was the lack of a meaningful task that caused
most of the problem.

The second week, there was also much more enthusiasm about the photo
presentations. This is based on the feedback I gathered by asking students
to write about what they liked and did not like and why at the end of that
week.

Asked to write what they'd the like to do next week, the students produced
these results (You'll love the tidy breakdown, Herr Virgo;-):

Grammar: 10
Pronunciation: 10
Vocabulary: 10
Writing: 8
Conversation: 7
Games: 5
Practice (unspecified): 4
Listening: 2
Learn more about the USA: 1
Presentation: 1

Interestingly, the stronger student commented that this week's classes were
better than the previous weeks' classes.

Rob

----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Saturday, October 11, 2003 12:15 AM
Subject: Re: [dogme] End of Week 3


> I'm not sure if it is a question of not being polite. It probably has more
to do with what is acceptable behaviour in their culture and the amount of
interest they can be expected to have. Perhaps it's a very Anglo-Saxon thing
to sit patiently and endure something that doesn't interest you.
>
> So, let's not get too carried away. I can understand the frustration of
the teacher, but remember that students very often have very different
perceptions of what's going on in the classroom. They may see the
presentation as nothing more than performance theatre. Someone stands up and
talks to the class (and, most importantly, the teacher. Nobody is really
interested in what they are talking about (oftimes they are not interested
in what they are talking about themselves). The other students know that
when Fulanito is talking, the teacher is observing him and, consequently,
now is the time for them to get on with *real* conversation.
>
> Peer presentations are only cpativating when they lose that formal edge.
Yesterday, one of my students started telling the class how she had had an
abortion in England and how the English system works. Nobody talked over her
and everybody listened intently. My advice, Rob, jack the presentations!
> ----- Original Message -----
> From: midill@a...
> To: dogme@yahoogroups.com
> Sent: Saturday, October 11, 2003 4:47 AM
> Subject: Re: [dogme] End of Week 3
>
>
> I find it very hard to get students to pay attention to peer
presentations.
> I have begun to split peer presentations into portions of two or three
class
> periods. This does not seem to strain the patience of students as much.
They
> will be polite, as long as it is not for too long a period.
>
> Rosemary
>
>
> [Non-text portions of this message have been removed]
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
>
>
>
>
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>
>
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	Group: dogme
	Message: 4869
	From: sthornbury@w...
	Date: Sa Okt 11, 2003 9:15 

	Subject: Re: Re: Dogme Textbooks


	On 10 Oct 03, at 11:49, profshaun36 wrote: I think we should be careful > before we even slightly advocate the coursebook´s use or are we worried
> more about the publishers. I think they will survive and adapt whatever
> the dogme members say. Shaun


I was at a function in London last night when a Very Famous 
Coursebook Writer rounded on me and told me that millions of 
students had learned English from her books , literally millions. 
And she fixed me with her glittering eye and shouted (because it 
was noisy but also, I suspect, out of passion) "You see - 
coursebooks work!" And then qualified this to say "Well SOME 
coursebooks work" before disappearing into the night. I was quite 
upset by this encountner. It was like one of those malediction 
scenes in a Verdi opera. 

I had to pass it on, Scott



	


	Group: dogme
	Message: 4870
	From: Robert M. Haines
	Date: Sa Okt 11, 2003 9:27 

	Subject: Re: Re: Dogme Textbooks


	Whence shall this malediction come upon thee? From the God of Published
Materials?

The ignorance in this statement seems clear enough, and the qualification
that some books work might indicate self-doubt on the part of this 'ship'
passing in the night.

Tearing her words to bits here won't change her mind, but it might make some
of us feel better.

Rob

----- Original Message -----
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Saturday, October 11, 2003 1:15 PM
Subject: Re: [dogme] Re: Dogme Textbooks


On 10 Oct 03, at 11:49, profshaun36 wrote: I think we should be careful >
before we even slightly advocate the coursebook´s use or are we worried
> more about the publishers. I think they will survive and adapt whatever
> the dogme members say. Shaun


I was at a function in London last night when a Very Famous
Coursebook Writer rounded on me and told me that millions of
students had learned English from her books , literally millions.
And she fixed me with her glittering eye and shouted (because it
was noisy but also, I suspect, out of passion) "You see -
coursebooks work!" And then qualified this to say "Well SOME
coursebooks work" before disappearing into the night. I was quite
upset by this encountner. It was like one of those malediction
scenes in a Verdi opera.

I had to pass it on, Scott
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	Group: dogme
	Message: 4871
	From: alangorman@b...
	Date: Sa Okt 11, 2003 10:11 

	Subject: Re: Re: Dogme Textbooks


	The metaphor of religious orthodoxy here is irresistable. We have it all,
from High Priests to political and economic entrenchment.

(This is my first contribution, aren't I brave?)

Alan
>-- Message original --
>To: <dogme@yahoogroups.com>
>From: "Robert M. Haines" <haines@n...>
>Date: Sat, 11 Oct 2003 13:27:40 -0700
>Subject: Re: [dogme] Re: Dogme Textbooks
>Reply-To: dogme@yahoogroups.com
>
>
>Whence shall this malediction come upon thee? From the God of Published
>Materials?
>
>The ignorance in this statement seems clear enough, and the qualification
>that some books work might indicate self-doubt on the part of this 'ship'
>passing in the night.
>
>Tearing her words to bits here won't change her mind, but it might make
some
>of us feel better.
>
>Rob
>
>----- Original Message -----
>From: <sthornbury@w...>
>To: <dogme@yahoogroups.com>
>Sent: Saturday, October 11, 2003 1:15 PM
>Subject: Re: [dogme] Re: Dogme Textbooks
>
>
>On 10 Oct 03, at 11:49, profshaun36 wrote: I think we should be careful
>
>before we even slightly advocate the coursebook´s use or are we worried
>> more about the publishers. I think they will survive and adapt whatever
>> the dogme members say. Shaun
>
>
>I was at a function in London last night when a Very Famous
>Coursebook Writer rounded on me and told me that millions of
>students had learned English from her books , literally millions.
>And she fixed me with her glittering eye and shouted (because it
>was noisy but also, I suspect, out of passion) "You see -
>coursebooks work!" And then qualified this to say "Well SOME
>coursebooks work" before disappearing into the night. I was quite
>upset by this encountner. It was like one of those malediction
>scenes in a Verdi opera.
>
>I had to pass it on, Scott
>
>
>
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>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4873
	From: alangorman@b...
	Date: Sa Okt 11, 2003 10:47 

	Subject: Re: Re: Dogme Textbooks


	Irresistible. 

(Can someone tell me how to remove previous message with embarrassing spelling
mistake?)

Alan



	


	Group: dogme
	Message: 4874
	From: sandra natalini ribeiro
	Date: So Okt 12, 2003 1:01 

	Subject: Re: Dogme Textbooks


	> I was at a function in London last night when a Very Famous 
> Coursebook Writer rounded on me and told me that millions of 
> students had learned English from her books , literally millions. 
> And she fixed me with her glittering eye and shouted (because it 
> was noisy but also, I suspect, out of passion) "You see - 
> coursebooks work!" And then qualified this to say "Well SOME 
> coursebooks work" before disappearing into the night. I was quite 
> upset by this encountner. It was like one of those malediction 
> scenes in a Verdi opera. 
> 
> I had to pass it on, Scott


Oh, never mind, Rigoletto! SOME of Verdi's operas don't finish in 
tragedy after all. Though the "Rigoletto" does. O-ho...



	


	Group: dogme
	Message: 4875
	From: lifang67
	Date: So Okt 12, 2003 7:07 

	Subject: Jack B. Rich


	About a year ago, I was telling all of you about Jack Richards' ill 
fated talk on "The Eight Characteristics of Successful Teachers" in 
Daegu, some five years ago. Tip number five was to keep an eye on 
your audience (or some rather more audience-friendly version thereof) 
and he made the unfortunate mistake of exemplifying with "as you 
Japanese teachers all know". 

Poor Jack B. Rich's talk concluded in ice-age politeness, and when I 
tried to get my grad students to list the eight points in the pub 
afterwards, those six words were all anybody could recollect.I'm 
retelling this anecdote because on Friday night Jack Richards retold 
exactly the same presentation at our graduate school (Chairman Mao 
used to do this too--keep the lecture notes, erase the audience), but 
this time minus those six words. 

Yesterday's talk "Teaching conversational competence" was marginally 
more revelatory, and certainly relevant to the question of why, when 
you scratch the global "communicative" coursebook, you always sniff a 
whiff of grammar-translation minus the translation.

Dr. Richards began his talk by explaining that "communicative" 
teaching involved replacing a form of instruction based on sentences 
with a form of instruction based on sentences. What's the difference? 
you may ask. You may well ask.

Well, the difference is that now we are teaching sentences that we 
actually use. We don't, you understand, actually use sentences 
like "To meet you is nice" or "A glass of water is wanted by me". 

We know that we don't actually use these sentences because "To meet 
you is nice" and "A glass of water is wanted by me" sound out of 
context. Even out of context they sound out of context. If you see 
what I mean.

In exactly the same way that ungrammatical sentences sound 
ungrammatical even out of context. It's not at all like the 
nineteenth century way of teaching, where "ungrammatical" was decided 
by grey-bearded professors after strenuous introspection.

This is the twenty-first century, and we now know what sounds out of 
context because we have native speakers and corpus linguistics (based 
on corpora of native speaker English) to prove it. (What's the 
difference? you may well ask. Well may you ask...)

Dr. Richards then went rather theoretical on us, deftly trisecting 
conversational competence into "talk as interaction" (the lubrication 
of social situations, where the focus is on the relationship with the 
interlocutor), "talk as process" (the transaction of business, where 
the focus is on the content of the message), and "talk as 
performance" (that is, the giving of extended turns, in which the 
focus is on the art of speaking). When I said that this corresponded 
to the Hallidayan distinction between interpersonal, ideational, and 
textual functions of language, he looked at me archly, rather as if I 
were a copyright lawyer.

Interestingly, the way to teach "talk as interaction" is to teach 
gallons of fixed phrases like "It's nice to meet you" and rules about 
chit-chat (for example, "don't talk about politics or religion"). The 
way to teach "talk as process" is to teach bushels of fixed phrases 
like "I want a glass of water", and rules about discourse (e.g. 
acknowledge the person who speaks to you). 

And as for talk as performance...yes, well....that's...that's a 
tricky one because....you see, this is talk as performance, what I'm 
doing right now. But it's really very difficult; it's hard to say 
what the...you know, the rules...there don't seem to be...well, there 
are fixed elements, of course...set phrases, you know, buzzwords 
even, like "corpus" and "communicative"...but the rules, now the 
rules.....

At this point the discussion mercifully intervened and I got up to 
say a few words in defence of "To meet you is nice" and "A glass of 
water is wanted by me." While you may not want to say them, you might 
very easily sing them:

To see you is nice.
To meet you is sublime.
To know you would be Biblical...

And if you were in a rather Bohemian cafe sitting around a table with 
a group of nondescript yuppies in blue suits saying "I want a 
martini", you might well be tempted to say, with a flourish:

"A glass of water is wanted by me."

The bored waitress would undoubtedly appreciate the exquisite 
contradiction of calling attention to your agency by using a 
grammatical structure usually employed to suppress it, and she would 
be much less likely to forget your order.

But more than that. If you say this to the bored waitress, and she 
smiles and says:

"You want a glass of water?"

You have now learned THREE things, and not one. You have learned that 
it is possible to communicate with "A glass of water is wanted by 
me," and that it produces a knowing smile. You have learned, from the 
waitress's reply, that "I want a glass of water" is probably more 
canonical. And you have learned a very useful questioning intonation 
which can be put to immediate use:

"I want a glass of water? Yes, that's it."

Now, if you had stuck with the New Interchange variant, the bored 
expression would have remained inscrutable. You would have gotten 
your water, but that's it.

Now let ME wax theoretical a moment. The question is really whether 
learners should be creative or not. The "fixed phrase + rule 
approach" (is it REALLY so different from grammar translation?) may 
be okay for teaching learners to be like an idealized native speaker 
in a homogenous speech community. But suppose I reject the native 
speaker ideal even for those who are born to it? Suppose I think that 
flakey, quirky, literary competence is part of conversational 
competence?

It's simply not true that the interpersonal use of language is ALL 
about lubricating social situations, any more than it is true that 
the ideational use of language is about creating representations of 
the real world. In BOTH interaction and transaction, there is the 
creation (CREATIVE creation) and negotiation of identity. It's simply 
true that learners want to be themselves, even at the expense of not 
being native speakers.

As you can imagine, I wasn't able to get all this out in the time 
that is normally allotted to hostile questions from the floor (I 
should have tried to sing it). Fortunately, immediately after I 
spoke, the inimitable Professor Yi Yongshik got up and delivered a 
very long and very learned question about translation. Did Dr. 
Richards not think that translation was the key starting point? 
Instead of trying to fix goalposts based on native speaker 
performance?

He did not. But Dr. Yi did and I did and I do. In fact, translation 
followed by negotiation is absolutely key to developing MY 
conversational competence in Korean, and without it I would be 
condemned to a life of waiting for other people to speak first and 
then trying to copy what they say. I might someday sound like an 
idealized speaker in a homogenous speech community (although frankly 
I rather doubt it) but I should never learn to express MYSELF.

More, translation followed by negotiation is not simply a means to 
interaction. It IS interaction. Should the means by which we teach 
resemble the end?

When I was working in Wuhan in the hot, sweltering summer of 1985, 
there was a hapless Frenchman who worked on the program with me. Like 
all the staff at the Huazhong University of Science and Technology, 
we would line up with our tin dinner boxes, and then order dishes 
from a guichet in the dining room. Everyday I saw the Frenchman 
pining over his meal, so I sidled up to him and asked him what was 
wrong.

He had no Chinese and could not order what he wanted. Being a 
Frenchman, he could not bear the idea of eating the same thing 
everyday, and he had cleverly learned to say "Yi yang de" (that is, 
I'll have the same), so that he would have the same thing as the guy 
in front of him, but something different from the day before. 

The problem was that the guy in front of him frequently ordered the 
same thing the hapless Frenchman had had yesterday. In truth, he 
would have been much better off with something like "A glass of water 
is wanted by me."

dk1



	


	Group: dogme
	Message: 4876
	From: Tom Topham
	Date: So Okt 12, 2003 8:42 

	Subject: Re: Re: Listening, Thought and Mind


	Dear dkl:

When I started reading your post in this thread, I saved it to my local 
disk. I often do this with posts of yours and others on this group for 
future teacher training purposes.

The first six paragraphs looked like they were going somewhere interesting, 
but if I read you correctly this post is just an off the cuff jab at folks 
on the list.

Dennis isn't asking the right questions. People criticise you. We don't 
realize that the depth of our analysis on this list is insufficiently deep. 
You don't like my politics.

What's the point here, dkl?

Tom

PS. I promise you will never have to endure my facile anti communism again 
if you keep your loopy revolutionary socialism off this TEACHING ENGLISH 
discussion site. I'm looking forward to reading your well written and 
thought provoking ESL EFL related posts in future.

_________________________________________________________________
Add photos to your e-mail with MSN 8. Get 2 months FREE*. 
http://join.msn.com/?page=features/featuredemail


	


	Group: dogme
	Message: 4877
	From: alangorman@b...
	Date: So Okt 12, 2003 10:21 

	Subject: RE: Jack B. Rich


	The waitress would earn her tip if, barely audibly, she were to mutter "Idiolect"
as she took the order

Alan
>-- Message original --
>To: dogme@yahoogroups.com
>From: "lifang67" <kellogg@n...>
>Date: Sun, 12 Oct 2003 06:07:46 -0000
>Subject: [dogme] Jack B. Rich
>Reply-To: dogme@yahoogroups.com
>
>
>And if you were in a rather Bohemian cafe sitting around a table with 
>a group of nondescript yuppies in blue suits saying "I want a 
>martini", you might well be tempted to say, with a flourish:
>
>"A glass of water is wanted by me."
>
>The bored waitress would undoubtedly appreciate the exquisite 
>contradiction of calling attention to your agency by using a 
>grammatical structure usually employed to suppress it, and she would 
>be much less likely to forget your order.



	


	Group: dogme
	Message: 4878
	From: Sue Murray
	Date: So Okt 12, 2003 10:21 

	Subject: Re: End of Week 3 (presentations)


	Like Diarmuid, I find presentations are often best jacked unless they're of
the more spontaneous, informal kind; but when giving presentations is part
of what students need/expect to learn how to do, some degree of practice is
helpful, because giving a presentation is a particular skill in itself; and
keeping the audience interested is part of that difficult skill; if the
audience already pretty much knows what's going to be said, that interest is
very hard to maintain; whatever the task or not?

perhaps the end of a long week is not
always the best time for presentations either; and they pretty much knew the
content of each other's presentations, having worked on them together and
also done a plenary example. All of which is great scaffolding for a 'real'
presentation - eg, to a new audience, rather than peers; such as arranging
for other people (even teachers, students from other classes, admin staff)
to come in to listen and ask questions, and learn something new.
Or working in small groups on (even completely) different 'surprise'
presentations, so the content and format is not 'stale' for a peer audience.

And, as Rosemary says,
spreading them out over a period, unless they're very short (fine-tuning to
a specific time limit can sometimes be a useful option/goal for
presentations, provided it means that essential information and ideas - and
their delivery - are clearly and calmly focused on, rather than just speed
and doing everything in a hurry!).

(one informal way of working on this could be using an 'onion' type activity
where everyone presents their presentation to 3 different people, but they
have progressively a minute less each time; this is along the lines of what
is sometimes known as 4-3-2 - (the following quote is from Larsen Freeman) -
tho it can be 3-2-1 or 5-4-3 or whatever, depending on the topic and degree
of spontaneity or preparation etc. So far I've always found students find
it exhilarating and beneficial, and as both speakers and listeners have lots
of positive and interesting observations; one option is to have 'followers'
who listen to the same person's 3 versions and so can make very specific
comments (about clarity and effectiveness, changes and improvisations and
differences, etc)
"Arevart and Nation (1991) conducted a simple study. Students were asked to
deliver a four-minute talk on a familiar topic to a partner. They then
changed partners and delivered the same talk to a different partner, but
with a three-minute time limit. Finally, they changed partners again and
delivered the same talk in two minutes to their new partner. The mere
repetition of the talk under increasingly severe time constraints was
effective not only in enhancing fluency but also, somewhat unexpectedly, in
improving grammatical accuracy"
(from grammar to grammaring, p 107)



	


	Group: dogme
	Message: 4879
	From: Sue Murray
	Date: So Okt 12, 2003 10:22 

	Subject: Fw: week 3.3 (common errors)


	Rob writes:
> Started out this morning by boarding a paragraph or two containing what I
found to be common errors in the papers I'd read by students on the slide
show about Nicaragua that we watched last week. Students looked for the 12
errors I said were there in pairs before coming up to the board to correct
them. Next, I handed back their papers on the Nicaragua slide show and let
them look them over for a few minutes before asking if there were any
questions.
>To be honest, I often doubt whether this type of activity has any impact on
reducing learner errors, promoting 'noticing' (the ELT term) or helping
learners process interlanguage in a constructive way

I share your doubts Rob; and continue to feel that 'error correction' is one
of the most complex and misunderstood aspects of the classroom.

I've posted about this before, so won't go on; but I much prefer the term
'developing accuracy', not as a trendy paraphrase for 'error correction',
but as something much wider.

for example, what I call 'fit' - noticing and focusing more on things that
learners
themselves ask about (these are not necessarily 'errors', but also often
doubts and insecurities which address their own developing language system)
rather than just
or mainly 'objective' errors; when addressing 'objective' errors (eg,
chosen by the teacher, not the learner), when possible trying to be
selective as to 'type' - not just common errors, but errors that have
something IN common - eg, they relate to talking about the past, or the use
and meaning of a particular expression, or different ways of expressing
disagreement, or use of the negative, whatever;
and highlighting/recycling great things that learners say and write, for
everyone to benefit from and think about. And thinking of/about
alternatives when that's more to the point than 'correct' or 'incorrect';
and, perhaps above all, using directly learner created context and text
as the main impetus.

and 'error correction' promotes the idea of reducing learner errors;
'developing accuracy' promotes the idea of amplifying/increasing/deepening
learner choice, precision, appropriacy and expression ......?
error correction often has rather black and white connotations, with not so
much room for manoevre - or growth - in between.

Using student produced examples as a correction/find the errors activity, as
Rob did, is something which seems neat and logical and learner centred, but,
like Rob, I don't find in practice that it engages the same depth of
attention and meaningfulness as dealing (briefly and in the context) with
'live' and passing questions (which often develop a usefully 'repetitive
cycle' of their own, with the same or similar things coming up, as these
things gradually become more familiar and 'friendly'), or even bringing into
focus a particular item or type of language use that seems to be commonly
tricky for the students.

On the other hand, while students are finding the errors in order to
complete an 'error hunt' task, they are discussing their views about and
thinking about
language, so even if the 'aim' of the specific corrections may often be just
a surface skim (or skam) in order to fulfill the task, there's still lots
of interaction and language processing going on, even if it often feels more
like dissection than creation! (and has anyone else ever noticed how the
language students tend to discuss and ponder and even argue amongst
themselves about most in these type of 'error' activites often tend not to
be part of the targeted errors at all...?)

another thing about 'find the error' activities can be that students often
switch to a 'grammatical rules' mode which can tend to throw meaning out of
the window.

anyway, telling or willing students what to notice never 'feels' the same
as what they notice themselves; and what they notice - or want to say -
themselves has the benefit of their personal 'ready made' context of where
they're coming from;

As I say, I think it's a very difficult, but very important, aspect of
classroom learning. It's always, and continually, making me think.
Students tell me they find direct (heat of the moment) 'corrections' most
effective and welcome. But I do suspect this is only part of the story -
eg: a student is talking about how he feels about imminent fatherhood, and
about the latest ecograph; he's trying to get the word 'waving' from
somewhere (the baby's hand moving on the ecograph as if waving to whoever's
watching), and he's a little unsure and stumbling about the pronunciation of
'gynaecologist' (as his teacher is about the spelling :); he's also
reliving the experience, he's also putting together a somewhat complex and
very vivid narrative to share the experience with his listeners; as well as
reaction, there are opportunties for reformulation and reconfirmation on the
part of his listeners (teacher included), but to correct, for example, a
missing third person s would not only be like water off a duck's back (or
throw things off course because it just doesn't tie in with the type of
language the guy is processing), but would also be a gross contravention of
following the story and its expression; whereas help with things like the
'as if he was waving' and the gyno feels like 'correction' of a 'satisfying'
kind to the learner.

Or so it often seems to me. But of course, I can't really know ......!

Sue



	


	Group: dogme
	Message: 4880
	From: Sue Murray
	Date: So Okt 12, 2003 10:23 

	Subject: Re: Re: Dogme Textbooks


	I certainly think it's true to say that 'literally millions' of people have
learned English *without* a course book.

btw (used not to 'change the subject', but to add something related), has
anyone read Jim Wingate's article in the latest hlt (www.hltmag.co.uk)? One
thing he seems to be saying is that the packaging of English into
coursebooks and simple mcnuggets is a wonderful thing, because it has
enabled people who otherwise have no opportunity and who have no contact
with 'native' English to learn it (in a more international version).

food for thought .....

Sue


----- Original Message -----
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Saturday, October 11, 2003 10:15 PM
Subject: Re: [dogme] Re: Dogme Textbooks
I was at a function in London last night when a Very Famous
Coursebook Writer rounded on me and told me that millions of
students had learned English from her books , literally millions.
And she fixed me with her glittering eye and shouted (because it
was noisy but also, I suspect, out of passion) "You see -
coursebooks work!" And then qualified this to say "Well SOME
coursebooks work" before disappearing into the night. I was quite
upset by this encountner. It was like one of those malediction
scenes in a Verdi opera.

I had to pass it on, Scott



	


	Group: dogme
	Message: 4881
	From: Fiona
	Date: So Okt 12, 2003 11:15 

	Subject: Re: Dogme Textbooks


	Sounds like you were talking to someone who gives little or no credit 
to teachers, learners or classroom dynamics (or to the writer of the 
teachers' guide, at a pinch - unlikely to have been the same person). 
If all those literal millions had just sat on their ownsome with said 
coursebook, they wouldn't have learnt English. They'd have learnt - 
or 'done' - the contents of the coursebook. Nothing more. 

Hiss boo to whoever to was. 




--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> On 10 Oct 03, at 11:49, profshaun36 wrote: I think we should be 
careful > before we even slightly advocate the coursebook´s use or 
are we worried
> > more about the publishers. I think they will survive and adapt 
whatever
> > the dogme members say. Shaun
> 
> 
> I was at a function in London last night when a Very Famous 
> Coursebook Writer rounded on me and told me that millions of 
> students had learned English from her books , literally millions. 
> And she fixed me with her glittering eye and shouted (because it 
> was noisy but also, I suspect, out of passion) "You see - 
> coursebooks work!" And then qualified this to say "Well SOME 
> coursebooks work" before disappearing into the night. I was quite 
> upset by this encountner. It was like one of those malediction 
> scenes in a Verdi opera. 
> 
> I had to pass it on, Scott



	


	Group: dogme
	Message: 4882
	From: Maria Jordano
	Date: Mo Okt 13, 2003 12:03 

	Subject: Re: Re: Dogme Textbooks


	Hi Alan, 

You could go directly to "messages" from this Yahoo
group and delete it, but I think this option is only
possible as moderator....

Kind Regards, 

María



=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
Do you Yahoo!?
The New Yahoo! Shopping - with improved product search
http://shopping.yahoo.com


	


	Group: dogme
	Message: 4883
	From: profshaun36
	Date: Mo Okt 13, 2003 1:36 

	Subject: Re: Jack B. Rich


	We had the same "conversational competence" talk here in Brazil last 
year on the celebratory tour (it was named something like that). 
Doesn´t seem like it was adapted to deal with the different teaching 
environments we must both work in.
However, it wasn´t the talk that got me going it was the videos 
of "how to teach my coursebooks". The bit I saw consisted of a 
teacher from Mexico dressed in jacket and tie. (I´m sure they 
wouldn´t normally wear them in class, maybe someone could correct me) 
and a group of young learners with their backs to the camera. The 
teacher stood infront of the class with the book open, held up with 
the pages facing the group. The instructions were mostly - do this 
then do that and after move onto the next section. He never put the 
book down as he moved round the class to check what the learners were 
doing. How depressing!
I was disappionted as I´d found some of his work so accessible and 
practicle and then the video shattered everything.



	


	Group: dogme
	Message: 4884
	From: profshaun36
	Date: Mo Okt 13, 2003 1:50 

	Subject: Re: Dogme Textbooks


	It´s a shame you couldn´t have invited her to join the group and 
learn a thing or three.
I can guess she is about 50, probably wearing extremely long flowered 
frumpy dresses (possible a beret too). Her hair hasn´t been washed in 
a few days and she is probably the cats whiskers as far as the 
publishers are concerned. 
Her shout was probably the most exciting thing she´s done in years.
It shows you how concerned she is that some people think when they 
teach.
Let me get my teeth into her Arggggggggggggggggggggggggggggg
Shaun

--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> On 10 Oct 03, at 11:49, profshaun36 wrote: I think we should be 
careful > before we even slightly advocate the coursebook´s use or 
are we worried
> > more about the publishers. I think they will survive and adapt 
whatever
> > the dogme members say. Shaun
> 
> 
> I was at a function in London last night when a Very Famous 
> Coursebook Writer rounded on me and told me that millions of 
> students had learned English from her books , literally millions. 
> And she fixed me with her glittering eye and shouted (because it 
> was noisy but also, I suspect, out of passion) "You see - 
> coursebooks work!" And then qualified this to say "Well SOME 
> coursebooks work" before disappearing into the night. I was quite 
> upset by this encountner. It was like one of those malediction 
> scenes in a Verdi opera. 
> 
> I had to pass it on, Scott



	


	Group: dogme
	Message: 4885
	From: djn@d...
	Date: Mo Okt 13, 2003 4:49 

	Subject: Significance of letter order in reading


	I don't know if you all saw the message circulating on the internet in September 
apparently revealing that the order of letters in a word were not very signficant for 
comprehension as long as the first and last latter were correct.

Richard R. has just posted the URL below to CETEFL giving more information about 
this:

http://www.mrc-cbu.cam.ac.uk/~matt.davis/Cmabrigde/

That word at the is CORRECTLY written.


Dennis



	


	Group: dogme
	Message: 4886
	From: djn@d...
	Date: Mo Okt 13, 2003 6:03 

	Subject: Re: End of Week 3


	A few short comments:

1. One way of getting learners to listen to each other's presentations is first to develop 
a detailed assessment form which they have to fill in so that they have something to do 
as their fellow students drone on.

2. Does the practice of getting students to make presentations need thinking through? 
It's still frontal, innit, even if it is a student fronting rather than an instructor?

3. There we go. 10 want more grammar..........'Grammar' is the most stubborn weed in 
the garden of learning.

Herr Virgo aka Jungfrau



	


	Group: dogme
	Message: 4887
	From: djn@d...
	Date: Mo Okt 13, 2003 6:03 

	Subject: Re: Re: Dogme Textbooks


	Scott's encounter with the angry VFCW (Very Famous Coursebook Writer) reminds me 
by some process of association of a very distinguished historian at Cambridge (G.R. 
Elton) who used to begin his course of lectures by saying:" All the published books on 
this period are absolute rubbish - except mine."

The VFCW apparently didn't give Scott the chance to make some of the points that he 
and others on this list can make much more effectively than I can.

1. The realistic dogemeist accepts that in most parts of the world student, parental and 
ministerial expectations plus the economic thrust of large publishers are likely to ensure 
that there will always be textbooks.

2. For the dogmeist, however, the ultimate aim is to optimise learning and that priority 
leads to the marginalization of the use of the textbook.


Dennis



	


	Group: dogme
	Message: 4888
	From: Rita Baker
	Date: Mo Okt 13, 2003 10:59 

	Subject: Re: Re: Dogme Textbooks


	Dear Sue,

I must say that although I now never use course books, in my early years as 
a teacher I did learn a lot from them - both how and what to teach and how 
and what not to teach.

In my view, to be able to use both the learners and the teachers as a 
resource, the teachers do need to know how to deal with the 'real' language 
that gets produced. I find I have to put in a lot of work with 'new' 
teachers developing language awareness, both of English and the kind of 
perceptions which learners may bring from their mother tongue.

I'm new to the group, so maybe this issue has been explored before; I 
suppose my question is: 'How do you train teachers, and develop in them the 
competence and confidence to teach without a coursebook?'

Rita


Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.524 / Virus Database: 321 - Release Date: 10/6/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4889
	From: Justin Ehresman
	Date: Mo Okt 13, 2003 12:21 

	Subject: Re: Re: self learning (was Dogme Textbooks)


	Actually I disagree.... I myself 'learned' several languages with nothing more than a text book... OK, my level of fluency only really took off once I came in contact with native speakers... but I agree that books can sometimes give an opportunity that would otherwise be absent. Where can a German in Golm (small village in Brandenburg) learn Navajo? Nowhere... but from a book (ok, or the internet... but that's still self learning). I met plenty of people who've learnt this way. Again, I stress only to a point... as sooner or later you reach your limits and pronunciation as well as listening do suffer....

Justin in Berlin


Fiona <fiolima@h...> wrote:
Sounds like you were talking to someone who gives little or no credit 
to teachers, learners or classroom dynamics (or to the writer of the 
teachers' guide, at a pinch - unlikely to have been the same person). 
If all those literal millions had just sat on their ownsome with said 
coursebook, they wouldn't have learnt English. They'd have learnt - 
or 'done' - the contents of the coursebook. Nothing more. 

Hiss boo to whoever to was. 




--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> On 10 Oct 03, at 11:49, profshaun36 wrote: I think we should be 
careful > before we even slightly advocate the coursebook´s use or 
are we worried
> > more about the publishers. I think they will survive and adapt 
whatever
> > the dogme members say. Shaun
> 
> 
> I was at a function in London last night when a Very Famous 
> Coursebook Writer rounded on me and told me that millions of 
> students had learned English from her books , literally millions. 
> And she fixed me with her glittering eye and shouted (because it 
> was noisy but also, I suspect, out of passion) "You see - 
> coursebooks work!" And then qualified this to say "Well SOME 
> coursebooks work" before disappearing into the night. I was quite 
> upset by this encountner. It was like one of those malediction 
> scenes in a Verdi opera. 
> 
> I had to pass it on, Scott


Yahoo! Groups Sponsor
To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 


==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================

---------------------------------
Do you Yahoo!?
The New Yahoo! Shopping - with improved product search

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4890
	From: scott_thornbury
	Date: Mo Okt 13, 2003 12:40 

	Subject: More on listening


	Unsurprisingly, perhaps, the two articles on listening in the latest 
ELT Journal (that I said I would report on) seem to confirm a lot of 
the suspicions voiced recently on this list regarding the wisdom 
of "doing listenings" in the classroom, especially where the standard 
approach to such listenings is a) activating schematic knowledge; b) 
pre-teaching vocabulary; c) setting gist questions. This is a 
perfectly valid sequence of activities if the aim is to get them 
through the immediate (disembodied) text, but probably not much value 
in terms of preparation for the cut-and-thrust of "live" listening. 
In other words, the orthodox sequence is a way of "doing listenings" 
but not of developing "listening" proficiency.

John Field's article "calls for greater attention to the [bottom-up] 
perceptual processes involved in second language listening", 
specifically lexical segmentation, i.e. where does one damned word 
stop and the next one start? Hence, "the most effective remedial 
listening work involves dictation ... The exercise should require 
that learners write down short, unpaused sentences, each sharing the 
feature which caused the original difficulty [e.g. a contraction, a 
reduced form, etc[; that these sentences are uttered as naturally as 
possible or taken form an authentic text; and that attention to 
errors of listening does not becoem side-tracked by attention to 
errors of spelling". (Very dogme technique, dictation). Field 
dismisses "comprehension-based" approaches to teaching and assessing 
listening, since it encourages a focus on the product and not the 
process, of listening. Besides, without exhaustive quizzing of the 
learner, we are none the wiser as to how he or she achieved 
the "right" answer to a comprehension question - it may have been 
complete guesswork, indeed, was probably complete guesswork,given the 
way guesswork is so encouraged in the "standard" approach.

Magnus Wilson is also concerned with the process, especially the 
learer's own perceptions of difficulty. He is sceptical of current 
approaches that emphasise listening for gist, top-down processing, 
and listening strategies, and favours "bottom-up approaches that 
focus on word recognition". To quote him more fully: "Although top-
down processing is used by all listeners, it is not the ideal, and we 
should keep in mind that the learners' ultimate aim is to rely less 
on contextual guesswork, and more on hearing what was actually said. 
Current EFL teaching has tended to overlook this point" (p. 336)

His recommended technique for sensitizing learners to their own areas 
of difficulty (since, as Field points out, "the listening process is 
not accessible to [outside] inspection in the way that skills such as 
speaking and writing are") is dictogloss, again very dogme. Students 
listen to a short text and attempt to reconstruct it. They then 
compare their reconstruction with the original. (More hearings may 
have been necessary, of course). Wilson's addition to this standard 
activity type is to then hand out a questionnaire, which includes the 
question: What problems did you have? Circle the problem words [in 
your text] and write a, b, cd, e, or f beside them.
a) I couldn't hear which sound it was.
b) I couldn't separate the sounds into words.
c) I heard the words but couldn't remember their meaning quickly 
enough.
d) This word was new to me.
e) I heard and understood the words but not the meaning of that part 
of the sentence.
f) Other problems. 

They then hear the text again, for the satisfaction of being able to 
match spoken signal with written text. 

Observing students doing this kind of task led Wilson to believe that 
only until these lower order problems are sorted out do learners 
start processing the text at higher cognitive levels (e.g. using 
contextual information to resolve difficulties). "I suspect that it 
is, in fact, unreasonable to expect students to make much use of 
their higher cognitive levels unless we help them find the causes of 
their lower-level problems first". 

As a postscript, for me it has been interesting see how, once you 
subject received wisdoms about,say, listening and reading to the 
dogme "lens", a lot of your conclusions are similar to those of 
psycholinguists who have researched the mental processes involved. 
Moreover, a lot of the most useful techniques for addressing these 
areas are both rather traditional and very dogme. And not unfamiliar 
to the wonderful Lionel Billows (The techniques of Language Teaching, 
1961) who wrote "The nearest I ever got to liking French during my 
shcooldays was when our French master gave us the same piece of 
dictation twelve times over within a few weeks" . He adds: "I have 
found, in learning sveral languages, that what I need most urgently 
is the ablity to listen attentitvely to representative samples of 
language, in such a way that i can hold them in my mind complete and 
see them whole".

More on Billows later, and thanks to Dennis for making me aware of 
this amazing pre-dogmeist.

Scott



	


	Group: dogme
	Message: 4891
	From: David Read
	Date: Mo Okt 13, 2003 1:18 

	Subject: Re: Re: Dogme Textbooks


	Dear Rita,

I really wouldn't want to train teachers to work without a course book completely. While certain private schools may allow teachers to design their own courses in whatever way they see fit, the vast majority of English teaching around the world takes place in state schools and that means enforced use of government-designed textbooks upon which the students exams are based. I think we would be doing teachers a huge disservice if we didn't give them some training in how to use course books effectively (how to adapt it, how to realistically jettison bits of it) rather than encouraging them not to use them at all.

David
----- Original Message ----- 
From: Rita Baker 
To: dogme@yahoogroups.com 
Sent: Monday, October 13, 2003 3:59 PM
Subject: Re: [dogme] Re: Dogme Textbooks


Dear Sue,

I must say that although I now never use course books, in my early years as 
a teacher I did learn a lot from them - both how and what to teach and how 
and what not to teach.

In my view, to be able to use both the learners and the teachers as a 
resource, the teachers do need to know how to deal with the 'real' language 
that gets produced. I find I have to put in a lot of work with 'new' 
teachers developing language awareness, both of English and the kind of 
perceptions which learners may bring from their mother tongue.

I'm new to the group, so maybe this issue has been explored before; I 
suppose my question is: 'How do you train teachers, and develop in them the 
competence and confidence to teach without a coursebook?'

Rita
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	Group: dogme
	Message: 4892
	From: Maria Jordano
	Date: Mo Okt 13, 2003 1:33 

	Subject: Re: Re: self learning (was Dogme Textbooks)


	Hi all, 

This post has made me think about one thing... perhaps
it does not matter the way you learn, if there is
motivation, but the results you get from that
learning. 

Last week I was commenting with a college of mind how
good was the Spanish one of her students had get with
the only help of a Spanish course book from the
Spanish civil war time... Obviously, he had a very
artificial Spanish. His teacher said it sounded like
other century Spanish speaker, but it had been
polished during this year in Spain, and, believe me,
now his accent is great!

On the other hand, this same case reminds me of all
those African vendor who sell craft and compliments
everywhere, and I get all always shocked with the so
real Spanish the get to learn without a book. 

There are many teachers like me, learning English for
more than 20 years, and I am not sure it was because
of those horrible methods teaching the most artificial
language, or what, but I think we could never achive a
similar lever to these two cases that I have just
described...

Last one has made me think a lot...

María

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
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	Group: dogme
	Message: 4893
	From: profshaun36
	Date: Mo Okt 13, 2003 1:42 

	Subject: Training and Textbooks


	> I agree.
We must however see course books as one resource and not the main 
focus of training courses. Allowing teachers to adapt and not train 
them to DO the course book would be I think more sensible. Every 
course that I have been on has always seemed to be planned this way.
After some time and classroom practice, the process of seeing if the 
coursebook is actually necessary and so deals with the needs of the 
learners would them come up. The teacher can then make the decision 
can be made to use or drop the damn thing.



> I really wouldn't want to train teachers to work without a course 
book completely. While certain private schools may allow teachers to 
design their own courses in whatever way they see fit, the vast 
majority of English teaching around the world takes place in state 
schools and that means enforced use of government-designed textbooks 
upon which the students exams are based. I think we would be doing 
teachers a huge disservice if we didn't give them some training in 
how to use course books effectively (how to adapt it, how to 
realistically jettison bits of it) rather than encouraging them not 
to use them at all.
> 
> David
> ----- Original Message ----- 
> From: Rita Baker 
> To: dogme@yahoogroups.com 
> Sent: Monday, October 13, 2003 3:59 PM
> Subject: Re: [dogme] Re: Dogme Textbooks
> 
> 
> Dear Sue,
> 
> I must say that although I now never use course books, in my 
early years as 
> a teacher I did learn a lot from them - both how and what to 
teach and how 
> and what not to teach.
> 
> In my view, to be able to use both the learners and the teachers 
as a 
> resource, the teachers do need to know how to deal with 
the 'real' language 
> that gets produced. I find I have to put in a lot of work 
with 'new' 
> teachers developing language awareness, both of English and the 
kind of 
> perceptions which learners may bring from their mother tongue.
> 
> I'm new to the group, so maybe this issue has been explored 
before; I 
> suppose my question is: 'How do you train teachers, and develop 
in them the 
> competence and confidence to teach without a coursebook?'
> 
> Rita
> 
> 
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	Group: dogme
	Message: 4894
	From: Rita Baker
	Date: Mo Okt 13, 2003 1:56 

	Subject: Re: More on listening


	I enjoyed your contribution, Scott, on the latest ELT Journal articles on 
listening. The thing that always bugs me about traditional listening 
exercises is how artificial they are. Unless one is an avid radio listener, 
most listening takes place in situations which actually involve the 
listener directly and include visual clues.

To give an example of this: all the students I work with are residential 
here - i.e. I eat with them. We frequently invite local native speakers in 
to provide company and authentic conversation. I remember once a high level 
Italian speaker getting really depressed because at one point he couldn't 
follow the conversation. I realised that the problem was not linguistic but 
conceptual. The conversation between us 'locals' was so cryptic that he 
couldn't pick up any clues. This observation was later confirmed by a 
native speaker from 'out of area' similarly being unable to follow a 
conversation - only, being a native speaker, she didn't fret about it. (I 
don't wish to give the impression that we make no effort to involve guests 
by the way! But sometimes you do have to give a little background to make 
the conversation intelligible).

Many listening exercises include conversations between two or more 
speakers. How often do we listen to other people's conversations without 
being part of them? This is particularly true of recordings for teaching 
'telephone conversation'.

I remember when I was being taught Arabic by 'EFL' methods how frustrated I 
got at not understanding a listening exercise. I just didn't have the key 
vocabulary and repeated listening didn't help me - to understand. However, 
having finally had the vocabulary explained to me, I did understand it when 
I heard it again in a real situation.

I have found that repeated listening does help when the vocabulary is known 
but not recognised.

One exercise I have found to be really useful is the following:

Play the recording (2 or 3 sentences at most). Ask the learners to write 
down anything they hear, evening if it makes no sense to them. (They 
mustn't try to make sense of it if the sense isn't obvious). Play the tape 
several times until every sound has been captured - (they can pool their 
observations) and then look at the sense of it. Students are always 
surprised to discover each time that they can 'hear' a little bit more. One 
student even asked me how I managed to make the tape go slower without the 
voices going deeper. He just wouldn't be convinced that the speed hadn't 
changed but that he was 'understanding quicker!'

The interesting thing about this exercise is what it throws up. For 
example, a learner who thinks s/he has heard 'choose' will go straight up a 
blind alley trying to make sense of it when the actual original is 'What 
use'. Once they've noted all the sounds they can hear they begin to see 
that certain interpretations are not possible and you discover phenomena 
such as catenation.

Interestingly, the listening skill they develop seems to transfer very 
rapidly. Also, a kind of determination sets in to grasp the last elusive 
sound. I think it is essential for them to be able to understand words - 
and streams of words - as they really sound in connected speech. Too much 
emphasis on guessing the content can encourage them to reformulate what 
they hear into the way they they themselves would pronounce it.

I was very much criticised by one observer for playing the same extract (of 
about 45 seconds) about a dozen times. According to the 'rules' apparently, 
that was out of order. The fact that it became a challenge and a bit of a 
game for the learners - and they actually enjoyed it and got quite a lot 
out of it - didn't seem to count!

Rita
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	Group: dogme
	Message: 4895
	From: Adrian Tennant
	Date: Mo Okt 13, 2003 2:11 

	Subject: Listening & Native Speakers


	Rita wrote:

> I remember once a high level Italian speaker getting really depressed
because at one point he couldn't follow the conversation. I realised that
the problem was not linguistic but conceptual. The conversation between us
'locals' was so cryptic that he couldn't pick up any clues. This observation
was later confirmed by a native speaker from 'out of area' similarly being
unable to follow a conversation only, being a native speaker, she didn't
fret about it. (I don't wish to give the impression that we make no effort
to involve guests by the way! But sometimes you do have to give a little
background to make the conversation intelligible).


I'd like to take this point and join it with a topic that came up a week or
so ago - namely 'exposing' students to examples of 'Native Speech'.

My first issue here is with what is meant by 'Native Speaker' (and Speech).
For example, my daughter was born in Hungary (her mother tongue is
Hungarian), her father tongue is English. But then she lived in Ecuador and
went to school there. Finally she moved to Britain (Wales first) before
moving to England. Her most proficient language is English.
There are many such instances of 'mixed' backgrounds and the concept of
'Native Speaker' makes little sense.

On top of this you have the issue of accents and dialects.

When we first moved to Nottingham my wife (who is Hungarian and an EFL
teacher) went to the local school to pick up our daughter. She came home
really depressed and said "I met a woman who spoke to me for 10 minutes, I
only understood three words!). The next day I went to the school. I arrived
home and said, "I met the same woman, I didn't understand anything!). The
woman in question had a very strong Nottinghamshire accent and colloquial
use of lexis.

Surely our task is to make our learners a) proficient users of the language,
b) confident that they can adapt & learn without the 'structure' of the
classroom.

Dr Evil



	


	Group: dogme
	Message: 4896
	From: midill@a...
	Date: Mo Okt 13, 2003 10:52 

	Subject: Re: Training and Textbooks


	You can use a texbook without being a slave to a textbook. 

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4897
	From: djn@d...
	Date: Mo Okt 13, 2003 3:23 

	Subject: Re: Listening & Native Speakers


	Some of my relatives are from Norfolk. When I used to visit them regularly, for the first 
half an hour, let's say, I found it very hard indeed to understand what they were saying, 
but after a while I began to be able to follow.

It would be very interesting to know what happened during the thirty minutes. Why was I 
increasingly able to understand more? Did they adjust to talking to me?

It's a mystery to me what happened, but, ideally, somehow, we want to enable our 
learners to understand people talking English in accents and dialects - especially, of 
course, non-British varieties of English.

Dennis



	


	Group: dogme
	Message: 4898
	From: sthornbury@w...
	Date: Mo Okt 13, 2003 3:30 

	Subject: Re: More on listening


	Rita's example of the student getting "stuck" on what he/she 
thought was "choose" but in fact was "what use" is echoed by this 
bit from the John Field article on ths ubject of "matc ing 
stretiegies", that is "scanning continuous speech for matches 
betwen sequences of sounds and items of known vocabulary. In 
the anxiety to achieve matches, word boundaries are often 
breached" E.g. : Speaker "I went to assist a passenger" Student 
1 hears "a sister". "The 'matching strategy' is a natural and 
productive one in the early stages of learning. The danger lies not 
in the stratgey itself but in the tendency of stduents to overlook the 
tentative nature of the matches they achieve. There is a strong 
likelihood that Student 1 above will go on to construct a mental 
model of the text which includes somebody's sister, even to the 
point of reshaping what comes next, in order to fit her in somehow".



	


	Group: dogme
	Message: 4899
	From: Jane Arnold
	Date: Mo Okt 13, 2003 4:31 

	Subject: Re: More on listening


	Not only are non-native students affected by this sort of thing. I 
remember doing an "oposición" here in Spain years ago, an exam for 
tenured English teaching positions in secondary schools. One of the 
parts was a dictation where I, as a native speaker had an advantage 
supposedly. The text came from a Hardy novel and had a description of 
someone's pagan eyes - I heard - and wrote down for the dictation 
"painted eyes". Should have known better from the context. (but I 
passed and got the job anyway.)
jane
sthornbury@w... escribió:

> Rita's example of the student getting "stuck" on what he/she
> thought was "choose" but in fact was "what use" is echoed by this
> bit from the John Field article on ths ubject of "matc ing
> stretiegies", that is "scanning continuous speech for matches
> betwen sequences of sounds and items of known vocabulary. In
> the anxiety to achieve matches, word boundaries are often
> breached" E.g. : Speaker "I went to assist a passenger" Student
> 1 hears "a sister". "The 'matching strategy' is a natural and
> productive one in the early stages of learning. The danger lies not
> in the stratgey itself but in the tendency of stduents to overlook the
> tentative nature of the matches they achieve. There is a strong
> likelihood that Student 1 above will go on to construct a mental
> model of the text which includes somebody's sister, even to the
> point of reshaping what comes next, in order to fit her in somehow".
>
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> Click to learn more... 
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>
>
>
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> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service 
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4900
	From: Robert M. Haines
	Date: Mo Okt 13, 2003 5:30 

	Subject: Re: Listening & Native Speakers


	For an interesting read on this with concrete examples as well, David Block
quotes and paraphrases Vivian Cook's multi-competence model in "The Social
Turn in Second Language Acquisition" (2003) Georgetown University Press,
ISBN 0-87840-144-X

Rob

----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Monday, October 13, 2003 6:11 AM
Subject: [dogme] Listening & Native Speakers


> Rita wrote:
>
> > I remember once a high level Italian speaker getting really depressed
> because at one point he couldn't follow the conversation. I realised that
> the problem was not linguistic but conceptual. The conversation between
us
> 'locals' was so cryptic that he couldn't pick up any clues. This
observation
> was later confirmed by a native speaker from 'out of area' similarly
being
> unable to follow a conversation only, being a native speaker, she didn't
> fret about it. (I don't wish to give the impression that we make no
effort
> to involve guests by the way! But sometimes you do have to give a little
> background to make the conversation intelligible).
>
>
> I'd like to take this point and join it with a topic that came up a week
or
> so ago - namely 'exposing' students to examples of 'Native Speech'.
>
> My first issue here is with what is meant by 'Native Speaker' (and
Speech).
> For example, my daughter was born in Hungary (her mother tongue is
> Hungarian), her father tongue is English. But then she lived in Ecuador
and
> went to school there. Finally she moved to Britain (Wales first) before
> moving to England. Her most proficient language is English.
> There are many such instances of 'mixed' backgrounds and the concept of
> 'Native Speaker' makes little sense.
>
> On top of this you have the issue of accents and dialects.
>
> When we first moved to Nottingham my wife (who is Hungarian and an EFL
> teacher) went to the local school to pick up our daughter. She came home
> really depressed and said "I met a woman who spoke to me for 10 minutes, I
> only understood three words!). The next day I went to the school. I
arrived
> home and said, "I met the same woman, I didn't understand anything!). The
> woman in question had a very strong Nottinghamshire accent and colloquial
> use of lexis.
>
> Surely our task is to make our learners a) proficient users of the
language,
> b) confident that they can adapt & learn without the 'structure' of the
> classroom.
>
> Dr Evil
>
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4901
	From: Robert M. Haines
	Date: Mo Okt 13, 2003 5:37 

	Subject: Listening and Week 4


	The thread has inspired me to do some dicattion in class today. Last week, I read nine items that were pieces of phrases, e.g. I read /n/, which is part of 'rock and roll'. You might recognize this from "The Pronunciation Book" by Tim Bowen and Jonathan Marks, (1992) Pearson English Language Teaching. It's an awareness-raising exercise centered around connected speech.

So today, I might read out different phrases, e.g. 'salt and pepper', reducing the 'and' to /n/. This type of recycling might help learners activate some of the information from last week.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4902
	From: djn@d...
	Date: Mo Okt 13, 2003 5:43 

	Subject: Re: More on listening


	An example does not come to mind, but many of you will remember how you heard the 
words of hymns and prayers as a child. I have such a recollection, but it is lexical.

"There is a green hill far away
Without a city wall."

I was puzzled for years since I didn't know any green fields WITH a city wall...

Any illustrative chilhood interpretive mis-hearings?

Dennis



	


	Group: dogme
	Message: 4903
	From: Robert M. Haines
	Date: Mo Okt 13, 2003 6:05 

	Subject: Re: More on listening


	In the the Charlie Pride (one of only a few black country music singers in
the U.S.) line: 'Is anybody going to San Antone (San Antonio, Texas) or
Phoenix, Arizona', I heard Phoenix, Antalosa.

I thought the first president of the Unites States was Ambraham Washburn.
Yes, I mean A-M-braham. Could have been a combination of fearing names of
the 16th American president, Lincoln, Mt. Washburn (near my hometown) and
the first George in the White House.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Monday, October 13, 2003 9:43 AM
Subject: Re: [dogme] More on listening


> An example does not come to mind, but many of you will remember how you
heard the
> words of hymns and prayers as a child. I have such a recollection, but it
is lexical.
>
> "There is a green hill far away
> Without a city wall."
>
> I was puzzled for years since I didn't know any green fields WITH a city
wall...
>
> Any illustrative chilhood interpretive mis-hearings?
>
> Dennis
>
>
>
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>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
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	Group: dogme
	Message: 4904
	From: Rita Baker
	Date: Mo Okt 13, 2003 8:44 

	Subject: Re: Listening & Native Speakers


	Dear Dr. Evil,

I agree with you absolutely. What interested me with the 'high level' 
Italian speaker was that he assumed it was because he didn't speak English 
with 'native' fluency that he couldn't follow the conversation, whereas the 
native English speaker (who only spoke English) realised that lack of full 
context was the problem.

Mrs. Quite-Capable-of-Being-Evil-Herself-On-Occasion
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	Group: dogme
	Message: 4905
	From: Rita Baker
	Date: Mo Okt 13, 2003 8:47 

	Subject: Re: Listening & Native Speakers


	I think it's a question of literally tuning in to the frequency - which 
requires a short period of adjustment. I find this every time I return to 
France. For the first hour or so I feel as if it's only in my imagination 
that I can speak French - and then click, I'm using it.

Rita

At 04:23 PM 10/13/03 +0200, you wrote:

>Some of my relatives are from Norfolk. When I used to visit them 
>regularly, for the first
>half an hour, let's say, I found it very hard indeed to understand what 
>they were saying,
>but after a while I began to be able to follow.
>
>It would be very interesting to know what happened during the thirty 
>minutes. Why was I
>increasingly able to understand more? Did they adjust to talking to me?
>
>It's a mystery to me what happened, but, ideally, somehow, we want to 
>enable our
>learners to understand people talking English in accents and dialects - 
>especially, of
>course, non-British varieties of English.
>
>Dennis
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>
>---
>Incoming mail is certified Virus Free.
>Checked by AVG anti-virus system (http://www.grisoft.com).
>Version: 6.0.524 / Virus Database: 321 - Release Date: 10/6/03

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.524 / Virus Database: 321 - Release Date: 10/6/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4906
	From: Rita Baker
	Date: Mo Okt 13, 2003 8:52 

	Subject: Re: More on listening


	'Our Father, who art in Heaven, Harold be thy name ......

Rita

At 06:43 PM 10/13/03 +0200, you wrote:

>An example does not come to mind, but many of you will remember how you 
>heard the
>words of hymns and prayers as a child. I have such a recollection, but it 
>is lexical.
>
>"There is a green hill far away
>Without a city wall."
>
>I was puzzled for years since I didn't know any green fields WITH a city 
>wall...
>
>Any illustrative chilhood interpretive mis-hearings?
>
>Dennis
>
>
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	Group: dogme
	Message: 4907
	From: Fiona
	Date: Mo Okt 13, 2003 10:21 

	Subject: Re: self learning (was Dogme Textbooks)


	But Justin, it wasn't just the book - it was YOU! Your motivation and 
all that. Many would never have managed. 



--- In dogme@yahoogroups.com, Justin Ehresman <justinehresman@y...> 
wrote:
> Actually I disagree.... I myself 'learned' several languages with 
nothing more than a text book... OK, my level of fluency only really 
took off once I came in contact with native speakers... but I agree 
that books can sometimes give an opportunity that would otherwise be 
absent. Where can a German in Golm (small village in Brandenburg) 
learn Navajo? Nowhere... but from a book (ok, or the internet... but 
that's still self learning). I met plenty of people who've learnt 
this way. Again, I stress only to a point... as sooner or later you 
reach your limits and pronunciation as well as listening do suffer....
> 
> Justin in Berlin



	


	Group: dogme
	Message: 4908
	From: spanishsiesta
	Date: Mo Okt 13, 2003 10:29 

	Subject: More on listening and mis-hearings


	A little cousin of mine had always sang in church "Stand up, stand 
up for Maltesers" instead of "Stand up, stand up for Jesus". (for 
those who don't know, Maltesers are popular chocolate sweets in the 
UK).

In one of my classes, just recently, the students asked if they 
could listen to the Norah Jones song, "Don't Know Why" and try to 
understand what she was saying. There are two lines that go like 
this "Out across the endless sea / I would die in ecstacy. One of 
the students was convinced he had heard "out across the embassy" and 
hooted when he discovered what it was and then went on to explain 
that he'd made up a whole story to go with it and that the singer 
was in love with a foreigner and was ecstatic in the embassy 'cos 
her "papers" had come through and she could then live there legally!

These students love this kind of activity. They usually choose the 
song or ask for a particular singer and then work really hard to 
listen and write down the lyrics. They much prefer this to any 
manufactured activity, perhaps because we all do in our own 
language. I just help where I see fit as we go along and repeat 
parts of the song as often as they want it. They usually do it 
individually first, them work together to get a finished version and 
then I give them the correct lyrics and then we listen again and 
discuss what we think it all means etc. 

On the subject of listening, I never use course books cassettes 
these days, but sometimes feel a bit guilty about the lack of 
exposure my students get to anyone but me and my softened-down-over-
the-years Edinburgh accent. Funnily enough though, I really do 
think the students' ability to listen, decode and respond has 
improved over the year we've been together. "Listening" is never 
treated as a separate "skill" i.e. let's do a listening, but is 
usually as a springboard for something else. Sometimes I record my 
husband/friends speaking about something and then use this in class 
e.g. my students had been asking me about my husband's job and so I 
got him to speak about his job and we listened to that (much better 
than my trying to explain it which is what I started to do!) and 
because they're motivated to understand, they tell me when to stop 
the cassette, play it again, ask me about specific bits etc. There 
are only six students in the class, so we have the luxury of being 
able to do this. 

Still though, I'm occasionally tempted to "do a listening" from a 
coursebook at "their level" just so as I can see how they get on! 
Testing or teaching eh?? Also, I wonder if the students would then 
begin to comment that they had problems with listening, which they 
never do at the moment and ask for more "listenings" - aaggh! I 
might be opening a can of worms I'd rather keep the lid on!

These students have very good English by anyone's standards, by the 
way, and I tend to talk fairly naturally with them, with all the 
stoppings and startings that comes with natural speech. I'd like to 
think this is giving them better practice in developing their 
ability to understand and respond more than listening to a cassette 
with comprehension questions.



	


	Group: dogme
	Message: 4909
	From: Robert M. Haines
	Date: Di Okt 14, 2003 4:38 

	Subject: Week 4.1 - An end to Spanish in class?


	We had a really nice chat with lots of interest and enthusiasm this morning. We talked about a festival the students had attended Saturday and a scrimmage basketball game on Sunday. There was some confusion over the Women's soccer Final over the weekend when I said Germany won and a couple of students replied, "No, Sweden: 1; Germany: 2. We got it sorted out though.

I'd been kicking around this idea of cards to record how many times students speak a language other than English in class (Sorry, who posted that one?), and I wanted to get the students' feedback on it. I explained I'd read an e-mail from a teacher in Korea who practiced this with his students. (Ahem, Herr Jungfrau...) 15 said they thought it was a good idea and 3 said they did not. The three who didn't like the idea were 3 of the stronger students in class. Hmm...

It tuned out that these three objected to different things. One felt her language was being discriminated against, another thought it was just to hard to speak only English and the third agreed. I asked for counter-arguments and/or other opinions. The conversation turned to why everyone was in class, i.e. to learn English. Students talked about how some of their host families had spoken English from the start; it was first to understand them, but gradually they started picking things up. Now, they're glad their host families spoke to them in English. 

Other host family members had tried to practice their Spanish with some students, which the students did not like. One host family insists on English in their home, and the two girls there find it frustrating to communicate with each other in English. They find themselves sneaking off to get some Spanish in now and again.

This was a lively debate with contributions from everyone. In the end, we agreed that we all wanted English only in the classroom. There was clarification, e.g. 'How do you say 'pescado' in English?' was not speaking Spanish. We didn't want to get carried away; however, we wanted the primary language in our classroom to be English. Now what about the card system?




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4910
	From: Robert M. Haines
	Date: Di Okt 14, 2003 4:43 

	Subject: Week 4.1 - An end to Spanish in class? Pt. II


	Now, there was sea change: most students didn't think the card system was efficient as it would require constant monitoring on my part, and theirs, along with the marking of the cards. I said that I would not feel comfortable marking cards; this was much too headmasterly for my style of teaching, and it would make me feel awkward. What to do? I said I saw two alternatives: a punishment/reward system or self-discipline.

The latter seemed to appeal most. One student suggested that each student keep a record on his/her card for hi-/herself only. I wouldn't be involved at all. This went over well. Another student questioned the honesty of everyone in monitoring themselves, but it was decided that this would only harm the dishonest student. So index cards it was. Now, what about a reward? Or would there be negative consequences? It was hard to settle on one reward for everyone: one girl wanted a flower if she had the fewest marks for speaking Spanish in class, a boy wanted a Pepsi, another said it should be only applause for him. Finally, we cam to the conclusion that each student, in alphabetical order, would bring in a small, inexpensive gift each Friday for whomever turned out to have the fewest marks. If there was a tie, we'd play it by ear.

From that moment on, students passed out index cards, wrote their names on them and started recording the number of times they spoke Spanish in class. The stronger student was the first to slip. she said, "I speak a lot. It's no fair." Others caught themselves, too. Everyone seemed to laugh at themselves trying so hard not to speak Spanish. The class was exceptionally quiet. The weaker students said next to nothing. One of them tried out "It's mine!" when her classmate took her pen, then buried her head in her arms in embarrassment as if to say, "Who said that? That's not ME."

During the break, students joked in Spanish about their slips into Spanish. Some said that they wouldn't be able to have any more fun because they didn't know how to joke around and kid each other in English so well. One girl said she thought I'd spent all weekend planning how to keep them from speaking Spanish in class. I explained that I really had just brought up the card idea on a whim, which I had. never mind all the unconscious processing I'd been doing since the initial e-mail about the class in Korea.

I read out short phrases that recycled the connected speech from last week. We talked about the similarities.

I passed out phonemic script envelopes (laminated and cut up phonemic charts in miniature) after introducing three phomemic symbols. Students made words and I gave them feedback.

After the next break, I drew a tree and elicited the various parts, e.g. trunk, branch, bark. The homework would be to draw a tree and ask someone who speaks English to tell the student what each part was called as they pointed to it.

We wrapped up by writing a summary of today's class, which I'm anxious to have a look at now.

Still no word form the three instructors on their input as to vocabulary, texts, etc. for these students.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4911
	From: Richard Cusick
	Date: Di Okt 14, 2003 4:44 

	Subject: What''s wrong with most textbooks


	What's wrong with most language-learning textbooks is
that they are written by MONOLINGUALS.

As one philosopher put it, "If you haven't lived it,
then it isn't real."

It seems to me that a real language-learning textbook
would be written by someone who has mastered two or
three languages (at least).

Does anyone know of such a textbook?

Richard

__________________________________
Do you Yahoo!?
The New Yahoo! Shopping - with improved product search
http://shopping.yahoo.com


	


	Group: dogme
	Message: 4912
	From: Julian Bamford
	Date: Di Okt 14, 2003 5:54 

	Subject: Re: More on listening


	A few weeks ago, I was dazzled by Scott's postings on reading (both 9/17,
subject line: "Reading"). The first one started: "I'm very skeptical about
the whole notion that we should be teaching reading at all. Most students
can already read (like they can walk, type, boil an egg). The fact that
they don't do it in English is not a reading problem - it's a language one.
Spend time on language, and less on skills."

After a career of digesting reading research, it was the sheer
simplicity--and I'd say sheer truth--of Scott's idea that dazzled me. In
American political vernacular it would translate as, 'It's the language,
stupid.'

Now, if all that is true for reading, how much more true is it of the other
receptive skill--listening. So you can imagine my disappointment at
finding Scott (10/13: More on listening") beguiled by John Field and Magnus
Wilson in the latest ELTJ, both advocating class work on the bottom-up
aspect of listening.

Surely there's no more reason to slice and dice bottom-up listening than
there is to do so for reading. (For an example of the latter, see Amos
Paran, also in ELTJ: "Reading in EFL: facts and fictions, Vol. 50, No. 1,
January 1996). Was Scott's head turned because Fields' and Wilson's
solutions to bottom-up problems involve dogme-esque techniques of dictation
and dictogloss?

Anyway, when it comes to listening, I'll eschew all those fancy, teacherly
techniques, and take my guidance from Scott's paragraph quoted at the
beginning of this post, substituting the word 'listening' for 'reading.'
Julian



	


	Group: dogme
	Message: 4913
	From: djn@d...
	Date: Di Okt 14, 2003 6:54 

	Subject: Re: Week 4.1 - An end to Spanish in class? Pt. II


	Rob,

Your long discussion with your students about speaking English only in class warmed 
the cockles of my heart. The discussion itself, of course, was the point.

It's worrying, though, the thought that there is a feeling they won't be able to be 
themselves, that there is a suppressive, restrictive aspect to "English only."

How about.... ( I'm thinking off the top of my head here) ...I believe you have them all 
day.........How about having a "Spanish only" spot i.e. x minutes per day, regularly, 
when they only speak Spanish - to tell jokes, first thing in the morning, whatever, what 
form it takes would be for you and them to work out.

Is this being too mechanistic? I don't know. 

A plus for the system you (plural) came up with, index cards for them to record how 
many times they speak Spanish during class time, is that it is a move in the 
autonomous direction, putting the responsibility for observing their own behaviour in 
their own hands.

Herr Jungfrau



	


	Group: dogme
	Message: 4914
	From: djn@d...
	Date: Di Okt 14, 2003 6:54 

	Subject: Re: More on listening and mis-hearings


	Spanishsiesta describes working with song lyrics. Perhaps one can even take working 
with song lyrics as a special case where many learners will be genuinely interested in 
straining to hear what the words are. 

Once, when I was doing a similar exercise, a student commented that she really 
enjoyed working with the words of songs and trying to hear and understand them: "It's 
what I do sometimes at home, but at home there is no-one to tell me if I was right or 
not."

Dennis, who has nothing against a German siesta, either.



	


	Group: dogme
	Message: 4915
	From: djn@d...
	Date: Di Okt 14, 2003 6:54 

	Subject: Re: What''s wrong with most textbooks


	Mmmm. I wonder if that is true, Richard, that most EFL textbooks are written by 
monolinguals. Running through a list of well-known authors in my head (it would be 
invidious to name them) I think they can ALL speak at least one other language (often 
more than one) and I've always noticed how British TEFLers in general (including 
authors), not too surprisingly considering they were probably working outside the UK 
when the hormone count was high, have non-English wives or partners.


Dennis



	


	Group: dogme
	Message: 4916
	From: Adrian Tennant
	Date: Di Okt 14, 2003 7:01 

	Subject: Re: What''s wrong with most textbooks


	Richard, Richard, Richard:

You wrote:

> What's wrong with most language-learning textbooks is that they are
written by MONOLINGUALS.
> As one philosopher put it, "If you haven't lived it, then it isn't real."
> It seems to me that a real language-learning textbook would be written by
someone who has mastered two or
> three languages (at least).
> Does anyone know of such a textbook?

How can you say such a thing? How many textbook writers do you know?
I'd also pull you up on the phrase 'mastered two or three languages'. What
do you mean 'mastered'. I'm not sure if many people (possible anyone) has
even mastered their own language.
At a count, I can (reasonably) successfully communicate in 5 languages.

Dr Evil



	


	Group: dogme
	Message: 4917
	From: djn@d...
	Date: Di Okt 14, 2003 7:19 

	Subject: Re: More on listening


	Julian and all,

Wouldn't you agree that there are important differences between reading and listening 
which could well mean there needs to be bottom-up work (what an expression....) for 
listening while it is not (so) necessary in reading?

Reading skills (if that word "skill" is allowable) are very similar whichever (European) 
language you are processing. (There isn't much transfer, I would have thought, 
between being able to read French and being able to read Arabic).

But is that really true of listening (or doing a listening)?

I take note of all the points that have been made on this list about the social context of 
the act of listening and the importance of affective factors, but, to take one illustrative 
example, a Spaniard's ability to distinguish the meaning-related differences between, I 
believe, 5 vocoid phonemes - meaningful vowel sounds - and (in some Englishes) 20 - 
produces problems of perception that, I would argue, need special attention and can't 
just be left to serendipity and osmosis. 


Dennis



	


	Group: dogme
	Message: 4918
	From: sthornbury@w...
	Date: Di Okt 14, 2003 9:06 

	Subject: Re: More on listening


	Julian wrote:
> Surely there's no more reason to slice and dice bottom-up listening
> than there is to do so for reading. 

First of all, let me say that I am dazzled that Julian is dazzled. And 
also, that I am acutely aware of the contradiction between the 
reading-as-transfer vs listening-as-decoding views. That said, a 
great deal of listening is of course transfer - we don't have to teach 
learners to use context clues to make intelligent guesses, or to 
distinguish when it is appropriate to listen for gist as opposed to 
listening intensively for speciifc information. Learners will do that 
(outside the classroom, at least). What they lack, as listeners, is 
what they lack as readers - linguistic knowledge, primarily lexical 
but also syntactic. But unfortunately, even when they have this 
linguistic knowledge, the nature of spoken language - its 
reductions, assimilations, liaisons, elisions etc - mean that they 
can't always match the acoustic signal with their mental 
representation of a word (maybe this is a byproduct of an 
essentially literate educational tradition?). Jean Aitchison puts it 
thus: "In word recognition, humans are faced with two different but 
interwoven problems: splitting up the stream of speech into words 
on the one hand, and identifying the words on the other". And, as 
we have seen, even native speakers sometimes have problems with 
the former process, i..e with lexical segmentation ("The ants are 
my friends, they're blowing in the wind...") This kind of mishearing 
has no parallel in reading - misreadings at the lexical level are more 
likely to be due to polysemy or homonymy, as in The banks along 
the river....of Geneva. Or of the syntactic type beloved by Chomsky-
ites: Visiting aunts can be a pain.

My point is that, with listening, unlike reading, the transfer 
-channel is a little fuzzy. Listeners hear as through a glass darkly. 
Therefore, ear-training exercises, focusing on lexical segmentation, 
in CONJUNCTION with masses of live listening practice in 
CONJUNCTION with language work, particularly vocabulary, might 
do the trick.

Julian, I don't expect you to be dazzled by my defense of a bottom-
up approach, but at least say you are less unconvinced. :(

Scott (my ltitle sister always thought that, when people said God 
Bless You! if someone sneezed, they were saying Scott splash 
you!)



	


	Group: dogme
	Message: 4919
	From: lifang67
	Date: Di Okt 14, 2003 10:40 

	Subject: M. Butterfly


	David Henry Hwang wrote a play (later made into a movie) about the 
famous case of a Chinese opera star who lived with a French diplomat 
for a number of years, had a child by him, and later turned out to be 
both a spy and male. Like the Puccini opera, the play focused on that 
terrible contradiction, so acutely felt by expatriates, between the 
desire to forget yourself in the other and the necessity to remain 
yourself in your job. An exquisite predicament for the diplomat and 
the language teacher. 

It's not just ships in the night, though. Hwang talks more about the 
kind of relationship Dennis is telling you about, but with a tragic 
twist. The very forces which drive people of different races 
together, not hormones, but rather empathy with the learner and maybe 
the strong desire to doff one's own culture, unite them. For 
Pinkerton it was a matter of:

Dov'unque all' mondo
Lo yanqui vagabondo...

America Forever (milk punch or whiskey?)!

But for Hwang it was an earnest desire which became a consuming 
passion.

With some couples I've known, it's the very force which brings them 
together that must eventually blow them apart. If the expat remains 
outward bound, and the partner remains similarly bent on leaving 
home, they must necessarily pass each other, not like ships in the 
night, but more like continents adrift. 

(This never happened to me; being American, I have no culture worth 
speaking of. I did have a French speaking girlfriend when I was 
thirteen who went and learned English when I was eighteen. She was 
aghast to discover that in real life I didn't just dumbly repeat 
everything she said. It's true, I was a better speaker in English, 
but I was so much better at LISTENING in French.)

Seriously. Rob, I can't imagine any situation, majority vote or 
otherwise, where I would want to ban the use of the mother tongue. Of 
course in my line of work, it would actually be illegal, since the 
Internation Convention on the Rights of the Child guarantees primary 
education in the mother tongue. But more importantly, it's like 
banning an essential part of the learner from the classroom. 

I think one of the most important arguments against banning the 
mother tongue, though, is that it makes it that much harder for the 
TEACHER to learn. The other day I asked my grad students to come in 
with a bit of transcript to analyze, and Iju told me rather 
despondently that because they have one of those new-fangled English 
specialists in her school she has been relieved of all her teaching 
duties. 

So I suggested Iju bring in a snippet from her Korean class. She 
taught a poem that day, and it was exquisite:

Have you ever seen the sun
turn from a bramble
because it's only a bramble?

Have you ever seen the sun
give only the morning eye crust of light
to the morning eye crust of grass blossom?

What does the sun do?
It sees the frowning Norway 
rat by the muddy sewer
And rushes to take it under both wings

Now, one way to look at this is the M. Butterfly way--by treasuring 
classroom moments like this, I am simply indulging my own passion for 
the other at the expense of Iju's passion for English input. 

But that's not it at all. My interests are NOT counterposed to Iju's. 
In fact there was more English in that than in a week of English 
lesson transcripts.... Why would anyone want to ban that?

dk1

PS: Well, there IS a difference between listening and reading, But I 
think it's actually one that argues in favor of top-down reading 
instruction.

Evil and I were kicking around on this list why speaking and 
listening were early acquired (relative to reading and writing), when 
the medium is so much more learner friendly (ink stays where you put 
it, and you can get away with pretending that there are a finite 
number of sounds to the language, etc.)

Evil opined that its the hearness and hereness and nowness of 
listening that makes it accessible. The fact that the contextual 
clues don't have to be encoded as text. The fact that you can point 
and wave and gesticulate. (Of course, the way we "do" listening, this 
advantage is utterly lost.) 

In writing, on the other hand, even words like "he" and "she" 
and "it" and "this" and "that" become what Vygotsky called "Second-
order symbols"--that is, symbols for symbols whose referents have to 
be retrieved elsewhere in the text. That's bad enough. But for a lot 
of the kids, it's second order symbols all the way down, since even 
words like "rat" and "sewer" are symbols for words in the mother 
tongue, not symbols for things they know.

d



	


	Group: dogme
	Message: 4920
	From: dombraham@a...
	Date: Di Okt 14, 2003 7:28 

	Subject: Re: Listening & Native Speakers


	Dennis spoke of needing time to tune in to his Norfolk relatives and Rita 
experienced the same when returing to France. I notice the same effect if I see 
a Shakespeare play - I can hardly understand a word of the first couple of 
scenes but then suddenly it clicks. What pyscho-linguistically is going on?

Dominic




In einer eMail vom 13.10.03 21:44:20 (MEZ) - Mitteleurop. Sommerzeit schreibt 
rita@l...: 

> I think it's a question of literally tuning in to the frequency - which 
> requires a short period of adjustment. I find this every time I return to 
> France. For the first hour or so I feel as if it's only in my imagination 
> that I can speak French - and then click, I'm using it.
> 
> Rita
> 
> At 04:23 PM 10/13/03 +0200, you wrote:
> 
> >Some of my relatives are from Norfolk. When I used to visit them 
> >regularly, for the first
> >half an hour, let's say, I found it very hard indeed to understand what 
> >they were saying,
> >but after a while I began to be able to follow.
> >
> >It would be very interesting to know what happened during the thirty 
> >minutes. Why was I
> >increasingly able to understand more? Did they adjust to talking to me?
> >
> >It's a mystery to me what happened, but, ideally, somehow, we want to 
> >enable our
> >learners to understand people talking English in accents and dialects - 
> >especially, of
> >course, non-British varieties of English.
> >
> >Dennis
> >
> >
> >
> 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4921
	From: John Franklin Nelson
	Date: Di Okt 14, 2003 11:56 

	Subject: Re: More on listening


	--- In dogme@yahoogroups.com, sthornbury@w... wrote:
<<That said, a great deal of listening is of course transfer - we 
don't have to teach learners to use context clues to make 
intelligent guesses, or to distinguish when it is appropriate to 
listen for gist as opposed to listening intensively for speciifc 
information. >>

Although such listening strategies seem universal to all language 
speakers, it still never ceases to amaze me that their transfered 
application when using a second incipient language is by no means 
guaranteed. Granted I find that, pedagogically, improving transfer 
starts merely by bringing it to the students' attention. For some 
students, that's enough. But for others (especially people with less 
of a "knack" for language) it's easier said than done: my students 
often comment that they're so busy doing the bottom-up processing, 
and the speech stream is so fast, that they don't have time to get 
from the bottom to the top before the next significant bit of speech 
is already whizzing by.

Many of you will also recall times when leaners did manage to 
process the sounds into words correctly but completely failed to 
udnerstand the message. The "You know what I said, but not what I 
meant" sort of situation. An example: this morning upon greeting the 
class with the "how was your weekend?" pleasantry, when one 
said "Fine, and yours?" I replied "All I can say is that I'm glad to 
be back at work." The general response: "You're lucky!" (meaning, I 
later found out by asking them, that they thought I was saying I 
loved my job so much that I couldn't wait to be in class again!).
This kind of implicature crops up all the time in interactional 
speech (less frequently in purely informational speech perhaps) and 
is often as not the lister's bane as much as parcing the speech 
stream. 

John
(new to the group, and thrilled to find so many like minds out 
there! Y'all wanna come round for supper some day?)



	


	Group: dogme
	Message: 4922
	From: djn@d...
	Date: Di Okt 14, 2003 11:56 

	Subject: Textbooks


	From a message on one of my other lists:


"For general English I very much like the Headway series
(Oxford/Cornelsen). As far as Business English is concerned, I suppose
Market Leader (Longman/Langenscheidt) is the current favourite - but I
think it depends very much on your target group. In fact, I find it
extremely difficult to find a book that fits - you generally need to make
your own material ;-) "



Dennis



	


	Group: dogme
	Message: 4923
	From: sthornbury@w...
	Date: Di Okt 14, 2003 12:27 

	Subject: Re: Re: More on listening


	John wrote
> my students
> often comment that they're so busy doing the bottom-up processing, and
> the speech stream is so fast, that they don't have time to get from
> the bottom to the top before the next significant bit of speech is
> already whizzing by.
> 
Of course -and that's the other major difference between listening 
and reading - the former happens in real time, so there's very little 
margin for error.

Incidentally, I just this second phoned a (narive-speaker) colleague 
to book a meeting, and I said "How long are your around for?" He 
answered, "Yes, around four will be fine".

Again, a (written) email message would not have produced that 
little wee confusion

scott.



	


	Group: dogme
	Message: 4924
	From: djn@d...
	Date: Di Okt 14, 2003 1:32 

	Subject: Re: English only


	I'm a bit concerned about a long-held view on this issue in the light of some of the 
postings about Rob's reports.

I don't at all like the use of terms like "banning" the use of the mother tongue in English 
language classes and I fidget with uneasiness about a system of punishment and 
rewards.

It is more a question, I would suggest, of encouraging the use of the TL (target 
language) in the interests of more - so I believe - efficient learning, encouraging by 
example and quietly re-directing talk in the MT (mother tongue) by re-formulation in the 
TL.

And it is crucial just what the circumstances are. As I understand it, Rob's teenages, to 
put it posessively, need American English because they are living in the US of A. 
English is a second, very necessary language for them, a language of potential 
economic survival, not a foreign language being learned for dilettante reasons.

I passionately believe in the importance of poetry and creativity - even, perhaps 
especially, in a partially learned language - and if a class like Rob's wrote and acted a 
play together it could well be that they would advance their English greatly. 

In my view "English only" is a praiseworthy aim if, and only if, the learners are involved 
in the decision that that is to be the aim and if, indeed, it really is a more efficient way of 
learning than classes held in two languages with the ever present danger of taking the 
easy way out and giving a gloss in the MT.

But how do others see it? Am I up a gum tree here? 


Dennis



	


	Group: dogme
	Message: 4925
	From: Robert M. Haines
	Date: Di Okt 14, 2003 6:17 

	Subject: The Ban on Mother-tongue English


	dk1 wrote: "Seriously. Rob, I can't imagine any situation, majority vote or otherwise, where I would want to ban the use of the mother tongue." 

Neither can I.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4926
	From: Adrian Tennant
	Date: Di Okt 14, 2003 10:02 

	Subject: The journey


	Some of you may remember the line in the posting I put up regarding a Dogme
coursebook writing project that I carried out with a colleague, Dave Walker:

"It's not the arriving that's important but the journey".

Unfortunately, there are clearly many educational backgrounds where this
isn't the case. Today my group of Chinese students didn't want to discuss
the answers and the reasons they were right or wrong. No, they just wanted
the answers and ... move on.

!!!!!

Dr Evil



	


	Group: dogme
	Message: 4927
	From: Diarmuid Fogarty
	Date: Di Okt 14, 2003 11:01 

	Subject: Re: The journey


	But then again, Doc, it's more than likely that they don't actually *want* to learn English. So what do you do? You prepare them for IELTS (I'm guessing) and try to make it as painless as possible. You point out that actually raising their knowledge of English will help them with their exam and you point out that it would be a good idea if people spent a bit of time outside the class, trying to work on their English through reading, asking themselves questions and watching what people were saying. 

And then you wonder why only one or two of the class seem to be making any progress.

Diarmuid
----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Tuesday, October 14, 2003 10:02 PM
Subject: [dogme] The journey


Some of you may remember the line in the posting I put up regarding a Dogme
coursebook writing project that I carried out with a colleague, Dave Walker:

"It's not the arriving that's important but the journey".

Unfortunately, there are clearly many educational backgrounds where this
isn't the case. Today my group of Chinese students didn't want to discuss
the answers and the reasons they were right or wrong. No, they just wanted
the answers and ... move on.

!!!!!

Dr Evil
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4928
	From: Richard Cusick
	Date: Di Okt 14, 2003 11:24 

	Subject: Re: What''s wrong with most textbooks


	--- Adrian Tennant <adrian.tennant@n...>
wrote:
> Richard, Richard, Richard:
> 
> You wrote:
> 
> > What's wrong with most language-learning textbooks
> is that they are
> written by MONOLINGUALS.
> > As one philosopher put it, "If you haven't lived
> it, then it isn't real."
> > It seems to me that a real language-learning
> textbook would be written by
> someone who has mastered two or
> > three languages (at least).
> > Does anyone know of such a textbook?
> 
> How can you say such a thing? How many textbook
> writers do you know?
> I'd also pull you up on the phrase 'mastered two or
> three languages'. What
> do you mean 'mastered'.


"Mastered" means you can write fluently in the
language.

I'm not sure if many people
> (possible anyone) has
> even mastered their own language.
> At a count, I can (reasonably) successfully
> communicate in 5 languages.


And I would prefer to read an EFL textbook you would
write than someone who spoke only English.

RC

__________________________________
Do you Yahoo!?
The New Yahoo! Shopping - with improved product search
http://shopping.yahoo.com


	


	Group: dogme
	Message: 4929
	From: Richard Cusick
	Date: Di Okt 14, 2003 11:31 

	Subject: Re: M. Butterfly


	> 
> (This never happened to me; being American, I have
> no culture worth 
> speaking of.

You're a vegetable?


> 
> Evil and I were kicking around on this list why
> speaking and 
> listening were early acquired (relative to reading
> and writing), when 
> the medium is so much more learner friendly (ink
> stays where you put 
> it, and you can get away with pretending that there
> are a finite 
> number of sounds to the language, etc.)

Not true. Polglots learn reading before speaking and
listening.


RC

__________________________________
Do you Yahoo!?
The New Yahoo! Shopping - with improved product search
http://shopping.yahoo.com


	


	Group: dogme
	Message: 4930
	From: Fiona
	Date: Mi Okt 15, 2003 12:30 

	Subject: Re: What''s wrong with most textbooks


	I KNOW I shouldn't but here goes, by parts:

1. Dictionary definition of MASTER:

[v] have a firm understanding or knowledge of; be on top of; "Do you 
control these data?" 
[v] be or become completely proficient or skilled in; "She mastered 
Japanese in less than two years

Well, I think most of the coursebook writers I have met or I know 
could come into this category - at least two, usually three languages.

2. Dr Evil is one. You could ask him for a list of his books (off-
list perhaps)

3. The thing about being a vegetable. What's the implication? All 
Americans are vegetables? dk is a vegetable? People with no culture 
are vegetables? Hmmmmmmmmm. Dodgy one, that one.

4. Dictionary definition of polyglot :
[n] a person who speaks more than one language 
[adj] having a command of or composed in many languages; "a polyglot 
traveler"; "a polyglot Bible contains versions in different 
languages" 

Hmmm again. That makes me one. And quite a few others on this list. 
Reading first? Naw, come on! I think I learned one of mine through 
reading (and grammar McNuggets), but I certainly didn't ACQUIRE it! I 
had it rammed down my throat. For years. The others were all from 
listening first, then speaking, then dipping toes into reading and 
finally writing. Including my L1 which I acquired as a child....... 
My kids are trilingual, which makes them polyglots - they can't read 
or write yet, though the eldest is learning. How many other polyglots 
out there learnt thru reading? Own up!
Anyway, the whole Dr Evil - dk dialogue is clear in context if you 
read back over that particular thread. Check out the archives. 
(you'll also discover that dk is hardly a vegetable). 

Let it rain.



	


	Group: dogme
	Message: 4931
	From: Sue Murray
	Date: Mi Okt 15, 2003 12:50 

	Subject: Re: More on listening


	Scott (quoting Field):
>E.g. : Speaker "I went to assist a passenger" Student
1 hears "a sister". "The 'matching strategy' is a natural and
productive one in the early stages of learning. The danger lies not
in the stratgey itself but in the tendency of stduents to overlook the
tentative nature of the matches they achieve. There is a strong
likelihood that Student 1 above will go on to construct a mental
model of the text which includes somebody's sister, even to the
point of reshaping what comes next, in order to fit her in somehow".

incidentally, I often find, even when subsequently rectified, that such
mistakes in hearing tend to stick in my memory; for example, in the above
example, I would probably 'go round the houses' in my head, thinking 'what
was it he said about his sister? Oh yea, it wasn't his
sister, now I remember what he was saying'; as if, often but not always, the
initial misunderstanding becomes a sort of 'permanent' link up in the memory
retrieval process; or maybe it's just me.

but not always; sometimes, for example, I find it difficult to remember what
I mistakenly thought a song lyric was, once I've become familiar with the
'correct' lyric. Song lyrics are of course a common example of mishearing
(and enjoyment, and creativity, as Catherine says!)
(www.kissthisguy.com gives loads of examples - by song title and by artist -
and can reassure students that they're far from being alone!) (The site is
named after one of the most famous 'mondegreens', a Jimi Hendrix lyric,
'scuse me while I kiss the sky', which so many people heard as 'scuse me
while I kiss this guy' that Hendrix himself deliberately bowed to popular
concensus and changed the lyrics to 'kiss this guy' in several of his
concerts)

Back to the point about reshaping what follows on from a misunderstanding to
somehow fit that misunderstanding, this happens fairly commonly I think, and
the difference between learners and proficient speakers is probably a matter
of degree; what does seem to stop things moving too far into the realms of
fantasy is interaction and repair; something which is absent when we're
listening only to a recording.

Another thing that can be very difficult for learners is trying to follow
lots of people talking at once. And in the example Rita gave, the
background necessary to be able to follow a conversation is often more
easily available and 'elicitable' when you're talking with a couple of
people rather than being a minority in a crowd.

I still feel the tape or CD player is largely a ghostly presence in a
classroom; I'd much rather have a flesh 'n blood Rob dictating his bits 'n
pieces, to
uncscripted cries of 'say that again!' or 'what did he say?' - (cries which
have a 'moveable', influencable 'target'!!); or, for longer
stretches, listening to live others in the classroom; I still feel this
better prepares learners for whatever they will/might meet and hear outside
of the classroom. I still don't find that listening to the same type of
things on a tape can be a better key to 'cracking codes' or better
understanding of
contractions or connected speech or accents or dialects. After all, who is
speaking on the tape or CD who is so much of a better example to listen to
than any of us who are in the classroom? (The total representatives of the
tower of babel, or a few out of work actors??) Or are facelessness and
interactionlessness qualifications for better listening?

Facelessness and interactionlessness can have a place in listening, but, for
me and - more importantly, and what I really mean here - my students, that
place is not in the classroom, (nor in most of the situations in which we
listen); students have been both relieved and released since I stopped using
recordings in class - because I've worked with some students for a number of
years and they've experienced both the 'before' and the 'after', they've
told me this outright; classes who I've only worked with since I've stopped
using recordings would, I'm sure, think something had gone sadly awry if we
all sat there listening to some disembodied voice ..... but this doesn't
mean that we don't value out of class recorded listening for those who want
it; film and tv is the most popular, however; radio programmes are enjoyed
by only a few.

I find what Catherine says so neatly is also true for the students I work
with;
perhaps I'm being too reductionist, or back to that old Tolstoy thing about
making love to a thousand women is all very well, but to know women you have
to stick with one woman for a long time, or whatever it is; and I'm thinking
of students who've gone and lived abroad, or - perhaps more to the point -
holidayed for a week or two in an English speaking place (and I mean really,
locally-English speaking places; not, for example, somewhere like central
London!!); the most common story is that they
spent a day or so (a bit like Dennis in Norfolk, though he needed only
thirty minutes; a matter of degree again?) in total
silence, just listening, feeling a bit bamboozled; then, they suddenly found
they were not only able to decode and understand most of what was said, but
they also started fully participating in most conversations, and using local
turns of speech as well; (a little for instance that comes to mind: a
student who spent six days in Dundee over a year ago still commonly peppers
her speech with the adjective 'wee'; would 'exposing' her to various
Dundonian or Scottish speakers - assuming of course we could have found
genuine ones :) - on tape prior to her holiday have accelerated or
facilitated that discovery and adoption??? or made it more real and
meaningful?)

anyway, here's what Catherine wrote:
>These students have very good English by anyone's standards, by the
way, and I tend to talk fairly naturally with them, with all the
stoppings and startings that comes with natural speech. I'd like to
think this is giving them better practice in developing their
ability to understand and respond more than listening to a cassette
with comprehension questions.

As Dr E says:
>Surely our task is to make our learners a) proficient users of the
language,
b) confident that they can adapt & learn without the 'structure' of the
classroom.

Sue



	


	Group: dogme
	Message: 4932
	From: Sue Murray
	Date: Mi Okt 15, 2003 12:50 

	Subject: Re: English only


	> In my view "English only" is a praiseworthy aim if, and only if, the
learners are involved
> in the decision that that is to be the aim and if, indeed, it really is a
more efficient way of
> learning than classes held in two languages with the ever present danger
of taking the
> easy way out and giving a gloss in the MT.
>
> But how do others see it? Am I up a gum tree here?
>
>
> Dennis

dk1 writes:
>I can't imagine any situation, majority vote or
otherwise, where I would want to ban the use of the mother tongue .... it's
like banning an essential part of the learner from the classroom.

Especially with children and young learners, and with beginning adults, I've
found this to be totally utterly true.

And if part of you is missing, or banned, only part of you learns .......

I used to be very much of an 'L2 only in class' teacher, but in recent years
that's changed a lot, mostly in response to the enthusiasm and creativity of
children and young learners who cannot tell you their important exciting
little anecdotes in L2, cannot create a story without first imaging and
imagining it partly in L1, cannot make spontaneous remarks and jokes and
create rich layers of camaraderie without sharing mother tongue knowledge.

and a classroom without learner stories and without spontaneous remarks is,
for me, no classroom at all ... (it's almost like a classroom without
learners, really!)

and what this mother tongue material provides is living text and context -
and relationshp - for
L2; not limited to a dry and workaday translation to restate what's
already been understood, but as inspiration for ideas and activities and
projects which are then largely - but rarely entirely - processed in L2.
And gradually L2 creeps in as if unbidden - for example, the other day, I
was interested to overhear a ten year old, who is a lovely boy but has a
slight attention deficit problem and usually loves jabbering on in L1 given
even an eighth of a chance, voluntarily speaking incredibly clear and
beautifully enunciated English to his partner during a Johari's window type

pair work; he was under no pressure at all to use English, no one was
watching over him and anyway even when they do he is such a spontaneous boy
that he just says what he wants to say in whatever language (often in the
past, I or an assistant teacher have sat with him to help try and keep him
'focused', and also to give the other students a little break!)

anyway, comparing my 'then' to my 'now', the kids really do seem to learn
more and learn more happily, and willingly. L2 is encouraged, and mainly
used by the teacher. But nothing is forced, or 'banned'.
(I was unknowingly 'surveyed' last year by a colleague - we all were - she
decided as part of her peer teaching to do a little project on the use of L2
in class; her 'report', informal as it was, was very interesting and useful
for us. Two of her personal conclusions were:
(1) some teachers continue to use L2 even when in longer conversation
with L1 using students, though the teacher sometimes switches to L2 for the
sake of clarity - eg, when classroom management means instant understanding
is necessary, or to make complicated instructions quicker and simpler, or
for reassurance; or for discipline!
(2) some teachers seem to habitually use L1 unnecessarily and I feel
reducing this would provide beneficial input and also help to encourage the
students to use more L2.

these are only her personal conclusions, and she did this mainly for
herself, though she also shared it with us; but I think she highlights one
of the important aspects to all this - students learn to think about whether
to use L1 or L2 (and with younger learners, they often don't seem to notice
the difference too much, be aware of whether they're using L1 or L2; they
just say what they want to say, and sometimes it'll be L1, sometimes L2
....); teachers however should be aware from the outset of whether they're
using L1 or L2, and why.

I appreciate that a lot of people disagree with the 'freedom' to use L1 for
students, even, or especially, at young ages. With adult students, I think
the situation is somewhat different, largely because they themselves are
very conscious from the outset about using L2 and very aware of the
difference, and sometimes see it as 'the teacher's job' to 'make them' speak
L2; they're also often paying out of their own pocket, and have a 'goal' in
mind, however vague it sometimes might be. But I don't find this changes
the basic premise of opportunity and encouragement and .... helping students
say what they want to say, rather than forcing them to say something -
anything! - so long as it's in L2...! (perhaps like that comment one of
Rob's students made about having said 'it's mine'??)

back to the specific points Dennis wrote, "English only" as in speaking only
English is often the classroom aim of a lot of adult learners, but even
"English only" doesn't make mother or father tongue redundant just because
it's not aired; the decision that speaking only English is to be the aim is
one thing, the decision that it is actually what happens is not so much a
decision but something that 'happens'; once it starts happening more and
more, the decision is almost taken out of our hands; as to efficiency, that
is surely relative to language proficiency; here where I am, *most*
pre-intermediate and above adult students speak mostly in L2, with higher
levels managing entirely. And MT glossing can be a 'danger' when it's
indiscriminately used across the board.

It's a question of balance, from up my gum tree; it's relative to the
immediate situation and the particular group of learners and their
proficiency level; and they are first and foremost people, and if they can't
be their own people, they can't learn so well (and what they learn won't
really matter so much...)

(and I'm remembering a comment one of Rob's stronger students made about the
card system - she said something like how it was unfair; she used more L1
because she spoke more L2, the implication being that she would, in effect,
be penalised for using MORE L2 than the others!!)
(btw, I think it was Jim Trotta who originally wrote about the card
system, and it wasn't only for noting L1 use, it was also for noting L2
use!)



	


	Group: dogme
	Message: 4933
	From: Robert M. Haines
	Date: Mi Okt 15, 2003 4:09 

	Subject: Week 4.2


	We had a fairly long discussion about what everyone had done yesterday evening, culture shock and the weather. 

I had vocabulary from yesterday's lexical field (parts of a tree) written up without the vowels but with phonemic script next to each one. Students worked together to fill in the missing vowels and say the words. Students had made very nice drawings of trees and ecosystems at home. One student had detailed the inside of a tree down to Latin terms that I remembered from high school Science classes. I asked everyone to mill and collect new words for their drawings.

We worked on the minimal pair /I/ and /I/. One of the weaker students seemed to have no problem with this. When I talked about how easy it was to distinguish between her /I/ and /I/, she beamed. It seemed to encourage her throughout the day. Students wrote sentences and listened to their partners saying them to find the sounds we'd been talking about and practicing.

After the break, I read more items containing the connected speech we've been working on. Students seem to be more adept at detecting these. 

We played a round of hot seat with the vocabulary from earlier in the day.

I asked who should have the conversation we were about to build; a few people said Clinton and Bush or Bush and Saddam. We went with Clinton and Bush. Everyone spent about half an hour writing their conversations in groups of three. We took a final break, then I said it would be a good idea to write sentences with the vocabulary words from today, review them with flashcards or whatever students found effective. 

There doesn't seem to be any real problem joking around as mentioned yesterday. I think that comment wasn't meant so seriously. Everyone seems to be searching for what they want to say instead of not saying anything at all. There is more English coming from weaker students than ever before. One student burst out into Spanish after getting really excited during hot seat, which made everyone laugh. He didn't make any marks on his index card, and nobody seemed to mind.

I notice the weaker students get more of a chance to speak up now that there are no interruptions in Spanish. I honestly think they are less distracted. The stronger students seem more challenged somehow. The volume of input in English has increased enormously, and I notice the weaker students listening in and repeating a lot of what they hear.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4934
	From: Robert M. Haines
	Date: Mi Okt 15, 2003 4:26 

	Subject: Week 4.2 Part II


	Sorry, the minimal pairs were meant to be /i/ and /I/ as you might have inferred.

I forgot to mention that I'm hearing more and more English during breaks now. 

David Block talks about the absurdity (my word) of L1 and L2 being poles on a spectrum. Language is language; we use what works and makes us come across like we hope to be interpreted. This goes back to Cook's multi-competence model:

"For Cook, adopting this model means that the totality of an L2 learner's linguistic competence at any one time is not the sum of her/his complete linguistic competence in the L1 and her/his incomplete competence in the L2; rather it is a system which contains both the L1 and the L2." The Social Turn in Second Language Acquisition (2003) Block, D.

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4935
	From: djn@d...
	Date: Mi Okt 15, 2003 8:05 

	Subject: Re: More on listening


	I'm struck, a repeated experience on this list ......, by how many of us, starting with me, 
tend to extrapolate from our own (teaching) experience. dk1 and Sue often, or largely, 
seem to write from their experience of teaching (or helping other people to teach) 
younger children. I've always got my former German university students of English 
somewhere in my mind.

When Sue writes:

"After all, who is speaking on the tape or CD who is so much of a better
example to listen to than any of us who are in the classroom? (The total
representatives of the tower of babel, or a few out of work actors??) Or
are facelessness and interactionlessness qualifications for better
listening?"

Of course I understand what Sue means. And I haven't forgotten which list I'm on or 
the dogme view that the only recordings used should be of people in the room.

But...... that reference to 'out of work actors' is a reference to the kind of CDs (parts of a 
course?) with which I have absolutely no truck.

I'm thinking of news broadcasts, film tracks, songs, recorded talks and lectures, the sort 
of things some people's students do need to understand.

And take the first part of what I've quoted from Sue's message:

"who is speaking on the tape or CD who is so much of a better
example to listen to than any of us who are in the classroom?"

Well, I'd say, for example, if I'd recorded them, my Norfolk relatives, if students wanted 
to understand them. I seriously doubt that hearing Sue and the people in her class 
would help much.

And despite Sue's excellent description of the strategies (is that the right word?) for 
understanding, which include misunderstanding and revision (Sue's account remind me 
of a classic account of reading entitled: 'A Psychological guessing game') I stick to my 
guns and say that, at the end of the day, what everyone who wants to understand 
speech has to do is to hear and be able to distinguish between discrete sounds and 
assign them meaning. 

I'm not suggesting that learners spend the whole time practising minimal pairs (though 
see Rob's acount of his present learners doing a bit of such work) what I am suggesting, 
I suppose, is that it can really help learners to advance to do some such work if it 
emerges that this is a problem area.

Or am I stuck up a 60's gum tree and posting heretical thoughts on the dogme list?


Dennis



	


	Group: dogme
	Message: 4936
	From: sthornbury@w...
	Date: Mi Okt 15, 2003 8:12 

	Subject: Re: Re: What''s wrong with most textbooks


	Fiona writes:
> Well, I think most of the coursebook writers I have met or I know
> could come into this category - at least two, usually three
> languages. (i.e. mastery) 

WHy this thing about mastery? I have never mastered a second 
language and never will (even in Fiona's dictionary terms), although 
I have spent most of my life (man and boy) trying to learn the damn 
things. I think the experience of NOT mastering languages feeds 
into one's teaching, teacher training, and coursebook writing (if you 
do that sort of thing) just as much as the experience of mastery. I 
*know* what it's like to be a struggling, frustrated, largely 
unsuccessful learner, hence I can identify with 90% of all language 
learners. I try, therefore, to provide them with the experience I never 
had, but always wanted, i.e. the dogme class. But I don't have any 
illusions.
Scott



	


	Group: dogme
	Message: 4937
	From: djn@d...
	Date: Mi Okt 15, 2003 9:02 

	Subject: Re: (Yet) More on listening


	I just received the Clarity newsletter, which contains details of new software on 
academic lectures - the importance of being able to see to understand?

"...Each style is is illustrated by a video from an authentic lecture on subjects as diverse 
as Imperialism, Women and Gender, and Mathematics.......The videos are the 
program's greatest strength. There are dozens of them and every type of lecturer and 
style of delivery is represented. (How familiar some of the types seem!)...."At one stage 
of the program the authors point out that 'academics are not like other people' - there 
could be no better way of getting an insight into this individualistic and loquacious breed 
than Ease! [Essential Academic Skills in English].


"While there are plenty of useful practice exercises in listening and note-taking skills, ***
the awareness-building process of seeing a variety of lecturers in action must surely be 
of equal value...." ***


My ****** (Dennis)



For dogme sinners who might want to know more, note that Clarity's website is at:

http://www.clarity.com.hk


	


	Group: dogme
	Message: 4938
	From: John Franklin Nelson
	Date: Mi Okt 15, 2003 10:40 

	Subject: Re: English only: dogme or dogma?


	Is there some feeling out there that there's an L1 vs L2 "policy" 
for dogme-tists (ok, so what's the noun for dogme practitioners?) 
that we're grasping for?

My first thoughts when reading through the thread inclined towards 
my own standard (but somewhat irregular) "English please" 
insistance. But on deeper reflection, I have to admit that it's kind 
of silly to have that L1 right in there with us in the classroom, 
and yet spend each day somehow pretending it's not there ("What 
elephant? I didn't see any blue elephant!"). 

John



	


	Group: dogme
	Message: 4939
	From: Sue Murray
	Date: Mi Okt 15, 2003 10:58 

	Subject: Re: More on listening


	> I stick to my
> guns and say that, at the end of the day, what everyone who wants to
understand
> speech has to do is to hear and be able to distinguish between discrete
sounds and
> assign them meaning.
>
> I'm not suggesting that learners spend the whole time practising minimal
pairs (though
> see Rob's acount of his present learners doing a bit of such work) what I
am suggesting,
> I suppose, is that it can really help learners to advance to do some such
work if it
> emerges that this is a problem area.

sorry if I wasn't clear, Dennis; I agree with what you say, but, as I said,
find, for example, a flesh 'n blood Rob much more immediate, real and
effective - as well as watchable - for this type of work than a disembodied
taped voice.

Sue



	


	Group: dogme
	Message: 4940
	From: Julian Bamford
	Date: Mi Okt 15, 2003 10:49 

	Subject: More on listening


	Thanks everyone for your contributions to 'more on listening'. At least a
couple of postings others referred to didn't come through to me, including
one where Scott quotes Field at length--the sister passenger bit. So
apologies if I'm not in synch with the thread. (Also apologies for length)

Scott saw the solution to reading problems as "spend time on language and
less on skills." I am pleading for a similar approach to listening, as
Scott (10/14) so nearly advocates when he says "What [learners] lack, as
listeners, is what they lack as readers - linguistic knowledge, primarily
lexical but also syntactic."

But he then notes that learner listeners have problems with lexical
segmentation, i.e.,'splitting up the stream of speech' (Aitchison), so he
feels ear-training exercises focusing on lexical segmentation (as suggested
by John Field in the new ELTJ) might have a useful place in the classroom.
(Scott, yes, I was less unconvinced of this when I read your post. . .
until I thought about it some more.)

Sure, lexical segmentation is a basic challenge for students. Fields says
that with his drill-like exercises "learners might acquire the technique
[of recognizing word boundaries] much faster." But this is a false
economy, I think: By taking a reductionist view of language in the
interests of efficiency--by teaching this bit and that skill in situations
decontextualized from real communication--we make teaching more complicated
than it need be.

Just because we can isolate a linguistic phenomenon--in this case, the
various challenges learners have with bottom-up aspects of listening--it
doesn't follow that an instructional focus on that phenomenon is the best
way to help students with it. We don't teach grammar mcnuggets, so why
phonological ones?

Language learning isn't helped by taking a reductionist view, e.g., let's
isolate the 51 weak forms of English and practice them in 'naturalistic'
decontextualized sentences for 5 minutes per class (what Field advocates).
Far better to give language to your students whole, give it to them real,
and let them gradually learn its complexity in their own ways (lexical
segmentation included).

Look, I want to help my students as much as I can, and if lex-seg
dictations seemed helpful, I'd do them. But I honestly don't see stream of
words/elisions/weak forms etc. showing up as particular problems for my
students. In the context of your dogme (dealing with language in real
communication) lessons, do they show up as problems for yours?

But they are problems for Field's students. He writes about "I won't go to
London" being heard as "I want to go to London" (with consequent problems
as students refuse to give up their initial interpretation, and then fail
to understand the whole text). But that's because it's a textbook
listening text used in a situation where learners have no real stake in
listening.

If, during a conversation, someone really says, "I won't go to London." and
a learner listener shows incomprehension or makes an inappropriate answer,
you negotiate and fix it until the learner gets it. Just another speedbump
in the long road to language proficiency.
Julian



	


	Group: dogme
	Message: 4941
	From: lifang67
	Date: Mi Okt 15, 2003 11:16 

	Subject: Re: The journey


	There's a professor at our school who is extremely famous for a 
system of mathematics teaching that revolves around the 
question "why". My students make terrible fun of him, and today when 
I went to teach a class to the computer students, the "kwa dae" (that 
is, the class rep) had penned a plea to her classmates to not write 
any more "condemnations" on his method.

One of the complaints the students have is that the good professor 
claims that it is impossible to get a deep understanding of 
mathematics unless you understand God and Jesus Christ But another 
one is that he is constantly asking children "WHY do you think that 
three plus five equals eight?"

I can understand the first objection. I've always wanted to know how 
Christian math teachers arrive at a valid definition of number from 
the equation 3 =1. But I really think that "WHY does three plus eight 
equal five" is a perfectly valid question.

When I was a kid, I was terrible at times tables, and I was always 
looking for short cuts. You know, five times anything is half of ten 
times anything. (Why?) And if you multiply, say, anything by nine, 
the answer has (anything minus one) in the tens place, and then 
whatever it takes to make (anything minus one) equal nine in the ones 
place. I was absolutely entranced by this last trick when I stumbled 
on it, but it wasn't until I was at university that I was able to 
explain WHY it worked. (It's actually related to the first trick 
about fives.)

The same thing happened today. We've been discussing game theory. I 
think I told you all that Wittgenstein was positively obsessed with 
the question of what all games had in common (if anything) in both 
this Blue and Brown Books and his Philosophical Investigations. He 
concluded that there wasn't ANYTHING that all games have in common 
(not dice, balls, rules or even amusement). Games, he said, like 
almost all things in the real world, are really "families of 
resemblences", where two family members share eye color, and two more 
share build, but nobody shares the same traits. The same thing is 
true of words like "bird" or "dogme".

Caillois tried very hard to prove Wittgenstein wrong, and failed. He 
came up with four categories of games which he really believed were 
at the very root of all civilization (because I think he had a very 
social-psychology explanation of games; as a kind of proto-
education): games of competition, like soccer, games of luck, like 
dice, games of make-believe, like cops and robbers, and games of 
dizziness, like jumprope or swings and roundabouts. Advanced 
societies like the USA pursued the first two, in the form of war and 
stock markets, and backward places like Korea were mired in the last 
two, as in mask-dancing and the consumption of soju.

Vygotsky, on the other hand, argues that all games have not one but 
TWO things in common: imaginary situations, and rules. True, in some 
cases, like children playing house, the rule is clearly derivative 
with respect to the imaginary situation, while in others, e.g. 
basketball, the imaginary situation is entirely the product of the 
rules. But all games have rules as a kind of inner essence, and 
situations as kind of an external activity. 

For me this is all terribly important, because I'm trying to find 
simple ways of explaining game rules to children. Very often, these 
involve reducing the rules to situations ("You over here--you are the 
X-men. And you are the O-people. And this is Planet Bingo!") But they 
also involve going from the pieces ("What's this?") to the moves 
("How does this move? What happens if you do this?") to the outcome 
("Who won? Why?") In other words, we proceed from the actual reality 
through the imagined situation to the rule.

And in all this "Why?" turns out to be the absolutely key question 
and even "Why does five plus three equal eight?" is a very important 
one for establishing meaning. Wittgenstein, actually, starts 
his "language games" with the idea of a builder who has a very simple 
language of four words: block, slab, pillar and beam. The 
demonstratives "this" and "here" do away with the need for pesky 
articles and verbs. But in order to save time, he finds it necessary 
to create numbers, which he does by using the alphabetic letters as 
counters--a, b, c, d.... The poor apprentice then dutifully goes to 
the storage site, matches one item to one counter, and then when the 
counter given him has been reached returns with the correct number of 
slabs. Why does five plus three equal eight? Count to five and then 
keep counting, and that's what happens.

You can see that Wittgenstein has completely separated the process of 
counting from the product of numbering. The journey is now just as 
important as the destination. We can now see how the journey led to 
the destination. And, of course, we can forget all about the journey.

This isn't always true, of course--I do about eight hundred twists 
every morning, and I find that I match my movements to the numbers 
mentally as I am exercising, and that the process is actually more 
important than the rather approximate product (I'm sure I lose count 
somewhere along the line). But in general it IS true that we want the 
arriving of the counting and not the journey when we do numbers. The 
arriving and not the journey describes not only the way we think 
about numbers but a very great deal of the processes that go into all 
symbol manipulation, including learning the rules of games, including 
the rules of language.

There's no question but that identifying sounds, or for that matter 
spelling out words, or even using mother-tongue translations, are 
part of the journey of learning meaning. But there's also no question 
that for the uses of language that the learners want, these need to 
EVENTUALLY be "folded away", and streamlined, to make room for more 
creative aspects of language use. They want to get the journey over 
with.

Perhaps my students and Evil's students (and maybe even Dennis with 
his desire to do away with mother tongue translations) are simply 
reflecting forward looking impatience when they express their 
frustration with the question "Why?" They want to arrive and forget.

Perhaps Scott and Sue (and maybe even me, with my desire 
to "reproblematize" everything and get teachers using iconic and 
indexical and not merely symbolic meanings all the time) are simply 
reflecting learner-looking empathy when they insist on taking the 
time that "why" takes.

dk1

PS: We did noughts and crosses, just for practice in explaining 
directions using "What's this? How do I move? Who wins? Why?". It 
worked, and we had some time left over, so we started putting 
together magic squares. My students knew an amazing number of ways of 
doing magic squares (not just the really easy Chinese one, the Lo Shu 
square, or its derivatives, but also ways of doing even numbered 
ones.) And I kept messing them up by asking WHY.

For example, WHY, in the Lo Shu magic square:

816
357
492

does the diagonal read "4,5,6"?

There IS a good reason! But none of my students knew it.

d



	


	Group: dogme
	Message: 4942
	From: sthornbury@w...
	Date: Mi Okt 15, 2003 12:43 

	Subject: Re: More on listening


	I really do agree with everything Julian says with regard to the value 
of talk as the primary vehicle for developing listening - and I am of 
course not suggesting we replace this with drill-like 
decontextualised exercises on, say weak forms. Especially of the 
pre-emptive type. I suppose what I am saying is that, because of 
the demands of real-time processing, and because of the nature of 
spoken language, we need to recognise that learners will not 
always correctly match what they hear with items in their mental 
lexicon, and that at times we may need to intervene, reactively, 
just as we intervene, reactively, when they are speaking and can't 
immediately access the right word. If said intervention takes the 
form of an "instructional detour" (Cazden's term) this might not be a 
bad thing (it's an immediate response to a learner-generated 
problem) , and if the instructional detour is something like: let's 
have a look at the problem utterance, and let's try and identify the 
feature that is causing the problem, and let's contrive some 
sentences with this problem, and let's work them into a dictation, 
etc, this really is working "on the language" rather than the skill, 
since it is helping them unblock access to the language knowledge 
without which they can't freely transfer their LI listening skills. It's 
like working on problem discourse markers in a reading text: Stop, 
we have a problem, let's look at it, let's do some work on it, and 
now let's move on. Or at an elusive conditional, say, in a learner's 
speaking that threatens to render them either mute or unintelligble. 

In short, I think Field and co's approaches to bottom-up listening 
probelms offer useful teaching strategies in the constant gear-
shifting from higher-level classroom concenrs, to low-level language 
issues.

But neither Julian's approach nor mine (if they in fact differ) sees 
much of a role for recorded cassettes, of the type, Now listen to 
David Attenborough wittering on about the rain forests and guess 
the answers to these three daft questions.

Scott



	


	Group: dogme
	Message: 4943
	From: Charles Jannuzzi
	Date: Mi Okt 15, 2003 1:23 

	Subject: Re: More on listening


	--- In dogme@yahoogroups.com, "scott_thornbury" 
<sthornbury@w...> wrote:
> Unsurprisingly, perhaps, the two articles on listening in 
the latest 
> ELT Journal (that I said I would report on) seem to 
confirm a lot of 
> the suspicions voiced recently on this list regarding the 
wisdom 
> of "doing listenings" in the classroom, 

Only a month ago I was concluding on this list--as I had at 
a presentation a year earlier--that the problem with 
listening in ELT was that it was too often treated like 
academic reading. Listen to this, I'm going to ask you 
questions afterward. 

We learn to listen, as infants, by interacting with people. 
For most language acquirers, they both hear and see the 
person they are listening to. Hence the need for a model of 
language perception that includes visual information.

I question the Fields' concept of 'lexical segmentation'. 
For a start, many of the things we are told are separate 
words are more likely treated both phonetically and 
phonologically as whole items. Wait a minute. You know. In a 
minute. Get this. F#ck off. 

The challenge is more how to disambiguate heard information 
that is very similar to something stored we are using to 
OVERINTERPRET what we hear for meaning. 

I remember when I first got to Japan being surprised by 
Japanese students--legions of them--who thought I was 
saying 'I CAN' when I was really saying 'I CAN'T' in a 
context like: I can go vs. I can't go. They weren't 
familiar with the reduced form of can. And they couldn't 
hear the nazalized, glottalized [t] at the end of 'can't'. 
Perhaps if this sort of language hadn't been treated only as 
a reading problem in the first place--if they had actually 
heard --and seen-- speakers of English saying I can and I 
can't go in normal conversation, many could have inferred 
what actually goes on. Saying the forms and associating them 
with real communication couldn't hurt. 

I haven't read the recent ELTJ--personally can't stand the 
thing. But I think as is often the case, someone like Fields 
latches onto a real problem and offers the usual ELT 'revive 
a McSolution'. I think another problem is, while you might 
find dogme list discussants citing Fields on this list, you 
aren't anytime soon going to see an author in ELTJ citing--
that is, properly crediting-- something read from this list. 
All the better to ignore you, you understand. 

C. Jannuzi



	


	Group: dogme
	Message: 4944
	From: Charles Jannuzzi
	Date: Mi Okt 15, 2003 1:47 

	Subject: Problems with bottom-up listening


	I have to agree with Julian in earlier discussion, but would 
like to isolate this topic to get the usual suspects to 
actually commit to a point of view and back it up with some 
reasoning in stated language. 

1. Problem: it's difficult to get people to agree as to 
what 'bottom up' actually is. Like the phoneme, they all 
think they have a clear idea. But once you get them to 
explain, you see they might be working with totally 
different assumptions. Why is the word level considered 
bottom-up when the word level encompasses the meeting of 
phonology with morphology and meaning?

2. Problem: bottom-up approaches tend to miss the point 
about just how top-down all language perception actually is. 
You can't actively perceive a stretch of language that you 
don't have the mental language to perceive. We see an 
analogy in reading with the emphasis on phonic skills. 
According to phonics skills advocates, phonics skills are 
out there in the text. The materials writers and teachers 
need only isolate them, boil them down to clear-cut rules, 
and drill them into the heads of learners. On the contrary, 
each learner and reader has to systematically build up 
the 'rules' for processing text--that is perceiving it into 
language that makes sense and conveys information. A written 
text is largely 'linguistically underdetermined' and 
requires a huge number of top-down operations in the mind of 
the reader to be construed as language with meaning. 

The same for listening. The acoustic segment isn't 
inherently language. It, too, is largely underdetermined. 
Remove immediate face-to-face communication between two 
human beings with a social purpose, and you have made the 
listening into a text (though instead of recorded in letters 
and written words, it is recorded as tape or digital file). 

Also, the bottom-up segments aren't out there in the stream 
of speech. But they aren't necessarily in the minds of EFL 
learners either. Just because a native speaker or fluent 
user of English has the abilities to interpret the 
sufficient number of clues given in the message doesn't mean 
that clue interpretation can easily be taught as rules or 
inductive exercises to learners who don't.

3. Problem: a bottom-up approach is likely to present 
listening as some sort of teacher-led, artificial engagement 
with text, just as so much other listening exercises in ELT 
do. The emphasis in content might be different, but the bad 
aim is still there. 

C.Jannuzi



	


	Group: dogme
	Message: 4945
	From: Charles Jannuzzi
	Date: Mi Okt 15, 2003 2:20 

	Subject: Re: Problems with bottom-up listening


	The most amazing thing about the Field thing is it took him 
4 years to recycle it for ELT J. My comments interpolated. 

http://www.baal.org.uk/abst99fh.htm#2

John Field, Kings College London 
'Can't See the Trees for the Wood': the Problem of Lexical 
Segmentation in Connected Speech 
----------------------------------------------------------------------
----------

>>There are no consistent pauses between words in connected 
speech and the phonetic signals which are said to provide 
word boundary cues are often not present. In addition, 
assimilatory processes result in many words diverging from 
their citation forms at onset and offset. Recognising words 
in a stream of speech thus poses a much greater challenge to 
the non-native speaker than is generally recognised. A 
number of phonological and psychological theories attempt to 
account for the way in which, with apparent lack of effort, 
the native listener is able to deconstruct the speech signal 
into words. The most convincing view, supported by evidence 
from Metrical Phonology, holds that lexical segmentation 
relies upon features of stress and rhythm.<<

Sort of contradicts himself because now he is arguing that 
something phonetically detectable enables 'lexical 
segmentation'. I don't think the act is of deconstructing 
the speech signal but rather constructing it. Or recoding 
it. Some will say that every act of recoding implies an 
underlying act of decoding. But I'm not really clear on how 
segmenting a word is an act of decoding/recoding. I can 
isolate words I don't know, but that doesn't help me to 
understand it. In real conversation, with a sympathetic 
interlocutor, I can , though, ask questions to get 
clarification about the word I don't understand. 

>> The implications of this for the non-native listener will 
be examined in terms of cross-linguistic differences in 
prosody. The findings of some researchers have been 
interpreted as evidence that second-language learners may be 
unable to deviate from a segmentation strategy specific to 
their L1. This conclusion will be questioned, and the value 
of providing practice in lexical segmentation will be urged, 
both as a way of improving listening skills and as a form of 
learner training.<<

Of course, SLL are always RETRAINABLE if you give them the 
right exercises. The whole profession that puts guys like 
Field and Skehan at King's College so they can 'study' 
and 'research' ELT from an essentially neobehaviourist 
framework absolutely DEPENDS on it. 

I'm not sure what Field means by lexical segmentation here, 
but I will have to say that lexical segmentation for 
listening is quite a bit different than the segmentation--
word breaks--you see in written text. My own experience of 
listening in Japanese has been like this: at first even 
small chunks made no sense. Then, gradually, after years of 
exposure and after studying mostly vocabulary, I found I was 
able to 'process' what I was hearing. I could continue to 
listen to someone even as what they had earlier said seemed 
to be cycling in my head as I made sense of it. Of course, 
the content vocabulary is what you latch onto as you top-
down try to fill in the rest. It doesn't, however, really 
feel like a 'lexical segmentation' skill. Does anyone else 
have trouble with this concept? Of course you do.

C. Jannuzi



	


	Group: dogme
	Message: 4946
	From: Charles Jannuzzi
	Date: Mi Okt 15, 2003 2:54 

	Subject: Re: Problems with bottom-up listening


	One thing to look for in a piece like Field's is the 
rhetorical move under cover of 'objectivity' and 
overwhelming findings:

>>A number of phonological and psychological theories 
attempt to account for the way in which, with apparent lack 
of effort, the native listener is able to deconstruct the 
speech signal into words. The most convincing view, 
supported by evidence from Metrical Phonology, holds that 
lexical segmentation relies upon features of stress and 
rhythm.<<

Compare Field's naive surety with this source. Basically 
Field wants us to feel compelled by empirical results and 
interpretion of them that are somewhat less than compelling. 
One theory basically says that lexical segmentation follows 
lexical access of some sort. 

http://www.mrc-cbu.cam.ac.uk/~matt.davis/thesis/chap2.pdf

Small extract to give you an idea:

Higher-level prosodic cues
The metrical segmentation strategy proposed by Cutler and 
Norris uses one source of prosodic information (the rhythmic 
alternation of strong and weakly stressed syllables in
English) as a cue for the lexical segmentation of connected 
speech. However, this is only one form of prosodic 
information that could be used for lexical segmentation. As 
was seen in the review of the phonetics literature, the 
duration of segments carries much more information than the 
level of stress associated with their constituent syllable. 
Furthermore, information carried by intonation patterns in 
connected speech �] rising and falling fundamental frequency 
(F0) contours �] may also carry useful information for the
segmentation of words in connected speech. Phenomena such as 
phrase-final lengthening in combination with declining 
intonation contours may therefore provide a cue to the 
location of prosodic boundaries. As described
by Christophe, Guastie, Nespor, Dupoux and Ooyen (1997), 
segmentation into phonological phrases provides a useful 
first step towards extracting lexical and syntactic
units from the speech stream. Preferential listening 
experiments have shown that infants<<



	


	Group: dogme
	Message: 4947
	From: Adrian Tennant
	Date: Mi Okt 15, 2003 3:53 

	Subject: Re: The journey & MT


	dk writes:

> Perhaps my students and Evil's students (and maybe even Dennis with his
desire to do away with mother tongue translations) are simply reflecting
forward looking impatience when they express their frustration with the
question "Why?" They want to arrive and forget.


I'm not so sure dk.

Today I had a discussion with one of the students (outside the class).

Me: So what do you need to practise?
Chinese Student: Speaking in English?
Me: Why?
CS: Because I'm not very good at speaking.
Me: So why do you speak Chinese in class?
CS: Because English is difficult.
Me: Do you speak English outside the class?
CS: (laughs) No! all my friends are Chinese.
Me: So how will you get better?
CS: You will speak English for me.
Me: !?

btw - I've 'corrected' their English, it wasn't quite this accurate or
fluent.

In a way this also relates to the discussion on MT in the classroom.

Dr Evil



	


	Group: dogme
	Message: 4948
	From: Adrian Tennant
	Date: Mi Okt 15, 2003 4:00 

	Subject: Re: Re: Problems with bottom-up listening


	CJ wrote:

> The most amazing thing about the Field thing is it took him 4 years to
recycle it for ELT J. My comments interpolated.

Probably not his fault. It appears to take at least two years for anything
submitted to ELTJ to get into print.

Dr E



	


	Group: dogme
	Message: 4949
	From: Adrian Tennant
	Date: Mi Okt 15, 2003 4:02 

	Subject: Re: Re: What''s wrong with most textbooks


	> Fiona writes:
> > Well, I think most of the coursebook writers I have met or I know could
come into this category - at least two, usually three languages. (i.e.
mastery)


And Scott replies:
> Why this thing about mastery?

Because the original email from Richard used this word.


> I have never mastered a second language and never will.

I went further by saying I don't think many people (if any) master their
first language.


Dr Evil



	


	Group: dogme
	Message: 4950
	From: Robert M. Haines
	Date: Mi Okt 15, 2003 5:33 

	Subject: Phonological McNuggets?


	Julian writes: "Look, I want to help my students as much as I can, and if lex-seg dictations seemed helpful, I'd do them. But I honestly don't see stream of words/elisions/weak forms etc. showing up as particular problems for my students. In the context of your dogme (dealing with language in real communication) lessons, do they show up as problems for yours?"

The minimal pairs we were looking at (listening to) were, once again, /i/ and /I/, which are typically problematic for Spanish speakers to distinguish. When we moved on to their writing sentences with the sounds for their partners to listen to, then notice how many times each sound had been produced, a couple of the students commented that it was much easier to recognize them in natural speech.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4951
	From: Robert M. Haines
	Date: Mi Okt 15, 2003 5:46 

	Subject: Re: Re: The journey & MT


	Why does your student feel she/he needs to be better at speaking, e.g. get a
job with a multi-national company, my parents told me I have to. And how
would this student measure performance or competence to know he/she had
gotten better?

Rob
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, October 15, 2003 7:53 AM
Subject: [dogme] Re: The journey & MT


> dk writes:
>
> > Perhaps my students and Evil's students (and maybe even Dennis with his
> desire to do away with mother tongue translations) are simply reflecting
> forward looking impatience when they express their frustration with the
> question "Why?" They want to arrive and forget.
>
>
> I'm not so sure dk.
>
> Today I had a discussion with one of the students (outside the class).
>
> Me: So what do you need to practise?
> Chinese Student: Speaking in English?
> Me: Why?
> CS: Because I'm not very good at speaking.
> Me: So why do you speak Chinese in class?
> CS: Because English is difficult.
> Me: Do you speak English outside the class?
> CS: (laughs) No! all my friends are Chinese.
> Me: So how will you get better?
> CS: You will speak English for me.
> Me: !?
>
> btw - I've 'corrected' their English, it wasn't quite this accurate or
> fluent.
>
> In a way this also relates to the discussion on MT in the classroom.
>
> Dr Evil
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4952
	From: Richard Cusick
	Date: Mi Okt 15, 2003 5:53 

	Subject: Re: Re: What''s wrong with most textbooks


	--- Adrian Tennant <adrian.tennant@n...>
wrote:

> 
> I went further by saying I don't think many people
> (if any) master their
> first language.
> 
> 
> Dr Evil
> 

Then you don't know many people. Or are hanging out
with the wrong crowd.

RC


__________________________________
Do you Yahoo!?
The New Yahoo! Shopping - with improved product search
http://shopping.yahoo.com


	


	Group: dogme
	Message: 4953
	From: Robert M. Haines
	Date: Mi Okt 15, 2003 6:23 

	Subject: Re: Re: What''s wrong with most textbooks


	Hi Richard,

He's Dr. EVIL, of course he hangs out with the wrong crowd ;-)

I think what he might have meant (and I could be wrong) is that 'mastery' is
a term invented by people who like to quantify ability. They were probably
test designers or something of the sort (ha ha). In terms of competency,
none of us is a 'master' because there are only arbitrary standards to
measure our competency by. Granted, if I can get my message across and
understand the reply consistently in most any context, I'm doing well. But
that's just the tip of the iceberg. Put me in with Dennis' Norfolk folk, and
I might be lost. Send me a mini-dissertation from dk1, and I might have to
reach for my American Heritage Dictionary. Does that make Dennis' relatives
and David Kellog 'Masters of English'? If so, then we are all masters of our
own domain.
Okay, gotta stop before this becomes a TV mini-series about Queen Boudica.

Rob

----- Original Message -----
From: Richard Cusick <rcusickjr@y...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, October 15, 2003 9:53 AM
Subject: Re: [dogme] Re: What's wrong with most textbooks


> --- Adrian Tennant <adrian.tennant@n...>
> wrote:
>
> >
> > I went further by saying I don't think many people
> > (if any) master their
> > first language.
> >
> >
> > Dr Evil
> >
>
> Then you don't know many people. Or are hanging out
> with the wrong crowd.
>
> RC
>
>
> __________________________________
> Do you Yahoo!?
> The New Yahoo! Shopping - with improved product search
> http://shopping.yahoo.com
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 4954
	From: Adrian Tennant
	Date: Mi Okt 15, 2003 10:54 

	Subject: Re: Re: The journey & MT


	Rob,

Because they have to get a certain score at IELTS.
And, as Diarmuid can confirm, this is the be all and end all as far as they
are concerned.

Dr E



	


	Group: dogme
	Message: 4955
	From: Adrian Tennant
	Date: Mi Okt 15, 2003 10:59 

	Subject: Re: Re: What''s wrong with most textbooks


	Richard,

Rob's reply covered much of what I'd like to say.
I could set you up to meed hundreds of 'native speakers' of English who you
would struggle to understand (does that mean you fail to meet your own
criteria of 'mastery' - probably).
Then again, how many words do you 'know' in English?

Also, statistically, what quantifies you (or qualifies you) as 'mastering a
language'?

Dr E



	


	Group: dogme
	Message: 4956
	From: Diarmuid Fogarty
	Date: Mi Okt 15, 2003 11:20 

	Subject: Re: Re: The journey & MT


	I'm sorry to say I can confirm the Evil Doctor's account. Just to elaborate: they have to get that score in IELTS in order to pursue a university degree in a subject that doesn't interest them and about which they know nothing. This will hopefully enable them to get a job in which they have no interest whatsoever. Motivation is somewhat lacking. They know, from past experience, that the best way of preparing themselves for IELTS is to stare at dictionary pages, flagellate themselves at the weekend (the conscientious ones, at least) when they forget the 150 words they have "learned" that week (30 a day) and to do tons of past papers on a daily basis, at least nine months before the exam. How answers were reached is not important. It's whether or not they were. Wrong answers=stupid student whose English Is Bad.

This may seem like an exaggeration. Hell, it is an exaggeration, but it is also true for many of our students. Luckily, this year I have been blessed with a multicultural class with people who have never even heard of IELTS (but who are already beginning to ask if they should be doing it!) and an IELTS preparation class with approximately 80% Chinese. This class is a delight and love nothing better than to look up from the past paper to ask me to teach them swearwords in English and Spanish. When I told them of today's outline, a woman from Moldova exclaimed quite appropriately, "CONO!" (damned English keyboards)...well, you can't say they're not learning anything!

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4957
	From: Diarmuid Fogarty
	Date: Mi Okt 15, 2003 11:25 

	Subject: Michel Thomas


	Do dogmetics have an opinion of this man? Have people heard of him? Following up a query in the staffroom today. 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4958
	From: lifang67
	Date: Do Okt 16, 2003 12:44 

	Subject: In Defense of Chinese Learners (Again)


	As part of the "Compendium" project, I've been reading a lot of the 
old mails from the early months of dogme in 2000 (before I joined the 
group). In the hectic flurry of mails that have come with dogme 2003 
and 270 odd members I had forgotten how much quieter and more 
reflective some of this old stuff was; fine old calm words I 
recommend to everyone.

Ironically, one of the words that keeps coming up in the old mails 
(particularly the "dissertations" written by Graham) is "glib"--and 
this at the end of a mail that is over a thousand words long. This, 
you understand, was long before the age of Mr. Cusick's one-liners 
("You're wrong because you weren't using the word the way I 
did...."), a rather gentler age when dogme had time to reflect and 
think and write and write and above all negotiate....

No, I'm not going to start a campaign against brevity on the list. 
Unfortunately, ballooning class size allows little room for anything 
else at present, and Scott's repeated attempts to pare down the list 
to only the most active appear to only expand it. But I want to use 
this as a starting point for a defense (once again) of Chinese 
learners.

I notice that no one has taken up my challenge on magic squares, or 
tried to explain the rule of nines or even offered a rule for the 
multiplication of elevens. Now, it might be said that this is because 
rules for doing elementary school arithmetic are irrelevant to most 
people on this list (though they are crucially relevant to something 
that is central to dogme in elementary schools, using English across 
the curriculum). But low relevance topics often get a long ride here 
if people find them interesting (e.g. the recent rebirth of the 
Mondegreens topic) and feel they can contribute a juicy morsel.

Arithmetic is different. Most people, including me, cannot get 
excited about explaining WHY numbers add up or mulitply out the way 
they do. They find it very hard to even think of the HOW in which 
numbers are obtained. The "problematizing" of arithmetic, unlike 
the "problematizing" of, say, listening, or classroom discipline, 
or "political correctness", seems hardly worth the effort. 

My point is that the decision to call a halt and simply focus on the 
product of mental operations rather than the process is at least 
partly arbitrary, or anyway apparently so because it is dictated by 
competing demands for attention. You can't both pay attention to the 
WHY of arithmetic AND consistently get the right answer.

(Which is why Charles Babbage, way back in the mid-nineteenth 
century, discovered to his chagrin that ordinary workers who had been 
trained were consistently better at doing arithmetic than Cambridge 
professors, and decided, as a result of this discovery, to mechanize 
the whole process and send workers back to their proper vocations of 
hewing water and drawing wood. Thus was the computer born.)

Yes, Chinese learners come from educational backgrounds which 
emphasize short, snappy, Mr. Cusick style answers. This is nothing to 
do with "totalitarianism" (having survived both educational systems, 
I can tell you that Western educational systems, with their smug aura 
of "best of all possible worlds" are far more totalitarian. In fact 
the "totalitarian" system only succeeds in inculcating a healthy 
cynicism towards the regime which is sadly lacking in the West, else 
the US would not be presiding over book-burnings and school closings 
in Iraq.) 

It's to do with class size. Ever taught a conversation class with 
four hundred people? I haven't either, but my wife did, at one of 
China's most prestigious universities of technology, just after she 
got a BA in English literature and a crash course in educational 
psychology. Her only materials were a battery powered megaphone and 
blackboard.

Yes, Chinese learners come from an educational environment which 
emphasizes instrumentality, and in particular being able to 
manipulate test instruments. Again, this is nothing to do with 
ideological constraints, or the cultural heritage, or what have you. 
In fact, rather like most Western societies, the rulers of China are 
largely arrogant, semi-literate ignoramuses who make sure that 
neither they nor their immediate progeny really have to pass tests.

It's to do with the terrible competition for the next few hundred 
rungs on the ladder. Of course, you don't need to pass the test if 
you have the right parents. AND passing the test is no guarantee of 
getting the right rung. But if you DON'T have the right parents, NOT 
passing the test, and in particular not passing the college entrance 
examination, is an infallible guarantee of getting the bottom rung.

Even for those who have the right parents, this creates a certain 
study culture (I think it creates it, it's not something thousands of 
years old, and in many ways it is as young as capitalism, at least in 
China). Instrumental, manipulative, short-term...but remarkably 
successful. You may not think so, but Bhatia Laufer certainly found 
that Chinese learners, with their "dull, uncreative" vocab learning 
techniques (many of which were low tech) consistently did as well as 
Israeli learners with the most advanced "communicative" techniques 
and equipment. 

Besides--try learning Chinese and you may find yourself responding in 
many of the same ways. Culturally, even politically, the gap between 
East and West is really very small--both systems have been culturally 
eviscerated, both are politically bankrupt. When George W. Bush 
addressed his former Yale professors with "See where a C average will 
get you?" my wife understood the taunt far better than the professors 
probably did! But linguistically, it's much farther to London from 
Beijing than from Tel Aviv, let alone Barcelona. It's a huge leap, 
and you can't pay attention to everything. When you are leaping over 
an abyss which is the size of not one but two or even three oceans, 
it is indeed the arriving, and not the journey, which must interest 
you. In this they are not different from you; they turn from 
the "whys" of reading comprehension in exactly the same way that you 
and I hurry on past the "whys" of arithmetic.

dk1

PS: I think CJ is right on the mark: the idea of "top down" 
and "bottom up" really needs unpacking, and the "word" is the place 
to start. It seems to me that one of the KEY ways in which people 
learn what words are is through intonation. Field treats intonation 
as arbitrary. Others (e.g. Pennington) have tried to treat it as 
iconic. But perhaps what it REALLY is (most of the time, although 
there are iconic aspects of it) is indexical. By using intonation, we 
point people to the new information. By analyzing intonation 
contrastively, we discover what words are.

d



	


	Group: dogme
	Message: 4959
	From: Robert M. Haines
	Date: Do Okt 16, 2003 2:39 

	Subject: Week 4.3


	We had a nice, long chat this morning about the conversation class students had attended earlier in the day. Some Spanish students at the college got together with them for about an hour. The idea was to speak Spanish for half the class and English for the remaining hale of class. It turned out that the people learning Spanish were still struggling to use any Spanish at all beyond basic words and phrases, so most of the conversation had been in English.

Everyone had enjoyed the conversations because of the social interaction and learning opportunity. We talked about some of the new words and phrases people remembered from the conversations. There's another conversation class tomorrow with a different group. We boarded items like 'miscarriage' and 'abortion' because the students seemed to know only one Spanish word for both terms. Yes, one of the conversation partners had talked about a miscarriage.

Once we reached the topic of life partners, I decided to ask how many people planned on having a life partner; all of them did and a couple of them weren't sure about whether they wanted to get married. I asked everyone to get into groups of three and discuss the qualities they were looking for in a 'significant other'. After a lot of lively discussion, I asked everyone to take what they had learned about their classmates and look for someone in the room who might be suitable by asking them questions. 

We ended up doing a lot of talking and generating vocabulary galore but only finding the perfect partner for one student. Coincidentally (or not?), the two who had been paired up came to class 5 minutes late after the break, which led to even more discussion and laughter.

Next, I dictated some numbers to the class after mentioning that it might come in handy to practice this before their Forestry Measurements course winter term. After the first round, they all cried for more. Instead of giving them more dictation, I asked that they all write up numbers and symbols they wanted to hear me say. We had everything from square roots to decimals and lots of very large (long) numbers along with fractions and a few things that I'd forgotten from my high school math classes, e.g. keys, open sets. We focused on the things we thought would be most relevant to taking measurements. After I read an example, I asked students to red a similar number or symbol. There was lots of repetition with the /v/ in five and we counted how many times we might 'bite' our lower lip when saying 555. After going over everything on the board, I dictated some equations (if that's what they were) to the class, asking them to note the answer they came up with, e.g. 11 x 7 = 77. We all compared our answers and how we got them.

After the second break, we looked over the conversations between Clinton and Bush from yesterday. I asked everyone to write three questions that could be answered by reading or listening to the conversations they had written. The conversations were copied twice to make a total of three. Some students made extra copies, too. The we exchanged conversations and the corresponding questions between groups. The homework was to read the conversations and answer the questions. Tomorrow they can compare answers, then exchange with another group. 

We finished off with a quick review of the tree vocab. we had generated a couple of days ago in the form of hangman.

The program head's assistant has asked if she can observe a class tomorrow or Friday because she was impressed by the students' English during the conversation class, and she wants to see where they're at and what they're learning. I don't like the idea, but then again, why not? I think she'll be surprised to see that I'm not standing at the board with my pointer, reading verb conjugations aloud and calling on students to repeat.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4960
	From: djn@d...
	Date: Do Okt 16, 2003 5:57 

	Subject: Re: In Defense of Chinese Learners (Again)


	dk1,

A very fine piece, but I'm afraid I could do with basic teaching myself in mathematics 
and have absolutely nothing to offer.

It's a pity that you addressed such a calm, thought-provoking piece to an audience of 
one or two. Everyone is set to "special messages" only on dogmecomp. I'm the one 
person who gets copies and, as far as I know, Fiona is the only person who visits the 
website to see what is happening. Still, at least there is a copy of what you wrote.

I think a lot about my own habit of posting messages so frequently to dogme (and other 
lists). What worries me is my clear wish to convince people, at the very least, to follow 
my point of view.Clearly, I also really want to convert them to my way of thinking. 
Perhaps all those pornographers that annoy me with their flood of mails have got it right 
- all I really want is to be longer and harder (than everyone else). 

Have you considered setting up a list yourself - as an addition to, not a replacement of 
dogme, which, for example, could have a rule that only long(ish), considered pieces 
should be posted?

Greetings,


Dennis



	


	Group: dogme
	Message: 4961
	From: dnewson2001
	Date: Do Okt 16, 2003 6:29 

	Subject: Dennis, dk1 and Chinese learners


	Phew!!

Apologies. That was a close one...I posted to the wrong list.....
I thought I was writing to dogmecomp - the list set up to create a 
compendium, a selection of dogme postings - a list that only dk1 and 
Fiona look at.

Anyway - you've all been warned. I'm out to convert you!!!!

Down with grammar!
English only!
Why not CDs in the dogme classroom if they are good and relevant - 
though of course not even four daft questions!


:-) :-) :-) :-)



dennis



	


	Group: dogme
	Message: 4962
	From: Diarmuid Fogarty
	Date: Do Okt 16, 2003 7:35 

	Subject: Re: In Defense of Chinese Learners (Again)


	dk
There really is no need to defend Chinese learners. Ultimately, the nationality doesn't come into it. In one of my classes, a number of Chinese people told me that they hated Indians. It turned out that what they meant was that they hated people who were rude to them and treated them with a marked lack of respect. Ethnic background didn't come into it.

Similarly, it's not Chinese learners who make my life difficult. It's learners who insist on learning their English in a way that I am convinced is ineffective (despite what Bhatia Laufer found). That doesn't mean that I am right and they are wrong. It means that their learning style clashes with my teaching style and compromise is oh-so-hard for me. With time, I hope I will learn.

Don't make the mistake of thinking that we (or at least I) are ignorant of the reasons that makes our Chinese (and Japanese and Iranian and American) learners different to us. Please don't make the mistake of assuming that we (or at least I) think that our education was superior. I am well aware of many of the reasons that my learners prefer to learn English the way they do and I am painfully aware that the way they were taught English bears more than a passing resemblance to how I was taught French or, more accurately, how I was taught Latin. The job, then, is to convince them that they don't need to worry about it. They don't need to memorise huge lists that they will forget. By just kicking back, shooting the breeze and asking themselves the odd question, they can become as proficient as they need to be. In that respect, Michel Thomas and I appear to agree (although he gets paid roughly £5k a day and I feel guilty about the considerably lower sum that I earn!)

Chinese learners, who most certainly don't need defending from me, have been the catalyst for an intensive and often painful bit of professional reflection for me. Two years on, I appear to be coming out on the other side. 

As for the arithmetic puzzle, I haven't attempted it yet, but that doesn't mean I've shrugged it off. Perhaps you should have puit a time limit on us if you were going to read something into our tardiness. I'm not so interested as to why the numbers are 4, 5, 6. But I would like to know why the apparently arbitrary three numbers were chosen.

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4963
	From: Charles Jannuzzi
	Date: Do Okt 16, 2003 8:27 

	Subject: Re: Problems with bottom-up listening


	--- In dogme@yahoogroups.com, "Adrian Tennant" 
<adrian.tennant@n...> wrote:
> CJ wrote:
> 
> > The most amazing thing about the Field thing is it took 
him 4 years to
> recycle it for ELT J. My comments interpolated.
> 
> Probably not his fault. It appears to take at least two 
years for anything
> submitted to ELTJ to get into print.
> 
> Dr E

It took the editor ELT J something like a year to reply to a 
manuscript I submitted. I thought that meant something good 
since I didn't figure they would take a long time to tell me 
they thought it sucked. The editor said something cryptic 
but I took it to mean that basically some reviewers liked 
the paper, some didn't, and he didn't even understand what 
the paper was about. Yet I couldn't see a topic like that 
going into the even worse OUP journal Applied Linguistics. 
No matter, the paper once sent to TESOL Journal (TESOL's 
number 2 periodical) got unified rejection. 

Now back to Field's chosen topic. I can't believe it took 
him 2 years to recycle it, now that I stand corrected. One 
thing I see straight out now after one day of thinking about 
it is that much of the research literature simply does not 
support his starting premise, let alone his conclusions 
about recommended tasks (to use the term of his colleague, 
Skehan). Although many agree word breaks aren't there in the 
stream of sound in the way you see them in text, after that 
only confusion reigns. First, just because something is in 
the stream of speech doesn't mean we attend to it during 
language perception (listening for meaning). Second, let's 
suppose we do perceive word breaks (even based on some other 
phonetic clues), the segmentation might come after lexical 
access and be important for comprehension with syntax and 
morphology. In other words, lexical segmentation might be 
POST-LEXICAL, after access to some sort of word-level 
meaning. This doesn't agree at all with what some were 
concluding about perception of the lexical level of meaning 
and lexical segmentation, but it is a very real possibility. 

CJ



	


	Group: dogme
	Message: 4964
	From: sthornbury@w...
	Date: Do Okt 16, 2003 8:35 

	Subject: Re: Michel Thomas


	Diarmuid asks:

> Do dogmetics have an opinion of this man? Have people heard of him?
> Following up a query in the staffroom today. 
> 

Diarmuid, the name has been mentrioned once or twice, but I can't 
locate any postings, so I send this, which a contribution I made as 
part of a "roundtable" I was involved in a couple of years ago.

I am less convinced than ever, however, about our friend Michel 
Thomas. Just by chance, I have been able to view the TV 
documentary that Roslyn alludes to. So, by way of a close to this 
whole fascinating discussion, let me see if I can’t shed some 
“scientific” light on Thomas. 

For a start, there is nothing miraculous – nor even mysterious – 
about Michel’s “method”. From the glimpses one gets, he is 
clearly an enormously patient, tireless, and committed language 
teacher, capable of building a very productive rapport with a small 
group of (volunteer) students, and in an ideal learning environment. 
Uninterrupted by lesson breaks, and without his students’ 
attention being distracted by books, aids, etc, he is able to focus 
entirely on constructing a mental model of the target language 
system. Instruction is mediated – and scaffolded – through 
translation, providing maximum security for the students, and 
obviating the need for any technical wizardry. He exploits cognates 
productively and provides handy rules of thumb on, for example, 
pronunciation. He uses a combination of elicitation and repetition to 
good effect, and gently but persuasively corrects, building 
confidence and trust. His step-by-step approach to building an 
awareness of the system comes from a teacher’s – as opposed to 
a linguists’s- analysis of language, and instruction is based on the 
incremental layering of phrasal elements (rather than either smaller 
or larger units such as words or grammatical “structures” – in this 
sense, he pre-dates the advent of a “lexical chunk” view of 
language). Thus he builds up longer syntactical units phrase-by-
phrase, (Voulez-vous. Couchez. Avec moi. Ce soir. ) prompting and 
substituting in fairly classic audiolingual fashion. The small number 
of students, the relatively restricted number of linguistic items, and 
the relatively long period of time spent practising them, combine to 
ensure a high volume of output (and resulting feedback), 
suggesting positive gains for memory. 

But in fact, judging from the evidence of this film, his results are not 
terribly good. Students, at the end of 48 hours of instruction, and 
with almost phrase-by-phrase prompting, were only able to produce 
isolated sentences haltingly. No evidence that they could interact 
or produce language creatively was offered. Not a huge 
achievement given that 48 hours constitutes nearly half of what a 
student gets in a part-time course over a year in centres such as 
ours. 

No doubt they were much better off than after 5 years of “school 
French”, but this is less a testimony to his own “secret method” 
than to the general awfulness of language teaching in schools. To 
paraphrase Dr Johnson, it’s not so much the fact that they can do 
it well that is surprising, it is the fact that they can do it at all. 

I suspect that Michel’s cageiness about his method comes from 
his knowing full well that there is no secret: that if you just take the 
time and trouble to teach someone something in a deliberate, 
staged, and maximally supportive way, in the end they will get it. 
Or, if they don’t, the trouble you took (and all the attendant hoo-ha, 
like BBC video cameras being present, or the $15,000 fee he 
allegedly charges) will persuade them that you are the best thing 
since sliced bread. When you peel away the hype, I don’t 
think you get much more than an emperor without his clothes on.



	


	Group: dogme
	Message: 4965
	From: Charles Jannuzzi
	Date: Do Okt 16, 2003 8:37 

	Subject: Re: What''s wrong with most textbooks


	Well they are an enormous waste of paper for doing something 
that could be done far better in other ways. 

They are the ELT industrial complex's way of dumbing down 
teaching to the point that even students can't have any 
respect for someone serving up this stuff. 

Finally, for me, they represent this huge disconnect that 
separates the academics, the materials writers, the 
classroom teachers and the learners. I really can't have 
people I don't know and who can't even cooperate amongst 
themselves messing up my in-class relationship with my 
students. 

CJ



	


	Group: dogme
	Message: 4966
	From: Adrian Tennant
	Date: Do Okt 16, 2003 9:06 

	Subject: Re: In Defense of Chinese Learners (Again)


	dk,

I'll echo what Diarmuid wrote + add something.

The main problem as far as I see it is that these students have, for one
reason or another, come to the UK to study.
However, the educational system to which they have come is very alien to the
one they have come from - and something has to give.
Many of the tests that they will take require them to work out 'why' in
order to get the correct answer. Sitting in a room taking 100s of past tests
will be of little (although some) use for the test they will take.
Unfortunately, as yet, they don't seem to have realised this (or been able
to accept it when it is pointed out).
Now, as far as I'm concerned, the tests don't actually test their ability in
English or their knowledge. No, these tests test whether the students can
pass these tests!
I have (as have others) called for a change in the testing systems so that
they don't penalise students from Asia (for example) and favour students
from Europe (for example) whose educational backgrounds and testing systems
are similar to the ones in the UK. Alas, the answers often given seem to
imply that as far as the exam board are concerned their tests ARE
'superior'!!!

I often wish that these exams hadn't been invented so that I could get on
with 'teaching' my students, 'learning' from my students, and
'interacting/communicating' in a meaningful way with people who are very
interesting.

Dr E


btw - the 4, 5, 6 magic square is obvious ..... does it really need
responding to?
There is a fantastic book called 'The number devil' by Hans Magnus
Enzensberger. My daughter read it when she was 8 and thought it as amazing.
It's about a little boy who has dreams and in his dreams he meets the number
devil who exlains the logic behind many mathamatical issues. Buy it, it'll
change the way you look at numbers.



	


	Group: dogme
	Message: 4967
	From: Simon Gill
	Date: Do Okt 16, 2003 10:59 

	Subject: English only


	I've greatly enjoyed what I can only describe as the deluge of recent 
correspondence on the group on both this and other subjects; quite how some 
of you manage to fit in sending messages of such arresting length and 
richness with other things, like work or family and social life, is a 
mystery to me! 

A couple of years ago, more or less on a whim, I started to conduct an 
investigation into the use (or not) of L1 in the foreign language classroom. 
My initial angle was merely curiosity as to what 'tricks' practising 
teachers used to keep its use to what they considered an acceptable and 
appropriate level, but as the replies to my questionnaires started to come 
in from all over the world and I started the process of collating them it 
soon became obvious what a multifaceted issue this is; it goes into all 
sorts of areas I had never particularly thought about. One in particular 
relates to dogme, I think, and that's the issue of the students having their 
own voice; to ban L1 outright, it seems to me, is, at the very best, to deny 
them 'full voting rights' and, at worst, a gagging order. 

I've got quite a lot of text on this which I'd be very happy to share with 
anyone in the group who's interested. It includes a four-page handout (yes - 
I know - not very dogme...) that I use for teacher education purposes and 
another rather longer text which is a long list of relevant points and 
quotations from articles I read and my questionnaire respondents. I would be 
happy to upload it to the files section if there is any interest; otherwise, 
please feel free to contact me offlist. 

Simon Gill



	


	Group: dogme
	Message: 4968
	From: Charles Jannuzzi
	Date: Do Okt 16, 2003 1:04 

	Subject: Re: English only


	--- In dogme@yahoogroups.com, "Simon Gill" <pangill@B...> 
wrote:
> I've greatly enjoyed what I can only describe as the 
deluge of recent 
> correspondence on the group on both this and other 
subjects; 

I think one place where this issue off goes track is seeing 
it as a teacher thing only. I look at it this way, whether 
or not I use Japanese in my EFL classrooms here, Japanese 
students are going to use Japanese (and they've even 
convinced some visiting Chinese students that the basic 
language of the EFL classroom in Japan is Japanese). 

My philosophy is to do away with situations where Japanese 
is always required just to get basic points across. So I 
write basic instructions in English on the board. And I use 
a lot of bilingual materials, so I don't have to explain 
what the English means in Japanese. And I demonstrate 
activities more than explain them. 

It's a failure if the only language that gets used to 
communicate in the EFL classroom in Japan is Japanese. But 
it's also a failure if students give up in frustration and 
don't even begin to understand more English.

Although it's not easy to accomplish, my goal is to create 
an artificial situation where as much English as possible is 
presented and used. I can't replicate an English-speaking 
society, despite what certain textbook authors think. If I 
replicate a Japanese-speaking one, the EFL aspect is a 
failure, desipte what some Japanese-using teachers think. So 
the goal is to create an artificially English-rich 
environment. 

CJ



	


	Group: dogme
	Message: 4969
	From: Charles Jannuzzi
	Date: Do Okt 16, 2003 1:11 

	Subject: Re: In Defense of Chinese Learners (Again)


	--- In dogme@yahoogroups.com, "Adrian Tennant" 
<adrian.tennant@n...> wrote:
>No, these tests test whether the students can
pass these tests!<

In the case of norm-referenced tests, they don't even do 
that. All that they verify is how this score is comparable 
to the scores and averages of the group. 

One reason why students might cling to test English 
is 'better the devil you know'. The goings on and results 
are very predictable. And it's hard to ignore a specific 
strategy for taking on high stakes testing when the 
alternative hasn't even been defined, or, even if defined, 
is not really understood by the students. 

CJ



	


	Group: dogme
	Message: 4970
	From: Graham S Hall
	Date: Do Okt 16, 2003 1:29 

	Subject: RE: Digest Number 903


	Dear all

Just to prove I do still read the list, I detected a reference to a past
message. My occasional use of the word 'glib' was actually about myself as I
found it all too easy, when outlining what I thought (and think) to fall
into sloganeering. This would seem to be a danger when discussing something
that, for me at least, does have an ideological element to it (mind you,
doesn't everything).

Of course, it also served the purpose of rather downgrading the
severity/seriousness/pomposity of my messages. Thus I got my retaliation in
first before getting a kicking off other people. You know how lists work...

cheers 

Graham



	


	Group: dogme
	Message: 4971
	From: spanishsiesta
	Date: Do Okt 16, 2003 2:50 

	Subject: Dogmecomp?


	Dennis,

Is this a list with free access?



	


	Group: dogme
	Message: 4972
	From: djn@d...
	Date: Do Okt 16, 2003 2:56 

	Subject: The unplugged site


	I was just thinking, there are probably quite a few members of this list 
who rarely, if ever, go to the dogme website.

Could it be that there are people who have never visited the related 
site?

http://www.teaching-unplugged.com


Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4973
	From: djn@d...
	Date: Do Okt 16, 2003 3:06 

	Subject: Re: Dogmecomp?


	Spanishsiesta asks:

"Is this a list with free access?"

Yes and no.

Anyone is free to subscribe, but it's not so much a list as a depository.
Dogmecomp was set up so that members could post the numbers of 
recommended selected messages from the dogme archives which I 
shall eventually upload into the files section, which will be the first step 
in creating a compendium of dogme postings..

I've posted two or three times asking for members to volunteer to be 
allocated 100 messages to read through.

If spanishsiesta (thanks for the plug), or anyone else is willing to 
volunteer, simply join dogmecomp by sending a blank message to:

dogmecomp-subscribe@yahoogroups.com

The rest will be explained by an automatic message and by me.

The more volunteers we have, the easier the task will be and the 
quicker the first stage will be done.


dogmecomp-subscribe@yahoogroups.com

dogmecomp-subscribe@yahoogroups.com

dogmecomp-subscribe@yahoogroups.com



Dennis



	


	Group: dogme
	Message: 4974
	From: Jay Schwartz
	Date: Do Okt 16, 2003 3:29 

	Subject: Re: Re: What''s wrong with most textbooks


	CJ wrote of coursebooks dumbing down teaching....

When I am forced to use a coursebook...
I can criticize the design and layout.
I can criticize the choice of content.
But I can't really criticize the methodology or approach used by the author.
I don't have to follow it, but at least I can appreciate it and then either
build on it, pick and choose from it or just chuck it out the window and
work the pictures or texts in ways that appeal to my students. I do feel
that most authors (at least the ones I know) try to imbue their work with
the best of both their learning and teaching experiences, and have only good
intentions at heart. Usually....probably.... maybe....perhaps..... I think
so.

But regardless of that, a coursebook is ultimately what we and our students
make of it. Coursebooks are not intentionally written to 'dumb down' the
teaching. Not really at least. But the truth is that throughout the world
there are many inexperienced teachers or (alas) teachers who can't "teach
their way out of a paper bag" and therefore at least the students (and
teachers alike) can benefit from having one. And then of course there are
those 'do it yourself' students who prefer to go it alone.

With regards to the perceived 'bad coursebook', I don't think the argument
of "garbage in, garbage out" can be made as it can with software. If I can
successfully get through a class relying on the students' experiences, a
newspaper and a hidden agenda, I can certainly try to make the most of a
coursebook I really don't like, but might be forced to use. What bothers me
is the fallacious appeal to authority that coursebooks seem to inspire in
students and 'unwashed' teachers and school owners. That, and the fallacy
that completing the coursebook is some acid-test of academic and linguistic
achievement. But can we blame the authors or the ELT industry for these
perceptions? I think not. As is usually the case... (drum roll please)
....blame society. ;)

- Jay

PS. What's this about a compendium of selected DOGME bits and bites? Are we
talking a pseudo-censored form of McDOGME?



	


	Group: dogme
	Message: 4975
	From: djn@d...
	Date: Do Okt 16, 2003 4:50 

	Subject: Re: A compendium.....


	Grrrrrrr!!!

Why jump to the conclusion that 'selected' means 'censored' ??

"PS. What's this about a compendium of selected DOGME bits and 
bites? Are we talking a pseudo-censored form of McDOGME?"

The intention behind dogmecomp is so very benign and well-meaning. 

I'm so aware of the gems in our archives - archives which I suspect 
most members don't use - that I simply wanted to gather a selection of 
messages (if you don't make a selection, you've got the whole lot) as a 
taster, a sampling of the riches that are there for everyone to read 
whenever they are on-line.

Dennis



	


	Group: dogme
	Message: 4976
	From: Robert M. Haines
	Date: Do Okt 16, 2003 6:16 

	Subject: Ban on Spanish?


	Just to bring all those who are still under the assumption that there's been a ban on Spanish in our class, here are some tidbits:

G. speaks Spanish like an UniVision (Spanish TV station) moderator but hardly ever marks it on his index card. The other students remind him of this, but he just laughs. When they look to me, I say, "I'm not the language police. You decided to do this for yourselves, not for me." I understand the natural tendency to look to the teacher; however, I did not impose any ban on Spanish or anything else. Like all our 'rules', things were negotiated. I believe it was David Kellog who first used the word 'ban', which seem to have spread like wildfire.

So students are using the tool of noting their use of Spanish in different ways, while the volume of English increases each day. Students seem lighthearted about having crushed the core of their being. P. joked that he would speak English only for the rest of his life. When I asked about communicating with his family, he said they would have to learn (ha, ha). Students are even scaffolding one another's speech. 

Overall, I think that a visit to our class would be the best thing for skeptics. I'll have more feedback after Friday. I could be very wrong about all this.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4977
	From: Sue Murray
	Date: Fr Okt 17, 2003 12:22 

	Subject: Re: ban on Spanish?


	as far as Rob's postings on his class are concerned, what has been coming
over, to me, about the card system is how effective it has been in helping
students reflect on their use of L1/L2, make more conscious rather than
'automatic' choices, and generally raise the collective level of
experimentation with - and peer learning of -
L2; seems to have been a genius of an idea (though ideas can be worth pretty
little unless they're put over and implemented in the right way at the right
time in the right 'place' - as this one clearly was)

>So students are using the tool of noting their use of Spanish in different
>ways, while the volume of English increases each day. Students seem
>lighthearted about having crushed the core of their being.

Surely they haven't so much crushed the core of their being as been
encouraged to give it added expression and power; on the other hand, if they
had been strictly subjected to 'English only', and not been constructively
given the option/tool of noting (and noticing even when not noting!) their
own use of Spanish, the outcome may have been quite different; even
slightly crushing?



	


	Group: dogme
	Message: 4978
	From: kellogg
	Date: Fr Okt 17, 2003 1:07 

	Subject: In Defense of Chinese Learners (Again)


	Dr. Evil: 

To tell you the truth, it wasn't a display question. I don't know why "4,5,6" appear in sequence from the bottom left corner to the upper right corner of the Lo Shu magic square, and I'd hugely appreciate the explanation. I do know that there is a reason, because the sequence (n, n + 1, n + 2) is very important in the construction of 4x4 magic squares. I'll definitely hunt down Number Devil ref and add it to our library; say thanks to your daughter for me and for all the kids at Seoul National University of Education! 

Before anybody shouts "Deviation!" and pushes the buzzer, let me tie this to not one but two extant threads on the list: Chinese learners and standardized tests. Naturally, in order to tie the knot, I need to push up a level or two and go all abstract for a moment. 

But abstraction, as I've argued, is INCLUSIVE, not exclusive. Let's assume that the two great gate-keeping "skills" of our culture (and every culture on the planet which claims to be "modern") are literacy and numeracy. That is, these are the two main excuses that are used for slamming the door on the noses of the great unwashed who come to apply for lucrative positions near the apex of a modern society. 

Suppose you are born into a non-Indoeuropean literacy. You are in big trouble. How can you compensate? What skill can you master that will travel well enough globally to help you pry the door off your nose when you get to Blighty? 

Numeracy, of course. And sure enough Diarmuid and Evil and all the others who are working with Chinese learners will probaby find that the learners who lag so determinedly behind in language arts are light years ahead in mathematics. Indeed, it might even be the case that some of their not-very-successful language learning strategies are overgeneralizations from very successful math learning strategies. 

(And yes, Diarmuid, I AM suggesting that numeracy is less ethnocentric, less culturally bound, more inclusive and in that sense more human than literacy, and that a system like "our" own which dowgrades numeracy at the expense of literacy is inherently elitist, even racist.) 

The reason why I'm interested in this "4,5,6" sequence, and any rule involving sequences like (n, n+1, n+2), is that I've been thinking about two different kinds of arithmetical rule. 

Some rules are clearly simply a product of the number system itself. For example, rules like my rule of nines, or "if you add the digit in the tens column to the digit in the ones column of any multiple of nine, you always get nine". If you try to do this with a non-decimal number system (e.g. roman numerals) it doesn't work. 

The rule of tens (that is, put zero on the end of any number you want to multiply by ten) is another example. These rules are arbitrary, the same way that the year 2003 is simply an artifact of Christian dogma and the decimal number system. 

But other rules of arithmetic, and in particular almost any rule based on counting, are not simply products of the decimal system. For example, the rule of fives, in which five times anything is half of ten times anything. That works even if you don't have the decimal system. But without the rule of tens this isn't much of a shortcut and the rule of tens is a product of the decimal system. 

Of course, language rules also work this way. That is, some generalizations are simply aspects of the system (and almost all of what Dulay, Burt and Krashen call "grammar" falls into this category, "-ed", plural s, third person singular s, "ing" etc.). 

A lot of lexical generalizations too. For example, the other day I noticed that, like Korean, English has words that are used exclusively for animals, or are vaguely insulting when applied to humans and that these are remarkably regular in their endings: 

hand-paw 
finger-claw 
mouth-maw 
chew-gnaw 

I think this is probably true for the same reason that the most common verbs are irregular ones rather than regular ones--we use rule bound regularities (often system specific rules) for the odd corners of the language and we lavish morphological variations on the most common paths of human experience. 

For the same reason (to return to mathematics) the lower numbers tend to be irregular and the higher numbers regular. Most people believe (mistakenly) that Chinese is a language of purely arbitrary, irregular relationships between syllables and "spellings", and that in order to become literate you have to just memorize masses and masses of Chinese characters. In other words, the Chinese reader functions rather like an advanced Google search engine. 

In fact, there ARE regularities of character components that are quite meaningful and even some which are phonological. But of course the rules are system specific and no help whatsoever in learning English. As far as English is concerned, the kids are in the position of the non-decimal learner of arithmetic who only knows how to count and cannot use the decimal system as a system. 

Now, ARE there any universal rules that might help the Chinese learner? Well, I think there are but they are way up there in the abstract ether. Worse luck (for the Chinese learner) our teaching methods divide our learners from non-system-specific rules by setting system-specific rules in the way like a Chinese wall. 

We used to imagine that language was non-arbitrary at the very bottom (because there are a finite number of sounds that the human vocal tract can create) and then arbitrary all the way up (the rules of phonology are system specific, and the rules of lexico-grammar, and of course the rules of socio-linguistic appropriacy are the most arbitrary and irregular and the least univeeral of all. 

But maybe it's really the other way around. That is, the rules of socio-linguistic appropriacy are really quite universal ("face", after all, is originally a Chinese concept). Diarmuid actually expresses this idea (though with a slight savour of sixties liberalism) when he interprets his learners' statement "I hate Indians" as meaning that they do not like face-threatening acts by strangers. 

The rules of grammar, Halliday discovered, may appear system specific, but they turn out to be quite functional--that is, universal. Every language has verbs, because all humans have activities. Verbs are more abstract and time bound than nouns. Agents tend to be subjects, goals objects, in virtually every language. 

Just as the non-system-specific "rule of fives" interfaces with and extends the system specific "rule of tens", these non-system specific language rules interface with and extend system-specific rules. Certain grammatical forms appear quite consistently when we command, and others when we wheedle and cringe. 

This discovery (by Wilkins) is what really made possible those ground-breaking textbooks by Abbs and Freebairn that so impressed Scott (and me) back in the early eighties (but what have they done for us LATELY?) But of course if the system-specific rules are not accessible to you, this discovery remains a book closed with seven seals. 

In other words, at the socio-linguistic level, languages are at their most universal--not at the psycho-linguistic level. At the physical level they are at their most arbitrary. 

This is why CJ's ideas about articulatory gestures are so interesting and so important. He's trying to break the last seal, and make the most apparently arbitrary and system-specific rules at last accessible, by linking them with words and phrases. 

And this is also why I'm obsessed with iconic aspects of language these days: onomatopoeia, rhythm, "higgledly-piggledy-pop", gesture, and other non-system-specific ways of meaning making, which turn out to be absolutely central to child language in a myriad of ways. 

One of the most cretinizing aspects of the industrial testing industry is that it is based (more than ever in our age of mix-and-match computer based testing item banks) on the idea that language consists of discrete items, and that getting one item right cannot help you get the next one right, except insofar as you got that first item right thanks to something called proficiency (and not knowledge of a cognate language). In other words, the industrial testing industry stands or falls on the idea that rules are not very generalizeable or systematic. 

Cretinization, however, washes forward to the test item designers, as well as backward to the teachers. Backward to teachers, because, as Diarmuid and Evil know, they reduce us to rote learning, explaining item by item, atomizing and disempoweriing our faculties of generalization. But forward to test item designers because the poor chaps have ignored the obvious existanceof testing strategies. 

Now, when I was in China, one of my main jobs was trying to "bust" the EPT, the gatekeeping test administered by the government to keep people from going abroad. Naively, I believed that there was no real test method effect, and that if my students learned good English they'd have no trouble with the test. For four years, I ran experiments, where one group took a test every week and the other just took one at the beginning of the semester and one at the end (the next semester I reversed the groups, so that every learner functioned as his/her own control). For four years, the regular testers consistently outperformed the others. 

Your Chinese learners are dead right about one thing, and from their point of view it's the main thing--there is a way to cheat the test. As you probably know, CBTs are now banned in Korea and China, because the kids have figured out how to beat the system (there are websites in Korean with almost all the current GRE test questions and answers, for example, and even sample essays). The Princeton Review (to name one) has come around to this position too, and their (excellent) test prep guides are ALWAYS based on the idea of determining the system-specific regularities, not of the language, but of the test writers themselves. 

For that reason, they tell you NOT to learn algebra if you want to pass the GRE. All the so called "algebra" items can be done more quickly if you just look at the answers, and plug them into the equations one by one, doing the arithmetic. Unfortunately, this otherwise excellent Princeton Review rule is also system specific--for Chinese learners, the algebra is faster and more accurate than the arithmetic. Even my wife, who hasn't done math since high school, turns up her nose at GRE questions. "We did all that stuff in first year middle school!" 

dk1 

PS: Hi, Graham! Yes, I know how lists work now, but I didn't back then. It's amazing what I didn't know back then.... 

d

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4979
	From: Robert M. Haines
	Date: Fr Okt 17, 2003 2:34 

	Subject: Week 4.4 Part I


	Everyone was very tired today as it had a been along day for them with a CASS (the program they're in) meeting, another conversation class and now five hours of our class. 

H. thought I should explain the difference between the abbreviations for 'meters' (m.) and 'mountains' (mts.) because he had been confused since 'mts.' meant meters to him in Spanish. I asked if he'd mind coming to the board and explaining, which he did. We added 'mts.' for 'mountains', 'Mt.' for 'Mount' and 'mi.' for 'miles' to our board list. I wrote up examples like Mt. Hood, Mt. Everest. 

We drew some items from the conversations they'd had that morning, e.g. 'few' with count nouns but not non-count. Students wrote a few sentences about their countries to share after I introduced other items like 'a lot of', 'much', and so on.

Next came a lot of natural disaster vocabulary, e.g 'earthquake' and the lexical fields associated with them, e.g. 'Richter scale', 'tremor'.

Nobody seemed to be in a chatty mood anymore, so I asked everyone to gather some info on natural disasters in other countries by asking things like 'Do you have a lot of earthquakes in Honduras?' or "Are there many hurricanes in the Dominican Republic?'

After talking about the frequency of certain natural disasters in their countries, with me filling in odds and ends, one girl from the Dominican Republic asked to come to the board and explain something about hurricanes. She drew the D.R., Cuba and Jamaica. Next, she drew a point off the coast of the D.R. in the Atlantic and asked for the pronunciation of 'hurricane' in English again. Then she asked if 'form' was the right verb for what the hurricanes do in the Atlantic. Another girl said they are 'born' there. I said 'form' sounded natural to me. So S. continued to explain how hurricanes form off the coast of her country. I wrote up what I explained a s a summary of what I'd learned from her mini-presentation for students to read.

The other student from the D.R. came up to draw arrows showing how hurricanes move around the D.R. instead of hitting the coast directly. Again, I paused, then wrote up my interpretation of what he'd demonstrated. We talked a while about Central America and natural disasters. During the break, a couple of students wrote up 'the most destructive'. Apparently this was what one girl had been trying to get at before. I stopped asking for clarification in her group because she seemed really embarrassed by all the attention. She had shown me a word in her dictionary. I thought she wanted to say that hurricanes struck in August/September and so did everyone in the group, but she didn't seem to agree with our idea.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4980
	From: Robert M. Haines
	Date: Fr Okt 17, 2003 2:35 

	Subject: Week 4.4 Part II


	After the break, we played a game of Who am I? where one person sits, back to the board, and asks questions in order to guess his/her identity. There were two groups. I knelt in the middle to provide feedback on the question forms until the groups themselves started helping out. To round it all off, I put myself in front of the whole class for a round. I figured out that I was a man, a politician, tall, between 40 and 80 who came from Oceania. I was baffled at first but then realized there must have been misunderstanding. "Am I Arnold Schwarzenegger?" "Yes!", they shouted. We talked about Australia and Austria.

Groups got together to compare their answers to the questions from the homework. They were to read a conversation written by another group, then answer three questions about it. This brought up a lot of conversation and questions about the answers, which I attended to in each group. 

I wrote up things like 'No is correct' and 'Is good?' a couple of times, then asked for students to give me something more grammatical. Again, I doubt this has any real impact on language acquisition, but it did provide a written record for the learners to refer to; especially some of the weaker ones seemed to study these items intently. 

Things got pretty loose after the answers had been compared: some people wrote on the board, there were a few private tutorials between stronger and weaker students and I went a round answering questions and listening in on conversations. I think everybody needed this down time to just say 'Ahhh....' after the long day.

I assigned homework as reading a new conversation with questions and thinking about some material for tomorrow's quiz, which we're going to create in groups once again. This made one girl look really grumpy. During the break I asked why she'd looked so grumpy when I mentioned the quizzes. She said I was lazy. I asked if she thought that because I wasn't making up the quiz. She said she was just kidding. So what was the problem? She admitted that she was lazy and didn't want to do so much work. She's confessed to seeing herself as lazy before, e.g. when she didn't so any of the extra tasks I gave her when she'd felt she wasn't being challenged enough (She's the 'head and shoulders' girl). I said that I was lazy too sometimes and it was natural for people to feel that way.

After the break, I asked that students start a journal next week. I asked what they might write in it, adding my own ideas as well. I explained why I thought their making up the quizzes was a good idea and asked for feedback. I also explained why I wanted everyone to keep a journal, then asked for feedback and/or questions.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4981
	From: Diarmuid Fogarty
	Date: Fr Okt 17, 2003 6:35 

	Subject: In defence of Chinese Learners


	I'm not sure if my students are that many light years ahead in mathematics! They consistently fail to get simple arithmetic wrong (although I am willing to accept that that may be a language problem) and the one time that I put a mathematical eqaution on the board (that they recognised) there was a debate that lasted for about twenty minutes and ended in murkiness. btw, I'm not sure if I like the implied vision of myself saying, "Oh My God! He's *NOT* trying to say that numeracy is less ethnocentric, less culturally bound, more inclusive and in that sense more human than literacy, and that a system like "our" own which dowgrades numeracy at the expense of literacy is inherently elitist, even racist." dk, what a disappointingly miserable impression you must have of lil' ol' me.*fe*

Neither is it sixties liberalism that helped me interpret my learners' racist statement more benignly! (He knows how to press all the wrong buttons, that lad.) It was discussion. It turns out that they would hate white people, Chinese people, black people...any people who treated them in the way that two Indian people had treated them. They accepted that brash generalisations about the subcontinent were perhaps not the best way of advancing their argument and conceded that it wasn't the race of the person but their behaviour that riled them. You call it 60s liberalism, I'll call it accurate expression.

I always believed (without ever giving it much thought, it has to be said) that the irregular verbs in English were so common becuase of their etymology. A kind of process where the blessed Anglo Saxons, after raping and pillaging, gave us words to express some concepts that were fairly fundamental to the New World Order. Those words, remaining so essential, have stayed with us today. Am I completely mad or is it really because we decided to lavish morphological variations on our common paths?

But, how to make this post relevant to the list? Well, dk asks if there are any universal rules that might help the Chinese learner. He concludes (perhaps unsurprisingly *fe*fe*fe*fe*) that there are, although they are highly abstract. But I don't really think it matters. I do think that encouraging learners (of all nationalities) to use the language, free from fear and in an enquiring manner, is likely to help them develop their own rules which can then be tested in the safety of the classroom and in the less-padded "real" world. In this respect, at least, Chinese learners are no different from any others.

As for the cheating of the test abilities exhibited by Chinese students, I fear that if I or anyone else had said that, we might be accused of peddling the devious Chinaman stereotype, but it *is* true (the ability to cheat the test, not the devious stereotype!). My students have proved themselves able to get 6.5 in IELTS when I know that they are closer to the 4.0 band. And good luck to them. I know how they did it (they told me) and I am pleased for them. Naturally, I am concerned that they will get to university, spend more money than is good for them and fail to achieve, but for the time being, they are happy. And perhaps they will have more reason to study when they are learning about our economic policies and how to downsize cheaply. More reason, more motivation. You see, that's what I think is the problem. It's got less to do with what's on their passport; it's got less to do with what's in their culture and it's got more to do with what they want. As I tried to get across (rather badly, it would seem), they don't WANT to study English; they don't WANT to go to university: they don't WANT to learn English (where "they" = "a large majority of them") They are here because they've been sent here. They've been given a large amount of cash to look after themselves and they are away from the family for the first time ever in their lives. What's worse is that they are in a classroom with some attractive peers and they are rendered faintly ridiculous by this idea that all conversation must be in a language in which they are far from proficient. That'll impress the person they're sat next to! 

The challenge facing the teacher is to create something in their lessons that is going to be able to compete with the ten thousand things that are calling them away from their study. And whilst they believe that it doesn't really matter; one can miss 25% of classes if one is prepared to spend a couple of days learning the dictionary, then the teacher is going to be fighting a losing battle. But, as I am delighted to report, the battle can be won. Two years later, I look to The Beatles to help me say that it's getting better all the time. And dogme played - and plays - an important role in that.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4982
	From: Charles Jannuzzi
	Date: Fr Okt 17, 2003 8:46 

	Subject: Re: Ban on Spanish?


	I just want to know why the president of Bolivia speaks 
English better than Spanish or Indian languages. Uh-oh, 
maybe I'm sending to the wrong list. It's been a hectic day.
CJ



	


	Group: dogme
	Message: 4983
	From: profshaun36
	Date: Fr Okt 17, 2003 10:07 

	Subject: RE:Michel Thomas


	No never heard of Michel Thomas
Unless he was the central midfielder for Arsenal and Liverpool in the 
mid 90's. Well, he's never been to my neck of the woods
I don't think his method or secret will go very far if he's charging 
15,000 for joy of being listened to.
He sounds like one of those very gifted teachers who think because 
they have the Jizz then they have some special magical potion which 
allows them to make money from what most teaching is plainly what 
most people are doing. These are the ones I feel that should be 
sharing their teaching technique rather than taking from the teaching 
community.
BTW, doesn't a method mean that he is not taking his learners into 
account, or only a specific type of learning style and goes against 
what I'm reading at the moment which is called "the ecological 
perspective"
Shaun



	


	Group: dogme
	Message: 4984
	From: profshaun36
	Date: Fr Okt 17, 2003 10:47 

	Subject: The Ecological Perspective


	Sorry I pressed the enter button before going on to this part
I'm into a book by Ian Tudor called The Dynamics of the Language 
Classroom. CUP. I'm still taking time to think about the first 
chapter as it takes ages to sink in sometimes but here are a few 
snippets.
He talks about an ecologocal perspective towards language teaching 
and I think is very much in line with dogme. I must first state that 
it is compared to the technological perspective.

The technological perspective is about course design, syllabus 
planning, methodology, approaches, materials and resourses. The 
ecological perpective is the about humans, humans who are teacher ans 
well as learners and where they are at that particular moment.
One qute is
"A classroom is not just an example of a certain pedagogical 
idealisation: It is something living and dynamic which does not 
neccessarily fit into an idealised picture of what a classroom should 
be"

He goes on to say the two perspectives are not incompatible. I think 
this is where you might say there is some sort of role for 
coursebooks, which we recently discussed.
The first chapter goes on to talk about teacher identities and the 
attitudinal and experiental factors. I've read so much about learners 
beliefs, styles and strategies, methods and approaches but not a lot 
obout Teacher beliefs. Probably as I'm finding it all out on this 
discussion group
Tudor says, "the syllabus certainly does influence what takes place 
in the classroom, but not in alinear or easily predictable manner. 
The reality of classroom teaching and learning emerges rather from 
the teacher's interpretation of the syllabus or materials in use, and 
how this interpretation interacts with the perceptions of the 
learners involved.."
May be coursebooks writers or the one that shouted up about 
coursebooks haven't taken this into account.
Here is another one which I feel may show the incompatability between 
technological and ecological perspectives.
"The difficulty of accomodating learner diversity in a pre-
programmed, technocratic manner means that the move to a more learner-
centred approach to teaching involves a greater degree of negotiation 
and decision making at classroom level between teachers ans students. 
This places a greater decision making responsibility with the 
classroom teacher as opposed to the more or less distant curriculum 
designer or materials writer."
I'll leave this message before I write the whole book
Any thoughts?
Shaun



	


	Group: dogme
	Message: 4985
	From: lifang67
	Date: Sa Okt 18, 2003 2:04 

	Subject: It''s the Message


	The last time I had an on-line tiff with Diarmuid, Fiona remarked 
(offline) that there was no actual proof in the computer or even on 
the net that any of the participants in this often long, occasionally 
tortuous, but eventually worthwhile discussion actually exist. (In 
fact, Scott seems rather unconvinced of their existence from time to 
time, and more than one person has suggested that our list is mostly 
populated by lurkers and pornbots.) 

I didn't actually perceive the full insight (or even the intent) of 
her remark until just now. Fiona meant that, contrary to the often 
chummy, ocassionally bitchy and always bloody time-consuming 
character of interaction on the list, it is NOT really primarily a 
schmooze. To put it in elegant Prague School of Linguistics terms 
(because Fiona is a closet intellectual), it's not about the 
interpersonal function of language at all. 

We may construct (we do spend a lot of time constructing) imaginary 
personalities on the basis of messages (principally our own), but 
this list is mostly about ideas and not personalities. To return to 
the Prague School, it's mostly about the ideational function of 
language. As the Americans like to say, it's the message, Dummy! 
(that is, rather paradoxically, I don't care who you are; shut up and 
listen!)

I really don't recognize my words in the ironic construction Diarmuid 
casts on them. Of course I did not say that Diarmuid was a racist, or 
even that he was a sixties liberal. I didn't mean to imply either 
that Diarmuid was not sophisticated enough to catch the implicit 
argument (that favoring literacy over numeracy is an elitist, now 
racist, educational strategy) or that he was sophisticated enough to 
catch it and perverse enough to disagree with it. 

I don't understand at all the remark about how if anybody else had 
said the Chinese were good at cheating tests I would scream racism. I 
never said the Chinese were good at cheating tests at all; the 
website I referred to was Korean, and the Princeton Review, as the 
name suggests, is edited in New Jersey. 

To tell you the truth, I thought I was on message, and not on 
Diarmuid's case. I thought I was writing about literacy and numeracy, 
and Chinese learners, and not at all about Diarmuid. I realize now 
that I probably shouldn't have used Diarmuid's name at all, given his 
sensitivity and also the possibility of his non-existence. I only did 
it because I feel that that he and I share a lot of the same 
interests, and I was trying to be interesting.

But perhaps trying too hard to be interesting is a mistake--it's 
the "poetic" function of language, according to the Prague School, 
not the ideational function. Let us stick with relevance, and hope 
that interest follows on.

Chinese exceptionalism IS relevant, to dogme if not to Diarmuid. It's 
a topic of great antiquity (see posting number 259, where Scott takes 
exception to it) and also recurrent persistence. Anti-Chinese racism, 
it seems to me, is a separate topic (separate from both the idea that 
Chinese learners are exceptions, and from the construction of 
personalities on the basis of a medium ill suited to the purpose and 
better suited to purely ideational purposes). But it too is relevant 
and even linked in places to Chinese exceptionalism.

Why, for example, do Chinese and Korean learners prefer the United 
States as destination rather than the UK? The US is far more 
expensive. It might be argued that money is not a factor for most of 
these learners (but there is evidence that that is not at always the 
case--for example, one reason for the preference often given by 
Chinese learners is that there are more opportunities to work in the 
US--McDonalds, supermarket checkout, etc.) When I asked a colleague 
here at the University, he remarked bitterly that in the US he 
learned that he was not black, while in the UK he learned that the 
was not white,

dk1

PS: The use of the term "ban" to refer to the carding of people in 
Rob's class is a completely different matter, and it's mostly Rob's 
fault. Only in the most corpus-based linguistic sense is it true 
that "David Kellog" first used the term "ban" and "that it spread 
like wildfire". First, Rob used the term "end" in "End to Spanish in 
Class?" [post number 4909]. He talked about a majority vote, as I 
said, on a proprosal which he, not the learners, brought in from the 
outside, specifically from a teacher in Korea, and, with an eagle eye 
to the construction of MY personality on this list, I was 
understandably anxious to make it clear that that teacher was not me. 
Then, in response to my use of the term "ban", Rob posted message 
4925, "Ban on MT English?". I assumed this was not a slip up but the 
kind of flippant one-liner that Rob has become known for. Now, Rob, 
it's a bit rich to post THAT and then complain about people 
misconstruing you on a serious issue.

d



	


	Group: dogme
	Message: 4986
	From: Robert M. Haines
	Date: Sa Okt 18, 2003 5:10 

	Subject: End of week 4


	We dove right into the quizzes this morning with students making quizzes on large sheets of what's called butcher paper by some here. Everyone took about 25 minutes to choose one or two quizzes to take before getting feedback from the creators of the quiz they'd elected to take. 

It'd had been a long week, and the students were a bit giddy. One girl started laughing uncontrollably several times during the day. Seeing that everyone was more or less in weekend mode, I set up some conversation activities, e.g. find out what everyone's doing over the weekend, then we'll vote on who's going to have the most exciting weekend.

Most successful was a more sedentary task though: Students divide a piece of paper into 6 equal parts. At the top, they write My Last Trip. starting with the upper-left box and working down as one would usually read comic boxes in an English-language newspaper, the boxes are labeled:
Where I went.
How I traveled.
Who went with me.
Something I did.
something I brought back.
Something I wish I had done.

A drawing to illustrate the caption is added by each student. After that, students ask Yes/No questions in pairs to determine the appropriate details of each other's last trip. This went over well. I was at the board adding chunks of language after answering questions.

The rest of the class involved chatting and waiting for 5 o'clock it seems.

We rounded things off by writing about the week in class with index cards and what everyone wanted to do next week. I have yet to read through the responses. The gift presented by one student to her classmate with the fewest marks under Spanish on her index card was a packet of Ritz crackers and a Post-it note that read 'Have a great weekend!' I didn't like this bit so much, but the students had decided this should happen every Friday. I gave a little speech about who they were trying to speak primarily English for; namely, themselves. Hmm...

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4987
	From: Robert M. Haines
	Date: Sa Okt 18, 2003 5:21 

	Subject: The woefully serious Americans


	"Then, in response to my use of the term "ban", Rob posted message
4925, "Ban on MT English?". I assumed this was not a slip up but the
kind of flippant one-liner that Rob has become known for. Now, Rob,
it's a bit rich to post THAT and then complain about people
misconstruing you on a serious issue."

It actually was a slip, dk. Honestly. You know what they say about the word 'assume'.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4988
	From: Diarmuid Fogarty
	Date: Sa Okt 18, 2003 9:16 

	Subject: I EXIST!


	At least I *think* I do. Are the Chinese exceptional? Or are we all exceptional? Aren't the Spanish and the Koreans and the Japanese and, dare I say it, the English exceptional? 

That is we all have features that resist the tendency to lump us all in together (and to some extent, we all take exception to this tendency).

As for the rest, dk, *don't* stop trying to be interesting. It may not look like you're having any success, but I assure you that you are.

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4989
	From: willmcculloch
	Date: Sa Okt 18, 2003 10:03 

	Subject: Re: Activity Theory & gr*****


	Hi,

Scott talks about the possibility of a dogme coursebook. And why 
not? Or is he just making a joke about teachers and students helping 
each other to fall into the same old spoon-feeding trap –
probably full of short-term tests?!? I'm not sure.

Anyway , coursebooks - like grammar books - obviously have an 
important role to play. Every learner benefits from the availability 
of quality resources containing vital information that can support 
the learning process. But the problem with any structured approach 
is almost always the narrowness and rigidity of the structure 
itself. The truth only tends to be the truth until you organize it
– and then it often becomes a lie.

Would a dogme coursebook follow some new and narrow truth – or 
would it be a little more interesting than that? I hope so. I hope 
it would allow students to follow their own individual wants, needs 
and interests, provoke real communication both within and without 
classrooms - and only be there to be sensibly used whenever 
desired. It might then be an ideal vehicle to help more enlightened 
and free-thinking ( non-dogmatic ) teachers to bring the best out 
of both their students and themselves.

And - if such a coursebook was of real value , teachers would have 
more than enough money for it …. and plenty of time to read it.
The book would be talked about at conferences, in discussion lists 
etc ..and become an important part of a process that is already 
happening. Teaching methodology, slowly but surely, is undoubtedly 
getting better as people become more aware of the different learning 
opportunities that are available, especially through the internet. 
More teachers are working with more open minds and less-than-total 
reliance on structured coursebooks. Things are on the up… with
more students already being encouraged to use that really 
wonderfully and flexible coursebook called "real life" - or 
something like that.

Will McCulloch
Vocabulary Developer
http://www.wordsurfing.co.uk


--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> Here's a thought. The vast majority of teachers - for one reason 
or 
> the other - seem locked into the kind of grammar MacNuggets 
> paradigm that Robert (among others) describes. How might a 
> paradigm shift be engineered? Not through conferences, seminars, 
> workshops, etc - since the majority of teachers don't go to those. 
> Not through discussion lists like this, which has attracted barely 
> 200 subscribers in 4 years, and most of those already converts. 
> Not through methodology books like Uncovering Grammar (sales 
> barely a 1000 to date) since the bulk of teachers can't afford to 
buy 
> them, or haven't the time to read them. Likewise, articles in 
> scholarly magazines. Not through pre-service or in-service 
trainign 
> programs, since the providers of these seem generally speaking to 
> be resistant to change. Not through the public examination 
> system, which is, perhaps by definition, retrograde (and even when 
> it does change, as in the case of FCE, and become entirely text-
> based, people still think it's all about MacNuggets).
> 
> No. What is the single most formative influence on your average 
> teacher's approach? The coursebook!
> 
> So: the only way to change the paradigm is to change the 
> coursebook.
> 
> I remember when, after teaching from Louis Alexander's First 
> Things First for a couple of years, Abbs and Freebairns Strategies 
> series burst on the scene, with its (notional) functional/notional 
> syllabus. It blew my mind, and my whole approach adjusted 
> radically: I suddenly realised that all these structures I'd been 
> teaching could be categorised under distinct communicative 
> purpsoes, for which classroom activities could be designed that 
> simulated real life language use (phoning a friend to apologise 
for 
> mssing a date, etc). My classes became much more interesting (I 
> think), and teaching became more enjoyable, and I was saved from 
> premature pedagogical sclerosis.
> 
> Ergo, the coursebook may be the only viable instrument of 
> paradigm shift. Ergo, isn't it time for the dogme coursebook?
> 
> Scott
> 
> > 
> > 
> > __________________________________
> > Do you Yahoo!?
> > The New Yahoo! Shopping - with improved product search
> > http://shopping.yahoo.com
> > 
> > 
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> > 
> > Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/ 
> > 
> >



	


	Group: dogme
	Message: 4990
	From: willmcculloch
	Date: Sa Okt 18, 2003 10:18 

	Subject: Language Development


	Language development, for me, is essentially about building on and 
around the understanding of newly acquired individual words. There 
isn't a single sentence or phrase that can be formed without
prior exposure to every single word within it. Obviously.

My opinion is that the learning process should involve more emphasis 
on "natural exposure" to grammatically correct language –
and that this should be supported by the simple use of paper and 
pen. Writing leads to "righting" – or something like
that. Vocabulary building should be in the foreground of language 
development with plenty of exposure to different and correct uses. 
Students should also be encouraged to practice using their new words 
more – and be able to see that this practice is leading to proven
progress…That's what I believe in – and why I've
spent some time now
developing the Word Surfing concept. Maybe some of you will have the 
time to look at the website below – and maybe join a small but 
growing list of teachers who are happy to add their details at the 
following link.
http://www.wordsurfing.co.uk/47352.html 

Grammar gets quite a bit of bashing on this particular site. I 
understand the many frustrations that have been expressed here, but 
personally see gr***** as a really important topic that should be 
made visible as an interesting background... something to be 
appreciated...rather than tested too much – particularly at the 
early stages.

Traditional methods, as everyone knows,place a great deal of early 
emphasis on directly teaching grammar structure - and then testing 
short-term understanding of that structure. Some students pass these 
tests quite easily (but have they developed long-term knowledge and 
good habits at this stage?). Some fail these tests (obviously they 
haven't). But (not to worry) the ability to create mistakes will
be short-term tested again later - after quickly introducing and 
testing more short-term appreciation of other grammar topics.

Why do grammar topics need to be taught again (and again)? Is it 
because the learners have failed to learn or because the teachers 
have failed to teach? And - (have you noticed?) – although some 
students get better short-term "results" in the later tests,
some actually create more mistakes than before.

Do learners just naturally forget the rules over time? 
Is "interference" the real cause of the "fossilization" problem? Or 
is it that students just aren't getting enough exposure to what
is correct, enough practice, enough positive encouragement etc ?
….
you know, the way that you learned your own language.

Have you noticed the way that traditional methods seem to create a 
lot of habit-forming exposure to incorrect language? Probably.

Will McCulloch
Vocabulary Developer
http://www.wordsurfing.co.uk


	


	Group: dogme
	Message: 4991
	From: profshaun36
	Date: Sa Okt 18, 2003 11:52 

	Subject: Re: Activity Theory & gr*****


	Hi Will your words were
" More teachers are working with more open minds and less-than-total 
> reliance on structured coursebooks. Things are on the up… with
> more students already being encouraged to use that really 
> wonderfully and flexible coursebook called "real life" - or 
> something like that."

I´m not sure about this. I think more teachers are doing the 
opposite. Teaching what they have been told by the institutions that 
exist. Planning has become the dominant force in English Teaching. 
The same grammar syllabus that fills our coursebooks is just one 
example.
I think many teachers just do as they are told much more than really 
think about who or what they are doing. No they are not robots. many 
of them a nice people doing their job taking their money home and can 
switch off at the end of the day.
It is much easier to keep in line with the system rather than 
occassionally find another answer to what they are doing. Some people 
care much more deeply than others. Maybe there is some test to 
measure this?
It surprises me that when a student enters my class how they don´t 
remember anything about the teacher they have just been with for the 
last six month/year.
I think in dealing with people we should be as your statement says 
but I don´t think this is the reality, I´m afraid it may be the 
opposite. 
I feel a Pink Floyd song coming on. I must lie down now.
Shaun



	


	Group: dogme
	Message: 4992
	From: scott_thornbury
	Date: Sa Okt 18, 2003 1:30 

	Subject: Pickled


	Induced no doubt by the recent encounter with the Very famous 
Cousebook Writer, and also by the fact that for today I had planned 
to make a chutney out of the last of this season's tomatoes, I had a 
dream last night in which, in the context of a teacher training 
workshop, I said "I don't think much of the Headway series but their 
pickle is very good", and held aloft a bag (not a jar, oddly) of 
Headway Pickle. Like me, no one seemed that surprised that 
coursebooks come with their own pickle. On closer inspection I 
noticed that the bag of pickle was bug-ridden: it had obviously 
outlived its shelf life. Like the series itself?
Scott



	


	Group: dogme
	Message: 4993
	From: willmcculloch
	Date: Sa Okt 18, 2003 4:55 

	Subject: Re: Activity Theory & gr*****


	Hi Shaun! Quick! Don't lie down, some bugger might just come
along, build that wall on top of you - and laughingly put you in 
charge of a foundation course or some such nonsense. I feel Holly 
Johnston is about to start singing "In the land of the free, you
can be what you want to". I have to do something.

Seriously though – although there are a lot of teachers out there 
who are undoubtely just being good little bricks, following orders, 
poorly ploughing through pages, striving but never arriving – and 
offering a horribly mediocre service to their students - why focus 
on the negative? Why not just concentrate on the quality of what 
you're doing to help your own individual students? Why not also
take advantage of the quite well presented grammar sections in the 
current coursebooks at appropriate moments? I was a bit surprised to 
hear Scott being so anti-Headway in his posting today. I'm not a
big fan either – but some of it's content (like that of many
other books) can be used very constructively. So why knock it? Why 
not just cheerfully create a dogme coursebook - so obviously 
superior that Headway, free pickle and the nightmare bugs all get 
binned? This would be positive progress indeed. In the meantime, 
rubbishing what's out there in the system is an easy option –
but not one that really improves learning opportunities that much…(
unless it acts as an inspirational catalyst for the creation of 
better books) 

A couple of weeks ago some poor soul stole my bicycle. It's the 
fifth time that's happened here in Hamburg in as many years –
what should I do? I could, I suppose, spend almost forever doing 
nothing except think about what caused those bikes to be stolen –
and bash my head against various walls in a vain attempt to knock 
them all down. Result: Headache and little else. Or I could,(maybe), 
just enjoy the walk, get on with life - and listen to John Lennon 
songs (for example)..

…you may say I'm a dreamer, but I'm not the only one. 

I know – he got shot …( by the system according to conspiracy 
theorists)


Will.

--- In dogme@yahoogroups.com, "profshaun36" <profshaun36@y...> wrote:
> Hi Will your words were
> " More teachers are working with more open minds and less-than-
total 
> > reliance on structured coursebooks. Things are on the up… with
> > more students already being encouraged to use that really 
> > wonderfully and flexible coursebook called "real life" - or 
> > something like that."
> 
> I´m not sure about this. I think more teachers are doing the 
> opposite. Teaching what they have been told by the institutions 
that 
> exist. Planning has become the dominant force in English Teaching. 
> The same grammar syllabus that fills our coursebooks is just one 
> example.
> I think many teachers just do as they are told much more than 
really 
> think about who or what they are doing. No they are not robots. 
many 
> of them a nice people doing their job taking their money home and 
can 
> switch off at the end of the day.
> It is much easier to keep in line with the system rather than 
> occassionally find another answer to what they are doing. Some 
people 
> care much more deeply than others. Maybe there is some test to 
> measure this?
> It surprises me that when a student enters my class how they
don´t 
> remember anything about the teacher they have just been with for 
the 
> last six month/year.
> I think in dealing with people we should be as your statement says 
> but I don´t think this is the reality, I´m afraid it may be
the 
> opposite. 
> I feel a Pink Floyd song coming on. I must lie down now.
> Shaun



	


	Group: dogme
	Message: 4994
	From: Robert M. Haines
	Date: Sa Okt 18, 2003 6:15 

	Subject: Coursebooks and learning


	Coursebooks can be used constructively by learners. Teachers might want to get on with other things. The fact that many teachers feel a strong need to exploit and supplement coursebooks could be an indication of how weak the structures Will mentions truly are. Of course, the authors of these books sometimes encourage a 'looser' approach to the material. At the end of the day, however, the most useful parts of a coursebook always seem to be the texts and the reference sections. Why do we need to create an industry called coursebook/materials writing when we have brochures, books, etc. and learner dictionaries? I'd much rather my center or institution supplied learners with the latter. Is it the neat, shiny package that makes us salivate so?

Can you imagine the people at Longman and Cobuild accosting Scott at the next social event? "Our books have helped millions to learn English --- Millions! Most good dictionaries do, you know!"

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4995
	From: Robert M. Haines
	Date: Sa Okt 18, 2003 6:24 

	Subject: This list and learning


	It occurred to me last night that this list is somewhat anti-dogmetic in that it doesn't allow us to come into contact with one another as we should. That said, it's more the medium than the list itself. In person, we'd all probably get along and understand one another much better than we do on- and off-list. We'd have body language, context and so on (Dare I mention libations?) to help us along. Stating the obvious... I think what keeps the list from being too anti-dogmetic is that it is open-ended; the long conversation goes on and everyone is invited to join in.

Ever looked at an ant hill and wonder how all those little buggers know what to do and when? It turns out that a few ants working is rather chaotic with the active ones nudging the static ones to get their act together. Even a whole lot of ants doesn't reach critical mass right away; there's improvement for some time before the insects harmonize. The queen isn't telling them what to do. They've simply fallen into the groove.

It turns out that our hearts act much the same: a healthy ticker, monitored over a longer period, then transcribed as musical notes, creates something more like Mozart than Metallica. The unhealthy heart becomes almost monotone when set to music. Which would you rather listen to? (No doubt I've offended at least one Metallica fan).

And in nature, it's the *ecological*, not the *technological* that keeps things in balance no matter how off kilter our environment might appear to us. After all, we're part of the system; nature is not out there somewhere separate from us. Likewise, the learners are not over there on the other side of page 111. The other day I asked how many people were in the room and someone said 18 (the number of students we have). We joked about teachers being people, too. Remember the first time you spotted one of your grade school teachers at the market or anywhere else in public, i.e. outside that box you visited every weekday? Who let them out? One student suggested it might have been a case of counting everyone but oneself. I have to admit, I hadn't added myself either at first.

And so in the classroom as on this list, we need lots of activity even if we're sitting quietly, writing and/or thinking. The complex and chaotic structures that eventually become a unified whole, e.g. an acquired chunk of language or knowledge in turn lead to bigger, better pieces until we can see the makings of a structure we recognize as an ant hill, a greeting or an understanding of what had confounded us before.

We learners need to nudge ourselves and each other towards that critical mass, that harmony. We might not recognize it once it's upon us. For example, I see the index card system for individual monitoring of Spanish and English use in our class as a failure. I think, overall, it's created too much order where there should be chaos. The system doesn't nudge, it deadens. However, contrasted with what was before it, i.e. Spanish 101 for me alone, it has created space for more activity and understanding in the long conversation between the people in the room. Process over product once again?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 4996
	From: Sue Murray
	Date: So Okt 19, 2003 1:00 

	Subject: Re: Pickled


	> Like me, no one seemed that surprised that
> coursebooks come with their own pickle

might be wise to copyright said dream??! (you never know who might be
lurking, pickled soused or otherwise) 



----- Original Message -----
From: "scott_thornbury" <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Saturday, October 18, 2003 2:30 PM
Subject: [dogme] Pickled


> Induced no doubt by the recent encounter with the Very famous
> Cousebook Writer, and also by the fact that for today I had planned
> to make a chutney out of the last of this season's tomatoes, I had a
> dream last night in which, in the context of a teacher training
> workshop, I said "I don't think much of the Headway series but their
> pickle is very good", and held aloft a bag (not a jar, oddly) of
> Headway Pickle. Like me, no one seemed that surprised that
> coursebooks come with their own pickle. On closer inspection I
> noticed that the bag of pickle was bug-ridden: it had obviously
> outlived its shelf life. Like the series itself?
> Scott
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 4997
	From: Sue Murray
	Date: So Okt 19, 2003 1:01 

	Subject: the list and learning


	When Rob (and of course not only Rob) suddenly comes up with one of those
beautifully stunning, even poetic, posts, I usually don't even attempt to
comment (or contaminate), but this one's touched something I've been
thinking about a lot recently;

namely, the 'chaos' in my classes ......

here's just one example, but it is long, probably rambling, and pretty
inconclusive.....

the other day, my class of 10/11 eleven year olds (all boys)
got so into a simple 'game' we were playing that it ran for almost an hour
......we each in turn stated 3 things we like, and then wrote them on the
board; the 'game' was to guess which one was not true, and the speaker put
the name of each guesser next to the item as we guessed; then questions were
asked to reveal the true 'false statement', with a point awarded for a
correct guess, and a point to the speaker for each person who guessed
wrongly. (So, the total points available each turn was equal to the total
number of students+teacher).

sounds pretty dull, dunnit. But we had a ball. (because games are what we
make of them I suppose)

And it was a 'chaotic' ball in most senses of the word. Running around,
jumping about, excitement, activity, lots of us often talking at once; lots
of L1 in with the L2; hands blue from the extremely leaky board pens; and a
strong sense of purpose, cohesion and camaraderie, despite the
'competition', the differences, passing disagreements;

and lots of initiative from the students, rather than a sedate and orderly
game turn by turn; in fact I made a 'mock' complaint during the second round
because I couldn't get my turn in when I thought I should, because others
wanted to do theirs first; but of course it made little difference, as
everyone has a turn in each round,
regardless of order; and for the last round, 'it was decided' (!) that
everyone would prepare their statements on the boards at the same time,
which turned out to be extremely energising and cooperative (as well as
even more totally chaotic ....!)

(oh, and btw, tho I usually never win anything, I actually won this game!)

But what also interests me, and why I'm bothering to bore evryone with this,
is how what went on during all this fun and revelry was actually extremely
language rich, including a lot of 'decoding speech' and pronunciation
practice, and a lot of repetition, though it didn't 'feel' like repetition
...despite the naturally high L1 content when ten year old boys are not
straight jacketed to their chairs, the L2 'quality' was also high (or so it
really seemed and felt - or maybe it was the inebriation of winning
......?!)

First, the incidental phrases that came up, and once come up got continually
recycled by everyone; throw me the duster, me too, how do you spell....?,
you guess first, don't copy me!, who's next? can I close the door? what's
..... in English?

then, the constant and consistent recycling of the 'frames' I like .....-ing
and I like (noun); together with the subsequent questioning 'do you like
......?' (used with much dramatic effect as we all waited to find out which
guesses were right and where the points would go ....) And needless to say,
these frames were filled with lots of things no teacher would ever plan to
teach - hot fizzy coca cola (!?ugh!!), putting a cobra round my neck
(one boy did this in Egypt, and has since developed a fascination with
snakes and is a mine of knowledge about them) - as well more
'predictable' items such as playing football, watching tv, studying maths
.....

we also got into a few interesting asides - for instance, just because you
do something doesn't mean you like it; one boy plays football, but doesn't
like playing it anymore (he had his foot in plaster for a few months last
year and doesn't feel the same about it now he's playing again); (so claims
of 'cheat' were absolved .......)

where language comes from........this has become very much part of my
overall concerns as a teacher; and it's something which, like any hopefully
fairly valid question, has no easy answer. (though it's probably quite a
simple one if I but knew ....)

most the language which became integrally part of our activity was certainly
not really inherent to the activity itself, which seems pretty boring and
uninspiring as a template, and which I certainly hadn't expected would
develop so richly; on the other hand, I don't think I (or anyone maybe,
excepting of course Very Famous Coursebook Writers :) could ever 'devise' an
activity which naturally, spontaneously and effortlessly gets a frame such
as 'I like ......' to be meaningfully 'drilled' and practised regularly for
an hour .........!! Not that anyone in their right mind would really want
to devise such an activity, but, as they say, fact is stranger than fiction.

what made the whole thing so enjoyable and engaging? is it something that
can be bottled bagged or jarred, like pickle and stuff? is it something
that can be planned?

being there, and actively participating, gives me a viewpoint which is no
doubt very different to someone who, for example, is observing or
overhearing (let alone inspecting ....)
being part of the game, being involved in the guessing, interacting directly
with the bright eyed questions and reactions, puts a different perspective
on things I think;
at the same time, I was still teacher, and there were moments when I made
faces or sulked or banged the board, if one of the phrases from
our ever growing magic phrase bank wasn't used (eg, 'throw me the duster'
and 'how do you spell ....?' were two of this lesson's additions). (with
this particular class, this is one of the ways I'm starting to age/context
adapt tips from Rob's card experiment!)

so my provisional answer to where does the language come from is that it
comes from the desire to communicate and interact in the here and now heat
of the moment; and can't be jarred or bottled or pickled or planned or
preserved or written in a book;
and this is a generalization which applies, albeit in a seemingly
dramatically different form, to the more literally sedate but equally
unpredictable conversations and discussions that develop in adult classes;
the language that comes is often 'chaotic' in a course book or planned
syllabus sense, but for the learners it seems to have a higher order of its
own.........

or so I reason with myself, and close the coursebook once again .... (I'm
supposed to be trialling a new coursebook for these 10-11 year olds, along
with two other colleagues who have similar age groups; but so far, I just
don't have the heart to make them (my class) sit down and fill gaps with
'is' 'isn't' 'are' and 'aren't'; or read about Mary's hobbies and make
multiple choices to questions; maybe I'll give it to them for homework ...
but it seems so arid .... or is it me??? manipulating language in that
sense can be relaxing and clarifying for some learners, I know; but if we're
not doing that sort of thing in class, it seems strange to throw it at them
for home tasking; this is the sort of thing I get dilemma-ish about; plus
they're a 'team' of Smallville addicts, so if anything I can feel a sort of
Smallville 'project/coursebook/drama/sideshow' of our own coming on .... of
course, I'll pretend to know nothing about Superman's early life, and
they'll have to tell me everything, and if it takes off, it's theirs; if
not, whatever else, it's still theirs; I hope!)

Just to attempt to clarify (salvage?!) two points from all this rambling:
(1) I could play the same 'game' with another group of learners and it could
turn out to be as arid and mechanical as filling gaps with 'is' and 'isn't'
etc;
(2) I can't plan what language a learner will *want* to use; and if they
don't really want to use it, how much value does it really have??

Sue

Rob wrote:
Ever looked at an ant hill and wonder how all those little buggers know what
to do and when? It turns out that a few ants working is rather chaotic with
the active ones nudging the static ones to get their act together. Even a
whole lot of ants doesn't reach critical mass right away; there's
improvement for some time before the insects harmonize. The queen isn't
telling them what to do. They've simply fallen into the groove.

It turns out that our hearts act much the same: a healthy ticker, monitored
over a longer period, then transcribed as musical notes, creates something
more like Mozart than Metallica. The unhealthy heart becomes almost monotone
when set to music. Which would you rather listen to? (No doubt I've offended
at least one Metallica fan).

And in nature, it's the *ecological*, not the *technological* that keeps
things in balance no matter how off kilter our environment might appear to
us. After all, we're part of the system; nature is not out there somewhere
separate from us. Likewise, the learners are not over there on the other
side of page 111. The other day I asked how many people were in the room and
someone said 18 (the number of students we have). We joked about teachers
being people, too. Remember the first time you spotted one of your grade
school teachers at the market or anywhere else in public, i.e. outside that
box you visited every weekday? Who let them out? One student suggested it
might have been a case of counting everyone but oneself. I have to admit, I
hadn't added myself either at first.

And so in the classroom as on this list, we need lots of activity even if
we're sitting quietly, writing and/or thinking. The complex and chaotic
structures that eventually become a unified whole, e.g. an acquired chunk of
language or knowledge in turn lead to bigger, better pieces until we can see
the makings of a structure we recognize as an ant hill, a greeting or an
understanding of what had confounded us before.

We learners need to nudge ourselves and each other towards that critical
mass, that harmony. We might not recognize it once it's upon us. For
example, I see the index card system for individual monitoring of Spanish
and English use in our class as a failure. I think, overall, it's created
too much order where there should be chaos. The system doesn't nudge, it
deadens. However, contrasted with what was before it, i.e. Spanish 101 for
me alone, it has created space for more activity and understanding in the
long conversation between the people in the room. Process over product once
again?

Rob



	


	Group: dogme
	Message: 4998
	From: djn@d...
	Date: So Okt 19, 2003 6:34 

	Subject: Re: the list and learning


	Sue,

I'm only half way through your lively, exciting account of the "chaos" in your classroom 
as you and the kids played in a mixture of Italian and English - and I've got a question 
that I want to ask before I forget it.....In the moments you weren't happily being a 10-
year-old, what did you do, what did you feel you had to do to ensure that the game 
didn't end up being played exclusively in Italian - as it obviously didn't? Did you, 
personally only speak English? Did you re-formulate in English questions asked in 
Italian? What guiding move did you make?

I realise, looking back over what I've written, that I'm SCARED of the situation you 
describe - if I were the teacher, if some others were the teacher... I'd be scared of the 
game getting so exciting (why not, as long as you stop bothering about learning English 
- for the moment - but, perhaps, only for the moment, and who knows what the 
excitement might lead to later... [tugs syntax] I'd be scared that more Italian would be 
used than English and that the English learned/used might exhibit a lot of interference 
from Italian.


Dennis



	


	Group: dogme
	Message: 4999
	From: djn@d...
	Date: So Okt 19, 2003 6:43 

	Subject: Re: the list and learning


	A one-liner, matching a hoary proverb to what Rob speculates about and Sue describes:

"You can lead a horse to water, but you cannot make it drink."

And, finishing your account, Sue, I see that you did "frown and thump the board" and 
nudge the kids into using some of the new, featured language of the lesson.

Dennis



	


	Group: dogme
	Message: 5000
	From: Robert M. Haines
	Date: So Okt 19, 2003 8:28 

	Subject: Where does language come from?


	Sue asks: "where language comes from........this has become very much part of my overall concerns as a teacher; and it's something which, like any hopefully fairly valid question, has no easy answer. (though it's probably quite a simple one if I but knew ...."

Generally, Buddhists like to keep things simple: form comes out of nothing and returns there. A young child once said to a physicist echoing the Buddhists' claim, "But you can't get something from nothing". Such insights had encouraged this educated professor of Physics to talk to children instead of his colleagues about the nature of the universe.

So where do the ingredients come from? How does life stay alive? Our living planet is a self-regulating, emergent system; life creates the conditions and matter necessary for its survival. 

How do we maintain an *acquisition rich* atmosphere in the classroom? Why not go back to nothing, where we began? How do we get to nothing? It's where we began. Huh? Is this the sound of one hand clapping? Let's get more practical with Sue's help:

A self-regulating system:

"and lots of initiative from the students, rather than a sedate and orderly
game turn by turn; in fact I made a 'mock' complaint during the second round because I couldn't get my turn in when I thought I should, because others wanted to do theirs first; but of course it made little difference, as everyone has a turn in each round,regardless of order; and for the last round, 'it was decided' (!) that everyone would prepare their statements on the boards at the same time, which turned out to be extremely energising and cooperative (as well as even more totally chaotic ....!"

Form emerges:

"And needless to say,these frames were filled with lots of things no teacher would ever plan to teach - hot fizzy coca cola (!?ugh!!), putting a cobra round my neck (one boy did this in Egypt, and has since developed a fascination with snakes and is a mine of knowledge about them)" 

The atmosphere teems with opportunities for acquisition:

"most of the language which became integrally part of our activity was certainly not really inherent to the activity itself, which seems pretty boring and uninspiring as a template, and which I certainly hadn't expected would develop so richly; on the other hand, I don't think I (or anyone maybe, excepting of course Very Famous Coursebook Writers :) could ever 'devise' an activity which naturally, spontaneously and effortlessly gets a frame such as 'I like ......' to be meaningfully 'drilled' and practised regularly for an hour .........!! Not that anyone in their right mind would really want to devise such an activity, but, as they say, fact is stranger than fiction."

Sue is part of the system, not apart from it:

"being there, and actively participating, gives me a viewpoint which is no
doubt very different to someone who, for example, is observing or overhearing (let alone inspecting ....)being part of the game, being involved in the guessing, interacting directly with the bright eyed questions and reactions, puts a different perspective on things I think"

It all began with nothing:

"(2) I can't plan what language a learner will *want* to use; and if they
don't really want to use it, how much value does it really have??"

In a four-part PBS series narrated and created by David Suzuki: "How we imagine the world determines how we live in it."

How we imagine the *classroom* determines how we live/teach in it?

Rob






[Non-text portions of this message have been removed]



	




	Group: dogme
	Message: 5001
	From: Diarmuid Fogarty
	Date: So Okt 19, 2003 8:52 

	Subject: Re: It''s the Message


	dk writes: [this list is] mostly about the ideational function of language. As the Americans like to say, it's the message, Dummy! (that is, rather paradoxically, I don't care who you are; shut up and 
listen!)"

Is it really? To me, this list is primarily about testing new ideas and trying to get to grips with dogme. This, like language, is best done in a social context through [the electronic euqivalent of] speech. That is, it's less of a soapbox for standing up on and shouting and more of a microscope where we put our beliefs and interpretations under the slide and invite other people to help us examine them.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5002
	From: Adrian Tennant
	Date: So Okt 19, 2003 11:09 

	Subject: Re: Where does language come from?


	> Sue asks: "where language comes from........this has become very much part
of my overall concerns as a teacher; and it's something which, like any
hopefully fairly valid question, has no easy answer. (though it's probably
quite a simple one if I but knew ...."

The need, or desire, to communicate.

Dr Evil



	


	Group: dogme
	Message: 5003
	From: profshaun36
	Date: So Okt 19, 2003 12:07 

	Subject: Bricks


	Yes Will
Your right. I should be more positive. I´m organising a seminar for 
next month. I´ve called it Humanising Teaching so I am doing my bit 
to try and turn the heads of the people who are bricks in the wall. 

But can´t be positve when a coursebook is mentioned I´m afraid. These 
global books are pet peeves of mine. I think the headway series 
although was well receieved and as a young teacher I ignorantly 
thought it was good (maybe as so many were so bad). I can see how the 
new one is just selling the same formula as the first series and so 
does not show much development. How long has the Headway series been 
around now?
I think of course if you do like a coursebook then you can pass that 
on to your learners and they can then get some enjoyment from it. 
However it probably isn´t meeting their reall needs.

I don´t see how true learner-centred teaching can really match up 
with a well planne coursed book and pre-planned syllubus.

I don´t know if I am lucky or not. If I wanted to be a Brick I have 
all of the resources at hand to be a successfull one. I´m my air 
conditioned classroom I have a nice white board CD player, Massive TV 
with Video and DVD attached, computer linked permenantly to the 
internet with presentaions already previously produced for my 
cordless keyboard and mouse to click.(I use it so I can check out the 
list),Oh and an OHP too. All of the mod cons a teacher could want. 
This is "helped" by the coursebooks (I have the well known Global 
ones) with workbook, CD and another exercise book. To put all of 
these lovely items together I have a lesson plan.
The school has the students best intentions in mind at all times but 
I think they have gone a bit to far sometimes.
Back to the lesson plans I have, what does the lesson plan really do. 
Well, it is supposed to have the target language for me to focus on 
and a "suggested" sequence of teaching. What should happen is that I 
go into class (if I can´t get in before the students) turn on the 
computer, get the resources ready and conduct my lesson plan at the 
same time as run between one resource to the other. Most of the time 
I would have my back to the students reading the info (or they read 
just to try and make things more dynamic, I can be cretive sometimes 
you know) while I clicked away at the slideshow and turn to them when 
they are supposed to speak.
What do I like to do. The complete opposite. Sit down get them all 
together and talk about whatever they want. 
I find my students interested and interesting. We laugh, talk about 
real things and learn so much from each other. When I get feedback 
from them on my classes they say how DYNAMIC our classes are, How 
much they enjoy them and we become great friends. It is like they are 
individually getting something from each time we are together
It´s funny, I never have a problem with drop out rates or low marks 
on my satisfaction questionaire which the institution does very 6 
months. I had parents day last week. The mothers of the teens all 
said how different their children are this semestre and that they 
like studying English.
Now if you read this don´t think I´m saying how great I am. I´m not. 
It makes me think how simple it is just to treat our students as 
humans and not bricks.
Shaun



	


	Group: dogme
	Message: 5004
	From: midill@a...
	Date: So Okt 19, 2003 10:20 

	Subject: Re: Bricks


	In a message dated 10/19/2003 7:11:05 AM Eastern Daylight Time, 
profshaun36@y... writes:
Your right
Do you mean, "You're right"???


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5005
	From: midill@a...
	Date: So Okt 19, 2003 10:22 

	Subject: Re: Bricks


	I don't like any one coursebook, but I certainly think a teacher can use a 
coursebook without treating students like bricks.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5006
	From: David Read
	Date: So Okt 19, 2003 5:42 

	Subject: Re: Re: Activity Theory & gr*****


	Will,

'A horribly mediocre service to their students'? 'Just being good little bricks'?

I think a little perspective is in order. The vast majority of teachers around the world are non-natives working to put a bit of cash in their pocket and food on their table. They often have to work more than one job to make ends meet (state schools and/or private lessons/institutions). They probably do just 'follow orders' as you say, but maybe there are more important things in their life than whether 'top-down' or 'bottom-up' listening is more effective. Maybe they don't have the time (or opportunity) to take advantage of the expansive wisdom of the dogme-list contributors, and they may be damn lucky to have Headway rather than some godawful government produced textbook. 

As you say, let's concentrate on what WE do, and not worry about or comment on what other teachers do. 

David
----- Original Message ----- 
From: willmcculloch 
To: dogme@yahoogroups.com 
Sent: Saturday, October 18, 2003 9:55 PM
Subject: [dogme] Re: Activity Theory & gr*****


Hi Shaun! Quick! Don't lie down, some bugger might just come
along, build that wall on top of you - and laughingly put you in 
charge of a foundation course or some such nonsense. I feel Holly 
Johnston is about to start singing "In the land of the free, you
can be what you want to". I have to do something.

Seriously though - although there are a lot of teachers out there 
who are undoubtely just being good little bricks, following orders, 
poorly ploughing through pages, striving but never arriving - and 
offering a horribly mediocre service to their students - why focus 
on the negative? Why not just concentrate on the quality of what 
you're doing to help your own individual students? Why not also
take advantage of the quite well presented grammar sections in the 
current coursebooks at appropriate moments? I was a bit surprised to 
hear Scott being so anti-Headway in his posting today. I'm not a
big fan either - but some of it's content (like that of many
other books) can be used very constructively. So why knock it? Why 
not just cheerfully create a dogme coursebook - so obviously 
superior that Headway, free pickle and the nightmare bugs all get 
binned? This would be positive progress indeed. In the meantime, 
rubbishing what's out there in the system is an easy option -
but not one that really improves learning opportunities that much.(
unless it acts as an inspirational catalyst for the creation of 
better books) 

A couple of weeks ago some poor soul stole my bicycle. It's the 
fifth time that's happened here in Hamburg in as many years -
what should I do? I could, I suppose, spend almost forever doing 
nothing except think about what caused those bikes to be stolen -
and bash my head against various walls in a vain attempt to knock 
them all down. Result: Headache and little else. Or I could,(maybe), 
just enjoy the walk, get on with life - and listen to John Lennon 
songs (for example)..

.you may say I'm a dreamer, but I'm not the only one. 

I know - he got shot .( by the system according to conspiracy 
theorists)


Will.

--- In dogme@yahoogroups.com, "profshaun36" <profshaun36@y...> wrote:
> Hi Will your words were
> " More teachers are working with more open minds and less-than-
total 
> > reliance on structured coursebooks. Things are on the up. with
> > more students already being encouraged to use that really 
> > wonderfully and flexible coursebook called "real life" - or 
> > something like that."
> 
> I´m not sure about this. I think more teachers are doing the 
> opposite. Teaching what they have been told by the institutions 
that 
> exist. Planning has become the dominant force in English Teaching. 
> The same grammar syllabus that fills our coursebooks is just one 
> example.
> I think many teachers just do as they are told much more than 
really 
> think about who or what they are doing. No they are not robots. 
many 
> of them a nice people doing their job taking their money home and 
can 
> switch off at the end of the day.
> It is much easier to keep in line with the system rather than 
> occassionally find another answer to what they are doing. Some 
people 
> care much more deeply than others. Maybe there is some test to 
> measure this?
> It surprises me that when a student enters my class how they
don´t 
> remember anything about the teacher they have just been with for 
the 
> last six month/year.
> I think in dealing with people we should be as your statement says 
> but I don´t think this is the reality, I´m afraid it may be
the 
> opposite. 
> I feel a Pink Floyd song coming on. I must lie down now.
> Shaun


Yahoo! Groups Sponsor 
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	Group: dogme
	Message: 5007
	From: Robert M. Haines
	Date: So Okt 19, 2003 6:36 

	Subject: Feedback


	Two events coming my way. Anyone attended one of these somewhere else in the world?

On Friday, November 7, from 1:00 p.m. to 5:00 p.m., Diane Larsen Freeman will give a half-day workshop at the World Trade Center in Portland. Topic: The Dynamics of Language, Learning, and Teaching. Lately, Diane has been investigating a dynamical systems approach to what we, as teachers, do. Participate in the workshop to find out how her research can be applied in very practical ways to your own teaching situations. 
The Saturday, November 8 conference will be held at St. Mary's Academy in Portland. Diane Larsen Freeman will be the plenary speaker. In addition to the full day of presentations, there will be publishers' displays, a raffle, SIG meetings and the annual ORTESOL business meeting.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5008
	From: profshaun36
	Date: So Okt 19, 2003 7:00 

	Subject: Re: Bricks


	> I don't like any one coursebook, but I certainly think a teacher 
can use a 
> coursebook without treating students like bricks.
> 
> Rosemary
> 
I agree in part Rosemary but aren´t course books designed for bricks 
i.e. the average type of students in markets which have the largest 
number of students. How can it treat learners like humans it can only 
be done by the teacher. 
However some teachers stick to the course book as it is the main 
focus of the course, They don´t have anything more creative to do. 
They aren´t actually interested in their learners or lastly the book 
has been designed, invested in, had trials around the world, and has 
the name of a famous guru who says their book is the best thing since 
sliced bread. 
The last piont is the most persuasive point I think, that is why you 
find each publisher seems to each have one or two gurus who might not 
write the whole book but have quote at the back of each one saying 
how good it is.
Think when you use a book what do you do you say may be
Turn to page... and what do your learners feel about that. Probably 
nothing or a sense of gloom. It is the nothingness that worries me, 
that they just accept it as good for them, there is no participation.
It´s love to see a book that when the teachers say turn to page 19 a 
students would see now close your book and talk about something you 
find interesting.

I go back to my DELTA course when we had a course book to follow for 
beginners. The leanrers were all asylum seekers in the UK. Lovely 
bunch of people. They didn´t have the book so we had to adapt. We 
couldn´t copy anything but could use the recordings. Our brilliant 
tutor kept saying that we must adapt the coursebook to the students 
real needs outside in the real world. We did our best but we still 
really stuck to the book and just presented it slightly differently.
Why didn´t we adpat it to their needs. It was prbably because of the 
pressures of the course or the fact that we just didn´t ask them what 
their realities were. They were bricks to you and me. We thought we 
were were being learner centred but we were in fact a long way from 
it. 
I think many (not all) teachers do the same. They think I´m using the 
course book for the benefit of my learners but as the writer doesn´t 
know them how can we even think of using the book at all?



	


	Group: dogme
	Message: 5009
	From: profshaun36
	Date: So Okt 19, 2003 7:10 

	Subject: Re: Bricks


	-- In dogme@yahoogroups.com, midill@a... wrote:
> In a message dated 10/19/2003 7:11:05 AM Eastern Daylight Time, 
> profshaun36@y... writes:
> Your right
> Do you mean, "You're right"???

Yeh I do. Your right too.
Thank you for that wonderful observation.
It are sometime difficults for go over and checking what flys out off 
your nogging and on to the screan when your in moshion on the 
keybored.
Thank goodness there is someone out there prepared to correct us 
mortals. Must be a teacher.



> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5010
	From: Sue Murray
	Date: So Okt 19, 2003 8:19 

	Subject: Re: the list and learning


	Dennis, re your question:

I speak almost exclusively in English, and (as I'm a fairly big 10 year
old!) when a specific guiding move or 'instructional aside' seems worthy, I
can get everyone's attention.........punctuate the flow by
highlighting/practising a new/key phrase, or throwing open a question
someone's asked, or myself asking for clarification about something
that's happening/going to happen/been said; that sort of thing.

> I'd be scared of the
>game getting so exciting (why not, as long as you stop bothering about
>learning English - for the moment - but, perhaps, only for the moment,
>and who knows what the
>excitement might lead to later... [tugs syntax] I'd be scared that more
>Italian would be used than English and that the English learned/used
>might exhibit a lot of interference from Italian.

to be honest, I never stop bothering about learning English; but I suppose I
find that isn't exactly the same as 'bothering about students (not)
*producing* English'; so, if young children are using a fair amount of L1,
that doesn't mean they're not learning English (for me), providing they are
(gradually, progressively) using more English in a natural and voluntary
way; quality vs quantity, to put it crudely (and especially with this age
group); English tends to 'infiltrate' L1 bit by bit, both as they learn and
get exposure to more English, and as they learn to 'think' about whether
they're using English or Italian; so the 'frowning and banging the board' is
one, more full-frontal, way of nudging them toward thinking in this way.

btw, usually the first ten minutes or so of the lesson, we just sit in a
circle and chat in English (tho of course, they have to recourse to L1 at
times), talking about whatever they have on their minds
(eg something that happened to them, something someone's wearing, a photo
they've brought in, a film they've seen, something they're gonna do and are
excited about), and/or what we did today (the lesson is late afternoon/early
evening); and remembering things
from last lesson; then there is usually a brief but regular slot for day,
date, lesson number/'x'th lesson, weather, temperature; 'news summary' from
inital chat; and recalling previous lesson 'magic phrases'; then, there is
no set agenda, tho usually the initial phase throws up lots of requests and
suggestions......so whatever ideas I might have had usually get sort of
shelved, tho not always!

(hope that sounds a bit less scary??!)
Sue

----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Sunday, October 19, 2003 7:34 AM
Subject: Re: [dogme] the list and learning


> Sue,
>
> I'm only half way through your lively, exciting account of the "chaos" in
your classroom
> as you and the kids played in a mixture of Italian and English - and I've
got a question
> that I want to ask before I forget it.....In the moments you weren't
happily being a 10-
> year-old, what did you do, what did you feel you had to do to ensure that
the game
> didn't end up being played exclusively in Italian - as it obviously
didn't? Did you,
> personally only speak English? Did you re-formulate in English questions
asked in
> Italian? What guiding move did you make?
>
> I realise, looking back over what I've written, that I'm SCARED of the
situation you
> describe - if I were the teacher, if some others were the teacher... I'd
be scared of the
> game getting so exciting (why not, as long as you stop bothering about
learning English
> - for the moment - but, perhaps, only for the moment, and who knows what
the
> excitement might lead to later... [tugs syntax] I'd be scared that more
Italian would be
> used than English and that the English learned/used might exhibit a lot
of interference
> from Italian.
>
>
> Dennis
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5011
	From: Robert M. Haines
	Date: So Okt 19, 2003 8:14 

	Subject: One-liner notes


	Message # 349 : "Let's keep dogme uncluttered, reflective and grounded in the classroom.

David F"

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5012
	From: djn@d...
	Date: So Okt 19, 2003 9:04 

	Subject: Re: the list and learning


	Sue,

Thanks greatly for finding the time to describe how you proceed.
I wish I were between 10-11, Italian and wanting to learn English. If I 
were I'd persuade my parents to move into your institution's catchment 
area.

Greetings,

Dennis



	


	Group: dogme
	Message: 5013
	From: Diarmuid Fogarty
	Date: So Okt 19, 2003 9:08 

	Subject: Re: Bricks


	Shaun writes: "I´m organising a seminar for next month. I´ve called it Humanising Teaching so I am doing my bit to try and turn the heads of the people who are bricks in the wall."

Whilst I agree with the rest of what Shaun says, I think we need to beware of this prosetylising streak that we sometimes fall under the spell of. It does us all good to remember that we are *all* bricks in the wall to one extent or another. After all, what are we teaching and why does the need to learn it exist? If we give the impression that we know something that others don't, then we'll turn as many heads away (see Guardian list). To extend the metaphor, nobody is all brick. Everyone has some dogme moments in their teaching. All we are is a bunch of teachers who have decided to investigate why it is that those moments seem to work better than others. And before we get too excited about it, it doesn't look like we've agreed on any one final answer!

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5014
	From: Robert M. Haines
	Date: So Okt 19, 2003 10:03 

	Subject: More on this list and learning


	I've just sifted through 100 messages on the list (300 - 401). It's a rewarding albeit time-consuming experience. Upon reflection, I thought about Scott's knowledge of dogme vs. my own. Then, I compared my perspective with how Luke and dk1 might see things. The possibilities of comparison and contrast seem endless, considering all the members now on board, when they arrived and whether they've trawled the archives.

Next, my class came to mind: M. is a better performer, and a more competent user of English in class, I think, than I. or P. Her view of the class is different, in part, because she understands more of what is being said and might feel comfortable responding. (I realize I'm leaving out personality and learning styles at the moment). M. has had more exposure to English, because she lived here in the States for a while. Just as Scott and the others have been exposed to more of the list's contents than I have. Granted, some might bin a good deal of what's posted. Some complain to our moderator about length, content or brevity before hitting the delete button, I guess.

After reading through so many messages (but only a fraction of the whole) I feel more competent posting messages and teaching --- yes, teaching. Why? I feel the exposure has enriched my vocabulary and expanded my repertoire of ideas on dogme. I have been exposed to ideas and practices that I now know have been recycled *at least* once on the list. Nothing new under the sun and language is language even as it changes form and meaning.

More exposure to the long conversation on this list has created more context and provided more input for me to process. Again, I feel I've become a more competent 'user' of dogme. Better put, I feel more conscious of a 'dogme state-of-mind'.

Try out this acquisition-rich exercise for yourself. It makes me want to generate fewer posts with more substance. Then again, I've completely left out the personality factor. :-) Not something I'd want to do in class.

Rob 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5015
	From: Sue Murray
	Date: So Okt 19, 2003 11:02 

	Subject: Re: Where does language come from?


	can the need or desire to communicate come from a coursebook?? can
*language* come from a coursebook??

as Shaun (I think; sorry if it was someone else) sez, sometimes a particular
article or picture in a coursebook can hit home and stimulate, springboard;

but is it worth all the other pages??

Will sez there are some quite useful grammar sections in some coursebooks;
there are some quite useful grammar sections in some grammar books and
dictionaries too (and they're often easier to find/look up/choose than those
in a coursebook?).

*personally*, I find coursebooks (including my own experience as a student)
too busy and crowded and too cram full (of irrelevancies and annoyances)
to be really useful; but not cram full of need or desire to communicate;
that comes from people, not books?

a 'dogme' coursebook would have blank pages to be filled. Specific grammar
and language focus would concentrate on areas the students really want(ed)
help with, and be far more accessible as a reference and aide memoire, and
far more genuinely contextualised.

there need be no shortage of text, visuals, articles, references,
watchpoints, whatever; and the book can be indexed as desired. Indeed, the
coursebook need not be identical for each learner.

the only difference, really, between this type of imaginary 'dogme'
coursebook and a more traditional one would be that in a dogme coursebook,
every page is used and useful ......and created/compiled by the learners and
teacher/s for the learners (not 'by teachers for teachers' :)

and perhaps the teachers book would (have to!) be a far cry from the
standard - a sort of compendium of dk1's coinages 'theoractice and
practiceory', not to be read page by page, or slavishly followed,
but to dip into as required for guidance; and ideas.....
ideas - and even examples - relating to stuff like
working with learner interlanguage (rather than just standard descriptive
or prescriptive grammar), how language that emerges can be exploited
and recycled and developed, ways of exploiting and developing learner
generated topics, examples of techniques such as dictogloss and
round table writing and drawing to extrapolate from, using 'blank sheets',
retrospective syllabuses and post-planning, resources for accessing relevant
topic material when desirable, giving opportunities for
learners to comment on and evaluate what's going on as well as deciding what
goes in their own coursebook after (and/or during) each session; to give
just a few examples; and most of all perhaps how what happens in the
classroom is far more important than what goes into any book?

what was that line Will quoted from JohnLennon ???!! (oh well, dreaming of
some sort or another seems to be a part thread in recent days!)

(of course, just because publishers don't publish this type of course
book doesn't mean it isn't already or can't be used .......)

oh, and maybe, ideally, it could come with its publisher's latest dictionary
(bug-free and suitably bagged or jarred or whatever!)

and it could even be called the 'anti-coursebook coursebook'; and no teacher
would be forced to use it unless they chose to.

enuff.

Sue

----- Original Message -----
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Sunday, October 19, 2003 12:09 PM
Subject: Re: [dogme] Where does language come from?

> > Sue asks: "where language comes from........this has become very much
part
> of my overall concerns as a teacher; and it's something which, like any
> hopefully fairly valid question, has no easy answer. (though it's probably
> quite a simple one if I but knew ...."
>
> The need, or desire, to communicate.
>
> Dr Evil
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5016
	From: Jane Arnold
	Date: Mo Okt 20, 2003 12:26 

	Subject: Re: downtime


	I enjoyed Sue's reflections on the imaginary (still) dogme coursebook 
and one thing she said was very relevant to what I had been reading today:

>
>
> *personally*, I find coursebooks (including my own experience as a 
> student)
> too busy and crowded and too cram full (of irrelevancies and annoyances)
> to be really useful; but not cram full of need or desire to communicate;

>
> that comes from people, not books?

What I was reading is some stuff (not too scientific) on brain-based 
learning and the comment was that we can't keep trying to suff more and 
more input into learners' heads. The brain can only handle so much 
input and then it needs downtime to process what has been presented, to 
make it meaningful and connected. Maybe one more advantage to dogme 
classes that students are not forcefed more than they need or want and 
they get a bit more downtime to do this meaning making and connection.

>
>
>
>
>
>
>
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 5017
	From: Robert M. Haines
	Date: Mo Okt 20, 2003 1:01 

	Subject: Re: Where does language come from?


	So we have our coursebook already; we just need to take an empty stack of
paper into the classroom, encourage students to bring in articles, etc. and
then the books begin.

The teacher' book is this list.

Rob
----- Original Message -----
From: Sue Murray <suemurray@i...>
To: Dogme <dogme@yahoogroups.com>
Sent: Sunday, October 19, 2003 3:02 PM
Subject: Re: [dogme] Where does language come from?


> can the need or desire to communicate come from a coursebook?? can
> *language* come from a coursebook??
>
> as Shaun (I think; sorry if it was someone else) sez, sometimes a
particular
> article or picture in a coursebook can hit home and stimulate,
springboard;
>
> but is it worth all the other pages??
>
> Will sez there are some quite useful grammar sections in some coursebooks;
> there are some quite useful grammar sections in some grammar books and
> dictionaries too (and they're often easier to find/look up/choose than
those
> in a coursebook?).
>
> *personally*, I find coursebooks (including my own experience as a
student)
> too busy and crowded and too cram full (of irrelevancies and annoyances)
> to be really useful; but not cram full of need or desire to communicate;
> that comes from people, not books?
>
> a 'dogme' coursebook would have blank pages to be filled. Specific
grammar
> and language focus would concentrate on areas the students really want(ed)
> help with, and be far more accessible as a reference and aide memoire, and
> far more genuinely contextualised.
>
> there need be no shortage of text, visuals, articles, references,
> watchpoints, whatever; and the book can be indexed as desired. Indeed,
the
> coursebook need not be identical for each learner.
>
> the only difference, really, between this type of imaginary 'dogme'
> coursebook and a more traditional one would be that in a dogme coursebook,
> every page is used and useful ......and created/compiled by the learners
and
> teacher/s for the learners (not 'by teachers for teachers' :)
>
> and perhaps the teachers book would (have to!) be a far cry from the
> standard - a sort of compendium of dk1's coinages 'theoractice and
> practiceory', not to be read page by page, or slavishly followed,
> but to dip into as required for guidance; and ideas.....
> ideas - and even examples - relating to stuff like
> working with learner interlanguage (rather than just standard descriptive
> or prescriptive grammar), how language that emerges can be exploited
> and recycled and developed, ways of exploiting and developing learner
> generated topics, examples of techniques such as dictogloss and
> round table writing and drawing to extrapolate from, using 'blank sheets',
> retrospective syllabuses and post-planning, resources for accessing
relevant
> topic material when desirable, giving opportunities for
> learners to comment on and evaluate what's going on as well as deciding
what
> goes in their own coursebook after (and/or during) each session; to give
> just a few examples; and most of all perhaps how what happens in the
> classroom is far more important than what goes into any book?
>
> what was that line Will quoted from JohnLennon ???!! (oh well, dreaming of
> some sort or another seems to be a part thread in recent days!)
>
> (of course, just because publishers don't publish this type of course
> book doesn't mean it isn't already or can't be used .......)
>
> oh, and maybe, ideally, it could come with its publisher's latest
dictionary
> (bug-free and suitably bagged or jarred or whatever!)
>
> and it could even be called the 'anti-coursebook coursebook'; and no
teacher
> would be forced to use it unless they chose to.
>
> enuff.
>
> Sue
>
> ----- Original Message -----
> From: "Adrian Tennant" <adrian.tennant@n...>
> To: <dogme@yahoogroups.com>
> Sent: Sunday, October 19, 2003 12:09 PM
> Subject: Re: [dogme] Where does language come from?
>
> > > Sue asks: "where language comes from........this has become very much
> part
> > of my overall concerns as a teacher; and it's something which, like any
> > hopefully fairly valid question, has no easy answer. (though it's
probably
> > quite a simple one if I but knew ...."
> >
> > The need, or desire, to communicate.
> >
> > Dr Evil
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
> >
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5018
	From: willmcculloch
	Date: Mo Okt 20, 2003 2:08 

	Subject: on the up?


	Despite a still very large number of teachers going through the 
motions, a large and increasing proportion of teachers are, it seems 
to me, providing a really good service to their students - under 
less than ideal circumstances. 

This was the perspective that I wanted to leave behind when 
previously saying that things were "on the up" - and it would be 
interesting to know if others on the list had similar confidence in 
the future of language learning possibilities.

The internet, in particular, has led to a large increase in the 
amount of positive interaction between both teachers and students. 
This site is just one thought-provoking voice that has led to 
traditional methods being put slightly more to the test.
More and better resources for students are becoming available – and 
the internet now makes it increasingly possible to create learning 
conditions that come ever closer to those we experienced as L1 
learners. These conditions create the opportunity to benefit much 
more from "independent learning strategies" (I concentrate on 
vocabulary) – and so slightly reduce the relevance of super 
structured coursebooks.

I'm sure that the coming years will see a very large movement 
towards "learner autonomy". Teachers will be able to usefully place 
much more emphasis on the needs of individual students - and help 
them to become more motivated and self-reliant learners outside the 
classroom. Common-sense will cause a movement away from reliance on 
books like Headway and "Grammar in Use". Books of this nature will, 
however, continue to play a leading role for the simple reason that 
they undoubtedly have positive value in their own right. They may 
change their names, but they won't go away.

Scott mentionned a dogme coursebook – and others make enthusiastic 
noises. My feeling is that current circumstances are ideal for some 
bright spark(s) to create a rather excellent, flexible, inspiring 
dogme-style coursebook that contains both structure and 
chaos...providing all sorts of possibilities to all sorts of 
individuals in a motivating manner. It should be a big success – as 
long as it complements all other learning opportunities rather than 
competes with them. The central idea, I think, should be simply to 
encourage individual students to make good use of their learning 
time out of the classroom - and bring ideas and questions into it. 
They're very good at that - given the opportunity.

Communication flows both ways with co-operation – while quite a lot 
of spoon-fed information just gets spat out ( but it's very handy to 
have a copy of Headway - or whatever - available though, for the 
times when people see the need for that sort of food.)

Will
http://www.wordsurfing.co.uk


	


	Group: dogme
	Message: 5019
	From: Robert M. Haines
	Date: Mo Okt 20, 2003 4:46 

	Subject: Feedback on Week 4


	After reading the feedback on Week 4 and input as to what students want to do next week it's clear that they all want to keep the English only system in place because they think it's doing them good. Some commented that it was hard at first, but now it's better and they enjoy speaking English in class. 

The question comes to mind: How does a teacher know when students are telling us what they think we want to hear versus what we want to know?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5020
	From: djn@d...
	Date: Mo Okt 20, 2003 5:49 

	Subject: A dogme book for teachers


	Isn't what we could consider not a textbook, for learners and teachers, but a teachers' 
only book suggesting dogme ways of teaching with lots of authentic examples i.e. 
accounts of dogme hours and moments. It would contain introductory pieces by Scott 
and Luke, chapters by others and consist substantially of selections from the dogme 
archives.



Dennis



	


	Group: dogme
	Message: 5021
	From: alangorman@b...
	Date: Mo Okt 20, 2003 6:07 

	Subject: RE: A dogme book for teachers


	Teacher Training would have to be on board too. I'm a DELTA survivor, I have
lots of classroom experience, my heart warms to the stuff being debated on
this site - and all I can say about that DELTA course is that I hated it
and I'm very angry about it. (Even though I got a couple of Distinctions
... ) One of my DELTA colleagues reported that she couldn't even look students
in the eye while her teaching was being assessed for the DELTA. Does anyone
have dogme survival tips for the DELTA? That might be a practical transition
stage before creating a coursebook for teachers.

Alan
>-- Message original --
>To: dogme@yahoogroups.com
>From: djn@d...
>Date: Mon, 20 Oct 2003 06:49:20 +0200
>Subject: [dogme] A dogme book for teachers
>Reply-To: dogme@yahoogroups.com
>
>
>Isn't what we could consider not a textbook, for learners and teachers,
but
>a teachers' 
>only book suggesting dogme ways of teaching with lots of authentic examples
>i.e. 
>accounts of dogme hours and moments. It would contain introductory pieces
>by Scott 
>and Luke, chapters by others and consist substantially of selections from
>the dogme 
>archives.
>
>
>
>Dennis
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5022
	From: Charles Jannuzzi
	Date: Mo Okt 20, 2003 8:50 

	Subject: Re: Feedback


	--- In dogme@yahoogroups.com, "Robert M. Haines" 
<haines@n...> wrote:
> Two events coming my way. Anyone attended one of these 
somewhere else in the world?

I caught her act as a keynote recently. For one of those 
academics with publisher backing, she does seem to try more 
than most. 
CJ



	


	Group: dogme
	Message: 5023
	From: profshaun36
	Date: Mo Okt 20, 2003 11:35 

	Subject: Re: A dogme book for teachers


	Alan
Although it is moving away from the Dogme theme. I do have some 
suggestions for DELTA. I did the 2 month intensive version. For those 
who don´t know it can also be done part time (2 weeks on a course and 
then you spread it over a year I think)
Teachers must be assessed, or have a major assessment mark on all of 
the teaching. Not on the individual classes to show they can DO the 
skill.
In my course I ended up substituting for two of the members in my 
teaching. They were either still writing their projects and begged me 
to teach for them or they were having minor breakdowns and couldn´t 
hack the rythmn. I like teaching and learners so there was no problem 
for me. I found it fun and always a challenge. But at the end of the 
day I didn´t get much from the writing part which seemed to be more 
important for the the assessment. The writing was just the same 
thing - Why have you choosen the topic, go into some theory, talk 
about you own experience, etc.
For the teaching it is like being observed. The tutor only "tests" 
individual classes. Teaching is always done over a period of time. 
Rapport and interaction aren´t really taken into consideration. It 
was mostly techniques. Can you work the tape recorder properly and do 
a top down listening task. If you can you´ve past the assesment.
No Distinctions from me I´m afriad and no mark for my overall course 
teaching whcih at times stopped students not having classes or giving 
up the course.

Also the exam is a ¨b*$ch. You have to really be on top form and 
write like a robot. You can´t really think you just go for it.

The best part in my opinion was definitely having a project about the 
learner. If you take your time as I did. I took 3 months to do mine 
it is really great. My co-teachers did there´s in a week during the 
course but I am sure I got far more out of it. I didn´t just got the 
Swan´s book on typical learner problems (I forgot the name). I 
actually analysed 3 people and chose one to give in as my project. I 
think teachers should choose 2 or 3 learners to do. They would then 
have to compare them as part of the project. I´m sure the examiners 
must have some typical idea about a Spanish, Japanese or French 
learner and if you conform to it then you pass.

Those who did the CELTA seemed to have abetter grasp of what was 
required in the writing but for the 3 of us who didn´t we just helped 
them by making our learners enjoy the course and be understanding 
when they had their strange panic attacks which happened infront 
during the classes.

Ask me if I´d do it again though. I would. I enjoyed my time. I 
didn´t waste a single minute and after 2 months of discussion with 2 
great tutors who pushed my to think about my own teaching (not just 
get me through the exam)I learnt so much when I came home and did it 
all again with my learners. Poor things.
Shaun



	


	Group: dogme
	Message: 5024
	From: spanishsiesta
	Date: Mo Okt 20, 2003 2:04 

	Subject: 


	Dennis says, 

"Isn't what we could consider not a textbook, for learners and 
teachers, but a
teachers'
only book suggesting dogme ways of teaching with lots of authentic 
examples
i.e.
accounts of dogme hours and moments. It would contain introductory 
pieces by
Scott
and Luke, chapters by others and consist substantially of selections 
from the
dogme
archives."

I back Dennis wholeheartedly on this one. What would be interesting 
would be a book that would inspire teachers to try dogme for 
themselves. My fear in a "coursebook" is that it would become just 
that and wouldn't work. It would be better than most coursebooks no 
doubt, but could be so much better than that. Most of the "jewels" 
that happen in a class don't come straight out of any book (course, 
ideas or other), they happen because the teacher knows how to "run 
with the ball" and there is confidence on the teacher's part (and 
trust on the learners' part?) that learning is still taking place 
within all that chaos. We need a book that is based very solidly in 
what happens in these classrooms and why - a book that is full of 
passion, true classroom stories, and inspires teachers to dig a bit 
deeper into themselves, run with the ball and enjoy the chaos. I 
find it sad when I observe a class and the jewels only happen at the 
start of the class when students are arriving and the small talk is 
in English. Then the teacher says, "Ok, let's start". You can feel 
the energy drop and physically see shoulders slump sometimes. A 
book to help teachers take these jewels and really polish them up 
and make them an integral part of the class would be very 
interesting indeed. This is perhaps where dogme in teacher 
training/development would have to come in, as somebody already 
mentioned.

Chaos is a word that has come up a lot in threads recently. Dennis 
commented recently that one of Sue's classes scared him a bit 
because things seems to be a little out of control. (Dennis/Sue - 
sorry for not quoting you here) A book to help teachers become less 
scared of this chaos, in fact to use it to encourage learning, while 
at the same time time (and this is very important) giving students 
confidence that the teacher actually knows his/her stuff - subject 
knowledge as well as classroom management - and "lead" them up the 
right garden path so to speak. In my experience, this isn't easy 
for less experienced teachers or untrained teachers. It's not so 
difficult to run with the ball but both teachers and students can 
end up running round in circles not knowing quite what to do with it!

Anyway, enough said.



	


	Group: dogme
	Message: 5025
	From: spanishsiesta
	Date: Mo Okt 20, 2003 2:07 

	Subject: Sorry - title for message should be A Dogme Book for Teachers


	

	


	Group: dogme
	Message: 5026
	From: Rita Baker
	Date: Mo Okt 20, 2003 2:30 

	Subject: Re: Where does language come from?


	Dear All,

I think a dogme text book would provide frameworks. Sometimes it is useful 
to find hooks on which to hang 'language discoveries'. Traditional 
coursebooks work to syllabi which drive the lessons. With dogme, students 
drive the lessons. However, I think it is useful to have a retrospective 
syllabus; i.e. as 'language' come up in the classroom, the teacher can 
record what has been covered and think about how to fill the overall gaps 
which remain.

There have been some really useful contributions on the kinds of what I 
call 'framework' activities - which create a space in which language can be 
spontaneously generated. For me, a dogme 'coursebook' would be full of 
ideas for these kinds of activities. e.g 'Ask me my questions'. I use this 
in teaching business English. The student imagines somebody who has an 
identical job to their own, but in a rival company. The student makes a 
list of all the questions he or she would like to ask this person. The 
student is then asked these questions about him or herself. This ensures 
that all the questions are relevant.

You can do the same by just asking students what questions they would like 
to ask (any) other person, and then asking them these same questions. The 
questions they wish to ask often reflect the things they would like to 
explain about themselves.

Why don't we pool these kinds of ideas and produce a dogme book?

Rita

Lydbury North

Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.524 / Virus Database: 321 - Release Date: 10/6/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5027
	From: Charles Jannuzzi
	Date: Mo Okt 20, 2003 2:31 

	Subject: Re: Where does language come from?


	Do we realize that in the case of teaching absolute 
beginners in an EFL situation, the language they learn has 
to come only from the teacher and the materials used--at 
least the inputs that each learner must use to build up 
their psychological system of language. This is the 
situation for a lot of less privileged language learners 
here in Japan; they rely solely on what is covered in EFL 
class in junior and senior high and do not take outside 
classes. I wonder how many of us have truly considered how 
profound that is?

C. Jannuzi



	


	Group: dogme
	Message: 5028
	From: alangorman@b...
	Date: Mo Okt 20, 2003 2:39 

	Subject: RE: Re: A dogme book for teachers


	It's great to hear about other people's experience of the DELTA, but I didn't
want or intend to move away from the Dogme theme. Any book to help teachers
will have an element of training in it. Training comes in different guises.
Spot the odd one out here: Training Suggestions ("Why not try this ...?"),
Training Narratives ("I tried this and it seemed to have this effect ..."),
Training Warnings ("do this and you'll fail ..."). Whatever guise a dogme
book for teachers adopts, I doubt it will be in the style of the odd one
out! 

I also had no intention of criticising individual DELTA trainers - it's the
very structure and spirit of this type of training that concerns me. The
idea of PASSING and FAILING for example, the humiliation almost all of us
occasionally felt - this isn't exactly how I'd want to treat my own students,
because (a) I don't think it's an effective way to achieve short-term or
long-term results, and (b) I'd be ashamed to treat anyone like that, whether
professionally or personally.

I'd like to see some congruence between teaching in the classroom and teacher
-training methods. This is why I don't think we're off the Dogme track in
the slightest when we consider teacher-training and a possible Dogme book
for teachers.

Alan


>-- Message original --
>To: dogme@yahoogroups.com
>From: "profshaun36" <profshaun36@y...>
>Date: Mon, 20 Oct 2003 10:35:54 -0000
>Subject: [dogme] Re: A dogme book for teachers
>Reply-To: dogme@yahoogroups.com
>
>
>Alan
>Although it is moving away from the Dogme theme. I do have some 
>suggestions for DELTA. I did the 2 month intensive version. For those 
>who don´t know it can also be done part time (2 weeks on a course and 
>then you spread it over a year I think)
>Teachers must be assessed, or have a major assessment mark on all of 
>the teaching. Not on the individual classes to show they can DO the 
>skill.
>In my course I ended up substituting for two of the members in my 
>teaching. They were either still writing their projects and begged me 
>to teach for them or they were having minor breakdowns and couldn´t 
>hack the rythmn. I like teaching and learners so there was no problem 
>for me. I found it fun and always a challenge. But at the end of the 
>day I didn´t get much from the writing part which seemed to be more 
>important for the the assessment. The writing was just the same 
>thing - Why have you choosen the topic, go into some theory, talk 
>about you own experience, etc.
>For the teaching it is like being observed. The tutor only "tests" 
>individual classes. Teaching is always done over a period of time. 
>Rapport and interaction aren´t really taken into consideration. It 
>was mostly techniques. Can you work the tape recorder properly and do 
>a top down listening task. If you can you´ve past the assesment.
>No Distinctions from me I´m afriad and no mark for my overall course 
>teaching whcih at times stopped students not having classes or giving 
>up the course.
>
>Also the exam is a ¨b*$ch. You have to really be on top form and 
>write like a robot. You can´t really think you just go for it.
>
>The best part in my opinion was definitely having a project about the 
>learner. If you take your time as I did. I took 3 months to do mine 
>it is really great. My co-teachers did there´s in a week during the 
>course but I am sure I got far more out of it. I didn´t just got the 
>Swan´s book on typical learner problems (I forgot the name). I 
>actually analysed 3 people and chose one to give in as my project. I 
>think teachers should choose 2 or 3 learners to do. They would then 
>have to compare them as part of the project. I´m sure the examiners 
>must have some typical idea about a Spanish, Japanese or French 
>learner and if you conform to it then you pass.
>
>Those who did the CELTA seemed to have abetter grasp of what was 
>required in the writing but for the 3 of us who didn´t we just helped 
>them by making our learners enjoy the course and be understanding 
>when they had their strange panic attacks which happened infront 
>during the classes.
>
>Ask me if I´d do it again though. I would. I enjoyed my time. I 
>didn´t waste a single minute and after 2 months of discussion with 2 
>great tutors who pushed my to think about my own teaching (not just 
>get me through the exam)I learnt so much when I came home and did it 
>all again with my learners. Poor things.
>Shaun
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5029
	From: midill@a...
	Date: Mo Okt 20, 2003 3:54 

	Subject: Re: Feedback on Week 4


	In a message dated 10/19/2003 11:44:43 PM Eastern Daylight Time, 
haines@n... writes:

The question comes to mind: How does a teacher know when students are telling 
us what they think we want to hear versus what we want to know?


What a good question! I wish I had the answer.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5030
	From: mathewbrigham
	Date: Mo Okt 20, 2003 8:18 

	Subject: Scott''s new book: "Natural Grammar"......


	Hi all,

have been busy working and reading so no time to write but had to 
find out some more about Scott's new book "Natural Grammar".

You can read about it at http://www.oup.com/elt/global/isbn/0-19-
438624-4/.

To Scott or anyone else in the know:

Is this book already on sale? I can't seem to find it in any on-line 
stores or on Amazon.

Does the book complement "teaching unplugged" or is it more of a 
mainstream book. 

Would you be able to tell us a little bit about what prompted you to 
write it and how you see it being used in the classroom?

Also unless I am mistaken there seems to be an article entitled
"Natural Grammar through Keywords" by Scott, Glynnis Chantrell and 
David Baker (see http://www.amazon.de/exec/obidos/ASIN/3464119483/qid%
3D1066676803/302-0224585-4531252. Is this article available to read 
anywhere?

Thanks and good luck with the book! It sounds great!

Regards

Mathew



	


	Group: dogme
	Message: 5031
	From: Diarmuid Fogarty
	Date: Mo Okt 20, 2003 9:00 

	Subject: Help


	So, I'm lucky enough to have students who seem quite happy to witter on and I've even managed to get students who are happy to write summaries and role play conversations on some very sticky topics. I'm left with a lot of learners' texts and would greatly welcome any tips for how to proceed from there (apart from gapping their texts, drawing out errors etc).

All tips for the top will be greatly welcomed.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5032
	From: lifang67
	Date: Di Okt 21, 2003 12:53 

	Subject: The Witching Hour


	One of the first people to write a "dogme book", that is, a book of 
scratchings and jottings and under-determined (rather than over-
determined) blanks to be filled, was the German philosopher Georg 
Lichtenberg. He was a contemporary of Goethe (with whom he argued 
about color) and never really managed to put together a whole book; 
instead he spent his life pumping out aphorisms and one liners, one 
of which goes like this:

"What you have been obliged to discover by yourself leaves a path in 
your mind which you can use again when the need arises."

Nice and glib, as Graham would say. Vygotsky fleshes it out a bit. 
It's the early 1930s, and he's trying to deal with early 
investigations which suggest that memories produced by rote 
memorization are very different (differently produced and differently 
remembered) from ones involving discovery. Curiously, this means that 
in some experiments complex structures that are observed whole once 
and for the first time are remembered BETTER than things which are 
seen in bits and pieces 500 times. Vygotsky comments:

"Any teacher knows that some material demands memorizationa nd 
repetition while some is remembered immediately. No one attempts to 
memorize the solutions to arithmetic problems. One must understand 
the process involved in solving these problems only once to acquire 
the potential for solving them in the future. In much the same way, 
the study of theorems in geometry is not based on the kinds of 
processes involved in studying exceptions to Latin grammar, in 
memorizing poems, or in learning the rules of grammar." (Collected 
Works, Vol. I, 305-306).

It's actually on the basis of this that the Vygotsky, in a rare and 
rather cryptic comment on foreign language learning, recommends 
bilingual education at pre-school level:

"Several educators are suggesting that some of the discipline 
characteristic of school should be done away with so that young 
children, joking and playing, could learn subjects that currently 
occupy a large proportion of the student's time. I mention this only 
to illustrate how sharp the young child's memory is. (???) It cannot 
even be compared with the the memory of the adolescent or adult. 
Still, the three year old who easily learns a foreign language cannot 
learn systematic knowledge from the domain of geography, while the 
nine year old shcool child who learns foreign langauges only with 
difficulty acquires this kind of knowledge with relative ease." (307)

What does it mean? Part of the delight of BOTH the aphoristic 
Leuchtenberg and the ponderous Vygotskyan style is that it can mean 
various things in various contexts. 

The context I would like to apply it to is what I call the "Witching 
Hour", the holy first fifteen minutes of the class between "How are 
you all today?" and "Open your books and turn to page 3651/4...." Why 
the "Witching Hour"? Well, because it is a moment when the teacher 
uses her extraordinary powers to break two unbreakable laws that hang 
like a pall of smog over every classroom. 

When we do "tasks", we have the authenticity of communicating for a 
definite purpose. But of course the purpose is a lie--the real 
purpose is the same as doing grammar-translation excercises, to wit, 
mastery of a foreign language (remember, the purpose of translation 
and grammar was really creative; it was giving a voice to the 
learner). 

If, on the other hand, we throw away all artifice in the middle of 
the lesson and simply talk for the sake of mastering a foreign 
language, the result is rather similar to what happens when someone 
accosts you on the street in a non-English speaking country and asks 
you to speak in English just so they can hear what it sounds like. 
There is no purpose that can give concrete shape to an concrete 
utterance.

But in EVERY lesson, not just a dogme lesson, there is that twilight 
moment at the beginning of the lesson when people walk in from the 
outside world, with it's concrete experiences and definite purposes, 
into the classroom with its foreign (in both senses) language 
learning experiences and purposes. At that moment there is both need 
to talk and a role for talking. People are warm with breakfast and 
ready with memories; It's a sunset and a dawn at the same time--thus, 
the Witching Hour.

It's the moment that Sue captures so well when she talks about 
sitting down with the kids, teacher is teacher, kids are kids, and 
everybody just shoots the bull for a while on what they've been doing 
since they last met. Like Sue, I don't usually comment on stuff like 
this when it appears on the list, for the same reason I don't scarf a 
ham-and-mustard right after letting a Belgian chocolate melt in my 
mouth.

It seems at least possible to me that CJ is OVERoptimistic when he 
suggests that students bring to the Witching Hour what they learned 
in middle school and high school. It seems at least possible to me 
that what they bring is inert knowledge, memorized poems and 
exceptions to grammar rules. 

Scott used to compare the problem of using exceptions to grammar 
rules and keeping track of a conversation and saying what you 
actually mean the problem of "walking and chewing gum at the same 
time". But it's much worse than that, because neither walking nor 
chewing gum involves interacting with another person. 

It's not even like trying to play the piano with two hands when 
you've mastered two scores playing with one hand, because we are 
insulated from interacting with the composer by several centuries of 
silence. It's more like trying to play pingpong with somebody and 
autograph your own paddle in neat cursive script at the same time. 

Either the rote memories or the immediate context must give. And so 
it is that during the "Witching Hour" of every lesson, the moment 
when teacher faces the learners as a inquiring person and they are 
communicating beings, they are actually beginning, very belatedly, 
from zero. No wonder many teachers, and even learners, would rather 
jettison the "Witching Hour" and take up where they left off in high 
school!

I've got a grad student who has chosen the "first fifteen minutes" of 
every class as her THESIS topic. It's not as daft as it sounds, 
actually. She wants to compare the first fifteen minutes of ENGLISH 
class, with its nervous teacher, and its tense kids, all expectantly 
waiting for the page number of the day, with the first fifteen 
minutes of Korean language, fine arts, even math class. How much 
actual language use gets done? What kinds of things get said? How 
much of it is worth saying and worth listening to? How much of it is 
completely predictable from the previous night's homework?

Which brings me, at long last, to the context of the Lichtenberg 
quote. I found it on the website of the "math circle", a group of old 
fogeys and school children who get together and do stuff like try to 
figure out how to tile a patio with tiles so that ALL of them are 
different sizes. 

There IS a solution, but it's NOT having the size of each square, 
because that way you'll never finish the job. Rather like learning 
grammar McNuggets and their exceptions, or vocabulary and their 
preferred meanings. And perhaps also like trying to compile a dogme 
book...

dk1



	


	Group: dogme
	Message: 5033
	From: Robert M. Haines
	Date: Di Okt 21, 2003 4:26 

	Subject: Week 5.0


	We chatted as a class about whatever came up as people were walking in the room. We sand Happy Birthday to R., who turned 23 today. The students sang a few songs in Spanish. We talked to the birthday girl about how it feels to be 23 and what her plans for the evening were.

I asked groups to talk about their weekends before reporting to other groups. Through rotation, half the students talked to each other or reported what they'd heard from others while the other half did the same. As a class, students in one half asked the someone in the other about what they'd learned. In the midst of all this, I answered questions, modeled pron. and boarded useful language.

After the break, I asked everyone to write in Spanish about their weekend as they'd reported it to their initial group in the middle of a piece of paper folded into equal thirds. Next, each of them translated what they'd write into English on the top third of the sheet. A partner then looked at the Spanish text (the English translation was covered by a fold in the paper) to make their own translation, which the two classmates compared and discussed. Pairs that finished early did the same exercise with sentences.

Finally, everyone wrote up a sentence on the board in Spanish. Anyone was welcome to translate. We talked about the translations, correcting where necessary.

After the next break, I read sentences that contained the connected speech items and numbers we've been working on along with some new items. Students compared what they heard before I re-read the items. Finally, I wrote them on the board and answered questions/repeated where necessary.

M. left early to get a surprise cake for R. I hadn't known about this.

We chatted about the day's events in class, then played Hot Seat with vocabulary from the previous weeks. At five o'clock, M. came back with the cake. The students sang more Spanish songs, lit the candles on the cake and I turned out the lights. I'm surprised the smoke detector didn't go off! We ate cake. I didn't say a word the whole time, listening in on their conversations. There was English occasionally. This reminds me, again, of Cook's multi-competence model. 

I've finally received some lab tasks and a sample quiz or two from the head of the Natural Resource Management Dept. It turns out, by osmosis or whatever, I've been on the right track with vocabulary around trees and map reading tasks. I feel confident that some of the stronger students could already perform well in the Forest Measurements course they'll attend soon.

Tomorrow, I'd like to ask students to recount what happened after class. I might give the weaker ones a list of items, e.g. M. lit the candles, Rob turned out the lights and ask them to order them. The stronger ones could write a paragraph and compare it with one of my own. Not sure.

The homework was to interview someone in English about any subject. 

I've decided to have the program head's assistant give a presentation on the topic of her choice instead of observing the class.

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5034
	From: Robert M. Haines
	Date: Di Okt 21, 2003 6:51 

	Subject: Re: Help


	What if you asked them what they'd like to do with them? sounds too simple,
and maybe they'd not have much input. It might give them more chance to
witter on and summarize. Could they come up with a list of suggestions?

Burn them (Kidding!).
Make a scrapbook thingy with them.
Constructively criticize them.
Use them for dictogloss.
Decide which language they find most useful in them.
Wallpaper (Do they know Martha Stewart?)
Get feedback from people outside the class.
Cut up and piece back together.
Make exercises and activities for each other with the texts.
A combination of some of the above.

Hope something there ignites a spark... er, you know what I mean.


----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Monday, October 20, 2003 1:00 PM
Subject: [dogme] Help


> So, I'm lucky enough to have students who seem quite happy to witter on
and I've even managed to get students who are happy to write summaries and
role play conversations on some very sticky topics. I'm left with a lot of
learners' texts and would greatly welcome any tips for how to proceed from
there (apart from gapping their texts, drawing out errors etc).
>
> All tips for the top will be greatly welcomed.
>
> Diarmuid
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5035
	From: Justine Rudd
	Date: Di Okt 21, 2003 8:03 

	Subject: Deaf ESL student


	Hello all-
I have just started teaching a Deaf ESL student in a pre-intermediate, intensive general English course. She has a signer in class, but that is the only extra support she has. She wants to, but can't lip read and speak in English yet (she does both in Cantonese). 
I was wondering if anyone had any teaching tips/ ideas/ similar experience etc? 
Justine


---------------------------------
Want to chat instantly with your online friends? Get the FREE Yahoo!Messenger

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5036
	From: Tom Topham
	Date: Di Okt 21, 2003 8:18 

	Subject: Re: Help


	>So, I'm lucky enough to have students who seem quite happy to witter on and 
>I've even managed to get students who are happy to write summaries and role 
>play conversations on some very sticky topics. I'm left with a lot of 
>learners' texts and would greatly welcome any tips for how to proceed from 
>there (apart from gapping their texts, drawing out errors etc).
>
>All tips for the top will be greatly welcomed.
>
>Diarmuid
>

That's a really tough one without details as to what sort of texts they are. 
I would want to try to find the most "authentic - seeming" use for them, I 
would ask myself "aside from in a language classroom, where would such a 
text exist / be produced, for what purpose, and what would be done with it?

So, say you've got summaries of discussions of "sticky" topics. Maybe we 
could act as editors / writers for a talk show, and we need to line up a 
schedule for the coming season - which of these are too hot for local TV? 
Which are juiciest? Which will get the best ratings, better put that one at 
the front of the schedule...

But maybe this is too contrived and clever? If you've had real discussions 
and students have summarized them perhaps no need to build up the imaginary 
situation as I've suggested, perhaps it will come off as inauthentic in 
relation to what's alrady been done?

Maybe you could ask the learners what should be done with them, be willing 
to talk through the options in an open honest way? "You really want me to 
read them all and correct all the mistakes in all of them? That's a lot of 
work for me, what will be the benefit to you? Any alternatives?" etc.

One more idea - "One more chance". Maybe some students missed some 
discussions, maybe they were shy, maybe they didn't get their points across 
as they would have liked. Stick the summaries on the walls, blank paper 
beneath each one. Students mill / read. As they see fit they can write a 
comment below - disagreeing, reclarifying their position, adding new 
thoughts, etc. Feedback on content. Maybe deal with language if it comes 
up from the students, as well.

Tom

_________________________________________________________________
MSN 8 with e-mail virus protection service: 2 months FREE* 
http://join.msn.com/?page=features/virus


	


	Group: dogme
	Message: 5037
	From: Sue Murray
	Date: Di Okt 21, 2003 12:15 

	Subject: Re: Feedback on Week 4


	same in life really, innit?? (I mean, such questions are not ltd to
student-teacher relationships?)

but no less of a good question for that.

as also outside the classroom, tho, I think we (we humans, that is) are
generally fairly good at judging 'beyond words' and noticing mismatches. We
have a necessarily fairly well developed instinct for sussing out things
like hedging, fudging, (in)sincerity, cheating; meanings beyond words....

It's most certainly not foolproof, but it's generally 'good enough', and the
best we can do. And a large part of why we still exist too, really.

Of course, there are cases when our natural abilities can be manipulated;
take, for example, the following re-wording of Rob's original text:
"How does a citizen know when politicians are telling
them what they think they want to hear versus what they want to know?"

(and back to the classroom, there's probably also a good maxim in there
somewhere for teachers to bear in mind....?!)

Sue

> In a message dated 10/19/2003 11:44:43 PM Eastern Daylight Time,
> haines@n... writes:
>
> The question comes to mind: How does a teacher know when students are
telling
> us what they think we want to hear versus what we want to know?
>
>
> What a good question! I wish I had the answer.
>
> Rosemary
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5038
	From: Sue Murray
	Date: Di Okt 21, 2003 12:15 

	Subject: Re: Help


	my first thought is sort of, 'teacher who generates lots of student text is
very rich teacher indeed'

without knowing the circs and topics, and whether the texts were primarily
produced for themselves, for each other, for the teacher, or other, external
ideas can only be rather generic. and probably numbingly obvious too (and
btw are they all written texts, or are some recorded?)

like, share the texts - whether by (part) dictation, performance, walling,
even photocopying (yes!);

for review, or comparing, or commenting, or debate, and/or even simply for
pleasure .....

there's usually lots of opportunity for (beautifully graded) peer learning
and teaching from such texts.
(and this can be difficult to exploit if the texts are turned into gapfills
or error hunts by the teacher; it sort of closes things down; tho the
students themselves can turn the texts into some sort of specific language
exercise if that type of thing would seem to best meet/suit their
expectations)

above all, if students enjoy and appreciate each other's texts, it
encourages the whole thing, which in itself is more invaluable than any
specific task or language activity.....

(and just seen Rob and Tom's postings - nice sparky ideas for us all -
thanks!)

Sue
----- Original Message -----
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Monday, October 20, 2003 10:00 PM
Subject: [dogme] Help


> So, I'm lucky enough to have students who seem quite happy to witter on
and I've even managed to get students who are happy to write summaries and
role play conversations on some very sticky topics. I'm left with a lot of
learners' texts and would greatly welcome any tips for how to proceed from
there (apart from gapping their texts, drawing out errors etc).
>
> All tips for the top will be greatly welcomed.
>
> Diarmuid
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5039
	From: Sue Murray
	Date: Di Okt 21, 2003 12:18 

	Subject: Re: Feedback on Week 4


	(PS)
oh, and it helps of course when we are fairly open to hearing what someone
really wants to say, rather than what we want or expect to hear (often
easier said than done...)

----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Monday, October 20, 2003 8:54 PM
Subject: Re: [dogme] Feedback on Week 4


> In a message dated 10/19/2003 11:44:43 PM Eastern Daylight Time,
> haines@n... writes:
>
> The question comes to mind: How does a teacher know when students are
telling
> us what they think we want to hear versus what we want to know?
>
>
> What a good question! I wish I had the answer.
>
> Rosemary
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5040
	From: sthornbury@w...
	Date: Di Okt 21, 2003 12:20 

	Subject: Re: Scott''s new book: "Natural Grammar"......


	Mathew wrote:

> Hi all, > > have been busy working and reading so no time to 
write but had to find > out some more about Scott's new book 
"Natural Grammar". > > You can read about it at 
http://www.oup.com/elt/global/isbn/0-19- > 438624-4/. > > To Scott 
or anyone else in the know: > > Is this book already on sale? I 
can't seem to find it in any on-line > stores or on Amazon. > 

Mathew, well spotted. "Natural Grammar" (not my preferred title, 
incidentally) comes out in February next year. It's a book for 
student self-study (although who can predict what purposes 
teachers might use it for?) and its rationale is to realise Sinclair's 
claim that “Learners would do well to learn the common words of 
the language very thoroughly, because they carry the main 
patterns of the language.” Hence it is organised lexically, and 
alphabetically, around a selection of the top 200 most frequent 
words in English, which are "exploded" in order to display the 
syntactical patterns they commonly occur in, their frequent 
collocations, and a selection of fixed expressions/ set phrases 
associated with them. Plus exercises designed to help fix these 
patterns in memory. 

> Does the book complement "teaching unplugged" or is it more of a
> mainstream book. 
>

It doesn't seem to me to contradict dogme pricniples, given that a) 
it's for student self study, and I've always argued that the 
"spadework" of language learning might be best done extra-
murally, i.e. in the form of homework, self study etc, thereby 
freeing the classroom for the social-interactional aspects of 
language learning, and b) because it is consistent with the view 
that grammar "emerges" - that is to say, the first stage of language 
learning is primarily lexical, and that grammar both accretes 
around high frequency words, and is distilled from high frequency 
memorised chunks.

> Would you be able to tell us a little bit about what prompted you to
> write it and how you see it being used in the classroom?

I was prompted to write it because it seemd to me that no one had 
attemtped to "marry" the two versions of the lexical approach, that 
is to say David Willis's argument (and ultimately Sinclair's) that 1. 
meaning is encoded primarily in words, and 2. that the most 
frequent words in English encode its most frequent meanings; and 
Michael Lewis's claim that 1. words frequently co-occur with other 
words (collocations and fixed phrases) and occur in particular 
syntactic environments (grammar patterns) and, 2. that fluency is a 
function of the capacity to store and deploy, in real time, these 
high frequency lexical and syntactic co-occurences. This, 
combined with stuff on language acquisition, both first and second, 
that has tracked the syntacticalisation-through-lexicalisation 
stages of early learning seemd to suggest that there was room for 
a student grammar that moved the focus firmly on to words as the 
starting point. It also comes form my own experiences learning 
Spanish, for example, when I quickly came to realise that there 
were certain key words that it was worth paying attention to since 
a) they attracted their "own" grammar (e.g. que + subjunctive....) or 
that they were highly productive in terms of their polysemy and 
idiomaticity (e.g. poner, quedar). I used to wish that there was a 
book of just these "key" words, to give me a bridgehead into both 
fluency and acquisition.

> Also unless I am mistaken there seems to be an article entitled
> "Natural Grammar through Keywords" by Scott, Glynnis Chantrell and
> David Baker (see http://www.amazon.de/exec/obidos/ASIN/3464119483/qid%
> 3D1066676803/302-0224585-4531252. Is this article available to read
> anywhere?
>
I'm not sure what this is - I'll check it out. Chandrell and Baker are 
my editors at OUP. OUP are the publishers of books by Very 
Famous Coursebook Writers.

> Thanks and good luck with the book! It sounds great!

Thanks Mathew - I'll make sure you get a copy.

Scott



	


	Group: dogme
	Message: 5041
	From: Charles Jannuzzi
	Date: Di Okt 21, 2003 1:02 

	Subject: Re: The Witching Hour


	Well even Goethe's aphorisms seem to stand up better. 
Vygotsky reminds me of the 'Bakhtin' of bad educational 
pyschology prose, but he sure gets cited a lot. 

DK1 writes:

>>It seems at least possible to me that CJ is OVERoptimistic 
when he suggests that students bring to the Witching Hour 
what they learned in middle school and high school. It seems 
at least possible to me that what they bring is inert 
knowledge, memorized poems and exceptions to grammar rules.<<

Oh, well, alas, if only they had brought that much from 
middle and high schools. No, my students bring phone and e-
mail lists (they send text messages and photos all the time 
over their mobile handsets). They sometimes bring their 
pencil cases from that time. Oh, and occasionally they bring 
their dictionaries that they used in senior high.

CJ



	


	Group: dogme
	Message: 5042
	From: Robert M. Haines
	Date: Di Okt 21, 2003 4:53 

	Subject: Re: Feedback on Week 4


	This seems to speak well for tutorials and less so for written feedback.

Rob
----- Original Message -----
From: Sue Murray <suemurray@i...>
To: Dogme <dogme@yahoogroups.com>
Sent: Tuesday, October 21, 2003 4:15 AM
Subject: Re: [dogme] Feedback on Week 4


> same in life really, innit?? (I mean, such questions are not ltd to
> student-teacher relationships?)
>
> but no less of a good question for that.
>
> as also outside the classroom, tho, I think we (we humans, that is) are
> generally fairly good at judging 'beyond words' and noticing mismatches.
We
> have a necessarily fairly well developed instinct for sussing out things
> like hedging, fudging, (in)sincerity, cheating; meanings beyond words....
>
> It's most certainly not foolproof, but it's generally 'good enough', and
the
> best we can do. And a large part of why we still exist too, really.
>
> Of course, there are cases when our natural abilities can be manipulated;
> take, for example, the following re-wording of Rob's original text:
> "How does a citizen know when politicians are telling
> them what they think they want to hear versus what they want to know?"
>
> (and back to the classroom, there's probably also a good maxim in there
> somewhere for teachers to bear in mind....?!)
>
> Sue
>
> > In a message dated 10/19/2003 11:44:43 PM Eastern Daylight Time,
> > haines@n... writes:
> >
> > The question comes to mind: How does a teacher know when students are
> telling
> > us what they think we want to hear versus what we want to know?
> >
> >
> > What a good question! I wish I had the answer.
> >
> > Rosemary
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
> >
>
>
>
>
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5043
	From: mathewbrigham
	Date: Di Okt 21, 2003 5:31 

	Subject: thoughts on HOMEWORK.......


	Hi all,

I wanted to talk about the whys and whats of homework, share the kind 
of homework I have been giving and ask any of you for your ideas 
on "dogme homework"....

For my 1st lesson of the day which is a textbook based lesson, I have 
been told that I should give homework. I try to give a variety of 
homework (not all at once!!) such as:

-revise the language from the lesson
- organise your language into your lexical notebooks
-make some sentences using the language of today
-ask your hostfamily about blah blah..., why they blah blah, when 
etc.....
-do two exercises from Work Book
- do two exercises from Work Book, but change it in a particular 
way....


I have a few thoughts and questions about this however.

Fist, if grammar is a question of a gradual move from fluency to 
accuracy - is this a good reason to ask students to write 10 (or 
whatever number) sentences for homework using a particular form (or a 
combination of forms for that matter)? This is not necessarily gonna 
make them more accurate, but it might help their fluency until 
the 'rule-driven memory' is ready to kick in, right?

Also along this line does anyone have any special suggestions for 
elementary students who are getting to grip with words, phrases and 
fluency and also with intermediate or close to intermediate students 
who are a step further and are starting to use/get/notice structures 
and their idiomatic use?

For students who have started to use grammar and lexis in a more 
natural way(probably int and above I guess), what kind of homework is 
beneficial? I realise it depends of course on what you have been 
doing in class, but are practise sentences - even personalised ones - 
beneficial to the students?

Is some HW better than no HW? Yes, I know this sounds a stupid 
question but isn't it better to not set 3 boring exercises from a 
practise book and instead free some of the ss time up so they can 
talk with their host family, watch TV, read or do something else 
where they may be engaging with the language?


I am a little confused as I find it hard to know the effect of 
writing sentences or some other forms of writing for homework. What 
do you think about HW which is based on language that has been 
highlighted, or on language that emerged, or that has been practised 
or "conciousness raised" in the class? Can we help accuracy by doing 
HW and can we help fluency by doing HW?


Sorry for the repititious feel to this message, but any 
thoughts/insights on the subject would be appreciated, as well as any 
pracitcal "generic tasks" for HW that seem to work.

Regards,

Mathew



	


	Group: dogme
	Message: 5044
	From: Justin Ehresman
	Date: Di Okt 21, 2003 6:51 

	Subject: Re: thoughts on HOMEWORK.......


	Homework...... 

I NEVER give the old 'write 10 sample sentences using the future with will or going to' crud. Yuck. If you are on the topic of 'future plans' why not have them DESCRIBE their plans for the week or next vacation? I always try to make it personal. If we are discussion complaints... I have them retell a situation when they had to make/deal with a complaint as homework. Great stuff for discussion.

I always give 'options' . For example, EITHER do these future grammar exercises OR write a passage about your plans for next week, and please include a lie (I often ask this... as when we go 'over' the homework the others listen more actively trying to find out what the person lied about... also they naturally ask questions because they are motivated to find the lie).

For beginners and vocab... I usually give a vocab quiz at the start of every lesson. They can study anyway they want (after we have brainstormed the godzillian ways of practicing vocab alone and they try some methods out... ask me about that later if you are interested). Otherwise they usually LIKE doing the Murphys / Soars workbook stuff (only if it is a review.... I NEVER give homework on something 'new'... it seems to help their motivation... although when they write something 'new' things often come up, then the motivation factor is exactly opposite had I 'assigned' it to them).

My 2 cents (again).

Justin in Berlin


mathewbrigham <mathewbrigham@y...> wrote:
Hi all,

I wanted to talk about the whys and whats of homework, share the kind 
of homework I have been giving and ask any of you for your ideas 
on "dogme homework"....

For my 1st lesson of the day which is a textbook based lesson, I have 
been told that I should give homework. I try to give a variety of 
homework (not all at once!!) such as:

-revise the language from the lesson
- organise your language into your lexical notebooks
-make some sentences using the language of today
-ask your hostfamily about blah blah..., why they blah blah, when 
etc.....
-do two exercises from Work Book
- do two exercises from Work Book, but change it in a particular 
way....


I have a few thoughts and questions about this however.

Fist, if grammar is a question of a gradual move from fluency to 
accuracy - is this a good reason to ask students to write 10 (or 
whatever number) sentences for homework using a particular form (or a 
combination of forms for that matter)? This is not necessarily gonna 
make them more accurate, but it might help their fluency until 
the 'rule-driven memory' is ready to kick in, right?

Also along this line does anyone have any special suggestions for 
elementary students who are getting to grip with words, phrases and 
fluency and also with intermediate or close to intermediate students 
who are a step further and are starting to use/get/notice structures 
and their idiomatic use?

For students who have started to use grammar and lexis in a more 
natural way(probably int and above I guess), what kind of homework is 
beneficial? I realise it depends of course on what you have been 
doing in class, but are practise sentences - even personalised ones - 
beneficial to the students?

Is some HW better than no HW? Yes, I know this sounds a stupid 
question but isn't it better to not set 3 boring exercises from a 
practise book and instead free some of the ss time up so they can 
talk with their host family, watch TV, read or do something else 
where they may be engaging with the language?


I am a little confused as I find it hard to know the effect of 
writing sentences or some other forms of writing for homework. What 
do you think about HW which is based on language that has been 
highlighted, or on language that emerged, or that has been practised 
or "conciousness raised" in the class? Can we help accuracy by doing 
HW and can we help fluency by doing HW?


Sorry for the repititious feel to this message, but any 
thoughts/insights on the subject would be appreciated, as well as any 
pracitcal "generic tasks" for HW that seem to work.

Regards,

Mathew






Yahoo! Groups SponsorADVERTISEMENT

To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
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	Group: dogme
	Message: 5045
	From: alangorman@b...
	Date: Di Okt 21, 2003 8:50 

	Subject: RE: thoughts on HOMEWORK.......


	A generic idea - one intermediate group - adults meeting once a week in Switzerland
- now calls itself a reading group. Their homework is to email one another
in English about book(s) they'd like to read, locate and buy or borrow the
book(s), and then discuss their reading each week in class. In fact this
very evening I got this message from one of these students:

Yesterday evening I looked on the Internet and founded different Agatha Christie's
Books, which seemed very interesting, like :

1. Thirteen at dinner 

2. A Pocketful of Rye
3. Murder on the Orient Express 1934
4. Death on the Nile1937

each one was made into film. Tomorrow I'm going to ask about these four books
in the Payot bookshop. My choise go to the Death on the Nile and Murder on
the Orient Express, but the last one ( the movie) last more than two hours,
maybe it's a bit too long...

Tomorrow evening I'll give you my conclusion about all that and the price
of the book.
Nicolas if you have an other idea or a better choise give me a call or send
me a e-mail

have a nice week

>-- Message original --
>To: dogme@yahoogroups.com
>From: "mathewbrigham" <mathewbrigham@y...>
>Date: Tue, 21 Oct 2003 16:31:26 -0000
>Subject: [dogme] thoughts on HOMEWORK.......
>Reply-To: dogme@yahoogroups.com
>
>
>Hi all,
>
>I wanted to talk about the whys and whats of homework, share the kind 
>of homework I have been giving and ask any of you for your ideas 
>on "dogme homework"....
>
>For my 1st lesson of the day which is a textbook based lesson, I have 
>been told that I should give homework. I try to give a variety of 
>homework (not all at once!!) such as:
>
>-revise the language from the lesson
>- organise your language into your lexical notebooks
>-make some sentences using the language of today
>-ask your hostfamily about blah blah..., why they blah blah, when 
>etc.....
>-do two exercises from Work Book
>- do two exercises from Work Book, but change it in a particular 
>way....
>
>
>I have a few thoughts and questions about this however.
>
>Fist, if grammar is a question of a gradual move from fluency to 
>accuracy - is this a good reason to ask students to write 10 (or 
>whatever number) sentences for homework using a particular form (or a 
>combination of forms for that matter)? This is not necessarily gonna 
>make them more accurate, but it might help their fluency until 
>the 'rule-driven memory' is ready to kick in, right?
>
>Also along this line does anyone have any special suggestions for 
>elementary students who are getting to grip with words, phrases and 
>fluency and also with intermediate or close to intermediate students 
>who are a step further and are starting to use/get/notice structures 
>and their idiomatic use?
>
>For students who have started to use grammar and lexis in a more 
>natural way(probably int and above I guess), what kind of homework is 
>beneficial? I realise it depends of course on what you have been 
>doing in class, but are practise sentences - even personalised ones - 
>beneficial to the students?
>
>Is some HW better than no HW? Yes, I know this sounds a stupid 
>question but isn't it better to not set 3 boring exercises from a 
>practise book and instead free some of the ss time up so they can 
>talk with their host family, watch TV, read or do something else 
>where they may be engaging with the language?
>
>
>I am a little confused as I find it hard to know the effect of 
>writing sentences or some other forms of writing for homework. What 
>do you think about HW which is based on language that has been 
>highlighted, or on language that emerged, or that has been practised 
>or "conciousness raised" in the class? Can we help accuracy by doing 
>HW and can we help fluency by doing HW?
>
>
>Sorry for the repititious feel to this message, but any 
>thoughts/insights on the subject would be appreciated, as well as any 
>pracitcal "generic tasks" for HW that seem to work.
>
>Regards,
>
>Mathew
>
>
>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5046
	From: Fiona
	Date: Di Okt 21, 2003 10:27 

	Subject: Re: thoughts on HOMEWORK.......


	I set homework. Oh yes. But pretty much never The Exercise On Page 
15. One of the main reasons for that being that they have to 
understand what is required of them, and why it's required of them 
(and why require?) to do this stuff, so if it's (The Exercise...) 
done at all, we talk about it in class before doing it. Exam 
preparation class usually.

I'm going off at tangents and I haven't even started yet!! Let me try 
to be concise (knitting of brows......).

I teach translation to candidates for the Recognised (Certified?) 
Translator exams (in Spain, Traductor Jurado). They have a booklet of 
translations to be done each session, so for homework I ask them to 
find other texts that might be interesting and are related to the 
same subjects, or on subjects they think might be worth covering. 
They should at least be prepared to translate these texts in their 
heads prior to bringing it to class, or to have noted Useful Terms as 
the material must be useful in the context of their aim. The booklet 
only takes us up to January, so soon I'll be asking them to find the 
next texts for translation, as they'll have a clearer idea of text 
type etc by then. Basically I make them responsible for as much of 
the material as they can be.

With other classes-
Kids: I usually ask them to make up a puzzle, a game or a picture 
that we can use in class (for a picture dictation or visual aid or 
something)We use this stuff to revise the vocab that has arisen in 
class. (And it often provides the springboard for what comes next)
Sometimes, I use homework as a way of gelling something that 'cropped 
up' in class and I think might be worth a bit of gelling - eg the 
other day we'd been talking about their favourite food, and they 
started to tell me how they like their strawberries. Homework was 
then to draw a pic of their strawberry recipes and give as much of a 
recipe as they could (from 'Strawberries with milk and cream' to 'you 
put the strawberries in a bowl and..........'.)

Teens: mostly written texts on whatever they choose. Could be "A game 
I want to play in class" or "The person I'd like to be" or whatever. 
They get to set their own compositions (democratically choosing one 
topic for the whole group ;-)). But as we usually use them as 
listenings in the following class or 2, they have to e.g. incorporate 
two lies the other have to try to identify. They do seem to actually 
do the homework this way, although curiously the boys always take a 
class longer than the girls...........?? They also do bits and bons 
for projects, choose songs if they wanna do songs....... I used to 
get them to tape record voice-letters to me, but it's hard to find 
tape-recorders with mikes nowadays.

Adults: in my exam preparation class, they're using homework to 
produce written stuff, but also to prepare exam-type exercises, as 
we're making our own coursebook. In class, we look at how these 
things work, and then they plunder the internet for materials and 
make up their own exercises.
Non-exam classes just bring in things they've read and want to share 
(if you have a heap of stuff, you can just chuck it all on the floor 
and they sift thru' to see if anyhing catches their eye - they'll 
read a bit of each text at the very least).
They also do emails to me, to each other........
Sometimes I just ask them to try to watch a film (in whichever 
language) that they'd like to talk about.

Whatever, but I think I more or less always set homework that can be 
shared or used in class, as that seems to increase the willingness to 
do it (and the amount of info they retain). How much sharing of The 
Exercise On Page 15 can go on?


Fiona
did I manage to make sense?



	


	Group: dogme
	Message: 5047
	From: Diarmuid Fogarty
	Date: Di Okt 21, 2003 10:37 

	Subject: Re: thoughts on HOMEWORK.......


	Personally, I've started giving coursebook exercises for homework to students in one class. It means that I can meet the expectations of those students who do want to use it.

In the other class, students often write summaries about what has been discussed or read something that I found for them in the newspaper or watch something that's on TV and which is relevant to what we've been talking about.

Justin's post made me wonder why we bother with these "find the lie" type tasks. I'm guilty of it too, but isn't it better to just let people say what they want to say and let the others listen? Do we really need to add tasks to everything we do?

In fact, do we need to add tasks to the student texts that are created (see my earlier posting)> Is it enough to just encourage students to produce texts and leave it at that? The texts tend to be short summaries of what has been talked about. They often recycle new language or extend ideas that were hinted at in class. So far, I've used them as a base for building on and rewriting the texts; I've turned them into some kind of test by gapping them (where errors were made); I've photocopied them and handed them out for others to read; I've posted them onto a discussion board on the web for students to build on; I've marked errors and handed them back. Part of me says that there are more and better things to be doing with them. Part of me says that students don't need to "do" things with their texts. Just producing them is a learning experience in its own right. The most valid reason for tasks and homework is that students expect them.

What do you think out there? Tasks or no tasks? 

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5048
	From: Sue Murray
	Date: Di Okt 21, 2003 10:53 

	Subject: Re: Feedback on Week 4


	too right Rob; sorry, I was stretching the thread too much ....

perhaps strangely, I quite often find written feedback - when it's free
(rather than pre-empted with too many questions/options or, worse,
boxes and things....) can tend to be more reflective and revealing
of individual wants and views than face-to-face. So long as it wasn't
written just because the student felt they 'had to' fill up space with
'something', and is interpreted as an invitation rather than an order
or a chore, I've quite often found it can bring out a lot of stuff that
otherwise might not be realized.

(someone, I think, once said that it's easier to be 'glib' with our mouths
than with our pens .....dunno, but there might be a little truth in that??)

Sue
----- Original Message -----
From: "Robert M. Haines" <haines@n...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, October 21, 2003 5:53 PM
Subject: Re: [dogme] Feedback on Week 4


> This seems to speak well for tutorials and less so for written feedback.
>
> Rob



	


	Group: dogme
	Message: 5049
	From: Robert M. Haines
	Date: Mi Okt 22, 2003 3:32 

	Subject: Re: Feedback on Week 4


	Yes. This is why I'm looking forward to what students share with me in their
journals.

Rob
----- Original Message -----
From: Sue Murray <suemurray@i...>
To: Dogme <dogme@yahoogroups.com>
Sent: Tuesday, October 21, 2003 2:53 PM
Subject: Re: [dogme] Feedback on Week 4


> too right Rob; sorry, I was stretching the thread too much ....
>
> perhaps strangely, I quite often find written feedback - when it's free
> (rather than pre-empted with too many questions/options or, worse,
> boxes and things....) can tend to be more reflective and revealing
> of individual wants and views than face-to-face. So long as it wasn't
> written just because the student felt they 'had to' fill up space with
> 'something', and is interpreted as an invitation rather than an order
> or a chore, I've quite often found it can bring out a lot of stuff that
> otherwise might not be realized.
>
> (someone, I think, once said that it's easier to be 'glib' with our mouths
> than with our pens .....dunno, but there might be a little truth in
that??)
>
> Sue
> ----- Original Message -----
> From: "Robert M. Haines" <haines@n...>
> To: <dogme@yahoogroups.com>
> Sent: Tuesday, October 21, 2003 5:53 PM
> Subject: Re: [dogme] Feedback on Week 4
>
>
> > This seems to speak well for tutorials and less so for written feedback.
> >
> > Rob
>
>
>
>
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5050
	From: Robert M. Haines
	Date: Mi Okt 22, 2003 3:53 

	Subject: Re: thoughts on HOMEWORK.......


	Mathew,

You've raised interesting and valid questions here, which have generated a
lot of useful input and feedback. Thank you. I'll try not to repeat what's
written so far.

My take on homework: Homework should reflect and integrate the stated aims
of the learners. My class wants to succeed in their community college
coursework and communicate effectively with English-speaking friends and
(host) families. The homework I assign involves interviewing people, finding
the pronunciation and meaning of scientific terms that are new to us all,
writing about things that interest them and extensive reading. I have yet to
assign any reading, but I'll probably have a look at one of the required
texts in their coursework soon.

In the past, I've set homework that required the use of coursebooks. I
always liked to post the answers on the board for students to check as they
came in. I never really monitored who'd completed the homework if I didn't
have to. Sometimes I asked students to bring in a new word for the class or
collect some English they found useful by listening in on conversations,
reading, etc. Often, this was in a Slang and Idioms class. So the homework
can depend on the lesson and the perceived needs and aims of the learners.

Overall, I don't like the term 'homework'. If nothing else, it leaves a bad
taste in some people's mouths because of all the associations with piles of
materials and mundane tasks that demand we do things we'd rather not or face
scorn and poor marks the next day. Ugh!

I guess the question that comes to mind (wasn't I to answer your questions?)
is whether the work outside the classroom is driven by homework or whether
our classroom activities should influence the homework. The answer seems to
me that the two have to work in symbiosis. It's another struggle with the
artifice of formal language learning and how to exploit that artifice.

Rob



----- Original Message -----
From: mathewbrigham <mathewbrigham@y...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, October 21, 2003 9:31 AM
Subject: [dogme] thoughts on HOMEWORK.......


> Hi all,
>
> I wanted to talk about the whys and whats of homework, share the kind
> of homework I have been giving and ask any of you for your ideas
> on "dogme homework"....
>
> For my 1st lesson of the day which is a textbook based lesson, I have
> been told that I should give homework. I try to give a variety of
> homework (not all at once!!) such as:
>
> -revise the language from the lesson
> - organise your language into your lexical notebooks
> -make some sentences using the language of today
> -ask your hostfamily about blah blah..., why they blah blah, when
> etc.....
> -do two exercises from Work Book
> - do two exercises from Work Book, but change it in a particular
> way....
>
>
> I have a few thoughts and questions about this however.
>
> Fist, if grammar is a question of a gradual move from fluency to
> accuracy - is this a good reason to ask students to write 10 (or
> whatever number) sentences for homework using a particular form (or a
> combination of forms for that matter)? This is not necessarily gonna
> make them more accurate, but it might help their fluency until
> the 'rule-driven memory' is ready to kick in, right?
>
> Also along this line does anyone have any special suggestions for
> elementary students who are getting to grip with words, phrases and
> fluency and also with intermediate or close to intermediate students
> who are a step further and are starting to use/get/notice structures
> and their idiomatic use?
>
> For students who have started to use grammar and lexis in a more
> natural way(probably int and above I guess), what kind of homework is
> beneficial? I realise it depends of course on what you have been
> doing in class, but are practise sentences - even personalised ones -
> beneficial to the students?
>
> Is some HW better than no HW? Yes, I know this sounds a stupid
> question but isn't it better to not set 3 boring exercises from a
> practise book and instead free some of the ss time up so they can
> talk with their host family, watch TV, read or do something else
> where they may be engaging with the language?
>
>
> I am a little confused as I find it hard to know the effect of
> writing sentences or some other forms of writing for homework. What
> do you think about HW which is based on language that has been
> highlighted, or on language that emerged, or that has been practised
> or "conciousness raised" in the class? Can we help accuracy by doing
> HW and can we help fluency by doing HW?
>
>
> Sorry for the repititious feel to this message, but any
> thoughts/insights on the subject would be appreciated, as well as any
> pracitcal "generic tasks" for HW that seem to work.
>
> Regards,
>
> Mathew
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5051
	From: Robert M. Haines
	Date: Mi Okt 22, 2003 4:14 

	Subject: Week 5.1


	The weather was much too balmy to stay in the classroom all day today. I created a task to get us all outdoors straight away: my version of the field work students might be asked to do, based on the mats I'd received from the head of the NRT (Natural Resource Technology) program. Groups found a tree, then gathered data by examining it, estimating it's height, etc. and evaluating the general health of the tree. they also mapped out where the tree was located. 

Back in the class, groups swapped info. and headed back out to find out if they could locate the tree on the map, then assess the accuracy of their classmates' field work before a discussion on their findings back in class.

Dictation involved words from a Parts of the Tree poster I'd found in an educational supply store, e.g. xylem, phloem. I spelled the words instead of saying them, of course. Students compared, then I spelled them again before writing them up.

I reminded everyone of the birthday celebration we;d had after class the day before. I passed out strips of paper with sentences about the event and asked students to order them in pairs. once we'd agreed on an order, and I had filled in bits of pron. and meanings, students tried to memorize each sentence, turning them over one by one. The, students wrote what they could remember. amazing how many got almost all of the text, I thought. some students started filling in the frames with other nouns, etc., trying out the language in different ways. I responded with a nod or questioning look as appropriate as they played around with the language.

We played tic-tac-toe with vocabulary items.

I pulled out the wall paper quizzes from two weeks ago and asked groups to complete their own, then exchange with another group to check their work. Most quizzes made their way around to each group. 

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5052
	From: Jay Schwartz
	Date: Mi Okt 22, 2003 7:57 

	Subject: Re: Help


	Diarmuid, since you have a lot of student created role plays and your
students really do seem to be 'in the swing of things' here is a suggestion
which is a twist on the 'cut-up' text and 'broken telephone' exercises:

Note: Ss do all the work...

1. Take the 'role play conversation scripts' and cut them up into individual
dialogues.

2. Scramble the individual dialogues and recompile them into a single 2
person script. Suggestion: This is done by having each student write 2 pages
of the dialogue. One page per role. Ss can correct any language issues and
so forth. NOTE: Students should not attempt to match dialogues in any
cohesive manner. Just re-script them in their random order, checking for
accuracy.

3. Collect all the pages and divide them into the 2 parts to be read.

4. In short 1-2 minute segments, 2 students read/act the jumbled dialogues.
Students take turns acting the parts for the other students.

5. Version A: In pairs, each student acts as a mediator and tries to convey
the content and context of the 'broken information' to his fellow student,
making sense out of it.

Version B: Students listen to the 'broken dialogue' and write short
summaries of the 'broken conversation" trying to make sense of them. The
purpose of writing the summary is to convey the content and context of the
conversation to someone else. I pairs, students compare their summaries and
discuss the differences. Students can also refer back to the original
dialogue to justify their versions.

Slight variation for the 'resource minded': The broken dialogues can be
recorded for future or immediate use.

Lastly, I also think a lot can be done in terms of student improvisation
with the broken dialogues. Example: Student 'A' reads a dialogue. Student
'B' must respond by using the language / lexis of the dialogue transformed
into a coherent and conversationally cohesive response. Student 'C' and 'D'
follow suit.

Also, going back to 'step 4', rather than just reading the mismatched
dialogues, alternate attempts can be made by the actors to improvise every
other sentence or response. this gives the actors something else to do than
just read. Example: 'A' reads a part. 'B' improvises a response. 'A'
Improvises a response. 'B' reads the next part.

I've had good feedback and responses in past classes from this type of
'making sense of nonsense' tasks. They offer a mixed bag of student
creativity, integrated skills work and critical thinking. As in real life,
we sometimes have to 'make sense of nonsense' (like reading some of my
posts) and then mediate the information as coherently and cohesively as
possible...... if possible.

- Jay :)

PS. Suggested DOGME coursebook titles:
1. BE
2. Making the Most of Ourselves
3. A4 210mm x 297mm 80 Gsm 500 Sheets (credit goes to Rob on this one).



	


	Group: dogme
	Message: 5053
	From: djn@d...
	Date: Mi Okt 22, 2003 8:24 

	Subject: Re: thoughts on HOMEWORK.......


	In Germany many school kids do their homework in the 'bus on the way to school early 
in the morning.

I'd suggest Diarmuid has given the best reason for setting homework - it is what many 
learners expect - the rest is a matter of being as imaginative as possible. And the 
question of what to do with the homework when it has been done is also important.

If anyone is looking for a model, a principle behind the practice, I'm taken by the 
suggestions that come largely from Sue and Rob (journals) i.e. some act of reflection, 
and, possibly, consolidation.

Would it work and be helpful to get learners to do the following as homework:

Reflection & Consolidation

- Write down x words/expressions that you remember from today's lesson(s).

- Choose y of those words and expressions and write short sentences about yourself 
that are TRUE.

These will be 'boarded' as folks here like saying and might generate some relevant talk.

----------

'Josef said he thought it was 'cool' to ride a motor bike.' [i.e. choose something that
someone really did say]

Make a list of other words that Josef could have used

----------

Mmm. The Josef example is getting dangerously close to indulging a secret passion for 
getting learners to use the Present Simple...

Josef loves riding motor bikes. Write down three things that you love doing (!!!)


Still, only a suggestion - and one with a USE SPARINGLY! label attached. (And notice I
wrote: "Would it work and be helpful....?")



Dennis



	


	Group: dogme
	Message: 5054
	From: scott_thornbury
	Date: Mi Okt 22, 2003 9:50 

	Subject: Re: thoughts on HOMEWORK.......


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> I guess the question that comes to mind (wasn't I to answer your 
questions?)
> is whether the work outside the classroom is driven by homework or 
whether
> our classroom activities should influence the homework. The answer 
seems to
> me that the two have to work in symbiosis. It's another struggle 
with the
> artifice of formal language learning and how to exploit that 
artifice.
> 

Here is the wonderful van Lier (1996) on the topic of "between-class-
learning":

"As a language teacher one canoot escape the feeling that language 
lessons in and of themselves are not sufficient to bring language 
learning about and to lead to eventual proficiency. If the lessons - 
whether they are once a week, once a day, or more frequent than that -
are the only occasions on which stduents are engaged with the 
language, progress will either not occur or be exceeedinly slow. The 
students' minds must occupy themselves with the language *between* 
lessons as well as *in* lessons, if improvements are to happen. I do 
not only or primarily mean homework - though it can no doubt be of 
great assistance - but rather a process of inner speech, being 
mentally 'busy' with the language, reflecting on language-related 
phenomena, and noticing things that are relevant to progress. The 
more lessons I observe, the more I become convinced that language 
development occurs *between* lessons rather than *during* lessons, 
and I do not mean this as an indication that the lessons I observe 
are inefficient or bad. Rather, I feel that language learning is the 
cumulative result of sustained effort and engagement over time, with 
continuity being central. The lessons can give raw food (or 
ingredients) for learning, as it were, and if they are done well they 
can give the student a healthy appetite, but the cooking, 
consumption, and digestion of the food occur spread out over a long, 
institutionally uncontrollable time period (i.e. the school or 
classroom cannot determine how, when, where, and at what pace 
learning is going to happen). Traditional syllabuses may offer the 
linguistic food in pre-cooked ore even pre-chewed manner, in the hope 
that the entire process can thus occur inside the classroom, under 
the watchful controlling eye of the mandated supervisor (the 
teacher), but technology cannot, even in league with bureauracy, 
circumvent digestion." (Interaction in the language curriculum, pp 42-
43)

"Technology cannot ...circumvent digestion" - that's about as dogme 
as you can get.

S.



	


	Group: dogme
	Message: 5055
	From: Robert.Buckmaster@b...
	Date: Mi Okt 22, 2003 7:24 

	Subject: RE: tasks or no tasks


	Dear Diarmuid,

I was idly wondering about this the other day re coursebooks. It seems to me
that a lot of materials and writers are more interested in the tasks rather
than the language or learning.

On my training course a few weeks ago now we were looking at a listening
task from Headway Pre-Int and the listening activity came at the end of the
page, which was all about different countries. The lead in was 'Do you know
the flags?' and then there were short texts to match with the flags and the
pictures. The thing that really bothered me was that the short texts were
not whole but had words missing (you had to complete the texts with the
missing words given after matching the text and flags and pictures). Why was
this I wondered. Why are these sort texts tasked in this way? Then it struck
me. It was learner training. The sts would rarely read a complete un-tasked
text in the Headway series so it was training them how to deal with texts
that have missing words, sentences taken out, paragraph headings removed,
several sections hidden from you because someone else is reading them as a
jigsaw reading. etc etc It seems to me that if the tests do not have a task
attached or imposed then it is not seen as 'teaching' or 'learning'. Whereas
I would like to respect the text.

On the same course the participants, military English teachers form around
central and eastern Europe were asked for ways of exploiting a reading text
by the other 'tutor' and they came up with the range of tasks seen in all
coursebooks including pre-teaching, cutting up the text. My question was
why? Why do you want to do these things. We could do them but why would we
want to?

Rob



	


	Group: dogme
	Message: 5056
	From: Robert.Buckmaster@b...
	Date: Mi Okt 22, 2003 7:33 

	Subject: RE: Coursebooks - what are they?


	Aren't we in danger of being stereotyped by the idea of what a coursebook
is?

Is a coursebook a book of the course or for the course? A book of beautiful
white paper would be fine as a book for the course. But what else could we
add to such a book for the course? A grammar section? A build your own
dictionary? How to learn advice pages?

Does anyone remember the Longman WordFlo which was (is?) a plastic covered
notebook with grammar advice and formatted pages for students to record
phrasal verbs and example sentences etc?

The trouble with that was not the idea itself but that it was over-designed
and over-formatted. The spaces for example sentences were too small,
everything was too fiddly.


Rob B. (in my last post to Diarmuid I forgot I was Rob B. and just signed
Rob, sorry Rob)



	


	Group: dogme
	Message: 5057
	From: sthornbury@w...
	Date: Mi Okt 22, 2003 11:57 

	Subject: RE: tasks or no tasks


	On 22 Oct 03, at 9:24, Robert.Buckmaster@b... wrote:

> It seems to me
> that if the texts do not have a task attached or imposed then it is not
> seen as 'teaching' or 'learning'. Whereas I would like to respect the
> text.

I agree totally. On our Diploma courses we are always questioning 
the value of presenting texts that are mutilated in some way - 
jigsawed, gapped, disarranged, etc. I mean, as the initial 
presentation of the text. Later, of course, as a way of 
reconstructing the text, or of focusing on certain features of it, a 
gap-fill or a re-ordering task might be justified, but only after 
learners are already familiar with the text. I'm particularly sceptical 
of jigsaw activities, whereby a text is arbitrarily chopped in half, 
such that the reader of the second half in particualr, has no way of 
accessing any kind of schematic knowledge (e.g. by means of the 
title, opening paragraph, etc) whereby to make sense of the 
miserable bit of text they have been left with. When students are 
then paired off in order to "share" their text and mutually 
reconstruct it, they are often, out of desperation, reduced to 
reading aloud the fragment they have, hardly the kind of 
"communicative" interaction that the task is meant to encourage. 
We constantly bang on, therefore, about the "sanctity" of the whole 
text. The dogme coursebook, if such a thing were to materialise, 
would simply have texts - short but unmutilated - and with very few 
foreplay-type tasks, in the spirt of: here is a text - deal with it in 
your own way, and when you are ready we will talk about it and 
look at the features of it that interest you (and me).

I hate to admit it, but I suspect a lot of the "mutilating" of texts has 
no other purpose for the teacher than to fill lesson time, or, for the 
coursebook writer, to provide (spurious) "activity". 

Scott



	


	Group: dogme
	Message: 5058
	From: Jay Schwartz
	Date: Mi Okt 22, 2003 1:22 

	Subject: Re: tasks or no tasks


	Scott, you wrote : "The dogme coursebook, if such a thing were to
materialise,
would simply have texts - short but unmutilated - and with very few
foreplay-type tasks, in the spirt of: here is a text - deal with it in
your own way, and when you are ready we will talk about it and
look at the features of it that interest you (and me)."

The word 'features', to me, sounds like laying the foundation for a walk
through the "lexical approach" garden, which of course has its merits. But
isn't there some assumption here, as in with most coursebooks, that the
texts will be of interest to the students?

When working with a short but simple text and focusing on the flow of ideas,
referents or time markers for example, would the students necessarily need
to see the whole text in advance for schematic purposes? Is the schema such
an issue? What would be the aim of the lesson? Teaching the text or working
with it? ... Or perhaps both?

I've found (not specifically in a DOGME setting) that initially putting a
jumbled text on OHP and discussing its features with the class, and having
Ss guess the context useful for initializing schema. Then I have them work
on reassembling the text in pairs. Yes, giving them the complete text
initially, certainly helps in terms of doing "lexical chain detection" work
and so forth (as you wrote in Teaching Vocabulary).

Lastly, what I would be concerned about with a book of short texts is the
following: Over the years I've observed students displaying tremendous
satisfaction with themselves after reassembling a short text correctly. If
the task is achievable, it's a game that they can win. I've also observed
students displaying a tremendous amount of disinterest and demotivation when
first encountering what was touted as 'interesting and student motivating'
coursebook texts.

What criteria would be used to select texts?

- Jay

PS: The texts in the 'cut-up' task I suggested to Diarmuid were the students
' own work, so the schematic knowledge I would assume is certainly in place.
Then again, perhaps I should never 'assume'.

- Jay



	


	Group: dogme
	Message: 5059
	From: sthornbury@w...
	Date: Mi Okt 22, 2003 2:22 

	Subject: Re: tasks or no tasks


	On 22 Oct 03, at 15:22, Jay Schwartz wrote:

> The word 'features', to me, sounds like laying the foundation for a walk
> through the "lexical approach" garden, which of course has its merits. But
> isn't there some assumption here, as in with most coursebooks, that the
> texts will be of interest to the students?
>
Yes, and maybe this is why a dogme coursebook is a non-starter. 
Of course, it's also partly the teacher's role to pump up enthusiasm 
for texts (or the topics which they instantiate) but I accept that 
there's a limit to the amount of enthusiam that can be generated for 
a text that was ransacked from a ten-year old colour supplement.

> When working with a short but simple text and focusing on the flow of
> ideas, referents or time markers for example, would the students
> necessarily need to see the whole text in advance for schematic purposes?
> Is the schema such an issue? What would be the aim of the lesson? Teaching
> the text or working with it? ... Or perhaps both?

Teaching the language through text, since text is (how did Halliday 
put it?) language at work.

> I've found (not specifically in a DOGME setting) that initially putting a
> jumbled text on OHP and discussing its features with the class, and having
> Ss guess the context useful for initializing schema. 

Yes, I agree that this is a useful technique for drawing attention to 
features of text organisation, cohesion, etc. But not all the time, for 
every text?

Then I have them work
> on reassembling the text in pairs. Yes, giving them the complete text
> initially, certainly helps in terms of doing "lexical chain detection"
> work and so forth (as you wrote in Teaching Vocabulary).
> 
> Lastly, what I would be concerned about with a book of short texts is the
> following: Over the years I've observed students displaying tremendous
> satisfaction with themselves after reassembling a short text correctly. If
> the task is achievable, it's a game that they can win. I've also observed
> students displaying a tremendous amount of disinterest and demotivation
> when first encountering what was touted as 'interesting and student
> motivating' coursebook texts.

Yes, see above. I didn't mean, of course, that the dogme 
coursebook would be ONLY texts, (when i said "simply texts") - I 
guess there would be lots of production tasks (speaking and 
writing) some of which would derive from the texts, but most of 
which would aim to generate the students' own texts (spoken or 
written). It's starting to sound like an integrated skills book, not a 
coursebook as we know it.

> What criteria would be used to select texts?

I guess that this is also a question that exercises the compilers of 
colour supplements, inflight magazines, web-zines, etc - certainly 
in terms of the topics chosen. (Again I'd want to refer to Luke's 
article on the Guardian Education site). But I suppose a language 
"text-book" would need to include a representative range of different 
text types - emails, ads, news items, packet instructions, love 
letters, encyclopedia entries, poems, etc.

> PS: The texts in the 'cut-up' task I suggested to Diarmuid were the
> students ' own work, so the schematic knowledge I would assume is
> certainly in place. Then again, perhaps I should never 'assume'.

My gripes about mutilated texts weren't directed at that activity, 
Jay, for the very reason that - as you say - the learners were 
already familiar with the texts.
S.



	


	Group: dogme
	Message: 5060
	From: Jay Schwartz
	Date: Mi Okt 22, 2003 2:53 

	Subject: Re: tasks or no tasks


	Scott, thanks for your feedback and also the van Lier article! It was all
well received at this end. It had
also initially occurred to me that a DOGME 'integrated skills' book might
'fit the bill' better than an outright DOGME coursebook. That way, perhaps
it could be slipped into existing classes and raise more than a few eye
brows or even cast doubts in terms of how the class (and teacher) responds
to the rest of the regular course material. I seem to remember something
about 'teaching covertly' a while back!

- Jay

PS. When in doubt, throw it out. :)



	


	Group: dogme
	Message: 5061
	From: Justin Ehresman
	Date: Mi Okt 22, 2003 3:51 

	Subject: in defense of mutilated texts?


	In defense of mutilated texts....

on the one hand I find the 'more' we do with a text, ie read, discuss, pick apart, fill in, reconstruct, comprehension/vocab etc. the 'more' students work with certain language that is useful to them (I usually have business students and then we do business related stuff... for conversation it could be song texts etc.). I had a text about drug use in Hong Kong with the word syringe and on a first reading they just skimmed over that word and ignored it. But through all the extra bits I prepared they were able to come in contact with the word and use it in the practice. 

BUT that's the other hand, isn't it a more useful skill to be able to read a text without feeling like it needs to be cut up for you in bite-size pieces? I'm torn. THen again, as teachers, we are supposed to offer them something they are not getting on their own or from non-teachers, right? 

How do we make students independant learners when the nature of our job requires them to be dependant on us?

A Dazed and Confused Justin in Berlin


==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================

---------------------------------
Do you Yahoo!?
The New Yahoo! Shopping - with improved product search

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5062
	From: scott_thornbury
	Date: Mi Okt 22, 2003 4:44 

	Subject: Re: in defense of mutilated texts?


	--- In dogme@yahoogroups.com, Justin Ehresman <justinehresman@y...> 
wrote:
> In defense of mutilated texts....
> 
> on the one hand I find the 'more' we do with a text, ie read, 
discuss, pick apart, fill in, reconstruct, comprehension/vocab etc. 
the 'more' students work with certain language that is useful to them

Justin, I totally agree. If texts are just used as texts, what's the 
point? We've already decided that (most) learners know how to read 
anyway, so we can't justify them (texts) on the grounds that they are 
reading practice. No, by all means de-gut them, down to the last 
syllable, but don't serve them up initially in their de-gutted (pre-
chewed?) state. 

I've always clung to Ray Williams' distinction between TAVI(text as 
vehicle for information)and TALO (text as linguistic object) as being 
a useful one in teacher training. First you TAVI the text, and then 
you TALO it. 

Actually, the problem with most coursebook texts is that they are not 
exploited enough, from the point of view of their language features 
(i.e TALO). Usually the language work doens't go further 
than "underline all the examples of the present simple". But there's 
SO much to be had from a text, however tiny. The danger is, of 
course, in flogging it to death, a la the French methodology 
of "explication du texte" at its worst. Teacher rabbiting on about 
cohesion while the learners are wondering how much longer they will 
have to wait before the break.

S.



	


	Group: dogme
	Message: 5063
	From: djn@d...
	Date: Mi Okt 22, 2003 4:58 

	Subject: Re: in defense of mutilated texts?


	Can I think aloud to make sure I understand where we are?

My impression is that several people are writing on linked but separate topics. This 
creates a rich fabric, but it is potentially confusing.

I think it was Scott who made several people start with the suggestion that perhaps the 
time had come for a dogme textbook.

Others said, well perhaps not a textbook (for pupils), but how about a book for teachers.

Meanwhile volunteers on dogmecomp are going through our own archives selecting our 
own texts for a compendium, but with no clear plan of what to do with it when we've got 
it.

I admit that I'd like to save ALL our texts in case Yahoogroups ever pulls the plug. One 
or two people are trying to finding how and if that is technically possible. 

At some stage Rob reported what he had done with some texts, and Diarmuid asked 
what he could do texts his students had written.

And now we've moved to talking about texts and whether we can mutilate them, 
whether they should just be left to speak for themselves, or whether it is permissable 
and helpful to throw them on the floor (Fiona?), stick them on the wall (Rob?), dissect 
them (Diarmuid?) or search them for lexicalial nuggests (Jay?)

OK. Let me give this posting a point:

Does any individual or group of individuals on the dogme seriously suggest that we, as 
a group, should attempt to produce a dogme...book for teachers, reader, textbook, 
whatever?


Dennis


Dennis



	


	Group: dogme
	Message: 5064
	From: mathewbrigham
	Date: Mi Okt 22, 2003 5:01 

	Subject: thanks for thoughts + little note to Justine


	Thanks for the critical thought and practical tips and suggestions. 
I have already been doing some of the more creative ideas but haven't 
been too sure "what it's all about"! Now I feel more aware as to thy 
whys and what's...will come back at a later date on this topic if 
anything interesting come up...

Justine - I would definitely like to read a list/decritption of your 
vocab reviewing ideas - I've got a few, but it's always good to see 
what others are out there! 

cheers,
Mathew



	


	Group: dogme
	Message: 5065
	From: mathewbrigham
	Date: Mi Okt 22, 2003 5:20 

	Subject: to be a dogme book or not to be a dogme book....


	Hi Dennis,

It's true that posts do wander a bit from topic to topic, but I 
rather like that, at least sometimes! 

I am not sure whether a unamimous yes or no is required about a dogme 
textbook. I feel that it may be more of a hyperthetical reality - 
functioning as a goal for us all. Not a goal that needs to be 
reached, but a goal that allows us all to get in the groove of making 
and using our own dogme texts with our own students, of 
doing/composing tasks in a dogme style, of interacting with our 
students and focusing on the output that they/we produce and so on.

Mathew



	


	Group: dogme
	Message: 5066
	From: profshaun36
	Date: Mi Okt 22, 2003 6:03 

	Subject: Re: to be a dogme book or not to be a dogme book....


	I would think the dogme coursebook wouldn´t be a coursebook at all 
but maybe the teachers´ book only. (I still think the bedside reading 
book was still the best suggestion)
For the teachers book the first few chapters would have some 
questions or guidlines for teachers to use. Here is a stab then..
Class 1
Ask students to write down their complete names and have each one 
talk about them? 
In another class
What do you want to do today?
In another class
What do you like to do in class 
What do you think about....?
Another class
Give the students pieces of paper and sicribe what they see (for 
those new on the list we talked about this some months ago.
In another class
Ask one student to be the teacher today
Let the new teacher decide what do...

I can´t believe we can still be thinking of a dogme course book.
I´ve said before that I think texts would be the only type of course 
book with no page or unit numbers. We can´t make learning linear

If I have to compare a dogme course book with anything and I do this 
against my better judgement. The nearest would be an old copy of a 
Michael Swan book called Kaleidescope (CUP,1979). It seems like just 
a lot of texts but they are used for different reasons. Class 
discussions, Lecturettes, Vocab, Guided compositions, stylistic 
analysis and for background study. OK, sit´s well out of date as far 
as most of the texts are cincerned but some of it´s priniciples are I 
think quite worthy.
Shaun

PS shouldn´t we have a vote or something on this as it keeps coming 
back or going on forever?



	


	Group: dogme
	Message: 5067
	From: Adrian Tennant
	Date: Mi Okt 22, 2003 6:08 

	Subject: Re: thoughts on HOMEWORK.......


	One thing I never give for homework is writing in it's oft traditional
guise.
For me, too often teachers give written homework 'cold' with little or no
classroom time devoted to modelling etc.
When the teachers get the homework back from the students they immediately
start saying how poor it is! They cover it in red pen, give it a grade and
hand it back to the student (who then glances at the grade and, if lucky,
puts it in their folder or book - never to be looked at again).
When I ask these teachers why they don't do more writing in the classroom
they say, "There's no time." "Writing takes too long." "It's boring." (The
last comment is one I love. Does writing become any less boring when given
for homework?).

In general (and not just for writing) homework should be:
- meaningful.
- linked to what has happened in the class.
- integrated in later lessons
- rewarding

Dr Evil



	


	Group: dogme
	Message: 5068
	From: Robert M. Haines
	Date: Mi Okt 22, 2003 6:19 

	Subject: The dogme coursebook/textbook?


	Dennis asks about how grounded we are in our aim (if we have one) of creating a dogme textbook and/or coursebook. 

Well, I'm tinkering with the idea of asking my class if they'd like to make a textbook. I'm sure I'll get some valuable input and feedback from the people on this list. 

As far as any or all of us on the list compiling something, I think we would need a 'leader' with thick skin, compassion and time on her/his hands.

Maybe it's a question of *the* book versus *a* book?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5069
	From: Jay Schwartz
	Date: Mi Okt 22, 2003 7:29 

	Subject: Re: in defense of mutilated texts?


	Dennis writes: "Meanwhile volunteers on dogmecomp are going through our own
archives selecting our
own texts for a compendium, but with no clear plan of what to do with it
when we've got it."

Would it be in keeping with DOGME ideology, if I suggest to give it to a
group of pre-service teachers and let them decide?

- Jay

PS. I'd like to go on record saying that I think the DOGME compendium is a
wonderful grass-roots initiative and I salute all involved. Sort of a Dogme
pu-pu platter, eh?



	


	Group: dogme
	Message: 5070
	From: midill@a...
	Date: Mi Okt 22, 2003 4:42 

	Subject: Fwd: Re: thoughts on HOMEWORK.......


	In a message dated 10/22/2003 4:51:19 AM Eastern Daylight Time, 
sthornbury@w... writes:
learning about and to lead to eventual proficiency. If the lessons - 
whether they are once a week, once a day, or more frequent than that -
are the only occasions on which stduents are engaged with the 
language, progress will either not occur or be exceeedinly slow.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5071
	From: midill@a...
	Date: Mi Okt 22, 2003 4:45 

	Subject: Fwd: Re: thoughts on HOMEWORK.......


	In a message dated 10/22/2003 4:51:19 AM Eastern Daylight Time, 
sthornbury@w... writes:
. If the lessons - whether they are once a week, once a day, or more 
frequent than that -are the only occasions on which stduents are engaged with the 
language, progress will either not occur or be exceeedinly slow.

I try to make many of my homework assignments involve contact with English 
outside of class. Example...watch a news broadcast and write ten phrases you 
understoood.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5072
	From: Rita Baker
	Date: Mi Okt 22, 2003 9:47 

	Subject: Re: Re: in defense of mutilated texts?


	One of the most useful bits of advice I was ever given as a language 
student was to choose short examples of L2 text of the kind that I would 
like to be able to produce - everything from literary paragraphs to 
instructions on soap packets. The next thing is to translate, or perhaps 
more appropriately, 'transpose' them into your own language to capture the 
full sense and equivalent style - certainly not slavishly word for word. 
Next day, retranslate your version into L2 and compare your version with 
the original.

What are the advantages? I soon realised that most of my reading in L2 was 
to capture the content without fully observing the form. When I first 
started translating back into L2 I was confident that my version would be 
correct. I couldn't believe the difference in what I thought I had 
originally seen and the version I produced. By repeating the exercise, I 
was effectively using my own translation as an aide-memoire for the 
original text, which I ended up memorising. This then became a model 
vehicle for similar things I might like to produce directly in L2. As 
native / near-native speakers of a language we have internalised numerous 
models through constant contact with, and interaction within the language. 
The technique I mention, based on using specifically chosen texts 
intensively helps to accelerate a process which normal develops extensively.

With business students I use this approach for writing emails and reports. 
They first of all produce these in their own language - in which they are 
fluent and have developed their own style. I then help them to reconstruct 
this in natural English which reflects the original as closely as possible 
without being stilted. Many expressions are utterly predictable e.g. 'If 
you have any further questions, please do not hesitate ........etc. This is 
much more efficient than asking them to do the exercise directly in English 
and then agonising over correcting or modifying it.

They note down all the useful little phrases which they know they can 
correctly, and therefore confidently, use again and make their own 
glossary. They then retranslate their original version into English and 
compare the two. They 'test' themselves until they are word perfect and 
then have a ready made internalised model to adapt for other occasions. In 
this way, they can produce work that would be considered above their 
general language 'level'. They also make their own observations, 
consciously or otherwise about word order, link words, collocations, 
register etc.

I think a dogme book should contain these sorts of tips gained from 
practical experience.

Rita


At 04:44 PM 10/22/03, you wrote:

>--- In dogme@yahoogroups.com, Justin Ehresman <justinehresman@y...>
>wrote:
> > In defense of mutilated texts....
> >
> > on the one hand I find the 'more' we do with a text, ie read,
>discuss, pick apart, fill in, reconstruct, comprehension/vocab etc.
>the 'more' students work with certain language that is useful to them
>
>Justin, I totally agree. If texts are just used as texts, what's the
>point? We've already decided that (most) learners know how to read
>anyway, so we can't justify them (texts) on the grounds that they are
>reading practice. No, by all means de-gut them, down to the last
>syllable, but don't serve them up initially in their de-gutted (pre-
>chewed?) state.
>
>I've always clung to Ray Williams' distinction between TAVI(text as
>vehicle for information)and TALO (text as linguistic object) as being
>a useful one in teacher training. First you TAVI the text, and then
>you TALO it.
>
>Actually, the problem with most coursebook texts is that they are not
>exploited enough, from the point of view of their language features
>(i.e TALO). Usually the language work doens't go further
>than "underline all the examples of the present simple". But there's
>SO much to be had from a text, however tiny. The danger is, of
>course, in flogging it to death, a la the French methodology
>of "explication du texte" at its worst. Teacher rabbiting on about
>cohesion while the learners are wondering how much longer they will
>have to wait before the break.
>
>S.
>
>
>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>
>---
>Incoming mail is certified Virus Free.
>Checked by AVG anti-virus system (http://www.grisoft.com).
>Version: 6.0.528 / Virus Database: 324 - Release Date: 10/16/03

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.528 / Virus Database: 324 - Release Date: 10/16/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5073
	From: Fiona
	Date: Mi Okt 22, 2003 11:12 

	Subject: Re: in defense of mutilated texts?


	Dennis,
just to put my comment on texts on the floor in context, I was 
answering the homework question, and referring to texts written by my 
students or brought in by them, and spread out so everyone can browse 
through and see if anything tickles their wotsit. I have classes of 
around 12 adults in rooms with no table(s) - just those daft little 
fold-away flaps on the armrests of the chairs. So the floor is the 
only sizeable surface in the room. Any mutilation by footprint is 
unintentional ;-)
Anyway, don't you ever lie on your tummy to read?

Night night
Fiona
by the way, the rooms are perfect for dogme-teaching, as the teacher 
has no table, and not so much as a flap to pile handouts onto! 
Travelling light is the best way.



	


	Group: dogme
	Message: 5074
	From: Fiona
	Date: Mi Okt 22, 2003 11:39 

	Subject: Dogme songs


	I had a good class today; can I tell you about it?

At the end of last class, I asked my students to bring in a song. 
Only one student did,today, but she brought in the Moulin Rouge 
album, and wondered if I could prepare a song (whichever one I 
fancied) for next week. So I just said "let's do it now", and stuck 
the CD on the player. The first song is the David Bowie "Nature Boy" 
track (without Massive Attack).
They sat back and listened, and then told each other the things that 
came to mind. Loads of vocab on the board, including the phrase 'a 
few words here and there'. Half the group had seen the film, so they 
talked about that telling the others the story, about the cinema 
they'd seen it at, the impact of seeing it on a big screen, the 
effects of absinthe.........
Then we picked up on the 'few words here and there' bit, listened 
again, and dotted those "loose" words all over the board. They began 
to build up the song. Then they asked to hear it bit by bit, and 
built up the whole thing. The only words that flummoxed them 
were "dead" (Ewan McG whispers it, so you can hardly hear 
it), "enchanted" and "of eye" because of the linking in "sad of eye". 
Then they asked about the pronunciation of the -ed endings, as there 
are a few but 'enchanted' is the only /id/ one and on others 
(like 'love'/'loved') you can't hear if it's past or present so how 
do you cope, so we looked at all that briefly, then they read the 
song out to each other (didn't fancy singing, alas) in Actor fashion, 
evaluating each other's pronunciation, and we dealt with a bit of 
linking (this-story, landand sea etc.)
And then we were running out of time. A short song, and hour and 
forty-five minutes.
I asked them if they had enjoyed the class, and had found it useful. 
The response was categorical. Great class, can we do lots more like 
this please, and no more grammar?! 
These guys are officially pre-intermediate, if we were using the book 
we're supposed to, we'd be ploughing through the simple past, the 
present continuous............what a waste of beautiful students and 
learning capacity!

And there was me thinking "oh boy, how am I gonna do this?!" I 
didn't. They did.



	


	Group: dogme
	Message: 5075
	From: Robert M. Haines
	Date: Do Okt 23, 2003 2:38 

	Subject: Week 5.3


	I had boarded a de-grammaticized version of the text students pieced together yesterday. I asked everyone to close their notebooks and put their pens down. I talked about the reflex of opening books and writing what was on the board along with how many people in a room were actually listening during any given moment, then asked for students thoughts on what I'd said. This led to a really generative and interesting conversation about culture, with groups making a list of things I should know about their cultures before traveling to their countries. I gave them an example of what I'd tell a German friend about American culture (Pretend it exists, dk) before a trip to the States.

The students' lists in turn led to an even more generative and exciting discussion about how important it is to be silent during family meals in Central America. Everyone had been shocked to hear their host siblings chattering away at the dinner table. On the subject of inviting oneself without first calling ahead, one girl said her community has only one phone, so she usually just walks or bikes to a person's home without calling. She told us that she calls the only phone in her community of 800 or so, which is public phone, and whoever happens to be passing by answers it. She then asks them to go fetch her mother, which they do. Occasionally, she explained, it's her mother who is passing by the public phone, which saves time. Roaring laughter!

After the break, we talked about English-Spanish glossaries of Forestry terms the students had been given by the head of the NRT Dept. I asked if anyone used them; it seems most do not. I asked about the students from the previous cycle, now attending NRT courses, and their success. It seems they have a lot of homework and speak English very well. I tried to elicit as much info as I could about the experience of their peers in the NRT program. I'm thinking of asking them to conduct interviews with these students.

The subject of what to say on the phone when this and that happens came up. We ended up scripting phone conversations. I wrote up 3 questions for everyone to answer about each conversation: Who is calling? Who are they calling? Why are they calling? Most of the language had been fed in during practice, so the final products were fairly polished. I then set homework as make a call to someone in English. Each of the students in class called me to practice. There was a lot of joking and laughing as the conversations began to relate to one another, e.g. P. said he wouldn't be coming to school tomorrow and R. said she had to travel to Seattle. H. said he'd heard those two were up to something and thought I should know.

During our break today, the students were being their boisterous selves. Two instructors from neighboring classes came out to ask them to keep it down. This didn't go over too well with some, who found it authoritarian and too strict. Why can't we have fun and be loud during the break? My only answer was that our breaks didn't coincide with the other classes, so they noticed us being loud. 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5076
	From: djn@d...
	Date: Do Okt 23, 2003 5:59 

	Subject: Re: Dogme songs


	Fiona, I've a hunch you could teach a whole course with young people - from teens 
onwards - I don't know how far onwards - using songs, especially if the class can bring 
in songs for you and their mates to listen to - though some lyrics are likely to be more 
exploitable for language purposes than others.

Dennis



	


	Group: dogme
	Message: 5077
	From: Justin Ehresman
	Date: Do Okt 23, 2003 9:29 

	Subject: Re: thoughts on HOMEWORK.......


	Diarmuid Fogarty <fogarty.olmos@t...> wrote:
Justin's post made me wonder why we bother with these "find the lie" type tasks. I'm guilty of it too, but isn't it better to just let people say what they want to say and let the others listen? Do we really need to add tasks to everything we do?


Ummm..... but we do this in 'REAL' life too, don't we. I justify it (in my head anyway) as a kind of anecdote exercise. You are constantly telling stories funny, invented, something you heard. The lie is related to the punch line in a sense. Besides sometimes, if truth be told, other students could care less what the other students tell (especially here in Germany) and the lie teaches them to listen to each other and not just talk over them ... WHICH I feel is also an important culture point they should be aware of when communicating in ENglish, don't you?`

Justin in Berlin





==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================

---------------------------------
Do you Yahoo!?
The New Yahoo! Shopping - with improved product search

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5078
	From: Julian Bamford
	Date: Do Okt 23, 2003 10:07 

	Subject: Re: thoughts on van Lier


	Scott ("thoughts on HOMEWORK......" 10/22) quotes van Lier suggesting that
linguistic progress can be speeded up by between-lesson work.
Specifically, "a process of inner speech, being mentally 'busy' with the
language, reflecting on language-related phenomena, and noticing things
that are relevant to progress."

This sounds healthy, and I want some. But when I think of how I might go
out about it, I draw a blank. It seems more contemplative than, say,
Rosemary (same subject line, 10/23)'s having students watch the news and
write down things they understood. Once in a while, I 'reflect' on
something, or 'notice' something linguistic, but it's rare and I can't see
how to get myself to do it more. Does he means that between my Japanese
lessons, I should try and talk to myself? Has anyone, when studying a
language, done anything that resembled what van Lier describes?
Julian



	


	Group: dogme
	Message: 5079
	From: John Franklin Nelson
	Date: Do Okt 23, 2003 10:48 

	Subject: Re: Feedback


	--- In dogme@yahoogroups.com, "Charles Jannuzzi" <b_rieux@y...> 
wrote:
> --- In dogme@yahoogroups.com, "Robert M. Haines" 
> <haines@n...> wrote:
> > Two events coming my way. Anyone attended one of these 
> somewhere else in the world?
> 
> I caught her act as a keynote recently. For one of those 
> academics with publisher backing, she does seem to try more 
> than most. 
> CJ


While I can't say I'm very up on what she's been doing lately, 
Larsen-Freeman's work, along with Sandra Savignon's, in the 1980s 
gave me a lot of insights into the myriad possibilities involved in 
the learning process at a time when I was desperately seeking a way 
out of the heavily prescriptive methods being used in those days. 

The avid dogme practitioners will have to judge for themselves 
whether Ms Larsen-Freeman has new light to shed on the matter. I for 
one would be interested in hearing your view on it if you do end up 
going to see her. Could you give us a summary if you catch one of 
her conferences?

Thanks,
John



	


	Group: dogme
	Message: 5080
	From: Fiona
	Date: Do Okt 23, 2003 11:21 

	Subject: Re: thoughts on HOMEWORK.......


	Diarmuid,
you know I use the 'lie' thing too, but I find it's what works best 
with my twelve year olds (well, from 9 or so upwards to around the 
don'tgiveadamn 14 year olds). It's like a game, not like having to 
listen to someone's cruddy homework (their point of view, not mine). 
As Justin says "the lie teaches them to listen to each other and not 
just talk over them", and like I've said somewhere before "if it's 
funky, dance to it".

:-)



--- In dogme@yahoogroups.com, Justin Ehresman <justinehresman@y...> 
wrote:
> 
> Diarmuid Fogarty <fogarty.olmos@t...> wrote:
> Justin's post made me wonder why we bother with these "find the 
lie" type tasks. I'm guilty of it too, but isn't it better to just 
let people say what they want to say and let the others listen? Do we 
really need to add tasks to everything we do?
> 
> 
> Ummm..... but we do this in 'REAL' life too, don't we. I justify 
it (in my head anyway) as a kind of anecdote exercise. You are 
constantly telling stories funny, invented, something you heard. The 
lie is related to the punch line in a sense. Besides sometimes, if 
truth be told, other students could care less what the other students 
tell (especially here in Germany) and the lie teaches them to listen 
to each other and not just talk over them ... WHICH I feel is also an 
important culture point they should be aware of when communicating in 
ENglish, don't you?`
> 
> Justin in Berlin
> 
> 
> 
> 
> 
> ==========================
> Justin Ehresman
> Wittstockter Str. 9
> 10553 Berlin Germany
> Home: (49)30-530-11911 Fax: (49)30-530-11909
> Mobile: 0171-4245-257 e-mail: justinehresman@y...
> ==========================
> 
> ---------------------------------
> Do you Yahoo!?
> The New Yahoo! Shopping - with improved product search
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5081
	From: djn@d...
	Date: Do Okt 23, 2003 11:10 

	Subject: Re: thoughts on van Lier


	Julian asks:

"Has anyone, when studying a language, done anything that resembled 
what van Lier describes?

My answer has to be I think - no. I think progress in a foreign language 
has come when, given the opportunity and the nerve to get into 
conversation ( a little alcohol helps) I've found that bits of language 
I've picked up in whatever way in the classroom/lesson find their way 
into my spontaneous , unrehearsed speech.

Dennis



	


	Group: dogme
	Message: 5082
	From: John Franklin Nelson
	Date: Do Okt 23, 2003 11:52 

	Subject: Ordering the chaos


	One thing on my mind these days as I anxiously pour through this 
list is about where my classes are going in the long term, and 
whether I'll ever really know just what the ports of call are once 
we do get there.
Here's an example of what typically goes on in my class:
(8 adult learners in an in-company class at a large American 
insurance brokerage in Madrid; 8:00 am). The students slowly filed 
in with their coffees. General chit chat got them talking about 
breakfast habits, wake-up times (collocating "goes off" with "my 
alarm clock" but "rings" with "phone", etc). Does anyone watch the 
news on TV before work? I asked. Within minutes an idea for an 
activity ocurred to me. I asked each pair of students to take a 
piece of scratch paper and make the layout for today's local edition 
of a newspaper in English. Pair one does the front page, pair two 
the inside front page, pair three the inside back page, and pair 
four the back page. I told them they could remake the pairs if they 
knew more about some things than others (TV fans for instance wanted 
to do TV guide stuff, so they swapped to get the inside back page).
The job was to write the headlines and bylines, captions for photos, 
etc, for the news stories they'd put on their page. They did not 
have to write the actual article itself. But they should not repeat 
news items from other pages (thus ensuring that who does what would 
have to be negotiated in a joint effort among the pairs). I also 
asked them to block out the space for each item in relation to its 
relative importance, and to put at least three main pieces of news 
on each page. 

And off they went. 

They spent 20 minutes talking to each other (mostly in their pairs, 
which was nice to see the shier students have their say) about 
newsworthy stories and where to put them and how important each was 
relatively. Opinions differed, but no one was hurtful (thankfully!).
Then we came together as a class and each pair did a show and tell 
of their layout. I mentioned to the students that we had 30 minutes 
left--plenty of time--so they should feel free to discuss any of the 
news items they found interesting.
On the whiteboard I jotted down things that came up from what they 
were saying--mostly vocabulary items ("ad" vs. "publicity"), some 
expressions ("I'm sick and tired of hearing about the election!") . 
A grammar Mcnugget on some nouns used in singular in English but 
plural in Spanish (the election, my vacation, his knowledge of..., 
etc).I don't think it was out of line, since they all cocked an eye; 
and another later on "news" as being uncountable and singular (now 
that did get their eyebrows twitching!). 
End of class.
So where were we going in all of this? In my mind, I knew that one 
of the things I wanted to work with them on this semester was about 
nouns, countability, noun clauses, etc. On one hand, I'm feeling 
pretty smug about how smoothly it came up and fit into what they 
were doing and saying. Big bonus over doing "nouns on Page 39" (ok, 
I admit I don't even have a textbook, haven't for years...but you 
know what I mean).

But what is it that they actually learned? What did they take away 
with them when they left the room? We have 86 more class sessions 
left. Today's was number 7. I'm absolutely convinced they're getting 
somewhere, that their spontaneous real English is improving and will 
continue to improve over the next year if we keep doing these kinds 
of things. But is there any way to know it, to show it? 

Over the last twenty years of teching ESL, I've developed some skill 
at discreet-point achievement testing and assessment (criterion-
referenced, not norm-referenced). But that only works fairly when 
the learning is discreet-point too, so I find I've thrown all those 
testing techniques out the window until I have a reasonable notion 
of how to make an even somewhat reliable and valid way of assessing 
achievement in the "chaos" of my classroom. 
Without having a pre-determined syllabus, but by letting the 
language items flow organically from the content that the students 
themselves provide, I can't see a way to assess achievement -- where 
the learner is now with respect to where she was when we started-- 
without knowing objectively what the starting place was. 
Is anyone having any real success they can share?

Sorry for the long post. Comments on any aspect appreciated.
John
(you all have got me reflecting intensely on my teaching, and for 
that a thanks to each and every one of you!)



	


	Group: dogme
	Message: 5083
	From: alangorman@b...
	Date: Do Okt 23, 2003 1:24 

	Subject: Re: thoughts on van Lier


	From New Scientist 11 October 2003 
Can?t beat a good night?s sleep 
THE old adage ?sleep on it? has been proved right yet again. The best way
to memorise an intellectual skill such as a foreign language is to get a
decent night?s sleep after every lesson. 

Psychologists have known for years that sleep plays a critical role in processing
new memories. Although the findings remain controversial, all kinds of basic
skills, from rote learning of facts to riding a bike, get better after a
night?s sleep (New Scientist, 25 September 1999, p 26). But improvements
have yet to be seen with higher-level intellectual tasks that require you
to generalise. Now a team from the University of Chicago has found just that.
They had volunteers listen to words spoken by a very poor quality text-to-speech
machine. Most people found the machine difficult to understand at first but
got much better at the task the more they heard. By the end of the session
they were able to recognise words they had not heard before ? a clear sign
they were generalising. The researchers then split the volunteers into two
groups and let one group sleep while keeping the other awake. After 12 hours
they bombarded both groups with more new words. The group that had slept
could understand the new words but the non- sleepers could not. This shows
that only the sleepers retained the ability to generalise, says team member
Daniel Margoliash. The same should apply to all intellectual skills, such
as learning maths. ?Generalisation is the hallmark of higher-order conceptual
tasks,? he says. 

>-- Message original --
>To: dogme@yahoogroups.com
>From: Julian Bamford <bamford@s...>
>Date: Thu, 23 Oct 2003 18:07:32 +0900
>Subject: Re: [dogme] thoughts on van Lier
>Reply-To: dogme@yahoogroups.com
>
>
>Scott ("thoughts on HOMEWORK......" 10/22) quotes van Lier suggesting that
>linguistic progress can be speeded up by between-lesson work.
>Specifically, "a process of inner speech, being mentally 'busy' with the
>language, reflecting on language-related phenomena, and noticing things
>that are relevant to progress."
>
>This sounds healthy, and I want some. But when I think of how I might go
>out about it, I draw a blank. It seems more contemplative than, say,
>Rosemary (same subject line, 10/23)'s having students watch the news and
>write down things they understood. Once in a while, I 'reflect' on
>something, or 'notice' something linguistic, but it's rare and I can't see
>how to get myself to do it more. Does he means that between my Japanese
>lessons, I should try and talk to myself? Has anyone, when studying a
>language, done anything that resembled what van Lier describes?
>Julian
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5084
	From: lifang67
	Date: Do Okt 23, 2003 1:31 

	Subject: Re: thoughts on van Lier


	Julian:

Absolutely guilty, I'm afraid. I wake up in the morning with bits 
and phrases from TV dramas going through my head. I mentally 
rehearse the instructions of a package of pancake mix while making 
pancakes for breakfast (who says talking to yourself is 
inconsequential). On the subway I look up all the words on insurance 
ads in a pocket electronic dictionary, and study the lingerie ads so 
intently that the woman standing next me thinks I am a fetishist. I 
am particularly interested in verb endings. I am a closet 
conjugationist, an activity that not even the most anti-dogmetic 
will undertake in class (nobody in their right mind conjugates 
Korean verbs).

Scott talks about the "spade work" of vocabulary learning that needs 
to be done outside class. When I first started teaching, I was very 
much against the notion that vocabulary was an individual 
enterprise. After all, forty people looking at forty dictionaries 
take the same amount of time, or almost the same, as one person 
looking at one dictionary and then telling the other thirty-nine.

But forty people looking at forty different pages of forty 
dictionaries (or other sources of vocab) OUTSIDE class and then 
telling eachother INSIDE class gives you exponentially more 
vocabulary for infinitesemally less time. That's why a few pages 
later (or maybe before) the van Lier passage, we get the following 
intriguing suggestion--every learner comes to class with a "ticket" 
or a "key"...an index card with some phrase or word that he or she 
has picked up and genuinely found interesting. The first few minutes 
of the class, then, consists of sharing these words, and their 
contexts, with the whole class. 

This activity also has the advantage of shaking the predictability 
out of those first five minutes and putting classroom language 
backlit by outside-the-class purposes back in. After all, sunsets 
and sunrises are regular, but never exactly routine.

dk1



	


	Group: dogme
	Message: 5085
	From: Robert M. Haines
	Date: Do Okt 23, 2003 6:15 

	Subject: Re: thoughts on van Lier


	Yes, I did exactly what van Lier describes when I was learning German. I did
the same thing with English, too. I couldn't help but sustain the inner
dialogue as a child and later as and adult in Munich. If one ignores this,
language will just sit and not do much; it's like turning a compost pile and
keeping it hot.

It's more than just talking to yourself: it means 'feeling' the language,
for lack of a better term.

Rob
----- Original Message -----
From: Julian Bamford <bamford@s...>
To: <dogme@yahoogroups.com>
Sent: Thursday, October 23, 2003 2:07 AM
Subject: Re: [dogme] thoughts on van Lier


> Scott ("thoughts on HOMEWORK......" 10/22) quotes van Lier suggesting that
> linguistic progress can be speeded up by between-lesson work.
> Specifically, "a process of inner speech, being mentally 'busy' with the
> language, reflecting on language-related phenomena, and noticing things
> that are relevant to progress."
>
> This sounds healthy, and I want some. But when I think of how I might go
> out about it, I draw a blank. It seems more contemplative than, say,
> Rosemary (same subject line, 10/23)'s having students watch the news and
> write down things they understood. Once in a while, I 'reflect' on
> something, or 'notice' something linguistic, but it's rare and I can't see
> how to get myself to do it more. Does he means that between my Japanese
> lessons, I should try and talk to myself? Has anyone, when studying a
> language, done anything that resembled what van Lier describes?
> Julian
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5086
	From: Robert M. Haines
	Date: Do Okt 23, 2003 6:24 

	Subject: Action Research


	John writes: "Over the last twenty years of teching ESL, I've developed some skill 
at discreet-point achievement testing and assessment (criterion-
referenced, not norm-referenced). But that only works fairly when 
the learning is discreet-point too, so I find I've thrown all those 
testing techniques out the window until I have a reasonable notion 
of how to make an even somewhat reliable and valid way of assessing 
achievement in the "chaos" of my classroom. 
Without having a pre-determined syllabus, but by letting the 
language items flow organically from the content that the students 
themselves provide, I can't see a way to assess achievement -- where 
the learner is now with respect to where she was when we started-- 
without knowing objectively what the starting place was. 
Is anyone having any real success they can share?"

I just started reading 'Teachers Investigare their Work' by Altrichter, H. et al. The book is very readable and full of practical examples for conducting action research. I've just reached the chapter entitled 'Starting Points', which sounds like it might be of interest to you.

At any rate, consider the book or any other on action research and/or other types of research. There are also some posts discussing these topics on this list.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5087
	From: scott_thornbury
	Date: Do Okt 23, 2003 7:10 

	Subject: Request


	I've just agreed to do a book on discourse/text analysis for 
teachers - in the same series as Uncovering Grammar - a sort of 
Uncovering Discourse ??? (Perhaps that accounts for my recent 
postings about de-gutting texts, the sanctity of the whole text etc.)

The thing is, I need some learner texts to illustrate - among other 
things - the difficutlies learners have producing cohesive and 
coherent text, and/or producing texts that are recognisably of a 
particular genre - or, equally, the successes they have, using 
minimal means, at producing generically recognisable, cohesive and 
coherent texts - and preferably from a range of L1 backgrounds, i.e. 
not just the Spanish-speaking stduents I have access to here 
(although Spanish-speaker texts would of course be welcome, too). 

IF anyone has any learner texts that fit the above descritpion, or 
that are interesting in some other way I haven't thought of, or even 
examples of recurring problems at the level of connecting just two 
sentences - then I'd be tremendously grateful if I could use them - 
all contributions will of course be acknowledged in the Thanks 
section.If the texts are in electronic form, that makes sending them 
very easy, but they probably won't be, in which case a p/copy sent to 
the folloiwng address would be appreciated:

Scott Thornbury
C. Trafalgar
08010 Barcelona
Spain

I can't guarantee to reimburse postage, unless I happen to meet up in 
person one day, in which case I'll buy you a pint of your local 
favourite beverage. I have until the end of the year to collect data -
so there's no huge rush - but I might take the liberty of sending 
out a peridoic reminder and update on progress.

Thanks - and excuse this misuse of the dogme list, but I don't know 
any nicer people, really.

Scott



	


	Group: dogme
	Message: 5088
	From: Adrian Tennant
	Date: Do Okt 23, 2003 7:20 

	Subject: Tabless rooms & whole texts to boot


	Wherever possible I always get rid of tables (chairs too sometimes!!! -
that's the radical in me!).

I loved a line in Fiona's last message where she said that she (the teacher)
had no table and therefore nowhere to put her handouts.
I'm going to try table burning (as opposed to book burning).

With regard to texts - yesterday I used a song by the Black Eyed Peas
(something my daughter is into). There are 3 verses in the song - quite
'heavy' in meaning. So a divided the class into 3 groups, gave each group a
verse and asked them to read it (no other instructions! - God! in CELTA
trainees would be murdered if they gave a text and no task!).
All the students read the texts, discussed new words, asked me, tried to
decide on the genre (I didnt tell them it as a song) and then summerised
their verse. Next we listened to the song and followed the words. Then we
put students into groups and 'jigsawed the text - or at least tried to make
the whole picture from the pieces' then listened again. Finally the students
decided they wanted to debate some of the issues raised by the lyrics.

I'm all for whole texts and then go with the flow y'all.

Dr Evil (in the grove)



	


	Group: dogme
	Message: 5089
	From: lifang67
	Date: Fr Okt 24, 2003 12:15 

	Subject: Re: Ordering the chaos


	In a funny way, I think the issue of assessment (of the outcome of 
all this language work) is related, even intimately related, to the 
homework thread. Both are part of the inner fabric, the underwear, 
of dogme, which I'll call long and short term feedback.

On homework. In my case, it's easy. I assign fake teaching homework 
(e.g. start your class with ten questions, and try to do as few of 
them as possible by doing as much as possible with the answers). In 
groups of four, my kids then "stand up and teach", being careful to 
avoid redundancy, and by the time the fourth student has a go they 
are basically ignoring the paper they brought in. I then collect the 
papers (frequently before the kids are actually finished) and take 
them home. 

The problem, of course, is FEEDBACK--I teach six different classes 
with forty different students; and that's a lot of feedback. The 
other day I realized I spend a lot more time on feedback then most 
teachers do on prep--over an hour for an hour of class time (and 
this term I've got eighteen hours of class time a week). 

Of course, it's a lot more interesting than prep. More, it's time 
well spent. Yesterday I was looking at some work on dialogue 
journals that a grad student is doing. She is busy giving feedback 
and has no time to look at the stuff statistically, so I fed a 
month's worth of diary into the computer, did a word count. 
Hmmm...the word output is a LOT higher in some places and a LOT 
lower in others, and it looks regular. 

What's going on? I sorted the entries into two groups: one set of 
diary entries following feedback and the other not. Result, high 
significant according to t-test, an average of three more clauses 
and fifteen to twenty more words if the entry has been immediately 
preceded by feedback.

Yes, but is it learning, or is it just feedback-on-feedback? That's 
where assessment comes in. Last night in the grad class, I took the 
dialogue journal data from an old article by Nassaji and Cumming 
("What's in a ZPD?", Language Teaching Research 4:2, 2000, 95-122). 
And I MUTILATED it--that is, I printed it out, cut it up, and handed 
the dialogue entries to the grads in jumbled order, asking them to 
sort them according to progress. 

(I know, I know, I wasn't really destroying the unity of the text. 
In fact, I was really just partially restoring the original form of 
the data. One of the problems is that as soon as you put data in an 
academic article, you've mutilated it because you've disturbed the 
soil of context and cut the gossamer threads of contextualization. 
And of course the same goes, mutatis mutandis, for a text in a 
textbook.)

Now, the diary entries are all dated--and I thought the sorting 
wouldn't take long (I also thought that doing it would draw their 
attention to a very interesting issue, which is that the little 
Iranian boy doing the dialogue journal, appalled by the cold 
Canadian winter, keeps writing things like "It's -15 A.M. What's the 
temperature?" and the teacher NEVER sorts him out. But he figures 
out "-15 C" by the end of his stay). 

It took forever. Both groups ignored the dates for some reason, and 
one group decided that development could be gauged by the law of 
diminishing mistakes (what a mistake!) while the second group 
couldn't find any development at all! 

Fortunately, the first group finally figured out that the fact that 
new mistakes kept taking the place of old ones (e.g. "Today is -15th 
C.") showed that there WAS progress, just not progress in the 
direction of accuracy. Then the second group saw that the first 
entries were mostly "I laik bannas, I laik appil..." and the last 
one says something like "I can't even see the moon becas My window 
was forzen do the moon come out in spring?"

Last week we got into a big fight over whether theory allows us to 
call teachers names ("You're not a communicative/Whole 
Language/competent teacher, because...") We had decided that it was 
in the nature of theory to do this, but it was also in the nature of 
theory to allow endless retorts, on the nature of "Yes, but on the 
other hand I am because...." Well, this week we discovered that it's 
not just theory that allows this kind of endless on-the-one-hand and 
on-the-otherism. It's inherent in the business of interpreting data 
too.

Oh, sorry. Feedback on homework. Well, I take the papers home and 
answer the questions myself in writing. That's what takes forever. 
Sometimes a short comment on how interesting or useful I found the 
questions. Now, what's the equivalent of THAT for long-term feedback?

dk1



	


	Group: dogme
	Message: 5090
	From: Sue Murray
	Date: Fr Okt 24, 2003 1:42 

	Subject: Re: Dogme songs


	just a short thought on Fiona's lovely 'story';

> then they read the
> song out to each other (didn't fancy singing, alas) in Actor fashion,
> evaluating each other's pronunciation, and we dealt with a bit of
> linking (this-story, landand sea etc.)

but I bet a a lot of them will be singing it - snatches in the shower,
singing along to the radio or CD, that sort of thing - and even if they
don't, they'll be listening to it in a far more 'sing along' way, as well
as deepening their new found insights into prosodic and linguistic
features; I'd think its repetition and 'doesn't feel like study/grammar'
aspects also great for developing those 'higher level
generalization' skills, currently being discussed on list.......

etc; and/so also, that's the best sort of 'homework', in many ways??

Sue

----- Original Message -----
From: "Fiona" <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Thursday, October 23, 2003 12:39 AM
Subject: [dogme] Dogme songs


> I had a good class today; can I tell you about it?
>
> At the end of last class, I asked my students to bring in a song.
> Only one student did,today, but she brought in the Moulin Rouge
> album, and wondered if I could prepare a song (whichever one I
> fancied) for next week. So I just said "let's do it now", and stuck
> the CD on the player. The first song is the David Bowie "Nature Boy"
> track (without Massive Attack).
> They sat back and listened, and then told each other the things that
> came to mind. Loads of vocab on the board, including the phrase 'a
> few words here and there'. Half the group had seen the film, so they
> talked about that telling the others the story, about the cinema
> they'd seen it at, the impact of seeing it on a big screen, the
> effects of absinthe.........
> Then we picked up on the 'few words here and there' bit, listened
> again, and dotted those "loose" words all over the board. They began
> to build up the song. Then they asked to hear it bit by bit, and
> built up the whole thing. The only words that flummoxed them
> were "dead" (Ewan McG whispers it, so you can hardly hear
> it), "enchanted" and "of eye" because of the linking in "sad of eye".
> Then they asked about the pronunciation of the -ed endings, as there
> are a few but 'enchanted' is the only /id/ one and on others
> (like 'love'/'loved') you can't hear if it's past or present so how
> do you cope, so we looked at all that briefly, then they read the
> song out to each other (didn't fancy singing, alas) in Actor fashion,
> evaluating each other's pronunciation, and we dealt with a bit of
> linking (this-story, landand sea etc.)
> And then we were running out of time. A short song, and hour and
> forty-five minutes.
> I asked them if they had enjoyed the class, and had found it useful.
> The response was categorical. Great class, can we do lots more like
> this please, and no more grammar?!
> These guys are officially pre-intermediate, if we were using the book
> we're supposed to, we'd be ploughing through the simple past, the
> present continuous............what a waste of beautiful students and
> learning capacity!
>
> And there was me thinking "oh boy, how am I gonna do this?!" I
> didn't. They did.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5091
	From: Sue Murray
	Date: Fr Okt 24, 2003 1:43 

	Subject: Re: Tabless rooms & whole texts to boot


	hope this isn't irrelevant, but I'd never even heard of the Black Eyed Peas
(apologies to Adrian's daughter for my gross ignorance)
until a student (in a colleague's class) brought in one of their songs last
week - 'Where is the Love'; she also brought in copies of the words for
everyone. It's a long, two page, language rich text.

and for the next hour and a half, not only that class but most of us not
teaching at that time, together with some students from other classes, 
were avidly involved in (various) interpretations of the lyrics, which 
contain enough themes and language examples to fill a whole course .......

(made me - and my colleagues - reflect: who needs a 'task' when 
people really want to understand???)

thank god for students, as Fiona says!!

Sue

----- Original Message -----
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Thursday, October 23, 2003 8:20 PM
Subject: [dogme] Tabless rooms & whole texts to boot


> Wherever possible I always get rid of tables (chairs too sometimes!!! -
> that's the radical in me!).
>
> I loved a line in Fiona's last message where she said that she (the
teacher)
> had no table and therefore nowhere to put her handouts.
> I'm going to try table burning (as opposed to book burning).
>
> With regard to texts - yesterday I used a song by the Black Eyed Peas
> (something my daughter is into). There are 3 verses in the song - quite
> 'heavy' in meaning. So a divided the class into 3 groups, gave each group
a
> verse and asked them to read it (no other instructions! - God! in CELTA
> trainees would be murdered if they gave a text and no task!).
> All the students read the texts, discussed new words, asked me, tried to
> decide on the genre (I didnt tell them it as a song) and then summerised
> their verse. Next we listened to the song and followed the words. Then we
> put students into groups and 'jigsawed the text - or at least tried to
make
> the whole picture from the pieces' then listened again. Finally the
students
> decided they wanted to debate some of the issues raised by the lyrics.
>
> I'm all for whole texts and then go with the flow y'all.
>
> Dr Evil (in the grove)
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5092
	From: Sue Murray
	Date: Fr Okt 24, 2003 1:43 

	Subject: Re: thoughts on HOMEWORK.......


	Alan's 'generic' example is great; using language for an ongoing
interactive and personally motivating purpose; it puts homework into life,
as well as life into homework; so much so that it really ceases to be
'homework' as such

oh, if only all 'homework' could be like this ......!!

but then it wouldn't be 'homework' ......? I agree that the word can be a
tough one, and has too many negative associations for lots of people. But,
as others have said, we can only encourage what happens in the
classroom to seep through into other non-classroom aspects of life; help
make learners out of students, sort of thing.

For example, one student said the other day that he'd noticed a lot of the
words and expressions we'd been using in class in songs he'd been listening
to; he proudly cited a few as examples; the songs weren't new to him, but
he'd never noticed those particular lyrics before; that's the kind of
'homework' I like best ......

I do think it's important that, as far as possible, students can
have/develop/find their own personal 'recreational' relationship with
English outside the classroom - whether via songs, email friends,
reading, keeping a personal journal, films, whatever; (I'm talking,
obviously, about studying in an L1 environment)

*Ideally*, the best 'homework' is to try and make lessons so interesting
and involving that students can't stop thinking about them afterwards ....
or at least, thoughts and minds (in)voluntarily return to them....(and quite
honestly, I reckon this happens far more than we might sometimes think ...)

As Justin says, different ways suit different people, and giving options
means homework doesn't have to be the same for everyone. Like
Mathew, I sometimes (often?) question the value of 'doing' a specific
homework task,
whatever it is, and however well it may seem to fit as a good way to
recycle specific stuff; but I suppose we have to try;
Larsen-Freeman likes to say that we may not actually believe that teaching
causes learning, but we have to behave as if it did; I've never been sure I
quite understand or agree with that statement, but when we set specific
homework we're probably often behaving as if we agree with it? (ie, at
least agreeing that we have to pretend ....?)

What do I do? As Fiona, and others, have said, what I give as homework
depends greatly on the class concerned, their age, their style, their goals;
tho I often tend to 'suggest' rather than give or set .......and very much
encourage - with genuine enthusiasm :) - students' own ideas and decisions
about what to do out of class; and that way I and others have also got to
learn a lot of stuff we'd never have known about - so it often gets
integrated, if not really previously linked! And with most classes I
(regularly) and students (optionally, so sometimes!) write about what
happened in some way, from various angles, including developing
themes or points of view, or researching related questions, as well as
re-using a lot of language; and then we all read the stuff as 'optional'
homework ......

Sue

----- Original Message -----
From: <alangorman@b...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, October 21, 2003 9:50 PM
Subject: RE: [dogme] thoughts on HOMEWORK.......


> A generic idea - one intermediate group - adults meeting once a week in
Switzerland
> - now calls itself a reading group. Their homework is to email one another
> in English about book(s) they'd like to read, locate and buy or borrow the
> book(s), and then discuss their reading each week in class. In fact this
> very evening I got this message from one of these students:
>
> Yesterday evening I looked on the Internet and founded different Agatha
Christie's
> Books, which seemed very interesting, like :
>
> 1. Thirteen at dinner
>
> 2. A Pocketful of Rye
> 3. Murder on the Orient Express 1934
> 4. Death on the Nile1937
>
> each one was made into film. Tomorrow I'm going to ask about these four
books
> in the Payot bookshop. My choise go to the Death on the Nile and Murder on
> the Orient Express, but the last one ( the movie) last more than two
hours,
> maybe it's a bit too long...
>
> Tomorrow evening I'll give you my conclusion about all that and the price
> of the book.
> Nicolas if you have an other idea or a better choise give me a call or
send
> me a e-mail
>
> have a nice week



	


	Group: dogme
	Message: 5093
	From: Sue Murray
	Date: Fr Okt 24, 2003 1:44 

	Subject: Re: Ordering the chaos


	I loved John's posting, because it expresses so well the doubts and dilemmas
I for one often fall prey to.

It's late, so I shouldn't really try to comment because I won't be very
coherent or helpful or say all the things I'd like to, and I certainly
won't put any order into the chaos, but I can't resist a
stab at it because it really hits home with me (so, apologies in advance for
those who don't hit delete!)

> So where were we going in all of this? In my mind, I knew that one
> of the things I wanted to work with them on this semester was about
> nouns, countability, noun clauses, etc. On one hand, I'm feeling
> pretty smug about how smoothly it came up and fit into what they
> were doing and saying. Big bonus over doing "nouns on Page 39"

my experience is that if language is worth learning, it will beg to be used,
and come up naturally and smoothly fit in; not only; it will come up again
and again, in different contexts - from the same thing used in different
ways, to different ways of saying or seeing similar things - and familiarity
will grow and knowledge deepen. ('nouns on page 39' for those who
have access to it might be a handy reference, tho even then it is best
supplemented by learners' own ongoing notes and observations and
examples and experiences)

Discrete testing is a bit of a false friend; it is very neat and orderly,
and often short term comforting, but it misses more than it hits; it can
sometimes
correlate well with a learner's overall development, but it can also often
give a false positive correlation, as well as a false negative one. So much
depends on so many factors - the individual learner, the moment, the
particular test itself; the fact that it is a test; the fact that language a
learner is gaining competence with may be presented in a strange or
opaque context, the fact that the logic of a discrete item test suits
certain people better than others, the fact that a lot of stuff someone
knows well isn't tested, and so on. It is, I continue to strongly feel,
very hit and miss (and more miss than hit), but its beauty lies in its
simple linearity; but is language, let alone learning it and using it,
linear??

If we want to ask: have learners learnt the present perfect, or have
learners learnt the collocates of the word 'argument', or have learners
learnt the expression 'once in a blue moon' (just for Diarmuid, that one! :)
, or even have learners learnt how text cohesion works, or have they learnt
how to use 'but' and 'however', etc etc - how can a discrete item test
really answer that?

At the same time, I think informal discrete item testing is happening
continually, every time we use and meet language; but more than just being
tested, it is developing and re-creating itself in real time and real use;
and with a 'reason to be' beyond what's on a syllabus; this 'reason to be'
is beyond any discrete item itself, though it includes combinations of
discrete items if that's the way we want to look at it (and we often do!);
but these discrete items are not really discrete at all once they're
embodied and involved in real time use and processing; or rather, their
'discretion' becomes contextualised in a way no test, however clever
or well intentioned, could ever replicate.

John says
> But what is it that they actually learned? What did they take away
> with them when they left the room? We have 86 more class sessions
> left. Today's was number 7. I'm absolutely convinced they're getting
> somewhere, that their spontaneous real English is improving and will
> continue to improve over the next year if we keep doing these kinds
> of things. But is there any way to know it, to show it?

sounds to me like John does know it, and the students are showing it .....

Personally, I've always found it very difficult to gauge progress when I see
students so regularly (at the same time, you don't need to measure a child's
height to know when their trousers have gotten too short???)

> Without having a pre-determined syllabus, but by letting the
> language items flow organically from the content that the students
> themselves provide, I can't see a way to assess achievement -- where
> the learner is now with respect to where she was when we started--
> without knowing objectively what the starting place was.
> Is anyone having any real success they can share?

I'd say ask the students themselves - that's what I do ....

one of the difficulties here can be when learners only have classroom
experience to 'measure' themselves against (but the students John mentioned
perhaps have professional contact with English too?)

but even when students have only the classroom, at least for most of the
time, I find they can notice their own and their colleagues' progress, often
much better than I can; as a teacher, I often find I'm (shamefully and very
covertly...) too (objectively) aware of what they can't do, whereas they are
far more (subjectively) noticing of what they and others can do, and
especially
discoveries about how they are able to do something they found almost
impossible or very difficult before; mainly, understand better what others
are saying and express themselves more freely and clearly and fluently.
I've learnt a lot from students how to value what they can do, and this has
been part of my 'turning away' from the discrete item pre-determined
syllabus; such a syllabus,
or such testing, doesn't take into account where the student is coming from,
and often it largely ignores where a student is at or going to; it is a very
small thread in a very large and rich tapestry.

but to keep a certain 'order' to hand for that small thread, there's a
post-determined syllabus which can at least ostensibly - and not
necessarily unusefully - feed back into
learning and recalling and revisiting, also (but not only) on a more
discrete basis (eg working in examples of the 'ad vs publicity', 'election',
'knowledge' 'news' 'sick and tired of' and other examples from the
lesson described)

and, you could keep examples of students' written work to compare 'thens'
and 'post thens' over time; and send them on to Mr Thornbury for his new
book
;)

thanks John
Sue


----- Original Message -----
From: "John Franklin Nelson" <jfnelson61@y...>
To: <dogme@yahoogroups.com>
Sent: Thursday, October 23, 2003 12:52 PM
Subject: [dogme] Ordering the chaos


> One thing on my mind these days as I anxiously pour through this
> list is about where my classes are going in the long term, and
> whether I'll ever really know just what the ports of call are once
> we do get there.
> Here's an example of what typically goes on in my class:
> (8 adult learners in an in-company class at a large American
> insurance brokerage in Madrid; 8:00 am). The students slowly filed
> in with their coffees. General chit chat got them talking about
> breakfast habits, wake-up times (collocating "goes off" with "my
> alarm clock" but "rings" with "phone", etc). Does anyone watch the
> news on TV before work? I asked. Within minutes an idea for an
> activity ocurred to me. I asked each pair of students to take a
> piece of scratch paper and make the layout for today's local edition
> of a newspaper in English. Pair one does the front page, pair two
> the inside front page, pair three the inside back page, and pair
> four the back page. I told them they could remake the pairs if they
> knew more about some things than others (TV fans for instance wanted
> to do TV guide stuff, so they swapped to get the inside back page).
> The job was to write the headlines and bylines, captions for photos,
> etc, for the news stories they'd put on their page. They did not
> have to write the actual article itself. But they should not repeat
> news items from other pages (thus ensuring that who does what would
> have to be negotiated in a joint effort among the pairs). I also
> asked them to block out the space for each item in relation to its
> relative importance, and to put at least three main pieces of news
> on each page.
>
> And off they went.
>
> They spent 20 minutes talking to each other (mostly in their pairs,
> which was nice to see the shier students have their say) about
> newsworthy stories and where to put them and how important each was
> relatively. Opinions differed, but no one was hurtful (thankfully!).
> Then we came together as a class and each pair did a show and tell
> of their layout. I mentioned to the students that we had 30 minutes
> left--plenty of time--so they should feel free to discuss any of the
> news items they found interesting.
> On the whiteboard I jotted down things that came up from what they
> were saying--mostly vocabulary items ("ad" vs. "publicity"), some
> expressions ("I'm sick and tired of hearing about the election!") .
> A grammar Mcnugget on some nouns used in singular in English but
> plural in Spanish (the election, my vacation, his knowledge of...,
> etc).I don't think it was out of line, since they all cocked an eye;
> and another later on "news" as being uncountable and singular (now
> that did get their eyebrows twitching!).
> End of class.
> So where were we going in all of this? In my mind, I knew that one
> of the things I wanted to work with them on this semester was about
> nouns, countability, noun clauses, etc. On one hand, I'm feeling
> pretty smug about how smoothly it came up and fit into what they
> were doing and saying. Big bonus over doing "nouns on Page 39" (ok,
> I admit I don't even have a textbook, haven't for years...but you
> know what I mean).
>
> But what is it that they actually learned? What did they take away
> with them when they left the room? We have 86 more class sessions
> left. Today's was number 7. I'm absolutely convinced they're getting
> somewhere, that their spontaneous real English is improving and will
> continue to improve over the next year if we keep doing these kinds
> of things. But is there any way to know it, to show it?
>
> Over the last twenty years of teching ESL, I've developed some skill
> at discreet-point achievement testing and assessment (criterion-
> referenced, not norm-referenced). But that only works fairly when
> the learning is discreet-point too, so I find I've thrown all those
> testing techniques out the window until I have a reasonable notion
> of how to make an even somewhat reliable and valid way of assessing
> achievement in the "chaos" of my classroom.
> Without having a pre-determined syllabus, but by letting the
> language items flow organically from the content that the students
> themselves provide, I can't see a way to assess achievement -- where
> the learner is now with respect to where she was when we started--
> without knowing objectively what the starting place was.
> Is anyone having any real success they can share?
>
> Sorry for the long post. Comments on any aspect appreciated.
> John
> (you all have got me reflecting intensely on my teaching, and for
> that a thanks to each and every one of you!)
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5094
	From: Robert M. Haines
	Date: Fr Okt 24, 2003 2:36 

	Subject: Week 5.4 - Part I


	Students didn't seem very chatty. I asked groups of three to brainstorm what they'd like to do today. after about ten minutes or so, I asked the groups to form groups of six and negotiate their 'lesson plans' to form a single plan for the whole group. After that, we formed still larger groups and negotiated further. In the end, we came up with two similar lesson plans on the board. Combined, the two groups wanted to:

have a conversation about places we've visited here in Oregon
learn new vocabulary 
read a paragraph
play hot seat or another game
learn all the verb tenses, e.g. present perfect, past participle, present progressive
do a dictation with numbers, words, sentences, etc.
memorize a paragraph
homework: write a fable or story and present it to the class

I think that was it; I don't have my list here at home.

I clarified a few things, e.g. 'past participle' is not a verb tense. We decided the conversation could be about anything. 'Read a paragraph' meant read it aloud. I asked how often students read aloud in Spanish; they said almost never. I told them I hardly ever read aloud in English either, and when I did, it sounded different than when I spoke to people during conversations. So would this really benefit them? One girl said reading aloud might help if they had to give a presentation. I pointed out that we might best practice this by giving presentations then, and everyone seemed to agree.

Students asked how many verb tenses there are in English, and I said it depended on who you asked, but nine was a figure that came up a lot. How could we learn all these in a day? And, what would it mean to 'learn' them? These were the points I wanted to address. The students were surprised to hear that there could be so many tenses. They said they would like to learn them over the course of a week or two then. We should start with the present perfect. Ugh! Maybe I was unfair, but I asked if they wanted me to present the tense somehow. They said that was what they wanted. They also wanted examples. I got a bit staunch on them, saying I'd never known grammar presentations to help students learn grammar; in fact, it seemed to have the opposite effect. Nope, they wanted some McNuggets served up hot 'n fresh. "Give the people what they want," I thought.

I was surprised they'd enjoyed the memorization of the cut-up paragraph I'd given them yesterday. They said had liked it. They all referred to the dictogloss exercise we'd done during Week 1, taken from Scott's 'Uncovering Grammar' (p. 121 - Jokes). I was amazed that some of them could still recite the joke almost word for word. Okay, we'd combine dictation with memorization, I told them, in the form of a dictogloss limerick. I boarded 'Tacoma' and 'Oklahoma'. One student knew that Tacoma was in Washington, where it rains a lot. Everyone remembered Oklahoma from our U.S. maps. 

Pens down, just listen: A young man set out from Tacoma... and on with the limerick, which I remembered from a pron. book I can't remember the name of right now. We followed a dictogloss 'routine' whereby students gradually constructed what they'd heard. After we had the limerick on the board, we practiced it. I began to erase lines. Pairs practiced from memory. During the break, A lot of students were reciting the limerick.






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5095
	From: Robert M. Haines
	Date: Fr Okt 24, 2003 2:55 

	Subject: Week 5.4 - Part II


	After the break, I decided to serve up the McNuggets. I recalled an exercise from somewhere (thought it was from How to Teach Grammar, but can't seem to find it there now I'm looking at the book), in which the teacher draws a tourist in Egypt, eliciting all the relevant info from the students, e.g. name, what's he doing, where is he? along with another person on the opposite half of the board. The tourist is in Egypt and his sister (in this case) is back home because she couldn't stay as long as her brother, who's still enjoying his vacation. The students write questions for each of the people on the board (John and Joanna).

The questions for Joanna needed some reformulation, e.g. How much time (Cuanto tiempo) you in Egypt? as How long were you in Egypt? or How long did you stay in Egypt? The questions for John eventually brought up a contrast, e.g. What did you do in Egypt? From there teacher goes on to present why we might use the present perfect using questions, etc. Never mind all the exceptions and the fact that Americans use the past simple in place of the present perfect on many an occasion! The McNuggets were as quick and fresh as I could serve 'em on the spot.

Students seemed more confused after the presentation than enlightened. There were questions up the Nile, if you will. The biggest problem seemed to be what they had thought before versus what they were faced with now. My CELTA trainers might say, Teaching doesn't equal learning, but the input is valuable and can lead to acquisition. I looked at the students and asked if they'd understood the presentation. yes, no problem. Did they know the present perfect now? Had they learned it? Blank stares. I don't think I was mean-spirited in my questioning, but I did try to raise some awareness, so to speak.

Another break before conversations about places they'd been in Oregon. I couldn't help but point out that one group had used the present perfect in their proposed lesson plan ('Conversation about places we've been in Oregon.') I'd even thought of using that as my springboard but then decided against it, because I thought it'd come from the stronger student in one group. During the conversations, I did a lot of listening in and answering questions that indicated people were still trying to get their heads around the present perfect.

After the conversations, I set the homework, which was to write a story. There were questions about 'history' versus 'story'. Gawd no, don't re-write history! I explained that the story could be only a few sentences long and about anything.

A round of hot seat recycling words from the previous weeks.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5096
	From: sandra natalini ribeiro
	Date: Fr Okt 24, 2003 3:37 

	Subject: Re: thoughts on van Lier


	--- In dogme@yahoogroups.com, Julian Bamford <bamford@s...> wrote:
> Scott ("thoughts on HOMEWORK......" 10/22) quotes van Lier 
suggesting that
> linguistic progress can be speeded up by between-lesson work.
> Specifically, "a process of inner speech, being mentally 'busy' 
with the
> language, reflecting on language-related phenomena, and noticing 
things
> that are relevant to progress."
> 
Does he means that between my Japanese
> lessons, I should try and talk to myself? Has anyone, when 
studying a
> language, done anything that resembled what van Lier describes?
> Julian

Well...Julian,I have to confess: that was not only something that 
helped me learn my English, but also the way I kept it alive for 10 
years between the times when I stopped going to school, and the days 
when I started to teach...Not only I talked to myself, but also 
imagined situations in which I would be speaking English and 
performed them, often taking more than one role, even, as I was 
driving, taking a shower, etc..,And you know, this sounds so crazy 
that I am glad SOMEONE
ELSE seems to consider it normal and healthy ;)!



	


	Group: dogme
	Message: 5097
	From: sandra natalini ribeiro
	Date: Fr Okt 24, 2003 3:54 

	Subject: Re: thoughts on HOMEWORK.......


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
>> 
> In general (and not just for writing) homework should be:
> - meaningful.
> - linked to what has happened in the class.
> - integrated in later lessons
> - rewarding
> 
> Dr Evil

At least in my teaching environment here in Barzil, one thing 
teachers complain a lot is that students won't do their writing 
assignements unless you grade them and consider the grade part of the 
course evaluation. In my personal experience, though, students WILL 
hand in their assignments if you add a communicative purpose to them, 
ie, if you link them to something to be done in class, like a 
collective project, or a presentation.
I 've had my students write newswalls, for example, and with all 
groups it was a very successful experience: Students searched the net 
for good news in any languege, and then re-wrote a briefing of them 
in English to be posted in the newswall. 
I think writing in class may be boring for teachers who think 
nothing is going on unless they are speaking, or somehow directing 
the students production. More than boring, writing for these teachers 
is dangerous, as it provides a register of their students' production 
they have little control over. What if they have to paint it red from 
tip to toe, later?



	


	Group: dogme
	Message: 5098
	From: Robert M. Haines
	Date: Fr Okt 24, 2003 5:33 

	Subject: Learning to grammar


	I had no formal grammar training until high school, where we all tried to stay awake as Mrs. Whatsit drew sentence diagrams and blabbered on about what might as well have been Trigonometry. Sorry, Mrs. Whatsit, but it's true.

Now my students told me today, during our discussion of grammar McNuggets, that they learned grammar in school. Hmm... I responded by saying that I learned grammar from my parents, friends, books, TV, etc. without even knowing a participle from a Popsicle. Or have I suppressed it all? Did I have natural grammar teachers, i.e. dogmetic predecessors who knew how to numb the pain?

I know Americans are notorious for their lack of grammar knowledge, or so we're told. Did you all learn grammar in school? I don't mean when you were learning a foreign or second language. Did your teachers try to tell you how to use your inherited language or languages?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5099
	From: Diarmuid Fogarty
	Date: Fr Okt 24, 2003 6:03 

	Subject: Re: Ordering the chaos


	Well, John, I know *that* problem! How do you measure progress? How do you measure what's been learnt?

Since Scott visited Manchester, I've been redogmetised and haven't opened a book in weeks. In classes we've talked about divorce, adoption, abortion, disabilities, calendars, religion, music, pollution, economics, political prisoners, death penalties, racism, homosexuality, homophobia, different types of discrimination and, naturally, sex. Thanks to Sue, I now regularly write up a class report for the students to look at. The fact that they can understand it (it's pitched above "their level") lets me know that the short term side of learning seems to be working. The long term side...well, I have no idea. But I do know that:

a) they are listening far more intently to each other than they ever were when there was a coursebook involved.
b) the issues that are coming up are of the kind that most people have some sort of opinion about and are generating more talk than "Would you like to do dangerous sports? What kind would you do?")
c) students are positive about what we are doing (at least, that's what they tell me).
d) I am positive about what we are doing (surely an important factor), although occasionally I think that this is too good to be true. I mean, I like nothing more than to be involved in a meaty discussion about something, to be creative and to play about a little. I am also fascinated with how we can spot patterns in language. As such, my work has become play! These days I find that I can dismiss the doubts a lot easier because of the students I have.
e) The kind of grammar that is being (un)covered is of the type that might not necessarily appear in a coursebook. Yesterday we looked at hypothetical sentences and what happens to modal verbs in them. That's not a subject their coursebook seems to think that they are ready for yet. But when one of my students said, "I am disabled, must I be killed?" she quickly realised that she needed to say, "If I was disabled, must [puzzled look, uncertainly] I be killed?" which seemed to indicate that she was ready for some sort of input. The other students jumped in with ideas, all of which centred around the choice of modal which would seem to indicate that they were ready to learn something as well.
f) the kind of vocabulary that is being searched for is most *definitely* not the kind that one might find in an upper intermediate coursebook. "Transsexual" is a case in point. And I choose this one with care, because yesterday a situation came up where the word could have been recycled. "What word can be used to describe that kind of person?" I asked. Nobody knew...for a while until one person said, "Transsexual." "Ahaaaaaaa!" said about two thirds of the class. Is this how we can measure receptive and productive vocabulary? I looked in the Macmillan Advanced Dictionary (a bleedin great tool, if you ask me...you decide whether or not that's complimentary) and saw that, in fact, it is not one of the Red words that make up 95% of our language. I stopped worrying about the fact that nearly all the students hadn't been able to recall the word from a couple of lessons ago.
g) real affective moods are being created in the classroom which can only add to the learning experience. Not all of them are positive. One students told me that she felt a bit weird after the lesson about homosexuality and sexuality in general. She had never talked about sex before. She had never been encouraged to think about her opinions (in fact, quite the opposite). It had been very difficult for her. But she participated fully. I suspect, but have no way of proving, that this reaction to the class will keep it fresh in her mind for some time.
h) not everybody seems happy. One nationality in particular seems to be resistant to the whole idea (and it's *not* the Chinese!). I've left the door open for complaints or objections, and if/when they come, we will have to try and resolve them, but until they come, I'm going to carry on in blissful ignorance. 

The point is that I think we can only really measure how effective we have made our learning environment. If we have a classroom where people are motivated, genuinely interacting, enthusiastic and reflective, then we can pretty much assume that learning - or acquisition - is taking place. A final thing that helps me when I worry about the learning that is or isn't taking place is to think of the alternative and ask myself why there is still a part of me that believes that tasks, exercises, drills and compartmentalisation of language is actually in any way more beneficial to students. And that pretty much clinches it. If nothing else, a dogme lesson at least provides some respite from what most of my students have been forcefed for the last eight years or so. They can actually use the language, rather than have to study it. There are occasional timeouts when we look at what's been said or written and there are opportunities for the students to write and read about what's been said and heard. 

Don't order the chaos (the fish is much better).


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5100
	From: Diarmuid Fogarty
	Date: Fr Okt 24, 2003 6:20 

	Subject: Re: Learning to grammar


	Well, Rob,when I was at school we weren't taught grammar. That said, it's my generation who elected Tony Blair (I'd add "...and George Bush", but we all know he wasn't really elected...).

The steady decline in values (which apparently began around the Socratic era and have continued unabated since then) is all down to the failure to teach grammar.

Personally, I think we need to get over the big idea that grammar is in any way more central to the language learning process than anything else. It's just another aspect of the language. It may have gained its pole position because it's so damned easy to compartmentalise and pontificate about and it gives us native speakers who master it a big boost over the foreign johnnies who will never be able to use it like what we do. It also gives said johnnies the ability to pour information over (rather than into) the heads of their students, should they be that way inclined. 

As I see it, grammar has a big role to play at the outset. It provides a good way of helping students see patterns when they know next to nothing about the language. Having progressed beyond a basic level, I think that grammar should take a back seat ("*RIGHT* at the back, grammar!") to actually using the language and it should only be hauled into the daylight to explain what has already been said, rather than what might be said if only the foreigners could speak proper. Which, if you think about it, is the answer to your question. *Nobody* (whether they were taught grammar or not) was encouraged to use grammar to create new language. It has only ever been used to describe language that already exists. And what's sauce for the goose...


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5101
	From: alangorman@b...
	Date: Fr Okt 24, 2003 8:24 

	Subject: Re: Tabless rooms & whole texts to boot


	As you say, Sue, so much student motivation depends on tapping the genuine
interests of people in the room. Once that rich seam is tapped, the thing
almost runs itself. Sometimes, though, I have a devil of a job uncovering
this priceless information. The well-worn find-someone-who game, or the
straight question "What are you interested in?" are not always routes to
it, because, perhaps, they force the issue artificially? Something like
that. One of my groups is a real challenge - a mix of levels, for a start,
but also they don't seem to gel socially. The other evening I was worried
that the lesson would "bomb", so I prepared a back-up activity copied from
the Reward activity pack (requiring a table, oops ... or floor), about relationships
and the sequence of events in the development of a relationship (ending
in getting married and having children, but not necessarily in that order
...) I chose this because one of the students is getting married, so I hoped
a genuine discussion would arise out of this activity pack. But guess what?
It turned out that everyone at some stage in their lives has studied philosophy,
which nobody had revealed in previous lessons, but which this activity somehow
- unpredictably - drew out of them! Homework? Prepare a presentation about
a favourite philosopher, or pet philosophical issue. This isn't the first
time that a breakthrough has happened in a lesson I was dreading.



>-- Message original --
>To: "Dogme" <dogme@yahoogroups.com>
>From: "Sue Murray" <suemurray@i...>
>Date: Fri, 24 Oct 2003 02:43:21 +0200
>Subject: Re: [dogme] Tabless rooms & whole texts to boot
>Reply-To: dogme@yahoogroups.com
>
>
>hope this isn't irrelevant, but I'd never even heard of the Black Eyed
Peas
>(apologies to Adrian's daughter for my gross ignorance)
>until a student (in a colleague's class) brought in one of their songs
last
>week - 'Where is the Love'; she also brought in copies of the words for
>everyone. It's a long, two page, language rich text.
>
>and for the next hour and a half, not only that class but most of us not
>teaching at that time, together with some students from other classes,

>were avidly involved in (various) interpretations of the lyrics, which

>contain enough themes and language examples to fill a whole course .......
>
>(made me - and my colleagues - reflect: who needs a 'task' when
>people really want to understand???)
>
>thank god for students, as Fiona says!!
>
>Sue
>
>----- Original Message -----
>From: "Adrian Tennant" <adrian.tennant@n...>
>To: <dogme@yahoogroups.com>
>Sent: Thursday, October 23, 2003 8:20 PM
>Subject: [dogme] Tabless rooms & whole texts to boot
>
>
>> Wherever possible I always get rid of tables (chairs too sometimes!!!
-
>> that's the radical in me!).
>>
>> I loved a line in Fiona's last message where she said that she (the
>teacher)
>> had no table and therefore nowhere to put her handouts.
>> I'm going to try table burning (as opposed to book burning).
>>
>> With regard to texts - yesterday I used a song by the Black Eyed Peas
>> (something my daughter is into). There are 3 verses in the song - quite
>> 'heavy' in meaning. So a divided the class into 3 groups, gave each group
>a
>> verse and asked them to read it (no other instructions! - God! in CELTA
>> trainees would be murdered if they gave a text and no task!).
>> All the students read the texts, discussed new words, asked me, tried
to
>> decide on the genre (I didnt tell them it as a song) and then summerised
>> their verse. Next we listened to the song and followed the words. Then
>we
>> put students into groups and 'jigsawed the text - or at least tried to
>make
>> the whole picture from the pieces' then listened again. Finally the
>students
>> decided they wanted to debate some of the issues raised by the lyrics.
>>
>> I'm all for whole texts and then go with the flow y'all.
>>
>> Dr Evil (in the grove)
>>
>>
>>
>> To Post a message, send it to: dogme@eGroups.com
>> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>>
>> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>>
>>
>>
>
>
>
>
>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com

>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5102
	From: Jay Schwartz
	Date: Fr Okt 24, 2003 8:32 

	Subject: Re: Re: thoughts on van Lier


	Sandra commented: "Not only I talked to myself, but also
imagined situations in which I would be speaking English and
performed them, often taking more than one role, even, as I was
driving, taking a shower, etc..,And you know, this sounds so crazy
that I am glad SOMEONE ELSE seems to consider it normal and healthy ;)!"

I think there is a fine line between 'normal' and 'healthy'. But, Sandra's
supportive post 'spoke to me'. I've been living in Greece now for approx. 9
years now, yet during that time I've had no formal education in Greek
language and have been thrust into an English speaking environment both
socially and professionally, almost 24/7. My Greek as you can imagine is
appalling, but I'm making 'Headway' (oops .. sorry!).

I also find myself - talking to myself, practicing situations in my broken
Greek, trying to figure out the most affective way of making myself clear to
others. More often than not, because I am anxious over some future situation
and don't want to come off sounding ridiculous. For example trying to tell a
joke in Greek or 'biting someone's head off' when appropriate. There is of
course the 'rush' of excitement when what I eventually say what I wanted to
say smoothly.

In one light, these mental 'rehearsals' are certainly defense mechanisms
kicking in to avoid some perceived threat. They can work for you in terms of
practice, preparation, and stress reduction. They can also work against you,
leading you to obsessive compulsive behavior, acing out and what Daniel
Goldman describes in "Emotional Intelligence" as 'Emotional Hijacking'.

Nevertheless, I think it is a natural tendency for all of us to want to
prepare ourselves or 'do our homework' before we do something in order to
put forward our best foot. I've found myself talking myself just writing
this 'off the cuff' message. So in view of the positive aspect of talking to
oneself and keeping the mind occupied with L2 , I've often suggested the
practice as homework .... just not in public and on street corners.

- Jay

PS. It's normal to be healthy, but not necessarily healthy to be normal.



	


	Group: dogme
	Message: 5103
	From: Jim
	Date: Fr Okt 24, 2003 8:42 

	Subject: Re: Learning to grammar


	Speaking, as Rob was, about Americans and learning grammar, I'm 
reminded of my high school Latin teacher who was operating on the 
assumption that we had a lot of metalinguistic knowledge. She would 
say "This is the past perfect; use it in Latin just like you use it 
in English." I never knew a thing about the past perfect until I did 
my CELTA degree, so as you can imagine, I didn't receive very high 
marks in Latin...



	


	Group: dogme
	Message: 5104
	From: Adrian Tennant
	Date: Fr Okt 24, 2003 9:22 

	Subject: Talking to yourself


	Julian asks:
> Does he means that between my Japanese lessons, I should try and talk to
myself? Has anyone, when studying a
> language, done anything that resembled what van Lier describes?

Well. when I have to 'teach' the foreign language slot on the CELTA courses
I do a 45 minute slot in Hungarian (a language that the trainees are
unlikely to speak, or in most cases even come across so that they understand
even a few words).
To get myself in the 'right fame of mind' I talk to myself rehearsing vowel
sounds and phrases. Sometimes I phone my wife and give her a laugh by
practising over the phone with her.

Dr E



	


	Group: dogme
	Message: 5105
	From: Adrian Tennant
	Date: Fr Okt 24, 2003 9:28 

	Subject: Re: Re: thoughts on van Lier


	dk wrote:

> But forty people looking at forty different pages of forty dictionaries
(or other sources of vocab) OUTSIDE class and then
> telling eachother INSIDE class gives you exponentially more vocabulary for
infinitesemally less time.

When I worked in Hungary there was a Hungarian teacher at the school whose
knowledge of English vocabulary was amazing - he knew (and used) more words
in English than anyone I have EVER met. One day I asked him about this and
he said, "At night, when I go to bed, I read a couple of pages of the
dictionary. I then place the dictionary under my pillow and sleep on it
('scue the pun). In the morning I read the two pages again, then tear them
out of the dictionary and eat them!"

Now, there's food for thought!

Dr Evil



	


	Group: dogme
	Message: 5106
	From: Jay Schwartz
	Date: Fr Okt 24, 2003 9:31 

	Subject: Re: Learning to grammar


	In answer to Rob's query about Americans and grammar.....

I vaguely remember learning something about subjects, and 'predicates' in 2nd grade. But then I didn't go to public school. 

I do remember being exposed to an endless stream of red corrections by teachers who thought I had previously learnt it all, but wouldn't take the time to explain what all the bloody red marks meant.

One of the best English classes I do remember though was the one about 'poetic license' !

- Jay

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5107
	From: F. Mortes
	Date: Fr Okt 24, 2003 11:19 

	Subject: Re: Talking to yourself


	On Friday, Oct 24, 2003, at 10:22 Europe/Madrid, Adrian Tennant wrote:

> Julian asks:
>> Does he means that between my Japanese lessons, I should try and talk 
>> to
> myself? Has anyone, when studying a
>> language, done anything that resembled what van Lier describes?

Yes, I used to catch myself saying words and phrases in English to 
myself (but rarely aloud!), on my way home from English class. This was 
usually language that had cropped up in class and, somehow, I had found 
interesting and decided to retain. I think the process was largely 
subconscious.

Francesc



	


	Group: dogme
	Message: 5108
	From: lifang67
	Date: Sa Okt 25, 2003 1:09 

	Subject: Turning Text (Back) into Discourse


	CJ:

Yes, I too feel frustration with Bakhtin, and even, to a lesser 
extent, with Vygotsky. But the guy has good reason to be a bit 
ellipitical; he is writing right down to the finish line in a race 
against tuberculosis. 

So I find when I try to paraphrase him, I invariably end up with 
more words and not less, and less meaning rather than more. To me 
that suggests great economy, even poverty.

It also suggests a "poor" poetics: that is, like dogme, the text is 
at the point where it can't be further stripped down without cutting 
into the vitals. Not a bad working definition of a poem.

Frost says that poetry's the bit that doesn't translate, and Cleanth 
Brooks built a whole theory of poetics out of "the heresy of 
paraphrase". 

When you look at Widdowson's suggestions for teaching poetry 
("Practical Stylistics", OUP '92) a lot of what he does to show you 
what is in the poem is to paraphrase (or dare you to try) and then 
have you pick the true from the false poem. That way you notice 
what's missing. 

About a year ago, I needed a text to exemplify dictogloss, and I 
made the mistake of using Scott's limerick about the lady and the 
tiger:

There was a young lady of Niger
Who smiled as she rode on a tiger
They returned from the ride
With the lady inside
And the smile on the face of the tiger

Of course, a dictogloss is ALSO a form of text mutilation (and also 
a form of paraphrase). But it's a special kind, which turns the text 
into discourse, and only then back into text.

Just as Widdowson's technique shows you what's in the poem by 
showing you what happens when it's missing, dictogloss honors what 
Scott calls "the sanctity" or integrity of the text by giving the 
learners niggling feelings of incompletion until the text is whole 
again. That sense of disintegrity is what drives the discourse 
forward to the (re)solution of the text.

The problem was that the limerick is not really a narrative. It's a 
pleasant sound, first and foremost, with a clever outside-in twist 
at the end. The pleasant sound gives you the text framework, and 
allows the learners to get every syllable in place.

But, as I said earlier, there is a lot of evidence that Korean is a 
language without rhyme. Like the poet of Beowulf, or Sir Gawain and 
the Green Knight, Koreans are much more interested in the beginnings 
of words than in their tails, and therefore much more likely to 
notice alliteration than rhyme. 

Besides, the limerick structure is completely foreign to Korean ears 
and has to be learned. Without that maddening patter in your head, 
the text is simply reducible to a handful of simple narrative 
elements expressed in a roundabout way.

Yet the learners did it--and even left the classroom humming 
something very like "daDAdadaDAdadaDAAAA? daDAdadaDAdadaDAAAA!" to 
themselves. They did it backwards--narrative structure first, and 
then rhyme and rhythm. But they did it.

When we listen to limericks, it's "prima la musica, doppo le 
parole!" (Did I get that right, Sue?) You can see this because a lot 
of the limericks we have are kind of incoherent. My grads are 
currently working on some data from a Whole Language class in Canada 
where the teacher uses:

T: I found a poem called the Animal Fair, and I want you to listen 
to it, and after after you listen I want you to tell me all I want 
you to say any animals you remember from the poem.

I went to the animal fair
The birds and the bests were there
The big baboon
By the light of the moon
Was combing his auburn hair

You ought to have seen the monk
He jumped on the elephant's trunk
The elephant sneezed
And fell down on his knees
And that was the end of the monk!

And that's the end of the poem. No clear reason for the lengthy 
preamble about the baboon, or even any indication that the "monk" is 
the same as the baboon. No explanation of the actual mechanics of 
the monkey's demise; did the monkey fall off the trunk to his death? 
Did the elephant somehow put a knee on his own nose? Many children 
listening to the poem (and even some adults) are so wrapped up in 
the prosodic music they almost miss the bloody, and rather cryptic, 
denouement.

Sure enough, the teacher plays it as a pleasant noise, and then uses 
it to elicit a list of vocabulary items and their spellings. No 
tears for the monkey, or even any discussion of whether or not he is 
the same animal as the baboon. Prima la musica, doppo le parole!

But what I learned from the dictogloss my learners did was that 
limericks DO have narrative structure, and that in fact the music we 
so prize is related to that narrative structure. 

Labov and Waletzky (1967) argue that all narratives, even the most 
nebulous spoken ones, have the following stages (some of which are 
optional):

Abstract (summary and relevance if any): "I found a poem..." "This 
is a dictogloss about a lady and a tiger".

Orientation (the wheres and whens of setting and the whos of 
character: time, place, generally followed by a character): "I went 
to the animal fair...you ough to have seen the monk" "There was a 
young lady of Niger"

Complication (the what of the action, the crisis or problem). "He 
jumped on the elephant's trunk" "She went for a ride on a tiger."

Evaluation (This is is that moment of alienation from narrative 
where the narrator steps in and takes stock of the situation. It 
creates time and distance for understanding, and not least has the 
effect of artistically creating suspense by delaying the next stage, 
to wit...) 

Resolution (This is the solution of the crisis, tragically [for the 
lady and the monkey] or comically [for the tiger and the cruel 
Animal Fair-goer]

Coda, which serves to return the text to the present moment, that 
is, to turn text back into the ongoing discourse. "That's the end. 
Now, write down...")

You can see that in Scott's limerick, the Orientation has a slight 
upward intonation or lightly downward intonation, which 
is "answered" by the more decisively downward intonation of the 
Complication in the next line. 

The Animal Fair limerick is complicated by the fact that the 
Orientation (apparently) takes a whole limerick unto itself, but the 
pattern is the same. The two first lines are parallel, but slightly 
different, because the Orientation is slightly more questionning, 
and the complication more emphatic.

This slight upward (or lightly downward) and then strongly downward 
intonation is echoed in the short lines which delay resolution:

They came back from the ride
With the lady inside

The elephant sneezed
And fell on his knees

It's really VERY dialogic, when you listen to it. Like those 
harvesting chants they sing in Tibet (and also here in Korea) there 
is a question-answer pattern. What happened? Well...!

So what? Well, so maybe my learners were right to go at it the way 
they did. It's at the top level, the discourse level, the text 
level, that structure gets to be fun, because at that level the 
relationship between meaning and form is really NOT arbitrary (and 
since the lower levels are dependent on that discourse level, it 
NEVER was!)

That's what Bakhtin keeps wittering on about, CJ! The idea is that 
people write because of the voices in their heads. What's this story 
about then? Well, there's this lady from Niger, right? Yeah? What 
happened to her? She went for a ride on a...now, we've gotta fit the 
music...So what?...So the writer writes, responding to a kind of 
ghost in his head.

Who are these voices in the writer's head? Why, you and me, of 
course or rather the closest thing the writer can have to you me, 
some kind of mental representation of his audience.

In a sense, then, the teacher's whole job is mutilating the text. 
Well, not mutilating it, but once more giving voice to the now 
silent voices in the writer's head. What was a kind of inner 
dialogue between the writer and his imagined audience is now a real 
dialogue between the teacher doing "explication de texte" or the 
learners doing the dictogloss.

Is this kind of mutilation really mutilation? Well, it can be. I 
think you can see that some fault lines are going to be much more 
useful than others in turning text back into discourse. That is, 
there are going to be certain questions which correspond much better 
to the original dialogue in the writer's head than others. 

Maybe they will follow the the order that Labov and Waletzky laid 
out. Maybe not. There's no room in the Labov and Waletzky order for 
the rhyme and rhythm of the limerick, and this was probably the 
primary principle of composition, to which all the other elements of 
orientation, complication, etc are subordinated and related). But 
it's highly unlikely that the optimal questions for turning the 
limerick into discourse will begin or end with a list of the animals 
that the children can remember.

dk1



	


	Group: dogme
	Message: 5109
	From: MCJ
	Date: Sa Okt 25, 2003 3:22 

	Subject: Re: Learning to grammar


	At 09:33 PM 23/10/2003 -0700,

Rob wrote:

>I had no formal grammar training until high school, where we all tried to 
>stay awake as Mrs. Whatsit drew sentence diagrams and blabbered on about 
>what might as well have been Trigonometry. Sorry, Mrs. Whatsit, but it's true.

An English teacher attempted to teach me to diagram sentences in the fifth 
grade and I remember it as a constant source of frustration and proof of my 
inability to learn grammar. Sentence diagraming is a good example of a 
useless skill inflicted upon children and is one of the things that gave 
grammar teaching in schools a bad name. Had you told me in the fifth grade 
that I would one day end up teaching grammar you could have knocked me down 
with a feather.

>Now my students told me today, during our discussion of grammar McNuggets, 
>that they learned grammar in school. Hmm... I responded by saying that I 
>learned grammar from my parents, friends, books, TV, etc. without even 
>knowing a participle from a Popsicle. Or have I suppressed it all? Did I 
>have natural grammar teachers, i.e. dogmetic predecessors who knew how to 
>numb the pain?

You and your students are not talking about the same thing; and this is 
usually the case with discussions of grammar. The grammar you learned from 
parents, friends, books and so on was descriptive. You created it out of 
your own experience of language. The grammar your students learned in 
school was prescriptive.

"Descriptive grammar ... has nothing to do with the rather surreal notion 
of telling people what they should say. The other grammar, which is about 
counterintuitive, party-pooping bizarrerie, ... is called prescriptive 
grammar and is neither taught to nor discussed by linguists, except as the 
persistent little scourge that seems to have gotten hold of the Anglophone 
world." [John McWhorter, The Word on the Street: Fact and Fable About 
American English 62 (1998).]

- Bryan A. Garner, Making Peace in the Language Wars, The Vocabula Review, 
Oct. 2003,
http://www.vocabula.com/2003/VROct03Garner.asp

>I know Americans are notorious for their lack of grammar knowledge, or so 
>we're told. Did you all learn grammar in school? I don't mean when you 
>were learning a foreign or second language. Did your teachers try to tell 
>you how to use your inherited language or languages?

Grammar, which is incredibly useful to anyone who takes language at all 
seriously, is making a comeback in schools on both sides of the 
Atlantic. Mario Pei once said that "language is one of the finest products 
of man's intelligence, and should be intelligently employed and 
intelligently changed." If language use is about making choices then to 
make intelligent choices we must understand why we have made them. This 
understanding can come from a global view of language as a rule based, 
though not rule bound, system; from an awareness of grammar in the broadest 
sense.

Many EFL teachers are anxious about "grammar" and I am certain that there 
are many reasons for this, but treating grammar as if it were simply not 
important is not a professional response to a language teacher's anxiety 
about language. How we approach our subject in the classroom is one thing 
and how we understand that subject is quite another.

Diarmuid said that grammar teaching had gained a central position in EFL 
because it gives native speakers a boost over the "foreigners". Again, I 
think that we are not talking about the same thing. In a conversation with 
an Indian colleague a couple of years ago I was told that non-natives spoke 
English better than natives because they "knew the rules" while natives did 
not. His notion of speaking English well relied upon a near religious 
observance of prescriptive rules. If this is what we mean by good English 
then he was right, non-natives probably do have an advantage whenever 
teaching English as largely a matter of teaching rules.

How much grammar most EFL students actually need is certain to be a 
contentious question. Many course books dwell excessively on grammar, some 
are entirely devoted to it, but all books are written for a market and in 
response to a demand that comes from who knows where. Where I teach our 
students can do grammar tricks until you are blue in the face but they 
cannot read and reliably understand simple texts and so I tend to think 
that teaching them yet more grammar is a pointless exercise, unless your 
objective is to distribute points, and this, sadly, is often the case.

Grammar does not give us the ability to understand meaning so much as it 
gives us the ability to explain it. An understanding of grammar helps us to 
explain what we have said and why we have said it and frees us forever from 
the decrees of prescriptivists and their irrational rules about what we 
should probably have said had we been able say it.

Where you learned it is neither here nor there.

>Rob

Omar



	


	Group: dogme
	Message: 5110
	From: David Read
	Date: So Okt 26, 2003 5:04 

	Subject: Is ''dogme'' only for experienced teachers?


	As a frequent lurker (and occasional poster) on this discussion site, I'm always fascinated by the descriptions people give of their lessons. These glimpses into the classroom are certainly the most insightful and interesting for me, and a rare privilege given that most of what we do in our profession takes place behing 'closed doors'.

What strikes me as 'hidden' in these descriptions though is the obvious experience of the teacher in being able to impose some order on the potential chaos of a 'dogme' lesson. To be able to adapt to students' requests and to be able to think on your feet to come up with the most suitable way to deal with the material that emerges seems to require the kinds of competencies (excellent classroom management skills, being able to select from a range of appropriate task types) that only come after a certain amount of teaching experience. 

To digress for a moment, I co-tutor on an in-service methodology course for teachers in Kyrgyzstan. In the last session we were discussing the various benefits and drawbacks of the fringe and mainstream methods that have emerged over the years (audio-lingualism, direct method, silent way etc) and we started to talk about Suggestopedia and Community Language Learning. The teachers were extremely positive about the techniques and principles underlyin them, and so naturally I asked 'well, why don't you teach in this way?' Their general response was that they both required too much 'expertise' or 'competence' on the part of the teacher. In the case of Suggestopedia, they felt you needed to be skilled in acting, singing to carry off that type of lesson successfully. In the case of Community Language Learning, the teacher had to have an excellent knowledge of both the students' L1 and L2; that is, not only speak them, but able to analyse them as well. 

I was wondering whether any parallels could be drawn with 'dogme'. Most of the contributors to the forum appear to be fairly experienced (and forbiddingly well-read also!!), and, I imagine if you are like me, have gone through shifts and phases in your approach to the classroom. Yet, even after ten years of teaching, I still find it difficult to go 'naked' into a lesson. The only reason I know I can do it is because of those years of classroom exposure, the trials and errors of trying different activities, practising and refining different teaching techniques (drilling, eliciting, effective grouping of students), having to 'fill' 10 or 15 minutes at the beginning or end of a lesson, dealing with the unexpected questions and demands of the students. I can't imagine the frightened young man I was starting my first job and clutching my bag of CELTA tricks being able to teach in such a way. I needed the security of a lesson plan and a coursebook, the feeling of being in control (despite the fact that with the Greek teenagers I was teaching I was never in control).

I think the questions I'm trying to ask is: do you feel that dogme is an 'emergent' approach that is only possible after going through a series of other 'stages'? Is it like the way that learners of English go through different stages of trial and error before a structure 'emerges' (to borrow Scott's metaphor from 'Uncovering Grammar')? Is there a different time scale for different teachers? Could you have taught this way in your first classroom encounters? Is it, and I'm uncomfortable using this word in this context, 'trainable'? Over the last few years I've been largely involved in training teachers (especially retraining Russian teachers in Eastern Europe) and have become acutely aware of the degree to which individual teachers accept, reject, absorb or dismiss various techniques and approaches that they are exposed to. Their own teaching experiences and backgrounds often seem to be a determining factor. 

I apologise if these issues have been discussed in previous threads, but I'm fairly new to the forum and may have missed them. I just feel that there is an evolutionary aspect to my own development as a teacher, and would be interested to hear anyone's comments or reactions to this.

David

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5111
	From: Adrian Tennant
	Date: So Okt 26, 2003 7:13 

	Subject: Re: Is ''dogme'' only for experienced teachers?


	David,

I'm not sure whether my points below will answer your question or not (or
whether the points themselves are contradictory!)

- I also thought for ages that Dogme was reliant on experience (of the
teacher), being able to 'deal' with things as they come up. However ...

- Now I think that a lot is dependent on the experience of the learners
or/and on the willingness of learners to 'experience' (i.e. kids may have
little experience of the classroom and learning - compared to adults - but
are open to 'experiencing' new things.

- I'd ask people to look back at the message I posted a few weeks ago about
the Dogme book written with some students and a colleague David Walker.
David only has 3 years teaching experience - hardly a lot.

- I think we all have our Dogme moments even when we first start out.
Unfortunately, many of us have access to too much in the way of materials
and aids (tape recorders, photocopiers etc). These in themselves are NOT a
bad thing, but what is bad is that we become dependant on them.

- There are millions of teachers around the world who don't have access to
these 'aids' and here there are often more Dogme moments flourishing.

Dr Evil



	


	Group: dogme
	Message: 5112
	From: lifang67
	Date: So Okt 26, 2003 7:38 

	Subject: Re: Is ''dogme'' only for experienced teachers?


	DeaR DR:

Speaking for my own descriptions of the classroom, what is hidden is 
not my "expertise", real or otherwise, but rather all the crap 
lessons I give. Posting THOSE on this site would be like putting up 
my balding, acne-scarred mug on an internet dating site. 

Similarly, the sometimes hostile reception given to names like 
Vygotsky or A. A. Milne rather suggests that being well-read is not 
required or even ordinately admired in these parts. Again, the fact 
that things are mentioned is not necessarily evidence that they are 
typical, and could even be evidence to the contrary.

But of course there ARE a few greybeards on the list, and even a few 
bookish types, and so perhaps a better way to query your query 
(rather than answer it) would be to look in my own class of last 
Friday. 

I was teaching a group of graduates I am particularly fond of, and 
we have been dissecting a particular PPP lesson I'd assigned ("In 
the morning") which consists of a song, followed by a questionnaire, 
followed by a kind of "market survey". We did it, criticized it, and 
then I gave them the job of coming up with an alternative, non-PPP 
lesson based on the topic "In the evening". (To make it slightly 
more difficult, since people's evenings are in general somewhat less 
regular and predictable than their mornings.) 

The alternative lessonss fell neatly into two categories: "task" 
based and "chat" based. The "task" based lessons were still strongly 
materials-centred. Basically a PPP lesson run half backwards, so 
instead of:

Present: (chant or song)
Practice: (set dialogue or questionnaire)
Production: (improvised role play or openish game or stand up survey)

You've got:

Deep End Production (improvised role play, game, survey)
Present (whatever is shown to be required by gaps in the Production 
section)
Practice (set dialogue, questionnaire, language focus work)
Produce

Brumfit, who first suggested this type of "deep end" lesson back in 
1978, said that it required "banks of ready-made activities" 
and "nerves of steel", because you wouldn't know what would be 
necessary until you heard the kids trying to produce in the deepend. 
That does, to some people, suggest decades of experience and shelves 
of tomes. 

So mortals who undertake this kind of "task-based" deepend get 
around the difficulty neatly by simply imposing whatever they had 
planned to present in the middle of the lesson, and damn what the 
learners need. Yes, this defeats the purpose of deepending, but it 
makes the whole thing into interchangeable parts, and yields a 
marketable package again. And of course that's precisely how "task-
based" teaching is being brought to market.

Now, last Friday, I thought this was going to be the largest group 
of students. I was dead wrong. The largest group of students didn't 
go for "deepend" or "task based" lessons at all. Instead, they took 
the "point" of the lesson I'd assigned and turned it rather into a 
long chat about what THEY'D done the evening before, and gradually 
let the learners in one by one, boarding points (mostly in the shape 
of "icons" rather than words) and exploring the ones that seemed to 
be productive or well-shared. Sounds familiar, doesn't it?

I noticed that in addition to the difference in focus, that 
is, "task based" vs. "chat based", there was a difference in the 
type of language used. The "task based" ones DID centre on the 
repetition of grammar structures.

For example, the "surveys" involved asking the same questions 
repetitively and sorting the answers into predictable categories, 
the "improvised role plays" consisted of phone conversations with 
formulaic language which could be compared unfavorably with a native 
speaker ideal, and the games had rules which invariably suggested 
particular grammar forms and even specific vocabulary (often written 
on cards). 

What ALL of this had in common was that it was TRANSACTIONAL 
language. Keep the language, vary the customer. It was precisely the 
transactional nature, independent of the specific interlocutor, that 
made it predictable, and the predictability that made it presentable.

The chat-based lessons were very different. In some cases the 
teacher HAD prepared a particular set of language exponents that 
they'd planned to present, but in NO case were these actually 
presented. For example, one "teacher" had planned to do a survey on 
church going, but one of her "students" complained about being 
forced to go to church by her father-in-law, and a fierce debate on 
whether freedom of religion was compatible with the institution of 
the extended family ensued. Another student wanted to do a survey on 
whether people were willing to leave their children home alone in 
the evenings, but one of her students, a middle aged mother, turned 
the tables on her by complaining that SHE didn't like to be home 
alone, and telling the most horrible ghost stories as a reason....

What they ALL had in common was the INTERPERSONAL (or interactional, 
to use Jack B. Rich's term) nature of the language. Keep to your 
customer, and if possible the topic, and change the language 
instead. It was precisely that which made it unpredictable and, not 
incidentally, unmarketable.

To return to your question. Was there any particular affinity by the 
inexperienced teachers (I've got a few in that class) for the "task 
based" lesson? No, I think if anything it was the other way around. 
The inexperienced teachers tended to think MORE in terms of chat and 
sharing personal experiences, even if they didn't always have the 
language tools to do it. I really think that materials dependency is 
learned, even induced, behavior; left to ourselves, we do what comes 
naturally in a classroom, and that's NOT transactional language at 
all.

dk1



	


	Group: dogme
	Message: 5113
	From: alangorman@b...
	Date: So Okt 26, 2003 8:38 

	Subject: RE: Is ''dogme'' only for experienced teachers?


	As a fellow newcomer to this discussion site, I'm really grateful to you,
David, for posing your question so thoughtfully. (Far more thoughtfully
than I did a while back when I blurted out that I'd hated my DELTA training!!!)
As far as I see it there's a family of conundrums to be addressed here,
including:

Conundrum no. 1. How do you train a new teacher to be responsive? Classroom
dynamics can be as unpredictable and changeable as the British weather,
if they're allowed to be. Officially, CELTA and DELTA trainees are encouraged
to be responsive to their students, but (speaking for myself, but I know
I'm not the only one) the belt-and-braces preparation and detailed blow-by-blow
planning that go into observed CELTA or DELTA lessons nurture teacher responsiveness
about as much as a rehearsal for a live sex show nurtures love.

Conundrum no. 2. For the starving, better to provide a fishing rod and fishing
lessons, as the saying goes, than to provide fish. So the not-so-hidden
agenda of a lot of dogme-style teaching, as I understand it, is student
autonomy. Thus far, CELTA and DELTA are in harmony with dogme. But here's
where I think (correct me if I'm wrong, someone) dogme "teacher training"
would part company from CELTA and DELTA: dogme also encourages TEACHER autonomy.
Can teacher autonomy be "taught"? Perhaps others will have some ideas. For
myself, it's a bit like asking if you can train someone to be themselves.


Conundrum no. 3. The subject matter. Teachers, too, are students of their
subject. They are not simply jugs full of information, however much some
student types would wish this to be the case. Sometimes students ask challenging
questions which invite the old "Thank you for asking, Pedro, I'll come back
to your question tomorrow" routine (cunningly implying teacher knows the
answer, but just doesn't have time to give it right now). I've heard this
response encouraged on CELTA/DELTA trainings. A more honest response would
be "I don't know, I'll have to look it up and tell you tomorrow." Or how
about: "I don't know, but as you're the one asking the question why don't
you look it up and tell us tomorrow?" I've sometimes been fired into an
enthusiastic search in the literature by a student's question. In those
situations I feel we're like a team doing research, student and teacher
together. But I need the confidence to know that this IS an interesting
question, and not simply something any language teacher should really know
by now. Can a new teacher be trained to have that confidence? I think this
is a more straightforward issue than the ones about responsiveness and autonomy,
because it touches on knowledge rather than skill. Knowledge (about grammar,
for example) can be acquired if the trainee teacher doesn't already have
it.


Alan


>-- Message original --
>To: <dogme@yahoogroups.com>
>From: "David Read" <readdavid@h...>
>Date: Sun, 26 Oct 2003 11:04:05 +0600
>Subject: [dogme] Is 'dogme' only for experienced teachers?
>Reply-To: dogme@yahoogroups.com
>
>
>As a frequent lurker (and occasional poster) on this discussion site, I'm
>always fascinated by the descriptions people give of their lessons. These
>glimpses into the classroom are certainly the most insightful and interesting
>for me, and a rare privilege given that most of what we do in our profession
>takes place behing 'closed doors'.
>
>What strikes me as 'hidden' in these descriptions though is the obvious
experience
>of the teacher in being able to impose some order on the potential chaos
>of a 'dogme' lesson. To be able to adapt to students' requests and to be
>able to think on your feet to come up with the most suitable way to deal
>with the material that emerges seems to require the kinds of competencies
>(excellent classroom management skills, being able to select from a range
>of appropriate task types) that only come after a certain amount of teaching
>experience.
>
>To digress for a moment, I co-tutor on an in-service methodology course
for
>teachers in Kyrgyzstan. In the last session we were discussing the various
>benefits and drawbacks of the fringe and mainstream methods that have emerged
>over the years (audio-lingualism, direct method, silent way etc) and we
started
>to talk about Suggestopedia and Community Language Learning. The teachers
>were extremely positive about the techniques and principles underlyin them,
>and so naturally I asked 'well, why don't you teach in this way?' Their
general
>response was that they both required too much 'expertise' or 'competence'
>on the part of the teacher. In the case of Suggestopedia, they felt you
needed
>to be skilled in acting, singing to carry off that type of lesson successfully.
>In the case of Community Language Learning, the teacher had to have an
excellent
>knowledge of both the students' L1 and L2; that is, not only speak them,
>but able to analyse them as well.
>
>I was wondering whether any parallels could be drawn with 'dogme'. Most
of
>the contributors to the forum appear to be fairly experienced (and forbiddingly
>well-read also!!), and, I imagine if you are like me, have gone through
shifts
>and phases in your approach to the classroom. Yet, even after ten years
of
>teaching, I still find it difficult to go 'naked' into a lesson. The only
>reason I know I can do it is because of those years of classroom exposure,
>the trials and errors of trying different activities, practising and refining
>different teaching techniques (drilling, eliciting, effective grouping
of
>students), having to 'fill' 10 or 15 minutes at the beginning or end of
a
>lesson, dealing with the unexpected questions and demands of the students.
>I can't imagine the frightened young man I was starting my first job and
>clutching my bag of CELTA tricks being able to teach in such a way. I needed
>the security of a lesson plan and a coursebook, the feeling of being in
control
>(despite
>the fact that with the Greek teenagers I was teaching I was never in control).
>
>I think the questions I'm trying to ask is: do you feel that dogme is an
>'emergent' approach that is only possible after going through a series
of
>other 'stages'? Is it like the way that learners of English go through
different
>stages of trial and error before a structure 'emerges' (to borrow Scott's
>metaphor from 'Uncovering Grammar')? Is there a different time scale for
>different teachers? Could you have taught this way in your first classroom
>encounters? Is it, and I'm uncomfortable using this word in this context,
>'trainable'? Over the last few years I've been largely involved in training
>teachers (especially retraining Russian teachers in Eastern Europe) and
have
>become acutely aware of the degree to which individual teachers accept,
reject,
>absorb or dismiss various techniques and approaches that they are exposed
>to. Their own teaching experiences and backgrounds often seem to be a determining
>factor.
>
>I apologise if these issues have been discussed in previous threads, but
>I'm fairly new to the forum and may have missed them. I just feel that
there
>is an evolutionary aspect to my own development as a teacher, and would
be
>interested to hear anyone's comments or reactions to this.
>
>David
>
>[Non-text portions of this message have been removed]
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com

>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5114
	From: Jay Schwartz
	Date: So Okt 26, 2003 10:16 

	Subject: Re: Is ''dogme'' only for experienced teachers?


	(Sorry for this long tirade, sometimes 'ya just have to get things off ya
chest, ya know?')

I'm not really sure what 'experience' actually implies.

My first ESL teaching experiences were conversation classes. I was sent in
'naked' with no training. I was given a newspaper as a prop (in case I
needed it) and told 'Talk to them and be yourself. Don't try to teach them
anything. Just get them to open up, and when they do, stop talking and
listen to what they say and how they say it'. I was told I could use what
ever grammar skills books I liked for practice, but nothing was forced on
me. After a while, apparently, the powers that be thought I got on well
enough with the students as their feedback was positive. So eventually I was
sent down the path of some in-service training. In class, once the students
were comfortable with me , they started bringing in their every day
communication dilemas, wanting to know how to say things in order to survive
the perils and pitfalls of thier daily routine.

Those first positive teaching experiences were intensely motivating and
confidence building for me, and were forever etched on my 'teaching' psyche.
Ironically, looking back now, being older and wiser in the ways of
mainstream ESL/EFL methodolgy, the only hallmark (and test) of having
satisfied and fulfilled students in my those seminal teaching experiences
was that 'I wasn't boring'.

Later, the more technical knowledge of teaching I gained, the more I began
to worry about 'performance' issues and the more I began to feel apart from
my students. Eventually with experience however, a balance emerged between
what I felt was 'natural' for me to do in the classroom and what I felt was
'expected' of me as a 'professional'.

Yes, knowing what I know now, I can reflect back and say technically 'I
should've done this' or 'I could've done that', and certainly today I do do
things differently. But I don't think my 'technical knowledge' necessarily
makes me a better DOGME teacher today (in my interpretation of DOGME), it
just makes me a better teacher technically.

I think being successful as a teacher, or a DOGME teacher, is more than
having "excellent classroom management skills, (and) being able to select
from a range of appropriate task types" or of course being a 'resource
manager'. These items make for a more efficient teacher, which is what we
should all strive to be for our students' sake. But I think constantly
sacrificing the potential learning opportunities chaos brings, for
efficiency's sake is like denying that reality exists.

For me 'doing it DOGME style' is a mindset more than anything. It's a matter
of being open to the chaos rather than desiring to control it. It's a matter
of learning from and working with the chaos, and reveling in the fact in the
end that you and your students have negotiated something real, that they can
go out into the chaos of the real world with and use.

What is chaos itself, if not a naturally occurring sequence of events, ....
like life? Aren't we supposed to be teaching life skills? Or are we teaching
something else, something perhaps unnatural? Our students leave the
classroom and have to survive in an imperfect world. So why is there this
issue of expecting a perfect world in the classroom or perpetuating the myth
that what we 'perfectly pull off technically' in the classroom will work in
the imperfect world?

If you are walking into the classroom afraid of making mistakes, losing
control or of being accused of doing something wrong by your peers, your
teaching practice will be affected. I think students themselves are the best
judges of whether you are doing something right or wrong and not
supervisors, exam boards or syndicates, professional licensure boards,
goverments, etc. To me, DOGME is about students taking control of their own
chaos and our getting them to understand that. As the advert reads
'Experience helps, but is not necessarily needed. On the job training will
be provided."

- Jay



	


	Group: dogme
	Message: 5115
	From: Tom Topham
	Date: So Okt 26, 2003 11:08 

	Subject: Re: The dogme coursebook/textbook?


	>Maybe it's a question of *the* book versus *a* book?
>
>Rob

I am also soon to start a dogme book, with my new advanced group starting 
soon. Thanks to those on the list who have described the process in enough 
detail to make it sdound feasible.

I think books are the way to go, or at least a starting point before 
attempting *the* book, if indeed the intention is to make it something other 
than a typical mass market product.

Tom

_________________________________________________________________
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	Group: dogme
	Message: 5116
	From: Tom Topham
	Date: So Okt 26, 2003 11:35 

	Subject: Re: thoughts on van Lier


	...The researchers then split the volunteers into two
>groups and let one group sleep while keeping the other awake. After 12 
>hours
>they bombarded both groups with more new words. The group that had slept
>could understand the new words but the non- sleepers could not. This shows
>that only the sleepers retained the ability to generalise, says team member
>Daniel Margoliash.

Spounds to me more like proof that people's brains work better when they 
aren't tired.
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	Group: dogme
	Message: 5117
	From: David Read
	Date: So Okt 26, 2003 10:34 

	Subject: Re: Is ''dogme'' only for experienced teachers?


	Hi Jay,

Like you, my interest in dogme stemmed from a feeling that my technical 'efficiency' was standing in the way of the teaching and learning experience I wanted to have in my classroom. My lessons had become like complex military strategies, with every step and stage planned in the most minute detail. They were exceptionally professional, and the students seemed to enjoy them, but I was beginning to feel that the plan was everything and the students were beginning to become secondary (even irrelevant) to the desire to 'get through' what I'd decided to do with them. 

I don't think I want to suggest that teaching is just technique, rather that to be able to effectively handle the chaos that might arise when we open ourselves up to a more spontaneous way of dealing with language in class requires a certain skill that can only develop over time. It certainly did in my class. I mean, I feel there's good chaos and bad chaos. 

To give an example from my own experience, after I'd been teaching for about a year, I managed to relax a bit more and was willing to admit a bit more freedom in my class. Often we would abandon the coursebook and just chat about things that interested them and me, and I would try to provide them with the language they needed and to clarify various points. And in looking back on it now, they were very dogme lessons. But when I think back to those lessons, what was REALLY happening was that maybe two or three students were engaged in the discussion and language analysis, and there were 20-22 other students who were falling asleep, drawing in their notebooks, staring out of the window etc. Back then though, that was good enough for me - I didn't really have the procedural knowledge (borne out of experience) to engage the other students. Nowadays, I think that is less likely to happen in my class. I can allow language to spontaneously arise, but I also know how to organise the discussion, group the students etc to make sure that it's not just a small percentage of the class who are involved. It's good chaos rather than bad chaos.

Maybe our difference of opinion is just a question of degree, the amount of chaos we're willing to allow in our classes. I think I'm still a little unwilling to allow a lesson to really 'open up' of its own volition without imposing some kind of artificial structure on it. The classroom, I think, 'should never have to deny being a classroom' (Van Lier); by its very nature it's an artificial construct: there is an obvious imbalance of knowledge and power (we know the language better than the students and they wouldn't be there if we didn't). While we may be able to diffuse some of that artificiality by allowing the 'real' world in, it can ultimately only reflect reality, it can't be reality...and, to be honest, I don't think I would want it to. There are times when we need to do classroom-like stuff such as getting students to work in groups, give them time limits, change activities to prevent boredom setting in, trying to involve the weaker or shyer students. I think these are the techniques I'm talking about. These aren't things that we would necessarily do in 'real' life - if I met my students in the pub I wouldn't ask them to go into a corner for five minutes and prepare what they want to say to me - but they are necessary if we are going to create a healthy chaos during our lessons. 

i think you're right, dogme is a mindset, but I don't think it can only be that. It needs to be accompanied by some important professional competencies that are only acquired over time and through experience - at least that's true in my case, other people may be different!

David 
----- Original Message ----- 
From: Jay Schwartz 
To: dogme@yahoogroups.com 
Sent: Sunday, October 26, 2003 4:16 PM
Subject: Re: [dogme] Is 'dogme' only for experienced teachers?


(Sorry for this long tirade, sometimes 'ya just have to get things off ya
chest, ya know?')

I'm not really sure what 'experience' actually implies.

My first ESL teaching experiences were conversation classes. I was sent in
'naked' with no training. I was given a newspaper as a prop (in case I
needed it) and told 'Talk to them and be yourself. Don't try to teach them
anything. Just get them to open up, and when they do, stop talking and
listen to what they say and how they say it'. I was told I could use what
ever grammar skills books I liked for practice, but nothing was forced on
me. After a while, apparently, the powers that be thought I got on well
enough with the students as their feedback was positive. So eventually I was
sent down the path of some in-service training. In class, once the students
were comfortable with me , they started bringing in their every day
communication dilemas, wanting to know how to say things in order to survive
the perils and pitfalls of thier daily routine.

Those first positive teaching experiences were intensely motivating and
confidence building for me, and were forever etched on my 'teaching' psyche.
Ironically, looking back now, being older and wiser in the ways of
mainstream ESL/EFL methodolgy, the only hallmark (and test) of having
satisfied and fulfilled students in my those seminal teaching experiences
was that 'I wasn't boring'.

Later, the more technical knowledge of teaching I gained, the more I began
to worry about 'performance' issues and the more I began to feel apart from
my students. Eventually with experience however, a balance emerged between
what I felt was 'natural' for me to do in the classroom and what I felt was
'expected' of me as a 'professional'.

Yes, knowing what I know now, I can reflect back and say technically 'I
should've done this' or 'I could've done that', and certainly today I do do
things differently. But I don't think my 'technical knowledge' necessarily
makes me a better DOGME teacher today (in my interpretation of DOGME), it
just makes me a better teacher technically.

I think being successful as a teacher, or a DOGME teacher, is more than
having "excellent classroom management skills, (and) being able to select
from a range of appropriate task types" or of course being a 'resource
manager'. These items make for a more efficient teacher, which is what we
should all strive to be for our students' sake. But I think constantly
sacrificing the potential learning opportunities chaos brings, for
efficiency's sake is like denying that reality exists.

For me 'doing it DOGME style' is a mindset more than anything. It's a matter
of being open to the chaos rather than desiring to control it. It's a matter
of learning from and working with the chaos, and reveling in the fact in the
end that you and your students have negotiated something real, that they can
go out into the chaos of the real world with and use.

What is chaos itself, if not a naturally occurring sequence of events, ....
like life? Aren't we supposed to be teaching life skills? Or are we teaching
something else, something perhaps unnatural? Our students leave the
classroom and have to survive in an imperfect world. So why is there this
issue of expecting a perfect world in the classroom or perpetuating the myth
that what we 'perfectly pull off technically' in the classroom will work in
the imperfect world?

If you are walking into the classroom afraid of making mistakes, losing
control or of being accused of doing something wrong by your peers, your
teaching practice will be affected. I think students themselves are the best
judges of whether you are doing something right or wrong and not
supervisors, exam boards or syndicates, professional licensure boards,
goverments, etc. To me, DOGME is about students taking control of their own
chaos and our getting them to understand that. As the advert reads
'Experience helps, but is not necessarily needed. On the job training will
be provided."

- Jay


Yahoo! Groups Sponsor 
ADVERTISEMENT




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5118
	From: Adrian Tennant
	Date: So Okt 26, 2003 11:41 

	Subject: Re: Is ''dogme'' only for experienced teachers?


	Dear Alan,

It seems obvious to me that the trainers you had on your DELTA and CELTA
courses were not particular good.
Why do I say this?

Well as a trainer to me one of the most important parts of the (lesson)
process is the feedback. What I'm looking for is awareness in feedback. A
lesson that is 'brilliant' but where the trainee is not aware is not what I
want because where will they 'go' after the course. If a trainee is 'aware'
during feedback the are more likely to develop after the course.

Now, sure as a trainer I'm faced with a bit of a dilemma as there is more
emphasis put on planning & during the lesson in terms of the 'official
criteria'. But, as a trainer there must be room for me to be sensible and
look at the 'process' of the teaching not just the 'product'.

Dr Evil



	


	Group: dogme
	Message: 5119
	From: alangorman@b...
	Date: So Okt 26, 2003 1:03 

	Subject: Re: Is ''dogme'' only for experienced teachers?


	Hi Doc

Well, I can't compare my trainers with others, but my criticism is levelled
at (aspects of) the training more generally, not at individual trainers.
In fact feedback was an important part of the assessment process in my CELTA
and DELTA courses. Structurally, even so, you were expected to plan your
"military campaign" (as someone has put it in this discussion) in advance
down to the last manoevre, and then explain why you won or lost the "battle"
(i.e. the objectives of the lesson) in your feedback. I don't think this
approach truly encourages teacher responsiveness in the classroom, partly
because of the fear (of "failure") it generates in the trainee teacher. 

With your own trainees do you have a method for minimising the fear factor
and making the assessment experience more enjoyable?

Alan


>-- Message original --
>To: <dogme@yahoogroups.com>
>From: "Adrian Tennant" <adrian.tennant@n...>
>Date: Sun, 26 Oct 2003 11:41:23 -0000
>Subject: Re: [dogme] Is 'dogme' only for experienced teachers?
>Reply-To: dogme@yahoogroups.com
>
>
>Dear Alan,
>
>It seems obvious to me that the trainers you had on your DELTA and CELTA
>courses were not particular good.
>Why do I say this?
>
>Well as a trainer to me one of the most important parts of the (lesson)
>process is the feedback. What I'm looking for is awareness in feedback.
A
>lesson that is 'brilliant' but where the trainee is not aware is not what
>I
>want because where will they 'go' after the course. If a trainee is 'aware'
>during feedback the are more likely to develop after the course.
>
>Now, sure as a trainer I'm faced with a bit of a dilemma as there is more
>emphasis put on planning & during the lesson in terms of the 'official
>criteria'. But, as a trainer there must be room for me to be sensible and
>look at the 'process' of the teaching not just the 'product'.
>
>Dr Evil
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5120
	From: Jay Schwartz
	Date: So Okt 26, 2003 2:48 

	Subject: Re: Is ''dogme'' only for experienced teachers?


	Hi David,
Good thoughts there! I'll certainly agree to you that mindset + experience =
better Dogme than just mindset or experience alone. No one is questioning
the value of teacher development and training and the benefits it brings to
the classroom. BUT, I think some of this issue of control and chaos really
comes back to teachers wanting to be teachers rather than allowing their
students to also be 'teachers'.

It also concerns me there are those who believe that DOGME is not for the
faint of heart, or that this list should have a disclaimer on the homepage
reading something like "Don't try this home... the members of this list are
trained professionals, yadi yadi yada". At what point can we validly say to
a colleague ... "ah... I think your ready for a DOGME lesson, my boy!" How
much experience does a teacher have to have? AND, If there is any benefit at
all to the whole DOGME ideology, then how long is the waiting period before
the powers that be put the 'good seal of technical merit' on it and on
teachers' foreheads so that students can experience DOGME moments for
themselves?

My son is 7 years old. In the mornings lately, he's asking me for a sip of
my coffee. My gut reaction is to pat him on the head, smile down on him from
up on high and say .... "NO! Your too little". Objecting, Harris says, "I'm
not little, you "saying me" everyday I'm a big boy!" (remember he's
bi-lingual, more Greek than English). My retort is "Yes Harris, you are a
big boy, .....but you aren't old enough to drink coffee yet!"

Of course I began to ponder the exact age drinking coffee should be 'legal'.
Then I thought of my older sister making iced coffee for herself, drinking
half and then sneaking me the rest when I was about 7. Needless to say, I am
a 'big coffee drinker' now.

I don't think anyone said DOGME was about letting go and losing control.
Anyway, what are we afraid of losing control of? I don't think we're talking
about behavior issues here. We're talking about freedom of expression,
freedom of personalizing content, freedom of improvisation, freedom to take
risks and other qualities that "Lightbrown and Spada" claim good language
learners exhibit (How Languages are Leaned, OUP).

In fact I think a DOGME teacher is perhaps more in control in many ways. But
I also think "control" is the wrong word for all of this. I think
"nurturing" would be better. We should be nurturing our students to create
their own material (and I don't mean only paperwork here!). But this will
only happen if we allow students to be 'teachers' and let 'inexperienced'
teachers get down to the nitty gritty of being affective nurturers without
fear of failure or of "being too young".
- Jay

By the way, I did give my son I sip of my coffee. He stuck out his tongue,
made a sour face and then wanting to impress said..."good!". My daughter (6
years old next month) immediately wanted some too. Being the free spirit
that she is, she didn't ask though and she certainly didn't sip! She GULPED
and I could tell she loved every drop of it! :)



	


	Group: dogme
	Message: 5121
	From: djn@d...
	Date: So Okt 26, 2003 4:38 

	Subject: Re: Learning to grammar


	Rob,

In my venerable grammar school - I assume most people know that English grammar 
schools are so named because that is where, traditionally, pupils learnt the grammar of 
Latin - we were taught "grammar", but later life suggested that those lessons should 
have been entitled: "English usage."

We were taught to do SENTENCE ANALYSIS in neat tables but more importantly were 
drilled in the correct use of due to/owing to and things of that kind and making sure we 
wrote "A number of our ships is missing" and not 'are.'

I leave it to Rob to fight the good fight and get his students to see that "learning the 
grammar" is not the same as learning the language.

Dennis



	


	Group: dogme
	Message: 5122
	From: Adrian Tennant
	Date: So Okt 26, 2003 5:09 

	Subject: Re: Is ''dogme'' only for experienced teachers?


	> With your own trainees do you have a method for minimising the fear factor
and making the assessment experience more
> enjoyable?

Hi Alan,

I'd hope I'd be able to say 'Yes' BUT the way CELTA & DELTA is structured
with every TP being a judgement it's difficult.
For me observation should be a basis for development, but certainly in such
courses it's the main basis for assessment.

So, the probable answer is: No, not really.

Dr E



	


	Group: dogme
	Message: 5123
	From: djn@d...
	Date: So Okt 26, 2003 6:43 

	Subject: Re: Week 5.4 - Part II : All tenses


	Rob,

"The customer is always right"


'All the tenses in one hour, one day, one week.'

I used to have a short text I wrote (and it I may still have it, but where...where....)
which tried, very superficially, to respond to a request similar to your students voiced.

You could easily write your own version, if you find the idea useful.

It was called "A love story", was a letter and began something like:


"I am sitting here at my desk [change to 'computer' today] to write: 

" I love you.
I loved you the first time I saw you. 
I have loved you from that first day.
I'll love you tomorrow, next day, next week next year. ...." etc. etc,. 

You get the idea.

The last paragraph was something like:

"Had it not been for the fact that I was engaged when I first saw you, and had it not 
been for the fact that........ I would have said something earlier."

It's quite fun to try and write such a slight piece containing all the tenses, and you could 
extend the idea and turn it into a dialogue or piece for four voices etc.

At least you would be able to say: "Well, we did all the tenses in one day."

Dennis



	


	Group: dogme
	Message: 5124
	From: alangorman@b...
	Date: So Okt 26, 2003 7:37 

	Subject: Teacher training


	Thanks for that reply, Dr E.! It's encouraged me to continue thinking
- and feeling - about teacher training. Or possibly there's a previous discussion
somewhere? I have this feeling that the theme of teacher training ties together
at least three recent dogme threads, probably more.

Thread 1. Possible dogme book or books. If such a project becomes a "product"
of some sort it will be very different from its "rivals" and will be available
for teacher development (what else?)- so it's bound to find its way onto
the shelves of teacher training institutions. Will this thing be treated
as just another "method" or "approach"? Initially, those with a vested interest
in the status quo may try this on, but in the longer run, with enough critical
mass of teachers and trainers behind it ... Eventually the criteria of teacher
assessment could be affected, affecting in turn the structure of training
courses. I mean, is it revolutionary, or what?

Thread 2. Is dogme only for experienced teachers? Not if it finds its way
into teacher training contexts.

Thread 3. Homework etc. There's no one-size-fits-all task, the skill is
to elicit what's uniquely appropriate for each group of learners at a particular
time (that week, that day). Can teachers be trained to develop/acquire the
skill of facilitating unpredictable responses from learners? This won't
be training as we currently know it, because it won't be possible to write
into a lesson plan exactly what will be done in class and exactly what the
homework will be. Ok, there'll be a back-up plan in case of need. We need
a security blanket from time to time.

To summarise: it looks as if dogme is about flexible pragmatism - creativity
- in the classroom, which training courses such as CELTA and DELTA simply
aren't structured to deliver at the moment.


Alan



>-- Message original --
>To: <dogme@yahoogroups.com>
>From: "Adrian Tennant" <adrian.tennant@n...>
>Date: Sun, 26 Oct 2003 17:09:50 -0000
>Subject: Re: [dogme] Is 'dogme' only for experienced teachers?
>Reply-To: dogme@yahoogroups.com
>
>
>> With your own trainees do you have a method for minimising the fear factor
>and making the assessment experience more
>> enjoyable?
>
>Hi Alan,
>
>I'd hope I'd be able to say 'Yes' BUT the way CELTA & DELTA is structured
>with every TP being a judgement it's difficult.
>For me observation should be a basis for development, but certainly in
such
>courses it's the main basis for assessment.
>
>So, the probable answer is: No, not really.
>
>Dr E
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com

>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5125
	From: Richard Cusick
	Date: Mo Okt 27, 2003 12:28 

	Subject: Re: Is ''dogme'' only for experienced teachers?


	--- Adrian Tennant <adrian.tennant@n...>
wrote:

> 
> - I think we all have our Dogme moments even when we
> first start out.
> Unfortunately, many of us have access to too much in
> the way of materials
> and aids (tape recorders, photocopiers etc). These
> in themselves are NOT a
> bad thing, but what is bad is that we become
> dependant on them.
> 

It is bad for learners to become dependent on
teachers.

Ultimate dogme is "learn without the teacher."

RC

__________________________________
Do you Yahoo!?
Exclusive Video Premiere - Britney Spears
http://launch.yahoo.com/promos/britneyspears/


	


	Group: dogme
	Message: 5126
	From: sandra natalini ribeiro
	Date: Mo Okt 27, 2003 2:48 

	Subject: Re: The dogme coursebook/textbook?


	--- In dogme@yahoogroups.com, "Tom Topham" <tom_topham@h...> wrote> 
> 
I am also soon to start a dogme book, with my new advanced group 
starting 
> soon. Thanks to those on the list who have described the process 
in enough 
> detail to make it sdound feasible.
> 
> Hello Tom, and the other people who had their students write books, 
or would like to do so: I have a comment here, and I will ask you to 
forgive me if I'm being repetitive, since I know this question has 
been raised before.
The thing is, you write a book with your students, or your students 
write a book with you, which is better. No question this is going to 
be a very good exercise for the students, and for you as a teacher. 
No doubt it will generate a great deal of discussion, questioning , 
trying out, building and re-building, processes of all kinds and all 
the healthy stuff that makes the students learn. But it should have a 
purpose, too...I mean, when you propose it to the students, the 
students must want to do it, right? And how will you propose it? 
We'll write our own book? Your students might question, who will use 
the book? 
You see, my point here is if you write a book for another group to 
use, the book will be as foreign and imposed to the other group as 
Headway, or Interchange would be. If, on the other hand, you do it 
for the group itself to use, they will be using a book they have 
written themselves. I reckon it would miss a lot on prediction and 
antecipation, not to mention they'd know the "answer key"...So, I 
think that it would be a better idea, and more in tune with Dogme (if 
I dare say...) to have your students write exercises to be exchanged 
and shared: Not a book, but loose exercises, texts, listening 
activities that they would create and then exchange class by class, 
people would perform each other's tasks. At the end, you could have a 
folder with all the activities for the students to take home, or all 
the activities posted up and displayed around the school or the 
class..whatever your students preferred. Maybe even a book, but a 
book to be read, that tells a story, that shows an experience "here 
is what we did"...not a TEXTBOOK to be "solved", because then again, 
who would solve it, and take some benefit from that?
This just my point of view, and a suggestion of mine...If you still 
like the idea of having a textbook, I'm sure your students will learn 
an awful lot...So go ahead and super-good luck!
Sandra



	


	Group: dogme
	Message: 5127
	From: Diarmuid Fogarty
	Date: Mo Okt 27, 2003 5:34 

	Subject: Ultimate Dogme


	RC wrote: "Ultimate dogme is learn without the teacher".

This isn't ultimate dogme, it's just the next step in any learning experience (whether dogme or not). It should be happening *throughout* the learning process as well (rather than being left at one extreme as "ultimate" might imply). 






StFrom: Richard Cusick 
To: dogme@yahoogroups.com 
Sent: Monday, October 27, 2003 12:28 AM
Subject: Re: [dogme] Is 'dogme' only for experienced teachers?


--- Adrian Tennant <adrian.tennant@n...>
wrote:

> 
> - I think we all have our Dogme moments even when we
> first start out.
> Unfortunately, many of us have access to too much in
> the way of materials
> and aids (tape recorders, photocopiers etc). These
> in themselves are NOT a
> bad thing, but what is bad is that we become
> dependant on them.
> 

It is bad for learners to become dependent on
teachers.

Ultimate dogme is "learn without the teacher."

RC

__________________________________
Do you Yahoo!?
Exclusive Video Premiere - Britney Spears
http://launch.yahoo.com/promos/britneyspears/
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	Group: dogme
	Message: 5128
	From: Diarmuid Fogarty
	Date: Mo Okt 27, 2003 5:51 

	Subject: Re: Re: The dogme coursebook/textbook?


	I accept a lot of what Sandra says, but...

in my experience the book writing had a very clear purpose. It was to help students see that they could do something in English that they considered next to impossible. Not only that, but they could do it well. The purpose they were given (which is the same as the purpose they took on) was to fulfil my expectations as somebody who they liked and respected, in the same way that I suggested the idea to them because I liked and respected them. The final product was not the central goal.

Of course, it would need a readership and I asked them if they would object to me putting it on the internet and showing my fellow teachers. They had no problem with that idea. The next time a topic from their coursebook comes up in another class's discussion, there is every possibility that I will photocopy it and use it with the class. I disagree that their coursebook would be as foreign to other students as the likes of Headache. After all, it was written by students of the same nationality as most of my students. The authors were of the same age range and my experience has taught me that interests amongst the students rarely vary widely. My students were also aware of the fact that sex, death and money make for good reading! But the main thing I did with the coursebook was photocopy it and give it to all of the authors as a memento. The rubbish bin was empty at the end of the class and the tabletops were clean! In other words, rather than a "here is what we did" book, my students got a "here is what we made" book. 

The thing is, if our students end up writing exercises for other classes, how does this really differ in any way from a book for other classes, which is really a collection of the same? I think the best tactic is to view the coursebook writing thing as process-driven rather than product-driven. At the end of it all, let the coursebook be a memento. If the students want to test their material on each other, let them do so but for this purpose alone. This way the exercises have real purpose, and their victims can gain notoriety by being included in the Acknowledgements section.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5129
	From: Diarmuid Fogarty
	Date: Mo Okt 27, 2003 6:24 

	Subject: No Experience Required


	Hi David
No, I don't think dogme is for experienced teachers only., but largely because I don't see it as prescriptive, but descriptive. That is, a lesson does not have to follow dogme guidelines. I use the term "dogme" to describe something that happens within - or even throughout - a lesson. In that respect, your comparison with suggestopaedia and CLL doesn't hold tight. Dogme is not a method or an approach. It's a label that is applied to moments of meaningful communication in the classroom. It can be used in conjunction with or instead of the most traditional methods of teaching and the hope is that as these moments break down artificial barriers, they will extend for longer. The alternative is to tach without "freedom". You yourself wrote that you were "willing to admit a bit more freedom in your class". What does that imply about your classroom environment before this step? A dictatorship? A tyrrany? Are these the models for creativity and licence? I think dogme works on the assumption that people can learn from each other without the need to separate the teacher from the learner. Perhaps because of this, I don't think it is easy for some people to embrace the whole dogme thing. It sits at odds with the view a lot of them have about the classroom, about society and about the world. It's the same kind of conflict that has some people bashing the likes of Summerhill and waiting to see it fail (for more about Summerhill see www.summerhillschool.co.uk although users of Headache Advanced will already be familiar with it...oh, the irony). 

The rationale for teaching a la dogme is a belief that it will engender more potential learning experiences, not that it is a scientific method, proven to have effect. Meaningful conversation would imply genuine interest in what is being said, leading to more of a personal investment on behalf of all, leading to better memory of the event, leading to better retention of the language. There is an awareness that dogme is not perfect, nor is it "the answer". But it is probably better than the alternative. The truth of the matter is that with all of your carefully prepared drills and timings and groupings, you can't eradicate the chaos. I don't mean the good/bad chaos that is observable, I mean the chaos that is learning and over which you have no control whatsoever. 

As for reality, the classroom reality is real. Unless we are operating with a different understanding of reality. Is there some sort of objective reality that we can measure the classroom against? Reality is...wait for it...socially constructed. As such, the classroom and the interactions within it are as real as any pub conversation, directed or not. That we use different techniques in a classroom is because the construction of classroom reality puts us in a position where we are expected to direct conversations and activities...which brings us to your question...do you have to be experienced to do this?

And I said, no. You may have to be experienced to do it without many errors, but we all know what to say about errors, don't we? All you need is to be prepared to go into a classroom and work with whatever is in front of you. If you bumble around, you need to be prepared to make mistakes and to be able to learn from them. Anyone can do that, *if they want to*. So, perhaps you need to be committed rather than experienced (and I'm aware of the punning potential).

Apologies if any of this sounds hectoring. Screams from the kids' bedroom indicate that an editorial reading is out of the question.

Diarmuid



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5130
	From: lifang67
	Date: Mo Okt 27, 2003 7:59 

	Subject: Re: The dogme coursebook/textbook?


	I'd just like to add to what Diarmuid said, particularly since 
Sandra was voicing a qualm I that had occurred more than once to me.

The necessity of a large or even plural audience is often wildly 
overstated, often by those with a firm eye on economies of scale. 

As Dennis points out, I often write (and always paint) for an 
audience of myself plus (anyone else who might be interested, but 
usually anyONE). My last six books have been written for my 
students' eyes alone. 

A lot of writers (and maybe all learners) are modest like this. The 
problem with publishers is that not enough of them are.

Why can't a textbook have the same readership, and even the same 
function, as the note on the refrigerator door?

dk1



	


	Group: dogme
	Message: 5131
	From: Adrian Tennant
	Date: Mo Okt 27, 2003 8:14 

	Subject: Re: Re: The dogme coursebook/textbook?


	Sandra,

Did you read the piece posted by me written by my colleague David Walker on
the process of the students writing their own coursebook.
Of course they work in groups writing activities and swapping, trying them
out, commenting, reformulating. You can't just 'write a book'. After all,
any EFL book is simply a collection of activities knitted together.
The purpose shouldn't be the final product but rather the process. But, as
David said in his article, 'you should see the look of pride on the
student's faces when they were given their own copies of the book'.
Personally, I think they are far more likely to look back over things than
if the material is in any other form.

Dr E



	


	Group: dogme
	Message: 5132
	From: djn@d...
	Date: Mo Okt 27, 2003 10:30 

	Subject: Re: Re: The dogme coursebook/textbook?


	Isn't the word 'textbook' being used too loosely here - not by dk1, but by others earlier in 
this discussion?

Surely, at most, what is being written, or what is proposed is not a textbook but a unit or 
a couple of units at most.

Dennis



	


	Group: dogme
	Message: 5133
	From: David Read
	Date: Mo Okt 27, 2003 1:27 

	Subject: Re: No Experience Required


	hi Diarmuid,

I think you're right in that comparisons with other 'methods' are inappropriate in relation to dogme. I want to fit dogme into a set of clear, well-expressed guidelines that will give me a clear direction when I go into the classroom ('do this and you're dogmeing'!). But I realise that it's more of an attitude, a willingness to accept those moments that aren't planned because they do have more meaning for the students than anything we might impose upon them.

All I was trying to do was be honest about my own difficulties in coming to terms with that concept and relate that to my own development as a teacher. You wrote in your post:

"The alternative is to tach without "freedom". You yourself wrote that you were "willing to admit a bit more freedom in your class". What does that imply about your classroom environment before this step? A dictatorship? A tyrrany? Are these the models for creativity and licence?"

I chose my words very carefully, and you're right, I was only willing to allow 'a bit' of freedom. I was a very young, inexperienced teacher, facing large classes of bored, unmotivated Greek teenagers late at night. My inability to control my class was exposed on a daily basis. My shaky technical knowledge of the English language was equally up for grabs. The only thing I could refer back to was what I was taught on my CELTA course, and planning for dear life was one of them. Maybe I wouldn't go so far as to call them 'dictatorial' or 'tyrannical'. 'Rubbish' would perhaps be a more accurate description, and I did try to limit the show trials and student executions to an absolute minimum. And those moments of 'freedom' were absolutely terrifying for me: what if I didn't know the answer? What if I didn't know what to do? How could I do something meaningful and useful with it, rather than just standing there and saying 'well, that's a good question'. What if I went with it and (as so often happened) I lost 80% of the students' attention in the process and control of the class at the same time. At that point, I didn't know enough to admit what I didn't know. All I could do was push them back in the direction of the lesson I'd planned. 

Maybe the Summerhill analogy is more appropriate to dogme in some respects, though I think the difference is that, in that institution, there are shared assumptions on both the teachers' and the students' part when they go in the classroom. In most EFL settings, students come with varying expectations of what teaching and learning is and the teacher has to negotiate and adapt to them. There may also be institutional constraints on what is permissible in the classroom. 

So yes, I think I am having problems grasping the concept of dogme. There are clearly some teachers for whom it's an instinctive and natural thing, but I don't count myself among them. But I do want to understand it, for the benefit of both me and my learners. I was beginning to feel that there was something 'wrong' in my lessons, that they had become artificial and were more focussed on my own performance than on how I could respond naturally to the students' needs. But it is difficult, at least for me, and this discussion forum does help to clarify many aspects of it. I was just interested to know whether other people felt they would have had problems adopting this attitude earlier in their career when the classroom was already a pretty confusing and chaotic place (and the idea of courting chaos seemed naturally a bit strange!).

David
----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: Monday, October 27, 2003 12:24 PM
Subject: [dogme] No Experience Required


Hi David
No, I don't think dogme is for experienced teachers only., but largely because I don't see it as prescriptive, but descriptive. That is, a lesson does not have to follow dogme guidelines. I use the term "dogme" to describe something that happens within - or even throughout - a lesson. In that respect, your comparison with suggestopaedia and CLL doesn't hold tight. Dogme is not a method or an approach. It's a label that is applied to moments of meaningful communication in the classroom. It can be used in conjunction with or instead of the most traditional methods of teaching and the hope is that as these moments break down artificial barriers, they will extend for longer. The alternative is to tach without "freedom". You yourself wrote that you were "willing to admit a bit more freedom in your class". What does that imply about your classroom environment before this step? A dictatorship? A tyrrany? Are these the models for creativity and licence? I think dogme works on the assumption that people can learn from each other without the need to separate the teacher from the learner. Perhaps because of this, I don't think it is easy for some people to embrace the whole dogme thing. It sits at odds with the view a lot of them have about the classroom, about society and about the world. It's the same kind of conflict that has some people bashing the likes of Summerhill and waiting to see it fail (for more about Summerhill see www.summerhillschool.co.uk although users of Headache Advanced will already be familiar with it...oh, the irony). 

The rationale for teaching a la dogme is a belief that it will engender more potential learning experiences, not that it is a scientific method, proven to have effect. Meaningful conversation would imply genuine interest in what is being said, leading to more of a personal investment on behalf of all, leading to better memory of the event, leading to better retention of the language. There is an awareness that dogme is not perfect, nor is it "the answer". But it is probably better than the alternative. The truth of the matter is that with all of your carefully prepared drills and timings and groupings, you can't eradicate the chaos. I don't mean the good/bad chaos that is observable, I mean the chaos that is learning and over which you have no control whatsoever. 

As for reality, the classroom reality is real. Unless we are operating with a different understanding of reality. Is there some sort of objective reality that we can measure the classroom against? Reality is...wait for it...socially constructed. As such, the classroom and the interactions within it are as real as any pub conversation, directed or not. That we use different techniques in a classroom is because the construction of classroom reality puts us in a position where we are expected to direct conversations and activities...which brings us to your question...do you have to be experienced to do this?

And I said, no. You may have to be experienced to do it without many errors, but we all know what to say about errors, don't we? All you need is to be prepared to go into a classroom and work with whatever is in front of you. If you bumble around, you need to be prepared to make mistakes and to be able to learn from them. Anyone can do that, *if they want to*. So, perhaps you need to be committed rather than experienced (and I'm aware of the punning potential).

Apologies if any of this sounds hectoring. Screams from the kids' bedroom indicate that an editorial reading is out of the question.

Diarmuid



[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 5134
	From: djn@d...
	Date: Mo Okt 27, 2003 2:39 

	Subject: Re: No Experience Required


	David,

Diarmuid has said most of it, but don't forget, either, lessons that go wrong.(dk1 made 
this point very recently) They are reported, on this list at least, but they don't attract as 
much attention as accounts of what went well.


Dennis



	


	Group: dogme
	Message: 5135
	From: sandra natalini ribeiro
	Date: Mo Okt 27, 2003 6:38 

	Subject: Re: The dogme coursebook/textbook?


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:

> 
> The thing is, if our students end up writing exercises for other 
classes, how does this really differ in any way from a book for other 
classes, which is really a collection of the same? I think the best 
tactic is to view the coursebook writing thing as process-driven 
rather than product-driven. At the end of it all, let the coursebook 
be a memento. If the students want to test their material on each 
other, let them do so but for this purpose alone. This way the 
exercises have real purpose, and their victims can gain notoriety by 
being included in the Acknowledgements section.


> That's exactly what I meant, Diarmuid...maybe I didn't make myself 
clear: the students would work in groups within the same class, and 
write exercises to try on each other, not for other classes. 
I also think I meant the same as you when I talked about the final 
product as being a book about the process, and not to be solved by 
anyone...Maybe my English is just not good enough to tell the 
difference between "do" and "make" in this case...I meant the book 
would show what they did in class..the process. But please tell me if 
I'm misusing the words.
Sandra 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5136
	From: sandra natalini ribeiro
	Date: Mo Okt 27, 2003 6:42 

	Subject: Re: The dogme coursebook/textbook?


	--- In dogme@yahoogroups.com, djn@d... wrote:
> Isn't the word 'textbook' being used too loosely here - not by dk1, 
but by others earlier in 
> this discussion?
> 
> Surely, at most, what is being written, or what is proposed is not 
a textbook but a unit or 
> a couple of units at most.
> 
> Dennis


Yes, I think we are all talking about more or less the same thing, 
and the problem is the use of the word textbook, which (mis)leads to 
think of something else. At least I think that might have been the 
case with me.



	


	Group: dogme
	Message: 5137
	From: zosia grudzinska
	Date: Mo Okt 27, 2003 6:38 

	Subject: Re: reading aloud


	Hello to all dogmetists;

am returned after a prolonged period of absence due partly to health
problems partly to my growing ineptitude edp. re organisation, timing,
priorities etc. Need a crash course in it, anybody's willing? Alternately
a day should be 48 hrs long...
I have been wading through past mails and although my fingers itched to
reply, many a time I squashed the urge because there's probably nothing
worse then re-hashing stories long dead or kindling embers of a fire long
cold (it seems a respite in hospital where I tried to read Dewey has not
worked wonders on my literary style!).

But when I came to this particular posting from Sue I just coudn't resist!


----- Original Message -----
From: "Sue Murray" <suemurray@i...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Friday, September 19, 2003 10:45 PM
Subject: [dogme] reading aloud


> I find especially kids and young learners often enjoy reading out loud -
rehearsing or changing parts in a dialogue or story, for example; and
sometimes, there might even be an ultimate aim of 'learning lines', in which
case reading out loud is an intermediate stage...

In the pre-dogme and pre-knowing what teaching really is times I used to ask
students to "read aloud" with the false assumption that I washelping them
perfect their pronunciation (error in judgement! I dropped this practice
some years ago with no hindrance in pronunciation achievements for my
subsequent students who hopefully benefit from other tasks...) and I can
still palpably feel the boredom that descended on the whole class including
me (and excluding the unfortunate victim struggling to wrap her Polish
tongue to horrific English phonemes or some such, CJ would correct me here
no doubt). Then I tried to "activate" the rest of the learning community by
handing them a tiny bell and asking to give a tinkle whenever they hear
their mate making a mistake... I am all burning shame!
So like I said, I had dropped the practice. Several years gone and there
are some observations on the point of "reading alound in class":
- teenage students in a regular school environment never ask for such
activities;
- while students whom I might describe as "belonging to a high
motivation group" - learning extra-curricular, especially those preparing
for external exams - often ask the teacher to listen to their efforts at
reading a particularly difficult text; it seems that there is the awareness
of perfecting pronunciation as a discrete part of their instruction. It is
always always their request not a suggestion on my part which might indicate
conscious control over the choice of class activities;
- "school students" abhorr being recorded although they don't mind
speaking publicly in class. They say that recording their presentations
brings on an unusual level of stress, so I am thinking of having this
practice dropped as well, although the subsequent peer evaluation bears
excellent value in raising language awareness and developing learning
strategies...
- "The motivated students", on the other hand, indicated their
willingness to try to have our discussions recorded although admitting to a
fair amount of apprehension. They used to record themselves at home so far
and swap recordings for peer evaluation and that worked excellent, but
recently (as the result of my better "dogme-training") there were numerous
moments when we regretted not having registered somewhere some exact phrase
or sentence or segment of conversation... so this feeling of "saving lost
data for further correctional work" might help them accept the dictaphone on
the table
- but the most astonishing (to me, after bad experiences with teenage
students) are observations I made while having classes with my 10- and
11-years-old group. Two days ago we ran a class whereas we watched a video
of the BBC "Step Inside" onve after which I gave them full texts with
several words "dragged and dropped" underneath - they had to cut out the
words and paste them in. Obviously some were either better organised or
employing better tactics (thought they are roughly the same level of
proficiency) so they finished earlier. I was sitting quietly, just
watching, not trying to hurry in with some "extra tasks" - mainly because I
have come to the conclusion that it is a good thing sometimes to learn to
wait patiently, but also out of curiosity what will happen if I don't
intervene. And then... one girl started reading, first mumbling to herself,
gradually, as the reading got tougher, automatically raising her voice. (so
it seems that reading loudly is partly a sub-counscious or perhaps after
some time fully-conscious strategy for coping with dificcult pronunciation!)
Then another kid joined in and soon we had a full chorus, errors and
stuttering notwithstanding. I sat transfixed and fascinated. The activity
begun as an individual endeavour gradually changed into a group rite. As
they finished the last word, Mateusz pasted in his last and we were ready to
go on. Serendipity?

Now there's another thing on my mind: some time ago there was an URL given
on this list to an article (or an interview) with Philip Pullman about
reading (?). It was absolutely tops. I downloaded and intended to save for
eternal reference but then a virus devoured all my downloaded files from the
disk. I cannot find it in the google search engine nor in the archives.
Help, anybody!

Zosia



	


	Group: dogme
	Message: 5138
	From: profshaun36
	Date: Mo Okt 27, 2003 7:49 

	Subject: Re: No Experience Required


	David. I read this bit and thought of some suggestions on making the 
move towards dogme that might help
> 
"So yes, I think I am having problems grasping the concept of dogme. 
There are clearly some teachers for whom it's an instinctive and 
natural thing, but I don't count myself among them. But I do want to 
understand it, for the benefit of both me and my learners. I was 
beginning to feel that there was something 'wrong' in my lessons, 
that they had become artificial and were more focussed on my own 
performance than on how I could respond naturally to the students' 
needs. But it is difficult, at least for me, and this discussion 
forum does help to clarify many aspects of it. I was just interested 
to know whether other people felt they would have had problems 
adopting this attitude earlier in their career when the classroom was 
already a pretty confusing and chaotic place (and the idea of 
courting chaos seemed naturally a bit strange)

As you probably have some experience of teaching I´m sure you 
wouldn´t let the classroom get out of hand anyway. The students 
probably wouldn´t want that too.
I think attitude is the thing. By remembering your learners come with 
so much knowledge already can help. Realisng they know so much 
already and probably you don´t have to TEACH them but they inform you 
of what they know or don´t know. Then teach (if I can use the word as 
we are teachers) what they don´t.
I´ve stopped worrying about my performance and more about my 
learners. I find they feel the difference too knowing that you are 
more centered on them than your own particular routines.
I don´t think we can ever give complete freedom to our learners the 
roles in the classroom always seem to prevail but the trust and 
guidance of each of the parties can certainly improve.
Resources and methods can sometimes get in the way. For some they 
seem to give order to learning but they can also restrict it too.

On a practical note I tend to plan very little and go into the room 
with a question or two and see how things start. Having a few things 
you have already done, activities up your sleeve that you can adapt 
does help. This is where I think experience when it comes to teaching 
a more dogme way helps. I don´t think you can be inexperienced when 
teaching this way. It helps to be critical towards the way you teach 
and experience (that is the quality not quantity) can help


> 
> David
> ----- Original Message ----- 
> From: Diarmuid Fogarty 
> To: dogme@yahoogroups.com 
> Sent: Monday, October 27, 2003 12:24 PM
> Subject: [dogme] No Experience Required
> 
> 
> Hi David
> No, I don't think dogme is for experienced teachers only., but 
largely because I don't see it as prescriptive, but descriptive. That 
is, a lesson does not have to follow dogme guidelines. I use the 
term "dogme" to describe something that happens within - or even 
throughout - a lesson. In that respect, your comparison with 
suggestopaedia and CLL doesn't hold tight. Dogme is not a method or 
an approach. It's a label that is applied to moments of meaningful 
communication in the classroom. It can be used in conjunction with or 
instead of the most traditional methods of teaching and the hope is 
that as these moments break down artificial barriers, they will 
extend for longer. The alternative is to tach without "freedom". You 
yourself wrote that you were "willing to admit a bit more freedom in 
your class". What does that imply about your classroom environment 
before this step? A dictatorship? A tyrrany? Are these the models for 
creativity and licence? I think dogme works on the assumption that 
people can learn from each other without the need to separate the 
teacher from the learner. Perhaps because of this, I don't think it 
is easy for some people to embrace the whole dogme thing. It sits at 
odds with the view a lot of them have about the classroom, about 
society and about the world. It's the same kind of conflict that has 
some people bashing the likes of Summerhill and waiting to see it 
fail (for more about Summerhill see www.summerhillschool.co.uk 
although users of Headache Advanced will already be familiar with 
it...oh, the irony). 
> 
> The rationale for teaching a la dogme is a belief that it will 
engender more potential learning experiences, not that it is a 
scientific method, proven to have effect. Meaningful conversation 
would imply genuine interest in what is being said, leading to more 
of a personal investment on behalf of all, leading to better memory 
of the event, leading to better retention of the language. There is 
an awareness that dogme is not perfect, nor is it "the answer". But 
it is probably better than the alternative. The truth of the matter 
is that with all of your carefully prepared drills and timings and 
groupings, you can't eradicate the chaos. I don't mean the good/bad 
chaos that is observable, I mean the chaos that is learning and over 
which you have no control whatsoever. 
> 
> As for reality, the classroom reality is real. Unless we are 
operating with a different understanding of reality. Is there some 
sort of objective reality that we can measure the classroom against? 
Reality is...wait for it...socially constructed. As such, the 
classroom and the interactions within it are as real as any pub 
conversation, directed or not. That we use different techniques in a 
classroom is because the construction of classroom reality puts us in 
a position where we are expected to direct conversations and 
activities...which brings us to your question...do you have to be 
experienced to do this?
> 
> And I said, no. You may have to be experienced to do it without 
many errors, but we all know what to say about errors, don't we? All 
you need is to be prepared to go into a classroom and work with 
whatever is in front of you. If you bumble around, you need to be 
prepared to make mistakes and to be able to learn from them. Anyone 
can do that, *if they want to*. So, perhaps you need to be committed 
rather than experienced (and I'm aware of the punning potential).
> 
> Apologies if any of this sounds hectoring. Screams from the kids' 
bedroom indicate that an editorial reading is out of the question.
> 
> Diarmuid
> 
> 
> 
> [Non-text portions of this message have been removed]
> 
> 
> Yahoo! Groups Sponsor 
> ADVERTISEMENT
> 
> 
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> 
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of 
Service. 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5139
	From: djn@d...
	Date: Mo Okt 27, 2003 8:33 

	Subject: PhilipPullman


	Zosia,


You might enjoy:


Philip Pullman resources on the web:


http://www.robotwisdom.com/jorn/pullman.html


Vis-vis reading you are probably referring to his


Isis Lecture:

http://www.philip-pullman.com/isis_lecture.htm


Dennis
" "
Dennis Newson
Moderator
An Englishman in Germany
Retired - formerly Uni Osnabrueck
www.dennisnewson.de



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5140
	From: djn@d...
	Date: Mo Okt 27, 2003 8:37 

	Subject: Re: PhilipPullman


	Apologies for signing with my whimsical automatic signature 1. I am a moderator, but 
not on dogme.

Just Dennis



	


	Group: dogme
	Message: 5141
	From: Sue Murray
	Date: Mo Okt 27, 2003 9:01 

	Subject: Philip Pullman


	Zosia, just in case, there was also a specific Philip Pullman article Dennis referred us to:

http://education.guardian.co.uk/schools/story/0,5500,1052077,00.html


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5142
	From: Diarmuid Fogarty
	Date: Di Okt 28, 2003 12:15 

	Subject: Re: Re: The dogme coursebook/textbook?


	There's certainly nothing wrong with your English, Sandra. I was just drawing a distinction between the students keeping the exercises that they *did* and keeping the coursebook that they *made*. Doing an exercise is nothing special for most students (regardless of who wrote it). But to create a whole book (or half a book) is an achievement of which they should rightly feel proud.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5143
	From: djn@d...
	Date: Di Okt 28, 2003 9:53 

	Subject: A pause for reading


	If you want to take a break from thinking about TEFL, read James Wood's review of the 
Nobel prizewinner's ( J.M.Coetzee) latest book: 'Elizabeth Costello: Eight Lessons'. 

Apparently, when asked these days to give a talk at a university Coetzee (himself a 
university professor) reads out a story about a writer asked to give a talk (Elizabeth 
Costello). 

Wood suggests: "'Coetzee's recourse to Elizabeth Costello , and to fiction over 
traditional argumentation, is a way of saying that the only means of argumentation for 
the literary - for feeling over reason, for imagination over thought - is via the literary."

http://www.lrb.co.uk/v25/n20/wood02_.html


Dennis" "
Dennis Newson
Moderator
An Englishman in Germany
Retired - formerly Uni Osnabrueck
http://www.dennisnewson.de


	


	Group: dogme
	Message: 5144
	From: lifang67
	Date: Di Okt 28, 2003 10:25 

	Subject: Of Syntax into Love


	One of my grads is studying the dialogue journals of children. She 
has passed through (at least) three stages in the way she responds 
to them.

a) I can't respond to any of this. I haven't got time.
b) I'm going to just respond to the content. I haven't got time to 
respond to all the mistakes.
c) I'm going to just reformulate the content. She hasn't got time to 
correct them.

You can see that there is a growing empathy with the learner and a 
growing interest in the task. But still, there doesn't seem to be 
much progress in her responses to the learners. They still, to me, 
seem very focussed on form rather than content:

YUJIN:

I'm new teacher, the Krista teacher. Krista teacheris very fonny. 
Krista teacher isvery pretty, like engle. James teacher is also very 
fonny but his go to his house. James teacher is very happy but I'm 
very sadly. Krista teacher said "you english very good" I'm very 
happy. Krista teacher give sticker.

HYEJIN (the teacher):

Wow, you have a new teacher. I'm envious! She's pretty, like an 
angel. Wow, you got a sticker! The next time you get a sticker, can 
you tell me how can you get the sticker? I'm envious.

Now the teacher is reformulating, not developing the topics. It's 
true; she's not explicitly correcting. But there isn't any reason 
other than focus on form for the restatings (after the "Wows") and 
the repetitions. Surely Yujin will KNOW what's really going on?

Does it matter, though? Perhaps Yujin is MORE interested in focus on 
form than on the content? This morning I was re-reading the very 
interesting thread where Dan Humm has a crise de coeur and leaves 
dogme for the textbook--it's because he fails to take his learners 
with him, and this is ultimately because they are impatient, not so 
much with the focus on form that takes place when Dan discusses 
boarded mistakes, but ont he contrary, with the focus on themselves--
they would rather look at the world around them.

Ulimately, Yujin's greatest weakness has nothing to do with her 
grammar mistakes. It has to do with the successful, and very 
repetitive, application of very low-yield grammatical formulas ("I'm 
happy", "I'm sad"). By reformulating these, I wonder if Hyejin isn't 
adding to Yujin's frustration.

If there is frustration. Yujin LIKES doing well in English, and 
likes getting compliments. But sooner or later she will understand 
that empty praise is really empty, not really praise. She will 
understand that Hyejin is giving her paradigmatic variation, 
reformulations of what she's written almost along the line of a 
grammar drill, but not syntagmatic variation, the kind of response 
that you get from real communication, the kind of development of the 
topic which includes what you wanted to say and develops it in ways 
that you hadn't thought of and couldn't express, rather than simply 
holds a mirror up to your face.

Shortly after re-reading Dan's crise de coeur, I came across the 
following poem. The teacher's stanza (which I take to be the second) 
is meant to be reassuring, and it is. But the learner's stanza, when 
I reread it, is more troubling than ever.

How clumsy on the tongue these acquired idioms
After the innuendos of our own. How far
we are from foreigners, what faith
we rest in one sentence, hoping a smile will follow
on the appropriate face, always wallowing
between what we long to say and what we can
trusting the phrase is suitable to the occasion
the accent passable, the smile real
always asking the traveller's fearful question
what is being lost in translation

Something to be sure. And yet to hear
the stumbling of foreign friends, how little we care
for the wreckage of word or tense. How endearing they are
and how our speech reaches out, like a helping hand
or limps in sympathy. Easy to understand
through the tangle of language, the heart behind
groping toward us, to make translation of
syntax into love

(Alistair Reid, "Speaking a foreign language")

dk1



	


	Group: dogme
	Message: 5145
	From: sthornbury@w...
	Date: Di Okt 28, 2003 1:30 

	Subject: Re: A pause for reading


	Dennis wrote:

> If you want to take a break from thinking about TEFL, read James
> Wood's review of the Nobel prizewinner's ( J.M.Coetzee) latest book:
> 'Elizabeth Costello: Eight Lessons'. 
> 

In fact, I've just read the book. If you've done conferences you'll 
identify with Elizabeth Costello hiding in the women's (or men's) loo 
after giving a badly received plenary. Or the sense of foreboding as 
someone attempts to rise and ask a question after said plenary.
An excellent book.
S.



	


	Group: dogme
	Message: 5146
	From: zosia grudzinska
	Date: Di Okt 28, 2003 9:18 

	Subject: Re: Philip Pullman


	Sue Murray wrote:
> Zosia, just in case, there was also a specific Philip Pullman article
> Dennis referred us to:
>
> http://education.guardian.co.uk/schools/story/0,5500,1052077,00.html
>
>
> [Non-text portions of this message have been removed]
>
>
> ------------------------ Yahoo! Groups Sponsor
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/
>
>
>
>
> __________ NOD32 Informacje 1.516 (20030923) __________
>
> Wiadomooæ zosta³a sprawdzona przez System Antywirusowy NOD32
> http://www.nod32.com lub http://www.nod32.pl


	


	Group: dogme
	Message: 5147
	From: zosia grudzinska
	Date: Di Okt 28, 2003 9:12 

	Subject: Re: PhilipPullman


	Yups, Dennis - right on the mark as usual; it was the Isis lecture.
Wonderful, isn't it?
Many thanks

Zosia



	


	Group: dogme
	Message: 5148
	From: Robert M. Haines
	Date: Mi Okt 29, 2003 6:39 

	Subject: The Theory of Everything and Dogme


	This relates to dogme if you stick with it:

Newton was a genius to discover gravity. Einstein was a genius to explain how the force that pulled the apple from the tree actually works. When scientists later started introducing new forces, e.g. The Strong and Weak Nuclear Forces into our view of the universe, how we describe the physical world on a grand scale (Einstein's theories) conflicted with how we see nature at the atomic and sub-atomic levels (the theories of folks who split the atom, et al.). 

Along comes Quantum Mechanics to make things even more complex. This radical new way of looking at things can unify all the forces but Einstein's General Relativity, but at the sub-atomic level, it predicts chaos. Not a big help, but remember, it's about the process, not the product.

String Theory, hailed by some as The Theory of Everything, has possibly unified all the forces in the universe to give us what might be Einstein's dream: A unified/unifying theory that explains our natural world at all times. This doesn't come without some mental stretching, however, as we are asked to imagine at least 10 dimensions. How? Ever hear a French horn? All those sounds created by pushing only three 'buttons'; depending on how the air is channeled and resonates, we can create a multitude of melodies. 

In the same way, dimensions too small to observe might be channeling tiny strands of energy, called 'strings', in ways that create matter, light and all the other goodies that make up our experience of the universe, including gravity. Now, the chaotic bits of energy that kept us from unifying the forces of the universe when Quantum Mechanics came along can peacefully co-exist, because what we thought were particles - remember all those billiard-ball models used to symbolize protons and neutrons? - have become rubber bands that wriggle and jiggle as they expand and contract.

There's a catch - here's the dogme part: String Theory can probably never be proven since the world of experiential, observational science, demands these strings make themselves available to tests and humans senses; however strings are just way too small to be tested or observed in this manner. If an atomic nucleus were blown up to the size of the solar system, a string would only be as large as a tree (or something like that). So, although it might well be true that unimaginably tiny strings much like those on a cello vibrate differently to create the 'orchestra of being', we can never prove it to people who insist on reducing (or expanding?) everything to fit our 3-D image of reality.

Dogme, because it is a natural phenomenon that doesn't fit into technical shoeboxes or methodological straight jackets must, by its very nature, remain wonderfully elegant and elusive; each discovery leading, in turn, to yet another mystery.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5149
	From: djn@d...
	Date: Mi Okt 29, 2003 6:44 

	Subject: A dogme IATEFL SIG?


	The discussions on dogme roll ever onwards. Great.

Two ideas. Linked, I think.

(1) Wouldn't it be a logical, a good move, to have an IATEFL dogme SIG (Special 
interest group)?

- Many members belong to IATEFL
- There have been dogme meetings at a couple of annual conferences in Brighton
i.e. there are already dogme IATEFL links
- We are special
- We are interesting

----------

The advantages of being an IATEFL SIG (Do I need to tell anyone that IATEFL stands 
for the International Association of English as a Foreign Language (UK) ? ) :

- We would slot into a structure that would assist us to produce a regular newsletter, 
hold dogme workshops and more

----------

(2) As Project 1 for the dogme SIG, perhaps, the core of a first workshop:

- Creating a bank of videoed dogme lessons/moments"Dogme videos of dogme"

As I've reported on this list a couple of times, I've made a number of hand-held, natural 
lighting videos of a teacher well known to me teaching. Formerly I made similar videos 
of my students at work in English seminars. Such videos are powerful aids for reflection 
on what was/what could have been going on. [There is more to be said about the 
making of such videos, but not now].

In the context of our discussions I began to think.....Great chunks of the postings are 
either questions: "How could you...? What would you do if....? or accounts: "This is 
what we did..."

Wouldn't it be fascinating, and potentially useful to others, to have a collection of 
simple, no-nonsense, ordinary day-to-day videos of dogemeists at work in their actual 
surroundings with their pupils and students? (Who knows, we might even be able to get 
funding for such a venture).



Dennis



	


	Group: dogme
	Message: 5150
	From: djn@d...
	Date: Mi Okt 29, 2003 7:15 

	Subject: Re: The Theory of Everything and Dogme


	A challenge from Rob... (What have you been reading or eating?)

But what is dogme? (A weak argument for its existence is that people want to define it).

The founders of this list wrote that it refers to a way of teaching EFL that centres on 

"......... exploiting the learning opportunities offered by the raw material of the 
classroom, that is the language that emerges from the needs, interests, concerns 
and desires of the people in the room. "

As someone recently reminded us though - sorry, I've forgotten who it was - 
there are people (plural) in the room, and their interests, concerns and desires are 
quite likely to conflict, flicker on and off, wax and wane, be dormant, be disco-
ordinated.

dogme isn't a mystical belief, it can only be part of our teacherly Weltanschauung 
- and we are not only teachers.

"Exploiting the learning opportunities" includes managerial skills - the skills of 
engaging the interest (and learning?) of as many of the people present in the room 
as possible whatever the momentary state of their individual interest, concerns and 
desires.


Dennis



" "
Dennis Newson
Moderator
An Englishman in Germany
Retired - formerly Uni Osnabrueck
http://www.dennisnewson.de



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5151
	From: alangorman@b...
	Date: Mi Okt 29, 2003 7:20 

	Subject: Re: The Theory of Everything and Dogme


	It's the non-stop interaction between everything (physics) and everyone (classroom)
that defies fitting it into neat analytical boxes.

(Sorry, I'm just new here ...)

Alan
>-- Message original --
>To: dogme@yahoogroups.com
>From: djn@d...
>Date: Wed, 29 Oct 2003 08:15:02 +0100
>Subject: Re: [dogme] The Theory of Everything and Dogme
>Reply-To: dogme@yahoogroups.com
>
>
>A challenge from Rob... (What have you been reading or eating?)
>
>But what is dogme? (A weak argument for its existence is that people want
>to define it).
>
>The founders of this list wrote that it refers to a way of teaching EFL
that
>centres on 
>
>"......... exploiting the learning opportunities offered by the raw material
>of the 
>classroom, that is the language that emerges from the needs, interests,
concerns
>
>and desires of the people in the room. "
>
>As someone recently reminded us though - sorry, I've forgotten who it was
>- 
>there are people (plural) in the room, and their interests, concerns and
>desires are 
>quite likely to conflict, flicker on and off, wax and wane, be dormant,
be
>disco-
>ordinated.
>
>dogme isn't a mystical belief, it can only be part of our teacherly Weltanschauung
>
>- and we are not only teachers.
>
>"Exploiting the learning opportunities" includes managerial skills - the
>skills of 
>engaging the interest (and learning?) of as many of the people present in
>the room 
>as possible whatever the momentary state of their individual interest, concerns
>and 
>desires.
> 
>
>Dennis
>
>
>
>" "
>Dennis Newson
>Moderator
>An Englishman in Germany
>Retired - formerly Uni Osnabrueck
>http://www.dennisnewson.de
>
>
>
>[Non-text portions of this message have been removed]
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5152
	From: John Franklin Nelson
	Date: Mi Okt 29, 2003 11:30 

	Subject: Re: The Theory of Everything and Dogme


	Rob,
A nifty comparison, to be sure. I love seeing our "business" from 
such exotic perspectives--it really gets the mind rolling. 
So what I'm thinking is, it's not so much any small-mindedness 
towards the beauty and complexity of language and human interaction 
that has me concerned with observing (and indeed measuring) the 
changes our learners are going through linguistically as 
we "dogmetize" our classes. I say linguistically because, in the 
end, that is the bread and butter of my work. Even when proud of my 
success at breaking through learners' affective barriers, helping 
them enrich themselves as human beings and become more autonomous 
learners, I would still feel somthing of a cheat if I did not, at 
the same time, do anything to actually improve their ability to 
communicate in English. 
As I've mentioned before, though, I do in fact "feel" they (or at 
least most) are improving. That surety comes sometimes from a 
student directly (one said to me yesterday that she feels her 
English is so much more fluent after each class that she immediately 
runs to her desk to make all her international phone calls while 
she's still "hot"!); sometimes I can see it myself: another student, 
Arantxa, remained mostly silent all last year, spoke mostly in 
Spanish when she just had to say something, and could hardly put 
three words together in spontaneous speech despite being one of the 
top scorers on traditional achievement tests--we've all seen the 
phenomenon--this year has transformed into one of the most active 
(and accurate!) participants in the group. 
Something is going on. 
There's a change going on in some of the people in my class. I can't 
even claim that the change is happening at a level so minute as to 
be unobservable, because in fact we are feeling it, we are 
witnessing it. 
And thus, I can't help but believe that the reason why such feelings 
and observations are staying on the anecdotal level is merely 
because I haven't found the right tools and scales to measure them 
by. If the "strings" exist, as you mention, be they ever so tiny, 
they are not themselves unobservable. They're just hard to see 
without the right tool. 

Again, my gut feeling is that the kinds of changes and improvements 
I'm witnessing in the classrooms are a direct result of dogme-style 
teaching. None of the other styles, methods, techniques, approaches, 
etc. I've used over the years have come close to producing a 
comparable improvement in the learners ability to interact 
spontaneously in English. Until we can actually show this more than 
just anecdotally, however, we won't likely make much headway into 
proving our point.

John

--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> In the same way, dimensions too small to observe might be 
channeling tiny strands of energy, called 'strings' [...]
> 
> There's a catch - here's the dogme part: String Theory can 
probably never be proven since the world of experiential, 
observational science, demands these strings make themselves 
available to tests and humans senses; however strings are just way 
too small to be tested or observed in this manner. If an atomic 
nucleus were blown up to the size of the solar system, a string 
would only be as large as a tree (or something like that). So, 
although it might well be true that unimaginably tiny strings much 
like those on a cello vibrate differently to create the 'orchestra 
of being', we can never prove it to people who insist on reducing 
(or expanding?) everything to fit our 3-D image of reality.
> 
> Dogme, because it is a natural phenomenon that doesn't fit into 
technical shoeboxes or methodological straight jackets must, by its 
very nature, remain wonderfully elegant and elusive; each discovery 
leading, in turn, to yet another mystery.
> 
> Rob



	


	Group: dogme
	Message: 5153
	From: Robert M. Haines
	Date: Mi Okt 29, 2003 5:37 

	Subject: The Theory of Everything and Dogme


	John writes: I say linguistically because, in the 
end, that is the bread and butter of my work. Even when proud of my 
success at breaking through learners' affective barriers, helping 
them enrich themselves as human beings and become more autonomous 
learners, I would still feel somthing of a cheat if I did not, at 
the same time, do anything to actually improve their ability to 
communicate in English. 

I say: What if these aren't separate items, John? What if the social, the emotional and the linguistic are all connected? I believe they are and that treating them as parts of the learners reduces students to machines; teachers to mechanics. I doubt that's what your view though.

As I've mentioned before, though, I do in fact "feel" they (or at 
least most) are improving. That surety comes sometimes from a 
student directly (one said to me yesterday that she feels her 
English is so much more fluent after each class that she immediately 
runs to her desk to make all her international phone calls while 
she's still "hot"!); 

You 'feel' sure they are improving because a student tells you she feels she's improving - how very seductive. Last week a student told me in the break after we'd sat in a circle and read stories to one another, "I like this class because talk everybody." Did he mean this lesson or the class in general? I was so busy feeling all dogmetic and gushy that forgot to ask him. 
I know the feeling you describe, but I also know that performance in the classroom is not competence in the real world.Sometimes students probably do better with friends and host families than they ever will in class. Ever hear a student during the break, who's forgotten that she's 'learning' toss out a perfectly natural-sounding lexical chunk like "Oh, man!" or "Whassup?"? It can give rise to reflection.

sometimes I can see it myself: another student, 
Arantxa, remained mostly silent all last year, spoke mostly in 
Spanish when she just had to say something, and could hardly put 
three words together in spontaneous speech despite being one of the 
top scorers on traditional achievement tests--we've all seen the 
phenomenon--this year has transformed into one of the most active 
(and accurate!) participants in the group. 
Something is going on. 

Yes, indeed something's going on. Remember those ants working in harmony on the ant hill? If you and I look at two steel cables from a distance, we see flat lines extending from left to right and the space between the ground and the wires. We also see what's behind and in front of them. Three dimensions, right? 
Well, from the perspective of an ant on one of those cables we see a fourth; the round threads that make up the cable, along with the other three. 
dk1 has mentioned several times how the learners/students probably have such a different perspective from that of us teachers. Our perceptions are filtered through our lenses, which doesn't make them false, but does make them singular.

There's a change going on in some of the people in my class. I can't 
even claim that the change is happening at a level so minute as to 
be unobservable, because in fact we are feeling it, we are 
witnessing it. 

Sure, just as we feel and witness the 'real' world, which is made up of minutiae, some of which might never be accessible to our perception. Why should it have to be? Of course, we'll always try to snuff it out.

And thus, I can't help but believe that the reason why such feelings 
and observations are staying on the anecdotal level is merely 
because I haven't found the right tools and scales to measure them 
by. If the "strings" exist, as you mention, be they ever so tiny, 
they are not themselves unobservable. They're just hard to see 
without the right tool. 

As I said, something in humans makes them want to be on top of everything, with little appreciation for the necessity for mystery.

Again, my gut feeling is that the kinds of changes and improvements 
I'm witnessing in the classrooms are a direct result of dogme-style 
teaching. 

A bold claim that you'll probably never be able to prove to a scientist but will always be obvious to a dogmetist.

None of the other styles, methods, techniques, approaches, 
etc. I've used over the years have come close to producing a 
comparable improvement in the learners ability to interact 
spontaneously in English. Until we can actually show this more than 
just anecdotally, however, we won't likely make much headway into 
proving our point.

Do we have something to prove or something to uncover?

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5154
	From: Jane Arnold
	Date: Mi Okt 29, 2003 5:32 

	Subject: Re: Re: The Theory of Everything and Dogme


	John writes

> Even when proud of my
> success at breaking through learners' affective barriers, helping
> them enrich themselves as human beings and become more autonomous
> learners, I would still feel somthing of a cheat if I did not, at
> the same time, do anything to actually improve their ability to
> communicate in English.


Anyone who knows "where I'm at" might expect me to disagree. Actually, 
I am in total agreement. And for affectively related reasons. Our 
students come to us to learn English. If we don't help them do that as 
effectively as possible, we are doing them a disservice and we are not 
doing our duty. Earl Stevick, always wise and balanced, has written 
often about this. I may have mentioned before the case of a teacher some 
years ago in a nearby university who would do his oral interviews for 
exams with students in such a way that they were a joke, he wouldn't 
ask them anything really because he didn't want to make them nervous, 
etc. He demanded nothing of them, no standards, but he considered 
himself "humanistic" because they weren't nervous. But they also didn't 
learn much. To me this is a cop-out, not humanism.
The thing is, as is implied in the rest of your message, that we can get 
"two for one" - we can teach the language well (you say your classes 
under the dogme influence seem to be more effective that any other way 
you've taught) and at the same time be doing this in a way that 
reinforces learners' self-esteem and confidence, creates a positive 
group dynamic and classroom climate, develops learner autonomy and so forth.
I also agree that it would be good to have more research. Actually, 
there is some out there on related matters. But maybe some of us in 
academic contexts could generate a serious dogme research project. Any 
ideas?
Jane



	


	Group: dogme
	Message: 5155
	From: Jane Arnold
	Date: Mi Okt 29, 2003 5:43 

	Subject: Re: The Theory of Everything and Dogme


	> Rob writes:


>
> Dogme, because it is a natural phenomenon that doesn't fit into 
> technical shoeboxes or methodological straight jackets must, by its 
> very nature, remain wonderfully elegant and elusive; each discovery 
> leading, in turn, to yet another mystery.
>
> Rob

Yes, very true (even after just posting something about possible 
research on dogme). Some things, maybe the most important are simply 
not amenable to research. I do like your adjectives, Rob - elegant, 
elusive. Personally, these attract me much more than others 
"objective" "statistical". But they may have their place too and so 
may research on the parts of things that are amenable. Difficult 
matters but may boil down to the old different strokes for different 
folks. Earl (again) wrote he was biologically unprepared for motherhood 
and statistical research. I rather agree on the last part but then 
others seems to thrive on it and I wouldn't want to rule out its 
usefulness (research - I think the usefulness of motherhood is pretty 
well established by now.)
Jane

>
>
>
> [Non-text portions of this message have been removed]
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> click here 
> <http://rd.yahoo.com/M=194081.4074964.5287182.1261774/D=egroupweb/S=1705043336:HM/A=1732163/R=0/SIG=11n0nglqg/*http://www.ediets.com/start.cfm?code=30510&media=zone> 
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service 
> <http://docs.yahoo.com/info/terms/>.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5156
	From: Robert M. Haines
	Date: Mi Okt 29, 2003 5:57 

	Subject: The Theory of Everything and Dogme


	Jane writes: Our students come to us to learn English. If we don't help them do that as effectively as possible, we are doing them a disservice and we are not doing our duty. 

Again, learners/students are not automata, as I'm sure we all would agree, but people with cares, hopes, disappointments, etc. 'Tuning up' their English as a goal in itself seems a true disservice.

True to American optimism, the idea of 'two for one' promises more bang for your buck. To reiterate, what if we look at the learner as a whole person instead of the sum of parts? Can I help her with English while ignoring the fat that she's having a bad day? How do I provide an acquisition-rich environment when everyone's mentally rehearsing for their final exams? It's all or nothing. Just as the way we store vocabulary seems to be through a network of interconnected webs, our learning is tied to every aspect of who we are.

I'm not sure I have a 'duty' (maybe it's just the sound of the word). I'm also not sure I have any testing 'standards' other than to allow learners an opportunity to discover what they know. Research is interesting if it begins with the people in the room and not graybeards in lab coats.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5157
	From: Jane Arnold
	Date: Mi Okt 29, 2003 6:08 

	Subject: Re: The Theory of Everything and Dogme


	Rob
Sounds like you are interpreting my words in a way that is not close to 
my intentions. All I was doing, as some one who is highly, I'd say 
essentially concerned with the affective side of learning and of 
learners (and has been wounded in battle more than once for defending 
this), is recognizing that John had a point when wrote that he felt he 
would be a cheat if he only was concerned with his students feelings and 
not with helping them to learn to communicate in English. And I 
certainly am not a duty freak - excuse my perhaps lazy choice of wording.

>
>
> Again, learners/students are not automata, as I'm sure we all would 
> agree, but people with cares, hopes, disappointments, etc. 'Tuning up' 
> their English as a goal in itself seems a true disservice.

But I don't think tuning up their English (helping them to become better 
speakers of English/communicators in English) is a goal which does them 
a disservice. It may not be all we do or at times even the most 
important but can we discount it so quickly? Hmmm

>
>



	


	Group: dogme
	Message: 5158
	From: Robert M. Haines
	Date: Mi Okt 29, 2003 6:28 

	Subject: Re: The Theory of Everything and Dogme


	I feel like I understand. :-)

I want to point out that I'm trying to say, no matter how unclearly:

- To dissect learners and their learning is unnatural, but we will probably
always do it in the name of research.

- Learning can happen with or without teachers in the room.

- The process of acquisition is complex and no one seems to have a handle on
it.

- Teachers and learners are most likely not on the same page even when we
feel like we might be, and that's a good thing.

Rob

----- Original Message -----
From: Jane Arnold <arnold@u...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, October 29, 2003 10:08 AM
Subject: Re: [dogme] The Theory of Everything and Dogme


> Rob
> Sounds like you are interpreting my words in a way that is not close to
> my intentions. All I was doing, as some one who is highly, I'd say
> essentially concerned with the affective side of learning and of
> learners (and has been wounded in battle more than once for defending
> this), is recognizing that John had a point when wrote that he felt he
> would be a cheat if he only was concerned with his students feelings and
> not with helping them to learn to communicate in English. And I
> certainly am not a duty freak - excuse my perhaps lazy choice of wording.
>
> >
> >
> > Again, learners/students are not automata, as I'm sure we all would
> > agree, but people with cares, hopes, disappointments, etc. 'Tuning up'
> > their English as a goal in itself seems a true disservice.
>
> But I don't think tuning up their English (helping them to become better
> speakers of English/communicators in English) is a goal which does them
> a disservice. It may not be all we do or at times even the most
> important but can we discount it so quickly? Hmmm
>
> >
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
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	Group: dogme
	Message: 5159
	From: nick bilbrough
	Date: Do Okt 30, 2003 2:21 

	Subject: Dogme and Celta


	The other day while I was avidly reading the latest postings, I suddenly starting hearing the voices of a group of Brazilians I'd been teaching about 10 years ago. My wife had accidently put this tape on( thinking that it was music) that my 1 year old had somehow dug out of a dusty draw.

It was my first and only extensive experience of using Community Language Learning with a group of students (complete beginners and strong elementary mixed) At the end of the course (about 4 hours a week for 2 or 3 months) each student got a tape of all the recordings we'd made, interspersed with all the songs we'd worked with and bits of baroque music (I was curious about suggestopaedia too in those days). 

It felt good listening to the students again, making fun of each other, talking about everything from organ transplants, sex, religious schools, plans for the weekend etc., and I sort of felt that that tape, together with the transcripts, was quite a nice dogme type coursebook that they'd had to take away with them at the end. Some of the conversations are pretty boring (A:You say something. B: Ok something.etc) and some lines sound quite stilted, but the point is that I can almost see, hear and smell the students from listening to the tape again, and I reckon that the students probably could too (provided their tapes aren't at the bottom of a dusty draw somwhere -which they might well be).
I don't think that flicking through the pages of a coursebook or listening to the cassettes, years after the course has finished is likely to evoke the same feelings. 

Anyway I wanted to link this with the other thread about needing to be experienced in order to dogmetise your lessons. Perhaps somewhat unusually, we didn't use coursebooks at all on my CTEFL course. In fact I hardly knew what one was until I started my first job. The session that stuck in my mind most was the session on humanistic approaches and so I experimented wildly with those during my first few years. I wasn't at all dogmetic - I also spent hours cutting up bits of paper for 'communication' games.

Gradually course books became more and more a part of my teaching -to the point where what was in the coursebook became the basic syllabus on which the lessons would hang.

Now I spend most of my time training teachers. If I teach a class myself I find it almost impossible to work with anything from a coursebook. This is at least partly to preserve my own sanity because I cannot feel motivated by what I find in many of them.

In my training I encourage trainees to use coursebook exercises (at least at the beginning of the course) more than I once did. This is because I want them to build up a bank of things they can do in the classroom, and I have seen too many inexperienced trainee teachers struggling for ideas. I find myself in the uncomfortable, and perhaps hypocritical position of expecting trainees to work with material that I would not want to teach with myself.

I now do sessions on humanistic approaches (including community language learning), drama, live listening, teaching unplugged etc, but i find that trainees are often unwilling to experiment too much with these ideas. I suppose that this is understandable when they knowthey are being assessed every time they teach and don't want to take any risks. In fact, however I feel that I'm probably quite keen to positively assess weak dogmetic type lessons, where the teacher is aware and reflective afterwards, and less so with OK lessons where the teacher is simply regurgitating what it says in the teacher's book.

What do others on the list feel? What part should dogme play in courses like the CELTA course? Even though coursebooks didn't play a part in my own initial training, I do feel that they have been part of the process of my development as a teacher. I believe that for many trainee teachers they can provide lots of models of the type of tasks and activities which learners can do in the classroom.


NickYahoo! Groups SponsorADVERTISEMENT

To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 
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	Group: dogme
	Message: 5160
	From: Robert M. Haines
	Date: Do Okt 30, 2003 4:55 

	Subject: Thinking outside the book


	Today was somewhat of a turning point in our class. I guess it all started when the program head came in to drop something off, then reminded students that there would be no class on Friday. he encouraged me to give everyone a lot of homework to compensate for the lack of class time (There had been no class on Monday as well). 

After he'd left, I asked the students what kind of heavy homework load they would like. Most of them said it should involve writing something. That was all people came up with until I said I'd have to invent something if they couldn't. One student reminded me that I'm the teacher, not the program head, so I could do whatever I wanted. Good point! I recommended speaking English, listening to it, writing about anything at all and reading English as homework.

I asked if the students thought David would find my homework assignment sufficiently difficult. They didn't think so. how would anyone know if they'd done any of the things I'd recommended? M. said it came back to self-discipline. Then M. turned somewhat red as she told the other students she didn't feel challenged and the class was too easy for her. At that point, we were off to the races, so to speak.

Another student, F., said it was easy for her because she spoke English so well, but it was definitely not too easy for him. I asked each student for his or her opinion on the matter: Was the class too easy for them, and were they satisfied with the homework as it stood. In the end, only M. found the class too easy; some found it very difficult. Everyone listened carefully and had quite a strong opinion about this. 

I announced that I had a suggestion that I would share after the break. It seemed like a golden opportunity to introduce the idea of creating our own textbook. After the break I did just that, explaining that each student could work according to his/her own ability and interest to create something for the next cycle of students as well as for themselves. 

We had a Q & A session about the book, then split up into groups to discuss what should be included in the book. I sat with each group, answering questions that dealt mostly with ways to turn problems into solutions, e.g. Americans speak too fast, so we could include some phrases for asking people to speak more slowly along with connected speech exercises and notes. Another groups said they had no one to talk to at night when they were home alone, so I suggested brainstorming ways to overcome this. One girl said she talks to the family cat, which I thought was brilliant. I also said they might go to a cafe and strike up a conversation or call a friend. Another girl said she liked watching TV when she was by herself, because she could pick up new words.

One student told me that he thought textbooks had their limits. he said that he'd seen students who were like (pointing to the word in his dictionary) robots after using a textbook, because they could only regurgitate what they'd seen in the book and became very dependent on it. He thought a book might be good for a couple of months but that was it. I suggested he include tasks that would encourage learners to "think outside the book" as it were (I'm coining that if no one has already).

As a class, we decided on:
a.. drawings and photos 
b.. games like crossword puzzles
c.. vocabulary exercises with illustrations
d.. a foreword that suggested buying a good dictionary with phonemic script and verb tenses for self-study
e.. useful vocabulary for the classroom and home.
f.. texts no longer than a paragraph that came from the students own notebooks and writing assignments. One student said it would be good to show that she and the other students had made lots of mistakes at first, too.
g.. tasks that would encourage students to think outside the book
I might be forgetting a few items here.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5161
	From: Robert M. Haines
	Date: Do Okt 30, 2003 5:32 

	Subject: Dogme on the CELTA


	Nick asks: "What do others on the list feel? What part should dogme play in courses like the CELTA course? Even though coursebooks didn't play a part in my own initial training, I do feel that they have been part of the process of my development as a teacher. I believe that for many trainee teachers they can provide lots of models of the type of tasks and activities which learners can do in the classroom."

I think you'll find some posts, perhaps even a thread on this topic (btw, I forgot to mention the topics we came up with for our coursebook in my post about thinking outside the book). It's an issue that I had to wrestle with as a CELTA trainer. 

Depending on the trainees' backgrounds, some will expect to exploit or slavishly adhere to a textbook, while others are happy to just talk to the class and let them chat with each other. The greatest fear factor seems to be grammar, and this is where trainees often run for Headway et al. in search of the 'right' way to present and explain grammar. Unfortunately, textbooks are weak in this area, because they usually contain no context, poor examples and they are *presenting and explaining grammar*! (ahem...) Not to mention that the grammar doesn't tend to reflect actual language usage among the teachers themselves, i.e. it seems to be made for cardboard-cutout English and not the real thing.

Textbooks also give stressed out and anxious trainees comfort when they see how it easy it is to just copy pages and/or assign gap fills during their lessons. Unfortunately, this creates even more distance between teacher and learner, which, in turn, creates more (false) security for some trainees. I always found it best to spend considerable time and effort letting students and trainees get to know each other by setting up informal chats where I was not in the room. It can help to give a demo lesson without a coursebook, although I don't like demo lessons because I think trainees tend to imitate me instead of think critically about what I've done. and who can blame them; they're usually quite new to language learning/teaching and fee they're under pressure to perform.

You mentioned coursebooks as models of tasks and activities. Well, models of what people who don't know you or the students think would be fun and interesting for you all. Instead of starting with the authors of a textbook, what about beginning with the people in the room? Wouldn't it be interesting to ask trainees to gather feedback from students about what those students thought of the textbook? Couldn't this inform their teaching much better than saying, "Page 157 looks good because it's got listening and I haven't done a listening yet." What if the students helped the trainees come up with activities and tasks? 

I know a lot of trainers claim that trainees have to know what they're getting into, so they have to accept that coursebooks are standard fare in many institutions. Not only is this the kind of attitude that perpetuates oligarchies and corporate control of our lives, it's just plain crap IMHO. How will anything change until teachers like yourself walk into schools and unplug the teaching there? A co-trainer once told me that he worked for a Very Wealthy School based in Germany that likes to have teachers follow the book page by page, so that any teacher can fill in for another at any time: "It's Tuesday of week five, so that means I'm on page 70." 

Sorry, you can see I've got a lot to say about this. I hope some of it has been beneficial or interesting to you, nick. You might want to check out Dennis' SIG for trainers and educators; they'd might have a lot to offer on this topic.

Rob
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	Group: dogme
	Message: 5162
	From: Bruce Veldhuisen
	Date: Do Okt 30, 2003 6:00 

	Subject: RE: Dogme on the CELTA/Initial teacher Training


	These are the kinds of issues we have been dealing with for several
years here at TEFL International. Initially a Trinity course, we went
our own way 1 Jan 2000. We have been trying to push the envelope since
then, relying less upon the traditional teaching methodologies.

We have also been experimenting with a new Initial Teacher Training
model. As we all know, teachers (experienced and inexperienced) learn
more about teaching in a classroom than they do while studying. So we
have been developing a new type of course, based upon a series of
Teacher Training videos, texts is a full text edited by David Nunan and
over 70 hours of video) and texts long internship in the classroom. The
theory is that the new teacher will watch the video and then practice
when they have learned in the classroom. They may watch the video
several times and practice several times. They study at their own pace.

At the conclusion of their studies (there they can come in for 8 hours
of Observed Teaching Practice, finally gaining their TESOL Certificate.

We are also fortunate to have Scott Thornbury teaching video inputs on
how to "teach grammar" and on the material-less class.

Just curious as to the reaction from others on what we are doing.





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5163
	From: alangorman@b...
	Date: Do Okt 30, 2003 7:03 

	Subject: RE: Dogme on the CELTA/Initial teacher Training


	Please could you suggest a website where we can read more about this dogme
approach to training? It sounds wonderful. As I've been saying here I found
my CELTA and DELTA training experiences pretty traumatic, and this is a comment
on the training course structure, not on individual trainers. My biggest
reservation is that responsiveness to students is encouraged theoretically
in CELTA and DELTA trainings, but in practice true responsiveness cannot
thrive under the assessment conditions. It's so good to hear about other
approaches to training.

Alan
>-- Message original --
>To: <dogme@yahoogroups.com>
>From: "Bruce Veldhuisen" <brucev@t...>
>Date: Thu, 30 Oct 2003 13:00:04 +0700
>Subject: RE: [dogme] Dogme on the CELTA/Initial teacher Training
>Reply-To: dogme@yahoogroups.com
>
>
>These are the kinds of issues we have been dealing with for several
>years here at TEFL International. Initially a Trinity course, we went
>our own way 1 Jan 2000. We have been trying to push the envelope since
>then, relying less upon the traditional teaching methodologies.
> 
>We have also been experimenting with a new Initial Teacher Training
>model. As we all know, teachers (experienced and inexperienced) learn
>more about teaching in a classroom than they do while studying. So we
>have been developing a new type of course, based upon a series of
>Teacher Training videos, texts is a full text edited by David Nunan and
>over 70 hours of video) and texts long internship in the classroom. The
>theory is that the new teacher will watch the video and then practice
>when they have learned in the classroom. They may watch the video
>several times and practice several times. They study at their own pace.
> 
>At the conclusion of their studies (there they can come in for 8 hours
>of Observed Teaching Practice, finally gaining their TESOL Certificate.
> 
>We are also fortunate to have Scott Thornbury teaching video inputs on
>how to "teach grammar" and on the material-less class.
> 
>Just curious as to the reaction from others on what we are doing.
> 
> 
> 
>
>
>[Non-text portions of this message have been removed]
>
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	Group: dogme
	Message: 5164
	From: djn@d...
	Date: Do Okt 30, 2003 7:31 

	Subject: Re: Thinking outside the book


	Have you the chance to explore with M , probably alone, just what she means by "too 
easy" and what she would like to be doing in the lessons so that they are "just right" (for 
her)? Will it be possible to find an appropriate, challenging task for her in the emerging 
textbook project?

Dennis --
Dennis Newson
Moderator
An Englishman in Germany
Retired - formerly Uni Osnabrueck
http://www.dennisnewson.de


	


	Group: dogme
	Message: 5165
	From: djn@d...
	Date: Do Okt 30, 2003 7:38 

	Subject: Re: Dogme on the CELTA


	Rob writes:

"You might want to check out Dennis' SIG for trainers and educators...."

Hardly mine, it's the IATEFL SIG for teacher education and training.

ttedsig-subscribe@yahoogroups.com

To take a look as a guest:


http://www.yahoogroups.com/group/ttedsig


Dennis --
Dennis Newson
Moderator
An Englishman in Germany
Retired - formerly Uni Osnabrueck
http://www.dennisnewson.de


	


	Group: dogme
	Message: 5166
	From: Diarmuid Fogarty
	Date: Do Okt 30, 2003 7:38 

	Subject: Re: The Theory of Everything and Dogme


	John does indeed have a point. But the whole point may be that anyone who is on this list is committed to the idea, not for the idea itself, but as a way of developing professionally. I would hazard a guess that most of us on this list are concerned with the affective side of learning and that we recognise the central role of affect in the classroom. 

Consequently, I think it somewhat unlikely that anyone here is *not* going to be concerned with helping their students advance their knowledge of the English language. Whether or not this means that we have to subject them to tests and exams is doubtful. The best evidence for dogme is that students turn up to class, they seem happy and they report that they feel they are learning something. It strikes me that if those qualities are there, the teacher can feel fairly sure that learning is going on. What's more, it's likely to be effective learning (as a result of being affective learning).

We don't need research because we don't need to prove ourselves. If people want to research "dogme", then they would certainly be welcome and I would gladly facilitate their research in my classroom. But ultimately, they would be doing it for their own benefit. I don't feel that my life would change much as a result. After all, it seems that for every piece of quotable research, there's another which rips it to pieces!

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5167
	From: Tom Topham
	Date: Do Okt 30, 2003 8:27 

	Subject: Re: Everything or Teaching English?


	>From: "Robert M. Haines" <haines@n...>
>Reply-To: dogme@yahoogroups.com
>To: "Dogme" <dogme@yahoogroups.com>
>Subject: [dogme] The Theory of Everything and Dogme
>Date: Wed, 29 Oct 2003 09:57:50 -0800
>
>Jane writes: Our students come to us to learn English. If we don't help 
>them do that as effectively as possible, we are doing them a disservice 
>and we are not doing our duty.
>
>Again, learners/students are not automata, as I'm sure we all would agree, 
>but people with cares, hopes, disappointments, etc. 'Tuning up' their 
>English as a goal in itself seems a true disservice.
>
>True to American optimism, the idea of 'two for one' promises more bang for 
>your buck. To reiterate, what if we look at the learner as a whole person 
>instead of the sum of parts? Can I help her with English while ignoring the 
>fat that she's having a bad day? How do I provide an acquisition-rich 
>environment when everyone's mentally rehearsing for their final exams? It's 
>all or nothing. Just as the way we store vocabulary seems to be through a 
>network of interconnected webs, our learning is tied to every aspect of who 
>we are...
<end rob text>

Whenever the talk veers in the direction of "whole person" I tend to wince - 
especially when developing the "whole person" becomes an end in itself. 
This rant will be familiar to longer-term readers of the list, my apologies 
for repeating myself.

<rant>
If I'm having a bad day, I don't want or expect counselling from my Russian 
teacher. In fact, if I sign up and pay money for a Russian course, I'd 
bloody well expect that "tuning up my Russian" would be *the* primary goal 
of the teacher - i.e., providing me the service I signed on for.

It may turn out that our learning is "tied to every aspect of who we are", 
and that a competent language instructor needs to be aware of this to make 
her language teaching as effective as possible. That's not a "two for one", 
that's a means to an end. Let's not lose sight of who we are and what we 
are paid to do. There are also psychiatrists, psychotherapists, social 
workers, art and dance instructors, guidance counsellors... all of them 
have different competencies and provide different services to their clients.
<end rant>

Grumpy Tom

_________________________________________________________________
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	Group: dogme
	Message: 5168
	From: Rita Baker
	Date: Do Okt 30, 2003 9:54 

	Subject: Re: A dogme IATEFL SIG?


	Interesting idea Dennis.

I am a member of SEAL (the Society for Effective - Affective Learning) 
which also started as an interest group at IATEFL. SEAL is interested in 
any learning approach that works. I myself use accelerated learning 
techniques which in my mind are inseparable form Dogme. SEAL is interested 
in forming a SIG since IATEFL, in our view, has lost its way a little. It 
seems to have been taken over by academics presenting their research for 
the sake of giving a paper. I have nothing against rigorous academic 
research, but I'm much more interested in practical contributions which can 
be of support to 'coal face' teachers. To me, Dogme has application across 
the board - from teacher training to business English and teaching young 
learners. I wonder, both with SEAL and with Dogme whether yet another SIG 
is the solution or whether we shouldn't seek to 'infiltrate' all the other 
SIGS. At the annual conference each SIG has a 'track' i.e. a series of 
workshops / presentations / talks relevant to that particular interest 
group. How about making sure we get a Dogme contribution on to each track?

Oh, by the way, if anybody is interested in SEAL, visit www.seal.org.uk


Best wishes,

Rita

At 06:44 AM 10/29/03, you wrote:

>The discussions on dogme roll ever onwards. Great.
>
>Two ideas. Linked, I think.
>
>(1) Wouldn't it be a logical, a good move, to have an IATEFL dogme SIG 
>(Special
>interest group)?

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------
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Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
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	Group: dogme
	Message: 5169
	From: Rita Baker
	Date: Do Okt 30, 2003 10:01 

	Subject: Re: The Theory of Everything and Dogme


	Rob,

You really are giving an excellent account of 'whole brain' or 'accelerated 
learning'. I'm convinced that's what Dogme is - whole brain teaching and 
learning managed at an intuitive level.

Rita


At 05:37 PM 10/29/03, you wrote:

I say: What if these aren't separate items, John? What if the social, the 
emotional and the linguistic are all connected? I believe they are and that 
treating them as parts of the learners reduces students to machines; 
teachers to mechanics. I doubt that's what your view though.

As I've mentioned before, though, I do in fact "feel" they (or at
least most) are improving.

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
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	Group: dogme
	Message: 5170
	From: Rita Baker
	Date: Do Okt 30, 2003 10:17 

	Subject: RE: Dogme on the CELTA/Initial teacher Training


	As a teacher trainer / developer / myself, I'm convinced that the first 
thing that trainees need is well developed language awareness themselves. 
As a dogme / task-based / whole brain / teacher, the primary requirement is 
to be able to recognise the language that gets produced in order to be able 
to decide how to exploit it.

Teachers who are dependent on course books are frequently insecure in their 
own grasp of the language (IMHO). Has this group discussed implications for 
non-native as well as native speaker teachers of English?

Rita


Lydbury English Centre
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	Group: dogme
	Message: 5171
	From: Tom Topham
	Date: Do Okt 30, 2003 10:39 

	Subject: RE: video (was:Dogme on the CELTA)


	>We are also fortunate to have Scott Thornbury teaching video inputs on
>how to "teach grammar" and on the material-less class.
>
>Just curious as to the reaction from others on what we are doing.
>

My first reaction is "How can I get my hands on those tapes?"

There was also a recent posting (Dennis?) suggesting that videos of Dogmetic 
lessons be taped and made available. I'd be eager to see some of the folks 
on this list in their classrooms, as well as happy to reciprocate - as soon 
as our school gets a tripod and I learn to work our video camera.

Tom

_________________________________________________________________
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	Group: dogme
	Message: 5172
	From: Rita Baker
	Date: Do Okt 30, 2003 10:43 

	Subject: Re: Everything or Teaching English?


	Tom,

I don't think whole person approaches mean we take it upon ourselves to 
'sort other people out'. That, in my view would be sheer arrogance, an 
abuse of one's role and potentially very dangerous for student and teacher 
alike. To me, whole person teaching and learning is simply about being 
aware of, and sensitive to people as people. If a student comes into my 
class clearly having brought 'baggage' from outside, I wouldn't dream of 
prying and trying to 'sort it out' but I hope I would be sensitive to the 
fact that that person wasn't in a prime 'state' for learning, and try to 
respond appropriately. I don't believe we can teach anybody anything; our 
role is to create and sustain an appropriate environment where learning can 
take place. I don't wish to sound too 'new-age' but what I mean is that if 
we provide the right atmosphere, the right tools, the right kind of 
intervention and interaction - we help students to manage their learning in 
the most efficient way.

If students actually choose to disclose a problem to us, then again, I 
think our role is to listen and provide a space in which they can find 
their own solutions. It's not our business to be psychological experts, 
although you can't interact with other human beings without picking up a 
bit of basic psychology. My thoughts for what it's worth!

Rita

At 08:27 AM 10/30/03, you wrote:




> >From: "Robert M. Haines" <haines@n...>
> >Reply-To: dogme@yahoogroups.com
> >To: "Dogme" <dogme@yahoogroups.com>
> >Subject: [dogme] The Theory of Everything and Dogme
> >Date: Wed, 29 Oct 2003 09:57:50 -0800
> >
> >Jane writes: Our students come to us to learn English. If we don't help
> >them do that as effectively as possible, we are doing them a disservice
> >and we are not doing our duty.
> >
> >Again, learners/students are not automata, as I'm sure we all would agree,
> >but people with cares, hopes, disappointments, etc. 'Tuning up' their
> >English as a goal in itself seems a true disservice.
> >
> >True to American optimism, the idea of 'two for one' promises more bang for
> >your buck. To reiterate, what if we look at the learner as a whole person
> >instead of the sum of parts? Can I help her with English while ignoring the
> >fat that she's having a bad day? How do I provide an acquisition-rich
> >environment when everyone's mentally rehearsing for their final exams? It's
> >all or nothing. Just as the way we store vocabulary seems to be through a
> >network of interconnected webs, our learning is tied to every aspect of who
> >we are...
><end rob text>
>
>Whenever the talk veers in the direction of "whole person" I tend to wince -
>especially when developing the "whole person" becomes an end in itself.
>This rant will be familiar to longer-term readers of the list, my apologies
>for repeating myself.
>
><rant>
>If I'm having a bad day, I don't want or expect counselling from my Russian
>teacher. In fact, if I sign up and pay money for a Russian course, I'd
>bloody well expect that "tuning up my Russian" would be *the* primary goal
>of the teacher - i.e., providing me the service I signed on for.
>
>It may turn out that our learning is "tied to every aspect of who we are",
>and that a competent language instructor needs to be aware of this to make
>her language teaching as effective as possible. That's not a "two for one",
>that's a means to an end. Let's not lose sight of who we are and what we
>are paid to do. There are also psychiatrists, psychotherapists, social
>workers, art and dance instructors, guidance counsellors... all of them
>have different competencies and provide different services to their clients.
><end rant>
>
>Grumpy Tom
>
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	Group: dogme
	Message: 5173
	From: John Franklin Nelson
	Date: Do Okt 30, 2003 11:47 

	Subject: Re: Everything or Teaching English?


	Rita's point (and similar recent references) is a point well worth 
making. And it is (at least in my context) a very fine line I find 
myself walking down when students, given the chance and the sense of 
security, decide to talk about some very personal problems. And they 
often look at me as a highly sympathetic and even empathetic 
listener and extrapolate from there that I am also somehow wise 
enough to sort through rather deep psychological constructs. 
That kind of power is tempting, the students' trust is flattering, 
but a teacher needs to be vary careful at moments like these.

I tend to repeat to myself what I say aloud to the students early 
on: In most of the classes, the students are the ones to decide what 
to say; I am here to help them with the how. [ok, this is a rule of 
thumb, not a Commandment written in stone--but you know what I mean, 
I think].

And I appreciate Rob's insistence on not looking at the language 
learning/teaching process as merely the sum of discernible parts. 
The failure of "sum part" approaches is what brought me (and 
probably all of us) to dogme in the first place.

John
--- In dogme@yahoogroups.com, Rita Baker <rita@l...> wrote:
> Tom,
> 
> I don't think whole person approaches mean we take it upon 
ourselves to 
> 'sort other people out'. That, in my view would be sheer 
arrogance, an 
> abuse of one's role and potentially very dangerous for student and 
teacher 
> alike. To me, whole person teaching and learning is simply about 
being 
> aware of, and sensitive to people as people. If a student comes 
into my 
> class clearly having brought 'baggage' from outside, I wouldn't 
dream of 
> prying and trying to 'sort it out' but I hope I would be sensitive 
to the 
> fact that that person wasn't in a prime 'state' for learning, and 
try to 
> respond appropriately. I don't believe we can teach anybody 
anything; our 
> role is to create and sustain an appropriate environment where 
learning can 
> take place. I don't wish to sound too 'new-age' but what I mean is 
that if 
> we provide the right atmosphere, the right tools, the right kind 
of 
> intervention and interaction - we help students to manage their 
learning in 
> the most efficient way.
> 
> If students actually choose to disclose a problem to us, then 
again, I 
> think our role is to listen and provide a space in which they can 
find 
> their own solutions. It's not our business to be psychological 
experts, 
> although you can't interact with other human beings without 
picking up a 
> bit of basic psychology. My thoughts for what it's worth!
> 
> Rita
> 
> At 08:27 AM 10/30/03, you wrote:
> 
> 
> 
> 
> > >From: "Robert M. Haines" <haines@n...>
> > >Reply-To: dogme@yahoogroups.com
> > >To: "Dogme" <dogme@yahoogroups.com>
> > >Subject: [dogme] The Theory of Everything and Dogme
> > >Date: Wed, 29 Oct 2003 09:57:50 -0800
> > >
> > >Jane writes: Our students come to us to learn English. If we 
don't help
> > >them do that as effectively as possible, we are doing them a 
disservice
> > >and we are not doing our duty.
> > >
> > >Again, learners/students are not automata, as I'm sure we all 
would agree,
> > >but people with cares, hopes, disappointments, etc. 'Tuning up' 
their
> > >English as a goal in itself seems a true disservice.
> > >
> > >True to American optimism, the idea of 'two for one' promises 
more bang for
> > >your buck. To reiterate, what if we look at the learner as a 
whole person
> > >instead of the sum of parts? Can I help her with English while 
ignoring the
> > >fat that she's having a bad day? How do I provide an 
acquisition-rich
> > >environment when everyone's mentally rehearsing for their final 
exams? It's
> > >all or nothing. Just as the way we store vocabulary seems to be 
through a
> > >network of interconnected webs, our learning is tied to every 
aspect of who
> > >we are...
> ><end rob text>
> >
> >Whenever the talk veers in the direction of "whole person" I tend 
to wince -
> >especially when developing the "whole person" becomes an end in 
itself.
> >This rant will be familiar to longer-term readers of the list, my 
apologies
> >for repeating myself.
> >
> ><rant>
> >If I'm having a bad day, I don't want or expect counselling from 
my Russian
> >teacher. In fact, if I sign up and pay money for a Russian 
course, I'd
> >bloody well expect that "tuning up my Russian" would be *the* 
primary goal
> >of the teacher - i.e., providing me the service I signed on for.
> >
> >It may turn out that our learning is "tied to every aspect of who 
we are",
> >and that a competent language instructor needs to be aware of 
this to make
> >her language teaching as effective as possible. That's not 
a "two for one",
> >that's a means to an end. Let's not lose sight of who we are and 
what we
> >are paid to do. There are also psychiatrists, psychotherapists, 
social
> >workers, art and dance instructors, guidance counsellors... all 
of them
> >have different competencies and provide different services to 
their clients.
> ><end rant>
> >
> >Grumpy Tom
> >
> >_________________________________________________________________
> >MSN 8 with e-mail virus protection service: 2 months FREE*
> >http://join.msn.com/?page=features/virus&pgmarket=en-ca&RU=http%
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	Group: dogme
	Message: 5174
	From: mary@t...
	Date: Do Okt 30, 2003 11:55 

	Subject: Re: Dogme and Celta


	In reply to Nick, who asked about using a dogme approach with inexperienced teachers, I think the
answer has to come from them, not from us as teacher trainers. I'm in the middle of running a
CELTA course and finding that most (not all) of them are far too stressed to want to risk doing
anything 'against the grain'. If I mention risk-taking, it's often met with laughter - 'we just
want to get through' being a common response. I'm all for encouraging authentic use of the
language in the classroom without a reliance on (often irrelevant and boring) coursebook material,
but ...
Learner teachers need some practical teaching techniques before they can experiment with
'higher-level' teaching skills like REALLY listening and responding appropriately to what learners
say - a bit like students need chunks of language that they can produce automatically, leaving
'brain space' and more processing time for creating new utterances;
Students in many institutions have paid for the coursebook and often WANT to use it. What right do
we have to say it's irrelevant. Surely it's THEIR opinion that matters, not ours? Why not just
ask them to create the syllabus, planning a series of lessons at a time, suing the coursebook as a
base but free to ignore/supplement it when felt necessary;
Given that many learner teachers will end up having to use a coursebook, like it or not, we may as
well help them to use it effectively.

Must end, I have to plan my CELTA input sessions for tomorrow! Something on 'Planning lessons from
a coursebook', I think!!
----- Original Message -----
From: nick bilbrough
To: dogme@yahoogroups.com
Sent: Thu, 30 Oct 2003 02:21:48 +0000 (GMT)
Subject: [dogme] Dogme and Celta


The other day while I was avidly reading the latest postings, I suddenly starting hearing the
voices of a group of Brazilians I'd been teaching about 10 years ago. My wife had accidently put
this tape on( thinking that it was music) that my 1 year old had somehow dug out of a dusty draw.

It was my first and only extensive experience of using Community Language Learning with a group of
students (complete beginners and strong elementary mixed) At the end of the course (about 4 hours
a week for 2 or 3 months) each student got a tape of all the recordings we'd made, interspersed
with all the songs we'd worked with and bits of baroque music (I was curious about suggestopaedia
too in those days).

It felt good listening to the students again, making fun of each other, talking about everything
from organ transplants, sex, religious schools, plans for the weekend etc., and I sort of felt
that that tape, together with the transcripts, was quite a nice dogme type coursebook that they'd
had to take away with them at the end. Some of the conversations are pretty boring (A:You say
something. B: Ok something.etc) and some lines sound quite stilted, but the point is that I can
almost see, hear and smell the students from listening to the tape again, and I reckon that the
students probably could too (provided their tapes aren't at the bottom of a dusty draw somwhere
-which they might well be).
I don't think that flicking through the pages of a coursebook or listening to the cassettes, years
after the course has finished is likely to evoke the same feelings.

Anyway I wanted to link this with the other thread about needing to be experienced in order to
dogmetise your lessons. Perhaps somewhat unusually, we didn't use coursebooks at all on my CTEFL
course. In fact I hardly knew what one was until I started my first job. The session that stuck in
my mind most was the session on humanistic approaches and so I experimented wildly with those
during my first few years. I wasn't at all dogmetic - I also spent hours cutting up bits of paper
for 'communication' games.

Gradually course books became more and more a part of my teaching -to the point where what was in
the coursebook became the basic syllabus on which the lessons would hang.

Now I spend most of my time training teachers. If I teach a class myself I find it almost
impossible to work with anything from a coursebook. This is at least partly to preserve my own
sanity because I cannot feel motivated by what I find in many of them.

In my training I encourage trainees to use coursebook exercises (at least at the beginning of the
course) more than I once did. This is because I want them to build up a bank of things they can do
in the classroom, and I have seen too many inexperienced trainee teachers struggling for ideas. I
find myself in the uncomfortable, and perhaps hypocritical position of expecting trainees to work
with material that I would not want to teach with myself.

I now do sessions on humanistic approaches (including community language learning), drama, live
listening, teaching unplugged etc, but i find that trainees are often unwilling to experiment too
much with these ideas. I suppose that this is understandable when they knowthey are being assessed 
every time they teach and don't want to take any risks. In fact, however I feel that I'm probably
quite keen to positively assess weak dogmetic type lessons, where the teacher is aware and
reflective afterwards, and less so with OK lessons where the teacher is simply regurgitating what
it says in the teacher's book.

What do others on the list feel? What part should dogme play in courses like the CELTA course? Even
though coursebooks didn't play a part in my own initial training, I do feel that they have been
part of the process of my development as a teacher. I believe that for many trainee teachers they
can provide lots of models of the type of tasks and activities which learners can do in the
classroom.
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	Group: dogme
	Message: 5175
	From: lifang67
	Date: Do Okt 30, 2003 12:12 

	Subject: Emotionally Abusive "Learning"


	On the bulletin downstairs, there is a long colorful series of 
posters advertising a seminar in NLP. The first one shows a teacher 
wearing an NLP uniform, looking in a book on NLP. The second shows 
how the teacher asks a child if she went to the academy and uses the 
secret NLP knowledge of "Access Eye Q" to determine that the child 
is lying, and really spent the whole day after school playing video 
games. The third and fourth explain that this knowledge of when 
people are really lying to you is available to you, for a price, and 
the fifth has a pocket for free flyers with the details.

This pocket for free flyers for expensive seminars is now empty. 
Next week my students are leaving for their two week practicum 
teaching in elementary schools all over Seoul. For my kids, this is 
a period of great tension--they are in their early twenties, and the 
rough years of Korean adolescence separate them from their charges. 
The mostfeared lessons--by far--are the English lessons, because in 
some of Seoul's schools, the kids will have gone to expensive 
academies that my mostly working class students can't afford. So of 
course the NLP frauds are playing on their insecurities to extort 
any spare money they may have (often money they got from tutoring 
rich kids).

Elsewhere in Korea, children commit suicide because cram schools and 
prep schools, and teachers who insist on them, have left them no 
time to play. Here in Gangnam, for example, a recent study showed 
that 60% of third graders are already going to academies full time 
after school. In sixth grade, the attendance rate is a terrifying 
100%. I don't know if any of these are forced into doing this by NLP 
busy-bodies, and I don't care. Playing games, playing hooky, and 
even lying to the teacher is every child's inalienable right, and as 
soon as more NLP flyers turn up, I'm going to take and burn them.

dk1



	


	Group: dogme
	Message: 5176
	From: Tom Topham
	Date: Do Okt 30, 2003 3:03 

	Subject: Re: Cool Link


	Just came across this during some web surfing, it may be of interest to folk 
on the list.

http://www.wam.umd.edu/~rfradkin/alphapage.html

Cool graphics show the historical evolution of various alphabets.

Tom

_________________________________________________________________
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	Group: dogme
	Message: 5177
	From: Robert M. Haines
	Date: Do Okt 30, 2003 4:56 

	Subject: Re: Thinking outside the book


	I have spoken to M. alone, and it appears she doesn't know or doesn't want
to iterate what 'too easy' means beyond saying she'd like more to do. Any
extra tasks I've given her for self-study don't get done. She calls herself
lazy. She definitely likes to be strict with the weaker students in class,
often saying some pretty cruel things, e.g. 'You're so stupid!' The program
head has commented on his view of M.'s attitude a few times, which has been
interesting.

I do think the book can provide more challenge because it's open to so many
possibilities and offers the chance to challenge oneself as much as
possible. But therein lies the rub: Does M. want to challenge herself? She
once told me that people in her culture are dependent on authority figures
to monitor and 'push' them. I commented that this could be applied to any
group of people. I think she was telling me about her own motivation.

How much of a 'pusher' should teachers be? I let M. take a short nap in my
class the other day. She also wrestled around with another student on the
floor during a milling activity. I said nothing but did write up a list of
questions for students to consider. The students were preparing questions
for an interview with the cycle 2002 students ahead of them, i.e. people who
were already studying in the Natural resources program at the college.

My questions were along the lines of: Do you expect to wrestle around on the
floor in your N.R. classes? How do you think the teacher will feel if you
nap during a lecture? Why? It led to what felt like a healthy discussion
among the students then the whole class.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, October 29, 2003 11:31 PM
Subject: Re: [dogme] Thinking outside the book


> Have you the chance to explore with M , probably alone, just what she
means by "too
> easy" and what she would like to be doing in the lessons so that they are
"just right" (for
> her)? Will it be possible to find an appropriate, challenging task for her
in the emerging
> textbook project?
>
> Dennis --
> Dennis Newson
> Moderator
> An Englishman in Germany
> Retired - formerly Uni Osnabrueck
> http://www.dennisnewson.de
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5178
	From: Robert M. Haines
	Date: Do Okt 30, 2003 5:14 

	Subject: The Initial TT Model


	Hi Bruce,

I just want to make sure I understand what you wrote: 

"We have also been experimenting with a new Initial Teacher Training
model. As we all know, teachers (experienced and inexperienced) learn
more about teaching in a classroom than they do while studying. So we
have been developing a new type of course, based upon a series of
Teacher Training videos, texts is a full text edited by David Nunan and
over 70 hours of video) and texts long internship in the classroom. The
theory is that the new teacher will watch the video and then practice
when they have learned in the classroom. They may watch the video
several times and practice several times. They study at their own pace."

Here's where my confusion is: "texts is a full text edited by David Nunan and over 70 hours of video) and texts long internship in the classroom." I don't understand what 'texts' means here, sorry.

And: " The theory is that the new teacher will watch the video and then practice when they have learned in the classroom." So they practice *when* they have learned in the classroom?

Maybe these are just typos or maybe I'm just out of it. 

So trainees watch as much of the videos as they'd like before practicing? During this process they can return to the video and keep practicing as long as they wish?

Before I comment, I'd like to know I understand the process.

Rob
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	Group: dogme
	Message: 5179
	From: Robert M. Haines
	Date: Do Okt 30, 2003 5:41 

	Subject: Dogme on the CELTA


	Mary writes: "In reply to Nick, who asked about using a dogme approach with inexperienced teachers, I think the
answer has to come from them, not from us as teacher trainers. I'm in the middle of running a
CELTA course and finding that most (not all) of them are far too stressed to want to risk doing
anything 'against the grain'. If I mention risk-taking, it's often met with laughter - 'we just
want to get through' being a common response. I'm all for encouraging authentic use of the
language in the classroom without a reliance on (often irrelevant and boring) coursebook material,
but ..."

If authentic use of language in class and avoiding often irrelevant and boring coursebook material is presented to stressed and anxious trainees as 'risk-taking' and going 'against the grain', of course they won't want to do it. What about just presenting these things as natural and effective?

Mary: "Learner teachers need some practical teaching techniques before they can experiment with
'higher-level' teaching skills like REALLY listening and responding appropriately to what learners
say - a bit like students need chunks of language that they can produce automatically, leaving
'brain space' and more processing time for creating new utterances;"

I don't consider dogme 'higher-level' teaching. 'Really listening' and responding appropriately to what learners say seems only natural and responsible to anyone who wants to teach.

Mary: "Students in many institutions have paid for the coursebook and often WANT to use it. What right do
we have to say it's irrelevant. Surely it's THEIR opinion that matters, not ours? Why not just
ask them to create the syllabus, planning a series of lessons at a time, suing the coursebook as a
base but free to ignore/supplement it when felt necessary;
Given that many learner teachers will end up having to use a coursebook, like it or not, we may as
well help them to use it effectively."

When you, Mary, wrote 'Suing the coursebook' it was a typo, I know, but an interesting one since we seem to have put the coursebook on trial here. And, it deserves to be tried. Anyway...

Why say the book is irrelevant? Why not ask the students what they think of it? Ask them to select what they'd like to learn from it and how they'd like to use it?

With trainees, why not let them decide whether to use the book? Most of my trainees find the book to be a resource for short texts at best. So along with helping teachers to use a coursebook effectively, wouldn't it be just as well to teach them how to not use it effectively? 

Am I the only one who sees a self-fulfilling prophecy here? Many teachers will probably be expected to use a coursebook. That's not necessarily in the best interest of learners or teachers, but who am I to gradually affect change in the world of ELT?

Rob
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	Group: dogme
	Message: 5180
	From: Robert M. Haines
	Date: Do Okt 30, 2003 6:05 

	Subject: Whole Language


	Tom writes: "Whenever the talk veers in the direction of "whole person" I tend to wince -
especially when developing the "whole person" becomes an end in itself. 
This rant will be familiar to longer-term readers of the list, my apologies 
for repeating myself."

You should see someone, maybe a psychotherapist, about the wincing thing and re-read my post to note that there's no mention of *developing* the whole person as an end in itself but simply looking at learners as people and not automobiles.

Tom rants: "If I'm having a bad day, I don't want or expect counselling from my Russian 
teacher. In fact, if I sign up and pay money for a Russian course, I'd 
bloody well expect that "tuning up my Russian" would be *the* primary goal 
of the teacher - i.e., providing me the service I signed on for."

Rob rants in return: Your Russian teacher can't tune up your Russian, Tom. You are responsible for that, while your teacher makes sure you have enough light and the tools you might need to do the work. Stop demanding that she/he develop your whole person!

"It may turn out that our learning is "tied to every aspect of who we are", 
and that a competent language instructor needs to be aware of this to make 
her language teaching as effective as possible. That's not a "two for one", 
that's a means to an end. " 

Don't see the connection; sounds like 'loopy Socialist ideas' mixed with even loopier Capiltalist ones.

"Let's not lose sight of who we are and what we are paid to do. There are also psychiatrists, psychotherapists, social 
workers, art and dance instructors, guidance counsellors... all of them have different competencies and provide different services to their clients." 

Is it possible that different teachers are paid to do different things and that each of us has different competencies and provides different services to our 'clients'?

Rob








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5181
	From: Richard Cusick
	Date: Fr Okt 31, 2003 1:15 

	Subject: Re: Whole Language


	--- "Robert M. Haines" <haines@n...> wrote:

> 
> Is it possible that different teachers are paid to
> do different things and that each of us has
> different competencies and provides different
> services to our 'clients'?
> 

Yes, though administrators usually don't think like
this.

I like Rob's idea because it allows non-native English
speakers to teach alongside native speakers. The
purist model of EFL holds that the teacher should be a
native speaker because that is the ideal for the
student to model himself on. That view is now in decline.

__________________________________
Do you Yahoo!?
Exclusive Video Premiere - Britney Spears
http://launch.yahoo.com/promos/britneyspears/


	


	Group: dogme
	Message: 5182
	From: lifang67
	Date: Fr Okt 31, 2003 2:21 

	Subject: Lion and Mouse


	Three trainee teachers are doing "The Lion and the Mouse" (or 
Androcles and the Lion, or the Dragonfly and the Ant, etc.) with a 
group of young learners (nine or ten year olds, in this case). They 
are armed with materials, in this case pictures. The first teacher 
has flashcards.

T1: What's this?
Ss: Sajayeyo! (It's a lion.)
T1: Yes, it's a lion. What's this?
Ss: Juiyeyo! (It's a mouse.)
etc.

The second teacher has only ONE picture, which shows the lion and 
the mouse together. The mouse is nibbling the net which holds the 
lion. We therefore begin in the middle of the story, and we will 
need to do a cinematic "flashback" to the beginning.

T1: What's this?
Ss: Sajayeyo!
T1: That's right, it's a lion. What's he doing?
Ss: Geumungei japasseoyo! (He's caught in a net.)
T1: Yes, he's caught in a net. What's this?
Ss: Juiyeyo! (It's a mouse.)
T1: What's he doing? ... Why? ... What will happen next?
(At this point, a child who is bored with the story suggests, 
correctly, that a lion caught in a net for a long period of time 
will be hungry as well as angry, and said lion might devour the 
mouse in a moment of ravenous pique)
T1: If lion eat mouse, what will happen tomorrow. If another net, 
who will help the lion?

You can see that just by integrating the materials into a single 
picture instead of a complete set of printed flashcards, we've 
enormously increased the possiblities for language. Instead of a 
vocabulary lesson, connected discourse, yea, co-construction of the 
story becomes possible. Because it's now necessary to talk about 
bits of the story that we don't see, grammar is emerging, and even 
the teacher's language competence is being tested, yea, co-
constructed. 

This might work even better without ANY materials; for example, 
using simple figures on the blackboard, or using handpuppets, or 
even bare hands. Some of my students used "rock, paper, scissors" to 
create a game: "mouse, lion, net", in which the lion can save the 
mouse, the mouse can gnaw the net, and the net can catch the lion. 
The kids then taught themselves the story by playing the game and 
arguing over who won. 

But for the moment, let's just stick with the picture and the 
language. Here's the third teacher.

T3: What do you see?
Ss: /r/ion!
T3: A lion? Where? Oh, there. Does everybody see that? Does anybody 
see anything different?
Ss: Geumung!
T3: Right, the lion's in a net. How do you think he feels?
Ss: Hwaga nasseyo! (He's angry)
T3: Who do you think put the net there? The mouse?
Ss: Noooo!

Yes, of course, the third group of kids are higher level. But I 
think the language is higher level in interesting ways too. Just as 
the second teacher managed to jack up the language from isolated 
vocabulary clear to discourse by using a single integrated picture 
in the place of the vocabulary atomizers of prepared flashcards, 
this teacher is using questions which focus on what the children SEE 
rather than on the materials.

To the pragmatist, this may seem a very small point, and not worth 
the obvious increased difficulty (for both the teacher and the 
children) of asking questions that include verbs of perception and 
reporting verbs like "think" and "feel". To the social-
constructivist, though, the distinction is quite crucial. 

SOCIAL-CONSTRUCTIVIST: By focussing on what the children see and 
think, the teacher is replacing a materials focus with a learner 
focus. 

PRAGMATIST: So what? The teacher's job is to teach English, not to 
fool around with the inner workings of the children's minds.

SOCIAL-CONSTRUCTIVIST: So by focussing on what the learner sees and 
thinks about what the learner sees, the teacher is able to establish 
where to begin--in Vygotskyan terms, the level of unassisted 
performance.

PRAGMATIST: So what? The teacher can find that out the other way 
too, by sticking to the materials and finding out what the kids need 
Korean to express.

SOCIAL-CONSTRUCTIVIST: So by using the question "What do you see?" 
to find out the unassisted level of performance, the teacher begins 
(and continues) with non-display questions, just as the dogme 
commandments require.

PRAGMATIST: I don't see it. Why is "What do you see?" a non-display 
question? Why is "What's this?" is a display question? Why is "What 
will happen next?" a display question but not "Who do you think put 
the net there?"

SOCIAL-CONSTRUCTIVIST: Actually, even the question "Does everybody 
see that? Does anybody else see anything different?" is not a 
display question. There are two reasons. First, the answer is really 
not predictable, and to some extent not falsifiable. If the learner 
says that the learner sees two nails and a net instead of a lion, or 
six nails (on the lions paws), the teacher takes that and runs with 
the ball. The teacher does not falsify the answer. Because it's not 
falsifiable, it's not really evaluable either, and IRE does not 
develop. Compare:

T: What's this?
S: Monster.
T: No, it's a lion.

T: What do you see?
S: Monster.
T: You think it's a monster? Yeah, it looks like a monster. What 
kind of monster?

The second reason is related to this unpredictability. It is that 
questions that include "see" and "think" and "feel" admit many 
answers, and not just one. That allows more social raw material for 
co-construction, just as the picture allows more cognitive raw 
material than the flashcards do.

PRAGMATIST: Bloody hell, you know all the answers, don't you? You 
must have written all the questions....

dk1



	


	Group: dogme
	Message: 5183
	From: David Read
	Date: Fr Okt 31, 2003 4:26 

	Subject: Re: Whole Language


	Rob writes: "You should see someone, maybe a psychotherapist, about the wincing thing and re-read my post to note that there's no mention of *developing* the whole person as an end in itself but simply looking at learners as people and not automobiles."

While so much of this discussion forum provides a wealth of fascinating insights and information, I personally 'wince' (and there's that word again, and I'm not planning to get it looked at anytime soon) when I hear teachers characterized as regarding their learners as 'automobiles' (or robots or objects or whatever). We need to be a bit careful with our similes and metaphors. Over the last ten years I've observed hundreds of teachers, and I've never seen one who regarded his or her students as cars on a production line. Most of them were dedicated, conscientious professionals with a genuine desire to improve and provide better lessons in the classroom. No, they were not 'dogme' teachers, but they cared deeply about their students and wanted to do their best to help them improve their English. 

As far as I understand it, dogme is a mindset, a different way of thinking and looking at the classroom and the people in it. Maybe we could extend that courtesy to our fellow teachers as well. If we are not careful, we can easily slip into language which suggests we are some kind of Cabalistic elite, and those teachers who have yet to be initiated into our club are somehow 'inauthentic' or 'lost in the wilderness'.

As I've said before, let's concentrate on what we do in the classroom, share experiences, successes and failures. Let's explore the possibilities and limitations of the dogme mindset, and, I hope, share those ideas with our colleagues (both on this forum and in our place of work). But let's not characterize every teacher who dares to use a coursebook in class, or who plans their lessons in detail as somehow plugged into The Matrix (and I don't think that metaphor on the homepage is particularly helpful either) lost forever in some artificial and unreal world. Because, and I'm unwincing now and opening my eyes wide, I don't think that's true. 

David 






[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 5184
	From: Robert M. Haines
	Date: Fr Okt 31, 2003 5:15 

	Subject: Re: Whole Language


	I've responded off-list to this as it seems directed at me personally.

Rob

----- Original Message -----
From: David Read <readdavid@h...>
To: <dogme@yahoogroups.com>
Sent: Thursday, October 30, 2003 8:26 PM
Subject: Re: [dogme] Whole Language


> Rob writes: "You should see someone, maybe a psychotherapist, about the
wincing thing and re-read my post to note that there's no mention of
*developing* the whole person as an end in itself but simply looking at
learners as people and not automobiles."
>
> While so much of this discussion forum provides a wealth of fascinating
insights and information, I personally 'wince' (and there's that word again,
and I'm not planning to get it looked at anytime soon) when I hear teachers
characterized as regarding their learners as 'automobiles' (or robots or
objects or whatever). We need to be a bit careful with our similes and
metaphors. Over the last ten years I've observed hundreds of teachers, and
I've never seen one who regarded his or her students as cars on a production
line. Most of them were dedicated, conscientious professionals with a
genuine desire to improve and provide better lessons in the classroom. No,
they were not 'dogme' teachers, but they cared deeply about their students
and wanted to do their best to help them improve their English.
>
> As far as I understand it, dogme is a mindset, a different way of thinking
and looking at the classroom and the people in it. Maybe we could extend
that courtesy to our fellow teachers as well. If we are not careful, we can
easily slip into language which suggests we are some kind of Cabalistic
elite, and those teachers who have yet to be initiated into our club are
somehow 'inauthentic' or 'lost in the wilderness'.
>
> As I've said before, let's concentrate on what we do in the classroom,
share experiences, successes and failures. Let's explore the possibilities
and limitations of the dogme mindset, and, I hope, share those ideas with
our colleagues (both on this forum and in our place of work). But let's not
characterize every teacher who dares to use a coursebook in class, or who
plans their lessons in detail as somehow plugged into The Matrix (and I
don't think that metaphor on the homepage is particularly helpful either)
lost forever in some artificial and unreal world. Because, and I'm unwincing
now and opening my eyes wide, I don't think that's true.
>
> David
>
>
>
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service.
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5185
	From: djn@d...
	Date: Fr Okt 31, 2003 8:19 

	Subject: Re: Whole Language (NS + non-NS]


	Richard writes:

" The purist model of EFL holds that the teacher should be a
native speaker because that is the ideal for the
student to model himself on. That view is now in decline."

Well, is it really in decline? One still comes across an awful lot of learners who look for 
native speakers of the language they want to learn. Given the choice would you take 
Russia lessons from a German or a Russian? Frankly, I would go for the Russian, 
though nativeness would not be the only criterion that would guide my choice.

I think it is much more helpful to think in terms of friendly co-operation between native 
and non-native speakers of the language being learned than competition.

There may well be parts of the world where the employment of native speakers of the 
language being learned causes bitterness amongst local teachers who have studied the 
language and find it hard to get employment, or are paid less. But I've always been 
lucky enough to be employed where a native speaker was seen and used as a valuable 
resource - a model of a particular pronunciation and a speaking dictionary and 
grammar/usage book..

As always, we must beware of generalizing.


Dennis --
Dennis Newson
Moderator
An Englishman in Germany
Retired - formerly Uni Osnabrueck
http://www.dennisnewson.de


	


	Group: dogme
	Message: 5186
	From: Jenny
	Date: Fr Okt 31, 2003 9:23 

	Subject: curious


	I have just joined this group - I found it by accident when doing a 
google search for Peter Medgye's name (it's a long story). I've 
delved into a few postings, and I'm a little perplexed, as it seems 
that 'dogme' is seen as a methodology ...yet I can't fathom what the 
methodology IS. Is it possible for someone to explain to me in 
simple terms so I can get more of a feeling? Or should I just hang 
around and see what comes up?!

I have been a language teacher for more than 20 years, beginning as a 
French and English teacher in Australian secondary schools, followed 
by a second professional lifetime as an EFL teacher with a private 
school in Prague, and I am now an EFL teacher in a Hong Kong 
secondary school (with classes of 40 - but, damn, the money's good - 
or it was until the dollar started slipping!) It seems to me 
that 'dogme' is more about what I did in Prague, because there is no 
way I have the time or opportunity (or desire - hey, I have kids of 
my own to put my energies into too) to wing it in the exam-driven, 
marking-crazy system where I now work. Does anyone else in the group 
teach large packs of adolescents in a local secondary system?

I look forward to finding out more...

Jenny



	


	Group: dogme
	Message: 5187
	From: F. Mortes
	Date: Fr Okt 31, 2003 10:20 

	Subject: Re: Whole Language (NS + non-NS]


	> Given the choice would you take
> Russia lessons from a German or a Russian? Frankly, I would go for the 
> Russian,
> though nativeness would not be the only criterion that would guide my 
> choice.

Given the choice, would you take swimming lessons from Mark Spitz or a 
sardine?

>
> As always, we must beware of generalizing.

Indeed.

Francesc in Catalonia.



	


	Group: dogme
	Message: 5188
	From: Jay Schwartz
	Date: Fr Okt 31, 2003 12:42 

	Subject: Re: Whole Language (NS + non-NS]


	I think we're mixing apples and fish.

Would you take English lessons from a NS teacher or a coursebook?

- Jay :)

----- Original Message ----- 
From: "F. Mortes" <fmortes@s...>
To: <dogme@yahoogroups.com>
Sent: Friday, October 31, 2003 12:20 PM
Subject: Re: [dogme] Whole Language (NS + non-NS]


> 
> > Given the choice would you take
> > Russia lessons from a German or a Russian? Frankly, I would go for the 
> > Russian,
> > though nativeness would not be the only criterion that would guide my 
> > choice.
> 
> Given the choice, would you take swimming lessons from Mark Spitz or a 
> sardine?
> 
> >
> > As always, we must beware of generalizing.
> 
> Indeed.
> 
> Francesc in Catalonia.



	


	Group: dogme
	Message: 5189
	From: Iain Diamond
	Date: Fr Okt 31, 2003 1:25 

	Subject: Re: Whole Language (NS + non-NS]


	--- In dogme@yahoogroups.com, djn@d... wrote:
> Richard writes:

Given the choice would you take Russia lessons from a German or a 
Russian? Frankly, I would go for the Russian, though nativeness would 
not be the only criterion that would guide my choice.

I've had good language teachers and bad language teachers. So far 
I've not found a correlation between nationality and teaching skill.

BTW, I like the one about the sardines :)
Iain
Madrid, España



	


	Group: dogme
	Message: 5190
	From: F. Mortes
	Date: Fr Okt 31, 2003 2:33 

	Subject: NS + non-NS


	Jay,

I'll take the coursebook any day over an 18 year old, unqualified, 
inexperienced backpacking individual who calls himself a teacher 
because he's taken a one-morning TEFL "introductory" course and holds a 
UK passport but misses one in every three lessons 'cause they're "too 
early in the morning" and his evenings are too busy "getting to know 
the local culture" to go to bed at a reasonable time.

Thank you very much.

Francesc in Catalonia.


On Friday, Oct 31, 2003, at 13:42 Europe/Madrid, Jay Schwartz wrote:

> I think we're mixing apples and fish.
>
> Would you take English lessons from a NS teacher or a coursebook?
>
> - Jay :)
>
> ----- Original Message -----
> From: "F. Mortes" <fmortes@s...>
> To: <dogme@yahoogroups.com>
> Sent: Friday, October 31, 2003 12:20 PM
> Subject: Re: [dogme] Whole Language (NS + non-NS]
>
>
>>
>>> Given the choice would you take
>>> Russia lessons from a German or a Russian? Frankly, I would go for 
>>> the
>>> Russian,
>>> though nativeness would not be the only criterion that would guide my
>>> choice.
>>
>> Given the choice, would you take swimming lessons from Mark Spitz or a
>> sardine?
>>
>>>
>>> As always, we must beware of generalizing.
>>
>> Indeed.
>>
>> Francesc in Catalonia.
>
> ------------------------ Yahoo! Groups Sponsor 
> ---------------------~-->
> Rent DVDs Online - Over 14,500 titles.
> No Late Fees & Free Shipping.
> Try Netflix for FREE!
> http://us.click.yahoo.com/vhSowB/XP.FAA/3jkFAA/IWOolB/TM
> --------------------------------------------------------------------- 
> ~->
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to 
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5191
	From: F. Mortes
	Date: Fr Okt 31, 2003 2:36 

	Subject: Re: Re: Whole Language (NS + non-NS]


	Iain,

I couldn't agree more.

Francesc in Catalonia

On Friday, Oct 31, 2003, at 14:25 Europe/Madrid, Iain Diamond wrote:

> I've had good language teachers and bad language teachers. So far
> I've not found a correlation between nationality and teaching skill.
>



	


	Group: dogme
	Message: 5192
	From: John Franklin Nelson
	Date: Fr Okt 31, 2003 3:49 

	Subject: Re: Whole Language (NS + non-NS]


	Add me to the list, too. 

I absolutely adored my high school German teacher--an American woman 
with an American accent so thick it could etch glass, but an 
absolute marvel of patience, benevolence, trust-building for the 
first two years. Then we "moved up" in Years 3 and 4 to Herr 
Something-or-other, a frustrated economist and soccer coach who 
ended up being hired to teach German because he was German, and 
there were no jobs for German economists in Small Town Illinois. I 
dropped the course after the sixth week.
Later, as fate turned out, I ended up majoring in Germanics at the 
university. Again, the native professors had nothing over the non-
natives. It just boiled down to the fact that some people are 
effective teachers and some aren't. And by the way, my accent didn't 
suffer under the non-native teachers. By the time I got to Germany, 
lots of Germans struggled to figure out which part of Deutschland I 
was from (ha!). 

In any case, given that the scope of the English-speaking language 
community far overruns the borders of Native Speaker countries, 
there's not a whole lot of point in setting a big feather in my cap 
for being a native speaker. 
For my own personal tastes (or limitations), though, I do find it 
incredibly useful to be proficient in my students' L1 (Spanish). I 
taught in Thailand 2 years ago for a year and realized just how hard 
it is to teach when you're the only one in the class who doesn't 
have a clue about the students' L1. Those little make-shift 
contrastive analyses that give insght into figuring out what's going 
on sometimes in a student's interlanguage. In that, the local NNS 
were of course far better prepared. 

John (in Madrid)



--- In dogme@yahoogroups.com, "F. Mortes" <fmortes@s...> wrote:
> Iain,
> 
> I couldn't agree more.
> 
> Francesc in Catalonia
> 
> On Friday, Oct 31, 2003, at 14:25 Europe/Madrid, Iain Diamond 
wrote:
> 
> > I've had good language teachers and bad language teachers. So far
> > I've not found a correlation between nationality and teaching 
skill.
> >



	


	Group: dogme
	Message: 5193
	From: djn@d...
	Date: Fr Okt 31, 2003 4:46 

	Subject: Re: Re: Whole Language (NS + non-NS]


	I could kick myself for starting this thread because I'm truly aware of the vulnerabilities 
of some people on this subject. 

At least I can try to keep the discussion on track.

Iain writes:

"So far I've not found a correlation between nationality and teaching skill."

Damn it. That was NOT the issue or point, and I said so. 


Dennis

--
Dennis Newson
Moderator
An Englishman in Germany
Retired - formerly Uni Osnabrueck
http://www.dennisnewson.de


	


	Group: dogme
	Message: 5194
	From: scott_thornbury
	Date: Fr Okt 31, 2003 5:10 

	Subject: Re: curious


	On 31 Oct 03, at 9:23, Jenny wrote: 

> I have just joined this group - I've 
> delved into a few postings, and I'm a little perplexed, as it 
seems 
> that 'dogme' is seen as a methodology ...yet I can't fathom what 
the 
> methodology IS. Is it possible for someone to explain to me in 
simple 
> terms so I can get more of a feeling? Or should I just hang around 
and 
> see what comes up?! 

I would hang around, Jenny. One thing I think you will disocver is 
that dogme (which began life as a metaphor) is not a methodology. 
Nor a method (if method is taken to be a set of instructional 
procedures recommended by some "expert"). What has happened is that, 
over three years or so, a loose affiliation of (not entirely) like- 
minded practitioners have engaged with this metaphor, to the extent 
that it has coalesced into a set of largely implicit, loosely held, 
beliefs. Once, a couple of years back and for the purpsoes of an 
article, I tried to gather together these beliefs and put them into 
words. Here they are, for what they're worth. I think they still 
hold up - but feedback would be welcome. (I don't think they have 
appeared on this list in this form before): 

The dogme "beliefs" (the scare quotes are intentional; key words are 
highlighted) 

· Materials-mediated teaching is the "scenic" route to 
learning, but the direct route is located in the *interaction* 
between teachers and learners, and between the learners themselves.


· The content most likely to engage learners and to trigger 
learning processes is that which is already there, supplied by 
the "people in the room."


· Learning is a *social* and *dialogic* process, where 
knowledge is co-constructed rather than "transmitted" or "imported" 
from teacher/coursebook to learner.


· Learning can be mediated through *talk*, especially talk 
that is shaped and supported (i.e. scaffolded) by the teacher.


· Rather than being acquired, language (including grammar) 
emerges: it is an *organic* process that occurs given the right 
conditions. 


· The teacher's primary function is to establish the kind of 
classroom dynamic which is conducive to a dialogic and emergent 
pedagogy, where learners want to talk and where they also want to 
listen.


· Providing space for the learner's *voice* means accepting 
that the learner's beliefs, knowledge, experiences, concerns and 
desires are valid content in the language classroom.


· Freeing the classroom from third-party, imported materials 
empowers both teachers and learners.


· Texts, when used, should have *relevance* for the learner, 
in both their learning and using contexts.


· Teachers and learners need to unpack the ideological baggage 
associated with EFL materials – to become *critical* users of such 
texts.

(Laid out like this, you can see that dogme is just another avatar 
of "transformative" teaching.) Scott



	


	Group: dogme
	Message: 5195
	From: sthornbury@w...
	Date: Fr Okt 31, 2003 5:53 

	Subject: beliefs


	On the subject of beliefs, i can't resist quoting this passage from 
Coatzee's "Elizabeth Costello" (referred to be Dennis recently):

"She is not sure, as she listens to her own voice, whether she 
believes any longer in what she is saying. Ideas like these must 
have had some grip on her when years ago she wrote them down, 
but after so many repetitions they have taken on a worn, 
unconvincing air. On the other hand, she no longer believes very 
strongly in belief. Things can be true, she now thinks, even if one 
does not believe in them, and conversely. Belief may be no more, 
in the end, than a source of energy, like a battery which one clips 
into an idea to make it run. As happens when one teaches: 
believing whatever has to be believed in order to get the job done".

I changed one word in that extract - no prizes for guessing which.
;)
Scott



	


	Group: dogme
	Message: 5196
	From: Robert M. Haines
	Date: Fr Okt 31, 2003 6:10 

	Subject: Lion and Mouse


	dk1's post (Lion and Mouse) talks about display questions, which remind me of performance parenting, where a single parent acts out overtly cute and snuggly scenes in order to attract a mate/co-parent. Who can blame them, right? But isn't this the equivalent of isolated vocabulary on flashcards?

In the classroom, we might desire authenticity insofar as it's possible, so display questions would seem to serve the purpose of getting through a lesson in some sort of linear, methodological fashion. CELTA courses *can be* (but don't have to and are not always) fashioned around formally assessing this type of performance, e.g. "Okay, she did that... did that... Oh, she did NOT do that... and so on." Never mind what the students are doing during the lesson. 

A good friend of mine is seeking to adopt a child. He's taking, metaphorically speaking, the "scenic" route that Scott describes, i.e. his filling out form after form, sifting through case histories and meeting with 'experts' is the equivalent of learning a language with a coursebook as the base of every lesson. He's also seeking a partner in much the same way: through online dating services. Again, who can blame him?

Now, I keep telling my friend that you can't force a good relationship or the right family into place; it has to *emerge*. And, I don't think I'm just letting my work permeate my views on life. As dk1 suggests (or as I interpret his post), a more integrated picture and authentic (non-display) questions will allow for co-constructed learning and language. 

The pragmatist wants eligible bachelors to rank a pre-selected groups of interests and hobbies, e.g. sports, sex and music by means of a bar graph. The pragmatists argument, much like the one in dk1's post (to my mind) is that this form of display Q&A will eventually lead to the real thing. Hmm...

So why not let language happen in the classroom? Why couldn't we allow teachers in training to explore the possibilities of working with the topics and language that emerge from the interaction between the people in the room? How would it be to assess a lesson based on how much of the dialog was co-constructed versus transmitted?

"Oh, he's handing out copies of page 5 because he wants to fill these last ten minutes of the lesson... everyone looks disappointed. Wait, one of the students is giggling... What's so funny? He's asking, and the rest of the class is laughing! They're having a conversation about it - lots of language and scaffolding here - Good!"

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5197
	From: zosia grudzinska
	Date: Fr Okt 31, 2003 12:46 

	Subject: Re: curious


	Jenny wrote:
I'm a little perplexed, as it seems that 'dogme' is seen as a methodology
...yet I can't fathom what the
> methodology IS.

I am sure there will be a spate of postings but I suggest reading the
introduction piece and the famous Ten Commandments(infamous, according to
some participants of the Guardian discussion thread in the summer!) allows
one to sort of form one's answer to the question. For me it is not so much
a methodology as a resolution which suits my personal concept of what good
teaching is: to not burden the students and myself with stacks of worksheets
which reflect someone else's opinion on what they (my students) should learn
and how... but rather to trust that the needs will emerge naturally. They
invariable do and it is surprising what a weird mixture they are - they DO
come from the students so they MUST be authentic yet how different the
"typical set" is from the orderly flow of a course book! How different the
tasks we work out for ourselves from the mental contortions suggested by the
aforementioned authors of language worksheets!

An instant example: just finished a class with a 1-2-1 student, a
pulmonologist planning to open a doctorate for which succesful completion
there is an added condition: the candidate must prove a working knowledge of
English. We started last year and she asked for a course book so I agreed
and she bought "Reward" but then we gradually steered away from the rigid
structure and right now Ewa is ready to admit that the course book is
irrelevant to her needs. We have worked for two full hours today (she's got
a day off, same as me, so it was a luxurious, unhurried meeting). Started
by telling me of her meeting with the professor who's supervising her
doctorate and managed to relate all events but I noted down a lot of basic
mistakes for future reference ; past forms of verbs mostly absent and wrong
time prepositions etc.). Then we sort of branched inot "pronunciation
class" as she complained how difficult it was to suss out the proper pronunc
iation from looking at a word alone. We ended up practising various
phonemes for which the graphemes are "o" and "oo". The hilarious moment was
when she said "oh, that's the sound Tarzan makes when he is leaping amongst
the apes!" (short "o"). Then she started talking about a story she was
reading and she owned up to having been using that activity to "revise Past
Tense" - which triggered off a review of her earlier "report from the
meetings with the Prof". Somehow we ended up writing sentences with "go" in
various tenses and I have found asking her to imagine where she is while
uttering eveery sentence (I go to aerobic classes twice a week; Last time I
went ; Next time I'll go...; I've gone and the children are alone; I'm going
right now so I can't talk to you any longer; etc.) so she said she could
draw a series of pictures showing her speaking, a kind of a cartoon with
"speech balloons". Then she wrote a conversation between her and her
patient (describing her field-testing for the thesis) but in Polish as a way
of searching for words and phrases specifically necessary for her future
doctorate work. We decided to put off translating it into English for the
next class as it was beginning to get cold in the room (she commented on it
in English) and anyway, we had been at it longer than we had planned.
So that would be dogme (I hope). Is it a methodology?

Does anyone else in the group teach large packs of adolescents in a local
secondary system?

And yes to this question; I teach classes of thirty-odd in a typical state
school which is fully into - as you have very nicely put it - "the
exam-driven, marking-crazy system". Only I give out the marks at the
beginning of the semester on the "you ask you get it" basis so later
students can just choose whether they really want to learn or not and there
are no hung-ups about who did homework and who was cribbing at the tests
(typical tests are one of the things they are still very much dependent on
but we agreed that in order to save precious contact hours they will be
given the tests to take home and check against an answer key enclosed). And
as for exams, we often check against the particular needs of the exam format
to see whether there is something we must concentrate on. That's mostly
their initiative. And I will not pretend that I am not mortally scared of
doing it this way but at least I feel alive contrary to most of my
colleagues who march out to the next class with the grimace of lethal
boredom on their faces...

Zosia



	


	Group: dogme
	Message: 5198
	From: helendavies
	Date: Fr Okt 31, 2003 6:24 

	Subject: "curious"


	Jenny wrote :
(" It seems to me 
(that 'dogme' is more about what I did in Prague, because there is no 
(way I have the time or opportunity (or desire - hey, I have kids of 
(my own to put my energies into too) to wing it in the exam-driven, 
(marking-crazy system where I now work. Does anyone else in the group 
(teach large packs of adolescents in a local secondary system?"

( Is it possible for someone to explain to me in 
(simple terms so I can get more of a feeling? Or should I just hang 
(around and see what comes up?!
Hello Jenny,
as a keen lurker on this list and one who works with very large packs of badly behaved, unwilling teenagers, from a poor part of town, in an exam-driven French system, I can suggest hanging around and seeing what comes up ! Not only does thelist give me food for thought on my teaching and my pupils, but it also fuels my loathing of the text books - which in France is nothing but a big lobby of book publishers and people trying to make money (and lots of money is made by some).
First of all,yes I confess that I use the book now and then (when it might seem interesting for the kids) and that sometimes I'll just give them a damn exercise to do in class because they're being vile (last lesson on Friday afternoon). I do hear my colleagues in the staff room saying " Did you do chapter 3 about the bullfrog ? Mine hated it as usual, what about you ? " ( This, by the way, was the editor's idea of getting kids interested in copmputer tech. by doing an interminable listening exercise about a pupil downloading info for their class presentation on the web : the subject of the presentation being "bullfrogs" ! ) My colleagues know the kids hate it but :"we have to get through chapter 3 before we can move on to number 4 and it is very important to get to chapter 11 by June .......".
What I feel joins the thoughts on students as "whole people" from earlier postings and I hope I'm not repeating anything said earlier, but in my classroom context, unless the kids get on fairly well with each other and well with me, then nothing will happen in class - I feel that it is a very important part of my "job " to consider my pupils as they are at that moment - if not then i'm heading for trouble ! (tables flying, insults, fights .....)If the right climate is created , then I can start suggesting things that might interest them and are not in the book (teenagers are tricky, they may be itching to do what you offer, but would rather die than admit it ......).I have also noticed that it is the language used during these moments that "stays " and helps when we have to write (we're in an exam-ridden system). These moments in the classroom are anything but "winging it" and are far more intense than handing out exercises....
Anyway I'll stop rambling on and get back to my last few days of half term - yes Jenny I have kids too ! Do keep on "hanging about " I'm sure things will "come up" on the list .
helen


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.530 / Virus Database: 325 - Release Date: 22/10/03

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5199
	From: Robert M. Haines
	Date: Fr Okt 31, 2003 6:51 

	Subject: Beliefs


	Now imagine we're a class that has expressed an interest in reading and talking about beliefs. One of us has brought in the text below (posted by Scott). We all know which word has been changed, but we have a lovely discussion:

Me: "What word stands there in the original text?"
You: "I think it's 'loves' in the original."
Another: "Why do you think so?"
Someone else: That's the way love goes. It's like a job, and you have to work hard at it to make it work."
Yet another: "No, love just happens. It's like magic. It's 'marriage' you have to work at - that's the word: 'being married'.
You: "You're all being too romantic. The word is something much more mundane than all that, like 'works' or conducts business'.
Someone new: "What do you think that says about your beliefs?"
Me: "That's two words."
Everyone: "Huh?"
Me: "Being married' is two words."
Another: "So is 'conducting business'. 
Someone else: "Shouldn't it be '*Those* are two words'? And, 'so *are* being married'?
Everyone: "Teacher?"

Rob


--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> On the subject of beliefs, i can't resist quoting this passage from 
> Coatzee's "Elizabeth Costello" (referred to be Dennis recently):
> 
> "She is not sure, as she listens to her own voice, whether she 
> believes any longer in what she is saying. Ideas like these must 
> have had some grip on her when years ago she wrote them down, 
> but after so many repetitions they have taken on a worn, 
> unconvincing air. On the other hand, she no longer believes very 
> strongly in belief. Things can be true, she now thinks, even if one 
> does not believe in them, and conversely. Belief may be no more, 
> in the end, than a source of energy, like a battery which one clips 
> into an idea to make it run. As happens when one teaches: 
> believing whatever has to be believed in order to get the job done".
> 
> I changed one word in that extract - no prizes for guessing which.
> ;)
> Scott


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5200
	From: Robert M. Haines
	Date: Fr Okt 31, 2003 7:11 

	Subject: Textbook mafia


	Reading about Helen's French publishing lobby reminds me of a former NPR (National Public Radio) journalist who decided to quit her job while reporting on the 'war' in Iraq as a correspondent there. She joined a local community after a village elder, during an interview, asked her to stay and help them rebuild his house, which had been bombed by the American military. 

One of the hurdles she faced was dealing with a wealthy cement factory owner, who, in collusion with authorities, insists that everyone buy his cement to rebuild their homes. At the same time, this 'mafia' forbids using the tons of stones that fill a nearby quarry. In the end, determination and conviction enabled this woman to gain access to the quarry, and the village elder has a new home.

Published materials serve the interests of the testing community. I don't believe there's a mafia or conspiracy behind it all; it's just easier to follow the herd. At the same time, we want to feed ourselves and our families, so we make compromises. How do we go about promoting change? We start with the students, as Zosia has, letting them discover that coursebooks have their limitations when it comes to serving students' needs and facilitating learning.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5201
	From: Robert M. Haines
	Date: Fr Okt 31, 2003 7:22 

	Subject: Tests as Weapons


	It appeared to someone at work that the students in our class didn't know their addresses by heart when filling out medical history forms. This person suggested a quiz on the students' addresses. All the students cried, "Noooooooo!"

Later that day, I discovered that each student was able to produce his/her address without looking at the little yellow cards that had been printed out for them to carry. I think they were just being careful not to make any mistakes on the forms - smart!

One of the instructors at the college said vocabulary quizzes are often used at the beginning of the class to make sure the students know the terms they need for the class. In other words, "Get these words to stick in your head or you will fail the quiz, and quite possibly, the course."

For me, this implies helping learners discover how each of them can best store vocabulary in their long-term memory before the courses begin in January. I've also managed to find out which texts they need to be familiar with and suggested they start reading them soon.

Tests as weapons?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5202
	From: Jay Schwartz
	Date: Fr Okt 31, 2003 10:15 

	Subject: Re: NS + non-NS


	Francesc,

I certainly concur!

What's unfortunate and strange though is that sometimes, in some FL markets,
you have an NS who is a serious and committed professional, but not taken
very seriously initially because some locals assume that most NSs who arrive
on their school doorsteps have only started teaching English (or other
languages) when, and precisely because, they washed ashore in a 'new world'
and don't want be waiters, busboys or migrant workers. In fact, it is
unfathomable to some locals why an NS would even come to a foreign country
in the first place, specifically to teach an FL.

So basically it's the backpack variety of 'pseudo-teachers' who give us
serious NSs a bad rap, kill wage rates and take precious opportunities away
from serious NNS professionals who speak, in some cases, even better than
the average NS.

Shame on you backpackers! Zip it up, Pack it up and Beat it!

- Jay Schwartz
- Founding member of IASTAB (International Association of Serious Teachers
against Backpackers)

PS. Oops, I think I've just been 'generalizing'. No offence to waiters,
busboys or migrant workers.

----- Original Message ----- 
From: "F. Mortes" <fmortes@s...>
To: <dogme@yahoogroups.com>
Sent: Friday, October 31, 2003 4:33 PM
Subject: [dogme] NS + non-NS


> Jay,
>
> I'll take the coursebook any day over an 18 year old, unqualified,
> inexperienced backpacking individual who calls himself a teacher
> because he's taken a one-morning TEFL "introductory" course and holds a
> UK passport but misses one in every three lessons 'cause they're "too
> early in the morning" and his evenings are too busy "getting to know
> the local culture" to go to bed at a reasonable time.
>
> Thank you very much.
>
> Francesc in Catalonia.
>



	


	Group: dogme
	Message: 5203
	From: Diarmuid Fogarty
	Date: Fr Okt 31, 2003 10:56 

	Subject: Backpackers


	Hmmm...I think we've been here before! Don't blame the backpacker. Blame the bosses who employ them. Blame the bosses for paying low wages. Blame the bosses who have lower standards (diplomatically put). 

To me, to blame the backpackers for the sorry state of EFL employment is like blaming immigrants for taking all our jobs, houses, etc. The guilty party is to be found amongst bosses whose educational concerns are outweighed by their financial concerns.
----- Original Message ----- 
From: Jay Schwartz 
To: dogme@yahoogroups.com 
Sent: Friday, October 31, 2003 10:15 PM
Subject: Re: [dogme] NS + non-NS


Francesc,

I certainly concur!

What's unfortunate and strange though is that sometimes, in some FL markets,
you have an NS who is a serious and committed professional, but not taken
very seriously initially because some locals assume that most NSs who arrive
on their school doorsteps have only started teaching English (or other
languages) when, and precisely because, they washed ashore in a 'new world'
and don't want be waiters, busboys or migrant workers. In fact, it is
unfathomable to some locals why an NS would even come to a foreign country
in the first place, specifically to teach an FL.

So basically it's the backpack variety of 'pseudo-teachers' who give us
serious NSs a bad rap, kill wage rates and take precious opportunities away
from serious NNS professionals who speak, in some cases, even better than
the average NS.

Shame on you backpackers! Zip it up, Pack it up and Beat it!

- Jay Schwartz
- Founding member of IASTAB (International Association of Serious Teachers
against Backpackers)

PS. Oops, I think I've just been 'generalizing'. No offence to waiters,
busboys or migrant workers.

----- Original Message ----- 
From: "F. Mortes" <fmortes@s...>
To: <dogme@yahoogroups.com>
Sent: Friday, October 31, 2003 4:33 PM
Subject: [dogme] NS + non-NS


> Jay,
>
> I'll take the coursebook any day over an 18 year old, unqualified,
> inexperienced backpacking individual who calls himself a teacher
> because he's taken a one-morning TEFL "introductory" course and holds a
> UK passport but misses one in every three lessons 'cause they're "too
> early in the morning" and his evenings are too busy "getting to know
> the local culture" to go to bed at a reasonable time.
>
> Thank you very much.
>
> Francesc in Catalonia.
>
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	Group: dogme
	Message: 5204
	From: Jay Schwartz
	Date: Fr Okt 31, 2003 11:48 

	Subject: Re: Backpackers


	Diarmuid,

Yes, I certainly agree with you too..... though I don't think the blame game
stops there either. I think there is an argument to be made that it is
government ineptitude to set minimal professional standards for licensure of
teachers. In turn you could blame the self-interest lobbyists (school
owners) who prevent this from happening. Of course we could also blame
ourselves for not demanding that government doesn't...... yadi yadi yada.

It is a vicious circles isn't it? But somewhere along the line it is society
itself that in one hand holds 'the concept of teaching' in high esteem....
but in the other hand holds teachers themselves in dubious disposition
because at some point, in probably all of our collective experiences, we
were as students all burned by at least one 'bad' teacher.

Indeed sometimes a few bad apples spoils or at least taints the whole damn
bunch.

And .... of course despite everything I've written above, there are,
somewhere out there, many truly gifted and naturally born teachers who have
spent their lives miserably hacking out a daily existence in a miserable job
until they happen upon an opportunity where their hidden talents and
unrealized potential rise to the surface and blossom forth. For some, the
calling doesn't come in university or in high school, it happens at ages
like 29, 36, 43, 52 or even 64. Not everyone starts out knowing they want to
be a teacher or that they even have it in themselves to be one. Perhaps it
is better to maintain the status quo and just keep banging the teacher
development drum for the sake of finding that one rare backpacker who might
'find him or herself', get educated and then go on to inspire countless
others in the future. It's certainly a tough call to make.

- Jay


----- Original Message ----- 
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Saturday, November 01, 2003 12:56 AM
Subject: [dogme] Backpackers


> Hmmm...I think we've been here before! Don't blame the backpacker. Blame
the bosses who employ them. Blame the bosses for paying low wages. Blame the
bosses who have lower standards (diplomatically put).
>
> To me, to blame the backpackers for the sorry state of EFL employment is
like blaming immigrants for taking all our jobs, houses, etc. The guilty
party is to be found amongst bosses whose educational concerns are
outweighed by their financial concerns.



	


	Group: dogme
	Message: 5205
	From: Jenny
	Date: Sa Nov 01, 2003 12:22 

	Subject: Re: curious


	--- In dogme@yahoogroups.com, "zosia grudzinska" <zosia_g@w...> wrote:

> And yes to this question; I teach classes of thirty-odd in a typical 
state school which is fully into - as you have very nicely put it - 
"the exam-driven, marking-crazy system". Only I give out the marks at 
the beginning of the semester on the "you ask you get it" basis so 
later students can just choose whether they really want to learn or 
not and there are no hung-ups about who did homework and who was 
cribbing at the tests...


Thanks for your reply. Your description of the 1-2-1 'class' just 
sounds like common-sense teaching to me - I doubt that any 1-2-1 
teacher actually sticks to a text-book! However, when I say 
'exam-driven', I mean it - I've taught in the state system in 
Australia, and what you describe is do-able. Not in Hong Kong. 40+ 
kids, standardised tests, standardised exams every term. set number of 
pieces for assessment, and BOOK INSPECTIONS each term to check that we 
are toeing the line. I'm the only Native-speaker teacher in my 
school, and altho I have managed to wriggle a space, and things are 
loosening up, it is TIGHT. It is also parent-driven, because they 
NEED their kids to pass the Form 5 and Form 7 exams. There's a 'word' 
in Cantonese to describe the ultimate sin - 'au-si' - it means 
'outside the syllabus'. I have become adept at disguising my forays 
'au-si' - but it's rigid here!

Jenny



	


	Group: dogme
	Message: 5206
	From: Jenny
	Date: Sa Nov 01, 2003 12:32 

	Subject: Re: "curious"


	--- In dogme@yahoogroups.com, "helendavies" <hdavies@f...> wrote:

> Anyway I'll stop rambling on and get back to my last few days of 
half term - yes Jenny I have kids too ! Do keep on "hanging about " 
I'm sure things will "come up" on the list .
> helen


Ah - what I'd give for a half-term holiday!

Thanks for your comments. I know what you're saying - but so far it 
seems to me that what is being talked about is simply good teaching 
practice - eclecticism and adaptation. My methodology lecturer for my 
Diploma of Education in (eek) 1980 was all about that - he was a 
marvellous teacher, innovative and inspiring. I try to emulate him. 
In my current situation, I am one of a group of 12 teachers, all the 
others being products of the system in which they teach, mostly with 
no teacher training. We Hong Kong NET teachers are supposedly 
'agents-of-change' - phew. Change is glacial - uphill against the 
combined forces of the VERY long history of Chinese exams and British 
colonialism and IT'S exams...

I think good teaching can happen with or without a textbook. I've 
seen some terrible teaching done by inexperienced people who think 
they know best so abandon the textbook (I was a DOS in Prague), so I'm 
a tad worried about the idea that textbooks are worthless per se...

Jenny



	


	Group: dogme
	Message: 5207
	From: sandra natalini ribeiro
	Date: Sa Nov 01, 2003 2:24 

	Subject: Re: Emotionally Abusive "Learning"


	--- In dogme@yahoogroups.com, "lifang67" <kellogg@n...> wrote:
> Playing games, playing hooky, and 
> even lying to the teacher is every child's inalienable right, and 
as 
> soon as more NLP flyers turn up, I'm going to take and burn them.
> 
> dk1
David;
Your post touched me, as it makes me recall a story of my own.
When my 11 year-old son was 6, he was studying at a very well-known 
school here in São Paulo, which was supposed to "prepare him for the 
professional challenges of the future", by offering computer labs, 
English classes from the age of 2, sophisticated science labs and 
even an observatory inside the school. To reach the "high standard 
academic goals", the amount of homework and tests was such that one 
day he himself turned to me and said: "Mom, I'm 6. I'm tired of doing 
homework... I'm a child. Children need to play." 
Two months after that, he left that school and joined "Colégio Jean 
Piaget", in which he and my middle daughter study until today. 
At "Jean Piaget", there are no tests until the fifth grade, students 
work in groups and evaluate themselves all the time, they work 
cooperatively on projects they can plan together with the teachers, 
and that are later shared with the parents and families. The school 
allows for physically and mentally disabled children to join and 
attend classes with everyone else. There is only one computer 
available, in the library. No special, or prepapartory clases of any 
kind. No bilingual programs (only English as a regular subject from 
the third grade) no agreements with colleges abroad or international
assessement tools. But the oportunity, and the time, and the peace of 
mind to reflect, and learn.
I'm sure my children are being most wonderfully prepared to face 
any challenges in the future. And I must thank my son for having 
opened his heart, and expressed his needs, and taught me such an 
important lesson. Not all children are able to do that, and God knows 
how many around the world find themselves in the sad situation you 
described.

Sandra.



	


	Group: dogme
	Message: 5208
	From: lifang67
	Date: Sa Nov 01, 2003 2:25 

	Subject: Re: Lion and Mouse


	Here's a good quote:

"But how does analysis begin? I believe it begins with attempts to 
answer perhaps the most foundational of 'analytical' questions we 
can pose of any object: 'What do you notice about this object?' This 
is the first and most basic analytical question that you are likely 
to be asked, or will ask yourself, when you really look at a 
particular Rembrandt painting for the first time, or hear a musical 
composition for the first time. Not 'What is it?' or 'Do you like 
it?': these are not truly analytical questions. But 'What do you 
notice in this (from among, by implication, all the innumberable 
things you could notice here?'." (M. Toolan, "Language and 
Literature: an introduction to stylistics", 1996 Arnold, p. 3)

Yes, that's what makes "Tell me what you see" a non-display 
question. That doesn't mean it's always good; a question 
like "What's this?" or "Do you like it?" are obviously more holistic 
in some sense. But it does mean that it has a different focus and 
it's more likely to establish that key starting point which forms 
the pedagogical point of this picture exercise, what the learner can 
do without help, and by implication what the learner needs help to 
notice.

It's interesting that what Rob notices in my posting (from all the 
things in it) is the agonistic, performative aspect (and what Tom 
notices is the punchline). 

What I notice in it, rereading it, is quite different. It's a focus 
on something that doesn't seem to get much attention on this list: 
What does the teacher actually say in a dogme lesson?

On the face of it, this line of dogme inquiry is absolutely 
illegitimate, because it would involve predicting and setting in 
stone certain classroom utterances that are not predictable or 
fixable ahead of time. 

Some on this list might even bristle that the teacher's freedom of 
speech is being fenced in. After all, if we can't really, a priori, 
prescribe or even proscribe particular activities (hence the 
inability of dogme to give birth to a method), how would it be 
possible to prescribe or proscribe actual classroom language?

That's just it! We can and do talk about things we do. What I notice 
in Rob's classroom diary (and also Sue's postings) is the extent to 
which he (and she) focusses on doing things rather than saying 
things. As native speakers, the language seems ineluctable, almost 
obvious.

It's really not ineluctable. First of all, the non-native teacher 
needs this language, far more than the non-native teacher needs 
reams of activities. Secondly, the interactive, non-predictable 
nature of dogmetic teacher talk means that it has to be acquired 
from large and various samples and cannot be copied from teacher's 
books. Thirdly, and perhaps more importantly, the underlying 
principles are really not obvious at all.

Rob points out insightfully that there is more to seeing people copy 
their addresses down than meets the eye. Let me offer another 
example. On this revolting NLP poster downstairs (it's still there; 
and the flyer folder still empty) the teacher is faced with the 
problem of eliciting shifty eye movements from a poor child who has 
played hooky from private lessons in order to play video games. So 
when the child says Yes, I did go to my private lessons yesterday, 
the teacher says "What clothes did the teacher wear?" The child 
cannot meet the teacher's eye, and the next poster celebrates the 
perspicacity of the NLP teacher in being able to ferret the truth 
from the video-game playing miscreant and uphold NLP justice.

But of course the suspicion implicit in a question like "What 
clothes did the teacher wear?" is transparent; no competent 
schoolboy would fail to pick it up whether he was telling the truth 
or not. Is, then, the shifty eyed reaction of the child a reaction 
to guilt, or to unjust and presumptuous suspicion. 

For the NLPist, the question does not arise; the NLP practitioner 
has an unlimited right to put other people on the spot, and the 
NLPist believes, or pretends to believe, that in so doing he/she is 
not powertripping but rather expressing intense interest in the 
learner. Permit me to avert my shifty gaze.

dk1



	


	Group: dogme
	Message: 5209
	From: sandra natalini ribeiro
	Date: Sa Nov 01, 2003 2:51 

	Subject: Re: Whole Language (NS + non-NS]


	--- In dogme@yahoogroups.com, "Iain Diamond" <diamond_iain@h...> 
wrote:
> --- In dogme@yahoogroups.com, djn@d... wrote:
> > Richard writes:
> 
> Given the choice would you take Russia lessons from a German or a 
> Russian? Frankly, I would go for the Russian, though nativeness 
would 
> not be the only criterion that would guide my choice.
> 
> I've had good language teachers and bad language teachers. So far 
> I've not found a correlation between nationality and teaching skill.
> 
> BTW, I like the one about the sardines :)
> Iain
> Madrid, España


The one about the sardine is fantastic, indeed...hehehehehe..

Well, as a non-native speaker who has never lived in an English-
speaking country, I have my own impressions: I feel there IS some 
prejudice against non-native speakers in the international English-
teaching community: I don't have problems finding a job here in 
Brazil, but I am sure I would have problems finding a decently paid 
job abroad...But maybe there is a good reason for that: Native 
speakers have some advantages over non-natives that are global, 
vocabulary use, for example...whereas non-natives may have local 
advantages, ie, the familiarity with the students L1. If I think of 
myself teaching English in, say, Poland, I wouldn't probably be able 
to help my students with vocabulary as well as a native speaker of 
English. But here in Brazil I am sometimes better!
Also, if you think about it, we non-natives have one thing that 
natives don't: We have gone through the experience of learning, not 
acquiring the language. The fact that we share that experience with 
our students gives us an understanding of the learning process, an 
awareness of students difficulties, that people who acquired the 
language may not have, at least not to the same extent. Again, this 
may be much more meaningful if you share your students L1... So, I 
guess it will all depend on the situation, where you are teaching, 
the course aims...there's no doubt both NS and NN will be able to 
promote meaningful learning if the teaching is appropriate and 
seriously taken.

Sandra.



	


	Group: dogme
	Message: 5210
	From: djn@d...
	Date: Sa Nov 01, 2003 6:31 

	Subject: Re: Re: curious + au-si


	Jenny,

Good luck!

I love the expression "au-si". Perhaps we on the dogme list can borrow it and twist the 
meaning so that it equals: working to the learner's syllabus i.e. outside the imposed, 
official-, textbook-, examination- driven syllabus.

au-sis of the world unite!



Dennis --
Dennis Newson
Moderator
An Englishman in Germany
Retired - formerly Uni Osnabrueck
http://www.dennisnewson.de


	


	Group: dogme
	Message: 5211
	From: Diarmuid Fogarty
	Date: Sa Nov 01, 2003 8:01 

	Subject: Re: Re: curious


	Hi Jenny

"It just sounds like common sense teaching to me". Well, that's as good a description of dogme as anything else. "So, what makes you new?" Nothing. "So, why bother?" Why not?

Nevertheless, this common sense teaching may not be so "common sense". If it was, why are your (and thousands of other teachers') working conditions the way they are? Why do so many teachers (ourselves included) speak in a "them and us" way? Why do so many teachers teach in a way that goes so against this common sensical approach? You may doubt that *any* 1-2-1 teacher simply sticks to the book. I *know* some who do. 

This is sometimes taken by some as an implication that we are elitist and think ourselves better than our teaching colleagues. But *isn't* it better to communicate with students instead of forcing them through a coursebook. Isn't it better to get learners to talk as the key to helping them acquire the language. Isn't it better when the teacher helps students build on the language they already have rather than introducing them to language they have never heard of and do not appear to need?

Sure, the educational system in HK sounds pretty uninspiring and maybe there are restrictions that you simply won't be able to overcome. Good for you that you recognise the need to go au-si and you're making the effort to do what you can. Dogme forays can easily be disguised, even with classes of forty students. Just extend any opening chats you have. Set a few questions and ask them to chat in pairs. Get feedback from some members of the class. Get others to write a short paragraph about what they were told by their partner. Nothing original. Nothing revelatory. Just simple teaching using the students' lives as material. But you are probably already doing this and, if not, you undoubtedly have good reasons for not doing so. But, combined with exam training, I believe that this is the way to ensure that not only do your students pass those exams, but they become proficient learners of English as opposed to the fiercely resistant book-studiers that are then sent my way to the UK. That said, if the textbook rules the classroom, you can still minimise the role it plays. Breaking the habit of students doing exercises alone and getting them working in cooperative groups is a good way of doing this. Set the reading exercise on page 45, but with students working in groups and with clearly assigned tasks (to avoid the groups just sitting there silently, each working on their own task). It takes time for learners to get accustomed to it and it may seem for some weeks that nothing is really happening, but closer inspection will reveal that there is something going on. Being clear about the rationale for this is also important: the aim isn't to get people to finish reading exercises with as many questions correctly answered as possible (although this will be the long term aim). It's to provide as many opportunities as possible for students to talk about English and to make the coursebook work for the students rather than make them work for it.

So, if you came to the dogme list expecting radically new ideas, you may be disappointed! The ideas are usually fairly old hat and there's a lot of discussion about theories that may bore you to tears (or alternatively have you heading for the delete button). That said, there's something here that makes this discussion list one of the most successful I know. It's got a real sense of community and my teaching has certainly improved as a consequence of ideas generated by this list.

There are those who would accuse me of peddling trite aphorisms, but...people who want to learn a language would do well to study it less and learn it more, a concept expressed more neatly by Lao Tse with whom your superiors may well be familiar.

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5212
	From: Jenny
	Date: Sa Nov 01, 2003 8:58 

	Subject: Re: curious


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> Hi Jenny
> 
> "It just sounds like common sense teaching to me". Well, that's as 
good a description of dogme as anything else. "So, what makes you 
new?" Nothing. "So, why bother?" Why not?

Indeed, and I do. We Hong Kong NETs are all probably a bit jaded, 
being told repeatedly that we will create change from within. Mmmmm. 
Hard going. Parents here send their kids off to tutorial schools in 
any free moment they have, and kids are terrified of failing the 
exams. I've been in my school 5 years, and there's been some change 
(I can see it especially with kids who I taught exclusively for 3 
years - now in form 4 they can converse! - fearlessly). Things filter 
thru - my new form 3 class had to design a behaviour contract with 
their form teacher the other day and they included asking teachers to 
let them do exercises when they tell the teachers they are tired - 
because I do it(they are often forced to sit and be lectured thru a 
microphone for a 90 minute double lesson - torture, especially on a 
hot, humid Hong Kong day) (I refuse to use a microphone - eeeek!!!!!! 
even if I have to shout over air conditioners and 8 lanes of 
traffic).



> Nevertheless, this common sense teaching may not be so "common 
sense". If it was, why are your (and thousands of other teachers') 
working conditions the way they are? 

TRAINING! Most teachers in HK are not trained - they come out of one 
end and reenter at the other end (parallels with digestive tracts...). 
I'm teaching 'benchmarking' courses at one of the universities too - 
all teachers of English without an English degree now have to pass a 
benchmark exam. I also regularly lead workshops at PD days organised 
by our NET association. I try to do my bit - but I have learned that 
compromise is essential - hey, China has the world's oldest 
everything, and change doesn't happen fast...

And then there are 'seen dictations' - but let me leave them for 
another day...

Jenny

PS I love group work, but 40 Cantonese-speaking adolescents in a tiny 
classroom with all their books and bags on the floor (no lockers - no 
space) can be a liitle hard to monitor - they drift in and out of 
English depending on my proximity. And the volume? woooo.

PPS Hong Kong has a lot of language issues - using English as a medium 
of instruction or not (everyone wants to, no-one does it properly, 
only some schools are allowed to); the fact that Cantonese is a spoken 
language, and that Chinese writing doesn't mesh with it, so the kids 
have trouble with that; and now they're talking about Putonghua - 
Mandarin - as the medium of instruction. I plan to be gone before 
that happens!!!! :)



	


	Group: dogme
	Message: 5213
	From: djn@d...
	Date: Sa Nov 01, 2003 10:26 

	Subject: Differentiation in the language classroom


	There is a fascinating article on differentiation in the language learning classroom at:

http://www.countryschool.com/ylsig/events/Westwood.htm

This is the homepage of of IATEFL's Young Learners SIG. Look for a clickable link to 
the article on the left. (I've had difficulty printing it, and am having to read it online).

It's chief fascination, I would suggest, is that the first part of the article sets out point by 
point - using the mnemonic CARPET PATCH - many of the things that dogmeists would 
classify as anathema.


Dennis --
Dennis Newson
Moderator
An Englishman in Germany
Retired - formerly Uni Osnabrueck
http://www.dennisnewson.de


	


	Group: dogme
	Message: 5214
	From: djn@d...
	Date: Sa Nov 01, 2003 10:38 

	Subject: Dennis: Wait.........


	Not for the first time, I was click-happy and sent off my last message too soon. Those of 
you who have already located it will find that it is an article about differentiation in the 
classroom *in general, for all subjects* and not limited, as I suggested, to foreign 
language learning. I still recommend that you take a look at it though, for more than one 
reason.

I'm writing about:

http://www.countryschool.com/ylsig/events/Westwood.htm



Dennis

----------




--
Dennis Newson
Moderator
An Englishman in Germany
Retired - formerly Uni Osnabrueck
http://www.dennisnewson.de


	


	Group: dogme
	Message: 5215
	From: scott_thornbury
	Date: Sa Nov 01, 2003 12:49 

	Subject: computers


	According to a letter in today's El Pais, Günter Grass has recently 
written an article in which he bemoans the fact that, in schools in 
poor and marginalised areas, they're installing computers, while in 
the better neighborhoods and private schools they are recruiting more 
teachers. 
Anyone know the source? Dennis?
Scott.



	


	Group: dogme
	Message: 5216
	From: Iain Diamond
	Date: Sa Nov 01, 2003 12:53 

	Subject: Re: Backpackers


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> Hmmm...I think we've been here before! Don't blame the backpacker. 
Blame the bosses who employ them. Blame the bosses for paying low 
wages. Blame the bosses who have lower standards (diplomatically 
put). 
> 
> To me, to blame the backpackers for the sorry state of EFL 
employment is like blaming immigrants for taking all our jobs, 
houses, etc. The guilty party is to be found amongst bosses whose 
educational concerns are outweighed by their financial concerns.

I think there's a lot truth in what you say, Diarmuid. However, after 
working in Mexico, I'm now aware that some schools are working hard 
just to get by, plus they're competing with dozens and dozens of 
other schools for the same eager students - this leads to very low 
financial turnover. The main problem with Mexican schools, in my 
opinion, is the poor economic climate in which the local people have 
to live and work. I certainly don't blame schools for paying as 
little as they can get away with, it's a dog eat dog business market. 
Plus, for the locals, it's certainly better than begging for a living.

Iain
Madrid, España



	


	Group: dogme
	Message: 5217
	From: djn@d...
	Date: Sa Nov 01, 2003 1:10 

	Subject: Re: computers & Guenter Grass


	...Trying to track this article, Scott. By coincidence we are going tomorrow afternoon to 
the tiny town of Gildehaus on the Dutch border where there is an exhibtion of his 
sculptures, work in metal. I'll ask the museum if they know the article.

one of dogme's men in Germany


Dennis --
Dennis Newson
Moderator
An Englishman in Germany
Retired - formerly Uni Osnabrueck
http://www.dennisnewson.de


	


	Group: dogme
	Message: 5218
	From: Richard Cusick
	Date: Sa Nov 01, 2003 4:40 

	Subject: Re: computers & Guenter Grass


	Hello,
I would be very interested in reading this article
myself. Perhaps, if it can be found, it could be
distributed to this group?
The subject of computers in education is a complicated
one. I believe that they are not usually bought and
installed by schools for pedagogical reasons. Nor are
they implemented because students demand them. Sadly,
it seems that they are bought and installed to provide
administrators with the feeling that their schools are
more advanced and therefore "better" than schools
without them.

Richard


--- djn@d... wrote:
> ...Trying to track this article, Scott. By
> coincidence we are going tomorrow afternoon to 
> the tiny town of Gildehaus on the Dutch border 
> where there is an exhibtion of his 
> sculptures, work in metal. I'll ask the museum if
> they know the article.
> 
> one of dogme's men in Germany
> 
> 
> Dennis --
> Dennis Newson
> Moderator
> An Englishman in Germany
> Retired - formerly Uni Osnabrueck
> http://www.dennisnewson.de
> 
> 
> 


__________________________________
Do you Yahoo!?
Exclusive Video Premiere - Britney Spears
http://launch.yahoo.com/promos/britneyspears/


	


	Group: dogme
	Message: 5219
	From: djn@d...
	Date: Sa Nov 01, 2003 4:45 

	Subject: Re: computers & Guenter Grass


	In case you are wondering, I've done the obvious i.e. used the German Google, but 
found nothing. More news tomorrow.

Dennis --
Dennis Newson
Moderator
An Englishman in Germany
Retired - formerly Uni Osnabrueck
http://www.dennisnewson.de


	


	Group: dogme
	Message: 5220
	From: Adrian Tennant
	Date: Sa Nov 01, 2003 7:50 

	Subject: Re: Dogme and Celta


	Nick wrote:

> If I teach a class myself I find it almost impossible to work with
anything from a coursebook. This is at least partly to
> preserve my own sanity because I cannot feel motivated by what I find in
many of them.

This is a sorry state if coursebooks can't contain something motivating and
interesting.

As some of you already know I earn most of my living by writing (desist from
hissing please!). I find that if I'm not motivated and interested by what
I'm writing then it's unlikely that teachers or students will be. Many of my
online worksheets as well as my student books contain quite fascinating
snipets of information.

However, the key must be that the 'snippet' is merely a trigger for getting
the students started ....

Dr E



	


	Group: dogme
	Message: 5221
	From: Adrian Tennant
	Date: Sa Nov 01, 2003 8:00 

	Subject: Re: Dogme on the CELTA


	Rob wrote:

> The greatest fear factor seems to be grammar, and this is where trainees
often run for Headway et al. in search of the 'right' > way to present and
explain grammar.

And many CELTA courses don't help the trainees with grammar.
What do I mean by this. Well, most have 'Language Awareness sessions' where
a trainer spends 90 minutes telling the trainees about a particular grammar
item (i.e. Present Simple, The passive etc). Often these sessions are run
using 'discovery' activities but still it is usually the trainer who is seen
as the authority on this gritty area called 'Grammar'.

On the course I am currently teaching on we have put all the session titles
in a hat and asked each trainee to pick one out. They were then given a
'crib' sheet with some guidelines (i.e. give activities, elicit etc Don't
lecture), shown where to find out about grammar and then asked to present
their session to the others. So far it's worked a treat.

Dr Evil



	


	Group: dogme
	Message: 5222
	From: Adrian Tennant
	Date: Sa Nov 01, 2003 8:17 

	Subject: Re: Dogme and Celta


	Mary wrote:

> If I mention risk-taking, it's often met with laughter - 'we just want to
get through' being a common response. I'm all for
> encouraging authentic use of the language in the classroom without a
reliance on (often irrelevant and boring) coursebook
> material, but ...

Ah! But surely that's the problem. It is the trainer who mentions the word
'risk' implying that deviating from the 'norm' will be risky. Risky =
possible failure.

Surely, as trainers it's our responsiblility to be responsible. Therefore,
we should avoid loaded words (especially ones with negative connotations).

If, instead, we said - Do you feel you are exploiting theopportunities
fully? How do you think you might better do that? etc this would be positive
encouragement and not a 'risk'.

I always *insist* that my trainees give the students ample opportunity to
*use* the language in as unguided a way as possible. Therefore, if they have
decided on a PPP type format I ask them to make sure that they leave at
least 1/3 (and preferably 1/2) the lesson time for this 'stage'. This partly
comes from comments made by Dave Willis about teaching in Africa and also a
comment made by Scott a few years ago about a DELTA trainee (do you remember
the one, Scott?).

Dr Evil



	


	Group: dogme
	Message: 5223
	From: Adrian Tennant
	Date: Sa Nov 01, 2003 8:46 

	Subject: Re: Whole Language (NS + non-NS]


	I know I'm a few days late but I've been away.

The whole s*** about native non-native gets to me - sorry Dennis but this is
one of my hobby-horses.
I still don't really understand what the term 'native-speaker' really means.
For example: my daughter was born in Hungary (but has a British passport it
does say her place of birth was Budapest), lived there for 5 years and went
to kindergarten there. Her home language was Hungarian and then English. We
then moved to Ecuador where I spoke to her at home in Spanish and my wife
switched and spoke to her in English. We then moved to Wales for 4 months
before moving to England. Since she's been here she's been learning French
(from a Scottish woman) and German. Her languages in order of proficiency
(now) are: English, French, German, Hungarian and then Spanish.

Now, technically she's a native Hungarian but she doesn't really speak it.
She is definitely not a native English speaker (but her passport & her
proficiency say she is!)

There are millions of *mongrels* in the world for whom the term
'native-speaker' is not correct but ....

I must say that I agree that nationality and good teaching are not synonyms.

btw - most of the sardines I've encountered have been pre-packaged in tins
(coursebooks!) - all this talk of *native* seems a bit fishy to me.

Dr Evil



	


	Group: dogme
	Message: 5224
	From: Adrian Tennant
	Date: Sa Nov 01, 2003 8:48 

	Subject: Purist!!!


	> Richard writes:
>
> " The purist model of EFL holds that the teacher should be a native
speaker because that is the ideal for the
> student to model himself on. That view is now in decline."

Who the hell decides what's pure?
+ most students will end up speaking to other *non-native* speakers and
therefore being able to speak like this mythical beast called a 'native'
won't be of as much use as they thought.

Dr E



	


	Group: dogme
	Message: 5225
	From: Robert M. Haines
	Date: Sa Nov 01, 2003 9:02 

	Subject: Good Teacher - Bad Teacher


	The distinction between good and bad teachers is much like the line some of us might needlessly draw between L1 and L2 (along with L3 and so on). Instead of poles on a continuum, these apparent opposites are points along a network, I think, and they travel with amazing speed along indefinite routes as we work, think, plan, respond and interact. 

Thus, I am a bad teacher and a good teacher every moment I live and work. My habits and routines are helpful and hurtful; my experiments are bold and full of blunders. I make mistakes just as I do things right. Each time I deem my actions, techniques and approaches as good, bad or ugly, I'm making a value judgement that might be another mistake or a step in the right direction *for me*. 

My journey as a teacher/learner is unique to my environment and my experience. The moment I delineate borders, I've declared battle no matter how faint the call to arms. Don't get me wrong: I do declare battle from time to time, and I probably won't stop, because doing so helps me define who I am and where I stand as a teacher. By sorting out reality and experience, I'm better able to organize my stance on why I don't insist that my students recite the Pledge of Allegiance before every class or how I approach a lesson. 

Of course, I don't do any of this alone; all of you and all my students, past and present, and all the world are merging, molding and moving along with me as am I with you and them. The process never ever ceases, and it moves at the speed of light. 

Backpackers, trainers, greedy owners, burnt-out DoSes, students sleeping in class, teachers speaking to crowds with microphones are all part of the mix. Each action sends out ripples, sometimes waves, across the expanse of what it means to be a teacher and learner. 

Is this forum a front to defend or a community to preserve? Perhaps it's both, which is fine with me.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5226
	From: Richard Cusick
	Date: Sa Nov 01, 2003 10:16 

	Subject: Excellent dogme book


	An excellent book that fits the dogme criteria I think
is _The Art and Science of Learning Languages_, by
Amorey Gethin and Erik V. Gunnemark. (Intellect, 1996)

The authors each know multiple languages, most of
which they learned on their own. Therefore the idea of
"good teacher" or "bad teacher" does not exist for
them.

Furthermore, the book doesn't automatically accept
"lessons" and "classrooms" as givens in LL; in fact,
the authors say that languages are best learned almost
anyplace BUT a classroom.

An excellent book, IMHO.

The book is available from
http://www.intellect-net.com/


Richard





__________________________________
Do you Yahoo!?
Exclusive Video Premiere - Britney Spears
http://launch.yahoo.com/promos/britneyspears/


	


	Group: dogme
	Message: 5227
	From: Alma Simic
	Date: Sa Nov 01, 2003 10:20 

	Subject: Help! Anyone in Estonia or Russia? Seeking two books


	Hello fellow teachers:

I am in desperate need of two books which seem to be
available only in Estonia or Russia.

If you can help me find them, I'll repay you however I
can.

Thank you!

Alma Simic

__________________________________
Do you Yahoo!?
Exclusive Video Premiere - Britney Spears
http://launch.yahoo.com/promos/britneyspears/


	


	Group: dogme
	Message: 5228
	From: scott_thornbury
	Date: Sa Nov 01, 2003 10:33 

	Subject: NLP vs CA


	dk writes " the NLPist believes, or pretends to believe, that in so 
doing [i.e. "putting people on the spot"] he/she is not 
powertripping but rather expressing intense interest in the 
learner." 

He also writes, in another posting:

"It is that questions that include "see" and "think" and "feel" admit 
many answers, and not just one. That allows more social raw material 
for co-construction..."

Both quotes are taken out of contrext and rather randomly, BUT I 
can't help wondering, what is the difference, qualitatively, between 
the NLP practitioner manipulating the discourse in order to confront 
the interlocutor (with his or her own lies, in this instance), and 
the teacher who asks only referential questions, which are also, in a 
sense, designed to "put people on the spot". (Or have that effect, 
anyway). Aren't these both forms of the same phenomenon, what van 
Lier calls "interactional engineering"?

I'm concerned that an exclusively conversational anaylsis approach to 
classroom discourse (of the type that dk often reports) is ultimately 
reductionist, and, worse, manipulative, in much the same way that NLP 
is, and I can't help comparing the kind of training that focuses 
primarily on speech acts with the kind of "communication skills 
training" that Deborah Cameron critiques in "Good to talk". For 
instance, she borrows Fairclough's term "synthetic personalization" 
to describe the communication skills training that call-centre staff, 
MacDonalds personnel, and Safeways checkout clerks are given: "a way 
of designing discourse to give the impression of treating people as 
individuals within institutions that, in reality, are set up to 
handle people en masse." (A training manager at MacDonalds said: "We 
want to treat every customer as an individual in 60 seconds or 
less.") 

And I wonder if a TEACHER training process that adopts a bottom-up, 
utterance-by-utterance perspective, and which encourages trainees to 
prioritise referential questions over display questions, risks 
conveying the same message - that through a simple feat of 
interactional engineering the teacher can treat every student as an 
individual in 60 seconds or less. 

Isn't there more to it than that? (I ask the question uneasily, 
having myself been on record (in the ELT J no less) as having urged 
trainers to discourage their trainees from asking display questions.)
Scott



	


	Group: dogme
	Message: 5229
	From: Robert M. Haines
	Date: So Nov 02, 2003 1:13 

	Subject: Re: NLP vs CA


	Isn't that one of the biggest challenges facing the practicing dogmetist as
well, i.e. how to treat every student as an individual? It's certainly the
first criticism I hear when I mention dogme: "How can you address the needs
of each student by having a conversation? Some of them won't talk unless you
ask them to. Drilling can ensure that everyone gets a crack at it."

My reply has always been that people who don't want to speak up in an
English language class probably don't want to speak up anywhere. I know that
sounds quite presumptuous. I've also stressed the importance of negotiating
meaning and non-verbal communication in the classroom.

This takes us back to the artifice of the classroom, too. Artifice seems to
be part of "synthetic personalization" when corporations attempt to put on a
face and address consumers the same way you or I might address one another
in a conversation.

Now this thread stands the chance of opening up some doors to places I'd
love to go but can't get to without the help of others on the list. I'd
enjoy a discussion about pedagogical interaction.

Rob
----- Original Message -----
From: scott_thornbury <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Saturday, November 01, 2003 2:33 PM
Subject: [dogme] NLP vs CA


> dk writes " the NLPist believes, or pretends to believe, that in so
> doing [i.e. "putting people on the spot"] he/she is not
> powertripping but rather expressing intense interest in the
> learner."
>
> He also writes, in another posting:
>
> "It is that questions that include "see" and "think" and "feel" admit
> many answers, and not just one. That allows more social raw material
> for co-construction..."
>
> Both quotes are taken out of contrext and rather randomly, BUT I
> can't help wondering, what is the difference, qualitatively, between
> the NLP practitioner manipulating the discourse in order to confront
> the interlocutor (with his or her own lies, in this instance), and
> the teacher who asks only referential questions, which are also, in a
> sense, designed to "put people on the spot". (Or have that effect,
> anyway). Aren't these both forms of the same phenomenon, what van
> Lier calls "interactional engineering"?
>
> I'm concerned that an exclusively conversational anaylsis approach to
> classroom discourse (of the type that dk often reports) is ultimately
> reductionist, and, worse, manipulative, in much the same way that NLP
> is, and I can't help comparing the kind of training that focuses
> primarily on speech acts with the kind of "communication skills
> training" that Deborah Cameron critiques in "Good to talk". For
> instance, she borrows Fairclough's term "synthetic personalization"
> to describe the communication skills training that call-centre staff,
> MacDonalds personnel, and Safeways checkout clerks are given: "a way
> of designing discourse to give the impression of treating people as
> individuals within institutions that, in reality, are set up to
> handle people en masse." (A training manager at MacDonalds said: "We
> want to treat every customer as an individual in 60 seconds or
> less.")
>
> And I wonder if a TEACHER training process that adopts a bottom-up,
> utterance-by-utterance perspective, and which encourages trainees to
> prioritise referential questions over display questions, risks
> conveying the same message - that through a simple feat of
> interactional engineering the teacher can treat every student as an
> individual in 60 seconds or less.
>
> Isn't there more to it than that? (I ask the question uneasily,
> having myself been on record (in the ELT J no less) as having urged
> trainers to discourage their trainees from asking display questions.)
> Scott
>
>
>
>
>
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> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5230
	From: lifang67
	Date: So Nov 02, 2003 3:56 

	Subject: Imprecations and Prohibitions


	There is a journal on the topic of swearing, called "Maledicta", 
which is a goldmine of information on imprecation generally and on 
the cross-cultural and even cross-temporal comparison of 
imprecations. Korea (and also China) is a peasant culture for whom 
shit has a life-giving and even nourishing quality, and is any case 
an inseparable part of daily life, so my learners always marvel that 
shit and toilet going has a higher status, as imprecation, than god, 
devil and damnation. (For the same reason, Swedes are supposed to be 
slightly shocked that the sex taboo has more force in English 
than "Thou shalt not take the name of the lord in vain".)

According to Maledicta, Yiddish imprecations are generally Biblical, 
and one of the most common curses is "May your bones be broken as 
often as the ten commandments". For many years lobbied for an 
eleventh commandment that read "Thou shalt not obey", but I now 
realize that this is implicit in the commandment which abjures any 
form of consistent methodology (and so much for NLP). Come to think 
of it, the proscription on display questions is right there in the 
ten commandments, and thus broken as often as my bones. But like 
bones, the proscription is there for good reason. 

The difference between a CA approach to teacher talk and an NLP one, 
for me at any rate, lies in function, but there is a very important 
formal difference which flows from that. I think that in function--
and in form--good, dialogic teacher talk strives for a role-
reversible, and thus fairly symmetrical, ideal. 

NLP, I'm afraid, invariably tends in two opposing directions at the 
same time: in form it appears to focus on the learner, while in 
function it concentrates power and knowledge in the hands of the NLP 
practitioner.

In the early days of dogme, one of the common complaints was that it 
was a game for NESTs, because non-NESTS didn't have the wherewithall 
to improvise hour after hour and day after day. The usual reply was 
that like it or not that's what all teachers do--there simply isn't 
enough in a coursebook to fill the hours and days unless it's eked 
out with improvised teacher talk. The struggle between dogme and non-
dogme is really over whether that improvised teacher talk is to be 
the core or merely the margin of the lesson.

I also think that good teacher talk is usually not manipulative or 
agonistic. But I agree that the difference between language that is 
communicative and language that is manipulative is not to be found 
in the language itself (after all, manipulation entails 
communication, and does communicate, often more than the manipulator 
intends!)

It's different because of its consequences. And one reason why the 
dogme commandments would champion "What do you see?" and not "What's 
this?" is that good teacher talk is usually, but not always, 
communicative in its consequences. Without communication it's not 
really consequential as language, and language that is 
inconsequential in terms of real world outcomes is often 
inconsequential in terms of pedagogical outcomes (which are, after 
all, in the real world).

But people who teach children cannot be purists; our language is 
very often hybrid, partly consequential and partly not, and a fair 
amount of what we do does involve controlling the children's 
behavior. 

Take this, from our elementary school English book:

T: Listen and repeat: Walla-doo-warry! Wah! Wah! Wah!

This is actually the beginning of a chant, based, rather cleverly, 
on an old Korean children's rhyme. You might think this use of 
language is exceptional, but on a different level I think the same 
thing happens whenever we teach games or even tell stories.

S: Ip, dip, dog shit, I'm in, you're it! OK--let's play.

T: Let me tell you a story! Once upon a time in the land of 
Farfanella, there was an ox-hided ogre named Fiddledeedee McGee....

In all of these utterances, there is an inconsequential element and 
an element with consequence. While it is not true that there is a 
land of Farfanella, it is absolutely true that the teacher is going 
to tell a story. "Ip, dip" and "Walla-doo-warry!" may be nonsense 
but "Listen and repeat" and "Let's play" are not. 

Actually, an enormous amount of the material in "Maledicta" obeys 
the same rule: while it is not literally true, for example, that you 
are a pile of dog shit, or that my bones will be broken, it is 
certainly true that I am cursing or being cursed.

Children do not always use language for communication. It's not just 
the matter of the child lying to the teacher in order to play hooky 
from cram school. Children also use language to regulate their 
actions and to try to discipline themselves, as a kind of substitute 
for the teacher.

Vygotsky says:

"The social speech of the child is a phenomenon with multiple 
functions, a phenomenon that develops in accordance with the law of 
functional differentiation. It is only after an initial stage where 
the child's speechis a purely social phenomenon, only in subsequent 
growth and development, that we begin to see a sharp differentiation 
of social speech into egocentric and communicative speech. 
(Collected Works, Vol. 1, p. 74)"

Actually, in my transcripts TEACHERS use a lot of egocentric speech 
too! ("Now, I'm going to read a poem, and I want you to listen 
carefully...I'm handing out your homework...Let's see...what am I 
doing next?...") Widdowson says (in "Teaching Language as 
Communication", p. 10) that when the teacher says "I'm walking to 
the door" the teacher is giving the signification of the present 
continuous but not its value, where value is what the language does 
in communicative speech. 

What I think he didn't think of was that for children a fair amount 
of speech (something like 44-47% of talk in 5-7 year olds, and 54-
60% of talk in 3-5 year olds, at least according to Piaget) is not 
communicative, but precisely egocentric speech of this kind. Also, 
in foreign language learners, "conversational shadowing", inner 
speech, and even talking to yourself probably has an important, if 
noncommunicative, function.

Widdowson is spot on, though, in his criticisms of the critical 
discourse analysis, including Fairclough, and (my recent bete noire) 
Slade and Eggins. To me, this really is a form of NLP, in that it 
assumes that language has certain ideological baggage in it and goes 
about "unpacking it" and making the language user responsible for it 
whether the language user was aware of it or not, and even whether 
it's there or not. In Slade and Eggins' book "Analyzing Casual 
Conversation", there's an excellent example of this.

An old guy walks into a department store looking for Dr. Flannels. 
He goes up to some sales girls and asks if they have any. They 
answer with "What's that?" and he rips open his shirt and shows tehm 
one. They laugh and remark on his scar, and he jokes "I'm not gonna 
show you where it ends, it goes a long ways down" and then they talk 
about his recent quadruple bypass operation. When he walks away, 
they say "We won't forget you for a long time, you made our day." To 
Slade and Eggins this is a male constructing his identity and 
asserting his right to make nubile females uncomfortable. They have 
apparently completely missed the obvious fact that this conversation 
is not about sex at all--it's about impending death, and continuing 
life.

The NLP view is quite similar to the CDA view, in that it uses 
language in the service of a particular construction of reality 
which is entirely in the hands of the initiate. The tables can't be 
turned, and the little boy cannot ask the teacher what clothes she 
was wearing yesterday, or even what she did after school and perform 
a symmetrical bit of lie detection. But good teacher talk is not 
like this: the roles should be reversible, and for that reason the 
talk symmetrical.

One of the reasons that "What do you see?" is preferable, at least 
in communicative circumstances, to "What's this?" is that the 
question is less exhaustible and thus more reversible. When I was in 
art school we had a professor who would begin every lecture by 
putting up a slide and simply asking "What do we see?" The "we" was 
not, as it often is in teacher talk, a euphemism for "you"--after we 
had our say, he would have his, but his say was often just as much 
about our say as about his sight. And then we had our say on his.

dk1



	


	Group: dogme
	Message: 5231
	From: Jenny
	Date: So Nov 02, 2003 4:18 

	Subject: Re: Imprecations and Prohibitions


	or merely the margin of the lesson.

> 
> But people who teach children cannot be purists; our language is 
> very often hybrid, partly consequential and partly not, and a fair 
> amount of what we do does involve controlling the children's 
> behavior. Vygotsky says: Widdowson says Fairclough, Slade and 
Eggins. .....


Phew! I feel like I'm doing my masters all over again.... I have a 2 
year old and a 6 year old, and I teach classes of 40 adolescents. I 
don't analyse anything much these days...(I'm afraid that, since I 
finished my masters the books have grown dusty). Trying to engage 
with so many individuals makes it impossible! Because I have 'oral' 
classes and 'writing' classes as well as General English classes, I 
have contact with over 500 students every 6 day cycle. I'm curious 
how dogme can possibly be relevant to my situation (I know that, when 
I taught in Prague, I had the luxury of few 'people' hours and lots 
more freedom - and no kids of my own!).

The other thing that strikes me is that, although many references are 
made to the students, all the postings I have read are very 
teacher-centric - even when talking about starting with the students.

Of course, I need to read more of your ideas - but I'm just in from a 
junior rugby carnival and out again to the theatre with one son - so 
no time!

Jenny



	


	Group: dogme
	Message: 5232
	From: alangorman@b...
	Date: So Nov 02, 2003 6:28 

	Subject: Re: NLP vs CA


	Isn't it difficult to generalise about "pedagogical interaction" out of context?
For a start, class numbers make a difference, as has been pointed out. Not
to mention age, cultural contexts ...

When it comes to teaching small numbers of adult learners I'm not convinced
by this distinction between referential and display questions. "What are
you doing for Christmas?" is a question with both referential and display
qualities. Students feel they're paying for both. This is not sneaky manipulation,
the agenda is open and above board.

Alan




>-- Message original --
>To: <dogme@yahoogroups.com>
>From: "Robert M. Haines" <haines@n...>
>Date: Sat, 1 Nov 2003 17:13:44 -0800
>Subject: Re: [dogme] NLP vs CA
>Reply-To: dogme@yahoogroups.com
>
>
>Isn't that one of the biggest challenges facing the practicing dogmetist
>as
>well, i.e. how to treat every student as an individual? It's certainly the
>first criticism I hear when I mention dogme: "How can you address the needs
>of each student by having a conversation? Some of them won't talk unless
>you
>ask them to. Drilling can ensure that everyone gets a crack at it."
>
>My reply has always been that people who don't want to speak up in an
>English language class probably don't want to speak up anywhere. I know
that
>sounds quite presumptuous. I've also stressed the importance of negotiating
>meaning and non-verbal communication in the classroom.
>
>This takes us back to the artifice of the classroom, too. Artifice seems
>to
>be part of "synthetic personalization" when corporations attempt to put
on
>a
>face and address consumers the same way you or I might address one another
>in a conversation.
>
>Now this thread stands the chance of opening up some doors to places I'd
>love to go but can't get to without the help of others on the list. I'd
>enjoy a discussion about pedagogical interaction.
>
>Rob
>----- Original Message -----
>From: scott_thornbury <sthornbury@w...>
>To: <dogme@yahoogroups.com>
>Sent: Saturday, November 01, 2003 2:33 PM
>Subject: [dogme] NLP vs CA
>
>
>> dk writes " the NLPist believes, or pretends to believe, that in so
>> doing [i.e. "putting people on the spot"] he/she is not
>> powertripping but rather expressing intense interest in the
>> learner."
>>
>> He also writes, in another posting:
>>
>> "It is that questions that include "see" and "think" and "feel" admit
>> many answers, and not just one. That allows more social raw material
>> for co-construction..."
>>
>> Both quotes are taken out of contrext and rather randomly, BUT I
>> can't help wondering, what is the difference, qualitatively, between
>> the NLP practitioner manipulating the discourse in order to confront
>> the interlocutor (with his or her own lies, in this instance), and
>> the teacher who asks only referential questions, which are also, in a
>> sense, designed to "put people on the spot". (Or have that effect,
>> anyway). Aren't these both forms of the same phenomenon, what van
>> Lier calls "interactional engineering"?
>>
>> I'm concerned that an exclusively conversational anaylsis approach to
>> classroom discourse (of the type that dk often reports) is ultimately
>> reductionist, and, worse, manipulative, in much the same way that NLP
>> is, and I can't help comparing the kind of training that focuses
>> primarily on speech acts with the kind of "communication skills
>> training" that Deborah Cameron critiques in "Good to talk". For
>> instance, she borrows Fairclough's term "synthetic personalization"
>> to describe the communication skills training that call-centre staff,
>> MacDonalds personnel, and Safeways checkout clerks are given: "a way
>> of designing discourse to give the impression of treating people as
>> individuals within institutions that, in reality, are set up to
>> handle people en masse." (A training manager at MacDonalds said: "We
>> want to treat every customer as an individual in 60 seconds or
>> less.")
>>
>> And I wonder if a TEACHER training process that adopts a bottom-up,
>> utterance-by-utterance perspective, and which encourages trainees to
>> prioritise referential questions over display questions, risks
>> conveying the same message - that through a simple feat of
>> interactional engineering the teacher can treat every student as an
>> individual in 60 seconds or less.
>>
>> Isn't there more to it than that? (I ask the question uneasily,
>> having myself been on record (in the ELT J no less) as having urged
>> trainers to discourage their trainees from asking display questions.)
>> Scott
>>
>>
>>
>>
>>
>> To Post a message, send it to: dogme@eGroups.com
>> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>>
>> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>>
>>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5233
	From: Diarmuid Fogarty
	Date: So Nov 02, 2003 7:56 

	Subject: Large classes and teacher-centred


	Jenny
As a person who remains to be convinced, you bring this list a breath of fresh air. Stay around and stay "curious"- it'll do us good.

As far as the teacher-centric nature of this list is concerned, I wonder why this should surprise you...after all, most of us *are* teachers, talking about *our* ideas and *our* experiences. I don't think dogme claims to eradicate the teacher nor force the teacher to the sidelines. In fact, I think there has been an accpetance (quite early on in the life of the list) that the dogme teacher is kept busy throughout their classes, easing the conversation along, picking it up when it goes slack, building the scaffolding of the conversation and having an overview of where the whole thing is going. That said, "teacher-centred" is often a disapproving epithet for any class where the teacher speaks all of the time and students are rigorously controlled. That is not the case in a dogme class. The teacher will have very little idea of what is going to be talked about, will depend on the students' talk for the lesson to be of any worth and will build *solely* on the experiences of people in the classroom. One might say, again at the risk of being labelled a peddlar of trite aphorisms, that dogme is person-centred. 

You also ask how dogme can be relevant to your situation. It may sound like a cop out, but that is entirely for *you* to decide. In my opinion, dogme is a highly effective means of helping somebody acquire and learn a language. It is also less bruising on a person's desire to learn and can help people who have no motivation to study English learn it. This would be true as much for a class of forty as for a class of 1. 

It may not work perfectly with a large class and they may speak Cantonese when they are in their small groups. They may resist any perceived change that upsets their idea of how classroom interaction should develop and it may be hampered by instituional requirements. But isn't that the case anyway? In other words, dogme most certainly is not a panacea, but it can be more engaging than more depersonalised teaching.

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5234
	From: Diarmuid Fogarty
	Date: So Nov 02, 2003 8:08 

	Subject: Re: NLP vs CA


	Whilst I am sure that Scott's posting about NLP and CA was interesting, I guess you need to know a little bit more about CA if you're going to understand it. Could the author be pressed to write a "NLP vs CA" post for Dummies?

If the point of the post was that teacher interactions are manipulative, I would agree but question the loaded word. Any interaction in the classroom, managed by the teacher is designed to help improve the learners' knowledge of the English language. O don't think this is really "manipulation" any more than when I ask Sara what she did in playgroup. I know that I'm not going to understand a lot of what she says (if, indeed, she says anything) but she likes talking to me; playgroup is a positive experience for her; it makes sense that she may as well talk about something that she likes; it gives me the sense of sharing something of her life...and it will probably have some sort of effect on her language acquisition.

As for NLP, I agree with dk. It truly is manipulative in that it claims it can give the practitioner an insight into what people may wish to keep private. It's like being left alone in a psychiatrist's office with their filing cabinet unlocked. Or me asking Sara if she really wants to make her Dad angry (when she plainly doesn't).

Diarmuid

PS I'll keep the NLP/Ca post in my inbox in the hope of getting a glossary or something to help me understand it well...

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5235
	From: djn@d...
	Date: So Nov 02, 2003 8:17 

	Subject: Re: NLP vs CA


	Rob quotes a question he is often asked:

"How can you address the needs of each student by having a conversation? Some of 
them won't talk unless you ask them to."

True, but there is a lot of anecdotal evidence and some research results to show that
being silent in the classroom does not equal absence of learning. (See especially Rod 
Ellis' Learning Second Language Through Interaction, John Benjamins, 1999 ISBN
90 272 4125 2 (Eur) 1 55619 737 3 (US) [ A common language separated by different 
ISBN numbers?]

In this book Ellis argues that the most important condition (for the achievement of 
learning) is that the learner controls the discourse. He also emphasises the importance 
of intrapersonal as well as interpersonal discourse. Back to talking to oneself [ see a 
recent thread ] as a way forward in language learning.



Dennis --
Dennis Newson
Moderator
An Englishman in Germany
Retired - formerly Uni Osnabrueck
http://www.dennisnewson.de


	


	Group: dogme
	Message: 5236
	From: zosia grudzinska
	Date: So Nov 02, 2003 9:32 

	Subject: curiouser and curiouser


	Hi, Jenny at al,

Your description of HK teaching environment sounds pure hell and curiously,
I have been getting desperate letters from another teacher friend there
("formally" non-dogme although would no doubt embrace lots of the ideas) who
is complaining about the suffocating effect of interminable staff meetings
and rigid structure of the courses. I began wondering - timidly, since
apart from reading tao literature and kind of "practising tao" I know next
to nothing about the reality of Chinese culture: isn't it the result of the
cross-breeding of Western structures and Chinese philosophy of life?
I remember from my intense Tai-chi training days how contrary we students
were to the precept of strict obedience to the master, no questions shoud be
asked; how during a workshop with the Master Moy Lin-Shin (a rare
opportunity since he resided in Canada and only infrequently visited the Old
World continent) our questions were most often than not parried with some
seemingly irrelevant anecdote. Ten years later, I am still trying
desperately to unravel the meaning of the story about His Master's rotting
toe-nail...
So "follow and don't question" was the pillar of social hierarchical
structure. I always thought it was not so "inhuman" as we Westerners often
say but only providing the masters are of real value as guides and
preceptors. On the other hand, our obsession with asking questions and
doubting often leads to interminable hair-splitting for its own sake or
worse, to obscure some other important issues - so often seen in the world
of politics.


Such culture-inbred adherence to rigid, clear-cut structures plus the influx
of the modern education techniques coming in from the West would result in
adopting as not only prevalent but obligatory the test-led mode of
instruction at schools to the degree worse even than in the Western world
(where, from what I hear and witness, there have been more and louder voices
calling for turning the current and going back to contact-and-content
teaching). An I rambling?

As to 1-2-1 teaching - Jenny is very optimistic when she doubts than any
teacher would do it with a coursebook. Btw - Jenny, I think your comment
reveals your firm dogme background!
Now, most of teachers I know "do it with a book" no matter what setting.
Even when they do not teach for exams they cannot escape from the book
because they never look at the student and never listen to the student. It
is frightening but they are only prepared to listen to the answers the
learner gives to questions printed in the coursebook...
And the reason at least here in rural Poland is their abysmal lack of
proficiency in the language they teach. Here also is partly my answer to
the discussion on one of the threads from some time ago - is dogme for
experienced teachers only? Well, you certainly don't have to be an
experienced diploma-laden educator to use dogme but you sure as h*** must be
really fluent in English. In order to execute the simplest of the dogme
strategies - following the discussion and noting down some issues to be
worked on some time later... one has to have a fair level of language
proficiency - higher than a mere "user fluency". Meaning that not even
every native speaker could teach (which is a simple truth). Not everyone is
prepared to understand on the topical plane and conduct quick
behind-the-scenes language analysis of the students needs. To quote from
another posting (Rita Baker's): "the primary requirement is to be able to
recognise the language that gets
produced in order to be able to decide how to exploit it."

A course book offers safety to people barely coping with speaking English.
They don't need to risk exposure in their ineptitude. So yes, there is a
condition for a dogmetist: you must learn the language first!

Jenny, I am sure that you can make valuable contributions to the teachers on
the list who must teach in similar conditions by describing the ways you
have found of commiting "au-si". Please share!
Zosia



	


	Group: dogme
	Message: 5237
	From: zosia grudzinska
	Date: So Nov 02, 2003 9:51 

	Subject: Re: Backpackers


	The whole thread makes me long to put the backpack on and set off across the
wide wide world - teaching whichever language comes handy. There's English,
German, Swedish, French and Polish on my offer. I refrain from advertising
my Russian in spite of eight years of formal training.

The issue of NS-NNS is an interesting zwischenruf anytime, in any language
teachers community. I can clearly see frustrations and hidden agendas of
(almost) all parties concerned. For myself, luckily, I have started my
teaching career as a non-native-speaker-backpacker (helping a Danish
penfriend in his English when on a holiday visit to his family in Denmark).
Does that make me a welcome rarity on the market?

Sadly, one of the postings mentioned prejudice against NNS in the TEFL
world. The issue has been debated at teh IATEFL-Poland annual international
conference in Wroclaw, during a panel discussion. There was one lady
claiming her daughter had managed to secure a post in a British-based school
of English and easily at that. There were more voices quoting silence as
the reaction to their replies to job adverts outside of Poland - in spite of
their qualifications fully corresponding with the advertiser's conditions.
The issue is, clearly, not a figment of someone's imagination.

A teacher of any foreign language should be a good and committed
professional. Which means, among others, proficiency in the language - but
only among others. And then again, sometimes an educated NNS can top an
uneducated NS in the field!

Zosia



	


	Group: dogme
	Message: 5238
	From: zosia grudzinska
	Date: So Nov 02, 2003 10:06 

	Subject: Re: NLP vs CA


	Just to facilitate my understanding of the thread an other dogme
discussions - what is the definition of "referential" question again? I do
understand, thanks to dk1's posting, the display- and non-display types.
The thread sounds fascinating so I hope it will develop. I might sit it out
reading and learning as I am just a practitioner doing things in the
classroom and I lack the deep analytical knowledge some of this list members
have but all the more thrill for me!
Zosia



	


	Group: dogme
	Message: 5239
	From: sthornbury@w...
	Date: So Nov 02, 2003 11:53 

	Subject: Re: NLP vs CA


	On 2 Nov 03, at 8:08, Diarmuid Fogarty wrote:

> Whilst I am sure that Scott's posting about NLP and CA was interesting, I
> guess you need to know a little bit more about CA if you're going to
> understand it. Could the author be pressed to write a "NLP vs CA" post for
> Dummies?
> 

You asked for it, D. (This is a LONG posting - read at your peril).

Conversation analysis (CA), through rigorous analysis of utterance-
by-utterance talk-in-interaction, attempts to account for what 
speakers know in order to manage talk in real-time and in the 
immediate context. Hence, it is concerned, among other things, 
with how speaking turns are got, kept, and relinquished, and what 
this might tell us about the social activity that the talk is a record 
of. 

While CA’s initial focus was on casual talk amongst friends, where 
speakers typically co-operate and share the floor equally, it has 
since been applied to institutional talk, where differential power 
relationships are reflected in a less reciprocal distribution of turns, 
and where turn-taking is not simply “up for grabs”. One such 
institutional context is a courtroom, and CA has been applied to 
the way magistrates cross-examine witnesses, for example. One 
way they do this is to formulate questions according to an 
assertion plus question-tag pattern (“You were drunk at the time, 
weren’t you?”), thereby a) forcing an answer, and b) severely 
limiting the respondent’s discursive “space”. By studying how 
turntaking both reflects and constructs social reality, CA, then, 
offers a useful interpretive tool. 

The problem comes when you start trying to apply the findings of 
CA in order to influence (or change or subvert) social reality through 
the deliberate adoption of specific interactional behaviours. CA has 
been applied, probably fairly benignly, in fields like speech therapy, 
but perhaps more questionably, in psychotherapy, whereby 
therapists attempt to change the way their clients interact socially 
in order to treat (or mask?) their disorder. 

The increasingly widespread and simplistic application of CA-
derived findings to “communication skills training” has drawn the ire 
of Deborah Cameron, among others. She first critiqued this in her 
book Verbal Hygiene, where her target was the kind of 
assertiveness-training offered to women, often in the form of self-
help manuals by CA popularisers suchas Deborah Tannen. The 
argument goes: Women occupy a subjugated place in society. 
One way this manifests itself is the way that women yield the floor 
more often than men do. Train women how NOT to yield the floor, 
in ways that CA describes, and, hey presto, women are no longer 
subjugated. Unfortunately, as Cameron points out, this kind of 
reductionist training often backfires, with newly “assertive” women 
being branded as bossy and talkative: a kind of damned if you do, 
damned if you don’t, situation. The idea that by changing speech 
habits you change people, and ultimately, society is simplistic in 
the extreme, yet, of course, it is the kind of thinking that underlay 
“elocution” in the old days (witness Eliza Doolittle), and the study 
and application of “rhetoric” even further back still. 

Cameron has gone on to show (in Good to Talk) how CA-dreived 
communication skills training has been applied to business and 
marketing, including the training of call-centre telephonists and 
MacDonalds “operatives” etc. The idea is to make your staff sound 
caring and sincere even when they don’t give a toss. (Or, maybe, 
magically, through training them to SOUND sincere, they may 
actually BECOME sincere). NLP, with its somewhat insidious 
implication that, through secret hieratic techniques, you can 
influence (or “program”) the behaviour of your interlocutors, would 
seem to be in the same league. 

As I read Good to Talk I became a little uncomfortable when I 
reflected on our inservice teacher training agenda, which, among 
other things asks teachers to reflect on – and possibly make 
adjustments to – their classroom talk, on the grounds that such 
adjustments (such as increasing response time, asking real rather 
than display questions, responding to the content of what learners 
say and not just the form) elicited a better quality of learner talk 
(longer, more complex utterances, evidence of deeper levels of 
cognitive processing, more student-initiated talk, etc), which, in 
turn, seemed conducive to an interactionally-rich classroom 
environment, and one that therefore provides more “affordances” for 
second language emergence. 

The theory is sound – but the practice? To what extent is this 
“interactional engineering” just another form of communication 
skills training, and equally simplistic and (potentially) just as 
manipulative? Does the teacher who asks “Did you have a nice 
weekend?” really care – and if she doesn’t, isn’t it obvious? I 
remember in particular hearing, via a third party how one (as it 
happened non-native) teacher complained that we were trying to 
turn him into another sort of teacher from the one he already was. 
The fact was, he was a brilliant teacher anyway, as I was soon to 
discover, principally because of the kind of rapport he was able to 
establish, and the kind of purposefulness he was able to inject into 
his highly structured lessons, neither characteristic, I suspect, 
having much to do with the kinds of questions he was asking. 

As preparation for a (rambling and unstructured) talk I gave at a 
conference at the University of East London recently (Dennis was 
witness to this) I attempted to explore this dilemma, and to draw 
an analogy between the training of “conversational teaching 
practices” and the classroom teaching of conversation. Basically, 
using Jack Richards’ distinction, there are two approaches to 
teaching casual conversation in class: a direct approach, whereby 
you provide explicit instruction in the kinds of things that CA has 
revealed, such as how to take, maintain, and relinquish turns, how 
to open and close conversations, how to be polite, etc etc; or 
there’s the indirect way, whereby you learn conversation by having 
conversations. (A compromise, task-based, methodology might be: 
you start with the latter, and then, when problems occur, you dip 
down into the former). 

(My interest in this, apart from anything else, is that I am (very 
slowly) co-writing a book on teaching conversation with Diana 
Slade, who like Jack Richards, is another one of dk’s betes noirs). 

It seemed to me that the direct approach to teaching “instructional 
conversation” (or “exploratory talk” etc) might be based on the 
same kind of dubious assumptions that the direct approach to 
teaching conversation is based on: e.g. you learn to talk by the 
incremental accumulation of “conversation macnuggets” such as 
memorised adjacency pairs (actually, there is probably some 
sense to this, especially at an elementary level), and, more 
questionably, you have to learn how to have conversations in a 
second language from scratch, because the system is either so 
different in the learners’ L1 (remember: students are from Mars, 
native speakers are from Venus), or, even if it’s similar, its 
similarities are non-transferrable. Worse, the classroom teaching 
of conversation comes with a lot of folk sociolinguistic baggage, 
such as “In England (as opposed to elsewhere) people talk about 
the weather a lot” or “It’s rude to ask someone about their 
salary/religion/politics/sexuality” or “The answer to How do you do? 
is How do you do?” or “Always say please after a request”. Etc. 
(Rules more honoured in the breach than…). (The teacher training 
equivalents of these might be: “Echoing students’ responses is 
bad”, “Never ask “Do you understand?”” etc). 

Hence, a focus on the utterance-by-utterance nature of classroom 
talk is in danger of conveying the impression that teaching is 
nothing but the cumulative layering of one utterance on top of 
another, or that the focus of planning should be the utterance (as 
opposed to “activity”, in van Lier’s activity-theory view of things) and 
that interaction becomes action, rather than – perhaps – the other 
way round. 

So – this is the very long way round to answering Diarmuid’s 
request for clarification. (And I expect my take on CA will be shot 
down, like a US army Chinook). I don’t pretend to have any 
answers: I am simply interested in asking the kinds of questions 
that might help move the discussion along. Where dogme is 
different, though, from a Communication skills/NLP perspective is 
that the starting point is NOT a proscription like “Thou shalt not ask 
display questions” (as in the flippant and I hope largely forgotten 
Vows), but rather some general (albeit frustratingly vague) 
statement of principle, such as “Learning is a social and dialogic 
process, where knowledge is co-constructed rather than 
“transmitted” or “imported” from teacher/coursebook to learner”, and 
that this is then interpreted by individual teachers in particular 
contexts for the purposes of locally negotiated objectives. 

Phew. 

Scott



	


	Group: dogme
	Message: 5240
	From: Iain Diamond
	Date: So Nov 02, 2003 12:28 

	Subject: Re: NLP vs CA


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Isn't that one of the biggest challenges facing the practicing 
dogmetist as well, i.e. how to treat every student as an individual? 
It's certainly the first criticism I hear when I mention dogme: "How 
can you address the needs of each student by having a conversation? 
Some of them won't talk unless you ask them to. Drilling can ensure 
that everyone gets a crack at it."
> 
> My reply has always been that people who don't want to speak up in 
an English language class probably don't want to speak up anywhere. I 
know that sounds quite presumptuous. I've also stressed the 
importance of negotiating meaning and non-verbal communication in the 
classroom.

I think the distinction has to be made: Sometimes, some people don't 
what to have a conversation. Sometimes, some people don't want to 
have a dull, boring, "yada yada yada" conversation. Other times 
students need some time to recover from "this getting out of bed gig".

If a student didn't want to talk in my class - over an extended 
period, I'd be asking myself: "Is it me, or them?". If I noticed the 
student's behaviour was very different outside my class, then I'd 
conclude that there's a problem with the teacher-student relationship.

Iain



	


	Group: dogme
	Message: 5241
	From: krroppie
	Date: So Nov 02, 2003 4:22 

	Subject: From The Grauniad Dogme list


	The Grauniad's list is still going strong (over 200 posts now) and, 
whilst most posts are not really at all worth reading, occasionally a 
poster engages in serious debate. This is from Spacedwarf:

**************************************

Another dogme enigma: 

Lots of discussion on the dogme site (yes kroppie, I have `been there 
again') about teacher-training, and much soul-searching over the 
prescriptive nature of CELTA methodology. Interestingly, very little 
on teacher development. For a group so keen on `co-construction' in 
the classroom this strikes me as odd. The same ideas that are being 
mooted as teaching paradigms could logically be extended to teacher-
training. Or trainer-training, which is my interest. 

Nothing, in over 5000 postings, on in-class co-trainer development. 
Nothing on peer observation with feedback-based debriefing sessions, 
nothing on peer appraisal, or the introduction of continuous 
improvement methodology in trainer-training. No reference made to six-
category intervention analysis, a clumsy-sounding but very useful 
facilitation model for teaching adults. An examination of this model 
raises a lot of important issues on `quality of presence' and the 
adult-adult contract. All tried and tested TD approaches, very 
practical and easy to apply. 

There is also, currently, an interesting discussion about NLP and 
conversation analysis, but only on a Theory McNuggets level. Much 
cogitating about what should or should not be dismissed as 
manipulative, and so far that's it. The value of practice-based 
conversation building, or quick-response training (such as 
the `critical moments' exercises I described on another posting) are 
not considered. Why? Too `blue-collar'? 

As others on this thread have pointed out, the bran-tub assortment of 
lofty theories discussed on the dogme list don't seem to find their 
way into useful descriptions of classroom practice. 

*****************************************************

Not being a teacher trainer, I am not best placed to address any of 
these points. The Grauniad list has a number of people on it who lurk 
on this list but are too bashful to raise their heads here. So, I'm 
betting that any answers could be directed to this list alone.

Brother Kroppie



	


	Group: dogme
	Message: 5242
	From: Fiona
	Date: So Nov 02, 2003 5:22 

	Subject: Re: NLP vs CA


	I haven't read the rest of this thread yet, so I may be pre-empting 
someone else, but here goes.

There is a tendency, for some reason, to think that a student who 
doesn't speak much in class isn't going to make as much progress, and 
that their needs are not being met etc. 
Whether they are also quiet outside the classroom may or may not be 
the case, but if they're still attending the course after a couple of 
lessons(in the cases where they have a choice) they're obviously 
listening at least. Some people learn heaps just from listening - 
it's just as effective as speaking! Sometimes more so, as they 
reformulate and ponder in their heads. Maybe they're just not ready 
to speak.

Stuck on the classroom walls in the school I work at are the typical 
student made "vows of chastity", the "Students should not eat or 
smoke in class", "Students should not speak Spanish" etc. (with a 
matching set for teachers, I hasten to add). Most of these things 
include "Students should participate as much as possible in class". 
So how do the listeners go about this? Switch on a little light to 
indicate listening is in progress? As all conversation and 
communication needs listeners as well as speakers, I think we should 
try to upgrade this side of things! Don't knock ears! ;-)

Fiona


"How can you address the needs
> of each student by having a conversation? Some of them won't talk 
unless you
> ask them to. Drilling can ensure that everyone gets a crack at it."
> 
> My reply has always been that people who don't want to speak up in 
an
> English language class probably don't want to speak up anywhere.



	


	Group: dogme
	Message: 5243
	From: sthornbury@w...
	Date: So Nov 02, 2003 5:36 

	Subject: Re: From The Grauniad Dogme list


	On 2 Nov 03, at 16:22, krroppie wrote:

> The Grauniad's list is still going strong (over 200 posts now) and, 
> whilst most posts are not really at all worth reading, occasionally a
> poster engages in serious debate.

Personally, I'm happy to let the nay-sayers whine away on their 
own patch. If they want to come on board and really engage in 
serious debate, they're welcome. Meanwhile they remain simply 
noises off.

S.



	


	Group: dogme
	Message: 5244
	From: alangorman@b...
	Date: So Nov 02, 2003 6:32 

	Subject: RE: From The Grauniad Dogme list


	Dare I say ... I agree with the comment below from the Guardian discussion
group. I've posted a couple of messages here, but with rather thin response,
saying that my experience as a CELTA/DELTA trainee was not one I would wish
to inflict on my own students. It's not all bad, of course, and some of
it is fascinating and excellent, but ... In particular, my central worry
is that the structure of the CELTA/DELTA training is based on the principle
of assessment, as opposed to development. I'm talking about structure here,
not the style or skill of individual trainers. As a result of fear of failure,
the trainee's responsiveness to students is severely restricted during assessed
lessons. That sounds like bad news, no?

So ... Fun, relatively fear-free teacher DEVELOPMENT training, leading to
a recognised qualification? If it can happen in the classroom, why not in
the training room? 

I'm not a teacher trainer (yet) so I'd like to know how the trainers on this
site feel about this.

Alan


>-- Message original --
>To: dogme@yahoogroups.com
>From: "krroppie" <krroppie@y...>
>Date: Sun, 02 Nov 2003 16:22:16 -0000
>Subject: [dogme] From The Grauniad Dogme list
>Reply-To: dogme@yahoogroups.com
>
>

>
The same ideas that are being
>mooted as teaching paradigms could logically be extended to teacher-
>training. Or trainer-training, which is my interest.
>



	


	Group: dogme
	Message: 5245
	From: Adrian Tennant
	Date: So Nov 02, 2003 7:52 

	Subject: Fear free CELTA


	Alan writes:

> So ... Fun, relatively fear-free teacher DEVELOPMENT training, leading to
a recognised qualification? If it can happen in
> the classroom, why not in the training room?

I agree with much of what you wrote on the posting but would like to focus
on this particular piece.

1) Wouldn't it be wonderful if this was possible.

BUT

2) Any qualification entails judgements and these are 99% of the time based
on criteria that have a pass/fail.

3) Another issue is cost (financial usually). Courses that are not cost
effective are unlikely to be run by institutions (I can already here
Diarmuid hissing in the background!)

4) Even TD often has 'standards' that are set by an 'authority'.

Now, one thing I'd be interested in is how people on the list (especially
those who have mentioned the 'backpacking' brigade) would solve this
dichotomy between qualifications based on discriminating criteria and
'developing' teachers through classroom learning.

Dr Evil



	


	Group: dogme
	Message: 5246
	From: Robert M. Haines
	Date: So Nov 02, 2003 9:24 

	Subject: Re: From The Grauniad Dogme list


	I like your ideas, but I've never found the time nor energy (nor patience)
to bang my head against the brick wall of Cambridge bureaucracy. If I
remember right, Tricia Hedge tried running a CELTA course based on practice
and feedback on the practice. Please note: I have a vague memory of the
second-hand account I heard about this. The idea of running a course where
trainees practice first, reflect and receive input related to the feedback
deemed necessary by experienced teachers the trainees' peers sounds very
beneficial to me.

Unfortunately, the assessing bodies want raw data in the form of numbers,
circles and criteria. the Handbook stipulates this and that, and some
assessors have very rigid opinions of what a Pass means. The opinions of a
Pass A are even more rigid. Obviously, this trickles down onto the heads of
the trainees.

Sorry I can't be more helpful on this right now.

Rob
----- Original Message -----
From: <alangorman@b...>
To: <dogme@yahoogroups.com>
Sent: Sunday, November 02, 2003 10:32 AM
Subject: RE: [dogme] From The Grauniad Dogme list


> Dare I say ... I agree with the comment below from the Guardian discussion
> group. I've posted a couple of messages here, but with rather thin
response,
> saying that my experience as a CELTA/DELTA trainee was not one I would
wish
> to inflict on my own students. It's not all bad, of course, and some of
> it is fascinating and excellent, but ... In particular, my central worry
> is that the structure of the CELTA/DELTA training is based on the
principle
> of assessment, as opposed to development. I'm talking about structure
here,
> not the style or skill of individual trainers. As a result of fear of
failure,
> the trainee's responsiveness to students is severely restricted during
assessed
> lessons. That sounds like bad news, no?
>
> So ... Fun, relatively fear-free teacher DEVELOPMENT training, leading to
> a recognised qualification? If it can happen in the classroom, why not in
> the training room?
>
> I'm not a teacher trainer (yet) so I'd like to know how the trainers on
this
> site feel about this.
>
> Alan
>
>
> >-- Message original --
> >To: dogme@yahoogroups.com
> >From: "krroppie" <krroppie@y...>
> >Date: Sun, 02 Nov 2003 16:22:16 -0000
> >Subject: [dogme] From The Grauniad Dogme list
> >Reply-To: dogme@yahoogroups.com
> >
> >
>
> >
> The same ideas that are being
> >mooted as teaching paradigms could logically be extended to teacher-
> >training. Or trainer-training, which is my interest.
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5247
	From: Robert M. Haines
	Date: So Nov 02, 2003 9:28 

	Subject: Re: Fear free CELTA


	Some of you might be interested to go to the ttedsig site and read through
the archives of a discussion we had about eliminating the Fail grade on
CELTAs. We talked about cost-effectiveness and other practical factors. It
was a week-long discussion that generated some useful and concrete examples
of ways to develop teachers without so much emphasis on grading and external
assessment.

Dennis listed the link in an earlier post.

Rob
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Sunday, November 02, 2003 11:52 AM
Subject: [dogme] Fear free CELTA


> Alan writes:
>
> > So ... Fun, relatively fear-free teacher DEVELOPMENT training, leading
to
> a recognised qualification? If it can happen in
> > the classroom, why not in the training room?
>
> I agree with much of what you wrote on the posting but would like to focus
> on this particular piece.
>
> 1) Wouldn't it be wonderful if this was possible.
>
> BUT
>
> 2) Any qualification entails judgements and these are 99% of the time
based
> on criteria that have a pass/fail.
>
> 3) Another issue is cost (financial usually). Courses that are not cost
> effective are unlikely to be run by institutions (I can already here
> Diarmuid hissing in the background!)
>
> 4) Even TD often has 'standards' that are set by an 'authority'.
>
> Now, one thing I'd be interested in is how people on the list (especially
> those who have mentioned the 'backpacking' brigade) would solve this
> dichotomy between qualifications based on discriminating criteria and
> 'developing' teachers through classroom learning.
>
> Dr Evil
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5248
	From: Jay Schwartz
	Date: So Nov 02, 2003 10:18 

	Subject: Re: Fear free CELTA


	Doc writes: Now, one thing I'd be interested in is how people on the list
(especially those who have mentioned the 'backpacking' brigade) would solve
this dichotomy between qualifications based on discriminating criteria and
'developing' teachers through classroom learning.

I'm not really sure if addressed the question meets the issue
'discriminating criteria', but.... the difference is ... by also focusing on
the 'product' of teaching rather than only focusing on the 'process'.

The logic:
The 'product' of teaching is the ultimate affect not 'on' but 'in' the
learner.
The end result of teacher development is to facilitate the desired 'product'
of teaching (see above).
The end result of 'certification assessment' is to ensure that teacher
development has actually occurred (see above).

So why in certification assessments like CELTA, DELTA and others, isn't
direct learner feedback part of the assessment? Is there perhaps the
suggestion that learners are NOT the best judges of whether they have
desirably been 'affected'? Apparently so, because judgements are based on an
external examiner's observation of the teaching 'process'... but the
'product' itself is never really accurately measured. Is it? The
responsiveness of students is only a part of what we expect from the
teacher-learner relationship.

Who is the best judge of whether a teacher was indeed effective (and indeed
affective)? The examiner or the learner him/herself? Why not follow the
trials and tribulations of a teacher and his/her class over a period of time
and see what the final destination was as well as the trip along the way?

AND what are we to make of written examinations as part of this assessment
process? What bearing does have this have on the actual 'learning process'?
Again, where does the learner fit into all of this? I would imagine there is
more than abundant evidence in observed teaching practices and several
forests worth of academic papers... than a mere written examination. I don't
see the connection, and as one of my students put it "why are you (the
teacher) taking the test and not me (student)?"

I'm of course not necessarily knocking teacher standards.... just the
apparent assessment practices of teaching qualification bearing
organizations. I certainly don't have the answers but I think more research
should be made into data from 'peer evaluations', 'cooperative teaching' and
so forth. I also think more work needs to done in terms of measuring a match
of 'learning' to 'teaching' styles at the learner level as opposed to the
'technique level'. This is one of the things we are striving for, is it not?

Ok, I know I'll get shot for this but .... In my mind this is similar to the
issue of CLT not necessarily being the ideal choice of teaching approach for
all local (EFL) contexts. The 'process' of teaching communicatively may be
easy enough to gauge by watching the teacher go through the motions of
pulling all the usual techniques out of his or her CLT bag of tricks. But
does this all ensure that the learner is actually being affected? Again, why
not ask the learner?

Another related issue: A sign of a 'quality minded' school is that there is
some system of student feedback in place regarding administration, teaching,
etc.. However, is the actual student feedback ever considered? Or is just
the fact that there are surveys handed out, and complaint boxes nailed to
the walls sufficient?

- Jay

PS. Disclaimer: I am certainly an advocate of CLT, but I think it flies
better in some places than in others, and for some students not necessarily
for all students. And now I will return to reading the wonderful thread of
CA vs. NLP...



	


	Group: dogme
	Message: 5249
	From: Jay Schwartz
	Date: So Nov 02, 2003 10:20 

	Subject: Re: Fear free CELTA (2)


	Doc also writes: "Even TD often has 'standards' that are set by an
'authority'"

What authority might this be? I don't remember voting for anyone!

- Jay



	


	Group: dogme
	Message: 5250
	From: lifang67
	Date: So Nov 02, 2003 11:14 

	Subject: What Do Teachers SAY?


	Sandra:

Belated thanks for the story about your little tad and his cram 
school. Maybe somebody out there read it; this morning the part of 
the NLP display about the cram school had been ripped down (not by 
me! I didn't do it!)

Actually, I think I agree with most of what Scott says (though I 
need to reread his defense of critical discourse analysis a few 
times; I don't understand how one can defend CDA and not CA, upon 
which it is philosophically and methodologically founded). 

It IS true that the kind of work I do, along the lines of "Let's try 
teaching this", "Now what would have happened if we'd done THIS 
instead", and "Here's some language that might help you do it", does 
lead to interactional engineering. I HAVE had students go "What do 
you SEE" at everything, and responding to "The lion is angry" with a 
question like "What do you think he feels?".

In class we call this "mechanical" teacher talk, or "jidoseo" 
(Teaching Manual) talk. But I really don't think it's caused by the 
same kind of "interactional engineering" intent that Scott's talking 
about when he mentions NLP and "personalization in sixty seconds". 
My students WANT to interact, and they're not that interested in 
showing off their teaching manual talk.

The problem is that they simply don't know what to say. In my line I 
can't divorce teacher training from language teaching. My students 
don't need help in how to think, or how to relate to their students 
and their immediate environment, or even what to put first. I think 
their heads are perfectly straight on all those issues, and if they 
are not they soon will be when they are faced (starting today 
actually) by real learners as part of their practicum.

All their lives they've been students. The teacher has asked 
(mostly) mechanical jidoseo teacher's book questions (there is a 
thriving market in teacher's books--bought by high school students 
who want to know what to answer in class!) They have given one or 
two word answers. They are overwhelmingly lexical, because someone 
else has always handled the grammar by asking (mostly yes-no or one 
word answer) questions.

Now they make the leap. Suddenly, they are in charge of the 
questions, the grammar, and even the choice of topic. They need some 
way of systematizing what it is they already know and thinking about 
what they can do with it. CA (heavily adapted, as Scott says) 
provides an answer, though not, as we are discovering THE answer.

Let me give a concrete example. Take a referential question (that 
is, a "real information" question) like:

a) "Do you like oysters?" 

It's hard for the teacher to say, but easy for the child to answer. 
Yes, or no! One degree of freedom. Compare:

b) "What kind of seafood do you like?" (Many degrees of freedom, but 
only one word in the answer.)

This hard on both parties, but at least there's some burden sharing 
going on. Learner takes topic choice, or at least subtopic choice, 
and the teacher handles the rest.

c) "Tell me about (Let's talk about) seafood." (Degrees of freedom 
almost infinite.)

This is easy on the teacher, but murder on the kids. They can't do 
it. Not yet anyway.

My goal (my dream) is to make the interactional roles reversible. Of 
course (thank you, Norman Fairclough) I know that they are not 
always reversible in real life; I don't care about that right now. I 
want the interactional roles reversible in my classroom, and in my 
kids classroom, because that's what will really develop BOTH 
question-asking and answer-giving abilities and that's what will 
really provide not abstract but real freedom in the classroom. 
That's what will really divide my class from an NLP class.

Right now, the problem is not so much the inequality of power, but 
the more practical problem of language ability. The students don't 
know HOW to ask questions that are reversible. They need to know 
that there are some kinds of questions (like yes-no, one word 
answer) questions that will get them fast answers but not much that 
can be developed, and nothing that can be reversed. And there are 
others that work the other way that are getting neglected.

Of course there's a danger. You can see that there's a danger for my 
teachers to take the easy option and just go "Tell me about.." 
or "What do you see?" at everything. This will definitely ease the 
grammatical burden for them and release them from the oppressive 
necessity of topic choice. 

But their kids can't handle it, and they know it. So does the 
Teacher's Manual.The question is, can I provide some kind of 
alternative to the Teacher's Manual when my students ask me "What do 
teachers SAY?"

dk1



	


	Group: dogme
	Message: 5251
	From: Jenny
	Date: Mo Nov 03, 2003 1:04 

	Subject: getting a feel for it...


	I've had a couple of days of reading postings (ok, to be perfectly 
honest, skimming some) and I am at school at present with a stack of 
book reports, a stack of news reports and many pieces of writing 
which all need to be marked sitting on a desk behind me. I allow 
myself the luxury of checking my e-groups at school because, as my 
Cantonese is virtually non-existent, I miss most of the irrelevant 
fluff of staffroom talk - I do mine on the computer!

Anyway - 2 observations. I'm not a CELTA or DELTA person, and I've 
finally clicked that that is what a lot of the talk here is about. I 
trained as a language teacher, and did the equivalent of a PGCE 
(that's for the many Brits I see in here) in Australia. I also have 
a Diplome dans l'enseignement du francais langue etrangere from 
Montpellier (another 1 year full-time diploma) and an MA (App. 
Ling.) from the University of HK (can't say my qualifications aren't 
geographically varied!). I only really know about CELTAs from 
working with many young 'backpackers' we employed in the school I 
worked at in Prague. I can say that I actually learned a lot of 
interesting - um - circus tricks (ooooh!) from observing their 
lessons!....

And my point is? Mmmm, not sure. Firstly, perhaps, that in all the 
talk of CA etc, perhaps people are overlooking the fact that 
those 'circus tricks' and the teacher-talk-guidelines evolved 
because, NS or NNS, teachers need to achieve a certain amount of 
automaticity in their classroom dealings so they can get on with the 
job. There isn't a lot of time for reflection in the cut and parry 
of real-life schoolwork. 

Secondly, I know that, whilst doing my MA and teaching in a REAL, 
LIVE HK CLASSROOM (as opposed to some academic notion of Confucian 
Heritage CUltures blah blah blah) I had to laugh at the out-of-touch-
with-reality-ness of most of what we talked about. That's not to say 
I didn't enjoy myself - I loved the reading and the discussion and 
the writing and the research - but did it influence my teaching? To 
be frank? No. It just made it a lot easier for me to justify what I 
do/did, and to talk the talk.... Academia is a game, really, and 
most of the researchers and writers about ELT are not from the place 
where so many learners are to be found - high school classrooms. 
What happens in language schools and university-based language 
centres has almost no relationship to what happens in mainstream 
schools. Unfortunately, those at the sharp end don't have a lot of 
time for research and reading because we're busy doing duty, 
attending swimming galas, attending discipline team meetings.......

BTW, my school is really not at all bad - and if you want to know why 
I continue to teach classes of 40 .... it's because of the money! 

Jenny :)



	


	Group: dogme
	Message: 5252
	From: Jenny
	Date: Mo Nov 03, 2003 2:10 

	Subject: listening


	I've just been reading some of Scott's 'unplugged' things - ummm, no 
recorded listening? And the reason is...? So they only get exposure 
to 2 varieties? (theirs and mine). Curiouser and curiouser. Surely 
the reason there was originally no such thing is because the 
technology wasn't available? There was also no radio etc... In 
fact, once there were no chalkboards... I can be as luddite as 
anyone, but....

Jen



	


	Group: dogme
	Message: 5253
	From: nick bilbrough
	Date: Mo Nov 03, 2003 2:19 

	Subject: Re: Fear free CELTA


	Thanks for that link Rob and your previous comments about Celta and dogme. I'll check out the tte sig discussion when I get a chance.

I'm not sure if I like the idea of a CELTA course which it was impossible to fail. Why is it wrong to assess teachers? Aren't we being assessed (by our students) every time we step into the classroom? Isn't this part of our development, and don't trainee teachers need to be prepared for this?

Where I used to work on CELTA we accepted far less than half of the people we interviewed, and still had people failing the course. What value would the Certificate have if everyone passed it automatically?

Passing the CELTA course marks the beginning of a long and never ending road of professional development, rather than evidence for being a 'good' teacher. For this reason, and in my opinion, awareness is the most important critereon by which trainees are assessed. A trainee can have many unsuccessful lessons (as can any teacher at any stage of a successful career) and still pass the course, but a teacher who, by the end of the course, can still come out of an unsuccessful lesson and be unaware of how anything could have been improved on is, in my view, not ready to receive a CELTA certificate. 

By an unsuccessful I do not mean that there were black marks in all the boxes on the CELTA 5. I observe the students much more than the teacher and their responses to how the teacher works with them is what it's all about.

Nick 

"Robert M. Haines" <haines@n...> wrote:
Some of you might be interested to go to the ttedsig site and read through
the archives of a discussion we had about eliminating the Fail grade on
CELTAs. We talked about cost-effectiveness and other practical factors. It
was a week-long discussion that generated some useful and concrete examples
of ways to develop teachers without so much emphasis on grading and external
assessment.

Dennis listed the link in an earlier post.

Rob
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Sunday, November 02, 2003 11:52 AM
Subject: [dogme] Fear free CELTA


> Alan writes:
>
> > So ... Fun, relatively fear-free teacher DEVELOPMENT training, leading
to
> a recognised qualification? If it can happen in
> > the classroom, why not in the training room?
>
> I agree with much of what you wrote on the posting but would like to focus
> on this particular piece.
>
> 1) Wouldn't it be wonderful if this was possible.
>
> BUT
>
> 2) Any qualification entails judgements and these are 99% of the time
based
> on criteria that have a pass/fail.
>
> 3) Another issue is cost (financial usually). Courses that are not cost
> effective are unlikely to be run by institutions (I can already here
> Diarmuid hissing in the background!)
>
> 4) Even TD often has 'standards' that are set by an 'authority'.
>
> Now, one thing I'd be interested in is how people on the list (especially
> those who have mentioned the 'backpacking' brigade) would solve this
> dichotomy between qualifications based on discriminating criteria and
> 'developing' teachers through classroom learning.
>
> Dr Evil
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
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To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5254
	From: Robert M. Haines
	Date: Mo Nov 03, 2003 2:23 

	Subject: What teachers say


	One reason why CELTA trainees are often told to avoid asking "Do you understand?" is that students might nod or say they do understand when, in fact, they don't understand (or do not completely understand) for various reasons. At the same time, the NLPists might claim that 'the eyes have it', i.e. we need only look through those windows to the soul to find the truth. What does it mean to understand anyway? It depends on the context, of course:

Trainee: (Clasping her hands after a lead-in explaining the word 'hobby' in a live listening about her favorite hobby) "Okay, now talk with a partner about YOUR favorite hobby. Does everyone understand?" 

Trainee II: (Clasping his hands after sitting down with a stronger student in front of the class and demonstrating a conversation about hobbies) "So, two, two (gesturing that pairs should be formed), two and two - talk to your partner about YOUR favorite hobby. Does everyone understand?"

(Silently) "Well, what do you mean teacher? I understand the word 'hobby', yes. I know that I should talk to this person next to me now. Or, are you testing me; testing my listening skills? My comprehension of English sounds? Maybe you want me to do something now. Shall I nod like the Americans do? I'm confused."

Maybe that's a pessimistic observation, and a more optimistic one might be: (Silently) "Yes, got it. Can't wait to learn more about my classmate!" (To the teacher) "Yes, I understand."

Naturally, trainees like the second response because it can boost their confidence and make them feel like they've communicated effectively. I think it helps them feel connected to the students.

One question that comes to mind is what we are implying about language learners in general when we deny them the right to pretend to follow or abstain from admitting they do not. I often realize when students in my class are lost, and I assume they do the same with me; however, as in the real world, we just go on about our business. This often results in students asking each other to explain or fill in the gaps in understanding (negotiation of meaning). Some students will even ask me to explain again IF they feel comfortable doing so, to which I might refer them to their partner who appears eager to start chatting away. Or I might just walk over, kneel down and explain again.

The CELTA trainer might argue that "Do you understand?" or "What does 'azimuth' mean?" will leave students, especially beginner ones, floundering like fish out of water. It could also be argued that these basic questions should be introduced early on in beginner courses. How often will people outside the classroom formulate questions unnaturally? Perhaps this is one reason why Jenny calls the techniques she's seen CELTA-trained teachers exhibit 'circus tricks',i.e. they seem unnatural and aimed at performance. After all, they (trainees) have been graded on performance, haven't they? Evil trainer to evil co-trainer: "I haven't seen any finger correction from this group. There aren't gonna be any Strong Passes in this bunch."

A co-trainer once told me that the classroom is an artifice and the people within its four walls expect the interaction and activities to be artificial; there is no pretense of authentic communication or real-world activity. This is where Scrivener's A-R-C descriptors might fall apart (if they haven't in other places). I countered with the view that to deny the classroom its inalienable right to be a place in the real world where real people express their genuine concerns on meaningful (to them) topics using verbal and non-verbal communication with the teacher's help (e.g. by scaffolding) was absurd. It meant that the doctor's office, the bank and the family dinner table were also just artificial gathering places. 

Rob










[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5255
	From: Robert M. Haines
	Date: Mo Nov 03, 2003 2:35 

	Subject: Fear-free CELTA


	Thanks for that link Rob and your previous comments about Celta and dogme. I'll check out the tte sig discussion when I get a chance.

Nick, you wrote: "I'm not sure if I like the idea of a CELTA course which it was impossible to fail. Why is it wrong to assess teachers? Aren't we being assessed (by our students) every time we step into the classroom? Isn't this part of our development, and don't trainee teachers need to be prepared for this?"

I haven't said it's wrong to assess teachers, have I? I didn't mean to if I did. I'm not sure what you mean when you say we are assessed by our students (feedback forms, whether they like us, etc?)

You also wrote: "Where I used to work on CELTA we accepted far less than half of the people we interviewed, and still had people failing the course. What value would the Certificate have if everyone passed it automatically?"

I don't think certificates should be handed out like candy at a parade; that was not my point. Sorry if I didn't make that clear. On the ttedsig thread we also talked about interviewing and pre-course tasks as part of determining a person's suitablitiy for the course.

And: "Passing the CELTA course marks the beginning of a long and never ending road of professional development, rather than evidence for being a 'good' teacher. For this reason, and in my opinion, awareness is the most important critereon by which trainees are assessed. A trainee can have many unsuccessful lessons (as can any teacher at any stage of a successful career) and still pass the course, but a teacher who, by the end of the course, can still come out of an unsuccessful lesson and be unaware of how anything could have been improved on is, in my view, not ready to receive a CELTA certificate." 

I would agree that awareness is very important; however, I'm not sure it's always the most important criterion for all trainers. We could go into Handbook and Syllabus details here, but I haven't eaten yet and wouldn't want to upset my stomach :-) 

Finally: "By an unsuccessful I do not mean that there were black marks in all the boxes on the CELTA 5. I observe the students much more than the teacher and their responses to how the teacher works with them is what it's all about."

Gawd, are they handing out black marks now? It's like Christmas in Germany circa 1900, where Der Nikolaus reads form a a golden book full of good deeds and a black book full of naughty-naughties. ;-) Glad to hear you've got your eyes and ears on the learners.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5256
	From: nick bilbrough
	Date: Mo Nov 03, 2003 2:54 

	Subject: Re: Fear-free CELTA


	Thanks for your speedy, comprehensive and, as ever, witty reply.

I didn't mean literal black marks, but I do think the tick boxes on the tutorial forms make it sound like the ability to teach is equal to being able to do a list of things.

On the other hand I also think that there is some leeway for trainers to interpret the guidelines how they see fit. (Maybe I'll lose my trainer status for saying that!)

nick 

"Robert M. Haines" <haines@n...> wrote:
Thanks for that link Rob and your previous comments about Celta and dogme. I'll check out the tte sig discussion when I get a chance.

Nick, you wrote: "I'm not sure if I like the idea of a CELTA course which it was impossible to fail. Why is it wrong to assess teachers? Aren't we being assessed (by our students) every time we step into the classroom? Isn't this part of our development, and don't trainee teachers need to be prepared for this?"

I haven't said it's wrong to assess teachers, have I? I didn't mean to if I did. I'm not sure what you mean when you say we are assessed by our students (feedback forms, whether they like us, etc?)

You also wrote: "Where I used to work on CELTA we accepted far less than half of the people we interviewed, and still had people failing the course. What value would the Certificate have if everyone passed it automatically?"

I don't think certificates should be handed out like candy at a parade; that was not my point. Sorry if I didn't make that clear. On the ttedsig thread we also talked about interviewing and pre-course tasks as part of determining a person's suitablitiy for the course.

And: "Passing the CELTA course marks the beginning of a long and never ending road of professional development, rather than evidence for being a 'good' teacher. For this reason, and in my opinion, awareness is the most important critereon by which trainees are assessed. A trainee can have many unsuccessful lessons (as can any teacher at any stage of a successful career) and still pass the course, but a teacher who, by the end of the course, can still come out of an unsuccessful lesson and be unaware of how anything could have been improved on is, in my view, not ready to receive a CELTA certificate." 

I would agree that awareness is very important; however, I'm not sure it's always the most important criterion for all trainers. We could go into Handbook and Syllabus details here, but I haven't eaten yet and wouldn't want to upset my stomach :-) 

Finally: "By an unsuccessful I do not mean that there were black marks in all the boxes on the CELTA 5. I observe the students much more than the teacher and their responses to how the teacher works with them is what it's all about."

Gawd, are they handing out black marks now? It's like Christmas in Germany circa 1900, where Der Nikolaus reads form a a golden book full of good deeds and a black book full of naughty-naughties. ;-) Glad to hear you've got your eyes and ears on the learners.

Rob


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 5257
	From: djn@d...
	Date: Mo Nov 03, 2003 5:59 

	Subject: Re: NLP vs CA


	I want to read Scott's posting again about 10 times and then write another message, 
and I still haven't managed to post on academic discourse versus teacher discourse, a 
theme which came back to me - it's always floating around in my head somewhere like 
motes of dust - with the "curious" contribution from Hong Kong - but here is an 
immediate reaction before my sentences get longer and longer and increasingly 
incomprehensible.

Aren't we in danger at times of making teaching and learning sound frighteningly, off-
puttingly complicated? Of course the complexity is there, it's not invented but, thank 
heavens, a great deal of what goes on in the happy classroom is instinctive and flows, 
albeit in intricate, convulted waves from the interaction between an interested, even 
passionate teacher with an excellent command and love of the language being taught 
who is observant, and sensitively, genuinely and unselfishly open to the needs, 
especially the language learning needs, of the learners?


Dennis



	


	Group: dogme
	Message: 5258
	From: Jenny
	Date: Mo Nov 03, 2003 6:38 

	Subject: Curiously Hong Kong


	'--- In dogme@yahoogroups.com, djn@d... wrote:
> Aren't we in danger at times of making teaching and learning sound 
frighteningly, off-puttingly complicated? Of course the complexity is 
there, it's not invented but, thank heavens, a great deal of what 
goes on in the happy classroom is instinctive and flows, albeit in 
intricate, convulted waves from the interaction between an 
interested, even passionate teacher with an excellent command and 
love of the language being taught who is observant, and sensitively, 
genuinely and unselfishly open to the needs, especially the language 
learning needs, of the learners?
Dennis'

........
Dear Dennis - my thoughts exactly! Of course there is a place for 
academic discourse (don't ask me where, but I just KNOW there is!) 
(kidding, guys), but at times it just gets ....silly! I'm just as 
able to bring it out when required, and it's good fun to use a bit of 
arcane language ... but sometimes it's not particularly helpful. I 
find I overdose fairly quickly - it's a bit like eating Turkish 
Delight. Sometimes you need a big glass of iced water to wash it 
down.

Oh - and the weather here is particularly cruddy today - supposed to 
be autumn, but it's in the high 20s, high humidity and REALLLLLLYYYYY 
high pollution levels thanks to a tropical storm system somewhere 
over Taiwan.

BTW, I love to stir the pot... but I've to go and teach 5D - lovely -
and no, I never did get around to my marking (God, how I hate 
marking)

Jenny



	


	Group: dogme
	Message: 5259
	From: Jenny
	Date: Mo Nov 03, 2003 6:42 

	Subject: Re: curiouser and curiouser


	--- In dogme@yahoogroups.com, "zosia grudzinska" <zosia_g@w...> wrote:
> Hi, Jenny at al,
> 
> Your description of HK teaching environment sounds pure hell and 
curiously,

It's actually not too bad in my school...nice kids.

> I have been getting desperate letters from another teacher friend 
there
> ("formally" non-dogme although would no doubt embrace lots of the 
ideas) who
> is complaining about the suffocating effect of interminable staff 
meetings
> and rigid structure of the courses. 

Probably someone I know...


'the precept of strict obedience to the master'

Ah yes...know it well - no wonder we NETs find it hard!


Oh, no, the bell just rang - I must away. Zosia - I really enjoy 
your musings from Central Europe, a place I hold very dearly in my 
heart - anebo srdce.

Jenny



	


	Group: dogme
	Message: 5260
	From: sthornbury@w...
	Date: Mo Nov 03, 2003 7:17 

	Subject: Re: listening


	Jenny (at the risk of repeating myself) the idea that playing to 
students ina classroom in HK, say, where the acoustic is unlikely 
to be perfect, and with no supportive contextual information to help 
them, a few snippets of old luvvies with fake 
Irish/Canadian/Yorkshire accents camping their way through a 
scripted dialogue, about something that has only the slenderest 
connection to the learenrs' lives, or their second language learning 
needs, - the idea that this is gong to magically make them able to 
"understand" the next Irishman/Canadian/Yorkshireman they meet, 
seems to me to be a nonsense. (How may tapes would you need 
to listen to, I wonder, to be able to distinguish a Cantonese 
speaker speaking fluent Mandarin, and a person from Beijing doing 
the same? And would it really help you as an interactive listener?) 
Better to understand (and be able to interact with) ONE (real) 
person well, than to understand a thousand disembodied voices 
badly.
Scott

On 3 Nov 03, at 2:10, Jenny wrote:

> I've just been reading some of Scott's 'unplugged' things - ummm, no
> recorded listening? And the reason is...? So they only get exposure to 2
> varieties? (theirs and mine). Curiouser and curiouser. Surely the
> reason there was originally no such thing is because the technology wasn't
> available? There was also no radio etc... In fact, once there were no
> chalkboards... I can be as luddite as anyone, but....
> 
> Jen
> 
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 
> 
>



	


	Group: dogme
	Message: 5261
	From: Adrian Tennant
	Date: Mo Nov 03, 2003 8:11 

	Subject: Re: Fear free CELTA


	Jay wrote:

> Who is the best judge of whether a teacher was indeed effective (and
indeed affective)? The examiner or the learner
> him/herself?

Now that's a good question and one to which most people will automatically
say 'the learner, of course'. But, I think it isn't so clear cut.
I remember as a DOS in Budapest having one teacher who was a 'great
entertainer'. His classes were always full to overflowing and nobody liked
to have to cover his classes when he was away. He had lots of those 'circus
tricks' that Jenny has mentioned and relied on these to get him through the
lessons. The students clearly loved his *teaching* but ...
I once had a conversation with an ex-studnt of his who said "I always
enjoyed Ns classes but now I'm really learning"!!

Dr Evil



	


	Group: dogme
	Message: 5262
	From: djn@d...
	Date: Mo Nov 03, 2003 8:59 

	Subject: Re: What teachers say


	Rob writes about the question: "Do you understand?"

I'd suggest that sometimes it is a teacher's tic to ask this question - like the unfortunate 
habit some have of repeating all instructions:

"Right. Now turn to page 85...85...Turn to page 85." No doubt the habit comes from a 
belief that some learners might not have heard or understood the first time, so 
repetitions give them a second chance.

But there is also the possibility that something cultural is involved here - that it isn't 
necessary in all cultures to articulate an answer to such a direct question. I recall the 
following exchange between Dutch friends of mine:

She: "What the meal OK?
He: "I'd have said something if it wasn't."

Dennis



	


	Group: dogme
	Message: 5263
	From: djn@d...
	Date: Mo Nov 03, 2003 9:00 

	Subject: Re: Research & the teacher [was ''getting a feel for it..''].


	Jenny wrote:

"Academia is a game, really, and most of the researchers
and writers about ELT are not from the place where so many learners are to
be found - high school classrooms. What happens in language schools and
university-based language centres has almost no relationship to what
happens in mainstream schools. Unfortunately, those at the sharp end
don't have a lot of time for research and reading because we're busy doing
duty, attending swimming galas, attending discipline team meetings......"

I'm very sympathetic to this point of view, though it's always necessary to reign-in
the urge to over-generalise from personal experience.

dk1, it is not that I am against research or theoretical discussions - on the contrary. I 
find the difficulty is convincing busy teachers that these things are important. Here is a 
role for teacher trainers/educators who have to be the go-betweens, mediating between 
interested teachers and researchers/theoreticians who the teacher trainers/educators 
believe have insights or viewpoints that could possible be of some help to the 
classroom teacher, facilitator, dogme scaffold builder, marker of tests, organisors of 
fund-raising marathons etc. etc. 

I'm just about to upload to the files section a review I wrote some time ago for the 
CETEFL list on the Ellis book I mentioned yesterday or the day before (Learning a 
Second Language Through Interaction).

This is what Ellis has to say in that book about research and the teacher:

"....research findings cannot be used to prescribe, proscribe or even advise teachers what or how 
to teach. Research findings are best treated as 'provisional' specifications...which teachers can 
choose to act on or ignore, in accordance with the exigencies of their own teaching situation. In 
cases where they decide to act, the specifications should be treated as hypotheses about teaching 
and thus subjected to critical scrutiny through teaching accompanied ideally by some form of 
action research." (p248)


Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5264
	From: F. Mortes
	Date: Mo Nov 03, 2003 9:16 

	Subject: Re: NS + non-NS


	On Friday, Oct 31, 2003, at 23:15 Europe/Madrid, Jay Schwartz wrote:

>
> So basically it's the backpack variety of 'pseudo-teachers' who give us
> serious NSs a bad rap, kill wage rates and take precious opportunities 
> away
> from serious NNS professionals who speak, in some cases, even better 
> than
> the average NS.
>


I couldn't agree more, Jay.

Francesc.



	


	Group: dogme
	Message: 5265
	From: Jay Schwartz
	Date: Mo Nov 03, 2003 9:12 

	Subject: Re: Fear free CELTA


	Doc wrote: "I once had a conversation with an ex-studnt of his who said "I
always enjoyed Ns classes but now I'm really learning"!!

How true doc! Now see, the problem with 'magicians' is that they don't like
to reveal their 'tricks'. I vividly remember one magic show where the
magician 'wowed' us kids with a few simple card tricks. But we were even
more delighted and impressed when he showed us how he did it. I remember
going back home and practicing, practicing and then practicing some more. I
also remember how proud I was when went to school and tried the tricks out
on my friends... and actually succeeded. What was even better than that was
(drum roll please)... showing them how.

In queries like these (and other threads), there are never clear answers.
Only trial and error, and the motivation by some to make a difference in
their work and consequently our lives. If we were all willing to stand pat
and say 'this won't work for me' as opposed to 'this didn't work for me', we
would still be in the dark ages.......with out black boards! :)

As the old advert claimed: "try it, you'll like it...."

- Jay

PS. Rob, thanks for the tip about Tricia Hedges's work.



	


	Group: dogme
	Message: 5266
	From: Jenny
	Date: Mo Nov 03, 2003 9:25 

	Subject: Re: listening


	--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> Jenny (at the risk of repeating myself) the idea that playing to 
> students ina classroom in HK, say, where the acoustic is unlikely 
> to be perfect, and with no supportive contextual information to 
help 
> them, a few snippets of old luvvies with fake 
> Irish/Canadian/Yorkshire accents camping their way through a 
> scripted dialogue, about something that has only the slenderest 
> connection to the learenrs' lives, or their second language 
learning 
> needs, - the idea that this is gong to magically make them able to 
> "understand" the next Irishman/Canadian/Yorkshireman they meet, 
> seems to me to be a nonsense. (How may tapes would you need 
> to listen to, I wonder, to be able to distinguish a Cantonese 
> speaker speaking fluent Mandarin, and a person from Beijing doing 
> the same? And would it really help you as an interactive 
listener?) 
> Better to understand (and be able to interact with) ONE (real) 
> person well, than to understand a thousand disembodied voices 
> badly.
> Scott



I just wrote a lengthy reply which the only English-speaking computer 
in the staffroom just swallowed (it always crashes) so now I'm in 
Chinese...

Thanks for the reply Scott - but what about local radio and tv in 
English, and films and music? (although I quite enjoy locally 
produced textbook recordings, actually - the kids and I like to 
giggle at adults trying to sound 13 and at the painfully RP accents 
they cultivate!)(we do them because they 'train' the 
delightful 'skills' required by the local exam system, even if they 
don't help their listening much).

Our kids live in very cramped and noisy conditions (400sq ft and less 
flats)and most aren't allowed to watch the 2 terrestrial English-
language stations, as mum, dad, granny etc don't want their 
mahjong/tv/radio interrupted because of ENglish listening 
requirements. Our classrooms, although small and old, have 'surround-
sound' - HK is very schizophrenic like that...so it's easier to 
listen at school than at home. The kids also really enjoy listening 
to recordings of stories (like the Arabian Nights) adapted to their 
level, with accompanying books - most of them aren't used to being 
read aloud to, and find it really enjoyable. (I alos read to them, 
but sometimes it's good to have a bit of luvviness happening!)

I know what you mean, but I think there are good alternatives!

Jenny



	


	Group: dogme
	Message: 5267
	From: Jay Schwartz
	Date: Mo Nov 03, 2003 9:22 

	Subject: Re: What teachers say


	Dennis writes: "But there is also the possibility that something cultural is
involved here - that it isn't
necessary in all cultures to articulate an answer to such a direct question.
I recall the
following exchange between Dutch friends of mine:

She: "What the meal OK?
He: "I'd have said something if it wasn't."
----
Emphasis on the words 'articulate an answer'... I vaguely remember one such
incident in my house:

She: "Did you like your ........."
He: "Buuuuuurrrrrp"
She: "Uh... thank you"

sorry, could'nt resist... talk about paralinguistic features...

Jay ;P



	


	Group: dogme
	Message: 5268
	From: Jenny
	Date: Mo Nov 03, 2003 9:40 

	Subject: Re: Research & the teacher [was ''getting a feel for it..''].


	The frustrating thing is that it is difficult to find time or space 
to work from within. I could have gone off into academia here (there 
are jobs), and have considered it but the money isn't as good, and 
frankly, the only REAL reason I'm in HK is for the money (kids, 
mortgages, years spent in pleasant frittering in Prague, etc have 
caught up with me!). I try to keep in touch, and I work a lot with 
local teachers outside my school (running workshops, teaching 
benchmarking etc) so I always find it a bit galling bring told by 
people who have never taught in a local classroom and who have never 
worked with local teachers what is actually happening. Hellloooo!!! 
I think I have a better idea! (this isn't an attack on anyone in the 
group - but it's what happens here!) I am perhaps a tad too cynical 
about what passes for educational research in Hong Kong (we get a lot 
of big names coming thru because they get nice packets of money!)

As for action research? I'm sorry, but it usually seems to be 
encouraged here to boost the reputations of academics, who use it to 
show how they have their fingers on the pulse..

REALLY should get home to my kids!

Jenny


--- In dogme@yahoogroups.com, djn@d... wrote:
> I'm very sympathetic to this point of view, though it's always 
necessary to reign-in
> the urge to over-generalise from personal experience.
> 
> dk1, it is not that I am against research or theoretical 
discussions - on the contrary. I 
> find the difficulty is convincing busy teachers that these things 
are important. Here is a 
> role for teacher trainers/educators who have to be the go-betweens, 
mediating between 
> interested teachers and researchers/theoreticians who the teacher 
trainers/educators 
> believe have insights or viewpoints that could possible be of some 
help to the 
> classroom teacher, facilitator, dogme scaffold builder, marker of 
tests, organisors of 
> fund-raising marathons etc. etc. 
> "....research findings cannot be used to prescribe, proscribe or 
even advise teachers what or how 
> to teach. some form of 
> action research." (p248)
> 
> 
> Dennis
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5269
	From: alangorman@b...
	Date: Mo Nov 03, 2003 9:42 

	Subject: RE: Relatively fear free DELTA


	Hi Dr E

First a quick check: Not sure how the expression "fear free" has gained
such prominence. Total freedom from fear is an impossible ambition, even
undesirable. (My own choice of wording in my posting was "relatively fear
free.") I'm concerned to reduce the fear factor on training courses (particularly
DELTA - not sure either why the discussion gets stuck on CELTA) for the very
same reasons that I'd be concerend to reduce the fear factor in my own language
classes -learning is on the whole impeded when there's too much fear in the
air. (Though there may be a few learner types who thrive on it. Perhaps they're
the ones who go on to design those tick-box assessment sheets ...)

Anyhow, I would like to avoid a glib reductio ad absurdum and acknowledge
the need for some moments of healthy tension, and some moments of healthy
relaxation, in the learning process, for both language students and trainee
teachers. This a far cry from arguing for a totaslly fear-free environment,
or its opposite extreme.

I (like most, probably) have had a lifetime of being told how established
practices have to be the way they are. It's amazing that anything ever gets
changed. But there's consistency in the system, I'll give it that. The underlying
rationale of assessment is behaviouristic. Boxes are ticked when certain
behaviours are exhibited. Whether those behaviours are exhibited by professionals
happy in their job, or by frightened rabbits terrified of failure, doesn't
count. Behaviour is behaviour.

Therein lies the problem, and perhaps also the solution. As a teacher -
as a parent - as a human being, for god's sake - I know there's far more
to a person than his or her behaviour. The relevant question is: can anything
apart from behaviour be assessed or measured?

I would like to see some engagement with this question, on a dogme site
especially. Take for example the question of student feedback on a lesson
(raised by Jay). Is that feedback objectively measurable? Again, as a teacher/parent/human
being for god's sake, I say I don't know how to measure it but it MATTERS.
The fact that it matters not a jot, officially, on a DELTA course is a source
of pain and bewilderment (to me). Compare: the animated engagement of a student
in the learning process MATTERS. How can that mattering be measured? 

I would make a plea here for avoiding the reductio ad absurdum: it can't
be measured, so we have to ignore it. Instead, I was hoping that on this
discussion site there may be important ideas on developing new measurement
criteria, rather as people have now got Emotional Intelligence on to the
hard-nosed business agenda.

Alan





>-- Message original --
>To: <dogme@yahoogroups.com>
>From: "Adrian Tennant" <adrian.tennant@n...>
>Date: Sun, 2 Nov 2003 19:52:38 -0000
>Subject: [dogme] Fear free CELTA
>Reply-To: dogme@yahoogroups.com
>
>
>Alan writes:
>
>> So ... Fun, relatively fear-free teacher DEVELOPMENT training, leading
>to
>a recognised qualification? If it can happen in
>> the classroom, why not in the training room?
>
>I agree with much of what you wrote on the posting but would like to focus
>on this particular piece.
>
>1) Wouldn't it be wonderful if this was possible.
>
>BUT
>
>2) Any qualification entails judgements and these are 99% of the time based
>on criteria that have a pass/fail.
>
>3) Another issue is cost (financial usually). Courses that are not cost
>effective are unlikely to be run by institutions (I can already here
>Diarmuid hissing in the background!)
>
>4) Even TD often has 'standards' that are set by an 'authority'.
>
>Now, one thing I'd be interested in is how people on the list (especially
>those who have mentioned the 'backpacking' brigade) would solve this
>dichotomy between qualifications based on discriminating criteria and
>'developing' teachers through classroom learning.
>
>Dr Evil
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com

>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5270
	From: dogme@yahoogroups.com
	Date: Mo Nov 03, 2003 9:48 

	Subject: New file uploaded to dogme


	Hello,

This email message is a notification to let you know that
a file has been uploaded to the Files area of the dogme 
group.

File : /Ellis review.doc 
Uploaded by : dnewson2001 <denos@d...> 
Description : Review : Ellis Learning an SL thru Interaction 

You can access this file at the URL

http://groups.yahoo.com/group/dogme/files/Ellis%20review.doc 

To learn more about file sharing for your group, please visit

http://help.yahoo.com/help/us/groups/files

Regards,

dnewson2001 <denos@d...>



	


	Group: dogme
	Message: 5271
	From: Adrian Tennant
	Date: Mo Nov 03, 2003 10:01 

	Subject: Re: Re: Research & the teacher [was ''getting a feel for it..''].


	Jenny wrote:

> so I always find it a bit galling bring told by people who have never
taught in a local classroom and who have never
> worked with local teachers what is actually happening. Hellloooo!!! I
think I have a better idea! (this isn't an attack on
> anyone in the group - but it's what happens here!) I am perhaps a tad
too cynical about what passes for educational
> research in Hong Kong (we get a lot of big names coming thru because they
get nice packets of money!)

Beware of *Experts*, especially of the travelling variety!

Dr Evil



	


	Group: dogme
	Message: 5272
	From: Jenny
	Date: Mo Nov 03, 2003 10:22 

	Subject: Re: Research & the teacher [was ''getting a feel for it..''].


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:

> Beware of *Experts*, especially of the travelling variety!
> 
> Dr Evil

Oh yes!

Dr Nasty



	


	Group: dogme
	Message: 5273
	From: Adrian Tennant
	Date: Mo Nov 03, 2003 3:18 

	Subject: Changing established practices


	Alan writes:

> I (like most, probably) have had a lifetime of being told how established
practices have to be the way they are. It's amazing > that anything ever
gets changed.

I'd like to think that I've managed to change some of these so called
'established practices'. My motto has always been "Why?" to me this is the
most important question. Accepting things because that's the way they are is
defeatist and souless.
Now, there are different ways of going about achieving change. Some of us
(and I think Diarmuid falls into this camp) would like to change things from
the outside. Others feel the best way is to try and prompt change from
within.

> Is that feedback objectively measurable?

One of the problems of courses such as CELTA/DELTA etc is that they are
trying to quantify and qualify what are in many instances things that can't
be as they are often internal.
And, I think to a degree you've hit on this with your use of the words
'objectively measurable'. This is part of the problem that assessment faces.
Many things are subjective in nature and yet we shy away from subjective
judgements on training courses etc. We try and objectify everything even
when this goes against the grain.
When it comes to commenting in feedback compare the likely responses to,
"Well, I didn't think that worked, it didn't seem to help the students
learn." and "Well, you asked 15 display questions and asked three students
the sinful question 'Do you understand?' We've talked about these things
during input, haven't we?"
Even if you (or the trainee, or UCLES) doesn't agree with the importance of
the items mentioned in the second utterance at least the are quantifiable
items and thus can be defended as being objective in nature.

Herein lies one of the main problems.

Dr Evil



	


	Group: dogme
	Message: 5274
	From: Robert M. Haines
	Date: Mo Nov 03, 2003 3:23 

	Subject: Re: Research & the teacher [was ''getting a feel for it..''].


	Action research is research, too!

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Monday, November 03, 2003 1:00 AM
Subject: Re: [dogme] Research & the teacher [was 'getting a feel for it..'].


> Jenny wrote:
>
> "Academia is a game, really, and most of the researchers
> and writers about ELT are not from the place where so many learners are to
> be found - high school classrooms. What happens in language schools and
> university-based language centres has almost no relationship to what
> happens in mainstream schools. Unfortunately, those at the sharp end
> don't have a lot of time for research and reading because we're busy doing
> duty, attending swimming galas, attending discipline team meetings......"
>
> I'm very sympathetic to this point of view, though it's always necessary
to reign-in
> the urge to over-generalise from personal experience.
>
> dk1, it is not that I am against research or theoretical discussions - on
the contrary. I
> find the difficulty is convincing busy teachers that these things are
important. Here is a
> role for teacher trainers/educators who have to be the go-betweens,
mediating between
> interested teachers and researchers/theoreticians who the teacher
trainers/educators
> believe have insights or viewpoints that could possible be of some help to
the
> classroom teacher, facilitator, dogme scaffold builder, marker of tests,
organisors of
> fund-raising marathons etc. etc.
>
> I'm just about to upload to the files section a review I wrote some time
ago for the
> CETEFL list on the Ellis book I mentioned yesterday or the day before
(Learning a
> Second Language Through Interaction).
>
> This is what Ellis has to say in that book about research and the teacher:
>
> "....research findings cannot be used to prescribe, proscribe or even
advise teachers what or how
> to teach. Research findings are best treated as 'provisional'
specifications...which teachers can
> choose to act on or ignore, in accordance with the exigencies of their own
teaching situation. In
> cases where they decide to act, the specifications should be treated as
hypotheses about teaching
> and thus subjected to critical scrutiny through teaching accompanied
ideally by some form of
> action research." (p248)
>
>
> Dennis
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5275
	From: Robert M. Haines
	Date: Mo Nov 03, 2003 3:47 

	Subject: Relatively fear-free courses


	On the DELTA we actually were encouraged to collect and evaluate student feedback, which opened our eyes considerably. However, when I used Dr. Evil's motto on the DELTA, i.e. I asked, "Why?" my tutor (much to his credit, I think) replied, "I don't know." I was asking why we were expected to do X, Y and Z in the classroom; why these were the preferred techniques or methodologies. I wanted to see the research. I should have been doing more of the research.

Training courses differ from other courses in that the students are often treated more like Guinea pigs as they get to know the routine of new teachers coming in and trying out various 'tricks'. I'm sure some of the volunteer students get to know what's considered 'good practice' by the trainers after a while. I sometimes wonder if volunteer students couldn't teach a class by employing what they've observed. If you never have, ask the volunteer students which trainee was there favorite and why after a TT course has ended - You might be surprised by the responses, e.g. (in your head) "That guy was awfully teacher-centered and barely passed the course!" 

What matters to students might not matter to assessors. As Dr. E. has pointed out, it's seemingly objective criteria that grading systems tend to thrive on, because it seems impartial and is quantifiable that way. So what about purely written feedback (prose)? How would that fit into the CELTA 5 or any other grading scheme? 

Another point to consider is that there are camps, at least among CELTA assessors. When the external assessor comes to town, you'll know whether you've been sitting around the same campfire at night. What does a Pass B do differently than a Pass A? Consult the Handbook... interpret.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5276
	From: djn@d...
	Date: Mo Nov 03, 2003 4:58 

	Subject: Re: Relatively fear-free courses


	I've never been part of the CELTA DELTA world, neither as a student nor as an 
assessor. Reading so many posts about these qualifications, on various lists, over the 
last year, though, it comes across to me that:

- A CELTA qualification is recognised by lots of employees. If you've got one, you may 
get a job, if you haven't got one you're often out of the running.

- Since CELTA is accepted, however unhappy many people may be with it, the only 
way of altering it is through the people that run it. All discussions that are not focussed 
on lobbying the owners and adminstrators of the exam(s) are, in the pejorative sense, 
academic.


Dennis



	


	Group: dogme
	Message: 5277
	From: djn@d...
	Date: Mo Nov 03, 2003 5:28 

	Subject: Re: computers & grass


	Scott,

I did ask at Gildehaus about the Grass article, but no-one knew nuffink. It's odd that I 
couldn't track it down on German Google.

Are there any more clues you can give me from the Spanish reference?

P.S.

Just gave your email address to Vicki Hollett. Do you know Vicki? She and I are old 
virtual friends, though we have never met.



	


	Group: dogme
	Message: 5278
	From: zosia grudzinska
	Date: So Nov 02, 2003 5:45 

	Subject: Re: From The Grauniad Dogme list


	Oh, brother!
I kept reading the thread in the summer, dutifully, fascinated by the
hostility disgorged (Rogers would have a lot to say there in his nice,
non-judgemental way). But I am utterly fascinated by the Spacedwarf's
attention to duty... I mean I have never waded through all 5000 plus
entries! (or is it 5000 minus a few?)
And as I am intending to start designing my PhD thesis I will take my cue
from the noble Cosmic Turbulence and re-formulate the neat list of points we
DO NOT cover on our list into the list of content for the thesis. I am
already dizzy with foreboding that the paper will raise furore in our
academic world, particularly the six-category intervention analysis. Keep
on the good work, Spacedwarf - I may yet get my professorship thanks to
people like you!
(I feel I should post on the Guardian thread but since Spacedwarf is
following our debates...)
Zosia



	


	Group: dogme
	Message: 5279
	From: helendavies
	Date: Mo Nov 03, 2003 8:25 

	Subject: Re: research and the teacher


	Thanks to Dennis for an interesting review which gave much food for
thought.It is true that we are all free to try to change our teaching
practice or not -regardless of our teaching conditions or private lives.
Whilst I agree totally with Jenny and share many of her working conditions
( although HK seems quite luxurious compared to the French state system : 35
or more /class, no TV or video, a cassette player that makes all tapes sound
like Daffy Duck, a photocopier that's always broken down, no money for chalk
until the 1st of January ................), yet I still feel that reading
the postings can be very useful in my day to day work and maybe my work to
come ..... I am personally motivated by the "sitting on two chairs "
feeling (french proverb) : the constraints of the institution and what I
would like to enable my pupils to do = improve their English, enjoy
themselves , not to be too bored , not to use too many 4 letter
words..........?
My very modest personal "action research" is only to try to improve what
happens in my classroom for my pupils and me ! ( believe me , the last hour
on Friday afternoon with surly "special needs" teenagers can seem more like
hurling grammar mc-nuggets to pacify the mob than an "English lesson" !!!)
and surprise ! things can sometimes improve through "maybe" ( let's be
modest ) a change in approach way of thinking .....
Generalizing that our working conditions /or private lives make "dogme" a
non-option seems "dodgy " to me. I can only speak for myself and what I feel
ready to try in my classroom. But anything is worth a try to avoid the
Friday afternoon massacre !
helen
my 4 young kids are just down for the night too !


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.535 / Virus Database: 330 - Release Date: 01/11/03



	


	Group: dogme
	Message: 5280
	From: Robert M. Haines
	Date: Mo Nov 03, 2003 8:42 

	Subject: Display vs. referential questions


	It occurred to someone on the list that perhaps some people have been a bit confused by the terms 'display question' and 'referential question'. In case that's true, here is my simplified, lay-person's definition with examples and a few notes to follow:

************

Display questions are (again, simply put) questions that the teacher (or speaker) knows the answer to, e.g. Teacher (holding up a book): "What's this?" or, better yet: "This is a book. What is it?"

Look in a textbook for more examples as display questions are not always spoken questions, e.g. "Who's John talking to?" Or, in the context of the present simple to talk about habits and routines: "Do you sleep every day?"

Of course, people use these types of questions in conversations outside the classroom, e.g. "Look, what am I doing? I'm doing your job! Why am I doing it? Because you are too much of a nincompoop to do it yourself!" (Think of a nice display question to balance out the negative energy if you like).

***********

Referential questions revolve around referents, i.e. they're meaning-based, e.g. "Suppose you could torch this boring and poorly designed textbook, Maki. What sort of flammable device might you use?" 

Some of these questions are more open-ended than others, but they create a more realistic information gap to facilitate communication.

************

There's plenty more to be said about display and referential questions, but I'm not an academic, just a 'hack-ademic'.

Rob








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5281
	From: djn@d...
	Date: Mo Nov 03, 2003 9:08 

	Subject: Re: research and the teacher


	Helen,

I just asked my wife: "Where is this. 35 or more /class, no TV or video, 
a cassette player that makes all tapes sound like Daffy Duck, a 
photocopier that's always broken down, no money
for chalk until the 1st of January?" 


And she answered promptly: "Germany."


Dennis
from rich Germany



	


	Group: dogme
	Message: 5282
	From: alangorman@b...
	Date: Mo Nov 03, 2003 10:00 

	Subject: Re: Relatively fear-free courses


	Quite true, Dennis. Speaking for myself, it's the focussing process that
I'm engaged on at the moment. I wouldn't want to lobby the powers that be
with unfocussed proposals.

Alan
>-- Message original --
>To: dogme@yahoogroups.com
>From: djn@d...
>Date: Mon, 03 Nov 2003 17:58:30 +0100
>Subject: Re: [dogme] Relatively fear-free courses
>Reply-To: dogme@yahoogroups.com
>
>
>I've never been part of the CELTA DELTA world, neither as a student nor
as
>an 
>assessor. Reading so many posts about these qualifications, on various lists,
>over the 
>last year, though, it comes across to me that:
>
>- A CELTA qualification is recognised by lots of employees. If you've
got
>one, you may 
>get a job, if you haven't got one you're often out of the running.
>
>- Since CELTA is accepted, however unhappy many people may be with it,

>the only 
>way of altering it is through the people that run it. All discussions that
>are not focussed 
>on lobbying the owners and adminstrators of the exam(s) are, in the pejorative
>sense, 
>academic.
>
>
>Dennis
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5283
	From: Diarmuid Fogarty
	Date: Mo Nov 03, 2003 8:46 

	Subject: Measuring the Unmeasurable


	Alan asks how to measure the feedback of learners. As I see it, the learning environment is improved when the affective barrier is lowered. In other words, if students enjoy a lesson and feel that it has improved their English and if these feelings are consistent throughout a number of lessons, the end result will probably be that the lessons will improve their English.

If this is true, what is wrong with asking the students if they enjoyed their lessons and if they believe that they were useful to them? How to measure this? Well, you could count the number of students who answered favourably and balance this number against those who answered in the negative. If students were encouraged to say what they liked or didn't like, the teacher could have a programme for development. 

This technique (undoubtedly practised by many) also allows a role for affect in assessment. Is it objectively measurable? Possibly not, but then why should it be? Is there any way of objectively measuring the impact of teaching upon learning? No, but we don't do away with teachers as a result. Are we likely to see this on any DELTA course or the like? I don't think so, but we probably aren't going to see a lot of things on these courses that would benefit teachers and their students. The weakness of these courses (OK, *one* of their weaknesses) is that they seek to measure the unmeasurable. Why on earth would we want to make the same mistake of believing that everything that is important can be measured?

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5284
	From: Diarmuid Fogarty
	Date: Mo Nov 03, 2003 9:07 

	Subject: Developmental training


	Alan wrote:

******
Dare I say ... I agree with the comment below from the Guardian discussion
group. I've posted a couple of messages here, but with rather thin response,
saying that my experience as a CELTA/DELTA trainee was not one I would wish
to inflict on my own students. It's not all bad, of course, and some of
it is fascinating and excellent, but ... In particular, my central worry
is that the structure of the CELTA/DELTA training is based on the principle
of assessment, as opposed to development. I'm talking about structure here,
not the style or skill of individual trainers. As a result of fear of failure,
the trainee's responsiveness to students is severely restricted during assessed
lessons. That sounds like bad news, no?
*****
I disagree with the comment from Spacedwarf inasmuch as I don't see *why* we should *have to* talk about teacher training or anything other that what we choose to talk about. If Spacedwarf expects something else from us, let him/her try and engage us in discussion. I don't train teachers but I would be interested in hearing some more about his/her six-thingy thing. As for peer teaching, peer observations, in-house development programmes, long and in-depth analysis in the staffroom of lessons, attendance at conferences, subscription to many different journals, other language learning etc etc etc, I, and many of my colleagues, do just that. Why don't I talk about it on this list? Because I'm more interested in teaching. This list is another tool for professional development "relatively free from fear".

That said I agree that CELTA, DELTA and the rest are severely restrictive and restricted. I've just done a PGCE in Further Education which was very developmental and without hoops to jump through.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5285
	From: Diarmuid Fogarty
	Date: Mo Nov 03, 2003 9:37 

	Subject: Interpreting the Guidelines


	Nick writes:
*******
On the other hand I also think that there is some leeway for trainers to interpret the guidelines how they see fit. 
*****

Yes. Ummm...errr... a friend of mine...is currently working as an assessor for the Trinity Cert and I have reason to believe that his...err...her approach is that if the trainee is capable of explaining, rationalising and spotting opportunities for development, *all* the boxes get ticked.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5286
	From: Diarmuid Fogarty
	Date: Mo Nov 03, 2003 10:06 

	Subject: Entertainers


	Adrian tells us:

*****
I remember as a DOS in Budapest having one teacher who was a 'great
entertainer'. His classes were always full to overflowing and nobody liked
to have to cover his classes when he was away. He had lots of those 'circus
tricks' that Jenny has mentioned and relied on these to get him through the
lessons. The students clearly loved his *teaching* but ...
I once had a conversation with an ex-studnt of his who said "I always
enjoyed Ns classes but now I'm really learning"!!
****


...and presumably he replied, "Ah, but how do you know you didn't learn anything with N? How do you know that you'd be ready to "really learn now" if it hadn't been for N making you feel positive about the language? And what do you mean by "really learning" anyway? Did your English not improve with N? Did you learn nothing with him?" 

I know that, occasionally, when students love a teacher, some of that person's colleagues feel better about themselves by thinking, "Well, they love him/her, but they're not really learning anything with him/her."

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5287
	From: alangorman@b...
	Date: Mo Nov 03, 2003 10:10 

	Subject: RE: Changing established practices


	Hallo again Dr Evil!

Are any of the changes you've made from within inspired by/rooted in dogme?
If so, which and how?

Thanks

Alan


>-- Message original --
>To: <dogme@yahoogroups.com>
>From: "Adrian Tennant" <adrian.tennant@n...>
>Date: Mon, 3 Nov 2003 15:18:53 -0000
>Subject: [dogme] Changing established practices
>Reply-To: dogme@yahoogroups.com
>
>
>Alan writes:
>
>> I (like most, probably) have had a lifetime of being told how established
>practices have to be the way they are. It's amazing > that anything ever
>gets changed.
>
>I'd like to think that I've managed to change some of these so called
>'established practices'. My motto has always been "Why?" to me this is the
>most important question. Accepting things because that's the way they are
>is
>defeatist and souless.
>Now, there are different ways of going about achieving change. Some of us
>(and I think Diarmuid falls into this camp) would like to change things
from
>the outside. Others feel the best way is to try and prompt change from
>within.
>
>> Is that feedback objectively measurable?
>
>One of the problems of courses such as CELTA/DELTA etc is that they are
>trying to quantify and qualify what are in many instances things that can't
>be as they are often internal.
>And, I think to a degree you've hit on this with your use of the words
>'objectively measurable'. This is part of the problem that assessment faces.
>Many things are subjective in nature and yet we shy away from subjective
>judgements on training courses etc. We try and objectify everything even
>when this goes against the grain.
>When it comes to commenting in feedback compare the likely responses to,
>"Well, I didn't think that worked, it didn't seem to help the students
>learn." and "Well, you asked 15 display questions and asked three students
>the sinful question 'Do you understand?' We've talked about these things
>during input, haven't we?"
>Even if you (or the trainee, or UCLES) doesn't agree with the importance
>of
>the items mentioned in the second utterance at least the are quantifiable
>items and thus can be defended as being objective in nature.
>
>Herein lies one of the main problems.
>
>Dr Evil
>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5288
	From: Adrian Tennant
	Date: Mo Nov 03, 2003 10:19 

	Subject: Re: Changing established practices


	Hi Alan!

You ask if there are any changes I've made from within that were inspired
by/rooted in Dogme.

Well, yes. One. On the current course I'm running we dispensed with the
trainer led language input sessions and got the trainees to do the sessions
(I think I've mentioned this before in a fairly recent posting).

Therefore, as a traner we go in fairly naked. All we know is the language
area that should be covered. We then need to react to whatever it is the
trainee does/brings with them and help make sure the 'scaffolding' (to
borrow a term from Scott, among others) doesn't collapse. Some of my
colleagues were a bit fearful about this, but, so far, it's been great + far
more developmental.

Dr E



	


	Group: dogme
	Message: 5289
	From: alangorman@b...
	Date: Mo Nov 03, 2003 10:23 

	Subject: RE: Measuring the Unmeasurable


	"Measure" is not the right word, then, it's just too numerical. Evaluate
is maybe better. Evaluation can be done by indiviuals, or by consultation.
There are ways to express evaluation other than numerically, I agree.

Alan


>-- Message original --
>To: <dogme@yahoogroups.com>
>From: "Diarmuid Fogarty" <fogarty.olmos@t...>
>Date: Mon, 3 Nov 2003 20:46:08 -0000
>Subject: [dogme] Measuring the Unmeasurable
>Reply-To: dogme@yahoogroups.com
>
>
>Alan asks how to measure the feedback of learners. As I see it, the learning
>environment is improved when the affective barrier is lowered. In other
words,
>if students enjoy a lesson and feel that it has improved their English and
>if these feelings are consistent throughout a number of lessons, the end
>result will probably be that the lessons will improve their English.
>
>If this is true, what is wrong with asking the students if they enjoyed
their
>lessons and if they believe that they were useful to them? How to measure
>this? Well, you could count the number of students who answered favourably
>and balance this number against those who answered in the negative. If
students
>were encouraged to say what they liked or didn't like, the teacher could
>have a programme for development. 
>
>This technique (undoubtedly practised by many) also allows a role for affect
>in assessment. Is it objectively measurable? Possibly not, but then why
should
>it be? Is there any way of objectively measuring the impact of teaching
upon
>learning? No, but we don't do away with teachers as a result. Are we likely
>to see this on any DELTA course or the like? I don't think so, but we probably
>aren't going to see a lot of things on these courses that would benefit
teachers
>and their students. The weakness of these courses (OK, *one* of their weaknesses)
>is that they seek to measure the unmeasurable. Why on earth would we want
>to make the same mistake of believing that everything that is important
can
>be measured?
>
>Diarmuid
>
>[Non-text portions of this message have been removed]
>
>
>
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	Group: dogme
	Message: 5290
	From: alangorman@b...
	Date: Mo Nov 03, 2003 10:31 

	Subject: Re: Changing established practices


	Hi Dr E!

Trainee autonomy. Great! Any more ideas like that in the pipeline? Especially
in that fear-laden area, i.e., Teaching Practice?

Alan





>-- Message original --
>To: <dogme@yahoogroups.com>
>From: "Adrian Tennant" <adrian.tennant@n...>
>Date: Mon, 3 Nov 2003 22:19:30 -0000
>Subject: Re: [dogme] Changing established practices
>Reply-To: dogme@yahoogroups.com
>
>
>Hi Alan!
>
>You ask if there are any changes I've made from within that were inspired
>by/rooted in Dogme.
>
>Well, yes. One. On the current course I'm running we dispensed with the
>trainer led language input sessions and got the trainees to do the sessions
>(I think I've mentioned this before in a fairly recent posting).
>
>Therefore, as a traner we go in fairly naked. All we know is the language
>area that should be covered. We then need to react to whatever it is the
>trainee does/brings with them and help make sure the 'scaffolding' (to
>borrow a term from Scott, among others) doesn't collapse. Some of my
>colleagues were a bit fearful about this, but, so far, it's been great +
>far
>more developmental.
>
>Dr E
>
>
>
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>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
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>
>
>



	


	Group: dogme
	Message: 5291
	From: Robert M. Haines
	Date: Mo Nov 03, 2003 10:41 

	Subject: Calling all lurkers!


	Once again, Diarmuid, like the force of gravity, keeps our feet planted firmly on terra firma. It's one of the great things about this list: it's heady and earthy all at once.

After reading Scott's dogme beliefs again (#5194), I'd like to propose the following in the sincere hope of encouraging more dialog that includes our friends, the lurkers, on this list. Of course, regular and semi-regular posters should also feel welcome:

Post some relevant information about your teaching context, perceived constraints, etc. and let's co-construct practical ways to make room for more dogme there.

Exaggerated? example: I teach a class of 100 Chinese students who sit tightly squeezed together in a lecture hall. We have one hour to get through two pages of our advanced-level coursebook. Any deviation from the book is frowned upon by the DoS, and students are expected to be prepared for a written exam by the end of a four-week term.

I'm afraid that all I'm teaching is regurgitation and I can see the boredom in the eyes of the students in the front row. I don't feel good about all this lecturing with the OHP, but I can't possibly imagine how I might ever make room for dogme in this class.

****************************

It sounds like a tough one. Without knowing the coursebook, it's even tougher to know how one might exploit it towards more dogmetic ends. Nonetheless, here are some practical ideas that might make room for dogme in your class:

a.. Hurry through the daily two-page requirement in time to allow students ample time for more authentic communication in pairs. 
b.. Assign part of the book work as homework, post the answers on the OHP, then do more communicative tasks in class that require students to talk and interact socially.
Okay, not the most original suggestions, but does that matter? I hope you get the idea.


Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5292
	From: Diarmuid Fogarty
	Date: Mo Nov 03, 2003 10:45 

	Subject: Re: Measuring the Unmeasurable


	If you're going to be evaluating the evaluations of other people, I would have thought that it should only be dome through consultation. Otherwise we could get, "Hmmm, well Cindy said I was shit, but it's probably her time of the month so we'll disregard that one. Barbie said I was fantastic and she's really hard to please, so I must be great."

Diarmuid
----- Original Message ----- 
From: alangorman@b... 
To: dogme@yahoogroups.com 
Sent: Monday, November 03, 2003 10:23 PM
Subject: RE: [dogme] Measuring the Unmeasurable


"Measure" is not the right word, then, it's just too numerical. Evaluate
is maybe better. Evaluation can be done by indiviuals, or by consultation.
There are ways to express evaluation other than numerically, I agree.

Alan


>-- Message original --
>To: <dogme@yahoogroups.com>
>From: "Diarmuid Fogarty" <fogarty.olmos@t...>
>Date: Mon, 3 Nov 2003 20:46:08 -0000
>Subject: [dogme] Measuring the Unmeasurable
>Reply-To: dogme@yahoogroups.com
>
>
>Alan asks how to measure the feedback of learners. As I see it, the learning
>environment is improved when the affective barrier is lowered. In other
words,
>if students enjoy a lesson and feel that it has improved their English and
>if these feelings are consistent throughout a number of lessons, the end
>result will probably be that the lessons will improve their English.
>
>If this is true, what is wrong with asking the students if they enjoyed
their
>lessons and if they believe that they were useful to them? How to measure
>this? Well, you could count the number of students who answered favourably
>and balance this number against those who answered in the negative. If
students
>were encouraged to say what they liked or didn't like, the teacher could
>have a programme for development. 
>
>This technique (undoubtedly practised by many) also allows a role for affect
>in assessment. Is it objectively measurable? Possibly not, but then why
should
>it be? Is there any way of objectively measuring the impact of teaching
upon
>learning? No, but we don't do away with teachers as a result. Are we likely
>to see this on any DELTA course or the like? I don't think so, but we probably
>aren't going to see a lot of things on these courses that would benefit
teachers
>and their students. The weakness of these courses (OK, *one* of their weaknesses)
>is that they seek to measure the unmeasurable. Why on earth would we want
>to make the same mistake of believing that everything that is important
can
>be measured?
>
>Diarmuid
>
>[Non-text portions of this message have been removed]
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
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>
>
>
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5293
	From: Diarmuid Fogarty
	Date: Mo Nov 03, 2003 10:50 

	Subject: Re: Calling all lurkers!


	Another option for our Befudddled Colleague:

c. lie to your DoS; forge your records of work; misplace syllabus documents and when your observed, perform like you're expected to.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5294
	From: Robert M. Haines
	Date: Mo Nov 03, 2003 10:55 

	Subject: Re: Changing established practices


	A couple of thoughts on this, Alan, (if you don't mind another opinion):

I think one idea that can encourage autonomy and dialog among trainees is to
have teachers hand out observation tasks before a TP lesson.

Now, I'm not thinking of tasks like: Did my hair hold up through the mill
drill? or Was there too much TTT? I am thinking of tasks that ask peers to
note how and why they believe learning happened during the lesson, e.g. What
kind of interaction was there between students? When did communication seem
more authentic? Why? Were you able to record any scaffolding?

Also, I think it's crucial to give teachers and volunteer students time to
get to know each other without "Assess this!" pressure on the trainees. Some
sort of informal needs analysis can be discussed before this get-to-know you
session as well.

Rob
----- Original Message -----
From: <alangorman@b...>
To: <dogme@yahoogroups.com>
Sent: Monday, November 03, 2003 2:31 PM
Subject: Re: [dogme] Changing established practices


> Hi Dr E!
>
> Trainee autonomy. Great! Any more ideas like that in the pipeline?
Especially
> in that fear-laden area, i.e., Teaching Practice?
>
> Alan
>
>
>
>
>
> >-- Message original --
> >To: <dogme@yahoogroups.com>
> >From: "Adrian Tennant" <adrian.tennant@n...>
> >Date: Mon, 3 Nov 2003 22:19:30 -0000
> >Subject: Re: [dogme] Changing established practices
> >Reply-To: dogme@yahoogroups.com
> >
> >
> >Hi Alan!
> >
> >You ask if there are any changes I've made from within that were inspired
> >by/rooted in Dogme.
> >
> >Well, yes. One. On the current course I'm running we dispensed with the
> >trainer led language input sessions and got the trainees to do the
sessions
> >(I think I've mentioned this before in a fairly recent posting).
> >
> >Therefore, as a traner we go in fairly naked. All we know is the language
> >area that should be covered. We then need to react to whatever it is the
> >trainee does/brings with them and help make sure the 'scaffolding' (to
> >borrow a term from Scott, among others) doesn't collapse. Some of my
> >colleagues were a bit fearful about this, but, so far, it's been great +
> >far
> >more developmental.
> >
> >Dr E
> >
> >
> >
> >To Post a message, send it to: dogme@eGroups.com
> >To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> >Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
> >
> >
> >
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5295
	From: Adrian Tennant
	Date: Mo Nov 03, 2003 11:36 

	Subject: Re: Changing established practices


	Rob wrote:

> I think one idea that can encourage autonomy and dialog among trainees is
to have teachers hand out observation tasks
> before a TP lesson.

We use a whole et of these (12 in all, which is probably overload)

> Also, I think it's crucial to give teachers and volunteer students time to
get to know each other without "Assess this!"
> pressure on the trainees. Some sort of informal needs analysis can be
discussed before this get-to-know you session as
> well.

Yep! Have this as well. Trainees observe their TP tutor teach the class and
also have 2 half hour slots to 'mingle'.

Dr E



	


	Group: dogme
	Message: 5296
	From: Robert M. Haines
	Date: Di Nov 04, 2003 12:14 

	Subject: Re: Changing established practices


	This sounds great, and I should have known that Dr. Evil would be up to this
sort of thing. ;-)

One are we might disagree on (we must disagree) is the value of demos
lessons like the ones Dr. E. mentions below. I'm not a proponent of them for
the following reason among others:

Trainees often seem to parrot the techniques and utterances they perceived
as 'good teaching practice' during the demo observation.

I've heard just as many reasons for using demo lessons as not. It just seems
to discourage autonomous trainee development from my perspective. It's a gut
reaction on my part really.

Rob


----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Monday, November 03, 2003 3:36 PM
Subject: Re: [dogme] Changing established practices


> Rob wrote:
>
> > I think one idea that can encourage autonomy and dialog among trainees
is
> to have teachers hand out observation tasks
> > before a TP lesson.
>
> We use a whole et of these (12 in all, which is probably overload)
>
> > Also, I think it's crucial to give teachers and volunteer students time
to
> get to know each other without "Assess this!"
> > pressure on the trainees. Some sort of informal needs analysis can be
> discussed before this get-to-know you session as
> > well.
>
> Yep! Have this as well. Trainees observe their TP tutor teach the class
and
> also have 2 half hour slots to 'mingle'.
>
> Dr E
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5297
	From: lifang67
	Date: Di Nov 04, 2003 12:12 

	Subject: Problems With CA and CDA


	Although I am utterly fascinated by Jenny's remarkable and highly 
original preoccupation with money (*Fe*), and would dearly love to 
change the topics of conversation so that the people on the Guardian 
One Liner List will feel less captious and more knowledgeable 
(*Fe*), I'm afraid MY job calls, and I need to sort out whether 
teaching classroom language can be done "bottom up" or whether we 
have to wait for it to descend from the trees.

One reason why I'm perplexed by this is that teacher trainers (I'm 
not one either--this is a University of Education) don't appear to 
feel any compunction about specifying other aspects of the teaching 
act. In a sense, that's what all teacher training is about. 

And that's not all. That's what task based teaching is, and that's 
what coursebook exercises are, and that's what dogme "moments" are 
too. Someone might be able to argue that classroom language is 
contingent and situated and dependent on learner response in a way 
that classroom activities are not, and this might make them more 
susceptible to prescription, proscription, and specification. 
Someone might be able to argue that. But I can't. 

I know that some Whole Language people (Goodmans) protest that 
teachers cannot and should not attempt to create zones of proximal 
development in the class; the most the teacher can do is be a kid 
watcher, and watch kids learn. 

But the Goodmans also believe that learning inside the classroom is 
the same as learning outside the classroom; i.e. that classrom 
activities are NOT situated. That is not Vygotsky, and to me it's 
not common sense either. That way lies denying the reality of the 
classroom, and the teacher denying his/her own existence.

I guess I believe in specifying classroom language AND classroom 
activities but not proactively, only reactively. That is, I think 
that the place for looking at discourse options is AFTER the teacher 
gives it a go and notices a problem. The discourse options are then 
examined (situated, if you like) with the problem in mind. 

It's not a matter of looking at Conversation Analysis in the light 
of the Lion and the Mouse and my poor tongue-tied student. It's a 
matter of looking at my tongue-tied student and the Lion and the 
Mouse in the light of Conversation Analysis. 

I know that I don't always present it that way on this list (but at 
least I don't go on and on about my financial problems). I tend to 
try to put the theoretical generalizations up front. For a while I 
was mildly irritated by Rob's endless classroom diary, because it 
reminded me of Geertz's "thick description", the idea that if you 
keep piling on enough details, eventually some kind of important 
truth will out. 

When I read Geertz, the truths that come out of the details are all 
things that have to do with Geertz, and not with the interpretation 
of cultures, and they are not particularly important truths either. 
(They have to do with his unconscious criteria for selecting data as 
interesting.) 

But Rob is really better than Geertz, both more selective and more 
objective, and I can see that moving the task of theoretical 
generalization too far towards the beginning of an account does pose 
the risk of decontextualization and a purely mechanical approach to 
data.

Which brings me to MY problems with Sacks and CA and also CDA 
(because I think the latter a development of the former). There's a 
Korean children's song that goes:

Baboon's backsides are bright red
Bright red as apples
Apples are tasty
Tasty as bananas
Bananas are long
Long as a freight train
Freight trains are fast
Fast as airplanes
Airplanes are high
High as Baekdu Mountain...

And so it goes, from the baboon's backside to Baekdusan, the cradle 
of the Korean universe. And so goes conversation. One way to look at 
conversation, including instructional conversation, is to say that 
it is similarly aimless. Like the song, there are structural rules 
which govern its composition, but like the song they are completely 
independent of content and do not interact with it.

That was Sacks' view, and it might be consistent with that of the 
Goodmans', but it is not mine. I think that Sacks attempted to apply 
a basically Chomskyan, structuralist approach to conversation. This 
neglects the content and function of conversation, which is often to 
do with a lot more than turn-taking and holding the floor. 

To say that conversation is not transactional, not goal oriented, 
not focussed on the giving and taking of information or goods and 
services, is not the same as saying that it is without any function. 
To say that the conversational content is contingent, changeable, 
and dynamic is not the same thing as saying that it is contentless. 

Yes, the structure and content of an instructional conversation 
depends on learners. But learners can and do transform that content 
with the help of the teacher, in the classroom, just as teachers can 
adapt their conversation to match the level of the learner. 

Let me give two examples. One of the things that came out of the 
Lion and the Mouse the other day was NOT the kind of "verbs of 
perception" question I was suggesting. All semester long I've been 
highlighting the tendency of my students to go T-S-T-S-T, and treat 
the students as a kind of many bodied but single mouthed monster. 
Teacher asks a question. Teacher gets an answer. Teacher moves on to 
the next body. We tried pairwork. But we now know that pairwork with 
small children will only work for a few minutes, and then it's back 
to T-S-T-S-T-S... So I've been suggesting spreading topics around, 
creating redundancy, and encouraging S-T-S patterns of interaction 
with "Did anybody else..." questions. 

My learners did not really see the utility of these questions, 
because they are still thinking of the class as a single-mouthed 
monster. But suddenly, the day after I boarded the Lion and Mouse 
questions, they began to do this:

T: What do you see?
S: ...
T: Does everybody else see this? Does anybody see...?

In other words, the kids couldn't see the application of the 
language as an answer to an abstract problem of classroom discourse. 
But they could see it as a follow up question when teaching with 
content they had chosen, so they used it.

The second example has to do with me. I was going to go into class 
yesterday and talk about families (because I wanted to make a point 
about Vygotsky's distinction between concepts and pseudoconcepts). I 
even had an elaborate bit of interactional engineering worked out 
where I would start talking about a wedding I went to on Saturday 
(but notice that this interactional engineering is not at all 
content free). I had a lot of trouble at this point because I didn't 
know the bride well, and was tempted to start inventing information 
about this or her family tree (always a bad symptom!)

I walked into the classroom, and Chongsang was complaining about a 
credit card bill. So we structured the whole first part of the 
lesson around the idea of a group "shopping basket" (whereby people 
would draw things they'd bought in the last week) and then a group 
credit card bill (whereby we determined the classroom big spenders). 
The shopping basket became the pseudoconcept (because it is 
structurally a complex, a collection, and not a concept) but the 
credit card bill was a true concept (because it had the structure of 
money). Now, who controlled the content? Who transformed whom?

The critical discourse analysts (Fairclough, Slade, Eggins, Kress, 
etc.) have noticed that conversations can't be usefully or 
consistently discribed using purely structuralist principles, as an 
impersonal machine without social roots or social purpose. But their 
method is precisely to ASSUME that they understand the social roots 
and social purpose of a conversation (viz. to put someone in his 
place, usually a woman). They then cast about in the data for 
evidence of this social purpose and usually find it, but in a way 
that is much more reminiscent of Geertz than of Rob at his best. 

For example, in Slade and Eggins' book, the fact that a conversation 
between two parents and a teenage son is overwhelmingly about the 
son is interpreted not as a statement about the function of this 
particular conversation, but as evidence that this child is 
oppressing his parents, in particular his mother. In fact, being the 
topic of conversation is not always a position of power.

You can see in a lot of their stuff that social context is 
simply "tacked on" to the conversational machine. Widdowson points 
out that this results in a complete misunderstanding, not only of 
language, but also of social power. Thus an account of an attack on 
a black demonstration in South Africa is scanned for racism--but in 
fact there are numerous signs in the language of journalistic 
subversion at work. ("On the limitations of linguistics applied", 
Applied Linguistics Vol. 21, No. 1) 

This is really not very far from the original Conversational 
Analysis approach. Yes, there's social context but it's effect on 
form and content is absolutely predictable and direct. And, as Scott 
points out, because the relations between language and power are so 
direct, it becomes possible to believe, as the Critical Discourse 
Analysts often do, that by changing the word we change the world. I 
don't believe that. I believe that by changing the word, we change 
words.

dk1



	


	Group: dogme
	Message: 5298
	From: Julian Bamford
	Date: Di Nov 04, 2003 12:27 

	Subject: one message per day?


	Hi everyone,
I'm just going to float this idea. Would it help if we attempted to
discipline ourselves to one message a day? This morning, I found three
four five six messages from several of us, which makes keeping up with the
list more of a chore than a pleasure. Which is weird because I love the
dialog. There's just so damn much of it. (And I'm not proposing a
cast-iron rule here. Just a guideline. After all, there are times when we
just HAVE to post more than one message, right?)
Julian



	


	Group: dogme
	Message: 5299
	From: Robert M. Haines
	Date: Di Nov 04, 2003 12:47 

	Subject: Re: one message per day?


	Sorry to post yet another piece of the dialog, but wouldn't this disrupt the
natural flow of ideas and responses?

And, what about the threads? It seems even more complicated to try tying two
or three threads into one message, although dk1 often makes a bold attempt,
then is seen as posting mini-dissertations by some.

I like the concept, Julian, but doubt its practical application. Maybe I'm
wrong to doubt?

Mr. Prickly

----- Original Message -----
From: Julian Bamford <bamford@s...>
To: <dogme@yahoogroups.com>
Sent: Monday, November 03, 2003 4:27 PM
Subject: [dogme] one message per day?


> Hi everyone,
> I'm just going to float this idea. Would it help if we attempted to
> discipline ourselves to one message a day? This morning, I found three
> four five six messages from several of us, which makes keeping up with the
> list more of a chore than a pleasure. Which is weird because I love the
> dialog. There's just so damn much of it. (And I'm not proposing a
> cast-iron rule here. Just a guideline. After all, there are times when
we
> just HAVE to post more than one message, right?)
> Julian
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5300
	From: Jenny
	Date: Di Nov 04, 2003 3:02 

	Subject: posting inter alia


	I am a member of several e-groups, none of which I receive emails 
from. It's a lot easier to go to Yahoo groups and read messages on 
the webpage - especially if you use 'expand messages'. You can 
change your personal setting there too - you can also receive a 
digest by email, rather than individual emails. It's a good way to 
overcome the problem of having too many emails, and allows you to 
read back thru postings.

Re Dk1's comments about my obsession with money - perhaps I've been 
in Hong Kong too long! However, I mention it because people wonder 
why I/we put up with some of the craziness here! I must say, though, 
that French high schools sound worse, Helen - we get all the chalk we 
need (which is a lot - this is a very'chalk-and-talk' culture).

As to the description of the shopping/credit card lesson - yes, 
sounds interesting - presumably older students? I'm not a great fan 
of CA, and perhaps I have become too cynical about the applied 
linguistics field, but it probably does me good to read such erudite 
postings. I'm a bit bemused about the apparent rivalry with the 
Guardian thing-y, whatever that might be - it seems that people are 
competing, but about what I'm not quite sure. Can someone guide me 
to where I can find this other list? 

I am still floundering in the dark a bit, and I am just adjusting to 
the themes and tone of the group (it's like walking into a party 
late, really). Apparently *flippant* doesn't go down too well 
(especially about money!)...! - it seems I need to adopt a different 
voice, or I will be hounded out for not fitting in! 

Someone suggested outlining a situation to be 'dogme-ed' - how about 
my Form 3 'oral' lessons? - I see the 4 different classes for one 45 
minute lesson once every 6 days for 'oral'. As you can imagine, it's 
a bit hard to be spontaneous, as I don't have much of a chance to 
establish a relationship with the kids. (it's also not easy to carry 
things on from one lesson to the next) They are generally very 
reluctant to speak, pair and group work is usually a fairly 
resounding failure (they don't do it in other lessons, so have no 
real understanding of it) and my attempts to scaffold tend to end up 
being very chalk/talk! I find myself playing games and 
organising 'fun' activities, as otherwise I end up doing all the 
talking!

Dogme ideas very welcome!

Jenny-the-mercenary



	


	Group: dogme
	Message: 5301
	From: Diarmuid Fogarty
	Date: Di Nov 04, 2003 7:28 

	Subject: Re: posting inter alia


	Jenny
Flippancy is good. If you look at dk's post, you'll find it peppered with irony which is just grown up language for flippancy. So, don't change your voice and you won't be hounded out. God, if you were hounded out, what would our Guardian critics make of it? Oh, the mere thought makes me want to lie down.

To some extent it sound slike your oral classes are already relatively "dogme". But, if you wanted to go more extreme, just talk to them. Oral classes are, of necessity, listening classes too. In my experience the key is to build the conversation from something the student says. You will be kept busy, pulling out contributions from other members of the class, boarding language, explaining bits and pieces and contributing to the conversation yourself. After class, you might want to write some sort of summary for the students to keep.

This is dogme at its loosest. The other techniques involve giving students something like a short dictation, asking them to change things that they disagree with/ are not true for them etc. This then leads into conversation. As for the scaffolding being very chalk and talk, to some degree it has to be, surely? Perhaps it's just a question of how much chalk and how much talk.

Nothing original. Something practised by thousands of teachers already (including you, I dare say).

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5302
	From: djn@d...
	Date: Di Nov 04, 2003 8:18 

	Subject: Re: one message per day?


	Julian, Rob, it's ironical that one can only discuss keeping down the number of posts by 
putting them up!

I'm a great sinner when it comes to over-production, which puts me in a strong position 
for arguing for some control - if I'm convinced that that is what we need.

We have got a problem. Average postings from Janary to August were about 168 
messages a month, roughly 4 or 5 a day. In September postings soared to an all-time 
high - 603 (roughly 19 a day), and October postings only fell back to 502 (approximately 
16 a day).

I wouldn't agree though, Julian, that it has become a chore to read all the messages, 
but it has become jolly difficult to keep abreast. I suspect that only the unemployed, the 
sick and the retired can manage.

What I've written so far amounts to support for the idea of some kind of control.

BUT

The idea makes me uneasy. I would be afraid that if there were any kind of control 
(including self-control?) spontaneous discussion would die - postings would become, 
perhaps, infrequent, but long and ponderous.

So I'd plead for leaving things alone, and relying on the reader to delete when the flow 
is overwhelming. After all, if regret sets in for what might have been missed, all the 
messages are there in the Yahoo archives.


Dennis has spoken


What do we do , then? Vote, or what?



	


	Group: dogme
	Message: 5303
	From: djn@d...
	Date: Di Nov 04, 2003 8:32 

	Subject: RE: Measuring the Unmeasurable plus too many posts


	Please don't flame, I love you all to bits.

But, in the context of too many messages, might there not be an argument for
a separate CELTA DELTA list? These discussions, and I read them all, would most 
certainly not be out of place on the TTEdSIG list - IATEFL's teacher training and 
education list:

http://www.ttedsig.yahoogroups.com/group/ttedsig


Dennis



	


	Group: dogme
	Message: 5304
	From: Adrian Tennant
	Date: Di Nov 04, 2003 8:47 

	Subject: Re: Changing established practices


	No, Rob. I actually agree to some extent.
I remember when I was retraining Russian teachers in Eastern Europe I used
to have all sorts of problems with 'parroting'. Because time was limited I'd
do one demo lesson and I'd try to cram everything in i.e. OHT, tape, pairs,
groups, video etc, etc.
Then, come TP time I'd see the teachers trying to do the same .... Aghh!!!!

However, over the years I have observed hundreds of fellow teachers and
learnt an enormous amount from watching them. It's undeniable that we learn
from experience and that we can learn from watching others. The problem
arises when trainees feel they have to do things in the way you did them ,
"because it must be the right way". Explaining to them that there isn't such
a thing as a 'right way' especially on a training course such as CELTA is
difficult (well the explaining isn't, but the getting through can be).

Dr E



	


	Group: dogme
	Message: 5305
	From: Jenny
	Date: Di Nov 04, 2003 9:14 

	Subject: Changing established practices through bserving others?


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> However, over the years I have observed hundreds of fellow teachers 
and learnt an enormous amount from watching them. It's undeniable 
that we learn from experience and that we can learn from watching 
others. The problem arises when trainees feel they have to do things 
in the way you did them , "because it must be the right way". 
Explaining to them that there isn't such a thing as a 'right way' 
especially on a training course such as CELTA is difficult (well the 
explaining isn't, but the getting through can be).

> Dr E


Last week I ran a workshop on teaching writing in HK schools, 
attended by both NETs and 'local' teachers (as they are referred to 
in HK). I asked people to email me if they wanted copies of my 
appendices,and nearly all the 'local' teachers emailed me, and 
nearly all of them commented on my 'lesson' which they enjoyed 
because it was 'interactive'. In fact, it wasn't at all interactive, 
because we were very short on time and I raced thru what I wanted to 
cover, with no time for feedback. It was interesting to me, tho, 
that they commented on my 'teaching style' rather than content. 
Those of us employed on the HK NET scheme are supposed to somehow 
cause change to happen in the system, and I keep harping on to my 
colleagues about the benefits of collaboration with, and observation 
of, other teachers - but, apart from my 1 officially observed lesson 
a year (booked 6 months in advance!), it just doesn't happen. People 
DON'T see other teachers,and even those of my staff who have done a 
PGCE part-time did so with no teaching practice. The only models 
they have are from long, LONG ago! Change will be a long time coming.

Also sort of related is the teaching on the courses for 
benchmarking. We have to teach and assess the students' knowledge of 
instructional language ...but we're meant to do it without imposing 
our own teaching styles/philosophies. Mmmmm. I taught that module 
last term (altho it was very disrupted by the SARs outbreak) and it 
was a bizarre experience - because neither the students (ie 
practising teachers) nor I could keep the 2 separate - of course! 
Next time that module turns up, I'm afraid I'm going to throw caution 
to the wind - I will assess their language only, as required, but I 
won't bother trying to hide my own values - whilst not denigrating 
theirs, of course.... Next week I start teaching the 'Reading' 
part - I'm not particularly looking forward to it, as it really 
requires pretty heavy text-based work - I'm sure I'll be looking for 
ideas.

Jenny (I do irony too, thanks!)



	


	Group: dogme
	Message: 5306
	From: Adrian Tennant
	Date: Di Nov 04, 2003 9:29 

	Subject: Re: one message per day?


	Personally I prefer lots of short messages to one or two long ones.

If you look back to the start of the group messages were often extremely
long and, to some degree, overwhelming.

I also find that if I have something I wish to say (and receive responses
on) and it's in a message with two or three other comments then often as not
it doesn't get the responses I would like.

I prefer dialogue to monologue.

Dr Evil



	


	Group: dogme
	Message: 5307
	From: djn@d...
	Date: Di Nov 04, 2003 10:05 

	Subject: Re: one message per day?


	...Just throwing out suggestions and observations...

(1) I suggest only self-regulation suits the dogme list.
(2) We could (could) recommend, not more than x messages per day, but, personally, 
I don't enjoy the air of restriction.
(3) We could recommend that long postings (more than x lines) be posted not to this 
part of the list, but to the files section. I think that could have a helpful effect - it would 
encourage us to keep genuinely dialogic list messages shortish without banning or 
discouraging longer, reflective pieces - they would just be posted to a different part of 
the list, available to those that wish to and have the time to read them. (It's part of the 
automatic Yahoo process, or can be, that a single tick produces an automatic message 
to the list informing it that a file, in Yahoospeak, has been uploaded.

Dennis



	


	Group: dogme
	Message: 5308
	From: Maria Jordano
	Date: Di Nov 04, 2003 10:44 

	Subject: Re: one message per day?


	Hi Dennis, 

I think more or less the same... I love taking part at
all kind of lists.... but when messages are so long
and there are so many messages, it is already
impossible to contribute with something... I don't
have time to read so many messages, so that the only
way to get an idea of the whole list of post id by
going very very quickly throgh them, otherwise is it
impossible...

Kind regards, 

María

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
Do you Yahoo!?
Protect your identity with Yahoo! Mail AddressGuard
http://antispam.yahoo.com/whatsnewfree


	


	Group: dogme
	Message: 5309
	From: Maria Jordano
	Date: Di Nov 04, 2003 10:47 

	Subject: Re: one message per day?


	Hi again, 

we could set up a Weblog precisely for those extremely
longe messages. Most of them are really good and I
wouldn't like to forget them.

María

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
Do you Yahoo!?
Protect your identity with Yahoo! Mail AddressGuard
http://antispam.yahoo.com/whatsnewfree


	


	Group: dogme
	Message: 5310
	From: scott_thornbury
	Date: Di Nov 04, 2003 10:51 

	Subject: Re: Changing established practices through bserving others?


	--- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
It was interesting to me, tho, 
> that they commented on my 'teaching style' rather than content.

Reminded me of when I was in China last year and, after a plenary I'd 
given, I was stopped in the corridor by a participant who 
said "Thanks you for you talk: it was very interesting - and very 
long".

I was assured (by those who know about these things) that this was 
meant to be a compliment, the ability to discurse at length, with 
hardly a pause for breath, Castro-style, being a sign of great 
wisdom. Or authority. Or both.

S. (that's my one for the day! neither very interesting nor very long)



	


	Group: dogme
	Message: 5311
	From: djn@d...
	Date: Di Nov 04, 2003 10:17 

	Subject: Re: Changing established practices through bserving others?


	Jenny,

vis-vis watching other people's lessons. 

Have you tried simple hand-held camera videos of others teaching - made by teachers 
who should have an instinct on what to focus on? I've used them quite a lot and, 
because the sound is so very good on even hand-held non-digital cameras, found them 
an excellent tacher development tool. The camera can lie, but it also notices things that
even the camera person does not register at the time of filming.


Dennis



	


	Group: dogme
	Message: 5312
	From: Robert M. Haines
	Date: Di Nov 04, 2003 4:27 

	Subject: Form 3 oral lessons


	Jeeny writes: "Someone suggested outlining a situation to be 'dogme-ed' - how about 
my Form 3 'oral' lessons? - I see the 4 different classes for one 45 
minute lesson once every 6 days for 'oral'. As you can imagine, it's 
a bit hard to be spontaneous, as I don't have much of a chance to 
establish a relationship with the kids. (it's also not easy to carry 
things on from one lesson to the next) They are generally very 
reluctant to speak, pair and group work is usually a fairly 
resounding failure (they don't do it in other lessons, so have no 
real understanding of it) and my attempts to scaffold tend to end up 
being very chalk/talk! I find myself playing games and 
organising 'fun' activities, as otherwise I end up doing all the 
talking!

Dogme ideas very welcome!"

My first reaction is to wonder how you could create an information gap between students that they'd truly like to fill. Maybe they'd like to talk about the week's other lessons, what they've been doing outside of school, or you could take a quick poll to find out what everyone thought should be the topic of the day, then build on that.

I like all of Diarmuid's ideas. I've forgotten how many students, but I'd say anything over 20 - 25 will make it hard for you to keep up with the class a s a whole, i.e. pairs and groups might work better. If students aren't used to this, you could make that part of the discussion, couldn't you?

If you have the resources, taped interviews might be interesting, where students interview one another, then pass the tapes along to other pairs to listen to. In the end, they could write up summaries of what they'd learned about each other or the chosen topic.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5313
	From: Robert M. Haines
	Date: Di Nov 04, 2003 6:21 

	Subject: Advice for a first-time teacher?


	I'm out sick today, so a member of the office staff, who is a language learner but not a teacher to my knowledge, has asked for some suggestions as she has no time to prepare between meetings and the 3 hours of class she's going to teach. The students know her pretty well by now. Here's what I wrote to her. Feedback and comments are welcome. I thought it might say something about dogme to read what a member of this list suggests to someone who's walking into the classroom 'cold':

I'm glad you've asked for ideas. Here are some of them for you to consider:

I really don't think you need to prepare anything. English is your first
language, and that's enough. Sit down with the students and chat with them.
Find out what's on their minds. If you hear someone make an error that seems
to hamper communication, recast that language in its correct form when you
respond, e.g. Student: "I *no* like this weather." You: "You *don't* like
this weather? Why *don't* you like it?" There is little evidence to show
that overt error correction, i.e. pointing out directly that someone has
made an error, helps students improve their accuracy; however, this kind of
recasting of learner language might 'sink in' at some level and keep the
flow of communication going at the same time. I won't bore you with
footnotes and references unless you want me to. :-)

Also, if someone seems stuck because they can't find a word or they've used
the wrong word for what they want to say, wait for other students to help
out. If nobody does help out, supply just enough language (maybe one word is
all that's needed) to jump start the motor of communication again. You can
write up (board) words that seem important or particularly interesting to
students. It's often a good idea to include the part of speech (noun,
adjective) and model the pronunciation a few times if necessary. Just
getting the word up for everyone to look at and hear is enough though.

Now, you might be thinking: "Talk to everyone for 3 hours?!" Well, you
could, but you certainly don't have to do this. You can also let students
talk to each other, then interview you as I mentioned earlier. Here's on way
you might do this:

a. Have everyone gather into groups and write down some questions they'd
like to ask you.
b. You can answer all the questions, then have the groups write a summary of
what they learned from the interview.
c. Write your own summary of what you discussed for students to read and
compare with their own.

This lets students formulate questions with each others help, so the weaker
ones will have time to process the language and content. It encourages
everyone to listen because they want to get all the information and not
repeat a question that's already been asked. Finally, students can gather to
compare what they heard in a safe (no pressure to get everything right in
front of the class) environment, then compare their version with yours.

Make sure students realize that your words might be different, but that
there's more than one way to express the same idea. Don't get to hung up on
accuracy unless it severely hampers communication or you see patterns that
you think need addressing. You don't have to be a language expert to do
this, just use the English you learned as a child, which has gotten you this
far.

Also ask the students what they'd like to do; I'm sure they'll have ideas.
This is a chance for you to ask them about their classes, what they feel
they're learning, etc. You get to see the class up close and personal! Don't
forget to tell me everything they say (kidding).

Have fun, be yourself and let the learning happen naturally. Please feel
free to ask for any clarification or further info.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5314
	From: mary@t...
	Date: Mi Nov 05, 2003 11:41 

	Subject: Re: Dogme and Celta


	Oh dear, it seems that I wasn't really clear enough (hardly surprising - when you're running a
CELTA you tend to be running about non-stop trying to make sure everything and everyone is on
track!), so let me clarify. I should have said 'imply' risk taking rather than 'mention' as of
course I don't necessarily use this very loaded word. Of course, once trainees HAVE taken a risk,
regardless of how it went, I do mention the R-word and give praise accordingly - especially if
they've 'reflected' successfully and are able to articulate what they've learnt from the
experience.

And no, we don't insist on trainees using the coursebook - it's completely up to them. Many of
them choose to use it (it's a bit like a security blanket for them, in fact one trainee used that
exact expression today) but I'm always ready to encourage someone to use something other than
coursebook material (especially if it concern 'materials-free teaching of course!).

We don't even bring the PPP format into our CELTA courses - or at least only in passing and only if
it specifically comes up.

Must rush, Assessor arrives tomorrow and must get everything ready!
----- Original Message -----
From: Adrian Tennant
To: <dogme@yahoogroups.com>
Sent: Sat, 1 Nov 2003 20:17:34 -0000
Subject: Re: [dogme] Dogme and Celta

Mary wrote:

> If I mention risk-taking, it's often met with laughter - 'we just want to
get through' being a common response. I'm all for
> encouraging authentic use of the language in the classroom without a
reliance on (often irrelevant and boring) coursebook
> material, but ...

Ah! But surely that's the problem. It is the trainer who mentions the word
'risk' implying that deviating from the 'norm' will be risky. Risky =
possible failure.

Surely, as trainers it's our responsiblility to be responsible. Therefore,
we should avoid loaded words (especially ones with negative connotations).

If, instead, we said - Do you feel you are exploiting theopportunities
fully? How do you think you might better do that? etc this would be positive
encouragement and not a 'risk'.

I always *insist* that my trainees give the students ample opportunity to
*use* the language in as unguided a way as possible. Therefore, if they have
decided on a PPP type format I ask them to make sure that they leave at
least 1/3 (and preferably 1/2) the lesson time for this 'stage'. This partly
comes from comments made by Dave Willis about teaching in Africa and also a
comment made by Scott a few years ago about a DELTA trainee (do you remember
the one, Scott?).

Dr Evil




To Post a message, send it to: dogme@eGroups.com
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	Group: dogme
	Message: 5315
	From: djn@d...
	Date: Mi Nov 05, 2003 7:08 

	Subject: A dogme task


	I recall reading on book on English teaching years ago by someone called Black in 
which he recounted the following awful anecdote.

The father of a young boy, 9-years-old or so, had recently died. In a piece of classroom 
writing the boy wrote something like:

"My father is a nice and good man. He played football with me. He was quite tall. He is 
very funny."

The English teacher wrote in red:

"You keep changing your tenses."

.....

Today, on a wonderful, sunny walk through woods near a place called Bad Nenndorf, 
I read on the wooden sides of a rambler's shelter, amongst the usual graffiti, this:

"Ich bin verliebt.
(I'm in love)
aber sie liebt mich nicht.
(But she doesn't love me).
Was soll ich tun?
(What shall I do?)
/The writer continued in English/
I don't want die
I don't want life
So I will ever be a sad man."

Task: Imagine you are working in Germany and a pupil hands you this as a
piece of written homework. How would you deal with it in a dogme way?


:-)


Dennis



	


	Group: dogme
	Message: 5316
	From: Sue Murray
	Date: Mi Nov 05, 2003 9:29 

	Subject: Re: A dogme task


	Dennis asks:
> Today, on a wonderful, sunny walk through woods near a place called Bad
Nenndorf,
> I read on the wooden sides of a rambler's shelter, amongst the usual
graffiti, this:
>
> "Ich bin verliebt.
> (I'm in love)
> aber sie liebt mich nicht.
> (But she doesn't love me).
> Was soll ich tun?
> (What shall I do?)
> /The writer continued in English/
> I don't want die
> I don't want life
> So I will ever be a sad man."
>
> Task: Imagine you are working in Germany and a pupil hands you this as a
> piece of written homework. How would you deal with it in a dogme way?

Increasingly, my thoughts around dogme are that it is nigh impossible to say
or
do anything without direct involvement in the context and moments concerned.
In the hypothetical case Dennis presents, a lot would depend on my
relationship with the boy, and what appears to be his personality and
character as I know it so far. I can't imagine working in Germany because
I've never been there yet. If one of my current pupils gave me the poem, I
might write back quotingsomething like, 'tis better to have loved and lost
than never to have loved at all', and ask him what he thinks about this
statement; or I might write a wee poem of my own along similar lines and ask
him what he thinks of it; or I might write saying I'd like to know more
about the girl if he wants to describe her. But it depends so much on the
individual and the circumstances, I really can't say!

Sue



	


	Group: dogme
	Message: 5317
	From: djn@d...
	Date: Do Nov 06, 2003 3:35 

	Subject: Re: A dogme task


	Sue,

Thanks for taking the time to play my game!

I was actually so moved by that piece of graffiti that I just wanted to share it, but I
thought I'd wrap it up as a task in case it prompted anyone to say something of general 
interest in the dogme context - as you did.


Dennis



	


	Group: dogme
	Message: 5318
	From: Diarmuid Fogarty
	Date: Do Nov 06, 2003 4:58 

	Subject: Re: A dogme task


	I agree with Sue that so much depends on the context of your class. In one of my classes, this bit of graffitti might lead on to, "Have you ever felt like that? I remember once when I was in primary school...". Topics that might arise could include: age of consent, Men are From Mars..., Advice for Star-Crossed Lovers, quotations about love (?), what you look for in a partner, graffitti etc.

As for the grammar of the graffitti, I would be a bit hesitant to start marking graffitti for grammar. Of course, if one of the students asked a question about it, I would encourage them to try and rephrase it (perhaps as a memory task involving a bit of translation). Groups or pairs would have different versions which could be stuck around the room on flipchart paper. As a group, the class could then look for similarities/differences and the teacher could feed in any corrections that the students hadn't made.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5319
	From: Rita Baker
	Date: Do Nov 06, 2003 11:18 

	Subject: Fwd: Food for thought...


	>Dear All,

Thought the article below might be of 'dogme' interest!

Rita

As she is spoke
We teach students to speak perfect English in the classroom but outside it, 
we pay little attention to grammatical rules. Shouldn't our teaching be 
less prescriptive too?
Posters in London at the moment reveal that a single by singer Hilary Duff 
(no, nor had I) is called So Yesterday. While tempting fate in the 
ephemeral world of pop - and heralding a track described in one review as 
"bland with a capital B" (surely duff with a capital D?) - the title does 
serve to highlight a minor grammatical revolution. So me, so you, so now: 
Friends-speak has conquered the world.
In the 60s and 70s, grammarians kept up by taking account of the emerging 
corpora of spoken English. They shifted their attention from what should be 
said (the old, prescriptive view of grammar) to what is said (the now 
standard descriptive one). This sort of thing always upsets the 
self-appointed standard-bearers of the correct, but we should be wary of 
feeling too superior - we are often, and perhaps unwittingly, sticklers for 
discipline ourselves.
My immediate thought when I saw the poster was that I would almost 
automatically correct the phrase "so yesterday" if I heard it inside the 
classroom, whereas outside it I would just be so - whatever.
We can be slow as teachers to allow the kind of language we happily use 
outside the classroom into the classroom. Just as the parents of young 
children can be astonished if asked to count how relentlessly they say "no" 
or "don't" to their kids, we can all too easily find ourselves saying "no" 
or "don't" in the classroom.
One way to create a more positive environment is, rather than ruthlessly 
screening, to welcome neologisms of all kinds - "skinship" is a favourite 
from one class. It means the same as kinship, we agreed, only - well, closer.
It's hard as a conscientious teacher not to pick up on students' mistakes 
as a matter of course: we're trained to do it, and students often say they 
want plenty of correction. I'm not sure it's that straightforward. Learners 
who say they want the most correction are sometimes the ones who have the 
most negative view of their own abilities. They bought into the Manichean 
control structure of right and wrong answers at school, but without really 
benefiting from it.
And while we certainly learn from our mistakes, as language learners we 
need to be able to make them in the context of expressing ourselves and 
creating meaning. If we stopped cooking every time we spilt the water or 
misjudged a pinch of salt, we'd never get to eat dinner.
What learners really need is constructive attention. In a sense, anyone can 
correct mistakes. A teacher needs to pay attention first to the person 
speaking, then to what they are trying to say - and only then build 
awareness of what could help them say it more effectively.
Correction itself is very much a matter of timing, which is why 
reformulation can be so powerful when there is a lull in conversation: 
"This is what you said back there, and it's great. But have you thought of 
saying it this way?" Or: "Fluent speakers might try it this way."
Not convinced? It beats "Come on, where's your grammar?" for me.
Echoing combined with reformulation is the way to do this live in 
conversation. Repeat the learner's words back to them, making your own 
adjustments (this often happens almost unconsciously) and without making 
too much of them.
STUDENT: I go to the house of my friend.
TEACHER: Oh, you went to your friend's house.
If learners are ready to hear the difference, one might judge, they're 
ready to emulate it.
We could learn from the grammarians by being less prescriptive in the 
classroom and listening more closely to the whole of what students are 
expressing, rather than narrowing our focus to the detail of how they are 
expressing it. The classic example of this is to ignore meaning completely 
if the usage is correct.
STUDENT: My grandmother has died.
TEACHER: Good!
We've all been there, and although I don't think I ever praised news of 
bereavement, I've certainly poured cold water on good news by picking up 
errors of one sort or another. But expressing meaning is an approximate 
business at best - just ask my editor - and we shouldn't underestimate the 
value of positive encouragement at all times.
This business of correcting stuff in the classroom that we would barely 
notice on the street is even more true of grammar. For, while a token of 
sounding educated is to emulate the structures of written English, most 
everyday speakers of English don't bother. Take the conditional sentence: 
while we painstakingly construct conditionals like chemical formulas for 
our bemused students, these are a virtual free-for-all in everyday spoken 
English, with cheerful mixing and matching of the essential elements and no 
breakdowns in communication.
With most conversations in English now taking place between speakers for 
whom it is a second or other language, it is surely time to see our role 
not as gatekeepers or standard-bearers, but as language development 
workers. I would argue that as teachers we should be descriptive and not 
prescriptive. Wouldn't that be so tomorrow?
The Guardian Thursday October 30, 2003
As she is spoke
We teach students to speak perfect English in the classroom but outside it, 
we pay little attention to grammatical rules. Shouldn't our teaching be 
less prescriptive too?
Posters in London at the moment reveal that a single by singer Hilary Duff 
(no, nor had I) is called So Yesterday. While tempting fate in the 
ephemeral world of pop - and heralding a track described in one review as 
"bland with a capital B" (surely duff with a capital D?) - the title does 
serve to highlight a minor grammatical revolution. So me, so you, so now: 
Friends-speak has conquered the world.
In the 60s and 70s, grammarians kept up by taking account of the emerging 
corpora of spoken English. They shifted their attention from what should be 
said (the old, prescriptive view of grammar) to what is said (the now 
standard descriptive one). This sort of thing always upsets the 
self-appointed standard-bearers of the correct, but we should be wary of 
feeling too superior - we are often, and perhaps unwittingly, sticklers for 
discipline ourselves.
My immediate thought when I saw the poster was that I would almost 
automatically correct the phrase "so yesterday" if I heard it inside the 
classroom, whereas outside it I would just be so - whatever.
We can be slow as teachers to allow the kind of language we happily use 
outside the classroom into the classroom. Just as the parents of young 
children can be astonished if asked to count how relentlessly they say "no" 
or "don't" to their kids, we can all too easily find ourselves saying "no" 
or "don't" in the classroom.
One way to create a more positive environment is, rather than ruthlessly 
screening, to welcome neologisms of all kinds - "skinship" is a favourite 
from one class. It means the same as kinship, we agreed, only - well, closer.
It's hard as a conscientious teacher not to pick up on students' mistakes 
as a matter of course: we're trained to do it, and students often say they 
want plenty of correction. I'm not sure it's that straightforward. Learners 
who say they want the most correction are sometimes the ones who have the 
most negative view of their own abilities. They bought into the Manichean 
control structure of right and wrong answers at school, but without really 
benefiting from it.
And while we certainly learn from our mistakes, as language learners we 
need to be able to make them in the context of expressing ourselves and 
creating meaning. If we stopped cooking every time we spilt the water or 
misjudged a pinch of salt, we'd never get to eat dinner.
What learners really need is constructive attention. In a sense, anyone can 
correct mistakes. A teacher needs to pay attention first to the person 
speaking, then to what they are trying to say - and only then build 
awareness of what could help them say it more effectively.
Correction itself is very much a matter of timing, which is why 
reformulation can be so powerful when there is a lull in conversation: 
"This is what you said back there, and it's great. But have you thought of 
saying it this way?" Or: "Fluent speakers might try it this way."
Not convinced? It beats "Come on, where's your grammar?" for me.
Echoing combined with reformulation is the way to do this live in 
conversation. Repeat the learner's words back to them, making your own 
adjustments (this often happens almost unconsciously) and without making 
too much of them.
STUDENT: I go to the house of my friend.
TEACHER: Oh, you went to your friend's house.
If learners are ready to hear the difference, one might judge, they're 
ready to emulate it.
We could learn from the grammarians by being less prescriptive in the 
classroom and listening more closely to the whole of what students are 
expressing, rather than narrowing our focus to the detail of how they are 
expressing it. The classic example of this is to ignore meaning completely 
if the usage is correct.
STUDENT: My grandmother has died.
TEACHER: Good!
We've all been there, and although I don't think I ever praised news of 
bereavement, I've certainly poured cold water on good news by picking up 
errors of one sort or another. But expressing meaning is an approximate 
business at best - just ask my editor - and we shouldn't underestimate the 
value of positive encouragement at all times.
This business of correcting stuff in the classroom that we would barely 
notice on the street is even more true of grammar. For, while a token of 
sounding educated is to emulate the structures of written English, most 
everyday speakers of English don't bother. Take the conditional sentence: 
while we painstakingly construct conditionals like chemical formulas for 
our bemused students, these are a virtual free-for-all in everyday spoken 
English, with cheerful mixing and matching of the essential elements and no 
breakdowns in communication.
With most conversations in English now taking place between speakers for 
whom it is a second or other language, it is surely time to see our role 
not as gatekeepers or standard-bearers, but as language development 
workers. I would argue that as teachers we should be descriptive and not 
prescriptive. Wouldn't that be so tomorrow?
The Guardian Thursday October 30, 2003
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	Group: dogme
	Message: 5320
	From: Pete.
	Date: Do Nov 06, 2003 1:53 

	Subject: Re: A dogme task


	Funnily enough the subject of loving and losing came up in class a couple of weeks ago (out of a discussion re: crap romantic comedies and why Meg Ryan is always in them...). 

Great fun was had contrasting, comparing and dissecting the following quotes;

'Tis better to have loved and lost than never to have loved at all'. 

'Tis better to have driven your car off a cliff than never to have got in the car in the first place'.

(The second was coined by my brother - he'd just been binned and some helpful soul attempted to soothe him with the first quote).

Pete.

djn@d... wrote:
Sue,

Thanks for taking the time to play my game!

I was actually so moved by that piece of graffiti that I just wanted to share it, but I
thought I'd wrap it up as a task in case it prompted anyone to say something of general 
interest in the dogme context - as you did.


Dennis
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	Group: dogme
	Message: 5321
	From: Robert M. Haines
	Date: Do Nov 06, 2003 5:34 

	Subject: Guardian article: As She Spoke


	Here's the link to the article Rita posted. By the way, the author is some guy named Meddings :-).

http://education.guardian.co.uk/tefl/story/0,5500,1073502,00.html

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5322
	From: Adrian Tennant
	Date: Do Nov 06, 2003 10:16 

	Subject: The joy of looking back


	Isn't it interesting looking back at the postings in the archive?

I've just started my task 601 -700 (although I've looked at 599 and 600 as
there seemed to be a thread).
Then I came across 611 (posted by none other than me!!! - but before I got
saddled with the moniker) and already mooted was a Dogme coursebook! and
mention of CELTA.

Strange how fashions always come back in.

Dr Evil



	


	Group: dogme
	Message: 5323
	From: lifang67
	Date: Do Nov 06, 2003 11:19 

	Subject: Icarus Crawling


	Two days ago the fate of every high school senior in Korea was 
fixed, during a single all-day examination that decides, once and 
for the rest of your life, which university you attend, who (and 
what class) your friends will be, what kinds of doors will be opened 
to you and which ones will be slammed in your face. 

It's a multiple choice test, of course. Yet at the end of the first 
hour, a young woman named Song wrote the following in the margin of 
her question sheet: "Dear Grandpa, dear Mom, dear Dad, please live 
happily...." She then left the testing centre, went home, climbed to 
the eighteenth floor landing where she lived and pushed a filing 
cabinet under a window. When the cameramen arrived for the evening 
news, the police were washing her off the parking lot with 
somebody's garden hose.

I've got a copy of the test paper on my desk. The following is 
fairly typical of the English section:

"Some teenage girls are too expressive, talking and laughing loudly, 
playing to their unreal audiences. They gradually realize, however, 
that others are not really interestd in them. Teenagers' behavior 
changes when they realize others are too busy with their own lives 
to be watching them."

"Our parents cast long shadows over our lives, and we become aware 
of their existence when we are infants. Parents first teach us 
essential ways of living by cautioning 'Don't touch' or 'It's not 
nice to do that.' We may think we learn these lessons through 
independent efforts, but it's not the way we obtain them at all."

"Some star players believe that their role is to be a great player 
(sic), not a role model for young people. On the contrary (sic) 
other star players disagree."

And that's it. The entire purpose of the ten years of your English 
education is to understand the (unmistakeably hostile) meaning of 
these passages and demonstrate that you did so on the answer sheet. 

I'm sure Daedalus didn't want Icarus to fall, just to crawl through 
life like a man. But parents and teachers cast a very long shadow 
over our lives. 

dk1



	


	Group: dogme
	Message: 5324
	From: Robert M. Haines
	Date: Fr Nov 07, 2003 4:53 

	Subject: Vocabulary learning tips and Development of a student/teacher-generated textbook


	Vocabulary learning tips:

The homework last night was to come up with effective ways to learn vocabulary and think about what works best for each of us. Today, as a class with me restructuring students' English, we generated this list, which might be of interest to other teachers and students:

a.. Use the vocabulary to communicate by speaking, writing, reading and listening.
b.. Meet the vocabulary in different ways many times.
c.. Associate the vocabulary in meaningful ways.
d.. Relate the vocabulary to things you know.
*******************************************************

Development of a textbook:

The bulk of materials students have brought to class for the composition of our textbook consists of lexis, e.g. words, phrases and translations thereof. This prompted me to ask students if they sought to compile a dictionary or glossary, which might be a useful part of a textbook. The response from students was that they did not want to reinvent the wheel, i.e. create dictionaries and glossaries from the ones they already have. But was the alternative?

My question to the students was: As a learner, what can I do with these materials to learn English? Now, one might insist that this the job of specialists who have spent years studying areas related to language learning. Students did seem at a loss until I asked them to reflect upon their own learning by focusing on how they have used materials to learn English? Aren't they the experts in this field? 

At this point *materials* became *resources*. We moved from pages to people and places. One example includes a diagram drawn by one student, in which the sun rises and sets along an arc that shows times when one might use phrases like 'Good morning" (waking to noon) and 'Good night' (saying goodbye late in the evening or before going to bed). So my question challenged students to ask themselves what a language learner should do with this diagram on paper to learn English. Meaning seemed clear enough, but how should the learner know how to pronounce the phrases? What might a learner do to store the terms in long term memory? 

The response was to have the learners using this diagram study it, then ask any questions they have about it to someone who speaks English, e.g. (pointing to a phrase) "How do you say this?" and "When do you think evening begins and ends?" Another communicative example was the creation of a compass with cardinal directions on it. The associated task asks the learner to use the question "Which way is north?" to elicit an orientation from the learner's host family.

There's still significant room for more communicative tasks and further development of the resources , but we've made a lot of (ahem.) headway.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5325
	From: Diarmuid Fogarty
	Date: Fr Nov 07, 2003 7:32 

	Subject: Re: The joy of looking back


	Dr Evil's right. There is a joy in looking back. I, too, have just finished ploughing through posts 700-800 and was happy to see that dissent (as opposed to dissing) existed back then. Some people may remember Dan and his insistence that dogme wasn't working for him in his classroom. I remember seizing onto those posts back when I started my present job. So many other posts were about how great the whole dogme thing was and Dan's seemed to be saying, "Yeah, but...". It's a shame that our detractors now no longer approach with an open mind but already loaded with prejudices. I guess that's the way a lot of things have gone...

It was also interesting to see Dennis raising the question of "too much theory and not enough classroom practice". It seems that this is a complaint that also runs throughout the dogme history (and it appears to have surfaced amongst the Guardianistas) which made me think...

There are examples of classroom practice on this list and this is true from the very start of it all. But theory is more present. Why is this? A(nother) theory: dogme teaching is so unremarkable (in that it means simply talking, studying the language being used, working with whatever comes up) that it's hard to come up with "descriptions of useful classroom practice" [Guardianista] because it's so damned simple: listen, talk to people, forget the need to mediate with students via materials, stop when you think necessary and direct attention when you feel it is necessary. That's it.

What is remarkable about dogme is the broad church that it has attracted (oops...a religious metaphor...that'll stir the pot!). What makes dogme special is not so much dogme, but *why* people have embraced the idea of it. A large percentage of the time it's because it expresses a way of teaching that many people were already using but may have felt a bit uncertain about. But it also allows for the humanistic side of teaching, the political side of teaching, the...dare I say it...revolutionary side of teaching, the student centred side of teaching, the teacher fronted side of teaching etc. Of course, a list like this will be picked up for not mentioning the word "learning". So, dogme also allows for learning as a way of changing your knowledge of English, your knowledge of people, your knowledge of the world, your knowledge of yourself, your knowledge of power, your knowledge of knowledge etc.

All of which will be dismissed by our cynical lurkers...and why not? We're not here to convince *them*; we're here to convince nobody. We're here to celebrate and explore an idea that interests us and to see how far we can (or are willing to) take it. It's nothing new? And? We're not patenting it, nor are we claiming it belongs only to us. We don't recognise it as the One Truth. We recognise it as being a way of teaching that, in its many different guises, works well for us in our many different classrooms. 

And that's what the Guardianistas struggle with. The idea that diversity working with uniformity. The idea that dogme is a many-splendoured thing as opposed to a creed to be followed. Their visions seem to be somewhat limited to the words that have been published rather than the group that has emerged. And I choose my words carefully. "Emerged" is a word that has some of them rolling about. But why? Because in the absence of an argument, ridicule always serves well. One post that I saw on their list ridicules Scott's recent "ten beliefs" posting simply because Scott Thornbury wrote it and *he* also started the dogme list. Proof positive that all of the issues it raises are ridiculous! Similarly, Scott has used the word "emerge". Therefore, it is a word that invites ridicule. If we dare use the same words, we are sheep, following the Master (who posts much less than many people on this list...perhaps the Master follows the sheep?)

Some of the Guardianistas make some points that we would do well to address. The lack of attention paid to TD being one. They searched for "Teacher Development" and found that we had singularly failed to address this area. I searched for "TD" and found at least 210 posts that addressed this area. The theory V Practice is an issue that needs to be addressed, although I hope this post has gone some way into puttiong forward my opinion as to why we are theory heavy (the practice is so bloody simple). The theory that we knock about is the root of our personal development. It is us trying to fathom an explanation for how people learn language (and devise a critique of a lot of contemporary teaching practice).

Which brings me back to the beginning. In the 700s, this list had a strongly critical side. Dan and Jon Butt came to the idea with an open mind. "It works? Well, it sounds great. Let me give it a try...it doesn't work for me, why not?" They were prepared to put forward their ideas of why dogme was failing for them or they were failing as teachers. And it generated a lot of teacher development (TD...hmmm), not just for them but for others on this list. A lot of my postings have also asked how dogme people really are in practice. Rob's postings from the classroom are an indirect reply to this question. dk may have shuddered, the Guardianistas may be dismissive that they are "purely anecdotal" [and a host of other adjectives that make me glad that they aren't working where I do and would have me quaking should they ever be involved with peer observations...]. They may not be descriptions of useful classroom practice, but they are descriptions of classroom practice which you may or may not draw something from. Sue is also a great source of classroom-based ideas that people may or may not pick up something from. And I can't gloss over descriptions of classroom practise without a nod of the head to our own dk who's descriptions show how theory must be looked at in the light of classroom practice. 

And I only meant to write a couple of lines agreeing with Dr Evil...incidentally, Jenny, if you got this far...back in the 700s, Jane wrote about how she went about dogme with her class of over 70 students. So, there's hope yet.

No more for today! I promise.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5326
	From: djn@d...
	Date: Fr Nov 07, 2003 8:28 

	Subject: Re: The joy of looking back


	Diarmuid writes:

"Back in the 700s". Wow! Haven't we been going a long time.

-----

I know, Diarmuid. I know. You are referring to messages 700 - 800.

I'm off for the weekend and promise not post again until Sunday at the earliest.

Dennis
converted to self-regulation



	


	Group: dogme
	Message: 5327
	From: Adrian Tennant
	Date: Fr Nov 07, 2003 8:48 

	Subject: looking back at large classes


	Diarmuid wrote:

> ...incidentally, Jenny, if you got this far...back in the 700s, Jane wrote
about how she went about dogme with her class of
> over 70 students. So, there's hope yet.

and in the 600s dk wrote about how he and his wife set up English speaking
corners in China.
+ there are a couple of postings talking about teaching 40,000 people at a
go!!!

Dr E



	


	Group: dogme
	Message: 5328
	From: djn@d...
	Date: Fr Nov 07, 2003 10:05 

	Subject: Re: looking back at large classes


	This isn't me, it's Eleanor, who gave me permision to post her earlier message on the 
problem of large classes. She's just written to the YL SIG list:

-----

"Dear Peter and Andrew

Yes, Peter, Iagreewithall your strategies for whole class teaching and believe the key 
is motivation. It IS possible toinspire large classes- as Andrew says - but the nature of 
your relationship with the children is very different from that in a small class where you 
are able torespond toeach individual's needs. You're more in the role of conductor of 
a big orchestra, trying to balance thewoodwind against the strings against the drums, 
each child making playing a different instrument and hearing a different balance of 
sound - and some playing a good few wrong notes. You'll never achieve the subtlety or 
delicacy ofa string quartet but you can still bang out some great music!

All the best
Eleanor

-----

I'm hoping to upload both Peter's notes on teaching whole classes, and Andrew Wright's 
first ever posting ever to a list (so he says) to the files' section of this list. But I have to 
ask for permission, first.

Dennis



	


	Group: dogme
	Message: 5329
	From: zanahoria35
	Date: Fr Nov 07, 2003 2:30 

	Subject: A couple of points from a lurker


	Hello everyone,
It looks like my days of lurking are over as I have something 
specific for you. Funny, just been following a `to-lurk or not to-
lurk' debate on the TT sig list (to which I did not contribute) & 
now find I'm finally `contributing' something. Elsewhere,
admittedly.
I did consider a list just for lurkers at one point- but it never 
got off the ground.

My only `problem' with the Dogme site is that I get the
digest sent 
to me daily, which I carefully set aside till I have time to read 
it. The latest issue is something like 927 & I'm on 742!
The thing is it's ALL fascinating & readable & important & 
unmissable.

OK- the reason for writing is I'm doing a workshop on
`Alternative 
Approaches-Dogme' (I could call it a `lecture'- but that
would be 
going over ground covered way back in April- I know because I read 
it only yesterday).

First; I'm proud to be doing it & thought you simply might like
to 
know. It's sorely needed here (in Oman) as everywhere. I guess my 
colleagues have finally called my bluff as to poo pooing 
assessment, `listenings', using photocopiable resources & so
on & 
rightly want to know what the hell I do do with my learners.

Second; someone might have an idea or two, although I'm quite
happy 
as it is: 

I was essentially going to cover 3 bits – 
1) The origin of the name & a bit of background (they don't get a 
lot of European cinema here you see) – [the *what* of Dogme]
2) A quick critical analysis of the grammar-mcnuggets school of 
thought. - [the *why* of Dogme]
Before moving swiftly on to 
3) Some ideas. - [the *how* of dogme]

It's a bit sketchy I know, but that's as far as I've got.
I'm doing 
it late December. 

On a different note, I've just been trained up as a CELTA tutor - 
how's this for a choice quote from a trainee on only day 4 of 
teaching practice- 
S: I don't enjoy June because my cousin died
T: That's a very nice sentence

How did the tutors manage to turn someone into a `teacher' so 
quickly? Obviously it wasn't just them (us?), it was their 
expectations of what a teacher does & so forth- certainly not there 
to listen…

Similarly, this got me thinking that when doing a workshop with 
colleagues or peers even very experienced teachers get rather 
nervous. Have you felt it?

Does this come back to the `referential' versus
`display' aspect of 
working in the classroom? Even years of EFL work doesn't prepare
you 
for being in a room & actually talking to people, not quite knowing 
what to expect, dealing with meaning from both sides.
We're so used to `running the show' & limiting the
interaction, 
without anyone really being required to `say' anything. In a 
workshop people not only say what they mean, but mean what they say, 
rather than being supplied with both the form & the meaning by the 
well-meaning teacher!

Thank you for listening & I hope I haven't gone over old ground, or 
been irrelevant- or too apologetic...
Nigel



	


	Group: dogme
	Message: 5330
	From: scott_thornbury
	Date: Fr Nov 07, 2003 3:48 

	Subject: Re: The joy of looking back


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote: dogme teaching is so unremarkable (in that it means simply 
talking, studying the language being used, working with whatever 
comes up) that it's hard to come up with "descriptions of useful 
classroom practice"

Point well made, D. Perhaps Dogme is the art of No teaching. Gattegno 
used to hold up a sign, when watching classes, saying "Stop 
Teaching!" Time to re-tell the Gregory Peck story: he was asked why 
he had scratched the letters NAR at various points in the margin of 
his script. "It means No Acting Required" he replied. I've suggested 
to Diploma candidates they write NTR on the relevant parts of their 
lesson plans.

S.



	


	Group: dogme
	Message: 5331
	From: Rita Baker
	Date: Fr Nov 07, 2003 5:56 

	Subject: Re: A couple of points from a lurker


	Nigel,

For what it is worth, I've never felt so intimidated as when doing a 
workshop with people I know. On Tuesday I did a workshop on accelerated 
learning for teachers at my local community college where I am a governor 
- not where I actually teach. Between them, my children spanned 14 years of 
education at the college so I know most of the staff extremely well. About 
10 minutes before my session I felt excruciatingly nervous. I suppose it's 
partly because I know I'm going to see them all again - a lot! Anyway, it 
went OK and they were quite challenging, but at the same time indulgent to 
me. At least they weren't paying me as they were (paying) the 'guest' 
speakers so I didn't feel I owed anything.

Good luck and have a great time!

Rita


Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.536 / Virus Database: 331 - Release Date: 11/3/03
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	Group: dogme
	Message: 5332
	From: Jitendra Sharma
	Date: Fr Nov 07, 2003 5:59 

	Subject: RE: Changing established practices


	Adrian: You write:
" The problem arises when trainees feel they have to do things in the
way you did them , "because it must be the right way"." I think the word
"you" here refers to the trainers. 

Is it what the trainees feel or is it what the trainers make them feel?
I feel the trainers to a great extent are responsible for the mess
that's been created in EL classrooms. (Mind you I'm talking in the
context of India). Dr. Jitendra Sharma 



-----Original Message-----
From: Adrian Tennant [mailto:adrian.tennant@n...] 
Sent: Tuesday, November 04, 2003 2:18 PM
To: dogme@yahoogroups.com
Subject: Re: [dogme] Changing established practices

No, Rob. I actually agree to some extent.
I remember when I was retraining Russian teachers in Eastern Europe I
used
to have all sorts of problems with 'parroting'. Because time was limited
I'd
do one demo lesson and I'd try to cram everything in i.e. OHT, tape,
pairs,
groups, video etc, etc.
Then, come TP time I'd see the teachers trying to do the same ....
Aghh!!!!

However, over the years I have observed hundreds of fellow teachers and
learnt an enormous amount from watching them. It's undeniable that we
learn
from experience and that we can learn from watching others. The problem
arises when trainees feel they have to do things in the way you did them
,
"because it must be the right way". Explaining to them that there isn't
such
a thing as a 'right way' especially on a training course such as CELTA
is
difficult (well the explaining isn't, but the getting through can be).

Dr E
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	Group: dogme
	Message: 5333
	From: Adrian Tennant
	Date: Fr Nov 07, 2003 6:10 

	Subject: Re: Changing established practices


	Dear Jitendra,

> Is it what the trainees feel or is it what the trainers make them feel? I
feel the trainers to a great extent are responsible for the > mess that's
been created in EL classrooms. (Mind you I'm talking in the context of
India). Dr. Jitendra Sharma

I think you're talking about the context in many places, not just India.

However, there is always a problem of expectation, isn't there?
Feedback is a great example. When students are asked what they think of a
particular class or activity do they say what they feel or what they think
the person asking the question (often the teacher) wants to hear?

This is one area that I think Dogme works well in. Why do I say this? Well,
if the students feel that you are really interested in what they say, and
that you listen, then they are more likely to be 'honest'.

Adrian





>
>
>
> -----Original Message-----
> From: Adrian Tennant [mailto:adrian.tennant@n...]
> Sent: Tuesday, November 04, 2003 2:18 PM
> To: dogme@yahoogroups.com
> Subject: Re: [dogme] Changing established practices
>
> No, Rob. I actually agree to some extent.
> I remember when I was retraining Russian teachers in Eastern Europe I
> used
> to have all sorts of problems with 'parroting'. Because time was limited
> I'd
> do one demo lesson and I'd try to cram everything in i.e. OHT, tape,
> pairs,
> groups, video etc, etc.
> Then, come TP time I'd see the teachers trying to do the same ....
> Aghh!!!!
>
> However, over the years I have observed hundreds of fellow teachers and
> learnt an enormous amount from watching them. It's undeniable that we
> learn
> from experience and that we can learn from watching others. The problem
> arises when trainees feel they have to do things in the way you did them
> ,
> "because it must be the right way". Explaining to them that there isn't
> such
> a thing as a 'right way' especially on a training course such as CELTA
> is
> difficult (well the explaining isn't, but the getting through can be).
>
> Dr E
>
>
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	Group: dogme
	Message: 5334
	From: Sue Murray
	Date: Fr Nov 07, 2003 11:09 

	Subject: Re: Vocabulary learning tips and Development of a student/teacher-generated textbook


	Very nice tips and ideas; and a sort of new coinage? - UMAR - use, meet,
associate, relate....

just an observation about 're-inventing the wheel'; a number of my students
who have good dictionaries which they use respect and appreciate, still like
to keep their own, separate lexical notebook; they say they enjoy the
process of creating it, and the sense of satisfaction and progress from
reading and referring to it. It certainly requires extra time and effort
(and extra UMAR!), and most students don't do it, but those that do are very
much aware that the best 'specialist' or 'expert' is .... as Rob suggested,
the learner him/herself; (and of course, the same can often go for those who
don't; different ways work for different people; and learners sharing their
own personal learning ways and ideas is nearly always a great source of
mutual fascination and respect, and sometimes inspiration - experts
'instinctively' recognizing fellow experts, even tho, as always, experts
might often agree to disagree??!)
----- Original Message -----
From: "Robert M. Haines" <haines@n...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Friday, November 07, 2003 5:53 AM
Subject: [dogme] Vocabulary learning tips and Development of a
student/teacher-generated textbook


> Vocabulary learning tips:
>
> The homework last night was to come up with effective ways to learn
vocabulary and think about what works best for each of us. Today, as a class
with me restructuring students' English, we generated this list, which might
be of interest to other teachers and students:
>
> a.. Use the vocabulary to communicate by speaking, writing, reading and
listening.
> b.. Meet the vocabulary in different ways many times.
> c.. Associate the vocabulary in meaningful ways.
> d.. Relate the vocabulary to things you know.
> *******************************************************
>
> Development of a textbook:
>
> The bulk of materials students have brought to class for the composition
of our textbook consists of lexis, e.g. words, phrases and translations
thereof. This prompted me to ask students if they sought to compile a
dictionary or glossary, which might be a useful part of a textbook. The
response from students was that they did not want to reinvent the wheel,
i.e. create dictionaries and glossaries from the ones they already have. But
was the alternative?
>
> My question to the students was: As a learner, what can I do with these
materials to learn English? Now, one might insist that this the job of
specialists who have spent years studying areas related to language
learning. Students did seem at a loss until I asked them to reflect upon
their own learning by focusing on how they have used materials to learn
English? Aren't they the experts in this field?
>
> At this point *materials* became *resources*. We moved from pages to
people and places. One example includes a diagram drawn by one student, in
which the sun rises and sets along an arc that shows times when one might
use phrases like 'Good morning" (waking to noon) and 'Good night' (saying
goodbye late in the evening or before going to bed). So my question
challenged students to ask themselves what a language learner should do with
this diagram on paper to learn English. Meaning seemed clear enough, but how
should the learner know how to pronounce the phrases? What might a learner
do to store the terms in long term memory?
>
> The response was to have the learners using this diagram study it, then
ask any questions they have about it to someone who speaks English, e.g.
(pointing to a phrase) "How do you say this?" and "When do you think evening
begins and ends?" Another communicative example was the creation of a
compass with cardinal directions on it. The associated task asks the learner
to use the question "Which way is north?" to elicit an orientation from the
learner's host family.
>
> There's still significant room for more communicative tasks and further
development of the resources , but we've made a lot of (ahem.) headway.
>
> Rob
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
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	Group: dogme
	Message: 5335
	From: Sue Murray
	Date: Fr Nov 07, 2003 11:10 

	Subject: Re: A couple of points from a lurker


	Nigel, this sort of relates to both your points, if obliquely, and I'm
throwing it in just in case it's of any interest.

I still get 'nervous' about doing teacher workshops and things (I'm not
a trainer or anything, just a common or garden overworked
teacher-cum-dos! - but I take my own and my colleagues' development very
seriously!).

I've realised that a large part of the anxiety on my part came from the
classic 'what do they expect/want' way of looking at things; do they want
lectures/recipes/simulated learner activities/deep theoretical
insights/a magical mystery tour of 'methodologies'/how to use cuisenaire
rods/just an opportunity to let off steam in a
constructive way/etc etc? asking in advance has never seemed to help that
much either - most teachers are understandably too busy to really put great
thought into what they tend to see as 'your job'......

so I've increasingly found myself consciously trying to look at teacher
sessions in a similar way to how I look at learner sessions ......and so, I
*try* to 'exemplify' a strong dogme-ish slant in teacher workshops
(without - necessarily - specifically talking about dogme itself);

for example, today was a teachers session with teachers from 2 different
schools and widely varying backgrounds and experience (from newly
qualified to over ten years)

we got into 3s to talk about how we're finding our teaching, our classes - a
very 'loose' but relevant topic which got pretty 'verticalised' as well as
horizontalised all round; then I gave each group (including my own) 2 blank
sheets of paper, to decide on and write 2 related questions or statements
which they would like to open up for second opinions; these questions or
statements could include as much or as little detail as the group thought
best.

then, each group gave its questions to other groups (each of the 2 questions
to a different group), and the groups then worked together on reactions and
comments re the questions/statements they had from other groups.

I had the idea that we would then write our responses and wall them for all
to read, but time was already running short, so we did this orally (reading
the q/statement and summarizing reactions and comments); this actually
worked better than the writing/walling idea I think - it gave opportunities
for everyone, including the original writers, to join in further open
exchange for every 'item'; this also led to interesting 'tangents' which
wouldn't have come up without the plenary exchange. and in the end, it
probably took more time than formulating and reading written responses would
have, and we ended up going half hour over time anyway.

This was a 2 (turned into 2 and a half) hour session which just flew by, no
photocopies or 'imposed' topics, no 'material' except for 2 blank sheets per
group, participants entirely responsible for the content (and therefore, I
feel/hope, 'well-graded' for content - we often talk about grading
language or grading tasks, but grading content is also important I think;
and any 'up-grading' can only really follow once there is an agreed grade to
up from ....) What I mean is, I think the issues we discussed and the
'level'
we discussed them at were what
the participants wanted to explore and reflect upon, what they wanted to
find both reassurance and further guidance on.

And one point I often try to 'articulate' (by practice) is that there are
'structures' or 'frameworks' (recall Rita mentioned something similar
recently?) which can be (flexibly) used to encourage student
generated topics and language, and which include opportunities for
reprocessing/deepening (if these don't automatically present themselves);

but, don't get me wrong! I don't think the 'structures' themselves are
'dogme' (though
using them at the right times and in an appropriate and responsive way can
help towards creating the type of learning 'space' which is an essential
part of dogme);
it's more that sometimes even the most generative group
needs a kick start, or a degree of 'shaping' to what they are doing; and
rather than have a load of photocopies or whatever up my
sleeve, I'd rather 'rely' on having a number of possible 'structures' to
offer/play with as ways of helping them discover or develop what they
want to say and do, rather than telling them what they want to say and do;
that's how I see it anyway, and I fully appreciate and respect that's not
the way everyone sees it. But I do find it the most effective way to 'grade'
(and consequently up-grade) any lesson and to directly address and focus on
learners and their learning; and us teachers are learners too, so.......??

(sorry, this got long .....)

----- Original Message -----
From: "zanahoria35" <nigel_balfour@h...>
To: <dogme@yahoogroups.com>
Sent: Friday, November 07, 2003 3:30 PM
Subject: [dogme] A couple of points from a lurker


Hello everyone,
It looks like my days of lurking are over as I have something
specific for you. Funny, just been following a `to-lurk or not to-
lurk' debate on the TT sig list (to which I did not contribute) &
now find I'm finally `contributing' something. Elsewhere,
admittedly.
I did consider a list just for lurkers at one point- but it never
got off the ground.

My only `problem' with the Dogme site is that I get the
digest sent
to me daily, which I carefully set aside till I have time to read
it. The latest issue is something like 927 & I'm on 742!
The thing is it's ALL fascinating & readable & important &
unmissable.

OK- the reason for writing is I'm doing a workshop on
`Alternative
Approaches-Dogme' (I could call it a `lecture'- but that
would be
going over ground covered way back in April- I know because I read
it only yesterday).

First; I'm proud to be doing it & thought you simply might like
to
know. It's sorely needed here (in Oman) as everywhere. I guess my
colleagues have finally called my bluff as to poo pooing
assessment, `listenings', using photocopiable resources & so
on &
rightly want to know what the hell I do do with my learners.

Second; someone might have an idea or two, although I'm quite
happy
as it is:

I was essentially going to cover 3 bits -
1) The origin of the name & a bit of background (they don't get a
lot of European cinema here you see) - [the *what* of Dogme]
2) A quick critical analysis of the grammar-mcnuggets school of
thought. - [the *why* of Dogme]
Before moving swiftly on to
3) Some ideas. - [the *how* of dogme]

It's a bit sketchy I know, but that's as far as I've got.
I'm doing
it late December.

On a different note, I've just been trained up as a CELTA tutor -
how's this for a choice quote from a trainee on only day 4 of
teaching practice-
S: I don't enjoy June because my cousin died
T: That's a very nice sentence

How did the tutors manage to turn someone into a `teacher' so
quickly? Obviously it wasn't just them (us?), it was their
expectations of what a teacher does & so forth- certainly not there
to listen.

Similarly, this got me thinking that when doing a workshop with
colleagues or peers even very experienced teachers get rather
nervous. Have you felt it?

Does this come back to the `referential' versus
`display' aspect of
working in the classroom? Even years of EFL work doesn't prepare
you
for being in a room & actually talking to people, not quite knowing
what to expect, dealing with meaning from both sides.
We're so used to `running the show' & limiting the
interaction,
without anyone really being required to `say' anything. In a
workshop people not only say what they mean, but mean what they say,
rather than being supplied with both the form & the meaning by the
well-meaning teacher!

Thank you for listening & I hope I haven't gone over old ground, or
been irrelevant- or too apologetic...
Nigel
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	Group: dogme
	Message: 5336
	From: Sue Murray
	Date: Fr Nov 07, 2003 11:11 

	Subject: Re: The joy of looking back


	Diarmuid writes:
>A(nother) theory: dogme teaching is so unremarkable (in that it means
simply
talking, studying the language being used, working with whatever comes up)
that it's hard to come up with "descriptions of useful classroom practice"
[Guardianista] because it's so damned simple: listen, talk to people, forget
the need to mediate with students via materials, stop when you think
necessary and direct attention when you feel it is necessary. That's it.
>

beautifully put I think. and so true .....

often, when we describe on list what happens in class, it is not to do with
'useful classroom practice' but an attempt to show what learners can do when
we let 'em .....(and that, if anything, is what I find, literally,
remark-able)

One quick example I can't resist; the other evening, a whole 2 hours of
animated and absorbing conversation and discussion arose in class, and it
started thus: a guy was chuckling and when someone asked him why, he said he
was just noticing the circle a student near him had drawn on the notepad on
her lap, and it reminded him of a game he used to play as a child. The game
turned out to be the juvenile equivalent of a Ouija board, and the ensuing
conversations ranged views and experiences relating to the
supernatural/paranormal, bereavement, religions, life after death, the human
condition and all sorts of things besides (memories of granny squashing
flies on summer car windscreens and saying that she'll have to confess this
to St Peter when she gets to 'the pearly gates'; most of us having
experienced the feeling of 'being watched' by someone who's passed away -
and thinking, 'better not do that, in case they're watching me'; trying to
imagine their teacher with wings, if she ever gets to heaven ...; what would
be the 'point' of life after death?; and etc etc);

the final 'punchline' came at the
end, when the student whose circle had started it all was chuckling herself;
turns out she had been going to draw a flower on her doodle/note pad, and
her by now 'famous' circle had only been an accidental, incidental first
stage in the intended process (but she had then left the circle intact as a
sort of 'souvenir'!)

(and, knowing this particular student, whenever she 'looks back' at her
notes and sees her circle, she will herself feel some joy I think!)

----- Original Message -----
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Friday, November 07, 2003 8:32 AM
Subject: Re: [dogme] The joy of looking back


> Dr Evil's right. There is a joy in looking back. I, too, have just
finished ploughing through posts 700-800 and was happy to see that dissent
(as opposed to dissing) existed back then. Some people may remember Dan and
his insistence that dogme wasn't working for him in his classroom. I
remember seizing onto those posts back when I started my present job. So
many other posts were about how great the whole dogme thing was and Dan's
seemed to be saying, "Yeah, but...". It's a shame that our detractors now no
longer approach with an open mind but already loaded with prejudices. I
guess that's the way a lot of things have gone...
>
> It was also interesting to see Dennis raising the question of "too much
theory and not enough classroom practice". It seems that this is a complaint
that also runs throughout the dogme history (and it appears to have surfaced
amongst the Guardianistas) which made me think...
>
> There are examples of classroom practice on this list and this is true
from the very start of it all. But theory is more present. Why is this?
A(nother) theory: dogme teaching is so unremarkable (in that it means simply
talking, studying the language being used, working with whatever comes up)
that it's hard to come up with "descriptions of useful classroom practice"
[Guardianista] because it's so damned simple: listen, talk to people, forget
the need to mediate with students via materials, stop when you think
necessary and direct attention when you feel it is necessary. That's it.
>
> What is remarkable about dogme is the broad church that it has attracted
(oops...a religious metaphor...that'll stir the pot!). What makes dogme
special is not so much dogme, but *why* people have embraced the idea of it.
A large percentage of the time it's because it expresses a way of teaching
that many people were already using but may have felt a bit uncertain about.
But it also allows for the humanistic side of teaching, the political side
of teaching, the...dare I say it...revolutionary side of teaching, the
student centred side of teaching, the teacher fronted side of teaching etc.
Of course, a list like this will be picked up for not mentioning the word
"learning". So, dogme also allows for learning as a way of changing your
knowledge of English, your knowledge of people, your knowledge of the world,
your knowledge of yourself, your knowledge of power, your knowledge of
knowledge etc.
>
> All of which will be dismissed by our cynical lurkers...and why not? We're
not here to convince *them*; we're here to convince nobody. We're here to
celebrate and explore an idea that interests us and to see how far we can
(or are willing to) take it. It's nothing new? And? We're not patenting it,
nor are we claiming it belongs only to us. We don't recognise it as the One
Truth. We recognise it as being a way of teaching that, in its many
different guises, works well for us in our many different classrooms.
>
> And that's what the Guardianistas struggle with. The idea that diversity
working with uniformity. The idea that dogme is a many-splendoured thing as
opposed to a creed to be followed. Their visions seem to be somewhat limited
to the words that have been published rather than the group that has
emerged. And I choose my words carefully. "Emerged" is a word that has some
of them rolling about. But why? Because in the absence of an argument,
ridicule always serves well. One post that I saw on their list ridicules
Scott's recent "ten beliefs" posting simply because Scott Thornbury wrote it
and *he* also started the dogme list. Proof positive that all of the issues
it raises are ridiculous! Similarly, Scott has used the word "emerge".
Therefore, it is a word that invites ridicule. If we dare use the same
words, we are sheep, following the Master (who posts much less than many
people on this list...perhaps the Master follows the sheep?)
>
> Some of the Guardianistas make some points that we would do well to
address. The lack of attention paid to TD being one. They searched for
"Teacher Development" and found that we had singularly failed to address
this area. I searched for "TD" and found at least 210 posts that addressed
this area. The theory V Practice is an issue that needs to be addressed,
although I hope this post has gone some way into puttiong forward my opinion
as to why we are theory heavy (the practice is so bloody simple). The theory
that we knock about is the root of our personal development. It is us trying
to fathom an explanation for how people learn language (and devise a
critique of a lot of contemporary teaching practice).
>
> Which brings me back to the beginning. In the 700s, this list had a
strongly critical side. Dan and Jon Butt came to the idea with an open mind.
"It works? Well, it sounds great. Let me give it a try...it doesn't work for
me, why not?" They were prepared to put forward their ideas of why dogme was
failing for them or they were failing as teachers. And it generated a lot of
teacher development (TD...hmmm), not just for them but for others on this
list. A lot of my postings have also asked how dogme people really are in
practice. Rob's postings from the classroom are an indirect reply to this
question. dk may have shuddered, the Guardianistas may be dismissive that
they are "purely anecdotal" [and a host of other adjectives that make me
glad that they aren't working where I do and would have me quaking should
they ever be involved with peer observations...]. They may not be
descriptions of useful classroom practice, but they are descriptions of
classroom practice which you may or may not draw something from. Sue is also
a great source of classroom-based ideas that people may or may not pick up
something from. And I can't gloss over descriptions of classroom practise
without a nod of the head to our own dk who's descriptions show how theory
must be looked at in the light of classroom practice.
>
> And I only meant to write a couple of lines agreeing with Dr
Evil...incidentally, Jenny, if you got this far...back in the 700s, Jane
wrote about how she went about dogme with her class of over 70 students. So,
there's hope yet.
>
> No more for today! I promise.
>
> Diarmuid
>
> [Non-text portions of this message have been removed]
>
>
>
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	Group: dogme
	Message: 5337
	From: Fiona
	Date: Sa Nov 08, 2003 12:44 

	Subject: Observing dogme


	Hi,

On Monday, as new kid at the school, I was observed by my DoS. 
Quality control measures ;-) This was a weird experience, and I was 
seriously nervous. I was a DoS myself for some years, so am used to 
being the shadowy figure at the back, not the spot-lighted one at the 
front (or squatting on the floor, somewhere in the middle..)..... 
Plus, this was the first time an employer has observed my take on 
dogme, in action. 
The Thursday before, during their cig break, my students had been 
talking about the proposed underground system in Seville and the 
conversation had got quite heated. "Do you guys want to do a debate 
on this in the next class?" I asked. Chorus of yeses (or yesses? :-)).
Hm. A debate for the observation that may decide my future in this 
school. 
On Monday, I went in with the loose idea that they'd probably want 
some vocab beforehand, maybe some grammary safety net, but we'd see 
what cropped up. The DoS was only observing the second hour, so if 
the first half was a flop........well. 
"How do you want to do this?" I asked. "We need to know some 
words". "OK. Well decide what vocab you think you might need, to say 
what you want to say, and we'll work on that". So they beavered away, 
consulting neighbours where they thought they might know the word 
for 'traffic jam' or whatever in English, and then we stuck a huge 
list of words on the board in Spanish. They then called out the ones 
they knew in English and we rubbed out the Spanish bit by bit. After 
a while, we had a board full of English vocab. Someone asked me to 
give them an example of 'will', 'going to' and present continuous, so 
we had quick, very quick, look at that, but not more than 5 minutes 
as it would have broken the flow. 
While they were working, I wrote a sort of route map of the class so 
far on the board for my DoS to see what we'd done so far.

He walked in, took his place refusing to join in, and sat glued to 
his pen for the following hour.
The students got into groups according to in favour or against, to 
plan and consolidate their main arguments..which they did in English 
of course, using loads of the vocab they'd just noted down. Two 
students claimed to have no opinion. 'Bo...cks! What do I do now?' I 
thought. 'Um, well could you two think of some nasty questions to ask 
the others, to try to find holes in their argument?'. I think this is 
the only part of the class that really came from me. 
DoS still writing.
Then the debate. A great success! Brilliant level of fluency (and of 
English) from my "Pre-Ints", masses of vocab, loads of comparatives 
with quizzical looks in my direction (we'll do it next class if you 
like), no tense problems, and a quick summary from me at the end. I 
spoke very little, only helping out when pleading eyes were turned my 
way. DoS wrote reams.

After the class, my Dos said "um, you didn't give me a class 
plan" "um, I didn't have one, but I can do you a retro.plan if you 
like......?" "well, there's a form in the staffroom, so you could 
fill that in, but next time..........". 

I'm still waiting for the feedback, but today I tracked down the 
observed class plan form thingummy. And I went straight down to the 
DoS's office and said "erm, you're kidding, right? Or is it a 
different form?". "That's the standard TT plan form". 

It seems to be the CELTA form. It's all about aims, subsidiary aims, 
and what you assume the students don't know (with detailed language 
McNugget sub-categories). 

I'm into TD in a serious, big time kind of way, I do sessions, I 
participate in and run web groups, I love the whole thing. But if 
that's what's going on at the training stage, the forming of new 
members of our profession, well........There HAS to be a better way!

I only put one sentence on the whole thing - pretentious, 
presumptious and arrogant as it may well be. I just wrote "Never 
assume anything". I have a meeting with the DoS next week.

All that said, I just clicked in to the dogme site, and found the 
posting from India (if I check the name, I'll blitz this post, sorry) 
and Sue's answer to Nigel. I think I may print them out and take them 
to the meeting! With a little help from my friends......

To your very good health,
Fiona



	


	Group: dogme
	Message: 5338
	From: Sue Murray
	Date: Sa Nov 08, 2003 4:22 

	Subject: Re: Observing dogme


	I assume (tho Fiona's right: 'never assume anything'!) Fiona's mtg with the
Dos will shed a less totally wacky and skew-whiff light on what seems to be
a spine-chilling example of 'observe the form, not the students'.....

or maybe students just shouldn't be so inconsiderate as to let themselves
get carried away in inspiring, involving, language-rich sessions. They
should instead just do nothing more than what the teacher tells them to do.

and just wanted to say that, for me, Fiona's account beautifully highlights
how (effective, relevant) 'pre-teaching' of language should not be confined
or even subject to the province of the lesson plan or the teacher's
decisions/guesswork/ assumptions ........
(hey, dos, look at all those words and expressions they not only 'learned'
but also used; or maybe the observation form isn't big enough to write all
of them on .....)

fingers crossed!
Sue

----- Original Message -----
From: "Fiona" <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Saturday, November 08, 2003 1:44 AM
Subject: [dogme] Observing dogme


> Hi,
>
> On Monday, as new kid at the school, I was observed by my DoS.
> Quality control measures ;-) This was a weird experience, and I was
> seriously nervous. I was a DoS myself for some years, so am used to
> being the shadowy figure at the back, not the spot-lighted one at the
> front (or squatting on the floor, somewhere in the middle..).....
> Plus, this was the first time an employer has observed my take on
> dogme, in action.
> The Thursday before, during their cig break, my students had been
> talking about the proposed underground system in Seville and the
> conversation had got quite heated. "Do you guys want to do a debate
> on this in the next class?" I asked. Chorus of yeses (or yesses? :-)).
> Hm. A debate for the observation that may decide my future in this
> school.
> On Monday, I went in with the loose idea that they'd probably want
> some vocab beforehand, maybe some grammary safety net, but we'd see
> what cropped up. The DoS was only observing the second hour, so if
> the first half was a flop........well.
> "How do you want to do this?" I asked. "We need to know some
> words". "OK. Well decide what vocab you think you might need, to say
> what you want to say, and we'll work on that". So they beavered away,
> consulting neighbours where they thought they might know the word
> for 'traffic jam' or whatever in English, and then we stuck a huge
> list of words on the board in Spanish. They then called out the ones
> they knew in English and we rubbed out the Spanish bit by bit. After
> a while, we had a board full of English vocab. Someone asked me to
> give them an example of 'will', 'going to' and present continuous, so
> we had quick, very quick, look at that, but not more than 5 minutes
> as it would have broken the flow.
> While they were working, I wrote a sort of route map of the class so
> far on the board for my DoS to see what we'd done so far.
>
> He walked in, took his place refusing to join in, and sat glued to
> his pen for the following hour.
> The students got into groups according to in favour or against, to
> plan and consolidate their main arguments..which they did in English
> of course, using loads of the vocab they'd just noted down. Two
> students claimed to have no opinion. 'Bo...cks! What do I do now?' I
> thought. 'Um, well could you two think of some nasty questions to ask
> the others, to try to find holes in their argument?'. I think this is
> the only part of the class that really came from me.
> DoS still writing.
> Then the debate. A great success! Brilliant level of fluency (and of
> English) from my "Pre-Ints", masses of vocab, loads of comparatives
> with quizzical looks in my direction (we'll do it next class if you
> like), no tense problems, and a quick summary from me at the end. I
> spoke very little, only helping out when pleading eyes were turned my
> way. DoS wrote reams.
>
> After the class, my Dos said "um, you didn't give me a class
> plan" "um, I didn't have one, but I can do you a retro.plan if you
> like......?" "well, there's a form in the staffroom, so you could
> fill that in, but next time..........".
>
> I'm still waiting for the feedback, but today I tracked down the
> observed class plan form thingummy. And I went straight down to the
> DoS's office and said "erm, you're kidding, right? Or is it a
> different form?". "That's the standard TT plan form".
>
> It seems to be the CELTA form. It's all about aims, subsidiary aims,
> and what you assume the students don't know (with detailed language
> McNugget sub-categories).
>
> I'm into TD in a serious, big time kind of way, I do sessions, I
> participate in and run web groups, I love the whole thing. But if
> that's what's going on at the training stage, the forming of new
> members of our profession, well........There HAS to be a better way!
>
> I only put one sentence on the whole thing - pretentious,
> presumptious and arrogant as it may well be. I just wrote "Never
> assume anything". I have a meeting with the DoS next week.
>
> All that said, I just clicked in to the dogme site, and found the
> posting from India (if I check the name, I'll blitz this post, sorry)
> and Sue's answer to Nigel. I think I may print them out and take them
> to the meeting! With a little help from my friends......
>
> To your very good health,
> Fiona
>
>
>
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	Group: dogme
	Message: 5339
	From: zanahoria35
	Date: So Nov 09, 2003 2:09 

	Subject: Re: A couple of points from a lurker


	Well thank you very much Rita & Sue & I even got mentioned in 
Fiona's message! Amazing how you can get replies from the *best 
brains in the business* within a few hours. That makes this site a 
fantastic resource.

I had hoped to my workshop in a Dogme-stylee certainly. No handouts 
or nothing. 
Maybe get the teachers to brainstorm bizarre classroom practices- 
i.e. what they do to stifle a sense of being in the real world, such 
as *TEFL gestures* (which `my' CELTA trainees naturally
laughed at 
when observing a trainer putting trainees into pairs- & they decided 
its origin lies with airline cabin crews identifying the emergency 
exits- I guess that is the real world, though…). 
Some long-term teachers will automatically *sign* a sentence such 
as "I went to the shops yesterday & bought some apples" often 
removing the need for speech (& they're the sort to produce such
a 
sentence too). It even spills over to their non-classroom 
interaction- has anyone else witnessed this?

Gestures seem to go hand in hand with *grading language*. Especially 
in terms of a (traditional) CELTA course. On the one hand trainees 
are told to keep utterances simple whilst also being told to use 
clear hand signals for *good classroom management*. 
I actually think it works when the learners decide who's going to 
move & where to when they need to talk to a different person in the 
class. It often leads to `chaos'- but `authentic'
chaos- with people 
saying who they want to work with this time & what the grouping 
ought to be & so on. It works well in Oman as women & men don't 
automatically `work well' in groups- it depends on the class 
(members) & you can't just lump people together- they may never
have 
spoken at close quarters to a member of the opposite sex (but
`never 
assume anything').


I'll leave it there- too much TTT :)!! 

Nigel



	


	Group: dogme
	Message: 5340
	From: Sue Murray
	Date: So Nov 09, 2003 4:36 

	Subject: Re: Re: A couple of points from a lurker


	just a short aside for now, promise (as I'm stuck at home with flu so not
got much stamina!) just to say, I've got nothing against handouts, (or even
photocopies or anything), but *generally* find it more effective to hand
them out *after* rather than during; or let participants themselves create
'em. That sort of thing.

But of course, sometimes, it can be helpful to hand something out during a
session; so long, perhaps, as that something isn't going to have
everyone/most people eyes down reading, or, as Luke put it in his Tabloid
Dramas article, "the Grand National approach which sends the readers off
across a page of text and ends up with them strung out along the course,
some finishing fast and others stuck on the third paragraph".

and so long, perhaps, as that something isn't going to de-track or
subordinate or even close off individual and fresh ideas and thoughts
(and related language), and put all the worms in a closed can ........

Sue
oh, and Nigel - be careful what you say about other people's brains, however
tongue in cheek!! And yes, I too find this group a fantastic resource.

----- Original Message -----
From: "zanahoria35" <nigel_balfour@h...>
To: <dogme@yahoogroups.com>
Sent: Sunday, November 09, 2003 3:09 PM
Subject: [dogme] Re: A couple of points from a lurker


Well thank you very much Rita & Sue & I even got mentioned in
Fiona's message! Amazing how you can get replies from the *best
brains in the business* within a few hours. That makes this site a
fantastic resource.

I had hoped to my workshop in a Dogme-stylee certainly. No handouts
or nothing.
Maybe get the teachers to brainstorm bizarre classroom practices-
i.e. what they do to stifle a sense of being in the real world, such
as *TEFL gestures* (which `my' CELTA trainees naturally
laughed at
when observing a trainer putting trainees into pairs- & they decided
its origin lies with airline cabin crews identifying the emergency
exits- I guess that is the real world, though.).
Some long-term teachers will automatically *sign* a sentence such
as "I went to the shops yesterday & bought some apples" often
removing the need for speech (& they're the sort to produce such
a
sentence too). It even spills over to their non-classroom
interaction- has anyone else witnessed this?

Gestures seem to go hand in hand with *grading language*. Especially
in terms of a (traditional) CELTA course. On the one hand trainees
are told to keep utterances simple whilst also being told to use
clear hand signals for *good classroom management*.
I actually think it works when the learners decide who's going to
move & where to when they need to talk to a different person in the
class. It often leads to `chaos'- but `authentic'
chaos- with people
saying who they want to work with this time & what the grouping
ought to be & so on. It works well in Oman as women & men don't
automatically `work well' in groups- it depends on the class
(members) & you can't just lump people together- they may never
have
spoken at close quarters to a member of the opposite sex (but
`never
assume anything').


I'll leave it there- too much TTT :)!!

Nigel
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	Group: dogme
	Message: 5341
	From: Adrian Tennant
	Date: So Nov 09, 2003 6:00 

	Subject: Re: Re: A couple of points from a lurker


	Nigel wrote:

> I'll leave it there- too much TTT :)!!

I've always hated the term TTT. I mean, what a silly concept. If you read
books that talk about TTT they all talk about how, if you reduce TTT then
STT increases. Well, what obvious rubbish - I mean, it's unlikely that if
you have no TTT that you'll have 100% TTT (although not impossible).

Personally, I prefer the term QTT (Quality Teacher Talk). I think it's a
term that was coined by Adrian Underhill.

For me 'Quality' is what it's all about. If what you say is worth listening
to then say it.

Dr Evil



	


	Group: dogme
	Message: 5342
	From: lifang67
	Date: So Nov 09, 2003 11:41 

	Subject: Mind Mapping and Brainstorming?


	I'm ploughing through a stack of mid-terms from the grad school, and 
something keeps coming up.

My grads are clearly much taken with the idea of "brainstorming" (or 
sometimes "mindmapping") vocabulary before a particular activity. 
This usually involves boarding a single word, and then listing other 
words on antlers or feelers or spidery legs in no apparent order.

I know SOMETHING of the theory behind it. I know, for example, that 
the antlers/feelers/appendages are supposed to express logical links 
and networks in the brain, which are not so much hierarchical as 
associative. But then why the centrality of the first word?

I also know that the grads think that this is a form of schema 
activation. I know, for example, that the ability of learners to 
provide this vocabulary is intended to be a way of establishing 
their "level of development" and thus preventing the teacher 
from "presenting" onto the students as if they were a blank slate.

What I don't understand is the praxis. How is this activity 
different from pre-teaching vocabulary? Is it only different because 
the LEARNERS are doing the presenting through elicitation? If so, 
it's not very different because private education have forever and 
aye divided our classrooms into haves and have-nots, and nowhere is 
this clearer than in vocabulary). Or is it different because of the 
links implied between words by the lines? If so, it's not very 
different because I've seen "mind maps" in which the lines mean 
basically "for example". 

Renata does this stuff, but she's busy doing some teacher training 
workshop. Anybody else out there?

dk1

PS: On gestures. I'm afraid I'm an incurable gesturer myself (a 
video of me teaching was once used to scare trainees at I House). 
But then so are most of the children I've taught. Actually, I think 
that this is one place where teachers DO pick up a lot from their 
learners, and rightly so. 

I also disagree with the idea that linguistic simplification and 
scaffolding (e.g. "Did you have a good weekend?" in lieu of "Tell me 
about your weekend) is legit, but non-linguistic simplification and 
scaffolding (gestures, pictures, etc.) is a no-no. I think we have 
to be careful about turning a "rule of thumb" based on teaching 
adults into a commandment that is quite inappropriate when teaching 
children.

The problem with materials (flashcards, videos, etc.) as opposed to 
gestures is not that they are scaffolds; it's that they are 
inflexible ones--rather more the hanging sort than the constructive 
kind. It's the difference between a plastic model kit of the 
battleship Yamamoto with a thousand numbered pieces and a lego set 
or a bunch of building blocks.

d



	


	Group: dogme
	Message: 5343
	From: djn@d...
	Date: Mo Nov 10, 2003 7:41 

	Subject: Misconceptions


	(dogme, TTEdSIG, Germany-English)


I just read this on the YL SIG, posted by a Mr. Peter Westwood:

In a recent article William Heward (2003) commented:

"... the notion that all children learn differently, while unarguably true at several levels, 
may be the biggest misconception foisted upon teachers. What does this notion mean? 
Does it mean that teachers must find a unique way to teach each child? If that were 
literally true, there would be no point, indeed no possibility, of grouping students for 
instruction. If, in fact, teachers had to discover a unique way to teach every child, there 
could be no shared knowledge base of instructional methods, because every child 
taught would require a new and heretofore untested method.... [but] the reality is that 
the same basic principles appear to function in the learning of all children"(p.195).

Ref: Herward, W.L. (2003). Ten faulty notions about teaching and learning that hinder 
the effectiveness of special education. Journal of Special Education, 36, 4, 186-205.


Dennis





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5344
	From: djn@d...
	Date: Mo Nov 10, 2003 8:12 

	Subject: (Fwd) Andrew Wright


	I'm sure many of you know Andrew Wright and will have met him at 
conferences, taken part in his story telling sessions or used some of his 
books.

He recently posted the following to the Young Learners SIG groups and 
he has given me permission to re-post here. 

-----
Dennis!
You are welcome...it is a compliment to me unless it is that you want 
an example of silly things to analyse for your pre teacher development
course! Please tell me what you are going to use it for. Andrew
-----

(The topic being discussed was differentiation in the classroom).

Dennis
----------
Andrew wrote:

Dear All of You
Please can you shove up the bed and let me get in! My first time ever
in a discussion group! And it is enough to put me off! I feel
differentiated with all those very useful and very interesting ideas
being exchanged on such a scale. I would like to put my contribution
under headings because that is how I think.
I am writing this before taking my children to school...so I feel a bit
pushed for time, please forgive me for errors and silly things.
......................................................................
Me... Andrew Wright
I am a materials writer and not a classroom teacher. I have contributed
to the recent subject of stories and craft with some OUP books:
Storytelling with Children, Creating Stories with Children and Arts and
Crafts. 
.......................................................................
Author and teacher relationship
Like any violin maker I should be able to play the violin a bit but I
dont need to be a concert violinist. I am very struck by how different
our roles are in this question of 'differentiation'. Authors are
working for as many people as possible and this is not compatible with
differentiation. That is clearly more the role of the teacher. 
Although there are things that authors can do, like producing mini
activities which can be done in groups without the teachers direct
presence.
....................................................................
Diffentiation of teachers and learning groups
Has this question been raised? I am very struck by the way in which
different countries and sub cultural groups lend themselves to the idea
of differentiation in different ways. In some cultures people are very
nervous about 'losing face' and in other cultures people seem to have no
shame if they don't understand and can't keep up. In some countries
competition seems to be a central driving force and in others there is
more social compassion and natural concern for strugglers.
.....................................................................
Cultivating concern
Bearing in mind the point above it seems to me that building up bonding
in the class...building up a feeling of caring for other learners...can
make a serious contribution to the development of the less proficient
performers and reduce the chance of someone 'giving up' and stamping
himself as a failure.
Competetive games, with this emphasis and goal are not a good idea.
In our treasure hunts, the children look for the treasure (or clues)and
bring it back to a table then run off to find more treasure. Then they
work together to share the treasure (or to fit the clues together) In
this way there is great individual excitement but no destructive
competition. It is in everybody's interest that the treasure is found.
......................................................................
Cultivating a positive attitude
Is your cup half full or half empty? Doesnt this question divide
classrooms? In some classrooms I feel there is a joy in what is
achieved adn in others there is constant concern with inadequacies. The
teacher of my autistic child is wonderful. She rejoices in Alexandra's
achievements and she is fascinated by her inadequacies and grateful to
have the information because it is a signpost of work to do.
The graded examination system introduced in Britain in the 1970s was
intended to mark the achievement of even the less productive children
rather than force a pass of fail.
......................................................................
John Holt
A wonderful writer in the 1960s was John Holt who wrote, I seem to
remember, a book called, Why Children Fail.
In his work John Holt not only warned about the danger of letting
children be stamped as failures by both teacher and class but also
letting children be stamped as 'very clever'. 
In the case of the latter he argued that to differentiate positively can
be dangerous because the child can begin to identify him/herself as
clever at writing poems or clever at drawing and then begin to reject
other areas of interest. 'I dont do that. I'm an artist.' 
.......................................................................
Failure. What are the criteria?
I failed 'O' level English but I have spent my life living as a writer.
Less proficient learners may not be too good at the thing the teacher is
looking for.
.......................................................................
Art and craft criteria for differentiation
Following on from the above point...primary schools are very often
swayed by what the parents will think and so the teacher does all the
drawings of butterflies for the children to colour. The aim is for the
child to fill them in neatly. Children who go over the lines (the
teachers lines) are marked down as 'problem' children.
My mother told me that I went over the lines...later I went to art
school and became a professional illustrator.
Recently, on holiday, my children went to the hotel childrens club and
were given coloured sand to pour onto a previously glued design. The
sand stuck beautifully adn it looked very professional. On coming home
we have done the same thing except that I gave the children the glue and
they did their own design.
.......................................................................
Learning styles
Has this way of looking at learning been mentioned? Clearly it is a key
way of coping with differentiation. We all learn in different ways and
this learning style idea has made a big contribution to making us think
about that aspect of diffentiation.
.......................................................................
Practical technique
I have found that snowballing or pyramid grouping helps everyone be as
rich as they can. The teacher asks a question or sets a challenge. 
Each individual works on his her own for three mintutes and then works
with a neighbour. Then pairs work together...then goups work together. 
In this way the most modest idea can be seen to carry on through to the
end and each child is enabled to go over the issues again and again.
.......................................................................
Publishing and performing of stories
I have found that children feel driven to doing their best adn to
helping each other when they know that their work is going to go out of
the classroom in the form of books or plays or videos, etc.
And this applies to very large numbers. Indeed the larger the class the
greater the amazing buzz of professionalism. I have done shadow theatre
productions with ten groups in a total group of 65. I have done book
making in classes of around 100. (I would like to emphasise that I do
not believe that the ideal class size is 100. I do agree that most
ideas for differentiation depend on having smaller groups but I do think
that large classes are wonderful in some respects...a priveledge to have
so much human talent in one place.)
Differentiation? As I understand the concern implied by the choice of
word...each child is working to his or her fullest capacity and given
help by fellow students and by the whole drive to do one's best.
......................................................................
I am now rushing to take my children to school in Budapest...if there
are some silly things in the above please forgive me...I hope something
in there is relevant!
Andrew



	


	Group: dogme
	Message: 5345
	From: Rita Baker
	Date: Mo Nov 10, 2003 10:41 

	Subject: Re: Re: A couple of points from a lurker


	Dear All,

I think teacher trainers can be too dogmatic about TTT. Depending on the 
level of the learners and the focus of the lesson I think the amount of TTT 
can vary. If you think of an average mum talking to an average toddler 
there will definitely be more MTT (Mother Talking Time) than TTT (Toddler 
Talking Time) even thought the toddler will chip in like some form of duet, 
and echo certain things. There is a 'silent phase' where intake is far 
greater than output. I think one of the roles of a teacher is to provide 
authentic speech models and that it is therefore appropriate at times for 
the teacher to talk more than the students - always assuming, that is, that 
enough time / space / is given for some level of reflection. Sometimes 
students are bullied into so-called 'communicative' activities when in the 
normal course of events they might naturally still be in the 'silent phase'.

Rita

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------
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	Group: dogme
	Message: 5346
	From: Rita Baker
	Date: Mo Nov 10, 2003 10:50 

	Subject: Re: Misconceptions


	Dear Dennis,

I believe that the 'adage', 'honour uniqueness' just implies that we have 
to incorporate a rich variety of content and process in our teaching. We 
may all have preferred learning styles, but that doesn't mean that we have 
only those styles. With the appropriate levels of challenge and interest 
and mix of modes we can reach every bit of every learner in every way. I 
think a 'dogme' approach can afford that degree of flexibility since it 
makes room for learner input and reaction far more than more conventional 
modes of teaching.

Rita


At 07:41 AM 11/10/03, you wrote:

>(dogme, TTEdSIG, Germany-English)
>
>
>I just read this on the YL SIG, posted by a Mr. Peter Westwood:
>
>In a recent article William Heward (2003) commented:
>
>"... the notion that all children learn differently, while unarguably true 
>at several levels,
>may be the biggest misconception foisted upon teachers. What does this 
>notion mean?
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	Group: dogme
	Message: 5347
	From: Sue Murray
	Date: Mo Nov 10, 2003 12:50 

	Subject: Re: Misconceptions


	Dennis quoted:
>the notion that all children learn differently, while unarguably true
at several levels,
> may be the biggest misconception foisted upon teachers. What does this
notion mean?

I think this notion also means that children should be allowed to learn
differently (clearly not so easy for a teacher who has to get all the class
to stage x by the end of term of course ....); as one teacher wrote to the
Times some time back,
"How do you assess one boy's obsession with falconry in the Tudor period,
which gives him expert knowledge of birds of prey, when the learning
objective is to know the names and fate of Henry's wives?"

I think letting children have 'space' to learn, and noticing and
appreciating what they do, letting them do it, develop it, with guidance and
encouragement when necessary, can often be more effective than trying to
'teach' to everyone's perceived or potential differences. Not just or so
much the teacher who should be doing a variety of different things, but
learners who should be allowed to do things variously according to their own
preferred ways - and their own pace. And letting them see and learn to see -
('what do you see?' rather than 'can you see a wolf?' sort of thing); One
thing all children do have in common is the ability to learn;
as Andrew Wright wrote:
>Failure. What are the criteria?
>I failed 'O' level English but I have spent my life living as a writer.
>Less proficient learners may not be too good at the thing the teacher is
>looking for.

('less proficient' meaning, perhaps, less proficient in the thing the
teacher is looking for, rather than learning itself ....?)

(A really wonderful posting from Andrew; many thanks to Dennis and Andrew
both for this treat!)


----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Monday, November 10, 2003 8:41 AM
Subject: [dogme] Misconceptions


> (dogme, TTEdSIG, Germany-English)
>
>
> I just read this on the YL SIG, posted by a Mr. Peter Westwood:
>
> In a recent article William Heward (2003) commented:
>
> "... the notion that all children learn differently, while unarguably true
at several levels,
> may be the biggest misconception foisted upon teachers. What does this
notion mean?
> Does it mean that teachers must find a unique way to teach each child? If
that were
> literally true, there would be no point, indeed no possibility, of
grouping students for
> instruction. If, in fact, teachers had to discover a unique way to teach
every child, there
> could be no shared knowledge base of instructional methods, because every
child
> taught would require a new and heretofore untested method.... [but] the
reality is that
> the same basic principles appear to function in the learning of all
children"(p.195).
>
> Ref: Herward, W.L. (2003). Ten faulty notions about teaching and learning
that hinder
> the effectiveness of special education. Journal of Special Education, 36,
4, 186-205.
>
>
> Dennis
>
>
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 5348
	From: Robert Wood
	Date: Mo Nov 10, 2003 2:11 

	Subject: Re: Re: A couple of points from a lurker


	I think Rita is right about TTT. Hopefully most able
trainers aren't as dogmatic about this as when I did
my CELTA before the widespread influence of Krashen
and others. High TTT was then about as big a crime as
a trainee teacher could commit, and (otherwise)
successful lessons could and did fail on this alone,
even if the students got plenty out of them.

The main point I'd add to Ritas' is that high TTT is,
I think, a problem if the students suffer in any way
because of this. This might be, for example, if they
are denied output they want and need. The problems at
CELTA level are, in my experience, natural and often
charismatic speakers who need training in channeling
these gifts so that they don't dominate the learners.
I find here in Indonesia that more students want to
develop their speaking skills above all.

I've never known a lesson or a participant on a CELTA
fail because of excess TTT in the three years I've
been involved with these courses. Is this par for the
course? I hope so.

Rob W


--- Rita Baker <rita@l...> wrote:
> Dear All,
> 
> I think teacher trainers can be too dogmatic about
> TTT. Depending on the 
> level of the learners and the focus of the lesson I
> think the amount of TTT 
> can vary. If you think of an average mum talking to
> an average toddler 
> there will definitely be more MTT (Mother Talking
> Time) than TTT (Toddler 
> Talking Time) even thought the toddler will chip in
> like some form of duet, 
> and echo certain things. There is a 'silent phase'
> where intake is far 
> greater than output. I think one of the roles of a
> teacher is to provide 
> authentic speech models and that it is therefore
> appropriate at times for 
> the teacher to talk more than the students - always
> assuming, that is, that 
> enough time / space / is given for some level of
> reflection. Sometimes 
> students are bullied into so-called 'communicative'
> activities when in the 
> normal course of events they might naturally still
> be in the 'silent phase'.
> 
> Rita
> 
> Lydbury English Centre
> Lydbury North
> Shropshire
> SY7 8AU
> TEL: +44 (0) 1588 681000
> Fax:+44 (0) 1588 681018
> 
> http://www.lydbury.co.uk 
> 
> ----------
> 
> 
> ---
> Outgoing mail is certified Virus Free.
> Checked by AVG anti-virus system
> (http://www.grisoft.com).
> Version: 6.0.536 / Virus Database: 331 - Release
> Date: 11/3/03
> 
> 
> [Non-text portions of this message have been
> removed]
> 
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	Group: dogme
	Message: 5349
	From: Sue Murray
	Date: Mo Nov 10, 2003 2:35 

	Subject: Re: Re: A couple of points from a lurker


	Roger's words are reassuring, but I still find TTT quite often seems to be
one of the 'scars' branded onto celtees; with
overwhelming focus on the third word - *time* - rather than any other
criteria; as Adrian says, whatever talk goes on, its quality is what counts;
(and whatever qualities it might have, the quality of not being listened to
makes any talk pointless...)

I assume (tho one never should!) the concept of TTT was constructed partly
as a reaction against 'classic' transmission teaching styles, and also
around the 'equation' that less TTT equals more STT - as Adrian says, this
'equation' is not one that stands up to reality too well; and it could seem
to
imply a blanket criteria of quantity as the aim of STT; whatever, TTT
seems to be one of the'deadly sins' often drilled into trainees, perhaps
intended as a sort of 'macnugget' of 'good practice' .....of course,
teachers should be aware of when and why and how much they are talking,
but I still find many teachers feeling guilty or inhibited about talking for
any length of time regardless of the reasons, because above
all else they took it to heart that it is categorically and across the board
a Bad Thing.

perhaps a shift in emphasis would help - describing, rather than 'timing',
what happens for instance; looking at whoever's talking and whatever's said
from the point of view of how it fits in with and affects what's going on
and how it seems to be listened to (rather than just heard); looking at
dialogue, rather than separate 'poles' of TTT 'vs' STT; and encouraging
trainees to make experiential and observational, rather than received,
hypotheses about 'good practice'.

I also think, as far as teacher talk goes, another important criteria is
whether the teacher is talking *at* the learners or with them .....
Sue

----- Original Message -----
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Sunday, November 09, 2003 7:00 PM
Subject: Re: [dogme] Re: A couple of points from a lurker


> Nigel wrote:
>
> > I'll leave it there- too much TTT :)!!
>
> I've always hated the term TTT. I mean, what a silly concept. If you read
> books that talk about TTT they all talk about how, if you reduce TTT then
> STT increases. Well, what obvious rubbish - I mean, it's unlikely that if
> you have no TTT that you'll have 100% TTT (although not impossible).
>
> Personally, I prefer the term QTT (Quality Teacher Talk). I think it's a
> term that was coined by Adrian Underhill.
>
> For me 'Quality' is what it's all about. If what you say is worth
listening
> to then say it.
>
> Dr Evil
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5350
	From: Sue Murray
	Date: Mo Nov 10, 2003 2:47 

	Subject: Re: Re: A couple of points from a lurker


	many apologies - that last one should have read
'Rob W's words are reassuring.......'.

must get my eyes tested!
sorry
Sue



	


	Group: dogme
	Message: 5351
	From: Robert Wood
	Date: Mo Nov 10, 2003 3:08 

	Subject: Re: Re: A couple of points from a lurker


	No offence taken, Sue!

I agree with Sue's post as well as Rita's. Any
differences seem to be of emphasis. I think trainee
teachers need to know that the amount of talking done
by teachers and students is an issue, though not
generally a major one. There are, as we're all saying,
far more important issues.

Rob W


--- Sue Murray <suemurray@i...> wrote:
> many apologies - that last one should have read
> 'Rob W's words are reassuring.......'.
> 
> must get my eyes tested!
> sorry
> Sue
> 
> 
> 
> 
> 
> 
> 


__________________________________
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	Group: dogme
	Message: 5352
	From: profshaun36
	Date: Mo Nov 10, 2003 8:28 

	Subject: Re: A couple of points from a lurker


	I[ve been busy for the past few weeks organising a seminar so am 
trying to get back into the swing of things. So here goes

The thing about TTT that always gets to me is that it talks about 
teachers who talk too much or not enouhg. I think we should have a 
TLT added in somehwere and even do away with the TTT.

If we do have to test teachers, Teacher Listening Time would be far 
more helpful and far more productive for all concerned. I hope CELTA 
teacher trainers could take this into consideration.
Shaun



	


	Group: dogme
	Message: 5353
	From: profshaun36
	Date: Mo Nov 10, 2003 8:37 

	Subject: Re: Misconceptions


	I'd like to know if Mr Heward has children of his own. I have 2 and I 
keep saying the same thing as nearly every parent who has more than 
one of the little blighters.
Although they are born of the same parents, brought up in the same 
environment and even look like each other, they are so different
Did he really get this published? Then there is hope for us all
Shaun

--- In dogme@yahoogroups.com, djn@d... wrote:
> (dogme, TTEdSIG, Germany-English)
> 
> 
> I just read this on the YL SIG, posted by a Mr. Peter Westwood:
> 
> In a recent article William Heward (2003) commented:
> 
> "... the notion that all children learn differently, while 
unarguably true at several levels, 
> may be the biggest misconception foisted upon teachers. What does 
this notion mean? 
> Does it mean that teachers must find a unique way to teach each 
child? If that were 
> literally true, there would be no point, indeed no possibility, of 
grouping students for 
> instruction. If, in fact, teachers had to discover a unique way to 
teach every child, there 
> could be no shared knowledge base of instructional methods, because 
every child 
> taught would require a new and heretofore untested method.... [but] 
the reality is that 
> the same basic principles appear to function in the learning of all 
children"(p.195).
> 
> Ref: Herward, W.L. (2003). Ten faulty notions about teaching and 
learning that hinder 
> the effectiveness of special education. Journal of Special 
Education, 36, 4, 186-205.
> 
> 
> Dennis
> 
> 
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5354
	From: Sue Murray
	Date: Mo Nov 10, 2003 9:58 

	Subject: Re: Re: Misconceptions


	I reckon there's more truth (clearly stated to boot!) in your few lines,
Shaun, than there is in many a great tome ......

Sue
----- Original Message -----
From: "profshaun36" <profshaun36@y...>
To: <dogme@yahoogroups.com>
Sent: Monday, November 10, 2003 9:37 PM
Subject: [dogme] Re: Misconceptions


> I'd like to know if Mr Heward has children of his own. I have 2 and I
> keep saying the same thing as nearly every parent who has more than
> one of the little blighters.
> Although they are born of the same parents, brought up in the same
> environment and even look like each other, they are so different
> Did he really get this published? Then there is hope for us all
> Shaun
>



	


	Group: dogme
	Message: 5355
	From: Robert M. Haines
	Date: Di Nov 11, 2003 3:59 

	Subject: Spelling and sound


	I'm looking for a link to the most common ways to spell sounds of English and the frequency of each spelling if possible, e.g. /ei/ 'ay' as in pay day (5.8%). 

Thanks,
Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5356
	From: Diarmuid Fogarty
	Date: Di Nov 11, 2003 5:37 

	Subject: Re: Spelling and sound


	Just because I'm reading this book now, Rob:

from Holt, J (1989) Learning All The Time, Perseus Books: Cambridge, Massachusetts

The best way to spell better is to read a lot and write a lot. This will fill your eye with the *look* of words and your fingers with the *feel* of them. Good spellers do not look many words up in dictionaries, or memorize spelling rules. When they are not sure how to spell a word, they spell it several ways and pick the one that looks best...People who spell badly - I have taught many of them - are not much helped by rules and drills. In all my work as a teacher, nothing I ever did to help bad spellers was as effective as not doing *anything*, except telling them to stop worrying about it, and to get on with their reading and writing.

pp.35 - 36
----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: Tuesday, November 11, 2003 3:59 AM
Subject: [dogme] Spelling and sound


I'm looking for a link to the most common ways to spell sounds of English and the frequency of each spelling if possible, e.g. /ei/ 'ay' as in pay day (5.8%). 

Thanks,
Rob


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 5357
	From: Justin Ehresman
	Date: Di Nov 11, 2003 7:11 

	Subject: Re: Spelling and sound


	FYI Rob (I'm not trying to be pedantic... just trying to streaemline your search) sounds are 'transcribed' and not spelled. Have you tried typing in 'international phonetic alphabet'? There are hundreds of variations (I recently did a search).

Justin in Berlin

"Robert M. Haines" <haines@n...> wrote:
I'm looking for a link to the most common ways to spell sounds of English and the frequency of each spelling if possible, e.g. /ei/ 'ay' as in pay day (5.8%). 

Thanks,
Rob


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 5358
	From: sthornbury@w...
	Date: Di Nov 11, 2003 8:54 

	Subject: Re: Spelling and sound


	> I'm looking for a link to the most common ways to spell sounds of
> English and the frequency of each spelling if possible, e.g. /ei/ 'ay'
> as in pay day (5.8%). 
> 
> Thanks,
> Rob

Rob In 30 mins I couldn't find the stats you're looking for (I tried 
"sound spelling correspondences"), although Crystal has an 
incomplete list (11 vowel sounds only) in The Cambridge 
Encyclopedia of Language (p. 215 in my edition)

Try this page of links, though:

http://www.spellingsociety.org/about/links.html

This amazing page on minimal pairs lists all words for all possible 
minimal pairs in English:

http://www.marlodge.supanet.com/wordlist/index.html

S.



	


	Group: dogme
	Message: 5359
	From: djn@d...
	Date: Di Nov 11, 2003 9:37 

	Subject: Re: Spelling and sound


	As a child I was a pretty terrible speller, even though I read a lot. When I began to teach 
I sometimes woke in the night sweating to think I might have left some awful 
incriminating proof of my unsuitabilty to teach on the blackboard. (I got over that one by 
always wiping the board clean at the end of the lesson).

As I taught and wrote more (it was writing, I believe, not reading that did the trick) I 
seemed to develop the visual skill that Diarmuid mentions and often thought - still often 
think: "Just a mo. That looks funny."

Thinking back to what I did in the classroom - I very early on got into the habit of 
having a dictionary with me so that I could check spellings if I was uncertain. I didn't say 
to my pupils, or later my students, "Look. My spelling is a bit wobbly." I would simply 
say:"Is that two Cs or one? Philip (or whoever) Can you check?" Somehow, it was 
never a problem, after the beginning, and I can remember no embarassing moments.

I do believe, for a number of reasons, it is well worth doing heavy propoganda for the 
fact that letters are used to represent sounds (letters are not sounds) - a lot flows from 
that, not only for spelling but for pronunciation.

I assume most of you know the example that is credited to Bernard Shaw.

What does the word GHOTI spell?

Answer: fish

/f/ as in rouGH
/i/ as in wOmen
/sh/ as in staTIon

I don't think telling students this will necessarily do much or anything for their spelling, 
but it will give them an amusing reminder of the difference between sounds and letters.

Are there even a few rules that COULD help?. One that I have to mutter to myself quite 
often is:

"When a suffix beginning with a vowel (sound) is added to words of more than one 
syllable ending in a single vowel + a single consonant , the consonant is doubled.only if 
its syllabus bears the stress." (FromABC of English Usage, Treble and Vallins, Oxford 
1926 onwards) I added the "sound" after vowel because O is a letter reperesenting a 
vowel sound - it is not a vowel.


Hence:

'Open: 'opening
O' ccur: o'ccurred


Frankly, I'm not convinced that would help many learners. It helps me, but I think I know 
what a suffix is and I'm sound on stress.

If anyone wants to spend some time with a class on the oddities of the English 
language, you could draw nice charts showing how many different pronunciations the 
letter O can represent - if that's what you want to do.


Conclusion? I'm pretty certain that it as much of an illusion that one can teach spelling 
as it is an illusion that one can teach any other aspect of language - except, perhaps, 
the order of the letters in the alphabet.

My favourite remark vis-vis spelling.

One of the publisher's readers for Lawrence of Arabia's: Seven Pillars of Wisdom 
commented, with page references, that he spelled the name of a favourite camel is 
several different ways.

Lawrence's reply: "She was a marvellous beast."

Dennis



	


	Group: dogme
	Message: 5360
	From: Rita Baker
	Date: Di Nov 11, 2003 9:55 

	Subject: Re: Re: A couple of points from a lurker


	Brilliant observation in my view!

Rita

At 08:28 PM 11/10/03, you wrote:
The thing about TTT that always gets to me is that it talks about teachers 
who talk too much or not enouhg. I think we should have a TLT added in 
somehwere and even do away with the TTT.

If we do have to test teachers, Teacher Listening Time would be far more 
helpful and far more productive for all concerned. I hope CELTA teacher 
trainers could take this into consideration.
Shaun

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
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Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.536 / Virus Database: 331 - Release Date: 11/3/03
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	Group: dogme
	Message: 5361
	From: zanahoria35
	Date: Di Nov 11, 2003 10:06 

	Subject: Re: A couple of points from a lurker


	Re TTT:

I like Dr Evil's term QTT, interesting, as it's 
applicable to both Ts & Ss. 
Often learners aren't truly required to `say' anything,
so although the T might breathe a sigh of relief & think 
`I've got them talking' it's communication with a very 
small `c' (I'm thinking here particularly of CELTA trainees 
as it's on my mind at the moment)

Unfortunately Rob- in my experience of CELTA courses I know of a 
couple of occasions when a trainer has given a below standard 
for 'TTT'(although not solely because of it). 
In one case it was an ex-university lecturer who just talked AT the 
learners rather than TO them & no one else got a look in- & I think 
that is the important point. 


The nice thing about Dogme is that perhaps we don't need to label 
the interaction as belonging to either the T or the learners. We 
just have to be careful not to abuse our 'priveleged' position by 
hogging/dominating the interaction as Rita pointed out.

Enough TTT (Test Teach Test) for today 8)
Thanks 

Nigel



--- In dogme@yahoogroups.com, Robert Wood <rob_wood_2000@y...> wrote:
> I think Rita is right about TTT. Hopefully most able
> trainers aren't as dogmatic about this as when I did
> my CELTA before the widespread influence of Krashen
> and others. High TTT was then about as big a crime as
> a trainee teacher could commit, and (otherwise)
> successful lessons could and did fail on this alone,
> even if the students got plenty out of them.
> 
> The main point I'd add to Ritas' is that high TTT is,
> I think, a problem if the students suffer in any way
> because of this. This might be, for example, if they
> are denied output they want and need. The problems at
> CELTA level are, in my experience, natural and often
> charismatic speakers who need training in channeling
> these gifts so that they don't dominate the learners.
> I find here in Indonesia that more students want to
> develop their speaking skills above all.
> 
> I've never known a lesson or a participant on a CELTA
> fail because of excess TTT in the three years I've
> been involved with these courses. Is this par for the
> course? I hope so.
> 
> Rob W
> 
> 
> --- Rita Baker <rita@l...> wrote:
> > Dear All,
> > 
> > I think teacher trainers can be too dogmatic about
> > TTT. Depending on the 
> > level of the learners and the focus of the lesson I
> > think the amount of TTT 
> > can vary. If you think of an average mum talking to
> > an average toddler 
> > there will definitely be more MTT (Mother Talking
> > Time) than TTT (Toddler 
> > Talking Time) even thought the toddler will chip in
> > like some form of duet, 
> > and echo certain things. There is a 'silent phase'
> > where intake is far 
> > greater than output. I think one of the roles of a
> > teacher is to provide 
> > authentic speech models and that it is therefore
> > appropriate at times for 
> > the teacher to talk more than the students - always
> > assuming, that is, that 
> > enough time / space / is given for some level of
> > reflection. Sometimes 
> > students are bullied into so-called 'communicative'
> > activities when in the 
> > normal course of events they might naturally still
> > be in the 'silent phase'.
> > 
> > Rita
> > 
>>



	


	Group: dogme
	Message: 5362
	From: diarmuid_fogarty
	Date: Di Nov 11, 2003 12:34 

	Subject: Writing in Dogme


	I've just come out of a very interesting class which began with the 
removal of a poster from the classroom wall announcing a 
demonstration against the visit of Emperor Bush to this Sceptr'd Isle 
and progressed onto Bush's "election", the British political system, 
privatisation, economics, the role of marketing etc. the talk 
generated by the topics ran seamlessly through three hours of 
classtime with myself talking for about two thirds (is there room for 
SLT?).

As I left, I was reminded by a comment from Scott that in his view, 
dogme classes would have more writing than non-dogme classes. As it 
was, the only writing seemed to be either myself or the students 
writing down choice titbits of vocabulary.

Would anybody like to offer suggestions for how I could have 
incorporated writing into my class in a way that would not have been 
too intrusive?



	


	Group: dogme
	Message: 5363
	From: profshaun36
	Date: Di Nov 11, 2003 6:22 

	Subject: It is difficult sometimes


	It is difficult sometimes....

when students say they want to talk and be corrected, and when you 
talk to them they expect you to stand in front of them and "teach" 
them something.

There is sometimes no running away from the fact that if I don't 
stand up and do some "chalk talk" my students feel they are missing 
something or as the teacher I am being lazy and not doing my job.

Although it pains me I do this so then I can get back to listening to 
them and helping them with their particular language needs.

Are groups of learners really interested in individual/learner 
centred learning? Are they just too used to mass methods of teaching? 
Or is it some of them aren't ready for it yet?

It is difficult sometimes...
Shaun



	


	Group: dogme
	Message: 5364
	From: Robert M. Haines
	Date: Di Nov 11, 2003 7:27 

	Subject: Spelling and sound


	Thank you for the feedback and input everyone. Perhaps I should have written "spell" (in quotation marks)sounds as what I was asking for in my post didn't seem clear to at least one person. Sorry for the ambiguity, Justin.

I had looked at the incomplete list in my copy of Crystal's book before my post - thanks though, Scott. The one site I found on this subject is sketchy at best. If you're interested: http://victorian.fortunecity.com/vangogh/555/Spell/ei-9ways.htm

Btw, I'm not trying to teach my students (or anyone) to spell English words with this data. 

Thanks again,

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5365
	From: Diarmuid Fogarty
	Date: Di Nov 11, 2003 8:46 

	Subject: Measure for Measure


	Just to take up the objective measurement thread again, this time with contribution from John Holt:

"What we easily forget, in our passionate 20th century love affair with abstract thinking, is that to make an abstraction out of some part of reality we must take some meaning *out* of it. This makes it so much easier for us to think about whatever it is, manipulate it, put it into numbers, put it into a computer, that we tend more often than not to think that our abstraction is larger and more real than the reality of which it is only a small part, and to ignore the reality we threw away in order to make our abstraction. We think that whatever we can't count, doesn't count.

(op. cit. p.104)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5366
	From: djn@d...
	Date: Di Nov 11, 2003 9:47 

	Subject: Re: Measure for Measure


	It's a bit long, but do try to read at least the start of HiEdBiz, an essay by Stefan Collini, 
a lecturer in English at the University of Cambridge, an extended comment on the 
British Goverment's new report: "The Future of Higher Education". There are a few 
nicely turned sentences in there, too, about assessment.

It's from the current edition of the London Review of Books:

http://www.lrb.co.uk/v25/n21/coll01_.html


	


	Group: dogme
	Message: 5367
	From: Robert M. Haines
	Date: Di Nov 11, 2003 10:16 

	Subject: Re: Writing in Dogme


	A few of my ideas in response to Diarmuid's request:

1. Students write a summary of the class.
2. Students write the main points of some part of the class, compare, then
revise based on feedback.
3. Students draft letters to Bush, use these letters to compose a single
letter which packs all their ideas into one.
4. Students interview one another on their points of view, write up a
summary of their partner's perspective' then post them for all to read and
discuss.
5. Students share their vocabulary notes with one another, then look through
their summaries (see #1) to see how many of the words they've used in
context.

Rob
----- Original Message -----
From: diarmuid_fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, November 11, 2003 4:34 AM
Subject: [dogme] Writing in Dogme


> I've just come out of a very interesting class which began with the
> removal of a poster from the classroom wall announcing a
> demonstration against the visit of Emperor Bush to this Sceptr'd Isle
> and progressed onto Bush's "election", the British political system,
> privatisation, economics, the role of marketing etc. the talk
> generated by the topics ran seamlessly through three hours of
> classtime with myself talking for about two thirds (is there room for
> SLT?).
>
> As I left, I was reminded by a comment from Scott that in his view,
> dogme classes would have more writing than non-dogme classes. As it
> was, the only writing seemed to be either myself or the students
> writing down choice titbits of vocabulary.
>
> Would anybody like to offer suggestions for how I could have
> incorporated writing into my class in a way that would not have been
> too intrusive?
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5368
	From: Robert M. Haines
	Date: Di Nov 11, 2003 10:17 

	Subject: CLT


	This extract is a quote included in Defining Issues in English Language Teaching (Widdowson, H.G. 2003, 'Parameters in language pedagogy', p. 26). 

"Most of the essential features of direct method and structural language teaching have remained in place in CLT, largely unexamined and undisturbed, just as they have been for a century or more. CLT has adopted all the major principles of 19th century reform: the primacy of the spoken language, for instance, the inductive teaching of grammar, the belief in connected texts, and, most significant of all, the monolingual (direct method) principle that languages should be taught in the target language, not in the pupil's mother tongue." Howatt, A.P.R. 1987 'From structural to communicative'. Annual Review of Applied Lingustics 8.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5369
	From: DAVID HOGG
	Date: Di Nov 11, 2003 10:19 

	Subject: Re: It is difficult sometimes


	I'm glad to hear it's only difficult "sometimes".

For me, Shaun, it's tough All.The.Time.

I had real trouble several weeks ago getting one of my upper-int classes to 
accept that they were each going to be doing a stint of teaching during this 
trimester, and that they would get together in teams to prepare the 
"mid-term test" (compulsory at my school) for the other teams.

But we can't give up. We have to provide our students with a model of belief 
if we wish them to adopt the perspective of a believer. How do we do this? 
Well, it's not a good idea to ask a BIG question to which the answer is 
likely to be No. It's much more effective to break down the BIG question 
into a dozen tiny questions to which students will want to answer Yes. Just 
like all good salesmen do (we're salespeople, Shaun, didn't you know that?).

It's always difficult. That's why it's so satisfying when we pull it off.

Best regards always,
D.


>From: "profshaun36" <profshaun36@y...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] It is difficult sometimes
>Date: Tue, 11 Nov 2003 18:22:17 -0000
>
>It is difficult sometimes....
>
>when students say they want to talk and be corrected, and when you
>talk to them they expect you to stand in front of them and "teach"
>them something.
>
>There is sometimes no running away from the fact that if I don't
>stand up and do some "chalk talk" my students feel they are missing
>something or as the teacher I am being lazy and not doing my job.
>
>Although it pains me I do this so then I can get back to listening to
>them and helping them with their particular language needs.
>
>Are groups of learners really interested in individual/learner
>centred learning? Are they just too used to mass methods of teaching?
>Or is it some of them aren't ready for it yet?
>
>It is difficult sometimes...
>Shaun
>
>

_________________________________________________________________
The new MSN 8: smart spam protection and 2 months FREE* 
http://join.msn.com/?page=features/junkmail


	


	Group: dogme
	Message: 5370
	From: Adrian Tennant
	Date: Di Nov 11, 2003 10:31 

	Subject: Re: Re: A couple of points from a lurker


	Nigel wrote:

> Unfortunately Rob- in my experience of CELTA courses I know of a couple of
occasions when a trainer has given a below standard for 'TTT'(although not
solely because of it).

I've just got back from a CELTA TP session. The two trainees were excellent,
although there TTT was high. However, the QTT was also high (from both
trainees and students).
As a trainer I believe that the development nature of TP (and hence the
awareness shown in feedback) are as important, if not more so, than the tick
box teaching criteria. There is room for this perspective in the UCLES
requirements, it's just up to the individual trainers to utilise it.

Dr Evil

btw - my only criticisms for the trainees tonight would have been that they
were overwhelmed with clutter of material and ended up teaching the material
not the students (but, I think they'll get this point)



	


	Group: dogme
	Message: 5371
	From: DAVID HOGG
	Date: Di Nov 11, 2003 10:43 

	Subject: Re: Writing in Dogme


	I might be getting the wrong end of the stick, here, Diarnuid, so forgive me 
if that's so.

You took DOWN a poster which was PROMOTING a demonstration AGAINST Bush: is 
that right? What a lovely idea!

I like the idea of rampant provocation in the EFL class. I'm not surprised 
your students had plenty to say (for a third of the time); nor that they 
were willing to listen to you intently for the rest of the time.

I used Randy Newman's "Short People" in class earlier this year. It was a 
springboard to a general discussion about prejudice. Students debated the 
validity of such notions as

"There's something very wrong with left-handed people";
"Bespectacled people look so much more intelligent than 20-20-visioned 
folk";
"Women are generally much more intuitive than men";
"Ginger-haired, freckled people are less attractive than tanned, dark-haired 
people";
"I've never met a chick who could park a car for toffee";
"Immigrants want to come to our country either to take our jobs or beg on 
our streets for money (to buy themselves some 'food', supposedly)".

And so on.

Let's push those frontiers forward and get our students REACTING to REAL 
dilemmas and issues.

By the way, couldn't you have got your students writing a letter to Bush's 
PR department, stating their agreement/disagreement with his policy on this 
or that? Is that a bit too obvious? Of course, the payoff would be to give 
them the correct address to send it to; or, better still, to give out 
envelopes in class with the address printed on them, and sell your students 
some stamps right there in class.

We gotta get real.

Best regards always,
D.


>From: "diarmuid_fogarty" <fogarty.olmos@t...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] Writing in Dogme
>Date: Tue, 11 Nov 2003 12:34:30 -0000
>
>I've just come out of a very interesting class which began with the
>removal of a poster from the classroom wall announcing a
>demonstration against the visit of Emperor Bush to this Sceptr'd Isle
>and progressed onto Bush's "election", the British political system,
>privatisation, economics, the role of marketing etc. the talk
>generated by the topics ran seamlessly through three hours of
>classtime with myself talking for about two thirds (is there room for
>SLT?).
>
>As I left, I was reminded by a comment from Scott that in his view,
>dogme classes would have more writing than non-dogme classes. As it
>was, the only writing seemed to be either myself or the students
>writing down choice titbits of vocabulary.
>
>Would anybody like to offer suggestions for how I could have
>incorporated writing into my class in a way that would not have been
>too intrusive?
>

_________________________________________________________________
MSN 8 helps eliminate e-mail viruses. Get 2 months FREE*. 
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	Group: dogme
	Message: 5372
	From: Tom Topham
	Date: Mi Nov 12, 2003 6:40 

	Subject: Re: It is difficult sometimes


	>How do we do this?
>Well, it's not a good idea to ask a BIG question to which the answer is
>likely to be No. It's much more effective to break down the BIG question
>into a dozen tiny questions to which students will want to answer Yes. Just
>like all good salesmen do (we're salespeople, Shaun, didn't you know 
>that?).
>

I have read of this technique before in the context of sales, and found it 
reprehensible then, as I do now. We want to convince, not to manipulate.

If you know the answer to "Shall we write a textbook?" will likely be 
"No."...

The solution is not

"So, shall we write our textbook in notebooks, or on A4?"
"Can we start today, or wait till tomorrow?"

Perhaps I am misreading you here. Shaun. Given the expected "No" to my 
first question, what little questions will lead the group to a "yes" in the 
end, without them feeling they are being taken for a ride?

_________________________________________________________________
MSN 8 helps eliminate e-mail viruses. Get 2 months FREE*. 
http://join.msn.com/?page=features/virus&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca


	


	Group: dogme
	Message: 5373
	From: DAVID HOGG
	Date: Mi Nov 12, 2003 7:34 

	Subject: Re: It is difficult sometimes


	Nice to hear from you, Tom!

I'm not Shaun, by the way; my name is Dave.

It's good that you've decided to be devil's advocate; that helps to show up 
the weaknesses in what I said earlier, and to provide a springboard for me 
to explain more clearly (one hopes) exactly what my argument is.

So, we want our learners to take more ownership of their lessons. We believe 
there are tangible benefits for them in doing so. Some of our learners may 
not be convinced. I got the impression that that was Shaun's dilemma; it's 
certainly been a common feature of my own classroom experience, and probably 
of your own, too.

So, Shaun (and I, and probably every sensible EFL teacher) would like to 
find practicable, humanistic ways of guiding students toward a realisation 
that, in fact, they do gain much more satisfaction from taking an active 
part not only in contributing to their lessons, but in preparing their 
lessons and deciding what materials and activities should be used in class.

I hope that you can agree, Tom, that there's no "manipulation" involved in 
that. Or in any case no more manipulation or coersion than there is in 
telling students that "we're now going to do the listening exercise on the 
next page (for no particular reason other than that it's on the next page)".

I'd argue that there's something much more subversive afoot in classrooms 
where the coursebook is in charge than in those classrooms where the teacher 
is trying to pursuade students to take charge.

Can we agree on that at least? Have I sold you that idea? Please sign here: 
you know it makes sense!

Best regards always,
D.


>From: "Tom Topham" <tom_topham@h...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: Re: [dogme] It is difficult sometimes
>Date: Tue, 11 Nov 2003 22:40:21 -0800
>
>
> >How do we do this?
> >Well, it's not a good idea to ask a BIG question to which the answer is
> >likely to be No. It's much more effective to break down the BIG question
> >into a dozen tiny questions to which students will want to answer Yes. 
>Just
> >like all good salesmen do (we're salespeople, Shaun, didn't you know
> >that?).
> >
>
>I have read of this technique before in the context of sales, and found it
>reprehensible then, as I do now. We want to convince, not to manipulate.
>
>If you know the answer to "Shall we write a textbook?" will likely be
>"No."...
>
>The solution is not
>
>"So, shall we write our textbook in notebooks, or on A4?"
>"Can we start today, or wait till tomorrow?"
>
>Perhaps I am misreading you here. Shaun. Given the expected "No" to my
>first question, what little questions will lead the group to a "yes" in the
>end, without them feeling they are being taken for a ride?
>
>_________________________________________________________________
>MSN 8 helps eliminate e-mail viruses. Get 2 months FREE*.
>http://join.msn.com/?page=features/virus&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca
>

_________________________________________________________________
MSN 8 helps eliminate e-mail viruses. Get 2 months FREE*. 
http://join.msn.com/?page=features/virus


	


	Group: dogme
	Message: 5374
	From: djn@d...
	Date: Mi Nov 12, 2003 7:56 

	Subject: New light on NS: non-NS debate


	According to a short report just broadcast on the BBC's Today programme on Radio 4, 
all primary schools in the country are being sent a document suggesting how they can 
help their pupils to " speak properly and listen carefully." It seems that children starting 
school arrive without the abilty to talk properly and listen attentively. The watching of 
too much TV is blamed.

Amongst other things children are to be taught to debate politely........

I've been faced for years with quite a number of young Germans who could write far 
more fluent and correct English than my own, English nephews and nieces, and spoke 
much more comprehensibly, too.

Dennis



	


	Group: dogme
	Message: 5375
	From: DAVID HOGG
	Date: Mi Nov 12, 2003 8:36 

	Subject: Re: New light on NS: non-NS debate


	I blame the parents, Dennis.

For sure, I'll blame myself for any failure that my own two sons may have in 
the future to communicate respectfully and effectively with their fellow 
human beings. So far, I'm glad to say, my lads are turning our to be highly 
sociable, interactive, respectful, opinionated little good citizens.

I think TV gets a lot of bad press which it doesn't deserve.

Some of the conversation that my elder son, RobertoDavid (he's six) and I 
enjoy together deals with weighty issues such as whether Spiderman can 
really fly and where Inspector Gadget gets all the gizmos that seem to 
spring out of nowhere at just the right moment. In the summer, I made a 
point of dusting off Robocop (the first in that series of movies) so that he 
and I could watch it together and have a springboard for a chat about the 
rights and wrongs of shooting people's arms and legs off and of dumping 
people in vats of acid, and so on.

My point is this: TV is a fantastic learning tool. As are books. As are zoos 
(even though it's unfashionable to say so these days). As are parks. As are 
chess sets. As are PCs. As are kitchens. But any one of these tools (and the 
many others that parents have at our disposal) are only a bolt-on added bits 
which can serve to give our communicative activities a focus.

If parents can't bring themselves to make the slightest effort at engaging 
in real, human interaction with their kids, then it's very lame for us to 
retrospectively look for some scapegoat or other.

So, Dennis, that report on the Today programme is misinformed in many ways: 
not only does it misinterpret the source of the crisis; it supposes that 
there's anything teachers can do that would make a blind bit of difference.

I say go straight to the heart of the matter: send all parents on 
communication-training courses.

Best regards always,
D.

>From: djn@d...
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] New light on NS: non-NS debate
>Date: Wed, 12 Nov 2003 08:56:58 +0100
>
>According to a short report just broadcast on the BBC's Today programme on 
>Radio 4,
>all primary schools in the country are being sent a document suggesting how 
>they can
>help their pupils to " speak properly and listen carefully." It seems that 
>children starting
>school arrive without the abilty to talk properly and listen attentively. 
>The watching of
>too much TV is blamed.
>
>Amongst other things children are to be taught to debate politely........
>
>I've been faced for years with quite a number of young Germans who could 
>write far
>more fluent and correct English than my own, English nephews and nieces, 
>and spoke
>much more comprehensibly, too.
>
>Dennis
>

_________________________________________________________________
Add photos to your messages with MSN 8. Get 2 months FREE*. 
http://join.msn.com/?page=features/featuredemail


	


	Group: dogme
	Message: 5376
	From: diarmuid_fogarty
	Date: Mi Nov 12, 2003 8:48 

	Subject: Re: New light on NS: non-NS debate


	--- In dogme@yahoogroups.com, djn@d... wrote:
> According to a short report just broadcast on the BBC's Today 
programme on Radio 4, 
> all primary schools in the country are being sent a document 
suggesting how they can 
> help their pupils to " speak properly and listen carefully." It 
seems that children starting 
> school arrive without the abilty to talk properly and listen 
attentively. The watching of 
> too much TV is blamed.
> 
> Amongst other things children are to be taught to debate 
politely........
> 
I listened to the same broadcast on the way into work today as I was 
reading my book by John Holt. I suspect he would say (and I agree 
wholeheartedly) that whilst I have no objections to children learning 
how to speak and listen, I *do* object to the idea that they should 
be taught how to do this.



	


	Group: dogme
	Message: 5377
	From: djn@d...
	Date: Mi Nov 12, 2003 9:26 

	Subject: Re: Re: New light on NS: non-NS debate


	Diarmuid,

I'm worried about you, reading John Holt as YOU (?) drove to work. :)

I quoted the news item because I found it interesting, but I found some of the 
implications horrendous.

"Speak properly" - Now what in the name of all that is good and wonderful can THAT 
mean?

I believe the broadcast mentioned that it was a chief inspector (THE chief inspector?) 
who first mentioned this, and that he was the person to suggest the problem was that 
children watched too much TV.

How breath-takingly simplistic can you get?.


If it is a fact that British children starting school are demonstrating that they can't 
communicate and concentrate I'd personally want to examine relationships within their 
families and the whole nexus of social and economic forces impinging on those 
families.

If the reports are true, there seems to be a first priority emergency need to take 
appropriate political action.


Dennis

[Which John Holt are you reading?]



	


	Group: dogme
	Message: 5378
	From: lifang67
	Date: Mi Nov 12, 2003 10:27 

	Subject: Re: Writing in Dogme


	--- In dogme@yahoogroups.com, "DAVID HOGG" <dhogg_bcn@h...> wrote:

> I might be getting the wrong end of the stick, here, Diarnuid, so 
forgive me 
> if that's so.
> 
> You took DOWN a poster which was PROMOTING a demonstration AGAINST 
Bush: is 
> that right? What a lovely idea!


I don't understand this at all. Do you know who put up the poster? 
If a student put up the poster, and an administrator took it down, 
this is a lovely idea? This is an idea?


> I like the idea of rampant provocation in the EFL class. I'm not 
surprised > your students had plenty to say (for a third of the 
time); nor that they > were willing to listen to you intently for 
the rest of the time.

I STRONGLY dislike the idea of rampant provocation in the EFL class. 
It is only a fake-radical, fake-cool cover for teacher initiation, 
teacher elicitation, and teacher control.

>I used Randy Newman's "Short People" in class earlier this year. It 
was a springboard to a general discussion about prejudice. 

A springboard is for people who want to dive. When people want to 
talk about something, they should just do it.

>Students debated the validity of such notions as
> 
> "There's something very wrong with left-handed people";
> "Bespectacled people look so much more intelligent than 20-20-
visioned 
> folk";
> "Women are generally much more intuitive than men";
> "Ginger-haired, freckled people are less attractive than tanned, 
dark-haired 
> people";
> "I've never met a chick who could park a car for toffee";
> "Immigrants want to come to our country either to take our jobs or 
beg on 
> our streets for money (to buy themselves some 'food', supposedly)".
> 

> 
> Let's push those frontiers forward and get our students REACTING 
to REAL 
> dilemmas and issues.

Which one of the above mentioned are "real" issues? I don't see any. 

Who put those quotation marks around "food"? 

Is this what you mean by a "rampant provocation"? I call it a crude, 
boorish, bigoted insult to immigrants, which presumably includes 
your learners. 

I know it includes me.

dk1



	


	Group: dogme
	Message: 5379
	From: Tom Topham
	Date: Mi Nov 12, 2003 4:28 

	Subject: Re: Re: Writing in Dogme


	> > I might be getting the wrong end of the stick, here, Diarnuid, so
>forgive me
> > if that's so.
> >
> > You took DOWN a poster which was PROMOTING a demonstration AGAINST
>Bush: is
> > that right? What a lovely idea!
>
>
>I don't understand this at all. Do you know who put up the poster?
>If a student put up the poster, and an administrator took it down,
>this is a lovely idea? This is an idea?

I guess it depends on the school, the rules...

When I first heard Diarmuid telling this story, I wondered a few things.
-I thought Diarmuid was anti-Bush/war/oppression, so why is he ripping down 
the poster? Please tell us, Diarmuid - was it for some "real" reason, or was 
it clever teacher artifice, in order to begin the discussion?
-Where was the poster from? Who put it up originally? Why?
-Diarmuid is talking 2/3 of the time, and the topic list sounds right up 
Diarmuid's alley. Who is setting the agenda, to what extent? If there are 
alternate opinions in the room, how much space do they get?
-How is the floor controlled during the discussion, and where is D. sitting 
in relation to the students?

Is it dogme? Does it matter?

I loved the idea of writing to Bush, but when I tried to imagine doing it 
here in KG I couldn't. Peer pressure could make class participants do 
something that could have serious repercussions for them out in the real 
world. Political activism, however "spontaneous", isn't for an EFL lesson. 
How would you react to an account of a Mormon missionary giving free English 
lessons who explained that the students themselves wanted to watch Bible 
videos, that in the heat of the moment the group as a whole decided to give 
themselves over to Christ?

Tom


P.S.

>Is this what you mean by a "rampant provocation"? I call it a crude,
>boorish, bigoted insult to immigrants, which presumably includes
>your learners.
>
>I know it includes me.
>
>dk1
>

So I take it you don't like his activity idea, dkl? :)

_________________________________________________________________
Protect your PC - get McAfee.com VirusScan Online 
http://clinic.mcafee.com/clinic/ibuy/campaign.asp?cid=3963


	


	Group: dogme
	Message: 5380
	From: profshaun36
	Date: Mi Nov 12, 2003 5:44 

	Subject: Re: It is difficult sometimes


	Tom amd Dave
I am no way saying I am against the dogme way of teaching. In fact 
I'm all in favour.
I think if your motivated to teach this way then it clearly rubs off 
on your students. Sometimes a little explaination about the why you 
are teaching this way help learners make the move from the apporach 
where students are told what to learn.
However, isn't it funny that after sometime of them going along with 
this way that you can see it in their eyes that they expect you to do 
something, they don't have to actually say it. Haven't you come 
across this yet? To "teach"in the formal traditional sense. They are 
conditioned to this way and find dogme teaching over the long term 
does not fit in with what their expectations of a teacher's role
Those who do except this way I think are hooked. I teach groups as 
well as one on one. The one one one classes can really see it's 
benefit but groups can be more complicated.
Groups don't sometimes see the method or approach as they have been 
used to hearing over the past many years. Making the switch for some 
of them is too much. They need it all explained and packaged so they 
can go away and open their textbooks and see what they should have 
learned in the class.
Whether we are saelmen, entertainers, facilitators or whatever the 
learners see us as teachers and expect us to stand up at the board or 
have their books open and dictate to them what to learn. That is why 
so many people find dogme sometimes difficult to deal with. 
I don't but making this change can be a right battle sometimes. I 
like a good fight anyway so will keep going
Shaun 

--- In dogme@yahoogroups.com, "DAVID HOGG" <dhogg_bcn@h...> wrote:
> Nice to hear from you, Tom!
> 
> I'm not Shaun, by the way; my name is Dave.
> 
> It's good that you've decided to be devil's advocate; that helps to 
show up 
> the weaknesses in what I said earlier, and to provide a springboard 
for me 
> to explain more clearly (one hopes) exactly what my argument is.
> 
> So, we want our learners to take more ownership of their lessons. 
We believe 
> there are tangible benefits for them in doing so. Some of our 
learners may 
> not be convinced. I got the impression that that was Shaun's 
dilemma; it's 
> certainly been a common feature of my own classroom experience, and 
probably 
> of your own, too.
> 
> So, Shaun (and I, and probably every sensible EFL teacher) would 
like to 
> find practicable, humanistic ways of guiding students toward a 
realisation 
> that, in fact, they do gain much more satisfaction from taking an 
active 
> part not only in contributing to their lessons, but in preparing 
their 
> lessons and deciding what materials and activities should be used 
in class.
> 
> I hope that you can agree, Tom, that there's no "manipulation" 
involved in 
> that. Or in any case no more manipulation or coersion than there is 
in 
> telling students that "we're now going to do the listening exercise 
on the 
> next page (for no particular reason other than that it's on the 
next page)".
> 
> I'd argue that there's something much more subversive afoot in 
classrooms 
> where the coursebook is in charge than in those classrooms where 
the teacher 
> is trying to pursuade students to take charge.
> 
> Can we agree on that at least? Have I sold you that idea? Please 
sign here: 
> you know it makes sense!
> 
> Best regards always,
> D.
> 
> 
> >From: "Tom Topham" <tom_topham@h...>
> >Reply-To: dogme@yahoogroups.com
> >To: dogme@yahoogroups.com
> >Subject: Re: [dogme] It is difficult sometimes
> >Date: Tue, 11 Nov 2003 22:40:21 -0800
> >
> >
> > >How do we do this?
> > >Well, it's not a good idea to ask a BIG question to which the 
answer is
> > >likely to be No. It's much more effective to break down the BIG 
question
> > >into a dozen tiny questions to which students will want to 
answer Yes. 
> >Just
> > >like all good salesmen do (we're salespeople, Shaun, didn't you 
know
> > >that?).
> > >
> >
> >I have read of this technique before in the context of sales, and 
found it
> >reprehensible then, as I do now. We want to convince, not to 
manipulate.
> >
> >If you know the answer to "Shall we write a textbook?" will likely 
be
> >"No."...
> >
> >The solution is not
> >
> >"So, shall we write our textbook in notebooks, or on A4?"
> >"Can we start today, or wait till tomorrow?"
> >
> >Perhaps I am misreading you here. Shaun. Given the expected "No" 
to my
> >first question, what little questions will lead the group to 
a "yes" in the
> >end, without them feeling they are being taken for a ride?
> >
> >_________________________________________________________________
> >MSN 8 helps eliminate e-mail viruses. Get 2 months FREE*.
> >http://join.msn.com/?page=features/virus&pgmarket=en-ca&RU=http%3a%
2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca
> >
> 
> _________________________________________________________________
> MSN 8 helps eliminate e-mail viruses. Get 2 months FREE*. 
> http://join.msn.com/?page=features/virus


	


	Group: dogme
	Message: 5381
	From: zanahoria35
	Date: Mi Nov 12, 2003 6:15 

	Subject: Re: A couple of points from a lurker


	Dr Evil wrote:

As a trainer I believe that the development nature of TP (and 
hence the awareness shown in feedback) are as important, if not more 
so, than the tick box teaching criteria. There is room for this 
perspective in the UCLES requirements, it's just up to the 
individual trainers to utilise it.



Exactly: It all depends on the trainer & how they apply the grading 
criteria 
doesn't it?
I remember a trainee's first 'real'lesson with an elementary group 
when I was training up. In 20mins the learners got to find out about 
certain aspects of the trainee's country & she'd found out about 
theirs- everyone was asking questions they didn't know the answer to 
& the atmosphere was relaxed but you could sense the learners almost 
thought they were being cheeky- asking the teacher stuff.
I thought it was great- but the trainer thought they'd 
spotted 'danger signals' re this trainee & that the TTT needed to 
'get stamped out ASAP'. Painful! I of course put across my point of 
view as strongly as I could- but I couldn't stop the relevant box 
being ticked.

Next course- which I shall be co-tutoring I'll bring up the QTT 
aspect & perhaps show the trainer some of the other relevant 
postings.

Sorry if I've missed this (as I'm currently reading postings from 
April & trying to catch up)- but has anyone found a real mismatch in 
terms of grading & feedback when tutoring with a total non-Dogme 
trainer?

Nigel





--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Nigel wrote:
> 
> > Unfortunately Rob- in my experience of CELTA courses I know of a 
couple of
> occasions when a trainer has given a below standard 
for 'TTT'(although not
> solely because of it).
> 
> I've just got back from a CELTA TP session. The two trainees were 
excellent,
> although there TTT was high. However, the QTT was also high (from 
both
> trainees and students).
> As a trainer I believe that the development nature of TP (and 
hence the
> awareness shown in feedback) are as important, if not more so, 
than the tick
> box teaching criteria. There is room for this perspective in the 
UCLES
> requirements, it's just up to the individual trainers to utilise 
it.
> 
> Dr Evil
> 
> btw - my only criticisms for the trainees tonight would have been 
that they
> were overwhelmed with clutter of material and ended up teaching 
the material
> not the students (but, I think they'll get this point)



	


	Group: dogme
	Message: 5382
	From: diarmuid_fogarty
	Date: Mi Nov 12, 2003 6:35 

	Subject: Re: Writing in Dogme


	--- In dogme@yahoogroups.com, "Tom Topham" <tom_topham@h...> wrote:

> When I first heard Diarmuid telling this story, I wondered a few 
things.
> -I thought Diarmuid was anti-Bush/war/oppression, so why is he 
ripping down 
> the poster? Please tell us, Diarmuid - was it for some "real" 
reason, or was 
> it clever teacher artifice, in order to begin the discussion?

I certainly didn't rip it down! I carefully unstuck it and explained 
that whilst I may or may not have agreed with the message, such 
posters were not allowed up on classroom walls (although I don't 
necessarily share this opinion). My main reason was to avoid causing 
any discomfort to the new Iraqi student who has come into class. I'm 
sure lots of people will have views on my action. All I can say is 
that I thought I was doing the right thing.

> -Where was the poster from? Who put it up originally? Why?

Where from? The internet? I dunno. One of the other students put it 
up. For reasons best known to her, I imagine, although I suspect it 
was to inform other people of the demonstration in London.

> -Diarmuid is talking 2/3 of the time, and the topic list sounds 
right up Diarmuid's alley. Who is setting the agenda, to what extent? 
If there are alternate opinions in the room, how much space do they 
get?

The topic list wasn't set by myself or by anybody. It really *did* 
evolve. I was talking in reply to questions that were asked and 
encouraging other people to give their opinion. I certainly don't 
think that I controlled the topic. Alternate opinions arose amongst 
the students and were heard, questioned (by students, not myself) and 
defended. 

> -How is the floor controlled during the discussion, and where is D. 
sitting 
> in relation to the students?

The floor pretty much stays put...BOOM BOOM! Umm, I ask people what 
they think. Do they agree? What's their opinion? To repeat what they 
whispered timidly. I stop too many people talking at once. I direct 
questions to the more timid students. I choose the order of questions 
to answer. I answer questions. I clarify bits that need clarifying. I 
stop the discussion and focus on bits and pieces. Where am I sitting? 
Ahem...on my seat, near the whiteboard...

> Is it dogme? Does it matter?
I would say so, wouldn't you agree?



	


	Group: dogme
	Message: 5383
	From: willmcculloch
	Date: Mi Nov 12, 2003 7:25 

	Subject: Dictations


	Hi, 

I've been searching for sites that offer graded dictations to add 
the "Word Surfing" site. 

Students of all languages would benefit greatly, I'm sure, from the 
availability of a service that allowed them to .... 

1. listen to individual sentences being clearly read. 
2. replay each sentence as often as required - and 
3. "reveal" correct sentences once an attempt had been made to write 
down what had been heard. 

Such a site could only help students to practice vital listening and 
writing skills in a useful manner. It would also allow them to 
correct their own mistakes in a comfortable environment - and 
encourage them to expand their vocabulary knowledge. 

Personally - (and I'm sure I'm not alone) - I'd jump at the 
opportunity to use internet based dictations to help me with both 
Spanish and Italian - so if anyone can point me in the right 
direction ... I'd be hugely grateful. 

Finally, if no such service exists.... is anyone else out there 

a) keen to see graded internet dictations become widely available? 
and/or 
b) interested in becoming involved in making the process happen? 

If so - please reply! 

Best Wishes 

Will 
http://www.wordsurfing.co.uk


	


	Group: dogme
	Message: 5384
	From: David Hill
	Date: Mi Nov 12, 2003 7:49 

	Subject: Fwd: FW: Important Information. Not verified by me though !


	Liz Aykanat <lizaykanat@y...> wrote:Date: Wed, 12 Nov 2003 19:09:20 +0000 (GMT)
From: Liz Aykanat 

Subject: Fwd: FW: Important Information. Not verified by me though !
To: Nilay , marchebden@h...,
Jackie Halsall , HAYMANS@p...,
David Hill ,
Laurence Davenport , greta_williams67@h...,
anne.parrott@m..., aston96@h...


Incoming mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.529 / Virus Database: 324 - Release Date: 16/10/03


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.529 / Virus Database: 324 - Release Date: 16/10/03

FLAVOR00-NONE-0000-0000-000000000000; 

Subject: Fw: Important Information. Not verified by me though !




Sent: Tuesday, November 11, 2003 7:10 PM
Subject: Important Information. Not verified by me though !




CONFIDENTIALITY. This email and any attachments are confidential and may
also be privileged. If you are not the named recipient, please notify
the sender immediately and do not disclose the contents to another
person, use it for any purpose or store or copy the information in any
medium.
----------------------------------------------------------------


-


READ IMMEDIATELY AND PASS ON TO EVERYONE YOU KNOW ! 



Someone is sending out a very cute screensaver of the Budweiser Frogs. 
If you download it, you will lose everything! Your hard drive will crash
and someone from the Internet will get your screen name and password! 
DO NOT DOWNLOAD IT UNDER ANY CIRCUMSTANCES! 
It just went into circulation yesterday. 
Please distribute this message. This is a new, very malicious virus and
not many people know about it. This information was announced yesterday
morning from Microsoft.. Please share it with everyone that might access
the Internet. 
Once again, Pass This Along To EVERYONE in your address book so that
this may be stopped. AOL has said that this is a very dangerous virus
and that there is NO remedy for it at this time. 

This is VERY important.. If you receive a screen saver from a friend or
anyone you may not know with the Budweiser Frogs in it, DO NOT DOWNLOAD
IT OR OPEN THE FILE! 

Press the forward button on your email program and send this notice to
EVERYONE you know. 
Let's keep our email safe for everyone.

____________________________________________________
IncrediMail - Email has finally evolved - Click Here 


---------------------------------
Want to chat instantly with your online friends? Get the FREE Yahoo! Messenger


David 


---------------------------------
Want to chat instantly with your online friends? Get the FREE Yahoo!Messenger

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5385
	From: DAVID HOGG
	Date: Mi Nov 12, 2003 10:13 

	Subject: Re: Re: Writing in Dogme


	Hi to Tom, and to everybody else who takes the trouble to read this.

Thanks for your kindness. The biggest compliment any human being can give 
any other human being is to take an interest in what has been said and to 
respond to it. Thanks indeed.

I wanted to share with you all a beautiful moment which was happening an 
hour or so ago. I didn't get out of my 8.30-10 class until way after 10 past 
10 because all the students forgot whatthehell the time was; the secretary 
came to tell us that she really would have to lock up sometime soon. So we 
looked at our watches in unison and reluctantly called it quits for the 
evening.

And, get this: I Did. Not. Teach. A. Single. Thing. To. This. Class. 
Tonight. They spent the whole 103 minutes Helping Each Other while I watched 
in amazement as they keenly took over the whole show. It was a thing of 
beauty.

Truly, Tom, I fail to convince myself that I've done anything at all 
reprehensible to these wonderful people. It was a thing of intense natural 
beauty that I saw unfold tonight; you should've seen it.

So, back to what we were talking about, eh?

Thanks for your input on my "prejudice" questionnaire. I can email you the 
whole thing if you're interested. Your reaction to it was very similar to 
the one I got from my students when I presented it to them. They were 
F*****G livid! And how could they not be? None of them asked me if the items 
in the questionnaire were at all reflections of my own opinions. (That was 
because they know me personally and intensely). As you don't know me, I can 
entirely understand that you would mistakenly attribute those opinions as 
some kind of declaration from me. Sorry, Tom. I really should have included 
the final True/False questionnaire-item in my previous email. It reads as 
follows:-

"It takes much less effort to judge than to understand".

That one IS my own personal opinion, of course. And, from what my students 
told me, they share that world-perspective with me, even though some of them 
are sexist enough to suppose that men are inferior to women in terms of 
intuition. That sure ain't you or I, is it now, Tom?

My own parents were immigrants. They each came from a different country to 
end up in Slough. They went to Slough looking for work. They found it. They 
toiled. They contributed to their adoptive society. And they gave it me in 
return, for what that's worth.

I myself am now an immigrant. I live among Catalans and Spaniards here in 
-ahem- sunny southwest Europe. I feel I've been whole-heartedly accepted by 
the natives (among them my wife and my younger son). (My elder son is, too, 
an immigrant to Spain).

Please, please, please, Tom: understand that your or my status as an 
immigrant is NOT the issue. Please, please, please, Tom, understand that 
judging is the job of "God" (if you have one (I don't)) and of nobody else - 
not you, not I.

Let's all understand a lot more and judge a lot less, eh, mate?!

Best regards always,
D.


>From: "Tom Topham" <tom_topham@h...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: Re: [dogme] Re: Writing in Dogme
>Date: Wed, 12 Nov 2003 08:28:06 -0800
>
>
>
> > > I might be getting the wrong end of the stick, here, Diarnuid, so
> >forgive me
> > > if that's so.
> > >
> > > You took DOWN a poster which was PROMOTING a demonstration AGAINST
> >Bush: is
> > > that right? What a lovely idea!
> >
> >
> >I don't understand this at all. Do you know who put up the poster?
> >If a student put up the poster, and an administrator took it down,
> >this is a lovely idea? This is an idea?
>
>I guess it depends on the school, the rules...
>
>When I first heard Diarmuid telling this story, I wondered a few things.
>-I thought Diarmuid was anti-Bush/war/oppression, so why is he ripping down
>the poster? Please tell us, Diarmuid - was it for some "real" reason, or 
>was
>it clever teacher artifice, in order to begin the discussion?
>-Where was the poster from? Who put it up originally? Why?
>-Diarmuid is talking 2/3 of the time, and the topic list sounds right up
>Diarmuid's alley. Who is setting the agenda, to what extent? If there are
>alternate opinions in the room, how much space do they get?
>-How is the floor controlled during the discussion, and where is D. sitting
>in relation to the students?
>
>Is it dogme? Does it matter?
>
>I loved the idea of writing to Bush, but when I tried to imagine doing it
>here in KG I couldn't. Peer pressure could make class participants do
>something that could have serious repercussions for them out in the real
>world. Political activism, however "spontaneous", isn't for an EFL lesson.
>How would you react to an account of a Mormon missionary giving free 
>English
>lessons who explained that the students themselves wanted to watch Bible
>videos, that in the heat of the moment the group as a whole decided to give
>themselves over to Christ?
>
>Tom
>
>
>P.S.
>
> >Is this what you mean by a "rampant provocation"? I call it a crude,
> >boorish, bigoted insult to immigrants, which presumably includes
> >your learners.
> >
> >I know it includes me.
> >
> >dk1
> >
>
>So I take it you don't like his activity idea, dkl? :)
>
>_________________________________________________________________
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	Group: dogme
	Message: 5386
	From: DAVID HOGG
	Date: Mi Nov 12, 2003 10:30 

	Subject: Re: Re: It is difficult sometimes


	Lovely, Shaun.

I understand entirely everything you've said here. I empathise.

I wouldn't go as far as to disagree with much of what you've said, but my 
main caveat would be to insist on "always" where you first said "sometimes", 
and to insist on "should never" where you said "can... sometimes".

And my only other caveat would be this: don't see it as a struggle. I, too, 
like a tear-up. But I save that side of me for that fateful day when flight 
isn't an option and fight is the only option left. I'll sure need all my 
pent-up aggression when that day comes.

In the meantime, I seek to AGREE with students (and everybody else) on 
whatever the common ground is, and attempt to REASON and NEGOTIATE them 
toward giving my ideas a go if they don't at all mind too much. I don't 
think it's a good idea to struggle or fight with them.

As I said before, we have to project a model of belief if we wish them to 
adopt a perspective of belief. You clearly do believe in Dogme. So, my 
advice, for what it's worth, would be to leave students in no doubt about 
that and to baby-step them toward it.

Best regards always,
D.


>From: "profshaun36" <profshaun36@y...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] Re: It is difficult sometimes
>Date: Wed, 12 Nov 2003 17:44:00 -0000
>
>Tom amd Dave
>I am no way saying I am against the dogme way of teaching. In fact
>I'm all in favour.
>I think if your motivated to teach this way then it clearly rubs off
>on your students. Sometimes a little explaination about the why you
>are teaching this way help learners make the move from the apporach
>where students are told what to learn.
>However, isn't it funny that after sometime of them going along with
>this way that you can see it in their eyes that they expect you to do
>something, they don't have to actually say it. Haven't you come
>across this yet? To "teach"in the formal traditional sense. They are
>conditioned to this way and find dogme teaching over the long term
>does not fit in with what their expectations of a teacher's role
>Those who do except this way I think are hooked. I teach groups as
>well as one on one. The one one one classes can really see it's
>benefit but groups can be more complicated.
>Groups don't sometimes see the method or approach as they have been
>used to hearing over the past many years. Making the switch for some
>of them is too much. They need it all explained and packaged so they
>can go away and open their textbooks and see what they should have
>learned in the class.
>Whether we are saelmen, entertainers, facilitators or whatever the
>learners see us as teachers and expect us to stand up at the board or
>have their books open and dictate to them what to learn. That is why
>so many people find dogme sometimes difficult to deal with.
>I don't but making this change can be a right battle sometimes. I
>like a good fight anyway so will keep going
>Shaun
>
>--- In dogme@yahoogroups.com, "DAVID HOGG" <dhogg_bcn@h...> wrote:
> > Nice to hear from you, Tom!
> >
> > I'm not Shaun, by the way; my name is Dave.
> >
> > It's good that you've decided to be devil's advocate; that helps to
>show up
> > the weaknesses in what I said earlier, and to provide a springboard
>for me
> > to explain more clearly (one hopes) exactly what my argument is.
> >
> > So, we want our learners to take more ownership of their lessons.
>We believe
> > there are tangible benefits for them in doing so. Some of our
>learners may
> > not be convinced. I got the impression that that was Shaun's
>dilemma; it's
> > certainly been a common feature of my own classroom experience, and
>probably
> > of your own, too.
> >
> > So, Shaun (and I, and probably every sensible EFL teacher) would
>like to
> > find practicable, humanistic ways of guiding students toward a
>realisation
> > that, in fact, they do gain much more satisfaction from taking an
>active
> > part not only in contributing to their lessons, but in preparing
>their
> > lessons and deciding what materials and activities should be used
>in class.
> >
> > I hope that you can agree, Tom, that there's no "manipulation"
>involved in
> > that. Or in any case no more manipulation or coersion than there is
>in
> > telling students that "we're now going to do the listening exercise
>on the
> > next page (for no particular reason other than that it's on the
>next page)".
> >
> > I'd argue that there's something much more subversive afoot in
>classrooms
> > where the coursebook is in charge than in those classrooms where
>the teacher
> > is trying to pursuade students to take charge.
> >
> > Can we agree on that at least? Have I sold you that idea? Please
>sign here:
> > you know it makes sense!
> >
> > Best regards always,
> > D.
> >
> >
> > >From: "Tom Topham" <tom_topham@h...>
> > >Reply-To: dogme@yahoogroups.com
> > >To: dogme@yahoogroups.com
> > >Subject: Re: [dogme] It is difficult sometimes
> > >Date: Tue, 11 Nov 2003 22:40:21 -0800
> > >
> > >
> > > >How do we do this?
> > > >Well, it's not a good idea to ask a BIG question to which the
>answer is
> > > >likely to be No. It's much more effective to break down the BIG
>question
> > > >into a dozen tiny questions to which students will want to
>answer Yes.
> > >Just
> > > >like all good salesmen do (we're salespeople, Shaun, didn't you
>know
> > > >that?).
> > > >
> > >
> > >I have read of this technique before in the context of sales, and
>found it
> > >reprehensible then, as I do now. We want to convince, not to
>manipulate.
> > >
> > >If you know the answer to "Shall we write a textbook?" will likely
>be
> > >"No."...
> > >
> > >The solution is not
> > >
> > >"So, shall we write our textbook in notebooks, or on A4?"
> > >"Can we start today, or wait till tomorrow?"
> > >
> > >Perhaps I am misreading you here. Shaun. Given the expected "No"
>to my
> > >first question, what little questions will lead the group to
>a "yes" in the
> > >end, without them feeling they are being taken for a ride?
> > >
> > >_________________________________________________________________
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>2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca
> > >
> >
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	Group: dogme
	Message: 5387
	From: DAVID HOGG
	Date: Mi Nov 12, 2003 11:23 

	Subject: Re: Re: Writing in Dogme


	Lovely to hear from you, David. Thanks for your comments.

Much of what I said to Tom probably answers most of your doubts. I hope what 
I said there helps you to gain a better understanding of what I failed to 
make clear earlier.

But I would like to deal directly with some of the other very valid points 
you've raised. Let me try.

Ain't nowt fake about my provocation. And my studes know it. I call it as I 
see it, and they respond. They're very used to that fact, and they know (I 
promise you, they do know) how real I always am.

They also know about my current status as an immigrant, and about my family 
background, so they and I can chuckle together about the crazy notion of 
immigrants taking anyone's job, and we are able to chat very seriously about 
the unnerving fact that many smallminded individuals actually believe that 
even happens.

Do you remember all that hoohaa back in February this year? Yeah, you know 
what I'm talking about. One of my colleagues (who I have a great deal of 
respect for as a teacher and as a human being) put up posters of the 
bomb-with-a-red-line-through-it all around the school, including in my own 
classrooms. I consdered waiting for students to arrive and taking it down in 
front of them. I was sure that would provoke some lively chat. But I decided 
to leave it there instead and let it be the focal point of our time-killing, 
wait-for-the-latecomers chat. I don't think Billy (names have been changed 
to protect the innocent), my colleague, meant to be at all arrogant by 
putting the posters up. In fact, I take that back: I know Billy wasn't being 
arrogant: he's a very sincere guy. Nor do I imagine for a second that Billy 
would've inferred arrogance in my taking the poster down (had I done so).

We all believe whatever we believe and we'll all find out as we go along how 
right or wrong we are, but, Jeez, let's get it all out in the open in the 
meantime, eh?

And let's put up posters and take them down as we goddam please without that 
act in itself being misinterpreted, shall we? Please?!!

And, David, let's be as goddam rampantly provocative as we want, with each 
other and with our students. You're half-way there: well done!!

And let's dive (yes, DIVE!) into the unknown as often as possible. Don't 
let's kid ourself that there's much which isn't unknown.

Let's all get real. That's where it's at.

By the way, David, racism, sexism and left-handedism are very F*****G real 
issues to those of us so "afflicted". Let us never forget that. [Those are 
MY OWN speech marks, you rampantly provocative sod. By the way.]

And thanks again for your lovely, lively comments. I love this chatroom.

Best regards always,
D.

>From: "lifang67" <kellogg@n...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] Re: Writing in Dogme
>Date: Wed, 12 Nov 2003 10:27:57 -0000
>
>--- In dogme@yahoogroups.com, "DAVID HOGG" <dhogg_bcn@h...> wrote:
>
> > I might be getting the wrong end of the stick, here, Diarnuid, so
>forgive me
> > if that's so.
> >
> > You took DOWN a poster which was PROMOTING a demonstration AGAINST
>Bush: is
> > that right? What a lovely idea!
>
>
>I don't understand this at all. Do you know who put up the poster?
>If a student put up the poster, and an administrator took it down,
>this is a lovely idea? This is an idea?
>
>
> > I like the idea of rampant provocation in the EFL class. I'm not
>surprised > your students had plenty to say (for a third of the
>time); nor that they > were willing to listen to you intently for
>the rest of the time.
>
>I STRONGLY dislike the idea of rampant provocation in the EFL class.
>It is only a fake-radical, fake-cool cover for teacher initiation,
>teacher elicitation, and teacher control.
>
> >I used Randy Newman's "Short People" in class earlier this year. It
>was a springboard to a general discussion about prejudice.
>
>A springboard is for people who want to dive. When people want to
>talk about something, they should just do it.
>
> >Students debated the validity of such notions as
> >
> > "There's something very wrong with left-handed people";
> > "Bespectacled people look so much more intelligent than 20-20-
>visioned
> > folk";
> > "Women are generally much more intuitive than men";
> > "Ginger-haired, freckled people are less attractive than tanned,
>dark-haired
> > people";
> > "I've never met a chick who could park a car for toffee";
> > "Immigrants want to come to our country either to take our jobs or
>beg on
> > our streets for money (to buy themselves some 'food', supposedly)".
> >
>
> >
> > Let's push those frontiers forward and get our students REACTING
>to REAL
> > dilemmas and issues.
>
>Which one of the above mentioned are "real" issues? I don't see any.
>
>Who put those quotation marks around "food"?
>
>Is this what you mean by a "rampant provocation"? I call it a crude,
>boorish, bigoted insult to immigrants, which presumably includes
>your learners.
>
>I know it includes me.
>
>dk1
>

_________________________________________________________________
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	Group: dogme
	Message: 5388
	From: DAVID HOGG
	Date: Mi Nov 12, 2003 11:36 

	Subject: Re: Re: A couple of points from a lurker


	I totally agree with all of this.

I'm currently doing a DELTA course at IH Barcelona. I probably shouldn't've 
said that; I want to protect the innocent, so I'll refer to my trainer as 
"Norman".

Norman said a wonderful thing last week. He emphasised that we should TALK 
to our students, especially the lower-level ones, instead of trying to force 
them to say things they might not be ready and willing to say.

When Norman said that, I said to myself: "You're goddam right. Thanks". I've 
spent the last couple of years refining my pre-intermediate chat vernacular 
and I see real satisfaction in the eyes of my grateful students while I'm 
telling them about the crazy stuff that my kids got up to at the weekend, 
and what not.

I tell them everything. And they listen. And some of them ask questions 
(only those who are ready; WHEN they are ready). It's lovely.

I'm glad to hear that I'm not the only one who feels that TTT is only ever a 
bad thing when it's a pile of pedagogical, poorly-thoughtout, 
reality-starved s***.

Best regards always,
D.


>From: "zanahoria35" <nigel_balfour@h...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] Re: A couple of points from a lurker
>Date: Wed, 12 Nov 2003 18:15:39 -0000
>
>Dr Evil wrote:
>
>As a trainer I believe that the development nature of TP (and
>hence the awareness shown in feedback) are as important, if not more
>so, than the tick box teaching criteria. There is room for this
>perspective in the UCLES requirements, it's just up to the
>individual trainers to utilise it.
>
>
>
>Exactly: It all depends on the trainer & how they apply the grading
>criteria
>doesn't it?
>I remember a trainee's first 'real'lesson with an elementary group
>when I was training up. In 20mins the learners got to find out about
>certain aspects of the trainee's country & she'd found out about
>theirs- everyone was asking questions they didn't know the answer to
>& the atmosphere was relaxed but you could sense the learners almost
>thought they were being cheeky- asking the teacher stuff.
>I thought it was great- but the trainer thought they'd
>spotted 'danger signals' re this trainee & that the TTT needed to
>'get stamped out ASAP'. Painful! I of course put across my point of
>view as strongly as I could- but I couldn't stop the relevant box
>being ticked.
>
>Next course- which I shall be co-tutoring I'll bring up the QTT
>aspect & perhaps show the trainer some of the other relevant
>postings.
>
>Sorry if I've missed this (as I'm currently reading postings from
>April & trying to catch up)- but has anyone found a real mismatch in
>terms of grading & feedback when tutoring with a total non-Dogme
>trainer?
>
>Nigel
>
>
>
>
>
>--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...>
>wrote:
> > Nigel wrote:
> >
> > > Unfortunately Rob- in my experience of CELTA courses I know of a
>couple of
> > occasions when a trainer has given a below standard
>for 'TTT'(although not
> > solely because of it).
> >
> > I've just got back from a CELTA TP session. The two trainees were
>excellent,
> > although there TTT was high. However, the QTT was also high (from
>both
> > trainees and students).
> > As a trainer I believe that the development nature of TP (and
>hence the
> > awareness shown in feedback) are as important, if not more so,
>than the tick
> > box teaching criteria. There is room for this perspective in the
>UCLES
> > requirements, it's just up to the individual trainers to utilise
>it.
> >
> > Dr Evil
> >
> > btw - my only criticisms for the trainees tonight would have been
>that they
> > were overwhelmed with clutter of material and ended up teaching
>the material
> > not the students (but, I think they'll get this point)
>

_________________________________________________________________
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	Group: dogme
	Message: 5389
	From: Robert M. Haines
	Date: Do Nov 13, 2003 3:41 

	Subject: The Achievement Gap


	Dennis,

With respect to the radio broadcast, was there any study of whether the 'improprieties' were across the board? Or do wealthier families produce more socially acceptable offspring?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5390
	From: lifang67
	Date: Do Nov 13, 2003 5:46 

	Subject: Re: Writing in Dogme


	Dear David:

You can't have it both ways. Either the racist filth you posted 
(with or without the quotation marks) does represent the real views 
of someone in the room, or it does not.

If it does not represent the views of anyone in the room, it is 
not "real" in the sense of representing the concerns and interests 
of the people in the room. You brought it in, along with a pop song 
of no particular relevance, just to get a rise out of people. 

You are thus setting the agenda and manipulating the outcome. You 
admit as much when talk of provocation. Why talk of "getting real"? 
Are you promoting the coursebook of that name?

If it does represent the views of someone in the room, I regret to 
inform you (since we are setting new standards in coarse language 
and gratuitous provocation with this thread) that somewhere in your 
classroom you have a racist asshole loose. 

My advice is to find out where and bung it up before the immigrants 
and other reasonable people in your class disappear under a morass 
of filth and/or attempts at discursive detergent.

Either way, it doesn't add up to dogme. For some time, Scott has had 
misgivings about the ten commandments and the vow of chastity. That 
is his prerogative, since he played Moses in the first place, and he 
(and we) have had time to move on from a simple list of (mostly) 
don'ts to an even simpler list of do's.

But I wish Scott would not rush to break the tablets. At moments 
like this, the more I read them, the better I find them, both as 
a "hedge around the law" for myself (I've even started sitting down 
through most of my classes now) and as protection 
against "provocateurs" who don't really understand the first thing 
about dogme. 

(Besides the inclusion of a strict prohibition against approaches, 
methods, and consistent behavior generally ought to keep anyone 
except the obtuse Guardian reading and writing public from taking 
them as holy writ.)

On my desk I have a quite excruciating piece of data brought in by a 
grad student. Her colleague is teaching a lesson about summer, and 
is trying to "elicit" the topic by playing a coy game of "twenty 
questions" with a bikini in a brown paper bag. After ten torturous 
minutes during which the kids several times give up in frustration 
and the teacher feeds in hints, she succeeds in producing the 
word "summer", which, unlike the word "swimsuit", the children knew 
all the long. 

We've all seen lessons like this, and cringed. But I see no 
difference in principle--none whatsoever--between what this teacher 
did and walking into a classroom with a Randy Newman song and 
plopping a pile of steaming, stinking racism on the learners' desks, 
just as an emetic. On the contrary, the strategy seems identical, 
and the bikini in a bag tactic is considerably more hygienic.

dk1 

PS: few years ago, we had an art exhibition in Xi'an at an 
engineering college. At the beginning/end of the exhibition, a 
German painter and I put up a long well-primed canvas and a pallet 
of paint and invited the exhibition goers to make the exhibition a 
little bit longer for the next comers.

The engineering studens were delighted, and spent hours painting 
grass, and trees, and bits of their mechanical engineering homework, 
and cute little rabbits. Then the art students arrived and painted 
over everything in thick black and brown paint. 

The German painter, Wolfgang in der Wiesche, was aghast. After a 
while, he turned to me and said "What are they trying to prove? Art 
students must know that aggressive painting is possible. We know 
what is behind it. The question is what is beyond it." 

Actually, I was more interested in what was underneath it--I tried 
to scrape it off, but the lower layers came off with it, and 
whatever was there is now gone forever. 

d



	


	Group: dogme
	Message: 5391
	From: djn@d...
	Date: Do Nov 13, 2003 6:47 

	Subject: Re: Re: Writing in Dogme


	David,

Well, you've certainly given us "in dogme" an example of some angry writing. You don't 
believe in taking people gently by the hand and trying to show them what you take to be 
the error of their ways, do you? Do you find your rip, smash, bang, snarl, roar approach 
works well in teacher training?




Dennis



	


	Group: dogme
	Message: 5392
	From: djn@d...
	Date: Do Nov 13, 2003 7:05 

	Subject: Re: The Achievement Gap


	Rob,

There were no details given and it was only a short news item (about English kids 
arriving at school unable to speak 'properly' and concentrate).

There was nothing about this item on the BBC website yesterday.Perhaps the Guardian 
featured it.

All schools - I quote the report again - were being sent a pamphlet/document with 
suggestions for teachers of the kind of work they could do to put things right.

Dennis



	


	Group: dogme
	Message: 5393
	From: sean sheriff
	Date: Do Nov 13, 2003 3:46 

	Subject: In Defense of David Hogg


	I think some of the criticism of David's "racist" class is a little over the top. I also think, not knowing his situation or his students, we should give him the benefit of the doubt as regards what works in his classes. 

I work at a technical university where students are forced to take English. They give the impression of not being terribly interested. Here's a scenario that has played itself out many times:

Teacher: What do you want to talk about today?

Students: Nothing. 

(I am not exaggerating. This is a direct quote: "We don't want to do anything" [translated from the Spanish])

Yes, I could ask "why?" etc., etc., but I've seen the bored shifting in their seats, the heads going down to rest on the desk, and other manifestations of tuning out. I think it's OK to say something like "Yesterday I read in the newspaper that a group of illegal immigrants were deported without a hearing. What do you think about that?" 
I don't see how this could be considered anti-dogmetic. It's the kind of thing you might talk about with one of your English-speaking colleagues at lunch time. If there is a "hot" issue that you think your students might respond to, why not use it? (Fiona mentioned a great class where her students debated the proposed metro in Seville.) After all, if the students are "empowered", they have the option of refusing to engage in discussion of any topic that the teacher might care to raise. The rules of chastity notwithstanding, I'd like to think that our class style doesn't mean that the teacher can't bring anything up; rather, that the students are granted an equal opportunity to "bring things up".

I'll give you another personal example: At the start of the semester, I asked the PET students what they wanted to do in class. Many of them said songs. I told them no problem, just tell me which songs you'd like, and we'll "do" them. It's almost the end of Week 6, and not one student has given me any songs (they could either bring them in or we could - ahem - procure them from the Internet). I haven't - so far - used any songs in class, but I can't see what would have been so evil about bringing in one of my own. Who knows, maybe they'd scoff at it and say "Teacher, tomorrow we'll bring in some REAL music." 

One more thing: When my students express racist or sexist opinions, I sometimes tell them I disagree with them and why. I admit it's very difficult at times, but I try not to call them A-holes :-)

OK, I'm going back to lurking.

SEAN


---------------------------------
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	Group: dogme
	Message: 5394
	From: Justin Ehresman
	Date: Do Nov 13, 2003 9:32 

	Subject: business movies


	I was just surfing for movies for my business English classes and came across these sites on 'business movies'. Seems pretty good.

Justin in Berlin


http://www.bcentral.com/articles/wuorio/157.asp

http://www.askmen.com/money/professional/18_professional_life.html

http://www.forbes.com/2002/12/16/cx_da_1216bizmovies.html



==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================
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	Group: dogme
	Message: 5395
	From: Tom Topham
	Date: Do Nov 13, 2003 7:58 

	Subject: Lesson 1


	Disclaimer: long narrative of my first lesson with a new class. There is no 
exciting bit that ties it up at the end, if your time is limited you might 
skip this message.

Lesson 1

I want to experiment with my new class, to discover whether it is possible 
to be truly learner-centered and learner-driven with post-Soviet Kyrgyz and 
Russian adults. There are 12 on the register, some of them students I had 
last year. Ages mid 20's - mid 40's. Students and professionals. Mostly 
Kyrgyz, some Russian.

For lesson 1 I am always nervous, and before the class today it was a 
conscious effort to avoid dreaming up / digging out "activities" that would 
fill the 2 hours this evening.

I wanted the group to get a true feel for how I imagined our lessons would 
be: interactive, lots of natural and authentic discussion, with minimal 
external material and no pre-established syllabus, learners controlling the 
agenda to as great an extent as possible. But how to start? I'll have to 
control the agenda at least here in the beginning.

This is what I decided on, in the end. On a large poster paper sheet, I 
wrote Advanced English 2003/04 Syllabus up at the top. This would be my 
prop, tangible evidence of my lack of set plan for our course. On cards I 
wrote these: MATERIALS, TEACHER, LEARNER, the English language, motivation, 
goals/objectives. Getting the students to visualize/draw/discuss a schema 
that these terms fit into would be the starting point for a discussion about 
the course. So I wasn't entirely naked going in, but I was wearing just the 
skimpiest little g-string by my normal standards.

I started with the question "Why are you here?". A few minutes in pairs 
(start by finding that out, then ask partner whatever follow up seems 
appropriate). In open class summary:

"To improve my English, I feel with no contact it is falling down." (about 3 
or 4 like this)
"To be frank, I want to move to a foreign country such as Britain or the USA 
some day." (1)
"I enjoyed your lessons last year, I joined when I heard you'd do a course 
this year." (2)
"I want to get a better job." (1)

Then I pulled out the props. "I think it would be worthwhile to come to an 
understanding with each other about what our lessons will be like. So, 
let's consider, what is necessary for a course, for a lesson, to take 
place?"

A bit of stunned silence. An unusual question for the start of a course, 
after all. But finally, one student says "teacher, students, time and 
space." Nervous laughter from the others. "Yes, I have here on my cards 
teacher and learner. I haven't included time and space, maybe that's a bit 
philosophical, or we can just take it for granted? But given time and 
space, learners and teachers, what else do we need?" They come up with the 
rest of my list, plus "participation" and "syllabus", which get stuck on 
cards and added to the ones I've prepared. (side note: here I am 15 minutes 
into lesson 1, actively filtering their contributions, selecting appropriate 
and inappropriate ideas by validating some with inclusion on cards and some 
not, counter to my principles and intentions)

So then I explain the task (create a schematic with these elements, to 
describe a lesson / course).

One of the (new) students seems a little bemused, finished his solo prep 
very quickly and also very quick discussing with his partner. (my inner 
voice: "I think he is waiting for the real lesson to start! Sorry, buddy, 
this is the real lesson, but if you think it sucks, best you realize that 
today and not two weeks from now." By the way, don't worry, my inner voice 
tends to be pessimistic like that most of the time, not just specially at 
that moment.)

In open class feedback, one group who seems quite eager gets my nomination 
to stick the cards on the whiteboard and talk through their group's ideas. 
Over the course of the next few minutes discussion, we see that with minor 
differences they have all built the same diagram, with these features:

-the teacher brings a set of language/teaching goals and objectives to the 
lesson
-the teacher brings materials to the lesson for the learners to use
-the teacher has a syllabus that gives the teaching goals
-the students have motivation to learn, and they participate

Yes, that's more or less what I expected they would say. If I had whipped 
out "Advanced Matters" or one of the other 20 books on the shelf 2 meters 
away, we could have turned to page one and I don't think they would have 
been phased at all. For those who were new to me as ateacher, it likely 
would have been a welcome relief from this guy with all his strange 
questions.

But that would have been unsatisfactory to me, so for selfish reasons I 
didn't do that. I want my work to be interesting, and I need to believe in 
what I am doing.

Instead, I tell them that yes I do have a syllabus, and would they like to 
see it? I explain why it's blank, how I can't teach to their needs with a 
pro-active sy;llabus, that we'll fill it in as we see what we've learned, 
retrospectively. I really wish I had videoed this lesson because I'd love 
to strip away some of my subjectivity at this point. I was feeling pretty 
damn naked, a little too naked for a first lesson, and they seemed a mix of 
confused, confronted, floored. "Think about my syllabus over the break, I'd 
really like to hear your opinions on it in a few minutes."

Over the next half of the class, I raise my objections to their proposed 
schema. We come to agreement that the language syllabus will be 
retroactive. What about materials? Where will they come from? If I need to 
supply them all, where shall I find them? How should I select them? Think, 
pair, open class... Some more laughter about these simple, crazy questions 
during the pairwork but it sounds a bit happier and friendlier now. One 
student seems a bit concerned at my apparent lack of pre-planning. She 
suggests I try searching for "Advanced English syllabus" on the internet. 
Other students suggest I search by topic to find interesting articles. 
"Interesting for me?" "For us, you can first give us a long list that we can 
choose from." I feel we are getting somewhere and decide not to push the 
obvious next step today.

In the last 15 minutes they wrote a summary. A couple grammar questions for 
me, then I collected them for detailed analysis.

"What about homework?" I ask.

"No time for homework" (5-6 responses)
"We should know the next lesson's topic in advance, to mentally prepare and 
maybe look on the internet" (1)
"In all my other classes we had homework, I think it's useful." (2)

"What about the topic for next lesson?" I ask.
They all seem like they would rather I just chose. No volunteers.
"OK, the topic will be Iraq." I say.
"Why?"
"I heard Damira mention it in one of her examples today, one of you said we 
could discuss news events, and it interests me." I say.

One guy wants to discuss SARS next time. Why SARS we ask. Apparently (so 
he says) somebody says it was a conspiracy to divert attention from the war 
in Iraq. I'm trying to re-process what the student just said, whether HE 
believes this (and is some sort of whacky crackpot), or if this is just 
something he heard in the news.

"Yeah, the media is controlling it all." someone else volunteers. Two 
conspiracy theorists, in a group of nine? I decide to retake the floor and 
shift the topic. These were the first two entirely student-generated topics 
/ suggestions in the course, I have more or less rejected them.

"So, how about the rest of you, how about Iraq next time?"

A few seem happy with that, some ambivalent, a couple of them look like Iraq 
is not top of their lists. We reach a compromise: next Tuesday the topic 
will be whatever was in the news Monday night.

"So for those of you who want to discuss Iraq, let's hope there is a big 
explosion there on Monday." Only a couple of them get my joke, tough crowd. 
"But hey, look at the time, buh-bye for now, see you in a few days!"

During open class I suppose I spoke 80% of the time. Split of lesson time: 
60% open class talk, 30% pair/group talk, 10% silent prep time / writing. 
Semi-circle of chairs with those flip-desk thingies, I sit on the extreme 
left wing most of the time.

I just finished the lesson, still hard to say how it went. Maybe too soon, 
best see how the group develops over a few days.
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	Group: dogme
	Message: 5396
	From: Sue Murray
	Date: Do Nov 13, 2003 11:25 

	Subject: Re: Re: It is difficult sometimes


	Shaun writes:
>They need it all explained and packaged so they
> can go away and open their textbooks and see what they should have
> learned in the class.

> Whether we are saelmen, entertainers, facilitators or whatever the
> learners see us as teachers and expect us to stand up at the board or
> have their books open and dictate to them what to learn

The difference may be subtle, but just in case it's of any use;
with adults, I've so far found that provided students
have a 'retrospective syllabus' - eg, 'official' notes or commentaries and
summaries which are regular and organized - they don't get bouts of
hankering after text books and stuff; not saying this is an answer or a
panacea, just what seems to satisfy that (understandable?) 'learning
reference map' urge/need for something tangible, in my experience;

and it suits me, cos at least in this form a 'tangible reference/record'
is what the students themselves have wanted to learn and wanted to
talk about; so they ARE basically running the show, but, in those moments
when even the most dogme like student might want to 'see' a guiding light to
reassure them they're 'on course', or they've made progress, they don't
*feel* there's nothing to show for it all or nothing to
'hold onto' or that they're all at sea without a compass;
(and it also seems to generally guarantee that even the most
pushed-for-time or the laziest student will do at least some reading
between classes .....)

but with teens (and if I'm recalling right, Shaun, you work a lot with
teens?? I remember you saying you like working with them anyway!) I find
it's a little different, perhaps because, as you say, they're so used to
working with text books, and often being 'told what to learn', in a
classroom; sometimes I find this can mean they're delighted to 'do it' in
textbookless/more learner generated ways; other times I find they like the
opportunity to 'measure themselves' against a book every now and then,
because that's part of their 'paradigm' and part of what they expect to be
able to do with what they're learning; depends on the class; but I do find
that things have changed somewhat here because of internet and wider access
to and availability of material - and often enough the teenage students know
more than the teacher, let alone the textbook ......
:)
Sue

> Tom amd Dave
> I am no way saying I am against the dogme way of teaching. In fact
> I'm all in favour.
> I think if your motivated to teach this way then it clearly rubs off
> on your students. Sometimes a little explaination about the why you
> are teaching this way help learners make the move from the apporach
> where students are told what to learn.
> However, isn't it funny that after sometime of them going along with
> this way that you can see it in their eyes that they expect you to do
> something, they don't have to actually say it. Haven't you come
> across this yet? To "teach"in the formal traditional sense. They are
> conditioned to this way and find dogme teaching over the long term
> does not fit in with what their expectations of a teacher's role
> Those who do except this way I think are hooked. I teach groups as
> well as one on one. The one one one classes can really see it's
> benefit but groups can be more complicated.
> Groups don't sometimes see the method or approach as they have been
> used to hearing over the past many years. Making the switch for some
> of them is too much. They need it all explained and packaged so they
> can go away and open their textbooks and see what they should have
> learned in the class.
> Whether we are saelmen, entertainers, facilitators or whatever the
> learners see us as teachers and expect us to stand up at the board or
> have their books open and dictate to them what to learn. That is why
> so many people find dogme sometimes difficult to deal with.
> I don't but making this change can be a right battle sometimes. I
> like a good fight anyway so will keep going
> Shaun
>



	


	Group: dogme
	Message: 5397
	From: midill@a...
	Date: Do Nov 13, 2003 2:27 

	Subject: Re: In Defense of David Hogg


	Sean,

I think your approach is refreshing. The dogmie purists who think a teacher 
can't bring up a topic for cinsideration, I think, are carrying their beliefs 
to extreme. 

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5398
	From: tom_topham
	Date: Fr Nov 14, 2003 3:19 

	Subject: lesson one


	Disclaimer: long narrative of my first lesson with a new class. There
is no exciting bit that ties it up at the end, if your time is limited
you might skip this message.

Lesson 1

I want to experiment with my new class, to discover whether it is
possible to be truly learner-centered and learner-driven with
post-Soviet Kyrgyz and Russian adults. There are 12 on the register,
some of them students I had last year. Ages mid 20's - mid 40's. 
Students and professionals. Mostly Kyrgyz, some Russian.

For lesson 1 I am always nervous, and before the class today it was a
conscious effort to avoid dreaming up / digging out "activities" that
would fill the 2 hours this evening. 

I wanted the group to get a true feel for how I imagined our lessons
would be: interactive, lots of natural and authentic discussion, with
minimal external material and no pre-established syllabus, learners
controlling the agenda to as great an extent as possible. But how to
start? I'll have to control the agenda at least here in the beginning.

This is what I decided on, in the end. On a large poster paper sheet,
I wrote Advanced English 2003/04 Syllabus up at the top. This would
be my prop, tangible evidence of my lack of set plan for our course. 
On cards I wrote these: MATERIALS, TEACHER, LEARNER, the English
language, motivation, goals/objectives. Getting the students to
visualize/draw/discuss a schema that these terms fit into would be the
starting point for a discussion about the course. So I wasn't
entirely naked going in, but I was wearing just the skimpiest little
g-string by my normal standards.

I started with the question "Why are you here?". A few minutes in
pairs (start by finding that out, then ask partner whatever follow up
seems appropriate). In open class summary:

"To improve my English, I feel with no contact it is falling down."
(about 3 or 4 like this)
"To be frank, I want to move to a foreign country such as Britain or
the USA some day." (1)
"I enjoyed your lessons last year, I joined when I heard you'd do a
course this year." (2)
"I want to get a better job." (1)

Then I pulled out the props. "I think it would be worthwhile to come
to an understanding with each other about what our lessons will be
like. So, let's consider, what is necessary for a course, for a
lesson, to take place?"

A bit of stunned silence. An unusual question for the start of a
course, after all. But finally, one student says "teacher, students,
time and space." Nervous laughter from the others. "Yes, I have here
on my cards teacher and learner. I haven't included time and space,
maybe that's a bit philosophical, or we can just take it for granted?
But given time and space, learners and teachers, what else do we
need?" They come up with the rest of my list, plus "participation"
and "syllabus", which get stuck on cards and added to the ones I've
prepared. (side note: here I am 15 minutes into lesson 1, actively
filtering their contributions, selecting appropriate and inappropriate
ideas by validating some with inclusion on cards and some not, counter
to my principles and intentions)

So then I explain the task (create a schematic with these elements, to
describe a lesson / course).

One of the (new) students seems a little bemused, finished his solo
prep very quickly and also very quick discussing with his partner. 
(my inner voice: "I think he is waiting for the real lesson to start!
Sorry, buddy, this is the real lesson, but if you think it sucks,
best you realize that today and not two weeks from now." By the way,
don't worry, my inner voice tends to be pessimistic like that most of
the time, not just specially at that moment.)

In open class feedback, one group who seems quite eager gets my
nomination to stick the cards on the whiteboard and talk through their
group's schema. Over the course of the next few minutes discussion,
we see that with minor differences they have all built the same
diagram, with these features:

-the teacher brings a set of language/teaching goals and objectives to
the lesson 
-the teacher brings materials to the lesson for the learners to use
-the teacher has a syllabus that gives the teaching goals
-the students have motivation to learn, and they participate

Yes, that's more or less what I expected they would say. If I had
whipped out "Advanced Matters" or one of the other 20 books on the
shelf 2 meters away, we could have turned to page one and I don't
think they would have been phased at all. For those who were new to
me as ateacher, it likely would have been a welcome relief from this
guy with all his wierd questions.

But that would have been unsatisfactory to me, so for selfish reasons
I didn't do that. I want my work to be interesting, and I need to
believe in what I am doing. 

Instead, I tell them that yes I do have a syllabus, and would they
like to see it? I explain why it's blank, how I can't teach to their
needs with a pro-active sy;llabus, that we'll fill it in as we see
what we've learned, retrospectively. I really wish I had videoed this
lesson because I'd love to strip away some of my subjectivity at this
point. I was feeling pretty damn naked, a little too naked for a
first lesson, and they seemed a mix of confused, confronted, floored.
"Think about my syllabus over the break, I'd really like to hear your
opinions on it in a few minutes."

Over the next half of the class, I raise my objections to their
proposed schema. We come to agreement that the language syllabus will
be retroactive. What about materials? Where will they come from? If
I need to supply them all, where shall I find them? How should I
select them? Think, pair, open class... Some more laughter about
these simple, crazy questions during the pairwork but it sounds a bit
happier and friendlier now. One student seems a bit concerned at my
apparent lack of pre-planning. She suggests I try searching for
"Advanced English syllabus" on the internet. Other students suggest I
search by topic to find interesting articles. "Interesting for me?"
"For us, you can first give us a long list that we can choose from." 
I feel we are getting somewhere and decide not to push the obvious
next step today.

In the last 15 minutes they wrote a summary. A couple grammar
questions for me, then I collected them for detailed analysis. 

"What about homework?" I ask.

"No time for homework" (5-6 responses)
"We should know the next lesson's topic in advance, to mentally
prepare and maybe look on the internet" (1)
"In all my other classes we had homework, I think it's useful." (2)

"What about the topic for next lesson?" I ask.
They all seem like they would rather I just chose. No volunteers.
"OK, the topic will be Iraq." I say.
"Why?"
"I heard Damira mention it in one of her examples today, one of you
said we could discuss news events, and it interests me." I say.

A few seem happy with that, some ambivalent, a couple of them look
like Iraq is not top of their lists. We reach a compromise, next
Tuesday the topic will be whatever was in the news Monday night. 

"So for those of you who want to discuss Iraq, let's hope there is a
big explosion there on Monday." Only a couple of them get my joke,
tough crowd. "But hey, look at the time, buh-bye for now, see you in
a few days!"

During open class I suppose I spoke 80% of the time. Split of lesson
time: 60% open class talk, 30% pair/group talk, 10% silent prep time /
writing. Semi-circle of chairs with those flip-desk thingies, I sit
on the extreme left wing most of the time.

I just finished the lesson, still hard to say how it went. Maybe too
soon, best see how the group develops over a few days.



	


	Group: dogme
	Message: 5399
	From: DAVID HOGG
	Date: Fr Nov 14, 2003 12:08 

	Subject: Re: business movies


	Hi Justin.

I haven't checked out those websites, so what I'm about to say might not be 
news to you.

My favourite-of-favourites is Glengarry Glen Ross. The seven minutes where 
Alec Baldwin gives the salesteam his intense, polished humiliation routine 
is dynamite.

"A.B.C.: Always be Closing, Always Be Closing. Always. Be. Closing. You got 
that, you f******? [...] A.I.D.A. Attention, Interest, Decision, Action: Do 
I have your attention? I know I do because it's f*** or walk: you close or 
you hit the bricks".

And so on. Lovely stuff. Another great one, which is much overlooked is the 
wonderful scene in Sidney Lumet's "Network" where media corporation Big 
Chief Ned Beaty takes newscaster-come-atheistic-televangelist Peter Finch 
(playing Howard Beale) into his office for a dressing down:

"I started out as a salesman, Mr Beale. [...] People tell me I could sell 
anything. I'm going to try to sell you something, Mr. Beale." The lights 
dim. "YOU HAVE MEDDLED WITH THE FORCES OF NATURE MR BEALE, AND YOU MUST 
ATTONE". Etc, etc. Beatty goes on to rant about how there are no Russians, 
there are no Arabs, there are only dollars. He analyses economic activity 
using metaphors of nature and the cosmos, which is a captivating idea in and 
of itself.

And at the end of all that, Finch's character admits that he has "heard the 
voice of God" and Beatty tells him, calmly, hand on Finch's shoulder in the 
semi-darkness: "You may just be right". Whereupon Finch earned his Oscar 
(for what that's worth), and became the first and so far only actor to ever 
do so posthumously. A bit of trivia that students may or may not be 
interested in.

And of course, there's the spectacular "Greed is good" speech from Wall 
Street.

And then there's Tom Cruise's powerful (though not strictly 
"business-related") conference presentation in PT Anderson's "Magnolia", 
where he boldly declares... [No, I can't write that here because there would 
be more asterisks than actual letters; go dig out the movie for yourself and 
check it out].

I hope some of this is helpful, Justin.

Best regards always,
D.


>From: Justin Ehresman <justinehresman@y...>
>Reply-To: dogme@yahoogroups.com
>To: dogme group <dogme@yahoogroups.com>
>Subject: [dogme] business movies
>Date: Thu, 13 Nov 2003 01:32:45 -0800 (PST)
>
>I was just surfing for movies for my business English classes and came 
>across these sites on 'business movies'. Seems pretty good.
>
>Justin in Berlin
>
>
>http://www.bcentral.com/articles/wuorio/157.asp
>
>http://www.askmen.com/money/professional/18_professional_life.html
>
>http://www.forbes.com/2002/12/16/cx_da_1216bizmovies.html
>
>
>
>==========================
>Justin Ehresman
>Wittstockter Str. 9
>10553 Berlin Germany
>Home: (49)30-530-11911 Fax: (49)30-530-11909
>Mobile: 0171-4245-257 e-mail: justinehresman@y...
>==========================
>
>---------------------------------
>Do you Yahoo!?
>Protect your identity with Yahoo! Mail AddressGuard
>
>[Non-text portions of this message have been removed]
>
>

_________________________________________________________________
MSN 8 helps eliminate e-mail viruses. Get 2 months FREE*. 
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	Group: dogme
	Message: 5400
	From: djn@d...
	Date: Fr Nov 14, 2003 8:49 

	Subject: Re: lesson one


	Tom,

1. Much enjoyed reading your account - especially the asides!
2. Personally find these accounts of lessons very worthwhile - particularly when they 
are followed by list members writing in to say: At that point why did/'nt you.....?
3. (Repeat plus offer) As long as you (= anyone on the list) pay fare, offer 
accommodation, I'll gladly come and make dogme hand-held video camera 
documentary of you teaching first or any other lesson. A collection of such videos could 
be used as a basis for discussion, analysis, research, blackmail etc.

One question, one comment.

Question
-----------

Tom, did you have some blank cards to write down student suggestions that you had 
not thought of? If not, why not? (Go back two places. Do not pass GO. Do not collect 
prize.)

Comment
----------

(Prompted, also, by Sue's posting)

Isn't it sensible for us to accept, especially at the start of a course when teacher and 
students don't know each other or each other's ways, learners' wish for a PLAN, a 
SYLLABUS i.e. (interpretation) a sign that the teacher is serious and 'prepared.'

Of course I'm not proposing that students should be misled, but it is possible to set out
a dogmeists prnciples, moves, mind sets - whatever - on cards, on the board so that an 
important first impression comes across: "This guy(ess) knows wha (s)he is up to. I don't 
follow yet what (s)he means, but (s)he isn't just some ssip-artist without a clue."


Dennis



	


	Group: dogme
	Message: 5401
	From: diarmuid_fogarty
	Date: Fr Nov 14, 2003 8:33 

	Subject: Dogme research


	A friend of mine had just received 85% on her Trinity Diploma 
Developmental record. I thought I'd share this with you, not just so 
she gets an inflated ego, but because the record was about her 
implementation of dogme in the classroom. I'm just about to upload it 
to the files section, so feel free to read.

Diarmuid



	


	Group: dogme
	Message: 5402
	From: djn@d...
	Date: Fr Nov 14, 2003 8:12 

	Subject: REV: Note on book on prosody


	(CETEFL & dogme)

Just reading a book recommended in a recent IATEFL publication that promises to be 
accessible and enlightening:

++++++++++++++++++++++++++++++++++++++++++++++++
The Music of Everyday Speech: Prosody and Discourse Analysis
++++++++++++++++++++++++++++++++++++++++++++++++

Ann Wennerstrom, OUP ISBN 0 19 5143221

-----

The price of a meal and glass of wine? 22.50 sterling.

-----

This isn't a book that will help much for the first lesson on Monday or the last on Friday, 
but it sensitises the reader to "language features that play a role in communication, 
whether participants are aware of them or not."

Three short quotes from the introduction to give you an impression of what the book 
promises.

(1) "Prosody is a general term encompassing intonation, rhythm, tempo, loudness, and 
pauses, as these interact with syntax, lexical meaning, and segmental phonology in 
spoken texts."

(2) "...the purpose of this book : to provide discourse analysis with an accessible 
account of the prosody of English, which is systematically based on phonological theory 
but understaandable to those without a background in phonology or phonetics."

(3) "I will argue that snce prosody is alwas present in spoken discourse, it is not merely 
an added flourish or superimposed feature but central to a full understanading of any 
spoken text. Moreover, I believe that since prosodic meaning is manifest at the 
discourse level, discourse analysis as a field is poised to make an important 
contribution to the understanding of prosodic meaning."

Dennis
-----



	


	Group: dogme
	Message: 5403
	From: Tom Topham
	Date: Fr Nov 14, 2003 10:46 

	Subject: Re: lesson one


	>Question
>-----------
>
>Tom, did you have some blank cards to write down student suggestions that 
>you had
>not thought of? If not, why not? (Go back two places. Do not pass GO. Do 
>not collect
>prize.)

You betcha. I was kind of hoping they would bring more into it, but as a 
first activity/discussion maybe it seemed too abstract or hypothetical.



>
>Comment
>----------
>
>(Prompted, also, by Sue's posting)
>
>Isn't it sensible for us to accept, especially at the start of a course 
>when teacher and
>students don't know each other or each other's ways, learners' wish for a 
>PLAN, a
>SYLLABUS i.e. (interpretation) a sign that the teacher is serious and 
>'prepared.'
>
>Of course I'm not proposing that students should be misled, but it is 
>possible to set out
>a dogmeists prnciples, moves, mind sets - whatever - on cards, on the board 
>so that an
>important first impression comes across: "This guy(ess) knows wha (s)he is 
>up to. I don't
>follow yet what (s)he means, but (s)he isn't just some ssip-artist without 
>a clue."
>

Yes, I think that might have been helpful. I think there was some value, 
for some of the group, in the discussion about my objections to their 
scheme, and my logical and eloquent (everything is relative) arguments made 
it clear there was SOME sort of method to my madness. Just that it is a 
completely alien and perhaps even threatening method. Indira (likes 
homework, wanted me to get a syllabus from the internet) in particular - 
she's older and most of her education likely in Soviet times... We'll have 
to see how things spin out (and how many show up!) next time.

_________________________________________________________________
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	Group: dogme
	Message: 5404
	From: Jane Arnold
	Date: Fr Nov 14, 2003 12:43 

	Subject: ego boundaries


	Sue was writing about how some students need something tangible-textbook 
or otherwise- to hold onto. I think this question, which connects with 
learner differences, may also be related to the matter of ego 
boundaries/tolerance of ambiguity. Madeline Ehrman has written about 
this from the point of view of language consultant/clinical 
psychologist. She says:
"In order to mediate between internal drives (unconscious wishes, needs, 
fantasies) and the external environment, the ego is to some degree apart 
from both and at the same time is influenced by both. The separation is 
maintained by boundaries that delineate "me" from"not me"." Thick 
boundary people put things in orderly categories, are often unreceptive 
to new ideas, information, don't like what makes them tolerate too much 
ambiguity. The Thins don't make clear distinctions among internal 
states (thinking and feeling not always distinct processes, very open to 
intuition, may even want ambiguity). (Too extreme in either case is not 
good for learning situations.) So if we accept that different people 
are, just that, different and if we take the implications from ego 
boundary construct into consideration, it seems likely that a lot of 
students will really enjoy a class where there is no textbook, no 
obsession with grammar rules, etc. And those of us who are interested 
in this list and relate to the dogme idea to a greater or lesser degree 
will also feel happy that way. BUT there will also be students (thick 
boundaries???) who need the order that some sort of organized something 
offers them. (If we don't give it, they will probably create it on 
their own - which may actually have advantages.)
I think one of the main things teachers can get out of learning styles 
studies is that we need to be aware that our best way may not be the 
best way for everyone. If we forget this, we may be causing unnecessary 
learning problems for some students.

>
> ADVERTISEMENT
> click here 
> <http://rd.yahoo.com/SIG=12cc1gren/M=267637.4116732.5333197.1261774/D=egroupweb/S=1705043336:HM/EXP=1068882964/A=1853619/R=0/*http://www.netflix.com/Default?mqso=60178356&partid=4116732> 
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service 
> <http://docs.yahoo.com/info/terms/>.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5405
	From: Tom Topham
	Date: Fr Nov 14, 2003 3:27 

	Subject: Re: Lesson 1


	>Disclaimer: long narrative of my first lesson with a new class. There is 
>no
>exciting bit that ties it up at the end, if your time is limited you might
>skip this message.
>
sorry this accidentally got posted twice.
Tom

_________________________________________________________________
The new MSN 8: smart spam protection and 2 months FREE* 
http://join.msn.com/?page=features/junkmail 
http://join.msn.com/?page=dept/bcomm&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca


	


	Group: dogme
	Message: 5406
	From: Richard Cusick
	Date: Fr Nov 14, 2003 5:34 

	Subject: Re: lesson one


	Tom,
Enjoyed lesson one very much. I had a professor in
grad school (in the U.S.) who was very much in
agreement with you philosophically. And his class was
the one I enjoyed the most of all my grad classes.

But being a student is an odd thing: what can seem
supremely enlightening at the time can, 10 years out,
seem a bit too abstract.

Here's the thing: when I became a teacher myself, I
realized I did not have the preparation to teach
phonetics, translation theory, and morphology --
solidly, at least.

And now, teachers who can teach these subjects well
are the ones I esteem most highly...and the ones my
Eastern European students esteem the most too. Not
only because it's hard, but because it will hold up 10
years down the line. Don't get me wrong: my E.E.
students appreciate the dogme I bring into class. But
increasingly, I -- and other Western teachers -- are
beginning to be seen as, for lack of a better word,
"special" teachers. Innovative, certainly, and daring,
yes, but not in the same class as those who can teach
language teaching from a linguistic perspective.

Richard

__________________________________
Do you Yahoo!?
Protect your identity with Yahoo! Mail AddressGuard
http://antispam.yahoo.com/whatsnewfree


	


	Group: dogme
	Message: 5407
	From: Robert M. Haines
	Date: Fr Nov 14, 2003 5:48 

	Subject: Lessons and Syllabi


	One way to possibly accommodate the differences in how each student relates to lessons in particular and courses as a whole (Jane's post on ego boundaries) is to encourage/suggest/model individual syllabi recorded in learner journals. Each learner writes down an account of the lesson as part of a retroactive syllabus.

There could be points of comparison throughout the course, at the end or both. A single syllabus could be negotiated if students think they need a unified version of what seem to them scattered bits.

To me, this is a more (not by comparison with any posted approach mind you) dogmetic approach to recording classroom activity and interaction because it allows for individual learner perspectives in a reflective environment, requires use of English, e.g. writing the syllabus, reading others if need be, talking and listening during discussions and allows for flexibility in how much focus there has to be on the syllabus (the periodic or eventual comparison mentioned above) . 

This approach to a retroactive syllabus also creates an authentic information gap for learners to fill with discussion, reading and their own cognition.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5408
	From: Diarmuid Fogarty
	Date: Sa Nov 15, 2003 7:26 

	Subject: Writing, Dogme and the rest


	Well, my request for writing ideas certainly didn't get the kind of replies I was expecting. I can understand that some people were more concerned with the poster that I took down, but could we focus on the request for help bit! The message of the poster was discussed and we've had a few useful classes out of it (culminating in the class reading and...it would seem...enjoying the poem "Dulce Et Decorum Est" before attempting to write a translation of it), but I'm still out for ideas to incorporate written dogme into what is a largely oral class.

I've managed to set up some talkboards for my students so they can write out of class, but any ideas for reliable activities that you slot in to your classes at any moment. Writing summaries, sure. But more, more, more. Please.

Tom, I'm waiting with bated breath for any feedback from my reply to your questions. Was it dogme? What prompted your question? 

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5409
	From: lifang67
	Date: Sa Nov 15, 2003 5:18 

	Subject: Mindmapping and Brainstorming


	On Thursday night we tackled the topic of mindmapping and 
brainstorming. First, the grads showed me exactly what they meant.

Immediately it transpired that they all meant very different things. 
Iju, for example, put up the word "sea animals" and then 
listed "starfish", "tuna", "seal", "whale", and "dolphin" as radial 
spokes from the central superordinate concept. She then elicited 
(and got) intermediate concepts, such as "animals we eat", "big 
animals", and "small animals" which she indicated by putting the 
word in trianglar, square or circular shapes.

Eunryeong was very different in the way she laid things out. She 
started with "fish", progressed to other kinds of seafood we eat, 
and then listed how they were eaten (with fingers or forks or what 
have you) and then talked about how they were cooked and then how 
they were caught. 

Her explanation was that the teacher had to deal with whatever the 
learners threw up on the board, and had to make them into some kind 
of coherent whole. Since the children were throwing up everyday 
experience, she could not shoehorn them into concepts, and had 
instead to give them a more horizontal and less vertical structure.

Now, one way to look at these two approaches is that Iju is being 
highly deductive, giving an abstract concept first and then deducing 
concrete examples, and trying to allow scientific concepts to form 
(and failing, since the children provided what Vygotsky would 
call "complexes", based on "one thing and another" rather than some 
common, internally shared essentialist definition). 

Eunryeong is of course much more inductive, and bottom up, working 
only with the material at hand, and being careful never to pre-empt 
it. Sure enough, her material has none of the paradigmatic 
hierarchic structure of Iju's ("A dolphin is a kind of whale is a 
kind of sea animal") and instead has a more syntagmatic, narrative 
structure ("I catch the fish and then I cook it and then I eat it 
with a fork").

Why? Oh, Iju is basically a science teacher, and she's trying to use 
English to bring off a science class, while Eunryeong has younger 
kids, to whom the distinction between fish and mammals is 
irrelevant. So Iju is trying to get her kids to understand the 
difference between a fish and a whale (dolphins, in Korean, are a 
kind of whale). Eunryeong is more interested in the distinction 
between a fish and a starfish (you can eat the one and not the 
other). 

It goes without saying that both approaches are perfectly valid--in 
general, Dennis, I never roar or even growl at my grads, I'm far too 
busy just looking at what they bring me on video and trying to 
understand it. My point is that BOTH of them have a pedagogical 
agenda, that neither one is explicit, but both of them are 
recoverable from their classroom deeds.

Here's the punchline. Why, you may ask, all this seafood? Well, they 
were both "brainstorming" up to a textbook, as it happens a book 
written by a colleague of mine here at the university. Here it is:

Who are you?
I am Dolphin.
What can you do?
I can jump.

Who are you?
I am Whale.
What can you do?
I can swim.

Who are you?
...etc.

We are all special!

Is it a story? Or is it a description? That is, is the structure 
more like Iju's, or is it more like Eunryeong's?

Clearly, more like Iju's! It's highly deductive, based on the 
abstract concept of sea-animals, and producing exemplars in a highly 
mechanical way. The predominant form of textual organization is 
overwhelmingly paradigmatic rather than syntagmatic. In fact, 
this "storybook" is no story at all, but a grammar drill 
masquerading as a children's story. 

For this reason, it was MUCH more difficult for us to produce a 
mental representation of this "story" than of a much more complex 
narrative about the honeymoon of one of our grads (who, 
fortuitously, had gone scuba-diving in Thailand). With the 
honeymoon, one thing led to another. With the sea animal storybook, 
each "slot" led to a bewildering array of potential fillers.

So what? So I think there is no point in condemning or even 
criticizing either Iju or Eunryeong, who each have an approach 
completely suited to their goals. The best I can do is to make them 
more conscious of what those goals are and how they emerge from what 
they are doing.

But the situation is very much otherwise for my colleague upstairs 
who wrote the book on sea animals. He actually thought he was making 
the thing simple that way!

dk1



	


	Group: dogme
	Message: 5410
	From: whiningnaysayer
	Date: Fr Nov 14, 2003 10:45 

	Subject: Re: From The Grauniad Dogme list


	Sorry if this is a double posting, I'm new to this


In dogme@yahoogroups.com, sthornbury@w... wrote: Personally, I'm 
happy to let the nay-sayers whine away on their own patch. If they 
want to come on board and really engage in serious debate, they're 
welcome. Meanwhile they remain simply noises off. 

This shows considerably more contempt for the Guardian posters than 
they have generally shown for the dogmetists. The Guardian posters 
for the most part have mickey-taken the earnestness of dogme, saying 
from the start that they can find very little wrong with it, even 
that they agree though partly because it often states the obvious. I 
suspect you would find them fairly or even very "dogmetic" in the 
flesh. 

Nevertheless, just as I object to my morality being described 
as "Christian" so many people object to discovering that what they've 
been trying to practise, for many years in some cases, is now being 
preached. And the preacher, in this case the head-preacher, seems to 
lump all the non-believers together, and then proceeds to insult 
them. 

The Guardianistas, not a group generally famous for their reactionary 
illiberal position, seem to be objecting, too cynically it's true, 
more to the breathless language than to the content of this board. 
Perhaps they/we need to curb our suspicion of such fervour but it can 
hardly be called whining nay-saying or noises off when it's a bit of 
childish .... - taking from mostly sympathetic posters. And if you 
can't take childish ....-taking then you will seem every bit as 
sanctimonious as you stand accused of being. 

As you can guess, I am one of the baying (well whining) wolves who 
oddly enough read and enjoy the online Guardian TEFL pages when we 
really should be planning the next mindnumbingly pointless gapfill if 
we are as evilly and thoroughly non dogme as you seem to think. 

While it's harmless that dogmetists effectively hijack and then claim 
as somehow their own practices that I and many others have always 
tried to do, it's not so harmless to then implicitly accuse us of 
being everything that we have always sought not to be.



	


	Group: dogme
	Message: 5411
	From: Maria Jordano
	Date: Fr Nov 14, 2003 7:45 

	Subject: Re: Lessons and Syllabi


	Hi all, 

and how would you manage to teach with two books at
the same time? I mean... this year, and tomorrow will
be my first day of class, I will a class with half
Pre-intermedite level (and their own book, Inside Out)
and half Intermediate level (Intermediate Outside Out
too). Do you have ideas to teach in a more or less
dogme way?

I feel confused...

Kind regards, 

María 

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
Do you Yahoo!?
Protect your identity with Yahoo! Mail AddressGuard
http://antispam.yahoo.com/whatsnewfree


	


	Group: dogme
	Message: 5412
	From: Fiona
	Date: Sa Nov 15, 2003 9:28 

	Subject: "dogmetists"


	In two postings recently, there have been these global references 
to "dogmetists" - Rosemary mentioned the 'purists', and now (do I 
REALLY have to use your nick??) "Whin...Sayer" does something 
similar. It's rather like referring to some mass concept - like, say, 
Jelly Babies which are pretty indistinguishable apart from the odd 
colour variation. I suspect I might be part of that mass, but I 
really don't feel like it. I teach the way I do, and a lot of the 
ideas or "stances" come from this list, but this list isn't made up 
of high-priests and acolytes. It's made up of other teachers from 
Korea to Portland to Osnabrück to Krygystan (did I spell it right)to 
Manchester to Sao Paolo. What on earth do we have in common? A system 
of religious beliefs we've never discussed with anyone, certainly not 
as individuals? Oh, b*g off - you must be kidding?
The Guardian list refers to a post by dk in a way that sounds like a 
board of Higher Judges from the dogme list accused Mr Dwarf or Mr 
Rabbit of who knows what.
The Guardian list gets frequent flack from here too. But just as the 
dogmetics are hardly what we often seem to be accused of being, the 
whole Graunie list seems to be a bit of sparring between two or three 
people who ultimately seem to more or less agree. That kind of 
sparring goes on on this list too, from time to time, seems to be an 
inevitable part of cybergroups.

And do we really care? Nope. Not me. Who thinks what about whom and 
why? About as relevant as who you sleep with.

So. What ideas are there for Diarmuid's writing query? I'll put my 
thinking-teaching hat on.



	


	Group: dogme
	Message: 5413
	From: djn@d...
	Date: Sa Nov 15, 2003 9:29 

	Subject: Re: Writing, Dogme and the rest


	Diarmuid persists... :-)

"but I'm still out for ideas to
incorporate written dogme into what is a largely oral class.
..... any ideas for reliable activities that you slot in to
your classes at any moment. Writing summaries, sure.* But more, more, more.
Please."

Written dogme (I'm tring to think logically) can only be kosher if it comes from:

"the language that emerges from the needs, interests, concerns and desires of the 
people in the room."

Generic writing tasks that suggest themselves to me on the spur of the moment 
are:

1. Write down (1,2,3) words/phrases/sentences that describe what you feel, at 
this moment, about what Alfredo has just said.

2. Some of you look rather bored at the moment. Write down three (or any 
number of) sentences in answer to the question: "What I wish I was doing at the 
moment."

3. Write down ( No more than x words, lines - within x minutes) something you 
are very concerned about at the moment.

4. What or whom, right now, do you desire. .....Well, perhaps scrap that one.

5. Write down a list of things you need to do this weekend.

-----

A type of writing my students always enjoyed were so called TWAs - timed 
writing assignments. "In a moment I'm going to give you a topic to write about, a 
writing assignment.. You don't need to finish, but you must STOP, at the end of 
5/10/15 minutes."

A great first one is. "Everyone ready? Have you got something to write with and 
on.? .....WRITE! 

This inevitably produces a crop of fascinating bits and pieces including: "I look 
around the room and wonder what others are writing about. I can't think of 
anything"....."Last year we went on holiday to......" "I can't imagine what Mr. 
Diarmuid is thinking of. How can I write if he doesn't give me a topic?"

-----


* Why "Sure"?. Sounds very teacherly and prescriptive to me. At best, as an alternative: 
"Write down three facts you'd like to remember from what I just said."

-----

I believe in sharing, absolutely. Diarmuid, do you need my bank account number so we 
can share your salary? :-))

Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5414
	From: whiningnaysayer
	Date: Sa Nov 15, 2003 4:29 

	Subject: Taking it back


	Quite a lot of what I wrote last night now reads way over the top. 
Getting carried away in front of a computer is not uncommon, which 
may account for a lot of the merriment that dogme causes. The wild 
claims and accusations that I made don't stand up to any scrutiny in 
the cold light of day. The Guardian board is just a bit of cruel fun 
although it occasionally gets out of hand. ST's remarks probably 
weren't to be taken nearly so seriously either.

Perhaps though the dogme group, if such a thing exists, should note 
that the influence it could have, for example in course design, is 
clouded by the antagonism it somehow causes in the most sympathetic 
of people. Even the name seems to annoy people who normally have a 
well-developed appreciation of what is or isn't ironic. 

Anyway, I did get a bit too aireated but there's something about 
all this that my gut-reaction tries to reject, like a transplant. I 
hope that it's bullsh+t, which there's plenty of everywhere, and not 
sincerity that's getting up my nose.



	


	Group: dogme
	Message: 5415
	From: Sue Murray
	Date: Sa Nov 15, 2003 1:39 

	Subject: Re: Writing in Dogme


	back to Diarmuid's original question:
>Would anybody like to offer suggestions for how I could have
> incorporated writing into my class in a way that would not have been
> too intrusive

personally, in the particular class you describe, I see no reason to have
interrupted the seamless talk;

>but I'm still out for ideas to incorporate written dogme into what is a
>largely oral class.
>I've managed to set up some talkboards for my students so they can write
out
>of class, but any ideas for reliable activities that you slot in to your
>classes at any moment. Writing summaries, sure. But more, more, more.
>Please.

I don't know about 'reliable activities' (!), but here are a few things I
sometimes find helpful. (and now see that they're not that dissimilar from
Dennis's suggestions!) They're nothing new, of course, but suppose you
never know when something might jog a memory or an idea.

1) have a written conversation instead of an oral one; eg, you write a few
lines, either opinion or question related to the topic or discussion point
at hand, then put your sheet in the middle (on the
floor or on a central table/chair) and take another sheet to follow on from
what previous conversationalists have written; so
everyone's working with multi-conversational partners, back and forth at
random; the resulting conversations can then be walled for all to read and
follow up with further conversation/observations etc. (sometimes, especially
when it's the first time, students can be a little slow to get involved in
this, but I've nearly always found that after the first few minutes,
everyone gets engrossed)
(Nb 'centralising' the exchange point also naturallly adapts to individual
pace most of the time and avoids the 'bottlenecks' which can be a frequent,
and often stressful for some students, feature of passing to the person next
to you sort of thing)
2) instead of a summary, students expand on one particular chosen aspect
that interested them, expanding it, whether with personal opinion, or more
info, or more questions, whatever; just a paragraph or two. Can often be a
way of finding 'buried treasure' - points which got passed over/are worthy
of further investigation during discussion/conversation.
3) similar to above, but as an out of class task, optionally longer and with
optional further research into the aspect chosen.
4) free flow completely 'off the top of my head' let-go writing - just write
for, say, 5 minutes, without worrying about correctness or even coherence;
if you can't think of a word or phrase, leave a gap and continue; just keep
writing ...... this
can be related to a current discussion or study topic, or be totally ad hoc
and unfettered; a way of getting both ideas and, strangely enough, often
good language out; can often result in quite poetic stuff too, and
interesting, if often unintentional, 'language play';
5) initiating a topic: similar in a way to the above, but more focused and
controlled as a writing task; 5 or 10 minutes (depending on class) on, for
example, what 'travelling' means to me; students can then read out their
pieces and this often constitutes rich, diverse material to work with.
6) each student (or in pairs or 3s) decides on 3 words which best
encapsulate their view of the discussion so far; then write a haiku (or a
headline) around those words.

sure there's loads more (look forward to reading other ideas!)

a lot of students say they don't like (even hate!) writing, but I've found
that such students enjoy and get into the above writing tasks (with
the exception of number 3!), and can even turn out to be the most
productive writers.

Sue
----- Original Message -----
From: "diarmuid_fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, November 11, 2003 1:34 PM
Subject: [dogme] Writing in Dogme


> I've just come out of a very interesting class which began with the
> removal of a poster from the classroom wall announcing a
> demonstration against the visit of Emperor Bush to this Sceptr'd Isle
> and progressed onto Bush's "election", the British political system,
> privatisation, economics, the role of marketing etc. the talk
> generated by the topics ran seamlessly through three hours of
> classtime with myself talking for about two thirds (is there room for
> SLT?).
>
> As I left, I was reminded by a comment from Scott that in his view,
> dogme classes would have more writing than non-dogme classes. As it
> was, the only writing seemed to be either myself or the students
> writing down choice titbits of vocabulary.
>
> Would anybody like to offer suggestions for how I could have
> incorporated writing into my class in a way that would not have been
> too intrusive?
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 5416
	From: djn@d...
	Date: Sa Nov 15, 2003 12:41 

	Subject: Re: "dogmetists"


	Adding to what Fiona has just written...

I find the "Are you a true dogmeist?" question just a bit of harmless fun... "I believe in 
the chaste Scott and his self-confessed disciples [Name 3]".... The problem is, of
course, that some people seem to take it seriously. 

As I and others have written often enough, this list should be characterised, if at all, 
quite differently. I just don't know of another electronic discussion list that has, not 
always, but frequently, such worthwhile postings written by people who really care about 
their pupils and what they can do to help them to learn English.

Dennis



	


	Group: dogme
	Message: 5417
	From: Adrian Tennant
	Date: Sa Nov 15, 2003 11:33 

	Subject: Re: Writing, Dogme and the rest


	Hi Diarmuid,

Why don't you try looking at the Minimal Resource section of
onestopenglish.com?
Intro by Scott + some concrete writing ideas from myself & Lindsay

Adrian



	


	Group: dogme
	Message: 5418
	From: dombraham@a...
	Date: Sa Nov 15, 2003 6:51 

	Subject: Re: Re: A couple of points from a lurker


	As a CELTA trainer I would like to point out that I and all other trainers I 
am familiar with have long moved away from the almost Orwellian - TTT BAD, 
STT GOOD thinking. Almost invariably on the first day of feedback on teaching 
practice the trainee teachers and I discuss the distinction between unhelpful or 
unnescessary teacher talk and helpful teacher talk. In the unhelpful teacher 
talk category go such things as unnecessary repetition of instructions, 
unnecessary explanations of what the students already understand, over-eager 
completion of learners' utterances, domination of discussions and filling moments of 
silence with noise. On other hand, conversation with the students, using 
yourself as the source of natural listening practice, providing the learners with 
concise accurate, clarification of language points, providing scaffolding to 
support learners' utterances, participating in discussions and providing 
cultural information are all examples of helpful teacher talk.

We also discuss the value of silence and certainly do not encourage any 
evaluation of a lesson purely in terms of how much TIME was spent with the students 
talking regardless of the quality of what they were actually saying.

Dominic Braham


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5419
	From: Robert M. Haines
	Date: Sa Nov 15, 2003 7:12 

	Subject: Re: Lessons and Syllabi


	Hi Maria,

One thing to keep in mind, which may seem obvious to you, is that the
distinction between these two levels (Pre-Int and Int) is usually quite
artificial. As Adrian a.k.a. Dr. Evil has often pointed out: The idea that
any two learners are at the same level is ridiculous (my choice of
adjective). So, I wouldn't worry about the 'split-level' class if you are
indeed worrying about that.

As far as dogmetic ways to go about the class, I will refer you to the home
page of this list for activities you might like to try in your local context
and a search through the list under 'activities' or the like.

If you are for some reason compelled to use the book on the first day
(Ugh!), why not let students compare the two and try to determine what the
authors perceive to be the difference in the two levels. Students could
discuss how they feel about people they don't know (I'm assuming) making
such judgements about the students' interests and abilities. They could talk
about how they might learn without the book.

I think the crucial element is that these people (and you) are meeting for
the first time. Check out a recent post by Tom (Lesson 1) for ideas and
inspiration?

Have a ball.

Rob

----- Original Message -----
From: Maria Jordano <maria_jordano@y...>
To: <dogme@yahoogroups.com>
Sent: Friday, November 14, 2003 11:45 AM
Subject: Re: [dogme] Lessons and Syllabi


> Hi all,
>
> and how would you manage to teach with two books at
> the same time? I mean... this year, and tomorrow will
> be my first day of class, I will a class with half
> Pre-intermedite level (and their own book, Inside Out)
> and half Intermediate level (Intermediate Outside Out
> too). Do you have ideas to teach in a more or less
> dogme way?
>
> I feel confused...
>
> Kind regards,
>
> María
>
> =====
>
> María Jordano de la Torre
> Avda. Menéndez Pidal, s/n
> 14071 Córdoba, Spain/ Tfno. +34 957 212 130
>
> TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com
>
>
>
>
>
> __________________________________
> Do you Yahoo!?
> Protect your identity with Yahoo! Mail AddressGuard
> http://antispam.yahoo.com/whatsnewfree
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5420
	From: DAVID HOGG
	Date: Sa Nov 15, 2003 5:38 

	Subject: Re: Writing, Dogme and the rest


	Hi Diarmuid.

I must start with the caveat that most of what I'm about to say is very 
non-dogme. Sorry. Rather than attack my ideas on that basis (or even -ahem- 
to question their status as "ideas"), anyone who's not interested should 
probably stop reading now.

Here goes...

I always tell all my learners to write as often as possible. I do this at 
the start of the course. I make it clear at the start of the course that 
classtime is primarily for conversing, about whatever they/I feel like, and 
that we can use the look in coursebook (& at other materials: theirs & mine) 
from time to time to find things we feel like chatting about at those 
moments when our conversation might conclude before classtime does.

I always recommend to them that they write outside classtime about anything 
they choose. I suggest to them that they could further develop themes which 
came up in class; or that they could use their written work as an 
opportunity to share something personal with me if they were to feel like 
doing so. Whenever my learners take me up on that second option, I make a 
point of writing a (short/long) composition to her/him, sharing something 
personal of my own on the same topic that the learner has chosen.

At my school, we are required to have our learners do exams every six weeks. 
I have disliked this fact for many years, but have tolerated it (what else 
could I do?), and have tended to ask my learners to see some "benefit" to be 
wrung from it, and to tolerate it also.

I don't do that anymore. (Nowadays I actively seek answers to the question 
which I put in parentheses in that previous paragraph).

So, I put my students in teams every six weeks (a week before "exam time") 
and I ask them to look through their notes and through the parts of our 
(also obligatory) coursebook which we have discussed in recent weeks, and I 
ask them to prepare some materials which can go into their exam. Once 
they've done that, I ask each team to decide which team-member has the 
neatest handwriting; and I take that person's exam questions, and I type up 
the exam. Then the following week the classmembers do THEIR exam. Doing the 
exam takes up half of the 90-minute lesson. Then we rearrange the desks so 
that everyone (except me) is within easy chatting-distance of everyone else, 
and they orally correct their exams together.

Once everyone is satisfied about what they got -ahem- "right" on the exam 
and what they got "less right", I ask everyone to shout out an APPROXIMATE 
number (55%, 90%, 70%, or whatever) for me to write on the attendance sheet 
against their name, so that I can verify to my superiors that my students 
are making something called "progress". I point out to my learners that 50% 
is the minimum passing-grade, so that they should, please, not shout out 
anything like "48%" or "22%" or what have you. I justify this statement by 
telling them that as far as I'm concerned, they all ARE passing the course, 
and that if the "exam result" doesn't reflect that fact, then they should 
amend that result according to their own perception of their progress.

There's plenty of writing going on in all this process, of course. And it's 
all learner-centred (more-or-less; although one could argue the toss if one 
wanted to, as regards using the coursebook to make up the exam).

And, importantly, this approach could easily be adopted by any lucky teacher 
(are there many of you?!) who work in institutions which don't require 
teachers to "set" exams.

Just an aside: THIS (the process described in the last several paragraphs) 
was what was happening the other night (Thursday) when I felt so moved as to 
write a posting here sharing my elation at having been kept behind in class 
way beyond the ten o'clock "finishing time" with my upper-int learners.

Dogme or not, my learners have loved this experience, resistant though they 
all were several weeks ago when I announced to them that I really don't 
think that I can, or even ought to, teach them very much on this course.

!Chingching!. I babytalked them into all this, and from where I was sitting 
(alone, merely observing it all) on Thursday night, I'd swear I got a sale, 
reprehensible though that metaphor might be to some of us.

What do you, Diarmuid (and everyone else: those of you still reading) think 
of this?

Best regards always,
D.


>From: "Diarmuid Fogarty" <fogarty.olmos@t...>
>Reply-To: dogme@yahoogroups.com
>To: <dogme@yahoogroups.com>
>Subject: [dogme] Writing, Dogme and the rest
>Date: Sat, 15 Nov 2003 07:26:12 -0000
>
>Well, my request for writing ideas certainly didn't get the kind of replies 
>I was expecting. I can understand that some people were more concerned with 
>the poster that I took down, but could we focus on the request for help 
>bit! The message of the poster was discussed and we've had a few useful 
>classes out of it (culminating in the class reading and...it would 
>seem...enjoying the poem "Dulce Et Decorum Est" before attempting to write 
>a translation of it), but I'm still out for ideas to incorporate written 
>dogme into what is a largely oral class.
>
>I've managed to set up some talkboards for my students so they can write 
>out of class, but any ideas for reliable activities that you slot in to 
>your classes at any moment. Writing summaries, sure. But more, more, more. 
>Please.
>
>Tom, I'm waiting with bated breath for any feedback from my reply to your 
>questions. Was it dogme? What prompted your question?
>
>Diarmuid
>
>[Non-text portions of this message have been removed]
>
>
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	Group: dogme
	Message: 5421
	From: Sue Murray
	Date: Sa Nov 15, 2003 11:11 

	Subject: Re: lesson one


	my impression Tom is just that it was maybe a little bit 'abstract' (and
very brave!); ???

for example (sorry, and sorry again, cos I HATE 'ifs' and hypotheticals, and
of course I'm only going on my reading of your description, I weren't
there!), the 'time' and 'space' suggestions that came up at the beginning
were, maybe, not so philosophically slanted, I dunno; maybe they referred to
everyone finding time to come to class and the class having (to have) a
fixed time, time being specifically 'put aside' for learning English in this
way; and to there being a 'place' to meet in; it's even possible that going
with these suggestions, and opening them up, could lead to various
discussions around this (eg, what do they think of/notice about the
classroom environment, might like to change about it; to the more
'philosophical' and personal aspects of 'space' and place(s) for learning
and to learn in; and how and why the time of the class suits or doesn't suit
them, and whoknows to all sorts of things related to time ..... maybe not,
of course, but just going with the initial suggestion ('time; for
example???'; or 'space; nice idea, what sort of thing ....') might (and
might not of course!) open up seams .....

appreciate though that maybe you didn't want that kind of scenario for that
first lesson; just that I'm of the more 'softly softly' type, that students
generating a whole lesson or two, complete with related and relevant
language stuff, is the best 'selling point' (to pinch - or shld that be
hijack?! - David H's phrase ......!) - or, if you prefer, 'concrete
orientation' - for then openly discussing dogme like
rationale.

But it's just that I'm not so brave as you!

Sue



	


	Group: dogme
	Message: 5422
	From: DAVID HOGG
	Date: So Nov 16, 2003 7:30 

	Subject: Re: Taking it back; profanity and obecenity


	I quite empathise with you, Whiningsayer.

[I empathise with Fiona, too, but I'm willing to concede that since 
"Whiningsayer" is what you wish to be called, then it is how you deserve to 
be addressed].

I, like you, am trying to be less evangelistic than I was this time last 
week when I started posting here, for the reason that you yourself 
mentioned: better not to have to take things back too often.

Another thing that's occurred to me about this group is that most folks 
don't respond well when we newcomers jump in and start spitting, smoking and 
swearing. Your use of the word "b*****+*" didn't seem to have nearly enough 
asterisks in it for most people's sensibilities, just as my own careless use 
of the offensive words s**, s***, h***, J****, and others in my recent 
postings was probably unwise.

And there's a lovely line in Kurt Vonnegut's "Hocus Pocus", where he 
explains his own rationale for deciding not to use foul language ("Hocus 
Pocus" is the only one of his novels which is free of such [merely 
superficial, of course] obscenities):

"Profanity and obscenity entitle people who don't want unpleasant 
information to close their eyes and ears to you".

Then he has one of his characters (an Army commander) satisfy his bemused 
footsoldiers' queries as to why he shouts and shoves them around just like 
everyone else does, but doesn't take the trouble to swear at them: "I don't 
use profanity because your life and the lives of those around you may depend 
on your understanding what I have to tell you. OK? OK?"

Just a thought.

Best regards always,
D.




>From: "whiningnaysayer" <whiningnaysayer@h...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] Taking it back
>Date: Sat, 15 Nov 2003 16:29:40 -0000
>
> Quite a lot of what I wrote last night now reads way over the top.
>Getting carried away in front of a computer is not uncommon, which
>may account for a lot of the merriment that dogme causes. The wild
>claims and accusations that I made don't stand up to any scrutiny in
>the cold light of day. The Guardian board is just a bit of cruel fun
>although it occasionally gets out of hand. ST's remarks probably
>weren't to be taken nearly so seriously either.
>
> Perhaps though the dogme group, if such a thing exists, should note
>that the influence it could have, for example in course design, is
>clouded by the antagonism it somehow causes in the most sympathetic
>of people. Even the name seems to annoy people who normally have a
>well-developed appreciation of what is or isn't ironic.
>
> Anyway, I did get a bit too aireated but there's something about
>all this that my gut-reaction tries to reject, like a transplant. I
>hope that it's bullsh+t, which there's plenty of everywhere, and not
>sincerity that's getting up my nose.
>
>
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	Group: dogme
	Message: 5423
	From: djn@d...
	Date: So Nov 16, 2003 7:34 

	Subject: Book review site


	For readers and users of book reviews - mostly if not exclusively fiction - another 
interesting recommendation from Richard of CETEFL


http://www.complete-review.com



Dennis



	


	Group: dogme
	Message: 5424
	From: DAVID HOGG
	Date: So Nov 16, 2003 8:13 

	Subject: Re: business movies; HRT movies


	Hi again, Justin.

A couple more have occurred to me.

The scene near the start of "Cast Away", where Tom Hanks is bashing on to 
the his Russian colleagues about the importance of time (which could be 
juxtaposed, if you wanted to, with John Cleese's magnigicent treatment of 
the same theme to an audience of schoolchildren and teachers in "Clockwise" 
- though non-business related in the latter it is guffaw-inducing). There's 
lots of other businessy scenes in Cast Away, too: check it out.

Also, the Cohen brothers' classic "The Hudsucker Proxy". Just about any part 
of that movie is very appropriate for business-English students. There's the 
mailroom; the fall and rise; the jobsearch; the Hula-Hoop presentation to 
the "boys on the board"; the enthrawling exchange between Paul Newman and 
Tim Robbins where Robbins pulls out the scrap of paper from his shoe and 
humbly begs Newman to attend to his sales pitch: "You know, for kids".

Whereupon, Newman does attend, convinced that he's happened upon the 
"Grade-A DingDong" that he was desperately searching for.

By the way, one of my Proficiency groups has taken an intense interest in 
HRT. Do you, Justin (or anyone else listening in) know of a good movie / TV 
show where lots of HRT occurs? It'd help me out a bundle if someone could 
point me in the right direction(s).

Best regards always,
D.



Hi Justin.

I haven't checked out those websites, so what I'm about to say might not be 
news to you.

My favourite-of-favourites is Glengarry Glen Ross. The seven minutes where 
Alec Baldwin gives the salesteam his intense, polished humiliation routine 
is dynamite.

"A.B.C.: Always be Closing, Always Be Closing. Always. Be. Closing. You got 
that, you f******? [...] A.I.D.A. Attention, Interest, Decision, Action: Do 
I have your attention? I know I do because it's f*** or walk: you close or 
you hit the bricks".

And so on. Lovely stuff. Another great one, which is much overlooked is the 
wonderful scene in Sidney Lumet's "Network" where media corporation Big 
Chief Ned Beaty takes newscaster-come-atheistic-televangelist Peter Finch 
(playing Howard Beale) into his office for a dressing down:

"I started out as a salesman, Mr Beale. [...] People tell me I could sell 
anything. I'm going to try to sell you something, Mr. Beale." The lights 
dim. "YOU HAVE MEDDLED WITH THE FORCES OF NATURE MR BEALE, AND YOU MUST 
ATTONE". Etc, etc. Beatty goes on to rant about how there are no Russians, 
there are no Arabs, there are only dollars. He analyses economic activity 
using metaphors of nature and the cosmos, which is a captivating idea in and 
of itself.

And at the end of all that, Finch's character admits that he has "heard the 
voice of God" and Beatty tells him, calmly, hand on Finch's shoulder in the 
semi-darkness: "You may just be right". Whereupon Finch earned his Oscar 
(for what that's worth), and became the first and so far only actor to ever 
do so posthumously. A bit of trivia that students may or may not be 
interested in.

And of course, there's the spectacular "Greed is good" speech from Wall 
Street.

And then there's Tom Cruise's powerful (though not strictly 
"business-related") conference presentation in PT Anderson's "Magnolia", 
where he boldly declares... [No, I can't write that here because there would 
be more asterisks than actual letters; go dig out the movie for yourself and 
check it out].

I hope some of this is helpful, Justin.

Best regards always,
D.


>From: Justin Ehresman <justinehresman@y...>
>Reply-To: dogme@yahoogroups.com
>To: dogme group <dogme@yahoogroups.com>
>Subject: [dogme] business movies
>Date: Thu, 13 Nov 2003 01:32:45 -0800 (PST)
>
>I was just surfing for movies for my business English classes and came 
>across these sites on 'business movies'. Seems pretty good.
>
>Justin in Berlin
>
>
>http://www.bcentral.com/articles/wuorio/157.asp
>
>http://www.askmen.com/money/professional/18_professional_life.html
>
>http://www.forbes.com/2002/12/16/cx_da_1216bizmovies.html
>
>
>
>==========================
>Justin Ehresman
>Wittstockter Str. 9
>10553 Berlin Germany
>Home: (49)30-530-11911 Fax: (49)30-530-11909
>Mobile: 0171-4245-257 e-mail: justinehresman@y...
>==========================
>
>---------------------------------
>Do you Yahoo!?
>Protect your identity with Yahoo! Mail AddressGuard
>
>[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 5425
	From: Sue Murray
	Date: So Nov 16, 2003 12:06 

	Subject: Re: Dogme research


	wonderfully clear, informative and inspirational reading - thanks greatly to
Diarmuid and Emma.

Sue
----- Original Message -----
From: "diarmuid_fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Friday, November 14, 2003 9:33 AM
Subject: [dogme] Dogme research


> A friend of mine had just received 85% on her Trinity Diploma
> Developmental record. I thought I'd share this with you, not just so
> she gets an inflated ego, but because the record was about her
> implementation of dogme in the classroom. I'm just about to upload it
> to the files section, so feel free to read.
>
> Diarmuid
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5426
	From: Jay Schwartz
	Date: So Nov 16, 2003 1:45 

	Subject: Re: Writing, Dogme and the rest


	Re: Posters and Intrusive Writing

Diarmuid,

Discuss the poster theme, message, context, etc.
Don't argue the politics, just let the students run with it.
Have students draw 'political' cartoons based on the theme of the poster.
Ideally, have them portray political figures saying something, but tell Ss only to draw speech bubbles. Hang up the cartoons and then have other students try to work out what the characters are saying. Students read their suggestions to the class and the cartoon creators pick which is the closest to their original idea.

Afterwards, hang all the political cartoons up on the wall framing the original 'poster'. It becomes a good 'conversation piece' for later classes.... or other classes!

Extension task: Turn the cartoons into posters. Students can translate, paraphrase, or adapt the original poster language.

Variation: If many students claim they can't draw, pair them off with those who can, and have them describe what they want to draw to the others.

Of course you can always do this task with 'real' newspaper cartoons.... but I think there is more language and fun in Ss creating their own.

- Jay

PS.. And 'y'all' thought I was 'gonna' say 'take it down'! ;) 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5427
	From: Maria Jordano
	Date: So Nov 16, 2003 7:27 

	Subject: Re: Lessons and Syllabi


	Thanks Robert, 

I actually like the idea of comparing both books as a
way to breaking the ice... I will try next class. I
will have a look also to the lesson 1 and homepage
that you refer to.

Kind regards, 

María



=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 
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	Group: dogme
	Message: 5428
	From: Diarmuid Fogarty
	Date: So Nov 16, 2003 10:48 

	Subject: Re: Taking it back; profanity and obecenity


	David Hogg writes:

"Another thing that's occurred to me about this group is that most folks don't respond well when we newcomers jump in and start spitting, smoking and swearing."

Considering that this group has about three hundred members, David, I wonder whether or not you are portraying an accurate picture when you write about "most folks". Personally, I have nothing against newcomers swearing, smoking or spitting. I think that whining-naysayer read a bit too much into Scott's dismissal of the Guardian list which does seem somewhat appropriate, bearing in mind the general attitude of posters there to posters here. Nevertheless, the debate is taking a positive turn over there. One of the posters asks, "What about the learner-centred approach? What is the dogme definition of needs analysis? How do dogme methods adapt to meet the expressed needs of a group of learners? What happens if the dogme teacher asks a group of learners (as part of the co-constructing process) what they want to do today and they all say: 'Grammar, from that nice red Murphy book. You know, the one with all those splendid little exercises where we can really see if we understand the rule.' 
And on the 'wafer thin-ness' of dogme - what about dogme listening, dogme reading, dogme writing? How is language and understanding co-constructed in the classroom around those other three skills - or is dogme only concerned with conversation building? What is a dogme language feedback session like? How are rules of language reinforced, what are the procedures for concept-checking? How are learners examined on their progress - surely all learners have a right to expect some validation of their progress?"

Dogme needs analysis (all definitions are my version of dogme): being clear about what students need from their studies (mostly 5.5 in IELTS) and talking with them in tutorials about how they are advancing towards that goal.

Murphy: no student has asked for that one yet. If they do, I'll give it to them for their own study with an offer to correct and feedback if they want.

Dogme listening: we talk and listen at the same time. If people don't understand, they can ask for repeats. If they look like they don't understand, I might paraphrase or ask the speaker, "How do you mean?"

Dogme reading: I write a 2-3 page record of the class after each class and give it to the students. All of the records are on the internet for them to see. We also have a book club with students reading a graded reader every week and then swapping.

Dogme writing: I have set up a bulletin board for my learners to which approximately half the class contribute. Approximately a third of the class keep learner journals and about a fifth of the class write homework for me.

Dogme language feedback: little and often. Work is done on language as and when it seems necessary or useful.

Rules of language are reinforced by using the language. Procedures for concept checking: ditto.

Tests: students write their own. Students can also answer tests (well, *test*) I have written for them and placed on the net in the same place that their records of work are kept. The test(s) so far are (is) vocabulary based but I intend to extend this to include content, grammar and anything else I can think of. The programme is new to me (Blackboard) and I am feeling my way.





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5429
	From: midill@a...
	Date: So Nov 16, 2003 11:44 

	Subject: Re: Book review site


	In a message dated 11/16/2003 4:12:37 AM Eastern Standard Time, 
djn@d... writes:

http://www.complete-review.com
Thanks for the book review site. I will enjoy it and use it for my book club.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5430
	From: zosia grudzinska
	Date: So Nov 16, 2003 5:58 

	Subject: Re: Lessons and Syllabi


	Maria Jordano wrote:
> and how would you manage to teach with two books at
> the same time? 

Well, as the Polish Act of Education states that a teacher must organise teaching around one of the Ministry-approvd syllabuses and must base it on some course book (unless she wants to write her own syllabus which is a tedious enterprise especially if youd rather interact with your students and embrace the unexpected instead programming every living moment of the course) - my students have their course books. For several years we conducted a "course book - choosing" class close to the end of every school year, whereas the students list the criteria for a good course book - in groups review one of several titles provided and present their conclusions to the rest - then we have additional ten minutes so everyone can have a closer look at any title review of which got him/her interested - finally we vote on a book of their choice...
Last year I happened not to be sure which level my students are so I provided both Pre-intermediate and Intermediate copies of several titles. They chose Oportunities but not one level, as some said Pre-Int seemed too easy for them. (Now as I am writing these words I am asking myself why on earth I didn't let them individually just buy any title they fancied - so there's an idea for the next year...)
Anyway, the outcome is that we have two groups with two different course books.

And the answer to your question is that I don't "teach with any book". Mostly we have classes not based on a course book material: projects which topics the students have suggested; formal debates and more spontaneous "dogme" classes; songs/dictogloss etc. etc.; but every month there is a "planning own study" class when they decide which module in the book they would like to study. The more independent ones draw their plans without my support or supervision, the less "autonomously endowed" are entitled to my time; I discuss the whys and whats and whens and whether the plans are realistic... and from time to time there is a class when they bring their "problems" (as they mainly work with the course book at home, having decided they don't want to "waste" class time on reading the coursebook texts and doing ecervises... ). It might seem very chaotic, as we try to organise work as efficiently as possible, for example if several people happened to have studied the same stuff they get in a group and discuss it, there's some peer-teaching etc.; obviously, I am beleaguered by "the individualists" but there usually is no feeling of being lost on the students' side (though I often feel this way, being used to more "orderly" PPP model from my days as a pupil).

Some hints: first of all, we have spent many a lessons in the past when I passed on the tricks of self-study; that work pays off now. They simply know how to do it (some don't do it but only because they simply don't want to and that's another kettle of fish). Then again - I provide them with the Answer Key to all grammar/language avtivities and exercises (if there's no student books with it available, photocopy it in the Teacher's Book) so they don't have to bother me unless they really don't know what they're doing wrong.

Tests: last year, in the traditional "planning for the next year" debate, I suggested we get rid of the language tests altogether but they desisted; when I asked whether we should do them in the precious contact time they said they would risk (they would risk, mind the attitude!) the solution I suggested which was "take-away tests" again with the answer key provided. A week before they give in slips with suggested areas they want to be tested on and I compile tests. It is not as time-consuming as it sounds; they foten work together so it all boils down to preparing four-five different "profiles" besides, it's mostly compilation. (I do hope I don't violate nobody's copyright mingling various tests this way!) They are expected to conduct the testing at home, check against the answer key and write their "evaluation report" in their Dialogue Journals.

Oh, I am dealing with 15-16 year-old kids so it is not something which young people cannot do; but not if they didn;t have "some earlier grounding" in the art of self-study.

Zosia

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5431
	From: djn@d...
	Date: Mo Nov 17, 2003 4:32 

	Subject: Re: Lessons and Syllabi


	Maria Jordano wrote:

"...and how would you manage to teach with two books at
the same time? "

and various people have replied.

I write as an order-loving Virgo (good that you can't see my desk) but I believe most 
learners appreciate the appearance of order, too. And the existence of a syllabus and a 
textbook, perhaps, help to satisfy that reassuring sense of order. But it is only an 
'appearance', it's not the 'real thing' - where 'real thing' means the gradual mastery of 
the language being learned.

I've told the list before that I once worked in a country where the Ministry decreed that 
English teachers throughout the land should teach Nouns on Monday, Adjectives on 
Tuesday, Verbs on Wednesdays and so forth.

At first I went pale and thought: "How restrictive!" But I quickly realised you could teach 
anything you wanted and argue, "but we WERE doing nouns/adjectives/adverbs etc."

So, let's reformulate. As long as you teach the pupils (even better - support their 
learning) and not the book, you can refer to as many books as you like and, to the 
people that bother about such things argue: " We have dealt with the material in 
textbooks A and B, but we did it in a slightly different way and in a different order."


Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5432
	From: Julian Bamford
	Date: Mo Nov 17, 2003 8:18 

	Subject: outdoors


	Just a quick one. Today we were blessed with blue sky and sunshine, and I
took each of my (university) language classes outdoors. We did the same
type of lesson as usual, but I noticed how comparatively relaxed we all
were, and how we felt closer to each other. Was it just the novelty of
being somewhere other than the classroom? Or are classrooms (no matter how
you arrange the desks) by definition more or less inhibiting, I wonder.
Julian



	


	Group: dogme
	Message: 5433
	From: whiningnaysayer
	Date: Mo Nov 17, 2003 10:45 

	Subject: Re: Taking it back; profanity and obscenity


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:..... I think that whining-naysayer read a bit too much into 
Scott's dismissal of the Guardian list which does seem somewhat 
appropriate, bearing in mind the general attitude of posters there to 
posters here. Nevertheless, the debate is taking a positive turn over 
there............ 


Before continuing, first of all may I say I certainly did read a bit 
too much into it and I think I've said as much, if not actually 
apologised for doing so. Secondly, it isn't surprising that some 
people don't like my nom-de-plume, nor did I, which is why I chose it.

"the general attitude of posters there to posters here"

Obviously any selection from more than 200 postings will be partial 
in every sense of the word. There is also plenty of Private Eye type 
cheap humour and insults ad hominem, and long digressions. It would 
probably be possible to trawl through them and come up with a very 
different take on "the general attitude of posters there" but here is 
what you might come away with:

1 In fact, I agree with most of what it stands for, but then most 
teachers and facilitators would. It's hard to be anti-Dogme, just as 
one could hardly argue with the bland dictum `be nice, and respect 
people', but it doesn't really add up to a radical, iconoclastic new 
movement in ELT. 

2 Is that the same Scott Thornbury who appears on the onespotenglish 
website, giving 'celebrity tips' to ELT teachers? Advice like 'use 
technology in the classroom', "As for English-language films with 
English captions, these are an excellent resource".

3 I know that earlier on this thread I sneered at dogme type ideas - 
but I have actually been using some of them for years myself, without 
knowing there was an "ideology" (scuse, please) behind it all. I have 
always preferred to call it the Ailean31 method

4 Above all it's the starey-eyed 'born again' element that amuses and 
irritates in equal measure (see other posts on this thread). It 
somehow implies that anyone who disagrees (or sneers, perish the 
thought) is 'un-born- again' and therefore likely to be a 
contemptible recidivist force in the classroom, holding learners 
back. 

5 Some of the stuff is genuinely interesting but it tends to be 
expressed in a very anodyne 'seeking consensus' way that is 
the 'ageing teacher' hallmark

6 Dogme is an anagram of 'me God', which explains a lot.

7 Dogmetics is a form of violent exercise. It involves whirling round 
and round chasing your silvering pony- tail. 

8 It has also been pointed out that many of the `new' ideas and 
theories put forward on that list already have considerable currency 
within the mainstream EFL/ESL and Business English teaching 
community. And they don't need a spurious `designer label' applied to 
them.

9 One of the recent bits that I have found particularly interesting 
is this idea that learner-centred classroom teaching involves a 
process of constant feedback to the teacher. This is initiated by the 
teacher, so it is prescriptive, and seems to require a detailed 
assessment – students may have to give a written response to 
questions such as `How did you like that lesson?' or `Was this week's 
lesson better than last week's?' In some cases, this requirement for 
feedback is presented to the students as a language exercise, which 
ultimately leads to further feedback to the teacher on what they 
think about having to give feedback on giving feedback. 

10 And this is the impression I often get when reading the day-by-day 
lesson descriptions on the dogme thread. It does seem very teacher-
centred, with a good deal of `I asked them to…' and `Then I got them 
to…' ................ Maybe this is a problem with trying to write 
about what went on in class. It has to be `I suggested this…' 
and `they got on with that…', which only reinforces the idea of 
teacher-driven activity. But I suppose the use of `we' is just as 
suspect, as in `we revised the present perfect'. That gets sick-bag 
excrutiating, as in `Come on, people, let's all get our heads round 
the present perfect one more time'. 

11 aggravating tho' it may be for those who consider his take to be a 
mixture of rhetoric & the bleedin' obvious, but - unless it's 
possible to demonstrate Dogme shows a deep misunderstanding of the 
learning process - I'll allow it to flatter some of what I think of 
my strengths(*) as a teacher; rip off any handy ideas; & fall back on 
a nice chunky reading from headway on those days when I remember I'm 
not being paid enough. 

12 And on another point, have you noticed that while a lot of theory 
gets tossed around on the dogme talkboard the practical descriptions 
of teaching and classroom management come across as curiously 
anecdotal and unsubstantiated? Lots of theory-tossing, not much 
substantiating. Much that may be affective, but little that I would 
assess as demonstrably, differently effective. It has been pointed 
out elsewhere on this thread that the process of a lesson is not 
something that readily lends itself to the written form. But I am 
surprised by some of the conclusions that are drawn from what appear 
to be fairly cack-handed lessons. It seems that `seat-of-the- pants' 
improvisations can (reflectively) be explained in `snuggly-dogme-
blanket' terms as `state-of-the-art' social constructivism, et al. 

13 Huh? Even allowing for some absolute beginners dipping into the 
dogme list this is fairly basic stuff, and I don't see why social 
constructivism (and Vygotskyan ideas of unassisted performance) has 
to be invoked here. And when the social constructivist goes on to 
explain (again to the seemingly `intellectually challenged' 
pragmatist) the function of display and non- display questions, we 
again see theory paraded in a way which could best be described 
as `explaining something to a Martian'............ 

14 Why so? Because of what teachers do all day! We get pretty good at 
asking questions, at eliciting responses, at encouraging and 
affirming contributions in class. We become well acquainted with the 
skill of following up questions with further questions, of using 
questions for checking understanding, for clarifying, for building 
discussion, and so on. But we are not interrogating, we are not 
conducting an inquisition. We do not seek to lead people to 
give `predictable' answers, nor do we seek to produce `falsified' 
answers. We would not be very effective teachers if we did. I for one 
am not a social constructivist, but I am not a Martian either, so I 
take care to use appropriately worded questions, graded questions, 
open-ended questions and other forms of affirmative language in order 
not only to teach English but to maintain a classroom environment 
where learners are free to express their feelings, opinions and 
values without ever being `put on the spot'. Doesn't everyone? 

Kroppe asked: 


Is this a shameful attempt to take snippets off the dogme list and 
present them out of context, so that they appear even more 
hilariously pretentious than was originally intended? 

Answer:
15 Okay then, try this: "While my colleagues are rushing around 
like blue- assed flies cursing the fact that the photocopier has 
broken down or that someone hasn't returned a book I am sitting back 
meditating, relaxing and thinking my way through three hours of 
nakedness.


16 I think that's because (s)he finds it funny, kroppie; ooc, it 
certainly is 

17 No need; the `beliefs' are simply ten `aspects of language 
teaching practice', and I think they would strike most teachers as 
fairly obvious. 

18 Vows were odd enough, but the word 'beliefs ' smacks of religion 
to me. Articles of faith. Demi-gods. Disciples. Heretics. Why not 
principles? 


19 Dogme...? 

Never heard of it. 

What is it? 


20 Kroppie: This pasted from one of your earlier posts: "There we 
are. Nothing radically new or inventive. Just good practice as 
practised by a substantial number of teachers on a day-to-day basis 
and which can be given some theoretical grounding by reference to the 
dogme metaphor. What's so offensive about that?" Absolutely nothing 
at all. But why the theoretical grounding? We, if I can usually 
include myself in the "substantial number", have rubbed along without 
it until recently.

21 There is also, currently, an interesting discussion about NLP and 
conversation analysis, but only on a Theory McNuggets level. Much 
cogitating about what should or should not be dismissed as 
manipulative, and so far that's it. The value of practice-based 
conversation building, or quick-response training (such as 
the `critical moments' exercises I described on another posting) are 
not considered. Why? Too `blue-collar'

22 Dogme is a triumph of pidgeon-holing over content, since we seem 
to agree that it's basically best practices and common sense, plus a 
bit of earnest but fairly harmless lunacy. 

23 With a title like `Dogme – what's it all about?' this was always 
intended to be a `noises off' thread. What's wrong with that? And if 
there are those here who wish to make fun rather then `engage in 
debate' that's okay. This is not a `serious' thread. 

24 If dogme wants to take itself terribly seriously, that's fine, but 
they can expect to find plenty of `nay-sayers' along the way, 
especially from the ranks of EFL teachers who find the 
whole `evolving metaphor' risible and pretentious. 

25 Can you imagine? – one poster on the dogme list is threatening to 
use contributions from this silly thread as part of a PhD research 
topic. How's that for intellectual rigour? 


26 So here we have it. Dogme isn't actually saying anything (as 
Drunkenfall originally pointed out). It's just a metaphorical staff 
room where everyone hugs each other ... virtually. 

27 It strikes me that nobody here can disagree with Dogme for the 
simple reason that it's meaningless. There's nothing concrete to 
question, apart from its raison d'etre and why it appeals to such a 
motley crew of people (see Dogme thread). 

28 I find it difficult, from what I've read on the dogme list, to 
comprehend exactly how those received views on social constructivism 
permeate through into real-time classroom experience and the craft of 
teaching. It's all very well declaring that process must take 
precedence over product, and that conditions for co-constructing 
language (and thence understanding, or is it vice versa?) have to be 
negotiated by all the people in the classroom at the time, but these 
are just – declarations. I don't find any convincing evidence that 
any evolving approaches to language teaching can be directly ascribed 
to dogme beliefs. 

29 Dogme, if it exists in any tangible form, seems to be based on 
teacher-centred ideas which (certain) teachers find satisfying and 
wish to implement in their classrooms. But what about learners? Are 
they demanding dogme? Do they know what it is, how and why it is 
important and different? How would they react if they became aware 
that they were the raw material of some unresolved social 
constructivist experiment? 

30 And I would extend the image to that of an alternative `virtual 
staffroom' where the serious business of espousing all things 
dogmetic is blighted by an atmosphere of uneasiness that the 
barbarians are nay-saying just beyond the door, which in turn results 
in a quick-to-surface sense of wounded righteousness, and culminates 
in regular `bonding sessions' and the re-asserting of vows. 



Now that's only about 30 posts but if you include the answers from 
the long-suffering Kroppie plus the cheap shots and the toing and 
fro'ing as well as the more serious stuff that could have been 
found "over here" you get closer to the total. As I say, another 
selection might come up with something else. 

My impression is that it represents about equal quantities of 
amusement and bemusement but very little antipathy, unless that's all 
in the posts I chose to leave out where I suppose some is.


A different point altogether if anybody has got down to here. 
There is an underlying artificiality about 16 people who could all 
operate far more easily in the language that 15 of them have in 
common, were it not for the fact that they are there "to use English".
That being so, how important is any subsequent attempt at 
genuineness? If I had a photo I would show it to the person sitting 
there in front of me, not describe it in a language neither of us 
spoke that well. Why should I write a chat room message, in any 
language, on a strip of paper and put it on the table when the person 
who I'm "sending it to" is already there? That being so, is it so bad 
for the teacher to hold up a blue pen and ask "Is this pen blue?" If 
the rules of the game allow the first two then why not the last? So 
why rule out a priori anything that's moral and effective?



	


	Group: dogme
	Message: 5434
	From: diarmuid_fogarty
	Date: Mo Nov 17, 2003 12:11 

	Subject: Re: Taking it back; profanity and obscenity


	--- In dogme@yahoogroups.com, "whiningnaysayer" 
<whiningnaysayer@h...> wrote:
> That being so, how important is any subsequent attempt at 
> genuineness? If I had a photo I would show it to the person sitting 
> there in front of me, not describe it in a language neither of us 
> spoke that well. Why should I write a chat room message, in any 
> language, on a strip of paper and put it on the table when the 
person who I'm "sending it to" is already there? That being so, is it 
so bad for the teacher to hold up a blue pen and ask "Is this pen 
blue?" If the rules of the game allow the first two then why not the 
last? So why rule out a priori anything that's moral and effective?

I think "meaningfulness" is more important than "genuineness". That 
the two are often very closely related might explain any 
misunderstanding. Thus, a handwritten conversation, whilst not being 
a particularly "genuine" form of communication between two 
individuals who can see each other (although we *Must* be careful not 
to distort the actualite by making such generalisations ;) ), can 
lead to far more *meaningful* communication than, "Is this pen blue?" 
After all, if you consider the wealth of possibilities thrown up by 
this last question with the mere handful of paths a written 
conversation will throw up... As for the "morality" of holding up 
blue pens...well, I'm no prude, but...?!?!

As for the photo, I too would show it to my partner...but I'd 
probably also say something along the lines of, "That was taken when 
I was in Bilbao near the Guugenheim. That's my wife and that's Sara, 
she's my youngest daughter. She's changed a lot since then blah blah 
blah..."

Apologies if I misrepresented the general tone of the Guardian 
thread. But as far as I'm concerned, it is pretty dismissive and 
unfavourable stuff from most posters (at least as far as dogme is 
concerned).



	


	Group: dogme
	Message: 5435
	From: DAVID HOGG
	Date: So Nov 16, 2003 7:52 

	Subject: Re: Lessons and Syllabi


	Hi Rob, Hi Maria.

Rob makes some very valid points here. I'd like to emphasize that "the" book 
is NOT the lesson.

I, too, am obliged to force my students to buy a coursebook (and a workbook, 
although, I've decided that from now on, and forever more, I'll explicitly 
tell them not to waste their money on workbooks, because they'll be too busy 
WRITING their own REAL stuff outside class ever to use a workbook: see my 
posting of yesterday).

Also with reference to my posting of yesterday, think about how you can 
"bend" the rules your school imposes on you without having to explicitly 
rebel against your bosses. In most schools I've worked in (all in and around 
Barcelona, though probably not too disimilar to how things are done in 
Córdoba), the rules look very rigid at first glance, but if you think about 
the REASON for the existence of this rule or that one, then you can often 
find a way of obeying the underlying principle of a rule without having to 
follow the rule itself.

Specifically: are your students OBLIGED to start at page one of their 
respective books? Or do you have the option of putting them into 
"mixed-level" teams with the task of looking all the way through their 
coursebooks together, finding the common themes (such as travel/holidays, 
work, environmental problems, family/relationships, crime&punishment, etc.). 
Once they've done that, everybody has a clear outline of the course which 
they are going to follow together, regardless of who is looking at which 
page of which book at a given point during the course.

Also, students could decide for themselves (by a vote/negotiation/re-vote) 
which themes to "study" in which order. If they decide to start with 
clothes/fashion, then you can prepare next week's lesson on that theme, 
integrating materials from each of the two coursebooks. And so on.

I hope some of this is helpful.

Best regards always,
D.

>From: "Robert M. Haines" <haines@n...>
>Reply-To: dogme@yahoogroups.com
>To: <dogme@yahoogroups.com>
>Subject: Re: [dogme] Lessons and Syllabi
>Date: Sat, 15 Nov 2003 11:12:16 -0800
>
>Hi Maria,
>
>One thing to keep in mind, which may seem obvious to you, is that the
>distinction between these two levels (Pre-Int and Int) is usually quite
>artificial. As Adrian a.k.a. Dr. Evil has often pointed out: The idea that
>any two learners are at the same level is ridiculous (my choice of
>adjective). So, I wouldn't worry about the 'split-level' class if you are
>indeed worrying about that.
>
>As far as dogmetic ways to go about the class, I will refer you to the home
>page of this list for activities you might like to try in your local 
>context
>and a search through the list under 'activities' or the like.
>
>If you are for some reason compelled to use the book on the first day
>(Ugh!), why not let students compare the two and try to determine what the
>authors perceive to be the difference in the two levels. Students could
>discuss how they feel about people they don't know (I'm assuming) making
>such judgements about the students' interests and abilities. They could 
>talk
>about how they might learn without the book.
>
>I think the crucial element is that these people (and you) are meeting for
>the first time. Check out a recent post by Tom (Lesson 1) for ideas and
>inspiration?
>
>Have a ball.
>
>Rob
>
>----- Original Message -----
>From: Maria Jordano <maria_jordano@y...>
>To: <dogme@yahoogroups.com>
>Sent: Friday, November 14, 2003 11:45 AM
>Subject: Re: [dogme] Lessons and Syllabi
>
>
> > Hi all,
> >
> > and how would you manage to teach with two books at
> > the same time? I mean... this year, and tomorrow will
> > be my first day of class, I will a class with half
> > Pre-intermedite level (and their own book, Inside Out)
> > and half Intermediate level (Intermediate Outside Out
> > too). Do you have ideas to teach in a more or less
> > dogme way?
> >
> > I feel confused...
> >
> > Kind regards,
> >
> > María
> >
> > =====
> >
> > María Jordano de la Torre
> > Avda. Menéndez Pidal, s/n
> > 14071 Córdoba, Spain/ Tfno. +34 957 212 130
> >
> > TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com
> >
> >
> >
> >
> >
> > __________________________________
> > Do you Yahoo!?
> > Protect your identity with Yahoo! Mail AddressGuard
> > http://antispam.yahoo.com/whatsnewfree
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to 
>http://docs.yahoo.com/info/terms/
> >
> >
>
>
>

_________________________________________________________________
The new MSN 8: smart spam protection and 2 months FREE* 
http://join.msn.com/?page=features/junkmail


	


	Group: dogme
	Message: 5436
	From: profshaun36
	Date: Mo Nov 17, 2003 4:03 

	Subject: Re: outdoors


	Even thougjh some of us are blessed with blue sky on a regular basis, 
it is amazing how few teachers actually use it. 
Because of the formality and restrictions that the clasrooms going 
outside allows new language opportunites. It allows learners the 
affordance (if I use the term corectly) of using language that could 
or would not come up with in four walls in a school.
Classes outside can also be extremely memorable. Is there anything 
better for the learners than this? Who remembers the school trips you 
had as a child. I have only had the chances taking my groups out to 
art exhibitions, cathedrals and supemarkets. Has anyone else taken 
their learners to anywhere special?
Shaun



--- In dogme@yahoogroups.com, Julian Bamford <bamford@s...> wrote:
> Just a quick one. Today we were blessed with blue sky and 
sunshine, and I
> took each of my (university) language classes outdoors. We did the 
same
> type of lesson as usual, but I noticed how comparatively relaxed we 
all
> were, and how we felt closer to each other. Was it just the 
novelty of
> being somewhere other than the classroom? Or are classrooms (no 
matter how
> you arrange the desks) by definition more or less inhibiting, I 
wonder.
> Julian



	


	Group: dogme
	Message: 5437
	From: Shaun Dowling
	Date: Mo Nov 17, 2003 4:51 

	Subject: Writing conversation


	Dear dar

think "meaningfulness" is more important than "genuineness". That the two are often very closely related might explain any 
misunderstanding. Thus, a handwritten conversation, whilst not being a particularly "genuine" form of communication between two individuals who can see each other 

On a more practical/activity note.

My school has a computer lab which I used to avoid like the plague. Then I used the activity from Advanced Communication Games where you have to find out who is in the middle house. It's a role play activity where different people live in the same street and one is the spy. (don't know the name now as I haven't used it in years.

Yes, I know it's not genuine communication but it gave me a chance to experiment using chat rooms. My students used each role and talked to each other about their roles and tried to guess who was who.

What happened is that my students wanted to go back the following class and just chat. On chat rooms they usually give each other false names and type away for more authentically and there are also people other people who can enter these rooms that are not connected in your class at all.

Some sites have graded chat rooms if people are worried about the level of language but I don't worry about that and always keep in the chat room if any person who comes in from "outside" the relms of our group should swear, offend or use language that is difficult for my learner to grasp. 

I am usually there in the same room (but on another computer) or in another room but in the chat site. This is a bit more realistic than pieces of paper and challenging for the learners. If you are worried put them in pairs to help each other when chatting

Of course there are many students who don't have this facility but this is just an idea for those who do. Also certainly not materials light though.

Shaun

I hope this gets through as my messages seem to have been disappearing recently



---------------------------------
Do you Yahoo!?
Protect your identity with Yahoo! Mail AddressGuard

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5438
	From: midill@a...
	Date: Mo Nov 17, 2003 4:01 

	Subject: Re: outdoors


	One of my favorite activites is a neighborhood walk. I ask them to think of describing their environment. What language barriers do they have? Maybe we can, as a group, help to remove those language barriers.

Rosemary



	


	Group: dogme
	Message: 5439
	From: Robert M. Haines
	Date: Mo Nov 17, 2003 5:13 

	Subject: Re: outdoors


	I'm not sure that classrooms in themselves are inhibiting. On a cold, wet
day here in Portland, with the heat adjusted properly, our classroom often
feels cozy despite the fact that its brown brick walls seem to have been
designed by the same architect who drew up the plans for our local
penitentiary.
However, a teacher who insists on inhabiting a classroom on a day when
students are clearly interested and itching (and permitted by the DoS, et
al.) to get outdoors - that teacher might be considered
inhibiting/inhibited.

Rob

----- Original Message -----
From: Julian Bamford <bamford@s...>
To: <dogme@yahoogroups.com>
Sent: Monday, November 17, 2003 12:18 AM
Subject: [dogme] outdoors


> Just a quick one. Today we were blessed with blue sky and sunshine, and I
> took each of my (university) language classes outdoors. We did the same
> type of lesson as usual, but I noticed how comparatively relaxed we all
> were, and how we felt closer to each other. Was it just the novelty of
> being somewhere other than the classroom? Or are classrooms (no matter
how
> you arrange the desks) by definition more or less inhibiting, I wonder.
> Julian
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5440
	From: Diarmuid Fogarty
	Date: Mo Nov 17, 2003 9:14 

	Subject: Re: Re: Taking it back; profanity and obscenity


	Whining-naysayer

Just to point out why I think the guardian post is somewhat hostile: I posted a brief reply to one of the poster's queries here. I thought I was answering each of his points, but it turns out that I was insulting his intelligence, being risibly lightweight, sniffily dismissive, flaunting my attitude, responsible for the Cambridge ESOL hegemony and other things. Not to mention how selective the posts were (so I get students to write their own tests...a *big* turn-off for the poster...but no mention of the fact that I write tests for them to do in their own time as well!) I have students who need to pass an exam, but my recognising that means I am "Facilitating the global spread of the Cambridge ESOL publishing 'n' examining empire". All in response to one post from me to this list!

Will you be writing to your colleagues on that list to chastise them for their responses? Am I evil? I dunno, but I seem to get along with my students very well and they seem to be pleased with both their progress and their results. Maybe that has something to do with the way I think of them as being more than clients. And, guardianista, my youngest student is 16, most of them are around twenty and my eldest is an ex-schoolteacher, ex-civil servant, mother of two and closer to forty than fourteen. Sorry if that ruins your thesis.

----- Original Message ----- 
From: whiningnaysayer 
To: dogme@yahoogroups.com 
Sent: Monday, November 17, 2003 10:45 AM
Subject: [dogme] Re: Taking it back; profanity and obscenity


--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:..... I think that whining-naysayer read a bit too much into 
Scott's dismissal of the Guardian list which does seem somewhat 
appropriate, bearing in mind the general attitude of posters there to 
posters here. Nevertheless, the debate is taking a positive turn over 
there............ 


Before continuing, first of all may I say I certainly did read a bit 
too much into it and I think I've said as much, if not actually 
apologised for doing so. Secondly, it isn't surprising that some 
people don't like my nom-de-plume, nor did I, which is why I chose it.

"the general attitude of posters there to posters here"

Obviously any selection from more than 200 postings will be partial 
in every sense of the word. There is also plenty of Private Eye type 
cheap humour and insults ad hominem, and long digressions. It would 
probably be possible to trawl through them and come up with a very 
different take on "the general attitude of posters there" but here is 
what you might come away with:

1 In fact, I agree with most of what it stands for, but then most 
teachers and facilitators would. It's hard to be anti-Dogme, just as 
one could hardly argue with the bland dictum `be nice, and respect 
people', but it doesn't really add up to a radical, iconoclastic new 
movement in ELT. 

2 Is that the same Scott Thornbury who appears on the onespotenglish 
website, giving 'celebrity tips' to ELT teachers? Advice like 'use 
technology in the classroom', "As for English-language films with 
English captions, these are an excellent resource".

3 I know that earlier on this thread I sneered at dogme type ideas - 
but I have actually been using some of them for years myself, without 
knowing there was an "ideology" (scuse, please) behind it all. I have 
always preferred to call it the Ailean31 method

4 Above all it's the starey-eyed 'born again' element that amuses and 
irritates in equal measure (see other posts on this thread). It 
somehow implies that anyone who disagrees (or sneers, perish the 
thought) is 'un-born- again' and therefore likely to be a 
contemptible recidivist force in the classroom, holding learners 
back. 

5 Some of the stuff is genuinely interesting but it tends to be 
expressed in a very anodyne 'seeking consensus' way that is 
the 'ageing teacher' hallmark

6 Dogme is an anagram of 'me God', which explains a lot.

7 Dogmetics is a form of violent exercise. It involves whirling round 
and round chasing your silvering pony- tail. 

8 It has also been pointed out that many of the `new' ideas and 
theories put forward on that list already have considerable currency 
within the mainstream EFL/ESL and Business English teaching 
community. And they don't need a spurious `designer label' applied to 
them.

9 One of the recent bits that I have found particularly interesting 
is this idea that learner-centred classroom teaching involves a 
process of constant feedback to the teacher. This is initiated by the 
teacher, so it is prescriptive, and seems to require a detailed 
assessment - students may have to give a written response to 
questions such as `How did you like that lesson?' or `Was this week's 
lesson better than last week's?' In some cases, this requirement for 
feedback is presented to the students as a language exercise, which 
ultimately leads to further feedback to the teacher on what they 
think about having to give feedback on giving feedback. 

10 And this is the impression I often get when reading the day-by-day 
lesson descriptions on the dogme thread. It does seem very teacher-
centred, with a good deal of `I asked them to.' and `Then I got them 
to.' ................ Maybe this is a problem with trying to write 
about what went on in class. It has to be `I suggested this.' 
and `they got on with that.', which only reinforces the idea of 
teacher-driven activity. But I suppose the use of `we' is just as 
suspect, as in `we revised the present perfect'. That gets sick-bag 
excrutiating, as in `Come on, people, let's all get our heads round 
the present perfect one more time'. 

11 aggravating tho' it may be for those who consider his take to be a 
mixture of rhetoric & the bleedin' obvious, but - unless it's 
possible to demonstrate Dogme shows a deep misunderstanding of the 
learning process - I'll allow it to flatter some of what I think of 
my strengths(*) as a teacher; rip off any handy ideas; & fall back on 
a nice chunky reading from headway on those days when I remember I'm 
not being paid enough. 

12 And on another point, have you noticed that while a lot of theory 
gets tossed around on the dogme talkboard the practical descriptions 
of teaching and classroom management come across as curiously 
anecdotal and unsubstantiated? Lots of theory-tossing, not much 
substantiating. Much that may be affective, but little that I would 
assess as demonstrably, differently effective. It has been pointed 
out elsewhere on this thread that the process of a lesson is not 
something that readily lends itself to the written form. But I am 
surprised by some of the conclusions that are drawn from what appear 
to be fairly cack-handed lessons. It seems that `seat-of-the- pants' 
improvisations can (reflectively) be explained in `snuggly-dogme-
blanket' terms as `state-of-the-art' social constructivism, et al. 

13 Huh? Even allowing for some absolute beginners dipping into the 
dogme list this is fairly basic stuff, and I don't see why social 
constructivism (and Vygotskyan ideas of unassisted performance) has 
to be invoked here. And when the social constructivist goes on to 
explain (again to the seemingly `intellectually challenged' 
pragmatist) the function of display and non- display questions, we 
again see theory paraded in a way which could best be described 
as `explaining something to a Martian'............ 

14 Why so? Because of what teachers do all day! We get pretty good at 
asking questions, at eliciting responses, at encouraging and 
affirming contributions in class. We become well acquainted with the 
skill of following up questions with further questions, of using 
questions for checking understanding, for clarifying, for building 
discussion, and so on. But we are not interrogating, we are not 
conducting an inquisition. We do not seek to lead people to 
give `predictable' answers, nor do we seek to produce `falsified' 
answers. We would not be very effective teachers if we did. I for one 
am not a social constructivist, but I am not a Martian either, so I 
take care to use appropriately worded questions, graded questions, 
open-ended questions and other forms of affirmative language in order 
not only to teach English but to maintain a classroom environment 
where learners are free to express their feelings, opinions and 
values without ever being `put on the spot'. Doesn't everyone? 

Kroppe asked: 


Is this a shameful attempt to take snippets off the dogme list and 
present them out of context, so that they appear even more 
hilariously pretentious than was originally intended? 

Answer:
15 Okay then, try this: "While my colleagues are rushing around 
like blue- assed flies cursing the fact that the photocopier has 
broken down or that someone hasn't returned a book I am sitting back 
meditating, relaxing and thinking my way through three hours of 
nakedness.


16 I think that's because (s)he finds it funny, kroppie; ooc, it 
certainly is 

17 No need; the `beliefs' are simply ten `aspects of language 
teaching practice', and I think they would strike most teachers as 
fairly obvious. 

18 Vows were odd enough, but the word 'beliefs ' smacks of religion 
to me. Articles of faith. Demi-gods. Disciples. Heretics. Why not 
principles? 


19 Dogme...? 

Never heard of it. 

What is it? 


20 Kroppie: This pasted from one of your earlier posts: "There we 
are. Nothing radically new or inventive. Just good practice as 
practised by a substantial number of teachers on a day-to-day basis 
and which can be given some theoretical grounding by reference to the 
dogme metaphor. What's so offensive about that?" Absolutely nothing 
at all. But why the theoretical grounding? We, if I can usually 
include myself in the "substantial number", have rubbed along without 
it until recently.

21 There is also, currently, an interesting discussion about NLP and 
conversation analysis, but only on a Theory McNuggets level. Much 
cogitating about what should or should not be dismissed as 
manipulative, and so far that's it. The value of practice-based 
conversation building, or quick-response training (such as 
the `critical moments' exercises I described on another posting) are 
not considered. Why? Too `blue-collar'

22 Dogme is a triumph of pidgeon-holing over content, since we seem 
to agree that it's basically best practices and common sense, plus a 
bit of earnest but fairly harmless lunacy. 

23 With a title like `Dogme - what's it all about?' this was always 
intended to be a `noises off' thread. What's wrong with that? And if 
there are those here who wish to make fun rather then `engage in 
debate' that's okay. This is not a `serious' thread. 

24 If dogme wants to take itself terribly seriously, that's fine, but 
they can expect to find plenty of `nay-sayers' along the way, 
especially from the ranks of EFL teachers who find the 
whole `evolving metaphor' risible and pretentious. 

25 Can you imagine? - one poster on the dogme list is threatening to 
use contributions from this silly thread as part of a PhD research 
topic. How's that for intellectual rigour? 


26 So here we have it. Dogme isn't actually saying anything (as 
Drunkenfall originally pointed out). It's just a metaphorical staff 
room where everyone hugs each other ... virtually. 

27 It strikes me that nobody here can disagree with Dogme for the 
simple reason that it's meaningless. There's nothing concrete to 
question, apart from its raison d'etre and why it appeals to such a 
motley crew of people (see Dogme thread). 

28 I find it difficult, from what I've read on the dogme list, to 
comprehend exactly how those received views on social constructivism 
permeate through into real-time classroom experience and the craft of 
teaching. It's all very well declaring that process must take 
precedence over product, and that conditions for co-constructing 
language (and thence understanding, or is it vice versa?) have to be 
negotiated by all the people in the classroom at the time, but these 
are just - declarations. I don't find any convincing evidence that 
any evolving approaches to language teaching can be directly ascribed 
to dogme beliefs. 

29 Dogme, if it exists in any tangible form, seems to be based on 
teacher-centred ideas which (certain) teachers find satisfying and 
wish to implement in their classrooms. But what about learners? Are 
they demanding dogme? Do they know what it is, how and why it is 
important and different? How would they react if they became aware 
that they were the raw material of some unresolved social 
constructivist experiment? 

30 And I would extend the image to that of an alternative `virtual 
staffroom' where the serious business of espousing all things 
dogmetic is blighted by an atmosphere of uneasiness that the 
barbarians are nay-saying just beyond the door, which in turn results 
in a quick-to-surface sense of wounded righteousness, and culminates 
in regular `bonding sessions' and the re-asserting of vows. 



Now that's only about 30 posts but if you include the answers from 
the long-suffering Kroppie plus the cheap shots and the toing and 
fro'ing as well as the more serious stuff that could have been 
found "over here" you get closer to the total. As I say, another 
selection might come up with something else. 

My impression is that it represents about equal quantities of 
amusement and bemusement but very little antipathy, unless that's all 
in the posts I chose to leave out where I suppose some is.


A different point altogether if anybody has got down to here. 
There is an underlying artificiality about 16 people who could all 
operate far more easily in the language that 15 of them have in 
common, were it not for the fact that they are there "to use English".
That being so, how important is any subsequent attempt at 
genuineness? If I had a photo I would show it to the person sitting 
there in front of me, not describe it in a language neither of us 
spoke that well. Why should I write a chat room message, in any 
language, on a strip of paper and put it on the table when the person 
who I'm "sending it to" is already there? That being so, is it so bad 
for the teacher to hold up a blue pen and ask "Is this pen blue?" If 
the rules of the game allow the first two then why not the last? So 
why rule out a priori anything that's moral and effective?
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	Group: dogme
	Message: 5441
	From: midill@a...
	Date: Mo Nov 17, 2003 2:38 

	Subject: Re: Re: outdoors


	Every year Hartford , CT has a taste of Hartord and my co-teacher and I walk 
with our students to the site. Fun food and a chance to win gift certificates 
from local merchants.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5442
	From: DAVID HOGG
	Date: Mo Nov 17, 2003 10:31 

	Subject: Re: Re: Taking it back; profanity and obscenity


	Thanks muchly, Whiningnaysayer.

I got as far as no.18 & felt compelled to do a bit of top-downing (I'll read 
the rest later).

My favourites so far from your list are no.11 and no.15.

In the case of the latter, I always look forward to those days when the 
photocopier breaks down, and I revel in the challenge that that event 
provokes. I tend to think something along the lines of... "Let me see, now: 
we've done Scott's 'scars' thing and I already yanked my nasal hairs out in 
front of them last week (and then asked them to chat about their own filty 
habits); what else can we do?" And something always comes up. These are live 
human beings with bucketloads of experiences and opinions, after all.

In the case of no.11, I am reminded of the smart-posterior comment that 
someone made to Sid Vicous on the "Some Product" LP (a compilation of 
interviews with the Sex Pistols): "Well, for playing the same three chords 
all night, I don't think you should get paid".

Let's face, it, folks: we are (well/poorly) paid for having a lovely time 
with wonderful human beings every day. The least we can do is thank God 
we're alive (if you have one (I don't)) and just do the best job we know how 
to. (I know, I know, I should post that on the Guardian list, because it was 
someone THERE who said it. I'm just bouncing the idea off y'all to see what 
you make of it).

And I don't quite get the gripes about how Vygotsky equates with 
teacher-centredness: of course he does. Wasn't he the bloke who affirmed 
that the teacher is essential in guiding the learner toward her 
Zone-of-Proximal-Development? I've always thought that Vygotsky was right 
about a lot, but not quite right enough. If Vygotsky were around today, I 
dare say he'd be yanking out his nasal hairs along with the rest of us. 
(Blasphemy, I know!).

I'm gonna read the rest now. Thanks for listening.

Best regards always,
D.

>From: "whiningnaysayer" <whiningnaysayer@h...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] Re: Taking it back; profanity and obscenity
>Date: Mon, 17 Nov 2003 10:45:25 -0000
>
>--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...>
>wrote:..... I think that whining-naysayer read a bit too much into
>Scott's dismissal of the Guardian list which does seem somewhat
>appropriate, bearing in mind the general attitude of posters there to
>posters here. Nevertheless, the debate is taking a positive turn over
>there............
>
>
> Before continuing, first of all may I say I certainly did read a bit
>too much into it and I think I've said as much, if not actually
>apologised for doing so. Secondly, it isn't surprising that some
>people don't like my nom-de-plume, nor did I, which is why I chose it.
>
> "the general attitude of posters there to posters here"
>
>Obviously any selection from more than 200 postings will be partial
>in every sense of the word. There is also plenty of Private Eye type
>cheap humour and insults ad hominem, and long digressions. It would
>probably be possible to trawl through them and come up with a very
>different take on "the general attitude of posters there" but here is
>what you might come away with:
>
> 1 In fact, I agree with most of what it stands for, but then most
>teachers and facilitators would. It's hard to be anti-Dogme, just as
>one could hardly argue with the bland dictum `be nice, and respect
>people', but it doesn't really add up to a radical, iconoclastic new
>movement in ELT.
>
>2 Is that the same Scott Thornbury who appears on the onespotenglish
>website, giving 'celebrity tips' to ELT teachers? Advice like 'use
>technology in the classroom', "As for English-language films with
>English captions, these are an excellent resource".
>
>3 I know that earlier on this thread I sneered at dogme type ideas -
>but I have actually been using some of them for years myself, without
>knowing there was an "ideology" (scuse, please) behind it all. I have
>always preferred to call it the Ailean31 method
>
>4 Above all it's the starey-eyed 'born again' element that amuses and
>irritates in equal measure (see other posts on this thread). It
>somehow implies that anyone who disagrees (or sneers, perish the
>thought) is 'un-born- again' and therefore likely to be a
>contemptible recidivist force in the classroom, holding learners
>back.
>
>5 Some of the stuff is genuinely interesting but it tends to be
>expressed in a very anodyne 'seeking consensus' way that is
>the 'ageing teacher' hallmark
>
>6 Dogme is an anagram of 'me God', which explains a lot.
>
>7 Dogmetics is a form of violent exercise. It involves whirling round
>and round chasing your silvering pony- tail.
>
>8 It has also been pointed out that many of the `new' ideas and
>theories put forward on that list already have considerable currency
>within the mainstream EFL/ESL and Business English teaching
>community. And they don't need a spurious `designer label' applied to
>them.
>
>9 One of the recent bits that I have found particularly interesting
>is this idea that learner-centred classroom teaching involves a
>process of constant feedback to the teacher. This is initiated by the
>teacher, so it is prescriptive, and seems to require a detailed
>assessment – students may have to give a written response to
>questions such as `How did you like that lesson?' or `Was this week's
>lesson better than last week's?' In some cases, this requirement for
>feedback is presented to the students as a language exercise, which
>ultimately leads to further feedback to the teacher on what they
>think about having to give feedback on giving feedback.
>
>10 And this is the impression I often get when reading the day-by-day
>lesson descriptions on the dogme thread. It does seem very teacher-
>centred, with a good deal of `I asked them to…' and `Then I got them
>to…' ................ Maybe this is a problem with trying to write
>about what went on in class. It has to be `I suggested this…'
>and `they got on with that…', which only reinforces the idea of
>teacher-driven activity. But I suppose the use of `we' is just as
>suspect, as in `we revised the present perfect'. That gets sick-bag
>excrutiating, as in `Come on, people, let's all get our heads round
>the present perfect one more time'.
>
>11 aggravating tho' it may be for those who consider his take to be a
>mixture of rhetoric & the bleedin' obvious, but - unless it's
>possible to demonstrate Dogme shows a deep misunderstanding of the
>learning process - I'll allow it to flatter some of what I think of
>my strengths(*) as a teacher; rip off any handy ideas; & fall back on
>a nice chunky reading from headway on those days when I remember I'm
>not being paid enough.
>
>12 And on another point, have you noticed that while a lot of theory
>gets tossed around on the dogme talkboard the practical descriptions
>of teaching and classroom management come across as curiously
>anecdotal and unsubstantiated? Lots of theory-tossing, not much
>substantiating. Much that may be affective, but little that I would
>assess as demonstrably, differently effective. It has been pointed
>out elsewhere on this thread that the process of a lesson is not
>something that readily lends itself to the written form. But I am
>surprised by some of the conclusions that are drawn from what appear
>to be fairly cack-handed lessons. It seems that `seat-of-the- pants'
>improvisations can (reflectively) be explained in `snuggly-dogme-
>blanket' terms as `state-of-the-art' social constructivism, et al.
>
>13 Huh? Even allowing for some absolute beginners dipping into the
>dogme list this is fairly basic stuff, and I don't see why social
>constructivism (and Vygotskyan ideas of unassisted performance) has
>to be invoked here. And when the social constructivist goes on to
>explain (again to the seemingly `intellectually challenged'
>pragmatist) the function of display and non- display questions, we
>again see theory paraded in a way which could best be described
>as `explaining something to a Martian'............
>
>14 Why so? Because of what teachers do all day! We get pretty good at
>asking questions, at eliciting responses, at encouraging and
>affirming contributions in class. We become well acquainted with the
>skill of following up questions with further questions, of using
>questions for checking understanding, for clarifying, for building
>discussion, and so on. But we are not interrogating, we are not
>conducting an inquisition. We do not seek to lead people to
>give `predictable' answers, nor do we seek to produce `falsified'
>answers. We would not be very effective teachers if we did. I for one
>am not a social constructivist, but I am not a Martian either, so I
>take care to use appropriately worded questions, graded questions,
>open-ended questions and other forms of affirmative language in order
>not only to teach English but to maintain a classroom environment
>where learners are free to express their feelings, opinions and
>values without ever being `put on the spot'. Doesn't everyone?
>
>Kroppe asked:
>
>
>Is this a shameful attempt to take snippets off the dogme list and
>present them out of context, so that they appear even more
>hilariously pretentious than was originally intended?
>
> Answer:
>15 Okay then, try this: "While my colleagues are rushing around
>like blue- assed flies cursing the fact that the photocopier has
>broken down or that someone hasn't returned a book I am sitting back
>meditating, relaxing and thinking my way through three hours of
>nakedness.
>
>
>16 I think that's because (s)he finds it funny, kroppie; ooc, it
>certainly is
>
> 17 No need; the `beliefs' are simply ten `aspects of language
>teaching practice', and I think they would strike most teachers as
>fairly obvious.
>
>18 Vows were odd enough, but the word 'beliefs ' smacks of religion
>to me. Articles of faith. Demi-gods. Disciples. Heretics. Why not
>principles?
>
>
>19 Dogme...?
>
>Never heard of it.
>
>What is it?
>
>
>20 Kroppie: This pasted from one of your earlier posts: "There we
>are. Nothing radically new or inventive. Just good practice as
>practised by a substantial number of teachers on a day-to-day basis
>and which can be given some theoretical grounding by reference to the
>dogme metaphor. What's so offensive about that?" Absolutely nothing
>at all. But why the theoretical grounding? We, if I can usually
>include myself in the "substantial number", have rubbed along without
>it until recently.
>
>21 There is also, currently, an interesting discussion about NLP and
>conversation analysis, but only on a Theory McNuggets level. Much
>cogitating about what should or should not be dismissed as
>manipulative, and so far that's it. The value of practice-based
>conversation building, or quick-response training (such as
>the `critical moments' exercises I described on another posting) are
>not considered. Why? Too `blue-collar'
>
>22 Dogme is a triumph of pidgeon-holing over content, since we seem
>to agree that it's basically best practices and common sense, plus a
>bit of earnest but fairly harmless lunacy.
>
>23 With a title like `Dogme – what's it all about?' this was always
>intended to be a `noises off' thread. What's wrong with that? And if
>there are those here who wish to make fun rather then `engage in
>debate' that's okay. This is not a `serious' thread.
>
>24 If dogme wants to take itself terribly seriously, that's fine, but
>they can expect to find plenty of `nay-sayers' along the way,
>especially from the ranks of EFL teachers who find the
>whole `evolving metaphor' risible and pretentious.
>
>25 Can you imagine? – one poster on the dogme list is threatening to
>use contributions from this silly thread as part of a PhD research
>topic. How's that for intellectual rigour?
>
>
>26 So here we have it. Dogme isn't actually saying anything (as
>Drunkenfall originally pointed out). It's just a metaphorical staff
>room where everyone hugs each other ... virtually.
>
>27 It strikes me that nobody here can disagree with Dogme for the
>simple reason that it's meaningless. There's nothing concrete to
>question, apart from its raison d'etre and why it appeals to such a
>motley crew of people (see Dogme thread).
>
>28 I find it difficult, from what I've read on the dogme list, to
>comprehend exactly how those received views on social constructivism
>permeate through into real-time classroom experience and the craft of
>teaching. It's all very well declaring that process must take
>precedence over product, and that conditions for co-constructing
>language (and thence understanding, or is it vice versa?) have to be
>negotiated by all the people in the classroom at the time, but these
>are just – declarations. I don't find any convincing evidence that
>any evolving approaches to language teaching can be directly ascribed
>to dogme beliefs.
>
>29 Dogme, if it exists in any tangible form, seems to be based on
>teacher-centred ideas which (certain) teachers find satisfying and
>wish to implement in their classrooms. But what about learners? Are
>they demanding dogme? Do they know what it is, how and why it is
>important and different? How would they react if they became aware
>that they were the raw material of some unresolved social
>constructivist experiment?
>
>30 And I would extend the image to that of an alternative `virtual
>staffroom' where the serious business of espousing all things
>dogmetic is blighted by an atmosphere of uneasiness that the
>barbarians are nay-saying just beyond the door, which in turn results
>in a quick-to-surface sense of wounded righteousness, and culminates
>in regular `bonding sessions' and the re-asserting of vows.
>
>
>
> Now that's only about 30 posts but if you include the answers from
>the long-suffering Kroppie plus the cheap shots and the toing and
>fro'ing as well as the more serious stuff that could have been
>found "over here" you get closer to the total. As I say, another
>selection might come up with something else.
>
> My impression is that it represents about equal quantities of
>amusement and bemusement but very little antipathy, unless that's all
>in the posts I chose to leave out where I suppose some is.
>
>
> A different point altogether if anybody has got down to here.
>There is an underlying artificiality about 16 people who could all
>operate far more easily in the language that 15 of them have in
>common, were it not for the fact that they are there "to use English".
> That being so, how important is any subsequent attempt at
>genuineness? If I had a photo I would show it to the person sitting
>there in front of me, not describe it in a language neither of us
>spoke that well. Why should I write a chat room message, in any
>language, on a strip of paper and put it on the table when the person
>who I'm "sending it to" is already there? That being so, is it so bad
>for the teacher to hold up a blue pen and ask "Is this pen blue?" If
>the rules of the game allow the first two then why not the last? So
>why rule out a priori anything that's moral and effective?
>
>
>
>
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	Group: dogme
	Message: 5443
	From: sthornbury@w...
	Date: Mo Nov 17, 2003 10:58 

	Subject: Re: Re: Taking it back; profanity and obscenity


	A small thing but...

2 Is that the same Scott Thornbury who appears on the 
onespotenglish website, giving 'celebrity tips' to ELT teachers? 
Advice like 'use technology in the classroom', "As for English-
language films with English captions, these are an excellent 
resource". 

Nowhere can I find an instance of myself ever advising anyone to 
"use technology in the classroom" but I agree, it would be entirely 
inconsistent if I had. The response to the request from a teacher in 
VietNam, asking about the value of films with captions was an 
honest answer to a fair question. Only a methodological 
fundamentalist would have replied: oh but you shouldn't be using 
videos at all. I'm not a fundamentalist. I don't even have a beard.

Scott



	


	Group: dogme
	Message: 5444
	From: DAVID HOGG
	Date: Mo Nov 17, 2003 10:55 

	Subject: Re: outdoors


	Absolutely so, Rob.

And just to expand on your devil's advocacy a little...

Blue skies do make "lessons" memorable.

Yes, I do remember those days in Sunny Slough when my Religious Instructor 
took us out on the lawn (and so on). I have vivid, sharp, intense memories 
also of getting several lashes of the cane-of-my-own-choice (from the 
headmaster's cabinet of twenty-or-so); and the tawse (the 
teaching-instrument-of-choice in Kirkcaldy, Scotland when I lived there).

So "memorability" is a two-tongued tawse. That's all I'm saying. That, and 
that classrooms are NOT "by definition...inhibiting".

Oh, and about "feeling closer to each other". That can more easily be 
achieved by talking with the real people sharing our space about the real 
things that they feel like discussing. Blue Sky or no: we just ain't 
interested in looking up, we'd rather look at the person who's got something 
intense to share with us.

Best regards always,
D.


>From: "Robert M. Haines" <haines@n...>
>Reply-To: dogme@yahoogroups.com
>To: <dogme@yahoogroups.com>
>Subject: Re: [dogme] outdoors
>Date: Mon, 17 Nov 2003 09:13:19 -0800
>
>I'm not sure that classrooms in themselves are inhibiting. On a cold, wet
>day here in Portland, with the heat adjusted properly, our classroom often
>feels cozy despite the fact that its brown brick walls seem to have been
>designed by the same architect who drew up the plans for our local
>penitentiary.
>However, a teacher who insists on inhabiting a classroom on a day when
>students are clearly interested and itching (and permitted by the DoS, et
>al.) to get outdoors - that teacher might be considered
>inhibiting/inhibited.
>
>Rob
>
>----- Original Message -----
>From: Julian Bamford <bamford@s...>
>To: <dogme@yahoogroups.com>
>Sent: Monday, November 17, 2003 12:18 AM
>Subject: [dogme] outdoors
>
>
> > Just a quick one. Today we were blessed with blue sky and sunshine, and 
>I
> > took each of my (university) language classes outdoors. We did the same
> > type of lesson as usual, but I noticed how comparatively relaxed we all
> > were, and how we felt closer to each other. Was it just the novelty of
> > being somewhere other than the classroom? Or are classrooms (no matter
>how
> > you arrange the desks) by definition more or less inhibiting, I wonder.
> > Julian
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to 
>http://docs.yahoo.com/info/terms/
> >
> >
>
>
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	Group: dogme
	Message: 5445
	From: lifang67
	Date: Mo Nov 17, 2003 11:16 

	Subject: Mind Mapping and Brainstorming III


	A couple of years ago a grad student and I did an article in which 
we suggested that teacher talk was, actually, graded according to 
the idea of Vygotksy's "zone of proximal development". 

This doesn't mean "i + 1", because it's focussed on the reply, not 
the input. This doesn't mean "rough tuning", because in many cases 
the teacher is trying to do fine tuning, like:

T: Tell me about your sister. Is she older than you or younger?

The question then arises of WHOSE zone the teacher is trying to home 
in on in talk addressed to the whole class. The usual adminstrative 
answer is "the mean", or "the average", and this is the rationale 
behind norm-based testing, among other things (possibly including, 
certainly not excluding, the outstanding mediocrity of all published 
textbooks).

Korean teachers know better. Precisely because they are so well 
schooled in stats, most of them are perfectly aware that the 
distributions in their classes are not at all dromedary but rather 
bactrian in their bell curves (and I've taught classes which were 
more like Dr. Seuss's seven-humped wump). Teach the mean and you 
teach nobody.

Anyway, to make a short story long, my student and I suggested that 
it was possible to construct a zone of proximal development which 
included virtually everybody in the classroom by pitching language 
to two levels simultaneously, one extremely low which allows a 
degree of literal repetition ("eidetic memory" if you like) and the 
other completely open ended, admitting answers of high complexity 
(if you look at the example of teacher talk above you will see that 
is how it works).

We got a rather shocked reply back from a very famous scholar in 
Canada who reviewed our paper saying that because ZPD included the 
idea of internalization, the zone of proximal development could only 
exist individually and could not be applied to a collective.

This has been bothering me for some years now, and it was itching in 
my mind last Thursday when we were talking about brainstorming and 
mindmapping. 

Whose mind are you mapping, anyway? What the hammer? What the chain? 
In what brain is this blackboard storm taking place? Isn't it true 
to say that there is a "collective zone of proximal development" 
being constructed, or at least wished into existence?

Anyway, here it is on p. 204 of Vygotsky's Collected Volume Five, 
which I was reading this morning on the subway (instead of the usual 
make-up advertisements and loan shark leaflets)...

"But now it must be clear to us that since teaching depends on 
immature, but maturing processes and the whole area of these 
processes is encompassed by teh zone of proximal development of the 
child, the optimum time for teaching BOTH THE GROUP (My emphasis, 
not Vygotsky's) and each individual child is established at each age 
by the zone of proximal development. This is why the determining of 
the zone of proximal development has such significance."

dk1



	


	Group: dogme
	Message: 5446
	From: lifang67
	Date: Mo Nov 17, 2003 11:36 

	Subject: Non-issues


	I was an academic brat; both parents were professors, but they were 
very different kinds of professors. I didn't know about the 
difference between so-called "hard" science and social science and 
back then but I knew that whenever I announced some discover to the 
home physicist, he would say "Really?' or "Hmmm...that reminds me of 
something..." while if told the house child psychologist, she was 
sure to answer either "Nonsense!" or "Of course." 

When I think about it, I realize that they were both saying the same 
kinds of things in different ways, but it certainly makes an 
enormous amount of difference when you a child. Not just when you're 
a child, actually. At the beginning of Hatch and Lazarton's magnum 
opus "The Research Manual", she tells the following story.

"Artist and scholar Elisabeth Mann Borgese was once asked how the 
world viewed her interest in teaching dogs and chimpanzees to type. 
did the world of science appreciate her comments that the messages 
typed by her setter Arlecchino formed poems that rivaled, even 
surpassed, those of many modern poets? the world, responded the 
artist, has two answers to everything--either 'I don't believe it' 
or 'Oh, I knew THAT already'. To these might be added a third 
response from the world of science--"Why should we care?""

Anyway, if you look at what ALL the dogme detractors say from 
naysayer to all the way back to teacherethical (Am I the only person 
to notice that the tone of the Guardian debate is strangely 
reminiscent of the Simon Barnes We-Hate-English-Teaching site of 
yore?), you can sort it quite neatly into two kinds of 
postings: "Rubbish!' and "Oh, we knew all that..." 

Why should we care?

dk1



	


	Group: dogme
	Message: 5447
	From: whiningnaysayer
	Date: Di Nov 18, 2003 6:01 

	Subject: Re: Taking it back; profanity and obscenity


	In answer to this and other posts. I didn't write the whole ****** 
Guardian board so don't shoot the messenger and anywhere I hearby 
foreswear being the said messenger. I've got 33 contact hours in 
three different places this week, no photocopier to decide to use or 
not use, ditto room full of computers or staff room where I can 
choose to either squawk about the photocopier (which doesn't exist 
anyway)or meditate about my nakedness. I don't propose to run 
backwards and forwards with your messages or their messages held in 
some kind of virtual cleft stick. Get over there and raise the 
lamentable tone of the Guardian board or take the fact that a good 
number of reasonable people find the whole dogme thing precious and 
risible and get used to it. The alternative, which in fairness you 
have done, is to invite them to start posting here and I'm not going 
to go and invite them because it's 6.30 in the morning and I begin at 
8 and finish at 22.00 today and the breaks I have will be in my car 
or in cafes. Anyway they all read these posts so I don't have to. 

Remember I'm just a jobbing teacher. I shall continue to do almost 
anything that I think works in class, subvert the books I have to 
use, ignore them completely sometimes, follow them slavishly other 
times, make material, steal material so my students pass their 
Cambridge exams and have a good time in class. I do too. They go to 
English speaking countries and they don't starve. That's probably 
true for everybody so for whose benefit is anything else? For us? 
I'm going to stop looking for any intellectual underpinnings to it. 
My students/clients/friends or whatever want to be able to do 
something that I seem able to help them to do and it's now time for 
me to really go and do it. I'll talk about it to people whose faces I 
can see.



	


	Group: dogme
	Message: 5448
	From: whiningnaysayer
	Date: Di Nov 18, 2003 6:14 

	Subject: Re: Taking it back; profanity and obscenity


	PS I was right about my nick-name. I'm whining about my job and 
saying nay, but only to further futile "debate". Thanks for the 1/2 a 
dozen ideas. I'll use them.



	


	Group: dogme
	Message: 5449
	From: Adrian Tennant
	Date: Di Nov 18, 2003 7:55 

	Subject: Re: Re: Taking it back; profanity and obscenity


	Hi whiningnaysayer, (Well you chose your moniker, I had mine thrust on me!)

You wrote:

> I've got 33 contact hours in three different places this week, no
photocopier to decide to use or not use, ditto room full of
> computers or staff room where I can choose to either squawk about the
photocopier (which doesn't exist anyway) or
> meditate about my nakedness.

But that's half the point, you don't NEED a photocopier. In fact, from what
I can see, when there is a photocopier teachers often forget about the real
needs of the students and 'fall back' on the materials (they can quickly
copy). In other words, they stop teaching the students and just teach the
materials.
In your list of 30 items you mentioned that the original posting (re:
meditating about nakedness) was seen by people as both hilarious and
pretentious. Well, it might come across that way to some people (especially
those with a) the luxury of a copier, and b) people who have not taken the
time to read all the postings - in this way Dennis's compendium should
help). However, given that much of my work is spent doing teacher training
in countries where teachers are often lucky to get paper, let alone a
photocopier, I don't think it's pretentious (it's about realism). Also, why
the 'meditate' - precisely because Dogme isn't about 'winging it'. If people
read carefully (and I think you probably have & therefore know this) the
'meditate' thread was about the fact that you need to 'be prepared' as
opposed to 'prepare' in order to make the class meaningful and useful.

Dr Evil



	


	Group: dogme
	Message: 5450
	From: Robert.Buckmaster@b...
	Date: Di Nov 18, 2003 8:45 

	Subject: nothing you say is of any value


	What strikes me about the Guardianistas like SpacePimp and Playboy Bunny is
the fact that they are hiding behind such monikers. From my e-mail address
you can find out my name, the organisation I work for and the country I work
in. A visit to the organisation's website will even reveal a photo. By
choosing to hide the Guardianistas actually delegitimise their opinions.
Without a true identity there is no reality and there can be no real
dialogue. By encouraging such lists where everyone can choose an identity
the Guardian and other sites devalues the exchange of opinions down to a
level of empty posturing where nothing has value, there is no risk of losing
face and no commitment to any ideas. Unless I know who you are, nothing you
say is of any value.

Rob B



	


	Group: dogme
	Message: 5451
	From: djn@d...
	Date: Di Nov 18, 2003 10:06 

	Subject: Re: Re: Taking it back; profanity and obscenity


	Before anyone else pinches it, bagsy the aka, 

ASCAT - anodyne seeking consensus ageing teacher

----------

Whiningnaysayer didn't do quite as well as Martin Luther, but I still can't mange to 
respond to all 30 points. I'd like, too, but even I haven't got that much free time.


1. "It doesn't really add up to a radical, iconoclastic new 
movement in ELT. " 

Who said that it was supposed to?


4 " .. it's the starey-eyed 'born again' element that amuses and 
irritates in equal measure....It somehow implies that anyone who 
disagrees (or sneers, perish the thought) is 'un-born- again' and 
therefore likely to be a contemptible recidivist force in the classroom, holding 
learners back." 

Starry-eyed, born-again dogmeists don't normally use adjectives like "contemptible", 
certainly not of other teachers..

7 "Dogmetics is a form of violent exercise. It involves whirling round 
and round chasing your silvering pony- tail. "

Elsewhere it's meditating dogmeists that amuse. Meditating while chasing silvering
pony-tail? Unlikely.

8. "It has also been pointed out that many of the `new' ideas and 
theories put forward on that list already have considerable currency 
within the mainstream EFL/ESL and Business English teaching 
community."

There is some repetition here. (See 1)


10. "And this is the impression I often get when reading the day-by-day 
lesson descriptions on the dogme thread...."

Beware of over-generalization. You are probably referring to recent accounts posted by 
one or at most two members of the group.


11. "unless it's possible to demonstrate Dogme shows..."

But you, not long-standing members of dogme, claim that DOGME, in the sense 
you imply, exists and the moves and has its being.

Long-standing members of the list tend to talk about "mind-sets" and much looser, vaguer concepts of that kind.


12. "Lots of theory-tossing"

Really? I can only think of 1 regular poster and one occasional poster who theorize a lot.

----------


In conclusion, though, I find it:

(1) A tribute to SOMETHING positive about the interaction on the dogme list that there 
is a second list that spends so much time discussing what goes on here.

(2) Voyeuristic and bashful or cowardly of that other list not to openly and directly 
engage with those they find ridiculous, laughable, unoriginal, wrong.

To members of the other list I would say: Don't do it on your own, come and do it with 
us."

ASCAT


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5452
	From: Fiona
	Date: Di Nov 18, 2003 12:17 

	Subject: who dogme can work with


	I'm not going to attempt to answer the questions on listening, 
reading etc. - there are recent, very full threads on those, so 
anyone wanting answers can just go and read them, but I teach a wide 
range of students and implement a lot of dogme 'teaching', so:

Kids - I teach kids from age 6-10. dogme works really well with 
these. They go for it. And OBVIOUSLY there is an element of parent-
child. Quite normal with that age group.

Teens - ah, the under twenties whoever it was referred to. Well, 
dogme doesn't work so well with this age-group, though some things 
do. dogme moments. dogme testing ideas where they make their own 
tests, and set their own homework. dogme written exercises. it's the 
conversational part that doesn't really work so well (the part the 
Guardian poster implied is the only part that exists). But adolescent 
psychology can explain the answer to that one. (Too big an area to go 
into here, but I'm sure it's fairly well documented. Anyone can off-
list me if they want more detailed, academic, high fallutin' stuff on 
that one.)

Adults - hm. Over 20 years old. Oh dear. 
I teach general classes, intensive classes, intensive CAE exam 
preparation classes, MBA groups, and the directors of a large, 
international company. dogme works very well with all of them. And 
any business trained person in the world of commerce, production etc 
today is well-versed in empowerment, and other such catch words,as 
part of motivation and goals achievement, so it's not exactly new to 
them. A lot of them have read "Fish!". In the exam classes, students 
control the 'level' of the exercises, so there are no complaints 
that "the book's too easy compared to the exam".

Hugging or sniping? I'd go for hugging any time. Just don't ever call 
me 'fluffy'......;-)

Someone off-list me please, when this Clash of the Titans thread is 
over. I've got stuff to do.

Fiona



	


	Group: dogme
	Message: 5453
	From: Fiona
	Date: Di Nov 18, 2003 12:20 

	Subject: Re: who dogme can work with


	Oops. By "written exercises" I meant written texts, compositions as 
they used to be called. Got to be careful how things get worded, 
round here these days.



	


	Group: dogme
	Message: 5454
	From: djn@d...
	Date: Di Nov 18, 2003 12:44 

	Subject: WEB: Culture & creative thinking


	(CETEFL, Germany-English, engexp, Britfilm, dogme)

How could I have MISSED it?

There exists an exciting British Council site containing a number of sections, a site to 
promote cultural relations and stimulate creative thinking.

In one of the sections, 20 young journalists from mainly Muslim countries post their 
diaries once every two weeks.

Explore:

http://www.counterpoint-online.org/index.html


Dennis



	


	Group: dogme
	Message: 5455
	From: Anne Fox
	Date: Di Nov 18, 2003 2:51 

	Subject: Re: outdoors


	I have just returned from collecting my daughters at their after 
school club here in Denmark where Tuesday is outdoor day. This means 
all the children are outside most of the afternoon and their 
afternoon snack is eaten in the brand new bonfire construction which 
is essentially a wooden roof with a hole for the smoke, a bonfire 
place in the centre on which they cook their food and seating. Both 
girls also have 'outdoor life' on their school timetable, Tuesday for 
the older one and Friday for the younger one, where the philosophy 
is `We go out, whatever the weather.' the only exception being 
howling hail storms and it is the parents' and children's joint 
responsibility to make sure they are dressed for the weather. A local 
farmer has lent the school one of his fields on a long term basis and 
over the months the staff and children have built a small shelter, 
flagpole, sea-saw and various other items. This field is the 
destination most of the time but they also get out and about a lot in 
the local area and know it much better than me, the archetypal 
incomer and commuter. Though the school does not do this as far as I 
know, I see no reason why these circumstances should not provide an 
ideal learning environment for language. It might suit especially 
those with a lot of surplus energy and could easily be adapted for 
adults. 

This together with a long distant post on this list about somebody 
learning more from the taxi driver on his way to language lessons 
than from the lessons themselves has made me consider starting 
something which might be called 'Walk the Talk' (if the expression is 
not trade marked) where we would just go out and talk with the added 
advantage that I would get some exercise while on the job, so to 
speak! The group would have to be small especially in windy weather.

Regards
Anne Fox

--- In dogme@yahoogroups.com, Julian Bamford <bamford@s...> wrote:
> Just a quick one. Today we were blessed with blue sky and 
sunshine, and I
> took each of my (university) language classes outdoors. We did the 
same
> type of lesson as usual, but I noticed how comparatively relaxed we 
all
> were, and how we felt closer to each other. Was it just the 
novelty of
> being somewhere other than the classroom? Or are classrooms (no 
matter how
> you arrange the desks) by definition more or less inhibiting, I 
wonder.
> Julian



	


	Group: dogme
	Message: 5456
	From: Robert M. Haines
	Date: Di Nov 18, 2003 6:30 

	Subject: Re: WEB: Culture & creative thinking


	Thank you, Dennis, this looks great!

Rob
----- Original Message -----
From: <djn@d...>
To: <CETEFL-L@C...>
Sent: Tuesday, November 18, 2003 4:44 AM
Subject: [dogme] WEB: Culture & creative thinking


> (CETEFL, Germany-English, engexp, Britfilm, dogme)
>
> How could I have MISSED it?
>
> There exists an exciting British Council site containing a number of
sections, a site to
> promote cultural relations and stimulate creative thinking.
>
> In one of the sections, 20 young journalists from mainly Muslim countries
post their
> diaries once every two weeks.
>
> Explore:
>
> http://www.counterpoint-online.org/index.html
>
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5457
	From: djn@d...
	Date: Mi Nov 19, 2003 5:41 

	Subject: Re: Re: outdoors


	Shaun and others,

My students from the university of Osnabrueck and I sometimes used to cross the road 
in bright, sunny weather and do so-called language practice in the park there amongst 
the playing kids, the odd tramp and the frisbie throwers and cyclists. I have a video of a 
very dogmetic lesson with the students all talking to each other in groups and me sitting 
cross-legged, silent, but observant, leaning against a piece of modern sculpture.

Those sessions were really only al fresco, though, because we didn't linguistically 
exploit our surroundings. We carried on much as we would have done indoors.

My wife, on the other hand, regularly takes her young learners of German as a second 
language to the market, to the railway station, to shops and recently, not actually 
outdoors, but away from the classroom, on a tour of the building which houses - apart 
from their middle school - a centre for the unemployed, a small theatre, an archive for 
the local museum, a primary school, a cycle-repair workshop and a Kurd resembling 
Einstein who makes and repairs stringed-instruments.

On the pattern of "situational" English and English in context, I used to refer to such 
English as 'locational English' i.e. English on location - c.f. the term as used by film 
makers.

I agree that 'locational' teaching can be very dogme in spirit.

There was a cartoon not long ago on the front page of the magazine of the German 
Union of Teachers (GEW). 

A pupil was staring out of the window at a butterfly. "Pay attention!" shouted the 
teacher, pointing with a stick to the projection of what was on his OHP slide - a picture 
of a butterfly.



ASCAT



	


	Group: dogme
	Message: 5458
	From: djn@d...
	Date: Mi Nov 19, 2003 6:58 

	Subject: Retrospective introspection


	"Encouraging learners to introspect about how they learn is to be recommended".

I found myself this morning , reflecting on the dogme list and ongoing discussions which 
seem to be challenging the list, yet again, to examine dogme's credentials, thinking 
about the languages I have been taught, and how, and the languages that I can still use, 
to varying degrees.

Latin: Taught the grammar and did translations and exercises and remember 50 years 
or so later nothing much beyond amo, amas, amat - bellum, bellum, bellum - nauta, 
nauta, nautam.

French: 'O' level. Grammar and translation, exercises, some reading, no conversation. 
Left school unable to speak a word, but in later life shared an office in Norway with a 
non-English-speaking Frenchman and spoke French every day. My passive knowledge 
helped, I suppose. (My French is very rusty and creaky through dis-use, but I have 
the feeling it is still there in the background).

Russian: Learned it during an intensive, 5-days-a-week, 9-months' course as part of 
National Service in the 50's .Grammar and translation and exercises BUT taught by 
native Russian speakers who couldn't speak English, so a lot of speaking, 
communicating. Terribly rusty through dis-use, but it's the one foreign language in which 
I could speak, read and write.Once got the chance to use it for a couple of weeks in the 
Soviet Union and worked pretty well.

Bulgarian: Was taught the grammar in a one-to-one, private lesson environment. The 
learned Bulgarian Dr. did talk tome in Bulgarian, but I didn't understand him. Never got 
to go to Bulgaria, as planned, and don't remember a damned thing.

Spanish: Tried to learn a bit by myself for my teaching practice, which I did in Madrid.
Never got much beyond "Letaxas con carne, por favor." and "Tiene Usted habatationes 
libres?"

Italian: Was taught the grammar in a short, intensive course at Cambridge so that I 
could read Cavour's correspondence for a history thesis. All the Italian I remember, 
though, comes from playing music - lento, cantabile, andante etc.

German: Taught it badly - grammar, explanations in English and exercises, hardly any 
conversation, by the good old Goethe Institute. Have learned German by living here, 
and acquiring non-English-speaking relatives and friends. But I don't read comfortably, 
and my writing is far too inaccurate and interferred with by English to go on public 
display.


So?

I know where my convictions about effective and not so effective pedagogy come from.



	


	Group: dogme
	Message: 5459
	From: djn@d...
	Date: Mi Nov 19, 2003 8:11 

	Subject: Re: Mind Mapping and Brainstorming III


	dk1 quotes Vygotsky:

"But now it must be clear to us that since teaching depends on 
immature, but maturing processes and the whole area of these 
processes is encompassed by the zone of proximal development of the 
child, the optimum time for teaching BOTH THE GROUP (My emphasis, 
not Vygotsky's) and each individual child is established at each age by
the zone of proximal development. This is why the determining of the zone
of proximal development has such significance."

I assume that the tuned-in teacher is, perhaps without realising it, making such 
determinations all the time.

QUESTIONS


1. Isn't Vygotsky assuming a large degree of homogeneity when he writes of the 
group? What if individual zones of proximity don't overlap?

2. What ways of determining zones of proximal development does Vygotsky himself 
suggest?
.

Dennis



	


	Group: dogme
	Message: 5460
	From: Jay Schwartz
	Date: Mi Nov 19, 2003 9:00 

	Subject: Re: Re: outdoors


	Teaching 'survival English' back in the States, I used to take students on the 'shopping' trip. This usually worked out rather well in terms of the 'expected' language of giving advice, negotiating price, asking for information, etc..
But, what turned out even better was the language and tasks that arose after the trip from 'reflective' class discussion, that often extended into at least 2 more classes. These included: 
comparisons = of prices and brand quality, different supermarkets
*imperatives = recipes (cooking not teaching! :)
complaints = prices, rude cashiers, damaged goods /returning merchandise
requests = asking if customers if we could 'cut' in front of them in line.
perfect continuous tenses = "We have been waiting in this line for 20 minutes! What's the hold up? etc.."

* One trip the focus was not so much the trip itself, but the issue of going to the store to buy ingredients for a dish students would actually prepare at home and then bring to class the next day. All the food was shared by everyone and each student had to get up and explain how to prepare it. This was followed by a focus on descriptive language re: how the students enjoyed the dish and so forth. Finally we wrapped up the day by having students judge whose dish was the best.
A 'gastronomical' experience indeed.

On a 'sour' note, trips like these really haven't worked out very well for my classes here in Greece. In fact, students are much less willing to consider any place other than a coffee house or 'Taverna and then only to 'chit-chat', which we do in class anyway. Too much peer pressure I guess to only speak "Greek" in public and not look like a tourist. Has anyone else experienced this? For those of you on the list who have lived or worked here in the past - I'm not talking about exam classes! :)

Lastly, rethinking the trip in terms of "Locational English" as Dennis suggested has given me new spin on this to consider. Thanks.

- Jay 'aka' Jay





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5461
	From: profshaun36
	Date: Mi Nov 19, 2003 1:36 

	Subject: Re: outdoors


	From the last message
" On a 'sour' note, trips like these really haven't worked out very 
well for my classes here in Greece. 
Too much peer pressure I guess to only speak "Greek" in public and 
not look like a tourist"


Yes this can be the drawback to going out. In country whose L1 is not 
English. The people/society around don´t naturally hear (or maybe 
want to hear) another language. It is not natural for the learners to 
speak outside where the L1 is their own. In the classroom the rules 
are usually already set and most people will only speak English

Places like coffe bars and pubs can be a problem as they are too 
social in this respect. It seems terrible to say that as language is 
social. Parks, Museum, Supermarkets (in some contries) are not as 
social and so don´t have this pressure or influence. This is how I 
tend to choose them and of course based on what my learners 
wants/needs are

Just leaving the classroom and having a drink outside or in the 
schools own snack/lunch area can really change the whole dynamics of 
the class. 

Of course, going outside they do allow different language 
opportunities, as most people seem to have stated , which would seem 
unrealistic and unmemorable in the class. The environment forces them 
to use different language and even behave differently than they would 
if sitting in the classroom (or the same in the case of coffee bars).
It doesn´t take a lot of planning too lots of language emerges which 
is always my favourite part and the students never forget the 
experience they had with you. I love it

Shaun



	


	Group: dogme
	Message: 5462
	From: djn@d...
	Date: Mi Nov 19, 2003 2:10 

	Subject: Re: Re: outdoors


	Footote to my posting...

Note that in the examples I gave of my wife taking the children to various locations the 
children are learning German and living in Germany. Clearly the motivation in Greece 
is quite different. Staying inside might even be more effective, if the pupils can accept 
the classroom as a safe place to talk English without losing street cred.

Dennis



	


	Group: dogme
	Message: 5463
	From: jvturner2000
	Date: Mi Nov 19, 2003 3:47 

	Subject: Intuitive Heuristics and Dogme


	I am interested in your comments connecting DOGME with intuitive 
heuristics, ("cognitive process of inquiry" that in an ELT context 
leads onto to learners being able to make their own linguistic rules) 
(Kumaravadivelu ELT Journal 47/1). Do you feel this is in concrete 
metodological terms or more in terms of the spirit of DOGME? Also how 
can one reconcile moving from a teacher-fronted grammar approach to 
activating intuitive heuristics in a DOGME context (whatever that may 
be), without alienating learners?
Whilst I am striving to promote learner autonomy I teach in Africa 
where what I am trying to do goes against the grain, and do I have 
the right to impose my ideology? I mean can I facilitate this move 
towards an inductive grammar approach without transforming the way 
learners see the process of learning grammar. Mind you at the same 
time the traditional approach advocated by my centre's syllabus seems 
to have little effect.



	


	Group: dogme
	Message: 5464
	From: Anne Fox
	Date: Mi Nov 19, 2003 3:54 

	Subject: Re: Retrospective introspection


	The table below is included in an article about EFL methodologies 
which concludes that principled eclectism is the best option. 
('Shopping at the ELT supermarket' Gabrielatos, accessed from 
http://www.gabrielatos.com/ELTSupermarket.htm )

As for the table it seems to address the oft debated issue of whether 
being a Dogmetic teacher is about experience or innate skill. The 
answer seems to be that it is a development thing which can happen 
pretty quickly as documented in the Emma Jones file posted by Diarmid.

Five Stages of Professional Development: A Summary
(Source: Berliner, D. 1994, *Teacher Expertise' In Moon, B & A, 
Sheldon Mayes 'Teaching and Learning in the Secondary School, 
Routledge)
Novice

The behaviour of the novice ... is ... relatively inflexible and 
tends to conform to whatever rules and procedures the person was told 
to follow. Only minimal skill should really be expected.

· Real world experience appears to be far more important
than 
verbal information.

· The elements of the task must be labelled and learned.

· A set of context-free rules must be acquired.

· The basic terminology of teaching needs to be learned.

Advanced Beginner

· Experience can meld with verbal knowledge.

· Similarities across contexts are recognised.

· Episodic knowledge is built up.

· Strategic knowledge is developed.

· Context begins to guide behaviour.

The novice and the advanced beginner ... may also lack a certain 
responsibility for their actions ... [because] they are labelling and 
describing events, following rules, and recognising and clarifying 
contexts, but not actively determining through personal action what 
is happening.

Competent

Competent teachers …

· are more personally in control of events ... [and
therefore] 
feel more responsibility ... they often feel emotional about success 
and failure in a way that is different and more intense than that of 
novices or advanced beginners.

· make conscious choices, set priorities and decide on plans

· learn not to make timing or targeting errors

· learn to make curriculum and targeting decisions`

Proficient

· Intuition and know-how become prominent 

· Out of the wealth of experience ... comes a holistic 
recognition of similarities ... [which] allows the proficient 
individual to predict events more precisely

· The proficient performer, however ... is still analytic
and 
deliberative in deciding what to do.

Expert

Expert teachers …

· have both an intuitive grasp of the situation and a
nonanalytic 
and nondeliberative sense of the appropriate response to be made.

· show fluid and effortless performance.

· this performance may be due, in part, to their use of routines.

· are not consciously choosing what to attend to and what to do.

· are more likely ... to discern what is important from what is
not 
when interpreting classroom phenomena. 

· When anomalies occur ... they bring analytic processes to bear
on 
the situation. But when things are going smoothly, experts rarely 
appear to be reflective about their performance. 

· show more emotionality about the successes and failures of
their 
work .


Anne
--- In dogme@yahoogroups.com, djn@d... wrote:
> "Encouraging learners to introspect about how they learn is to be 
recommended".
> 
> I found myself this morning , reflecting on the dogme list and 
ongoing discussions which 
> seem to be challenging the list, yet again, to examine dogme's 
credentials, thinking 
> about the languages I have been taught, and how, and the languages 
that I can still use, 
> to varying degrees.
> 
> Latin: Taught the grammar and did translations and exercises and 
remember 50 years 
> or so later nothing much beyond amo, amas, amat - bellum, bellum, 
bellum - nauta, 
> nauta, nautam.
> 
> French: 'O' level. Grammar and translation, exercises, some 
reading, no conversation. 
> Left school unable to speak a word, but in later life shared an 
office in Norway with a 
> non-English-speaking Frenchman and spoke French every day. My 
passive knowledge 
> helped, I suppose. (My French is very rusty and creaky through dis-
use, but I have 
> the feeling it is still there in the background).
> 
> Russian: Learned it during an intensive, 5-days-a-week, 9-months' 
course as part of 
> National Service in the 50's .Grammar and translation and exercises 
BUT taught by 
> native Russian speakers who couldn't speak English, so a lot of 
speaking, 
> communicating. Terribly rusty through dis-use, but it's the one 
foreign language in which 
> I could speak, read and write.Once got the chance to use it for a 
couple of weeks in the 
> Soviet Union and worked pretty well.
> 
> Bulgarian: Was taught the grammar in a one-to-one, private lesson 
environment. The 
> learned Bulgarian Dr. did talk tome in Bulgarian, but I didn't 
understand him. Never got 
> to go to Bulgaria, as planned, and don't remember a damned thing.
> 
> Spanish: Tried to learn a bit by myself for my teaching practice, 
which I did in Madrid.
> Never got much beyond "Letaxas con carne, por favor." and "Tiene 
Usted habatationes 
> libres?"
> 
> Italian: Was taught the grammar in a short, intensive course at 
Cambridge so that I 
> could read Cavour's correspondence for a history thesis. All the 
Italian I remember, 
> though, comes from playing music - lento, cantabile, andante etc.
> 
> German: Taught it badly - grammar, explanations in English and 
exercises, hardly any 
> conversation, by the good old Goethe Institute. Have learned 
German by living here, 
> and acquiring non-English-speaking relatives and friends. But I 
don't read comfortably, 
> and my writing is far too inaccurate and interferred with by 
English to go on public 
> display.
> 
> 
> So?
> 
> I know where my convictions about effective and not so effective 
pedagogy come from.



	


	Group: dogme
	Message: 5465
	From: Luke Meddings
	Date: Mi Nov 19, 2003 5:15 

	Subject: Re: Intuitive Heuristics and Dogme


	'Mind you at the same
time the traditional approach advocated by my centre's syllabus seems
to have little effect.'
Surely this is the starting point - after all if the top-down, linear,
grammar syllabus approach actually worked (anywhere) we'd be doing that,
wouldn't we...
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "jvturner2000" <jvturner2000@y...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, November 19, 2003 3:47 PM
Subject: [dogme] Intuitive Heuristics and Dogme


> I am interested in your comments connecting DOGME with intuitive
> heuristics, ("cognitive process of inquiry" that in an ELT context
> leads onto to learners being able to make their own linguistic rules)
> (Kumaravadivelu ELT Journal 47/1). Do you feel this is in concrete
> metodological terms or more in terms of the spirit of DOGME? Also how
> can one reconcile moving from a teacher-fronted grammar approach to
> activating intuitive heuristics in a DOGME context (whatever that may
> be), without alienating learners?
> Whilst I am striving to promote learner autonomy I teach in Africa
> where what I am trying to do goes against the grain, and do I have
> the right to impose my ideology? I mean can I facilitate this move
> towards an inductive grammar approach without transforming the way
> learners see the process of learning grammar. Mind you at the same
> time the traditional approach advocated by my centre's syllabus seems
> to have little effect.
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 5466
	From: Adrian Tennant
	Date: Mi Nov 19, 2003 6:09 

	Subject: Re: Re: Retrospective introspection


	Anne wrote:

> Expert teachers show fluid and effortless performance.

and

> are not consciously choosing what to attend to and what to do.


I find both of these quite worrying.
Should teaching be "effortless"? If I don't put a degree of effort into my
teaching am I doing anything?
Shouldn't I also be making conscious decisions or am I merely a creature of
habit and routine?

Salmon appear to swim and spawn both effortlessly and with conscious choice
....!!!!

Dr Evil



	


	Group: dogme
	Message: 5467
	From: Robert M. Haines
	Date: Mi Nov 19, 2003 6:47 

	Subject: Re: Intuitive Heuristics and Dogme


	Last Friday, the students in our class didn't feel like taking a quiz, which
they normally make themselves, post in front of the room on posters paper
then select to complete. We ended up talking about religion after one of the
students (most are Catholics from Central America) asked me if I believe in
God. I quoted Einstein who supposedly said: "Tell me what you mean by God,
and I'll tell you whether I believe in it." (probably more of a paraphrase).
From there we all talked about religion for about an hour. That led to a
chat about sex education. Finally, I asked about the exam, and we had a
debate about what to do. It was decided that each student would create a
sort of mid-term over the weekend to exchange with a partner chosen at
random on Monday.

My point: I had no ideology or idea other than that we would take a quiz
that day, but the students led the lesson elsewhere. One student did comment
that I should make the quiz for everyone because he wanted to measure how
his English was. I said I would do that; however, the other students decided
that English can't be measured really, and that the traditional system of
testing was something they we accustomed to but not comfortable with.

Rob
----- Original Message -----
From: jvturner2000 <jvturner2000@y...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, November 19, 2003 7:47 AM
Subject: [dogme] Intuitive Heuristics and Dogme


> I am interested in your comments connecting DOGME with intuitive
> heuristics, ("cognitive process of inquiry" that in an ELT context
> leads onto to learners being able to make their own linguistic rules)
> (Kumaravadivelu ELT Journal 47/1). Do you feel this is in concrete
> metodological terms or more in terms of the spirit of DOGME? Also how
> can one reconcile moving from a teacher-fronted grammar approach to
> activating intuitive heuristics in a DOGME context (whatever that may
> be), without alienating learners?
> Whilst I am striving to promote learner autonomy I teach in Africa
> where what I am trying to do goes against the grain, and do I have
> the right to impose my ideology? I mean can I facilitate this move
> towards an inductive grammar approach without transforming the way
> learners see the process of learning grammar. Mind you at the same
> time the traditional approach advocated by my centre's syllabus seems
> to have little effect.
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5468
	From: zosia grudzinska
	Date: Mi Nov 19, 2003 8:11 

	Subject: Re: Re: outdoors


	my teenage students asked specifically for an assignment where they would
take me on a "guided tour" of our town - and it is a little town where
everyone more or less knows each other so they knew they were bound to meet
mates etc. still, they posotively relished talking English and that not only
to me within the task set but also to each other! The awkward age, too -
15-16. I don't know why but there it is. This year's lot is asking for a
similar "something"...
Zosia



	


	Group: dogme
	Message: 5469
	From: Richard Cusick
	Date: Mi Nov 19, 2003 10:50 

	Subject: Re: nothing you say is of any value


	Unless I know
> who you are, nothing you
> say is of any value.
> 
> Rob B
> 


Well then the Internet is not the place for you.

RC

P.S. Try judging the message, not the messenger. Works
every time.

__________________________________
Do you Yahoo!?
Protect your identity with Yahoo! Mail AddressGuard
http://antispam.yahoo.com/whatsnewfree


	


	Group: dogme
	Message: 5470
	From: Robert M. Haines
	Date: Do Nov 20, 2003 12:02 

	Subject: Re: Intuitive Heuristics and Dogme


	I typed out my first reply to this post in a hurry this morning because I
was running late. I'd like to add some comments that might seem more
practical.
If you feel that the current system is ineffective, I think you have a
responsibility to raise questions and concerns about this because you are a
teacher who seems to me interested in students' learning. There are other
reasons, of course.
I think the choice you have to make is whether to work 'through' the system
or 'around' it, i.e. to start by approaching a DoS, etc. or the students
themselves with respect to the problem.

Rob

----- Original Message -----
From: jvturner2000 <jvturner2000@y...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, November 19, 2003 7:47 AM
Subject: [dogme] Intuitive Heuristics and Dogme


> I am interested in your comments connecting DOGME with intuitive
> heuristics, ("cognitive process of inquiry" that in an ELT context
> leads onto to learners being able to make their own linguistic rules)
> (Kumaravadivelu ELT Journal 47/1). Do you feel this is in concrete
> metodological terms or more in terms of the spirit of DOGME? Also how
> can one reconcile moving from a teacher-fronted grammar approach to
> activating intuitive heuristics in a DOGME context (whatever that may
> be), without alienating learners?
> Whilst I am striving to promote learner autonomy I teach in Africa
> where what I am trying to do goes against the grain, and do I have
> the right to impose my ideology? I mean can I facilitate this move
> towards an inductive grammar approach without transforming the way
> learners see the process of learning grammar. Mind you at the same
> time the traditional approach advocated by my centre's syllabus seems
> to have little effect.
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5471
	From: Robert M. Haines
	Date: Do Nov 20, 2003 12:05 

	Subject: Re: Re: Retrospective introspection


	I believe you can read more from the author of this paper on the ttedsig
list if you want to.

----- Original Message -----
From: Anne Fox <af@g...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, November 19, 2003 7:54 AM
Subject: [dogme] Re: Retrospective introspection


The table below is included in an article about EFL methodologies
which concludes that principled eclectism is the best option.
('Shopping at the ELT supermarket' Gabrielatos, accessed from
http://www.gabrielatos.com/ELTSupermarket.htm )

As for the table it seems to address the oft debated issue of whether
being a Dogmetic teacher is about experience or innate skill. The
answer seems to be that it is a development thing which can happen
pretty quickly as documented in the Emma Jones file posted by Diarmid.

Five Stages of Professional Development: A Summary
(Source: Berliner, D. 1994, *Teacher Expertise' In Moon, B & A,
Sheldon Mayes 'Teaching and Learning in the Secondary School,
Routledge)
Novice

The behaviour of the novice ... is ... relatively inflexible and
tends to conform to whatever rules and procedures the person was told
to follow. Only minimal skill should really be expected.

· Real world experience appears to be far more important
than
verbal information.

· The elements of the task must be labelled and learned.

· A set of context-free rules must be acquired.

· The basic terminology of teaching needs to be learned.

Advanced Beginner

· Experience can meld with verbal knowledge.

· Similarities across contexts are recognised.

· Episodic knowledge is built up.

· Strategic knowledge is developed.

· Context begins to guide behaviour.

The novice and the advanced beginner ... may also lack a certain
responsibility for their actions ... [because] they are labelling and
describing events, following rules, and recognising and clarifying
contexts, but not actively determining through personal action what
is happening.

Competent

Competent teachers .

· are more personally in control of events ... [and
therefore]
feel more responsibility ... they often feel emotional about success
and failure in a way that is different and more intense than that of
novices or advanced beginners.

· make conscious choices, set priorities and decide on plans

· learn not to make timing or targeting errors

· learn to make curriculum and targeting decisions`

Proficient

· Intuition and know-how become prominent

· Out of the wealth of experience ... comes a holistic
recognition of similarities ... [which] allows the proficient
individual to predict events more precisely

· The proficient performer, however ... is still analytic
and
deliberative in deciding what to do.

Expert

Expert teachers .

· have both an intuitive grasp of the situation and a
nonanalytic
and nondeliberative sense of the appropriate response to be made.

· show fluid and effortless performance.

· this performance may be due, in part, to their use of routines.

· are not consciously choosing what to attend to and what to do.

· are more likely ... to discern what is important from what is
not
when interpreting classroom phenomena.

· When anomalies occur ... they bring analytic processes to bear
on
the situation. But when things are going smoothly, experts rarely
appear to be reflective about their performance.

· show more emotionality about the successes and failures of
their
work .


Anne
--- In dogme@yahoogroups.com, djn@d... wrote:
> "Encouraging learners to introspect about how they learn is to be
recommended".
>
> I found myself this morning , reflecting on the dogme list and
ongoing discussions which
> seem to be challenging the list, yet again, to examine dogme's
credentials, thinking
> about the languages I have been taught, and how, and the languages
that I can still use,
> to varying degrees.
>
> Latin: Taught the grammar and did translations and exercises and
remember 50 years
> or so later nothing much beyond amo, amas, amat - bellum, bellum,
bellum - nauta,
> nauta, nautam.
>
> French: 'O' level. Grammar and translation, exercises, some
reading, no conversation.
> Left school unable to speak a word, but in later life shared an
office in Norway with a
> non-English-speaking Frenchman and spoke French every day. My
passive knowledge
> helped, I suppose. (My French is very rusty and creaky through dis-
use, but I have
> the feeling it is still there in the background).
>
> Russian: Learned it during an intensive, 5-days-a-week, 9-months'
course as part of
> National Service in the 50's .Grammar and translation and exercises
BUT taught by
> native Russian speakers who couldn't speak English, so a lot of
speaking,
> communicating. Terribly rusty through dis-use, but it's the one
foreign language in which
> I could speak, read and write.Once got the chance to use it for a
couple of weeks in the
> Soviet Union and worked pretty well.
>
> Bulgarian: Was taught the grammar in a one-to-one, private lesson
environment. The
> learned Bulgarian Dr. did talk tome in Bulgarian, but I didn't
understand him. Never got
> to go to Bulgaria, as planned, and don't remember a damned thing.
>
> Spanish: Tried to learn a bit by myself for my teaching practice,
which I did in Madrid.
> Never got much beyond "Letaxas con carne, por favor." and "Tiene
Usted habatationes
> libres?"
>
> Italian: Was taught the grammar in a short, intensive course at
Cambridge so that I
> could read Cavour's correspondence for a history thesis. All the
Italian I remember,
> though, comes from playing music - lento, cantabile, andante etc.
>
> German: Taught it badly - grammar, explanations in English and
exercises, hardly any
> conversation, by the good old Goethe Institute. Have learned
German by living here,
> and acquiring non-English-speaking relatives and friends. But I
don't read comfortably,
> and my writing is far too inaccurate and interferred with by
English to go on public
> display.
>
>
> So?
>
> I know where my convictions about effective and not so effective
pedagogy come from.



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com

Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 5472
	From: Tom Topham
	Date: Do Nov 20, 2003 2:40 

	Subject: Re: Retrospective introspection


	>Russian: Learned it during an intensive, 5-days-a-week, 9-months' course as 
>part of
>National Service in the 50's .Grammar and translation and exercises BUT 
>taught by
>native Russian speakers who couldn't speak English, so a lot of speaking,
>communicating. Terribly rusty through dis-use, but it's the one foreign 
>language in which
>I could speak, read and write.Once got the chance to use it for a couple of 
>weeks in the
>Soviet Union and worked pretty well.


Sounds suspiciously like you were a spy in the cold war...do tell, Dennis!
Tom

_________________________________________________________________
Add photos to your messages with MSN 8. Get 2 months FREE*. 
http://join.msn.com/?page=dept/features&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca


	


	Group: dogme
	Message: 5473
	From: djn@d...
	Date: Do Nov 20, 2003 4:52 

	Subject: Re: "I was not a spy" was :Retrospective introspection


	Well, Tom & al l*****[ This is just chat.DELETE here if you have serious things to do 
with your time]
-----

"Sounds suspiciously like you were a spy in the cold war...do tell,
Dennis!
Tom"

I did learn my Russian as a member of the Intelligence Corps and should have gone on 
to work for M.I. 4B in London, but there was an administrative mistake at H.Q and a 
friend of mine, John H., got the job instead.

It was a strange job, and Denis Potter, a friend of mine at the time, also on the the 
Russian course in Bodmin (I believe I'm still technically breaking the Official Secrets 
Act by writing all this) used some details of what I told him about John's job in his TV 
film, The Singing Policeman ( sic?), the part played by Ian McGregor.

John had the task of translating letters written by Russian soldiers and then used as 
toilet paper that ended up in the Berlin sewers and eventually (after treatment) got to 
John's desk in M.I.4B.. Perhaps they were rejected drafts. John told me they contained 
very little of military importance and were full of things like: "Olga, my tool is throbbing 
for you."

Later at Cambridge, my professor, Sir Harry Hinsley, editor of the CUP "History of 
British Intelligence during World War 2" and one of the team at Bletchley that 
deciphered the ULTRA code, did say to me one day:

"Newson. I know you did Russian with the Intelligence Corps. It could be that our people 
in London would be interested in offfering you a job. Shall I mention your name?"

Really.I'm reporting a conversation that took place in Second Court, St. John's College, 
Cambridge in 1958. This is not senile creativity.

I was flattered by the attention and said, "Thanks, Professor Hinsely. Please do."

[ A few weeks later, just before I read him my weekly essay he told me the London 
people had nothing to offer at that moment, but would keep me in mind.... I've never 
heard from them].

So, Tom: warm.

And there is a vague EFL connection.

The person who gave the initial lectures in Russian grammar in Bodmin was no other 
than Ray Tongue, who was later very important in IATEFL circles.

OK those with something urgent to do. You can stop reading now.


Dennis



	


	Group: dogme
	Message: 5474
	From: djn@d...
	Date: Do Nov 20, 2003 5:12 

	Subject: Intuitive heuristics & Dogme


	I know the point I'm about to make will annoy some people and possibly, but I do hope 
not, offend others.

When I read statements like: 

"I am interested in your comments connecting DOGME with intuitive
heuristics, ("cognitive process of inquiry" that in an ELT context
leads onto to learners being able to make their own linguistic rules)
(Kumaravadivelu ELT Journal 47/1)...."

I inwardly cringe. I react to this so extremely because it is for me a typical example of a 
kind of academic discourse displaying academic conventions - only make statements if 
you can quote someone who has made them before you ( and don't forget the empirical 
research findings). 

And I start worrying about teaching that starts at such a point. I fear that some 
theoretical standpoint is being explored using live learners as guinea pigs to try it out, 
rather than centering on the learners themselves and their language needs. 

Agreed. I'm on a hobby horse. But throughout my career I've seen the possibility of 
progress in the classroom wrong-footed and blocked by imposed "academic", theory-led 
approaches.

Dennis



	


	Group: dogme
	Message: 5475
	From: Jenny
	Date: Do Nov 20, 2003 5:40 

	Subject: Re: Intuitive heuristics & Dogme


	Hear, hear. I second that.

BTW, was there any connection between the quality of your weekly essay and the lack of a job offer?

Jenny

--- In dogme@yahoogroups.com, djn@d... wrote:
> I know the point I'm about to make will annoy some people and possibly, but I do hope 
> not, offend others.
> 
> When I read statements like: 
> 
> "I am interested in your comments connecting DOGME with intuitive
> heuristics, ("cognitive process of inquiry" that in an ELT context
> leads onto to learners being able to make their own linguistic rules)
> (Kumaravadivelu ELT Journal 47/1)...."
> 
> I inwardly cringe. I react to this so extremely because it is for me a typical example of a 
> kind of academic discourse displaying academic conventions - only make statements if 
> you can quote someone who has made them before you ( and don't forget the empirical 
> research findings). 
> 
> And I start worrying about teaching that starts at such a point. I fear that some 
> theoretical standpoint is being explored using live learners as guinea pigs to try it out, 
> rather than centering on the learners themselves and their language needs. 
> 
> Agreed. I'm on a hobby horse. But throughout my career I've seen the possibility of 
> progress in the classroom wrong-footed and blocked by imposed "academic", theory-led 
> approaches.
> 
> Dennis



	


	Group: dogme
	Message: 5476
	From: Diarmuid Fogarty
	Date: Do Nov 20, 2003 6:46 

	Subject: Re: nothing you say is of any value


	One can't help thinking that Dick Cusick should practice what he preaches. Rob B.'s post was strongly worded, but quite understandable. If people snipe at you from the shadows, why should you take them seriously? Perhaps Dick needs to look harder for the message. Apparently it works every time. It is certainly a better method than selecting one sentence from a message and judging the whole thing on the strength of that one sentence. As for whether or not Rob should be using the internet, I think Dick will find that the internet is awash with people who are prepared to put their name to what they write (perhaps in the belief that it adds somewhat to their credibility).

Anyway, on a lighter note: Rob B's post also prompted a rare (and unintentional - I am sure) funny reply over on the Guardian list. It would seem that our detractors are now working themselves into a frenzy. As well as attacking von Trier and his films in their attempt to discredit dogme EFL (!), the same posteone of them is now comparing himself and the other Guardianistas with, "underground organization[s], freedom organizations, resistance movements or anyone guilty of spraying a message of defiance on a wall. " 

And with this, we can see how if we *do* judge them by what they say, Rob's right: "nothing (or at least, very little of what) they say is of any value"! The value that they do have is to make me think about what's wrong with dogme. That value would be increased enormously if they were less antagonistic and more objective. One of my good friends and most respected colleagues is also resolutely anti-dogme. She sees it as a sham which judges other teachers and is highly dismissive of anybody who doesn't "preach" it. She is an excellent teacher to whom I turn for help and advice on an almost daily basis. When she's recovering from her vitriol, her rejection of dogme is not so much a rejection of the message, but a rejection of the messenger(s). She agrees with most of the ideas behind it (if not all of them) and, in fact, is using them from day to day. But she feels that the earnest dogme types are condemning her and flaunting how good, how interesting, how grrrrrrrrreat they are, compared to the grey, boring drudges that are non-dogmetics. She also suspects that it's all a con-trick designed to make He Who Needs No Name a rich man (!) and a Famous Name. 

Try as I might, I fail to see where dogme is so condemnatory. Perhaps it's the implication that went along with the use of religious imagery back at the start (the 10 commandments...if you don't follow them, you're gonna burn). If so, it's regrettable. Perhaps it is down to the fundamentalists whose posts or whose attitude seems to imply, "We've got something new here that makes us the driving force behind teaching." I speak with certainty that they exist or have existed, if only because I think that that's how I started off. Perhaps it is just distrust of anyone who seems to be becoming a big fish in our little pond. The thing that unites all three of these theories is that the critics are judging the messenger and not the message. Even by dismissing the ten commandments...we have gone a lot further in defining the morass of opinions that is dogme since then. 

My two cents worth, anyway.

Ken Brockman





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5477
	From: Diarmuid Fogarty
	Date: Do Nov 20, 2003 7:08 

	Subject: Intuitive Heuristics


	Heuristics is one of those words that has me reaching for my dictionary whenever I see it. Intuitive heuristics sounds like it should be a demonstration sport in the next Olympics.

But jvturner asks, "do I have the right to impose my ideology?" and I sympathise with the complex moral maze s/he has entered.

Fortunately, the exit is easy to find, I would suggest. Firstly, is this practice really an ideology or is it simply the belief that people best learn a language by using it and reflecting on how they've used it? Is it not true to say that whether you present grammar rules or assist people to make their own hypotheses and then test them out, the latter method is what is going to happen anyway?

Secondly, is it true to say that heuristics (intuitive or otherwise) are alien to your learners simply because they come from Africa? I would have thought that the method of solving problems by finding solutions based on your own experiences was a deeply human trait rather than peculiar to any particular ideology.

Jvturner also asks, "can I facilitate this move towards an inductive grammar approach without transforming the way learners see the process of learning grammar." To which I would answer that surely the whole point *is* to transform the way they see learning grammar. Up until now it would appear that a lot of learners have been busy *studying* grammar but that very little *learning* has taken place. Using the "intuitive heuristic" approach, they are going to be playing a much more active role in their learning. S/he can expect a lot of resistance at the start which can be minimised by taking a graded approach. Start off by doing "traditional" grammar using the students' own work. At the same time incorporate a lot of Grammar timeouts when talking in class. These can be short bursts of studying what has just been said, interspersed throughout the lesson. If you have the time and resources, try to make short worksheets based on what has been discussed in these timeouts. As time goes by, look to include the students more in the writing of these worksheets and then sit back and observe.

OK, it's a potted response and one that could be added to a great deal. However, a quick glance at the right hand corner of my screen tells me that it really is time for me to stop wittering on. Hopefully jvturner can keep us informed of what they do and how they do it.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5478
	From: DAVID HOGG
	Date: Mi Nov 19, 2003 11:02 

	Subject: Re: Intuitive Heuristics and Dogme; peer teaching


	Hi Rob; Hi jvt2000.

Luke is right that the starting point is to accept that the status quo does 
not achieve anybody's aims.

I know what "intuitive" means and I know what "heuristics" means; but I've 
not read anything on Intuitive Heuristics, so I can't comment on that. But 
I'd like to comment on learner-centeredness.

I've spent the last couple of years trying to avoid teaching grammar. But 
most of my learners seem to crave it nonetheless. So, I've tried to meet 
them halfway: I encourage them to teach it to each other.

At the start of the year, I ask my upper-ints to look at the contents pages 
of their (obligatory) coursebooks and select three grammar areas that they 
(individually) feel they already know reasonably well. A week or so later, I 
choose the two most confident students and tell them that they will be 
teaching a grammar session "next week"; those two students then have to 
decide which one of their three "favourite" grammar areas they wish to 
teach. Then I set the other students a writing task, and I take the two 
"teachers" into the spare classroom for a (punchy, 15-minute) 
teacher-training session.

We look together at their chosen grammar topics and discuss how they could 
present them to the others. I encourage them to adopt a learner-centred 
approach wherever possible, but I ask them, at the very least, to do plenty 
of eliciting and concept-checking rather than just to "transmit" what they 
know. This year, my learners (my "teachers") have demonstrated quite a 
sophisticated understanding of what I mean by learner-centredness; and their 
"learners" have responded very well. During the grammar lessons I haven't 
had to intervene (nor have I been called upon by them to do so) at all: the 
learners-in-the-role-of-learners actually treat the 
learner-in-the-role-of-teacher in the same way that they would treat a 
"real" teacher.

It has to be said, of course, that the performance of my 
learners-in-the-role-of-teachers is not infrequently superior to that of the 
"real" trainee teachers that I have worked with. Part of this, though, will 
be due to the fact that the participants all know each other well. And 
because they all understand and respect what each person in the room is 
trying to achieve.

Every few weeks, I repeat the process with two other learners ("teachers").

This has been very successful with my adult learners. I tried it last year 
with a group of 15-year-olds who failed to rise to the challenge, but most 
of that is probably my own fault for not giving them enough support (in the 
way of teacher-training input) beforehand. Another mistake I made last year 
was to ask the other teenagers to "grade" the grammar presentation in terms 
of crazy nonsense such as "how well I understood this grammar point 
beforehand" and "how well I understand it now". I've now ditched that 
distractive surrealia.

None of this is very Intuitively-Heuristic, I dare say. The grammar my 
learners are teaching are the "rules" as stated in our coursebook. But they 
and I are willing to live with that. (After all, they've been forced to pay 
out for the coursebook, so the least I can do is pretend that it has some 
validity).

I plan to ask next week's four learners-in-the-role-of-teachers for their 
permission to videotape their grammar lessons. I reckon there's a good 
chance most of them will feel comfortable about my doing so. If any of you 
are at all interested in seeing the results, then I'll gladly make 
(300-or-so; are there really THAT many of you? Why don't you ever use this 
space to SPEAK to us?) copies, and send them on. Just let me know.

So, jvt2000: does this sound like it might work in YOUR classroom?

One final point: you'll notice that I used the babystep procedure to 
negotiate my upper-int learners to the point they're at now, whereby THEY 
are teaching each other grammar and THEY are collaborating to make and 
correct their own exams. I would recommend this, rather than shocking 
students at the start of the course by saying something bizarre such as: 
"Ok, folks, bearing in mind that I don't believe I can or even should teach 
you anything at all, you guys are completely in charge of everything that 
goes on here. mmmkay? So, you'll be making and correcting exams, and you'll 
be giving grammar classes, as well as bringing in your own authentic texts 
(and writing them); and deciding for yourselves which parts of the 
coursebook to use, in which order; mmmkay? And you'll be coming to class 
with personal anecdotes and opinions to tell each other, because it's not my 
place to be telling you what you should be talking about, either. Mmmkay?"

I hope it's self-evident to all of you that most of our students need to be 
gradually led toward this brand of learner-centredness, with us holding 
their hand all the way, babystepping them along, asking them tiny questions 
to which they'll want to answer "Yes, please" instead of asking ENORMOUS 
questions to which the answer will inevitably be "No, it is NOT mmmkay, you 
bearded, pony-tailed, mediating nasal-hair plucker".

I've had to polish my sales technique, and to tread ever-so gently, but I 
promise you it's all worth the effort. My learners are now wholly committed 
to the ambience of empowerment which now surrounds them; and they would be 
reluctant to go back to transmissiony, coursebook-led learning.

Much more satisfying than playing the same three chords all night, and 
moaning about not being paid enough.

Best regards always,
D.

>From: "Robert M. Haines" <haines@n...>
>Reply-To: dogme@yahoogroups.com
>To: <dogme@yahoogroups.com>
>Subject: Re: [dogme] Intuitive Heuristics and Dogme
>Date: Wed, 19 Nov 2003 10:47:54 -0800
>
>Last Friday, the students in our class didn't feel like taking a quiz, 
>which
>they normally make themselves, post in front of the room on posters paper
>then select to complete. We ended up talking about religion after one of 
>the
>students (most are Catholics from Central America) asked me if I believe in
>God. I quoted Einstein who supposedly said: "Tell me what you mean by God,
>and I'll tell you whether I believe in it." (probably more of a 
>paraphrase).
>From there we all talked about religion for about an hour. That led to a
>chat about sex education. Finally, I asked about the exam, and we had a
>debate about what to do. It was decided that each student would create a
>sort of mid-term over the weekend to exchange with a partner chosen at
>random on Monday.
>
>My point: I had no ideology or idea other than that we would take a quiz
>that day, but the students led the lesson elsewhere. One student did 
>comment
>that I should make the quiz for everyone because he wanted to measure how
>his English was. I said I would do that; however, the other students 
>decided
>that English can't be measured really, and that the traditional system of
>testing was something they we accustomed to but not comfortable with.
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> > I am interested in your comments connecting DOGME with intuitive
> > heuristics, ("cognitive process of inquiry" that in an ELT context
> > leads onto to learners being able to make their own linguistic rules)
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> > to have little effect.
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> >
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	Group: dogme
	Message: 5479
	From: djn@d...
	Date: Do Nov 20, 2003 7:54 

	Subject: Guardian Unlimited - The Talk


	Guardian Unlimited - The Talk.

I certainly don't feel inclined to start arguing with the regulars on the list discussing 
dogme, but, along with frivolity and childishness - and a great deal of misunderstanding 
- there is much of interest in the roughly 240 messages there. 

As editorial compiler of a future DOGME COMPENDIUM (with a lot of help from a small 
band of readers of past posts) I certainly feel, for historical reasons alone, that some of 
their discusion should appear as an appendix to selections from dogme postings.


Dennis



	


	Group: dogme
	Message: 5481
	From: David Kellogg
	Date: Do Nov 20, 2003 4:39 

	Subject: Re: Mind Mapping and Brainstorming III


	Dear Dennis (Sorry about the long quotations and the usual scenic 
digressions--there should be a point in here somewhere, and if not 
the scenery's marvelous!)

Well, the most famous passage on the zone starts like this:

"Suppose I investigate two children upon entrance into school, both 
of whom are ten years old chronologically and eight years old in 
terms of mental development. Can I say that they are the same age 
mentally? Of course. What does this mean? It means that they can 
independently deal with tasks up to the degree of difficulty that 
has been standardized for the eight-year-old level. (Mind in 
Society, 1978: 85)"

Yes, I see the problems. How do you get a curriculum of "tasks" and 
a standard of difficulty? Well, it's not that hard for Vygotsky--
he's working with some of the seven million severely disabled 
children left behind by ten years of war, revolution, and famine. 
He's trying to get mentally retarded and deaf children away from 
disguised forms of begging (selling trinkets and basket-weaving and 
so on). 

He beieves, despite the rather disconcerting use of then current 
terms like "defect", "idiot", and "imbecile", that ALL disabled 
children are not in fact "defective" at all but SOCIALLY disabled, 
because they live in a society where conventions restrict the use of 
language to one channel rather than another, and place inordinate 
value on some physical abilities rather than others. So he is 
teaching his children (he insists on "education" as opposed 
to "training") to do real work. Hence the task based syllabus, and 
hence the "mental level" of eight for a pair of ten year olds.

He continues:

"If I stop at this point, people would imagine that the subsequent 
course of mental development and of school learning for these 
children will be the same, because it depends on their intellect. Of 
course, there may be other factors, for example, if one child was 
sick for half a year while the other was never absent from school; 
but generally speaking teh fate of these children should be the 
same. Now imagine that I do not terminate my study at this point, 
but only begin it. These children seem to be capable of handling 
problems up to an eight-year-old's level, but not beyond that. 
Suppose that I show them various ways of dealing with the problem. 
Different experimenters mind employ different modes of demonstration 
in different cases: some might run through an entire demonstration 
and ask the children to repeat it, others might initiate the 
solution and ask the child to finish it, or offer leading questions. 
In short, in some way or another I propose that the children solve 
the problem with my assistance. Under thse circumstances it turns 
out that the first child can deal with problems up to a twelve-year-
old's level, the second up to a nine-year old's. Now, are these 
children mentally the same?"

So, no, Vygotsky is not assuming that zones coincide. He's also not 
assuming that zones are static, though, which is why he fought all 
his short life against separate schooling for the disabled (and 
even, briefly, against sign language, until he learned what signing 
really was!) . 

Now, what about the methods of determining the zone? Well, these 
vary enormously, as you can probably imagine, but for the most part 
they have to do with introducing or reducing some element of 
difficulty, usually cognitive rather than linguistic, in a task.

For example, some of his experiments rely on what he 
calls "artificial concepts", in which children are supposed to 
uncover the rule for sorting building blocks, and one block at a 
time is revealed to be or not be a member of the target concept. 

Others studied the natural concepts of the children themselves, like 
when he got kids to make stories out of various objects manipulated 
as dolls. But I think Vygotsky would say that the actual mechanisms 
of measurement are entirely contingent and inessential; he would 
certainly agree that the "tuned in teacher", as you say, is making 
such determinations all the time.

Not so the tuned-out teacher trainer. Like a seagull with a sardine, 
the teacher trainer's beady eye tends to focus on the techniques, 
and so what might strike the teacher trainer's eye in Vygotsky's 
account is the litany of familiar (and fairly "cack-handed") 
techniques for helping learners: demonstrating, leading question, 
etc. 

In the "noises off" distance I can hear the "We knew THAT already" 
brigade trundling up their stock reply. This stock reply looks safe, 
but it's actually quite risky--people are always using "We knew THAT 
already" when they really should be saying "Really?" or maybe 
even "I don't believe it!"

What SHOULD strike the eye is this: Vygotsky is suggesting that if 
you really want to test something called learning aptitude, or 
learning ability, you shouldn't be testing the kids ALONE. They 
should be working with a teacher. (Or a peer. But I suppose the kids 
would feel it's fairer if they take the test with the teacher 
helping.)

And now the "I don't believe it" reaction kicks in. But this too is 
out of place. The problem with these two reactions is that they are 
not only both wrong, they are often interchangeably so. 

First of all, Vygotsky is really uninterested in summative testing, 
the kind of testing that we do, in which we try to "sum up" what 
kids have learned. He's much more interested in formative testing, 
the kind where you plan the next lesson on the basis of the results. 

Thus, in a (summative) sense, a "conversation test" is an intrinsic, 
insoluble contradiction in terms. So as van Lier points out, EVERY 
interview, and thus almost every conversation test, consists of 
assisted, not independent, performance. 

More to the point, so does every instructional conversation. Is it 
task-based, or more a conversationally based "intuitive heuristic"?

It's both. Here's a funny bit of data:

T: Do you like raining days, Daeryeong?
Daerhyeong (in Korean): What does "do you" mean? (Ss laugh)
T (in English): Do you like raining day? (sic) (translates into 
Korean)
Daeryeong (in Korean): Yes.
T (in English): Why?
Daeryeong (in Korean): Why? Just because.

At the beginning of this conversation, Daeryeong hasn't a clue--does 
not even understand how yes-no questions are formed. At the end of 
this conversation, Daeryeong and can reply in L1 to a cognitively 
much higher level question. 

To talk of this as a result of Daeryeong's "learning" is clearly 
nonsense--he didn't learn all that in five turns of conversation. It 
makes much more sense if we say that "intuitive heuristics" is 
working both ways: the teacher is intuiting what Daeryeong can 
really do when he has time to think, and Daeryeong gets over an 
obsession with a particularly troublesome bit of sound and makes a 
probabilistic guesstimate about the sense. In both cases, they are 
disregarding some of the evidence, and in both cases they are right.

dk1

PS: For a really hilarious example of where the two track "Of 
course!" and "Nonsense" approach to teacher training will get you, 
check out the post Fiona was referring to over on the Guardian list--
the one in response to "Lion and Mouse". 

"Of course!" But unfortunately of course not. Our poor Guardianista 
really hasn't got a clue! First of all he/she knows NOTHING about 
context. I'm not teacher training, I'm not even observing, I'm just 
looking at real data from real classrooms which my (not at ALL cack-
handed) Korean teachers are bringing in. 

Teacher trainers, like poor old Hegel, imagine that everything that 
is rational to them is real. In real classrooms, though, it's the 
other way around. Everything that is real is rational, and needs to 
be understood and explained. Even if that were not my job (and it 
is), these are my learners, and everything that is real to them is 
relevant to me. 

More importantly, though, the poor Guardianista keeps saying "Of 
course!" right where she should be practicing her "Really?" 

The issue (which immediately blossomed as a whole thread on our 
list) was whether it's really right in discourse terms to engineer 
ANY kind of discourse, including instructional discourse, from the 
outside. 

Can you do this without doing violence to the things that really 
make discourse work? I still don't know the answer, and I don't 
believe anybody else does either.

Finally, or rather penultimately, our Guardianista mouse crashes 
noisily through a wide open door, roaring "Rubbish!" (or maybe "Of 
course!") at the dialogue between a "Pragmatist" and a "Social-
constructivist". He/she even suggests that I am "mean-spirited" to 
the poor pragmatist.

Mean-spirited? I guess s/he didn't get as far as the punchline. As 
in life, the pragmatist gets the last word. But perhaps this passed 
unnoticed, since Guardianistas all know that wit is practically 
unheard of on this list (*Fe*).

Triviality? Not at all, Aunt Augusta, I've only now begun to realize 
the vital importance of being earnest. From now on, I will only 
whistle at funerals. Dirges are for christenings and weddings.

d



	


	Group: dogme
	Message: 5482
	From: djn@d...
	Date: Do Nov 20, 2003 8:29 

	Subject: Re: Zones of p.d.


	dk1

Thanks for answering my questions about the proximal zone of development.

Can I take the data you cite and use it for a different purpose?

You quote:


T: Do you like raining days, Daeryeong?
Daerhyeong (in Korean): What does "do you" mean? (Ss laugh)
-----

Now the comments I would want to make are:

1. Daerhyeong simply has not heard and used "Do you...." enough. He needs more 
practice.


T (in English): Do you like raining day? (sic) (translates into 
Korean)
-----

2. Ooo! T. translates..Why? Why? Teacher has just short-circuited, missed out on the 
opportunity to give D. what he has demonstrated he needs - practice.

-----

T (in English): Why?
Daeryeong (in Korean): Why? Just because.

---

3. Not surprised D. answers in Korean. T only used one word of English after 
misguidedly translating the question into Korean. Why make the effort to answer 
in English? It's easier in Korean.

---

"Just because" sounds like an authentic kid's answer to me - in any language. 
But what was the point of all this? Really to find out if D. likes rain? I doubt it.
To get him to give an answer in English? Probably.


Immodestly, I would suggest my gloss, if discussed with T., might enable her, in future, 
to advance D's English.



Dennis



	


	Group: dogme
	Message: 5483
	From: jvturner2000
	Date: Do Nov 20, 2003 8:31 

	Subject: Re: Intuitive Heuristics


	Thanks to Jenny and Dennis for their 'anti-academic' stance> I 
certainly know where you are coming from and I myself am an advocate 
for plain English. However Dennis seems to be getting a bit hot under 
the collar about the use of terminology, as well as reacting to what 
he perceives my questions to be about, rather than what they actually 
are about.
I would like to respond respond to Dennis's critscisms:

a) "only make statements if you can quote someone who has made them 
before you" - Whether I like it or not somebody did say this before, 
so I'm not about to take credit for something I didn't say but still 
found interesting. Also this quote was found on this discussion board 
as part of a message from Thornbury.

b) "kind of academic discourse displaying academic conventions". 
Unfortunately academic discourse tends to display academic convention 
(that's how we know it's academic). Also this whole discussion group 
is by its very nature academic.


c) "I start worrying about teaching that starts at such a point". 
First at no pint did I say that my teaching started at this point, as 
we already mentioned this is an academic study. Second I fail to 
understand why it is problematic to look at new theory and ideas and 
try and apply them, isn't this part of professional development?

d) "I fear that some theoretical standpoint is being explored using 
live learners as guinea pigs to try it out, rather than centering on 
the learners themselves and their language needs". First if Dennis 
is not familiar with this type of research then let me inform him. 
Action research argues that the researcher can start with a problem 
in the classroom (in my case the effectiveness of inductive v.s 
deductive grammar teaching), then you can look at the theory (chances 
are you are not the only person to have thought about this issue), 
then implement some change, then reflect on this change and so start 
the cycle again. Obviously for a teacher to develop new ideas then 
the plca eto do this is the classroom, and if students have to suffer 
an occasional lapse in judgement then this is surely preferable to a 
pre-packaged unchanging teaching style.
Lastly the inductive approach, raising awareness and intuitive 
heuristcs are all student led lines of enquiry. That is to say it is 
precisely this concern with a more student centred approach that led 
me to post this reflection.

I would also like to thank Diarmuid Fogarty for his comments.
"is it true to say that heuristics (intuitive or otherwise) are alien 
to your learners simply because they come from Africa? I would have 
thought that the method of solving problems by finding solutions 
based on your own experiences was a deeply human trait rather than 
peculiar to any particular ideology".
Whilst in spheres outside the language classroom it is certainly true 
that my learners undoubtadly use their own experience, inside the 
classroom their is little evidence of this. Learners here are taught 
to not question and investigation never takes place. In practical 
terms this means that learners have no language or mechanisms to 
reflect on language based on their own experience and what they 
observe, and find any inductive approach difficult to deal with. 
Maybe then they do have the mechanism (intuitive heuristics), but 
simply not the language to express it?


as a final comment I would like to say that a personal "hobby horse 
of mine" (Dennis 2003)is that our profession is underpaid and 
undervalued and I feel that part of the reason for this is that we 
are not a professional body. Now any profession has its academia and 
corresponding 'jargon', and whilst this may not always be entirely 
favourable I feel that it is entirely necesary for the development of 
our profession.

Thanks for the many comments,

Jonathan Turner



	


	Group: dogme
	Message: 5484
	From: Jonathan Turner
	Date: Do Nov 20, 2003 8:42 

	Subject: Re: Intuitive Heuristics and Dogme; peer teaching


	Thanks for the advice David,

I have try peer teaching as well, but not in such an
organised fashion, and whilst my learners (as you
intimated) are far from ready for this sort of
approach, it is something that I would like to work
towards, thanks again for such a positive response!

Jonathan Turner



--- DAVID HOGG <dhogg_bcn@h...> wrote: 
---------------------------------
Hi Rob; Hi jvt2000.

Luke is right that the starting point is to accept
that the status quo does 
not achieve anybody's aims.

I know what "intuitive" means and I know what
"heuristics" means; but I've 
not read anything on Intuitive Heuristics, so I can't
comment on that. But 
I'd like to comment on learner-centeredness.

I've spent the last couple of years trying to avoid
teaching grammar. But 
most of my learners seem to crave it nonetheless. So,
I've tried to meet 
them halfway: I encourage them to teach it to each
other.

At the start of the year, I ask my upper-ints to look
at the contents pages 
of their (obligatory) coursebooks and select three
grammar areas that they 
(individually) feel they already know reasonably well.
A week or so later, I 
choose the two most confident students and tell them
that they will be 
teaching a grammar session "next week"; those two
students then have to 
decide which one of their three "favourite" grammar
areas they wish to 
teach. Then I set the other students a writing task,
and I take the two 
"teachers" into the spare classroom for a (punchy,
15-minute) 
teacher-training session.

We look together at their chosen grammar topics and
discuss how they could 
present them to the others. I encourage them to adopt
a learner-centred 
approach wherever possible, but I ask them, at the
very least, to do plenty 
of eliciting and concept-checking rather than just to
"transmit" what they 
know. This year, my learners (my "teachers") have
demonstrated quite a 
sophisticated understanding of what I mean by
learner-centredness; and their 
"learners" have responded very well. During the
grammar lessons I haven't 
had to intervene (nor have I been called upon by them
to do so) at all: the 
learners-in-the-role-of-learners actually treat the 
learner-in-the-role-of-teacher in the same way that
they would treat a 
"real" teacher.

It has to be said, of course, that the performance of
my 
learners-in-the-role-of-teachers is not infrequently
superior to that of the 
"real" trainee teachers that I have worked with. Part
of this, though, will 
be due to the fact that the participants all know each
other well. And 
because they all understand and respect what each
person in the room is 
trying to achieve.

Every few weeks, I repeat the process with two other
learners ("teachers").

This has been very successful with my adult learners.
I tried it last year 
with a group of 15-year-olds who failed to rise to the
challenge, but most 
of that is probably my own fault for not giving them
enough support (in the 
way of teacher-training input) beforehand. Another
mistake I made last year 
was to ask the other teenagers to "grade" the grammar
presentation in terms 
of crazy nonsense such as "how well I understood this
grammar point 
beforehand" and "how well I understand it now". I've
now ditched that 
distractive surrealia.

None of this is very Intuitively-Heuristic, I dare
say. The grammar my 
learners are teaching are the "rules" as stated in our
coursebook. But they 
and I are willing to live with that. (After all,
they've been forced to pay 
out for the coursebook, so the least I can do is
pretend that it has some 
validity).

I plan to ask next week's four
learners-in-the-role-of-teachers for their 
permission to videotape their grammar lessons. I
reckon there's a good 
chance most of them will feel comfortable about my
doing so. If any of you 
are at all interested in seeing the results, then I'll
gladly make 
(300-or-so; are there really THAT many of you? Why
don't you ever use this 
space to SPEAK to us?) copies, and send them on. Just
let me know.

So, jvt2000: does this sound like it might work in
YOUR classroom?

One final point: you'll notice that I used the
babystep procedure to 
negotiate my upper-int learners to the point they're
at now, whereby THEY 
are teaching each other grammar and THEY are
collaborating to make and 
correct their own exams. I would recommend this,
rather than shocking 
students at the start of the course by saying
something bizarre such as: 
"Ok, folks, bearing in mind that I don't believe I can
or even should teach 
you anything at all, you guys are completely in charge
of everything that 
goes on here. mmmkay? So, you'll be making and
correcting exams, and you'll 
be giving grammar classes, as well as bringing in your
own authentic texts 
(and writing them); and deciding for yourselves which
parts of the 
coursebook to use, in which order; mmmkay? And you'll
be coming to class 
with personal anecdotes and opinions to tell each
other, because it's not my 
place to be telling you what you should be talking
about, either. Mmmkay?"

I hope it's self-evident to all of you that most of
our students need to be 
gradually led toward this brand of
learner-centredness, with us holding 
their hand all the way, babystepping them along,
asking them tiny questions 
to which they'll want to answer "Yes, please" instead
of asking ENORMOUS 
questions to which the answer will inevitably be "No,
it is NOT mmmkay, you 
bearded, pony-tailed, mediating nasal-hair plucker".

I've had to polish my sales technique, and to tread
ever-so gently, but I 
promise you it's all worth the effort. My learners are
now wholly committed 
to the ambience of empowerment which now surrounds
them; and they would be 
reluctant to go back to transmissiony, coursebook-led
learning.

Much more satisfying than playing the same three
chords all night, and 
moaning about not being paid enough.

Best regards always,
D.

>From: "Robert M. Haines" <haines@n...>
>Reply-To: dogme@yahoogroups.com
>To: <dogme@yahoogroups.com>
>Subject: Re: [dogme] Intuitive Heuristics and Dogme
>Date: Wed, 19 Nov 2003 10:47:54 -0800
>
>Last Friday, the students in our class didn't feel
like taking a quiz, 
>which
>they normally make themselves, post in front of the
room on posters paper
>then select to complete. We ended up talking about
religion after one of 
>the
>students (most are Catholics from Central America)
asked me if I believe in
>God. I quoted Einstein who supposedly said: "Tell me
what you mean by God,
>and I'll tell you whether I believe in it." (probably
more of a 
>paraphrase).
>From there we all talked about religion for about an
hour. That led to a
>chat about sex education. Finally, I asked about the
exam, and we had a
>debate about what to do. It was decided that each
student would create a
>sort of mid-term over the weekend to exchange with a
partner chosen at
>random on Monday.
>
>My point: I had no ideology or idea other than that
we would take a quiz
>that day, but the students led the lesson elsewhere.
One student did 
>comment
>that I should make the quiz for everyone because he
wanted to measure how
>his English was. I said I would do that; however, the
other students 
>decided
>that English can't be measured really, and that the
traditional system of
>testing was something they we accustomed to but not
comfortable with.
>
>Rob
>----- Original Message -----
>From: jvturner2000 <jvturner2000@y...>
>To: <dogme@yahoogroups.com>
>Sent: Wednesday, November 19, 2003 7:47 AM
>Subject: [dogme] Intuitive Heuristics and Dogme
>
>
> > I am interested in your comments connecting DOGME
with intuitive
> > heuristics, ("cognitive process of inquiry" that
in an ELT context
> > leads onto to learners being able to make their
own linguistic rules)
> > (Kumaravadivelu ELT Journal 47/1). Do you feel
this is in concrete
> > metodological terms or more in terms of the spirit
of DOGME? Also how
> > can one reconcile moving from a teacher-fronted
grammar approach to
> > activating intuitive heuristics in a DOGME context
(whatever that may
> > be), without alienating learners?
> > Whilst I am striving to promote learner autonomy I
teach in Africa
> > where what I am trying to do goes against the
grain, and do I have
> > the right to impose my ideology? I mean can I
facilitate this move
> > towards an inductive grammar approach without
transforming the way
> > learners see the process of learning grammar. Mind
you at the same
> > time the traditional approach advocated by my
centre's syllabus seems
> > to have little effect.
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to:
dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to 
>http://docs.yahoo.com/info/terms/
> >
> >
>
>
Hi Rob


>From: "Robert M. Haines" <haines@n...>
>Reply-To: dogme@yahoogroups.com
>To: <dogme@yahoogroups.com>
>Subject: Re: [dogme] Intuitive Heuristics and Dogme
>Date: Wed, 19 Nov 2003 10:47:54 -0800
>
>Last Friday, the students in our class didn't feel
like taking a quiz, 
>which
>they normally make themselves, post in front of the
room on posters paper
>then select to complete. We ended up talking about
religion after one of 
>the
>students (most are Catholics from Central America)
asked me if I believe in
>God. I quoted Einstein who supposedly said: "Tell me
what you mean by God,
>and I'll tell you whether I believe in it." (probably
more of a 
>paraphrase).
>From there we all talked about religion for about an
hour. That led to a
>chat about sex education. Finally, I asked about the
exam, and we had a
>debate about what to do. It was decided that each
student would create a
>sort of mid-term over the weekend to exchange with a
partner chosen at
>random on Monday.
>
>My point: I had no ideology or idea other than that
we would take a quiz
>that day, but the students led the lesson elsewhere.
One student did 
>comment
>that I should make the quiz for everyone because he
wanted to measure how
>his English was. I said I would do that; however, the
other students 
>decided
>that English can't be measured really, and that the
traditional system of
>testing was something they we accustomed to but not
comfortable with.
>
>Rob
>----- Original Message -----
>From: jvturner2000 <jvturner2000@y...>
>To: <dogme@yahoogroups.com>
>Sent: Wednesday, November 19, 2003 7:47 AM
>Subject: [dogme] Intuitive Heuristics and Dogme
>
>
> > I am interested in your comments connecting DOGME
with intuitive
> > heuristics, ("cognitive process of inquiry" that
in an ELT context
> > leads onto to learners being able to make their
own linguistic rules)
> > (Kumaravadivelu ELT Journal 47/1). Do you feel
this is in concrete
> > metodological terms or more in terms of the spirit
of DOGME? Also how
> > can one reconcile moving from a teacher-fronted
grammar approach to
> > activating intuitive heuristics in a DOGME context
(whatever that may
> > be), without alienating learners?
> > Whilst I am striving to promote learner autonomy I
teach in Africa
> > where what I am trying to do goes against the
grain, and do I have
> > the right to impose my ideology? I mean can I
facilitate this move
> > towards an inductive grammar approach without
transforming the way
> > learners see the process of learning grammar. Mind
you at the same
> > time the traditional approach advocated by my
centre's syllabus seems
> > to have little effect.
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to:
dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to 
>http://docs.yahoo.com/info/terms/
> >
> >
>
>
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	Group: dogme
	Message: 5485
	From: djn@d...
	Date: Do Nov 20, 2003 8:49 

	Subject: Re: Re: Intuitive Heuristics


	Johnathan,

I did tether my hobby horse to your post, didn't I? I apologise for that because, I agree, 
a person could read my message as implying you'd written things which you hadn't, 
make assumptions that you don't.

That said, I'm not sure that I agree with everything you wrote, but I may post on that 
later. Let's see, first, what others have to say.

I do approve of action research, by the way. I did some recently and wrote it up. I can 
let you or anyone else have copies if you are interested.

Friendly, colleaguial greetings,


Dennis



	


	Group: dogme
	Message: 5486
	From: Jenny
	Date: Do Nov 20, 2003 9:16 

	Subject: Re: Intuitive Heuristics


	Jonathon

Ditto. I am interested in your comments, but I am also a proponent 
of plain English! I know all the jargon, and I've done my time 
academically too - but in many cases I feel the jargon obscures 
rather than clarifies. There are people who use it as a screen to 
hide behind. I don't know you, so I don't mean you personally. I was 
endorsing DN and his silver ponytail (I just love the image of him 
chasing his tail) in general - not with specific reference to you!

Where in Africa do you teach? I'm curious because my husband is from 
Nigeria. 

Jenny

--- In dogme@yahoogroups.com, djn@d... wrote:
> Johnathan,
> 
> I did tether my hobby horse to your post, didn't I? I apologise for 
that because, I agree, 
> a person could read my message as implying you'd written things 
which you hadn't, 
> make assumptions that you don't.
> 
> That said, I'm not sure that I agree with everything you wrote, but 
I may post on that 
> later. Let's see, first, what others have to say.
> 
> I do approve of action research, by the way. I did some recently 
and wrote it up. I can 
> let you or anyone else have copies if you are interested.
> 
> Friendly, colleaguial greetings,
> 
> 
> Dennis



	


	Group: dogme
	Message: 5487
	From: David Hill
	Date: Do Nov 20, 2003 9:41 

	Subject: from Istanbul again


	We're OK again. ( just angry, sad & confused )

Istanbul friends: Hope you & yours are too.

Love to you all,

David & Sibel


David 


---------------------------------
Want to chat instantly with your online friends? Get the FREE Yahoo!Messenger

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5488
	From: Jonathan Turner
	Date: Do Nov 20, 2003 9:44 

	Subject: Re: Re: Intuitive Heuristics


	Dennis, Jenny

Once again thanks for your comments, ,it's a good way
of getting the juices flowing in the morning! I teach
in Equatorial Guinea, so Nigeria has a lot of
influence here, and culturally I suspect the two
countries have a lot in common.
As for agreeing with my comments or not I'm not sure
if I agree with half of what I say myself, but this
discussion group does seem to be an ideal place to
'think aloud'.
Jenny, I agree about Jargon obscuring, but isn't it
also true that once we have appropriated jargon it is
nothing more than a useful shorthand? I remember for
example when I learnt the term 'collocation' a term
that now doesn't seem like jargon, but at the time
took me a while to get my head around. Now however
it's much easier to say 'collocation' than to say
'it's a word that goes with another word like blonde
hair' (or whatever). By the same token if we all
understand 'intuitive heuristics' (yes it does sound
pompous), it could be a useful way of describing
'intuitive ways of reasoning, in this case thinking
about ELT related issues'

Cheers

Jonathan Turner

--- Jenny <jlynd_ilobuchi@h...> wrote: 
---------------------------------
Jonathon

Ditto. I am interested in your comments, but I am
also a proponent 
of plain English! I know all the jargon, and I've
done my time 
academically too - but in many cases I feel the jargon
obscures 
rather than clarifies. There are people who use it as
a screen to 
hide behind. I don't know you, so I don't mean you
personally. I was 
endorsing DN and his silver ponytail (I just love the
image of him 
chasing his tail) in general - not with specific
reference to you!

Where in Africa do you teach? I'm curious because my
husband is from 
Nigeria. 

Jenny

--- In dogme@yahoogroups.com, djn@d... wrote:
> Johnathan,
> 
> I did tether my hobby horse to your post, didn't I?
I apologise for 
that because, I agree, 
> a person could read my message as implying you'd
written things 
which you hadn't, 
> make assumptions that you don't.
> 
> That said, I'm not sure that I agree with everything
you wrote, but 
I may post on that 
> later. Let's see, first, what others have to say.
> 
> I do approve of action research, by the way. I did
some recently 
and wrote it up. I can 
> let you or anyone else have copies if you are
interested.
> 
> Friendly, colleaguial greetings,
> 
> 
> Dennis
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	Group: dogme
	Message: 5489
	From: Jenny
	Date: Do Nov 20, 2003 10:13 

	Subject: Re: Intuitive Heuristics


	Excellent point re collocation - you're right.

Now, let me see if 'intuitive heuristics' can be made to trip lightly off my tongue...!!!

Jenny
- In dogme@yahoogroups.com, Jonathan Turner <jvturner2000@y...> wrote:
> Dennis, Jenny
> 
> Once again thanks for your comments, ,it's a good way
> of getting the juices flowing in the morning! I teach
> in Equatorial Guinea, so Nigeria has a lot of
> influence here, and culturally I suspect the two
> countries have a lot in common.
> As for agreeing with my comments or not I'm not sure
> if I agree with half of what I say myself, but this
> discussion group does seem to be an ideal place to
> 'think aloud'.
> Jenny, I agree about Jargon obscuring, but isn't it
> also true that once we have appropriated jargon it is
> nothing more than a useful shorthand? I remember for
> example when I learnt the term 'collocation' a term
> that now doesn't seem like jargon, but at the time
> took me a while to get my head around. Now however
> it's much easier to say 'collocation' than to say
> 'it's a word that goes with another word like blonde
> hair' (or whatever). By the same token if we all
> understand 'intuitive heuristics' (yes it does sound
> pompous), it could be a useful way of describing
> 'intuitive ways of reasoning, in this case thinking
> about ELT related issues'
> 
> Cheers
> 
> Jonathan Turner
>



	


	Group: dogme
	Message: 5490
	From: djn@d...
	Date: Do Nov 20, 2003 10:16 

	Subject: Re: Re: Intuitive Heuristics


	Johnathan,

(I worked for several years in Ghana and then Sierre Leone so - Hi!).

A few more words of confession:

There are certain expressions I constantly look up, but when they are used I ask myself 
"Do I understand that?" and the honest answer is: No!

The Cambridge International Dictionary gives the meaning of "heuristic" as:

"...of a method of teaching that allows the students to learn by discovering and learning 
from their own experiences rather than by telling them things."

I know that's many words against one, but I feel so much more comfortable with it and 
can easily understand. 

And then "intuitive". I don't get it - not used to qualify heuristic.

Other words and expressions that give me problems are:

cognitive (Really. I'm quite OK with affective, inductive, phatic even - but, for some 
reason - cognitive throws me).
ontology
teleology
phenomenological
and a couple of others that George Steiner, my favourite literary critic, uses all the time.

Of course I can (and do) look them up. My point is, it doesn't matter how often I look 
them up, my memory rejects them as foreign bodies.

And a point about heuristic (...discovering... self....) and grammar. I'm enough of a 
Chomskian to believe that whatever ever they are discovering it isn't gramar (as = how 
the language is structured). At best, they are learning Murphy's simplified account of 
what that might be but pretty definitely isn't.

Dennis



	


	Group: dogme
	Message: 5491
	From: sthornbury@w...
	Date: Do Nov 20, 2003 11:36 

	Subject: Re: Re: Intuitive Heuristics


	Since I am partly responsible for introducing the term on to the list 
I'd better bite the bullet and try and explain it. I can't rmemeber 
when this came up, but I assume I was quoting from 
Kumaravadivelu's article in TESOL Q in 1994 on The Postmethod 
Condition, and his "macrostrategies" for learning, i.e. sound 
instructional principles that are not method specific, such as 
"Maximise learning opportunities; Facilitate negotiated 
interaction..." etc (Incidentally, he's now made a very good book 
out of all this called Beyond Methods or Beyond Methodology, I 
don't have it to hand). 

The fourth "maxim" is Activate Intuitive Heuristics. Here's what he 
has to say:

"From time to time, scholars have raised doubts as to whether an 
L2 system can be neatly analyzed and explicityl explained to 
learners witha view to aiding grammar construction... blah blah 
Krashen blah blah... They contend that teachers can assist their 
learners' adequate grammar construction best by designing 
classsroom activities "in such a way as to give free play to those 
creative principles that humans bring to the process of language 
learning ... and create a rich linguistic environment for the 
INTUITIVE HEURISTICS that the normal human being 
automatiucally possesses" Macintyre 1970, my emphasis). blah 
blah One way to activate the intuitive heuristics of the learner 
(Kumaravadivelu continues) is to provide enough textual data so 
that the learner can infer certain underlying grammatical rules..." 
etc etc

In this light I think Jonathan's original query is both clear and well 
made: "Do you feel this is in concrete metodological terms or 
more in terms of the spirit of DOGME?" Jonathan originally wrote 
to me off list, but (perhaps unwisely, considering the response) I 
recommended he "go live".

I also think Diarmuid and David's replies have contributed better 
answers than I could. But I'd just add that there is no concrete 
methodology that is dogme, but I think there have been a number 
of suggestioins, from time to time, as to how learner and/or teacher 
output could be exploited for a language focus. I think that simply 
leaving it up to the learners intuitive heuristics would be a gamble 
that most teachers wouldn't risk, and that some form of (probably 
post-task) "focus on form" - or "just-in-time" focus (to adapt 
Emma's term) is desirable, essential even. That makes the 
difference btween conversation and instructional conversation.

Actaully, when you think about it, the way that the collocation 
"intuitive heuristics" is being "learned" by the extended classroom 
that is the dogme list is a case in point. It probably wouldn't have 
been acquired, (or won't be acquired) without all this focused 
ravelling and unravelleing, worrying and fretting.

Thanks Jonathan, for bringing it to our collective conscious 
attention.

Scott



	


	Group: dogme
	Message: 5492
	From: djn@d...
	Date: Do Nov 20, 2003 2:27 

	Subject: Re: Re: Intuitive Heuristics


	The following comes from Amazon.de

Beyond Methods: Macrostrategies for Language Teaching (Yale Language 
Series) by B. Kumaravadivelu

Price: EUR 38,31 
Pb - 352 pages - Yale University Press 
ISBN: 0300095732


Price on Amazon.co.uk

25 pounds sterling


Synopsis

In this work, B. Kumaravadivelu presents a macrostrategic framework designed 
to help both beginning and experienced language teachers develop a systematic, 
coherent and personal theory of practice. His book offers to provide the tools a 
teacher needs in order to self-observe, self-analyze, and self-evaluate his or her 
own teaching acts. The framework consists of ten macrostrategies based on 
current theoretical, empirical and experiential knowledge of second language and 
foreign language teaching. These strategies enable teachers to evaluate classroom 
practices and to generate techniques and activities for realizing teaching goals. 
With checklists, surveys, projects and reflective tasks to encourage critical 
thinking, the book is designed to be both practical and accessible. 


Dennis



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5493
	From: suemurray@i...
	Date: Do Nov 20, 2003 2:53 

	Subject: intuitive heuristics


	in case of interest to anyone, the intro and first two chapters (tho it only says Ch 1 I got 2 too) of Beyond Methods can be downloaded in pdf from: 

http://www.yale.edu/yup/chapters/095732chap.htm


--------------------------------------------------------------------------
CONCORSO "All Friends": 
NAVIGA CON INTERFREE E VINCI OLTRE 5.000 PREMI HI.TECH!

Iscriviti gratuitamente all'indirizzo http://promo.interfree.it 
naviga in internet con i nostri numeri a tariffa urbana e vinci:

3.000 Mouse ottici
1.200 Mouse ottici per notebook
600 Mouse wireless
300 Tastiere wireless + mouse wireless
150 Sistemi wireless access point completi di due pcmci card
60 Monitor LCD da 15"
18 Notebook

BUONA FORTUNA! ;-) Lo Staff di Interfree 
--------------------------------------------------------------------------



	


	Group: dogme
	Message: 5494
	From: David Kellogg
	Date: Do Nov 20, 2003 11:35 

	Subject: Re: Zones of p.d.


	You use my data out of context very much at your peril, Dennis. But 
you are certainly right in one thing. Your interpretation of the 
data is immodest in the extreme, and I'm afraid if you were in my 
class, I'd have to think seriously before giving you a passing mark.

Of course Seojin (the Teacher) knows what "practice" is. She also, 
unlike me but very like you, believes in not translating unless you 
have to. Why, then, does she feel she has to?

Before we lecture her on the virtues of practice and the heinous sin 
of translation, let's look at the context. This is a class of fifth 
graders. They have been learning English one or two hours a week for 
the last two years--that's all. 

Their text, based on a list of vocabulary and sentence structures, 
consists of four line dialogues to be watched on CD Rom and then 
memorized at home. Suddenly, Seojin walks in and tells them to put 
their books away--today we are just going to chat, for the whole 
forty minutes.

These kids are young. They are still struggling with learning how to 
write in their first language. They don't particularly WANT to 
improve their English, though other things being equal they probably 
wouldn't mind.

Other things are NOT equal. Dennis, you are rather callously 
ignoring an extremely important part of the data, to wit:

(Ss laugh)

Fortunately, Seojin did not ignore it. She realizes that the other 
children are going to humiliate Daeryeong--not because he's bad at 
English, but because he hasn't been paying attention. 

She intuits that the problem is not practice at all (because in fact 
she has been having more or less the same kind of interaction with 
all the students, one by one, for the last twenty minutes, and 
Daeryeong is one of the last in the class to be called on). In fact, 
she thinks, correctly as it turns out, that the other kids are 
wrong, and the problem is not even that Daeryeong was not paying 
attention, (though if Seojin persists in English, it's quite likely 
that Daeryeong may play it this way, because to look like somebody 
who doesn't pay attention in class is quite a bit cooler than 
looking like somebody who pays attention and can't follow). 

Seojin intuits the real problem. It is that Daeryeong is on the 
spot. He's nervous, and he's fumbling at this unfamiliar piece of 
sound directed not by a CD ROM player but by an extremely pretty 
young woman, not at the whole class but at himself in person. For 
the first time in his life, English is not televised; it's live.

Seojin also intuits the solution. She knows that Daeryeong is NOT 
one of the mildly retarded/autistic students in the class, and she 
correctly guesses that with a holistic translation, he will be able 
to recall the other interactions and respond to the whole 
converation. And she's right.

So that's why. Now here's a question for you. Why, when we get an 
exciting new posting from Africa, do we first subject the poster to 
this tired, worn, threadbare little thread on theory vs. practice? 
Whence this philistine, nay, demagogic compulsion to make sure that 
anybody who uses a three-syllable word is immediately put in their 
place? 

On the face of it, Dennis is being pragmatic, anti-
theoretical, "chalkface" and practical. Instead of prattling 
about "intuitive heuristics" we need to give 'em practice, practice, 
practice. There's a good, solid two-syllable word for you. That's 
what'll do 'em good.

That's on the face of it. But in reality Dennis is focussing not on 
the learner, but on language, language, language. Without delving 
too deeply into details (because we must at all costs avoid 
heuristics) he grasps for...well, a theory, actually, it just 
happens to be a very old one, to wit, Berlitz and the Direct Method.

According to Herr Berlitz and Dennis, Daeryeong is in need 
of "practice" of one particular bit of language: "Do you", "do 
you", "do you". In fact, this is NOT a bit of language at all, 
because by itself it carries no meaning. 

It's a bit of grammar. So Dennis, who drives another hobby horse on 
whose rump we regularly read the bumper sticker "I HATE @#$%! 
GRAMMAR", is really suggesting that little Daeryeong is not getting 
enough grammar.

Actually, I agree with the other Dennis. Grammar is no substitute 
for language, which is why a Korean translation is closer to the 
actual language the teacher wants then a simple repetition (or an 
explanation) of "do you". In general, theory is no substitute for 
understanding. And dogmatic "principles" from other people's 
theories are really no stand in for dogmetic getting close enough to 
understand context. Only in the latter condition will intuitive 
heuristics really work.

dk1



	


	Group: dogme
	Message: 5495
	From: Diarmuid Fogarty
	Date: Fr Nov 21, 2003 6:50 

	Subject: Academic discourse


	dk1, in what must be interpreted as a "measured response" to Dennis (and far less deadly than Emperor Bush's measured responses...) berates Our Bearded Silver-tailed Unicorn for berating John for "intuitive heuristics". Over on the Guardian list, it has been deemed a "nonce term".

Well, it may be a nonce-term (if we accept that as a purely non-judgemental expression which the writer has coined...so, in effect, another nonce-term). And I can remember dk1 telling me off for railing against such big words. Now, I tend to agree more with John and dk1 than Dennis. 

I wonder whether intuitive heuristics is not a bit tautological, but it doesn't really matter. The key point is that it sums up what is meant efficiently (if you know the key). Perhaps more relevant is that John, who got it in the neck, was actually quoting Scott who, in turn was quoting Kumar. So, were the letters of complaint well-addressed?

Personally, I've grown quite fond of academic speak. It's the joy of learning a new language that, like Latin, is pretty much dead when talking about my real job. I like colligation, contronymy, intuitive linguistics and such terms. I've even built an understanding of what is meant by Cognitive (and, like Dennis, that was one which had me puzzled for years...all it basically refers to Dennis is Brain over Heart...so, cognitive explanations of language learning look at what is happening in the head instead of in the heart). But I sympathise with people who rail against them because they do feel exclusionistic (to be all noncey) and thus not at all welcoming. Perhaps we should put some kind of explanation in parentheses the first time we use them. The scaffolding part of the construction. 

That said, I am sure that John's post has forced a number of people to go away and find out what these words mean. It's interesting to note that we had already been exposed to them a number of times before we SAW them. We focussed on them and then, some of us, will have learnt them (aided, no doubt, by Scott's "translation"). Does that process ring bells with anyone?

btw John, In spite of Scott's second thoughts about whether it was such a good idea to go live, and dk's anger at the way your serious enquiry has been received, I welcome you whole-heartedly to the group! It was a welcome question which was intelligently put and a welcome alternative to some of the more recent threads. I remember reading a pamphlet produced by The Peace Corps, which will have dk going apoplectic but the part I read, about Kolb and experiential learning, was well-written, well-explained and interesting. The link, in case you want to try it for yourself, is http://mng-unix1.marasconewton.com/peacecorps/Documents/M0046/m0046e/m0046e00.htm#Contents. Please don't think that by posting this, I endorse or condemn the activities of President Kennedy's initiative. I've read a fraction of the document, but I liked what I saw!


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5496
	From: djn@d...
	Date: Fr Nov 21, 2003 7:11 

	Subject: Re: Re: Zones of p.d.


	Dear dk1, dear list,

I hereby renounce all claim to the ASCAT nickname - anodyne, seeking consensus, 
ageing teacher.

Dennis



	


	Group: dogme
	Message: 5497
	From: Jenny
	Date: Fr Nov 21, 2003 7:20 

	Subject: Re: Academic discourse


	As another nay-sayer to academic speak, I feel I should say that it's 
not a question of understanding it or not (I have written my fair 
share of 'nonce-y' papers to satisfy the requirements of various 
institutions). I don't presume to be able to or even to want to 
dictate the tone or language of this forum, but I respond fairly 
negatively because I feel that there is a tendency to use multi-
syllabic words (as dK1 puts it!) where there are better and clearer 
ways to convey the same ideas. Is it shorthand? To me it seems 
not. I can happily bandy words, but I know that I become a bit lazy 
when I speak jargon, because it often obviates the need for thought.

However, I have also just proofread 60 or so excruciatingly long, 
verbose and unclear testimonials to universities written by 2 of my 
colleagues, so perhaps I'm not the person to comment. (mind you, I 
did get a good chuckle out of the notion that some of our students 
will benefit from the 'stimulants' - sic - provided by tertiary 
education).

Jenny

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> Personally, I've grown quite fond of academic speak. It's the joy 
of learning a new language that, like Latin, is pretty much dead when 
talking about my real job. I like colligation, contronymy, intuitive 
linguistics and such terms. I've even built an understanding of what 
is meant by Cognitive (and, like Dennis, that was one which had me 
puzzled for years...all it basically refers to Dennis is Brain over 
Heart...so, cognitive explanations of language learning look at what 
is happening in the head instead of in the heart). But I sympathise 
with people who rail against them because they do feel exclusionistic 
(to be all noncey) and thus not at all welcoming. Perhaps we should 
put some kind of explanation in parentheses the first time we use 
them. The scaffolding part of the construction. 
>



	


	Group: dogme
	Message: 5498
	From: djn@d...
	Date: Fr Nov 21, 2003 7:32 

	Subject: Re: Academic discourse


	By way of feedback, I'd just like to let John know as part of the description of reactions 
to his original posting, that I've just ordered a copy of Kumaravadivelu's book.


Pax


Dennis





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5499
	From: DAVID HOGG
	Date: Do Nov 20, 2003 10:24 

	Subject: Re: Re: Retrospective introspection


	Good point, Adrian.

But I believe the words Anne wrote were carefully chosen (in the case of the 
first line which you referred to, at least).

Read them one-by-one. To "show" fluid and effortless performance does not 
mean that the ostensibly effortless performer is making no effort. The 
graceful swan is, I reckon, the appropriate analogy here.

As for the other point of "not consciously choosing...[etc]". I think you're 
probably right, Adrian.

I personally am glad not to have yet become an expert if that's part of what 
an expert is. Maybe I'm too anally retentive (Ooops, I hope none of our 
fellows considers that choice of phrase at all "coarse"), but I don't ever 
expect that I'd ever feel comfortable without constantly asking myself, 
during -ahem- "lessons" (can we still call them that, by the way?), things 
like:-

"Are my learners enjoying this?"
"Are they (or is any one of them) trying to pull the conversation in another 
direction which might be worth exploring?"
"Are they visibly learning 'something' about themselves, each other, or 
English at the moment, or do I need to do something proactive to get things 
back on track?".
...And so on.

On that measure, the day I become an expert will be the day I stop 
interacting appropriately with the human beings who make the effort to come 
and share some space with me for three hours per week. Or am I being naively 
non-expert about it all? One day I might reflect on these inexpert words 
that I wrote here so long ago and chortle to myself; or I might not even 
attend to them at all if I become wonderfully expert enough. I sure hope 
not. But time will tell.

Best regards always,
D.


>From: "Adrian Tennant" <adrian.tennant@n...>
>Reply-To: dogme@yahoogroups.com
>To: <dogme@yahoogroups.com>
>Subject: Re: [dogme] Re: Retrospective introspection
>Date: Wed, 19 Nov 2003 18:09:41 -0000
>
>Anne wrote:
>
> > Expert teachers show fluid and effortless performance.
>
>and
>
> > are not consciously choosing what to attend to and what to do.
>
>
>I find both of these quite worrying.
>Should teaching be "effortless"? If I don't put a degree of effort into my
>teaching am I doing anything?
>Shouldn't I also be making conscious decisions or am I merely a creature of
>habit and routine?
>
>Salmon appear to swim and spawn both effortlessly and with conscious choice
>....!!!!
>
>Dr Evil
>
>

_________________________________________________________________
Protect your PC - get McAfee.com VirusScan Online 
http://clinic.mcafee.com/clinic/ibuy/campaign.asp?cid=3963


	


	Group: dogme
	Message: 5500
	From: djn@d...
	Date: Fr Nov 21, 2003 8:11 

	Subject: Re: Academic discourse


	Dairmuid,

You write:

" John's post has forced a number of people to go
away and find out what these words mean. ...... We
focussed on them and then, some of us, will have learnt them (aided, no
doubt, by Scott's "translation")."

Surely Scott didn't translate. He quoted at explanatory length from the original text and 
gave us textual and informational context.



Dennis

(silver hair and beard, but no pony-tail)



	


	Group: dogme
	Message: 5501
	From: Jenny
	Date: Fr Nov 21, 2003 8:31 

	Subject: Re: Academic discourse


	There goes another mental image, shot down in flames.... What a pity!

Jenny

--- In dogme@yahoogroups.com, djn@d... wrote:
> Dennis
> 
> (silver hair and beard, but no pony-tail)



	


	Group: dogme
	Message: 5502
	From: Luke Meddings
	Date: Fr Nov 21, 2003 10:02 

	Subject: Re: Re: noncequitur


	I really don't think we should privilege the boorish discourse of the
Guardian site by adopting it on our own. I would run a marathon (ok, amble
round a track, with support team in attendance) before attempting to write
or, truth to tell, read an academic paper, and am encouraged to imagine that
if heuristics is instinctive thought writ proper then the circle is closed
and I've finally made it into the virtual post-graduate common room. But I
would never take my reluctance to engage with theory as a sign of anything
but my lack of initiative. I'm afraid trying to Derrida in French did for
me, one page was like a bad trip and I still get flash/backs. Inspite of
myself, however, I have extended my theoretical vocabulary on this site,
partly because as people talk they reformulate the language, making it
easier to understand...

Monsieur Heuristique
London

---------------------------------------------------------------------

----- Original Message ----- 
From: "Jenny" <jlynd_ilobuchi@h...>
To: <dogme@yahoogroups.com>
Sent: Friday, November 21, 2003 7:20 AM
Subject: [dogme] Re: Academic discourse


> As another nay-sayer to academic speak, I feel I should say that it's
> not a question of understanding it or not (I have written my fair
> share of 'nonce-y' papers to satisfy the requirements of various
> institutions). I don't presume to be able to or even to want to
> dictate the tone or language of this forum, but I respond fairly
> negatively because I feel that there is a tendency to use multi-
> syllabic words (as dK1 puts it!) where there are better and clearer
> ways to convey the same ideas. Is it shorthand? To me it seems
> not. I can happily bandy words, but I know that I become a bit lazy
> when I speak jargon, because it often obviates the need for thought.
>
> However, I have also just proofread 60 or so excruciatingly long,
> verbose and unclear testimonials to universities written by 2 of my
> colleagues, so perhaps I'm not the person to comment. (mind you, I
> did get a good chuckle out of the notion that some of our students
> will benefit from the 'stimulants' - sic - provided by tertiary
> education).
>
> Jenny
>
> --- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...>
> wrote:
> > Personally, I've grown quite fond of academic speak. It's the joy
> of learning a new language that, like Latin, is pretty much dead when
> talking about my real job. I like colligation, contronymy, intuitive
> linguistics and such terms. I've even built an understanding of what
> is meant by Cognitive (and, like Dennis, that was one which had me
> puzzled for years...all it basically refers to Dennis is Brain over
> Heart...so, cognitive explanations of language learning look at what
> is happening in the head instead of in the heart). But I sympathise
> with people who rail against them because they do feel exclusionistic
> (to be all noncey) and thus not at all welcoming. Perhaps we should
> put some kind of explanation in parentheses the first time we use
> them. The scaffolding part of the construction.
> >
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5503
	From: Jenny
	Date: Fr Nov 21, 2003 10:29 

	Subject: Re: noncequitur


	Thank you for your witty comments. I empathise with the Derrida 
flashbacks... 

Do you think I was being boorish by quoting 'nonce-y'? Not 
intended. All I was saying was that it's not necessarily a question 
of not understanding....nor a reluctance to engage with theory. 
It's just very easy to slip into the jargon of theory, and I think 
this often 9not always) leads to fuzzy thinking...

Jenny

--- In dogme@yahoogroups.com, "Luke Meddings" <luke@b...> wrote:
> I really don't think we should privilege the boorish discourse of 
the
> Guardian site by adopting it on our own. I would run a marathon 
(ok, amble
> round a track, with support team in attendance) before attempting 
to write
> or, truth to tell, read an academic paper, and am encouraged to 
imagine that
> if heuristics is instinctive thought writ proper then the circle 
is closed
> and I've finally made it into the virtual post-graduate common 
room. But I
> would never take my reluctance to engage with theory as a sign of 
anything
> but my lack of initiative. I'm afraid trying to Derrida in French 
did for
> me, one page was like a bad trip and I still get flash/backs. 
Inspite of
> myself, however, I have extended my theoretical vocabulary on this 
site,
> partly because as people talk they reformulate the language, 
making it
> easier to understand...
> 
> Monsieur Heuristique
> London
> 
> -------------------------------------------------------------------
--
>



	


	Group: dogme
	Message: 5504
	From: Luke Meddings
	Date: Fr Nov 21, 2003 11:49 

	Subject: Re: Re: noncequitur


	Sorry Jenny, no I didn't think you were being boorish, I just find their use
of the term boorish and see no reason why we should co-opt their sour
nomenclature. I notice that I was so traumatised by Derrida as to use his
name as a verb (trans.) - 'trying to Derrida in French,' ho ho, you should
try to do the Lacan-can ...
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "Jenny" <jlynd_ilobuchi@h...>
To: <dogme@yahoogroups.com>
Sent: Friday, November 21, 2003 10:29 AM
Subject: [dogme] Re: noncequitur


> Thank you for your witty comments. I empathise with the Derrida
> flashbacks...
>
> Do you think I was being boorish by quoting 'nonce-y'? Not
> intended. All I was saying was that it's not necessarily a question
> of not understanding....nor a reluctance to engage with theory.
> It's just very easy to slip into the jargon of theory, and I think
> this often 9not always) leads to fuzzy thinking...
>
> Jenny
>
> --- In dogme@yahoogroups.com, "Luke Meddings" <luke@b...> wrote:
> > I really don't think we should privilege the boorish discourse of
> the
> > Guardian site by adopting it on our own. I would run a marathon
> (ok, amble
> > round a track, with support team in attendance) before attempting
> to write
> > or, truth to tell, read an academic paper, and am encouraged to
> imagine that
> > if heuristics is instinctive thought writ proper then the circle
> is closed
> > and I've finally made it into the virtual post-graduate common
> room. But I
> > would never take my reluctance to engage with theory as a sign of
> anything
> > but my lack of initiative. I'm afraid trying to Derrida in French
> did for
> > me, one page was like a bad trip and I still get flash/backs.
> Inspite of
> > myself, however, I have extended my theoretical vocabulary on this
> site,
> > partly because as people talk they reformulate the language,
> making it
> > easier to understand...
> >
> > Monsieur Heuristique
> > London
> >
> > -------------------------------------------------------------------
> --
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 5505
	From: Jenny
	Date: Fr Nov 21, 2003 12:07 

	Subject: Friday night doodling


	My class of English teachers, who are doing a course to avoid the 
dreaded 'benchmarking' exam, are at present doing a test (I don't 
set it - it's all standardised). I am sitting at the front of the 
very high-tech classroom typing this, and I have taken the 
opportunity to seek out the definition which is at the bottom of 
the page...

The next bit is waffle - disregard at your leisure...

The thing I like about this room is that if I touch the 
word 'visualiser' on the control pad, the lights all dim and the 
screen comes down without any input from me. It's good fun (if not 
particularly necessary, really...). What's more, I can put in a , a 
vcd, a video, a cassette and a cd, then sit in one place for the 
rest of the lesson and control them all from the one 10 by 8 
centimetre touch screen. A part of me wants to do it one day - a 
bit like conducting a symphony, really. I won't, though. So far 
I've only used the whiteboard and a pen .... 

I can also sit at the computer and type in ideas from the students, 
press print and they can collect from the printer as they go out the 
door. More useful.

However, I can't help pondering the fact that the unis here are 
pleading poor when my secondary school has one visualiser for every 
10 classrooms (ie 400 kids).

Jenny


http://www.yourdictionary.com/ahd/h/h0179600.html

heu¡Pris¡Ptic
(hy-rstk)
adj. 
Of or relating to a usually speculative formulation serving as a 
guide in the investigation or solution of a problem: "The historian 
discovers the past by the judicious use of such a heuristic device 
as the 'ideal type'" (Karl J. Weintraub). 

Of or constituting an educational method in which learning takes 
place through discoveries that result from investigations made by 
the student. 

Computer Science Relating to or using a problem-solving technique in 
which the most appropriate solution of several found by alternative 
methods is selected at successive stages of a program for use in the 
next step of the program. 
n. 

A heuristic method or process. 
heuristics(used with a sing. verb) The study and application of 
heuristic methods and processes.



	


	Group: dogme
	Message: 5506
	From: scott_thornbury
	Date: Fr Nov 21, 2003 12:41 

	Subject: glib?


	The absence of modality in dk's (and to a certain extent Dennis's) 
"interpretations" of the CA macnugget ("Do you like raining days?") 
is perhaps significant (e.g. "she realises..." "she intuits..." "she 
thinks..." etc etc etc ): this absolute certainty about what is going 
on in the subjects' heads is nothing short of psychic. Were THEY 
ever asked what they were thinking, I wonder? 

This sense of being so damned certain is what, I think, I hazard, I 
tentatively suggest, gets peoples' backs up on lists (or one of the 
things). I remember fondly Graham's relatively recent posting about 
his self-deprecating use of the word "glib": 

"My occasional use of the word 'glib' was actually about myself as I 
found it all too easy, when outlining what I thought (and think) to 
fall into sloganeering. This would seem to be a danger when 
discussing something that, for me at least, does have an ideological 
element to it (mind you, doesn't everything). 

Of course, it also served the purpose of rather downgrading the 
severity/seriousness/pomposity of my messages. Thus I got my 
retaliation in first before getting a kicking off other people. You 
know how lists work... " 

Just a thought (maybe) 

Scott



	


	Group: dogme
	Message: 5507
	From: djn@d...
	Date: Fr Nov 21, 2003 1:37 

	Subject: Re: glib?


	I do take Scott's points, but (or is it 'and' ?) is or isn't it the case that there can be a 
problem in conveying personal conviction without sounding arrogant? 

Wouldn't you agree, too, that for some people, by no means all, it is too easy to lapse at 
times (frequently), especially on lists, into writing largely for oneself, forgetting that one 
is writing TO people?


Dennis



	


	Group: dogme
	Message: 5508
	From: diarmuid_fogarty
	Date: Fr Nov 21, 2003 1:50 

	Subject: Re: noncequitur


	I thought the verb "Derrida" was a cunning pun (bettered 
by "noncequitur", it has to be said). Similarly, my first reaction to 
the term "nonce-word" was that it was meant in a boorish manner (as 
in "yer a nonce"). However, a nonce-word is a word that has been 
invented for a particular purpose (no connotations). This is quite 
true of "dogmetic". A "nonce-term" is not to be found in any 
dictionary that I own, and so would appear to be a "nonce-term" 
itself, along with "intuitive heuristics". 

Of course, whether you want to credit the Guardianista who wrote it 
with such generosity of spirit is another question altogether. 

btw, luke, as I read your "I really don't think we should privilege 
the boorish discourse of the Guardian site by...", I was fully 
expecting you to say, "bothering to talk about it on this list". And 
I would (now) agree fully with you. They seem quite happy to blather 
on on their own. Let's leave them to it.



	


	Group: dogme
	Message: 5509
	From: diarmuid_fogarty
	Date: Fr Nov 21, 2003 1:56 

	Subject: Re: glib?


	--- In dogme@yahoogroups.com, djn@d... wrote:
> Wouldn't you agree, too, that for some people, by no means all, it 
is too easy to lapse at 
> times (frequently), especially on lists, into writing largely for 
oneself, forgetting that one 
> is writing TO people?

and isn't it true that this is also WHY people write to lists? I know 
a lot of my posts are self-clarificatory ones, intended to help me 
get things straight in my own head.



	


	Group: dogme
	Message: 5510
	From: Luke Meddings
	Date: Fr Nov 21, 2003 2:02 

	Subject: Re: glib?


	I think things tend to go wrong when people are too aware of the fact that
they have a large and instant audience - a very modern privilege which most
of us (me too) sometimes take for granted.
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Friday, November 21, 2003 1:37 PM
Subject: Re: [dogme] glib?


> I do take Scott's points, but (or is it 'and' ?) is or isn't it the case
that there can be a
> problem in conveying personal conviction without sounding arrogant?
>
> Wouldn't you agree, too, that for some people, by no means all, it is too
easy to lapse at
> times (frequently), especially on lists, into writing largely for oneself,
forgetting that one
> is writing TO people?
>
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 5511
	From: Fiona
	Date: Sa Nov 22, 2003 12:17 

	Subject: Re: glib?


	Really? I just think of it as a way of saying the same thing - wacky 
as it may be at times - to a group of people that I have come to 
admire and "feel for" (fluffy though that may sound), all at the same 
time. When I post, I don't think of the lurkers, sorry guys and gals, 
I think of the rather more reduced group I have come to consider my 
friends.
For example,yesterday in the staffroom, a colleague of mine was 
checking out the news as I chatted banally , and the news from 
Istanbul appeared on his screen. My immediate reaction was to think 
of the dogme group and who might have been 'affected' or worse.

I sincerely don't give a damn what others may think; this list may 
drive me batty at times, but, hell, even your best friend does that. 
I am part of this thing, and I'm never going to feel apologetic for 
it, regardless of what others may think of "dogmetics". Fluffy, pony-
tailed, unicorns, or whiningnaysayers..........

Fiona




--- In dogme@yahoogroups.com, "Luke Meddings" <luke@b...> wrote:
> I think things tend to go wrong when people are too aware of the 
fact that
> they have a large and instant audience - a very modern privilege 
which most
> of us (me too) sometimes take for granted.
> --------------------------------------------------------------------
---
> Luke Meddings
> London
> --------------------------------------------------------------------
-
> 
> ----- Original Message ----- 
> From: <djn@d...>
> To: <dogme@yahoogroups.com>
> Sent: Friday, November 21, 2003 1:37 PM
> Subject: Re: [dogme] glib?
> 
> 
> > I do take Scott's points, but (or is it 'and' ?) is or isn't it 
the case
> that there can be a
> > problem in conveying personal conviction without sounding 
arrogant?
> >
> > Wouldn't you agree, too, that for some people, by no means all, 
it is too
> easy to lapse at
> > times (frequently), especially on lists, into writing largely for 
oneself,
> forgetting that one
> > is writing TO people?
> >
> >
> > Dennis
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> > Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/
> >
> >
> >
> >



	


	Group: dogme
	Message: 5512
	From: David Kellogg
	Date: Sa Nov 22, 2003 4:57 

	Subject: Re: glib?


	Yes, well, when you say "intuit", "intuition", and "realization" you 
are really talking about things that are only available through 
introspection (for one thing, it's only through introspection that 
you can reliably distinguish between an intuition and a conscious 
realization).

That means that Seojin's interpretation of what Seojin thought is 
privileged, my own rather less so, and Dennis' still less. 

I'm not sure what to make of Scott's! He's not so much talking about 
the data of course as speculating (quite blindly) about the way it 
was interpreted.

The data is certainly not a CA McNugget--it's part of a full length 
transcript over thirty pages long (I'll supply it to anyone who 
wants it). It took us over twenty hours to transcribe, and I've been 
analyzing it for the better part of a year now.

Contrary to what Scott suggests, we didn't use Conversation Analysis 
techniques, for the reasons indicated earlier; I'm not interested in 
describing conversation as a machine with content-free rules. For 
the most part, we just look at the data and try to understand what 
we see.

What I wrote to Dennis is based on Seojin's own interpretation (at 
least some of which is also available for anyone who wants to see 
it), plus the transcription of the data, plus having viewed the 
videotape numerous times. 

Parts of what I wrote WERE in fact modalized (for example the 
speculation that Daeryeong would have played the naughty boy rather 
than play the fool had Seojin continued speaking in English). Parts 
were not, because the verbs used ("intuit", etc.) contained enough 
hedging as they stand, and because I agree with Jenny that when you 
can put things directly and forcefully you should.

So I'm afraid that what gets people's backs up is really not the 
lack of modalization. Nor is it, as is sometimes hinted, the lack of 
relevance to topics under discussion; Dennis feels quite free to 
hold forth on his imaginary career in the security services, Jeremy 
talks about jazz, and Scott himself has been known to offer little 
anecdotes on presentation skills and Catalan lessons, which a strict 
reading of the dogme credo would exclude.

I think the real reason why the "theorice vs. practicery" thread 
will neither live nor die is a very strong, and very wrong, belief 
that knowledge is unidimensionally gradeable and that this dimension 
is directly linked to power. 

(The wrongness of the belief should be clearly apparent from what 
Jonathan referred to--the fact that teachers are fairly generally 
overqualified and universally underpaid--but if suffering were 
enough to produce scientific consciousness, there would be 
revolutions 24-7, 365 a year.)

The truth is that we are all ignorant, and the only difference is 
that some of us are actually proud of it. If anything it is the 
proud ones who are more often counted among the powerful. In general 
I agree with Luke's comment on the content of the Guardian list, but 
it does stand as a insalubrious and therefore salutary example of 
where that kind of thinking will get you.

dk1



	


	Group: dogme
	Message: 5513
	From: djn@d...
	Date: Sa Nov 22, 2003 7:14 

	Subject: theorice vs. practicery: (Was glib?)


	dk1 writes:

"I think the real reason why the "theorice vs. practicery" thread 
will neither live nor die is a very strong, and very wrong, belief 
that knowledge is unidimensionally gradeable and that this dimension is
directly linked to power. "

I agree that "theorice vs. practicery" is not only a reoccurring thread on this list, but a 
perennial topic of discussion in all teacher training and development circles. And surely 
that is as it should be. It is a terrible pity , though, that it is, indeed, so often theory 
VERSUS practice instead of theory AND practice.

Being just a simple practitioner only comfortable with words of up to two syllables, I'm 
struggling with the meaning of 'unidimensionally gradeable knowledge' , but I agree 
that there is some kind of power issue involved here.

Putting it simply, would you agree that many practitioners are wary of "theory" because 
of the fear that theory comes from outside (if not above), from universities, from people 
who, rightly or wrongly, are thought to have little experience of the rough and tumble of 
teaching real kids in real schools - and because the theory is expressed in language 
that practitioners often don't understand? They find theory threatening and 
disempowering, implying that as 'mere' classroom teachers they are on a lower rung of 
the academic, intellectual ladder.

And on the other side, many or some theorists, wouldn't you agree, get exasperated 
with the very many practitioners who seem to them unable to stand back from what they 
are doing, leave their classroom anecdotes and examine some of their basic 
assumptions and practices in the light of systematic reading, discussion and careful 
formulation of key concepts and the results of theory-testing empirical studies? Some 
theorists, too, feel threatened and disempowered by the rejection of their views by 
many practitioners, the very people they are hoping to enlighten.


Dennis



	


	Group: dogme
	Message: 5514
	From: Jay Schwartz
	Date: Sa Nov 22, 2003 12:31 

	Subject: Re: theorice vs. practicery: (Was glib?)


	Dennis wrote: "It is a terrible pity , though, that it is, indeed, so often
theory VERSUS practice instead of theory AND practice."

This past year I organized our TESOL association's annual convention. Rather
than beat our heads against the wall with complaints about 40 odd
presentations not conforming to a convention theme, I decided to cover all
the bases and member preferences by using the theme "From Theory into
Practice" with heavy emphasis on the preposition 'INTO'. Figured we couldn't
go wrong with that. Also I figured it was a good theme for plenaries with
diverse topics to attempt to bridge the supposed dichotomy between theory
and practice. But, (long pregnant pause here)...all year and even at the
convention people kept referring to the title as "From Theory TO
Practice".... and people still complained that some presentations were toooo
practical and others were toooo theoretical. Some even suggested the printed
programme was mistaken! Sometimes ya just can't win...

Also, does anyone know the origin of "In theory there is a difference
between theory and practice, but in practice there isn't"?Seems a lot of
people have paraphrased this over the years, including the baseball coach
Yogi Berra.(Academics?!? - he knowingly says glibly).

- Jay :)



	


	Group: dogme
	Message: 5515
	From: midill@a...
	Date: Sa Nov 22, 2003 10:21 

	Subject: Re: theorice vs. practicery: (Was glib?)


	In a message dated 11/22/2003 7:52:57 AM Eastern Standard Time, 
schwartz@c... writes:
Sometimes ya just can't win...
I think this quote may be the essence of what life is all about!


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5516
	From: DAVID HOGG
	Date: Sa Nov 22, 2003 4:42 

	Subject: Re: theorice vs. practicery: (Was glib?)


	Hear here, Dennis.

And doesn't all this indicate that here on the dogme list we're probably 
striking something like the right balance, whereby you, dk1, Diarmuid, 
Jonathan, Rosemary, I and many others are sharing with us all some things 
that have gone on in our classrooms, reflecting on them (using 
three-syllable words such as 'syllable' on the odd occasion), and inviting 
us all to do likewise?

And then there's the odd occasion where one or other of us will kindly ream 
on about Vygotsky or Chomsky or Piaget or Skinner or Bruner or Donaldson or 
Krashen or Ur or Nuttall, or Vonnegut or Vicious (and so on), giving some 
perspective (directly or less so) on what has been said about the 
reallife-practice anecdotes that have popped up.

I would argue that any theorist or practician worth her salt should take a 
look at our list if he wants to know what's going on on the ground and the 
relevance that has to the theory that feeds it (and, if there were any 
justice in the world, would also be fed by it).

Just a(nother) thought. Ooops.

Best regards always,
D.




>From: djn@d...
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: [dogme] theorice vs. practicery: (Was glib?)
>Date: Sat, 22 Nov 2003 08:14:53 +0100
>
>dk1 writes:
>
>"I think the real reason why the "theorice vs. practicery" thread
>will neither live nor die is a very strong, and very wrong, belief
>that knowledge is unidimensionally gradeable and that this dimension is
>directly linked to power. "
>
>I agree that "theorice vs. practicery" is not only a reoccurring thread 
>on this list, but a
>perennial topic of discussion in all teacher training and development 
>circles. And surely
>that is as it should be. It is a terrible pity , though, that it is, 
>indeed, so often theory
>VERSUS practice instead of theory AND practice.
>
>Being just a simple practitioner only comfortable with words of up to two 
>syllables, I'm
>struggling with the meaning of 'unidimensionally gradeable knowledge' , but 
>I agree
>that there is some kind of power issue involved here.
>
>Putting it simply, would you agree that many practitioners are wary of 
>"theory" because
>of the fear that theory comes from outside (if not above), from 
>universities, from people
>who, rightly or wrongly, are thought to have little experience of the rough 
>and tumble of
>teaching real kids in real schools - and because the theory is expressed 
>in language
>that practitioners often don't understand? They find theory threatening and
>disempowering, implying that as 'mere' classroom teachers they are on a 
>lower rung of
>the academic, intellectual ladder.
>
>And on the other side, many or some theorists, wouldn't you agree, get 
>exasperated
>with the very many practitioners who seem to them unable to stand back from 
>what they
>are doing, leave their classroom anecdotes and examine some of their basic
>assumptions and practices in the light of systematic reading, discussion 
>and careful
>formulation of key concepts and the results of theory-testing empirical 
>studies? Some
>theorists, too, feel threatened and disempowered by the rejection of their 
>views by
>many practitioners, the very people they are hoping to enlighten.
>
>
>Dennis
>

_________________________________________________________________
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	Group: dogme
	Message: 5517
	From: Robert M. Haines
	Date: Sa Nov 22, 2003 7:43 

	Subject: Big words and small grammar


	A distinction drawn between practice and theory, like one between grammar and vocabulary, may exist only in the mind of the beholder - one cannot operate successfully without the other.

A more interesting and useful distinction for us language teachers might be to analyze the difference between applied linguistics and linguistics applied.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5518
	From: sthornbury@w...
	Date: Sa Nov 22, 2003 9:42 

	Subject: Re: Big words and small grammar


	On 22 Nov 03, at 11:43, Robert M. Haines wrote:

> A distinction drawn between practice and theory, like one between grammar
> and vocabulary, may exist only in the mind of the beholder - one cannot
> operate successfully without the other.
> 

Synchronicity? I've just written an article called Big Words, Small 
Grammar, for English Teaching Professional.
Scott (slightly spooked)



	


	Group: dogme
	Message: 5519
	From: djn@d...
	Date: Sa Nov 22, 2003 11:45 

	Subject: Re: Big words and small grammar


	Oh come on, Rob. 

Of theory and practice you write: " one cannot operate successfully without the other." 

Such a statement, surely, is platitudinous and avoids all the difficult issues.

You also write:

" A more interesting and useful distinction for us language teachers might
be to analyze the difference between applied linguistics and linguistics
applied." 

Do you seriously mean that? Applied Linguistics is already General or so-called Pure, 
or Theoretical Linguistics applied to particular fields of interest. You've employed a 
natty reversal of terms, but what does your statement mean?


Dennis



	


	Group: dogme
	Message: 5520
	From: Renata Suzuki
	Date: So Nov 23, 2003 1:13 

	Subject: Re: theorice vs. practicery: (Was glib?)


	Hi all, evading a readings report with this....
thank you dogme friends, the Black eyed peas are going to grace my exam
revision....asking the kids, what is the difference between the phrase is
there any love and where is the love??? and is the love in ????finish the
sentence.....and as we practice the grammar for the inevitable end of term
test (filling in the blanks, oh dear, not so much freedom with my second
graders...) i will have the song on as bgm......love multitasking
teenagers....and hope i move more toward dogme in my work with this level
too, gaining confidence and ideas as ever from all of you, be they
theoretical or practical, thank you


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5521
	From: Robert M. Haines
	Date: So Nov 23, 2003 1:47 

	Subject: Re: Big words and small grammar


	Well, maybe...

I 'pinched' the term from How to Teach Vocabulary, which I was reviewing
this morning.

Rob
----- Original Message -----
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Saturday, November 22, 2003 1:42 PM
Subject: Re: [dogme] Big words and small grammar


> On 22 Nov 03, at 11:43, Robert M. Haines wrote:
>
> > A distinction drawn between practice and theory, like one between
grammar
> > and vocabulary, may exist only in the mind of the beholder - one cannot
> > operate successfully without the other.
> >
>
> Synchronicity? I've just written an article called Big Words, Small
> Grammar, for English Teaching Professional.
> Scott (slightly spooked)
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5522
	From: Robert M. Haines
	Date: So Nov 23, 2003 2:04 

	Subject: Re: Big words and small grammar


	I'm stating a preference for "the appropriation of linguistics for
educational purposes" (Widdowson, H.G. 2003. The Theory of practice in
'Defining Issues in Language Teaching', p.8, OUP) over the imposition of
linguistic theory on educators.

Rob

----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Saturday, November 22, 2003 3:45 PM
Subject: Re: [dogme] Big words and small grammar


> Oh come on, Rob.
>
> Of theory and practice you write: " one cannot operate successfully
without the other."
>
> Such a statement, surely, is platitudinous and avoids all the difficult
issues.
>
> You also write:
>
> " A more interesting and useful distinction for us language teachers might
> be to analyze the difference between applied linguistics and linguistics
> applied."
>
> Do you seriously mean that? Applied Linguistics is already General or
so-called Pure,
> or Theoretical Linguistics applied to particular fields of interest.
You've employed a
> natty reversal of terms, but what does your statement mean?
>
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5523
	From: Richard Cusick
	Date: So Nov 23, 2003 4:14 

	Subject: Re: nothing you say is of any value


	Folks, you have to be able to judge content for
content's sake, not for who's writing it. Who wrote
what is irrelevant. Does it matter who wrote the
Bible? Shakespeare's plays? The Unabomber's Manifesto?
No.

RC


--- Diarmuid Fogarty <fogarty.olmos@t...> wrote:
> One can't help thinking that Dick Cusick should
> practice what he preaches. Rob B.'s post was
> strongly worded, but quite understandable. If people
> snipe at you from the shadows, why should you take
> them seriously? Perhaps Dick needs to look harder
> for the message. Apparently it works every time. It
> is certainly a better method than selecting one
> sentence from a message and judging the whole thing
> on the strength of that one sentence. As for whether
> or not Rob should be using the internet, I think
> Dick will find that the internet is awash with
> people who are prepared to put their name to what
> they write (perhaps in the belief that it adds
> somewhat to their credibility).
> 
> Anyway, on a lighter note: Rob B's post also
> prompted a rare (and unintentional - I am sure)
> funny reply over on the Guardian list. It would seem
> that our detractors are now working themselves into
> a frenzy. As well as attacking von Trier and his
> films in their attempt to discredit dogme EFL (!),
> the same posteone of them is now comparing himself
> and the other Guardianistas with, "underground
> organization[s], freedom organizations, resistance
> movements or anyone guilty of spraying a message of
> defiance on a wall. " 
> 
> And with this, we can see how if we *do* judge them
> by what they say, Rob's right: "nothing (or at
> least, very little of what) they say is of any
> value"! The value that they do have is to make me
> think about what's wrong with dogme. That value
> would be increased enormously if they were less
> antagonistic and more objective. One of my good
> friends and most respected colleagues is also
> resolutely anti-dogme. She sees it as a sham which
> judges other teachers and is highly dismissive of
> anybody who doesn't "preach" it. She is an excellent
> teacher to whom I turn for help and advice on an
> almost daily basis. When she's recovering from her
> vitriol, her rejection of dogme is not so much a
> rejection of the message, but a rejection of the
> messenger(s). She agrees with most of the ideas
> behind it (if not all of them) and, in fact, is
> using them from day to day. But she feels that the
> earnest dogme types are condemning her and flaunting
> how good, how interesting, how grrrrrrrrreat they
> are, compared to the grey, boring drudges that are
> non-dogmetics. She also suspects that it's all a
> con-trick designed to make He Who Needs No Name a
> rich man (!) and a Famous Name. 
> 
> Try as I might, I fail to see where dogme is so
> condemnatory. Perhaps it's the implication that went
> along with the use of religious imagery back at the
> start (the 10 commandments...if you don't follow
> them, you're gonna burn). If so, it's regrettable.
> Perhaps it is down to the fundamentalists whose
> posts or whose attitude seems to imply, "We've got
> something new here that makes us the driving force
> behind teaching." I speak with certainty that they
> exist or have existed, if only because I think that
> that's how I started off. Perhaps it is just
> distrust of anyone who seems to be becoming a big
> fish in our little pond. The thing that unites all
> three of these theories is that the critics are
> judging the messenger and not the message. Even by
> dismissing the ten commandments...we have gone a lot
> further in defining the morass of opinions that is
> dogme since then. 
> 
> My two cents worth, anyway.
> 
> Ken Brockman
> 
> 
> 
> 
> 
> [Non-text portions of this message have been
> removed]
> 
> 
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	Group: dogme
	Message: 5524
	From: djn@d...
	Date: So Nov 23, 2003 6:44 

	Subject: Re: Big words and small grammar


	Rob writes:

"I'm stating a preference for "the appropriation of linguistics for
educational purposes" (Widdowson, H.G. 2003. The Theory of practice in
'Defining Issues in Language Teaching', p.8, OUP) over the imposition of
linguistic theory on educators."

Oh dear. I'm starting to sound like a rabid supporter of the "Plain English" 
brigrade.Perhaps I just need a holiday. I probably agree with Rob and Widdowson and 
"have a preference for the appropriation of linguistics for educational purposes over the 
imposition of linguistic theory in education" - but I'm not too keen on that term 
"appropriation" - and why not "prefer" insteand of "have a preference for"? " I prefer 
applying some of the insights of linguistics to education instead of having straight theory 
imposed." What's wrong with that?

And I do find Cervantes sympathetic. In his introduction to Don Quixote he apologises 
for being too lazy to quote other authors, preferring to say things himself. (It's easy to 
see why I haven't got a Ph.D).


Dennis



	


	Group: dogme
	Message: 5525
	From: Diarmuid Fogarty
	Date: So Nov 23, 2003 7:33 

	Subject: Re: nothing you say is of any value


	I think you're missing the point. The Guardian list is NOT Shakespeare, nor the Unabomber's Manifesto nor the bible. It is a list made up of colleagues who pretty much devote themselves to criticising - rather than critiquing - and insulting the work of people on this list. Rob B.'s stance seems perfectly rational to me: "I'm not going to take any of your comments seriously whilst you hide behind names such as Spacedwarf and drunkenfall." 

However, if you really want to judge exclusively on content, there was a post (or more) on the Guardian list where it is pointed out that their insults and attacks are just childish fun. Nevertheless, I would be wary of judging exclusively on content. If people were to do that, your last message to Rob employed a rhetoric that came across as particularly arrogant. I'm sure that that is not how you would prefer to be remembered.
----- Original Message ----- 
From: Richard Cusick 
To: dogme@yahoogroups.com 
Sent: Sunday, November 23, 2003 4:14 AM
Subject: Re: [dogme] nothing you say is of any value


Folks, you have to be able to judge content for
content's sake, not for who's writing it. Who wrote
what is irrelevant. Does it matter who wrote the
Bible? Shakespeare's plays? The Unabomber's Manifesto?
No.

RC


--- Diarmuid Fogarty <fogarty.olmos@t...> wrote:
> One can't help thinking that Dick Cusick should
> practice what he preaches. Rob B.'s post was
> strongly worded, but quite understandable. If people
> snipe at you from the shadows, why should you take
> them seriously? Perhaps Dick needs to look harder
> for the message. Apparently it works every time. It
> is certainly a better method than selecting one
> sentence from a message and judging the whole thing
> on the strength of that one sentence. As for whether
> or not Rob should be using the internet, I think
> Dick will find that the internet is awash with
> people who are prepared to put their name to what
> they write (perhaps in the belief that it adds
> somewhat to their credibility).
> 
> Anyway, on a lighter note: Rob B's post also
> prompted a rare (and unintentional - I am sure)
> funny reply over on the Guardian list. It would seem
> that our detractors are now working themselves into
> a frenzy. As well as attacking von Trier and his
> films in their attempt to discredit dogme EFL (!),
> the same posteone of them is now comparing himself
> and the other Guardianistas with, "underground
> organization[s], freedom organizations, resistance
> movements or anyone guilty of spraying a message of
> defiance on a wall. " 
> 
> And with this, we can see how if we *do* judge them
> by what they say, Rob's right: "nothing (or at
> least, very little of what) they say is of any
> value"! The value that they do have is to make me
> think about what's wrong with dogme. That value
> would be increased enormously if they were less
> antagonistic and more objective. One of my good
> friends and most respected colleagues is also
> resolutely anti-dogme. She sees it as a sham which
> judges other teachers and is highly dismissive of
> anybody who doesn't "preach" it. She is an excellent
> teacher to whom I turn for help and advice on an
> almost daily basis. When she's recovering from her
> vitriol, her rejection of dogme is not so much a
> rejection of the message, but a rejection of the
> messenger(s). She agrees with most of the ideas
> behind it (if not all of them) and, in fact, is
> using them from day to day. But she feels that the
> earnest dogme types are condemning her and flaunting
> how good, how interesting, how grrrrrrrrreat they
> are, compared to the grey, boring drudges that are
> non-dogmetics. She also suspects that it's all a
> con-trick designed to make He Who Needs No Name a
> rich man (!) and a Famous Name. 
> 
> Try as I might, I fail to see where dogme is so
> condemnatory. Perhaps it's the implication that went
> along with the use of religious imagery back at the
> start (the 10 commandments...if you don't follow
> them, you're gonna burn). If so, it's regrettable.
> Perhaps it is down to the fundamentalists whose
> posts or whose attitude seems to imply, "We've got
> something new here that makes us the driving force
> behind teaching." I speak with certainty that they
> exist or have existed, if only because I think that
> that's how I started off. Perhaps it is just
> distrust of anyone who seems to be becoming a big
> fish in our little pond. The thing that unites all
> three of these theories is that the critics are
> judging the messenger and not the message. Even by
> dismissing the ten commandments...we have gone a lot
> further in defining the morass of opinions that is
> dogme since then. 
> 
> My two cents worth, anyway.
> 
> Ken Brockman
> 
> 
> 
> 
> 
> [Non-text portions of this message have been
> removed]
> 
> 
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	Group: dogme
	Message: 5526
	From: Diarmuid Fogarty
	Date: So Nov 23, 2003 7:46 

	Subject: Whoops!


	Sorry Dick, and list

The reply to "Nothing you say..." was intended to be off-list. I hit the reply button and forgot to paste Dick's off-list address in. Having done that, perhaps I should make up for it by joining in a thread I was looking to avoid...

Theorice and Practicery: well, following John's appearance on the list and Sue's revelation that two chapters of Kumar's book were going free, I printed them off and find that he addresses the very same issue. He sees the relationship between theory, research and practice as "symbiotic", which I hope Dennis will let me get away with. I can't quite see how Dennis can disagree with this. Behind everything that we do in the classroom, lies some sort of theory about how people learn English and how English should be taught. Without much research (action, empirical or self-exploratory), the theory is unlikely to be particularly well-developed and the practice may not be particularly inspiring for any of the interested parties.

Which means we need to reflect on what our theories of language learning are and what our theories of language teaching are. Because our beliefs *will* shape our practice. And our practice is our best - and, inevitably, most influential - source of research. 

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5527
	From: David Kellogg
	Date: So Nov 23, 2003 8:34 

	Subject: Speech as Foreign Language


	Welcome back, Renata--much missed!

I have one very practical question, and one very theoretical one. 
Neither one is a display question; I really haven't a clue about 
either.

First of all, when we explain a game to a bunch of second graders, 
we say:

T: Now, I'll divide you into teams.

But:

T: Now, you divide into two teams.

Well, I do anyway. Why the "will" in the former case and not the 
latter? We think of this as being tense, but it isn't. It seems to 
be related to the reason why we say:

T: I wish I had one of those elastic jobs.

and not:

*T: I wish I would have one of those elastic jobs.

or

T: I wish you would stop being so noisy.

and not:

*T: I wish you stopped being so noisy.

In other words, since we are talking modality and three syllable 
words, it's deontic rather than epistemic (Sorry, Dennis!). 

(I'm interested in this because one of the NON-conversational 
analytic approaches to teacher talk, the systemic functional one, 
draws a very big distinction between "content" talk and "managing" 
talk, and tries to link it to deontic modality.)

Believe it or not, that's the practical question. The theoretical 
one is this. I'm ploughing through the second volume of Vygotsky's 
Collected Works again (it's the one on his ten years teaching 
homeless, deaf-mute, and mentally disabled kids). As far as I can 
make out, he thinks learning a foreign language is a great idea for 
young children--and the younger the better. 

But being Vygotsky, he gives reasons that are really the opposite of 
everybody else's. Most people think that if you learn a foreign 
langauge when you are young, you learn it like your first language. 
He thinks you are going to learn it through your first language, 
unlike the way you learned the first language. 

First language puts meanings, needs, desires, whole utterances 
first, and years later you learn grammar, lexis, morphology and last 
of all phonemes. Foreign language learning is exactly the opposite: 
day one they lay on a,b,c and it's a very lucky child who learns how 
to say "Teacher, I have to go to the toilet!" before the actual need 
rolls around. 

He knows that what is easy in the first language is going to be 
horribly difficult in the foreign language. For Vygotsky, that's the 
whole point. Foreign language learning is the ONLY way to really get 
the last bit of FIRST language learning done. Until you know about 
foreign languages, you have no real tools for analyzing your own 
language, and the underlying socio-cultural concepts, 
scientifically. He knows there is a price to pay for learning the 
foreign language through your first language, and he thinks its a 
price worth paying.

Here's my question. Vygotsky knows that the first language of deaf 
people is NOT Russian--it's signing (which he calls "mimicry"). He 
knows that Russian is a foreign language to them, and a lot of their 
problems learning to lip read and so on can be attributed to this 
simple cause (and not any "mental backwardness").

Yet Vygotsky insists on "oral only" instruction for deaf people, at 
least for the first few years he works with them. Even after he 
accepts that this is impossible, and he learns what signing really 
is, he doesn't see lip-reading and signing as linked, but rather as 
antagonistic. 

Why? Is he letting his zeal for absolute egalitarianism and total 
integration of deaf people carry him away, to the point where he 
would deny deaf people their own language? Or does he still feel 
that the differentness of signing and spoken language makes it 
impossible for them to reinforce each other the way that first and 
foreign language do? 

Towards the end of his life, he came to realize the true solution to 
the whole problem; he was probably the very first teacher to ever 
demand universal bilingualism and to try to get all NORMAL children 
to study signing!

dk1

PS: Dennis, "Linguistics Applied vs. Applied Linguistics" is an old 
one--it goes back to a conference chaired by Brumfit at the 
beginning of the eighties, and a paper of that name by Widdowson 
(but see also his recent criticisms of Critical Discourse Analysis 
and corpus linguistics as examples of "linguistics applied"). 

Unlike most Widdowsonian distinctions, it's not that subtle or hard 
to grasp: it's really just a matter of priority, and which you put 
first.

d



	


	Group: dogme
	Message: 5528
	From: djn@d...
	Date: So Nov 23, 2003 9:37 

	Subject: Re: Whoops!


	Dairmuid,

I wouldn't cross you off my list of friendly virtual colleagues even if you used the word 
floccinaucinihilipilification.

You write:

"Kumar .... sees..... the relationship between theory, research and practice as 
"symbiotic".......I can't quite see how Dennis can disagree with this. Behind everything 
that we do in the classroom, lies some sort of theory about how people learn English 
and how English should be taught. Without much research (action, empirical or
self-exploratory), the theory is unlikely to be particularly well-developed and the practice 
may not be particularly inspiring for any of the interested parties."


I don't disagree. I don't disagree at all. I couldn't agree more.

I think - and I've obviously not made it clear - that I've been banging on about bad 
theorizing and research, theorizing and research that appears to be carried out as part 
of the worship of false gods.

Perhaps my position will be easier to understand if I remind you that I have lived and 
worked for 25 years in the land of the footnote and extensive bibliography - a land 
where footnotes are frequently as long or longer than the text to which they are 
appended, a land where bibliographies are often of books listed but not read.

Remind yourselves of some of the awful theoretical presentations you've heard at 
IATEFL conferences. ( Don't, in this instance, think of the good ones). 


Dennis



	


	Group: dogme
	Message: 5529
	From: Jay Schwartz
	Date: So Nov 23, 2003 10:34 

	Subject: Re: Speech as Foreign Language


	DK, 
At the risk of being simplistic, confusing the issue and breaking this down to the practical level, I think some second graders (would/will/are going to) have a problem with the structure:
"Now, you divide into two teams."
- in much the same way students might respond to:
"You are going to divide into two teams".
- rather than:
"I am going to divide you into two teams."

Issues:
- Do both your sentence and my 1st sentence imply some student knowledge of 'chromosomal mitosis'?
- Might a suitable student response be "will it hurt?"
- time / language factors: Although I think having students divide themselves into teams would certainly generate more language than the 'authoritarian directive', it would also consume more class-time. And, would second graders necessarily have the language to complete this task?

Also, is this at all similar to the difference between the following: 
(Context: We are waiting for the rain to stop so we can go out and experience a really great 'locational' learning experience.)
1 I wish it would stop raining.
2 I hope it stops raining.

Beyond the language, does the 1st sentence contain an implicit appeal to an all controlling 'non-corporeal being'? Another words, is 'wishing' a form of praying? Does the 2nd sentence imply some understanding of the laws of nature, thus implying the speaker's expectations? Another words, do 'fervent atheists' hope but not wish? Is this all perhaps just a matter of culture?

Wishing for impossible dreams for you all!
- Jay :)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5530
	From: Adrian Tennant
	Date: So Nov 23, 2003 10:49 

	Subject: Dividing


	Why would you want to say ...

> "I am going to divide you into two teams."

or any of the other variations. Why not just DO IT - i.e divide them into
teams.
I always find 'running commentary' superfluous to the lesson and tends to
'clutter' it. For me the Quality of what the teacher says is paramount, and
in the case above there is little or no 'real' quality.

Dr Evil



	


	Group: dogme
	Message: 5531
	From: Jay Schwartz
	Date: So Nov 23, 2003 11:14 

	Subject: Re: Dividing


	> Why would you want to say ..."I am going to divide >you into two teams."
or any of the other variations. > Why not just DO IT - i.e divide them into
teams.

Doc,
In that sense "I am dividing you into two teams." is more appropriate, eh?

- Jay ;)



	


	Group: dogme
	Message: 5532
	From: djn@d...
	Date: So Nov 23, 2003 11:43 

	Subject: Re: Speech as Foreign Language


	I do appreciate members' caring attempts to remember my monosyllableality. :-)

For the record, I've always enjoyed Widdowson's writings, and usually found his 
linguistic or applied linguistic distinctions clarifying.


Den nis



	


	Group: dogme
	Message: 5533
	From: sthornbury@w...
	Date: So Nov 23, 2003 11:44 

	Subject: Re: Whoops!


	The difficulty seems to be more to do with the use of "jargon" than 
with the theory (versus, to, into, and, or, etc) practice issue. I find, 
in teacher training, that that there is more resistance to terms like 
"intuitive heuristics" or "epistemic modality" for example, than the 
concept these terms express. But, as someone wrote the other 
day, jargon is nothing but the ingroup terms used by a discourse 
community. Part of being a member of the discourse community is 
learning and sharing the code. But, more crucially, another part of 
being a member is recognising that "sharing" is a slippery concept 
with fuzzy boundaries, and that it is a member's responsbility, to 
be always sensitive to what is ingroup knowledge and what is not. 
When Johnathan wrote to me, off-list, about "intuitive heuristsics", i 
suggested he go on-list, but that, also and critically, he gloss 
"intuitive heuristics". After nearly four years with this group, I think 
I am reasonably attuned to what is shared terminology, and what is 
not - much harder for a newcomer to assess, and more risk of 
causing the kind of "speak our language or go find another 
discourse community" response that it did in fact provoke.

There's a certain amount of skill involved in using terminology 
inclusively, not exclusively, and glossing it when appropriate, 
without insulting each member's sense of "belonging" This is what 
good trainers are able to do - educate the group into the discourse 
community by using terminology so as to include all members (by 
a providing a snappy explanation, for example), and not exclude 
anyone. 

S. 

On 23 Nov 03, at 10:37, djn@d... wrote:

> Dairmuid,
> 
> I wouldn't cross you off my list of friendly virtual colleagues even if
> you used the word floccinaucinihilipilification.
> 
> You write:
> 
> "Kumar .... sees..... the relationship between theory, research and
> practice as "symbiotic".......I can't quite see how Dennis can disagree
> with this. Behind everything that we do in the classroom, lies some sort
> of theory about how people learn English and how English should be taught.
> Without much research (action, empirical or self-exploratory), the theory
> is unlikely to be particularly well-developed and the practice may not be
> particularly inspiring for any of the interested parties."
> 
> 
> I don't disagree. I don't disagree at all. I couldn't agree more.
> 
> I think - and I've obviously not made it clear - that I've been banging on
> about bad theorizing and research, theorizing and research that appears
> to be carried out as part of the worship of false gods.
> 
> Perhaps my position will be easier to understand if I remind you that I
> have lived and worked for 25 years in the land of the footnote and
> extensive bibliography - a land where footnotes are frequently as long or
> longer than the text to which they are appended, a land where
> bibliographies are often of books listed but not read.
> 
> Remind yourselves of some of the awful theoretical presentations you've
> heard at IATEFL conferences. ( Don't, in this instance, think of the good
> ones). 
> 
> 
> Dennis
> 
> 
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 
> 
>



	


	Group: dogme
	Message: 5534
	From: Adrian Tennant
	Date: So Nov 23, 2003 11:47 

	Subject: Re: Dividing


	> Doc,
> In that sense "I am dividing you into two teams." is more appropriate, eh?
>
> - Jay ;)

Not really! It's still 'running commentary' and, to my mind speaking for the
sake of filling in that *horrible* silence.
Personally, I think silence is wonderful - gives people time to think.

Dr Evil



	


	Group: dogme
	Message: 5535
	From: Jay Schwartz
	Date: So Nov 23, 2003 11:51 

	Subject: Re: Dividing


	Why not just DO IT - i.e divide them into teams. - I always find 'running
commentary' superfluous to the lesson and tends to 'clutter' it. For me the
Quality of what the teacher says is paramount, and
in the case above there is little or no 'real' quality.

OK, taking this a bit to the extreme, but:

Consider the old saying "students have to have a reason to read a text",
For all the obvious comments on motivation, this also assumes that students
are oblivious to the fact that they are in a classroom and won't just follow
their teacher's 'marching orders' as in "Read the text..."

In the same light, I think students need to know, and have the right to know
what they are about to do. Unless we are to assume that students will just
goose step to everything the teacher does on blind faith. I think it is
only fair to inform students of our intentions. A simple instruction might
also open up the possibility for some students to question your approach or
the task. The resulting discussion that follows might be a lot more
'affective' and 'effective' than the original planned task.

You are also less likely to run the risk of placing a shy students in
situation where he or she has to do something without fully understanding
what they have to do and end up looking rather embarrassed. Not exactly the
type of learning situation I'd like to be in. I wouldn't even consider this
'deep ending', because that would refers to a task as opposed to a 'social
situation' the student is thrust into.

Students have some rights in their education and one of them is the right to
question "why" or "how". I also think that sometimes And, a single
explanatory sentence does not make a "running commentary".

I know we've been there before, but how do you (or can you) qualify 'quality
'? It is highly subjective to the students, the teacher and the task or
situation. Isn't it?

- Jay
PS. Ok? OK? Do you understand? :)



	


	Group: dogme
	Message: 5536
	From: Adrian Tennant
	Date: So Nov 23, 2003 12:22 

	Subject: Re: Dividing


	Sure Jay, students have a right to know what they are going to do. But
telling them you are dividing them into groups doesn't really tell them
anything. It's the rest of the instructions that should do that. I find that
students often switch off to less than quality talk and then miss the
important part of the instructions.

Dr Evil

Anyone else have a take on this?



	


	Group: dogme
	Message: 5537
	From: djn@d...
	Date: So Nov 23, 2003 2:16 

	Subject: Re: Dividing


	Dr. E.

You writeof the crucial nature of the quality of teacher talk and you also approve of 
teacher silence, which can constitute a pause for the students to think. Jay in Greece
points out that estimation of what 'quality' is must be subjective. Are you perhaps 
referring to essential, as opposed to unnecessary teacher talk and the importance of 
making it clear and brief?

One kind of teacher voice quality that is important, surely, and it is not, perhaps, a 
subjective category, is the sound of the teacher's voice - the extent to which it is a 
sound that attracts attention. and is comfortable to listen to.

Dennis



	


	Group: dogme
	Message: 5538
	From: Adrian Tennant
	Date: So Nov 23, 2003 2:24 

	Subject: Talk of the voice


	Hi Dennis,

> Jay in Greece points out that estimation of what 'quality' is must be
subjective. Are you perhaps
> referring to essential, as opposed to unnecessary teacher talk and the
importance of making it clear and brief?

Yes, partly. I think it's important for a teacher to 'think' about what they
say and not just speak because they need to 'fill the void'.

> One kind of teacher voice quality that is important, surely, and it is
not, perhaps, a subjective category, is the sound of the teacher's voice -
the extent to which it is a sound that attracts attention. and is
comfortable to listen to.

Oh! I couldn't agree more. One thing that teachers often neglect is their
voice. Alan Maley wrote a wonderful book called The Language Teacher's
Voice, where he said, "The voice is a teacher's most frequently-used and
iportant teaching aid. Yet it is often taken for granted." He goes on to
say, "Yet despite this heavy reliance on our voices, there is virtually no
systematic training for teachers in the effective use of the voice."
I would go on to say that there is virtually no training, systematic or
otherwise. And, often the only references made to the voice are how much
time a teacher speaks (TTT) as opposed to what they say, how they say it and
how they can use their voice effectively.

Dr Evil



	


	Group: dogme
	Message: 5539
	From: DAVID HOGG
	Date: So Nov 23, 2003 2:02 

	Subject: Re: Dividing


	On balance, I'd have to side with Jay.

I try to trim commentary from my TT, and the other day I found myself going 
to the extreme which you recommend, Rob. I pointed to the fifth student in 
the horseshoe, and said "You're an apple". Then my arm indicated the other 
four students between her and the door, and I said "You're all apples, too". 
Then I indicated the sixth-to-ninth students, telling them they were all 
bananas. And Then I told the tenth-to-fourteenth that they were all 
(inevitably) cherries. Then I explained the activity that the teams were 
going to participate in.

So, Rob's right: it's not necessary to say "I'm going to split you into..."; 
we can -ahem- just do it.

But I still find myself often telling students what I'm about to do with 
them, rather than actually getting on with doing it. There's something to be 
said for Jay's argument that this is a lot more humanistic than to simply 
start ordering people around, but I think there's more to it than that. 
Commentary is NOT always a complete waste of our customers' time since it 
is, in fact, relevant and contextualised. Learners are listening to a tiny 
bit of very comprehensible input; using their top-down knowledge to 
interpret whatonearth that input might mean; then getting instant bottom-up 
information which confirms their predictions.

Or something.

Best regards always,
D.


>From: "Adrian Tennant" <adrian.tennant@n...>
>Reply-To: dogme@yahoogroups.com
>To: <dogme@yahoogroups.com>
>Subject: Re: [dogme] Dividing
>Date: Sun, 23 Nov 2003 12:22:14 -0000
>
>Sure Jay, students have a right to know what they are going to do. But
>telling them you are dividing them into groups doesn't really tell them
>anything. It's the rest of the instructions that should do that. I find 
>that
>students often switch off to less than quality talk and then miss the
>important part of the instructions.
>
>Dr Evil
>
>Anyone else have a take on this?
>

_________________________________________________________________
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	Group: dogme
	Message: 5540
	From: DAVID HOGG
	Date: So Nov 23, 2003 2:04 

	Subject: Re: Dividing


	Apologies to Dr. Evil for mistakenly calling you Rob.

I should've done that extra proofread BEFORE pressing the send button! Oops!
D.

>From: "Adrian Tennant" <adrian.tennant@n...>
>Reply-To: dogme@yahoogroups.com
>To: <dogme@yahoogroups.com>
>Subject: Re: [dogme] Dividing
>Date: Sun, 23 Nov 2003 12:22:14 -0000
>
>Sure Jay, students have a right to know what they are going to do. But
>telling them you are dividing them into groups doesn't really tell them
>anything. It's the rest of the instructions that should do that. I find 
>that
>students often switch off to less than quality talk and then miss the
>important part of the instructions.
>
>Dr Evil
>
>Anyone else have a take on this?
>

_________________________________________________________________
Protect your PC - get McAfee.com VirusScan Online 
http://clinic.mcafee.com/clinic/ibuy/campaign.asp?cid=3963


	


	Group: dogme
	Message: 5541
	From: Jay Schwartz
	Date: So Nov 23, 2003 4:24 

	Subject: Re: Talk of the voice


	Just 2 side notes: the 'good' Dr. Evil writes: "Yes, partly. I think it's
important for a teacher to 'think' about what they
say and not just speak because they need to 'fill the void'."

1. I'm not sure if TTT and "filling the void" is the issue when we are
talking about beginning a task by giving instructions. But, I would
certainly agree that it is the issue following a task as in .. "OK, what's
next, why don't we.....". I will also concede to thinking out loud before a
task as in "OK, lets see turn to page.... um .... what page is that.... oh
yes, it is..... um.... wait...... no..... ah, yes it's page 22...um 23."
yadi yadi yada.

2. Yes! Maley's book "The Language Teacher's Voice" is wonderful. The focus
is not on teachers thinking about "what they say" but rather "how they say"
it (students too!). What I have found particularly useful besides the many
sensitizing activities the book includes, is the stress relief and
relaxation techniques he suggests. There is a great chapter on "activities
without voice" (not in the context of this thread) where he demonstrates
meditation and Tao techniques for relaxation purposes. There is also a "self
reflection" survey titled 'my voice' that both students and teacher can
complete and discuss together. It focuses on the 'when' and 'how' of use
your voice.... when you use your voice.

Now, in terms of QTT and TTT though, one of the things that occurred to me,
when I was first reading Maley's book, was whether teachers ever ask their
students "Do I talk too much?". Or... do the students' opinions even count
here?

- Jay
PS. Thanks Doc and Dennis for giving me another reason re-visit my copy of
the book! :)



	


	Group: dogme
	Message: 5542
	From: Sue Murray
	Date: So Nov 23, 2003 9:00 

	Subject: Re: Talk of the voice


	agree about Alan Maley's The Language Teacher's Voice; for anyone who
doesn't know it, it's nice and thin and one of those not-so-common, concise,
quality rather than quantity books; and beyond what it suggests and tells
you, it seems to provide lots of ongoing space to make you think and
reflect; I haven't seen it for ages - because having 'previewed' it with
colleagues, it's always missing from the shelves because one teacher or
another has it under their pillow - but I often find myself thinking, doing
and 'seeing' things which I can trace back to something that started having
more 'concrete' influence and practical understanding during (and after) my
reading of that book. (btw the macmillan site gives a download of intro and
ch 1)

and, not least, it reminds us that speech is extremely physical - an often
overlooked essential in 'traditional' materials and heavily cognitive
'approaches'.....?

(related to Adrian's comments on silence, this is an old one, but can't
resist as it's one of my favourites:
"Speak only when you can improve on the silence")

sorry, this has just reminded me of something I've noticed so much
recently - waiting for a few seconds and 'riding the pause' before sticking
your oar in in a conversation often does give learners
the opportunity to carry on, rather than cut off; well worth the 'silence'!

Sue
PS. re Jay's point about asking students if the teacher talks too much, I
suppose if they say 'yes' they would be referring to (lack of perceived)
'quality' - meaning interest value as well as relevance and
comprehensibility? - rather than brute 'quantity'?

in this respect and others, always worth a re-read are Jane and Scott's
posts quoting from learner journals (17 and 18 sept respectively)

and sorry again, but I'm reminded now of a former colleague who in his
previous teaching post had spates of quite often finding himself without a
lesson plan ....so he used to stick the punters in front of a video film.
His Dos confronted him about this several times - not the being without a
lesson plan, but the plonking them in front of a video. What she said to
him was, 'when you haven't got a lesson plan; just talk to them'. And
he started taking up her suggestion; and everyone lived happily ever
after ........... ;)

(what I suppose all the above amounts to is, there's a time to speak, and
there's a time to be silent; ha ha very enlightening!! and we're all,
students and teachers alike, entitled to talk too much sometimes, especially
when we really want to say something; but, as previous posters have said,
it's a good idea to be ever more aware of when you're
waffling.....unnecessarily....or talking gibberish.......or just 'filling'
the air. As well as jumping in too quick; covering rather than uncovering
....

(because teachers quite often get 'automatic' on so many fronts - sorry, but
we have to, it's inevitable, no? - I really do find recording a lesson or
two (or part of) each term helps me keep better abreast of at least some of
my own foibles (and worse...), in this respect and others. And strangely
enough, it's
never so 'cringe-making' as you expect, playing it back .... and you notice
lots of things you didn't/couldn't notice at the time. Gets u more used to
'hearing' your own voice, too!! Well worth doing, anyway; or at least, I
think it is; some guardianistas might see it as a dire example of navel
gazing, but even in the days when I used to think I had to (and did) plan
ahead in exhaustive detail for 4/5 lessons a day, I found listening to a
recorded lesson was worth more than a week's lesson plans in the greater
awareness and REAL information it gave me ....

(woops, sorry yet again, maybe this gets a Guinness forthe longest PS in
dogme list so far...not to mention brackets)

foibles .......



	


	Group: dogme
	Message: 5543
	From: midill@a...
	Date: So Nov 23, 2003 3:54 

	Subject: Re: Dividing


	When you are telling students what you are about to do, you are spaking 
English, I assume. I find the hardest language piece for my students to learn is 
listening. So 'some" listening to the teacher is not necessarily a bad thing. 
Let's give ourselves some crerdit!!!

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5544
	From: djn@d...
	Date: So Nov 23, 2003 9:05 

	Subject: Re: Talk of the voice & silence


	Good to read Sue again, after her own period of silence, perhaps good for her but for 
not for us.

I think I came to realise how productive silence could be from noticing how therapists, 
unlike the chairpeople of meetings where someone gives a talk, are not frightened of 
silences. Therapists calmly allow the silence to continue until the other person says 
what they need to. Chairpersons are scared of silence and frequently spoil its potential 
effect by asking prepared questions.

In classroom discussions it is often thrilling what learners say if the teacher can resist 
the temptation to jump in with a repetition, re-formulation or prompting additional 
question.


Dennis



	


	Group: dogme
	Message: 5545
	From: DAVID HOGG
	Date: So Nov 23, 2003 7:10 

	Subject: Re: déjà vu all over again (Was theorice vs. practicery: (Was glib?))


	Nice quote, Jay.

I don't know where it came from, and neither does google. So it's mine and 
yours now until someone kindly points out otherwise.

(And Yogi Berra was the bloke who said "It's déjà vu all over again", wasn't 
he?). Anyhow, anyhow.

Einstein had plenty to say about theory and practice. He evidently didn't 
spend enough time in EFL classrooms, though, because he reckoned that "A 
theory can be proved by experiment, but no path leads from experiment to the 
birth of a theory".

BRA,
D.

>From: "Jay Schwartz" <schwartz@c...>
>Reply-To: dogme@yahoogroups.com
>To: <dogme@yahoogroups.com>
>Subject: Re: [dogme] theorice vs. practicery: (Was glib?)
>Date: Sat, 22 Nov 2003 14:31:09 +0200
>
>Dennis wrote: "It is a terrible pity , though, that it is, indeed, so 
>often
>theory VERSUS practice instead of theory AND practice."
>
>This past year I organized our TESOL association's annual convention. 
>Rather
>than beat our heads against the wall with complaints about 40 odd
>presentations not conforming to a convention theme, I decided to cover all
>the bases and member preferences by using the theme "From Theory into
>Practice" with heavy emphasis on the preposition 'INTO'. Figured we 
>couldn't
>go wrong with that. Also I figured it was a good theme for plenaries with
>diverse topics to attempt to bridge the supposed dichotomy between theory
>and practice. But, (long pregnant pause here)...all year and even at the
>convention people kept referring to the title as "From Theory TO
>Practice".... and people still complained that some presentations were 
>toooo
>practical and others were toooo theoretical. Some even suggested the 
>printed
>programme was mistaken! Sometimes ya just can't win...
>
>Also, does anyone know the origin of "In theory there is a difference
>between theory and practice, but in practice there isn't"?Seems a lot of
>people have paraphrased this over the years, including the baseball coach
>Yogi Berra.(Academics?!? - he knowingly says glibly).
>
>- Jay :)
>
>
>
>
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	Group: dogme
	Message: 5546
	From: Tom Topham
	Date: So Nov 23, 2003 9:19 

	Subject: Re: Dividing


	I agree with the general message of the post, but:

>...A simple instruction might
>also open up the possibility for some students to question your approach or
>the task. The resulting discussion that follows might be a lot more
>'affective' and 'effective' than the original planned task.


Personally, I can't recall a student ever questioning instructions I was 
giving out in this way. Although it sounds good in theory, I think if I got 
them to the point of understanding that we're about to do a game or 
activity, and I start dividing them into teams, the Ss are too busy trying 
to follow and know what to do to "question my approach to the task". And 
to be honest, I'd probably be a bit flummoxed (but pleasantly surprised) if 
they did. Maybe my students need deprogramming. :)

_________________________________________________________________
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	Group: dogme
	Message: 5547
	From: Tom Topham
	Date: So Nov 23, 2003 9:24 

	Subject: Re: Dividing


	>From: "Adrian Tennant" <adrian.tennant@n...>
>Reply-To: dogme@yahoogroups.com
>To: <dogme@yahoogroups.com>
>Subject: Re: [dogme] Dividing
>Date: Sun, 23 Nov 2003 12:22:14 -0000
>
>Sure Jay, students have a right to know what they are going to do. But
>telling them you are dividing them into groups doesn't really tell them
>anything. It's the rest of the instructions that should do that. I find 
>that
>students often switch off to less than quality talk and then miss the
>important part of the instructions.
>
>Dr Evil
>
>Anyone else have a take on this?
>

Exactly. I will try to express my thoughts again in another way:

T: So, what do you think, shall we play a game?
(here is the chance to negotiate with students)
s1: What kind of game?
T: Sort of a debate, on this topic we read about.
s2: Not a formal debate!
(etc etc)
T: OK, now here's what we'll do...
(now Ss are ready to listen intensively to be able to understand the task. 
Whether I use hand gesture, let them divide, whatever, this doesn't seem 
like a classroom moment when Ss will be likely to question or want to 
re-think my approach with me, they'll be busy with other things)

_________________________________________________________________
The new MSN 8: smart spam protection and 2 months FREE* 
http://join.msn.com/?page=features/junkmail 
http://join.msn.com/?page=dept/bcomm&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca


	


	Group: dogme
	Message: 5548
	From: Jay Schwartz
	Date: So Nov 23, 2003 10:10 

	Subject: Re: Dividing


	Tom,
Ah! See the problem here is that you started with the question....
T: "So, what do you think, shall we play a game?"

Is this a genuine question or a display question? Is it open ended or what?
I would start with this and expect the following:
T: Ok, we are going to do a role-play....
S1: A role-play!? Again!? Oh lord....
S2: Can't we discuss this?
S3: Yeah! A discussion!
T: Ok, what do you want to discuss?
S1: How about why you talk so much in class....

- Jay :)

PS. I think the issue of deprogramming students will invariably lead to a
discussion on learner expectations and what Dennis touched on by mentioning
the dichotomy of what we do or don't do in real world contexts and how this
all impacts on our class experience.

For me this all abstractly harks back to Scott's words that I'll knowingly
take a bit out of context ... "Think about it: how many of your best lessons
just happened? For example, a really good discussion cropped up, and you let
it run. And run...... And how many times have you spent hours preparing
material for a lesson, only to see it fizz and splutter, like a damp sky
rocket?"
(Teaching Unplugged (Or That's Dogme with an E)

Lastly, in some contexts silence IS golden, but I prefer it when someone,
preferably in this case a student, says "Hey who died in here? Why is
everyone being so quiet?"



	


	Group: dogme
	Message: 5549
	From: David Kellogg
	Date: So Nov 23, 2003 11:49 

	Subject: Re: Dividing


	Actually, I think "I'll divide you into teams" or "We'll play a 
game" (but NOT "You'll divide into teams") is much worse than 
just "filling in the horrible silence". 

What it really is is talking to yourself. It's the teacher 
scaffolding his or her own classroom behavior. It's "egocentric 
speech", like the child muttering to himself while trying to build a 
model or trying to finish a drawing or putting together building 
blocks, which helps the teacher plan and keep the lesson plan in 
mind.

But wait, Judge, before you tie the noose. I have another 
confession. At the beginning of every class, I put an "agenda" on 
the board--a list of things that I'm going to try to cover. 

The idea was, once upon a time, to negotiate the whole thing with 
the class (and such things have happened, in other less passive and 
more experienced classes) but it has now become little more than an 
advance organizer, a way of regulating my own classroom behavior, 
like the child muttering to himself over his drawing.

Yet even Alan Maley discusses the need for preparing, that is self-
regulating, the use of the voice. And even Dr. Evil meditates upon 
his three hours of clothed nakedness, in the privacy of the staff 
room. 

Yes, the teacher's self-regulating classroom speech is egocentric 
speech. But some teachers need it. My teachers need it. I need it. 
And in some ways it's even better to go public that to keep it under 
wraps.

(I was going to post Seojin's transcript to the files section, but I 
find that a lot of it is in Korean and won't work unless you've got 
Korean Windows installed. Besides, to tell you the truth, I'm not 
sure she'd get a fair trial! Still, I WOULD be interested in Scott's 
interpretation of the whole data, and comments on Seojin's 
interpretation.)

dk1



	


	Group: dogme
	Message: 5550
	From: Richard Cusick
	Date: Mo Nov 24, 2003 1:56 

	Subject: Re: nothing you say is of any value


	Diarmuid, if Spacedwarf or drunkenfall criticises me
or you or Rob B. accurately and fairly, then does it
matter what their real names are?

Also, if you and I and Rob B. reject Spacedwarf or
drunkenfall's criticism because we don't know who they
are, then why do we read it in the first place?

Richard 


--- Diarmuid Fogarty <fogarty.olmos@t...> wrote:
> I think you're missing the point. The Guardian list
> is NOT Shakespeare, nor the Unabomber's Manifesto
> nor the bible. It is a list made up of colleagues
> who pretty much devote themselves to criticising -
> rather than critiquing - and insulting the work of
> people on this list. Rob B.'s stance seems perfectly
> rational to me: "I'm not going to take any of your
> comments seriously whilst you hide behind names such
> as Spacedwarf and drunkenfall." 
> 
> However, if you really want to judge exclusively on
> content, there was a post (or more) on the Guardian
> list where it is pointed out that their insults and
> attacks are just childish fun. Nevertheless, I would
> be wary of judging exclusively on content. If people
> were to do that, your last message to Rob employed a
> rhetoric that came across as particularly arrogant.
> I'm sure that that is not how you would prefer to be
> remembered.
> ----- Original Message ----- 
> From: Richard Cusick 
> To: dogme@yahoogroups.com 
> Sent: Sunday, November 23, 2003 4:14 AM
> Subject: Re: [dogme] nothing you say is of any
> value
> 
> 
> Folks, you have to be able to judge content for
> content's sake, not for who's writing it. Who
> wrote
> what is irrelevant. Does it matter who wrote the
> Bible? Shakespeare's plays? The Unabomber's
> Manifesto?
> No.
> 
> RC
> 
> 
> --- Diarmuid Fogarty <fogarty.olmos@t...>
> wrote:
> > One can't help thinking that Dick Cusick should
> > practice what he preaches. Rob B.'s post was
> > strongly worded, but quite understandable. If
> people
> > snipe at you from the shadows, why should you
> take
> > them seriously? Perhaps Dick needs to look
> harder
> > for the message. Apparently it works every time.
> It
> > is certainly a better method than selecting one
> > sentence from a message and judging the whole
> thing
> > on the strength of that one sentence. As for
> whether
> > or not Rob should be using the internet, I think
> > Dick will find that the internet is awash with
> > people who are prepared to put their name to
> what
> > they write (perhaps in the belief that it adds
> > somewhat to their credibility).
> > 
> > Anyway, on a lighter note: Rob B's post also
> > prompted a rare (and unintentional - I am sure)
> > funny reply over on the Guardian list. It would
> seem
> > that our detractors are now working themselves
> into
> > a frenzy. As well as attacking von Trier and his
> > films in their attempt to discredit dogme EFL
> (!),
> > the same posteone of them is now comparing
> himself
> > and the other Guardianistas with, "underground
> > organization[s], freedom organizations,
> resistance
> > movements or anyone guilty of spraying a message
> of
> > defiance on a wall. " 
> > 
> > And with this, we can see how if we *do* judge
> them
> > by what they say, Rob's right: "nothing (or at
> > least, very little of what) they say is of any
> > value"! The value that they do have is to make
> me
> > think about what's wrong with dogme. That value
> > would be increased enormously if they were less
> > antagonistic and more objective. One of my good
> > friends and most respected colleagues is also
> > resolutely anti-dogme. She sees it as a sham
> which
> > judges other teachers and is highly dismissive
> of
> > anybody who doesn't "preach" it. She is an
> excellent
> > teacher to whom I turn for help and advice on
> an
> > almost daily basis. When she's recovering from
> her
> > vitriol, her rejection of dogme is not so much a
> > rejection of the message, but a rejection of the
> > messenger(s). She agrees with most of the ideas
> > behind it (if not all of them) and, in fact, is
> > using them from day to day. But she feels that
> the
> > earnest dogme types are condemning her and
> flaunting
> > how good, how interesting, how grrrrrrrrreat
> they
> > are, compared to the grey, boring drudges that
> are
> > non-dogmetics. She also suspects that it's all a
> > con-trick designed to make He Who Needs No Name
> a
> > rich man (!) and a Famous Name. 
> > 
> > Try as I might, I fail to see where dogme is so
> > condemnatory. Perhaps it's the implication that
> went
> > along with the use of religious imagery back at
> the
> > start (the 10 commandments...if you don't follow
> > them, you're gonna burn). If so, it's
> regrettable.
> > Perhaps it is down to the fundamentalists whose
> > posts or whose attitude seems to imply, "We've
> got
> > something new here that makes us the driving
> force
> > behind teaching." I speak with certainty that
> they
> > exist or have existed, if only because I think
> that
> > that's how I started off. Perhaps it is just
> > distrust of anyone who seems to be becoming a
> big
> > fish in our little pond. The thing that unites
> all
> > three of these theories is that the critics are
> > judging the messenger and not the message. Even
> by
> > dismissing the ten commandments...we have gone a
> lot
> > further in defining the morass of opinions that
> is
> > dogme since then. 
> > 
> > My two cents worth, anyway.
> > 
> > Ken Brockman
> > 
> > 
> > 
> > 
> > 
> > [Non-text portions of this message have been
> > removed]
> > 
> > 
> 
> 
> __________________________________
> Do you Yahoo!?
> Free Pop-Up Blocker - Get it now
> http://companion.yahoo.com/
> 
> Yahoo! Groups Sponsor 
> ADVERTISEMENT
> 
> 
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to:
> dogme-unsubscribe@eGroups.com 
> 
> Your use of Yahoo! Groups is subject to the Yahoo!
> Terms of Service. 
> 
> 
> [Non-text portions of this message have been
> removed]
> 
> 


__________________________________
Do you Yahoo!?
Free Pop-Up Blocker - Get it now
http://companion.yahoo.com/


	


	Group: dogme
	Message: 5551
	From: Jenny
	Date: Mo Nov 24, 2003 2:01 

	Subject: silence or talk?


	My secondary school students can out-silence any teacher. I often sit at my desk and wait and we all 
sort of smile uncomfortably at each other. The kids have been brought up on pure chalk and talk and 
are often flummoxed by the thought of contributing. They've beena t school since they were 2 and 
have been brought up on a steady diet of memorisation, dictations and obedience. If I have a class 
regularly, we get past it, but my 'oral' classes which I see once every 2 6-day cycles can be a 
challenge! I have to say that, if I walked in expecting to go with the flow, we would spend the 45-
minute lesson just looking at each other! I try to reduce my talk time, but it is an effort.

I've also been thinking about the theory v practice issue, and I think I have a problem with what I see 
(even if others don't) as excessive recourse to jargon because of my history. I started my career as a 
French teacher, and also taught some Indonesian (despite having very little of that language myself - 
politics). I then taught adults EFL in Prague, and now secondary school English as a .... well, not 
second, not so much foreign, more as an alternative language in Hong Kong. It wasn't until I got into 
the TEFL/TESOL area that I suddenly encountered huge amounts of jargon, even though the basic 
concepts of language teaching are much the same in all the situations I've taught in. I think I feel 
uncomfortable because, that the Applied Linguistics field seems to be dominated by native-speakers of 
English (of which I am one) who, because they are teaching their own language, which is for various 
reasons the international language of the moment, don't need to worry about maintaining or mastering 
their OWN language ability in the language they teach. (that is a nightmarishly long sentence, I know - 
sorry). I'm a bit like Tiresias,as I've been both a non-native speaker teacher and a native-speaker 
teacher, and I know that, as the former, my primary concern was maintaining and improving my 
language ability, and I spent a lot of my own time and money doing just that. 

Which means what exactly? I'm not quite sure, but it's perhaps a two-fold issue. One is that Applied 
Linguistics is predominantly about teaching English - so it's really more a case of applied English 
linguistics (I know there are exceptions, of course). I also think the jargon is a very 'native-speaker' 
thing which tends to be rather likely to exclude non-native speakers, of which there are a huge number 
teaching English...

OK, enough of my slightly incoherent ramblings. News reports (don't ask) to mark.

Jenny



	


	Group: dogme
	Message: 5552
	From: Jenny
	Date: Mo Nov 24, 2003 4:50 

	Subject: Re: silence or talk?


	I may be a native-speaker of English, but those long sentences are murder. Please accept this revised 
version - I did some earlier revising but forgot to delete a ', that', which rendered my incoherence even 
more so!

I'll also add that, when studying for my Masters in Applied Linguistics, which included gleefully 
bandying around jargon, I really enjoyed the whole 'discourse group, we all speak the same language' 
thing - at first. that wore off as the novelty wore off. There were a few of us who felt the same, and 
we were all people who had come to Applied Linguistics via routes other than the whole 'Cambridge 
certificate' set up. We were all trained and experienced teachers of things other than EFL before we 
entered the TEFL/TESOL arena, and began to feel less and less comfortable with the whole 
academic/theorist, university/secondary school, etc etc divide. Particularly the latter, which tended to 
imply (and I'm only talking about my own experience - I can't extrapolate) that university teachers 
knew more than secondary school teachers, when in fact most of the latter were more highly qualified 
and had more teaching experience than the university-based researchers.....(again, I'm talking about my 
own experience). Some people have the odd idea that University teachers are somehow better than 
secondary, secondary better than primary and primary better than kindergarten. For me, it's the 
kindergarten teachers who get it right who have my undying admiration - it's easier to teach 'up' 
than 'down' in my (not that extensive) experience....

Jen

--- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> I think I feel uncomfortable because the Applied Linguistics field seems to be dominated by native-
speakers of English (of which I am one) who, because they are teaching their own language, which is 
for various reasons the international language of the moment, don't need to worry about maintaining 
or mastering their OWN language ability in the language they teach. (that is a nightmarishly long 
sentence, I know - sorry).



	


	Group: dogme
	Message: 5553
	From: Diarmuid Fogarty
	Date: Mo Nov 24, 2003 5:07 

	Subject: Not a lot of what they say is of any value, mmm-kay?


	Richard, if you really want to continue, we could do so off-list. The grammarians on the list may wish to compare our use of conditional sentences:

You ask, "if Spacedwarf or drunkenfall criticises me or you or Rob B. accurately and fairly, then does it matter what their real names are?"

No, Richard. If spacefall or drunkendwarf *were* to criticise me fairly and squarely, it *wouldn't* matter a jot what their names were. As it is, their comments have ranged from mildly interesting to puerile. The ones that fall into the first category have given me food for thought (but more like a snack than a banquet). This isn't a catty comment (well, it wouldn't be on a dogme list, would it?); here's a challenge: Go to the Guardian list and come up with...oooh...let's say three accurate and fair criticisms of Dogme (although you say they criticise *me*...which would be most disturbing, me never having even posted there!). If three proves too hard, try two. Failing that, one will do.The puerile category just makes it easy to dismiss them. We're talking about people who have a go at a film director in order to sustain their attack on their fellow teachers! People who compare themselves with freedom fighters! People who, months into the "debate", are still labouring under the misconception that Dogme is about emergent methods and who, rather than try to understand what is being talked about here, just make up their own minds and take that for gospel (evidence of this to be found in the various definitions they have come up with for "intuitive heuristics". Rather than actually make any effort to understand what they purport to criticise or attempt to discover what Kumaravadivelu meant by the term, they make their own definitions up. One of them even suggested that this was a term that had been coined by a new poster! The new poster who originally introduced us to the term goes by the name of Scott Rasperry or something similar. The best of all was spacedwarf's insight, "Heuristics in this context is the study and implimentation [sic] of learner-centred methodologies". Bearing in mind that the term was coined in a book entitled, "*Postmethod* Pedagogy", it doesn't take too much of a brain to discover the flaw in this definition, does it?).

I wasn't aware that I had said that I rejected their criticism (although I think that "insults" is generally more precise a term) because I didn't know who they were. Nor was I aware that you had said anything like this either. As far as I know, Rob B. is the only one who has said this and a quick re-reading of his post gives no reason to suggest that he *has* read any of their messages. No, Richard, I assure you that I reject their criticism so readily, purely on the grounds of content, or more accurately, on its absence. 

Diarmuid

PS A quick revisit reminds me that, yes, indeed they *have* criticised me! I am "sniffily dismissive", "risibly lightweight", a blind follower of Scott Thornbury and the reason behind the Cambridge ESOL hegemony! All of this because one of the posters finds listening in L2 difficult (and thus concludes "with...certainty" that it is "vitally important and arguably the most difficult [skill] to master in L2", leaving aside the fact that it might be a damned sight easier if he had a more extensive L2 lexicon) and because I suggested that listening is best dealt with from top-down and holistically! I "insulted the intelligence" of my Guardian reader by actually answering one of his questions! And I give my students the opportunity to test each other which leaves my critic unable to read any more. I'm prepared to concede the first fact, although I would be happy to change; I only wish that the second was true, but a diet of English "food" means that I am no longer the svelte athlete that I never was; I consider Scott Thornbury to be a knavish rapscallion who represents a threat to the very farbic of our existence and...well, OK, I concede the last point too (but only in the hope that somebody from Cambridge ESOL is reading and is prepared to put me on the payroll).


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5554
	From: djn@d...
	Date: Mo Nov 24, 2003 5:08 

	Subject: Re: Re: Dividing


	dk1 writes:

"What it really is is talking to yourself. It's the teacher 
scaffolding his or her own classroom behavior. It's "egocentric 
speech",

I would think an awful lot of teachers do this, and need to.

I think of it as teacher's patter, not, as with a conjuror, to cover some sleight of hand - 
just articulating one's thoughts. Think of TV cooks, they do it, too. "We stir in the 
chopped vegetables". He doesn't really need to say this, because we can see him doing 
it . I put it into the same category as when my doctor says as he looks at an X-ray of my 
insides: "Now what have we here?" He certainly isn't asking me a question. His question 
means something like: " I am now looking at this x-ray and inspecting it and deciding 
what I can see and how I can interpret it and that explains the break in the conversation. 
That's why I'm not talking to you at the moment."

There must be a linguistic term for such monologues..

Dennis



	


	Group: dogme
	Message: 5555
	From: Adrian Tennant
	Date: Mo Nov 24, 2003 7:59 

	Subject: Re: silence or talk?


	Ah! But Jenny, you appear to have confused my suggestion for cutting out
those superfluous teacher asides with not talking by saying:

> My secondary school students can out-silence any teacher. .... I try to
reduce my talk time, but it is an effort.

I never said DON'T talk. In fact, if you look at previous postings you'll
see I think the whole concept of TTT is rubbish (and advocate QTT instead).
And this is the crux, these pieces of 'running commentary' have little or no
quality.

Dr E



	


	Group: dogme
	Message: 5556
	From: Jenny
	Date: Mo Nov 24, 2003 8:51 

	Subject: Re: silence or talk?


	Thanks Doc Evil

I wasn't specifically responding to you - I agree, quality is important, TT is ok etc etc. I just find 
myself doing far more than I'd like in some classes - it was more of a reflection than anything, I 
suppose. I think I was really pondering the 'do-ability' of dogme in those particular classes....

Jenny

--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> wrote:
> Ah! But Jenny, you appear to have confused my suggestion for cutting out
> those superfluous teacher asides with not talking by saying:
> 
> > My secondary school students can out-silence any teacher. .... I try to
> reduce my talk time, but it is an effort.
> 
> I never said DON'T talk. In fact, if you look at previous postings you'll
> see I think the whole concept of TTT is rubbish (and advocate QTT instead).
> And this is the crux, these pieces of 'running commentary' have little or no
> quality.
> 
> Dr E



	


	Group: dogme
	Message: 5557
	From: Jenny
	Date: Mo Nov 24, 2003 8:53 

	Subject: Re: Dividing


	Is the technical term 'thinking aloud'?

Just joshing.

Jenny

--- In dogme@yahoogroups.com, djn@d... wrote:
>> There must be a linguistic term for such monologues..
> 
> Dennis



	


	Group: dogme
	Message: 5558
	From: profshaun36
	Date: Mo Nov 24, 2003 11:31 

	Subject: Re: Dividing


	Dk1
While talking to yourself I feel is a natural thing which helps you 
remember and clarify what exactly you are doing or about to do it is 
not all that useful for the learner.
Have you ever gone into a workshop/talk and seen someone fidget over 
their transparencies and say the sort of things which are quite 
obviuos like, "I´m going to do this" and "this should help".
It is not for the listener only for the person whose performance is 
in need of a pause.
I find most people switch off for a moment when someone does this and 
can sometimes give the impression they have not planned things 
correctly.

This then moves on to planning and setting an agenda which has the 
advantage of giving clear guidance as to what the learners will to 
given. I say this as you used the word "put" and I could tell if you 
have stopped doing this or not.
If we dogme this then setting agendas doesn´t help in negotiation 
which you mentioned. I´m sure that was your point and one I´d like to 
stress as I have to constantly remind myself of this whenever I´m in 
class. It´s so simple that it is easy to forget.

So, the setting in which talking to yourself usually happens is when 
you are teaching/giving the information and this has already been 
set. It is then the same as writing the activites on at the start of 
the class the board don´t you think? I don´t feel these shuld be the 
normal traits of doing dogme. Maybe I´m wrong







> What it really is is talking to yourself. It's the teacher 
> scaffolding his or her own classroom behavior. It's "egocentric 
> speech", like the child muttering to himself while trying to build 
a 
> model or trying to finish a drawing or putting together building 
> blocks, which helps the teacher plan and keep the lesson plan in 
> mind.
> 
> But wait, Judge, before you tie the noose. I have another 
> confession. At the beginning of every class, I put an "agenda" on 
> the board--a list of things that I'm going to try to cover. 
> 
> The idea was, once upon a time, to negotiate the whole thing with 
> the class (and such things have happened, in other less passive and 
> more experienced classes) but it has now become little more than an 
> advance organizer, a way of regulating my own classroom behavior, 
> like the child muttering to himself over his drawing.
> 
> Yet even Alan Maley discusses the need for preparing, that is self-
> regulating, the use of the voice. And even Dr. Evil meditates upon 
> his three hours of clothed nakedness, in the privacy of the staff 
> room. 
> 
> Yes, the teacher's self-regulating classroom speech is egocentric 
> speech. But some teachers need it. My teachers need it. I need it. 
> And in some ways it's even better to go public that to keep it 
under 
> wraps.
> 
> (I was going to post Seojin's transcript to the files section, but 
I 
> find that a lot of it is in Korean and won't work unless you've got 
> Korean Windows installed. Besides, to tell you the truth, I'm not 
> sure she'd get a fair trial! Still, I WOULD be interested in 
Scott's 
> interpretation of the whole data, and comments on Seojin's 
> interpretation.)
> 
> dk1



	


	Group: dogme
	Message: 5559
	From: David Kellogg
	Date: Mo Nov 24, 2003 11:32 

	Subject: Against Fetishism


	A couple of weeks ago I went to watch my OWN students teach their 
practica. It's a bit like being a grandfather, you know, to see your 
own students grow up and teach THEIR students. You can even catch 
occasional glimpses of your own (agreeable and not so agreeable) 
teaching traits (because like it or not our students are fetishistic 
in the way they glom onto the way we teach them).

For example, I saw one student put up an "Agenda" instead of the 
usual "Hak sup mok byo (teaching goals)". AND I saw not a few 
students "teach with their backsides" as I occasionally do when I'm 
writing/talking about content (e.g. "face the music; never turn your 
back on the learners", as I wrote with my backside firmly in the 
class's face) and boarding things (because students, 
fetishistically, tend to do as we do rather than do what we say).

One of my courses (the one that these students took) begins by 
introducing PPP (and having them build their own) and then 
critiquing it (and having them critique their own) and introducing 
IRE (and then having them do their own) and then critique it (and 
having them critique their own) and then hoping against hope that 
they will (and some of them do) understand without being shown that 
PPP (or rather PPT, that is, Present-Practice-TEST) is linked to IRE 
as the structure of an atom is linked to that of the solar system.

Interestingly, the three classes I observed fell neatly into three 
categories. One was pure "I", that is, me-me-me, "initiate-initiate-
initiate". No actual questions asked, no answers given. A story book 
was read out, and the children given a non-verbal comprehension task 
(based on putting paper animals in a box) which they did perfectly. 
Finis!

The second was virtually pure "I-R", that is, question-answer, 
without any feedback at all. This one had clearly been rehearsed to 
death, and any feedback would have been perceived as redundant by 
all concerned. (Interestingly, NONE of the lesson plans I looked at 
in a survey I did about a year ago included feedback moves, because 
of course on lesson plans the children always give the right answer.)

The third was rather impure "IRE" that is, question-answer plus some 
kind of feedback, which usually (but not always) showed that the 
teacher was listening to the answer and considered it in some way. 
Here for the first time there was invention, and of course mistakes 
(and of course L1 use, Dennis) and of course laughter.

There's no question in my mind which class was the most "dogmetic". 
It's obvious. But this conclusion is still a little uncomfortable to 
me, suggesting as it does that I am beginning my course in the wrong 
place, with a proscription (or rather a critique) of a fetish they 
have yet to even create. If we are going to have a fetiche at the 
centre of our work, it should at least be one they made and not me. 
People always prefer their own inventions.

The problem with prescriptivism (or "proscriptivism") is not so much 
that it's prescriptivist, but that it's exclusionist. I don't mean 
that it excludes this or that friendly poster on this list (we are 
all capable of looking after ourselves). 

I mean that it excludes the vast majority of the world's teachers 
who are not on this list and who teach wonderful, but highly 
situated, classes, where they DO use quite formalistic, even 
fetishistic, techniques (PPP, IRE, lesson plans, even materials). 
And they work, at least in the sense that they get the learner and 
the teacher through the day and they gradually develop into less 
formalistic and less fetishistic techniques.

A couple of years ago, when I was writing a wildly unsuccessful book 
on teaching children, Scott told a story about a "show and tell" 
session he had in primary school way back when. He had prepared a 
pair of fetiches (for some reason the English word seem 
insufficiently concrete here), skulls carved out of Ivory soap, to 
show the class, and was chagrinned that a more voluble classmate had 
side-showed him by just telling the class about a dream that she'd 
had.

Interestingly, the "show and tell" session in early childhood 
education has recently been replaced with a kind of "morning 
newsgiving" session, to encourage precisely this kind of non-
mediated discourse, where children can invent unencumbered by the 
necessity of referring to physical objects. 

According to Christie ("Classroom Discourse Analysis", 2002, London: 
Continuum) this sort of thing tends to side-show the less voluble 
and the children whose tales of home are dark and bloody, and 
privilege children who have happy, mildly titillating family 
anecdotes to tell. Compare, compare with what Sylvia Ashton-Warner 
got from her learners!

I guess I think that what's sauce for the learner is sauce for the 
teacher. There is a time for classroom fetiches, and a time for 
putting them away. But for some of us, definitely including me, that 
the time for putting them away comes after the time for putting them 
in their place. In the meantime, let us beware the tendency to turn 
anti-fetishism into a fetish.

dk1



	


	Group: dogme
	Message: 5560
	From: Jenny
	Date: Di Nov 25, 2003 1:51 

	Subject: Re: Against Fetishism


	Well said. You are echoing the point I think I was trying to get at when I described my background - 
that I am troubled by the dominance of fluent, articulate native-speakers (and also the more fluent and 
confident non-native but near-native speakers) in the EFL/ESL world. When I make comments about 
jargon and so on, I am perhaps being the devil's advocate, but I know from my present experience (the 
only native-speaker English speaking teacher out of 12 in my school) that many teachers are excluded 
by the whole TEFL disourse world. I'm not say ing this is intentional, but it happens. After nearly 6 
years in my school, and after teaching other non-native teachers on a benchmarking course, I am 
painfully aware of the linguistic challenge met daily by many of my colleagues. Without 
the 'formalistic, fetishistic' elements of their lessons, their lives would be even more stressful than they 
already are! That is not to say that change doesn't or shouldn't happen, but it's a very gradual process, 
and it needs to be spoken of in accessible language...

I must confess I had to re-read the carved soap section a couple of times to get the drift - then I realised 
we were talking about 'show-and-tell lite'!


Jenny

--- In dogme@yahoogroups.com, "David Kellogg" <kellogg@s...> wrote:
> 
> The problem with prescriptivism (or "proscriptivism") is not so much 
> that it's prescriptivist, but that it's exclusionist. I don't mean 
> that it excludes this or that friendly poster on this list (we are 
> all capable of looking after ourselves). 
> 
> I mean that it excludes the vast majority of the world's teachers 
> who are not on this list and who teach wonderful, but highly 
> situated, classes, where they DO use quite formalistic, even 
> fetishistic, techniques (PPP, IRE, lesson plans, even materials). 
> And they work, at least in the sense that they get the learner and 
> the teacher through the day and they gradually develop into less 
> formalistic and less fetishistic techniques.
.......
> Interestingly, the "show and tell" session in early childhood 
> education has recently been replaced with a kind of "morning 
> newsgiving" session, to encourage precisely this kind of non-
> mediated discourse, where children can invent unencumbered by the 
> necessity of referring to physical objects. 
> 
> According to Christie ("Classroom Discourse Analysis", 2002, London: 
> Continuum) this sort of thing tends to side-show the less voluble 
> and the children whose tales of home are dark and bloody, and 
> privilege children who have happy, mildly titillating family 
> anecdotes to tell. Compare, compare with what Sylvia Ashton-Warner 
> got from her learners!
> 
> I guess I think that what's sauce for the learner is sauce for the 
> teacher. There is a time for classroom fetiches, and a time for 
> putting them away. But for some of us, definitely including me, that 
> the time for putting them away comes after the time for putting them 
> in their place. In the meantime, let us beware the tendency to turn 
> anti-fetishism into a fetish.
> 
> dk1



	


	Group: dogme
	Message: 5561
	From: Jay Schwartz
	Date: Di Nov 25, 2003 8:34 

	Subject: Jargon, labels and other animal sounds


	Many of us are familiar with telling our students: "If you don't understand
something, please tell me, so I can help you."

And we all know what the issue is, don't we?
It's easier to attack someone for the language they use, because it's easier
to label someone a geek, nerd or techno-babbler than raising your hand for
an explanation, for fear of publicly labeling yourself, in your own eyes, a
dolt.

But, I think there are much deeper psychological processes at play here,
aren't there? Perhaps, it's a matter of professional perspective. Announcing
"Sorry, I HAVE TO run because I HAVE TO prepare for my class" is not really
the same thing as announcing "Sorry, I NEED TO run because I NEED TO prepare
for my class." Is it?

Labeling people or things is easy, isn't it? It's all too easy to say "This
has quality, but that doesn't". We can look into a dictionary or a corpus
and say "ah, this conforms but that doesn't conform" or "I am right, you are
wrong". But can we look into the hearts and minds of our students or peers
and really see what is going on there? OR, is it just easier to spout
chapter and verse of the latest linguistic twist, teaching fad or
"examiner's manual of acceptable teacher trainer sound-bites"? This is where
the whole beauty of action research and self-reflection lies, in our own
personal introspection rather than seeing how we measure up to what others
think we should be.

I think academics, linguistics, psychology, etc. are wonderful things.
Without them, I don't think I could really appreciate a bare-bones teaching
approach such as DOGME, nor would I be able to appreciate being able to
adopt my teaching style to my students' learning styles. In fact, I wouldn't
even know what my students' learning styles were and I might not even know
enough to care!

See for me, I'd rather not go through life saying "I am here, you are there"
. I'd rather adopt some ideology tantamount to the maxim "Everyday, from
here to there, funny things are everywhere."

By the way, Mr. Brown can MOO, can you? Well, I for one would like to
applaud Mr. Brown and his exquisite proficiency!

- Jay

PS. I would consider the high prices of methodology books, journals,
training courses, society membership and conference fees a greater barrier
to our peers than academic language is. In some cases, as in professional
societies, I certainly understand the economics of it all, but nevertheless
the cost of 'education' in many cases is prohibitive. But of course we can
all appreciate what a high paying profession this is, can't we? Academic
language just goes with the territory. Actually, a bigger problem is the
fine 'art of being academically vague'.



	


	Group: dogme
	Message: 5562
	From: Jenny
	Date: Di Nov 25, 2003 10:17 

	Subject: Re: Jargon, labels and other animal sounds


	I sort of lost the point of this, but I'm interested in what you 
have to say, Jay. Can I just say - I don't understand? (with or 
without jargon!)

Jenny

--- In dogme@yahoogroups.com, "Jay Schwartz" <schwartz@c...> wrote:
> Many of us are familiar with telling our students: "If you don't 
understand
> something, please tell me, so I can help you."
> 
> And we all know what the issue is, don't we?
> It's easier to attack someone for the language they use, because 
it's easier
> to label someone a geek, nerd or techno-babbler than raising your 
hand for
> an explanation, for fear of publicly labeling yourself, in your 
own eyes, a
> dolt.
> 
> But, I think there are much deeper psychological processes at play 
here,
> aren't there? Perhaps, it's a matter of professional perspective. 
Announcing
> "Sorry, I HAVE TO run because I HAVE TO prepare for my class" is 
not really
> the same thing as announcing "Sorry, I NEED TO run because I NEED 
TO prepare
> for my class." Is it?
> 
> Labeling people or things is easy, isn't it? It's all too easy to 
say "This
> has quality, but that doesn't". We can look into a dictionary or a 
corpus
> and say "ah, this conforms but that doesn't conform" or "I am 
right, you are
> wrong". But can we look into the hearts and minds of our students 
or peers
> and really see what is going on there? OR, is it just easier to 
spout
> chapter and verse of the latest linguistic twist, teaching fad or
> "examiner's manual of acceptable teacher trainer sound-bites"? 
This is where
> the whole beauty of action research and self-reflection lies, in 
our own
> personal introspection rather than seeing how we measure up to 
what others
> think we should be.
> 
> I think academics, linguistics, psychology, etc. are wonderful 
things.
> Without them, I don't think I could really appreciate a bare-bones 
teaching
> approach such as DOGME, nor would I be able to appreciate being 
able to
> adopt my teaching style to my students' learning styles. In fact, 
I wouldn't
> even know what my students' learning styles were and I might not 
even know
> enough to care!
> 
> See for me, I'd rather not go through life saying "I am here, you 
are there"
> . I'd rather adopt some ideology tantamount to the 
maxim "Everyday, from
> here to there, funny things are everywhere."
> 
> By the way, Mr. Brown can MOO, can you? Well, I for one would like 
to
> applaud Mr. Brown and his exquisite proficiency!
> 
> - Jay
> 
> PS. I would consider the high prices of methodology books, 
journals,
> training courses, society membership and conference fees a greater 
barrier
> to our peers than academic language is. In some cases, as in 
professional
> societies, I certainly understand the economics of it all, but 
nevertheless
> the cost of 'education' in many cases is prohibitive. But of 
course we can
> all appreciate what a high paying profession this is, can't we? 
Academic
> language just goes with the territory. Actually, a bigger problem 
is the
> fine 'art of being academically vague'.



	


	Group: dogme
	Message: 5563
	From: profshaun36
	Date: Di Nov 25, 2003 1:00 

	Subject: Re: Jargon, labels and other animal sounds


	>Jay 
> See for me, I'd rather not go through life saying "I am here, you 
are there"
Me too but do we need academics, linguistics, psychology to do the 
dogme?
I always thought dogme was simple without all the of the jargon that 
has come out in the messages over this month.
I worry that I couldn´t face my students knowing so much jargon I´m 
afraid I might start using it and confusing them (and myself).
While understanding learning styles is fine I think it can get in the 
way of seeing people. Instead of seeing them as touching or 
analystical people we should see them far more simply then this. Just 
like dogme. That is why I think some messages aren´t discussing dogme 
at all and although I have learned a lot I have got sometimes 
sidetract into thinking dogme was much more complicated than I 
originally thought. When I get this way I go into the kitchen do the 
washing up and then go into the garden and do some weeding

Sometimes I think as I did when I came onto the group that language 
can just get in the way.



	


	Group: dogme
	Message: 5564
	From: Jay Schwartz
	Date: Di Nov 25, 2003 1:32 

	Subject: Re: Re: Jargon, labels and other animal sounds


	Tom wrote: "I worry that I couldn´t face my students knowing so much jargon
I´m
> afraid I might start using it and confusing them (and myself)."

In 'How Languages are Learned' (Lightbrown & Spada, 1999, OUP) there are
some great cartoons. One of them, that I've often used in my presentations,
is a picture a classroom. The board reads "English interrogative
constructions". The teacher, a rather stern matronly type, is sitting at her
desk holding her grammar book. She announces to the class "The auxiliary
verb, which normally appears after the subject, must move to sentence
initial position...." There are two, what looks like a 10 year old students,
sitting opposite her. One of them says to the other "What's a verb?".

I'm not one for bringing applied or theoretical texts to class, so I doubt I
would have a problem forgetting not speak in academic dialects to my
students. But there is always the danger of talking to my students rather
than talking with my students. But, I don't think this is really the issue
here.

Shaun and Jenny, I sympathize and understand the issue of talking over the
listener's head. Trust me, I do! I'm just finding the current allergic rash
of apoplectic reactions to a bit of academic jargon a bit odd. Why not let
people on this list enjoy the right to express themselves in the natural
manner they so choose? I mean are we afraid of actually having to crack open
the dictionary here? I for one, am happy the list gives me the opportunity
to do that from time to time. Isn't that kind of like "continuing education"
and "professional development"?

All the best!
- Jay :)



	


	Group: dogme
	Message: 5565
	From: djn@d...
	Date: Di Nov 25, 2003 4:05 

	Subject: Re: Re: Jargon, labels and other animal sounds


	Shaun and Jenny and Jay (and all).

Reflecting on some of what has been written recently, I would say - of course the 
dogme list is a bit unusual, a little exclusive, perhaps, but not in the way that a private 
club is exclusive, because anyone can join the list and you don't need to submit 
references with your application to join.....

Jay asks, displaying his ease with interrogative constructions: (I loved that Sparda 
quote)

" Why not let people on this list enjoy the right to express themselves in the
natural manner they so choose? "

Of course they have that right. But it's part of intelligent discussion, surely, to examine 
sometimes if a particular way of putting things can't have more impact expressed 
differently.

We've been referred to as the chattering lot, but I think we're usually a bit more earnest 
than that. (And the seriousness - not pompositiy - of some of the discussions is an 
important element characterizing this list, I'd say).

I quite understand some of Jenny's misgivings. Those of us who can (or do, even if we 
shouldn't) afford to buy hideously expensive books, subscribe to periodicals, run online 
PCs and attend international conferences at our own cost are definitely a highly 
privileged and probably a rather small group - even amongst practising teachers, 
trainers and educators. It's a fact that a great number of our colleagues - perhaps the 
majority - can't afford to do these things.

But surely that doesn't necessarily and automatically make our discussions irrelevant.

I think one of the fortunate things about dogme is that it is 'lite'.
If I understand the thrust of a central dogme message correctly, marvellous as it is to 
be able to buy the books , subscribe to the periodicals and attend the conferences, it is 
not actually absolutely necessary. 

Of course, the more a language teacher knows about language and learning and 
learners the better. But you can do the dogme without all that if you are sensitive to who 
is in your classroom and what they need. 



Dennis



	


	Group: dogme
	Message: 5566
	From: Jenny
	Date: Di Nov 25, 2003 9:58 

	Subject: Re: Jargon, labels and other animal sounds


	Just in my own defence, I DID know the word heuristics before the whole discussion came up! : ) I have books groaning with app. ling 
text books and others, I've taught languages for more than 20 years, I've attended many a conference, and I've written my hefty (and 
often jargonistic) dissertation. I've also seen the reaction in my staffroom to a lot of the stuff that we are sent by publishers etc. My 
colleagues would rather be reading an English novel to improve their own English, and they come back from PD sessions, of which we 
have more than enough, missing the entire point as often as not because of the words the messages are couched in. My objection is 
more to to this tendency to overapply terminology which doesn't always help to get the message across - it often seems like a sort of 
exclusionary linguistic imperialism...

Mmmm?

Jenny

--- In dogme@yahoogroups.com, "Jay Schwartz" <schwartz@c...> wrote:
" 
> Shaun and Jenny, I sympathize and understand the issue of talking over the
> listener's head. Trust me, I do! I'm just finding the current allergic rash
> of apoplectic reactions to a bit of academic jargon a bit odd. Why not let
> people on this list enjoy the right to express themselves in the natural
> manner they so choose? I mean are we afraid of actually having to crack open
> the dictionary here? I for one, am happy the list gives me the opportunity
> to do that from time to time. Isn't that kind of like "continuing education"
> and "professional development"?
> 
> All the best!
> - Jay :)



	


	Group: dogme
	Message: 5567
	From: Jenny
	Date: Mi Nov 26, 2003 12:52 

	Subject: shelves and books


	Re my previous posting ... I actually have shelves groaning with 
books, although many of my books are on top of other books. That's 
what you get for writing postings before 6am.

Jen



	


	Group: dogme
	Message: 5568
	From: David Kellogg
	Date: Mi Nov 26, 2003 2:54 

	Subject: Inimitability


	OK, here's a problem that is at once very theoretical and very 
practical. I have no particular preferences for the language in 
which it is discussed, and I have no premonition whatsoever of what 
the answer may be.

In the very early days of dogme, we lost one of our best people, Dan 
Humm, because he found that there was only so much you could do 
with "talk and then talking about talk". 

He felt that there was no overall structure to the class, that 
everything was basically a "one off" and this did not allow the 
learners to build anything on top of anything else.

We can call this problem the "inimitability" of dogme lessons, or 
the lack of redundancy. Because every conversation is different, and 
every lesson is different, the conversations/lessons are not very 
repeatable. And because they are not very repeatable, they are not 
very learnable.

Take those "morning news sessions". Yes, of course, there is a 
certain generic similarity of the news from morning to morning. 
There are also certain phonological sounds that keep coming up again 
and again.

But in between the topmost similarities and the bottomost 
commonalities, we have a the bulge of difference. There is no clear 
opportunity for repeating, reinforcing, or building on the actual 
grammar and vocabulary and nuts and bolts of language, because every 
conversation is basically unrepeatable. 

The same thing is true (according to Christie, anyway) of one-off 
writing assignments, or one-off presentations, or even one-off 
coursebook writing projects. Inimitability means lack of redundancy. 
An lack of redundancy means lack of learning.

It seems to me that instead of endless discussions of what register 
of language is or is not proper to this list, we might at least 
discuss what register of language is or is not proper to the 
resolution of this problem. Or does the light of a real problem to 
solve simply make the whole problem of register disappear?

dk1



	


	Group: dogme
	Message: 5569
	From: Jenny
	Date: Mi Nov 26, 2003 3:47 

	Subject: Re: Inimitability


	I'm looking forward to responses from the regular dogmetists to this 
posting. I wonder the same thing, particularly when timetabling 
constraints mean that classes do not meet very often. The situation 
on an intensive course is different from twice a week, which is again 
different from twice a 'cycle'. I think the repetition and 
reinforcement occur quite naturally when classes meet every day for 
reasonably long periods - in fact, sometimes the problem then is 
avoiding excessive repetition. However, with classes of high school 
students who the teacher meets for only 40 minutes every 12+ days, I 
find it hard to imagine how dogme 9as I sort of undersatand it) can 
work. It requires considerable teacher input to have anything happen 
at all.

How can dogme deal with such varying conditions?

Is it particularly suited to certain situations and less so than 
others?

Is there anything wrong with being eclectic? I use whatever fits the 
moment, and in my current job there are many moments which don't suit 
my current understanding of dogme. I have also always found it a bit 
tricky to integrate much 'Silent Way' - no cuisenaire rods. 

Jenny 

PS I have to/need to teach a class ... I'm a little hazy on the 
difference myself : ) - I've always thought the distinction tended to 
be regional...

--- In dogme@yahoogroups.com, "David Kellogg" <kellogg@s...> wrote:
> OK, here's a problem that is at once very theoretical and very 
> practical. I have no particular preferences for the language in 
> which it is discussed, and I have no premonition whatsoever of what 
> the answer may be.
> 
> In the very early days of dogme, we lost one of our best people, 
Dan 
> Humm, because he found that there was only so much you could do 
> with "talk and then talking about talk". 
> 
> He felt that there was no overall structure to the class, that 
> everything was basically a "one off" and this did not allow the 
> learners to build anything on top of anything else.
> 
> We can call this problem the "inimitability" of dogme lessons, or 
> the lack of redundancy. Because every conversation is different, 
and 
> every lesson is different, the conversations/lessons are not very 
> repeatable. And because they are not very repeatable, they are not 
> very learnable.
> 
> Take those "morning news sessions". Yes, of course, there is a 
> certain generic similarity of the news from morning to morning. 
> There are also certain phonological sounds that keep coming up 
again 
> and again.
> 
> But in between the topmost similarities and the bottomost 
> commonalities, we have a the bulge of difference. There is no clear 
> opportunity for repeating, reinforcing, or building on the actual 
> grammar and vocabulary and nuts and bolts of language, because 
every 
> conversation is basically unrepeatable. 
> 
> The same thing is true (according to Christie, anyway) of one-off 
> writing assignments, or one-off presentations, or even one-off 
> coursebook writing projects. Inimitability means lack of 
redundancy. 
> An lack of redundancy means lack of learning.
> 
> It seems to me that instead of endless discussions of what register 
> of language is or is not proper to this list, we might at least 
> discuss what register of language is or is not proper to the 
> resolution of this problem. Or does the light of a real problem to 
> solve simply make the whole problem of register disappear?
> 
> dk1



	


	Group: dogme
	Message: 5571
	From: Tony LEE
	Date: Mi Nov 26, 2003 4:33 

	Subject: Re: Re: Jargon, labels and other animal sounds


	I recently joined this list on the non-recommendation of a former member. Our views are widely enough apart that I though, perhaps perversely, that it would be a useful place to lurk, if not to actively participate for a while.



Naturally I have a way to go before I understand the philosophy of DOGME but so far I have attached the label of "sophisticated simplicity in teaching" as a starting point.



Jargon, acronyms and the like are a necessary part of any area of specialization and as for any language must be first learnt , then understood, before using them in a learned manner. Use of unnecessary jargon or excessively complex expressions does not fit easily with my simple label because it seems to me that something simple should be able to be described in relatively simple (relative to the all-important audience) terms by truly learned writers.



I find it disconcerting that recent polite and restrained protests at these sort of excesses were met with nothing more conciliatory than thinly disguised sarcasm.



TonyL


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5572
	From: Diarmuid Fogarty
	Date: Mi Nov 26, 2003 5:46 

	Subject: Re: Re: Jargon, labels and other animal sounds


	I'm not sure that I'd agree with Dennis that dogme is "lite". I think it's *broad* more than anything else. It's not lite on theories, it's made up of lots of theories. It's not lite on practice. It's grounded in practice. It's certainly not lite on discussion. It's constantly examining itself and is being reinvented by the people on this list in reaction to what is said here and...ahem...in other places. 

The idea that it's lite makes it sound more homogenous than I think it is. In fact, having read the (free) first two chapters of Kumaravadivelu's book, I'm beginning to understand more about what dogme really is. It's just a catch all term for a "post-method pedagogy". That's why we've struggled to define it. It's personal. There are as many "dogmes" as there are "dogmetics". This appears to be inconceivable to some of our detractors, but it's not that difficult to work through. Each dogme person has his or her own theories of how learning and teaching work and s/he bases his/her practice on this theory (in the same way that we all do). "dogme" serves as an informal framework for submitting those theories and practice to examination which is the root of all development.

Others tend to think of it as what they have already experienced (a top-down method or a whimsical theory) and react negatively to it. Which confuses me because I end up thinking, "Hey, if you don't like it, don't use it." As far as I'm concerned, it's something that has improved my teaching and how I feel about it (is there a correlation between these two things and practice and theory?). 

As for the jargon, what sparked this latest bout off was Kumaravadivelu's term "intuitive heuristics" (which our Guardianistas are still struggling to understand!). I think we should remember that John posted Kumar's term here, more than likely expecting a number of us to recognise it. As it was, not many people did. To remedy that fact, all we would have to do is to refer to Kumar's book and to see what he meant by it. To be fair, John did reference the term and Sue went further by actually posting a link to the part of the book where Kumar defines what he meant. Even the Guardianistas should be able to work that one out!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5573
	From: djn@d...
	Date: Mi Nov 26, 2003 5:55 

	Subject: Re: Re: Inimitability


	Jenny , in respone to dk1's question , writes:

"Is there anything wrong with being eclectic? I use whatever fits the
moment, and in my current job there are many moments which don't suit my
current understanding of dogme."

I would have thought 'fitting the moment' is very dogme in spirit. And formerly on this 
list, people used to write frequently of "dogme moments" implying, of course, that 
sessions were not 100% dogme.

Dennis



	


	Group: dogme
	Message: 5574
	From: djn@d...
	Date: Mi Nov 26, 2003 6:12 

	Subject: Re: Re: Inimitability


	I look forward greatly to responses to dk1s posting which I've summarised for myself as 
being - How DO students and pupils learn in the dogme classroom?

One aspect of 'classical dogme' that has always worried me is that, if I understand 
correctly, the language for examination, boarding and recycling is only supposed to 
come from those in the room.

I often used to feel in my years teaching German university students, future teachers of 
English (90 minutes once a week, though they also attended other courses in Engish) 
that it was from the language that I imported, recordings from the BBC, recorded songs, 
bits of video, articles from newspapers etc. that they somehow learned, not from (this 
was in my pre-dogme days) the exercises and language work we used to do and least 
of all from the language they produced.


Dennis



	


	Group: dogme
	Message: 5575
	From: Diarmuid Fogarty
	Date: Mi Nov 26, 2003 6:17 

	Subject: Re: Re: Inimitability


	It's going to sound like I've converted from the path of Thornbury to the Way of Kumaravadivelu, but...

I don't think that my understanding of dogme means that it NEEDS to deal with such varying conditions. Dogme suggests a pretty broad thesis (ie that people learn best when engaged in real and meaningful communication). At the centre of the learning process is LEARNING. Not teachers, teaching nor learners, but a desire to learn or its absence. As the Guardianistas are qucik to point out, this is an enormous statement with which it is hard to disagree. True. In fact, one of the more astute posters "over there" has recently clicked...it's not dogme which should be examined, it's the *dogmetics* (who need their heads examined?). 

Because on this rather broad foundation which really doesn't allow itself to be questioned (unless you are lost in time and teaching in a Non-Approved Way), *we* are building many different theories and practices, each dependent upon our own local conditions (well, *I* am, anyway). This list acts as a sounding board, an ideas board, a motivator and a forum for me to raise what I believe to see how well it survives the fire directed at it. It also acts as a forum wherein I am forced to put certain ideas into words. Dogme acts only as a framework to help me examine what I am doing.

So, can it work in any classroom? Of course it can. You can use it to reflect on any kind of teaching. Even our detractors use it to shore up their understanding of their own theories and practices (well, the more coherent ones do). How does it deal with "varying conditions"? It' sufficiently vague to allow each teacher to take what s/he can from it and interpret it in their own way. If they're not sure about it (and a lot of us come to this list thinking that there is a "correct way" of understanding *the* phenomen*on* that *is* dogme, rather than the various different understandings that exist), they can come and develop their ideas on this board.

If Dan was still around today (extending the metaphor of a Fallen Comrade), I'd point out the underlying constant, that all of the talk was being conducted through English. I'd tell him how my classes spend most of their time engaged in conversation but a lot of time outside the class reading notes of these conversations or answering questions about these notes, or writing to a bulletin board where they can debate some of the issues raised in those notes. A balanced approach, but one which extends to the exterior, rather than limits itself to the interior.

As for the "problem" of inimit...(internal spell check has packed in), isn't the point that we KNOW that conversations can't be learned? What's the point of learning a conversation...you're not going to hang around a bus station, desperately trying to start a conversation with somebody about the death penalty. And then, what would you do if they said the wrong thing? So, when dk1 suggests, "Because every conversation is different, and every lesson is different, the conversations/lessons are not very repeatable. And because they are not very repeatable, they are not very learnable.", I wonder whether or not he isn't just toying with us. Either that or he's not being as precise as we have come to expect from him.

Most conversations in the world are one-offs. But we learn from (some of) them. Because it's not the conversation (or the lesson) that makes the impression, it's the content. We don't aim to "learn" the lesson, we aim to "learn *from* the lesson". Dogme is based on the understanding that learner interest is likely to be higher if the topic of conversation comes from the learners. More interest in the content, more attention paid. More attention, more likelihood that something will be learned. Job done.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5576
	From: Diarmuid Fogarty
	Date: Mi Nov 26, 2003 6:30 

	Subject: Re: Re: Jargon, labels and other animal sounds


	Tony

I greatly enjoyed the fact that you joined the list on the non-recommendation of an ex-member.

I disagree, however, that calls for the restriction on jargon have been met with "nothing more conciliatory than thinly disguised sarcasm". At the very most, all you can do is *interpret* the reactions that way. Pedantic? No. Because I am one of the people who have replied to these calls for limiting jargon, and I haven't intended to be at all sarcastic. 

My thoughts were, let's by all means keep to jargon, but if we're introducing a term or using it for the first time in a while, could we provide a quick gloss so that we're all talking about the same thing. To be fair to John Turner, he did provide a reference for interested parties to chase up.

I think we all need to be conscious of the fact that very often we react to things that don't actually stand up to careful examination. In the same way that there are people on this list who have claimed that there are dogme purists who say one thing or another (when I would dispute both "facts"), there are people who write that "most dogmetics say that..." when in fact less than a tenth of the Dogme list post anything here. It may just be careless writing (by which I mean the written equivalent of "ummms" and "uhs") but the medium distorts such stuff.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5577
	From: Diarmuid Fogarty
	Date: Mi Nov 26, 2003 6:40 

	Subject: Re: Re: Inimitability


	Sh*t! LAst post from me today, I swear. I meant to answer Jenny's question about eclecticism...and now I read Dennis' post, I see that he has summarised dk's question in a very different way to my understanding!

Jenny, I liked Kumar's distinction between principled eclecticism and principled pragmatism. Basically, principled eclecticism is rarely that. It is a snatch from lots of different and sometimes contradictory methods (which would imply that there are some rather huge principles knocking about) but, above all, it is based upon acceptance of established methods. ie we take something from "the Silent Way", something from "TPR" etc. All of which are methods which were established by other people, working in other classrooms, with other students at another time. He suggests principled pragmatism as an alternative. You choose what works for you and your students, based on your understanding of what works for you and your students in your classroom at your time. From reflecting upon this, you should be able to tease out your own theory of what is going on (the principles that will underlie your teaching...as opposed to being ironed on top of them).

Dennis...my summary of dk's post, was, "How can dogme help students and teachers when it's so goddam individual?" or something like that. Of course, you know that the next post from dk will be, "Dennis, Diarmuid, Hi. Actually you're both wrong..." ;)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5578
	From: Adrian Tennant
	Date: Mi Nov 26, 2003 7:05 

	Subject: Re: Re: Jargon, labels and other animal sounds


	3 small comments:

1) Like Dennis I attend conferences and see nothing wrong with this. Where
possible I disseminate ideas as I travel around the world. I am lucky in
both regards and therefore try to give as much as I get given.

2) I also sponsor someone each year to come to the IATEFL conference. So far
I have helped people from Romania, Lithuania and Poland. This year I am
sponsoring a teacher from Iraq. I have found that everyone given the
opportunity to attend a conference will put down their novel and come
willingly.

3) One of the papers I have given at at least 3 conferences is called
"Debunking Jargon" - it's exactly that, a light-hearted poke at the over-use
of J.

Dr Evil



	


	Group: dogme
	Message: 5579
	From: djn@d...
	Date: Mi Nov 26, 2003 8:01 

	Subject: Re: Re: Jargon, labels and other animal sounds


	After reading Diarmuid's posting, I think he's probably right to reject my 'lite' description. 
I suppose what I had in mind was "lite on materials." Let me stop using this pseudo-
trendy term I introduced. I only meant dogme purists don't need any equipment - no 
textbook, no taperecorder, no DVD player, no OHP, no beamer (?sic) for PowerPoint 
presentations, .no access to a photocopier.

Dennis



	


	Group: dogme
	Message: 5580
	From: djn@d...
	Date: Mi Nov 26, 2003 8:01 

	Subject: Re: Re: Jargon, labels and other animal sounds


	Diarmuid writes:

"here are people on this list who have claimed that there are
dogme purists who say one thing or another (when I would dispute both
"facts"), there are people who write that "most dogmetics say that..."
when in fact less than a tenth of the Dogme list post anything here. It
may just be careless writing (by which I mean the written equivalent of
"ummms" and "uhs") but the medium distorts such stuff."

Again (See my last post) I agree, and, speaking of my own messages, I'd observe that
even if they hopefully not carelessly written, I'm very conscious of the fact that they are 
*attempts* to write what I mean - and the attempts are usefully revised by readers like 
Diarmuid.


Dennis.



	


	Group: dogme
	Message: 5581
	From: Jay Schwartz
	Date: Mi Nov 26, 2003 8:56 

	Subject: Re: Re: Jargon, labels and other animal sounds


	Diarmuid makes a lot of good points in his last message. Note: The
practical/theoretical part of my message begins in paragraph 5. Rants and
raves are in paragraphs 1-4.

This is after all nothing more than an unmoderated discussion list, I don't
think the intent of most posters (as Diarmuid said less than 10% of the list
members) is to proselytize anyone or change the world (not really at
least!). I'm not teaching or preaching here, just engaging in discusion. And
the discussion does provide nutritious food for thought, for those who enjoy
this particular type of menu. The product of the discussion is another
matter and of course entirely personal relating to what you do or don't in
your class. As Diarmuid said: "Hey, if you don't like it, don't use it....
As far as I'm concerned, it's something that has improved my teaching and
how I feel about it". I couldn't agree more!

Proposed and concerted Dogme initiatives for 'public consumption', like a
Dogme Compendium or coursebook, skills book, etc.. perhaps should have some
editorial control and be tweaked for the masses. But this list, I think was
at one time, referred to as 'the voices of the teachers' and in that sense,
being the real voice of real people, should not be censored, edited or
restricted in someway. At least that's how I feel. I am after all only a
guest on this list and should the 'rules' change, I would comply, if I chose
to continue to post here.

Imagine breaking up a class discussion to admonish some students for using
big words or a tense which isn't the 'tense of the day'. "Roberto, please
don't use present perfect. The 'tense of the day' is simple past. Also,
please be considerate and limit your vocabulary to the 'official word list'
of the week.We don't want to inconvenience anyone here by making them reach
for their heavy dictionaries. I only want people to learn what I want them
to learn today.." (Is this thinly disguised sarcasm or what?) ;)

While some posters offer Gems (as Dennis has said in the past) others offer
'oos' and 'aahs' (as Diarmuid has said) and still others offer vomits of
mental masturbation (perhaps like me!?). Nevertheless, I'm very happy to
receive them all, peruse through most of them and make of them what I will.
No one is forcing me to read through all this, so I'm not really going to
complain.

In terms of practice (here comes the theory!), Dogme has given me a new
handle on the types of things I've always done in my classes. But it has
also helped me to go one step further by integrating a certain level of
'control' or 'nurturing' into the chaos. Whereas in the past teaching time
was teaching time and discussion time was discussion time. Now it's more
integrated. As a 'production' phase, I used to let the discussion run on and
on. I would regroup after class, dissect it all and try to build on it the
next day or just move onto to the next item on my syllabus. Now I'm much
more aware of what I can do with the discussion and the product of the
discussions, during the 'while' and 'post' stages of a traditional lesson.

For example, I might tape a discussion, then on a following day have the
same students work with it by having them change tenses, summarize their own
speech, etc. Nothing radical in terms of teaching practices mind you. They
then try to reinvent the conversation in different words. From student
reflection, often the values or opinions of the new conversation change
during this transformation and that stimulates further discussion, language
and so forth. A very practical example would be replaying yesterday or last
week's conversation and having student reflect back on what they said. This
of course naturally forces them to use indirect speech. Of course during the
new discussion, problem language does arise and I deal with it on the spot
in traditional ways and with scaffolding. The difference is I'm 'playing'
with naturally produced and relevant language as opposed 'pre-planned' or
'canned' language. In lessons like this it's always great when students say
something like "I can't believe I said that yesterday".

Someone made the comment about dogme moments not repeating themselves. In my
case that's not true. Students in different classes have been able to
regenerate similar discussions, albeit with variation. This is where the
'subversive' nature of Dogme comes in, at least for me. I can non-invasively
tweak the conversation, by participating in it and suggesting ideas or
topics, as a conversation participant, just as I might in a non-class
conversation. When I throw something into the mix, it's an experiment,
because I don't want to force students to stick to a pre-planned agenda. But
there is usually a lead-in to the discussion - which does set the foundation
for certain ideas to come up or language to be produced. At home, I usually
keep notes of what topics were discussed and what language arose. In a
different class of students, I'll throw in something from my notes and see
which way the tide of conversation carries it. So for me, one part of Dogme
isn't only about the conversation itself, it's also what else the students
do with it.

The important thing though is that Dogme has helped me to reflect much more
on my teaching practice and the dynamics of the classroom. In simple terms,
I'm just trying to make the most of what I have in my classroom and bring a
new sense of appreciation to the wonderful force of nature that it is.

- Jay :) <<<<< Note the smiley! It's not sarcastic! :)



	


	Group: dogme
	Message: 5582
	From: sthornbury@w...
	Date: Mi Nov 26, 2003 9:08 

	Subject: Re: Inimitability


	diarmuid said: "Most conversations in the world are one-offs", 
echoing what dk wrote: "We can call this problem the "inimitability" 
of dogme lessons, or the lack of redundancy. Because every 
conversation is different, and every lesson is different, the 
conversations/lessons are not very repeatable. And because they 
are not very repeatable, they are not very learnable."

I'd take issue, first, with the contention that conversations are one-
offs. Without delving into Bahktin (I'll leave that to dk) it's more and 
more apparent that our conversations not only are endlessly 
repeated at the micro level (all those memorised prefabricated 
chunks that comprise our idiolect and our dialect) but also at the 
macro level (how many times have I told the story about the ivory 
soap skulls, for example - a story that dk makes his own, by the 
way, for his own purposes, and distorts marvellously). And think of 
all that endlessly repeated phatic stuff: there's an ex-colleage I only 
ever see in the changing room at the gym and our conversations 
are nothing mroe than How's it gong? How's life treating you? etc - 
all in Spanish, and it's through the repeated nature of it that I've 
picked up some neat expressions, like "Voy tirando" and "Hay que 
moverte"... (? not sure about that one I must admit, it came up 
eysterday, but I'm on the lookout for repeats).

Conversation is all about repetition, into which, as van Lier says, 
we embed the new and the surprising, and it this "contingency" 
which makes it such a good vehicle for scaffolding learning.

But dk's concern is well-grounded, if couched in terms of a) the 
emphemeralness (?) and elusiveness of casual chat - hence all 
those execises and activites that are the stuff of the dogme list, 
about pinning it down, catching it, recording it, reconstructing it, 
analysing it, reformulating it, and b) the narrow register that 
learners encounter if only subject to informal chat. In defence of 
this register, it is probbaly the "ur-register", i.e. the one in wich 
most humans communicate most widely and most of the time. It's 
a good base on which to construct different registers. But I agree, 
we need to address this issue in classroom terms - how can we a) 
provide exposure to other registers (without the pararphenalia of 
tapes, videos, computers...) and b) how can provide (authentic) 
practice in these other registers?

Dk's question, if you think about it, really relates closely to j 
turner's question about (dare I say it) intuitive heuristics - that is, to 
what extent can we rely on learners' inherent learning processes to 
extract learning "affordances" (jargon alert) from all this endless 
chat? And in what ways can we as teachers optimise these 
opportunities?

S.



	


	Group: dogme
	Message: 5583
	From: Jenny
	Date: Mi Nov 26, 2003 9:07 

	Subject: Re: Jargon, labels and other animal sounds


	Ah, but I still want to orchestrate at least one lesson in my hi-tech 
classroom that incorporates 
dvd/vcd/video/cassette/computer/cd/visualiser, all from my little 
touch pad. Anyone got any ideas? I was thinking of some sort of 
grand symphony...

Jenny

I AM joking. Hope that doesn't get distorted.

--- In dogme@yahoogroups.com, djn@d... wrote:
> After reading Diarmuid's posting, I think he's probably right to 
reject my 'lite' description. 
> I suppose what I had in mind was "lite on materials." Let me stop 
using this pseudo-
> trendy term I introduced. I only meant dogme purists don't need 
any equipment - no 
> textbook, no taperecorder, no DVD player, no OHP, no beamer (?sic) 
for PowerPoint 
> presentations, .no access to a photocopier.
> 
> Dennis



	


	Group: dogme
	Message: 5584
	From: Jenny
	Date: Mi Nov 26, 2003 9:15 

	Subject: Comments on Dr Evil''s comments


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> 3 small comments:
> 
> 1) Like Dennis I attend conferences and see nothing wrong with 
this. Where
> possible I disseminate ideas as I travel around the world. I am 
lucky in
> both regards and therefore try to give as much as I get given.

*Me too. I am the local workshop queen.* 

> 2) I also sponsor someone each year to come to the IATEFL 
conference. So far
> I have helped people from Romania, Lithuania and Poland. This year 
I am
> sponsoring a teacher from Iraq. I have found that everyone given the
> opportunity to attend a conference will put down their novel and 
come
> willingly.

*Where I am teachers are VERY highly paid and have multiple 
opportunities every year to attend conferences, workshops etc etc for 
free. We're a regular little hotbed of EAL/EFL where academics are 
very highly paid and professional organisations abound. I go to 
lots, but local teachers generally choose (and I know, because I go 
to both types) to attend 'sessions' run by publishers, because they 
get lots of free gifts, prizes in lucky draws, and nosh at 5-star 
hotels. You almost never see any at 'academic' ones (that's where I 
run into all my native-speaker colleagues). Maybe it's all just too 
easy here!*

> 3) One of the papers I have given at at least 3 conferences is 
called
> "Debunking Jargon" - it's exactly that, a light-hearted poke at the 
over-use
> of J.

*I'd love a copy.*

> Dr Evil

*Are you really so evil?!*

Jenny



	


	Group: dogme
	Message: 5585
	From: djn@d...
	Date: Mi Nov 26, 2003 9:21 

	Subject: Re: Re: Jargon, labels and other animal sounds


	Jenny,

It sounds as if you could stage a highly creative happening. Have you got laser beams 
and strobe lighting, too?


Dennis



	


	Group: dogme
	Message: 5586
	From: Jenny
	Date: Mi Nov 26, 2003 10:25 

	Subject: hippy happenings


	i can get a laser pointer cheap at a street market, and every time you choose a new a/v input, the lighting in the room automatically 
adjusts and the screen goes up or down. I reckon that if I keep tapping the pad i can get a strobe effect - either that, or the uni will 
explode...

Jenny

--- In dogme@yahoogroups.com, djn@d... wrote:
> Jenny,
> 
> It sounds as if you could stage a highly creative happening. Have you got laser beams 
> and strobe lighting, too?
> 
> 
> Dennis



	


	Group: dogme
	Message: 5587
	From: Maria Jordano
	Date: Mi Nov 26, 2003 11:52 

	Subject: Re: Re: Jargon, labels and other animal sounds


	Hi, 

But using everything at the same time...? I think you
may start using a single tool, otherwise everything
could became chaotic and frustrating..... anyway, I
would give you some advices:


- Have everything very well planned (a very easy to
follow treasure hunt for instance).

- Design also a plan B just is case you need it...

- I would add a plan C (nobody knows...)

María



=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
Do you Yahoo!?
Free Pop-Up Blocker - Get it now
http://companion.yahoo.com/


	


	Group: dogme
	Message: 5588
	From: Jenny
	Date: Mi Nov 26, 2003 1:04 

	Subject: Re: Jargon, labels and other animal sounds


	Sounds like fun, doesn't it? i think it would need plan f,g and h too!

Jenny


--- In dogme@yahoogroups.com, Maria Jordano <maria_jordano@y...> wrote:
> Hi, 
> 
> But using everything at the same time...? I think you
> may start using a single tool, otherwise everything
> could became chaotic and frustrating..... anyway, I
> would give you some advices:
> 
> 
> - Have everything very well planned (a very easy to
> follow treasure hunt for instance).
> 
> - Design also a plan B just is case you need it...
> 
> - I would add a plan C (nobody knows...)
> 
> María
> 
> 
> 
> =====
> 
> María Jordano de la Torre
> Avda. Menéndez Pidal, s/n 
> 14071 Córdoba, Spain/ Tfno. +34 957 212 130
> 
> TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 
> 
> 
> 
> 
> 
> __________________________________
> Do you Yahoo!?
> Free Pop-Up Blocker - Get it now
> http://companion.yahoo.com/


	


	Group: dogme
	Message: 5589
	From: midill@a...
	Date: Mi Nov 26, 2003 2:56 

	Subject: Re: Re: Inimitability


	If student discourse all comes from their limited knowledge base of English, I think they will stay limited in their ability to contribute in a broader sense. 

Rosemary



	


	Group: dogme
	Message: 5590
	From: midill@a...
	Date: Mi Nov 26, 2003 3:30 

	Subject: Re: Inimitability


	Much of my ability to communicate in Spanish, also, has come from repeated nuggets...reportable speech. Que pasa? Que pasa buen dia. Entonces... Vamos a ver...etc.

Rosemary



	


	Group: dogme
	Message: 5591
	From: Adrian Tennant
	Date: Mi Nov 26, 2003 5:41 

	Subject: Re: Inimitability


	dk wrote:


> In the very early days of dogme, we lost one of our best people, Dan
Humm, because he found that there was only so
> much you could do with "talk and then talking about talk".

But as far as I can see Dogme has moved on from it being just "talk & then
talking about talk", we've discussed ways of incorporating reading & writing
in Dogme classes as well as other foci. Maybe if Dan were still around
(R.I.P) then he'd be happier with things than he was.

> He felt that there was no overall structure to the class, that everything
was basically a "one off" and this did not allow the
> learners to build anything on top of anything else.

But surely you can recycle? I certainly try to + the idea of a retroactive
syllabi is a way of overcoming this "one off" situation.

I must say I agree with Diaruid when he says:

> Dogme is based on the understanding that learner interest is likely to be
higher if the topic of conversation comes from the
> learners. More interest in the content, more attention paid. More
attention, more likelihood that something will be learned.

Dr Evil

btw- Jenny, the moniker "Dr Evil" was given to me early on in the Dogme days
(by an old colleague - Graham) - it must be somewhere around the 600 mark?



	


	Group: dogme
	Message: 5592
	From: sthornbury@w...
	Date: Mi Nov 26, 2003 6:07 

	Subject: Re: Inimitability


	Luke just reminded me of a posting of his some time back: "All our 
best conversations are ones we've had before".

You might also say that about dogme postings.

S.



	


	Group: dogme
	Message: 5593
	From: diarmuid_fogarty
	Date: Mi Nov 26, 2003 6:21 

	Subject: Re: Inimitability


	--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> Luke just reminded me of a posting of his some time back: "All our 
> best conversations are ones we've had before".
> 
Just a clarification: when I say that most conversations are unique, 
I'm referring to more than just the words we use in them. Surely the 
choice of words is inspired by a huge range of factors which will 
always vary from one conversation to another. Thus, it would seem 
that the best way of preparing students to converse better (in any 
register) would be to give them the opportunity to converse(in any 
register...but more on that tomorrow when I'm allowed more postings).



	


	Group: dogme
	Message: 5594
	From: Robert M. Haines
	Date: Mi Nov 26, 2003 7:21 

	Subject: How dogme works


	Yesterday I spoke with the head of our scholarship program about the students I've been with for nearly eight weeks. He told me he has seen four groups of learners from the same regions of the world go through the program; the first three were enrolled in what he called a 'traditional' curriculum, i.e. formal testing was how students seemed to measured their progress in separate Speaking, Reading and Writing classes.

Our group, he believes, has more communicative competence than any other, which he attributes to the learner-centered, 'non-traditional methods' he believes I employ. I asked the students what they made of the comments, and they seemed to agree that their feelings of progress and success were a result of the 'system' I used in class. I've also read this in student journals as something like "Our teacher is creative."

Here's my system: Walk into class, sit with the people there, listen to them, talk with them, write up language they want to see and react in ways that will keep the lesson alive.

It's hard work, and none of it is readily quantified or categorized.

Yes, yes... it's all self-congratulatory and fuzzy, and like most posts, it's been said before on this list. But you might get something out of it. If not, try re-reading this post in a few months.


Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5595
	From: midill@a...
	Date: Mi Nov 26, 2003 6:17 

	Subject: Re: How dogme works


	After reading Rob's post I realize that about half my 2 1/2 hour daily class 
is dogme and half is not. I do all the things Rob talks about for half my 
class. What the students bring to the table fuels our discussion and some of the 
future lessons which I (cough, sputter, apologize) plan. For the rest of the 
class I choose the topics...how to access health care, laws in the US, reading 
and orally giving and receiving directions, telephone etiquette, etc. Will 
you throw me off the list???????

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5596
	From: David Kellogg
	Date: Do Nov 27, 2003 12:08 

	Subject: Re: Inimitability


	Dennis takes what I said and tries very hard to put it into one and 
two syllable words "How DO students learn in the dogme classroom". 
Diarmuid says that's not how he understood it at all and suggests 
that the maintaining interest and motivation is much more important 
than recycling and repetition. Scott adds a third 
(characteristically more refined) understanding, and suggests how 
redundancy might be achieved without sacrificing motivation and 
interest; how, indeed, redundancy might be essential to motivation 
and interest. 

There, I think, lies the real answer to how redundancy is achieved 
in the dogme classroom. Not in Scott's answer,but in the fact that a 
single question got three extremely varied but in places overlapping 
answers. That's the key. Let me get back to it in minute, because 
like most real solutions, it has even more real problems.

What's wrong with Dennis' paraphrase? In some ways, nothing. It's 
certainly much better than the usual way in which low level 
conversations (and certain threads on certain discussion boards) are 
carried out, which is to take a single word (say "intuitive 
heuristics") out of context, try to connect it with something 
ridiculous and preferably scatalogical, and giggle endearingly at 
it, like some of my younger charges over at the elementary school. 

Dennis is taking the whole hog and trying to put it in his own 
words. But just like me with Scott's skull story (which really had 
to do with explaining evolution), Dennis puts in too much of Dennis 
and not enough of David; he distorts it marvelously. 

By putting it into one and two-syllable words, the crux of the 
problem, the creation of redundancy, the problem of the lexico-
grammatical "bulge", and the problem of the curriculum genre (that 
is, creating some kind of overall structure into which new knowledge 
can fit) must necessarily be dissolved in the vague word "learning". 
This is why Dennis can ask this self-same question every few years 
without any fear of obtaining an answer.

(Scott once tried to answer him by saying that there was no mystery, 
that learners learn by doing. "Doing", however, though it has the 
same number of syllables as "learning", as an even higher quotient 
of abstraction, and so we find Dennis still unsatisfied.) 

What's wrong (for me anyway) with Diarmuid's argument that 
motivation and interest are key, and more important than redudancy 
or structure? Again, nothing at all, but to say that something is 
more important than something else is not to say that the something 
else lacks all importance.

It also reminds me a little of a Donizetti opera I saw a few weeks 
ago, "L'elisir d'amore", in which a country bumpkin buys a fake 
medicine from a travelling quack in order to make a particular girl 
fall in love with him. Right when he consumes the "medicine" (a 
bottle of cheap bordeaux) his rich uncle dies and leaves him the 
village's largest fortune, so all the ladies, sure enough, pursue 
him, and sheer jealously eventually brings the object of his 
affections around. Too many times on this list people say "Hey, my 
learners love me, and I love them, is that a problem?" No problem at 
all, particularly not if you are not afraid of the question "why?" 

Scott's answer is first of all to reiterate (and also distort) some 
of what I originally said, that is, that conversation DOES have 
redundancy built in at the top and at the bottom, because 
conversations fall into recognizeable and highly repeatable genres, 
and recognizeable and highly repeatable sounds. Very true, and I 
accept that he is right to extend this repeatability to lexicalized 
chunks and whole sentences. 

But it's also true (as Scott acknowledges) that there are swathes of 
stuff that is NOT repeatable. It's "one off". Particular words, 
particular phrases, and even whole questions like the one Scott 
heard in the changing room. 

For the impatient young learner (the child learner) these swathes of 
stuff constitute the bulk of the language--what I referred to as the 
bulge. Being young and impatient, and far from places where the 
language is to be found in bulk, they can't wait for it to be 
repeated. They also can't demand that it be repeated, or simplified. 
The pack simply passes them by. They forget, and it's gone forever.

Here's the diary of a little fifth grader named Sora:


today is Saturday, september 20th
weather it is very cool very cool in the morning after noon is very 
hot.
title: a race for runner
today is take out race for runner, but today PE is not dodge ball 
today PE is race for runner. I'm passed. one turn I'm very happy, 
but still more than enough two turn, but my shoe string is get 
loose. So I'm not runner. A-ream is runner. A-ream fithing! 
(fighting) Never I do runner next year.

This kid does the most amazing things with the construction "today 
is". She turns it into the construction ".... is ...." and uses it 
to tell a whole story. In other words, she uses the grammatical 
structure of the genre "weather report" (which she has repeated 
repeatedly, presumably) to try a story that is quite inimitable and 
unique and has never happened before (and, as she tells us, will not 
be repeated next year).

Yes, it's very creative. And it's creative in response to TWO things 
Diarmuid--she's responding to motivation and interest created by 
being allowed to foreground her own interests and her own concerns. 
But she's also responding to the terrible gap between what she 
ALWAYS writes in her diary ("Today is..." "Weather: It is...") and 
what is completely new. She tries to use what she has repeated and 
learned to overleap this gap, and she (so to speak) finds that her 
learned structure ("... is ...") is more of a loose shoelace than 
anything else. 

Will the teacher be ready to reply, repeat, and crucially feed in 
new verbs and a whole new tense more suitable to what she 
(desperately) wants to do? The classroom is very big, and the pack 
is rushing by. Will Sora end up feeling "never I do runner next 
year"?

dk1



	


	Group: dogme
	Message: 5597
	From: Richard Cusick
	Date: Do Nov 27, 2003 12:27 

	Subject: Re: Comments on Dr Evil''s comments


	--- Jenny <jlynd_ilobuchi@h...> wrote:
> --- In dogme@yahoogroups.com, "Adrian Tennant"
> <adrian.tennant@n...> 
> wrote:
> > 3 small comments:
> > 
> > 1) Like Dennis I attend conferences and see
> nothing wrong with 
> this. Where
> > possible I disseminate ideas as I travel around
> the world. I am 
> lucky in
> > both regards and therefore try to give as much as
> I get given.
> 
> *Me too. I am the local workshop queen.*


Sadly conferences exist for all of the wrong reasons:
self-interest and self-promotion (not to mention
needless destruction of the ozone layer). Wake up,
teachers.

> 
> > 2) I also sponsor someone each year to come to the
> IATEFL 
> conference. So far
> > I have helped people from Romania, Lithuania and
> Poland. This year 
> I am
> > sponsoring a teacher from Iraq. I have found that
> everyone given the
> > opportunity to attend a conference will put down
> their novel and 
> come
> > willingly.

So?


> 
> *Where I am teachers are VERY highly paid and have
> multiple 
> opportunities every year to attend conferences,
> workshops etc etc for 
> free. We're a regular little hotbed of EAL/EFL where
> academics are 
> very highly paid and professional organisations
> abound. I go to 
> lots, but local teachers generally choose (and I
> know, because I go 
> to both types) to attend 'sessions' run by
> publishers, because they 
> get lots of free gifts, prizes in lucky draws, and
> nosh at 5-star 
> hotels. You almost never see any at 'academic' ones
> (that's where I 
> run into all my native-speaker colleagues). Maybe
> it's all just too 
> easy here!*
> 
> > 3) One of the papers I have given at at least 3
> conferences is 
> called
> > "Debunking Jargon" - it's exactly that, a
> light-hearted poke at the 
> over-use
> > of J.
> 

No, you should do one called "Debunking Conferences."


RC

__________________________________
Do you Yahoo!?
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	Group: dogme
	Message: 5598
	From: Robert M. Haines
	Date: Do Nov 27, 2003 1:17 

	Subject: Inimitability


	At the risk of flogging the proverbial dead horse, let's take a look at this list: How much language has been repeated and recycled? Loads, I'd say, though I'm not motivated to provide empirical evidence. Now, how much 'new' language has entered the 'long conversation' we're having? Not much, I'd guess, but again... 

The medium is not spoken but written, there is a delay in response, which allows for plenty of processing and planning before our responses 'go live', right? 

But through it all, isn't it the feelings that keep our conversation alive? Don't our reactions to what we feel has been expressed determine our words? I think they do, and that's why I believe that new language will always be part of the physical expression we give to our inner dialog. Thus, Diarmuid is right and asking why can be a waste of energy. It might serve our development as teachers to ask how instead of why, i.e. How can we help things along without too much impediment?

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5599
	From: Fiona
	Date: Do Nov 27, 2003 1:31 

	Subject: Re: Comments on Dr Evil''s comments


	Richard sez:

"Sadly conferences exist for all of the wrong reasons:
self-interest and self-promotion (not to mention needless destruction 
of the ozone layer). Wake up, teachers."

Skipping over the bit about the ozone layer, do you REALLY think like 
this? 

I don't agree AT ALL. And I doubt Jay will either. Self-interest and 
self-promotion? Talk about sweeping statement and over-sized tar 
brushes. Yeah, sure, there are some speakers out there on the circuit 
who are in it for the travel, the book sales, the free dinners (as 
Jenny mentioned), etc., and there are members of association boards 
who are only on them for their CVs, but there are also some - many, I 
would guess - folk out there speaking at or organising conferences to 
HELP. To share ideas, to offer new insights, to help solve problems, 
to give the teachers attending more tools to try out, to bring people 
and opinions together. I can even think of at least one publisher 
whose speakers/'teacher trainers' never do product plugs. 
It's like the reasons behind people joining this discussion group, 
which is a kind of on-going conference. And there are some fairly 
notable conference names contributing to and moderating this list. 
Self-interest and self-promotion? You sure? 

Oh yeah, there's a degree of self-satisfaction, if you want a word 
beginning with 'self-', when you get good feedback, or someone says 
something nice at the end of your talk/conference, but you get that 
kick as a teacher too, when a student says 'Hey! That was a good 
class!'. Is self-satisfaction what you're looking for when you teach?

I'm a conference organiser for a teachers' association, and I can 
tell you if there was any self-interest or self-promotion in it, I 
wouldn't be parked here right now trying to pay my bills by fighting 
with a humunguous translation on the non-destructive testing of 
welded seams! Where's that thread on opaque jargon?

Sorry, Scott, I counted to 100 before I wrote it, and another 100 
before I sent it, but .........



	


	Group: dogme
	Message: 5601
	From: Diarmuid Fogarty
	Date: Do Nov 27, 2003 5:52 

	Subject: Re: How dogme works


	Rosemary

If, after so much time ON the list, you still haven't clicked that this isn't about blindly following a dogma, perhaps you should ask yourself what you are actually getting from the list?

I don't think anybody has EVER been thrown off the list. But you seem to be struggling with what dogme is all about. It's not about Not Planning. 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5602
	From: Diarmuid Fogarty
	Date: Do Nov 27, 2003 6:25 

	Subject: Re: Re: Inimitability


	In addressing his correspondents, dk takes the scientific approach of treating with caution any answer put forward to his question. Not that I hold much of a brief for yesterday's answer, I would just like to try and convince him for a little longer. If this bores you, dear reader, or if you think it smacks too much of self-whatever, please, desist. 

Yesterday, I wrote that, "Dogme is based on the understanding that learner interest is likely to be higher if the topic of conversation comes from the learners. More interest in the content, more attention paid. More attention, more likelihood that something will be learned. Job done." Today, dk interprets that as, "Diarmuid's argument that motivation and interest are key, and more important than redudancy or structure?" and cautions us that, "to say that something is more important than something else is not to say that the something else lacks all importance."

If I was Perry Mason, I'd be on my feet, hollering out, "OBJECTION, YOUR HONOUR. My client made no such claim." But, of course, I'm not Perry Mason, although the waistline is certainly going that way. What I did say was that motivation and interest are key. I am conscious of the fact that if they are not actually complemented with a shovel load of English, then they will be wasted. As such, I am not denigrating the importance of structure (and probably not of redundancy either, but I'm not really sure what we're talking about here. I thought redundancy was bad.) So, dk, are we in agreement?

Probably, but there's just one more thing. You interpret Sora's step into the ZPD as being the result of two things: motivation and trying to fill the gap. But, would she bother trying to fill the gap if she wasn't motivated? Possibly, if you loomed over her as she wrote. But for the life of me I can't think how her solution is a loose shoelace (if a loose shoelace is something that stops her from participating in the big race and winning the medals). If anything, I would have said that her structure had served more like a skateboard. Your original question seems to morph into, "Can we do dogme in big classes?" at the end of this posting although I am well aware that this is a loose - and more than likely inaccurate - interpretation. But I'd say that if the teacher is worth her salt, she will be able to do something to help Sora. After all, this evidence has come about in a diary entry. The teacher can respond to this out of the class or in the class. Perhaps even a five minute chat with Sora and her classmates, despite it's inimitability, would go a long way. It's certainly my belief that it would help.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5603
	From: Diarmuid Fogarty
	Date: Do Nov 27, 2003 6:31 

	Subject: Re: How dogme works


	Well, whilst I want to resist the temptation to self-congratulate, Rob's post arrived just after I'd had some very pleasant tutorials with three of my students. Two of them spoke of the "teaching" in my class very favourably. Both of them were adults and both of them have paid thousands of pounds to study where I work. They told me that they felt that they were learning far more in my classes than in their other classes. The only difference? My co-teacher, who I hasten to add, is an excellent teacher whose ability to prepare well-thought out and enjoyable classes is eyed enviously by me, uses a book and activities/texts that she selects for the learners. I don't.

My teaching consists of me going in to the class, sitting down and allowing the conversation to develop. Along the way, I steer the conversation, help people say what they are trying to say, draw attention to what I consider are interesting features, answer questions and join in myself. I write up what we have talked about and write short comprehension-based questions etc. I have also prepared a few things on the college internet site for students where they can carry on the debate etc. In other words, most of my work is done after the class.

One of the students, speaking on her own behalf and for two of her classmates seems prepared to put her money where her mouth is. They want to drop out of the college and pay me directly for private classes, so convinced are they that the way they learn in my classes is the most effective for them.

I don't actually believe that this is self-congratulatory at all. Rather than an evaluation of my teaching (after all, I really do very little in the class), it was more an evaluation of their learning. And that really *isn't* false modesty. Neither do I believe it is fluffy or fuzzy. I believe that the best quantification of learning can be made by asking the learners if they feel that they are learning. As I see it, if a student feels that they are learning, the chances are that they probably are. 

As for the chaos of dogme, it is ironic that this student (who assures me that others feel the same way) characterised one of the successes of my "methodology" [sic] as its "structure". Which brings me to Scott's post yesterday. How can we evaluate the effectiveness of our reliance on conversation to build language and how can we incorporate other registers in the classroom and create opportunities for learners to practise them?

I wonder if we need to? Do we need lots of registers or do we just need to build awareness that other registers exist and have certain features? In the same way that we wouldn't flood learners with each and every accent on a listening, nor would we swamp them with every type of reading genre, I don't think we need to give them more than the registers that they need. I'd also suggest that this would indeed act as a reliable basis for the acquiring of any further registers. I struggle with the "Usted" register in Spanish, but only because I don't need to use it and, in fact, have only ever needed it once. However, I know it exists and have a good idea of the whens and the hows. If my teacher wanted to give me practice, I assume role plays, presentations etc could help. But what use would that practice be if I didn't actually need to use the register? 

How to optimise the opportunities for "learning affordances"? Ensure that learning is grounded in the realities and the needs of the people who make up the class. As for Luke's maxim about the best conversations, I wonder too. The "conversation" that has sprung out of "intuitive heuristics" has been pretty damned good for me (thank you, Jonathan). So much so, that, despite mounting debts, my enthusiasm has even persuaded my more level-headed wife to grant me the nod of approval to my request to fork out nearly £25 to get Kumar's book. Just reading the first two chapters (thank you Sue) and conversing with them - has given me the biggest jolt of my career since discovering this list. New conversations, forcing me to see the world in a new way. I don't necessarily agree that the old ways are the best ways.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5604
	From: Tony LEE
	Date: Do Nov 27, 2003 7:21 

	Subject: Re: How dogme works


	It sounds as if these students are going to your classes AND to your co-worker's classes. If so, could it not be that your co-worker is providing a solid foundation of concrete language skills and it is this that allows the students to make full use of the freedom you give to polish those skills. They would naturally give you the credit because your classes are less formal, and this is where they discover their skills, and they ignore/forget that they have already done the hard work before they come to your class. Your classes sound interesting -- and it is what I try to do in my classes too despite the size and inbred reluctance to talk -- but they do rely on reasonable language skills (and even life skills) to really start firing well. Without all the basic vocabulary and grammar they and their Chinese teachers have crammed into them, I would have little chance of success.

In China the kids - and Chinese English teachers -- work their bums off for years, and then we native speakers come along with our "crazy classes" and have the pleasure of seeing those who can handle the differences, suddenly bloom -- and then have the extra pleasure of having them tell us how interesting our classes are.
My stock reply is not to forget all the hard work they and their teachers have been doing for years.

TonyL
----- Original Message ----- 
From: Diarmuid Fogarty 
Well, whilst I want to resist the temptation to self-congratulate, Rob's post arrived just after I'd had some very pleasant tutorials with three of my students. Two of them spoke of the "teaching" in my class very favourably. Both of them were adults and both of them have paid thousands of pounds to study where I work. They told me that they felt that they were learning far more in my classes than in their other classes. The only difference? My co-teacher, who I hasten to add, is an excellent teacher whose ability to prepare well-thought out and enjoyable classes is eyed enviously by me, uses a book and activities/texts that she selects for the learners. I don't.

My teaching consists of me going in to the class, sitting down and allowing the conversation to develop. Along the way, I steer the conversation, help people say what they are trying to say, draw attention to what I consider are interesting features, answer questions and join in myself. I write up what we have talked about and write short comprehension-based questions etc. I have also prepared a few things on the college internet site for students where they can carry on the debate etc. In other words, most of my work is done after the class.

One of the students, speaking on her own behalf and for two of her classmates seems prepared to put her money where her mouth is. They want to drop out of the college and pay me directly for private classes, so convinced are they that the way they learn in my classes is the most effective for them.

I don't actually believe that this is self-congratulatory at all. Rather than an evaluation of my teaching (after all, I really do very little in the class), it was more an evaluation of their learning. And that really *isn't* false modesty. Neither do I believe it is fluffy or fuzzy. I believe that the best quantification of learning can be made by asking the learners if they feel that they are learning. As I see it, if a student feels that they are learning, the chances are that they probably are. 

As for the chaos of dogme, it is ironic that this student (who assures me that others feel the same way) characterised one of the successes of my "methodology" [sic] as its "structure". Which brings me to Scott's post yesterday. How can we evaluate the effectiveness of our reliance on conversation to build language and how can we incorporate other registers in the classroom and create opportunities for learners to practise them?
...

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5605
	From: Jay Schwartz
	Date: Do Nov 27, 2003 7:47 

	Subject: Re: Re: Comments on Dr Evil''s comments


	re: conferences: 

As a former 'volunteer' convention organizer, I of course echo everything Fiona said. I'd just also like to link my following comments to the previous thread we had on experience vs. no experience: 

For all their fanfare, conferences/conventions are really about professional development, networking and community building. For the jargon challenged that means: 'sharing and caring'. One of the most vital functions they serve is encouraging first time speakers to explore the ELT world outside of their classroom and then in turn to share their findings with their colleagues. This in turn helps our profession and its professionals to continue to grow, evolve and thrive. The best classroom ideas don't always come from distinguished plenary speakers. 

But then again, say all you want about "big names", regardless of whether they pull in the 'big bucks' or not, at least they are out there doing something constructive and contributing to us all. And big names weren't always big names were they? At some point they were also first time speakers. 

One of the sound-bites that keeps going around on this list is "central to the theme of Dogme is.." For teachers, to some extent, couldn't this aspect of conferences be likened to a central theme to Dogme which is 'real talk' and "where learning was jointly constructed out of the talk that evolved..." (Thornbury, A Dogma for EFL)? The plenary speakers and wine parties (if you can find a sponsor!) are just frills.

It's all too easy to sit behind our computers and throw electronic barbs. It's another thing to actually get out there in person (especially on a volunteer basis) and share something positive with someone else and to encourage others to do likewise. AND... to go as far as financially sponsoring a colleague to attend a conference.... well for that I would certainly like to tip more than just my hat to the good Dr. Evil. At least he can undeniably say he has done something positive for at least one person, or several as the case may be. 

- Jay! 

PS: Fiona, you mentioned something about an 'oversized tar brush'. I'll bring my 'extra-large' bag of feathers and meet you at the back of the computer! Anyone else care to join in? ;)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5606
	From: Jay Schwartz
	Date: Do Nov 27, 2003 7:57 

	Subject: Re: How dogme works


	re: "In China the kids - and Chinese English teachers -- work their bums off
for years, and then we native speakers come along with our "crazy
classes"...

Tony,
Are you suggesting/assuming that non-native speakers don't have "crazy
classes" and that native speakers don't "work their bums off for years"?

"Crazy classes" are not specific to NSs or NNSs. Neither is hard work.



	


	Group: dogme
	Message: 5607
	From: Tony LEE
	Date: Do Nov 27, 2003 8:25 

	Subject: Re: How dogme works


	Did I actually say that?



----- Original Message ----- 
From: Jay Schwartz 


re: "In China the kids - and Chinese English teachers -- work their bums off
for years, and then we native speakers come along with our "crazy
classes"...

Tony,
Are you suggesting/assuming that non-native speakers don't have "crazy
classes" and that native speakers don't "work their bums off for years"?

"Crazy classes" are not specific to NSs or NNSs. Neither is hard work.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5608
	From: DAVID HOGG
	Date: Do Nov 27, 2003 12:18 

	Subject: Re: Inimitability


	Scott is very right. (In what he says, and in the questions he poses toward 
the end).

You guys&gals have probably had this chat before (ie, the one I'm about to 
initiate), so forgive me for being waytoolazy to read the last 5.5k 
postings. But here are a couple of proposed answers to Scott's important 
questions.

How can we provide exposure to other registers?: On several occasions, I 
have abused the privilege of having my Dad, sister, cousins or pals in town 
on holiday. One of the preconditions of free food&board for a week or two 
(and they all know it, which is why visitors are less frequent nowadays. Or 
Something.) is that I will drag them into class (in fact, several classes) 
to be interviewed by my learners about whatever my learners choose to ask 
them about.

In the case of my father, as he's clearly over-60 (despite his swearing that 
he's forty-nineish), my (Spanish) learners all perceptively revert to 
"Usted"-mode (ie, they speak to him in the way they would speak to an 
elderly/important person). This imposes a clearly different register on 
their chat with him to those they have with me (I don't yet have to claim to 
be 49ish, and even if I did, my learners all know how important I'm not).

I've often considered (but haven't gotten around to yet) kidnapping tourists 
(that's a metaphor!) in the centre of Barcelona, and asking them if they 
wouldn't mind visiting me and my learners in class on suchandsuch a day at 
suchandsuch a time. If I end up doing this sometime soon, I'll pick 
elderly/important people as my victims, for reasons of register.

(I have already kidnapped tourists for half-hour spells and treated them to 
coffee and croissants for the purpose of making up listening texts, and the 
like; I doubt I'd have much trouble persuading some such people to visit me 
at work, where they can meet some real(ish) "Spaniards" (most of my students 
aren't very Spanish, as any of you who've been to Catalonia will 
appreciate).)

Too many brackets there: sorry. I hope most of that was not-too-opaque.

Anyhow, my point is this: those of you who work in a cosmopolitan city, or 
who reguarly receive house-guests, could vary register in the same way.

>Dk's question, if you think about it, really relates closely to j
>turner's question about (dare I say it) intuitive heuristics - that is, to
>what extent can we rely on learners' inherent learning processes to
>extract learning "affordances" (jargon alert) from all this endless
>chat? And in what ways can we as teachers optimise these
>opportunities?

To what extent? To a great extent.

I have recently been persuaded that all production and drilling are quite 
useless, (despite not even being art). I am very much in favour of intensive 
receptive work, and encouraging students to notice pronunciation, lexis and 
grammar, without forcing them to "produce" it, ever (I hope I can live up to 
that bold claim, now that I've been shown the light). I believe that 
learners will produce language correctly 
as-soon-as-they-g****m-feel-like-it, provided they have been given heavy 
exposure to language, and been encouraged to NOTICE what natives (and, of 
course, other decent English-users) do with it. In the same way that the 
very circumstances of job interviews and psychology experiements often put 
pressure on humans to "perform" in accordance with what they perceive to be 
the demand characteristics, I would argue that our learners experience the 
same "evaluation apprehension" whenever we instruct them to produce what 
they've just noticed; and, I reckon, this anxiety reduces (rather than 
increases) the likelihood that their "production" in class would ever match 
their subsequent performance after the ordeal.

I would argue that stressful situations such as production and drilling 
serve as "punishments" (even though none of us are behaviourists anymore), 
whereas simply noticing-and-leaving-it-at-that will have a better chance of 
allowing the learner the time she needs to process what she has learnt and 
develop her own intuitive heuristic (I hope I'm not using that term too much 
out of context) to decide-for-herself how, and how soon, to produce it.

I don't know if much of this makes sense. I hope it does to some of you. And 
I hope there's no perceptible sarcasm in there, either, because I didn't 
intend to put any in!! Apologies as always. Ahem. Or Something.

Best regards always,
D.


>From: sthornbury@w...
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: Re: [dogme] Inimitability
>Date: Wed, 26 Nov 2003 10:08:33 +0100
>
>diarmuid said: "Most conversations in the world are one-offs",
>echoing what dk wrote: "We can call this problem the "inimitability"
>of dogme lessons, or the lack of redundancy. Because every
>conversation is different, and every lesson is different, the
>conversations/lessons are not very repeatable. And because they
>are not very repeatable, they are not very learnable."
>
>I'd take issue, first, with the contention that conversations are one-
>offs. Without delving into Bahktin (I'll leave that to dk) it's more and
>more apparent that our conversations not only are endlessly
>repeated at the micro level (all those memorised prefabricated
>chunks that comprise our idiolect and our dialect) but also at the
>macro level (how many times have I told the story about the ivory
>soap skulls, for example - a story that dk makes his own, by the
>way, for his own purposes, and distorts marvellously). And think of
>all that endlessly repeated phatic stuff: there's an ex-colleage I only
>ever see in the changing room at the gym and our conversations
>are nothing mroe than How's it gong? How's life treating you? etc -
>all in Spanish, and it's through the repeated nature of it that I've
>picked up some neat expressions, like "Voy tirando" and "Hay que
>moverte"... (? not sure about that one I must admit, it came up
>eysterday, but I'm on the lookout for repeats).
>
>Conversation is all about repetition, into which, as van Lier says,
>we embed the new and the surprising, and it this "contingency"
>which makes it such a good vehicle for scaffolding learning.
>
>But dk's concern is well-grounded, if couched in terms of a) the
>emphemeralness (?) and elusiveness of casual chat - hence all
>those execises and activites that are the stuff of the dogme list,
>about pinning it down, catching it, recording it, reconstructing it,
>analysing it, reformulating it, and b) the narrow register that
>learners encounter if only subject to informal chat. In defence of
>this register, it is probbaly the "ur-register", i.e. the one in wich
>most humans communicate most widely and most of the time. It's
>a good base on which to construct different registers. But I agree,
>we need to address this issue in classroom terms - how can we a)
>provide exposure to other registers (without the pararphenalia of
>tapes, videos, computers...) and b) how can provide (authentic)
>practice in these other registers?
>
>Dk's question, if you think about it, really relates closely to j
>turner's question about (dare I say it) intuitive heuristics - that is, to
>what extent can we rely on learners' inherent learning processes to
>extract learning "affordances" (jargon alert) from all this endless
>chat? And in what ways can we as teachers optimise these
>opportunities?
>
>S.
>
>
>
>
>
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	Group: dogme
	Message: 5609
	From: Jenny
	Date: Do Nov 27, 2003 8:59 

	Subject: lost in space


	I lost a posting which I painstakingly wrote - I hate that. I'll try 
again.

My situation: form 3 class (14 year olds), 'taught' English 
(inverted commas are here for a reason - they are drilled on grammar 
and given dictations in English before most native-speakers can hold 
a pen - boy, can they SPELL!) from the age of 2 for the most part, 
yet unable to string together many coherent sentences. 40 in the 
class, submitted to regular standardised tests, coming up for a mid-
year exam which involves considerable hoop-jumping. One of the hoops 
on the 'exam syllabus' is 'used to'.

Please bear in mind that this is my current reality. I'm well aware 
of how what Diarmud (spelling? sorry!) describes could work in other 
situations I've worked in, such as the sort of European language 
schools many of you seem to be in and which I have also worked in 
both as a DOS and a teacher... but not here!

Anyway. What would you do?

What I did was write a story about my own Christmas recollections 
which I read to them while they read and listened. I whizzed thru 
the 'used to' structure including forming questions, and then I asked 
them to think of 5 questions they would like to ask me, preferably 
using 'used to', and write them down. Then in groups of 4 they chose 
the 5 most interesting questions, which they gave me. I'll type 
these up and write answers for them to read. Later this will lead 
into their memories of Chinese New Year (another standardised 
topic....)

I wonder how I could be more dogmetic - could I be?

So there you have it. I am also preparing for the dreaded book 
inspections on Monday - all my kids' books (grammar workbook, 
listening book, notebooks for dictation, writing, news reports, 
extensive reading reports, general English etc ) to be handed in for 
inspection by the department head, vice-principals and principal. 
This is done so parents (and the honchos in the inspectorate) don't 
complain that we are teaching 'au-si' or outside the syllabus, that 
we are not giving enough homework or that we are not marking enough - 
perish the thought. Yes, it's crazy, but change happens slowly in 
CHCs (thats an acronym - localised jargon, if you will - for 
Confucian Heritage Cultures) and one native-speaker teacher per 
school with new ideas can do only so much without being turned into a 
total pariah. Softly, softly.

Jenny



	


	Group: dogme
	Message: 5610
	From: diarmuid_fogarty
	Date: Do Nov 27, 2003 10:43 

	Subject: Re: lost in space


	Firstly, I should point out that most of the learners where I work 
are from China, Taiwan and Hong Kong. Secondly, I think I may have 
failed to make my point clearly. My point is that the learners FEEL 
they are learning more with me and less with their co-teacher. If the 
affective filter is accepted, then the chances are that they ARE 
learning more in the two hours that they spend with me. If they feel 
that they are not learning much with their co-teacher, the chances 
are that they switch off...hence the feeling that those classes drag 
on.



	


	Group: dogme
	Message: 5611
	From: Jenny
	Date: Do Nov 27, 2003 10:59 

	Subject: Re: lost in space


	My problem isn't with the learners as much as with the system!

Jenny

--- In dogme@yahoogroups.com, "diarmuid_fogarty" <fogarty.olmos@t...> wrote:
> Firstly, I should point out that most of the learners where I work 
> are from China, Taiwan and Hong Kong. Secondly, I think I may have 
> failed to make my point clearly. My point is that the learners FEEL 
> they are learning more with me and less with their co-teacher. If the 
> affective filter is accepted, then the chances are that they ARE 
> learning more in the two hours that they spend with me. If they feel 
> that they are not learning much with their co-teacher, the chances 
> are that they switch off...hence the feeling that those classes drag 
> on.



	


	Group: dogme
	Message: 5612
	From: Richard Cusick
	Date: Do Nov 27, 2003 4:47 

	Subject: Re: Re: Comments on Dr Evil''s comments


	> 
> For all their fanfare, conferences/conventions are
> really about professional development, networking
> and community building. For the jargon challenged
> that means: 'sharing and caring'. One of the most
> vital functions they serve is encouraging first time
> speakers to explore the ELT world outside of their
> classroom and then in turn to share their findings
> with their colleagues. This in turn helps our
> profession and its professionals to continue to
> grow, evolve and thrive. The best classroom ideas
> don't always come from distinguished plenary
> speakers. 
> 

I'm not opposed to teachers getting together by any
means. However, more local conferences would do this
better than scattered international conferences which
are quite expensive and tend to be rather unfocused.


> But then again, say all you want about "big names",
> regardless of whether they pull in the 'big bucks'
> or not, at least they are out there doing something
> constructive and contributing to us all. And big
> names weren't always big names were they? At some
> point they were also first time speakers. 
> 

If you study the history of EFL teaching, the earliest
(and best) innovations came out of genuine
intellectual curiosity. Innovations today (if any) are
economically driven, and conferences are the engine.


> One of the sound-bites that keeps going around on
> this list is "central to the theme of Dogme is.."
> For teachers, to some extent, couldn't this aspect
> of conferences be likened to a central theme to
> Dogme which is 'real talk' and "where learning was
> jointly constructed out of the talk that evolved..."
> (Thornbury, A Dogma for EFL)? The plenary speakers
> and wine parties (if you can find a sponsor!) are
> just frills.
> 

"If you can find a sponsor." You've made my point for
me.


> It's all too easy to sit behind our computers and
> throw electronic barbs. It's another thing to
> actually get out there in person (especially on a
> volunteer basis) and share something positive with
> someone else and to encourage others to do likewise.

Absolutely. I'm just saying that you don't need to fly
3,000 miles and contribute to the destruction of the
ozone layer to do this. Skip the 3-day shindigs and
organize a mini-conference with the teachers in your
own region/district/county instead. You'll be
surprised at what you'll learn -- stuff, by the way,
that rarely makes it into the big conferences.


RC

__________________________________
Do you Yahoo!?
Free Pop-Up Blocker - Get it now
http://companion.yahoo.com/


	


	Group: dogme
	Message: 5613
	From: dhogg_bcn
	Date: Do Nov 27, 2003 3:39 

	Subject: Re: How dogme works: Congratulations, Diarmuid!


	Well done, Diarmuid!

Never resist the temptation to congratulate yourself. Especially, when you'= 
ve (so it seems) succeeded in doing exactly what all of us should be (and so= 
me maybe are) trying to do: to resist the temptation to teach.

It's hard work not teaching. It requires an awful lot of discipline, and se= 
lf-confidence, as well as building up a strong-enough trust with our learner= 
s whereby they UNDERSTAND that we teachers are more effective when we resist= 
any temptation whatsoever to teach them anything.

Learning is, as you've correctly pointed out, where it's at; teaching MUST = 
be set aside if learning is to be given a fighting chance.

Best regards always,
D.

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> wrote= 
:
> Well, whilst I want to resist the temptation to self-congratulate, Rob's = 
post arrived just after I'd had some very pleasant tutorials with three of m= 
y students. Two of them spoke of the "teaching" in my class very favourably.= 
Both of them were adults and both of them have paid thousands of pounds to = 
study where I work. They told me that they felt that they were learning far = 
more in my classes than in their other classes. The only difference? My co-t= 
eacher, who I hasten to add, is an excellent teacher whose ability to prepar= 
e well-thought out and enjoyable classes is eyed enviously by me, uses a boo= 
k and activities/texts that she selects for the learners. I don't.
> 
> My teaching consists of me going in to the class, sitting down and allowi= 
ng the conversation to develop. Along the way, I steer the conversation, hel= 
p people say what they are trying to say, draw attention to what I consider = 
are interesting features, answer questions and join in myself. I write up wh= 
at we have talked about and write short comprehension-based questions etc. I= 
have also prepared a few things on the college internet site for students w= 
here they can carry on the debate etc. In other words, most of my work is do= 
ne after the class.
> 
> One of the students, speaking on her own behalf and for two of her classm= 
ates seems prepared to put her money where her mouth is. They want to drop o= 
ut of the college and pay me directly for private classes, so convinced are = 
they that the way they learn in my classes is the most effective for them.
> 
> I don't actually believe that this is self-congratulatory at all. Rather = 
than an evaluation of my teaching (after all, I really do very little in the= 
class), it was more an evaluation of their learning. And that really *isn't= 
* false modesty. Neither do I believe it is fluffy or fuzzy. I believe that = 
the best quantification of learning can be made by asking the learners if th= 
ey feel that they are learning. As I see it, if a student feels that they ar= 
e learning, the chances are that they probably are. 
> 
> As for the chaos of dogme, it is ironic that this student (who assures me= 
that others feel the same way) characterised one of the successes of my "me= 
thodology" [sic] as its "structure". Which brings me to Scott's post yesterd= 
ay. How can we evaluate the effectiveness of our reliance on conversation to= 
build language and how can we incorporate other registers in the classroom = 
and create opportunities for learners to practise them?
> 
> I wonder if we need to? Do we need lots of registers or do we just need t= 
o build awareness that other registers exist and have certain features? In t= 
he same way that we wouldn't flood learners with each and every accent on a = 
listening, nor would we swamp them with every type of reading genre, I don't= 
think we need to give them more than the registers that they need. I'd also= 
suggest that this would indeed act as a reliable basis for the acquiring of= 
any further registers. I struggle with the "Usted" register in Spanish, but= 
only because I don't need to use it and, in fact, have only ever needed it = 
once. However, I know it exists and have a good idea of the whens and the ho= 
ws. If my teacher wanted to give me practice, I assume role plays, presentat= 
ions etc could help. But what use would that practice be if I didn't actual= 
ly need to use the register? 
> 
> How to optimise the opportunities for "learning affordances"? Ensure that= 
learning is grounded in the realities and the needs of the people who make = 
up the class. As for Luke's maxim about the best conversations, I wonder too= 
. The "conversation" that has sprung out of "intuitive heuristics" has been = 
pretty damned good for me (thank you, Jonathan). So much so, that, despite m= 
ounting debts, my enthusiasm has even persuaded my more level-headed wife to= 
grant me the nod of approval to my request to fork out nearly £25 to get Ku= 
mar's book. Just reading the first two chapters (thank you Sue) and conversi= 
ng with them - has given me the biggest jolt of my career since discovering= 
this list. New conversations, forcing me to see the world in a new way. I d= 
on't necessarily agree that the old ways are the best ways.
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5614
	From: dhogg_bcn
	Date: Do Nov 27, 2003 3:07 

	Subject: Re: Inimitability (You can''t be serious, Rosemary!)


	--- In dogme@yahoogroups.com, midill@a... wrote:
> If student discourse all comes from their limited knowledge base of English, I think they will stay limited in their ability to contribute in a broader sense. 
> 
> Rosemary

Am I the only person on this list who thought Rosemary's comment was worth reflecting on?

I think, Rosemary, the point is that our learners are all unique, intelligent, special human beings who have barrelloads of opinions and experiences that they'd enjoy sharing with us if only we could be bothered to listen to them, (and to scaffold their attempts to express themselves, whenever their intelligence vastly outguns their English ability). Moreover, their peers, often, can scaffold them better than we could, which is even better: all we have to do then, is sit back and listen, and enjoy the intense, beautiful histories which these wonderful people are kind enough to share with us. And, maybe, share something of our own from the schema which the learner in question has decided to activate for us.

I was gonna bash on for several paragraphs about this, but nah, stuffit: I think that first paragraph says all I have to say on the matter. Oh, also, of course, I should point out that with all this intensely personal, purposeful, meaningful chat going on, our learners' linguistic capabilities will have a very hard job of staying "limited". Obviously.(?)

Do you, Rosemary, or does anyone else, agree/disagree with what I've tried to say here?

Best regards always,
D.



	


	Group: dogme
	Message: 5615
	From: Adrian Tennant
	Date: Do Nov 27, 2003 6:01 

	Subject: Re: Re: Comments on Dr Evil''s comments


	Richard,

One thing that strikes me is that you throw out criticism without actually
knowing what the people you are criticising do.

Yes, I attend 'International' conferences, but I also spend time at small
conferences in different parts of the world. Sometimes I'm sponsored,
sometimes I'm working in the region, sometimes I pay my own way. Last year I
spent 10 days in Uzbekistan working with local teachers, helping train local
people to run training courses, as well as a few other things. I spent two
weeks (one in the winter and one in summer) in Serbia working with over 150
local teachers. And the list could go on ....

Why do I say this. Because to me criticism needs to have a constructive
angle not simply mud-slinging. It also needs to be informed.

Again, I would suggest you check back to the 500s and 600s on the Dogme
archive and see how I got the moniker that I now use.

Dr Evil



	


	Group: dogme
	Message: 5616
	From: Richard Cusick
	Date: Do Nov 27, 2003 9:12 

	Subject: Re: Re: How dogme works: Congratulations, Diarmuid!


	> 
> --- In dogme@yahoogroups.com, "Diarmuid Fogarty"
> <fogarty.olmos@t...> wrote=
>
> > 
> > My teaching consists of me going in to the class,
> sitting down and allowi=
> ng the conversation to develop. Along the way, I
> steer the conversation, hel=
> p people say what they are trying to say, draw
> attention to what I consider =
> are interesting features, answer questions and join
> in myself. I write up wh=
> at we have talked about and write short
> comprehension-based questions etc. I=
> have also prepared a few things on the college
> internet site for students w=
> here they can carry on the debate etc. In other
> words, most of my work is do=
> ne after the class.
> > 

How lucky Diarmund is to be able to "teach" this way.
I would lose my job if I taught this way.

RC

__________________________________
Do you Yahoo!?
Free Pop-Up Blocker - Get it now
http://companion.yahoo.com/


	


	Group: dogme
	Message: 5617
	From: Diarmuid Fogarty
	Date: Do Nov 27, 2003 9:18 

	Subject: Re: Re: How dogme works: Congratulations, Diarmuid!


	Lucky, me? Well, I guess so. Whether that's how I'll be "allowed" to teach that way when I am observed next week is another question. I work my way around what I have to do (schemes of work etc). But my boss seems happy that my students seem happy. If I'm lucky at all, I would say it's because my students allow me to teach this way.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5618
	From: Jenny
	Date: Do Nov 27, 2003 10:00 

	Subject: still lost in space


	Does anyone know if there are statistics regarding the percentage of English language teaching that goes on in primary and 
secondary school classrooms around the world, as compared to in private language schools or at tertiary level? It's just that whenever 
I try to raise the issue of what to do in situations like the one in which I teach - and I imagine it's fairly representative of many such 
systems - my questions tend to be rousingly ignored.

My question is, can dogme work in such situations (and I know some other group members work in them, but they are not frequent 
posters), and, if not, how far can it go towards really changing the learning experiences of what may be the majority of English 
learners?

Jenny



	


	Group: dogme
	Message: 5619
	From: Diarmuid Fogarty
	Date: Do Nov 27, 2003 10:16 

	Subject: Re: still lost in space


	Sorry Jenny, I thought I had tried to answer your questions. It might seem a bit airy-fairy, but I think dogme can work in any situation. It is after all completely dependent on your own circumstances. In other words, Rosemary asks whether she's doing the wrong thing in preparing and I (perhaps rather curtly) said no. It's just that I think we make a mistake if we think of dogme as a way. It's a set of guiding principles that can be adapted and adopted as you see fit. Which is not to say that they are worthless. They remain as they were and can be used as a yardstick or as a framework by which you can assess your teaching. So, dogme can work whether you are in a huge classroom, packed wall to wall with screaming kids (in fact, is there any other kind of teaching that would work?) or in a one-to-one lesson with a grim-faced banker. Because it is adaptable and context dependent. There is no Dogme Original by which you can be judged. You make dogme.

David H. says it's difficult. I disagree. It allows creativity to come into teaching and it gives you much more time to reflect on what's really going on. It was trying to bend my head around methods that never semed to work or always seemed to have a flaw that I found difficult. Dogme is easy. That's why I have to graciously turn down the congratulations. I'm not trying to be modest here, it's just that I'm not really doing anything to desrve praise. The learners who spoke to me are clear that it's not *me* that's the great force, it's the way that they are learning (I'm quoting, not putting words into mouths). 

It's late and I'm keeping half an eye on the election in Ireland (vaya anarchist!), so I leave it there and hope that this makes *some* sort of sense.
----- Original Message ----- 
From: Jenny 
To: dogme@yahoogroups.com 
Sent: Thursday, November 27, 2003 10:00 PM
Subject: [dogme] still lost in space


Does anyone know if there are statistics regarding the percentage of English language teaching that goes on in primary and 
secondary school classrooms around the world, as compared to in private language schools or at tertiary level? It's just that whenever 
I try to raise the issue of what to do in situations like the one in which I teach - and I imagine it's fairly representative of many such 
systems - my questions tend to be rousingly ignored.

My question is, can dogme work in such situations (and I know some other group members work in them, but they are not frequent 
posters), and, if not, how far can it go towards really changing the learning experiences of what may be the majority of English 
learners?

Jenny
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	Group: dogme
	Message: 5620
	From: David Kellogg
	Date: Do Nov 27, 2003 11:41 

	Subject: Re: Inimitability


	(Gadzooks, an anarchist with an attorney! I think I'd rather face a 
liberal with a bomb...)

Dear Perry Mason:

First of all, examine the statement under objection:

"to say that something is more important than something else is not 
to say that the something else lacks all importance."

What this statement literally says is that your client did NOT make 
the statement to which you are objecting. Perhaps you believe, not 
without grounds, that the objectionable statement is implicitly 
being attributed to your client. That is so, because your client, 
after making the case for motivation and affect, appended the 
words "Job done." Implicit in those two words is the stance being 
attributed to your client.

Judd for the Defense, c.o. Ally McBeal

Dear Diarmuid:

Actually, "How DO students learn in the dogme classroom?" is too 
abstract, and "will dogme work in large classes" is too narrow 
(because implicitly EFL) an example. 

A better concrete example would be "Will dogme work in an immersion 
classroom?" or "Will dogme work in elementary school science 
classrooms?"

Let me contextualize my complaint, and then we'll see why this is a 
better example. My original post was trying to mount two hobby 
horses at once.

First of all, as you surmised and as I said, I posted it to try to 
put an end to the discussion about which registers are appropriate 
and which are inappropriate. I have now been through this tedious 
discussion half a dozen times in three years, and I'm very 
thoroughly bored. 

One more time. Some people claim, incorrectly, that scientific 
concepts are elitist and exclusionist. (Pace Thornbury, it is the 
concepts that are being proscribed, not simply the terms, as you can 
see if you can examine what is missing from Dennis' paraphrase.) 
Country clubs are exclusionist (and so are Shaun's comments about 
what "we" in dogme need and don't need). British public schools are 
elitist (and so are Rob's in-jokes about rock groups). But 
scientific concepts are a party anyone with a dictionary and a 
little bit of willpower can join. That is what the REAL 
exclusionists and elitists who run society don't want you to find 
out.

I suppose the topic keeps coming back because people feel vaguely 
threatened by language they don't entirely understand. Just as our 
learners do, they imagine that it is easier to modify the discourse 
than to modify their understandings. Easier it is, but it is 
exclusionist, and in particular it would exclude me and my learners 
(I teach graduates, and they need scientific concepts). 

Fortunately, while country clubs and British public schools are full 
of exclusionist elitists, the dogme list is not so; unlike country 
clubs and public schools, the anti-intellectual hounds on the list 
will generally drop their pursuit of the "academic" fox if they have 
a meaty problem to sink their teeth into.

The second hobby horse was this. Like you I often use this list as a 
sounding board for ideas, and I am facing a particularly hostile set 
of ideas right at the moment. On the one hand, I know that there are 
big problems with the Conversation Analysis approach to teaching 
teacher talk that I have been using roughly since the list began. 
Look at this:

Listen and repeat: "Is Peter there?"

(From our elementary school book)

You can see that there are two parts to it--what Christie would call 
the "regulative register", with the teacher as teacher and the 
learner as learners, and what Christie would call the "instructional 
register", in which actual content is laid on. CA provides one 
(overly mechanistic) description of the first register. But I need 
more...a lot more.

Christie provides a lot more, by using Halliday, and systemic 
functional grammar. She argues that teaching works best when there 
is the best "fit" between the regulative register and the 
instructional register.

Let's talk about the party. Was Peter there?

(imaginary data)

On the face of it, this seems to be a beautiful argument for the 
dogmetic approach. When we're doing English, at any rate, the 
distinction between teaching the language and using it to organize 
classroom life seems unnecessary. 

But Christie uses it for very different purposes. (Well, to tell you 
the truth, she doesn't use it very much; it's hard to really see the 
connection between a lot of her linguistic work and the argument 
she's making, while it's pretty easy to see the connection between a 
lot of her criticisms of primary education and her background in 
secondary school teaching.) 

She says that "weakly defined and weakly framed curriculum genres" 
(by which she means tasks like diaries, writing your own coursebook, 
etc. in which learners can pretty much supply their own content) are 
weak in two senses. 

First of all, they don't provide opportunities for scaffolding. 
There are two reasons for this. The first reason is that because the 
learners are in charge of the content, and they can manipulate it to 
avoid precisely the kinds of problems that need to be solved (just 
as people on the list find it easier to exclude the discussion of 
scientific concepts than to buckle down and learn them). The second 
reason is that the teacher doesn't know what the children will say 
during the morning news hour (or the imaginative writing task, or 
the self-designed coursebook project) and so cannot provide the 
ncessary tools.

Secondly, they don't provide enough redundancy. No, redundancy is 
not bad--it's the motor of the "intuitive heuristic" that Jonathan 
and Scott and Kumaradivelu were talking about. It's by repetitions 
and redundancies that learners learn patterns and chunks and 
routines. It's by learning patterns and chunks and routines that 
learners learn to create their own variations and creativities. 

One way of looking at Sora's data is to say that she has managed to 
project, metaphorically, the structure "Today is..." from a 
structure used for talking about "here and now" to a structure used 
for narrative. A more critical way of looking at the data is that 
it's a cry for help. Yes, of course, she wants the teacher to tell 
her that she can try again next year, and she has every chance of 
becoming the class runner again. But more immediately, she wants the 
teacher to give her more verbs, more renses, and more ways of 
telling narratives, so that she doesn't have to keep going "Today 
is..." all the time.

I think that diaries, and more broadly the work outside class which 
you describe, offer a solution to the Christie's objection about 
scaffolding. As you point out, the teacher can easily write a short 
reply, something stressing time and tenseand of course morale 
encouragement, along the lines of "When I was a little girl, I lost 
races all the time. But I never stopped trying, and now I can beat 
my husband! Tell me more about dodgeball, Sora. Are you good at it?" 

But you see the problem. Diaries don't really solve the second 
objection abound redundancy, do they? In fact, you can see that the 
second objection is really RESPONSIBLE for many of Sora's errors. 
She's absolutely fine when she's talking about the weather, because 
she does that more or less every single day of the week. But when 
she tries to tell the inimitable happenings of a single day, she's 
lost.

I think there IS a solution, but like the hounds and the fox, I got 
off the scent yesterday talkng to you. I think the solution was 
provided by the fact that my single query got three neatly 
overlapping, but also quite varied, responses from Dennis, you and 
Diarmuid. 

In a discussion of PE (or any other) topic in class, away from the 
privacy of pen and paper, there are going to be repetitions and 
variations from other learners. That will provide some of the 
redundancy and repetition that is necessary for building. 
Eventually, Sora's own formulations (based on "Today is..." or 
whatever) will grow closer to the social model; that is the way in 
which language develops.

But there's a third problem I'm not so sure about, which is how 
tasks like this can fit into an overall structure. For example, 
suppose one of my grads wants to teach her science class or her 
social studies class in a "dogme" fashion. Is such a thing possible, 
or is dogme just a kind of ELT?

dk1

PS: Jenny, that happens to me all the time too, because I post here 
at the site instead of from my email. What I do is to block off and 
copy the whole thing before I push send. That way you can just spit 
it up, and try again.

d



	


	Group: dogme
	Message: 5621
	From: midill@a...
	Date: Do Nov 27, 2003 7:06 

	Subject: Re: Re: Inimitability (You can''t be serious, Rosemary!)


	Of course English learners' facility with the language will grow from open 
discussion alone. I am just not willing to take the chance that the discussion 
will include items like how to seek emergency medical care...in time.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5622
	From: Jenny
	Date: Fr Nov 28, 2003 12:16 

	Subject: feeling spacy


	Thanks for the technical advice, dk1! 

I enjoyed your posting, and I actually have a moment of time to 
digest for a change because it's picnic day, and I'm waiting in the 
staffroom to be called to the buses... It's interesting to read some 
input relevant to the school context, and I appreciate your 
comments. It was really jargon-free, too! ; )

I need to reread it and think about it more, though. I think the 
lack of reflection time is another major consideration for people 
working in secondary and primary schools. When I'm not teaching, I'm 
on 'patrol' duty, or preparing kids for the speech festival, or 
marking one of the 8 or 9 books which come to me in piles of 40, or 
preparing for English Week, or proofreading things for colleagues, or 
meeting with the discipline team (yes, me and the discipline master -
reeks of S & M)...I know I have a lot less mental space than I have 
had in other teaching circumstances... (and then there's my night job 
at the high-tech university and my own kids' 
rugby/taekwondo/swimming/gymanstics at the weekend....).

Sorry - it's always like this in this place in the lead-up to Xmas 
holidays, and then we have exams for 2 weeks, and Chinese New Year 
holidays, and Easter, and the form 5s leave ....and it's all really 
much quieter - and I may then get the hang of dogme...
Jenny

--- In dogme@yahoogroups.com, "David Kellogg" <kellogg@s...> wrote:
>> 
> PS: Jenny, that happens to me all the time too, because I post here 
> at the site instead of from my email. What I do is to block off and 
> copy the whole thing before I push send. That way you can just spit 
> it up, and try again.
> 
> d



	


	Group: dogme
	Message: 5623
	From: Jenny
	Date: Fr Nov 28, 2003 12:18 

	Subject: Re: Inimitability (You can''t be serious, Rosemary!)


	Good point, Rosemary! Are you teach ESL in an English-speaking 
country or 'off-shore'?

Jenny

--- In dogme@yahoogroups.com, midill@a... wrote:
> Of course English learners' facility with the language will grow 
from open 
> discussion alone. I am just not willing to take the chance that 
the discussion 
> will include items like how to seek emergency medical care...in 
time.
> 
> Rosemary
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5624
	From: midill@a...
	Date: Do Nov 27, 2003 9:18 

	Subject: Re: Re: Inimitability (You can''t be serious, Rosemary!)


	I teach ESL in the USA


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5625
	From: diarmuid_fogarty
	Date: Fr Nov 28, 2003 4:55 

	Subject: Re: Inimitability (You can''t be serious, Rosemary!)


	--- In dogme@yahoogroups.com, midill@a... wrote:
> Of course English learners' facility with the language will grow 
from open 
> discussion alone. I am just not willing to take the chance that 
the discussion 
> will include items like how to seek emergency medical care...in 
time.
> 
Rosemary

There have been a number of posts from you recently that make me 
wonder at how different our perceptions of dogme are. I remember how 
a while back you wrote about "The dogmie purists who think a teacher
can't bring up a topic for cinsideration". More recently you ask 
whether you will be thrown off the list for daring to plan and now 
you seem to believe that learners can only learn what is taught in 
class.

Leaving aside the fact that I don't believe in the existence of dogme 
purists, nor the fact that there are "dogmetics" who believe they are 
in any position to prescribe what their colleagues should be doing, I 
would like to repeat that there is nothing wrong with planning nor 
with photocopies nor with anything that you think works with your 
learners. IF ANYBODY ON THE DOGME LIST BELIEVES THAT THIS IS NOT 
TRUE, SPEAK NOW OR FOREVER HOLD YOUR PEACE. Let's see the reaction of 
people on the list to this claim. If peace is held, perhaps you will 
be closer to overcoming some of your (perceived) misconceptions.

Finally, dogme seems to be predicated on the belief that language is 
an organic thing. That is, it develops pretty much of its own accord. 
Your lesson might be about shopping at the market and the students 
will leave with a memory about how you taught them phrasal verbs. 
Implicit (to my mind) in this belief is that learners will be able to 
take the language that is used in this class and let it grow to 
include things that haven't been learnt in class. In effect, despite 
the fact that you have talked about no more than finding 
accommodation, buying things from shops, looking for a job, dealing 
with the State etc, if you have been careful to stand back and let 
learning - as opposed to teaching - dominate, your learners will be 
able to use their newly developed skills to "seek emergency care" 
should the need arise.

That said, I would imagine that this topic would indeed arise within 
the first few classes. And in the event of needing emergency care, do 
you really need much more than, "Ow. Hospital. Quick."?



	


	Group: dogme
	Message: 5626
	From: djn@d...
	Date: Fr Nov 28, 2003 5:28 

	Subject: Re: still lost in space


	Jenny,

I don't know the figures, or where you could find them, but I just wanted to indicate that 
I, for one, would welcome it if your question received some list comments.


Yours monosyllabically,


Dennis



	


	Group: dogme
	Message: 5627
	From: Jenny
	Date: Fr Nov 28, 2003 7:59 

	Subject: Re: still lost in space


	Thanks Dennis!

I just had a 'dogme' lesson on the bus back from the picnic - 
discussing the political situation here with one of the form 4 boys. 
Mind you, we ended up talking about the opposition party as 'X' 
because neither of us could remember its English name.

It's quite easy to 'dogme' with the kids from my school (partly 
because all schools here are selective, and I'm in one of the better 
ones)on those occasions, unfortunately too few, when I see them in 
small groups or one-to-one. The 40-in-serried-rows-of-2-with-a-test-
looming situations are less easy....

My feet are killing me (we walked kilometres) and my face is very 
sunburnt and I now have to attend a school managers' meeting with the 
principal, vice-principal and sundry others. A lovely Friday night 
ahead!

Jenny


--- In dogme@yahoogroups.com, djn@d... wrote:
> Jenny,
> 
> I don't know the figures, or where you could find them, but I just 
wanted to indicate that 
> I, for one, would welcome it if your question received some list 
comments.
> 
> 
> Yours monosyllabically,
> 
> 
> Dennis



	


	Group: dogme
	Message: 5628
	From: Jenny
	Date: Fr Nov 28, 2003 8:03 

	Subject: Re: still lost in space


	Thanks Diarmuid (with an 'i') - yes, you have. Perhaps i'm looking 
for more responses - I may just be greedy!

Jenny

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> Sorry Jenny, I thought I had tried to answer your questions. It 
might seem a bit airy-fairy, but I think dogme can work in any 
situation. It is after all completely dependent on your own 
circumstances. >



	


	Group: dogme
	Message: 5629
	From: dhogg_bcn
	Date: Do Nov 27, 2003 10:18 

	Subject: Re: How dogme works: Congratulations, Diarmuid!


	Hi Richard.

I'm not sure I quite understood your comment. Was it a plea for help? 
Your bosses seem somewhat strict. 

Diarmuid's sound strictish, too (though his working environment 
sounds very similar to my own, ie, as long as the customers are 
happy, my boss will not give me or any of my colleagues a hard time 
about the detail of what we do or don't do in class).

But I think you sidestepped the issue a bit. Quite apart from whether 
you would or wouldn't be sacked for doing stuff similar to the 
intensely learner-centred work that Diarmuid does, don't you agree 
that it must be wonderfully refreshing and energizing for his -dare I 
say? (oh yes, I do)- LUCKY students?

And I think it's déjà vu all over again, isn't it, everybody?. Did we 
all have a similar chat last week about the unfair restrictions that 
are imposed on most of us by our 'superiors', and what we can do to 
get around them? Richard, check out the postings by Dennis, me and 
several others last week on this matter; you may find you'll be able 
to centre your learners in something similar to the way Diarmuid has 
done, without having to put your job on the line.

Best regards always,
D.

--- In dogme@yahoogroups.com, Richard Cusick <rcusickjr@y...> wrote:
> 
> > 
> > --- In dogme@yahoogroups.com, "Diarmuid Fogarty"
> > <fogarty.olmos@t...> wrote=
> >
> > > 
> > > My teaching consists of me going in to the class,
> > sitting down and allowi=
> > ng the conversation to develop. Along the way, I
> > steer the conversation, hel=
> > p people say what they are trying to say, draw
> > attention to what I consider =
> > are interesting features, answer questions and join
> > in myself. I write up wh=
> > at we have talked about and write short
> > comprehension-based questions etc. I=
> > have also prepared a few things on the college
> > internet site for students w=
> > here they can carry on the debate etc. In other
> > words, most of my work is do=
> > ne after the class.
> > > 
> 
> How lucky Diarmund is to be able to "teach" this way.
> I would lose my job if I taught this way.
> 
> RC
> 
> __________________________________
> Do you Yahoo!?
> Free Pop-Up Blocker - Get it now
> http://companion.yahoo.com/


	


	Group: dogme
	Message: 5630
	From: dhogg_bcn
	Date: Do Nov 27, 2003 11:03 

	Subject: Re: Comments on Dr Evil''s comments (Oh yeah)


	(Sorry to Hogg the list tonight, Everybody).

I sent that previous reply to Fiona's comments without responding to 
her antepenultimate paragraph about self-satisfaction (the one which 
starts "Oh yeah..."). I really wanted to do that. 

Fiona's comments strike one's pride. One doesn't like to admit it, 
but we really do get a lot of self-satisfaction once in a while when 
one of our students looks for a private moment with us to say 
something like: "You're the best English teacher I've ever had", even 
if we know that that is merely a poor reflection on their educational 
experience to date. (Of course, it takes some effort to overlook that 
fact, but we manage it, somehow).

And I am reminded of those words which made me want to weep, in the 
Economist's obituary of Bob Hope, who finally did The-Only-Decent-
Thing back in July:

"Marlon Brando once grumbled that Bob Hope would go to the opening 
of a phone booth in a petrol station as long as he could play to a 
camera and three people. He was, Brando said, a junkie for applause. 
But isn't everyone?"

Isn't everyone?

Best regards always,
D.


--- In dogme@yahoogroups.com, "Fiona" <fiolima@h...> wrote:
> Richard sez:
> 
> "Sadly conferences exist for all of the wrong reasons:
> self-interest and self-promotion (not to mention needless 
destruction 
> of the ozone layer). Wake up, teachers."
> 
> Skipping over the bit about the ozone layer, do you REALLY think 
like 
> this? 
> 
> I don't agree AT ALL. And I doubt Jay will either. Self-interest 
and 
> self-promotion? Talk about sweeping statement and over-sized tar 
> brushes. Yeah, sure, there are some speakers out there on the 
circuit 
> who are in it for the travel, the book sales, the free dinners (as 
> Jenny mentioned), etc., and there are members of association boards 
> who are only on them for their CVs, but there are also some - many, 
I 
> would guess - folk out there speaking at or organising conferences 
to 
> HELP. To share ideas, to offer new insights, to help solve 
problems, 
> to give the teachers attending more tools to try out, to bring 
people 
> and opinions together. I can even think of at least one publisher 
> whose speakers/'teacher trainers' never do product plugs. 
> It's like the reasons behind people joining this discussion group, 
> which is a kind of on-going conference. And there are some fairly 
> notable conference names contributing to and moderating this list. 
> Self-interest and self-promotion? You sure? 
> 
> Oh yeah, there's a degree of self-satisfaction, if you want a word 
> beginning with 'self-', when you get good feedback, or someone says 
> something nice at the end of your talk/conference, but you get that 
> kick as a teacher too, when a student says 'Hey! That was a good 
> class!'. Is self-satisfaction what you're looking for when you 
teach?
> 
> I'm a conference organiser for a teachers' association, and I can 
> tell you if there was any self-interest or self-promotion in it, I 
> wouldn't be parked here right now trying to pay my bills by 
fighting 
> with a humunguous translation on the non-destructive testing of 
> welded seams! Where's that thread on opaque jargon?
> 
> Sorry, Scott, I counted to 100 before I wrote it, and another 100 
> before I sent it, but .........



	


	Group: dogme
	Message: 5631
	From: dhogg_bcn
	Date: Do Nov 27, 2003 11:39 

	Subject: Re: still lost in space


	When did I ever say "dogme is difficult", Diarmuid?

Ohh yeah! a week or two ago! I totally set myself up to be 
misunderstood, now that I think about it. A bit like my comments 
about the rip-roaring time I had with so many groups of learners last 
year debating the notion that "Short People got no reason to live 
(etc.)".

I think "difficult" is one of those three-syllable words that needs 
often to be qualified; I failed to do that when I first made my 
careless utterance to you. I hope that my recent postings have given 
a clearer idea of what I mean when I say it's difficult to give 
intensely learner-centred "lessons". The "difficulty", as I 
experience it, arises from having to find some way to negotiate one's 
learners into a situation of intense mutual trust and respect, 
whereby they are ready to understand, without judgement, when the 
teacher tells them that "I'm not going to teach you wonderful people 
anything whatsoever on this course, because I don't think that would 
be right; I'd prefer to facilitate your language acquisition instead 
of teaching you anything".

So, now that I think of it, "difficult" WAS a poor choice of word. I 
ought better to've said something like "challenging". Or something.

Best regards always,
D.

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> Sorry Jenny, I thought I had tried to answer your questions. It 
might seem a bit airy-fairy, but I think dogme can work in any 
situation. It is after all completely dependent on your own 
circumstances. In other words, Rosemary asks whether she's doing the 
wrong thing in preparing and I (perhaps rather curtly) said no. It's 
just that I think we make a mistake if we think of dogme as a way. 
It's a set of guiding principles that can be adapted and adopted as 
you see fit. Which is not to say that they are worthless. They remain 
as they were and can be used as a yardstick or as a framework by 
which you can assess your teaching. So, dogme can work whether you 
are in a huge classroom, packed wall to wall with screaming kids (in 
fact, is there any other kind of teaching that would work?) or in a 
one-to-one lesson with a grim-faced banker. Because it is adaptable 
and context dependent. There is no Dogme Original by which you can be 
judged. You make dogme.
> 
> David H. says it's difficult. I disagree. It allows creativity to 
come into teaching and it gives you much more time to reflect on 
what's really going on. It was trying to bend my head around methods 
that never semed to work or always seemed to have a flaw that I found 
difficult. Dogme is easy. That's why I have to graciously turn down 
the congratulations. I'm not trying to be modest here, it's just that 
I'm not really doing anything to desrve praise. The learners who 
spoke to me are clear that it's not *me* that's the great force, it's 
the way that they are learning (I'm quoting, not putting words into 
mouths). 
> 
> It's late and I'm keeping half an eye on the election in Ireland 
(vaya anarchist!), so I leave it there and hope that this makes 
*some* sort of sense.
> ----- Original Message ----- 
> From: Jenny 
> To: dogme@yahoogroups.com 
> Sent: Thursday, November 27, 2003 10:00 PM
> Subject: [dogme] still lost in space
> 
> 
> Does anyone know if there are statistics regarding the percentage 
of English language teaching that goes on in primary and 
> secondary school classrooms around the world, as compared to in 
private language schools or at tertiary level? It's just that 
whenever 
> I try to raise the issue of what to do in situations like the one 
in which I teach - and I imagine it's fairly representative of many 
such 
> systems - my questions tend to be rousingly ignored.
> 
> My question is, can dogme work in such situations (and I know 
some other group members work in them, but they are not frequent 
> posters), and, if not, how far can it go towards really changing 
the learning experiences of what may be the majority of English 
> learners?
> 
> Jenny
> 
> 
> Yahoo! Groups Sponsor 
> ADVERTISEMENT
> 
> 
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> 
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of 
Service. 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5632
	From: dhogg_bcn
	Date: Fr Nov 28, 2003 8:18 

	Subject: Re: Inimitability "You can''t be serious, Rosemary!"


	Rosemary,

I hope what Diarmuid and I have said makes some sense to you.

I am reminded of something lovely you said last week, Rosemary, (on 
the "Blue Skies" thread) about having taken your learners out for a 
walk (a picnic or something: I can't remember and am waytoolazy to go 
back & check. You know what I'm talking about). 

So, you've provided your own solution to your dilemma of how you can 
expose your learners to the important medical vocabulary which you 
feel is so essential to them: take them out to a local hospital and 
have them ask you questions about anything that strikes them as 
important. They could also pick up some leaflets from the hospital 
and take them back to class to do some language work on, if you/they 
feel that would be helpful.

But, above all, let's not kid ourselves that our learners' "limited 
knowledge base", as you mistakenly refer to it has even the slightest 
chance of staying very limited for very long when there's so much 
real, language-rich interaction going on around them.

Best regards always,
D.
--- In dogme@yahoogroups.com, "diarmuid_fogarty" <fogarty.olmos@t...> 
wrote:
> --- In dogme@yahoogroups.com, midill@a... wrote:
> > Of course English learners' facility with the language will grow 
> from open 
> > discussion alone. I am just not willing to take the chance that 
> the discussion 
> > will include items like how to seek emergency medical care...in 
> time.
> > 
> Rosemary
> 
> There have been a number of posts from you recently that make me 
> wonder at how different our perceptions of dogme are. I remember 
how 
> a while back you wrote about "The dogmie purists who think a teacher
> can't bring up a topic for cinsideration". More recently you ask 
> whether you will be thrown off the list for daring to plan and now 
> you seem to believe that learners can only learn what is taught in 
> class.
> 
> Leaving aside the fact that I don't believe in the existence of 
dogme 
> purists, nor the fact that there are "dogmetics" who believe they 
are 
> in any position to prescribe what their colleagues should be doing, 
I 
> would like to repeat that there is nothing wrong with planning nor 
> with photocopies nor with anything that you think works with your 
> learners. IF ANYBODY ON THE DOGME LIST BELIEVES THAT THIS IS NOT 
> TRUE, SPEAK NOW OR FOREVER HOLD YOUR PEACE. Let's see the reaction 
of 
> people on the list to this claim. If peace is held, perhaps you 
will 
> be closer to overcoming some of your (perceived) misconceptions.
> 
> Finally, dogme seems to be predicated on the belief that language 
is 
> an organic thing. That is, it develops pretty much of its own 
accord. 
> Your lesson might be about shopping at the market and the students 
> will leave with a memory about how you taught them phrasal verbs. 
> Implicit (to my mind) in this belief is that learners will be able 
to 
> take the language that is used in this class and let it grow to 
> include things that haven't been learnt in class. In effect, 
despite 
> the fact that you have talked about no more than finding 
> accommodation, buying things from shops, looking for a job, dealing 
> with the State etc, if you have been careful to stand back and let 
> learning - as opposed to teaching - dominate, your learners will be 
> able to use their newly developed skills to "seek emergency care" 
> should the need arise.
> 
> That said, I would imagine that this topic would indeed arise 
within 
> the first few classes. And in the event of needing emergency care, 
do 
> you really need much more than, "Ow. Hospital. Quick."?



	


	Group: dogme
	Message: 5633
	From: Adrian Tennant
	Date: Fr Nov 28, 2003 8:57 

	Subject: Scientific concepts


	dk, one thing you wrote struck me:

> (I teach graduates, and they need scientific concepts).

1. Why?

2. Do they need the concepts or the (scientific) language to describe said
concepts?

3. Does knowing the language mean they know the concepts?

4. Does knowing (or needing) mean they understand?

5. Do they then pass on this learning to their students? If so, why? Do the
students need it?

I'll stop at five....

Dr Evil



	


	Group: dogme
	Message: 5634
	From: profshaun36
	Date: Fr Nov 28, 2003 1:52 

	Subject: Affordance


	How does affordance happen with a class of language learners?
Is it...
... just giving the learners enough chances to use the language they 
have in as many different topics/discussions as possible, preferably 
brought up by the learners themselves?

(reference from the outside thread)
...taking them outto different places in order for them to be in an 
environment where they can use new old language in other ways.?

I read somewhere that the SIMS computer game was designed by 
affordance (if you haven´t heard of it ask your students. it´s so 
frustrating). It consists of changing/moving/manipulating the 
environment in order to get the required actions form the people in 
the game. So you don´t move the people, you move their environment

Maybe there is no need to actually use affordance with students as it 
is already there naturally we just didn´t realise it. So by realising 
it we can improve our teaching more effectively

I haven´t read much of Van Leir´s work and can´t find affordance on 
his web site. (if anyone wants the link I´ll post it) I came across 
it in Uncovering G.. (just got the book which was impossible to get 
hold of. It´s great nuff said). There are few other articles about 
but my first question I hope will lead to shedding light on this area 
beter.

Shaun

Psst. I´m sure affordance not been discussed before as I have only 
found 4 messages which mentioned it






There is a lot on the web about computer



	


	Group: dogme
	Message: 5635
	From: midill@a...
	Date: Fr Nov 28, 2003 10:40 

	Subject: Re: Re: Inimitability "You can''t be serious, Rosemary!"


	In a message dated 11/28/2003 3:26:19 AM Eastern Standard Time, 
dhogg_bcn@h... writes:
take them out to a local hospital and 
have them ask you questions about anything that strikes them 
Good idea. I will follow up on this.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5636
	From: midill@a...
	Date: Fr Nov 28, 2003 10:47 

	Subject: Re: Re: Inimitability (You can''t be serious, Rosemary!)


	In a message dated 11/27/2003 11:55:58 PM Eastern Standard Time, 
fogarty.olmos@t... writes:
. And in the event of needing emergency care, do 
you really need much more than, "Ow. Hospital. Quick."?

To get the best medical care and attention from hospital personnel, I believe 
you need to know a LOT more English than "Ow, Hospital, Quick". Would you be 
content with the care you would get if those were the only words you could 
say to a triage nurse???? I wouldn't.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5637
	From: djn@d...
	Date: Fr Nov 28, 2003 4:10 

	Subject: Re: Scientific concepts


	Dr. Evil, in a message that contained a reassuring number of words with a low syllable 
count asked dk1 5 questions.

I'd like to add one.

6. What insights into the teaching and learning of foreign languages have been 
achieved by the conversation analysis approach to teaching teacher talk? 


Dennis



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5638
	From: zosia grudzinska
	Date: Fr Nov 28, 2003 12:01 

	Subject: Re: Re: Inimitability (You can''t be serious, Rosemary!)


	>> If student discourse all comes from their limited knowledge base of
>> English, I think they will stay limited in their ability to
>> contribute in a broader sense.
>>
>> Rosemary

with a virtual spate of postings recently (well, not so recently, it seems
to have begun in September... come to think of it, may the Guardian
anti-dogme board have contributed to this?) and my problems organising time
efficiently enough I can barely read and digest - and there often comes the
akwkard moment when I think I might comment but then I see that it would be
"mustard after dinner" - that's Polish, by the way, for the want of any
better...
so it's nice to find myself more in-time at last.

Thanks, David, for bringing it up - reading Rosemary's posting felt sort of
uncomfortable but I never cottoned on to why until I read yours. The idea
of students just going around in tight circles comprising of the basic and
never-growing vocabulary is captivating to all proponents of systematic
student-book supported sylalbuses (call it the SSSS... spproach). If we
assuem that teh only lexis comes from the resources (classroom texts) then
we are, indeed, deep in the nasty smelling stuff. Sounds pretty logical,
too.
But I remember that Leni Dam, the great Danish teacher advocating learner
autonomy, tells about her first class - asking kids to make word cards of
English words they know. Leni often comments on the surprising range and
variety of the lexis thus collected (there's an added element of fun and
word-sharing in playing with a friend using your own stack of "cards" later
on).
I have been experimenting with the procedure which has won favour with a
12-year-old class I took over form another teacher, who did nothing else but
reading-translating texts from "Get, Set, Go" coursebook - for two full
years. I mildly aksed them to put the book aside and to just bring their
own stories into the classroom. They can be told in Polish, I added.
Surprisingly good stories turned up and having collectively chosen the best
one we went on to translate. First time it happened, I was standing at the
blackboard, waiting in trepidation, lest I would prove to be the one to
provide all words and structures. Oddly, though, I found myself stepping in
just three or four times in the case of lexis and once, to suggest a past
continuous sentence (new to them and without labelling it naturally, just
explaining why it was better suited).
The same miracle keeps repeating itself with boring predictability, although
every story is something new (inimitable).
Effectively, it seems that while every single student's store of lexical and
structural knowledge of English is limited and would remain so without
further action, there is the option of sharing and thus enriching the
existing language resources. We had a word-recycling class some days ago
which showed that the students remembered most of the new words or at least
knew where to locate them in the stories copied in their notebooks.
Zosia



	


	Group: dogme
	Message: 5639
	From: Richard Cusick
	Date: Fr Nov 28, 2003 6:04 

	Subject: Re: Re: How dogme works: Congratulations, Diarmuid!


	--- dhogg_bcn <dhogg_bcn@h...> wrote:

> Richard, check out the postings by
> Dennis, me and 
> several others last week on this matter; you may
> find you'll be able 
> to centre your learners in something similar to the
> way Diarmuid has 
> done, without having to put your job on the line.
> 

My school gives students the TOEFL test upon
admittance and payment of fees; their score determines
their placement in our program. The school also gives
the TOEFL test to students exiting the program (16
weeks). These two scores are compared.

Teachers who effect an overall increase in TOEFL
scores among their students are rewarded; teachers who
do not are questioned and perhaps let go if
improvement is not seen in the next cycle of students.

Classroom evaluations take place once a cycle (every
16 weeks). Diarmuid's method would not go over well at
all. The school does not believe that learner-centered
methods increase performance on standardized tests
such as the TOEFL.

RC

__________________________________
Do you Yahoo!?
Free Pop-Up Blocker - Get it now
http://companion.yahoo.com/


	


	Group: dogme
	Message: 5640
	From: zosia grudzinska
	Date: Fr Nov 28, 2003 6:37 

	Subject: Re: still lost in space


	Jenny wrote:
> Does anyone know if there are statistics regarding the percentage of
> English language teaching that goes on in primary and
> secondary school classrooms around the world, as compared to in
> private language schools or at tertiary level?

Honestly, Jenny - I don't see in what way statistics are relevant to the
issue of dogme in a regulated-state-school environment as that's what you
seem to have in mind. The way I see it there are problems inimical to both
set-ups: different ones for the public education - children are forced to
take up courses they would in all probability shun if allowed to choose and
the ubiqitous marks not as the tool for evaluation but an infamous
stick-and-carrot device - these two are the main gripes when I teach
day-school. But in the private sector there are inquisitive and fossilised
DoS and spoilt kids asking for the moon on behalf of the money their parents
have coughed up.

> My question is, can dogme work in such situations

I have been "doing dogme" without knowing it for some time before joining
the list, and while not all lessons are necessarily pure dogme, there's a
lot of it - isn't it inevitable when you treat students as equal human
entities not objects to be manipulated on an educationary-transmission
machine? We spend some time at the beginning of every term deciding - first
roughly on the form of our time together, whether we want songs, debates,
drama or just plain talking... and being kids, they like songs, debates and
drama so we have them quite often and you might call it "non-dogme" insofar
that it is pre-planned but "dogme" insofar as there are virtually no
resources others than the song itself... then there's a lot of negotiating
various details and what-nots, that's class time dogme, isn't it? and
sometimes we have something planned but we spend time doing something else
which just came up or is more urgent... and it is possible. But we don't
have anything like the horrifyhing procedure of submitting books which you
mentioned so my working world could be paradise! I managed largely to get
away from the trap of teaching and learning for the sake of marks; the
students tell me what mark they want and I write it in the register. There
are cases when a student asks for a mark which is clearly "above his
standrad" - meaning exactly what, I wonder? perhaps the "expected language
level" as described by the national curriculum as the obligatory minimum at
the given form... or the overall level of motivation... and when I just feel
that going along with the demand would be a farce then I negotiate. There
was a girl whose general attitude to school was "I just want to be a singer
so leave me alone, but I don't know why teachers hate me and they must hate
me because I always get low marks..." - she came to me once asking for an
equivalent of A plus and justifying her wish is this way: "For me with my
lack of academic aptitude every achievement is like an A plus"... and I was
sort of taken up with her line of reasoning so I agreed. The next semester
she stood up in the middle of the class when students were telling me what
grades they wanted for the end-of-year and said that she wanted to be graded
according to her work because "the previous semester experience was awfully
de-motivating and she understood she had to have some kind of a whip over
her head" - the "have to" was used in a "want to" mode. Surprising, but
true.
And I somehow get away with it because the results are there and, what's
more (thank God!) we have no "final exam" threat hanging over our heads, not
in the primary and gymnasium level. But I have private lessons with
secondary students who want prep work for their "matura" (the official
secondary exit exam in Poland, kind of A-levels stuff) and they come to me
because as they say the syllabus-limited teaching they get at school does
not make them confident that they will face the requirements.
but that's quite another story...
Zosia



	


	Group: dogme
	Message: 5641
	From: Diarmuid Fogarty
	Date: Fr Nov 28, 2003 7:16 

	Subject: Re: Re: Inimitability (You can''t be serious, Rosemary!)


	I'm beginning to wonder if you're not missing the point on purpose, Rosemary. But to follow suit, I think you're probably right. From what I understand, in the USA to get the best medical care and attention, you probably need a big fat wallet and native speaker English. 

I find it hard to believe that you spend weeks...perhaps months...going through every possible medical scenario that you can imagine on the off-chance that one of your students will be rushed to hospital in an emergency.

Say it isn't so!

Diarmuid ;)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5642
	From: Diarmuid Fogarty
	Date: Fr Nov 28, 2003 7:20 

	Subject: Re: Re: How dogme works: Congratulations, Diarmuid!


	And my students are entered in for IELTS. Last years' students (who were not, it has to be said, particularly studious) were expected to get within 3.5 and 4.5. Most got over five, some 6 and some 6.5.

Nobody bloody rewarded me though! Should they have?

Diarmuid
----- Original Message ----- 
From: Richard Cusick 
To: dogme@yahoogroups.com 
Sent: Friday, November 28, 2003 6:04 PM
Subject: Re: [dogme] Re: How dogme works: Congratulations, Diarmuid!


--- dhogg_bcn <dhogg_bcn@h...> wrote:

> Richard, check out the postings by
> Dennis, me and 
> several others last week on this matter; you may
> find you'll be able 
> to centre your learners in something similar to the
> way Diarmuid has 
> done, without having to put your job on the line.
> 

My school gives students the TOEFL test upon
admittance and payment of fees; their score determines
their placement in our program. The school also gives
the TOEFL test to students exiting the program (16
weeks). These two scores are compared.

Teachers who effect an overall increase in TOEFL
scores among their students are rewarded; teachers who
do not are questioned and perhaps let go if
improvement is not seen in the next cycle of students.

Classroom evaluations take place once a cycle (every
16 weeks). Diarmuid's method would not go over well at
all. The school does not believe that learner-centered
methods increase performance on standardized tests
such as the TOEFL.

RC

__________________________________
Do you Yahoo!?
Free Pop-Up Blocker - Get it now
http://companion.yahoo.com/
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5643
	From: Adrian Tennant
	Date: Fr Nov 28, 2003 8:02 

	Subject: Re: Re: How dogme works: Congratulations, Diarmuid!


	Richard,

Do you actually teach English where you work?

The reason I ask is that from your latest e-mails it appears that all you
are concerned with is teaching the students to pass an exam (and TOEFL at
that!).

I feel that I am in a position to say such things having spent 4 years in
Britain as the exam coordinator for the Cambridge UCLES exams at a college,
3 years doing the same job with the British Council in Ecuador and Hungary.
I was also the senior exam trainer in Ecuador as well as one of the main
oral examiners in Hungary. + I have had the dubious privilege of writing
exam materials for the same said organisation!!!!

As a teacher your job becomes one of teaching the students to pass the exam,
not teaching them English. If you'd like I can recount at least 100 cases
which will illustrate my point.

TOEFL is, I'm afraid to say, one of the lowest (denominator) forms of
examining. If your institute really think that a score in TOEFL proves
anything then they have their pedagogical a** deeper than certain
politicians.

Where Dogme works is that it focuses on the students and not the material
(or, in this case, the ability to get the answer right - lots of issues
there).

Dr Evil



	


	Group: dogme
	Message: 5644
	From: midill@a...
	Date: Fr Nov 28, 2003 4:19 

	Subject: Re: Re: How dogme works: Congratulations, Diarmuid!


	In the US if a professional from another country (doctor, lawyer, teacher) 
wants to have their credentials transferred, the first thing they have to do is 
pass the TOEFL. You may not like the test ( as I do not like the CASAS which 
my students must take), but it is a facot of life here.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5645
	From: Richard Cusick
	Date: Fr Nov 28, 2003 11:13 

	Subject: Re: Re: Comments on Dr Evil''s comments


	--- Adrian Tennant <adrian.tennant@n...>
wrote:
> 
> Why do I say this. Because to me criticism needs to
> have a constructive
> angle not simply mud-slinging. It also needs to be
> informed.
> 

The global English language teaching industry is well
deserving of criticism.

RC

__________________________________
Do you Yahoo!?
Free Pop-Up Blocker - Get it now
http://companion.yahoo.com/


	


	Group: dogme
	Message: 5646
	From: Jenny
	Date: Sa Nov 29, 2003 1:34 

	Subject: can''t help myself...


	I've been reading responses to my queries, both on and off list, and I keep coming back to the question - what is special about 
dogme? It seems that many of the practitioners on the list seem to be using it as a name for learner-centred, eclectic teaching, which 
something many people have been doing since the beginning of time, perhaps! There seem to be 2 levels running in the threads - the 
more theoretical and esoteric one, and the more concrete 'how-to' one (I'm one of those, I suppose). I find the responses to my 
postings are often along the lines of 'this is what I do, why not try it', which is nice, but I haven't been given any ideas that I haven't 
already been using (or tried and rejected) myself. For example, I like Zosia's translation idea, but my Cantonese isn't up to it, and even 
if it were, my written Chinese isn't either! However, I've done similar things with French classes.. I'd like to try the idea again!

i know I'm like a dog with a bone - but I keep coming back to what I read on the Guardian list - there's not much to disagree with about 
what I've been reading, especially if people allow that a lesson doesn't need to be 'pure' Dogme - but I STILL haven't found anything 
new...

So maybe I should stop trying!?

Jenny




i



	


	Group: dogme
	Message: 5647
	From: Renata Suzuki
	Date: Sa Nov 29, 2003 2:30 

	Subject: Re: Affordance


	I can't find affordance in my English dictionary......can anyone recommend a
new one with edubabble terms?????
renata


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5648
	From: Jenny
	Date: Sa Nov 29, 2003 2:42 

	Subject: Re: Affordance


	I think that should read 'psychobabble'! I typed affordance into Google, and this is one of the things I found.

Jenny

'The word "affordance" was invented by the perceptual
psychologist J. J. Gibson (1977, 1979) to refer to the
actionable properties between the world and an actor
(a person or animal). To Gibson, affordances are
relationships. They exist naturally: they do not have to
be visible, known, or desirable. '

--- In dogme@yahoogroups.com, "Renata Suzuki" <renate@z...> wrote:
> I can't find affordance in my English dictionary......can anyone recommend a
> new one with edubabble terms?????
> renata
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5649
	From: Tony LEE
	Date: Sa Nov 29, 2003 2:45 

	Subject: Re: Affordance


	Seems to be a fairly new word - 1998? -- so it is ideal for jargon



affordance
<graphics> A visual clue to the function of an object.


Affordance(Gibson) 
A possibility for action afforded to a perceiver by an object. The affordances of an object depend upon the perceiver as well as upon the characteristics of the object. For example, a stream affords such actions as jumping and paddling to a person, but to an frog it affords swimming. 


TonyL


----- Original Message ----- 
From: Renata Suzuki 
To: dogme@yahoogroups.com 
Sent: Saturday, November 29, 2003 10:30 AM
Subject: Re: [dogme] Affordance


I can't find affordance in my English dictionary......can anyone recommend a
new one with edubabble terms?????
renata


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 5650
	From: Jenny
	Date: Sa Nov 29, 2003 3:18 

	Subject: Re: Affordance


	We seem to be starting an East Asian thread of our own here because of the time zones. Vive les CHC!

My 'source gave the word a mid-70s origin - seems to be Californian too - a bit silver-ponytail-and-flower-pwer?

Why not use possibilities? 'I looked at the stream and imagined a number of affordances...'. Mmmm.

Jenny

--- In dogme@yahoogroups.com, "Tony LEE" <leesinchina@h...> wrote:
> Seems to be a fairly new word - 1998? -- so it is ideal for jargon
> 
> 
> 
> affordance
> <graphics> A visual clue to the function of an object.
> 
> 
> Affordance(Gibson) 
> A possibility for action afforded to a perceiver by an object. The affordances of an object depend upon the perceiver as well as upon 
the characteristics of the object. For example, a stream affords such actions as jumping and paddling to a person, but to an frog it 
affords swimming. 
> 
> 
> TonyL
> 
> 
> ----- Original Message ----- 
> From: Renata Suzuki 
> To: dogme@yahoogroups.com 
> Sent: Saturday, November 29, 2003 10:30 AM
> Subject: Re: [dogme] Affordance
> 
> 
> I can't find affordance in my English dictionary......can anyone recommend a
> new one with edubabble terms?????
> renata
> 
> 
> [Non-text portions of this message have been removed]
> 
> 
> Yahoo! Groups Sponsor 
> ADVERTISEMENT
> 
> 
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> 
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5651
	From: Tony LEE
	Date: Sa Nov 29, 2003 3:36 

	Subject: Re: Re: Affordance


	---- Original Message ----- From: Jenny 

We seem to be starting an East Asian thread of our own here because of the time zones. Vive les CHC!
----------------------------------------


And what's more, I understand you perfectly -- a very welcome added bonus -- unless of course you spoil it by using French.

TonyL






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5652
	From: djn@d...
	Date: Sa Nov 29, 2003 5:48 

	Subject: Re: can''t help myself...


	Jenny,

My reading of the situation is that there were never claims about the newness of the 
dogme position. What has always been emphasised and described are ways of 
reducing the emphasis on the use of textbooks and photocopies and recorded 
materials.

That's one way of trying to characterize what people on the dogme list write about.

To quote the declaration from the dogme homepage once more:

"We are a mix of teachers, trainers and writers working in a wide range of 
contexts, who are committed to a belief that language learning is both socially 
motivated and socially constructed, and to this end we are seeking alternatives to 
models of instruction that are mediated primarily through materials and whose 
objective is the delivery of "grammar mcnuggets". We are looking for ways of 
exploiting the learning opportunities offered by the raw material of the classroom, 
that is the language that emerges from the needs, interests, concerns and desires 
of the people in the room".

(It isn't surprising that there is no mention here of examinations).

I also see it as a list where a number of dedicated individuals are prepared to open their 
classroom doors and let us know what goes on in there. And they are also keen to 
discuss the rationale of what they are doing in ways that can include theoretical 
considerations, discussion of new ideas and goes well beyond: "Any tips for teaching 
the Present Perfect?"

Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5653
	From: djn@d...
	Date: Sa Nov 29, 2003 6:02 

	Subject: Re: Re: How dogme works: Congratulations, Diarmuid!


	I hate to get between Rosemary and Diarmuid, but I'm absolutely certain that whatever 
he thinks of examinations, if his students need to take them, Diarmuid will do his utmost 
to help them to do well.

And it is possible , thank goodness, to make doing well in an examination a by-product 
of learning the language.


Dennis



	


	Group: dogme
	Message: 5654
	From: Diarmuid Fogarty
	Date: Sa Nov 29, 2003 7:45 

	Subject: Re: can''t help myself...


	"What is special about dogme"? What a question to ask! After all, "special" is a somewhat loaded term and most answers are likely to be subjective and therefore unlikely to convince somebody who doesn't share the same pointof view. It's like a kid asking, "What do you see in those brussel sprouts?", hearing the answer and then saying, "OK, give me a kilo of em."

Let's change the question to "IS dogme special". Objectively, we can look at numbers. Perhaps I should say, "Let's observe the phenomena empirically." The dogme list has a healthy membership (which seems to increase on an almost daily basis). Scott usually seems to be able to fill a room when he appears at conferences. The lesser god, Luke, (our dogme equivalent to the bass player in a band?) and our lead singer have had a number of articles accepted by various newspapers and magazines, the editors of whom, unless they are desperate to fill pages, must have thought that there was an interest in something (that is incidentally a number of years old now...my God, is this sentence running on?!). Dogme seems to generate much more passion and debate than "learner-centred, eclectic teaching" has ever done. So, there is something there.

I wonder if there isn't a contradiction inherent on the Guardian list. After all, they post there claiming that "it's nothing new...just what good teachers do all the time" and then they post again and say it's all a load of fluffy ballix which no self-respecting teacher would be caught dead trying out ON their students.

But, in answer to the original question, it has to be, "What is special about dogme for you?" And for me, it's given me something upon which I could hang my suspicion that what I was doing before was not very effective. I was teaching quite merrily. Students reported that they were happy and joyful. Exams were passed (and Dennis is right on that one) and failed (ahem). But every time I prepared an activity, I always tore myself to bits. "How is this really going to help?" "What's all this about?" "How are they really going to remember this?" and a million and one other questions. My focus, then, was on the activities and how to make them work to the students' best advantages. When I read dogme, it shifted my perspective. It seemed to be saying, give up on the activities and concentrate on what's actually being said. Forget books, drills, tapes, videos, photocopies and the lot. Just focus on the students and helping them say what they want to say. It pointed out a number of sources where such teaching found theoretical support for the idea that this is how people can learn best. I had a lot of problems trying to make it work in my classroom, but I didn't want to give up on it. After all, it also ties in neatly with my beliefs about a lot of things in the world. The more I stayed interested in it, the less sense I used to see in the kinds of things that we were taught to do in class. As a result, I haven't opened a coursebook in months. The students clamour for me to do so, arguing that they have paid for it etc, but I say, "Sod 'em. They'll come round eventually."

Actually, that last bit isn't strictly true. In fact, students have said, "Please, Diarmuid, let's not use the coursebook forever." "I hate coursebooks", "Books are boring" etc etc etc. I shudder at the idea of doing a listening in class and reading tends to happen outside of class unless there's something that somebody (me or them) thinks is worth reading in the class. How do I know that they read outside? Because they have started a book club, because they respond to what they have read in a number of ways etc.

Now, without dogme I like to think that I would have done what I'm doing now, but I think I would have thought that these were the exceptional moments. It would always be important to get back to something detached from the learners whether it be The Activity, grammar, vocabulary , the book or whatever. Long conversations would have been asides or red herrings which I was keen to gambol alongside. These days, the grammar and the vocabulary etc are the asides and the long conversations are the centrepiece. 

When people here "allow that a lesson doesn't have to be pure dogme", it's because they don't understand it as a prescriptive methodology. You can be as pure as your circumstances allow, my dear (pardon the familiarity). Alternatively, you can be as pure as you want to be. Nobody here really gives a monkey's. You are the person best placed to decide whether or not "pure dogme" is for you, not us. Similarly, you are the person best placed to decide whether you should stop trying or not. 

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5655
	From: Jenny
	Date: Sa Nov 29, 2003 8:12 

	Subject: Re: can''t help myself...


	Phew! It appears that passion is a real dogme feature! I'll give it that. I'm afraid that i am fairly uninformed about dogme, despite what 
you describe as its renown - it doesn't appear to have reached this part of the world in any conspicuous way (which is odd, because 
I'm aware of just about every other theory and writer mentioned in the group). Perhaps East Asia will be the next target? 

Oh - and I feel suitably chastened that no dogme-tist gives a monkey's about what I do!! Odd, really, that every time a newbie such 
as me appears to pop up, we get shouted out for not accepting unquestioningly. Perhaps I should just go and join the Guardian lsit....

Jenny

PS Forgive my petulance, but I'm a tad tired of being condescended to

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> wrote:

> When people here "allow that a lesson doesn't have to be pure dogme", it's because they don't understand it as a prescriptive 
methodology. You can be as pure as your circumstances allow, my dear (pardon the familiarity). Alternatively, you can be as pure as 
you want to be. Nobody here really gives a monkey's. You are the person best placed to decide whether or not "pure dogme" is for 
you, not us. Similarly, you are the person best placed to decide whether you should stop trying or not. 
> 
> Diarmuid



	


	Group: dogme
	Message: 5656
	From: djn@d...
	Date: Sa Nov 29, 2003 8:30 

	Subject: Re: Re: can''t help myself...


	Just, just a moment there... I haven't asked him, but I'm sure when Diarmuid wrote
that no dogme-tist gives a monkey's about what anyone does he meant it positively, he 
meant that were no rules carved in stone, not that no-one cared.

I'll tell you another feature of the dogme list, Jenny. There is no chairman, no 
committee, no baptismal ceremony so that when individuals (like me, like Diarmuid) 
explain what dogme is or isn't all you are getting are two individual's interpretatations.


Dennis



	


	Group: dogme
	Message: 5657
	From: Jenny
	Date: Sa Nov 29, 2003 8:32 

	Subject: Re: can''t help myself...


	Thanks for your reply, Dennis. I find it interesting to read what happens in other classrooms too, and one of the reasons I've always 
been an active member of professional organisations and have had a lot to do with various PD initiatives here and at home is that I 
enjoy the collegiality and the reflectiveness such things. 

However, I'm still struggling with dogme. I don't recall asking for tips about teaching grammar ; ) I was trying to say, tho, that I 
haven't, in what I have read (and I confess having had no time for the archives), found anything that I haven't already done/tried to do. 
Does that make me a dogmetist? No, unless being a dogmetist just means being old enough to have tried everything! Perhaps it's 
more to do with the percentages of certain things that you do in your teaching - and that very much depends on where you are and 
where your learners are (in time and space).

Jenny 

--- In dogme@yahoogroups.com, djn@d... wrote:
> Jenny,
> 
> My reading of the situation is that there were never claims about the newness of the 
> dogme position. What has always been emphasised and described are ways of 
> reducing the emphasis on the use of textbooks and photocopies and recorded 
> materials.
> 
> That's one way of trying to characterize what people on the dogme list write about.
> 
> To quote the declaration from the dogme homepage once more:
> 
> "We are a mix of teachers, trainers and writers working in a wide range of 
> contexts, who are committed to a belief that language learning is both socially 
> motivated and socially constructed, and to this end we are seeking alternatives to 
> models of instruction that are mediated primarily through materials and whose 
> objective is the delivery of "grammar mcnuggets". We are looking for ways of 
> exploiting the learning opportunities offered by the raw material of the classroom, 
> that is the language that emerges from the needs, interests, concerns and desires 
> of the people in the room".
> 
> (It isn't surprising that there is no mention here of examinations).
> 
> I also see it as a list where a number of dedicated individuals are prepared to open their 
> classroom doors and let us know what goes on in there. And they are also keen to 
> discuss the rationale of what they are doing in ways that can include theoretical 
> considerations, discussion of new ideas and goes well beyond: "Any tips for teaching 
> the Present Perfect?"
> 
> Dennis
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5658
	From: djn@d...
	Date: Sa Nov 29, 2003 9:17 

	Subject: Re: Re: can''t help myself...


	Unless someone posts while I'm writing, this will be the 5,658th. posting to the dogme 
list. I'm definitely not suggesting that all newcomers should work their way through such 
a forbidding number of messages, but they are there and it is inevitable that anyone 
who hasn't read quite a few of them will be a little bit in the dark as to what this list is all 
about.


Dennis



	


	Group: dogme
	Message: 5659
	From: Adrian Tennant
	Date: Sa Nov 29, 2003 9:33 

	Subject: Re: Re: can''t help myself...


	Jenny wrote:

> I was trying to say, tho, that I haven't, in what I have read (and I
confess having had no time for the archives), found anything that I haven't
already done/tried to do.

Without reading past postings it might well be difficult to a) understand
Dogme, b) find anything new.

However, as Dennis says, with over five and a half thousand messages ....
Hopefully, the compendium that Dennis is compiling (with a little help from
his friends) will help.

Dr E



	


	Group: dogme
	Message: 5660
	From: diarmuid_fogarty
	Date: Sa Nov 29, 2003 9:40 

	Subject: Re: can''t help myself...


	Oh come off it Jenny! I didn't say that dogmetists don't give a 
monkey's about what you do (at least I didn't mean to). I meant --and 
I thought that the meaning was clear -- that dogmetists didn't give a 
monkey's whether or not you were as pure as the driven snow. And to 
say that you are shouted out is quite simply not true. Unless having 
people disagree with you is "shouting you out". Are you trying to 
shout me out? I suspect not. 

You are the only person who is going to decide whether or not you're 
better off here, on the "Guardian lsit" -- another take 
on "Grauniad"? ;)-- or both lists at the same time. As I said to you 
in my first reply, dissenting voices are not only welcome here, they 
are needed. But that's purely my opinion. I will neither shed tears 
nor jump for joy if you leave this list.

Forgive my petulance. I'm a little tired of being (wilfully?) 
misinterpreted.

Diarmuid



	


	Group: dogme
	Message: 5661
	From: diarmuid_fogarty
	Date: Sa Nov 29, 2003 9:45 

	Subject: Re: can''t help myself...


	PS. Perhaps your focus is wrong (or is that condescending? It's 
really only meant as a suggestion to be pondered over or pooh-
poohed). Perhaps you shouldn't be worried so much about *what* dogme 
is as *why* it is. If there is very little new (although I had never 
come across anything else in EFL which says scrap books, photocopies 
etc and just talk and build on that), perhaps what is new is the 
*reason* for doing so. Although I would hesitate to say it was "new" 
myself. After all, it's what people (either teachers or not) have 
been doing for millennia. Then again, do things have to be new to be 
worthy? 

On reflection, if you feel that disagreement means being shown the 
door, perhaps you *should* consider the Grauniad list. They seem to 
do very little disagreeing over there. And if they are lurking here, 
I have to say that I thought ByronHTruscott's doggerel was a fine 
piece of work which I have photocopied and distributed to colleagues.



	


	Group: dogme
	Message: 5662
	From: Jenny
	Date: Sa Nov 29, 2003 9:54 

	Subject: circuitous


	Y'see, Diarmuid, the 'my dear' may be Irish blarney, but it does sound rema= 
rkably condescending. It doesn't really matter to me 
personally whether I'm on this group or not either, but if dogme is really = 
worth knowing about, I would like, as a professional, to know 
more about it. However, I must confess to quite enjoying some of the Guar= 
dian sense of humour. And I may spend more time there 
having a chuckle! 

I've been searching thru the net trying to find references to dogme-ELT, a= 
nd I keep coming back to this group, which doesn't really 
help me a lot, until I have a spare year or 2 to read it. Maybe when my 2 = 
year old turns 20. i did find the following abstract:

'In general and in particular: when to pay attention to detail in text
Olwyn Alexander (Heriot Watt University) 
Chinese literacy practices seem to encourage Chinese students to approach = 
the learning of English
with a similar attention to specific detail and a similar respect for the = 
authority of the teacher. In this
workshop I will introduce some classroom ideas aimed at enabling students = 
to understand the
difference between general and specific statements and to write texts whic= 
h move from one to the
other. These ideas grew from the Dogme ELT `movement' presented by Scott T= 
hornbury and
others at the recent IATEFL Conference and elsewhere. Dogme ELT – a pedago= 
gy of the bare
essentials may be a useful way to encourage students to reconsider their t= 
raditional idea of the
teacher as an authority figure. '

and I'd be interested to read Olwyn's take on things, if anyone knows where= 
it can be found. This seems to be the only reference 
which links dogme and this part of the world (East Asia).

Jenny



	


	Group: dogme
	Message: 5663
	From: Jay Schwartz
	Date: Sa Nov 29, 2003 11:54 

	Subject: Re: circuitous


	Jenny, (imagine a 'babbling' brook and a friendly, yet booming voice
emanating from the forest.....)

From reading some of your posts, it seems to me that you have started down
the path to enlightment.... on the wrong foot!
Am I wrong to believe that rather than experiencing Dogme firsthand, you are
seeking to qualify, quantify or justify it as a scientifically censured set
of rules and definitive teaching methodology? Have you also considered that
as you have obviously frequented the 'gradient' list before arriving at this
pleasant community, perhaps you have arrived here with a preconceived set of
notions as to what Dogme is or isn't?

In one post you bravely mentioned in hindsight your recognition of the fact
that some of your past teaching practices could indeed be described
'dogmetic'. One point of beginning might be to consider those past
practices. Were they successful? Were they affective/effective? What
feedback did your students provide you with? This must certainty give you
food for thought. Yet, please also remember that reflecting back is only an
end towards moving forward.

One simple jargon free question: Have you actually and purposely tried Dogme
lately? Or, are you looking for some quantitative or qualitative 'seal of
approval' by your peers on the 'Dark Side'? Are you perhaps afraid to take
the path less traveled, Grasshopper? ;)

I think that Dogme, like anything else, will only work for you and your
students, if you put your heart into it and try to be at least a little
objective and daring. If you don't, then you and your students will probably
experience the same elation as if you were to re-enact passages from the
"Big Book of Grammar Rules"...

Lastly, I don't think my particular brand of Dogme can be put into a bottle
and sold. What works for my students and I, may not work for you and yours.
BUT, perhaps your brand of Dogme might work for you.... if you give it a
chance and give it a shot. Perhaps we will soon find you sharing transcripts
of your wonderful journey down the path to your spiritual awakening.

All the best,
- Karmic Jay :)

PS. Like Dennis, I'd also like to refer you back to the group's home page
where it says plainly "No one can be told what [dogme] is...they have to see
it for themselves."
--Morpheus, The Matrix



	


	Group: dogme
	Message: 5664
	From: Maria Jordano
	Date: Sa Nov 29, 2003 12:32 

	Subject: Re: Affordance


	Hi, 

I always recommend everybody www.yourdictionary.com,
which is a huge database of online dictionaries, most
of them free... if you cannot find what you are
looking for... forget it! ;)

María

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
Do you Yahoo!?
Free Pop-Up Blocker - Get it now
http://companion.yahoo.com/


	


	Group: dogme
	Message: 5665
	From: Tony LEE
	Date: Sa Nov 29, 2003 1:55 

	Subject: Re: Affordance


	your dictionary didn't find affordance on the quick search although I guess the comprehensive search would have..

I use "wordweb" which is a free dictionary that is downloaded. It has an icon that sits on the task bar and it semi-automatically checks spellings in almost any application -- and replaces the misspelled word as well. 

If it can't find the word there is a 'check the web' link to 
http://wordweb.info/3/lookup_old.pl? (Onelook dictionary search). It came up with 4 dictionary entries for affordance -- two of which were the same but another computer related meaning and one for science.

I need all the help I can get.

TonyL
----- Original Message ----- 
From: Maria Jordano 

I always recommend everybody www.yourdictionary.com,
which is a huge database of online dictionaries, most
of them free... if you cannot find what you are
looking for... forget it! ;)



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5666
	From: Diarmuid Fogarty
	Date: Sa Nov 29, 2003 2:09 

	Subject: Re: circuitous


	Rather than condescending, the "my dear" was meant to be read in a rather camp way, making a puerile joke about being as pure as the circumstances allow. 

Hope that that straightens the matter out.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5667
	From: Jay Schwartz
	Date: Sa Nov 29, 2003 3:33 

	Subject: Re: Affordance (and other matters)


	> I always recommend everybody www.yourdictionary.com,
> which is a huge database of online dictionaries, most
> of them free... if you cannot find what you are
> looking for... forget it! ;)

Thanks for the link and advice Maria! Sort of like what I always say....
When in doubt, ... throw it out!

Renata, my Funk and Wagnalls has affordingly afforded me the following
affordance:
afford (v) = To provide, yield, or furnish.

Just wanted to make a comment about TOEFL (he says while holding a white
flag, dropping his gun and knowing that this particular offering will go
over 'big time' on this list.....)

The problem with TOEFL is:
1. Cambridge stalwarts keep incorrectly comparing it to the regular suite of
Cambridge ESOL exams (FCE, CAE, CPE). Sparing you all the testing jargon,
I'm afraid it's very much the case of apples and bananas.

2. The test is often used for purposes other than which it was designed.
Like Richard, in addition to needs analysis and other testing criteria, I
have also misused parts of the TOEFL successfully as a "quick indicator" of
entrance suitability for some classes for various reasons.Whether you can
find published (un-skewed) statistics or not, I have found that the TOEFL
correlates very well with its younger cousin across the pond, the IELTS, and
other direct or indirect proficiency examinations. I do teach both TOEFL and
IELTS exam locally, and the reasons why students choose one over the other
have more to do with their choice of universities and acheivability, rather
than formal needs analysis. Sometimes it's more about what the students
actually needs as opposed to what we think is best for them.

I don't know why Cambridge cohorts get so bent out of shape and break out in
nervous sweats and fits of hand-writhing. Yes, in terms of communicative
test design, IELTS is far superior to TOEFL. Nevertheless, I'm also not
quite sure, or just less convinced, of what the IELTS task type relevance is
to non-ESP student practices in academia. No one, except admission offices,
apparently like TOEFL, but it is what it is and has been since 1963.

By the way, Arthur Hughes' "Testing for Language Teachers" (1989, Cambridge
University Press) does quite a good job in both extolling the virtues of the
tenements on which the IELTS is designed. He also is quite emphatic in
emphasizing his distaste for the TOEFL. Nevertheless, his book is a good
'short text' for those interested in testing ideology. Note for the jargon
challenged: I'd recommend Hugh's text as opposed to Lyle Bachman's more
comprehensive and meaty "Fundamental Considerations in Language Testing
(1990, Oxford University Press).

It may come as a shock to some, BUT my students have been afforded some good
Dogme moments in my TOEFL classes. Specifically, I think, because students
are afforded the opportunity from time to time to break with traditional
TOEFL training approaches focusing on sentence structure (as opposed to use
of English). Also, because through a Dogme moment I can turn students on to
alternative modes of teaching and teaching styles, which they might not
normally expect in a regular TOEFL class offering. This seems to enrich the
actual Dogme moment.

At the very least, what TOEFL also affords me is a lot of short texts and
short conversations in a raw form to futher exploit (translation: I dump the
exam questions). In some classes, rather than play the 'canned and badly
acted' cassettes, I'm more inclined to use the tapescripts of short/longer
conversation as a sample role model and have students attempt to deconstruct
the context and then continue the conversation. TOEFL texts also seem to
make for good lexical, inference and reference work. Just an idea for you
all check out.

So in terms of the Dogme factor, for me at least, I think of TOEFL material
less in terms of what it is and what it was designed for, and more of what
it 'affords me' and what I can make of it. Some Cambridge exam materials
(CAE/CPE) are lengthy and too cluttered with pre-designed tasks in mind to
be used as 'raw material'.

Affordingly yours,

- Jay :)



	


	Group: dogme
	Message: 5668
	From: Adrian Tennant
	Date: Sa Nov 29, 2003 4:22 

	Subject: Re: Affordance (and other matters)


	Hi Jay,

Two things:

One, I'm not against TOEFL and in favor of the UCLES exams and I do realise
that there is a demand (for whatever perverse reasons). BUT neither sets of
exams test a students ability in English. All any preset test tests is
whether or not the student can pass that test. By definition tests test what
students don't know, not what they do.

Secondly, you said:

> Some Cambridge exam materials (CAE/CPE) are lengthy and too cluttered with
pre-designed tasks in mind to
> be used as 'raw material'.

Why? Why not dump the tasks and ask the students to create their own. Or,
better still, deconstruct the tasks.

Dr E



	


	Group: dogme
	Message: 5669
	From: Jay Schwartz
	Date: Sa Nov 29, 2003 6:18 

	Subject: Re: Affordance (and other matters)


	Doc, you wrote: "By definition tests test what students don't know, not what
they do."
Oh! Of course they do! Isn't that whole point? The funny thing about some
"traditional education methods" is that they build up a student's confidence
by affording them achievable tasks, only to smack it right down again by
offering a "test" as a "reward"!
Why isn't the concept of achievability contiguous to testing? Isn't
'achievement test' an oxymoron?

Doc, you also wrote: "Why not dump the tasks and ask the students to create
their own. Or, better still, deconstruct the tasks." Thanks for this point!
I have had students creating their own tasks and writing their own tests and
that certainly has worked well enough. But deconstructing tasks brings up
another whole issue, which to be honest, I'm not really sure where I stand.

Around the time I became more enamoured of Dogme, I was reading Nunan's
"Designing Tasks for Communicative Classroom" (1989, CUP). My interest in
Dogme obviously lent my reading of the book the obvious mindset. In the
chapter titled "Task components", Nunan refers to Wright (1987) who
suggested that tasks really needed only have two components: input and "an
initiating question which instructs learners on what to do with the data".
Wright apparently rejected the idea that task outcomes and objectives were
important because of validity type issues. The more complicated a task or
test task, the more variability might be encountered in terms of possible
outcomes. In deconstructing the task, I'd assume this issue would be
compounded exponentially. So apparently either positively or negatively
there is this wealth of language which can be produced by dissecting the
task - yet is this the real language we are after? On one hand I'd say "who
cares" cause language is language regardless of the context. On the other
hand, I'd have to question the whole issue of using "produced test tasks",
as much as I might question using coursebooks. A text is innocent enough,
but a canned task is perhaps subversive!

Knowing your passion for focussing on the "process", I'll also offer you,
from the same book, the following quote by Breen (1984) which seems to mesh
well with this all: "Here the designer would give priority to the changing
process of learning and the potential of the classroom - to the
psychological and social resources applied to a new language by learners in
the classroom .... a greater concern with capacity for communication rather
than repertoire of communication, with the activity of learning viewed as
important as the language itself; and with a focus upon means rather than
predetermined objectives, all indicate priority of process over content."

Doc, where do you stand on all this from a Dogme point of view?
- Jay

PS. All this jargon and references too!
References:
Wright, T. 1987. Instructional Task and discoursal outcome in the L2
classroom. In Candlin and Murphy, 1987, Language Learning Tasks, Prentice
Hall. (Page 47-48 in Nunan's book)
Breen, M. 1984. Processes in syllabus design. In C. Brumfit (Ed.) General
English Syllabus Design. Oxford: Pergoman Press. (Pages 12-13 in Nunan's
book)



	


	Group: dogme
	Message: 5670
	From: zosia grudzinska
	Date: Sa Nov 29, 2003 6:17 

	Subject: Re: Re: How dogme works: Congratulations, Diarmuid!


	To all Big Ones out there (formidable authorities, experts, creating
resources, sitting in on exam boards etc. - yes I mean you!) - couldn't we
somehow start actively fighting the true evil of the system which is not Dr.
E, but the money-making machine of international examination boards? It
seems to me, after years of trying to stay sane and keep my students' chins
above the surface of test-laden-despair... after coping with the
brain-blanking washback effect of teaching for the exam... after listening
to loads of arguments from teachers scared lest their students don;'t pass
and they get the sack... it seems, then, that we should start doing
something to overthrow the imperialistic structure. I cannot say I know
what to suggest instead (after all where would we be without driving
licenses? and TOEFL and UCLES exams, however faulty in form and content they
be, still allow for some degree of universality here); perhaps then just
seriously re-thinking the format of the exams for international
certificates? I personally was subjected to IELTS not even knowing the name
of the exam, many years ago on being granted a scholarship as a film sound
director (from the British Council)... and it was ludicrous, a film
technician-cum-artist proving she could take notes on a lecture in social
strata in Britain. I had a look at TOEFL and it seems to be based on the
same assumptions only being more tortuous; and I took the PCE - just for
fun, but I bet I was the only one in such privileged position in the crowd
of candidates forced to do linguistic headstands of "contrasting and
comparing" or something similarly assinine...
if we change the exam structure, more teachers will be envouraged to shun
the strictures of syllabuses in favour of humane langiage teaching... or am
I dreaming?

Zosia

Oh, a reflection while re-reading: I note I have taken for granted that a
driving license is a MUST without which we would all start head-crashing in
the middle of motorways... but perhaps that's one more illusion, created by
the rigid system? Perhaps we could just "get in and drive" and the number
of accidents would not risen dramatically if at all?



	


	Group: dogme
	Message: 5671
	From: Adrian Tennant
	Date: Sa Nov 29, 2003 7:55 

	Subject: Driving & English


	To follow on from Zosia,

Many people say you only learn to drive AFTER you've past your driving test.

Dr E



	


	Group: dogme
	Message: 5672
	From: Tom Topham
	Date: So Nov 30, 2003 4:14 

	Subject: (not just) talking parrots


	Only very tangentially connected to this list, but I found it fascinating, 
wanted to share with you. Apparently researchers having success teaching 
parrots to communicate:


mass media report:
http://www.bangor.ac.uk/ling/courses/qxl1011/Alex_SciAM.html
harvard grad society newsletter:
http://www.alexfoundation.org/research/articles/harvard/harvard.html
More theory-oriented:
http://www.edge.org/3rd_culture/pepperberg03/pepperberg_index.html

Worth a look,

Tom

_________________________________________________________________
The new MSN 8: advanced junk mail protection and 2 months FREE* 
http://join.msn.com/?page=dept/bcomm&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca


	


	Group: dogme
	Message: 5673
	From: David Kellogg
	Date: So Nov 30, 2003 7:20 

	Subject: Re: Scientific concepts


	Dear Doctor:

I'm taking these questions as non-rhetorical, though there is 
doubtless more here than meets the eye, and adding Dennis' to the 
list.

1. Why? Well, here are at least three reasons, but a short talk with 
any of the grad students will yield a lot more.

a) They are doing an MA in Elementary English Education. This means 
they ae completing at least one piece of independent research, 
including literature survey, research design, statistical analysis, 
discussion, etc, which they must defend in front of a panel of rabid 
professors, of whom I am one of the most benign (not by choice, the 
theses defenses are conducted in Korean).

b) They are teaching scientific concepts to the children. The other 
day while doing a presentation at a neighbouring university we were 
discussing (for some reason) the curious fact that spiders have 
eight legs and and not four, and nobody could give the family tree 
that shows that the relationship of spiders to crabs and lobsters is 
rather closer than to insects. My grads can, because they teach 
this. They can also explain how to calibrate a sundial, how the 
sundial time changes with the season, and why the earth gets hotter 
as you go deeper instead of cooler. The level of math they teach 
will get you into most American graduate schools.

c) Primary school teaching is, as you know, under constant attack 
by "specialists" who are out of touch, not only with realities on 
the ground, but with the actual process of science making (as 
opposed to science consumption). Just for example, on my desk there 
is a book on "Classroom Discourse Analysis" which attacks the idea 
of "morning news", "show and tell", and even creative writing in 
general as not reflecting "strongly framed and strongly classified 
curricula". The assumption is that"real" knowledge is not, 
basically, interdisciplinary, and that scientific knowledge 
is "classified" and "framed" and transmitted, rather than developed 
dialogically. I want my students to stand up to this kind of 
bullying, since it devalues and debases what we do, and falsifies 
the true nature of science.

(Here's a taste: "The linear pattern involved in the manner of 
unfolding of a curriculum macrogenre offers but one way to represent 
the organization of such curriculum activity and, at least for the 
purposes of some curriculum macrogenres, it is not always the best 
one to use. That is because, as I hope to demonstrate in this 
chapter, the linear model indicates only one way of organizing and 
communicating knowledge, when in fact other models are available and 
used." Tautology, anyone?)

A few months ago, when Dr. Evil and Charles Januzzi clashed over 
phonemes, Dr. Evil ended up taking an uncharacteristically 
conservative, even retrograde, position advocating the explicit 
teaching of phonemes. "Everyday", "commonsense" experience includes 
a great deal of yesterday's "science". Without their own scientific 
concepts, my grads are going to be the helpless victims of the 
specialists from the Ministry, the principal, and the latest money-
making "research" gimmicks from the Phonics industry, just as Dr. 
Evil was.

> 2. Do they need the concepts or the (scientific) language to 
describe said concepts?

Concepts don't exist in the real world; they are not material facts, 
or direct experiences, but thoughtful abstractions from experiences. 
We access and share them through words. 

And even words are not enough. The word "probability" means 
something very different when we are using it in an everyday sense 
to talk about the weekend weather than when we are using it to 
discuss the probability of error in discarding the nul hypothesis on 
a grad student's thesis. My students need the latter; they have the 
former.

This is why Tolstoy says, "when the concept is ready, the word 
almost always is."

> 3. Does knowing the language mean they know the concepts?

Certainly not. "Affordance" means something very different in van 
Lier than in the Funk and Wagnall's. Van Lier is actually proposing 
an end to the endless discussions about "input" and "output" (whch 
are also scientific concepts, of course; they are just inaccurate 
ones).

> 4. Does knowing (or needing) mean they understand?

Sorry. I don't understand this question at all. 

Does knowing a concept mean they understand it? It certainly could, 
provided that you mean by "know" the same thing that you mean 
by "understand".

Does needing a concept mean they understand it? If that were true, 
all teaching would be unnecessary.

> 5. Do they then pass on this learning to their students?

Yes, for example, in the case of the scientific concept 
of "diameter" or "arthropod".

>If so, why? 

Because it's part of the elementary school curriculum here. In maths 
they learn what "diameter" is, while in biology they need to learn 
about "arthropods". 

Incidentally, both of these words came from grad students who asked 
me to provide them in English so they could provide them to their 
students. Clearly in this case the concept precedes the acquisition 
of the word. That is one of the differences between first language 
learning and foreign language learning, and I'll talk about that in 
some detail below.

>Do the students need it?

Yes, if they want to go to middle school.

And now Dennis' question.

>What does this have to do with the teaching and learning of foreign 
languages?

Again, I'm treating this as a non-rhetorical question, perhaps 
rather naively. For the moment the question is all I can see. 

Vygotsky believes (and I think I agree) that ALL foreign language 
learning is very similar to the development of scientific concepts. 
By that he means that it proceeds in a highly decontextualized 
manner, often in a way that is backwards with respect to the 
development of everyday concepts. 

In everyday concepts (for example, "daytime") experience precedes 
naming. When we learn scientific concepts (and, unfortunately, a lot 
of foreign language words) we do it often enough without 
experiencing anything. Similarly, in learning our first language, we 
tend to proceed from wholes to parts, from contexts, to texts, to 
utterances to words to phonemes, analyzing only as far as we need 
to. In foreign language learning, we often enough proceed in 
precisely the reverse order, learning our ABCs, and then learning 
lists of words, and then books of grammar rules, and only much later 
language in context. 

There is a less negative, deficit sense in which foreign language 
learning is tied to the learning of scientific concepts, though. 
With foreign language learning, children come to an understanding 
that the language in which they live is not actually the be-all and 
end-all of thought and experience, it is simply one language among 
many. (This is a fact that most linguists are only indistinctly 
aware of; as Halliday points out, they tend to analyze all languages 
as weird forms of English, with tenses and determiners and sprawling 
ragbag categories of adverbs). With this realization, and only with 
this realization, children come to a scientific understanding of 
their first language and indeed of their own thoughts and 
experiences. 

Goethe says "A man who knows no foreign language does not understand 
his first language." Probably had a monolingual English teacher, 
poor guy.

dk1



	


	Group: dogme
	Message: 5674
	From: djn@d...
	Date: So Nov 30, 2003 9:24 

	Subject: Re: Affordance (and other matters)


	One obvious point about tests and testing, of course, is that it is administrators and
employers who like them because they appear to produce meaningful measurements.

I'm pretty sure that just about everyone on this list make a distinction between tests 
foisted on them by their institutions, many of which can be circumvenigated, and public 
examinations which they help their students to pass.

In the 50s I won the Latin prize at my small grammar school because I received top 
marks in the examination., but also because I had been schooled in examination 
technique by a devoted Latin master and his wife who wanted me to pass 'O' level Latin 
so I could go to university. The headmaster, who had a First in Latin and Greek from 
Cambridge, preparing us for the public prize-giving ceremony said to me, knowing I 
really knew no Latin: "Newson. When I give you the Latin prize, I shall laugh inwardly 
like a horse."


Dennis



	


	Group: dogme
	Message: 5675
	From: dhogg_bcn
	Date: Fr Nov 28, 2003 10:10 

	Subject: Re: How dogme works: Congratulations, Diarmuid!


	Still got your job, ain't you, Diarmuid? Consider yourself rewarded.

Let's please not overlook the gravity of Richard's frustrating 
predicament. I certainly would feel very impotent in his shoes, and 
(perhaps, who knows) a little resentful every time I peeked at this 
list and read about the immense liberty that those of us who work in 
the (let's call it) "Free World" of EFL enjoy.

How about we focus on empathising a bit with Richard's weighty 
dilemma, and try to suggest practical ways for him to actually help 
his learners to learn English, as well as jumping through the spiked, 
poisoned hoops that the poor s***-**-******s have to get through?

What say ye? Can anyone rise to that challenge. (I hope & expect the 
answer is going to be Yes, Yes, Yes, Yes, Yes (or words to that 
effect)).

Best regards always,
D.

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> And my students are entered in for IELTS. Last years' students 
(who were not, it has to be said, particularly studious) were 
expected to get within 3.5 and 4.5. Most got over five, some 6 and 
some 6.5.
> 
> Nobody bloody rewarded me though! Should they have?
> 
> Diarmuid
> ----- Original Message ----- 
> From: Richard Cusick 
> To: dogme@yahoogroups.com 
> Sent: Friday, November 28, 2003 6:04 PM
> Subject: Re: [dogme] Re: How dogme works: Congratulations, 
Diarmuid!
> 
> 
> --- dhogg_bcn <dhogg_bcn@h...> wrote:
> 
> > Richard, check out the postings by
> > Dennis, me and 
> > several others last week on this matter; you may
> > find you'll be able 
> > to centre your learners in something similar to the
> > way Diarmuid has 
> > done, without having to put your job on the line.
> > 
> 
> My school gives students the TOEFL test upon
> admittance and payment of fees; their score determines
> their placement in our program. The school also gives
> the TOEFL test to students exiting the program (16
> weeks). These two scores are compared.
> 
> Teachers who effect an overall increase in TOEFL
> scores among their students are rewarded; teachers who
> do not are questioned and perhaps let go if
> improvement is not seen in the next cycle of students.
> 
> Classroom evaluations take place once a cycle (every
> 16 weeks). Diarmuid's method would not go over well at
> all. The school does not believe that learner-centered
> methods increase performance on standardized tests
> such as the TOEFL.
> 
> RC
> 
> __________________________________
> Do you Yahoo!?
> Free Pop-Up Blocker - Get it now
> http://companion.yahoo.com/
> 
> Yahoo! Groups Sponsor 
> 
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> 
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of 
Service. 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5676
	From: dhogg_bcn
	Date: Fr Nov 28, 2003 11:28 

	Subject: What would WE do in Richard''s shoes? A challenge to all 317 of you!


	Hi everybody!

Richard and Rosemary (and probably many others among us) are put 
under unfair pressure to "bring about" an improvement in their 
learners' TOEFL scores. What would we do in their unenviable shoes?

What I'm about to suggest probably isn't very dogme. Forgive I. And 
it might not even be a valid suggestion as to how Richard can improve 
things for his poor learners and for himself. But, for what it's 
worth, here it is...

I looked briefly at a bit of TOEFL publicity material a few years 
ago. I have never had to teach anyone to sit that exam. If I remember 
rightly (I probably don't: forgive I), there are reams of individual, 
decontextualised gapfill sentences which candidates have to complete 
with the correct collocation or whatever. Or is it multiple choice? I 
honestly can't remember: Is TOEFL anything like as ugly as I'm 
painting it? I'm going to assume it is. Please read on.

I am a big fan of the "English Grammar In Use" books, as are all my 
colleagues. Murphy (and the guy who wrote the Advanced one (can't 
remember his name now, and am waytoolazy to look it up) have a gift 
for putting together succinct little gapfill sentences which hit the 
nail right on the head, and then move onto some other nail that they 
succinctly hit on the head, and then move onto (and so on...). My 
only problem with this is that there's no overall context for all the 
meanings to fit into; no sooner has one schema been activated than a 
completely different one must be attended to, shoving the previous 
one out of working memory (which can only hold 6(+/-2) items at a 
time, so Baddeley & Hitch tell us [Baddeley, A.D. & Hitch, G. 
(1974) "Working memory", in G.H. Bower (ed.) the Psychology of 
learning and Motivation, vol.8, Academic Press.]).

Please keep reading; I'm gonna get to the point very soon, I promise.

So, what I do with the wonderful-but-flawed English Grammar In Use 
exercises (and, I believe, what TOEFL teachers could also do in order 
to bring the dull, meaningless one-off sentences alive), is the 
following. 

We do exercise 1 of unit X. Then we go back to the start of unit 1 
and it might say some crazy nonsense like "Although it was difficult 
at first, she soon came ... working for the airline". My learners 
have already filled the gap -five minutes ago- with, say, "TO ENJOY", 
and have confirmed with each other (and me, if they wanted to) that 
it was -ahem- "correct". So, they now revisit that completed 
sentence, and I ask them what an airline is. They know that, of 
course (and if they don't, I give it to them). I ask what work "she" 
does for the airline. I don't rebuke my wonderful learners when they 
tell me "she"'s an air hostess (that, after all, is what their schema 
has instructed them to impose on the situation, so my duty is to 
accept it without challenge, this time around). But I do give them 
the up-to-date lexical item: she's a flight attendant. 

Mmmkay. Then I ask how long "she" has been working for the airline. 
When I did this routine tonight, JuanCarlos instantly informed 
me "three or four years". "Great," I replied. "What makes you infer 
that, JuanCarlos?". He explained his rationale, which I and the 
others nodded was entirely logical. Mmmkay. "So, does she like her 
job?" (they already know this; I´m just displaying a bit for the 
purpose of giving this dialogue a tad of rhythm). "Yes," comes the 
instantaneous, choral reply, "because it says here that she enjoys 
it". Or something. So, WHO is "she"? Give her a name. Regina tonight 
suggested "Clementine". I accepted that and said "Very nice; is that 
a woman's name? It doesn't matter, so let's call her Clementine 
anyhow." What's the name of the airline which Clementine works for? 
Irene shouted out "Iberia" at the same time as JuanCarlos 
said "British Airways". Lovely.

And then, I asked them why we were doing all this? Regina (who 
herself teaches Engish to kids for a living) jumped in and told 
everyone how much sense it makes for "us" (them; not me) to be 
constructing our own histories around what would otherwise be 
meaningless, isolated sentences which we will instantly forget. While 
Regina was explaining all this (in fact, from the moment Regina 
started talking), everyone in the room, including me, was nodding 
her/his head vigourously. We all knew the score. And we were looking 
forward to finding out what contexts we could build around the other 
sentences from exercise 1 of unit X (in fact, now that I come to 
think of it, "Clementine the flight attendant" is in unit 38 of the 
Advanced Grammar in Use book, if any of you want to check her out).

So, I told them to go through the rest of exercise 1, revisiting the 
(hitherto meaningless) information that they had already 
superficially looked at in terms of FORM, but this time, lending the 
sentences some MEANING.

Then I just sat back and enjoyed hearing the stream of laughter that 
ensued as my learners took those sentences and brought them to life, 
accessing appropriate schemata and running with the ball until they 
felt ready to move on to the next one.

So, question: could this approach be applied to TOEFL-training? Isn't 
there a (far, far) better chance of Richard's students improving 
their TOEFL score (and of Richard keeping his job) if Richard trains 
them to wring meaning out of the line-items which appear in the TOEFL 
tests which he would have otherwise to trudge through with them? 

(In terms of empirical evidence for improved retension of linguistic 
items which have been processed on several "levels of analysis", see 
Craik & Lockhart [Craik, FIM & Lockhart, RS (1972) "Levels of 
processing: a framework for memory research" *Journal of Verbal 
Learning and Verbal Behaviour, 11*, 671-684]is the reference to quote 
to your audiences when you announce this idea at your next 
international conference, Doc Evil, Jay, Jenny, David K, or whoever 
else might want to develop what I've outlined here).

Thanks for having the patience to read all-the-way to the end, 
(assuming that's what you've done!). 

I really hope some of this has been helpful to someone. I promise you 
that my learners revelled in it. And we stayed in class until 7 
minutes past ten tonight, whereupon I had to interrupt them and ask 
them if they don't mind continuing next week because I've gotta get 
my bus. Whereupon they all looked at their watches and gasped that 
we'd gone over time. Again. Lovely.

Best regards always,
D.



	


	Group: dogme
	Message: 5677
	From: DAVID HOGG
	Date: Fr Nov 28, 2003 11:38 

	Subject: Re: What do YOU believe? (Was Re: How dogme works: Congr...)


	Thanks for your frankness and candour, Richard.

Your anxiety is perceptible. I don't think I'm alone on this list in what 
I'm about to say, and I don't think I'm alone in eagerly wanting to hear the 
answer:

I don't really give a stuff what lame twaddle your superiors are willing to 
believe: what do YOU believe, Richard? Do tell.

Best regards always,
D.

>From: Richard Cusick <rcusickjr@y...>
>Reply-To: dogme@yahoogroups.com
>To: dogme@yahoogroups.com
>Subject: Re: [dogme] Re: How dogme works: Congratulations, Diarmuid!
>Date: Fri, 28 Nov 2003 10:04:43 -0800 (PST)
>
>--- dhogg_bcn <dhogg_bcn@h...> wrote:
>
> > Richard, check out the postings by
> > Dennis, me and
> > several others last week on this matter; you may
> > find you'll be able
> > to centre your learners in something similar to the
> > way Diarmuid has
> > done, without having to put your job on the line.
> >
>
>My school gives students the TOEFL test upon
>admittance and payment of fees; their score determines
>their placement in our program. The school also gives
>the TOEFL test to students exiting the program (16
>weeks). These two scores are compared.
>
>Teachers who effect an overall increase in TOEFL
>scores among their students are rewarded; teachers who
>do not are questioned and perhaps let go if
>improvement is not seen in the next cycle of students.
>
>Classroom evaluations take place once a cycle (every
>16 weeks). Diarmuid's method would not go over well at
>all. The school does not believe that learner-centered
>methods increase performance on standardized tests
>such as the TOEFL.
>
>RC
>
>__________________________________
>Do you Yahoo!?
>Free Pop-Up Blocker - Get it now
>http://companion.yahoo.com/

_________________________________________________________________
MSN Amor: busca tu ½ naranja http://latino.msn.com/autos/


	


	Group: dogme
	Message: 5678
	From: dhogg_bcn
	Date: Sa Nov 29, 2003 12:09 

	Subject: Mustard after dinner (Was Re: still lost in space)


	Wow, Zosia.

You've sure got a lot of hot mustard to get off your chest.

I quite like your idea of eliciting grades. I do that myself. But I 
ask my learners to give me a rough-estimate of their grade, based on 
the "right" answers they got (WITHOUT actually counting them) in the 
test that their peers have just helped them mark (and which those 
same peers had put together the previous week - see my posting last 
week on this matter). And I specifically prohibit any grade lower 
than 50% because that would be a "failing grade" by my DoS's 
standard; I point out to them that all of them are passing the course 
in my opinion and that if their exam result doesn't reflect that fact 
then they should amend it according to their own perception of the 
progress they are making. (I know I said all this last week. 
Apologies. I'll say something newish in the next paragraph).

So, mustard after dinner. What a lovely expression. Thanks for giving 
it to English. I hope it catches on; I expect it will. I'll certainly 
give it all my support. A few years ago I became enchanted by the 
Spanish equivalent of "What's up, dude" (¿Qué tal tío?) and I tried 
to import it to English. For a while I was greeting allandsundry 
with "What such, uncle?". It didn't catch on, of course. I 
reckon "mustard after dinner"'s chances are a good tad solider, 
though. English really needs that expression, I feel.

Anyhow, anyhow. Anyhow, "Lies, damned lies". Twain's words never fail 
to ring true. And Geoffrey Streatfield's lesser-quoted words are also 
relevant here: "Facts speak louder than statistics". I, personally, 
would question the sanity of anybody who is going to revamp an 
educational program based on statistical "evidence", when there are 
some perfectly qualifiable, observable facts available to anyone who 
wants to contemplate the "potential" validity of dogme and/or other 
learner-centred approaches to teaching. I'm glad I'm not alone in 
that respect, otherwise I might've ended up convincing myself that I 
am the insane one, statistically speaking.

Best regards always,
D.

--- In dogme@yahoogroups.com, "zosia grudzinska" <zosia_g@w...> wrote:
> Jenny wrote:
> > Does anyone know if there are statistics regarding the percentage 
of
> > English language teaching that goes on in primary and
> > secondary school classrooms around the world, as compared to in
> > private language schools or at tertiary level?
> 
> Honestly, Jenny - I don't see in what way statistics are relevant 
to the
> issue of dogme in a regulated-state-school environment as that's 
what you
> seem to have in mind. The way I see it there are problems inimical 
to both
> set-ups: different ones for the public education - children are 
forced to
> take up courses they would in all probability shun if allowed to 
choose and
> the ubiqitous marks not as the tool for evaluation but an infamous
> stick-and-carrot device - these two are the main gripes when I teach
> day-school. But in the private sector there are inquisitive and 
fossilised
> DoS and spoilt kids asking for the moon on behalf of the money 
their parents
> have coughed up.
> 
> > My question is, can dogme work in such situations
> 
> I have been "doing dogme" without knowing it for some time before 
joining
> the list, and while not all lessons are necessarily pure dogme, 
there's a
> lot of it - isn't it inevitable when you treat students as equal 
human
> entities not objects to be manipulated on an educationary-
transmission
> machine? We spend some time at the beginning of every term 
deciding - first
> roughly on the form of our time together, whether we want songs, 
debates,
> drama or just plain talking... and being kids, they like songs, 
debates and
> drama so we have them quite often and you might call it "non-dogme" 
insofar
> that it is pre-planned but "dogme" insofar as there are virtually no
> resources others than the song itself... then there's a lot of 
negotiating
> various details and what-nots, that's class time dogme, isn't it? 
and
> sometimes we have something planned but we spend time doing 
something else
> which just came up or is more urgent... and it is possible. But we 
don't
> have anything like the horrifyhing procedure of submitting books 
which you
> mentioned so my working world could be paradise! I managed largely 
to get
> away from the trap of teaching and learning for the sake of marks; 
the
> students tell me what mark they want and I write it in the 
register. There
> are cases when a student asks for a mark which is clearly "above his
> standrad" - meaning exactly what, I wonder? perhaps the "expected 
language
> level" as described by the national curriculum as the obligatory 
minimum at
> the given form... or the overall level of motivation... and when I 
just feel
> that going along with the demand would be a farce then I 
negotiate. There
> was a girl whose general attitude to school was "I just want to be 
a singer
> so leave me alone, but I don't know why teachers hate me and they 
must hate
> me because I always get low marks..." - she came to me once asking 
for an
> equivalent of A plus and justifying her wish is this way: "For me 
with my
> lack of academic aptitude every achievement is like an A plus"... 
and I was
> sort of taken up with her line of reasoning so I agreed. The next 
semester
> she stood up in the middle of the class when students were telling 
me what
> grades they wanted for the end-of-year and said that she wanted to 
be graded
> according to her work because "the previous semester experience was 
awfully
> de-motivating and she understood she had to have some kind of a 
whip over
> her head" - the "have to" was used in a "want to" mode. 
Surprising, but
> true.
> And I somehow get away with it because the results are there and, 
what's
> more (thank God!) we have no "final exam" threat hanging over our 
heads, not
> in the primary and gymnasium level. But I have private lessons with
> secondary students who want prep work for their "matura" (the 
official
> secondary exit exam in Poland, kind of A-levels stuff) and they 
come to me
> because as they say the syllabus-limited teaching they get at 
school does
> not make them confident that they will face the requirements.
> but that's quite another story...
> Zosia



	


	Group: dogme
	Message: 5679
	From: djn@d...
	Date: So Nov 30, 2003 9:46 

	Subject: Re: Re: How dogme works: Congratulations, Diarmuid!


	Zosia,

I think you must be pulling our legs when you suggest we could just jump into cars and 
drive off without having been taught how to drive.

And while I always hated being an examiner and fought several battles against the 
introduction of various kinds of tests at the university where I taught, I do think it is only 
fair to look at up-to-date information about IELTS and other well-known examinations.

I was just trained as an IELTS oral examiner (though I hope I'll never have to be one) 
and was impressed by the serious and professional nature of the training. I think a 
widespread problem might be less the examinations themselves than the habit of many 
teachers to restrict their teaching to preparation for examinations.

I reckon a learner who had been exposed to a teacher doing it the dogme way would do 
pretty well in the IELTS oral examination.


Dennis



	


	Group: dogme
	Message: 5680
	From: profshaun36
	Date: So Nov 30, 2003 10:46 

	Subject: Affordance again


	Is is that this dogme discussion group affords the discussion of 
TOEFL, Latin and which is the best on line dictionary?
Which seemed to me a long way from Dogme.
Maybe the discussion never got to affordance and what it means in the 
classroom becuase doesn´t have anything that directly do to influence 
it and our learners. Being more aware that that everything inside and 
outside us affects the language people use is certainly far more 
holistic than input affecting output.
Shaun



	


	Group: dogme
	Message: 5681
	From: profshaun36
	Date: So Nov 30, 2003 11:04 

	Subject: IELTS the teachers side


	The thing about IELTS which maybe seen as good by some,is it is a 
type of diagnostic exam.

But how can an examiner speak to someone for 15 minutes and access 
two pieces of a student´s written work, Then check how they are on 
the skimming and scanning technique and them see what they understood 
from an unauthentic listening test (this could be done by a computer).
Thank good there is no discreet item grammar /vocab section.

The funniest thing for some of use who teach IELTS and don´t examine 
(Dar) is getting a students who is probably around level 3.5/4 as the 
exam might say. Giving them lots practice in exam techniques and 
seeing the examiner give the student a mark of 6 (or even more).

I wonder when the examiner sits face to face with a candidate if they 
have the heart to fail someone whose whole professional life could 
depend on getting a 6 or not. They are only human of course.

Oh and another thing. I´d like to know do some examiners believe a 
students who says they have studied English for so many years, is at 
a certain level at a school, done other cambridge exams or work and 
use English everyday? They may not be lying but can minipulate the 
truth in order to influence the examiner because this is one concrete 
way of clearly inluencing their score. By telling the examiner what 
their level is at the start of the speaking test naturally has the 
examiner putting the person at a level and then working from their.

It is all probably because there will never be an exam which will see 
the person as a whole just numbers

Shaun



	


	Group: dogme
	Message: 5682
	From: profshaun36
	Date: So Nov 30, 2003 11:26 

	Subject: Going into someone another class


	As I live like so many people inside our own classes and can do 
whatever we want when the door is closed, it is sometimes nice to 
substitute, not just for the extra money, but to see what others are 
doing.
In my school, we always get the class planned by the teacher who 
can´t be present, all lovely written with page numbers to turn to and 
handouts all ready photocopied.The aims clealy stated and how each 
activity is timed.

This happened to me once again last week and once again I groaned as 
I ready the plan, opened the book, put everything inside the teacher 
had given and closed it again. Then left it in the staffroom.

The main aim was WILL (predidiction) the pre-intermediate students 
had just covered the differents between shall and will. Are they that 
similar to be compared I asked myself?

After 30 minutes of talking about us our families, holidays, were we 
were from, football teams, jobs etc I though I should actually do 
something with will unless the teacher could get a bit angry that her 
semestre plan had already become a mess from me not 
actually "teaching" them anything.
I asked them what they though will happen next year, in their lives, 
the life of the country and everything. It was sometimes impossible 
to get them to USE will. "Going to" came up, "would 
like", "could", "may", "might" as they spoke, queried, asked, 
discussed what they had saide, maid their own rules up for this 
languages use.
We had loads of vocab on the board as they came up with words some 
knew and others different and some I though might help them during 
the discussion. Pronuciation wa dealt with as and when it was needed.
We found so much about each other and wouldn´t have notice the time 
if there haddn´t ben a clock on the wall (I think they should take 
them all down).

It is impossible to even teach the things we are supposed to when we 
are open to students. Not teaching and listening means and responding 
naturally means we are exposed to treating them as humans and giving 
them more opportunities to use and discuss language than we would if 
we taught. My main dogme moto is don´t TEACH.

Oh, I told the teacher what I did with the class and she laughed and 
said OK. She didn´t know what to make of it but was just happy that 
she didn´t have to teach the class as she had more important plans at 
the time. I hope the students see a difference that can help them.



	


	Group: dogme
	Message: 5683
	From: djn@d...
	Date: So Nov 30, 2003 2:00 

	Subject: Re: Affordance again


	Shaun,

You forgot to mention parrots. 

(1) "Affordance" is just a bit of in-jargon as far as I am concerned - like "boarding" or 
"scaffolding" and jargo is used, partly, like acronyms, as a way of quickly referring to 
something.

(2) I wasn't writing about Latin, I mentioned it in an anecdote that was retold to drive 
home the point that passing a language examination isn't the same as learning the 
language. I would have thought that was obvious.

(3) This list is some kind of community. Behind the messages are real people.We've 
even been known to recommend novels, Shaun. Be warned.



Dennis



	


	Group: dogme
	Message: 5684
	From: djn@d...
	Date: So Nov 30, 2003 2:00 

	Subject: Re: IELTS the teachers side


	Shaun asks, a propos IELTS examinations:

"But how can an examiner speak to someone for 15 minutes and access 
two pieces of a student´s written work?"

(1) Assessing the speaking and the writing are done quite separately and not 
necessarily by the same person - usually not on the same day, either.

(2) There is very intensive training (only of people with the requisite qualifications and 
teaching experience) - separate training for each examination. This training consists of 
a one or two two-day intensive course preceded by extensive reading and the watching 
and assessing of training videos (for oral examinations) and the assessing of endless 
written scripts for the other examination both before and after the intensive training 
course.

You can only become an IELTS examiner when you manage to give your trial tests the 
same score as has been given by a special group of experienced senior examiners.

An examiner's authorization only lasts for two years (and must then be renewed) and all 
examiners are required to attend a standardizing meeting one a year.

As I keep on saying, I dislike examinations for all kinds of reasons, but I do think it is up 
to teachers to examine up-to-date versions of given examiantions before knocking 
them.


Dennis



	


	Group: dogme
	Message: 5685
	From: midill@a...
	Date: So Nov 30, 2003 10:12 

	Subject: Re: What would WE do in Richard''s shoes? A challenge to all 317 of you!


	I use Grammar in Context with my students. It does an admirable job of 
bringing life to grammar nuggets And when it falls short, my students keep the 
ball rolling with their own take on the possible variant scenarios for the text. 

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5686
	From: Adrian Tennant
	Date: So Nov 30, 2003 4:31 

	Subject: Re: Going into someone another class


	profshaun36 wrote:

> The main aim was WILL (predidiction) the pre-intermediate students ... I
asked them what they though will happen next year, in their lives, the life
of the country and everything. It was sometimes impossible to get them to
USE will. "Going to" came up, "would like", "could", "may", "might" as they
spoke ...

Well, there's a surprise, not. Look at the context, think of how the
language is used, and it's no surprise they didn't use 'Will'.
A Dogme lesson using situations/contexts where the language would be used
would probably have resulted in 'Will' coming up a lot.

Dr Evil



	


	Group: dogme
	Message: 5687
	From: Robert M. Haines
	Date: So Nov 30, 2003 10:25 

	Subject: Developmentally enabled


	This is a link to seledted readings from The Centre for English Teacher Training at EÖTVÖS LORÁND UNIVERSITY and edited by Szesztay Margit and Christopher Ryan in 1994.

You might find them interesting and useful. I have yet to read them myself but the following caught my eye:

Table of Contents

PART A page

SECTION 1: INTRODUCTION

Between the people in the classroom 8

by Earl Stevick

SECTION 2: TEXTBOOKS AND SYLLABUSES

Are textbooks symptoms of a disease? 14

by Robert O'Neill

Throwing out the textbook 1 18

by Ana Coll and Luis Fernandez

Teacher or syllabus designer? 22

by Pilar Romera

Here's the link: http://www.btk.elte.hu/cett/DOWNEX/Jed2.doc

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5688
	From: Wendy Hellekson
	Date: Mo Dez 01, 2003 2:18 

	Subject: But... What to do?


	Dear Everybody,

I have just discovered this discussion forum and I only
have one question....

What activities can I do in my classes? 

Wendy Hellekson
Master's Student and true believer. 

______________________________________________________________________ 
Post your free ad now! http://personals.yahoo.ca


	


	Group: dogme
	Message: 5689
	From: Tom Topham
	Date: Mo Dez 01, 2003 3:33 

	Subject: Re: But... What to do?


	>
>What activities can I do in my classes?
>
>Wendy Hellekson
>Master's Student and true believer.
>

Dear Wendy,

If you are the teacher, you can do any activities in the classroom that you 
like, within the limits set by your school administration.

Tom Topham,
Stating the obvious since 1968

_________________________________________________________________
Protect your PC - get McAfee.com VirusScan Online 
http://clinic.mcafee.com/clinic/ibuy/campaign.asp?cid=3963


	


	Group: dogme
	Message: 5690
	From: dhogg_bcn
	Date: Mo Dez 01, 2003 4:37 

	Subject: Re: But... What to do? Here''s what to do!


	Welcome, Wendy!

Please forgive Tom. I'm sure his intention was not to alienate or 
belittle you. We all have a bad day from time to time.

And anyway, as Eleanor Roosevelt used to say, "No one [not even 
someome who's been stating the obvious since 1968] can make you feel 
inferior without your consent." So, welcome, Wendy.

I am new here myself. I think some of the (wonderful) long-timers on 
this list are losing their patience somewhat with folks like you and 
me who come to dogme with only the slightest idea (or worse) of what 
it is all about. And I can sympathise with them. So recently I've 
been trying to find time to read through the archives. I've read some 
of the very early postings, from March 2000. Sometime this week I 
plan to find out how Dr.Evil got his name (between 500 & 600, I'm 
reliably informed). And over the next few weeks I intend to spend 
some time trawling the 5.6k messages trying to get a flavour for all 
the fascinating stuff I've been missing. Anything less would be to be 
complacent in my ignorance. 

So, Wendy, if you're looking for ideas as to what you can do in your 
class, my advice is NOT to directly ask for it here (unless you're 
gonna be a lot more specific than you have been so far), but rather 
to make the effort to dig out the treasure for yourself. Even if you 
just look through the messages that have popped up in the last 
several weeks, you'll find plenty of lively discussions about 
techniques and methods. And if you're interested in getting an 
overview of what dogme "is", that is covered in the first couple of 
dozen postings on the archives, as well as having come up in postings 
of the last week or two.

I really hope some of what I've had to say has been helpful to you 
Wendy.

Best regards always,
Dave
(Trying not to alienate newcomers since 1969).

--- In dogme@yahoogroups.com, "Tom Topham" <tom_topham@h...> wrote:
> 
> 
> 
> >
> >What activities can I do in my classes?
> >
> >Wendy Hellekson
> >Master's Student and true believer.
> >
> 
> Dear Wendy,
> 
> If you are the teacher, you can do any activities in the classroom 
that you 
> like, within the limits set by your school administration.
> 
> Tom Topham,
> Stating the obvious since 1968
> 
> _________________________________________________________________
> Protect your PC - get McAfee.com VirusScan Online 
> http://clinic.mcafee.com/clinic/ibuy/campaign.asp?cid=3963


	


	Group: dogme
	Message: 5691
	From: David Kellogg
	Date: Mo Dez 01, 2003 6:22 

	Subject: Not Formalism But "Contentism"


	Dennis:

Sorry--I just realized that I answered the wrong question. You 
weren't asking about scientific concepts at all--you wanted to know 
what I'm doing with Conversation Analysis and if it's doing any 
good.

Well, first of all, I don't think what I do is really CA--that was 
Scott's take on it. To me CA is a form of structuralism, and what I 
do is a form of "contentism". 

Not conversation as a machine for establishing membership categories 
(see the early dogme posts about Membership Devices) but rather 
content as an affordance for teaching talk, in which membership 
categories and language were fluid and even reversible in the 
interests of pursuing content.

Some background. There are two ways of teaching teacher talk here in 
Korea. First of all, the classroom phrase books. You know, "Starting 
the class", "Keeping discipline", etc.

Secondly, the dialogue in the teacher's guide. You know, "Good 
morning everybody" "Good morning teacher" "Minsu, will you please 
take the role?" etc.

Both of them treat teacher talk as a TEXT--that is, as a set of 
sentences which is more or less closed, and which maps more or less 
neatly to various things that teachers do in the classroom: songs, 
chants, dialogues, "listenings", etc. 

(To the tune of "Here we go round the mulberry bush): "This is the 
way we teach a song, teach a song, teach a song, this is the way we 
teach a song, early in the morning!"

This way of teaching teacher talk doesn't work, because my excellent 
colleague Professor Yi Wonkey and his stable of creative primary 
teachers basically overthrew the old commercial textbooks, replacing 
them with a single slim volume subsidized by the state, more than 
half of which are GAMES.

It's simply not possible to say "This is the way we teach a game!" 
The way in which games are taught really depends on the content of 
the game. For that matter, the same thing was always true (or should 
have been) of all the other things we do, from "listenings", to 
dialogues, to chants and even songs.

So Professor Yi asked me to come up with some way of teaching the 
teacher talk (or better, the "teaching talk") that went with games. 
And I came up with the idea of treating the game and even the whole 
classroom as a kind of three dimensional discursive space.

Along one axis, we have INTERACTIONAL FORMAT: T-T, T-S, S-T, S-S.

Along another, we have TOPIC, roughly from "here and now" topics 
like weather and things we can all see and hear, to "there and then" 
topics" like life outside the classroom, far into the past or 
future, and even in the nether reaches of the imagination.

Along the last access only do we have something that looks like 
grammar. It looks like grammar, but it isn't really. 

A question like "Did you have a good weekend?" places a lot of the 
burden of grammar on the asker, and very little on the answerer. 
Questions like "Did you go home or stay at school?" "Did you go 
anywhere?" "Where did you go?" "Tell me about it" place greater and 
greater demands on the answerer and less and less demand on the 
asker, because less and less of the answer is determined by the 
question. 

In other words, there are more degrees of discourse freedom allowed 
in answering. This means less interactional support. Less ability to 
slot lexis into the grammatical frame offered. Fewer "drop down 
menus" to choose from ("Did you go home, or stay at school?") More 
variation and less repetition of material contained in the question.

So you can see that all three directions allow the teacher 
flexibility in a way that the old phrase books and dialogues didn't. 
The teacher can increase difficulty along one dimension (say, ask 
the children to answer instead of just listen, or ask them to work 
in pairs instead of T-s) and compensate by decreasing it in other 
dimensions (e.g. using "here and now" topics instead of "there and 
then" ones, or using questions with lower degrees of freedom instad 
of more open questions). 

Is it Conversation Analysis? I don't really think so, although I 
agree that the third axis, degrees of freedom, owes something to the 
notion of "tying rules", and of course like any model it can become 
quite mechanical if not used flexibly. 

I wasn't consciously working from any particular theory when I wrote 
it; I had Professor Yi Wonkey's games in mind. Now when I re-read 
it, I realize there is a fair amount of Halliday in it, with the 
three axes corresponding very roughly to Jakobson/Hallliday's 
interpersonal, ideational, and poetic/textual metafunctions, but I 
wasn't reading either at the time. If anything, I thought I was 
trying to define in real classroom data terms what the degrees of 
difficulty implied by the zone of proximal development might look 
like.

Has it done anything for the teaching and learning of foreign 
languages? I have no idea, and I don't even know what would 
constitute proof for me. 

The other day one of my colleagues who is using the Teacher Talk 
stuff I wrote said that her student said she felt terribly lucky to 
be at this university, because no other universities had an approach 
to classroom language that actually starts and ends with classrooms 
and not with language.

This sort of thing makes my day, of course, but I am too skeptically 
minded to take it as a more than a satisfied consumer testimonial; 
after all, Donizetti's "elixir of love" works too, but not for the 
reasons the naive Nemorino supposes.

dk1



	


	Group: dogme
	Message: 5692
	From: Diarmuid Fogarty
	Date: Mo Dez 01, 2003 6:28 

	Subject: Try this


	I don't think Tom is trying to alienate anybody. I think he's making a valid point in a rather cheeky way, which may be why he sometimes goes by the moniker Grumpy Tom. And I can't understand why there have been posts recently that say that "old timers" are getting sick of newcomers. Mindful of the theory that says that if you repeat it enough times, someone will believe it, I'd ask people to try and make less inferences and request more clarification. If Eleanor Roosevelt said that nobody should belittle you without your permission, I would add, neither should they apologise on your behalf without your permission.

As for what to do, Wendy...David H is right. The best thing you could do is spend some time reading what has gone before on this list. It will give you a better understanding of how dogme has evolved (or regressed, depending on your opinion), plus there are some great posts somewhere back there in the archives. It may take you some time (I joined the list when the archives were considerably smaller and it took me over two weeks to read what was in them), but it'll be worth it, whether or not you decide to stay here.

As for what to do in your classroom, there is a reluctance to preach here. Dogme is a local solution and will take the form you and your learners find most convenient. Any activity that allows language to emerge from the students (helped by you) would be in keeping with the idea behind dogme. This can be just having a conversation, supplying required language as and when required, capturing that language in some kind of text form (I write reports of what went on in my classes, another colleague, Jay, records his classes) and using these texts to focus on what has been said, what could have been said, what should have been said etc. 

Don't sweat about following any prescribed order. There is nothing to indicate that it is at all beneficial (he wrote sweepingly). Don't sweat about teaching something to lower levels that you would once have done only with upper levels. If it's needed, make it available. Don't sweat about teaching at all. Make learning the centre of the classroom focus. (NB the gerund form there...as far as I'm concerned, dogme is a learning-centred pedagogy as opposed to a teacher or a learner-centred one. This does away with the artificial distinction between teacher and learner which is based solely on the fact that the teacher knows more about the target language than the learner. This may be seen as the be-all-and-end-all by some colleagues, but the truth is that there is a lot more going on in a language classroom than the study of language...at least, imho). 

Finally, to get away from the idea that dogme is really a methodology to be followed or a theory to be tested, you really *do* need to plough through the archives. There are some posts there that are heavy-going, others that are light in the extreme. Not all of them will be worth reading and some of them will be real eye-openers. You could also visit www.teaching-unplugged.com which you might have been unaware of. Happy reading!

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5693
	From: Richard Cusick
	Date: Mo Dez 01, 2003 6:44 

	Subject: Re: Affordance (and other matters)


	--- djn@d... wrote:
> One obvious point about tests and testing, of
> course, is that it is administrators and
> employers who like them because they appear to
> produce meaningful measurements.
> 

Oh, but some tests do produce meaningful measurements.
It's just not always what the test-taker thinks he's
being measured for.


> 
> In the 50s I won the Latin prize at my small grammar
> school because I received top 
> marks in the examination., but also because I had
> been schooled in examination 
> technique by a devoted Latin master and his wife who
> wanted me to pass 'O' level Latin 
> so I could go to university. The headmaster, who had
> a First in Latin and Greek from 
> Cambridge, preparing us for the public prize-giving
> ceremony said to me, knowing I 
> really knew no Latin: "Newson. When I give you the
> Latin prize, I shall laugh inwardly 
> like a horse."
> 

I hope you have had the last laugh. Outwardly.

RC

__________________________________
Do you Yahoo!?
Free Pop-Up Blocker - Get it now
http://companion.yahoo.com/


	


	Group: dogme
	Message: 5694
	From: dhogg_bcn
	Date: Mo Dez 01, 2003 6:56 

	Subject: Re: Try this


	Hi Diarmuid!

Oh dear! I've left myself open to misunderstanding. Again! Forgive I.

[This may be (in fact, probably is) of no interest whatsoever to 
anyone except Diarmuid, so please don't feel obliged to read on.]

You and I are in agreement, Diarmuid, that WE don't think Tom is 
trying to alienate anybody. I believe I avoided the necessity of any 
such inferrence in the words I carefully chose. Nonetheless, you made 
that inferrence anyhow. Such is life; such is langugage. You and I 
agree that he was making a valid point, and we also agree that he was 
doing so somewhat cheekily.

Eleanor Roosevelt said nothing -to my knowledge- about whether 
people "should belittle" other people. My quote was, I believe, 
faithful to her important original words: she pointed out that "no 
one *can* belittle you..." [my italics]. I think the difference is 
clear: she was applying intrinsic modality, rather than extrinsic.

And here's another point that you and I agree on, Diarmuid: nobody 
should apologise on anybody's behalf without their permission. No 
fair-minded person could argue about that, surely? So, let's not. 

I'm too busy apologising for my own shortcomings most of the time to 
start being a proxy apologiser for anyone else. Haven't done it; 
won't do it. (And if you're picking up something to the contrary in 
the message I posted in response to Wendy's & Tom's, then that's your 
own inferrence, which is fine; just let's recognise that there was 
nothing bottom-up about proxy-apologising. In fairness, I was just 
being grumpily cheeky. Or something.).

Best regards always,
D.

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> I don't think Tom is trying to alienate anybody. I think he's 
making a valid point in a rather cheeky way, which may be why he 
sometimes goes by the moniker Grumpy Tom. And I can't understand why 
there have been posts recently that say that "old timers" are getting 
sick of newcomers. Mindful of the theory that says that if you repeat 
it enough times, someone will believe it, I'd ask people to try and 
make less inferences and request more clarification. If Eleanor 
Roosevelt said that nobody should belittle you without your 
permission, I would add, neither should they apologise on your behalf 
without your permission.
> 
> As for what to do, Wendy...David H is right. The best thing you 
could do is spend some time reading what has gone before on this 
list. It will give you a better understanding of how dogme has 
evolved (or regressed, depending on your opinion), plus there are 
some great posts somewhere back there in the archives. It may take 
you some time (I joined the list when the archives were considerably 
smaller and it took me over two weeks to read what was in them), but 
it'll be worth it, whether or not you decide to stay here.
> 
> As for what to do in your classroom, there is a reluctance to 
preach here. Dogme is a local solution and will take the form you and 
your learners find most convenient. Any activity that allows language 
to emerge from the students (helped by you) would be in keeping with 
the idea behind dogme. This can be just having a conversation, 
supplying required language as and when required, capturing that 
language in some kind of text form (I write reports of what went on 
in my classes, another colleague, Jay, records his classes) and using 
these texts to focus on what has been said, what could have been 
said, what should have been said etc. 
> 
> Don't sweat about following any prescribed order. There is nothing 
to indicate that it is at all beneficial (he wrote sweepingly). Don't 
sweat about teaching something to lower levels that you would once 
have done only with upper levels. If it's needed, make it available. 
Don't sweat about teaching at all. Make learning the centre of the 
classroom focus. (NB the gerund form there...as far as I'm concerned, 
dogme is a learning-centred pedagogy as opposed to a teacher or a 
learner-centred one. This does away with the artificial distinction 
between teacher and learner which is based solely on the fact that 
the teacher knows more about the target language than the learner. 
This may be seen as the be-all-and-end-all by some colleagues, but 
the truth is that there is a lot more going on in a language 
classroom than the study of language...at least, imho). 
> 
> Finally, to get away from the idea that dogme is really a 
methodology to be followed or a theory to be tested, you really *do* 
need to plough through the archives. There are some posts there that 
are heavy-going, others that are light in the extreme. Not all of 
them will be worth reading and some of them will be real eye-openers. 
You could also visit www.teaching-unplugged.com which you might have 
been unaware of. Happy reading!
> 
> Diarmuid
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5695
	From: djn@d...
	Date: Mo Dez 01, 2003 8:07 

	Subject: Re: Not Formalism But "Contentism"


	David,

....messages that pass......

Doesn't it always happen? I'd no longer written to say you hadn't really answered the 
question I asked, when you answered it!

Thanks for that. Your answer to Dr. Evil and now this one have given me a much 
clearer idea than I had before of some of the work you have done are are doing.

I'm not really as anti-theory etc. as I sound, you know. Partly I'm on the defensive after 
a quarter of a century of subjection to the totally misconceived, tenth-rate so-called 
"scientific approach" in Germany, and partly it's just the way I write - all those 
monosyllables. :-))


Best wishes


Dennis



	


	Group: dogme
	Message: 5696
	From: djn@d...
	Date: Mo Dez 01, 2003 8:07 

	Subject: Newcomers (Was: : Try this)


	Dear powers-that-be, dear all,

Do you think that the dogme list needs a new automatic message to be sent out to all 
newcomers explaining pithily what dogme is and isn't about and suggesting that they 
lurk for a couple of weeks browsing through the archives or reading certain 
recommended messages as a preparation for joining in?

Just a suggestion posing as a question.



Dennis



	


	Group: dogme
	Message: 5697
	From: Adrian Tennant
	Date: Mo Dez 01, 2003 8:13 

	Subject: Re: Re: But... What to do? Here''s what to do!


	David,

Thanks for a well worded reply to Wendy.

One other suggestion, until Dennis et al manage to get the compendium up and
running try looking at www.teaching-unplugged.com This was the sister site
set up by Scott. Unfortunately, he lacked time to keep it updated, but there
are some early suggestions for activities etc. Of course, there is so much
more but .... it's a starting point.

Dr E



	


	Group: dogme
	Message: 5698
	From: Adrian Tennant
	Date: Mo Dez 01, 2003 8:19 

	Subject: Re: Re: Scientific concepts


	Hi dk,

Thanks for a very thorough (and clear) response. I'd have to agree with much
of what you wrote.

However, it was probably my fault but when you first wrote "Scientific
concepts" I had thought it was simply another way of saying jargon. I am
still unsure whether it is always necessary to have terminology, whatever
the field.

Anyway, once again thanks for a coherent response.

Dr E



	


	Group: dogme
	Message: 5699
	From: tom_topham
	Date: Mo Dez 01, 2003 8:54 

	Subject: Re: But... clarification


	Dear Wendy,

If you are indeed an eager and wide-eyed neophyte to dogme and the
Internet, my warmest welcome and apologies for sounding brusque.

You see, on the Internet there are people called "trolls", who
purposefully write in a way to provoke a reaction, who don't really
care about the discussion, but just want to get a rise out of the
audience. Given that you call yourself a "Masters student and true
believer" I immediately took you for such a troll. Who would call
themselves a "true believer" without having some basic understanding
about what they believed in? Or perhaps you are a "true believer" in
something else (Jainism? the powers of telepathy? the Monarchy? the
mind reels) - but if so, then the line doesn't fit well for your first
message on this group list unless you provide some clarification. Who
would be studying for a Masters degree but would post such a short and
decontextualised introductory message to a group of new colleagues,
prior to researching in some rudimentary way the topics under discussion?

Still scratching my head about this one,

Grumpy Tom

PS I would like to give my "YES" vote for Dennis' suggestion about an
automatic introductory message, so I don't have to come off as any
more grumpy than absolutely necessary. For what it's worth, I love
children and animals.



	


	Group: dogme
	Message: 5700
	From: willmcculloch
	Date: Mo Dez 01, 2003 11:34 

	Subject: L1, L2, L37 – and changing times/opportunities/methods.


	Times change - but the language development process basically 
remains the same. It involves being exposed to new words, getting to 
understand them, connecting them to other words – and, after a 
period of practice, being able to use them fluently and correctly in 
a variety of ways to communicate with others. This process applies 
to L1, L2 and L37 (my postcode in Liverpool ha ha).

Only a few years ago the world was a relatively huge place full of 
unknown quantities and qualities. Most people didn't have the 
chance to travel much ( a lot of people from Liverpool never even 
made it as far as London) - and the vast majority of conversations 
could only be with people who spoke "their language". Opportunities 
to learn a new language – and work abroad - were very limited when 
compared to today. There was a much smaller pool of available 
teachers and a far smaller selection of good resources. The 
incentive to learn a foreign language was low for a lot of people.

Language teachers, faced with these circumstances, might be forgiven 
for designing structured courses that force fed often unwilling 
students with a large spoon - full of something that might not 
appeal to their own individual taste buds. It's (almost) forgiveable 
that so much time has traditionally been devoted to early L1 
explanations of L2 grammar structures. After all, the mechanical 
method of teaching and testing grammar has produced (almost) 
acceptable and (reasonably) rapid results most of the time.

Fortunately though, teachers and students are now blessed with a 
completely different and wonderful set of circumstances. More and 
more people, even the relatively poor, have real opportunities to 
travel and work in different parts of the world, enjoy new horizons 
etc. Those who want to stay at home also have the chance to 
communicate with others in different languages on the internet. A 
much larger pool of much more capable teachers together with a huge 
number of excellent resources are available to most of those wanting 
to learn a language. The incentive to learn is a lot higher for a 
lot of people.

Language teachers, faced with these more positive circumstances, can 
bring much more out of their students in a more natural, meaningful 
and motivating manner. By appreciating the new possibilities both 
inside and outside the classroom, they are able to co-operate and 
communicate with better informed learners in a different way. More 
time within the classroom can be devoted to talking together on an 
equal basis and exploring learning possibilities that can inspire 
more real progress to take place outside the classroom…without a 
teacher.

L2 learners are increasingly able , especially through the internet, 
to independently have a similar quality of exposure to their new 
language as they received from their parents and friends when 
learning L1. Not only this – as older learners they also have the 
advantage of being able to write down their new words, prioritise 
their importance, investigate their different meanings, practice 
their ability to use them and check their increasing knowledge in an 
efficient and flexible manner.

All of the above, of course, brings me back to my current favourite 
language development topic of "Word Surfing" and "organized 
vocabulary notebooks"… The WS Technique itself is the result of 
observing how most language learners, even at more "advanced" 
levels, tend to deal with their new words as they come across them. 
Typically this involves the habit of jotting down lists of single 
words and single translations, and having some sort of future 
intention to "learn" them. This method may (even today) be a 
sensible first step for enthusiastic beginners - but it does little 
to encourage real language skills at higher levels…and is often 
almost abandonned for good reasons. The process is little more than 
a series of tiring, uninspiring short-term memory exercises that 
makes associations with the mother tongue rather than leading to any 
real use of the new language. Although it will lead to a 
larger "passive vocabulary", it is unlikely to help new words 
quickly become part of "active vocabulary"…. and could significantly 
contribute to "fossilization" and motivational problems.

Even though I'm getting a little tired of having the WS message 
largely ignored by the dogme group, I'll continue to post it here as 
somehow I have great faith in the core concept of this site. I'm 
convinced, at the very least, of it's desire to challenge the 
ridiculous attitude of "this is the way we've always done things and 
that's the way we'll continue". 

Persistence pays …and someone here, at some stage, will either start 
to support the idea of making "organised vocabulary notebooks" 
widely available ( I'd hoped/thought/expected that Scott would 
already have been that catalyst due to his special interest in 
vocabulary development) – or give convincing , logical reasons why 
language learners should be denied an opportunity that is capable of 
helping them (a lot) with a wide variety of language development 
skills.

Of course, some people might be against the idea of such notebooks 
being made readily available to students…. (logical academic 
reasons? illogical commercial reasons? )… and any such criticisms 
are positively welcomed. They not only give an opportunity to answer 
any questions about WS (or the absurdities/inefficiencies of 
capitalism) - but may also introduce some improvements to the 
benefit of all. Furthermore, any discussion about the value 
of "organized vocabulary books" will only focus more attention on 
the concept. This will speed up the process of learners having the 
opportunity to benefit from not only from the advances in 
technology – but also sensible use of paper and pen. That day, I 
know, will come - with or without a "Word Surfing" book title.

Best wishes etc 

Will McCulloch
Vocabulary Developer
http://www.wordsurfing.co.uk


	


	Group: dogme
	Message: 5701
	From: Adrian Tennant
	Date: Mo Dez 01, 2003 12:23 

	Subject: Word Surfing


	Will,

A few years ago Longman, I believe, came out with such a 'notebook' (someone
out there is bound to remember the name it was given). This retailed at
around £15 for basically an ringbinder with some blank pieces of paper with
headings at the top.
It failed to take off because students could make their own far more
cheaply.
I have checked out your site - some of it worthwhile, some of it rather old
hat. Some, especially the tests, leave something to be desired. But, from a
Dogme point of view there is one stumbling block - who chooses the words? do
they come from the students or from the site? mmmm. There are other word
sites & word tools available on the net - check out my article from IATEFL
Issues (I think 171 or 172 dealt with 'Words')

Dr Evil



	


	Group: dogme
	Message: 5702
	From: Robert.Buckmaster@b...
	Date: Mo Dez 01, 2003 12:33 

	Subject: RE: Word Surfing


	Dear Dr Evil,

'Wordflo' is the Longman notebook you mention. Over designed and over
priced.

Rob B.

-----Original Message-----
From: Adrian Tennant [mailto:adrian.tennant@n...]
Sent: 01 December 2003 14:24
To: dogme@yahoogroups.com
Subject: [dogme] Word Surfing


Will,

A few years ago Longman, I believe, came out with such a 'notebook' (someone
out there is bound to remember the name it was given). This retailed at
around £15 for basically an ringbinder with some blank pieces of paper with
headings at the top.
It failed to take off because students could make their own far more
cheaply.
I have checked out your site - some of it worthwhile, some of it rather old
hat. Some, especially the tests, leave something to be desired. But, from a
Dogme point of view there is one stumbling block - who chooses the words? do
they come from the students or from the site? mmmm. There are other word
sites & word tools available on the net - check out my article from IATEFL
Issues (I think 171 or 172 dealt with 'Words')

Dr Evil
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	Group: dogme
	Message: 5703
	From: Jay Schwartz
	Date: Mo Dez 01, 2003 12:41 

	Subject: Re: L1, L2, L37 - and changing times/opportunities/methods.


	re: vocabulary notebooks

Dear Will,

Perhaps I'm unfamiliar with your product.... but, I quite enjoy encouraging
my students to 'think outside the box'. In this respect, I doubt a
resource/product which afforded students the opportunity to slot things into
things in a pre-determined way would further this aim. Forgive me, but what
your describing, in practice, sounds a bit like a 'paint by the numbers'
approach to vocabulary acquisition. In my classes, students are already
encouraged, through study skills focus, to develop their own vocabulary
notebooks and learner diaries in a highly personal and meaningful way. Also,
I wonder if you can guarantee that your product will appeal to all my
students' learning styles and be suitable for all learning contexts. I'm
sure your product serves the best interests of some students and does
encourage learner autonomy.... but so do teachers. Don't we?

All the best,
- Jay

PS. Please feel free to e-mail me a sample of your material to review.



	


	Group: dogme
	Message: 5704
	From: midill@a...
	Date: Mo Dez 01, 2003 3:10 

	Subject: Re: L1, L2, L37 - and changing times/oppor tunities/methods.


	In my classes we have "word walls". These are large poster boards filled with words that students have asked the meaning of. We refer to the word walls often to review the words, give them context. We have quizzes using word wall words. 

Rosemary



	


	Group: dogme
	Message: 5705
	From: willmcculloch
	Date: Mo Dez 01, 2003 3:26 

	Subject: Re: Word Surfing


	Hi Adrian, Thanks for the reply. Yes, Scott made me aware of this 
Longman "notebook" some time ago and although I've seen a bit of 
information in the internet, I haven't seen an actual copy. My 
immediate reactions to what I saw was
1. Expensive 
2. The refillable aspect was fiddly, even more expensive and negative 
from a motivational point of view. 
3. It tried to directly achieve too much within it's pages rather 
than encourage learners to explore outside the pages. 
4. A bit "yuppie"/gimmicky/short-term attractive maybe but probably 
soon redundant......
These, in my opinion are some of the more important reasons it failed 
to take off.....but I'm not so sure about the price factor (although 
it did seem too high - and the idea of trying to get poor students to 
shell out for "re-fill packs" is basically distasteful )

These, however, were only initial gut reactions.....and maybe, having 
never physically seen the thing, I'm being unfair - but , I doubt it. 
Basically, the reason it failed will have been because it didn't do 
the job that hopefully it was designed to do. If the idea had been 
sound the current marketplace/system would have found a price. (I'm 
sure)

Thanks for looking at the site by the way, I'm always looking to 
improve the quality of the tests, games, available forums/webquests 
etc etc. All of these things are there to be added to(or replaced) by 
better/more interesting tests/games etc. Please let me know which 
ones you feel should be replaced - and by what. Some "old hats" 
deserve to be thrown away....and others stay in the wardrobe because 
of their qualities. Anyway, please make suggestions.

From a dogme point of view, the WS idea is designed to encourage 
students to make their own decisions - and create an expanding 
vocabulary file that is personally interesting/meaningful/helpful, 
using their own individually chosen words.....both at the 
investigation stage (connecting words) .... and the creative/checking 
stage( my words). The concept is totally flexible in terms of time 
and usage. Everything entered into the resource represents individual 
opportunity rather than spoon-fed method. The "word lists" involved 
are optional, but useful tests - which, together with an honest use 
of the checking systems, can show real growth of "active vocabulary" 
in a visually motivating way. (as well as identifying which of the 
individually chosen and wanted words need more practice before they 
can be said to be in long-term memory/known)....

Is this "dogme" - or not? I'm not sure - and don't see it as an 
essentially important point. If it appeals to learners - and helps 
them....that's enough. Having said that, I like the vagueness of 
dogme concept....and think it's extremely amusing that such a truly 
individualistic idea has group members.


By the way, your comment "It failed to take off because students 
could make their own far more cheaply" - seems to imply that (a) 
keeping some form of organised vocabulary book is a good idea ...and 
(b) that some significant percentage of students are already doing 
this. 

If (a) is not true .....great (but a surprise!)...and I'll start to 
do something else

If (b) is true......... great - we should encourage them to share 
their ideas with others freely on the internet ...and again, this 
would convince me to do something else.

Best wishes

Will McCulloch
Vocabulary Developer
http://www.wordsurfing.co.uk


P.S Do you have a link to 171/2 ...or whatever?






In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Will,
> 
> A few years ago Longman, I believe, came out with such a 'notebook' 
(someone
> out there is bound to remember the name it was given). This 
retailed at
> around £15 for basically an ringbinder with some blank pieces of 
paper with
> headings at the top.
> It failed to take off because students could make their own far more
> cheaply.
> I have checked out your site - some of it worthwhile, some of it 
rather old
> hat. Some, especially the tests, leave something to be desired. 
But, from a
> Dogme point of view there is one stumbling block - who chooses the 
words? do
> they come from the students or from the site? mmmm. There are other 
word
> sites & word tools available on the net - check out my article from 
IATEFL
> Issues (I think 171 or 172 dealt with 'Words')
> 
> Dr Evil



	


	Group: dogme
	Message: 5706
	From: dhogg_bcn
	Date: Mo Dez 01, 2003 3:39 

	Subject: Re: L1, L2, L37 - and changing times/oppor tunities/methods.


	Yes, Rosemary.

And I think your word-wall technique sounds much more learning-centred, and learning-driven than what Bill is insisting on.

There are some comments relevant to all this in the archives (posting 3263) where Scott suggests (probably not for the first or last time - I haven't read everything in the archives yet: forgive I) that the notion of "2nd language acquisition" out to be dumped in favour of "2nd language emergence" It sounds to me that emergence is pretty much what happens when your learners are coming up with language to go on the word wall.

And there's a nice quote from Diane Larsen-Freeman in 3263 (I'll copy and paste it here to save y'all having to go back and dig it out): "In...Teaching Language: from Gramamr to Grammaring)... Larsen-Freeman argues that 'use, change, and acquisition are all instances of the same underlying dynamic process and are mutually constitutive.', a view which, she adds, is supported by sociocultural theory whcih 'erases the boundary between language learning and language using' (Lantolf and Pavlenko). It's the low-techness of dogme, and its being grounded in the real needs and concerns of the people in the room, that, arguably, also erases that same boundary."

And it's difficult to see where Bill's (or Longman's) notebooks are ever going to fit into that scheme of things.

Much of what I've said here is probably mustard after dinner to many of you, but I was inspired by what Bill kindly shared with us, and I saw a connection that I thought might be helpful in giving a bit of perspective to Bill's ideas.

Best regards always,
D.

--- In dogme@yahoogroups.com, midill@a... wrote:
> 
> In my classes we have "word walls". These are large poster boards filled with words that students have asked the meaning of. We refer to the word walls often to review the words, give them context. We have quizzes using word wall words. 
> 
> Rosemary



	


	Group: dogme
	Message: 5707
	From: Jay Schwartz
	Date: Mo Dez 01, 2003 3:41 

	Subject: Re: L1, L2, L37 - and changing times/oppor tunities/methods.


	Rosemary,
The word walls is a nice idea. Do the students create the 'walls' with thier
own definitions, examples, etc.. or do you set them up based on their
requests?

- Jay

----- Original Message ----- 
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Monday, December 01, 2003 5:10 PM
Subject: Re: [dogme] L1, L2, L37 - and changing times/oppor
tunities/methods.


>
> In my classes we have "word walls". These are large poster boards filled
with words that students have asked the meaning of. We refer to the word
walls often to review the words, give them context. We have quizzes using
word wall words.
>
> Rosemary
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5708
	From: willmcculloch
	Date: Mo Dez 01, 2003 3:57 

	Subject: Re: L1, L2, L37 - and changing times/opportunities/methods.


	Dear Jay, 

"Thinking outside the box" is a good alternative title for 
WS....as would be "painting by ideas".....and hopefully another look 
at the site can convince you of this (if not, it needs re-wording!)

It would be interesting to have fuller details of what your own 
students do, by the way. Very few teachers actively encourage their 
students to keep any sort of useful notebooks - and it would be great 
if you could share any successful ideas.

There are, of course, no guarantees that any resource can appeal to 
anyone - let alone everyone. Different people switch off to different 
things.....and if you'd like to see good examples of this, you could 
try observing a class that is being unwillingly re-taught some 
grammar points (with test to follow)---when all that they really want 
to be able to do (at that stage) is improve their communication 
possibilities using an expanding vocabulary.

WS, by the way, is somehow more of a concept than a product.(if I 
could effectively promote the concept without the need for product 
this would be great) The idea also expands into WS Grammar - and 
I'll start working on this with some others in the new year.

Yes, a number of teachers really do encourage learner autonomy - it 
sounds like you are one of them....and I'll be glad to send the 
material which can be requested from wslesson@y... .

Best wishes

Will McCulloch

Vocabulary Developer
http://www.wordsurfing.co.uk




In dogme@yahoogroups.com, "Jay Schwartz" <schwartz@c...> wrote:
> re: vocabulary notebooks
> 
> Dear Will,
> 
> Perhaps I'm unfamiliar with your product.... but, I quite enjoy 
encouraging
> my students to 'think outside the box'. In this respect, I doubt a
> resource/product which afforded students the opportunity to slot 
things into
> things in a pre-determined way would further this aim. Forgive me, 
but what
> your describing, in practice, sounds a bit like a 'paint by the 
numbers'
> approach to vocabulary acquisition. In my classes, students are 
already
> encouraged, through study skills focus, to develop their own 
vocabulary
> notebooks and learner diaries in a highly personal and meaningful 
way. Also,
> I wonder if you can guarantee that your product will appeal to all 
my
> students' learning styles and be suitable for all learning 
contexts. I'm
> sure your product serves the best interests of some students and 
does
> encourage learner autonomy.... but so do teachers. Don't we?
> 
> All the best,
> - Jay
> 
> PS. Please feel free to e-mail me a sample of your material to 
review.



	


	Group: dogme
	Message: 5709
	From: Adrian Tennant
	Date: Mo Dez 01, 2003 4:35 

	Subject: Re: Re: L1, L2, L37 - and changing times/opportunities/methods.


	Will,

Two quick things:

Firstly, in 1 lesson I get me students to look at each others notebooks,
comment and then discuss what could/should/might be included to make a
notebook as useful as possible. + I know I'm not the only one, so your
comment that 'very few teachers do this' seems to lack evidence.

Secondly, you wrote:

> The idea also expands into WS Grammar - and I'll start working on this
with some others in the new year.

Aaaggghhh! Have you read anything about Dogme, especially the ideas
concerning grammar. Have you also noted Scott's term 'Grammar McNuggets'?

Dr Evil



	


	Group: dogme
	Message: 5710
	From: midill@a...
	Date: Mo Dez 01, 2003 5:15 

	Subject: Re: L1, L2, L37 - and changing times/oppor tunities/methods.


	I put words on the wall b ased on their requests.



	


	Group: dogme
	Message: 5711
	From: Jay Schwartz
	Date: Mo Dez 01, 2003 5:20 

	Subject: Re: Re: L1, L2, L37 - and changing times/opportunities/methods.


	Will,

> There are, of course, no guarantees that any resource can appeal to
anyone - let alone everyone.

J: - 2 answers for you:
Answer 1: Exactly, that's why I would rather dispense with all materials and
resources from the 'get-go' and focus on how I can reach all my students and
encourage them to develop what works best for them. Why use a resource that
forces any student to stick their square peg into a round hole?
Answer 2: Exactly, that's why I say when in doubt, throw it out.

> if you'd like to see good examples of this, you could try observing a
class that is being unwillingly re-taught some grammar points (with test to
follow).

J: - Thank you very little, I think I've had quite my fill of those already.
But, regardless how would watching someone walk through their class in that
manner, justify your initiative? I would prefer to observe a class with
students using your prod...um...concept and focus on its own merits or
shortcomings?

> The idea also expands into WS Grammar.

J: - Oh lord, sounds like "Return of the Grammar McNuggets...".

>Very few teachers actively encourage their students to keep any sort of
useful notebooks

J: - Oh... I don't think that's true. On what statistics do you base this
on? I think you are over-generalizing here. Also, how do you qualify what a
student does or doesn't do as 'useful'? Surely, this is subjective to the
student!

>It would be interesting to have fuller details of what your own students
do, by the way.

J: - If you are skills/methodology book oriented, may I recommend that you
try to find copies of:
1 "Working with Words" by Ruth Gairns & Sturart Redman (CUP).
2 "Implementing the Lexical Approach" by Michael Lewis (LTP).
3 "Vocabulary Builder (1&2)" by Bernard Seal (Longman)
They all will give you a good idea of the types of things that a lot of
colleagues DO do in their classroom. Me too!

Good Luck with your initiative! It's nice to see someone who is passionate
about what they are into. I'm sure you, and some students, will reap great
rewards for your efforts!

- Jay

PS. Don't you have an advertising budget? ;)



	


	Group: dogme
	Message: 5712
	From: willmcculloch
	Date: Mo Dez 01, 2003 5:26 

	Subject: Re: L1, L2, L37 - and changing times/opportunities/methods.


	Dear Adrian,

It's great (to me) that you encourage your students to look at each 
others notebooks, interact, discuss etc - and I'm absolutely certain 
that you're not the only one - but it's something that we should be 
encouraging to become common practice ( or not?) .... 

My evidence that it is far from common practice is only based on 
personal observation , by the way. However, it involves enough direct 
experience and questioning of more teachers and students than would 
be used to provide "statistical evidence" in those public opinion 
polls they use on tv and in newspapers etc etc. The sample group, I 
feel , has been average, unbiased, call it what you will ----- but 
maybe I've been moving in the wrong circles. Maybe it's only a few 
thousand in Hamburg and Valencia who have had almost no such help 
with their vocabulary development from previous teachers. Maybe , in 
the rest of the world, everyone is following your good example. I 
hope so.

As for WS Grammar, there'll be absolutely no McNuggets - I'm a 
vegetarian....and the very term is equally nauseous to me for more 
than just language development reasons. 

By the way, how do your students organise their notebooks? How do 
they prioritise their learning? Individualise it according to 
personal wants, needs, preferences? Investigate and remember 
different uses of individually chosen important words? Practice using 
and recycling those words in different creative ways? Check that 
their expanding knowledge is in long-term rather than short-term 
memory? Show themselves continuous improvement?

I suppose what I'm doing here is simply asking open questions, trying 
to find out what sort of practical , useful methods are being used by 
others - and encouraging those people to share their ideas with 
others.....particulary people in Hamburg and Valencia.

Yes, I've read lots about dogme - and there's some good stuff there. 
Wall charts are just one of many examples.

Best Wishes etc
Will McCulloch

Vocabulary Developer
http:www.wordsurfing.co.uk


In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Will,
> 
> Two quick things:
> 
> Firstly, in 1 lesson I get me students to look at each others 
notebooks,
> comment and then discuss what could/should/might be included to 
make a
> notebook as useful as possible. + I know I'm not the only one, so 
your
> comment that 'very few teachers do this' seems to lack evidence.
> 
> Secondly, you wrote:
> 
> > The idea also expands into WS Grammar - and I'll start working on 
this
> with some others in the new year.
> 
> Aaaggghhh! Have you read anything about Dogme, especially the ideas
> concerning grammar. Have you also noted Scott's term 'Grammar 
McNuggets'?
> 
> Dr Evil



	


	Group: dogme
	Message: 5713
	From: mathewbrigham
	Date: Mo Dez 01, 2003 5:46 

	Subject: testing, levels and grammar.....


	Hello all,

Every month at our school we give the students a lovely progress 
test.....

Usually it consists of some kind of ARELS test, or a specially made 
use of English test, a written assignment (to be done at home), a 
reading part and a dictation.

As a witness to the students' reactions to these tests, I wanted to 
see what others think about the following.....

First something about Elementary level:
Is it fair, or does it make sense to focus so much on Use of English 
and by this I mean grammar for elementary students? Usually the first 
two pages ask students to fill in prepositions and various verb 
inflections then to change sentences to negatives and questions. 
What I notice is that all students score consistently low in this 
part apart from Oriental students who seem to get it all right! Now 
why do they do so well? Is it because they have done so many similar 
sentences with these grammar forms and have developed the abilitiy 
this way?

Are the Oriental students displaying fluency or accuracy here? Or is 
this question irrelevant? I am curious in light of the research 
showing that students move from fluency to accuracy. Anyway I want 
to know how can the other students do better next time and ultimately 
improve? Would it be good to just do lots of formulaic language such 
as "I'm going on holiday" "I'm at school" etc....Is the exposure to 
hundreds of formulaic phrases what is going to make them better at 
this Use of English? Do elementary students have this second "grammar 
rule" brain store activated, or does it simply depend on the 
individual student?

Dictations
What are your feelings about these? My feeling is that they don't 
work all that well when read out phrase by phrase from a text - as 
you always end up cutting off bits that are important for meaning 
(ie. your articulatory loop gets screwed up). Furthermore, if a 
student doesn't know the meaning of one word s/he may screw up the 
whole sentence.

What do dictations (NOT simple spelling dictations which can be a 
great thing or dictoglosses)achieve and what's the point of doing 
them?

In General:

Many students, again I am talking mostly about my Oriental students, 
get very high marks for their use of English. But i am not so sure 
they really do have GOOD use of English. When they do tests with 
commonly occuring isolated fragments, they do well - but when many of 
them write or speak - their language is often ungrammatical or at 
least not expressed in a way that reflects the many years of learning 
grammar that they have undergone.

Ultimately, If the most important thing is pragmatic communcation 
competence for learners, should the focus be so much on grammar? Most 
tests don't test collocation and vocabulary enough wouldn't you agree?

So what can be done about monthly tests to make them more valid and 
useful?

Any thoughts?

Regards,

Mathew



	


	Group: dogme
	Message: 5714
	From: Jay Schwartz
	Date: Mo Dez 01, 2003 5:59 

	Subject: Re: L1, L2, L37 - and changing times/oppor tunities/methods.


	Re: the WS Notebooks: It seems I've echoed, actually sugar coated some of
Dr. Evils pills! Oh well, I guess a double barrel shotgun is better than a
single barrel.... I do think the idea is well intentioned though.

Re: Word walls, Rosemary wrote: I put words on the wall based on their
requests.

Hi Rosemary,
I haven't actually planned this out - just thinking out loud, but why not
take one wall and try having the students put their own words up. Have other
students write suggestive definitions. Then the class, like art critics, can
stand back and admire their handiwork and suggest further revisions. After
class or later, take a second wall and supply your own content, but only
include items they got correct. The students can compare their original
answers to your 'slicker' version and can try again with the words they've
missed. OR... perhaps you can write the definitions of all the words and
have students match the definitions to theirs. I think the correct items
will positively reinforce the students' correct concepts while also
affording (stuck on this word!) a little paraphrase/synonym work - without
negatively reinforcing their wrong answers. Something like that....

- Jay :)



	


	Group: dogme
	Message: 5715
	From: Jenny
	Date: Mo Dez 01, 2003 11:58 

	Subject: Re: testing, levels and grammar.....


	I can give you some insights into your 'Oriental' students (can I 
just point out ever-so-gently that 'Oriental' tends to have racial 
overtones, and East Asian might be safer - that is, if you are 
talking about Chinese/Japanese/Korean)...

I teach in Hong Kong and the students are trained in gap-fill from 
kindergarten onwards - partly because many English teachers, products 
of the system themselves, are not confident users of English, and 
rely heavily on text-books and worksheets (I could go on and on about 
local conditions - but I won't)...I find it doesn't translate into 
fluency and communicative ability, but it means the students are 
pretty good at passing exams of the type you describe.

Re dictations - I wrote a whole dissertation on the subject - there 
is an interesting phenomenon here called the 'seen dictation', which 
means a memorised passage - it's a transference from Chinese 
teaching... Anyway, I think I have read everything ever written about 
dictations, and I would say that bog-standard ones (and I'm not 
talking about activities based on dictating) are a pretty good 
indicator of general language knowledge (grammar, phonology etc) if 
you want a quick insight. They don't achieve anything - they show 
something.

Jenny

--- In dogme@yahoogroups.com, "mathewbrigham" <mathewbrigham@y...> 
wrote:
> Hello all,
> two pages ask students to fill in prepositions and various verb 
> inflections then to change sentences to negatives and questions. 
> What I notice is that all students score consistently low in this 
> part apart from Oriental students who seem to get it all right! Now 
> why do they do so well? Is it because they have done so many 
similar sentences with these grammar forms and have developed the 
abilitiy 
> this way?
> 
> Are the Oriental students displaying fluency or accuracy here? Or 
is this question irrelevant? I am curious in light of the research 
> showing that students move from fluency to accuracy. 

> Dictations
> What are your feelings about these? My feeling is that they don't 
> work all that well when read out phrase by phrase from a text - as 
> you always end up cutting off bits that are important for meaning 
> (ie. your articulatory loop gets screwed up). Furthermore, if a 
> student doesn't know the meaning of one word s/he may screw up the 
> whole sentence.
> 
> What do dictations (NOT simple spelling dictations which can be a 
> great thing or dictoglosses)achieve and what's the point of doing 
> them?
> 
> In General:
> 
> Many students, again I am talking mostly about my Oriental students,
> get very high marks for their use of English. But i am not so sure 
> they really do have GOOD use of English. When they do tests with 
> commonly occuring isolated fragments, they do well - but when many 
of them write or speak - their language is often ungrammatical or at 
> least not expressed in a way that reflects the many years of 
learning grammar that they have undergone.
>> Regards,
> 
> Mathew



	


	Group: dogme
	Message: 5716
	From: David Kellogg
	Date: Di Dez 02, 2003 12:36 

	Subject: Once Again Word Surfing


	(Thanks, Jenny--I was just buckling on my armor again for another 
rather Quixotic sally against "Orientalism"....)

Taking my cue from Jenny, might I point out ever so gently, Will, 
that word surfing was discussed at no inconsiderable length in 
posting 3158?

dk1



	


	Group: dogme
	Message: 5717
	From: Doreen McDevitt
	Date: Di Dez 02, 2003 1:18 

	Subject: Re: Once Again Word Surfing


	David, Could you please tell me how to STOP RECEIVING
ALL THIS GROUP MAIL - I'M TRAVELING AND MY MAILBOX IS
CONTINUALLY FULL AND I'M MISSING IMPORTANT MESSAGES.
PLEASE - JANICE


http://personals.yahoo.com.au - Yahoo! Personals
New people, new possibilities. FREE for a limited time.



	


	Group: dogme
	Message: 5718
	From: djn@d...
	Date: Di Dez 02, 2003 6:12 

	Subject: Re: Re: testing, levels and grammar.....


	Jenny,

"They don't achieve anything, they show something."

A succinct way of putting it.

Dennis



	


	Group: dogme
	Message: 5719
	From: Jenny
	Date: Di Dez 02, 2003 6:29 

	Subject: Re: testing, levels and grammar.....


	Thank you Dennis. I try!

Jen

PS I had 2 interesting comments on Friday - 1 from the parent 
association rep on our managerial board who was surprised because she 
could actually understand me when I spoke English(!) and 1 from a 
former student who I taught for 3 years but who now has a 'local' 
teacher - he commented that he understands me and my explanations of 
grammar and vocab. better - contrary to all local theories here about 
NESTs and non-NESTs. Why are people surprised that a NEST teacher 
can actually explain things clearly and speak comprehensibly!?

--- In dogme@yahoogroups.com, djn@d... wrote:
> Jenny,
> 
> "They don't achieve anything, they show something."
> 
> A succinct way of putting it.
> 
> Dennis



	


	Group: dogme
	Message: 5720
	From: willmcculloch
	Date: Di Dez 02, 2003 11:42 

	Subject: Re: Once Again Word Surfing


	Dear Janice - Just go to Edit My Membership - (look top right on the 
front page)--- then change message delivery to "Daily Digest" ...(or 
No email) ---and then click on "Save Changes".
Best Wishes etc
Will

In dogme@yahoogroups.com, Doreen McDevitt <mmhd03@y...> wrote:
> David, Could you please tell me how to STOP RECEIVING
> ALL THIS GROUP MAIL - I'M TRAVELING AND MY MAILBOX IS
> CONTINUALLY FULL AND I'M MISSING IMPORTANT MESSAGES.
> PLEASE - JANICE
> 
> 
> http://personals.yahoo.com.au - Yahoo! Personals
> New people, new possibilities. FREE for a limited time.



	


	Group: dogme
	Message: 5721
	From: dhogg_bcn
	Date: Di Dez 02, 2003 2:41 

	Subject: Re: Oh really? I beg to differ. (was testing, levels and grammar.....)


	Hi Jenny, Hi Dennis.

Since no one else is going to say it, I suppose it's my turn to be devil's advocate again. Here goes...

"Nothing" is achieved by dictation? Not so.

I sat through an enthralling, energising talk this morning by a (very much dogme-*oriented* (can I use *that* word?)) guest speaker who was sitting in for my tutor on the DELTA course that I'm doing at IH Barcelona. One of his many nail-on-the-head soundbites was this one: "learning IS doing; doing IS learning".

And he's right. Any situation whereby a learner is having to use language, or to interact with another person who is using language is a situation in which "something" is learned, and, therefore something is achieved. Isn't it? 

(And, of course, we can argue till the cows come home, if you like, about the *quality* of what is learned during a dictation, but that might be mustard after dinner because the fact remains that achievement of some kind is inevitable. Isn't it?).

Big words like "nothing", "never", "zero", "diddly squat", and so on should (probably) (nearly) *never* be used without caution.

Best regards always,
D.

--- In dogme@yahoogroups.com, djn@d... wrote:
> Jenny,
> 
> "They don't achieve anything, they show something."
> 
> A succinct way of putting it.
> 
> Dennis



	


	Group: dogme
	Message: 5722
	From: willmcculloch
	Date: Di Dez 02, 2003 2:48 

	Subject: Re: testing, levels and grammar.....


	Dear Jenny and Dennis.....I've just seen your comments about " 
dictations" .... and it seems that you're not such big fans of that 
particular idea. 
Jenny wrote.

"They don't achieve anything, they show something."

But don't they show something worthwhile? 

Can't they help at least some learners to recognise their own 
capabilities - and point them into the direction of other resources 
where they can practice in areas that have been shown to be weak?

Can't they also help at least some learners to develop listening and 
writing skills?

And isn't it a good idea to expand learning possibilities by having 
more opportunities being made freely available on the internet ... if 
only for those learners who would enjoy to try such exercises 
occasionally? 

Really the "dictation" posting was just about something that I 
believe could help some learners - but isn't currently available. 
Several others at this particular discussion group

http://groups.yahoo.com/group/meaningful_learning/?yguid=142956710

are also keen to make the idea happen because, I suppose, it appeals 
to their own individual preferences. WS is also just a possibility 
that I believe should be made available to learners for the same 
basic reasons.

1. It's an opportunity that isn't currently easily available.

2. It's something that (I'm certain) can only help those who would 
enjoy using it as part of their overall learning experience.

I really can't see anything negative in either of the ideas, am only 
trying to introduce them as possibilities ( leaving people to decide 
for themselves about their own best learning strategies both inside 
and outside the classroom) ... and am happy to abandon both 
completely if others show them to be negative/unhelpful/invalid. When 
positive criticism of ideas/approaches (both old and new) shows them 
to be invalid...this, in itself, helps other better ideas to come 
forward. If, on the other hand, some people can benefit from being 
introduced to either of the opportunities ...great. 

Dogme also intends to encourage positive change....and some of the 
postings certainly seem to have great value. So, for me, it's an 
interesting site - and it's hard to understand why some people are 
against it. Why be against anything? 

Best Wishes etc

Will

--- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> Thank you Dennis. I try!
> 
> Jen
> 
> PS I had 2 interesting comments on Friday - 1 from the parent 
> association rep on our managerial board who was surprised because 
she 
> could actually understand me when I spoke English(!) and 1 from a 
> former student who I taught for 3 years but who now has a 'local' 
> teacher - he commented that he understands me and my explanations 
of 
> grammar and vocab. better - contrary to all local theories here 
about 
> NESTs and non-NESTs. Why are people surprised that a NEST teacher 
> can actually explain things clearly and speak comprehensibly!?
> 
> --- In dogme@yahoogroups.com, djn@d... wrote:
> > Jenny,
> > 
> > "They don't achieve anything, they show something."
> > 
> > A succinct way of putting it.
> > 
> > Dennis



	


	Group: dogme
	Message: 5723
	From: dhogg_bcn
	Date: Di Dez 02, 2003 3:26 

	Subject: The ticking timebomb in our NEST (was Re: testing, levels and grammar...)


	Good question, Jenny. 

(I'm referring to the one right at the very end of your posting).

I hope one or other of our esteemed non-NEST colleagues on this list can re= 
ply to your important question with an insight or several. That's a very wor= 
thwhile debate that you've tried to open up. 

(Maria, Zosia, et.al: what's YOUR take on this?).

In my own experience (which is very limited in this respect because I've on= 
ly ever taught in one country), I find that my learners all find each other = 
much easier to understand than they do me (although they explicitly and impl= 
icitly let me know they enjoy the challenge of following what I say; and it'= 
s rare that I ever have to explain a punchline, which indicates to me that t= 
hey've built up an expectation of getting a payoff for their hard work, whic= 
h in turn provides an incentive for self-tuning of receptive skills). 

Sorry about the length of that sentence, I did try to break it up, to no av= 
ail.

And whenever I've met non-NESTs, their English always seems to be much "bet= 
ter" than my own in that they don't have to work as hard as I do to make the= 
ir discourse comprehensible for their learners. And learners of mine who hav= 
e, in the past, attended courses given by non-NESTs confirm that comprehensi= 
on is harder work with me than with their NEST, albeit that they can count o= 
n a worthwhile payoff.

And all this is very relevant to what happens in *everyday* English-languag= 
e conversations. I was told the other day that the majority of English-langu= 
age interactions which take place nowadays is either between non-natives and= 
non-natives, or between non-natives and natives, with the minority occurrin= 
g between the rest of us. I wasn't given any statistics (sorry, Jenny!!) and= 
the claim wasn't substantiated in any other way, but I don't doubt its veri= 
ty. 

My point is this: English is no longer the property of native English speak= 
ers in the way that, say Catalan is the property of Catalans. 

So, how long will it be, I wonder, before everyone gets wise to this fact, = 
and insists that "native" English speakers must start conforming to the inte= 
rnational norms of clear, direct, comprehensible communication which every o= 
ther reasonable English-user adheres to? Note the WH-word that I used: I'm n= 
ot asking *whether*; I'm asking *how long*. 

Can any of you disagree with me that it's merely a *matter of time* before = 
we NESTs (and our poor compatriots, who won't know what's hit them) have to = 
start facing up to -and dealing with- our linguistic inadequacies?

(Zosia: this is all very frustrating. I've just written 8½ paragraphs and I= 
still couldn't find an excuse to slip in "mustard after dinner" anywhere. A= 
hh well. Maybe next time).

Best regards always,
D.

--- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> Thank you Dennis. I try!
> 
> Jen
> 
> PS I had 2 interesting comments on Friday - 1 from the parent 
> association rep on our managerial board who was surprised because she 
> could actually understand me when I spoke English(!) and 1 from a 
> former student who I taught for 3 years but who now has a 'local' 
> teacher - he commented that he understands me and my explanations of 
> grammar and vocab. better - contrary to all local theories here about 
> NESTs and non-NESTs. Why are people surprised that a NEST teacher 
> can actually explain things clearly and speak comprehensibly!?
> 
> --- In dogme@yahoogroups.com, djn@d... wrote:
> > Jenny,
> > 
> > "They don't achieve anything, they show something."
> > 
> > A succinct way of putting it.
> > 
> > Dennis



	


	Group: dogme
	Message: 5724
	From: dhogg_bcn
	Date: Di Dez 02, 2003 3:38 

	Subject: Re: testing, levels and grammar.....


	Yes, Will!

It's nice to be able to agree with you for a change. 

I echo Jay's comments of yesterday (was it Jay? Am waytoolazy to check), in saying that there's a clearly good intention to what you're proposing, even if much of your approach does not have broad appeal.

And just what is "dictation", anyway (Jenny'll tell us, probably). Surely it takes many forms, some nice, some nasty. 

And couldn't we argue that "live listening" is often a form of dictation, too, whereby learners (especially lower-ability ones, receiving slow, meaning-laden input) are having to use their audiovisual sketchpad in order to (ok, cognitively) "write down" or draw representations of what they're understanding?

Best regards always,
D.

--- In dogme@yahoogroups.com, "willmcculloch" <willmcculloch@y...> wrote:
> Dear Jenny and Dennis.....I've just seen your comments about " 
> dictations" .... and it seems that you're not such big fans of that 
> particular idea. 
> Jenny wrote.
> 
> "They don't achieve anything, they show something."
> 
> But don't they show something worthwhile? 
> 
> Can't they help at least some learners to recognise their own 
> capabilities - and point them into the direction of other resources 
> where they can practice in areas that have been shown to be weak?
> 
> Can't they also help at least some learners to develop listening and 
> writing skills?
> 
> And isn't it a good idea to expand learning possibilities by having 
> more opportunities being made freely available on the internet ... if 
> only for those learners who would enjoy to try such exercises 
> occasionally? 
> 
> Really the "dictation" posting was just about something that I 
> believe could help some learners - but isn't currently available. 
> Several others at this particular discussion group
> 
> http://groups.yahoo.com/group/meaningful_learning/?yguid=142956710
> 
> are also keen to make the idea happen because, I suppose, it appeals 
> to their own individual preferences. WS is also just a possibility 
> that I believe should be made available to learners for the same 
> basic reasons.
> 
> 1. It's an opportunity that isn't currently easily available.
> 
> 2. It's something that (I'm certain) can only help those who would 
> enjoy using it as part of their overall learning experience.
> 
> I really can't see anything negative in either of the ideas, am only 
> trying to introduce them as possibilities ( leaving people to decide 
> for themselves about their own best learning strategies both inside 
> and outside the classroom) ... and am happy to abandon both 
> completely if others show them to be negative/unhelpful/invalid. When 
> positive criticism of ideas/approaches (both old and new) shows them 
> to be invalid...this, in itself, helps other better ideas to come 
> forward. If, on the other hand, some people can benefit from being 
> introduced to either of the opportunities ...great. 
> 
> Dogme also intends to encourage positive change....and some of the 
> postings certainly seem to have great value. So, for me, it's an 
> interesting site - and it's hard to understand why some people are 
> against it. Why be against anything? 
> 
> Best Wishes etc
> 
> Will
> 
> --- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> > Thank you Dennis. I try!
> > 
> > Jen
> > 
> > PS I had 2 interesting comments on Friday - 1 from the parent 
> > association rep on our managerial board who was surprised because 
> she 
> > could actually understand me when I spoke English(!) and 1 from a 
> > former student who I taught for 3 years but who now has a 'local' 
> > teacher - he commented that he understands me and my explanations 
> of 
> > grammar and vocab. better - contrary to all local theories here 
> about 
> > NESTs and non-NESTs. Why are people surprised that a NEST teacher 
> > can actually explain things clearly and speak comprehensibly!?
> > 
> > --- In dogme@yahoogroups.com, djn@d... wrote:
> > > Jenny,
> > > 
> > > "They don't achieve anything, they show something."
> > > 
> > > A succinct way of putting it.
> > > 
> > > Dennis



	


	Group: dogme
	Message: 5725
	From: dhogg_bcn
	Date: Di Dez 02, 2003 3:42 

	Subject: Re: Dictation; visuospatial sketchpad


	Ooops: that should read "*visuospatial* sketchpad", course.
D.

--- In dogme@yahoogroups.com, "dhogg_bcn" <dhogg_bcn@h...> wrote:
> Yes, Will!
> 
> It's nice to be able to agree with you for a change. 
> 
> I echo Jay's comments of yesterday (was it Jay? Am waytoolazy to check), in saying that there's a clearly good intention to what you're proposing, even if much of your approach does not have broad appeal.
> 
> And just what is "dictation", anyway (Jenny'll tell us, probably). Surely it takes many forms, some nice, some nasty. 
> 
> And couldn't we argue that "live listening" is often a form of dictation, too, whereby learners (especially lower-ability ones, receiving slow, meaning-laden input) are having to use their audiovisual sketchpad in order to (ok, cognitively) "write down" or draw representations of what they're understanding?
> 
> Best regards always,
> D.
> 
> --- In dogme@yahoogroups.com, "willmcculloch" <willmcculloch@y...> wrote:
> > Dear Jenny and Dennis.....I've just seen your comments about " 
> > dictations" .... and it seems that you're not such big fans of that 
> > particular idea. 
> > Jenny wrote.
> > 
> > "They don't achieve anything, they show something."
> > 
> > But don't they show something worthwhile? 
> > 
> > Can't they help at least some learners to recognise their own 
> > capabilities - and point them into the direction of other resources 
> > where they can practice in areas that have been shown to be weak?
> > 
> > Can't they also help at least some learners to develop listening and 
> > writing skills?
> > 
> > And isn't it a good idea to expand learning possibilities by having 
> > more opportunities being made freely available on the internet ... if 
> > only for those learners who would enjoy to try such exercises 
> > occasionally? 
> > 
> > Really the "dictation" posting was just about something that I 
> > believe could help some learners - but isn't currently available. 
> > Several others at this particular discussion group
> > 
> > http://groups.yahoo.com/group/meaningful_learning/?yguid=142956710
> > 
> > are also keen to make the idea happen because, I suppose, it appeals 
> > to their own individual preferences. WS is also just a possibility 
> > that I believe should be made available to learners for the same 
> > basic reasons.
> > 
> > 1. It's an opportunity that isn't currently easily available.
> > 
> > 2. It's something that (I'm certain) can only help those who would 
> > enjoy using it as part of their overall learning experience.
> > 
> > I really can't see anything negative in either of the ideas, am only 
> > trying to introduce them as possibilities ( leaving people to decide 
> > for themselves about their own best learning strategies both inside 
> > and outside the classroom) ... and am happy to abandon both 
> > completely if others show them to be negative/unhelpful/invalid. When 
> > positive criticism of ideas/approaches (both old and new) shows them 
> > to be invalid...this, in itself, helps other better ideas to come 
> > forward. If, on the other hand, some people can benefit from being 
> > introduced to either of the opportunities ...great. 
> > 
> > Dogme also intends to encourage positive change....and some of the 
> > postings certainly seem to have great value. So, for me, it's an 
> > interesting site - and it's hard to understand why some people are 
> > against it. Why be against anything? 
> > 
> > Best Wishes etc
> > 
> > Will
> > 
> > --- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> > > Thank you Dennis. I try!
> > > 
> > > Jen
> > > 
> > > PS I had 2 interesting comments on Friday - 1 from the parent 
> > > association rep on our managerial board who was surprised because 
> > she 
> > > could actually understand me when I spoke English(!) and 1 from a 
> > > former student who I taught for 3 years but who now has a 'local' 
> > > teacher - he commented that he understands me and my explanations 
> > of 
> > > grammar and vocab. better - contrary to all local theories here 
> > about 
> > > NESTs and non-NESTs. Why are people surprised that a NEST teacher 
> > > can actually explain things clearly and speak comprehensibly!?
> > > 
> > > --- In dogme@yahoogroups.com, djn@d... wrote:
> > > > Jenny,
> > > > 
> > > > "They don't achieve anything, they show something."
> > > > 
> > > > A succinct way of putting it.
> > > > 
> > > > Dennis



	


	Group: dogme
	Message: 5726
	From: Adrian Tennant
	Date: Di Dez 02, 2003 3:41 

	Subject: Dictation


	Out of interest, Scott's very first presentation on Dogme to a big audience
(as far as I know - correct me if I'm wrong, Scott) was at IATEFL Brighton
around three and a half years ago.
The Dogme activity he did was based on .... wait for it .... a dictation.

Dr Evil



	


	Group: dogme
	Message: 5727
	From: Adrian Tennant
	Date: Di Dez 02, 2003 3:45 

	Subject: Dictation part 2


	Will, correct me if I'm wrong but did you write that dictation " isn't
currently available."

What do you mean?

If anything, dictation has made a major comeback in the last 10 years or so
with at least three resource books on the subject.

Perplexed, Dr Evil



	


	Group: dogme
	Message: 5728
	From: djn@d...
	Date: Di Dez 02, 2003 3:45 

	Subject: Re: Re: Oh really? I beg to differ. (was testing, levels and grammar.....)


	OK. Just to return the ball...

My memory is that the "they" in Jenny's remark that I quoted:

""They don't achieve anything, they show something."

referred to tests, not dictations. I could be wrong, though, and can't easily check.

As for dictations, does everyone know Mario R's little book on dictation?
It's full of activites that include someone writing something down.


Dennis




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5729
	From: Jenny
	Date: Di Dez 02, 2003 10:01 

	Subject: Dictations again!


	What i actually said was:

'I would say that bog-standard ones (and I'm not talking about activities based on dictating) are a pretty good indicator of general 
language knowledge (grammar, phonology etc) if you want a quick insight. They don't achieve anything - they show something.'

Thanks, Dennis - I did mean tests (as in, 'your class has to do these 4 standardised seen and unseen dictations this term for their 
test marks' - mutter, mutter - ergo my dissertation!).....

I use lots of dictation-based activities - eg running dictation, picture dictation, paired picture dictations, dictoglosss .... I like them, so 
do the kids. Not the same thing at all.

Jenny



	


	Group: dogme
	Message: 5730
	From: Jenny
	Date: Di Dez 02, 2003 10:06 

	Subject: The ticking timebomb in our NEST (was Re: testing, levels and grammar...)


	Actually, your point is sort of the opposite of mine. I find it's a questi= 
on of communicative ability, and teaching skills, not first 
language. Some of my colleagues' explanations of grammar leave the kids ga= 
sping and they come and ask me for clarification. I 
disagree with NEST/non-NEST as the criterion. Isn't it more individual tha= 
n that?

Jen

--- In dogme@yahoogroups.com, "dhogg_bcn" <dhogg_bcn@h...> wrote:
> Good question, Jenny. 
> 
> (I'm referring to the one right at the very end of your posting).
> 
> I hope one or other of our esteemed non-NEST colleagues on this list can = 
re=
> ply to your important question with an insight or several. That's a very = 
wor=
> thwhile debate that you've tried to open up. 
> 
> (Maria, Zosia, et.al: what's YOUR take on this?).
> 
> In my own experience (which is very limited in this respect because I've = 
on=
> ly ever taught in one country), I find that my learners all find each oth= 
er =
> much easier to understand than they do me (although they explicitly and i= 
mpl=
> icitly let me know they enjoy the challenge of following what I say; and = 
it'=
> s rare that I ever have to explain a punchline, which indicates to me tha= 
t t=
> hey've built up an expectation of getting a payoff for their hard work, w= 
hic=
> h in turn provides an incentive for self-tuning of receptive skills). 
> 
> Sorry about the length of that sentence, I did try to break it up, to no = 
av=
> ail.
> 
> And whenever I've met non-NESTs, their English always seems to be much "b= 
et=
> ter" than my own in that they don't have to work as hard as I do to make = 
the=
> ir discourse comprehensible for their learners. And learners of mine who = 
hav=
> e, in the past, attended courses given by non-NESTs confirm that comprehe= 
nsi=
> on is harder work with me than with their NEST, albeit that they can coun= 
t o=
> n a worthwhile payoff.
> 
> And all this is very relevant to what happens in *everyday* English-langu= 
ag=
> e conversations. I was told the other day that the majority of English-la= 
ngu=
> age interactions which take place nowadays is either between non-natives = 
and=
> non-natives, or between non-natives and natives, with the minority occur= 
rin=
> g between the rest of us. I wasn't given any statistics (sorry, Jenny!!) = 
and=
> the claim wasn't substantiated in any other way, but I don't doubt its v= 
eri=
> ty. 
> 
> My point is this: English is no longer the property of native English spe= 
ak=
> ers in the way that, say Catalan is the property of Catalans. 
> 
> So, how long will it be, I wonder, before everyone gets wise to this fact= 
, =
> and insists that "native" English speakers must start conforming to the i= 
nte=
> rnational norms of clear, direct, comprehensible communication which ever= 
y o=
> ther reasonable English-user adheres to? Note the WH-word that I used: I'= 
m n=
> ot asking *whether*; I'm asking *how long*. 
> 
> Can any of you disagree with me that it's merely a *matter of time* befor= 
e =
> we NESTs (and our poor compatriots, who won't know what's hit them) have = 
to =
> start facing up to -and dealing with- our linguistic inadequacies?
> 
> (Zosia: this is all very frustrating. I've just written 8½ paragraphs and= 
I=
> still couldn't find an excuse to slip in "mustard after dinner" anywhere= 
. A=
> hh well. Maybe next time).
> 
> Best regards always,
> D.
> 
> --- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> > Thank you Dennis. I try!
> > 
> > Jen
> > 
> > PS I had 2 interesting comments on Friday - 1 from the parent 
> > association rep on our managerial board who was surprised because she 
> > could actually understand me when I spoke English(!) and 1 from a 
> > former student who I taught for 3 years but who now has a 'local' 
> > teacher - he commented that he understands me and my explanations of 
> > grammar and vocab. better - contrary to all local theories here about 
> > NESTs and non-NESTs. Why are people surprised that a NEST teacher 
> > can actually explain things clearly and speak comprehensibly!?
> > 
> > --- In dogme@yahoogroups.com, djn@d... wrote:
> > > Jenny,
> > > 
> > > "They don't achieve anything, they show something."
> > > 
> > > A succinct way of putting it.
> > > 
> > > Dennis



	


	Group: dogme
	Message: 5731
	From: dhogg_bcn
	Date: Di Dez 02, 2003 10:17 

	Subject: Re: Oh really? I beg to differ. (was testing, levels and grammar.....)


	Thanks Dennis.

You made me want to look back to make sure I wasn't having the wrong 
mustard after the tasty dinner that you and Jenny had laid on. (Ok: I 
know, I'm gonna stop using that expression for a little while).

So, here's what Jenny actually said:

"Re dictations - I wrote a whole dissertation on the subject - there
is an interesting phenomenon here called the 'seen dictation', which
means a memorised passage - it's a transference from Chinese
teaching... Anyway, I think I have read everything ever written about
dictations, and I would say that bog-standard ones (and I'm not
talking about activities based on dictating) are a pretty good
indicator of general language knowledge (grammar, phonology etc) if
you want a quick insight. They don't achieve anything - they show
something."

I think Evil, Will & I did actually interpret Jenny's comments 
correctly (please confirm either way, Jenny).

But in any case, even with regard to tests, my/Scott's claim 
that "doing IS learning, and learning IS doing" (a somewhat morphed 
version of Howatt's famous words: "using English to learn it instead 
of learning English to use it") is as applicable to tests (even the 
dreaded TOEFL) as it is to drilling, as it is to all forms of 
dictation. In other words, communicative or not, any contact a person 
has with language will achieve *something*. So the only argument 
worth having, in my opinion, is about the *quality* of the contact we 
drive our learners toward.

And on that score, dogme is headandshoulders above anything else we 
could do with our learners, I reckon.

I've been trying to increase the spread of dogme recently in many of 
my classes. Tonight with my upper-ints we had over half-an-hour of 
talking about whatever-the-people-in-the-room-felt-like-sharing, 
before I decided that we really oughtta get on and do a little 
bookwork seeing as I'm obliged to put these lovely people through an 
exam-of-some-kind next week. If not for the exam regime, we could've 
run with the ball for the whole remaining hour, and I could've tried 
out the approach that many of you seem to be doing so successfully of 
providing records of the language that came up in class, and looking 
at who said what and how else the same idea might've been expressed, 
and whatnot.

It was a similar situation with my pre-ints immediately afterward. We 
chatted about David's (one of my learners) wife's spongecake, and I 
tried to get him to bring some in for us to try, but as Carme 
(David's wife) is pregnant, she hasn't got much energy to be taking 
on extra work. Fair enough. So I told everyone that my wife makes a 
mean spongecake herself, and that I'll ask her if she doesn't mind 
baking one for us all to try. Whereupon David decided he would ask 
his wife to make just a little one, so that we could do a "Pepsi 
Challenge" type of routine. And somewhere in there, attention turned 
to Xenia, whose sister, Meritxell was a student of mine last year. I 
wondered if they shared a bedroom. It turns out that they had done so 
until about ten years ago, whereupon they each got separate rooms, 
which was just as well because Meritxell is a very... [we all 
patiently wait, focused, as Xenia consults her dictionary] ...very 
tidy, and Xenia herself is, well, less tidy. And so on. For about 
forty minutes.

I didn't want to remind them about next week's exam, but I had to, of 
course. But we did a ten-minute review of the bits of the coursebook 
which we've covered so far, and we did it in a very authentic, 
meaning-focused, people-in-the-roomish way. Although I must admit 
that I allowed myself a fair wodge of display questions. I probably 
*shouldn't* admit that here, but there you have it. The interaction 
didn't seem too faked to me, or to them (as far as was evident; the 
inverse, actually), so I carried on display-questioning for as long 
as the people-in-the-room were willing to see it as valid and to 
respond, authentically.

That last paragraph is riddled with paradoxes, I know. Isn't life?

Best regards always,
D.

--- In dogme@yahoogroups.com, djn@d... wrote:
> OK. Just to return the ball...
> 
> My memory is that the "they" in Jenny's remark that I quoted:
> 
> ""They don't achieve anything, they show something."
> 
> referred to tests, not dictations. I could be wrong, though, and 
can't easily check.
> 
> As for dictations, does everyone know Mario R's little book on 
dictation?
> It's full of activites that include someone writing something down.
> 
> 
> Dennis
> 
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5732
	From: dhogg_bcn
	Date: Di Dez 02, 2003 10:22 

	Subject: Re: Dictations again!


	Ahh. Well done, Jenny.

Thanks for re-orienting us. [OUCH! *That* word again!!]

Best regards always,
D.

--- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> What i actually said was:
> 
> 'I would say that bog-standard ones (and I'm not talking about 
activities based on dictating) are a pretty good indicator of general 
> language knowledge (grammar, phonology etc) if you want a quick 
insight. They don't achieve anything - they show something.'
> 
> Thanks, Dennis - I did mean tests (as in, 'your class has to do 
these 4 standardised seen and unseen dictations this term for their 
> test marks' - mutter, mutter - ergo my dissertation!).....
> 
> I use lots of dictation-based activities - eg running dictation, 
picture dictation, paired picture dictations, dictoglosss .... I like 
them, so 
> do the kids. Not the same thing at all.
> 
> Jenny



	


	Group: dogme
	Message: 5733
	From: dhogg_bcn
	Date: Di Dez 02, 2003 10:31 

	Subject: The ticking timebomb in our NEST (was Re: testing, levels and grammar...)


	Yes, Jen.

It *is* more (nay, entirely) individual than that.

All the more reason why your question was so potent, and so relevant. 

"Why are people surprised that a NEST teacher can actually explain 
things clearly and speak comprehensibly!?"

Some people, in your experience, clearly are surprised. I'm eager to 
hear what Maria, Zosia, and others have to say on the matter. 

It could be that the tide is beginning, already, to turn against 
NESTs, and that those of us (like you) who are actually as effective 
at communicating as many non-NESTs (better than some of them, even) 
are a model that other NESTs (as well as some non-NESTs?) need to 
follow if their credibility is to remain unchallenged.

Best regards always,
D.

--- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> Actually, your point is sort of the opposite of mine. I find it's 
a questi=
> on of communicative ability, and teaching skills, not first 
> language. Some of my colleagues' explanations of grammar leave the 
kids ga=
> sping and they come and ask me for clarification. I 
> disagree with NEST/non-NEST as the criterion. Isn't it more 
individual tha=
> n that?
> 
> Jen
> 
> --- In dogme@yahoogroups.com, "dhogg_bcn" <dhogg_bcn@h...> wrote:
> > Good question, Jenny. 
> > 
> > (I'm referring to the one right at the very end of your posting).
> > 
> > I hope one or other of our esteemed non-NEST colleagues on this 
list can =
> re=
> > ply to your important question with an insight or several. That's 
a very =
> wor=
> > thwhile debate that you've tried to open up. 
> > 
> > (Maria, Zosia, et.al: what's YOUR take on this?).
> > 
> > In my own experience (which is very limited in this respect 
because I've =
> on=
> > ly ever taught in one country), I find that my learners all find 
each oth=
> er =
> > much easier to understand than they do me (although they 
explicitly and i=
> mpl=
> > icitly let me know they enjoy the challenge of following what I 
say; and =
> it'=
> > s rare that I ever have to explain a punchline, which indicates 
to me tha=
> t t=
> > hey've built up an expectation of getting a payoff for their hard 
work, w=
> hic=
> > h in turn provides an incentive for self-tuning of receptive 
skills). 
> > 
> > Sorry about the length of that sentence, I did try to break it 
up, to no =
> av=
> > ail.
> > 
> > And whenever I've met non-NESTs, their English always seems to be 
much "b=
> et=
> > ter" than my own in that they don't have to work as hard as I do 
to make =
> the=
> > ir discourse comprehensible for their learners. And learners of 
mine who =
> hav=
> > e, in the past, attended courses given by non-NESTs confirm that 
comprehe=
> nsi=
> > on is harder work with me than with their NEST, albeit that they 
can coun=
> t o=
> > n a worthwhile payoff.
> > 
> > And all this is very relevant to what happens in *everyday* 
English-langu=
> ag=
> > e conversations. I was told the other day that the majority of 
English-la=
> ngu=
> > age interactions which take place nowadays is either between non-
natives =
> and=
> > non-natives, or between non-natives and natives, with the 
minority occur=
> rin=
> > g between the rest of us. I wasn't given any statistics (sorry, 
Jenny!!) =
> and=
> > the claim wasn't substantiated in any other way, but I don't 
doubt its v=
> eri=
> > ty. 
> > 
> > My point is this: English is no longer the property of native 
English spe=
> ak=
> > ers in the way that, say Catalan is the property of Catalans. 
> > 
> > So, how long will it be, I wonder, before everyone gets wise to 
this fact=
> , =
> > and insists that "native" English speakers must start conforming 
to the i=
> nte=
> > rnational norms of clear, direct, comprehensible communication 
which ever=
> y o=
> > ther reasonable English-user adheres to? Note the WH-word that I 
used: I'=
> m n=
> > ot asking *whether*; I'm asking *how long*. 
> > 
> > Can any of you disagree with me that it's merely a *matter of 
time* befor=
> e =
> > we NESTs (and our poor compatriots, who won't know what's hit 
them) have =
> to =
> > start facing up to -and dealing with- our linguistic inadequacies?
> > 
> > (Zosia: this is all very frustrating. I've just written 8½ 
paragraphs and=
> I=
> > still couldn't find an excuse to slip in "mustard after dinner" 
anywhere=
> . A=
> > hh well. Maybe next time).
> > 
> > Best regards always,
> > D.
> > 
> > --- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> > > Thank you Dennis. I try!
> > > 
> > > Jen
> > > 
> > > PS I had 2 interesting comments on Friday - 1 from the parent 
> > > association rep on our managerial board who was surprised 
because she 
> > > could actually understand me when I spoke English(!) and 1 from 
a 
> > > former student who I taught for 3 years but who now has 
a 'local' 
> > > teacher - he commented that he understands me and my 
explanations of 
> > > grammar and vocab. better - contrary to all local theories here 
about 
> > > NESTs and non-NESTs. Why are people surprised that a NEST 
teacher 
> > > can actually explain things clearly and speak comprehensibly!?
> > > 
> > > --- In dogme@yahoogroups.com, djn@d... wrote:
> > > > Jenny,
> > > > 
> > > > "They don't achieve anything, they show something."
> > > > 
> > > > A succinct way of putting it.
> > > > 
> > > > Dennis



	


	Group: dogme
	Message: 5734
	From: Jenny
	Date: Di Dez 02, 2003 11:38 

	Subject: achieving? doing?


	Mmmm - is 'doing' always the same as 'achieving' something? I 
suppose the very fact of breathing achieves the maintenance of 
life ... but I don't always feel that things I am obliged to do in 
the classroom achieve a great deal - which is why I tend to rush thru 
those things or try to work around them! 

I could bore you to tears on the subject of seen dictations (which 
lead, in some schools, to 'redictations' where kids have to stand 
outside the staffroom at lunch time and recite wads of the textbook 
passages to their English teachers if they fail to regurgitate said 
passages verbatim onto paper the first time around). I can see that 
they do lead to the kids remembering bits of language - but there've 
got to be better ways to do it! 

Jenny



	


	Group: dogme
	Message: 5735
	From: dhogg_bcn
	Date: Di Dez 02, 2003 11:57 

	Subject: Re: achieving? doing?


	Ahem.

Has any of this got anything whatsoever to do with what we were 
talking about? Has the discussion moved on to some surrealist plain 
without my having become aware of the transition.

Nuff said, I think. Diarmuid put it very succinctly the other day. 
What was it he said about how frustrating it is when people appear to 
deliberately misunderstand what is said? And whyohwhy would anyone 
ever do that?

Ho hum.

Best regards always,
D.

--- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> Mmmm - is 'doing' always the same as 'achieving' something? I 
> suppose the very fact of breathing achieves the maintenance of 
> life ... but I don't always feel that things I am obliged to do in 
> the classroom achieve a great deal - which is why I tend to rush 
thru 
> those things or try to work around them! 
> 
> I could bore you to tears on the subject of seen dictations (which 
> lead, in some schools, to 'redictations' where kids have to stand 
> outside the staffroom at lunch time and recite wads of the textbook 
> passages to their English teachers if they fail to regurgitate said 
> passages verbatim onto paper the first time around). I can see 
that 
> they do lead to the kids remembering bits of language - but 
there've 
> got to be better ways to do it! 
> 
> Jenny



	


	Group: dogme
	Message: 5736
	From: Jenny
	Date: Mi Dez 03, 2003 12:19 

	Subject: Re: achieving? doing?


	I wasn't actually 'having a go', D. - I was reflecting in front of 
the keyboard whilst waiting to go on duty ( and I don't think 
you 'deliberately misunderstood me any more than I 'deliberately 
misunderstood' you - just a NEST to NEST communication 
breakdown!)...It just seemed that the idea was that by doing 
something, anything, something happens, and I suppose that's true - 
all I wanted to say was that sometimes the input of energy isn't 
reflected in the output of learning! (cf 'seen' dictations!)

While I was on duty, I visited a form 4 classroom where the kids were 
all learning by heart a page from their English textbook in 
preparation for the day's dictation. Form 4, after at least 10 
years of English lessons, and the teachers still ask them to do 
this. Of course, this meant they didn't have time to chat to me...in 
English. (they also get 'seen dictations' from their science and 
geography teachers, because they supposedly study in English. They 
don't - the textbooks are in English, the form 5 exams - external - 
are in English - but they and their teachers almost never speak more 
than single words in English in the classroom). (ah, it's an 
interesting world out here!)

Sorry to have seemed to be attacking - I really wasn't - I was 
actually quite enjoying what I thought was a pleasant exchange of 
ideas!

jenny

--- In dogme@yahoogroups.com, "dhogg_bcn" <dhogg_bcn@h...> wrote:
> Ahem.
> 
> Has any of this got anything whatsoever to do with what we were 
> talking about? Has the discussion moved on to some surrealist plain 
> without my having become aware of the transition.
> 
> Nuff said, I think. Diarmuid put it very succinctly the other day. 
> What was it he said about how frustrating it is when people appear 
to 
> deliberately misunderstand what is said? And whyohwhy would anyone 
> ever do that?
> 
> Ho hum.
> 
> Best regards always,
> D.
> 
> --- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> > Mmmm - is 'doing' always the same as 'achieving' something? I 
> > suppose the very fact of breathing achieves the maintenance of 
> > life ... but I don't always feel that things I am obliged to do 
in 
> > the classroom achieve a great deal - which is why I tend to rush 
> thru 
> > those things or try to work around them! 
> > 
> > I could bore you to tears on the subject of seen dictations 
(which 
> > lead, in some schools, to 'redictations' where kids have to stand 
> > outside the staffroom at lunch time and recite wads of the 
textbook 
> > passages to their English teachers if they fail to regurgitate 
said 
> > passages verbatim onto paper the first time around). I can see 
> that 
> > they do lead to the kids remembering bits of language - but 
> there've 
> > got to be better ways to do it! 
> > 
> > Jenny



	


	Group: dogme
	Message: 5737
	From: Wendy Hellekson
	Date: Mi Dez 03, 2003 1:06 

	Subject: Alientated, Who me?


	Tom and Dave,

Thank you both for your messages. I appreciated the humor
and advice. 

Actually, my idea was for you (as the collective) to feed
me easy things that I can tell the class for my final
presentation in my Large Classes and Limited Resources
class tomorrow morning. I seem to have failed :) All, I cna
do is try, right? 

Wendy Hellekson

______________________________________________________________________ 
Post your free ad now! http://personals.yahoo.ca


	


	Group: dogme
	Message: 5738
	From: dhogg_bcn
	Date: Mi Dez 03, 2003 1:17 

	Subject: Re: Alientated, Who me?


	No, Wendy.

You have not failed. You need not fail.

Email me offline, if you like, and I promise to help out. I'll be up 
for the next few hours (copying videos of my wonderful students 
teaching each other, which I'm going to send to Jon Turner and a few 
others). But the sooner you email me, the less bleary-eyed I'm likely 
to be.

It's so nice to get confirmation that you're not a troll. (Ahem, 
you're not, are you?!).

Best regards always,

--- In dogme@yahoogroups.com, Wendy Hellekson <whelleks@y...> wrote:
> Tom and Dave,
> 
> Thank you both for your messages. I appreciated the humor
> and advice. 
> 
> Actually, my idea was for you (as the collective) to feed
> me easy things that I can tell the class for my final
> presentation in my Large Classes and Limited Resources
> class tomorrow morning. I seem to have failed :) All, I cna
> do is try, right? 
> 
> Wendy Hellekson
> 
> 
______________________________________________________________________

> Post your free ad now! http://personals.yahoo.ca


	


	Group: dogme
	Message: 5741
	From: Jenny
	Date: Mi Dez 03, 2003 1:41 

	Subject: Re: Alientated, Who me?


	Hi Wendy

I did a presentation a couple of years ago on activities for big 
classes. Nothing very new or inspiring, but if you email me off 
line, I can attach a copy (I think I have one lurking in my computer) 
which may give you at least one or 2 ideas! (not necessarily dogme!)

Jenny

--- In dogme@yahoogroups.com, Wendy Hellekson <whelleks@y...> wrote:
> Tom and Dave,
> 
> Thank you both for your messages. I appreciated the humor
> and advice. 
> 
> Actually, my idea was for you (as the collective) to feed
> me easy things that I can tell the class for my final
> presentation in my Large Classes and Limited Resources
> class tomorrow morning. I seem to have failed :) All, I cna
> do is try, right? 
> 
> Wendy Hellekson
> 
> 
______________________________________________________________________

> Post your free ad now! http://personals.yahoo.ca


	


	Group: dogme
	Message: 5742
	From: midill@a...
	Date: Di Dez 02, 2003 9:31 

	Subject: Re: Dictation part 2


	Dictation is a quick way to get to know about a student's listening skill.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5743
	From: djn@d...
	Date: Mi Dez 03, 2003 5:05 

	Subject: Re: Re: Oh really? I beg to differ. (was testing, levels and grammar.....)


	DH,

You're absolutely right, of course, the posting (or the passage) was about dictation. My 
memory had done a bit of interpretation and chosen to focus on the fact that the test 
aspect of dication was highlighted.



Dennis



	


	Group: dogme
	Message: 5744
	From: djn@d...
	Date: Mi Dez 03, 2003 7:20 

	Subject: Reading Kumaravadivelu


	A quote from Joe Kinchelo (1993). Toward a Critical Politics of Teacher Thinking. 
Westport: Bergin & Garvey. Cited in Kumaravadivelu's Beyond Methods.(Brought to the 
attention of some of us by postings to this list).

The teaching of postformal teachers (transformative intellctuals) is:

(Quote)

> dedicated to an art of improvisation: teachers recognize that they operate in 
classroom conditions of uncertainty and uniqueness and therefore are able and willing 
to improvise their lesson plans and instructional procedures.

> dedicated to the cultivation of situated participations: teachers promote student 
discussion in class by situating the class in the words, concerns and experience of the 
students.

(End of quote)



Dennis



	


	Group: dogme
	Message: 5745
	From: Diarmuid Fogarty
	Date: Mi Dez 03, 2003 8:28 

	Subject: Re: Reading Kumaravadivelu


	Hi Dennis

There's an awful lot to quote from this book. How about doing the reflective tasks together off-list? I'm sending this to the list in case anybody else would like to do the same thing. We could either set up another yahoogroup or just do it via e-mail? What do you think?

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5746
	From: David Roche
	Date: Mi Dez 03, 2003 1:48 

	Subject: Refugees and Asylum-seekers


	Dear Everybody,

I have just joined the Dogme group and wondered if any of the members work, as I do, in a College of Further Education where learners are mostly refugees and asylum-seekers. Many students have severe problems relating to health, housing, poverty etc etc, which are for some "barriers to learning." I am really interested to hear of Dogme experiences in this context and in all the others as well.

Look forward to hearing from you.

David


---------------------------------
Download Yahoo! Messenger now for a chance to WIN Robbie Williams "Live At Knebworth DVD"

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5747
	From: dhogg_bcn
	Date: Mi Dez 03, 2003 3:32 

	Subject: Re: Oh really? I beg to differ. (was testing, levels and grammar.....)


	Thanks for that, Dennis.

But, in retrospect, I think I'm actually absolutely wrong.

Your interpretative focus was closer to the mark, based on Jenny's further comments about the creative ways in which she uses dictation with her lucky learners.

Best regards always,
Dave.

--- In dogme@yahoogroups.com, djn@d... wrote:
> DH,
> 
> You're absolutely right, of course, the posting (or the passage) was about dictation. My 
> memory had done a bit of interpretation and chosen to focus on the fact that the test 
> aspect of dication was highlighted.
> 
> 
> 
> Dennis



	


	Group: dogme
	Message: 5748
	From: willmcculloch
	Date: Mi Dez 03, 2003 8:15 

	Subject: Re: L1, L2, L37 - and changing times/opportunities/methods.


	Dear Jay, Hi.... In 5711 you gave the following response to a simple 
observation about some students getting switched off by a heavy 
emphasis on grammar instruction and tests

"Thank you very little, I think I've had quite my fill of those 
already.But, regardless how would watching someone walk through their 
class in that
manner, justify your initiative? I would prefer to observe a class 
with students using your prod...um...concept and focus on its own 
merits or
shortcomings?


My reply is that ....(a) the example I gave about "switched off" 
students wasn't trying to justify WS .... and (b) that 
the "prod....um....concept" isn't really intended for classroom use 
anyway. It's actually designed to give individuals an opportunity to 
develop vocabulary independently ....if they want to do that. It's 
also freely available to be used or ignored. ( however, the idea is 
much less likely to be used effectively using "free" (but maybe more 
expensive?) photocopies for a large number of practical and 
motivational reasons)

Thanks for providing some good book tips , by the way.....books are a 
fine way of sharing knowledge - and it would be great if we all had 
access to much bigger and much better libraries. This would make 
better reading opportunities available at lower cost, save a lot of 
trees and large amounts of really unnecessary, competitive, unco-
operative work 

Best wishes etc

Will

P.S. Why would I want an advertising budget?!? Language spreads 
pretty well through word of mouth.....pen, paper, books, internet etc


--- In dogme@yahoogroups.com, "Jay Schwartz" <schwartz@c...> wrote:
> Will,
> 
> > There are, of course, no guarantees that any resource can appeal 
to
> anyone - let alone everyone.
> 
> J: - 2 answers for you:
> Answer 1: Exactly, that's why I would rather dispense with all 
materials and
> resources from the 'get-go' and focus on how I can reach all my 
students and
> encourage them to develop what works best for them. Why use a 
resource that
> forces any student to stick their square peg into a round hole?
> Answer 2: Exactly, that's why I say when in doubt, throw it out.
> 
> > if you'd like to see good examples of this, you could try 
observing a
> class that is being unwillingly re-taught some grammar points (with 
test to
> follow).
> 
> J: - Thank you very little, I think I've had quite my fill of those 
already.
> But, regardless how would watching someone walk through their class 
in that
> manner, justify your initiative? I would prefer to observe a class 
with
> students using your prod...um...concept and focus on its own merits 
or
> shortcomings?
> 
> > The idea also expands into WS Grammar.
> 
> J: - Oh lord, sounds like "Return of the Grammar McNuggets...".
> 
> >Very few teachers actively encourage their students to keep any 
sort of
> useful notebooks
> 
> J: - Oh... I don't think that's true. On what statistics do you 
base this
> on? I think you are over-generalizing here. Also, how do you 
qualify what a
> student does or doesn't do as 'useful'? Surely, this is subjective 
to the
> student!
> 
> >It would be interesting to have fuller details of what your own 
students
> do, by the way.
> 
> J: - If you are skills/methodology book oriented, may I recommend 
that you
> try to find copies of:
> 1 "Working with Words" by Ruth Gairns & Sturart Redman (CUP).
> 2 "Implementing the Lexical Approach" by Michael Lewis (LTP).
> 3 "Vocabulary Builder (1&2)" by Bernard Seal (Longman)
> They all will give you a good idea of the types of things that a 
lot of
> colleagues DO do in their classroom. Me too!
> 
> Good Luck with your initiative! It's nice to see someone who is 
passionate
> about what they are into. I'm sure you, and some students, will 
reap great
> rewards for your efforts!
> 
> - Jay
> 
> PS. Don't you have an advertising budget? ;)



	


	Group: dogme
	Message: 5749
	From: willmcculloch
	Date: Mi Dez 03, 2003 8:21 

	Subject: Re: Once Again Word Surfing


	Dear David...yes I'm very grateful to you for having a look at WS 
back in April during it's early stages of development - and before 
the internet sites were created. Obviously at that stage , you 
immediately appreciated a few of the basic ideas involved by 
mentionning that WS is a learner chosen rather than teacher imposed 
concept, encouraging new knowledge to be integrated into old 
knowledge. You also pointed out a few reservations that you had at 
that stage - and considering your points certainly has helped.

Your posting 3158 was long...and interesting in many ways....but 
whether or not it discussed WS "at no inconsiderable length" is 
debatable. Anyway, I thought it very good of you to have a look...but 
am still not sure if you think that the idea of making some sort 
of "organised vocabulary notebook" widely available to language 
learners is positive or negative - or what your reasons behind that 
might be. If you have time, I'd be really interested.

Best wishes etc
Will

--- In dogme@yahoogroups.com, "David Kellogg" <kellogg@s...> wrote:
> (Thanks, Jenny--I was just buckling on my armor again for another 
> rather Quixotic sally against "Orientalism"....)
> 
> Taking my cue from Jenny, might I point out ever so gently, Will, 
> that word surfing was discussed at no inconsiderable length in 
> posting 3158?
> 
> dk1



	


	Group: dogme
	Message: 5750
	From: willmcculloch
	Date: Mi Dez 03, 2003 9:10 

	Subject: Re: Dictation part 2


	Dear Adrian, You signed off "Perplexed"...and asked in your message
"what do you mean?" So here is what I meant about dictations not 
being available - as originally put in message 5383
*****************************************************************
"I've been searching for sites that offer graded dictations to add
the "Word Surfing" site.

Students of all languages would benefit greatly, I'm sure, from the
availability of a service that allowed them to ....

1. listen to individual sentences being clearly read.
2. replay each sentence as often as required - and
3. "reveal" correct sentences once an attempt had been made to write
down what had been heard.

Such a site could only help students to practice vital listening and
writing skills in a useful manner. It would also allow them to
correct their own mistakes in a comfortable environment - and
encourage them to expand their vocabulary knowledge."
********************************************************************

So that's my opinion/observation about their unavailabality outside 
the classroom... and I think it would add to learning possibilities 
if such a service was made freely available on the internet in all 
languages. What do you think?

By the way, I was also a little perplexed by what you wrote in 5709 
about the mention of the proposed "WS Grammar" idea.....You wrote

"Aaaggghhh! Have you read anything about Dogme, especially the ideas
concerning grammar"

.... and I didn't really understand what caused such a reaction. Have 
you seen WS Grammar? Could you maybe very briefly outline it's major 
weaknesses? Or were you just displaying an evil sense of humour about 
the value any attempts to produce alternative approaches? Or 
something else? 

I'm not sure ....

It's sometimes so easy to misinterpret the written words in forums 
such as these. For example, it's now apparent that Jenny and Dennis 
are a lot keener on the value of dictations than a couple of us 
assumed after reading 5715. Does this mean that they too might like 
to see them freely available in the internet in all languages? You 
know...just as an an additional opportunity that some might like to 
take advantage of during their independent learning time.

Best Wishes etc 
Will

--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Will, correct me if I'm wrong but did you write that dictation " 
isn't
> currently available."
> 
> What do you mean?
> 
> If anything, dictation has made a major comeback in the last 10 
years or so
> with at least three resource books on the subject.
> 
> Perplexed, Dr Evil



	


	Group: dogme
	Message: 5751
	From: Adrian Tennant
	Date: Mi Dez 03, 2003 9:59 

	Subject: Grammar surfing


	Will asked:
> .... and I didn't really understand what caused such a reaction. Have you
seen WS Grammar? Could you maybe very
> briefly outline it's major weaknesses?

No Will, I haven't seen WS Grammar - in fact I can't find it on the
Internet!?

My main worry is that all you can hope on such a site is Grammar McNuggets.
I also feel that it will be you selecting what goes on the site (unless it's
going to be a completely blank web page?). By doing this you are
automatically going against one of the basic tenets of Dogme.

I looked again at your Word Surfing site and still can't see how the
students choose. They can only choose from what is already there, or am I
missing something.

I realise that you've put a lot of effort into developing this site and
therefore why you wish to 'defend it', but I really don't see why you're
posting so many messages saying how wonderful it is to the Dogme list? It
really doesn't seem to be the logical place.

Dr E



	


	Group: dogme
	Message: 5752
	From: David Kellogg
	Date: Do Dez 04, 2003 1:29 

	Subject: Refugees, Asylum-seekers and Cherry Blossom


	Dear David Roche:

Welcome, welcome, welcome! Actually, I was on the verge of becoming 
a refugee from the dogme list myself. There is always a terrible 
danger of being swamped by the problems of teachers in roll-on, roll-
off private language schools, or business English one-on-ones, and 
losing touch with what is, after all, the vast majority of the multi-
lingual, the poor, those with little or no schooling, or only public 
schooling (Hi, Jenny!).

Yes, there's a very long and fruitful thread on refugees and asylum 
seekers. Check out posting 3062, or, better yet, go to the dogme 
site at:


http://groups.yahoo.com/group/dogme

and type in "sharp end" to the search engine. That way you'll get 
all the posts and you can read through them at your leisure.

There's also a lot of good stuff on large classes (type in "large 
classes") and discipline problems (try "difficult people"). 

But an even better way is to get fresh stuff right from here. Just 
to tell us about one of your classes, and get suggestions from 
there. I was going to respond with my usual "when I was in China..." 
stories, but these stories generally do not travel well beyond the 
wall. Better if you tell us a good yarn! I for one will be 
listening avidly.

dk1 

PS: Sorry, Will--I can't help you. I think you basically want me to 
say whether the materials are good or bad. I don't think ANY 
materials are good or bad. 

I was talking about the general principle behind them, which is 
whether vocabulary can really be learnt logically prior to grammar, 
as the materials suggest, and as your own experience in trying to 
create a WS grammar after you've created a WS vocabulary suggests. I 
think this is questionable. Not good, or bad, but questionable.

The method I used was to try to adapt your materials for the 
teaching of Korean. Did they work? Can you give me the Korean 
expression for "The dragonfly died with the cherry blossoms in the 
spring"? (I find that when I try to do it, I come up with the words 
only, and the grammar of the sentence dies like cherry blossom....)

d



	


	Group: dogme
	Message: 5753
	From: Jenny
	Date: Do Dez 04, 2003 2:00 

	Subject: semi-plugged dictation


	I was reading a Melbourne (Australia) online newspaper this morning 
which had an article about a Hong Kong family which had migrated to 
Australia, mainly because their kids had too much homework in Hong 
Kong. This is a constant (and wholly justified) complaint from my 
Form 3 English class. Just for the fun of it, I printed out the 
article and dictated the part about the homework to my class. It was 
fun watching them go from trying to write it down to realising what 
it actually said... Now, it's not exactly dogme, but it was 
entertaining....

I also did something yesterday based on the local English language 
newspaper they subscribe to once a week. Again, not really dogme, 
because I made the selection, but it was at least personalised. 
There was an article about Swiss Post employing people to reply to 
kids' letters to Santa. I got them to write their own letters to 
Santa in their news report books (they may be in Form 3, but the kids 
here are sweet and naive in the nicest possible way, so they enjoy 
doing things that kids in Australia would see as terribly 
childish!). They had to finish them within the lesson - then I 
collected them up and redistributed the books - and for homework (ok, 
but at least it was FUN homework), they had to write a reply from 
Santa. When they handed them in this morning, I gave them to the 
original writer, and they loved it - they were really animated and 
engaged with what had been written.

I would not claim that this is an earth-shatteringly wonderful 
activity, but it did somethin important in my context here. It 
engaged their emotions and gave them pleasure, and it distracted them 
from textbook demands. It is also something that encouraged 
communication among the 40 individuals in the room, and engagement 
with English on an emotional level is not always easy to nurture in 
large, exam-oriented classrooms.

I will now go away and enjoy reading hte letters myself!

Jenny



	


	Group: dogme
	Message: 5754
	From: djn@d...
	Date: Do Dez 04, 2003 5:14 

	Subject: (Fwd) semi-plugged dictation


	------- Forwarded message follows -------
To: dogme@yahoogroups.com
From: "Jenny" <jlynd_ilobuchi@h...>
Date sent: Thu, 04 Dec 2003 02:00:54 -0000
Subject: [dogme] semi-plugged dictation
Send reply to: dogme@yahoogroups.com

[ Double-click this line for list subscription options ] 

I was reading a Melbourne (Australia) online newspaper this morning 
which had an article about a Hong Kong family which had migrated to 
Australia, mainly because their kids had too much homework in Hong 
Kong. This is a constant (and wholly justified) complaint from my 
Form 3 English class. Just for the fun of it, I printed out the 
article and dictated the part about the homework to my class. It was 
fun watching them go from trying to write it down to realising what 
it actually said... Now, it's not exactly dogme, but it was 
entertaining....

I also did something yesterday based on the local English language 
newspaper they subscribe to once a week. Again, not really dogme, 
because I made the selection, but it was at least personalised. 
There was an article about Swiss Post employing people to reply to 
kids' letters to Santa. I got them to write their own letters to 
Santa in their news report books (they may be in Form 3, but the kids 
here are sweet and naive in the nicest possible way, so they enjoy 
doing things that kids in Australia would see as terribly 
childish!). They had to finish them within the lesson - then I 
collected them up and redistributed the books - and for homework (ok, 
but at least it was FUN homework), they had to write a reply from 
Santa. When they handed them in this morning, I gave them to the 
original writer, and they loved it - they were really animated and 
engaged with what had been written.

I would not claim that this is an earth-shatteringly wonderful 
activity, but it did somethin important in my context here. It 
engaged their emotions and gave them pleasure, and it distracted them 
from textbook demands. It is also something that encouraged 
communication among the 40 individuals in the room, and engagement 
with English on an emotional level is not always easy to nurture in 
large, exam-oriented classrooms.

I will now go away and enjoy reading hte letters myself!

Jenny



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/ 


------- End of forwarded message -------



	


	Group: dogme
	Message: 5755
	From: Jenny
	Date: Do Dez 04, 2003 5:33 

	Subject: Re: Refugees, Asylum-seekers and Cherry Blossom


	Thanks, DK. I'm not sure about your statistical evidence, but I 
think they're probably in the majority too!

I would like to know how to say 'the dragonflies are the harbingers 
of typhoon season' in Cantonese. You can probably help me!

Jenny

--- In dogme@yahoogroups.com, "David Kellogg" <kellogg@s...> wrote:
those with little or no schooling, or only public 
> schooling (Hi, Jenny!).
>
> dk1 
> 
> PS: Can you give me the Korean expression for "The dragonfly died 
with the cherry blossoms in the spring"? (I find that when I try to 
do it, I come up with the words only, and the grammar of the 
sentence dies like cherry blossom....)
> 
> d



	


	Group: dogme
	Message: 5756
	From: willmcculloch
	Date: Do Dez 04, 2003 3:35 

	Subject: Re: Grammar surfing


	Adrian : " Will asked:.... and I didn't really understand what 
caused such a reaction. Have you seen WS Grammar? Could you maybe 
very briefly outline it's major weaknesses?

No, I haven't seen WS Grammar - in fact I can't find it on the
Internet!?" 

Will: " It's probably because (as I mentionned last time) WS Grammar 
is only something that I'm planning to work on next year"


Adrian: "My main worry is that all you can hope on such a site is 
Grammar McNuggets.I also feel that it will be you selecting what 
goes on the site (unless it's going to be a completely blank web 
page?). By doing this you are automatically going against one of the 
basic tenets of Dogme".

Will: " I wouldn't worry about Grammar Mcnuggets, WS Grammar won't 
be force feeding anyone with anything. Your feelings seem to be 
slightly out of focus as the content of the WS site will soon(ish) 
be 100% under the control of other individuals – that won't include 
me. Nothing that I've said is against Dogme – but maybe having basic 
tenets of Dogme is against one of the basic tenets of Dogme? I'm not 
sure about that though...and it's really not worth worrying about."

Adrian: "I looked again at your Word Surfing site and still can't 
see how the students choose. They can only choose from what is 
already there, or am I missing something".

Will: "Thanks for taking a closer look, it's great of you. By the 
way, the words that learners choose to enter and expand upon in 
their own individual way(if they want to) are self selected words 
from any source. There is no need for any connection to the word 
lists that are given". 

Adrian: "I realise that you've put a lot of effort into developing 
this site and therefore why you wish to 'defend it'….

Will: Sorry to interrupt…are you trying to tell me that it's being 
attacked? How strange… why would anyone want to attack anything? 

Adrian: … but I really don't see why you're posting so many messages 
saying how wonderful it is to the Dogme list? It really doesn't seem 
to be the logical place".

Will: "You're probably right…I'll just send some blank pieces of 
paper and a pen as a present next time…it's essentially what WS is 
all about - and you should instinctively know what to do with them. 
Anyway, Neo will."


--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Will asked:
> > .... and I didn't really understand what caused such a 
reaction. Have you
> seen WS Grammar? Could you maybe very
> > briefly outline it's major weaknesses?
> 
> No Will, I haven't seen WS Grammar - in fact I can't find it on the
> Internet!?
> 
> My main worry is that all you can hope on such a site is Grammar 
McNuggets.
> I also feel that it will be you selecting what goes on the site 
(unless it's
> going to be a completely blank web page?). By doing this you are
> automatically going against one of the basic tenets of Dogme.
> 
> I looked again at your Word Surfing site and still can't see how 
the
> students choose. They can only choose from what is already there, 
or am I
> missing something.
> 
> I realise that you've put a lot of effort into developing this 
site and
> therefore why you wish to 'defend it', but I really don't see why 
you're
> posting so many messages saying how wonderful it is to the Dogme 
list? It
> really doesn't seem to be the logical place.
> 
> Dr E



	


	Group: dogme
	Message: 5757
	From: Jeff Bragg
	Date: Do Dez 04, 2003 6:31 

	Subject: Dogme and my life - Agony Column


	At present I work in Bournemouth Monday to Friday, and go back to
my home in London for the weekend. While I'm away, I write a
letter to my son, who's five years old. He always writes back.
This is, of course, a cunning teacherly ploy to encourage him to
read and write.

Now he's written a letter to Santa. Should I reply, posing as
Santa? It's still a nice really communicative exercise, but I
feel I would be deceiving him.

I am reminded of the story in 'Obabakoak' (look, this is dogme,
so there has to be a gratuitious exotic reference somewhere),
written by some Basque writer whose name escapes me (sorry!), in
which a Father writes over a period of years to his son, posing
as a German girl. Eventually the son goes to Germany, only to
discover the awful truth. Now I can't remember - does he end up
hating his Father, or appreciating that through his letters he
efforlessly learnt German?

Yours in trepidation,

Daddy Jeff

________________________________________________________________________
Download Yahoo! Messenger now for a chance to win Live At Knebworth DVDs
http://www.yahoo.co.uk/robbiewilliams


	


	Group: dogme
	Message: 5758
	From: zosia grudzinska
	Date: Do Dez 04, 2003 9:14 

	Subject: Re: The ticking timebomb in our NEST or Mirror, mirror


	hello, Nesties and non-Nesties alike...
forgive the urge to fiddle with the heading - you people put me to shame
thinking up such lovely, double- and sometimes treble-edged jewels of
layered meaning...

well, who's the better teacher? We turn to a mirror tucked away somewhere
private and send a deeply-felt plea: mirror, mirror tell me now - who's the
best teacher in town?
Then there's is the issue of ownership of a language. Quaint, to think of
ownership in this connection - but there's something to it. I have never
pondered the question "who owns Polish speech"? (but that mainly because
there are no claimants bar my own people...) Let me express my very
subjective feeling: until English was comparable in its worldly influence
and importance to other languages it might have been considered "owned" by
the nations inhabiting Britain... but the trouble started with the emergence
of the Empire. I lived for a time in Kenya and I sometimes wondered to what
extent it should be accepted that the natives of this, admittedly
independent country, "own" their distinct hue of English speech. Or perhaps
one should think of it in terms of stocks? You know, like when we buy
shares and then we can vote at the general meetings... through spreading so
far and wide English language has truly achieved a status like no other
living speech. And English native speakers (by the way - nationals of how
many countries should aspire to this definition?) cannot grumble. That is,
in my opinion, a low price to pay for having your mother speech recognized
all over the world as the operative international lingo.

But the burning question of who's a better person to guide or help foreign
language learners is and will remain open because it hinges not at the
nationality in general or of any given teacher but at so much more factors.
We would be wrong to support stereotypes. Since my immersion into the world
of EFL teaching this debate seems to be re-emerging cyclically in mostly all
periodicals - check the back copies of, let's see, Issues from two years
ago... As usual, there are facts which deny any previously stated thesis.
The (in)famous figure of undereducated expats backpacking the six continents
earning their keep mumbling unintelligible English phrases and charming the
unsuspecting parents with mirages of "impeccable pronunciation I will bestow
on your kids"? yes, a former student of mine (film school, so they were
particularly resourceful lot) set off for a stint to get some nosh in this
manner - Spain or Portugal, memory serves no longer with such details/ but
the twang of his Geordie dialect still resounds in my ears. Talk about
impeccable...
let's not dwell on numbers of such enterpreneurs endowed with perhaps
passable pronunciation but totally insensitive to the tools-of-trade; in
other words, with zero teacher training. The only qualification being their
passport.
On the other hand there was Mina who landed in Prague with her husband, a
representative of some international company. She "amused herself" giving
one2one which soon budded into establishing a small school of English. I
visited and can personally endorse its value. Sadly, the husband got
recalled elsewhere but I hope Mina's school has just changed its location.
It would be a waste of natural talent to have her back at whatever her
original profession had been.

There is a private school in Warsaw which used to make it a point to have
two tutors for every group - a native to give them the thrill of
authenticity and a non-native (or Polish-native, to be more precise) to
ensure the sympathetic reception and understanding of any linguistic
problems typical for the Poles.
My own experience tells me that a non-native is in no way inferior to a
native speaker, providing her/his language competency is near-native level;
moreover, s/he should keep in touch with some "experts" ready to step in
should any question appear for which s/he has no reliable answer.
but there are also students to consider. Again, there's no one-dimensional
answer. Some learners positively flourish confronted with the challenge of
a foreigner teaching them. Some prefer the cosiness, the safety coming from
being sure you can always find help and support in your mother tongue.
Sorry for such a long diatribe which could be summed up in one sentence:
"anyone can be a good language teacher providing she's a born genius".
Zosia



	


	Group: dogme
	Message: 5759
	From: Diarmuid Fogarty
	Date: Do Dez 04, 2003 9:22 

	Subject: Re: Dogme and my life - Agony Column


	Go on Jeff, as a father, I can assure you that the love of a wee 5 year old is more than likely to be different to the love of an adolescent for a fraulein.

The chances are that you are going to have to deceive your son many a time in his life. You might as well make it a deceit that brings some enjoyment.

Wasn't it Bernardo Atxaga or somebody similar who wrote that book? I've never read it but I'm sure I remember hearing that it was the first ever novel to be written in Euskara.

Diarmuid
(who will be donning red suit, white beard and lying like a cossack on Xmas day).
----- Original Message ----- 
From: Jeff Bragg 
To: dogme@yahoogroups.com 
Sent: Thursday, December 04, 2003 6:31 PM
Subject: [dogme] Dogme and my life - Agony Column


At present I work in Bournemouth Monday to Friday, and go back to
my home in London for the weekend. While I'm away, I write a
letter to my son, who's five years old. He always writes back.
This is, of course, a cunning teacherly ploy to encourage him to
read and write.

Now he's written a letter to Santa. Should I reply, posing as
Santa? It's still a nice really communicative exercise, but I
feel I would be deceiving him.

I am reminded of the story in 'Obabakoak' (look, this is dogme,
so there has to be a gratuitious exotic reference somewhere),
written by some Basque writer whose name escapes me (sorry!), in
which a Father writes over a period of years to his son, posing
as a German girl. Eventually the son goes to Germany, only to
discover the awful truth. Now I can't remember - does he end up
hating his Father, or appreciating that through his letters he
efforlessly learnt German?

Yours in trepidation,

Daddy Jeff

________________________________________________________________________
Download Yahoo! Messenger now for a chance to win Live At Knebworth DVDs
http://www.yahoo.co.uk/robbiewilliams

Yahoo! Groups Sponsor 
ADVERTISEMENT




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5760
	From: Adrian Tennant
	Date: Do Dez 04, 2003 10:06 

	Subject: Re: The ticking timebomb in our NEST or Mirror, mirror


	I've just completed a questionnaire for our own dear Spearshaker who is
doing his PhD. The task was simple (????). There were 16 short extracts and
I had to decide if they were above average native speaker, native, near,
excellent but clearly not etc. I wish he would get all of us to do it (but
there may well be a control issue here). For me, the fascinating thing was
that it was often extremely difficult to judge (I'd love to know how many I
wrongly identified. Another problem was that even when I was sure they were
non-NESTs they were still above average native speaker as most native
speakers are c***!

Dr Evil



	


	Group: dogme
	Message: 5761
	From: David Kellogg
	Date: Do Dez 04, 2003 11:53 

	Subject: The Good Barber


	In the early days, when this list was still ruled by the ten 
commandments, Scott wrote a Talmudic exegesis (I think it's 
called "bums on seats") justifying the commandment on sitting down. 
His argument was that it served to "change the chip", and restrain 
the teacher from lecturing, hectoring, and other forms of 
performance art.

I think Graham, in his winsomely profound way, went on to invoke 
membership categorization devices. This is a CA idea: Sacks called 
them Membership Inference-rich Representative membership 
categorization devices. 

If you look at classroom discourse a lot you begin to notice that 
teachers say things like: 

"I want you to listen to this little tiny short story like the one 
we had yesterday." (Christie, F. Classroom Discourse Analysis, 2003: 
67)

BUT

"You know we had 'A Monster Sandwich' and then we made up our own 
monster sandwiches." (ibid, 68)

Christie's explanation is that the teacher is being inclusive and 
expressing solidarity when she says "we" and exclusive and 
exhortatory when she says "I". 

Now THAT'S a Critical Discourse Analysis explanation--interpret 
first, then consult the data. If you consult the data first, though, 
you might notice that the distinction between "I" and "We" has a lot 
more to do with time and even tense than any kind of dark 
ideological undercurrent: the teacher uses "I" to talk about new and 
as yet unshared instructions and uses "we" to talk about old, shared 
experiences.

The other day, sitting down to have my hair cut by a standing 
barber, I was thinking a little bit about all this, and wondering if 
Scott was right--first to proscribe standing up, then to justify the 
proscription, then to discard the whole idea of proscription.

Yes, yes, and yes, as Joyce would say. For me, sitting when the 
students are sitting and standing when they stand (a stricture more 
honored in the breach, I do confess it) is really a way of 
scaffolding my OWN behavior; it's rather like a string tied around 
my finger, reminding me not to lecture or hector too much, to slow 
down and listen, like a good barber.

But of course it's right for the good barber to stand. It's not the 
sort of thing Sacks is talking about, an "inference rich" membership 
badge that identifies you as a representative of a particular in-
group or out-group irrespective of the content of what you do. 

MY barber is perfectly collegial and amicable standing up, and he's 
a brilliant conversationalist, so even when he gets out the straight 
razor to do my neck I don't think of Sweeney Todd, or that barber in 
the first act of a play by Tawfiq Al-Hakim:

Barber: How can you tell if a melon is ripe unless you SPLIT IT 
OPEN!!! (Customer gets his hat and leaves.)

Similarly, sitting down doesn't seem to help much when I am 
fidgeting about the next point on my mental agenda. I have learned, 
alas, to hector, lecture, and perform in a sitting, yea, even a 
prone position. So it's time for me to discard the commandments, and 
reach for my Vygotsky.

Vygotsky is discussing the question of whether teachers are to be 
considered workers, and he points out that in China, the rickshaw 
driver is often treated as donkey labor, while the tram driver is a 
skilled worker. He explains this by pointing out that each form of 
labor has a physical action component (which could be done by an 
animal) and a more managerial, thinking component, which is what 
makes his labor truly human labor. After all, the donkey can't load 
or even maneuver the rickshaw, and certainly can't choose the best 
way through traffic at certain times of day. 

Vygotsky then compares the transmissive teacher to a rickshaw driver 
who considers only the physical part of haulage, or a tram driver 
who becomes obsessed with physical actions inside the cockpit and 
does not look out the window:

"The enormously large, exaggerated importance which the teacher had 
in the school wasdetermined by the fact that the main motor, the 
main part of the educational environment was the teacher.Adn because 
of this, he forgot his direct duties. From the scientific viewpoint, 
the teacher is merely the organizer of the educational environment, 
the regulator and inspector of its interaction with each pupil." 
(Collected Works, Vol. 3, p. 159)

He then says this, about teachers:

"The teacher's labor, although it is not subject to the technical 
perfection which moves and pushes it from the rickshaw to the tram-
driver, has nevertheless the same two aspects. It was always the 
environment that educated. The teacher was sometimes invited as a 
supplementary part of this environment (tutors, private 
teachers).That is the way it was in all schools. The teacher had the 
duy of organizing the environment. Sometimes people especially 
assigned for this purpose did it for him. (...) He might have been 
replaced (and nowadays he has been successfully replaced) by books, 
pictures, excursions, etc. And with some exaggeration it may be said 
that the whole reform of contemporary pedagogics revolves around 
this theme: how to reduce the role of teacher when he, just like the 
rickshaw-puller, plays the role of the engine and part of his own 
pedagogical machine as closely to possible to zero, and how to base 
everything on his other role--the role of organizer of the social 
environment?" (160)

Scott's solution was simple: sit down. But of course complex 
problems don't really have simple solutions. 

dk1

PS to Jenny--

I've been thinking about the question you asked a couple of mails 
ago, that is, how many English learners are in state schooling 
(TESEP, as Adrian Holliday would say) vs. how many are doing private 
schools, what Adrian Holliday would call BANA 
(Britishaustralsasianorthamerican) private schools.

No, I don't have any stats, but I have something rather more 
shocking. In most counts of the world's speakers of English as a 
second language, the ones in TESEP are simply not counted.

Crystal (1995), for example, says only 98 million speakers of L2 
English can counted "with confidence" and then gives a low estimate 
of about 235 million, which Graddol (1999) says is low. But even 
double that figure, which Graddol says is high, would be less than 
the school-going population of China alone. 

And then India. Srivastava says 2% of the population speaks English, 
other people say it's more like four, but either figure excludes 
virtually the entire school-going population. So as far as speaking 
L2 English, what we do simply doesn't count.

Is this realistic? I suspect not, and that for trivial and not-so-
trivial reasons. If anybody ever were to sit down and try to weed 
the real English speakers from the party poseurs, they would 
probably want to use some kind of standardized test, and of course 
that is the instrument all TESEP school systems use to graduate the 
sheep from the goats. 

But non-trivially, I think that English as a World Language (if we 
consider English a genuinely world language and not simply a spoken 
dialect used by the very rich) is more often a written language than 
a spoken one (because writing allows travel, standardization, and 
conservation in a way that speech does not). 

Oh, the dragonflies. In Mandarin, it's "qing ting shi taifeng ji jie 
de xianzhao", but "xianzhao" really means something like "precedent" 
rather than "harbinger". My wife says it's all right, but I find it 
ugly.

d



	


	Group: dogme
	Message: 5762
	From: Jenny
	Date: Fr Dez 05, 2003 12:35 

	Subject: Re: The Good Barber


	Mmmmm - an ideas-packed posting...

I've got to go and brush up on my Vygotsky - but I would just observe 
that if I sit down at the front of my class of 40 (and there is no 
other alternative to 'in front of', because the rooms are very small, 
and crammed with furniture and kids' bags because they don't have 
lockers because the school campus is too small - she says 
breathlessly) anyway, if I sat down, I'd be invisible to most of the 
class - which may or may not be a good thing!. However, our 
classrooms still have a stage - oh, yes - which is why I eschew the 
microphone as used by most of the teachers, because it would make me 
feel like a Canto-pop singer (HK reference there to the cheesy local 
pop singers). So I could sit on the stage, but the principal prowls 
around peeping in the window in the door to check that we are NOT 
sitting down - it is forbidden! I tend to move around a lot, which 
is rather dangerous because I tend to get my feet tangled up in bag 
straps - most teachers are tied to the front of the room by their 
reliance on the stage and the mike (unless they have adopted the 
latest headset mikes a la Madonna, which just look silly in my 
opinion!)....

...on another subject entirely, to ignore English students like the 
ones I teach in the statistics would be quite ridiculous, because 
altho their English may not be fluent, they are able to function in 
the language, some at a quite sophisticated level. I imagine it's 
pretty hard to calculate, but they should certainly not be 
forgotten! I read an earlier post of Diarmuid's (still having 
trouble with your name -sorry!) about the Chinese learners in his 
classes and their facility at passing tests and exams. I know that 
the same is true for many of the students I teach - if they never 
acquire a love of English or an appreciation of the pleasure of 
speaking another language, then English just becomes another 
unpleasant hurdle on the obstacle course to the future. 

And my point is? Ah, there's the question. Just chatting in the 
cyber staffroom, I suppose.

Jenny

--- In dogme@yahoogroups.com, "David Kellogg" <kellogg@s...> wrote:
> In the early days, when this list was still ruled by the ten 
> commandments, Scott wrote a Talmudic exegesis (I think it's 
> called "bums on seats") justifying the commandment on sitting down. 
> His argument was that it served to "change the chip", and restrain 
> the teacher from lecturing, hectoring, and other forms of 
> performance art........

>> Yes, yes, and yes, as Joyce would say. For me, sitting when the 
> students are sitting and standing when they stand (a stricture more 
> honored in the breach, I do confess it) is really a way of 
> scaffolding my OWN behavior; it's rather like a string tied around 
> my finger, reminding me not to lecture or hector too much, to slow 
> down and listen, like a good barber.
> 
..... 
> Scott's solution was simple: sit down. But of course complex 
> problems don't really have simple solutions. 
> 
> dk1
> 
> PS to Jenny--
> 
> I've been thinking about the question you asked a couple of mails 
> ago, that is, how many English learners are in state schooling 
> (TESEP, as Adrian Holliday would say) vs. how many are doing 
private 
> schools, what Adrian Holliday would call BANA 
> (Britishaustralsasianorthamerican) private schools.
> 
> No, I don't have any stats, but I have something rather more 
> shocking. In most counts of the world's speakers of English as a 
> second language, the ones in TESEP are simply not counted.
> 
> Crystal (1995), for example, says only 98 million speakers of L2 
> English can counted "with confidence" and then gives a low estimate 
> of about 235 million, which Graddol (1999) says is low. But even 
> double that figure, which Graddol says is high, would be less than 
> the school-going population of China alone. 
> 
> And then India. Srivastava says 2% of the population speaks 
English, 
> other people say it's more like four, but either figure excludes 
> virtually the entire school-going population. So as far as speaking 
> L2 English, what we do simply doesn't count.
> 
> Is this realistic? I suspect not, and that for trivial and not-so-
> trivial reasons. If anybody ever were to sit down and try to weed 
> the real English speakers from the party poseurs, they would 
> probably want to use some kind of standardized test, and of course 
> that is the instrument all TESEP school systems use to graduate the 
> sheep from the goats. 
> 
> But non-trivially, I think that English as a World Language (if we 
> consider English a genuinely world language and not simply a spoken 
> dialect used by the very rich) is more often a written language 
than 
> a spoken one (because writing allows travel, standardization, and 
> conservation in a way that speech does not). 
> 
> Oh, the dragonflies. In Mandarin, it's "qing ting shi taifeng ji 
jie 
> de xianzhao", but "xianzhao" really means something 
like "precedent" 
> rather than "harbinger". My wife says it's all right, but I find it 
> ugly.
> 
> d



	


	Group: dogme
	Message: 5763
	From: Tony LEE
	Date: Fr Dez 05, 2003 12:35 

	Subject: Re: The Good Barber


	From: David Kellogg
PS to Jenny--

I've been thinking about the question you asked a couple of mails
ago, that is, how many English learners are in state schooling
(TESEP, as Adrian Holliday would say) vs. how many are doing private
schools, what Adrian Holliday would call BANA
(Britishaustralsasianorthamerican) private schools.

No, I don't have any stats, but I have something rather more
shocking. In most counts of the world's speakers of English as a
second language, the ones in TESEP are simply not counted.

Crystal (1995), for example, says only 98 million speakers of L2
English can counted "with confidence" and then gives a low estimate
of about 235 million, which Graddol (1999) says is low. But even
double that figure, which Graddol says is high, would be less than
the school-going population of China alone.
----------------------------------------------------------------------
----------------------

We need to make a clear distinction between 'learners' of English in
Chinese state schools, and 'Speakers' of English.

Yes, there are tens of millions of learners in Chinese schools -- and
they do actually become reasonably proficient in some aspects of
English--but unfortunately the majority could not be considered
speakers (or listeners) of English in any practical sense.

It is not for lack of trying on the part of teachers or students,
simply the result of having 50 or 60 students in a class. Even in
English Major Freshman classes, arguably the pick of the crop, perhaps
10% of the class can conduct a fluent conversation at a reasonable
level, while half are barely beyond beginner level. Thankfully the
basic grammar and vocabulary is there, and it doesn't take long for
perhaps half the class to at least attempt to talk. The other half
seem to regard English as a tool like math and even after 4 years are
at best, still very basic conversationalists.

TonyL



	


	Group: dogme
	Message: 5764
	From: Jenny
	Date: Fr Dez 05, 2003 12:41 

	Subject: The tooth fairy, Santa and the Easter Bunny


	I'm with Diarmuid on this one! I think all kids need magic in their 
lives (not just kids, either), and Santa is magical. I admit to 
adopting his persona annually; I also double as Easter Bunny, and 
have been known to act as a scribe for the tooth fairy... I probably 
do it more for myself than for my sons, in fact - it's a real 
pleasure. (there was also a time when I was the 'magical book 
deliverer' who repeatedly left Mr Men books in our flat for my older 
son when we were out)

Jenny
--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> Go on Jeff, as a father, I can assure you that the love of a wee 5 
year old is more than likely to be different to the love of an 
adolescent for a fraulein.
> 
> The chances are that you are going to have to deceive your son many 
a time in his life. You might as well make it a deceit that brings 
some enjoyment.
> 
> Wasn't it Bernardo Atxaga or somebody similar who wrote that book? 
I've never read it but I'm sure I remember hearing that it was the 
first ever novel to be written in Euskara.
> 
> Diarmuid
> (who will be donning red suit, white beard and lying like a cossack 
on Xmas day).
> ----- Original Message ----- 
> From: Jeff Bragg 
> To: dogme@yahoogroups.com 
> Sent: Thursday, December 04, 2003 6:31 PM
> Subject: [dogme] Dogme and my life - Agony Column
> 
> 
> At present I work in Bournemouth Monday to Friday, and go back to
> my home in London for the weekend. While I'm away, I write a
> letter to my son, who's five years old. He always writes back.
> This is, of course, a cunning teacherly ploy to encourage him to
> read and write.
> 
> Now he's written a letter to Santa. Should I reply, posing as
> Santa? It's still a nice really communicative exercise, but I
> feel I would be deceiving him.
> 
> I am reminded of the story in 'Obabakoak' (look, this is dogme,
> so there has to be a gratuitious exotic reference somewhere),
> written by some Basque writer whose name escapes me (sorry!), in
> which a Father writes over a period of years to his son, posing
> as a German girl. Eventually the son goes to Germany, only to
> discover the awful truth. Now I can't remember - does he end up
> hating his Father, or appreciating that through his letters he
> efforlessly learnt German?
> 
> Yours in trepidation,
> 
> Daddy Jeff
> 
> 
______________________________________________________________________
__
> Download Yahoo! Messenger now for a chance to win Live At 
Knebworth DVDs
> http://www.yahoo.co.uk/robbiewilliams
> 
> Yahoo! Groups Sponsor 
> ADVERTISEMENT
> 
> 
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> 
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of 
Service. 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5765
	From: Jenny
	Date: Fr Dez 05, 2003 12:55 

	Subject: Re: The ticking timebomb in our NEST or Mirror, mirror


	Hi, Zosia
I was DOS in a language school in Prague that had a similar policy to 
the one you mentioned (below), particularly for the on-site classes 
and lower-level company classes. I really loved it, because it made 
for really good communication between colleagues and we learned a lot 
from each other. I think the students appreciated it too! The only 
problem I found with it was an underlying assumption that NESTs can't 
explain grammar as well as non-NESTs and non-NESTs can't teach 
conversational language etc as well. As you point out - it comes 
down to personal genius!

Jenny

--- In dogme@yahoogroups.com, "zosia grudzinska" <zosia_g@w...> wrote:
> hello, Nesties and non-Nesties alike...
> 
> There is a private school in Warsaw which used to make it a point 
to have two tutors for every group - a native to give them the thrill 
of authenticity and a non-native (or Polish-native, to be more 
precise) to ensure the sympathetic reception and understanding of any 
linguistic problems typical for the Poles.

> "anyone can be a good language teacher providing she's a born 
genius".
> Zosia



	


	Group: dogme
	Message: 5766
	From: Fiona
	Date: Fr Dez 05, 2003 2:31 

	Subject: Re: The tooth fairy, Santa and the Easter Bunny


	I reckon it's a case of keeping beliefs and dreams - magic- alive. 
We all need them, and we all love the people who help us keep them - 
whether at the time, or later on.

And that goes for more than just Santa. 







--- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> I'm with Diarmuid on this one! I think all kids need magic in 
their 
> lives (not just kids, either), and Santa is magical. I admit to 
> adopting his persona annually; I also double as Easter Bunny, and 
> have been known to act as a scribe for the tooth fairy... I 
probably 
> do it more for myself than for my sons, in fact - it's a real 
> pleasure. (there was also a time when I was the 'magical book 
> deliverer' who repeatedly left Mr Men books in our flat for my 
older 
> son when we were out)
> 
> Jenny
> --- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> 
> wrote:
> > Go on Jeff, as a father, I can assure you that the love of a wee 
5 
> year old is more than likely to be different to the love of an 
> adolescent for a fraulein.
> > 
> > The chances are that you are going to have to deceive your son 
many 
> a time in his life. You might as well make it a deceit that brings 
> some enjoyment.
> > 
> > Wasn't it Bernardo Atxaga or somebody similar who wrote that 
book? 
> I've never read it but I'm sure I remember hearing that it was the 
> first ever novel to be written in Euskara.
> > 
> > Diarmuid
> > (who will be donning red suit, white beard and lying like a 
cossack 
> on Xmas day).
> > ----- Original Message ----- 
> > From: Jeff Bragg 
> > To: dogme@yahoogroups.com 
> > Sent: Thursday, December 04, 2003 6:31 PM
> > Subject: [dogme] Dogme and my life - Agony Column
> > 
> > 
> > At present I work in Bournemouth Monday to Friday, and go back 
to
> > my home in London for the weekend. While I'm away, I write a
> > letter to my son, who's five years old. He always writes back.
> > This is, of course, a cunning teacherly ploy to encourage him to
> > read and write.
> > 
> > Now he's written a letter to Santa. Should I reply, posing as
> > Santa? It's still a nice really communicative exercise, but I
> > feel I would be deceiving him.
> > 
> > I am reminded of the story in 'Obabakoak' (look, this is dogme,
> > so there has to be a gratuitious exotic reference somewhere),
> > written by some Basque writer whose name escapes me (sorry!), in
> > which a Father writes over a period of years to his son, posing
> > as a German girl. Eventually the son goes to Germany, only to
> > discover the awful truth. Now I can't remember - does he end up
> > hating his Father, or appreciating that through his letters he
> > efforlessly learnt German?
> > 
> > Yours in trepidation,
> > 
> > Daddy Jeff
> > 
> > 
> 
______________________________________________________________________
> __
> > Download Yahoo! Messenger now for a chance to win Live At 
> Knebworth DVDs
> > http://www.yahoo.co.uk/robbiewilliams
> > 
> > Yahoo! Groups Sponsor 
> > ADVERTISEMENT
> > 
> > 
> > 
> > 
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> > 
> > Your use of Yahoo! Groups is subject to the Yahoo! Terms of 
> Service. 
> > 
> > 
> > [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5767
	From: Jenny
	Date: Fr Dez 05, 2003 3:23 

	Subject: dogged effort


	I just 'dogmed' one lesson, couldn't manage it with another. I had a 
form 3 remedial class, which is split in 2 for its oral lesson once 
every 12 days with me - so only 10 kids. Lovely. I was going to 
play a game with them, but when I got out the dice, they asked if 
they were going to play mahjong, and we ended up having 
an 'information gap' lesson where they tried to teach me the rules. 
About 90% of the talk was in Cantonese, as is inevitable with a 
monolingual class whose English isn't great and who only see me so 
rarely (I can nag endlessly about speaking English, but it doesn't 
have a lot of effect), but it was very enjoyable, they drew a lot on 
the board, I wrote a lot of words up for them,and I then asked them 
to write down the rules for me. We ran out of time, but we're coming 
armed with mahjong sets next time so we can continue.

The next group ended up playing the game I supplied - I tried to get 
some sort of communication going, didn't really happen. Not a 
surprise to me - over 2 6-day cycles I teach about 480 kids - 
sometimes it works, sometimes not.

Jenny



	


	Group: dogme
	Message: 5768
	From: davehogg_bcn
	Date: Fr Dez 05, 2003 4:35 

	Subject: Re: The tooth fairy, Santa and the Easter Bunny


	Yes, Jenny!

I entirely agree with everything you and Diarmuid say on this 
important issue. But I think Jeff has raised a very valid point: the 
one of how can we morally justify having all this fun with our kids 
if the fact of doing so is going to require us to "lie" to them.

My own approach is to allow the fun to ensue, but to remain neutral 
about whether or not Santa exists. I've come to realise that there's 
absolutely no reason to lie, nor to exclude oneself and one's kids 
from all the gaiety. (refer to my posting of yesterday afternoon, 3 
o´clockish, which deals with this issue in some depth).

Best regards always,
D.

--- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> I'm with Diarmuid on this one! I think all kids need magic in 
their 
> lives (not just kids, either), and Santa is magical. I admit to 
> adopting his persona annually; I also double as Easter Bunny, and 
> have been known to act as a scribe for the tooth fairy... I 
probably 
> do it more for myself than for my sons, in fact - it's a real 
> pleasure. (there was also a time when I was the 'magical book 
> deliverer' who repeatedly left Mr Men books in our flat for my 
older 
> son when we were out)
> 
> Jenny
> --- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
<fogarty.olmos@t...> 
> wrote:
> > Go on Jeff, as a father, I can assure you that the love of a wee 
5 
> year old is more than likely to be different to the love of an 
> adolescent for a fraulein.
> > 
> > The chances are that you are going to have to deceive your son 
many 
> a time in his life. You might as well make it a deceit that brings 
> some enjoyment.
> > 
> > Wasn't it Bernardo Atxaga or somebody similar who wrote that 
book? 
> I've never read it but I'm sure I remember hearing that it was the 
> first ever novel to be written in Euskara.
> > 
> > Diarmuid
> > (who will be donning red suit, white beard and lying like a 
cossack 
> on Xmas day).
> > ----- Original Message ----- 
> > From: Jeff Bragg 
> > To: dogme@yahoogroups.com 
> > Sent: Thursday, December 04, 2003 6:31 PM
> > Subject: [dogme] Dogme and my life - Agony Column
> > 
> > 
> > At present I work in Bournemouth Monday to Friday, and go back 
to
> > my home in London for the weekend. While I'm away, I write a
> > letter to my son, who's five years old. He always writes back.
> > This is, of course, a cunning teacherly ploy to encourage him to
> > read and write.
> > 
> > Now he's written a letter to Santa. Should I reply, posing as
> > Santa? It's still a nice really communicative exercise, but I
> > feel I would be deceiving him.
> > 
> > I am reminded of the story in 'Obabakoak' (look, this is dogme,
> > so there has to be a gratuitious exotic reference somewhere),
> > written by some Basque writer whose name escapes me (sorry!), in
> > which a Father writes over a period of years to his son, posing
> > as a German girl. Eventually the son goes to Germany, only to
> > discover the awful truth. Now I can't remember - does he end up
> > hating his Father, or appreciating that through his letters he
> > efforlessly learnt German?
> > 
> > Yours in trepidation,
> > 
> > Daddy Jeff
> > 
> > 
> 
______________________________________________________________________
> __
> > Download Yahoo! Messenger now for a chance to win Live At 
> Knebworth DVDs
> > http://www.yahoo.co.uk/robbiewilliams
> > 
> > Yahoo! Groups Sponsor 
> > ADVERTISEMENT
> > 
> > 
> > 
> > 
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e... 
> > 
> > Your use of Yahoo! Groups is subject to the Yahoo! Terms of 
> Service. 
> > 
> > 
> > [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5769
	From: Jay Schwartz
	Date: Fr Dez 05, 2003 7:56 

	Subject: Re: Dogme and my life - Agony Column


	Dear Jeff,

Despite the Freudian overtones in your message, I think, masquerading as
Santa Clause is a wonderful idea! In fact, I would encourage your son to
share his letter with his classmates. This in turn would encourage them to
write to you as well. Perhaps your letters of response will encourage other
children (and some adults) to also write to you and this exercise in
spreading holiday cheer will expand exponentially! Why...in a few weeks
you'll be so busy assuming your new duties as 'Proxy Santa', you'll wonder
why you ever started down the path towards teaching in the first place!
Obviously, giving students a reason to write this holiday period doesn't
require methodology ... just belief in all things magical. :)

Holiday Wishes,
- Jay

PS. Actually, last night my kids, ages 7 & 6, presented me with their
'letters to Santa'. My particular predicament is whether or not I should
open the letters and breach their trust in the local postal system.

PPS. A Dogme Christmas Tale: Last year my daughter's kindergarten teachers
asked all the children to tell them what they wanted Santa to bring them.
The idea was to send a cutesy letter home to the parents showing them what
all the kids in the class had asked for. Of course the teachers typed up
their responses and photocopied the whole thing. In the end, as you can
probably imagine, the list gave testament to the powerful influence of
television 'toy marketing' campaigns and 'canned materials'. The other 7
girls in my daughter's class demanded "Barbie" sets of this and "Barbie"
sets of that. My daughter, last on the list of 20+ Greek students and
apparently a latent 'dogmeist', only asked for crayons and paper. All she
really wanted to do, it seemed, was make Santa a picture.

Happy Holidays! :)



	


	Group: dogme
	Message: 5770
	From: Jenny
	Date: Fr Dez 05, 2003 8:34 

	Subject: Re: Dogme and my life - Agony Column


	This year, my 7 year old asked for conte crayons, as he'd seen a 
local caricaturist use ... ok, he also asked for the Jimmy Neutron 
DVD! - he's a mix of old and new! That's all he wants - he added a 
PS that the rest could go to poor children (how noble!).

You've just got to steam those letters open too, otherwise how do you 
know what to buy!?

Jenny

--- In dogme@yahoogroups.com, "Jay Schwartz" <schwartz@c...> wrote:
> Dear Jeff,
>. My daughter, last on the list of 20+ Greek students and
> apparently a latent 'dogmeist', only asked for crayons and paper. 
All she
> really wanted to do, it seemed, was make Santa a picture.
> 
> Happy Holidays! :)



	


	Group: dogme
	Message: 5771
	From: Jay Schwartz
	Date: Fr Dez 05, 2003 8:58 

	Subject: Re: Re: Dogme and my life - Agony Column


	Jenny, in the merriest of spirits...

Jenny: This year, my 7 year old asked for conte crayons, as he'd seen a
local caricaturist use ...
Jay: Are you sure? perhaps he's been reading the postings from this list! :)
The lessons we learn from our children....

Jenny: ok, he also asked for the Jimmy Neutron DVD! - he's a mix of old and
new!
Jay: Ho Ho Ho... just say NO.

Jenny: You've just got to steam those letters open too, otherwise how do you
know what to buy!?
Jay: Nah, in true DOGME spirit, I thought I might just TALK TO THEM, and ask
them what they wrote! ;) Actually my daughter is too clever she tapes them
shut.

All the best Jenny!

- Jay :)



	


	Group: dogme
	Message: 5772
	From: dnewson2001
	Date: Fr Dez 05, 2003 2:26 

	Subject: Something not v. dogme for parents


	I know of a rather special kids' site. Write to me offline for more 
info. Give subject as: Kids' site.


Dennis



	


	Group: dogme
	Message: 5773
	From: davehogg_bcn
	Date: Fr Dez 05, 2003 2:34 

	Subject: Re: Does Santa exist? (Was: Dogme and my life - Agony Column)


	Jeff, Jay, Jenny, Diarmuid,

It looks as though my posting from yesterday afternoon about Santa has vani= 
shed into the ether. Or Something. So, I'll try again to put down my own tho= 
ughts on this crucial, topical issue.

Several years ago, when my wife was pregnant with our first lad, I remember= 
telling her how wrong I felt it would be of me to ever lie to our kids abou= 
t anything. I made a commitment, there and then, that I would always be trut= 
hful to them. I told Susana that I would endeavour to tell our kids fully an= 
d frankly anything that I thought was important for them to know; and that I= 
would answer all their questions fully and frankly, too. 

Susana groaned: she knew that all this meant I was reluctant to ever put on= 
a Santa suit or to "pretend" that such magical characters exist. So did I. = 


We were both wrong, as it turns out.

In retrospect, what I was proposing was to have millions of Dogme sessions = 
over the years with my kids. The people-in-the-room; real questions; real an= 
swers. In fact, that is exactly how it has turned out.

So, there I was the other night trying to satisfy RobertoDavid's (my six-ye= 
ar-old) query about why we have to be sound asleep -despite ourselves- on Ch= 
ristmas Eve when Santa comes. So, I explained to him that "it's probably bec= 
ause Santa's got so much work to do on that night, when he's doing his deliv= 
eries, that he wouldn't want to be interrupted. Because if we interrupted hi= 
m, there's no way he would have time to chat (much as Santa loves to sit and= 
chat when he's *not* working), so maybe rather than be rude and ignore us, = 
Santa might scurry away without leaving any presents. I suppose."

Note the modality in what I told Roberto David. There are plenty of get-out= 
clauses (should that "c" be upper case? I digress) I can remind him of if h= 
e ever, one day in the far-off future accuses me of having lied to him. I *h= 
aven't* lied to him about Santa Claus, Where-Babies-Come-From, or any other = 
important or trivial issue that he's ever asked me about. 

Rather, I've *supposed* an awful lot of things about Santa, based on the av= 
ailable evidence. And using my suppositions, I've tried to scaffold RD's und= 
erstanding of the Santa phenomenon.

Because the truth is, everybody -come on, now: hand on heart- NONE of us ca= 
n truthfully claim to *know* whether Santa exists or not. Some people believ= 
e he does exist; others convince themselves that he doesn't. Nobody can hone= 
stly claim to know either way. Such things are unknowable, which is partly w= 
hy they're so magical.

And if, one fateful day, in several years' time, RobertoDavid (or OscarFing= 
alO'FlahertyWills, who's now 2½) ever playfully jibes me for having "lied" t= 
o him when he was little about the existence of Santa, I will tell him an im= 
portant lesson that I learnt about life many years ago, and which I'm gonna = 
share with you wonderful folks now:

Be very careful indeed about how *certain* you can be as to the stuff you p= 
rofess to "know".

And my tongue might be in my cheek when I tell RD or Oscar that nice little= 
one-liner. But I dare say it won't.

What do you make of all that, Jeff? Does that ease your conscience at all a= 
bout "lying"? The point is this: we really *would* be lying if we kidded our= 
selves that we know Santa Claus doesn't exist.

Merry Christmas everybody. Yo ho ho.

Best regards always,
D.


--- In dogme@yahoogroups.com, "Jay Schwartz" <schwartz@c...> wrote:
> Jenny, in the merriest of spirits...
> 
> Jenny: This year, my 7 year old asked for conte crayons, as he'd seen a
> local caricaturist use ...
> Jay: Are you sure? perhaps he's been reading the postings from this list!= 
:)
> The lessons we learn from our children....
> 
> Jenny: ok, he also asked for the Jimmy Neutron DVD! - he's a mix of old a= 
nd
> new!
> Jay: Ho Ho Ho... just say NO.
> 
> Jenny: You've just got to steam those letters open too, otherwise how do = 
you
> know what to buy!?
> Jay: Nah, in true DOGME spirit, I thought I might just TALK TO THEM, and = 
ask
> them what they wrote! ;) Actually my daughter is too clever she tapes the= 
m
> shut.
> 
> All the best Jenny!
> 
> - Jay :)



	


	Group: dogme
	Message: 5774
	From: Luke Meddings
	Date: Fr Dez 05, 2003 2:45 

	Subject: Re: Re: Does Santa exist? (Was: Dogme and my life - Agony Column)


	Sorry, but is this for real?
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "davehogg_bcn" <dhogg_bcn@h...>
To: <dogme@yahoogroups.com>
Sent: Friday, December 05, 2003 2:34 PM
Subject: [dogme] Re: Does Santa exist? (Was: Dogme and my life - Agony
Column)


Jeff, Jay, Jenny, Diarmuid,

It looks as though my posting from yesterday afternoon about Santa has vani=
shed into the ether. Or Something. So, I'll try again to put down my own
tho=
ughts on this crucial, topical issue.

Several years ago, when my wife was pregnant with our first lad, I remember=
telling her how wrong I felt it would be of me to ever lie to our kids
abou=
t anything. I made a commitment, there and then, that I would always be
trut=
hful to them. I told Susana that I would endeavour to tell our kids fully
an=
d frankly anything that I thought was important for them to know; and that
I=
would answer all their questions fully and frankly, too.

Susana groaned: she knew that all this meant I was reluctant to ever put on=
a Santa suit or to "pretend" that such magical characters exist. So did I.
=


We were both wrong, as it turns out.

In retrospect, what I was proposing was to have millions of Dogme sessions =
over the years with my kids. The people-in-the-room; real questions; real
an=
swers. In fact, that is exactly how it has turned out.

So, there I was the other night trying to satisfy RobertoDavid's (my six-ye=
ar-old) query about why we have to be sound asleep -despite ourselves- on
Ch=
ristmas Eve when Santa comes. So, I explained to him that "it's probably
bec=
ause Santa's got so much work to do on that night, when he's doing his
deliv=
eries, that he wouldn't want to be interrupted. Because if we interrupted
hi=
m, there's no way he would have time to chat (much as Santa loves to sit
and=
chat when he's *not* working), so maybe rather than be rude and ignore us,
=
Santa might scurry away without leaving any presents. I suppose."

Note the modality in what I told Roberto David. There are plenty of get-out=
clauses (should that "c" be upper case? I digress) I can remind him of if
h=
e ever, one day in the far-off future accuses me of having lied to him. I
*h=
aven't* lied to him about Santa Claus, Where-Babies-Come-From, or any other
=
important or trivial issue that he's ever asked me about.

Rather, I've *supposed* an awful lot of things about Santa, based on the av=
ailable evidence. And using my suppositions, I've tried to scaffold RD's
und=
erstanding of the Santa phenomenon.

Because the truth is, everybody -come on, now: hand on heart- NONE of us ca=
n truthfully claim to *know* whether Santa exists or not. Some people
believ=
e he does exist; others convince themselves that he doesn't. Nobody can
hone=
stly claim to know either way. Such things are unknowable, which is partly
w=
hy they're so magical.

And if, one fateful day, in several years' time, RobertoDavid (or OscarFing=
alO'FlahertyWills, who's now 2½) ever playfully jibes me for having "lied"
t=
o him when he was little about the existence of Santa, I will tell him an
im=
portant lesson that I learnt about life many years ago, and which I'm gonna
=
share with you wonderful folks now:

Be very careful indeed about how *certain* you can be as to the stuff you p=
rofess to "know".

And my tongue might be in my cheek when I tell RD or Oscar that nice little=
one-liner. But I dare say it won't.

What do you make of all that, Jeff? Does that ease your conscience at all a=
bout "lying"? The point is this: we really *would* be lying if we kidded
our=
selves that we know Santa Claus doesn't exist.

Merry Christmas everybody. Yo ho ho.

Best regards always,
D.


--- In dogme@yahoogroups.com, "Jay Schwartz" <schwartz@c...> wrote:
> Jenny, in the merriest of spirits...
>
> Jenny: This year, my 7 year old asked for conte crayons, as he'd seen a
> local caricaturist use ...
> Jay: Are you sure? perhaps he's been reading the postings from this list!=
:)
> The lessons we learn from our children....
>
> Jenny: ok, he also asked for the Jimmy Neutron DVD! - he's a mix of old a=
nd
> new!
> Jay: Ho Ho Ho... just say NO.
>
> Jenny: You've just got to steam those letters open too, otherwise how do =
you
> know what to buy!?
> Jay: Nah, in true DOGME spirit, I thought I might just TALK TO THEM, and =
ask
> them what they wrote! ;) Actually my daughter is too clever she tapes the=
m
> shut.
>
> All the best Jenny!
>
> - Jay :)



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com

Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 5775
	From: davehogg_bcn
	Date: Fr Dez 05, 2003 2:53 

	Subject: Re: Does Santa exist? (Was: Dogme and my life - Agony Column)


	You are forgiven, Luke!

I rather think you know the answer to your own question. But what's your po= 
int, mate?

Best regards always,
D.

--- In dogme@yahoogroups.com, "Luke Meddings" <luke@b...> wrote:
> Sorry, but is this for real?
> -----------------------------------------------------------------------
> Luke Meddings
> London
> ---------------------------------------------------------------------
> 
> ----- Original Message ----- 
> From: "davehogg_bcn" <dhogg_bcn@h...>
> To: <dogme@yahoogroups.com>
> Sent: Friday, December 05, 2003 2:34 PM
> Subject: [dogme] Re: Does Santa exist? (Was: Dogme and my life - Agony
> Column)
> 
> 
> Jeff, Jay, Jenny, Diarmuid,
> 
> It looks as though my posting from yesterday afternoon about Santa has va= 
ni=
> shed into the ether. Or Something. So, I'll try again to put down my own
> tho=
> ughts on this crucial, topical issue.
> 
> Several years ago, when my wife was pregnant with our first lad, I rememb= 
er=
> telling her how wrong I felt it would be of me to ever lie to our kids
> abou=
> t anything. I made a commitment, there and then, that I would always be
> trut=
> hful to them. I told Susana that I would endeavour to tell our kids fully= 

> an=
> d frankly anything that I thought was important for them to know; and tha= 
t
> I=
> would answer all their questions fully and frankly, too.
> 
> Susana groaned: she knew that all this meant I was reluctant to ever put = 
on=
> a Santa suit or to "pretend" that such magical characters exist. So did = 
I.
> =
> 
> 
> We were both wrong, as it turns out.
> 
> In retrospect, what I was proposing was to have millions of Dogme session= 
s =
> over the years with my kids. The people-in-the-room; real questions; real= 

> an=
> swers. In fact, that is exactly how it has turned out.
> 
> So, there I was the other night trying to satisfy RobertoDavid's (my six-= 
ye=
> ar-old) query about why we have to be sound asleep -despite ourselves- on= 

> Ch=
> ristmas Eve when Santa comes. So, I explained to him that "it's probably
> bec=
> ause Santa's got so much work to do on that night, when he's doing his
> deliv=
> eries, that he wouldn't want to be interrupted. Because if we interrupted= 

> hi=
> m, there's no way he would have time to chat (much as Santa loves to sit
> and=
> chat when he's *not* working), so maybe rather than be rude and ignore u= 
s,
> =
> Santa might scurry away without leaving any presents. I suppose."
> 
> Note the modality in what I told Roberto David. There are plenty of get-o= 
ut=
> clauses (should that "c" be upper case? I digress) I can remind him of i= 
f
> h=
> e ever, one day in the far-off future accuses me of having lied to him. I= 

> *h=
> aven't* lied to him about Santa Claus, Where-Babies-Come-From, or any oth= 
er
> =
> important or trivial issue that he's ever asked me about.
> 
> Rather, I've *supposed* an awful lot of things about Santa, based on the = 
av=
> ailable evidence. And using my suppositions, I've tried to scaffold RD's
> und=
> erstanding of the Santa phenomenon.
> 
> Because the truth is, everybody -come on, now: hand on heart- NONE of us = 
ca=
> n truthfully claim to *know* whether Santa exists or not. Some people
> believ=
> e he does exist; others convince themselves that he doesn't. Nobody can
> hone=
> stly claim to know either way. Such things are unknowable, which is partl= 
y
> w=
> hy they're so magical.
> 
> And if, one fateful day, in several years' time, RobertoDavid (or OscarFi= 
ng=
> alO'FlahertyWills, who's now 2½) ever playfully jibes me for having "lied= 
"
> t=
> o him when he was little about the existence of Santa, I will tell him an= 

> im=
> portant lesson that I learnt about life many years ago, and which I'm gon= 
na
> =
> share with you wonderful folks now:
> 
> Be very careful indeed about how *certain* you can be as to the stuff you= 
p=
> rofess to "know".
> 
> And my tongue might be in my cheek when I tell RD or Oscar that nice litt= 
le=
> one-liner. But I dare say it won't.
> 
> What do you make of all that, Jeff? Does that ease your conscience at all= 
a=
> bout "lying"? The point is this: we really *would* be lying if we kidded
> our=
> selves that we know Santa Claus doesn't exist.
> 
> Merry Christmas everybody. Yo ho ho.
> 
> Best regards always,
> D.
> 
> 
> --- In dogme@yahoogroups.com, "Jay Schwartz" <schwartz@c...> wrote:
> > Jenny, in the merriest of spirits...
> >
> > Jenny: This year, my 7 year old asked for conte crayons, as he'd seen = 
a
> > local caricaturist use ...
> > Jay: Are you sure? perhaps he's been reading the postings from this lis= 
t!=
> :)
> > The lessons we learn from our children....
> >
> > Jenny: ok, he also asked for the Jimmy Neutron DVD! - he's a mix of old= 
a=
> nd
> > new!
> > Jay: Ho Ho Ho... just say NO.
> >
> > Jenny: You've just got to steam those letters open too, otherwise how d= 
o =
> you
> > know what to buy!?
> > Jay: Nah, in true DOGME spirit, I thought I might just TALK TO THEM, an= 
d =
> ask
> > them what they wrote! ;) Actually my daughter is too clever she tapes t= 
he=
> m
> > shut.
> >
> > All the best Jenny!
> >
> > - Jay :)
> 
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> 
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/


	


	Group: dogme
	Message: 5776
	From: djn@d...
	Date: Fr Dez 05, 2003 3:03 

	Subject: Re: Re: Does Santa exist? (Was: Dogme and my life - Agony Column)


	Luke asks:

"Sorry, but is this for real?"

Well, I'm not 'davehogg' or, despite the white beard, Santa - I promise: no lies.


Dennis



	


	Group: dogme
	Message: 5777
	From: profshaun36
	Date: Sa Dez 06, 2003 12:22 

	Subject: Ordered conversation


	I'm having a problem with some of my classes at the moment.
Our conversations can sometimes get out of control. This happens with 
adults but even worse with my kids (my stdents not my own). My class 
sizes are between 12 and 20 btw. 
I have given them pieces of paper which they place on the floor when 
they want to signal to everyone that it is their turn to speak
I have introduced phrases like "that reminds me, talking of, and 
before I forget" to indicate the same thing as the paper
I also ask them, in pairs, to discuss and think about a subject we 
are interested in before speaking but my learners just get too 
excited.
Some then tend to dominate others and respect can become a problem. I 
have to break things up to bring in others who haven't spoken but at 
times just want to listen and I haven't realised it because I see 
people speaking far more than the others. Then their L1 kicks in so 
they can get their point across.I don't know if I should start with 
some relaxing music or give them some breathing exercises to calm 
them down first.
Maybe I have to "train" them better or set strict rules. It strikes 
me that outside they speak in samll groups of 2 to 5 but as class 
conversations are much bigger the rules are different so it can just 
become a free for all
Any thoughts?



	


	Group: dogme
	Message: 5778
	From: Jan Baker
	Date: Sa Dez 06, 2003 8:45 

	Subject: Teaching personality


	I wonder how many of the people who have described
such
nice Dogme moments on this list agree that success 
with Dogme also depends a lot on the teacher's 
personality and ability to relax in front of a group.

I am a very new teacher (just two years of real
experience under my belt), who used to plan lessons
in detail, read up huge grammar books, and make at
least some effort to respect the dictates of my old
language
school in terms of sticking to the syllabus,
'covering the book', and 'preparing for the exam'.
I am also a shy person by nature, not one for
talking in a group, and I still confess to very
bad pre-class nerves and feeling uncomfortable
with 'large' classes.

Now I am trying a more relaxed approach to teaching, 
just to see what happens when I'm not armed with 
wads of photocopies and the dreaded 'filler 
activities' we looked at on my CELTA course. I believe
deep down that a more natural, unplanned approach
can make teaching more effective, and is closer to
'what teaching is really about'. I can't, however,
say I have come up with many successes. It is
extremely hard for me to relax in a classroom
(or when the focus of attention for any group
of people). I feel that my attempts to really listen
to and relate to my students just come over as
another type of 'teacher persona', not really me,
therefore not really conducive to the kind of
classroom interaction that many of the Dogme lessons
posted here involve. I'm not saying that I don't
encourage personal student contributions to class,
just that I tend to be more directive in their
exploitation than I maybe should, for fear of 
losing it in class.

Ultimately, I don't know which is worse: my Dogme
'persona' or my prim-and-proper teaching persona.
Does this experience ring true with any of the more 
experienced teachers on this list? Has anyone overcome
this kind of shyness to make bolder steps
in the classroom? Or do you agree
that Dogme is about teacher personality (gregarious
preferable to shy) too?

Jan

________________________________________________________________________
BT Yahoo! Broadband - Save £80 when you order online today. Hurry! Offer ends 21st December 2003. The way the internet was meant to be. http://uk.rd.yahoo.com/evt=21064/*http://btyahoo.yahoo.co.uk


	


	Group: dogme
	Message: 5779
	From: Robert M. Haines
	Date: Sa Dez 06, 2003 10:08 

	Subject: Re: Teaching personality


	Dear Jan,

We are all shy to some extent. I believe the *process* of teaching/learning
will always matter more than the product of a single lesson or a particular
stage in our development. You are doing just fine, and it's important that
you recognize how, after just two years, you've come to the realizations
about yourself and your teaching that you have. I can only wish I had had
such awareness after my first two years of teaching, but then again, this is
my path.

I think there's also an opportunity for reflection on the ol' 'teaching does
not equal learning' maxim here: Not only does that mean that what we think
is happening in the classroom often is not; it also seems to mean that
learning should come before teaching, probably even replace teaching as the
heart of every lesson. Okay, I'll just say it: Yes, I think it should.

So, you might want to look at your behavior, thoughts, and feelings not only
in terms of 'How do I teach?' or 'What's my style?', but instead as 'What am
I learning?' and 'What are we learning?'.

Hope you (and the rest of us) are able to 'lose it' a little more each day.

Rob

----- Original Message -----
From: Jan Baker <janbkr@y...>
To: <dogme@yahoogroups.com>
Sent: Saturday, December 06, 2003 12:45 PM
Subject: [dogme] Teaching personality


> I wonder how many of the people who have described
> such
> nice Dogme moments on this list agree that success
> with Dogme also depends a lot on the teacher's
> personality and ability to relax in front of a group.
>
> I am a very new teacher (just two years of real
> experience under my belt), who used to plan lessons
> in detail, read up huge grammar books, and make at
> least some effort to respect the dictates of my old
> language
> school in terms of sticking to the syllabus,
> 'covering the book', and 'preparing for the exam'.
> I am also a shy person by nature, not one for
> talking in a group, and I still confess to very
> bad pre-class nerves and feeling uncomfortable
> with 'large' classes.
>
> Now I am trying a more relaxed approach to teaching,
> just to see what happens when I'm not armed with
> wads of photocopies and the dreaded 'filler
> activities' we looked at on my CELTA course. I believe
> deep down that a more natural, unplanned approach
> can make teaching more effective, and is closer to
> 'what teaching is really about'. I can't, however,
> say I have come up with many successes. It is
> extremely hard for me to relax in a classroom
> (or when the focus of attention for any group
> of people). I feel that my attempts to really listen
> to and relate to my students just come over as
> another type of 'teacher persona', not really me,
> therefore not really conducive to the kind of
> classroom interaction that many of the Dogme lessons
> posted here involve. I'm not saying that I don't
> encourage personal student contributions to class,
> just that I tend to be more directive in their
> exploitation than I maybe should, for fear of
> losing it in class.
>
> Ultimately, I don't know which is worse: my Dogme
> 'persona' or my prim-and-proper teaching persona.
> Does this experience ring true with any of the more
> experienced teachers on this list? Has anyone overcome
> this kind of shyness to make bolder steps
> in the classroom? Or do you agree
> that Dogme is about teacher personality (gregarious
> preferable to shy) too?
>
> Jan
>
> ________________________________________________________________________
> BT Yahoo! Broadband - Save £80 when you order online today. Hurry! Offer
ends 21st December 2003. The way the internet was meant to be.
http://uk.rd.yahoo.com/evt=21064/*http://btyahoo.yahoo.co.uk
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5780
	From: Fiona
	Date: So Dez 07, 2003 1:28 

	Subject: Re: Teaching personality


	To me, "gregarious" means something like "talks a lot", and I think 
it's the dogme teacher who knows when to shut up. A gregarious person 
may tend to want to hogg the limelight. As Rob said, we're all shy to 
an extent, and I don't think you ever relax completely in a 
classroom. I find I have to be quite keyed in to help the dogme class 
work. When I'm really tired, my dogme-teaching goes to pot, though I 
might manage a grammar McNugget. I think dogme is more to do with 
being aware, tuning in, maybe guiding, noticing if someone's getting 
left out, or feels offended (which can happen, if subjects like 
politics crop up).

I had a strange class with my group of ten year-olds this week. 10 
year-olds can be quite a handful, but this was almost weird. They 
have an exam soon, typical hoop-jumping affair. For homework, I had 
asked them to think up some questions to ask each other, to prepare 
for whatever they thought might get stuck on the exam. On Thursday, 
they came armed with questions, and started to fire them at each 
other, in little teams of 2s. When they ran out of questions, they 
started to make up more on the spot. They asked each other "How do 
you say...?" questions, and things about computers, the solar system 
(which we'd somehow ended up doing a project on, to the extent that 
Tuesday at 6.30p.m. we were all standing up on the roof of the 
building talking about what we could see) "Who was the second man on 
the moon?" etc. Somewhere along the line, the past tense crept in - I 
have honestly no idea where that came from; it must have snuck into 
their consciousness at some point since September. Anyway, on the 
only occasion when I tried to ask a question, they were quite 
adamant:"your questions don't count!".
I spoke so little in that class, I was almost bored. However, I don't 
care what they get in their official test, as far as I'm concerned 
they're amazing. Any bunch of ten year olds who can take over and run 
a class for 90 minutes, without anyone climbing on the table or 
generally losing interest deserve more than a tip of my cap.

SO. Back to Jan. No, I don't think shy or gregarious has much to do 
with it, but motivating your students does. Motivating your students 
by believing in what you can achieve together, and by working on the 
content of the class - which often means little more than keeping 
your ears open to what they're talking about, and going with that. It 
also means, to me, rapport, which implies giving as well as 
listening - you know, telling them bits about yourself, being willing 
to answer their questions, and being honest. And other bits and bobs 
like being fair, like not being mean, like having so many eyes in 
your head you're aware of everyone's body language telling you "I'm 
enjoying this" or "this is a bore". 

HOWEVER, you probably know all that stuff, and it's coals to 
Newcastle. But there's something else about dogme that crossed my 
mind recently. Dogme might not be very new, or very ground-breaking 
in some ways, but I think one thing about the dogme GROUP is that it 
can give you the confidence to try things. I mean, I was observed 
recently (I posted something about it) and did a dogme class. I know 
Diarmuid and Dr Evil have also been observed doing dogme classes. A 
few years back, I wouldn't have dared to do it, because I would have 
felt too insecure about it, like I was supposed to do a P-P-P or 
obvious TBL class, you know? But I felt 'this is the way I teach 
nowadays, why do something different?'. It paid off, the feedback was 
glowing, Gold Star stuff. 
So, maybe more than gregarious or shy, it's confidence, or the 
willingness to take risks, to go with the flow. And believe me, if 
you stick around on this list, you should find you're OK; it's like 
having an invisible bunch of friends backing you up. 
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	Group: dogme
	Message: 5781
	From: David Kellogg
	Date: So Dez 07, 2003 3:13 

	Subject: Susan Gass in Korea


	Yesterday Susan Gass and my old prof Vivian Cook spoke at the annual 
meeting of AILA. Susan Gass really started off on the wrong foot--
she described an unpleasant conversation on the airplane in which 
she confessed to being a "second language acquisition" researcher 
and was then treated to a litany of folk theories about learning 
foreign languages instead of being asked for a learned opinion. The 
same thing happened to her at a party a few weeks ago. Why, she 
asked, aren't nuclear physicists or doctors ever treated this way?

She decided that it was the link between second language acquisition 
and teaching that was to blame; and indeed there is surely NO ONE 
who is more often victim of folk theories and ill-informed kibitzing 
than the classroom teacher. For elementary school teachers, 
listening to unsolicited advice on how to teach (as opposed to 
raise) children is so much a part of the job we have actually grown 
grateful (which does NOT mean, dear list-members, that stuff about 
Santa and the tooth-fairy is necessarily dogme relevant). Dr. Gass 
could learn a thing or two there, the two "folk theories" she 
dismissed (the critical period hypothesis and the idea that 
pronunciation is fixed at an early age) are in fact rich seams of 
research. Or were, anyway.

But there are more important things at stake than finding out the 
truth of how people learn languages: tenured positions, research 
grants, and of course the indispensable deference of busy-bodies at 
Christmas parties. So Professor Gass presented three definitions of 
SLA, not one of which mentioned teaching. 

This is, if you think about it, not surprising: "acquisition" made 
its appearance when Krashen tried to cut the link between learning 
and knowing a language, "second language" made its appearance when 
Long tried (and for many years failed) to demonstrate that teaching 
is a more efficient way of learning/acquiring a foreign language 
than going to the country and just winging it. And the whole field 
has, for many years now, stood or fallen on what are basically 
asocial, purely cognitive measures of learning, to wit, tests.

At the end of her talk she presented "where the field is going", and 
cited two promising avenues of experimentation she is pursuing 
somewhere in the wilds of Arizona. One is the presence or absence of 
attention, which, to her surprise, makes much more difference in 
learning syntax than in learning vocabulary. The other is the key 
role of context. 

What context? Attention to whom? Poor Professor Gass! Not even in 
nether Arizona is it possible to fence out the maurauding teacher 
and create a research space free from maundering parents and 
meandering lay busy-bodies at cocktail parties. Over lunch she 
assured me that her results (done with computer based experiments) 
had been replicated in classrooms with no appreciable difference. 

Truly? And what sort of classrooms might that be, where the presence 
or absence of a teacher makes no difference to the attention span, 
attention focus or social context of the learner?

Anyway, I really doubt if the lack of respect accorded to SLA 
researchers has very little to do with the lack of relevance to 
teaching--were that so the SLA researchers had won their academic 
laurels ages ago! Psychologists, literature people, artists, 
political scientists...there are lots of academics who get just as 
much folk theorizing as language educators do, or even more (moral 
educators, theologists). The real problem is the research budget--
people don't try to give lay advice to space physicists or doctors 
because they simply don't have the necessary kit to replicate the 
experiments.

Anyway, by the end of her talk (or at least by the end of my rather 
hostile question) she twigged that she had misjudged her audience 
and in fact the people present were mostly teachers (I admit, Korean 
teachers tend to dress up, and if you don't live here it's easy to 
confuse them with more "professional" types.)

Don't worry--Vivian Cook saved the day. I'll tell you about what he 
said tomorrow.

dk1



	


	Group: dogme
	Message: 5782
	From: Diarmuid Fogarty
	Date: So Dez 07, 2003 5:37 

	Subject: Re: Teaching personality


	Jan writes that she is a "shy person by nature" and wonders if this means that dogme will be beyond her reach. I know it's just a turn of phrase, but words need to be examined carefully if we are to use them well. Perhaps this is a personal opinion, but can you actually be "shy by nature". That is, is it genetic or social? My understanding is that shyness is really a social thing, created in the minds of those of us who think that other people and their opinions will always be of more interest/relevance than our own or who think that, although what they have to say is incisive/witty/interesting, what will happen if no one laughs/nods/applauds. My point being that shyness can be overcome through building one's confidence. 

To add to what Fiona has already said, dogme, in my experience, forces you to come up with your own theories about what has happened and is happening around you in class. I wasn't as scientific as I could have been. I started off with a theory and went out to prove it rather than observing the practice and devising a theory, but that has changed now. I have almost complete security about what it is that I am doing and I know from the positive feedback that I am receiving from line managers and my students that they also recognise the worth of this way of teaching and learning. That said, I *do* enjoy listening to people and talking to them and I love sharing stories etc. But I'm shy at the beginning of any meeting and my "real" persona doesn't come out at all. This is largely because I'm thinking, "What if they don't like me? What if they don't like me?" It's not natural. It's not even rational (I'm a very likeable person, ahem). It's just a lack of confidence.

So, Jan, it's hard for you to relax in the classroom. Rob is right when he says that you have to see this awareness as a big step. Perhaps two years haven't allowed you to get to know the many teachers who have no awareness of their teaching persona at all. The ones who think they are themselves in the classroom, but who are quite patently not the same people they are in the staffroom. You say that you may be too directive in the exploitation of student language. Again, Rob refers to the "Teaching does not cause learning maxim". Perhaps the knowledge that too much direction might be wasting your breath will help you overcome that. It did for me. That and developing the idea that languages are really best learned by using them. Which is worse, your dogme persona or your prim-and-proper teaching persona? The way you describe it, I think you already have the answer. 

In short, yes, I know how you are feeling. When I first went into a classroom to consciously set about a dogme class, I was nervous and the results were nothing like they are today. On reflection, it felt stilted and forced. I desperately hunted around for language to nail down, I imposed the topic (although I tried to do so in a disreet manner...HA!), I directed the pace. The language focus was almost exclusively Me-dominated and I suspect that very little learning took place. These days I let the conversation meander on. I ask questions to the quiet people, hold up my hand a la traffic cop when the gregarious types raise the volume, make sure that people don't talk over each other, try to maintain the pace for as long as possible and then do any language focus work that may have arisen. And, yes, dogme is personality dependent. As is teaching. But "gregarious as opposed to shy" ? No. Confident as opposed to unconfident. By sharing your doubts, your fears and your perceived weaknesses, you could be forgiven for thinking that you were well on your way to overcoming them. 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5783
	From: djn@d...
	Date: So Dez 07, 2003 6:46 

	Subject: Re: Teaching personality


	Jan,

I do think you bring up a hugely important issue here, the importance of the teacher's 
personality. At the beginning of my teaching career (lost in the mists of time), classroom 
management (we called it discipline) was a major issue. After a few very uncomfortable 
experiences in a secondary modern school in Peterborough in England, where the boys 
were rough and tough, I wasn't at all sure that I was cut out for teaching.

Even recently ( I described it on this list) when I gave what I felt was a fair "dogme type" 
lesson as a guest in my wife's classroom, as I was feeling quite pleased with myself, 
afterwards, she commented: "Of course, if you had been teaching them regularly, you 
would have had discipline problems by Day 2."

Dennis



	


	Group: dogme
	Message: 5784
	From: djn@d...
	Date: So Dez 07, 2003 7:23 

	Subject: Re: Teaching personality


	Jan and list,

I wish I'd read Robert and Fiona's messages before I composed my own. In the light of 
their contributions I think I'd add...

Well, as my first posting demonstrates pretty well, it is awfully easy to slip (back) into 
seeing teaching as a personal performance and exercise in control.


Dennis



	


	Group: dogme
	Message: 5785
	From: zosia grudzinska
	Date: So Dez 07, 2003 6:18 

	Subject: Re: Teaching personality


	Jan Baker wrote:
> pre-class nerves and feeling uncomfortable with 'large' classes.

Dear Jan,
I have been teaching for six years and I fear the feeling will never pass.
Of course there are groups who have with the passage of time become my good
friends and then there's no element of apprehension but on the whole - why
shouldn't there be this uncomfortable moment? For me it signifies that I
don't neglect my students but am always aware of having the duty of giving
them the best service - dogme or not!

I feel that my attempts to really listen > to and relate to my students just
come over as
> another type of 'teacher persona', not really me,
and what is your "really me" - please don't feel compelled to answer online,
but you might ask yourself. We bring in the classroom various resources,
the most important being "the I" and it will always be the I which I was
born with. Much as I try to curb some aspects of my personality which are
particularly out-of-place in the classroom, any attempts at building a
bnrand new persona will meet with the most resounding fiasco. I can only
rely on my true self and maintain my personal integrity; but the important
part is always respecting students as my equals as regards shaping the flow
of the lesson; and if they start articulating their needs, it must always
override any plans I have previously sketched in my mind (because I DO
sketch an imaginary lesson - only it sometimes goes a different course - I
wonder what would my more dogme-experiences colleagues from this list say?)

I'm not saying that I don't > encourage personal student contributions to
class,
> just that I tend to be more directive in their
> exploitation than I maybe should, for fear of
> losing it in class.

I would like to hear more details.

Or do you agree > that Dogme is about teacher personality (gregarious
> preferable to shy) too?
In my opinion the personality is irrelevant; it just feeds different
dogme-situations.
Zosia



	


	Group: dogme
	Message: 5786
	From: zosia grudzinska
	Date: So Dez 07, 2003 6:24 

	Subject: the opening


	No matter how dogme my classes go, there is the part which I hate - going
in, opening the discourse. I really don't know how to play it. Should I
ask them "and what would you like to talk about/do today?"
I am sometimes saved by the fact that there is some task left over from the
preceeding lesson which we promised ourselvesd to complete - when doing a
project or something. And sometimes I just have something to say and it
might trigger off a stream of consciousness or peter out but - somehow -
easing in the next opening. But sometimes there is a complete blank. What
then? What is the "typical dogme opening gambit"? (haha!! very un-dogmetic
question, I know, but what the heck...)
Zosia



	


	Group: dogme
	Message: 5787
	From: davehogg_bcn
	Date: So Dez 07, 2003 6:30 

	Subject: Re: Teaching personality


	Wow!

Fiona, Rob, Diarmuid & Dennis have put it all so succinctly. What can 
I add? Not much. But I'll put my tuppenyworth in, for what it's 
worth. ("For what it's worth?!: Tuppence!" I know, I know).

Diarmuid points out that we shy people (myself, and probably Diarmuid 
included) should not consider ourselves victims of "faulty genes". 
Crucial, that one. 

A psychoanalyst friend of mine, many years ago (I'll call him "Tim 
from Slough" in order to protect the innocent) used to repeat a nice 
mantra to me, which stuck with me, and was a big part of making what 
I am today (whatever *that* is). Here's the lullaby which Tim used to 
sing to me as I -ahem- lay on his couch, so to speak:-

"We are all immeasurably intelligent; and we are using our 
immeasurable intelligence to fulfill our expectations".

Isn't that lovely? Is it true? Possibly. But, true or not, it's 
certainly worth believing, and thereby making it come true. Don't 
y'all reckon? 

So Jan, use your own immeasurable intelligence to fulfill your 
expectation of having successful, learning-centred dogme classes with 
your students. Expect to enjoy the classes; expect to be sensitive to 
those moments when one learner or other isn't enjoying what is being 
said; expect to be able to deal with such situations in a sensitive, 
effective, affective, communicative way. 

And your shyness might be a part of your charm, so if that's the case 
expect to be charmingly shy, but as all the others have said, shyness 
does not impose on any of us a lack of confidence. Confidence 
certainly IS something we *choose* either to have or not to have. (I 
reckon).

And it might be pedantic of me to point this next thing out, but I 
think y'all know me well enough by now to forgive me in advance (I 
*know* Fiona can forgive me in advance, which is why I'll go ahead 
and just say it). The verb "to hog" has only one "g" in it. 

(That's coals-to-Newcastle, I know, but I thought I'd say it anyhow 
just because I'm the only one around here who can have a vague hope 
of squeezing a giggle out of some of you by doing so).

Best regards always,
D.


--- In dogme@yahoogroups.com, djn@d... wrote:
> Jan and list,
> 
> I wish I'd read Robert and Fiona's messages before I composed my 
own. In the light of 
> their contributions I think I'd add...
> 
> Well, as my first posting demonstrates pretty well, it is awfully 
easy to slip (back) into 
> seeing teaching as a personal performance and exercise in control.
> 
> 
> Dennis



	


	Group: dogme
	Message: 5788
	From: davehogg_bcn
	Date: So Dez 07, 2003 7:40 

	Subject: Re: the opening


	How about this, Zosia:

Just walk in and sit down. And say something like "I had a lovely 
lunch with my good friend, Mary, yesterday". A.n.d. t.h.e.n. w.a.i.t.

At some point your learners will fill the silence with questions 
about what you ate, or how long you've known Mary, or how you and 
Mary met, or who cooked, or where you ate, or how often you get to 
see Mary, or whateverelsetheyfeellikeasking.

The important thing is to have the self-discipline *not* to fill the 
silence yourself. After all, you've already said something potent, 
which has an in-built, self-evident communicative purpose; and which 
self-evidently invites a response. So allow thirty, ninety, 
howevermany seconds the learners need in order to formulate their 
questions for you to answer. It is extremely unlikely, though, that 
the silence will last for more than 10 or 15 seconds at most; but 
allow whatever time they need.

And then answer the questions as briefly, or in as much detail as is 
appropriate. Further questions will occur to them as the conversation 
develops, but g.i.v.e. t.h.e.m. t.i.m.e. t.o. t.h.i.n.k. a.b.o.u.t. 
w.h.a.t. t.h.e.y. w.a.n.t. t.o. a.s.k. y.o.u. The conversation *will* 
develop; there's no way around that pleasant fact of life.

The important thing, though, is to start out by telling them 
something personal and real, which you want to share with them. (So 
*don't* start talking about the "lunch you had with Mary" unless you 
really *do* have a good friend called Mary with whom you really *did* 
have a lovely lunch yesterday).

Ok, I've said my tuppennyworth, Zosia. So, I'll let you go and milk 
the pigs now. Or shear the cows. Or something!

Does this help?

Best regards always,
D.


--- In dogme@yahoogroups.com, "zosia grudzinska" <zosia_g@w...> wrote:
> No matter how dogme my classes go, there is the part which I hate - 
going
> in, opening the discourse. I really don't know how to play it. 
Should I
> ask them "and what would you like to talk about/do today?"
> I am sometimes saved by the fact that there is some task left over 
from the
> preceeding lesson which we promised ourselvesd to complete - when 
doing a
> project or something. And sometimes I just have something to say 
and it
> might trigger off a stream of consciousness or peter out but - 
somehow -
> easing in the next opening. But sometimes there is a complete 
blank. What
> then? What is the "typical dogme opening gambit"? (haha!! very un-
dogmetic
> question, I know, but what the heck...)
> Zosia



	


	Group: dogme
	Message: 5789
	From: Robert M. Haines
	Date: So Dez 07, 2003 8:22 

	Subject: The Opening


	Zosia wrote: "No matter how dogme my classes go, there is the part which I hate - going in, opening the discourse. I really don't know how to play it. Should I ask them "and what would you like to talk about/do today?"

I understand that some cultures, whether by nationality and/or by the classroom dynamic/culture, will be more or less silent at the beginning of a class. Nonetheless, in my experience, once people get to know each other, they are often likely to chat while they mill into the room and seat themselves, or whatever they do before the clock strikes whenever.

In the group of 18 'gregarious' students I spend five hours a day with, I like to seat myself in front of the u-shaped configuration of tables they sit at then listen... What's being said? How much English do I hear? (They are all Spanish-speakers.) What can I gather from the volume (decibels and quantity) of the conversation, the look on people's faces? Was their a student meeting today? I listen, I wonder, and I watch carefully without staring (I hope). I might even browse through a book or jot down some notes while I try to acclimatize myself to this new atmosphere.

Usually, if I don't make a gesture that suggests it's time to begin, e.g. clapping my hands together and saying something like, "Okay, everyone..." - if I just comment on something a student says or ask a question - someone responds, then another person adds something, and we're off without a formal introduction. The beginning is more of an extension or inclusion of one other person (me) into the student's conversation(s) rather than a marked transition. 

From that moment onward, Fiona's points about reading body language are very relevant, and I don't think I manage as well as I'd like, because I sometimes assume that certain students will almost always act bored with anything less than McNuggets, where they can preoccupy themselves with copying from the board or TBL. 
But now I appear to be 'journaling' instead of responding to your query, Zosia, so I'll stop.

Rob

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5790
	From: Sue Murray
	Date: So Dez 07, 2003 11:15 

	Subject: Re: Teaching personality


	Jan, just two thoughts to add;

one: I found I was able to relax in class much more easily when I wasn't
having to continually think about, organize and juggle things like wads of
paper or how to give instructions for a complex activity I'd planned or how
to present some alien grammar point from an external syllabus point of view;
and it helps me devote myself better to, as Diarmuid
says, 'listening to people and talking to them'; Diarmuid preceded this with
'enjoy', but when you say:
> I feel that my attempts to really listen
> to and relate to my students just come over as
> another type of 'teacher persona', not really me,
it could sound as if maybe you're not really enjoying it? (And you feel it
comes over that way; do your students? And maybe they like your 'teacher
persona' that way?! And is our 'teacher persona', or any other persona, not
really us, or just another way of expressing us??)

two: shyness - most people I've met say they're shy, at least to a certain
extent and in certain circumstances, and I sometimes think that maybe
shyness is perhaps a sort of 'modern day extension' of a previously
essential survival behaviour
......anyway regardless of wild speculation, shyness can feel like a nasty
incurable disease, and I'm sure almost everyone has had that feeling at
least at sometime in their life; and even people who appear the acme of
confidence and gregariousness often insist they're terribly shy ..... (oh
wad some pow'r the giftie gie us, to see ourselves as others see us ....)

and hopefully, being aware of our own shyness(es) can help us be more
sensitive
to and understanding of other people's (including students' of course); if
our own sometimes feels debilitating, we can try and reason with
ourselves somewhat - eg, what's the worst thing that could happen, and would
it really matter so very much?

as to pre-lesson nerves, as I'm sure you know this is very common; one very
experienced teacher I worked with said that the day he stopped feeling
nervous before a lesson would be the day he gave up teaching......at the
same time, there's no harm in trying to minimize unnecessary anxiety and
stress - stopping it becoming a 'bad habit' rather than a stimulus ....and I
hate to generalize but the teachers I know/have known who get most nervous
before lessons are usually the most highly conscientious ones -
perfectionists even - who are concerned to the extreme with giving students
what they want and need. And sometimes, just a little shift in perspective
can help alleviate the 'burden' a little here - back to what Rob said about:
> 'teaching does
>not equal learning' maxim here: Not only does that mean that what we think
>is happening in the classroom often is not; it also seems to mean that
>learning should come before teaching, probably even replace teaching as the
>heart of every lesson. Okay, I'll just say it: Yes, I think it should

Sue



	


	Group: dogme
	Message: 5791
	From: Sue Murray
	Date: So Dez 07, 2003 11:16 

	Subject: Re: Ordered conversation


	Shaun, I think the scenarios you describe are familiar to a lot of teachers;
Diarmuid's already given an example of dealing with them, 'embedded' in his
'personality' mail!

>These days I let the conversation meander on. I ask questions to the quiet
>people, hold up my hand a la traffic cop when the gregarious types raise
the
>volume, make sure that people don't talk over each other, try to maintain
>the pace for as long as possible and then do any language focus work that
>may have arisen.

And this sounds similar to what you said about having to break things up to
bring in others; so perhaps your wish is to find ways of avoiding having to
play traffic cop in the first place; I think this largely comes down to
personality again - students' rather than teachers'!! So I think we have to
take the responsibility of playing traffic cop when it's necessary, as well
as allowing students to find their own 'balance' and not underestimating the
power of peer reaction and influence. In real 'hard' cases, it can
sometimes
be worth speaking to a student to see how they're seeing it - if they feel
they're speaking too much unnecessary L1, for instance; or ask the class for
ideas about how to manage whole group conversations (maybe after recording
one and letting them hear)

Respect for 'turn-taking' seems to be something that varies both culturally
and individually; what is often just as important, or more important, is
that whoever's talking is being listened to (rather than just waited for so
that someone can have their turn - something which, as Shaun points out,
some people relish and others dread ...); I've had several classes where one
or two students tend to dominate discussions, tho not in an overbearing way
('sorry, I'm talking too much!' to a chorus of 'No, please continue!'), and
the other students really enjoy doing a lot of listening this way, and get
enormous benefit as well as enjoyment and fuel for comment from such
naturally 'up-grading' talk.

In some classes tho there can be everyone talking at once and no one really
listening (tho some people/nationalities? seem better able to talk and
listen at the same time - like simultaneous interpreters do!); or a mass
outbreak of L1 when the topic gets so hot it can't be immediately contained
in L2; to be honest, I find these two things (everyone talking at the same
time and elongated bursts of L1) tend to happen more with teenage classes;
in each case there has to be, I feel, an element of teacher as traffic cop;
when there's an unremitting long bout of L1, the cop waits for an opportune
moment to start diverting the traffic into a collaborative reformulation
into L2 of what's been said ('okay, I'm not sure I understood too much of
all that, but let's try and put some of it into English and see how we get
on; you all feel so strongly about it, I'd like to really know
what you think!);

when everyone's talking over each other, if it doesn't
settle after a few minutes, I might use one of the following options (heavy
handed traffic cop sometimes...): interrupt and insist they continue their
discussion in 3s or 4s for a while, and go round listening/joining in with
them; interrupt and turn the conversation into a written one.... (think it
was whiningnaysayer who sed that was just so unnatural - yet I see people
continually sending txt msgs to each other, including relatives sitting in
the same room, and even people sitting next to each other in bars!!); or
a shock-mock-humourous tactic such as turning the lights out
(if they're on), or moving to a board and writing 'one at a time PLEASE!!!',
or I go and get the tape recorder and make a show of plugging it in and
putting in a cassette (rarely get to pressing record before the cacophony
has turned to silence); that sort of daft thing anyway. (And I'm sure it's
happened once or twice that I've just sat with my head in my hands!!)

but if a class has a tendency to get over-excited, that's positive in a
number of ways (if not necessarily always in every way!!), so I intervene
only when it becomes too much too often of the shouting matches or L1
oral-thesis variety.

After all, not so many out of the classroom conversations are that 'ordered'
really, even when there's only a few people involved? (but no doubt
Conversation Analysis would prove me wrong!!)

Sue

----- Original Message -----
From: "profshaun36" <profshaun36@y...>
To: <dogme@yahoogroups.com>
Sent: Saturday, December 06, 2003 1:22 PM
Subject: [dogme] Ordered conversation


> I'm having a problem with some of my classes at the moment.
> Our conversations can sometimes get out of control. This happens with
> adults but even worse with my kids (my stdents not my own). My class
> sizes are between 12 and 20 btw.
> I have given them pieces of paper which they place on the floor when
> they want to signal to everyone that it is their turn to speak
> I have introduced phrases like "that reminds me, talking of, and
> before I forget" to indicate the same thing as the paper
> I also ask them, in pairs, to discuss and think about a subject we
> are interested in before speaking but my learners just get too
> excited.
> Some then tend to dominate others and respect can become a problem. I
> have to break things up to bring in others who haven't spoken but at
> times just want to listen and I haven't realised it because I see
> people speaking far more than the others. Then their L1 kicks in so
> they can get their point across.I don't know if I should start with
> some relaxing music or give them some breathing exercises to calm
> them down first.
> Maybe I have to "train" them better or set strict rules. It strikes
> me that outside they speak in samll groups of 2 to 5 but as class
> conversations are much bigger the rules are different so it can just
> become a free for all
> Any thoughts?
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5792
	From: Sue Murray
	Date: So Dez 07, 2003 11:18 

	Subject: Re: the opening


	I think it really does depend (as always, yawn yawn!)

Personally, I find the "and what would you like to talk about/do today?"
thing like a cold shower on a wintery day - maybe because I (and not only I)
often don't really know what I want to talk about or do until I start doing
it..... But, for example, a colleague of mine has a class who respond fully
and brilliantly to the 'cold shower' question, and immediately give him a
mini-agenda of language points and topics they would like to discuss and
work on for that session. He says tho that usually when he has asked this
question, a class will just look at him as if he's wearing an 'I am not a
real teacher' t-shirt.....

I personally find the best 'opening gambit' is just to start
chatting about how we're feeling today/what's happened today, and a wealth
of avenues to explore usually emerges; when occasionally there seems to be
a general lethargy, I'll either stick my own oar in if I've got something to
bring up, or else suggest a general theme which students can 'verticalise'
in their own ways;

and with younger learners especially, I often have
a possible 'structure' for them to work from as a sort of 'opening gambit' -
a recent eg with a
football-mad group stemmed from just three (well-received) very short
extracts from the
pages of a very neat Polish site about the world cup and
developed into whole series of sessions based around the world
cup - the history of the two world cup trophies, team quizzes on finalists
and winners and venues
and scores, teams creating vocab crosswords and clues for each other,
projects on great footballers present and past, the rules of football, the
value of sport in general, women's football, and a lot of repeated and
recycled relevant language focus as well as 'side' topics such as geography,
climate, flags, clothes and equipment; they took it their way and provided
most of the content, but the teacher gave it a 'kickstart'.... and the more
we know a group, the better we can match what we have 'up our sleeve in
case' to them??

Anyway, to quote from Zosia's earlier posting:
>I DO
>sketch an imaginary lesson - only it sometimes goes a different course

Sue

----- Original Message -----
From: "zosia grudzinska" <zosia_g@w...>
To: <dogme@yahoogroups.com>
Sent: Sunday, December 07, 2003 7:24 PM
Subject: [dogme] the opening


> No matter how dogme my classes go, there is the part which I hate - going
> in, opening the discourse. I really don't know how to play it. Should I
> ask them "and what would you like to talk about/do today?"
> I am sometimes saved by the fact that there is some task left over from
the
> preceeding lesson which we promised ourselvesd to complete - when doing a
> project or something. And sometimes I just have something to say and it
> might trigger off a stream of consciousness or peter out but - somehow -
> easing in the next opening. But sometimes there is a complete blank.
What
> then? What is the "typical dogme opening gambit"? (haha!! very
un-dogmetic
> question, I know, but what the heck...)
> Zosia
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5793
	From: David Kellogg
	Date: Mo Dez 08, 2003 12:28 

	Subject: "You Know This Better Than I Do!"


	I was going to write something about the "American" conference 
performance, the brash jet-setting, the blue jeans and T-shirt, and 
the not overmodest words of S.D. Krashen, "this talk has not raised 
more problems than it solved, but rather solved more problems than 
it raised!" 

I was going to contrast it to the style of my ex-professor Vivian 
Cook, which was to defer to the audience in almost everything ("You 
know this better than I do!") and also, at the same time, to 
recognize that something that solves more problems than it raises is 
probably something somewhat less than what he (or I) would call 
scientific. 

I was also going to talk a little about how the British Council 
reformers like Widdowson and Brumfit and Cook have become sadder and 
wiser over the years, as money has flowed into ELT and idealism bled 
away, leaving them little to do except root for public education 
from across the sea (which is what Cook was really doing on 
Saturday.) 

But since the subject of shyness has come up, I think that in some 
ways how Professor Cook spoke is rather more relevant than what he 
said. Professor Cook is also a shy teacher, as I remember very well 
from my MA days at Essex. He has a lot of qualities that are rather 
more endearing than spellbinding in a public speaker, including a 
tendency to giggle at his own jokes even before he tells them, an 
overgenerous sprinkling of "um" and "er" in his tone-groups, and a 
stammer that occasionally lurches into a full-blown stutter. 

Like many shy teachers, he is a crack researcher, with a decided 
bent for areas of UG theory I find stratospherically obstruse (he 
has now alienated a lot of his erstwhile Chomskyan colleagues by 
arguing that a propensity to multilingualism must be inborn and 
consorting with the anti-linguistic imperialism crowd). 

Now you might think that teacher stammering works something like 
shyness, and that the more ill at ease you are in a subject area the 
more likely you are to waffle, pause, and stutter. But after his 
talk, he and I stood by the lit table and showered powdered sugar 
from our donut holes on CUP wares for nearly an hour, and I noticed 
and he noticed that when he talked about his research he had a 
strong tendency to stutter, whereas when we talked about Iraq (he is 
militantly anti-war) he never stuttered once (and he also didn't 
tell any jokes).

I have, as usual, a theory. It's not the familiarity or lack 
thereof, or even the intrinsic interest or lack thereof, that makes 
the shy teacher hesitate and the stammerer stutter; it's the 
tendency to focus attention back on the wording process itself. 
Professor Cook (and also my older brother and my mother, both 
stammerers) is a highly analytical person, and has a tendency to 
talk and examine his own talk at the same time. This back-ward 
looking gesture, looking not askance to the social context of what 
you are saying but instead inwards to the cognitive origins, is what 
interferes with the ability to look forward towards sentence 
completion and stalls the utterance.

But I'm not sure. He certainly had his audience in mind when he 
chose his topic: the successful L2 user as model teacher. This is a 
topic to which Vivian Cook really DOES have a lot of empirical 
research one. He's found, for example, that learning an L2 has a 
powerful effect on your L1, which ranges from phonology (Frenchmen 
who've learned English will never pronounce "t" exactly the same way 
again) to semantics (Japanese who learn English also acquire a 
Anglophone's tendency to characterize objects by their shape rather 
than by the materials they are made of). But for he most part he 
played all this down, and stuck to his main message: the monolingual 
has no place in the L2 classroom or even (more controversially, for 
some reason) in the textbook, and the successful L2 user is the only 
realistic model for teaching. At the same time, he kept saying, 
well, not "coals to Newcastle" because few people would have 
understood the allusion, but "You probably know all this better than 
I do!" 

Not so, unfortunately. Some of the professors in the audience were a 
little disappointed that he had really addressed his talk to the 
teachers. And I went to more than one talk (and so did HE--it's 
rather unusual for a plenary speaker to attend concurrent sessions 
at conferences, I'm afraid) where the "native speaker model" was 
mentioned without any pause for thought. 

But "You probably know all this better than I do!" was not simply an 
empty profession of intersubjectivity where none existed. It was 
true enough in the sense that he mean it: that successful L2 
learning comes at a price in confidence, but not necessarily in 
competence, and that the small price one does pay in not getting the 
rather peripheral areas of "native speaker competence" is handsomely 
repaid by irreplaceable gains in understanding the central area of 
L2 learning as a process. 

Teaching is, like learning, very compensatory as well as context 
sensitive--one reason we can't really prescribe a particular opening 
move, much less a particular teaching personality, is that the way 
in which you talk depends very much on what was just said, and who 
is listening, but also on your own particular style. Professor 
Cook's talk was effective partly because it was preceded by 
Professor Gass's ineffectual one, partly because of the teachers in 
the audience, who are also ill at ease in public speaking in 
English, and also because Professor Cook knows his "weaknesses" so 
well that he has the courage, and even the confidence, to make even 
his lack of confidence into the stuff empathy is made of.

dk1



	


	Group: dogme
	Message: 5794
	From: midill@a...
	Date: So Dez 07, 2003 7:42 

	Subject: Re: Ordered conversation


	I started something new this year to deal with classroom conversation chaos. 
My students sit at two large tables and in the center of each table is a 
bell. I have a bell on my desk, too. When any class member, myself included, 
feels the class is "out of control" or in conversational chaos, they can ring the 
bell. And they do!! This has really worked well 

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5795
	From: pangill2001
	Date: Mo Dez 08, 2003 7:44 

	Subject: out-of-control conversations


	Profshaun36 says that "Our conversations can sometimes get out of 
control....[because]...my learners just get too excited." From what 
he says I get the feeling that the problem is the sheer number of 
people who want to contribute (something many teachers might well 
envy!). He continues "Maybe I have to "train" them better or set 
strict rules. It strikes me that outside they speak in small groups 
of 2 to 5 but as class conversations are much bigger the rules are 
different so it can just become a free for all."

My immediate reaction is to ask why you don't try replicating 
that 'outide' pattern and offer them the option of conversing in 
groups in the class as well. They can decide on things like group 
size and composition and so on; my Czech students and I love group 
work of this sort.

Any thoughts on this?

Simon Gill, Olomouc, CZ



	


	Group: dogme
	Message: 5796
	From: djn@d...
	Date: Mo Dez 08, 2003 8:27 

	Subject: Re: out-of-control conversations


	I've been ruminating about Profshaun's remarks about highly-enthusiastic pupils, and 
Simon's posting prompted me to regurgitate. 

I had been wondering if Profshaun wasn't trying to cram his pupils into clothes that 
didn't fit. 

Simon asked:

"Why don't you try replicating that 'outside' pattern and offer them the option of 
conversing in groups in the class as well?"

I've always found that talk in pairs or in groups of up to 4 works very well - given 
various provisos.

It is the whole-class discussions that, on a technical level, just don't work.. I was the 
one who always felt there had to be a concluding plenary, but the machinery always 
creaked, and, at best, students were repeating in an inhibited way what they had said 
spontaneously, with humour and often passion in smaller groups.

If the teacher feels (s)he must collect some language to board, eavesdrop. Circulate, 
listen and select.

In truth, though, I so often found that even when I eavesdropped there just wasn't time 
to deal with the language points I'd noted.

Dennis



	


	Group: dogme
	Message: 5797
	From: davehogg_bcn
	Date: Mo Dez 08, 2003 10:33 

	Subject: Re: Teaching personality


	Yes, yes and yes, Sue!

I hope Jan's still listening (I reckon she is) to all these valuable 
insights that you and others have contributed.

About pre-class nerves. I had an attack of them, the like of which I 
hadn't felt in many years, in early October this year. For the 
reasons you've stated, in part. That is, I wanted to be sure I was 
going to give the learners what they needed and wanted. But in part, 
also, I was nervous about how I could do that within the confines of 
the coursebook. In previous, recent Octobers, I hadn't been such a 
bag of beans because I knew the books, and I knew my "winning 
techniques", which I had off-pat. But this October I came to the 
realisation that it was all very wrong of me to be so focused on -
ahem- teaching.

Participating in this list has helped me to clarify all that, to the 
extent that I no longer have to nervously queue up at the 
photocopier, fretting over how to "present" this or that McNugget.

I reckon that when we come to the realisation that the only material 
worth exploiting fully is the people-in-the-room, and their 
fascinating histories, pre-class nerves recede. 

Nowadays I just walk in, say Hi, and calmly sit down. And wait to see 
what emerges. Something fascinating (or, at the very least, something 
worthwhile) always does.

Best regards always,
D.

--- In dogme@yahoogroups.com, "Sue Murray" <suemurray@i...> wrote:
> Jan, just two thoughts to add;
> 
> one: I found I was able to relax in class much more easily when I 
wasn't
> having to continually think about, organize and juggle things like 
wads of
> paper or how to give instructions for a complex activity I'd 
planned or how
> to present some alien grammar point from an external syllabus point 
of view;
> and it helps me devote myself better to, as Diarmuid
> says, 'listening to people and talking to them'; Diarmuid preceded 
this with
> 'enjoy', but when you say:
> > I feel that my attempts to really listen
> > to and relate to my students just come over as
> > another type of 'teacher persona', not really me,
> it could sound as if maybe you're not really enjoying it? (And 
you feel it
> comes over that way; do your students? And maybe they like 
your 'teacher
> persona' that way?! And is our 'teacher persona', or any other 
persona, not
> really us, or just another way of expressing us??)
> 
> two: shyness - most people I've met say they're shy, at least to a 
certain
> extent and in certain circumstances, and I sometimes think that 
maybe
> shyness is perhaps a sort of 'modern day extension' of a previously
> essential survival behaviour
> ......anyway regardless of wild speculation, shyness can feel like 
a nasty
> incurable disease, and I'm sure almost everyone has had that 
feeling at
> least at sometime in their life; and even people who appear the 
acme of
> confidence and gregariousness often insist they're terribly 
shy ..... (oh
> wad some pow'r the giftie gie us, to see ourselves as others see 
us ....)
> 
> and hopefully, being aware of our own shyness(es) can help us be 
more
> sensitive
> to and understanding of other people's (including students' of 
course); if
> our own sometimes feels debilitating, we can try and reason with
> ourselves somewhat - eg, what's the worst thing that could happen, 
and would
> it really matter so very much?
> 
> as to pre-lesson nerves, as I'm sure you know this is very common; 
one very
> experienced teacher I worked with said that the day he stopped 
feeling
> nervous before a lesson would be the day he gave up 
teaching......at the
> same time, there's no harm in trying to minimize unnecessary 
anxiety and
> stress - stopping it becoming a 'bad habit' rather than a 
stimulus ....and I
> hate to generalize but the teachers I know/have known who get most 
nervous
> before lessons are usually the most highly conscientious ones -
> perfectionists even - who are concerned to the extreme with giving 
students
> what they want and need. And sometimes, just a little shift in 
perspective
> can help alleviate the 'burden' a little here - back to what Rob 
said about:
> > 'teaching does
> >not equal learning' maxim here: Not only does that mean that what 
we think
> >is happening in the classroom often is not; it also seems to mean 
that
> >learning should come before teaching, probably even replace 
teaching as the
> >heart of every lesson. Okay, I'll just say it: Yes, I think it 
should
> 
> Sue



	


	Group: dogme
	Message: 5798
	From: diarmuid_fogarty
	Date: Mo Dez 08, 2003 12:38 

	Subject: Re: out-of-control conversations


	--- In dogme@yahoogroups.com, djn@d... wrote:

> It is the whole-class discussions that, on a technical level, just 
don't work.. I was the 
> one who always felt there had to be a concluding plenary, but the 
machinery always 
> creaked, and, at best, students were repeating in an inhibited way 
what they had said 
> spontaneously, with humour and often passion in smaller groups.
> 
I, on the other hand, find that whole group work ...ermmm...works 
very well. We tend to start off with some people asking questions or 
saying something at the start; this develops into an area which can 
be milked for conversation; other people react and respond to what 
their classmates are saying and I try and involve people who may not 
seem very involved. If something occurs which lends itself well to 
smaller group work (or pair work), I ask students to consider that in 
small groups or pairs before reporting back to the class and falling 
back into "plenary mode". Students seem to work well with this 
format...perhaps this underlines how each dogme class is more to do 
with an individual's interpretation and how dogme is less of a 
pattern to follow.



	


	Group: dogme
	Message: 5799
	From: Jenny
	Date: Mo Dez 08, 2003 12:48 

	Subject: Re: out-of-control conversations


	--- In dogme@yahoogroups.com, "diarmuid_fogarty" <fogarty.olmos@t...> wrote:

> I, on the other hand, find that whole group work ...ermmm...works 
> very well. ...perhaps this underlines how each dogme class is more to do 
> with an individual's interpretation and how dogme is less of a 
> pattern to follow.

...not to forget the difference between a 'whole group' of 8 and one of 20, and then again, one of 40 ... and then there's the question of 
the ages of the students (or, more importantly, their maturity levels!) too...

Jenny



	


	Group: dogme
	Message: 5800
	From: diarmuid_fogarty
	Date: Mo Dez 08, 2003 4:36 

	Subject: Re: out-of-control conversations


	--- In dogme@yahoogroups.com, "Jenny" <jlynd_ilobuchi@h...> wrote:
> ...not to forget the difference between a 'whole group' of 8 and 
one of 20, and then again, one of 40 ... and then there's the 
question of 
> the ages of the students (or, more importantly, their maturity 
levels!) too...
> 
> Jenny

As I said, "dogme is less of a pattern to follow" and more to do with 
an individual's teaching circumstances.



	


	Group: dogme
	Message: 5801
	From: djn@d...
	Date: Mo Dez 08, 2003 4:59 

	Subject: Re: Re: out-of-control conversations


	I wrote:

"It is the whole-class discussions that, on a technical level, just 
don't work."

Diarmuid wrote:

" I find that whole group work ...ermmm...works 
very well."

:-)

What I'm reminded of from these two apparently opposed statements is the difficulty of 
making generalisations. It gets tedious to repeat the details, but I suppose one should 
always contextualise with an indication of how large the groups are, how old they are, 
how many years they have been learning English, what their range of ability in English 
is etc. etc. 

Partly, simple mathematics always led me to go along with disucssion in small groups - 
more people get to speak.

Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5802
	From: Adrian Tennant
	Date: Mo Dez 08, 2003 5:14 

	Subject: size matters!?


	I find that dealing with large groups is often a matter of mind.
What do I mean by this.
Well, I'm currently training a group of wannabe teachers on a CELTA course.
There are 12 on the course and as usual some speak more than others (often
without connecting their brain & mouth together).
In February I'm of to my biannual trip to Serbia to run a one-week long
in-service training course. Group size approx 110 teachers in a group! Any
differences - not really.
Often I have co-trainers work with me in Serbia. Those who panic at the idea
of having 100 teachers in a group find it difficult. Those who say "Oh!
that'll be interesting!" cope.

One thing I have found with running training courses with limited handouts
(a sort of Dogme where possible) is that group size has less effect. If I
was trying to use lots of handouts with 100+ teachers it would slow things
down and change the dynamic.

Dr Evil



	


	Group: dogme
	Message: 5803
	From: Robert M. Haines
	Date: Mo Dez 08, 2003 6:14 

	Subject: Conversations


	I have found whole-class conversations in our class of 18 to be different in content than smaller group conversations (3 - 4). As a class, a recent conversation about fireworks prompted lots of anecdotes of students nearly blowing themselves to bits as children (I was the only one not really laughing) with mortars and rockets. This seemed to be one of those topics where everybody's got a story to tell and enjoys comparing theirs with others but wants everyone to listen. Because I'm part of the group, the students tend to use English.

One story had students roaring with laughter: P. had put some fireworks in the oven to dry out; later, his mother came running out of the house screaming when the fireworks started going off in the kitchen where she was cooking. 

I asked everyone to write the story (about a paragraph in 5 - 10 minutes) as I did the same. I read my story once for comparison after students had compared with each other in smaller groups (2 - 3). I read it a second time and students stopped me to clarify vocabulary. The third time was for consolidation. I should probably send the story to them each by e-mail today. They could also re-write it from memory as optional homework, then compare with their original and my version.

Religion, sex and death have been topics that the whole class seems eager to discuss. Again, as Diarmuid pointed out, there has to be 'traffic cop' or 'conductor' direction/orchestration at times. 

Back to my point, I think that in a whole-class discussion there can only be spurts of language from each student or a story that's drawing us all in, which is more of a presentation. The communication is different in smaller groups, which are more intimate (spatially) and provide safer environment to try out new things because there's less risk of mockery or laughter when it doesn't go right.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5804
	From: nick bilbrough
	Date: Mo Dez 08, 2003 6:48 

	Subject: Re: Re: out-of-control conversations


	Dennis wrote, 

'Partly, simple mathematics always led me to go along with disucssion in small groups - 
more people get to speak.'


Yes, but the more I teach the more I am sceptical about whether speaking more does actually equate to learning more. Was it Shumann (????) who said that in many cases eavesdropping is a more effective language learning strategy than speaking?

It's certainly been useful for me here in Chile where I relish the thought of a long bus journey, listening in to the conversation of the native speakers in front of me without the pressure of having to speak.(Or am I just really nosey?!)

Of course, and as Diarmuid has pointed out, it does depend a lot on the learning environment in which you're working, but I do find that, since i got rid of my post CELTA paranoia of 'maximising the student talking time' (no mean feat) I do tend to use pair/group work much more as a confidence building, sounding out board, with the 'meat' of the discussion happening in plenary. I think often those are the memorable moments for students with the shared jokes and the feeling that we're all in this together. (admittedly this is in classes with only up to 20 students) 

I think the teacher-in-role technique, something which was developed extensively by Dorothy Heathcote in the field of drama in education, is a really useful way of conducting discussions in plenary. It's a good way of encouraging student initiated talk, and playing around with traditional teacher to student status patterns. It also helps to stop discussions losing control because the element of drama somehow holds things together.

A good book which outlines its use and other process drama techniques is 'Words into Worlds. Learning a Second Language through Process Drama' by Shin Mei Kao and Cecily O'Neill (1998) Ablex Publishing Limited.

Nick
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	Group: dogme
	Message: 5805
	From: Diarmuid Fogarty
	Date: Mo Dez 08, 2003 8:23 

	Subject: Re: Re: out-of-control conversations


	Nick asks, "Yes, but the more I teach the more I am sceptical about whether speaking more does actually equate to learning more. Was it Shumann (????) who said that in many cases eavesdropping is a more effective language learning strategy than speaking?"

I dunno, but it *was* Kumaravadivelu (heard of him before?) who referred to Assia Slimani's finding "that learners claim to have learned from the talk and topic initiated by their peers, even if they themselves had not participated." 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5806
	From: dnewson2001
	Date: Mo Dez 08, 2003 9:05 

	Subject: Re: out-of-control conversations


	Rod Lewis has also reported some empirical evidence that shows that 
listeners learn as much or more than their more vocal classroom 
peers. But that wasn't the original point at issue. (See the subject 
at the head of this message). The questioner who started off this 
thread was asking for suggestions of how to cope with lively 
teenagers who had lots to say and got over-excited.


Dennis



	


	Group: dogme
	Message: 5807
	From: nick bilbrough
	Date: Mo Dez 08, 2003 11:27 

	Subject: Re: Re: out-of-control conversations


	Thank you Dennis for trying to keep us all on track. 

Actually though I think this stuff is relevant. Firstly because I think that we may be over worried about looking for eveness of participation in discussions, especially since there is research to show that talking more doesnot necessarily lead to learning more.(Schumann 1977, Day 1986 and Slimani 1987, all cited in 'Focus on the Language Classroom' by Allwright and Bailey) 

I don't know that this is happening in your classes Shaun. What are the quieter students doing when discussions get dominated?

Secondly, I think teacher in role is a way of 'controlling' discussions without having to be a policeman, because drama tends to add a fresh dynamic to groups.

Nick


dnewson2001 <djn@d...> wrote:
Rod Lewis has also reported some empirical evidence that shows that 
listeners learn as much or more than their more vocal classroom 
peers. But that wasn't the original point at issue. (See the subject 
at the head of this message). The questioner who started off this 
thread was asking for suggestions of how to cope with lively 
teenagers who had lots to say and got over-excited.


Dennis
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	Group: dogme
	Message: 5808
	From: djn@d...
	Date: Di Dez 09, 2003 8:14 

	Subject: Dennis: Correction


	A well-wisher has pointed out to me that I wrote Rod Lewis when I probably meant Rod 
Ellis. He was right. One of the people who has provided some evidence that quiet 
listeners in a classroom can learn as much as regular talkers is Rod Ellis in his "Second 
Language Acquistion in Context."

Some time ago I posted a long notice on this book I did for another list to dogme's files 
section.

Dennis



	


	Group: dogme
	Message: 5809
	From: profshaun36
	Date: Di Dez 09, 2003 7:00 

	Subject: Re: Ordered conversation


	Thanks all for responding so well to my plea, and for being 
understanding. I was worried about stating thing which go wrong in 
trying to be more dogme but I think it is important to share these 
and come up with some sort of conclusion, which I think I have.

May I first say not all of my groups are out-of control. Sorry if it 
seemed that way.

I´ve been trying to be as open as possible and deal with whatever 
comes up. I didn´t want to decide what we should talk about, or even 
guide them, just try to speak as if I was one which was probably the 
thing that was not working for these particular groups. So I think 
Dennis hit the nail on the head.

This week I went back with the "over enthusiastic" groups to having 
them pair/group and then give feedback to calm things down and allow 
each person to speak. The louder student always seem to be the 
leaders. They may dominate in their groups but not the whole class 
which is more comforatble I think all much more involved.
However I still feel I have to set the agenda here by initiating what 
to talk about or move conversations so they have something to get 
their teeth into. Like talking about the news or what each are up to. 
So I´ve put the old flared trousers with fly away collors back on 
which suited the class very well. Now they are dancing to a different 
tune

I have no problem with some other groups with just walking in the 
class and us getting on together and we do have more fun and discuss 
language far more than when I am in control so to speak. No clothes 
needed for these.

The other thing is it funny how sometimes the group controls itself. 
I wrote my first message without thinking how much students just turn 
off or ignore what the livelier students. They either wait and are 
patient before finally having thier time to speak. Even before I try 
to bring in others the group can be seen to clearly expressed their 
views to the speaker who dominates and sort of politely persuaded 
them to stop.
On this supbject, a few weks ago something funny happened. The 
learner who was trying to squeeze every second of speaking time from 
the class soon realised that no one else was listening to him and 
started to be more sensitive to others.

It may seem like that I just sit down and don´t do anything in these 
classes. I wish I could sometimes but I do point out to the dominant 
ones after the class that their style could offend others. I think 
you do have to take a practical even frank step sometimes.

Chaos can be good for classes but terrible for others. It is horses 
for course as they say and know I´m doing what is best for each group 
to get more efficient and hopefully effective conversation based on 
the learners I have. Isn´t it funny when you try thing out you can 
forget something so fundamental that it just won´t work.
Shaun



	


	Group: dogme
	Message: 5810
	From: Diarmuid Fogarty
	Date: Di Dez 09, 2003 9:24 

	Subject: Re: Re: Ordered conversation


	Shaun

I think it's also probably worth remembering that many students expect you to play a leader's role in the class. There's nothing wrong with this nor does it mean that you aren't taking part "as one [of them]". I don't see anything wrong with leading the conversation...in fact, I wonder if that isn't what we're being paid to do? So, I really wouldn't lose any sleep about "guiding" your learners. Guiding --or even leading-- doesn't imply dominance or power. It's an essential role in any group.

I initiate many of the conversations we have in class. I also move them along when I sense things are slacking. I scaffold their emergent language by providing vocab when needed; I stop the class when a language point arises that I think might be useful or of interest; I decide who speaks by conducting the class; I rope in the quieter students who may have said something that went unheard by the wider class; I slap the domineering ones down on occasion; I board nearly all of the language that gets boarded; I write the summaries; I moderate our chat boards; I constantly hammer on about participating on our website; I let them know when I am disappointed that things aren't going as well as I'd like them to be; etc etc etc.

In other words, I don't see the role of teacher as at all passive. It's incredibly active and without us, I suspect that the learning would be unfocussed and would probably see attendance become irregular and numbers slowly start to drop.

So, it's good to hear that things are resolving themselves, but don't feel bad about being more of a leader. It is, after all, part of the job.

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5811
	From: zosia grudzinska
	Date: Di Dez 09, 2003 10:29 

	Subject: Re: The Opening


	Thanks to everybody who answered. I quite agree with Sue that walking in
with an "inviting" :what would you like to talk about today?" line is the
dead end... unless you can see them bursting to talk, which means that they
really know what they want to talk about! Otherwise, grim silence and
instantaneous atmosphere of a forced labour camp.
I mostly deal with teens, which unfortunately means that opening gambits
about lunches with friends are not particularly suitable. They like me and
I sincerely like them but I guess the mutual respect is based on equally
mutual recognition of the fact that our everyday worlds don't have so much
in common and our spheres of interest just brush and in a not very fortunate
spot (school, brrr!). They are simply not interested in whatever could have
happened at the afore-mentioned lunch and even if they were, they would be
too embarrased to mention it. There is a marked line between a teacher and
students in a regular school - we are, so to say, members of different
social strata. If I tried to disregard the factr I would come through as
patronising and cloggingly coy-artificial.

Obviously, sometimes there is a snatch of news which makes a good natural
opening line... like when I am late and give them an explanation which
happens to be interesting to them on account of this or that ("listen, sorry
for being late but I had to talk to the principal about those damaged tables
in the computer class... what do you think about the incident?").
Otherwise, I will try sitting and waiting - but the problem is, it is a
school and we all play very strictly defined roles and when a teacher comes
in and sits down it is construed as a clear signal to shut up and listen.
And then what?
Zosia



	


	Group: dogme
	Message: 5812
	From: midill@a...
	Date: Di Dez 09, 2003 8:21 

	Subject: Re: Re: Ordered conversation


	Darmuid,

I loved this post!! I believe a teacher can be a leader without being a 
dictator

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5813
	From: Robert M. Haines
	Date: Mi Dez 10, 2003 2:50 

	Subject: Re: Dennis: Correction


	Today every student wanted to listen to the tape recorded conversation they
had made as part of their 'final exam'. When I asked students why they
wanted to listen, the responses were: I'm curious. I want to hear my
pronunciation/accent. I want to try to catch my mistakes.There was a lot of
background noise, but the voices of the two people talking to each other
were clear enough. I could almost see the lightbulbs going on over people's
heads as they listened. There were many discussions and questions about
language after each 5-10 minute conversation was played. We listened for a
good hour!

Rob

----- Original Message -----
From: <djn@d...>
To: <Dogme@yahoogroups.com>
Sent: Tuesday, December 09, 2003 12:14 AM
Subject: [dogme] Dennis: Correction


> A well-wisher has pointed out to me that I wrote Rod Lewis when I probably
meant Rod
> Ellis. He was right. One of the people who has provided some evidence
that quiet
> listeners in a classroom can learn as much as regular talkers is Rod Ellis
in his "Second
> Language Acquistion in Context."
>
> Some time ago I posted a long notice on this book I did for another list
to dogme's files
> section.
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5814
	From: Robert M. Haines
	Date: Mi Dez 10, 2003 3:11 

	Subject: Re: Re: Ordered conversation


	It's possible I disagree with Diarmuid about the roles of a teacher in the
language learning classroom, but I'll let him be the judge of that or maybe
we'll work it out together.

I tend to lead students away from the classroom (I didn't say repel.) by
encouraging them to 'drop the teacher' for English-speaking friends, books
and cinema. I often try to demonstrate how much they can accomplish on their
own without formalized/institutionalized learning.

I agree that many learners expect the teacher to do something, give
instructions, inform them, ask them questions, test them, monitor them, etc.
I enjoy exploring these expectations with learners and questioning their
value. I don't mean to make myself out to be Anarchy incarnate here; I think
I lead, however unwillingly, as much as Diarmuid does if not more so.

Americans, in my opinion, tend to love the word 'leader', as it appeals to
the hero myth so prevalent in our culture. We want young people to grow up
to be leaders and discuss ways to promote leadership, e.g. by mentoring and
electing student body representatives. So maybe I'm rubbed the wrong way by
the word when I shouldn't be, because a lot of this talk (not your talk, D.)
about leaders seems empty and dull to me.

Rob






----- Original Message -----
From: Diarmuid Fogarty <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, December 09, 2003 1:24 PM
Subject: Re: [dogme] Re: Ordered conversation


> Shaun
>
> I think it's also probably worth remembering that many students expect you
to play a leader's role in the class. There's nothing wrong with this nor
does it mean that you aren't taking part "as one [of them]". I don't see
anything wrong with leading the conversation...in fact, I wonder if that
isn't what we're being paid to do? So, I really wouldn't lose any sleep
about "guiding" your learners. Guiding --or even leading-- doesn't imply
dominance or power. It's an essential role in any group.
>
> I initiate many of the conversations we have in class. I also move them
along when I sense things are slacking. I scaffold their emergent language
by providing vocab when needed; I stop the class when a language point
arises that I think might be useful or of interest; I decide who speaks by
conducting the class; I rope in the quieter students who may have said
something that went unheard by the wider class; I slap the domineering ones
down on occasion; I board nearly all of the language that gets boarded; I
write the summaries; I moderate our chat boards; I constantly hammer on
about participating on our website; I let them know when I am disappointed
that things aren't going as well as I'd like them to be; etc etc etc.
>
> In other words, I don't see the role of teacher as at all passive. It's
incredibly active and without us, I suspect that the learning would be
unfocussed and would probably see attendance become irregular and numbers
slowly start to drop.
>
> So, it's good to hear that things are resolving themselves, but don't feel
bad about being more of a leader. It is, after all, part of the job.
>
> Diarmuid
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5815
	From: djn@d...
	Date: Mi Dez 10, 2003 5:38 

	Subject: Teacher and class


	Rob just wrote describing how he and his class listened to a recording he had made of 
them and that they listened for an hour.

If I remember correctly, Rob sees this class for 6-8 hours a day. I couldn't help thinking 
that method here, method there, take on particular linguistic theories , group work, 
grammar, translation, use of the mother tongue etc. etc.the relationship beween a 
teacher and their class, how they get on when they regularly spend a great number of 
hours together, must over-ride just about all other considerations.


Dennis



	


	Group: dogme
	Message: 5816
	From: Diarmuid Fogarty
	Date: Mi Dez 10, 2003 6:03 

	Subject: Re: Re: Ordered conversation


	I don't think we disagree at all, Rob, or if we do, I can't see where. You "lead" students away from the classroom. I do the same thing (although I see it as expanding the walls of the classroom, rather than escaping it). I constantly stress how much can be learnt without actually studying and what I believe to be the role of study as a kind of mental exercise, designed to eke out patterns and make hypotheses.

Perhaps we *do* disagree about the unwillingness of leadership. I have no problem with it. I recognise that it is only partial leadership and, as any good anarchist would expect, it is instantly revocable should the students feel that I am not using it appropriately. "Partial" because I can only lead in my knowledge about the English language and, to some extent, my ideas about what constitutes effective learning/studying. In fact, I enjoy my role as leader, but that is because I don't see it as an authoritarian role nor a hierarchical one. It is simply a recognition that I know more information about this language, about language learning theories and, as I have travelled more extensively than any pf my students and have outlived them by some ten years (ahem), I also have a lot of other information that can be of use to them. Similarly, they know more about the transition from "communism" to "democracy" (I am assuming that we don't need the *fe*s here?) in Moldova; the history and legacy of the US's criminal war against the Vietnamese people; the daily life of Iranian people under the harsh dictatorship of the Mullahs (aided and abetted by the UK); the views of the Venezuelan oligarchy on Chavez; the right foods to eat and the effects they can have on you; etc etc etc. 

Taking on board Dennis' point about avoiding generalisations and attempting to contextualise everything, I have to say that I don't know if I would be able to write the same drivel if I was teaching younger learners (which I suspect Shaun may well be doing). If I worked in an institution that shared my principles and ethics, I would have no hesitation in just allowing them to react as they wished to pure dogme, but we live in a society which inures children from a very early age to a pattern of authority, obedience, punishment and so on. Neill wrote that the "worst" kids he got at Summerhill were the ones that came from "conventional" schools. After a period they settled down, but as a result of this, he had to abandon the idea of taking kids who were over the age of 12 (or something) because they had already been beaten by the school system and were too disruptive. So, I think that there *may be* a place for more authority in a younger classroom, although students should be encouraged to question it and to share it. Fear --and punishment-- should be expelled from the classroom and any authority should be won and maintained through mutual respect. Teachers should recognise that ALL authority (and leadership etc) is bestowed upon them by the learners who can instantly revoke it (and often do). Breaches of rules etc should be dealt with in the spirit of avoiding future clashes rather than castigating past ones. These are some of the principles by which I tried to operate when I was teaching teenagers back in 2000. It worked very well with one class and less so with another. I am sure that members such as Sue would have plenty of experience to share with us.

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5817
	From: luke
	Date: Mi Dez 10, 2003 8:18 

	Subject: Re: The ticking timebomb in our NEST or Mirror, mirror


	Thanks, Dr Evil for your generous help. 

One of the things that arouses stereotypical images and expectations of NON-NESTS (Medgyes's term) is accent; take that away, untune that string, and present people with a transcript of spoken discourse and it becomes very difficult to tell whether someone is a NS or NNS. 
The description of what I call Successful Users of English (SUEs) in the context of English as an international Lingua Franca is, I think, relevant to DOGME, in a number of ways. 
First of all, as Widdowson has argued (well, I think) an insistence on native speaker authenticity in the classroom can smother the autonomy of the learner. DOGME draws strength from its tapping of classroom culture; it is open to the spontaneous use of language as it emerges from leaners' needs; DOGME builds on learner discourse and is not hampered by native-driven ideas of 'Interlanguage', which can easily degenerate into a deficit view of NNS discourse. If you take a NS model as your be-all and end-all, you take also the cultural baggage that goes with it; you replace the 'here and now ' of dogme with the 'there and then' of a native speaker cultural context; much of what is described as 'authentic' English, 'real' English, is, naturally, rooted in the context of the time and place in which it arose. Uproot authentic language from that context and it tends to wither into inauthenticity.
In response to this argument, people often argue 'well, what kind of English are you going to draw on if not native speaker English?' We can't dodge the issue of 'which kind of Englishes' , because students will ask, tests will continue to exist and above all the real world presses in on the small classroom world. 
In a dogme classroom, one values and validates learner language; in the big wide world one should value successful uses of English by NNSs, so at least NS and NNS 'models' (for want of a less prescriptive sounding word) can co-exist, side by side, in creative interaction. EIL is a many splendoured thing, and NSs are part of the big picture, the rich tapestry of ELF, but they are not the only pattern in the carpet. The study of ELF is a kind of revelling in the diversity of English today.
The thing is not much has been done by way of describing what SUEs do when they are pragmatically successful - and often creative with English - that's where I come in, with my 200,000 word corpus of informal spoken ELF. 
If anyone would like to help, by doing my SUE test, please contact me off-list, and I'll send you the material. Won't take long. It's part of a strategy for 'empowering' ( I still like that word) the learner and helping them 'appropriate' (and that one) English for their own purposes, which is why I wrote this on the dogme list.

Spearshaker




----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Friday, December 05, 2003 12:06 AM
Subject: Re: [dogme] The ticking timebomb in our NEST or Mirror, mirror


I've just completed a questionnaire for our own dear Spearshaker who is
doing his PhD. The task was simple (????). There were 16 short extracts and
I had to decide if they were above average native speaker, native, near,
excellent but clearly not etc. I wish he would get all of us to do it (but
there may well be a control issue here). For me, the fascinating thing was
that it was often extremely difficult to judge (I'd love to know how many I
wrongly identified. Another problem was that even when I was sure they were
non-NESTs they were still above average native speaker as most native
speakers are c***!

Dr Evil
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	Group: dogme
	Message: 5818
	From: djn@d...
	Date: Mi Dez 10, 2003 8:48 

	Subject: Re: Re: out-of-control conversations


	Nick,

I think the cop in me may have over-reacted to the subject line: out-of-control 
conversation!!! The thread here certainly wasn't out of control and I'd certainly agree 
that whether talk leads to learning is a central issue.


Dennis



	


	Group: dogme
	Message: 5819
	From: janbkr
	Date: Mi Dez 10, 2003 4:14 

	Subject: Re: Teaching personality


	Thanks to so many of you who answered my posting on teacher
personality. I was touched by the length and thoughtfulness
of the replies. Sorry if MY reply is the latest of them all,
because I haven't been at my mail for a few days.

I really identified with Diarmuid's tale of his mostly Me-dominated
lessons when he tried his first dogme classes. As I said, the 
temptation
to direct the course of a conversation to fit an aim is
still too strong for me; I 'hunt for language to nail down',
too (to quote Diarmuid), and the result is sometimes very
stilted, also has the negative effect of detracting me from
the real meaning of the communication taking place.

Diarmuid also prompted me to think about shyness as opposed
to lack of confidence, and then Zosia wrote something
very interesting:

> In my opinion the personality is irrelevant; it just feeds different
> dogme-situations.

Yes, I think Zosia and Diarmuid are right. Groups *are* made
up of all sorts of people, and just feeling shy doesn't stop me from 
having a group of friends outside of work. So maybe I should
stop seeing shyness as a barrier to interacting with students,
and work on my confidence instead; become a shy Dogme teacher,
with the type of 'dogme-situations' that that engenders
(understanding that they will be very different to the 'dogme-
situations'
my more outgoing colleagues could develop in the classroom next 
door!).

And so I will endeavour to work on my confidence; this, I know,
will only come with time, with reading this list (Fiona put it
beautifully: it IS like having an invisible group of friends),
and with experience. Now I remember a thread a few weeks ago
that asked if Dogme wasn't only for more experienced teachers.
The answers were mixed, but for the record, I think that that
statement has more than a grain of truth in it. Because there
really are two aspects to the kind of lessons we are talking
about here: first, the pattern of interaction and input
(where the students have much more power to direct the course
of a lesson), and second, knowing how to process the input that
arises: how best to correct such-and-such a piece of language,
which parallels to draw, which points to explore and which points
to leave to later, hell, how to even *explain* some of the 
stuff that comes up... My feeling is that the first aspect,
that of interaction, paradoxically becomes LESS easy to switch
to the more experience one has as a teacher with more
'conventional' (can I say CELTA?) techniques. This is why
some backpackers intuitively give Dogme-style
lessons: they haven't been caught up in the nasty net of
Classroom Management Techniques. However, the second
aspect, that of knowing how to process all of this beautiful
input, can surely only come with experience, unless you happen
to be a really natural-born teacher and a whizz at language
analysis on-the-fly. Ergo, to get and give the most from
this type of lesson, one does need some experience. However,
since the process of getting that experience must in
some ways be as enjoyable as having it behind you, I suppose
I have a lot to look forward to!

For the record, I actually shut up last night, in a conscious
attempt to overcome the panic. 1-2-3-4-5 before I rushed in,
trying to open out the conversation to a group discussion, rather 
than a teacher-student ping-pong session. I think we made
it. I learned a bit more about them; I gave a bit about
me. Rob said to ask myself, 'What am I learning?', 'What are
we learning?'. The answer is, 'many things'. Just need time to
process them all, a bit like all that beautiful student input!

Thanks again to everybody,

Jan



	


	Group: dogme
	Message: 5820
	From: Robert M. Haines
	Date: Mi Dez 10, 2003 5:38 

	Subject: Interaction


	One more thing, Jan: I think you might have now experienced how the interaction you've written about can promote learning. By reflecting on the informal action research you've done here, it might become as clear to you as it has to me. You're probably one step ahead of me on this already. 

What makes this communication we've had in virtual reality different from the most recent chat with our students? (Dennis, I think, has talked about this before). The two media are different; however, the *social* interaction is in some ways similar, I think. Of course, we don't have body language and intonation working for us, which causes a lot of the misunderstanding on this list IMHO. Still, isn't it interesting how much of the peripheral meaning and language (e.g. jargon like intuitive heuristics) we learn by communicating this way? 

I'm going to claim that it's that peripheral learning, the stuff we can't really control, that is essential though. So no matter how hard a teacher tries to stick to her aims or follow his lesson plan, the learning that students want to do will still seep through the cracks of that water tight lesson. The more we open the hatches, the more of learners' interests and concerns can flow into the lesson. I'd rather float than swim some days.

I don't mean to come across like the dogme sage here though. I just know that many of the answers to my questions about learning and teaching seem to have been conveniently waiting right under my nose.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5821
	From: diarmuid_fogarty
	Date: Mi Dez 10, 2003 5:48 

	Subject: Re: Teaching personality


	--- In dogme@yahoogroups.com, "janbkr" <janbkr@y...> wrote:
> I really identified with Diarmuid's tale of his mostly Me-dominated
> lessons when he tried his first dogme classes. As I said, the 
> temptation
> to direct the course of a conversation to fit an aim is
> still too strong for me; I 'hunt for language to nail down',
> too (to quote Diarmuid), and the result is sometimes very
> stilted, also has the negative effect of detracting me from
> the real meaning of the communication taking place.

That feeling has only very recently disappeared and your post has 
made me think about what caused it to fade away. I think the answer 
is reading more and more ideas, expressed on this list and in books, 
that pushed me into thinking that, to quote Kumaravadivelu quoting 
Dick Allwright, "(T)he importance of interaction is not simply that 
it creates learning opportunities, it is that it constitutes learning 
in itself." 

Like anything, it is easy to pay lip service to such ideas, but then 
it makes the practice agonising and artificial. When these ideas 
actually begin to seem logical and, indeed, irrefutable, then 
alternatives to dogme become agonising and artificial. These days, I 
am prepared to just let the "chat" roll on. There are always avenues 
worth exploring that appear (whether they be grammatical, lexical or 
simply topic-based). Occasionally, moments arise when it seems that 
the most logical thing to do is just to let them discuss something in 
groups rather than in plenary mode. Recently, one of my Chinese 
learners came up with a controversial statement about how rich people 
get rich (basically, they are more intelligent and hard-working than 
poor people). I wrote the question, "Where do rich people get their 
money?" on the board and asked people to work together to share their 
opinions. What followed were stories of inheritances, emigrants and 
smugglers. A wide variation of stories on the same topic is unlikely 
to happen if people are telling them in a plenary session. Well, I 
guess the variation may be there but it will be less interesting and 
punctuated with silences as people pause for thought.

In brief, dogme becomes easier when you finally feel confident enough 
to let go. With some students that might need very little time; with 
others it may be that you have to give an awful lot before you get 
anything (ie you share an awful lot of stories before they confide 
enough in you to share theirs with you...or, as some might have it, 
before they start talking to shut you up). 

I still maintain that you don't need to be an experienced teacher to 
go dogme. You may find that you are at the start of a long process, 
but if you start off that way and stick to your path, dogme becomes 
less of a method than some people might think and more of a motor for 
professional development.



	


	Group: dogme
	Message: 5822
	From: midill@a...
	Date: Mi Dez 10, 2003 3:35 

	Subject: Re: Re: Ordered conversation


	I have never been in any group of students where one or two of them did not 
take on the role of group leader. I think some people are leaders, by nature.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5823
	From: davehogg_bcn
	Date: Mi Dez 10, 2003 10:33 

	Subject: Re: Ordered conversation


	--- In dogme@yahoogroups.com, midill@a... wrote:
> I have never been in any group of students where one or two of them 
did not 
> take on the role of group leader. I think some people are leaders, 
by nature.
> 
> 
> [Non-text portions of this message have been removed]


Yes, yes and yes (all told, "yes", 31 times over), Rosemary.

In other words, Rosemary, I agree totally with every word you say 
hereabove, with the steadfast exception of that last, loaded one. 

I thought Diarmuid and I had cleared up (what used to be) the 
genetics vs. environment controversy. Hadn't we?

Many of you will be familiar with Bruner's eloquent rebuttal to 
Chomsky: (words to the effect of) a LAD is completely useless until 
he interacts with a wholesome LASS. Similarly, none of us knows what 
we are capable of until we seek out those environments which can show 
us what our genes are actually made of. 

And even then, neither genes nor environment has the final say. 
Interaction will play an important part, which is bigger than the 
hitherto whole. 

But, of course even interaction isn't the definitive element because 
then agency comes into play. Agency, I would argue, is the be-all and 
end-all of *what* we are.

We are all immeasurably intelligent; and we are using our 
immeasurable intelligence to fulfill our expectations.

I know none of this is what you were driving at, Rosemary, by using 
that loaded word, but I thought it was important, anyhow, that I take 
this opportunity to point all this out. 

I, for one, am *not* willing to give up on my "still water"-
personalitied learners without a h*** of a fight.

Best regards always,
D.



	


	Group: dogme
	Message: 5824
	From: Adrian Tennant
	Date: Mi Dez 10, 2003 11:11 

	Subject: follow my leader


	Sorryt to disagree with Rosemary & David but to change a great saying:

Some people are born leaders and others have leadership thrust upon them
(some just follow)

Dr Evil



	


	Group: dogme
	Message: 5825
	From: Rudi Jen
	Date: Do Dez 11, 2003 2:09 

	Subject: Excuse me


	Hi, Hopefully All of You are fine.

I just want to ask, Is there someone from Indonesia.
Please email or contac in YM to jenrudi2000

Best wishes 

Rudi Jen

________________________________________________________________________
BT Yahoo! Broadband - Save £80 when you order online today. Hurry! Offer ends 21st December 2003. The way the internet was meant to be. http://uk.rd.yahoo.com/evt=21064/*http://btyahoo.yahoo.co.uk


	


	Group: dogme
	Message: 5826
	From: RHONA RUTH VICKOCE TIDEMANN
	Date: Do Dez 11, 2003 1:52 

	Subject: Community Language learning


	Hi, I'm studying DELTA at IH Sydney. I want to research CLL and probably do an experimental lesson for an elementary class.This won't be in L1 obviously ... Does anyone have any experience with this kind of approach that they would like to share? I'd be grateful for any relevant input. Thanks, Rhona V
ps I have read Scott T's description in Dogme and the Coursebook 



---------------------------------
Yahoo! Personals
- New people, new possibilities. FREE for a limited time!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5827
	From: midill@a...
	Date: Mi Dez 10, 2003 10:43 

	Subject: Re: Re: Ordered conversation


	You have certainly given me food for thought. My daughter, a stellar student 
who is reticent by nature, won a leadersip contest in high school with an 
essay stressing that she led by doing and not talking. And she did!!!

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5828
	From: Diarmuid Fogarty
	Date: Do Dez 11, 2003 6:29 

	Subject: ORDERS, not conversations (was ordered conversation)


	Leadership contests? Personally I don't know how you could live in a country that had leadership contests for children! Don't they kind of reinforce the idea that leaders are better than other people (and therefore deserve to be praised and prized)? Maybe they even strengthen the highly dubious --not to say dangerous-- idea that some people are born leaders whilst others are just meant to follow. Was the contest based entirely on the essay or did they have to do other things? Perhaps herd a few of the non-leaders through a few classroom doors? 


----- Original Message ----- 
From: midill@a... 
To: dogme@yahoogroups.com 
Sent: Thursday, December 11, 2003 3:43 AM
Subject: Re: [dogme] Re: Ordered conversation


You have certainly given me food for thought. My daughter, a stellar student 
who is reticent by nature, won a leadersip contest in high school with an 
essay stressing that she led by doing and not talking. And she did!!!

Rosemary



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5829
	From: Tom Topham
	Date: Do Dez 11, 2003 7:32 

	Subject: RE: ORDERS, not conversations (was ordered conversation)


	>Leadership contests? Personally I don't know how you could live in a 
>country that had leadership contests for children! Don't they kind of 
>reinforce the idea that leaders are better than other people (and therefore 
>deserve to be praised and prized)? Maybe they even strengthen the highly 
>dubious --not to say dangerous-- idea that some people are born leaders 
>whilst others are just meant to follow. Was the contest based entirely on 
>the essay or did they have to do other things? Perhaps herd a few of the 
>non-leaders through a few classroom doors?
>

Just to add some fuel to the fire... Here in Kyrgyzstan, the Soros 
Foundation funded / set up a high school to prepare students for Western 
style university education. It was called "The School of the Future Elite". 
As far as I know it has recently tanked, but I winced every time I heard 
the name (sorry, I know I do a lot of that).

Equal but different Tom

_________________________________________________________________
MSN 8 with e-mail virus protection service: 2 months FREE* 
http://join.msn.com/?page=features/virus&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca


	


	Group: dogme
	Message: 5830
	From: Jenny
	Date: Do Dez 11, 2003 9:09 

	Subject: Re: ORDERS, not conversations (was ordered conversation)


	Indelible images of sheep dog trials... I might suggest to the 
Discipline Master that we try it out.... (I kid you not, that's his 
actual job title - and I am a member of the school discipline team) 

Jenny

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> Leadership contests? Personally I don't know how you could live in 
a country that had leadership contests for children! Don't they kind 
of reinforce the idea that leaders are better than other people (and 
therefore deserve to be praised and prized)? Maybe they even 
strengthen the highly dubious --not to say dangerous-- idea that some 
people are born leaders whilst others are just meant to follow. Was 
the contest based entirely on the essay or did they have to do other 
things? Perhaps herd a few of the non-leaders through a few classroom 
doors? 
> 
>



	


	Group: dogme
	Message: 5831
	From: midill@a...
	Date: Do Dez 11, 2003 4:11 

	Subject: Re: ORDERS, not conversations (was ordered conversation)


	The students had to have letters written by teachers. They had to show leadershop ability,
organizing a community activity, working with children, rallying their peers to do community service.
I find the negative response to the word leadership quite interesting in the posts here. The USA would not survive as an anarchy. Like it or not, we need people who take initiative and initiative is a bigf part of leadership.



	


	Group: dogme
	Message: 5832
	From: David Roche
	Date: Do Dez 11, 2003 1:54 

	Subject: Re: Refugees, Asylum-seekers and Cherry Blossom


	Dear David,

Thank you for your welcome and for the ideas. I will follow up and then get back to you with a yarn or some such. I am currently planning a workshop for colleagues to suggest that they stop using endless worksheets and go to the people in the room in Dogme style. Wish me luck!!

David

David Kellogg <kellogg@s...> wrote:
Dear David Roche:

Welcome, welcome, welcome! Actually, I was on the verge of becoming 
a refugee from the dogme list myself. There is always a terrible 
danger of being swamped by the problems of teachers in roll-on, roll-
off private language schools, or business English one-on-ones, and 
losing touch with what is, after all, the vast majority of the multi-
lingual, the poor, those with little or no schooling, or only public 
schooling (Hi, Jenny!).

Yes, there's a very long and fruitful thread on refugees and asylum 
seekers. Check out posting 3062, or, better yet, go to the dogme 
site at:


http://groups.yahoo.com/group/dogme

and type in "sharp end" to the search engine. That way you'll get 
all the posts and you can read through them at your leisure.

There's also a lot of good stuff on large classes (type in "large 
classes") and discipline problems (try "difficult people"). 

But an even better way is to get fresh stuff right from here. Just 
to tell us about one of your classes, and get suggestions from 
there. I was going to respond with my usual "when I was in China..." 
stories, but these stories generally do not travel well beyond the 
wall. Better if you tell us a good yarn! I for one will be 
listening avidly.

dk1 

PS: Sorry, Will--I can't help you. I think you basically want me to 
say whether the materials are good or bad. I don't think ANY 
materials are good or bad. 

I was talking about the general principle behind them, which is 
whether vocabulary can really be learnt logically prior to grammar, 
as the materials suggest, and as your own experience in trying to 
create a WS grammar after you've created a WS vocabulary suggests. I 
think this is questionable. Not good, or bad, but questionable.

The method I used was to try to adapt your materials for the 
teaching of Korean. Did they work? Can you give me the Korean 
expression for "The dragonfly died with the cherry blossoms in the 
spring"? (I find that when I try to do it, I come up with the words 
only, and the grammar of the sentence dies like cherry blossom....)

d
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	Group: dogme
	Message: 5833
	From: Robert M. Haines
	Date: Do Dez 11, 2003 4:52 

	Subject: Re: ORDERS, not conversations (was ordered conversation)


	Rosemary,

The activities that your daughter has taken part in sound beneficial. Good
for her and the community! I'm all for helping other people. Maybe I can
help you understand why some people might have responded less than
enthusiastically to the word 'leadership'. Please note: I'm speaking for
myself and no the others on the list here.

The United States was built on the backs of slaves and low-paid workers from
other countries. The land we call America today was stolen from people who
had called it their home for much longer than we've been here. Many of our
U.S. *leaders* have taken the initiative to put a hit out on the *leaders*
of great nations over the last two hundred plus years.

In short, the U.S. could do with a lot less of this kind of *leadership* and
a little more humility and humanity. Other *leaders* around the world have
taken the intitiative to enslave and exterminate millions of human beings as
well. I doubt you condone the initiatives described here and choose to focus
on people like Ghandi, MLK and the Suffragettes. Let's just be clear about
the big picture.

It's been said that religion is good for good people. I think the same is
true for leadership.
Rob




----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Thursday, December 11, 2003 8:11 AM
Subject: Re: [dogme] ORDERS, not conversations (was ordered conversation)


>
> The students had to have letters written by teachers. They had to show
leadershop ability,
> organizing a community activity, working with children, rallying their
peers to do community service.
> I find the negative response to the word leadership quite interesting in
the posts here. The USA would not survive as an anarchy. Like it or not,
we need people who take initiative and initiative is a bigf part of
leadership.
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5834
	From: Robert M. Haines
	Date: Do Dez 11, 2003 4:24 

	Subject: Lead us not...


	Saw a bumper sticker yesterday that seems appropriate: "Childhood should be a journey... Not a race."

(Substitute "Learning" for "Childhood" if you like).

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5835
	From: midill@a...
	Date: Do Dez 11, 2003 6:01 

	Subject: Re: ORDERS, not conversations (was ordered conversation)


	Rob,

Of course you are right about the travesties that have been inflicted on many in the name of leadership. I don't call those people leaders. I call them dictators, tyrants, warlords, etc. etc.

Rosemary



	


	Group: dogme
	Message: 5836
	From: davehogg_bcn
	Date: Do Dez 11, 2003 10:17 

	Subject: Re: Lead us not...into bum(per)s, oh dear Lord


	Nice one, Rob.

A slightly irreverent, irrelevant riposte coming up (pluck out thine 
eye now, all ye offendable types...):-

I saw a "bum" (ass, for Rob and other North Americans) sticker the 
other day, which said: "Jesus is coming - look busy". (It was in that 
Johnny English movie: have you seen it? Absolutely makes life worth 
living, imho).

But my favourite has always been (by the way, offendable types, you 
can open your eyes again now, the next bit is clean) "Bill Stickers 
is innocent". 

I first heard that one when I was about seven. And I had to have it 
explained to me. And I didn't laugh. Then a few years later, it 
started popping into my mind at odd moments like when I was alone on 
a crowded train, and I couldn't help guffawing outloud. It still 
happens to me every couple of months. Little things like that make it 
all seem bearable, too, imho.

Best regards always,
D.

--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Saw a bumper sticker yesterday that seems appropriate: "Childhood 
should be a journey... Not a race."
> 
> (Substitute "Learning" for "Childhood" if you like).
> 
> Rob
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5837
	From: Diarmuid Fogarty
	Date: Fr Dez 12, 2003 6:30 

	Subject: Anarchy and Leaders


	It doesn't sound like leadership ability, Rosemary. It just sounds like motivation and sense of belonging. You write that "we need people who take initiative and initiative is a big part of leadership". Perhaps unsurprisingly, I disagree. We need people who feel motivated and as if they belong to a community. *Everybody* can feel this way, not just the ubermensch in the leadership caste. People also need to feel that there is a point, ie that change is *possible*. And finally, they need to believe that they can bring about that change through combining their actions with others. 

The negative response to the word leadership only exists in your understanding of the posts, not in the posts themselves. If you look carefully, you will see that the negative reaction is to your assertion that some people are leaders by nature and to the practice of brainwashing the youth of the USA into accepting that leaders are somehow superhumans. Groups will always elect leaders of one kind or another. What I react against is that some people are destined to be leaders and the idea that leaders must have authority over other people.

Ahhhh, the USA would not survive as an anarchy...and on that wistful note, I go to work with a spring in my step and a resolute glint in my eye...


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5838
	From: Robert M. Haines
	Date: Fr Dez 12, 2003 6:43 

	Subject: Reflections on the end of a term


	Today was the last day of the Fall Term at Mount Hood Community College, where I've been teaching a group of 18 learners (average age 21), Monday through Friday, for 5 hours a day since September 22nd. As a wrap, I asked groups to discuss what they'd like our class to be like next term in groups of 3 - 4, with people rotating to share ideas between the groups.

I made a list of items students might think about. Following each one is the consensus we came to. 

**********************************************************
Language: English only (as a guideline, not a rule).

Dictionaries: Each student must buy a monolingual (English-English) dictionary for next term. I will send out recommendations by e-mail over the break.

Schedule: Monday labs in Natural Resource Technology end at 1 p.m., and our class will be from 1 to 4 p.m., so we'll start the Monday class at 1:15 and finish at 4:15.

Homework: All homework will be optional. Students who feel they need "pressure" to do homework will have to apply it themselves. I will check homework that students take it upon themselves to complete even though I've not assigned it.

Activities: I will make a quiz for the students to take every Wednesday, the only day when they have just our English class and no others. Up to now, students have been making quizzes and posting them for classmates to choose from.

Pairs/Groups: Students would like to give group presentations and have conversations in groups of three.

The teacher: Some students would like the teacher to speak his mind more often, e.g. telling them when he doesn't approve of their behavior. They don't want him to be stricter but speak his mind more often on these matters. Only one student really spoke up about this though.

Breaks: During the three-hour class, we will take one twenty-minute break.

Guidelines/Rules: The Class Rules poster, the result of brainstorming and negotiation, has been taken down and will be amended next term. Currently it reads: 

Be on time.
Do not eat in class.
Respect everyone's ideas.
Try to speak English.
Do not interrupt.

Learning: Students would like to analyze texts, e.g. identifying parts of speech to help them learn English; 
learn to write business letters and essays;
learn more grammar to write paragraphs;
learn how to use prepositions; 
use resources outside the classroom, e.g. go to the computer lab, go to movies, etc.

Classmates: Students would like to be heard. They do not want bickering or repetition of the same arguments from different people. Listening and not speaking during a discussion is a valid means of learning English.

**********************************

Before we left for our Celebration of Success, I reminded the students that many democracies have leaders with the power to veto decisions reached by consensus, and that I would exercise that right next term. Was I serious? Some jokingly accused me of being a dictator.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5839
	From: djn@d...
	Date: Fr Dez 12, 2003 7:13 

	Subject: Re: Reflections on the end of a term


	Rob,

From your summary I highlighted and copied:

"Learning: Students would like to analyze texts, e.g. identifying parts of
speech to help them learn English; learn to write business letters and
essays; learn more grammar to write paragraphs; learn how to use
prepositions."


It looks like the residual: " What most learners of English around the world perceive as 
being necessary to 'learn English.'


What are you comments and any thoughts about what you will do to fulfill these wishes?



Dennis



	


	Group: dogme
	Message: 5840
	From: davehogg_bcn
	Date: Fr Dez 12, 2003 1:51 

	Subject: Re: Anarchy and Leaders


	Well said, Diarmuid.

We seem currently to be running the risk of resurrecting the notoriously provocative "Napalm & Burnout" thread (see 663). Is it just me, or are we getting dangerously close to America-bashing again? Maybe it *is* just me.

I reckon there's a lot to be said for anarchy. 

We live, of course, in a state of anarchy. This is the terminal state of human affairs. Anarchy is the absence of social order. This absence of social order always encourages stronger (whatever "stronger" means) individuals and groups to seize the moment and to realise their visions of how-things-should-be-done. Often these stronger individuals and groups are manipulative, selfish, and -why not?- psychopathic. But sometimes they are idealistic, reasonable, even -why not?- liberal. But you all know this better than I do. Or something

Regardless of the good or bad things which leaders do, anarchy of some intensity or other remains. Chaos is the -errm- *natural* order of things. Or something. 

Anarchy is as alive and well in America as it is right here among us on the dogme list: let's not kid ourselves otherwise. And life goes on. And pockets of order and of liberalism, and even socialism break out amongst the chaos. But anarchy is, nonetheless the order of the day. 

All of which puts a wry smile on my face every time I sit down for a cup of coffee in a bar near one of the (many) squats in Barcelona, and the anarchy-craving squatters from the house next door come in and steal the toilet paper after having consumed (and paid for!) their croissants and coffee.

Long live anarchy.

Best regards always,
D.


--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> wrote:
> It doesn't sound like leadership ability, Rosemary. It just sounds like motivation and sense of belonging. You write that "we need people who take initiative and initiative is a big part of leadership". Perhaps unsurprisingly, I disagree. We need people who feel motivated and as if they belong to a community. *Everybody* can feel this way, not just the ubermensch in the leadership caste. People also need to feel that there is a point, ie that change is *possible*. And finally, they need to believe that they can bring about that change through combining their actions with others. 
> 
> The negative response to the word leadership only exists in your understanding of the posts, not in the posts themselves. If you look carefully, you will see that the negative reaction is to your assertion that some people are leaders by nature and to the practice of brainwashing the youth of the USA into accepting that leaders are somehow superhumans. Groups will always elect leaders of one kind or another. What I react against is that some people are destined to be leaders and the idea that leaders must have authority over other people.
> 
> Ahhhh, the USA would not survive as an anarchy...and on that wistful note, I go to work with a spring in my step and a resolute glint in my eye...
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5841
	From: davehogg_bcn
	Date: Fr Dez 12, 2003 3:42 

	Subject: Spooky: "same three chords" analogy


	This is spooky.

I've just unearthed message 595, wherein "almacdnl@y..." compared punk music to dogme, highlighting the raw, bare-essentials approach of playing the same three chords all night:

"The cover of 'Sniffin'Glue' magazine featured diagrams for
three major chords followed by the exhortation : 'Now form a band'
Spirit of DOGME or what!"

And I myself, unwittingly, used the same analogy (in message 5442) to deride those of our lethargic colleagues who whinge about "not being paid enough" to bother taking much of a real, human interest in their learners, and who prefer instead to go into class armed with photocopies, behind which they can hide from the other people-in-the-room.

Depending on how you look at it, either of the two perspectives on teaching could easily fit the "same three chords" metaphor. If we consider audience participation, excitement, inter-personal dynamics, mutual involvement in "the show", then almacdnl has a point. But in terms of creativity, and of true spontaneity, and of quality interaction, I reckon those of us who do dogme (or who are trying to do something approaching it, as in my case) have got our fingertips running up and down and along the guitar neck much more frantically than our beloved bookbound colleagues.

Anyhow. It's spooky how these things happen. Didn't someone in here say recently that our best conversations are the ones we've had many times before?

Best regards always,
D.



	


	Group: dogme
	Message: 5842
	From: midill@a...
	Date: Fr Dez 12, 2003 11:30 

	Subject: Re: Re: Anarchy and Leaders


	Anarchy is the order of the day???? That may be your sihful thinking.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5843
	From: davehogg_bcn
	Date: Fr Dez 12, 2003 4:36 

	Subject: Re: Anarchy and Leaders


	--- In dogme@yahoogroups.com, midill@a... wrote:
> Anarchy is the order of the day???? That may be your sihful thinking.
> 
> 

You see what I mean, Rosemary: "sihful thinking" is about right! Everything tends toward chaos.

D.



	


	Group: dogme
	Message: 5844
	From: Robert M. Haines
	Date: Fr Dez 12, 2003 5:40 

	Subject: Re: Reflections on the end of a term


	I started thinking about this the minute it came up. And, yes, it did strike
me as the same ol' same ol'. At least only one student wanted a grammar book
for class, while the vast majority balked at the idea.

My thoughts: I will continue to do dogmetic lessons, then ask the students
to reflect on how these lessons have fulfilled their wishes. Finally, they
can compare what they've come up with in groups before we talk as a class.

You see, this time of 'planning', to me, applies to the affective filter
Diarmuid (among others) has talked about on the list. I hope going through
this process helps the students feel that they've been heard. Am I going to
deliver the goods? Yes, but the package might not look like the students
expect would expect.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Thursday, December 11, 2003 11:13 PM
Subject: Re: [dogme] Reflections on the end of a term


> Rob,
>
> From your summary I highlighted and copied:
>
> "Learning: Students would like to analyze texts, e.g. identifying parts of
> speech to help them learn English; learn to write business letters and
> essays; learn more grammar to write paragraphs; learn how to use
> prepositions."
>
>
> It looks like the residual: " What most learners of English around the
world perceive as
> being necessary to 'learn English.'
>
>
> What are you comments and any thoughts about what you will do to fulfill
these wishes?
>
>
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5845
	From: Jitendra Sharma
	Date: Fr Dez 12, 2003 5:53 

	Subject: RE: Reflections on the end of a term


	WHO'S WHO
W.H. AUDEN
A shilling life will give you all the facts:
How Father beat him, how he ran away,
What were the struggles of his youth, what acts
Made him the greatest figure of his day;
Of how he fought, fished, hunted, worked all night,
Though giddy, climbed new mountains; named a sea;
Some of the last researchers even write
Love made him weep his pints like you and me.

With all his honours on, he sighed for one
Who, say astonished critics, lived at home;
Did little jobs about the house with skill
And nothing else; could whistle; would sit still
Or potter round the garden; answered some
Of his long marvellous letters but kept none.

Dear all,
In the above poem the last line is troubling me. 
Does the poet mean that the character in the poem answered not all
letters?
If yes, did he destroy the letters which he didn't answer?
If yes, why did he do so?
What do the words "but kept none" mean here?
Please help.

Thank you all
Dr. Jitendra Sharma 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5846
	From: Robert M. Haines
	Date: Fr Dez 12, 2003 8:27 

	Subject: Re: Reflections on the end of a term


	Dr. Jitendra,

The writer has a broken heart, because his loved one has not responded in
kind to his affections. This is typical Auden: probing psychological
insight. Thus, the words "but kept none" mean just what they say.

Your posting shows us how important theory and practice really are. To truly
understand this poem, I had to consult the life a woman whose father had
died. I simply have not had the life in my years, though probably the years
in my life, to get at the heart of this poem.

Instead of turning to academics or literary experts, I gleaned the
"experiential research" (reflection on life) of a seasoned human being.

Rob
----- Original Message -----
From: Jitendra Sharma <jsharma1@s...>
To: <dogme@yahoogroups.com>
Sent: Friday, December 12, 2003 9:53 AM
Subject: RE: [dogme] Reflections on the end of a term


> WHO'S WHO
> W.H. AUDEN
> A shilling life will give you all the facts:
> How Father beat him, how he ran away,
> What were the struggles of his youth, what acts
> Made him the greatest figure of his day;
> Of how he fought, fished, hunted, worked all night,
> Though giddy, climbed new mountains; named a sea;
> Some of the last researchers even write
> Love made him weep his pints like you and me.
>
> With all his honours on, he sighed for one
> Who, say astonished critics, lived at home;
> Did little jobs about the house with skill
> And nothing else; could whistle; would sit still
> Or potter round the garden; answered some
> Of his long marvellous letters but kept none.
>
> Dear all,
> In the above poem the last line is troubling me.
> Does the poet mean that the character in the poem answered not all
> letters?
> If yes, did he destroy the letters which he didn't answer?
> If yes, why did he do so?
> What do the words "but kept none" mean here?
> Please help.
>
> Thank you all
> Dr. Jitendra Sharma
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5847
	From: djn@d...
	Date: Fr Dez 12, 2003 10:47 

	Subject: Great new idea


	Of possible passing interest.

I would like to take this opportunity of informing everyone 
about our forthcoming series of workshops. 

The first ones are two half-day workshops on 17th January 
given by James Banner of Hilderstone College Broadstairs: 
Creative Plagiarism (08.45 - 11.45h) 
Teaching without Materials (13.15 - 16.15h) 
at a cost of Sfr 70.- each. 

You will find a full list of our workshops on our website: 
www.castles.ch
Nick Gibbons, Castle's Zug

-----

Dennis



	


	Group: dogme
	Message: 5848
	From: Jane Arnold
	Date: Sa Dez 13, 2003 12:00 

	Subject: D/CELTA help needed


	I confess almost total ignorance about the delta/celta scene - what 
information I have is gleaned from different postings here and it 
doesn't seem very positive. I'd like to ask those of you who are 
familiar with it for help.
I am reviewing a project for the Instituto Cervantes here in Spain - 
they are more or less the equivalent of the British Council. The 
project is the development of a highly organized scheme for formation of 
teachers of Spanish as a foreign/second language, a growing field these 
days (in fact many of our university graduates in Spain who did English 
are now recycling themselves into Spanish teaching as the job 
opportunities for them in English are dwindling). What I've read of the 
project draft so far sound quite good but want to give them any 
suggestions I can for possible improvement, especially keeping in mind 
that on paper and in practice do not always coincide. I deduce that 
the delta/celta things are the type of courses that might be comparable 
to what the Cervantes Institute is planning to institutionalize (they 
already do a lot of courses but not in such an organized way). Could 
anyone tell me why you don't rave about the celta/delta courses? What 
would they need to make them better? What are the distinctions between 
them? Who runs them? And where does the British Council fit in?

Answers to any of these questions or any other comments related to this 
will be appreciated.
Thanks
Jane



	


	Group: dogme
	Message: 5849
	From: Robert M. Haines
	Date: Sa Dez 13, 2003 12:33 

	Subject: Re: D/CELTA help needed


	Jane,

Hopefully I can add more later, but for starters check out the British
Council's website (if you haven't already); and, log on to ttedsig, where a
lot of CELTA/DELTA teacher trainers post at
http://groups.yahoo.com/group/ttedsig/.

Rob

----- Original Message -----
From: Jane Arnold <arnold@u...>
To: <dogme@yahoogroups.com>
Sent: Friday, December 12, 2003 4:00 PM
Subject: [dogme] D/CELTA help needed


>
> I confess almost total ignorance about the delta/celta scene - what
> information I have is gleaned from different postings here and it
> doesn't seem very positive. I'd like to ask those of you who are
> familiar with it for help.
> I am reviewing a project for the Instituto Cervantes here in Spain -
> they are more or less the equivalent of the British Council. The
> project is the development of a highly organized scheme for formation of
> teachers of Spanish as a foreign/second language, a growing field these
> days (in fact many of our university graduates in Spain who did English
> are now recycling themselves into Spanish teaching as the job
> opportunities for them in English are dwindling). What I've read of the
> project draft so far sound quite good but want to give them any
> suggestions I can for possible improvement, especially keeping in mind
> that on paper and in practice do not always coincide. I deduce that
> the delta/celta things are the type of courses that might be comparable
> to what the Cervantes Institute is planning to institutionalize (they
> already do a lot of courses but not in such an organized way). Could
> anyone tell me why you don't rave about the celta/delta courses? What
> would they need to make them better? What are the distinctions between
> them? Who runs them? And where does the British Council fit in?
>
> Answers to any of these questions or any other comments related to this
> will be appreciated.
> Thanks
> Jane
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5850
	From: David Kellogg
	Date: Sa Dez 13, 2003 1:34 

	Subject: Monologism and Dialogism


	Here's some data:

T: What kind of food do you like, Sangbeom
Sangbeom: My favorite foods are pizza, hamburger, rice, kimchi 
jiggae, Twinjangjiggae... all kinds of food. but I don't like kokrir 
ungdungi sal (elephant buttock rice).
T: I don't like neither! ok. and Seungjae, what's your favorite 
food? 
Seungjae: Rice. 
T: You like rice! and Seulki, what's your favorite food? 
Seulki: I like rice, but I don't like yangyeom rice. 
T: You don't like yangyeom rice, OK? Minho, what's your favorite 
food? 
Minho: Anchoayo (I don't like). 
T: You don't like food? You have to eat anything to get your energy.
Minho: Mandu (meat dumplings). 
T: Mandu. Chungguk eumshik choahanei, kereuchi (Mandu. Oh, you like 
Chinese cooking, don't you?)
(Sinbun, who sits next to Sangbeom who has already had a turn, 
raises his hand) 
Sinbun and Sangbeom (speaking together in chorus): We like lice 
burger. No rice burger, lice burger!

It's a big class, and it takes a lot of time to go T-S1, T-S2, etc. 
In addition, the teacher seems to be acting in places rather like a 
traffic policeman, and the students seem to reacting to each other 
rather than to her promptings. 

For example, there is no obvious reason why the children should feel 
the need to offer their dietary dislikes in response to a prompt 
about what kind of food they like. But of course, they are really 
responding to each other, and not to the teacher at all.

Sangbeom is clearly, at least in some sense, the class "leader". He 
is the most voluble, he takes the longest and the most turns, and he 
tries, to the best of his ability, to set the agenda.

He fails, and that for a most interesting reason. His long list of 
fascinating and bizarre foods is seen as being irrelevant to those 
who follow. Seulki uses his structure "I like... but I don't 
like..." much more appropriately, and has a much more powerful 
effect on the discourse that follows. (In fact, his effect is so 
powerful that Minho misinterprets the teacher's question and simply 
responds to Seulki.)

It's perhaps for that reason that Sangbeom attempts to retake the 
floor with the help of his confederate Sinbun. In fact, the joke 
about "lice burgers" is not their own at all; it is the stock-in-
trade of ignorant, racist native-speaker hakweon teachers who find 
the inclusion of "rice burgers" on the menu at Lotteria (the Korean 
version of McDonalds) risible, and also like to make fun of the 
problems that Korean speakers of English experience with /r/ 
and /l/. 

I suppose I am reading a lot into this. But you must understand 
thatI've seen an awful lot of this sort of thing, and for that 
reason alone I'm a little impatient with Dick Allwright's assertion 
that there is no clear evidence that class size makes any difference 
in the quality of instruction.

To me, the evidence of this transcript is quite clear. The teacher 
is trying hard to give everybody a fair share of the floor, and the 
more privileged children in the classroom, those who have access to 
racist native-speaker cram school teachers, are trying hard to 
prevent that from happening. I know which side the teacher's on, and 
I know which side I'm on.

For the same reason I'm also extremely impatient with all the 
hypocritical chit-chat about anarchism, and "leaders" (as opposed to 
tribunes or representatives), although I must say I'm not at all 
surprised that Diarmuid has now embraced leadership rather than 
representation (as long as it respects the Arnie Schwarzenegger 
principle of "instant recall"). After the "lovely idea" of taking 
down student anti-war posters, nothing Diarmuid says really 
surprises me.

There's something else, though. Almost every transcript I've ever 
seen has traces of two completely contradictory forms of 
organization at war with each other. Including this one.

On the one hand, there is the basically "monologic" construction of 
the "teaching point", which in this case revolves around listing 
food items. Viewed from this point of view, lessons have the 
structure of PPT (Present-Practice-Test) which is the true shape 
that PPP takes in the classroom. Alternatively, as in this data, 
they have the structure of "Cover the class, and give everybody 
their fifteen seconds of fame."

On the other, there is the "dialogic" construction of real 
conversation, where, as Bakhtin argues, every utterance partakes of 
both the preceding and the following utterance. The teacher 
incorporates the learner's reaction into her next question, and 
elaborates or comments on it. 

You can see this in the data. Sometimes the teacher is listening to 
the response, and responding to it. Sometimes the teacher is 
listening to the more monologic voice in her head ("Cover the class! 
Cover the class!") and responds to that by changing the interlocutor.

It's clear to me that in this case the monologic construction of the 
discourse, the inability to develop the thread on Chinese food, and 
the susceptibility of the floor to power grabs and irrelevancies is 
an inescapable result of the class size. 

If we believe in emergent learning, emergent discourse organization, 
dialogic teaching, we must recognize that emergent voices emerge 
very small, and that big classes (and even big discussion lists) are 
not a very favorable environment for their survival. 

In large classes, and anarchic conditions, the vast majority of 
emergent voices are bound to be killed off. Only the teacher stands 
between Minho and the stifling influence of Sangbeom and Shinbun. 

Very few teachers are really able or willing to be the voice of the 
voiceless. Sangbeom has another teacher, you know. Minho doesn't.

dk1



	


	Group: dogme
	Message: 5851
	From: Diarmuid Fogarty
	Date: Sa Dez 13, 2003 7:26 

	Subject: Re: Monologism and Dialogism


	And below we have a fine example of a teacher seeking to dialogue!!! Personally, I find blind insults, quack intellectualism and the modality of "must" ("If we believe in emergent learning, emergent discourse organization, dialogic teaching, we must recognize...") tend to hamper dialogic teaching and emergent learning. 

Hypocritical Diarmuid
aka The Great Leader

----- Original Message ----- 
From: David Kellogg 
To: dogme@yahoogroups.com 
Sent: Saturday, December 13, 2003 1:34 AM
Subject: [dogme] Monologism and Dialogism


Here's some data:

T: What kind of food do you like, Sangbeom
Sangbeom: My favorite foods are pizza, hamburger, rice, kimchi 
jiggae, Twinjangjiggae... all kinds of food. but I don't like kokrir 
ungdungi sal (elephant buttock rice).
T: I don't like neither! ok. and Seungjae, what's your favorite 
food? 
Seungjae: Rice. 
T: You like rice! and Seulki, what's your favorite food? 
Seulki: I like rice, but I don't like yangyeom rice. 
T: You don't like yangyeom rice, OK? Minho, what's your favorite 
food? 
Minho: Anchoayo (I don't like). 
T: You don't like food? You have to eat anything to get your energy.
Minho: Mandu (meat dumplings). 
T: Mandu. Chungguk eumshik choahanei, kereuchi (Mandu. Oh, you like 
Chinese cooking, don't you?)
(Sinbun, who sits next to Sangbeom who has already had a turn, 
raises his hand) 
Sinbun and Sangbeom (speaking together in chorus): We like lice 
burger. No rice burger, lice burger!

It's a big class, and it takes a lot of time to go T-S1, T-S2, etc. 
In addition, the teacher seems to be acting in places rather like a 
traffic policeman, and the students seem to reacting to each other 
rather than to her promptings. 

For example, there is no obvious reason why the children should feel 
the need to offer their dietary dislikes in response to a prompt 
about what kind of food they like. But of course, they are really 
responding to each other, and not to the teacher at all.

Sangbeom is clearly, at least in some sense, the class "leader". He 
is the most voluble, he takes the longest and the most turns, and he 
tries, to the best of his ability, to set the agenda.

He fails, and that for a most interesting reason. His long list of 
fascinating and bizarre foods is seen as being irrelevant to those 
who follow. Seulki uses his structure "I like... but I don't 
like..." much more appropriately, and has a much more powerful 
effect on the discourse that follows. (In fact, his effect is so 
powerful that Minho misinterprets the teacher's question and simply 
responds to Seulki.)

It's perhaps for that reason that Sangbeom attempts to retake the 
floor with the help of his confederate Sinbun. In fact, the joke 
about "lice burgers" is not their own at all; it is the stock-in-
trade of ignorant, racist native-speaker hakweon teachers who find 
the inclusion of "rice burgers" on the menu at Lotteria (the Korean 
version of McDonalds) risible, and also like to make fun of the 
problems that Korean speakers of English experience with /r/ 
and /l/. 

I suppose I am reading a lot into this. But you must understand 
thatI've seen an awful lot of this sort of thing, and for that 
reason alone I'm a little impatient with Dick Allwright's assertion 
that there is no clear evidence that class size makes any difference 
in the quality of instruction.

To me, the evidence of this transcript is quite clear. The teacher 
is trying hard to give everybody a fair share of the floor, and the 
more privileged children in the classroom, those who have access to 
racist native-speaker cram school teachers, are trying hard to 
prevent that from happening. I know which side the teacher's on, and 
I know which side I'm on.

For the same reason I'm also extremely impatient with all the 
hypocritical chit-chat about anarchism, and "leaders" (as opposed to 
tribunes or representatives), although I must say I'm not at all 
surprised that Diarmuid has now embraced leadership rather than 
representation (as long as it respects the Arnie Schwarzenegger 
principle of "instant recall"). After the "lovely idea" of taking 
down student anti-war posters, nothing Diarmuid says really 
surprises me.

There's something else, though. Almost every transcript I've ever 
seen has traces of two completely contradictory forms of 
organization at war with each other. Including this one.

On the one hand, there is the basically "monologic" construction of 
the "teaching point", which in this case revolves around listing 
food items. Viewed from this point of view, lessons have the 
structure of PPT (Present-Practice-Test) which is the true shape 
that PPP takes in the classroom. Alternatively, as in this data, 
they have the structure of "Cover the class, and give everybody 
their fifteen seconds of fame."

On the other, there is the "dialogic" construction of real 
conversation, where, as Bakhtin argues, every utterance partakes of 
both the preceding and the following utterance. The teacher 
incorporates the learner's reaction into her next question, and 
elaborates or comments on it. 

You can see this in the data. Sometimes the teacher is listening to 
the response, and responding to it. Sometimes the teacher is 
listening to the more monologic voice in her head ("Cover the class! 
Cover the class!") and responds to that by changing the interlocutor.

It's clear to me that in this case the monologic construction of the 
discourse, the inability to develop the thread on Chinese food, and 
the susceptibility of the floor to power grabs and irrelevancies is 
an inescapable result of the class size. 

If we believe in emergent learning, emergent discourse organization, 
dialogic teaching, we must recognize that emergent voices emerge 
very small, and that big classes (and even big discussion lists) are 
not a very favorable environment for their survival. 

In large classes, and anarchic conditions, the vast majority of 
emergent voices are bound to be killed off. Only the teacher stands 
between Minho and the stifling influence of Sangbeom and Shinbun. 

Very few teachers are really able or willing to be the voice of the 
voiceless. Sangbeom has another teacher, you know. Minho doesn't.

dk1 
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	Group: dogme
	Message: 5852
	From: davehogg_bcn
	Date: Sa Dez 13, 2003 8:43 

	Subject: Re: Monologism and Dialogism; lovely ideas


	Hmmm.

Anyhow, anyhow. 

In case anybody didn't follow the "Writing in dogme" thread closely enough, or doesn't remember it very well, I'd just like to clarify...

1. Diarmuid kindly shared with us all his anecdote about taking down an anti-*Bush* poster (*not* an "anti-war" one; does the "Bush" schema feed directly into the "war" schema in some people's minds?);

2. it is *I*, and not Diarmuid, who deserve the credit (or otherwise) for labelling the above action (see 1.) a "lovely idea". Let's throw our rotten tomatoes in the right direction if we're gonna throw them at all.

Best regards always,
D.

--- In dogme@yahoogroups.com, "David Kellogg" <kellogg@s...> wrote:
> Here's some data:
> 
> T: What kind of food do you like, Sangbeom
> Sangbeom: My favorite foods are pizza, hamburger, rice, kimchi 
> jiggae, Twinjangjiggae... all kinds of food. but I don't like kokrir 
> ungdungi sal (elephant buttock rice).
> T: I don't like neither! ok. and Seungjae, what's your favorite 
> food? 
> Seungjae: Rice. 
> T: You like rice! and Seulki, what's your favorite food? 
> Seulki: I like rice, but I don't like yangyeom rice. 
> T: You don't like yangyeom rice, OK? Minho, what's your favorite 
> food? 
> Minho: Anchoayo (I don't like). 
> T: You don't like food? You have to eat anything to get your energy.
> Minho: Mandu (meat dumplings). 
> T: Mandu. Chungguk eumshik choahanei, kereuchi (Mandu. Oh, you like 
> Chinese cooking, don't you?)
> (Sinbun, who sits next to Sangbeom who has already had a turn, 
> raises his hand) 
> Sinbun and Sangbeom (speaking together in chorus): We like lice 
> burger. No rice burger, lice burger!
> 
> It's a big class, and it takes a lot of time to go T-S1, T-S2, etc. 
> In addition, the teacher seems to be acting in places rather like a 
> traffic policeman, and the students seem to reacting to each other 
> rather than to her promptings. 
> 
> For example, there is no obvious reason why the children should feel 
> the need to offer their dietary dislikes in response to a prompt 
> about what kind of food they like. But of course, they are really 
> responding to each other, and not to the teacher at all.
> 
> Sangbeom is clearly, at least in some sense, the class "leader". He 
> is the most voluble, he takes the longest and the most turns, and he 
> tries, to the best of his ability, to set the agenda.
> 
> He fails, and that for a most interesting reason. His long list of 
> fascinating and bizarre foods is seen as being irrelevant to those 
> who follow. Seulki uses his structure "I like... but I don't 
> like..." much more appropriately, and has a much more powerful 
> effect on the discourse that follows. (In fact, his effect is so 
> powerful that Minho misinterprets the teacher's question and simply 
> responds to Seulki.)
> 
> It's perhaps for that reason that Sangbeom attempts to retake the 
> floor with the help of his confederate Sinbun. In fact, the joke 
> about "lice burgers" is not their own at all; it is the stock-in-
> trade of ignorant, racist native-speaker hakweon teachers who find 
> the inclusion of "rice burgers" on the menu at Lotteria (the Korean 
> version of McDonalds) risible, and also like to make fun of the 
> problems that Korean speakers of English experience with /r/ 
> and /l/. 
> 
> I suppose I am reading a lot into this. But you must understand 
> thatI've seen an awful lot of this sort of thing, and for that 
> reason alone I'm a little impatient with Dick Allwright's assertion 
> that there is no clear evidence that class size makes any difference 
> in the quality of instruction.
> 
> To me, the evidence of this transcript is quite clear. The teacher 
> is trying hard to give everybody a fair share of the floor, and the 
> more privileged children in the classroom, those who have access to 
> racist native-speaker cram school teachers, are trying hard to 
> prevent that from happening. I know which side the teacher's on, and 
> I know which side I'm on.
> 
> For the same reason I'm also extremely impatient with all the 
> hypocritical chit-chat about anarchism, and "leaders" (as opposed to 
> tribunes or representatives), although I must say I'm not at all 
> surprised that Diarmuid has now embraced leadership rather than 
> representation (as long as it respects the Arnie Schwarzenegger 
> principle of "instant recall"). After the "lovely idea" of taking 
> down student anti-war posters, nothing Diarmuid says really 
> surprises me.
> 
> There's something else, though. Almost every transcript I've ever 
> seen has traces of two completely contradictory forms of 
> organization at war with each other. Including this one.
> 
> On the one hand, there is the basically "monologic" construction of 
> the "teaching point", which in this case revolves around listing 
> food items. Viewed from this point of view, lessons have the 
> structure of PPT (Present-Practice-Test) which is the true shape 
> that PPP takes in the classroom. Alternatively, as in this data, 
> they have the structure of "Cover the class, and give everybody 
> their fifteen seconds of fame."
> 
> On the other, there is the "dialogic" construction of real 
> conversation, where, as Bakhtin argues, every utterance partakes of 
> both the preceding and the following utterance. The teacher 
> incorporates the learner's reaction into her next question, and 
> elaborates or comments on it. 
> 
> You can see this in the data. Sometimes the teacher is listening to 
> the response, and responding to it. Sometimes the teacher is 
> listening to the more monologic voice in her head ("Cover the class! 
> Cover the class!") and responds to that by changing the interlocutor.
> 
> It's clear to me that in this case the monologic construction of the 
> discourse, the inability to develop the thread on Chinese food, and 
> the susceptibility of the floor to power grabs and irrelevancies is 
> an inescapable result of the class size. 
> 
> If we believe in emergent learning, emergent discourse organization, 
> dialogic teaching, we must recognize that emergent voices emerge 
> very small, and that big classes (and even big discussion lists) are 
> not a very favorable environment for their survival. 
> 
> In large classes, and anarchic conditions, the vast majority of 
> emergent voices are bound to be killed off. Only the teacher stands 
> between Minho and the stifling influence of Sangbeom and Shinbun. 
> 
> Very few teachers are really able or willing to be the voice of the 
> voiceless. Sangbeom has another teacher, you know. Minho doesn't.
> 
> dk1



	


	Group: dogme
	Message: 5853
	From: Maria Jordano
	Date: Sa Dez 13, 2003 3:54 

	Subject: Re: D/CELTA help needed


	Hi Jane, 

Have a look here:

http://www.cambridge-efl.org.uk/teaching/index.cfm

Kind regards, 

María

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 
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	Group: dogme
	Message: 5854
	From: djn@d...
	Date: Sa Dez 13, 2003 5:01 

	Subject: Learning vocabulary


	I wonder what on earth the Marquess meant by learning "perfectly", "pretty well" and 
"imperfectly"?

QUOTE:

The Marquis of Dufferin and Ava, when British Ambassador in Paris in 1895, taught 
himself Persian and notes in his diary for that year that besides reading eleven plays of 
Aristotle in Greek, he had learned by heart 24,000 words from a Persian dictionary, 
"8,000 perfectly, 12,000 pretty well, and 4,000 imperfectly".

p 13 Barbara Tuchman, The Proud Tower.

A whimsical posting, perhaps, but I wanted to share a quotation that would serve rather 
well as the starting point - not on this list but elsewhere - for an examination of what is 
meant by "learning words", "learning vocabulary."

Dennis



	


	Group: dogme
	Message: 5855
	From: Robert M. Haines
	Date: Sa Dez 13, 2003 7:46 

	Subject: Re: Learning vocabulary


	Learning words, to me, means meeting them and getting to know them. From my
perspective, I know some words intimately, some pretty well, and others
hardly at all if that.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Saturday, December 13, 2003 9:01 AM
Subject: [dogme] Learning vocabulary


> I wonder what on earth the Marquess meant by learning "perfectly", "pretty
well" and
> "imperfectly"?
>
> QUOTE:
>
> The Marquis of Dufferin and Ava, when British Ambassador in Paris in 1895,
taught
> himself Persian and notes in his diary for that year that besides reading
eleven plays of
> Aristotle in Greek, he had learned by heart 24,000 words from a Persian
dictionary,
> "8,000 perfectly, 12,000 pretty well, and 4,000 imperfectly".
>
> p 13 Barbara Tuchman, The Proud Tower.
>
> A whimsical posting, perhaps, but I wanted to share a quotation that would
serve rather
> well as the starting point - not on this list but elsewhere - for an
examination of what is
> meant by "learning words", "learning vocabulary."
>
> Dennis
>
>
>
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>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
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	Group: dogme
	Message: 5856
	From: Adrian Tennant
	Date: Sa Dez 13, 2003 7:56 

	Subject: Re: Learning vocabulary


	You can know words but not know them.
I've just been helping my daughter with her Science homework. We were
talking about 'respiration'. I said it was to do with breathing. She showed
me her Science book that said 'many people think respiration is to do with
breathing. No, no, no. It's not'.
I checked my dictionary and .... it's got my definition.
I'm not sure how well you can know a word.

Dr Evil


----- Original Message ----- 
From: "Robert M. Haines" <haines@n...>
To: <dogme@yahoogroups.com>
Sent: Saturday, December 13, 2003 7:46 PM
Subject: Re: [dogme] Learning vocabulary


> Learning words, to me, means meeting them and getting to know them. From
my
> perspective, I know some words intimately, some pretty well, and others
> hardly at all if that.
>
> Rob
> ----- Original Message -----
> From: <djn@d...>
> To: <dogme@yahoogroups.com>
> Sent: Saturday, December 13, 2003 9:01 AM
> Subject: [dogme] Learning vocabulary
>
>
> > I wonder what on earth the Marquess meant by learning "perfectly",
"pretty
> well" and
> > "imperfectly"?
> >
> > QUOTE:
> >
> > The Marquis of Dufferin and Ava, when British Ambassador in Paris in
1895,
> taught
> > himself Persian and notes in his diary for that year that besides
reading
> eleven plays of
> > Aristotle in Greek, he had learned by heart 24,000 words from a Persian
> dictionary,
> > "8,000 perfectly, 12,000 pretty well, and 4,000 imperfectly".
> >
> > p 13 Barbara Tuchman, The Proud Tower.
> >
> > A whimsical posting, perhaps, but I wanted to share a quotation that
would
> serve rather
> > well as the starting point - not on this list but elsewhere - for an
> examination of what is
> > meant by "learning words", "learning vocabulary."
> >
> > Dennis
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5857
	From: Robert M. Haines
	Date: Sa Dez 13, 2003 9:13 

	Subject: CELTA


	I mentioned I'd add some of my opinions about the CELTA. My training experience is limited, and every CELTA course is different, depending on the trainers, trainees, institution, etc. That said, here are my generalizations based on personal experience:

My main criticism of the CELTA is that it seems to start with methods and checklists instead of people. The CELTA 5 is now obligatory. The CELTA 5 has neat little boxes that must be filled in to assess a pre-service teacher's progress. I haven't seen the newest version, but I doubt it's much different from the former one. So, instead of letting a teacher develop, or unfold, she is asked to conform and mold herself to fit in the boxes. 

I think a diary/journal and teaching with feedback is enough to progress nicely as a pre-service (kind of a lame term, 'cause from Day 1 you are teaching/serving students) training course. But the CELTA *can* end up being a methodology training ground. I've heard trainers say, "You've got to learn to walk before you can run." I think this metaphor implies P-P-P and TBL must be practiced before one tries out what comes naturally to them.

The models or paradigms introduced on courses tend to give trainees the impression that teaching English (or other languages) is done *this* way; here's how to do a listening and this is what every reading lesson should include. There is little time for reflection; and feedback can often be only moderately helpful, because people are burnt out watching their peers make the same "mistakes". Trainees can easily get caught up in their own song and dance routine as well: "Let's see... what do I need to do for my next number? Oh yeah, I need more finger correction and less echoing."

The CELTA, like the DELTA can feel like hoop-jumping due to all these external pressures and criteria to be met. I'd much rather be part of a course that started with what trainees (some have been teaching for years) knew already, then built upon that knowledge and experience. 

The core of a CELTA/DELTA course is the teaching, usually done with volunteer students, many of whom have been in the class long enough to spot a P-P-P lesson from a mile away. These students are often treated like guinea pigs; be on time, let the teacher probe you with display questions, and fill in the pretty little worksheets he's copied from the workbook - Remember, these people are learning how to teach! I've been on courses where there was no time for teachers and students to even become acquainted because the scheduling just didn't allow for it.

Teaching needs to be followed by reflection, but I've never seen or heard of diaries/journals being encouraged on a course. Feedback is another crucial element; however, it often consists of going down the checklist of what went "wrong" and what worked well. How helpful is that really? Again, it implies, "Do more of that and less of that other thing." 

The CELTA simply tries to cram too much information and performance into four weeks when, I think, it should allow for real development, which would involve starting with what trainees know and do well, their feelings about teaching and learning, and reflection/feedback that provides opportunity to evaluate all of these. 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5858
	From: davehogg_bcn
	Date: So Dez 14, 2003 3:59 

	Subject: Re: Learning vocabulary; the AceofSpades; Santa; Newson


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> You can know words but not know them.

Quite so, Doc. 

It's courageous of you to point that out to us, by doing so running 
the risk of sounding Rumsfeldian (did all of you follow that news 
item recently where Rumsfeld was, errm, honoured by Britain's Plain 
English Campaign for his insightful analysis of known unknowns and 
unknown unknowns?).

Anyhow, Scott goes into quite a lot of useful depth about this 
in "How to teach vocabulary" (chapter 2), and at one point he 
specifically asks himself the question that is at issue here: "What 
does it mean to 'know' a word?". Check that out.

Also of importance here is the extent to which *words* actually carry 
any meaning of their own, independent of the other words around them. 
Michael Lewis's "Implementing the Lexical Approach" argues that 
individual "Words" (as he insists on calling them) are only a very 
small part of our lexical knowledge, the bulk of which is actually 
made up of multi-word prefabricated chunks such as "Could you turn 
the .... off, please.", whose meaning(s) derives not from the 
individual words which comprise them, but rather, errm, emerges from 
the chunk itself.

Lewis's analysis fits comfortably with our everyday experience, 
whereby we are able to understand that, for instance, in utterances 
such as "the Pheonix rose from the ashes" and "That which we call a 
rose by any other name would smell as sweet", the Word "rose", which 
is common to both utterances, carries no fixed meaning of its own. 

English tolerates hundreds of homonyms, as well as homophones. And I 
came across a phenomenon the other week which someone chose to 
analyse and share on the internet, called "antagonyms" (words such 
as "assume", "cleave", "clip", "bound", "bad", and dozens of others), 
which have not only multiple, but diametrically-opposed meanings.

All this is quite resounding evidence that frustration and despair 
are all that await the language-learner who imagines that her 
objective is or should be to "acquire" a "knowledge" of the "meaning" 
of individual words.

Anybody interested in seeing a list of those anatagonyms? I can't 
attach it here, of course, but I can copy and paste it if y'all're 
interested.

(By the way, didn't the AceofSpades bear an uncanny resemblance to 
Santa Claus when he appeared on TV around the world earlier today? Or 
was it just me? I hasten to add that Ace looked nothing like Dennis 
Newson, although the latter's appearance does also have a certain 
Santa-like quality, as he himself has admitted. I digress. Sorry!).

Best regards always,
D.

> 
> ----- Original Message ----- 
> From: "Robert M. Haines" <haines@n...>
> To: <dogme@yahoogroups.com>
> Sent: Saturday, December 13, 2003 7:46 PM
> Subject: Re: [dogme] Learning vocabulary
> 
> 
> > Learning words, to me, means meeting them and getting to know 
them. From
> my
> > perspective, I know some words intimately, some pretty well, and 
others
> > hardly at all if that.
> >
> > Rob
> > ----- Original Message -----
> > From: <djn@d...>
> > To: <dogme@yahoogroups.com>
> > Sent: Saturday, December 13, 2003 9:01 AM
> > Subject: [dogme] Learning vocabulary
> >
> >
> > > I wonder what on earth the Marquess meant by 
learning "perfectly",
> "pretty
> > well" and
> > > "imperfectly"?
> > >
> > > QUOTE:
> > >
> > > The Marquis of Dufferin and Ava, when British Ambassador in 
Paris in
> 1895,
> > taught
> > > himself Persian and notes in his diary for that year that 
besides
> reading
> > eleven plays of
> > > Aristotle in Greek, he had learned by heart 24,000 words from 
a Persian
> > dictionary,
> > > "8,000 perfectly, 12,000 pretty well, and 4,000 imperfectly".
> > >
> > > p 13 Barbara Tuchman, The Proud Tower.
> > >
> > > A whimsical posting, perhaps, but I wanted to share a quotation 
that
> would
> > serve rather
> > > well as the starting point - not on this list but elsewhere - 
for an
> > examination of what is
> > > meant by "learning words", "learning vocabulary."
> > >
> > > Dennis
> > >
> > >
> > >
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> > > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> > >
> > > Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/
> > >
> > >
> >
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> > Your use of Yahoo! Groups is subject to 
http://docs.yahoo.com/info/terms/
> >
> >
> >



	


	Group: dogme
	Message: 5859
	From: Jitendra Sharma
	Date: So Dez 14, 2003 5:17 

	Subject: RE: Reflections on the end of a term


	Thanks Haines. Thank you very much.
Dr. Jitendra Sharma

-----Original Message-----
From: Robert M. Haines [mailto:haines@n...] 
Sent: Saturday, December 13, 2003 1:58 AM
To: dogme@yahoogroups.com
Subject: Re: [dogme] Reflections on the end of a term

Dr. Jitendra,

The writer has a broken heart, because his loved one has not responded
in
kind to his affections. This is typical Auden: probing psychological
insight. Thus, the words "but kept none" mean just what they say.

Your posting shows us how important theory and practice really are. To
truly
understand this poem, I had to consult the life a woman whose father had
died. I simply have not had the life in my years, though probably the
years
in my life, to get at the heart of this poem.

Instead of turning to academics or literary experts, I gleaned the
"experiential research" (reflection on life) of a seasoned human being.

Rob
----- Original Message -----
From: Jitendra Sharma <jsharma1@s...>
To: <dogme@yahoogroups.com>
Sent: Friday, December 12, 2003 9:53 AM
Subject: RE: [dogme] Reflections on the end of a term


> WHO'S WHO
> W.H. AUDEN
> A shilling life will give you all the facts:
> How Father beat him, how he ran away,
> What were the struggles of his youth, what acts
> Made him the greatest figure of his day;
> Of how he fought, fished, hunted, worked all night,
> Though giddy, climbed new mountains; named a sea;
> Some of the last researchers even write
> Love made him weep his pints like you and me.
>
> With all his honours on, he sighed for one
> Who, say astonished critics, lived at home;
> Did little jobs about the house with skill
> And nothing else; could whistle; would sit still
> Or potter round the garden; answered some
> Of his long marvellous letters but kept none.
>
> Dear all,
> In the above poem the last line is troubling me.
> Does the poet mean that the character in the poem answered not all
> letters?
> If yes, did he destroy the letters which he didn't answer?
> If yes, why did he do so?
> What do the words "but kept none" mean here?
> Please help.
>
> Thank you all
> Dr. Jitendra Sharma
>
>
> [Non-text portions of this message have been removed]
>
>
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	Group: dogme
	Message: 5860
	From: midill@a...
	Date: So Dez 14, 2003 1:07 

	Subject: Re: Re: Learning vocabulary; the AceofSpades; Santa; Newson


	Personally, for me "to know" a word means to be able to use it as a 
communication tool
when I need it. I would like to "know" many more words in Spanish, so I can 
communicate my ideas better to Hispanics with whom I interact.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5861
	From: Sue Murray
	Date: So Dez 14, 2003 11:06 

	Subject: Re: Re: Teaching personality


	just a couple of thoughts:

Jan writes:
>However, the second
>aspect, that of knowing how to process all of this beautiful
>input, can surely only come with experience, unless you happen
>to be a really natural-born teacher and a whizz at language
>analysis on-the-fly. Ergo, to get and give the most from
>this type of lesson, one does need some experience. However,
>since the process of getting that experience must in
>some ways be as enjoyable as having it behind you, I suppose
>I have a lot to look forward to!

Jan is distinguishing between letting learners create the
lesson and the teacher knowing what to 'do' with what is created; but I'm
not so sure it has so much to do with 'language analysis on-the-fly'.
I think it has far
more to do with what a learner wants to know at the time (which
means relating to individuals - meaning students to students as much as and
as well as teacher to students); and
often the best way of providing any information about language is 'online';
and, as Diarmuid wrote,
> to quote Kumaravadivelu quoting
> Dick Allwright, "(T)he importance of interaction is not simply that
> it creates learning opportunities, it is that it constitutes learning
> in itself."

Often, rather than on the spot language *analysis*, I find learners
appreciate on the spot *language* (and I'm just thinking, this is akin to
what Emma termed 'just-in-time' language); do I say this or that, is this
right, how can I say x, etc.

As to processing the(ir) 'input', the students are doing that, and I often
think the difficulty is not so much how the teacher should process it, but 
how h/she should avoid interfering with the students' own processing 
of it .....

(In fact, I often think I still interfere too much, because of that
irksomely nagging need to feel I'm 'doing my job' ....?)

Sue

----- Original Message -----
From: "janbkr" <janbkr@y...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, December 10, 2003 5:14 PM
Subject: [dogme] Re: Teaching personality


> Thanks to so many of you who answered my posting on teacher
> personality. I was touched by the length and thoughtfulness
> of the replies. Sorry if MY reply is the latest of them all,
> because I haven't been at my mail for a few days.
>
> I really identified with Diarmuid's tale of his mostly Me-dominated
> lessons when he tried his first dogme classes. As I said, the
> temptation
> to direct the course of a conversation to fit an aim is
> still too strong for me; I 'hunt for language to nail down',
> too (to quote Diarmuid), and the result is sometimes very
> stilted, also has the negative effect of detracting me from
> the real meaning of the communication taking place.
>
> Diarmuid also prompted me to think about shyness as opposed
> to lack of confidence, and then Zosia wrote something
> very interesting:
>
> > In my opinion the personality is irrelevant; it just feeds different
> > dogme-situations.
>
> Yes, I think Zosia and Diarmuid are right. Groups *are* made
> up of all sorts of people, and just feeling shy doesn't stop me from
> having a group of friends outside of work. So maybe I should
> stop seeing shyness as a barrier to interacting with students,
> and work on my confidence instead; become a shy Dogme teacher,
> with the type of 'dogme-situations' that that engenders
> (understanding that they will be very different to the 'dogme-
> situations'
> my more outgoing colleagues could develop in the classroom next
> door!).
>
> And so I will endeavour to work on my confidence; this, I know,
> will only come with time, with reading this list (Fiona put it
> beautifully: it IS like having an invisible group of friends),
> and with experience. Now I remember a thread a few weeks ago
> that asked if Dogme wasn't only for more experienced teachers.
> The answers were mixed, but for the record, I think that that
> statement has more than a grain of truth in it. Because there
> really are two aspects to the kind of lessons we are talking
> about here: first, the pattern of interaction and input
> (where the students have much more power to direct the course
> of a lesson), and second, knowing how to process the input that
> arises: how best to correct such-and-such a piece of language,
> which parallels to draw, which points to explore and which points
> to leave to later, hell, how to even *explain* some of the
> stuff that comes up... My feeling is that the first aspect,
> that of interaction, paradoxically becomes LESS easy to switch
> to the more experience one has as a teacher with more
> 'conventional' (can I say CELTA?) techniques. This is why
> some backpackers intuitively give Dogme-style
> lessons: they haven't been caught up in the nasty net of
> Classroom Management Techniques. However, the second
> aspect, that of knowing how to process all of this beautiful
> input, can surely only come with experience, unless you happen
> to be a really natural-born teacher and a whizz at language
> analysis on-the-fly. Ergo, to get and give the most from
> this type of lesson, one does need some experience. However,
> since the process of getting that experience must in
> some ways be as enjoyable as having it behind you, I suppose
> I have a lot to look forward to!
>
> For the record, I actually shut up last night, in a conscious
> attempt to overcome the panic. 1-2-3-4-5 before I rushed in,
> trying to open out the conversation to a group discussion, rather
> than a teacher-student ping-pong session. I think we made
> it. I learned a bit more about them; I gave a bit about
> me. Rob said to ask myself, 'What am I learning?', 'What are
> we learning?'. The answer is, 'many things'. Just need time to
> process them all, a bit like all that beautiful student input!
>
> Thanks again to everybody,
>
> Jan
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5862
	From: Sue Murray
	Date: So Dez 14, 2003 11:07 

	Subject: Re: Learning vocabulary


	Rob's words make me think of relationships - which I think is often a useful
and valid analogy (as far as analogies go) for language;

the Marquis reference is to words 'learned
by heart' - like remembering the names of all the presidents of the United
States, or being able to recite the A-Z but not being able to spell random
words?

Rob's 'meeting and getting to know' is a dynamic process and
subject to all sorts of (largely 'unimposable') variables, such as
circumstance, need, contexts, and subjective interpretation; and all the
ongoing 'additions and subtractions' this brings.

Not to say there's anything inherently wrong with learning by heart, unless
it is taken to extremes and valued above all else
(An eleven-year old in class the other day said he couldn't risk remembering
anything that day, because he had to memorise 8 pages for homework for
school the next day; and the other evening a friend's 13 year old daughter
was highly stressed because she had to literally memorise a chapter from a
science book - she kept picking it up during the evening, reading a few
lines, repeating them, and so on, so that she would have the whole caboodle
word for word for the next day; ummmm.....)

and like Adrian, I could have sworn respiration was about breathing .... you
live 'n learn!

Sue
----- Original Message -----
From: "Robert M. Haines" <haines@n...>
To: <dogme@yahoogroups.com>
Sent: Saturday, December 13, 2003 8:46 PM
Subject: Re: [dogme] Learning vocabulary


> Learning words, to me, means meeting them and getting to know them. From
my
> perspective, I know some words intimately, some pretty well, and others
> hardly at all if that.
>
> Rob
> ----- Original Message -----
> From: <djn@d...>
> To: <dogme@yahoogroups.com>
> Sent: Saturday, December 13, 2003 9:01 AM
> Subject: [dogme] Learning vocabulary
>
>
> > I wonder what on earth the Marquess meant by learning "perfectly",
"pretty
> well" and
> > "imperfectly"?
> >
> > QUOTE:
> >
> > The Marquis of Dufferin and Ava, when British Ambassador in Paris in
1895,
> taught
> > himself Persian and notes in his diary for that year that besides
reading
> eleven plays of
> > Aristotle in Greek, he had learned by heart 24,000 words from a Persian
> dictionary,
> > "8,000 perfectly, 12,000 pretty well, and 4,000 imperfectly".
> >
> > p 13 Barbara Tuchman, The Proud Tower.
> >
> > A whimsical posting, perhaps, but I wanted to share a quotation that
would
> serve rather
> > well as the starting point - not on this list but elsewhere - for an
> examination of what is
> > meant by "learning words", "learning vocabulary."
> >
> > Dennis
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> >
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5863
	From: Fiona
	Date: Mo Dez 15, 2003 12:30 

	Subject: Re: Learning vocabulary


	I also like Rob's analogy, particularly as it highlights the 
personal, subjective aspect of lexis. As far as definitions are 
concerned, "words" have a 'common ground', but I don't believe any 
two speakers of any given language have exactly the same definitions 
in their head, or use words in exactly the same way, or even have 
exactly the same concepts. Words are fuzzy little bu...blighters, 
just as people and concepts are. No two friends have exactly the same 
impression or opinion of, or relationship with, a third person.

Words are so subjective anyway. I mean, things tend to be defined by 
what they aren't as much as by what they are, and many things or 
concepts don't have a 'name' at all. Maybe 'knowing' a word is 
something like 'feeling comfortable in its company'. Rosemary says 
words are tools, yes, but they can also be toys.

David H seems to feel that learners experience frustration because of 
the nature of vocabulary (do you just mean English vocab?), but I 
don't see why they should, if they become or are aware that all 
vocabulary functions in much the same way, regardless of the language 
in question. English is far from unique in having homophones and 
homonyms, or even 'antagonyms', and when word play, wit, irony, 
poetic licence, sarcasm et al are added to the picture, you have to 
accept that most people are quite capable - in varying degrees, 
admittedly - of dealing with multiple usage, meanings or connotations 
of lexis already, from their own experience of L1. Context, 
relationship, non-verbal language, medium etc have as much effect on 
meaning as any knowable dictionary definition. And comprehension can 
be just as frustrating for speakers of the same language...... It's a 
bit like painting; you have the colours, but you can mix and apply as 
you feel, according to various techniques, schools, styles, 
idiosyncrasies.......but when the on-looker is standing in front of 
the painting, whether s/he understands it or not is an act of 
communication, not merely of 'knowing' the colours.

And I'm not a fan of the lexical approach either. It reminds me of 
functional syllabi with a straight jacket. It hardly allows for 
flexibility of language, and assumes (IMHO) that language exists as 
something external to the speakers of the language. That the chunks 
ARE because the language is that way. But chunks are just convenience 
packaging. You need to go beyond that packaging to get at any real 
proficiency; you need to be able to break the chunks up. A handy 
starting point, perhaps, but so are those little travel phrasebooks. 
I mean, of course languages are made up of words and of chunks of 
words, but you also need the glue to stick the chunks together, which 
is why I also think dogme style teaching needs to (and does) work on 
grammar/discourse areas, as well as vocabulary. Not in a 
syllabus/agenda way, but as a way of helping learners to see why and 
how. Of showing them how to fish.

I think I've tried to say too much all at the same time here, sorry.

Fiona






--- In dogme@yahoogroups.com, "Sue Murray" <suemurray@i...> wrote:
> Rob's words make me think of relationships - which I think is often 
a useful
> and valid analogy (as far as analogies go) for language;



	


	Group: dogme
	Message: 5864
	From: Robert M. Haines
	Date: Mo Dez 15, 2003 12:39 

	Subject: Re: Reflections on the end of a term


	You're welcome, and I apologize for using what I assume to be your first
name (Jitendra) with your title --- Oops.

Rob
----- Original Message -----
From: Jitendra Sharma <jsharma1@s...>
To: <dogme@yahoogroups.com>
Sent: Sunday, December 14, 2003 9:17 AM
Subject: RE: [dogme] Reflections on the end of a term


> Thanks Haines. Thank you very much.
> Dr. Jitendra Sharma
>
> -----Original Message-----
> From: Robert M. Haines [mailto:haines@n...]
> Sent: Saturday, December 13, 2003 1:58 AM
> To: dogme@yahoogroups.com
> Subject: Re: [dogme] Reflections on the end of a term
>
> Dr. Jitendra,
>
> The writer has a broken heart, because his loved one has not responded
> in
> kind to his affections. This is typical Auden: probing psychological
> insight. Thus, the words "but kept none" mean just what they say.
>
> Your posting shows us how important theory and practice really are. To
> truly
> understand this poem, I had to consult the life a woman whose father had
> died. I simply have not had the life in my years, though probably the
> years
> in my life, to get at the heart of this poem.
>
> Instead of turning to academics or literary experts, I gleaned the
> "experiential research" (reflection on life) of a seasoned human being.
>
> Rob
> ----- Original Message -----
> From: Jitendra Sharma <jsharma1@s...>
> To: <dogme@yahoogroups.com>
> Sent: Friday, December 12, 2003 9:53 AM
> Subject: RE: [dogme] Reflections on the end of a term
>
>
> > WHO'S WHO
> > W.H. AUDEN
> > A shilling life will give you all the facts:
> > How Father beat him, how he ran away,
> > What were the struggles of his youth, what acts
> > Made him the greatest figure of his day;
> > Of how he fought, fished, hunted, worked all night,
> > Though giddy, climbed new mountains; named a sea;
> > Some of the last researchers even write
> > Love made him weep his pints like you and me.
> >
> > With all his honours on, he sighed for one
> > Who, say astonished critics, lived at home;
> > Did little jobs about the house with skill
> > And nothing else; could whistle; would sit still
> > Or potter round the garden; answered some
> > Of his long marvellous letters but kept none.
> >
> > Dear all,
> > In the above poem the last line is troubling me.
> > Does the poet mean that the character in the poem answered not all
> > letters?
> > If yes, did he destroy the letters which he didn't answer?
> > If yes, why did he do so?
> > What do the words "but kept none" mean here?
> > Please help.
> >
> > Thank you all
> > Dr. Jitendra Sharma
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Your use of Yahoo! Groups is subject to
> http://docs.yahoo.com/info/terms/
> >
> >
> >
>
>
>
>
>
>
> Yahoo! Groups Sponsor
>
>
> <http://rd.yahoo.com/SIG=12c2dlopc/M=259395.3614674.4902533.1261774/D=eg
> roupweb/S=1705043336:HM/EXP=1071347087/A=1524963/R=0/*http:/hits.411web.
> com/cgi-bin/autoredir?camp=556&lineid=3614674¢ç=egroupweb&pos=HM>
>
>
> <http://us.adserver.yahoo.com/l?M=259395.3614674.4902533.1261774/D=egrou
> pmail/S=:HM/A=1524963/rand=415723951>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to the Yahoo!
> <http://docs.yahoo.com/info/terms/> Terms of Service.
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5865
	From: djn@d...
	Date: Mo Dez 15, 2003 9:01 

	Subject: Re: Learning vocabulary


	When I quoted the Marquis my intention was just to share a cute quotation, though it 
was clear that people might react by musing on the learning of vocabulary.

Scott has written ('How to Teach Vocabulary') 

"...knowing the meaning of a word is not just knowing its dictionary meaning (or 
meanings) - it also means knowing the words commonly associated with it (its 
collocations) as well as its connotations, including its register and its cultural 
accretions."

And I'd add (perhaps Scott does later in the book) that "knowing" includes permanently 
remembering, being able to recognise in spoken or written discourse and use in 
spontaneous conversation. 

What intrigued me in the Marquis' statement was his claim that , for thousands of 
words, he knew which 'words' he knew very well, well and imperfectly.(Did he develop 
tests for himself?)

And the quotation did, of course, bring up the question of learning vocabulary lists "by 
heart" (An interesting expression. Peculiar to English?).

Learning little dialogues, or chunks by heart - I can see some point in that. But surely 
there is no real point in learning LISTS of words by heart. In my experience, if you learn 
a list, you have to run through the list in your head to extract the item you want to use.

Dennis



	


	Group: dogme
	Message: 5866
	From: Adrian Tennant
	Date: Mo Dez 15, 2003 9:25 

	Subject: Re: Learning vocabulary


	My point about 'respiration' as that I did know the dictionary definition
but not the Scientific one in the 12 year old daughter's book!

Dr Evil



	


	Group: dogme
	Message: 5867
	From: djn@d...
	Date: Mo Dez 15, 2003 9:25 

	Subject: Re: Re: Teaching personality


	Sue writes:

"In fact, I often think I still interfere too much, because of that
irksomely nagging need to feel I'm 'doing my job' ....?"


Last week, I had to show 4 German students the film: 'My Beautiful Laundrette'. I don't 
teach this group, and won't be teaching them in the future.

It was a trial viewing, the purpose of which was to see how a group of students of a 
certain English language level reacted to this particular film.(Later students from 
various countries will be working with this film and others).

Reflecting during and after the viewing I thought, amongst other things.....

Now this is a very dogme -like situation. True, I selected the film, but they chose to 
come and see it.

I've no unarticulated script in my head.There is nothing I'm expecting them to say, or 
want them to say. I'm just intersted in what they say - or if they say anything.

When the film came to an end and I turned up the lights., I tried very hard not to utter 
banalities to fill the gap.

Two of the four did start talking about the film without prompting, but after a while it was 
clear that one student had so very much to say that she was likely to go on endlessly 
without some intervention from me.

I stood there thinking..."When and how am I going to stop her flow?" I was very aware in 
particular of Michael, a very quiet, reticent bloke, sitting to her left. (The two others had 
managed to get words in edgeways).

Eventually, probably having waited far, far too long, I said: "Michael?"

Since then I've been thinking that if there is an art of teaching a la dogme, if there is 
experience that counts, and if there is a skill that can be improved or some people have 
and others don't , it is the skill of knowing and how and when to intervene, how and at 
what juncture to draw people out, how to turn people off for a while to give others a 
chance, how to move the discussion on or open it out.

After the others had left, the young girl talked to me intensely for over an hour about 
films and the importance to her of dance and her wish to become a dance therapist.


Dennis



	


	Group: dogme
	Message: 5868
	From: djn@d...
	Date: Mo Dez 15, 2003 4:25 

	Subject: Re: Re: Learning vocabulary


	Fiona writes:

" of course languages are made up of words and of chunks of words, but you also
need the glue to stick the chunks together, which is why I also think
dogme style teaching needs to (and does) work on grammar/discourse areas,
as well as vocabulary. Not in a syllabus/agenda way, but as a way of
helping learners to see why and how. Of showing them how to fish. "

Gluey fish?

I pause a bit over "helping learners to see why and how". I'd go along with the "how", 
but would have thought the "why" can be become very, well.....sticky. :-)

Dennis



	


	Group: dogme
	Message: 5869
	From: Robert M. Haines
	Date: Mo Dez 15, 2003 4:41 

	Subject: Learning by heart


	Doesn't learning by heart mean learning because the language is physically and physically significant? The girl Sue mentioned, who kept reading lines from a book then reciting them, was not learning by heart but by rote memorization - there's no heart in that! Well, perhaps palpatations induced by fear.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5870
	From: djn@d...
	Date: Mo Dez 15, 2003 4:43 

	Subject: ESOL & EFL


	Someone was asking - was it here? - about the difference between EFL and ESOL. I've 
picked up the impression that in the UK, at least, ESOL (English to speakers of other 
languages) focusses on immigrants and others who have settled in England and need 
to learn English (English as a second language is how it used to be described) as 
opposed to those who are learning it as a foreign language i.e. a language spoken, 
chiefly, outside the country it is being learned in. ESOL is usually a language needed 
for survival in a new country, EFL isn't.

Have I got that right or wrong?


Dennis



	


	Group: dogme
	Message: 5871
	From: Robert M. Haines
	Date: Mo Dez 15, 2003 4:44 

	Subject: Re: Learning by heart


	As an example of knowing a word: "palpatations" and I seldom meet on the
page, and I've misspelled the poor thing. Did you notice? Did it affect you?
... the message?

Rob?
----- Original Message -----
From: Robert M. Haines <haines@n...>
To: Dogme <dogme@yahoogroups.com>
Sent: Monday, December 15, 2003 8:41 AM
Subject: [dogme] Learning by heart


> Doesn't learning by heart mean learning because the language is physically
and physically significant? The girl Sue mentioned, who kept reading lines
from a book then reciting them, was not learning by heart but by rote
memorization - there's no heart in that! Well, perhaps palpatations induced
by fear.
>
> Rob
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5872
	From: Robert M. Haines
	Date: Mo Dez 15, 2003 4:49 

	Subject: Re: ESOL & EFL


	You seem to have it right. Yes, we've discussed this a couple of times by
saying that ESL is basically N. America's turf and deals with survival
English for immigrants who need to work, learn, etc. in their new homeland
(a word I shudder to use these days).

Meanwhile, EFL is for those "visitors" who will take English back to the
their country of origin or residence. I once heard a statistic that said a
high percentage of these people will plateau at Intermediate (wherever that
is deemed to be) then never move beyond that level because they have enough
English to get by in international meetings and other settings.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Monday, December 15, 2003 8:43 AM
Subject: [dogme] ESOL & EFL


> Someone was asking - was it here? - about the difference between EFL and
ESOL. I've
> picked up the impression that in the UK, at least, ESOL (English to
speakers of other
> languages) focusses on immigrants and others who have settled in England
and need
> to learn English (English as a second language is how it used to be
described) as
> opposed to those who are learning it as a foreign language i.e. a language
spoken,
> chiefly, outside the country it is being learned in. ESOL is usually a
language needed
> for survival in a new country, EFL isn't.
>
> Have I got that right or wrong?
>
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5873
	From: djn@d...
	Date: Mo Dez 15, 2003 4:55 

	Subject: Re: Learning by heart


	The German for to learn by heart is to learn "auswendig" - to turn something outwards 
- to externalize. An interesting difference compared with English, not that I'm sure that 
such etymologies are anything more than moderately interesting facts. They don't offer 
any insights, do they?


Dennis



	


	Group: dogme
	Message: 5874
	From: Adrian Tennant
	Date: Mo Dez 15, 2003 5:11 

	Subject: Re: ESOL & EFL


	Well, there's ESOL in the UK as well.
Yes, it deals mainly with immigrants. One major difference can be that
'skills' are very lopsided. This will mean that you can have someone whose
listening & speaking in English are quite good, but they are almost
completely unable to read and write in the language. Certainly you find
differences in ability for every student but not as pronounced.

Dr Evil



	


	Group: dogme
	Message: 5875
	From: Robert M. Haines
	Date: Mo Dez 15, 2003 5:14 

	Subject: Re: Learning by heart


	Never underestimate etymology: Duden's Etymological Dictionary of the German
Language (the one I have anyway) traces "auswendig" back to mean "aus dem
Gedaechtnis" (out of/from memory) which seems to offer some insight.
"wenden" is related to the English word "wend" (went), e.g. "To Cantebury
they wend" --- Chaucer.

Rob

----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Monday, December 15, 2003 8:55 AM
Subject: Re: [dogme] Learning by heart


> The German for to learn by heart is to learn "auswendig" - to turn
something outwards
> - to externalize. An interesting difference compared with English, not
that I'm sure that
> such etymologies are anything more than moderately interesting facts. They
don't offer
> any insights, do they?
>
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5876
	From: Robert M. Haines
	Date: Mo Dez 15, 2003 5:15 

	Subject: Re: ESOL & EFL


	And in the U.S. literacy is usually a primary aim of ESL education.
----- Original Message -----
From: Adrian Tennant <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Monday, December 15, 2003 9:11 AM
Subject: Re: [dogme] ESOL & EFL


> Well, there's ESOL in the UK as well.
> Yes, it deals mainly with immigrants. One major difference can be that
> 'skills' are very lopsided. This will mean that you can have someone whose
> listening & speaking in English are quite good, but they are almost
> completely unable to read and write in the language. Certainly you find
> differences in ability for every student but not as pronounced.
>
> Dr Evil
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5877
	From: Adrian Tennant
	Date: Mo Dez 15, 2003 5:16 

	Subject: Re: Learning by heart


	Dennis asks:

> I'm sure that such etymologies are anything more than moderately
interesting facts. They don't offer
> any insights, do they?

Oh! I don't know. Take the word 'aubergine' for example. It comes from
Sanskrit - vatinganah - it then went to Persian - bandingan, Arabic -
al-babindjan, through the Iberian peninsula, Catalan - alberginia, French
and then English.
In it's original Sanskrit it means 'Wind go'. The question is does it make
you fart or stop you farting?

Dr Evil



	


	Group: dogme
	Message: 5878
	From: Rita Baker
	Date: Mo Dez 15, 2003 5:32 

	Subject: Re: Re: Teaching personality


	On the subject of shyness, I once heard of a hostess who asked a young 
guest to hand round some small eats at a party. The young woman tried to 
decline saying that she was just too shy. 'And so is everybody else in this 
room', retorted the hostess. 'That's why I asked you to hand round the 
small eats and concentrate on helping them to feel less shy!' The young 
guest did as she was bid ,concentrating so much on helping the other guests 
to feel relaxed that she forgot about her own shyness - and has never 
suffered from it since. I wonder if the moral can be applied to teachers?

Rita

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5879
	From: davehogg_bcn
	Date: Mo Dez 15, 2003 5:41 

	Subject: Re: Learning by heart


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> As an example of knowing a word: "palpatations" and I seldom meet on the
> page, and I've misspelled the poor thing. Did you notice? Did it affect you?
> ... the message?

So right, Rob.

your new take on "palpitations" had no effect on me at all. 

What does irritate me often is the way so many EFL professionals (the tutors on the DELTA course that I'm doing included) abuse the word "focus", doubling its final "s" in the 3rd-person form as if the correct pronunciation were "foCUSes", which obviously it ain't for most competent users of the language. (There are three instances of "focusses" in the dogme archives, compared with five instances of "focuses", which indicates that most of us here probably prefer not to go around doubling letters unnecessarily).

I've just checked Collins COBUILD New Student's Dictionary (p.245), which reckons that although "focuses" is the first option for the 3rd person of "focus", an acceptable alternative is, indeed "focusses". I couldn't believe that. (COBUILD makes no mention of the plural noun "foci", which doesn't irk me too much). Then I happened upon a definition of "forgo" on p.250, which clarified for me just how seriously this dictionary deserves to be taken. The editors of Collins COBUILD proudly (and falsely) assert that "forgo" is an alternative spelling of "forego".

Since we all know this to be wholly at odds with reality, I'd question also COBUILD's insistence on "focusses". But I'm gonna look up "focus" in several other dictionaries now just to find out whether, after all, I *am* the crazy one.

[Is it obvious to any of you that exam-time is upon us, and that my learners are all busy teaching each other and correcting their exams, leaving me with too much free time on my hands?!].

Best regards always,
D.

> ----- Original Message -----
> From: Robert M. Haines <haines@n...>
> To: Dogme <dogme@yahoogroups.com>
> Sent: Monday, December 15, 2003 8:41 AM
> Subject: [dogme] Learning by heart
> 
> 
> > Doesn't learning by heart mean learning because the language is physically
> and physically significant? The girl Sue mentioned, who kept reading lines
> from a book then reciting them, was not learning by heart but by rote
> memorization - there's no heart in that! Well, perhaps palpatations induced
> by fear.
> >
> > Rob
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> > Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
> >
> >



	


	Group: dogme
	Message: 5880
	From: Robert M. Haines
	Date: Mo Dez 15, 2003 6:12 

	Subject: Re: Re: Learning by heart


	Let's consider which words are proper English and why: Dictionaries say
different things because they are written by different people. An example of
how differences in opinion can shape meaning and usage is Noah Webster's
response (in dictionary form) to the Oxford English Dictionary.

We can have battles over 'fry-pan' versus 'frying pan' all day. The point is
that English words, semantics and syntax are in a constant state of flux.
Widdowson writes about the word 'prepone', used in English (not mine until
I'd read the section in the book). It's a great way antonym for 'postpone'.
Widdowson also asks why Shakespeare's words made it into so many
dictionaries while the words of so many others have not. Because he's The
Bard, Widdowson supposes.

My point should be that proper English and the property of English have a
lot to do with power and prestige. Dictionaries, like Bibles, are written by
people subject to these concerns.

Rob
----- Original Message -----
From: davehogg_bcn <dhogg_bcn@h...>
To: <dogme@yahoogroups.com>
Sent: Monday, December 15, 2003 9:41 AM
Subject: [dogme] Re: Learning by heart


> --- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> > As an example of knowing a word: "palpatations" and I seldom meet on the
> > page, and I've misspelled the poor thing. Did you notice? Did it affect
you?
> > ... the message?
>
> So right, Rob.
>
> your new take on "palpitations" had no effect on me at all.
>
> What does irritate me often is the way so many EFL professionals (the
tutors on the DELTA course that I'm doing included) abuse the word "focus",
doubling its final "s" in the 3rd-person form as if the correct
pronunciation were "foCUSes", which obviously it ain't for most competent
users of the language. (There are three instances of "focusses" in the dogme
archives, compared with five instances of "focuses", which indicates that
most of us here probably prefer not to go around doubling letters
unnecessarily).
>
> I've just checked Collins COBUILD New Student's Dictionary (p.245), which
reckons that although "focuses" is the first option for the 3rd person of
"focus", an acceptable alternative is, indeed "focusses". I couldn't believe
that. (COBUILD makes no mention of the plural noun "foci", which doesn't irk
me too much). Then I happened upon a definition of "forgo" on p.250, which
clarified for me just how seriously this dictionary deserves to be taken.
The editors of Collins COBUILD proudly (and falsely) assert that "forgo" is
an alternative spelling of "forego".
>
> Since we all know this to be wholly at odds with reality, I'd question
also COBUILD's insistence on "focusses". But I'm gonna look up "focus" in
several other dictionaries now just to find out whether, after all, I *am*
the crazy one.
>
> [Is it obvious to any of you that exam-time is upon us, and that my
learners are all busy teaching each other and correcting their exams,
leaving me with too much free time on my hands?!].
>
> Best regards always,
> D.
>
> > ----- Original Message -----
> > From: Robert M. Haines <haines@n...>
> > To: Dogme <dogme@yahoogroups.com>
> > Sent: Monday, December 15, 2003 8:41 AM
> > Subject: [dogme] Learning by heart
> >
> >
> > > Doesn't learning by heart mean learning because the language is
physically
> > and physically significant? The girl Sue mentioned, who kept reading
lines
> > from a book then reciting them, was not learning by heart but by rote
> > memorization - there's no heart in that! Well, perhaps palpatations
induced
> > by fear.
> > >
> > > Rob
> > >
> > >
> > > [Non-text portions of this message have been removed]
> > >
> > >
> > >
> > > To Post a message, send it to: dogme@e...
> > > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> > >
> > > Your use of Yahoo! Groups is subject to
http://docs.yahoo.com/info/terms/
> > >
> > >
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5881
	From: Robert M. Haines
	Date: Mo Dez 15, 2003 6:18 

	Subject: Words, semantics and syntax in flux


	Syntax seems more rigid than the others for sure, but which of these two are in more flux / in flux more? 

Words?
Semantics?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5882
	From: Jan Baker
	Date: Mo Dez 15, 2003 8:19 

	Subject: Re: Re: Teaching personality


	--- Sue Murray <suemurray@i...> wrote: > 


(...)
> 
> Jan is distinguishing between letting learners
> create the
> lesson and the teacher knowing what to 'do' with
> what is created; but I'm
> not so sure it has so much to do with 'language
> analysis on-the-fly'.
> I think it has far
> more to do with what a learner wants to know at the
> time (which
> means relating to individuals - meaning students to
> students as much as and
> as well as teacher to students); 

Some of the things my learners want to know at the 
time:
- Can I say xxx?
- Why do you say xxx instead of yyy?
- What's the difference between saying xxx and yyy?
These questions come up while we are talking and while
I am drawing attention to a particular language point.
For me they are signs of a healthy curiosity about
the language.

You point out later that there is some merit to
"on-the-spot language"/"just-in-time language",
but I'm not sure what you really mean. When I
am in a lesson, it's quite common for me to say,
"you said this, but I'd say it like this", and
I don't expect the learners just to accept it, I 
*want* them to wonder why, and question me about
it if they choose.

Now, once such questions come up, I need to give an
answer. Of course, if I'm not sure why we indeed
say xxx instead of yyy, I have to do some thinking
on the spot. That's what I call language analysis on-
the-fly. If, however, I am aware of the language
point, perhaps also of my students' native language
enough to know their basic problem areas, then
I can use this knowledge to give them some parallel
examples, write up some 'minimal pair' sentences so 
they can see the difference, give some
illustrations from other lessons, set up a context
that
is rich in this particular language area...

I'm not arguing that a good teacher should know
"all the grammar in the world"; of course there are
going to be times when you have to think on your
feet or work through a particular language point
with the students. But I do think that knowing a good
deal about the language can help explain things
better.
Such knowledge, for me, comes from experience: I
know more about English, and can explain things
better, than I did/could two years ago. I imagine
that in two years' time things will be different
again.

Sorry if I missed your point; if I did, perhaps
you can put me straight.

Jan 

________________________________________________________________________
BT Yahoo! Broadband - Save £80 when you order online today. Hurry! Offer ends 21st December 2003. The way the internet was meant to be. http://uk.rd.yahoo.com/evt=21064/*http://btyahoo.yahoo.co.uk


	


	Group: dogme
	Message: 5883
	From: djn@d...
	Date: Mo Dez 15, 2003 11:30 

	Subject: Re: Re: Teaching personality


	Jan,

I'd be interested to know what kind of language usage you explain and how that helps.

What explanation, for example of why the verb to love is not used with the Present 
Continuous helps, and how?

In English one can say: "That's deeply interesting", in German one says, "Das ist hoch 
interessant. [That is highly interesting.] What explanation of those different usages 
helps? Why not just learn that you expess the thought one way in English and another 
way in German?

Dennis



	


	Group: dogme
	Message: 5884
	From: djn@d...
	Date: Di Dez 16, 2003 9:32 

	Subject: Usage : Love & the Present Continuous


	It wasn't the main point of the message, but I believe I did at least imply yesterday that 
you couldn't use to the verb >To Love< with the Present Continuous.

This is codswallop, of course. I haven't consulted a data bank (which I should) but I'd be 
mightily surprised if it didn't contain examples like:

"I'm loving it here."

Thanks for the hint, Fiona.


Dennis



	


	Group: dogme
	Message: 5885
	From: Maria Jordano
	Date: Di Dez 16, 2003 11:43 

	Subject: Re: Usage : Love & the Present Continuous


	wow...

That is something that has been calling my atention
these days... because of the new MacDonalds add... 

"I'm loving it"....

I don't get the exact meaning.

María

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
Do you Yahoo!?
New Yahoo! Photos - easier uploading and sharing.
http://photos.yahoo.com/


	


	Group: dogme
	Message: 5886
	From: Tom Topham
	Date: Di Dez 16, 2003 1:00 

	Subject: Re: Usage : Love & the Present Continuous


	I think English common use of the verb "to love" is morphing. Historically 
was it possible to say that you love a thing, or was it only for people? 
"I'm loving Mary" in the sense of a deep emotional feeling still sounds 
wrong to me.

But to love a thing is synonymous with "like very much". Contexts that 
would suggest the continuous sound OK to my ears.

"Bob, how's the convention?" "I'm loving it."
"The new city will take getting used to, but I am absolutely loving my new 
job."

_________________________________________________________________
STOP MORE SPAM with the new MSN 8 and get 2 months FREE* 
http://join.msn.com/?page=dept/bcomm&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca


	


	Group: dogme
	Message: 5887
	From: Jay Schwartz
	Date: Di Dez 16, 2003 1:20 

	Subject: Re: ESOL & EFL


	I think there is also some confusion re: ESL and ESOL.
I've been under assumption that ESOL is only a fairy recent Cambridge
construct... to shy away from the "EFL" monicker. "Cambridge ESL" I guess
would sound either too American or too much like Cambridge EFL perhaps. Yes,
I know I've heard the the term ESOL before Cambridge picked it up, as in
TESOL. Unless ESOL currently infers something different than ESL... as in
Examinations for Speakers of Other Languages? ;)



	


	Group: dogme
	Message: 5888
	From: Jay Schwartz
	Date: Di Dez 16, 2003 1:30 

	Subject: Re: Usage : Love & the Present Continuous


	Re: loving

I've offered wondred why state verbs such as love.... have been allowed to
"morph" into gerunds... as in:

"If loving you is wrong, I don't want to be right."

"Remembering her name took some time"
but not...
"Wait a minute, wait a mnute, hang on, I'm remembering her name name."

And of course you have nenver heard...
"Wait...I'm forgetting, I'm forgetting ... oops it's gone."
but of course we hear...
"Forgetting her name took some time."


----- Original Message ----- 
From: "Tom Topham" <tom_topham@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, December 16, 2003 3:00 PM
Subject: Re: [dogme] Usage : Love & the Present Continuous


>
>
>
> I think English common use of the verb "to love" is morphing.
Historically
> was it possible to say that you love a thing, or was it only for people?
> "I'm loving Mary" in the sense of a deep emotional feeling still sounds
> wrong to me.
>
> But to love a thing is synonymous with "like very much". Contexts that
> would suggest the continuous sound OK to my ears.
>
> "Bob, how's the convention?" "I'm loving it."
> "The new city will take getting used to, but I am absolutely loving my new
> job."
>
> _________________________________________________________________
> STOP MORE SPAM with the new MSN 8 and get 2 months FREE*
>
http://join.msn.com/?page=dept/bcomm&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5889
	From: dhogg_bcn@h...
	Date: Di Dez 16, 2003 3:04 

	Subject: Re: Usage : Love & want & the Present Continuous


	--- In dogme@yahoogroups.com, "Jay Schwartz" <schwartz@c...> wrote:
> Re: loving
> 
> of course we hear...
> "Forgetting her name took some time."

Yes, Jay, of course. I'm hearing that all the time. But (to be) seeing is (to be) believing. Or something.

Anyhow, back in the days when I used to teach grammar (my students teach it to each other on my behalf nowadays), I always skipped over any of that "state verb" nonsense whenever it tried to accost my poor learners and me. Why? Because it doesn't help, and in fact isn't very true.

My Scottish grandparents, with whom I spent many a weekend when I was in shorts, would always ask me in the morning: "Are ye wanting fried bread wi' yer black pood-in?". I'm scarcely ever remembering them use "want" without giving it progressive aspect. Most other barbarians from the "other side" of Hadrian's Wall who I've come across do the same. Is their English wrong? I'm believing it isn't.

I'm also believing that much else of what coursebooks encourage us to write in stone is similarly suspect. I say let communicative efficiency be the judge of what is and isn't correct, and if that means that a whole load of new (non-native or native) variants get incorporated into the language, well, I'm afraid that's just the nature of this many-headed beast: we can fight the tide if we want to but English is no longer ours (whoever "we" are, to start with) to be nailed down and put on a leash any more.

The next thing you know someone will start trying to tell rappers (for instance) that the 1st-person singular form of "be" isn't "I is". Utter nonsense. Language is there to be made to mean whatever we're wanting to make it mean, as Humpty Dumpty once said to Alice.

And I like Bill Clinton's retort to Kenneth Starr, several years ago, insisting on linguistic clarity from Starr: "It depends on what the meaning of the word 'is' is.". This is how far things have deteriorated. And there's no turning back. Chaotic? Get used to it. I'm lovin' it.

Best regards always,
D.
> 
> ----- Original Message ----- 
> From: "Tom Topham" <tom_topham@h...>
> To: <dogme@yahoogroups.com>
> Sent: Tuesday, December 16, 2003 3:00 PM
> Subject: Re: [dogme] Usage : Love & the Present Continuous
> 
> 
> >
> >
> >
> > I think English common use of the verb "to love" is morphing.
> Historically
> > was it possible to say that you love a thing, or was it only for people?
> > "I'm loving Mary" in the sense of a deep emotional feeling still sounds
> > wrong to me.
> >
> > But to love a thing is synonymous with "like very much". Contexts that
> > would suggest the continuous sound OK to my ears.
> >
> > "Bob, how's the convention?" "I'm loving it."
> > "The new city will take getting used to, but I am absolutely loving my new
> > job."
> >
> > _________________________________________________________________
> > STOP MORE SPAM with the new MSN 8 and get 2 months FREE*
> >
> http://join.msn.com/?page=dept/bcomm&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> >
> > Yahoo! Groups Links
> >
> > To visit your group on the web, go to:
> > http://groups.yahoo.com/group/dogme/
> >
> > To unsubscribe from this group, send an email to:
> > dogme-unsubscribe@yahoogroups.com
> >
> > Your use of Yahoo! Groups is subject to:
> > http://docs.yahoo.com/info/terms/
> >
> >



	


	Group: dogme
	Message: 5890
	From: djn@d...
	Date: Di Dez 16, 2003 4:53 

	Subject: Re: ESOL & EFL


	Jay,

I actually heard someone from Cambridge - I think it was a trainer in Cologne - say what 
you summise, that Cambridge wanted to drop that "Cambridge Syndicate 
Examinations" label. Possibly they thought it smacked a little of the mafia.....

There is also a new IATEFL SIG called the TESOL SIG, I believe, headed by a very 
impressive Dutch woman. I don't recall her name, but she gave a plenary at IATEFL, 
Brighton earlier this year.

I confess I still associate the acronym with the American TEFL/TESL organisation - the 
American equivalent of IATEFL.


Dennis



	


	Group: dogme
	Message: 5891
	From: Robert M. Haines
	Date: Di Dez 16, 2003 6:02 

	Subject: I''m telling ya...


	I'm telling you people, you can be using just about any form of a verb you're wanting to, and you're message is gonna be getting across just fine. Now, I'm forgetting what I was wanting to be saying.

Oh well, this is me saying goodbye.

Rob

P.S. I'm getting the feeling we might be having some "Standard Bearers of English" on this list.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5892
	From: Jeff Bragg
	Date: Di Dez 16, 2003 6:13 

	Subject: Re: I''m telling ya... too!


	What about the song lyric "I've been loving you-ou-ou ... too
long"? Surely a violation of all decent grammar rules. Perhaps
immoral, too. Does 'too long' mean 45 minutes or 45 years?!

And what about "My tie needs ironing"? Is this a passive
construction (=My tie needs to be ironed)? If so, why the
continuous aspect here - an indication of urgency? Or is there
just an invisible article - "My tie needs (an) ironing"?

Yours in confusion,

Jeff


________________________________________________________________________
BT Yahoo! Broadband - Save £80 when you order online today. Hurry! Offer ends 21st December 2003. The way the internet was meant to be. http://uk.rd.yahoo.com/evt=21064/*http://btyahoo.yahoo.co.uk


	


	Group: dogme
	Message: 5893
	From: Rita Baker
	Date: Di Dez 16, 2003 4:30 

	Subject: Re: Learning vocabulary


	As I understand it, 'knowing' a word means understanding and being able to 
use it in every possible context in which it can be used - very different 
from looking it up in a dictionary to discover its 'meaning'; e.g. What 
does 'been' mean?

Rita


Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5894
	From: Justin Ehresman
	Date: Di Dez 16, 2003 6:28 

	Subject: Re: Usage : Love & the Present Continuous


	That's exactly what these are: gerunds (or nomilaized verbs) Tehy don't act as verbs here at all, but nouns. I AM LOVING is acting as a verb though.

Justin

Jay Schwartz <schwartz@c...> wrote: 
Re: loving

I've offered wondred why state verbs such as love.... have been allowed to
"morph" into gerunds... as in:

"If loving you is wrong, I don't want to be right."

"Remembering her name took some time"
but not...
"Wait a minute, wait a mnute, hang on, I'm remembering her name name."

And of course you have nenver heard...
"Wait...I'm forgetting, I'm forgetting ... oops it's gone."
but of course we hear...
"Forgetting her name took some time."


----- Original Message ----- 
From: "Tom Topham" <tom_topham@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, December 16, 2003 3:00 PM
Subject: Re: [dogme] Usage : Love & the Present Continuous


>
>
>
> I think English common use of the verb "to love" is morphing.
Historically
> was it possible to say that you love a thing, or was it only for people?
> "I'm loving Mary" in the sense of a deep emotional feeling still sounds
> wrong to me.
>
> But to love a thing is synonymous with "like very much". Contexts that
> would suggest the continuous sound OK to my ears.
>
> "Bob, how's the convention?" "I'm loving it."
> "The new city will take getting used to, but I am absolutely loving my new
> job."
>
> _________________________________________________________________
> STOP MORE SPAM with the new MSN 8 and get 2 months FREE*
>
http://join.msn.com/?page=dept/bcomm&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 


Yahoo! Groups SponsorADVERTISEMENT


---------------------------------
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To visit your group on the web, go to:
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To unsubscribe from this group, send an email to:
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==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================

---------------------------------
Do you Yahoo!?
New Yahoo! Photos - easier uploading and sharing

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5895
	From: Justin Ehresman
	Date: Di Dez 16, 2003 6:33 

	Subject: Re: Usage : Love & the Present Continuous


	Nominalized... sorry



Justin



==========================
Justin Ehresman
Wittstockter Str. 9
10553 Berlin Germany
Home: (49)30-530-11911 Fax: (49)30-530-11909
Mobile: 0171-4245-257 e-mail: justinehresman@y...
==========================

---------------------------------
Do you Yahoo!?
New Yahoo! Photos - easier uploading and sharing

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5896
	From: Robert M. Haines
	Date: Di Dez 16, 2003 6:35 

	Subject: Re: Learning vocabulary


	I don't think I am able to understand and use *any* word in *every* possible
context in which it can be used. So maybe I don't "know" any words at all.

To me, "been" doesn't have to mean; it has to operate (as function words
usually do).

Rob

----- Original Message -----
From: Rita Baker <rita@l...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, December 16, 2003 8:30 AM
Subject: Re: [dogme] Learning vocabulary


> As I understand it, 'knowing' a word means understanding and being able to
> use it in every possible context in which it can be used - very different
> from looking it up in a dictionary to discover its 'meaning'; e.g. What
> does 'been' mean?
>
> Rita
>
>
> Lydbury English Centre
> Lydbury North
> Shropshire
> SY7 8AU
> TEL: +44 (0) 1588 681000
> Fax:+44 (0) 1588 681018
>
> http://www.lydbury.co.uk
>
> ----------
>
>
> ---
> Outgoing mail is certified Virus Free.
> Checked by AVG anti-virus system (http://www.grisoft.com).
> Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03
>
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5897
	From: dombraham@a...
	Date: Di Dez 16, 2003 2:35 

	Subject: Re: Usage : Love & the Present Continuous


	Consider the following examples:

1. Loving is easy.

Here 'loving' is the subject of the sentence and so is functioning in a very 
noun like way 
(it is what is traditionally called a gerund).

2. Loving Joan was never easy.

Here the non-finite clause 'loving Joan' is the subject of the sentence and 
within that 
clause 'loving' is little more verb like than in example one in that it has 
an object (Joan).

3. She was a loving mother.

Here 'loving' is functioning in an adjective like way.

In all these three examples there is nothing the slightest bit unusual about 
the use of the -ing form of love, but this has absolutely nothing to do with 
the present continuous.

4. I am loving living in London.

Here 'loving' is part of the verb phrase. This is an example of continuous 
aspect, which typically conveys the that an action or state is temporary or 
incomplete. The example is most likely to be uttered by someone new to London. 
The speaker is recognising that her feeling is provisional.

5. I am loving this.

This could be said, for example, by someone in the middle of a theatrical 
performance.

6. I am loving Angela in this. 

If Angela is one of the actors in the performance, this does seem a plausible 
utterance.

7. I am loving Angela.

The fact that this is an unlikely utterance for describing deep feelings is 
either a poignant symbol of the yearning for eternal love or a tribute to human 
self-deception. We simply do not want to allow the admission of the possibly 
temporary or transient nature of love that the use of continuous aspect would 
betray.


Dominic


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5898
	From: Rita Baker
	Date: Di Dez 16, 2003 7:36 

	Subject: Re: Re: Teaching personality


	>What explanation, for example of why the verb to love is not used with the 
>Present
>Continuous helps, and how?

How about:'I've just started learning to ski - and I'm loving every minute 
of it!'
We use the 'ing' form to express affectivity and involvement.

Rita

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018
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----------
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	Group: dogme
	Message: 5899
	From: Rita Baker
	Date: Di Dez 16, 2003 7:50 

	Subject: Re: I''m telling ya... too!


	I think it amounts to the difference between active and passive; this shirt 
needs ironing - this shirt needs to be ironed!

Rita
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TEL: +44 (0) 1588 681000
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	Group: dogme
	Message: 5900
	From: Rita Baker
	Date: Di Dez 16, 2003 7:56 

	Subject: Re: Learning vocabulary


	Rob, I have been beginning to wonder .......... ! Perhaps I should clarify 
and say 'understand a word in all its everyday contexts'; I'm not thinking 
of specialised fields. And of course, 'been' is a function word - as I 
recently explained to a German student. We then had to look at all its 
functions, as a by-poduct of which he began to understand the function of 
'continuous' tenses and the formation of the passive in English - amongst 
other things!

Rita


Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5901
	From: Jay Schwartz
	Date: Di Dez 16, 2003 9:30 

	Subject: Re: Usage : Love & the Present Continuous


	Dombraham wrote: 3. She was a loving mother.

"Loving" in this case would be a present participle verbal adjective
(active) describing that:
- She was a mother who was loving to her children ....

as opposed a past participle verbal adjective (passive) as in Loved
mother.... as in
- She was a mother who was loved by her children....

It doesn't work for state verbs but does for event verbs...

The walking dog (the dog who was walking)
The walked dog (the dog was was walked)

Anyway I would imgine that LOVING someone continuouly

ALSO:

7. I am loving Angela.
What would this imply?
Dombraham wrote: We simply do not want to allow the admission of the
possibly temporary
or transient nature of love that the use of continuous aspect would betray.

Practical Translation:
- Sorry, I'm loving Angela at the moment, please call me back later! (?)

With regards to active/passive constructs:
- The cooking roast.
Is it that the roast is cooking (an unfinished state), being cooked, or
actually doing the cooking?
I'd think we need a bit of context here, don't we? - :)

This all reminds me of the following:
My friend asked me the other day if I wanted to go hunting.
I said "OK, I'm game".
So ... he shot me.

- Jay



	


	Group: dogme
	Message: 5902
	From: Jay Schwartz
	Date: Di Dez 16, 2003 9:33 

	Subject: Re: Usage : Love & the Present Continuous


	Re: Anyway I would imgine that LOVING someone continuouly

I meant to write:
Anyway I would imagine that LOVING someone continuously would be awfully
tiring!

- Jay

----- Original Message ----- 
From: "Jay Schwartz" <schwartz@c...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, December 16, 2003 11:30 PM
Subject: Re: [dogme] Usage : Love & the Present Continuous


> Dombraham wrote: 3. She was a loving mother.
>
> "Loving" in this case would be a present participle verbal adjective
> (active) describing that:
> - She was a mother who was loving to her children ....
>
> as opposed a past participle verbal adjective (passive) as in Loved
> mother.... as in
> - She was a mother who was loved by her children....
>
> It doesn't work for state verbs but does for event verbs...
>
> The walking dog (the dog who was walking)
> The walked dog (the dog was was walked)
>
> Anyway I would imgine that LOVING someone continuouly
>
> ALSO:
>
> 7. I am loving Angela.
> What would this imply?
> Dombraham wrote: We simply do not want to allow the admission of the
> possibly temporary
> or transient nature of love that the use of continuous aspect would
betray.
>
> Practical Translation:
> - Sorry, I'm loving Angela at the moment, please call me back later! (?)
>
> With regards to active/passive constructs:
> - The cooking roast.
> Is it that the roast is cooking (an unfinished state), being cooked, or
> actually doing the cooking?
> I'd think we need a bit of context here, don't we? - :)
>
> This all reminds me of the following:
> My friend asked me the other day if I wanted to go hunting.
> I said "OK, I'm game".
> So ... he shot me.
>
> - Jay
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5903
	From: Adrian Tennant
	Date: Di Dez 16, 2003 11:03 

	Subject: Re: Learning vocabulary


	Rita wrote:

> As I understand it, 'knowing' a word means understanding and being able to
use it in every possible context in which it can be used - very different
from looking it up in a dictionary to discover its 'meaning';

Umm. In which case very few of us 'Know' any words, whether we are native
speakers or not.
Even if you put the proviso of 'everyday' use. Everyday for whom? As
linguists and language teachers we use words everyday in a way that most
people wouldn't. My daughter uses words in a way I wouldn't. My mother uses
words everyday .... You get the picture. Everybody, by definition, is in
their own 'specialised' group and sub-culture.
I've just come back from playing a certain game. In the game you can be
'side-in', 'X & Y 1', or 'side-down'. Any guesses?

Dr Evil

btw - What the hells wrong with looking words up in a dictionary?



	


	Group: dogme
	Message: 5904
	From: fiolima@h...
	Date: Mi Dez 17, 2003 12:08 

	Subject: If "loving you" is wrong......


	For the record, I agree with Dominic, at least numbers 4 and 7. I am 
loving Mr X is less likely, as the correct continuous here would be 
I'm suffering ;-))

However, what I'm really wondering is how much pre-Christmas sherry 
has been consumed recently but the dogmetics??????



	


	Group: dogme
	Message: 5905
	From: Sue Murray
	Date: Mi Dez 17, 2003 1:36 

	Subject: Re: Learning vocabulary


	'every possible context in which it can be used' - umm; for myself, I'm
happy if I can manage the contexts I need to use and meet a word in; in this
way, my knowledge frequently changes - modifying and expanding the nuances
and uses of a single word; but every possible context? That's a hard one, I
think?
Sue
----- Original Message -----
From: "Rita Baker" <rita@l...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, December 16, 2003 5:30 PM
Subject: Re: [dogme] Learning vocabulary


> As I understand it, 'knowing' a word means understanding and being able to
> use it in every possible context in which it can be used - very different
> from looking it up in a dictionary to discover its 'meaning'; e.g. What
> does 'been' mean?
>
> Rita
>
>
> Lydbury English Centre
> Lydbury North
> Shropshire
> SY7 8AU
> TEL: +44 (0) 1588 681000
> Fax:+44 (0) 1588 681018
>
> http://www.lydbury.co.uk
>
> ----------
>
>
> ---
> Outgoing mail is certified Virus Free.
> Checked by AVG anti-virus system (http://www.grisoft.com).
> Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03
>
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5906
	From: Sue Murray
	Date: Mi Dez 17, 2003 1:37 

	Subject: Re: Usage : Love & the Present Continuous


	Dominic writes:
>In all these three examples there is nothing the slightest bit unusual
about
>the use of the -ing form of love, but this has absolutely nothing to do
with
>the present continuous.

The 'loving' in 'Loving is easy', etc, might technically have nothing to do
with the 'present continuous' in strictly descriptive (analytical?) terms;
but does that mean the two have absolutely nothing to with each other full
stop, and is such a categorical 'dislocation/disassociation' useful for
speakers and users of the language (learners included)??

> This is an example of continuous
> aspect, which typically conveys the that an action or state is temporary
or
> incomplete. The example is most likely to be uttered by someone new to
London.
> The speaker is recognising that her feeling is provisional.

Metalinguistic description is one thing, but attributing motives and
feelings is something I feel uncomfortable about, because I honestly don't
find this kind of thing fits the bill or helps learners understand. Having
said that, tho: I find the oft-found insistence on 'temporary' for
progressive aspects extremely misleading; often, '-INg-ness' seems to be
about expressing involvement IN - rather than movement TO something seen as
separate
or distant; maybe we are 'moving' but we are already seeing or feeling
ourselves on a journey, 'in progress'. (after all, we can choose to say I
like to sleep on Saturday morning, or I like sleeping on Saturday
morning; or I leave tomorrow, or I'm leaving tomorrow - actually, I am -
both!); and often the last
thing we're thinking about when we're in the
middle of doing something wonderful (or not wonderful) - or when we're
thinking about being in the middle of something, wonderful or not - is that
it's provisional?; we are thinking of 'in-it', (innit?), even
in-the-middle-ness,
and incompleteness seems not a necessary or primary
aspect; and 'temporariness' is surely a relative and subjective term in
itself - in one sense everything is temporary, in another sense a moment
can seem like an eternity ....

'When I worked in Spain (or for X company, or whatever)' is as objectively
temporary (in hindsight) as 'when I was working in Spain', and in strictly
temporal terms it's complete, because it's finished and I don't work there
now (or I'm not working there now); I get a phone call from someone I've not
heard from for ages, and tell them, 'oh, I'm working in Turkey now'; do I
say 'I'm working in Turkey' because I see it as provisional?? (my crystal
ball has been always been pretty cloudy, mind)

but ultimately these choices are subjective, and while we can neatly
describe surface grammar, I'm wary about doing more than
exploring and speculating on underlying, largely subconscious?, stuff.
But happily discuss it when it comes
up from students and others! preferably with real statements in
real time (and no neat answers, heaven forbid ...)

Anyway, I'm still loving this discussion group, even if I'm not having much
time to contribute recently. (And I say this with no thought whatsoever as
to the temporary or provisional or otherwise nature of either
statement...honest)



----- Original Message -----
From: <dombraham@a...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, December 16, 2003 8:35 PM
Subject: Re: [dogme] Usage : Love & the Present Continuous


> Consider the following examples:
>
> 1. Loving is easy.
>
> Here 'loving' is the subject of the sentence and so is functioning in a
very
> noun like way
> (it is what is traditionally called a gerund).
>
> 2. Loving Joan was never easy.
>
> Here the non-finite clause 'loving Joan' is the subject of the sentence
and
> within that
> clause 'loving' is little more verb like than in example one in that it
has
> an object (Joan).
>
> 3. She was a loving mother.
>
> Here 'loving' is functioning in an adjective like way.
>
> In all these three examples there is nothing the slightest bit unusual
about
> the use of the -ing form of love, but this has absolutely nothing to do
with
> the present continuous.
>
> 4. I am loving living in London.
>
> Here 'loving' is part of the verb phrase. This is an example of continuous
> aspect, which typically conveys the that an action or state is temporary
or
> incomplete. The example is most likely to be uttered by someone new to
London.
> The speaker is recognising that her feeling is provisional.
>
> 5. I am loving this.
>
> This could be said, for example, by someone in the middle of a theatrical
> performance.
>
> 6. I am loving Angela in this.
>
> If Angela is one of the actors in the performance, this does seem a
plausible
> utterance.
>
> 7. I am loving Angela.
>
> The fact that this is an unlikely utterance for describing deep feelings
is
> either a poignant symbol of the yearning for eternal love or a tribute to
human
> self-deception. We simply do not want to allow the admission of the
possibly
> temporary or transient nature of love that the use of continuous aspect
would
> betray.
>
>
> Dominic
>
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 5907
	From: Sue Murray
	Date: Mi Dez 17, 2003 1:38 

	Subject: Re: Re: Teaching personality


	Jan, you don't need putting straight, but I can try to - maybe... - better
explain what I meant!

What I meant was that, especially in student generated conversations,
understanding is more important than explanation; and rather than 'analysis'
it's about following what someone's saying, here and now.

I've worked with a lot of teachers who worry about not
being able to answer 'grammar questions' off the cuff/on the spot, and so
feel they are not 'ready' to let go or feel secure about providing what
learners need in free mode;

whereas what I've always found, so far, is that the last thing learners want
is explanations or 'off-track' examples; they want what they need in that
moment, and that'll get processed very nicely thank you without any extra
help (or interference) from yours truly ....

and what they need in a given moment is usually so tightly related to the
particular context (and often subjective, and Very Lexical), that all the
grammar knowledge in the world wouldn't help me or the other students come
up with intersubjective support if we weren't listening attentively and
involved in the specific discourse.

and (as, perhaps?, the love thread goes some way to showing?) analysis can
be barren compared to one online hit .....

And I love it when students have questions, but I try to be slave rather
than master .....(and when they don't ask me specific questions, I doubt
their curiosity or language processing is in atrophy, they're just getting
independent - or better than me at answering their own questions!)

and btw, I think the more a teacher knows about the language, the
better; my point was not what a teacher knows or doesn't, but how s/he
uses the knowledge s/he has - above all , how s/he relates
that to what students want to know/where they're coming from, and what
they want to say.

I know I used to (and still unfortunately can tend to) answer questions I
haven't really been asked, or give answers with
alacrity rather than clarifying or processing the question.....

But that's just me; and I agree with everything you say; and maybe it's the
word 'analysis' which I'm interpreting in a different way to you?!

thanks for making me think, but sorry it's so rushed (and incomplete ...) -
I'm almost between planets (snow permitting) but hope to pick up on this
and other threads in the new year!

best to everyone on list,
Sue

----- Original Message -----
From: "Jan Baker" <janbkr@y...>
To: <dogme@yahoogroups.com>
Sent: Monday, December 15, 2003 9:19 PM
Subject: Re: [dogme] Re: Teaching personality


> --- Sue Murray <suemurray@i...> wrote: >
>
>
> (...)
> >
> > Jan is distinguishing between letting learners
> > create the
> > lesson and the teacher knowing what to 'do' with
> > what is created; but I'm
> > not so sure it has so much to do with 'language
> > analysis on-the-fly'.
> > I think it has far
> > more to do with what a learner wants to know at the
> > time (which
> > means relating to individuals - meaning students to
> > students as much as and
> > as well as teacher to students);
>
> Some of the things my learners want to know at the
> time:
> - Can I say xxx?
> - Why do you say xxx instead of yyy?
> - What's the difference between saying xxx and yyy?
> These questions come up while we are talking and while
> I am drawing attention to a particular language point.
> For me they are signs of a healthy curiosity about
> the language.
>
> You point out later that there is some merit to
> "on-the-spot language"/"just-in-time language",
> but I'm not sure what you really mean. When I
> am in a lesson, it's quite common for me to say,
> "you said this, but I'd say it like this", and
> I don't expect the learners just to accept it, I
> *want* them to wonder why, and question me about
> it if they choose.
>
> Now, once such questions come up, I need to give an
> answer. Of course, if I'm not sure why we indeed
> say xxx instead of yyy, I have to do some thinking
> on the spot. That's what I call language analysis on-
> the-fly. If, however, I am aware of the language
> point, perhaps also of my students' native language
> enough to know their basic problem areas, then
> I can use this knowledge to give them some parallel
> examples, write up some 'minimal pair' sentences so
> they can see the difference, give some
> illustrations from other lessons, set up a context
> that
> is rich in this particular language area...
>
> I'm not arguing that a good teacher should know
> "all the grammar in the world"; of course there are
> going to be times when you have to think on your
> feet or work through a particular language point
> with the students. But I do think that knowing a good
> deal about the language can help explain things
> better.
> Such knowledge, for me, comes from experience: I
> know more about English, and can explain things
> better, than I did/could two years ago. I imagine
> that in two years' time things will be different
> again.
>
> Sorry if I missed your point; if I did, perhaps
> you can put me straight.
>
> Jan
>
> ________________________________________________________________________
> BT Yahoo! Broadband - Save £80 when you order online today. Hurry! Offer
ends 21st December 2003. The way the internet was meant to be.
http://uk.rd.yahoo.com/evt=21064/*http://btyahoo.yahoo.co.uk
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Your use of Yahoo! Groups is subject to http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 5908
	From: djn@d...
	Date: Mi Dez 17, 2003 5:36 

	Subject: Re: Re: Teaching personality


	Sue writes:

"and (as, perhaps?, the love thread goes some way to showing?) analysis can
be barren compared to one online hit ....."

Agreed! I've been thinking: 'Oh Gawd, Mr. Newson. Look what you started there.."

-----

I guess it will have to be in 2004 now, but I'd certainly like to share more thoughts on 
reflecting how to build up one's confidence as a teacher to feel confident enough to 
handle open-ended, unplanned dogme sessions in the classroom.

Dennis



	


	Group: dogme
	Message: 5909
	From: djn@d...
	Date: Mi Dez 17, 2003 6:21 

	Subject: Re: Usage : Love & the Present Continuous


	Jay,

Can I use your last message as an opportunity to confess? When I read 
grammatical/usage explanations like the ones in your last message my mind clouds 
over. I just can't take in and remember any of the information. 

I must also confess that I've been convinced by the data bank lobby that personal 
intuition and self-constructed examples are inadmissable as proof or illustration of how 
language is actually used. Of course, as teachers, we have to come up with off-the-cuff 
examples, but, I would argue, we must often qualify by saying: "This is what I'd probably 
write/say, but we should really check to see if that is the norm."

Of course, if we are positing a classroom situation, one's learners need to be 
accustomed to the idea that you are not saying you don't know, just that you don't want 
to mislead them by over-generalising.

Dennis



	


	Group: dogme
	Message: 5910
	From: Tom Topham
	Date: Mi Dez 17, 2003 6:32 

	Subject: RE: I''m telling ya...


	Yo Rob, I be doing celebrate them differences too, me.

They be all kind of English, they ain't no right and there be not wrong 
neither, I saying.

Lest ye some or other fascist, you no talking right-wrong or none other, you 
just sitting back and celebrates them students as they making English their 
own, now that be deep deep special.

Problem be, now youse liten good this here part, native speaker brain it 
wired up real tight with English, it be filtering all these and those 
colourful turns of phrase and playful grammary bits of stuff, we be thinking 
how pretty and playful it all looking to be.

Now in reference to my students, well they no be up for that shit, they just 
want to be talking right and not sounding like Yoda at the job interview.


:)

>From: "Robert M. Haines" <haines@n...>
>Reply-To: dogme@yahoogroups.com
>To: "Dogme" <dogme@yahoogroups.com>
>Subject: [dogme] I'm telling ya...
>Date: Tue, 16 Dec 2003 10:02:44 -0800
>
>I'm telling you people, you can be using just about any form of a verb 
>you're wanting to, and you're message is gonna be getting across just fine. 
>Now, I'm forgetting what I was wanting to be saying.
>
>Oh well, this is me saying goodbye.
>
>Rob
>
>P.S. I'm getting the feeling we might be having some "Standard Bearers of 
>English" on this list.
>
>
>[Non-text portions of this message have been removed]
>

_________________________________________________________________
MSN 8 helps eliminate e-mail viruses. Get 2 months FREE*. 
http://join.msn.com/?page=features/virus&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca


	


	Group: dogme
	Message: 5911
	From: dombraham@a...
	Date: Mi Dez 17, 2003 2:33 

	Subject: Re: Usage : Love & the Present Continuous


	Sue commented on my discussion of the use of 'loving' as follows:

> Dominic writes:
> >In all these three examples there is nothing the slightest bit unusual
> about
> >the use of the -ing form of love, but this has absolutely nothing to do
> with
> >the present continuous.
> 
> The 'loving' in 'Loving is easy', etc, might technically have nothing to do
> with the 'present continuous' in strictly descriptive (analytical?) terms;
> but does that mean the two have absolutely nothing to with each other full
> stop, and is such a categorical 'dislocation/disassociation' useful for
> speakers and users of the language (learners included)??
> 

She is quite right in suggesting that my saying that 'the two have absolutely 
nothing to do with each other full stop' was an exaggeration. It is more 
useful to see the various uses of the -ing form as being on a scale from highly 
verb like to highly noun like. My point was to draw attention to the completely 
typical use of the -ing form in noun like ways (regardless of any 'dynamic' / 
'stative' difference), while the use of the -ing form in its most verb like 
way (i.e. as part of the verb phrase in continuous aspect) is more restricted. 
As the restriction relates to semantics rather than purely formal aspects, it 
is necessary to speculate as to the speaker's intention, conscious or 
subconscious. Of course, this is extremely subtle territory and we should avoid making 
categorical dogmatic assertions about what the use of continuous aspect 
indicates (this is why I chose to express it in terms of 'typical'). For practical 
teaching purposes, however, it may be useful to give 'rules of thumb' to 
enable learners formulate a working model of the language.

Dominic


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5912
	From: Jay Schwartz
	Date: Mi Dez 17, 2003 8:10 

	Subject: Re: Usage : Love & the Present Continuous


	> Can I use your last message as an opportunity to confess? When I read
> grammatical/usage explanations like the ones in your last message my mind
clouds
> over. I just can't take in and remember any of the information.

Dennis, Please feel free to confess away! And, I certainly share your
sentiment. That's the point I was trying to imply. Moreover, it's easy for
me to get carried away with over-rationalizing away various usage at the
grammatical level with out considering the full effect on the student, even
when it was student initiated. This is especially true when I find my self
trying to contextualize something for a student AND then peppering and
confining it to the terminology and overgeneralized rules.

Real case in point:
I recently started working with an adult upper-intermediate student
privately. He is very conscientious about his use of English and wants to
speak correctly out of his own desire to improve himself, not because of any
examination or even for work purposes. Out of sense of security, he's prone
to mentally thinking through what he wants to say, before he says it, not
necessarily because he is translating, but more so because he is comparing
his Greek grammar to the English "rules" he learned in the school and in the
past. Or perhaps, he's just been conditioned over the years to do so.

Imagine what the following (real) attempt to contextualize a grammar point
would have been like, if I had also thrown in grammar rules and lingo:

Now, his question was in reference to verbal adjectives and he asks me what
the difference is between INTERESTING and INTERESTED. (The result was all
very Abbot and Costello like but made for a lively discussion):

To deep end him I started hitting him with context: Customer and TV.
His first response is: Interesting customer and Interested TV, because he
claims people DO things, but objects don't.

We discussed the idea of an object "drawing" or "attracting" ones
attention - describing an active "effect" as opposed to a real "action" as i
n waving your hand and shouting "Hey over here, over here!".

His second response: Interesting TV, Interested Customer.
My response: Can the customer can be INTERESTING?
His response: NO.
My response: Ok, what if I add a salesman to the context? He is standing in
the corner of the shop watching the customer.
His response: (long pregnant pause) INTERESTED Salesman.
My response: Interested? In what?
His response: (long pregnant pause) .... the TV?
My response: The salesman wants to buy the TV!?
His response: No... the customer.
My response: He wants to buy the customer?
His response: (laughing) NO, the customer is INTERESTED..wait, ...interest
is not an action..he is not interesting IN buying the TV, he is interested
IN buying the TV.
My response: Good, but how about the salesman? What's he interested in?
His response: .... the customer?
My response: Why is he interested in the customer??
His response: (long pause)..I don't know...
My response: Ok, what if he comes into the store with a cloud of cash,
flying all around him and he is wearing green pants, an orange shirt, and is
carrying an expensive looking dog. Oh, and he pulls up to the store in a
limousine?
His response: (laughing) Yes, he is very interesting, isn't he?
My response: Why?
His response: Because he has character... is a character.
My response: What does the salesman think of him?
His response: He is interesting....?
My response: Who?
His response: The customer..
My response: Good. And the Salesman?
His response: He is interested for the ...(again L1 issue corrected) ...
interested in the salesman?
My response: Why?
His response: Because he wants to sell him the TV... maybe many TVs!
(smiling)
My response: Great! So we have the Customer, TV, and Salesman. Who is what
to whom again?
His response: (laughing and mimicking a pathetic game we previously played)
The interested customer is interested in the interesting TV, that is
interesting the interested customer, who is interesting to the interested
salesman, who is interested in the interesting customer who is interested in
the interesting TV. (laughing).. is that correct?
My response: (laughing) I think so.... but is that how we really talk in
life? Would you write that in a letter to someone?
His response: No... but we should be thinking this way? No?
My response: I guess so... why don't you just try remembering the rules of
grammar?
His response: (laughing).. I think the rules don't work...
My response: (laughing) Ah!.. I see. You're right.

The point is that all of this generated a tremendous amount of discussion,
as opposed to grammar and more grammar. And, all of this was an attempt to
have fun contextualizing and de-emphasizing his knowledge of terms like
verbal adjectives, participles, and a few misguided rules he had learned
like "people do things, objects don't", etc. etc.

Lastly, Fiona mentioned: However, what I'm really wondering is how much
pre-Christmas sherry
has been consumed recently by the dogmetics??????

My answer: Apparently not enough! Especially if we start spewing words like
PARTICIPLE and considering even for a second, bringing our Murphy type books
to class!

- Jay :)
PS. Before the Murphites get all apopoletic... my student does have a copy
of "Essential Grammar in Use" AT HOME for self-study.



	


	Group: dogme
	Message: 5913
	From: Adrian Tennant
	Date: Mi Dez 17, 2003 9:05 

	Subject: Re: Usage : Love & the Present Continuous


	Dennis writes:

"This is what I'd probably write/say, but we should really check to see if
that is the norm."

Ah! 'the norm'. What does that mean? If you use a concordancer you can find
all sorts of collocations and uses of words that you'd never expect - are
these normal?
A *good* example is the way 'less' is replacing 'fewer' for countables. e.g.
10 items or less.


Dr Evil



	


	Group: dogme
	Message: 5914
	From: Rita Baker
	Date: Mi Dez 17, 2003 9:13 

	Subject: Re: Usage : Love & the Present Continuous


	I'm very unhappy about traditional explanations of tense usage. I think 
that often the 'rule' is extrapolated from the example used to illustrate 
it rather than from the tense itself. Engagement in the process has been 
confused with 'unfinishedness' whereas the more detached 'simple' tenses 
have become polarised as 'finished'.

In the example:
What was the weather like yesterday?
(Fact) It rained.
Did you play tennis yesterday?
No, it was raining!

It seems to me that the 'ing' form is used as a highlighter or explainer as 
to why I didn't play tennis. It has more to do with affectivity than 
'unfinishedness'.

There is a notional distinction between infinitive and gerund use. A 
Turkish student of mine observed that the gerund seems to be used in 
contexts where the speaker has had previous experience of the concept 
whereas the infinitive points to potential. e.g. 'hope' is always followed 
by an infinitive because 'hope' points only to something potential. 'Avoid' 
on the other hand often implies familiarity. E.g. 'I avoid travelling in 
rush hour' i.e. I know what that entails! To this extent, the gerund would 
seem to link in with the 'ing' concept of affectivity.

Just a thought! In fact, I love to think about these things just as much as 
I love thinking about these things!

Rita

At 01:37 AM 12/17/03, you wrote:

>Dominic writes:
> >In all these three examples there is nothing the slightest bit unusual
>about
> >the use of the -ing form of love, but this has absolutely nothing to do
>with
> >the present continuous.
>
>The 'loving' in 'Loving is easy', etc, might technically have nothing to do
>with the 'present continuous' in strictly descriptive (analytical?) terms;
>but does that mean the two have absolutely nothing to with each other full
>stop, and is such a categorical 'dislocation/disassociation' useful for
>speakers and users of the language (learners included)??
>
> > This is an example of continuous
> > aspect, which typically conveys the that an action or state is temporary
>or
> > incomplete. The example is most likely to be uttered by someone new to
>London.
> > The speaker is recognising that her feeling is provisional.
>
>Metalinguistic description is one thing, but attributing motives and
>feelings is something I feel uncomfortable about, because I honestly don't
>find this kind of thing fits the bill or helps learners understand. Having
>said that, tho: I find the oft-found insistence on 'temporary' for
>progressive aspects extremely misleading; often, '-INg-ness' seems to be
>about expressing involvement IN - rather than movement TO something seen as
>separate
>or distant; maybe we are 'moving' but we are already seeing or feeling
>ourselves on a journey, 'in progress'. (after all, we can choose to say I
>like to sleep on Saturday morning, or I like sleeping on Saturday
>morning; or I leave tomorrow, or I'm leaving tomorrow - actually, I am -
>both!); and often the last
>thing we're thinking about when we're in the
>middle of doing something wonderful (or not wonderful) - or when we're
>thinking about being in the middle of something, wonderful or not - is that
>it's provisional?; we are thinking of 'in-it', (innit?), even
>in-the-middle-ness,
>and incompleteness seems not a necessary or primary
>aspect; and 'temporariness' is surely a relative and subjective term in
>itself - in one sense everything is temporary, in another sense a moment
>can seem like an eternity ....
>
>'When I worked in Spain (or for X company, or whatever)' is as objectively
>temporary (in hindsight) as 'when I was working in Spain', and in strictly
>temporal terms it's complete, because it's finished and I don't work there
>now (or I'm not working there now); I get a phone call from someone I've not
>heard from for ages, and tell them, 'oh, I'm working in Turkey now'; do I
>say 'I'm working in Turkey' because I see it as provisional?? (my crystal
>ball has been always been pretty cloudy, mind)
>
>but ultimately these choices are subjective, and while we can neatly
>describe surface grammar, I'm wary about doing more than
>exploring and speculating on underlying, largely subconscious?, stuff.
>But happily discuss it when it comes
>up from students and others! preferably with real statements in
>real time (and no neat answers, heaven forbid ...)
>
>Anyway, I'm still loving this discussion group, even if I'm not having much
>time to contribute recently. (And I say this with no thought whatsoever as
>to the temporary or provisional or otherwise nature of either
>statement...honest)
>
>
>
>----- Original Message -----
>From: <dombraham@a...>
>To: <dogme@yahoogroups.com>
>Sent: Tuesday, December 16, 2003 8:35 PM
>Subject: Re: [dogme] Usage : Love & the Present Continuous
>
>
> > Consider the following examples:
> >
> > 1. Loving is easy.
> >
> > Here 'loving' is the subject of the sentence and so is functioning in a
>very
> > noun like way
> > (it is what is traditionally called a gerund).
> >
> > 2. Loving Joan was never easy.
> >
> > Here the non-finite clause 'loving Joan' is the subject of the sentence
>and
> > within that
> > clause 'loving' is little more verb like than in example one in that it
>has
> > an object (Joan).
> >
> > 3. She was a loving mother.
> >
> > Here 'loving' is functioning in an adjective like way.
> >
> > In all these three examples there is nothing the slightest bit unusual
>about
> > the use of the -ing form of love, but this has absolutely nothing to do
>with
> > the present continuous.
> >
> > 4. I am loving living in London.
> >
> > Here 'loving' is part of the verb phrase. This is an example of continuous
> > aspect, which typically conveys the that an action or state is temporary
>or
> > incomplete. The example is most likely to be uttered by someone new to
>London.
> > The speaker is recognising that her feeling is provisional.
> >
> > 5. I am loving this.
> >
> > This could be said, for example, by someone in the middle of a theatrical
> > performance.
> >
> > 6. I am loving Angela in this.
> >
> > If Angela is one of the actors in the performance, this does seem a
>plausible
> > utterance.
> >
> > 7. I am loving Angela.
> >
> > The fact that this is an unlikely utterance for describing deep feelings
>is
> > either a poignant symbol of the yearning for eternal love or a tribute to
>human
> > self-deception. We simply do not want to allow the admission of the
>possibly
> > temporary or transient nature of love that the use of continuous aspect
>would
> > betray.
> >
> >
> > Dominic
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> > Yahoo! Groups Links
> >
> > To visit your group on the web, go to:
> > http://groups.yahoo.com/group/dogme/
> >
> > To unsubscribe from this group, send an email to:
> > dogme-unsubscribe@yahoogroups.com
> >
> > Your use of Yahoo! Groups is subject to:
> > http://docs.yahoo.com/info/terms/
> >
> >
> >
> >
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>Yahoo! Groups Links
>
>To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
>To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
>Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>
>
>---
>Incoming mail is certified Virus Free.
>Checked by AVG anti-virus system (http://www.grisoft.com).
>Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5915
	From: djn@d...
	Date: Mi Dez 17, 2003 9:19 

	Subject: Re: Usage : Love & the Present Continuous


	Dr. E comments:

"Ah! 'the norm'. What does that mean?"

Agreed. It's difficult to find an acceptable word, but what I wanted to stress is that using 
concordances to examine transcripts, scripts of radio broadcasts, newspaper articles, 
novels etc. can tell you how language has been used (for many different purposes, 
under many different circumstances) and that such data is more satisfying than made 
up examples created to demonstrate a usage or a grammatical point c.f. examples like:

'My husband usually plays Mozart on the piano, but today he is playing Beethoven'.


Dennis



	


	Group: dogme
	Message: 5916
	From: Rita Baker
	Date: Mi Dez 17, 2003 9:21 

	Subject: Re: Learning vocabulary


	No probs with looking words up in a dictionary of course! I was thinking of 
bi-lingual dictionaries. Understanding the 'meaning' of a word surely takes 
into account the effect of collocation, colligation and semantic prosody.

Rita
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	Group: dogme
	Message: 5917
	From: Rita Baker
	Date: Mi Dez 17, 2003 9:31 

	Subject: Re: Re: Teaching personality


	I'm convinced that the best way to become a confident 'dogme' teacher is to 
develop a deep level of language awareness so that one can respond 
confidently to any language questions that come up and be able to provide 
students with 'hooks' on which to hang what can otherwise be perceived as 
'discrete' pieces of information. It's when we're insecure in our 
understanding of the systems underlying a language that we cling to a 
coursebook where we can rely on controlled drip feed to students. 'Sorry, 
that's a third conditional you're trying to use there! We're still on the 
second conditional. I can't let the third conditional out of the bag until 
unit ........ whatever.'

Rita


At 05:36 AM 12/17/03, you wrote:

>Sue writes:
>
>"and (as, perhaps?, the love thread goes some way to showing?) analysis can
>be barren compared to one online hit ....."
>
>Agreed! I've been thinking: 'Oh Gawd, Mr. Newson. Look what you started 
>there.."
>
>-----
>
>I guess it will have to be in 2004 now, but I'd certainly like to share 
>more thoughts on
>reflecting how to build up one's confidence as a teacher to feel 
>confident enough to
>handle open-ended, unplanned dogme sessions in the classroom.
>
>Dennis
>
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	Group: dogme
	Message: 5918
	From: Rita Baker
	Date: Mi Dez 17, 2003 9:52 

	Subject: Re: Usage : Love & the Present Continuous


	Loved your example Jay. I always tell students that 'grammar' is their 
servant, not their master, and that if a 'rule' has too many 'exceptions' 
we need to re-examine it. I prefer to think of patterns rather than of rules.

I remember the following exchange with two Russian teachers I was working 
with. They complained that the people in the area where I live spoke very 
bad English. They had turned up at 4 30pm to look round a local castle 
which closes at 5 00pm. It takes 1 hour to look round the castle, so you 
cannot be admitted after 4 00pm. It was the following question which 
offended them: 'Were you wanting to look round the castle?'

They were horrified that a 'stative' verb had been used in the continuous 
form (and 'proved' to me from a grammar book that it couldn't be). Also, a 
'past tense' had been used in a 'present' situation. So when I asked them 
what 'should' have been said, they replied: 'Do you want to look round the 
castle'. I explained that that would have been an offer which the man in 
the box office did not want to communicate. 'The 'ing' form expressed 
sensitivity - the man was sorry that they could not look round the castle. 
The use of the 'past' was not to indicate past as such, but 'distancing' - 
indicating concisely that he couldn't let them do what they had wanted. I 
paraphrased the communication as: 'I'm really sorry; I know you would have 
like to look round the castle, but I'm afraid you can't'.

The trouble with a 'deconstructed' presentation of grammar, as with Murphy, 
God bless him, is that students generalise and make false inferences. E.g 
the present simple tense refers to habitual actions - so how about 'If you 
get there', and 'I'll phone you when I get there'. English has far more 
functions than grammatical forms - the consequence being that one form can 
serve more than one function - something that a dogme approach can highlight.

Rita


At 08:10 AM 12/17/03, you wrote:

> > Can I use your last message as an opportunity to confess? When I read
> > grammatical/usage explanations like the ones in your last message my mind
>clouds
> > over. I just can't take in and remember any of the information.
>
>Dennis, Please feel free to confess away! And, I certainly share your
>sentiment. That's the point I was trying to imply. Moreover, it's easy for
>me to get carried away with over-rationalizing away various usage at the
>grammatical level with out considering the full effect on the student, even
>when it was student initiated. This is especially true when I find my self
>trying to contextualize something for a student AND then peppering and
>confining it to the terminology and overgeneralized rules.
>
>Real case in point:
>I recently started working with an adult upper-intermediate student
>privately. He is very conscientious about his use of English and wants to
>speak correctly out of his own desire to improve himself, not because of any
>examination or even for work purposes. Out of sense of security, he's prone
>to mentally thinking through what he wants to say, before he says it, not
>necessarily because he is translating, but more so because he is comparing
>his Greek grammar to the English "rules" he learned in the school and in the
>past. Or perhaps, he's just been conditioned over the years to do so.
>
>Imagine what the following (real) attempt to contextualize a grammar point
>would have been like, if I had also thrown in grammar rules and lingo:
>
>Now, his question was in reference to verbal adjectives and he asks me what
>the difference is between INTERESTING and INTERESTED. (The result was all
>very Abbot and Costello like but made for a lively discussion):
>
>To deep end him I started hitting him with context: Customer and TV.
>His first response is: Interesting customer and Interested TV, because he
>claims people DO things, but objects don't.
>
>We discussed the idea of an object "drawing" or "attracting" ones
>attention - describing an active "effect" as opposed to a real "action" as i
>n waving your hand and shouting "Hey over here, over here!".
>
>His second response: Interesting TV, Interested Customer.
>My response: Can the customer can be INTERESTING?
>His response: NO.
>My response: Ok, what if I add a salesman to the context? He is standing in
>the corner of the shop watching the customer.
>His response: (long pregnant pause) INTERESTED Salesman.
>My response: Interested? In what?
>His response: (long pregnant pause) .... the TV?
>My response: The salesman wants to buy the TV!?
>His response: No... the customer.
>My response: He wants to buy the customer?
>His response: (laughing) NO, the customer is INTERESTED..wait, ...interest
>is not an action..he is not interesting IN buying the TV, he is interested
>IN buying the TV.
>My response: Good, but how about the salesman? What's he interested in?
>His response: .... the customer?
>My response: Why is he interested in the customer??
>His response: (long pause)..I don't know...
>My response: Ok, what if he comes into the store with a cloud of cash,
>flying all around him and he is wearing green pants, an orange shirt, and is
>carrying an expensive looking dog. Oh, and he pulls up to the store in a
>limousine?
>His response: (laughing) Yes, he is very interesting, isn't he?
>My response: Why?
>His response: Because he has character... is a character.
>My response: What does the salesman think of him?
>His response: He is interesting....?
>My response: Who?
>His response: The customer..
>My response: Good. And the Salesman?
>His response: He is interested for the ...(again L1 issue corrected) ...
>interested in the salesman?
>My response: Why?
>His response: Because he wants to sell him the TV... maybe many TVs!
>(smiling)
>My response: Great! So we have the Customer, TV, and Salesman. Who is what
>to whom again?
>His response: (laughing and mimicking a pathetic game we previously played)
>The interested customer is interested in the interesting TV, that is
>interesting the interested customer, who is interesting to the interested
>salesman, who is interested in the interesting customer who is interested in
>the interesting TV. (laughing).. is that correct?
>My response: (laughing) I think so.... but is that how we really talk in
>life? Would you write that in a letter to someone?
>His response: No... but we should be thinking this way? No?
>My response: I guess so... why don't you just try remembering the rules of
>grammar?
>His response: (laughing).. I think the rules don't work...
>My response: (laughing) Ah!.. I see. You're right.
>
>The point is that all of this generated a tremendous amount of discussion,
>as opposed to grammar and more grammar. And, all of this was an attempt to
>have fun contextualizing and de-emphasizing his knowledge of terms like
>verbal adjectives, participles, and a few misguided rules he had learned
>like "people do things, objects don't", etc. etc.
>
>Lastly, Fiona mentioned: However, what I'm really wondering is how much
>pre-Christmas sherry
>has been consumed recently by the dogmetics??????
>
>My answer: Apparently not enough! Especially if we start spewing words like
>PARTICIPLE and considering even for a second, bringing our Murphy type books
>to class!
>
>- Jay :)
>PS. Before the Murphites get all apopoletic... my student does have a copy
>of "Essential Grammar in Use" AT HOME for self-study.
>
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	Group: dogme
	Message: 5919
	From: djn@d...
	Date: Mi Dez 17, 2003 10:10 

	Subject: Re: Re: Teaching personality


	Rita wrote:

"I'm convinced that the best way to become a confident 'dogme' teacher is
to develop a deep level of language awareness so that one can respond
confidently to any language questions that come up and be able to provide
students with 'hooks' on which to hang what can otherwise be perceived as
'discrete' pieces of information."

Wouldn't you go further than that Rita (I assume you would) and say the confident 
'dogme' teacher needs to develop a deep level of awareness of all kinds of other 
student classroom needs - help to overcome shyness speaking in front of others, 
encouragement to try out alternative ways of expressing pressing thoughts if the first 
attempt breaks down....etc. etc.?



Dennis



	


	Group: dogme
	Message: 5920
	From: Jay Schwartz
	Date: Mi Dez 17, 2003 11:08 

	Subject: Re: Re: Teaching personality


	Dennis wrote of helping: -to overcome shyness speaking in front of others, encouragement to try out alternative ways of expressing pressing thoughts if the first attempt breaks down....etc. etc.?

Are you suggesting we take a look-see at something like Toastmasters? ;)
http://www.toastmasters.org/

- Jay (sherry-laced and clearing my throat)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5921
	From: Rita Baker
	Date: Mi Dez 17, 2003 5:12 

	Subject: Re: Re: Teaching personality


	I would agree with you Dennis! I do think however that being able to 
approach a class with the confidence that you can deal with whatever comes 
up goes a long way to beating shyness.

Rita

At 10:10 AM 12/17/03, you wrote:

>Rita wrote:
>
>"I'm convinced that the best way to become a confident 'dogme' teacher is
>to develop a deep level of language awareness so that one can respond
>confidently to any language questions that come up and be able to provide
>students with 'hooks' on which to hang what can otherwise be perceived as
>'discrete' pieces of information."
>
>Wouldn't you go further than that Rita (I assume you would) and say the 
>confident
>'dogme' teacher needs to develop a deep level of awareness of all kinds of 
>other
>student classroom needs - help to overcome shyness speaking in front of 
>others,
>encouragement to try out alternative ways of expressing pressing thoughts 
>if the first
>attempt breaks down....etc. etc.?
>
>
>
>Dennis
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Yahoo! Groups Links
>
>To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
>To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
>Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>
>
>---
>Incoming mail is certified Virus Free.
>Checked by AVG anti-virus system (http://www.grisoft.com).
>Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5922
	From: Robert M. Haines
	Date: Mi Dez 17, 2003 5:32 

	Subject: Teaching personality


	Dealing with whatever comes up, yes. Which is more important though: the emotions and attitudes that come up or the language items/grammar? Perhaps they are equally important in a language learning environment, but I would argue that the people come first. 

So learning to feel more confident, i.e. learning to confide in self and students is more social, interactive and humanistic than grammatical, knowledge-based and linguistic. Instead of tidying up my grammar repertoire, I'd rather learn more about humanity.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5923
	From: Sue Murray
	Date: Mi Dez 17, 2003 9:34 

	Subject: Re: Re: Teaching personality


	of course, I understand what Rita means, but (being a bit literal like), I
can't ever imagine feeling that I can deal with whatever comes up; open to
it (the whatever), willing to go with it, eager to understand and share and
react and learn from it;

but it depends what you mean by 'deal with' I suppose!

*If* it means feeling confident about giving answers, I'd turn my 'deal
with' to confident about trying to understand questions; if it means feeling
you 'know' grammar, I'd turn it to eagerness to better understand a
learner's grammar (and what they want to do with it); and must admit that if
I've ever felt I 'know' grammar,
I've been put right by many a learner, and that's wot makes it all such fun
really; (if I knew it all - or thought I did - I'd probably turn to sweeping
the streets; or happily emigrate to Jah-land)

and, as Rob says, what comes up is not limitable or reducible to 'only'
language. And the language itself is often not only dependent on many other
factors, but those very factors give the language validity and 'connection
value' -
direct (even sometimes sponge-like) subjective impact, meaning, and often
a ready 'home' to go to .... (as Jay said, if you have a Murphy, great; you
can use it when there's no one else about to play live English with; and
there's nought wrong with 'off-line' reflection of any sort - it's also a
key part of wot makes us human)

much enjoyed both Rita's and Jay's recent accounts btw - the castle one and
the interesting-interested one. Thanks.

now I'm well and truly off - see u all next year I hope!
bless!
Sue
----- Original Message -----
From: "Rita Baker" <rita@l...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, December 17, 2003 6:12 PM
Subject: Re: [dogme] Re: Teaching personality


> I would agree with you Dennis! I do think however that being able to
> approach a class with the confidence that you can deal with whatever comes
> up goes a long way to beating shyness.
>
> Rita
>
> At 10:10 AM 12/17/03, you wrote:
>
> >Rita wrote:
> >
> >"I'm convinced that the best way to become a confident 'dogme' teacher is
> >to develop a deep level of language awareness so that one can respond
> >confidently to any language questions that come up and be able to provide
> >students with 'hooks' on which to hang what can otherwise be perceived as
> >'discrete' pieces of information."
> >
> >Wouldn't you go further than that Rita (I assume you would) and say the
> >confident
> >'dogme' teacher needs to develop a deep level of awareness of all kinds
of
> >other
> >student classroom needs - help to overcome shyness speaking in front of
> >others,
> >encouragement to try out alternative ways of expressing pressing thoughts
> >if the first
> >attempt breaks down....etc. etc.?
> >
> >
> >
> >Dennis
> >
> >
> >To Post a message, send it to: dogme@eGroups.com
> >To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> >Yahoo! Groups Links
> >
> >To visit your group on the web, go to:
> > http://groups.yahoo.com/group/dogme/
> >
> >To unsubscribe from this group, send an email to:
> > dogme-unsubscribe@yahoogroups.com
> >
> >Your use of Yahoo! Groups is subject to:
> > http://docs.yahoo.com/info/terms/
> >
> >
> >
> >
> >---
> >Incoming mail is certified Virus Free.
> >Checked by AVG anti-virus system (http://www.grisoft.com).
> >Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03
>
> Lydbury English Centre
> Lydbury North
> Shropshire
> SY7 8AU
> TEL: +44 (0) 1588 681000
> Fax:+44 (0) 1588 681018
>
> http://www.lydbury.co.uk
>
> ----------
>
>
> ---
> Outgoing mail is certified Virus Free.
> Checked by AVG anti-virus system (http://www.grisoft.com).
> Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03
>
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 5924
	From: Robert M. Haines
	Date: Mi Dez 17, 2003 10:02 

	Subject: Grammar


	Everyone,

This seems only fitting given the latest flurry of grammar.

http://education.guardian.co.uk/tefl/story/0,5500,1094768,00.html

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5925
	From: midill@a...
	Date: Mi Dez 17, 2003 8:42 

	Subject: Re: Re: Teaching personality


	For me "dealing with what comes up" means two things. First, I try hard to 
understand my studnets questions and answer them. Second, when I can't answer 
them, I tell them I will look for the answer. Teachers should know a lot of 
things about what they teach, but they can't know everything, and students know 
when teachers are pretending...unless they are very good pretenders. 

Rosemary 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5926
	From: Rita Baker
	Date: Do Dez 18, 2003 11:40 

	Subject: Re: Teaching personality


	Sure, students as well as teachers are physical, mental, emotional and 
spiritual beings, and it is surely within that context that we address what 
they come to our classes for -i.e. to improve their English! I've seen the 
results of classes where a lot of lovely communicative stuff happens, but 
where, at the end of the day, students do not measurably advance their 
language skills.

Rita
>Dealing with whatever comes up, yes. Which is more important though: the 
>emotions and attitudes that come up or the language items/grammar? Perhaps 
>they are equally important in a language learning environment, but I would 
>argue that the people come first.
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	Group: dogme
	Message: 5927
	From: Rita Baker
	Date: Do Dez 18, 2003 11:44 

	Subject: Re: Re: Teaching personality


	On reflection, what I really mean by 'deal with' is 'respond to'; does that 
help?

Rita
>of course, I understand what Rita means, but (being a bit literal like), I
>can't ever imagine feeling that I can deal with whatever comes up; open to
>it (the whatever), willing to go with it, eager to understand and share and
>react and learn from it;
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	Group: dogme
	Message: 5928
	From: Rita Baker
	Date: Do Dez 18, 2003 11:45 

	Subject: Re: Re: Teaching personality


	Hear, hear!

Rita
>For me "dealing with what comes up" means two things. First, I try hard to
>understand my studnets questions and answer them. Second, when I can't answer
>them, I tell them I will look for the answer. Teachers should know a lot of
>things about what they teach, but they can't know everything, and students 
>know
>when teachers are pretending...unless they are very good pretenders.
>
>Rosemary
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	Group: dogme
	Message: 5929
	From: djn@d...
	Date: Do Dez 18, 2003 12:10 

	Subject: Teacher personality


	Surely Rita is right.

We need to be lovely people, awfully sensitive and empathetic and large-souled and 
expert scaffold erectors and creative facilitators - but along with this, because we are 
warm-hearted, cuddly English LANGUAGE teachers, we also need to do our best to 
ensure that our pupils/customers end up feeling not only loved, supported and 
respected but also more confident users of English. In their terms, they need to feel 
they have learned something.

Dennis



	


	Group: dogme
	Message: 5930
	From: MCJ
	Date: Do Dez 18, 2003 6:00 

	Subject: Re: I''m telling ya...


	Tom Topham wrote:

>Yo Rob, I be doing celebrate them differences too, me.
>
>They be all kind of English, they ain't no right and there be not wrong 
>neither, I saying.
> 
>
Dem recognise say human beings get dignity wey dey with us and rights 
wey go make all of us friendly with each other, so tay, we all come be 
like one family. Na dis be di foundation of our freedom and peace wey de 
for di whole world.

Since e be like say, dem no see our right as any ting and dem come de do 
dem as dem like, dis come make people de behave like say dem be animals, 
dis come vex everibodi, so tay, dem come talk say everi human being must 
go get their freedom, wey go make dem talk any tink say naim be di right 
ting and wen dem de talk, dem no go fear to talk. Na dis be di beta ting 
wey all common people want.

http://www.unhchr.ch/udhr/lang/pcm_print.htm

It is excellent English of a peculiar variety. UN documents are written 
in it.

There is no right or wrong way, certainly, but if you are paying someone 
to teach you French you do not want to discover one day that you have 
been taught Creole by an Anarchist.


Omar



	


	Group: dogme
	Message: 5931
	From: Robert M. Haines
	Date: Do Dez 18, 2003 6:02 

	Subject: Measurable advances in English language skills


	Rita writes: "I've seen the results of classes where a lot of lovely communicative stuff happens, but where, at the end of the day, students do not measurably advance their language skills."

When you say 'see', I wonder what tools, senses, etc. you used to observe:

1. "lovely communicative stuff" happened
2. students had not "measurably" advanced their language skills

I also wonder if only measurable advances are meaningful as advances; and, whether by "language skills" you mean the traditional four (productive and receptive).

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5932
	From: Robert M. Haines
	Date: Do Dez 18, 2003 6:13 

	Subject: Re: Teacher personality


	Isn't confidence more emotional than intellectual? Doesn't "to feel they've
learned something" imply they might feel that way without it being the case
in fact?

My sense is that Dennis and Rita are beating the drum of "yes, it's all very
well to be nice to students, but in the end, they come here to learn the
language." I've had more than my share of drumming on this one. I look at
things much differently now.

To me, this argument is like the argument that liberal politicians (in the
U.S.) need to compromise with their more conservative counterparts when, in
fact, classic liberalism exists in only minute corners of the political
realm these days. The Left has shifted to the Right over the past years, so
that a "liberal" like Clinton is really a moderate at best.

How does this relate? It is my sincere belief that the social
constructivism, interaction and affective learning considerations in
language learning (and learning in general) have been largely ignored for
some time now in ELT. I base this assertion on my reading, conversations and
experience as a language learner and teacher.

So when I read or hear that students don't make any progress with social
interaction alone, or that students need to have some overt evidence of
their learning, I am skeptical... and the beat goes on.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Thursday, December 18, 2003 4:10 AM
Subject: [dogme] Teacher personality


> Surely Rita is right.
>
> We need to be lovely people, awfully sensitive and empathetic and
large-souled and
> expert scaffold erectors and creative facilitators - but along with this,
because we are
> warm-hearted, cuddly English LANGUAGE teachers, we also need to do our
best to
> ensure that our pupils/customers end up feeling not only loved, supported
and
> respected but also more confident users of English. In their terms, they
need to feel
> they have learned something.
>
> Dennis
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5933
	From: djn@d...
	Date: Do Dez 18, 2003 7:17 

	Subject: Re: Teacher personality


	I think Rob may have mis-read me slightly, though I contributed to the process with a 
mischievous message.

In an earlier message (..It can't be too good to be quoting oneself....) I wrote:
(msg #5919)

[Would you agree that the] 'dogme' teacher needs to develop a deep level of 
awareness of all kinds of other student classroom needs - help to overcome 
shyness speaking in front of others, [ meant student shyness, not the shyness of 
the teacher] encouragement to try out alternative ways of expressing pressing 
thoughts if the first attempt breaks down....etc. etc.?

I was contrasting these needs to mere language correctness.

But with this explanation made I stick to my ... point.... Students may well go to 
English language lessons for a variety of reasons, but a central one is certainly to 
learn English, however sensitively taught.

If you go to a lesson to learn the violin and end up with a deeper awareness of 
yurself and your place in the world, that is marvellous and, perhaps, long-term, a 
priority fact - but it's still a bit of a pity if you don't also learn to play the violin if 
that is what you wanted..

Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5934
	From: sthornbury@w...
	Date: Do Dez 18, 2003 7:38 

	Subject: Re: Teacher personality


	Rob wrote 
> when I read or hear that students don't make any progress with
> social interaction alone, or that students need to have some overt
> evidence of their learning, I am skeptical... and the beat goes on.
> 
Be sceptical by all means, Rob, but it's a valid concern (i.e. that 
social interaction alone might not be enough), and I think it goes to 
the heart of the dogme debate. After all, if students are capable of 
learning through social interaciton alone, why don't they just go and 
do exactly that? Why go to classrooms at all? Of course, many 
learners - most leaners - don't have the luxury of just hanging out 
with English speakers, so maybe it's not an issue. Nevertheless, 
the expectation that the classroom will not simply replicate natural 
learning conditions, but *improve* on them, is a real one. As 
Widdowson says (and this is one of his favourite themes): "The 
whole point of education is that it provides [learning] opportunities 
... by fashioning circumstances which do not naturally occur. Its 
essential purpose ... is to induce kinds of learning and ways of 
learning that would not otherwise happen. So what subjects do, 
and English or any other language subject is no exception, is in 
this sense to short-circuit that natural learning process, or direct it 
into different circuits altogether. And this has to be done within the 
very few artificially delimited periods allotted to the subject dotted 
about on the school timetable. Quite apart from the doubtful 
efficacy of natural learning, there is very little time for it to take its 
course". (Defining Issues in ELT, OUP, 2003, p. 144).

Reading this gave me pause. To win the confidence of Widdowson, 
but more importantly, of students and other stakeholders, dogme 
has to prove that it is not just "natural learning" transposed to the 
classroom, that its' not just sitting around chewing the fat, that it 
can claim greater "efficacy" over - not just natural leanring - but 
other forms of contrived instruction as well.

Unfortunately, that's where testing, in order to find overt evidence, 
would in fact be quite helpful.

Just to put a spanner in the works,

Scott



	


	Group: dogme
	Message: 5935
	From: Robert M. Haines
	Date: Do Dez 18, 2003 10:13 

	Subject: Re: Teacher personality


	The needs you mention, Dennis, seem to reflect what Stevick has called
"...the learner's most basic need, which is for security." Stevick uses
Gallwey's ideas (I do NOT expect you or anybody else to know who these
people are or respect their authority because they have written books from
which I quote here) of the student's Critical Self and Performing Self. The
former should learn to help, not hinder, the latter. According to Stevick:
"This would be an additional goal, beyond (or before?) the linguistic
goals."

I suppose our disagreement, if we have one, rests on that word in
parentheses with the question mark after it versus the word prior to it.

Quotes from Stevick, E.W. 1980. Teaching Language: A Way and Ways. Newbury
House Publishers, Inc.

*The indirect reference is to: Gallwey, W. Timothy. 1974. The Inner Game of
Tennis. New York: Random House

Finally, it's very difficult for me to imagine not learning at least
something about how to play the violin during a violin lesson. The lesson
would have to become another kind of lesson for me to avoid all knowledge or
practice of how to play. I think it's more a question of to what extent I
progress, i.e. the efficacy of the lessons, which takes me to Scott's
posting.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Thursday, December 18, 2003 11:17 AM
Subject: Re: [dogme] Teacher personality


> I think Rob may have mis-read me slightly, though I contributed to the
process with a
> mischievous message.
>
> In an earlier message (..It can't be too good to be quoting oneself....) I
wrote:
> (msg #5919)
>
> [Would you agree that the] 'dogme' teacher needs to develop a deep level
of
> awareness of all kinds of other student classroom needs - help to overcome
> shyness speaking in front of others, [ meant student shyness, not the
shyness of
> the teacher] encouragement to try out alternative ways of expressing
pressing
> thoughts if the first attempt breaks down....etc. etc.?
>
> I was contrasting these needs to mere language correctness.
>
> But with this explanation made I stick to my ... point.... Students may
well go to
> English language lessons for a variety of reasons, but a central one is
certainly to
> learn English, however sensitively taught.
>
> If you go to a lesson to learn the violin and end up with a deeper
awareness of
> yurself and your place in the world, that is marvellous and, perhaps,
long-term, a
> priority fact - but it's still a bit of a pity if you don't also learn to
play the violin if
> that is what you wanted..
>
> Dennis
>
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 5936
	From: Robert M. Haines
	Date: Do Dez 18, 2003 10:47 

	Subject: The efficacy of dogme


	Scott asks: "After all, if students are capable of learning through social interaciton alone, why don't they just go and do exactly that? Why go to classrooms at all?" 

Well, as I'm sure Scott and the rest of us know, some people do just that. They are not students, in the traditional sense, and we usually don't hear or read much about them in ELT journals (I don't anyway) because they don't directly figure in to the objectives of our profession... business?). But couldn't we learn a lot about language learning and acquisition from these people? I know there of some studies comparing acquisition between formal instruction and non-traditional or natural learning environments in Ellis' SLA books, but I'm afraid I can't name any others offhand.

Scott: "Of course, many learners - most learners - don't have the luxury of just hanging out with English speakers, so maybe it's not an issue." 

That's probably the case. And even when English speakers do hang out together, they might be using other languages they're more comfortable with to communicate socially.

Like a clever teacher, though perhaps by pure coincidence (if that exists), Scott has quoted Widdowson from a book I am currently reading and enjoying ;-) I can't argue with what Widdowson has written... yet.

I can argue --- in what I hope is a non-combative way) --- that testgin will always, by it's very nature, be avaluative, which will lead to inaccurate measurement of language competence. This raises the question of whether dogme must win the confidence of Widdowson (and my tutors at Aston) to be of value to students and other stakeholders.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5937
	From: Robert M. Haines
	Date: Do Dez 18, 2003 10:56 

	Subject: Sorry --- can''t resist


	"I can argue --- in what I hope is a non-combative way) --- that testgin will always, by it's very nature, be avaluative, which will lead to inaccurate measurement of language competence."

And too much "test gin" will lead to spelling that should not be e-valuated.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5938
	From: Rita Baker
	Date: Do Dez 18, 2003 10:58 

	Subject: Re: Measurable advances in English language skills


	I mean classes where students only recycle what they already know, 
including fossilized mistakes - where they are not challenged in any way, 
and just stay on a plateau as far as language awareness and use is 
concerned. Observation is based on their all round ability to understand 
and their effectiveness in contexts of their own choosing. I teach English 
mainly for business and professional purposes; it is my 'students' who 
judge, and feedback on whether their training has helped them improve their 
professional performance.

Rita


At 06:02 PM 12/18/03, you wrote:

>Rita writes: "I've seen the results of classes where a lot of lovely 
>communicative stuff happens, but where, at the end of the day, students do 
>not measurably advance their language skills."
>
>When you say 'see', I wonder what tools, senses, etc. you used to observe:
>
>1. "lovely communicative stuff" happened
>2. students had not "measurably" advanced their language skills
>
>I also wonder if only measurable advances are meaningful as advances; and, 
>whether by "language skills" you mean the traditional four (productive and 
>receptive).
>
>Rob
>
>
>
>
>[Non-text portions of this message have been removed]
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>Yahoo! Groups Links
>
>To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
>To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
>Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>
>
>---
>Incoming mail is certified Virus Free.
>Checked by AVG anti-virus system (http://www.grisoft.com).
>Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5939
	From: Rita Baker
	Date: Do Dez 18, 2003 11:01 

	Subject: Re: Teacher personality


	In a nutshell, Dennis!


>If you go to a lesson to learn the violin and end up with a deeper 
>awareness of
>yurself and your place in the world, that is marvellous and, perhaps, 
>long-term, a
>priority fact - but it's still a bit of a pity if you don't also learn to 
>play the violin if
>that is what you wanted..
>
>Dennis
>
>
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	Group: dogme
	Message: 5940
	From: Robert M. Haines
	Date: Do Dez 18, 2003 11:46 

	Subject: Re: Measurable advances in English language skills


	Rita,

I can't find where you responded to my initial questions. Here are two more:

1. How do you know these things happen in the classes you're referring to?

2. How do the students judge their "all around ability to understand and
their effectiveness in contexts of their own choosing"?

Rob
----- Original Message -----
From: Rita Baker <rita@l...>
To: <dogme@yahoogroups.com>
Sent: Thursday, December 18, 2003 2:58 PM
Subject: Re: [dogme] Measurable advances in English language skills


> I mean classes where students only recycle what they already know,
> including fossilized mistakes - where they are not challenged in any way,
> and just stay on a plateau as far as language awareness and use is
> concerned. Observation is based on their all round ability to understand
> and their effectiveness in contexts of their own choosing. I teach English
> mainly for business and professional purposes; it is my 'students' who
> judge, and feedback on whether their training has helped them improve
their
> professional performance.
>
> Rita
>
>
> At 06:02 PM 12/18/03, you wrote:
>
> >Rita writes: "I've seen the results of classes where a lot of lovely
> >communicative stuff happens, but where, at the end of the day, students
do
> >not measurably advance their language skills."
> >
> >When you say 'see', I wonder what tools, senses, etc. you used to
observe:
> >
> >1. "lovely communicative stuff" happened
> >2. students had not "measurably" advanced their language skills
> >
> >I also wonder if only measurable advances are meaningful as advances;
and,
> >whether by "language skills" you mean the traditional four (productive
and
> >receptive).
> >
> >Rob
> >
> >
> >
> >
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	Group: dogme
	Message: 5941
	From: Robert M. Haines
	Date: Fr Dez 19, 2003 2:10 

	Subject: Violin lessons in a nutshell


	Dennis writes: "If you go to a lesson to learn the violin and end up with a deeper awareness of yurself and your place in the world, that is marvellous and, perhaps, long-term, apriority fact - but it's still a bit of a pity if you don't also learn to play the violin ifthat is what you wanted.."

And Rita responds: "In a nutshell, Dennis!"

So let's examine the contents of this nutshell: It appears to assume that affective needs and linguistic needs rest at opposite ends of a cline. And even if it doesn't, it seems to mean that linguistic needs supersede affective needs. 

I would argue that linguistic needs are secondary to affective needs, because linguistic needs are couched within the whole person, within the framework of the learner's world. therefore, if we fail to address the affective needs as primary, focusing instead on the properties of language, we have missed the mark IMHO.

It's like arguing that we can serve the needs of industry and commerce while still protecting the environment. Actually, the environment comes first, since we have no resources without it. We need clean air to breathe, water to drink and uncontaminated soil to grow our food. pretending that business needs and environmental concerns can be blended to appease both interests is appeasing only the interests of business really.

Likewise, a supposed neutral approach to language teaching, whereby we pretend to strike a balance between linguistic and affective needs, is likely to be an approach that favors factors other than what goes on "inside and between the people in the room" (Stevick).

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5942
	From: Diarmuid Fogarty
	Date: Fr Dez 19, 2003 5:09 

	Subject: Re: I''m telling ya...


	Omar writes: if you are paying someone to teach you French you do not want to discover one day that you have been taught Creole by an Anarchist.

I'm curious to know how your teacher's political persuasion would be of relevance here. Would it be alright if it was a fascist teaching you creole? Or a capitalist? Or a person who was undecided but thought that the Greens had an interesting agenda? Does the same hold true that if you are learning English you would not want to discover one day that the person teaching you is an anarchist?

Oooh, I've come over all indignant ;)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5943
	From: Diarmuid Fogarty
	Date: Fr Dez 19, 2003 6:09 

	Subject: Re: Teacher personality


	Before we go too far down the path of affect V language, can I just point out that I am sure that nobody disagrees that our students are with us in order to learn English rather than to become rounded human beings! As such, I think it is safe to take it as a given that all of us, no matter how much weight we give to the affective side of learning, will have "improving the learners' levels" as our primary goal. As for Dennis' violin player, yes, they would have cause to ask for their money back if their teacher had harped on about weighty issues whilst never even allowing them to pick up a violin. But that's not really what we do in class, is it? Is there anybody who conducts their class exclusively in languages other than English? Is there anybody who doesn't refer back to what has been said and ask people to consider better/different ways of reformulating what has been said? We can encourage people to talk about issues that are important to them via English. We can help them express themselves effectively and efficiently in English. We can revisit what has been said and capture it in some sort of text that can be taken apart and analysed to a greater or lesser degree. Which brings me on to Scott's post...

...most of which I wouldn't disagree with. We do need to do more than just chat for a while and then leave. A large part of our work is building up and/or maintaining the motivation that Rob's "natural learners" have in bucketloads. And we also need to provide shortcuts so that learners can use their...ummm...intuitive heuristics (aka "their abilities to ask themselves probing questions and test out their answers") in order to learn more efficiently and effectively.

As for the comment about testing, this is the bit where i disagree. Firstly, I don't see that dogme has to prove itself to anybody other than the students. Secondly, I don't agree that testing students would provide any overt evidence that dogme is better or worse than any other approach to teaching (and I use the word "approach" in its loosest possible sense!). The most that tests can do is to indicate that learners have more or less knowledge at a given moment in time. They cannot explain why the learners have more or less knowledge nor can they guarantee that their results will be replicated within a day's time, a week's time or a month's time. For example, a student who has a Dogmetic teacher also studies at home by ploughing her way through Swan and Walters (Murphy may feel much maligned by always being wheeled out and it's Xmas, so...). She gets an A in FCE or a 6 in IELTS. Headteachers look on approvingly. Teachers feel proud. Dogmetic teacher feels vindicated. Student feels relieved. But...it's a big jump before we can say, "Of course she did well. Dogme is a fantastic way of teaching." Similarly, it's a long stretch to saying, "Of course I did well. My teacher allowed me to practise speaking, but my success is down to knowing the English grammar inside out." We could also say that any student who feels motivated enough to sit down at home and plough her way through an English grammar book is going to do well in her exams. In England, a number of people would probably bemoan the fact that exams are getting easier and soon any bloody foreigner is going to be able to say they've got a degree. Then we have to figure in any one of a number of other variables: luck; the right kind of questions; the weather; the person sat next to you etc.

So how do we find out if dogme is more suitable for our learners or not? Well, I've come up with a radical solution to this conundrum. I ask them. How do you feel about classes? Do you feel that you are improving? What do you think you can do now that you couldn't do before? Would you prefer to conduct the class in a different way? Do you feel that there is too much of anything in class or not enough of anything? If you could change one thing in the class, what would that be? This is based on the assumption that if learners feel that they are learning something, then they probably are. It's also based on the assumption that if learners are happy with the way their classes are progressing, then they are in a good position to learn something. Furthermore, if they feel that their opinions are valid and can change things, then this will give them some sense of control over their own learning. [Incidentally, last night I had the most frighteningly vivid dream in which one of my classes told me that the term had been the biggest waste of time and that they had been bored out of their pants in all of my lessons. Each and every one of them. It is the first time that I have had one of these anxiety dreams AFTER a course has finished as opposed to before. What could it all mean!?] 

I cannot scientifically demonstrate that my way of going about teaching is better than any other. But I can prove that my students are happy; they feel that they have learnt things; they feel involved in classes; they believe that I care about their progress and and they know that I want them to do better all of the time. Furthermore, I can prove that they want classes to continue and that they want to continue studying in my classes. I can prove that they believe that I work quite hard and that they think that they need to match my efforts. I can prove that they feel that they have been exposed to much more English and (a number of them feel that) they have produced more English than at any other time beforehand. I can prove that they have read more English than before and have participated in the learning process more than before. I can demonstrate that their views on learning have changed. I can also prove that some of them feel that they have talked about issues that they have never even considered beforehand and that they found this difficult to do, but are happy that they did so. I cannot prove that any of these things are down to myself, dogme or anything else. I can suspect that both dogme and myself played a role, but I can also suspect that if the make-up of the class had been even slightly different, we would never have reached this stage. 

Diarmuid



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5944
	From: djn@d...
	Date: Fr Dez 19, 2003 6:50 

	Subject: Re: Violin lessons in a nutshell


	I rather doubt that Rob and I disagree.

He writes:

"So let's examine the contents of this nutshell: It appears to assume that
affective needs and linguistic needs rest at opposite ends of a cline.../or/...it seems to 
mean that linguistic needs supersede affective needs. ...I would argue that linguistic 
needs are secondary to affective needs..."

I agree. If you don't answer the affective needs of the learner it's unlikely there will be 
any success dealing with the linguistic needs.

I was simply trying to argue that, as a language teacher, as opposed to being a 
councellor, say, you have to make linguistic needs a priority even when you achieve 
your linguistic aims working with focussed attention on the affective domain and see 
learner self-confidence as a key issue.



Dennis



	


	Group: dogme
	Message: 5945
	From: Tom Topham
	Date: Fr Dez 19, 2003 7:05 

	Subject: RE: Violin lessons in a nutshell


	Rob be saying:

>I would argue that linguistic needs are secondary to affective needs, 
>because linguistic needs are couched within the whole person, within the 
>framework of the learner's world. therefore, if we fail to address the 
>affective needs as primary, focusing instead on the properties of language, 
>we have missed the mark IMHO.
>
>It's like arguing that we can serve the needs of industry and commerce 
>while still protecting the environment. Actually, the environment comes 
>first, since we have no resources without it. We need clean air to breathe, 
>water to drink and uncontaminated soil to grow our food. pretending that 
>business needs and environmental concerns can be blended to appease both 
>interests is appeasing only the interests of business really.
>

I think the analogy is an apt one, Rob, but not for the reasons you provide 
it.

The idea of primacy of environment over commerce is just as hotly contested 
as the primacy of affective needs in the classroom over purely linguistic 
aims.

A student in an English class who wants to improve his English, and then 
feels put upon to "open up", "share feelings", is asked too often "well, 
what do YOU think?" in response to his questions for clarification, etc, can 
be just as fuddled as the investor who wants to build his factory and 
instead ends up commissioning an ongoing environmental assessment. Both 
might say "Hey, I didn't sign up for this! Whose priorities are we dealing 
with here?"

_________________________________________________________________
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	Group: dogme
	Message: 5946
	From: MCJ
	Date: Fr Dez 19, 2003 7:59 

	Subject: Re: I''m telling ya...


	Diarmuid Fogarty wrote:

>Omar writes: if you are paying someone to teach you French you do not want to discover one day that you have been taught Creole by an Anarchist.
>
>I'm curious to know how your teacher's political persuasion would be of relevance here. 
>
I should have used a small A Diarmuid, but I am so used to regarding 
Anarchism as a serious political movement that I still write it in upper 
case, even when I mean air-headed "no rulez" punks on extended holiday 
from suburbia.

>Does the same hold true that if you are learning English you would not want to discover one day that the person teaching you is an anarchist?
> 
>
I would not object to an Anarchist, which is probably better than most 
alternatives, but an anarchist embodies little more than amorphous anger 
and disorganized nihilism; this is the kind of person I would expect to 
teach eubonics to unsuspecting foreigners as some kind of joke, 
"protest", or simply Art.


Omar



	


	Group: dogme
	Message: 5947
	From: Adrian Tennant
	Date: Fr Dez 19, 2003 8:49 

	Subject: Re: Measurable advances in English language skills


	Rita writes:

> I mean classes where students only recycle what they already know,
including fossilized mistakes - where they are not challenged in any way,
and just stay on a plateau as far as language awareness and use is
concerned.

But Rita, this can happen in any class, not just a Dogme class. In fact, I'd
say it is less likely to happen in a Dogme class because you are less likely
to be teaching the materials you have preselected.
It is true that if all people do in a Dogme class is 'chew the cud' then
there probably will be a feeling that nothing much has been learnt. Hence
the usefulness of a retrospective syllabi (or a 'What we did today' list).

Dr Evil



	


	Group: dogme
	Message: 5948
	From: Jay Schwartz
	Date: Fr Dez 19, 2003 7:53 

	Subject: Re: Teacher personality


	Scott wrote: Unfortunately, that's where testing, in order to find overt
evidence, would in fact be quite helpful.

Question 1: Obviously, it begs the question: What type of testing is
relevant to Dogme and what exactly would we be testing? Taken in terms of
scientific method, I wonder if it's possible to qualify and quantify all the
variables that are subjective to individual teacher and student differences
in any given Dogme moment or situation. I also wonder, like Diarmuid, if the
confounding variables of say ...students at home studying Swan &Walters
(Happy Christmas Mr. Murphy), are truly confounding variables, if the net
measure of effectiveness (Dogme dogooding) is how much they have learned. In
fact, if I were a student I would welcome and might expect such a
confounding variable, regardless of whether I were paying for a class, or
just willingly investing my time. (to the tune of violin strings...)

I also wonder if appealing to the authority of testing, doesn't in some way
diminish or slight the reams of action research that a highly reflective and
conscientious teacher might undertake. Testing often risks an exercise in
labeling. If the test has reliability, and another teacher repeats the test
and gets the same result, can he then be labeled a Dogme teacher? If he
fails to achieve the same results, does that mean he is not a Dogme teacher?
Wouldn't this risk deprivation dwarfism? Is there such a thing as Approved
Dogme?

Additionally, one push for testing is often for the sake of commercialism.
If something can be tested, it can be put into a bottle and sold. Yet, how
do you bottle a mindset? And, are revolutions bottle-able? (ala but
notwithstanding Edward De Bono's Handbook for the Positive Revolution)

Question 2: Is it really testing that some seek for
validation/justification? Or... just the salt and pepper shakers of
statistics?

Lastly, and on that note, with regard to overt evidence, personally, I think
taking the behavior analysis model of focusing on the individual as opposed
to populations, much more appealing. But of course I would have to defer to
my students for their take on this.

- Wondering Jay

PS. On many levels, I agree with and understand Scott's notion of the
possible need for testing... but it's a double edged sword, isn't it?
Perhaps we should start by identifying what is NOT Dogme, in the realm of
what people think IS Dogme.



	


	Group: dogme
	Message: 5949
	From: Adrian Tennant
	Date: Fr Dez 19, 2003 9:36 

	Subject: Re: Teacher personality


	Diarmuid writes:

> So how do we find out if dogme is more suitable for our learners or not?
Well, I've come up with a radical solution to this conundrum. I ask them.
How do you feel about classes? etc ....

Come on, Diarmuid! How reliable is this? How do you know the students aren't
just telling you it's good because they think that's what you want to hear?
What do you do with those who say "I don't like it"? If I remember, you had
a woman a year or so ago who said she didn't like certain things and wanted
more X (I think it may have been overt grammar). Your answer was to transfer
her to a different class (and teacher). How do you know she wasn't the only
student saying how they all felt?

As Einstein once said: If the facts don't fit the theory, change the facts.


Dr Evil



	


	Group: dogme
	Message: 5950
	From: djn@d...
	Date: Fr Dez 19, 2003 10:59 

	Subject: Re: Teacher personality


	Jay writes:

"Perhaps we should start by identifying what is NOT Dogme, in the realm of
what people think IS Dogme."

I think the list could come up with a helpful informal list of dogme practice.

> write retrospective syllabi or lists of 'things done this lesson'
> 'board' emerged language

etc.

The phrase "best practice" nearly slipped out, but such assessment is undogmetic, 
surely. "Some of the things dogme practitioners do in their lessons" puts it more 
neutrally.


Dennis



	


	Group: dogme
	Message: 5951
	From: zosia grudzinska
	Date: Fr Dez 19, 2003 11:13 

	Subject: Merry Christmas


	Since I "joined the list" (sounds very Makarenko, if you don't recall the
Soviet Master of Pedagogy I will be delighted to tell you some horror
stories at midnight...) there is not a day when I come home without a thrill
of expectation: what new messages will I find in my
not-always-working-properly mailbox? What fascinating ideas, burning
issues, questions broadening my horizons?
You have become my friends and although I have hardly seen any of your faces
in the real, tangible world... why, this world of our list does not feel
like less tangible to my powers of perception. After all, ideas and
thougths have perhaps even more substance than a piece of bread - and they
can nourish no worse.
Wishing Merry Christmas to these of you who celebrate this occasion, and a
happy and restful winter holiday for these who will just enjoy the
opportunity of their schools' temporary closure - I send you a poem written
by one of my students, Iza Komoszyñska.

snowy rainbow
has just fallen
from the sky

it's laying
under a table
with a shaggy dog
the dog is keeping
it warm by touching
it with his heart
he is giving to it
all the food he is getting
from up above
he is covering it
so nobody will see
so nobody will realize
there's a missing piece

and all went well
this one sitting day
because travellers
resting before their next
voyage have had
bad sight since
they became adult
they couldn't see
anything apart
their own hands

so nobody saw
what the dog kept
near his heart
there was no need
there are more
important things than
one shining star

I wish you that you will always see what the dog has kept near his heart!

Zosia (and all her students)



	


	Group: dogme
	Message: 5952
	From: diarmuid_fogarty
	Date: Fr Dez 19, 2003 11:27 

	Subject: Re: Teacher personality


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:

> Come on, Diarmuid! How reliable is this? How do you know the 
students aren't
> just telling you it's good because they think that's what you want 
to hear?

Well, Doc, firstly I know them. Secondly, I trust them. Thirdly, I 
let them know that I trust them. Fourthly, I let them know when I am 
displeased with their efforts (or lack of). Fifthly, they do actually 
tell me about things that they are unhappy with and/or want to 
change. And sixthly, well, I'm not completely bereft of the ability 
to discern whether or not my students are being frank with me.

> What do you do with those who say "I don't like it"? If I remember, 
you had
> a woman a year or so ago who said she didn't like certain things 
and wanted
> more X (I think it may have been overt grammar). Your answer was to 
transfer
> her to a different class (and teacher). How do you know she wasn't 
the only
> student saying how they all felt?

I actually had a guy about two and a half months ago who said that he 
wanted a different style of teaching (which featured more grammar and 
NO talk and which he defined as "communicative" teaching). Not being 
prepared to abandon all communication in order to lecture on grammar, 
it wasn't as flippant as "my answer was to transfer" him. It seemed 
like the only option. Bearing in mind the fact that he said he 
thought I was a terrible teacher and that he blanks me when he sees 
me, I have reason to suspect that this was a personal dislike he felt 
for me, so I really don't think I made the wrong choice there. He is 
the only student I have pushed overboard, so I assume he is the 
person we're talking about.
> 
> As Einstein once said: If the facts don't fit the theory, change 
the facts.
> 
In light of the above, I can only say, "Quite."



	


	Group: dogme
	Message: 5953
	From: djn@d...
	Date: Fr Dez 19, 2003 11:30 

	Subject: Re: Teacher personality


	One things that came across clearly from Diarmuid's posting for me is a reminder of 
how important it is for us as teachers ( I am aware that I'm generalising) to feel that we 
are doing our best and that the students like us and our lessons. We're a vulnerable lot, 
aren't we? 

Dennis



	


	Group: dogme
	Message: 5954
	From: Rita Baker
	Date: Fr Dez 19, 2003 11:42 

	Subject: Re: The efficacy of dogme


	I think we must not lose sight of the issue of L1 interference. Some people 
may pick up a language just by being exposed to it for enough time, but 
there are many instances of learners having had just that opportunity and 
not made adequate progress. I'm thinking here of some teenagers who have 
been at an English boarding school for a couple of years and still do no 
have adequate mastery of the language to cope with what is expected of 
them. The problem boils down to the fact that they have been treated as 
pupils with learning difficulties rather than having their specific 
language learning needs addressed. In my experience, the key to learning 
anything is to have one's awareness raised as to what is entailed. These 
learners lack awareness of how English differs from their mother tongues, 
and have not been helped with the appropriate strategies to bridge the gap. 
When they are helped to understand how English works, and given practical 
coaching in how to acquire it, they make rapid leaps forward and their 
self esteem and levels of autonomy increase exponentially.

To me, 'dogme' requires a diagnostic approach where we respond to need and 
help learners manage the process of learning rather than pre-deciding the 
content and rigidly controlling the input.

Rita

At 10:47 PM 12/18/03, you wrote:

>Scott asks: "After all, if students are capable of learning through social 
>interaciton alone, why don't they just go and do exactly that? Why go to 
>classrooms at all?"

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5955
	From: Rita Baker
	Date: Fr Dez 19, 2003 12:47 

	Subject: Re: Measurable advances in English language skills


	At 11:46 PM 12/18/03, you wrote:

Rita,

I can't find where you responded to my initial questions. Here are two more:

1. How do you know these things happen in the classes you're referring to?
One thing we do here is to record the students when they arrive and play 
them the same recording when they leave. They make any necessary 
corrections themselves and are able to evaluate their own progress in 
relation to the aims they specified at the outset. Since our centre is 
fully residential they are also able to evaluate their ability to follow 
'normal' speech. For example, often when they arrive they can only 
understand individual speakers on a one-to-one basis. After a while, at 
table or in the pub for example, they are able to keep track of the 
contributions of more than one speaker, responding in more random (i.e. 
less consciously sequential) interaction. Not sure how you would 
objectively measure this - and anyway, there is a limit to how much you can 
help people to grow by measuring them. I suppose the simplest way to 
explain it is that since most of the training we do is task based, students 
measure their own ability in carrying out these tasks.e.g. whether they 
still have difficulty handling a variety of phone calls in English, to what 
extent they can chair a meeting in English, deliver a presentation or write 
a report etc.

Of course this involves more than just 'language'. For example, we had a 
Korean student here who was just about to be chucked off a management 
training course because, as it was perceived, his English wasn't up to it. 
In fact, the real issue was that he had a natural cultural resistance to 
interrupting his trainers to ask for clarification. We had to provide lots 
of practice for him to interrupt politely - understanding that it is not 
impolite in English to say that you do not understand something, and to ask 
for repetition or further explanation. With him it wasn't just a question 
of developing the appropriate linguistic strategies for this, but also 
overcoming the emotional barriers which he had transferred from Korean to 
English. I'm glad to report that he went back to his course and was given 
an award for being the most successful participant on it.

In the case of the boarding school children, I'm afraid it was their 
academic 'progress' as measured by their GCSE results that were taken as 
the 'proof'.

By the way, I do recognise the fact that we are able to work with very 
small numbers here - and that the challenges are greater in bigger classes. 
However, I'm sold on 'dogme'.

Rita

2. How do the students judge their "all around ability to understand and
their effectiveness in contexts of their own choosing"?

Rob
----- Original Message -----
From: Rita Baker <rita@l...>
To: <dogme@yahoogroups.com>
Sent: Thursday, December 18, 2003 2:58 PM
Subject: Re: [dogme] Measurable advances in English language skills


> I mean classes where students only recycle what they already know,
> including fossilized mistakes - where they are not challenged in any way,
> and just stay on a plateau as far as language awareness and use is
> concerned. Observation is based on their all round ability to understand
> and their effectiveness in contexts of their own choosing. I teach English
> mainly for business and professional purposes; it is my 'students' who
> judge, and feedback on whether their training has helped them improve
their
> professional performance.
>
> Rita
>
>
> At 06:02 PM 12/18/03, you wrote:
>
> >Rita writes: "I've seen the results of classes where a lot of lovely
> >communicative stuff happens, but where, at the end of the day, students
do
> >not measurably advance their language skills."
> >
> >When you say 'see', I wonder what tools, senses, etc. you used to
observe:
> >
> >1. "lovely communicative stuff" happened
> >2. students had not "measurably" advanced their language skills
> >
> >I also wonder if only measurable advances are meaningful as advances;
and,
> >whether by "language skills" you mean the traditional four (productive
and
> >receptive).
> >
> >Rob
> >
> >
> >
> >
> >[Non-text portions of this message have been removed]
> >
> >
> >To Post a message, send it to: dogme@eGroups.com
> >To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> >
> >Yahoo! Groups Links
> >
> >To visit your group on the web, go to:
> > http://groups.yahoo.com/group/dogme/
> >
> >To unsubscribe from this group, send an email to:
> > dogme-unsubscribe@yahoogroups.com
> >
> >Your use of Yahoo! Groups is subject to:
> > http://docs.yahoo.com/info/terms/
> >
> >
> >
> >
> >---
> >Incoming mail is certified Virus Free.
> >Checked by AVG anti-virus system (http://www.grisoft.com).
> >Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03
>
> Lydbury English Centre
> Lydbury North
> Shropshire
> SY7 8AU
> TEL: +44 (0) 1588 681000
> Fax:+44 (0) 1588 681018
>
> http://www.lydbury.co.uk
>
> ----------
>
>
> ---
> Outgoing mail is certified Virus Free.
> Checked by AVG anti-virus system (http://www.grisoft.com).
> Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03
>
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com


Yahoo! Groups Links

To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

Your use of Yahoo! Groups is subject to:
http://docs.yahoo.com/info/terms/




---
Incoming mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5956
	From: Rita Baker
	Date: Fr Dez 19, 2003 12:57 

	Subject: Re: Violin lessons in a nutshell


	Rob,

I don't think Dennis and I are trying to divorce the two. Certainly, I 
think effective linguistic development is unlikely to be realised without 
the appropriate 'affective' conditions being in place. One can't help 
noticing that some teachers seem to be more successful with students than 
others. I would put this down to the difference in overall teaching craft, 
taking into account all the factors which feed into successful pedagogy.

Rita

>I would argue that linguistic needs are secondary to affective needs, 
>because linguistic needs are couched within the whole person, within the 
>framework of the learner's world. therefore, if we fail to address the 
>affective needs as primary, focusing instead on the properties of 
>language, we have missed the mark IMHO.

Lydbury English Centre
Lydbury North
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Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5957
	From: Rita Baker
	Date: Fr Dez 19, 2003 1:14 

	Subject: Re: Teacher personality


	Diarmuid,

I think you have given the most eloquent evaluation of a 'dogme' approach 
so far. I would just add the following comment:

'My teacher allowed me to practise speaking, but my success is down to 
knowing the English grammar inside out."

There's 'knowing' English grammar and 'knowing about' English grammar. 
Working one's way through a grammar book will achieve the latter, and 
indeed, many a novice EFL teacher has done just that. However, a native 
speaker 'knows' grammar, even if s/he thinks s/he doesn't, because the 
demonstration lies in the spontaneous application of it. We all manage to 
master our native tongues without having to apply meta-language tags. I 
think it can be useful for a diligent student to study grammar, but 
ultimately, I believe it is our role to provide the experience of how the 
language works.

Rita

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018
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Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5958
	From: Rita Baker
	Date: Fr Dez 19, 2003 1:18 

	Subject: Re: Measurable advances in English language skills


	>No 'but' Doctor; that's exactly my point. I think this is MUCH less likely 
>to happen in a 'Dogme' class!

>But Rita, this can happen in any class, not just a Dogme class. In fact, I'd
>say it is less likely to happen in a Dogme class because you are less likely
>to be teaching the materials you have preselected.
>It is true that if all people do in a Dogme class is 'chew the cud' then
>there probably will be a feeling that nothing much has been learnt. Hence
>the usefulness of a retrospective syllabi (or a 'What we did today' list).
>
>Dr Evil
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Yahoo! Groups Links
>
>To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
>To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
>Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>
>
>---
>Incoming mail is certified Virus Free.
>Checked by AVG anti-virus system (http://www.grisoft.com).
>Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03
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Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5959
	From: Rita Baker
	Date: Fr Dez 19, 2003 1:25 

	Subject: Re: Teacher personality


	The trouble with testing is the same problem as one gets with asking 
questions; they tend to influence the answers. i.e. the answers are only as 
good as the questions. Think how inappropriately students (especially in a 
multi-lingual context) can be placed in classes following a placement test. 
However, I think it is relevant to ask how we demonstrate the effectiveness 
of dogme. Or - do we just do it and let the results speak for themselves?

Rita

At 07:53 AM 12/19/03, you wrote:

>Scott wrote: Unfortunately, that's where testing, in order to find overt
>evidence, would in fact be quite helpful.
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5960
	From: Robert M. Haines
	Date: Fr Dez 19, 2003 9:08 

	Subject: One View of Teaching


	In light of all that I've read here on the list, I'd like to share these five functions of teaching from (guess who) Stevick's Teaching Language: A Way and Ways (1980. Newbury House Publisher's, Inc.):

"The question now becomes, how can we reconcile the centrality of the teacher with the centrality of the learner? Do these two ideas not conflict? I think that we have in fact often assumed implicitly, if not explicitly, that such a conflict does exist. We have sometimes talked and written as though an increase in the learner's initiative necessarily requires some reduction in the degree of control that the teacher exercises and vice versa. We have therefore concluded that all we can do is try for an appropriate balance, or trade-off, between control by the teacher and initiative by the student. In recent years, however, I have come to believe that this is not so. I believe that there is a way to define 'control' and 'initiative', not widely inconsistent with everyday usage, which will allow the teacher to keep nearly 100 percent of the 'control' while at the same time the learner is exercising nearly 100 percent of the 'initiative.' This distinction has proved to be one of the more useful ideas I have run across." 

Now, before you anarchists start burning things (nasty people, you) let me explain what Stevick means by "control": 

"As I am using the term, 'control' consists of only two essential elements. The first is the structuring of classroom activity: What are we supposed to be doing? When is it time to stop what we are doing and start something else? .... The other essential element of 'control' consists in making it easy for the learner to know how what he has done or said compares with what a native would have done or said."

I'm taking a neutral stance on Stevick's ideas until you've had chance to read this if you're interested. Stevick uses the game of tennis to draw analogies, which I've left out here. I imagine he does this because he refers to Gallwey's book, "The Inner Game of Tennis" so often.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5961
	From: Robert M. Haines
	Date: Fr Dez 19, 2003 9:12 

	Subject: Five Functions of Teaching --- Not!


	Argh! Ignore the opening bit about the five functions of teaching (and the Twelve Days of Christmas) because I wrote something about "control" and "initiative instead. Thanks for that.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5962
	From: davehogg_bcn
	Date: Fr Dez 19, 2003 11:04 

	Subject: We are a vulnerable lot, us human beings (WAS Re: Teacher pers...)


	Absolutely, Dennis!

Absolutely, irrefutably, and -even- generally. Yes, yes, and yes.

We *are* a vulnerable lot, us human beings. We all need to know that 
what we're doing is somehow worthwhile-ish, and that someoneorother 
appreciates it. I touched on this (I'm gonna follow your lead and 
quote myself here!) in message 5630.

But rather than re-read that posting, go straight to the heart of the 
matter, and dig out the Economist's heart-rending obituary of Bob 
Hope, in particular that beautiful final paragraph. (I don't think 
you have to be a subscriber to read it, but in case you do, sign in 
as "dsrhogg@e..." and give "Tophat" as the password, which is 
case-sensitive).

I hope I haven't broken any laws just now by giving out that 
information, but I rather suspect I have. Ooops.

Best regards always,
D.



--- In dogme@yahoogroups.com, djn@d... wrote:
> One things that came across clearly from Diarmuid's posting for me 
is a reminder of 
> how important it is for us as teachers ( I am aware that I'm 
generalising) to feel that we 
> are doing our best and that the students like us and our lessons. 
We're a vulnerable lot, 
> aren't we? 
> 
> Dennis



	


	Group: dogme
	Message: 5963
	From: davehogg_bcn
	Date: Fr Dez 19, 2003 11:50 

	Subject: Re: Teacher personality; measurability of dogme (or of anything else)


	I got quite breathless reading Diarmuid's comments.

And I wholeheartedly agreed with all he has to say. Doc Evil's 
challenge seemed fair, as did Diarmuid's subsequent clarification.

And I think Diarmuid's argument about the "subjects" in a potential 
empirical study of the efficacy of dogme are more generalisable than 
he implies. (Though perhaps that is obvious to most of you).

The image of his(/our) enthused learners rushing home, all fired up 
after their learning-centred English lesson, heartily feasting on the 
morsels that Swan & Walter (or Murphy: happy saturnalia) lay before 
them, better able (perhaps(?)) to make sense of and assimilate those 
punchy one-line grammar mcnuggets is not too surreal to be credible. 
But, importantly, the same could be said for any "empirical" study 
whose intention might be to "prove" the worthwhileness of 
suggestopaedia, the silent way, audiolingual, or any other approach 
that any language teacher might choose to practice, including one 
brand or other of "principled eclecticism".

There are just too many variables which *cannot* be controlled. In 
any social-science study, the fact that one's subjects are complex, 
unique, individual, immeasurably intelligent human beings is a huge 
barrier to their studiablity. In the particular case of language 
learners, this is a huger problem than it would ordinarily be, simply 
because of the vast variety of possible influences on the 
subjects' "progress" (even if we were ingenious enough to pin 
down "progress" in some meaningful, quantifiable form). Just consider 
it...

- amount of time spent studying grammar books outside class
- time of day those grammar books are studied
- amount of coffee drunk before/during grammar-book study
- amount of time spent abroad (&/or) in an English-speaking 
environment before/during a dogme course
- time spent studying English prior to the current dogme course
- exposure to other methods/approaches prior to the current dogme 
course
- personal beliefs about language acquisition
- extent to which personal beliefs are/aren't influenced by exposure 
to other methods/approaches
- previous exposure to dogme
- personal like/dislike of the current teacher, as a person
- extent to which personal like/dislike of current teacher can be 
overcome/ignored/utilized in order to focus on "getting whatever I 
can out of this course"
- amount of time spent using English over the internet.
- and so on
- and so forth

I could spend all night adding uncontrollable confounding variables, 
but I've probably already overdone it. How can one pin all this down? 
What would a "control group"'s profile look like? Is Widdowson, and 
his like, such a paininthebutt about nonsensical things such as 
measurability? If they are, do *they* deserve to be taken seriously?

Our day-to-day business is not about selling jellybeans. Our day-to-
day business is about helping whole, complete human beings to 
assimilate meanings, and to be able to use those meanings creatively 
and communicatively in order to interact with other human beings.

Just how in the h*** does one measure that, for C*****'s sake? And 
why would anyone want to?

(Excuse the coarse language, please, I got a little carried away 
toward the end there; I meant to warn the offendables among you, but 
I just plain forgot!).

Best regards always,
D.


--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> Before we go too far down the path of affect V language, can I just 
point out that I am sure that nobody disagrees that our students are 
with us in order to learn English rather than to become rounded human 
beings! As such, I think it is safe to take it as a given that all of 
us, no matter how much weight we give to the affective side of 
learning, will have "improving the learners' levels" as our primary 
goal. As for Dennis' violin player, yes, they would have cause to ask 
for their money back if their teacher had harped on about weighty 
issues whilst never even allowing them to pick up a violin. But 
that's not really what we do in class, is it? Is there anybody who 
conducts their class exclusively in languages other than English? Is 
there anybody who doesn't refer back to what has been said and ask 
people to consider better/different ways of reformulating what has 
been said? We can encourage people to talk about issues that are 
important to them via English. We can help them express themselves 
effectively and efficiently in English. We can revisit what has been 
said and capture it in some sort of text that can be taken apart and 
analysed to a greater or lesser degree. Which brings me on to Scott's 
post...
> 
> ...most of which I wouldn't disagree with. We do need to do more 
than just chat for a while and then leave. A large part of our work 
is building up and/or maintaining the motivation that Rob's "natural 
learners" have in bucketloads. And we also need to provide shortcuts 
so that learners can use their...ummm...intuitive heuristics 
(aka "their abilities to ask themselves probing questions and test 
out their answers") in order to learn more efficiently and 
effectively.
> 
> As for the comment about testing, this is the bit where i disagree. 
Firstly, I don't see that dogme has to prove itself to anybody other 
than the students. Secondly, I don't agree that testing students 
would provide any overt evidence that dogme is better or worse than 
any other approach to teaching (and I use the word "approach" in its 
loosest possible sense!). The most that tests can do is to indicate 
that learners have more or less knowledge at a given moment in time. 
They cannot explain why the learners have more or less knowledge nor 
can they guarantee that their results will be replicated within a 
day's time, a week's time or a month's time. For example, a student 
who has a Dogmetic teacher also studies at home by ploughing her way 
through Swan and Walters (Murphy may feel much maligned by always 
being wheeled out and it's Xmas, so...). She gets an A in FCE or a 6 
in IELTS. Headteachers look on approvingly. Teachers feel proud. 
Dogmetic teacher feels vindicated. Student feels relieved. But...it's 
a big jump before we can say, "Of course she did well. Dogme is a 
fantastic way of teaching." Similarly, it's a long stretch to 
saying, "Of course I did well. My teacher allowed me to practise 
speaking, but my success is down to knowing the English grammar 
inside out." We could also say that any student who feels motivated 
enough to sit down at home and plough her way through an English 
grammar book is going to do well in her exams. In England, a number 
of people would probably bemoan the fact that exams are getting 
easier and soon any bloody foreigner is going to be able to say 
they've got a degree. Then we have to figure in any one of a number 
of other variables: luck; the right kind of questions; the weather; 
the person sat next to you etc.
> 
> So how do we find out if dogme is more suitable for our learners or 
not? Well, I've come up with a radical solution to this conundrum. I 
ask them. How do you feel about classes? Do you feel that you are 
improving? What do you think you can do now that you couldn't do 
before? Would you prefer to conduct the class in a different way? Do 
you feel that there is too much of anything in class or not enough of 
anything? If you could change one thing in the class, what would that 
be? This is based on the assumption that if learners feel that they 
are learning something, then they probably are. It's also based on 
the assumption that if learners are happy with the way their classes 
are progressing, then they are in a good position to learn something. 
Furthermore, if they feel that their opinions are valid and can 
change things, then this will give them some sense of control over 
their own learning. [Incidentally, last night I had the most 
frighteningly vivid dream in which one of my classes told me that the 
term had been the biggest waste of time and that they had been bored 
out of their pants in all of my lessons. Each and every one of them. 
It is the first time that I have had one of these anxiety dreams 
AFTER a course has finished as opposed to before. What could it all 
mean!?] 
> 
> I cannot scientifically demonstrate that my way of going about 
teaching is better than any other. But I can prove that my students 
are happy; they feel that they have learnt things; they feel involved 
in classes; they believe that I care about their progress and and 
they know that I want them to do better all of the time. 
Furthermore, I can prove that they want classes to continue and that 
they want to continue studying in my classes. I can prove that they 
believe that I work quite hard and that they think that they need to 
match my efforts. I can prove that they feel that they have been 
exposed to much more English and (a number of them feel that) they 
have produced more English than at any other time beforehand. I can 
prove that they have read more English than before and have 
participated in the learning process more than before. I can 
demonstrate that their views on learning have changed. I can also 
prove that some of them feel that they have talked about issues that 
they have never even considered beforehand and that they found this 
difficult to do, but are happy that they did so. I cannot prove that 
any of these things are down to myself, dogme or anything else. I can 
suspect that both dogme and myself played a role, but I can also 
suspect that if the make-up of the class had been even slightly 
different, we would never have reached this stage. 
> 
> Diarmuid
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5964
	From: davehogg_bcn
	Date: Fr Dez 19, 2003 11:56 

	Subject: Re: Merry Saturnalia (was: Merry Christmas)


	Very touching comments, Zosia.

I loved the poem. It made me want to weep in several parts (though I 
got a grip on myself in time). 

And I couldn't help hearing echos of William Carlos Williams in it: 
is your student a fan of his?

Best regards always,
D.

--- In dogme@yahoogroups.com, "zosia grudzinska" <zosia_g@w...> wrote:
> Since I "joined the list" (sounds very Makarenko, if you don't 
recall the
> Soviet Master of Pedagogy I will be delighted to tell you some 
horror
> stories at midnight...) there is not a day when I come home without 
a thrill
> of expectation: what new messages will I find in my
> not-always-working-properly mailbox? What fascinating ideas, 
burning
> issues, questions broadening my horizons?
> You have become my friends and although I have hardly seen any of 
your faces
> in the real, tangible world... why, this world of our list does not 
feel
> like less tangible to my powers of perception. After all, ideas and
> thougths have perhaps even more substance than a piece of bread - 
and they
> can nourish no worse.
> Wishing Merry Christmas to these of you who celebrate this 
occasion, and a
> happy and restful winter holiday for these who will just enjoy the
> opportunity of their schools' temporary closure - I send you a poem 
written
> by one of my students, Iza Komoszyñska.
> 
> snowy rainbow
> has just fallen
> from the sky
> 
> it's laying
> under a table
> with a shaggy dog
> the dog is keeping
> it warm by touching
> it with his heart
> he is giving to it
> all the food he is getting
> from up above
> he is covering it
> so nobody will see
> so nobody will realize
> there's a missing piece
> 
> and all went well
> this one sitting day
> because travellers
> resting before their next
> voyage have had
> bad sight since
> they became adult
> they couldn't see
> anything apart
> their own hands
> 
> so nobody saw
> what the dog kept
> near his heart
> there was no need
> there are more
> important things than
> one shining star
> 
> I wish you that you will always see what the dog has kept near his 
heart!
> 
> Zosia (and all her students)



	


	Group: dogme
	Message: 5965
	From: davehogg_bcn
	Date: Sa Dez 20, 2003 12:02 

	Subject: We are a vulnerable lot, us human beings (WAS Re: Teacher pers...)


	[The bit that got snuffed out after "dsrhogg@e..." should 
read "resmas.com".]

D.

--- In dogme@yahoogroups.com, "davehogg_bcn" <dhogg_bcn@h...> wrote:
> Absolutely, Dennis!
> 
> Absolutely, irrefutably, and -even- generally. Yes, yes, and yes.
> 
> We *are* a vulnerable lot, us human beings. We all need to know 
that 
> what we're doing is somehow worthwhile-ish, and that someoneorother 
> appreciates it. I touched on this (I'm gonna follow your lead and 
> quote myself here!) in message 5630.
> 
> But rather than re-read that posting, go straight to the heart of 
the 
> matter, and dig out the Economist's heart-rending obituary of Bob 
> Hope, in particular that beautiful final paragraph. (I don't think 
> you have to be a subscriber to read it, but in case you do, sign in 
> as "dsrhogg@e..." and give "Tophat" as the password, which is 
> case-sensitive).
> 
> I hope I haven't broken any laws just now by giving out that 
> information, but I rather suspect I have. Ooops.
> 
> Best regards always,
> D.
> 
> 
> 
> --- In dogme@yahoogroups.com, djn@d... wrote:
> > One things that came across clearly from Diarmuid's posting for 
me 
> is a reminder of 
> > how important it is for us as teachers ( I am aware that I'm 
> generalising) to feel that we 
> > are doing our best and that the students like us and our lessons. 
> We're a vulnerable lot, 
> > aren't we? 
> > 
> > Dennis



	


	Group: dogme
	Message: 5966
	From: Robert M. Haines
	Date: Sa Dez 20, 2003 12:04 

	Subject: Proving the efficacy of dogme


	Maybe we could start by examining one way of looking at teaching which describes mental processes learners might use during a class (and in other places of course):

Subconscious: I burn my finger on the stove and cry, "*@#!" It's what comes naturally.

Conscious: My German teacher tells me I should capitalize nouns in German. I look at a letter I've just written, going back through and capitalizing the nouns. I'm focusing on systems.

Meta-conscious: I decide to come up with ways to help me remember to caplitalize nouns in German, i.e. strategies.

Some of you have surely seen these before. Now, I'd like to claim that all three are operating simultaneously no matter what's happening. So the idea that we can select one as the focus for a class isn't valid. And that speaks well for dogme, does it not, since dogmetic lessons would engage the learner on all three 'levels'? 

Or is it a question of which process is more pronounced at a given point in the class?

This ties in with Krashen's ideas on Acquisition (subconscious) versus Learning (conscious). wouldn't his view also be pivotal to the scientific validation of dogme (if there is and needs to be one).

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5967
	From: davehogg_bcn
	Date: Sa Dez 20, 2003 7:56 

	Subject: Re: Proving the efficacy of dogme


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:

...wouldn't his view also be pivotal to the scientific validation of dogme (if there is and needs to be one).


Hi Rob.

It's not a question of whether there needs to be one: there *cannot* be one (see my earlier posting). I posed a clumsy retorical question in that earlier post, something like "What would the profile of a control group look like?". Of course, that's not an issue because convention dictates that the control group's profile would have to mirror that of the group of subjects in the dogme group.

What is crucial, though, is *what* type of method/approach would the control group be exposed to? What would one compare dogme with, in one's attempt to "scientifically" validate it? And would the same teacher be teaching each of the two groups? (Again, convention would require that the teacher be the same). And, since that teacher would be "in on the game", wouldn't that compromise her/his ability to teach each class in a scientifically neutral way?

I think, in all fairness, language teaching is beyond science's reach, and always has been. There are only two questions worth asking about any method or approach. They are: 

Do the students claim to feel they are making worthwhile progress on the course?

Does the teacher claim to feel the students are making worthwhile progress on the course?

Perhaps a critical outsider might fairly ask herself a further question: am I convinced by these claims, and by what I have seen?

Anything beyond that is an exercise in kidology.

Best regards always,
D.



	


	Group: dogme
	Message: 5968
	From: scott_thornbury
	Date: Sa Dez 20, 2003 9:00 

	Subject: Henry on testgin


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote: 
> I can argue --- in what I hope is a non-combative way) --- that 
testgin will always, by it's very nature, be avaluative, which will 
lead to inaccurate measurement of language competence. This raises 
the question of whether dogme must win the confidence of Widdowson 
(and my tutors at Aston) to be of value to students and other 
stakeholders.
> 
> 

For what it's worth, HW also says (in the reference previously cited) 
that "communicative competence will always be elusive and cannot be 
measured ... I would suggest that communicative tests are impossible 
in principle, which is why it is not surprising that they have proved 
so difficult to design, that you just cannot test the ability to 
communicate, and so it is pointless to try. And..." (he adds, 
delivering his knock-out blow) "you cannot teach it either, if it 
comes to that. All you can teach, and test, is some aspect of it." 
(p. 171)

For discussion:

1. What aspect, or aspects, of communicative competence CAN you teach?
2. Why is a dogme approach specially fitted to teaching these aspects?
3. Would you not want also to test those aspects? If so, how? if not, 
why not?

As for winning Widdowson's confidence, that's not an issue, but we 
should at least be able to address his arguments. 

S.



	


	Group: dogme
	Message: 5969
	From: djn@d...
	Date: Sa Dez 20, 2003 9:23 

	Subject: Keeping up-to-date


	I just irritated my state school teacher, teacher-trainer wife as we drove back from our 
early morning swim with the question: "Can I ask you just one pedadgogical question 
before breakfast?"

The question was: "Wouldn't you agree that of the teachers you know just about none 
of them ever read a book or an article on teaching?"

The cross answer was: " One or two might, occasionally, but very rarely. How can they? 
While people like you are busy reading and playing with your computer they are 
teaching and correcting."

Used to this criticism I slipped in a supplementary question: "And they don't attend 
conferences or workshops either, do they?"

"How can they? If they are absent from their classes colleagues have to do their work 
for them."

Isn't it probably a fact that people on the dogme list and similar lists, are a tiny, tiny 
minority of our profession who have (or make) the time not only to teach and correct but 
write messages, read (or even write) the odd book or article and attend (or even run) 
the occasional conference or workshop?

Hands up, for examples, those on the list who are state school teachers.

If my assumptions about those active on lists etc. are correct it is not at all surprising 
that, from time to time, people write about the incredible slowness of change in what 
some people see as outdated attitudes and approaches to TEFL.

What's the point of this message? First - I'd like to check if I'm just talking rubbish, 
second - as an end-of-year exercise I think it is helpful to relatavise and postion the 
discussions that take place on this, my favourite list.


Seasons' greetings to you all,


Dennis



	


	Group: dogme
	Message: 5970
	From: Adrian Tennant
	Date: Sa Dez 20, 2003 9:56 

	Subject: Re: Keeping up-to-date


	Hi Dennis. Your wife said:

> "How can they? If they are absent from their classes colleagues have to do
their work for them."

Well, I'd be surprised if things were different in Germany (and other
countries) from Britain.
My daughter has had an average of 4 classes covered every week this term.
The reasons, around a third due to illness the other two thirds due to staff
being away on training courses!

I also know from my work in countries such as Serbia, Slovenia and other
countries in Central & Eastern Europe, that many countries have 'points'
systems reqiring their teachers to go on courses in order to gain points
that lead to promotion etc.

Dr Evil



	


	Group: dogme
	Message: 5971
	From: davehogg_bcn
	Date: Sa Dez 20, 2003 10:56 

	Subject: Re: Keeping up-to-date


	--- In dogme@yahoogroups.com, djn@d... wrote:
> While people like you are busy reading and playing with your computer they are teaching and correcting."

I've got some advice for those colleagues of your wife's, Dennis: stop teaching; stop correcting. Instead, support the learners in their efforts to teach each other; and have them correct their own / each other's work, too. That oughtta free up plenty of time for the teacher (nay, facilitator) to actually improve her/his theory and practice of effective facilitating.

> Used to this criticism I slipped in a supplementary question: "And they don't attend 
> conferences or workshops either, do they?"
> 
> "How can they? If they are absent from their classes colleagues have to do their work for them."

I was absent from work on Wednesday night. I felt nauseous from midafternoon onwards (the attack started during RobertoDavid's Christmas school play: his acting was fine, so it must've been something I ate, I guess). Anyhow, by 8.30 I felt like s***, and my upper-int learners told me I looked a lot like s***, too. They insisted I go home and leave them to work out what to learn and how to learn it. 

They *knew* that my presence in class, in and of itself, is *not* crucial to their learning. I found that very comforting, and cleared off home, vomiting as I got *off* the train (luckily).

So there's another tip: give learners independence so that they can know that they "teacher"'s presence is helpful, rather than essential.

Best regards always,
D.



	


	Group: dogme
	Message: 5972
	From: djn@d...
	Date: Sa Dez 20, 2003 11:23 

	Subject: Re: Re: Keeping up-to-date


	Dave,

You write:

"'I've got some advice for those colleagues of your wife's, Dennis: stop
teaching; stop correcting. Instead, support the learners in their efforts
to teach each other; and have them correct their own / each other's work,
too. That oughtta free up plenty of time for the teacher (nay,
facilitator) to actually improve her/his theory and practice of effective
facilitating."

I'm afraid your advice can' be followed. The Ministry, age-old practice in German 
schools, parents' expectations, rules and regulations require teachers to set the tests 
and mark them according to a scheme worked out by a committee of teachers and 
approved of by the Headmaster. They have to use a textbook chosen in the same sort 
of way, and keep in step, week by week, with colleagues teaching parallel classes.

I fear a high percentage of teachers around the world are restrained by rules and 
regulations of a similar kind.

I'm not saying that no dogme-like teaching can be done in such schools, but the cards 
are stacked against pupils and teachers.


Dennis



	


	Group: dogme
	Message: 5973
	From: djn@d...
	Date: Sa Dez 20, 2003 11:43 

	Subject: Re: Keeping up-to-date


	Dr. E writes:

"I also know from my work in countries such as Serbia, Slovenia and other
countries in Central & Eastern Europe, that many countries have 'points'
systems reqiring their teachers to go on courses in order to gain points
that lead to promotion etc."

I'm not surprised to hear this. I suspect the situation is particularly bad in (former) West 
Germany. Until a few years ago week-long, paid residential courses were available, but 
fewer and fewer teachers attended. Now many of the teacher hostels the authorities 
owned have been sold off.

I've picked up the impression from lists and conferences that it is teachers from the 
countries you mention, from Central and Eastern Europe - and perhaps one could add 
South America - who are particularly keen to attend to their own development.

Lest this come across as a criticism let me add I feel many German teachers have been 
alienated and demotivated by endless, unwarranted criticism and lack of support from 
politicians.

And the relevance of remarks like these to dogme? I'm still wondering just who, where 
can do it the dogme way if they want to.

Dennis



	


	Group: dogme
	Message: 5974
	From: Adrian Tennant
	Date: Sa Dez 20, 2003 12:04 

	Subject: Re: Keeping up-to-date


	Dennis writes:

> I've picked up the impression from lists and conferences that it is
teachers from the countries you mention, from Central and Eastern Europe -
and perhaps one could add South America - who are particularly keen to
attend to their own development.

It's certainly true that may of the teachers I've met in Central & Eastern
Europe do pay for courses etc out of their own pocket. A few years ago I
worked out that may of the teachers I'd met spent around 20% of their income
on development.
You'd never get that in Britain.

However, a proviso. These are the teachers I've met. What about the ones I
haven't met?
I often have the feeling that those I see are in less need of the 'training'
than those I don't!

Dr Evil



	


	Group: dogme
	Message: 5975
	From: midill@a...
	Date: Sa Dez 20, 2003 10:26 

	Subject: Re: Keeping up-to-date


	In Connecticut, USA we are required to earn a certain number of CEUs each 
five year period. So we have to go to conferences or training sessions.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5976
	From: Rita Baker
	Date: Sa Dez 20, 2003 4:44 

	Subject: Re: Henry on testgin


	At 09:00 AM 12/20

1. What aspect, or aspects, of communicative competence CAN you teach?
and NEED to teach? I feel it depends on whom we are teaching English to, 
and what for. Non-native / non-native communicative need is different from 
non native / native communication. For instance, in the second scenario I 
would find it more important to teach the communicative function of 
different kinds of sentence stress than in the second.

2. Why is a dogme approach specially fitted to teaching these aspects?
The dogme approach is able to respond authentically to the communicative 
need in the moment and context in which it arises.
3. Would you not want also to test those aspects? If so, how? if not,
why not?
Mmmm ... needs a little more thinking about!

Rita

.

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.545 / Virus Database: 339 - Release Date: 11/27/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5977
	From: Adrian Tennant
	Date: Sa Dez 20, 2003 8:25 

	Subject: Stress


	Over recent weeks I've noticed people on the Dogme site becoming quite
stressed.
This is no surprise given the time of year and the demands of the job.

Take a few minutes out to take the stress test below.

http://webpages.charter.net/hkirtley/stress/

Dr Evil



	


	Group: dogme
	Message: 5978
	From: Robert M. Haines
	Date: So Dez 21, 2003 6:56 

	Subject: Discussion


	Scott asks for discussion on:

1. What aspect, or aspects, of communicative competence CAN you teach?

Awareness, Autonomy and Authenticity? Can you tell I'm reading van Lier now?

2. Why is a dogme approach specially fitted to teaching these aspects?

I think Rita hit it on the head with her comment on immediacy. Also, a process-oriented curriculum favors human learning more than the product-oriented curriculum, which favors automata.

3. Would you not want also to test those aspects? If so, how? if not, why not? I would not because testing isn't really process-oriented.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5979
	From: Robert M. Haines
	Date: So Dez 21, 2003 7:07 

	Subject: Teaching with your head down


	Dennis has rightfully pointed out that teachers are often stuck in a rut. I've also had the impression from German teachers I know that there is a level of teacher-centeredness in Germany that can be intimidating for students and parents. Granted, I know only a few teachers there.

This happens in professions other than teaching though: it's keeping the middle-class noses to the grindstone so they don't ask too many questions. Everybody marches clockwise and chants together; otherwise, they're a 'bad machine' (Papillion with Steve McQueen and Dustin Hoffman?). 

Somewhere along the line (probably near the Industrial Revolution) time became money, banks became very, very powerful and a lot of us gave up learning for knowledge. All the more reson to carry on the "long conversation."

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5980
	From: djn@d...
	Date: So Dez 21, 2003 10:28 

	Subject: Re: Teaching with your head down


	I heard an interview early this morning on BBC World Service with Noam Chomky 
(recently celebrated his 75th. birthday) Talking of political action - but his remarks are 
surely applicable to the educational field - he said (my recall) that to effect change you 
must:

give priority to education
work cooperatively
have activists
accept that change occurs very very slowly


Dennis



	


	Group: dogme
	Message: 5981
	From: davehogg_bcn
	Date: So Dez 21, 2003 1:24 

	Subject: Poetry from "a Gu drain"


	Hi everybody.

The other day Zosia kindly treated us to a lovely poem that a student 
of hers had written.

And -don't ask me why- coincidentally a day or so earlier I found 
myself lurking around the a Gu drain list to find out what 
fascinating discussions they were having about dogmeandwhateverelse.

So anyhow, I happened upon a contribution from "ByronHTruscott - 
06:03pm Nov 27, 2003 BST (#268 of 348)". I thought it was worthy of 
some reflection. So here it is...

Dogme Doggerel 
My lessons have always been ordinary, 
My students at best apathetic. 
But, inspired by a talk by Scott Thornbury 
I vowed to embrace the "dogmetic". 
Eschewing the coursebook and syllabus, 
Sans worksheets, sans handouts, sans plan, 
Convinced that materials are frivolous, 
I flushed the whole lot down the can. 
I promised to stick to each Vow 
Of the Dogme Chastity Pledge, 
And chastity doesn't allow 
Murphy, or "Cutting Edge". 
I entered the classroom and started, 

Recalling some childhood abuse. 
They looked at me like I had farted: 
This wasn't in "Language in Use". 
I showed them a scar on my gluteus. 
I told them how once I was drugged, 
But the looks that they gave me were mutinous, 
Unaccustomed to "teaching unplugged". 
"Describe to me, students", I pleaded, 
"A secret you've never revealed". 
My dogmetist ploy went unheeded, 
As out of the classroom they reeled. 
Reception was all of a clamour, 
As the D of S dealt with my class: 
"They want textbooks and listenings and grammar!" 
And she booted me out on my arse. 
But I'm still a believer in dogme 
And I've landed a job where it fits. 
For a fiver you're welcome to snog me; 
For a tenner I'll show you my tits.

Unquote.
("sans" is French for "without", I think. And "snog" means "kiss with 
tongues". Or something).

Although the poem itself is well-crafted, and a lot of thought seems 
to have gone into it, it does expose some misunderstandings which 
(many?) outsiders might have about dogme, don't y'all reckon? 

What can be done to avoid such excessive, wildly-wide-of-the-mark 
overgeneralisations of "what dogme is"? Sure, one cannot force 
ignorant people to be other than what they are, but I reckon that way 
beyond the "a Gu drain" list there must be many others who first hear 
about dogme in terms similar to the above caricature, and who 
therefore are discouraged from actually looking beyond the 
superstitious folklore and finding out for themselves just how 
simple, and how effective, and how liberating dogme can be.

Or am I reading too much into what is, after all, basically just a 
pile of s***?

Best regards always,
D.



	


	Group: dogme
	Message: 5982
	From: davehogg_bcn
	Date: So Dez 21, 2003 1:34 

	Subject: Re: Keeping up-to-date; changing the facts.


	--- In dogme@yahoogroups.com, djn@d... wrote:
> I'm afraid your advice can' be followed. The Ministry, age-old 
>practice in German schools, parents' expectations, rules and 
>regulations require teachers to set the tests and mark them 
>according to a scheme worked out by a committee of teachers and 
>approved of by the Headmaster. They have to use a textbook chosen in 
>the same sort of way, and keep in step, week by week, with 
>colleagues teaching parallel classes.
> 
> I fear a high percentage of teachers around the world are 
>restrained by rules and regulations of a similar kind.
> 
> I'm not saying that no dogme-like teaching can be done in such 
>schools, but the cards are stacked against pupils and teachers.

Points taken, Dennis. But I was being a bit mischievous, of course; I 
had anticipated that you would come back at me with something along 
those lines. You yourself probably anticipated, too, that my reply to 
your reply would be something like what I'm about to say...

Was it Dr. Evil (I think it was but am waytoolazy to check) who 
recently quoted Einstein, and helpfully pointed out that when the 
facts don't fit the theory, we have to change the facts.

So, there it is, Dennis: the facts need to be changed in Germany and 
elsewhere. Your summary of Chomsky's perspective on (social and 
educational) revolutions is relevant here, abeit a bit frustrating. 
Nonetheless, slow progress is better than no progress.

Best regards always,
D.



	


	Group: dogme
	Message: 5983
	From: davehogg_bcn
	Date: So Dez 21, 2003 1:43 

	Subject: Antagonyms, contronyms, heteronyms, confusonyms, opposonyms


	Hi everybody.

A few postings ago, I alluded to the fascinating phenomenon of 
antagonyms. I've started looking into this with one of 
my "proficiency level" groups, who have expressed a strong interest 
in such things. There are lots of conversational games (e.g. Whose 
line is it anyway; Call my bluff) that can be done based on this, if 
your learners are into it (which many won't be, of course).

If you're interested, the following is one useful website which I 
have consulted... 

http://www-personal.umich.edu/~cellis/antagonym.html

Best regards always,
D.



	


	Group: dogme
	Message: 5984
	From: davehogg_bcn
	Date: So Dez 21, 2003 8:54 

	Subject: Re: Poetry from "a Gu drain"


	Ooops!

I should probably clarify a couple of the apparent inconsistencies in 
my previous posting.

--- In dogme@yahoogroups.com, "davehogg_bcn" <dhogg_bcn@h...> wrote:
> the poem itself is well-crafted, and a lot of thought seems 
> to have gone into it,... 

It's probably obvious to most of you that I'm talking about the form 
here, rather than the meaning.

> excessive, wildly-wide-of-the-mark overgeneralisations... 
> basically just a pile of s***?

Similarly, when I said this I was getting at the meaning.

(I know most of this was probably clear to all you wonderfully sharp 
dogme folks when you first read my earlier posting, but there might 
be a thicko lurker or two among us who's a tad dense and needs things 
spelt out a bit).

Best regards always,
D.



	


	Group: dogme
	Message: 5985
	From: zosia grudzinska
	Date: So Dez 21, 2003 12:54 

	Subject: Re: Keeping up-to-date


	> teachers from the countries you mention, from Central and Eastern
> Europe - and perhaps one could add
> South America - who are particularly keen to attend to their own
> development.
>

Well... I cannot comment on the situation in any other country but my own.
And the comment will not be very exuberant - in spite of the existence of
the system with an incorporated incentive to attend development
courses/workshops to facilitate promotion. As a matter of fact there is the
so-called "promotion path" where you just cannot get more money, to hell
with the title "dyplomowany" meaning "possessing a diploma" - obscure in
itself because they just give you a scrap of paper not any diploma which
would be recognised on its own merits... the only tangible conseuence is
more money but I agree it's a very substantial incentive.
And I would have no quarrel with that...
But...
primo: the promotion-path processing is rather shoddy - the "examination
board" does not study rthe relevance of these courses and their merit; the
stress is on how thick the sheaf of certificates is. Last year two my
colleagues, very average and undistinguished teachers, set to win the
promotion. On the day of the trip to the Board venue each of them brought
two BOXES, yes, boxes full of papers. I wonder how many of them had any
real value... observing their everyday practice I should say next to none.
secundo: the reason why the courses themselves are often of exceptionally
low or zero value is two-fold: partly nobody checks/proofs the quality,
there is no relevant mechanism for that! partly it is because they are
mostly organised by authority-related personages or obscure "bodies" which
got on the wagon early on when the reform was initiated, rightly seeing an
opportunity to win a buck there. In our country the power and the division
of loot is still very much buddy-oriented.
sorry for the bitter evaluation but it is only fair to throw more light on
the dangers of thus motivating teachers to raise the quality of their
professional service. I could observe no real development, just a lot of
false movements. There once was a poet, Illakowiczowa who got a job in some
Ministry (it's a pre-war anecdote which prooves that the mechanism is not
inimical to commies or post-commies regimes... it has been analysed by C.
Northcote Parkinson, no less) and how she used to create the impression of
being busy waking the corridors with a sheaf of papers underarm and a frown
on her face. As she herself admits, it was her only input in the activities
of the institution which paid her salary.
Good for her - we have some wonderful poems. But it is rather an exception
to the rule which states that a carrot-and-stick mechanism does not provide
incentive for true development. That, by the way, is why I am strongly
opposed to marks in the education
Zosia



	


	Group: dogme
	Message: 5986
	From: djn@d...
	Date: Mo Dez 22, 2003 6:54 

	Subject: Re: Keeping up-to-date


	Zosia,

...An interesting glimpse into one picture of reality with regard to qualifications and 
motivation for keeping up to date.

It drives home for me the point that the dogme list is essentially a resource for teacher 
development for those teachers who care to carry on the process of professional self-
development whatever circumstances they teach in.

Dennis



	


	Group: dogme
	Message: 5987
	From: zosia grudzinska
	Date: Mo Dez 22, 2003 7:36 

	Subject: Re: Keeping up-to-date


	djn@d... wrote:
> It drives home for me the point that the dogme list is essentially a
> resource for teacher development for those teachers who care to carry
> on the process of professional self- development whatever
> circumstances they teach in.

And I can personally vouch for that. Since joining, my reading list has
embraced... hush, lest you betray your erstwhile ignorance!
Zosia



	


	Group: dogme
	Message: 5988
	From: zosia grudzinska
	Date: Mo Dez 22, 2003 7:46 

	Subject: Re: Poetry from "a Gu drain"


	davehogg_bcn wrote:
it does expose some misunderstandings which
> (many?) outsiders might have about dogme, don't y'all reckon?

I used to think that it was obvious - and truly, the "poem's" fints seem to
reveal and expose to light the gist of the "misunderstanding" (equating "the
call to teach without artificial resources" with the purposeless verging on
molestative stress on discussing private issues). Perhaps it's worth our
while to try to explain ourselves again and again - something like a public
service, or the efforts of the early saints preaching to pagans... on the
other hand there's no hope if your antagonist just insist on taking the
mickey out of the whole issue. Which is the case here, I should say.

>
> What can be done to avoid such excessive, wildly-wide-of-the-mark
> overgeneralisations of "what dogme is"?

I hope that some of the people who will get a glimpse of the "discussion" on
the Guardian forum would feel tempted to visit our list and, if they are
sharp-thinking and honest individuals, they might understand a little more
than what they would glean from the scathing postings on the former. Thus
our cause is vindicated!
Zosia



	


	Group: dogme
	Message: 5989
	From: djn@d...
	Date: Di Dez 23, 2003 6:03 

	Subject: Historical anarchy


	'Anarchy' and 'anarchists' have been mentioned often on dogme.

I thought, therefore, the list might enjoy this translated statement from Pierre Proudhon, 
generally accepted as the founder of the historical movement: an-archy.

-----

" To be governed is to be watched, inspected, spied on, regulated, indoctrinated, 
preached at, controlled, ruled, censored, by persons who have neither vision nor virtue. 
It is every action and transaction to be registered, stamped, taxed, patented, licensed, 
assessed, measured, reprimanded, corrected, frustrated. Under pretext of the public 
good it is to be exploited, monopolized, embezzled, robbed and then, at the least 
protest or word of complaint, to be fined, harassed, vilified, beaten up, bludgeoned, 
disarmed, judged, condemned, imprisoned, shot, garroted, deported, sold, betrayed, 
swindled, deceived, outraged, dishonoured..."

From (minus accents...)

Idee generale de la revolution au vingtieme siecle, Epilogue

Quoted in:

Barbara Tuchman, The Proud Tower - A portrait of the world before the war 1890-1914 
pb Macmillan Press 1980 ISBN 0 333 30646 5
-----

Dennis



	


	Group: dogme
	Message: 5990
	From: Rudi Jen
	Date: Fr Dez 26, 2003 4:22 

	Subject: Merry Christmas


	Dear Christendom,

I must not be the first, but heartiest to Pray that
Christmas will be Full of Grace and Joy in the Life
All of You and The Family.

Best Wishing, 

Rudi Jen

________________________________________________________________________
Yahoo! Messenger - Communicate instantly..."Ping" 
your friends today! Download Messenger Now 
http://uk.messenger.yahoo.com/download/index.html


	


	Group: dogme
	Message: 5991
	From: davehogg_bcn
	Date: Fr Dez 26, 2003 9:48 

	Subject: Re: Merry Saturnalia, again! (Was Merry Christmas, again!)


	Oh God!

Over to you, Tom.

Best regards always,
D.

--- In dogme@yahoogroups.com, Rudi Jen <jenrudi2000@y...> wrote:
> Dear Christendom,
> 
> I must not be the first, but heartiest to Pray that
> Christmas will be Full of Grace and Joy in the Life
> All of You and The Family.
> 
> Best Wishing, 
> 
> Rudi Jen
> 
> 
______________________________________________________________________
__
> Yahoo! Messenger - Communicate instantly..."Ping" 
> your friends today! Download Messenger Now 
> http://uk.messenger.yahoo.com/download/index.html


	


	Group: dogme
	Message: 5992
	From: zosia grudzinska
	Date: Fr Dez 26, 2003 9:59 

	Subject: testing


	Fellow dogme revolutionists,
I need your assistance while trying to assault the impenetrable walls of the
fortress steep and mighty which mere mortals would know as "the ministry of
education's instructions for teachers of foreign languages". I am writing
an article to one of Polish educational periodicals in which I would like to
lay bare the false assumption that testing gives an accurate picture of any
student's level of language competence. I know my feelings and conclusions
based on observations - but I also know that any such article will benefit
if the writer can roll of a list of names, references, sources etc. While I
will search, perhaps there's some name that comes to your more learned heads
off the cuff? Thanks,
Zosia



	


	Group: dogme
	Message: 5993
	From: John
	Date: Di Dez 30, 2003 7:03 

	Subject: Teach/Tour China-Summer 2004


	International Partnerships in Education, LLC (ipie.us) is pleased 
to offer US educators (active and retired) the unique opportunity 
to spend 3 weeks this summer (2004) in China enhancing the 
conversational English skills of Chinese high school students. 
Our program consists of a 16-day teaching program followed by 
a private 3-day cultural tour of Beijing.

As part of this cultural experience participants will receive:

* Personal fulfillment teaching Chinese high school students
* International friendships that will last a lifetime
* Round-trip air transportation (USA-China)
* Air transportation within China (Guangzhou-Beijing)
* Lodging in Guangzhou, China (18 nights, 4-Star Hotel or better)
* Lodging in Beijing, China (3 nights, 3-Star Hotel or better)
* Tour of Guangzhou, China (1-day)
* Tour of Beijing, China (3-days)
* All meals (breakfast, lunch, and dinner)
* Ground transportation
* Orientation
* Tour Guide
* Program support

In return, participants will utilize their teaching skills and 
experience to prepare 12 lesson plans and teach conversational 
English to Chinese high school students over a 16-day period.

Program Cost: $1,398.00 from Philadelphia $1,198.00 from 
Los Angeles

Applications Due: March 31, 2004

Further information is available on the ipie.us website at 
http://www.ipie.us or email, info@i...

Please disseminate this information to all interested educators.

John McBride
President
International Partnerships in Education, LLC



	


	Group: dogme
	Message: 5994
	From: David Read
	Date: Mi Dez 31, 2003 8:11 

	Subject: Re: Teach/Tour China-Summer 2004


	So let me get this right. We actually have to PAY for the dubious pleasure of teaching Chinese high school students conversational English. Uh?

I've had some pretty crappy contracts in my time, but I've never had a job where I had to pay for the privilege of doing it. Suddenly, working for VSO or the Peace Corps doesn't seem like such a bad deal. 

D.
----- Original Message ----- 
From: John 
To: dogme@yahoogroups.com 
Sent: Wednesday, December 31, 2003 12:03 AM
Subject: [dogme] Teach/Tour China-Summer 2004


International Partnerships in Education, LLC (ipie.us) is pleased 
to offer US educators (active and retired) the unique opportunity 
to spend 3 weeks this summer (2004) in China enhancing the 
conversational English skills of Chinese high school students. 
Our program consists of a 16-day teaching program followed by 
a private 3-day cultural tour of Beijing.

As part of this cultural experience participants will receive:

* Personal fulfillment teaching Chinese high school students
* International friendships that will last a lifetime
* Round-trip air transportation (USA-China)
* Air transportation within China (Guangzhou-Beijing)
* Lodging in Guangzhou, China (18 nights, 4-Star Hotel or better)
* Lodging in Beijing, China (3 nights, 3-Star Hotel or better)
* Tour of Guangzhou, China (1-day)
* Tour of Beijing, China (3-days)
* All meals (breakfast, lunch, and dinner)
* Ground transportation
* Orientation
* Tour Guide
* Program support

In return, participants will utilize their teaching skills and 
experience to prepare 12 lesson plans and teach conversational 
English to Chinese high school students over a 16-day period.

Program Cost: $1,398.00 from Philadelphia $1,198.00 from 
Los Angeles

Applications Due: March 31, 2004

Further information is available on the ipie.us website at 
http://www.ipie.us or email, info@i...

Please disseminate this information to all interested educators.

John McBride
President
International Partnerships in Education, LLC



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 



------------------------------------------------------------------------------
Yahoo! Groups Links

a.. To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

b.. To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5995
	From: Tony LEE
	Date: Mi Dez 31, 2003 2:32 

	Subject: Re: Teach/Tour China-Summer 2004


	To be fair (just a little) it would be very rare to get a return
airfare plus all the rest for a 16 day teaching stint. Some
summer schools will pay the fare and a salary but usually it is
for a longer period - usually 6 weeks.

The killer is in teaching 16 days straight (by the sound of
it) -- probably 6 periods a day. Possible have two different lots
of kids each day but in one school we had the same kids for 46
periods straight, then another group for another 46 periods.
Hope your dogme skills are well honed. At least this school there
are only 12 lessons to prepare so it could be some type of team
teaching deal where you give the same lesson many times.

The normal deal in China for such a stint would be -- get
yourself there and get paid perhaps five thousand yuan - or
maybe even up to 8000. We had a similar deal last year -- 18 days
straight, 5 lessons a day, same 35 kids the WHOLE time and pay
was 10,000 yuan. Basic accommodation provided and perhaps three
meals a day. Anyone who has enough energy left after each day to
enjoy anything except a long sleep must be some sort of superman.
Last summer guangzhou had more than four weeks of over 30 degree
celsius EVERY day -- and the humidity is usually in the 90's as
well. We declined luckily.

As an indication of the money involved, the beijing 4 week summer
school we did once -- three teachers, total salary 12,000 yuan
plus 3 Chinese teachers who probably got a pittance which was OK
because they sat in the office the entire month. Total
students -- 3 x 35 x 2 = 210 @ 500yuan each -- 105,000 yuan -- so
you can see the profit margin is quite high. And that was a
relatively poor school. Some punters pay a lot more for that
number of lessons.

TonyL
----- Original Message ----- From: David Read

So let me get this right. We actually have to PAY for the dubious
pleasure of teaching Chinese high school students conversational
English. Uh?

I've had some pretty crappy contracts in my time, but I've never
had a job where I had to pay for the privilege of doing it.
Suddenly, working for VSO or the Peace Corps doesn't seem like
such a bad deal.



	


	Group: dogme
	Message: 5996
	From: Robert M. Haines
	Date: Mi Dez 31, 2003 5:38 

	Subject: Know before you go.


	Read this poor soul's lot and you might reconsider all together.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5997
	From: Robert M. Haines
	Date: Mi Dez 31, 2003 6:12 

	Subject: Poor soul


	--- In tefl-gr@yahoogroups.com, "tomtrinity7" <tomtrinity7@y...> 
wrote:
Topic:The purposes and tactics of coercive persuasion and 
indoctrination for teachers at Hess 
---------------------------------------------------------------------
A current form of coercive persuasion exists at the Hess Educational 
Organization and for TEFL instructors in general throughout the 
Taiwan/Asia region. This post helps to indicate how this is 
systematicaly implented and fostered among potential NSTs. This form 
of thought reform/cultural integration as it is sometimes known, is 
best understood as a coordinated system of graduated coercive 
influence and behavior control designed to deceptively and 
surreptitiously manipulate and influence NSTs/TEFL instructors, 
usually in a group setting (e.g. orientation), in order for the 
originators of the program to profit in some way. The essential 
strategy used by those operating such teaching programs is to 
systematically select, sequence and coordinate numerous coercive 
persuasion tactics during CONTINUOUS PERIODS OF TIME within the 
teacher orientation process. There are seven main persuasion or 
tactic types found in various combinations within Hess' orientation 
program. The orientation program can still be quite effective without 
the presence of ALL seven of these tactic types depending on the 
individual NST/Teacher. 

TACTIC 1. During the first week of orientation the candidate teacher 
is prepared for thought reform through increased suggestibility 
and/or "softening up," specifically through hypnotic or other 
suggestibility-increasing techniques such as: A. Extended audio, 
visual, verbal, or tactile fixation drills; B. Excessive exact 
repetition of routine activities; C. Decreased sleep; D. Nutritional 
restriction. (Note:What better describes that first week of the Hess 
orientation?) 

TACTIC 2. Implemented in the orientation period is the use of rewards 
and punishments (e.g. beer points, prizes, etc.), efforts are made to 
establish considerable control over a person's social environment, 
time, and sources of social support (e.g. no time form Internet or e-
mail). Social isolation is promoted (e.g long hours of training). 
Contact with family and friends is abridged, as is contact with 
persons who do not share Hess-approved attitudes. Economic and other 
dependence on Hess is fostered (e.g we will loan you money but hold 
your passport as collateral, set up your apartment, etc.). 

TACTIC 3. During orientation the use of disconfirming cultural and 
company information and non-supporting opinions are prohibited in 
group communication. Rules exist about permissible topics to discuss 
with outsiders (e.g. don't talk to government officials, give us back 
the manuals we sent you, etc.) Communication is highly controlled. 
An "in-group" Hess language is constructed. 

TACTIC 4. The trainers make frequent and intense attempts to cause a 
person to re-evaluate the most central aspects of his or her 
experience of self and prior conduct in negative ways by citing for 
example "culture shock". Efforts are designed to destabilize and 
undermine the new NST's basic consciousness, reality awareness, world 
view, emotional control, and defense mechanisms as well, (e.g. lying, 
cheating and stealing are accepted here.) 

TACTIC 5. Intense and frequent attempts by Hess Chinese staff are 
made to undermine a person's confidence in himself and his judgment, 
creating a sense of powerlessness. The CT's are encouraged to never 
back down from an NST, this encourages the keeper/kept mentality. 

TACTIC 6. Nonphysical punishments for NSTs are used such as intense 
humiliation, loss of privilege, social isolation, social status 
changes, intense guilt, anxiety, manipulation and other techniques 
for creating strong aversive emotional arousals, etc. 

TACTIC 7. Certain psychological threats [force] are used or are 
present in the Hess communication method: that failure to adopt the 
approved attitude, belief, or consequent behavior will lead to severe 
punishment or dire consequence, (e.g. being fired, cancelling your 
ARC, spending time in Hong Kong, etc.).
--- End forwarded message ---

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5998
	From: Tony LEE
	Date: Mi Dez 31, 2003 9:09 

	Subject: Re: Poor soul


	strange -- the same author posted a completely different account of HESS on the teflchinajob site a few days ago. It was equally scathing but structured completely differently.

This is part of it -- Possible setup? Disgruntled ex teacher??
-----------------------------------
1.) Hess never mentions the illegality of a foreigner teaching 
Kindergarten English in Taiwan until you arrive, with all their fake 
walls, illegal classrooms, hiding in broom closets, government 
payoffs and shadow accounting operations. By the way, this info makes 
your contract null and void by Taiwanese Law, it is an illegal 
contract from the outset, I have consulted with enough of my attorney 
friends to know. They also take away the manuals in orientation that 
you were sent, just so you don't have any evidence of their bad will 
promises and contractual agreements. Most NSTs are so confused after 
the first 3 months that the stories of what was actually in these 
books become myths and are meant to scare the NST into false 
contractual obligations.
--------------------------------------------------------------
----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: Thursday, January 01, 2004 2:12 AM
Subject: [dogme] Poor soul


--- In tefl-gr@yahoogroups.com, "tomtrinity7" <tomtrinity7@y...> 
wrote:
Topic:The purposes and tactics of coercive persuasion and 
indoctrination for teachers at Hess 
---------------------------------------------------------------------
A current form of coercive persuasion exists at the Hess Educational 
Organization and for TEFL instructors in general throughout the 
Taiwan/Asia region. This post helps to indicate how this is 
systematicaly implented and fostered among potential NSTs. This form 
of thought reform/cultural integration as it is sometimes known, is 
best understood as a coordinated system of graduated coercive 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 5999
	From: Renata Suzuki
	Date: Do Jan 01, 2004 12:28 

	Subject: Re: testing


	Also for a more general discussion about assessment this paper published
in Educational Researcher Online is very interesting.:

"The Role of Assessment
in a Learning Culture by
Lorrie Shepard
Online at
http://www.aera.net/pubs/er/arts/29-07/shep01.htm

This is also quite long but informative and thought provoking. It
discusses the history of standardised testing, its links to
social/economic efficiency curriculum models and behaviourism and the
rationale for alternative assessment methods which are more in line with
sociocultural/social constructivist curriculum and current
pshycholinguistic ideas about learning and SLA.

Haven't read it yet, but perhaps it's something you can use. I got it from
the Japanese ETJ list courtesy of one John Stark. Happy New Year, hugs,
Renata



	


	Group: dogme
	Message: 6000
	From: John Franklin Nelson
	Date: Do Jan 01, 2004 8:18 

	Subject: Re: testing


	--- In dogme@yahoogroups.com, "zosia grudzinska" <zosia_g@w...> 
wrote:
> I am writing
> an article to one of Polish educational periodicals in which I 
would like to
> lay bare the false assumption that testing gives an accurate 
picture of any
> student's level of language competence. I know my feelings and 
conclusions
> based on observations - but I also know that any such article will 
benefit
> if the writer can roll of a list of names, references, sources 
etc. 

Zosia,
You might like to look over writings by Lyle Bachman, now at UCLA 
(try a google search for links). He's got a pretty even keel and has 
devoted much of his career to the complexities of language testing, 
and has been "in on it" since the whole communicative revolution 
began back in the 70's. 

As to the accuracy of any test as a measure of language competence, 
while it's true that nothing definitive has been developed, that's 
not to say that considerable progress isn't being made regarding 
what certain tests reveal and what they don't, which I think is more 
to 
the point. Tests can now be made in ways that increase their 
validity (the degree to which a test measures the mental/linguistic 
constructs it is meant to measure, and no others) and their 
reliability (the "imperviousness" of that measure to outside 
factors) in ways that are mathematically demonstrable. 
Alas, however, what no one can do is to give any guarantee that the 
people who have to make decisions based on a person's test scores 
(teachers, admissions boards, human resources departments, 
scholarship committees, etc) will actually have any real 
understanding how to interpret those scores judiciously. 

On a lighter level, you know, I find it extremely curious and 
frustrating to realize that, within about 15 minutes of talking to 
any non-native speaker, I have a darn good idea of his/her 
communicative level (especially compared with the thousands of 
others I have talked to and taught in my life). What surprises me 
and frightens me the most is that I am rarely very far off the mark--
I hardly ever discover that my initial assessment was very wrong. 
And I can do that with no real formal test, almost with my eyes 
closed. 

I can only conclude that H. Widdowson, as Scott cited earlier, was 
just being a bit grouchy that day because he's never been very good 
at language testing and thinks nobody else can be, either. 


John in Madrid
(Nice to be back on line again and reading everyone's posts--sorry 
for the long absence!)



	


	Group: dogme
	Message: 6001
	From: djn@d...
	Date: Do Jan 01, 2004 9:17 

	Subject: Re: Re: testing


	John,

How good are you at assessing a learner's written English? I always thought I was pretty 
good and that two pages of A4 was more of a sample than I needed to roughly assess a 
writer's standard on (the German method) a scale of 1 (excellent) to 6 (miserable).

And then I had a go at qualifying as an IELTS examiner and missed (their) mark nearly 
all the time!

(I had no difficulty assessing spoken English).


Dennis



	


	Group: dogme
	Message: 6002
	From: Adrian Tennant
	Date: Fr Jan 02, 2004 8:32 

	Subject: Re: Re: testing


	John wrote:

> On a lighter level, you know, I find it extremely curious and frustrating
to realize that, within about 15 minutes of talking to
> any non-native speaker, I have a darn good idea of his/her communicative
level (especially compared with the thousands of
> others I have talked to and taught in my life). What surprises me and
frightens me the most is that I am rarely very far off the > mark-- I
hardly ever discover that my initial assessment was very wrong. And I can do
that with no real formal test, almost > with my eyes closed.

Two things caught my attention here. Firstly, 'any non-native speaker', I
wonder how you know they are 'non-native'? I have met hundreds of
non-natives (sic) whose language ability is better than most native
speakers. Secondly, what 'markers' are you using for this assessment? I
wonder if these 'markers' are grammatical?

Dr Evil



	


	Group: dogme
	Message: 6003
	From: John Franklin Nelson
	Date: Fr Jan 02, 2004 10:10 

	Subject: Re: testing


	Dennis,

I know what you mean. The linguistic competencies at play in 
producing written English really do seem to require using a 
different way to measure them. Just try breaking down that "1" in 
the "1 (excellent) to 6 (miserable) scale" you mention into 
descriptors. Then try doing the same for a 1-to-6 scale in spoken 
English, and you'll see we're dealing with a different kettle of 
fish. As for the IELTS, and of course for any other test, you may 
find that their descriptors are at odds with your own set of 
criteria, and that, even when you both agree on some specific 
construct (say, for example, "smooth and logical transitions"), 
your "tolerance" level and criteria for what constitutes acceptable 
and what does not--especially when the test subject's competence in 
that construct is only partial--varies considerably. 

I did some work with the IELTS when I was in Bangkok two years ago 
and was a bit disappointed in its sampling and scoring method. They 
do try to raise inter-rater reliability by insisting that all IELTS 
scorers assess in the same way, which is good. But to take it to an 
extreme, I too could attain high inter-rater reliability if I were 
to form a group of examiners by telling them to give high scores to 
papers using a wide margin, and low scores to people who leave no 
margin at all. The test would then be extremely reliable, but of 
course not at all valid, at least not if anyone were silly enough to 
try using those scores as a judge of language competence. My own 
conclusion from my IELTS experience there was that the IELTS is in 
fact a business first and foremost, and that those students who are 
lucky enough to study an IELTS prep course with a teacher who 
actually does IELTS scoring will get the best scores. An outstanding 
business plan, no doubt, but any real advances in language testing 
in such a context can only be haphazard at best. 

All the best,
John in Madrid

PS: Yes, Scott and all, I'm still skirting the issue regarding 
appropriate testing consonant with DOGME. It'll come, it'll come!!


--- In dogme@yahoogroups.com, djn@d... wrote:
> John,
> 
> How good are you at assessing a learner's written English? I 
always thought I was pretty 
> good and that two pages of A4 was more of a sample than I needed 
to roughly assess a 
> writer's standard on (the German method) a scale of 1 (excellent) 
to 6 (miserable).
> 
> And then I had a go at qualifying as an IELTS examiner and missed 
(their) mark nearly 
> all the time!
> 
> (I had no difficulty assessing spoken English).
> 
> 
> Dennis



	


	Group: dogme
	Message: 6004
	From: John Franklin Nelson
	Date: Fr Jan 02, 2004 11:04 

	Subject: Re: testing


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> John wrote:
> 
> > On a lighter level, you know, I find it extremely curious and 
frustrating
> to realize that, within about 15 minutes of talking to
> > any non-native speaker, I have a darn good idea of his/her 
communicative
> level (especially compared with the thousands of
> > others I have talked to and taught in my life). What surprises 
me and
> frightens me the most is that I am rarely very far off the > mark--
I
> hardly ever discover that my initial assessment was very wrong. 
And I can do
> that with no real formal test, almost > with my eyes closed.
> 
> Two things caught my attention here. Firstly, 'any non-native 
speaker', I
> wonder how you know they are 'non-native'? I have met hundreds of
> non-natives (sic) whose language ability is better than most native
> speakers. Secondly, what 'markers' are you using for this 
assessment? I
> wonder if these 'markers' are grammatical?
> 
> Dr Evil


Dr Evil,
You wrote:
> Two things caught my attention here. Firstly, 'any non-native 
speaker', I wonder how you know they are 'non-native'? <

First point: as an (albeit slovenly) rule of thumb based only on 
neurolinguistic and psycholinguistic research findings, I tend to 
classify anyone (myself included) whose acquisition of Language X 
has principally taken place after puberty as a "non-native" speaker 
of that language. It has nothing to do with how well or how poorly 
that speaker's use of the language approximates a norm or standard, 
nor the particular variety or varieties of Language X that person 
happens to speak. 

You also wrote:
>I have met hundreds of non-natives (sic) whose language ability is 
better than most native
speakers.<

I enjoy thinking about what you mean by someone's language ability 
being better than someone else's. That's the crux of it, and any and 
all decriptions you and everyone else in the group can provide will 
be of enormous use to us as we untangle the DOGME testing question. 
It's a scary one to answer, since I think we're all aware that it 
reveals a lot about our perceptions, opinions, and misconceptions. 
For my part, I'll say in answer to your second point (You wrote: 
>Secondly, what 'markers' are you using for this assessment? I 
wonder if these 'markers' are grammatical? <) that grammatical 
competency indeed is one of the many pieces of the puzzle. It's also 
the piece that has been put most under the microscope, discussed the 
most in all corners of the Earth, and most successfully been 
encapsulated in test design and procedure. Too bad it's just one 
piece. What the other pieces are is what we need to speak about here.

So, my markers (in a nutshell) include sociolinguistic appropriacy 
to a great extent, listening ability, and, to a lesser extent, 
phonological competence (pronunciation). My feeling is that what we 
like so much about DOGME are all the things that fall under the 
realm of sociolinguistic competence. It's what has too long and too 
often been shirked off in more "traditional" language teaching 
approaches. It's the most elusive and least understood of the 
competencies, and yet, many sincere testing experts are concurring 
that it may be the biggest single contributor to general language 
proficiency. So what is it, folks? What is DOGME enabling our 
students to do well at? Go ahead and dive in with your views, 
whatever they may be, as long as they are sincere, so we can start 
to see what pieces of the puzzle we're looking at. 

John in Madrid



	


	Group: dogme
	Message: 6005
	From: Adrian Tennant
	Date: Fr Jan 02, 2004 1:28 

	Subject: testing markers


	John wrote:

> So, my markers (in a nutshell) include sociolinguistic appropriacy to a
great extent, listening ability, and, to a lesser extent,
> phonological competence (pronunciation).

So how would you mark someone who said:

Aah's gaan yem.

or says,

'Axe' instead of 'Ask'. i.e. I axed you before.

or

Ay-up midduk


Dr E



	


	Group: dogme
	Message: 6006
	From: John Franklin Nelson
	Date: Fr Jan 02, 2004 3:40 

	Subject: Re: testing markers


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> John wrote:
> 
> > So, my markers (in a nutshell) include sociolinguistic 
appropriacy to a
> great extent, listening ability, and, to a lesser extent,
> > phonological competence (pronunciation).
> 
> So how would you mark someone who said:
> 
> Aah's gaan yem.
> 
> or says,
> 
> 'Axe' instead of 'Ask'. i.e. I axed you before.
> 
> or
> 
> Ay-up midduk
> 
> 
> Dr E

A lot of people in the neck of the woods where I grew up (Illinois, 
USA) pronounce "ask" as /aeks/, so as a stand-alone pronunciation 
feature it wouldn't trigger much in me. On the other hand, "Aah's 
gaan yem" might get me to raise my eyebrow, especially if it's a 
response to me saying, "Hi, my name's John" and putting out my hand. 
And I think I'd do well to fear for my bodily safety if someone came 
up to me out of the blue and said "ay-up midduk" and nothing else! 
(OK, I'll play the patsy you seem to be looking for: what in the 
world does it mean, anyway?).

One of the toughest things about pinning down sociolinguistics for 
testing is that the criteria for appropriacy and correctness vary 
greatly from speaker to speaker, and are based on myriad life 
experiences and value systems not neatly described by traditional 
linguistic approaches. No two people speak exactly the same 
language, or put another way, there are as many varieties of 
language as there are speakers of it. Nonetheless, it would be rash 
indeed (not to mention unduly defeatist) to say that "anything 
goes." In the end, a sociolinguistic test of features of Variety A 
will not necessarily give much valid insight into Variety B. This in 
and of itself is not surprising, but, as I mentioned in another 
post, doesn't negate the quality of the test. How test results are 
interpreted and used by teachers, administrators, etc., is a matter 
of great concern, and test developers need to be very explicit about 
it. 
In my case, my "15-minute conversation" assessment I refered to only 
provides me with information I would need in deciding which group to 
place the student in initially. Very holistic, largely intuitive, no 
discreet-point "marking". Not much of a test, then, is it? Yep. 
That's exactly the problem we've got here.

Best regards,
John in Madrid



	


	Group: dogme
	Message: 6007
	From: Adrian Tennant
	Date: Fr Jan 02, 2004 4:43 

	Subject: Re: Re: testing markers


	Hi John,

Basically all three were accepted variants of British English. They would,
in fact, be very common in the speech of hundreds of thousands of people in
certain areas of Britain.

They mean,

> Aah's gaan yem.

I'm going home. 'Yem' is Old English for 'home' and has been kept by many
dialects from the North of England.

> Ay-up midduk

Hello! (midduk is used in the same way as 'love' is used in London). This is
an expression used in Nottinghamshire and other areas of Northern England
and is in use on a daily basis.

Now, some people might argue that these are regional and/or dialects. Well,
no more so than say, RP.
And the issue of pronunciation is one that has raised its head more than
once. We have even touched on the works of Jenkins and Seidlehofer before.

Your last email alluded to much of this. My main point was that being able
to attest to someones 'level' of linguistic competence in 15 minutes is
really quite an absurd claim. It would be quite possible to get you to speak
to a native speaker who you found difficult to comprehend - who would the
incompetent one be? On the other hand, there are thousands of non-native
speakers who pronunciation and vocabulary would be closer to those you'd be
judging competence on.

Dr Evil



	


	Group: dogme
	Message: 6008
	From: Halima
	Date: Fr Jan 02, 2004 6:16 

	Subject: RE: Re: testing markers


	Hang on, here. If someone said to me ay up midduk, in a situation where
he/she knew I wasn't from Northern England and in a context where the phrase
as a greeting would be at the very least ambiguous and possibly
inappropriate, then I would tend to think that person's linguistic skills
were lacking, native or not. 

Surely when we test, however flawed and selective a test might be, we look
for ability to deal with communication in familiar and unfamiliar contexts.
The Cambridge Proficiency Exam may well be beyond the skills of many native
uneducated people. 

Speaking is one thing, as there are all sorts of body language clues and
voice tone that can aid at least understanding when one is not understood.
When we assess a person's linguistic skills in 15 minutes, it is orally in a
sort of more or less international English of practical usage, do we not?
Subtle skills dealing with regional accents or RP using irony, cultural
reference, colloquial uses and so on may not distinguish the native from an
entirely different background from the non-native EFL speaker, and those
things will only show local knowledge, not "English" in the broad sense, or
am I missing something. 

As for writing skills, many native speakers are virtually or practically
illiterate, and of those who are excellent communicators verbally, may make
mistakes earning a failing mark in your average EFL essay classroom. I have
read many an error on discussion groups with otherwise very well educated
Americans. (maybe not the best example :) ) 

But isn't the test in the end based on "can you communicate an idea clearly
and effectively or not" ?

That you can do in 15 minutes, to at least a practical level, I think and I
do not agree it is an absurd claim.

Halima 


-----Mensaje original-----
De: Adrian Tennant [mailto:adrian.tennant@n...] 
Enviado el: viernes, 02 de enero de 2004 17:44
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] Re: testing markers


Hi John,

Basically all three were accepted variants of British English. They would,
in fact, be very common in the speech of hundreds of thousands of people in
certain areas of Britain.

They mean,

> Aah's gaan yem.

I'm going home. 'Yem' is Old English for 'home' and has been kept by many
dialects from the North of England.

> Ay-up midduk

Hello! (midduk is used in the same way as 'love' is used in London). This is
an expression used in Nottinghamshire and other areas of Northern England
and is in use on a daily basis.

Now, some people might argue that these are regional and/or dialects. Well,
no more so than say, RP. And the issue of pronunciation is one that has
raised its head more than once. We have even touched on the works of Jenkins
and Seidlehofer before.

Your last email alluded to much of this. My main point was that being able
to attest to someones 'level' of linguistic competence in 15 minutes is
really quite an absurd claim. It would be quite possible to get you to speak
to a native speaker who you found difficult to comprehend - who would the
incompetent one be? On the other hand, there are thousands of non-native
speakers who pronunciation and vocabulary would be closer to those you'd be
judging competence on.

Dr Evil
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	Group: dogme
	Message: 6009
	From: Adrian Tennant
	Date: Fr Jan 02, 2004 7:31 

	Subject: Re: Re: testing markers


	Halima wrote:

> Hang on, here. If someone said to me ay up midduk, in a situation where
he/she knew I wasn't from Northern England and > in a context where the
phrase as a greeting would be at the very least ambiguous and possibly
inappropriate, then I would
> tend to think that person's linguistic skills were lacking, native or not.

If you were speaking to many a 'Northerner' abroad they may well greet you
with 'Ay-up midduk' whether they knew you were from the same background.
Why> Because for them this would be sociolinguistically and culturally the
correct thing to do.
My point was not whether or not you'd be testing them in the first place.
But, whether it's possible to be able to decide on whether a person is
non-native or not in 15 minutes, or whether you can 'level' someone in such
a short period of time.

If you wish to misconstrue what I say then this in itself indicates the
complexity of communication.

Dr E



	


	Group: dogme
	Message: 6010
	From: Halima
	Date: Fr Jan 02, 2004 7:38 

	Subject: RE: Re: testing markers


	-----Mensaje original-----
De: Adrian Tennant [mailto:adrian.tennant@n...] 
Enviado el: viernes, 02 de enero de 2004 20:32
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] Re: testing markers


Halima wrote:

> Hang on, here. If someone said to me ay up midduk, in a situation 
> where
he/she knew I wasn't from Northern England and > in a context where the
phrase as a greeting would be at the very least ambiguous and possibly
inappropriate, then I would
> tend to think that person's linguistic skills were lacking, native or 
> not.

If you were speaking to many a 'Northerner' abroad they may well greet you
with 'Ay-up midduk' whether they knew you were from the same background.
Why> Because for them this would be sociolinguistically and culturally 
Why> the
correct thing to do.
My point was not whether or not you'd be testing them in the first place.
But, whether it's possible to be able to decide on whether a person is
non-native or not in 15 minutes, or whether you can 'level' someone in such
a short period of time.

If you wish to misconstrue what I say then this in itself indicates the
complexity of communication.

Dr E

---------------
Well, I am sorry, I thought we were talking about language competency, not
the existence or not of "native". 
Why is it important to determine if someone is native, whatever that means
nowadays, or not? Unless we are playing Professor Higgins. 

Language competency for the purposes of EFL, I think can be assessed in 15
minutes. Birthplace or social background maybe not. I agree.

Cheers, Halima



	


	Group: dogme
	Message: 6011
	From: Adrian Tennant
	Date: Fr Jan 02, 2004 7:43 

	Subject: Re: Re: testing markers


	Dear Halima,

The reason for the focus on native/non-native was that John originally
wrote:

> I find it extremely curious and frustrating to realize that, within about
15 minutes of talking to any non-native speaker, I have > a darn good idea
of his/her communicative level

I picked up on the non-native reference feeling that many non-natives have
better language competency than many native speakers.

Dr E



	


	Group: dogme
	Message: 6012
	From: Robert M. Haines
	Date: Fr Jan 02, 2004 9:22 

	Subject: Social interaction and language competency


	After reading the exchange between Adrian, John and Halima:

I've been a certified IELTS assessor. I found it relatively easy to assess written and spoken excerpts in accordance with IELTS, because I had a feel for what they (the IELTS examiner community) were looking at and for in their assessments, which is in no way an endorsement of IELTS.

Question: If Captain America interviews someone from another part of the world and has trouble understanding this examinee's "funny accent", can Capt. A. claim that the examinee was not a competent user of English?

Isn't this all context-sensitive? The idea that one can be "internationally competent" has a lot of implications, doesn't it? E.g. the ability to communicate with folks in relatively prestigious social positions within the more powerful/wealthy industrialized nations.

Are we not forming an image of what a competent user of a language must sound and act like to make his/her way into the club?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6013
	From: zosia grudzinska
	Date: Fr Jan 02, 2004 6:14 

	Subject: Re: Re: testing markers


	Adrian's examples reminded me of when I came to live in Newcastle, UK and
the first contacts with blue-collar natives corrected my assupmtion that I
could understand English speech! One day a guy knocked at the door and
gurgled something totally incomprehensible, but his look conveyed the idea
that he was there on some business which was of some importance to me rather
than to him. I axed (ha!) him to repeat only to be showered with roughly
the same mumbojumbo. Not wanting to appear a complete nuke I decided to
risk letting him in and got my enlightement when he turned his back to me.
I read navy blue letters on his overall: Northern Electric. The guy came to
take my meter! (well, he certainly was the most native native I've ever met
but I also had some trainees in the film training centre where I taught who
were born Geordies deeply believing that one should speak the tongue of the
fathers so eventually I started learning "gan too toon" and so on. Lovely
game. Linguistically absolutely valid. I wonder whether they would pass
the most lowly IELTS?
Zosia



	


	Group: dogme
	Message: 6014
	From: Halima
	Date: Fr Jan 02, 2004 9:49 

	Subject: RE: Social interaction and language competency


	-----Mensaje original-----
De: Robert M. Haines [mailto:haines@n...] 
Enviado el: viernes, 02 de enero de 2004 22:22
Para: Dogme
Asunto: [dogme] Social interaction and language competency


After reading the exchange between Adrian, John and Halima:

I've been a certified IELTS assessor. I found it relatively easy to assess
written and spoken excerpts in accordance with IELTS, because I had a feel
for what they (the IELTS examiner community) were looking at and for in
their assessments, which is in no way an endorsement of IELTS.

Question: If Captain America interviews someone from another part of the
world and has trouble understanding this examinee's "funny accent", can
Capt. A. claim that the examinee was not a competent user of English?

Isn't this all context-sensitive? The idea that one can be "internationally
competent" has a lot of implications, doesn't it? E.g. the ability to
communicate with folks in relatively prestigious social positions within the
more powerful/wealthy industrialized nations.

Are we not forming an image of what a competent user of a language must
sound and act like to make his/her way into the club?

Rob

---------------------
I agree, Rob. The thing is context. Most EFL learners need to do business
or learn science or something like that in an international setting. It so
happens that English is the lingua franca. Not American English or RP or
Australian English, but International English. Otherwise the local language
is just fine. For this competence, communicative skills are more or less
assessable. IMO It may be a form of language imperialism, but it is also a
reality. 

My son, who studied in Athens for a year, and whose native language
competence is Spanish and English, more or less in equal portions, told me
of the many parties the international students would have there, Japanese,
Eastern Europeans, Americans, British, Italians, French, Germans, some
Africans. Some university settings are truly international. He said everyone
had SOME competency in English, (some, obviously much more than others) so
they were able to communicate enough to make friends and have a good time
using English as the lingua franca, EXCEPT the Americans and British who
could not understand the English spoken by the others nearly as well as all
the others could understand each other NOR were so understandable in
speaking English as say the Japanese were when speaking to the Greeks. So
whose language competency was less than accepatable for communicative
competency? Those British and Americans who has experience in travel abroad
and knew when to modify their language eliminating colloquial expressions,
ease up on the phrasal verbs and listen more had far fewer problems speaking
and understanding English with non-natives.

This is, grant you, somewhat off the original topic of telling the
difference between native and non native, but on the topic of native
competency versus non-native competency in international settings. 

Cheers, Halima



	


	Group: dogme
	Message: 6015
	From: Adrian Tennant
	Date: Fr Jan 02, 2004 10:01 

	Subject: Re: Social interaction and language competency


	Halima wrote:

> Those British and Americans who has experience in travel abroad and knew
when to modify their language eliminating
> colloquial expressions, ease up on the phrasal verbs and listen more had
far fewer problems speaking and understanding
> English with non-natives.

Interstingly enough, a couple of years ago I saw a talk by Luke Prodromou in
which he gave the audience some extracts (written down) of spoken English.
Some of the examples were by native speakers & some by non-native. Only
three people in the audience (of around 200) were able to correctly identify
whether the exracts were from a native or non-native speaker.
The most interesting thing, however, was that the non-natives' speech was
full of phrasal verbs and idiomatic expressions, far more so than those made
by native speakers!!

Dr E



	


	Group: dogme
	Message: 6016
	From: Robert M. Haines
	Date: Fr Jan 02, 2004 11:30 

	Subject: EFL learner motivation and language imperialism --- from social interaction and language competence


	An interesting story about your son, Halima. Thanks.

Question on your statement: "Most EFL learners need to do business or learn science or something like that in an international setting." 

Any evidence other than personal experience to back this up?

And a comment on: "IMO It may be a form of language imperialism, but it is also a reality."

That does not mean that we must accept and thereby, however indirectly, perpetuate this form of imperialism. As is often said: Inaction is action.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6017
	From: Halima
	Date: Sa Jan 03, 2004 7:22 

	Subject: RE: EFL learner motivation and language imperialism --- from social interaction and language competence


	Only personal experience. So I could be way off. But if not for these
reasons, WHY do people learn English?
Travel, business, work, pleasure? And why is English the number one language
to learn?
In air travel work it is required. 

Also, I am not sure it is "language imperialism". In the nature of
globalisation, increasingly a shrinking world, is it not natural that one
language would tend to dominate? And the fact that it happens to be English
now, is, as far as I can see, merely an accident of history. More or less. I
don't know. I would support the teaching and enhancement of local languages
especially the dying ones as I believe the world is richer for more, not
fewer languages, but I see nothing inherently wrong in English becoming a
lingua franca for world business or science. 

Halima 

-----Mensaje original-----
De: Robert M. Haines [mailto:haines@n...] 
Enviado el: sábado, 03 de enero de 2004 0:30
Para: Dogme
Asunto: [dogme] EFL learner motivation and language imperialism --- from
social interaction and language competence


An interesting story about your son, Halima. Thanks.

Question on your statement: "Most EFL learners need to do business or learn
science or something like that in an international setting." 

Any evidence other than personal experience to back this up?



And a comment on: "IMO It may be a form of language imperialism, but it is
also a reality."

That does not mean that we must accept and thereby, however indirectly,
perpetuate this form of imperialism. As is often said: Inaction is action.

Rob

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 6018
	From: Tom Topham
	Date: Sa Jan 03, 2004 5:56 

	Subject: re: language imperialism


	>Question on your statement: "Most EFL learners need to do business or learn 
>science or something like that in an international setting."
>
>Any evidence other than personal experience to back this up?


I'll add to the anecdotal evidence. My personal experience is that most all 
adults want to learn English for these reasons. Immigration, cultural 
interest, "just for fun" are also reasons given but less commonly.


>
>And a comment on: "IMO It may be a form of language imperialism, but it is 
>also a reality."
>
>That does not mean that we must accept and thereby, however indirectly, 
>perpetuate this form of imperialism. As is often said: Inaction is action.
>
>Rob

Giving people useful tools is a form of empowerment, Rob. If you are 
against the perpetuation of this language imperialism, may I politely ask 
why you are an English teacher? Are you planning to forment revolution from 
within the evil system, or what?

:)

Tom

_________________________________________________________________
Add photos to your messages with MSN 8. Get 2 months FREE*. 
http://join.msn.com/?page=dept/features&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca


	


	Group: dogme
	Message: 6019
	From: Robert M. Haines
	Date: Sa Jan 03, 2004 10:17 

	Subject: Language imperialism and motivation


	In response to Halima and Tom:

I'm not convinced that any of us really knows what sort of instrumental and integrative motivation is at work within most students, but I do believe we should do our best to work towards a better understanding of this motivation in our local context and share our findings with each other as we are doing here.

I see nothing wrong with English as a lingua franca. Whether it has been an accident that Britain and now the U.S., both English-speaking nations for the most part, have played such dominant roles in the world is a question of hegemony I suppose. I'm still trying to figure out how that (hegemony) works. I do agree with Halima that we are richer with more languages around us. This equates to bio-diversity in my mind; a wealth of varieties/species maintains a certain balance.

Tom writes: "Giving people useful tools is a form of empowerment, Rob."

No argument there. At the same time, someone (Rousseau? Dostoevsky?) once said that the opposite of Good is Good Intentions. Remember how zealous missionaries have sought to "empower" all those savages? I don't see myself as I see those missionaries, but I know they thought they were doing the right thing. I want to be aware.

Tom: "If you are against the perpetuation of this language imperialism, may I politely ask why you are an English teacher? Are you planning to forment revolution from within the evil system, or what?"

This seems to imply that language teaching perpetuates language imperialism and represents an evil system. Did I say that? I don't think so.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6020
	From: sthornbury@w...
	Date: So Jan 04, 2004 8:34 

	Subject: Re: Language imperialism and motivation


	An interesting gloss on language and imperialism on today's BBC website - a 
piece by the presenter of 'Follow me', the televised English teaching programme 
launched in China 20 years ago. She recounts how :

At 6.30pm entire villages would gather round their one and only black and white 
television set. Together they would chorus useful phrases such as "Good 
morning, how are you?" or, perhaps less usefully, "Would you like a gin and 
tonic?" 

See the rest at 
http://news.bbc.co.uk/2/hi/programmes/from_our_own_correspondent/3363077.s
tm



	


	Group: dogme
	Message: 6021
	From: Dafne
	Date: So Jan 04, 2004 8:58 

	Subject: FREE online sessions offered by TESOL for language teachers


	Dear All,

I am forwarding this information of FREE online sessions offered by 
TESOL for members and non-members of the organization

Electronic Village (EV) Online Sessions 2004

The CALL Interest Section of TESOL is proud to announce its fourth 
round of online sessions, including readings, discussions, chats, 
guest speakers, and task-based activities. If you can't come to the 
conference, now the conference can come to you! 

The EV Online 2004 sessions are held prior to the TESOL Convention 
and some in conjunction with Interest Section Academic Sessions or 
Strands. You do NOT have to be a member of TESOL, nor do you have to 
register for TESOL 2004, to take part in these FREE events. They 
run for six weeks, starting on January 26 and ending on March 5, 
2004. Registration for the sessions will be accepted January 12-26, 
2004. 

The following Online Sessions will be offered:

* English for everybody; all gain, no loss? -- moderators: 
Professor Ulrich Bliesener, Jane Hoelker, Joyce Kling, Keiko Abé-
Ford, Christine Coombe, Valerie S. Jakar - sponsor: EFL-Interest 
Section

* Real English Online Video - moderators: Elizabeth Hanson-
Smith, Michael Marzio - sponsor: CALL-Interest Section, Video 
Interest Section

* TESOL Drama Presents: Let's Put on a Play - moderators: Nigel 
Caplan, Gary Carkin, Judy Trupin - sponsor: SPL-Interest 
Section/TESOL Drama

* Becoming a Webhead - moderators: Dafne Gonzalez, Teresa 
Almeida d'Eça, Susanne Nyrop, Maria Jordano - sponsor: CALL-Interest 
Section

* Creating interactive online language lessons with Macromedia 
Flash MX - moderator: Marmo Soemarmo - sponsor: CALL-Interest Section

* Assessing and Teaching Oral Communication Skills - moderators: 
Rebecca Dauer, Christine Parkhurst - sponsor: SPL-Interest Section

* A Basic Workshop for using the Internet in class - moderator: 
JoAnn Miller -- sponsor: CALL-Interest Section

* Creating and using weblogs in ESL/EFL - moderators: Anne 
Davis, Sandy Peters, Aaron Campbell, Joe Luft - sponsor: CALL-
Interest Section

For complete session descriptions and registration information, 
please visit the web site http://www.geocities.com/tesol_evonline/ 
(best viewed in Internet Explorer). 

____________________________________________________________________

Please note the TESOL 's Online Learning Opportunities at 
http://www.tesol.org/edprg/olw/index.html. 

To read about and register for the TESOL Annual Convention in Long 
Beach, California, please visit http://www.tesol.org/conv/index-
conv.html..

____________________________________________________________________ 

The EV ONLINE team

Christine Bauer-Ramazani (mailto:cbauer-ramazani@s...) 

Elizabeth Hanson-Smith (mailto:ehansonsmi@y...) 

Vance Stevens (mailto:vstevens@e... ) 

Chris Jones (mailto:edtec2002@y...)

Aiden Yeh (mailto:aidenyeh@y...


	


	Group: dogme
	Message: 6022
	From: John T. DENNY
	Date: So Jan 04, 2004 12:44 

	Subject: call for papers - Peace as a Global Language, Kyoto - September 2004


	Call for Presentations
the 3rd annual Peace as a Global Language Conference
September 24th, 25th and 26th 2004 at the Kyoto Museum for World Peace
Ritsumeikan University in Kyoto, Japan

The Peace as a Global Language Conference (PGL) invites educators,
students, activists and others interested in peace and global studies
to submit presentation proposals to our third annual conference. We
especially welcome presentations that include innovative
teaching/learning approaches developed on the following general 
themes:


Education
Government/policy
Peace/security
Environment
Health
Global issues
Gender
Human rights
Alternative Education
Multicultural issues
Teaching/learning issues
International/comparative studies

Session formats include, but are not limited to; panel discussions,
workshops, research presentations, slide/video shows, and poster
sessions. We encourage submissions which indicate progressive
presentations methods. We propose two basic formats whereby; seven or
eight of the above topics will be chosen to form 5-person moderated
panel sessions lasting 2 hours each. Each panelist will speak briefly,
allowing maximum time for interactive discussion. The alternative
format will be through concurrent sessions of 1hour in length, whereby
individual or joint presentation are encouraged. 

To be considered for PGL III, please submit the following:

1. name(s), postal address(es), telephone/fax number and email
addresses
2. language of presentation - Japanese, English or bilingual 
3. title of presentation (less than 45 Japanese characters or 15
English words) 
4. summary of presentation (less than 150 Japanese characters or 50 
English words) 
5. presentation type - workshop, lecture with Q&A, demonstration, 
panel, poster session or alternative
6. preferred length of session - part of a 5-person 2-hour panel or 
1-hour concurrent session
7. preferred presentation day - Friday, Saturday or Sunday
8. presentation needs – OHP, VCR, DVD, projector etc

*** All submissions should be sent by e-mail to: 
Dr. John T. Denny, Kyoto University <kyotopgl2004@y...>

Deadline for submissions: March 15th, 2004
Notification of Decisions: On/around April 30, 2004 via email

Detailed conference information can be found on our website (not yet
updated): http://www.eltcalendar.com/pgl2004 

NOTE: This conference is primarily self-supporting. Therefore, we ask
that you submit a proposal only if you will be able to register for 
the
conference at the appropriate fee (3000 yen/person and 800 yen for
students). In cases of financial hardship, the Peace as a Global
Language conference may be able to provide very limited financial
support or accommodations to support select presenters.

please download our conference poster and distribute it widely: 
(jpg format, 1000k in size)
http://www.geocities.com/kyotopgl2004/pgl3poster.jpg

for possible conference sponsors please read the following:
http://www.geocities.com/kyotopgl2004/sponsorshipdescription.html

=====
John T. Denny M.S.Ed., Ph.D.
International Development Studies
Kyoto University
Graduate School of Human and Environmental Sciences
http://www.geocities.com/timdenny66/resume.html
---
"if you go someplace where you're wanted and needed, you'll always 
have 
a better chance of success" J.T. Denny 2003



	


	Group: dogme
	Message: 6023
	From: djn@d...
	Date: Mo Jan 05, 2004 6:38 

	Subject: Re: testing markers


	Dr. E asks:

"So how would you mark someone who said:

Aah's gaan yem.

or says,

'Axe' instead of 'Ask'. i.e. I axed you before.

or

Ay-up midduk


Wouldn't you agree, Dr. E., that there are cases where appropriateness of accent, 
pronunciation need to be assessed?

I recall a German student that I examined with a German colleague. She was married 
to a British soldier and spoke very fluently. But when asked about Shakespeare said 
something like:

"Yeah.Well. Oi mean 'e woz sort uv - y nau - sortah a bit uv n awlroundah loik. Nau wot 
oi mean?"

My colleague remarked: "She is certainly fluent, but we can't possibly let her loose in a 
German school." I had to agree.


Dennis



	


	Group: dogme
	Message: 6024
	From: djn@d...
	Date: Mo Jan 05, 2004 7:49 

	Subject: Re: Re: testing markers


	Zosia writes of some Geordies:

"I wonder whether they would pass the most lowly IELTS?"

To pinch Rob's phrase..."without endorsing IELTS...", I gathered during an IELTS' 
training session that it is acknowledged that many native speakers of English would 
NOT get high grades in the spoken English asssessment.

I find this unremarkable. My mother wouldn't do well in either the spoken or written parts 
of IELTS although she has been a native for 90 plus years.

Dennis



	


	Group: dogme
	Message: 6025
	From: Adrian Tennant
	Date: Mo Jan 05, 2004 8:30 

	Subject: Accents


	Dennis wrote:

> Wouldn't you agree, Dr. E., that there are cases where appropriateness of
accent, pronunciation need to be assessed?

Well, Yes and No.
Who decides what accent is acceptable? What accent, or form to teach?
Isn't it an absurdity if a native speaker of English can't pass an English
exam because their accent is unacceptable?!!!

Dr E



	


	Group: dogme
	Message: 6026
	From: Halima
	Date: Mo Jan 05, 2004 8:48 

	Subject: RE: Accents


	-----Mensaje original-----
De: Adrian Tennant [mailto:adrian.tennant@n...] 
Enviado el: lunes, 05 de enero de 2004 9:30
Para: dogme@yahoogroups.com
Asunto: [dogme] Accents


Dennis wrote:

> Wouldn't you agree, Dr. E., that there are cases where appropriateness 
> of
accent, pronunciation need to be assessed?

Well, Yes and No.
Who decides what accent is acceptable? What accent, or form to teach? Isn't
it an absurdity if a native speaker of English can't pass an English exam
because their accent is unacceptable?!!!

Dr E

----------
Aren't we getting away from what the purpose of any exam would be? Reminds
me of how philology courses are here in Andalucia. I have often wondered
what the point is, as the only thing they seem to serve is a perpetuation of
the field of philology. There is very little if any practical application.

An exam in English, I would have thought aims at assessing an individual's
relative competency in communication skills in a predicted environment. In
EFL, that usually means (as far as I know) some sort of international
setting where concerns of an international sort of audience are concerned.
As far as local, family or personal concerns there is no need for another
language or for that matter, even refinement of one's own other than for
personal exploration of the greater world outside that sphere. Thus why
would anyone want to exam a native speaker who wouldn't be able to pass an
such an exam unless that native speaker needed or wanted to communicate to
other nationals with some competency in international English, in which case
the native accent would not be "acceptable". Not in any judgemental way, -
it is like saying Spanish or Urdu is not "acceptable" unless you wish to
speak to other speakers who may not be from the same region in South America
or Pakistan. 

Acceptability or not of an English exam is what you are testing for, not
more, and not less. 

Halima



	


	Group: dogme
	Message: 6027
	From: Adrian Tennant
	Date: Mo Jan 05, 2004 8:55 

	Subject: Re: Accents


	Halima wrote:

> An exam in English, I would have thought aims at assessing an individual's
relative competency in communication skills in a
> predicted environment. In EFL, that usually means (as far as I know) some
sort of international setting where concerns of an > international sort of
audience are concerned.

In which case we should all be teaching EIL (Jenkins etc) and not using
British or US pronunciation models. Unfortunately, if you look at most
coursebooks that have pron. work in them it's GB or US orientated. And, if
you look at most exams it's the same.

Dr E



	


	Group: dogme
	Message: 6028
	From: djn@d...
	Date: Mo Jan 05, 2004 9:22 

	Subject: Re: Accents


	Dr. E. writes:

"Isn't it an absurdity if a native speaker of English can't pass an English
exam because their accent is unacceptable?!!!"

I don't find it an absurdity at all if (an important restriction) the purpose 
of the exam (or the interview) is to determine whether the native 
speaker of English speaks in a fashion appropriate , in my colleague's 
phrase, to permit the native speaker to be let loose on speakers of 
other languages who are attending a school to learn English.

Dennis



	


	Group: dogme
	Message: 6029
	From: Halima
	Date: Mo Jan 05, 2004 9:25 

	Subject: RE: Accents


	-----Mensaje original-----
De: Adrian Tennant [mailto:adrian.tennant@n...] 
Enviado el: lunes, 05 de enero de 2004 9:55
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] Accents


Halima wrote:

> An exam in English, I would have thought aims at assessing an 
> individual's
relative competency in communication skills in a
> predicted environment. In EFL, that usually means (as far as I know) 
> some
sort of international setting where concerns of an > international sort of
audience are concerned.

In which case we should all be teaching EIL (Jenkins etc) and not using
British or US pronunciation models. Unfortunately, if you look at most
coursebooks that have pron. work in them it's GB or US orientated. And, if
you look at most exams it's the same.

Dr E

True, but I am a native born American who got all my TEFL qualifications in
Britain and use primarily British books, (well, now I more or less make up
most of my own material) - I am one of the official Cambridge Oral Examiners
and also work a lot with people who need to pass the TOEFL for work or study
reasons. I always try to help people understand what is said, and accept any
accent which does not interfere with meaning or understanding. (obviously,
this is somewhat subjective, but within a measurable range) I may be wrong,
as my experience is limited to Europe, but it seems to me the tendency
nowadays in EFL is really EIL. Cambridge exams accept an American or
Australian accent (or Scots or Irish or Welsh) so long as the meaning is
conveyed and "understandable to an educated native speaker" 

I personally find a very strong Scots accent more difficult to follow than
Spanish (my skills in Spanish are advanced, but not to proficiency level.) I
still have an American accent (except to other Americans, who think I have a
British accent) in spite of nearly 30 years in Europe. But language skills
tested always involve the ability to say "I'm sorry, I don't understand"
asking the speaker to repeat or rephrase. Surely then we needn't worry
overmuch about accent. 

I maintain that testing is a filter. What are you filtering for? If you are
filtering for ability to recite Shakespeare then those who can't won't pass,
no matter where they were born. If you are filtering for RE, then many Scots
or Australians and most certainly most Americans would fail. If you are
testing for ability to communicate within a certain range of clarity to an
"average" speaker of English either native or non-native, then you will
filter very strong regional accents which are non-comprehensible to those
who are not from that region, including other native speakers. 

All tests filter. Depending on the design of the test and the aims of the
tester, some things will be filtered out. Decide what you want, and then
proceed. Maybe testing is useless for your needs or language skills aimed
for. Maybe the test is bad and filters other than what you intend. (Most, if
not all, do have deep flaws.) But if you want some sort of standard, some
sort of measurable skill, then you need to think about the tests and the
tester at least as much, if not far more, than the testee. There has to be
some things that are "unacceptable" otherwise a test is useless. 

Personally, I think the division between "native" and "non-native" is a
vague and virtually meaningless divide. Why bother with that decision at
all? Other than the academic question of "What is English?" which is itself
a constantly evolving thing, and may leave "native" regional speakers behind
- going into a sort of dialect foreign language. Some already may be so. 

So we must decide if we are going to test, what we are testing for and
proceed from there. Don't you think?

Halima



	


	Group: dogme
	Message: 6030
	From: Adrian Tennant
	Date: Mo Jan 05, 2004 11:16 

	Subject: Re: Accents


	Halima wrote:

> I always try to help people understand what is said, and accept any accent
which does not interfere with meaning or
> understanding. (obviously, this is somewhat subjective, but within a
measurable range)

I've always found that English teachers are probably the worst people to
examine whether someone is intelligible or not, especially if that teacher
has lived in the country where they are examining for a long time. Firstly
we become accustomed to the accents of our learners, and Secondly we are
often out of touch (returning for limited periods) with changes in spoken
language in Britain and the States.

Another issue which arises here is one of phonological limitation. What I
mean is that some speakers are unable to make certain sounds, often due to
restrictions after their vocal tracts and palate have shaped and hardened
(thought to occur pre-pubescent). Should we punish someone who can't make a
particular sound even because of this?

Dr E



	


	Group: dogme
	Message: 6031
	From: Halima
	Date: Mo Jan 05, 2004 11:37 

	Subject: RE: Accents


	-----Mensaje original-----
De: Adrian Tennant [mailto:adrian.tennant@n...] 
Enviado el: lunes, 05 de enero de 2004 12:17
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] Accents


Halima wrote:

> I always try to help people understand what is said, and accept any 
> accent
which does not interfere with meaning or
> understanding. (obviously, this is somewhat subjective, but within a
measurable range)

I've always found that English teachers are probably the worst people to
examine whether someone is intelligible or not, especially if that teacher
has lived in the country where they are examining for a long time. Firstly
we become accustomed to the accents of our learners, and Secondly we are
often out of touch (returning for limited periods) with changes in spoken
language in Britain and the States.

Another issue which arises here is one of phonological limitation. What I
mean is that some speakers are unable to make certain sounds, often due to
restrictions after their vocal tracts and palate have shaped and hardened
(thought to occur pre-pubescent). Should we punish someone who can't make a
particular sound even because of this?

Dr E

----------
Do you punish people who cannot make certain sounds? If it is a whole range
of sounds obscuring meaning maybe, but not one sound. How many German
speakers even with good English still confuse the "w" and the "v". We can
still understand them. Or Japanese speakers who sometime confuse "r" and
"l". In most contexts we get the meaning. Or Spanish speakers who have
problems with "i:" and "I". In spite of this being a crucial sound in
minimal pairs, often we know which of the two words is meant, and if it
remains ambiguous, the speaker can offer repairing strategies if there is
misunderstanding. We can allow for these (and should do, IMO) in testing. 

If there is a problem with a very specific word or sound, there is always
the opportunity to ask "Can you repeat that?" or "I'm sorry, I don't
understand." prompting the speaker to rephrase or speak more slowly allowing
for the opportunity to catch the surrounding clues, context, and other tools
we use all the time anyway to understand spoken speech obscured by tone,
noise, whatever. Unless seeking perfection, a standard of totally "perfect"
speech, (an impossible aim in any case) I still do not see the problem.
There is always a degree of subjectiveness, but within a context, a skilled
examiner with lots of experience can tell pretty well whether the speaker
can communicate his/her ideas sufficiently within a range of skill standard.


I still think it is MEANING we are testing, or should be attempting to test,
rather than exactness of specific pronunciation or vocabulary use (or even
grammatical "correctness" up to a point - the differences of American past
simple versus British present perfect are an example.) How effectively can
the subject communicate his/her ideas, understand spoken English by a
relatively fluent non-native or a more or less standardised native speaker?
Of course there will be grey lines, there is a degree of personal
understanding and a subjectiveness that we cannot avoid, but we still can
test within a range, Cambridge does this well, IMO. And of course there are
levels. What a KET level speaker can say and do is quite different than an
FCE candidate, and still quite different from a Proficiency candidate. But
these levels are fairly well defined in ALTE, - at least I think so. 

Halima



	


	Group: dogme
	Message: 6032
	From: Adrian Tennant
	Date: Mo Jan 05, 2004 12:05 

	Subject: Re: Accents


	Halima & Dennis

Your answers are all very well but it still begs the question of who
determines what is acceptable and understandable in terms of pronunciation.

Dr Evil



	


	Group: dogme
	Message: 6033
	From: Rita Baker
	Date: Mo Jan 05, 2004 12:12 

	Subject: Re: Language imperialism and motivation


	Dear All,

Have just returned from our first ski-ing holiday - which we were persuaded 
into by our offspring - much reassured that as a couple of couch potatoes 
in our fifties we were still able to learn how to do it; ache, ache ........

The point of this posting is that we had two excellent instructors, one of 
whom I would describe as a 'dogme' teacher. Having given us the basic 
introduction on how to get up on skis, he then proceeded by exploiting 
examples. i.e. instead of giving us a load of detailed instructions, he 
waited to see what we produced and then worked from what came up. We did 
some things spontaneously correctly, so he didn't bother to mend what 
wasn't broke. When somebody did something good he would draw attention to 
it; if somebody asked a question he would address it and if several of us 
experienced a similar problem e.g. weight on the wrong leg etc., he would 
tackle it. I'm convinced we made far more rapid progress than if he had 
proceeded prescriptively in a tightly controlled sequential manner!

Rita


>Incoming mail is certified Virus Free.
>Checked by AVG anti-virus system (http://www.grisoft.com).
>Version: 6.0.557 / Virus Database: 349 - Release Date: 12/30/03

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.557 / Virus Database: 349 - Release Date: 12/30/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6034
	From: djn@d...
	Date: Mo Jan 05, 2004 12:14 

	Subject: RE: Accents


	Dr. E. writes:

" some speakers are unable to make certain sounds, often due to
restrictions after their vocal tracts and palate have shaped and hardened
(thought to occur pre-pubescent)."

A fascinating piece of information. Can you tell us where we can read more about this?


Dennis



	


	Group: dogme
	Message: 6035
	From: pangill2001
	Date: Mo Jan 05, 2004 12:22 

	Subject: accent


	Regrettably, my email has been on the blink, which means that none 
of the messages from the group have reached me for two weeks. I've 
just enjoyed reading the thread on accent, though, and can't resist 
the temptation to throw in my two cents' worth. 

I personally know quite a few native speakers of English whose 
accent, IMHO, essentially does disqualify them from functioning 
effectively as international communicators in the language. However, 
as they have no wish to do so, using it as they do for their own 
purposes in contexts in which they are unlikely to NEED to function 
as international communicators, then this doesn't strike me as much 
of a problem.

I think the time is coming, if it's not already at hand, when native 
speakers wishing to communicate in international English will, just 
like everyone else, have to accommodate themselves to norms which 
may be quite different from those they are used to. Jennifer 
Jenkins' book on the phonology of EIL suggests that many of the 
treasured shibboleths of phoneticians, such as the schwa, various 
diphthongs, and arcane phenomena such as liaison, juncture, and so 
on are totally irrelevant to the needs of EIL users. 

Meantime, what I tell my Czech university students (whose accents, 
again IMHO, qualify them far better than those of many if not most 
native speakers as international users of English) is that the two 
key things are comprehensibility and source authenticity, the former 
having precedence.

yours in definite mode

Simon Gill, Liverpool, Czech Republic



	


	Group: dogme
	Message: 6036
	From: Halima
	Date: Mo Jan 05, 2004 12:30 

	Subject: RE: Accents


	-----Mensaje original-----
De: Adrian Tennant [mailto:adrian.tennant@n...] 
Enviado el: lunes, 05 de enero de 2004 13:06
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] Accents


Halima & Dennis

Your answers are all very well but it still begs the question of who
determines what is acceptable and understandable in terms of pronunciation.

Dr Evil

---
Of course. There is no hard and fast rule. It is going to be subjective. But
still, a range can be determined by consensus. Examples are the Cambridge
exams. Like I said, a range of comprehensibility to a general selection of
English speakers, including native and proficient non-natives. But then who
determines what is acceptable in a maths exam? A sociology exam? Written
essays in 7th grade? Any exam? 

"acceptable" and "understandable" in my opinion, for what it is worth, is
taken from a general sample of effective communication between speakers of
English. As defined by the ALTE guidelines. 

Halima



	


	Group: dogme
	Message: 6037
	From: Halima
	Date: Mo Jan 05, 2004 12:32 

	Subject: RE: Language imperialism and motivation


	-----Mensaje original-----
De: Rita Baker [mailto:rita@l...] 
Enviado el: lunes, 05 de enero de 2004 13:13
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] Language imperialism and motivation


Dear All,

Have just returned from our first ski-ing holiday - which we were persuaded 
into by our offspring - much reassured that as a couple of couch potatoes 
in our fifties we were still able to learn how to do it; ache, ache ........

The point of this posting is that we had two excellent instructors, one of 
whom I would describe as a 'dogme' teacher. Having given us the basic 
introduction on how to get up on skis, he then proceeded by exploiting 
examples. i.e. instead of giving us a load of detailed instructions, he 
waited to see what we produced and then worked from what came up. We did 
some things spontaneously correctly, so he didn't bother to mend what 
wasn't broke. When somebody did something good he would draw attention to 
it; if somebody asked a question he would address it and if several of us 
experienced a similar problem e.g. weight on the wrong leg etc., he would 
tackle it. I'm convinced we made far more rapid progress than if he had 
proceeded prescriptively in a tightly controlled sequential manner!

Rita

---

Good point. And "acceptable" in this situation would be the ability to ski,
ranging from simply the ability to stay upright while moving downhill, to
proficiency of form, depending on what you are looking for, and the level of
fluency, wouldn't it?
:-) 
Halima



	


	Group: dogme
	Message: 6038
	From: djn@d...
	Date: Mo Jan 05, 2004 1:12 

	Subject: dogme tourism (Was dogme ski instruction)


	My dogme conscience was troubled as I recently showed a close friend around London 
for three days. I know London pretty well, she doesn't know it at all. I did take into 
account what I thought she would enjoy, but it was my curriculum, not hers.I was 
bothered that I should be allowing her to uncover her own London, but with only three 
days and taking into account London prices I thought it more efficient to make use of 
my knowledge and experience.

Are there occasions when, in the interests of effeciency, a good dogmeist can allow 
himself/herself to front his/her knowledge and experience?

Dennis



	


	Group: dogme
	Message: 6039
	From: djn@d...
	Date: Mo Jan 05, 2004 1:12 

	Subject: Re: Accents


	Dr. E. again:

"Your answers are all very well but it still begs the question of who
determines what is acceptable and understandable in terms of
pronunciation."

Point taken. Clearly - well, it's clear to me - there isn't one model of what is acceptable, 
and understandable - and I can see that it is very difficult (if not impossible) to measure 
'acceptability' in scientific terms. 

If we are discussing serious reservations about tests and testing - what kind of English 
for what purposes are we testing - I'm with you.

On the other hand, there are day-to-day situations where some kind of assessment is 
necessary.

As I may have mentioned here I recently wrote to the Airport Manager of Stanstead 
Airport, UK complaining that the announcements for proceeding to gate X and boarding 
were incomprehensible. The announcements were indistinctly articulated and read far 
too fast.

If I were asked to test the announcers I would simply play selected recordings of their 
messages to an internatiional group of listeners and see who got the highest score for 
clearly getting across which passengers for which flight for which airport were required 
to check in at which gate.

Dennis



	


	Group: dogme
	Message: 6040
	From: Halima
	Date: Mo Jan 05, 2004 1:20 

	Subject: RE: Accents


	-----Mensaje original-----
De: djn@d... [mailto:djn@d...] 
Enviado el: lunes, 05 de enero de 2004 14:13
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] Accents


Dr. E. again:

"Your answers are all very well but it still begs the question of who
determines what is acceptable and understandable in terms of pronunciation."

Point taken. Clearly - well, it's clear to me - there isn't one model of
what is acceptable, 
and understandable - and I can see that it is very difficult (if not
impossible) to measure 
'acceptability' in scientific terms. 

If we are discussing serious reservations about tests and testing - what
kind of English 
for what purposes are we testing - I'm with you.

On the other hand, there are day-to-day situations where some kind of
assessment is 
necessary.

As I may have mentioned here I recently wrote to the Airport Manager of
Stanstead 
Airport, UK complaining that the announcements for proceeding to gate X and
boarding 
were incomprehensible. The announcements were indistinctly articulated and
read far 
too fast.

If I were asked to test the announcers I would simply play selected
recordings of their 
messages to an internatiional group of listeners and see who got the
highest score for 
clearly getting across which passengers for which flight for which airport
were required 
to check in at which gate.

Dennis


-------------------------
And likewise, if an "acceptable" number of passengers understand, (80% or
more?) then the announcer "passes" the test. If less than half understand,
then the announcer would not pass. Sometimes the test is the other way
round. I had a similar discussion with a University professor here. In this
(IMO backward) town, if 60% of University students fail, paradoxically the
professor is thought to be good!! I would have thought that unless something
like 70% or more students pass the exam, then either 1. I am not teaching,
2. The exam is inadequate, or 3. the level has been misdiagnosed somehow. 
Or 4. something else is wrong somewhere. 

"acceptable" can be read either way. 

Halima



	


	Group: dogme
	Message: 6041
	From: Luke Meddings
	Date: Mo Jan 05, 2004 1:35 

	Subject: Re: Accents


	> "acceptable" can be read either way. 

Perhaps this is what is happening with the announcements at Stansted

Luke



	


	Group: dogme
	Message: 6042
	From: midill@a...
	Date: Mo Jan 05, 2004 8:44 

	Subject: Re: Accents


	I would hope that English teachers would model English in a manner that would 
make their students understandable to the people they wish to communicate 
with.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6043
	From: Adrian Tennant
	Date: Mo Jan 05, 2004 1:45 

	Subject: Re: Accents


	Having taught European Air Traffic Controllers a number of years ago, I am
always worried about what is 'acceptable' in terms of Air Speak.
My most important task was to make sure that the controllers could
distinguish (both in speaking and listening) between numbers like 13 and 30
(Obviously 13,000 ft is different from 30,000 ft)!

Dr Evil



	


	Group: dogme
	Message: 6044
	From: midill@a...
	Date: Mo Jan 05, 2004 8:45 

	Subject: Re: Accents


	In a message dated 1/5/2004 6:39:56 AM Eastern Standard Time, 
halima@s... writes:
Should we punish someone who can't make a
particular sound even because of this?
We shouldn't "punish" them, but perhaps teaching EFL or ESL is not their 
calling.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6045
	From: Adrian Tennant
	Date: Mo Jan 05, 2004 1:46 

	Subject: Re: Accents


	> Dr. E. writes:
>
> " some speakers are unable to make certain sounds, often due to
> restrictions after their vocal tracts and palate have shaped and hardened
> (thought to occur pre-pubescent)."
>
> A fascinating piece of information. Can you tell us where we can read more
about this?

Can't remember. This is something I read about a few years ago. If I can
find the source I'll let you know (maybe someone else out there know?)



	


	Group: dogme
	Message: 6046
	From: Halima
	Date: Mo Jan 05, 2004 2:11 

	Subject: RE: Accents


	-----Mensaje original-----
De: midill@a... [mailto:midill@a...] 
Enviado el: lunes, 05 de enero de 2004 14:46
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] Accents


In a message dated 1/5/2004 6:39:56 AM Eastern Standard Time, 
halima@s... writes:
Should we punish someone who can't make a
particular sound even because of this?
We shouldn't "punish" them, but perhaps teaching EFL or ESL is not their 
calling.

Rosemary


I would say, even that depends on who and what level exactly they are
teaching. One sound only missing or "wrong" could be minor enough to
overlook. I have known native teachers with a slight lisp and habitually
pronouncing "th" sounds instead of "d" or something (can't remember now) but
this person was nevertheless a good teacher and his students did not adopt
his pronunciation - maybe they would have if he had been the ONLY source of
English pronunciation. 

I am not sure about this. Many Spanish people learn English here and then
teach it (mostly badly, but the reasons for that is another whole topic) -
much of their pronunciation is not quite up to standard, but they allow for
this by using tapes, and videos and other sources, and the ones who are
good, (not many, unfortunately) manage to overcome the obstacles while
improving their pronunciation. 

I don't think one sound alone would be enough to disqualify someone from
teaching. Rather the whole pattern of pronunciation and dealing with
pronunciation issues.

Halima



	


	Group: dogme
	Message: 6047
	From: Luke Meddings
	Date: Mo Jan 05, 2004 2:50 

	Subject: Re: Accents


	> I would hope that English teachers would model English in a manner that
would
> make their students understandable to the people they wish to communicate
> with.

Surely in a manner that makes them (the teachers) understandable to their
students? Nothing can make the students understandable, or anything else.
The students will run, walk or stumble with the model, compare it to others,
and make it their own. Or, as Halima puts it: 'his students did not adopt
his pronunciation - maybe they would have if he had been the ONLY source of
English pronunciation.' Even then they would only adapt, not adopt, unless
(wait for it) peculiarly adept.
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Monday, January 05, 2004 1:44 PM
Subject: Re: [dogme] Accents


> I would hope that English teachers would model English in a manner that
would
> make their students understandable to the people they wish to communicate
> with.
>
> Rosemary
>
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 6048
	From: Robert Wood
	Date: Mo Jan 05, 2004 3:06 

	Subject: RE: Accents


	Several posts on this thread have mentioned sounds. I
think we need to delve deeper. Sounds differ from
speaker to speaker, British native speakers being
typical examples. I am British, but have to follow
Alex Ferguson, for example, very carefully to be able
to understand him. He does, however, convey features
of English pronunciation other than sounds that help
comprehension, whereas learners of English need
training to help them.

I think that other phonological features such as
stress and rhythm and intonation cause more
communication breakdowns than sounds. Thirteen or
thirty, as per a recent post (OK, that's partly
sounds, too, but also word stress), and statement or
question (intonation) are cases in point. For
practical communication purposes I think as teachers
that we need to be covering these aspects of
pronunciation more than just sounds, and from as early
a stage as possible, i.e. Day 1.

Rob W

--- Halima <halima@s...> wrote:
> 
> 
> -----Mensaje original-----
> De: midill@a... [mailto:midill@a...] 
> Enviado el: lunes, 05 de enero de 2004 14:46
> Para: dogme@yahoogroups.com
> Asunto: Re: [dogme] Accents
> 
> 
> In a message dated 1/5/2004 6:39:56 AM Eastern
> Standard Time, 
> halima@s... writes:
> Should we punish someone who can't make a
> particular sound even because of this?
> We shouldn't "punish" them, but perhaps teaching EFL
> or ESL is not their 
> calling.
> 
> Rosemary
> 
> 
> I would say, even that depends on who and what level
> exactly they are
> teaching. One sound only missing or "wrong" could be
> minor enough to
> overlook. I have known native teachers with a slight
> lisp and habitually
> pronouncing "th" sounds instead of "d" or something
> (can't remember now) but
> this person was nevertheless a good teacher and his
> students did not adopt
> his pronunciation - maybe they would have if he had
> been the ONLY source of
> English pronunciation. 
> 
> I am not sure about this. Many Spanish people learn
> English here and then
> teach it (mostly badly, but the reasons for that is
> another whole topic) -
> much of their pronunciation is not quite up to
> standard, but they allow for
> this by using tapes, and videos and other sources,
> and the ones who are
> good, (not many, unfortunately) manage to overcome
> the obstacles while
> improving their pronunciation. 
> 
> I don't think one sound alone would be enough to
> disqualify someone from
> teaching. Rather the whole pattern of pronunciation
> and dealing with
> pronunciation issues.
> 
> Halima 
> 
> 


__________________________________
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Find out what made the Top Yahoo! Searches of 2003
http://search.yahoo.com/top2003


	


	Group: dogme
	Message: 6049
	From: Rita Baker
	Date: Mo Jan 05, 2004 3:44 

	Subject: RE: Language imperialism and motivation


	Yup, Halima, I agree. For our group as beginners we had everything to 
learn, and yet though we had never ski-ed before, we all brought 
transferable skills to the class. From cycling we all had a sense of 
balance, though we were surprised to learn that instead of leaning into the 
curve (as with cycling), you lean away from the slope of the hill - which 
initially feels counter-intuitive. If we had carried on learning, our 
objectives would have become greater - as in being able to manage steeper 
slopes at faster speeds. Though we were all pleased to be able to negotiate 
gentle slopes enjoyably by the end of the first week, we all felt we would 
like to return to consolidate the skills of turning and stopping, and be 
able to rise to greater challenges in future.


At 12:32 PM 1/5/04, you wrote:



>-----Mensaje original-----
>De: Rita Baker [mailto:rita@l...]
>Enviado el: lunes, 05 de enero de 2004 13:13
>Para: dogme@yahoogroups.com
>Asunto: Re: [dogme] Language imperialism and motivation
>
>
>Dear All,
>
>Have just returned from our first ski-ing holiday - which we were persuaded
>into by our offspring - much reassured that as a couple of couch potatoes
>in our fifties we were still able to learn how to do it; ache, ache ........
>
>The point of this posting is that we had two excellent instructors, one of
>whom I would describe as a 'dogme' teacher. Having given us the basic
>introduction on how to get up on skis, he then proceeded by exploiting
>examples. i.e. instead of giving us a load of detailed instructions, he
>waited to see what we produced and then worked from what came up. We did
>some things spontaneously correctly, so he didn't bother to mend what
>wasn't broke. When somebody did something good he would draw attention to
>it; if somebody asked a question he would address it and if several of us
>experienced a similar problem e.g. weight on the wrong leg etc., he would
>tackle it. I'm convinced we made far more rapid progress than if he had
>proceeded prescriptively in a tightly controlled sequential manner!
>
>Rita
>
>---
>
>Good point. And "acceptable" in this situation would be the ability to ski,
>ranging from simply the ability to stay upright while moving downhill, to
>proficiency of form, depending on what you are looking for, and the level of
>fluency, wouldn't it?
>:-)
>Halima
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Yahoo! Groups Links
>
>To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
>To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
>Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>
>
>---
>Incoming mail is certified Virus Free.
>Checked by AVG anti-virus system (http://www.grisoft.com).
>Version: 6.0.557 / Virus Database: 349 - Release Date: 12/30/03

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.557 / Virus Database: 349 - Release Date: 12/30/03


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6050
	From: Rita Baker
	Date: Mo Jan 05, 2004 3:47 

	Subject: Re: dogme tourism (Was dogme ski instruction)


	I would say, emphatically, 'yes' Dennis. If your friend had been on an 
extended stay, perhaps you could have taken a more 'dogme' approach, but in 
the context of three days, it seems to me that you did exactly the right 
thing. I'd hate 'Dogme' ever to become a dogma!

Rita

At 01:12 PM 1/5/04, you wrote:

>My dogme conscience was troubled as I recently showed a close friend 
>around London
>for three days. I know London pretty well, she doesn't know it at all. I 
>did take into
>account what I thought she would enjoy, but it was my curriculum, not 
>hers.I was
>bothered that I should be allowing her to uncover her own London, but with 
>only three
>days and taking into account London prices I thought it more efficient to 
>make use of
>my knowledge and experience.
>
>Are there occasions when, in the interests of effeciency, a good dogmeist 
>can allow
>himself/herself to front his/her knowledge and experience?
>
>Dennis
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>Yahoo! Groups Links
>
>To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
>To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
>Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>
>
>---
>Incoming mail is certified Virus Free.
>Checked by AVG anti-virus system (http://www.grisoft.com).
>Version: 6.0.557 / Virus Database: 349 - Release Date: 12/30/03
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	Group: dogme
	Message: 6051
	From: diarmuid_fogarty
	Date: Mo Jan 05, 2004 3:56 

	Subject: Re: dogme tourism (Was dogme ski instruction)


	--- In dogme@yahoogroups.com, djn@d... wondered:
> Are there occasions when, in the interests of effeciency, a good 
dogmeist can allow 
> himself/herself to front his/her knowledge and experience?

I would have thought that a "good dogmeist" would only be too happy 
to front his or her experience and knowledge. But they would also 
make sure that their student had ample opportunity to do the same. 
What happens in many educational contexts is that the teacher is the 
possessor of ALL knowledge and the student is the empty vessel into 
which this knowledge mmust be crammed.

Now, if you had forced your friend to tour round Luton instead of 
London; made her take taxis when she wanted to walk; pointed out 
things that were of no interest to her and so on, then you would be 
on to a good bad dogme lesson.

Happy new year everybody.



	


	Group: dogme
	Message: 6052
	From: Halima
	Date: Mo Jan 05, 2004 4:06 

	Subject: RE: dogme tourism (Was dogme ski instruction)


	-----Mensaje original-----
De: djn@d... [mailto:djn@d...] 
Enviado el: lunes, 05 de enero de 2004 14:13
Para: dogme@yahoogroups.com
Asunto: [dogme] dogme tourism (Was dogme ski instruction)


My dogme conscience was troubled as I recently showed a close friend around
London 
for three days. I know London pretty well, she doesn't know it at all. I did
take into 
account what I thought she would enjoy, but it was my curriculum, not hers.I
was 
bothered that I should be allowing her to uncover her own London, but with
only three 
days and taking into account London prices I thought it more efficient to
make use of 
my knowledge and experience.

Are there occasions when, in the interests of effeciency, a good dogmeist
can allow 
himself/herself to front his/her knowledge and experience?

Dennis

-----------------------------------------------------------------
Having had a tour in Greece with someone who knew some art history, I am
glad I got "his" Greece first, as "mine" without that experience and
knowledge would have been a vague image of a lot of broken old buildings. 

As it was, it was a rich and profoundly educating experience. 

Halima



	


	Group: dogme
	Message: 6053
	From: davehogg_bcn
	Date: Mo Jan 05, 2004 4:19 

	Subject: Re: dogme tourism (Was dogme ski instruction)


	Yes, of course. Ish.

After all, The tourguide is one of the peopleintheroom as well, isn't 
(s)he? So her/his contribution is relevant; and if her/his knowledge 
of the topic which the learner(/tourist) has decided to discuss
(/explore) is valuable, then it should be offered. Anything less 
would be rude as well as nonsensical.

I wonder whether Dennis wasn't just joshing with us again. Surely his 
trip around London with his friend was as dogme as one can get.

Happy New Day, everybody. (Sorry: I don't celebrate "New Year").

Best regards always,
D.


--- In dogme@yahoogroups.com, "diarmuid_fogarty" <fogarty.olmos@t...> 
wrote:
> --- In dogme@yahoogroups.com, djn@d... wondered:
> > Are there occasions when, in the interests of effeciency, a good 
> dogmeist can allow 
> > himself/herself to front his/her knowledge and experience?
> 
> I would have thought that a "good dogmeist" would only be too happy 
> to front his or her experience and knowledge. But they would also 
> make sure that their student had ample opportunity to do the same. 
> What happens in many educational contexts is that the teacher is 
the 
> possessor of ALL knowledge and the student is the empty vessel into 
> which this knowledge mmust be crammed.
> 
> Now, if you had forced your friend to tour round Luton instead of 
> London; made her take taxis when she wanted to walk; pointed out 
> things that were of no interest to her and so on, then you would be 
> on to a good bad dogme lesson.
> 
> Happy new year everybody.



	


	Group: dogme
	Message: 6054
	From: John Franklin Nelson
	Date: Mo Jan 05, 2004 7:27 

	Subject: Re: Accents


	It's nice to see so many contributions to this thread--it certainly 
is an issue that fascinates me. What we're clearly up against is the 
tough question of criteria for correctness. Tough in language 
teaching, maybe not so tough in maths and hard sciences where there 
isn't quite so much diversity. Language is after all a human/social 
phenomenon, and varies accordingly. 
As such, from a testing point of view, what we're debating here 
specifically is the establishment of the end-points in the spectrum 
or scale of the exam, and the ways in which we might go about 
scoring our hypothetical exam items. It's interseting to note that 
such issues in many other countries are resolved with a simple wave 
of the administrative pen by passing the buck to that language's 
Official Academy of Language (or its equivalent) that defines 
acceptability at least for vocabulary, grammar, pronunciation, and 
style/register. It's also interesting to note that the fact that 
English doesn't have one has not hindered our ability to communicate 
in writing on this list despite the fact that we (read "I") might 
have trouble eavesdropping on each other's friends at a pub. This is 
heartening at least to me, suggesting that our examples of dubious 
intelligibity are quibbles in the more daunting task of test design.

We may be a bit premature in making it seem as if it were necessary 
to 
tackle this issue as the first step in test development, and we seem 
to have focussed entirely on accent. How much of what we've found so 
far regarding accent and pronunciation is applicable to the other 
dimensions and competencies of language that we're hoping to 
measure, and what should those be?

I think we should first make a decision whether what interests us 
more is an achievement-type criterion-referenced test (we'll use 
this to measure instructional effect (ie, the progress our learners 
have made in our courses) much like the quizzes we've all seen and 
perhaps used), or a general proficiency test to assess overall 
competence in the language (much like the IELTS, TOEFL, Cambridge, 
etc.).
The distinction is not moot: the achievement test draws both its 
language items and its criteria for correctness from the corpus of 
instruction (what it is that was actually provided in class) and 
scored relative to that corpus, hence the name "criterion-
referenced", whereas the proficiency exam is norm-referenced 
(language items tested and their correctness are chosen from a 
theoretical model of language proficiency; an individual's score is 
determined relative to the scores of other test-takers).

I for one have little desire to dive into the general proficiency 
test arena--at least not yet! I could however find immediate use for 
a DOGME-inspired achievement test, and the entire DOGME movement may 
find support if we can assess (or at least map out) our learners' 
progress over the time. 
That said, before I voice my ideas for what we might include in our 
test, I'll leave it to the group members to say whether there's any 
interest in this, or if people prefer to do proficiency-type 
assessment first. 

Happy New Year to all,
John in Madrid


--- In dogme@yahoogroups.com, "Halima" <halima@s...> wrote:
> 
> 
> -----Mensaje original-----
> De: djn@d... [mailto:djn@d...] 
> Enviado el: lunes, 05 de enero de 2004 14:13
> Para: dogme@yahoogroups.com
> Asunto: Re: [dogme] Accents
> 
> 
> Dr. E. again:
> 
> "Your answers are all very well but it still begs the question of 
who
> determines what is acceptable and understandable in terms of 
pronunciation."
> 
> Point taken. Clearly - well, it's clear to me - there isn't one 
model of
> what is acceptable, 
> and understandable - and I can see that it is very difficult (if 
not
> impossible) to measure 
> 'acceptability' in scientific terms. 
> 
> If we are discussing serious reservations about tests and 
testing - what
> kind of English 
> for what purposes are we testing - I'm with you.
> 
> On the other hand, there are day-to-day situations where some kind 
of
> assessment is 
> necessary.
> 
> As I may have mentioned here I recently wrote to the Airport 
Manager of
> Stanstead 
> Airport, UK complaining that the announcements for proceeding to 
gate X and
> boarding 
> were incomprehensible. The announcements were indistinctly 
articulated and
> read far 
> too fast.
> 
> If I were asked to test the announcers I would simply play selected
> recordings of their 
> messages to an internatiional group of listeners and see who got 
the
> highest score for 
> clearly getting across which passengers for which flight for which 
airport
> were required 
> to check in at which gate.
> 
> Dennis
> 
> 
> -------------------------
> And likewise, if an "acceptable" number of passengers understand, 
(80% or
> more?) then the announcer "passes" the test. If less than half 
understand,
> then the announcer would not pass. Sometimes the test is the other 
way
> round. I had a similar discussion with a University professor 
here. In this
> (IMO backward) town, if 60% of University students fail, 
paradoxically the
> professor is thought to be good!! I would have thought that unless 
something
> like 70% or more students pass the exam, then either 1. I am not 
teaching,
> 2. The exam is inadequate, or 3. the level has been misdiagnosed 
somehow. 
> Or 4. something else is wrong somewhere. 
> 
> "acceptable" can be read either way. 
> 
> Halima



	


	Group: dogme
	Message: 6055
	From: Diarmuid Fogarty
	Date: Mo Jan 05, 2004 8:39 

	Subject: Re: Re: Accents


	John writes: "I think we should first make a decision whether what interests us more is an achievement-type criterion-referenced test ...or a general proficiency test to assess overall 
competence in the language"

As far as norm-referenced tests are concerned, I don't see how it can be at all fair to assess people in relation to the achievements of others. As far as criteria-referenced tests are concerned, I suspect that the tendency is to teach to the exam. So, I would reject both alternatives and look for another suggestion.

One such suggestion put forward by Rowntree (don't have references to hand, but have mentioned him on this list before so a search of the archives would do it) is that learners receive reports or references from their teachers which give a full, comprehensive picture of each student and their aptitude to do whatever it is that calls for the reference.

I am aware of the shortcomings here, but think that the pros far outweigh the cons. Each assessment is individual; is built up over a period of time; is ipsative (ie it says the achievements that this particular student has made by judging current abilities against past abilities); teachers are accountable and many other pluses that I don't have too much time to start enumerating right at this moment. 

Sorry to write such a bland, ill-argued post but time is against me. But just wanted to point out that when people offer two alternatives to choose from, there is often a third or a fourth or a fifth...lingering in the shadows.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6056
	From: davehogg_bcn
	Date: Mo Jan 05, 2004 8:46 

	Subject: Re: Accents, hardened palates & Needs analyses


	Luke is quite right, of course.

Adaptation, rather than adoption is what our learners do with the 
input we give them. They *interpret*, rather than sit there waiting 
to have their empty buckets filled with whatever might be transmitted 
to them. 

And I would like to hope that a truly *adept* learner would know 
better than to simply adopt, uncritically, what his teacher does. 
Such a student would, surely, adapt stuff just as her peers are 
doing, except better. Anyhow, anyhow.

Also, Rosemary assumes that we can know how to help our "students to 
be understandable to the people they wish to communicate with". I 
don't doubt that Rosemary can, to an extent. Likewise, others among 
us. But many of us (am I wrong?) have no reliable way of knowing 
anything about the people our learners wish to communicate with, nor 
indeed whether they are likely to try to communicate with anybody at 
all in English, ever.

Oh sure, we can do a "needs analysis" if we believe that may help a 
little (as some of you have recently suggested). That might (*might*) 
give us a flavour of who our learners wish to communicate with. 

A needs analysis is, however, trustier in its ability to throw up 
meaningless nonsense, often based on our learners' *interpretation* 
of what they *imagine* *we* want or expect them to tell us. Am I 
wrong? Doesn't your own experience of needs analyses tell you the 
same? Don't learners just look for the demand characteristics of such 
questionnaires and say what-we-are-expected-to-say (in the same way 
we've *all* done whenever confronted with one of those Myers-Briggs-
style questionnaires).

I was made to do a "needs analysis" with a group of 16 pre-ints a few 
months ago. There were confusing anomalies galore. One of my 
favourites was the following revelation: Nine learners replied 
either "yes" or "yes, yes, yes" to the statement "I like the teacher 
to tell me all my mistakes"; eleven learners replied either "yes" 
or "yes, yes, yes" to the statement "I like the teacher to let me 
find my mistakes". Aren't these two notions diametrically opposed? 
Well, they might be (I had understood, from the layout of the 
questionnaire, that this was a straightforward *choice*). However, 
some of the learners evidently interpreted that one could agree with 
both statements, and so they went ahead and did so. If the other 
learners had made the same inference, might they also have chosen 
*both* "options"? Or not? *Did* the other learners make the same 
inference? Who knows.

So: even if we take a positivist perspective on needs analyses and 
assume that people know what they want; and that they want to be 
truthful about what they want; and that what they want is somewhat 
permanent-ish from one day/moment to the next, how can we be sure 
that what we believe ourselves to be asking is what the learner 
believes herself to be answering? 

Needs analyses apart. Let's return to the specific issue of knowing 
who our students wish to communicate with. This is related to the 
question (which has come up on the dogme list in recent days) of why 
people are studying English with us at all. One question that I used 
to see on needs analyses which I was required/recommended to use at 
the start of courses was "Why are you studying English?". I found 
that many students struggled to offer a sensible answer to this; a 
lot of my learners simply left it blank. Over time it became clear to 
me why. Most of my learners are learning English not because 
they "need" it for anything, but rather for one of the following 
reasons…

· My company provides Engleesh classes as a perk for staff who 
want to skive off for a couple of hours a week
· My friends are ever-so impressed when I tell them I speak a 
bit of Engleesh.
· I want to pass the "Fearrs-Therrteefee-kate" (simply because 
my friends/parents would be impressed; I don't really know what 
I "need" it for)
· It gets me out of the house for a couple of hours a week; and 
I quite enjoy the company of the other students and the teacher.
· Etc…

There are probably many other such "reasons" for studying English. 
And none of them is less valid than "so that I can communicate more 
effectively with my colleagues at our office in Rotterdam" or "so 
that I can communicate more effectively when I go holidaying abroad". 
They are all honest-to-goodness explanations as to why those people 
are sitting there with me (and with you, perhaps?) in that room for 
several hours a week. 

But the implication of all this is that we need to be fair (as 
opposed to aireyfairey) when we consider the "reasons" that people 
are studying English; and how those reasons can/should influence what 
we do, how we do it; and –of course– whether our lisps, hardened 
palates, accents, nativeness (or whatever else) are of any importance 
whatsoever.

*Are* they of any importance whatsoever to the people in *your* rooms?

Best regards always,
D.



--- In dogme@yahoogroups.com, "Luke Meddings" <luke@b...> wrote:
> > I would hope that English teachers would model English in a 
manner that
> would
> > make their students understandable to the people they wish to 
communicate
> > with.
> 
> Surely in a manner that makes them (the teachers) understandable to 
their
> students? Nothing can make the students understandable, or anything 
else.
> The students will run, walk or stumble with the model, compare it 
to others,
> and make it their own. Or, as Halima puts it: 'his students did not 
adopt
> his pronunciation - maybe they would have if he had been the ONLY 
source of
> English pronunciation.' Even then they would only adapt, not adopt, 
unless
> (wait for it) peculiarly adept.
> --------------------------------------------------------------------
---
> Luke Meddings
> London
> --------------------------------------------------------------------
-
> 
> ----- Original Message ----- 
> From: <midill@a...>
> To: <dogme@yahoogroups.com>
> Sent: Monday, January 05, 2004 1:44 PM
> Subject: Re: [dogme] Accents
> 
> 
> > I would hope that English teachers would model English in a 
manner that
> would
> > make their students understandable to the people they wish to 
communicate
> > with.
> >
> > Rosemary
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> >
> > Yahoo! Groups Links
> >
> > To visit your group on the web, go to:
> > http://groups.yahoo.com/group/dogme/
> >
> > To unsubscribe from this group, send an email to:
> > dogme-unsubscribe@yahoogroups.com
> >
> > Your use of Yahoo! Groups is subject to:
> > http://docs.yahoo.com/info/terms/
> >
> >
> >
> >



	


	Group: dogme
	Message: 6057
	From: Robert M. Haines
	Date: Di Jan 06, 2004 3:00 

	Subject: General proficiency tests


	John writes: "a general proficiency test to assess overall 
competence in the language (much like the IELTS, TOEFL, Cambridge, etc.)."

The TOEFL I know does not test overall proficiency, e.g. there is no speaking test. Not to mention how the rest of the exam is aimed at "academic" reading and writing. Finally, the TOEFL I know includes some of the most inauthentic listening samples I've ever heard.

I feel comfortable calling it a test of one's overall ability to withstand the TOEFL.

The Cambridge Proficiency had even the British-speaking teachers in our lunchroom wishing they had an answer key. The questions seemed more mathematical than English at times.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6058
	From: Robert Wood
	Date: Di Jan 06, 2004 4:11 

	Subject: Re: General proficiency tests


	Rob wrote:
'Finally, the TOEFL I know includes some
of the most inauthentic listening samples I've ever
heard.'

What does the man mean?

Seriously, when teachers joke about the test, it
doesn't say much for the credibility of it. Rob's
right about the TOEFL. What makes the listening worse
still is that the poor candidates are only given the
task after they have listened, so they don't know what
they're listening for.

Rob W



__________________________________
Do you Yahoo!?
Yahoo! Hotjobs: Enter the "Signing Bonus" Sweepstakes
http://hotjobs.sweepstakes.yahoo.com/signingbonus


	


	Group: dogme
	Message: 6059
	From: Robert M. Haines
	Date: Di Jan 06, 2004 4:15 

	Subject: Day 1 of winter term - Part I


	This is a long account of today's class, which could prove boring. Delete and skim as desired.

Lugged a box of 18 learner dictionaries from the parking lot to the room. It's bitter cold and starting to snow at 12:45 p.m. on this Monday. The door to our classroom is locked! I finally locate a key and begin to organize the tables and chairs that have been reshuffled by a previous class.

Before I have time to settle in and think about how I'd like to greet the students after the three-week vacation, they all come pouring in to the room with smiles and 'Happy New Year!' As always, the boys shake my hand. So do some of the girls, which they've never done before.

I wonder if my smile looks authentic (it feels slightly forced as they've caught me in the middle of a thought). I consider how my attitude affects their motivation and vice versa. It's important to be mentally present for the students.

We sit and chat about Christmas, New Year, snow, presents, shopping, and the new class they all started today (Introduction to Natural Resources). They seem genuinely happy with the NRT class. Funny stories about making snowmen with bad teeth (raisins) and a snowwoman with carrot eyes. 

There is an uncomfortable silence as one student tells me her family informed her that two of her friends died around Christmas. What to say? Everyone is listening; should I ask more about the circumstances? No. "So you had some sad news at Christmas?" She nods. Another student's father was ill but is doing better and can walk again. I concentrate on the hopeful outcome in light of what we've just heard about death. Open-ended questions about Christmas are bound to bring up more than just good tidings and joy among this group. In hindsight, how authentic was I in this situation? Did I gloss what deserved to be explored?

Many questions with no easy answers arise.

Rob







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6060
	From: Robert M. Haines
	Date: Di Jan 06, 2004 4:16 

	Subject: Day 1 - Part II


	When the class conversation seems to be fading, I recall that one girl has used the term "shopping around" to refer to what another student's search for a girlfriend ("You are shopping around.") One student doesn't understand the term, so I ask for an explanation. 

This triggers an idea to have everyone share something about English or American culture they've learned over the break. One girl says she learned the word 'pimp'. I remind her that she'd asked me about the word just before the break, but she doesn't really remember.

We all take a moment to think about what we'll share and how to explain it before starting. At first, some students write out exactly what they want to say, some form pairs with their immediate neighbors while one or two read through their dictionaries. After 10 - 15 minutes, there is more talking, pairs have become groups in some corners, and the student with the advanced dictionary is reading intently.

I hear grammar explanations, vocabulary exchanges and a conversation or two about cooking and family. Another 5 minutes and three groups have formed. The students who were writing have shown their texts to other students. There is more talking now.

As I take notes on the interaction, I consider having the students write a paragraph about how it feels to be back in class towards the end of our three hours together. 

Question from a student about the plural of 'custom'. I explain it's not 'costumes' and look it up in her dictionary to show her examples of it in use.

The girl with the advanced dictionary has found "spank the monkey" and calls me over to look at it then acts disgusted. I comment that it's part of the language and isn't it good that the dictionary is so comprehensive.

Gerzon, a "weaker" student who is sometimes ostracized by his classmates leaves the room for about 10 minutes. 

There's a question about the pronunciation of 1/2 and 2/2. B. pronounces the singular and plural as 'half'; however, P. demonstrates excellent pronunciation of 'half' and 'halves'. He says his host father helped taught him about these fractions, which makes me ponder the power of social interaction and acquisition.

It's time for a 20-minute break. During the break, I experience a sense of exhilaration as I notice that one student is continuing to explain a grammar point to two others at the board. something about that type of interaction among students makes me appreciate my job more than usual. At the risk of sounding sappy, there's a certain magic to it.

I show N. a funny picture of a spider in a dictionary. She says: "Mmm... spider. My mom is afraid of spiders." I recall that she was one of the few students who didn't talk to her family over the Christmas holiday. I think about associations and memory. 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6061
	From: Robert M. Haines
	Date: Di Jan 06, 2004 4:37 

	Subject: Day 1 - Part III


	An announcement comes over the PA: The college will close at 4 p.m. due to inclement weather. Our class ends at four.

We chat about course books for classes and the math class tomorrow morning. One girl has to get up at 5:30 tomorrow morning --- Groan! Everyone knows where to find out about school closures tomorrow. One girl needs to get a book before the bookstore closes and others realize they have things to do as well. I decide to end class early (3:30). 

Before we go, I write up Bachelor's degree and ask if anyone has one. One student thinks he does but another explains that it's not a degree given at high school graduation but rather university graduation. I elicit Master's and PhD. other vocab. that comes up: 'further' and 'dissertation'. 

I talk about my current MSc studies and how I need to record classroom interaction, take notes and possible interview students. I let everyone know I will ask for permission to publish or share what they say or write. There are questions and comments about distance learning, whether I have any other jobs and the requirements of my course of study. I didn't expect this much interest.

I remind everyone to do the homework if they have time. There's a lot of reading to be done for the NRT class. I also ask that the people who didn't reimburse me for the dictionaries bring money during the week. jokes about gifts and my being so 'sweet' for reminding them ensue.

The room slowly empties as we all head out into the cold.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6062
	From: sthornbury@w...
	Date: Di Jan 06, 2004 8:30 

	Subject: being and having


	Rob's atmospheric lesson narrative, with its backdrop of wintry 
woods, chimes very much with a film I saw last night: Etre et avoir - 
a seductive, leisurly, no-voice-over, documentary about the life of a 
small rural school in the Auvergne, where the one, experienced, 
non-charismatic, very "un-teacherly" teacher, gently nudges his 
mixed ability, mixed age, mixed personality flock of a dozen or so 
kids through a variety of (pretty low-tech) classroom (and extra-
classroom) tasks and activities (including, it has has to be said, an 
awful lot of dictations). You are shown the home life of the kids as 
well, with their parents (mostly dairy farmers) all chipping in to help 
with math homework; the teacher with the parents, the teacher 
counselling individuals (one or two of the kids have real learning-
cum-personality disorders) where he merges the role of teacher, 
counseller and substitute village priest in ways that are just a tiny 
bit unsettling. But the teaching itself is a joy to watch - as he 
works with individuals, always pushing against the outer limits of 
their zones of proximal development, and involving the group in joint 
collaboratioon and mutual evaluation (there seems to be no other 
form of overt testing). What is particualrly interesting are the 
"dogme moments", when he will pick up on a chance comment by 
one of the kids and run with it, to get them involved, for example, in 
a discussion about the likelihood and appearance of ghosts, or 
their ambitions (most of them want to be teachers!). It is slightly 
frustrating in that a lot is left out (the beginning of the year, for 
example, when the kids are presumably socialised inot the 
classroom "ecology" - that would be intersting to see), and nor is 
the teacher given a chance to expound his "philosophy". There has 
been some subsequent unpleasantness, apparently, as the 
teacher has tried to cash in on the huge success the film has had 
in France, claiming reimbursement for the "publication" of his 
"method". But it's not very clear what his method is, apart from the 
accumulated sound practcie of a lifetimes' working with kids. His 
lietracy work is fairly standard, although it's intersting to see that, 
when the kids are reading aloud, he doesn't distract them by 
zooming in at the level of individual letter-sound relation ships (i.e. 
phonics) but simply supplies the words they are having trouble with 
himself, on the principle I guess that word recognition is more 
important than decoding individual letters. It would have been 
interesting to hear him talking about this.

But definitely the best film about teaching I have ever seen, and a 
moving antidote to the Robin Williams school of Hollywood 
teachers, hyperactive charismatics leaping on to tables, etc. From 
the dogme perspective it is certianly a vindication of a low-tech, 
work-with-what-the-learners-give-you, approach. Of course most 
practising teachers who work in urban schools with 30 plus kids, 
will scoff, and there is an urgent need for a simialr film showing 
how experienced teachers deal with such a situation. But if you 
want to feel (re-)inspired about teaching, see it. Short of that, 
continue reading Rob's wonderful bulletins.

Scott



	


	Group: dogme
	Message: 6063
	From: sankaranarayanan v
	Date: Di Jan 06, 2004 9:19 

	Subject: 


	english teachers are atribe apart that hate
change.they believe that literature is the be-all and
end-allof any teaching learning process in english.i
say this because i experienced the stubborn attitude
from my colleagues who are in arts colleges.
when i presented my view in a conference on
the teaching of english that different varieties of
english are needed for getting things done like
getting funds from funding agencies the oldies in the
conference did not seem to take it lightly
can i have the views of others?
PROF V.SANKARANARAYANAN
v_sankar_ind@y...

__________________________________
Do you Yahoo!?
Yahoo! Hotjobs: Enter the "Signing Bonus" Sweepstakes
http://hotjobs.sweepstakes.yahoo.com/signingbonus


	


	Group: dogme
	Message: 6064
	From: Luke Meddings
	Date: Di Jan 06, 2004 10:45 

	Subject: Re: Day 1 - Part III


	A wonderful posting - capturing the flow, the detail, the
essence of a dogme lesson. And the fun and occasional discomfort. The lesson
itself sounds both
completely fresh in the detail and very familiar in the flow - this feels
like the
way I teach, the way a lot of us lot teach I imagine. The much debated (and
much doubted, in some quarters) dogme difference is all about taking every
(yes, every)
opportunity to make the real language live, and Rob's description of that
need to be mentally present even in the middle of a thought, of reaching
back into what the students have said when the conversation wanes, of being
alive to their learning curve (reminding someone they've already asked about
a word), and hopefully making the classroom a place where those motors of
recall he identifies in social interaction, acquisitions and association can
purr away, is compelling.

Luke
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "Robert M. Haines" <haines@n...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Tuesday, January 06, 2004 4:37 AM
Subject: [dogme] Day 1 - Part III


> An announcement comes over the PA: The college will close at 4 p.m. due to
inclement weather. Our class ends at four.
>
> We chat about course books for classes and the math class tomorrow
morning. One girl has to get up at 5:30 tomorrow morning --- Groan! Everyone
knows where to find out about school closures tomorrow. One girl needs to
get a book before the bookstore closes and others realize they have things
to do as well. I decide to end class early (3:30).
>
> Before we go, I write up Bachelor's degree and ask if anyone has one. One
student thinks he does but another explains that it's not a degree given at
high school graduation but rather university graduation. I elicit Master's
and PhD. other vocab. that comes up: 'further' and 'dissertation'.
>
> I talk about my current MSc studies and how I need to record classroom
interaction, take notes and possible interview students. I let everyone know
I will ask for permission to publish or share what they say or write. There
are questions and comments about distance learning, whether I have any other
jobs and the requirements of my course of study. I didn't expect this much
interest.
>
> I remind everyone to do the homework if they have time. There's a lot of
reading to be done for the NRT class. I also ask that the people who didn't
reimburse me for the dictionaries bring money during the week. jokes about
gifts and my being so 'sweet' for reminding them ensue.
>
> The room slowly empties as we all head out into the cold.
>
> Rob
>
>
>
> [Non-text portions of this message have been removed]
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>
>



	


	Group: dogme
	Message: 6065
	From: djn@d...
	Date: Di Jan 06, 2004 12:33 

	Subject: Re: being and having


	I'd just like to second Scott's recommendation to see the film "Etre et avoir".
Diarmuid wrote about it in message 3940 and I made a brief comment in message 
3942.

Dennis



	


	Group: dogme
	Message: 6066
	From: djn@d...
	Date: Di Jan 06, 2004 12:33 

	Subject: Re: Day 1 - Part III


	I am really torn between writing this message off-list and on-list.

Personally, I find it warming, despite the temperatures outside - to be via description 
back in Rob's class. 

I ponder the fact that notwithstanding our analytical, appraising, intellectual interests in 
how learning takes place this, surely, is what it is crucially all about - the relationship 
built up between the teacher and (in this case) his class. 

And Rob touches, too, on the art involved, knowing when to intervene, and how, when 
to merely listen, what to input and the importance of being genuinely, attentively 
present behind the smile.


Dennis



	


	Group: dogme
	Message: 6067
	From: Luiz Otávio
	Date: Mi Jan 07, 2004 7:15 

	Subject: New to the group


	Hello everyone! 

My name's Luiz Otávio Barros Souza, teacher and teacher educator 
from São Paulo, Brazil.

I can't believe it took me so long to find out about you guys! It'll 
take me about a month to catch up, but I'm sure it'll be worth it. 

Luiz



	


	Group: dogme
	Message: 6068
	From: scott_thornbury
	Date: Mi Jan 07, 2004 2:47 

	Subject: Global issues


	You might be interested to know that the IATEFL Global Issues 
Speciall Interest group (GISIG)discussion list is hosting a dogme 
thread over the next week or so. They're at:

http://groups.yahoo.com/group/gisig/

(Some of you are already members, I know).

S.



	


	Group: dogme
	Message: 6069
	From: sthornbury@w...
	Date: Do Jan 08, 2004 6:46 

	Subject: Re: being and having


	Footnote to "Etre et avoir" - in discussing the film over lunch with a 
friend, I was told of the work of the French educationalist Celestine 
Freinet, who I'd never heard of, but whose pedagogy may well have 
been an influence on the teacher's "method". Read more about 
Freinet here:

http://www.freinet.org/icem/history.htm

Here's a taster:

In October 1924 Freinet introduced the technique of Learning 
Printing Technique. This meant that the children used a printing 
press to reproduce texts that they had composed freely. The pupils 
wrote down their own personal adventures, the incidents that they 
had experienced inside and outside the classroom, and so on. 
Usually these texts were then presented to the class, discussed, 
corrected and edited by the class as a whole before being finally 
printed by the children themselves working together. Freinet called 
this approach Free Writing ("Texte libre"). Later these texts would 
be assembled to create a Class Journal ("Livre de vie") and a 
School Newspaper ("Journal scolaire").



	


	Group: dogme
	Message: 6070
	From: zosia grudzinska
	Date: Do Jan 08, 2004 6:59 

	Subject: Re: Re: Accents, hardened palates & Needs analyses


	Dave,
Thanks for a lucid and comprehensive posting. It made a lot of things which
were rather moot representations of half-formed nagging suspicions much
clearer for me!
An excellent anecdotal aside concerning motivation. A lot of learners (or
rather participants of EFL courses, since not all of them are truly learners
and many learners may never set a foot inside any EFL classroom!) seem to
have problems verbalising their motivation. To tell you the truth, I tried
asking this question of myself on several of my own activities- missions -
initiatives... and I discovered, much to my dismay, that the answer is more
often than not in the realm of something more felt than rationalised... and
it gets verbalised and externalised only afterwards, a posteriori... but
this "failing" in the light of the needs analysis feedback theory does not
influence the enthusiasm, the motivation, the positive affect brought into
the particular activity.
Besides, as I teach a public school, most of my students would say "it's a
farse amounting to absurd to ask us for motivation since we MUST by law
attend the classes here..." - but when all is said and done, quite a lot of
them enjoy participating in happenings in the classroom provided I do my job
well... so in the beginning there's no authentic need but it still can be
transduced into something more positive, like "well at least there's an
element of interest there so I might as well be an active participant..."
It puts me in a very hard position because there is no authentic needs
analysis and I still should visualise at least partway what are their needs
and ther prospective uses of the language... but I sort of prefer to trust
my instinct and theirs, and we find our way groping in the blinding expanse
of light (not darkness, heaven forbid!) of different options and somehow the
needs get formulated in the process... and they are due to change and
therefore we/I must be flexible... which makes the whole thing much more
exciting that were I to teach someone who knew the exact needs and I would
just fill in the pigeon holes of his desire...
Zosia



	


	Group: dogme
	Message: 6071
	From: djn@d...
	Date: Do Jan 08, 2004 7:14 

	Subject: Unexpressed thought


	I think some of you may enjoy reading the article of which this is the second paragraph:

"One of the many scandalous realities we choose to ignore because we cannot 
assimilate it is the fact of unexpressed thought. Consider it. Next time you are sitting at 
dinner with friends or people you don't yet know, stop for a moment and listen out for 
the inaudible murmur of concealed thoughts: the things going through your head that 
you are not speaking, the things going through the heads of the others. On the bus, in a 
Tube carriage filled with silent strangers, at the breakfast table with your loved ones, in 
the office or the pub: remember how the secret thoughts are swarming, seething; 
chattering like millions of bats in an underground cave, rustling beneath the surface of 
the day like cockroaches."

It comes from a book review ...well...it is the sort of review where the book is scarcely 
mentioned.... by a Nicholas Spicer in this week's London Review of Books.

You can find the full article at:

http://www.lrb.co.uk/v26/n01/spic01_.html



Dennis



	


	Group: dogme
	Message: 6072
	From: djn@d...
	Date: Do Jan 08, 2004 7:14 

	Subject: Re: being and having


	Footnote to Scott's footnote....Freinet seems to be very well known in Germany. He was 
always being mentioned at the university here in the context of what they called 
"Reformpaedagogik".

Dennis



	


	Group: dogme
	Message: 6073
	From: Jane Arnold
	Date: Do Jan 08, 2004 9:07 

	Subject: Re: being and having


	In the being and having conversation, has anyone mentioned the nice 
distinction in Bernard Dufeu's Teaching Myself (for me the best part of 
the book):

A pedagogy of having A pedagogy of being

Who
learner participant
teacher animator
How
Hierarchical relationship empathic relationship
Teacher imposes, controls, animator suggests, accompanies, 
responds to demand
demands responses
vertical transmission of horizonal expansion of 
practical knowledge
intellectual understanding
teaching on a conscious level conscious and unconscious learning
voluntary act of learning acquisition process
memorizing, repetition discover, exploration, 
experimenting
language learnt, transmitted language lived, approached 
through experience
by textbooks
teacher responsible for course animator and participants 
share responsibility for development of programme and content
programme and content
situation imposed from outside real or imaginary situation 
emerges from within the group
and constructed according to
didactic criteria
speaker separated from his/her speaker expresses 
himself/herself in direct contact with his/her words
speech content, results in
double alientation
pedagogy separated from life within the pedagogy
real life

what
language preselected, remote language spontaneousl, emerges 
from within the group
from group
language has referential and language has expressive, 
communicative, investigative, and symbolic function
metalinguistic function
linguistic objectives personal and 
linguistic objectives
pedagogy focused on an pedagogy focused on a process
objective, on results 











> Footnote to "Etre et avoir" - in discussing the film over lunch with a
> friend, I was told of the work of the French educationalist Celestine
> Freinet, who I'd never heard of, but whose pedagogy may well have
> been an influence on the teacher's "method". Read more about
> Freinet here:
>
> http://www.freinet.org/icem/history.htm
>
> Here's a taster:
>
> In October 1924 Freinet introduced the technique of Learning
> Printing Technique. This meant that the children used a printing
> press to reproduce texts that they had composed freely. The pupils
> wrote down their own personal adventures, the incidents that they
> had experienced inside and outside the classroom, and so on.
> Usually these texts were then presented to the class, discussed,
> corrected and edited by the class as a whole before being finally
> printed by the children themselves working together. Freinet called
> this approach Free Writing ("Texte libre"). Later these texts would
> be assembled to create a Class Journal ("Livre de vie") and a
> School Newspaper ("Journal scolaire").
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> ------------------------------------------------------------------------
> Yahoo! Groups Links
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6074
	From: Jane Arnold
	Date: Do Jan 08, 2004 9:23 

	Subject: Re: being and having


	Sorry that what I have just sent is difficult to read - I was trying to 
copy it as it is in the book, in columns where you can compare the two 
options, and I see that the columns come through a bit wobbley. Hope 
you can decipher what it is about . For example where in the HAVING it 
says "Teacher responsible for the course" the next line "share 
responsibility....." belongs after "animator and participants" in the 
BEING column. The easy way to check is if it sounds dogme, it belongs 
in the BEING column.

Jane Arnold escribió:

> In the being and having conversation, has anyone mentioned the nice
> distinction in Bernard Dufeu's Teaching Myself (for me the best part of
> the book):
>
> A pedagogy of having A pedagogy of 
> being
>
> Who
> learner participant
> teacher animator
> How
> Hierarchical relationship empathic relationship
> Teacher imposes, controls, animator suggests, accompanies,
> responds to demand
> demands responses
> vertical transmission of horizonal expansion of
> practical knowledge
> intellectual understanding
> teaching on a conscious level conscious and unconscious 
> learning
> voluntary act of learning acquisition process
> memorizing, repetition discover, exploration,
> experimenting
> language learnt, transmitted language lived, approached
> through experience
> by textbooks
> teacher responsible for course animator and participants
> share responsibility for development of programme and content
> programme and content
> situation imposed from outside real or imaginary situation
> emerges from within the group
> and constructed according to
> didactic criteria
> speaker separated from his/her speaker expresses
> himself/herself in direct contact with his/her words
> speech content, results in
> double alientation
> pedagogy separated from life within the pedagogy
> real life
>
> what
> language preselected, remote language spontaneousl, emerges
> from within the group
> from group
> language has referential and language has expressive,
> communicative, investigative, and symbolic function
> metalinguistic function
> linguistic objectives personal and
> linguistic objectives
> pedagogy focused on an pedagogy focused on a 
> process
> objective, on results 
>
>
>
>
>
>
>
>
>
>
>
> > Footnote to "Etre et avoir" - in discussing the film over lunch with a
> > friend, I was told of the work of the French educationalist Celestine
> > Freinet, who I'd never heard of, but whose pedagogy may well have
> > been an influence on the teacher's "method". Read more about
> > Freinet here:
> >
> > http://www.freinet.org/icem/history.htm
> >
> > Here's a taster:
> >
> > In October 1924 Freinet introduced the technique of Learning
> > Printing Technique. This meant that the children used a printing
> > press to reproduce texts that they had composed freely. The pupils
> > wrote down their own personal adventures, the incidents that they
> > had experienced inside and outside the classroom, and so on.
> > Usually these texts were then presented to the class, discussed,
> > corrected and edited by the class as a whole before being finally
> > printed by the children themselves working together. Freinet called
> > this approach Free Writing ("Texte libre"). Later these texts would
> > be assembled to create a Class Journal ("Livre de vie") and a
> > School Newspaper ("Journal scolaire").
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> >
> >
> > ------------------------------------------------------------------------
> > Yahoo! Groups Links
> >
> > * To visit your group on the web, go to:
> > http://groups.yahoo.com/group/dogme/
> > 
> > * To unsubscribe from this group, send an email to:
> > dogme-unsubscribe@yahoogroups.com
> > <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> > 
> > * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> > Service <http://docs.yahoo.com/info/terms/>.
> >
> >
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> ------------------------------------------------------------------------
> Yahoo! Groups Links
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6075
	From: Maria Jordano
	Date: Do Jan 08, 2004 10:14 

	Subject: Re: Teaching Voc


	Hi all, 

Any original idea for teaching the typical topic of
family and jobs vocabulary following the dogme way? 

All the stuff that I find is always the same...

Thanks in advance, 

María

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
Do you Yahoo!?
Yahoo! Hotjobs: Enter the "Signing Bonus" Sweepstakes
http://hotjobs.sweepstakes.yahoo.com/signingbonus


	


	Group: dogme
	Message: 6076
	From: Robert M. Haines
	Date: Do Jan 08, 2004 11:15 

	Subject: Re: Teaching Voc


	Hi María,

First and foremost: Have the learners expressed an interest or need for this
topic?

If so, why not have them share what they already know about families and
jobs (maybe not at the same time) with each other. The discussion could
produce some useful vocabulary that could be recycled at the end of class by
everyone writing up a summary. This might provide you with an idea of which
lexis could be recycled in the next class.

That's one quick idea.

Rob

----- Original Message -----
From: "Maria Jordano" <maria_jordano@y...>
To: <dogme@yahoogroups.com>
Sent: Thursday, January 08, 2004 2:14 PM
Subject: Re: [dogme] Teaching Voc


> Hi all,
>
> Any original idea for teaching the typical topic of
> family and jobs vocabulary following the dogme way?
>
> All the stuff that I find is always the same...
>
> Thanks in advance,
>
> María
>
> =====
>
> María Jordano de la Torre
> Avda. Menéndez Pidal, s/n
> 14071 Córdoba, Spain/ Tfno. +34 957 212 130
>
> TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com
>
>
>
>
>
> __________________________________
> Do you Yahoo!?
> Yahoo! Hotjobs: Enter the "Signing Bonus" Sweepstakes
> http://hotjobs.sweepstakes.yahoo.com/signingbonus
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 6077
	From: davehogg_bcn
	Date: Do Jan 08, 2004 11:27 

	Subject: Re: Thanks, Dennis. (Was...Unexpressed thought)


	Very spooky, Dennis. 

(And I mean "spooky" in the chills-down-spine sense, rather than the 
learning-Russian-on-chilly-Bodminmoor sense).

And it all reminds me of something I read years ago (can't remember 
where) about "existential aloneness". The point is that we're all, 
whether we like to admit it or not, alone in every sense. We share 
moments (dogme ones, or otherwise) with our fellow aloners (or, 
indeed, as the "unexpressed thought" perspective would have it, we 
share *a slice* of those moments with them), but even when we 
are "with" others, we are not much less alone than we are at all 
other times.

The more I think about this, it might've been a book by Wayne Dyer or 
Eric Byrne that went on about this "existential aloneness" thing. 
Anyhow, it's one of those dully self-evident things that isn't, in 
fact, quite so shockingly self-evident until someone prods you to 
think about it for a moment or two. As Dennis has kindly done for us.

(Who wants to bet that select morsels of the nonsense I've just 
written will be skilllessly butchered up and served for breakfasttime 
bubble-and-squeak down in the Goo Drain before long; and presented as 
definitive evidence of how wrong/arseholeytheoretical/unoriginal 
dogme "is"?! Again!!)

Anyhow, back to what I was trying to say: Thanks, Dennis.

Best regards always,
D.

--- In dogme@yahoogroups.com, djn@d... wrote:
> I think some of you may enjoy reading the article of which this is 
the second paragraph:
> 
> "One of the many scandalous realities we choose to ignore because 
we cannot 
> assimilate it is the fact of unexpressed thought. Consider it. Next 
time you are sitting at 
> dinner with friends or people you don't yet know, stop for a moment 
and listen out for 
> the inaudible murmur of concealed thoughts: the things going 
through your head that 
> you are not speaking, the things going through the heads of the 
others. On the bus, in a 
> Tube carriage filled with silent strangers, at the breakfast table 
with your loved ones, in 
> the office or the pub: remember how the secret thoughts are 
swarming, seething; 
> chattering like millions of bats in an underground cave, rustling 
beneath the surface of 
> the day like cockroaches."
> 
> It comes from a book review ...well...it is the sort of review 
where the book is scarcely 
> mentioned.... by a Nicholas Spicer in this week's London Review of 
Books.
> 
> You can find the full article at:
> 
> http://www.lrb.co.uk/v26/n01/spic01_.html
> 
> 
> 
> Dennis



	


	Group: dogme
	Message: 6078
	From: Maria Jordano
	Date: Do Jan 08, 2004 11:45 

	Subject: Re: being and having


	Dont'w worry Jane, 

Both columns are quite defined, at least for me. I
would like to have to have time to have a look at that
book, because what you shows is great!

Regards and happy new year, 

María

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
Do you Yahoo!?
Yahoo! Hotjobs: Enter the "Signing Bonus" Sweepstakes
http://hotjobs.sweepstakes.yahoo.com/signingbonus


	


	Group: dogme
	Message: 6079
	From: davehogg_bcn
	Date: Fr Jan 09, 2004 12:13 

	Subject: Re: Teaching Voc


	Hi Maria.

What I'm about to say might not be worth toffee, but I'll have a go 
anyhow.

One thing I like to do is to chat about my first job, and then once 
that's all over and done with (usually twenty minutes or more later), 
I invite the other folks to do the same. 

My own first job was at a fruit'n'veg shop in Slough High Street 
charmingly (well, almost) named "Supafrute". We had a rat-infestation 
problem, which is, of course, an occupational hazard for all such 
establishments. So anyhow, my job was to go up and down the stairs to 
the basement all day long, to get another box of "tomato's" 
or "cauli's" (or what have you) from the store in the basement. My 
footsteps on the stairs were always accompanied by dozens of other, 
tinier footsteps; and I often saw beedy eyes staring at me from 
behind this pile of crates or that one. And of course sometimes our 
poison-traps did the trick; another part of my job was to dispose 
with the corpses. And so on. And so forth.

I tend not to offer all this on a plate to the folks in the room. 
Rather, I tell them choice bits of it which I anticipate will (and 
pretty much always does) raise their inquisitiveness, so that they 
ask me whatever it is they want to know about my job at Supafrute. 
Then I tell them a bit more, throwing in some other part-of-the-story 
which I calculate will make someone else want to ask me something. 
And so on.

If items like 'salary', 'perks', 'day off', 'long 
hours', 'commission', 'go on 
strike', 'colleague', 'sack', 'retire', 'throw a sickie' (and what 
have you) don't happen to come up, then I don't see anything wrong 
with throwing them in during a 15-minute "additional key vocabulary" 
focus at the end of the lesson.

One problem that can come up is if you've got several students who've 
never done a day's work in their lives (yet), and so they don't have 
a "first" job to reminisce about. Hmmm. I've tried to get around that 
by asking the person to imagine what job (s)he'll be doing in ten 
years' time, and to tell her/his partner about the routines and 
responsibilities which that job entails. It works sometimes, but I 
have to admit I've had two or three imaginationless quinceañeros who 
really haven't been able to make that leap. But many have risen to 
the challenge: after all, *¡es lo que hay!*. And the *adult* adults 
have always enjoyed the chat so much that I would've felt guilty if 
I'd blamed myself for not being able to perform miracles. Can't do; 
won't do. And I forgive I.

And some of this vocabulary will be revised the following week when 
(materials alert! Please forgive!) all the learners bring in a half-
dozen-or-so family photos to show a partner, and discuss. When Jaime 
is telling Maite about his Uncle Manolo, of course, it's naturally 
going to occur to Jaime to mention that Manolo drives a truck *for a 
living*, and that he works *long hours*, and that he gets a *bonus* 
for delivering stuff on time, and so on.

Likewise, if items such as "stepsister", "great grandfather" (and so 
on) don't pop up in the dialogues, then they can be rounded up at the 
end in a meaningful, relevant way, I reckon.

Is any of this helpful? Ah well, I tried, Maria!!

Best regards always,
D.

--- In dogme@yahoogroups.com, Maria Jordano <maria_jordano@y...> 
wrote:
> Hi all, 
> 
> Any original idea for teaching the typical topic of
> family and jobs vocabulary following the dogme way? 
> 
> All the stuff that I find is always the same...
> 
> Thanks in advance, 
> 
> María
> 
> =====
> 
> María Jordano de la Torre
> Avda. Menéndez Pidal, s/n 
> 14071 Córdoba, Spain/ Tfno. +34 957 212 130
> 
> TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 
> 
> 
> 
> 
> 
> __________________________________
> Do you Yahoo!?
> Yahoo! Hotjobs: Enter the "Signing Bonus" Sweepstakes
> http://hotjobs.sweepstakes.yahoo.com/signingbonus


	


	Group: dogme
	Message: 6080
	From: davehogg_bcn
	Date: Fr Jan 09, 2004 12:56 

	Subject: Re: Accents, hardened palates & Needs analyses


	Thank YOU very much, Zosia.

Charming as ever.

It's nice to know that someone appreciates the banal nonsense that 
goes through my deranged mind. I was beginning to feel a bit lonely 
and ignored (somewhat like those poor s***********s down in the Goo 
Drain must feel lately; since Krop(p)pie has left them to their own 
devices their dialogues have gotten ever-so desperately echoy. No, 
but I do feel for them, really.). Anyhow, anyhow.

Anyhow, another (semi-funny, but completely serious) reason for 
learning English occurred to me the other night after I posted that 
message. It's this: "Because in the backwater town where I live there 
are no academies offering French. Nor needlework. Nor Pottery. Nor 
motor-maintenance.". I don't doubt that I've had at least one or two 
students in the backwater towns where I've worked for whom that has 
been true.

But you're right, Zosia: we need to be on-line in terms of analysing 
needs. I tried to say so the other night, but failed to put it 
anything like as succinctly as you now have. Needs are fluid, to a 
large extent. And often an attempt to pigeon-hole anything fluid is 
an exercise in the "complicated futility of ignorance" which is so 
often embodied in the average "needs analysis".

(I think those metaphors broke down somewhere in that last sentence, 
but I know *you* understand me, Zosia, so I'll proceed).

The other thing that's bothered me for years about *forcing* a 
participant to come up with a "reason" why she's sitting here in this 
room with us is that I'm worried that the implication of doing so 
would be tantamount to saying: "The rest of us are all here because 
we have a concrete reason to be; if you can't come up with one, then 
you probably should find someplace else to go". I would *never* want 
to encourage my learners to go elsewhere (and not only for commercial 
reasons, although, sure, it is bad for business).

What else? Oh yeah: I've got a confession. Ish. I've spent the last 
two days carrying out needs analyses with my two favourite upper-
intermediate groups! But in my defence, I insist that I only did it 
as a part of the DELTA course that I'm currently doing at IH 
Barcelona. And I put the questions together myself; and I reckon 
they're pretty open-ended and that, even, (dare I be so arrogant?) 
they allow for a lot of fluidity. And I got some wonderfully 
personal, insightful, fluid&concrete responses back from my lovely 
learners.

It's not for public consumption, of course, but I will share this 
much with everyone on the list: the peer-teaching sessions that they 
did were universally well-received; and they've all insisted that we 
do plenty more of that this trimester. 

So, I find it gratifying (as well as unsettling, of course!) to 
realise that I teach it best, apparently, when I teach nothing at 
all. 

(Sorry: I really did not mean to be paraphrasing Ronan Keating here, 
but you know how these things just waft around -fluidly!- in the 
ether at this time of night when you've only had 4½ hours' sleep the 
previous night. Please forgive I).

Best regards always, Zosia. Happy Kings' Day (even though I don't 
celebrate it!).

D. 


--- In dogme@yahoogroups.com, "zosia grudzinska" <zosia_g@w...> wrote:
> Dave,
> Thanks for a lucid and comprehensive posting. It made a lot of 
things which
> were rather moot representations of half-formed nagging suspicions 
much
> clearer for me!
> An excellent anecdotal aside concerning motivation. A lot of 
learners (or
> rather participants of EFL courses, since not all of them are truly 
learners
> and many learners may never set a foot inside any EFL classroom!) 
seem to
> have problems verbalising their motivation. To tell you the truth, 
I tried
> asking this question of myself on several of my own activities- 
missions -
> initiatives... and I discovered, much to my dismay, that the answer 
is more
> often than not in the realm of something more felt than 
rationalised... and
> it gets verbalised and externalised only afterwards, a 
posteriori... but
> this "failing" in the light of the needs analysis feedback theory 
does not
> influence the enthusiasm, the motivation, the positive affect 
brought into
> the particular activity.
> Besides, as I teach a public school, most of my students would 
say "it's a
> farse amounting to absurd to ask us for motivation since we MUST by 
law
> attend the classes here..." - but when all is said and done, quite 
a lot of
> them enjoy participating in happenings in the classroom provided I 
do my job
> well... so in the beginning there's no authentic need but it still 
can be
> transduced into something more positive, like "well at least 
there's an
> element of interest there so I might as well be an active 
participant..."
> It puts me in a very hard position because there is no authentic 
needs
> analysis and I still should visualise at least partway what are 
their needs
> and ther prospective uses of the language... but I sort of prefer 
to trust
> my instinct and theirs, and we find our way groping in the blinding 
expanse
> of light (not darkness, heaven forbid!) of different options and 
somehow the
> needs get formulated in the process... and they are due to change 
and
> therefore we/I must be flexible... which makes the whole thing much 
more
> exciting that were I to teach someone who knew the exact needs and 
I would
> just fill in the pigeon holes of his desire...
> Zosia



	


	Group: dogme
	Message: 6081
	From: Robert Wood
	Date: Fr Jan 09, 2004 4:39 

	Subject: Re: Re: Teaching Voc


	Hi, Maria

Not much to add to what Rob and Dave have to say.

...topics should be winners, as Ss are likely to
identify with them.

...by getting the Ss talking (a model like Dave's can
help enormously here), and personalising, so they'll
probably want to talk, Ss will develop oral fluency.
It can be surprising just how much even beginners (as
long as they aren't complete beginners!) can talk if
teachers give them the motivation and opportunity.

...by listening carefully, you'll know what they can
and can't do, and what you need to teach. Listen for
omissions as much as mistakes, and vocabulary as much
or more than grammar.

...by giving them the opportunity to talk like this,
you'll avoid the trap of teaching them language they
already know or don't need, and instead teach them
what they don't know and do need. A typical example
where I work in Indonesia is that coursebooks might
include 'traffic warden' which Indonesian Ss don't
need, (unless, perhaps, they're about to go to the
UK), but not 'maid', which they do. You'll also avoid
getting involved with fictional and invariably boring
characters that coursebooks seem full of, and who bear
no reality to the Ss.

Hope this helps.

Rob W


--- davehogg_bcn <dhogg_bcn@h...> wrote:
> Hi Maria.
> 
> What I'm about to say might not be worth toffee, but
> I'll have a go 
> anyhow.
> 
> One thing I like to do is to chat about my first
> job, and then once 
> that's all over and done with (usually twenty
> minutes or more later), 
> I invite the other folks to do the same. 
> 
> My own first job was at a fruit'n'veg shop in Slough
> High Street 
> charmingly (well, almost) named "Supafrute". We had
> a rat-infestation 
> problem, which is, of course, an occupational hazard
> for all such 
> establishments. So anyhow, my job was to go up and
> down the stairs to 
> the basement all day long, to get another box of
> "tomato's" 
> or "cauli's" (or what have you) from the store in
> the basement. My 
> footsteps on the stairs were always accompanied by
> dozens of other, 
> tinier footsteps; and I often saw beedy eyes staring
> at me from 
> behind this pile of crates or that one. And of
> course sometimes our 
> poison-traps did the trick; another part of my job
> was to dispose 
> with the corpses. And so on. And so forth.
> 
> I tend not to offer all this on a plate to the folks
> in the room. 
> Rather, I tell them choice bits of it which I
> anticipate will (and 
> pretty much always does) raise their
> inquisitiveness, so that they 
> ask me whatever it is they want to know about my job
> at Supafrute. 
> Then I tell them a bit more, throwing in some other
> part-of-the-story 
> which I calculate will make someone else want to ask
> me something. 
> And so on.
> 
> If items like 'salary', 'perks', 'day off', 'long 
> hours', 'commission', 'go on 
> strike', 'colleague', 'sack', 'retire', 'throw a
> sickie' (and what 
> have you) don't happen to come up, then I don't see
> anything wrong 
> with throwing them in during a 15-minute "additional
> key vocabulary" 
> focus at the end of the lesson.
> 
> One problem that can come up is if you've got
> several students who've 
> never done a day's work in their lives (yet), and so
> they don't have 
> a "first" job to reminisce about. Hmmm. I've tried
> to get around that 
> by asking the person to imagine what job (s)he'll be
> doing in ten 
> years' time, and to tell her/his partner about the
> routines and 
> responsibilities which that job entails. It works
> sometimes, but I 
> have to admit I've had two or three imaginationless
> quinceañeros who 
> really haven't been able to make that leap. But many
> have risen to 
> the challenge: after all, *¡es lo que hay!*. And the
> *adult* adults 
> have always enjoyed the chat so much that I would've
> felt guilty if 
> I'd blamed myself for not being able to perform
> miracles. Can't do; 
> won't do. And I forgive I.
> 
> And some of this vocabulary will be revised the
> following week when 
> (materials alert! Please forgive!) all the learners
> bring in a half-
> dozen-or-so family photos to show a partner, and
> discuss. When Jaime 
> is telling Maite about his Uncle Manolo, of course,
> it's naturally 
> going to occur to Jaime to mention that Manolo
> drives a truck *for a 
> living*, and that he works *long hours*, and that he
> gets a *bonus* 
> for delivering stuff on time, and so on.
> 
> Likewise, if items such as "stepsister", "great
> grandfather" (and so 
> on) don't pop up in the dialogues, then they can be
> rounded up at the 
> end in a meaningful, relevant way, I reckon.
> 
> Is any of this helpful? Ah well, I tried, Maria!!
> 
> Best regards always,
> D.
> 
> --- In dogme@yahoogroups.com, Maria Jordano
> <maria_jordano@y...> 
> wrote:
> > Hi all, 
> > 
> > Any original idea for teaching the typical topic
> of
> > family and jobs vocabulary following the dogme
> way? 
> > 
> > All the stuff that I find is always the same...
> > 
> > Thanks in advance, 
> > 
> > María
> > 
> > =====
> > 
> > María Jordano de la Torre
> > Avda. Menéndez Pidal, s/n 
> > 14071 Córdoba, Spain/ Tfno. +34 957 212 130
> > 
> > TI Office 1915 TI2 Office MariaJ_Ofc - 
> www.mariajordano.com 
> > 
> > 
> > 
> > 
> > 
> > __________________________________
> > Do you Yahoo!?
> > Yahoo! Hotjobs: Enter the "Signing Bonus"
> Sweepstakes
> > http://hotjobs.sweepstakes.yahoo.com/signingbonus
> 
> 


__________________________________
Do you Yahoo!?
Yahoo! Hotjobs: Enter the "Signing Bonus" Sweepstakes
http://hotjobs.sweepstakes.yahoo.com/signingbonus


	


	Group: dogme
	Message: 6082
	From: Maria Jordano
	Date: Fr Jan 09, 2004 9:20 

	Subject: Re: Re: Teaching Voc


	Thank, 

But I will keep it in my hard disk for another
occasion.... My students are absolutely beginners...
No idea of English...

The other reply could be valid, anyway.

Kind regards, 

María

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
Do you Yahoo!?
Yahoo! Hotjobs: Enter the "Signing Bonus" Sweepstakes
http://hotjobs.sweepstakes.yahoo.com/signingbonus


	


	Group: dogme
	Message: 6083
	From: zosia grudzinska
	Date: Fr Jan 09, 2004 6:32 

	Subject: Re: being and having


	I quite liked the "if it's dogme it belongs to being". It could become our
battle cry
Zosia



	


	Group: dogme
	Message: 6084
	From: zosia grudzinska
	Date: Fr Jan 09, 2004 6:30 

	Subject: Re: being and having


	sthornbury@w... wrote:
Read more about> Freinet

better yet, read his works as his style is far from boring, very
up-to-the-point and an excellent source of ideas for any kind of teachers,
dogme included. I have adopted his "printing press" procedure - not so much
the technique, we use the computer to print out the chosen and translated
stories. It works in a low-level, low-motivation class I inherited after
two painful years of terribly rote teaching. He's got lots more ideas and
wonderful quotes

Zosia



	


	Group: dogme
	Message: 6085
	From: Robert M. Haines
	Date: Fr Jan 09, 2004 10:16 

	Subject: Enacting Instructional Conversation


	It's not terribly recent, and it's a long one, but what I've read so far looks like it might be of interest. 

The teaser:

"The plight of students learning language simultaneously with content material, particularly math, spurred this study of the power of socioculturally based pedagogy, such as Instructional Conversation (IC), to increase Spanish-speaking minority students 'acquisition of English math lexicon and concepts. This article describes a series of four ICs taught by a novice teacher. The ICs were designed to promote interaction about math concepts in small groups of seventh-grade students who were ordinarily excluded from classroom participation by their regular teacher. In keeping with sociocultural theory, the IC teacher assisted students' conversation on math topics using visual stimuli, joint productive activity, and teaching that regularly urged students toward language expression on math topics. After describing the features of IC pedagogy, this paper analyzes the transcripts of the ICs using quantitative and discourse analysis. Measures of teacher and student percentages of talk, use of content lexicon, and appropriacy of student talk were obtained. Results indicated that all the students participated comfortably in academic conversation using math lexicon with increasing appropriacy and focus. Intersubjectivity emerged in the conversations and was apparently built on the students' and teacher's similar and shared experience in constructive social interaction about math. Students' participation in IC increased dramatically and stabilized across the four ICs, indicating the usefulness of this pedagogy to include often excluded language minority students in classroom interaction." 

Dalton, S. and Sison, J. 1995. Enacting Instructional Conversation with Spanish Speaking Students in Middle School Mathematics. 

Center for Research on Education, Diversity & Excellence 

NCRCDSLL Research Reports

(University of California, Santa Cruz)

You can find more at: http://repositories.cdlib.org/cgi/viewcontent.cgi?article=1105&context=crede

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6086
	From: Sue Murray
	Date: Fr Jan 09, 2004 10:48 

	Subject: Re: being and having


	still catching up with postings after a few weeks off-line; just to say that
Freinet appears to be more about 'doing', rather than being and having?

and can't resist quoting what are given (on the url Scott gave us)
as the main criticisms of his work at the time:

- promoting a notion of school based on an outmoded rural ideal,

- downplaying the role of the teacher,

- stressing process rather than content,

- exaggerating the importance of children's spontaneous behaviour thereby
reinforcing principles dear to bourgeois individualism

(wot's that French saying about 'plus ca change' ......)

----- Original Message -----
From: "zosia grudzinska" <zosia_g@w...>
To: <dogme@yahoogroups.com>
Sent: Friday, January 09, 2004 7:30 PM
Subject: Re: [dogme] being and having


> sthornbury@w... wrote:
> Read more about> Freinet
>
> better yet, read his works as his style is far from boring, very
> up-to-the-point and an excellent source of ideas for any kind of teachers,
> dogme included. I have adopted his "printing press" procedure - not so
much
> the technique, we use the computer to print out the chosen and translated
> stories. It works in a low-level, low-motivation class I inherited after
> two painful years of terribly rote teaching. He's got lots more ideas and
> wonderful quotes
>
> Zosia



	


	Group: dogme
	Message: 6087
	From: Sue Murray
	Date: Fr Jan 09, 2004 10:48 

	Subject: Re: Social interaction and language competency


	Halima's son's observations bring to mind one of the points Jennifer Jenkins
makes in her phonology of EIL book
about speaking tests; the point being that much greater consideration should
be given to candidates understanding one another (rather than assessors
understanding them....) (chapter 8)

(ahem, Jenkins fully admits this is much easier said than done when it comes
to formal testing and assessor training ......which doesn't make it any the
less valid as a crucial issue outside of formal testing.....)

----- Original Message -----
From: "Halima" <halima@s...>
To: <dogme@yahoogroups.com>
Sent: Friday, January 02, 2004 10:49 PM
Subject: RE: [dogme] Social interaction and language competency
> My son, who studied in Athens for a year, and whose native language
> competence is Spanish and English, more or less in equal portions, told me
> of the many parties the international students would have there, Japanese,
> Eastern Europeans, Americans, British, Italians, French, Germans, some
> Africans. Some university settings are truly international. He said
everyone
> had SOME competency in English, (some, obviously much more than others) so
> they were able to communicate enough to make friends and have a good time
> using English as the lingua franca, EXCEPT the Americans and British who
> could not understand the English spoken by the others nearly as well as
all
> the others could understand each other NOR were so understandable in
> speaking English as say the Japanese were when speaking to the Greeks. So
> whose language competency was less than accepatable for communicative
> competency? Those British and Americans who has experience in travel
abroad
> and knew when to modify their language eliminating colloquial expressions,
> ease up on the phrasal verbs and listen more had far fewer problems
speaking
> and understanding English with non-natives.
>
> This is, grant you, somewhat off the original topic of telling the
> difference between native and non native, but on the topic of native
> competency versus non-native competency in international settings.



	


	Group: dogme
	Message: 6088
	From: Sue Murray
	Date: Fr Jan 09, 2004 10:49 

	Subject: Re: Re: Accents, hardened palates & Needs analyses


	to quote Dave:
>So: even if we take a positivist perspective on needs analyses and
>assume that people know what they want; and that they want to be
>truthful about what they want; and that what they want is somewhat
>permanent-ish from one day/moment to the next, how can we be sure
>that what we believe ourselves to be asking is what the learner
>believes herself to be answering?

and Zosia:
>somehow the
>needs get formulated in the process... and they are due to change and
>therefore we/I must be flexible... which makes the whole thing much more
>exciting that were I to teach someone who knew the exact needs and I would
>just fill in the pigeon holes of his desire...

I enjoyed both these postings on many levels (tho of course maybe not on the
levels they were intended!), and feel they capture the essential 'immediacy'
and 'doing-ness' - and frequent unexpectness - of learning; and having a
goal is one thing, getting there (or anywhere) often quite another.

I also feel (going off the point somewhat I fear) that language (any
language, but especially Englishes in today's world) is not the same thing
as learning highly anti-intuitive facts and concepts such as that the world
is round or how a star's distance is calculated or how to do algebra or
when and why litmus paper turns blue; etc etc; some things need overt
teaching and demonstrating because otherwise only a small number of
dedicated people would discover and partly understand them; teaching
a language is different because language is not about the known properties
of a universe or how a car engine works; it's about human
interactions, reactions and intuitions, and about something we can already
do in at least one other language.

If I had to design a programme for teaching, say, the decimal system, or
geology, or the ecology of a rainforest, or if I was training ATCOs or
nurses or computer programmers, there'd be a fairly logical core sequence of
stuff that I could bank on needing to present and plan around; (and a neat
programme of what would be 'covered' on the course could feasibly be
presented?)

not so with language. IMHO. but it's something that often bugs me; so many
people say that learning a language is just like learning anything else.....
so any other IMHO's, or otherwises, welcome!

whatever, the most important thing to my mind is the ongoing creation and
re-creation of motivation on a 'here and now' basis - an extremely
unpredictable-in-advance thing which is a part of
what I felt Dave and Zosia were talking about; without that, longer term
goals are frail; with it, they gain strength and (continual re-) definition.

anyway, wishing a good and peaceful start to the new year to all on list.
Sue



	


	Group: dogme
	Message: 6089
	From: Sue Murray
	Date: Fr Jan 09, 2004 10:49 

	Subject: Re: Henry on testgin


	sorry to keep harking back to 'old' postings, but I've been away!

Henry, whether on vodka or whatever, makes some real good points I think,
and here's one related to testing which I particularly fell for when I first
read it (though out of context it might not render; it's from the Defining
Issues book, page 173) (3 paras long, sorry)

"In the discussion of the spread of English in Chapter 5, I introduced the
notion of virtual language, by which I meant the potential inherent in the
language for innovation *beyond* what has become established as well formed
or 'correct' encodings. In Chapter 10, I suggested that the nonconformities
of learner language can be understood as realizations of this virtual
language, and that such exploitations in linguistic potential are comparable
to those which result in dialectal variation in language spread. The
difference is that they do not stabilize: learners are induced into a
conformity with actual encodings. But they are evidence of a developing
capability for exploiting the virtual resources of the code, and it is just
such a capability, I have argued, that teaching should be designed to
develop. Although learners will obviously adjust to the conventions of
actual encodings as a course progresses, we should recognise that this
process can only be partial and will have to continue after the course is
over, as learners learn for themselves how to adjust appropriately to the
encoding conventions they encounter. Capability on this account combines
two things: the ability to exploit the virtual language, and the readiness
to adjust to the conventions of actual encoding as and when required.

The first of these is given some recognition in the current attitude to
'error', which is now widely accepted as positive evidence of learning.
Even so, it is the second aspect of capability which is given prominence in
teaching, and the assumption generally is that these learner nonconformities
will need to be ironed out as the course progresses. And they will
certainly need to be ironed out before the time comes for testing. For here
there is no tolerance of this aspect of capability at all. Tests measure
how far learners have learnt actual encoding conventions, and any
nonconformist realization of virtual potential is penalized as failure.

If language testing is to be consistent with language teaching which is
essentially concerned with the development of capability, as I have defined
it, then its focus of attention needs to be on meaning potential in this
extended sense. What this implies is that instead of only measuring the
degree to which learners are capable of producing encodings in conformity
with convention, tests would need to give credit to nonconformist language
which showed an ability to exploit the virtual resource, and which
therefore provided evidence of investment in capability for further
learning"
----- Original Message -----
From: "scott_thornbury" <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Saturday, December 20, 2003 10:00 AM
Subject: [dogme] Henry on testgin


> --- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> > I can argue --- in what I hope is a non-combative way) --- that
> testgin will always, by it's very nature, be avaluative, which will
> lead to inaccurate measurement of language competence. This raises
> the question of whether dogme must win the confidence of Widdowson
> (and my tutors at Aston) to be of value to students and other
> stakeholders.
> >
> >
>
> For what it's worth, HW also says (in the reference previously cited)
> that "communicative competence will always be elusive and cannot be
> measured ... I would suggest that communicative tests are impossible
> in principle, which is why it is not surprising that they have proved
> so difficult to design, that you just cannot test the ability to
> communicate, and so it is pointless to try. And..." (he adds,
> delivering his knock-out blow) "you cannot teach it either, if it
> comes to that. All you can teach, and test, is some aspect of it."
> (p. 171)
>
> For discussion:
>
> 1. What aspect, or aspects, of communicative competence CAN you teach?
> 2. Why is a dogme approach specially fitted to teaching these aspects?
> 3. Would you not want also to test those aspects? If so, how? if not,
> why not?
>
> As for winning Widdowson's confidence, that's not an issue, but we
> should at least be able to address his arguments.
>
> S.



	


	Group: dogme
	Message: 6090
	From: dogme@yahoogroups.com
	Date: Fr Jan 09, 2004 10:53 

	Subject: New file uploaded to dogme


	Hello,

This email message is a notification to let you know that
a file has been uploaded to the Files area of the dogme 
group.

File : /Dufeu being and having.doc 
Uploaded by : scott_thornbury <sthornbury@w...> 
Description : Jane Arnold's copy of Bernard Dufeu's table 

You can access this file at the URL

http://groups.yahoo.com/group/dogme/files/Dufeu%20being%20and%20having.doc 

To learn more about file sharing for your group, please visit

http://help.yahoo.com/help/us/groups/files

Regards,

scott_thornbury <sthornbury@w...>



	


	Group: dogme
	Message: 6091
	From: djn@d...
	Date: Sa Jan 10, 2004 9:53 

	Subject: Re: Henry on testgin


	I've personally usually found Widdowson's writing stimulating, but there are serious 
TEFLers of my acquaintance who find him unreadable.

In the passage Sue quotes ( is the concept of 'virtual language' really well named?) is 
much more being said than that in tests it would be good to look for evidence of 
emerging language learning and not just errors?

Dennis



	


	Group: dogme
	Message: 6092
	From: djn@d...
	Date: Sa Jan 10, 2004 4:13 

	Subject: Theory and TEFL


	My reaction to theoretical writing about TEFL troubles me. ( See my recent posting on 
Widdowson. ) I wonder if my suspiciousness is just an idiosyncracy or whether others 
share my unease.

What I react to, perhaps, is that theory is so often written by people in a different club, 
they may be ex-teachers, but they are rarely practising teachers. And because they are 
playing to different rules - and they must also satisfy their academic colleagues reading 
over their shoulder - it is not rarely that you have to fight their style to wrest meaning 
from it. 

I have to admit I do expect enlightenment from theory. While I certainly have time for 
theory for theory's sake, just as I've got time for poetry or philosophy, when I'm 
wearing my TEFL hat I expect a payoff, at least indirectly - I want to understand 
something about language or learning or social interation in the classroom a touch 
better after reading the work in hand than I did beforehand.

But once I tacitly accept the need to read books of theory, something else kicks in. 
Panic. How can I ever possibly read enough to really understand, to come to an 
informed, balanced opinion? Isn't it safer for my own peace of mind to fall back on 
reference to practical teaching experience and intuition, to relax into being "just" a 
teacher and forget academia?

I've just finished a book that Scott mentioned some time ago on this list, The Social 
Turn in Second Language Acquisition by David Block. As far as I can judge it is a rather 
impressive book, most of it devoted to a painstaking examination of what is really 
meant by three key terms - second, language, and acquisition!

He has fascinating things to say about all three, but my panic sets in is because to do 
so he has consulted (he lists them in his references) about 500 key articles and books. 
And much of it is very complicated stuff. It requires a clear head and a lot of thinking 
and re-reading to follow.

It's not surprising that few teachers write theory. How can they have the time to read 
and understand it let alone write it?As David Block explains of his own case, " This book 
is the product of a decade of reading and thinking about second languages acquisition."

And I'm still trying not to forget what Kumaravadivelu means by intuitive heuristics...

How do you cope?



	


	Group: dogme
	Message: 6093
	From: zosia grudzinska
	Date: So Jan 11, 2004 9:05 

	Subject: Re: Theory and TEFL


	a load off my mind that other have similar problems... I sometimes suspected
myself of being either a moron or an incurable sloth for not having read
(and understood!) all those references that others bandy so lightly about...
still, sometimes theory comes in useful - mainly if I have to dazzle some
blockhead with the extent of my literacy in order to make him/her a little
more amenable to my ways of perceiving the nature of language
learning/teaching practice. And granted, it is needed to consolidat
practical observations lest they remain just accidental discrete cases. It
helps build a solid body of experience. It is only that what Dennis writes
is true - you either are a serious, concientious, practitioner or you are a
serious, in-depth researcher/writer... excepting some geniuses on this list,
probably?
My writing is mostly of practical sort and I find it hard to even think of
references to put in my bibliography but I always try for the article to
"look more serious..." isn't that rich, that I don't consider my own
observations and conclusions to be serious and meaningful enough?
Zosia



	


	Group: dogme
	Message: 6094
	From: djn@d...
	Date: So Jan 11, 2004 10:30 

	Subject: Re: Theory and TEFL


	Another member of the list has written to me privately to say that they cope with the 
conflict by writing their own articles - and admitted that they read little, apart from what 
is written by members of this list, of course. I was reminded of Hemmingway who, in an 
interview, when asked what he thought of a new novel replied: "I don't read books, I 
only write 'em." 

Come to think of it, I know of a number of modern novelists, Jenny Diski, for one, who 
report that they don't read novels.

And that reminds me that my daughter when she was about 6 or 7 told me earnestly she 
had a serious problem: she couldn't decide when she grew up whether she would read 
books or write them.

"A teacher that I know rather well" (my wife) admits that as a teacher and teacher 
trainer she feels worried about the fact that she doesn't find time to read more theory.

I agree with Zosia, of course, anecdotes based on personal experience need to be 
linked to some theory to become generalizable.

Dennis



	


	Group: dogme
	Message: 6095
	From: Luiz Otávio
	Date: So Jan 11, 2004 4:02 

	Subject: Re: Theory and TEFL


	I guess what really gets to me is the lack of EVIDENCE supporting 
whatever claims are made by different gurus. But then again, will we 
ever be able to isolate all key variables and prove that, say, A 
works better than B or vice versa? Maybe not. 

Luiz Otávio

--- In dogme@yahoogroups.com, djn@d... wrote:
> My reaction to theoretical writing about TEFL troubles me. ( See 
my recent posting on 
> Widdowson. ) I wonder if my suspiciousness is just an idiosyncracy 
or whether others 
> share my unease.
> 
> What I react to, perhaps, is that theory is so often written by 
people in a different club, 
> they may be ex-teachers, but they are rarely practising teachers. 
And because they are 
> playing to different rules - and they must also satisfy their 
academic colleagues reading 
> over their shoulder - it is not rarely that you have to fight 
their style to wrest meaning 
> from it. 
> 
> I have to admit I do expect enlightenment from theory. While I 
certainly have time for 
> theory for theory's sake, just as I've got time for poetry or 
philosophy, when I'm 
> wearing my TEFL hat I expect a payoff, at least indirectly - I 
want to understand 
> something about language or learning or social interation in the 
classroom a touch 
> better after reading the work in hand than I did beforehand.
> 
> But once I tacitly accept the need to read books of theory, 
something else kicks in. 
> Panic. How can I ever possibly read enough to really understand, 
to come to an 
> informed, balanced opinion? Isn't it safer for my own peace of 
mind to fall back on 
> reference to practical teaching experience and intuition, to relax 
into being "just" a 
> teacher and forget academia?
> 
> I've just finished a book that Scott mentioned some time ago on 
this list, The Social 
> Turn in Second Language Acquisition by David Block. As far as I 
can judge it is a rather 
> impressive book, most of it devoted to a painstaking examination 
of what is really 
> meant by three key terms - second, language, and acquisition!
> 
> He has fascinating things to say about all three, but my panic 
sets in is because to do 
> so he has consulted (he lists them in his references) about 500 
key articles and books. 
> And much of it is very complicated stuff. It requires a clear head 
and a lot of thinking 
> and re-reading to follow.
> 
> It's not surprising that few teachers write theory. How can they 
have the time to read 
> and understand it let alone write it?As David Block explains of 
his own case, " This book 
> is the product of a decade of reading and thinking about second 
languages acquisition."
> 
> And I'm still trying not to forget what Kumaravadivelu means by 
intuitive heuristics...
> 
> How do you cope?



	


	Group: dogme
	Message: 6096
	From: davehogg_bcn
	Date: So Jan 11, 2004 5:19 

	Subject: Re: Theory and TEFL


	You're so right, Luiz.

I think that gets to all of us (that's a general "us").

It got to us (that's a specificker "us") last month, here on the 
dogme list. Here's a selection of postings which are worth browsing...

5934, 5947, 5955, 5963, 5968; and, in fact, several others from 
around those dates.

(By the way, what's your reply to my comments on the GISIG list? I 
tried to address a couple of the important things you'd said, and 
would be interested to hear how right/wrong I am about whateveritis 
that I'm right/wrong about).

Best regards always,
D.


--- In dogme@yahoogroups.com, Luiz Otávio <manilow@t...> wrote:
> I guess what really gets to me is the lack of EVIDENCE supporting 
> whatever claims are made by different gurus. But then again, will 
we 
> ever be able to isolate all key variables and prove that, say, A 
> works better than B or vice versa? Maybe not. 
> 
> Luiz Otávio
> 
> --- In dogme@yahoogroups.com, djn@d... wrote:
> > My reaction to theoretical writing about TEFL troubles me. ( See 
> my recent posting on 
> > Widdowson. ) I wonder if my suspiciousness is just an 
idiosyncracy 
> or whether others 
> > share my unease.
> > 
> > What I react to, perhaps, is that theory is so often written by 
> people in a different club, 
> > they may be ex-teachers, but they are rarely practising teachers. 
> And because they are 
> > playing to different rules - and they must also satisfy their 
> academic colleagues reading 
> > over their shoulder - it is not rarely that you have to fight 
> their style to wrest meaning 
> > from it. 
> > 
> > I have to admit I do expect enlightenment from theory. While I 
> certainly have time for 
> > theory for theory's sake, just as I've got time for poetry or 
> philosophy, when I'm 
> > wearing my TEFL hat I expect a payoff, at least indirectly - I 
> want to understand 
> > something about language or learning or social interation in the 
> classroom a touch 
> > better after reading the work in hand than I did beforehand.
> > 
> > But once I tacitly accept the need to read books of theory, 
> something else kicks in. 
> > Panic. How can I ever possibly read enough to really understand, 
> to come to an 
> > informed, balanced opinion? Isn't it safer for my own peace of 
> mind to fall back on 
> > reference to practical teaching experience and intuition, to 
relax 
> into being "just" a 
> > teacher and forget academia?
> > 
> > I've just finished a book that Scott mentioned some time ago on 
> this list, The Social 
> > Turn in Second Language Acquisition by David Block. As far as I 
> can judge it is a rather 
> > impressive book, most of it devoted to a painstaking examination 
> of what is really 
> > meant by three key terms - second, language, and acquisition!
> > 
> > He has fascinating things to say about all three, but my panic 
> sets in is because to do 
> > so he has consulted (he lists them in his references) about 500 
> key articles and books. 
> > And much of it is very complicated stuff. It requires a clear 
head 
> and a lot of thinking 
> > and re-reading to follow.
> > 
> > It's not surprising that few teachers write theory. How can they 
> have the time to read 
> > and understand it let alone write it?As David Block explains of 
> his own case, " This book 
> > is the product of a decade of reading and thinking about second 
> languages acquisition."
> > 
> > And I'm still trying not to forget what Kumaravadivelu means by 
> intuitive heuristics...
> > 
> > How do you cope?



	


	Group: dogme
	Message: 6097
	From: Diarmuid Fogarty
	Date: So Jan 11, 2004 5:29 

	Subject: Leni Dam and Dogme


	I was interested to read over on gisig (a palindrome!) list that Leni Dam had accused dogme teachers of a dereliction of duty and possibly even negligence. Could anybody who was there provide further information?

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6098
	From: Robert M. Haines
	Date: So Jan 11, 2004 8:17 

	Subject: Practice vs. Theory?


	I think we might need to define 'theory' before we go on about it:
1.. A set of statements or principles devised to explain a group of facts or phenomena, especially one that has been repeatedly tested or is widely accepted and can be used to make predictions about natural phenomena. 
2.. The branch of a science or art consisting of its explanatory statements, accepted principles, and methods of analysis, as opposed to practice: a fine musician who had never studied theory. 
3.. A set of theorems that constitute a systematic view of a branch of mathematics. 
4.. Abstract reasoning; speculation: a decision based on experience rather than theory. 
5.. A belief or principle that guides action or assists comprehension or judgment: staked out the house on the theory that criminals usually return to the scene of the crime. 
6.. An assumption based on limited information or knowledge; a conjecture. 
(from http://dictionary.reference.com/search?q=theory)

Interestingly, the word comes from a root that has to do with being a spectator or seeing.

I think some are talking about theory as a relationship to text that makes our heads feel all fuzzy and our hearts inadequate. 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6099
	From: omarjohns
	Date: Mo Jan 12, 2004 5:11 

	Subject: Re: Practice vs. Theory?


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:

> I think we might need to define 'theory' before we go on about it:

Thanks Rob. 

I felt as well that some of us were probably not talking about the
same thing. 

My language trainning has been primarily in applied linguistics with a
focus on translation and the difficulties inherent in it. While an
understanding translation theory is useful, it is not necessary in
order for someone to work as a translator and many do manage without
it. I studied foreign languages in the UK, French, Italian, and
Arabic, and in all three translation was a common pedagogical tool,
both into and out of L2, so the practical part of my post-graduate
trainning, Arabic>English>Arabic translation, was nothing new. What
was new was an increased ability to critically judge my own work and
to find reasons for what I had done. I also found that I could solve
some difficult problems more easily. 

For example, novice translators often focus on word meaning while
ignoring the often more significant meaning of phrase, sentence, or
even paragraph. They will commonly resist using an "incorrect"
translation of a word, even when the "correct" meaning corrupts and
entire sentence or renders it completely incomphrhensible. They do
this because they have little notion of the science of meaning and so
have no basis upon which to defend their "incorrect" choice of words. 

Many translators, like many ESL professionals, have not had any
systematic theoretical trainning and may be uncomfortable with
"theory" or dismissive of it. Among translators and teachers alike, I
believe this anxiety comes from a misunderstanding of what theory is
and of how it can help professional development: how it can
productively inform the choices we all must make whether or no we
understand why we make them.

I work in a large university and am in a position to establish
policies regarding course materials, assessment, syllabus and, to some
extent, to determine class size, establish number of contact hours and
even influence teaching styles. The policies I establish, or fail to
establish, affect some 3000 students annually. My trainning in ESL
theory has not been systematic, however, I recognize the usefulness of
theory to inform and underpin policy decisions. 

Theory for its own sake is something people may legitimately enjoy,
like collecting stamps or paper clips, or doing crossword puzzles.
Professional teachers who do bear a responsibilty for other people's
learning, however, should be able to use whatever tools are available
to help them do their jobs better, and theory is one of those tools.
Interest in theory, and use of it, does not mean that you are a pointy
headed geek or a social cripple.


Regards,


Omar



	


	Group: dogme
	Message: 6100
	From: Jenny
	Date: Mo Jan 12, 2004 5:32 

	Subject: Re: Practice vs. Theory?


	Hi, Omar

While I agree with what you have said about the need for theoretical 
underpinnings,I think (tell me if I'm wrong, Dennis) that Dennis 
originally started this discussion with a comment about the way 
theory is delivered, rather than about the theory itself. 
I know that when I did my App. Ling. MA, I found my own writing 
slipping into 'academic mode' - often to the detriment of clarity. I 
remember writing about this when I first joined the group, and I was 
left feeling rather bruised - because I questioned the need for 
jargon, I found myself feeling that I was being treated as none-too-
bright! Which is really by-the-by, but I don't think anyone was 
really saying that those who are interested in theory are 'pointy-
headed geeks' (love the image!) - just that theorists tend to slip 
very easily into a style of writing that is not necessarily user-
friendly.

Then again, I may have missed Dennis' point entirely!

Jenny


--- In dogme@yahoogroups.com, "omarjohns" <omarjohns@a...> wrote:
> --- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> 
wrote:

> Professional teachers who do bear a responsibilty for other people's
> learning, however, should be able to use whatever tools are 
available
> to help them do their jobs better, and theory is one of those tools.
> Interest in theory, and use of it, does not mean that you are a 
pointy
> headed geek or a social cripple.
> 
> 
> Regards,
> 
> 
> Omar



	


	Group: dogme
	Message: 6101
	From: djn@d...
	Date: Mo Jan 12, 2004 6:46 

	Subject: Re: Re: Practice AND Theory?


	Omar and others,

It's a pity that the subject of this thread, which began as Theory and 
TEFL, has slipped within a couple of postings to Practice versus 
Theory. 

Dennis



	


	Group: dogme
	Message: 6102
	From: djn@d...
	Date: Mo Jan 12, 2004 6:58 

	Subject: Re: Re: Practice vs. Theory?


	Jenny,

You didn't misunderstand. I was trying to make two points. One, certainly, you could 
summarize as being unease with the way theory is often presented - the written style of 
much theory.

The second point was the feeling of being totally overhwelmed, to the point of panic, by 
the amount of reading and understanding necessary to remain informed and to be in a 
position to take informed decisions.

I find the rapid transformation of the discussion I started into 'practice versus theory' not 
uninsteresting.

Dennis



	


	Group: dogme
	Message: 6103
	From: Jenny
	Date: Mo Jan 12, 2004 7:05 

	Subject: Re: Practice vs. Theory?


	Yes, I also am a tad overwhelmed by the amount of reading one could 
potentially do ... if one had the time! Which, I'm afraid, this one 
doesn't ... well, every couple of years I have fits of remorse and 
attempt to catch up - but mostly, my books (yes, I'm a consumer - I 
buy the darned things) tower over me balefully in my overpacked Hong 
Kong flat....

Jenny

--- In dogme@yahoogroups.com, djn@d... wrote:
> Jenny,
> 
> You didn't misunderstand. I was trying to make two points. One, 
certainly, you could 
> summarize as being unease with the way theory is often presented - 
the written style of 
> much theory.
> 
> The second point was the feeling of being totally overhwelmed, to 
the point of panic, by 
> the amount of reading and understanding necessary to remain 
informed and to be in a 
> position to take informed decisions.
> 
> I find the rapid transformation of the discussion I started 
into 'practice versus theory' not 
> uninsteresting.
> 
> Dennis



	


	Group: dogme
	Message: 6104
	From: Adrian Tennant
	Date: Mo Jan 12, 2004 8:38 

	Subject: Re: Theory and TEFL


	Dennis,

Earlier on the list someone posted a message from Andrew Wright in which he
wrote that to be a violin maker you didn't need to be able to play to the
standard of a concert violinist. I think the analogy is perfect.

Some materials writers don't teach any longer, some still do.

With regard to Linguistics and Applied Linguistics Widdowson looks at this
in his latest book and shows how Applied Linguists should be attempting to
be the intermediaries between those 'pointy headed geeks' and the 'chalk
welding buffoon's (note: not Widdowson's descriptions).

One of my responsibilities as an In-service teacher trainer is to take the
reality of the trainees classroom into account, to use theory (as well as my
own experiences and intuition) to give them new insights into this reality
and, to some extent, to try to 'warp' it.

Dr Evil



	


	Group: dogme
	Message: 6105
	From: Julian Bamford
	Date: Mo Jan 12, 2004 9:02 

	Subject: Theory and TEFL


	Hi Dennis,
You talked [Jan 11th, "Theory and TEFL" and Jan 12th "Practice vs.
Theory?"] about your "unease with the way theory is often presented - the
written style of much theory"; the feeling of having to "fight [the
writers'] style to wrest meaning from it."

It's certainly unfortunate, but poor writing among researchers and
theoreticians is I think inevitable. Like most all of us, they lack
writing talent. But on top of that, they're often not primarily writing
for an audience. In the publish or perish academic world, getting your
thoughts on paper in a coherent way is the goal. It's up to those
interested in reading what you've written to "fight to wrest meaning." If
we are fortunate, we have an Earl Stevich to interpret contemporary
currents of thought in an intelligent and readable way. Or if we're a TEFL
M.A. student, our luck is having a teacher who smooths the bumpy ride by
helping us understand what we read.

You also say "I do expect enlightenment from theory . . .when I'm wearing
my TEFL hat I expect a payoff, at least indirectly - I want to understand
something about language or learning or social interation in the classroom
. . ."

Me, too. I think this is an important point: We have to have a purpose for
reading, rather than doing it from, for example, guilt. Our purpose guides
us in choosing what to read from the mass of material out there.

You talked of "the feeling of being totally overwhelmed, to the point of
panic, by the amount of reading and understanding necessary to remain
informed. . ."

Well, only a fraction of a fraction of academic writing will be relevant to
our particular purposes in reading--and yours and my purpose is the payoff
you describe above. I expect this translates for many of us into reading
and thinking about perhaps one or two articles in any one issue of ELTJ or
English Teaching Professional, or a handful of books a year that look
useful, or have been recommended.

(You said, "I've just finished a book that Scott mentioned some time ago on
this list, The Social Turn in Second Language Acquisition by David Block."
Congratulations on finishing. I also bought it (a mention on this list
must be worth a dozen sales which is a nice spike for an academic book) but
I haven't started it yet.)

You wondered, "Isn't it safer for my own peace of mind to fall back on
reference to practical teaching experience and intuition, to relax into
being "just" a teacher and forget academia?"

I'm fine as the teacher I am. It's only wanting the satisfaction of doing
better that makes me think and look beyond my classroom. For me, academic
reading is similar nourishment to talking with a like-minded colleague, and
reading this list. They can all be very helpful.

(This reminds me of something I'm thinking of at the moment. I'm now
considering myself as a Japanese user rather than as a student (a student =
someone on the way somewhere; someone lacking). In my Japanese identity, I
use Japanese for business or pleasure. It's wanting more utility and
pleasure, rather than feeling that I lack language skill, that motivates me
to study more Japanese. This is a sea change for me; a real boost in
confidence. Needless to say, I'm now similarly interested in having my
students, whatever their level, feel themselves to be English users as a
basis for our classes. Perhaps this identity is a useful ground of being
for a dogme student--and a basis for relating to them as a teacher.)

I do appreciate a heads up if someone has read something good. Would it be
interesting at year end to invite people on this dogme yahoo group to list
the five or ten best things (books, articles, chapters) they'd read in the
past year, and to say why they chose those?
Julian



	


	Group: dogme
	Message: 6106
	From: Rita Baker
	Date: Mo Jan 12, 2004 1:25 

	Subject: Re: Theory and TEFL


	I sometimes feel inadequate because of my lack of professional reading, but 
then, when I do make time for it, I invariably find that I'm learning 
nothing new - at least in terms of concepts; often what is new is the 
labelling, and the theory I have learned through practice.

The first presentation I gave at IATEFL was entitled 'Tense and Aspect'. I 
had prepared a talk based on classroom experience aimed at other 'coalface' 
practitioners. Unfortunately, the title attracted academics. Several of 
them threw names at me saying 'You've obviously been reading so and so 
......' Well, I hadn't been 'reading' anybody, although I may well have 
unknowingly taken on board ideas from other people who had read 'so and 
so'. But basically, I was offering the fruits of my hard earned experience. 
What I hate about this academia lark is that nothing is considered valid 
unless it is related or referred to what some well known name has 
pronounced on the subject. I'm all in favour of useful research, but 
occasionally when I can't talk a good fight because I don't know the latest 
jargon (and who decides the labels anyway?) I feel like screaming - 'Yes, 
but with all this theory when did you last help somebody to speak English?'

Rita

At 09:05 AM 1/11/04, you wrote:

>a load off my mind that other have similar problems... I sometimes suspected
>myself of being either a moron or an incurable sloth for not having read
>(and understood!) all those references that others bandy so lightly about...
>still, sometimes theory comes in useful - mainly if I have to dazzle some
>blockhead with the extent of my literacy in order to make him/her a little
>more amenable to my ways of perceiving the nature of language
>learning/teaching practice. And granted, it is needed to consolidat
>practical observations lest they remain just accidental discrete cases. It
>helps build a solid body of experience. It is only that what Dennis writes
>is true - you either are a serious, concientious, practitioner or you are a
>serious, in-depth researcher/writer... excepting some geniuses on this list,
>probably?
>My writing is mostly of practical sort and I find it hard to even think of
>references to put in my bibliography but I always try for the article to
>"look more serious..." isn't that rich, that I don't consider my own
>observations and conclusions to be serious and meaningful enough?
>Zosia
>
>
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6107
	From: Robert M. Haines
	Date: Mo Jan 12, 2004 5:39 

	Subject: TEFL and theory


	Yes, I'm the one who not-so-subtly shifted to Practice vs. Theory with my subject line. Apologies, and let me just say that the postings on the topic of theory and TEFL have said it all. I recommend the reading Adrian mentioned in Widdowson's new book (which, btw, seems very accessible), and the point made (by Jane, I think) that theory can be worn as a sort of badge, but doesn't mean much without life experience.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6108
	From: MCJ
	Date: Mo Jan 12, 2004 5:40 

	Subject: Re: Re: Practice AND Theory?


	djn@d... wrote:

>Omar and others,
>
>It's a pity that the subject of this thread, which began as Theory and 
>TEFL, has slipped within a couple of postings to Practice versus 
>Theory. 
>
>Dennis
> 
>

Perhaps they should be called branches, not threads. They certainly look 
like branches in my mail client.

If you're looking for a robust stand-alone email client that organizes 
your list mail using a "tree-view" metaphor, try Thunderbird, free at 
www.mozilla.org Choose view>messages>threaded (go figure).

I'll go back and have a look at Theory and TEFL. I don't have time to 
read all threads so I sometimes need to be tipped off.


Omar



	


	Group: dogme
	Message: 6109
	From: MCJ
	Date: Mo Jan 12, 2004 5:57 

	Subject: Re: Leni Dam and Dogme


	Diarmuid Fogarty wrote:

>I was interested to read over on gisig (a palindrome!) list that Leni Dam had accused dogme teachers of a dereliction of duty and possibly even negligence. Could anybody who was there provide further information?
>
>Diarmuid
> 
>

What is gisig? Sounds like a religous war brewing. I can almost smell 
the flames.

Omar



	


	Group: dogme
	Message: 6110
	From: Robert M. Haines
	Date: Mo Jan 12, 2004 6:23 

	Subject: Random searching


	Imagine a plate of red Jell-O with a green napkin underneath it. 

Along comes an ant on a random search for protein and sugar. Mmm... sugar! The great thing about Jell-O is that it isn't solid, so it won't have to be taken back to the nest for processing.

The ant buries it's head in the red mass and starts filling it's accordion-like abdomen, which has two stomachs: one for digestion and one for sharing.

When the ant leaves, it paints a chemical trail for its community to follow along the green napkin, across the table and back to the nest. 

Along the way, it meets another ant and readily performs mouth-to-mouth regurgitation --- the ultimate restaurant review! The recipient of the second stomach's contents now follows the chemical trail left behind to get some more of the sweet stuff!

Now, let's take away the napkin: there's no more chemical trail for the ants to follow. How do they find the Jell-O? Random searching leads them back to the Jell-O, where they start the whole process over again. It takes only one ant to get the ball rolling.

Before you delete this and claim (Fiona) I've been at the 'shrooms again, take a look at this:

Gerzon: I'n hangry. Can we have a break?
Pedro: No... no break. It is interesting for me. 
Maynor: Yes, no break for five more minutes.
Milvia: No, let's take a break. I really need to call my boyfriend. He's supposed to pick me up after class today.
Gerzon: Wha... you have to call to your boyfriend after class? (Where's that napkin?)
Milvia: No! He's going to pick me UP... I have to call him.
Maynor: Oh, and want to say 'I love you', too.
Class: (Laughs)
Gerzon: What is pick me up?
Teacher: (Waiting for someone to paint the trail or share/regurgitate some Jell-O)... 
Pedro: (to Milvia) You mean he will drive his car here.
Milvia: Yeah, he's gonna give me a ride home. 
Gerzon: (Gives a Spanish translation for approval)
Miliva: (Nodding). Yeah...
Teacher: Pedro, should we take the break now? 
Pedro: Yes, it is okay for me.
Teacher: Gerzon?
Gerzon: Yes, fine. She have to call for her... uh, boyfriend, and he coming to pick she... uh, her... out? 
Teacher: He's gonna pick 'er UP.
Gerzon: Ah, pick her up, yes. He's going to pick here up.
Teacher: Can you spell that Gerzon? I'll write it on the board, then we can take our break.

And isn't this social construction process a macrocosmic version of what happens in the mind, where the trails are associations and the Jell-O is the language? Where some of the solid (i.e., 'hard') bits will be taken back to the nest for processing?

If you think I'm demeaning people by comparing us to ants, you don't know how much respect I have for ants.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6111
	From: MCJ
	Date: Mo Jan 12, 2004 6:57 

	Subject: Re: EFL learner motivation and language imperialism --- from social interaction and language competence


	Halima wrote:

>Only personal experience. So I could be way off. But if not for these
>reasons, WHY do people learn English?
>Travel, business, work, pleasure? And why is English the number one language
>to learn?
>
Many learn English because, like that old Monty Python sketch "Chips 
with Everything", it's the only thing on the menu. In Saudi Arabia, 
absolutely everyone going through the school system must study English 
for six years, and they are planning to extend this by two more years. 
English is again required for any degree from a Saudi university, 
requirements vary from six to nine credit hours, depending on the degree 
course.

>Also, I am not sure it is "language imperialism". In the nature of
>globalisation, increasingly a shrinking world, is it not natural that one
>language would tend to dominate? And the fact that it happens to be English
>now, is, as far as I can see, merely an accident of history. 
>
The languages of powerful states normally spread beyond their borders. 
They do not dominate so much as they fill a void. English has no 
intrinsic qualities to recommend it especially as an "international" 
language. Like Windows, it has a large "user base" and this alone 
recommends it despite maddening "issues" and a plethora of useless 
"features". Eventually it will be superceeded by something equally 
arbitrary. I will encourage my children to learn Chinese.

>More or less. I
>don't know. I would support the teaching and enhancement of local languages
>especially the dying ones as I believe the world is richer for more, not
>fewer languages, but I see nothing inherently wrong in English becoming a
>lingua franca for world business or science. 
> 
>
It is tempting to say that a more precise language would be nice to have 
for both purposes, if one might be had. However, English is today the 
language of both science and business - that is not to say that people 
talking about both tend to do so in English, but rather that business 
and science cultures have evolved in English and developed the 
linguistic tools that they need to express what they need to say with 
precision and accuracy.

A language that possesses a specialist means of expression will be 
retained for specialist purposes. In Europe, Arabic was the language of 
science and of medicine in particular throughout the Middle Ages and 
into the early modern era. Long after Arab power had vanished from 
southern France, Portugal, Spain, and Sicilly. This was because Latin 
and Greek science had been forgotten and what the Arabs had recovered of 
it they had also translated into Arabic, inventing their own specialist 
terminology. The very late rediscovery of a Latin medical dictionary 
made possible the replacement of Arabic with Latin, which continues to 
provide the core vocabulary for medicine in many languages today.

Religious lexis is another example: Christian discourse, especially 
Catholic, tends to favor latinate expression despite the fact that 
Christianity is of Semitic origin. Islamic religious discourse can not 
be conducted without the use of Arabic terminology.

I think if we think a little about it, "language imperalism" is simply 
another slogan perennially searching for another free meal.

>Halima 
> 
>

Omar



	


	Group: dogme
	Message: 6112
	From: David
	Date: Mo Jan 12, 2004 10:19 

	Subject: John Moorcroft


	Hello:)

If anyone has John Moorcroft's address coiuld they let me have it 
please? Or, send John my email address (maxren2@y...) and tell 
him (now baldy) Dave Rennie was asking after him?
I saw his messages here last year but he doesn't seem to be a member 
now....

Many thanks

Dave



	


	Group: dogme
	Message: 6113
	From: Robert M. Haines
	Date: Di Jan 13, 2004 2:14 

	Subject: Back in the classroom Pt. I


	Last week, we had one day to gather after the holiday break, then the city shut down as temperatures dropped and snow and ice accumulated. Class was cancelled due to severe winter storms Tuesday through Friday. 

I've arrived early today, which gives me some time to record my thoughts before the students show up. I find myself imagining what the class will be like today, based on previous experience, fear and hope. What might the topics of conversation be? What mood will the students be in (all eighteen of them)? Does it matter? What sort of distractions might arise. What do they expect of me, themselves and the lesson? How much control do I have in determining any of this? What is my role, my responsibility? These are eternal questions with no fixed answers, aren't they?

M. walks in first. I see him through the window and smile. He smiles and looks away rather shyly before opening the door. 
"Hi Rob!" 
I'm seated and he walks over to shake my hand. "How are you?", he asks. 
"Good, and you?" 
"Good."

He pays me for his dictionary, which is good because when the others come in, it'll be much more chaotic. I plan to have each student pay as they come in. Suddenly the other seventeen enter at once and all approach me with money, insisting that I cross out their name after they've received their change. 

One student can't pay. I jokingly say, "You had four days!" She doesn't seem to get the joke, and I explain I'm teasing, and she can pay me sometime this week. I quickly recall the exchanges she and I have had in class, feeling slightly to blame for her lack of humor right now.

We chat about the snow, the storms and what people thought of it all. One girl shows us where she scraped herself falling. It turns out several people took a dive on the ice. I quickly consider: Shall I exploit this? Interviews? Written stories? No, it's too early. It would disrupt the flow, break the connection; we're just warming up. Instead we listen to funny stories of how each of us (I have my own) slipped and fell. 

Transition: "Well, one good thing about the weather was that you had lots of time to read... to read your dictionaries!" Groans and laughter. "How do you like them?" Satisfaction as I see and hear approval and thanks for such good dictionaries. Why? The definitions are not hard too to understand. The exercises are helpful. In hindsight: How objective was I in gauging their opinions? Did I hear what I wanted to?

I explain that we'll have to start class early on Friday. Any problems? None. And, I saw a program about Punta music/dancing and the Garifuna on TV. P. danced Punta for us once; he's part of the Garifuna community. I feel I'm searching for a live wire but haven't found one yet. 

I ask about the NRT (Natural Resource Technology) class just before ours. Some students have topo maps of Washington and Oregon. What did they learn today? What did they do? It was skills work in teams, learning how to use the maps. F. writes up some words as they come up: azimuth, bearing and scale. I ask for clarification. F. draws compass diagrams. There is some Spanish here and there between the students. They've measured the distance of the building we're in. There's some pron. work on the 'l' in scale, which consists of the others modeling for one girl until she's got it.

I am trying to make eye contact with everybody. I want each student to feel connected, and I don't think I do this often enough with everyone. G. has left to the restroom. Was it the lack of eye contact?

There is a change in the students. Is it in me or in them? In us? It seems like they've matured if ever so slightly. I chalk it up to more time here in the States and the beginning of the NRT class. Still looking for a hot lead to follow.

The reading they had to do brought up lots of vocab. P. has three pages of new words he's recorded. I aks how he's going to learn all those? He's not sure. It's break time. I announce that we'll talk about how to remember words after the break.





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6114
	From: Robert M. Haines
	Date: Di Jan 13, 2004 2:14 

	Subject: Back in the classroom - Pt II


	During the break, I've made notes: 
How to remember words. But why should we do that? It was my idea. 
Questions: Is it important for you to remember English words?
Do you have a strategy or method? 
When you read, what's most important: pronunciation, meaning or spelling?

After the break, I point out what I've written on the board: 

How to learn new words:

Do you have a strategy or method?

How do you know your strategy or method works?

I start explaining and notice that Mi. and another student are engaged in a conversation across the room. It's nothing new. I stop and ask if there's a question or comment. No... well, we want to ask him what x means in his dialect. I wait, they ask. There is brief discussion. I say that I'm lost and these two seem to be another planet. We're ready to move on to pairwork based on the questions I've written up. I consider the difficulty of transitions during a lesson.

Next, I ask each student to find 3 - 5 words they expect will be new to their partner. I write these directions on the board as well. I'm surprised at how motivated everyone seems to do this. Next, they should devise a way to test their partner's knowledge of the words. This takes some explanation for arguably the strongest student in class, who looks really tired (as she often does). I give examples of how one might test vocab. knowledge.

S. asks for a pron. model of 'strategy'. 
"Strategy" 
She hasn't got it.
"Strategy"
She loses it again. I'm saying it too fast, and she's tripping over the 'str' cluster, then falling into the rest.
"Stra---tegy."
Bingo!

More directions on the board as students work because they're all going at a different pace now:

Test your partner's knowledge.
Give your partner the answers.

Some students finish early and form their own activities for short-term memory of the words together. Again, I'm surprised by how enthusiastically everyone is looking up definitions, writing out mini-tests, chatting about words, verbally quizzing each other, etc.

Finally, I assign optional homework as: 
Use your methods and strategies to learn the new words your partner has given you. 
Write a new test of the words for your partner.

Question from R. "The same test?" I ask why that might not be a good test? We talk about memorizing tests and not words.

"Are we ever gonna play hot seat again in this class?" Not everyone wants to play, but some are dying to play again. I divide the room between hot seat contestants ( a majority) and those who don't want to play. The six or seven who don't want to play sit with me on one side of the room. What are we going to do? I ask each of them to share their vocab. learning strategies. It's a nice and informative conversation. Some discover they have the same methods. Some describe ways to gather words, but how do they *learn* them. I'm still processing what I heard from them.

It's time to go. The hot seat game has apparently ended, and each student in our group has spoken.

Rob








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6115
	From: Robert M. Haines
	Date: Di Jan 13, 2004 2:27 

	Subject: Afterthought


	Sorry for the postings coming through out of order; not sure I sent them that way.

It's occurred to me that there's so little in those two postings compared to all that happened. I forgot about how I noticed S. shadowing my English and the vocab. that got boarded.

There's the stuff that sticks at first, then all the rest that fills in the gaps. Some of it was based on notes I took during class, but I can only write so much here and there.

But isn't it interesting what we recall. I've recorded two or three minutes of an exchange between me and a student who thought there must be a mistake in the answer key of her dictionary. It turns out a lot of them thought the same. 

I'm going to compare this with my recollection of the exchange.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6116
	From: Ma. Leonor Corradi
	Date: Di Jan 13, 2004 1:32 

	Subject: textbooks


	I'd like to do some research on textbooks as to their benefits in a dogme lesson. Can anyone suggest places to look for information, and maybe your personal opinion too?
Thanks a lot
Maria

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6117
	From: davehogg_bcn
	Date: Di Jan 13, 2004 3:11 

	Subject: Re: Back in the classroom Pt. I


	Thanks for sharing all this, Rob.

Nice to hear your reflections on what you and your learners do in class. I've got a couple of comments/questions, if that's ok (is it?). 

I hope nothing I'm about to say here could possibly be interpreted as criticism-or-anything-close-to-it, because that really is not my intention. My intention is to engage with your reflective comments, and to reflect further, ie to reflect on your relfections (which all sounds very wishywashy, but that's the kind of s**********h I am. And unashamedly so! (Uh-ho; shouldn't've said *any* of that: I know; I know...)).

Anyhow, anyhow, here goes...


--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> One student can't pay. I jokingly say, "You had four days!" She doesn't seem to get the joke, and I explain I'm teasing, and she can pay me sometime this week. I quickly recall the exchanges she and I have had in class, feeling slightly to blame for her lack of humor right now.

I would've trodden much more carefully than this. My situation, though, is probably radically different to yours. I work with smallish adult groups of privileged(ish) cultural homogenes in northeast Spain. I don't (have to) get involved in chasing payments of any kind, but when I have had to do so (in a previous life as a credit representative), it was always present in my mind that one can *never* joke about money, especially with people who may, in fact, be embarrassed about their inability to come up with sufficient quantities of it at the same time as their bills become due. Sensitivity, flexibility and negotiation were always my watchwords. Something to think about. Maybe. (As I've admitted, I do not have to deal with your realities, so my comments above may *not* be worth toffee).

> 
> We chat about the snow, the storms and what people thought of it all. One girl shows us where she scraped herself falling. It turns out several people took a dive on the ice. I quickly consider: Shall I exploit this? Interviews? Written stories? No, it's too early. It would disrupt the flow, break the connection; we're just warming up. Instead we listen to funny stories of how each of us (I have my own) slipped and fell.

It's probably occurred to you already, but maybe if you *had* interrupted the flow and gone into "activity mode"(?) right there and then, *early* in the lesson (by the way, what does "*too* early" mean?) that itself might have (probably *would* have) generated a lot of interest and further discussions on who-knows-what-topic. What, I suppose, I'm arguing here is that we can perhaps do our learners a favour by exploiting the energy that they come into class with, *as soon as they come into class with it*, rather than waiting until "later" (*how much* later would later enough be, for you, Rob?), when that energy has already dissipated and (potentially) no new spark emerges from the "flow" that we'd decided (not) to interrupt. Maybe!!

> 
> Transition: "Well, one good thing about the weather was that you had lots of time to read... to read your dictionaries!" Groans and laughter. "How do you like them?" Satisfaction as I see and hear approval and thanks for such good dictionaries. Why? The definitions are not hard too to understand. The exercises are helpful. In hindsight: How objective was I in gauging their opinions? Did I hear what I wanted to?

This caught my eye because -excuse my ignorance!- I was charmed to find that I'm not the only one among us who invites materials into class on a regular basis and encourages students, also, to critically look at potential class materials in order to decide whether to use any of them and (once the-people-in-the-room have *all* insisted -they do all insist, in my context- that they *want* to use some of them), to decide further *which* ones to use, how to use them, and in which order of priority. I am a bit shy (no, everybody: honestly, I *am*!) about claiming to be dogmetic, since I wishywashily give in to my learners on this crucial point, but you seem to do as I do, Rob. I'd be interested to know how many others among us can make the same "confession" (we're back to the tongue-in-cheek religious references again!!), and I'd also be interested to know the details of how these materials are selected; by whom; how they are used in class; and who decides how to use them in class; and who decides what order to use them in in class. To take y'all all the way back to the original cinematic metaphor, I choose not to go to the extreme of "smashing up my camera", so to speak, but rather to look for ways of using it without the "special effects", "make-up", "stunt actors" (and so on) that inevitably just get in the way and don't serve anyone's best interests. Just a thought! (Ooops!)

> 
> I am trying to make eye contact with everybody. I want each student to feel connected, and I don't think I do this often enough with everyone. G. has left to the restroom. Was it the lack of eye contact?

As we all know, Rob, it could've been anything. Could be the cold weather effecting her/his bladder. Could be that (s)he isn't very interested in what we're saying/doing right now, and wants to get some fresh air (and/or a fag [Brit.Eng.!]), and then come back in a few minutes ready to engage in what's happening at that moment. Who knows. Sensitivity required when (s)he comes back in, though, for sure, just in case there *is* a real problem of some kind.

> 
> There is a change in the students. Is it in me or in them? In us? It seems like they've matured if ever so slightly. I chalk it up to more time here in the States and the beginning of the NRT class. Still looking for a hot lead to follow.

I'd draw your attention to what I said at the start here (remember *that*?: seems like so long ago now, I know; I know - nearly finished) about exploiting that initial buzz. So, anyhow, what do you mean by "too early"?
> 
> The reading they had to do brought up lots of vocab. P. has three pages of new words he's recorded. I aks how he's going to learn all those? He's not sure. It's break time. I announce that we'll talk about how to remember words after the break.

Again, my drivel may not the worth the ether it's written on, BUT... whointhehell wants to know how to "remember words"? I'd rather direct my (privileged, western, arrogant, ...etc...) learners toward gripping for dear life onto *meanings*. Am I wrong about that? Why *are* words, then, worthwhile, when, after all, we've got so many meanings surrounding us, begging to be assimilated? (Assuming that I have interpreted your preference of words over meanings correctly, Rob: I might be full of do-dah again: shoot me down if so! Please!).

Best regards always,
D.
> 
> 
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6118
	From: davehogg_bcn
	Date: Di Jan 13, 2004 3:35 

	Subject: Re: textbooks


	Hey Tom ¡wheeeiiiip! [i.e., I'm whistling!]. 

Here's another one for *you*, mate!

(Apologies, Maria: this is a running joke on this list; no offence is meant= 
by it, of course. As a person-in-this-room, your opinions are valid and ver= 
y welcome(d). What are they, by the way, pray tell?

Best regards always,
D.

--- In dogme@yahoogroups.com, "Ma. Leonor Corradi" <mlcm_prof@f...> wrote:
> I'd like to do some research on textbooks as to their benefits in a dogme= 
lesson. Can anyone suggest places to look for information, and maybe your p= 
ersonal opinion too?
> Thanks a lot
> Maria
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6119
	From: davehogg_bcn
	Date: Di Jan 13, 2004 3:43 

	Subject: Re: Back in the classroom - Pt II; taking it back!


	I take back what I said earlier about words and meanings, now, Rob.

Now I understand exactly what you -er, well- *meant* by the *words* in your earlier posting. Much of what you've described here about peer-testing sound very similar to what my own learners enjoy doing.

But I'd be grateful if you could let me know what you think about the other comments that I made.

Best regards always,
D.

--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> During the break, I've made notes: 
> How to remember words. But why should we do that? It was my idea. 
> Questions: Is it important for you to remember English words?
> Do you have a strategy or method? 
> When you read, what's most important: pronunciation, meaning or spelling?
> 
> After the break, I point out what I've written on the board: 
> 
> How to learn new words:
> 
> Do you have a strategy or method?
> 
> How do you know your strategy or method works?
> 
> I start explaining and notice that Mi. and another student are engaged in a conversation across the room. It's nothing new. I stop and ask if there's a question or comment. No... well, we want to ask him what x means in his dialect. I wait, they ask. There is brief discussion. I say that I'm lost and these two seem to be another planet. We're ready to move on to pairwork based on the questions I've written up. I consider the difficulty of transitions during a lesson.
> 
> Next, I ask each student to find 3 - 5 words they expect will be new to their partner. I write these directions on the board as well. I'm surprised at how motivated everyone seems to do this. Next, they should devise a way to test their partner's knowledge of the words. This takes some explanation for arguably the strongest student in class, who looks really tired (as she often does). I give examples of how one might test vocab. knowledge.
> 
> S. asks for a pron. model of 'strategy'. 
> "Strategy" 
> She hasn't got it.
> "Strategy"
> She loses it again. I'm saying it too fast, and she's tripping over the 'str' cluster, then falling into the rest.
> "Stra---tegy."
> Bingo!
> 
> More directions on the board as students work because they're all going at a different pace now:
> 
> Test your partner's knowledge.
> Give your partner the answers.
> 
> Some students finish early and form their own activities for short-term memory of the words together. Again, I'm surprised by how enthusiastically everyone is looking up definitions, writing out mini-tests, chatting about words, verbally quizzing each other, etc.
> 
> Finally, I assign optional homework as: 
> Use your methods and strategies to learn the new words your partner has given you. 
> Write a new test of the words for your partner.
> 
> Question from R. "The same test?" I ask why that might not be a good test? We talk about memorizing tests and not words.
> 
> "Are we ever gonna play hot seat again in this class?" Not everyone wants to play, but some are dying to play again. I divide the room between hot seat contestants ( a majority) and those who don't want to play. The six or seven who don't want to play sit with me on one side of the room. What are we going to do? I ask each of them to share their vocab. learning strategies. It's a nice and informative conversation. Some discover they have the same methods. Some describe ways to gather words, but how do they *learn* them. I'm still processing what I heard from them.
> 
> It's time to go. The hot seat game has apparently ended, and each student in our group has spoken.
> 
> Rob
> 
> 
> 
> 
> 
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6120
	From: Robert M. Haines
	Date: Di Jan 13, 2004 5:48 

	Subject: Questions answered, David


	Hi David,

Thanks for your questions. Here are my responses:

As far as the money thing goes, all the students receive stipends for books, etc. and have commented on several occasions that they have money for books, so it's no problem to buy them. I did manage a 25% discount for the dictionaries though.

Apropos dictionaries, the primary reason I ordered these for students was to get them reading more English and less Spanish. Now everyone seems to have their noses buried in monolingual dictionaries instead of English-Spanish ones. In addition to the increased exposure to English, I think the Longman dictionaries of American English serve these students' needs (e.g. learning at an American community college for two years). 

I didn't want to cut the connection or break the flow at that particular moment in that particular lesson because the students and I hadn't seen each other for quite a while and I wanted, and felt they wanted, to share and chat a bit more before we went into what you've called 'activity mode'. How long is too long, etc.? That's an intuitive notion that depends almost entirely on the local context, I'd say.

With G. and the eye contact, I think it seemed relevant because he so often leaves like that. You're right it could have been anything, but it came to mind as more of a signpost, I suppose, than an analysis.

Hope that covers or uncovers things for you, David. Thanks for the feedback.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6121
	From: zosia grudzinska
	Date: Di Jan 13, 2004 10:47 

	Subject: Re: Re: Practice vs. Theory?


	Jenny wrote:
> Yes, I also am a tad overwhelmed by the amount of reading one could
> potentially do ... if one had the time!

there's the issue of selective approach of course - with the amount of
information growing exponentially or even worse these days the blessing of
an uninformed existence sounds not at all paradoxical. One could
potentially do a lot of things, some of them potentially much more
interesting beneficial original profitable add your own adjective of
choice...
and while theory is not altogether spurious, there is such phenomenon as
creating theory for its own sake. I know when I am talking first hand
experience - I have been a practicioner all my life but I grew up in the
family of university lecturers who, while certainly doing a lot of practical
research (chemistry and biopharmaceutics), were of necessity involved in the
world of "science theoretical through and through" so I got a chance to be
exposed to both worlds. And I learnt to recognise quite early the tricks of
trade whereas one can cover the intellectual emptiness with a veneer of
lingo and long-winded arguments which, when scrutinised for meaning, bring
up next to nothing nutritious.
The really fascinating angle of potential discussion/reflection is the issue
of the way of presenting/teaching theory. Should it be "taught" per se? or
rather considered a tool for any scientifical/rational discourse? Put in
such way, it reveals an agenda which would involve teacher of every
subject...
Zosia



	


	Group: dogme
	Message: 6122
	From: Jenny
	Date: Mi Jan 14, 2004 12:55 

	Subject: Re: Practice vs. Theory?


	Ah, yes, the Unknowable Bliss of Ignorance. I enjoyed my trip home 
at Xmas time - no books, no work, no internet access - it was 
lovely. Time to smell the roses and eucalyptus and admire the fields 
of flowers, time to go for walks to the beach with my sons, time to 
enjoy the sight of people going shopping in the supermarket straight 
from the beach with bare, sandy feet .... I suppose that is the big 
issue to me - while I enjoy my job, I enjoy life outside it even more!

Jenny

--- In dogme@yahoogroups.com, "zosia grudzinska" <zosia_g@w...> wrote:
there's the issue of selective approach of course - with the amount 
of information growing exponentially or even worse these days the 
blessing of an uninformed existence sounds not at all paradoxical. 
One could potentially do a lot of things, some of them potentially 
much more interesting beneficial original profitable add your own 
adjective of choice...

and while theory is not altogether spurious, there is such phenomenon 
as creating theory for its own sake. The really fascinating angle 
of potential discussion/reflection is the issue of the way of 
presenting/teaching theory. Should it be "taught" per se? or
rather considered a tool for any scientifical/rational discourse? 
Put in such way, it reveals an agenda which would involve teacher of 
every subject...

Zosia



	


	Group: dogme
	Message: 6123
	From: Robert M. Haines
	Date: Mi Jan 14, 2004 3:00 

	Subject: 3 summaries


	During the last 20 minutes of today's class, we wrote summaries of the lesson. here are three of them, chosen at random:

Today in English class, we spoke about something at the beggining we gave the test to our partner and the teacher asked if we remember the last test that was about of some words that we unknow. Some people said tht yes remembered the words.

We also gave the new test to our partner also our teacher give us a good advice for the learn new words for eg. use the card and write the word in the from and the backward write the meaning in Espanish.

Also we were speak about the people can not sleep
Is a big problem for my classmates because somebody only sleep for two hours or not sleep. But some classmates gave a some advice for the people can not sleep or not sleep very well.

************************************************************

First we did a new test for us classmates, and everyone answered that.
After, Rob gives us a new idea, it was about a index card that will have Spanish and English unknown words. Also, Rob wrote a paragraph on the blackboard, and put some words that we didn't know, and we filled the space with a new word, and everyone practiced with a classmate.
We talked a lot about how everyone sleep?
Today was a wonderful time.

************************************************************

To day in class very good to me because every class I to learn mor vocabulary and some thing above the text, colocation the words in the paragraph, also, I to learn talking in the groups, por example when the we talk in the class is part of the learn more English. I like you class Rob because I understand English when the you speak.
Also, I want to corret my English every day.

*************************************************************
Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6124
	From: djn@d...
	Date: Mi Jan 14, 2004 6:51 

	Subject: Re: Re: Practice vs. Theory?


	Jenny,

You are the second person on the list to contrast theory with having fun on a sunny 
beach with their children!

Dennis



	


	Group: dogme
	Message: 6125
	From: djn@d...
	Date: Mi Jan 14, 2004 6:51 

	Subject: Re: 3 summaries


	Rob,

Would you agree that the thing to do with such summaries is - nothing? Write such 
short pieces , and many, many more, and share them but, whatever is done - no 
correction. Correction, surely, would run the danger of killing off the spontaneity. Would 
you agree that once the habit of writing is established, the ability to express important 
thoughts in understadable if fractured English, some of the inaccurracies will begin to 
disappear, if the writer is interested enough in being accurate, and that if the interest in 
being accurate is not there mere correction won't achieve anything permanent? 

I loved the way the problem of sleeplessness broke through into the discussion.

Dennis



	


	Group: dogme
	Message: 6126
	From: Jenny
	Date: Mi Jan 14, 2004 7:59 

	Subject: Re: Practice vs. Theory?


	Given the choice of spending time on the beach with my kids, or 
reading pedagogical theory, I'd choose the former any time...!

Jenny

--- In dogme@yahoogroups.com, djn@d... wrote:
> Jenny,
> 
> You are the second person on the list to contrast theory with 
having fun on a sunny 
> beach with their children!
> 
> Dennis



	


	Group: dogme
	Message: 6127
	From: djn@d...
	Date: Mi Jan 14, 2004 8:20 

	Subject: Re: Re: Practice vs. Theory?


	Jenny, not surprisingly, confirms: "Given the choice of spending time on the beach with 
my kids, or reading pedagogical theory, I'd choose the former any time...!"

I was just struck by the particular alternative that two people came up with.

Dennis



	


	Group: dogme
	Message: 6128
	From: Adrian Tennant
	Date: Mi Jan 14, 2004 3:12 

	Subject: Re: Re: Practice vs. Theory?


	Jenny wrote:

> Given the choice of spending time on the beach with my kids, or reading
pedagogical theory, I'd choose the former any time...!

Why is it a choice? Couldn't you be reading pedagogical theory to your kids
on the beach?

Dr Evil



	


	Group: dogme
	Message: 6129
	From: Jenny
	Date: Mi Jan 14, 2004 3:55 

	Subject: Re: Practice vs. Theory?


	An interesting notion. Barney's well-known 'A Puce Dinosaur's Perspective on Classroom Heuristics' ? Enid Blyton's 'Adventures in 
Confucian Heritage Culture Classrooms - or the Magic Faraway Classroom'......

Anyway, I find the sand gets in my eyes...

Jenny

--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> wrote:
> Jenny wrote:
> 
> > Given the choice of spending time on the beach with my kids, or reading
> pedagogical theory, I'd choose the former any time...!
> 
> Why is it a choice? Couldn't you be reading pedagogical theory to your kids
> on the beach?
> 
> Dr Evil



	


	Group: dogme
	Message: 6130
	From: Robert M. Haines
	Date: Mi Jan 14, 2004 5:12 

	Subject: Re: 3 summaries


	Dennis,

Yes, I would agree. I think that motivation and awareness are probably the
most important factors in determining how accurate someone writes or speaks.

I also enjoyed the discussion. It turns out most students are having trouble
sleeping here, though they slept like babies back home. A couple of them
told stories of sleep walking. There were accounts of students overhearing
how their classmates spoke almost perfect English while talking in their
sleep, which embarrassed one student.

You know me: I started pondering what psychological forces were at work
there.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, January 13, 2004 10:51 PM
Subject: Re: [dogme] 3 summaries


> Rob,
>
> Would you agree that the thing to do with such summaries is - nothing?
Write such
> short pieces , and many, many more, and share them but, whatever is
done - no
> correction. Correction, surely, would run the danger of killing off the
spontaneity. Would
> you agree that once the habit of writing is established, the ability to
express important
> thoughts in understadable if fractured English, some of the inaccurracies
will begin to
> disappear, if the writer is interested enough in being accurate, and that
if the interest in
> being accurate is not there mere correction won't achieve anything
permanent?
>
> I loved the way the problem of sleeplessness broke through into the
discussion.
>
> Dennis
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 6131
	From: Sue Murray
	Date: Mi Jan 14, 2004 10:02 

	Subject: Re: Re: Practice and Theory


	came across a quote which, maybe, has some sideways tilts to
practice/theory threads (or branches):

"Knowledge is the only instrument of production not subject to diminishing
returns. Furthermore it increases at a spectacular rate. Ninety per cent of
all the scientists who ever lived are alive today. In the 500 years since
Gutenberg invented printing some thirty million books have been printed; and
an equal number has been published in the last five years. The quantity of
information doubles every eight years. This means by the time a child born
today (1970) graduates from college, the amount of knowledge in the world
will be four times as much, and by the time that child is fifty it will be
thirty-two times as great. By then ninety seven per cent of everything
known will have been learnt since that child was born. I'm not quite sure
what all this amounts to, but one cynic has suggested that as we find out
more and more, about less and less, the point will soon come when we'll know
everything about nothing.... the fact is that the mind thinks with ideas not
information, so acquiring knowledge is useless unless one learns how to use
it. A dictionary may contain all the words but no one can tell a poet which
to choose or what to write."

and while I'm at it, here's one more:

"Most of us remember someone who opened a door in our minds. 'Why are you
drawing the tree like that?' queried the art teacher. I said I didn't know
but that was how I felt like doing it. He asked why I felt like doing it
like that. I still didn't know. 'You should,' he said, 'otherwise how can
you really draw the tree?' I didn't understand. Eventually I did. Of
course there are also those who close doors. Making a colour composition an
instructor once sharply admonished me, saying '*We* never use orange!' She
was a formidable lady and I didn't dare ask why - even now I look over my
shoulder if I use orange.

Later I was taught by Josef Albers, painter and colourist, who believed that
teaching is a matter of asking the right questions rather than giving the
right answers. Not that he was exactly open-minded. He used to say Matisse
didn't know anything about colour, and regularly picked me out in class to
state arbitrarily that the English had no taste. But by then I'd learnt
what, and what not, to pay attention to. If your mind is too open people
can throw all sorts of rubbish into it."

(Alan Fletcher from 'The Art of Looking Sideways', also quoting Peter
Drucker and Alvin Toffler in the extracts from the70s)



	


	Group: dogme
	Message: 6132
	From: Robert M. Haines
	Date: Do Jan 15, 2004 1:54 

	Subject: Trouble - Pt. I


	I left class at the end of the day feeling troubled. there were basically two sections to the lesson as I see it: 

Section 1: Greetings and the quiz I had prepared as per our agreement by majority vote that I would prepare quizzes this term. The quiz was a set of tasks that required students to use their new monolingual dictionaries. I had told everyone that they would be quizzed on using their dictionaries and encouraged them to use the practice exercises in the dictionaries to prepare themselves. They all did well.

It was both funny and somehow sad to see how automatically they wrote their names on the quiz and held it out for me to collect, which I didn't do. I asked them to compare answers while I milled and helped out with questions.

I have to admit that the idea of chatting with everybody today just did not seem appealing today. There was a funk in the room, the group or in me, and this funk said it would be an exercise in futility, a bore for the students and nerve-racking for me. I guess there just seemed to be an atmosphere of disinterest with no real focus. 

The students requested that we analyze texts in terms of grammar when we had our planning forum for this term before the break. I was prepared to use something I'd found in one of the recommended books on NRT some of them had purchased. I didn't have a copy of the text though, and only a few had the books, which they might not have wanted to mark in.

A question about C vs. U nouns took us on a nice path where I was able to lead the group in some inductive grammar exercises I thought up as we went along, e.g. find out which of these words are C or U by using your dictionaries in pairs. Compare with other pairs. This became contrasting How much... with How many... and writing up questions like How much power should the government have? and How many powers does Superman have? (I say three: flight, x-ray vision and superhuman strength). Then pairs discussed the questions on the board before we had an open-class feedback session up till the break.

This I felt good about, especially the questions to aid associative memory.








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6133
	From: Robert M. Haines
	Date: Do Jan 15, 2004 1:55 

	Subject: Trouble - Pt II


	After the break, I decided to ask students how many parts of speech there are in Spanish. (He did what?!) Go figure... but something in me said it was the right thing to do at that moment. It turns out, the students really got into it. When I asked for the same information about English, they also dug right in, scanning dictionaries and comparing their ideas. 

I wrote up a sentence and asked that they used the key of parts of speech they had all agreed on to label each word. Some words didn't fit the key, so we went back to the drawing board, where we discovered that articles had to be included. There also needed to be an explanation of phrasal verbs (of the form anyway). Now it's getting all grammary, and everyone is absorbed in it. Bear in mind, all but one of these people claimed to *love* math, which still leaves me twitching. then again, I had didn't like a single one of my math teachers.

Okay, up to our eyes in grammar gravy, still writing up sentences to draw out missing parts of speech like interjections and determiners. Now that we seem to have most of what *I've* seen listed in grammars, I talk about how some people wouldn't consider this and that part of speech valid because of such and such. I tried to keep it short, making the overall point that there was some disagreement among grammarians and others as to just how many parts of speech there are, and just what those might be, but that there was general consensus on most of them.

By this time, many would have their eyes rolling back in their heads, but these folks seemed to want more. I pulled out letter of introduction and welcome from their NRT instructor. How many have the letter? Enough to do some group work? Good. Find all the nouns in the first paragraph. Chomp-chomp, munch-munch... We're done! Board 'em and move on to the verbs (more mental mastication)... Finished! I did my best to elicit compound nouns after a question about 'community college' came up. It was pointed out that some nouns, e.g. 'program' could be verbs in other contexts. I drew boxes around the suffixes to highlight this feature; one girl said "Are those suffixes?" "Why yes they are! And see how you can make nouns out of verbs?" 

Almost time to go. Optional homework: Labile the rest of the words in the first paragraph. Finally, a short chat about tomorrow's course schedule and how tired everyone is likely to be when they come in tomorrow. On the way out, I help one student with an application for student government. I read it, give some input, then ask that he revise it for another input session tomorrow. Does he have a deadline? No, okay.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6134
	From: Robert M. Haines
	Date: Do Jan 15, 2004 2:05 

	Subject: Trouble - Pt. III


	When I walked out a class, I have to admit I felt like I'd committed treason (to dogme). Now I know that's overreacting and makes dogme sound like an evil empire. Still, I felt troubled by one of the exchanges after class:

N. I liked this class.
Me: Why? because of the grammar?
N: Yes, it's good.
Me: The question is: Does this help you *use* the language? I can have knowledge of Spanish but not be able to use it, can't I?
M: I think it does.
N: (Nodding)
Me: Really? 
M: Yeah, I think about grammar before I speak sometimes.
Me: Maybe we need both.
M: (shrugs)

Am I an imposter? There's turmoil in my psyche tonight. I feel like the ghost ships of CELTA, DELTA are rising out of the deep as the Master's in TESOL luxury liner heads out to meet them on the tumultuous sea. Where is dogme? A sub? A lighthouse in the distance.

I'm being much to melodramatic and narrow-minded, I know, but maybe you get the point.

Rob


Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6135
	From: midill@a...
	Date: Mi Jan 14, 2004 10:02 

	Subject: Re: Trouble - Pt II


	The fact that your question prompted much discussion showed the students had 
genuine interest in the topic. There is no accounting for taste.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6136
	From: Diarmuid Fogarty
	Date: Do Jan 15, 2004 5:47 

	Subject: Re: Trouble - Pt. III


	Rob
Thanks again for these postings which I find really interesting. Have you read Joachim Appel's "Diary of a Language Teacher"? It's published by Macmillan. 

Why feel treasonable? It seems that the learning is grounded in the lives of the students. It seems that they have played an equal role in creating the knowledge (inasmuch as they contributed as much as they could to the creation of the materials). It seems that the topic fed into their desires. Isn't this what it's all about?

I often feel that I'm an impostor. But perhaps it's this engine of self-doubt that keeps us driving so far out to sea...oh dear...the metaphor is beginning to sink...

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6137
	From: djn@d...
	Date: Do Jan 15, 2004 6:54 

	Subject: Re: Trouble - Pt. III


	Rob, in my comparative youth, long before dogme, I ran a course called "Practical 
English Grammar" - by request - and for something like 15 weeks lectured every 
Wednesday for 90 minutes in a room crammed with students, some sitting on the floor 
behind me, others sitting on the window-sills. It was awful. "Today we come to 
prepositions....."

When I asked some of the students that I knew well: "Why on earth do you come? You 
can't possibly learn anything useful from these lectures" one of them said, "We've 
always wanted a course on practical grammar, not the theory of grammar, but no-one 
has ever offered one." Another student explained: "Students of English have a feeling 
that at least once in their life they should do a course in grammar."

I'm not surprised your learners liked the lesson. The belief that 'doing some grammar' is 
learning the language is a global phenomenon. I bet if you asked them, as homework, 
to 'learn' 20 'words' - the English and the Spanish 'equivalents' - to be tested the next 
day in class, they'd love that, too.

Of course, there are basic issues here. Isn't it less a question of giving a class, simply, 
what they think they want than slowly getting them to see that what they think they want 
isn't necessarily what they need.

Dennis



	


	Group: dogme
	Message: 6138
	From: midill@a...
	Date: Do Jan 15, 2004 9:30 

	Subject: Re: Trouble - Pt. III


	In a message dated 1/15/2004 1:59:35 AM Eastern Standard Time, 
djn@d... writes:
I'm not surprised your learners liked the lesson. The belief that 'doing some 
grammar' is 
learning the language is a global phenomenon
I think 99% of my students would agree with this statement.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6139
	From: Robert M. Haines
	Date: Do Jan 15, 2004 7:17 

	Subject: Trouble


	Thanks for the feedback everyone. I've had several takes on yesterday's lesson:

Bearing my soul: At the beginning of class, one student was listening to his CD player, two others were chatting away in Spanish. Meanwhile I was trying to talk to everyone. I felt a lack of respect, which disappointed me because I think I show respect for the students (granted, that's *my* perception). I doubt they would act this way in their other classes, although they might in time. So, maybe I used the structure and appeal of more "mathematical" exercises to gain some control over the class.

Big picture: It's only one lesson in many, and, as Dennis has pointed out (this has come up before on the list) it's the long haul that matters.

How dogmetic?: Diarmuid's right in the sense that there was a lot of the students interests and motivation in the activity. The (to me) two important elements of Awareness and Motivation were there.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6140
	From: djn@d...
	Date: Do Jan 15, 2004 9:35 

	Subject: Re: Trouble


	Rob,

I can hardly keep my eyes open - much going on here - but I just want to record that I'd 
really like us to probe this lesson - and the next couple - because it seems such a 
crucial issue. I think you did absolutely the right thing, and you were being very 
dogmetic - following the needs and desires of the people in the room. The key issue 
though, surely, is what this all leads on to. They did a class in deductive 
Applied/Contrastive Linguistics - in educational terms surely well worthwhile. The $ 
64,000 question is whether it will have lead to any language learning - though, of 
course, increases in motivation, a feeling that their wishes count must be included in 
"leading to" - I'm not talking about simplistic ticking off of "things learned".

Without attaching too much importance to just a couple of lessons it would also be 
interesting to tease out the connections between their inattention, "lack of respect" and 
your reaction to it.

Apologies to everyone on the list for a rushed message - but to put off, for me, usually 
means to forget.

Dennis



	


	Group: dogme
	Message: 6141
	From: Robert M. Haines
	Date: Fr Jan 16, 2004 1:29 

	Subject: The flow Pt. 1


	First, let me recognize my misspelling of 'bare' in a previous postings, although the unintended meaning interests me.

Today's lesson flowed, despite my coming to work/class grumpy because I was late and brooding over yesterday's questions. I saw the students' reaction to what must have been a cranky-looking face as I passed them in the corridor and met them in the classroom. Time to head to the lavatory and give myself a pep talk.

At the risk of offending some with what might seem like "potty humor", I have to admit that lavatories and household bathrooms have always been places of deep contemplation for me. It's the echo, the tranquility. Even in the Munich Bahnhof the public toilets are often a respite from the hustle and bustle of the station.

Anyway, it was in the lavatory that I was able to center myself. My attitude and mood carry over to the lesson; let's not get off on the wrong foot today. Let it flow...

And flow it did as we worked the delicate transition from outside the classroom to inside it with laughs and some useful vocab, which I readily boarded, e.g. robe, folklore. During our conversation, I realized that there will inevitably, in a room of 19 (I had to remember to count myself; why do we teachers do that?), there will be moments when some students turn to chat with their neighbors on what might seem a tangent. It's important to let these threads develop and note how they tend to weave themselves back into the main conversation. These aside are both natural and healthy to the dynamic of the group and the flow of conversation.

I referred to the homework. To my surprise, nobody seemed as giddy about grammar anymore. They had had trouble with the "small stuff", e.g. when was 'on' an adjective, a preposition or an adverb? I got the impression some hadn't really done the optional homework and the rest weren't too thrilled. 
Okay, look at it again tonight if you like. On to something else.

Quiz tomorrow in the NRT class. How many words? Twenty! That's a lot to learn in one evening. The conversation became all about the new words and their meanings, spellings, etc. Everyone had bought a stack of word cards as I'd recommended, so I asked them to write the vocab. words for the quiz tomorrow on the cards. A definition or Spanish equivalent on the other side of the cards. As students did this, I noticed some writing additional words. I wrote the vocab. for the quiz in NRT on the board. 

Break time.




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6142
	From: Robert M. Haines
	Date: Fr Jan 16, 2004 1:54 

	Subject: The Flow - Pt. II


	There's discussion during the break about the meaning of words like 'azimuth', 'compass rose' and 'bearing'. There are words about topographic maps and streams: 'perennial stream', 'intermittent stream' and 'ephemeral stream' --- God how I love words!

A student and I start exploring the dictionary together for the difference between a rivulet, a brook, a creek, a stream and a river. Is a butte a small mesa or something else?

When the break has ended one student continues to explain meaning at the board. I ask him to speak In English so I can learn, too. After the mini-lecture by F., we get back to the words cards: Pair work on syllables and stress. Open-class feedback. Pair work again, this time "testing" each other with the word cards. 

Meanwhile I'm pointing out a persistent misspelling of 'perennial'. It turned out the instructor had misspelled it on the handout. Next, I erase all the consonants in the words on the board. One pair finishes early and is starting to wander. I introduce them to the idea of writing the words on each others' backs or on the table (in the air is too difficult, I think) for their partner to guess. One of them is too ticklish for the backwriting, so they try it on the table, which gets them involved with the words again.

The other groups seem content to keep practicing with the word cards. Later, a couple of other groups try out the back and table writing. Others try to fill in the gaps on the board with consonants. 

When the two who were wandering the first time seem to be off again (they're 'stronger' than the rest and have bonded as such), I ask them to fill in the gaps on the board so the others can have some feedback. 

The buzz is natural and intoxicating. I can smell the learning (I did not say acquisition). 

Fifteen minutes left. Okay, close up your notebooks, word cards away. Please take out a blank sheet of paper everyone. Stand up... streeeetch... to the left, to the right (laughter). Now let's sit down and write the words for tomorrow's quiz. Obligatory groan followed by deep concentration. 

I write on the board: "When your list is complete, write short (underlined twice) definitions or a synonym for each word, then compare with a partner."

I see that look of recall and cognition in the eyes of the students. After a while, some are smiling at me and holding up one or two fingers (not the middle one, thankfully) telling me they're short only a word or two. Definitions are coming. It's like the lavatory... the stillness, like we're all underwater. a murmur as two begin to compare. There's more quiet conversation in the corner. The chatter is expanding across the room.

Four o'clock. Okay, everybody, it's time to go. Good luck on your quiz tomorrow, although luck should have nothing to do with it. Smiles. We pack up our things. I'd like to say I had a special appreciation for the majestic Columbia River I drove along on my home, but there seems to be no need for embellishment here.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6143
	From: zosia grudzinska
	Date: Do Jan 15, 2004 10:09 

	Subject: Re: Trouble - Pt II


	although there were already enough answers which I agree with, there's one
more comment:
I had no idea that "teaching dogme" would mean swearing off grammar ?? it
is, after all, an indispensable part of language and while we cannot study
the syntax and structures of our mother speech as we learn to use it for the
simple reason that we are just too young to do that... why not allow
ourselves the luxury while learning another language at the age when we are
intellectually developed to the level of appreciating the marvels of a
meta-language? Granted, not many learners will benefit from having rules
thrown at them in the order prescribed by whoever decided the syllabus but
why shy away from discussing in-depth grammar with all its consequences?
Why not study it "in living speech"? Sorry - I am preaching things oft said
on the list.
Meanwhile I am still livid remembering a brief exchange with one of the
other language teachers in my school - on Thursdays she has classes in the
room which is mostly assigned to my groups and which I therefore consider as
mine to keep all stuff instead of the staff room which I not often visit,
beleaguered during short breaks by hordes of students...
I had to get something during the lesson time and happened to get a look at
the coursebook (French) opened on a page with a cartoon, horribly stiff and
boring, although the author was obviously trying to ingratiate herself with
the learners - the false chumminess, the "I know what it is to be young"
image, something which I had once thought was amusing for my students but
once I started listening to them they told me how patronized they felt
loking at the "make believe" of the real cartoons with captions reeking of
artificial lines produces with this one reason in mind: to stress and
recycle some point of grammar...
anyway, seeing as the students were trying to do everything to avoid reading
this farce of a comics, while the young teacher, slightly embarassed at such
a show of her ineptness in front of the elder (I have been elevated to the
status since my deteriorating eyesight forced me to start wearing glasses),
was alternately scolding them and commenting in an over-sweet voice: "wow,
look what she says in the next picture! isn't it just far out?" (which it
wasn't... a man was interrogating his daguther about the possible reason for
her melancholy, repeating with the deadening inevitability the same
structure - "was it something to do with your friends? was it something to
do with your teacher? was it something to do with this b....y
coursebook?"). Moved by her confusion I whispered in her ear: "did you try
to suggest that they make their own comics? perhaps they would be more
interested?" (I remembered having done the same in some group a year or two
ago and what pure fun it was for everybody and how brilliant the finished
productions were in spite of the not-always-unblemished language) The young
one looked at me with disbelief bordering on horror of the proposed
abomination and whispered back: "oh no, they wouldn't know how to do it!"
which prompted some imp in me to retort: "but if they wanted to go forward
with such project, isn't it your obligation as a teacher to support them and
help? wouldn't it raise the effectiveness of your efforts to teach them the
langauge?" "how come?" "well, if they came asking you for words and
structures they needed, perhaps they would remember better?" she thought for
a moment and then started shaking her head: "it can't be done" "Why?"
"Because every student would need different words and how would I then be
able to run a test?"
nuffin to add. I exited feeling I couldn't continue lest I commited an act
of violence in front of the students (who would doubtlessly have been
grateful for providing some healthy respite from the unbearable routine)
sigh, sigh
Zosia



	


	Group: dogme
	Message: 6144
	From: Robert M. Haines
	Date: Fr Jan 16, 2004 2:46 

	Subject: Grammar


	zosia writes: "I had no idea that "teaching dogme" would mean swearing off grammar ?? it is, after all, an indispensable part of language and while we cannot study the syntax and structures of our mother speech as we learn to use it for the
simple reason that we are just too young to do that... why not allow ourselves the luxury while learning another language at the age when we are intellectually developed to the level of appreciating the marvels of a meta-language? Granted, not many learners will benefit from having rules thrown at them in the order prescribed by whoever decided the syllabus but
why shy away from discussing in-depth grammar with all its consequences? Why not study it "in living speech"? Sorry - I am preaching things oft said on the list."

It wasn't so much the grammar as it was the fact that I just suddenly had the feeling this would be good for everybody and started off on this parts of speech tangent.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6145
	From: djn@d...
	Date: Fr Jan 16, 2004 5:53 

	Subject: Re: Trouble - Pt II


	Zosia writes:

"" I had no idea that "teaching dogme" would mean swearing off
grammar ?? it is, after all, an indispensable part of language and while
we cannot study the syntax and structures of our mother speech as we learn
to use it for the simple reason that we are just too young to do that...
why not allow ourselves the luxury while learning another language at the
age when we are intellectually developed to the level of appreciating the
marvels of a meta-language? Granted, not many learners will benefit from
having rules thrown at them in the order prescribed by whoever decided the
syllabus but why shy away from discussing in-depth grammar with all its
consequences? Why not study it "in living speech"?"


Zosia,

(1) As I understand it, "dogme" - whoever he, she or it is - does not swear off 
"grammar" - though in some ways that surprises me, precisely because in one of its 
myriad meaning "grammar" implies something undogmetic like: "What a coursebook 
writer has decided you need to know."

(2) I'd agree that "grammar", where it equals something like "regularities, systems at 
work in language that are interesting" can be as potentially worthwhile to talk about as 
global warming or Beagle 2. What I am stubbornly atheist about is the belief that such 
discussions contribute much (if anything) to language performance.

(3) I'm deeply worried about the argument: "It is, after all, an indispensible part of 
language". Of course "grammar" , in one of its meanings, is a feature of all languages. I 
just don't believe that studying it helps learning a language anymore than studying the 
muscles of the leg and your atomic structure would do much for your dancing.


I think I'm ..er.... out on a limb here. But I'm open to persuasion.

Dennis



	


	Group: dogme
	Message: 6146
	From: Diarmuid Fogarty
	Date: Fr Jan 16, 2004 7:32 

	Subject: Re: Trouble - Pt II


	Zosia
Well, one can certainly sense an iota of frustration in your post, but if we put it into a dogme context, perhaps that can ebb away.

I wouldn't like to say what I would have told you if you walked into my class and started making suggestions about how I should be doing my job (I'm very touchy about this!), so consider that your colleague might also be hiding feelings of murderous rage!

Secondly, you seem to have provided the information right at the time that it was needed and in the context in which it was needed. The teacher heard and responded to you (although not in the way that you had hoped for). Who's to say that in a few weeks, she won't search you out and say, "Hey, I tried that idea of yours...it worked!" After all, she can only build on what she has already built. She has probably been socialised into the view of the teacher as possessor of knowledge who imparts and tests. Your suggestion may be nothing more than the first brick in a new building. 

Why not show her some work that has been done by students, similar to what you have proposed? Find time to have a chat with her about it in circumstances which don't require hushed whispers. It might be more conducive to her exploring the idea. 

Alternatively, though, she just might not be at all interested and/or convinced. But it might be worth trying...

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6147
	From: Tom Topham
	Date: Fr Jan 16, 2004 7:42 

	Subject: Re: trouble: giving advice


	>From: "zosia grudzinska" <zosia_g@w...>
.....
>Meanwhile I am still livid remembering a brief exchange with one of the
>other language teachers in my school .....
>I had to get something during the lesson time and happened to get a look at
>the coursebook (French) opened on a page with a cartoon, horribly stiff and
>boring.....
>anyway, seeing as the students were trying to do everything to avoid 
>reading
>this farce of a comics, while the young teacher, slightly embarassed at 
>such
>a show of her ineptness in front of the elder .... Moved by her confusion I 
>whispered in her ear: "did you try
>to suggest that they make their own comics? perhaps they would be more
>interested?" (I remembered having done the same in some group a year or two
>ago and what pure fun it was for everybody and how brilliant the finished
>productions were in spite of the not-always-unblemished language) The 
>young
>one looked at me with disbelief bordering on horror ...

As a trainer and mentor the situation struck me as a very interesting one, 
compelling me to comment. I have no doubt that your intentions are only 
good, Zosia, but the context of your intervention just strike me as 
inappropriate on so many levels. All I have to go on is your description, 
but as I understand it you happenned into a lesson in progress unscheduled 
and uninvited. The teacher was having a tough go of her planned lesson, and 
your presence was I'm sure a fctor contributing to her embarrassment and 
discomfort.

If I wanted to help this teacher, I would mosty definitely bring up my 
"surprise visit" AFTER the fact, and not interrupt her mid-lesson. This is 
a threat to her authority and competence, two things that already seem to 
be on shaky ground given the situation you've outlined. If these students 
also have you for English (so they know what "good" or "interesting" lessons 
are like), this would very likely increase the uneasiness of the teacher.

Imagine the obverse: you are bombing in a crappy lesson, for whatever reason 
(it happens to all of us, I'm sure). A more senior / popular taecher 
happens into the room to get something, then lingers to observe you as you 
hang in the wind. She comes up to you, in front of the class, suggesting a 
radical change to your lesson plan, something you've never done before and 
are not certain how to do. You try to politely fob her off, and she tries 
to engage you in a methodological debate. Well, how would YOU react? To be 
frank, I would say to that teacher "Get out of my classroom, please, I am 
trying to work." Well, actually I'd say something much more earthy, but 
this is a family forum.

You might get more traction with something like this, for example, later 
that day:

"Geez, that was a tough class, eh? I've found that those types of cartoons 
in the textbook don't do much for the kids.... but you know, I've tried 
letting them make their own, and I've had some really nice lessons. Would 
you like me to show you how?"

And if her answer is "No thanks", well, leave it at that. At least you've 
planted the seed, and nobody's ego is on the line in front of the students. 
And why the anger, Zosia? If she is teaching crap lessons, that's her 
problem and not yours, right?

Tom

_________________________________________________________________
Protect your PC - get McAfee.com VirusScan Online 
http://clinic.mcafee.com/clinic/ibuy/campaign.asp?cid=3963


	


	Group: dogme
	Message: 6148
	From: Adrian Tennant
	Date: Fr Jan 16, 2004 8:55 

	Subject: Re: The Flow - Pt. II


	Rob wrote,

> A student and I start exploring the dictionary together for the difference
between a rivulet, a brook, a creek, a stream and a river. Is a butte a
small mesa or something else?

But what about the difference between 'a creek' in the US and 'a creek' in
the UK?
In Britain the word 'creek' refers to the part of the river between the
mouth, the estuary and the rest of the river. In other words, the portion of
the river in which there is tidal flow, but where the river is not widening
out considerably.
In the US 'a creek' is used to describe a type of stream.

Why is this important? Because if you 'fix' the meaning of a word with your
students then there is a possibility of misunderstanding.

Dr E



	


	Group: dogme
	Message: 6149
	From: Fiona
	Date: Fr Jan 16, 2004 2:37 

	Subject: Re: The Flow - Pt. II


	But doctor, a large number of Americans and Brits don't understand 
each other for the same reason. But you just negotiate the meaning 
together - I remember a girl from Kansas (many years ago) commenting 
on my 'cute bangs'. I nearly choked on my beer! We cleared it up, 
though.

fiona



--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Rob wrote,
> 
> > A student and I start exploring the dictionary together for the 
difference
> between a rivulet, a brook, a creek, a stream and a river. Is a 
butte a
> small mesa or something else?
> 
> But what about the difference between 'a creek' in the US and 'a 
creek' in
> the UK?
> In Britain the word 'creek' refers to the part of the river between 
the
> mouth, the estuary and the rest of the river. In other words, the 
portion of
> the river in which there is tidal flow, but where the river is not 
widening
> out considerably.
> In the US 'a creek' is used to describe a type of stream.
> 
> Why is this important? Because if you 'fix' the meaning of a word 
with your
> students then there is a possibility of misunderstanding.
> 
> Dr E



	


	Group: dogme
	Message: 6150
	From: Robert M. Haines
	Date: Fr Jan 16, 2004 5:20 

	Subject: Re: Re: The Flow - Pt. II


	You see, I don't get it. Are bangs food? Or are those bangers? You're not
talking about a synonym for sexual intercourse are you? I don't know. Let's
negotiate meaning.

I might introduce what you've mentioned to my students, Dr. E., now that I
know.

I also know that back home we would say /krIk/ and not /kri:k/, although a
former professor of mine from the Eastern U.S. commented that a /krIk/ is
something you get in your neck when it's stiff. Why not mention that to the
students as well?

Rob
----- Original Message -----
From: "Fiona" <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Friday, January 16, 2004 6:37 AM
Subject: [dogme] Re: The Flow - Pt. II


> But doctor, a large number of Americans and Brits don't understand
> each other for the same reason. But you just negotiate the meaning
> together - I remember a girl from Kansas (many years ago) commenting
> on my 'cute bangs'. I nearly choked on my beer! We cleared it up,
> though.
>
> fiona
>
>
>
> --- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...>
> wrote:
> > Rob wrote,
> >
> > > A student and I start exploring the dictionary together for the
> difference
> > between a rivulet, a brook, a creek, a stream and a river. Is a
> butte a
> > small mesa or something else?
> >
> > But what about the difference between 'a creek' in the US and 'a
> creek' in
> > the UK?
> > In Britain the word 'creek' refers to the part of the river between
> the
> > mouth, the estuary and the rest of the river. In other words, the
> portion of
> > the river in which there is tidal flow, but where the river is not
> widening
> > out considerably.
> > In the US 'a creek' is used to describe a type of stream.
> >
> > Why is this important? Because if you 'fix' the meaning of a word
> with your
> > students then there is a possibility of misunderstanding.
> >
> > Dr E
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 6151
	From: djn@d...
	Date: Fr Jan 16, 2004 5:44 

	Subject: Re: Re: The Flow - Pt. II


	Rob,

You surely know that most words in English can have a sexual connotation for the 
English - beginning with "it".

Dennis



	


	Group: dogme
	Message: 6152
	From: zosia grudzinska
	Date: Fr Jan 16, 2004 9:22 

	Subject: giving advice - comments on comments


	dear dogme folk, particularly you who took the trouble to comment on my
posting -
I agree with your criticism and feel not an yota worse for it (well, to tell
the truth I did bend the truth a little, the conversation with the teacher
happened after the lesson - I just wanted to make the narration more
dramatic and huh, sin doesn't pay - didn't Momma tell you that?); both Tom
and Diarmuid put their finger(s) on several points which have troubled me so
far and perhaps I now can find some solace in understanding the flow of
social dynamics in that particular situation - giving advice among
colleagues.
One: it is worth noticing that I would not encumber a student with untimely
or unwanted intervention - or at least I prefer to hope I wouldn't! - while
I thought nothing of confronting another teacher with it. Conclusion -
double standards, dogme in the classroom and nowhere else. Which opens a
whole amazing range of possibilities to start "living dogme".
And then: perhaps I (we? there are more people like me out there, I am sure,
particularly after a frustrating lesson) should more often remember that the
seed does not necessarily bear fruit immediately. Thanks
Zosia



	


	Group: dogme
	Message: 6153
	From: Jane Arnold
	Date: Sa Jan 17, 2004 1:29 

	Subject: living dogme


	I especially liked 2 points from Zosia's reflections - that seeds take 
time to bear fruit (personally, I'm trying to work a bit on impatience 
these days so that is an important thought for me) and the idea of 
"living dogme". I suspect that many of those who follow this list and 
feel somehow in tune with at least some part(s) of what flows here, 
would not be disinclined to connect living (outside the classroom) and 
dogme. Do "real teachers" disconnect their "real lives" when they come 
in the classroom? I suspect not. If we are "teaching dogme (or some 
part of it in some way)", I would imagine that it is for some reason 
connected to our living, ie. we see students (and ourselves) first as 
people, we want to take them and their needs, interests, in a word, 
their worlds into account as we relate to them in the classroom, not 
just dish out plates of precooked nouns and verbs. 
If I open any page of Parker Palmer's The Courage to Teach (a book I 
turn to any time I need something important and profound), I find 
support for living dogme (or whatever else we are teaching). For 
example "We teach who we are... The enganglements I experience in the 
classroom are often no more or less than the convolutions of my inner 
life. .. Knowing my students and my subject depends heavily on 
self-knowledge... The work required to "know theyself" is neither 
selfish nor narcissistic. Whatever self-knowledge we attain as teachers 
will serve our students and our scholarship well. Good teaching 
requires self-knowledge... As important as methods may be, the most 
practical thing we can achieve in any kind of work is insight into what 
is happening inside us as we do it. The more familiar we are with our 
innter terrain, the more surefooted our teaching - and living - 
becomes.... Teaching always takes place at the crossroads of the 
personal and the public, and if I want to teach well, I must learn to 
stand where these opposites intersect... What we teach will never 
"take" unless it connects with the inward, living core of our students' 
lives, with our students' inward teachers. .. Nothing I do differently 
as a teacher will make any difference to anyone if it is not rooted in 
my nature. etc. etc."

Jane

zosia grudzinska escribió:

>dear dogme folk, particularly you who took the trouble to comment on my
>posting -
>I agree with your criticism and feel not an yota worse for it (well, to tell
>the truth I did bend the truth a little, the conversation with the teacher
>happened after the lesson - I just wanted to make the narration more
>dramatic and huh, sin doesn't pay - didn't Momma tell you that?); both Tom
>and Diarmuid put their finger(s) on several points which have troubled me so
>far and perhaps I now can find some solace in understanding the flow of
>social dynamics in that particular situation - giving advice among
>colleagues.
>One: it is worth noticing that I would not encumber a student with untimely
>or unwanted intervention - or at least I prefer to hope I wouldn't! - while
>I thought nothing of confronting another teacher with it. Conclusion -
>double standards, dogme in the classroom and nowhere else. Which opens a
>whole amazing range of possibilities to start "living dogme".
>And then: perhaps I (we? there are more people like me out there, I am sure,
>particularly after a frustrating lesson) should more often remember that the
>seed does not necessarily bear fruit immediately. Thanks
>Zosia
>
>
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>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>
>Yahoo! Groups Links
>
>To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
>To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
>Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/ 
>
>
>
> 
>



	


	Group: dogme
	Message: 6154
	From: zosia grudzinska
	Date: Sa Jan 17, 2004 6:11 

	Subject: Re: living dogme


	Bless you, Jane. The quote was lovely. I needed it
Z



	


	Group: dogme
	Message: 6155
	From: omarjohns
	Date: So Jan 18, 2004 11:24 

	Subject: Telegraph 17 Jan


	A grim view from the far side.

Omar

___________________________________________________________

The slavery of teaching English Telegraph.co.uk, 17/01/2004

The job is tedious, the salary appalling and the prospects nil.
Sebastian Cresswell-Turner laments that 'no one with a scrap of
ambition' would choose to teach English as a foreign language

Signora Pazzi shifted her bulk in the leather armchair, adjusted the
position of a chunky gold bracelet on a fat wrist, and switched off
her smile. "So what I want from all of you in 2004 is massima
disponibilita, massima flessibilita and massima professionalita," she
said, surveying the desultory band of English teachers assembled in
front of her the morning after the school's Christmas party.

She paused to let the message sink in. "Any questions?" We stopped
doodling, daydreaming and sizing up each other's hangovers, and a few
of us made vague mumbling sounds.

Maximum availability, maximum flexibility, and maximum professionalism
. . . It was, of course, a preposterous demand. We all knew it, and so
did our boss, who, sitting there dressed in a startling orange outfit
and covered from head to toe in expensive gold jewellery, looked
exactly like a large nesting hen.

None of us called her bluff, however. How could we? We were beggars,
after all - the lowest of the low.

What this shrewd signora, who spoke not a word of the language she so
profitably sold to various ministries and corporate clients in Rome,
actually meant, was: "OK, you pathetic bums, this is the score. I'm
not promising to give you any work at all, and if I do give you the
odd hour here and there, you'll be paid peanuts . . . but, all the
same, I want you to be fully available for anything and everything.
Plus, you're all going to pretend that you are immensely privileged to
be doing this grotty little job. Geddit?"

Later on, a few of us assembled for a coffee in the bar round the
corner. The mood was far from festive.

"Anyone know anyone who's got a room to rent?" asked the permanently
broke and intermittently homeless 37-year-old Pam.

"I'm looking for a place, too," said someone else.

And so it went on, a litany of woes of the sort you would expect to
hear among tramps in a doss-house. Only two people among the dozen-odd
teachers at the school did not live in the most abject poverty: Nick,
42, who was shacked up with his management-consultant girlfriend; and
Serena, 35, who was married to a prosperous businessman and for whom
teaching was a convenient source of pocket-money.

Well, perhaps three: the author of this article occasionally
translates film scripts that earn him as much in a fortnight as he
gets in two months of teaching English. For which he thanks his lucky
stars.

English is Britain's main cultural export to the rest of the world;
but the industry that has followed in its footsteps is a bad joke on a
colossal scale. The joke starts with the name: TEFL, as it's called in
the trade, an ugly acronym that is pronounced "tefful" and stands for
Teaching English as a Foreign Language. From here onwards, it's
downhill all the way.

Let's take the pay and conditions first, and let's take Rome, where I
have lived for the past eight years. Typically, an English teacher
working flat-out for a variety of employers and private pupils might
earn ?1,500 (£1,000) a month pre-tax for 10 months a year: £10,000
annually, therefore.

Permanent positions are scarce, and there is no work in the summer;
although if you are willing to sell yourself into servitude, there are
plenty of 10-month contracts from September to June that leave you
washed up and penniless at the start of the long hot holidays, and
with little option other than to sign up as a teacher at some
miserable summer-school in Kent, where once again you will be
ruthlessly exploited.

All over Europe - in Paris, Madrid, Prague and Athens - it is the
same. In London the constant flow of foreign students provides work
throughout the year - but who can survive on the £12,000-odd a year
that TEFL teachers earn there? Indeed, since British graduates now
leave university with debts that rule out dead-end jobs with
microscopic salaries, English schools everywhere are finding it harder
to attract staff.

Increasingly, they take on the dregs. If the work were in any way
rewarding, the pay might be tolerable. But unlike a job in a proper
school, there is no pastoral side involved in being a TEFL teacher,
and no variety, no career structure, no sense of progression. You
spend your day rushing from one lesson to another, endlessly drumming
in the essentials and explaining the difference between, say, "I
grovel" and "I am grovelling".

Sure, you dress it up a bit, you produce your own handouts, you try to
have a bit of fun. But you are basically a busker playing the same
tired old tunes. Even though most students are charming and receptive,
it is an exhausting existence, a life of pure drudgery.

Nevertheless, you always have to be on form, ever the life-giver. And
perhaps worst of all, you always end up using the omnipresent
"Headway" textbooks, which make full obeisance to every modern piety,
and whose pages are full of fatuous illustrations of wimpish little
men in aprons doing the washing-up, while their briefcase-carrying
womenfolk stride out of the front door to waiting limos.

So while teaching English is fine if you want to spend a year abroad,
and great for meeting pretty foreign girls, considered as a career
that might offer some degree of professional fulfilment, it fails on
every count. No one with a scrap of ambition can possibly consider it.
As the philosopher Alain de Botton says: "You become a TEFL teacher
when your life has gone wrong."

The most objectionable aspect of this industry is not, however, the
misery of those who work in it, but the posturing endemic to it.
Typical of this is the pretence of professional credibility that
surrounds the Mickey Mouse teaching certificate most teachers possess.

When, several years ago, I rang up International House in London and
said I had a degree in French and Russian from Oxford and wanted to do
their TEFL course, they sniffily told me that they might perhaps
"consider" my application . . . later. The admissions tutor for the
Harvard MBA programme could hardly have sounded grander; whereas all
that was on offer was a passport to nowhere.

So I went to the Hammersmith & West London College, where I spent a
month learning clownish "miming techniques" and making idiotic
"flashcards" (silly bits of cardboard with little pictures on them).
Comedy was never far off. Several people on the course were barely
literate, and one of them was not even able to identify "I would of
gone" as incorrect. As one of the coaches said to me: "I don't believe
in half of this either. But just play the game, get your certificate,
and then do what you want."

Every year, about 14,000 innocents pay £1,000-odd to spend four or
five weeks acquiring a TEFL certificate from the two main examining
boards that peddle them. I won't deny that I picked up the odd trick,
but I wish I'd spared myself the hassle and sent off to Thailand for a
fake certificate, as a friend of mine in Paris sensibly did.

Of equally questionable value are the language-teaching religions
championed by the various "method schools", such as Super Rapid and
Berlitz, where I once worked for two hilarious months. These are based
on a narrow set of beliefs, zealously applied, about how English is
learnt. In general, grammar and analysis are avoided, the methodology
is highly formalised, and it is strictly verboten to address the
students in their own language.

The result is classrooms whose normally bright occupants are comatose
with boredom. In theory, there is a pedagogical justification for
these methods, but they also happen to be highly convenient for the
method schools, which are spared the expense of hiring bilingual teachers.

In my experience most language schools are miserable places, bucket
shops whose owners shamelessly claim that the flotsam and jetsam they
employ are highly-qualified, hand-picked professionals.

Indeed, many are not really schools at all, but employment agencies
that send the workers on their books (freelance teachers) out to the
premises of their clients (companies who have bought English courses)
and take a whacking great commission (typically, about two-thirds of
what the teacher is charged out at). As the "director of studies" of
one such outfit once said to me: "If only you knew how much money we
are making."

So the clients get fleeced and the teachers, cowed into submission,
toe the line and nod eager assent when the boss talks of "standards"
and "performance". Of course it's rubbish; but the charade keeps the
proles in their place.

Some TEFL slaves have been so thoroughly defeated that they don't even
realise what has happened to them. I can sniff out the "lifers" a mile
off . . . scruffy figures, utterly out of synch with the modern world,
any style or sex-appeal they once possessed squeezed out of them by
years of drudgery, exploitation and poverty.

Pam, whom we met earlier, is constantly ringing home to cadge loans,
which she can never repay. She subjects herself to the most squalid
deprivations, regarding a meal in a pizzeria as a rare and extravagant
luxury. Even though she lives in a prosperous western democracy, has a
degree and works full-time, she has been so poor for so long that she
doesn't think there's anything odd about her situation.

"No, I can't be bothered with all that shit," she said, in reference
to pensions and mortgages and the future in general, last time she
grabbed a coffee with me during a short break stolen from her hectic
timetable.

After the age of 40, English teachers are burnt-out, skill-less and
unemployable, their working lives a wasteland, their future oblivion.
Suicide attempts are not unheard of. A former colleague of mine, a
charming and talented but fatally lazy Scotsman who was well on his
way to drinking himself to death, was recently found in a pool of
blood, having tried to finish himself off by slashing his wrists.

"Our teachers are a pretty sad lot," said one informant right at the
top of the TEFL teaching world, "and one or two are downright
poisonous." According to the same source, the second-rate quality of
the sector is harming Britain's reputation abroad. This view is echoed
by James Stevenson, a London-based career counsellor and consultant
psychologist: "I find it very distressing that foreigners wanting to
learn English are exposed to the sort of people working in the
teaching organisations."

Significantly, almost no writer who has worked in this industry - the
list includes the writers Tim Parks, Matthew Kneale, Peter Robb and J
K Rowling - has a good word to say about it. The definitive
description of the TEFL bum's predicament is surely a passage at the
beginning of Cara Massimina, a novel by Tim Parks in which Morris
Duckworth, a young English teacher in Verona, is led to crime and,
eventually, madness by his attempt to escape from the trap that his
life has become:

No, it was awful. He was living from hand-to-mouth, from one day to
the next, one month to another, week in week out. From the point of
view of career, social advances, financial gain, the last
two-and-a-half years had been completely wasted. More that that, they
had left him physically exhausted and mentally addled by all these
stupid lessons, besieged by boredom and mediocrity . . . He had
reached the end of his tether . . . What was a language teacher in the
end? A nobody. A mere failed somebody else.

Sad words, but all too true - and ones that should be inscribed above
the entrance of every English language school.



	


	Group: dogme
	Message: 6156
	From: sombra93218
	Date: So Jan 18, 2004 8:14 

	Subject: Re: Telegraph 17 Jan


	--- In dogme@yahoogroups.com, "omarjohns" <omarjohns@a...> wrote:
> 
> A grim view from the far side.
> 
> Omar
> 
> ___________________________________________________________
> 
> The slavery of teaching English Telegraph.co.uk, 17/01/2004
> 
> The job is tedious, the salary appalling and the prospects nil.
> Sebastian Cresswell-Turner laments that 'no one with a scrap of
> ambition' would choose to teach English as a foreign language
> 
> Signora Pazzi shifted her bulk in the leather armchair, adjusted the
> position of a chunky gold bracelet on a fat wrist, and switched off
> her smile. "So what I want from all of you in 2004 is massima
> disponibilita, massima flessibilita and massima professionalita," 
she
> said, surveying the desultory band of English teachers assembled in
> front of her the morning after the school's Christmas party.
> 
> She paused to let the message sink in. "Any questions?" We stopped
> doodling, daydreaming and sizing up each other's hangovers, and a 
few
> of us made vague mumbling sounds.
> 
> Maximum availability, maximum flexibility, and maximum 
professionalism
> . . . It was, of course, a preposterous demand. We all knew it, and 
so
> did our boss, who, sitting there dressed in a startling orange 
outfit
> and covered from head to toe in expensive gold jewellery, looked
> exactly like a large nesting hen.
> 
> None of us called her bluff, however. How could we? We were beggars,
> after all - the lowest of the low.
> 
> What this shrewd signora, who spoke not a word of the language she 
so
> profitably sold to various ministries and corporate clients in Rome,
> actually meant, was: "OK, you pathetic bums, this is the score. I'm
> not promising to give you any work at all, and if I do give you the
> odd hour here and there, you'll be paid peanuts . . . but, all the
> same, I want you to be fully available for anything and everything.
> Plus, you're all going to pretend that you are immensely privileged 
to
> be doing this grotty little job. Geddit?"
> 
> Later on, a few of us assembled for a coffee in the bar round the
> corner. The mood was far from festive.
> 
> "Anyone know anyone who's got a room to rent?" asked the permanently
> broke and intermittently homeless 37-year-old Pam.
> 
> "I'm looking for a place, too," said someone else.
> 
> And so it went on, a litany of woes of the sort you would expect to
> hear among tramps in a doss-house. Only two people among the dozen-
odd
> teachers at the school did not live in the most abject poverty: 
Nick,
> 42, who was shacked up with his management-consultant girlfriend; 
and
> Serena, 35, who was married to a prosperous businessman and for whom
> teaching was a convenient source of pocket-money.
> 
> Well, perhaps three: the author of this article occasionally
> translates film scripts that earn him as much in a fortnight as he
> gets in two months of teaching English. For which he thanks his 
lucky
> stars.
> 
> English is Britain's main cultural export to the rest of the world;
> but the industry that has followed in its footsteps is a bad joke 
on a
> colossal scale. The joke starts with the name: TEFL, as it's called 
in
> the trade, an ugly acronym that is pronounced "tefful" and stands 
for
> Teaching English as a Foreign Language. From here onwards, it's
> downhill all the way.
> 
> Let's take the pay and conditions first, and let's take Rome, where 
I
> have lived for the past eight years. Typically, an English teacher
> working flat-out for a variety of employers and private pupils might
> earn ?1,500 (£1,000) a month pre-tax for 10 months a year:
£10,000
> annually, therefore.
> 
> Permanent positions are scarce, and there is no work in the summer;
> although if you are willing to sell yourself into servitude, there 
are
> plenty of 10-month contracts from September to June that leave you
> washed up and penniless at the start of the long hot holidays, and
> with little option other than to sign up as a teacher at some
> miserable summer-school in Kent, where once again you will be
> ruthlessly exploited.
> 
> All over Europe - in Paris, Madrid, Prague and Athens - it is the
> same. In London the constant flow of foreign students provides work
> throughout the year - but who can survive on the £12,000-odd a
year
> that TEFL teachers earn there? Indeed, since British graduates now
> leave university with debts that rule out dead-end jobs with
> microscopic salaries, English schools everywhere are finding it 
harder
> to attract staff.
> 
> Increasingly, they take on the dregs. If the work were in any way
> rewarding, the pay might be tolerable. But unlike a job in a proper
> school, there is no pastoral side involved in being a TEFL teacher,
> and no variety, no career structure, no sense of progression. You
> spend your day rushing from one lesson to another, endlessly 
drumming
> in the essentials and explaining the difference between, say, "I
> grovel" and "I am grovelling".
> 
> Sure, you dress it up a bit, you produce your own handouts, you try 
to
> have a bit of fun. But you are basically a busker playing the same
> tired old tunes. Even though most students are charming and 
receptive,
> it is an exhausting existence, a life of pure drudgery.
> 
> Nevertheless, you always have to be on form, ever the life-giver. 
And
> perhaps worst of all, you always end up using the omnipresent
> "Headway" textbooks, which make full obeisance to every modern 
piety,
> and whose pages are full of fatuous illustrations of wimpish little
> men in aprons doing the washing-up, while their briefcase-carrying
> womenfolk stride out of the front door to waiting limos.
> 
> So while teaching English is fine if you want to spend a year 
abroad,
> and great for meeting pretty foreign girls, considered as a career
> that might offer some degree of professional fulfilment, it fails on
> every count. No one with a scrap of ambition can possibly consider 
it.
> As the philosopher Alain de Botton says: "You become a TEFL teacher
> when your life has gone wrong."
> 
> The most objectionable aspect of this industry is not, however, the
> misery of those who work in it, but the posturing endemic to it.
> Typical of this is the pretence of professional credibility that
> surrounds the Mickey Mouse teaching certificate most teachers 
possess.
> 
> When, several years ago, I rang up International House in London and
> said I had a degree in French and Russian from Oxford and wanted to 
do
> their TEFL course, they sniffily told me that they might perhaps
> "consider" my application . . . later. The admissions tutor for the
> Harvard MBA programme could hardly have sounded grander; whereas all
> that was on offer was a passport to nowhere.
> 
> So I went to the Hammersmith & West London College, where I spent a
> month learning clownish "miming techniques" and making idiotic
> "flashcards" (silly bits of cardboard with little pictures on them).
> Comedy was never far off. Several people on the course were barely
> literate, and one of them was not even able to identify "I would of
> gone" as incorrect. As one of the coaches said to me: "I don't 
believe
> in half of this either. But just play the game, get your 
certificate,
> and then do what you want."
> 
> Every year, about 14,000 innocents pay £1,000-odd to spend four
or
> five weeks acquiring a TEFL certificate from the two main examining
> boards that peddle them. I won't deny that I picked up the odd 
trick,
> but I wish I'd spared myself the hassle and sent off to Thailand 
for a
> fake certificate, as a friend of mine in Paris sensibly did.
> 
> Of equally questionable value are the language-teaching religions
> championed by the various "method schools", such as Super Rapid and
> Berlitz, where I once worked for two hilarious months. These are 
based
> on a narrow set of beliefs, zealously applied, about how English is
> learnt. In general, grammar and analysis are avoided, the 
methodology
> is highly formalised, and it is strictly verboten to address the
> students in their own language.
> 
> The result is classrooms whose normally bright occupants are 
comatose
> with boredom. In theory, there is a pedagogical justification for
> these methods, but they also happen to be highly convenient for the
> method schools, which are spared the expense of hiring bilingual 
teachers.
> 
> In my experience most language schools are miserable places, bucket
> shops whose owners shamelessly claim that the flotsam and jetsam 
they
> employ are highly-qualified, hand-picked professionals.
> 
> Indeed, many are not really schools at all, but employment agencies
> that send the workers on their books (freelance teachers) out to the
> premises of their clients (companies who have bought English 
courses)
> and take a whacking great commission (typically, about two-thirds of
> what the teacher is charged out at). As the "director of studies" of
> one such outfit once said to me: "If only you knew how much money we
> are making."
> 
> So the clients get fleeced and the teachers, cowed into submission,
> toe the line and nod eager assent when the boss talks of "standards"
> and "performance". Of course it's rubbish; but the charade keeps the
> proles in their place.
> 
> Some TEFL slaves have been so thoroughly defeated that they don't 
even
> realise what has happened to them. I can sniff out the "lifers" a 
mile
> off . . . scruffy figures, utterly out of synch with the modern 
world,
> any style or sex-appeal they once possessed squeezed out of them by
> years of drudgery, exploitation and poverty.
> 
> Pam, whom we met earlier, is constantly ringing home to cadge loans,
> which she can never repay. She subjects herself to the most squalid
> deprivations, regarding a meal in a pizzeria as a rare and 
extravagant
> luxury. Even though she lives in a prosperous western democracy, 
has a
> degree and works full-time, she has been so poor for so long that 
she
> doesn't think there's anything odd about her situation.
> 
> "No, I can't be bothered with all that shit," she said, in reference
> to pensions and mortgages and the future in general, last time she
> grabbed a coffee with me during a short break stolen from her hectic
> timetable.
> 
> After the age of 40, English teachers are burnt-out, skill-less and
> unemployable, their working lives a wasteland, their future 
oblivion.
> Suicide attempts are not unheard of. A former colleague of mine, a
> charming and talented but fatally lazy Scotsman who was well on his
> way to drinking himself to death, was recently found in a pool of
> blood, having tried to finish himself off by slashing his wrists.
> 
> "Our teachers are a pretty sad lot," said one informant right at the
> top of the TEFL teaching world, "and one or two are downright
> poisonous." According to the same source, the second-rate quality of
> the sector is harming Britain's reputation abroad. This view is 
echoed
> by James Stevenson, a London-based career counsellor and consultant
> psychologist: "I find it very distressing that foreigners wanting to
> learn English are exposed to the sort of people working in the
> teaching organisations."
> 
> Significantly, almost no writer who has worked in this industry - 
the
> list includes the writers Tim Parks, Matthew Kneale, Peter Robb and 
J
> K Rowling - has a good word to say about it. The definitive
> description of the TEFL bum's predicament is surely a passage at the
> beginning of Cara Massimina, a novel by Tim Parks in which Morris
> Duckworth, a young English teacher in Verona, is led to crime and,
> eventually, madness by his attempt to escape from the trap that his
> life has become:
> 
> No, it was awful. He was living from hand-to-mouth, from one day to
> the next, one month to another, week in week out. From the point of
> view of career, social advances, financial gain, the last
> two-and-a-half years had been completely wasted. More that that, 
they
> had left him physically exhausted and mentally addled by all these
> stupid lessons, besieged by boredom and mediocrity . . . He had
> reached the end of his tether . . . What was a language teacher in 
the
> end? A nobody. A mere failed somebody else.
> 
> Sad words, but all too true - and ones that should be inscribed 
above
> the entrance of every English language school.




Dearest Omar;
Alas, but that I've never heard truer words ever spoken. I joined 
this group and have religiously read the postings here for about a 
month now, in an effort to discover what exactly is this
"joy" of 
teaching English that I've heard talk about and where it can be 
found. For you see, I too am one of these poor lost sots about whom 
you have written. 

"Profesor de inglés, nativo y titulado", such a grand
sounding title 
for a linguistics whore pimped out to businesses through so called 
reputable academies in which the administration speaks not a word of 
the language that they are selling. For this I left my country, my 
own business, my friends, my family and my future. I too have 
contemplated suicide, as I see no other escape. At the age of 45 I 
feel as if I have burnt my bridges and am now unemployable as 
anything else but. I fear I would become an alcoholic if I could only 
afford the price of a box of cheap wine every day!

Is there a future here? Can a change be rote in at least the pay 
scale if not also the hours? Is it possible to go freelance and 
effectively compete with the 500 or so academies now functioning in 
Madrid or anywhere else? Can a union of some sort be formed within 
the European states to deal with these issues? These are the 
questions, which serve as my bedfellows each and every night. Yet 
still, in every class that I give I swallow these pills of 
dissatisfaction for the students' sake. After all, they are not 
responsible for the appalling conditions under which I work! They 
only want and need to learn English and I did agree to do my best to 
help them do just that. 

Tomorrow is Monday and like every Monday I'll get up at 6 am. to
ride 
the metro cross-town in order to give a class from 8-9:30 for which 
I'll be paid peanuts. From there I'll travel to the other
side of 
town to give a class from 2:30-4:00. Then I'll be off for the
third 
corner of town for classes from 7-10. Finally I'll arrive home at 
about 11pm. to eat a can of something and iron a shirt and a pair of 
pants before falling into bed in my un-heated flat. Tuesday will be a 
re-run as will be every weekday. Saturday I only have to give four 
hours of private classes in the mourning. Sunday I'll watch TV
and 
take a walk in the park, these are the diversions that fall within my 
budget.

If only I had known what was in store for me before I sold my soul to 
the God of English teaching! I swear I did it for noble causes. To do 
something to help my fellow man! To allow my wife and stepson to live 
near their family in the country where in they were born. But no one 
put a gun to my head. And the sad truth is that no good deed goes 
unpunished.



	


	Group: dogme
	Message: 6157
	From: Omar
	Date: Mo Jan 19, 2004 5:30 

	Subject: Re: Re: Telegraph 17 Jan


	sombra93218 wrote:

>Is there a future here? Can a change be rote in at least the pay 
>scale if not also the hours? Is it possible to go freelance and 
>effectively compete with the 500 or so academies now functioning in 
>Madrid or anywhere else? Can a union of some sort be formed within 
>the European states to deal with these issues? These are the 
>questions, which serve as my bedfellows each and every night.
>
Just about anyone who speaks English reasonably well can pass for an 
English teacher. A rising demand for English teachers in exotic and 
impoverished lands naturally led to the emergence of a culture of 
teachers slumming it on the grand tour. Teachers on the circuit 
supported fiction that native-speakers are best, even when they had no 
knowledge of L2 - even when they had no experience at all of learning a 
foreign language. A culture evolves rules designed to perpetuate itself: 
English is best taught by native speakers who will come to work for a 
year or two at local wages. The animating dogma here is that native 
speakers are best. I suspect that China, for instance, is capable of 
supplying its own needs for English teachers and would probably manage 
very well with a small contingent of well qualified teacher-trainners, 
yet the native speaker myth moves them to recruit an army of Anglophone 
transients whose primary intrest is, more often than not, travel and 
adventure in strange new worlds. I am astonished at the number of job 
offers looking for "English teachers" to work in kindergardens and 
primary schools in Asia and can only marvel at the nation that would 
place its youth and its future in the hands of foreign tourists whose 
only qualifications are that they learned to speak English in the 
kitchen and have minimum demands for comfort and security.

The Telegraph article describes a world that everyone here must have at 
least have had a glimpse of, and while it is not central to the purpose 
of this list I think it may touch us in various ways. One issue that 
comes to mind regards methodologies and the "language teaching wars". 
Dogme protagonists are, apparently, the target of much derision and 
ridicule among the orthodoxy who feel mortally threatened by whatever 
they cannot understand (and this apparently includes most everything 
that is not in their lesson plans). Dissidents who eschew Murray, Azar, 
pattern drills, and teaching practices modeled on the theories of Pavlov 
and BF Skinner may eventually be excommunicated by accreditors armed 
with standardized tests, flash cards, and Powerpoint presentations on 
the past perfect and its uses.

As in any important industry a coherent system of accreditation will 
eventually emerge. Among us, this will most likely develop in order to 
protect students; teachers interests are, if anything, an afterthought. 
When this happens, people who believe in teaching-unplugged will have to 
defend their positions or be shut out.

There are teachers caught in bad jobs with exploitative and unscrupluous 
employers. Some private schools resemble religious cults. Little appears 
to be said or done on behalf of these teachers anywhere. We dismiss them 
as "backpackers" rather than regard them as colleagues, but people on 
this list, more than anywhere else, should be prepared to accept anyone 
who is interested in doing this job and in doing it well.

Among all the SIGs active in professional associations I have never seen 
any that address the problems of minimally qualified teachers caught in 
bad jobs, and they constitute a significant portion of our community. 
While national governments may agitate for a standardized system of 
qualification, they will naturally focus on an alleged incompetence of 
teachers (and competence, we all know, is a piece of paper). When this 
becomes an issue, rest assured that the Guardians of virtue will 
excitedly point at Dogme as a major instigator among the forces of evil 
and disorder.

To Sombra and others caught on the wrong side of the tracks, I think 
that there is a future, though maybe not where you live now. There are 
good jobs around for people with the "right" qualifications and 
experience. There is nothing better than doing something you love to do 
and getting what you need in your life from doing it: recognition, 
appreciation, material and moral support. Teachers are everywhere 
regarded as failed people who are good for nothing else. If you believe 
this then teaching is not your path.

Regards,


Omar



	


	Group: dogme
	Message: 6158
	From: djn@d...
	Date: Mo Jan 19, 2004 8:13 

	Subject: Re: Re: Telegraph 17 Jan


	I suspect that it is necessary to apply a great deal of diffentiation in discussing this 
issue. Very respectable careers, requiring a first degree, teaching experience and then, 
and only then, a further year of full-time study were available in the past. But perhaps 
such routes are no longer available.

As far as the "We want a native speaker" issue is concerned, I'd just point out that this 
demand frequently comes from employers and learners themselves. What they mean, 
of course is: "We want a good teacher who is also a native speaker." I shall make this 
choice myself when I do something to recall to life my long slumbering Russian. 
Heaven forbid that I choose a Russian-speaking German who, as likely as not, would 
pass on his/her German-Russian accent and spend much of the time explaining 
Russian grammar to me in German. ll be on the lookout for someone who, dogme-like, 
will help me to say what I want to say in Russian.


Dennis



	


	Group: dogme
	Message: 6159
	From: Marianne Dorléac
	Date: Mo Jan 19, 2004 10:46 

	Subject: Re: Re: Telegraph 17 Jan


	Omar <omarjohns@a...> wrote:
sombra93218 wrote:

>Is there a future here? Can a change be rote in at least the pay 
>scale if not also the hours? Is it possible to go freelance and 
>effectively compete with the 500 or so academies now functioning in 
>Madrid or anywhere else? Can a union of some sort be formed within 
>the European states to deal with these issues? These are the 
>questions, which serve as my bedfellows each and every night.
>
Just about anyone who speaks English reasonably well can pass for an 
English teacher. A rising demand for English teachers in exotic and 
impoverished lands naturally led to the emergence of a culture of 
teachers slumming it on the grand tour. Teachers on the circuit 
supported fiction that native-speakers are best, even when they had no 
knowledge of L2 - even when they had no experience at all of learning a 
foreign language. 



I would like to point out that it isn't necessary to know the learner's language to be able to teach your own. I teach French to Japanese, Corean, Chinese, Scandinavian, Rumanian, Hungarian and German people : obviously I do not speak all these languages ! (and yes I do teach British and American people, but without uttering a single word of English during the lessons, out of sheer politeness for the Asian people, and because speaking English during lessons is against the "teaching French as a foreign language" spirit).

Marianne Dorléac












---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6160
	From: Marianne Dorléac
	Date: Mo Jan 19, 2004 11:13 

	Subject: Re: Re: Courage !


	sombra93218 <rickbaumann@e...> wrote:

Dearest Omar;
Alas, but that I've never heard truer words ever spoken. I joined 
this group and have religiously read the postings here for about a 
month now, in an effort to discover what exactly is this
"joy" of 
teaching English that I've heard talk about and where it can be 
found. For you see, I too am one of these poor lost sots about whom 
you have written. 

"Profesor de inglés, nativo y titulado", such a grand
sounding title 
for a linguistics whore pimped out to businesses through so called 
reputable academies in which the administration speaks not a word of 
the language that they are selling. For this I left my country, my 
own business, my friends, my family and my future. I too have 
contemplated suicide, as I see no other escape. At the age of 45 I 
feel as if I have burnt my bridges and am now unemployable as 
anything else but. I fear I would become an alcoholic if I could only 
afford the price of a box of cheap wine every day!



MD : Oh là là quelle misère ! I know the situation is terrible for teachers teaching overseas but you must not despair. There must be a way out. A friend of mine teaches French in London as an independent teacher. She earns a good living, and even bought her own (little) house near wimbledon now. But she specialised in literature. She "sold" something no one else offered on the market. Please cheer up ! You do speak many languages, and you can read Federico Garcia Lorca in the original version : lucky you !! Languages are immensely rich treasures, they are !

Courage !

Marianne Dorléac










---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6161
	From: scott_thornbury
	Date: Mo Jan 19, 2004 11:29 

	Subject: Re: Leni Dam and Dogme


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> I was interested to read over on gisig (a palindrome!) list that 
Leni Dam had accused dogme teachers of a dereliction of duty and 
possibly even negligence. Could anybody who was there provide further 
information?
> 

This refers to Leni's intervention in the talk Luke and I did at last 
year's IATEFL Conference in Brighton (Dr E and Dennis might like to 
help refresh my memory). During the talk, as a way of exemplifying 
the spontaneity of dogme-style lessons, I implied that Luke and I had 
prepared the talk on the way down to Brighton in the car. Rightly, 
Leni took exception to this, suggesting that to do and say as much 
was a dereliction of professional responsibility and a sign of 
contempt for the audience (or, by extension, the learners). As I back-
pedalled furiously (in fact Luke and I had been working on the 
overall outline of the session for months, but used the drive down to 
flesh out the details) Dennis saved the day by pointing out that 
there is a difference (a fundamental one, in dogme terms) 
between "preparing a lesson" and "being prepared for a lesson".

I think Leni accepted this, but her original point was well made. 
Which raises the question, yet again: Is dogme-style spontaneity 
compatible with professional practice? And, another one, what KIND of 
spontaneity is dogme promoting?


Scott



	


	Group: dogme
	Message: 6162
	From: Marianne Dorléac
	Date: Mo Jan 19, 2004 12:18 

	Subject: Re: Re: Leni Dam and Dogme


	scott_thornbury <sthornbury@w...> wrote:
>Which raises the question, yet again: Is dogme-style >spontaneity 
>compatible with professional practice? And, another one, what >KIND of 
>spontaneity is dogme promoting?


MD :

Professional practice and spontaneity are not incompatible. The belief that they are is one of the plagues of teaching, because in many learners' heads a good lesson equals many woksheets, transparents, flashcards, and ready-to-fill-in written exercises.

But spontaneity is life *itself* ! How can you expect a lesson to be deprived from life ? A professional teacher is ready to respond and react and provoke reactions from the learners. To be ready he/she must have anticipated some of the reactions that could arise, some of the themes that could be triggered off.

IMHO, spontaneity means being prepared to react and to promote reactions, interactions, communication.To acheive this it is necessary to be in the "right state of mind". The latter point is difficult to get through to language schools managers. A language teacher cannot rush from one class to another as if he was going to pick up strawberries in the field. To have the "right state of mind" you must be relaxed and have a few guide lines in mind, to guide you through the lesson without being a hindrance. If a guideline becomes a hindrance, then it must be forgotten. Oh, yeah, so what shall I do next ? Choose another guide line !! 

Consequently, to answer Scott's question, I would say that the spontaneity that dogme is promoting is the kind of spontaneity a teacher can provide with the right anticipatory and relaxed "state of mind", with a battery of guidelines in mind to promote communication, not to emprison or stifle.

Marianne Dorléac







---------------------------------
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	Group: dogme
	Message: 6163
	From: Rita Baker
	Date: Mo Jan 19, 2004 1:14 

	Subject: Re: Re: Telegraph 17 Jan


	Two fellow psychology students who graduated with one of my daughters have 
just paid £150 for a 1 & 1/2 day course, which 'qualifies' them to teach 
English anywhere in the world.

'By whom are they qualified?' I asked my daughter.
'By the people running the course', she replied.
'How can graduates honestly believe themselves to be 'qualified' in 
anything after a maximum of twelve hours training?, I asked, incredulously'
'Well, how are they to know?' was the reply.

All I can say is that I must be shit thick. My initial training in TEFL was 
a whole academic year with 16 weeks teaching practice, and that was in 1971 
- and I still don't think I've permanently and consistentlly cracked the art!

Rita

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
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	Group: dogme
	Message: 6164
	From: Rita Baker
	Date: Mo Jan 19, 2004 1:24 

	Subject: Re: Re: Telegraph 17 Jan


	I would like to point out that it isn't necessary to know the learner's 
language to be able to teach your own.

Yes, but surely you would concede that it is important to have experience 
of learning a foreign language so that you understand the process that your 
learners are going through, and to be aware of the kind of assumptions they 
will be bringing from L1 to L2 so that you know what aspects will nee 
particular attention. I don't speak Japanese or Turkish, but I do 
understand, for instance, the sounds which Japanese does and doesn't have 
in relation to English, and the fact that Turkish is an agglutinative 
language. I'm sure you have the same kinds of insights with your learners.

Rita

I teach French to Japanese, Corean, Chinese, Scandinavian, Rumanian, 
Hungarian and German people : obviously I do not speak all these languages 
! (and yes I do teach British and American people, but without uttering a 
single word of English during the lessons, out of sheer politeness for the 
Asian people, and because speaking English during lessons is against the 
"teaching French as a foreign language" spirit).

Marianne Dorléac

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.562 / Virus Database: 354 - Release Date: 1/16/04


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6165
	From: Marianne Dorléac
	Date: Mo Jan 19, 2004 1:48 

	Subject: Re: Re: Telegraph 17 Jan


	Rita Baker <rita@l...> wrote:


I would like to point out that it isn't necessary to know the learner's 
language to be able to teach your own.

Yes, but surely you would concede that it is important to have experience 
of learning a foreign language so that you understand the process that your 
learners are going through, and to be aware of the kind of assumptions they 
will be bringing from L1 to L2 so that you know what aspects will nee 
particular attention. I don't speak Japanese or Turkish, but I do 
understand, for instance, the sounds which Japanese does and doesn't have 
in relation to English, and the fact that Turkish is an agglutinative 
language. I'm sure you have the same kinds of insights with your learners.


MD : Yes, I have. To be able to get the degree in "French as a second language" we had to learn another language, unrelated to French and latin roots if possible : I chose to learn serbo-croat.


Marianne Dorléac




---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6166
	From: djn@d...
	Date: Mo Jan 19, 2004 3:53 

	Subject: Re: Re: Telegraph 17 Jan


	As I've written today elsewhere, my training must have been similar to Rita's. The TEFL 
course I attended was a year long, included a term of teaching practice and was only 
open to people with an appropriate degree and 5 years' teaching experience.

Dennis



	


	Group: dogme
	Message: 6167
	From: Fiona
	Date: Mo Jan 19, 2004 4:37 

	Subject: Re: Spontaneity and Dogme


	"What kind?" sez Scott:

I would think the kind of spontaneity that sets up a distinction 
between informed risk-taking and winging it. The two are quite 
distinct. Winging it is chaos, not spontaneity. Risk-taking suggests 
some (psychological) preparation, a fair amount of thought, of 
assessing the possible outcomes, of selecting a number of contingency 
routes to take.....
The real spontaneity comes from the students, the teacher takes a 
back-seat but remains watchful. 
With winging it, the bungee-jumper hasn't checked their equipment, 
things are not thought out on any level. Frequently, the teacher 
winds up being the focus of attention, as they fight the increasing 
panic that things might get out of control, and click into 
clown/entertainer or yappy mode.

Of course, we can all wing it quite successfully from time to time - 
just like when the hero jumps out the window in films, there's a fair 
chance there's a passing truck loaded with soft, empty cardboard 
boxes or very squishy rubbish bags (weird that, hey?). But if you 
jump every day, sooner or later you're gonna bust your ....point of 
impact.

That's what I reckon, anyway.



--- In dogme@yahoogroups.com, Marianne Dorléac 
<marianne_dorleac@y...> wrote:
> 
> 
> scott_thornbury <sthornbury@w...> wrote:
> >Which raises the question, yet again: Is dogme-style >spontaneity 
> >compatible with professional practice? And, another one, what 
>KIND of 
> >spontaneity is dogme promoting?
> 
> 
> MD :
> 
> Professional practice and spontaneity are not incompatible. The 
belief that they are is one of the plagues of teaching, because in 
many learners' heads a good lesson equals many woksheets, 
transparents, flashcards, and ready-to-fill-in written exercises.
> 
> But spontaneity is life *itself* ! How can you expect a lesson to 
be deprived from life ? A professional teacher is ready to respond 
and react and provoke reactions from the learners. To be ready he/she 
must have anticipated some of the reactions that could arise, some of 
the themes that could be triggered off.
> 
> IMHO, spontaneity means being prepared to react and to promote 
reactions, interactions, communication.To acheive this it is 
necessary to be in the "right state of mind". The latter point is 
difficult to get through to language schools managers. A language 
teacher cannot rush from one class to another as if he was going to 
pick up strawberries in the field. To have the "right state of mind" 
you must be relaxed and have a few guide lines in mind, to guide you 
through the lesson without being a hindrance. If a guideline becomes 
a hindrance, then it must be forgotten. Oh, yeah, so what shall I do 
next ? Choose another guide line !! 
> 
> Consequently, to answer Scott's question, I would say that the 
spontaneity that dogme is promoting is the kind of spontaneity a 
teacher can provide with the right anticipatory and relaxed "state of 
mind", with a battery of guidelines in mind to promote communication, 
not to emprison or stifle.
> 
> Marianne Dorléac
> 
> 
> 
> 
> 
> 
> 
> ---------------------------------
> Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
> Testez le nouveau Yahoo! Mail
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6168
	From: Rita Baker
	Date: Mo Jan 19, 2004 4:44 

	Subject: Re: Re: Leni Dam and Dogme


	Hear, hear Marianne!

I think of teaching as being a bit like travelling in a light aircraft. You 
know where you want to get to, but you don't necessarily know at the outset 
what might befall you on the way. You do know, however, that whatever it 
is, you will handle it and bring the plane safely in to land. If you're not 
prepared to do this, then you will only fly in unchallenging conditions on 
fail-safe routes - which may or may not lead to the destination you seek, 
and will make the journey boring and unmemorable for both pilot and passengers.

For the last two British Council inspections I have made it very clear that 
we do not work to rigid lesson plans, but that we always go into a lesson 
with a clear idea of the outcome/s we are aiming at. Only at the end of a 
lesson can we analyse how we did it. During the lesson we are too engaged 
in the process to be able to stop and check a pre-determined plan. The 
inspectors have accepted this assertion on both occasions, although they 
always start off skeptical and can't fit us into their tick box system.

At 12:18 PM 1/19/04, you wrote:
Professional practice and spontaneity are not incompatible. The belief that 
they are is one of the plagues of teaching, because in many learners' heads 
a good lesson equals many woksheets, transparents, flashcards, and 
ready-to-fill-in written exercises.

But spontaneity is life *itself* ! How can you expect a lesson to be 
deprived from life ? A professional teacher is ready to respond and react 
and provoke reactions from the learners. To be ready he/she must have 
anticipated some of the reactions that could arise, some of the themes that 
could be triggered off.

IMHO, spontaneity means being prepared to react and to promote reactions, 
interactions, communication.To acheive this it is necessary to be in the 
"right state of mind". The latter point is difficult to get through to 
language schools managers. A language teacher cannot rush from one class to 
another as if he was going to pick up strawberries in the field. To have 
the "right state of mind" you must be relaxed and have a few guide lines in 
mind, to guide you through the lesson without being a hindrance. If a 
guideline becomes a hindrance, then it must be forgotten. Oh, yeah, so what 
shall I do next ? Choose another guide line !!

Consequently, to answer Scott's question, I would say that the spontaneity 
that dogme is promoting is the kind of spontaneity a teacher can provide 
with the right anticipatory and relaxed "state of mind", with a battery of 
guidelines in mind to promote communication, not to emprison or stifle.

Marianne Dorléac

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 
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	Group: dogme
	Message: 6169
	From: Richard Cusick
	Date: Mo Jan 19, 2004 5:23 

	Subject: Re: Re: Telegraph 17 Jan


	So, the writer Tim Parks has some rather biting things
to say about language teachers.

Well, Mr Parks: just to enlighten you, we do what we
do for a whole host of reasons. We're not all
vagabonds. Many of us work abroad because of a genuine
lack of opportunity in our own countries. By the way,
could that be why you yourself live and work abroad?

Funny how no one seems to ever write about this
(though I submit that a real writer would).

Richard





__________________________________
Do you Yahoo!?
Yahoo! Hotjobs: Enter the "Signing Bonus" Sweepstakes
http://hotjobs.sweepstakes.yahoo.com/signingbonus


	


	Group: dogme
	Message: 6170
	From: Marianne Dorléac
	Date: Mo Jan 19, 2004 5:59 

	Subject: Re: Re: Spontaneity and Dogme


	Fiona <fiolima@h...> wrote:
"What kind?" sez Scott:

Fiona, I like your image of bungee jumping vs risk-taking; Rita, I like yours about the airplane ! AAH I like it when people write about what I do experience, but in a much better and expressive way ! Hey, by the way, don't hesitate to correct my English please please !

Marianne Dorléac




---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6171
	From: Rita Baker
	Date: Mo Jan 19, 2004 6:58 

	Subject: Re: Re: Courage !


	At 11:13 AM 1/19/04, you wrote:
sombra93218 <rickbaumann@e...> wrote:

Gordon Bennett,

Hope you're not serious about the suicide threat! It's not all that bad. 
How about writing articles for the Guardian! I presume the writer in 
question got paid for his efforts. If he found it that bad, why did he 
stick working in Italy for 8 years, and why is he still there!

Rita



Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
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	Group: dogme
	Message: 6172
	From: kedidom
	Date: Mo Jan 19, 2004 10:38 

	Subject: .....workshop.....


	hi all....
since i have been interested in dogme for a while and follwing stuff 
thats being said here and trying to find my own personal 
interpretation/adaption of dogme for it to work in my classroom i 
have signed up in my school to give a seminar on it.....
however i find it hard to translate it into direct, practical ideas 
for others to use.....i more feel sometimes its a kind of an 
attitiude towards my students and the way we work together, i have 
lots of examples to give where i think things happened thazt were 
kinda dogme but they were not as intentional as seminars go
....anyone got any practical ideas for workshop purpose? 
cheers



	


	Group: dogme
	Message: 6173
	From: Robert M. Haines
	Date: Di Jan 20, 2004 4:36 

	Subject: Friday


	No class today in observance of Dr. Martin Luther King's birthday here in the U.S. This is my recollection of Friday's class, which we cut an hour short so I could catch a plane.

We chatted about the two quizzes everyone had taken: math and NRT. All the students were tired, some hadn't slept at all. One said he had climbed into bed only to hear his alarm clock go off! I was also sleepy after anticipating my flight the night before.

There was a lull in the conversation. I waited, then piped up with how interesting one of the required books for NRT was. The book's all about how to find one's way in the wilderness, read topo maps and things like that. I said I'd just learned how to determine direction using a nondigital watch. Interest! Well, let me read the short paragraph to you...

The paragraph became a point of discussion among pairs. I wrote up comprehension questions and read it again. In hindsight, this was not such a great idea. What was the point, really? Maybe it was a reflex (CELTA)/DELTA training) or maybe I wanted to use the questions to draw attention to some of the language or info in the paragraph. Finally, students read the paragraph to themselves, discussed it then listened to me read it once more as they read along.

We took a break, during which I wrote up the paragraph on the board. Next, I created gaps in place of the "grammar" or function words, which I transferred to the other half of the board in random order. if a word occurred more than once, I marked it accordingly, e.g. "the (x7)". 

After the break, I asked the students to fill in the blanks then compare with a partner and finally the original text. Towards the end of this exercise, I write a brief paragraph explaining that the activity was an awareness-raising one, which was designed in hopes of helping students learn grammar (probably oversimplified). I asked students to think about how they could do this activity on their own.

Fifteen minutes left... I ask for the difference between function/grammar words and content words by pointing out that we've been finding function words. I ask students to find the content words in my new paragraph, which they do well. I talk quickly about how learning grammar might just be learning how to fill in the spaces between the content words or mix them successfully with the grammar words. 

How could you do this on your own? Right, find a text, copy it, get rid of the function words and put them back like we did. Problems? How to best get rid of the words. We need to leave the text alone for a while so we're not just working from memory as we did today to some extent (still provided a meaningful challenge to students, I think). 

Optional homework: Read the Q & A between an insomniac and a doctor I've sent everyone by e-mail (this was the topic of an earlier discussion this week). Send me your ideas and opinions of it.

I have to run! Halfway to the parking lot, a student calls after me that I've forgotten my copy of Staying Found (the text I extracted the paragraph from). G. comes running and hands it to me. 

"Thanks", I say. 
"Have a good flight", says G.
"You, too. Have a good *weekend*", I add, realizing how insincere my mistake might have sounded to him.
"You too!" and we part.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6174
	From: Robert M. Haines
	Date: Di Jan 20, 2004 5:09 

	Subject: Rosetta Stone


	Found this panacea advertised on the back of a Sky Mall mag on the plane. Maybe it's old hat, but thought it might interest some of you.

http://www.rosettastone.com/home

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6175
	From: omarjohns
	Date: Di Jan 20, 2004 6:52 

	Subject: Re: Rosetta Stone


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Found this panacea advertised on the back of a Sky Mall mag on the
plane. Maybe it's old hat, but thought it might interest some of you.
> 
> http://www.rosettastone.com/home

Rob

Rosetta Stone have pioneered an interesting method in computer
assisted language learning, and this is one of the more successful
companies in the field. It's not a panacea and everyone from
Linguaphone to Berlitz claims to make language learning easy. What
they have done is to apply the frequently heard cannon "no L1 in the
classroom" to their product. This makes considerably more sense in a
self-paced self-study course than it does in a classroom of sixty
false-beginners. 

The program begins by presenting the user with a series of pictures
with text and sound prompts and you are asked to choose which image
goes with which word. From there it builds, predictably, in increasing
layers of complexity. The method is supposed to be intuitive and the
developers claim to be able to teach you a second language as
transparently as you learned your first. 

I have never heard of anyone successfully learning a language entirely
from Rosetta Stone (nor from Linguaphone or Berlitz for that matter)
but judging only from the companies age and constangly growing product
line they are having considerable success at marketing it. 

I have never felt completly relaxed at a computer console and like the
feel and smell of books. I like to see the pages I have read and those
I have yet to cover in neat, tight piles before me. Most likely, I do
not fit the ideal customer profile for these companies, but surely
there are people who can and do use their products successfully, and
the nice thing about them is that they do give the learner a large
measure of control.

Omar



	


	Group: dogme
	Message: 6176
	From: Renata Suzuki
	Date: Di Jan 20, 2004 7:23 

	Subject: Re: Rosetta Stone


	did you notice the management is exclusively male?
----- Original Message ----- 
From: Robert M. Haines
To: Dogme
Sent: Tuesday, January 20, 2004 2:09 PM
Subject: [dogme] Rosetta Stone


Found this panacea advertised on the back of a Sky Mall mag on the plane.
Maybe it's old hat, but thought it might interest some of you.

http://www.rosettastone.com/home

Rob

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 6177
	From: djn@d...
	Date: Di Jan 20, 2004 11:42 

	Subject: Re: Friday


	No time for a longer comment...... But could it be, Rob, that you and your learners were 
gliding for a period rather than energetically flapping your wings? And why not? Mention 
of dogme moments on this list are frequent, dogme hours, dogme days and dogme 
terms must be rather rare. I grant you, though, that it is interesting what you fell back on 
and note with interest that traces of explicit grammar are still in the air.

Dennis



	


	Group: dogme
	Message: 6178
	From: djn@d...
	Date: Di Jan 20, 2004 11:52 

	Subject: Re: Re: Rosetta Stone


	Omar. Interesting remarks about the Rosetta Stone series.
I think for some learners - systematic, well-motivated, bags of self-discipline, compelled 
by circumstances to do most of their learning on their own with no help from a teacher 
such programs can be very helpful. My own favourite amongst such courses, which I've 
mentioned on the list before, is/was English 900, a sixties' language laboratory course.
I knew a couple of adults who took themselves through the six books of English 900 a 
couple of times and ended up managing to communicate reasonably well in English. 


Dennis



	


	Group: dogme
	Message: 6179
	From: sthornbury@w...
	Date: Di Jan 20, 2004 4:36 

	Subject: Global Issues SIG summary


	Dominic McCabe has let me copy and paste his summary of the 
week's dogme thread on the Global issues SIG list (same address 
as dogme except substitute gisig in the dogme slot). Thanks, 
Dominic and all contributors, including the dogme "coach party".


Scott set the scene by introducing the origins of dogme in a 
reaction against the growth of materials and the suspicion that 
learning language while over-focusing on textbooks, computers and 
the like is theoretically and practically unsound. While some 
proponents of dogme respect the views offered that teachers in a 
range of contexts need more materials rather than less, that these 
should be produced in contexts alien to where they would be used 
and that they might be a replacement for language learning since 
they are not language learning/using in nature of themselves 
seemed problematic to those involved in the dogme movement. 

Questions on the list were asked about the fit dogme might achieve 
in low resource contexts, or in contexts where the exam is king 
and some teachers, unsure of their competence in English might 
use the textbook to boost their confidence, give themselves some 
authority and structure teaching and learning. 

Answers to questions like these centred round the inauthenticity of 
English in textbooks and exams, the need to see language 
learning and language use as it is in a particular setting. This can 
only come from local knowledge chiefly and cannot be imposed 
from outside. Dogme, in beginning with the learners and teachers 
in the place where they are strikes sparks from that central, 
authentic common ground of the teacher and learner and might 
therefore be more useable and comprehensible by both parties. 

The issue of power relations in the classroom came up again and 
again. There was a move away from power residing in the teacher 
only inasmuch as the teacher delivered the holy grammar to the 
students who 'learnt' it. Discourse and learning started with the 
learners' own lives experiences and felt needs. The relationships in 
the classroom was dialogic rather than dictatorial. 

This in turn raised issues of responsibility. Who was responsible 
for the learning of the learners? Who was a resource in the 
classroom? Who had the knowledge? The typical answer seemed 
to be that everyone was both learner and teacher. At the same 
time some contributors seemed to think that in theoretical, 
philosophical and with respect to practical pedagogy some kind of 
primary responsibility should remain with the teacher. Learners 
would not in fact take up all the responsibility for enabling the 
teaching and learning going on in the classroom nor in fact should 
they. In some senses the teacher still had a special role to play 
even if they could also colour that role with characteristics more 
traditionally assigned to the learner. 

Nonetheless, the view was expressed that the teacher could 
reasonably shuffle off much if not all their work on to the learners 
including exam preparation and marking. One response was that in 
some classes the learners would simply not be willing to do this. 

One record of a 'dogme' lesson was kindly presented to the list and 
is now in our files section. This presented a very conversational, 
relaxed yet rich lesson, if it could be described as a lesson at all. 
The record (posted on a website for the students to look at later 
themselves) was enlivened with cartoons and coloured with the 
scribes own feelings about the subject matter. 

Other contributors were still sceptical about the value of dogme in 
low resource contexts or in contexts with young learners and/or 
large classes. A number of reponses pointed out that dogme 
wasn't a philosophers stone that could provide universal solutions 
to all problems (nor had it been presented as such) but rather 
another way of thinking about teaching and learning another option 
for participants in the classroom. Nevertheless, those who 
questioned dogme had to ask themselves whether methods extant 
in the various contexts proffered for testing the dogme approach 
were themselves deserving of unquestioning acceptance. A number 
of contributors appeared to say that dogme was a label of 
convenience for what (in a range of ways) many teachers were 
doing and had been doing in their classrooms for a very long time. 
Dogme represents a strain of thinking and acting about teaching 
which has a long and honourable history and yet because it may 
be inimical to certain interests (exam and publishing edubusiness 
for e Other contributors backed up this theme from their own 
experience seeing dogme as a supplementary approach, a means 
of varying what happens in the classroom and the nature of the 
interaction therein. Promotion of 'noticing' in lexico-grammatical 
terms was one learner-centred technique that dogme perhaps was 
not suited to encouraging. Others pointed to the possible cultural 
clash between the egalitarian and learner-centred standpoints 
behind dogme and the more traditionalist outlooks on education in 
some of the contexts where dogme might be considered or tried 
out. In particular the traditionalist, conservative influence of 
examinations was put forward. Responses tended towards 
retaining exams as the central focus and thereby retaining learner 
credibility for the lessons but the process of addressing and 
discussing the examination could be altered with more learner 
initiated content and action in the classroom. Same material but 
the teacher gave up power and place to the learner, enabling more 
effective learn Nonetheless, concerns continued to be expressed 
overtly or by implication with regard to the use of dogme in 
contexts which are not European or North American. It was also 
allowed that other teachers might use methods and on a number of 
measures achieve equal success. In some ways dogme might be 
as much about suiting the teacher as suiting the learner. Some 
criticised dogme for not going far enough in that it does not of itself 
question the very nature of schools and its somewhat liberal 
(European?) is alien and not useable for many teachers. Teachers 
who are insecure of their own English might find that dogme 
reinforces low levels of English proficiency and bars learners from 
aspiring to the range of codes available to that odd beast the native 
speaker. 

Connected to this point were fears around dogme's possible 
ineffectiveness in addressing language error and fossilization and 
even worse that the dogme approach (in some contexts) may 
reinforce errors that the learners make. 

Points were made about the relative unimportance of some errors 
(3rd persons singular present tense 's' on the verb), scaffolding and 
ZPD (a la Vygotsky and Bruner) were brought into play as helpful 
means of dealing with errors within a dogme framework while not 
being exculsively dogme (indeed from what dogme people 
themselves say, what is?). Furthermore, issues around what is 
correct English, English as a lingua franca and who owns 'correct' 
English were briefly revisited from the previous discussion. 
Learners' interlanguage may exhibit common characteristics 
wherever they are from, whoever is teaching them and however they 
are taught. 

Possible techniques that could be embraced within a dogme 
framework and were mentioned by dogme and non-dogme people 
included porfolios, blogs, students preparing and delivering 
lessons, students analysing exams to tease out exam 
requirements and concerns, journals, writing a record of a whole 
course and/or individual lessons, following fluency work 
immediately with form focused work arising from the fluency work. 
This is by no means an exhaustive list. 

One contributor advocated a more empirical, research founded 
approach to dogme but at least one contributor was suspicious of 
research in the ELT field and wasn't at all sure that a 'scientific' 
approach would catch the slipper subjective beauties of dogme. 

Again and again, in different guises, the possible political nature of 
dogme came up (the who says what, to whom. about what and 
when being up for grabs perspective on CLA, Nunan?). The class is 
decentred. Not simply is the teacher the guide on the side but they 
are involved in the class as another learner. Political, economic 
imperatives and assumptions around Headway-like books (a 
comparatively privileged, urban, first world readership?) which 
reinforce certain ways of living and being as norms (everyone's 
social life involves going down the club, having a computer, reading 
about the strange otherness of people who live outside cities and 
don't watch the BBC or CNN?). Giving up the power of teaching for 
the opportunity to learn with other people? 

In the end the dogme contributors were refreshingly modest and 
disarming about claims they made for dogme while being 
enthusiastic about their experience of their realisation of it which 
was undoubtedly varied and shifting. 

This is a very shabby report of a fantastically interesting discussion.
Please post with corrections, observations and further ideas.

Cheers Dominic

[This message contained attachments]
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________________
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Message: 2
Date: Sun, 18 Jan 2004 21:03:18 +0100
From: "Sue Murray" <suemurray@i...>
Subject: summary of dogme thread

I for one would hardly call Dominic's report 'shabby' !!! - I think it's
brilliant.

but, I'm still catching up with some the dogme thread postings I 
missed
before I joined gisig; also thinking/hoping that we can be continuing 
some
of the threads (tho given my own abysmal posting record this 
week, I can
well imagine how others much busier than I/me (?!) have difficulty 
finding
time!). anyway it seems to me that a lot of the interesting 
discussions
which have arisen are far from finished!

meanwhile just a few brief points from Dominic's report:

>Promotion of 'noticing' in lexico-grammatical terms was one
>learner-centred technique that dogme perhaps was not suited to
>encouraging.

I must have missed this one, or not got to it yet. Just that I don't
agree (in that, dogme-oriented, to me, is so much about what the 
learner
notices, and encouraging and enjoying developing this, rather than 
what
the teacher decides the learner should notice).

>.....while not being exculsively dogme (indeed from what dogme 
people
>themselves say, what is?).

just reminded me of something:
"everything has been thought of before and the real problem is to 
think of
it again" (Goethe)

(umm, in the sense of, perhaps, re-thinking, and re-interpreting, 
rather
than re-inventing?)

> Giving up the power of teaching for the opportunity to learn with 
other
> people?

I'd say yes, just adding 'and about' after 'with'.

thanks.
Sue



















________________________________________________________
________________
________________________________________________________
________________

Message: 3
Date: Sun, 18 Jan 2004 21:07:26 -0000
From: "Dominic McCabe" <dominic.mccabe@n...>
Subject: Re: summary of dogme thread

Dear All

Please, please keep posting about dogme. This was not meant to 
be a
conclusion. We will be moving on to other topics but I think we can 
cope
with multiple topics.

Thanks very much for your clarifications, observations and 
additions Sue.

Dominic
----- Original Message ----- 
From: Sue Murray 
To: gisig@yahoogroups.com 
Sent: Sunday, January 18, 2004 8:03 PM
Subject: [gisig] summary of dogme thread


I for one would hardly call Dominic's report 'shabby' !!! - I think it's
brilliant.

but, I'm still catching up with some the dogme thread postings I 
missed
before I joined gisig; also thinking/hoping that we can be 
continuing
some of the threads (tho given my own abysmal posting record 
this week,
I can well imagine how others much busier than I/me (?!) have 
difficulty
finding time!). anyway it seems to me that a lot of the interesting
discussions which have arisen are far from finished!

meanwhile just a few brief points from Dominic's report:

>Promotion of 'noticing' in lexico-grammatical terms was one
learner-centred >technique that dogme perhaps was not suited to
encouraging.

I must have missed this one, or not got to it yet. Just that I don't
agree (in that, dogme-oriented, to me, is so much about what the 
learner
notices, and encouraging and enjoying developing this, rather 
than what
the teacher decides the learner should notice).

>.....while not being exculsively dogme (indeed from what dogme 
people
>themselves say, what is?).

just reminded me of something:
"everything has been thought of before and the real problem is to 
think
of it again" (Goethe)

(umm, in the sense of, perhaps, re-thinking, and re-interpreting, 
rather
than re-inventing?)

> Giving up the power of teaching for the opportunity to learn with
other > people?

I'd say yes, just adding 'and about' after 'with'.

thanks.
Sue



















--------------------------------------------------------------------------
----
Yahoo! Groups Links

a.. To visit your group on the web, go to:
http://groups.yahoo.com/group/gisig/

b.. To unsubscribe from this group, send an email to:
gisig-unsubscribe@yahoogroups.com

c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of
Service. 



[This message contained attachments]



________________________________________________________
________________
________________________________________________________
________________

Message: 4
Date: Mon, 19 Jan 2004 10:05:11 +0800
From: "arnoldhk" <arnoldhk@n...>
Subject: Re: Fab summary and want to take another journey?

Hi all especially Dominic

Fab, succinct discussion round up - I'm learning a lot from you 
Dominic
and you'll see the products in the YLsig!

I've really enjoyed the different perspectives being explored and
especially those members who've given their time to explain 
concrete
examples and not just hypothesizing (that's easy to do) - seeing 
ways to
put principles into practice is always the bug bear.

Someone mentioned earlier on that they'd used songs as a starting 
point
(huge apologies for attempting to filch some of your members 
Dominic) but
the YLsig will start a discussion on the 23/1 discussing the value of
songs or 'are they just time fillers?' Anyone interested ask Dominic 
(who
is also a YLsig member) or me and we'll point you in the right 
direction -
I tell you this coach might need to be changed over to a train!

Kung Hei Fat Choi (Happy Chinese New Year) to all gisig and 
dogme members
Best wishes Wendy

----- Original Message ----- 
From: Dominic McCabe 
To: gisig@yahoogroups.com 
Sent: Monday, January 19, 2004 2:49 AM
Subject: [gisig] Summary of dogme thread.


Dear All

Thanks once more to Scott and other contributors to the dogme
discussion. There were lots of fascinating ideas being explored 
and I am
unlikely to do justice to them in this short summary so please 
allow
yourself to correct or complete any failings in the summary. Since
Scott was specifically invited by the list to field the discussion 
only
he will be mentioned by name.

Scott set the scene by introducing the origins of dogme in a 
reaction
against the growth of materials and the suspicion that learning 
language
while over-focusing on textbooks, computers and the like is
theoretically and practically unsound. While some proponents of 
dogme
respect the views offered that teachers in a range of contexts 
need more
materials rather than less, that these should be produced in 
contexts
alien to where they would be used and that they might be a 
replacement
for language learning since they are not language learning/using in
nature of themselves seemed problematic to those involved in the 
dogme
movement. 

Questions on the list were asked about the fit dogme might 
achieve in
low resource contexts, or in contexts where the exam is king and 
some
teachers, unsure of their competence in English might use the 
textbook
to boost their confidence, give themselves some authority and structure
teaching and learning.

Answers to questions like these centred round the inauthenticity of
English in textbooks and exams, the need to see language learning and
language use as it is in a particular setting. This can only come from
local knowledge chiefly and cannot be imposed from outside. Dogme, in
beginning with the learners and teachers in the place where they are
strikes sparks from that central, authentic common ground of the teacher
and learner and might therefore be more useable and comprehensible by
both parties.

The issue of power relations in the classroom came up again and again.
There was a move away from power residing in the teacher only inasmuch
as the teacher delivered the holy grammar to the students who 'learnt'
it. Discourse and learning started with the learners' own lives
experiences and felt needs. The relationships in the classroom was
dialogic rather than dictatorial. 

This in turn raised issues of responsibility. Who was responsible for 
the learning of the learners? Who was a resource in the classroom? Who
had the knowledge? The typical answer seemed to be that everyone was
both learner and teacher. At the same time some contributors seemed to
think that in theoretical, philosophical and with respect to practical
pedagogy some kind of primary responsibility should remain with the
teacher. Learners would not in fact take up all the responsibility for
enabling the teaching and learning going on in the classroom nor in fact
should they. In some senses the teacher still had a special role to play
even if they could also colour that role with characteristics more
traditionally assigned to the learner. 

Nonetheless, the view was expressed that the teacher could reasonably
shuffle off much if not all their work on to the learners including exam
preparation and marking. One response was that in some classes the
learners would simply not be willing to do this.

One record of a 'dogme' lesson was kindly presented to the list and is
now in our files section. This presented a very conversational, relaxed
yet rich lesson, if it could be described as a lesson at all. The record
(posted on a website for the students to look at later themselves) was
enlivened with cartoons and coloured with the scribes own feelings about
the subject matter. 

Other contributors were still sceptical about the value of dogme in low
resource contexts or in contexts with young learners and/or large
classes. A number of reponses pointed out that dogme wasn't a
philosophers stone that could provide universal solutions to all
problems (nor had it been presented as such) but rather another way of
thinking about teaching and learning another option for participants in
the classroom. Nevertheless, those who questioned dogme had to ask
themselves whether methods extant in the various contexts proffered for
testing the dogme approach were themselves deserving of unquestioning
acceptance. A number of contributors appeared to say that dogme was a
label of convenience for what (in a range of ways) many teachers were
doing and had been doing in their classrooms for a very long time. Dogme
represents a strain of thinking and acting about teaching which has a
long and honourable history and yet because it may be inimical to
certain interests (exam and publishing edubusiness for Other
contributors backed up this theme from their own experience seeing dogme
as a supplementary approach, a means of varying what happens in the
classroom and the nature of the interaction therein. Promotion of
'noticing' in lexico-grammatical terms was one learner-centred technique
that dogme perhaps was not suited to encouraging. Others pointed to the
possible cultural clash between the egalitarian and learner-centred
standpoints behind dogme and the more traditionalist outlooks on
education in some of the contexts where dogme might be considered or
tried out. In particular the traditionalist, conservative influence of
examinations was put forward. Responses tended towards retaining exams
as the central focus and thereby retaining learner credibility for the
lessons but the process of addressing and discussing the examination
could be altered with more learner initiated content and action in the
classroom. Same material but the teacher gave up power and place to the
learner, enabling more effective lea Nonetheless, concerns continued to
be expressed overtly or by implication with regard to the use of dogme
in contexts which are not European or North American. It was also
allowed that other teachers might use methods and on a number of
measures achieve equal success. In some ways dogme might be as much
about suiting the teacher as suiting the learner. Some criticised dogme
for not going far enough in that it does not of itself question the very
nature of schools and its somewhat liberal (European?) is alien and not
useable for many teachers. Teachers who are insecure of their own
English might find that dogme reinforces low levels of English
proficiency and bars learners from aspiring to the range of codes
available to that odd beast the native speaker.

Connected to this point were fears around dogme's possible
ineffectiveness in addressing language error and fossilization and even
worse that the dogme approach (in some contexts) may reinforce errors
that the learners make.

Points were made about the relative unimportance of some errors (3rd
persons singular present tense 's' on the verb), scaffolding and ZPD (a
la Vygotsky and Bruner) were brought into play as helpful means of
dealing with errors within a dogme framework while not being exculsively
dogme (indeed from what dogme people themselves say, what is?).
Furthermore, issues around what is correct English, English as a lingua
franca and who owns 'correct' English were briefly revisited from the
previous discussion. Learners' interlanguage may exhibit common
characteristics wherever they are from, whoever is teaching them and
however they are taught. 

Possible techniques that could be embraced within a dogme framework and
were mentioned by dogme and non-dogme people included porfolios, blogs,
students preparing and delivering lessons, students analysing exams to
tease out exam requirements and concerns, journals, writing a record of
a whole course and/or individual lessons, following fluency work
immediately with form focused work arising from the fluency work. This
is by no means an exhaustive list.

One contributor advocated a more empirical, research founded approach to
dogme but at least one contributor was suspicious of research in the ELT
field and wasn't at all sure that a 'scientific' approach would catch
the slipper subjective beauties of dogme.

Again and again, in different guises, the possible political nature of 
dogme came up (the who says what, to whom. about what and when being up
for grabs perspective on CLA, Nunan?). The class is decentred. Not
simply is the teacher the guide on the side but they are involved 
in the
class as another learner. Political, economic imperatives and
assumptions around Headway-like books (a comparatively 
privileged,
urban, first world readership?) which reinforce certain ways of living
and being as norms (everyone's social life involves going down the 
club,
having a computer, reading about the strange otherness of people 
who
live outside cities and don't watch the BBC or CNN?). Giving up 
the
power of teaching for the opportunity to learn with other people?

In the end the dogme contributors were refreshingly modest and 
disarming
about claims they made for dogme while being enthusiastic about 
their
experience of their realisation of it which was undoubtedly varied 
and
shifting.

This is a very shabby report of a fantastically interesting 
discussion.
Please post with corrections, observations and further ideas.

Cheers Dominic



	


	Group: dogme
	Message: 6180
	From: Robert M. Haines
	Date: Di Jan 20, 2004 4:46 

	Subject: Re: Friday


	If we were gliding, I hope it was in a Jonathan Livingston Seagull kind of
way.

What I "fell back on" (has a negative connotation here, doesn't it?) was
what I had been exposed to in books like Scott's Uncovering Grammar. I often
take out bits of texts I or the students have written, then a while later
ask students to fill in the gaps from memory or what they know at the time.

Explicit grammar or implicit? That depends on one's view of emergence,
transmission, etc,, perhaps, but if you mean the form of communication being
more deductive than inductive... I'm not sure.

Grammar's in the air
Everywhere I look around
Grammar's in the air
Every sight and every sound...

Spooky how the rest of the song can be manipulated to fit the classroom,
with the 'you' being the learners for the most part.

With thanks to John Paul Young.

Rob






----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, January 20, 2004 3:42 AM
Subject: Re: [dogme] Friday


> No time for a longer comment...... But could it be, Rob, that you and your
learners were
> gliding for a period rather than energetically flapping your wings? And
why not? Mention
> of dogme moments on this list are frequent, dogme hours, dogme days and
dogme
> terms must be rather rare. I grant you, though, that it is interesting
what you fell back on
> and note with interest that traces of explicit grammar are still in the
air.
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 6181
	From: djn@d...
	Date: Di Jan 20, 2004 5:03 

	Subject: Re: Friday


	Rob,

Perhaps our exchange is more about "teachers talking (to each other)" than about your 
lesson. I picked up a feeling that you were expressing doubt at how productive and 
dogmetic the lesson in question was and ... er ....scaffolded. Then my notorious allergy 
to grammar kicked in and produced the phrase "fall back on."

As an exercise in teacher development - in this context MY development, just to be 
clear - it would be interesting to go somewhere new. It's unfair to focus all the lights on 
that particular lesson, but it is the only current one on offer for attention.

I think it would be interesting to know - but can one? - if more or less learning went on in 
that written-by-someone-else text-based session than in some of the others you have 
described where the "texts" have come exclusively from the learners.

Hope you don't ban me from the lessons. 

Will you believe me if I say I'm not criticising, heaven forbid, just speculating. I mean 
that.


Dennis



	


	Group: dogme
	Message: 6182
	From: Robert M. Haines
	Date: Di Jan 20, 2004 5:04 

	Subject: Gloabal Issues SIG Summary


	My favorite part:

"In the end the dogme contributors were refreshingly modest and disarming about claims they made for dogme while being enthusiastic about their experience of their realisation of it which was undoubtedly varied and shifting."

Rob 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6183
	From: Robert M. Haines
	Date: Di Jan 20, 2004 5:23 

	Subject: Re: Friday


	Dennis,

I must have sounded defensive in that last reply I sent. I invite your
criticism (and anyone else's) if it can find room next to all of my own
criticism of what goes on in the classroom I visit five days a week. We're
being much too sensitive, Dennis; the boys standing around the open
"hood/bonnet" of a laptop at Rosetta Stone would never let us in the club
(wink to Renata).

Did more learning take place in the lesson where I extracted a paragraph
from a book the learners are required to read and seem to be enjoying versus
a text they had created or co-constructed? That's a good question, because
it has me wondering how I might use a student text to do a similar gap-fill
activity. One thing I only touched on in the Friday posting was that I think
a text that the students have never before seen is preferable to one they
read. Maybe some time away from the text could be a good thing if they have
been exposed to it.

What we're discussing here will definitely be part of MY development and
enter into today's lesson in some way, I'm sure.

Rob


----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, January 20, 2004 9:03 AM
Subject: Re: [dogme] Friday


> Rob,
>
> Perhaps our exchange is more about "teachers talking (to each other)" than
about your
> lesson. I picked up a feeling that you were expressing doubt at how
productive and
> dogmetic the lesson in question was and ... er ....scaffolded. Then my
notorious allergy
> to grammar kicked in and produced the phrase "fall back on."
>
> As an exercise in teacher development - in this context MY development,
just to be
> clear - it would be interesting to go somewhere new. It's unfair to focus
all the lights on
> that particular lesson, but it is the only current one on offer for
attention.
>
> I think it would be interesting to know - but can one? - if more or less
learning went on in
> that written-by-someone-else text-based session than in some of the others
you have
> described where the "texts" have come exclusively from the learners.
>
> Hope you don't ban me from the lessons.
>
> Will you believe me if I say I'm not criticising, heaven forbid, just
speculating. I mean
> that.
>
>
> Dennis
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 6184
	From: Marianne Dorléac
	Date: Di Jan 20, 2004 5:48 

	Subject: Re: Friday


	djn@d... wrote:

>I think it would be interesting to know - but can one? - if more >or less learning went on in 
>that written-by-someone-else text-based session than in some >of the others you have 
>described where the "texts" have come exclusively from the >learners.



MD : Both approaches seem very interesting with different aims, and it is good to vary the approaches : the written by someone else text-based session AND the production of texts by learners.



Marianne Dorléac






---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6185
	From: djn@d...
	Date: Di Jan 20, 2004 10:00 

	Subject: Re: Friday


	Marianne,

I admit that I slip into thinking that introducing texts from outside the classroom can't be 
a bad thing, but I've picked up the impression that several dogmeists wouldn't 
necessarily agree. Diarmuid?


Dennis



	


	Group: dogme
	Message: 6186
	From: Diarmuid Fogarty
	Date: Mi Jan 21, 2004 5:29 

	Subject: Re: Friday


	Well, I do it myself, but not on a regular basis. A lot of my students are preparing for the IELTS. Reading is one of their weaknesses. I make up for this by getting them to read readers and also by photocopying dense, unwieldy texts for them to take away and read. Yesterday I used a laptop projector and we looked at a text on the bbc website about a town in Italy where parents give their children cigarettes on St Anthony's day. The day before, we had used an IELTS style reading text that was in...the coursebook. All of these reading texts, with the exception of the readers, are intended to help them improve their EXAM reading techniques, not their "real" ability to read.

As is always the case, the true answer to Dennis' question is probably, "It depends." If you have the kind of students who enjoy producing interesting texts, then you're probably better off restricting texts from outside the classroom (although I'd be surprised to hear that ANYONE has eliminated them altogether...have you?). If you're students aren't as productive as you'd like, then you're probably better off using texts from outside the classroom. IMHO...

Diarmuid
----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Tuesday, January 20, 2004 10:00 PM
Subject: Re: [dogme] Friday


Marianne,

I admit that I slip into thinking that introducing texts from outside the classroom can't be 
a bad thing, but I've picked up the impression that several dogmeists wouldn't 
necessarily agree. Diarmuid?


Dennis
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To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
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	Group: dogme
	Message: 6187
	From: Marianne Dorléac
	Date: Mi Jan 21, 2004 11:36 

	Subject: Re: Friday


	Diarmuid Fogarty <fogarty.olmos@t...> wrote:
>. The day before, we had used an IELTS style reading text that >was in...the coursebook. All of these reading texts, with the >exception of the readers, are intended to help them improve >their EXAM reading techniques, not their "real" ability to read.

MD : Oh well I do not know much about English exams but I wonder how an exam reading technique can be so different from a "real" ability to read... Do you mean they have to read aloud for the exam ? But even so, reading aloud can be a "real" ability to read, can it ?

Marianne Dorléac




---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6188
	From: djn@d...
	Date: Mi Jan 21, 2004 11:51 

	Subject: Dogme could never be like this....


	Relaxed moment For your amusement only.


A friend just sent me this under the title: "Shakespeare for the kids".


http://www.myrtle.co.uk/art/hamlet/


Dennis



	


	Group: dogme
	Message: 6189
	From: Renata Suzuki
	Date: Mi Jan 21, 2004 12:21 

	Subject: Re: Leni Dam and Dogme


	I feel a bit wary of the professionalism arguments and rubber stampism...not
least because I have been teaching English and learning and using five
languages for the past eighteen years without being able to read phonemic
script. Don't tell that to the people considering my application to do an MA
in TEFL please, I'm swotting right now. I find it highly ironic as I work
through Scott's 'about Language' that he is the founder of dogme...but as I
read Rita's post about how she needs to have her school evaluated by the
authorities I begin to understand the need for 'professionalism'...It's in
relation to outside authorities, getting approval from powers that be,
rubber stamping from higher places to prove your worth, showing other people
how you perform signed and certified, grading and testing, professional
nuggets.
If according to dogme we are supposed to be working with the people in the
room, including ourselves, and somebody has a question nobody present can
answer,surely in terms of supporting autonomous learning we can direct them
to sources to look things up when there are things we don't know. That's why
there is a grammar book. And dictionaries. The same way we do ourselves when
we buy the books mentioned on the list and sit down and begin to read
through them. I do not believe there is a body of professionalism we have to
be able to put on before we are real teachers. Each student will know what
they have learned and gained from the people they meet...
Perhaps it is even this belief in the professional certified teacher that
stops people walking away from a learning situation which is actually
harming them, like one of my students who stuck with a spoon in her mouth
for months to improve her accent and speaks beautifully but nearly breaks
down so traumatized she hasn't the confidence to think about what things she
might be wanting to say. I know I myself stuck with a clinically trained
psychologist who was messing me up, and got far more from a phone session
with a most gifted and self-educated friend who used a bit of NLP to wipe
away childhood trauma about my parent's divorce in five minutes over the
telephone and free me from a professional who suggested I wanted out of
their sessions because I was running away from 'facing things' doctoral
certified. I fear I am getting lost in personal examples. Yes I believe it
does no harm to learn about teaching, but every teacher has a unique
situation, and with integrity and effort will bring to it what is required
at the time, and train themselves to do so, and that does not always mean a
university degree in my humble opinion.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6190
	From: diarmuid_fogarty
	Date: Mi Jan 21, 2004 1:20 

	Subject: Re: Friday


	--- In dogme@yahoogroups.com, Marianne Dorléac 
<marianne_dorleac@y...> wrote:

> MD : Oh well I do not know much about English exams but I wonder 
how an exam reading technique can be so different from a "real" 
ability to read... Do you mean they have to read aloud for the exam ? 
But even so, reading aloud can be a "real" ability to read, can it ?
> 
By "real" reading, I refer to reading where you are motivated to 
continue reading because you are actually engaged in/by the text 
itself rather than by the need to find some answers to questions that 
are outside the text. 

The IELTS exam contains a reading paper which aims to place students 
somewhere on a scale between beginner and native user, using three 
academic texts and some questions. As such, some proficient native 
speakers of English who read on a regular basis might not perform 
particularly well in the test. This is one of the reasons why I am 
happy to distinguish between real reading and exam reading.



	


	Group: dogme
	Message: 6191
	From: Ma. Leonor Corradi
	Date: Mi Jan 21, 2004 1:32 

	Subject: Re: Re: Friday


	I guess we have to distnguish between the physical activity of reading and
actual reading comprehension. I know many people who can read and they do so
on a regular basis but are not good at 'reading between the lines'. They
seem to lack reading comprehension skills, and that is something students
are asked to do at international exams.
----- Original Message ----- 
From: "diarmuid_fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, January 21, 2004 10:20 AM
Subject: [dogme] Re: Friday


--- In dogme@yahoogroups.com, Marianne Dorléac
<marianne_dorleac@y...> wrote:

> MD : Oh well I do not know much about English exams but I wonder
how an exam reading technique can be so different from a "real"
ability to read... Do you mean they have to read aloud for the exam ?
But even so, reading aloud can be a "real" ability to read, can it ?
>
By "real" reading, I refer to reading where you are motivated to
continue reading because you are actually engaged in/by the text
itself rather than by the need to find some answers to questions that
are outside the text.

The IELTS exam contains a reading paper which aims to place students
somewhere on a scale between beginner and native user, using three
academic texts and some questions. As such, some proficient native
speakers of English who read on a regular basis might not perform
particularly well in the test. This is one of the reasons why I am
happy to distinguish between real reading and exam reading.
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	Group: dogme
	Message: 6192
	From: zosia grudzinska
	Date: Mi Jan 21, 2004 10:30 

	Subject: Re: Friday


	interestingly, we seem to get to similar, if not the same, places from
different starting points and using ddifrerent routes!
My youngest class - 12, the third year of regular English course but
hideously neglected in the previous two years, mostly left to translate
dialogues from a book and learn the lists of words by heart for the
test... - has been bringing stories from their own experience which we then
listen to (in Polish, obviously so as to not inhibit the spontaneity and
their linguistic level is far too elementary for meaningful free writing if
it's not to become a torture). We then choose the story we like best and
translate it together (with a lot of scaffolding on my part but there's a
fair degree of their input, too). Then it goes from the board to their
notebooks.
After some weeks of this I suggested a test. Everybody was apprehensive,
and slightly at a loss not having any book "to learn for the test from".
Frankly, there was some uncertainty on my side as well. Then I decided to
discuss the issue with them and we came to the conclusion that they could
prepare a test in groups and swap. And then someone asked whether they
could do a "fill the gaps" based on the text of one of the stories. So it
naturally turned out that it is also easier to construct an exercise for
"use the correct form of verb" (past simple and continuous forms) in this
way... and "build sentences from the words"... and "use a or the"... and I
suspect a lot more possibilities could be wrung out of the simple source,
familiar to the students.
I cannot predict how the trick will influence their rate of learning. But
at least it felt more meaningful than taking bare, discrete, un-contextual
items of a traditional test and throw them at the students.
Zosia



	


	Group: dogme
	Message: 6193
	From: Robert M. Haines
	Date: Do Jan 22, 2004 2:05 

	Subject: Full dogme?


	During the last twenty minutes of today's class, a couple of students came to the board and answered questions about topographic maps and calculating the slope between contour lines. The level of participation and interest seemed unprecedented. I feel like an idiot saying that, because it seems such a no brainer on my part. As I was walking to a nearby park this evening, I wondered what each student's topographic map of his or her learning would look like. Would the contour lines be closer together where the learning curve was steeper? What elevation would the different plateaus be? I'd love to see a map like that. 

As a result of observing this twenty-minute interaction, I can see clearly that I need to embed the content of our classes in the broader context of the students' learning in NRT and mathematics. English cannot be another course subject. How ridiculous! Our class has to become a class primarily *in* English but not necessarily *about* English. 

Haven't I been doing this all along? Yes and no. I've provided a fairly student-centered structure, but I have maintained too much control. There doesn't seem to be any reason for me to be at the front of the room for such lengthy periods. If awareness and motivation are indeed two of the most significant factors in learning, I shall have to focus more on observation and occasional input and less on activities and exercises.

Time was spent today preparing for group presentations, something we voted to include this term. I did ask students to recall presentations they'd attended, then tell me what made them interesting or dull. This conversation raised what I would consider to be the major issues in delivering an effective presentation, brought up useful vocabulary in context, e.g. audience, winging it and diagram. It also had us all laughing a lot. 

We need more of these meaningful conversations about our immediate environment.; however, i feel the brunt of the learning should now fall into their hands. It's time. I plan to turn the class over to a greater extent starting tomorrow. I may eventually try to go full dogme, which could mean I show up as more of a consultant and less of a leader. 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6194
	From: Marianne Dorléac
	Date: Do Jan 22, 2004 12:00 

	Subject: Re: Full dogme?


	"Robert M. Haines" <haines@n...> wrote:
During the last twenty minutes of today's class, a couple of students came to the board and answered questions about topographic maps and calculating the slope between contour lines. The level of participation and interest seemed unprecedented. I feel like an idiot saying that, because it seems such a no brainer on my part.

(...)

Rob, thank you very much for this slice of lesson you gave us; indeed, students often come up with presentations (this is very usual to do "presentations" in turns in our school) about issues and themes I would not have thought would interest anyone or any creature on earth, not even bees ! But these presentations were, most of the time, a big success.

When I start speaking about taking presentations in turns, at the start of the course, they always ask me : "what kind of presentions, about what ?" I always answer "if the subject (any subject) really interests you, you will find a way to get this interest through, then your interest will be infectious, and so the learning will take place".

Marianne Dorléac






---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6195
	From: Marianne Dorléac
	Date: Do Jan 22, 2004 12:07 

	Subject: Re: Re: Friday


	diarmuid_fogarty <fogarty.olmos@t...> wrote:
By "real" reading, I refer to reading where you are motivated to 
continue reading because you are actually engaged in/by the text 
itself rather than by the need to find some answers to questions that 
are outside the text. 



MD : Ah, I see, By "real reading" I suppose you mean reading for your pleasure, without an exam in mind.






---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail
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	Group: dogme
	Message: 6196
	From: Marianne Dorléac
	Date: Do Jan 22, 2004 12:14 

	Subject: Re: Re: Friday


	"Ma. Leonor Corradi" <mlcm_prof@f...> wrote:
I guess we have to distnguish between the physical activity of reading and
actual reading comprehension. I know many people who can read and they do so
on a regular basis but are not good at 'reading between the lines'. 

MD : Well, if they cannnot "read between the lines", then they cannot "read" properly :reading between the lines is part of the whole complex activity of reading. I feel that I myself am not a good reader in English very often, because the "in between the lines" bit escapes me totally, or is beyond me, because I lack English references, or English humour, English structures, or vocab, or whatever.

Marianne Dorléac






---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6197
	From: Ma. Leonor Corradi
	Date: Do Jan 22, 2004 2:31 

	Subject: Re: Re: Friday


	I´m not referring to non-natives only, but also to native speakers of the
language. It's amazing to see how many poor readers there are.
----- Original Message ----- 
From: "Marianne Dorléac" <marianne_dorleac@y...>
To: <dogme@yahoogroups.com>
Sent: Thursday, January 22, 2004 9:14 AM
Subject: Re: [dogme] Re: Friday




"Ma. Leonor Corradi" <mlcm_prof@f...> wrote:
I guess we have to distnguish between the physical activity of reading and
actual reading comprehension. I know many people who can read and they do so
on a regular basis but are not good at 'reading between the lines'.

MD : Well, if they cannnot "read between the lines", then they cannot "read"
properly :reading between the lines is part of the whole complex activity of
reading. I feel that I myself am not a good reader in English very often,
because the "in between the lines" bit escapes me totally, or is beyond me,
because I lack English references, or English humour, English structures, or
vocab, or whatever.

Marianne Dorléac
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	Group: dogme
	Message: 6198
	From: diarmuid_fogarty
	Date: Do Jan 22, 2004 3:31 

	Subject: Re: Friday


	--- In dogme@yahoogroups.com, Marianne Dorléac 
<marianne_dorleac@y...> wrote:
> 
> MD : Ah, I see, By "real reading" I suppose you mean reading for 
your pleasure, without an exam in mind.
> 
Actually, I deliberately avoided using the words "reading for 
pleasure" . We're not always reading for pleasure when we are engaged 
in/by a text. Sometimes it's for a genuine need to know something. 
Not so long ago, I was poring over my contract to find out my 
entitlement to paternity leave. It was hardly pleasurable, but I was 
certainly engaged with the task. What's more, compared to the IELTS 
exam, I had all the time in the world to try and work out what the 
meaning was. Yet another difference is that I was free to consult 
whomsoever or whatsoever I thought might be of assistance to me. 
THIS, I would suggest, is real reading. Not being given three 
unconnected texts which I would probably have no interest in reading, 
nor being asked questions that I had not necessarily asked myself, 
nor being told that I would only have one hour to find these answers, 
nor not being given much in the way of feedback as to how accurate or 
not I may have been, nor being forbidden to make use of the vast 
resources at my beck and call to help me work my way to understanding 
these texts. These are characteristics of exam reading.



	


	Group: dogme
	Message: 6199
	From: Robert M. Haines
	Date: Do Jan 22, 2004 6:18 

	Subject: Re: Full dogme?


	Interesting point, Marianne. Thank you. Our class had a different take,
which was that the presenters should know their audience (their interests,
concerns, etc.), which means that the presentations in our class will be
mainly about Natural Resources.

Rob
----- Original Message -----
From: "Marianne Dorléac" <marianne_dorleac@y...>
To: <dogme@yahoogroups.com>
Sent: Thursday, January 22, 2004 4:00 AM
Subject: Re: [dogme] Full dogme?




"Robert M. Haines" <haines@n...> wrote:
During the last twenty minutes of today's class, a couple of students came
to the board and answered questions about topographic maps and calculating
the slope between contour lines. The level of participation and interest
seemed unprecedented. I feel like an idiot saying that, because it seems
such a no brainer on my part.

(...)

Rob, thank you very much for this slice of lesson you gave us; indeed,
students often come up with presentations (this is very usual to do
"presentations" in turns in our school) about issues and themes I would not
have thought would interest anyone or any creature on earth, not even bees !
But these presentations were, most of the time, a big success.

When I start speaking about taking presentations in turns, at the start of
the course, they always ask me : "what kind of presentions, about what ?" I
always answer "if the subject (any subject) really interests you, you will
find a way to get this interest through, then your interest will be
infectious, and so the learning will take place".

Marianne Dorléac
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	Group: dogme
	Message: 6200
	From: Robert M. Haines
	Date: Do Jan 22, 2004 6:22 

	Subject: Real Reading (Was ''Friday'')


	Changing this thread to Real Reading as it has virtually nothing to do with
Friday.

I'd like to add that I'm not sure what "reading properly" means, but I
probably don't do it very often if it means following somebody else's rules
about what and how to read.

Rob
----- Original Message -----
From: "diarmuid_fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Thursday, January 22, 2004 7:31 AM
Subject: [dogme] Re: Friday


--- In dogme@yahoogroups.com, Marianne Dorléac
<marianne_dorleac@y...> wrote:
>
> MD : Ah, I see, By "real reading" I suppose you mean reading for
your pleasure, without an exam in mind.
>
Actually, I deliberately avoided using the words "reading for
pleasure" . We're not always reading for pleasure when we are engaged
in/by a text. Sometimes it's for a genuine need to know something.
Not so long ago, I was poring over my contract to find out my
entitlement to paternity leave. It was hardly pleasurable, but I was
certainly engaged with the task. What's more, compared to the IELTS
exam, I had all the time in the world to try and work out what the
meaning was. Yet another difference is that I was free to consult
whomsoever or whatsoever I thought might be of assistance to me.
THIS, I would suggest, is real reading. Not being given three
unconnected texts which I would probably have no interest in reading,
nor being asked questions that I had not necessarily asked myself,
nor being told that I would only have one hour to find these answers,
nor not being given much in the way of feedback as to how accurate or
not I may have been, nor being forbidden to make use of the vast
resources at my beck and call to help me work my way to understanding
these texts. These are characteristics of exam reading.
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	Group: dogme
	Message: 6201
	From: Marianne Dorléac
	Date: Do Jan 22, 2004 8:32 

	Subject: Re: Real Reading (Was ''Friday'')


	"Robert M. Haines" <haines@n...> wrote:
Changing this thread to Real Reading as it has virtually nothing to do with
Friday.

I'd like to add that I'm not sure what "reading properly" means, but I
probably don't do it very often if it means following somebody else's rules
about what and how to read.

MD : You are right : "reading properly" does not mean anything and sound as vague as "real reading". Change it to "read".
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	Group: dogme
	Message: 6202
	From: Marianne Dorléac
	Date: Do Jan 22, 2004 8:53 

	Subject: Re: Re: Reading


	diarmuid_fogarty <fogarty.olmos@t...> wrote:
--- In dogme@yahoogroups.com, Marianne Dorléac 
wrote:
> 
> MD : Ah, I see, By "real reading" I suppose you mean reading for 
your pleasure, without an exam in mind.
> 
Actually, I deliberately avoided using the words "reading for 
pleasure" . We're not always reading for pleasure when we are engaged 
in/by a text. Sometimes it's for a genuine need to know something. 
Not so long ago, I was poring over my contract to find out my 
entitlement to paternity leave. It was hardly pleasurable, but I was 
certainly engaged with the task. What's more, compared to the IELTS 
exam, I had all the time in the world to try and work out what the 
meaning was. Yet another difference is that I was free to consult 
whomsoever or whatsoever I thought might be of assistance to me. 
THIS, I would suggest, is real reading. Not being given three 
unconnected texts which I would probably have no interest in reading, 
nor being asked questions that I had not necessarily asked myself, 
nor being told that I would only have one hour to find these answers, 
nor not being given much in the way of feedback as to how accurate or 
not I may have been, nor being forbidden to make use of the vast 
resources at my beck and call to help me work my way to understanding 
these texts. These are characteristics of exam reading.

MD : Thanks for taking the time to explain your "real reading" to me. I understand that reading your contract about your "paternity leave" may not be highly pleasurable, but this kind of reading, which I would call purely informative reading, is not very frequent. I mean, even when reading a newspaper, there must be an element of interest to keep you going, an interest in the language, in the country the article is about, or something. Mind you, reading through your contract must have some kind of interest for you too, so I would say that "real reading" could mean reading out of interest. Any interest. Even the interest to know whether or not you are able to pass an exam, to answer questions in a foreign language. And a strong interest could develop into pleasure.

Marianne Dorléac
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	Group: dogme
	Message: 6203
	From: Diarmuid Fogarty
	Date: Do Jan 22, 2004 9:19 

	Subject: Re: Re: Reading


	You seem determined to argue the point, Marianne! But you'll just have to trust me that I know more about how my students feel about the reading they do for IELTS than you do! Regrettably, it is rarely because they want to see how well they can perform in an exam. In fact, it is rare that there is ANY interest whatsoever in these texts! As you say, in theory, "a strong interest could develop into pleasure". Nevertheless, I have yet to meet a single student who enjoys IELTS (and I have taught approximately 200+ over the last of couple of years). 

The point I have now made twice is that real reading involves some kind of "engagement" with or in the text. More than "interest" and more than "fun". You are a lucky person indeed if your "purely informative reading" is not very frequent in your day-to-day life. I would venture a guess that for most people it is this kind of instrumental reading that makes up the bulk of their engagement with the written word!

Diarmuid



MD : Thanks for taking the time to explain your "real reading" to me. I understand that reading your contract about your "paternity leave" may not be highly pleasurable, but this kind of reading, which I would call purely informative reading, is not very frequent. I mean, even when reading a newspaper, there must be an element of interest to keep you going, an interest in the language, in the country the article is about, or something. Mind you, reading through your contract must have some kind of interest for you too, so I would say that "real reading" could mean reading out of interest. Any interest. Even the interest to know whether or not you are able to pass an exam, to answer questions in a foreign language. And a strong interest could develop into pleasure.

Marianne Dorléac
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	Group: dogme
	Message: 6204
	From: andy_cowan24
	Date: Fr Jan 23, 2004 12:14 

	Subject: Re: Calling all lurkers!


	Even though Robert M. Haines' original post is a couple of months old 
it has motivated me to send a message to the group. Following is a 
description of an English class we had on Tuesday this week. I don't 
know if this is a case of needing more dogme or better dogme. Any 
comments/suggestions are welcome. 

My situation: Completed the CELTA at IH London in November 2003. I've 
been working in a Japanese Junior High School for 10 months as an 
Assistant Language Teacher. This is my first 'teaching' job. During 
English elective classes that meet once a week we're free to do 
whatever we like, in that the JTE doesn't decide what we're going 
to 'cover' during the lesson. What I'm concerned about is the desire 
that students express to talk during class but then their reluctance 
to talk in front of the group.

The last session with group C (23 students some 14 but mostly 15 year 
olds, 19 girls, 4 boys) went as follows.

Greeting by the JTE (directed to the class) "Good morning everyone."
SS: "Good morning Mrs Kobayashi and Andy" (varying degrees of 
enthusiasm)
JTE: "How are you today?"
SS: "I'm fine/sleepy/hungry"

JTE then handed out worksheet that we'd been looking at in the last 
class. (I would have preferred if students could have taken this home 
with them at the end of the last class but JTE prefers to collect at 
the end of each class so that students won't forget them.) This was 
Consciousness-raising: Task Sheet 3 from Scott Thornbury's Uncovering 
Grammar. We were looking at this because there was some confusion in 
a previous class reconstructing an anecdote I made including the 
phrase "I had my hair cut at the weekend."

Students then had time (5 minutes or so) to look at the sheet again 
and check with their friends. As this was going on I was available to 
answer questions. No takers but I did speak to a few girls about 
their high school mock interviews which they are taking this week 
(mental note). Also commented to some students that all their choices 
re: task sheet were correct.

Checked task sheet together. Hardly any students volunteered answers 
so I nominated (should I have done this or just put the answers up on 
the board?). After checking the first question I suggested we could 
look at question 2 or talk about their interviews. One student 
responded that she wanted to talk about interviews. The aim here was 
to tell me what happens in the interviews as in Scotland I never had 
this kind of thing at school. From experience in previous sessions I 
thought if students had time to prepare notes/sentences this would 
help generate ideas and increase confidence when it came to talking. 
This lasted much longer than I anticipated. In groups students just 
kept talking, both Japanese and English; writing; and checking their 
dictionaries (L1:L2). I circulated joining in conversation with some 
of the groups. Students had plenty to say and in their smaller groups 
(2-6 students) they were keen to tell me about their interviews. So 
far so good, but....

I think it's good to try and bring everyone's ideas together in 
either a group discussion or boarding people's thoughts (I learned 
this on the CELTA, but whether or not it was taught I can't 
remember). But no one wanted to write on the board, I didn't insist. 
The group discussion ended up turning into a Q&A with me doing the 
questioning. Part of the difficulty I think is that students are 
happy enough to try and communicate with me in English but very 
rarely respond to each other in L2.

So from a very promising middle we seemed to lose the vibe towards 
the end. Should I be trying to bring things towards a group 
discussion when the smaller group learning appears to be working 
well? If I was to write a summary on the board myself would that be 
adequate?

Regards,
Andy Cowan


--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Once again, Diarmuid, like the force of gravity, keeps our feet 
planted firmly on terra firma. It's one of the great things about 
this list: it's heady and earthy all at once.
> 
> After reading Scott's dogme beliefs again (#5194), I'd like to 
propose the following in the sincere hope of encouraging more dialog 
that includes our friends, the lurkers, on this list. Of course, 
regular and semi-regular posters should also feel welcome:
> 
> Post some relevant information about your teaching context, 
perceived constraints, etc. and let's co-construct practical ways to 
make room for more dogme there.
> 
> Exaggerated? example: I teach a class of 100 Chinese students who 
sit tightly squeezed together in a lecture hall. We have one hour to 
get through two pages of our advanced-level coursebook. Any deviation 
from the book is frowned upon by the DoS, and students are expected 
to be prepared for a written exam by the end of a four-week term.
> 
> I'm afraid that all I'm teaching is regurgitation and I can see the 
boredom in the eyes of the students in the front row. I don't feel 
good about all this lecturing with the OHP, but I can't possibly 
imagine how I might ever make room for dogme in this class.
> 
> ****************************
> 
> It sounds like a tough one. Without knowing the coursebook, it's 
even tougher to know how one might exploit it towards more dogmetic 
ends. Nonetheless, here are some practical ideas that might make room 
for dogme in your class:
> 
> a.. Hurry through the daily two-page requirement in time to allow 
students ample time for more authentic communication in pairs. 
> b.. Assign part of the book work as homework, post the answers on 
the OHP, then do more communicative tasks in class that require 
students to talk and interact socially.
> Okay, not the most original suggestions, but does that matter? I 
hope you get the idea.
> 
> 
> Rob
> 
> 
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6205
	From: Robert M. Haines
	Date: Fr Jan 23, 2004 1:08 

	Subject: Re: Re: Calling all lurkers!


	Andy,

I'm glad you took my advice and posted this.

I think the small group work is fine if that seemed to motivate students
more than the whole-class Q&A. as Dennis recently reminded, we shouldn't
fixate too much on a single lesson.

I think writing up a summary on the board is nice, especially after the
students have done their own.

Rob
----- Original Message -----
From: "andy_cowan24" <andy_cowan24@h...>
To: <dogme@yahoogroups.com>
Sent: Thursday, January 22, 2004 4:14 PM
Subject: [dogme] Re: Calling all lurkers!


>
> Even though Robert M. Haines' original post is a couple of months old
> it has motivated me to send a message to the group. Following is a
> description of an English class we had on Tuesday this week. I don't
> know if this is a case of needing more dogme or better dogme. Any
> comments/suggestions are welcome.
>
> My situation: Completed the CELTA at IH London in November 2003. I've
> been working in a Japanese Junior High School for 10 months as an
> Assistant Language Teacher. This is my first 'teaching' job. During
> English elective classes that meet once a week we're free to do
> whatever we like, in that the JTE doesn't decide what we're going
> to 'cover' during the lesson. What I'm concerned about is the desire
> that students express to talk during class but then their reluctance
> to talk in front of the group.
>
> The last session with group C (23 students some 14 but mostly 15 year
> olds, 19 girls, 4 boys) went as follows.
>
> Greeting by the JTE (directed to the class) "Good morning everyone."
> SS: "Good morning Mrs Kobayashi and Andy" (varying degrees of
> enthusiasm)
> JTE: "How are you today?"
> SS: "I'm fine/sleepy/hungry"
>
> JTE then handed out worksheet that we'd been looking at in the last
> class. (I would have preferred if students could have taken this home
> with them at the end of the last class but JTE prefers to collect at
> the end of each class so that students won't forget them.) This was
> Consciousness-raising: Task Sheet 3 from Scott Thornbury's Uncovering
> Grammar. We were looking at this because there was some confusion in
> a previous class reconstructing an anecdote I made including the
> phrase "I had my hair cut at the weekend."
>
> Students then had time (5 minutes or so) to look at the sheet again
> and check with their friends. As this was going on I was available to
> answer questions. No takers but I did speak to a few girls about
> their high school mock interviews which they are taking this week
> (mental note). Also commented to some students that all their choices
> re: task sheet were correct.
>
> Checked task sheet together. Hardly any students volunteered answers
> so I nominated (should I have done this or just put the answers up on
> the board?). After checking the first question I suggested we could
> look at question 2 or talk about their interviews. One student
> responded that she wanted to talk about interviews. The aim here was
> to tell me what happens in the interviews as in Scotland I never had
> this kind of thing at school. From experience in previous sessions I
> thought if students had time to prepare notes/sentences this would
> help generate ideas and increase confidence when it came to talking.
> This lasted much longer than I anticipated. In groups students just
> kept talking, both Japanese and English; writing; and checking their
> dictionaries (L1:L2). I circulated joining in conversation with some
> of the groups. Students had plenty to say and in their smaller groups
> (2-6 students) they were keen to tell me about their interviews. So
> far so good, but....
>
> I think it's good to try and bring everyone's ideas together in
> either a group discussion or boarding people's thoughts (I learned
> this on the CELTA, but whether or not it was taught I can't
> remember). But no one wanted to write on the board, I didn't insist.
> The group discussion ended up turning into a Q&A with me doing the
> questioning. Part of the difficulty I think is that students are
> happy enough to try and communicate with me in English but very
> rarely respond to each other in L2.
>
> So from a very promising middle we seemed to lose the vibe towards
> the end. Should I be trying to bring things towards a group
> discussion when the smaller group learning appears to be working
> well? If I was to write a summary on the board myself would that be
> adequate?
>
> Regards,
> Andy Cowan
>
>
> --- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> > Once again, Diarmuid, like the force of gravity, keeps our feet
> planted firmly on terra firma. It's one of the great things about
> this list: it's heady and earthy all at once.
> >
> > After reading Scott's dogme beliefs again (#5194), I'd like to
> propose the following in the sincere hope of encouraging more dialog
> that includes our friends, the lurkers, on this list. Of course,
> regular and semi-regular posters should also feel welcome:
> >
> > Post some relevant information about your teaching context,
> perceived constraints, etc. and let's co-construct practical ways to
> make room for more dogme there.
> >
> > Exaggerated? example: I teach a class of 100 Chinese students who
> sit tightly squeezed together in a lecture hall. We have one hour to
> get through two pages of our advanced-level coursebook. Any deviation
> from the book is frowned upon by the DoS, and students are expected
> to be prepared for a written exam by the end of a four-week term.
> >
> > I'm afraid that all I'm teaching is regurgitation and I can see the
> boredom in the eyes of the students in the front row. I don't feel
> good about all this lecturing with the OHP, but I can't possibly
> imagine how I might ever make room for dogme in this class.
> >
> > ****************************
> >
> > It sounds like a tough one. Without knowing the coursebook, it's
> even tougher to know how one might exploit it towards more dogmetic
> ends. Nonetheless, here are some practical ideas that might make room
> for dogme in your class:
> >
> > a.. Hurry through the daily two-page requirement in time to allow
> students ample time for more authentic communication in pairs.
> > b.. Assign part of the book work as homework, post the answers on
> the OHP, then do more communicative tasks in class that require
> students to talk and interact socially.
> > Okay, not the most original suggestions, but does that matter? I
> hope you get the idea.
> >
> >
> > Rob
> >
> >
> >
> >
> >
> > [Non-text portions of this message have been removed]
>
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>
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	Group: dogme
	Message: 6206
	From: Robert M. Haines
	Date: Fr Jan 23, 2004 1:38 

	Subject: Turning things over - Pt. 1


	Turning things over to the students entirely will have to happen in steps, of course, but today was a good start in some ways. J. was missing from the group. N. gave me a note from someone in the CASS office:

"Rob-
I sent J. home to rest --- he's really not feeling very well. He'll make up whatever he misses. Have a good afternoon.
N."

I circulated the note before class as people trickled into the room. After everyone had read it, I asked that each student write what they recalled the note saying. Next students compared their versions of the note. Finally, I wrote up the note, piece by piece, as students gave me chunks of the text. If something was off, we talked about what the intended meaning was and how the words for that meaning would differ. 

For example, one girl said the first line should be "I sent Jose name." Another student said it should be "I sent Jose note." What's interesting to me here is that the h in 'home' looks like an 'n' in the handwritten text. That might explain the confusion. It seems these two students were focused more on the form of the single items than on the general meaning and structure of the sentence. Not sure though; the girl who remembered "I sent Jose name." said she thought the meaning was that the office person was writing on behalf of, or in the name of J., the absent student. I gave this student the language to express that meaning before we moved on to the original text. 

There was a question about the hyphen/dash (technically a dash, I suppose, as it sets off an appositive at the end of a sentence). Why had N. put it there? To me it served to demonstrate an afterthought or extra but not essential information to the preceding sentence. And after all, I'm the *reader/intended audience* here. We should consult the writer, too. 

Why had N. (the writer) chosen "He will"? Was it simply to express the future? I read it as a sort of promise or guarantee. 

The word "make up' didn't mean invent here, though that is a meaning. One girl read us her dictionary definition. We excluded some meanings and came to a Spanish synonym that sounded a lot like "recoup". 

One student asked about "whatever". Some suggested it was a synonym for "anyone". Wouldn't that be "who(m)ever"? so it must be "anything". "Oh, like 'what' ", said M. The closing didn't seem to be a problem for most students.









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6207
	From: Robert M. Haines
	Date: Fr Jan 23, 2004 1:48 

	Subject: Turning things over - Pt 2


	Dennis probably won't like the next step, which was to have each student do a translation to compare in pairs. Any major discrepancies? No? Okay.

We moved on to preparation for the group presentations, thinking about the intro., middle and end/closing of each. What was the presentation going to look like? Who would do what when? Half an hour of this before the break. Three of the more competent (in English) students were just goofing off while the others worked more seriously. I went over and sat down. M. was tired as usual. These three like to play around when they get together, but it was my choice to let everyone choose their own groups --- very "unteacherly" to some, I'm sure.

I managed to get these three on track by taking their ideas seriously and making some concrete suggestions about how they might approach their presentation. When I left the group, they continued to stay focused. I milled, asking for clarification and answering questions. 

We took a break. There's less horseplay and more homework completion during the breaks this terms.

After the break, two students came up to the board to explain some of the Math homework. Occasionally, I chimed in with a pronunciation, e.g. "triangular" or to ask a question that I thought would clarify things for the group. I noted words that seemed difficult but important to the concepts and communication.

Finally, I wrote up some of the words I'd written down. One set of words consisted of nouns like "circle, square, length". I asked everyone to think about adjectives for them. This was done in the context of sentences like "This is a circle. The shape is circular." or "What's the length? How long is it?"


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6208
	From: Robert M. Haines
	Date: Fr Jan 23, 2004 1:51 

	Subject: Turnbing it over - Pt. 3


	Optional homework: Write how you would determine/calculate/figure out the perimeter of a rectangle. How can you figure out/calculate/determine the area of a square?" 

One girl asked me to read a list of terms from her Math book for everyone, e.g. "trapezoid, equilateral". There wasn't much time, but I did my best to ask for syllable counts and stress. That reminds me: Informal research has demonstrated to me that a word said three times fast, e.g. "trapezoidtrapezoidtrapezoid" effects a more accurate echo from students than does a slow model or three times at normal speed (comments welcome).

Before this, I gave a quick speech about how speaking Spanish during the mini-lesson given after the break made this a Math class while speaking English kept it an English class. We should try to use more English than Spanish to solve problems in order to better understand the math teacher and help us practice using English.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6209
	From: Julian Bamford
	Date: Fr Jan 23, 2004 2:42 

	Subject: cutting edge


	I was reading a 2001 article about currents of change in second language
education. The point the authors make is that the various progressive ideas
are fragmented. For real impact, the ideas need fusing together into a
paradigm shift. When I read their list of progressive ideas, it struck me
that a dogme classroom includes all of them. [As Carrie says in 'Sex and
the City'] I couldn't help but wonder,

Does Dogme (unwittingly?) represent the cutting edge of change in language
teaching?

You decide. Here--Jargon Alert--is their list of eight currents of change
in second language teaching:
1. Learner autonomy (learner-centered instruction)
2. Cooperative Learning (recognizing the social nature of learning)
3. Curricular Integration (links between subject areas; connecting school
with the world beyond) [viz. Robert's recent lightbulb as his learners did
maps on the board]
4. Focus on meaning (rather than rote learning)
5. Diversity (individual learners are "resources to be recognized, catered
to and appreciated")
6. Thinking Skills (focus on process, not product; applying knowledge
rather than regurgitating facts in exams)
7. Alternative Assessment (focus on meaning and process; often reflecting
[peer] social nature of learning)
8. Teachers as co-learners ("teachers learn more about their subject area
as they teach, as well as learning about how to teach")

There's overlap in the list, in fact the authors make a point of how all
the above naturally relate to each other. But rather than piecemeal
application here and there, they must be fused if the paradigm shift they
imply is to take effect in language teaching. Is the fascination of dogme
that it indeed fuses them, and so points the way forward?

Here's the article (in TESL-EJ, "Paradigm Shift: Understanding and
Implementing Change in Second Language Education" by George Jacobs and
Thomas Farrell)
http://www-writing.berkeley.edu/TESL-EJ/ej17/a1.html

[By the way, as a sidelight on the recent 'Why is theoretical writing so
hard to read' thread, this article is state-of-the-art stodgy. Yet last
weekend I went to a seminar by one of the authors, George Jacobs, which was
crystal clear and aimed square at the audience. We were spellbound for
three hours. Something obviously happens to many of us when we put on our
academic writing cap.]

Julian



	


	Group: dogme
	Message: 6210
	From: Marianne Dorléac
	Date: Fr Jan 23, 2004 7:31 

	Subject: Re: Turning things over - Pt. 1


	"Robert M. Haines" <haines@n...> wrote:
Turning things over to the students entirely will have to happen in steps, of course, but today was a good start in some ways. J. was missing from the group. N. gave me a note from someone in the CASS office:

"Rob-
I sent J. home to rest --- he's really not feeling very well. He'll make up whatever he misses. Have a good afternoon.
N."

(...)

Oh thanks a lot Rob for sharing this lesson ! I enjoyed it very much since it illustrates the spontaneity of "dogme" to me : you did not know that N. would be missing, but you took the opportunity of the note to create a sparky lesson, because you very well knew in advance what could be sources of uncertainties among the learners.

ANother very interesting point is the active rôle of memory : I find that memory is not used enough during lessons, memory is not a buzz word in teaching anymore nowadays, which is a shame in a way, because a good use of memory does wonders. Here, in your lesson with the note, instant memory is at work, for a very short piece of writing, triggering off all the subtleties of language.

I haven't got time now but I'll write about the way I use memory in class. My granddad used to know lots of poems by Victor Hugo he used to recite to us for our great pleasure, and since then I tried to learn poems for myself since learning poetry was not required in French schools anymore.



Marianne Dorléac






---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6211
	From: Marianne Dorléac
	Date: Fr Jan 23, 2004 7:54 

	Subject: Re: Re: Reading


	Diarmuid Fogarty <fogarty.olmos@t...> wrote:
>You seem determined to argue the point, Marianne! 

MD : hey, I'm French, what else would you expect ?

>But you'll just have to trust me that I know more about how my >students feel about the reading they do for IELTS than you do! 

MD : yes, of course, sorry if I gave you the impression that I know better.



>Regrettably, it is rarely because they want to see how well >they can perform in an exam. In fact, it is rare that there is >ANY interest whatsoever in these texts! 

MD : What a shame !! Who chooses these texts ? Can the teachers have a say ?



>As you say, in theory, "a strong interest could develop into >pleasure". Nevertheless, I have yet to meet a single student >who enjoys IELTS (and I have taught approximately 200+ over >the last of couple of years). 

MD : I do not question your experience, I just give you mine : I enjoyed taking language exams, I found them challenging and, yes, interesting.



>The point I have now made twice is that real reading involves >some kind of "engagement" with or in the text. More than >"interest" and more than "fun".

MD : is "engagement" more than "interest" ? I personnally am all the more engaged as I am interested. Both notions are very intertwined !

>You are a lucky person indeed if your "purely informative >reading" is not very frequent in your day-to-day life. I would >venture a guess that for most people it is this kind of >instrumental reading that makes up the bulk of their >engagement with the written word!

MD : I do not think I am a lucky person, I just think I have rose-coloured glasses before my eyes when it comes to languages, I always find some kind of interest in any piece of writing : so if you want a bit of my "luck", change your glasses !

Marianne Dorléac




---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6212
	From: diarmuid_fogarty
	Date: Fr Jan 23, 2004 10:23 

	Subject: Reading glasses


	Like you, Marianne, I don't need to change my glasses. Even if I am 
forced to sit down and read something, I can find an element of 
interest somewhere within me! Nevertheless, the same cannot be said 
of my students (perhaps unsurprisingly).They are preparing for an 
exam that is used to label all levels. My students are nominally "Pre-
Advanced" although that label is about as useful as saying, "They are 
all Capricorns." Whatever, the reading texts are always going to be 
WELL beyond the abilities of many of them. Even when it comes to 
explaining the answers, they are doomed to non-comprehension. The 
rationale? They'll have to do this at university (where libraries are 
bereft of dictionaries and people refuse to help you understand).

As far as I know, teachers get absolutely no say in how the exam 
looks. 

Diarmuid



	


	Group: dogme
	Message: 6213
	From: djn@d...
	Date: Fr Jan 23, 2004 8:51 

	Subject: Re: Turning things over - Pt. 1


	Rob, I'm writing from memory after reading quite a few posts you've submitted both to 
this list and another one, and I hope I've got the correct thread.

You were saying something like you should lead less and take on a different role now 
that your learners are focussing on their other courses in maths and so on which are in 
English.

Surely that is right, was expected and part of the process. You began, didn't you, 
preparing them for the courses that they are now taking and as they have started these 
subjects your role has changed?. You are now a support service helping them with the 
English that they need for understanding what they are being taught in English.. Time to 
change gear.

Is it conceivable that you will find yourself undogmetically working with texts from their 
subject textbooks or recordings of their other teacher teaching them or is that 
anathema?

Comments on translation? My lips are sealed.


Dennis



	


	Group: dogme
	Message: 6214
	From: zosia grudzinska
	Date: Fr Jan 23, 2004 10:11 

	Subject: Re: Re: Reading


	Diarmuid Fogarty wrote:
Nevertheless, I have yet to meet a single student who
> enjoys IELTS


You have now, Diarmuid. In me.
plus a (limited, I grant you) number of other exam-boffins who just like the
thrill... and although it may sound strange from someone who accepts all the
complaints about the negative choice of texts for IELTS and Cambridge
Certificates (and certainly TOEFL, that's a real grind!) and would like to
protest strongly against all the inhuman antics one must do later to prove
that one has understood - but I personally like doing any sort of puzzles
and puzzles they are, nonetheless!
Zosia



	


	Group: dogme
	Message: 6215
	From: Robert M. Haines
	Date: Sa Jan 24, 2004 6:30 

	Subject: Re: Turning things over - Pt. 1


	Dennis,

Yes, I expect to undogmetically exploit the textbooks and other mats that
the learners have to read now. I'm not sure how it will happen though, i.e.
will we look at things as they arise in class (more dogmetic) or will I pick
and choose based on my perception of their difficulties?

The Natural Resource Technology instructor has asked to sit in on an hour of
next Tuesday's class. She was impressed by my efforts to couch the ESL
course within the larger context of the academic coursework this group is
struggling with.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Friday, January 23, 2004 12:51 PM
Subject: Re: [dogme] Turning things over - Pt. 1


> Rob, I'm writing from memory after reading quite a few posts you've
submitted both to
> this list and another one, and I hope I've got the correct thread.
>
> You were saying something like you should lead less and take on a
different role now
> that your learners are focussing on their other courses in maths and so on
which are in
> English.
>
> Surely that is right, was expected and part of the process. You began,
didn't you,
> preparing them for the courses that they are now taking and as they have
started these
> subjects your role has changed?. You are now a support service helping
them with the
> English that they need for understanding what they are being taught in
English.. Time to
> change gear.
>
> Is it conceivable that you will find yourself undogmetically working with
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that
> anathema?
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	Group: dogme
	Message: 6216
	From: Robert M. Haines
	Date: Sa Jan 24, 2004 6:48 

	Subject: Another Friday


	Thank God it's Friday was the order of the day. We started off with a good chat about weekend plans and next week's quizzes. J. was back after missing yesterday's class. What had the note from N. said about J.? Together, the students verbally reconstructed the note we'd analyzed yesterday. Chunks of language seem to have stuck with most of them. It was really the "grammary" bits that still caused confusion, although some "mistakes" would have worked just fine in the note.

Next, we went back into groups to prepare for next week's group presentations. After the break, we reviewed vocabulary that had been boarded yesterday by way of a dictation. Students asked for a lot of pron. models once they had written the words up on the board. 

By this point everyone seemed really tired. I wrote up some questions including the vocab. and asked pairs to see who could answer them first, e.g. "Figure out the area of the table you're sitting at.", "What's the volume of the plastic water bottle on the floor?" The task created a lot of activity and excitement. More Spanish than English was used, I feel, but it's always tough to measure (the questions are in English, and the focus seems to be on the vocab.). 

Off to the weekend, with one student walking out the door saying the activity had been a good one. It felt empty to me, but it definitely pleased everyone to some extent.

I'm still at a loss as to the practicality of turning things over and how to go about it if at all. Today I had one of those moments (maybe you know them and maybe you don't) where I imagined the students English competence was lagging unnecessarily and Swan or whoever was right about a focus on form being essential to language learning.

Ugh.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6217
	From: djn@d...
	Date: Sa Jan 24, 2004 9:22 

	Subject: Re: Another Friday


	A quick comment for what it is worth. (Your end-of-the-week gloom about the possible 
importance of form). It's quite possible, isn't it, that the time has come when there is a 
need to concentrate on form for a while, and this doesn't imply that you should have 
attended to it earlier. Nor need this be a departure from a dogme approach since you 
will be responding to the "the language that emerges from the needs, interests, 
concerns and desires of the people in the room."

Dennis




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6218
	From: zosia grudzinska
	Date: Sa Jan 24, 2004 12:32 

	Subject: liking what you read


	a comment from one of my students:

after having read a short text, doing two short error-finding and structural
cloze exercises I have created on the basis of the first two paragraphs of
the same text, and creating their own exercise from one of the remaining
pargraphs to swap:

"funny, but after all this work I have come to like this text!"

hm. Food for thought. The text was (sorry, dogme) the usual,
run-of-the-mill, insipid anecdote based on an authentic Guardian piece on
the Millenium bridge which used to wobble... (www.onestopenglish was the
source) but I wanted something not too difficult to serve as the "body"
before they start creating their own Use of English parts of the FC. I
certainly didn't expect such declaration of affection to it!
Zosia



	


	Group: dogme
	Message: 6219
	From: Sue Murray
	Date: Sa Jan 24, 2004 9:51 

	Subject: Re: Another Friday


	Dennis's point is a good one;

in the case of Rob's class and from Rob's recent reports, however, my
impression (but this is just the way I'm reading it!) is not that the
students are suffering from insufficient 'focus on form' (or 'formS'), but
that they (or a lot of them) suffer in their math and other classes from
insufficient familiarity with the welter of vocab they're encountering;
perhaps leaving some of them unable to get a handle on anything but
fragmented understanding, and giving them a great 'hunger', and immediate
perceived priority, for the vocab they need;

this could also mean that, as they become better able to more easily process
a lot of the vocab in these other classes, and so also begin to follow and
understand the NRT lessons
content more clearly, that'll free up more attention and readiness for
noticing more structures and forms??

(coherence before cohesion??)

>Before this, I gave a quick speech about how speaking Spanish during the
>mini-lesson given after the break made this a Math class while speaking
>English kept it an English class. We should try to use more English than
>Spanish to solve problems in order to better understand the math teacher
>and help us practice using English.

point taken; but also, the understanding some students probably
gained from that mini-lesson, with peer and L1 help, will probably in turn
help them understand the math teacher at least somewhat better next time,
and benefit their listening skills and content understanding and confidence,
because they have more familiarity with the words used and the concepts
explained? Which can also have an all-round knock-on effect

>Finally, I wrote up some of the words I'd written down. One set of words
>consisted of nouns like "circle, square, length". I asked everyone to think
>about adjectives for them. This was done in the context of sentences like
>"This is a circle. The shape is circular." or "What's the length? How long
>is it?"

here, for example, there IS a focus on form(S), to my mind. The teacher
takes and provides the opportunity, and the students will take it up
according to their 'readiness', which is probably variable in any group of
learners.

>Off to the weekend, with one student walking out the door saying the
>activity had been a good one. It felt empty to me, but it definitely
>pleased everyone to some extent.

the task concerned created, in Rob's words, 'a lot of activity and
excitement' (just a few minutes after everyone had seemed desparately
Friday-tired!); (and, wow!, if u can please everyone to some extent
in that situation....)
perhaps they were practically applying the math they'd been learning about
rather than speaking mostly in English, but .... in the sense of process
rather than product, and greater familiarization with both some of the vocab
and the concepts/equations they're encountering, in English, in their math
lessons, it sounds far from empty to me ....

>I'm still at a loss as to the practicality of turning things over and how
to
>go about it if at all. Today I had one of those moments (maybe you know
them
>and maybe you don't) where I imagined the students English competence was
>lagging unnecessarily and Swan or whoever was right about a focus on form
>being essential to language learning

I think a learner's competence can seem to be lagging, whether to the
learner and/or to a teacher, (and often to the one and not the other, and
for different perceived reasons), at certain times and in certain
situations;
one of these situations can be when learners are putting energy and
concentration into a specific 'foreground' task (eg,
calculating the volume of something, trying to understand yesterday's math
lesson), and/or consciously focusing particularly on one thing rather than
other things
(eg, specific vocab they're eager/desparate to learn); again, my personal
'interpretation' is that it's a process rather than a product thing, and
what is going on in the 'background' is just not apparent; additionally, the
'foreground' skills employed and the concentration efforts can serve to
complement and enhance rather than disempower the background processing
that is going on;
sometimes - and it also depends on the learner and the 'mood' - being
engaged in 'parallel' activities can make language competence seem to flow;
other times, it can seem to 'mask' it; put it down to how available
conscious processing capacity is being taxed at the time, and the wonders
of learning, and other things? (And Fridays ....)

I'm fully aware that all I've said might seem like a load of bull, and
maybe I'm missing the point(s); but what I think is certainly true is
that Rob's students are under immense
pressure with all their NRT lessons, almost like learning several 'foreign
languages' at once, and Rob's opening up their English class to their real
needs in this respect is not an easy option for a teacher; but it's surely
a very welcome and extremely helpful one for the learners. IMHO.

and, I think, any 'turning over' is also a continual, and ever two-way,
process; and like lagging
competence (or sudden leaps), it can seem sometimes that it's one step
forward, two steps back (or the hundred meters record);

and perhaps, only the learners can decide how much control they want, or
don't want, to have/take; the teacher can only decide to respond to the
learners as best s/he can, and give as much scope and flexibility and
guidance as seems right; which of course is easier said than done, and can
also provide far more dilemmas for a teacher than the average 'teacher's
book' even begins to hint at. (And perhaps the teacher features far bigger
in the learner's 'book' than the learners do in the 'teacher's book'?)

Sue
btw, it's Sheen who's the great fanatic about 'focus on formS';
'focus on form' is a sort of 'opposite', whereby you just make short
pitstops as and when necessary.
At least, that's what I've understood, though frankly the 'formS' vs 'form'
difference in itself is terribly confusing I think?
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
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Subject: Re: [dogme] Another Friday


> A quick comment for what it is worth. (Your end-of-the-week gloom about
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	Group: dogme
	Message: 6220
	From: kedidom
	Date: Sa Jan 24, 2004 11:20 

	Subject: dogme seminar


	has anyone ever done a seminar on dogme?
if so, do u have any practical ideas for it?

kedi



	


	Group: dogme
	Message: 6222
	From: Robert M. Haines
	Date: Di Jan 27, 2004 1:39 

	Subject: Technology in the Classroom


	I listened to an interesting radio interview with Todd Oppenheimer today about his new book: The Flickering Mind: The False Promise of Technology in the Classroom and How Learning Can be Saved.

Basically, Oppenheimer seems to be saying that:

a.. industry now has more control over education with an increasing dependency on technology in learning.
b.. his many classroom observations have shown that more learning happens without computers than with them in the room.
c.. while educators are excited by how "involved" students become with computers at their fingertips and also feel a need to compete with the multimedia experience students have at home, such involvement is purely superficial and does not require the use of computers. As far as keeping up with the sizzle of the latest software, should that be a consideration in education?
d.. while computer skills must be learned by most students, computers and the skills involved in using them can be taught over the course of a couple of semesters at the secondary level. Internal skills like problem solving and other developmental skills that come from learning to play an instrument, for example, are often neglected when programs that promote or enhance these skills are stripped of funding to invest in technology.
e.. Finally, an interesting note: Oppenheimer sites German studies carried out over the course of several years with around 4000 participants that claim humans were only a relatively short time ago able to differentiate about 300,000 sounds. today, the number is around 180,000. He links this to desensitization through the media blitz most of us are subjected to every day, saying that's enough differentiation to listen to Pop music but not to really listen to the intricacies of Classical.
Rob









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6223
	From: jjawilson2000
	Date: Di Jan 27, 2004 4:43 

	Subject: Endgame


	The quote on your introductory page is not from Waiting for Godot. 
It is from Endgame. Great website.
Best wishes,
JJ



	


	Group: dogme
	Message: 6224
	From: adsalmond
	Date: Di Jan 27, 2004 11:48 

	Subject: Dogme in London?


	Hello,

Is anyone teaching "dogme" in London?

I am an ESOL tutor in an FE College in London, and am doing a CertEd 
in TESOL.

As part of my CertEd course I have to do some observations of other 
teachers.

I would very much like to observe a dogme lesson. So if you are 
teaching dogme in London (or indeed further afield) and don't mind me 
sitting in on your class for an hour please let me know!

Regards
Adrian Salmond
adsalmond@y...


	


	Group: dogme
	Message: 6225
	From: Robert M. Haines
	Date: Mi Jan 28, 2004 1:27 

	Subject: Teacher Talk Time


	We had three group presentations today in class. The students' NRT instructor sat in on the first one, which was about Crater Lake, a dormant volcano here in Oregon with a beautiful lake in its caldera. The presentation began and ended with questions, some of them from the NRT instructor. The interaction seemed natural and useful from my point of view. The other two presentations were equally interesting and informative. Each group handed out a feedback form they'd created after their presentations.

The second presentation implemented PowerPoint, which made me think about the radio interview I posted info about yesterday. Sure, the images were glitzy, but it was nothing the imagination couldn't have conjured up. We also spent time waiting for the presenters to return to previous images and fiddle with the software. It's just not live to me somehow.

After the presentations, the students seemed pretty beat (tired). We reviewed the pronunciation of some words that had come up during the presentations by pairs choosing the odd one out from groups of three words where two of them were homophones, e.g. "weight", "white", "wait". (yes, this is my particular version of the pronunciation, I know). I've heard all three pronounced the same on Brit Sits.

I wrote up a list of vocab. words from the presentations for tomorrow's quiz. The students should use dictionaries, friends, etc. to help them with the syllable count and stress in each word. 

After class, H. informs me that he's supposed to wait for someone to come pick up the PowerPoint equipment. Finally, this person comes in wearing a name tag that says Craig. I write up: "We waited for Craig." H. tries it, is corrected by a peer, then gets it right. 

The most interesting part of the day for me was during the break. P. started acting silly and speaking an unusual amount of English in front of the class:

P: Okay, everybody. I want to talk about the people impolite.
M: Impolite people.
P: Wha... impolite people. I want to talk about the impolite people. (write Pa.'s name on the board). For example, what do you think about Pa.?
The class is asking P. what's gotten into him and laughing.
P: (writes B.'s name on the board) What do you think about B.?
B: She's nice person.
M: P., you have to write your name on the board.
P: Oh yeah. What about this people?
M: Person.
P: (writing his name up) What about this person?
F: I think he is a bad person...
B: A nice person. A good friend. I like him.
P: (erasing F.'s comments) Yes! Good!

There was a lot more interaction; the whole class got into it. I loved hearing so much English during the break. I think it's really healthy for language learners to play this way. I try to promote play in class, but it doesn't always work out for reasons that include student expectations, apathy and my own shortcomings. 

By the way, P. works as a teacher.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6226
	From: Robert M. Haines
	Date: Do Jan 29, 2004 1:08 

	Subject: Presentations


	As I've mentioned, the class wanted to do group presentations this term. Today we finished up the second half of them after our 10-minute quiz this morning.

The presentations generated vocabulary and talk among the group just as yesterday's presentations had. The topics were Divorce, Working for NGOs and Strategies for Identifying Different Species of Birds. The last group had created a large poster of a bird which they labeled with the appropriate parts, e.g. crest, beak. After the presentation one student suggested we leave the poster up in the room --- Great idea!

I've collected self-evaluation forms but not looked them over yet. The groups kept their feedback forms to discuss together. 

Tomorrow I'll sit in on the NRT class. 

Quandary: I've been told that the volunteer tutor has been supplying Spanish translations of key terms in the NRTreading text to students via e-mail. My knee-jerk reaction was to feel he was subverting my aim of easing students into monolingual dictionary use and more negotiation of meaning through English.

Should I contact the tutor and politely express my concern? Should I really be concerned? This might make for good discussion with the students tomorrow.

During the last few minutes of class, I wanted to demonstrate how they could negotiate meaning in English. I asked them to give me a word in Spanish I probably didn't know. The third word was one I didn't know. Next, I asked for an explanation but not a translation. After a couple of hints, I knew the word must be clown. They said I was right. ironically, the girl who had given me the word said she chose it because she hadn't known the English word (clown). 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6227
	From: Robert M. Haines
	Date: Do Jan 29, 2004 5:20 

	Subject: Good teaching


	Had a couple pints of Boddington's with a friend from the U.K. who now does CELTA teacher training here in the U.S. She mentioned 'good teaching'. 

When I asked what she meant by that she started talking about rapport. This led to an experience she'd had working with a group of learners where they'd had really great discussions. 

She couldn't say she'd taught them anything in terms of language focus or that they'd learned anything quantifiable; however, they had all written about how memorable the experience had been once it was over.

"That's dogme," I said to her.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6228
	From: Leigh Q-M
	Date: Do Jan 29, 2004 6:55 

	Subject: Lurked for too long


	Hello all,

I'm Leigh, YL teacher/teacher trainer down in NZ, who
has been lurking for nearly a year. Today thoughts
ran through my head about emails read. I had to
respond and ask a few questions.

Someone asked if they could observe a teacher
"teaching dogme lessons" and I wondered if you could
train people to teach dogme style or have dogme
moments in their lessons? Or is it just personality
and experience that allows dogme moments to shine
through in lessons? 
Another question that popped into my head was 'Of all
those wonderful intelligent people on the dogme list,
who was having some kind of dogme moments in their
lessons before dogme came about? And that it was just
an extension of what they were already doing and
everything then made sense' I know that there were
times that I got completely off track from my
carefully plotted lesson plan, with some lessons
ending in with a big flop sound echoing around the
room but most ending up with interesting, fun and
relevant lessons where all learnt something including
me. (which was probably to do away with the lesson
plan)
Slightly incoherant for a first posting but that is
the way my head is working today and I would be
interested in hearing from those more experience in
dogme (I don't teach that much at the moment, as I am
a Dos) as to their experience before the last 3 years.

Thanks for keeping me entertained and mentally active
with all the posts so far. Hope I can comment on
things in the future.

Leigh


http://greetings.yahoo.com.au - Yahoo! Greetings
Send your love online with Yahoo! Greetings - FREE!



	


	Group: dogme
	Message: 6229
	From: djn@d...
	Date: Do Jan 29, 2004 8:58 

	Subject: Re: Presentations


	Rob writes:

"Quandary: I've been told that the volunteer tutor has been supplying
Spanish translations of key terms in the NRTreading text to students via
e-mail. My knee-jerk reaction was to feel he was subverting my aim of
easing students into monolingual dictionary use and more negotiation of
meaning through English.

Should I contact the tutor and politely express my concern? Should I
really be concerned? This might make for good discussion with the students
tomorrow."

.Long-term I would think there is little doubt that it is more satisfactory (and quicker ) not 
to have to resort to a bi-lingual dictionary. And one trouble is, of course, if you get into 
the habit of reaching for the dictionary it becomes a habit that is hard to break and one 
that, posssibly, impedes the development of comprehension strategies based on 
intellgient quessing from context etc.


But...but... I'm just repeating a possibly fossilised view in the last paragraph. And what 
is your students' future reality? Will they be operating with or without bi-lingual 
dictionaries?

... One thought... Could you set up a simple experiment with the volunteer colleague?
Get him to provide translations of key items for a couple of texts and then you and the 
students deal with another couple of texts without using Spanish translations, and then 
discuss how useful, effective, reassuring - whatever - the two approaches are.

I'm not suggesting it is possible to prove anything, but the ensuing discussion might be 
productive and co-operation with a colleague can't be a bad thing.

Dennis



	


	Group: dogme
	Message: 6230
	From: Rita Baker
	Date: Do Jan 29, 2004 10:35 

	Subject: Re: Lurked for too long


	Dear Leigh,

The exciting thing for me when I first heard Scott talk about 'Dogme' was 
that it was something I had been doing for years and it was so nice to 
discover that there were others 'out there' doing the same. At one stage I 
met with such disapproval from my DOS (who said that it shouldn't be 
working because it was not an orthodox approach, and just because I got 
results didn't prove anything) that my husband and I decided to start our 
own school! That was 18 years ago, and we're still here, dogmeing around!

Rita

At 06:55 AM 1/29/04, you wrote:

>Hello all,
>
>I'm Leigh, YL teacher/teacher trainer down in NZ, who
>has been lurking for nearly a year. Today thoughts
>ran through my head about emails read. I had to
>respond and ask a few questions.
>
>Someone asked if they could observe a teacher
>"teaching dogme lessons" and I wondered if you could
>train people to teach dogme style or have dogme
>moments in their lessons? Or is it just personality
>and experience that allows dogme moments to shine
>through in lessons?
>Another question that popped into my head was 'Of all
>those wonderful intelligent people on the dogme list,
>who was having some kind of dogme moments in their
>lessons before dogme came about? And that it was just
>an extension of what they were already doing and
>everything then made sense' I know that there were
>times that I got completely off track from my
>carefully plotted lesson plan, with some lessons
>ending in with a big flop sound echoing around the
>room but most ending up with interesting, fun and
>relevant lessons where all learnt something including
>me. (which was probably to do away with the lesson
>plan)
>Slightly incoherant for a first posting but that is
>the way my head is working today and I would be
>interested in hearing from those more experience in
>dogme (I don't teach that much at the moment, as I am
>a Dos) as to their experience before the last 3 years.
>
>Thanks for keeping me entertained and mentally active
>with all the posts so far. Hope I can comment on
>things in the future.
>
>Leigh
>
>
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	Group: dogme
	Message: 6231
	From: Robert M. Haines
	Date: Do Jan 29, 2004 4:55 

	Subject: Re: Presentations


	Yes, Dennis, I agree. Unless (and possibly even if)someone here has more to
add, I think I'll take your advice.

Thanks,
Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Thursday, January 29, 2004 12:58 AM
Subject: Re: [dogme] Presentations


> Rob writes:
>
> "Quandary: I've been told that the volunteer tutor has been supplying
> Spanish translations of key terms in the NRTreading text to students via
> e-mail. My knee-jerk reaction was to feel he was subverting my aim of
> easing students into monolingual dictionary use and more negotiation of
> meaning through English.
>
> Should I contact the tutor and politely express my concern? Should I
> really be concerned? This might make for good discussion with the students
> tomorrow."
>
> Long-term I would think there is little doubt that it is more satisfactory
(and quicker ) not
> to have to resort to a bi-lingual dictionary. And one trouble is, of
course, if you get into
> the habit of reaching for the dictionary it becomes a habit that is hard
to break and one
> that, posssibly, impedes the development of comprehension strategies based
on
> intellgient quessing from context etc.
>
>
> But...but... I'm just repeating a possibly fossilised view in the last
paragraph. And what
> is your students' future reality? Will they be operating with or without
bi-lingual
> dictionaries?
>
> .. One thought... Could you set up a simple experiment with the volunteer
colleague?
> Get him to provide translations of key items for a couple of texts and
then you and the
> students deal with another couple of texts without using Spanish
translations, and then
> discuss how useful, effective, reassuring - whatever - the two approaches
are.
>
> I'm not suggesting it is possible to prove anything, but the ensuing
discussion might be
> productive and co-operation with a colleague can't be a bad thing.
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 6232
	From: Robert M. Haines
	Date: Do Jan 29, 2004 4:54 

	Subject: Re: Lurked for too long


	Hello Leigh,

I've only read and heard about New Zealand but never been there. How lucky
you are to be in what seems to me like one of the most beautiful places on
earth. And all that without an arrogant, short-sighted president --- I'm
moving!

You asked: "Someone asked if they could observe a teacher "teaching dogme
lessons" and I wondered if you could train people to teach dogme style or
have dogme moments in their lessons? Or is it just personality and
experience that allows dogme moments to shine through in lessons?"

I don't know about training people to dogme, because one has to be, at the
very least, receptive to a few things like putting the book down for a while
or trusting in talk to carry students through something they find
interesting. I think for some people, there's an awful lot of resistance to
these and other elements of dogme for various personal and
pedagogic/institutional reasons.

So, I guess what I'm saying is you could ask someone to try some more
dogmetic approaches but the rest is up to them and, more importantly, the
learners, who have preferences and expectations of their own.

I think what you've written about dogme moments shining through really
illustrates how dogme can happen if people are open to that type of pedagogy
and interaction; it's not something a teacher can control or maneuver to a
large degree IMHO. I can be there for dogme, try to keep it up, e.g. by
scaffolding and participating, but the group needs to maintain a certain
balance. If that sounds wishy washy, there's an "ant hill/chaos" posting on
the list that I don't have time to find right now. You might search for it
if you're interested.

Your next question: "Of all those wonderful intelligent people on the dogme
list, who was having some kind of dogme moments in their lessons before
dogme came about?"

I was doing dogmetic lessons before I discovered dogme, but this list has
given me more confidence, insight and feedback than I had back then. The
long conversation here has greatly enhanced my experience with people in the
classroom and other teachers.

Finally, the posting I recently made about my conversation with a colleague
who has worked as a teacher and teacher trainer for quite a while sums up
where I think dogme finds itself with a lot of people right now. Many of us
are working in contexts that don't seem to allow the kind of freedom we feel
we need to explore more dogmetic learning, so we notice when dogme shines
through the cracks of our airtight lessons and hope to see those rays of
light more often without ever taking the risks, even on a minute level, to
perhaps put in a window or a door.

Like wine, dogme needs demystification on some fronts. I don't feel I'm part
of a club or in-the-know. I'm just glad I came to this place where so many
have been before me.

Rob




----- Original Message -----
From: "Leigh Q-M" <leighandrobert@y...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, January 28, 2004 10:55 PM
Subject: [dogme] Lurked for too long


> Hello all,
>
> I'm Leigh, YL teacher/teacher trainer down in NZ, who
> has been lurking for nearly a year. Today thoughts
> ran through my head about emails read. I had to
> respond and ask a few questions.
>
> Someone asked if they could observe a teacher
> "teaching dogme lessons" and I wondered if you could
> train people to teach dogme style or have dogme
> moments in their lessons? Or is it just personality
> and experience that allows dogme moments to shine
> through in lessons?
> Another question that popped into my head was 'Of all
> those wonderful intelligent people on the dogme list,
> who was having some kind of dogme moments in their
> lessons before dogme came about? And that it was just
> an extension of what they were already doing and
> everything then made sense' I know that there were
> times that I got completely off track from my
> carefully plotted lesson plan, with some lessons
> ending in with a big flop sound echoing around the
> room but most ending up with interesting, fun and
> relevant lessons where all learnt something including
> me. (which was probably to do away with the lesson
> plan)
> Slightly incoherant for a first posting but that is
> the way my head is working today and I would be
> interested in hearing from those more experience in
> dogme (I don't teach that much at the moment, as I am
> a Dos) as to their experience before the last 3 years.
>
> Thanks for keeping me entertained and mentally active
> with all the posts so far. Hope I can comment on
> things in the future.
>
> Leigh
>
>
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>
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> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>



	


	Group: dogme
	Message: 6233
	From: mathewbrigham
	Date: Do Jan 29, 2004 5:30 

	Subject: dogme and functional grammar......


	Hello all,

I have been busy reading lots of boring books in preparation for my 
DELTA course, but along the way I have become quite distracted by the 
lure of FUNCTIONAL GRAMMAR.

Anyway I am a virgin to functional grammar, but what I have 
discovered so far is that a Michael Halliday wrote a very influential 
book on Funtional Grammar and spurned a whole movement and is said to 
even be behind the communicative approach.

Also I have learned that there seems to be a very theoretical side 
that is for students and academics of A.L. and a more practical side 
that seems to be coming from the Australian primary state education 
system!! - but please correct me if I am wrong!

So what? Well, I would like to get more into functional grammar and 
apply it to my classes - so I am looking for any personal 
recommendation about a book to help me and I have another couple of 
questions...

I have discovered two books that might make for a painless 
introduction: 1) Gerot, & Wignell, Making Sense of Functional 
grammar. and 2)Droga & Humphrey Getting Started with Functional 
Grammar

Has anyone read/used or heard of these?

I do have a link of a summary for one of those books above, but from 
the contents http://www.targettexts.com/gettingstarted.htm it seems 
like it is more based on writing and texts - is this usual for the 
application of functional grammar?

And secondly, I am wondering to what extent anyone out there uses 
functional grammar as a way of explaining things, organising and 
doing your classes. 

Is uncovering grammar, as a way of doing grammar, compatible with 
functional grammar or are there infinite ways of "doing" functional 
grammar, thereby making my question unnecessary?

And finally why is functional grammar not bigger than it is? It seems 
to be making big steps in the primary sector and it seems to make a 
lot of sense.


Cheers,

Mat



	


	Group: dogme
	Message: 6234
	From: djn@d...
	Date: Do Jan 29, 2004 5:40 

	Subject: Re: dogme and functional grammar......


	Matthew,

I have got an opinion on the use of Halliday's grammar in the classroom, but, much 
more importantly, I'd ask you if you've read Scott's:

Uncovering Grammar: (Macmillan Heinemann, 2001)


Dennis



	


	Group: dogme
	Message: 6235
	From: mathewbrigham
	Date: Do Jan 29, 2004 8:28 

	Subject: Re: dogme and functional grammar......


	hi Dennis,

Yes I have read Uncovering Grammar, in fact I have read it from cover 
to cover several times - it's the best book I have!!!

Its principles are based around tasks that encourgage grammaring, 
conciousness raising and grammar emergence - but this may not 
necessarily develop all of the functional skills (written and spoken) 
that are advocated by a functional approach - or maybe it would if 
one is completely familiar with all of the grammatical functions - 
which I am not!!

But I may be completely wrong about that - so I will sit and wait to 
be corrected!

Regards,

Mat



	


	Group: dogme
	Message: 6236
	From: Diarmuid Fogarty
	Date: Do Jan 29, 2004 8:54 

	Subject: Re: Presentations


	On fossilised views: can I ask with no hidden agenda how many people here actually rely on an L2-L2 ictionary when you have to look words up in a dictionary. Despite years of telling students to get a monolingual dictionary (and despite having forke out £30+ for an L2 dictionary), I have only realised that my L2-L1 dictionary is the one that has the most dog-eared pages. Am I alone?
----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Thursday, January 29, 2004 8:58 AM
Subject: Re: [dogme] Presentations


Rob writes:

"Quandary: I've been told that the volunteer tutor has been supplying
Spanish translations of key terms in the NRTreading text to students via
e-mail. My knee-jerk reaction was to feel he was subverting my aim of
easing students into monolingual dictionary use and more negotiation of
meaning through English.

Should I contact the tutor and politely express my concern? Should I
really be concerned? This might make for good discussion with the students
tomorrow."

.Long-term I would think there is little doubt that it is more satisfactory (and quicker ) not 
to have to resort to a bi-lingual dictionary. And one trouble is, of course, if you get into 
the habit of reaching for the dictionary it becomes a habit that is hard to break and one 
that, posssibly, impedes the development of comprehension strategies based on 
intellgient quessing from context etc.


But...but... I'm just repeating a possibly fossilised view in the last paragraph. And what 
is your students' future reality? Will they be operating with or without bi-lingual 
dictionaries?

... One thought... Could you set up a simple experiment with the volunteer colleague?
Get him to provide translations of key items for a couple of texts and then you and the 
students deal with another couple of texts without using Spanish translations, and then 
discuss how useful, effective, reassuring - whatever - the two approaches are.

I'm not suggesting it is possible to prove anything, but the ensuing discussion might be 
productive and co-operation with a colleague can't be a bad thing.

Dennis
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	Group: dogme
	Message: 6237
	From: Rita Baker
	Date: Do Jan 29, 2004 9:05 

	Subject: Re: Re: dogme and functional grammar......


	Dear All,

I am just putting the finishing touches to a book due to be published in 
March as part of a series based on the 'Global Approach'. This first book 
is subtitled 'A Global Approach to Understanding English Verbs and Tenses'. 
It represents a paradigm shift by presenting tenses as a coherent and 
cohesive system as opposed to introducing them in a 'de-constructed' way, 
to quote Scot's use of the word. The approach uses colour and shape in 
place of meta-language to get the concepts across, and provides frameworks 
(scaffolding?) for exploiting authentic material (including language which 
gets thrown up through task based or dogmetic type teaching.) I think it 
complements Dogme in that it is non -linear and can be accessed from a 
variety of different starting points.

The reason I am mentioning it in this forum is because I wonder if any of 
you would be interested in reviewing it for me. I have been developing the 
Approach for the last 15 years and have trained up all my staff on it as 
well as running teacher workshops. The feedback from those at the coal face 
has always been that it provides a really practical set of teaching tools, 
but the traditional publishers have had difficulty in pigeon holing it. 
Academics hate it. One publisher told me it was 'brilliant' but too 
innovative to risk. You guys are probably the people most able to approach 
it with an open mind. For those of us who work with it, the system is 
simplicity itself, but explaining something simple simply is not as easy as 
you might imagine! I need to know if it makes sense, in the way that I 
have presented it, to people who have never worked with it. Any takers?

Rita
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SY7 8AU
TEL: +44 (0) 1588 681000
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	Group: dogme
	Message: 6238
	From: djn@d...
	Date: Do Jan 29, 2004 9:36 

	Subject: Re: Presentations


	Diarmuid,

As far as dictionaries are concerned:

I'm terribly slow to reach for a dictionary (German - English). I carry on guessing like 
mad from context and possibility/probability until I'm totally baffled. I then do the 
following in this order - if it is really necessary, sometimes out of curiosity:

1. Ask someone
2. Use an online dictionary so that I don't have to turn pages backwards and forwards
3. Consult the largest dictionary that I have rejecting very many of the translations 
given as being quite inappropriate.


Dennis



	


	Group: dogme
	Message: 6239
	From: Sue Murray
	Date: Fr Jan 30, 2004 12:16 

	Subject: Re: Presentations


	Can't improve on Dennis's suggestions!

just a few general thoughts.

As Diarmuid suggested, in reality most students tend to rely most on
bilingual dictionaries; Dennis said, if pushed to use a dictionary, he
prefers an on-line one, rather than hunting through pages. He also pointed
out the difficulty of finding an/the apt translation. And so many words have
multiple meanings and uses.

> Quandary: I've been told that the volunteer tutor has been supplying
>Spanish translations of key terms in the NRTreading text to students via
>e-mail. My knee-jerk reaction was to feel he was subverting my aim of
>easing students into monolingual dictionary use and more negotiation of
>meaning through English.

In the context of the NRT reading texts, giving what is effectively a
directly pertinent glossary of key terms clearly has immediate appeal, and
is difficult to refuse......; one alternative could be to provide a glossary
in English definitions, rather than Spanish translation? Or in English when
feasible/not tortuous, with translation for 'denser' items? even if it
worked out at only half the glossary terms in an English paraphrase and the
others with a direct Spanish translation, it could be more in tune with
Rob's, and the students', longer term aims??

Even in this case, though, what usually happens is that the term gets
translated in the student's head and that translation becomes the main point
of reference; the process of arriving at the translation is different, but
the primary point of reference often remains parallel translation rather
than L1 definitions.

I don't expect I'm the only one who's noticed even Proficiency students
grapple to understand a word, maybe you assist as they require, or maybe
they decide to look it up in a
monolingual and read to each other and ponder over the definitions and
examples; whatever,
the real moment when the light bulb comes on, and the big eureka smiles
appear is when someone comes up with a satisfactory L1 translation ....

sometimes, there isn't really a satisfactory L1 translation, or it's a very
slippery one which is difficult to pin down except in some contexts; this is
partly where learning an 'extra' language opens us out into new worlds of
thought and perception. And as learning continues, L2 become defined more
and more in L2 shades and 'clines'; but for a lot of 'workaday' vocabulary,
initial exhilirating effort, maybe rightly, bows down to expediency??

and, sometimes, there are 'dangers' (and impossibilities) in 'guessing from
context', especially when there are lots of unfamiliar or technical terms
which have closely related meanings?

Negotiating meaning is essential and fundamental; but it gets tiring and
demotivating when you have to do it too often, or for every sentence you
read or hear?

Rob's aim of easing students into more monolingual dictionary use and
greater negotiation of meaning is, I think, key here; not an all or nothing
thing, and trying out options - as per the brilliant 'experiment' Dennis
suggested they try together; as Dennis says, the object is not to prove
anything, but to raise awareness and discuss;

and, for example, think about and choose how
to use the glossary (eg, for every word there, before/during/after reading,
to check your own translations after reading, just for words you were really
stumped on, just for a certain number of words per page, to create your own
reference/pro-memoria/test systems,whatever??)

Also, I find that students' relationships with dictionaries - whether mono-
or bi- lingual - vary tremendously - part of learning personality I
suppose; to take two examples of advanced (and very successful) learners I
know well:

one is rarely to be seen without a (monolingual) dictionary on her lap,
whether in class or at home or at work!! She uses it not so much to check
words she doesn't know, but to check out words and expressions she is,
tangentially as it were, reminded of during conversation or even reading and
wants to clarify or verify; of course she also uses it to check unfamiliar
stuff, but mainly she treats it as a friend to reinforce, refine and amplify
what she thinks she knows;

the other learner is somewhat allergic to dictionaries, although he has 3
excellent monolinguals and a couple of bilinguals; sometimes he'll even wait
days to ask about something he's been querying or in the dark about; hey,
why didn't you look it up in the dictionary? I might sometimes ask. He
prefers 'live negotiation' and finds the face to face, and its aural and
visual contact, the thing that helps him remember; he also finds having to
stop thinking/reading/writing in order to refer to a
dictionary too distractive, it rudely interrupts his way of flowing (whereas
the other, above-mentioned learner flows equally well with as without the
dictionary, honest - like she's got two brains working simultaneously);

the dictionary-allergic learner does, however, really appreciate
glossaries when reading - where, for example, on the same page there is a
brief but pertinent definition of selected terms in English, or a
translation in L1,
and he can continue his reading and enjoyment of the whole text without
interruption. But, he'll only refer to the glossary when he's in real
difficulty!

Sue
(funnily enough, I learnt to use a computer in Italian and have Italian
programmes, and have often found myself severely handicapped when it comes
to explaining (rather than showing) how to do even a simple computer
operation in English, or understanding computer terms or instructions in
English!
Because I had no existing English 'equivalents' to match the Italian terms
to (except for the ones that are the same, like 'file' and 'download'!),
I'm gradually 'learning' the English ones - from context, a good bit of
guessing, and only really feeling I've comfortably 'cracked it' when I can
match it to the Italian equivalent ....)



	


	Group: dogme
	Message: 6240
	From: Sue Murray
	Date: Fr Jan 30, 2004 1:08 

	Subject: Re: Lurked for too long


	Leigh, just to say that, like Rita and Rob and others, yourself included I
think!, when I stumbled upon
the dogme site and then the discussion list I finally thought, I'm not
alone, I'm not mad, there is some sense to all this (even if it seems to
some to go against, as Rita was told, 'orthodox approaches' ....)

But as many here have said, it doesn't go against tried and tested and
time-honoured practices. (as in, how people learn best)

I enjoyed your term 'carefully plotted lesson plans', because in a way
that's what I was always trying to do; not planning or preparing, but
plotting!; and a plot - rather than a plan - was what I was always aiming
for, just that I'd been trained to think the plot should come from me,
rather than develop from and with the learners (or rather, to be fair, all
of us together).

To say (as Diarmuid and others have said) that dogme is a state of mind can
sound a bit 'weird' and meaningless to a lot of people, but really that's
what it is; an openness to - and interest in - learners which transcends any
lesson plan or pre-set syllabus and adapts to the learners as people and
people learning; training in its usual sense is a difficult word to apply
to dogme, because it is not a set of procedures or a methodology, and will
articulate in seemingly very different ways with different learners and
groups of learners, though operating on similar basic principles ....

I'd like to say more, but it's very late here, and, like you, I tend to do
little more but lurk, and benefit, nowadays; but daily contact with teachers
and learners tells me that the potential lurkers are many, even if they've
never heard of dogme or would resist the name/any label; when the learners
plot takes over and the teacher's plan is dumped, the real learning begins,
IMHO.....


----- Original Message -----
From: "Leigh Q-M" <leighandrobert@y...>
To: <dogme@yahoogroups.com>
Sent: Thursday, January 29, 2004 7:55 AM
Subject: [dogme] Lurked for too long


> Hello all,
>
> I'm Leigh, YL teacher/teacher trainer down in NZ, who
> has been lurking for nearly a year. Today thoughts
> ran through my head about emails read. I had to
> respond and ask a few questions.
>
> Someone asked if they could observe a teacher
> "teaching dogme lessons" and I wondered if you could
> train people to teach dogme style or have dogme
> moments in their lessons? Or is it just personality
> and experience that allows dogme moments to shine
> through in lessons?
> Another question that popped into my head was 'Of all
> those wonderful intelligent people on the dogme list,
> who was having some kind of dogme moments in their
> lessons before dogme came about? And that it was just
> an extension of what they were already doing and
> everything then made sense' I know that there were
> times that I got completely off track from my
> carefully plotted lesson plan, with some lessons
> ending in with a big flop sound echoing around the
> room but most ending up with interesting, fun and
> relevant lessons where all learnt something including
> me. (which was probably to do away with the lesson
> plan)
> Slightly incoherant for a first posting but that is
> the way my head is working today and I would be
> interested in hearing from those more experience in
> dogme (I don't teach that much at the moment, as I am
> a Dos) as to their experience before the last 3 years.
>
> Thanks for keeping me entertained and mentally active
> with all the posts so far. Hope I can comment on
> things in the future.
>
> Leigh
>
>
> http://greetings.yahoo.com.au - Yahoo! Greetings
> Send your love online with Yahoo! Greetings - FREE!
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 6241
	From: Robert M. Haines
	Date: Fr Jan 30, 2004 1:03 

	Subject: Re: Presentations


	I used my monolingual German dictionary. Why? Because I can. A translation
is less meaningful to me.

Rob

----- Original Message -----
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Thursday, January 29, 2004 12:54 PM
Subject: Re: [dogme] Presentations


On fossilised views: can I ask with no hidden agenda how many people here
actually rely on an L2-L2 ictionary when you have to look words up in a
dictionary. Despite years of telling students to get a monolingual
dictionary (and despite having forke out £30+ for an L2 dictionary), I have
only realised that my L2-L1 dictionary is the one that has the most
dog-eared pages. Am I alone?
----- Original Message -----
From: djn@d...
To: dogme@yahoogroups.com
Sent: Thursday, January 29, 2004 8:58 AM
Subject: Re: [dogme] Presentations


Rob writes:

"Quandary: I've been told that the volunteer tutor has been supplying
Spanish translations of key terms in the NRTreading text to students via
e-mail. My knee-jerk reaction was to feel he was subverting my aim of
easing students into monolingual dictionary use and more negotiation of
meaning through English.

Should I contact the tutor and politely express my concern? Should I
really be concerned? This might make for good discussion with the students
tomorrow."

.Long-term I would think there is little doubt that it is more
satisfactory (and quicker ) not
to have to resort to a bi-lingual dictionary. And one trouble is, of
course, if you get into
the habit of reaching for the dictionary it becomes a habit that is hard
to break and one
that, posssibly, impedes the development of comprehension strategies based
on
intellgient quessing from context etc.


But...but... I'm just repeating a possibly fossilised view in the last
paragraph. And what
is your students' future reality? Will they be operating with or without
bi-lingual
dictionaries?

... One thought... Could you set up a simple experiment with the volunteer
colleague?
Get him to provide translations of key items for a couple of texts and
then you and the
students deal with another couple of texts without using Spanish
translations, and then
discuss how useful, effective, reassuring - whatever - the two approaches
are.

I'm not suggesting it is possible to prove anything, but the ensuing
discussion might be
productive and co-operation with a colleague can't be a bad thing.

Dennis
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	Group: dogme
	Message: 6242
	From: Robert M. Haines
	Date: Fr Jan 30, 2004 1:26 

	Subject: Learning 1


	I sat in on the NRT class this morning. Here's my account of what was a truly helpful observation.

Outside the class, students greet me as I approach them in the corridor, where they've seated themselves on the floor. I notice that there are only a few people inside the classroom. Why aren't they going in? Cultural stuff I don't understand? I go in and sit at the back.

When the room is clear of anyone but me, the group of students assembled outside the classroom make their way inside. It's a large room with three rows of those faux-wooden and metal tables with the folding legs I've come to know so well. It's relatively quiet.

The teacher starts rather abruptly by announcing students will need their maps and the handout from yesterday. Then she says there are three *homeworks* to be done. Is this part of my students' confusion over the uncountable noun? I know it's countable in Spanish, but this doesn't reinforce what I've been saying. 

I note where people are sitting. The two lovebirds are, of course, together. There's M. in the front row, right where she told me she likes to sit in order to hear the teacher better. She's had the same seat in my class for ions. I won't bore you with the rest, but the seating arrangement was interesting to me.

If I had been a CELTA trainer at work, I would have probably noted the lack of concept checking questions. A lot of new terminology was thrown at the students, which I know went over most heads. At one point, a stronger student translated in Spanish. 

Next, the teacher asks everyone to count off by 6. there are some laughs as people get their numbers wrong. This is the beginning of group work, which will make up the bulk of class time.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6243
	From: Robert M. Haines
	Date: Fr Jan 30, 2004 1:38 

	Subject: Learning 2


	During the group work, in which students are finding sections and other items on their topo maps, I notice that the language used is almost entirely Spanish. I wonder how much English these people will have to use when they're back home. Will they work for NGOs with English-speakers? Has anyone tracked the use of English among CASS graduates? I need to know. P. has his bilingual dictionary in hand. O. has the required text on reading maps and navigation. 

A couple of students leave their groups to consult others. One of them is half the lovebird duo, now separated from the other half. 

"Okay class I'd like you to look up here." I'm a bit taken aback by the use of 'class' to address everyone. It's been so long since I've heard that. It doesn't sit well with me; maybe I'm being too critical. But these are *people*. 

Other notes: 
Everyone seems to copy what is boarded. 
TTT is about 10 -15 minutes total versus around 25 - 30 minutes of group work. 
Some members of the groups of three work alone at times with their own map and calculator.
M. is just as curt with this teacher. What a relief! I thought it was just me.

When I hear "class" again, I wonder how this teacher sees her relationship to this group of people. Am I obsessing on this word?

At this point I'm thinking: Okay, receptive skills for the academic stuff here and productive/receptive skills for the homestay interaction. Of course, it's not that simple, but that's how I've delineated things right now.

The teachers boards important info about a field trip and a mid-term. Do they know what a mid-term is? They must... Do they?

Class is about to end. To what extent can I expect this teacher to grade her language, concept check and stop using 'class'? I really can't. 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6244
	From: Robert M. Haines
	Date: Fr Jan 30, 2004 2:23 

	Subject: Learning 3


	I'd stopped taking notes and started to pack my stuff when I noticed what I was missing. This was "golden hour", the time after class has officially ended, and all the students hover around the teacher asking for a minute-long version of what they've not understood for the last 50 minutes. 

B. is concerned that she's not getting it. Oh, she does that here, too? O. wants to be held (emotionally) just like with me. Consolidation for me here. This post-class lesson is buzzing with explanations in Spanish, people pushing through the crowd like groupies to get at the teacher and me observing the whole thing from the back of the room.

The teacher says she has to make way for the next class. I hand her topo map back and thank her for having me. She smiles and says, "Thank *you, Rob."

******************************************************

After lunch, I'm the teacher again. I'm seated in the mouth of the U-shaped configuration of tables (They're everywhere), listening to the conversations, watching students eat, nap, read, dream and look over material from the NRT class.

I just sit there, occasionally answer a question about whether to write names on the self-evaluation forms and so on. I imagine what might happen if I just sat like this without really saying anything. I know this is a technique for quieting the class, but it would take a while with this group, I think. I mention what I've been imagining. Nobody seems to have any idea of what would happen.

The students ask about my experience in the NRT class? The running joke is whether I learned anything in class. I say I did, actually, and I enjoyed it. 

What do the students think I noticed about the class?

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6245
	From: Robert M. Haines
	Date: Fr Jan 30, 2004 2:37 

	Subject: Learning 4


	Two main points come up: The students are quieter in the NRT class and they speak more Spanish. 
Yes, I noticed those things, too. Why? 
They are more serious in the NRT class because they are afraid of missing vital information which could cost them points on an exam. We follow the chain of logic further to M., who says the group will have to go back home if they fail or repeat a class. If they fail, they aren't good students; they aren't CASS students.
So are you guys operating out of fear?
Maybe...
O. talks about healthy versus unhealthy fear.
I write up an anonymous quote I saw during lunch in the cafeteria: "Fear is the darkroom where negatives are developed." We talk about possible meanings after we've discuss what a darkroom is used for. I give an example that illustrates my own interpretation by recognizing the post 9/11 fear in the United States and how that has created what some citizens consider 'negatives.' 
Maybe, I tell everyone, it's not fear but pride that keeps you so attentive in the NRT class. You want to succeed out of a sense of pride, which is healthy. 

F. changes the subject to a guy at a bus stop who used the f-word. Was that a bad word (he knows it was)? 
I explain that Bono used it and the FCC said it was okay as an adjective but not a verb or noun, so... I don't know. This leads to an interesting discussion about profanity. It turns out that what's profane in one country in Central America is a compliment in another. 

The second segment of the discussion moves to prostitution. How much is there in Oregon? Is it legal? It's all over in Central America and The Dominican Republic. The discussion is interesting. Death and sex have still generated the most interesting discussion to date in this class. I chalk it up to the heavy Catholicism, but it could also be human nature.

Break...

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6246
	From: Robert M. Haines
	Date: Fr Jan 30, 2004 2:52 

	Subject: Learning 5


	Oops! Sent out a dud just now. Sorry.

After the break, I bring up the vocab homework from the NRT class. There are twelve items, e.g. 'geomorphological' and 'ecotones'. Everyone's looking tired.

I write the words on the board with the letters scrambled (Tough going when it's done on the spot!). Pairs unscramble them. They caught a letter I'd forgotten in one word.

Next, we have a race to alphabetize the list. There's disagreement about the who's won. Okay, you two read the first six, and you two read the last six. Everyone listens and catches the mistakes each group has made in sorting the words.

Now, lets order the words from shortest to longest. same type of feedback.

Finally, put the words away. Okay, let's write the words from memory. 

Now to the meanings. How un-CELTA of me! I ask pairs to negotiate which words they already know. I notice that pairs automatically start searching for the ones they don't know in dictionaries and textbooks. Some are drawing pictures and explaining, while others go back and forth with the meaning of an item, honing it down.

Class feedback, because I don't know a lot of these.

This was good. I lost myself in the students' explanations. There was no more class! We were just people in a room, trying to make sure we shared meanings for the lexical items on the paper. I was as in the dark as they were on 'ecotones', for example, until we consulted our resources, talked it over, then decided we'd know even more after the NRT class tomorrow. 

I explained how I broke words like 'geomorphology' down into geo=earth; morph=change and ology= the science or study of to arrive at the study of changes in the earth. Yeah that worked for them. We found ourselves at the board, because there was disagreement about the two meanings of 'township' (a mapping term). My confusion was the student clarification as ironic as it might sound. 

I should go into class knowing a lot less.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6247
	From: Robert M. Haines
	Date: Fr Jan 30, 2004 2:56 

	Subject: Learning 1 - 5


	I guess the dud didn't make it through as it has bounced back. 

I know this is a lot. If nothing else, I suggest the last 'installment' on vocab. 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6248
	From: djn@d...
	Date: Fr Jan 30, 2004 10:32 

	Subject: Re: Learning 5


	Rob wrote:

"This was good. I lost myself in the students' explanations. There was no
more class! We were just people in a room, trying to make sure we shared
meanings for the lexical items on the paper...... My confusion was the student 
clarification as ironic as it might sound. 

I should go into class knowing a lot less."


I've remarked before on the Zen-like tone of parts of lessons containing dogme 
moments.

"The best class (teaching?) is when there is no more class."

"The best learning - see Lionel Billows - is co-operative learning."

"The best teacher knows nothing." OK. OK. I'm being a bit precious, over the top and 
and arty-f**ty there, but the implication is: admit to gaps in your knowledge so that your 
pupils can teach you - and in teaching - learn.


Dennis



	


	Group: dogme
	Message: 6249
	From: djn@d...
	Date: Fr Jan 30, 2004 10:32 

	Subject: Re: Dictionaries // Presentations


	Sue writes:

²...... what usually happens is that the term gets
translated in the student's head and that translation becomes the main
point of reference."

It would be interesting to check what actually does go on in the student's head. It 
sounds as if it could be a jumble of English and Spanish mixed up together.

I like Sue's idea of a glossary of explanations in English where possible.

I'm always tugged back to my belief that, in the long run, operating with one language is 
more effective than operating with two, but I don't know enough about the situation of 
Rob's learners to know if such a suggestion is practicable.

Anecdotally, let me mention that I have known a number of people with various levels 
of bilinguality who could operate in both languages, but were quite thrown if asked for a 
translation of a specific term.

Dennis



	


	Group: dogme
	Message: 6250
	From: Rita Baker
	Date: Fr Jan 30, 2004 10:43 

	Subject: Re: Lurked for too long


	I do think that a really important characteristic of 'dogmetic' teaching, 
or teachers, is that they must have a very good understanding, and 
curiosity about how the language works. Coursebooks appeal to newly (and 
often, in my view 'under' - ) trained teachers who need the security of 
contolled drip-feed input. - 'No! That's a third conditional you're trying 
to use and we don't study those till Unit 7!' - Or worse - 'I shan't know 
yet how to explain what you're trying to produce because I haven't learnt 
it myself and don't know where in the coursebook it comes in, till I get 
there!'

I compare with native speaker children learning a language. Admittedly they 
are absolutely immersed in the language, but no parent, as far as I know, 
prepares a structured language development course for them. They pick up 
aspects of the language as context requires, supported by the spontaneous 
response and clarification proffered by those who have them in their care.

Rita

-At 01:08 AM 1/30/04, you wrote:

Leigh, just to say that, like Rita and Rob and others, yourself included I
think!, when I stumbled upon the dogme site and then the discussion list I 
finally thought, I'm not
alone, I'm not mad, there is some sense to all this (even if it seems to
some to go against, as Rita was told, 'orthodox approaches' ....)Lydbury 
English Centre

Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------
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	Group: dogme
	Message: 6251
	From: Rita Baker
	Date: Fr Jan 30, 2004 11:00 

	Subject: Re: Presentations


	When I think back to my days as an undergraduate studying modern languages 
I feel so frustrated to think of all the time I spent pouring through 
bi-lingual dictionaries. How fantastic it would have been to have had 
lexical dictionaries in those days. However, an indispensable trick my 
professor taught me was to choose one or two sentences each day, 
representative of structure or vocabulary I wanted to learn. I then 
translated these into English, and the following day back into the original 
language comparing my translated version with the original. This would 
throw up all sorts of learning points about tense usage, word order, 
collocations, link words etc. Later, when I needed a model sentence in the 
L2 on which to base something I wanted to say, I had the example at my 
finger tips.

Unlike really young learners, I think that for most of us our identity is 
so linked with our L1 that we never feel completely secure that we 
understand something unless we can express the idea or concept in our own 
language - so, as teachers, we might as well just go with the flow and 
accept it.

I must say though, that the 'real' meaning of a word seems to be associated 
with the context in which one learnt it. From my days of mobylette riding 
in France I soon learnt what a 'bougie' was, and for a long time after 
didn't know that a spark plug (or sparking plug) was the same thing. I 
still think of the latter as just being the English name for what is 
intrinsically a 'bougie'!

Rita

At 01:03 AM 1/30/04, you wrote:

>I used my monolingual German dictionary. Why? Because I can. A translation
>is less meaningful to me.
>
>Rob
>
>----- Original Message -----
>From: "Diarmuid Fogarty" <fogarty.olmos@t...>
>To: <dogme@yahoogroups.com>
>Sent: Thursday, January 29, 2004 12:54 PM
>Subject: Re: [dogme] Presentations
>
>
>On fossilised views: can I ask with no hidden agenda how many people here
>actually rely on an L2-L2 ictionary when you have to look words up in a
>dictionary. Despite years of telling students to get a monolingual
>dictionary (and despite having forke out £30+ for an L2 dictionary), I have
>only realised that my L2-L1 dictionary is the one that has the most
>dog-eared pages. Am I alone?
> ----- Original Message -----
> From: djn@d...
> To: dogme@yahoogroups.com
> Sent: Thursday, January 29, 2004 8:58 AM
> Subject: Re: [dogme] Presentations
>
>
> Rob writes:
>
> "Quandary: I've been told that the volunteer tutor has been supplying
> Spanish translations of key terms in the NRTreading text to students via
> e-mail. My knee-jerk reaction was to feel he was subverting my aim of
> easing students into monolingual dictionary use and more negotiation of
> meaning through English.
>
> Should I contact the tutor and politely express my concern? Should I
> really be concerned? This might make for good discussion with the students
> tomorrow."
>
> .Long-term I would think there is little doubt that it is more
>satisfactory (and quicker ) not
> to have to resort to a bi-lingual dictionary. And one trouble is, of
>course, if you get into
> the habit of reaching for the dictionary it becomes a habit that is hard
>to break and one
> that, posssibly, impedes the development of comprehension strategies based
>on
> intellgient quessing from context etc.
>
>
> But...but... I'm just repeating a possibly fossilised view in the last
>paragraph. And what
> is your students' future reality? Will they be operating with or without
>bi-lingual
> dictionaries?
>
> ... One thought... Could you set up a simple experiment with the volunteer
>colleague?
> Get him to provide translations of key items for a couple of texts and
>then you and the
> students deal with another couple of texts without using Spanish
>translations, and then
> discuss how useful, effective, reassuring - whatever - the two approaches
>are.
>
> I'm not suggesting it is possible to prove anything, but the ensuing
>discussion might be
> productive and co-operation with a colleague can't be a bad thing.
>
> Dennis
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	Group: dogme
	Message: 6252
	From: midill@a...
	Date: Fr Jan 30, 2004 11:12 

	Subject: Re: Lurked for too long


	In a message dated 1/30/2004 5:45:52 AM Eastern Standard Time, 
rita@l... writes:
Coursebooks appeal to newly (and 
often, in my view 'under' - ) trained teachers who need the security of...


Rita,

I beg to differ. I have 17 years of experience and was well-trained. I 
don't need or particlularly want a textbook. My students want one. It gives them 
something, literally, to hold on to.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6253
	From: Robert M. Haines
	Date: Fr Jan 30, 2004 5:42 

	Subject: Re: Dictionaries


	The students in our class have remarked several times that they still 'think
in Spanish' or translate words. Other have said they have had dreams in
English. Do I need to tell which of the two seem more fluent and competent
user of English to me?

I could be projected my own learning style on the class; when I moved to
Germany I did all I could to divorce myself from English and American
culture from day one. This might seem extreme and I understand that the
transition from the U.S. to Germany is not as radical as other transitions,
e.g. Japan to the U.S. might be.

Sue's right about people's relationship to their dictionaries. I recently
took an informal poll on the students' use of the new monolingual
dictionaries. I think we all have such relationships to dictionaries, text,
dialog, etc.

The poll mentioned above asked:

How often do you use your monolingual dictionary?
Every day (10)
Every other day (3)
Once a week (1)
Other _______ (3) These students said they use it when they need to look up
a new word.
NB: One did not respond to the question.

How often do you use your bilingual dictionary?
Less than you monolingual (5)
Just as much as... (5)
More than... (8)

How many of the practice exercises have you done?
None of them (0)
Less than half (7)
About half (3)
More than half (7)
All of them (1)

Is there anything you like or don't like about your monolingual dictionary?

Likes:
Dislikes:
A lot of good and useful info.
Too heavy (weight).
Has grammar, exercises, pronunciation, etc.
Meanings are easy to understand. Exercises to help me learn.
Things that help me learn English.
I like it.
Sometimes I don't find a word.
It's easy and I understand the right meaning and pronunciation.
I like it and it's helpful.
Sometimes it's hard to understand everything.
I like it.
Sometimes I don't find some words.
I like the exercises and the words (meanings?) are clear.
Sometimes I don't find some words.
I like it.
Sometimes I don't find some words.
Exercises, pronunciation, drawings, irregular verbs.
Different definitions for one word. Some pictures that help me understand.
(continued) Grammar, verb tenses, examples of definitions.
Colors of the pictures.
Explanations in pictures and words. Parts of speech.
Clear definitions. Verbs. Multiple meanings. Exercises. Register. Parts of
speech.
Easy to understand the definitions.

That's probably enough for now. I still have to look at *which* people said
what.

Rob


----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Friday, January 30, 2004 2:32 AM
Subject: Re: [dogme] Dictionaries // Presentations


Sue writes:

²...... what usually happens is that the term gets
translated in the student's head and that translation becomes the main
point of reference."

It would be interesting to check what actually does go on in the student's
head. It
sounds as if it could be a jumble of English and Spanish mixed up together.

I like Sue's idea of a glossary of explanations in English where possible.

I'm always tugged back to my belief that, in the long run, operating with
one language is
more effective than operating with two, but I don't know enough about the
situation of
Rob's learners to know if such a suggestion is practicable.

Anecdotally, let me mention that I have known a number of people with
various levels
of bilinguality who could operate in both languages, but were quite thrown
if asked for a
translation of a specific term.

Dennis
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	Group: dogme
	Message: 6254
	From: Robert M. Haines
	Date: Fr Jan 30, 2004 5:57 

	Subject: Infernal Technology!


	Sorry, I tried to do columns for likes and dislikes. It should be clear which are which, except for "Colors of pictures", which was actaully a dislike.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6255
	From: Robert M. Haines
	Date: Sa Jan 31, 2004 2:35 

	Subject: A great Friday! 1


	Don't have much time, sorry for the rush...

Today's lesson was simple yet richly complex. It may have been as close to full dogme as we've come. It started out as many Friday's have in that we chatted about the day's exams and the weekend. As everyone started to look expectant and the long week started showing in their faces, I asked what they would like to do. 

Here we are midway into the term. It's Friday. What shall we do? N. wants to practice reading for the lecture. Huh? F. says you don't read in the lectures. N. wants to read and ask about some words meaning and pron. so she can understand the lectures better. Another student wants to do the same. G. wants my suggestions about what to do. Well... M. wants to do a dynamic activity like the vocab. exercises yesterday. Do I have a dynamic activity asks F.? Yes, we could come up with something. What about other people? 

The reading group has already assembled. Some people just want to talk. okay, talk in English about anything you like. I'll probably ask you to write a summary later. H. isn't sure. Can he write his application for the student senate? Sure, why not? Three students, including F. wants to work on grammar. All right, this corner is the grammar corner. Over there are the readers. 

I feel sorry for Ma. because she's all alone now. she had wanted to do something dynamic like we did yesterday. It's okay, we can do something. No, she'll join the newly formed conversation group. Are people going to that group because it seems easy?

So we have 9 in the conversation corner, 1 writer, 5 readers and 3 in the grammar group. 

Here's the gist as I gathered going from group to group:

Conversation Corner talked about food, then started a list for their Valentine's Day party. Later, they broke into two groups. They all seemed pretty tired. The Grammar group teased them about speaking Spanish and threatened to force them into learning grammar if they didn't stop. This group was the loudest, but they did maintain a conversation in English for a good while.

Grammar Group wanted to know everything at once about English grammar, of course. Whoa! Let's focus here. We came down to an agreement on some different ways to use the simple past and present perfect. We talked about the form after I had asked for a famous dead person and one who is living to contrast two functions. We talked about the door being closed for Bob Marley (Sorry, Bob) as he is dead. Michael Jackson on the other hand has sold millions of albums and can keep at it, i.e. the door is open. I wrote up three sentences for analysis by the group. They were to write two of their own.

The Grammar Group did a lot of writing and asking if this was okay and whether they could use this and that like so. Context came up. Writing a paragraph about the past would give us some of that. yes, but they weren't much interested in that right now. There was confusion about using 'have' as the past participle in the present perfect (I have had many problems in math). M. had been confusing the present perfect with past participle. he was caught in a metalanguage net until we worked out that one was a term to describe a verb tense and the other was used to describe the form of a verb. Here, see the list of p.p.s in your dictionary. Lightbulb!

The Readers were reading away out loud and then discussing the words they'd highlighted, underlined or written down as one of them had read. They asked for pron. models, which I gave. I ran to my supply room and grabbed the tape recorder. I recorded myself reading a passage, gave it to them, then went to H. to answer questions about his application. I read over it and said I'd change this and that for such and such reasons. Okay.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6256
	From: Robert M. Haines
	Date: Sa Jan 31, 2004 2:36 

	Subject: A great Friday! 2


	Now The Readers were recording themselves and playing it back. The Grammar Group was deep in discussion about how Spanish and English differ in their uses of the tenses we had been discussing. I went over to the Conversation Corner. We chatted about a restaurant and some food.

It was hard to call the break. I think everyone would have stayed at it for the next two hours. I did it anyway. Sometimes it's better to stop on a buzz than burn out. During the break, I was amazed at all the English that kept flowing from the previous activities.

Students turned the room into a gymnasium during the break. I had to stop them after they got into dogpiling on top of one another. It's a shame we lock people up for so long in rooms and call it education. We have minds AND bodies --- both need exercise. That said, nobody elected to leave the room (was a bit cold) and we can always go outside.

After the break everybody was actually eager to get back to it. I let everybody know they could change groups. Many did just that. M. looked like she wanted to just hang out. C'mon, go visit the readers. Later I saw her engrossed in a session with the tape recorder at the center of about five others. Another reading group had started up at a different section in the book. They asked for some pron. models.

Now, one of the conversation folks wanted to write a letter to her good friend. Okay. Maybe one of the readers can help you out after you've written it? I'm here, too.

H. has a couple of questions about the application. Back to the grammar people. Now, R. has joined them. She wants to ask about some and any. I do the M. Lewis thing from Practical teaching Tips or whatever (no plagiarism lawsuit please I'm in a hurry). Oh, she'd had the typical coursebook thing in mind about negatives and questions. How does that relate to C and U nouns. We talk, examples come up from their lives. Mmm... They want to dive into the past progressive, because they would use that instead of the simple past in Spanish. We talk and analyze. We process. Another difference between the two languages says M.

The conversation group has dissolved. What's up guys? O. is going to write about what they've been discussing. G. is reading his dictionary's grammar exercises. Are you okay. You're not in the grammar group? I'm okay, I feel comfortable. I'll move if I don't feel good. I like it here. Right. The Readers are in the majority now. some have lists on the board for me to pronounce. P. gets a kick out of me reading aloud as he follows. it's as if he enjoys the ride even if he knows he can't drive (read fluently) himself.

I spent this time moving from group to group, answering, discussing, eliciting, asking, modeling, creating mini-activities for the rest of the lesson. I think we could have kept going indefinitely. But hey, it's Friday and I've got a date. Okay, everyone, let's start to pack up our stuff.

Whew! That was great! Can we do it again?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6257
	From: mathewbrigham
	Date: Sa Jan 31, 2004 12:59 

	Subject: grammaring up with functional grammar...


	Hello,

If there is no interest in this subject I promise I will drop it 
straightaway, but I would like to reduce the ramblings of my last 
message to just two questions:

1)Have any of you used the techniques of analysis that come from 
functional grammar in the classroom? If so how have students taken 
to this? 

2)If we want to help students "grammar up" doesn't it make sense to 
explain the function of key areas of grammar more than anything else? 
The rationale of this is that by getting to the function of any 
particular area of grammar (even if there are several functions for 
different purposed) we can then get away from the ridiculous number 
of rules that we point out or help the students notice.

Any takers?

Regards,
Mat



	


	Group: dogme
	Message: 6258
	From: Rita Baker
	Date: Sa Jan 31, 2004 2:45 

	Subject: Re: Lurked for too long


	Rosemary,

I quite agree with you that students feel the need for coursebooks. 
However, I don't see that that disproves my point about the kind of 
teachers who feel the need to cling onto them. As you say, you were well 
trained and have 17 years of experience so you 'don't need or particularly 
want a textbook'. It does however raise a good point in relation to 
dogmetic teaching. How do we create confidence in the learners that they 
will get what they need through this approach?

Rita
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	Group: dogme
	Message: 6259
	From: Marianne Dorléac
	Date: Sa Jan 31, 2004 5:38 

	Subject: Re: A great Friday! 2


	"Robert M. Haines" <haines@n...> wrote a very detailed interesting report on a rich lesson :
Wow Robert what a lesson ! Thank you for taking time to explain everything so thouroughly (not sure of what you mean by "doing the M. Lewis thing though).

Marianne






---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail
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	Group: dogme
	Message: 6260
	From: Marianne Dorléac
	Date: Sa Jan 31, 2004 5:52 

	Subject: Re: Lurked for too long


	"Robert M. Haines" <haines@n...> wrote:

>Like wine,

MD : Yeah ! Forget about New Zealand : France is the place for wine !



> dogme needs demystification on some fronts. I don't feel I'm >part
>of a club or in-the-know. I'm just glad I came to this place >where so many
>have been before me.

MD : I (and many of my colleagues) taught dogme like lessons before knowing about this list (this is exactly the FLE approach= Français Langue Etrangère or French as a foreign language) but it's good to be able to come together and talk about it on a larger scale.


Marianne




---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail
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	Group: dogme
	Message: 6261
	From: sthornbury@w...
	Date: Sa Jan 31, 2004 6:24 

	Subject: Re: grammaring up with functional grammar...


	Mat, I'll attempt to answer your query re functional grammar as 
succinctly as possible, not an easy task...

First of all, you need to be clear what functional grammar is NOT. It 
is not the assigning of communciative functions to different 
structures or exponents, as in "Would you like to..?" is an 
invitation, etc. That is a form of language description derived from 
speech act theory in order to serve the needs of syllabus designers 
who espouse a functional approach to language teaching.

Functional grammar (or systemic functional grammar, as it is 
known) was, as you correctly note, developed by Michael Halliday, 
as a reaction to structuralist grammars that describe langauge in 
terms of the rules whereby constituents combine to produce well-
formed sentences. (Sentence before verb, object after verb etc). 
Functional linguistics attempts to get under the skin of these rules 
and explain WHY the constituents are combined in these ways, 
and how they serve in the making of meaning. In short, grammar is 
viewed not as an arbitrary collection of rules but as a resource for 
making meaning. 

The starting point, then, is the kinds of meanings encoded in 
language. Halliday identifies three types of meaning that impact on 
grammatical (and lexical and phonological) choices: 

experiential (or representational) meaning - how we represent our 
experience of the world
interpersonal meaning - how we interact with the world
textual meaning - how we organise these meanings into coherent 
text

A typical representation of the world might be in terms of "things 
happening" (which gives us the grammar categories of agents and 
processes, realised by noun groups and verbs) as in 
The king dies.

A typical interpersonal meaning might be our take on the likelihood 
or not of someting happening, or the desirablity of it happening, 
typically realised through modality, as in The king must die.

A typical means of organising textual meaning is to sequence the 
constitituents in such a way as to give special prominence to one 
element over another, as in: It is the king who must die.

In this last sentence, then, we can see how all three types of 
meaning are realised in the same sentence. 

Halliday (and his disciples, most of them Australian, for historical 
and political reasons) then construct an enormously complex (but 
elegant) architecture on the basis of these simple principles, 
explaining the whole of grammar in funcitonal terms.

Good introductions to it all include Lock, Functional English 
Grammar, CUP (not too technical), Butt, et al, Using Functional 
Grammar: An explorer's guide (Macquarie University) : a 
transparently readable account but impossible to get outside of Oz; 
and Downing and Locke, a University Course in English Grammar - 
was Phoenix, republished by ???? - a very good, but detailed, 
reference grammar. Eggins' Introduction to Systemic Functional 
Linguistics (Pinter) is at the heavy end of the scale, and if that's 
want you want, you might as well go to the source, Halliday 
himself, An Introduction to Functional Grammar, 1985.

Now, as for the practical application.I think that deserves a whole 
new posting....



	


	Group: dogme
	Message: 6262
	From: sthornbury@w...
	Date: Sa Jan 31, 2004 6:24 

	Subject: Re: grammaring up with functional grammar...


	On 31 Jan 04, at 12:59, mathewbrigham wrote:

> 1)Have any of you used the techniques of analysis that come from 
> functional grammar in the classroom? If so how have students taken 
> to this? 

The "Australian school" of systemic functional linguistics, 
motivated by the worthy aim of wishing to "empower" learners, 
particularly the socially marginalised, such as adult migrants, so 
that they can become "meaning makers", advocates the explicit 
and transmissive teaching of watered down versions of Halliday's 
grammar. This strikes me as being counterproductive in the 
extreme: Halliday's is a system of describing language, but not
a program for teaching it, however meaning-driven it might be. 
Other approaches that are advocated and that havea little more 
validity are basing teaching on whole texts (since texts are 
"language that is functional" in Halliday's words) and analysing 
these in terms of the way meaning is affected by the contextual 
factors of field, tenor, and mode (these engender, respectively, the 
three kinds of meaning mentioned in the previous posting). This 
approach is commonly known as genre analysis. But here there is 
too a danger of teaching becoming far too analytical for its own 
good. Needless to say the arguments for and against using 
Halliday's grammar in the classroom have been raging in Australia 
for the last ten or twenty years: I have simplifed it all horribly, but if 
you want a readable account, see Paltridge, Genre and the 
Language Learing Classroom, U. of Michigan Press, 2001.



> 2)If we want to help students "grammar up" doesn't it make sense to 
> explain the function of key areas of grammar more than anything else? The
> rationale of this is that by getting to the function of any particular
> area of grammar (even if there are several functions for different
> purposed) we can then get away from the ridiculous number of rules that we
> point out or help the students notice.

Hmm, well, I'm not sure. What is attractive to me about systemic 
functional grammar is that it foregrounds the social aspects of 
language use, and also of language development. Halliday's theory 
of language was influenced in large part by his charting of the 
emergence of his son Nigel's language as a child. Halliday 
theorised that langauge develops both out of, and for the purposes 
of, social interaction. Thus Halliday's theory of language actually 
fits snugly with Vygotsky's theory of learning: if you're interested in 
the details, read Wells, Dialogic Inquiry, CUp, 1999. But, you have 
to be REALLY interested!

(Mat, by the way I've answered your query, about word frequency 
lists, on the onestop site - watch that space)

Scott



	


	Group: dogme
	Message: 6263
	From: sthornbury@w...
	Date: Sa Jan 31, 2004 6:30 

	Subject: Re: two postings not one


	Whoops! despite appearances to the contrary the last two postings 
on functional grammar are TWO postings, not one posted twice. If 
you take my meaning, functionally speaking. S.



	


	Group: dogme
	Message: 6264
	From: Marianne Dorléac
	Date: Sa Jan 31, 2004 5:31 

	Subject: Re: Presentations


	Rita Baker <rita@l...> wrote:

I must say though, that the 'real' meaning of a word seems to be associated 
with the context in which one learnt it. From my days of mobylette riding 
in France I soon learnt what a 'bougie' was, and for a long time after 
didn't know that a spark plug (or sparking plug) was the same thing. I 
still think of the latter as just being the English name for what is 
intrinsically a 'bougie'!

MD : Hey Rita, I know exactly what you mean ! The context in which a word was learnt matters a lot ! Thanks for the funny anecdote ( I suppose you do know that a "bougie" is also a candle !)

Marianne Dorléac




---------------------------------
Do You Yahoo!? -- Une adresse @yahoo.fr gratuite et en français !
Testez le nouveau Yahoo! Mail
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	Group: dogme
	Message: 6265
	From: Robert M. Haines
	Date: Sa Jan 31, 2004 8:09 

	Subject: Re: A great Friday! 2


	Sorry, that was very ambiguous. The book is Practical Techniques for
Language Teaching by Michael Lewis and Jimmie Hill
(Fourth ed., 1992) Hove, England: Language Teaching Publications
ISBN 0-906717-55-8 (paper)

The exercises that came to mind during the class involves using four circles
to illustrate the meaning of some and any. The first circle is half shaded
(I like some pop music.) The next is shaded on the opposite side (I don't
like some pop music.) Then comes a blank circle (I don't like any pop
music.) Finally, fully shaded (I like any pop music.)

I think that's how it was anyway. I guess you only have to choose whether
the shaded area is pop music you like or don't like.

Rob


----- Original Message -----
From: "Marianne Dorléac" <marianne_dorleac@y...>
To: <dogme@yahoogroups.com>
Sent: Saturday, January 31, 2004 9:38 AM
Subject: Re: [dogme] A great Friday! 2




"Robert M. Haines" <haines@n...> wrote a very detailed interesting
report on a rich lesson :
Wow Robert what a lesson ! Thank you for taking time to explain everything
so thouroughly (not sure of what you mean by "doing the M. Lewis thing
though).

Marianne
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	Group: dogme
	Message: 6266
	From: zosia grudzinska
	Date: Sa Jan 31, 2004 7:13 

	Subject: Re: A great Friday! 2


	Nice going, Rob

This is the kind of class I have discovered thanks to my colleagues from the
learner autonomy IATEFL SIG and have been using it ever since. With all
ages, levels, mixtures. No other "model" can surpass the "choice lesson" in
that it fits everybody and really stimulates and engages the learners.
Having observed many, I sometimes felt so much "superfluous" that I was
ready to thank God for any quiery directed at me (the youngest ones are the
best at being fully independent). What really amazed me was that there were
hardly any "lurkers" while there are bound to be some in the "normal" run (I
teach state school, don't forget, learning's compulsory so motivation and
involvement is the hardest nut to crack = read, lack of.) What I usually do
is to label several tables accordingly (for example with the youngest ones I
will have "read and colour" vs "read and write" but no "read" as such
because the 8,9-year-old ones like to have some task accompanying reading;
then we have "make a puzzle for your friend", creating simple word and
grammar "exercises" - a favourite with many a shy students! don't know why
but it is God's truth; then the "listen and draw" corner - I record simple
descriptions... the "listen to a cartoon story" is less frequently attended;
then there is "play word cards", an activity introduced by Leni Dam, the
students make their own word cards with a picture on the reverse and they
show the pix to the adversary challenging him to guess the word... correct
guess means the card goes over and they count the stacks in the end -
simple, but they can go at it for hours! The teenageers will have "write",
"read", "listen to a song" and "make a drama" tables with mixed popularity
rankings depending on the day, weather, level of exhaustion or whatever else
makes one choose one activity over another)
There is proof that this kind of structure of a lesson results in a much
higher retention rate (controlled research but I am sorry not to be able to
quote the sources) as compared to the traditional, teacher-led one. But
even without such bonuses I would still go for it - the sheer joy on my
students' faces when I ask whether they would like to have a "choice lesson"
is enough to persuade me anytime!
Zosia



	


	Group: dogme
	Message: 6267
	From: scott_thornbury
	Date: Sa Jan 31, 2004 10:03 

	Subject: Re: A great Friday! 2


	--- In dogme@yahoogroups.com, "zosia grudzinska" <zosia_g@w...> wrote:
> Nice going, Rob
> 
> This is the kind of class I have discovered thanks to my colleagues 
from the
> learner autonomy IATEFL SIG and have been using it ever since. 
With all
> ages, levels, mixtures. No other "model" can surpass the "choice 
lesson" in
> that it fits everybody and really stimulates and engages the 
learners.

Synchonicity? At about the same time that Rob was running with 
his "multi activity" class, I was attending a workshop Luke was 
giving in Tenerife on "open space" technology. For those not 
familiar, see Luke's original posting 5, and/or 
http://www.openspaceworld.org/wiki/wiki/wiki.cgi?AboutOpenSpace

S.



	


	Group: dogme
	Message: 6268
	From: djn@d...
	Date: Sa Jan 31, 2004 10:07 

	Subject: Re: A great Friday! 2


	What a firightening number of skills and language knowledge - along with energy and 
concentration - Rob had up his sleeve - and needed - in what Zosia calls a "choice" 
lesson.


Dennis



	


	Group: dogme
	Message: 6269
	From: Sue Murray
	Date: So Feb 01, 2004 9:13 

	Subject: Re: Re: A great Friday! 2


	>What a firightening number of skills and language knowledge - along with
>energy and concentration - Rob had up his sleeve - and needed - in what
>Zosia calls a"choice"lesson.

yes Dennis, I was thinking the same about the students too! (maybe, just
put it down to the activation of normal human capacities and capabilities,
though sometimes maybe not so normally seen/expected in a classroom??!)
(or, as Rob put it, 'simple yet richly complex').

But, is it so frightening? Maybe yes, if you (meaning 'one') think(s) it's
necessary to be as expert as Rob! Maybe not, if it's about participation
and process, good questions rather than 'right' answers, generating greater
learner autonomy and co-learning rather than the teacher as 'outside' of the
learning circle?

and what Rob came up with during the sessions was not so much
'up his sleeve' but created in response to and from involvement in the
moment, adapting existing experience and knowledge to the
specific live scenarios which arose; and what's perhaps most important (and
less frightening??) are these aspects of response and involvement - and the
energy and concentration - rather
than the exact nature of the experience and knowledge? How we use and
contribute our own expertise, by contextualising it as responsively as we
can 'on-line' as it were, rather than what that expertise might amount to in
itself? (Indeed, does a teacher's expertise have an 'in itself' without the
live reality and needs of learners to share and develop/discover it with?)

(which maybe, in turn, relates to the fear teachers can have about being
'caught out' or not being able to answer a question .....whilst realizing
that many individuals, cultures and education systems still expect the
teacher to be the font of all knowledge, at the same time that's unlikely to
shift until learners themselves have opportunities to realize how much more
effective and involving it is to be learning rather than to be told??)

Luke's posting nbr 5, which Scott refers to in connection with Open Space,
is always a recommended
re-read (and also shows how many of our 'best conversations' have been had
before - many recurring themes on list are beautifully expressed there!);
below is just one excerpt which seems to refer to Rob's 'sleeve' ......(and
incidentally seems to me also to give as good a rationale as any for how not
planning is not irresponsible or unprofessional)

(excerpt from posting 5)
"I was talking to one of my high-level students today, she's an English
language
teacher from Romania and agrees that the mania for planning and timing that
characterises orthodox teacher training is constipated beyond belief and
mitigates against the development of real teaching skills like flexibility
and
adaptability to the class as it happens. Isn't that the point - the class
does
just happen, and it's the live analysis and where appropriate subsequent
reflection on the language that emerges that uses teacher expertise, not
cutting
up bits of paper beforehand or anticipating problems etc"
----- Original Message -----
From: "scott_thornbury" <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Saturday, January 31, 2004 11:03 PM
Subject: [dogme] Re: A great Friday! 2


> --- In dogme@yahoogroups.com, "zosia grudzinska" <zosia_g@w...> wrote:
> > Nice going, Rob
> >
> > This is the kind of class I have discovered thanks to my colleagues
> from the
> > learner autonomy IATEFL SIG and have been using it ever since.
> With all
> > ages, levels, mixtures. No other "model" can surpass the "choice
> lesson" in
> > that it fits everybody and really stimulates and engages the
> learners.
>
> Synchonicity? At about the same time that Rob was running with
> his "multi activity" class, I was attending a workshop Luke was
> giving in Tenerife on "open space" technology. For those not
> familiar, see Luke's original posting 5, and/or
> http://www.openspaceworld.org/wiki/wiki/wiki.cgi?AboutOpenSpace
>
> S.
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Links
>
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> Your use of Yahoo! Groups is subject to:
> http://docs.yahoo.com/info/terms/
>
>
>



	


	Group: dogme
	Message: 6270
	From: Sue Murray
	Date: So Feb 01, 2004 9:14 

	Subject: dictionaries


	>Anecdotally, let me mention that I have known a number of people with
>various levels of bilinguality who could operate in both languages, but
>were quite thrown if asked for a translation of a specific term.

me too, Dennis - known many such people, including members of my
family, and even been one myself.

and some language just doesn't have an
equivalent - whether an object, a custom, a way of feeling, a typical
expression, a way of expressing anger, whatever;
(just as, translators have 'strategies' to try and deal with
these common difficulties, some being: equivalence and substitution,
divergence and convergence, amplification and reduction)

>I'm always tugged back to my belief that, in the long run, operating with
>one language is more effective than operating with two

This seems to me, in the longer run, when there is one, to usually happen;
but can it happen at an early stage of study and when
operating with a still relatively limited level of L2 proficiency; and,
often, little social and cultural immersion in the target language??
(meaning, recourse to and resource of L1 can often be a valuable stepping
stone, rather than a dead end? the means doesn't always emulate
the outcome?)

of course, it depends on the individual and the learning situations; as
Rob notes, some learners start dreaming in L2 much sooner than others!

and as Rob also notes:
>I used my monolingual German dictionary. Why? Because I can. A translation
>is less meaningful to me.

Sue
PS: one of the reasons I decided not to go into translation work was
because I found it so frustrating and unsatisfactory; like what Don Quixote
says when he compares translation to the wrong side of a tapestry - the
figures do appear and we can catch their likeness, but they are obscured by
the crossing of diagonal threads. It just never FEELS the same in another
language. However, the reader of a good
translation doesn't have this problem, because s/he usually doesn't
intimately know the original; it's a translator's dilemma, but it doesn't
affect the translation, if it's good; and that is one of the eternal 'horns'
of translating - to be a 'good' translation, how true should it be to the
original, and how true to the reader and the reader's language/culture?
When should a bacon sandwich be not a bacon sandwich but a brioche or a
bhaji or a panino?

nuff. starting to feel hungry!



	


	Group: dogme
	Message: 6271
	From: djn@d...
	Date: So Feb 01, 2004 9:23 

	Subject: Re: grammaring up with functional grammar...


	Mathew,

I never found Hallidaian grammar to have much explanatory force for my German 
university students. In Applied Linguisitics, as opposed to working with the 
improvements of their own language skills, when we focussed on attempting to 
understand selected complex systems, the most useful ( though involved) account of 
verb usage I found to be Leech's Meaning and the English Verb. Apart from that I went 
for A Comprehensive Grammar of the English Language by Quirk, Greenbaum, Leech 
and Svartik later supplemented by The Longman Grammar of Spoken and Written 
English, Biber, Johansson, Leech,Conrad and Finegan - over two and a half thousand 
pages of grammar together.

Students found work based on these texts very difficult and of little practical use in the 
classroom , but I hope that at least they gained an impression of how complex the 
English language is.


Dennis



	


	Group: dogme
	Message: 6272
	From: Robert M. Haines
	Date: Mo Feb 02, 2004 1:02 

	Subject: What''s up my sleeve?


	The comments about Friday's lesson have been very helpful to me in reflecting on the process of teaching and learning.

I was worried I might not have something 'up my sleeve' on Friday only when I worked with the grammar groupies. Most everything I used to convey meaning was something I had gleaned from another source: The famous figures (living and dead) from an activity I think I saw in Scott's About Language, the open and closed door idea from a conversation I had had with a former employer about an article written on the American's 'misuse' of the present perfect and past simple (by a nasty British person ;-) in the IH Journal. I was recycling.

I am still wondering about dynamic activities. That's what two of the students had asked for, and that's what many students seem to want. These learners don't expect it from their Math class or even their NRT class (though they might get it there). From me, however, it seems that they would like to be entertained and challenged. 

Fair enough to want learning to be fun and stimulating, though I have to admit that, as a language learner, I treasured German classes where the teacher just laid down the grammar with a handout and an explanation. I could talk and listen till the Bavarian cows came home outside the classroom, and I read, on the train to and from class, exclusively in German with my dictionary by my side. I can safely say I took those classes to meet people from around the world, observe and listen to a German-speaking person interacting with me and others in class and to glean knowledge about German language from people who I thought should know a lot about it. 

None of my teachers resembled what Scott has called "Robin Williams on roller-skates". As a teacher, that style doesn't suit me either. The constipation of planning every minute has lost its luster after one too many lessons where the students seemed more like tourists following their guide (me) on a scenic route through the coursebook (Scott's metaphor) than we did people working together to make sense out of the world through language. 

What's left for me is natural reaction to my immediate environment. Instead of what some call "shallow ecology", where we see our role as stewards of the ecosystem (classroom), I prefer 'deep ecology", by which I see myself as a part of the ecosystem (van Lier provides definitions and references/resources to these and other interesting terms on his web site at http://maxkade.miis.edu/Faculty_Pages/lvanlier/ecolang.html 

I cannot work apart from the social environment of the classroom because it (the group entity) is in me --- I am a social being despite my love for solitude with good books --- and it is all around me (I am part of the environment). Every action has a ripple effect; touch the web here and it sends a vibration out to the rest of the network.

So, the paradigms like PPP and TBL, along with techniques for error correction, eliciting, etc. and receptive/productive skills work I've learned from my teacher training have been nowhere near as valuable as the moments I was asked or forced by circumstance to really *be* with and interact socially with learners. I've had to deconstruct, or at least re-examine all the rest of my CELTA-DELTA experience in light of what really goes on between the people in the room. Maybe that's as it should be. Nevertheless, how can we train teachers to operate effectively in real time instead of working from or towards a fixed schedule of interaction and events?

Rob








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6273
	From: Rita Baker
	Date: Mo Feb 02, 2004 11:05 

	Subject: Re: Presentations


	Yup! Crazy bunch, the French!

Rita

MD : Hey Rita, I know exactly what you mean ! The context in which a word 
was learnt matters a lot ! Thanks for the funny anecdote ( I suppose you do 
know that a "bougie" is also a candle !)

Marianne Dorléac
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	Group: dogme
	Message: 6274
	From: Marianne Dorléac
	Date: Mo Feb 02, 2004 8:49 

	Subject: Re: dictionaries


	Sue Murray <suemurray@i...> wrote:
>Anecdotally, let me mention that I have known a number of people with
>various levels of bilinguality who could operate in both languages, but
>were quite thrown if asked for a translation of a specific term.

me too, Dennis - known many such people, including members of my
family, and even been one myself.

MD : but this seems perfectly normal and natural to me : because when asking for an "equivalent" of such and such a word, you disconnect the word from its flesh, blood and body : a whole context, a conversation, a personal history, a particular weather under a particular sky. When I am asked for an equivalent for a word, I am often at a loss : I need to find a sentence to go with the word, and a paragraph, and sometimes make up a whole story to have the "spirit" of the word in mind, to give it life !





>I'm always tugged back to my belief that, in the long run, operating with
>one language is more effective than operating with two

This seems to me, in the longer run, when there is one, to usually happen;
but can it happen at an early stage of study and when
operating with a still relatively limited level of L2 proficiency; and,
often, little social and cultural immersion in the target language??
(meaning, recourse to and resource of L1 can often be a valuable stepping
stone, rather than a dead end? the means doesn't always emulate
the outcome?)

MD : IMHO, the answer is YES (I do it every day !)

However, the reader of a good
translation doesn't have this problem, because s/he usually doesn't
intimately know the original; it's a translator's dilemma, but it doesn't
affect the translation, if it's good; and that is one of the eternal 'horns'
of translating - to be a 'good' translation, how true should it be to the
original, and how true to the reader and the reader's language/culture?
When should a bacon sandwich be not a bacon sandwich but a brioche or a
bhaji or a panino?

MD : traduction, trahison ! Ok, but to me translators are bridge makers : without them I would never have discovered Persian poetry or Japanese haïkus.

Marianne Dorléac
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	Group: dogme
	Message: 6275
	From: Marianne Dorléac
	Date: Mo Feb 02, 2004 9:00 

	Subject: Re: Re: A great Friday! 2


	Sue Murray <suemurray@i...> wrote:
(excerpt from posting 5)
"I was talking to one of my high-level students today, she's an English
language
teacher from Romania and agrees that the mania for planning and timing that
characterises orthodox teacher training is constipated beyond belief and
mitigates against the development of real teaching skills like flexibility
and
adaptability to the class as it happens. Isn't that the point - the class
does
just happen, and it's the live analysis and where appropriate subsequent
reflection on the language that emerges that uses teacher expertise, not
cutting
up bits of paper beforehand or anticipating problems etc"

MD : Yes, the class just happens _or doesn't_. I mean, the teacher is there _also_ to trigger things off, to make things happen, to create the right atmosphere for the conversation to take place, to happen.

I would like to thank you Sue for this post : despite its teaching interest, it is _also_ a language lesson for me !

Marianne Dorléac
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	Group: dogme
	Message: 6276
	From: Marianne Dorléac
	Date: Mo Feb 02, 2004 9:14 

	Subject: Re: What''s up my sleeve?


	"Robert M. Haines" <haines@n...> wrote:
None of my teachers resembled what Scott has called "Robin Williams on roller-skates". As a teacher, that style doesn't suit me either. 

MD : My motto is : if you don't feel comfortable with something, just don't do it !





The constipation of planning every minute has lost its luster after one too many lessons where the students seemed more like tourists following their guide (me) on a scenic route through the coursebook (Scott's metaphor) than we did people working together to make sense out of the world through language. 



MD : I just love the above sentence.

I cannot work apart from the social environment of the classroom because it (the group entity) is in me --- I am a social being despite my love for solitude with good books --- and it is all around me (I am part of the environment). Every action has a ripple effect; touch the web here and it sends a vibration out to the rest of the network.

MD : Yes ! Great image !



So, the paradigms like PPP and TBL,

MD : I do not understand this.



along with techniques for error correction, eliciting, etc. and receptive/productive skills work I've learned from my teacher training have been nowhere near as valuable as the moments I was asked or forced by circumstance to really *be* with and interact socially with learners. I've had to deconstruct, or at least re-examine all the rest of my CELTA-DELTA experience in light of what really goes on between the people in the room. Maybe that's as it should be. Nevertheless, how can we train teachers to operate effectively in real time instead of working from or towards a fixed schedule of interaction and events?

MD : Maybe in putting them in the learner's shoes ? As a student of French as a foreign language, I had to learn a completely different language (i.e Japanese, Chinese, Serbocroat, Russian) and reflect on my own learning, my interacting with the teacher and the other students and see how much learning was going on for such and such activity.Rob, thank you again for sharing your experience and expertise with us, and a personal thank you too for the language lesson !

Marianne Dorléac
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	Group: dogme
	Message: 6277
	From: Robert M. Haines
	Date: Di Feb 03, 2004 3:16 

	Subject: Monday, Monday...


	We chatted about miscellaneous items like the Superbowl I hadn't watched or even been aware of, the NRT class this morning and other things. During this time, some students read, write or check their dictionaries. 

I asked if everyone wanted to do another group presentation as the others had gone over so well. It seemed they did, so I suggested a mini-lesson this time, meaning each group would choose something to teach to the class that would help them learn English.

I said that everyone could work with the same groups but that it might be useful to work with different people. Nobody seemed too excited about finding partners. I offered to group people and they accepted, so I asked everyone to count off into groups of three.

Each group chose either a grammar point or vocabulary. We talked about how they were going to teach what they'd chosen. I asked for effective ways they had been exposed to as students. One girl laid out what was basically a Teach-Test- Teach paradigm. I wrote this up as such and explained how each stage represented one of the Ts. I also talked about Test - Teach - Test. I asked for pros and cons of each but didn't get much.

I felt like I was pulling teeth throughout the lesson. Students looked tired. They're worried about their mid-term in NRT. 

We ended with a chat about motivation. B. said she thinks pressure from the teacher to study for the test is a good motivator in learning language. Others share her view. Isn't it interesting to watch when a student's button gets pushed? S. immediately had something to say about this: Her father had put pressure on her brother to study and her brother had rebelled. S. herself had studied for final exams, passed them with flying colors but today couldn't tell you what she studied back then. P. said he would put a gun to his head if he was placed under too much pressure (Remember dk1's account of the Korean girl leaping from a window to her death in the face of the big test?)

If I were starting a list of sad facts of life, I might look like this:

Sad Facts of Life
*********************

Most students don't want seem to learn a language for their own sake but instead to meet the standards someone else has set for them.

But let's not start that list. It's pessimistic, right? If students feel the need to communicate, they will learn. And that's what we should focus on. 

Let's ask ourselves if it's still dogmetic when we appear to be talking to three or four students while the others write, draw and read. Is the discussion a sort of background noise for these people? Can we equate it to doing homework with the radio on in a foreign language? I wonder... and I wonder.

Some of them are teachers. I point out that all of them are teachers, helping each other with homework or minor bits of language they don't quite get. 

There's also the inherent power dynamic involved; I will always be able to pull rank if I choose. It's not always staring us in the face, but it's there. That affects our interaction. Maybe I should have them teach me Spanish, in order to improve their English. That might shift the power dynamic more in their favor and let them forget their learning almost entirely.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6278
	From: raimund_bartmann
	Date: Di Feb 03, 2004 12:24 

	Subject: dogme listening


	I've followed the dogme discussion with interest for some time. There is a = 
lot 
here to agree upon, and it is encouraging to read so many posts from 
informed and enthusiastic co-teachers who are prepared to develop 
challenging options to the complacent `dead hand' of the ELT publishing 
groups.

However, I am not entirely convinced so far about dogme ideas on teaching 
listening skills. My students often request examples of `typical' spoken 
English, and really want to test their listening with a range of accents, s= 
peed, 
elision, register, redundancy, etc. 

I agree that much of the listening material offered by the publishing 
`packages' is sub-standard – some of the worst examples I have heard seem 
to have been recorded by actors from `The Archers'. But in order to meet my= 

students' expectations, I do have to bring prepared listening tasks into cl= 
ass. 

I try to find authentic examples (I use the word `authentic' in its best se= 
nse) 
that meet their needs. We do extensive listening, we do real-time listening= 

with note-taking, we scope in on tricky parts, we listen intensively for de= 
tail. I 
try to offer them a wide range of voices of the best quality I can, to help= 
them to 
tune their ears to the great global conversation of English that awaits the= 
m.

Any thoughts on dogme listening?

(I apologize if this issue has been discussed before. I am new to this site= 
, and 
I'm having problems with the `search' facility!)



	


	Group: dogme
	Message: 6280
	From: diarmuid_fogarty
	Date: Di Feb 03, 2004 12:41 

	Subject: Re: dogme listening


	Listening is an area that has indeed been discussed relatively 
recently. As usual, the "dogme take" was actually "dogme takes". My 
personal view is that learning how to listen is a fairly natural 
skill which will develop by itself if students are motivated enough 
to want to understand what is being said. I would say that a wide 
range of accents is not a prerequisite for making sure that people 
can "listen better". It just makes it more challenging. There are so 
many varieties of accents that it would be impossible to cover all of 
them and, the chances are that were they to meet any strange 
accents , the listening strategies that they would need (asking for 
repetition, guessing from context, asking for clarification etc) are 
the same as the ones that students need in class anyway.

That said, if your reason for taking in lots of tapes of different 
accents is to keep your students happy and motivated, that seems like 
a perfectly good rationale.



	


	Group: dogme
	Message: 6281
	From: Raimund Bartmann
	Date: Di Feb 03, 2004 1:07 

	Subject: Re: dogme listening


	Thank you Diarmuid. What I had in mind was the original dogme idea about 
listening, which I appreciate may have been re-examined since then.

"No recorded listening material should be introduced into the classroom: the 
source of all "listening" activities should be the students and teacher 
themselves. The only recorded material that is used should be that made in 
the classroom itself, e.g. recording students in pair or group work for later re-
play and analysis."

It is partly because I am not a `native speaker' myself that my students ask me 
to bring the recorded examples into class. Although I do also record speaking 
activities that happen in the class, these are used to back up the speaking 
(with further language analysis and feedback) rather than to offer challenging 
listening opportunities. The students recognize that distinction.

--- In dogme@yahoogroups.com, "diarmuid_fogarty" <fogarty.olmos@t...> 
wrote:
> Listening is an area that has indeed been discussed relatively 
> recently. As usual, the "dogme take" was actually "dogme takes". My 
> personal view is that learning how to listen is a fairly natural 
> skill which will develop by itself if students are motivated enough 
> to want to understand what is being said. I would say that a wide 
> range of accents is not a prerequisite for making sure that people 
> can "listen better". It just makes it more challenging. There are so 
> many varieties of accents that it would be impossible to cover all of 
> them and, the chances are that were they to meet any strange 
> accents , the listening strategies that they would need (asking for 
> repetition, guessing from context, asking for clarification etc) are 
> the same as the ones that students need in class anyway.
> 
> That said, if your reason for taking in lots of tapes of different 
> accents is to keep your students happy and motivated, that seems like 
> a perfectly good rationale.



	


	Group: dogme
	Message: 6282
	From: sthornbury@w...
	Date: Di Feb 03, 2004 2:03 

	Subject: Re: Re: dogme listening


	Raimund, welcome. Just to re-iterate Diarmuid's point, there's a 
long thread on listening starting from about posting 4796 (October 
6th 2003). Of all the dogme "vows" I think I still feel number 2 holds 
up well over time. I doubt if anyone's listening skills have ever been 
improved by the use of audio cassettes in classrooms, though 
concentrated listening in a language lab (remember them?) might 
help. I have a friend who watches Catalan soap operas on TV to 
improve his Catalan generally. He says that even one week without 
watching, and his abiltiy to interact in Catalan plummets.

But in classrooms the best source of "listening" is still the people 
in the room, native or native, proficient or not.

S.



	


	Group: dogme
	Message: 6283
	From: djn@d...
	Date: Di Feb 03, 2004 4:58 

	Subject: Re: Monday, Monday...


	Rob,

Just a few "thoughts arising".

You wrote:

"I asked if everyone wanted to do another group presentation as the others
had gone over so well. It seemed they did, so I suggested a mini-lesson
this time, meaning each group would choose something to teach to the class
that would help them learn English."

Weren't the first presentations about other, subject-orientated topics, not English? 
You say they help each other informally with their English homework (their homework, 
not their English?) but, on reflection, would you repeat trying to turn them into formal 
(out at the board) teachers of English? 

You ask whether discussing something with a few while others do individual work is still 
dogmetic. As I read your description I was reminded of a primary school classsroom 
where different groups are carrying out different tasks.

Could it be that there is an important difference between having individual groups 
because there has been a joint decision to have such a session and a situation where 
individuals just opt out of the ongoing discussion (chat) and start doing something else?

I admit the primitive virgo, teacher-as-boss strains in me itch for a bit of totally 
undogmetic awfully aware and unrepressive direction.


Looking forward eagerly to reading "what happened next".


Dennis



	


	Group: dogme
	Message: 6284
	From: djn@d...
	Date: Di Feb 03, 2004 5:25 

	Subject: Re: Re: dogme listening


	Raimund,

When I read:

'No recorded listening material should be introduced into the classroom:
the source of all "listening" activities should be the students and
teacher themselves......"

I interpret that as a purist position and aimed at bad recordings of synthetic language.

For a variety of reasons - inluding intrinsic interest and motivation - I would not like to 
vow never to take into a classroom, if appropriate, recordings of, for example, news 
broadcasts, songs and excerpts from the soundtracks of films where the main actors 
are speaking dialects.

Dennis



	


	Group: dogme
	Message: 6285
	From: Raimund Bartmann
	Date: Di Feb 03, 2004 7:20 

	Subject: Re: dogme listening


	Hello Dennis,

Yes, I admit that I do cringe when playing some of those `synthetic' 
recordings. But although I am committed to restricting (strangling?) such 
materials wherever possible, I do feel a responsibility to listen to my students' 
requests too. 

Well, we do talk about these things. I explain to them that I cannot present a 
`native speaker' model, and although they happily participate in group 
speaking activities (which I record, or camcord) they reflect on the limitations 
of relying on each other as their main source of listening input. I tell them that I 
will do my best to expose them to a range of voices, and styles, and speeds. 
And inevitably I have to make compromises on quality and authenticity.

The problem is that many of them will soon be in the `firing line', giving 
presentations at international conferences, taking part in team projects where 
they may be faced with broad Bradford, Texan or Queensland. Or full-speed 
Karachi. I dare say they find me a little `slow and measured' by comparison, 
and I don't think (honestly) they regard each other as convincing models of 
the pace and `music' of spoken English.

With best regards,

Raimund Bartmann


--- In dogme@yahoogroups.com, djn@d... wrote:
> Raimund,
> 
> When I read:
> 
> 'No recorded listening material should be introduced into the classroom:
> the source of all "listening" activities should be the students and
> teacher themselves......"
> 
> I interpret that as a purist position and aimed at bad recordings of synthetic 
language.
> 
> For a variety of reasons - inluding intrinsic interest and motivation - I would 
not like to 
> vow never to take into a classroom, if appropriate, recordings of, for 
example, news 
> broadcasts, songs and excerpts from the soundtracks of films where the 
main actors 
> are speaking dialects.
> 
> Dennis



	


	Group: dogme
	Message: 6286
	From: Adrian Tennant
	Date: Di Feb 03, 2004 10:51 

	Subject: Re: Re: dogme listening


	Scott's message about his friend watching soaps in Catalan reminds me of my
own initial experiences learning Spanish.
I lived and worked in the Canaries and, every Saturday afternoon would watch
a c*** American programme - McGyver - in Spanish. The reason it helped was
that week in week out the format of the programme was the same. So, I could
leave the room and return half an hour later and know exactly what was
happening - this meant that I could concentrate on the words etc & not worry
about following the plot (what plot!?)

Dr E



	


	Group: dogme
	Message: 6287
	From: Fiona
	Date: Mi Feb 04, 2004 12:07 

	Subject: Re: dogme listening


	Hi Raimund,
can I pick up on two things? I'll try to be at least semi-coherent 
and not too long-winded.

The first thing is I think, or feel, that Scott's take on recorded 
materials rather underlines the difference between "doing a 
listening" and "listening". We certainly had a thread talking about 
doing a reading and reading, so this is much the same. To "do a 
listening" is a bit like sticking a pin through a butterfly and 
spreading it on a back-cloth for observation. Fascinating to look at 
for a bit, and you can keep it on a wall or shelf forever, but 
basically it's just a dead insect. Listening is on the wing.
However, that being the case, I do agree with Dennis (it was you, 
wasn't it, djn?) that songs, bits of films are acceptable, though as 
things to listen to together, not as listenings. And if your students 
have finished talking about them, or listening to them and want to 
use them for language investigation, then by all means, but I can't 
see anyone listening to chunks of Headway or English File and 
circling a, b or c for pleasure.

Secondly, the non-native/native model thing shouldn't be a concern 
nowadays anyway. I teach Spanish people to write/compose texts in 
their own language, and no-one seems to mind, cuz I think they feel 
that they're learning what they really want and need. Also, given 
that EIL thing (our semi-lurker Mr Spear Shaker knows a thing or two 
on that one), and who your students are ultimately going to be 
communicating with in English.........well, how much native-model 
contact are they going to get anyway? Or are they going to be 
speaking English with Turkish, Koreans and Spanish? I wouldn't demean 
yourself as a teacher just cuz you don't speak like Hugh Grant or 
Russell Crowe.
If I speak my 'native' variant of English (Glaswegian) few other 
natives would understand me (I speak a sort of acquired hybrid I've 
developed, to ease communication), and as your example is Bradford - 
well, what percentage of the multi-ethnic population of Bradford have 
what might be considered Native English??? Now, that really might 
shift parameters.............

too tired still. sorry.
fiona



	


	Group: dogme
	Message: 6288
	From: Robert M. Haines
	Date: Mi Feb 04, 2004 1:00 

	Subject: Listening


	Not every human being has the capacity to stomach McGyver --- even Dr. Evil left the room --- so what about the question of listening as interaction vs. non-interaction? I think I listen differently to German TV shows than I do to my wife when she speaks German to/with me.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6289
	From: Robert M. Haines
	Date: Mi Feb 04, 2004 1:15 

	Subject: What happened next?


	The primitive Virgo in *me* (Dennis) wanted to get really strict with the class after yesterday. Another "session" in the college lavatory helped me tap a more positive vein.

Everyone came in with friendly smiles on their faces, greeting me warmly. My how moods and fatigue can affect the vibe...

We chatted a bit before I asked what people wanted to do. I went around the room asking. The people who had no idea what they wanted to do or weren't sure were invited to join me. The others chose to prepare their presentations. (NB: Dennis, I don't expect to turn anybody in the class into teachers, but I hope the process of preparing and carrying out the lessons will create an interesting and useful dialog among the students.) A couple people wanted to read. Some people changed their minds when they knew they'd be in a group with me. In our group, we talked about the photos the three other group members had been looking at, then we started discussing map skills. Soon we had a topo map out and were trying to determine the slope of a rise in the landscape by measuring the rise and run.

I roamed around to some other groups, answering questions. 

After the break, I wrote up a scrambled version of the question "Can you find the index in Staying Found?" Partners compared their unscrambled sentences, then looked for the index in the text. Once we were all at the index, I wrote up 7 questions to be answered by following key words in the index. Things were very quiet but intense; they really get into this sort of activity. 

Later, we talked about the answers, where they'd been found and any discrepancies. Finally, I asked each pair to write a question that I could answer by using the index in the text. I helped out with the sentences here and there as I erased all but the key words on the board. I collected the questions, which I announced would be on tomorrow's quiz (they can use the text to find the answers). The vocab. on the board will also be on the quiz (spelling and meaning).

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6290
	From: djn@d...
	Date: Mi Feb 04, 2004 8:55 

	Subject: Re: Listening


	I think it could be that in our discussion over listening we are spread-eagled over 
undifferentiated teaching and learning contexts. 

Scott wrote, msg #6282,

"I doubt if anyone's listening skills have ever been
improved by the use of audio cassettes in classrooms..."

Mmmm. All I can report is that German students working with a few lines of sung 
lyrics could 'hear' ( = identify as meaningful words as opposed to mere noise) after 
20-30 minutes what they couldn't 'hear' at first. They were, as it happens, sitting in 
a language laboratory, though the lyrics were being played to them as a group 
through wall-mounted, high quality loudspeakers.

I admit I cannot prove that there was any transfer, i..e. that they had improved 
their listening of anything but paticular lines from specific lyrics.

Surely, too, Raimund, is quite right to answer his students' requests for listening 
to, working with other accents, because they are shortly going to have to do so in 
life outside the classroom?.


Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6291
	From: scott_thornbury
	Date: Mi Feb 04, 2004 11:16 

	Subject: Re: Listening


	Dennis wrote

> Mmmm. All I can report is that German students working with a few 
lines
> of sung lyrics could 'hear' ( = identify as meaningful words as 
opposed
> to mere noise) after 20-30 minutes what they couldn't 'hear' at 
first.
> They were, as it happens, sitting in a language laboratory, though 
the
> lyrics were being played to them as a group through wall-mounted, 
high
> quality loudspeakers.

I'd say Mmmmmm, too. Confusion between hearing and listening, I 
think, Dennis. You can train computers to recognise commands in 
twenty minutes. But have you trained them to listen?

> Surely, too, Raimund, is quite right to answer his students' 
requests
> for listening to, working with other accents, because they are 
shortly
> going to have to do so in life outside the classroom?.
> 
At the risk to repeating myself, is a few hours (more usually a few 
minutes) of listening to a Canadian, or a Nigerian, or a 
Singaporean, speaking English on tape in appalling acoustic 
conditions really going to make any difference, especially for 
students who have (like me) poor phonemic coding ability? I've 
been in Spain for nearly twenty years and yet I still can't 
distinguish a Canaries accent from either an Andaluz or an 
Argentinian one. But it don't stop me being able to talk (and 
therefore listen) to Canarians last weekend. Listening is not the 
piecing together of individual allophones to construct meaning. It is 
much more global than that. And it is interactive - you negotiate
misunderstanding, even in your L1. Something you can't do with a 
tape. 

Scott (begging to differ)



	


	Group: dogme
	Message: 6292
	From: sthornbury@w...
	Date: Mi Feb 04, 2004 9:57 

	Subject: Re: Listening


	Dennis wrote

> Mmmm. All I can report is that German students working with a few lines of
> sung lyrics could 'hear' ( = identify as meaningful words as opposed to
> mere noise) after 20-30 minutes what they couldn't 'hear' at first. They
> were, as it happens, sitting in a language laboratory, though the lyrics
> were being played to them as a group through wall-mounted, high quality 
> loudspeakers.

I'd say Mmmmmm, too. Confusion between hearing and listening, I 
think, Dennis. You can train computers to recognise commands in 
twenty minutes. But have you trained them to listen?

> Surely, too, Raimund, is quite right to answer his students' requests for
> listening to, working with other accents, because they are shortly going
> to have to do so in life outside the classroom?.
> 
At the risk to repeating myself, is a few hours (more usually a few 
minutes) of listening to a Canadian, or a Nigerian, or a 
Singaporean, speaking English on tape in appalling acoustic 
conditions really going to make any difference, especially for 
students who have (like me) poor phonemic coding ability? I've 
been in Spain for nearly twenty years and yet I still can't 
distinguish a Canaries accent from either an Andaluz or an 
Argentinian one. But it don't stop me being able to talk (and 
therefore listen) to Canarians last weekend. Listening is not the 
piecing together of individual allophones to construct meaning. It is 
much more global than that. And it is interactive - you negotiate 
misunderstanding, even in your L1. Something you can't do with a 
tape. 

Scott (begging to differ)



	


	Group: dogme
	Message: 6293
	From: Raimund Bartmann
	Date: Mi Feb 04, 2004 3:24 

	Subject: Re: Listening


	I would say listening is hearing, perceiving and understanding. But I never= 

ask my students `Do you understand?' because I think that is offensive, rat= 
her 
I ask them if everything is being clearly received.

I agree with Fiona that `doing a listening' can be a very contrived activit= 
y (I put 
up with plenty of that myself, many years ago), and I agree with Scott that= 

much of the audio quality is bad, much of the commercial audio material is = 

made using a type of `Oxford' English which I think is fairly obsolete, or = 
else 
the `global English' stereotypes you mention. But I don't think the people = 

producing these tapes are very close to teachers' or students' needs. 

I try to use good clear recordings that reflect my students' needs and inte= 
rests. 
New technologies like iPod are good for this, excellent quality downloads a= 
nd 
you don't carry that very teacher-ish boombox into the room!

What I offer them, for example, could be a recording of a radio interview o= 
r of 
a short presentation where they have to make notes and then reconstruct 
those notes in a meaningful way. I play it once, this is a good indicator f= 
or 
them of what they can `catch' in real-time. Then they do the diagnosis of w= 
hat 
is missing, and discuss and exchange details about what they have been 
listening to for a while, and then listen again to identify `sticking point= 
s' in the 
processing. (Typically accent, elision, liaison, endings – the devil is in = 
the 
detail). I'm not saying that this is like negotiating understanding in the = 

interactive sense, but it sharpens perception and develops useful strategie= 
s 
for training the ear to English. 

But once again, I only do it if the students find it useful. And they often= 
tell me 
that `listening and understanding' is a key area where they want to improve= 
.


--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> Dennis wrote
> 
> > Mmmm. All I can report is that German students working with a few lines= 
of
> > sung lyrics could 'hear' ( = identify as meaningful words as opposed to= 

> > mere noise) after 20-30 minutes what they couldn't 'hear' at first. The= 
y
> > were, as it happens, sitting in a language laboratory, though the lyric= 
s
> > were being played to them as a group through wall-mounted, high quality= 

> > loudspeakers.
> 
> I'd say Mmmmmm, too. Confusion between hearing and listening, I 
> think, Dennis. You can train computers to recognise commands in 
> twenty minutes. But have you trained them to listen?
> 
> > Surely, too, Raimund, is quite right to answer his students' requests f= 
or
> > listening to, working with other accents, because they are shortly goin= 
g
> > to have to do so in life outside the classroom?.
> > 
> At the risk to repeating myself, is a few hours (more usually a few 
> minutes) of listening to a Canadian, or a Nigerian, or a 
> Singaporean, speaking English on tape in appalling acoustic 
> conditions really going to make any difference, especially for 
> students who have (like me) poor phonemic coding ability? I've 
> been in Spain for nearly twenty years and yet I still can't 
> distinguish a Canaries accent from either an Andaluz or an 
> Argentinian one. But it don't stop me being able to talk (and 
> therefore listen) to Canarians last weekend. Listening is not the 
> piecing together of individual allophones to construct meaning. It is 
> much more global than that. And it is interactive - you negotiate 
> misunderstanding, even in your L1. Something you can't do with a 
> tape. 
> 
> Scott (begging to differ)



	


	Group: dogme
	Message: 6294
	From: Luke Meddings
	Date: Mi Feb 04, 2004 3:55 

	Subject: Re: the devil in the detail


	It strikes me that activities of this kind are task, rather than skill,
directed - to do with making meaning, not deconstructing it. Ultimately this
means working with the text: if we are (re)constructing our own text in
writing from aural stimulus, and discussing it, we can be said to be
practising all the skills, and this is (as I understand it at least) a whole
language activity, and genuinely active*, and therefore a good thing! The
devilish detail (accent, elision, endings) in the listening is perhaps
comparable to similar detail in texts written by native speakers - idiomatic
vocabulary, rhetoric, tricky punctuation, assumption of relevant schematic
knowledge.
*compared to the passive listen and fill in the gaps approach, for example;
or the unrealistic hand holding that goes on in coursebooks - not just a
bastardised listening text read by silly sods, but all sorts of
pre-listening tasks to soften the blow and make learners feel disempowered
in general: no wonder they emerge from this nursery world into the real one
and complain that they can't grasp accents etc, or that they can't
understand each other in the breaks

-----------------------------------------------------------------------
Luke Meddings
London
-----------------------------------------------------------------------

----- Original Message ----- 
From: "Raimund Bartmann" <bartelbrot@h...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, February 04, 2004 3:24 PM
Subject: [dogme] Re: Listening


I would say listening is hearing, perceiving and understanding. But I never=

ask my students `Do you understand?' because I think that is offensive, rat=
her
I ask them if everything is being clearly received.

I agree with Fiona that `doing a listening' can be a very contrived activit=
y (I put
up with plenty of that myself, many years ago), and I agree with Scott that=

much of the audio quality is bad, much of the commercial audio material is =

made using a type of `Oxford' English which I think is fairly obsolete, or =
else
the `global English' stereotypes you mention. But I don't think the people =

producing these tapes are very close to teachers' or students' needs.

I try to use good clear recordings that reflect my students' needs and inte=
rests.
New technologies like iPod are good for this, excellent quality downloads a=
nd
you don't carry that very teacher-ish boombox into the room!

What I offer them, for example, could be a recording of a radio interview o=
r of
a short presentation where they have to make notes and then reconstruct
those notes in a meaningful way. I play it once, this is a good indicator f=
or
them of what they can `catch' in real-time. Then they do the diagnosis of w=
hat
is missing, and discuss and exchange details about what they have been
listening to for a while, and then listen again to identify `sticking point=
s' in the
processing. (Typically accent, elision, liaison, endings - the devil is in =
the
detail). I'm not saying that this is like negotiating understanding in the =

interactive sense, but it sharpens perception and develops useful strategie=
s
for training the ear to English.

But once again, I only do it if the students find it useful. And they often=
tell me
that `listening and understanding' is a key area where they want to improve=
.


--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> Dennis wrote
>
> > Mmmm. All I can report is that German students working with a few lines=
of
> > sung lyrics could 'hear' ( = identify as meaningful words as opposed to=

> > mere noise) after 20-30 minutes what they couldn't 'hear' at first. The=
y
> > were, as it happens, sitting in a language laboratory, though the lyric=
s
> > were being played to them as a group through wall-mounted, high quality=

> > loudspeakers.
>
> I'd say Mmmmmm, too. Confusion between hearing and listening, I
> think, Dennis. You can train computers to recognise commands in
> twenty minutes. But have you trained them to listen?
>
> > Surely, too, Raimund, is quite right to answer his students' requests f=
or
> > listening to, working with other accents, because they are shortly goin=
g
> > to have to do so in life outside the classroom?.
> >
> At the risk to repeating myself, is a few hours (more usually a few
> minutes) of listening to a Canadian, or a Nigerian, or a
> Singaporean, speaking English on tape in appalling acoustic
> conditions really going to make any difference, especially for
> students who have (like me) poor phonemic coding ability? I've
> been in Spain for nearly twenty years and yet I still can't
> distinguish a Canaries accent from either an Andaluz or an
> Argentinian one. But it don't stop me being able to talk (and
> therefore listen) to Canarians last weekend. Listening is not the
> piecing together of individual allophones to construct meaning. It is
> much more global than that. And it is interactive - you negotiate
> misunderstanding, even in your L1. Something you can't do with a
> tape.
>
> Scott (begging to differ)
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	Group: dogme
	Message: 6295
	From: Rita Baker
	Date: Mi Feb 04, 2004 5:31 

	Subject: Re: Re: dogme listening


	I don't know if this technique is dogme-approved, but I do think it is 
useful for students to be able to read and hear at the same time, for the 
purposes of private study. Rather than spend ages scripting a recording, it 
is quicker if you record, or get somebody else to record a script. This 
provides the opportunity for students to relate what they see to what they 
hear. 'Auditory' learners tend to 'hear' what they read, and this makes 
sure that they 'hear' authentic pronunciation rather than their own 
interpretation of how words and chunks of words might sound.

When I was learning Arabic I loathed 'listening' lessons; I used to feel so 
frustrated at not being able to understand - mainly because I didn't even 
know the contexts of the listening material, let alone some of the 
vocabulary. It was like being tested on my ignorance, when what I wanted 
was to LEARN. However, once I began to know a few words, I really wanted to 
know how they sounded in connected speech, and wanted to review it on my 
own as well as listening to the teacher in class.

Rita


Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------
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	Group: dogme
	Message: 6296
	From: Sue Murray
	Date: Do Feb 05, 2004 12:11 

	Subject: words and grammar


	Marianne wrote (about the difficulty of translating words):
>but this seems perfectly normal and natural to me : because when asking for
>an "equivalent" of such and such a word, you disconnect the word from its
>flesh, blood and body : a whole context, a conversation, a personal
history,
>a particular weather under a particular sky. When I am asked for an
>equivalent for a word, I am often at a loss : I need to find a sentence to
>go with the word, and a paragraph, and sometimes make up a whole story to
>have the "spirit" of the word in mind, to give it life !

aside from translation, it strikes me that what Marianne says about words is
equally valid for grammar.
and the source is first and foremost the context, as Marianne so beautifully
expresses;
and the 'life' of any grammar is not in an abstract rule, or a 'set piece'
choice example,
but in a particular meaning at a particular time;

it's late so I can't try to better articulate or expand; but I'm becoming
increasingly 'convinced' (especially from intensive spates of recent
'seasonal' experiences substituting for sick colleagues with unknown rather
than familiar classes) that most language learners find it easier to
generalize from the particular than to particularize from the general .....



	


	Group: dogme
	Message: 6297
	From: Sue Murray
	Date: Do Feb 05, 2004 12:33 

	Subject: listening


	Perhaps most of all, what strikes me about this listening thread is how
Raimund is *really* listening to his students and his students' needs, and
working *with* them on ways to better develop their confidence and
proficiency.

I think all the comments and points everyone has made are valid; and when
there is a need to incorporate external recordings in class, for the
particular needs of a particular group of learners, the only way is to
search for appropriate material, as Raimund does, rather than use what is
provided 'ready made'.

>The problem is that many of them will soon be in the `firing line', giving
> presentations at international conferences, taking part in team projects
where
> they may be faced with broad Bradford, Texan or Queensland. Or full-speed
> Karachi. I dare say they find me a little `slow and measured' by
comparison,
> and I don't think (honestly) they regard each other as convincing models
of
> the pace and `music' of spoken English.

I would just like to reiterate that the pace and music of spoken English is
as much Raimund's and his students' province as it is that of those they
will meet at international conferences, whether from Bradford or Karachi
or Queensland or wherever; and I think that speaking in a slightly slow and
measured way is often (and where it still isn't, it should be) a conscious
aspect of (successful) international conference speakers' speech; and once
everyone gets to the 'open space' of the bar or the coffee break or the
teamwork, and there is more informal and interactive conversation, everyone
is 'equal', so to speak, or at least freer to negotiate and try out - and
often discover and enjoy - their equalities, with adequate opportunity to
'adjust' to new accents and ways of speaking (and such adjustments are
continual, even - often especially - for and among so-called 'native
speakers'); as well as discuss and share and clarify what they did or didn't
understand from the conference speakers.

(rather a silly aside that's just popped into my head: I'm no surgeon, but
apparently human stomachs come in all sorts of shapes and sizes, and no two
stomachs are the same; but they all share certain features which distinguish
them as stomachs, rather than livers or lungs or whatever; medical students
learn to recognize what a stomach and a liver and lungs etc are, not because
they ever - even in a long subsequent career - get to see and know every
possible variation, but because they become familiar enough with the main,
salient characteristics of a small number of stomachs etc and then, in
practice, 'accommodate' this knowledge to other examples, even those with
unusual and sometimes misleading characteristics)

One subsequent general point;
>And they often=
> tell me
>that `listening and understanding' is a key area where they want to improve

This is a very very common 'plea' from students, at times (it often seems to
me) by far the most common, tho it varies greatly in 'degree' - eg some
students feel severely handicapped to the extent of despair, and it can
become a 'self-fulfilling prophecy';

my 'reading' of this difficulty is very unscientific and based only on very
local experience, but it seems that amongst prime contributing
factors the following classroom ones can often be key:
(1) an often strong 'teacher talking time' misapprehension means that many
beginning/early elementary students do not get the essential exposure to
and familiarity with direct, personalised (meaning also patient and repeated
as often as desired) spoken language that they desparately need before they
need anything else;
(2) the often strong 'L2 only' belief means that many beginning students can
be 'forced' to produce language before they are really ready to; and what
they produce is often given far greater prominence and value, by
classroom tasks and assessment and teachers, than the 'less measurable'
development of greater ease in listening and understanding.
(3) the dastard tapes, which can't pretend to even poorly substitute all
that has been missing if (1) and (2) have come strongly into play, then
either leave the poor student feeling totally inadequate and 'bad at
listening' (to the tapes); or, as Luke points out, the tapes can make a
student think they're good at listening, when really they're only good at
gap-filling or easily sussing the prepared listening 'tasks' that serve to
'measure' their (supposed) listening skills ....

if anyone sees what I mean; if not, sorry! (either not clearly put or a load
of bull; possibly both)

Sue



















[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6298
	From: Sue Murray
	Date: Do Feb 05, 2004 12:10 

	Subject: Re: Re: dogme listening


	Perhaps most of all, what strikes me about this listening thread is how
Raimund is *really* listening to his students and his students' needs, and
working *with* them on ways to better develop their confidence and
proficiency.

I think all the comments and points everyone has made are valid; and when
there is a need to incorporate external recordings in class, for the
particular needs of a particular group of learners, the only way is to
search for appropriate material, as Raimund does, rather than use what is
provided 'ready made'.

>The problem is that many of them will soon be in the `firing line', giving
> presentations at international conferences, taking part in team projects
where
> they may be faced with broad Bradford, Texan or Queensland. Or full-speed
> Karachi. I dare say they find me a little `slow and measured' by
comparison,
> and I don't think (honestly) they regard each other as convincing models
of
> the pace and `music' of spoken English.

I would just like to reiterate that the pace and music of spoken English is
as much Raimund's and his students' province as it is that of those they
will meet at international conferences, whether from Bradford or Karachi
or Queensland or wherever; and I think that speaking in a slightly slow and
measured way is often (and where it still isn't, it should be) a conscious
aspect of (successful) international conference speakers' speech; and once
everyone gets to the 'open space' of the bar or the coffee break or the
teamwork, and there is more informal and interactive conversation, everyone
is 'equal', so to speak, or at least freer to negotiate and try out - and
often discover and enjoy - their equalities, with adequate opportunity to
'adjust' to new accents and ways of speaking (and such adjustments are
continual, even - often especially - for and among so-called 'native
speakers'); as well as discuss and share and clarify what they did or didn't
understand from the conference speakers.

(rather a silly aside that's just popped into my head: I'm no surgeon, but
apparently human stomachs come in all sorts of shapes and sizes, and no two
stomachs are the same; but they all share certain features which distinguish
them as stomachs, rather than livers or lungs or whatever; medical students
learn to recognize what a stomach and a liver and lungs etc are, not because
they ever - even in a long subsequent career - get to see and know every
possible variation, but because they become familiar enough with the main,
salient characteristics of a small number of stomachs etc and then, in
practice, 'accommodate' this knowledge to other examples, even those with
unusual and sometimes misleading characteristics)

One subsequent general point;
>And they often=
> tell me
>that `listening and understanding' is a key area where they want to improve

This is a very very common 'plea' from students, at times (it often seems to
me) by far the most common, tho it varies greatly in 'degree' - eg some
students feel severely handicapped to the extent of despair, and it can
become a 'self-fulfilling prophecy';

my 'reading' of this difficulty is very unscientific and based only on very
local experience, but it seems that amongst prime contributing
factors the following classroom ones can often be key:
(1) an often strong 'teacher talking time' misapprehension means that many
beginning/early elementary students do not get the essential exposure to
and familiarity with direct, personalised (meaning also patient and repeated
as often as desired) spoken language that they desparately need before they
need anything else;
(2) the often strong 'L2 only' belief means that many beginning students can
be 'forced' to produce language before they are really ready to; and what
they produce is often given far greater prominence and value, by
classroom tasks and assessment and teachers, than the 'less measurable'
development of greater ease in listening and understanding.
(3) the dastard tapes, which can't pretend to even poorly substitute all
that has been missing if (1) and (2) have come strongly into play, then
either leave the poor student feeling totally inadequate and 'bad at
listening' (to the tapes); or, as Luke points out, the tapes can make a
student think they're good at listening, when really they're only good at
gap-filling or easily sussing the prepared listening 'tasks' that serve to
'measure' their (supposed) listening skills ....

if anyone sees what I mean; if not, sorry! (either not clearly put or a load
of bull; possibly both)

Sue



	


	Group: dogme
	Message: 6299
	From: Robert M. Haines
	Date: Do Feb 05, 2004 1:06 

	Subject: Quiz


	We had a quiz today. Because this one is in a format that allows for it, I'd like to include it in the files section of the list for feedback, questions, etc. and to hopefully provide some more insight into just what I'm up to with this class.

Students gave me positive feedback on the quiz, saying it related to their NRT studies and could help them learn more about the field of Natural Resource Technology.

The vocabulary and questions are taken from our discussion yesterday. Students took thirty minutes to complete the quiz. The questions in the second part (B) are questions the students came up with yesterday (see the post from 2/03/04).

Sentences 1 and 9 in Part B generated a fair amount of discussion. Sentence 1 is ungrammatical in my mind, but the students seemed to understand it anyway. Sentence 9 is grammatical but doesn't reflect the text, which lists the answer to this questions as *one* of the most common causes of deflection, not *the* most common cause.

After the quiz students created an outline for their mini-lessons next week. 

Again, you should be able to find the quiz in the files section of the dogme site.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6300
	From: Robert M. Haines
	Date: Do Feb 05, 2004 4:31 

	Subject: The stomach for it


	I think Sue's aside about the medical students and stomachs relates to what I want to say about listening. 

I've been watching a fair amount of German TV recently. I understand the Austrians, the Bavarians, the Swiss Germans, the "high German" of moderators and news people and even the Americans making no apparent effort to alter their accents when they speak German. 

I learned to listen to German mainly through exposure to what some have called a totally different (non-German) dialect called Bavarian, which has dialects of it's own, e.g. Dachauer dialect. 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6301
	From: Rita Baker
	Date: Do Feb 05, 2004 9:59 

	Subject: Re: Re: Listening


	At 03:24 PM 2/4/04, you wrote:

But I never ask my students `Do you understand?' because I think that is 
offensive, rat =
I ask them if everything is being clearly received.

I absolutely agree with you. One of the naffest things a teacher can do is 
ask, 'Do you understand?' In some cultures the students will say 'yes' 
purely because it's culturally unacceptable to say 'no'. Students who are 
not thus inhibited will only be saying, 'yes, I understand what it is I 
understand'. What we need to explore is any gap between what we intended 
them to understand, what they thought we wanted them to understand, and 
what they understood which we weren't even aware of. One technique I use is 
to ask them to explain what it is they have understood, and to compare that 
with what the rest of the class have understood. This sometimes opens up an 
opportunity to go over something again, or to expand on it for the sake of 
those who didn't dare say they didn't understand, for fear that they might 
be thought stupid!

Rita

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------
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Version: 6.0.574 / Virus Database: 364 - Release Date: 1/29/04


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6302
	From: djn@d...
	Date: Fr Feb 06, 2004 10:09 

	Subject: Standards in language learning


	What is the blue-blooded dogmetist's take on the search for standards in language 
learning and testing that will produce results accepted by employers throughout the 
ECC? (For a forthcoming conference I've been looking at the Common European 
Framework, the CEF).

Is it a question of arguing: 

(1) If we proceed a la dogme you will achieve your personal best, however that is 
measured.

(2) Is it a question of saying: "OK. Now let's turn to some examination practice, 
because, naturally, I want you to do as well as you can in the forthcoming test." ?

(3) Is it a question of working with people like those who worked on the CEF to ensure 
that dogme thinking is represented. ?

I'd be interested and grateful to hear some views on this.


Dennis



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6303
	From: Adrian Tennant
	Date: Fr Feb 06, 2004 10:18 

	Subject: Re: Standards in language learning


	Hi Dennis,

Tough one! My take on tests has always been that they test what people don't
know, not what they do.

For Dogme tests I always get the students to write their own. It's what they
leave out that is often the most revealing.
Now, obviously, this doesn't fit with an 'external testing system'.

I'm also worried that most tests only cater for certain types of learners
(usually those with a logical, visual or oral bent).
How does an oral test which involves pairwork sit with a student who has
weak interpersonal skills, is socially shy etc?

It's problems like these that need to be addressed both in design and
criteria.

Dr E



	


	Group: dogme
	Message: 6304
	From: Robert Haines
	Date: Sa Feb 07, 2004 6:48 

	Subject: Re: Standards in language learning


	--- In dogme@yahoogroups.com, djn@d... wrote:
> What is the blue-blooded dogmetist's take on the search for 
standards in language 
> learning and testing that will produce results accepted by 
employers throughout the 
> ECC? (For a forthcoming conference I've been looking at the Common 
European 
> Framework, the CEF).
> 
> Is it a question of arguing: 
> 
> (1) If we proceed a la dogme you will achieve your personal best, 
however that is 
> measured.
> 
> (2) Is it a question of saying: "OK. Now let's turn to some 
examination practice, 
> because, naturally, I want you to do as well as you can in the 
forthcoming test." ?
> 
> (3) Is it a question of working with people like those who worked 
on the CEF to ensure 
> that dogme thinking is represented. ?
> 
> I'd be interested and grateful to hear some views on this.
> 
> 
> Dennis
> 
> Dennis,

It's probably a matter of all three plus one or two we haven't 
thought of, don't you think?

Rob
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6305
	From: Robert M. Haines
	Date: Sa Feb 07, 2004 6:54 

	Subject: Reading aloud and dictation


	Hello everyone,

Many students seem to enjoy reading aloud and writing dictations. I know these are popular activities in many contexts, but is there anything other than tradition to support formal dictations (not dictogloss) and reading aloud in the language learning classroom?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6306
	From: midill@a...
	Date: Sa Feb 07, 2004 8:44 

	Subject: Re: Reading aloud and dictation


	From personal experience, dictation works in helping students to write 
English. I use it with my beginning students every semester. I always keep the 
first dictation they complete in class and show it to them at the end of the 
semester. The improvement is always huge. After a couple of weeks of dictation we 
proceed to written expression of students own ideas. They do transfer English 
writing conventions to their work.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6307
	From: fiotf
	Date: Sa Feb 07, 2004 11:48 

	Subject: Re: Reading aloud and dictation


	Not a clue about tradition, but on the odd occasion that I give 
students a dictation, it seems to reinforce pronunciation 
work/familiarity. My MBA students are more than familiar with the 
written form of English, but stumble and slip when confronted with 
the spoken. Dictation provides them with "intrapersonal time" to 
observe the relationship between the spoken 'shape' and 
written 'shape' of the language. In this sense, it seems to help 
their aural comprehension. Many of us attempt to mentally 'write' 
unfamiliar lexis in our minds in an attempt to work out what we're 
being told, to match what our ears hear and our eyes know. Dictation 
does seem to facilitate this process.
I shyed away from dictation for a very long time - a reaction to my 
own education, I guess - but now have no qualms about using it as a 
technique, as it does seem to help students learn. The text they 
produce is essentially a gapfill in its early stages - they may have 
filled the gap with some semi-phonemic anagram - as although they 
can't provide the exact word, they can usually work out roughly what 
it must mean. They also build up their relationship between sound and 
spelling. And curiously, according to my students, they remember the 
new vocabulary afterwards. Well, not so curiously. The effort 
involved in trying to produce a new item, trying to work out what it 
must mean, catch what it sounds like, and work out what it looks like 
really helps it stick. The only catch, in dogme terms, is how to 
stick to materials the students have provided. I tend to use small 
pieces of articles related to whatever cropped up in the previous 
class, but at a realistic level, it's hard to just go on what they 
bring in. I can choose stuff that regurgitates the vocab that cropped 
up, and which may rely on information they already have (top-down), 
but I admit I usually choose the chunk myself. Beats photocopying ;-)

As for reading out loud, I guess it's a shrink-wrapped form of the 
same. Associating the written shape with the sound shape, and 
building up patterns from there. It can also help them with sense 
unit comprehension, as they have to work out the sense units before 
they read, so that the listener can make sense of what they're 
hearing. Chunking, is it called? There is a level of processing that 
takes place 'under the threat' of reading aloud (ie. performing to an 
audience, risking self-esteem, security, place within the group) 
which is less likely to happen during the normal reading process. I 
mean, the processing is similar, but as the reader has potentially 
more to lose, the degree of motivation to be successful is higher. 
ALso, mistakes corrected or noticed are more likely to stick. Last 
week, after oral exams, I asked my students if they had been aware of 
some of their errors (there was no reading out loud involved, but the 
performance element of exams puts them on a par,IMHO). They all 
admitted they had, and had then gone through a post-mortem self-
correction stage. And they have all improved noticeably since. 

to bed.night night.






ye--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> 
wrote:
> Hello everyone,
> 
> Many students seem to enjoy reading aloud and writing dictations. I 
know these are popular activities in many contexts, but is there 
anything other than tradition to support formal dictations (not 
dictogloss) and reading aloud in the language learning classroom?
> 
> Rob
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6308
	From: Robert M. Haines
	Date: So Feb 08, 2004 12:07 

	Subject: Re: Reading aloud and dictation


	In what way do you think it helps them to write English?
----- Original Message -----
From: <midill@a...>
To: <dogme@yahoogroups.com>
Sent: Saturday, February 07, 2004 5:44 AM
Subject: Re: [dogme] Reading aloud and dictation


> From personal experience, dictation works in helping students to write
> English. I use it with my beginning students every semester. I always
keep the
> first dictation they complete in class and show it to them at the end of
the
> semester. The improvement is always huge. After a couple of weeks of
dictation we
> proceed to written expression of students own ideas. They do transfer
English
> writing conventions to their work.
>
> Rosemary
>
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6309
	From: Robert M. Haines
	Date: So Feb 08, 2004 12:10 

	Subject: Reading aloud and dictation


	Fiona, you wrote: "Not a clue about tradition, but on the odd occasion that I give students a dictation, it seems to reinforce pronunciation work/familiarity. My MBA students are more than familiar with the written form of English, but stumble and slip when confronted with the spoken. Dictation provides them with "intrapersonal time" to observe the relationship between the spoken 'shape' and written 'shape' of the language."

Isn't the spoken shape you provide during dictation an unnatural one though because reading aloud sounds different than unscripted utterances (if that's the proper term)?

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6310
	From: midill@a...
	Date: Sa Feb 07, 2004 8:51 

	Subject: Re: Reading aloud and dictation


	The students discover the relationship between what they hear and how it is 
written...which in English does not always mesh. "Oh, that's how it's 
written!" is a frequent comment.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6311
	From: midill@a...
	Date: Sa Feb 07, 2004 8:53 

	Subject: Re: Reading aloud and dictation


	When I give dictation I first read the sentence in a conversational tone and 
then word by word.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6312
	From: midill@a...
	Date: Sa Feb 07, 2004 8:54 

	Subject: Re: Re: Reading aloud and dictation


	My dictation sentences come come from recent class discussion and familiar 
vocabulary.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6313
	From: Rita Baker
	Date: So Feb 08, 2004 4:21 

	Subject: Re: Reading aloud and dictation


	Dear Rob,

My take would be that if they enjoy it and want to do it, it must have some 
value. In my first year at secondary school the English teacher used to 
give us a prepared dictation once a week; i.e.we could look at it for 
homework and prepare it as thoroughly as we liked. We all loved it because 
it was possible to get A+ every time. Now that I look back I realise that 
we also internalised the spelling of words in groups, and since punctuation 
featured, we were also made aware of its function. For second language 
learners it gives the opportunity to relate what they see to what they 
hear, to notice collocations, style, genre - all sorts of things. I don't 
know why I haven't been incorporating it into my teaching! I think I'll 
start straightaway. All the better if they get to choose the passages for 
themselves - or take turns delivering the dictations. POWER, man!

Rita

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------
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	Group: dogme
	Message: 6314
	From: djn@d...
	Date: So Feb 08, 2004 5:20 

	Subject: Re: Reading aloud and dictation


	Rob,

Has anyone replied to the list about reading aloud? Rita, of course, has made the 
essential point writing about dictation : if learners, for whatever reason, really enjoy 
doing it..... then teachers can give the activity a twist that will quieten their own 
consciences as they indulge in nineteenth century practices.

You can move away from "barking at print" to the practice of reading aloud from a script 
interestingly with, for example, lots of pauses and making eye contact with the people 
that are listening to you. Get readers aloud seeing if they can look down at the text and 
then speak from memory - not the whole text, just chunks of ever increasing length . It 
produces the necessary pauses - necessary for the listeners to take in what they are 
hearing - and can be great fun.

If you can beat 'em, join 'em.


Dennis



	


	Group: dogme
	Message: 6315
	From: Robert M. Haines
	Date: So Feb 08, 2004 7:58 

	Subject: Reading aloud and dictation


	Thank you for your contributions to this thread. I was hoping someone would tell me why dictations and reading aloud should be avoided at all costs, but, true to dogme, the lines between the "sacred" and the "profane" are often blurred.

It turns out the people I'm spending so much time with these days (students) have often asked for dictations and reading aloud, activities that tend to rub me the wrong way, because I've failed to see any real value in them. However, as has been pointed out, there's the ever significant motivational aspect.

Appropriate text is no problem as we have the ones students are required to read (and find so interesting) as part of their NRT curriculum.

I like the idea of a twist (Dennis), though I have to admit I've not yet read any convincing argument in favor of dictation or reading aloud as it is commonly practiced, e.g. rather stifled repetition of sentence fragments, slowly building towards one fluent reading of the entire text. Reading Rita's description of the prepared dictation she was given as a learner makes me wonder if that wasn't another sort of scenic route to something that could have been done with less artifice. Sorry I can't be any more articulate than that, I'm still wondering about the implications and possibilities.

The main ideas in favor of dictation seem to be that dictation can help learners recognize spoken language and practice writing. Wouldn't writing and reading do help learners recognize collocations, notice genre, etc? What about conversation and eavesdropping to help recognize spoken language? And, again, how often do we listen to something read aloud? If we do, is the reader usually someone trained to read aloud, e.g. an actor or folklorist? 

These are sincere questions; please don't think I'm taking up arms against anyone's position or ideas. I'm asking for input that might help me to notice a gap in my pedagogy (art of teaching). I need you to look at the picture I've painted and tell me what you see.

****************************************************

Finally, something unrelated. Reading reviews of dogme films, I've noticed that van Lier's movement is referred to as "dogma" here in the States. I assume it's a translation. Haven't this been discussed on the list before? Is it the same in your corner of the universe?

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6316
	From: Robert M. Haines
	Date: So Feb 08, 2004 8:37 

	Subject: Dictation


	It's me and my dictation fixation again. below is a link to an article that *tries* to tell us teachers why dictation is a valuable language learning device.

Does anyone else see the holes?

http://iteslj.org/Techniques/Alkire-Dictation.html

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6317
	From: Ma. Leonor Corradi
	Date: So Feb 08, 2004 9:38 

	Subject: Re: Reading aloud and dictation


	It should be remembered that reading aloud is no a reading skill but more of
an oral skill. It's great if practised along these lines, showing students
when to make pauses and make eye contact with the audience, how to set some
type of connection between the speaker and the audience, and how to make the
whole thing vivid and interesting. I've been to conferences at which some
speakers read aloud, and it was really hard to follow them for they failed
to include what makes reading aloud something valuable.
----- Original Message ----- 
From: "Robert M. Haines" <haines@n...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Sunday, February 08, 2004 4:58 PM
Subject: [dogme] Reading aloud and dictation


> Thank you for your contributions to this thread. I was hoping someone
would tell me why dictations and reading aloud should be avoided at all
costs, but, true to dogme, the lines between the "sacred" and the "profane"
are often blurred.
>
> It turns out the people I'm spending so much time with these days
(students) have often asked for dictations and reading aloud, activities
that tend to rub me the wrong way, because I've failed to see any real value
in them. However, as has been pointed out, there's the ever significant
motivational aspect.
>
> Appropriate text is no problem as we have the ones students are required
to read (and find so interesting) as part of their NRT curriculum.
>
> I like the idea of a twist (Dennis), though I have to admit I've not yet
read any convincing argument in favor of dictation or reading aloud as it is
commonly practiced, e.g. rather stifled repetition of sentence fragments,
slowly building towards one fluent reading of the entire text. Reading
Rita's description of the prepared dictation she was given as a learner
makes me wonder if that wasn't another sort of scenic route to something
that could have been done with less artifice. Sorry I can't be any more
articulate than that, I'm still wondering about the implications and
possibilities.
>
> The main ideas in favor of dictation seem to be that dictation can help
learners recognize spoken language and practice writing. Wouldn't writing
and reading do help learners recognize collocations, notice genre, etc? What
about conversation and eavesdropping to help recognize spoken language? And,
again, how often do we listen to something read aloud? If we do, is the
reader usually someone trained to read aloud, e.g. an actor or folklorist?
>
> These are sincere questions; please don't think I'm taking up arms against
anyone's position or ideas. I'm asking for input that might help me to
notice a gap in my pedagogy (art of teaching). I need you to look at the
picture I've painted and tell me what you see.
>
> ****************************************************
>
> Finally, something unrelated. Reading reviews of dogme films, I've noticed
that van Lier's movement is referred to as "dogma" here in the States. I
assume it's a translation. Haven't this been discussed on the list before?
Is it the same in your corner of the universe?
>
> Rob
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6318
	From: Maria Jordano
	Date: So Feb 08, 2004 10:15 

	Subject: Re: Reading aloud and dictation


	Hi all, 

I have always hate dictation and reading aloud sesions
as a student and now as a teacher, but, little by
little I realize that could be the only way for adult
beginners for improving pronuntiation and breaking the
ice for speaking activities, since they are not able
to produce by themselves all the words they would like
to use. 

As a consequence of this, if they don't say before
that word, and they do not feel corrected, it will be
much more difficult for them to produce and get the
correct pronuntiation at the same time. 

Kind regards, and sorry for lurking such a long time,
but I am completly busy these days....

María

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
Do you Yahoo!?
Yahoo! Finance: Get your refund fast by filing online.
http://taxes.yahoo.com/filing.html


	


	Group: dogme
	Message: 6319
	From: Diarmuid Fogarty
	Date: Mo Feb 09, 2004 7:44 

	Subject: Re: Reading aloud and dictation


	Maria wrote: "It should be remembered that reading aloud is no a reading skill but more of
an oral skill."

But, as we have mentioned before, when we read, perhaps the main way of processing this information is through "hearing" the words on the page in our heads. If you don't know how these words sound, the chances are that this is going to hamper your understanding of the text.

Diarmuid 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6320
	From: Marianne Dorléac
	Date: Mo Feb 09, 2004 9:18 

	Subject: Re: Dictation


	"Robert M. Haines" <haines@n...> wrote:
It's me and my dictation fixation again. below is a link to an article that *tries* to tell us teachers why dictation is a valuable language learning device.

Does anyone else see the holes?

http://iteslj.org/Techniques/Alkire-Dictation.html

Rob

MD: 
Hello everyone, I personally do not like dictations : I find it laborious, slow and boring. The main interest of dictations is "to be aware of difficulties". Well, there are more interesting and practical ways of enhancing the awareness : writing postcards, writing a diary, a message etc...



Marianne




[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 6321
	From: Marianne Dorléac
	Date: Mo Feb 09, 2004 9:34 

	Subject: Re: Reading aloud and dictation


	"Robert M. Haines" <haines@n...> wrote:
Thank you for your contributions to this thread. I was hoping someone would tell me why dictations and reading aloud should be avoided at all costs, but, true to dogme, the lines between the "sacred" and the "profane" are often blurred.

MD : Well if the students ask you to read aloud it may be because they realize how different the oral and written worlds are, and it is the only way they can think of to find a solution to the difficulty.

However, reading aloud can be very boring !!

Here is how I react when asked for a "reading aloud" session :

I write a short poem on the board and ask them to write it down too with me. We explain the vocab and I make sure everyone understand the gist of the poem. We discuss the theme and images for a short while. Then I ask them to put their notebook into their bags and ask each of them to read one line of the poem, a different one each time (I re-read after them when necessary). After a while (when I judge the first line is correctly pronounced) I erase the first line on the board and carry on : they then must read the poem trying to *remember* the first line. We go on to the rest of the poem, and at a certain point I erase the *second* line, and so on and so forth ! In the end they can leave the class knowing a French poem by heart, with a pretty good pronounciation !

Marianne Dorléac
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	Group: dogme
	Message: 6322
	From: Marianne Dorléac
	Date: Mo Feb 09, 2004 9:42 

	Subject: Re: Reading aloud and dictation


	"Robert M. Haines" <haines@n...> wrote:
Fiona, you wrote: "Not a clue about tradition, but on the odd occasion that I give students a dictation, it seems to reinforce pronunciation work/familiarity. My MBA students are more than familiar with the written form of English, but stumble and slip when confronted with the spoken. Dictation provides them with "intrapersonal time" to observe the relationship between the spoken 'shape' and written 'shape' of the language."

Isn't the spoken shape you provide during dictation an unnatural one though because reading aloud sounds different than unscripted utterances (if that's the proper term)?

Rob



MD : Of course the dictation tone is totally unnatural : students ask for it because it reassures them. Thus, the oral language sounds more like the written one they have been used to for years at school if they learned English mainly from books and articles.

Marianne Dorléac
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	Group: dogme
	Message: 6323
	From: Marianne Dorléac
	Date: Mo Feb 09, 2004 9:49 

	Subject: Re: Standards in language learning


	djn@d... wrote:
What is the blue-blooded dogmetist's take on the search for standards in language 
learning and testing that will produce results accepted by employers throughout the 
ECC? (For a forthcoming conference I've been looking at the Common European 
Framework, the CEF).

Is it a question of arguing: 

(1) If we proceed a la dogme you will achieve your personal best, however that is 
measured.

(2) Is it a question of saying: "OK. Now let's turn to some examination practice, 
because, naturally, I want you to do as well as you can in the forthcoming test." ?

(3) Is it a question of working with people like those who worked on the CEF to ensure 
that dogme thinking is represented. ?

I'd be interested and grateful to hear some views on this.


Dennis



Well, if my students are to take "official" external tests, I would give some tests to them and we would examine them together. My idea it to make them aware of *why* the test maker chose *such* or such exercise and not another one. What des he want to test ? What does he want to know that you can/can't do ? When they are able to say "ok, here, they want me to use the past tense and they are going to look at this specifically" then half the work is done !

Marianne
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	Group: dogme
	Message: 6324
	From: Marianne Dorléac
	Date: Mo Feb 09, 2004 10:08 

	Subject: Re: listening


	Sue Murray <suemurray@i...> wrote:
>(2) the often strong 'L2 only' belief means that many beginning >students can
>be 'forced' to produce language before they are really ready to;

MD : I agree. This is why it is important to respect the "silent phase" of students, without "forcing" them to produce language before they are ready to.





> and what
>they produce is often given far greater prominence and value, >by
>classroom tasks and assessment and teachers, than the 'less >measurable'
>development of greater ease in listening and understanding.

MD : Very true too ! But speaking is *the* ability we all want to achieve when learning a foreign language : the produced language is given "greater prominence and value" by the students themselves too !




>(3) the dastard tapes, which can't pretend to even poorly >substitute all
>that has been missing if (1) and (2) have come strongly into >play, then
>either leave the poor student feeling totally inadequate and >'bad at
>listening' (to the tapes); or, as Luke points out, the tapes can >make a
>student think they're good at listening, when really they're only >good at
>gap-filling or easily sussing the prepared listening 'tasks' that >serve to
>'measure' their (supposed) listening skills ....

MD : I never found good ready made listening tapes. I make my own, recording the news and helping them out to get the gist of it.





>if anyone sees what I mean; if not, sorry! (either not clearly put >or a load
>of bull; possibly both)

MD : No bull at all !! Thank you for sharing your views, Sue !

Marianne Dorléac
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	Group: dogme
	Message: 6325
	From: djn@d...
	Date: Mo Feb 09, 2004 11:16 

	Subject: Re: Dictation


	Rob,

Great Ark pedagogy article you pointed us at.. :-)


I especially like the following - some of the advantages of dictation:


Dictation can serve as an excellent review exercise. 
Dictation is psychologically powerful and challenging. 
Dictation fosters unconscious thinking in the new language. 
If the students do well, dictation is motivating. 
Dictation involves the whole class, no matter how large it is. 
During and after the dictation, all students are active.

.....

While dictating, the teacher can (in fact should) move about, giving individual attention. 
Dictation exercises can pull the class together during the valuable first minutes of class. 
Dictation can provide access to interesting texts. 
Knowing how to take dictation is a skill with "real world" applications. Many jobs demand 
accurate understanding of spoken orders (phone agents, dispatchers, administrative 
assistants, etc.). Also, the U.S. citizenship exam requires examinees to take a dictation.


If you want your learners to have some fun with activities that involve dictation, see 
Mario R's little book - to be precise: 

Paul Davis, Mario Rinvolucri - Dictation: New Methods, New Possibilities, OUP 1988 

You can find it on Amazon.com i.e. the American Amazon, and it gets 5 stars.
I haven't checked OUP and Amazon.co.uk, but I would expect it to be there.

Dennis
.



	


	Group: dogme
	Message: 6326
	From: Ma. Leonor Corradi
	Date: Mo Feb 09, 2004 11:27 

	Subject: Re: Reading aloud and dictation


	I don't think you can read aloud (I'm talking about first sight reading) and
do a detailed comprehension exercise. Most probably, you won't be able to
answer many of the questions for while reading, you're focussing on
something else.
----- Original Message ----- 
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Monday, February 09, 2004 4:44 AM
Subject: Re: [dogme] Reading aloud and dictation


> Maria wrote: "It should be remembered that reading aloud is no a reading
skill but more of
> an oral skill."
>
> But, as we have mentioned before, when we read, perhaps the main way of
processing this information is through "hearing" the words on the page in
our heads. If you don't know how these words sound, the chances are that
this is going to hamper your understanding of the text.
>
> Diarmuid
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6327
	From: Marianne Dorléac
	Date: Mo Feb 09, 2004 1:30 

	Subject: Re: Listening


	sthornbury@w... wrote:
> 
At the risk to repeating myself, is a few hours (more usually a few 
minutes) of listening to a Canadian, or a Nigerian, or a 
Singaporean, speaking English on tape in appalling acoustic 
conditions really going to make any difference, especially for 
students who have (like me) poor phonemic coding ability? I've 
been in Spain for nearly twenty years and yet I still can't 
distinguish a Canaries accent from either an Andaluz or an 
Argentinian one. But it don't stop me being able to talk (and 
therefore listen) to Canarians last weekend. Listening is not the 
piecing together of individual allophones to construct meaning. It is 
much more global than that. And it is interactive - you negotiate 
misunderstanding, even in your L1. Something you can't do with a 
tape. 

Scott (begging to differ)



MD : Yes, I agree with you : listening is a global, interactive ability. My own experience as a learner, though, is that as I was taught "standard English" (listening to BBC tapes and to a non native speaker teacher who herself had been listening to BBC tapes before teaching me) I had a hell of a time with the "Kentish accent" for the first month I stayed there. My ear had to mentally "distort" the sound I listened to in order to re-establish the "proper" sound I had been taught. Same experience with the "Scottish accent", as you may well imagine. But after a month, I was like a fish in water (can you say this ? meaning I was fine). My point is : OK I had trouble with different accents, but my knowledge of "standard English" helped me to get through ! The sounds of English and French are different enough to stick to one sound system only, since it provides the basis of all the various accents. Exposing the students straightaway to a range of accents could discourage them, unless they
can listen to real life people rather than tapes. Expressions of the face, lips, gestures, context, all contribute to make sense out of the "distorted" words. (please note that there is no derogatory meaning there, I use the word "distorted" because it is how it appeared in my brain compared to the "standard" I had been taught, no other reason !)


Marianne Dorléac
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	Group: dogme
	Message: 6328
	From: Marianne Dorléac
	Date: Mo Feb 09, 2004 1:37 

	Subject: Re: Listening


	"Robert M. Haines" <haines@n...> wrote:
Not every human being has the capacity to stomach McGyver --- even Dr. Evil left the room --- so what about the question of listening as interaction vs. non-interaction? I think I listen differently to German TV shows than I do to my wife when she speaks German to/with me.

Rob

MD : Hey Rob, this is very interesting, since you answered your own question !! I suppose that when your wife speaks German TO you, your listening implies less interaction than when she speaks WITH you !

Marianne Dorléac
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	Group: dogme
	Message: 6329
	From: Marianne Dorléac
	Date: Mo Feb 09, 2004 1:45 

	Subject: Re: Re: dogme listening


	Adrian Tennant <adrian.tennant@n...> wrote:
Scott's message about his friend watching soaps in Catalan reminds me of my
own initial experiences learning Spanish.
I lived and worked in the Canaries and, every Saturday afternoon would watch
a c*** American programme - McGyver - in Spanish. The reason it helped was
that week in week out the format of the programme was the same. So, I could
leave the room and return half an hour later and know exactly what was
happening - this meant that I could concentrate on the words etc & not worry
about following the plot (what plot!?)

Dr E


MD : Hey, Dr E !! Do you know what I really enjoyed watching again and again in the UK ? " The avengers" !! I just loved them and, like you, I could concentrate on the words since I knew the plot by heart (yes, the plots were great, and they all ended with a glass of champagne !!)

Emma Peel
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	Group: dogme
	Message: 6330
	From: Marianne Dorléac
	Date: Mo Feb 09, 2004 1:59 

	Subject: Re: Re: dogme listening


	sthornbury@w... wrote:
>Raimund, welcome. Just to re-iterate Diarmuid's point, there's a 
>long thread on listening starting from about posting 4796 (October 
>6th 2003). Of all the dogme "vows" I think I still feel number 2 >holds 
>up well over time. I doubt if anyone's listening skills have ever >been 
>improved by the use of audio cassettes in classrooms, though 
>concentrated listening in a language lab (remember them?) >might 
>help. 

MD : OH no ! I HATED language labs !! We could go there at the university but I always found and excuse to skive off. The technical machinery, the deep out-of-the-grave voices in my poor ears frightened me to death : I then froze and was unable to listen to anything at all, let alone understand any word. And when we had to repeat the sounds, I felt like everyone in the lab could hear my dreadful accent and was secretly laughing at me : nightmarish language labs !





>I have a friend who watches Catalan soap operas on TV to 
>improve his Catalan generally. He says that even one week >without 
>watching, and his abiltiy to interact in Catalan plummets.

MD : Yes, I can say the same with UK soaps : I was very proud when I could eventually understand ABFAB without taping it !!



>But in classrooms the best source of "listening" is still the >people 
>in the room, native or native, proficient or not.

OUI OUI OUI and YES !

Marianne Dorléac 
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	Group: dogme
	Message: 6331
	From: Rita Baker
	Date: Mo Feb 09, 2004 2:09 

	Subject: Re: Reading aloud and dictation


	Mark Powell's book 'Presenting in English' has soem good exercises on this!

Rita

At 05:20 PM 2/8/04, you wrote:

>Rob,
>
>Has anyone replied to the list about reading aloud? Rita, of course, has 
>made the
>essential point writing about dictation : if learners, for whatever 
>reason, really enjoy
>doing it..... then teachers can give the activity a twist that will 
>quieten their own
>consciences as they indulge in nineteenth century practices.
>
>You can move away from "barking at print" to the practice of reading aloud 
>from a script
>interestingly with, for example, lots of pauses and making eye contact 
>with the people
>that are listening to you. Get readers aloud seeing if they can look down 
>at the text and
>then speak from memory - not the whole text, just chunks of ever 
>increasing length . It
>produces the necessary pauses - necessary for the listeners to take in 
>what they are
>hearing - and can be great fun.
>
>If you can beat 'em, join 'em.
>
>
>Dennis
>
>
>
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	Group: dogme
	Message: 6332
	From: Rita Baker
	Date: Mo Feb 09, 2004 2:15 

	Subject: Re: Reading aloud and dictation


	At 07:58 PM 2/8/04, you wrote:
And, again, how often do we listen to something read aloud? If we do, is 
the reader usually someone trained to read aloud, e.g. an actor or 
folklorist? I personally love listening to a 'book at bedtime' on the 
radio, and have books on cassette. My husband and I also sometimes read to 
each other. Not sure that answers you - but maybe that's why I enjoyed 
dictations at school. I really feel it made aware of how words are put 
together.

Rita
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	Group: dogme
	Message: 6333
	From: Rita Baker
	Date: Mo Feb 09, 2004 2:22 

	Subject: Re: Reading aloud and dictation


	When we speak a language fluently, we usually don't have to make a great 
effort to encode our thoughts because the necessary chunks of language and 
language models are there. I think we fight too shy of getting students to 
memorize. My French was very much helped by my taking part in French plays 
- coached by a native French speaker. Learning lines for a play involves 
loads and loads of PURPOSEFUL repetition, through which you can internalise 
stuff that stays with you. Just a thought!

Rita

At 09:34 AM 2/9/04, you wrote:
Here is how I react when asked for a "reading aloud" session :

I write a short poem on the board and ask them to write it down too with 
me. We explain the vocab and I make sure everyone understand the gist of 
the poem. We discuss the theme and images for a short while. Then I ask 
them to put their notebook into their bags and ask each of them to read one 
line of the poem, a different one each time (I re-read after them when 
necessary). After a while (when I judge the first line is correctly 
pronounced) I erase the first line on the board and carry on : they then 
must read the poem trying to *remember* the first line. We go on to the 
rest of the poem, and at a certain point I erase the *second* line, and so 
on and so forth ! In the end they can leave the class knowing a French poem 
by heart, with a pretty good pronounciation !

Marianne Dorléac
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	Group: dogme
	Message: 6334
	From: Rita Baker
	Date: Mo Feb 09, 2004 2:32 

	Subject: Re: Reading aloud and dictation


	I once had to teach English a Turkish actor who wanted to work on an 
English film. He loved anything to do with James Bond and loved the film 
'Brave Heart' - so I scripted extracts from various scenes from films and 
then we emulated them. He loved it. Being an actor he was quite a good 
mimic, but didn't enjoy being a language student. This way, however, he was 
able to match gesture and intonation with inherent meaning, and started 
using articles and other features which do not come naturally to Turkish 
speakers - and these really did start to transfer to his everyday speech. 
OK, OK, so we don't want everybody to go round sounding like James Bond - 
but I don't see why this technique couldn't work with students who aren't 
professional actors! The point is, even if dictation sounds a little 
stilted when delivered phrase by phrase, it can be built up to a stage of 
fluent natural reading - provided students are 'on-side' of course.

Rita

Isn't the spoken shape you provide during dictation an unnatural one though 
because reading aloud sounds different than unscripted utterances (if 
that's the proper term)?

Rob
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	Group: dogme
	Message: 6335
	From: Rita Baker
	Date: Mo Feb 09, 2004 2:37 

	Subject: Re: Standards in language learning


	I think tests are a lousy way of measuring language because they only look 
for what they look for. However, it would be interesting to see how 'dogme' 
learners compare with 'non - dogme' learners when measured on standard tests.

Rita
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	Group: dogme
	Message: 6336
	From: djn@d...
	Date: Mo Feb 09, 2004 3:37 

	Subject: Re: Re: dogme listening


	What strikes me (again) while reading the thread on listening is that so often the 'neat 
and tidy', ""logical"" ways of going about language learning - in the present case 
<listening> are NOT the ones that imaginative dogme teachers recommend or the ones 
that successful learners report on this list as ones that helped them to learn.


Dennis



	


	Group: dogme
	Message: 6337
	From: Robert M. Haines
	Date: Mo Feb 09, 2004 3:47 

	Subject: Re: Re: dogme listening


	Perhaps those "neat and tidy" ways of learning were invented primarily for
the benefit of teachers and not learners?

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Monday, February 09, 2004 7:37 AM
Subject: Re: [dogme] Re: dogme listening


> What strikes me (again) while reading the thread on listening is that so
often the 'neat
> and tidy', ""logical"" ways of going about language learning - in the
present case
> <listening> are NOT the ones that imaginative dogme teachers recommend or
the ones
> that successful learners report on this list as ones that helped them to
learn.
>
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6338
	From: Marianne Dorléac
	Date: Mo Feb 09, 2004 4:46 

	Subject: Re: Reading aloud and dictation


	Rita Baker <rita@l...> wrote: 
When we speak a language fluently, we usually don't have to make a great 
effort to encode our thoughts because the necessary chunks of language and 
language models are there. I think we fight too shy of getting students to 
memorize. My French was very much helped by my taking part in French plays 
- coached by a native French speaker. Learning lines for a play involves 
loads and loads of PURPOSEFUL repetition, through which you can internalise 
stuff that stays with you. Just a thought!

Rita



MD : Sure, drama is a good way to learn ! Unfortunately, not every student is ready to act or feels comfortable with it. But for those who do, great !!

Marianne
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	Group: dogme
	Message: 6339
	From: Glenys Hanson
	Date: Mo Feb 09, 2004 7:42 

	Subject: Dictations


	Hello,
I don't often write to this list because I'm not sure if what I do is 
really "Dogme" but I feel so passionately that dictations are a worthwhile 
exercise that I just have to add my 2 cents.
First, I should make it clear that I am not talking about the classic 
"test" dictation with the teacher dictating to the class and the 
stressed-out students sweating and writing. The ones lots of us have 
horrible school memories of.
I seldom do dictations in the classroom - I feel as you do that students' 
classroom time should be mainly spent with students speaking, and speaking 
about the subjects of their choice. I do, however, encourage them to do 
dictations outside the classroom - as I encourage them to listen (to 
cassettes, the radio ...) watch films (on TV, VCR, DVD ...), read (books, 
magazines, the Internet ...).
I'm privileged to work in a situation where the students have access to a 
media centre where they can do all these on their own outside class 
time. Most of them also have access to the Internet at home, at work or at 
university. In this context, I think doing dictations on their own, or with 
a partner, is a very useful way of becoming aware of:
- the "little words" that are often difficult to hear,
- the relationship between the written and oral codes,
- spelling and punctuation conventions,
- the meaning of the text (if the dictations are illustrated).

I recently had a group of French university students (low intermediate) 
spend an hour a day for a week doing various exercises on the Internet. At 
the end of the week, I asked them what they'd found most useful. They were 
unanimous in saying it was doing dictations. I watched them doing the 
dictations and it was clear that they found them fun in the way that video 
games are fun: they were a puzzle to solve. It was obviously a point of 
honour for them to find the solution with out hitting the help button.

(This was the successful part of the course. As for getting them to really 
talk spontaneously in class - that's another story! I do fine with adults, 
but not with students. Reading Rob's accounts of his class, however, has 
given me some new ideas I'll try out next time. Thanks a lot, Rob.)

I can provide links to the Internet dictations, if anyone is interested.

Glenys


Glenys Hanson, Teacher of English as a lingua franca,
Centre de Lingustique Appliqueé, Université de Franche-Comté, France
glenys.hanson@u..., <http://cla.univ-comte.fr/english/index_s.htm>



	


	Group: dogme
	Message: 6340
	From: Robert M. Haines
	Date: Mo Feb 09, 2004 7:48 

	Subject: Re: Dictations


	Glenys,

Please do provide those links to Internet dictations, because I'm having a
hard time imagining what they must lead to.

Thanks,
Rob
----- Original Message -----
From: "Glenys Hanson" <glenys.hanson@w...>
To: <dogme@yahoogroups.com>
Sent: Monday, February 09, 2004 11:42 AM
Subject: [dogme] Dictations


Hello,
I don't often write to this list because I'm not sure if what I do is
really "Dogme" but I feel so passionately that dictations are a worthwhile
exercise that I just have to add my 2 cents.
First, I should make it clear that I am not talking about the classic
"test" dictation with the teacher dictating to the class and the
stressed-out students sweating and writing. The ones lots of us have
horrible school memories of.
I seldom do dictations in the classroom - I feel as you do that students'
classroom time should be mainly spent with students speaking, and speaking
about the subjects of their choice. I do, however, encourage them to do
dictations outside the classroom - as I encourage them to listen (to
cassettes, the radio ...) watch films (on TV, VCR, DVD ...), read (books,
magazines, the Internet ...).
I'm privileged to work in a situation where the students have access to a
media centre where they can do all these on their own outside class
time. Most of them also have access to the Internet at home, at work or at
university. In this context, I think doing dictations on their own, or with
a partner, is a very useful way of becoming aware of:
- the "little words" that are often difficult to hear,
- the relationship between the written and oral codes,
- spelling and punctuation conventions,
- the meaning of the text (if the dictations are illustrated).

I recently had a group of French university students (low intermediate)
spend an hour a day for a week doing various exercises on the Internet. At
the end of the week, I asked them what they'd found most useful. They were
unanimous in saying it was doing dictations. I watched them doing the
dictations and it was clear that they found them fun in the way that video
games are fun: they were a puzzle to solve. It was obviously a point of
honour for them to find the solution with out hitting the help button.

(This was the successful part of the course. As for getting them to really
talk spontaneously in class - that's another story! I do fine with adults,
but not with students. Reading Rob's accounts of his class, however, has
given me some new ideas I'll try out next time. Thanks a lot, Rob.)

I can provide links to the Internet dictations, if anyone is interested.

Glenys


Glenys Hanson, Teacher of English as a lingua franca,
Centre de Lingustique Appliqueé, Université de Franche-Comté, France
glenys.hanson@u..., <http://cla.univ-comte.fr/english/index_s.htm>
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	Group: dogme
	Message: 6341
	From: Glenys Hanson
	Date: Mo Feb 09, 2004 9:34 

	Subject: Dictations


	Hello,
I don't often write to this list because I'm not sure if what I do is 
really "Dogme" but I feel so passionately that dictations are a worthwhile 
exercise that I just have to add my 2 cents.
First, I should make it clear that I am not talking about the classic 
"test" dictation with the teacher dictating to the class and the 
stressed-out students sweating and writing. The ones lots of us have 
horrible school memories of.
I seldom do dictations in the classroom - I feel as you do that students' 
classroom time should be mainly spent with students speaking, and speaking 
about the subjects of their choice. I do, however, encourage them to do 
dictations outside the classroom - as I encourage them to listen (to 
cassettes, the radio ...) watch films (on TV, VCR, DVD ...), read (books, 
magazines, the Internet ...).
I'm privileged to work in a situation where the students have access to a 
media centre where they can do all these on their own outside class 
time. Most of them also have access to the Internet at home, at work or at 
university. In this context, I think doing dictations on their own, or with 
a partner, is a very useful way of becoming aware of:
- the "little words" that are often difficult to hear,
- the relationship between the written and oral codes,
- spelling and punctuation conventions,
- the meaning of the text (if the dictations are illustrated).

I recently had a group of French university students (low intermediate) 
spend an hour a day for a week doing various exercises on the Internet. At 
the end of the week, I asked them what they'd found most useful. They were 
unanimous in saying it was doing dictations. I watched them doing the 
dictations and it was clear that they found them fun in the way that video 
games are fun: they were a puzzle to solve. It was obviously a point of 
honour for them to find the solution with out hitting the help button.

(This was the successful part of the course. As for getting them to really 
talk spontaneously in class - that's another story! I do fine with adults, 
but not with students. Reading Rob's accounts of his class, however, has 
given me some new ideas I'll try out next time. Thanks a lot, Rob.)

I can provide links to the Internet dictations, if anyone is interested.

Glenys


Glenys Hanson, Teacher of English as a lingua franca,
Centre de Lingustique Appliqueé, Université de Franche-Comté, France
glenys.hanson@u..., <http://cla.univ-comte.fr/english/index_s.htm>



	


	Group: dogme
	Message: 6342
	From: fiotf
	Date: Mo Feb 09, 2004 11:16 

	Subject: Re:listening/dictations/reading aloud...and anything else!


	And reading the thread on dictations and reading aloud also gives me 
the impression that 'dictation' means different things to different 
people. The type I suffered at school bears little resemblance to 
what I do in class (I guess the Rinvo take is closer......), so it 
ain't what ya do, it's the way that you do it - that's what gets 
results (or even 'then your jive will swing'). 

Also, the reading aloud thread doesn't seem to take into account what 
our teaching contexts are, or which students we're talking about. My 
MBA students have to read aloud anyway - giving business 
presentations, analysing statistics, reading out reports in meetings 
etc etc, so some kind of training is what they want. Different 
students are different kettles of fish. And again, it depends how you 
tackle it........




--- In dogme@yahoogroups.com, djn@d... wrote:
> What strikes me (again) while reading the thread on listening is 
that so often the 'neat 
> and tidy', ""logical"" ways of going about language learning - in 
the present case 
> <listening> are NOT the ones that imaginative dogme teachers 
recommend or the ones 
> that successful learners report on this list as ones that helped 
them to learn.
> 
> 
> Dennis



	


	Group: dogme
	Message: 6343
	From: Sue Murray
	Date: Di Feb 10, 2004 12:33 

	Subject: Re: Standards in language learning


	Dennis, just a few raw thoughts:

if the aim is to 'search for standards' that
will be accepted by European employers, presumably their (the employers')
involvement will be key;

There is great diversity and there are widely differing needs in business
sectors, and aside from industry- and company- specific conventions, range
of
clientele, etc, there is also a uniquely technical side to various jobs -
the specific needs of an
engineer vary tremendously from the specific needs of a marketing manager;
etc; but at the same time what is SIMILAR is far greater than what is
different; and what is similar is usually 'general' English, to whatever is
deemed the required degree of proficiency.

it does often seem that employers don't really know what they want
(beyond the vague notion of 'English'); but when using
English is an integral and important part of a job/organization, employers
have usually developed their own way of assessing a candidate's suitability.

And what does quite often happen in my neck of the woods is that employers
take people on and THEN invest in furthering (or even initiating) their
learning
English (and dogme can come in effectively and
directly here - not teaching people from pot-pourri
generalized 'business' books or for specific exams, but learning together
'on the specific job' so to speak) *At the same time*, most of these
people find they benefit more
from 'general' courses, because they are already expert in their own
specializations, and terminologies, and what they really feel the need for
is to 'widen' (as well as deepen) the
scope of their English and exposure to English, including the stimulation of
meeting and working with other learners who they don't already spend 12
hours a day at work with! And even on 121 company paids, just about every
student we've ever had wants most of all to personalize, rather than
company-ize/industrialize, his or her English .....and there's a common
chorus over the years of, 'I can cope with the technical stuff, but I never
know what to say in the coffee break' sort of thing .....

That is moving more to the employees' point of view, but there's also the
point that employers are (subsequent to taking someone on)
interested in on the job record and performance, not paper tests or
academic-type evaluations; Juan may have passed BEC Higher 2 years ago, but
it's Mario (with no certificate to his name) who gets the best deals, and
all our clients warm to him.

What some (far from all, but a fair number, here) employers need 'educating'
about, tho, is that you can't 'give' someone English in 3 months, or
yesterday, and it just isn't a 'product', or like learning to use a new
computer programme. You can't say, I want this person (who only 'studied'
English at secondary school 15 years ago and only ever encountered English
on a holiday in Greece) to be able to negotiate export deals with our
Taiwanese and South American markets by next Tuesday week......

Is the aim is to create yet more examinations? but there are already so
many, too many - examinations; I do not see any need to add even more to
them;
maybe many employers do, or maybe it's examination boards who are ever keen
to increase their range of 'specific' markets; but employers don't seem to
me so easily hedged together as academic institutions might often be,
and there's a whole world of work out there that requires much more than a
'sheet' of paper .....

Sue

----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Friday, February 06, 2004 11:09 AM
Subject: [dogme] Standards in language learning


> What is the blue-blooded dogmetist's take on the search for standards in
language
> learning and testing that will produce results accepted by employers
throughout the
> ECC? (For a forthcoming conference I've been looking at the Common
European
> Framework, the CEF).
>
> Is it a question of arguing:
>
> (1) If we proceed a la dogme you will achieve your personal best,
however that is
> measured.
>
> (2) Is it a question of saying: "OK. Now let's turn to some examination
practice,
> because, naturally, I want you to do as well as you can in the forthcoming
test." ?
>
> (3) Is it a question of working with people like those who worked on the
CEF to ensure
> that dogme thinking is represented. ?
>
> I'd be interested and grateful to hear some views on this.
>
>
> Dennis
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>



	


	Group: dogme
	Message: 6344
	From: Sue Murray
	Date: Di Feb 10, 2004 12:33 

	Subject: Re: Listening


	Marianne (....or, should that be Emma??!) wrote (full text below):
> Exposing the students straightaway to a range of accents could discourage
> them, unless they can listen to real life people rather than tapes.

This makes me think of how students (most especially at beginning and
elementary levels) dread changing teacher, and often
feel timid and insecure when faced with substitutions,
and how most of them seem automatically (instinctively??) to value
understanding their own teacher better and better, and often at lower
levels, find the greatest 'map' and personal hold on their progress from
things like, 'when I started I couldn't understand anything the teacher
said, now I understand most of it';

not that I'm advocating 'keeping them small', and this generalized reaction
does seem to notably change once students get on and become more
confident and proficient; but it is
mostly, as Marianne suggests, the opportunity of listening to/interacting
with real live people that students then value and even crave; (as well as,
more as a personal out of the classroom 'assessment', understanding films
and tv)

and a fair number of (post-elementary) students here have said strongly in
recent years that they're not really interested in exams and things, but
what they'd really appreciate is regular opportunities to interact with
unknown-to-them proficient speakers, as a personal 'measure' to see how
they get on with 'listening and speaking'; we try to provide this as much as
we can, via visitors, student conversation evenings, but it's more ad hoc
than regular .....but I don't think recorded listening in class is any
substitute at all .......
Sue

sthornbury@w... wrote:
>
At the risk to repeating myself, is a few hours (more usually a few
minutes) of listening to a Canadian, or a Nigerian, or a
Singaporean, speaking English on tape in appalling acoustic
conditions really going to make any difference, especially for
students who have (like me) poor phonemic coding ability? I've
been in Spain for nearly twenty years and yet I still can't
distinguish a Canaries accent from either an Andaluz or an
Argentinian one. But it don't stop me being able to talk (and
therefore listen) to Canarians last weekend. Listening is not the
piecing together of individual allophones to construct meaning. It is
much more global than that. And it is interactive - you negotiate
misunderstanding, even in your L1. Something you can't do with a
tape.

MD : Yes, I agree with you : listening is a global, interactive ability. My
own experience as a learner, though, is that as I was taught "standard
English" (listening to BBC tapes and to a non native speaker teacher who
herself had been listening to BBC tapes before teaching me) I had a hell of
a time with the "Kentish accent" for the first month I stayed there. My ear
had to mentally "distort" the sound I listened to in order to re-establish
the "proper" sound I had been taught. Same experience with the "Scottish
accent", as you may well imagine. But after a month, I was like a fish in
water (can you say this ? meaning I was fine). My point is : OK I had
trouble with different accents, but my knowledge of "standard English"
helped me to get through ! The sounds of English and French are different
enough to stick to one sound system only, since it provides the basis of all
the various accents. Exposing the students straightaway to a range of
accents could discourage them, unless they
can listen to real life people rather than tapes. Expressions of the face,
lips, gestures, context, all contribute to make sense out of the "distorted"
words. (please note that there is no derogatory meaning there, I use the
word "distorted" because it is how it appeared in my brain compared to the
"standard" I had been taught, no other reason !)


Marianne Dorléac
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	Group: dogme
	Message: 6345
	From: Sue Murray
	Date: Di Feb 10, 2004 12:33 

	Subject: Fw: Re: Reading aloud and dictation


	Fiona wrote:
> The only catch, in dogme terms, is how to
> stick to materials the students have provided. I tend to use small
> pieces of articles related to whatever cropped up in the previous
> class, but at a realistic level, it's hard to just go on what they
> bring in. I can choose stuff that regurgitates the vocab that cropped
> up, and which may rely on information they already have (top-down),
> but I admit I usually choose the chunk myself. Beats photocopying ;-)

when Fiona says, 'I admit I usually choose the chunk myself', I think that
IS pretty much operating within dogme terms (or are us teachers excluded
from 'the people in the room'? don't think so!?)
the 'catch', to my mind, would be selecting or creating a chunk purely
because of the language it exemplifies, rather than the interest value it
has for one or more of the people concerned.

In the same way as we spontaneously share - talk about, or show or send -
news or articles or poems or quotes or stories or
whatever with friends and colleagues when we associate the item concerned
with someone's own interest or experiences, or want to exemplify our own
interests and passions ....

And there's always language there to be noticed and highlighted and
discussed
as desired. But it's not about language alone, it's about language used
with the desire to possibly open up an issue, share a funny story, talk
about something we feel strongly about; with a purpose beyond 'just
language' ....

etc ..... (a messy and imprecise term is 'etc', but when there's no
follow-on beyond 'examples of the present perfect', 'etc's can generate a
wealth of valid material??)

Sue



	


	Group: dogme
	Message: 6346
	From: Sue Murray
	Date: Di Feb 10, 2004 12:34 

	Subject: Re: Reading aloud and dictation


	From: "Rita Baker" <rita@l...>
To: <dogme@yahoogroups.com>
Sent: Monday, February 09, 2004 3:09 PM
Subject: Re: [dogme] Reading aloud and dictation

> Mark Powell's book 'Presenting in English' has soem good exercises on
this!
>
> Rita

We recently had a 121 student who asked to and wanted (and enjoyed, and was
extremely good at) reading aloud; he started off by choosing newspaper
articles, then it transpired that he was worried about having to make both
impromptu and planned formal speeches when he was sent abroad on an
ambassadorship;

There were several of us working with him, and as a 'rough guide' to some
useful ways of approaching his wants, I pointed my colleagues to both Mark
Powell's 'sound scripting' piece in 'implementing the lexical approach',
and also to his 'presentations in English', which Rita mentions.

Not as material to use but as possible extra insights and ideas into how to
approach the particular needs of presentation and speech making.

btw, informal research - about *L1* reading aloud - amongst
students/colleagues/friends has so far indicated
to me that there are some of us who find it very difficult to read aloud
even when we know the content very well, others who find it fairly easy and
even enjoyable to read aloud but find they (seemingly; consciously) lose the
sense of what they're reading when they concentrate on delivering and
pronouncing it, and others who - like the above mentioned amazing guy (and
in L2!) - manage to understand and make sense of and read extremely
coherently for a listener even a piece they've never seen before .....

and no doubt there's many other ways ..... what's nice is when there's room
for 'em all (I love listening to things read well and with meaning/passion,
and know several people for whom reading to each other at bed time or other
times is a natural part of their daily pleasure; but I'd flinch wildly at
making it obligatory for everyone to do; whereas those who can and want
to do it give it value for all concerned)



	


	Group: dogme
	Message: 6347
	From: juzz_c
	Date: Di Feb 10, 2004 12:30 

	Subject: Re: Reading aloud and dictation


	Even more on the subject of dictations...

I occasionally do a three way "running dictation" with my classes- 
currently pre-intermediate- as I find it useful as an awareness 
raising activity ("you mean you really can't understand my 
pronuciation?"), and a match-the-word-with-the-sound bottom up 
processing that I believe dictations can help with. I haven't been 
doing them recently as I have a deaf student from HK in my class 
(usually with a signing language assistant), but I decided to give 
it a go the other day. After, they both told me it was beneficial 
for her to help her concentrate on matching the signs with the 
English equivalents. Perhaps this is similar to the hearing 
students? Matching the sounds to their equivalents? as Diarmuid 
said: 

>But, as we have mentioned before, when we read, perhaps the main 
way of 
processing this information is through "hearing" the words on the 
page 
in our heads. If you don't know how these words sound, the chances 
are 
that this is going to hamper your understanding of the text.<

and apparently this is one reason Deaf students frequently find 
reading English difficult- finger spelling/signing to themselves(the 
same as reading out loud??) often helps them in their reading of 
English texts. I often catch my student spelling out words I've 
written on the board to herself...reading "aloud"; remembering the 
patterns. 
Justine



	


	Group: dogme
	Message: 6348
	From: Diarmuid Fogarty
	Date: Di Feb 10, 2004 5:52 

	Subject: Deafness and thought


	Perhaps not the best place to bring it up, but with Justine's post in mind, why not? If thought IS internalised speech, how do deaf people think? Is it through images or through "feeling" the signs or some other way? What about deaf, dumb and blind people? How frequent is the latter? Does their language have poetry? Is it a language which is stripped down to function and abandons metaphor etc? I know that deaf people have a poetry which relies on the links between signs and clever word play, but I know next to nothing about deaf, dumb and blind (not even whether it is an acceptable term). I know that the Doc is learning sign language and Justine may have read up on this area, so any insight would be gratefully received.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6349
	From: Robert M. Haines
	Date: Di Feb 10, 2004 6:29 

	Subject: Internalized speech


	Diarmuid has mentioned thought as internalized speech (hypothetically). I know I can sit here and talk to myself without moving a muscle, but that seems to be only one form of thinking, one which says nothing about emotions or social interaction, which are probably just as important in learning. 

So is the traditional dictation --- thanks Fiona for reminding us that there's more than one way to stroke a cat --- is it just another sort of drill that aims to give learners an L2 workout? The interaction of drills like that doesn't appeal to me, but I know it sometimes gives students the feeling that they're really learning something ("You're in the army now!"). 

And if thought is internalized speech, wouldn't conversation be the ideal dictation? We dictate as the listener mentally transcribes our message. Even better, the negotiation that results from misunderstandings means we get more message/dictation as we move along. Wouldn't this type of interaction resemble a fluid dictation, i.e. one that can morph itself as the situation and context change?

I was just outside talking with the arborist working next door. I walked out to greet him with a smile on my face, noticed him taking his glove off, anticipated the handshake then followed through with a greeting. We talked for about fifteen minutes, I guess.

I can't remember the greeting or most of the language I used in detail; however, I recall very clearly what the messages and meanings were. The tone and sense of physical space are still present in my memory. 

Yes, the language just comes to me, unless I'm drawing on my grammar to express something unusually complex, formal, etc., in which case I might have to work at it a bit. But, I sense more of the social interaction, the unconscious information we carry with us, at the root of our conversation than I do thought.

When Kaspar Hauser and John Merrick (aka The Elephant Man) started behaving like their peers, they became more socially acceptable, didn't they? Merrick even had language working for him, but....

Among my students are a few who seem to be talented at learning languages. They also have a knack for cracking the social codes around them. Is it because of their language abilities they can pull this off or has their sense of norms and boundaries played a more prominent role in their acquisition and success?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6350
	From: Marianne Dorléac
	Date: Di Feb 10, 2004 6:45 

	Subject: Re: Internalized speech


	"Robert M. Haines" <haines@n...> wrote:
Diarmuid has mentioned thought as internalized speech (hypothetically). I know I can sit here and talk to myself without moving a muscle, but that seems to be only one form of thinking, one which says nothing about emotions or social interaction, which are probably just as important in learning. 

MD : What do you mean "it says nothing about emotions or social interaction" ? Emotion lies within words, imho. Words are everywhere, even and especially within emotions. When you experience an emotion you experience meaning, and meaning lies within the heart of words.You don't always pronounce them or actually utter them, but they are there, at the back of your brain, ready to leap forward and say hello. OH but now you think : what about mute people ? Well they have their words and language too, they just express themselves differently.

Marianne
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	Group: dogme
	Message: 6351
	From: Robert M. Haines
	Date: Di Feb 10, 2004 7:01 

	Subject: Re: Internalized speech


	Honestly, I think you're being "French" again ;-) Seriously though, you've
said emotion lies in words and words are within emotions --- a contradiction
in words or emotion?

I disagree that meaning lies at the heart of words. I believe words are
empty without our attached meanings. They can have a life of their own as
symbols and sounds, but the meanings come from us and are not inherent in
the words.

Finally, your comment on mute people changes the definition of words, which
might mean you've got a different idea of what words are than I have. As
with dictation, we might have to define our terms.

Rob

----- Original Message -----
From: "Marianne Dorléac" <marianne_dorleac@y...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, February 10, 2004 10:45 AM
Subject: Re: [dogme] Internalized speech




"Robert M. Haines" <haines@n...> wrote:
Diarmuid has mentioned thought as internalized speech (hypothetically). I
know I can sit here and talk to myself without moving a muscle, but that
seems to be only one form of thinking, one which says nothing about emotions
or social interaction, which are probably just as important in learning.

MD : What do you mean "it says nothing about emotions or social interaction"
? Emotion lies within words, imho. Words are everywhere, even and especially
within emotions. When you experience an emotion you experience meaning, and
meaning lies within the heart of words.You don't always pronounce them or
actually utter them, but they are there, at the back of your brain, ready to
leap forward and say hello. OH but now you think : what about mute people ?
Well they have their words and language too, they just express themselves
differently.

Marianne
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	Group: dogme
	Message: 6352
	From: Diarmuid Fogarty
	Date: Di Feb 10, 2004 9:16 

	Subject: Re: Internalized speech


	Robert, mon ami

But isn't it true that us hearing people recognise our emotions through internalised speech? Even the warmest glow that needs no words is likely to come along with words tagged to it ("Hmm...this is nice..."). Or is it just me?

Diarmuid
----- Original Message ----- 
From: Robert M. Haines 
To: dogme@yahoogroups.com 
Sent: Tuesday, February 10, 2004 7:01 PM
Subject: Re: [dogme] Internalized speech


Honestly, I think you're being "French" again ;-) Seriously though, you've
said emotion lies in words and words are within emotions --- a contradiction
in words or emotion?

I disagree that meaning lies at the heart of words. I believe words are
empty without our attached meanings. They can have a life of their own as
symbols and sounds, but the meanings come from us and are not inherent in
the words.

Finally, your comment on mute people changes the definition of words, which
might mean you've got a different idea of what words are than I have. As
with dictation, we might have to define our terms.

Rob

----- Original Message -----
From: "Marianne Dorléac" <marianne_dorleac@y...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, February 10, 2004 10:45 AM
Subject: Re: [dogme] Internalized speech




"Robert M. Haines" <haines@n...> wrote:
Diarmuid has mentioned thought as internalized speech (hypothetically). I
know I can sit here and talk to myself without moving a muscle, but that
seems to be only one form of thinking, one which says nothing about emotions
or social interaction, which are probably just as important in learning.

MD : What do you mean "it says nothing about emotions or social interaction"
? Emotion lies within words, imho. Words are everywhere, even and especially
within emotions. When you experience an emotion you experience meaning, and
meaning lies within the heart of words.You don't always pronounce them or
actually utter them, but they are there, at the back of your brain, ready to
leap forward and say hello. OH but now you think : what about mute people ?
Well they have their words and language too, they just express themselves
differently.

Marianne
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	Group: dogme
	Message: 6353
	From: fiotf
	Date: Di Feb 10, 2004 10:44 

	Subject: Re: Internalized speech


	Rob: "I disagree that meaning lies at the heart of words. I believe 
words are
empty without our attached meanings. They can have a life of their 
own as
symbols and sounds, but the meanings come from us and are not 
inherent in
the words."
Diarmuid: "Robert, mon ami
But isn't it true that us hearing people recognise our emotions 
through internalised speech? Even the warmest glow that needs no 
words is likely to come along with words tagged to it ("Hmm...this is 
nice..."). Or is it just me?"

And now me - or moi -
Words are just labels, aren't they? I agree with Rob that they are 
empty, though they don't have a life of their own - we each breathe 
unique life into them. Surely. And there aren't enough words to go 
around, so I don't think that emotions need be labelled, at least not 
successfully, by words. When we talk about love (if we do...) we're 
not talking about one recognisable, shareable piece of knowledge. 
Every "love" is different. The emotion, or range of emotions, 
involved far outstretches the word we use as a fourre-tout 
label, "love". And that goes for so many other emotions too - the 
whole set and then some, ¿no?


Now, the thing about words attached to emotions, and Diarmuid feeling 
nice may well depend on the kind of person you are and how you're 
mental processes work. This may be dangerously close to NLP stuff, 
but I do believe some people are internally verbal, some are graphic 
(I'm avoiding 'visual' as that can cover images and the written 
word), some are sensory, spatial etc etc. You can see this in the 
different ways people's memory works. One of my close friends and I 
make a good team, because he has an astounding memory for 
information, verbal information - he can quote huge chunks of 
conversations, books, films..... Now, can he remember who he was with 
when he saw the film? Where he had the conversation and who else was 
present? What the place looked like, what kind of music was playing 
etc etc? Nope. Not a bit. Words are what he remembers, not sense-
related elements. And I'm the opposite - I remember all the colours, 
sounds, smells, who was there and what they were wearing, but only 
the gist of the conversation. 
SO I suspect that the way we think is probably linked. I know I dream 
in colour, but I don't know what language I dream in and if I dream 
in words. I also know that, for example, I can't do a gapfill if I 
can't visualise the content of the text - just words and spaces 
aren't enough for me. 

This must have some sort of consequences for teaching - and I don't 
mean taking in coloured markers - but I'm too tired to follow it 
through now. As a sorta holistic learning experience, though, dogme 
must be on the case.

I'll have to ponder some more.
G'night.



	


	Group: dogme
	Message: 6354
	From: Sue Murray
	Date: Di Feb 10, 2004 11:53 

	Subject: Re: Re: Internalized speech


	Fiona has taken the 'thoughts' out of my 'head', and put them into words I
never could have; but the words and language she uses seem to perfectly
express all the points I was thinking about on this thread;
(tho those thoughts were not in words, so she hasn't 'taken the words out of
my mouth' - except metaphorically)

if you 'see' what I mean .......

Sue
----- Original Message -----
From: "fiotf" <fiolima@h...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, February 10, 2004 11:44 PM
Subject: [dogme] Re: Internalized speech


Rob: "I disagree that meaning lies at the heart of words. I believe
words are
empty without our attached meanings. They can have a life of their
own as
symbols and sounds, but the meanings come from us and are not
inherent in
the words."
Diarmuid: "Robert, mon ami
But isn't it true that us hearing people recognise our emotions
through internalised speech? Even the warmest glow that needs no
words is likely to come along with words tagged to it ("Hmm...this is
nice..."). Or is it just me?"

And now me - or moi -
Words are just labels, aren't they? I agree with Rob that they are
empty, though they don't have a life of their own - we each breathe
unique life into them. Surely. And there aren't enough words to go
around, so I don't think that emotions need be labelled, at least not
successfully, by words. When we talk about love (if we do...) we're
not talking about one recognisable, shareable piece of knowledge.
Every "love" is different. The emotion, or range of emotions,
involved far outstretches the word we use as a fourre-tout
label, "love". And that goes for so many other emotions too - the
whole set and then some, ¿no?


Now, the thing about words attached to emotions, and Diarmuid feeling
nice may well depend on the kind of person you are and how you're
mental processes work. This may be dangerously close to NLP stuff,
but I do believe some people are internally verbal, some are graphic
(I'm avoiding 'visual' as that can cover images and the written
word), some are sensory, spatial etc etc. You can see this in the
different ways people's memory works. One of my close friends and I
make a good team, because he has an astounding memory for
information, verbal information - he can quote huge chunks of
conversations, books, films..... Now, can he remember who he was with
when he saw the film? Where he had the conversation and who else was
present? What the place looked like, what kind of music was playing
etc etc? Nope. Not a bit. Words are what he remembers, not sense-
related elements. And I'm the opposite - I remember all the colours,
sounds, smells, who was there and what they were wearing, but only
the gist of the conversation.
SO I suspect that the way we think is probably linked. I know I dream
in colour, but I don't know what language I dream in and if I dream
in words. I also know that, for example, I can't do a gapfill if I
can't visualise the content of the text - just words and spaces
aren't enough for me.

This must have some sort of consequences for teaching - and I don't
mean taking in coloured markers - but I'm too tired to follow it
through now. As a sorta holistic learning experience, though, dogme
must be on the case.

I'll have to ponder some more.
G'night.
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	Group: dogme
	Message: 6355
	From: Robert M. Haines
	Date: Mi Feb 11, 2004 1:38 

	Subject: Re: Internalized speech


	Diarmuid,

It's just you, as Fiona has so clearly explained, and it's just me.

It's possible then to enjoy dictation but perform poorly in them, I guess,
depending on what you like to do versus what you can do well. So much for
the theory that we enjoy what we do well. I was never much for that anyway.

Rob
----- Original Message -----
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, February 10, 2004 1:16 PM
Subject: Re: [dogme] Internalized speech


Robert, mon ami

But isn't it true that us hearing people recognise our emotions through
internalised speech? Even the warmest glow that needs no words is likely to
come along with words tagged to it ("Hmm...this is nice..."). Or is it just
me?

Diarmuid
----- Original Message -----
From: Robert M. Haines
To: dogme@yahoogroups.com
Sent: Tuesday, February 10, 2004 7:01 PM
Subject: Re: [dogme] Internalized speech


Honestly, I think you're being "French" again ;-) Seriously though, you've
said emotion lies in words and words are within emotions --- a
contradiction
in words or emotion?

I disagree that meaning lies at the heart of words. I believe words are
empty without our attached meanings. They can have a life of their own as
symbols and sounds, but the meanings come from us and are not inherent in
the words.

Finally, your comment on mute people changes the definition of words,
which
might mean you've got a different idea of what words are than I have. As
with dictation, we might have to define our terms.

Rob

----- Original Message -----
From: "Marianne Dorléac" <marianne_dorleac@y...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, February 10, 2004 10:45 AM
Subject: Re: [dogme] Internalized speech




"Robert M. Haines" <haines@n...> wrote:
Diarmuid has mentioned thought as internalized speech (hypothetically). I
know I can sit here and talk to myself without moving a muscle, but that
seems to be only one form of thinking, one which says nothing about
emotions
or social interaction, which are probably just as important in learning.

MD : What do you mean "it says nothing about emotions or social
interaction"
? Emotion lies within words, imho. Words are everywhere, even and
especially
within emotions. When you experience an emotion you experience meaning,
and
meaning lies within the heart of words.You don't always pronounce them or
actually utter them, but they are there, at the back of your brain, ready
to
leap forward and say hello. OH but now you think : what about mute people
?
Well they have their words and language too, they just express themselves
differently.

Marianne
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	Group: dogme
	Message: 6356
	From: Diarmuid Fogarty
	Date: Mi Feb 11, 2004 6:20 

	Subject: Re: Re: Internalized speech


	Fiona: "I remember all the colours, sounds, smells, who was there and what they were wearing, but only the gist of the conversation."

But "How do you know you remember them?" is what I'm trying to get at. If you're anything like me, you're memory will express itself in words. Your brain will remember that "She wore BLUE velvet."; he "SMELT LIKE A BREWERY" and "we talked about "THE SITUATION IN PAPUA NEW GUINEA". When I think of people who are absent from this list, I can hear the sounds "dee" and "kay" in my head. Just before I type these words, I can hear my voice in my head (and, curiously, it sounds like a dictation-voice. Even when I write my name, I hear, "dee-arrr-mm-uud" even thought hat is not how my name is pronounced!)Some people's mouths move when they are writing and some people actually need to speak when they are writing. Does even the most pictographic amongst us not need words for thought (the picture of a dog comes into their head, and nanoseconds later the word is uttered inside there too?).Maybe it is all down to different types, but I'd like to know! 

And I'd love to know if anyone knows about how people who are profoundly deaf do this, but the real fascination is how a deaf, dumb and blind person (and now I have The Who belting out songs inside my head) can communicate with him or herself.Surely, somebody knows something (and now I sound like Shaw Taylor).

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6357
	From: Glenys Hanson
	Date: Mi Feb 11, 2004 8:31 

	Subject: Online dictations


	Rob,
Here are some links to online dictations - the first two are mine:

<http://cla.univ-fcomte.fr/english/dictations/rodspeople/begsindex.htm>
<http://cla.univ-fcomte.fr/english/dictations/realenglish/realindex.htm>
<http://www.soundguideweb.com/./pagesdictees/menudictees.htm>
<http://perso.wanadoo.fr/michel.barbot/hotpot/movies.htm>

I'll be interested to read your feedback.

(Hope to send this message only once!)

Glenys



	


	Group: dogme
	Message: 6358
	From: Marianne Dorléac
	Date: Mi Feb 11, 2004 9:37 

	Subject: Re: Re: Internalized speech


	Sue Murray <suemurray@i...> wrote:
Fiona has taken the 'thoughts' out of my 'head', and put them into words I
never could have; but the words and language she uses seem to perfectly
express all the points I was thinking about on this thread;
(tho those thoughts were not in words, so she hasn't 'taken the words out of
my mouth' - except metaphorically)

if you 'see' what I mean .......

Sue


MD : Well, I knew this view of mine about words would look strange to most of you, but it's just my view, after all.

Sue, you write that Fiona wrote out your thoughts" (tho those thoughts were not in words, so she hasn't 'taken the words out of
my mouth' - except metaphorically)"

Now my point is : YES your thoughts were in words, because we (well I least I cannot think without words). Even the fleetiest thought has a word snuggling up in a corner of your brain... We beautify the word "love" : surely words are powerless to express the different hues of the feeling ! My idea is that words are there, yes, in the very heart of love. Darmiud asked how a mute blind and deaf person could think, since articulate language is not an option. I would say that unless the person has developped a "touch and feel" type of language, he has no access to thinking. I am aware that this may appear to be a horrible thought to think of. For me too, it would be more comfortable to think that "emotions" are floating somewhere apart from words, and that all we have to do is to choose a word for that particular emotion. But we are no animals. I strongly beleive that human emotions are linked to words. Not only are they linked to them, they are within them, and words are within
emotions, too. No human words (including human sign language, human touch and feel language, any kind of human language), no emotions.



Marianne 
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	Group: dogme
	Message: 6359
	From: djn@d...
	Date: Mi Feb 11, 2004 9:38 

	Subject: Excitement and belonging


	With his permission, I am re-posting part of a longer message Andrew Wright
sent recently to the Young Learners SIG list.

The first half of his posting was about the 60s Nuffield project for introducing French to 8-year-olds
(UK).

I thought this concluding statement, though, would interest members of this list.

I'll act as go-between if there are any comments.

Dennis

-----

Andrew writes:

"Only today I was watching a class of children aged between four and
six. The sweethearts were putting everything they had into the lesson. 
Let me re word that...they had brought with them a pound of goodwill and
the teacher was spending it. None of the activities would have been done
voluntarily in the mother tongue. 
Teachers often remark how the children are highly motivated in the first
year and then their interest begins to fall off. At that point we hand
them over to the secondary school teacher.
My own beliefs are:
1 children, like the rest of us, are motivated by the wish to belong to
a society or social group which is attractive to them. Grown ups can
see that the English class can lead them to that society. For children
it is the class itself which must become that society...or we lose them.
2 my guess is that songs and drill chanting and ritualistic behaviour
have a real part to play in learning. 'One potato' belongs to this use
of language to some extent. However, I believe it is essential that the
children do things in the classroom which they are excited to be part of
and in which the language they are using has a crucial role.
The teacher I watched today, did TPR...she told them what to do and they
did it. 'Point at the ceiling.' etc. They did, Bless them! But why? 
There was no engagement of their imagination, and none of their
intellect. I felt sad. The goodwill they have brought to their new
English lessons is being spent and little is being re-invested.
In this contribution I have tried to offer the idea that major research
projects must not be allowed to determine what happens without close
scrutiny. 
And I have tried to offer the idea that so much depends on the teacher's
ability to create a society or sub cultural group which the child is
excited by and wants to be part of...learning is then a bi-product of
wanting to belong.
I do hope I have not gone on for too long about it.
Andrew


--



	


	Group: dogme
	Message: 6360
	From: Marianne Dorléac
	Date: Mi Feb 11, 2004 9:53 

	Subject: Re: Re: Internalized speech


	fiotf <fiolima@h...> wrote:
Rob: "I disagree that meaning lies at the heart of words. I believe 
words are
empty without our attached meanings. They can have a life of their 
own as
symbols and sounds, but the meanings come from us and are not 
inherent in
the words."
Diarmuid: "Robert, mon ami
But isn't it true that us hearing people recognise our emotions 
through internalised speech? Even the warmest glow that needs no 
words is likely to come along with words tagged to it ("Hmm...this is 
nice..."). Or is it just me?"

And now me - or moi -
Words are just labels, aren't they? I agree with Rob that they are 
empty, though they don't have a life of their own - we each breathe 
unique life into them. Surely. And there aren't enough words to go 
around, so I don't think that emotions need be labelled, at least not 
successfully, by words. When we talk about love (if we do...) we're 
not talking about one recognisable, shareable piece of knowledge. 
Every "love" is different. The emotion, or range of emotions, 
involved far outstretches the word we use as a fourre-tout 
label, "love". And that goes for so many other emotions too - the 
whole set and then some, ¿no?



And now me (moi !) MD :

The word "love" used as a fourre-tout label, as Fiona says, is a fourre-tout indeed !! The "fourre-tout" idea is at the basis of any language !! 

If I think of a table, I will have an image of "table", not a particular French table, but something with four feet and an horizontal plane to write or dine on. Right, what I am thinking of is the "concept" of a table, and this concept is the same for you, because we share the same language at the mo (and, to a certain extent, the same culture too). Well, the sharing of concepts is needed if we are to communicate ! Now, if I want to talk about my pretty little French table in front of me, I would add more and more details, and if you cannot imagine it, in the end, I would send you a photo. Well, this is the same for the word "love". When we use it, in English, we all have in mind the "concept" of love : first step for communication. If I want you to have a fuller idea of my "love", I would add details about how I feel, but in the end, because you are not me, you won't know *exactly* how I feel, but unfortunately, I won't be able to send you a picture of my feelings : and this is the
tragedy of communication; we are all alone in our bubbles of speech.

Marianne
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	Group: dogme
	Message: 6361
	From: Marianne Dorléac
	Date: Mi Feb 11, 2004 10:11 

	Subject: Re: Internalized speech


	Diarmuid Fogarty <fogarty.olmos@t...> wrote:
Robert, mon ami

But isn't it true that us hearing people recognise our emotions through internalised speech? Even the warmest glow that needs no words is likely to come along with words tagged to it ("Hmm...this is nice..."). Or is it just me?

Diarmuid

MD : No, Diarmuid, it isn't just you ! Words are everywhere !! (the Invaders !!)




----- Original Message ----- 
From: Robert M. Haines 
To: dogme@yahoogroups.com 
Sent: Tuesday, February 10, 2004 7:01 PM
Subject: Re: [dogme] Internalized speech


Honestly, I think you're being "French" again ;-)

MD : Sorry !!!





Seriously though, you've
said emotion lies in words and words are within emotions --- a contradiction
in words or emotion?



MD : No contradiction !! I think that you cannot have words without emotions nor emotions without words : they are intrinsically linked.

Rob :I disagree that meaning lies at the heart of words. I believe words are
empty without our attached meanings. They can have a life of their own as
symbols and sounds, but the meanings come from us and are not inherent in
the words.

MD : I would not say that words are empty. They have a general concept attached to them, the one you can find in dictionaries, what Fiona called "fourre-tout" (I like that word !), but the MINUTE you, Rob Haines, pronounce or think of such or such a word, you add, consciously or not, many layers of meanings, the "Robby layers" (because of your history, because of the way you first learned the word, the way you interpret the context etc...) ! This is how most of all the misunderstandings happen between native speakers, and, with our foreign students, this is why they can use a word in a way that we find awkward or inappropriate : the layers of meanings are more numerous (or more strongly glued together) and the garments'colours do not match ours.

Marianne
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	Group: dogme
	Message: 6362
	From: djn@d...
	Date: Mi Feb 11, 2004 10:54 

	Subject: Re: Internalized speech


	(Words and emotion).

Surely we don't always need words to express emotion - what about dance, music, 
painting, sculpture?

And is there any doubt that babies can express, and feel, fear, frustration, contentment 
without yet having language at their disposal?

I bet philosophers have addressed this issue, beginning with the Greeks in a few 
hundred years B.C. Does anyone know what any of them said?


Dennis



	


	Group: dogme
	Message: 6363
	From: djn@d...
	Date: Mi Feb 11, 2004 11:16 

	Subject: Re: Re: Internalized speech


	Marianne,

It's an intriguing problem - the connection between thoughts and words - but how often 
people say in English, of a thought or impression: "I just can't put it into words" or "It's 
indescribable." Perhaps I'm just playing with words, but wouldn't these two examples 
suggest that thought can be separate from language?


Dennis



	


	Group: dogme
	Message: 6364
	From: Marianne Dorléac
	Date: Mi Feb 11, 2004 11:54 

	Subject: Re: Re: Internalized speech


	djn@d... wrote:
Marianne,

It's an intriguing problem - the connection between thoughts and words - but how often 
people say in English, of a thought or impression: "I just can't put it into words" or "It's 
indescribable." Perhaps I'm just playing with words, but wouldn't these two examples 
suggest that thought can be separate from language?


Dennis



MD : Dennis,

Yes it is an intriguing problem, and a very interesting one too !

Please understand me : I do not pretend to possess *the* truth about it all, I just wrote what I think about it, that's all.

What you say about not having the right words to express something does not mean that thoughts are separate from language : it just means your thoughts (and words) are not organized well yet, that you need time to put everything (words + thoughts since they can't be told apart) in order to say what you mean to say. I often hear that the thought are there in our brain, and that all we have to do is to find the right words and stick them to the thoughts. I am convinced it does not work like that, but hey, this is just my thought on the thinking process !

When you ask a student to explain to you what he has understood, the same process is at work, because when you clearly understand something (and even if you *think* you clearly understand something), you are more likely to find the words to explain it, even if you are a non-native speaker, (but to a lesser extent of course), so it is a very useful way to check the student's actual comprehension.

Marianne
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	Group: dogme
	Message: 6365
	From: Marianne Dorléac
	Date: Mi Feb 11, 2004 12:09 

	Subject: Re: Internalized speech


	djn@d... wrote:
(Words and emotion).

Surely we don't always need words to express emotion - what about dance, music, 
painting, sculpture?



MD : surely ? I wouldn't be so sure !! When you see a sculpture, what about what's going on in your head ? As Darmiud said, you can think "scary" or "nice" or whatever ! And do you think the artist did not have any words in mind when creating his work of art ? If, like, say, Rodin wanted to give the expression of a man "thinking", would you be a hundred per cent sure that he did not think the word "think" when creating his "thinker" ?



Same thing with music : listen to "The sea" by Debussy, and you'll have the sea in mind. Or if you don' t have this kind of word coming up, you'll get another one, according to your mood, or a picture maybe, ok, but a picture meaning... here you are, a word again !

As for babies, I woud say that at the very beginning they start a language of their own, so they can experience emotions, yes, very simple ones, but the complex emotions will happen when they get a real grasp of the human language, and this is why they can remember their experience _from the time they could actually speak_ onwards.

Marianne
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	Group: dogme
	Message: 6366
	From: Marianne Dorléac
	Date: Mi Feb 11, 2004 1:56 

	Subject: Re: Learning 4


	"Robert M. Haines" <haines@n...> wrote:
I write up an anonymous quote I saw during lunch in the cafeteria: "Fear is the darkroom where negatives are developed." 

I like quotes to start up a discussion. There are lots of them at "citations du monde.com", and I am sure you have the same kind of site in English. I select the best ones and write one up the board from time to time, like Rob did. Sometimes they are anonymous quotes, sometimes they are from famous writers, which can lead us to talk about the time and work of some of them.

Marianne 
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	Group: dogme
	Message: 6367
	From: diarmuid_fogarty
	Date: Mi Feb 11, 2004 2:57 

	Subject: Re: Internalized speech


	--- In dogme@yahoogroups.com, djn@d... wrote:
> people say in English, of a thought or impression: "I just can't 
put it into words" or "It's 
> indescribable." Perhaps I'm just playing with words, but wouldn't 
these two examples 
> suggest that thought can be separate from language?
> 
> 
> Dennis

I would argue that it shows that FEELINGS and words are not 
necessarily linked. But the person who says these things is likely to 
have "thought" at some point, "I don't have the ability to encode 
these feelings." As such, they are thinking in words. The question is 
that, if this is true and thought is internalised speech, how do deaf 
people do it? Does no one know whether Crystal or anybody else has 
addressed this?



	


	Group: dogme
	Message: 6368
	From: diarmuid_fogarty
	Date: Mi Feb 11, 2004 3:37 

	Subject: Deaf People & Thought


	Two links that I have come across:

http://www.newscientist.com/lastword/article.jsp?id=lw941

http://www.discovery.com/area/skinnyon/skinnyon971128/skinnyon.html


	


	Group: dogme
	Message: 6369
	From: Luke Meddings
	Date: Mi Feb 11, 2004 4:08 

	Subject: Re: Internalized speech


	Philosophers have indeed addressed this issue, failing conclusively to prove
whether or not it is possible to express meaning without words, but strongly
suggesting that it is possible to use words without conveying meaning.
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, February 11, 2004 10:54 AM
Subject: Re: [dogme] Internalized speech


> (Words and emotion).
>
> Surely we don't always need words to express emotion - what about dance,
music,
> painting, sculpture?
>
> And is there any doubt that babies can express, and feel, fear,
frustration, contentment
> without yet having language at their disposal?
>
> I bet philosophers have addressed this issue, beginning with the Greeks in
a few
> hundred years B.C. Does anyone know what any of them said?
>
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 6370
	From: djn@d...
	Date: Mi Feb 11, 2004 4:36 

	Subject: Re: Re: Internalized speech


	Diarmuid said that surely someone knows something (about this topic).

Well,

Google took me to this:

http://www.newscientist.com/lastword/article.jsp?id=lw941



Dennis



	


	Group: dogme
	Message: 6371
	From: Robert M. Haines
	Date: Mi Feb 11, 2004 6:05 

	Subject: The articles


	Okay, now we seem to be getting somewhere: thank you for the links. And, Luke, I appreciate the wit in light of all these words and thoughts.

I'm sure we'll all have a different take on the gist of these articles; here's mine:

(All quotes from the New Scientist article at http://www.newscientist.com/lastword/article.jsp?id=lw941)

"Those who learn to sign as a first language will think in it as well, even if they go on to learn other languages, as is the case in hearing children of deaf parents. This is not such a strange idea ​very few hearing people would claim to actually hear voices when they are thinking. When I think, it is in something like the impression of the English words I know, rather than the words themselves."

Does this mean Diarmuid is not normal?
************************************************

"Recent research has produced reliable evidence of thought in babies, who obviously cannot think in words. Much adult thought, particularly abstract theoretical speculation, is language-based, and some is conditioned by the constraints of the language we know, but the idea that it is always so (known as the Sapir-Whorf hypothesis) is now thoroughly discredited."

As Dennis suggested?
************************************************

"Non-linguistic thought is more frequent than one might expect. However, any attempts to reflect on it (such as this answer) inevitably involve language, the normal form of abstract thought."

Is this what Marianne means?
***************************************

"Because both this reflective process and the non-verbal thinking which is its object occur in the mind, it is easy to merge one with the other and ignore the wordlessness of much thinking. Hence the Sapir-Whorf hypothesis, and the consequent prejudice that dumb animals lack consciousness."

"Don't assume that animals are inferior or dumb. I might even claim they feel emotions."
*********************************************************

"Non-verbal thought consists of the logically integrated structuring of proprioception ​awareness of the body's posture and of the response to external and internal stimuli by its sense organs ​and the recollection and projection of visual images, emotions and sense data. Wordless thought is clearly the norm for animals, much of whose behaviour cannot be explained without assuming they are capable of elaborate thought processes such as anticipation, correlation and deduction. Even a humble squid has enough cognitive ability not to eat itself."

I didn't have a thought for the word "proprioception", so I found some words to help me with the abstract image --- not in words --- of what it means: "The unconscious perception of movement and spatial orientation arising from stimuli within the body itself." (http://dictionary.reference.com/search?q=proprioception) Oh, wait, I've had that thought, but there didn't seem to be a word for it.
**************************************************************

"The physicist Richard Feynman demolished the argument that thought necessarily involves language simply by asking how a crankshaft works. This can be explained in words, but he pointed out that a reader will only understand those words if he or she already knows how a crankshaft works."

Was that "demolished"? Ouch! What *will* the Wordies do now?
*************************************************************************

"The point is that you think in whatever symbolism is appropriate for the task that you are carrying out at that particular moment. Language is merely symbolism for expressing thoughts to others, or for ordering a beer in the pub. At the moment I am thinking in English because it is appropriate for the task of composing this reply to your correspondent's question. So surely deaf people have their own sets of symbols.
I expect that babies think in a symbolism that is made up of images, sounds, colours, movement, smells and tastes ​ as we all still do. As we grow older we simply add to this symbolism."

And that's what I think it boils down to; symbolism.



Not thinking in words all that much,

Rob 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6372
	From: Marianne Dorléac
	Date: Mi Feb 11, 2004 6:16 

	Subject: Re: Internalized speech


	Luke Meddings <luke@b...> wrote:
Philosophers have indeed addressed this issue, failing conclusively to prove
whether or not it is possible to express meaning without words, but strongly
suggesting that it is possible to use words without conveying meaning.
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

MD : Tee hee !

Marianne Dorléac

(France)



---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6373
	From: djn@d...
	Date: Mi Feb 11, 2004 7:11 

	Subject: Re: The articles


	To atone for the fact that I unwittingly referred the list to the same New Scientist Article 
as Rob (!), here are some rapid notes from Crystal's Cambridge Encyclopedia of 
Language (pp13-15)..

" Often people can be seen to move their lips while they are thinking, but no actual 
sound emerges." (sub-vocal).

Language can be used as an instrument of thought e.g. when people do mathematical 
calculations "in their head", but not all uses of language are instrumental.

"Most obviously, there is no suggestion that language is involved in our emotional 
response to some object or event, such as when we react to a beautiful painiting or an 
unpleasant incident: we may use language to explain our reaction to others, but the 
emotion itself is "beyond words." Nor do people engaged in the creative arts find it 
essential to think using language: composers, for example, often report that they 'hear' 
the music they wish to write."

"The thinking which seems to involve language is of a different kind: this is the 
reasoned thinking which takes place as we work out problems, tell stories, plan 
strategies, and so on."


I'm wondering if certain pre-linguistic concepts aren't hard-wired into our human brains 
along with innate, universal grammar.

Dennis



	


	Group: dogme
	Message: 6374
	From: Robert M. Haines
	Date: Mi Feb 11, 2004 7:42 

	Subject: Re: The articles


	I'll bet Pinker has something to say about that in How the Mind Works. I
know he has in The Language Instinct.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, February 11, 2004 11:11 AM
Subject: Re: [dogme] The articles


> To atone for the fact that I unwittingly referred the list to the same New
Scientist Article
> as Rob (!), here are some rapid notes from Crystal's Cambridge
Encyclopedia of
> Language (pp13-15)..
>
> " Often people can be seen to move their lips while they are thinking, but
no actual
> sound emerges." (sub-vocal).
>
> Language can be used as an instrument of thought e.g. when people do
mathematical
> calculations "in their head", but not all uses of language are
instrumental.
>
> "Most obviously, there is no suggestion that language is involved in our
emotional
> response to some object or event, such as when we react to a beautiful
painiting or an
> unpleasant incident: we may use language to explain our reaction to
others, but the
> emotion itself is "beyond words." Nor do people engaged in the creative
arts find it
> essential to think using language: composers, for example, often report
that they 'hear'
> the music they wish to write."
>
> "The thinking which seems to involve language is of a different kind: this
is the
> reasoned thinking which takes place as we work out problems, tell stories,
plan
> strategies, and so on."
>
>
> I'm wondering if certain pre-linguistic concepts aren't hard-wired into
our human brains
> along with innate, universal grammar.
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6375
	From: Diarmuid Fogarty
	Date: Mi Feb 11, 2004 9:25 

	Subject: Re: The articles


	Perhaps it really is just me then. If I look at a painting then, I can "hear" comments such as, "That's beautiful." or, "I could stand here all day." Now, whether or not I hear these words as sentences or hints of sentences, I couldn't say for sure. As I type. I can hear the words I want to write. Were I a musician, I am quietly confident that I would think, "THAT'S the note I was looking for." In an unpleasant incident, my brain might resort to the Anglo-Saxon vernacular.

In other words, our feelings may not need words, but once those feelings become thoughts, I am suggesting that they must be encoded into words --or whatever is the equivalent of words for people who don't have them. In the other article that ***I*** referred you to, Dennis ;), what I found fascinating were two things: that no research has been carried out into this area (if anyone nicks my idea, I'll be expecting a copy of the thesis); and secondly that (some) deaf people actually hear words in their thoughts and dreams. That seems to me to be amazing (and supportive of Vygotsky's thesis that thought is internalised speech). 

I would argue that babies experience feelings, not thoughts. We also may be lost in feelings when we find ourselves "unable to put it into words", although reflecting upon our feelings has meant wordifying: "It's indescribable."

As for the esteemed demolition expert, Feynman, is that really what passes for scientific argument? Isn't he confusing understanding with thought. Can't a baffled reader think to themself, "I don't understand a word of this." I have no idea what a crankshaft is, but the example had me thinking a number of things, all at once...and I HEARD my thoughts!

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6376
	From: Diarmuid Fogarty
	Date: Mi Feb 11, 2004 10:11 

	Subject: Philosophers


	from
http://www.celt.lsu.edu/CFD/E-Proceedings/A%20Technology%20Based%20Instructional%20Module%20in%20Deaf%20Education.htm

Upon the death of his benefactor, Alexander the Great, Aristotle
was accused of treason by the new political regime. He accepted exile from
Athens and died shortly thereafter in 322 BC. He was 62 years old.
His views on deafness were greatly influenced by his mentor, Plato. Plato
reportedly agreed with Socrates that speech was audible thought and that
thought was what made humans human. Aristotle, believing that speech was the
distinctive characteristic of humans, and that because the speech of deaf
persons was clearly not intelligible, thought that deaf people lacked the
all important attributes (speech and hearing) that could impart intelligence
upon humans. Aristotle has been accused of propagating the untruth that deaf
persons were not capable of abstract thought and were somehow a bit less
human than hearing persons."



	


	Group: dogme
	Message: 6377
	From: fiotf
	Date: Mi Feb 11, 2004 11:04 

	Subject: Re: The articles


	So thinking is just too global a term. Reacting, recall, reflection, 
composing.......are all different activities and require different - 
um - processing? When I react, I may use words, but I may not - I may 
experience feelings, sensory responses (I saw a friend today who'd 
been grouchy and snarly for a couple of days, and he was smiling. My 
first "thought" was non-verbal - it was a warm sort of happy, and a 
smile. Words came after, and were externalising that warmth). This is 
presumably the 'animal' in me. 
Recall for me is not necessarily verbal either, it can be 
photographic, visual, sensory, unless I'm recalling a conversation, 
poem, note, so it is in accordance with the type of recall. I can use 
words or not, depending. The same is true of when I'm painting or 
trying to recall a tune or a physical sensation. Whether my thoughts 
are punctuated with words or not depends on how sensual (or is that 
sensuous? Lordie, I always confuse those two)I'm feeling. Pondering 
or wallowing.
Reflection does involve words, but then the logical/analytical 
processes are engaged and I've only ever learnt to work that type of 
process through using a 'therefore' kind of linguistic process. 
Composing, well, if it's verbal composition like right now, I try 
to 'hear' what I'm writing to put myself in the place of the reader. 
If there was no verbal 'hearing' process going on, I wouldn't make 
spelling slips like 'they're' for 'their' or 'there'. But composing a 
picture or tune doesn't require the same sort of response, so it 
doesn't need the same sort of composing either.

Did I get it right?

I'm not at all happy about the suggestion that we develop complex 
emotions because/when we have the language to express them, however. 
That would imply that those of us who have a greater vocabulary than 
the average punter can or do experience more complex emotions than 
our less wordy counterparts. I don't agree with that at all. Maybe 
we're just more boring when we talk about them! I suspect hormones 
etc. and possibly introspection have more to do with (being aware of) 
complex emotions than whether or not we score highly on 'range of 
vocabulary'. 

So Diarmuid, you do everything with words? Maybe you're just not in 
touch with the squid in you ;-)



	


	Group: dogme
	Message: 6378
	From: Jenny
	Date: Do Feb 12, 2004 2:24 

	Subject: thinking


	As to which language people think in - I remember a time in my life 
when my close friends were a French guy who was learning (very basic) 
Italian, and who spoke very little English, and an American woman 
with no French and reasonable Italian; I spoke French and English 
and ok Italian. We were all learning Italian in Florence, and we 
would regularly go out to a wine bar together and have a great time 
communicating by whatever means possible. We befriended lots of 
monolingual Italians, too. I remember clearly one night looking at 
someone and having thoughts I wanted to express, when it struck me 
that the words weren't in any of the aforementioned languages, and I 
had to remember which one to express them in. I remember it as being 
rather surreal (or maybe that was the Chianti...)

Which is pure anecdote, but that transcendental feeling has stayed 
with me!

I have friends here in Hong Kong who teach in Catholic schools and 
who find there are frequent misunderstandings based on the fact that 
to people in Hong Kong, Catholics are not Christians....because the 
Cantonese word which most closely translates as believer in Christ is 
used to describe Protestants, and both groups will argue until their 
blue in the face that catholics are definitely not Christian... 
semantics? or lexis?

Jenny



	


	Group: dogme
	Message: 6379
	From: mariainitaly04
	Date: Do Feb 12, 2004 2:44 

	Subject: 


	Hi there,

I'm only new to this group and came across a reference to you on 
another site. I've only had the chance to read the postings of the 
last couple of days, so don't really know too much about previous 
conversations (will endeavour to read previous messages when time 
permits).

Anyway, I can't resist writing, particularly in response to 
Diarmuid. Somebody mentioned you might be interested in Steven 
Pinker's book, 'How the Mind Works'. It's a fascinating read, but 
there are two other books I can think of that might deal with your 
wonderings more directly. Oliver Sacks, the wonderful neurologist 
behind 'Awakenings' and 'The Man Who Mistook His Wife for a Hat', 
has also written a spellbounding account of language acquisition and 
how language effects development and cognition in the deaf 
community. His book, 'Seeing Voices' based on neuroliogical 
reasearch and his own substantial personal experience, gives 
wonderful insights into the unique elements of language and 
cognition for the hearing impaired.

And a query as well, Diarmuid, have you heard of synesthesia - a 
condition where people can taste shapes, hear and smell colours, see 
sounds etc? You might be interested in it given the way you 
described how and what you see when you type or think. Synesthesia 
is the merging of sense modalities in the temporal lobe or limbic 
system. I'm not suggesting you have synesthesia, as only about 10 
people in a million do, but it still the most incredible condition 
to read about. Richard Cytowic has written a book called, 'The Man 
Who Tasted Shapes' and V.S. Ramachandran refers to the condition in 
his incredible book, 'Phantoms in the Brain.'

The reason why I came across your group is because I'm just about to 
enter the world of TESOL - I'm an Australian about to head off to 
Italy to teach English. I'm a primary teacher with a passion for 
socio-constructivism, Vygotsky etc and am thrilled to discover that 
people are using this philosophy/approach to teach English. Looking 
forward to reading more and would be grateful if anyone could 
suggest relevant reading, websites etc.

Maria



	


	Group: dogme
	Message: 6380
	From: Diarmuid Fogarty
	Date: Do Feb 12, 2004 5:08 

	Subject: I''d like to be under the sea


	Fiona writes: "I'm not at all happy about the suggestion that we develop complex 
emotions because/when we have the language to express them, however. 
That would imply that those of us who have a greater vocabulary than 
the average punter can or do experience more complex emotions than 
our less wordy counterparts."

I'm obviously failing to express what I want to here! To try and make it clear, I am differentiating between the emotion/feelings and thought. By this I mean that feelings of happiness, awe, hunger, fear...you name it, may not be expressable in words and are not connected to language. However, "thought", which I consider to be active reflection, may be. The idea about developing complex emotions isn't mine and I haven't given this area enough thought to make much of a pronouncement, although my immediate repsonse would be that the implication would be flawed. A person with limited vocabulary can develop equally complex emotions as a person with an impressive vocabulary. Presumably the difference would be in their reflections upon their emotions, with the latter being able to put their feelings into words with more ease.

Fiona also writes: "I saw a friend today who'd been grouchy and snarly for a couple of days, and he was smiling. My first "thought" was non-verbal - it was a warm sort of happy, and a smile. Words came after, and were externalising that warmth). This is presumably the 'animal' in me. 
Recall for me is not necessarily verbal either, it can be photographic, visual, sensory, unless I'm recalling a conversation,poem, note, so it is in accordance with the type of recall. I can use words or not, depending. The same is true of when I'm painting or trying to recall a tune or a physical sensation."

Diarmuid wonders: but is it true to say then that you didn't think "Oh, there's Fred." or "He looks a bit chirpier." When you recall your photograph, don't you then think about what it shows, "That was a good night!" "God I was pished!" When you're painting, is there really no conversation going on inside your head?

This thread reminds me of a staff meeting when I ventured forth with, "I know we're supposed to be doing such-and-such, but I find it absolutely impossible. Am I the only one?" Confident that the task we were supposed to be doing was absolutely impossible, I expected to find that all of my colleagues would say, "No, we're finding it tough too. What a relief somebody has finally said something! Thank you, Diarmuid, you are truly wonderful." I don't need to tell you what actually happened, do I? 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6381
	From: Robert M. Haines
	Date: Do Feb 12, 2004 5:55 

	Subject: Talking to yourself


	Okay, now I *think* get it... 

Diarmuid, what I call 'talking to oneself, you call 'thinking'. 

Maybe that word cognition isn't so bad after all. 

And maybe this would be the appropriate time for Dennis to pose to Diarmuid the question he usually asks his son when said son starts going on about the traffic. Offline, of course.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6382
	From: Diarmuid Fogarty
	Date: Do Feb 12, 2004 6:09 

	Subject: Re: Talking to yourself


	The difference being, at least as I see it, that talking to yourself can be more or less voluntary. That is, someone is consciously aware of holding a conversation with themself. Whereas thinking is involuntary and at times may be no more than the brain occupying itself through a dull part of the day. 

Maria in Italy, I'd be interested to hear what your take is on this. I don't know much about Vygotsky, but I know he came up with this idea of thought being inner speech. What did HE mean by this?
----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: Thursday, February 12, 2004 5:55 AM
Subject: [dogme] Talking to yourself


Okay, now I *think* get it... 

Diarmuid, what I call 'talking to oneself, you call 'thinking'. 

Maybe that word cognition isn't so bad after all. 

And maybe this would be the appropriate time for Dennis to pose to Diarmuid the question he usually asks his son when said son starts going on about the traffic. Offline, of course.

Rob

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 6383
	From: Marianne Dorléac
	Date: Do Feb 12, 2004 9:52 

	Subject: Re: Re: The articles


	fiotf <fiolima@h...> wrote:

I'm not at all happy about the suggestion that we develop complex 
emotions because/when we have the language to express them, however. 
That would imply that those of us who have a greater vocabulary than 
the average punter can or do experience more complex emotions than 
our less wordy counterparts. I don't agree with that at all. Maybe 
we're just more boring when we talk about them! I suspect hormones 
etc. and possibly introspection have more to do with (being aware of) 
complex emotions than whether or not we score highly on 'range of 
vocabulary'. 

So Diarmuid, you do everything with words? Maybe you're just not in 
touch with the squid in you ;-)



MD : Bonjour Fiona,

I think I am very much in touch with the squid in me !

I would like to point out that the poor babies who have not been stimulated enough and exposed to enough human language have therefore poor vocabulary, and yes, experience less complex emotions.

I am very much aware that it is very un-PC to say such a thing, but, cruel and unfair as it may seem, I am convinced that education is everything, and that language is everything and has a tremendous impact on the whole of life. Education in the broad sense : a child with a very *wordy* grandmother in a poor village is, I think, more lucky that the one no one ever talks to in a big western city.

Marianne
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	Group: dogme
	Message: 6384
	From: Marianne Dorléac
	Date: Do Feb 12, 2004 9:59 

	Subject: Re: Philosophers


	Diarmuid Fogarty <fogarty.olmos@t...> wrote:
from
http://www.celt.lsu.edu/CFD/E-Proceedings/A%20Technology%20Based%20Instructional%20Module%20in%20Deaf%20Education.htm

Upon the death of his benefactor, Alexander the Great, Aristotle
was accused of treason by the new political regime. He accepted exile from
Athens and died shortly thereafter in 322 BC. He was 62 years old.
His views on deafness were greatly influenced by his mentor, Plato. Plato
reportedly agreed with Socrates that speech was audible thought and that
thought was what made humans human. Aristotle, believing that speech was the
distinctive characteristic of humans, and that because the speech of deaf
persons was clearly not intelligible, thought that deaf people lacked the
all important attributes (speech and hearing) that could impart intelligence
upon humans. Aristotle has been accused of propagating the untruth that deaf
persons were not capable of abstract thought and were somehow a bit less
human than hearing persons."



MD : it is very important to detect any sign of deafness in the child very early on. To be able to compensate and make sure communication develops normally. Because communication is the key word for a child to develop; if communication does not take place, the child may be retarded. It is possible that at that time many deaf persons were left alone and thought useless and became retarded.

Marianne



---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6385
	From: Halima
	Date: Do Feb 12, 2004 10:40 

	Subject: RE: Re: The articles


	I agree with Fiona, - Sometimes I think in pictures, and get "vague" ideas
which cannot be put into words without a long self-dialog, which sometimes
is what "gels" the thinking or understanding of complex issues. I think
language is what we construct our ideas in, so as to make them more
structured, perhaps more conscious in a way they can be communicated but I
do not think that complex emotions are post-language, I think they may
indeed be pre-language. Only that language defines and isolated them from
each other. 
Cheers, 
Halima 

-----Mensaje original-----
De: Marianne Dorléac [mailto:marianne_dorleac@y...] 
Enviado el: jueves, 12 de febrero de 2004 10:53
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] Re: The articles




fiotf <fiolima@h...> wrote:

I'm not at all happy about the suggestion that we develop complex 
emotions because/when we have the language to express them, however. 
That would imply that those of us who have a greater vocabulary than 
the average punter can or do experience more complex emotions than 
our less wordy counterparts. I don't agree with that at all. Maybe 
we're just more boring when we talk about them! I suspect hormones 
etc. and possibly introspection have more to do with (being aware of) 
complex emotions than whether or not we score highly on 'range of 
vocabulary'. 

So Diarmuid, you do everything with words? Maybe you're just not in 
touch with the squid in you ;-)



MD : Bonjour Fiona,

I think I am very much in touch with the squid in me !

I would like to point out that the poor babies who have not been stimulated
enough and exposed to enough human language have therefore poor vocabulary,
and yes, experience less complex emotions.

I am very much aware that it is very un-PC to say such a thing, but, cruel
and unfair as it may seem, I am convinced that education is everything, and
that language is everything and has a tremendous impact on the whole of
life. Education in the broad sense : a child with a very *wordy* grandmother
in a poor village is, I think, more lucky that the one no one ever talks to
in a big western city.

Marianne
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	Group: dogme
	Message: 6386
	From: Jane Arnold
	Date: Do Feb 12, 2004 2:20 

	Subject: Vygotsky,tai-chi, Sherlock Holmes and CSI Miami


	How are those for bed-fellows.

So many interesting postings these days and unfortunately for me so 
little time to read/react. The language/thought thread is fascinating. 
I have missed lots of postings due to ... well, you all know how it 
goes sometimes ... so don't know if anyone has mentioned (if you 
have forgive me) the well-known example of Einstein who explains that 
his big ideas all came to him in images - visual or kinaesthetic, as I 
recall - which only later did he struggle to put into words.
On the synesthesia idea that Maria brings up, there is a short aricle on 
it in one of the last Newsweeks of 2003. They think it may have to do 
with unusually dense connections between sensory regions of the brain 
but they note that similar connections must exist is most of us who, 
under the effects of LSD, have similar synesthetic experiences. They go 
on: maybe metaphor, abstract thought and synesthesia all have a similar 
neural basis and anyway synesthesia is related to creativity. In one 
study of 84 synesthetes, 26 were professionals in the arts and 44 
serious amateurs so "synesthesia for them is part and parcel of what 
ends up being a more expresive life."

María,
On Vygotsky, I assume you know of Rousing Minds to Life, Thorp and 
Gallimore's book -just saw it in our library yesterday as it happens to 
be the neighbor on the shelves of an old favorite: Scott Thornbury's. 
:) And in TESOL Linda Schinke- Llano (US Tesol) has done work on 
Vygotsky. Also check out Jim Wesche (spelling?)
And Williams and Burden's Psychology for Language Teachers has a very 
social constructivist orientation.

I was just reflecting the other day in my tai chi class on how the fact 
that people have entered the class at different times and so our levels 
are quite different, making the teacher have to divide us into more or 
less homogeneous groups and then work a bit with each group and let the 
others get on with it by themselves for a while. Which means there is a 
lot of peer scaffolding going on for us in our ZPD- someone who knows a 
bit less in the little group asks those who know a bit more when the 
teacher is working with other groups. And there are distinct advantages 
to this - I often will ask a fellow student little things that I 
wouldn't bother the teacher and the whole group with. And if someone 
knows less than I (not too often) it helps me to digest better what I 
know to explain it to them. I refine things of my own that way. I was 
also imagining that this may have been how those one-room school houses 
worked in the old days.

The other 2 bedfellows? For some reason a few weeks ago on TV I 
happened to see a bit of CSI, someone I knows really likes the show and 
so I thought I'd see what it was about as I have always liked Sherlock 
Holmes, Agatha Christie, Perry Mason (yes, I am that old) but I was 
very disappointed. People looking through microscopes and stuff all the 
time. I was thinking that Sherlock is to CSI as dogme teaching is to a 
classroom of students all separated from each other because they are 
sitting and working behind computer screens. The personal element is 
lost. (Ok, so the comparison is not wonderful - I never said I was a 
synesthete)

Jane


Jane

mariainitaly04 escribió:

> Hi there,
>
> I'm only new to this group and came across a reference to you on
> another site. I've only had the chance to read the postings of the
> last couple of days, so don't really know too much about previous
> conversations (will endeavour to read previous messages when time
> permits).
>
> Anyway, I can't resist writing, particularly in response to
> Diarmuid. Somebody mentioned you might be interested in Steven
> Pinker's book, 'How the Mind Works'. It's a fascinating read, but
> there are two other books I can think of that might deal with your
> wonderings more directly. Oliver Sacks, the wonderful neurologist
> behind 'Awakenings' and 'The Man Who Mistook His Wife for a Hat',
> has also written a spellbounding account of language acquisition and
> how language effects development and cognition in the deaf
> community. His book, 'Seeing Voices' based on neuroliogical
> reasearch and his own substantial personal experience, gives
> wonderful insights into the unique elements of language and
> cognition for the hearing impaired.
>
> And a query as well, Diarmuid, have you heard of synesthesia - a
> condition where people can taste shapes, hear and smell colours, see
> sounds etc? You might be interested in it given the way you
> described how and what you see when you type or think. Synesthesia
> is the merging of sense modalities in the temporal lobe or limbic
> system. I'm not suggesting you have synesthesia, as only about 10
> people in a million do, but it still the most incredible condition
> to read about. Richard Cytowic has written a book called, 'The Man
> Who Tasted Shapes' and V.S. Ramachandran refers to the condition in
> his incredible book, 'Phantoms in the Brain.'
>
> The reason why I came across your group is because I'm just about to
> enter the world of TESOL - I'm an Australian about to head off to
> Italy to teach English. I'm a primary teacher with a passion for
> socio-constructivism, Vygotsky etc and am thrilled to discover that
> people are using this philosophy/approach to teach English. Looking
> forward to reading more and would be grateful if anyone could
> suggest relevant reading, websites etc.
>
> Maria
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> click here 
> <http://rd.yahoo.com/SIG=12c77f1el/M=267637.4521690.5694157.1261774/D=egroupweb/S=1705043336:HM/EXP=1076640358/A=1945637/R=0/*http://www.netflix.com/Default?mqso=60178397&partid=4521690> 
>
>
>
> ------------------------------------------------------------------------
> Yahoo! Groups Links
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>
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	Group: dogme
	Message: 6387
	From: Rita Baker
	Date: Do Feb 12, 2004 4:41 

	Subject: Re: Re: Internalized speech


	Is it that human emotions are linked to words, or words are linked to human 
emotions? All I know is that words are so loaded with subjective experience 
that I wonder if it is ever truly possible to communicate with anybody with 
any degree of objective accuracy! I fear I start to whitter; fear, whitter?

Rita
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	Group: dogme
	Message: 6388
	From: Luke Meddings
	Date: Do Feb 12, 2004 4:47 

	Subject: Re: Re: Internalized speech


	I increasingly suspect that our emotions are so loaded with animal instinct
that words are merely the window dressing...
Grr!
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "Rita Baker" <rita@l...>
To: <dogme@yahoogroups.com>
Sent: Thursday, February 12, 2004 4:41 PM
Subject: Re: [dogme] Re: Internalized speech


> Is it that human emotions are linked to words, or words are linked to
human
> emotions? All I know is that words are so loaded with subjective
experience
> that I wonder if it is ever truly possible to communicate with anybody
with
> any degree of objective accuracy! I fear I start to whitter; fear,
whitter?
>
> Rita
>
> Lydbury English Centre
> Lydbury North
> Shropshire
> SY7 8AU
> TEL: +44 (0) 1588 681000
> Fax:+44 (0) 1588 681018
>
> http://www.lydbury.co.uk
>
> ----------
>
>
> ---
> Outgoing mail is certified Virus Free.
> Checked by AVG anti-virus system (http://www.grisoft.com).
> Version: 6.0.574 / Virus Database: 364 - Release Date: 1/29/04
>
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 6389
	From: Robert M. Haines
	Date: Do Feb 12, 2004 4:54 

	Subject: Language, interaction and development


	"MD : Bonjour Fiona,

I think I am very much in touch with the squid in me !

I would like to point out that the poor babies who have not been stimulated enough and exposed to enough human language have therefore poor vocabulary, and yes, experience less complex emotions."

Quite an assumption, I'd say, that lack of stimulation means lack of human language. Could it be that the lack of touch and intereraction are the key factors here? Parents can leave the TV and stereo on all day but never hold or interact with their child --- God forbid! --- so this child would have been exposed to human language, but I doubt it would develop in a healthy way. I would claim that it's interaction, e.g. touch, eye contact, that contributes primarily to a babies development. Language is *one* component of that interaction. 

By the way, what constitutes a poor vocabulary?

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6390
	From: Rita Baker
	Date: Do Feb 12, 2004 5:02 

	Subject: Re: Re: Internalized speech


	Words and concepts; we use words to represent concepts, but the concept 
itself is surely related to the context in which we formed the concept.

Speakers of Bantu languages have difficulty distinguishing between red and 
brown because they are seen as part of the same spectrum or continuum. One 
of my tutors at unit spent three years researching the concept of 'rose' 
and 'rouge' in French as opposed to 'red' and 'pink' in English. He came to 
the conclusion that the division in French is not in the same place as the 
division in English.

When I first started learning French, I tried to find a translation for 
'toadstool'. My fungal world (discounting the athletic variety) was divided 
into mushrooms (edible), toadstools (poisonous). Thanks to French I 
rediscovered this knowledge that seems to be almost lost to Britons, that 
there are loads of different fungi, some of them edible and some inedible. 
French recognises them individually by name. If I understand correctly, 
there's no generic term for 'nuts' either, apart from 'détraqué' as in 'il 
est complètement ...'

Rita


>fiotf <fiolima@h...> wrote:
>Rob: "I disagree that meaning lies at the heart of words. I believe
>words are
>empty without our attached meanings. They can have a life of their
>own as
>symbols and sounds, but the meanings come from us and are not
>inherent in
>the words."
>Diarmuid: "Robert, mon ami
>But isn't it true that us hearing people recognise our emotions
>through internalised speech? Even the warmest glow that needs no
>words is likely to come along with words tagged to it ("Hmm...this is
>nice..."). Or is it just me?"
>
>And now me - or moi -
>Words are just labels, aren't they? I agree with Rob that they are
>empty, though they don't have a life of their own - we each breathe
>unique life into them. Surely. And there aren't enough words to go
>around, so I don't think that emotions need be labelled, at least not
>successfully, by words. When we talk about love (if we do...) we're
>not talking about one recognisable, shareable piece of knowledge.
>Every "love" is different. The emotion, or range of emotions,
>involved far outstretches the word we use as a fourre-tout
>label, "love". And that goes for so many other emotions too - the
>whole set and then some, ¿no?
>
>
>
>And now me (moi !) MD :
>
>The word "love" used as a fourre-tout label, as Fiona says, is a 
>fourre-tout indeed !! The "fourre-tout" idea is at the basis of any 
>language !!
>
>If I think of a table, I will have an image of "table", not a particular 
>French table, but something with four feet and an horizontal plane to 
>write or dine on. Right, what I am thinking of is the "concept" of a 
>table, and this concept is the same for you, because we share the same 
>language at the mo (and, to a certain extent, the same culture too). Well, 
>the sharing of concepts is needed if we are to communicate ! Now, if I 
>want to talk about my pretty little French table in front of me, I would 
>add more and more details, and if you cannot imagine it, in the end, I 
>would send you a photo. Well, this is the same for the word "love". When 
>we use it, in English, we all have in mind the "concept" of love : first 
>step for communication. If I want you to have a fuller idea of my "love", 
>I would add details about how I feel, but in the end, because you are not 
>me, you won't know *exactly* how I feel, but unfortunately, I won't be 
>able to send you a picture of my feelings : and this is the
> tragedy of communication; we are all alone in our bubbles of speech.
>
>Marianne
>
>
>
>
>
>
>
>
>
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	Group: dogme
	Message: 6391
	From: Robert M. Haines
	Date: Do Feb 12, 2004 5:03 

	Subject: Re: Talking to yourself


	Well, talking to yourself might *seem* voluntary. How many times have you
seen people in their car, walking down the street, etc., talking to
themselves without really knowing that their lips are moving?

I once asked a person who had been diagnosed as schizophrenic whether
someone who talks to himself a lot should worry. He told me not to worry
unless the voices in my head started unexpectedly putting words like "The
devil's in the park" in my mouth.

Rob
----- Original Message -----
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, February 11, 2004 10:09 PM
Subject: Re: [dogme] Talking to yourself


> The difference being, at least as I see it, that talking to yourself can
be more or less voluntary. That is, someone is consciously aware of holding
a conversation with themself. Whereas thinking is involuntary and at times
may be no more than the brain occupying itself through a dull part of the
day.
>
> Maria in Italy, I'd be interested to hear what your take is on this. I
don't know much about Vygotsky, but I know he came up with this idea of
thought being inner speech. What did HE mean by this?
> ----- Original Message -----
> From: Robert M. Haines
> To: Dogme
> Sent: Thursday, February 12, 2004 5:55 AM
> Subject: [dogme] Talking to yourself
>
>
> Okay, now I *think* get it...
>
> Diarmuid, what I call 'talking to oneself, you call 'thinking'.
>
> Maybe that word cognition isn't so bad after all.
>
> And maybe this would be the appropriate time for Dennis to pose to
Diarmuid the question he usually asks his son when said son starts going on
about the traffic. Offline, of course.
>
> Rob
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>
> --------------------------------------------------------------------------
----
> Yahoo! Groups Links
>
> a.. To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> b.. To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of
Service.
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6392
	From: Robert M. Haines
	Date: Do Feb 12, 2004 6:04 

	Subject: Hard times 1


	Yesterday, N. arrived early because her watch was fast. she told me she likes the sound of the wind, which reminds her of her family's farm in summer (winter in this hemisphere). She described the joy of cooking over an open fire, playing solitaire with her family in the evening and switching off the light to sleep in total darkness. She doesn't care for television, although she and her mother like to watch a few soap operas from time to time.

This kind of connection with a student doesn't seem possible in the group, which has started to filter in now. I ask some of the others about TV: Ma. loves it, P. watches only sports, he can't stand soap operas. 

We're about to have a quiz when a student asks if she can address the class for a few minutes in Spanish. It turns out her 21-year old sister has gotten pregnant by a man who has no interest in being a parent. Also, another student's uncle died earlier this week. This man was more of a father to this student than was his biological dad and helped this student become eligible for the CASS program by buying him books and supplies to support his education.

Most of this I learned after the class. My Spanish ability gave me only a few of the details, but not the whole picture. Of course when I heard the word "inferma" and one student burst into tears, I put two and two together.

How does one continue with class after all this is out in the open, several students are in tears and you feel the floor has dropped out from underneath you? I'm sure you all have faced similar moments.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6393
	From: Robert M. Haines
	Date: Do Feb 12, 2004 6:04 

	Subject: Hard times 2


	Well, I made a joke about it not being the right time to have our quiz, which made a few people chuckle. Then, because I didn't know what else to do, I asked if anyone wanted to say anything (in Spanish). I was mediating a conversation that I could not entirely understand. I could feel what people were saying because of the context and the few words that made sense to me, but that's all. 

When nobody seemed to have any more to say. We continued with the class as usual. The two students who had shared their grief had presentations to give. Was it fair? I could have told them how much I admire their courage, how I know it's hard to lose loved one or see a sibling suffer. I think they felt my sympathy without my saying any of these things, however, and I honestly felt compelled to move on with the day, somehow believing it would be best for us as a group.

In the end, my decision seems to have been the right one for that group on that day under those circumstances. Just before class had ended, we were in more joyful spirits, discussing the hydrologic cycle with a drawing I was making on the board --- so how is infiltration different from percolation in the cycle?

Teaching is hard, and I don't know if I've made the right decisions until I make them. Sometimes, I still wonder if I took the right path. 

In the movie Out of the Void, about two British mountain climbers who decide to ascend the face of a 21,000 ft. mountain face in the Andes, I was struck by the fact that Joe, who survived an amazing journey down the mountain with a broken leg, frost bite, dehydration and more... how this 25 year old made the decision to lower himself deeper into the crevice he'd fallen into in hope of finding a way out because it was that or die where he was. His entire story is one of making the decision to move ahead despite the odds simply because it means doing *something* instead of giving up.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6394
	From: Rita Baker
	Date: Do Feb 12, 2004 6:11 

	Subject: Re: thinking


	It's my understanding that bi-linguals have a space where meaning exists 
independently of either language - and that they certainly don't need to 
'think' in words. I remember a nine-year old boy, bi-lingual Welsh/English 
speaker, showing me his swimming certificate in Welsh. I asked him what the 
words meant. 'What do you mean, 'mean'? he asked. I said I meant what did 
they mean in English. He looked at me as if I was completely stupid and 
gave me an interpretation in English. I was curious to know how Welsh 
worked - word order and so on. So I pointed to a Welsh word and asked him 
to translate it into English. He said he hadn't a clue. He could tell me 
what the whole sentence meant, but as he had always operated in both 
languages without ever relating them through translation, he really 
couldn't operate at individual word level. When he goes from one language 
to the other, he carries the sense of the communication in a space between 
the two languages. Does anybody else have this experience?

Rita

At 02:24 AM 2/12/04, you wrote:

>As to which language people think in - I remember a time in my life
>when my close friends were a French guy who was learning (very basic)
>Italian, and who spoke very little English, and an American woman
>with no French and reasonable Italian; I spoke French and English
>and ok Italian. We were all learning Italian in Florence, and we
>would regularly go out to a wine bar together and have a great time
>communicating by whatever means possible. We befriended lots of
>monolingual Italians, too. I remember clearly one night looking at
>someone and having thoughts I wanted to express, when it struck me
>that the words weren't in any of the aforementioned languages, and I
>had to remember which one to express them in. I remember it as being
>rather surreal (or maybe that was the Chianti...)
>
>Which is pure anecdote, but that transcendental feeling has stayed
>with me!
>
>I have friends here in Hong Kong who teach in Catholic schools and
>who find there are frequent misunderstandings based on the fact that
>to people in Hong Kong, Catholics are not Christians....because the
>Cantonese word which most closely translates as believer in Christ is
>used to describe Protestants, and both groups will argue until their
>blue in the face that catholics are definitely not Christian...
>semantics? or lexis?
>
>Jenny
>
>
>
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	Group: dogme
	Message: 6395
	From: Rita Baker
	Date: Do Feb 12, 2004 6:15 

	Subject: Re: Talking to yourself


	I just have to ask this:

Diarmuid, how exactly DO you pronounce your name. I want to hear it right 
when I read your communications!
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	Group: dogme
	Message: 6396
	From: profshaun36
	Date: Do Feb 12, 2004 8:59 

	Subject: Re: thinking


	Rita
I have a similar experience but not of language
Yesterday, I went to speak to my son´s new teacher. My son is 7 and 
way ahead of the class level.
The teacher was trying to get the children to add up without using 
their fingers by using bigger numbers. Her aim was to make them use 
their minds, less "concrete" she said.
My son saw the calculation which was put on the board and shouted out 
the answer straight away. She then put another problem on the board 
for him to do in front of everyone else. Once more he gave her the 
right answer.
The teacher told me that she then asked him to explain how he did it. 
He couldn´t. As he has been ahead of his class for some time and 
learned maths, reading and writing just from the stimuli around him 
he found her question puzzelling. How did I do it? I just did.
The next day she said he had come back to her and explained his way 
of calculating.
It seemed to me that the teacher had moved from meaning to structure 
when my son didn´t really need to. It is funny how we have to try and 
structure and analyse things (as adults) when it probably isn´t 
necessary when you have children who have the ease of learning 
naturally. The two modes of looking at the problem from adult and 
childrens eyes must be in some way different. Maybe it could also be 
damaging to do this.
The teacher seemed very happy and said " this boy will get to where I 
want him to go". I (politely) told her that he has already got their.

So to bring us to our teaching experience. Is it necessary to "teach" 
children by playing, having fun, and then move on the a structural 
based course driven by grammar and rules. If children have the 
facility to analyse and come up with conclusions to language 
naturally, why is it that we change this way when the coursebook or 
structured syllabus comes along? Why don´t we just keep going 
naturally.
Shaun
PS I´ve been lurking although this doesn´t sound very nice to me. So 
would you allow me to say listening (even though I was reading)?




--- In dogme@yahoogroups.com, Rita Baker <rita@l...> wrote:
> It's my understanding that bi-linguals have a space where meaning 
exists 
> independently of either language - and that they certainly don't 
need to 
> 'think' in words. I remember a nine-year old boy, bi-lingual 
Welsh/English 
> speaker, showing me his swimming certificate in Welsh. I asked him 
what the 
> words meant. 'What do you mean, 'mean'? he asked. I said I meant 
what did 
> they mean in English. He looked at me as if I was completely stupid 
and 
> gave me an interpretation in English. I was curious to know how 
Welsh 
> worked - word order and so on. So I pointed to a Welsh word and 
asked him 
> to translate it into English. He said he hadn't a clue. He could 
tell me 
> what the whole sentence meant, but as he had always operated in 
both 
> languages without ever relating them through translation, he really 
> couldn't operate at individual word level. When he goes from one 
language 
> to the other, he carries the sense of the communication in a space 
between 
> the two languages. Does anybody else have this experience?
> 
> Rita
> 
> At 02:24 AM 2/12/04, you wrote:
> 
> >As to which language people think in - I remember a time in my life
> >when my close friends were a French guy who was learning (very 
basic)
> >Italian, and who spoke very little English, and an American woman
> >with no French and reasonable Italian; I spoke French and English
> >and ok Italian. We were all learning Italian in Florence, and we
> >would regularly go out to a wine bar together and have a great time
> >communicating by whatever means possible. We befriended lots of
> >monolingual Italians, too. I remember clearly one night looking at
> >someone and having thoughts I wanted to express, when it struck me
> >that the words weren't in any of the aforementioned languages, and 
I
> >had to remember which one to express them in. I remember it as 
being
> >rather surreal (or maybe that was the Chianti...)
> >
> >Which is pure anecdote, but that transcendental feeling has stayed
> >with me!
> >
> >I have friends here in Hong Kong who teach in Catholic schools and
> >who find there are frequent misunderstandings based on the fact 
that
> >to people in Hong Kong, Catholics are not Christians....because the
> >Cantonese word which most closely translates as believer in Christ 
is
> >used to describe Protestants, and both groups will argue until 
their
> >blue in the face that catholics are definitely not Christian...
> >semantics? or lexis?
> >
> >Jenny
> >
> >
> >
> >
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	Group: dogme
	Message: 6397
	From: Rita Baker
	Date: Do Feb 12, 2004 9:38 

	Subject: Re: Re: thinking


	Shaun,

One of my daughters had this capacity to just visualise the correct answer. 
One of her primary school teachers described her as the first truly lateral 
thinker she had had in years. Sadly, at secondary school Susie was just 
accused of cheating because she couldn't objectively analyse her process. 
Keep an eye on his teachers!

Rita



At 08:59 PM 2/12/04, you wrote:

>Rita
>I have a similar experience but not of language
>Yesterday, I went to speak to my son´s new teacher. My son is 7 and
>way ahead of the class level.
>The teacher was trying to get the children to add up without using
>their fingers by using bigger numbers. Her aim was to make them use
>their minds, less "concrete" she said.
>My son saw the calculation which was put on the board and shouted out
>the answer straight away. She then put another problem on the board
>for him to do in front of everyone else. Once more he gave her the
>right answer.
>The teacher told me that she then asked him to explain how he did it.
>He couldn´t. As he has been ahead of his class for some time and
>learned maths, reading and writing just from the stimuli around him
>he found her question puzzelling. How did I do it? I just did.
>The next day she said he had come back to her and explained his way
>of calculating.
>It seemed to me that the teacher had moved from meaning to structure
>when my son didn´t really need to. It is funny how we have to try and
>structure and analyse things (as adults) when it probably isn´t
>necessary when you have children who have the ease of learning
>naturally. The two modes of looking at the problem from adult and
>childrens eyes must be in some way different. Maybe it could also be
>damaging to do this.
>The teacher seemed very happy and said " this boy will get to where I
>want him to go". I (politely) told her that he has already got their.
>
>So to bring us to our teaching experience. Is it necessary to "teach"
>children by playing, having fun, and then move on the a structural
>based course driven by grammar and rules. If children have the
>facility to analyse and come up with conclusions to language
>naturally, why is it that we change this way when the coursebook or
>structured syllabus comes along? Why don´t we just keep going
>naturally.
>Shaun
>PS I´ve been lurking although this doesn´t sound very nice to me. So
>would you allow me to say listening (even though I was reading)?
>
>
>
>
>--- In dogme@yahoogroups.com, Rita Baker <rita@l...> wrote:
> > It's my understanding that bi-linguals have a space where meaning
>exists
> > independently of either language - and that they certainly don't
>need to
> > 'think' in words. I remember a nine-year old boy, bi-lingual
>Welsh/English
> > speaker, showing me his swimming certificate in Welsh. I asked him
>what the
> > words meant. 'What do you mean, 'mean'? he asked. I said I meant
>what did
> > they mean in English. He looked at me as if I was completely stupid
>and
> > gave me an interpretation in English. I was curious to know how
>Welsh
> > worked - word order and so on. So I pointed to a Welsh word and
>asked him
> > to translate it into English. He said he hadn't a clue. He could
>tell me
> > what the whole sentence meant, but as he had always operated in
>both
> > languages without ever relating them through translation, he really
> > couldn't operate at individual word level. When he goes from one
>language
> > to the other, he carries the sense of the communication in a space
>between
> > the two languages. Does anybody else have this experience?
> >
> > Rita
> >
> > At 02:24 AM 2/12/04, you wrote:
> >
> > >As to which language people think in - I remember a time in my life
> > >when my close friends were a French guy who was learning (very
>basic)
> > >Italian, and who spoke very little English, and an American woman
> > >with no French and reasonable Italian; I spoke French and English
> > >and ok Italian. We were all learning Italian in Florence, and we
> > >would regularly go out to a wine bar together and have a great time
> > >communicating by whatever means possible. We befriended lots of
> > >monolingual Italians, too. I remember clearly one night looking at
> > >someone and having thoughts I wanted to express, when it struck me
> > >that the words weren't in any of the aforementioned languages, and
>I
> > >had to remember which one to express them in. I remember it as
>being
> > >rather surreal (or maybe that was the Chianti...)
> > >
> > >Which is pure anecdote, but that transcendental feeling has stayed
> > >with me!
> > >
> > >I have friends here in Hong Kong who teach in Catholic schools and
> > >who find there are frequent misunderstandings based on the fact
>that
> > >to people in Hong Kong, Catholics are not Christians....because the
> > >Cantonese word which most closely translates as believer in Christ
>is
> > >used to describe Protestants, and both groups will argue until
>their
> > >blue in the face that catholics are definitely not Christian...
> > >semantics? or lexis?
> > >
> > >Jenny
> > >
> > >
> > >
> > >
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> > >To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
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> > >
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> > >
> > >
> > >---
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> >
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> >
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6398
	From: Diarmuid Fogarty
	Date: Do Feb 12, 2004 9:47 

	Subject: Re: Talking to yourself


	Regarding the Welsh boy, I hope I'm not being pig-headed, but how do you know he didn't need words to think? He may not have needed them for the task that you set him, but he may have thought any one of a number of things, "What a weird question.Oh well, I'll give it a go. No idea." 

I am beginning to think that there is no answer and the questionis one that scientists and philosophers are still arguing over. This morning as I walked to work, I caught myself seeing a billboard poster. The words had registered n my brain, but as soon as I started thinking about HOW they had registered, the words popped up. I don't know if they were there before and try as I could, any other billboard just registered as words in my head. Still, the whole topic reminded me to google my original query and get some answers.

Dear -mud (with the "ui" being more like "oo" in "book" --as long as you're not a scouser)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6399
	From: Diarmuid Fogarty
	Date: Do Feb 12, 2004 9:52 

	Subject: Re: Re: thinking


	Shaun: "PS I´ve been lurking although this doesn´t sound very nice to me. So would you allow me to say listening (even though I was reading)?"

Of course you can say it (even though you're writing). I suspect that listening was also involved as you wrote/spoke (and this may be evidenced by your typo --"their" for "there"



----- Original Message ----- 
From: profshaun36 
To: dogme@yahoogroups.com 
Sent: Thursday, February 12, 2004 8:59 PM
Subject: [dogme] Re: thinking


Rita
I have a similar experience but not of language
Yesterday, I went to speak to my son´s new teacher. My son is 7 and 
way ahead of the class level.
The teacher was trying to get the children to add up without using 
their fingers by using bigger numbers. Her aim was to make them use 
their minds, less "concrete" she said.
My son saw the calculation which was put on the board and shouted out 
the answer straight away. She then put another problem on the board 
for him to do in front of everyone else. Once more he gave her the 
right answer.
The teacher told me that she then asked him to explain how he did it. 
He couldn´t. As he has been ahead of his class for some time and 
learned maths, reading and writing just from the stimuli around him 
he found her question puzzelling. How did I do it? I just did.
The next day she said he had come back to her and explained his way 
of calculating.
It seemed to me that the teacher had moved from meaning to structure 
when my son didn´t really need to. It is funny how we have to try and 
structure and analyse things (as adults) when it probably isn´t 
necessary when you have children who have the ease of learning 
naturally. The two modes of looking at the problem from adult and 
childrens eyes must be in some way different. Maybe it could also be 
damaging to do this.
The teacher seemed very happy and said " this boy will get to where I 
want him to go". I (politely) told her that he has already got their.

So to bring us to our teaching experience. Is it necessary to "teach" 
children by playing, having fun, and then move on the a structural 
based course driven by grammar and rules. If children have the 
facility to analyse and come up with conclusions to language 
naturally, why is it that we change this way when the coursebook or 
structured syllabus comes along? Why don´t we just keep going 
naturally.
Shaun
PS I´ve been lurking although this doesn´t sound very nice to me. So 
would you allow me to say listening (even though I was reading)?




--- In dogme@yahoogroups.com, Rita Baker <rita@l...> wrote:
> It's my understanding that bi-linguals have a space where meaning 
exists 
> independently of either language - and that they certainly don't 
need to 
> 'think' in words. I remember a nine-year old boy, bi-lingual 
Welsh/English 
> speaker, showing me his swimming certificate in Welsh. I asked him 
what the 
> words meant. 'What do you mean, 'mean'? he asked. I said I meant 
what did 
> they mean in English. He looked at me as if I was completely stupid 
and 
> gave me an interpretation in English. I was curious to know how 
Welsh 
> worked - word order and so on. So I pointed to a Welsh word and 
asked him 
> to translate it into English. He said he hadn't a clue. He could 
tell me 
> what the whole sentence meant, but as he had always operated in 
both 
> languages without ever relating them through translation, he really 
> couldn't operate at individual word level. When he goes from one 
language 
> to the other, he carries the sense of the communication in a space 
between 
> the two languages. Does anybody else have this experience?
> 
> Rita
> 
> At 02:24 AM 2/12/04, you wrote:
> 
> >As to which language people think in - I remember a time in my life
> >when my close friends were a French guy who was learning (very 
basic)
> >Italian, and who spoke very little English, and an American woman
> >with no French and reasonable Italian; I spoke French and English
> >and ok Italian. We were all learning Italian in Florence, and we
> >would regularly go out to a wine bar together and have a great time
> >communicating by whatever means possible. We befriended lots of
> >monolingual Italians, too. I remember clearly one night looking at
> >someone and having thoughts I wanted to express, when it struck me
> >that the words weren't in any of the aforementioned languages, and 
I
> >had to remember which one to express them in. I remember it as 
being
> >rather surreal (or maybe that was the Chianti...)
> >
> >Which is pure anecdote, but that transcendental feeling has stayed
> >with me!
> >
> >I have friends here in Hong Kong who teach in Catholic schools and
> >who find there are frequent misunderstandings based on the fact 
that
> >to people in Hong Kong, Catholics are not Christians....because the
> >Cantonese word which most closely translates as believer in Christ 
is
> >used to describe Protestants, and both groups will argue until 
their
> >blue in the face that catholics are definitely not Christian...
> >semantics? or lexis?
> >
> >Jenny
> >
> >
> >
> >
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> TEL: +44 (0) 1588 681000
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> 
> ----------
> 
> 
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> Outgoing mail is certified Virus Free.
> Checked by AVG anti-virus system (http://www.grisoft.com).
> Version: 6.0.574 / Virus Database: 364 - Release Date: 1/29/04
> 
> 
> [Non-text portions of this message have been removed]



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 



------------------------------------------------------------------------------
Yahoo! Groups Links

a.. To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

b.. To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6400
	From: fiotf
	Date: Do Feb 12, 2004 11:49 

	Subject: Re: Internalized speech


	Well yes, I mean emotions are technically little more than chemical 
reactions and have little to do with words 'at source'. Think about 
how you might feel when you've had FAR too much to drink, smoke or 
whatever, and how eloquent you may or may not become. 
Of course, sharing your emotions can be done physically, but most of 
us choose verbally as the safest route (if we share at all); there's 
noble savage, and just straight savage, after all ;-)


--- In dogme@yahoogroups.com, "Luke Meddings" <luke@b...> wrote:
> I increasingly suspect that our emotions are so loaded with animal 
instinct
> that words are merely the window dressing...
> Grr!
> --------------------------------------------------------------------
---
> Luke Meddings
> London
> --------------------------------------------------------------------
-
> 
> ----- Original Message ----- 
> From: "Rita Baker" <rita@l...>
> To: <dogme@yahoogroups.com>
> Sent: Thursday, February 12, 2004 4:41 PM
> Subject: Re: [dogme] Re: Internalized speech
> 
> 
> > Is it that human emotions are linked to words, or words are 
linked to
> human
> > emotions? All I know is that words are so loaded with subjective
> experience
> > that I wonder if it is ever truly possible to communicate with 
anybody
> with
> > any degree of objective accuracy! I fear I start to whitter; fear,
> whitter?
> >
> > Rita
> >
> > Lydbury English Centre
> > Lydbury North
> > Shropshire
> > SY7 8AU
> > TEL: +44 (0) 1588 681000
> > Fax:+44 (0) 1588 681018
> >
> > http://www.lydbury.co.uk
> >
> > ----------
> >
> >
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> >
> >
> >
> >
> >
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	Group: dogme
	Message: 6401
	From: Robert M. Haines
	Date: Fr Feb 13, 2004 1:34 

	Subject: Taking time 1


	Everyone seemed surprisingly jubilant today. I was expecting mourning and more tears, wondering how to deal with it all, but the class seemed to be on a sort of high; especially the student whose sister is in trouble.

At the beginning of class, I did something I've been contemplating for a while: I sat there until everyone was quiet. After about five or ten minutes, people were either reading silently or sitting and waiting. It was like watching a turbulent ocean gradually settle.

We began with the quiz that we hadn't done yesterday. Were there any questions before we began? I went over the directions and examples. I asked if there were any questions, answered them, then announced there was no time limit on this quiz. I did mention that I thought it would take about fifteen minutes or so to complete.

During the quiz, I noticed:

A few finished in about ten or fifteen minutes. A couple of these people went back to make changes later. Some finished around fifteen to twenty minutes after we'd begun. Some of these people made changes, too. A few students took closer to half an hour, erasing, thinking and writing some more. These people seemed to consistently make changes; they also seemed to be doing a lot of processing that they wouldn't do under the pressure of a time limit.

About a half hour to forty-five minutes later, the last person finished. Only one student had done his homework after finishing the quiz; everyone else who finished quickly sat, looking bored, napped or tried to chat quietly with a neighbor. I gave the class ample time to compare their answers. I made a conscious effort not to board the answers until I felt everyone had really compared and discussed their answers. After boarding the answers, I allowed time for more chatting with classmates about the quiz and answered questions.

I opened up a discussion on taking the quiz without a time limit. For one student who had taken his time to finish it was more relaxing and comfortable to work without a time limit. He could focus on the work and not the clock. A couple of the students who finished quickly said there were time limits in the other classes, so these slower workers should learn to move it along. I asked how easy it was to implement a change like that. How can it be done? The student who almost always finishes quizzes first said one must prepare and accept the fact that they have only a limited amount of time. She saw self-confidence as the key element in changing one's attitude toward time limits. A couple of students who had needed just over fifteen minutes added that a good strategy is skipping difficult questions, doing what seems easiest first, then returning to the most difficult parts of an exam or quiz. Yes, we'd talked about that before.

After the discussion, I gave a verbal summary of the main points before calling for a break.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6402
	From: Robert M. Haines
	Date: Fr Feb 13, 2004 2:13 

	Subject: Taking time 2


	Everyone was very giddy, as I've said. No one seemed to know why. One girl said because we had cried yesterday, today we were laughing. "That's what I wanted to say", came from across the room, which made us all laugh even more.

During the break, I wrote up "What are the steps in doing a dictation?"

After the break, I announced that the break had ended. I waited again for the class to settle as it had before. This took a while longer this time. M. spoke up amidst the silence (two students were still chatting and one was reading his textbook). "So what should we do now?" I explained that I wanted to talk about dictations, but I was waiting for the group to pay attention, which they then did. 

I asked pairs to write out or discuss the step in doing a dictation. After pairs had worked through most of the steps, we discussed what they had written. Some had started with: "Take out a piece of paper." Others had written: "Concentrate." We worked through the different steps, winding our way through memories of school dictations. Two of the students had given dictations as teachers. I elicited details of how they'd gone about it. 

I explained I was interested because they had all expressed an interest in doing dictations in the class, but that I hadn't done any in school, so I wanted to know more about what they expected. After a lengthy discussion about what a dictation was, when it seemed appropriate and who was involved and how, I described the dictations I had done as an adult German language learner. This seemed much more difficult than what they'd done in school.

The students who saw value in dictation made the following points:

a.. It can help with spelling. What about reading, I wanted to know, can't that help?
b.. It can help me understand teachers when they lecture by training my ear to listen to English, thus enabling me to take better notes. I asked why not just practice taking notes?
c.. It's good to help us write better. Couldn't you just practice writing for that?

I didn't want to be too hard on people, but I really wanted to get to the bottom of what they got out of dictation. Okay, we agreed to try a dictation tomorrow, first thing when everyone was fresh.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6403
	From: Robert M. Haines
	Date: Fr Feb 13, 2004 2:31 

	Subject: Taking time 3


	Finally, I wanted to talk about our time together. The time we spend in class belongs to all of us. I get paid no matter what we do, within reason. Because we're a group, if we're not all working together, then we have to wait for those who aren't with us. That's what I had done at the beginning of class and after the break had ended.

One student said I was the teacher, so I have to let everyone know that they should be quiet. I responded with the fact that I had often done this in vain; I'm a teacher but not a babysitter. Yes, they understood that, and they don't wanted to be treated like little kids. So, when I say, "Okay everybody, the break's over", that should do it, shouldn't it? Do I need to pound my fist on the table? I'm not going to do that.

Another student commented how he believes everyone feels so comfortable in our class that they forget to be students. It seems more like just hanging out, talking and doing what they want. Good! I like the fact that people are comfortable, but my point is that this class is *your class*; it's *your* time to learn English, and I'm here to help you. If you want to take time away from the group, then the group will have to deal with you. 

At this point heads are nodding. "Yes, yes...", says P. I can feel the frustration inside him and some others who feel that this issue is long overdue for (another) discussion. 

I use the analogy of the jobs everyone wants to have in a couple of years. What will people in a meeting think if they continue to chatter or don't show any sign of paying attention when the meeting is called to order? Don't do it for me, do it for *you*. Something to think about this evening.

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6404
	From: Robert M. Haines
	Date: Fr Feb 13, 2004 2:42 

	Subject: Taking time 4


	After class, I talked to two students who have joined the student senate, which means they'll miss the last hour of class every Friday. It was M.'s idea. She finds just writing things down in her classes boring. She waned more, then she convinced H. to join her. 

I congratulate them on being accepted, telling them they definitely be learning and using English in a meaningful way if they are interested in this; however, we need to have some way of showing the program bigwigs that they aren't just skipping class. What are their ideas? We agree on a weekly task. This week's task is to tell me what the student senate is and how it operates. Agreed. 

M. has been writing the whole time, and I can't help but wonder if she's telling me that she doesn't need to pay attention to me to hear what I'm saying. Why? During my little soap box session, I had given an example of how a one-to-one lesson would never work if either participant didn't pay attention or decided to listen to music when the other was trying to talk to him/her. I used M. as an example. I think she might have taken it personally. It's hard to tell with her sometimes. She doesn't seem at all upset though.

Writing this, I'm feeling somewhat of an ogre, but I also think I said what had to be said. I can't get the image of those students I saw out of the corner of my eye, nodding in agreement. I don't think they were doing it for my sake either. It's another tough one. I made it clear that no one had to listen to their classmates or to me, but when they disturb or disrupt the group, then it becomes an issue for *all* of us.

There's a need for more individual connection with each student. It's probably time for one-to-one tutorials, which might be tough to swing with 18 students. There's a way though. 

This issue of paternalism, learner expectations and teacher responsibilities is one that has engaged my energy for a long time now. You're input and feedback are, as always, welcome.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6405
	From: djn@d...
	Date: Fr Feb 13, 2004 8:50 

	Subject: Re: Re: thinking


	Rita, Shaun,

I learn from my wife that she has had pupils (round about the age of 10) from Russia 
who can do "advanced" calculations in maths, come up with the correct answer but not 
be able able to explain how they did it.

-----


Dennis



	


	Group: dogme
	Message: 6406
	From: djn@d...
	Date: Fr Feb 13, 2004 8:50 

	Subject: Doing what comes naturally


	Shaun writes:

"So to bring us to our teaching experience. Is it necessary to "teach"
children by playing, having fun, and then move on the a structural based
course driven by grammar and rules. If children have the facility to
analyse and come up with conclusions to language naturally, why is it that
we change this way when the coursebook or structured syllabus comes along?
Why don´t we just keep going naturally."

I was marginally involved with a broadcast on local radio last night in which an Italian 
Italian teacher explained how he has introduced the teaching of Italian to 8-10-year olds 
in a state primary school.

Three pupils spontaneously sang a song in Italian together and described their favourite 
language games, giving the spoken words in Italian.

It turned out that two of the children speak Russian at home, German at school and 
have just started to learn English.

When the interviewer expressed astonishment and asked them how they managed, if it 
wasn't a strain, how they managed not to forget the new words (in Italian) they looked at 
each other questioningly, shrugged and one said: "It's not a problem at all. I don't know 
how I don't forget. Perhaps it's because we repeat the games and songs."

The teacher said: "I bring a half-baked pizza to the class. The children help me to finish 
baking it. Sometimes I come with a plan, but the children develop something quite 
different and I forget about my plan. A great deal of what I do comes from or is radically 
modified by the children."

Dennis



	


	Group: dogme
	Message: 6407
	From: djn@d...
	Date: Fr Feb 13, 2004 9:53 

	Subject: Re: Taking time 4


	Rob,

I'm not certain that it is reasonable to expect young people to be reasonable all the 
time. 

Doesn't even the most liberal of teachers, at times, have to say something like: "Hey. 
Settle down. Most of us want to begin."


Dennis



	


	Group: dogme
	Message: 6408
	From: Marianne Dorléac
	Date: Fr Feb 13, 2004 11:12 

	Subject: Re: Taking time 3


	"Robert M. Haines" <haines@n...> wrote:
I use the analogy of the jobs everyone wants to have in a couple of years. What will people in a meeting think if they continue to chatter or don't show any sign of paying attention when the meeting is called to order? Don't do it for me, do it for *you*. Something to think about this evening.

MD : Rob, I don't know if this can help, but in a similar situation I just said to them : "there seems to be a problem in this group. Can you say what it is and what we could do about it ?" Everyone opened up, one after another, each one listening to each other : I was amazed. All the problems came up : X. never turned up on time. Y. never listed to anyone, Z. only talked to the teacher, W, V and B never arrived on time after break : basically, they all said what they had to say about *themselves*, not a word about me !!

Marianne



---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6409
	From: Marianne Dorléac
	Date: Fr Feb 13, 2004 11:26 

	Subject: Re: Re: Internalized speech


	fiotf <fiolima@h...> wrote:
Well yes, I mean emotions are technically little more than chemical 
reactions and have little to do with words 'at source'. 

MD : There is no evidence at all that this is the case(ok, there is no evidence to prove my thesis either). Words are at the source of thinking, but no one knows is : emotions are always opposed to words, which I find very paradoxical ! 

Marianne











---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6410
	From: Marianne Dorléac
	Date: Fr Feb 13, 2004 11:32 

	Subject: Re: Talking to yourself


	Rita Baker <rita@l...> wrote:
I just have to ask this:

Diarmuid, how exactly DO you pronounce your name. I want to hear it right 
when I read your communications!


MD : Thanks Rita, I've meant to ask this for a long time but feared to appear dumb and froggy.

Marianne



---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6411
	From: Luke Meddings
	Date: Fr Feb 13, 2004 11:42 

	Subject: Re: Re: Internalized speech


	My 8 year-old son recently observed how the meaning of a word drains away
when one stares at it long enough; the signifier betraying the signified, so
to speak. The underground is a good place to test this out, the opposite of
the magic eye effect. The station name Euston is particularly prone to a
rather disturbing loss of all sense and familiarity, as if the station and
its accompanying ring road have faded away and all that
remains is the swampland on which it was built.

My question is, does the same happen when we stare hard enough at the world?

The amswers to all the above, incidentally, can be found in Test Your
Prepositions.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "Rita Baker" <rita@l...>
To: <dogme@yahoogroups.com>
Sent: Thursday, February 12, 2004 5:02 PM
Subject: Re: [dogme] Re: Internalized speech


Words and concepts; we use words to represent concepts, but the concept
itself is surely related to the context in which we formed the concept.

Speakers of Bantu languages have difficulty distinguishing between red and
brown because they are seen as part of the same spectrum or continuum. One
of my tutors at unit spent three years researching the concept of 'rose'
and 'rouge' in French as opposed to 'red' and 'pink' in English. He came to
the conclusion that the division in French is not in the same place as the
division in English.

When I first started learning French, I tried to find a translation for
'toadstool'. My fungal world (discounting the athletic variety) was divided
into mushrooms (edible), toadstools (poisonous). Thanks to French I
rediscovered this knowledge that seems to be almost lost to Britons, that
there are loads of different fungi, some of them edible and some inedible.
French recognises them individually by name. If I understand correctly,
there's no generic term for 'nuts' either, apart from 'détraqué' as in 'il
est complètement ...'

Rita


>fiotf <fiolima@h...> wrote:
>Rob: "I disagree that meaning lies at the heart of words. I believe
>words are
>empty without our attached meanings. They can have a life of their
>own as
>symbols and sounds, but the meanings come from us and are not
>inherent in
>the words."
>Diarmuid: "Robert, mon ami
>But isn't it true that us hearing people recognise our emotions
>through internalised speech? Even the warmest glow that needs no
>words is likely to come along with words tagged to it ("Hmm...this is
>nice..."). Or is it just me?"
>
>And now me - or moi -
>Words are just labels, aren't they? I agree with Rob that they are
>empty, though they don't have a life of their own - we each breathe
>unique life into them. Surely. And there aren't enough words to go
>around, so I don't think that emotions need be labelled, at least not
>successfully, by words. When we talk about love (if we do...) we're
>not talking about one recognisable, shareable piece of knowledge.
>Every "love" is different. The emotion, or range of emotions,
>involved far outstretches the word we use as a fourre-tout
>label, "love". And that goes for so many other emotions too - the
>whole set and then some, ¿no?
>
>
>
>And now me (moi !) MD :
>
>The word "love" used as a fourre-tout label, as Fiona says, is a
>fourre-tout indeed !! The "fourre-tout" idea is at the basis of any
>language !!
>
>If I think of a table, I will have an image of "table", not a particular
>French table, but something with four feet and an horizontal plane to
>write or dine on. Right, what I am thinking of is the "concept" of a
>table, and this concept is the same for you, because we share the same
>language at the mo (and, to a certain extent, the same culture too). Well,
>the sharing of concepts is needed if we are to communicate ! Now, if I
>want to talk about my pretty little French table in front of me, I would
>add more and more details, and if you cannot imagine it, in the end, I
>would send you a photo. Well, this is the same for the word "love". When
>we use it, in English, we all have in mind the "concept" of love : first
>step for communication. If I want you to have a fuller idea of my "love",
>I would add details about how I feel, but in the end, because you are not
>me, you won't know *exactly* how I feel, but unfortunately, I won't be
>able to send you a picture of my feelings : and this is the
> tragedy of communication; we are all alone in our bubbles of speech.
>
>Marianne
>
>
>
>
>
>
>
>
>
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	Group: dogme
	Message: 6412
	From: Marianne Dorléac
	Date: Fr Feb 13, 2004 11:43 

	Subject: Re: thinking


	Rita Baker <rita@l...> wrote:
It's my understanding that bi-linguals have a space where meaning exists 
independently of either language - and that they certainly don't need to 
'think' in words. I remember a nine-year old boy, bi-lingual Welsh/English 
speaker, showing me his swimming certificate in Welsh. I asked him what the 
words meant. 'What do you mean, 'mean'? he asked. I said I meant what did 
they mean in English. He looked at me as if I was completely stupid and 
gave me an interpretation in English. I was curious to know how Welsh 
worked - word order and so on. So I pointed to a Welsh word and asked him 
to translate it into English. He said he hadn't a clue. He could tell me 
what the whole sentence meant, but as he had always operated in both 
languages without ever relating them through translation, he really 
couldn't operate at individual word level. When he goes from one language 
to the other, he carries the sense of the communication in a space between 
the two languages. Does anybody else have this experience?

MD : I do ! Well I didn't start at 9, but I certainly "cannot operate at individual word level". And I am convinced that the *meaning* of words doesn't float somewhere in the air ! The meaning of words lies in the words themselves and is to be found in sentences and paragraphs and context, not in a poor single isolated word.

Marianne
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	Group: dogme
	Message: 6413
	From: Marianne Dorléac
	Date: Fr Feb 13, 2004 11:49 

	Subject: Re: Re: Internalized speech


	Luke Meddings <luke@b...> wrote:
My 8 year-old son recently observed how the meaning of a word drains away
when one stares at it long enough; the signifier betraying the signified, so
to speak. The underground is a good place to test this out, the opposite of
the magic eye effect. The station name Euston is particularly prone to a
rather disturbing loss of all sense and familiarity, as if the station and
its accompanying ring road have faded away and all that
remains is the swampland on which it was built.

My question is, does the same happen when we stare hard enough at the world?

The amswers to all the above, incidentally, can be found in Test Your
Prepositions.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

MD : THis is different, since when staring at the world, we are *part* of it at the same time, so staring at it as an "ob-ject" (in the original meaning : something placed *before* your eyes) seems a bit tricky.

Marianne
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	Group: dogme
	Message: 6414
	From: Marianne Dorléac
	Date: Fr Feb 13, 2004 1:48 

	Subject: Re: Talking to yourself


	"Robert M. Haines" <haines@n...> wrote:
Well, talking to yourself might *seem* voluntary. How many times have you
seen people in their car, walking down the street, etc., talking to
themselves without really knowing that their lips are moving?



MD : Never !! And it certainly never happened to me ! Gosh this must be scary !





I once asked a person who had been diagnosed as schizophrenic whether
someone who talks to himself a lot should worry. He told me not to worry
unless the voices in my head started unexpectedly putting words like "The
devil's in the park" in my mouth.

MD : Quite ! Or if the voice says : "is this a dogme-like lesson" ? 

Marianne



---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6415
	From: Marianne Dorléac
	Date: Fr Feb 13, 2004 1:59 

	Subject: Re: Re: Internalized speech


	Rita Baker <rita@l...> wrote:
Words and concepts; we use words to represent concepts, but the concept 
itself is surely related to the context in which we formed the concept.



MD : Mais oui !

He came to 
the conclusion that the division in French is not in the same place as the 
division in English.


MD : Yes, same thing with the colour "purple" and bleu or violet.


. If I understand correctly, 
there's no generic term for 'nuts' either, apart from 'détraqué' as in 'il 
est complètement ...'

MD : "il est complètement détraqué" sounds like he is mad in a kind of pathological way, I'm afraid... But here again, I need a whole context to use "détraqué". If I want to say "he is completely nuts", talking about a friend of mine, I would say "il est complètement déjanté" or "fou, braque" or even "il a une araignée au plafond" or even "il est zinzin", depending on the context ! And I am sure I could find many more translations with different contexts, as you surely would in English (I've recently learnt doolally (or is it dolally ?).

Marianne
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	Group: dogme
	Message: 6416
	From: Marianne Dorléac
	Date: Fr Feb 13, 2004 2:08 

	Subject: Re: Language, interaction and development


	"Robert M. Haines" <haines@n...> wrote:
"MD : Bonjour Fiona,

I think I am very much in touch with the squid in me !

I would like to point out that the poor babies who have not been stimulated enough and exposed to enough human language have therefore poor vocabulary, and yes, experience less complex emotions."

Quite an assumption, I'd say, that lack of stimulation means lack of human language. Could it be that the lack of touch and intereraction are the key factors here? 



MD : Yes, Rob, this is exactly what I meant to say, with the word "communication" I used further on (but you cut this part off). But of course, stimulation and interaction and communication are closely linked, aren't they ?



Parents can leave the TV and stereo on all day but never hold or interact with their child --- God forbid! --- so this child would have been exposed to human language, but I doubt it would develop in a healthy way. I would claim that it's interaction, e.g. touch, eye contact, that contributes primarily to a babies development. Language is *one* component of that interaction. 

MD : Language is THE component of interaction for a human person !!!

Have you heard of the child brought up by a woolves ? He had lots of interactions, but walked like an animal and uttered woolfy sounds.





By the way, what constitutes a poor vocabulary?

Rob



MD : I mean poor expressive abilities, and limited vocab : Me, Jane, you, Tarzan, me angry, you find food, me eat, ok ?

Marianne
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	Group: dogme
	Message: 6417
	From: Marianne Dorléac
	Date: Fr Feb 13, 2004 2:12 

	Subject: Re: Re: Internalized speech


	Rita Baker <rita@l...> wrote:
Is it that human emotions are linked to words, or words are linked to human 
emotions? All I know is that words are so loaded with subjective experience 
that I wonder if it is ever truly possible to communicate with anybody with 
any degree of objective accuracy! I fear I start to whitter; fear, whitter?

MD : AH ah !! Lovely !! This is exactly how I feel most of the time !

There is no "objective accuracy" ! But we can *try *to acheive a small degree of it...

Marianne
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	Group: dogme
	Message: 6418
	From: Marianne Dorléac
	Date: Fr Feb 13, 2004 2:23 

	Subject: Re: Re: dogme listening


	diarmuid_fogarty <fogarty.olmos@t...> wrote:
Listening is an area that has indeed been discussed relatively 
recently. As usual, the "dogme take" was actually "dogme takes". My 
personal view is that learning how to listen is a fairly natural 
skill which will develop by itself if students are motivated enough 
to want to understand what is being said. I would say that a wide 
range of accents is not a prerequisite for making sure that people 
can "listen better". It just makes it more challenging. There are so 
many varieties of accents that it would be impossible to cover all of 
them and, the chances are that were they to meet any strange 
accents , the listening strategies that they would need (asking for 
repetition, guessing from context, asking for clarification etc) are 
the same as the ones that students need in class anyway.

That said, if your reason for taking in lots of tapes of different 
accents is to keep your students happy and motivated, that seems like 
a perfectly good rationale.


MD : I fully agree. Sometimes I find it useful, in a middle of a debate, or when answering a student's question, to point out that "See ? what we are doing at the moment is a real valuable natural listening activity, yeaaah !". Ça va mieux en le disant !

Marianne
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	Group: dogme
	Message: 6419
	From: Rita Baker
	Date: Fr Feb 13, 2004 5:56 

	Subject: Re: Re: Internalized speech


	Thanks Marianne,

Now I have lots of new ways to describe my friends.

I think it's 'doolally', but I've heard it more often than I've seen it 
written!

Rita
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	Group: dogme
	Message: 6420
	From: Robert M. Haines
	Date: Fr Feb 13, 2004 6:50 

	Subject: Re: Taking time 3


	Yes, we've been there, done that. It did help, then came the loooong
Christmas break.

Rob
----- Original Message -----
From: "Marianne Dorléac" <marianne_dorleac@y...>
To: <dogme@yahoogroups.com>
Sent: Friday, February 13, 2004 3:12 AM
Subject: Re: [dogme] Taking time 3




"Robert M. Haines" <haines@n...> wrote:
I use the analogy of the jobs everyone wants to have in a couple of years.
What will people in a meeting think if they continue to chatter or don't
show any sign of paying attention when the meeting is called to order? Don't
do it for me, do it for *you*. Something to think about this evening.

MD : Rob, I don't know if this can help, but in a similar situation I just
said to them : "there seems to be a problem in this group. Can you say what
it is and what we could do about it ?" Everyone opened up, one after
another, each one listening to each other : I was amazed. All the problems
came up : X. never turned up on time. Y. never listed to anyone, Z. only
talked to the teacher, W, V and B never arrived on time after break :
basically, they all said what they had to say about *themselves*, not a word
about me !!

Marianne
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	Group: dogme
	Message: 6421
	From: Robert M. Haines
	Date: Fr Feb 13, 2004 6:50 

	Subject: Re: Taking time 4


	Dennis,

You're right, and my throat's sore from saying it time and again.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Friday, February 13, 2004 1:53 AM
Subject: Re: [dogme] Taking time 4


> Rob,
>
> I'm not certain that it is reasonable to expect young people to be
reasonable all the
> time.
>
> Doesn't even the most liberal of teachers, at times, have to say something
like: "Hey.
> Settle down. Most of us want to begin."
>
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6422
	From: Robert M. Haines
	Date: Fr Feb 13, 2004 7:06 

	Subject: Re: Re: Internalized speech


	Luke,

Thank you for something poetic and philosophical to break the monotony of
the "sound bites". Aahhh...

Yes, the same does happen to the world when we stare hard enough. Try it if
you haven't already.

Rob
----- Original Message -----
From: "Luke Meddings" <luke@b...>
To: <dogme@yahoogroups.com>
Sent: Friday, February 13, 2004 3:42 AM
Subject: Re: [dogme] Re: Internalized speech


> My 8 year-old son recently observed how the meaning of a word drains away
> when one stares at it long enough; the signifier betraying the signified,
so
> to speak. The underground is a good place to test this out, the opposite
of
> the magic eye effect. The station name Euston is particularly prone to a
> rather disturbing loss of all sense and familiarity, as if the station and
> its accompanying ring road have faded away and all that
> remains is the swampland on which it was built.
>
> My question is, does the same happen when we stare hard enough at the
world?
>
> The amswers to all the above, incidentally, can be found in Test Your
> Prepositions.
>
> -----------------------------------------------------------------------
> Luke Meddings
> London
> ---------------------------------------------------------------------
>
> ----- Original Message -----
> From: "Rita Baker" <rita@l...>
> To: <dogme@yahoogroups.com>
> Sent: Thursday, February 12, 2004 5:02 PM
> Subject: Re: [dogme] Re: Internalized speech
>
>
> Words and concepts; we use words to represent concepts, but the concept
> itself is surely related to the context in which we formed the concept.
>
> Speakers of Bantu languages have difficulty distinguishing between red and
> brown because they are seen as part of the same spectrum or continuum. One
> of my tutors at unit spent three years researching the concept of 'rose'
> and 'rouge' in French as opposed to 'red' and 'pink' in English. He came
to
> the conclusion that the division in French is not in the same place as the
> division in English.
>
> When I first started learning French, I tried to find a translation for
> 'toadstool'. My fungal world (discounting the athletic variety) was
divided
> into mushrooms (edible), toadstools (poisonous). Thanks to French I
> rediscovered this knowledge that seems to be almost lost to Britons, that
> there are loads of different fungi, some of them edible and some inedible.
> French recognises them individually by name. If I understand correctly,
> there's no generic term for 'nuts' either, apart from 'détraqué' as in 'il
> est complètement ...'
>
> Rita
>
>
> >fiotf <fiolima@h...> wrote:
> >Rob: "I disagree that meaning lies at the heart of words. I believe
> >words are
> >empty without our attached meanings. They can have a life of their
> >own as
> >symbols and sounds, but the meanings come from us and are not
> >inherent in
> >the words."
> >Diarmuid: "Robert, mon ami
> >But isn't it true that us hearing people recognise our emotions
> >through internalised speech? Even the warmest glow that needs no
> >words is likely to come along with words tagged to it ("Hmm...this is
> >nice..."). Or is it just me?"
> >
> >And now me - or moi -
> >Words are just labels, aren't they? I agree with Rob that they are
> >empty, though they don't have a life of their own - we each breathe
> >unique life into them. Surely. And there aren't enough words to go
> >around, so I don't think that emotions need be labelled, at least not
> >successfully, by words. When we talk about love (if we do...) we're
> >not talking about one recognisable, shareable piece of knowledge.
> >Every "love" is different. The emotion, or range of emotions,
> >involved far outstretches the word we use as a fourre-tout
> >label, "love". And that goes for so many other emotions too - the
> >whole set and then some, ¿no?
> >
> >
> >
> >And now me (moi !) MD :
> >
> >The word "love" used as a fourre-tout label, as Fiona says, is a
> >fourre-tout indeed !! The "fourre-tout" idea is at the basis of any
> >language !!
> >
> >If I think of a table, I will have an image of "table", not a particular
> >French table, but something with four feet and an horizontal plane to
> >write or dine on. Right, what I am thinking of is the "concept" of a
> >table, and this concept is the same for you, because we share the same
> >language at the mo (and, to a certain extent, the same culture too).
Well,
> >the sharing of concepts is needed if we are to communicate ! Now, if I
> >want to talk about my pretty little French table in front of me, I would
> >add more and more details, and if you cannot imagine it, in the end, I
> >would send you a photo. Well, this is the same for the word "love". When
> >we use it, in English, we all have in mind the "concept" of love : first
> >step for communication. If I want you to have a fuller idea of my "love",
> >I would add details about how I feel, but in the end, because you are not
> >me, you won't know *exactly* how I feel, but unfortunately, I won't be
> >able to send you a picture of my feelings : and this is the
> > tragedy of communication; we are all alone in our bubbles of speech.
> >
> >Marianne
> >
> >
> >
> >
> >
> >
> >
> >
> >
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	Group: dogme
	Message: 6423
	From: Robert M. Haines
	Date: Sa Feb 14, 2004 3:38 

	Subject: Friday dicatation 1


	Since tomorrow is Valentine's Day, I wanted to buy some chocolate for the class. I spotted the brand I wanted and grabbed two (on sale, no less).

At the college, I copied the back of one of the chocolate bars to enlarge it. I spent way too much time trying to get the copier to think like I was thinking. Finally, a copy that was legible and on one piece of paper! Good, that'll work; now I need 18 more copies. Damn, I'm late!

Everyone was in the room when I arrived. I still had to divide the text up before the dictation. I did a quick hatchet job (as you'll see), not paying too much attention to the heads of phrases. I went for a gloss over the thought groups, keeping in mind the abilities of most students. I could hear the students hushing each other, probably as a result of yesterday's discussion at the end of class. When it was clear I was busy with something, they all broke out into birthday songs for M., who looked my way and stuck her tongue out at me.

There, done with that! I joined in the singing and clapping. I asked M. how old she was today. I then asked why she'd stuck her tongue out at me, mimicking the way she'd done it. Everyone laughed. she said it was just something she does. "'Cause you're embarrassed?", I asked. "Yeah." Then she made a motion with her hand over her belly to indicate pregnancy, "Embarrassed?" We all laughed, remembering a conversation about cognates and false friends. "No, not pregnant.", I responded.

I had passed one of the students, who was signing a form or something, on my way out of the building. There he sat as I sat down in front of the class. "Man, you're fast!, I exclaimed, Did you run?" He nodded.

We moved into the dictation as agreed. Everyone ready? I explained that I would read the text once at normal speed while everyone listened without writing. Next, I would read pieces of the text, which I would repeat once, as everyone wrote down what they heard. Finally, I'd read the text once more at normal speed at the end.

Here's the text, taken from the back of the chocolate bar, with slashes to show where I broke it up for reading aloud:

"Each and every creature/is essential/to the balance of life/on this planet./An estimated 74 species/of insects,/plants,/and animals/become extinct/every day,/critically challenging/the balance/ the earth struggles to maintain./While it is/the actions of humans/that are mostly to blame/for this dilemma,/it is also/our actions/that can begin/the movement/back towards/ecological health./ The Endangered Species Chocolate Company/supports a variety of organizations/committed to/the protection and preservation/of endangered animals/and their habitats./ through our efforts/ and your purchase,/together/ we can make a difference,/changing the world one chocolate bar at a time." (from the back of an Endangered Species Chocolate Company chocolate bar. The company's web address is: www.chocolatebar.com).

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6424
	From: Robert M. Haines
	Date: Sa Feb 14, 2004 4:03 

	Subject: Friday dictation 2


	After reading the text at normal speed once more, I asked everyone to read what they had written. Does it make sense? Does it seem grammatical? Does it have meaning?

Finally, I asked pairs to compare their versions of what I'd read. This lasted quite a while. I then passed out the text for more pair discussion. M. kind of spaced out during this time. I noticed how some students want to spend time alone with the text; others are eager to read it aloud, compare with their partner and discuss the differences. Both groups reach for their dictionaries. Finally, I asked whether I should read the text one more time now that everyone had the original in front of them. Yes, they wanted that, so I read it one more time. 

M. asked how to spell 'struggle' before I had handed out the text. I remembered how important it is to answer while the question is "hot', telling her that she had it right after she'd tried to spell the word.

H. asked if he could start making correction once he had the text. interesting that he wonders whether he can self-correct. Of course, please.

What happened next always catches me off guard: I mentioned that I had heard the owner of the Endangered Species Chocolate Company in a radio interview. He made $4 million last year. He had talked about why he decide to start the company. as soon as I'd uttered those words, there was a dead calm. I had them "in the palm of my hand" as a fellow teacher/trainer likes to say. It's like a freeze-frame of that moment when a ball thrown into the air reaches it's apex, just as it's stopped ascending and a nanosecond before it starts to fall back to earth. 

I told the story of how the company owner had taken his 4 year old daughter to the zoo, where they ended up standing in front of an elephant that had been tied up. "Why is the elephant tied up?", the little girl asked her father. Dad went into a long-winded explanation about the rain forests, recycling and habitat destruction. When he finally remembered that she was just four, he stopped. "Did you get all that?" His daughter, unflinchingly, answered, "Yeah, but what are you going to do about the elephant?" The rest is history, as they say.

Everyone laughed except for N. I had noticed that, as is often the case, N. was off in another world during the story. It's almost as if he retreats as soon as everyone is focused as a group. He's quite a musician and loves to draw. He played his guitar as we translated a Spanish song one day in class. I watched him make a shadow figure of a rabbit in front of the OHP during my observation of the NRT class. In the break, I asked him where he'd been during the story, which he had no recollection of. Dumb question on my part. of course he couldn't tell me. I saw he had been reading a book called Ultimate Questions, likely a religious book. Ultimate Questions indeed, my friend.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6425
	From: Robert M. Haines
	Date: Sa Feb 14, 2004 4:18 

	Subject: Friday dictation 3


	During the break I searched desperately for food, but all the cafes and cafeterias were close. I ended up looking for something healthy in the vending machine. I hurried back to class, thinking I'd be late.

Three girls had left to do some cooking for the Valentine's party this evening at the college. The rest of the class had gathered around the board. there were lots of doodles and mathematical equations covering the board. 

M. asked me to solve a puzzle about the person with the canoe and how to get a cow, grass and a lion across to the other side with only enough room for one of them in the canoe. I'm sure many of you know some version of this. I joked that I was on my break. I walked over to look at the puzzle, then told them I'd seen it before. 

After the break, the students wanted a couple of students who hadn't seen the puzzle before to solve it. It worked out really well. I stood by to scaffold, which ended up providing a model for the others. In the end, I was out of the picture. They were teaching each other just fine. I stepped back in to say that J. might have made one trip too many across the river. Oops! I had put my foot in my mouth. Everybody laughed at me, though I didn't feel the slightest it embarrassed, but rather I was impressed by their cleverness.

Everyone's tired. I tell them about the optional homework: Find out what's playing across the street at the cinema. Choose movie you'd like to see. Prepare to tell us why we all should see the movie. Yes, this means we'll be going to the movies next week. Was I going to pay? This joke played itself out until we came to the fact that everyone got a stipend tomorrow, so they'd have some cash for the show.

The topic of cash took us to talking about where everyone's money went during the month. We made a list of expenses on the board. M. mentioned that women need more for shampoo and "those things when we have our period." I was reminded of a conversation I'd had with my partner about woman paying exorbitant prices for items they needed simply because of their sex. Was it fair? No time for a real discussion on that one right now.

We continued with our budget, making jokes, throwing out some vocabulary and, in the end, coming to the bottom line, which left room for a movie next week. 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6426
	From: Robert M. Haines
	Date: Sa Feb 14, 2004 4:36 

	Subject: Feedback on the dictation


	Forgot to mention the feedback students gave me on the dictation.

The chunks I had selected were too short. Next time, I can maybe read half a sentence at a time. 

What did they feel they'd gotten out of it? It had helped with pronunciation and spelling. Some had learned new words. Couldn't reading, dictionaries and asking how to say certain word help with those things? Well, yeah...

M. had everything almost perfect, which gave her a sense of confidence. 

It seems to me that students simply enjoy hearing English in this context, looking at what they've written and correcting their mistakes. There seems to be a notion that listening to me read this way can help understand spoken English.

I'm still not convinced as to the value of dictation in learning English beyond the affective factor, but that's enough to plan for another dictation next week.

This is also an "in", a point of entry into which we can all move towards perhaps something more like dictogloss. I did recommend everyone try to rewrite the text from memory at home before looking at it again.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6427
	From: Robert M. Haines
	Date: So Feb 15, 2004 5:30 

	Subject: "American Splendor" and dogme


	A lot of Americans are doing their best to run from humanity by investing in the Dream Factory (Hollyweird), dieting instead of eating, taking pills to regulate their mood and indulging in other forms of narcissistic escapism. There's nothing wrong with escapism ( or narcissism) per se, but when it becomes a lifestyle...

It's nice to travel to other parts of the globe every now and then just to see people with imperfectly natural teeth, smoking too much, and getting a little tipsy at work when somebody has a birthday.

Sure I could find these things in America if I looked for them, but that's the whole point, I'd have to look for them.

Americans are craving reality, because we have given it a Botox treatment, then pumped it up with anabolic steroids and Viagra, before sending it out to be mass produced and purveyed on the Information Superhighway.

Yes, I'm a part of it all, but I think dogme can help us chisel some layers of make up off the face of education, so we can see the features she was born with. I hope there will always be at least one student who misbehaves, at least a single point in every lesson when I screw something up and a consistent lack of total understanding.

Rob.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6428
	From: Tom Topham
	Date: So Feb 15, 2004 8:15 

	Subject: RE: "American _____" and dogme


	>A lot of Americans are doing their best to run from humanity by...<snip>
>Yes, I'm a part of it all, but I think dogme can help us chisel some layers 
>of make up off the face of education, so we can see the features she was 
>born with. I hope there will always be at least one student who misbehaves, 
>at least a single point in every lesson when I screw something up and a 
>consistent lack of total understanding.

Part of the problem as I see it is that Americans take work too seriously, 
and do too much of it.

As a trainer, from time to time I'll get a teacher all teared up and 
disappopinted with a lesson I observe. It is sometimes useful, I have 
found, is to tell them something like this:

"It's just a little language lesson. You haven't damaged your students. 
Surgeons kill people when they get it wrong. Tomorrow, you can just tell 
them that "neighbour" has a silent "g", and that's the end of that. It 
really isn't a big deal."

Helps keep things in perspective.

_________________________________________________________________
Add photos to your e-mail with MSN 8. Get 2 months FREE*. 
http://join.msn.com/?page=features/photos&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca


	


	Group: dogme
	Message: 6429
	From: djn@d...
	Date: So Feb 15, 2004 12:14 

	Subject: Re: Taking time 3


	( re getting undivided attention in the classroom)

A very idealistic teacher of my close acquaintance who hears a lot about dogme 
postings from me commented: "Even I have reached the stage where I just say 
sometimes: ' Shut up!'

She chuckled, too, at Marianne's experience. "How true! They always blame each 
other, never the teacher."

Dennis



	


	Group: dogme
	Message: 6430
	From: Robert M. Haines
	Date: So Feb 15, 2004 7:47 

	Subject: Re: "American _____" and dogme


	Tom,

That's a really good point about Americans taking work too seriously and
always having too much on their plate, as the saying goes.

This leads to a lot of the problems, indeed, e.g. forgetfulness (What did I
do yesterday? Where am I?) and automatically stuffing our faces with
processed foods that only make us hungrier before we collapse on the sofa
with some fattening comfort food and a dose of "Reality TV".

Of course, this aspect of our society extends to education, insofar as kids
have less time for physical activity, have time for a soda and a quick snack
from the vending in the hallway. Back in class, they'll be asked to critique
something they'd rather read for fun (if at all) so that they can pass an
exam in time for the next Federal report cards, which will inaccurately
reflect a school progress. Teachers are already figuring out how to jigger
the numbers, and thus their rating on the government's performance list, by
increasing or decreasing student numbers on the day of exams, etc.

I like the way you encourage trainees to look at the big picture and take it
one lesson at a time, Tom. How do we move away from the idea that it's all
about performance in the context of an intensive four-week teacher training
course? Step by step, I suppose.

Rob

----- Original Message -----
From: "Tom Topham" <tom_topham@h...>
To: <dogme@yahoogroups.com>
Sent: Sunday, February 15, 2004 12:15 AM
Subject: RE: [dogme] "American _____" and dogme
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> >born with. I hope there will always be at least one student who
misbehaves,
> >at least a single point in every lesson when I screw something up and a
> >consistent lack of total understanding.
>
> Part of the problem as I see it is that Americans take work too seriously,
> and do too much of it.
>
> As a trainer, from time to time I'll get a teacher all teared up and
> disappopinted with a lesson I observe. It is sometimes useful, I have
> found, is to tell them something like this:
>
> "It's just a little language lesson. You haven't damaged your students.
> Surgeons kill people when they get it wrong. Tomorrow, you can just tell
> them that "neighbour" has a silent "g", and that's the end of that. It
> really isn't a big deal."
>
> Helps keep things in perspective.
>
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	Group: dogme
	Message: 6431
	From: sthornbury@w...
	Date: Do Feb 12, 2004 5:15 

	Subject: Re: Vygotsky,tai-chi, Sherlock Holmes and CSI Miami


	Jane's posting prompts me to refer you all to her article in the 
latest HLTM - an article that first appeared as a posting on the 
dogme site, incidentally. It's at 
http://www.hltmag.co.uk/jan04/sart1.htm

Hope you don't mind, Jane.



	


	Group: dogme
	Message: 6432
	From: Marianne Dorléac
	Date: Mo Feb 16, 2004 5:51 

	Subject: Re: Re: Internalized speech


	Rita Baker <rita@l...> wrote:Thanks Marianne,

Now I have lots of new ways to describe my friends.

I think it's 'doolally', but I've heard it more often than I've seen it 
written!

MD / Thanks (I love this word !)


---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6433
	From: Robert M. Haines
	Date: Mo Feb 16, 2004 6:10 

	Subject: Text


	I'm heading into class today with photocopied matierial (cue the horror music). These are the directions:
"I have disassembled the text that I dictated to you on Friday and put the pieces in alphabetical order below. Can you reassemble them into a paragraph?" 

This is, of course, followed by three columns of the aforementioned peices of text and about hal a page of blank space. Don't know if I'll bring this up, but I'll have it "up my sleeve." It could be optional homework.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6434
	From: Marianne Dorléac
	Date: Mo Feb 16, 2004 6:10 

	Subject: Re: Vygotsky,tai-chi, Sherlock Holmes and CSI Miami


	sthornbury@w... wrote:
Jane's posting prompts me to refer you all to her article in the 
latest HLTM - an article that first appeared as a posting on the 
dogme site, incidentally. It's at 
http://www.hltmag.co.uk/jan04/sart1.htm



MD : Thanks, that's a very interesting article and experience !

And I found the site where it is in very interesting too ! Especially what is described as "an old exercise" : I did not know it (shame on me) and will try it out very soon !

Marianne







---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail
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	Group: dogme
	Message: 6435
	From: Marianne Dorléac
	Date: Mo Feb 16, 2004 6:12 

	Subject: An old exercise


	Marianne Dorléac <marianne_dorleac@y...> wrote:

sthornbury@w... wrote:
Jane's posting prompts me to refer you all to her article in the 
latest HLTM - an article that first appeared as a posting on the 
dogme site, incidentally. It's at 
http://www.hltmag.co.uk/jan04/sart1.htm



MD : Thanks, that's a very interesting article and experience !

And I found the site where it is in very interesting too ! Especially what is described as "an old exercise" : I did not know it (shame on me) and will try it out very soon !

Marianne


Sorry, I forgot to give the link : http://www.hltmag.co.uk/jan04/ex.htm




---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 6436
	From: Robert M. Haines
	Date: Di Feb 17, 2004 4:36 

	Subject: Monday 1


	I hope I can do this day's lesson justice. It felt like the best lesson of my life. Even if I'm exaggerating, that's how it felt. I had to take the bus to work on this rainy, gray Monday. Could the wonder of mass transit explain why this lesson flowed so seamlessly?

Before class I was making copies of the text I mentioned in a previous posting. I met the program coordinator, and we talked a while I tried to figure out how to make double-sided copies.

once I was back in the classroom, I started thinking about the what Jane had written in her article (the link provided by Scott) about her teacher being kind, enthusiastic, etc. I'm sitting in my chair, the passers-by looking at me pitifully as if I was a lonely teacher, hoping for a group of students to come in and fill the empty chairs. I'm sitting there, worried that I'm not that kind of teacher; questioning whether I should be a teacher at all. I'm so often grouchy. Do I even like people? Riding the bus can make me wonder at times. But here I am, and I'll have to teach at least this lesson before I make any serious career changes.

Relax. Breathe and contemplate the big picture here, Rob... that's when N. came in to visit. N. came to the U.S with her parents when she was five. She found out about these students after she had started to take classes at the college. Since then she's been hanging out with them, attending events and inviting them to her home. She tells me about G., whose uncle died recently. She tells me he feels somewhat shunned by the class, because he's Evangelical and the others Catholic. G., in her opinion, is deep, intelligent and sensitive.

After we've talked a while longer, the students start coming in. I don't know why I did it, but I made it a point to make eye contact with each and every one of them as I greeted them. I start talking to them right away. Who wants to chat? How was your weekend? Whatever. We chat about birthdays: why are there so many in February? We take a poll of birthday's in among the group. Everyone agrees that there are a lot of birthdays this month. We count backwards to see if this means these folks were conceived in winter, but it's actually not the case. Hmm... M. says good things come in small packages, so this relatively short month is the best time to have a birthday.

The conversation continues with my questions about the Valentine's Day party on Friday. I ask about P. dancing close to one of the girls from the other cycle of CASS students --- laughter --- and we come to the Case of the Missing Tacos: How did they disappear so quickly? I'm working my sense of humor more than usually, and the students are enjoying my quips. But it's more than "Rob on stage". As a matter of fact it's not that at all. It's more like I'm working harder to keep the social mechanics lubricated than I have in the past. I'd compare it to what American sports commentators call the color guy (of course, today these guys are women, too): a person who sort of fills the gaps between the main commentary of a Howard Cosell or the like.

B. got an engagement ring from her beau on V. Day! She's too embarrassed to talk about it though. Others share the gifts they gave and received. It turns out two other students have hooked up recently, which means we now have two pairs of lovebirds in the room. Many of these people have found love within the last six months here in Portland. Two students are planning to play matchmaker for one of their classmates who's still single.

Then, a nasty interruption.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6437
	From: Robert M. Haines
	Date: Di Feb 17, 2004 4:36 

	Subject: Monday 2


	It's the woman next door, motioning for me to keep it down --- again! This is the third time I've had to explain that our class is about speaking. Apparently, the wall is as good as paper thin, separating our room from the one this instructor is using to make recordings of students interviewing each other for a psychology class. She's polite, and we agree to work together to find a solution, which will probably mean that our group has to move to another room on campus.

When I come back in, someone mentions the movie homework. Yes, what movies are showing across the street? We list these on the board. Which ones can we get rid of right away? Which ones are movies none of us wants to see? Okay, let's hear about the remaining movies; what are they about and why should we see them. this all ran very well, with natural curiosity and context. We settled on a movie that I would *not* have chosen because I find Adam Sandler mundane, but it's they're decision, and 50 First Dates has come highly recommended by P., who sees about a movie a weekend. It's also about a person who raises animals, which seems loosely related to the students' NRT studies. Optional homework would be to learn more about the movie we'll see Wednesday.

All right then, let's take our break.

During the break, I unwrap a Bacci chocolate and plop it in my mouth. The wax paper inside reads in five languages, including Spanish: "Love is not born in an hour." I pass it to a couple of students who ask about the languages. Finally, I hand it to B., who's spoken of her engagement at twenty to a nineteen year old from Panama. she likes it. She says it's the best thing she's read all day, in her whole life. She'll put it in her wallet, thinking of me whenever she reads it. Whoa! 

After the break, it seems slow. I start to mention that I've got an exercise related to the dictation we did Friday unless someone has another suggestion when F. says he has a question. F. wants to know the difference between 'smart' and 'intelligent'. From there, we moved into one of the most interesting and engaging conversations we've had in a long time. Our conversation led to a discussion about the words 'intelligent', 'smart', 'clever', and 'astute'. Students refer to there dictionaries now and again, which shows 'intelligent' as a synonym for 'smart'. Okay similar meanings, but we have two different words. We talk about which might be more formal. How each might be used. Was Einstein intelligent? Was he smart? he left his wife and neglected his children. Was that smart?

We talk about street smarts and book smarts. Because of the context, these terms seem to need no explanation. That's what happens when the vocabulary emerges right there where and when it's needed. I can't tell you how involved we all were. Even M. woke from her usual afternoon nap to respond and disagree when we took on the topic of whether intelligence was genetic. I wrote up 'nature vs. nurture' at this point. the conversation took on a greater dimension, as if were adding another concentric circle to our original orbit. It kept expanding but at the same time we were constantly recycling the words and meanings/interpretations in meaningful ways. 

Because we refused to agree that any of these words meant only one thing, we could have gone on indefinitely. The conversation had the stuff of any human interaction and room enough for all of us to move within its parameters. 

I wanted to leave time for everyone to write a summary, but the conversation was just to good to stop. When we did call it a day, it was on a good vibe.

O. stayed behind to tell me he had retaken the test he was worried about and done much better. That's great! he was still concerned with his English, but he didn't think he need a psychologist any longer. I didn't mention that the psychologist recommended to him was a grievance counselor (his father died two months before he came to Portland). We talked a little more about his pronunciation. His host mom told him he has a strong accent when he asked her what she thought. I pointed out that we all have accents. I had understand everything he'd said over the last five minutes, which says something. Does he have a strategy for coping with words that don't come out right? He spells them --- Good. I need to catch my bus, but I'm glad to hear he feels more confident.

So why can't every day be like today? It must have more to do with me than I'd like to admit. As a matter of fact, I'm beginning to think that I could make this happen every time if I'd only be more authentic.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6438
	From: Robert M. Haines
	Date: Di Feb 17, 2004 4:51 

	Subject: More on thought and language


	Diarmuid and others,

I've consulted someone I know who works with deaf people and can use ASL (American Sign Language) to communicate.

She uses the term Deaf-Blind. She points out that English and ASL are different languages. She writes: 

"One sign can be translated into many words, and vice versa. Is the assistant transliterating (signing in an English word order and mouthing) or interpreting?"

She suggests teachers working with deaf people make their lessons as visual as possible. Carol Padden is recommended for anyone interested in fingerspelling.

Apparently, what deaf folks hear is unrelated to the way hearing people hear things.

This link leads to more info and other related links:

http://www.tr.wou.edu/dblink/aadb.htm

Hope this helps in some way.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6439
	From: djn@d...
	Date: Di Feb 17, 2004 8:55 

	Subject: Re: Monday 2


	My heart was in my mouth reading this account waiting for something to go very right or 
very wrong. Rob uses the phrase 'Rob on stage' at one point. Well, I guess there was a 
performance, but it seems that the whole ensemble was playing. Surely part of being 
authentic is to accept that some days the group won't click and will play awfully.

Not for the first time, from my retirement armchair, I'm half appalled at how much 
concentration the dogme teacher needs. (S)he may not need traditional preparation, but 
observation, insight, timing, calm and improvisation skills are at a premium.

Frankly, I reckon, from time to time, I'd have a prepared lesson to prevent myself from 
becoming a nervous wreck.


Dennis



	


	Group: dogme
	Message: 6440
	From: Marianne Dorléac
	Date: Di Feb 17, 2004 6:14 

	Subject: Re: Monday 2


	"Robert M. Haines" <haines@n...> wrote:
So why can't every day be like today? It must have more to do with me than I'd like to admit. As a matter of fact, I'm beginning to think that I could make this happen every time if I'd only be more authentic.

MD : As for me I would say I could make this happen every time if had the same dose of energy and enthusiasm every day ! Energy and enthusiasm are infectious.

Marianne






---------------------------------
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	Group: dogme
	Message: 6441
	From: Sue Murray
	Date: Mi Feb 18, 2004 12:29 

	Subject: Re: Monday 2


	>"Robert M. Haines" <haines@n...> wrote:
>So why can't every day be like today? It must have more to do with me than
>I'd like to admit. As a matter of fact, I'm beginning to think that I could
>make this happen every time if I'd only be more authentic.

>MD : As for me I would say I could make this happen every time if had the
>same dose of energy and enthusiasm every day ! Energy and enthusiasm are
>infectious.

>Marianne

I totally agree that energy and enthusiasm are infectious, and so often (a
number of my colleagues find the same) feel I'm ready to be scraped off the
floor, and how can I face/get through another two lessons before feeding
time, then whoosh! the students infect me, and each other.

doesn't always happen that way, of course, and there's surely mutual,
circular aspects to it all; I also very much find what Rob said about making
eye contact with everyone
a great tonic (hey, we're only people), and a help in establishing the
perspective of 'us here and now'; anyway, it beats
looking at the clock!

>once I was back in the classroom, I started thinking about the what Jane
had
>written in her article (the link provided by Scott) about her teacher being
>kind, enthusiastic, etc. I'm sitting in my chair, the passers-by looking at
>me pitifully as if I was a lonely teacher, hoping for a group of students
to
>come in and fill the empty chairs. I'm sitting there, worried that I'm not
>that kind of teacher; questioning whether I should be a teacher at all. I'm
>so often grouchy. Do I even like people? Riding the bus can make me wonder
>at times. But here I am, and I'll have to teach at least this lesson before
>I make any serious career changes.

Some of the nicest people I know are grouchy, Rob! As to whether we 'like
people' .... that's a big question; we need 'em, that's for sure, and we
often get extremely fond of individual people. But, as I think ? Luke once
put very succinctly,
how can you be a teacher if you don't like people?! Which I take to mean
something along the lines of, enjoying and being stimulated by discovering
and developing bonds (also meaning seeing this happen between others),
even when those bonds are based on differences as much as
similarities, and rooted in fostered respect and developing trusts and
learning how to open up our own understandings and acceptances.
And realizing that not every day, or every relationship, or
every lesson!, can be the best ever; not losing sight of what's good, and
what and who 'is'.

this doesn't mean we have to love everybody or agree with everybody; quite
the opposite, I'd say; it's about learning to deal a bit better with all
sorts of intrapersonal and interpersonal and even 'para-personal' (eg exams
and syllabuses, burocracy etc) conflict as much as with harmony - a
continual balancing act. (and in the context of a classroom, I, and
probably not only me!, can do this in a way that is different, and often a
lot easier?!, than if I had to spend my free time with the same people I
teach; I'm 'authentic' to the moment and the situation; which doesn't mean
I'd want to spend weekends with my students, or want to teach my family)

I'm reminded of something from Open Space - mentioned on list a few weeks
ago:
"Whatever happens is the only thing that could have, keeps people focused on
the here and now, and eliminates all of the could-have-beens,
should-have-beens or might-have-beens. What is is the only thing there is at
the moment"

(sort of, every lesson is a unique, and potentially new, experience, rather
than a re-hash of what worked well last week or last term; and try telling
that to a bunch of kids who are clamouring for basketball or hangman for the
umpteenth time ....!)

don't think, btw, I ever 'make' anything happen; try my best to
help something happen, by being - by letting myself
become - a part of that something, yes. ?

(sorry, riding buses - I do it myself frequently - is often a perilously
reflective - and in my case highly disjointed! - process!)

Sue
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	Group: dogme
	Message: 6442
	From: Robert M. Haines
	Date: Mi Feb 18, 2004 1:37 

	Subject: On a roll


	We seem to be on a roll now. Today's class flowed and the language emerged as they did yesterday.

It could be all the precipitation here, but the thought of the last two classes and the notion of being on a roll created a metaphor as I was driving home...

I imagined myself on a surfboard, riding a magnificent wave. I can't control the water, a natural element made up of social interaction and interlanguage, but I can maneuver my board, the interface between me and the water, as the wave continually changes form. 

At the same time, each learner has a board of his/her own, which he/she can ride according to aptitude and experience, on a different point along the wave. We're on the same body of water, riding the same wave, but we're at different points, with different levels of fear, ability, etc.

This metaphor helps me cope much better than an "all eyes front and center" approach to classroom management --- Duh, Rob! 

When there's a swell of excitement and pairs naturally break off to chat in Spanish about the implications, meanings and all, I can see this as a break in the wave. It doesn't mean the ocean's empty or that another wall of water won't roll in under us soon. It has to happen for the whole thing to balance itself out again. That's how water works.

The idea of target language and lesson planning seems to me like an artificial Wave-O-Rama machine in a big plastic pool next to fake palm trees and a parking lot where Headway, Inc. charges me an entrance fee.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6443
	From: Adrian Tennant
	Date: Mi Feb 18, 2004 9:47 

	Subject: Re: Deafness and thought


	At a risk of repeating what someone else has said (I've been away and have
over 150 emails to get through), I'll try and give an answer (but surely not
the only one) to Diarmuid's question below:


> Perhaps not the best place to bring it up, but with Justine's post in
mind, why not? If thought IS internalised speech, how do > deaf people
think? Is it through images or through "feeling" the signs or some other
way?

Firstly, I don't agree that thought is internalised speech. It may be for
some people, but I'm sure many of us have had thoughts as images etc (what
else are dreams?).

Secondly, I think that speech is often the way of articulating our
thoughts - not the other way around.

Thirdly, based on my insights learning BSL. I used to think (an interesting
use of the word 'think' there) that I was an oral/aural learner. However,
much to my surprise, once I started learning BSL I found that my visual
learning abilities & my spatial learning abilities were also strong. Signing
is a combination of your hands remembering shapes and how to move from one
shape to the next (like a guitar player learning chords etc), you mind
having 'thoughts' that are transposed (or translated) into shapes and your
eyes paying attention to the person you are 'talking' to. I found that many
of my signs were originally in pictorial form in my mind.

Dr E



	


	Group: dogme
	Message: 6444
	From: Adrian Tennant
	Date: Mi Feb 18, 2004 11:40 

	Subject: Re: Re: Internalized speech


	MD wrote:

> If I think of a table, I will have an image of "table", not a particular
French table, but something with four feet and an horizontal plane to write
or dine on. Right, what I am thinking of is the "concept" of a table, and
this concept is the same for you, because we share the same language at the
mo (and, to a certain extent, the same culture too).

But is this necessarily true? For example, if the table I imagine has a
central pillar and three legs is it no longer a table? Clearly not.

If I take the word 'cold' and stay within people who (for the sake of
argument) share the same language and the same culture (at least to the
extent that you or I could be said to share the same culture, Marianne).
In Chicago, cold might be -10, in London, cold would be 2 degrees, in
Brisbane cold would be 12 degrees.

It's patently absurd to say that the word holds the meaning or that the
meaning is central to the word. The word is merely a convenient label that
may well need explaining and interpreting.

Dr Evil



	


	Group: dogme
	Message: 6445
	From: Adrian Tennant
	Date: Mi Feb 18, 2004 11:45 

	Subject: Re: Internalized speech


	MD wrote:

> As for babies, I woud say that at the very beginning they start a language
of their own, so they can experience emotions, yes, very simple ones, but
the complex emotions will happen when they get a real grasp of the human
language, and this is why they can remember their experience _from the time
they could actually speak_ onwards.

Sorry to disagree again. But, just because babies can't express their
complex emotions in words doesn't mean they don't have them. hat's as absurd
as saying that just because you don't speak Karalkapak, or Urdu, or Ib, and
therefore you don't understand them, ergo they have no complex emotions!

Dr Evil



	


	Group: dogme
	Message: 6446
	From: Lisa Dunlop
	Date: Mi Feb 18, 2004 2:32 

	Subject: go away


	please stop e.mailing me just go away




---------------------------------
BT Yahoo! Broadband - Free modem offer, sign up online today and save £80

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6447
	From: Marianne Dorléac
	Date: Mi Feb 18, 2004 9:28 

	Subject: Re: Internalized speech


	Adrian Tennant <adrian.tennant@n...> wrote:
MD wrote:

> As for babies, I woud say that at the very beginning they start a language
of their own, so they can experience emotions, yes, very simple ones, but
the complex emotions will happen when they get a real grasp of the human
language, and this is why they can remember their experience _from the time
they could actually speak_ onwards.

Sorry to disagree again. But, just because babies can't express their
complex emotions in words doesn't mean they don't have them. hat's as absurd
as saying that just because you don't speak Karalkapak, or Urdu, or Ib, and
therefore you don't understand them, ergo they have no complex emotions!

MD : What is absurd, is to compare a baby (without articulate language) to an adult.

My hypothesis is : because you cannot express something in words (in *any* articulate language) you cannot experience complex emotions. No one proved me wrong so far, which does not mean I am right. 

Marianne
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	Group: dogme
	Message: 6448
	From: Marianne Dorléac
	Date: Mi Feb 18, 2004 9:38 

	Subject: Re: Re: Internalized speech


	Adrian Tennant <adrian.tennant@n...> wrote:
MD wrote:

> If I think of a table, I will have an image of "table", not a particular
French table, but something with four feet and an horizontal plane to write
or dine on. Right, what I am thinking of is the "concept" of a table, and
this concept is the same for you, because we share the same language at the
mo (and, to a certain extent, the same culture too).

But is this necessarily true? For example, if the table I imagine has a
central pillar and three legs is it no longer a table? Clearly not.

If I take the word 'cold' and stay within people who (for the sake of
argument) share the same language and the same culture (at least to the
extent that you or I could be said to share the same culture, Marianne).
In Chicago, cold might be -10, in London, cold would be 2 degrees, in
Brisbane cold would be 12 degrees.

It's patently absurd to say that the word holds the meaning or that the
meaning is central to the word. The word is merely a convenient label that
may well need explaining and interpreting.

MD : You just proved what I mean : cold, for anyone in the south of France, would mean under 10 degrees. In Chicago, it would be different, of course ! Words are linked to meanings, and meanings are linked to cultures.
What is "patently absurd" is to say that the meaning is *not* central to the word : the dictionaries give you the meaning; context, cultures and particular idiosyncrasies shape it into different shades of meaning.

Marianne
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	Group: dogme
	Message: 6449
	From: Brian Perkins
	Date: Mi Feb 18, 2004 10:32 

	Subject: Re: Internalized speech


	Hello all!
(Long time...)

Marianne wrote:
> My hypothesis is : because you cannot express something in words (in *any* articulate language) you cannot experience complex emotions. No one proved me wrong so far, which does not mean I am right. 

Let me see if I understand you correctly. By this definition, I assume that you believe that Helen Keller did not have complex emotions until she finally was able to communicate. However, she later communicated many of her thoughts and feelings she had experienced before she was able to do so. Do you regard experiences such as these as disproving your hypothesis?

TTFN,
Brian



	


	Group: dogme
	Message: 6450
	From: Robert M. Haines
	Date: Do Feb 19, 2004 1:04 

	Subject: Words and meaning


	MD wrote: "You just proved what I mean : cold, for anyone in the south of France, would mean under 10 degrees."

For *anyone* living there? Like, say, a family from Chicago?

"What is "patently absurd" is to say that the meaning is *not* central to the word : the dictionaries give you the meaning; context, cultures and particular idiosyncrasies shape it into different shades of meaning."

The *dictionary* gives me the meaning? So without a dictionary a word can have no meaning?

Sorry, I don't understand what you mean when you use these words in this order.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6451
	From: Robert M. Haines
	Date: Do Feb 19, 2004 1:45 

	Subject: Practical Tips


	Some things that have worked well with this group. These are all things I've learned by making mistakes, by the way. I do not claim expertise:

Be curious. When a student is confused by language, look for the source of the confusion instead of examining it out of context. For example, J. was confused by 'pain', 'ache' and 'tender'. Instead of searching for a handy device, I learned more about where and when the confusion started. J. had been to the doctor. He'd put slight pressure on her knee and asked if it was tender. That got the ball rolling. This way, we were able to keep things in context and build on a meaningful experience of J.'s without getting into *my* head, though I did share a cat scratch on my arm as a sort of visual aid. One student looked at the deep cut and exclaimed: "Ooh! Your wife?"

Be thoughtful. When playing games, be sure to add to the input by uttering language instead of making sound effects. For example, there's a word game in which each student says a word that begins with the last letter of the preceding student's word and must relate their word to a chosen topic, e.g. Food: "rice" "...eggplant" "...tin" (The student might have to justify how a tin relates, which is fine). Each student has a time limit after which they are out of the round. Instead of mimicking an annoying buzzer sound or drawing an invisible X with your finger, use intonation and short phrases to provide meaningful input: "Sorry, but you're out." "Better luck next time." "Hasta la Vista, baby." (Well, it depends on the class).

Be humble. For example, when you think you have a really good point to make about wealth and its influence on a nation's recycling capabilities or why credits aren't always as important as skills when you apply to a university, wait for one of the students to make the same point, which they most likely will. Give up your "darling" and let them learn/use the language you already have. Know when to add your two cents and when to step back.

Be mindful. Make eye contact, if it's culturally appropriate (and maybe if it isn't). Learn about the body language you're students use to communicate, and try to discover how your own non-verbal communication is conveyed and perceived if you can. Pay attention to the interaction instead of just assuming it's a residual form of communication that doesn't deserve attention.

Be yourself. Make an effort to rub off the layers of training, power and fear that we all use to buffer our connections with others if it helps bring you closer to the humanity you share with every student in the room. Never assume you've shed that last layer of your teacher persona, but don't try so hard you add another one in the process either.

Be wary. Lists and guidelines can be quite appealing to some of us because of their simplistic format; however, you should never invest in them without taking each item to task in your own heart and mind as you teach and learn your way through life.

Rob







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6452
	From: Tom Topham
	Date: Do Feb 19, 2004 7:28 

	Subject: RE: Re: Internalized speech


	>Marianne wrote:
> > My hypothesis is : because you cannot express something in words (in 
>*any* articulate language) you cannot experience complex emotions. No one 
>proved me wrong so far, which does not mean I am right.
>
>Let me see if I understand you correctly. By this definition, I assume that 
>you believe that Helen Keller did not have complex emotions until she 
>finally was able to communicate. However, she later communicated many of 
>her thoughts and feelings she had experienced before she was able to do so. 
>Do you regard experiences such as these as disproving your hypothesis?
>

Marianne, have you ever owned a dog? The sublime, all-encompassing bliss 
Biff seems to experience when I return home looks to me like an emotion as 
deep and complex as any I've experienced. Sometimes I envy him his simpler 
mental life - if only I wasn't tied up in all this language and society, 
maybe I could have these sorts of extreme emotional feelings more often.

By the way, Pink Fairies run the world through a shadow government - prove 
me wrong. :)

_________________________________________________________________
Help STOP SPAM with the new MSN 8 and get 2 months FREE* 
http://join.msn.com/?page=dept/bcomm&pgmarket=en-ca&RU=http%3a%2f%2fjoin.msn.com%2f%3fpage%3dmisc%2fspecialoffers%26pgmarket%3den-ca


	


	Group: dogme
	Message: 6453
	From: Diarmuid Fogarty
	Date: Do Feb 19, 2004 7:29 

	Subject: Re: Re: Internalized speech


	Whilst I have no desire to be caught up in the cut and thrust of this debate (which is getting somewhat more boisterous than I anticipated), it is worth pointing out that Helen Keller was a hearing, dalking child up until the age of 19 months. As such, she may well have had experiences using what she was able to "remember" from this time. Certainly, the fact that she was talking before her disease left her deafblind is important.

Secondly, I think we need to define what is meant by "complex emotions" before we go too much further. I assume that congentially deafblind people do feel the need to communicate; do feel the need to be loved; do feel the need to be understood; do express frustration when this proves not to be possible; do feel fear when they are surprised by the touch of another; do feel the need to express preferences; do feel the need to express rejection; do feel the need to laugh; do feel the need to cry (and I have to recognise my own limitations and draw this list to a close). Are these "complex"? Apparently not. These are core emotions/basic emotions/non-complex.

One defintion that I have found on the web is "jealousy and anger of a person in an unraveling sexual relationship". Does this mean that pre-pubescents are lacking in complex emotions too? Shouldn't we be celebrating that fact?! Other definitions claim that complex emotions feature more cognitive thought and may include feelings such as guilt. If this is the case, then I am completely with Marianne. Guilt, jealousy, resentment, anticipation (which research suggests that pre-linguistic deafblind people are lacking in), eagerness, relief would all seem to develop once we have left that prelinguistic stage.

Confused of Manchester.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6454
	From: Tom Topham
	Date: Do Feb 19, 2004 7:35 

	Subject: RE: Practical Tips


	>Be wary. Lists and guidelines can be quite appealing to some of us because 
>of their simplistic format; however, you should never invest in them 
>without taking each item to task in your own heart and mind as you teach 
>and learn your way through life.
>

I feel like I've stumbled into a revival meeting. It's a strange mix of 
interest, skepticism, respect for Rob's mastery of the craft and, well... 
It's just too complex an emotion for words to adequately describe it. You 
just have to be there.

_________________________________________________________________
Protect your PC - get McAfee.com VirusScan Online 
http://clinic.mcafee.com/clinic/ibuy/campaign.asp?cid=3963


	


	Group: dogme
	Message: 6455
	From: Tom Topham
	Date: Do Feb 19, 2004 7:40 

	Subject: Re: Re: Internalized speech


	...Guilt, jealousy, resentment, anticipation (which research suggests that 
pre-linguistic deafblind people are lacking in), eagerness, relief would all 
seem to develop once we have left that prelinguistic stage.
>
>Confused of Manchester.

You've obviously never met Biff then. He gets very jealous when I kiss and 
stroke my wife, and if he's chewed stuff up while I'm away from home the 
guilt is thick in the air when I return.

_________________________________________________________________
STOP MORE SPAM with the new MSN 8 and get 2 months FREE* 
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	Group: dogme
	Message: 6456
	From: djn@d...
	Date: Do Feb 19, 2004 8:49 

	Subject: Words and meaning


	A little frivolous, but I can't resist quoting these lines from Philip Roth's "The Anatomy 
Lesson" in the context of this thread:

" If you were to watch some certified madman .....trying to make something sensible out 
of qwertyuiop, asdfghijkl and zxcvbnm.....see him engrossed ....by three such 
nonsensical words......you'd be appalled..."



Dennis



	


	Group: dogme
	Message: 6457
	From: Adrian Tennant
	Date: Do Feb 19, 2004 8:55 

	Subject: Re: Internalized speech


	Marianne,

In one message you talk about 'poor vocabulary' and the fact that people
with fewer words available to them will have less complex emotions.

Have I understood that correctly?

Dr Evil



	


	Group: dogme
	Message: 6458
	From: fiotf
	Date: Do Feb 19, 2004 9:16 

	Subject: Re: Internalized speech


	"Guilt, jealousy, resentment, anticipation (which research suggests
that pre-linguistic deafblind people are lacking in), eagerness, 
relief would all seem to develop once we have left that prelinguistic 
stage."

Diarmuid, my elder son was nearly four when his Daddy walked out on 
us. Believe me, he was nowhere near puberty or efficient verbal 
expression, but he went through all that shit and then some. We're 
still working on it.

Helen Keller, whatever, but surely deaf-dumb(-blind)adults are not 
going to be termed emotional cripples as well? 

"Pink Fairies run the world through a shadow government - prove
me wrong. :)"

Tom, prove you WRONG? Goodness, why bother when you're so obviously 
right? ;-) 

And. and what you say about dogs, stroking people and chewing stuff 
up is also true of small children - haven't you noticed, Diarmuid? 
Why, shame on you. (affect Southern states accent for full impact).



	


	Group: dogme
	Message: 6459
	From: djn@d...
	Date: Do Feb 19, 2004 10:44 

	Subject: "What they want is materials..."


	Can I cheat and slip in a question on concord because of the mention of materials?

IATEFL/Oxford University Press have just sent me and other members of IATEFL - 
along with a report of the Brighton Conference 2003 - a free bookmark (Wow!) which 
contains the following text:

"A corpus doesn't help teachers and learners much in the classroom. What they want is 
materials based on imagination, creativity, and experience."

What they want is materials???


I can guess at the explanation, but still........



Dennis



	


	Group: dogme
	Message: 6460
	From: Diarmuid Fogarty
	Date: Do Feb 19, 2004 10:56 

	Subject: Re: Re: Internalized speech


	But presumably a four year old is past the prelinguistic stage? Most deafblind adults are also through a prelinguistic stage I would hazard. I hesitate to suggest that even seeing, hearing and barking dogs are past some kind of a linguistic stage. So, what are we left with? I think it seems perfectly reasonable to suggest that anybody whose sensory limitations impede them from interacting with the world in at least two of the most common ways and who has yet to establish any kind of communication with other humans is likely to be less capable of "complex emotions". Is that really such a shameful belief? And note, the loaded term "emotional cripple" did not come from my fingers!

As for the Pink Fairies, I voted for them.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6461
	From: guiripoet
	Date: Do Feb 19, 2004 12:55 

	Subject: crushed elephant


	Hi everyone, it's me again.

I had a fascinating lesson (for me, with good feedback from the 
student!) the other day, which I'd like to share. 

I have a habit of picking up flyers. At home I've got millions of 
them. One happened to fall out of my file when I started a one-to-
one with Dolors, a hospital pharmacist and uni teacher, very fluent 
speaker. It showed an artwork in an exhibition which had been made 
out of junk from the street, flattened out and montaged together to 
make what was recognisably an elephant. 

Dolors and I started chatting about it and trying to identify what 
the bits were. One was a tiny key, another a bent hat- or broach-
pin - all excellently specific and challenging vocab for a post-
proficiency type learner. The elephant's body was problematic, 
looked a bit like a little hinge, and we started talking about badges 
and things. We looked on the back where there was a blurb in SPanish 
and started translating the items. We got stuck on 'latas 
aplastadas' - crushed/flattened cans/tins; Dolors came up 
with 'crushed' but for some unknown reason I wanted to push her to 
get 'flattened', starting with 'flat'. Turned out she didn't 
know 'flat', so we put the word in the middle of a spidergram and 
started a naming of the parts which yielded: N: flatness and flat 
(apartment), As: flatter & flattest, Adv: flatly + collocation: he 
flatly refused, and V: flatten + past part. flattened. A wonderful 
yield for a single simple adj and a revelation to me when we started 
investigating similar patterns with 'high', 'wide', 'deep', and a 
long list of others, all apparently deriving from single syllable 
anglosaxon root adjectives (mostly) referring to physical 
characteristics of the objective world and with very common 
collocations: a notional set which generates a grammatical, word-
generating pattern and encapsulates a fragment of the language's 
history!!!

You can imagine my excitment. Dolors seemed to find it pretty 
exciting too. Pity the lesson had to end. To round up we looked at 
least/last/latest/less, which brought us full circle to V: 'lessen'. 

Interesting too that there wasn't a topic here, that we were purely 
investigating language through the medium of English. So I broke one 
of my cardinal rules, which to always have a topic. But what the 
hell, a little living dangerously...

Steve



	


	Group: dogme
	Message: 6462
	From: Robert M. Haines
	Date: Do Feb 19, 2004 5:26 

	Subject: Re: crushed elephant


	Thanks for sharing this, Steve. I think you should go in 'top(ic)less" more
often.

Would it be a good idea to recycle these lexical items, which originated so
wonderfully from a pamphlet that happened to present you with an elephant
composed of what artists call found objects (found art) --- sort of the
artists equivalent of dogmetic filmmaking.

Rob

----- Original Message -----
From: "guiripoet" <guiripoet@y...>
To: <dogme@yahoogroups.com>
Sent: Thursday, February 19, 2004 4:55 AM
Subject: [dogme] crushed elephant


> Hi everyone, it's me again.
>
> I had a fascinating lesson (for me, with good feedback from the
> student!) the other day, which I'd like to share.
>
> I have a habit of picking up flyers. At home I've got millions of
> them. One happened to fall out of my file when I started a one-to-
> one with Dolors, a hospital pharmacist and uni teacher, very fluent
> speaker. It showed an artwork in an exhibition which had been made
> out of junk from the street, flattened out and montaged together to
> make what was recognisably an elephant.
>
> Dolors and I started chatting about it and trying to identify what
> the bits were. One was a tiny key, another a bent hat- or broach-
> pin - all excellently specific and challenging vocab for a post-
> proficiency type learner. The elephant's body was problematic,
> looked a bit like a little hinge, and we started talking about badges
> and things. We looked on the back where there was a blurb in SPanish
> and started translating the items. We got stuck on 'latas
> aplastadas' - crushed/flattened cans/tins; Dolors came up
> with 'crushed' but for some unknown reason I wanted to push her to
> get 'flattened', starting with 'flat'. Turned out she didn't
> know 'flat', so we put the word in the middle of a spidergram and
> started a naming of the parts which yielded: N: flatness and flat
> (apartment), As: flatter & flattest, Adv: flatly + collocation: he
> flatly refused, and V: flatten + past part. flattened. A wonderful
> yield for a single simple adj and a revelation to me when we started
> investigating similar patterns with 'high', 'wide', 'deep', and a
> long list of others, all apparently deriving from single syllable
> anglosaxon root adjectives (mostly) referring to physical
> characteristics of the objective world and with very common
> collocations: a notional set which generates a grammatical, word-
> generating pattern and encapsulates a fragment of the language's
> history!!!
>
> You can imagine my excitment. Dolors seemed to find it pretty
> exciting too. Pity the lesson had to end. To round up we looked at
> least/last/latest/less, which brought us full circle to V: 'lessen'.
>
> Interesting too that there wasn't a topic here, that we were purely
> investigating language through the medium of English. So I broke one
> of my cardinal rules, which to always have a topic. But what the
> hell, a little living dangerously...
>
> Steve
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>



	


	Group: dogme
	Message: 6463
	From: Marianne Dorléac
	Date: Do Feb 19, 2004 5:38 

	Subject: RE: Re: Internalized speech


	Tom Topham <tom_topham@h...> wrote:

>Marianne wrote:
> > My hypothesis is : because you cannot express something in words (in 
>*any* articulate language) you cannot experience complex emotions. No one 
>proved me wrong so far, which does not mean I am right.
>
>Let me see if I understand you correctly. By this definition, I assume that 
>you believe that Helen Keller did not have complex emotions until she 
>finally was able to communicate. However, she later communicated many of 
>her thoughts and feelings she had experienced before she was able to do so. 
>Do you regard experiences such as these as disproving your hypothesis?

MD : I do not know Helen Keller's story so I cannot talk about her, all I can say is that I am very confused about my own memories : do I really *remember* things that happened before I could speak or did I imagine them afterwards, with a little help of my nice Mum who delights in talking about my childhood, thus offering me a full cup of memories on a plate ?


>

Marianne, have you ever owned a dog?

MD : NO ! I hate dogs, sorry. Licking and jumping and putting their dirty paws all over you and sniffing your unmentionables ! Eeek.



The sublime, all-encompassing bliss 
Biff seems to experience when I return home looks to me like an emotion as 
deep and complex as any I've experienced. Sometimes I envy him his simpler 
mental life - if only I wasn't tied up in all this language and society, 
maybe I could have these sorts of extreme emotional feelings more often.



MD : Have you ever heard of anthropomorphism ?

By the way, Pink Fairies run the world through a shadow government - prove 
me wrong. :)


MD : *Fair* enough ! Sourire !
_________________________________________________________________




---------------------------------
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	Group: dogme
	Message: 6464
	From: Marianne Dorléac
	Date: Do Feb 19, 2004 5:54 

	Subject: Re: Words and meaning


	"Robert M. Haines" <haines@n...> wrote:
MD wrote: "You just proved what I mean : cold, for anyone in the south of France, would mean under 10 degrees."

For *anyone* living there? Like, say, a family from Chicago?

"What is "patently absurd" is to say that the meaning is *not* central to the word : the dictionaries give you the meaning; context, cultures and particular idiosyncrasies shape it into different shades of meaning."

The *dictionary* gives me the meaning? So without a dictionary a word can have no meaning?

Sorry, I don't understand what you mean when you use these words in this order.

MD : did I say that without a dictionary words have no meaning ???? 

Sorry, you imagined things I did not say, and if what I said meant what you think I said, then I am seriously concerned about my poor English.

I was refering to someone *learning* a foreign language : isn't it a familiar and obvious reference, for a dogme teacher ?

So for someone learning a language without a native speaker in view, the only way to get an idea of the meaning of a word is the dictionary : dictionaries are fantastic, always willing to help, full of examples, thick and clever at the same time, they give you the meaning of a word, yes they do ! Before opening the dictionary, the word keeps himself to himself, very opaque and mysterious, like a walnut ! You open it and crack ! Meaning ! Light ! Space ! Discovery ! Vive les dictionnaires ! I just love them.

Marianne



---------------------------------
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	Group: dogme
	Message: 6465
	From: Robert M. Haines
	Date: Do Feb 19, 2004 6:28 

	Subject: Dictionaries and meaning


	Marianne, you wrote: "So for someone learning a language without a native speaker in view, the only way to get an idea of the meaning of a word is the dictionary : dictionaries are fantastic, always willing to help, full of examples, thick and clever at the same time, they give you the meaning of a word, yes they do ! Before opening the dictionary, the word keeps himself to himself, very opaque and mysterious, like a walnut ! You open it and crack ! Meaning ! Light ! Space ! Discovery ! Vive les dictionnaires ! I just love them."

Sorry, your reference to foreign language learners was not clear to me.

Certainly, you would agree that language learners can create meaning without a dictionary, e.g. by negotiation of meaning with a *non-native speaker* who can use the target language, contextual clues and so on. 

There are, of course, people in the world who have lived and communicated without any written language; who've relied on utterances to make sense out of the world. Are they incapable of learning a foreign language because they can't access a dictionary?

Also, I'm sure you know how difficult it can sometimes be for language learners, and even people who've "inherited" a language, to make meaning out of what a dictionary might have to offer, hence the prevalence of examples when one is asked to define a word. And, isn't it so often the words around the item in question that truly define it?

So dictionaries don't always give us the meaning of a word, do they? And it could be that we *make* meaning out of what we read in dictionaries, couldn't it?

Rob







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6466
	From: midill@a...
	Date: Do Feb 19, 2004 2:31 

	Subject: Re: Dictionaries and meaning


	Without dictionaries, I believe we will not raise our level of communication 
to the heights we can with a dictionary. I especiall like the Longman 
dictionary for ESL students.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6467
	From: Anne Fox
	Date: Do Feb 19, 2004 8:29 

	Subject: Re: Reading aloud and dictation


	> 
> Finally, something unrelated. Reading reviews of dogme films, I've 
noticed that van Lier's movement is referred to as "dogma" here in 
the States. I assume it's a translation. Haven't this been discussed 
on the list before? Is it the same in your corner of the universe?
> 
> Rob

Yes, dogme is definitely Danish for dogma. I think it is because the 
vow of chastity has to be strictly adhered to.
Anne



	


	Group: dogme
	Message: 6468
	From: profshaun36
	Date: Do Feb 19, 2004 9:39 

	Subject: Re: Practical Tips


	> >Be wary. Lists and guidelines can be quite appealing to some of us 
because 
> >of their simplistic format; however, you should never invest in 
them 
> >without taking each item to task in your own heart and mind as you 
teach 
> >and learn your way through life.

I like the list a lot
Reading it my thoughts on this moved to the fact that there are many 
guidlines and lists that very often explain methods or approaches to 
teaching. Many times these guidlines give techniques that teachers 
have to do cartwheels to dominate. We lose sight of our students 
(which your list does not).

For example, I remember going through some guidelines and trying to 
dominate reformulation (or recasting). After some time I felt I had 
dominated reformulating the grammar my students had used. I then 
moved on to Vocab. For months I listened intensely for my students 
mistakes looking for opportunitites to recast their speech on the 
spot. I argued with myself that it was impossible to do as it was 
meaning and I couldn´t know what the person was meaning as it was too 
personal to the individual speaker. I even felt that I would have to 
some way get into their brains to dominate this teaching.
I couldn´t. I felt I failed. I was frustrated that I couldn´t do this 
way of teaching succesfully. I gave up.

I just went back to doing what comes naturally listening to students 
and not to their language. Analysing them less and relaxing.
Only then did I find out what I was doing wrong. The lists and 
guidleines had moved me towards thinking about teaching and how I 
should perform it. I wasn´t thinking about my learners and wasn´t 
really interested in them and what they had to say. I had wanted to 
get something out of them so I could feel good that I could teach 
this way.

Losing site of why we are in the classroom is so easy. I have to keep 
reminding myself of this sometimes. My opinion is that teaching is 
not that difficult and comes naturally when we treat people as people 
and leave the guidlines behind.



	


	Group: dogme
	Message: 6469
	From: Sue Murray
	Date: Fr Feb 20, 2004 12:04 

	Subject: Re: crushed elephant


	very nice to be hearing again from some old friends! Brian the other day,
Steve today.

Steve said:
> Interesting too that there wasn't a topic here, that we were purely
> investigating language through the medium of English. So I broke one
> of my cardinal rules, which to always have a topic. But what the
> hell, a little living dangerously...

in a way, tho, there was a topic - and as topics/conversations do, it
moved - from the topic (and 'ingredients'!) of the crushed elephant to
the (initally related) topic of language, and 'playing with' (multiple)
meanings and word forms and uses and
combinations; (perhaps a 'putting together' not unlike the elephant itself?
starting with 'bits and pieces' and generating something coherent in
itself?)

(and language itself is often a topic, even in the most far-from-classroom
situations!)

> and a
> long list of others, all apparently deriving from single syllable
> anglosaxon root adjectives (mostly) referring to physical
> characteristics of the objective world and with very common
> collocations: a notional set which generates a grammatical, word-
> generating pattern and encapsulates a fragment of the language's
> history!!!

On a sideways note, Steve's mention of '(mostly) referring to physical
characteristics of the objective world' etc, is always something I find
deeply fascinating; the metaphorical nature of so much language does so
often seem to have its roots in physical experience; and 'discovering' this
can often be of help to learners, because
it can help them see an underlying similarity between seemingly diverse
uses. It's also a 'mechanism' that is already 'familiar', even if not
necessarily consciously acknowledged, because it's a fundamental feature
of all languages (I think - at least, that's what I gather from what I've
been told and what I've read - and it seems 'logical' ....)

Can't think of any useful examples at this time of night; oh, but there was
one tonight, with an idiom which an advanced student followed up for us in
class tonight. The idiom had come up during the previous lesson.

It was 'start from scratch' (which led me to add 'up to scratch', and then
led others in the class to come up with scratched by a cat, back-scratcher,
you scratch my back ....., and various other related-to-scratch things - a
sort of mini ad-hoc diversion along the lines of Steve's fuller and
more cogent example, and without the useful aid of a spidergram!)

What the student brought in tonight (she'd photocopied it for all of us!)
was a page from her Chambers dictionary of idioms, which seems to be a great
little book because it gives the origin of the expressions, and this helps a
lot of us hook up an 'image' for the expression, as well as, in this case
anyway, give seemingly different expressions/uses a common core-point
('from scratch' - the starting line for a race used to be literally
scratched onto the
track; 'up to scratch' - the starting point for prize-fighters used to be
scratched on the ground, and the fighters had to be exactly at that point
before it was valid for them to begin). (same difference in some ways, just
a different point of view - subjective rather than objective reality?)

btw, for this sort of thing I've often used a site http://phrases.shu.ac.uk/
which has some useful stuff, but the dictionary this student has seems to
be both more reliable and more comprehensive; must get one!

At the same time - and given some of the current discussion topics - I'd add
that most often we come up with our own ideas and speculations about the
'origins' for expressions and idioms and multiple meanings, and although if
we do check them out it might often turn out that they're not the true
explanations, they often stick, or become 'in-jokes', and in any case help
us to better visualise or feel and remember the 'action' and meaning of the
words/phrases concerned. (sometimes, words are not enough .....?)

Sue







----- Original Message -----
From: "guiripoet" <guiripoet@y...>
To: <dogme@yahoogroups.com>
Sent: Thursday, February 19, 2004 1:55 PM
Subject: [dogme] crushed elephant


> Hi everyone, it's me again.
>
> I had a fascinating lesson (for me, with good feedback from the
> student!) the other day, which I'd like to share.
>
> I have a habit of picking up flyers. At home I've got millions of
> them. One happened to fall out of my file when I started a one-to-
> one with Dolors, a hospital pharmacist and uni teacher, very fluent
> speaker. It showed an artwork in an exhibition which had been made
> out of junk from the street, flattened out and montaged together to
> make what was recognisably an elephant.
>
> Dolors and I started chatting about it and trying to identify what
> the bits were. One was a tiny key, another a bent hat- or broach-
> pin - all excellently specific and challenging vocab for a post-
> proficiency type learner. The elephant's body was problematic,
> looked a bit like a little hinge, and we started talking about badges
> and things. We looked on the back where there was a blurb in SPanish
> and started translating the items. We got stuck on 'latas
> aplastadas' - crushed/flattened cans/tins; Dolors came up
> with 'crushed' but for some unknown reason I wanted to push her to
> get 'flattened', starting with 'flat'. Turned out she didn't
> know 'flat', so we put the word in the middle of a spidergram and
> started a naming of the parts which yielded: N: flatness and flat
> (apartment), As: flatter & flattest, Adv: flatly + collocation: he
> flatly refused, and V: flatten + past part. flattened. A wonderful
> yield for a single simple adj and a revelation to me when we started
> investigating similar patterns with 'high', 'wide', 'deep', and a
> long list of others, all apparently deriving from single syllable
> anglosaxon root adjectives (mostly) referring to physical
> characteristics of the objective world and with very common
> collocations: a notional set which generates a grammatical, word-
> generating pattern and encapsulates a fragment of the language's
> history!!!
>
> You can imagine my excitment. Dolors seemed to find it pretty
> exciting too. Pity the lesson had to end. To round up we looked at
> least/last/latest/less, which brought us full circle to V: 'lessen'.
>
> Interesting too that there wasn't a topic here, that we were purely
> investigating language through the medium of English. So I broke one
> of my cardinal rules, which to always have a topic. But what the
> hell, a little living dangerously...
>
> Steve
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 6470
	From: Sue Murray
	Date: Fr Feb 20, 2004 1:01 

	Subject: practical tips


	like and enjoy reading, and re-reading, Rob's tips!

and perhaps especially:
"When a student is confused by language, look for the source of the
confusion instead of examining it out of context." (.....etc)

which, together with Shaun's personal conclusions about
reformulation/recasting, (and,
"My opinion is that teaching is not that difficult and comes naturally
when we treat people as people and leave the guidlines behind"), helps
me remember to:
- listen and interact authentically (eg, query what someone is saying
because I'm not sure what they mean; eg - as happened tonight - whether a
collection box was passed around for 'contributions' or whether that
box was in the Mother Superior's office and everyone was supposed to go and
put something into it; and of course, when I need to check my own
understanding, that doesn't automatically 'reflect' on what the people or
person I'm talking with say/s so much as, or at least as much as, my own
understanding and interpretation of it; part of a natural 'negotiation'
process where language is mutually at the fore;
- not jump on false bandwagons and not immediately respond to a
question or (perceived) doubt about, say, the present perfect with
'automatic' 'illustrative' examples or assumptions. better defining the
question is often far more helpful than defining an answer.

all of which, to me, means we have to make mistakes, because we cannot
predict what someone will want to say or want help with and as Shaun says we
cannot get into someone else's brain to know exactly where they're coming
from.
The best way to try - and the best compromise - is the age old one of
communication in its most real (rather than guideline-warped and
guideline-wrapped) sense ....

Sue

_________________________________________________________
Rob wrote:
Some things that have worked well with this group. These are all things I've
learned by making mistakes, by the way. I do not claim expertise:

Be curious. When a student is confused by language, look for the source of
the confusion instead of examining it out of context. For example, J. was
confused by 'pain', 'ache' and 'tender'. Instead of searching for a handy
device, I learned more about where and when the confusion started. J. had
been to the doctor. He'd put slight pressure on her knee and asked if it was
tender. That got the ball rolling. This way, we were able to keep things in
context and build on a meaningful experience of J.'s without getting into
*my* head, though I did share a cat scratch on my arm as a sort of visual
aid. One student looked at the deep cut and exclaimed: "Ooh! Your wife?"

Be thoughtful. When playing games, be sure to add to the input by uttering
language instead of making sound effects. For example, there's a word game
in which each student says a word that begins with the last letter of the
preceding student's word and must relate their word to a chosen topic, e.g.
Food: "rice" "...eggplant" "...tin" (The student might have to justify how a
tin relates, which is fine). Each student has a time limit after which they
are out of the round. Instead of mimicking an annoying buzzer sound or
drawing an invisible X with your finger, use intonation and short phrases to
provide meaningful input: "Sorry, but you're out." "Better luck next time."
"Hasta la Vista, baby." (Well, it depends on the class).

Be humble. For example, when you think you have a really good point to make
about wealth and its influence on a nation's recycling capabilities or why
credits aren't always as important as skills when you apply to a university,
wait for one of the students to make the same point, which they most likely
will. Give up your "darling" and let them learn/use the language you already
have. Know when to add your two cents and when to step back.

Be mindful. Make eye contact, if it's culturally appropriate (and maybe if
it isn't). Learn about the body language you're students use to communicate,
and try to discover how your own non-verbal communication is conveyed and
perceived if you can. Pay attention to the interaction instead of just
assuming it's a residual form of communication that doesn't deserve
attention.

Be yourself. Make an effort to rub off the layers of training, power and
fear that we all use to buffer our connections with others if it helps bring
you closer to the humanity you share with every student in the room. Never
assume you've shed that last layer of your teacher persona, but don't try so
hard you add another one in the process either.

Be wary. Lists and guidelines can be quite appealing to some of us because
of their simplistic format; however, you should never invest in them without
taking each item to task in your own heart and mind as you teach and learn
your way through life.

Rob

Shaun wrote:
For example, I remember going through some guidelines and trying to
dominate reformulation (or recasting). After some time I felt I had
dominated reformulating the grammar my students had used. I then
moved on to Vocab. For months I listened intensely for my students
mistakes looking for opportunitites to recast their speech on the
spot. I argued with myself that it was impossible to do as it was
meaning and I couldn´t know what the person was meaning as it was too
personal to the individual speaker. I even felt that I would have to
some way get into their brains to dominate this teaching.
I couldn´t. I felt I failed. I was frustrated that I couldn´t do this
way of teaching succesfully. I gave up.

I just went back to doing what comes naturally listening to students
and not to their language. Analysing them less and relaxing.
Only then did I find out what I was doing wrong. The lists and
guidleines had moved me towards thinking about teaching and how I
should perform it. I wasn´t thinking about my learners and wasn´t
really interested in them and what they had to say. I had wanted to
get something out of them so I could feel good that I could teach
this way.

Losing site of why we are in the classroom is so easy. I have to keep
reminding myself of this sometimes. My opinion is that teaching is
not that difficult and comes naturally when we treat people as people
and leave the guidlines behind.



	


	Group: dogme
	Message: 6471
	From: Robert M. Haines
	Date: Fr Feb 20, 2004 1:43 

	Subject: Re: Re: Reading aloud and dictation


	Thanks, and that should be van Trier not van Lier --- got the names mixed
up.

I would keep it dogme instead of translating it, but then I'm not Roger
Ebert.

Rob

----- Original Message -----
From: "Anne Fox" <af@g...>
To: <dogme@yahoogroups.com>
Sent: Thursday, February 19, 2004 12:29 PM
Subject: [dogme] Re: Reading aloud and dictation


> >
> > Finally, something unrelated. Reading reviews of dogme films, I've
> noticed that van Lier's movement is referred to as "dogma" here in
> the States. I assume it's a translation. Haven't this been discussed
> on the list before? Is it the same in your corner of the universe?
> >
> > Rob
>
> Yes, dogme is definitely Danish for dogma. I think it is because the
> vow of chastity has to be strictly adhered to.
> Anne
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6472
	From: Rita Baker
	Date: Fr Feb 20, 2004 9:21 

	Subject: Re: Re: Practical Tips


	Losing site of why we are in the classroom is so easy. I have to keep
reminding myself of this sometimes. My opinion is that teaching is
not that difficult and comes naturally when we treat people as people
and leave the guidlines behind.

I have often reflected on the fact that some of the best teachers are not 
'teachers' at all. Some parents teach their children fantastically well - 
without being conscious of the fact that they are teaching; they just want 
to empower their children.

Rita


Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.574 / Virus Database: 364 - Release Date: 1/29/04


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6473
	From: djn@d...
	Date: Fr Feb 20, 2004 9:45 

	Subject: Re: Re: Practical Tips


	A teacher here, being deliberately provocative, asked her German as a Second 
Language pupils who they had learned their German from. Most of them answered: 
"You". One of the twins from Outer Mongolia said to the class:: " No. You've forgotten. 
I've been thinking about this. I also learn German from the 'bus driver, when I go 
shopping, TV, - friends when I'm playing football."


Dennis



	


	Group: dogme
	Message: 6474
	From: Luke Meddings
	Date: Fr Feb 20, 2004 4:37 

	Subject: Re: Re: Internalized speech


	I would suggest that our emotions as such as are fairly simple, unevolved,
animal, and that it is rather words, embodying a desire to understand as
much as experience emotion, coupled with our properly human drive to seek
non-animalistic modes of expression for our emotions, which render them
complex.

The emotions might feel different depending on one's internal language, but
deep down they would be the same.

Language has evolved faster than we have.

-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Thursday, February 19, 2004 10:56 AM
Subject: Re: [dogme] Re: Internalized speech


> But presumably a four year old is past the prelinguistic stage? Most
deafblind adults are also through a prelinguistic stage I would hazard. I
hesitate to suggest that even seeing, hearing and barking dogs are past some
kind of a linguistic stage. So, what are we left with? I think it seems
perfectly reasonable to suggest that anybody whose sensory limitations
impede them from interacting with the world in at least two of the most
common ways and who has yet to establish any kind of communication with
other humans is likely to be less capable of "complex emotions". Is that
really such a shameful belief? And note, the loaded term "emotional cripple"
did not come from my fingers!
>
> As for the Pink Fairies, I voted for them.
>
> Diarmuid
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 6475
	From: Robert M. Haines
	Date: Fr Feb 20, 2004 4:51 

	Subject: Practical tips


	Following on what Sue, Rita and Dennis (others, too) have said.

In a meeting I had with the students' part-time tutor, he seemed to have the impression that language teaching involved precision and balance to the extent that he should be mindful of what I had taught so as not to bring the house of cards down by, for example, using a verb tense I hadn't presented.

I don't blame the fellow; this is a view many people seem to share with him. At one point he even popped the question: "Have you done the present perfect yet?" The he added, " Sometimes it's hard for me to tell."

He was sure to point out that *I* am *the* teacher. I was sure to make it plain that I am *a* teacher just as he is. He thanked me. He's got a lot going for him, because I've heard students call him their friend, which means they like just talking to him, learning without feeling the strain.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6476
	From: Robert M. Haines
	Date: Fr Feb 20, 2004 5:05 

	Subject: Re: Re: Internalized speech


	What you describe as 'deep down", Luke, could well be Jung's archetypes (a
word that's often used to mean something much different than what Jung meant
by it in the same way synchonicity is often misunderstood to mean simple
coincidence). These are the forces that move us (motion).

The idea of three brains or parts of the brain, woth animal being the most
primitive and farthest back in our heads, is a popular one. Language is
processed in different parts of the brain, isn't it?

Here's a very short article on babies babble:

http://www.sciam.com/article.cfm?articleID=0008862A-90E4-1D6E-90FB809EC58800
00

Here's a longer article about epilepsy, but it contains some info on how the
brain memorizes, creates false memories and processes vocabulary.

http://news-info.wustl.edu/tips/page/normal/494.html

I'll take the soul over the brain any day though.

Rob
----- Original Message -----
From: "Luke Meddings" <luke@b...>
To: <dogme@yahoogroups.com>
Sent: Friday, February 20, 2004 8:37 AM
Subject: Re: [dogme] Re: Internalized speech


> I would suggest that our emotions as such as are fairly simple, unevolved,
> animal, and that it is rather words, embodying a desire to understand as
> much as experience emotion, coupled with our properly human drive to seek
> non-animalistic modes of expression for our emotions, which render them
> complex.
>
> The emotions might feel different depending on one's internal language,
but
> deep down they would be the same.
>
> Language has evolved faster than we have.
>
> -----------------------------------------------------------------------
> Luke Meddings
> London
> ---------------------------------------------------------------------
>
> ----- Original Message -----
> From: "Diarmuid Fogarty" <fogarty.olmos@t...>
> To: <dogme@yahoogroups.com>
> Sent: Thursday, February 19, 2004 10:56 AM
> Subject: Re: [dogme] Re: Internalized speech
>
>
> > But presumably a four year old is past the prelinguistic stage? Most
> deafblind adults are also through a prelinguistic stage I would hazard. I
> hesitate to suggest that even seeing, hearing and barking dogs are past
some
> kind of a linguistic stage. So, what are we left with? I think it seems
> perfectly reasonable to suggest that anybody whose sensory limitations
> impede them from interacting with the world in at least two of the most
> common ways and who has yet to establish any kind of communication with
> other humans is likely to be less capable of "complex emotions". Is that
> really such a shameful belief? And note, the loaded term "emotional
cripple"
> did not come from my fingers!
> >
> > As for the Pink Fairies, I voted for them.
> >
> > Diarmuid
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> > Yahoo! Groups Links
> >
> >
> >
> >
> >
> >
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>



	


	Group: dogme
	Message: 6477
	From: Robert M. Haines
	Date: Fr Feb 20, 2004 5:27 

	Subject: addendum


	I should mention, the second link, which actually is more about brain surgery and language in the brain, contains a rather graphic image of neurosurgery. If you're squeamish, don't go there. (How many will now immediately want to go there?)

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6478
	From: midill@a...
	Date: Fr Feb 20, 2004 4:28 

	Subject: Re: Re: Practical Tips


	Empowering. That is how I view ESL teaching. And when students continue to 
email me or return to visit and tell me of getting or advancing in a job because 
of their English, I am happy.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6479
	From: Marianne Dorléac
	Date: Sa Feb 21, 2004 6:32 

	Subject: Re: Re: Internalized speech


	Luke Meddings <luke@b...> wrote:
Language has evolved faster than we have.

MD : Language is not a separate entity, disconnected to human beings : if language has evolved, so have we.

Marianne



---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6480
	From: Marianne Dorléac
	Date: Sa Feb 21, 2004 6:57 

	Subject: Re: crushed elephant


	Sue Murray <suemurray@i...> wrote:

Steve said:
> Interesting too that there wasn't a topic here, that we were purely
> investigating language through the medium of English. So I broke one
> of my cardinal rules, which to always have a topic. But what the
> hell, a little living dangerously...

in a way, tho, there was a topic - and as topics/conversations do, it
moved - from the topic (and 'ingredients'!) of the crushed elephant to
the (initally related) topic of language, and 'playing with' (multiple)
meanings and word forms and uses and
combinations; (perhaps a 'putting together' not unlike the elephant itself?
starting with 'bits and pieces' and generating something coherent in
itself?)

(and language itself is often a topic, even in the most far-from-classroom
situations!)

> and a
> long list of others, all apparently deriving from single syllable
> anglosaxon root adjectives (mostly) referring to physical
> characteristics of the objective world and with very common
> collocations: a notional set which generates a grammatical, word-
> generating pattern and encapsulates a fragment of the language's
> history!!!

On a sideways note, Steve's mention of '(mostly) referring to physical
characteristics of the objective world' etc, is always something I find
deeply fascinating; the metaphorical nature of so much language does so
often seem to have its roots in physical experience; and 'discovering' this
can often be of help to learners, because
it can help them see an underlying similarity between seemingly diverse
uses. It's also a 'mechanism' that is already 'familiar', even if not
necessarily consciously acknowledged, because it's a fundamental feature
of all languages (I think - at least, that's what I gather from what I've
been told and what I've read - and it seems 'logical' ....)

Can't think of any useful examples at this time of night; oh, but there was
one tonight, with an idiom which an advanced student followed up for us in
class tonight. The idiom had come up during the previous lesson.

It was 'start from scratch' (which led me to add 'up to scratch', and then
led others in the class to come up with scratched by a cat, back-scratcher,
you scratch my back ....., and various other related-to-scratch things - a
sort of mini ad-hoc diversion along the lines of Steve's fuller and
more cogent example, and without the useful aid of a spidergram!)

What the student brought in tonight (she'd photocopied it for all of us!)
was a page from her Chambers dictionary of idioms, which seems to be a great
little book because it gives the origin of the expressions, and this helps a
lot of us hook up an 'image' for the expression, as well as, in this case
anyway, give seemingly different expressions/uses a common core-point
('from scratch' - the starting line for a race used to be literally
scratched onto the
track; 'up to scratch' - the starting point for prize-fighters used to be
scratched on the ground, and the fighters had to be exactly at that point
before it was valid for them to begin). (same difference in some ways, just
a different point of view - subjective rather than objective reality?)

btw, for this sort of thing I've often used a site http://phrases.shu.ac.uk/
which has some useful stuff, but the dictionary this student has seems to
be both more reliable and more comprehensive; must get one!

At the same time - and given some of the current discussion topics - I'd add
that most often we come up with our own ideas and speculations about the
'origins' for expressions and idioms and multiple meanings, and although if
we do check them out it might often turn out that they're not the true
explanations, they often stick, or become 'in-jokes', and in any case help
us to better visualise or feel and remember the 'action' and meaning of the
words/phrases concerned. (sometimes, words are not enough .....?)

MD : Thanks Sue ! I find the origins of idioms fascinating too ! It does help to understand where they come from : to "start from scratch" was one of the very first "mysterious" phrases I checked up in the dictionary of idioms ! Before looking it up, I imagined all sorts of things : English people needed to have a good scratch before starting anything !!

And Steve, your lesson did have a topic : language itself ! A marvellous topic, particularly with a fluent student : thank you for sharing it with us.

Marianne 
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	Group: dogme
	Message: 6481
	From: Marianne Dorléac
	Date: Sa Feb 21, 2004 7:05 

	Subject: Re: Dictionaries and meaning


	midill@a... wrote:
Without dictionaries, I believe we will not raise our level of communication 
to the heights we can with a dictionary. I especiall like the Longman 
dictionary for ESL students.

Rosemary


MD : I love Longman dictionaries.

Marianne
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	Group: dogme
	Message: 6482
	From: Marianne Dorléac
	Date: Sa Feb 21, 2004 7:30 

	Subject: Re: Practical Tips


	"Robert M. Haines" <haines@n...> wrote:
Be mindful. Make eye contact, if it's culturally appropriate (and maybe if it isn't). 

MD : Eye contact is important, yes, and can make a big difference. But as you suggested it yourself, in some cultures it can be threatening and inhibiting. For instance, I never insist on making eye contact with Japanese people if I feel they are uncomfortable with it. Very shy people too, in any culture, usually dread eye contact. In all these cases, I would just look at the student very lightly, talk to the class as a whole and try to relax with them, joking and babbling like I enjoy doing. Gradually, when the students got to know each other more, and got to know me more, I would eventually make eye contact with all of them of course, but for some of them it can take time and I feel I must respect this time.

Japanese people are not very fond of physical contact either in a social context. In my corner of the universe (south of France) , we can sometimes touch someone's arm or shoulder while talking, we do it naturally, it does not mean anything much than "ok, I am with you, I understand what you mean", or to emphasise what we are saying,"yes, exactly !" depending on the context. I did the same with a Japanese girl and she jumped back !! She interpreted it as an aggressive gesture and I felt so stupid and unsensitive !!

Marianne
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	Group: dogme
	Message: 6483
	From: Marianne Dorléac
	Date: Sa Feb 21, 2004 7:42 

	Subject: Re: Dictionaries and meaning


	"Robert M. Haines" <haines@n...> wrote:
So dictionaries don't always give us the meaning of a word, do they? And it could be that we *make* meaning out of what we read in dictionaries, couldn't it?

MD : this seems obvious to me : of course we *make* meaning all the time !! Maybe I should have said : the aim of dictionaries is to give us meaning, and then we must process it. Dictionaries are not walking and thinking entities giving out meaning themselves ! They are just made by human beings who tried to give out the meaning of words. But dictionaries are valuable as references. Otherwise everyone would end up *making* their own meaning in their little corner. I do use dictionaries in my own language, for instance to get a point of reference and agree with colleagues about the meaning of a word when we must write something in common.

Marianne
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	Group: dogme
	Message: 6484
	From: Marianne Dorléac
	Date: Sa Feb 21, 2004 7:47 

	Subject: Re: Re: Internalized speech


	Diarmuid Fogarty <fogarty.olmos@t...> wrote:
But presumably a four year old is past the prelinguistic stage? Most deafblind adults are also through a prelinguistic stage I would hazard. I hesitate to suggest that even seeing, hearing and barking dogs are past some kind of a linguistic stage. So, what are we left with? I think it seems perfectly reasonable to suggest that anybody whose sensory limitations impede them from interacting with the world in at least two of the most common ways and who has yet to establish any kind of communication with other humans is likely to be less capable of "complex emotions". Is that really such a shameful belief? And note, the loaded term "emotional cripple" did not come from my fingers!

As for the Pink Fairies, I voted for them.

Diarmuid

MD : I agree with this. And The term "emotional crippled" did not come from my fingers either.

Marianne
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	Group: dogme
	Message: 6485
	From: Diarmuid Fogarty
	Date: Sa Feb 21, 2004 8:09 

	Subject: Re: Dictionaries and meaning


	Marianne writes: "Maybe I should have said : the aim of dictionaries is to give us meaning, and then we must process it."

Just to be a pedant, shouldn't the aim of dictionaries be to do no more than to RECORD meaning? They are certainly valuable references, although one should always remember that their proffered meaning doesn't capture everything, in the same way that a scientific explanation of what happens to us when we are in love would not really capture the whole kaboodle.

Diarmuid
----- Original Message ----- 
From: Marianne Dorléac 
To: dogme@yahoogroups.com 
Sent: Saturday, February 21, 2004 7:42 AM
Subject: Re: [dogme] Dictionaries and meaning




"Robert M. Haines" <haines@n...> wrote:
So dictionaries don't always give us the meaning of a word, do they? And it could be that we *make* meaning out of what we read in dictionaries, couldn't it?

MD : this seems obvious to me : of course we *make* meaning all the time !! Maybe I should have said : the aim of dictionaries is to give us meaning, and then we must process it. Dictionaries are not walking and thinking entities giving out meaning themselves ! They are just made by human beings who tried to give out the meaning of words. But dictionaries are valuable as references. Otherwise everyone would end up *making* their own meaning in their little corner. I do use dictionaries in my own language, for instance to get a point of reference and agree with colleagues about the meaning of a word when we must write something in common.

Marianne
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	Group: dogme
	Message: 6486
	From: Brian Perkins
	Date: So Feb 22, 2004 1:08 

	Subject: Re: Dictionaries and meaning


	Diarmuid wrote:
> Just to be a pedant

I've been accused of that (more than once) myself. ;^)

> shouldn't the aim of dictionaries be to do no more than to RECORD meaning?

I would argue: regardless of what dictionaries SHOULD do, RECORD is the only thing they truly do do. (I love the sound of that particular collocation: do do!) However, once recorded, the data is potentially obsolete.

> ... their proffered meaning doesn't capture everything ...

And, in the spirit of Heisenberg's Uncertainty Principle, I might argue that in attempting to record the meaning, dictionaries might even contribute to semantic shift. (I almost left out that last 'f'. Freudian slip???) Let me explain a little. I wonder if younger 'consumers' of any given language (tho, I suspect it occurs in English with higher frequency) might intentionally tend to shift the meaning of certain lexical items (based on dictionary definitions) in order to create new identity markers for their generation.?.

Just thinking 'out loud',
Brian



	


	Group: dogme
	Message: 6487
	From: Marianne Dorléac
	Date: So Feb 22, 2004 9:22 

	Subject: Re: Re: Dictionaries and meaning


	Brian Perkins <perkinsfam@y...> wrote:
Diarmuid wrote:
> Just to be a pedant

I've been accused of that (more than once) myself. ;^)

> shouldn't the aim of dictionaries be to do no more than to RECORD meaning?

I would argue: regardless of what dictionaries SHOULD do, RECORD is the only thing they truly do do. (I love the sound of that particular collocation: do do!)

MD : Yes, they record meaning : a very precious recording.



However, once recorded, the data is potentially obsolete.



MD : And that's why there are new dictonaries every year. One of my teachers told me that is was high time to change your dictionary after 5 years.



Marianne
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	Group: dogme
	Message: 6488
	From: Marianne Dorléac
	Date: So Feb 22, 2004 9:48 

	Subject: Re: Riding buses


	Sue Murray <suemurray@i...> wrote:
don't think, btw, I ever 'make' anything happen; try my best to
help something happen, by being - by letting myself
become - a part of that something, yes. ?

MD : Well, it takes two parts for interaction to take place, so maybe the phrase "to make things happen" is a teensy too strong, but it is possible to start things off, yes, to be a sort of momentary catalyst at the beginning or in the middle of an activity, or to say one or two energetic nice words for a few seconds, and then, wow, off they go, on their own, rolling the snowy balls of language and running along happily with coloured scarves and sunglasses.

Sue : (sorry, riding buses - I do it myself frequently - is often a perilously
reflective - and in my case highly disjointed! - process!)

MD : I love riding buses : waiting for the next one !

Marianne
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	Group: dogme
	Message: 6489
	From: misiewicz@x...
	Date: So Feb 22, 2004 7:56 

	Subject: Re: 4 lessons


	This was from the original post you made on Thursday Mar 9 2000. This was s= 
ome time 
ago now but could you clarify?

Lesson 2

"Paper conversation" – students in pairs have a conversation but
written, passing paper back and forth (like on-line chat).
Monitor and extract interesting errors. Change partners and do
this spoken. Introduce "back channel" devices – e.g. showing
interest – and they change partners a third time, trying to
incorporate these. Students report to class on partner's day.
CLL activity – record students constructing a conversation
round any topics they wish. Play back and transcribe on to
board, highlighting areas of interest.



Further Question(s)

What do you mean by recording students constructing a conversation? Are you= 
referring to 
the use of a dictaphone? What is a "back channel"

I apologize if these questions come across as being elementary but I do not= 
have formal 
training as a teacher but I teach conversational English.

Thanks in advance.
Please reply to misiewicz@x...


	


	Group: dogme
	Message: 6490
	From: Diarmuid Fogarty
	Date: Mo Feb 23, 2004 6:03 

	Subject: Re: Re: 4 lessons


	Here are some answers to the questions from Poland:

1. constructing conversations: dogme is based around the idea that conversations are built by the participants. They follow no set pattern and each interaction rests upon the previous ones. Dogme has a theoretical base in something called sociocultural constructivism, which basically believes that everything that we know is the fruit of interacting with our surroundings and building our own individual understanding. We do this primarily through interacting with the people around us. Language is the most important tool for this. 

When you record somebody constructing a conversation, you have access to a new language: their personal interlanguage. By looking at this language, you can help them express themselves more effectively or see where they are having problems as well as draw their attention to bits of language that impress you or are worth talking about. You can record them with a dictaphone or simply lumber over a big tape recorder to one of the groups/pairs and record them. I've recently recorded a debate where everyone spoke for one minute (although most spoke for less). This is a good opportunity for me to get students to work together to transcribe short listening texts which we can then analyse (as well as getting them to recycle lots of ideas that they can then use in their essays).

2. "back channel communication": I assume that Scott was referring to non-verbal communication strategies such as nodding, looking at people who are talking, making noises to show that you are still listening etc. This would act as a back channel to the speaker, letting them know that they still have an audience and that the audience is following their efforts to communicate. 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6491
	From: Diarmuid Fogarty
	Date: Mo Feb 23, 2004 8:52 

	Subject: Request for help


	Hello everyone
Sorry for crossposting and sorry for cutting across threads too.

I have to present a workshop on "Language Attainment and Socio-economic disadvantage". The topic is not restricted to L2 speakers. In the hope that some people will have interesting ideas and be willing to share them on this topic, I thought I'd post begging for help, advice and references. Not too much to ask then...

Thanks in advance,

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6492
	From: Adrian Tennant
	Date: Mo Feb 23, 2004 9:18 

	Subject: Re: Request for help


	Hi Diarmuid,

If you can get hold of it there is a fantastic book called
"Sociolinguistics" Ed. J.B. Pride & J.Holmes. Published by Penguin in ....
wait for it, 1972.

And the Editor of the series? Our very on David Crystal!
One of the articles is 'On communicative competence' by Hymes. I wonder if
this is where it was originally published?

Dr E



----- Original Message ----- 
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>; <gisig@yahoogroups.com>
Sent: Monday, February 23, 2004 8:52 PM
Subject: [dogme] Request for help


> Hello everyone
> Sorry for crossposting and sorry for cutting across threads too.
>
> I have to present a workshop on "Language Attainment and Socio-economic
disadvantage". The topic is not restricted to L2 speakers. In the hope that
some people will have interesting ideas and be willing to share them on this
topic, I thought I'd post begging for help, advice and references. Not too
much to ask then...
>
> Thanks in advance,
>
> Diarmuid
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6493
	From: Leigh Q-M
	Date: Di Feb 24, 2004 3:56 

	Subject: re:Practical Tips


	Hello all again,

I had to laugh today when I was looking at a
newsletter from a bookshop (advertising a resource
book for language schools) while reading and pondering
the thoughts in the practical tips thread.

The book is 'Instant Discussions' and the blurb
(written by the book shop?) states
"... a photocopiable resource book for teachers. It
contains 40 discussion lesons, which give students the
opportunity to talk about interesting, important and
current issues ... blah blah blah"

At no disrespect to the writer, my laughter was
because of the title, the thought on how you could
package a current issue after publication and the
image of the teacher's instructions 'open a packet of
instant discussion, add students, classroom,
whiteboard, wait 50 minutes while stirring and dah da,
an instant discussion in English'

I totally agree with Sue, Shaun's and other comments
about real and authentic interaction, along with being
interested as well as the goal of empowering the
students. 

My question is how do you support teachers who would
automatically resort or rely on a book like this, to
photocopy and use in class. It was a question raise
by Rob a while back. He asked "how can we tain
teachers to operate effectively in real time instead
of working from or towards a fixed schedule of
interaction or events?" 

Leigh 
(in NZ, the land of good wine, though not as great as
France I know MD, good movies and 4 seasons in 1 day!)

Find local movie times and trailers on Yahoo! Movies.
http://au.movies.yahoo.com


	


	Group: dogme
	Message: 6494
	From: Diarmuid Fogarty
	Date: Di Feb 24, 2004 5:19 

	Subject: Re: re:Practical Tips


	Leigh asked "My question is how do you support teachers who would automatically resort or rely on a book like this, to photocopy and use in class."

These teachers probably feel that they are getting enough support from their resources if they are relying on them so much. Dogme needs to be careful that it doesn't come across as a crusading bunch of proselytisers which is a comment that has been thrown at it from time to time. The market for such books exists (because it creates itself? Discuss.); EFL qualifications abound in fuzzy acronyms and tongue-twisting terminology that only serve to foster a sense of "you-know-nothing-and-you-need-to-be-taught-all-about-it-ness". Anybody who comes out of a course that explores what a bound morpheme is (I thought it was something written by Shelley) is going to take some convincing that everything they need to know about successful teaching is what they already knew.

So, if you really feel the need to be a dogme lighthouse, rescuing the resource-book dependent, I would suggest that leading by example is your best hope. People who are ready to seriously entertain the notion that the here-and-now is the best resource will gravitate towards you and those people who are already using dogmetic techniques (whilst rightly asserting that they are NOT dogmetic techniques, they are what they have been doing for ages) will laugh at you and lambast you for swallowing this daft pseudo-religion. I assume this is what is meant by ying and yang!

"Instant Discussions"? Do you think you could get your money back if it failed to work?


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6495
	From: Adrian Tennant
	Date: Di Feb 24, 2004 7:57 

	Subject: Re: re:Practical Tips


	Leigh asks:

> My question is how do you support teachers who would automatically resort
or rely on a book like this, to
> photocopy and use in class.

Remove the photocopier.

Dr Evil



	


	Group: dogme
	Message: 6496
	From: Rita Baker
	Date: Di Feb 24, 2004 10:25 

	Subject: Re: Request for help


	Dear Diarmuid,

After I qualified to teach EFL I sort of got myself side-lined into 
becoming a peripatetic teacher for 'linguistically deprived' children. This 
was many moons ago - 1971 to be precise. 'Deprived meant anything from 
being a non English speaking, traumatised Ugandan Asian to a West Indian 
with dialectal interference - as well as social deprivation in London at 
that time, or a native speaker child with dyslexic and social difficulties. 
They were all lumped together as part of the same 'problem'. Since that 
time, I have sustained my interest in the advantages of articulacy; 
definitely, people who can express themselves clearly and articulate their 
needs get a better deal whether it be a visit to a doctor or a run-in with 
the police.

I'm not sure exactly how I could help, but I'd be very happy bounce a few 
ideas around with you.

Rita


Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
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	Group: dogme
	Message: 6497
	From: pangill2001
	Date: Mi Feb 25, 2004 9:12 

	Subject: diarmuid''s request for help


	The term 'language attainment and socio-economic disadvantage' 
contained in Diarmuid's plea for help triggered a memory. 

I've always subscribed to the Czech saying, originated by Komensky, 
that "however many languages you speak, that's how many people you 
are" (my rough translation) and been a fan of the idea of foreign 
language learning being a Good Thing. Well, I would be, wouldn't I? 

However, in 'Globalization and Language Teaching' eds D Block & D 
Cameron, Routledge 2002, ISBN 0-415-24276-2 (a jolly good if rather 
depressing read), there's a paper by a Canadian, Monica Heller, who 
suggests that bilingualism in Canada may actually be an obstacle to 
economic advancement - "most jobs requiring bilingualism across 
Canada seem to be concentrated at the lower levels of the job 
hierarchy" (p 60). This idea might be an interesting element to 
throw into the mix.

This sounds like a fascinating workhop topic, Diarmuid; I'd love to 
hear more about it as it develops and after you run it.

cheers

Simon



	


	Group: dogme
	Message: 6498
	From: Brian Perkins
	Date: Mi Feb 25, 2004 3:11 

	Subject: Re: diarmuid''s request for help


	> ... there's a paper by a Canadian, Monica Heller, who 
> suggests that bilingualism in Canada may actually be an 
> obstacle to economic advancement

Just to confuse the issue...

In an article entitled "Bilingual Education is Beneficial", Ofelia Garcia claims that she and Yeshiva University sociolinguist Joshua Fishinan have shown that it was the multilingualism of New York City that made it "the global business metropolis it is today." (Education: Opposing Viewpoints, 2000, San Diego: Greenhaven Press, p. 129)

Unfortunately, I have no further information on *how* they have come to that conclusion.



Brian



	


	Group: dogme
	Message: 6499
	From: Omar Johnstone
	Date: Sa Feb 28, 2004 2:45 

	Subject: Re: diarmuid''s request for help


	pangill2001 wrote:

>economic advancement - "most jobs requiring bilingualism across 
>Canada seem to be concentrated at the lower levels of the job 
>hierarchy" (p 60). This idea might be an interesting element to 
>throw into the mix.
> 
>
I can think of several reasons for this just off the top of my head, but 
does Heller suggest any in her book?

Regards,

Omar



	


	Group: dogme
	Message: 6500
	From: profshaun36
	Date: Sa Feb 28, 2004 1:52 

	Subject: Re: re:Practical Tips


	--- In dogme@yahoogroups.com, Leigh Q-M <leighandrobert@y...> wrote:
> Hello > 
> My question is how do you support teachers who would
> automatically resort or rely on a book like this, to
> photocopy and use in class. It was a question raise
> by Rob a while back. He asked "how can we tain
> teachers to operate effectively in real time instead
> of working from or towards a fixed schedule of
> interaction or events?" 
> 
My unqualified suggestion to help teachers make this shift is
> My respond would be to 
1. "go naked". I think this thread, which is I think on the site as 
well, really helps. 
2. Don´t teach, listen.
These really helped me.
They freed me up from worrying about materials and techniques.

Looking at your teaching environment helps.
In my circumstances I have found seating arrangments must be stressed 
to some teachers. Students and teachers sit in a circle (this always 
depends on your class size) is a simple tip. 

Another one is teachers should sit. I don´t think these ideas are new 
but can´t help but be made more explicit some times.

I work in an institution where the students have small desks as part 
of their chairs. In every class the teachers´ chairs have wheels so a 
teacher can whizz about between the video, blackboard and CD player. 
For my dogme classes, I use the same chair as the students and place 
the teacher´s chair in the corner. It makes me sit down and act like 
my students, in this way I can´t fall back on the support/protection 
of the equipment around me.
Shaun



	




	Group: dogme
	Message: 6501
	From: djn@d...
	Date: So Feb 29, 2004 4:57 

	Subject: CHAT,WEB,REV: English in Decline?


	TTEdSIG, Germany-English, dogme, CETEFL


Re-posted from the Swiss English list.

Dennis

---------

ENGLISH IN DECLINE? A special issue of Science magazine discussing
the evolution of language features an article by David Graddol, a
language consultant at The English Company, in which he repeats his
conclusion that English worldwide is slipping in influence because
of demographic trends and new technology. He points in particular
to the rise in importance of Arabic, Hindi, Urdu and Chinese among
15-24 year-olds, which may lead to English dropping to fourth place
by 2050 in the numbers speaking it in this age group. 

See a paper he has written for the British Council


http://www.britishcouncil.org/english/pdf/future.pdf 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6502
	From: Robert M. Haines
	Date: Di Mrz 02, 2004 4:51 

	Subject: Guardian article


	Free the world from coursebook English 

Not all English teachers are native speakers, says Luke Meddings - so by encouraging conversation-driven teaching, we can allow other models of the language to thrive 

http://education.guardian.co.uk/tefl/story/0,5500,1158078,00.html

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6503
	From: guiripoet
	Date: Di Mrz 02, 2004 10:32 

	Subject: Re: crushed elephant


	Yes, you're right about the topic being language itself. In fact 
this is the more-or-less explicit topic of any language class, so 
that there is normally (if you're talking about something 'else'), a 
double topic focus: and this allows you to bring each in and out of 
focus as appropriate, or to dwell entirely on language itself if you 
want. 

A way of doing it the other way round (from starting with the topic 
of 'what we did on our holidays')is to write TRUE sentences on any 
language issue (for example 'used to + Vinf', etc) and then convert 
these into real conversation by having students ask each other 
questions about their written sentences. Personalised topics arise 
from the conversation, and the language you're practising is embedded 
in these, adding up to discourse rather than fragmented 'examples' of 
the type you get in grammar and course books. 

Steve



	


	Group: dogme
	Message: 6504
	From: mdmorrissey@t...
	Date: Do Mrz 04, 2004 9:36 

	Subject: Modularisation in Germany


	The new thing in German universities is "modularisation." Basically it
means getting away from the idea of just sitting through courses until the
end of your 4th semester, when you take a "Zwischenprüfung," and then
sitting through some more courses until the final exam, in favor of the
American system of getting grades for each course, which are then the main
(cumulative) evaluation measure. This would seem simple enough, but of
course the halls of academe are populated with those who want to make it as
complicated as possible, so unfortunately it will not be a simple matter of
throwing out the old and bringing in the new.

Does anybody have any thoughts on this--particularly anybody at a (German or
other) university that has already "modularised"?

Michael Morrissey (Univ. of Kassel)



	


	Group: dogme
	Message: 6505
	From: Robert M. Haines
	Date: Do Mrz 04, 2004 4:41 

	Subject: Re: Modularisation in Germany


	I prefer the "old" system, which seems much more flexible and grown up.
What's going on in the German universities is more about money and prestige
than education IMHO.

Rob
----- Original Message -----
From: <mdmorrissey@t...>
To: <dogme@yahoogroups.com>
Sent: Thursday, March 04, 2004 1:36 AM
Subject: [dogme] Modularisation in Germany


> The new thing in German universities is "modularisation." Basically it
> means getting away from the idea of just sitting through courses until the
> end of your 4th semester, when you take a "Zwischenprüfung," and then
> sitting through some more courses until the final exam, in favor of the
> American system of getting grades for each course, which are then the main
> (cumulative) evaluation measure. This would seem simple enough, but of
> course the halls of academe are populated with those who want to make it
as
> complicated as possible, so unfortunately it will not be a simple matter
of
> throwing out the old and bringing in the new.
>
> Does anybody have any thoughts on this--particularly anybody at a (German
or
> other) university that has already "modularised"?
>
> Michael Morrissey (Univ. of Kassel)
>
>
>
>
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> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
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>
>
>
>
>
>



	


	Group: dogme
	Message: 6506
	From: Brian Perkins
	Date: Do Mrz 04, 2004 6:28 

	Subject: Dialectology Survey


	Hi all,
(please forgive me for cross-posting)

In my dialectology course, it was mentioned that a survey was conducted in the U.S. where a set of employers listened to the recordings of two secretaries answering telephone calls.

One secretary spoke in African-American Vernacular English and the other in 'standard' American English.

The employers were asked to choose which secretary they would prefer if they were hiring one of them and they overwhelmingly chose the AAVE speaker.

Of course, there was one other important variable I didn't mention: the AAVE speaker was very polite, but sometimes difficult to understand by the callers. The 'standard' AmE speaker was not rude, but neither was she friendly.


Has anyone else heard of this research? If so, can you tell me who conducted it? When? Where? ANYTHING???

Thanks,
Brian



	


	Group: dogme
	Message: 6507
	From: diarmuid_fogarty
	Date: Fr Mrz 05, 2004 11:57 

	Subject: From The Independent


	In yesterday's Independent newspaper (UK) an article by a 15 year old 
student: "School Sucks. The reason? Textbooks."



	


	Group: dogme
	Message: 6508
	From: sankaranarayanan v
	Date: Sa Mrz 06, 2004 7:51 

	Subject: help


	iam prof.v.sankaranarayanan and iam teaching english
to students of the engineering programme.i wish to
start a GRAMMAR CLINIC in the department .can anyone
help me with the materials for use in the clinic

__________________________________
Do you Yahoo!?
Yahoo! Search - Find what you’re looking for faster
http://search.yahoo.com


	


	Group: dogme
	Message: 6509
	From: Michael Morrissey
	Date: Sa Mrz 06, 2004 11:05 

	Subject: Fluency First


	Does this ring a bell with anybody? The idea is to read and write a 
bunch, without attention to correctness. Anyone had any experience 
with it?



	


	Group: dogme
	Message: 6510
	From: Michael Morrissey
	Date: Sa Mrz 06, 2004 11:09 

	Subject: TEFL-L


	What are your experiences/opinions of the TEFL-L list? I find it 
extremely hard to carry on any kind of dialogue there because the 
posts are constantly rejected, for no clear reason.



	


	Group: dogme
	Message: 6511
	From: guiripoet
	Date: So Mrz 07, 2004 5:47 

	Subject: Re: crushed elephant


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Thanks for sharing this, Steve. I think you should go in 'top(ic)
less" more
> often.
> 
> Would it be a good idea to recycle these lexical items, which 
originated so
> wonderfully from a pamphlet that happened to present you with an 
elephant
> composed of what artists call found objects (found art) --- sort of 
the
> artists equivalent of dogmetic filmmaking.
> 
> Rob
> 

Rob, several interesting things came up when we recycled these 
items. We used dictionaries to find examples (found few) and 
definitions, then wrote example sentences ourselves. In responding 
to Dolores' examples I found myself relying almost entirely on 
intuition to say whether they felt 'right' or not. This was great 
because we were researching relatively uncharted (for both of us) 
territory and I had no pat answers to get in the way of a more direct 
experience of language. 

What also emerged was that words like 'widen/broaden/deepen/heighten' 
occur in very specific contexts, with very specific 
references. 'Widen' for example can refer to widening a road, a 
simple physical context, but also refers to experience; 'deepen' 
refers to knowledge, understanding, emotion, 'heighten' to awareness 
and emotion, etc. Dictionary examples for 'heighten' all came from 
theatre/cinema, etc. All of this proved difficult for Dolores, a 
fluent speaker, to understand. My feeling is because we weren't 
relating our work to holistic text, and deriving collocation, 
colligation etc from this. 

Even though we were working in a discrete-itemy way, the examples we 
produced were drifting relentlessly towards real language use, ie in-
context discourse. 'Deepen' etc appears to collocate with very 
specific items in very specific contexts, no doubt typical topics & 
genres. Further research would turn these up and complete the 
movement towards whole language. 

Steve
> ----- Original Message -----
> From: "guiripoet" <guiripoet@y...>
> To: <dogme@yahoogroups.com>
> Sent: Thursday, February 19, 2004 4:55 AM
> Subject: [dogme] crushed elephant
> 
> 
> > Hi everyone, it's me again.
> >
> > I had a fascinating lesson (for me, with good feedback from the
> > student!) the other day, which I'd like to share.
> >
> > I have a habit of picking up flyers. At home I've got millions of
> > them. One happened to fall out of my file when I started a one-
to-
> > one with Dolors, a hospital pharmacist and uni teacher, very 
fluent
> > speaker. It showed an artwork in an exhibition which had been 
made
> > out of junk from the street, flattened out and montaged together 
to
> > make what was recognisably an elephant.
> >
> > Dolors and I started chatting about it and trying to identify what
> > the bits were. One was a tiny key, another a bent hat- or broach-
> > pin - all excellently specific and challenging vocab for a post-
> > proficiency type learner. The elephant's body was problematic,
> > looked a bit like a little hinge, and we started talking about 
badges
> > and things. We looked on the back where there was a blurb in 
SPanish
> > and started translating the items. We got stuck on 'latas
> > aplastadas' - crushed/flattened cans/tins; Dolors came up
> > with 'crushed' but for some unknown reason I wanted to push her to
> > get 'flattened', starting with 'flat'. Turned out she didn't
> > know 'flat', so we put the word in the middle of a spidergram and
> > started a naming of the parts which yielded: N: flatness and flat
> > (apartment), As: flatter & flattest, Adv: flatly + collocation: he
> > flatly refused, and V: flatten + past part. flattened. A 
wonderful
> > yield for a single simple adj and a revelation to me when we 
started
> > investigating similar patterns with 'high', 'wide', 'deep', and a
> > long list of others, all apparently deriving from single syllable
> > anglosaxon root adjectives (mostly) referring to physical
> > characteristics of the objective world and with very common
> > collocations: a notional set which generates a grammatical, word-
> > generating pattern and encapsulates a fragment of the language's
> > history!!!
> >
> > You can imagine my excitment. Dolors seemed to find it pretty
> > exciting too. Pity the lesson had to end. To round up we looked 
at
> > least/last/latest/less, which brought us full circle to 
V: 'lessen'.
> >
> > Interesting too that there wasn't a topic here, that we were 
purely
> > investigating language through the medium of English. So I broke 
one
> > of my cardinal rules, which to always have a topic. But what the
> > hell, a little living dangerously...
> >
> > Steve
> >
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> > Yahoo! Groups Links
> >
> >
> >
> >
> >
> >



	


	Group: dogme
	Message: 6512
	From: sthornbury@w...
	Date: So Mrz 07, 2004 10:06 

	Subject: Conference call


	FINAL CALL FOR PAPERS



IATEFL TTEd / VHS conference in Cologne, Germany, 18-20 June 
2004: 'Teacher Education: Cultures and contexts' invites you to 
send in a proposal to give a workshop/talk. Our plenary speakers 
are Adrian Holliday, Robert Gibson and Hans Piepho - you can find 
the abstracts for their talks, and more information on the 
conference, at the link below. 

The deadline for proposals is 10 March. You will find the 
Registration Form, Call for Papers and other info on the TTEd 
website: 

http://www.ihes.com/ttsig/index2.asp



We look forward to seeing you there!



Nicky Hockly
IATEFL TTEd SIG Co-ordinator



	


	Group: dogme
	Message: 6513
	From: juliatomkins
	Date: Mo Mrz 08, 2004 1:54 

	Subject: DELTA goes dogme


	Hello everyone,

I am currently writing my DELTA experimental assignment on the Dogme 
method - and loving it. I've taught for the past 3 days (not long I 
know, but a start) with absolutely nothing and the difference in my 
classes is quite amazing - what a buzz. I asked students to write me 
emails over the weekend telling me what they thought of the lessons - 
they all said they really enjoyed it and felt they were actually 
speaking and being listened to, without interuptions.

I was just wondering whether anyone out there had any ideas or 
examples of a Dogme DELTA lesson plan - or a flow chart as Scott 
suggested in his talk at St Giles last week.

Regards from a much 'lighter' ESOL teacher in London,
Julia



	


	Group: dogme
	Message: 6514
	From: guiripoet
	Date: Mo Mrz 08, 2004 3:21 

	Subject: to


	Hi again

I was at a very thought-provoking talk by Scott the other day (so 
this is by way of feedback, Scott) about how to get 'grammar for 
free' from the most common words in English, all of which are 
grammatical words. 

I decided to see how this went in a class with Núria, who works in 
human resources in a big company here in Barcelona. She's a 'false 
beginner', and we'd been talking about work projects that she had on 
at the moment. This started as a conversation across a couple of 
classes where she explained the projects to me and I provided any 
language she needed, recording salient bits on a 'script' which acts 
as a kind of ongoing reformulation of student speech. On the way we 
looked at various features of language, including of course the 
present progressive, and interestingly for her level, noun 
modifiers... as well as pronunciation and topic lexis. Then we 
recorded a conversation based on these exchanges in a kind of pre-
scaffolded CLL style. Finally in a following class we composed an e-
mail to her imaginary friend explaining a resume of the same stuff. 
By this time it was quite familiar to her, and the text she produced 
was pretty accurate, without too much teacher intervention. 

I noticed that the little word 'to' came up rather often, so I asked 
her to underline all its uses. What followed was an embarrassment of 
riches. the outcomes were: need to + inf, 2 infinitives of purpose, 
talk to someone, 2 examples of V + direct obj + to + indirect obj, 
and the BE going to + inf future. All contextualised and from 
Núria's own personalised text. So much stuff I hardly knew what to 
do with it. 

We followed this up by writing true examples of intentions using BE 
going to + inf, and authentic talk prompted by the examples, to embed 
the structure in real discourse. 

So thanks for a great idea, Scott! Free is right, since I hadn't 
planned any of it!

Steve



	


	Group: dogme
	Message: 6515
	From: Stuart Pollard
	Date: Mo Mrz 08, 2004 4:39 

	Subject: Re: DELTA goes dogme


	Hi Julia
Glad to hear that the Dogme thing is working out! I agree that it really does work! I use it with our Secondary aged children, and they seem to appreciate the freedom afforded by such an approach. The added bonus with Young Learners is that they think they're getting a lesson off, but they're actually learning! It's inspired! Like all strategies, it is important not to overdo it, and it's not something that I do every day in class. However, the Dogme ethos on resources is one which I try to embrace every day as a teacher and a trainer. Voluntary Service Overseas have renamed 'Teaching Without Resources' session to 'Teaching With Local Resources'. Working on a desert island in the Maldives for two years without tape recorder, photocopier, laminator, OHP, DVD, VCR et al was the best training course I have ever undertaken. The imagination spawns a wealth of new resources from inside and outside the classroom.
I'm sure I'm preaching to the converted here, but for the less enlightened, I challenge you to try a week, a day, or even a lesson in 'lo-fi' mode.
All the best

Stuart Pollard
SKOLA Educational Support
12 Porchester Place
London
W2 2BS.

Tel: +44 (0) 20 7298 8877
Fax: +44 (0) 20 7706 8171
Mob: +44 (0) 7732 778 174
Email: education@s...
Web: www.skola.co.uk

juliatomkins <juliatomkins@y...> wrote:
Hello everyone,

I am currently writing my DELTA experimental assignment on the Dogme 
method - and loving it. I've taught for the past 3 days (not long I 
know, but a start) with absolutely nothing and the difference in my 
classes is quite amazing - what a buzz. I asked students to write me 
emails over the weekend telling me what they thought of the lessons - 
they all said they really enjoyed it and felt they were actually 
speaking and being listened to, without interuptions.

I was just wondering whether anyone out there had any ideas or 
examples of a Dogme DELTA lesson plan - or a flow chart as Scott 
suggested in his talk at St Giles last week.

Regards from a much 'lighter' ESOL teacher in London,
Julia
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	Group: dogme
	Message: 6516
	From: Stuart Pollard
	Date: Mo Mrz 08, 2004 4:40 

	Subject: Re: DELTA goes dogme


	Hi Julia
Glad to hear that the Dogme thing is working out! I agree that it really does work! I use it with our Secondary aged children, and they seem to appreciate the freedom afforded by such an approach. The added bonus with Young Learners is that they think they're getting a lesson off, but they're actually learning! It's inspired! Like all strategies, it is important not to overdo it, and it's not something that I do every day in class. However, the Dogme ethos on resources is one which I try to embrace every day as a teacher and a trainer. Voluntary Service Overseas have renamed 'Teaching Without Resources' session to 'Teaching With Local Resources'. Working on a desert island in the Maldives for two years without tape recorder, photocopier, laminator, OHP, DVD, VCR et al was the best training course I have evr undertaken. The imagination spawns a wealth of new resources from inside and outside the classroom.
I'm sure I'm preaching to the converted here, but for the less enlightened, I challenge you to try a week, a day, or even a lesson in 'lo-fi' mode.
All the best

Stuart Pollard
SKOLA Educational Support
12 Porchester Place
London
W2 2BS.

Tel: +44 (0) 20 7298 8877
Fax: +44 (0) 20 7706 8171
Mob: +44 (0) 7732 778 174
Email: education@s...
Web: www.skola.co.uk

juliatomkins <juliatomkins@y...> wrote:
Hello everyone,

I am currently writing my DELTA experimental assignment on the Dogme 
method - and loving it. I've taught for the past 3 days (not long I 
know, but a start) with absolutely nothing and the difference in my 
classes is quite amazing - what a buzz. I asked students to write me 
emails over the weekend telling me what they thought of the lessons - 
they all said they really enjoyed it and felt they were actually 
speaking and being listened to, without interuptions.

I was just wondering whether anyone out there had any ideas or 
examples of a Dogme DELTA lesson plan - or a flow chart as Scott 
suggested in his talk at St Giles last week.

Regards from a much 'lighter' ESOL teacher in London,
Julia
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	Group: dogme
	Message: 6517
	From: djn@d...
	Date: Mo Mrz 08, 2004 4:41 

	Subject: Re: to


	Steve,

Your account of your Scott-induced 'free' lesson reminds me of a book I came across a 
few years ago: 

Sylvia Chalker
English Grammar Word by Word
Nelson 1990
ISBN: 0 17 555705 5

It's a reference book with entries listed alphabetically dealing with the grammar of the 
headword. There are about 4 pages for TO.

Heaven forbid that a copy of the book would be used alone by a learner, but it could 
provide very useful checklists for teachers.

Dennis



	


	Group: dogme
	Message: 6518
	From: dogme@yahoogroups.com
	Date: Di Mrz 09, 2004 8:57 

	Subject: New file uploaded to dogme


	Hello,

This email message is a notification to let you know that
a file has been uploaded to the Files area of the dogme 
group.

File : /Dogme Foilo.doc 
Uploaded by : scott_thornbury <sthornbury@w...> 
Description : Dogme article for FOLIO 

You can access this file at the URL

http://groups.yahoo.com/group/dogme/files/Dogme%20Foilo.doc 

To learn more about file sharing for your group, please visit

http://help.yahoo.com/help/us/groups/files

Regards,

scott_thornbury <sthornbury@w...>



	


	Group: dogme
	Message: 6519
	From: scott_thornbury
	Date: Di Mrz 09, 2004 9:01 

	Subject: Dogme article for FOLIO


	The dogme site is 4 years old today!
To celebrate I've posted a recent article, shortly to be published in 
FOLIO, the journal of the MATSDA group (Materials Development....) Go 
to FILES.
Many happy returns,
Scott



	


	Group: dogme
	Message: 6520
	From: tom_topham
	Date: Di Mrz 09, 2004 12:13 

	Subject: Re: Dogme article for FOLIO


	> The dogme site is 4 years old today!
> To celebrate I've posted a recent article, shortly to be published in 
> FOLIO, the journal of the MATSDA group (Materials Development....) Go 
> to FILES.
> Many happy returns,
> Scott

I don't know quite why, but seeing this article makes me feel dirty. 

You (Scott) sound a little sad when you say that publishers are "on
the whole pretty indifferent", and end on a hopeful call for "any takers".

If you end up publishing Dogway, Scott, I'm certain you'll make the
big $$, at least on a level with the Cutting Edge guy. And I'll buy
them, and my school will use them, because I'm sure they'll be good
textbooks. But I'll feel dirty about the way this thing has come full
circle none the less. I'd much rather buy teacher training guides,
teachers' advice books, etc, that would help nudge teachers into the
dogme way without them having to buy teacher's books and class sets of
coursebooks. Maybe better to just buy one set, and cannibalize the
good ideas without sending all our local Kygryz $$$ into the ELT
publishing industry coffers in London and New York... 

I'm sure there are plenty of purists who felt "Dancer in the Dark" was
a sellout, but perhaps they are just fundamentalists who can be easily
dismissed. And I guess it is silly of me to begrudge you your living
as a materials writer.

All the best,

Grumpy Tom

(counting to 10... going for a smoke... OK, yes, I am being a bit
_____, take this all with a grain of salt, a wink and a smile, etc)



	


	Group: dogme
	Message: 6521
	From: Robert M. Haines
	Date: Di Mrz 09, 2004 4:31 

	Subject: Guys making big $$


	Tom, you wrote: "If you end up publishing Dogway, Scott, I'm certain you'll make the big $$, at least on a level with the Cutting Edge guy."

Don't forget co-author Sarah Cunningham. (wink,smile, nudge...)

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6522
	From: profshaun36
	Date: Di Mrz 09, 2004 6:46 

	Subject: Re: DELTA goes dogme


	Hi Julia
Glad your doing the dogme on the DELTA.
I can't remember but do you have to hand in a lesson plan for this 
section of the DELTA. If so, this could be a little difficult if 
dogme means letting the lesson emerge and take form as it happens?
If it is not forgive me.
Shaun

--- In dogme@yahoogroups.com, "juliatomkins" <juliatomkins@y...> 
wrote:
> Hello everyone,
> 
> I am currently writing my DELTA experimental assignment on the 
Dogme 
> method - and loving it. I've taught for the past 3 days (not long I 
> know, but a start) with absolutely nothing and the difference in my 
> classes is quite amazing - what a buzz. I asked students to write 
me 
> emails over the weekend telling me what they thought of the 
lessons - 
> they all said they really enjoyed it and felt they were actually 
> speaking and being listened to, without interuptions.
> 
> I was just wondering whether anyone out there had any ideas or 
> examples of a Dogme DELTA lesson plan - or a flow chart as Scott 
> suggested in his talk at St Giles last week.
> 
> Regards from a much 'lighter' ESOL teacher in London,
> Julia



	


	Group: dogme
	Message: 6523
	From: davehogg_bcn
	Date: Di Mrz 09, 2004 11:23 

	Subject: Re: Dialectology Survey


	Outcome unsurprising. Demand characteristics, of course.

Best regards always,
D.

--- In dogme@yahoogroups.com, "Brian Perkins" <perkinsfam@y...> wrote:
> Hi all,
> (please forgive me for cross-posting)
> 
> In my dialectology course, it was mentioned that a survey was 
conducted in the U.S. where a set of employers listened to the 
recordings of two secretaries answering telephone calls.
> 
> One secretary spoke in African-American Vernacular English and the 
other in 'standard' American English.
> 
> The employers were asked to choose which secretary they would 
prefer if they were hiring one of them and they overwhelmingly chose 
the AAVE speaker.
> 
> Of course, there was one other important variable I didn't mention: 
the AAVE speaker was very polite, but sometimes difficult to 
understand by the callers. The 'standard' AmE speaker was not rude, 
but neither was she friendly.
> 
> 
> Has anyone else heard of this research? If so, can you tell me who 
conducted it? When? Where? ANYTHING???
> 
> Thanks,
> Brian



	


	Group: dogme
	Message: 6524
	From: davehogg_bcn
	Date: Di Mrz 09, 2004 11:24 

	Subject: Re: Dogme article for FOLIO


	Occam's razor.

Best regards always,
D.

--- In dogme@yahoogroups.com, "tom_topham" <tom_topham@h...> wrote:
> 
> > The dogme site is 4 years old today!
> > To celebrate I've posted a recent article, shortly to be 
published in 
> > FOLIO, the journal of the MATSDA group (Materials 
Development....) Go 
> > to FILES.
> > Many happy returns,
> > Scott
> 
> I don't know quite why, but seeing this article makes me feel 
dirty. 
> 
> You (Scott) sound a little sad when you say that publishers are "on
> the whole pretty indifferent", and end on a hopeful call for "any 
takers".
> 
> If you end up publishing Dogway, Scott, I'm certain you'll make the
> big $$, at least on a level with the Cutting Edge guy. And I'll buy
> them, and my school will use them, because I'm sure they'll be good
> textbooks. But I'll feel dirty about the way this thing has come 
full
> circle none the less. I'd much rather buy teacher training guides,
> teachers' advice books, etc, that would help nudge teachers into the
> dogme way without them having to buy teacher's books and class sets 
of
> coursebooks. Maybe better to just buy one set, and cannibalize the
> good ideas without sending all our local Kygryz $$$ into the ELT
> publishing industry coffers in London and New York... 
> 
> I'm sure there are plenty of purists who felt "Dancer in the Dark" 
was
> a sellout, but perhaps they are just fundamentalists who can be 
easily
> dismissed. And I guess it is silly of me to begrudge you your living
> as a materials writer.
> 
> All the best,
> 
> Grumpy Tom
> 
> (counting to 10... going for a smoke... OK, yes, I am being a bit
> _____, take this all with a grain of salt, a wink and a smile, etc)



	


	Group: dogme
	Message: 6525
	From: Julia Tomkins
	Date: Mi Mrz 10, 2004 9:24 

	Subject: Re: Re: DELTA goes dogme


	Dear Shaun,

You're absolutely right, I do need to submit a lesson
plan - but it's been done in the past and there is a
way round it. Just trying to find that way!

Regards,
Julia









--- profshaun36 <profshaun36@y...> wrote: 
---------------------------------
Hi Julia
Glad your doing the dogme on the DELTA.
I can't remember but do you have to hand in a lesson
plan for this 
section of the DELTA. If so, this could be a little
difficult if 
dogme means letting the lesson emerge and take form as
it happens?
If it is not forgive me.
Shaun

--- In dogme@yahoogroups.com, "juliatomkins"
<juliatomkins@y...> 
wrote:
> Hello everyone,
> 
> I am currently writing my DELTA experimental
assignment on the 
Dogme 
> method - and loving it. I've taught for the past 3
days (not long I 
> know, but a start) with absolutely nothing and the
difference in my 
> classes is quite amazing - what a buzz. I asked
students to write 
me 
> emails over the weekend telling me what they thought
of the 
lessons - 
> they all said they really enjoyed it and felt they
were actually 
> speaking and being listened to, without
interuptions.
> 
> I was just wondering whether anyone out there had
any ideas or 
> examples of a Dogme DELTA lesson plan - or a flow
chart as Scott 
> suggested in his talk at St Giles last week.
> 
> Regards from a much 'lighter' ESOL teacher in
London,
> Julia
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	Group: dogme
	Message: 6526
	From: Pete.
	Date: Mi Mrz 10, 2004 10:32 

	Subject: Re: Re: DELTA goes dogme


	Julia,

I 'did' Dogme for my Experimental Prac. a couple of years ago. (I got some good input from the list which you can find via the archives). 

Re: The lesson plan. Obviously the hoops have to be jumped through, so you do have to provide one, but there are ways of retaining spontaneity and student-centred content. I managed it by selecting a theme that students had expressed interest in during previous lessons. (I was working in Egypt during the Afghan 'War' so the topic chose itself really). 

To satisfy Delta requirements, I then completed the lesson plan based on what I assumed might happen in the lesson. (For example, students would want to discuss the history/current situation/future of the conflict; to do this, they would need to express themselves using various mcnuggets; past/present/future tenses). If you know your students well, you'll be aware of what makes them tick and hopefully be able to predict problems that might come up (re: lexis/pron/mcnuggets etc). If you plan some sort of discussion class, you'll be able to predict common phrases ss will need (In my case; 'Bush is a murdering b*****d', 'It's all about oil' etc). Once the lesson plan was completed, I then slapped a big proviso on it saying something like; 'Due to the nature of Dogme, this lesson plan may have nothing to do with what actually occurs in the classroom'. 

In the end, if you do go totally off-piste, (where most dogme moments occur anyway...), your butt is covered by the lesson self-evaluation where you can say exactly how/when/why you ignored/subverted/threw away the lesson plan. It's also probably a good idea to discuss it all with your tutor, (or whoever's going to be marking the assignment), so that they can do a bit of background research themselves; hopefully ensuring that they don't write you off when you subvert all that they've been trying to 'teach' you so far.

Finally, I know that pre-selecting topics is against the dogme grain, but your proviso covers you if you walk in and say 'OK, let's discuss X' or whatever, and you're greeted with blank faces, dark mutterings or general dissatisfaction. In a way, it might be better; you can then be 'pure' dogme, turn over control of the content to the students and carry on as you would in any other dogme lesson. (And yes, it is a pain after you've slaved over a hot lesson plan until stupid o' clock the previous night...).

I'll try and dig out my Exp Prac assignment and mail it to you - I'm sure it's in a cupboard somewhere.

Hope this helps,

Pete.

Julia Tomkins <juliatomkins@y...> wrote:
Dear Shaun,

You're absolutely right, I do need to submit a lesson
plan - but it's been done in the past and there is a
way round it. Just trying to find that way!

Regards,
Julia









--- profshaun36 <profshaun36@y...> wrote: 
---------------------------------
Hi Julia
Glad your doing the dogme on the DELTA.
I can't remember but do you have to hand in a lesson
plan for this 
section of the DELTA. If so, this could be a little
difficult if 
dogme means letting the lesson emerge and take form as
it happens?
If it is not forgive me.
Shaun

--- In dogme@yahoogroups.com, "juliatomkins"
<juliatomkins@y...> 
wrote:
> Hello everyone,
> 
> I am currently writing my DELTA experimental
assignment on the 
Dogme 
> method - and loving it. I've taught for the past 3
days (not long I 
> know, but a start) with absolutely nothing and the
difference in my 
> classes is quite amazing - what a buzz. I asked
students to write 
me 
> emails over the weekend telling me what they thought
of the 
lessons - 
> they all said they really enjoyed it and felt they
were actually 
> speaking and being listened to, without
interuptions.
> 
> I was just wondering whether anyone out there had
any ideas or 
> examples of a Dogme DELTA lesson plan - or a flow
chart as Scott 
> suggested in his talk at St Giles last week.
> 
> Regards from a much 'lighter' ESOL teacher in
London,
> Julia
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	Group: dogme
	Message: 6527
	From: Julia Tomkins
	Date: Do Mrz 11, 2004 9:17 

	Subject: Re: Re: DELTA goes dogme


	Pete,

thanks so much for your message. Yes, I'm going to go
with predictions but with many possible outcomes. I
have my classes for a year so know them pretty well.
DELTA makes me feeling like a performing monkey! Would
love to read anything you manage to dig out.

Best regards,
Julia



--- "Pete." <peterhart2000@y...> wrote: 
---------------------------------
Julia,

I 'did' Dogme for my Experimental Prac. a couple of
years ago. (I got some good input from the list which
you can find via the archives). 

Re: The lesson plan. Obviously the hoops have to be
jumped through, so you do have to provide one, but
there are ways of retaining spontaneity and
student-centred content. I managed it by selecting a
theme that students had expressed interest in during
previous lessons. (I was working in Egypt during the
Afghan 'War' so the topic chose itself really). 

To satisfy Delta requirements, I then completed the
lesson plan based on what I assumed might happen in
the lesson. (For example, students would want to
discuss the history/current situation/future of the
conflict; to do this, they would need to express
themselves using various mcnuggets;
past/present/future tenses). If you know your students
well, you'll be aware of what makes them tick and
hopefully be able to predict problems that might come
up (re: lexis/pron/mcnuggets etc). If you plan some
sort of discussion class, you'll be able to predict
common phrases ss will need (In my case; 'Bush is a
murdering b*****d', 'It's all about oil' etc). Once
the lesson plan was completed, I then slapped a big
proviso on it saying something like; 'Due to the
nature of Dogme, this lesson plan may have nothing to
do with what actually occurs in the classroom'. 

In the end, if you do go totally off-piste, (where
most dogme moments occur anyway...), your butt is
covered by the lesson self-evaluation where you can
say exactly how/when/why you ignored/subverted/threw
away the lesson plan. It's also probably a good idea
to discuss it all with your tutor, (or whoever's going
to be marking the assignment), so that they can do a
bit of background research themselves; hopefully
ensuring that they don't write you off when you
subvert all that they've been trying to 'teach' you so
far.

Finally, I know that pre-selecting topics is against
the dogme grain, but your proviso covers you if you
walk in and say 'OK, let's discuss X' or whatever, and
you're greeted with blank faces, dark mutterings or
general dissatisfaction. In a way, it might be better;
you can then be 'pure' dogme, turn over control of the
content to the students and carry on as you would in
any other dogme lesson. (And yes, it is a pain after
you've slaved over a hot lesson plan until stupid o'
clock the previous night...).

I'll try and dig out my Exp Prac assignment and mail
it to you - I'm sure it's in a cupboard somewhere.

Hope this helps,

Pete.

Julia Tomkins <juliatomkins@y...> wrote:
Dear Shaun,

You're absolutely right, I do need to submit a lesson
plan - but it's been done in the past and there is a
way round it. Just trying to find that way!

Regards,
Julia









--- profshaun36 <profshaun36@y...> wrote: 
---------------------------------
Hi Julia
Glad your doing the dogme on the DELTA.
I can't remember but do you have to hand in a lesson
plan for this 
section of the DELTA. If so, this could be a little
difficult if 
dogme means letting the lesson emerge and take form as
it happens?
If it is not forgive me.
Shaun

--- In dogme@yahoogroups.com, "juliatomkins"
<juliatomkins@y...> 
wrote:
> Hello everyone,
> 
> I am currently writing my DELTA experimental
assignment on the 
Dogme 
> method - and loving it. I've taught for the past 3
days (not long I 
> know, but a start) with absolutely nothing and the
difference in my 
> classes is quite amazing - what a buzz. I asked
students to write 
me 
> emails over the weekend telling me what they thought
of the 
lessons - 
> they all said they really enjoyed it and felt they
were actually 
> speaking and being listened to, without
interuptions.
> 
> I was just wondering whether anyone out there had
any ideas or 
> examples of a Dogme DELTA lesson plan - or a flow
chart as Scott 
> suggested in his talk at St Giles last week.
> 
> Regards from a much 'lighter' ESOL teacher in
London,
> Julia
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	Group: dogme
	Message: 6528
	From: Julia Tomkins
	Date: Do Mrz 11, 2004 10:54 

	Subject: Re: Re: DELTA goes dogme


	makes me feeling like? Hello?? Really should learn to
proof read.


--- "Pete." <peterhart2000@y...> wrote: 
---------------------------------
Julia,

I 'did' Dogme for my Experimental Prac. a couple of
years ago. (I got some good input from the list which
you can find via the archives). 

Re: The lesson plan. Obviously the hoops have to be
jumped through, so you do have to provide one, but
there are ways of retaining spontaneity and
student-centred content. I managed it by selecting a
theme that students had expressed interest in during
previous lessons. (I was working in Egypt during the
Afghan 'War' so the topic chose itself really). 

To satisfy Delta requirements, I then completed the
lesson plan based on what I assumed might happen in
the lesson. (For example, students would want to
discuss the history/current situation/future of the
conflict; to do this, they would need to express
themselves using various mcnuggets;
past/present/future tenses). If you know your students
well, you'll be aware of what makes them tick and
hopefully be able to predict problems that might come
up (re: lexis/pron/mcnuggets etc). If you plan some
sort of discussion class, you'll be able to predict
common phrases ss will need (In my case; 'Bush is a
murdering b*****d', 'It's all about oil' etc). Once
the lesson plan was completed, I then slapped a big
proviso on it saying something like; 'Due to the
nature of Dogme, this lesson plan may have nothing to
do with what actually occurs in the classroom'. 

In the end, if you do go totally off-piste, (where
most dogme moments occur anyway...), your butt is
covered by the lesson self-evaluation where you can
say exactly how/when/why you ignored/subverted/threw
away the lesson plan. It's also probably a good idea
to discuss it all with your tutor, (or whoever's going
to be marking the assignment), so that they can do a
bit of background research themselves; hopefully
ensuring that they don't write you off when you
subvert all that they've been trying to 'teach' you so
far.

Finally, I know that pre-selecting topics is against
the dogme grain, but your proviso covers you if you
walk in and say 'OK, let's discuss X' or whatever, and
you're greeted with blank faces, dark mutterings or
general dissatisfaction. In a way, it might be better;
you can then be 'pure' dogme, turn over control of the
content to the students and carry on as you would in
any other dogme lesson. (And yes, it is a pain after
you've slaved over a hot lesson plan until stupid o'
clock the previous night...).

I'll try and dig out my Exp Prac assignment and mail
it to you - I'm sure it's in a cupboard somewhere.

Hope this helps,

Pete.

Julia Tomkins <juliatomkins@y...> wrote:
Dear Shaun,

You're absolutely right, I do need to submit a lesson
plan - but it's been done in the past and there is a
way round it. Just trying to find that way!

Regards,
Julia









--- profshaun36 <profshaun36@y...> wrote: 
---------------------------------
Hi Julia
Glad your doing the dogme on the DELTA.
I can't remember but do you have to hand in a lesson
plan for this 
section of the DELTA. If so, this could be a little
difficult if 
dogme means letting the lesson emerge and take form as
it happens?
If it is not forgive me.
Shaun

--- In dogme@yahoogroups.com, "juliatomkins"
<juliatomkins@y...> 
wrote:
> Hello everyone,
> 
> I am currently writing my DELTA experimental
assignment on the 
Dogme 
> method - and loving it. I've taught for the past 3
days (not long I 
> know, but a start) with absolutely nothing and the
difference in my 
> classes is quite amazing - what a buzz. I asked
students to write 
me 
> emails over the weekend telling me what they thought
of the 
lessons - 
> they all said they really enjoyed it and felt they
were actually 
> speaking and being listened to, without
interuptions.
> 
> I was just wondering whether anyone out there had
any ideas or 
> examples of a Dogme DELTA lesson plan - or a flow
chart as Scott 
> suggested in his talk at St Giles last week.
> 
> Regards from a much 'lighter' ESOL teacher in
London,
> Julia
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	Group: dogme
	Message: 6529
	From: Jay Schwartz
	Date: Fr Mrz 12, 2004 9:31 

	Subject: Re: Re: DELTA goes dogme


	Hi Julia (et al!), 

Good luck with the experimental assignment. Being that your lesson is "experimental", remember that you not only have to focus on your objectives but also on "finding out how they have been met" as the DELTA syllabus requires.

I also did my "experimental" on DOGME (sounding a bit like "true confessions" here...). Having a background in psychology, I approached the "experiment" with a mindset of empiricism. To this end, I had two colleagues sit in as observers during the lesson. One of them was on the course with me, the other wasn't but she was a bit suspicious of the whole DOGME concept. I thought it was a good opportunity to help "expand her mind". Anyway, to prepare them I gave them Scott's original "Teaching Unplugged" article as background reading. I also gave them both a lesson plan and an entrance survey, to gauge their initial expectations, as well as an exit survey for them to give "objective" feedback on just how well the students responded in terms of meeting my objectives. Obviously they also were give a copy of the lesson plan. The students as well, were given a different entrance and exit survey and the whole class was recorded, so I could do further detailed analysis and transcript work. Ideally, having all the "hard" feedback was also helpful in developing a future action plan, as well as other research I'm doing.

Perhaps my approach was a bit overkill, but given the unpredictability of the DOGME factor in terms of meeting pre-set objectives let alone the actual language which might emerge, I felt covered. Nonetheless, I was confident that the students would respond in the positive way that they did, and that the observers would be open to this type of lesson, especially given the background reading and build-up I gave them.

Lastly, I also took my students out for a coffee afterwards to discuss the class and the experimental assignment. In retrospect, the discussion that followed probably made for a better DOGME moment than the class itself!

Good Luck! 

- Jay





---

Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.614 / Virus Database: 393 - Release Date: 3/5/04
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	Group: dogme
	Message: 6530
	From: sthornbury@w...
	Date: Di Mrz 16, 2004 10:31 

	Subject: dogme article


	Check out

http://www.tesol.org/pubs/magz/et/compleat/v01/02-05.html

Thanks, Ruth!

Scott



	


	Group: dogme
	Message: 6531
	From: davehogg_bcn
	Date: Sa Mrz 20, 2004 6:14 

	Subject: On "returning to the fold"


	Hi Everybody!

Somebody has to say this, so it might as well be me, I suppose.

Firstly, I'm not a celebrator of birthdays (my own or almost anyone 
else's). So, it's encouraging to see that I'm not alone among you in 
that respect - four-year milestone or no.

And I'm bound to say that I particularly appreciate point no.9 in 
Scott's "list of features of a Dogway coursebook". The reference to 
student's cassettes and CD-ROMs deals with a matter which is dear to 
my heart. Surely, such "resources" must be second only to the 
political propaganda leaflet in filling the world with (yet more) 
surrealia which nobody ever uses/reads; and in wrecking our future 
even faster than we would otherwise be capable of wrecking it. [Gisig 
post 728 explains what I mean by that; feel free, though, to ignore 
that last remark and move on to the next, important, paragraph].

But I wonder -with no irony, and with my tongue out of my cheek, for 
once- whether a Dogway coursebook is required at all. Isn't 
the "teacher's book" all that is required? 

Tom seems to imply as much; and I certainly feel that any coursebook 
could be used in entirely the way which Scott recommends in his 
article. In fact, I (and probably many other teachers, on this list 
and elsewhere) already use coursebooks in that way. 

In a sense, a decent Dogway teacher's book would be so relevant, so 
useful, so helpful that the principles behind it and in it could 
readily be applied to all and any coursebooks, and, indeed to the 
personally-selected (and, thus, intensely meaningful to all the 
people in the room) materials which the learners themselves bring 
into the classroom.

The "(non-linear) homework book, focusing on accurate manipulation of 
key grammar, vocabulary, and text-types" sounds suspicious, of 
course. But I think I understand why Scott thinks it is necessary. I 
don't doubt that Scott understands the workings of the minds of 
coursebook publishers much better than most among us; I don't doubt 
also that the uselessness, to our learners, of such an immaterial 
piece of classroom surrealia is a secondary consideration to the need 
for a "Dogway" coursebook to woo those who would (might? / are going 
to?) bring it into existence.

As far as my own classroom practice goes, workbooks and "(non-linear)
homework books" are now officially banned from the next course 
onwards, thanks to the (not so!) new ways which Scott and the rest of 
you have encouraged me to think about language learning. My 
colleagues, my students and my boss all agree with me that this 
particular piece of surrealia should've been dispensed with long ago. 

It's gone and it isn't coming back, in any form. "Student's 
cassettes" likewise. 

Coursebooks, on the other hand, are still liked by my colleagues, and 
they'll continue to use them (English File ones; Inside Out ones; 
Dogway ones; And. So. On.)

I, however, will be specifically instructing my own students not to 
buy anything (except my own time) from the next course onwards. They 
will bring their own needs, interests, concerns and desires to the 
classroom and we'll exploit all the learning opportunities inherent 
therein. And they and I will bring in texts and other materials which 
are relevant to those needs, interests, concerns and desires. We have 
no need for any other imported stuff, irrespective of length or 
shortness. 

(Many many other teachers and learners might well have such a need, 
mind you, and I don't doubt they'll be very grateful for a Dogway 
coursebook, teacher's book, (non-linear) homework book, and what have 
you.)

In short, I agree with Scott.

I think that Dogway is likely to be a runaway success, and that it 
will raise the eyebrows of a lot of teachers who will be grateful for 
having their eyebrows raised. I reckon learning will be thus enhanced 
in many areas of the EFL world which dogme has so far been unable to 
reach. 

And I agree, also, that this was always a –probably- inevitable 
consequence of the experiment that you have all been so keenly 
involved in, in much the same way as von Trier and his colleagues 
came to their own eventual conclusions about how to subvert the 
System from within it.

That's about it.

No irony. No goofy humour. No sycophantic slap on the back.

Just sincere thanks.

That's all,
D.



	


	Group: dogme
	Message: 6532
	From: Diarmuid Fogarty
	Date: Sa Mrz 20, 2004 7:10 

	Subject: Dogway


	It's certaintly been quiet round here...not such a bad thing after the avalanche of posts that were coming through.

As far as Dogway goes, I'd be resolutely against buying it, believing that it would carry the seeds of its own destruction. After all, any coursebook (even one which allows students to help write it themselves) is still a coursebook. Anything it has within its pages is still prewritten and prepackaged, all before it sees its various clients. It strikes me that the book that Scott is recommending already exists and goes by the name of an exercise book. 

The other drawback is the washback such a coursebook would have on the whole idea that underlines dogme. Can you imagine the glee with which the people who used to post to the Guardian list (is that still going?) would meet the publication of Dogway? It would be proof positive for them that the whole idea is without any foundation at all (and I would have to concur with them). 

Let's go back to the foundations, then. In the same way that Freire never decided to publish a coursebook; in the same way that Ashton-Warner never pretaught vocabulary and in the same way that ...errr...Bruce Lee didn't work out the exact sequences of his (unstaged) fights, we shouldn't give in to the monster idea that validity comes through mass acceptance.

Dogme is a handy catchword for classroom-based teaching, which incorporates a critical pedagogy and a humanist theory. It is concerned with addressing the real issues of the people in the classroom and uses these issues and interests as the basis for good teaching. It believes that the immediacy of such material is likely to generate deeper learning (and this is backed up by constructivist pedagogical theory). It is simple and widely practised to some degree or another. The only thing that differentiates (some of) the people on this list from our colleagues who work following similar principles and with similar theoretical positions is that we use the dogme metaphor to explain why coursebooks and the like do not, in our view, result in the most effective learning. 

In a profession that has seen its share of cults (no typo), people regard us as elitist and closed, disregarding the rather obvious fact that this is nothing other than an open, unmoderated, free-for-all discussion group. I can almost hear the thud of the earth on the coffin lid as Dogway hits the bookshop shelves.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6533
	From: Adrian Tennant
	Date: Sa Mrz 20, 2004 9:05 

	Subject: IATEFL - Liverpool


	Anyone going to IATEFL in Liverpool?

Perhaps people could meet up for a drink etc.

Dr Evil



	


	Group: dogme
	Message: 6534
	From: zosia grudzinska
	Date: Sa Mrz 20, 2004 4:40 

	Subject: excuses, excuses


	Having scarcely time to glance at my face in the mirror mornings and nights
as I cleaned my teeth I still found a moment or two to enjoy reading the
messages of fellow dogmetists. Then one day it dawned on me sort of
suddenly that I gradually need less time to become acquainted with all new
postings. Now it seems there has been none for a few days - unprecedented
since I joined.
So I decided to tell about me recent experiences.
I am happy to say I have managed to get myself and the students mostly free
of the burden of any artificial resources, both in private lessons and in
the public school classes. The kids at school work with a coursebook of
their choice but mostly at home (if they do, and I am not particularly
bothered if they don't!) and then write reports or just come and tell me
what they have been doing. But there's not so many opportunities at pure
dogme there as in the private classes, and it is from the latter that my
today's posting stems.
Thursday evening, a small group gathering quite tired with the whole day's
work. I admire the spunk of Kasia who travels two hours to work - having
gotten up at four, now at six she's barely come back but is ready for the
two further hours of concentration and effort. Well... perhaps the full
workinig week has taken its toll, as she takes the initiative - explaining
how she couldn't fid time "to prepare for the lesson". I fuess she had in
mind writing a quiz on ten famous Britons (we've been watching a video of
the BBC series lately) but before I have time to respond the other student
pipes in: "but what exactly do you mean by "preparing yourself"? My firm
resolution is to always spend some time studyin English, be it as little as
fifteen minutes..." "Oh, but I do that too, naturally" - answers Kasia and
we then proceed to define the meaning of "preparing" - an interesting issue,
is doing the homework, however interesting, neccesarily the only way of
preparing? Or is any kind of contact with the language which one is
studying "preparation", however far from the tasks at hand? We talk, we
survey, we ponder. There are two possible areas of language work to pursue,
I have noticed: the "ing" form of verbs often missing from sentences like "I
prefer read to write" and "I started work"; plus when Kasia described her
long journey to work there are "the means of transport words" and the
collocations - by car abourd the ship etc. to peruse. That's another half
hour - just collecting the list of various ways of travelling and then
deciding which goes with "in", "on"... after some time got me flustered as
well and I stopped trusting my instinct, everything seemed possible so we
decided to check the collcations on the internet... then we fell to planning
how to consolidate the new knowlededge and people had unbelievably funny
ideas of what to write. When I happened to check the time I discovered we
had barely ten minutes left!
Friday evening, two teenage girls come for an hour and a half. Kasia (again
the same name, what a coincidence, I have just now seen it) opens her
mouth... to say that she couldn't prepare the listening task she was to
record for us. Another discussion, more practical this time, since both
girls are pressurised into "learning for exams" a lot and they feel lost and
depressed by it. They instinctively feel they are not really learning much
at school but the pressure from all the adults surrounding them is to the
tune of "work now for your future". They find it refreshing and reassuring
that I don't sing the same song. I have asked instead how it happened that
Kasia couldn't prepare and we tried to consider various courses of action in
the circumstances. I found one, they found more. Daria said it was a
better and more useful lesson than all they had at school. She's possibly
right here - long after they forget the battle dates and chemical compounds
they migth still remember how to proceed when they find themselves in a
tricky spot of having too much on the plate and some duties must be
neglected... they decided to "test each other" by thinking up further
"awkward situations" and writing possible coursees of action in each case.
Great fun. Then Daria offered her homework - a story in writing which she
totally neglected past tense verb forms and she virtually tortured the word
order in a sentence. A momentary pang of pain shears my jeart - we have
been doinig some work on both recently... but I just write the two remarks
on the page, "past tense" and "word order" and give it back to her asking
her to self-correct. She is moaning and whining but... ten minutes later
the almost impeccable text is presented. Kasia has been meanwhile composing
further test questions for Daria. Ooh, listen girls - impossible, five
minutes left?
How nice...
Zosia



	


	Group: dogme
	Message: 6535
	From: mathewbrigham
	Date: Sa Mrz 20, 2004 7:03 

	Subject: a lexical approach to GRAMMAR - some questions....


	I would like to share some thoughts that resulted from some staffroom 
chat about Scott's new book "Natural Grammar". For those that 
haven't come across it, it's essentially a presentation of 
patterns/collocations/set phrases as well as exercises for the 100 
most common grammar words.

I haven't addressed this directly to you Scott as I'm sure others may 
also have insights and opinions on this....

The first I saw of this idea was in Willis's "Task Based Learning" 
where she mentions that the most common words are actually all 
grammatical and therefor generate many lexical phrases.

I am intrigued by the possible use of "Natural Grammar", but still in 
some confusion about a few things. A few of my students have bought 
the book to use themselves, but seem to have got confused with 
multiple meanings of these words, since these may be quite unrelated 
(described below). 

Anyway, Willis says that common grammatical words that are less 
frequent ie. above the 30 most common words, may not occur together 
in large numbers in texts, so previously used texts or transcripts 
might need to be adopted; by this have I understood correctly that 
she means authentic simple texts or recordings of class or authentic 
conversation? If so, won't it be somewhat boring to reuse these texts 
and isn't it a problem if it is hard to find texts at the right level 
where these common grammar words are repeatedly occuring in their 
patterns? 

If we go for more difficult texts, then lower level students will not 
be able to make sense of them, although I am not sure whether lower 
levels were being targetted when this idea was created. Without 
trying to deviate too much from the topic, there is an issue of 
whether authentic written texts are suitable for use with lower 
levels to be used for finding common grammar words. It's hard to 
find authentic texts that are simple enough for lower levels and of 
course there is the additional issue of finding texts that are free, 
well at least not wholly composed from dense idiomatic language, if 
the learners want to learn English for international usage. 

Willis doesn't say whether a lexical approach to common grammar words 
is more suitable for a particular level, so I am assuming it is 
suitable for all levels, but "Natural Grammar" clearly states that 
it is aimed for Int-Adv students, but isn't it something that could 
and should be done from the start? I mean, most Int-Adv do 
actually "know" these core words and some of their patterns, don't 
they? In a recent article in Guardian TEFL 
(http://education.guardian.co.uk/tefl/story/0,5500,1170558,00.html) 
Scott suggested one way might be to teach these 200 core grammar 
words with their associated patterns alongside whatever other 
language is required. Would this work for elementary students too? 
Or is this unncessary for lower levels? From research, it seems 
elementary students probably don't need any focus on grammar if they 
get a rich supply of start up vocabulary and phrases at the start. 
But on the other hand, these key words do come up from the start 
don't they? 

The next stage of a lexical approach to grammar words is to find the 
patterns that the word takes. What I am concerned about however, is 
whether learners can cope with learning multiple meanings and 
patterns of one word all at once. For example if we take "would", we 
will probably encounter this in a text with one or two of its 
meanings, but if we then give the students the other three main 
meanings/uses (which are not related at all) will they not be 
confused and even more so if we immediately do exercises with the 
other meanings? If the students are working alone the same confusion 
could occur.

When we are teaching vocabulary it's usually good to restrict an 
explanation to one particular definition so the learner does not get 
mixed up or get overloaded with info. So doesn't a lexical approach 
to grammar words mean the same thing?

I don't know how my own brain is wired up, but If I think of any 
particular common grammar word (like "of" "for" "other"), I can 
usually only think of one or two phrases/patterns but if the word has 
other meanings then these meanings don't usually spring to mind. I 
don't know whether this is of any significance or not, but I am just 
thinking about connectionism and whether it works in the case of a 
lexical approach to grammar words.

So to bring this little ramble together - is the learning of pattern 
words that have multiple meanings, each with their own patterns and 
collocations and set phrases, easy for L2 learners or is it 
difficult if the brain doesn't link-up in this way and is a lexical 
approach to common grammar words useful for lower levels?


Any thoughts?

Mat



	


	Group: dogme
	Message: 6536
	From: Adrian Tennant
	Date: Sa Mrz 20, 2004 7:40 

	Subject: Re: a lexical approach to GRAMMAR - some questions....


	One thought/comment on what Matt says:

> won't it be somewhat boring to reuse these texts.

Well, don't you reread things in 'real life'? Don't you retell stories and
jokes, refining them and improving/embelishing them?

> and isn't it a problem if it is hard to find texts at the right level
where these common grammar words are repeatedly occuring > in their
patterns?

No - because they are common!!!

Dr Evil



	


	Group: dogme
	Message: 6537
	From: djn@d...
	Date: Sa Mrz 20, 2004 7:45 

	Subject: Re: a lexical approach to GRAMMAR - some questions....


	Could someone give the list the publisher etc. of Natural Grammar?

Dennis



	


	Group: dogme
	Message: 6538
	From: Diarmuid Fogarty
	Date: Sa Mrz 20, 2004 10:07 

	Subject: Re: IATEFL - Liverpool


	It'll have to be a non-alcoholic one, Doc: I'm driving.

Diarmuid
----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Saturday, March 20, 2004 9:05 AM
Subject: [dogme] IATEFL - Liverpool


Anyone going to IATEFL in Liverpool?

Perhaps people could meet up for a drink etc.

Dr Evil



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 



------------------------------------------------------------------------------
Yahoo! Groups Links

a.. To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

b.. To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6539
	From: Adrian Tennant
	Date: Sa Mrz 20, 2004 10:27 

	Subject: Re: IATEFL - Liverpool


	Ok Diarmuid.

You driving back everyday?


----- Original Message ----- 
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Saturday, March 20, 2004 10:07 PM
Subject: Re: [dogme] IATEFL - Liverpool


> It'll have to be a non-alcoholic one, Doc: I'm driving.
>
> Diarmuid
> ----- Original Message ----- 
> From: Adrian Tennant
> To: dogme@yahoogroups.com
> Sent: Saturday, March 20, 2004 9:05 AM
> Subject: [dogme] IATEFL - Liverpool
>
>
> Anyone going to IATEFL in Liverpool?
>
> Perhaps people could meet up for a drink etc.
>
> Dr Evil
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>
> --------------------------------------------------------------------------
----
> Yahoo! Groups Links
>
> a.. To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> b.. To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of
Service.
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>



	


	Group: dogme
	Message: 6540
	From: fiotf
	Date: Sa Mrz 20, 2004 11:52 

	Subject: Re: IATEFL - Liverpool


	No, alas. But howbout TESOL-Spain in Madrid next week? 




--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Anyone going to IATEFL in Liverpool?
> 
> Perhaps people could meet up for a drink etc.
> 
> Dr Evil



	


	Group: dogme
	Message: 6541
	From: mathewbrigham
	Date: So Mrz 21, 2004 5:09 

	Subject: Re: a lexical approach to GRAMMAR - some questions....


	Hi Dr Evil,

> and isn't it a problem if it is hard to find texts at the right 
level
where these common grammar words are repeatedly occuring > in their
patterns?

>No - because they are common!!!


Yes I realise they are "common" but as Jane Willis points out, it is 
the 20-30 most common words that make up a very large proportion of a 
text and hence will reveal many patterns, but once you go up from 
this, texts do not have as many incidences of these words and 
therefore not as many patterns are revealed.

Sorry Dennis, the book is by OUP.

Mat



	


	Group: dogme
	Message: 6542
	From: mathewbrigham
	Date: So Mrz 21, 2004 5:20 

	Subject: Re: a lexical approach to GRAM - test these words out...


	Although I don't know which words are the 20-30 most common I can 
guess that "the" "and" "or" and so on are in them so yes this is easy 
to find texts rich in patterns of these, but after I found some 
random texts from the internet there were many words that only 
appeared once or not even at all! I choose news texts from the BBCi 
website. Words such as "still" "just" "keep" "there" "need" either 
only came up once in the text or not at all!

So it's not always as easy to find these texts with these commonly 
occuring words in them! Sure the REALLY common words like "the" "and" 
etc form the bulk of most texts, but it doesnt seem so for the others.

Thanks for your point Dr Evil about repetition - I do acknowledge the 
usefulness in using texts again, but when I try it I get resistance 
from ss!!!

Mat



	


	Group: dogme
	Message: 6543
	From: Rita Baker
	Date: So Mrz 21, 2004 5:25 

	Subject: Re: Re: IATEFL - Liverpool


	Yup, I am going to Liverpool. Where shall we all meet?

Rita
Lydbury English Centre

Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.633 / Virus Database: 405 - Release Date: 3/18/04


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6544
	From: Adrian Tennant
	Date: So Mrz 21, 2004 6:35 

	Subject: Re: Re: a lexical approach to GRAM - test these words out...


	Firstly Matt, have you tried using a Concordance program + a body of texts
such as the British National Corpus (BNI)?

Secondly, do you explain why you are reusing texts to your students?

Dr E



	


	Group: dogme
	Message: 6545
	From: Maria Jordano
	Date: So Mrz 21, 2004 8:50 

	Subject: Re: Re: IATEFL - Liverpool


	Hi Fiona!

I will be there... By the way, there is a forum here:

http://pub43.bravenet.com/forum/show.php?usernum=3657769699&cpv=2

See you there!

María

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
Do you Yahoo!?
Yahoo! Finance Tax Center - File online. File on time.
http://taxes.yahoo.com/filing.html


	


	Group: dogme
	Message: 6546
	From: María
	Date: So Mrz 21, 2004 9:14 

	Subject: First touch with modals...


	Hi all, 

How would you introduce Modals for the very first time to adults with
only 3 months studying English? In a DOGME way,I mean...

Any good idea?

María



	


	Group: dogme
	Message: 6547
	From: djn@d...
	Date: So Mrz 21, 2004 9:19 

	Subject: Function words


	Scott, in his article 'Little Words' on the OUP site, writes about the importance of 
function words, the "little words", many of which are amongst the 200 most frequently 
used words in the English language.
.
"The problem with these words", he writes, "is that, both as learners and teachers, we 
tend to overlook them. We focus on the meaningful words in a text, but don't pay 
attention to 'the little words'."

There follows a suggestion for paying them a bit more respect:


"With any text you're using in class, ask learners to underline all the function words........ 
Ask them then to count the proportion of function words to other words. They'll find that 
at least a third of the words in the text are function words. This exercise will help in the 
identification of function words, and also in raising awareness as to their importance."

Choose a particular high-frequency word to focus on each lesson. For example, of. Ask 
learners to identify all the examples of of in a text. 

//snip// 


In this way they can start to see patterns and regularities. For example, the pattern pre-
determiner + of + object pronoun is very common, as in one of them, each of us, both 
of you, etc."


Has anyone evidence, either anecdotal or in the form of research findings, that 
indicates that such activities advance learners' ability to use English communicatively?

Dennis



	


	Group: dogme
	Message: 6548
	From: Diarmuid Fogarty
	Date: So Mrz 21, 2004 9:50 

	Subject: Re: Function words


	I would have thought that the aim of the focus on little words is not so much to help people use the language communicatively, but to be more aware of the accuracy of what they are saying.

As far as modals go, Maria, yes, I would teach them...but as they were needed, not as a group of verbs with special grammar.

Thus, if we were talking about what the govt should do to combat terrorism, I would anticipate should, shouldn't, must, can't, has to etc. You could try taping any emergent conversation, play back segments and draw learners' attention to the form of these verbs; alternatively, you could write a summary of the discussion, highlight the modals (and any other language you wanted to focus on) ans plan some exercise work around this.

If you didn't want to do something as weighty as terrorism, there are a wealth of other topic areas that your students might have opinions on...good car, good partner, perfect employee, ideal teacher etc.

Hope that's of some help,

Diarmuid
----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Sunday, March 21, 2004 9:19 PM
Subject: [dogme] Function words


Scott, in his article 'Little Words' on the OUP site, writes about the importance of 
function words, the "little words", many of which are amongst the 200 most frequently 
used words in the English language.
.
"The problem with these words", he writes, "is that, both as learners and teachers, we 
tend to overlook them. We focus on the meaningful words in a text, but don't pay 
attention to 'the little words'."

There follows a suggestion for paying them a bit more respect:


"With any text you're using in class, ask learners to underline all the function words........ 
Ask them then to count the proportion of function words to other words. They'll find that 
at least a third of the words in the text are function words. This exercise will help in the 
identification of function words, and also in raising awareness as to their importance."

Choose a particular high-frequency word to focus on each lesson. For example, of. Ask 
learners to identify all the examples of of in a text. 

//snip// 


In this way they can start to see patterns and regularities. For example, the pattern pre-
determiner + of + object pronoun is very common, as in one of them, each of us, both 
of you, etc."


Has anyone evidence, either anecdotal or in the form of research findings, that 
indicates that such activities advance learners' ability to use English communicatively?

Dennis





To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 



------------------------------------------------------------------------------
Yahoo! Groups Links

a.. To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

b.. To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6549
	From: Halima
	Date: So Mrz 21, 2004 9:22 

	Subject: RE: First touch with modals...


	Would you like, can you do, shall I help you, could I have.....?
Conversation, 
I explain that in English we have the verb in 2 bits, whereas in Spanish
it is only one. The model has the function, the main verb which does not
change and therefor easy to learn, has the meaning. 
My students learn it as a "package" rather than going thru lengthy
grammatical explanation.

Does that help?
Halima 

-----Mensaje original-----
De: María [mailto:maria_jordano@y...] 
Enviado el: domingo, 21 de marzo de 2004 22:14
Para: dogme@yahoogroups.com
Asunto: [dogme] First touch with modals...


Hi all, 

How would you introduce Modals for the very first time to adults with
only 3 months studying English? In a DOGME way,I mean...

Any good idea?

María



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
Yahoo! Groups Links



	


	Group: dogme
	Message: 6550
	From: djn@d...
	Date: Mo Mrz 22, 2004 9:47 

	Subject: RE: First touch with modals...


	I agree with Diarmuid and others who suggest you need to be selective - pick out those 
modals which your learners seem to need. (Personally, I wouldn't find it necessary to 
point out that you are dealing with modals).

Three months into English?

I would have thought modals to express politeness might be useful:

Could you please repeat that?
Would you say that again?
May we listen to a song from my CD?
Wouldn't you agree that........
Shouldn't that have been...
Shouldn't he have........

I've know classes that enjoyed playing with sequences, beginning with orders and 
becoming increasingly (unbelievably?) polite as in:

Door!
Close the door!
Please close the door.
Can you (please) close the door?
Could you (please) close the door?
Will you (please) close the door?
Would you please close the door?
Can/could/will/would you possibly be so kind as to close the door?

If you add whispering, speaking hesitantly, shyly, boldly, arrogantly, angrily, sexily etc. 
to these performances you can/could/should/might/ought to slip from grammar to 
acting.

Dennis



	


	Group: dogme
	Message: 6551
	From: Maria Jordano
	Date: Mo Mrz 22, 2004 9:54 

	Subject: RE: First touch with modals...


	Hi Halima, 

Thank you very much for all your answers!

I will try to do something similar...

:)

María

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 





__________________________________
Do you Yahoo!?
Yahoo! Finance Tax Center - File online. File on time.
http://taxes.yahoo.com/filing.html


	


	Group: dogme
	Message: 6552
	From: djn@d...
	Date: Mo Mrz 22, 2004 12:16 

	Subject: (Fwd) a lexical approach to GRAMMAR - some questions..


	Mathew,

A couple of comments on your original posting.

You write:

"(Jane) Willis says that common grammatical words that are less 
frequent ie. above the 30 most common words, may not occur together 
in large numbers in texts......"

You continue:

" If we go for more difficult texts, then lower level students will not 
be able to make sense of them..."

//snip//

"What I am concerned about however, is 
whether learners can cope with learning multiple meanings and 
patterns of one word all at once......... is the learning of pattern 
words that have multiple meanings, each with their own patterns and 
collocations and set phrases, easy for L2 learners......?"

Isn't the main point here that examining language, the raising of consciousness about 
patterns (for e.g. becoming aware of the grammar of OF) is, at best, an activity for 
intermediate and advanced students concerned about accuracy (in their written work), 
as Diarmuid says?

I wouldn't have thought (to take another example) dealing with the 10 meanings of AND 
(See Quirk et. al. A Comprehensive Grammar of the English Language) would form the basis of
a successful approach for a first class in learning English as a foreign/second/other 
language.


Dennis



	


	Group: dogme
	Message: 6553
	From: willmcculloch
	Date: Di Mrz 23, 2004 9:13 

	Subject: Re: (Fwd) a lexical approach to GRAMMAR - some questions..


	Hi Dennis, your 10 different meanings of the word AND may well not 
be an ideal first language lesson â€¦ but once youâ€™ve got to know the 
students, found out what makes them tick a little, communicated with 
them, taken an interest in their individual abilities, needs and 
wants etc etc etc â€" then they might just be able to benefit from an 
enjoyable, motivating, flexible, free thinking, go-anywhere-you-want 
sort of lesson based on the single word AND. Or not? 

Such a lesson could easily reinforce/expand the students vocabulary -
and promote their confidence through simple conversations, the 
building of simple sentence structures etc etc etc. A 
worthwhile â€œANDâ€� lesson could be created around any number of 
appropriate graded examples given by both teacher and students. Lots 
of examples are of course availableâ€¦but hereâ€™s just a very few that 
spring immediately to mind - and might help to start a ball rolling. 

mother and father, husband/wife, mother/daughter, father/son, 
brother/sister, boy/girl, you/me, knife/fork, cup/saucer, 
bed/breakfast, toast/marmalade, work/play, black/white, fish/chips, 
this/that, for/against, high/low, top/bottom, shirt/tie, hat/coat, 
needle/thread, in/out, birds/bees, cats/dogs, to/fro, sound/vision, 
hit/miss, fingers/thumbs, mouth/no trousers, heaven/hell, 
attack/defence, tooth/nail, on/off, trial/error, dribs/drabs, 
on/on 

love/kisses
over/out 
Will
http://www.wordsurfing.co.uk


	


	Group: dogme
	Message: 6554
	From: djn@d...
	Date: Di Mrz 23, 2004 9:39 

	Subject: Re: (Fwd) a lexical approach to GRAMMAR - some questions..


	Will,

father and daughter (me and my daughter) stumbled across those pairs with AND on a 
long train journey and were amazed how many we could could come up with. What's 
also interesting about such pairs is that the order is always fixed: bed and breakfast, 
bread and butter, gin and tonic, nuts and bolts, comings and goings, ups and downs, ins 
and outs, (It is raining) cats and dogs etc. etc.

Producing such lists is all good, clean fun. 

But my point was, and remains, that basing a pedagogy, for beginners (note the 
qualification) , on the grammar of individual 'small' words would surely be very 
problematical.



Dennis



	


	Group: dogme
	Message: 6555
	From: Adrian Tennant
	Date: Di Mrz 23, 2004 9:49 

	Subject: Re: (Fwd) a lexical approach to GRAMMAR - some questions..


	Dennis writes:

> But my point was, and remains, that basing a pedagogy, for beginners
(note the
> qualification) , on the grammar of individual 'small' words would surely
be very
> problematical.

The main problem is probably *training* teachers in any such approach. In
the late 80s Dave & Jane Willis wrote a series of books for Cobuild. Many
teachers told me "they don't work". When quizzed on their approach/use in
the lesson in turned out that almost all these teachers were teaching a PPP
lesson (of course the books didn't work, duh!).

Dr Evil



	


	Group: dogme
	Message: 6556
	From: djn@d...
	Date: Di Mrz 23, 2004 10:14 

	Subject: Re: (Fwd) a lexical approach to GRAMMAR - some questions..


	Dr. Evil mentions books written by Dave and Jane Willis.

I was looking last night at a short notice I wrote for another list on Dave Willis' book, 
The Lexical Syllabus (Collins ELT 1990 ISBN 0 00 370284 7)

I wrote:

Willis argues for a task-based methodology:

“...in which the focus is on the outcome of the activity rather than on the language used 
to achieve that outcome..” This is the heart of the different approach. He contrasts his 
approach with the structural or presentation approach “which depends on grading 
language patterns ....and presenting these language patterns to the learner one at a 
time. In this approach control of language is essential and so is accuracy". 

Willis’ view is diametrically opposed:

“A presentation methodology is based on the belief that out of accuracy comes fluency. 
A task-based methodology is based on the belief that out of fluency comes accuracy, 
and that learning is prompted and refined by the need to communicate.” 

The last sentence sounds quite dogme in spirit to me, though a la dogme the tasks 
aren't set by the teacher but emerge from the needs of the learners.

Dennis



	


	Group: dogme
	Message: 6557
	From: mathewbrigham
	Date: Di Mrz 23, 2004 5:22 

	Subject: lexical approach to GRAMMAR - some responses...


	>Firstly Matt, have you tried using a Concordance program + a body of 
>texts
>such as the British National Corpus (BNI)?

Yes I have, but my free trial of wordtools ran out, so I don't have 
one at the moment. There is a great one WEBCORP which I have yet to 
play with. I don't have access to the BNI as it's too expensive, but 
again this throws up a lot of dense high level native speaker 
idiomatic language which is hard to use for many learners and even 
harder for lower levels!

My question remains though: where can i find authentic texts that are 
not full of idiomatic language and suitable for lower levels 
including elementary students? Or is this a ridiculous question to 
ask? (Sure, I know I can just tape the ss talking, but it's nice to 
read a text every now and then, hey?)


>Secondly, do you explain why you are reusing texts to your students?

Well I must admit I rarely re-use them, but maybe I should start to. 
Do you? How do they react?

>Isn't the main point here that examining language, the raising of 
>consciousness
>about patterns (for e.g. becoming aware of the grammar of OF) is, at 
>best, an activity
>for intermediate and advanced students concerned about accuracy (in> 
>their written
>work), as Diarmuid says?

I'm not sure to be honest, but here's what Scott said in a previous 
message (5040) which certainly seems to suggest it encourages fluency 
not accuracy (unless I have misunderstood)

"I was prompted to write it because it seemd to me that no one had
attemtped to "marry" the two versions of the lexical approach, that
is to say David Willis's argument (and ultimately Sinclair's) that 1.
meaning is encoded primarily in words, and 2. that the most
frequent words in English encode its most frequent meanings; and
Michael Lewis's claim that 1. words frequently co-occur with other
words (collocations and fixed phrases) and occur in particular
syntactic environments (grammar patterns) and, 2. that fluency is a
function of the capacity to store and deploy, in real time, these
high frequency lexical and syntactic co-occurences. This,
combined with stuff on language acquisition, both first and second,
that has tracked the syntacticalisation-through-lexicalisation
stages of early learning seemd to suggest that there was room for
a student grammar that moved the focus firmly on to words as the
starting point. It also comes form my own experiences learning
Spanish, for example, when I quickly came to realise that there
were certain key words that it was worth paying attention to since
a) they attracted their "own" grammar (e.g. que + subjunctive....) or
that they were highly productive in terms of their polysemy and
idiomaticity (e.g. poner, quedar). I used to wish that there was a
book of just these "key" words, to give me a bridgehead into both
fluency and acquisition."


>The main problem is probably *training* teachers in any such 
>approach. In
>the late 80s Dave & Jane Willis wrote a series of books for Cobuild. 
>Many
>teachers told me "they don't work". When quizzed on their 
>approach/use in
>the lesson in turned out that almost all these teachers were 
>teaching a PPP
>lesson (of course the books didn't work, duh!).

Does this mean Adrian that we can and should teach these high 
frequency words and their patterns to lower levels assuming we can 
find texts that are easy enough, as explained at the start of this 
message?

Any thoughts?



	


	Group: dogme
	Message: 6558
	From: Robert M. Haines
	Date: Di Mrz 23, 2004 5:22 

	Subject: Re: (Fwd) a lexical approach to GRAMMAR - some questions..


	But doesn't Willis' TBL always include a language focus? In Challenge and
Change in Language Teaching (1996. Willis, J. & D. (eds.) "A flexible
framework for task-based learning" Macmillan Education) the *structure* is:

Pre-Task: Introduction to task and topic
Task Cycle: Task-Planning-Report
Language Focus: *Analysis* and *practice*

I've heard some teachers say that they prefer the language focus at the
beginning so that students can use the TL during the task.

You're right that with TBL there does not have to be so much control of
accuracy and that this seems to be a more communicative approach. It is
possible to use texts and work with language that students have chosen to
examine as well. But I see a definite structure and language focus in TBL,
one which means choral drilling and other such practice exercises for the
teachers I've talked to about it and seen use TBL in class (thinking of an
IH video that's circulated on the CELTA/DELTA).

The real difference with what I call dogme is that it (dogme) doesn't set
out to engineer classroom interaction the way methods like TBL, PPP, TPR,
etc. all do.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, March 23, 2004 2:14 AM
Subject: Re: (Fwd) [dogme] a lexical approach to GRAMMAR - some questions..


Dr. Evil mentions books written by Dave and Jane Willis.

I was looking last night at a short notice I wrote for another list on Dave
Willis' book,
The Lexical Syllabus (Collins ELT 1990 ISBN 0 00 370284 7)

I wrote:

Willis argues for a task-based methodology:

"...in which the focus is on the outcome of the activity rather than on the
language used
to achieve that outcome.." This is the heart of the different approach. He
contrasts his
approach with the structural or presentation approach "which depends on
grading
language patterns ....and presenting these language patterns to the learner
one at a
time. In this approach control of language is essential and so is accuracy"

Willis' view is diametrically opposed:

"A presentation methodology is based on the belief that out of accuracy
comes fluency.
A task-based methodology is based on the belief that out of fluency comes
accuracy,
and that learning is prompted and refined by the need to communicate."

The last sentence sounds quite dogme in spirit to me, though a la dogme the
tasks
aren't set by the teacher but emerge from the needs of the learners.

Dennis



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
Yahoo! Groups Links



	


	Group: dogme
	Message: 6559
	From: Luke Meddings
	Date: Di Mrz 23, 2004 5:54 

	Subject: Re: useful dogme definition


	'The real difference with what I call dogme is that it (dogme) doesn't set
out to engineer classroom interaction the way methods like TBL, PPP, TPR,
etc. all do'

Well put, Rob.
-----------------------------------------------------------------------
Luke Meddings
London
---------------------------------------------------------------------

----- Original Message ----- 
From: "Robert M. Haines" <haines@n...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, March 23, 2004 5:22 PM
Subject: Re: (Fwd) [dogme] a lexical approach to GRAMMAR - some questions..


> But doesn't Willis' TBL always include a language focus? In Challenge and
> Change in Language Teaching (1996. Willis, J. & D. (eds.) "A flexible
> framework for task-based learning" Macmillan Education) the *structure*
is:
>
> Pre-Task: Introduction to task and topic
> Task Cycle: Task-Planning-Report
> Language Focus: *Analysis* and *practice*
>
> I've heard some teachers say that they prefer the language focus at the
> beginning so that students can use the TL during the task.
>
> You're right that with TBL there does not have to be so much control of
> accuracy and that this seems to be a more communicative approach. It is
> possible to use texts and work with language that students have chosen to
> examine as well. But I see a definite structure and language focus in TBL,
> one which means choral drilling and other such practice exercises for the
> teachers I've talked to about it and seen use TBL in class (thinking of an
> IH video that's circulated on the CELTA/DELTA).
>
> The real difference with what I call dogme is that it (dogme) doesn't set
> out to engineer classroom interaction the way methods like TBL, PPP, TPR,
> etc. all do.
>
> Rob
> ----- Original Message -----
> From: <djn@d...>
> To: <dogme@yahoogroups.com>
> Sent: Tuesday, March 23, 2004 2:14 AM
> Subject: Re: (Fwd) [dogme] a lexical approach to GRAMMAR - some
questions..
>
>
> Dr. Evil mentions books written by Dave and Jane Willis.
>
> I was looking last night at a short notice I wrote for another list on
Dave
> Willis' book,
> The Lexical Syllabus (Collins ELT 1990 ISBN 0 00 370284 7)
>
> I wrote:
>
> Willis argues for a task-based methodology:
>
> "...in which the focus is on the outcome of the activity rather than on
the
> language used
> to achieve that outcome.." This is the heart of the different approach. He
> contrasts his
> approach with the structural or presentation approach "which depends on
> grading
> language patterns ....and presenting these language patterns to the
learner
> one at a
> time. In this approach control of language is essential and so is
accuracy"
>
> Willis' view is diametrically opposed:
>
> "A presentation methodology is based on the belief that out of accuracy
> comes fluency.
> A task-based methodology is based on the belief that out of fluency comes
> accuracy,
> and that learning is prompted and refined by the need to communicate."
>
> The last sentence sounds quite dogme in spirit to me, though a la dogme
the
> tasks
> aren't set by the teacher but emerge from the needs of the learners.
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 6560
	From: djn@d...
	Date: Mi Mrz 24, 2004 9:14 

	Subject: Re: lexical approach to GRAMMAR - some responses...


	Matthew,

As far as simple texts are concerned, I wonder if any of the graded texts produced 
by Longmans and others in the 60s - if they are still available - would be suitable?
They were written and graded with word frequency lists as guides. I could scan a 
couple of examples and put them into the dogme files if that would be interesting 
or helpful.

------------

Thanks greatly for the reference to message 5040. I'd forgotten it.
Scott certainly, pre-emptively, shoots down some of my recent remarks about
the difficulty of basing a classroom pedagogy on the basis of dealing 
systematically with structural words.

He wrote of "Natural Grammar" in 5040:

". It's a book for student self-study (although who can predict what purposes
teachers might use it for?) and its rationale is to realise Sinclair's
claim that œLearners would do well to learn the common words of
the language very thoroughly, because they carry the main
patterns of the language.� Hence it is organised lexically, and
alphabetically, around a selection of the top 200 most frequent
words in English, which are "exploded" in order to display the
syntactical patterns they commonly occur in, their frequent
collocations, and a selection of fixed expressions/ set phrases
associated with them. Plus exercises designed to help fix these
patterns in memory."

And:

" It doesn't seem to me to contradict dogme pricniples, given that a)
it's for student self study, and I've always argued that the
"spadework" of language learning might be best done extra-
murally, i.e. in the form of homework, self study etc, thereby
freeing the classroom for the social-interactional aspects of
language learning, and b) because it is consistent with the view
that grammar "emerges" - that is to say, the first stage of language
learning is primarily lexical, and that grammar both accretes
around high frequency words, and is distilled from high frequency
memorised chunks."


Dennis




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6561
	From: willmcculloch
	Date: Mi Mrz 24, 2004 12:44 

	Subject: Re: (Fwd) a lexical approach to GRAMMAR - some questions..


	Hi Dennis, yes, producing such word lists is - as you say - "all 
good clean fun"...and if you can inspire expansion around them in 
grammatically correct ways.....

I did, by the way, appreciate your earlier qualification about 
beginners - and thought that your point really highlighted the sense 
it makes to somehow prioritise new words (at all levels) prior to 
any such "good clean fun" .I was just a bit surprised that you chose 
to highlight "AND", that's all, as it is one of those words which is 
obviously highly suitable for such expansion at a lower level.

The other thing is that I'd be really interested in seeing the 
graded texts from the 60's that you mention - so if you could post 
some of them here - or to me personally - I'd be really grateful.

Thanks etc,
Will



	


	Group: dogme
	Message: 6562
	From: djn@d...
	Date: Mi Mrz 24, 2004 12:56 

	Subject: Re: (Fwd) a lexical approach to GRAMMAR - some questions..


	Will,

I'll post some examples of the 60s texts either here or in the files area.

The only reason I quoted AND is that I'd just, quite by chance, come across some notes 
I'd made long ago on the 10 meanings of AND. 

Dennis



	


	Group: dogme
	Message: 6563
	From: Rita Baker
	Date: Mi Mrz 24, 2004 1:03 

	Subject: Re: (Fwd) a lexical approach to GRAMMAR - some questions..


	Dear All,

I am committed to task-based training - particularly as I now specialise in 
training people in English for business - so they set the tasks as relevant 
to the contexts they work in. I was really impressed the first time I heard 
heard Dave Willis talk about it - pre Lexical Approach days!

Michael Lewis talks about grammar arising out of lexis - which I'm sure is 
the way L1 learners get their grammar. However, the Lexical Approach is, in 
my view, something of an ideal. It requires hours and hours of exposure, 
and how realistic is that for most L2 learners? I think we have to speed up 
the process by extracting the grammar - as it really works in English - to 
give learners a system with some hooks to hang things on. They may generate 
some accurate, communicatively successful language even if it doesn't sound 
'native'. With English as an international language, how 'native' do they 
need to sound?

The weakness with task based learning, IMHO, is that it falls short if not 
supported by the 'scaffolding' which Scot talks about.

With task based learning, the execution of the task reveals the focus 
required. However, when that is revealed, I think we do need to be 
systematic in how we present and contextualise the relevant langyage

Rita.

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.639 / Virus Database: 408 - Release Date: 3/22/04


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6564
	From: dogme@yahoogroups.com
	Date: Mi Mrz 24, 2004 1:35 

	Subject: New file uploaded to dogme


	Hello,

This email message is a notification to let you know that
a file has been uploaded to the Files area of the dogme 
group.

File : /Nasreddin1.doc 
Uploaded by : dnewson2001 <djn@d...> 
Description : 60s text - limited structures, vocab 

You can access this file at the URL

http://groups.yahoo.com/group/dogme/files/Nasreddin1.doc 

To learn more about file sharing for your group, please visit

http://help.yahoo.com/help/us/groups/files

Regards,

dnewson2001 <djn@d...>



	


	Group: dogme
	Message: 6565
	From: djn@d...
	Date: Mi Mrz 24, 2004 2:00 

	Subject: Re: (Fwd) a lexical approach to GRAMMAR - some questions..


	I uploaded two pages from L.A. Hill's Elementary Stories for Reproduction (l965) - 
written within 1000 word level and limited grammatical structures following A.S. 
Hornby's A Guide to Patterns and Usage in English.(OUP 1954)

It is in the files sectrion - Nasreddin1.doc as a "text as picture" Word file. I'm horrified to 
see it took up 2532 KBs - most uploaded files are about 50.

On request I'll send the file to individuals as an attachment and/or remove the uploaded 
files section version.

-----


I find it intriguing - if I haven't misunderstood - that the idea of identifying core 
structures, patterns, grammatical words can be traced back to the 50s and 60s - see
A.S. Hornby 1959-66. The Teaching of Structural Words and Sentence Patterns. Four 
volumes, London: Oxford University Press.

Dennis



	


	Group: dogme
	Message: 6566
	From: Omar Johnstone
	Date: Mi Mrz 24, 2004 4:08 

	Subject: Wikiwiki


	/Methodology/

That it's short for Methodist theology
Is just wishful philology.
How come this recursive tautology
Reverses Darwinian ethnology
And makes monkeys from men?
(I meant of course divine anthropology.)


http://c2.com/cgi/wiki/wiki?OnlinePoetry

Wiki Sandbox for Dogmeweb sessions.

To get them writing, start here:

http://c2.com/cgi/wiki/wiki?WikiWikiSandbox

To read about Wikiwiki, start here:

http://www.bbcworld.com/content/template_clickonline.asp?pageid=666&co_pageid=6


Omar



	


	Group: dogme
	Message: 6567
	From: willmcculloch
	Date: Mi Mrz 24, 2004 4:22 

	Subject: Re: (Fwd) a lexical approach to GRAMMAR - some questions..


	Hi Dennis, Thanks for the reply, explanation of that "AND" word ( I 
knew there must be a good reason) - and for posting the graded texts 
so quickly. Unfortunately the anti-virus package here advised me not 
to open the file as it might contain sonething "pericoloso" 
(dangerous)so I didn't ....and am just dropping a quick line to let 
you know about this. Would it be possible ,perhaps, to just 
copy/paste a few examples and send them to me as an ordinary e-mail?
Anyway, thanks again
Will



	


	Group: dogme
	Message: 6568
	From: djn@d...
	Date: Mi Mrz 24, 2004 4:47 

	Subject: (Fwd) Re: (Fwd) a lexical approach to GRAMMAR - some q


	For Will and others...

From L.A. Hill: Elementary Stories for Reproduction OUP 1965
-----

One of Nasreddin's friends loved money very much, and never gave anything to anybody. 
Soon he became rich.

One day, he was walking near the river with his friends when he slipped and fell in. His 
friends ran to help him and one of them knelt on the ground, held out his hand and said, 
'Give rne your hand, and I will pull you out!' The rich man's head went under the water 
and then came up again, but he did not give his friend his hand. Again another of his 
friends tried, but again the same thing happened.
Then Nasreddin said, 'Take my hand and I will pull you out!' The rich man took his 
hand, and Nasreddin pulled him out of the water,
'You don't know our friend very well,' he said to the others. 'When you say "Give" to 
him, he does nothing; but when you say "Take", he takes!'

----------

One day Nasreddin bought a donkey in the market; but while he was taking it home, two 
thieves followed him. One of them took the rope from the donkey's neck and tied it round 
his friend's neck. Then he went away with the donkey.
When Nasreddin got home, he turned and saw the young man. He was very surprised. 
'Where is my donkey?' he said angrily.
' I am very sorry,' said the thief, 'but once I said some very bad things to my mother, 
and she changed me into a donkey. But because a good man bought me, I am now a man 
again! Thank you!'
Nasreddin untied the man and said, 'Go! And never say bad things to your mother 
again!'
The next day* Nasreddin saw the same donkey in the market again! The other thief was 
selling it.
Nasreddin went to it and said into its ear, 'Young man, some people will never learn!'



	


	Group: dogme
	Message: 6569
	From: willmcculloch
	Date: Do Mrz 25, 2004 9:24 

	Subject: (Fwd) Re: (Fwd) a lexical approach to GRAMMAR - some q


	Dennis ... thanks for posting the readings, I'll use the first one 
tonight - it's very appropriate to a discusssion that we had last 
week. Best wishes, Will



	


	Group: dogme
	Message: 6570
	From: Diarmuid Fogarty
	Date: Fr Mrz 26, 2004 6:16 

	Subject: A plea for Help


	I have recently returned to keeping a professional journal in the hope that reflection on my teaching can lead to improvement. 

Due to my teaching circumstances, most of the entries make some reference to the problems -or challenges- I face with teaching my Chinese students. 

This is (These are???) a culture about which I know very little. A great deal of the stuff I have read or heard seems to contradict what I see on a daily basis in the classroom which makes it very hard for me to get a grip on what might be happening.

I am lucky in that, where I work, I have two colleagues who have lived and worked in China for a number of years, but they are still only able to offer me a (considerably more informed) Western perspective of what is going on. I think I would benefit greatly if I could find a Chinese critical friend who would be interested in helping me develop.

So, I am writing to ask if anybody knows a Chinese teacher or MA student who would be interested in an exchange of e-mails (or possibly a mini-list a la dogme) over the period of a few months. The job description would be to read the rantings of a Western EFL teacher and to put him right when he goes wrong; to offer a clearer understanding of the cultural assumptions he makes on an all-too-frequent basis; to challenge some of his cultural assumptions and to point out to him how his style of teaching can adapt to meet the needs and expectations of his students.

Anybody who is interested would need to feel comfortable about pulling no punches. If more than one person were interested, it would be ideal. Due to the nature of the work required, only Chinese people should apply. If anybody knows somebody, please could you pass this on to them. Alternatively, if anybody knows somebody who might know somebody, please could you send me their address. 

Many thanks,

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6571
	From: Adrian Tennant
	Date: Fr Mrz 26, 2004 8:55 

	Subject: Re: A plea for Help


	Diarmuid,

Good luck with your quest.

One word of caution. I do wonder if what you are asking is possible. Surely
what you want is an objective view and from experience I wonder if that is
possible. At the college where I teach we have a Chinese advisor. Her main
role is to give assistance to the Chinese students for non-academic matters.
However, occasionally teachers turn to her and asked her questions. If she
feels teachers are being critical she will immediately leap to the students
(and Chinese culture etc) defence without fail. She told one colleague that
"..the Chinese education system is the best in the world." The colleague
then asked, "If that's true why are the students coming here." The reply
was, ".. because they have been told they can make more money after studying
abroad."

Anyway, good luck and keep people posted on how it goes.

Dr E



	


	Group: dogme
	Message: 6572
	From: Jenny
	Date: Fr Mrz 26, 2004 1:13 

	Subject: Re: A plea for Help


	I work with a 40 + Chinese teachers on a daily basis, I teach a 
another group of 19 on a Benchmarking course, and I did my Masters 
with mainly Chinese colleagues. I'll ask around, but I would 
suggest you might have some trouble finding anyone to engage in this 
sort of exchange - it sort of goes against the grain!!! (believe 
me, i've been involved in many sharing sessions etc in my current 
job, and whilst there may be many engaged and involved Chinese 
teachers out there, they're not real easy to find. I can 'engage' 
with a couple of fellow staff-members re educational issues, but 
most aren't interested. And it's not the language barrier, either. 
I have more fruitful discussions with my teenage students, 
actually. You might get more response from them....!!! I have 2 
girls who regularly come and chat with me after school, and we've 
been comparing school systems - they are from Mainland China, and 
we're now in Hong Kong China - pretty different.....

Jen

--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Diarmuid,
> 
> Good luck with your quest.
> 
> One word of caution. I do wonder if what you are asking is 
possible. Surely
> what you want is an objective view and from experience I wonder if 
that is
> possible. At the college where I teach we have a Chinese advisor. 
Her main
> role is to give assistance to the Chinese students for non-
academic matters.
> However, occasionally teachers turn to her and asked her 
questions. If she
> feels teachers are being critical she will immediately leap to the 
students
> (and Chinese culture etc) defence without fail. She told one 
colleague that
> "..the Chinese education system is the best in the world." The 
colleague
> then asked, "If that's true why are the students coming here." The 
reply
> was, ".. because they have been told they can make more money 
after studying
> abroad."
> 
> Anyway, good luck and keep people posted on how it goes.
> 
> Dr E



	


	Group: dogme
	Message: 6573
	From: diarmuid_fogarty
	Date: Fr Mrz 26, 2004 3:28 

	Subject: Re: A plea for Help


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
...a Chinese advisor...told one colleague that "..the Chinese 
education system is the best in the world." The colleague then 
asked, "If that's true why are the students coming here." The reply
was, ".. because they have been told they can make more money after 
studying abroad."
> 


Thanks for your good wishes, Doc. I will certainly keep people 
posted. I mentioned your Chinese colleague's opinion to my English 
colleague who worked in China. She assures me that this is not the 
most common perception of the Chinese education system held in the 
PRC. Whilst people are very proud of their educational provision in 
some areas, the perception of Chinese educational provision for 
things such as business...and, dare I say it, language tuition is 
that it falls below par.

Nevertheless, I am not looking for an objective view, simply a 
Chinese one! If my students had emerged from the best educational 
system in the world with an ability to speak English and articulate 
their own opinions, I would ask them, but...

See you in a couple of weeks!

Diarmuid



	


	Group: dogme
	Message: 6574
	From: Robert M. Haines
	Date: Sa Mrz 27, 2004 12:49 

	Subject: Lexical access


	It has been argued (by researchers in the field of L1 and L2 reading) that until a reader has reached a point beyond the threshold at which letters and words are processed automatically, these readers will struggle for access to these important textual components (letters and words) in any text they encounter. 

This is a bottom-up view that intrigues me at the moment because P., a Spanish-speaking student in my class, believes that reading aloud will help him understand texts in English --- I didn't ask about texts in Spanish. Another student shares P.'s belief. Both of these students appear to struggle with comprehension more than the others.

Some researchers have also argued that a less "phonemic" language like English can especially cause problems for Spanish speakers. That is to say that English, a language in which letters and clusters of letters don't necessarily correspond directly to single sounds, e.g. 'gh' can be silent in 'plough' or /f/ in 'rough' or /g/ in 'ghetto' is confusing for P., who's used to a more or less one-to-one relationship between spelling and sound.

So, could it be that P. wants to gain lexical access to these words through sound before sight in order to begin the process of automaticity? 

I understand that I've left out semantic processing here, but I think it's okay to focus on this aspect (lexical access) in isolation.

Hope my explanation hasn't complicated the concept here. I'm interested to hear about the experience of others with respect to lexical access.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6575
	From: Halima
	Date: Sa Mrz 27, 2004 6:27 

	Subject: RE: Lexical access


	Hi Rob, 
I seldom post here, but this letter prompted a response because I
recognised the learning stlye mentioned here. I have found that many
Spanish learners make considerably more progress when using and
"audial" approach - not least because the Spanish educational system
here emphasises visual and analytical learning which leaves them unable
to use English even after years of study. The dogme approach is
particularly useful in this because here we recognise that language is,
after all, a means of communication and not "subject" for study in
itself - a point easily forgotten in language classes. What is the point
of "studying" English, if not to use it, and what is the main use of it,
but in speaking and listening? Most of my Spanish students do not have
problems reading - though writing is more difficult because accessing
lexical components that "sound" right is not possible until they can
"hear" it naturally, without the analysis that comes from looking at
elements such as vocabulary, syntax and grammar visually. 

Converstation "classes" when directed carefully between spontaneous and
natural conversation and some sort of text which may form part of the
conversation, - not presented as "text" but as, perhaps an information
source for a topic under discussion, yeild surprising results for me. I
notice rapid advance of my students, where they seem to absorb "chunks"
and then the spelling dichotomy in English becomes far less a problem.

Cheers, 
Halima 





-----Mensaje original-----
De: Robert M. Haines [mailto:haines@n...] 
Enviado el: sábado, 27 de marzo de 2004 1:49
Para: Dogme
Asunto: [dogme] Lexical access


It has been argued (by researchers in the field of L1 and L2 reading)
that until a reader has reached a point beyond the threshold at which
letters and words are processed automatically, these readers will
struggle for access to these important textual components (letters and
words) in any text they encounter. 

This is a bottom-up view that intrigues me at the moment because P., a
Spanish-speaking student in my class, believes that reading aloud will
help him understand texts in English --- I didn't ask about texts in
Spanish. Another student shares P.'s belief. Both of these students
appear to struggle with comprehension more than the others.

Some researchers have also argued that a less "phonemic" language like
English can especially cause problems for Spanish speakers. That is to
say that English, a language in which letters and clusters of letters
don't necessarily correspond directly to single sounds, e.g. 'gh' can be
silent in 'plough' or /f/ in 'rough' or /g/ in 'ghetto' is confusing for
P., who's used to a more or less one-to-one relationship between
spelling and sound.

So, could it be that P. wants to gain lexical access to these words
through sound before sight in order to begin the process of
automaticity? 

I understand that I've left out semantic processing here, but I think
it's okay to focus on this aspect (lexical access) in isolation.

Hope my explanation hasn't complicated the concept here. I'm interested
to hear about the experience of others with respect to lexical access.

Rob

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 6576
	From: djn@d...
	Date: Sa Mrz 27, 2004 8:34 

	Subject: Re: Lexical access


	Rob,

This is a bit of an aside, but it could fit into this discussion under: "Student attitudes to 
reading aloud". Earlier this week my wife reported a breakthrough when she got her 
pupil from Outer Mongolia to understand that speed was not the point of reading aloud 
but reading so the listener could understand. The lad from OM was genuinely surprised, 
but immediately saw the point. And a teacher trainer student from Georgia who was 
observing the lesson commented: "If only one of my teachers had explained that. I was 
always told I was a bad reader, but no-one explained what that meant."


Dennis



	


	Group: dogme
	Message: 6577
	From: mathewbrigham
	Date: Sa Mrz 27, 2004 2:39 

	Subject: Re: Lexical access


	Hi Rob,

I don't know if this ties in directly, but Catherine Walter did some 
very interesting research (presented at ARELS 2002) showing that 
learners cannot translate their reading comprehension skills to L2 
until they reach a particular level of proficiency. Lower level 
learners struggle while around upp-int level most ss can tranlate the 
L1 mental representations to L2.

she says it is the ability to build mental representations that fails 
to be transferred to L2. 

Skilled comprehenders build hierarchical structures which optimise 
accessibility of info.

Unskilled comprehenders build flatter, bulkier, less cohesive 
structures.

Implications for the classroom:

1) stop teaching lower int ss reading comprehension skills
2) concentrate mre on extensive reading - even in class - which has 
been shown to improve L2 reading comprehension skills. See Day and 
Bamford (1998)

Any use?

Mat



	


	Group: dogme
	Message: 6578
	From: Robert M. Haines
	Date: Sa Mrz 27, 2004 7:44 

	Subject: Lexical access


	Thanks for the replies, everyone. I found each of them interesting; however, none seemed to relate directly to my query --- not that they have to relate directly to be relevant.

Mat, you seem to be referring to a rather top-down, psycholinguistic model of reading comprehension, although I'm not sure what C. Walter means by "mental representations" and "hierarchical structures". Are those something similar to schemata and other "mental pictures" the reader brings to the text?

Halima, you've identified a learning style particular to your Spanish-speaking students (and possibly others), which might apply to P., who comes from the Garifuna community of Honduras. The other student I mentioned is from The Dominican Republic. As I wrote earlier, they both appear to struggle with English more than the other students. Having said that, their progress is much more prominent as well.

Dennis, as far as "bad readers", i wonder how many of these students consider themselves as such. I might do some action research to find out more about their L1 reading, attitudes toward text, etc., then go from there. It seems that speed is a factor if we consider eye-movement research ---Was it 1.01 words every 250 msec. or so? --- which, among other things, has produced a theory that German readers focus more on function words (in German) that do readers of English. Since you read German, that probably won't surprise you.

I'm still wondering whether there might be a connection between the orthography, phonology and reading comprehension of P. and other students coming from a Spanish-speaking background to English that stems from the fact that readers cannot "hear" the words on the page:

This is the text that spawned the initial thought process, in Grabe, W. 1991. Current Developments in Second Language Reading Research. TESOL Quarterly 25(3) 375-406.

"Thus, students from a Spanish language background might have word recognition problems with english, which is less transparently phonemic. Some researchers have suggested that readers of shallow orthographic languages prefer to recode words into sounds before lexical access, arguing that direct lexical access from the orthography would be ineffcient." Turvey, M. , Feldman, L. & Lukatela, G. (1984). The Serbo-Croation orthography constrains the reader to a phonologically analytic strategy. In L. Henderson (Ed.), Orthographies and reading (pp.81-89). Hillsdale, NJ: Lawrence Erlbaum. 

Having reread that, perhaps it does relate more directly to what you've written, Halima.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6579
	From: djn@d...
	Date: Sa Mrz 27, 2004 10:22 

	Subject: Re: Lexical access


	Rob,

You write:

"I'm still wondering whether there might be a connection between the
orthography, phonology and reading comprehension of P. and other students
coming from a Spanish-speaking background to English that stems from the
fact that readers cannot "hear" the words on the page."

I can't pretend to know. But it does sound as if you are implying that ALL words have to 
be decoded i.e. orthography matched to phonemes to get at meaning. There is a classic 
article, though, that argues that reading - perhaps reading for understanding especially - 
is a guessing game with successions of hypotheses about meaning based on context. 
And in such guessing strategies initial and final letters are of particular importance. 

I've also read - a different point - that it takes young English children considerably 
longer to learn to read than their French, German, Spanish or Italian counterparts 
because of the complexity of the orthography/phonology matching in English.

Dennis



	


	Group: dogme
	Message: 6580
	From: Robert M. Haines
	Date: Mo Mrz 29, 2004 6:00 

	Subject: Re: Lexical access


	Yes, and on top of all that there are the eye movement studies I mentioned
that suggest readers do decode every word. That doesn't mean that the
guessing game doesn't go on at the same time, however, as these two
processes (bottom-up and top-down) might interact during reading.

The current debate seems to be to what extreme one gravitates toward a more
psycholinguistic model or something less trendy.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Saturday, March 27, 2004 2:22 PM
Subject: Re: [dogme] Lexical access


> Rob,
>
> You write:
>
> "I'm still wondering whether there might be a connection between the
> orthography, phonology and reading comprehension of P. and other students
> coming from a Spanish-speaking background to English that stems from the
> fact that readers cannot "hear" the words on the page."
>
> I can't pretend to know. But it does sound as if you are implying that ALL
words have to
> be decoded i.e. orthography matched to phonemes to get at meaning. There
is a classic
> article, though, that argues that reading - perhaps reading for
understanding especially -
> is a guessing game with successions of hypotheses about meaning based on
context.
> And in such guessing strategies initial and final letters are of
particular importance.
>
> I've also read - a different point - that it takes young English children
considerably
> longer to learn to read than their French, German, Spanish or Italian
counterparts
> because of the complexity of the orthography/phonology matching in
English.
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6581
	From: taiwan teacher
	Date: Di Mrz 30, 2004 8:23 

	Subject: Thanks for the warm welcome.


	Thanks for the warm welcome and introduction to
TEACHING UNPLUGGED. For some reason the site wouldn't
load past the home page.
I am a member of SSETT here in Taiwan.The Secret
Society of English Teachers in Taiwan. We are a
teachers' advocacy group trying to improve the English
language teaching and learning environment here in
Taiwan. I have a question for ESL students, teachers
and professionals around the world.

Are foreign ESL teachers in other countries allowed to
form a Union?
A little off topic I know but it does pertain to the
fact that non government teaching methods are
prohibited in the Republic of China. 
A.


=====
http://www.geocities.com/taiwanteacher2002/index.html






__________________________________
Do you Yahoo!?
Yahoo! Finance Tax Center - File online. File on time.
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	Group: dogme
	Message: 6582
	From: davidhogg_bcn
	Date: Do Apr 01, 2004 10:54 

	Subject: Dogway again (or, rather, still)


	Hi everyone.

Sorry to bash on about this, but it did seem somewhat important (to 
say the least) at the time that Scott mentioned it.

Are Tom, Diarmuid and I (and Luke, of course, who helpfully furnished 
us with the following insight: "...coursebooks might very well happen 
to be in the classroom...") the only ones who have anything to say 
about Scott's groundbreaking (earthshaking?) proposal of a dogme 
coursebook & workbook & teacher's book?

I would have thought that this was an issue very much more worthy of 
discussion here than peripheria such as whether or not to read aloud 
to oneself and/or one's peers(!?).

I am keenly intrigued to hear what the other 368 of you have to say 
about this. Does anybody feel like letting us all in on their 
opinions?

That's all,
D.



	


	Group: dogme
	Message: 6583
	From: Pete.
	Date: Do Apr 01, 2004 1:07 

	Subject: Re: Dogway again (or, rather, still)


	Hi,
Personally, the reason I haven't replied, (apart from it going against the grain of a lurker par excellence...), is that I couldn't quite believe it was suggested in the first place.

First off; I'm fully aware that dogme isn't static or rigid; I'm not against dogme developing, morphing with the times, evolving as different people throw their own hats into the ring and all that, (indeed that was part of the attraction in the first place), but...

When I first started 'doing' dogme, I saw it as liberation from the straitjacket of coursebooks. Once the coursebook had been binned, the meat of the lesson was necessarily provided by the students. (If I may push it slightly further, the dogme classes generally provided juicy beefsteaks, rather than the stringy mutton served up by Deadway et al). 
I guess what I'm trying to get round to is the fact that if a dogme coursebook becomes a reality, how would it differ from anything else out there? Yeah, there'd be new ideas, blank pages, DIY lessons; all sorts of funky stuff I'm sure, but...but...

But it'd still be just another coursebook. 

And, no matter how well-intentioned, who needs another one?

I think Scott referred to dogme as 'a stance' or 'a state of mind' at one point. I totally agree, but I can't see how a coursebook will provide a way to assume the stance or reach that state of mind. 

A book, on the other hand, is another matter. A 'proper' book, detailing the genesis of dogme, coupled with selected postings or entire threads even. This could give people new to dogme the insight into how to start, how to develop their current teaching methods and, most importantly I think, how to make dogme their own and not to 'slavishly follow a methodology' (even one called dogme...).

Cheers,
Pete.



davidhogg_bcn <davidhogg_bcn@y...> wrote:
Hi everyone.

Sorry to bash on about this, but it did seem somewhat important (to 
say the least) at the time that Scott mentioned it.

Are Tom, Diarmuid and I (and Luke, of course, who helpfully furnished 
us with the following insight: "...coursebooks might very well happen 
to be in the classroom...") the only ones who have anything to say 
about Scott's groundbreaking (earthshaking?) proposal of a dogme 
coursebook & workbook & teacher's book?

I would have thought that this was an issue very much more worthy of 
discussion here than peripheria such as whether or not to read aloud 
to oneself and/or one's peers(!?).

I am keenly intrigued to hear what the other 368 of you have to say 
about this. Does anybody feel like letting us all in on their 
opinions?

That's all,
D.
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6584
	From: Jay Schwartz
	Date: Do Apr 01, 2004 3:15 

	Subject: Re: Dogway again (or, rather, still)


	Comment 1:
I'm looking forward to the Easter break to fully digest Scott's original article. But in brief, I personally don't know if what Scott and/or some of you envision in DOGWAY could be construed as a slavish methodology or an approach. To me, Dogme will always be a mindset. In that respect, I don't see why a teacher can't adapt a text from a coursebook, practice test book or newspaper in this fashion, if need be. What I think is most important is that the material, if used, is twisted around the learner as opposed to the learner being twisted around the material.

Comment 2: I'll assume that Dogway will include a meaty text about the "Emperor and his New Clothes"?

Comment 3: If such a book (radical or not) makes waves and shakes up the coursebook industry, fine. Why not lead by example and work with the establishment as opposed to against it? Anyway, could someone out there actually suggest that a coursebook of this nature would not benefit even some students? 

Comment 4: Perhaps this is just an exercise, as suggested in "The Art of War", of staying close to your friends and closer to your enemies.

- Jay

Ps. Sometimes you have to take a step backward in order to go two steps forward.


---

Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.639 / Virus Database: 408 - Release Date: 3/22/04

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6585
	From: Rita Baker
	Date: Do Apr 01, 2004 3:13 

	Subject: Re: Dogway again (or, rather, still)


	At 01:07 PM 4/1/04, you wrote:

Hi,
A book, on the other hand, is another matter. A 'proper' book, detailing 
the genesis of dogme, coupled with selected postings or entire threads 
even. This could give people new to dogme the insight into how to start, 
how to develop their current teaching methods and, most importantly I 
think, how to make dogme their own and not to 'slavishly follow a 
methodology' (even one called dogme...).

Cheers,
Pete.

I'll go with that Pete!


Rita


Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.648 / Virus Database: 415 - Release Date: 3/31/04


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6586
	From: Robert M. Haines
	Date: Do Apr 01, 2004 7:07 

	Subject: Methods, methodology and pedagogy


	Dogme doesn't seem to be a method. And, I think, Dogme is more a reflection of methodologies than a methodology itself. From what I've learned, methodology is like culture, that is, it consists of unconscious and conscious information, principles and competencies.

The coursebook culture has effected, and *a*ffected dogme. In turn, dogme has changed the coursebook culture. Dogway might extend this interaction, this blending of cultures.

There is a methodology to this list, which keeps it interesting and dynamic for me. How many of the materials, like Diarmuid's wonderful classroom summary, have corrupted the principles of dogme?

I'd like to explore the Art of Teaching.

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6587
	From: sthornbury@w...
	Date: Do Apr 01, 2004 8:15 

	Subject: Re: Methods, methodology and pedagogy


	At this point it's not too late to say that Dogway was an April Fools 
joke. [Cue for mirthless laughter all round]

Well, it wasn't, but it should be obvious that no (serious) publisher 
would accept anything as unorthodox as my idealised, dogmetized 
anti-coursebook - I implied as much in the last paragraph of that 
article.

The fact is I was asked to write something for the Materials 
Development group. So what was I going to do? Rubbish 
coursebooks yet again? It's the easiest thing in the world to do - 
people have been doing it long before dogme came along - witness 
Mario's diatribes to the (then) EFL Gazette in the mid-eighties.

It seemed to me that it would be an interesting challenge to try and 
find some way of marrying dogme with the culture of the book. Or 
at least to see what resulted from the intellectual exercise.

And there's no denying that there IS a culture of the book. Like it or 
not. Just as there is a culture of the car. Some people choose not 
to use them (coursebooks or cars, take your pick), if they can help 
it. The fact that they make that choice needn't be interpreted as a 
criticism of those people who do. Lars von Trier said repeatedly: "I 
wasn't saying people *have* to do a dogme film, just that *I* was 
going to". People subscribe to the vows or they don't - that's their 
choice. I don't imagine for a second that someone teaching 
classes of 25 teenagers in Hong Kong is going to throw the 
coursebooks out the window just because Scott Thornbury said he 
wasn't going to use them in small classes of adults in Barcelona. 

In fact, dogme is not about being anti-coursebook at all, but much 
more about being pro-learner. (Read the Vows!) If coursebooks can 
be used to engineer more learner content into lessons, so much 
the better. Personally, I think you can do it without them. 
Personally I think lessons without coursebooks are more fun. 
Personally, in fact, I loathe coursebooks. 

But that's my choice.

And it's not so much the *fact* of them that I dislike, but the way 
they *are*. They're awful - I've been combing throuhg hundreds in 
the last week looking for speaking activities to interweave into a 
book (about speaking). They're pretty dire.

But maybe coursebooks could change. 

What if a publisher DID take up my offer? Dogway has to be better 
than Headway, surely. And, as I said in a posting a long while 
back, innovation in ELT has often been smuggled in under the 
guise of a new coursebook initiative. I remember "white" Strategies 
and the minor earthquake it caused at the time. A trojan horse of a 
book.

So, no Dogway was not an April Fools joke. Nor was it, I hope, a 
stake through the heart of dogme. Dogme is not a single-issue 
campaign. To suggest that dogme is all about knocking 
coursebooks is to elevate coursebooks to a position that they 
simply don't have in most teachers' lives . (6500 postings knocking 
coursebooks!? That's sad!). Most people on this list use 
coursebooks one way or the other, and some even write them. But 
they don't lose a lot of sleep about the fact. The coursebook issue 
is perhaps a red-herring, siezed on gleefully by dogme's detractors. 

(Now there's a good name for the alternative coursebook: Red 
Herring. Red Herring Pre-Intermediate: that has a nice ring to it.)
;-)
Scott



	


	Group: dogme
	Message: 6588
	From: fiotf
	Date: Do Apr 01, 2004 11:07 

	Subject: Re: Methods, methodology and pedagogy


	He's right, that man, isn't he? Is dogme a bra-burning "chuck the 
books out the window, comrades" movement, or, like feminism, is it 
something a wee bitty beyond that, a wee bitty more than that? A wee 
bitty less impractical?
More and more, I feel it's about changing roles – in true social 
movement style. Ugh. Politics. But the thing about coursebooks is 
that they don't just push the student through the system, they deny 
the teacher too. Teacher-centred? Where? When? 
If you are to follow the old-fashioned class plan, there's very 
little of the teacher in there. It's like a typical, pre-planned 
wedding ceremony, all marked out, even the potential pitfalls, 
beforehand. So long as you stick to the schedule, the script and 
say "I do" or "Answer the following with true or false" at the right 
time, your audience/students will leave with a smile on their face. 
In a traditional, syllabussy class, the teacher, rather like the best-
man, gets to crack all the jokes while the rest gaze on with glossy 
twinkle, but the shots have already been called and he's just playing 
the role. Memorable? Yeah, right.

Now, while teachers' books will still typically say "Say …….., and 
elicit……..", the things are actually called Teachers' Guides, 
nowadays. Guide. Not book, bible or tome of utter wisdom. And you 
don't have to be a back-packer to travel without a guide. Who says 
you can't take your own route? The coursebook in itself represents 
some months of work by one or two people, and is just a sort of 
collection of recommended snippets which boil down to an opinion set 
in 12 pt. Do any coursebook writers think theirs is the only route 
possible? I doubt it (divas apart), but they won't mind if you sample 
and try out, and maybe even like and send feedback. Don't you ever 
share ideas in the staffroom? Or on this list? Where does it say in 
the coursebook "you MUST do all of the following"? Or on this list?

I don't think it's the books or their writers that create the 
coursebook culture; it's the teachers that raise it to mindset 
status. Many teachers use the coursebook in the same way that some 
people think the dogme commandments or ideas are a quasi-religion, to 
be followed at all costs and may you be damned if you stray. Security 
blankets. 

Perhaps coursebooks, and `Dogme' with an ironic capital are, like 
most bibles (without the capital), to be dipped into, savoured and 
THOUGHT ABOUT before being put into practice. After all, the teacher, 
like the students, is a human element in the classroom, one of The 
People in the Room. Maybe we should allow ourselves to have a voice 
too, as well as ears. Dogme coursebook or resource book? How `bout a 
dogme Teachers-on-a-shoestring Guide, with maps and recommended 
restaurants/bars, photos, anecdotes and creepy curiosities, to be 
used as a Michelin Green Guide or doorstop as appropriate. To be used 
as the teacher AND students feel they want? 

(Of course, they could all write the guide themselves as a travel 
journal after the trip, teacher and students, all part of the team, 
but that's another story, and we've heard it before……..) 





Scott sed:
> It seemed to me that it would be an interesting challenge to try 
and 
> find some way of marrying dogme with the culture of the book. Or 
> at least to see what resulted from the intellectual exercise.
> 
> And there's no denying that there IS a culture of the book. Like it 
or 
> not. Just as there is a culture of the car. Some people choose not 
> to use them (coursebooks or cars, take your pick), if they can help 
> it. The fact that they make that choice needn't be interpreted as a 
> criticism of those people who do. Lars von Trier said 
repeatedly: "I 
> wasn't saying people *have* to do a dogme film, just that *I* was 
> going to". People subscribe to the vows or they don't - that's 
their 
> choice. I don't imagine for a second that someone teaching 
> classes of 25 teenagers in Hong Kong is going to throw the 
> coursebooks out the window just because Scott Thornbury said he 
> wasn't going to use them in small classes of adults in Barcelona. 
> 
> In fact, dogme is not about being anti-coursebook at all, but much 
> more about being pro-learner. (Read the Vows!) If coursebooks can 
> be used to engineer more learner content into lessons, so much 
> the better. Personally, I think you can do it without them. 
> Personally I think lessons without coursebooks are more fun. 
> Personally, in fact, I loathe coursebooks. 
> 
> But that's my choice.
> 
> And it's not so much the *fact* of them that I dislike, but the way 
> they *are*. They're awful - I've been combing throuhg hundreds in 
> the last week looking for speaking activities to interweave into a 
> book (about speaking). They're pretty dire.
> 
> But maybe coursebooks could change. 
> 
> What if a publisher DID take up my offer? Dogway has to be better 
> than Headway, surely. And, as I said in a posting a long while 
> back, innovation in ELT has often been smuggled in under the 
> guise of a new coursebook initiative. I remember "white" Strategies 
> and the minor earthquake it caused at the time. A trojan horse of a 
> book.
> 
> So, no Dogway was not an April Fools joke. Nor was it, I hope, a 
> stake through the heart of dogme. Dogme is not a single-issue 
> campaign. To suggest that dogme is all about knocking 
> coursebooks is to elevate coursebooks to a position that they 
> simply don't have in most teachers' lives . (6500 postings knocking 
> coursebooks!? That's sad!). Most people on this list use 
> coursebooks one way or the other, and some even write them. But 
> they don't lose a lot of sleep about the fact. The coursebook issue 
> is perhaps a red-herring, siezed on gleefully by dogme's 
detractors. 
> 
> (Now there's a good name for the alternative coursebook: Red 
> Herring. Red Herring Pre-Intermediate: that has a nice ring to it.)
> ;-)
> Scott



	


	Group: dogme
	Message: 6589
	From: Jenny
	Date: Fr Apr 02, 2004 1:55 

	Subject: Re: Methods, methodology and pedagogy


	--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> I don't imagine for a second that someone teaching 
> classes of 25 teenagers in Hong Kong is going to throw the 
> coursebooks out the window just because Scott Thornbury said he 
> wasn't going to use them in small classes of adults in Barcelona. 


Scott - I DREAM of classes of 25 teenagers in Hong Kong. Here in 
hong Kong, 38 is small - most classes are 40 plus. I am very aware 
of the way I as a teacher change depending on who I'm teaching - 1 
adult, small group of adults, 1 kid (I sometimes have 1 or 2 kids 
only come to chat after school, and that is a chance to 'go dogme'), 
a class of 20 teachers who have 25 hours of lessons before sitting a 
benchmarking exam in a skill area (reading, listening etc) that 
decides their future career.... Adaptability is the key, really, and 
it has always been the key to good teaching, I suppose.

Jenny



	


	Group: dogme
	Message: 6590
	From: Rex Alexander
	Date: Fr Apr 02, 2004 3:19 

	Subject: Is there a Dogme FAQ?


	Fri 2 April 04

Hello,

I am an ESL teacher working in China. I have been following the posts here 
with interest. I seem to recall reading a message referencing a FAQ or 
similar document which provides g background information on Dogme and 
helping newbies get up to speed. I have searched the site but cannot find 
anything like that. Is there such a document or did I misunderstand?

Thanks.

Aloha,

Rex



	


	Group: dogme
	Message: 6591
	From: taiwan teacher
	Date: Fr Apr 02, 2004 6:10 

	Subject: Question About International Unions


	Hello from Taiwan,
I an Aristotle the acting chairman of the Secret
Society of English Teachers in Taiwan. 
I have a question for ESL teachers around the world.
Are teachers in Italy allowed to form or join trade
unions.
The reason I am asking is that here in Taiwan Foreign
teacher are prohibited from doing so and we have had
several of our members arrested and deported.
Hope to hear from you.
A.


=====
http://www.geocities.com/taiwanteacher2002/index.html
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	Group: dogme
	Message: 6592
	From: taiwan teacher
	Date: Fr Apr 02, 2004 6:22 

	Subject: Work and Travel Advisory Warning for Taiwan and Outlying Islands


	Work and Travel Advisory Warning for Taiwan and
Outlying Islands 


This is an official work and travel advisory for
Taiwan and the outlying islands currently under the
control of the Republic of China.
All foreign teachers are advised to maintain a high
level of alert and preparedness in the event of
widespread civil unrest following the elections on
March 22, 2004.
All foreign residents are recommended to register
their residence with their respective nations
representative office in Taiwan in preparation for
possible evacuation.
Prospective teachers are strongly recommended to avoid
travel to Taiwan until the current dispute of election
results and attempted presidential assassination are
resolved.


=====
http://www.geocities.com/taiwanteacher2002/index.html






__________________________________
Do you Yahoo!?
Yahoo! Small Business $15K Web Design Giveaway 
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	Group: dogme
	Message: 6593
	From: Omar Johnstone
	Date: So Apr 04, 2004 6:35 

	Subject: Re: Question About International Unions


	taiwan teacher wrote:

>Hello from Taiwan,
>I an Aristotle the acting chairman of the Secret
>Society of English Teachers in Taiwan. 
>I have a question for ESL teachers around the world.
>Are teachers in Italy allowed to form or join trade
>unions.
>The reason I am asking is that here in Taiwan Foreign
>teacher are prohibited from doing so and we have had
>several of our members arrested and deported.
>Hope to hear from you.
>A.
> 
>
Well, what a surprise!

No unions allowed in Free China.

Is there anyone actually here from the backpack belt?


Omar



	


	Group: dogme
	Message: 6594
	From: Robert.Buckmaster@b...
	Date: Mo Apr 05, 2004 8:22 

	Subject: JHA Reader


	I also think coursebooks are dire but the mindset of teachers is the key. I
was at a seminar with a group of teachers from the Ukraine, Poland, Estonia,
Georgia, Armenia, Slovakia, Czech Republic, Romania and Croatia and they
were asked by the trainer for that session for idea of how to exploit a
text. They came up with lots of ideas, prediction, jigsaw reading, gapfill,
taking sentences out, re-ordering paragraphs etc. My question though was
why? Why do you want to do these things? They were merely repeating the
kinds of things done in coursebooks. It seems a text cannot be interesting
enough in itself but has to have something done to it, turned into an
activity.

To try and change this mindset with the teachers I work with I have written
a 'Justice and Home Affairs Reader' (I work with the police and border
guards here in Estonia). It is a collection of 45 texts, short and long,
written about pertinent issues for police officers mainly, and opposite each
text there is a blank page for 'Notes thoughts opinions ideas' as it says at
the top of each of those pages. Each text is whole, no activities. At the
back are some short extracts from other texts which I have selected for
'grammar' analysis but again there are no set activities. There is also a
small set of gapfill/extra word/missing versions of some of the texts in the
first part of the book - these are labelled 'tests'. 

With this book I trying to make several points -

that texts do not need activities but have to be interesting
texts with gapfills etc are 'tests'
there should be plenty of choices of texts
it is up to the student to take what they will out of the texts (with the
teachers help)
sts might want to read those texts they find interesting at home - and there
is nothing wrong with that and if the text is 'done' in class as well, so
what?

I kinda think that this list informed this Reader and although it is a
coursebook-like thing it is not coursebook-like, if you see what I mean,
there are no listenings, speaking activities, grammar explanations....

Rob B



	


	Group: dogme
	Message: 6595
	From: zosia grudzinska
	Date: Di Apr 06, 2004 7:19 

	Subject: Re: JHA Reader


	good thinking, that!

The Dogway book could exist in the constantly changing, moving, flowing
format - meaning probably the only viable option is the electronic
version... with texts and comment coming in as a kind of a "free-shareware"
movement from all interested parties...
for others to choose from and add at their will...
Zosia



	


	Group: dogme
	Message: 6596
	From: Rita Baker
	Date: Di Apr 06, 2004 3:26 

	Subject: Re: JHA Reader


	Hear, hear, Robert! I absolutely agree with your views. I also enjoyed 
reading your book on English Tenses which Mathew Brigham drew my attention 
to on your website. My colleagues read it as well, and it almost sent 
shivers down our spines to read something so close to what we've all been 
thinking for years! I'm sure other dogmetists would enjoy it!

Rita Baker


Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 
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	Group: dogme
	Message: 6597
	From: Ricardo Cruz
	Date: Mi Apr 07, 2004 1:17 

	Subject: using web content to promote English learning


	We have been reading your comments about teaching methodology and we
would like to have your opinion about our project, related to English
teaching. 


Being a group of three teachers trainees, living in Porto, Portugal, we
decided to create a website exclusively dedicated to English language
learning. The website is fully based on exercises related to the
subjects taught in classes, so it is really a back-up tool for the
learners. It is a very interesting project as we develop the contents
according to the students' needs and preferences. It is also a great
challenge because there is nothing similar in our country. In this
sense, we feel a little like pioneers, discovering new ways of teaching
and engaging our learners.


If you would be so kind as to visit the website (the address is
http://www.mikaspt.net/ ) and give us some feedback about it, we would
be very thankful. 


Adriana Veleda
Ana Guedes 
Ricardo Cruz



	


	Group: dogme
	Message: 6598
	From: Omar Johnstone
	Date: Mi Apr 07, 2004 3:22 

	Subject: Re: JHA Reader


	Robert.Buckmaster@b... wrote:

>With this book I trying to make several points -
>
>that texts do not need activities but have to be interesting
>texts with gapfills etc are 'tests'
>there should be plenty of choices of texts
>it is up to the student to take what they will out of the texts (with the
>teachers help)
>
I'm doing a "distance learning" reading course with Palestinian
students. We have a weekly tutorial, me and thirty students. The idea is
that they read "adapted" texts in their reading book and a gauntlet of
strangely conceived activities at home. These things are pedantically
written, apparently by research linguists, following a self conscious
methodology that reeks of Blum and his cognitive taxonomy. My students
are so obsessed with finding the answers that they and incapable of reading.

Before I was a language teacher, I was a language learner. I studied a
lot of languages and learned a few. Most of this was in the US and
Britain but I also studied in France, Italy, and Egypt. With the
exception of France and Italy, where I was in classes with a mixture of
L1 users, I do not remember ever, at any level, not speaking English in
a foreign language class, nor did any foreign language teacher ever fail
to speak English in the class. Speaking English was simply not an issue.
Even exam papers were even written in English. The taboo on L1 in the
EFL classroom really looks to me like the knee jerk reaction of language
teachers who are incapable of learning languages themselves. Like the
master inspector, George W, the powerful anglophone will turn an
incapacity into a virtue.

And as we were merrily learning French, Swahili, Italian, and what not -
powerfully enough through English - we also read real books from real
foreign places; books that actual foreign people read in their own
foreign languages. These virgin books had not been simplified, adapted,
or annotated for us, and were devoid of activities beyond the obviously
active thought and reflection that is the hallmark of the reader
engaged. We all learned French, Italian, Russian, Arabic, and what not.

A teacher is also a learner and before we have great mystic visions of
correct methods, it might help to reflect on one's own experience as a
student; it might help to admit that students is what we really are.


Omar



	


	Group: dogme
	Message: 6599
	From: Diarmuid Fogarty
	Date: Mi Apr 07, 2004 7:22 

	Subject: Re: using web content to promote English learning


	Well, I checked it out and am impressed by the amount of work that you have put into developing your website and the range of technology that you have used. There are audioclips, videoclips, online gapfills, records of work, photos, chat forums etc. The message that the students are clearly going to get from this is that "our teachers care enough about us to spend their time setting up this project."

Are there opportunities for the students to design their own pages on the site? It would certainly be an excellent way of crossing the curriculum (which, in many countries, is expected of an English teacher!). 

Another suggestion might be to expand upon the web and set up a blogging site (there is a link to the British Council blogging page somewhere on this list. If you search for Blog from the yahoo groups page, you will find it. Alternatively, search google for "British Council EFL blog". If you did this, you could have a prominent link to the school's blog site (which would certainly offer more texts to be read).

Another suggestion would be not to make the focus overly grammatical in case the website becomes more like an online coursebook. The idea must be that the students will continue to feel attracted to the site even when the novelty factor has worn off. They are unlikely to return to answer some questions about the use of articles or do an exercise about cohesive devices (at least, if they are anything like my students).

I use the internet with my classes and I found that the take-up was not particularly impressive, although it was steady enough not to abandon the project. I will send you the details of my site (which is deadly boring in comparison to yours!) off-list. One area that really took off was the chat forum - once I'd provided a forum for students to talk about any old thing that they wanted. The messages are short, but they are constant. In your school, you could do the same for each class and also set up a "general talking shop" where students could chat to others in different classes.

Thanks for letting us see the site. 

Diarmuid


----- Original Message ----- 
From: Ricardo Cruz 
To: dogme@yahoogroups.com 
Sent: Wednesday, April 07, 2004 1:17 AM
Subject: [dogme] using web content to promote English learning



We have been reading your comments about teaching methodology and we
would like to have your opinion about our project, related to English
teaching. 


Being a group of three teachers trainees, living in Porto, Portugal, we
decided to create a website exclusively dedicated to English language
learning. The website is fully based on exercises related to the
subjects taught in classes, so it is really a back-up tool for the
learners. It is a very interesting project as we develop the contents
according to the students' needs and preferences. It is also a great
challenge because there is nothing similar in our country. In this
sense, we feel a little like pioneers, discovering new ways of teaching
and engaging our learners.


If you would be so kind as to visit the website (the address is
http://www.mikaspt.net/ ) and give us some feedback about it, we would
be very thankful. 


Adriana Veleda
Ana Guedes 
Ricardo Cruz
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	Group: dogme
	Message: 6600
	From: Halima
	Date: Mi Apr 07, 2004 8:36 

	Subject: RE: using web content to promote English learning


	This is great! Good work. The idea of making a website in part with
ideas and work coming from the students is a great idea, and a way to
extend your classroom to include more. Cngratualtions. 
Cheers, Halima 

-----Mensaje original-----
De: Ricardo Cruz [mailto:rcruz@n...] 
Enviado el: miércoles, 07 de abril de 2004 2:18
Para: dogme@yahoogroups.com
Asunto: [dogme] using web content to promote English learning



We have been reading your comments about teaching methodology and we
would like to have your opinion about our project, related to English
teaching. 


Being a group of three teachers trainees, living in Porto, Portugal, we
decided to create a website exclusively dedicated to English language
learning. The website is fully based on exercises related to the
subjects taught in classes, so it is really a back-up tool for the
learners. It is a very interesting project as we develop the contents
according to the students' needs and preferences. It is also a great
challenge because there is nothing similar in our country. In this
sense, we feel a little like pioneers, discovering new ways of teaching
and engaging our learners.


If you would be so kind as to visit the website (the address is
http://www.mikaspt.net/ ) and give us some feedback about it, we would
be very thankful. 


Adriana Veleda
Ana Guedes 
Ricardo Cruz





To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
Yahoo! Groups Links



	


	Group: dogme
	Message: 6601
	From: Rita Baker
	Date: Do Apr 08, 2004 10:22 

	Subject: Re: JHA Reader


	Spot on Omar! I think that once we close ourselves off to learning, we 
should stop teaching! And for me, teaching is not the imparting of our 
knowledge, but the facilitation of other people's learning - for which we 
have to have some idea of what their experience is. I think it is quite 
arrogant for native English speaker teachers to think they can teach their 
own language without understanding the process of L2 acquisition. Learning 
your first language is not the same as learning your second language 
because there is nothing else to interfere with it. We bring our L1 to our 
learning of L2 - so we might as well acknowledge it and harness anything it 
is able to contribute.

Rita

At 03:22 AM 4/7/04, you wrote:

Robert.Buckmaster@b... wrote:

A teacher is also a learner and before we have great mystic visions of
correct methods, it might help to reflect on one's own experience as a
student; it might help to admit that students is what we really are.


Omar
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	Group: dogme
	Message: 6602
	From: djn@d...
	Date: Do Apr 08, 2004 3:50 

	Subject: Re: JHA Reader


	It is interesting to compare notes.


Omar writes;

"I do not remember ever, at any level, not speaking English in a foreign language
class, nor did any foreign language teacher ever fail to speak English in
the class. Speaking English was simply not an issue. .......... The taboo on L1 in the EFL 
classroom really looks to me like the knee jerk reaction of language teachers who are 
incapable of learning languages themselves."


I attended Norwegian lessons in Norway and learnt no Norwegian, largely because the 
teacher spoke so much English. (What Norwegian I did learn I picked up from my four-
year-old daughter who was attending a Norwegian kindergarten).

On the basis of half-remembered school French, where mostly English was spoken, I 
learned to communicate in French when I shared an office (in Norway) with a 
Frenchman who didn't want to talk Norwegian or English.

I didn't learn much German on a four-week intensive course at the Goethe Institute - too 
much explanation of grammar in English. I never ever, in a quarter of a century, spoke 
German to my German students - unless they were emotionally upset about life (rarely 
about studies...)

My Russian, that used to be pretty good was taught entirely in Russian.

As far as I'm concerned, it's not a question of a taboo, it is simply so much more 
efficient and effective using the target language more or less exclusively.

Dennis



	


	Group: dogme
	Message: 6603
	From: Adrian Tennant
	Date: Do Apr 08, 2004 4:25 

	Subject: L1 in class


	I think both Omar and Dennis have valid points.

Omar wrote:

"The taboo on L1 in the EFL classroom really looks to me like the knee jerk
reaction of language teachers who are
incapable of learning languages themselves."

There is some truth in this. The need of many native speakers to hold on to
their position gives rise to the idea that L1 is a bad idea in the
classroom.

On the other hand does this mean that there are not pedagogic reasons why a
class shouldn't be mainly, if not exclusively, in the target language?

I had similar experiences to Dennis.

Also, try learning sign language without 99% of the class being signed.

Dr Evil



	


	Group: dogme
	Message: 6604
	From: Omar Johnstone
	Date: Do Apr 08, 2004 8:14 

	Subject: Re: L1 in class


	Adrian Tennant wrote:

>On the other hand does this mean that there are not pedagogic reasons why a
>class shouldn't be mainly, if not exclusively, in the target language?
> 
>
Most of what happens in traditional classrooms should not happen at all 
anyway. I think that's largely what this list is about. My students come 
to me after having been taught *about* English for six years in state 
schools. They are like people who have read all about pianos and how to 
play them. I can test them on pianos and piano music and they really do 
know quite a lot about it. Some are virtually experts. But just don't 
ask them to play.

I think there are good reasons why classes should be entirely in the 
target language and these reasons become more urgent as students' skills 
mature. Surely students benefit enormously from it. I object when L2 is 
raised to the level of a religion, when L2 use becomes a bureden and an 
impediment to effective learning and teaching. But we are not learning 
about English, but rather how to use it, so we should use it as much as 
possible. I try to do that, but sometimes what is possible is not a lot.

Omar



	


	Group: dogme
	Message: 6605
	From: djn@d...
	Date: Do Apr 08, 2004 9:26 

	Subject: Learner-centred


	I've grown used to saying something like: "As a paid-up member of the dogme 
philosophy I believe firmly in the learner-centred classroom."

So I was somewhat nonplussed, reading Adrian Holliday's 'Appropriate Methodology 
and Social Context' to come across a section called: 'The myth of learner-centredness' 
in which he writes in favour of learnING-centredness.

" The essence of masterful classroom practice is thus the engineering of appropriate 
classroom activity for the purpose of bringing learning about."

Well....quite....almost.

How difficult it is at times to say precisely and unambiguously what one means.

I like Holliday's shift of emphasis to learning, but am less comfortable with the imagery 
of engineered classroom activities.


Dennis



	


	Group: dogme
	Message: 6606
	From: Diarmuid Fogarty
	Date: Do Apr 08, 2004 10:42 

	Subject: Re: Learner-centred


	I don't think Holliday is much closer to the mark with his focus on learnING-centred classrooms. What happens in the classroom is about what goes on between people as opposed to simply what goes on. Efficient learning will only happen once teachers have the confidence of their learners. This, for me, is what Holliday refers to as "the engineering of appropriate classroom activity for the purpose of bringing learning about." But I can't focus on the learning without focussing on the learners. If I am determined to make them learn something, then I need to focus on how to make it important to their lives; if I want to have even a notion of what they may have learnt, then I need to have an understanding of them to begin to imagine how they may have interpreted what has happened in the classroom; thus, learners are always before learning in an "appropriately engineered" classroom. My understanding of dogme is that, by taking on board the theories of critical pedagogues such as Freire and Auerbach, dogme is not so strong on the learner-centredness as it is on the participant-centredness. It recognises that both teacher and student work together to build a learning experience from which both will take something away. 
----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Thursday, April 08, 2004 9:26 PM
Subject: [dogme] Learner-centred


I've grown used to saying something like: "As a paid-up member of the dogme 
philosophy I believe firmly in the learner-centred classroom."

So I was somewhat nonplussed, reading Adrian Holliday's 'Appropriate Methodology 
and Social Context' to come across a section called: 'The myth of learner-centredness' 
in which he writes in favour of learnING-centredness.

" The essence of masterful classroom practice is thus the engineering of appropriate 
classroom activity for the purpose of bringing learning about."

Well....quite....almost.

How difficult it is at times to say precisely and unambiguously what one means.

I like Holliday's shift of emphasis to learning, but am less comfortable with the imagery 
of engineered classroom activities.


Dennis
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	Group: dogme
	Message: 6607
	From: Robert M. Haines
	Date: Do Apr 08, 2004 10:08 

	Subject: Re: Learner-centred


	Could one argue that Holliday's term is simply another way to describe
teacher-centeredness, whereby he seems to shift focus from *learners*
(people in the room) to *learning* (an abstract concept that can be
difficult to measure) but actually places emphasis again on what we teachers
want to happen?

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Thursday, April 08, 2004 1:26 PM
Subject: [dogme] Learner-centred


> I've grown used to saying something like: "As a paid-up member of the
dogme
> philosophy I believe firmly in the learner-centred classroom."
>
> So I was somewhat nonplussed, reading Adrian Holliday's 'Appropriate
Methodology
> and Social Context' to come across a section called: 'The myth of
learner-centredness'
> in which he writes in favour of learnING-centredness.
>
> " The essence of masterful classroom practice is thus the engineering of
appropriate
> classroom activity for the purpose of bringing learning about."
>
> Well....quite....almost.
>
> How difficult it is at times to say precisely and unambiguously what one
means.
>
> I like Holliday's shift of emphasis to learning, but am less comfortable
with the imagery
> of engineered classroom activities.
>
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6608
	From: Omar Johnstone
	Date: Do Apr 08, 2004 8:14 

	Subject: Re: JHA Reader


	djn@d... wrote:

>I attended Norwegian lessons in Norway and learnt no Norwegian, largely because the 
>teacher spoke so much English. (What Norwegian I did learn I picked up from my four-
>year-old daughter who was attending a Norwegian kindergarten).
> 
>
I learned to speak French well in France. However, I was able to speak 
French with family friends at 16, after about a year of an intensive 
course in high school. Three hours a day. We received French names and 
developed French personas. I don't remember much else about it.

>My Russian, that used to be pretty good was taught entirely in Russian.
>
>As far as I'm concerned, it's not a question of a taboo, it is simply so much more 
>efficient and effective using the target language more or less exclusively.
> 
>
OK, I'll try it, so long as L1 is not a taboo.

I'll start with this on the board in red:

"I don't understand."

"Can you repeat that please."

"What does the word __________ mean?"

I'll let you know how it goes.


Omar



	


	Group: dogme
	Message: 6609
	From: Adrian Tennant
	Date: Fr Apr 09, 2004 12:06 

	Subject: Re: L1 in class


	Ummm!

Omar writes:

> Most of what happens in traditional classrooms should not happen at all
anyway.

Firstly, who mentioned traditional classrooms?

Secondly, 'traditional' in which country, cultural arena (etc),
language/subject ... etc.

Thirdly, ... who says 'it shouldn't happen'?

I do agree that being taught *about* something isn't the same as being
taught something. But, this is often a distinction between teaching English
as English and teaching it as a school subject.

Omar then goes on to write:

> I think there are good reasons why classes should be entirely in the
target language and these reasons become more urgent > as students' skills
mature. Surely students benefit enormously from it.

But this is NOT what you said earlier???

> I object when L2 is raised to the level of a religion, when L2 use becomes
a bureden and an impediment to effective
> learning and teaching.

So do I. In fact, I encourage the expedient use of L1 in the classroom. But,
the emphasis must be on expedient. Often it isn't. I feel that when the
overuse of L1 is raised to the level of ... but it's necessary ... then I
object.

My most memorble lessons have been when I've struggled (but then that's me +
my sadistic streak!)

> But we are not learning about English, but rather how to use it, ...

No, students shouldn't learn how to use it ... they should learn TO use it.

Dr Evil



	


	Group: dogme
	Message: 6610
	From: djn@d...
	Date: Fr Apr 09, 2004 11:06 

	Subject: Re: TL as default L. Was: JHA Reader


	Omar writes:

OK, I'll try it, so long as L1 is not a taboo.

I'll start with this on the board in red:

"I don't understand."

"Can you repeat that please."

"What does the word __________ mean?"

---------- 

Good luck! I remember reading a book by a Dr. Edith Bone who spoke about 12 
languages. In her book she said the first sentence she always learned in a new 
language was: "What is the English/French/Russian etc for xxxxx ?"

Clearly, just about everything, as always, depends on your relationship with the 
learners, their expectations, their motivation etc. etc. , but the advantages of making 
the default language the target language are persuasive and accumulative. 

There are lots of simple steps on the way. If smeone asks a question in the MT you 
simply repeat it and answer it in the TL, without comment. The MT speaker hasn't been 
put down or penalised and the spell has not been broken - the lesson proceeds in the 
TL. The taboo word 'translation' hasn't been uttered. And the chances are that 
eventually the MT speaker will feel secure enough to have a shot at speaking in the MT.

I've just returned from a short visit to Poland and I noticed, not for the first time, that I 
have to pluck up courage to utter my first word of a foreign language in public. In three 
or four days I simply didn't trust myself ("The dogme list as a place of confession. 
Discuss") to say, simply, (minus the twiggles) dziekuje //dschjenkuje// - Thank you!. I 
wasn't confused by the orthography - I've only just looked that up - it was a simple 
matter of embarassment, lack of nerves, courage.(As I sit here alone writing this 
message I can //dschjenkuje// as often as you like). By contrast I noticed that on the last 
day and a half my wife was saying //dschjenkuje// whenever the opportunity offered 
itself.

I think that one of the most powerful reasons for fostering the TL as the default 
language in the classroom is that in a supportive environment learners quickly lose their
inhibitiions about performing in the TL.

//dschjenkuje//


Dennis



	


	Group: dogme
	Message: 6611
	From: djn@d...
	Date: Fr Apr 09, 2004 12:12 

	Subject: Re: Learner-centred


	Rob writes:

"Could one argue that Holliday's term is simply another way to describe
teacher-centeredness, whereby he seems to shift focus from *learners*
(people in the room) to *learning* (an abstract concept that can be
difficult to measure) but actually places emphasis again on what we
teachers want to happen?"

I hope I'm not discussing with Rob how many angels can dance on the point of a pin 
here, but I understood Holliday's stress on learnING-centredness rather than learnER-
centredness as drawing attention to the fact that what is central (in the FL classroom) is 
that the learners learn the FL.

I must say, though, "Learners should learn the FL" needs unpacking to make it clear 
that this should be understood as meaning - learn what the learner wants/sees as 
necessary.

Looking back at Holliday, and the context of my original quote, I notice that he is 
concerned that the notion of learner-centredness:

"carries with it a set of perhaps naïve ideas which belong essentially to the BANA 
professional-academic culture."


For anyone who is interested in seeing Holliday's argument in full, see section 10.5
in Adrian Holliday: Appropriate Methodology and Social Context, Cambridge University 
Press, 1994
ISBN: 0 521 43745 8

If anyone loses sleep wondering what Holliday says I could scan a few pages and put 
them in the files section.



	


	Group: dogme
	Message: 6612
	From: Omar Johnstone
	Date: Fr Apr 09, 2004 2:27 

	Subject: Re: L1 in class


	Adrian Tennant wrote:

>Firstly, who mentioned traditional classrooms?
> 
>
I did.

>Secondly, 'traditional' in which country, cultural arena (etc),
>language/subject ... etc.
> 
>
Saudi Arabia, and most of the Arab world.

>Thirdly, ... who says 'it shouldn't happen'?
> 
>
I said that too.

Last week my son brought home an Arabic exam that he had done poorly on. 
His mother was livid. I looked at the exam and then looked at the book. 
The exam, a comprehension thing, was taken directly from the book; 
complete with questions. You see, when you learn Arabic in the Arab 
world you are expected to memorize the Arabic book so that you can 
respond to the questions on the exam that are taken directly from the 
book. It is a memory test.

English teaching follows this same "method".

>I do agree that being taught *about* something isn't the same as being
>taught something. But, this is often a distinction between teaching English
>as English and teaching it as a school subject.
>
>Omar then goes on to write:
>
> 
>
>>I think there are good reasons why classes should be entirely in the
>> 
>>
>target language and these reasons become more urgent > as students' skills
>mature. Surely students benefit enormously from it.
>
>But this is NOT what you said earlier???
> 
>
What I said yesterday was according to what I knew yesterday. What I say today is according to what I know today.

I use Arabic in the classroom. I speak it a lot. Most of what I say, I say twice. Some students cannot follow three words in English, some can follow a class that is entirely in English. I usually have from 12 to 20 students in a class. Sometimes there are less than ten. 

I think I can probably use more English in most classes. I'll try to do that and see what happens. I will not forbid anyone from speaking Arabic.

I object when L2 is raised to the level of a religion, when L2 use becomes


>>But we are not learning about English, but rather how to use it, ...

>No, students shouldn't learn how to use it ... they should learn TO use it.

Dr Evil


Can you teach me to drive a car?

Ca n you teach me how to drive a car?

Most disputes are about the meaning of words.


Omar



	


	Group: dogme
	Message: 6613
	From: djn@d...
	Date: Fr Apr 09, 2004 4:00 

	Subject: Re: L1 in class


	Omar's last message reminded me vividly of two years I spent teaching English in 
Qatar. I taught only in English because I believed that was the way to do it, but also 
because I didn't know a word of Arabic - except for "safarjal" - quince. It was in the 
textbook and I didn't know what a quince was, nor could I find a picture of one. It didn't 
help much because I don't think my pupils had ever seen the fruit in question either.

Lessons were one hell of a struggle - me versus classes of about 30 young teenage 
boys who were too rich to need to bother about learning anything if they didn't feel like 
it. School was a club where they came to meet their friends.

I did manage to teach something, though and I heard the evidence. As I walked through 
the souk (market) from all corners I heard small boys, sounding like me, shouting: "Will 
you stop talking and SIT DOWN!!!"


Dennis



	


	Group: dogme
	Message: 6614
	From: dogme@yahoogroups.com
	Date: Fr Apr 09, 2004 5:38 

	Subject: New file uploaded to dogme


	Hello,

This email message is a notification to let you know that
a file has been uploaded to the Files area of the dogme 
group.

File : /USING MOTHER TONGUE IN THE FOREIGN LANGUAGE CLASSROOM.doc 
Uploaded by : zosienka46 <zosia_g@w...> 
Description : L1 in EFL practice 

You can access this file at the URL

http://groups.yahoo.com/group/dogme/files/USING%20MOTHER%20TONGUE%20IN%20THE%20FOREIGN%20LANGUAGE%20CLASSROOM.doc 

To learn more about file sharing for your group, please visit

http://help.yahoo.com/help/us/groups/files

Regards,

zosienka46 <zosia_g@w...>



	


	Group: dogme
	Message: 6615
	From: zosia grudzinska
	Date: Fr Apr 09, 2004 5:41 

	Subject: Re: TL as default L. Was: JHA Reader


	I have just uploaded an article which i wrote some time ago on the subject
(to the Files area)
Whenever I have a trainee on a work placement we inevitably thrash out this
topic which probably means it is a hot spot for any responsible teacher.
Perhaps we should start asking our learners what their wishes are? and
negotiate some contract? but life makes its own rules and whatever the
agreement with the students we will be bound to break it one day - that's
being human after all
Zosia



	


	Group: dogme
	Message: 6616
	From: Robert M. Haines
	Date: Fr Apr 09, 2004 5:54 

	Subject: L2 or else!


	Some students from our class recently returned from a visit to another campus where their peers were taking part in the same scholarship program and also learning English. 

It turns out that the students they met are coerced into speaking only English under penalty of a $5.00 fine. This goes for meetings between students and staff outside of class as well.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6617
	From: djn@d...
	Date: Fr Apr 09, 2004 9:34 

	Subject: Re: TL as default L. Was: JHA Reader


	Zosia,

Thanks very much indeed for sharing your article with us. 

I can only agree that it makes complete sense to deal with discipline and administrative 
matters in the L1.

You haven't really converted me, though, with your other points.

You describe learners brainstorming so that they could talk about "My worst day ever", 
perhaps producing a story or a drama from points collected on the board. You describe 
the moment of panic when no ideas are being produced. You continue: " But when I told 
the students that they would be allowed to speak in the mother tongue, there was 
almost none of the silent period – they launched straight in with abandon. Besides, 
while previously the structures used would be rather stilted and repetitive, this time we 
obtained a rich plethora of language material, which enhanced the value of the 
subsequent tasks." But that is hardly surprising. 

Of course your students are going to to be more fluent in Polish - but the lesson, surely, 
has become a Polish lesson, not an English lesson. 

You conclude: " And there was another bonus: after we had filled the board with “mixed 
language” examples (students sometimes used English), we could enjoy group 
translation. That activity gave rise to some very interesting questions concerning 
grammar and syntax – which, I am sure, would otherwise hardly ever have popped up 
on the class agenda. " 

Mmmm. Of course the ability to translate is a most useful skill and art - as is 
playing the trumpet , but, personally, I prefer to keep both abilities well separated 
from language learning.

As far as teaching very young children a foreign language is concerned, something 
you also touch on in your article, the most impressive early lessons I've seen 
focussed on games where the youngsters reacted physically to instructions or to 
following very simple stories with large, colourful illustrations. And there were 
simple counting songs. Of course the teachers, if need be, said the equivalent of: 
"John. Stop pulling Jane's hair", or "You should have gone before the lesson 
started" - but 99% of the (short) lessons were in the TL - English.

Dennis



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6618
	From: djn@d...
	Date: Fr Apr 09, 2004 10:06 

	Subject: Re: L2 or else!


	Rob,

Your story of learners who are fined if they don't speak English is horrendous and 
obscene. 


Dennis



	


	Group: dogme
	Message: 6619
	From: zosia grudzinska
	Date: So Apr 11, 2004 5:46 

	Subject: Re: TL as default L. Was: JHA Reader


	djn@d... wrote:
> You haven't really converted me, though, with your other points.

Dennis,

I feel very much intellectually stimulated by our difference of opinions (or
perhaps not so much opinions as perceptions, at least on my side). I want
to really take up the debate having just thought up a quick check which will
allow me to acquire specific data through a "research", albeit very modest,
but hopefully meaningful to the topic (the topic being, I guess, not any
holy dogma but the pragmatics of the TL learning processes?)
It will take a while, though.
Meanwhile, a quick question: shouldn't we ask the learners about their
perceptions and standpoints re the issue? Apart from empowering them
further as equal partners to the contract we might get a valid dogme-style
discoursive experience (whether we choose TL as the means of communication
or the mixture)...?
Zosia



	


	Group: dogme
	Message: 6620
	From: djn@d...
	Date: So Apr 11, 2004 10:23 

	Subject: Re: TL as default L. Was: JHA Reader


	I enjoy the discussion Zosia, too, because I'd like to look particularly hard at my hobby 
horses and I certainly agree that it is not so much a question of defining dogme practice 
as of seeing what works best in one's own particular classroom(s).

Of course I agree, too, that it is worthwhile finding out what the learners think about this 
issue. As their teacher you will still be left to judge whether they are telling you what 
they really think, what they believe you would like them to think or...all the other 
possibilities. But it could only be interesting to hear what they say - or write.(Perhaps if 
they can answer in writing, anonymously, there will be a better chance of finding out 
what they really think).

....... I started to think of possible items for a questionnaire and thought of "Which 
language do you prefer me to tell you off in?"

Which reminded me of when my German step-son was about 15 and his mother asked 
me to have a serious word with him about smoking demonstratively in front of all her 
friends at a dinner party the night before."

"Tommy", I said, "Anke has asked me to have a short talk with you."
"OK", he said. "Can it be in English?"........ !!!

Perhaps you'll find that your pupils would prefer to be disciplined in English so that your 
words don't sting.


Best wishes,


Dennis



	


	Group: dogme
	Message: 6621
	From: profshaun36
	Date: Mo Apr 12, 2004 2:25 

	Subject: Re: TL as default


	In my opinion in a Dogme class the issue of L1 being used in the 
classroom doesn´t really come up.
As the Dr said the point is learning through using the language not 
teach learners how to use it. I have found by making this very clear 
at the start of a semestre helps clear things up.
In classes where I have syllabus such as a book or photocopy to teach 
yes I find far more problems. Here students can avoid the L2 as they 
have time to bury themselves behind the materials they have in class.
In a class where the level of participation is far more, it is 
difficult to move into L1 sometimes. Everyone wants to talk or 
listen. I think it is a little infectious or is just natural.
Shaun



	


	Group: dogme
	Message: 6622
	From: zosia grudzinska
	Date: Mo Apr 12, 2004 5:25 

	Subject: Re: TL as default L. Was: JHA Reader


	djn@d... wrote:
As their teacher you will still be
> left to judge whether they are telling you what they really think,
> what they believe you would like them to think or...all the other
> possibilities.

Thanks, Dennis, for pointing that out. Too often teachers tell me "buit I
know perfectly well what my students want..." forgetting that it's a power
issue in the typical classroom. Since I started reflecting on the classroom
dynamics the rapport and real unhindered genuine sincere straigthforward
communication between the two parties (id, Ss and their T) seems to be the
key to the mystery of discovering where the true service towards our
learners lay!
Luckily my Ss have known me for such a long time and we've been through a
lot together (fighting the rotten system of coercive schooling) that I hope
for them to tell the truth... it's not an issue between us.

> ....... I started to think of possible items for a questionnaire and
> thought of "Which language do you prefer me to tell you off in?"
but obviously (you have pointed it out in your previous posting) they'll
prefer MT esp. in such a difficult matter... but that's beside the point
(don't forget I teach young learners in an average or even backwater public
school)

> Perhaps you'll find that your pupils would prefer to be disciplined
> in English so that your words don't sting.

Sure they would - pretending they didn't get the gist afterwards! (just
joking)
Looking forward to the next installment of our debate
Zosia



	


	Group: dogme
	Message: 6623
	From: zosia grudzinska
	Date: Mo Apr 12, 2004 5:26 

	Subject: Re: Re: TL as default


	profshaun36 wrote:
> In a class where the level of participation is far more, it is
> difficult to move into L1 sometimes. Everyone wants to talk or
> listen. I think it is a little infectious or is just natural.

I absolutely agree but not in all the classrooms round the world (not in the
coercive educational institutions anyway)
Zosia



	


	Group: dogme
	Message: 6624
	From: sombra93218
	Date: Mo Apr 12, 2004 7:45 

	Subject: Re: L1 in class


	It seems to me that the use of L1 in the classroom is unavoidably 
inevitable and essential, especially when considered in the light of 
at least 3 previous threads that have been discussed here. 
1. Words and there multiple meanings.
2. Learner centered learning.
3. The human thought process.
No matter what your mother tongue is, will you ever have finished 
learning it? Language acquisition is a life long task. And though you 
may be fully capable of structuring sentences, paragraphs and even 
books correctly and comprehensively, you will never cease to learn 
new words. There are just too many and they (almost always?) have 
multiple meanings depending on the context in which they are used.

As an example I would like to cite one simple yet complicated 
concept. "To quit smoking."
In Spanish this action is expressed as "Dejar de fumar." Yet
the 
verb "dejar" translates (more or less) into English as
"to leave, to 
let go, to abandon," where as the verb "to quit"
translates (once 
again, more or less) into Spanish as "dejar, abandonar, rendirse, 
renunciar". So it seems to me that there would be no way of 
extracting the use and multiple meanings of the verb "to
quit" 
without exploring its L1 counterparts. Furthermore, this would lead 
to the study of the other English verbs previously mentioned as well 
as their L1 counterparts. 

How any of this could be accomplished without bringing L1 into the 
classroom is beyond me! Moreover, if I understand the Dogme criteria 
correctly, both L1 and L2 are things that are naturally brought into 
the classroom by both students and teachers so it would be very 
undogmelike to not make use of them.

Sombra



	


	Group: dogme
	Message: 6625
	From: sean sheriff
	Date: Mo Apr 12, 2004 8:37 

	Subject: Re: TL as default


	The issue of L1 in the classroom seems to be a never-ending debate. I had been under the impression that the “experts” were rather more favourably disposed to using some L1 these days. Like Dr. Evil, I think there’s something to be said for both Dennis’ and Omar’s positions, but I lean a bit closer to Omar’s. In an L2 classroom I think everybody should use the L2 as much as possible; but the key word, in my opinion, is “possible”. It has seemed to me that some teachers have taken the No L1 Rule to an extreme. For example, not even letting the students ask a question like “How do you say ‘guay’ in English?” because the question includes the word ‘guay’. I am speaking from experience here, as this was the policy of one of my colleagues. In general I have found that the stronger proponents of No L1 tend to be those with zero or poor command of the students’ language (not an iron-clad rule, however, as the aforementioned colleague did have pretty decent Spanish). Looking back at my own
experience as an L2 learner before venturing abroad, all my teachers spoke English. There were a few (1 non-native and 2 natives) who stressed their preference for L2 Only in the classroom, but we all KNEW that they could speak English. Whenever a communication breakdown occurred, we would take a “time out” (which just happened naturally…it wasn’t officially delineated) to repair it using English or some L2/English mixture before getting back on track, as it were. So, even though we knew the teachers’ preference for No L1, it was not raised to the level of religion (as Omar puts it). I think it’s helpful to have general principles, but we have to use our common sense. Many of us like to think of ourselves as facilitators, and I think the judicious use of L1 can facilitate learning.

Regards,

Lurker Sean 



As a “footnote”: Isn’t is bit arrogant that we (English-speaking societies) expect native foreign language teachers in our countries to have at least reasonable English, but [some of us] think nothing of living and working abroad without the ability to have even the simplest of conversations in the language of our host communities?


---------------------------------
Do you Yahoo!?
Yahoo! Tax Center - File online by April 15th

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6626
	From: Adrian Tennant
	Date: Mo Apr 12, 2004 9:53 

	Subject: Re: Re: L1 in class


	Reading recent postings on L1, especially those from Sombra and Sean I have
to say there are classes where L1 doesn't help - Sign Language. Exploring L1
counterparts is simply not an option that will help you learning to sign.
And Omar - when your teacher is deaf then you have no recourse to your L1
anyway.

Dr Evil



	


	Group: dogme
	Message: 6627
	From: djn@d...
	Date: Mo Apr 12, 2004 10:24 

	Subject: Re: Re: TL as default


	Sean writes:

"I think the judicious use of L1 can facilitate learning."

I hear what you are saying (..an interesting phrase to use in an email...) but I really 
believe the teacher can productively avoid using the MT much more often and for much 
longer than many people think. 

I'm not quite sure, either, that use of the L1 facilitates learning so much as providing 
bits of explanation that may relax the learners,

I think the ideal is for the teacher to speak the TL as near to always as possible, though 
learners can be allowed to speak the MT if they must with the teacher constantly 
prodding them to use more and more TL.

In a monolingual TL lesson there can be a productive straining after meaning that is 
spoiled if the MT is used.

I think what many proponents of "TL in the classroom only" approach mean, in essence, 
is that you learn a foreign language by practising it, by using it - not by discussing it or 
explaining it. 


Dennis



	


	Group: dogme
	Message: 6628
	From: djn@d...
	Date: Mo Apr 12, 2004 10:24 

	Subject: Re: Re: TL as default


	Zosia,

You replied to profshaun:

profshaun36 wrote:
> In a class where the level of participation is far more, it is
> difficult to move into L1 sometimes. Everyone wants to talk or
> listen. I think it is a little infectious or is just natural.

I absolutely agree but not in all the classrooms round the world (not in
the coercive educational institutions anyway) Zosia

-----

To state the obvious:

On the dogme list, almost exclusively, we all discuss how to make the learning of 
English for our learners optimal.

But you and a few others on this list are not teaching in private institutions but in state-
run schools where English is a school subject rather than a living language.

Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6629
	From: djn@d...
	Date: Mo Apr 12, 2004 10:24 

	Subject: Re: Re: L1 in class


	Sombrar,

I don't know if the point below is dogme or not.

I would think that if the various meanings of QUIT, or any other expression, are needed 
by the learners these different leanings and expressions will come up. If you have a 
different agenda, it will be the teacher's agenda, and I do know that the dogme 
approach favours the students' agenda.

And what do you do if, as is the case in many classes in many parts of the world, a 
number of different lmother tongues are spoken by the learners and not just one?


Dennis



	


	Group: dogme
	Message: 6630
	From: sombra93218
	Date: Di Apr 13, 2004 1:44 

	Subject: Re: L1 in class


	--- In dogme@yahoogroups.com, djn@d... wrote:
> Sombrar,
> 
> I don't know if the point below is dogme or not.
> 
> I would think that if the various meanings of QUIT, or any other 
expression, are needed 
> by the learners these different leanings and expressions will come 
up. If you have a 
> different agenda, it will be the teacher's agenda, and I do know 
that the dogme 
> approach favours the students' agenda.
> 
> And what do you do if, as is the case in many classes in many parts 
of the world, a 
> number of different lmother tongues are spoken by the learners and 
not just one?
> 
> 
> Dennis

To Dr. Evil I can only respond that I have absolutely no knowledge of 
sign language. If it is internationally understood by all who are 
able to use it then, perhaps, it is the closest thing to "Esperanto" 
that exists in the world today and we would all benefit from its use 
in international communication. And therefore the idea of L1 or L2 
would be completely eliminated as there would be only the TL, sign.

To Dennis I respond that weather the class be mono or multi lingual 
the exploration of the multiple meanings of words is still merited. 
Especially in higher levels to facilitate more effective 
communication in L2.

In a multi-lingual lower level class it may be impossible to explore 
the multiple meanings of words, unless the teacher had a firm grasp 
of each language that were present in the class. In essence a firm 
foundation must be built before the decorations and details can be 
added. 

But as to whether it is the teacher's agenda (mine for example) 
whether the students go into the world saying, "I'm going to leave 
smoking" or "I'm going to quit smoking" there seems to be a big 
difference in the concept. It is at this point that our agendas meet. 
Effective communication in English. 

Add to this: "I'm going to stop smoking, I'm going to renounce 
smoking, I'm going to halt smoking, I'm going to renounce, I'm going 
to abandon smoking." All of which have different connotations; these 
verbs must be explored, not for the benefit of the teacher but for 
the good of the students.

It would be much easier for me as a teacher to say something 
like; "We don't say xxxxx smoking, We say quit smoking" and then just 
move on. Hence perpetuating the parroting philosophy, but has the 
student truly assimilated the concept of "quit"? I have my doubts!

Sombra



	


	Group: dogme
	Message: 6631
	From: justin barbaree
	Date: Di Apr 13, 2004 3:37 

	Subject: Re: Re: L1 in class


	Hi ya'll.
I really love this discussion, and always go back and
forth myself with it. I always feel uneasy with the
arrogant creed. English Only! When I hear rules like
that my inner-rebel scorns the system and the
institutions that impose such things. And the fact is
made worse that it is true that most of those who
chant this mantra are the notorious North American
monoglots!! To be a language teacher, I feel that it
is very necessary to be a learner of an L2 oneself.
And I don't mean that to exclude potentially good
teachers. I'm no einstein when it comes to languages-
I started learning later than I had wished and have
had the opportunities that not everyone has to live in
Spanish speaking countries. However, if you dedicate
yourself to teaching a language, then even if you
speak only your native tongue-- start learning a
language right now! The benefits are for everyone-- 1.
It puts you in the shoes of the learner. 2. I think
students find it reassuring that their teacher is
atleast engaging in the same process they are. 3. It
makes for good class discussions, being able to share
your experiences. The students feel, I hope, a little
more secure in the knowledge that their teacher is
also stumbling and struggling through the difficulties
and the rewards of language learning. 
Anyways, I digress. I said above that L1 in the class
seems authoritarian and unfounded, but I have to
confess-- In my beginning classes the two words "In
English!!!! come pouring out of my mouth all of the
time! It's simply because I know that they can say it
in English, it just takes that extra effort that is
crucial in propelling the language further along.
Every phrase uttered in MT that could have been spoken
in English is a missed opportunity to internalize the
TL to a deeper and more meaningful place. I find that
English only in the classroom is maybe akin to pushing
yourself further than ever on a run-- the next time it
will be easier. Sure, it will be Okay to stop now, I
can run well enough. Falling back on L1 everytime we
reach an obstacle is like settling, maybe even
promoting the fossilization, of the TL. 
So, I bop around. I teach ESL with immigrants from
many countries. For many, English is the only medium
to converse, and man are they learning fast! Thanks
for listening and good luck. I've enjoyed all postings
from this group. Sincerely, Justin 
--- sombra93218 <rickbaumann@e...> wrote:
> It seems to me that the use of L1 in the classroom
> is unavoidably 
> inevitable and essential, especially when considered
> in the light of 
> at least 3 previous threads that have been discussed
> here. 
> 1. Words and there multiple meanings.
> 2. Learner centered learning.
> 3. The human thought process.
> No matter what your mother tongue is, will you ever
> have finished 
> learning it? Language acquisition is a life long
> task. And though you 
> may be fully capable of structuring sentences,
> paragraphs and even 
> books correctly and comprehensively, you will never
> cease to learn 
> new words. There are just too many and they (almost
> always?) have 
> multiple meanings depending on the context in which
> they are used.
> 
> As an example I would like to cite one simple yet
> complicated 
> concept. "To quit smoking."
> In Spanish this action is expressed as "Dejar de
> fumar." Yet
> the 
> verb "dejar" translates (more or less) into English
> as
> "to leave, to 
> let go, to abandon," where as the verb "to quit"
> translates (once 
> again, more or less) into Spanish as "dejar,
> abandonar, rendirse, 
> renunciar". So it seems to me that there would be no
> way of 
> extracting the use and multiple meanings of the verb
> "to
> quit" 
> without exploring its L1 counterparts. Furthermore,
> this would lead 
> to the study of the other English verbs previously
> mentioned as well 
> as their L1 counterparts. 
> 
> How any of this could be accomplished without
> bringing L1 into the 
> classroom is beyond me! Moreover, if I understand
> the Dogme criteria 
> correctly, both L1 and L2 are things that are
> naturally brought into 
> the classroom by both students and teachers so it
> would be very 
> undogmelike to not make use of them.
> 
> Sombra 
> 
> 
> 
> 
> ------------------------ Yahoo! Groups Sponsor
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to:
> dogme-unsubscribe@eGroups.com 
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> 
> 
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> 
> 
> 
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	Group: dogme
	Message: 6632
	From: profshaun36
	Date: Di Apr 13, 2004 12:40 

	Subject: Re: TL as default


	Thanks Dennis. You always put things clearly.
In my original mesage. I was thinking that the use (or lack of it) of 
L1 was one big difference of a dogme class.
In classes where the information is already decided I can see the 
problems that L1 can cause. Dogme for me is different than this and 
because of this shift many problems such as too much L1 don´t become 
an issue. 

When clases have already been pre-determined then I would agree with 
Zosia and her article.

To move on the
I don´t think that L1 should be ignored though translation as someone 
has said has is benefits and working in a country whose L1 is not 
English it is a useful facility to have. Learning and understanding 
the culture also helps to enhance the use of L1 in the class. It is 
impossible to ban L1 and probably impossible. I´m sure the fining of 
people woud soon cuase more problems for learners than solve them.

It´s funny, I´m sure we have explored this subject before but it is 
always good (as in all conversations) to go over things again.
Shaun


--- In dogme@yahoogroups.com, djn@d... wrote:
> Zosia,
> 
> You replied to profshaun:
> 
> profshaun36 wrote:
> > In a class where the level of participation is far more, it is
> > difficult to move into L1 sometimes. Everyone wants to talk or
> > listen. I think it is a little infectious or is just natural.
> 
> I absolutely agree but not in all the classrooms round the world 
(not in
> the coercive educational institutions anyway) Zosia
> 
> -----
> 
> To state the obvious:
> 
> On the dogme list, almost exclusively, we all discuss how to make 
the learning of 
> English for our learners optimal.
> 
> But you and a few others on this list are not teaching in private 
institutions but in state-
> run schools where English is a school subject rather than a living 
language.
> 
> Dennis
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6633
	From: Robert M. Haines
	Date: Di Apr 13, 2004 6:36 

	Subject: MT and TL in ELT


	Compartmentalizing language (L1 here and L2 there) helps our minds delineate an abstract concept (language) for the purpose of this discussion; however, language is probably not so much a map with clearly defined boundaries as it is a mixture of elements that are sometimes similar and often very different in form and meaning. But then there's the virtual language that Widdowson talks about, which we might all share before a more concrete sample forms in our minds.

Yesterday in class, the students were chatting away in Spanish after the break. What was I to do? I realized I had a pebble in my shoe, so I took it off and looked for the small stone. Some students wondered what I was doing. Then it came to me:

Me: What's the Spanish word for stone? 
A few students: Piedra.
Me: And what's the Spanish word for town?
Everyone: Pueblo.
Me: And for a small town?
E: Pueblito.
Me: And a small stone?
E: Piedrita.

I told them how I had once wanted to impress a Cuban-born coworker in a video shop by speaking to him in Spanish. "Yo tengo una pueblita en mi Zapato", I said to my coworker.

Laughter all 'round. 

Through a mix of language, along with how I had once stumbled as a language learner, I had caught their attention.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6634
	From: zosia grudzinska
	Date: Di Apr 13, 2004 6:39 

	Subject: Re: Re: TL as default


	Dennis, I will quote you whole posting first. My comment will be "pasted"
after your answer

djn@d... wrote:
> Zosia,
>
> You replied to profshaun:
>
> profshaun36 wrote:
>> In a class where the level of participation is far more, it is
>> difficult to move into L1 sometimes. Everyone wants to talk or
>> listen. I think it is a little infectious or is just natural.
>
> I absolutely agree but not in all the classrooms round the world (not
> in
> the coercive educational institutions anyway) Zosia
>
> -----
>
> To state the obvious:
>
> On the dogme list, almost exclusively, we all discuss how to make
> the learning of
> English for our learners optimal.
>
> But you and a few others on this list are not teaching in private
> institutions but in state- run schools where English is a school
> subject rather than a living language.
>
> Dennis

Now me:
But Dennis, surely the dogme list does not seek to exclude the teachers who
work in the public schools system? may I point out that a great many more
people learn English there than in private schools...
besides it would be a sad day for the dogme list indeed if we limited our
discussions to the affluent consumers of our expertise only... this is a
political issue, really. As far as teaching goes it's far more important to
develop quality service in the public sector - the rich ones can afford to
spend some time abroad and believe me (cos I compared both worlds) in
countries like Netherlands Sweden or Denmark where people from whichever
milieu have easy access to English even the situation of the public school
kids is much, much better (as regards the ease with wich they not so much
learn as acquire the lingo!)
But what does that have to do with the issue of humanistic and meaningful
teaching contexts? People working in the institutions where English is seen
as a subject should be even more encouraged to develop strategies to
counteract the mindset.. and that's what I am trying to do. That's why I
don't choose teaching private; someone must be there for the rest of the
world! (a Robin Hood of the EFL teachers?) Seriously though - having spent
some time on the list and in various conferences and taking part in the
whole educational discourse I cannot honestly see the need to create
"differences"; it is more a question of adapting to various environments
(like last year it was pointed out on the same list that in some countries
where people traditionally look up to a teacher as an authority the
"participative approach" may be seen as letting the students down and rather
derogatory to the status of the teacher...)
Zosia



	


	Group: dogme
	Message: 6635
	From: djn@d...
	Date: Di Apr 13, 2004 7:45 

	Subject: Re: Re: TL as default


	Zosia!

Stop! Wires have got seriously crossed. I seem to have expressed myself badly, or at 
least incompletely.

Heaven forbid that anyone should believe I meant that anyone should be excluded from 
the dogme list. No no and no - as someone used to write. 

I'm uniquivocally on the side of those teaching in the state system. The point I was 
trying (and apparently failed) to make was that such teachers are very often in a most 
difficult situation. They have to teach in a way that satisfies the demands of a system 
that sees a foreign language as a school subject even though they personall dearly 
want to enable learners to speak, read and write in the living language under 
consideration. There is a clash.





Dennis



	


	Group: dogme
	Message: 6636
	From: djn@d...
	Date: Di Apr 13, 2004 8:51 

	Subject: Re: MT and TL in ELT


	Trying to get across my point in this thread made me think of words T.S.Eliot wrote in 
Burnt Norton in the year that I was born:


"Words strain,
Crack and sometimes break, under the burden,
Under the tension, slip, slide, perish,
Decay with imprecision, will not stay in place,
Will not stay still."


Or perhaps these words from Choruses from 'The Rock' (1934)
are even more apposite of my postings:

"Out of the slimy mud of words, out of the sleet and hail of verbal imprecisions,
Approximate thoughts and feelings....."

And I try so hard to follow the advice he gives in Little Gidding (1944)

"And every phrase
And sentnece that is right (where every word is at home,
Taking its place to support the others,
The word neither diffident nor ostentatious,
An easy commerece of the old and new,
The common word exact without vulgarity,
The formal word precise but not pedantic,
The complete consort dancing together)
..... "

-----

Rob reports how:

"Through a mix of language, along with how I had once stumbled as a
language learner, I had caught their attention."

And, unless I'm quite wrong, brought the focus back to English.

Dennis



	


	Group: dogme
	Message: 6637
	From: Sue Murray
	Date: Mi Apr 14, 2004 12:17 

	Subject: Re: Re: L1 in class


	Dr Evil writes:
>Reading recent postings on L1, especially those from Sombra and Sean I
>have to say there are classes where L1 doesn't help - Sign Language.
>Exploring L1 counterparts is simply not an option that will help you
>learning to sign.

makes me curious though - would someone already
proficient in one sign language, in some ways and inevitably, make
reference to their 'mother' sign language when learning a second or foreign
sign language???

Sue



	


	Group: dogme
	Message: 6638
	From: Sue Murray
	Date: Mi Apr 14, 2004 12:17 

	Subject: Re: MT and TL in ELT


	I think Rob is so right about it not being a simple clear cut distinction.

By way of digression/deviation, Rob's story somehow reminded me
of something written about the late William Stokoe (who is mainly associated
with sign language): (fairly long quote, be warned)

quote:
"This was Bill's way. He made those around him feel that they
were the smart ones. Bill assumed people were smart until they
proved him wrong. I believe that this is what made Bill such a remarkable
teacher. He was full of big ideas, powerful ideas. But he
was never full of himself. The focus throughout his life was not on
Bill Stokoe, not even on his ideas, but on what the ideas were about:
people and their languages.

Bill constantly learned from others. He often would ask people
who came to learn from him what they were studying, what they
found interesting. Rather than telling people what they needed to
know, Bill would ask what they could teach him. Most of us, of
course, had no idea! But by watching Bill and following his example,
we soon found our own way and developed our own ideas.

Bill was a superb listener. As Larry Gorbet mentioned to me,
''Whether it was me or someone else talking, I kept feeling like Bill
understood what was being said at least as well as the person saying
it.'' I would add that Bill not only understood what you were saying
as well as you did, but he helped you to understand it better than
you did before you told him. He not only made it seem as if you
were smart, he made you smart.

More than a superb listener, Bill was also an astute observer. It
was in merely watching his Deaf students at Gallaudet, after all, that
Bill came to the realization that the signs he saw them making were
a language.

Bill's keen observations were driven by a vital sense of curiosity.
And he fostered this sense of curiosity in others. From Bill, we
learned to observe, to wonder, and to ask why. We also learned not
to jump to conclusions, not to be vain in our own knowledge; rather,
Bill encouraged us to question our own assumptions, as he had questioned
the prevailing wisdom that signs were nothing more than
pretty gestures." unquote

even more btw, what (unfortunately little so far) I've been able to get hold
of written by Stokoe has so far proved immensely illuminating as well as
immensely clear and readable. Here's just a very brief extract from a short
paper he
wrote for a sign language journal, which amongst other things touches upon
the 'famous' Nicaraguan observations (for example, how
deaf children created their own fully-fledged creole) and his alternative
theory to Chomsky et al's innate grammar theories:

quote: "Their gestures naturally-not mysteriously or because of grammar
rules-resemble or point at things and express actions with manual
movement. For example, they sign ''tell'' by moving the hand from
the teller to the one told. Kegl hails this as ''verb agreement'' and
proof positive that, without any grammatical input, these children
have invented grammar and language on the spot. But signing ''tell''
as they do is hardly a strategy requiring grammar rules, universal or
otherwise. After all, these children know as we all do that telling, like
a Frisbee going from thrower to catcher, is action directed from one
to another.

In the constant company of others who model their world and
represent their ideas in the same way, the children in the Nicaraguan
schools naturally refine and improve their representations of their
world. (One can acquire and improve tennis strokes by oneself
against a backboard, but with a selection of opponents across the net,
play becomes not only more engaging but more fluent as
well and may continue to improve.) Of course, the language game is not
tennis; it is the opening up and developing of the human mind. In a
million years nature has found no better way to do this than through
interaction with others."
unquote

(that last sentence warrants being repeated in loud-shout caps, perhaps??!)



Rob H wrote:
Compartmentalizing language (L1 here and L2 there) helps our minds delineate
an abstract concept (language) for the purpose of this discussion; however,
language is probably not so much a map with clearly defined boundaries as it
is a mixture of elements that are sometimes similar and often very different
in form and meaning. But then there's the virtual language that Widdowson
talks about, which we might all share before a more concrete sample forms in
our minds.

Yesterday in class, the students were chatting away in Spanish after the
break. What was I to do? I realized I had a pebble in my shoe, so I took it
off and looked for the small stone. Some students wondered what I was doing.
Then it came to me:

Me: What's the Spanish word for stone?
A few students: Piedra.
Me: And what's the Spanish word for town?
Everyone: Pueblo.
Me: And for a small town?
E: Pueblito.
Me: And a small stone?
E: Piedrita.

I told them how I had once wanted to impress a Cuban-born coworker in a
video shop by speaking to him in Spanish. "Yo tengo una pueblita en mi
Zapato", I said to my coworker.

Laughter all 'round.

Through a mix of language, along with how I had once stumbled as a language
learner, I had caught their attention.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6639
	From: Sue Murray
	Date: Mi Apr 14, 2004 12:20 

	Subject: Re: TL as default L. Was: JHA Reader


	Zosia:
>... we
>obtained a rich plethora of language material, which enhanced the value of
>the subsequent tasks.

Dennis:
>But that is hardly surprising.
>Of course your students are going to to be more fluent in Polish - but the
>lesson, surely, has become a Polish lesson, not an English lesson.

I think the distinction is far more subtle
than a straight play-off between a Polish vs an English lesson; or maybe
subtle is not the right word; the point, in my experience, is that what
emerges - that rich plethora of language Zosia refers to - is what the
learners want to say, not what they're told or expected to say.

Granted, some of that rich plethora of language might be initially in L1;
but L2, whenever and however it comes, is at the service of the learners,
rather than than tother way round.

also raises the question of whether a teacher should primarily teach what
the learners want to say, or whether the learners are there to say only what
the teacher has taught them.

as well as the question of not how much L1 goes on but the specific
'yardstick' of how much L1 vs L2 gets
spoken ..... eg, is it preferable for learners to just stay silent unless
they can say what they want in L2, and how far is meaningful, learningful
communicative clout served by such silence? (not to mention all the
unspoken L1 thoughts and 'translations' .....or the not so uncommon recourse
to pocket sized bilingual dictionaries.......so often, these things are
better - and linguistically more profitably - 'aired and shared' rather
than being subverted into covet activities .....especially in a monolingual
group, an important and valuable part of the process of learning is thrown
to waste if we as teachers insist on concentrating only on the spoken TL
product .....?)

Sue
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Friday, April 09, 2004 10:34 PM
Subject: Re: [dogme] TL as default L. Was: JHA Reader


Zosia,

Thanks very much indeed for sharing your article with us.

I can only agree that it makes complete sense to deal with discipline and
administrative
matters in the L1.

You haven't really converted me, though, with your other points.

You describe learners brainstorming so that they could talk about "My worst
day ever",
perhaps producing a story or a drama from points collected on the board. You
describe
the moment of panic when no ideas are being produced. You continue: " But
when I told
the students that they would be allowed to speak in the mother tongue, there
was
almost none of the silent period - they launched straight in with abandon.
Besides,
while previously the structures used would be rather stilted and repetitive,
this time we
obtained a rich plethora of language material, which enhanced the value of
the
subsequent tasks." But that is hardly surprising.

Of course your students are going to to be more fluent in Polish - but the
lesson, surely,
has become a Polish lesson, not an English lesson.

You conclude: " And there was another bonus: after we had filled the board
with "mixed
language" examples (students sometimes used English), we could enjoy group
translation. That activity gave rise to some very interesting questions
concerning
grammar and syntax - which, I am sure, would otherwise hardly ever have
popped up
on the class agenda. "

Mmmm. Of course the ability to translate is a most useful skill and art - as
is
playing the trumpet , but, personally, I prefer to keep both abilities well
separated
from language learning.

As far as teaching very young children a foreign language is concerned,
something
you also touch on in your article, the most impressive early lessons I've
seen
focussed on games where the youngsters reacted physically to instructions or
to
following very simple stories with large, colourful illustrations. And there
were
simple counting songs. Of course the teachers, if need be, said the
equivalent of:
"John. Stop pulling Jane's hair", or "You should have gone before the lesson
started" - but 99% of the (short) lessons were in the TL - English.

Dennis



[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 6640
	From: Sue Murray
	Date: Mi Apr 14, 2004 12:21 

	Subject: Re: Re: L1 in class


	Sombra writes:
> It would be much easier for me as a teacher to say something
> like; "We don't say xxxxx smoking, We say quit smoking" and then just
> move on. Hence perpetuating the parroting philosophy, but has the
> student truly assimilated the concept of "quit"? I have my doubts!

sometimes, though, I think it
can be better just to 'give' the language a
student wants and move on; this doesn't necessarily perpetuate a parroting
philosophy, unless one assumes that learners are blank slates!!
(or that the language concerned is so rare or unusual - in which case
perhaps it will probably have less chance of getting
parroted let alone assimilated regardless of how much time we spend trying
to get the concept across?)

On the other hand, I agree with Sombra that there are certainly times when
knowledge of and cross-reference to L1 can help nudge awareness over what
might otherwise become a fairly fixed but unreliable and unhelpfully assumed
'L1 equivalent'

Sue



	


	Group: dogme
	Message: 6641
	From: Sue Murray
	Date: Mi Apr 14, 2004 12:26 

	Subject: Re: TL as default L. Was: JHA Reader


	Zosia wrote:
> Meanwhile, a quick question: shouldn't we ask the learners about their
> perceptions and standpoints re the issue? Apart from empowering them
> further as equal partners to the contract we might get a valid dogme-style
> discoursive experience (whether we choose TL as the means of communication
> or the mixture)...?

To a large extent, I think we already see these perceptions and
standpoints in action, and in discoursive experience, in our students?
Unless we're doing things like fining 5 dollars
for every L1 word or in some way trying to impose a ban on L1, or
in some way coercing 'speak in English' rather than encouraging and
facilitating, isn't it the learners themselves who are deciding when they
use L1 or L2??

What the teacher does is of course another question, which depends on many
contextual, local, individual, momentary and other aspects, and in turn will
influence student
perceptions and standpoints; which in turn will influence the teacher's; and
so on..... To say, 'a teacher should/shouldn't do this', or, 'a student
should/shouldn't do this',
is, as always, to emasculate (or 'efeminize'? sounds like a dodgy new web
link) - or, to 'methodologize', or rather, devitalize - the vital question
of learning.....and rob it of its essential and inescapable interpersonal
and relational aspects.

Meaning I think everything written on this thread is as valid as
it is valuable in its variance, its validity mainly springing from direct
experience in specific live learning situations, it's value from the great
potential for helping us to see slightly differently and think a little more
about what we do and what happens in those live moments.

Sue

----- Original Message -----
From: "zosia grudzinska" <zosia_g@w...>
To: <dogme@yahoogroups.com>
Sent: Sunday, April 11, 2004 6:46 PM
Subject: Re: [dogme] TL as default L. Was: JHA Reader


> djn@d... wrote:
> > You haven't really converted me, though, with your other points.
>
> Dennis,
>
> I feel very much intellectually stimulated by our difference of opinions
(or
> perhaps not so much opinions as perceptions, at least on my side). I want
> to really take up the debate having just thought up a quick check which
will
> allow me to acquire specific data through a "research", albeit very
modest,
> but hopefully meaningful to the topic (the topic being, I guess, not any
> holy dogma but the pragmatics of the TL learning processes?)
> It will take a while, though.
> Meanwhile, a quick question: shouldn't we ask the learners about their
> perceptions and standpoints re the issue? Apart from empowering them
> further as equal partners to the contract we might get a valid dogme-style
> discoursive experience (whether we choose TL as the means of communication
> or the mixture)...?
> Zosia
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>



	


	Group: dogme
	Message: 6642
	From: Robert M. Haines
	Date: Mi Apr 14, 2004 3:03 

	Subject: L1 to L2, over...


	Today, the students handed in a writing assignment that asked them to summarize the presentation a classmate had given about his recent trip to Washington, D.C.

After chatting about the days math class and the return of our staff in the office, I asked the students to participate in an information exchange because I have sensed their frustration with the challenge of this term's terminology and information load. 

Each student wrote down a few questions he/she had about something they've encountered this term. Next, each student finds at least three people to answer the questions they've written. The answers are recorded and compared. Finally, the questions and answers are reported back to the whole class.

My estimate is that L2 use was around 98% during the activity. Could it be that the materials and content used in the exchanges were in English? Does the fact that the students are more comfortable with English at this point play a role? Even the 'weaker' students paired up to exchange information in English.

The level of engagement and attention during the information gathering and the feedback was exceptionally high. Everyone was interested, understandably, since they have a large stake in learning as much as they can about their field of study. The immediate benefits are obvious in light of the weekly quizzes and homework they face.

One student had an excellent question about whether his classmates understand the new Forest Measurements instructor's lectures: If they do, what suggestions can they give him to help him understand the lectures, and if they do not comprehend the content, what strategies do they use to help themselves?

The ensuing conversation generated a list of strategies such as:

**************************************
Take notes in Spanish if you don't know how to spell a word but understand the meaning or if you can't express the concept quickly in English.

Ask for clarification, repetition and illustration (board work) whenever necessary.

Think positively about your abilities to understand.

Prepare for the lecture by studying the topic and any relevant terminology ahead of time.

Review the contents of the lecture after it has ended.

Use your support network, i.e. peers, teachers and host family/friends.
*****************************

I may have forgotten one or two. I could only add: Ask for permission to tape the lectures, then share the recording among yourselves or listen to it in groups.

After that I handed out homework: two paragraphs from a sample report written by the Forest Measurements instructor with grammar/function words missing but listed at the bottom of the page; the answers (the whole text) folded under. In addition, a word search puzzle consisting of terminology given to the students by the same teacher.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6643
	From: Steve Bolton
	Date: Mi Apr 14, 2004 5:15 

	Subject: mcnuggets!


	This just arrived in my inbox from insideout, a 'free materials' service I was 
curious about and now can't get rid of. It made me larf! 

>Hello!

>This week's e-lesson is now available from
>http://www.insideout.net/e-lessons.htm

>McNuggets 
>On April 15th 1955, Ray Kroc started up McDonald's. The rest we know
>- or do we? At this very moment, all of Europe is waiting to see the
>outcome of the biggest shake-up in McDonald's history as McDonald's
>moves away from selling burgers and moves into the salad market. This
>week we look at fifteen facts about McDonald's in an A/B 'wh-' questions
>format.

Steve



	


	Group: dogme
	Message: 6644
	From: djn@d...
	Date: Mi Apr 14, 2004 7:57 

	Subject: Re: L1 to L2, over...


	I can certainly identify with Rob's Spanish-speaking students who take notes in a 
mixture of Spanish and English when listening to a lecture in English. I do precisely the 
same thing when I'm listening to a lecture in German. 

"What?" I hear: "You who are always banging on about avoiding MT in the language 
classroom?

But neither Rob's students nor I are in the language classroom when we are listening to 
lectures, which is not to deny that, in passing, we might learn some language. The 
primary focus of interest, though, for the listeners, is the content, not the way it is 
expressed.

Dennis



	


	Group: dogme
	Message: 6645
	From: djn@d...
	Date: Mi Apr 14, 2004 8:14 

	Subject: Re: TL as default L. Was: JHA Reader


	Sue writes:

"I think everything written on this thread is as valid as
it is valuable in its variance, its validity mainly springing from direct
experience in specific live learning situations, it's value from the great
potential for helping us to see slightly differently and think a little
more about what we do and what happens in those live moments."


Absolutely.

Dennis



	


	Group: dogme
	Message: 6646
	From: djn@d...
	Date: Mi Apr 14, 2004 8:45 

	Subject: Re: TL as default L. Was: JHA Reader


	Sue writes:

"also raises the question of whether a teacher should primarily teach what
the learners want to say, or whether the learners are there to say only
what the teacher has taught them.

as well as the question of not how much L1 goes on but the specific
'yardstick' of how much L1 vs L2 gets spoken ..... eg, is it preferable for learners to just 
stay silent unless they can say what they want in L2, "

In the spirit of exploring my own possible blind-spots, hobby-horses and prejudices, I 
would say...... Just a moment. (Hold your horses).

If we were discussing general educational principles I'd put all my (physical) weight on 
the side of letting the kids get out whatever they wanted to say in any language of their 
choice - or through the medium of dance, music, painting - whatever. Why limit self-
examination and self-expression to mere language? But we are concerned with the 
learning of a specific foreign language, aren't we?

Can I add I am not some rabid TL or instant death supporter. I'm interested in exploring 
understanding of a basic issue.


Dennis



	


	Group: dogme
	Message: 6647
	From: Simon Gill
	Date: Mi Apr 14, 2004 9:17 

	Subject: L1 use


	I've been following the thread on whether or not L1 should be part of the dogme classroom with some interest. I guess that in a situation where you have a whole slew of different mother tongues represented in one group it presents some extremely tricky, if not insurmountable, questions. However, as several people have pointed out, the monolingual situation is, globally, far more common and is, furthermore, one in which the teacher is either a native speaker of the same L1 as the class or is at least learning it (and if not, why not?).

In such a situation I would say it is totally contradictory to the spirit of dogme to attempt to ban L1. After all, isn't dogme supposed to be about democracy in the classroom, honest and open relationships, co-operation, self-expression and so on? If the L1 is banned then even more power than is already the case accrues to the teacher, who is (presumably) more proficient in L2 than anyone else in the room is. To ban the L1 is, in many cases, to deny the learners their most effective voice and thus invalidate whole swathes of their experience, affects, opinions etc etc etc. Not very dogmetic at all, IMHO.

The big question then becomes not WHETHER but HOW; David Atkinson's formula of 'as little as possible, as much as necessary' strikes me as a good rule of thumb on this point.

Over to you.

cheers

Simon in the Czech Republic


-- 
_______________________________________________
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	Group: dogme
	Message: 6648
	From: djn@d...
	Date: Mi Apr 14, 2004 10:11 

	Subject: Re: L1 use


	I like Simon's repetition of David Atkinson's
rule of thumb for the use of the MT in foreign language lessons:

'as little as possible, as much as necessary' 

I didn't think, though, Simon, that this present discussion was ever about banning the 
use of the MT in foreign language lessons. All I've been trying to argue is that the more 
TL the teacher speaks in the the classroom the better. I had in mind, by contrast, 
situations like those which your own students have reported, of remarkably little English 
being used in English language lessons.


(Dons devil's advocate hat),,


You also make a similar point to Sue's:

".... I would say it is totally contradictory to the spirit
of dogme to attempt to ban L1. After all, isn't dogme supposed to be about
democracy in the classroom, honest and open relationships, co-operation,
self-expression and so on? If the L1 is banned then even more power than
is already the case accrues to the teacher, who is (presumably) more
proficient in L2 than anyone else in the room is. To ban the L1 is, in
many cases, to deny the learners their most effective voice and thus
invalidate whole swathes of their experience, affects, opinions etc etc
etc. Not very dogmetic at all, IMHO."

Leaving aside the issue of banning (See remark above) I'm still left wondering (please 
note - wondering) if you and others aren't investing the learning of a foreign language 
with a burden it can't bear.



	


	Group: dogme
	Message: 6649
	From: profshaun36
	Date: Mi Apr 14, 2004 1:18 

	Subject: Teacher Listening Time


	Agree with you Dennis. What is the point in learning a TL if you 
teacher lets you speak it whenever you want or they themsleves use it 
most of the time.
Of course, we can´t be oppressive which means banning the thing all 
together. There are some valid pionts as to its use which have been 
stated here.

I like the Willam Stokoe story very much. I think it is something all 
Dogmers should read. A good model text to start a Dogme training 
course. The rule of thumb I believe also talks about the quality of 
talking rather than the quantity.

I think if we turn this subject on its head a bit we should talk 
about the amount of listening that learners and teacher should be 
doing in the classrrom. The L1, L2 or Tl issue would not be an issue 
here. We can´t hear what language they are using in their minds.

If we observed a traditional class (book and teacher standing at the 
front of class) against a Dogme class could the measure of listening 
be the difference. Is it possible to measure the participants 
listening? Instead of the TTT v Stt would we see the TLT (the teacher 
listening time) or SLT?

Any thoughts?

Shaun



	


	Group: dogme
	Message: 6650
	From: bob gettings
	Date: Mi Apr 14, 2004 3:13 

	Subject: Re: Teacher Listening Time


	Hmmmm.....

Sometimes I use the students' first language a lot - sometimes almost 
not at all. It depends on the students and what they want to learn - 
why they come to the class. Are we teaching a subject (English) or are 
we teaching/learning with people.

Some of my students don't have much interest in learning the subject 
that I teach; English, History or Computer Literacy. Some students do. 
What does Dogme have to say about the class called "English" where 
students might not be interested that much in the subject?

Bob Getttings
Sapporo, Japan



	


	Group: dogme
	Message: 6651
	From: djn@d...
	Date: Mi Apr 14, 2004 4:13 

	Subject: Re: Teacher Listening Time


	Bob asks:

"What does Dogme have to say about the class called "English" where students
might not be interested that much in the subject?"

Well, I'm no dogme spokeman, but I would have thought the dogme approach, 
emphasising the needs and the wishes of those in the room, could provide an excellent 
framework within which the teacher and the uninterested learners could work out 
together how to spend the English periods - as long the authorities didn't intervene.

Dennis



	


	Group: dogme
	Message: 6652
	From: Robert M. Haines
	Date: Mi Apr 14, 2004 5:28 

	Subject: More on lectures


	Noe really good point a student came up with that I forgot to list yesterday:

Don't memorize --- Understand!

Also, I'm giving a mini-lecture today on Tense and Aspect in English Grammar (as dry and boring as I can make it), in order to give everyone in class the opportunity to practice the strategies we have come up with.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6653
	From: profshaun36
	Date: Mi Apr 14, 2004 8:52 

	Subject: Re: Teacher Listening Time


	Bob
It does depend a lot if students want to learn. You can't lead a 
horse to water and make it drink, so to speak. But you can find out 
what it likes and needs are and what environment will promote it to 
drink. Then perhaps it will start sipping
The teacher can aid the drinking in this case. Isn't it the teachers 
enthusiasm, humour, motivation, personality, support that are the 
main influences that can enhance the learners interest?
If teachers look at English as only a subject then our students will 
too.

I suggested listening as an important part of this process. Many 
times it has been said on these pages that we shouldn't teach. 
Language and interest should emerge from the learners and the teacher 
must be a catalyst or guide for this to happen

I'm sure many students would think differently about their classes if 
they found out their teacher was willing to listen and use the 
language much more in line with their needs.

I would go back to the William Stokoe story once more, which is worth 
another read on how to teach.
Shaun

--- In dogme@yahoogroups.com, bob gettings <gettings@b...> wrote:
> Hmmmm.....
> 
> Sometimes I use the students' first language a lot - sometimes 
almost 
> not at all. It depends on the students and what they want to learn -

> why they come to the class. Are we teaching a subject (English) or 
are 
> we teaching/learning with people.
> 
> Some of my students don't have much interest in learning the 
subject 
> that I teach; English, History or Computer Literacy. Some students 
do. 
> What does Dogme have to say about the class called "English" where 
> students might not be interested that much in the subject?
> 
> Bob Getttings
> Sapporo, Japan



	


	Group: dogme
	Message: 6654
	From: Sue Murray
	Date: Mi Apr 14, 2004 9:34 

	Subject: Re: Teacher Listening Time


	Bob Gettings writes:
> Hmmmm.....
>
> Sometimes I use the students' first language a lot - sometimes almost
> not at all. It depends on the students and what they want to learn -
> why they come to the class. Are we teaching a subject (English) or are
> we teaching/learning with people.
>
> Some of my students don't have much interest in learning the subject
> that I teach; English, History or Computer Literacy. Some students do.
> What does Dogme have to say about the class called "English" where
> students might not be interested that much in the subject?


Hmmmmm .... probably not that relevant, but something I often think is that
English is not so much the subject but the
(principal!) medium of communication in class; the subject can be anything
that pools interest and knowledge.

not that that principle can extend so easily to History and Computer
Literacy;
though I'll quote again one of my favourites from the Times Educational
site, because it shows how the subject of History can be of far wider
interest and learning potential than a syllabus might suggest:

QUOTE
"More objectives and targets, less learning for the fun of it. How do you
assess one boy's obsession with falconry in the Tudor period, which gives
him expert knowledge of birds of prey, when the learning objective is to
know the names and fate of Henry's wives?

After years of central control and intervention, what we need is more
self-confidence to ignore artificial benchmarks. We know milestones are a
useful guide, but just as I knew my daughter would eventually walk, we know
our pupils will reach their potential, if not when they are seven, by the
time they are 11. Forcing them could do more harm than good."
UNQUOTE

anyway, for me, whatever subject we teach, we're primarily teaching/learning
with people, the 'art' is to learn better how to help and support learning,
which means being as flexible as we can and as observant of and sensitive to
individual learners as we can, not cram syllabuses or facts down their
throats.

This is also a 'reality game' which has to adapt expectations and ideals to
the needs and capacities of learners; otherwise, we're just saying take it
or leave it, I'm doing my job by transmitting the subject, it's up to you;
but were it that simple, there would probably be no need for teachers at
all.

A friend of mine (Maria) teaches math and physics to large classes of mainly
male adolescents who are mostly from broken homes and generally rather fed
up, angry, disillusioned kids; she says she mostly spends the first half of
lessons just talking to them - or rather mostly listening to them - and not
doing math or physics, because (a) they need to talk - about their problems,
about their life, and (b) they're not gonna concentrate one iota on the
'subject' of the lesson unless they first feel they're in a reasonably
sympathetic environment, have got some gripes off their chest, and also
feel well-disposed to the person who 'represents'
that subject in that moment. The perhaps not unsurprising thing is that her
classes enjoy and do well in math and physics, and do a lot of worthwhile
and interesting stuff in the second half of the lessons; and admittedly,
Maria is a genius who
manages to make the subject seem like play rather than study.... Most the
other teachers in her school, however, can't be bothered with the students
themselves, and it's a dry 'shut up and open your books at page 12' type of
approach; which even for a full lesson yields far less in attention,
learning and interest than just a few minutes in the second half of Maria's
lessons .....

Sue



	


	Group: dogme
	Message: 6655
	From: Robert M. Haines
	Date: Do Apr 15, 2004 1:20 

	Subject: Wednesday lecture


	We started the class by comparing the word search puzzles we had tried to complete as homework. I had created the puzzles through a web site that allows me to use key terminology from the students NRT studies to create crossword puzzles and other types. the students really enjoyed the word search.

Next, I asked everyone to pair up and try to recall the list of strategies for getting the most out of a lecture. The group with the most items on their list read those for the rest of the class to compare with.

Finally, I held my mini-lecture on tense and aspect in English grammar by moving a table and setting a small podium on it for my notes. 

After the lecture, I wrote up a list of questions for the students to answer in pairs about which strategies they had used, what they remembered about the lecture, their opinion of it and how they expected to do on the quiz over the lecture contents on Friday and why. This was followed by group feedback.

What surprised me most was that most everyone seemed to have enjoyed the lecture. I'd made it as dull and technical as I thought I could. They said the brevity was nice and they had learned more about English grammar. We had a short discussion about whether learning grammar was necessary in learning to use a language, and, if necessary, to what extent.

I distributed the papers everyone had written about one student's recent presentation of his trip to Washington, D.C. I asked them to read what they had written, because I had the sense that many of the papers had been written in haste, so they might easily spot some slips of the pen before asking for peer feedback. After peer feedback, we took a break.

Following the break, I asked that everyone incorporate the peer feedback into a revision, due Friday.

I asked about tomorrow's classes. The students told me it would be a long day, ending in a four-hour Forest Measurements lab. Once we got into the details of what they'd be doing, taking core samples from trees, one of them, familiar with the process, came up to the board to explain how it works.

Using illustrations and explanations scaffolded by me, the student at the board took us through the use of an increment borer to take a core sample. He fielded questions as well. At the end of it all, I ran through the whole process once to make sure I'd understood and give the students some more exposure to the language involved.

Half an hour left. Outside, a heavy rainstorm: I ask everyone to write out the procedure for taking a core sample, then hand it in to me before we divide into two teams and have a spelling bee with the words from the word search puzzle, which ends in a tie-breaker.

It all feels seemless and connected. The storm's lifted just in time for us to be on our way.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6656
	From: Robert M. Haines
	Date: Do Apr 15, 2004 1:25 

	Subject: Homophonia


	I can't *bear* it: It all felt seAmless and connected ;-)

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6657
	From: djn@d...
	Date: Do Apr 15, 2004 5:33 

	Subject: Something different


	Has anyone come across courses by Michael Thomas? People on another list are 
asking each other who he is. He seems to appeal to rich film stars, but his method of 
teaching foreign languages must be interesting.

I'm wondering if there is anything to be learned from him and if anyone on the list has 
come across his courses.


The following is from Amazon.co.uk

-----

About the Author
Michel Thomas is a world-famous language teacher with an incredible skill to 
teach in days what usually takes years to learn. A psychology graduate, Michel 
survived starvation in French concentration and slave-labour camps, endured 
torture at the hands of Klaus Barbie and, after the war, hunted Nazis as an officer 
with US Counter Intelligence. These unique, challenging and varied experiences 
helped him to forge his revolutionary learning system that is in demand from 
heads of industry and movie stars alike.

-----

A fantastic different way to learn a new language, January 27, 2001 

Reviewer: Nich Overend from London, UK 

Michel Thomas believes that there are no bad pupils, only bad teachers, and being 
a total language dingus, who is now successfully learning German, I'm beginning 
to believe him. 
He claims no notes, no memorising, which is a little OTT, but you will speak your 
first German sentance within 5 minutes of starting the course, and you will 
understand what you are saying, and why you are saying it! 
He lays out the ground rules of the German language and how the pronounciation 
has developed from Olde English, and suddenly it all makes sense! 
He's taught Grace Kelly to speak French, and Emma Thompson to speak Spanish 
and those courses (plus Italian) are also available on cassette or CD. 
I really can't recommend this course highly enough! --

-----


Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6658
	From: Robert M. Haines
	Date: Do Apr 15, 2004 6:32 

	Subject: Re: Something different


	I remember Diarmuid and Scott (could have been someone else though) posting
a couple of times about someone who'd been hyped in the media. Apparently,
there was a video of him teaching that Scott had seen. Was it M. Thomas? Not
sure, but the name rings a bell.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Thursday, April 15, 2004 9:33 AM
Subject: [dogme] Something different


> Has anyone come across courses by Michael Thomas? People on another list
are
> asking each other who he is. He seems to appeal to rich film stars, but
his method of
> teaching foreign languages must be interesting.
>
> I'm wondering if there is anything to be learned from him and if anyone on
the list has
> come across his courses.
>
>
> The following is from Amazon.co.uk
>
> -----
>
> About the Author
> Michel Thomas is a world-famous language teacher with an incredible skill
to
> teach in days what usually takes years to learn. A psychology graduate,
Michel
> survived starvation in French concentration and slave-labour camps,
endured
> torture at the hands of Klaus Barbie and, after the war, hunted Nazis as
an officer
> with US Counter Intelligence. These unique, challenging and varied
experiences
> helped him to forge his revolutionary learning system that is in demand
from
> heads of industry and movie stars alike.
>
> -----
>
> A fantastic different way to learn a new language, January 27, 2001
>
> Reviewer: Nich Overend from London, UK
>
> Michel Thomas believes that there are no bad pupils, only bad teachers,
and being
> a total language dingus, who is now successfully learning German, I'm
beginning
> to believe him.
> He claims no notes, no memorising, which is a little OTT, but you will
speak your
> first German sentance within 5 minutes of starting the course, and you
will
> understand what you are saying, and why you are saying it!
> He lays out the ground rules of the German language and how the
pronounciation
> has developed from Olde English, and suddenly it all makes sense!
> He's taught Grace Kelly to speak French, and Emma Thompson to speak
Spanish
> and those courses (plus Italian) are also available on cassette or CD.
> I really can't recommend this course highly enough! --
>
> -----
>
>
> Dennis
>
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6659
	From: Diarmuid Fogarty
	Date: Do Apr 15, 2004 7:08 

	Subject: Re: Something different


	Yes it was. I haven't seen or bought any of his courses, but I note that it is mainly non-teachers/non-linguists who claim he can do these incredible things. From what I gather, it's mnemonic strategies combined with intense, behavioural stuff. One would also imagine that, given the fees he charges, there is a huge amount of motivation on the part of his students. He has his own website which I visited when I mentioned him before (www.michelthomas.com). One last point is that he can only "train" somebody to speak certain languages (at least that's what I understood).

Diarmuid
----- Original Message ----- 
From: Robert M. Haines 
To: dogme@yahoogroups.com 
Sent: Thursday, April 15, 2004 6:32 PM
Subject: Re: [dogme] Something different


I remember Diarmuid and Scott (could have been someone else though) posting
a couple of times about someone who'd been hyped in the media. Apparently,
there was a video of him teaching that Scott had seen. Was it M. Thomas? Not
sure, but the name rings a bell.

Rob
----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Thursday, April 15, 2004 9:33 AM
Subject: [dogme] Something different


> Has anyone come across courses by Michael Thomas? People on another list
are
> asking each other who he is. He seems to appeal to rich film stars, but
his method of
> teaching foreign languages must be interesting.
>
> I'm wondering if there is anything to be learned from him and if anyone on
the list has
> come across his courses.
>
>
> The following is from Amazon.co.uk
>
> -----
>
> About the Author
> Michel Thomas is a world-famous language teacher with an incredible skill
to
> teach in days what usually takes years to learn. A psychology graduate,
Michel
> survived starvation in French concentration and slave-labour camps,
endured
> torture at the hands of Klaus Barbie and, after the war, hunted Nazis as
an officer
> with US Counter Intelligence. These unique, challenging and varied
experiences
> helped him to forge his revolutionary learning system that is in demand
from
> heads of industry and movie stars alike.
>
> -----
>
> A fantastic different way to learn a new language, January 27, 2001
>
> Reviewer: Nich Overend from London, UK
>
> Michel Thomas believes that there are no bad pupils, only bad teachers,
and being
> a total language dingus, who is now successfully learning German, I'm
beginning
> to believe him.
> He claims no notes, no memorising, which is a little OTT, but you will
speak your
> first German sentance within 5 minutes of starting the course, and you
will
> understand what you are saying, and why you are saying it!
> He lays out the ground rules of the German language and how the
pronounciation
> has developed from Olde English, and suddenly it all makes sense!
> He's taught Grace Kelly to speak French, and Emma Thompson to speak
Spanish
> and those courses (plus Italian) are also available on cassette or CD.
> I really can't recommend this course highly enough! --
>
> -----
>
>
> Dennis
>
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 



------------------------------------------------------------------------------
Yahoo! Groups Links

a.. To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

b.. To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6660
	From: Sue Murray
	Date: Do Apr 15, 2004 8:18 

	Subject: Fw: Michel Thomas (was Something Different)


	well remembered Rob!

here's Scott's posting from October about the very man

(anyone interested in more info go to
www.michelthomas.com;
it's about 10,000 dollars a day now, btw - prices all there on the site; the
CD learning sets are only about 60 pounds tho - anyone up for it???
see also the recent FT and Telegraph articles in the media section - a
taster quote from one of them after Scott's original message)

unfortunately there's not much beyond
journalisticky epithets - 'learning is about understanding
not memorizing'; 'anxiety closes the mind to learning'; 'mistakes are not
negative' - on the site as far as the 'method' is concerned.
Pity that. But apparently he's writing a book ......maybe that way he can
better disseminate, "his deeply held conviction that the biggest weapon in
maintaining a free society is education and an educated citizenry" ....if
they can afford it, I suppose.

(oh, and as to 'something different' .... it seems he targets/exploits the
learner's MT very strongly! There are also statements on the site that seem
to contradict what Scott saw in the documentary - for instance, no drilling,
no memorizing, no correction whatsoever)

----- Original Message -----
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Thursday, October 16, 2003 9:35 AM
Subject: Re: [dogme] Michel Thomas


Diarmuid asks:

> Do dogmetics have an opinion of this man? Have people heard of him?
> Following up a query in the staffroom today.
>

Diarmuid, the name has been mentrioned once or twice, but I can't
locate any postings, so I send this, which a contribution I made as
part of a "roundtable" I was involved in a couple of years ago.

I am less convinced than ever, however, about our friend Michel
Thomas. Just by chance, I have been able to view the TV
documentary that Roslyn alludes to. So, by way of a close to this
whole fascinating discussion, let me see if I can't shed some
"scientific" light on Thomas.

For a start, there is nothing miraculous - nor even mysterious -
about Michel's "method". From the glimpses one gets, he is
clearly an enormously patient, tireless, and committed language
teacher, capable of building a very productive rapport with a small
group of (volunteer) students, and in an ideal learning environment.
Uninterrupted by lesson breaks, and without his students'
attention being distracted by books, aids, etc, he is able to focus
entirely on constructing a mental model of the target language
system. Instruction is mediated - and scaffolded - through
translation, providing maximum security for the students, and
obviating the need for any technical wizardry. He exploits cognates
productively and provides handy rules of thumb on, for example,
pronunciation. He uses a combination of elicitation and repetition to
good effect, and gently but persuasively corrects, building
confidence and trust. His step-by-step approach to building an
awareness of the system comes from a teacher's - as opposed to
a linguists's- analysis of language, and instruction is based on the
incremental layering of phrasal elements (rather than either smaller
or larger units such as words or grammatical "structures" - in this
sense, he pre-dates the advent of a "lexical chunk" view of
language). Thus he builds up longer syntactical units phrase-by-
phrase, (Voulez-vous. Couchez. Avec moi. Ce soir. ) prompting and
substituting in fairly classic audiolingual fashion. The small number
of students, the relatively restricted number of linguistic items, and
the relatively long period of time spent practising them, combine to
ensure a high volume of output (and resulting feedback),
suggesting positive gains for memory.

But in fact, judging from the evidence of this film, his results are not
terribly good. Students, at the end of 48 hours of instruction, and
with almost phrase-by-phrase prompting, were only able to produce
isolated sentences haltingly. No evidence that they could interact
or produce language creatively was offered. Not a huge
achievement given that 48 hours constitutes nearly half of what a
student gets in a part-time course over a year in centres such as
ours.

No doubt they were much better off than after 5 years of "school
French", but this is less a testimony to his own "secret method"
than to the general awfulness of language teaching in schools. To
paraphrase Dr Johnson, it's not so much the fact that they can do
it well that is surprising, it is the fact that they can do it at all.

I suspect that Michel's cageiness about his method comes from
his knowing full well that there is no secret: that if you just take the
time and trouble to teach someone something in a deliberate,
staged, and maximally supportive way, in the end they will get it.
Or, if they don't, the trouble you took (and all the attendant hoo-ha,
like BBC video cameras being present, or the $15,000 fee he
allegedly charges) will persuade them that you are the best thing
since sliced bread. When you peel away the hype, I don't
think you get much more than an emperor without his clothes on.

(end of Scott's msg)

QUOTE (from Telegraph article of Jan 2003 on www.michelthomas.com; the
journalist describes her experience of, and quotes from, his CD course for
Spanish - which is presumably the one for English speakers only)
"This is partly thanks to the similarities between Spanish and English,
which
have more than 2,000 words in common, give or take an ending. Thus, says
Thomas, you "can immediatamente transformar su vocabulario ingles into
Spanish". For instance, words in English ending -ible, -able or -ion are
approximately the same (except in terms of pronunciation); those ending -ent
or -ant just take an e - and so on.
All of which is instantly encouraging "especialamente if you considera how
limitado our vocabulario activo," says Thomas, who later explains that "our
everyday language uses only about 600 words." He also makes great use of
mnemonics and other tricks. Olvidar, to forget, he points out, has the same
root as oblivion. How to remember the future tense of "to be"? Que sera
sera, of course. Think Doris Day. "I taught her," he remembers wistfully."
UNQUOTE

(btw, anyone ever heard Emma Thompson speak Spanish? Or even Doris Day?!
I haven't, just wondering)

Sue



	


	Group: dogme
	Message: 6661
	From: djn@d...
	Date: Do Apr 15, 2004 8:32 

	Subject: Re: Fw: Michel Thomas (was Something Different)


	I was just looking at the blurb on the dogme website, where it says:

"This is an open source site. This means you can freely copy, adapt and distribute 
material from this site so long as you explicitly mention the source of the material, 
attribute the original writer(s), and advise the group moderator accordingly. 
People posting messages on this site should bear in mind its open nature."

I'd like to pass on Sue's highly informative collage about Thomas to the IATEFL 
YL SIG group.

Is that OK with all of you?


Dennis



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6662
	From: cbailey232002
	Date: Fr Apr 16, 2004 8:56 

	Subject: DELTA assignment


	HI
I've just joined this group mainly because I'm doing my Diploma at 
the moment and have chosed the Dogme approach as my experimental 
practice assignment. I came across the website by chance and 
realised this was a direction I had been moving towards with out 
being able to put it into words. It's really intrigued me.
I'd be grateful for any ideas on how Dogme links in with the 
theory of how languages are learned. Also how relevant to you think 
this kind of approach is to our students, especially nowadays when a 
lot of schools market themselves on the 'quality' of materials and 
resources they have?
I also received the inside out thing about Mcnuggets. I've 
started a new email address to avoid these freebies and concentrate 
on teaching my students instead.
Chris



	


	Group: dogme
	Message: 6663
	From: taiwan teacher
	Date: Fr Apr 16, 2004 10:01 

	Subject: International Community Radio Taiwan -ICRT, Boycott Proposal


	International Community Radio Taiwan -ICRT, Boycott
Proposal

ICRT is the only English radio station sanctioned by
the government of the Republic of China to broadcast
in English on Taiwan.


Earlier this year ICRT began broadcasting
advertisements advocating the R.O.C. government policy
of foreign worker subjugation.

To add further insult to injury the commercial was
done by the only Filipino female announcer on Taiwan,
Emily David. This public service announcement was 
greatly demoralizing her fellow countrymen and women
as well as numerous foreign workers on Taiwan.

Despite repeated calls for a stop to the offensive
material and a retraction ICRT continues to promote
the policy of the Republic of China to subjugate it's
foreign workers.
A Public Work Action has been proposed in the form of
a boycott of ICRT, all it's media outlets and
sponsors. 
You support is being sought to facilitate this
measure.


=====
http://www.geocities.com/taiwanteacher2002/index.html









__________________________________
Do you Yahoo!?
Yahoo! Tax Center - File online by April 15th
http://taxes.yahoo.com/filing.html


	


	Group: dogme
	Message: 6664
	From: zosia grudzinska
	Date: Fr Apr 16, 2004 1:40 

	Subject: mother tongue wagging 2


	Please for the record: when I advocate the judicious use of MT in a FL
classroom (it wouldn't be accurate to say MT in a SL classroom though, would
it? I mean what's the true MT for people growing up in bilingual countries?
I ahve no direct experience here so am interested in your comments) ...
let's take a moment to contrast the two options: the teacher speaking the
learners' MT and the learners using it.
The teacher
I don't want to say that "a teacher should always speak mother tongue" nor
"should only speak FL when quoting examples or explaining vocabulary"; I
want to say that "the teacher may use MT when expedient/necessary, at her
discretion, assuming her decent profesional qualifications and a high level
of conscientiousness so that MT is not spoken by the teacher fir her own
comfort/to shortcut when taking a longer route would be of benefit to the
students... etc."
But I also see the benefits of incorporating MT into actual FL learning
tasks - like the one I reported on in my previous posting. It comes into the
section:
The learner
obviously, the learner is encouraged to use FL as much as they can and even
sometimes when they think they can't (my rule-of-the-thumb to allow them to
tell me something in Polish but then if I think they would have coped I
pretend not to have understood)
equally obviously the learner's needs are paramount to any teaching context
including when the learner decides they need to revert to MT for whatever
reason - which, incidentally, creates an opening for a later discussion "why
did you decide to use MT in that particular situation?" which promotes the
language use and language learning strategies and the general self-awareness
of a person as the FL user
but then there are alos the already-mentioned tasks based partly on the use
of the MT of the learners.
In the "remember your most embarassing experience" session I mentioned a
rich plethora of language - and what I ment was that had the task been run
in English we would have obtained "purely English" language, granted, but
the variety would be limited by the students' level so in reality there
would be no progress. In order to achieve some progress the teacher would
have to introduce his/her own phrases, examples or whatever... risking they
would not be relevant to the learner's needs and experience. (I agree the
risk is rather low but exists nevertheless). Isn't it better to USE their
full MT competency to allow them to come up with MT utterances which are
then translated into English? And finally every learner can relate his or
her remembrance in more fluent English than they could without such MT-FL
transition stage? Isn't that progress?
(and now for the "really scientific" bit)
(1) I checked the same students who earlier had taken part in the "modified"
task on how much of the English which they had learnt through first using
Polish
they have succesfully retained; they found the notes from the session in
their notebooks and let
themselves be tested by their partners. (2) Then I asked them to write a
short passage recounting any other person's experience they remembered from
that lesson.
The degree of the phrases and words succesfully transferred to the long-term
memory (five months after the class) was satisfying, around 50 percent.
Most of these phrases were used
where relevant in the written texts. (But that's of course less surprising
as they had just had a refresher - still, it sometimes does not happen in
this way with lexis introduced "a priori" by the teacher)
Of course there's nothing truly quantitative in the above described
"experiment" but I felt very up-lifted by the results. To my conscience we
have truly achieved progress in FL - which validates the use of MT in the
learning task.
Then I asked another group who had been through the same taks but English
exclusively several months earlier to try to remember their own incident and
write a
short passage about it. Now they are a group a year older, a year
richer in terms of FL acquisition - still their texts were markedly more
stifled and primitively worded/structured in comparison with the younger
ones.

There is another aspect: very young learners. There is the Helen Doron
method of which I am not a very enthusiastic advocate for vatious reasons...
and there is the ability to explore any story-telling and TPR tasks to
facilitate the FL communication. True, true, true. But there is the moment
which every YL teaacher knows when the darlings want to recount their
personal experience and they will invariably do it in their MT and then I
can (and often do) react with the "oh, how interesting! good! Wonderfull!
Terrible!" etc. and then I ask a qestion in English and then answer in
Polish... naturally... but they haven't even noticed that my question was in
English... that's code switching. Not helpful?
and when my students write their personal lesson evaluation at the end of
the class, they are allowed to use any language they want. And the weaker
ones will stay in Polish but still think reflectively about teh learning
process and their preferences and strategies while the more ambitious and
proficient ones will risk a phrase here a phrase there and first the phrases
are quite primitive and standard (The lesson was OK/I learned new words/I
like the lesson/I work fine ) then eventually they venture further and try
to really describe their reflections using the bits of English they have
retained - but they still don't want their flow of thoughts to be stopped by
the inability to express them in English... thus we have "I liked the lesson
bo by³o o tym jak mówiæ o przysz³o¶ci a to bardzo potrzebne (because it was
about how to express future and this is very important)" or "bawi³am siê
doskonale when M. give a test because it not very difficult i mog³am sobie
powtórzyæ new words (I was having great fun [....] and I could revise
[...] )
The end of part 2

Zosia



	


	Group: dogme
	Message: 6665
	From: zosia grudzinska
	Date: Fr Apr 16, 2004 10:44 

	Subject: Re: Wednesday lecture


	Robert M. Haines wrote:
> Half an hour left. Outside, a heavy rainstorm: I ask everyone to
> write out the procedure for taking a core sample, then hand it in to
> me before we divide into two teams and have a spelling bee with the
> words from the word search puzzle, which ends in a tie-breaker.
>
> It all feels seemless and connected. The storm's lifted just in time
> for us to be on our way.


Bless you, Rob, for including those little seemingly-superfluous details
about the weather and what-not! Make your relation so vivid - as if I
actually watched it taped.

Zosia



	


	Group: dogme
	Message: 6666
	From: zosia grudzinska
	Date: Fr Apr 16, 2004 11:04 

	Subject: mother tongue wagging


	At last! The Let's Drama Festival which I was organising for the county is
over and I have more time to pour over the recent dogme mails. And to
compose the promised answer to Dennis's earlier posting.

for starters: just looked through peer evaluation slips of one "grammar
presentation" class run by the students. A quick intro: students in older
groups (meaning from 14-year-old on, in their fourth year of English
instruction, approximately pre-intermediate level, very
communicatively-proficient albeit "pure-grammatically" often grossly
deficient...) conduct self-prepared "presentations" which come about in this
way: someone is commenting on some point which seems to him/her difficult,
complex, worth of revision... and then I ask "would you like to present it
to the class?" and then the person in question almost never answers "but I
just told you I don't understand it and I want someone else to explain it to
me!!!" on the contrary this said person just says "but perhaps with a
friend?" and then someone else comes up "I can do it with you" and several
weeks later we have the presentation - sometimes it's just a quick
re-iteration of the use of the structure and then a practice together in the
class, sometimes it's more like a complete lesson with a lead-in mini test,
then a presentation plus some exercises or games plus a homework...
and then their mates write peer evaluations.
So in the last batch of those evaluations I found three (out of the total of
eight) extolling the virtues of one quite succesful session (the topic was
"the basic use of the articles a/the/zero" - but no miracles, the girls have
just handed in their written assignment with most of the articles left out!)
with such comments:
"it was nice to have the presentation in Polish..."
"I liked especially that girls (sic, no article!) spoke Polish because I
feel more safe then"
"when we want to understand some grammar point which is difficult for us it
is better to do it in Polish with examples in English what the girls done"

well, the voice of the students - which we wanted to take on board.
Remember I'm talking about average teenagers here. It is not a big surprise
to me that when they have "matured" to actually want to talk analytically
about some grammar points they will benefit more without the need to use the
English metalanguage. But there's one more point: in such a setting there
is room for MT into L2 translation. Which is really very useful and at the
core of the learning experience and using the FL process, at least in the
opening stages. I cannot see why using translation should be shunned - if
it is done with insight and understanding instead of just supplanting MT
words with FL ones without taking into consideration language-specific
structures and syntax... so when it is a "real" translation of meaning and
intent it serves its aim until a learner reaches the proficiency level at
which the FL comes out of their brain's insides. The technique supplements
all others - like remembering whole phrases from texts so often used/read
that they become embedded in the long-term memory (song lyrics or for me -
Agata Christe's Poirot novels which I literally learnt by heart reading them
hundreds of times until I understood everything about the murder plot!)
So when during such a session one girl says MT: "but I want to say an apple
is on a table" why is it wrong because it is just any apple and just any
table so why do you say it should be "an apple is on the table"? - and then
we really have a meaningful and very "detailed" discussion about all
possible ramifications of "an apple is on a table/an apple is on the
table/the apple is on a table/the apple is on the table" and it would be
impossible to get to the bottom of every sentence's meaning without
translation into MT! and then the reverse checks the validity of the
assumptions made so it serves as a useful benchmark for the learning
process...
This is part one of my message
Zosia



	


	Group: dogme
	Message: 6667
	From: zosia grudzinska
	Date: Fr Apr 16, 2004 11:48 

	Subject: Re: Re: TL as default


	djn@d... wrote:
> Stop! Wires have got seriously crossed.
Isn't it useful to have "wires crossing" to prompt insightful debates,
mind-probing argument sharing? Let our wires cross since we respect each
other nevertheless - it is not a problem, or is it? When wires cross sparks
fly and it's so enlivening!

> The point I was trying (and apparently failed) to make was that such
> teachers are very often in a most difficult situation. They have to
> teach in a way that satisfies the demands of a system that sees a
> foreign language as a school subject even though they personall
> dearly want to enable learners to speak, read and write in the living
> language under consideration. There is a clash.

Here comes a moment for me to say "I must have expressed myself not
precisely enough", sorry. I didn't mean the limitations of the recommended
teaching methods. I am in a very lucky situation where I have won ground
for my "autonomy and dogme antics" in the classroom and no one denies me,
seeing as the students really learn faster and better for all that crazy
stuff...
but what I mean is the variety of learner you deal with in a public school
classroom as opposed to a language school where people come of their own
volition - which is the prime difference, not to mention the fact that they
pay which makes them slightly more attentive - at least the adults! How
dare I impose my teaching goals on some Piotrek or Zosia who come to school
because the law demands but they are honestly un-interested in learning
English, at least in that particular moment of their lives! I may want to
enable them to speak etc till I'm blue in the face but it would be abusing
their right of individual choice (and please don't argue that young people
must be told what to learn because they are unable to make their own
enlightened choices because the truth of the matter is that when forced they
will cram for tests but in no way learn and they will forget 99 percent of
anything rammed down their throats... while if we give them free rein to
develop in the way they find meaningful and rewarding then when the moment
comes for them to decide they need the language they will learn it faster
and more efficiently). So it is the system which limits the authenticity of
the learning/teaching exchange but not in term of methodology but
ideology...
Zosia



	


	Group: dogme
	Message: 6668
	From: zosia grudzinska
	Date: Fr Apr 16, 2004 10:40 

	Subject: Re: L1 use


	djn@d... wrote:
> I'm still left
> wondering (please note - wondering) if you and others aren't
> investing the learning of a foreign language with a burden it can't
> bear. 

which would be?
Zosia



	


	Group: dogme
	Message: 6669
	From: Robert M. Haines
	Date: Fr Apr 16, 2004 4:12 

	Subject: Dogmetic dilemma


	Two weeks ago one of the students invited an American friend to sit in on the class. I had met the young man once before when he had been invited to go to a movie with the class.

When the young man, A., asked me whether he could join us that day, I hesitated but eventually agreed. I did make it a point to tell him he might have given me advance notice, although I'm not sure why I said that.

A. took the quiz, which involved answering questions based on a text about Cesar Chavez, which the students had taken home the night before. A. finished the quiz five minutes before most of the students were done with it. Of course, the text was entirely new to A.

A.'s presence in class made me aware of how intimate the setting has become for me. It was strange to have him there; I kept thinking: "You're not one of us." That was my attitude; however, A. is a good friend to most of the students. He has formed a solid friendship with many of them, helping with homework, going to parties, etc. He probably is more like one of them than I care to admit.

By the end of class, A. had told me he was considering becoming a language teacher, so he wondered if he couldn't sit in every Friday. I told him I'd need time to think about it, and he should send me an e-mail to remind me.

When the e-mail finally came, I hadn't really given the issue much thought. My response was to ask A. how he thought his presence could benefit the students, to which he replied that he could be another source of input for them and could assess their needs and interests, based on his "insider" knowledge of their situation.

The strangest part of having A. sit at one of the tables was that I knew he understood everything I said. It may sound odd, but it somehow "corrupted" the delicacy of the situation, i.e. the learning context. I'm still working out exactly what disturbs me so. There's something about our culture circle (to pinch a phrase from critical pedagogy) that doesn't seem to lend itself to having A. there.

Having said all that, A. made a comment about the students' progress in class that he claims has boosted there confidence. And, I have the feeling most of them will want him back when I ask them about it in today's class. 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6670
	From: djn@d...
	Date: Fr Apr 16, 2004 4:16 

	Subject: Re: L1 use


	Zosia asks me a direct question.


> djn@d... wrote:
> > I'm still left
> > wondering (please note - wondering) if you and others aren't
> > investing the learning of a foreign language with a burden it can't
> > bear. 
> 
> which would be?
> Zosia
> 
Er..... I began to wonder if you and others - I think Simon was one - weren't trying to do 
your, what shall I call it, general liberal education through English instead of, in your 
case, Polish. MIND YOU, if I think back, I probably attempted something similar in my 
writing in English courses with German university students.

I'll now look at your other postings.


Dennis



	


	Group: dogme
	Message: 6671
	From: djn@d...
	Date: Fr Apr 16, 2004 4:31 

	Subject: Re: Dogmetic dilemma


	Rob,

A dilemma indeed - or is it? There is little doubt that the presence of another person, 
and an English-speaking one at that, alters the group and its dynamics.

I guess the dilemma comes from your not wanting to be unfriendly and unsupportive to 
a possible future member of the profession.

If I were you I think I'd say I'd thought about it, >>discussed it with colleagues<< and 
had decided, that with the students' interests in mind i.e. how the lessons work, you 
have decided it would not be a good thing to have him there on a regular basis - though 
he can make another visit at some time and, preferably, present something (or sing 
something) to the students i.e. appear as "himself" and not a sort of non-English 
speaking student, which he isn't..

Suggest, perhaps, that if he want to help he could..... make a video of a lesson?.... 
something you can't do yourself and it might entertain the students.

The above are my off-the-cuff reactions.

I look forward to others' reactions.

Dennis



	


	Group: dogme
	Message: 6672
	From: djn@d...
	Date: Sa Apr 17, 2004 7:52 

	Subject: Re: Re: TL as default


	Zosia,

You went to so much trouble to respond to my remarks about using the MT in the 
English language classroom, that I'd like to comment back.

A couple of preliminaries..

1. I've never done the equivalent of what you are doing, teaching a foreign language in 
my own country.Note that.
2. I have, however, observed non-native speakers of English maintaining an "English 
only" policy in the classroom.
3. I taught translation - English into German, for examination purposes only, for too 
many years at the university here.

You say in tongue wagging 2 " The teacher may use MT when expedient/necessary." I 
agree absolutely. I suppose what I'm doing is suggesting that - I very much doubt if this 
is true for you, personally - many teachers, and pupils reach out for the MT long before 
it is either.

My main argument against the use of the MT in the English lesson when avoidable is 
that when one changes from one language to another a spell is broken, the illusion that 
only English works, the English acoustic atmosphere and with it goes the positive 
tension and straining after meaning. It's a little bit like flipping to the back of the maths 
book where the answers are instead of trying to find the solution yourself. There is also 
the fact that, according to some accounts, at least, different languages are stored 
separately neurally . Switching quickly (as in translation) between one language and 
the other can lead to difficulties - blocks and interference - that do not occur so 
frequently if the languages are kept separate.

You quote (in tongue wagging 1) a pupil who wrote, representatively: 

"I liked especially that girls....spoke Polish because I feel more safe then."

And:

"When we want to understand some grammar point which is difficult for us it is better to 
do it in Polish with examples in English what the girls done."

As you say, this isn't hard to understand, and I don't find it hard to understand, either. 
But (an old chesnut this) is that talking about English grammar really learning English?. 
Personally, I don't think it is , and, again as you yourself noticed and commented on, 
the presentation on the use of the article system didn't help the students to use it 
accurately.

I'll cut this message into two. Part 2 after breakfast.



Dennis



	


	Group: dogme
	Message: 6673
	From: zosia grudzinska
	Date: Fr Apr 16, 2004 1:59 

	Subject: Re: Teacher Listening Time


	Sue Murray wrote:
> A friend of mine (Maria)...
says she
> mostly spends the first half of lessons just talking to them - or
> rather mostly listening to them

Hurray for the teacher who actually likes her students enough to see they
are human and have human needs!

about the earlier bit (using English as a medium rather than a subject of
study) - is patently obvious to me, less to the ministry of education
authorities, the least to my fellow teachers. Sad...
Zosia



	


	Group: dogme
	Message: 6674
	From: zosia grudzinska
	Date: Sa Apr 17, 2004 8:49 

	Subject: Re: L1 use


	djn@d... wrote:
> > > I'm still left
> > > wondering (please note - wondering) if you and others aren't
> > > investing the learning of a foreign language with a burden it can't
> > > bear.
> >
> > which would be?
> > Zosia
> >
> Er..... I began to wonder if you and others - I think Simon was one -
weren't trying to do
> your, what shall I call it, general liberal education through English
instead of, in your
> case, Polish.

Yes exactly - I mean how else can you teach a language which is a means of
communication than by communicating ideas? And as every sane person admit
not everybody finds "ideas about lanaguage itself" wildly interesting (apart
from linguists!) so it makes sense to for example natter about whatever is
en vogue or build barometers and check the weather or make survays about
what people dream (a topic just suggested by one of my students in her
Dialogue Journals)... by the way I had an impression that this ties neatly
in with the idea of teaching dogme?
Zosia



	


	Group: dogme
	Message: 6675
	From: djn@d...
	Date: Sa Apr 17, 2004 10:04 

	Subject: Re: Re: TL as default


	Zosia,

Here is a short, post-breakfast part 2.

You, of course, (You will have notice this!) are a real teacher teaching young people in 
an existing school. I certainly agree that first and foremost you concern is with the 
young people themselves and the scaffolding of their intellectual and emotional 
development. - inluding their good and nasty experiences. I can quite easily imagine 
that there could be times of crisis when a whole English lesson might be spent speaking 
Polish - but that would be an exception. 

Somewhere in the scheme of things, though, is the aim for them to learn English, and 
my armchair musings are reflections on how that could be done most enjoyably and 
effectively.

You ask in tongue wagging 2 "Isn't it better to use their full MT competency to allow 
them to come up with MT utterances which are then translated into English?" Well, I'd 
answer: "No."

Why? Because that implies, to me, that articulating a memory of an embarassing 
experience is more important than speaking English. I'd just go about it a different way.

If a pupil wanted to retell such an experience, I'd encourage him/her to start telling the 
class in English. If he/she sometimes flopped into Polish, I'd repeat in English: "So you 
were trying to open the drawer in your grandmother's bedroom" - all the time supporting 
and encouraging them to speak English, but also helping them out with the neccesary 
English that they hadn't got, but not drawing attention to the fact that you were 
translating.

(In my part 1 I mentioned the difficulties I have with translation as part of language 
learning pedagogy).

You also write: "But there is the moment which every YL teacher knows when the 
darlings want to recount their personal experience and they will invariably do it in their 
MT."

Fine. Absolutely. Heaven forbid that you should stop them in their tracks. But at some 
point (and you've written that you do this, and see Rob's recent account of how he 
started off discussing something Spanish-related) you surely have to turn back to 
English.

A final comment.

You write: "They don't want their flow of thoughts to be stopped by the inability to 
express them in English." 

If the Englsih required to express certain thoughts is quite out of range, of course they 
won't be able to be articulate in English. Even within dogme, I would have thought, 
there needs to be some kind of filter to ensure that one is not requiring learners to 
attempt the impossible.

I'd like to hear what others have to say on this point.


Dennis



	


	Group: dogme
	Message: 6676
	From: zosia grudzinska
	Date: Sa Apr 17, 2004 9:11 

	Subject: Re: Re: TL as default


	Dennis
thanks for your responses. So stimulating for my drama-festival saturated
mind!

Generally I think the whole debate opens so many tracks to explore... (as
usual) but we are getting somewhere, there's a feeling of consensus here in
spite of people ostensibly differing in opnions. Now some detailed comments
or replies:

> 2. I have, however, observed non-native speakers of English maintaining
an "English
> only" policy in the classroom.
Yes, that's what I also observed - when they are observed! at least here in
Poland, quite a lot of teachers are relatively deficient in their language
competence (for EFL teachers anyway) and when nobody's there they will
resort to MT as the means of communication with relief, but when there's a
visitor there rules the proud "English only here!" - perhaps psychologically
logical as some kind of reaction to their usual laxity. Well what can I say
but "down with all rules" - people do not live by rules if they want to
remain truly human...

> You say in tongue wagging 2 " The teacher may use MT when
expedient/necessary." I
> agree absolutely. I suppose what I'm doing is suggesting that - I very
much doubt if this
> is true for you, personally - many teachers, and pupils reach out for the
MT long before
> it is either.

If they see it as some kind of fun (which I do, incidentally; that's where
NNSes may score over the NS teachers... for me using English in whatever
form is always fun a fillip of a good thing on top of the practical, the
necessary, the expedient...) - so if that's the way they perceive using
English, as a sort of a - well, a game may be a risky word but for the lack
of a better one... - then it shouldn't happen "too early". It is when any
tension comes in, any feeling of coercion, any threat of marks or censure -
what's to wonder about?

> My main argument against the use of the MT in the English lesson when
avoidable is
> that when one changes from one language to another a spell is broken, the
illusion that
> only English works, the English acoustic atmosphere and with it goes the
positive
> tension and straining after meaning. It's a little bit like flipping to
the back of the maths
> book where the answers are instead of trying to find the solution
yourself.

While I appreciate your words about the magic and breaking the spell - when
it is the question of learners feeling safe that aspect should prevail.
And when you incorporate MT in the tasks - believe me because I ahve tried
it - the atmosphere is no less magic albeit differently... perhaps I will
try to put in in words after I have sown the field which is what this
Saturday is for at my farm!

There is also
> the fact that, according to some accounts, at least, different languages
are stored
> separately neurally . Switching quickly (as in translation) between one
language and
> the other can lead to difficulties - blocks and interference - that do not
occur so
> frequently if the languages are kept separate.
>

But isn't it best to try to practice this ability? I remember how proud I
was as a young girl when riding on a bus with my German friend I discovered
I could - read an English book, listen to people conversing in Polish around
me and take care of Lisa, explaining the views (in German) - all at the same
time! Such exhilaration!


> But (an old chesnut this) is that talking about English grammar really
learning English?.
> Personally, I don't think it is , and, again as you yourself noticed and
commented on,
> the presentation on the use of the article system didn't help the students
to use it
> accurately.

Yes, that I know. But that was what the students wanted -
peer-presentations. They thougt it would help them and in a way it did
because they felt good which might mean they don't feel so apprehensive
about grammar as they used to/ which in turn might give results in future
who knows? Perhaps the "article literacy" will surface after some weeks?
Have we reserached the way the human brain internalises all sorts of
information and knowledge? I guess it would be too unrealistic to expect
them to start USING the articles properly after just a short talk about
them - but they now know they cen intelligently talk and thus also think
about the choice of a correct article. This is a step which may be crucial
in easing them into the practice of consciously and purposefully
concentrating on self-correction when using English.
Then it may not be. But then - what have we risked and lost? Nothing. It
was a pleasant lesson where people stopped being afraid of the issue of
articles.
Zosia



	


	Group: dogme
	Message: 6677
	From: Robert M. Haines
	Date: Sa Apr 17, 2004 8:24 

	Subject: Language and the mind of leaners


	Many of the students had planned to do quite well on the quiz over Wednesday's lecture. The average score among the 17 students came to around 52%. There were 5 T/F questions and 5 terms to be matched to definitions. The highest score was 90% and the lowest was 20%. 

Those who scored high knew they had done well even before they saw their scores. Others also seemed to be able to accurately forecast their score. Some students said that despite a score of 50% they felt comfortable that they understood the concepts of tense and aspect. Many told me that taking the quiz with notes wouldn't have improved their performance. It seemed some had studied materials that explained the concepts in ways that didn't mesh with the quiz's format and language.

We discussed the quiz in light of the Forest Measurements course/lectures the students were struggling with, which led some to say they would now take a new path in coping with the challenges of understanding the lectures and performing well on the quizzes. I suggested asking for more clarification, something I noticed only a handful had done during my lecture. Others said they now realized they would have to stop memorizing book definitions and start understanding concepts. One girl said she had approached the instructor to learn that what she had recorded as definitions were not at all the same meanings that were being covered in class.

Surprisingly, a girl who was once very concerned about receiving letter grades on paper to help her get into a university back home now told the class that the important thing was to master the skills necessary to work in the field. Others agreed but kidded her about her apparent change of attitude. 

One student, who often explains concepts to the class and me, reminded everyone that they will eventually be working with farmers who might not care what the students have read in books and heard in lectures; the important factor will be how well they can explain what they've learned in terms that make sense to these more experienced people in practical terms.

B. said she has had trouble recently recalling words in Spanish when asked to translate. She knows the concept and the English word but can't fix a Spanish term to it. This raised the issue of whether we think in a language or just think then use language to express our thoughts, something we've discussed on this list.

There was no consensus on the issue of language as thought, although a student from Guatemala told us he can speak the language of indigenous people in his home region, Spanish and English but considers thought something different from any language he uses. He finds the idea of confusing words in languages an excuse that has nothing to do with be able to think clearly.

It seems to me a healthy sign of language development that these learners are beginning to feel confused about what language they speak and when. It reminds me of how my wife and I mix German, English and our own peculiar "dialect/slang", representative of the culture we have formed through our social interaction with one another. 

The language and culture of the classroom, I realized during the break, shapes the meanings and personas of each of us when we interact in that context. I am not the same person or language user when I'm on break or outside of class that I become once the door closes and we begin our interaction in class. Two girls talking during the break, even in English, will never form the same community as our group does, seated in a circle. The sociocultural context defines who we become and the language we use. This might seem an obvious observation; however, I wonder how often we consider this when we write coursebooks, plan lessons and draw up syllabi.

Everyone seemed keen on ending the day with another spelling bee, which seems to provide immediate feedback and lots of repetition for students in terms of individual letters and their pronunciation as well as stringing them together to form words that are relevant to their course work.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6678
	From: Sue Murray
	Date: Sa Apr 17, 2004 9:04 

	Subject: Re: L1 use


	coicidentally while tidying up computer downloads came across something
which seems of interest, albeit from the angle of reading, to
some of the points on this thread;
it's a very detailed qualitative study, based around use of
L1 while reading L2, with second language learners and users (some classed
as intermediate level, some as advanced, some as 'post-ESL')

I've not read all 28 pages, and not sure where I downloaded from, but here's
the reference and a few paragraphs (three from the introductory part, one
from the conclusory part - for anyone not keen on ploughing through the
paragraphs, here's a seemingly key part:
"Though this study and others (Kern,1994;Upton,1997)showthat use of the L1
as a tool for understanding L2
texts declines as proficiency in the L2 increases,even the highly proficient
L2 readers in this study did not hesitate to use their L1 when they felt it
would benefit their comprehension.Furthermore,for the students in this
study,use of the L1 tended, overall,to facilitate L2 reading comprehension.
In short,it should be expected that L2 readers will use their L1 as they
seek to comprehend an L2 text.")
----------------------------------------------------------------------------
from
The Role of the First Language in Second Language Reading: Thomas A Upton
and Li-Chun Lee-Thompson; SSLA 23 469-495 (2001):

"One variable that appears to influence reading comprehension is mental
translation,defined by Kern (1994)as the "mental reprocessing of L2 words,
phrases,or sentences in L1 forms while reading L2 texts "(p.442).Studies
have shown that mental translation is a common cognitive strategy for high
school and adult language learners (e.g.,Chamot &Kupper,1989;Kern).Cook
(1992)argued further that all L2 learners in fact access their L1 while
processing the L2.He suggested that "the L2 user does not effectively switch
off the L1 while processing the L2,but has it constantly available
"(p.571).Cook
also maintained that when working with L2 learners,teachers must not treat
the L2 in isolation from the L1.Indeed,according to Cook,one cannot do
so:"The
L1 is present in the L2 learners 'minds,whether the teacher wants it to be
there or not.The L2 knowledge that is being created in them is connected in
all sorts of ways with their L1 knowledge "(p.584).

Mental translation is related to what Vygotsky (1986)has called "inner
speech,"an internalized language that is for oneself,as opposed to external,
social speech produced for others.The role of inner speech in thought is a
critical one for Vygotsky;he argued that thought and language cannot be re-
garded as "two unrelated processes,either parallel or crossing at certain
points and mechanically influencing each other "(p.211).Instead,he noted
that the meaning of a word represents such a close admixture of thought and
language that it is not possible to categorize meaning as merely a product
of thought or language but as a marriage of the two.Vygotsky further noted
that the relationship of thought to language requires a conceptual
understanding
of inner speech as a language of images,wherein images are shaped by exter-
nal language rather than isolated from it.

The key argument that Vygotsky (1986)made that is relevant to this study
is that thought and language must be viewed as interacting,that higher
thought is impossible without language.Vygotsky 's views on the interplay of
language and thought have been extended most recently by Wertsch (1985,
1991),Frawley (1987),and Harr ´and Gillett (1994),among others.Indeed,in
recent studies looking at L2 acquisition through the Vygotskyan lens of
socio-cultural theory,the cognitive influence of one 's L1 on L2 acquisition
has beenclearly shown (Anton &DiCamilla,1999;Cohen,1994;de
Guerrero,1999,Roebuck,1998).

Conclusions based on this study must be viewed in light of the fact that it
is, in essence,a set of case studies using a qualitative analysis,which
involved only 20 students from two language backgrounds:Chinese and Japanese
learners
of English studying in an L2 setting (as opposed to a foreign language
setting).Furthermore,it only looked at the comprehension of a single
expository text about which th readers in general had limited background
knowledge.Nevertheless,
combining this study with thos don by Hawras (1996),Kern (1994),and Upton
(1997),which represent four different L1s and a broad range of languag pro-
ficiencies,it seems apparent that L2 readers do make active us of their L1
resources as they strive to construct meaning from th text.Th L1 may b used
simply as a means for confirming understanding or mor efficiently storing
what has been understood.However,it may also b used as th language of
thought,either in part (with the L2)or in whole,to wrestle with meaning or
structure.Th L1 may also b the language of thought to reflect on what has
been understood and
what one needs to do yet in the comprehension task.Though this study and
others (Kern,1994;Upton,1997)showthat use of th L1 as a tool for
understanding L2
texts declines as proficiency in th L2 increases,even th highly proficient
L2 readers in this study did not hesitate to use their L1 when they felt it
would benefit their
comprehension.Furthermore,for the students in this study,use of the L1
tended, overall,to facilitate L2 reading comprehension.In short,it should b
expected that L2 readers will us their L1 as they seek to comprehend an L2
text."



	


	Group: dogme
	Message: 6679
	From: Adrian Tennant
	Date: So Apr 18, 2004 12:58 

	Subject: No interest in English


	Bob asks:

"What does Dogme have to say about the class called "English" where students
might not be interested that much in the subject?"

Well, I can't speak for all Dogmites but I'd say you might need to
distinguish between learning English as a language and learning English as a
school subject (or as Widdowson would distinguish it T -> EFL {Teaching -
English as a Foreign Language} or TE ->FL {Teaching English - as a Foreign
Language}).
Often, if English is a school subject it has the similar appeal or
non-appeal as any other school subject. Whereas, if it is taught as a
{living} language then it has a different purpose and a different appeal.

It also depends on what *English* you are trying to teach. If you are
expecting you students (or if they are expected - by somebody) to mimic a
native speaker then, as this is almost unachievable, this will often lead to
a negative feeling towards English.

Language *should be* taught as a way of communicating NOT as a way of
*becoming* something you are not.

Dr Evil



	


	Group: dogme
	Message: 6680
	From: Adrian Tennant
	Date: So Apr 18, 2004 1:05 

	Subject: No interest - part 2


	Having just read Shaun and Sue's posting on this topic (re: the lines from
Bob) I'd like to add an anecdotal example:

My Godfather used to teach history in some of the roughest areas in
Liverpool and then London. He also taught the kids that had been deemed by
the powers that be in the schools to be no-hopers.

One term (semester) he taught them all about Ghengis Khan (which wasn't
really on the syllabus) and they loved it. All that blood and gore. So, the
message I picked up from this is 'teach them what will interest them not
what will bore them'. - 'Give them a stake (or should that be 'Steak') in
the lesson.

Dr E

btw - He now teaches English & History in a bilingual school in the Czech
Republic.



	


	Group: dogme
	Message: 6681
	From: bob gettings
	Date: So Apr 18, 2004 1:39 

	Subject: Re: No interest in English


	Hi!
Of course there is a difference between learning English as a language 
and learning English as a school subject - but on the other hand - what 
if students are not interested in either of these?

I have students in this category - they have no interest in either. I 
can't particularly see why they should have an interest in either. Some 
of my students are forced to take a language course in order to 
graduate but actively dislike English. ;->

Bob Gettings
Sapporo, Japan



	


	Group: dogme
	Message: 6682
	From: Adrian Tennant
	Date: So Apr 18, 2004 3:02 

	Subject: Re: No interest in English


	But Bob, you need to read the second part of that posting as well.

Dr E



	


	Group: dogme
	Message: 6683
	From: Jane Arnold
	Date: So Apr 18, 2004 3:56 

	Subject: Re: No interest in English


	Bob writes (as have others lately) about students not interested in 
English as a language or as a subject. In that case, perhaps the only 
possibilities for making life more tolerable in that teaching situation 
would be to work with something they are interested in through the 
language (in her defense of Humanistic Language Teaching Moskowitz 
reminds us that one thing we are all interested in is ourselves - this 
need not be taken as a sign of egocentricity but rather as she meant it, 
that activities that have personal meaning for us will be more 
interesting) or making the classroom atmosphere attractive enough (here 
I don't mean putting up nice pictures on the walls, though I'm sure 
where it is feasible it is a nice idea) through a good group dynamic 
that everyone - students and teacher - likes to be there. For those who 
find English a pill, these suggestions might be the sugar coating to 
make it go down better.

Also, on the L1 thread I am reminded of a lovely educational video by 
Veronica de Andrés ("I'm glad I'm me") where for a MA thesis project she 
developed and put into practice a module for working on self-esteem in 
English in a primary school in Buenos Aires. She mentions in the video 
that at first students were permitted to express themselves in the L1 if 
they wanted to but they were encouraged to shift to the target language 
as soon as they felt ready. And the kids in the video were 
communicating very well in English. Has anyone mentioned Mario's book 
on mother tongue use in the L2 classroom? He gives lots of activities 
where the focus is on L2 but emerging from L1 in some way.

Jane

>



	


	Group: dogme
	Message: 6684
	From: Adrian Tennant
	Date: So Apr 18, 2004 3:51 

	Subject: Re: Re: TL as default


	Zosia,

The line: " The teacher may use MT when expedient/necessary." worries me
somewhat.

Firstly, who decides when it is expedient/necessary?

Secondly, why would it be expedient/necessary?

Thirdly, does it not, in some way, undermine one of the *key* purposes of
learning?

I'm always reminded of my time teaching in a language school in France.
There, we had a Language Lab that we were required to use during every
lesson/session. When new students joined the school they were given a tour
and told how they could use/utilze the lab. Many of the teachers came in
with the students, explaine how to use the lab in French and then rushed
them back to the class to carry on with page 58 (or whatever page they were
at). I, on the other hand, took 30 minutes (or so) explaining how to use the
lab in English.
When I asked the other teachers why they explained everything in French most
replied 'to save time', or 'it's easier'. When they asked me why I explained
in English I replied 'the language (of instructions) is probably more useful
than the c*** on the tapes or in the books.' I'd been teaching for just over
a year!

Dr Evil



	


	Group: dogme
	Message: 6685
	From: zosia grudzinska
	Date: Mo Apr 19, 2004 9:20 

	Subject: Re: Re: TL as default


	Dear Adrian,

> who decides when it is expedient/necessary?
all people concerned as it usually happens in all natural gatherings -
sometimes the students sometimes the teacher depending on the circumstances.
Let it not worry you, it is really no big deal, like when the bell has
already rung and the breaks are only five minutes short so I know Ss are in
a hurry and anyway everybody deserves a breather but... I forgot to tell
them something important... (it usually happens to me, alas, I forget about
admin stuff)... then I shout in English and then in Polish to make sure they
got it while there's no time to do it properly...
or when a child of eight is pressing legs together and obviously forgot how
to say when she wants to go...
or when they come to me and want to say that two boys are hitting another
and they are too excited and angry to remember English... (or that they
"should" speak English and anyway why "should" they, they're Polish!)
as you see it extends beyond the classroom and perhaps this is the
distinction which I neglected to make... my teaching environment is not
limited to class confines

>
> Secondly, why would it be expedient/necessary?
that should now be obvious from the examples given

>
> Thirdly, does it not, in some way, undermine one of the *key* purposes of
> learning?

and what is, pray tell, the "most key" purpose? at school with kids it is
not always "teaching skills" it might be "being together" "supporting
psychologically" etc.
but apart and away from those examples there is also the aspect of putting
MT at the service of the FL learning and I don't want to plagiarise Mario
and his arguments - "MT in the FL classroom", M. Rinvolucri Sh. Deelar. I
am telling you it works so let's stop being ivory tower theoreticians and
let's see what works not worrying whether it fits our hypothese or not...
the anecdote about the instructions given in MT "to save time" is pure
demagogy, although you probably really quote someone who misunderstoon the
potential of the situation. It was already mentioned in the discussion that
while instructing in the TL is a valuable part of the learning/teaching
process sometimes the instructions are just too complex for the language
level of the recipients and ait we persist to go along with the Letter of
the Rule we might simply frighten or discourage the students off the
otherwise nice activity. Again the whole set-up might be a decisive factor.
It is always unique therefore let's not hammer it in again?
In my lessons with YL (eight nine years old) they often plan the lesson
themselves (in English, first making a list of activities anyone wishes to
have and then voting on them) and naturally it takes so much time but it is
not a bother for me so I reallu understand your point. My point is,
hoewever, that the issue is more complex than a simple "forget your MT"
rule...
first and foremost if we can utilise MT then why not? for the sake of
appearances?
Zosia

>
> I'm always reminded of my time teaching in a language school in France.
> There, we had a Language Lab that we were required to use during every
> lesson/session. When new students joined the school they were given a tour
> and told how they could use/utilze the lab. Many of the teachers came in
> with the students, explaine how to use the lab in French and then rushed
> them back to the class to carry on with page 58 (or whatever page they
were
> at). I, on the other hand, took 30 minutes (or so) explaining how to use
the
> lab in English.
> When I asked the other teachers why they explained everything in French
most
> replied 'to save time', or 'it's easier'. When they asked me why I
explained
> in English I replied 'the language (of instructions) is probably more
useful
> than the c*** on the tapes or in the books.' I'd been teaching for just
over
> a year!
>
> Dr Evil
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 6686
	From: Adrian Tennant
	Date: Mo Apr 19, 2004 10:46 

	Subject: Re: Re: TL as default


	Dear Zosia,

The problem is you are looking at things through your way of doing things
which, unfortunately, is not the norm. The examples that you give of when
the use of MT are expedient/necessary are good ones and I have never said
that the MT should not be used. However, the problem is that more often than
not MANY teachers use MT as a short-cut, as a lazy option, as an excuse for
not thinking about the QUALITY of what they are saying and how they are
saying it.

Another point is that instructions do not need to be only verbal. This is
something that SOME teachers often forget. By using pictures, mime,
demonstration and verbal instructions (and/or a combination) many
meanings/directions can be conveyed.

It's also important to be careful in our choice of wording in emails. Lines
such as:

> I am telling you it works so let's stop being ivory tower theoreticians
and let's see what works not worrying whether it fits
> our hypothese or not...

are dangerous and, in some respects, arrogant. By saying this you imply that
you *know* more than I do and that I am merely a theoretician. And yet, you
do not know how many classes I teach, how many I have been in, or whether I
use the MT in those classes.

You also devalue your own insightful contributions.

Adrian (aka Dr Evil)



	


	Group: dogme
	Message: 6687
	From: zosia grudzinska
	Date: Di Apr 20, 2004 8:03 

	Subject: Re: Re: TL as default


	Dear Adrian,

You wrote:
> However, the problem is that more often than
> not MANY teachers use MT as a short-cut, as a lazy option, as an excuse
for
> not thinking about the QUALITY of what they are saying and how they are
> saying it.
agree with you but - all I can say to that is we are all pretty busy people
and let's don't waste time nor effort on discussion sloppy teaching and
immoral practices. Let's concentrate on discussing worthy teaching and
valuable procedures - that's a better use of the list! Isn't it enough to
make clear what we think should not happen as it is not relevant to the
subject of quality teaching? Still, I will be interested to hear your views
in this matter.

>
> Another point is that instructions do not need to be only verbal. This is
> something that SOME teachers often forget. By using pictures, mime,
> demonstration and verbal instructions (and/or a combination) many
> meanings/directions can be conveyed.

Point well given and wholeheartedly taken, again. Not all instructions,
though - on the other hand now I have promised myself to start playing a
sort of "Polyanna game" with instructions trying to always look for
opportunities other than words to convey the meaning... we'll see how it
goes, it will probably be lotsa fun!

and I admit openly that I was answering your post in the mood of
exasperation since by repeating the same arguments we are not moving
forward... please understand me now, it is not arrogance but despair verging
on irritation to read once more a critique - OK, well meant but how many
times can one say "I have tried it in the class and it works"? Patience is
not my virtue - at least outside the classroom! - but... if you re-read some
previous postings (not all yours, it was just the "last straw for the poor
camel-me" ), won't you have the same feeling that it got sidetracked from
the practical to the "should and should not"?

Sorry if it touched you the wrong way, I guess I should re-read my postings
and be more civilised in future, I hope our debate can survive without us
turning from opponents into personal enemies.
Zosia



	


	Group: dogme
	Message: 6688
	From: Halima
	Date: Di Apr 20, 2004 3:31 

	Subject: RE: No interest in English


	Hi, I agree with Jane, also, sometimes we forget that "learning" is not
necessarily what we are "teaching" no matter what language or intention
we teach in. 

It is hard on the teacher when students are not interested either in
English as a language nor English as a subject - which unfortunatly is
rather a lot of students these days!! They have learnt that they don't
count, not their interests not their own processes nor their lives, but
that they must conform to a system designed by someone who thinks they
know what they need. And, unfortunatly I find in so many of them the joy
of intellectual discovery and curiosity is all but dead. And yet, to
take into consideration what they want and stay within the system that
proscribes what you must teach and what they must learn puts an almost
impossible strain on the teacher. Some L1 alieviates that relationship
strain and acknowledges to a certain extent the value of the students
own cultural and personal expression. 

I think it is often a question of pacing, pacing, pacing and then
leading. But I make no claim to being an expert on that yet!!!

I have done a rather interesting activity with a group of young people
where I culled a series of more or less "inspriation" quotes and short
poems - around 10. then translated them into Spanish (and the Spanish
ones into English)

Then made A and B papers with a mixture, some Spanish and some English -
more or less half and half, but what was in Spanish in A was in Enlish
in B and visa versa. Then I divided the class into A and B halves and A
had to work together to translate all the Spanish into English and all
the English into Spanish, and B the same. Then I took away the
originals, and had them pair up - an A with a B. to compare their
results. Then we compared these with each other and finally the
originals and talked about what was "right" or just another version. The
confidence in the idea of expression and the realisation that there was
no such thing as a "correct" translation in many cases boosted the
desire to understand English in its own right, yet did not threaten the
"Spanish" identity. 

Plus the "inspirational" quotes gave some thought and led to further
discussion.

More dogme, might be collecting favorite quotes of the students first, I
don't know.
Cheers, 
Halima 

-----Mensaje original-----
De: Jane Arnold [mailto:arnold@u...] 
Enviado el: domingo, 18 de abril de 2004 16:57
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] No interest in English



Bob writes (as have others lately) about students not interested in 
English as a language or as a subject. In that case, perhaps the only 
possibilities for making life more tolerable in that teaching situation 
would be to work with something they are interested in through the 
language (in her defense of Humanistic Language Teaching Moskowitz 
reminds us that one thing we are all interested in is ourselves - this 
need not be taken as a sign of egocentricity but rather as she meant it,

that activities that have personal meaning for us will be more 
interesting) or making the classroom atmosphere attractive enough (here 
I don't mean putting up nice pictures on the walls, though I'm sure 
where it is feasible it is a nice idea) through a good group dynamic 
that everyone - students and teacher - likes to be there. For those who

find English a pill, these suggestions might be the sugar coating to 
make it go down better.

Also, on the L1 thread I am reminded of a lovely educational video by 
Veronica de Andrés ("I'm glad I'm me") where for a MA thesis project she

developed and put into practice a module for working on self-esteem in 
English in a primary school in Buenos Aires. She mentions in the video 
that at first students were permitted to express themselves in the L1 if

they wanted to but they were encouraged to shift to the target language 
as soon as they felt ready. And the kids in the video were 
communicating very well in English. Has anyone mentioned Mario's book 
on mother tongue use in the L2 classroom? He gives lots of activities 
where the focus is on L2 but emerging from L1 in some way.

Jane

>



	


	Group: dogme
	Message: 6689
	From: jonchristophe
	Date: Mi Apr 21, 2004 9:37 

	Subject: student corpora?


	Last night my adult pre-intermediate class was having difficulties 
with the use of there versus their in their written work. So I split 
them into two groups and got one to write ten sentences using there 
and the other to write ten sentences using their. Afterwards we 
analysed the sentences to see if the class could make some useful 
assumptions about the use of both.
My questions are: Can these sentences be called a corpora being as 
they were based on the student's narrow experience? 
How can I maximise this activity to make sure the students get the 
most out of it?

Cheers

Chris



	


	Group: dogme
	Message: 6690
	From: dominicxx2002
	Date: Mi Apr 21, 2004 2:00 

	Subject: Article for GISIG newsletter


	Dear All

This is a bit of a hit and run from another list. I am the discussion 
list moderator for the Global Issues SIG and a few months ago we had 
a very interesting discussion about dogme with some fascinating 
contributions from members of your own list.

At the end of the discussion I asked travellers from the dogme list 
to offer a twenty word summary of their own personal experience of 
dogme in the classroom. I posted those two contributions to the file 
section of the list and it would be nice to have some similar 
contributions from the dogme list and someone from the list who would 
be willing to gather together such twenty word summaries of dogme 
classrooms and offer some kind of commentary on same.

This would serve as an impressionistic compendium of dogme practicum 
which would be an interesting contrast to Scott's more generalized 
introduction to dogme in the previous issue of the GISIG newsletter.

You will be published but I can't claim that the GISIG newsletter 
will make anyone famous. If you are interested you can let me know by 
emailing me at dominic.mccabe@n... .

Thanks for your time.

Dominic McCabe



	


	Group: dogme
	Message: 6691
	From: Adrian Tennant
	Date: Mi Apr 21, 2004 4:29 

	Subject: Re: student corpora?


	Dear Chris,

Yes, they're Corpora. Student Corpora.

The definition of Corpora is: a collection of spoken & written language.

It sounds as if what you've done is as far as you can go at this stage.
Scaffolding only works if you scaffold to a slightly higher level than the
building you are constructing.

Dr E



	


	Group: dogme
	Message: 6692
	From: Robert M. Haines
	Date: Mi Apr 21, 2004 5:51 

	Subject: AAAL conference


	Just out of curiosity, is anyone out there going to be here in Portland for the 2004 AAAL (American Association for Applied Linguistics) conference? It looks interesting.

For example: The role of the mother tongue in EFL methodology 
John Holmes, School of Education

Program Summary:
In what ways does experience of classroom learning of the mother tongue affect the 'local knowledge' of teachers and learners in building up a methodology for teaching and learning EFL? This paper reports on research with insights from two very different contexts: Bilen in Eritrea, and Portuguese in Brazil 
Presentation Type: Paper 
Strand: Second and Foreign Language Pedagogy 


Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6693
	From: Robert M. Haines
	Date: Mi Apr 21, 2004 5:53 

	Subject: AAAL conference


	Forgot to include this link to the AAAL conference web site:
http://146.186.161.237/aaal2004/fmpro?-db=proposals.fp5&-lay=main&-format=index.html&-token.1=&-view

R.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6694
	From: MC Johnstone
	Date: Mi Apr 21, 2004 7:07 

	Subject: Blogs


	Has anyone used blogs in a writing class?

Omar



	


	Group: dogme
	Message: 6695
	From: djn@d...
	Date: Do Apr 22, 2004 6:23 

	Subject: Bilingualism and biculturalism


	I found this extract from the report of a talk in the Newsletter ELTA (Rhine eV) March 
2004 Vol 15 No. 1 ‘Which language do I speak –Responses to bilingualism 
pp 5-8 by Graham Sutherland rather interesting. 

By Graham Sutherland

Our keynote speaker this year was Dr Kathryn English of the University of the Sorbonne in 
Paris and her title was Bi-lingual or bicultural? Linking language to cultural awareness in 
French and English. ......


Before describing her current research ….. Dr English gave us an (alas all too necessary) historical 
perspective on research into bilingualism and the key concepts involved. For example, there are two 
different kinds of bilingualism: co-ordinated and compared. Those who are 'compared' would, in a German 
context, see the same image behind the words table and Tisch and simply use the label more appropriate 
for the speech context.
A co-ordinated speaker, on the other hand, would associate a different image with each of the two words, 
thus living to same extent in two separate hut parallel worlds, each connected with a different language. 
The existence of such differences can be of great importance in the context of bilingual education.

Similarly, it has been discovered that the actual brain activity used in bilingualism can vary. So-
called 'early bilinguals' use the same neural networks for working in both languages. Those 
acquiring one of the languages after 'puberty', which in this context can be a point anywhere 
between the ages of 7 and 12, use different networks. Whilst the latter 'late bilinguals' may not 
have such close neural connections between their two languages, they have a better chance in 
the case of brain damage due to a strake or accident of retaining their command of at least one 
of their languages.


Dennis

Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6696
	From: Maria Jordano
	Date: Do Apr 22, 2004 11:32 

	Subject: Re: Blogs


	Hi Omar, 

I have never used them with my students because their
level is very low, so that I prefer using forums....
But Have a look at the section that I have within my
website, because there are many teachers you use them:

http://www.mariajordano.com/my_suggested_blogs/otherblogs.htm

Kind regards, 

María

=====

María Jordano de la Torre
Avda. Menéndez Pidal, s/n 
14071 Córdoba, Spain/ Tfno. +34 957 212 130

TI Office 1915 TI2 Office MariaJ_Ofc - www.mariajordano.com 








__________________________________
Do you Yahoo!?
Yahoo! Photos: High-quality 4x6 digital prints for 25¢
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	Group: dogme
	Message: 6697
	From: Sue Murray
	Date: Fr Apr 23, 2004 12:28 

	Subject: Re: Bilingualism and biculturalism


	thanks Dennis, the extract is interesting; tho I'm far from sure I've
understood/interpreted it well, so here goes and pls forgive the raw and
uncoordinated thoughts.

it is suggested that, in one case, a person 'translates' a particular
concept into one or the other language; literally 'code-switches' as it
were, rather than 'concept-switches'; bilingualism as two tongues, one head

in the other case, a person who code-switches is also 'concept switching';
the bicultural aspect of 'thinking in English vs thinking in Spanish', for
example. Two tongues, two heads, so to speak.

personally (as with most 'binominals'!) I'd tend to get the 'co-ordinated'
and the 'compared' mixed up (also because the 'two tongues one head' seems
to me more 'co-ordinated', while the 'two tongues two heads' seems to me
more 'compared', which is wrong as it's apparently the other way round!)

and of course, the processes surely aren't as clear cut or straightforward
as that; but it does make me think about how adolescents seem to learn a
foreign language vs how adults seem to learn a foreign language. By
adolescents, I'm thinking of anything between 12 and 20, even sometimes a
bit older; and by 'vs' I'm thinking of how adolescents seem to more readily
and easily accept and take on board a foreign language's meanings and
concepts and grammar - not query or question them in anything like the same
way (on
average, in my experience) adults do; perhaps because adolescents just
hook up the language to their existing and developing concepts and
experiences, without 'comparing' (used in the opposite sense of the
extract's definition however) - they just coordinate/approximate the
foreign language
with their worldview, fitting it in with what they think and don't fuss
about finer points - perhaps also because they're still heavily involved in
forging and fine-tuning their own self and their own world and just absorb
a foreign language into that. (And, in general, it works; they become
proficient and fluent users of the language, and in a relatively painless
way)

Whereas adults are more analytical and critical and, being more set and
experienced in their own personal and socio-cultural identities, tend to
notice difference more than similarity, and tend to develop a more
distinct and separate awareness of a lot of the conceptual and cultural
aspects, patterns and uses of the language.

far too simplistic and not very well expressed (it's late!), but I've also
noticed with my bilingual (from birth) relatives that the question of
'precision' is never the issue it can be to those of us who have 'lived'
different languages at different ages, rather than acquired both
simultaneously or
while still at a 'tender' age (must admit, to define puberty as '7-12'
sounds a bit low on the minimum side to me .....and brain-wise, the
post-pubescent but pre-fully-finished-developing-adult seems to have an
amazing capacity for learning; I know babies are the most incredible
learning machines ever, and adults are no laggards, but for quickfire
coordination - putting it all together sort of thing - I'd put adolescents
top.....)

And it also raises again the question of MT use in the classroom -
its role, whether to facilitate comparison or coordination, is surely
fundamental; how, if and when it is used by a teacher is a largely
context-sensitive and personal question, but you can't pretend it isn't
somehow there at the 'heart' of things ......???

Sue
(just to take a not particularly good example that came up in an adult class
tonight: in Italy, everyone on the street knows what 'fermenti lattici'
are; what are they in English? well, dictionaries including updated on-line
ones like Websters give various renditions, all of which mean nothing to
anyone on the street - lactic ferments, for example ..... to cut it short,
it seems the correct translation is 'lactic acid bacteria', but that would
still mean nothing much particularly to the average English speaker who
wasn't in the trade;
'fermenti lattici' is a household term here in Italy because it is a strong
part of the everyday culture, both medicinal and culinary; but instead of a
translation, as least as far as English is concerned, a paraphrase is much
more useful (eg, the bacteria that are used in yoghourt/the important and
friendly bacteria in your stomach); it seems to me, generally, that only us
adults 'worry' about these sort of 'details' - and maybe just as well when u
read the translated instructions on your new food processor, or chain
saw....)

----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Thursday, April 22, 2004 7:23 AM
Subject: [dogme] Bilingualism and biculturalism


I found this extract from the report of a talk in the Newsletter ELTA
(Rhine eV) March
2004 Vol 15 No. 1 'Which language do I speak -Responses to bilingualism
pp 5-8 by Graham Sutherland rather interesting.

By Graham Sutherland

Our keynote speaker this year was Dr Kathryn English of the University
of the Sorbonne in
Paris and her title was Bi-lingual or bicultural? Linking language to
cultural awareness in
French and English. ......


Before describing her current research ... Dr English gave us an (alas
all too necessary) historical
perspective on research into bilingualism and the key concepts involved.
For example, there are two
different kinds of bilingualism: co-ordinated and compared. Those who
are 'compared' would, in a German
context, see the same image behind the words table and Tisch and simply
use the label more appropriate
for the speech context.
A co-ordinated speaker, on the other hand, would associate a different
image with each of the two words,
thus living to same extent in two separate hut parallel worlds, each
connected with a different language.
The existence of such differences can be of great importance in the
context of bilingual education.

Similarly, it has been discovered that the actual brain activity used in
bilingualism can vary. So-
called 'early bilinguals' use the same neural networks for working in
both languages. Those
acquiring one of the languages after 'puberty', which in this context
can be a point anywhere
between the ages of 7 and 12, use different networks. Whilst the latter
'late bilinguals' may not
have such close neural connections between their two languages, they
have a better chance in
the case of brain damage due to a strake or accident of retaining their
command of at least one
of their languages.


Dennis

Dennis


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 6698
	From: Sue Murray
	Date: Fr Apr 23, 2004 12:41 

	Subject: Re: DELTA assignment


	Chris asks:
> I'd be grateful for any ideas on how Dogme links in with the
> theory of how languages are learned. Also how relevant to you think
> this kind of approach is to our students, especially nowadays when a
> lot of schools market themselves on the 'quality' of materials and
> resources they have?

I'm not sufficiently well versed in the theoretical sides, but as to
relevance to students, that depends on whether they find it a good way to
learn. In my experience, they do; I'd go as far as to suggest it's the way
they naturally 'choose' to learn, when not encumbered/inculcated with the
idea that it's the teacher's or the material's job to tell them what to do
and what to learn.

Perhaps more to the point, well worth a read (if u haven't) is Emma Jones's
report in the dogme files on using dogme as part of her TESOL diploma.

Sue

----- Original Message -----
From: "cbailey232002" <cbailey23@m...>
To: <dogme@yahoogroups.com>
Sent: Friday, April 16, 2004 9:56 AM
Subject: [dogme] DELTA assignment


> HI
> I've just joined this group mainly because I'm doing my Diploma at
> the moment and have chosed the Dogme approach as my experimental
> practice assignment. I came across the website by chance and
> realised this was a direction I had been moving towards with out
> being able to put it into words. It's really intrigued me.
> I'd be grateful for any ideas on how Dogme links in with the
> theory of how languages are learned. Also how relevant to you think
> this kind of approach is to our students, especially nowadays when a
> lot of schools market themselves on the 'quality' of materials and
> resources they have?
> I also received the inside out thing about Mcnuggets. I've
> started a new email address to avoid these freebies and concentrate
> on teaching my students instead.
> Chris
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>



	


	Group: dogme
	Message: 6699
	From: Robert M. Haines
	Date: Fr Apr 23, 2004 1:02 

	Subject: Re: DELTA assignment


	Something that has just jumped out at me, Chris (if you're still reading),
is "the theory of how languages are learned" because I'd bet there are many
of these theories. You'll probably make life easier for yourself if you
choose one theory to examine in light of dogme.

Rob
----- Original Message -----
From: "Sue Murray" <suemurray@i...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Thursday, April 22, 2004 4:41 PM
Subject: Re: [dogme] DELTA assignment


> Chris asks:
> > I'd be grateful for any ideas on how Dogme links in with the
> > theory of how languages are learned. Also how relevant to you think
> > this kind of approach is to our students, especially nowadays when a
> > lot of schools market themselves on the 'quality' of materials and
> > resources they have?
>
> I'm not sufficiently well versed in the theoretical sides, but as to
> relevance to students, that depends on whether they find it a good way to
> learn. In my experience, they do; I'd go as far as to suggest it's the
way
> they naturally 'choose' to learn, when not encumbered/inculcated with the
> idea that it's the teacher's or the material's job to tell them what to do
> and what to learn.
>
> Perhaps more to the point, well worth a read (if u haven't) is Emma
Jones's
> report in the dogme files on using dogme as part of her TESOL diploma.
>
> Sue
>
> ----- Original Message -----
> From: "cbailey232002" <cbailey23@m...>
> To: <dogme@yahoogroups.com>
> Sent: Friday, April 16, 2004 9:56 AM
> Subject: [dogme] DELTA assignment
>
>
> > HI
> > I've just joined this group mainly because I'm doing my Diploma at
> > the moment and have chosed the Dogme approach as my experimental
> > practice assignment. I came across the website by chance and
> > realised this was a direction I had been moving towards with out
> > being able to put it into words. It's really intrigued me.
> > I'd be grateful for any ideas on how Dogme links in with the
> > theory of how languages are learned. Also how relevant to you think
> > this kind of approach is to our students, especially nowadays when a
> > lot of schools market themselves on the 'quality' of materials and
> > resources they have?
> > I also received the inside out thing about Mcnuggets. I've
> > started a new email address to avoid these freebies and concentrate
> > on teaching my students instead.
> > Chris
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> > Yahoo! Groups Links
> >
> >
> >
> >
> >
> >
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6700
	From: Robert M. Haines
	Date: Fr Apr 23, 2004 1:20 

	Subject: The inner voice in language learning


	I've discovered these two excerps on my travels. They are part of an article by Brian Tomlinson, called The Inner Voice: A Critical Factor in L2 Learning at http://www.njcu.edu/cill/journal-index.html

They relate to the L1-L2 discussion we recently had.

Sokolov asserts that "external speech is functionally dependent on inner speech" (1972:65). Prior to speaking or writing to others we fix our thoughts in our minds "with the aid of inner speech, formulating a mental plan or a synopsis of some sort for our future statement. This takes on even more definite shape in writing when each contemplated phrase or even word to be written is preceded by its mental enunciation, followed by a selection of those most suitable" (65). In other words, the inner voice prepares for the public voice by formulating vague phrases, expanding upon them, trying out alternatives and monitoring draft expressions for accuracy, appropriacy and potential effect. 
......

I would go much further and suggest that in some activities, the use of the L1 should be positively encouraged so that the learners can respond intelligently to what they read and listen to and so that they can generate interesting content before they speak or write. If they are encouraged to use their L1 in response and preparation activities they are likely to use their L1 inner voices too and thus to make the connections which will achieve the multidimensional representation necessary for meaningful processing and production of the L2. If they are forced to only use the L2 they will devote all their processing energy to producing correct L2 public speech and they will be unlikely to achieve meaningful representation at all. Of course, ultimately the learners need to develop an inner voice in the L2 so, in addition to L1 thinking and discussion activities, they need activities in which they are encouraged to think in an L2 inner voice. The aim is to make sure that the learners always use an inner voice and to help them to progress from exclusive use of an L1 inner voice, an L1 private voice and an L1 public voice to a stage in which they are able and willing to code mix between L1 and L2 in their inner, private and public voices and eventually, for some of them, to a stage in which they are proficient users of L2 inner, private and public voices.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6701
	From: djn@d...
	Date: Fr Apr 23, 2004 3:21 

	Subject: Re: The inner voice in language learning


	Interesting, but in my case, speaking (formerly) French and Russia and now German 
I'm quite certain there is no inner first voice in English. There could well be one in 
French, Russian, German, that seems possible.

Rob also wrote:

"I would go much further and suggest that in some activities, the use of
the L1 should be positively encouraged so that the learners can respond
intelligently to what they read and listen to and so that they can
generate interesting content before they speak or write."

(I begin to see myself as a caricature: Mr fossilised anti-grammar (and now) anti-much 
L1 in the English language lesson).

I think, Rob, that in the quote of your words above, it is quite clear that you are thinking 
of a particular learning situation - a scholastic one - and generalising from it. An awful 
lot of people learning a foreign language don't need to generate interesting content - or 
even respond intelligently - nice as it is if they do. Air traffic controllers? Border guards?
Officials who take ferry tickets, inspect passports? Car mechanics? Tourist guides 
droning through a learned script?


Dennis



	


	Group: dogme
	Message: 6702
	From: djn@d...
	Date: Fr Apr 23, 2004 4:32 

	Subject: Summaries of IATEFL conference talks


	Just reading summaries of some of the talks given at the recent IATEFL conference in 
Liverpool.


See:


http://www.teachingenglish.org.uk/iatefl2004/iatefl2004.shtml


For example:

----------
The fundamental similarity hypothesis
Bill Van Patten (University of Illinois at Chicago)

Bill Van Patten summarized the Fundamental similarity hypothesis (FSH) in three major 
points:

all acquisition is input dependent; 
all acquiring demonstrates a poverty of the stimulus (POS), and there are internal 
mechanisms that all learners share
the internal grammar is impervious to overt manipulation in the form of explicit 
instruction and correction

//I like that one....//


Mr. Van Patten provided research evidence and examples to define the above-
mentioned points: 

Though Noam Chomsky argues that humans possess Universal Grammars, a human-
specific internal device to acquire a language, the speaker pointed out that input is also 
vital for acquisition, as it is the primary ingredient in competence development. He 
noted that the research does not know of any cases of successful learners who haven't 
been exposed to enough input, whereas unsuccessful learners have been exposed to 
only restricted input. He also argued that the structural input alone can produce 
changes, which is true both of L1A and SLA. 
The speaker noted that though input is crucial for acquisition, there is also 'incidental' 
acquisition, when the learner comes to know much more than they have been exposed 
to, and there is an abundance of evidence to support the above-mentioned statement,
..........

Next Mr. Van Paten argued that instruction, no matter what form, cannot alter 
fundamental learning processes in SLA, since acquisition orders are immutable. 
However, the research proves that instruction might have some facilitating effect; 
particularly it may speed up the acquisition. 

To summarize the FSH the presenter pointed out that both child L1A and adult SLA 
share the following similarities: 

a. these processes are both input dependent 
b. they both demonstrate POS
c. the internal grammar is impervious to direct and explicit outside influences 

The logical question is then why there are still differences between L1A and SLA. The 
presenter provided several answers: 
it is believed that second language learners rely on their L1A experience during their 
SLA;

L1A and SLA are fundamentally the same, but with different starting points, which is 
explained by the Contextual Difference Hypothesis, according to which SLA contexts, 
unlike L1A contexts, are non-universal and heterogeneous in nature; 
communicative demands on adults are greater than those on children, which results in 
developing coping strategies to deal with these demands that 'bypass' acquisition. 

To conclude Mr. Van Patten noted that SLA and L1A are fundamentally similar and 
though the FSH does not suggest a direct reference to instruction, it does, however, 
suggest that some instructions models are better than others.

Summary by:

Christina Sargsyan, Armenia
----------


Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6703
	From: dnewson2001
	Date: Fr Apr 23, 2004 5:04 

	Subject: Scott''s ''Natural Grammar''


	What sort of search engine is this Yahoogroups bit of machinery? It 
finds nothing for Scott Thornbury grammar .......

Scott posted a message in which he explained how he came to 
write "Natural Grammar." It was in answer to a question posed by ...

Can anyone tell me the number of the message?


Thanks in advance.


Dennis



	


	Group: dogme
	Message: 6704
	From: Julian Bamford
	Date: Fr Apr 23, 2004 5:23 

	Subject: Re: The inner voice in language learning


	In his mail "The inner voice in language learning," Rob quotes Tomlinson and
Sokolov on inner speech, and draws some conclusions about L1 and L2 use.
One thing he says is,

[Learners] need activities in which they are encouraged to think in an L2
inner voice. . .

My response is nothing to do with Rob's concern with L1 and L2. It's about
an inevitable trend in a professional field (in our case, language teaching)
towards investigation of specialized aspects of our work. Someone discovers
or posits an inner voice. . . or an acquisition order of grammar points.
And then we make a curriculum that tries to take into account these new
insights. But the more we micromanage our classes, the more we lose sight of
the essence, the soul of the class.

I'm not saying that Rob doesn't know that, or that he meant that. I'm just
making a general comment on what we tend to do as a profession. For me,
dogme is a movement in the opposite direction--a healthy back-to-basics
suggesting that if you base classes on the communicative needs and interests
of the people in the room, language learning (and inner voices and grammar
acquisition etc.) will result over time. It isn't a Luddite turning away
from progress. It's a turning towards what is essential in teaching and
learning.

Julian (and maybe those last two sentences could be my contribution to the
20-word 'What is dogme' collection that Dominic McCabe hopes to put in the
GISIG newsletter.) 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6705
	From: Diarmuid Fogarty
	Date: Fr Apr 23, 2004 6:16 

	Subject: Re: DELTA assignment


	Hi Chris
Like Sue, I am not sufficiently well-versed in SLA (although Rod Ellis weighs down by bag every day now on the way to work). I'm making guesses now, but as Dogmetics have praised the work of van Lier and van Lier is also in Ellis' book on SLA, it would make sense to read around this ecological theory of SLA. As Rob says, there are many theories of how we acquire our second languages. I suspect you will find that Dogme draws on several of them.

As far as materials go, the fact that schools and college market themselves on the strength of their materials does not imply that dogme is irrelevant, because dogme is not concerned with marketing strategies! It is primarily concerned with helping learners learn and it holds that this is best achieved by engaging them fully in the learning process. What better way to do this than to make their lives and their experiences central to the process? As such, it is part of the constructivist school of thought which posits that all newly-acquired knowledge must be built on to already existing knowledge. 

Any help?

Diarmuid 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6706
	From: fiotf
	Date: Fr Apr 23, 2004 10:45 

	Subject: Dennis, your query


	It's 5040, in response to a question by Mathew.

Have a good weekend everyone.
Fiona



	


	Group: dogme
	Message: 6707
	From: cbailey232002
	Date: Fr Apr 23, 2004 11:00 

	Subject: Re: DELTA assignment


	Hi
Thanks to everyone who replied to my plea for assistance! It's great 
to know that a forum like this exists. I found the comments useful 
and have been doind a lot of reading on how languages are learned as 
well as Scott's own work on grammar emergence.
I also have been using 'chat room' techniques more frequently in 
class (bits of paper that is) and was interested to learn that my 
Thai students often visit chat rooms and write in English as Thai is 
slower to type apparently. This makes this type of activity 
particularly relevant and realistic for my students. I've no idea if 
this is the same elsewhere.
Chris



	


	Group: dogme
	Message: 6708
	From: djn@d...
	Date: Fr Apr 23, 2004 11:31 

	Subject: Re: Dennis, your query


	A string of smacking, voiceless, bilabial implosives.

xxxxxxx


Dennis



	


	Group: dogme
	Message: 6709
	From: Robert M. Haines
	Date: Fr Apr 23, 2004 4:40 

	Subject: Re: The inner voice in language learning


	I guess I didn't make it clear that neither of those excerpts on inner voice
and L1-L2 were from me. They didn't represent my opinions (disclaimer in
fine print), but they did seem to relate to a recent thread.

Rob
----- Original Message -----
From: "Julian Bamford" <bamford@s...>
To: <dogme@yahoogroups.com>
Sent: Thursday, April 22, 2004 9:23 PM
Subject: Re: [dogme] The inner voice in language learning


> In his mail "The inner voice in language learning," Rob quotes Tomlinson
and
> Sokolov on inner speech, and draws some conclusions about L1 and L2 use.
> One thing he says is,
>
> [Learners] need activities in which they are encouraged to think in an L2
> inner voice. . .
>
> My response is nothing to do with Rob's concern with L1 and L2. It's
about
> an inevitable trend in a professional field (in our case, language
teaching)
> towards investigation of specialized aspects of our work. Someone
discovers
> or posits an inner voice. . . or an acquisition order of grammar points.
> And then we make a curriculum that tries to take into account these new
> insights. But the more we micromanage our classes, the more we lose sight
of
> the essence, the soul of the class.
>
> I'm not saying that Rob doesn't know that, or that he meant that. I'm
just
> making a general comment on what we tend to do as a profession. For me,
> dogme is a movement in the opposite direction--a healthy back-to-basics
> suggesting that if you base classes on the communicative needs and
interests
> of the people in the room, language learning (and inner voices and grammar
> acquisition etc.) will result over time. It isn't a Luddite turning away
> from progress. It's a turning towards what is essential in teaching and
> learning.
>
> Julian (and maybe those last two sentences could be my contribution to
the
> 20-word 'What is dogme' collection that Dominic McCabe hopes to put in the
> GISIG newsletter.)
>
>
> [Non-text portions of this message have been removed]
>
>
>
>
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> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
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	Group: dogme
	Message: 6710
	From: Jeff Bragg
	Date: Fr Apr 23, 2004 5:57 

	Subject: Dogme syllabus?


	Picture this, if you please. A Summer school in England, where
the kids have to studny English for 3 hours every day in the
morning. There's a typical syllabus and shed loads of materials
available for the teachers to use.

Now add this into the equation: we have to add an extra nine
hours per week of teaching, due to 'demand' for extra English
clases. 

Could anybody possibly help me in devising a sort of
materials-free, and/or task-based 'syllabus' that summer school
teachers would be keen to adopt?

All serious contributions will be welcomed, and attributed!

regards,

Jeff







____________________________________________________________
Yahoo! Messenger - Communicate instantly..."Ping" 
your friends today! Download Messenger Now 
http://uk.messenger.yahoo.com/download/index.html


	


	Group: dogme
	Message: 6711
	From: Robert M. Haines
	Date: Fr Apr 23, 2004 6:09 

	Subject: Syllabus for summer school


	Jeff, you ask: "Could anybody possibly help me in devising a sort of materials-free, and/or task-based 'syllabus' that summer school teachers would be keen to adopt?"

I'll bet your students can. Seriously.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6712
	From: Robert M. Haines
	Date: Fr Apr 23, 2004 6:17 

	Subject: Happy birthday


	On this list, I find it appropriate to recognize the birthday of the Bard, no matter what one's take on his true identity. 

I raise my glass (okay, mug of greet tea, since it's just after 10 a.m.) in appreciation.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6713
	From: djn@d...
	Date: Sa Apr 24, 2004 6:00 

	Subject: Article on use of MT & Scott on ''Natural Grammar''


	Fiona just sent me this link to a short, interesting article by Luke Prodromou on whether 
or not to use the mother tongue (L1) in the language classroom. He reports on the 
results of a small survey of opinion he carried out.

It is on one of Nik Peachey's sites at:

http://www.teachingenglish.org.uk/think/methodology/mother_tongue.shtml


Thanks, Fiona - who also found the message where Scott answers some questions 
about his new book: 'Natural Grammar'. Message 5040

Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6714
	From: zosia grudzinska
	Date: Sa Apr 24, 2004 7:23 

	Subject: scenarios


	I had a workshop for the insett scheme (in-service training) introducing
learner autonomy and in the yak-away session one of the participants said
something beautiful in reply to another's question: "so if I want to support
learner autonomy for a group of say 26 students what lesson scenarios should
I plan?"
the reply came:
"you have 26 scenarios coming into your classroom!"
I loved it.
Zosia



	


	Group: dogme
	Message: 6715
	From: djn@d...
	Date: Sa Mai 01, 2004 11:58 

	Subject: TEFL for gap year & retirement


	CETEFL, TTEdSIG & Dogme


Thanks to Dominic of gisig for bringing to our attention an article in
today's Daily Telegraph.

-----



Can teach, will travel
(Filed: 01/05/2004) 


Having a TEFL qualification offers a great chance to work abroad and
earn some money. By Richard Bradford

Teaching English as a Foreign Language (TEFL) is a first-rate
postgraduate gap-year option. Many use it as a career break, a
lifestyle change or a retirement plan. It means going abroad to teach
English to non-native speakers and provides an invaluable opportunity
to discover new languages and cultures. 

'Seeing your students progress is in itself a rewarding experience'

It began in the 1950s as a rather colonial approach to those for whom
English was not their first language. Today, TEFL, also know as TESOL
- Teaching English to Speakers of Other Languages - is a
multi-million-pound international industry catering for those who want
to speak the world’s premier international language. 

Technically, anyone with a native level of English can become a TEFL
teacher. Having an empathy with your students and a real understanding
of English are important. When you apply to take a course, you might
be asked to explain the difference between the words "meaning" and
"significance" or between the phrases "She reads The Telegraph" and
"She is reading The Telegraph". The job also requires a fair amount of
dynamism, although seeing your students progress is in itself a
rewarding experience.

Teaching English abroad is usually based in private language schools.
You might teach younger learners, university students or company
employees. Depending on your background, you could become a teacher of
English for Specific Purposes (ESP) - for example, business or legal
English. With about 25 lessons of 45 to 60 minutes a week, the
teaching is pretty much full-time. So it is important to be properly
qualified. 

There are myriad TEFL courses offered on the internet, varying widely
in price, content and recognition. Although most claim to be
internationally recognised, only two really are: the Cambridge
Certificate in English Language Teaching to Adults (Cambridge CELTA)
and the Trinity Certificate in Teaching English to Speakers of Other
Languages (Trinity Cert TESOL). 

They are externally assessed and recognised by the British Council as
the minimum qualification required to teach in a British private
language school. Both can be taken either part-time or intensively
over four to five weeks. 

The main objective of the courses is to improve your practical
teaching ability. Weekly teaching practice is underpinned with lively
lectures, discussions, observation and activities, and cover skills
areas such as language awareness (grammar), linguistics, phonetics,
foreign language acquisition, teaching materials, classroom management
and lesson planning. 

Prices of the Cambridge and Trinity Cert courses vary from £650 to
£1,000. Cactus Teachers offers a selection of both courses and a
centralised application procedure for more than 60 providers in
Britain. The courses are based in popular international locations such
as Spain, the Czech Republic, Hungary, Poland and Australia. 

Online and weekend courses can also be useful as a taster and for
those considering using TEFL as a means of earning money while
travelling. Shorter TEFL courses cost from about £200. While
financially advantageous, these omit the important teaching practice
element and may not be fully recognised abroad. A useful site to
explore the different course types is www.tefladmissions.com. 

You can find teaching work by simply going to the country and looking
for it, by volunteering for a TEFL adventure with a gap-year
organisation or by securing paid work before you leave. Most courses
will offer help and advice on this. 

Many newly qualified teachers head to eastern Europe and South-East
Asia, where the demand for teachers is higher. Last year, 600 British
graduates worked in Japan as assistant language teachers with Japan
Exchange and Teaching (JET) - www.jet-uk.org - which pays for return
flights and organises accommodation. 

Spain is the most popular country for British-based English language
teachers, who can stay with a local host family. This means they can
integrate with the local culture and secure low-cost accommodation
while searching for that important first job. The single biggest
source of TEFL jobs is www.tefl.com. 

Most positions around the world will provide enough income to cover
local accommodation and subsistence, as well as some spare cash. Back
in Britain, experienced teachers can earn £15 to £30 an hour working
in private language schools and further education colleges.

Top employers in Britain generally regard TEFL as a positive way of
spending a gap year. Transferable skills such as time management and
the ability to train and give presentations are welcome additions to
formal qualifications, not to mention inter- cultural sensitivity and
language skills.

For those captivated by the nature of the work and the sense of
freedom it gives, career paths and further qualifications are
available. Teachers go on to become directors of studies, educational
managers, school managers and authors of course materials. The author
is the head of teacher training at Cactus Teachers, an online TEFL
course admissions service offering advice and support to those
considering a career in Teaching English as a Foreign Language. 'The
Little Book of TEFL', is available free from www.cactusteachers.com or
call 0845 130 4775.


Dennis



	


	Group: dogme
	Message: 6716
	From: djn@d...
	Date: Mo Mai 03, 2004 5:33 

	Subject: Fwd: The mallaise of TEFL


	(TTEdSIG & dogme)


Will Bill's permission, I am forwarding the message below, because of its intrinic 
interest, but also because of its reference to dogme.

I've promised Bill to pass on any comments.

Dennis
---------------

------- Forwarded message follows -------
To: gisig@yahoogroups.com
From: Bill Templer <bill_templer@y...>
Date sent: Thu, 29 Apr 2004 23:04:07 -0700 (PDT)
Subject: [gisig] theses on TEFL malaise

Hi , five theses on some of the malaise in this profession:
Look at the specific anatomy of TEFL: (a) never before in the history of humanity have 
so many native speakers of any language taught their tongue to so many others. As 
Dennis and Neil suggest, this generates a burgeoning industry with many minimally 
qualified 'native-speaker' workers. How many professions on this planet can one enter 
with 100 hours of training? Easy come, easy go. So in part perhaps a COUNTERFEIT 
PROFESSION. That's a downer in any book. Neil is right about the need for 
professional solidarity and networking as one antidote, almost aformof self-therapy. 
(b) qua industry, we are overwhelmingly relegated to the teaching of a 'service skill': 
TESOL is almost invariably an ADJUNCT to something else, an annex,and its teachers 
are often slotted in low-level positions as adjunct, low-rank staff at colleges in BANA 
(look at the U.S. these days, the foment inside COPTEC) and as poorly paid 'hacks' at 
many commercial schools almost everywhere outside some small pockets of wealth like 
the oil-rich Arab world. HACKS. This breeds a certain psychology. And economy: in 
Southeast Asia many ex-pat teachers are making 6 or 7 USD an hour, or less. Can you 
support a family on that? Almost nowhere. So in expat TESOL, it becomes a turf for 
adventurers, backpackers, escape artists, or more recently retirees. This is its 
expanding political economy. Meanwhile, back in corners like Russia, Ukraine, 
Romania, Serbia, Bulgaria, non-native ESLers are making maybe 90-120 USD a 
month. For some that doesn't even cover February's electric bill (letter from a former 
colleague). Why not be depressed? Entering this profession in most of Eastern Europe 
means semi-poverty. Socialists might say that neo-lib capitalism has 'externalized' quite 
brilliantly the costs for learning its lingua franca. Onto our backs and those of our 
students. Think about the very specific 'political economy' feeding the cynicism. It can 
wither teachermotivation.
(c) Alas, we are teaching skills that are probably poorly learnable for many over the age 
of 12, for some a Sisyphean task. One defensible thesis is that this leads to an 
especially high degree of dissatis., sad heart in the (teenage and adult) EFL classroom. 
Dogme springs in part from that malaise. Your best students past age 12 are teaching 
themselves. Sure, that is true for many subjects, but maybe esp. so for ESL. Here in 
Laos, we have never taught so many students who seem to forget tomorrow what they 
knew yesterday. Good formula for dampening morale. Rooms full of actors in search of 
an elusive script.
(d) motivation levels for ESL students may be weaker, flimsier than for many other 
school and university subjects, part of a vogue, a mertiocratic 'demand', a parent's 
decision. And the downside of a 'service skill'. Our classes are awash with semi-
motivated students, another bit of the specificity of TESL malaise. Why? Again, 
dogmetries to address specifically that vacuum. Our students' motivation often acts as 
an engine(andbarometer) for our own.
(e) So maybe the strong version of another thesis holds, and your experience 
corroborates this if you get the right mirror: society needs to be de-schooled. We are 
reaping part of what the system sows, whatever the content and method. Some of the 
diffuse cynicism bespeaks that discontent. Self-reflection may lead back (and forward) 
to Illich and other thinkers in libertarian ed. 
Bill [May Day greetings from the Lao PDR]






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6717
	From: Renata Suzuki
	Date: Mo Mai 03, 2004 8:02 

	Subject: Blogresearch on teacher use of motivational strategies


	Dear dogme friends,
I am doing my first MA assignment on the usefulness of blogs as a research
tool for teacher use of motivational strategies in the classroom.
http://grankageva.blogspot.com/

The days I am working on are April 13,15, 20, 22 and 27 so far (my
University Economics English course) with a classrundown and checklist of
motivational strategies according to Doernyei. I am trying to see if there
is a shift in the percentage of strategies used over time, as he suggests.

Could you possibly visit my blog and perhaps comment on what you think is
the most memorable or striking strategy I used on a particular day? Or
whether you think my checklist is completed in a valid way? That will
enhance the interactive feature of the blog and show that my work is open to
public scrutiny at all times.

Much obliged, and hugs to all,

Renata Suzuki


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6718
	From: MC Johnstone
	Date: Di Mai 04, 2004 3:51 

	Subject: Re: Something different


	>He lays out the ground rules of the German language and how the pronounciation 
>has developed from Olde English, and suddenly it all makes sense! 
>
Shouldn't I understand how "Olde Englishe" differs from Gothic first, or 
would that make too much sense?

Omar



	


	Group: dogme
	Message: 6719
	From: Robert M. Haines
	Date: Mi Mai 05, 2004 3:46 

	Subject: The Pinata II


	After the break, we had a spelling bee of sorts, with two teams taking turns to spell some of the content words from the pinata text, especially the ones that everyone seemed to pay special attention to during Q & A/ dictation. Sometimes I make it clear that a word is plural, e.g. 'parties to help out. 
When I.'s turn comes up, I say, 'Your word is *children*.' 
'Singular or plural?', she asks. The class roars. I. explains it was just a slip, but she thinks it's funny, too.

Just before the end of class, I handed out a text about the term 'Hispanic' to be read at home. The students had asked me about this term and others like 'American', 'Chicano' and 'Latino'. B. pipes up to say that she has a question for her classmates. She wants to know if, when they read an English text, they also think in Spanish. 

This question morphs into a rather lengthy discussion that takes us beyond 4 p.m. It turns out about half the class reads English and thinks in English, while roughly the other half reads like B. does. A couple feel they're in the middle, still making the transition from B.'s state of mind when reading to a more 'monolingual' read of English texts. 

B. tells us she doesn't want to think in Spanish when she reads in English, but it just happens.M. says she thinks that her good friend B. focuses too much on the words on paper instead of imagining what she's reading. P. says his host father told him it's natural for him to think in Spanish since that's 'his' language. 

I recall my trying to get through the pinata text without a translation before class: I read and thought in Spanish until I came to a word I didn't know, at which point I just kept reading or looked for it in the translation.

After class, G. wants to know what his specific problem is because sometimes he can communicate beautifully and other times he cannot. We chat about it, using the board and some examples from class. He seems to believe I've uncovered something he hadn't seen. I'm going his way, so we walk together. He tells me how he likes the cooler weather and says I like to walk fast, which is good for camping.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6720
	From: Robert M. Haines
	Date: Mi Mai 05, 2004 3:46 

	Subject: The Pinata I


	Today's class included the following task (apologies to Dennis in advance for potentially nudging him to saddle up one of his hobby horses):

I handed out a short, simple, text, written in Spanish. I told the students they could try to translate the entire text or use a 'cheat sheet' to help them by revealing many of the content words and spaces that corresponded to the number (quantity) and length of the missing words. Everyone elected to go it without the cheat sheet. They would look at it after they'd given it a go.

The translations didn't take long, and I was surprised to see how many students worked without dictionaries. At least one of them resisted his temptation, pulling out the bi-lingual dictionary then slamming his fist down defiantly on the book as if to say, 'No, I must try it without you.'

One by one, the students started asking for the cheat sheet. The work with the cheat sheet seemed as intense as the initial translation had. Surprisingly, some of the 'weaker' learners really slogged it out, not asking for the cheat sheet until they had drawn upon all their resources to come up with their version of the text in English.

Once the cheat sheets had been filled out, students began comparing what they'd come up with. Some asked me for answers, which I refused to give. I gladly provided hints though. This proved successful in most cases. One example was a sentence like 'Pinatas are made *to be* broken.' I told M. that the two words he was looking for were also in the phrase 'I was born (humming the missing words) a basketball player.' He got it.

After comparing, I could see energy levels were starting to drop. Instead of handing out the text, I dictated it to them. there was a lot of discussion about alternatives, e.g. 'around the world' instead of 'throughout the world'; and, what if they had used 'picture' or 'photo' instead of 'photograph'. Was there a difference? One girl remembered how she had used the word picture for the photos of her country early on in the first term while giving her presentation to the class back then.

There were moans when what I read seemed to differ greatly from the Spanish (more discussion) and yelps of satisfaction when their work came through, which was the case for everyone at least once. I took great pleasure in seeing I., who often struggles, pulling her fist down quickly and shouting, "Yesss!" when she saw she'd gotten it right.

S. turned to her boyfriend and said, 'Look, that's exactly what I wrote.' It was one of those moments where it's clear that she has lived a moment of her life in English. I mean that the language event came from that part of her that is competent and comfortable with use of what once made her nervous or bewildered. More pleasure for me.

During the break, I wrote the text on the board. It was a short text about the history of the pinata. I had pulled it from a web site that is designed to help people learn Spanish. The last sentence tells the reader that the designers of the site hope it will be like a pinata for the users, i.e. full of pleasant surprises. The task turned out to be a bit like a pinata for me and the students.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6721
	From: scott_thornbury
	Date: Sa Mai 08, 2004 9:38 

	Subject: Minimally Invasive Education


	I remember reading about this some time ago - how "hole-in-the-wall" 
computers were set up in Indian villages and the kids simply taught 
themsleves how to use them. I stumbled across it again, while looking 
for something else. From a dogme point of view it seems very 
suggestive. If you can't be bothered reading what follows, go 
straight to the website: http://www.niitholeinthewall.com/

Selected quotes:

Groups of 6 to 13 year old children do not need to be "taught" how to 
use computers. 

In experiments conducted in India since 1999,it has been shown that 
children can self-instruct themselves to operate computers. We gave 
access to state-of-the-art personal computers to several thousand 
children in urban and rural India. The computers were placed 
outdoors, usually mounted on walls and, hence, often referred to 
as "Hole-in-the-wall". 


Certain common observations suggest the following learning process 
when children self-instruct each other in computer usage: 

1. One child explores randomly in the GUI (Graphical User 
Interface) environment, others watch until an accidental discovery is 
made. For example, when they find that the cursor changes to a hand 
shape at certain places on the screen. 
2. Several children repeat the discovery for themselves by 
requesting the first child to let them do so. 
3. While in step 2, one or more children make more accidental or 
incidental discoveries. 
4. All the children repeat all the discoveries made and, in the 
process, make more discoveries and start to create a vocabulary to 
describe their experience. 
5. The vocabulary encourages them to perceive generalisations 
("when you right click on a hand shaped cursor, it changes to the 
hourglass shape for a while and a new page comes up"). 
6. They memorise entire procedures for doing something, for 
example, how to open a painting program and retrieve a saved picture. 
They teach each other shorter procedures for doing the same thing, 
whenever one of them finds a new, shorter, procedure. 
7. The group divides itself into the "knows" and the "know 
nots", much as they did into "haves" and "have nots" in the past. 
However, they realise that a child that knows will part with that 
knowledge in return for friendship and exchange as opposed to 
ownership of physical things where they could use force to get what 
they did not have. 
8. A stage is reached when no further discoveries are made and 
the children occupy themselves with practising what they have already 
learned. At this point intervention is required to introduce a 
new "seed" discovery ("did you know that computers can play music? 
Here let me play a song for you"). Usually, a spiral of discoveries 
follow and another self instructional cycle begins. 

The theoretical model underlying this hands-on approach is called 
Minimally Invasive Education:

Minimally Invasive Education (MIE) is a pedagogic method, and derives 
its name partly from the medical term minimally invasive surgery. The 
idea of MIE crystallized over a period of time based on observations 
and educational experiments conducted at NIIT. It was observed that, 
even in the absence of any direct input, mere curiosity led groups of 
children to explore, which resulted in learning. This, coupled with 
minimal input from peers, or from someone familiar with the 
situation, helped the children learn more. This led us to believe 
that any learning environment that provides an adequate level of 
curiosity can cause learning among groups of children. The children's 
desire to learn, along with their curiosity and peer interaction, 
drives them to explore the environment in order to satisfy their 
inquisitiveness. As the children explore their environment, they 
relate their new experience with their previous experience and 
thereby new learning takes place. Hence, MIE is defined as, a 
pedagogic method that uses the learning environment to generate an 
adequate level of motivation to induce learning in groups of 
children, with minimal, or no, intervention by a teacher. In MIE, the 
role of a teacher is limited to providing, or guiding learners to, 
environments that generate adequate levels of interest. A known 
example of MIE is the type of learning that takes place when an 
appropriate puzzle is given to children with little or no input from 
others.

The implications of these results are not just restricted to computer 
literacy but education in general. 

Second language education?



	


	Group: dogme
	Message: 6722
	From: djn@d...
	Date: Sa Mai 08, 2004 9:55 

	Subject: Re: Minimally Invasive Education


	I suspect that, as with dogme, many people have been doing MIE for years without 
realising it or without giving it that name. I recall one video of a TEFL lesson where the 
teacher says nothing, beyond a few words of introduction, for 90 minutes. He had, 
admittedly, produced a text to initiate discussion and suggested a procedure, but the 
whole session was carried out in his presence, but without his intervention.

Dennis



	


	Group: dogme
	Message: 6723
	From: dominic mccabe
	Date: So Mai 09, 2004 12:13 

	Subject: Re: Minimally Invasive Education


	There could of course be issues related to power why this MIE prescription is not followed but education within a domestic context and domestic aspects of many cultures might typically follow this pattern mixed with a monkey see, monkey do, monkey play routine. Krashen having his last laugh?

Dominic

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6724
	From: Julian Bamford
	Date: So Mai 09, 2004 3:16 

	Subject: Minimally Invasive Education


	Thanks Scott for posting this. You feel Minimally Invasive Education (MIE)
is very suggestive from a dogme point of view, and ask how MIE might apply
to second language education.

To summarize, it seems that two key elements in MIE are (a) that curiosity +
peer interaction drives the exploring and discovery process. And (b) that
all the necessary information is in the environment (in the example of
computers, within the computer), thus present and available for discovery
(though the teacher may have to goose the process along if the learners
reach a discovery plateau).

Plus "the role of the teacher is limited to providing, or guiding learners
to, environments that generate adequate levels of interest." Is it accurate
to paraphrase this as saying the teacher's role is to ensure motivation?

Okay, to address Scott's question. For MIE L2 education, I'll say that the
teacher has another role besides the important one of ensuring motivation.
The teacher is also the person who has the necessary information, and
ensures it is present and available in the environment. This information
may be discovered by learners by asking questions of the teacher. Until
students are more advanced, however, the information will mostly be offered
by the teacher in response to the situation at hand (e.g., if a student
yawns, the English teacher says, "You yawned," and/or introduces language
related to getting enough sleep). And if the students seem interested in
the concept/language, the teacher ensures that the language is present and
available for learning (e.g., by using the language in communication; by
asking questions that contain the language and offering model answers for
students to use or modify; by boarding. . .).

Which is of course very dogme--the lessons are based on the language that
emerges out of the communicative needs, interests and desires of the people
in the room.

In MIE, when discoveries by the learners plateau, the teacher introduces a
new seed discovery that is appropriate to the learners current level of
learning, thus precipitating a new cycle of learner discoveries. In L2
learning, the teacher is seeding all the time. A simple example is when
someone sneezes, the teacher offers "Bless you" as an appropriate response.
A more complex example--the one I used above--is when the teacher offers the
'getting enough sleep' language in response to a yawn. As a result, the
learners may discover how this language applies to themselves, that is, they
may use it, internalize it, and make it a part of their EFL ability.

In sum, MIE can clarify the roles of the teacher and learners in dogme.
Teachers see that motivation is present, are seeders,and are agents for
making language present and available. Learners drive the process with
their communicative needs and interests. Learners also learn from each
other.

Julian



	


	Group: dogme
	Message: 6725
	From: MC Johnstone
	Date: So Mai 09, 2004 3:56 

	Subject: Re: Minimally Invasive Education


	scott_thornbury wrote:

>Groups of 6 to 13 year old children do not need to be "taught" how to 
>use computers. 
> 
>
I put a computer in my kids room and they have taught themselves how to 
use it for what they want to do. This has not pervented them from 
getting poor marks in "Computer science" at school, a course that 
focuses mostly on teaching children how to use popular "productivity" 
software. Their teacher complains that they "do not do their homework".

Omar



	


	Group: dogme
	Message: 6726
	From: sthornbury@w...
	Date: So Mai 09, 2004 7:59 

	Subject: Re: Minimally Invasive Education


	Julian's take on MIE is spot on. Without using the word, he 
describes how teachers exploit the "affordances" in the classroom 
ecology, how language is "offered by the teacher in response to the 
situation at hand". To quote Leo von Lier (because this seems to 
describe the hole-in-the-wall experience as well):

"From an ecological perspective, the learner is immersed in an 
environment full of potential meanings. These meanings become 
available gradually as the learenr acts and interacts within and with 
this environment. Learning is not a holus-bolus or piecemeal 
migration of meanings to the inside of the learner's head, but rather 
the development of increasingly effective ways of dealing with the 
world and its meanings. Therefore, to look for learning is to look at 
the active learner in her environment, not at the contents of her 
brain... 

The enivronment provides a 'semiotic budget' (analogous to the 
energy budget of an ecosystem) within which the active learner 
engages in meaning-making activities together with others, who 
may be more, equally, or less competent in linguistic [or computer 
skills] terms. .... From the pedagogical perspective, the message 
may be to provide a rich 'semiotic budget' ... and to structure the 
learner's activities and participation so that access is available and 
engagement encouraged".

Q: What coursebook provides a rich 'semiotic budget'??
And, in the absence of the kind of motivation the children in Indian 
villages might have had, how is "engagement encouraged" in 
classes of teenage and adult second language learners?



	


	Group: dogme
	Message: 6727
	From: Robert M. Haines
	Date: Mo Mai 10, 2004 1:17 

	Subject: When students are right


	Last Friday, I was explaining the contents of the weekly quiz to everyone. Along the way, I reminded students to write 'T' for true, not 'V' (Spanish equivalent) on the quiz as some had been doing.

As usual, going over the answers to the quiz generated a lot of discussion and debate. Here's a summary of one debate and its outcome:

Someone had written 'V' instead of 'T'. The answer was correct, but the form was not. My first reaction was not very humanistic at all; I reminded the person correcting the quiz in question that I had gone over the bit about not using 'V' for 'T' right before we'd started. Most students agreed with me; however, P. spoke up to say that the mistake was an honest one and simply showed how old habits die hard. As a teacher, he had had the same experience with students who couldn't express their answer in Spanish and, wanting to say something, wrote in Garifuna.

Only a couple of students were on P.'s side though; the rest said the answer was patently wrong because it did not represent English, even if the contents of the answer were correct. One student insisted that other teachers wouldn't take a second to consider whether the answer was right or not but mark it wrong immediately. This was America, and the language used here at this college in America is English. One girl told us how she'd lost 20 points on an exam in another class because she'd written 'V' for 'T' on the exam. 

I managed to reel in everyone's attention after the debate seemed to be going nowhere by relating a story about a basketball game I'd once seen: the score was tied 98 all, with seconds to go. A young man had the ball literally fall into his hands right before the final buzzer had gone off. He caught the ball, saw the basket and shot the ball without hesitating an instant... And he scored! Unfortunately, this young player had put the ball through the opposing team's net, which meant they won and his team lost. 

"What did the coach do then?" I asked the class. F. was pounding his fist and looking angry. 
"Actually", I said, "the coach walked over to the player and embraced him. What else could he reasonably do? It wasn't really anyone's fault; it was an honest mistake made under intense pressure."

"That's how I feel about the person who wrote 'V' instead of 'T' ", I explained. There was applause from the students who had been following this line of reasoning the whole time.

When the students got their corrected papers back, M. was laughing so hard she had to cry. She had been the one who wrote 'V', not 'T', which came as a complete surprise to her. This fact also made me doubly sure that I had made the right decision.

But, my, how many of these learners wanted to punish the quiz-taker for his/her honest mistake. In what way have I contributed to this mentality? Why was I also so quick to judge? The slip M. made was just another example of how teaching does not equal learning (or acquisition), something that I consider a basic tenet of ELT pedagogy. 

Another point of reflection for this practitioner.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6728
	From: taiwan teacher
	Date: Mo Mai 10, 2004 9:45 

	Subject: Missing American Teacher in Taiwan


	I request the help of the U.S. and Taiwanese
government to search for Alaskan Fredryk Frontier who
disappeared in Taiwan on May 23, 2003. 
Hired by the Hess Educational Organization to teach
English, Frontier arrived in Taiwan on May 19, 2003 a
week early to sightsee in the Taroko Gorge National
Park; on May 22 Frontier checked into the Tien Shang
Catholic Hostel in Hualien County. He was last seen
leaving the hostel the next day for the Park (with a
small backpack). Ten days later on June 2 Frontier’s
backpack reappeared at the hostel. Hostel owners took
the bag to the local police, where they were told to
keep the bag in case its owner returned. The hostel
owners and guests gave different stories regarding the
backpack. According to the National Police
Administration of Taiwan (NPA) as reported by the
Taipei Times, months later two people staying in the
room with Frontier told the NPA they saw Frontier’s
pack on his bed for several days after he left. On
June 13, the hostel owners allegedly found Frontier’s
wallet under a pillow, but did not turn it over to the
police. 
On June 9, Hess Organization contacted the American
Institute for Taiwan (AIT) when Frontier did not show
up for work; together they issued a bulletin regarding
Frontier. Almost 20 days later, on June 28, the police
posted the bulletins. Hess again placed a missing
persons notice in the China Post and contacted
hostels, monasteries, and religious organizations
around the area. On July 11, AIT appealed for search
assistance, and requested a trace of American passport
records in Taiwan. 
On July 17, Barbara Klita went to Taiwan to search
for her son, Frontier. Once she arrived, police
pursued Frontier’s disappearance - investigating his
pack at the hostel. According to Hualien investigator
Chang, only Frontier’s passport was missing from his
pack and wallet. On August 5, nearly two months after
he disappeared, police and volunteers searched the
Park and Hualien region for the first time. The Hess
Organization and Klita also distributed posters and
appealed to local media for coverage. The police
reported no evidence of foul play and turned down
Klita’s request to change the case status from a
search operation to a criminal investigation. 
Since September, Frontier’s case has been changed to
a criminal investigation. Klita believes her son was
kidnapped for his American passport - it can be sold
for up to US$25,000 on the black market. Her reasons
include the contradicting stories regarding the
backpack, the missing passport, and the futile search
by 100 men through the Gorge. 
Currently, the Taiwanese government and police are
doing little to investigate of Frontier’s
disappearance. I am requesting the help of the U.S.
and Taiwanese government in searching for Frontier.
Please push for a continued investigation for Fredryk
Frontier. 

Thank you,




=====
http://www.geocities.com/taiwanteacher2002/index.html
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	Group: dogme
	Message: 6729
	From: Luke Meddings
	Date: Mo Mai 10, 2004 10:51 

	Subject: RE: When students are right


	Wow - a very bracing couple of threads to start the week. Scott's
posting on MIE fascinating, Julian's summary of its relevance to dogme
and vice versa superb. Rob then writes of his quiz class: 'The slip M.
made was just another example of how teaching does not equal learning
(or acquisition), something that I consider a basic tenet of ELT
pedagogy.' The problem is, this is the very assumption made by
coursebooks and teacher training courses which dictate, take for granted
or allow that the coursebook will be the dominant medium of instruction.
One might almost say, the very assumption made by ELT pedagogy itself.

Luke

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------



	


	Group: dogme
	Message: 6730
	From: Robert M. Haines
	Date: Mo Mai 10, 2004 5:50 

	Subject: Prolepsis and scaffolding


	Scott's questions: "What coursebook provides a rich 'semiotic budget'?? And, in the absence of the kind of motivation the children in Indian villages might have had, how is "engagement encouraged" in classes of teenage and adult second language learners?"

As for the coursebook, I can't think of one that fits the bill other than one created by the learners.

To the second query, I would say that prolepsis (the opposite of analepsis) is one effective way to encourage engagement. Prolepsis is a sort of mental and temporal space that teachers can provide learners with as they explore and discover language together. It could also be viewed as making room for plenty of language to emerge.

Scaffolding is a good way to provide this space. Here's what Leo van Lier has to say about prolespsis in a paper at the UC Language Consortium Conference on Theoretical and Pedagogical Perspectives:

"Prolepsis
Following Vygotsky, Bakhurst explains that prolepsis occurs when the mind projects its mature psychological capacities onto the earlier stages of its development: We see the higher mental functions in the infant's behaviour even when they are not yet present... treating children as if they had abilities they do not yet possess is a necessary condition of the development of those abilities (Bakhurst, 1991, p.67). Thus, prolepsis consists of attributing intent before its true onset, and capitalizing on incipient skills and understandings as they show signs of emerging. In this view, prolepsis (along with its companion analepsis, or the invoking of past experience in current activity) is the very essence of the micro-process of scaffolding." 

source: http://uccllt.ucdavis.edu/leo.cfm

At a recent conference, van Lier demonstrated the dynamic of this interaction by playing a quick game of peekaboo with the audience, which serves as a great mnemonic device when seated in class, trying to reflect on just what one's role should be. You can read more about this sort of scaffolding through the link above.

Van Lier also shared this quote from Antoine de Saint-Exupery, which sums up nicely the notion of prolepsis and scaffolding:

"If you want to build a ship, don't drum up people to collect wood and don't assign them tasks and work, but rather teach them to long for the endless immensity of the sea."

Rob 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6731
	From: Robert M. Haines
	Date: Di Mai 11, 2004 4:14 

	Subject: More on prolepsis (with context and practice)


	"When one partner is more knowledgeable than another or others, as is the case in the teacher-student relationship, this process [*intersubjectivity*] often involves the creation of shared background knowledge out of incomplete clues, an extrapolation as it were, from shared words (and acts) to shared worlds. Rommetveit uses the term *prolepsis* to refer to such creation of shared background knowledge, contrasting this term with *ellipsis*."

van Lier, L. 1996. Interaction in the Language Curriculum: Awareness, Autonomy and Authenticity. London and New York: Longman 

The students' Forest Measurements instructor had sent me a list of new terms that everyone in class would be expected to know. I really had no clue what terms like *bias* or *plot* might mean in the context of cartography or of Forestry. The words that were emerging from the lesson didn't seem to engage every single student in class, so I turned to the terms I'd been given, asking students to form pairs and groups, choose 1 to 3 terms to write an explanation/definition of that would eventually be written up on the board.

After the definitions were up and everyone had read through them, comparing what they thought was being defined or explained in their respective pairs/groups, we took a break. At the end of the break, three students who'd been downtown with the assistant coordinator walked in. There were jokes among the students about the three having been caught as illegal immigrants and having to explain themselves to the authorities downtown, then we explained to them what we'd done so far. 

I asked the three 'newcomers' to tell us what they thought was being defined/explained on the board. Many of the definitions were similar. This process generated a lot of conversation and debate about the meaning of terms. After we'd agreed on terms, we took a look at the language itself, looking for patterns, e.g. everyone had called calipers as instrument or tool used to measure *the* trees, which raised the issue of a determiner like *the* to talk out specific trees vs. trees in general. Did the reader know which trees were meant? 

Once we'd looked at patterns in the language used, we decided a couple of terms were not yet clear and would have to be researched this evening or tomorrow before class. I'm not sure just how much clearer the terms are to each student now; however, each has a written record of our work, everyone seemed engaged in the discussion on meaning and the knowledge and power was shared as I knew more about the language conventions, while the learners had more knowledge about the terms being defined and their context.

I hope this illustrates examples of the rather abstract terms 'prolepsis' and 'intersubjectivity' as described above in a more practical context. It can also be that I've no clue what these terms really mean ;-)

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6732
	From: djn@d...
	Date: Di Mai 11, 2004 1:19 

	Subject: Re: Minimally Invasive Education


	I've just visited link again to the hole-in-the-wall experiments in India . What I'd find 
interesting would be for us to examine the EXTENT.that MIE can be applied to 
learning a foreign language. (There is clearly all sorts of wonderful social stuff, sharing 
your knowledge with others etc.) PCs can be wonderfully interactive - "Did you know 
you can get the PC to play music? I'll show you how." When you get a procedure 
correct, it works (usually). Especially if we're dealing with beginners learning a 
language, you can't throw out the teacher with the bathwater. He/she is the only person 
around who speaks the language. There isn't an equivalent to producing music and 
teaching others how to do so.

Dennis - not dismissive, curious



	


	Group: dogme
	Message: 6733
	From: stefanie_79n@y...
	Date: Mi Mai 12, 2004 6:39 

	Subject: lazy member enlargement


	No pumps, exercises or pills.
Made especially for lazy guys.
Sit around and make your member larger.
(seriously, check it out)

http://www.opejsn.com



This email was sent because you joined our group.
If you do not wish to recieve any emails, unsubscribe by sending an email to dogme-unsubscribe@yahoogroups.com.



	


	Group: dogme
	Message: 6734
	From: Diarmuid Fogarty
	Date: Mi Mai 12, 2004 6:47 

	Subject: Member enlargement


	I would have thought that dogme had a large enough membership. Do we really need to resort to this to get bigger?

Anyway, does size really matter?

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6735
	From: Halima
	Date: Mi Mai 12, 2004 6:52 

	Subject: RE: lazy member enlargement


	How did a virus downloader get on this list!!!!
Halima 

-----Mensaje original-----
De: stefanie_79n@y... [mailto:stefanie_79n@y...] 
Enviado el: miércoles, 12 de mayo de 2004 7:40
Para: dogme@yahoogroups.com
Asunto: [dogme] lazy member enlargement


No pumps, exercises or pills.
Made especially for lazy guys.
Sit around and make your member larger.
(seriously, check it out)

http://www.opejsn.com



This email was sent because you joined our group.
If you do not wish to recieve any emails, unsubscribe by sending an
email to dogme-unsubscribe@yahoogroups.com.



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
Yahoo! Groups Links



	


	Group: dogme
	Message: 6736
	From: mathewbrigham
	Date: Mi Mai 12, 2004 4:32 

	Subject: developmental sequence order of SLA......


	Hi there, 

I'm sorry if this has been posted/discussed already on the forum (if 
so please tell me where to look), but I was wondering whether anyone 
can tell me what the research says about the developmental sequence 
order of SLA....

If I'm correct I believe Rod Ellis' new book may set out some of the 
research findings, but I do not have this book and think it would be 
a bit heavy going for me anyway! 

So does anyone have any information about this? I am interested in 
all areas of grammar and lexico grammar - not just sequence of 
question forms and verb forms....

- Also does anyone have any information on which (lexico) grammar 
structures are the most common in everyday speech - I realise it 
could be hugely different depending on whether you a native or non-
native speaker, but any info would be of interest.

- I have read that present simple is supposed to be far more popular 
than present continous in every day use, but I find that hard to 
believe as I seem to use 'going to + verb' and 'be + ing' more than 
present simple...and my observations suggest others do too...or not?

Any feedback?

Mat



	


	Group: dogme
	Message: 6737
	From: djn@d...
	Date: Mi Mai 12, 2004 5:22 

	Subject: Adam and Eve


	If I've already written to the list about Adam and Eve, forgive me.

Adam and Eve was my favourite language program for years. It was created by Prof. 
Dr. D.L.K. Engels and the programmer Theo Leenders , both from Holland. The name 
stands for: "Automated Document Analysis and Manipulation & Extensible Variety of 
Exercises." It was later bought by Oxford University Press, but after a year or so, they 
withdrew it. I've no idea why.

Briefly - you could choose any text, preferably for intrinisic interest, key it in (plus a few 
coding signs ) and then the program could:

print out a list of all the vocabulary items in the text

a)alphabetically
b) in groups of the words in the text from various frequency bands - the 500 most 
frequent words in the language, the 1000 most frequent - up to 2000

It could also print out

c) concordances for chosen items

It could also automatically produce various exercises

- The text with all prepositions removed
- The text with all verbs in the infinitive form
- The text gapped as a cloze text

and much much more, as they say.

I was delighted. I thought that at last, with advanced level students (Germany 
university), I could work systematically and 'linguistically', exploiting any text from any 
source I chose for the language it contained.

Term after term my students hated it. I never had a single student that enjoyed work 
based on it. I used it less and less and finally abandoned it.

My question is: Has anyone on the list had better luck than I had working with a data-led 
approach or with consciousness-rasing about structure and usage?



Dennis



	


	Group: dogme
	Message: 6738
	From: sthornbury@w...
	Date: Mi Mai 12, 2004 5:31 

	Subject: Re: developmental sequence order of SLA......


	Mathew, a quikc cut-and-paste job from something I wrote for the 
OUP website:

: in conversation, the present tense is by far the most common 
tense, outnumbering past tense forms by roughly four to one. 
Continuous forms (she is swimming), however, are relatively 
uncommon in conversation, being outnumbered by simple forms by 
roughly twenty to one. Present perfect is also relatively infrequent 
and past perfect virtually non-existent. 

These facts are distilled from the Longman Grammar of Sporken 
and Written English -no home without one.

You can read the rest of the article on 
http://www.oup.com/elt/global/teachersclub/teaching/
articles/development/grammar

except, irritatingly, you have to register to get a password. 
Scott


> Hi there, 
> 
> I'm sorry if this has been posted/discussed already on the forum (if
> so please tell me where to look), but I was wondering whether anyone
> can tell me what the research says about the developmental sequence
> order of SLA....
> 
> If I'm correct I believe Rod Ellis' new book may set out some of the
> research findings, but I do not have this book and think it would be a
> bit heavy going for me anyway! 
> 
> So does anyone have any information about this? I am interested in
> all areas of grammar and lexico grammar - not just sequence of
> question forms and verb forms....
> 
> - Also does anyone have any information on which (lexico) grammar
> structures are the most common in everyday speech - I realise it could
> be hugely different depending on whether you a native or non- native
> speaker, but any info would be of interest.
> 
> - I have read that present simple is supposed to be far more popular
> than present continous in every day use, but I find that hard to
> believe as I seem to use 'going to + verb' and 'be + ing' more than
> present simple...and my observations suggest others do too...or not?
> 
> Any feedback?
> 
> Mat
> 
> 
> 
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> ---------------------~--> Make a clean sweep of pop-up ads. Yahoo!
> Companion Toolbar. Now with Pop-Up Blocker. Get it for free!
> http://us.click.yahoo.com/L5YrjA/eSIIAA/yQLSAA/IWOolB/TM
> ---------------------------------------------------------------------~
> ->
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
> 
> 
> 
> 
>



	


	Group: dogme
	Message: 6739
	From: Adrian Tennant
	Date: Mi Mai 12, 2004 5:46 

	Subject: Re: developmental sequence order of SLA......


	To add a line to what Scott has written regarding the relative infrequency
of the Present Continuous in conversations recent corpora data indicates
that since the advent of mobile phones the PC is becoming more frequent with
the expression "I'm sitting on the bus." being but one example. (However,
this seems to have been replaced with the simpler phrase "I'm on the bus.")

Dr Evil



	


	Group: dogme
	Message: 6740
	From: Diarmuid Fogarty
	Date: Do Mai 13, 2004 5:51 

	Subject: Language Query


	Take the word "contemporise". Please, take it (boom boom). 

One of my students recently asked about this word that she had chanced across in her electronic dictionary. I stumbled a bit and told her that without a context, I couldn't give her a very good definition of the word. 

I recently checked it out in the PMC* and discovered that a) it is occasionally used as a noun, being a synonym of "contemporaries" ("Linley met Mozart. They were exact contemporises and became firm friends") or it is used as a verb meaning something like "bring up to date" ("In Shades of Gray, Murphy contemporises this cautionary tale"; "as an opportunity to roll-out our new livery, which retains the strong brand awareness and heritage associated with Aer Arann, but contemporises and freshens...")

Neither of these is in the dictionary where the verb form is the only form given and means: "to (make) happen at the same time" or "to arrange events so that they co-occur".

Has anybody come across "contemporise" as a noun or is this just a slip, possibly brought on by the interference of a Black Country accent? Can anybody give an example of "contemporise" with its dictionary-meaning (which seems at odds with all of the results of the google search)? 

*PMC=Poor Man's Concordancer (aka Google) 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6741
	From: djn@d...
	Date: Do Mai 13, 2004 6:46 

	Subject: Re: Language Query


	Diarmuid,

This is what my OED on CD-ROM says:

contemporize (k@n"tEmp@raIz), v. Rarely in 9 cot-. 
[f. as L. contempor-aŽre (see contemporate) + -ize.] 
1. trans. To make contemporary; to cause to synchronize or agree in time. 
Const. with, †unto. 
1646 Sir T. Browne Pseud. Ep. i. xi. 44 The indifferencie of their 
existences contemporised unto our actions, admits a farther 
consideration. 
1669 Worlidge Syst. Agric. xiv. §1 (1681) 308 Be sure to Quadrate or 
Contemporize your observations..with the season of the year. 
1861 D. H. Haigh Anglo-Sax. Sagas 4 The process is inconceivable by 
which the great Attila of history could be cotemporized with Hermanaric. 
1873 Lowell Among my Bks. Ser. ii. 258 Mr. Carlyle has this power of 
contemporizing himself with bygone times. 
2. intr. To fall at the same time; to synchronize. 
1664 H. More Myst. Iniq. 381 Their fulfilling that contemporizes with the 
first six trumpets. 
1681 — Exp. Dan. vi. 209 Which tidings..may very well contemporize 
with the sixth Vial 

It only appears as a verb.

Cambridge International Dictionary of English
BBC English Dictionary
Macmillan English Dictionary

don't have it.



Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6742
	From: Diarmuid Fogarty
	Date: Do Mai 13, 2004 6:58 

	Subject: Re: Language Query


	My Collins dictionary also gives only the verb form "To make something contemproary; to synchronise". It's curious then that all of the web-based dictionaries that I found used the "To make something happen at the same time" definition. After all, this isn't borne out by the PMC concordances nor by the hard copy dictionary definitions. I suspect that most of the online dictionaries use the same source...they also seemed to be largely US enterprises. Is there a different meaning of the verb "contemporize" in the USA? 

Bearing in mind the number of people using "contemporise" as a noun (and there were enough to make me think that this was some obscure use of the word), at what stage will we have to admit that the grammar of the word has changed?

----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Thursday, May 13, 2004 6:46 AM
Subject: Re: [dogme] Language Query


Diarmuid,

This is what my OED on CD-ROM says:

contemporize (k@n"tEmp@raIz), v. Rarely in 9 cot-. 
[f. as L. contempor-aÅ½re (see contemporate) + -ize.] 
1. trans. To make contemporary; to cause to synchronize or agree in time. 
Const. with, â€ unto. 
1646 Sir T. Browne Pseud. Ep. i. xi. 44 The indifferencie of their 
existences contemporised unto our actions, admits a farther 
consideration. 
1669 Worlidge Syst. Agric. xiv. Â§1 (1681) 308 Be sure to Quadrate or 
Contemporize your observations..with the season of the year. 
1861 D. H. Haigh Anglo-Sax. Sagas 4 The process is inconceivable by 
which the great Attila of history could be cotemporized with Hermanaric. 
1873 Lowell Among my Bks. Ser. ii. 258 Mr. Carlyle has this power of 
contemporizing himself with bygone times. 
2. intr. To fall at the same time; to synchronize. 
1664 H. More Myst. Iniq. 381 Their fulfilling that contemporizes with the 
first six trumpets. 
1681 â€” Exp. Dan. vi. 209 Which tidings..may very well contemporize 
with the sixth Vial 

It only appears as a verb.

Cambridge International Dictionary of English
BBC English Dictionary
Macmillan English Dictionary

don't have it.



Dennis


[Non-text portions of this message have been removed]



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 



------------------------------------------------------------------------------
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6743
	From: Bruce Carnevale
	Date: Do Mai 13, 2004 9:52 

	Subject: Re: Language Query


	And here's the American Heritage Dictionary:
con-tem-po-rize (kn-temp-riz)
v. con-tem-po-rized, con-tem-po-riz-ing,
tr. 1. To regard or place in the same time period; synchronize. 2. To 
make modern or contemporary, as in style or decor.
v. intr. To be contemporary. [From CONTEMPORARY.]--con-tem'po-ri-za'tion 
(-tempr-i-zashn). n.

Don't dictionaries and grammarians generally have to catch up with 
common usage? In the States, rappers seem to be leading the way. Ever 
use that music in class?

yours
Bruce

Diarmuid Fogarty wrote:

> My Collins dictionary also gives only the verb form "To make something 
> contemproary; to synchronise". It's curious then that all of the 
> web-based dictionaries that I found used the "To make something happen 
> at the same time" definition. After all, this isn't borne out by the 
> PMC concordances nor by the hard copy dictionary definitions. I 
> suspect that most of the online dictionaries use the same 
> source...they also seemed to be largely US enterprises. Is there a 
> different meaning of the verb "contemporize" in the USA?
>
> Bearing in mind the number of people using "contemporise" as a noun 
> (and there were enough to make me think that this was some obscure use 
> of the word), at what stage will we have to admit that the grammar of 
> the word has changed?




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6744
	From: Rita Baker
	Date: Do Mai 13, 2004 6:17 

	Subject: Re: developmental sequence order of SLA......


	Dear Mat,

I sometimes wonder what is meant by the 'present simple'. Does the 
frequency count just include the form or the one function. The form of the 
'present simple' with the exception of the he, she, it form, is the same 
for imperatives and subjunctives; e.g. 'I, you, we, they look ... look at 
this! ... I recommend that you look ... not to mention modals - we will, 
would, can. could, must should, ought to, needn't look etc.

Rita

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.684 / Virus Database: 446 - Release Date: 5/13/04


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6745
	From: mathewbrigham
	Date: Do Mai 13, 2004 7:03 

	Subject: answers........


	Hi guys,

I will read the article Scott suggested when I track it down - I 
can't find it on the OUP website, but I still stick to my observation 
that in my classrooms "be + ing" and "be + going to + verb" are more 
common than present simple....any thoughts on my observation?

THAT ASIDE - I'm not sure if anyone saw my other question, but I am 
trying to find what the sequence order for SLA is...has anyone read a 
book with it in? I haven't got time to read a big book at the mo as i 
am reading lots of smaller ones, but I would appreciate it if anyone 
happens to know any of the findings for SLA developmental sequence 
order.

Cheers,
Mat



	


	Group: dogme
	Message: 6746
	From: zosia grudzinska
	Date: Mi Mai 12, 2004 9:50 

	Subject: Minimally Invasive Evaluation


	When I started teaching I was horrified at the thought that now the time
came for me to do what had been done to me in the past - namely, give marks.
The prospect didn't inspire me - on the contrary, it disgusted and repelled
me.
So I set out to look for alternative methods/options/procedures (I didn't
know what it was I was looking for hence the multiple choice of terms)
First thing I stumbled on was self assessment. I got deeper and deeper -
learning that a teacher in a traditional coercive school system must first
empower the students - sort of teacht them the existence of the possibility,
show them potential benefits and then encourage encourage encourage. my
students didn't like it until they felt that they really had grown more
self-assured and independent of the teacher's intrusion into their private
learning processes. I have been experimenting with various formats and
procedures - first on my own and then, gradually, as the students' awareness
of the aim was growing, with their help. Now it has come to such a stage
that we have incorporated self assessment "checkpoints" into the regular
course flow and there is freedom as to the format, although there are forms
provided for people who'd rather answer questionnaires (others write
loosely, providing their own questions, reflecting and free-associating)
Then there's peer evaluation growing stronger once the students taste the
marvels of the procedure. (that is once they outgrow the notion that the
only reason is to get a better mark for their mate or on the other end of
the social scale to hurt a student they might not like) last year 15 year
old students designed their own peer evaluation forms for three different
formats of projects - oral presentation, written work and group project
which is usually a poster or something in the style. The forms have been
then voted and accepted by the majority . There are some extraordinarily
intense detailed and in-depth evaluation conducted in this way,
Finally there's teacher evaluation which in every case may be negotiated by
the "recipient": all students collect credits throughout the semester in two
separate "areas" one being schoolwork and the other individual work.
School module - tests, group projects, individual projects for the topic
voted by the class and then there are rubrics for activity and creativity in
learning (when a students finds a new way or suggests some new procedure or
just reflects on her/his work in a meaningful way) and the dialogue journal
activity. Altogether 100 credits.
Individual module means students work on their own, choosing their own types
of assignments - according to the contract they have signed with the
teacher; but there are no deadlines except for the end-of-term date (monthly
for some time in case of a younger class who only started working on this
system this year and in the first semester found it very hard to work
systematically, a natural reaction of a prisoner set free who would not
dream about immediately going to do some slogging work.)
Students know (having discussed themselves) criteria for every format of
work and the maximum number of credits awarded so then they can measure
their effort and product against the benchmark to negotiate the quantitative
assessment symbolized by the number of credits they get (there is always
some more detailed content or process feedback accompanying). It is done
once a week in the lunch break - a quick, on-the-fly procedure.
In the end of the semester the credits are calculated into marks (which are
the legal school evaluation tender) according to the Council of Europe table
of grade-versus-percentage.
Every student keep his/her own credit card (the copy is in the teacher's
archives) and is therefore always able to analyse the individual situation
and decide whether (and how) to work more.
For more detailed questions and comments write to zosia_g@w...
Zosia



	


	Group: dogme
	Message: 6747
	From: fiotf
	Date: Do Mai 13, 2004 11:04 

	Subject: Acquiring


	Are grammatical structures EVER acquired? I mean, is "acquire" the 
right word? Language and communicative competence can be acquired - 
language as words, chunks of words, the power of gesture, whatever. 
But grammar? Whether L1 or L2, it strikes me that grammar is sort of 
imposed as we become aware of a system in place. It just kind of 
helps us clean up our language. You get it with L1 kids learning to 
speak English, when they do that over-generalising of the past tense 
to thinked, goed, seed and all that. They're imposing their grammar, 
rather than acquiring the past simple, at least to my eyes. They're 
pretty competent at communication, by this stage - the perfecting of 
the past tense is just cleaning and polishing, but it's far more of 
an effort than lexis, say. Or mimicking gesture.
And the L2 person, say a secretary, can use chunks like Would you 
like a seat/to come this way/some coffee? etc before they start to 
tick over the fact that they can pretty much substitute any verb 
after "would" on the horizontal axis. 

I'm waffling, but what I mean is that grammar strikes me as being 
more of a conscious effort, whilst acquiring lexis and chunks seems 
more natural - maybe my quibble is with the word "acquire". And as 
for SLA, well, I bet the order is different for business English, for 
ESP etc than for General English (deliberate capitals). And if there 
is an order, that would back up Scott's claim that grammar 
emerges......

Or something like that.
I shall crawl back to my nest/shell/stone. "Shall" - don't get many 
of them to the page, do ya?? So nobody sample me for a concordancer...



	


	Group: dogme
	Message: 6748
	From: Sue Murray
	Date: Fr Mai 14, 2004 1:42 

	Subject: Re: answers........


	been off line for weeks with a technical problem ... (funny thing is I
didn't
miss it at all, quite a relief in a way, and how did we ever survive and
whatever did we do without modern technology - very well, and much more than
we might imagine I think! - but ironically, now 'it' is back, can't resist
at least one late night foray.....)

As far as I'm aware, Mat, there isn't a one, agreed and settled upon
developmental SLA order. There are strong suggestions from various research
that some specific things generally come before others, but it's difficult
to be linear about even these specific things even in research terms; and
there is developmental sequence as regards one particular language aspect -
the most 'famous' probably being irregular past verbs - where there is,
despite day-to-day variance, often a discernible overall 'back and
forth' pattern between, for example: eat-ate-eated-ated-ate (the rationale
being that the first 'ate' is parroted and not rule-generated, the 'eated'
is a sign of applying the regular -ed rule, the 'ated' a mixture of the two,
the final 'ate' sort of coming out through the tunnel as a
post-rule-awareness-exception); and there is
developmental sequence as regards one particular language aspect vs another
particular language aspect - as in what often (but not always) seems to be
the greater ease in coping with plural 's' rather than third person verb
's' .... similarly, 'hierarchies' of relative clause 'accessibility' have
been researched; but by necessity, research focuses on specific language
items and, useful and interesting though it undoubtedly is, it can never
give the whole picture.

feel all that's stating the obvious, but it'll maybe kindle the fire for the
better informed to chip in ....

also obvious: if you're currently into little books, and if u haven't
already read it,
Rod Ellis's 'Second Language Acqusition' in the Oxford Introductions to
Language Study is a straightforward, brief and uncluttered survey which
includes
the main thrust, if not the detail, of the acquisition order (vs accuracy
order) debate. The details - which is what it seems you are after! - are, I
fear, not to be found in any book of any size (or maybe I'm wrong - if so,
no doubt someone can put me right and give Mat what he's asking for!)

But I very much doubt the details are at all cut and dried; but the principl
es seem to be fairly well grounded - in that, learners get some things right
and then seem to 'go backwards' and get them wrong or mixed up; learners
acquire some things with ease and others with great difficulty or not at
all, however much a teacher may try to 'drill them in' (yeah, still happens
methinks!!), or however much a learner may be 'exposed' to them in a
classroom or non-classroom. The theory that learners have a
sequence of acquisition (both for individual items and for certain items as
opposed to others) is, to my mind, the most important implication;
it is yet another nail in the coffin of 'what you teach, they learn'
.......learner logic rools OK.....

I think Mat's approach to frequency - to believe his own ears and his own
mouth first and foremost, rather than take concordancers as gospel - is also
the best way to approach acquisition order, especially as far as the
learners we teach are concerned.

and whether or not there is fairly reliable guide to acquisition order,
surely the most it can do for teachers is to help them be more understanding
and match their own expectations to learners' own development (which is a
good rule of thumb anyway); and not 'assess' success or failure on specific
items (for instance, I have proficiency students who can spontaneously
discuss abstract ideas and clearly explain complicated processes and narrate
funny stories and express strong emotions and debate current affairs in a
far more effective and entertaining way than I can,
but a lot of them will not infrequently say 'he' for 'she' or vice versa)

Sue
----- Original Message -----
From: "mathewbrigham" <mathewbrigham@y...>
To: <dogme@yahoogroups.com>
Sent: Thursday, May 13, 2004 8:03 PM
Subject: [dogme] answers........


> Hi guys,
>
> I will read the article Scott suggested when I track it down - I
> can't find it on the OUP website, but I still stick to my observation
> that in my classrooms "be + ing" and "be + going to + verb" are more
> common than present simple....any thoughts on my observation?
>
> THAT ASIDE - I'm not sure if anyone saw my other question, but I am
> trying to find what the sequence order for SLA is...has anyone read a
> book with it in? I haven't got time to read a big book at the mo as i
> am reading lots of smaller ones, but I would appreciate it if anyone
> happens to know any of the findings for SLA developmental sequence
> order.
>
> Cheers,
> Mat
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>



	


	Group: dogme
	Message: 6749
	From: Sue Murray
	Date: Fr Mai 14, 2004 1:42 

	Subject: Re: Adam and Eve


	I've generally found the same reaction from students that Dennis did.

It's interesting tho. The 'data-led' approach to language is very
'fashionable' in ELT
right now - corpora, concordances,
collocation, common words and so on; sounds like Adam and Eve was ideal for
this - maybe it was before its time (or just too good at what it did -
sounds contradictory, but a number of programmes have had this fate;
something like the Henry Ford principle perhaps)
but, how relevant is language data analysis to language learning and to
learners?? Dennis's comments seem to stand at the heart of (t)his question.

> My question is: Has anyone on the list had better luck than I had working
with a data-led
> approach or with consciousness-rasing about structure and usage?

Personally, I think there can be a considerable difference between a
data-led approach and consciousness-raising about structure and usage; part
of this difference comes from who it is who decides or chooses what language
will be focused on, and what form that focus will take. Is it from the
'objective' point of view of language itself? Or is it from the subjective
point of view of the learners themselves? The latter can often be extremely
surprising and fruitful for the teacher as well as the learners; the
former - like Dennis - I have always found goes down like a lead weight with
learners, however brilliantly neat and logical it might seem from the point
of view of language rather than learning.

At the same time, I do occasionally find it useful (and popular) to use
'Adam
and Eve' type activities, but with lower level rather than advanced
learners, and with a boarded (or focal in another way) text; as a
collaborative, peer-teaching activity, or as a team game, it can help focus
on language structure and text cohesion (eg, a short text where numbers
represent words and have to be decoded - the nouns, verbs, prepositions or
whatever can be represented by a different colour to help; or where certain
language items are missing - eg, an article-less text; and in any case, the
text used is either familar to the learners or based on a topic familiar and
accessible to them); I think this can help nudge language awareness,
especially with younger learners who enjoy this sort of thing. I also think
it can be better received when it's based around fundamental, repeated
patterns, at the earlier stages of coming to grips with basic L2 logics (and
used occasionally and judiciously),
rather than more nuanced or sophisticated language.

Sue

----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, May 12, 2004 6:22 PM
Subject: [dogme] Adam and Eve


> If I've already written to the list about Adam and Eve, forgive me.
>
> Adam and Eve was my favourite language program for years. It was created
by Prof.
> Dr. D.L.K. Engels and the programmer Theo Leenders , both from Holland.
The name
> stands for: "Automated Document Analysis and Manipulation & Extensible
Variety of
> Exercises." It was later bought by Oxford University Press, but after a
year or so, they
> withdrew it. I've no idea why.
>
> Briefly - you could choose any text, preferably for intrinisic interest,
key it in (plus a few
> coding signs ) and then the program could:
>
> print out a list of all the vocabulary items in the text
>
> a)alphabetically
> b) in groups of the words in the text from various frequency bands - the
500 most
> frequent words in the language, the 1000 most frequent - up to 2000
>
> It could also print out
>
> c) concordances for chosen items
>
> It could also automatically produce various exercises
>
> - The text with all prepositions removed
> - The text with all verbs in the infinitive form
> - The text gapped as a cloze text
>
> and much much more, as they say.
>
> I was delighted. I thought that at last, with advanced level students
(Germany
> university), I could work systematically and 'linguistically', exploiting
any text from any
> source I chose for the language it contained.
>
> Term after term my students hated it. I never had a single student that
enjoyed work
> based on it. I used it less and less and finally abandoned it.
>
> My question is: Has anyone on the list had better luck than I had working
with a data-led
> approach or with consciousness-rasing about structure and usage?
>
>
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>



	


	Group: dogme
	Message: 6750
	From: djn@d...
	Date: Fr Mai 14, 2004 5:43 

	Subject: Re: Minimally Invasive Evaluation


	I'd just like to report, adding a couple of remarks to what Zosia has written about self-
assessment, that my wife has been spending some time with her non-German pupils, 
aged roughly 10-12, working with the European Framework Portfolio. This is essentially 
a self-evaluation instrument. One of the most interesting things to note was how 
seriously the children took it. They wanted to get it right - no question of claiming to be 
better than they are and long discusions with their peers as to how to evaluate their 
various skills in German and Englsh.


Dennis



	


	Group: dogme
	Message: 6751
	From: zosia grudzinska
	Date: Fr Mai 14, 2004 7:18 

	Subject: Re: developmental sequence order of SLA......


	as I take it, all the former postings considered the "proper" usage? if
not, then I report an abundance of continuous forms in "all my
classrooms"... I have had opportunity to observe
a/ several groups of students whose instructions were based on a "typical"
coursebook for kids where continuous would be the first tense introduced...
(only gods of a publisher's vengeance know why such sequence was
established?)
b/ three groups whose early studies were assisted by "Cambridge for Polish
Schools" where Present Simple is introduced first and only after "a thorough
grounding" there appears the continuous form...
c/ finally groups where no coursebook was used
in all three cases continuous seems to be the chosen form in everyday oral
production.
Why? Beats me
Zosia



	


	Group: dogme
	Message: 6752
	From: zosia grudzinska
	Date: Fr Mai 14, 2004 7:33 

	Subject: Re: Minimally Invasive Evaluation


	absolutely, Dennis! honesty and incisiveness. That's why the coercive
education system is driving me crazy, first pushing the delicate elusive
"body" of learning mercilessly into the stiff and stifling corset of the
grades/marks-structure thus changing the priorities - it is not learning but
making a grade which is of a prime importance for any half- or full-witted
student... and then they say that "children will always cheat". The marvel
is that even in the system, when confronted with an honest and understanding
teacherm, they will - by large - prefer to evaluate honestly. That's I
suppose is because curiosity and the drive to discover is the leading
feature of human's mind. (hm?)
I admit to being a complete subversive agent - I have intriduced a
revolution in several classes, asking kids at the beginning of a term for
the mark they would wish to get and then... putting it in the register, and
in ink, so it couldn't be later erased. I didn't know what to expect except
that I knew that even if some stop learning altogether tehy will bnot be
worse off because if marks were their only motivating force than the
"learning" was of dubuious quality at best and did not bring any lasting
effects, changed into hectic cramming "on occasions of need". As it was,
the events took a spectacular turn - first I would like to report that apart
from some cases of abuse kids were generally "giving themselves" marks only
a notch higher than those which they in reality earned when compared with
the on-going evaluation... but the best was to come. In the second year of
the "experiment" the groups which tasted the system... just stopped being
interested in marks at all. When I brought the register to class in
September and opened it invitingly they temporized, saying things like
"we'll think about it... a little later... can I just learn and see how it
goes?" etc. now we are well into the second term and the status quo is still
the same - they evaluate, self-assess and peer-evaluate, I note down the
requisite number of credits...but the ionus of importance is on things
happening, on the learning experience and not on the quantitative assessment
symbols.
Zosia



	


	Group: dogme
	Message: 6753
	From: Diarmuid Fogarty
	Date: Fr Mai 14, 2004 6:14 

	Subject: Back to theory


	Just to remove all talk of practical, useful ideas...

Mat's question and some nonsense I've sent to Rob make me wonder: can we get any scientific results that unamibiguously help us determine anything?

I mean, isn't the whole "we have no clear answer for FLA/SLA order thing" really just a small part of the wider "we have no clear answer about FLA or SLA, full stop." 

I am the first to admit that I am writing for a position of ignorance, never having studied SLA and struggling to work my way through Ellis' Big Book. I have to admit to a prjudice against science as well. Blame my physics teacher.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6754
	From: Rita Baker
	Date: Fr Mai 14, 2004 5:57 

	Subject: Re: answers........


	Dear All,

Current thinking would seem to be that SLA is similar to first language 
acquisition in that learners have to go through similar hoops. It seems to 
me the process is fairly organic and learners won't learn anything until 
they're ready. Of course there is the question of L1 interference, and I 
personally think that we need to do more awareness raising here - which is 
why it can be helpful to do contrastive analysis. I think we can help to 
accelerate the process in this way, but I'm not sure we can influence the 
order of learning / acquisition. L1 child learners, as pointed out by Bill 
VanPatten in his opening plenary at IATEFL Liverpool, get much more 
constant support and reformulation than L2 speakers. However, parents and 
adults around the children are following the children - in a 'syllabus' led 
by the children. Seems pretty dogme to me!

Rita

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
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Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.684 / Virus Database: 446 - Release Date: 5/13/04
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	Group: dogme
	Message: 6755
	From: djn@d...
	Date: Fr Mai 14, 2004 5:56 

	Subject: Re: Back to theory


	Diarmuid,

(...where to begin....)... It seems to me one of the things you are asking is: Is there any 
sound evidence published that will tell teachers in the classroom - Do A and not B.

I doubt if there is evidence of that kind. Reading Ellis and others I get the impression 
that a well-designed, valid experiment will almost by definition involve a small number 
of people and be examining something minute.

I think one species of scientist, linguists, have told us a great deal about language in the 
last 40 years, say, and that their insights, based on examination of vast quantities of 
language, are worth taking notice of.

After that, I'd much rather hear about practising teachers' experience - albeit filtered 
through reflection.

I get the impression that, on the whole, when people in our field talk a lot of theory they 
are really indicating that they are not "mere" teachers, they belong to the privileged club
that can use such metalanguage.

In which sort of classroom, for example, does it really honestly help to distinguish 
between learning and acquiring or langue and parole?


Dennis



	


	Group: dogme
	Message: 6756
	From: Adrian Tennant
	Date: Fr Mai 14, 2004 6:11 

	Subject: L1 and L2


	For years I've been saying that there are more similarities between L1 and
L2 acquisition than differences. In Liverpool it was great to hear someone
else (and someone with a 'reputation' in the field of Applied Linguistics)
saying similar things.
There are some postings on the Dogme site (but I'm not sure of the numbers)
where Scott & myself had a few disagreements over this very subject.

Dr Evil



	


	Group: dogme
	Message: 6757
	From: Robert M. Haines
	Date: Fr Mai 14, 2004 6:35 

	Subject: Back to theory?


	Zosia and Dennis,

My students like to cheat. A couple of them see it as a sign of intelligence.

Everyone,

What if acquisition doesn't happen in an order that we can predict or manipulate? What if it's more of a network, like an anthill (flashback to previous post)? 

I do think it's important to draw a distinction between acquisition and learning, Dennis, because so much of what teachers do seems to be based on an assumption that they are one in the same, or, that the former leads naturally to the latter.

Speaking of The Metalanguage Club, I prefer the term L1 *influence* to L1 *interference*. This is more than just pedantry, to me, because the last term displays (to me, again) how languages are connected and not simply drawers in our brain that we open and close when we need to access their contents.

Finally, Diarmuid, Science is useful, but Scient-ism goes too far, and many a linguist seems to worship at the Altar of Scientism.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6758
	From: djn@d...
	Date: Fr Mai 14, 2004 8:59 

	Subject: Re: answers........


	Rita, you write:

"parents and adults around the children are following the children - in a 'syllabus'
led by the children."

That being the case, I wonder where contrastive analysis fits in. Contrative analysis, 
surely, will be teacher input and you seem to be arguing that the children should be in 
charge of their own syllabus.

Dennis



	


	Group: dogme
	Message: 6759
	From: djn@d...
	Date: Fr Mai 14, 2004 8:59 

	Subject: Re: Back to theory?


	Rob,

Metalanguage


1. I prefer interlanguage to interference.
2. I suspect many teachers use "acquire" to mean "learn" ('"He's learned it".') Isn't that 
enough? On a day-to-day level, what's the advantage of distinguishing between "learn" 
and "acquire."?


Dennis



	


	Group: dogme
	Message: 6760
	From: arnoldhk
	Date: Fr Mai 14, 2004 11:57 

	Subject: Re: Back to theory?


	Hi

Just pipping in quickly ... I also think it is useful to distinguish between 'learning' and 'acquistion'. Having watched so many of my students recently 'learn' for their exams (as my own daughters are for GCSE's and A levels), it has made me wonder more and more whether exams are even worth doing! 

Speaking to my own girls about their experiences of learning Spanish and especially the language part for the orals they have quite openly admitted they learn parrot fashion to set questions and it all flies out of the window as soon as they have finished the exams. 'Who cares' they yell, 'I never have to say another word of Spanish in my life, I just want to pass' - have they lost the plot or what?

So maybe to get a snap shot of what has been 'acquired' in the Krashen sense (ie subconsciously without effort) one would need to do lots of small impromptu assessments. I think you do have to do something or have some kind of awareness that the learners are communicating what you as a teacher have been attempting to get over. 

The tricky thing seems to be to gauge the 'order', because again if you believe theorists there is a 'natural order' (Krashen again) at least for acquiring grammatical structures and this does seem to agree with (another theorist) Piaget's ideas on sequential stages of cognition as understanding is adapted and continually modified. Piaget also seems to have distinguished between 'learning' and 'development', the former being taught and the latter independently acquired.

So there does seem to be a 'road' we all travel along which could be accelerated by teaching/comprehensible input but the million dollar questions are still 'what,how much,how often and where'!

I do think theories help to describe the processes which are believed to occur but what is fascinating is that many teachers function extremely well without knowing about the theories and seem to teach by instinct, extremely successfully. I guess it's gauging the pace of your learners and what interests them and knowing them very well individually, certainly 'one size fits all' ideas don't work!

I think going with the flow and being random is OK in small groups but when you are employed by a school to front up to 30-37 learners and 'teach' a subject, then you have to be a wee bit more structured in your approach. I do though have strong suspicions that what we call 'teaching' is not necessarily what the learners 'learn' or 'acquire', but if the learners aren't given the exposure of a range of topics inside a classroom and you are pretty sure they are not getting it outside then what option do you have but do your job as a professional and provide the chance to explore ....

Ah well my tuppence worth ...

Very early in the morning in Hong Kong
Wendy :)
----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Saturday, May 15, 2004 3:59 AM
Subject: Re: [dogme] Back to theory?


Rob,

Metalanguage


1. I prefer interlanguage to interference.
2. I suspect many teachers use "acquire" to mean "learn" ('"He's learned it".') Isn't that 
enough? On a day-to-day level, what's the advantage of distinguishing between "learn" 
and "acquire."?


Dennis
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	Group: dogme
	Message: 6761
	From: Robert M. Haines
	Date: Sa Mai 15, 2004 1:26 

	Subject: Metalanguage


	Dennis,

1. Is 'interlanguage' the same thing as 'interference/influence' in your
book? I like that idea. I think I'd agree. Instead of being PC, you're being
intelligent.

2. To use 'learn' to mean 'acquire' is fine on a day-to-day level, depending
on your day. The important distinction for teachers, I think, is to realize
that, for example, a lesson aim does not equal 'acquisition/learning/getting
it' on the part of the learner.

Another thing: Learning probably happens in every language learning class,
so can't we do just about anything we'd like as long as we can fall back on
the claim that learning was taking place at some level?

Or is it the 'best method' that Wendy mentions researchers don't agree on.

An off-list list member (don't know if they'd want me to associate them with
the idea) said a mouthful when said person drew an analogy between priests
and teachers. It really does seem to be a matter of faith, even if based on
experience, that drives our methodology more than science.

Rob

----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Friday, May 14, 2004 12:59 PM
Subject: Re: [dogme] Back to theory?


> Rob,
>
> Metalanguage
>
>
> 1. I prefer interlanguage to interference.
> 2. I suspect many teachers use "acquire" to mean "learn" ('"He's learned
it".') Isn't that
> enough? On a day-to-day level, what's the advantage of distinguishing
between "learn"
> and "acquire."?
>
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>



	


	Group: dogme
	Message: 6762
	From: Rex Alexander
	Date: Sa Mai 15, 2004 1:29 

	Subject: Re: Back to theory?


	Sat 15 May 04

Hi Wendy, all,

Although it might break the heart of "humanistic" educators, have you 
considered that your girls may simply be evidencing a hard-headed wisdom 
and rational adaptation to the realities of their environment? Sure, your 
kids will kick themselves if they should have a need for Spanish someday 
and realize that they squandered an opportunity in high school. But how 
likely is that? And is that why we study a subject, because we "might need 
it someday"? Learning an L2 is a prodigious, demanding, time-consuming 
task. Statistically, almost no one will ever been any good at it. To 
insist that our children undertake such an effort "just in case" seems 
unrealistic. I have been teaching ESL in the U.S. and five Asian 
countries for ten years since 1989, and my informal research suggests, 
alas, that my students with an aptitude for language learning frequently 
report feeling held back by formal language instruction; they often 
acquired L2 in spite of what we language teachers did to them rather than 
because of it. On the other hand, the others--the millions and millions of 
others--would probably have spent their time more profitably engaged in 
some other activity.

Aloha,

Rex
just across the pond from you in Xinhui (Jiangmen)





At Saturday, 05/15/2004 - 06:57, arnoldhk wrote:
>Hi
>
>Just pipping in quickly ... I also think it is useful to distinguish 
>between 'learning' and 'acquistion'. Having watched so many of my students 
>recently 'learn' for their exams (as my own daughters are for GCSE's and A 
>levels), it has made me wonder more and more whether exams are even worth 
>doing!
>
>Speaking to my own girls about their experiences of learning Spanish and 
>especially the language part for the orals they have quite openly admitted 
>they learn parrot fashion to set questions and it all flies out of the 
>window as soon as they have finished the exams. 'Who cares' they yell, 'I 
>never have to say another word of Spanish in my life, I just want to pass' 
>- have they lost the plot or what?
<snip>



	


	Group: dogme
	Message: 6763
	From: djn@d...
	Date: Sa Mai 15, 2004 6:20 

	Subject: Back to theory


	My last posting on theory was polemical, in aggressive debating style.
But there is a theory that continues to interest me because if it captures 
any truth it is highly suggestive for teaching TEFL.

I'm referring to DOP (data orientated parsing) by Rens Bod, researcher 
and lecturer in computational linguistics in the Institute for Logic, 
Language and Computation at the University of Amsterdam.

Bod argues against Chomsky's idea of innate Universal Grammar. He 
suggests that people learn and produce language not on the basis of 
abstract grammatical rules but from representations of concrete past 
language experiences.

"The knowledge of a speaker/hearer ...can be understood as a statistical 
ensemble of language experiences that change slightly every time a new 
utterance is processed."

.Here is a short extract from his book: 

Beyond Grammar:An Experience-based Theory of Language
Centre for Study of Language and Information – Stanford , California 
1998
ISBN 1 57586 150-x
-------------

DOP

Data Orientated Parsing ....embodies the assumption that human 
language comprehension and production works with representations of 
concrete past language experiences, rather than with abstract 
grammatical rules . The models that instantiate this approach therefore 
maintain corpora of linguistic representations of previously occurring 
utterances. New utterance-representations are constructed by 
productively combining (partial) structures from the corpus. A probability 
model is used to choose from the collection of different structures of 
different sizes those that make up the most appropriate representation of 
an utterance. The knowledge of a speaker/hearer ...can be understood 
as a statistical ensemble of language experiences that change slightly 
every time a new utterance is processed.
...........
..... the main outcome of these tests suggests that the productive units of 
natural language cannot be defined in terms of a minimal set of rules (or 
constraints or principles) as is usually attempted in linguistic theory, but 
need to be defined in terms of a redundant set of previously experienced 
structures…… In particular it means the knowledge of a speaker/hearer 
cannot be understood as a grammar, but as a statistical ensemble of 
language experiences that change slightly every time a new utterance is 
processed.

The notion of “Universal Grammar” becomes obsolete, and should be 
substituted by the notion of “Universal Representation” for language 
experience…….The problem of language acquisition would be the 
problem of acquiring examples of representations for new utterances 
from linguistic experiences guided by the Universal Representation 
formalism. Language change could be explained as a side-effect of 
updating the statistical ensemble of language experiences. And if there is 
anything in the human language faculty that is ‘innate’, then it should be 
(1) the Universal Representation for linguistic experience, and (2) the 
capacity to take apart and recombine these experiences.
----------

Dennis







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6764
	From: djn@d...
	Date: Sa Mai 15, 2004 6:45 

	Subject: Re: Metalanguage


	Rob asks:

" Is 'interlanguage' the same thing as 'interference/influence' in your
book? I like that idea. I think I'd agree. Instead of being PC, you're
being intelligent."

Yes i.e. for me interlanguage roughly equals interference and possibly influence, too. 

I'm simply picked up the term interlanguage from Selinker, who, as far as I know, 
introduced it to replace what some people dub "interference" - 'His second language has 
been interferred with by his first" . Selinker argues that interlanguage should be seen 
postively as interim stages that track the path learners follow on their developing 
command of the target language.

Contrastive analyses of two languages can cetainly reveal interesting differences 
between Mother Tongue and Target Language and the analysis can be useful to the 
classroom teacher as background knowledge - as long as it doesn't lead the syllabus. 
It's particularly useful in the area of pronunciation, intonation etc. and throws up "false 
friends" - but I wouldn't have thought they are of central concern.

c.f. Larry Selinker: Redscovering Interlanguage, Longmans 1992 ISBN 0 582 06401 5



	


	Group: dogme
	Message: 6765
	From: djn@d...
	Date: Sa Mai 15, 2004 7:06 

	Subject: Re: Back to theory?


	Wendy,

Great to meet you in the Dogme Club Room.

You write:

"I do think theories help to describe the processes which are believed to
occur but what is fascinating is that many teachers function extremely
well without knowing about the theories and seem to teach by instinct,
extremely successfully." 

Well, precisely.

Could it be that there is a lost part to Shaw's statement:

"Those that can do. Those that can't teach."

"Those that can't do that theorize?"

Sorry. I don't really mean that. But theorizing is a different activity from teaching, 
usually done in a different institution and usually carred out by other people i.e. not 
teachers, or by teachers when they take time off as teachers to study for higher 
degrees.

Many people on this list (and yours) are the sort of people who, apart from being 
teachers, are also interested in theory - they are the sort of people who, by nature, want 
to speculate and explore the nautre and implications of what they do in their 
professional lives. What becomes difficult, I believe, is on courses of teacher 
training/education when certain practitioners are told them must study theories A,B,C.
and they don't really see the point.


Dennis



	


	Group: dogme
	Message: 6766
	From: arnoldhk
	Date: Sa Mai 15, 2004 7:35 

	Subject: Re: Metalanguage


	Hi again

Dennis, I'd also agree that interlanguage is the same as interference/influence and this never bothers me as I can see that my learners are experimenting with classics such as 'goed' and 'buyed'.

However, what does bother me is a very strong feeling that in Hong Kong anyway, the language becomes fossilized at a very early stage of development (maybe as early as Primary 6, which would be about 6-7 years after ELT started) and so classic interlanguage features (and by this I mean obvious differences between L1 and L2) such as confusion with tenses, missing off article, the ghastly third person 's' and plurality are evident in highly educated adults. The cause, I suspect, is starting too young with unqualified teachers modelling classic L1/2 errors. 

In HK learners start at kindi and come to primary already having 'learnt' (ha, ha) their alphabet, reading and writing .... the mammouth job of unlearning all the errors is unbelievable and I don't think anyone bothers doing it (if it is recognized they are errors anyway ...) and so the modelling of errors is perpetuated all the way through education until I'm pretty sure the individuals come out at the other end of the sausage machine not realizing how bizarre their English sounds to others.

The other thing which also causes huge problems is that Cantonese is tonal (with 9 tones) and each word (I believe) only has one syllable with equal stress given to each syllable, so the fun and games starts with English when words might have 3 syllables with the stress being on one and a weak stress on the others. This doesn't happen with most speakers because they will try and give each syllable equal stress and it sounds like a montonous machine gun.

In contrast English speakers who try and learn Cantonese have an almost impossible task to even hear the 9 tones. I've lived here 14 years and have worked in a local Cantonese school for 12 of these years and I still cannot work out if people are talking or being mad with each other. I can't hear very many tones either and even if someone says them to me and I try and repeat they roll around laughing because instead of saying 'shopping' I've said something absolutely unspeakably ghastly that is one tone lower .... not really an incentive to want to even attempt learning ...

A book which I've found invaluable to try and understand the differences between Chinese and English is 

Learner English. A teacher's guide to interference and other problems. Edited by Michael Swan and Bernard Smith CUP ISBN 0-521-77939-1 (it analyzes 22 difference languages/dialects).

Having been rather disparaging about Cantonese learners of English I have to add that I have ENORMOUS respect for the huge effort they put into learning English. I just wish I had a magic wand and could 'make it a better experience' for them. It's such an uphill battle.

Regards
Wendy
----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Saturday, May 15, 2004 1:45 PM
Subject: Re: [dogme] Metalanguage


Rob asks:

" Is 'interlanguage' the same thing as 'interference/influence' in your
book? I like that idea. I think I'd agree. Instead of being PC, you're
being intelligent."

Yes i.e. for me interlanguage roughly equals interference and possibly influence, too. 

I'm simply picked up the term interlanguage from Selinker, who, as far as I know, 
introduced it to replace what some people dub "interference" - 'His second language has 
been interferred with by his first" . Selinker argues that interlanguage should be seen 
postively as interim stages that track the path learners follow on their developing 
command of the target language.

Contrastive analyses of two languages can cetainly reveal interesting differences 
between Mother Tongue and Target Language and the analysis can be useful to the 
classroom teacher as background knowledge - as long as it doesn't lead the syllabus. 
It's particularly useful in the area of pronunciation, intonation etc. and throws up "false 
friends" - but I wouldn't have thought they are of central concern.

c.f. Larry Selinker: Redscovering Interlanguage, Longmans 1992 ISBN 0 582 06401 5
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	Group: dogme
	Message: 6767
	From: arnoldhk
	Date: Sa Mai 15, 2004 7:53 

	Subject: Re: Back to theory?


	Hi again

Dennis, from my experience of teacher training courses I've undertaken in the past few years (and that's quite a few as I had to re-invent myself in my 30's living in Hong Kong) is that either they don't mention theories at all or if they do they make a passing reference to them eg. Vygotsky's ZPD but they don't give the teachers concrete examples of how to put that theory into practice. It's sooooo annoying. I don't think I would have noticed this but I did my degrees 'the wrong way around'. I did an MA in teaching English to young learners and then a PGCE (don't ask ... certifiable I know ...) and I had to constantly stop myself from berating the teacher trainers on the PGCE for not explaining what the theories were and what exactly they meant and what it looked like to put into practice - I think I was the trainee from hell.

But I was only the trainee from hell because having studied the learning theories in great detail for my MA from the very first module

'How do young learners learn and what are the links between this and their acquisition of a foreign language'

that I found it very condescending of my trainers on the PGCE to mention the theories in passing, almost like flagging them ie ' ... of course learning theories include Vygotsky's theory of ZPD, Bruner's theory of scaffolding and Piaget's development theory ...' to get Brownie points but absolutely no explanation of what they actually meant and how you could use them to improve your teaching.

I take your point re. Shaw and actually that reminded me of how I started teaching, by throwing myself in at the deep end without any teacher training at all (I had trained to be a Brownie and Girl Guide leader and I was a mother of 3 small girls at the time). I very soon found out (2 months to be precise) that I needed a lot more information on 'how to teach' and 'how to be more effective' as well as the myriad of other 'stuff' (classroom management, a must with, at that time 45 pupils in a class and only 35 minute periods). Going from getting on and 'doing', I learnt how to 'teach' and I must say I really like knowing that there are theories to support what I'd worked out on my own a long time ago ... so perhaps what I'm trying to say (and my goodness do I go around the houses or what????) is that you need a combination of all 3 ie do/teach/theory to be the most effective professional.

Blethering now ...
Wendy :)

----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Saturday, May 15, 2004 2:06 PM
Subject: Re: [dogme] Back to theory?


Wendy,

Great to meet you in the Dogme Club Room.

You write:

"I do think theories help to describe the processes which are believed to
occur but what is fascinating is that many teachers function extremely
well without knowing about the theories and seem to teach by instinct,
extremely successfully." 

Well, precisely.

Could it be that there is a lost part to Shaw's statement:

"Those that can do. Those that can't teach."

"Those that can't do that theorize?"

Sorry. I don't really mean that. But theorizing is a different activity from teaching, 
usually done in a different institution and usually carred out by other people i.e. not 
teachers, or by teachers when they take time off as teachers to study for higher 
degrees.

Many people on this list (and yours) are the sort of people who, apart from being 
teachers, are also interested in theory - they are the sort of people who, by nature, want 
to speculate and explore the nautre and implications of what they do in their 
professional lives. What becomes difficult, I believe, is on courses of teacher 
training/education when certain practitioners are told them must study theories A,B,C.
and they don't really see the point.


Dennis
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	Group: dogme
	Message: 6768
	From: arnoldhk
	Date: Sa Mai 15, 2004 8:15 

	Subject: Re: Back to theory?


	Hi Rex (over the rather dirty pond)

Again I'd agree, my girls have sussed out the system, they know what to do to pass and pass extremely well - whether anything they have learnt at school is going to be in the remotest bit useful remains to be seen. But those bits of paper means that they go into the next stage of the education sausage machine ...

I've recently attended a lecture where the lecturer gave us as an example of how teaching had changed, that at the grand age of 56 years, she still didn't have the foggiest what a logarithm is, how to use it, how to look up the (nightmarish) log table and so why was she put through the hell of learning it. Yet her husband who is an architect has made his career from knowing how to use a log table. 

I could relate to this completely as I am absolutely not numerate at all but I am literate and have always adored anything to do with language(s) and am married to a civil engineer who I think dreams in numbers and can't understand why I can't get as passionate about number patterns as he does ...
he has also managed to pass on this wonderful passion for numbers to 2 of our daughters (the 3rd seems to have taken after me and can't understand the fuss ...).

Anyway I digressed (nasty habit of mine), her point was, do we need to teach people these things when the world is changing so fast? Surely it would be better to teach people how to access information, problem solve, think critically, be selective, find resources/people who know how, rather than even attempt to fill our own heads full of 'stuff'? I think she had a point.

In my own teaching I've come to the conclusion that it's only worth teaching things that have a real life value and so my adaptations of a coursebook which I'm forced to use because the parents have paid for it (and the school makes a % etc. etc. always an underlying reason beyond the obvious) and I have looked at ways of finding something of use in each unit and focusing on that. Which of course makes life much simpler and interesting because I go for topic/themes which I think (and my learners tell me very fast if I'm wrong) are useful to know about and I don't ever TELL my learners the language we are going to learn I wait to see what pops up. I do give vocabulary because I think that's always useful whatever you do but the actual structure always comes out of what we can do with that theme eg. talking about food, my learners almost always want to know what their friends like/don't like to eat and when they eat and what their parents don't let them eat (but they manage to sneak). The theme/topic is just the context/vehicle but the nuts and bolts actually comes from my learners NEEDS TO KNOW and PURPOSE that they imagine.

Linking this to theory I'd say it was my learners working within their ZPD/developmental stage (because it is something they know a bit about) and the more able/knowledgeable are there to 
scaffold, adding that little bit extra of information to what they already understand, and hey presto in a nutshell we have assimilate, accomodate and equilibrium, with examples of how to put theory into practice thanks to our pals Vygotsky,Bruner and Piaget. Did I need to know their names? Probably not, but it's like a comfort blanket to know I'm on the right track!

Bye for now
Wendy :)
----- Original Message ----- 
From: Rex Alexander 
To: dogme@yahoogroups.com 
Sent: Saturday, May 15, 2004 8:29 AM
Subject: Re: [dogme] Back to theory?


Sat 15 May 04

Hi Wendy, all,

Although it might break the heart of "humanistic" educators, have you 
considered that your girls may simply be evidencing a hard-headed wisdom 
and rational adaptation to the realities of their environment? Sure, your 
kids will kick themselves if they should have a need for Spanish someday 
and realize that they squandered an opportunity in high school. But how 
likely is that? And is that why we study a subject, because we "might need 
it someday"? Learning an L2 is a prodigious, demanding, time-consuming 
task. Statistically, almost no one will ever been any good at it. To 
insist that our children undertake such an effort "just in case" seems 
unrealistic. I have been teaching ESL in the U.S. and five Asian 
countries for ten years since 1989, and my informal research suggests, 
alas, that my students with an aptitude for language learning frequently 
report feeling held back by formal language instruction; they often 
acquired L2 in spite of what we language teachers did to them rather than 
because of it. On the other hand, the others--the millions and millions of 
others--would probably have spent their time more profitably engaged in 
some other activity.

Aloha,

Rex
just across the pond from you in Xinhui (Jiangmen)





At Saturday, 05/15/2004 - 06:57, arnoldhk wrote:
>Hi
>
>Just pipping in quickly ... I also think it is useful to distinguish 
>between 'learning' and 'acquistion'. Having watched so many of my students 
>recently 'learn' for their exams (as my own daughters are for GCSE's and A 
>levels), it has made me wonder more and more whether exams are even worth 
>doing!
>
>Speaking to my own girls about their experiences of learning Spanish and 
>especially the language part for the orals they have quite openly admitted 
>they learn parrot fashion to set questions and it all flies out of the 
>window as soon as they have finished the exams. 'Who cares' they yell, 'I 
>never have to say another word of Spanish in my life, I just want to pass' 
>- have they lost the plot or what?
<snip>
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	Group: dogme
	Message: 6769
	From: zosia grudzinska
	Date: Sa Mai 15, 2004 8:31 

	Subject: source?


	in one of the recent postings there was this wonderful quotation: "If you
want to build a ship, don't drum up people to collect wood and don't assign
them tasks and work, but rather teach them to long for the endless immensity
of the sea..." (or was ot on another list? my, my, how one ages!)
I would like to know the source, please
Zosia



	


	Group: dogme
	Message: 6770
	From: djn@d...
	Date: Sa Mai 15, 2004 9:21 

	Subject: Re: Metalanguage


	I'm glad my armchair swivels, so I can move a bit. I think I did say that contrastive 
studies can be very helpful in the areas of pronunciation and intonation and I can see 
this is particularly the case in Hong Kong - but also in Spanish-speaking countries, for 
example, with Spanish's 5 vowel sounds or vocoids versus English's 24 or so.
For learners whose Mother Tongue has not habituated them to hearing and producing
the crucial phonemes of English there is a clearly a built-in major difficulty.

Dennis



	


	Group: dogme
	Message: 6771
	From: mathewbrigham
	Date: Sa Mai 15, 2004 1:34 

	Subject: some WIDER contradictory observations.....


	Thanks for the responses about SLA. Along with some recent thinking, 
they have led me to a more general thought - I realise this may seem 
something that has been discussed many a time before, but is it not a 
little dogmatic, in the dogmetic mindset, to favour a reactive 
approach to teaching......?


Allow me to attempt to explain what I am feeling......If my reasons 
seem confusing or lacking in insight, have a brief look at my 
conclusions at the end to see what I am trying to say, but please let 
me know what is unclear about my points below!


1)From my own experience, I find that conciousness-raising activities 
are needed a lot, rather than just introduced in response to another 
activities that are using any respective linguistic features. My 
point is that this requires me to choose the features, the 
associations and collocations and so on. I know I can get ss 
involved in this very process - but I am needed a lot to instruct on 
what words/structures/patterns to focus on and which not to and so on.


2)And while I can try to use topics/tasks/situations that are 
personally relevant to the students or even ones that have been 
requested by the ss, I find that despite my best efforts, many 
students can't/don't (not sure which) want to contribute to this side 
of things...ie. they turn up to classes expecting to be spoonfed.


So do I just go with the flow and respond to the needs of ss... ie. 
they want to be spoonfed both in terms of what topics/tasks we do and 
what langauge we focus on? I find that I can go for several months 
without "larger" dogme moments happening...these "larger" ones I 
would regard as occuring when ss take more control, direct things 
both in terms of subject and linguistic features to look at, and 
create a sense of continuity and so on....


So I have expressed two possibly contradictory experiences:

1) I think that I need to direct things more than I thought I had 
to...ie. with conciousness raising activities, a provider of 
structures/words that are semantically related but appearing in 
patterns...

2) That attempts at a more dialogical process...often results in me 
directing things.....!

I like to think I have a very good rapport with ss, that I involve 
them in whatever is going on, that I think about their different 
learning styles needs and abilities and so on...


So my two conclusions are that:

a) is that perhaps my students many of which are Aracbic and South 
East Asian (although there are also Latin and Eastern European ss) 
may not favour a reactive mindset or may need longer to feel its 
merits 

b) perhaps it is "wrong" to assume a reactive approach may be better 
in the first place...


Any thoughts....

Mathew



	


	Group: dogme
	Message: 6772
	From: djn@d...
	Date: Sa Mai 15, 2004 1:46 

	Subject: Re: some WIDER contradictory observations.....


	Mathew,

I hope that someone who is still teaching regularly will answer you, but, a general, even 
obvious point: teachers teach the people actually facing them and whatever they try to 
do is going to be shaped by the behaviour of those particular learners. Changing 
learners' attitudes may be a very long process, and may not even be possible.

Dennis



	


	Group: dogme
	Message: 6773
	From: Adrian Tennant
	Date: Sa Mai 15, 2004 1:58 

	Subject: Re: some WIDER contradictory observations.....


	Two observations:

Learners (especially adults) come to you with learning experiences and,
however bad, they seem attached to the methods and approaches. To change
their idea of what constitutes good teaching (or effective teaching) takes
more than good rapport. It takes patience, time and persuasiveness. You need
to (slowly) introduce new ideas/techniques and be willing to discuss the
reasons behind them.

I'm currently teaching a class where half of them love bringing in their own
materials and ideas the other half hate it. The students that hate it say
things like: "I have to think too much", "I don't know what to
do/say/bring", "You're the teacher".
Many of these students are quite happy to do Ex 2 page 41, Ex 3 page 41 etc
but will then say it's boring.

Welcome to our dilemma.

Dr Evil



	


	Group: dogme
	Message: 6774
	From: arnoldhk
	Date: Sa Mai 15, 2004 2:44 

	Subject: Re: some WIDER contradictory observations.....


	Matthew where exactly are you teaching??? You've explained the cultures of the learners but I'm not very sure where you are?

Good evening from Hong Kong
Wendy

----- Original Message ----- 
From: mathewbrigham 
To: dogme@yahoogroups.com 
Sent: Saturday, May 15, 2004 8:34 PM
Subject: [dogme] some WIDER contradictory observations.....


Thanks for the responses about SLA. Along with some recent thinking, 
they have led me to a more general thought - I realise this may seem 
something that has been discussed many a time before, but is it not a 
little dogmatic, in the dogmetic mindset, to favour a reactive 
approach to teaching......?


Allow me to attempt to explain what I am feeling......If my reasons 
seem confusing or lacking in insight, have a brief look at my 
conclusions at the end to see what I am trying to say, but please let 
me know what is unclear about my points below!


1)From my own experience, I find that conciousness-raising activities 
are needed a lot, rather than just introduced in response to another 
activities that are using any respective linguistic features. My 
point is that this requires me to choose the features, the 
associations and collocations and so on. I know I can get ss 
involved in this very process - but I am needed a lot to instruct on 
what words/structures/patterns to focus on and which not to and so on.


2)And while I can try to use topics/tasks/situations that are 
personally relevant to the students or even ones that have been 
requested by the ss, I find that despite my best efforts, many 
students can't/don't (not sure which) want to contribute to this side 
of things...ie. they turn up to classes expecting to be spoonfed.


So do I just go with the flow and respond to the needs of ss... ie. 
they want to be spoonfed both in terms of what topics/tasks we do and 
what langauge we focus on? I find that I can go for several months 
without "larger" dogme moments happening...these "larger" ones I 
would regard as occuring when ss take more control, direct things 
both in terms of subject and linguistic features to look at, and 
create a sense of continuity and so on....


So I have expressed two possibly contradictory experiences:

1) I think that I need to direct things more than I thought I had 
to...ie. with conciousness raising activities, a provider of 
structures/words that are semantically related but appearing in 
patterns...

2) That attempts at a more dialogical process...often results in me 
directing things.....!

I like to think I have a very good rapport with ss, that I involve 
them in whatever is going on, that I think about their different 
learning styles needs and abilities and so on...


So my two conclusions are that:

a) is that perhaps my students many of which are Aracbic and South 
East Asian (although there are also Latin and Eastern European ss) 
may not favour a reactive mindset or may need longer to feel its 
merits 

b) perhaps it is "wrong" to assume a reactive approach may be better 
in the first place...


Any thoughts....

Mathew
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	Group: dogme
	Message: 6775
	From: Robert M. Haines
	Date: Sa Mai 15, 2004 9:11 

	Subject: Re: source?


	Hi Zosia,

The quote was used by Leo van Lier during a colloquium on scaffolding; the
quote's source is Antoine de Saint-Exupery.

Rob
----- Original Message -----
From: "zosia grudzinska" <zosia_g@w...>
To: <dogme@yahoogroups.com>
Sent: Saturday, May 15, 2004 12:31 AM
Subject: [dogme] source?


> in one of the recent postings there was this wonderful quotation: "If you
> want to build a ship, don't drum up people to collect wood and don't
assign
> them tasks and work, but rather teach them to long for the endless
immensity
> of the sea..." (or was ot on another list? my, my, how one ages!)
> I would like to know the source, please
> Zosia
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6778
	From: Robert M. Haines
	Date: So Mai 16, 2004 3:14 

	Subject: En casa de herrero, cuchillo de palo.


	Kathleen Bailey uses the proverb in the subject line of this message at the beginning of her (and David Nunan's) book Voices from the Language Classroom (1996. CUP). 

According to Bailey, the phrase translates roughly as "In the ironmonger's house, there are knives of wood." She uses the proverb to illustrate a point about flexibility in teaching, but she also writes: "The actual meaning [of the proverb] is that one's professional skills are not necessarily put to use in solving one's own problems." Examples include the crazy psychiatrist and the dentist whose children have rotten teeth. 

I'm sure we can think of other examples. One that came to my mind was the teacher who refuses to learn. Or should it be the teacher who hates to be taught? Is this a form of fossilization? Is it accurate to portray our development as a sort of interlanguage? A pedagogical interlanguage?

What sorts of influence/interference do we face as the result of our previous experience and knowledge? How does this affect our learning and development? Do some of us have more pedagocical aptitude than others?

How far can we expand this metaphor before it bursts? How many questions shall I ask before I stop?

En casa de herrero, cuchillo de palo. En casa de profesor? 

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6779
	From: Julian Bamford
	Date: So Mai 16, 2004 3:05 

	Subject: Back to theory?


	Dennis quoted Wendy: "What is fascinating is that many teachers function
extremely
well without knowing about the theories and seem to teach by instinct,
extremely successfully."

As a teacher, one fascinating branch of theorizing is looking at why those
successful teachers succeed. What are they doing right? What do they
'know' instinctively that I don't? If I find out, can I imitate them?
And/or can I develop my instincts?
J 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6780
	From: arnoldhk
	Date: So Mai 16, 2004 3:48 

	Subject: Re: En casa de herrero, cuchillo de palo.


	Falta paciencia ...

maybe this is the most difficult thing to accept, that what we do is help to put in one tiny piece of a puzzle and everyone's puzzle is at different stages of completion so you never get a holistic view of what is happening - hence a teacher without patience is their own worst enemy because without it you aren't doing anyone any favours ...

Wendy in a very hot and humid Hong Kong
----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: Sunday, May 16, 2004 10:14 AM
Subject: [dogme] En casa de herrero, cuchillo de palo.


Kathleen Bailey uses the proverb in the subject line of this message at the beginning of her (and David Nunan's) book Voices from the Language Classroom (1996. CUP). 

According to Bailey, the phrase translates roughly as "In the ironmonger's house, there are knives of wood." She uses the proverb to illustrate a point about flexibility in teaching, but she also writes: "The actual meaning [of the proverb] is that one's professional skills are not necessarily put to use in solving one's own problems." Examples include the crazy psychiatrist and the dentist whose children have rotten teeth. 

I'm sure we can think of other examples. One that came to my mind was the teacher who refuses to learn. Or should it be the teacher who hates to be taught? Is this a form of fossilization? Is it accurate to portray our development as a sort of interlanguage? A pedagogical interlanguage?

What sorts of influence/interference do we face as the result of our previous experience and knowledge? How does this affect our learning and development? Do some of us have more pedagocical aptitude than others?

How far can we expand this metaphor before it bursts? How many questions shall I ask before I stop?

En casa de herrero, cuchillo de palo. En casa de profesor? 

Rob



[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 6781
	From: arnoldhk
	Date: So Mai 16, 2004 3:59 

	Subject: Re: Back to theory?


	I guess that's why peer observation is so vital, because we can learn so much from watching both successful and not so successful teaching. I think it's as important to recognize 'good practice' as 'not so good practice' ie it takes one to know one and to reflect on your own practice and how you can improve. No one else can do it for you, it has to come from within, in the same way that is has to for our own learners. We can't force feed them 'stuff', they have to be ready and willing to understand and take in on board intrinsically. Of course extrinsically they might be motivated by the GCSE/A level whatever certificates, but to make it stay 'in' is a motivation within yourself.

Blimey, this is heavy stuff for a Sunday, sweltering morning in the tropics.

By the way on a different note but I think it does link with a learning theory, does anyone use music as background 'sound' to help you understand? I discovered Bach baroque music (The Brandenburg concertos) during my MA and I had no idea why this is OK to have on while I work (as well as burning lavender ... oh what a weird picture I'm painting ...) but it does. At a recent series of workshops I attended the trainer talked to us about the 'alpha' state which is needed for internalizing learning and lo and behold there is something in baroque music that gets some people to this alpha state (something to do with the rhythmn/pattern) - I think this seems to parallel Krashen's affective filter being brought down to reduce resistance to internalizing. 

My husband liked Dexy's Midnight Runners and Carmina Burana full blast whilst he was studying, so goodness knows what that says about his brain frequency! 

Does that sound cuckoo land stuff? Well it is VERY, VERY HOT here.

Chuckling, Wendy :)
----- Original Message ----- 
From: Julian Bamford 
To: dogme@yahoogroups.com 
Sent: Sunday, May 16, 2004 10:05 AM
Subject: [dogme] Back to theory?


Dennis quoted Wendy: "What is fascinating is that many teachers function
extremely
well without knowing about the theories and seem to teach by instinct,
extremely successfully."

As a teacher, one fascinating branch of theorizing is looking at why those
successful teachers succeed. What are they doing right? What do they
'know' instinctively that I don't? If I find out, can I imitate them?
And/or can I develop my instincts?
J 
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	Group: dogme
	Message: 6782
	From: djn@d...
	Date: So Mai 16, 2004 6:43 

	Subject: Re: En casa de herrero, cuchillo de palo.


	On weekend inservice teacher training courses my wife and I have often commented on 
the fact that teachers are notoriously bad at paying attention and following instructions. 
Some of them chat an awful lot, too, when other people are talking. (They often send 
their own pupils out of the room for such behaviour). The following for the Guiness 
Book of Records? My wife was invited to give a talk to a group of teachers one 
afternoon. One of the teachers was busily knitting. In the middle of the presentation, the 
teacher got up, walked to the front, pushed my wife's papers to one side and spread out 
her knitting on the table to see whether it was yet the right length...........


Dennis.



	


	Group: dogme
	Message: 6783
	From: djn@d...
	Date: So Mai 16, 2004 6:43 

	Subject: Re: Back to theory with background music


	Wendy,

Over the last two or three years there have been several articles reporting that playing 
Mozart, in particular, help one to study. There have even been claims that playing 
Mozart to babies increases their intelligence. There was a further report that students in 
Cambridge, I think it was, did better in certain tests if Wolfgang A's music was to be 
heard in the background.

I don't find such facts too surprising, nor the help you got from Bach or your husband 
from Carmina Burana. Music works on your affective areas and probably sets off shots 
of adrenalin or other substances with a positive effect.

And suggestopedia, of course, uses music as a matter of routine.

Dennis



	


	Group: dogme
	Message: 6784
	From: arnoldhk
	Date: So Mai 16, 2004 6:58 

	Subject: Re: En casa de herrero, cuchillo de palo.


	maybe I should add

en casa de profesor, dicen 'haz lo que digo, no lo que hago' (do what I say, not what I do)!

When I first started working at my school eons ago, teachers would bring marking into our biannual English teachers meetings. Not only did they bring marking but they also nattered all the way through, so I had a think about why this was and came up with (ohhhh what a surprise ....)

the meetings were 'done' to them, they had NO ownership, there was NO involvement/interaction and they considered them a waste of time

Meetings and the insets I develop are now completely interactive, the teachers are expected to take a full and active role and never quite know when they are going to be called upon to present their bit (ie keeping them on their toes and interested).

Can you see the obvious parallels to our teaching?

If our teaching is predictable, no wonder we have short attention span learners .....

So Dennis, did your wife have a complete wobbly?

Busy writing tasks and lesson plans for a school outing next week (oh and listening to Bach) .... does this job ever stop?

Wendy :) 


----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Sunday, May 16, 2004 1:43 PM
Subject: Re: [dogme] En casa de herrero, cuchillo de palo.


On weekend inservice teacher training courses my wife and I have often commented on 
the fact that teachers are notoriously bad at paying attention and following instructions. 
Some of them chat an awful lot, too, when other people are talking. (They often send 
their own pupils out of the room for such behaviour). The following for the Guiness 
Book of Records? My wife was invited to give a talk to a group of teachers one 
afternoon. One of the teachers was busily knitting. In the middle of the presentation, the 
teacher got up, walked to the front, pushed my wife's papers to one side and spread out 
her knitting on the table to see whether it was yet the right length...........


Dennis.
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	Group: dogme
	Message: 6785
	From: arnoldhk
	Date: So Mai 16, 2004 7:00 

	Subject: Re: Back to theory with background music


	Many thanks for reminding me that all this is old 'stuff' Dennis, it's a lovely feeling to stumble over something that works for you but of course nothing is really 'new', is it?

Has anyone tried playing music whilst their learners were working?

Wendy
----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Sunday, May 16, 2004 1:43 PM
Subject: Re: [dogme] Back to theory with background music


Wendy,

Over the last two or three years there have been several articles reporting that playing 
Mozart, in particular, help one to study. There have even been claims that playing 
Mozart to babies increases their intelligence. There was a further report that students in 
Cambridge, I think it was, did better in certain tests if Wolfgang A's music was to be 
heard in the background.

I don't find such facts too surprising, nor the help you got from Bach or your husband 
from Carmina Burana. Music works on your affective areas and probably sets off shots 
of adrenalin or other substances with a positive effect.

And suggestopedia, of course, uses music as a matter of routine.

Dennis 
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	Group: dogme
	Message: 6786
	From: djn@d...
	Date: So Mai 16, 2004 7:26 

	Subject: Re: En casa de herrero, cuchillo de palo.


	...I just asked my wife what she did when the teacher spread out her knitting. It seems 
she said nothing. She stopped talking in the middle of a sentence and stood there 
"probably looking very astonished." The teacher blushed, gathered up her knitting and 
returned to her place. My wife continued.....


Dennis



	


	Group: dogme
	Message: 6787
	From: Diarmuid Fogarty
	Date: So Mai 16, 2004 7:46 

	Subject: Re: En casa de herrero, cuchillo de palo.


	How about "En casa de profesor, niños felices y libres." ("In the teacher's house, children who are happy and free.")

By the way, I once gave a workshop in Ponferrada, in Spain. The local teachers' centre was based in a school and our talk was in the music room. Mr X called me over to ask for the difference between "error" and "mistake". I assured him that the differences were largely collocational and asked if he wouldn't mind working with his group to finish whatever it was I had asked them to do. He started a mammoth argument with me, giving the definitions that Ellis mentions in his "Study of SLA" and telling me that I knew nothing and was not fit to be a teacher. I looked bemused and walked off shaking my head. 

He spent the rest of the three hours talking loudly whenever I was talking and sitting there with his arms folded whenever I asked the group to work on an activity. At one point, he reached over for a xylophone stick and began to tap the head of his neighbour who was busy trying to read something. On the last day (of the three day course), he came up to me and told me that he didn't care about anything: not professional courtesy, not what I thought about him, not even about his students. Ironically, his feedback was that I should "learn to listen to other people". 

If I had listened to the little voices in my head, he may not have made it to the third day.

Diarmuid



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6788
	From: arnoldhk
	Date: So Mai 16, 2004 8:26 

	Subject: Re: En casa de herrero, cuchillo de palo.


	Well at least she had the shame to do that ..... good for your wife to get on with it.

W :)
----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Sunday, May 16, 2004 2:26 PM
Subject: Re: [dogme] En casa de herrero, cuchillo de palo.


...I just asked my wife what she did when the teacher spread out her knitting. It seems 
she said nothing. She stopped talking in the middle of a sentence and stood there 
"probably looking very astonished." The teacher blushed, gathered up her knitting and 
returned to her place. My wife continued.....


Dennis
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	Group: dogme
	Message: 6789
	From: Halima
	Date: So Mai 16, 2004 9:28 

	Subject: RE: En casa de herrero, cuchillo de palo.


	I have another one. 

I have some private classes teaching English to adults. Once a primary
school teacher came and said she had tried to study English before but
her previous teachers were ineffective. She did not want any more
explanations of "do" and "does", she wanted practice. So in the class I
presented a game - one of many which necessitated the students asking
each other questions. I had used the same game before successfully - and
one could argue that this specific game was good or bad or silly or
whatever, but I don't think it would have mattered. She responded that
the game was silly, "de que serve? " (what is this good for?) she asked,
- so as an educator I thought she migh appreciate a very brief
description of the "why" of the game. So in the game, she did not know
how to use the "do" or "does" and asked again for an explanation. I put
the rule quickly on the board as a guide. In short, she wanted
explanations, but then compalined that there was no practice, when we
practiced, she complained there was no an explanation, ( what is this
"do" and "does"?) and she rejected the activity designed to help her
practice as "silly". Nothing I did pleased her, so she dropped out
(after 2 classes) - I guess chalking me up as yet another one of her
"incompetent" teachers. Yet my other adult learners, one a judge,
another a high school teacher, another a research biologist learned
quickly and were happy with the class. 

It is useful to think of that state of not-knowing and the degrees of
coming ot know, or understand and willingness to put up with the awkward
moments when clarity has not yet arrived - this is where we lose a lot
of students who do not understand how to hang in there. And as learners
ourselves, sometimes we know "too much" so that it is diffiult to allow
that space for something new. Sometimes in teaching, I find it difficult
to slow down, remember that the learners may be in that space of
confusion between understanding a bit and putting it together - and may
need the patience to navigate this new knowledge. As a teacher, I know
that once you "know" you sometimes forget that once you "didn't know"
and what that interim space was like. How you need to trust a teacher to
help you navigate it, and how if that trust is not won, it may be next
to impossible. The above example reminded me of that.

Cheers, Halima 








-----Mensaje original-----
De: djn@d... [mailto:djn@d...] 
Enviado el: domingo, 16 de mayo de 2004 7:43
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] En casa de herrero, cuchillo de palo.


On weekend inservice teacher training courses my wife and I have often
commented on 
the fact that teachers are notoriously bad at paying attention and
following instructions. 
Some of them chat an awful lot, too, when other people are talking.
(They often send 
their own pupils out of the room for such behaviour). The following for
the Guiness 
Book of Records? My wife was invited to give a talk to a group of
teachers one 
afternoon. One of the teachers was busily knitting. In the middle of the
presentation, the 
teacher got up, walked to the front, pushed my wife's papers to one side
and spread out 
her knitting on the table to see whether it was yet the right
length...........


Dennis.
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	Group: dogme
	Message: 6790
	From: Renata Suzuki
	Date: So Mai 16, 2004 10:51 

	Subject: Re: Digest Number 1096


	Dear Wendy,

Welcome to the list! (I mostly lurk....) Could you please do me a favor and
not just click on reply all the time? The digest doubles in size and
skimming and scrolling all the time strains the eyes...

Thank you,

Renata



	


	Group: dogme
	Message: 6791
	From: arnoldhk
	Date: So Mai 16, 2004 12:16 

	Subject: wow


	Hi Renata

I'm the only one doing that! Oops sorry I should know a whole load better .....

W :)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6792
	From: whelleks
	Date: Mo Mai 17, 2004 1:07 

	Subject: Pronunciation


	Hey everybody,

I'm encorporating Dogme into a presentation and I can find no 
reference to the correct pronunciation to the word. Any suggestions? 


Wendy



	


	Group: dogme
	Message: 6793
	From: Rita Baker
	Date: So Mai 16, 2004 6:09 

	Subject: Re: Back to theory?


	Nope Wendy, it doesn't sound like cuckoo stuff; this is an area that is 
quite well documented!

Rita

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.686 / Virus Database: 447 - Release Date: 5/14/04


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6794
	From: zosia grudzinska
	Date: So Mai 16, 2004 9:25 

	Subject: Re: source?


	thanks, Rob
Zosia



	


	Group: dogme
	Message: 6795
	From: Rita Baker
	Date: So Mai 16, 2004 5:50 

	Subject: Re: answers........


	Dear Dennis,

I didn't make myself quite clear. I was making two points; one that 
contrastive analysis can help to raise awareness - at least I have found it 
a help in trying to learn languages myself - and two that parents and other 
adults seem to know how to respond instinctively to attempts at 
communication by young children. In a sense, the learners set a spontaneous 
syllabus whereas in conventional teaching they have to follow somebody 
else's calculated syllabus. I think by the way that L2 can both influence 
and interfere - something not applicable to young learners acquiring L1. I 
only use contrastive analysis at points where it seems relevant to the 
learner at that stage. Often it is the learner who draws the comparison, on 
which I may, or may not expand.

Rita

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.686 / Virus Database: 447 - Release Date: 5/14/04


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6796
	From: Rita Baker
	Date: So Mai 16, 2004 5:52 

	Subject: Re: Back to theory?


	At 08:59 PM 5/14/04, you wrote:

>Rob,
>
>Metalanguage
>
>
>1. I prefer interlanguage to interference. In practical terms, what's 
>the difference?
>2. I suspect many teachers use "acquire" to mean "learn" ('"He's learned 
>it".') Isn't that
>enough? On a day-to-day level, what's the advantage of distinguishing 
>between "learn"
>and "acquire."?
>
>
>Dennis
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>Yahoo! Groups Links
>
>
>
>
>
>
>
>---
>Incoming mail is certified Virus Free.
>Checked by AVG anti-virus system (http://www.grisoft.com).
>Version: 6.0.686 / Virus Database: 447 - Release Date: 5/14/04

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.686 / Virus Database: 447 - Release Date: 5/14/04
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	Group: dogme
	Message: 6797
	From: Anne Fox
	Date: Mo Mai 17, 2004 11:42 

	Subject: Pronunciation


	For a Dane it would be doe-may (with the 'may' cut short). That's the best I can do without the IPA. 
Anne

_______________________________________________________________________

Message: 3
Date: Mon, 17 May 2004 00:07:49 -0000
From: "whelleks" <whelleks@y...>
Subject: Pronunciation

Hey everybody,

I'm encorporating Dogme into a presentation and I can find no 
reference to the correct pronunciation to the word. Any suggestions? 


Wendy



	


	Group: dogme
	Message: 6799
	From: profshaun36
	Date: Mo Mai 17, 2004 2:33 

	Subject: Re: Back to theory?


	A thought..
It is funny but I was reading something about the history of English 
that along time ago "teach" and "learn" used to have the same 
meaning. There was no differnce between the two. What happened over 
time to change this? 
By making this changed haven´t people ruined a very important aspect 
of what is happening in the classroom and the role of the people who 
frequent it.

Could this be the same development happen with "acquire" and "learn"?
That we are trying and justify ourselves too much that as we can´t 
prove that learning exists? This then detracts from the very meaning 
of learning.
Is acquire to give ourselves an EXCUSE that nobody learns anything 
and so no learning is done at all in a classroom.
From teach and learn to teach and acquire. Have peoples "mindsets" 
been somehow changes for the worse? 
As teachers we used to learn and this seemed central to what was 
happening. Now we don´t. Maybe learners will eventually be called 
acquirers and then what will happen? 
Or have I confused myself too much?
Shaun :)

--- In dogme@yahoogroups.com, Rita Baker <rita@l...> wrote:
> At 08:59 PM 5/14/04, you wrote:
> 
> >Rob,
> >
> >Metalanguage
> >
> >
> >1. I prefer interlanguage to interference. In practical terms, 
what's 
> >the difference?
> >2. I suspect many teachers use "acquire" to mean "learn" ('"He's 
learned 
> >it".') Isn't that
> >enough? On a day-to-day level, what's the advantage of 
distinguishing 
> >between "learn"
> >and "acquire."?



	


	Group: dogme
	Message: 6800
	From: F. Mortes
	Date: Mo Mai 17, 2004 3:24 

	Subject: happily lurking, but ...


	... for what it's worth, the saying actually goes:

"En casa del herrero, CUCHARA de palo".

Not even an ironmonger would be able to make much use of a wooden KNIFE 
:-)

Best,

Francesc



	


	Group: dogme
	Message: 6801
	From: Robert M. Haines
	Date: Mo Mai 17, 2004 6:37 

	Subject: Re: happily lurking, but ...


	Another Spanish speaker has given me an even more detailed
translation/interpretation off-list, saying that 'herrero' is blacksmith and
'ferretero' an ironmonger. 'Cuchara' are spoons if I'm not mistaken.

Thanks, I guess that's why Kathleen Bailey said it was a rough translation.
When I write to her then, it'll be to say she should have written: "Wooden
spoons in a blacksmith's house."

Contrastive analysis at work?

Rob
----- Original Message ----- 
From: "F. Mortes" <fmortes@s...>
To: <dogme@yahoogroups.com>
Sent: Monday, May 17, 2004 7:24 AM
Subject: [dogme] happily lurking, but ...


> .. for what it's worth, the saying actually goes:
>
> "En casa del herrero, CUCHARA de palo".
>
> Not even an ironmonger would be able to make much use of a wooden KNIFE
> :-)
>
> Best,
>
> Francesc
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6802
	From: mathewbrigham
	Date: Mo Mai 17, 2004 8:19 

	Subject: Re: some WIDER contradictory observations.....


	Hello Wendy...I am teaching English in Bournemouth, in the UK. My 
non-exam students are doing a general English course upon which they 
receive a diploma entitled "English as an International 
Language"..hmmm. I wonder!

About what Adrian and Dennis were saying, it seems that the 
suggestions is that reactive teaching is better. But why should I 
try to bring students round to a way of doing things? Doesn't that 
mean I am using an approach and I thought dogme is anti-approach, or 
at least anti-saying that one approach is better or more effective.

Can I be sure that continuing to try to do things in this/my way is 
really dialogic?

Mathew



	


	Group: dogme
	Message: 6803
	From: Robert M. Haines
	Date: Di Mai 18, 2004 5:54 

	Subject: Videos of class


	If I recorded a class on VHS (NTSC standard), would anyone out there have the technology to transfer the video to something we could store in the files section for viewing?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6804
	From: arnoldhk
	Date: Di Mai 18, 2004 6:23 

	Subject: perceptions


	Hi all

Matthew, let me get my head around what you are saying ... being wary not to fall for an approach hook line and sinker, or taking an eclectic route (almost used the word approach there). Perhaps it's easier to start by defining the word approach

approach (Chambers 1998: 75) defines it as ' ...to bring near; to come near to in any sense; to come into personal relations or seek comunication; to resemble; a drawing near .... an avenue or means of access; approximation; attitude towards, way od dealing with; advances towards personal relations ...'

mmmmm, still an enormously wide range of ways to look at the word and its varied definitions, so it's no wonder that it has become ambiguous!

My perception of dogme is using whatever resources I've got to do the best for my learners and that normally means a little bit of this and a little bit of that. I think 'approach' in it's strictest form in the context of language teaching, would be to go the whole hog with something like suggestopaedia. But I think language learning history already tells us that no one way of doing anything is ever that effective because people are not all the same and so you need to find something more eclectic.

I had to look up the word 'dialogic' because although I realized it had something to do with 'dialogue' I wasn't quite sure what it meant in your context. It says in Chambers (1998:445) ' ... put into dialogue form ...' 

now having just put myself, a language teacher of XYZ years experience, through that process, would you call that a 'grammar approach' and not do it with your pupils? Surely, we all do what we need to, to ensure that the learners trusted to our care make meaning in whatever way they find most appropriate, surely that is 'dogme'? Not what the teacher thinks will suit the learner but more a going with the flow and using whatever comes to hand to work out meaning. If anyone else had been around I could have added more strategies for finding out the meaning of your last question ie. use another person as resource by asking them. I could have looked up the word in Word under the thesaurus. Maybe another person would have mimed the meaning to me, sketched it, used other words to explain. 

Good grief I'm going around the houses to get my meaning across but basically I think the 'dogme' style/way/aim is to negotiate meaning? As ever it's not particularly a new concept, and it is rare not to find things that are another re-invention of the wheel ....

Well it is very hot and sticky here in Hong Kong
Wendy :)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6805
	From: djn@d...
	Date: Di Mai 18, 2004 6:47 

	Subject: Re: perceptions


	Matthew and Wendy are thinking through and aloud the meaning of "doughme", as 
someone has just told us it is pronounced in Danish.

I've formed the impression that there was:

1. ur-TEFL-dogme, as set out in Scott's slightly tongue-in-cheek original article

And that now there is:


2. list dogme - accounts of ur-TEFL-dogme-like-inspired teaching as practised, tried out, 
evolved by a number of people on the dogme list.

I don't know if Dominic of gsisg is on this list, but he gathered statements from a 
number of dogme list people which set out, briefly, what dogme meant to them. This 
collection, which Diarmuid may know something about, would help anyone who is trying 
to understand what dogme is.


Dennis



	


	Group: dogme
	Message: 6806
	From: Diarmuid Fogarty
	Date: Di Mai 18, 2004 7:28 

	Subject: Re: Re: some WIDER contradictory observations.....


	Mathew asks "But why should I try to bring students round to a way of doing things?" Isn't that part of a teacher's job? To bring students round to a way of speaking English? What I suspect most people at Dohmay believe is that we should focus more on helping students to come round to their way of speaking English instead of bringing them round to our way of speaking it. 

As for being anti-approach, I think it is fairer to say that dogme is anti-putting-one-solution-to-the-myriad-of-classrooms. Or put more positively, it is pro-recognising that there is no solution like a local one. One way of arriving at a local solution is to impose one on your hapless learners. Another way (which would seem more in keeping with broader pedagogical theory) is to speak to your learners and explain what you are doing and actively canvassing their opinions of it for modification.

As has been said endlessly (most recently by Wendy), there is nothing here that any teacher should possibly find ojectionable as it is all established good practice. However, as often happens, good practice gets obscured by theory: and although we are told that we should operate under the guidelines of principled eclecticism, the truth of the matter is that our journals and our coursebooks are jammed full of Theories That Explain It All.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6807
	From: Diarmuid Fogarty
	Date: Di Mai 18, 2004 7:43 

	Subject: Re: perceptions


	The collection is no more than three posts and waiting...

so...the challenge is to define dogme in approximately 20 words (perhaps the Great White Father would like to join in...;) )

----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Tuesday, May 18, 2004 6:47 AM
Subject: Re: [dogme] perceptions


I don't know if Dominic of gsisg is on this list, but he gathered statements from a 
number of dogme list people which set out, briefly, what dogme meant to them. This 
collection, which Diarmuid may know something about, would help anyone who is trying 
to understand what dogme is.


Dennis



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6808
	From: Tom Topham
	Date: Di Mai 18, 2004 11:42 

	Subject: RE: Videos of class


	Those files would likely be huge... I think the files in the groups only 
accommodate a few MB, and that would preclude any video files other than 
very short (15-30 second) clips.

Tom

>From: "Robert M. Haines" <haines@n...>
>Reply-To: dogme@yahoogroups.com
>To: "Dogme" <dogme@yahoogroups.com>
>Subject: [dogme] Videos of class
>Date: Mon, 17 May 2004 21:54:11 -0700
>
>If I recorded a class on VHS (NTSC standard), would anyone out there have 
>the technology to transfer the video to something we could store in the 
>files section for viewing?
>
>Rob
>
>[Non-text portions of this message have been removed]
>

_________________________________________________________________
MSN Premium with Virus Guard and Firewall* from McAfee® Security : 2 months 
FREE* 
http://join.msn.com/?pgmarket=en-ca&page=byoa/prem&xAPID=1994&DI=1034&SU=http://hotmail.com/enca&HL=Market_MSNIS_Taglines


	


	Group: dogme
	Message: 6809
	From: Halima
	Date: Di Mai 18, 2004 11:47 

	Subject: RE: Videos of class


	Yes, even in avi or dvd form, an hour's class would be around 600+
megabytes - but it gave me a thought - how about having a "friends only"
section in something like soulseek or kazaa to share such files? Or is
that beyond the scope of most people here?
Cheers, Halima 

-----Mensaje original-----
De: Tom Topham [mailto:tom_topham@h...] 
Enviado el: martes, 18 de mayo de 2004 12:42
Para: dogme@yahoogroups.com
Asunto: RE: [dogme] Videos of class



Those files would likely be huge... I think the files in the groups only

accommodate a few MB, and that would preclude any video files other than

very short (15-30 second) clips.

Tom

>From: "Robert M. Haines" <haines@n...>
>Reply-To: dogme@yahoogroups.com
>To: "Dogme" <dogme@yahoogroups.com>
>Subject: [dogme] Videos of class
>Date: Mon, 17 May 2004 21:54:11 -0700
>
>If I recorded a class on VHS (NTSC standard), would anyone out there 
>have
>the technology to transfer the video to something we could store in the

>files section for viewing?
>
>Rob
>
>[Non-text portions of this message have been removed]
>

_________________________________________________________________
MSN Premium with Virus Guard and Firewall* from McAfeeR Security : 2
months 
FREE* 
http://join.msn.com/?pgmarket=en-ca&page=byoa/prem&xAPID=1994&DI=1034&SU
=http://hotmail.com/enca&HL=Market_MSNIS_Taglines
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	Group: dogme
	Message: 6810
	From: Luke Meddings
	Date: Di Mai 18, 2004 12:35 

	Subject: RE: perceptions


	dogme means never having to say you're sorry the photocopier's broken
down - because everyone's used to generating and working with the
minimal stimulus required to make language happen 

doughmerisofarsogood?

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------


-----Original Message-----
From: Diarmuid Fogarty [mailto:fogarty.olmos@t...] 
Sent: 18 May 2004 07:46
To: dogme@yahoogroups.com
Subject: Re: [dogme] perceptions


The collection is no more than three posts and waiting...

so...the challenge is to define dogme in approximately 20 words (perhaps
the Great White Father would like to join in...;) )

----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Tuesday, May 18, 2004 6:47 AM
Subject: Re: [dogme] perceptions


I don't know if Dominic of gsisg is on this list, but he gathered
statements from a 
number of dogme list people which set out, briefly, what dogme meant
to them. This 
collection, which Diarmuid may know something about, would help anyone
who is trying 
to understand what dogme is.


Dennis



[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 6811
	From: djn@d...
	Date: Di Mai 18, 2004 2:55 

	Subject: RE: Videos of class


	Rob,

I'm pretty sure, from exerience in other groups, and from what is being posted here, you 
would have to make the video available off- (dogme)site.

Dennis



	


	Group: dogme
	Message: 6812
	From: Robert M. Haines
	Date: Di Mai 18, 2004 5:48 

	Subject: Re: Videos of class


	Okay then, everyone, thank you for confirming my doubts and letting me know
how I might post something off-list.

Rob
----- Original Message ----- 
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, May 18, 2004 6:55 AM
Subject: RE: [dogme] Videos of class


> Rob,
>
> I'm pretty sure, from exerience in other groups, and from what is being
posted here, you
> would have to make the video available off- (dogme)site.
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6813
	From: dominic mccabe
	Date: Di Mai 18, 2004 7:08 

	Subject: Re: perceptions


	Dear All

I only got two statements in the end but I would happily post them to the gisig list in an attempt to lure more dogme mottos out of you.

Dominic

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6814
	From: Wendy Hellekson
	Date: Di Mai 18, 2004 9:31 

	Subject: Re: Digest Number 1098


	Everyone,

Thank you for the Doughmay pronounciation. 

Wendy H. 



--- dogme@yahoogroups.com wrote: >
------------------------ Yahoo! Groups Sponsor
> 
> There are 11 messages in this issue.
> 
> Topics in this digest:
> 
> 1. Pronunciation
> From: "Anne Fox" <af@g...>
> 2. Important Info for dogme Members
> From: cecilia_7bg1@y...
> 3. Re: Back to theory?
> From: "profshaun36" <profshaun36@y...>
> 4. happily lurking, but ...
> From: "F. Mortes" <fmortes@s...>
> 5. Re: happily lurking, but ...
> From: "Robert M. Haines" <haines@n...>
> 6. Re: some WIDER contradictory observations.....
> From: "mathewbrigham"
> <mathewbrigham@y...>
> 7. Videos of class
> From: "Robert M. Haines" <haines@n...>
> 8. perceptions
> From: "arnoldhk" <arnoldhk@n...>
> 9. Re: perceptions
> From: djn@d...
> 10. Re: Re: some WIDER contradictory
> observations.....
> From: "Diarmuid Fogarty"
> <fogarty.olmos@t...>
> 11. Re: perceptions
> From: "Diarmuid Fogarty"
> <fogarty.olmos@t...>
> 
> 
>
________________________________________________________________________
>
________________________________________________________________________
> 
> Message: 1
> Date: Mon, 17 May 2004 11:42:26 +0100
> From: "Anne Fox" <af@g...>
> Subject: Pronunciation
> 
> For a Dane it would be doe-may (with the 'may' cut
> short). That's the best I can do without the IPA. 
> Anne
> 
>
_______________________________________________________________________
> 
> Message: 3
> Date: Mon, 17 May 2004 00:07:49 -0000
> From: "whelleks" <whelleks@y...>
> Subject: Pronunciation
> 
> Hey everybody,
> 
> I'm encorporating Dogme into a presentation and I can
> find no 
> reference to the correct pronunciation to the word. Any
> suggestions? 
> 
> 
> Wendy 
> 
> 
> 
> 
> 
>
________________________________________________________________________
>
________________________________________________________________________
> 
> Message: 2
> Date: Mon, 17 May 2004 10:29:11 -0000
> From: cecilia_7bg1@y...
> Subject: Important Info for dogme Members
> 
> Do you drive a Lemon instead of a car?
> Get a free auto warranty quote.
> never pay for major car repairs again.
> we will help. check us out
> http://warantyclub.4all.cc
> This email was sent because you joined our group.
> If you do not wish to recieve any emails, unsubscribe.
> by sending a mail here dogme-unsubscribe@yahoogroups.com
> 
> 
> 
>
________________________________________________________________________
>
________________________________________________________________________
> 
> Message: 3
> Date: Mon, 17 May 2004 13:33:05 -0000
> From: "profshaun36" <profshaun36@y...>
> Subject: Re: Back to theory?
> 
> A thought..
> It is funny but I was reading something about the history
> of English 
> that along time ago "teach" and "learn" used to have the
> same 
> meaning. There was no differnce between the two. What
> happened over 
> time to change this? 
> By making this changed haven´t people ruined a very
> important aspect 
> of what is happening in the classroom and the role of the
> people who 
> frequent it.
> 
> Could this be the same development happen with "acquire"
> and "learn"?
> That we are trying and justify ourselves too much that as
> we can´t 
> prove that learning exists? This then detracts from the
> very meaning 
> of learning.
> Is acquire to give ourselves an EXCUSE that nobody learns
> anything 
> and so no learning is done at all in a classroom.
> From teach and learn to teach and acquire. Have peoples
> "mindsets" 
> been somehow changes for the worse? 
> As teachers we used to learn and this seemed central to
> what was 
> happening. Now we don´t. Maybe learners will eventually
> be called 
> acquirers and then what will happen? 
> Or have I confused myself too much?
> Shaun :)
> 
> --- In dogme@yahoogroups.com, Rita Baker <rita@l...>
> wrote:
> > At 08:59 PM 5/14/04, you wrote:
> > 
> > >Rob,
> > >
> > >Metalanguage
> > >
> > >
> > >1. I prefer interlanguage to interference. In
> practical terms, 
> what's 
> > >the difference?
> > >2. I suspect many teachers use "acquire" to mean
> "learn" ('"He's 
> learned 
> > >it".') Isn't that
> > >enough? On a day-to-day level, what's the advantage of
> 
> distinguishing 
> > >between "learn"
> > >and "acquire."?
> 
> 
> 
> 
>
________________________________________________________________________
>
________________________________________________________________________
> 
> Message: 4
> Date: Mon, 17 May 2004 16:24:40 +0200
> From: "F. Mortes" <fmortes@s...>
> Subject: happily lurking, but ...
> 
> ... for what it's worth, the saying actually goes:
> 
> "En casa del herrero, CUCHARA de palo".
> 
> Not even an ironmonger would be able to make much use of
> a wooden KNIFE 
> :-)
> 
> Best,
> 
> Francesc
> 
> 
> 
>
________________________________________________________________________
>
________________________________________________________________________
> 
> Message: 5
> Date: Mon, 17 May 2004 10:37:29 -0700
> From: "Robert M. Haines" <haines@n...>
> Subject: Re: happily lurking, but ...
> 
> Another Spanish speaker has given me an even more
> detailed
> translation/interpretation off-list, saying that
> 'herrero' is blacksmith and
> 'ferretero' an ironmonger. 'Cuchara' are spoons if I'm
> not mistaken.
> 
> Thanks, I guess that's why Kathleen Bailey said it was a
> rough translation.
> When I write to her then, it'll be to say she should have
> written: "Wooden
> spoons in a blacksmith's house."
> 
> Contrastive analysis at work?
> 
> Rob
> ----- Original Message ----- 
> From: "F. Mortes" <fmortes@s...>
> To: <dogme@yahoogroups.com>
> Sent: Monday, May 17, 2004 7:24 AM
> Subject: [dogme] happily lurking, but ...
> 
> 
> > .. for what it's worth, the saying actually goes:
> >
> > "En casa del herrero, CUCHARA de palo".
> >
> > Not even an ironmonger would be able to make much use
> of a wooden KNIFE
> > :-)
> >
> > Best,
> >
> > Francesc
> >
> >
> >
> >
> > To Post a message, send it to: dogme@eGroups.com
> > To Unsubscribe, send a blank message to:
> dogme-unsubscribe@eGroups.com
> > Yahoo! Groups Links
> >
> >
> >
> >
> >
> 
> 
> 
> 
>
________________________________________________________________________
>
________________________________________________________________________
> 
> Message: 6
> Date: Mon, 17 May 2004 19:19:20 -0000
> From: "mathewbrigham" <mathewbrigham@y...>
> Subject: Re: some WIDER contradictory observations.....
> 
> Hello Wendy...I am teaching English in Bournemouth, in
> the UK. My 
> non-exam students are doing a general English course upon
> which they 
> receive a diploma entitled "English as an International 
> Language"..hmmm. I wonder!
> 
> About what Adrian and Dennis were saying, it seems that
> the 
> suggestions is that reactive teaching is better. But why
> should I 
> try to bring students round to a way of doing things?
> Doesn't that 
> mean I am using an approach and I thought dogme is
> anti-approach, or 
> at least anti-saying that one approach is better or more
> effective.
> 
> Can I be sure that continuing to try to do things in
> this/my way is 
> really dialogic?
> 
> Mathew
> 
> 
> 
>
________________________________________________________________________
>
________________________________________________________________________
> 
> Message: 7
> Date: Mon, 17 May 2004 21:54:11 -0700
> From: "Robert M. Haines" <haines@n...>
> Subject: Videos of class
> 
> If I recorded a class on VHS (NTSC standard), would
> anyone out there have the technology to transfer the
> video to something we could store in the files section
> for viewing?
> 
> Rob
> 
> [Non-text portions of this message have been removed]
> 
> 
> 
>
________________________________________________________________________
>
________________________________________________________________________
> 
> Message: 8
> Date: Tue, 18 May 2004 13:23:12 +0800
> From: "arnoldhk" <arnoldhk@n...>
> Subject: perceptions
> 
> Hi all
> 
> Matthew, let me get my head around what you are saying
> ... being wary not to fall for an approach hook line and
> sinker, or taking an eclectic route (almost used the word
> approach there). Perhaps it's easier to start by defining
> the word approach
> 
> approach (Chambers 1998: 75) defines it as ' ...to bring
> near; to come near to in any sense; to come into personal
> relations or seek comunication; to resemble; a drawing
> near .... an avenue or means of access; approximation;
> attitude towards, way od dealing with; advances towards
> personal relations ...'
> 
> mmmmm, still an enormously wide range of ways to look at
> the word and its varied definitions, so it's no wonder
> that it has become ambiguous!
> 
> My perception of dogme is using whatever resources I've
> got to do the best for my learners and that normally
> means a little bit of this and a little bit of that. I
> think 'approach' in it's strictest form in the context of
> language teaching, would be to go the whole hog with
> something like suggestopaedia. But I think language
> learning history already tells us that no one way of
> doing anything is ever that effective because people are
> not all the same and so you need to find something more
> eclectic.
> 
> I had to look up the word 'dialogic' because although I
> realized it had something to do with 'dialogue' I wasn't
> quite sure what it meant in your context. It says in
> Chambers (1998:445) ' ... put into dialogue form ...' 
> 
> now having just put myself, a language teacher of XYZ
> years experience, through that process, would you call
> that a 'grammar approach' and not do it with your pupils?
> Surely, we all do what we need to, to ensure that the
> learners trusted to our care make meaning in whatever way
> they find most appropriate, surely that is 'dogme'? Not
> what the teacher thinks will suit the learner but more a
> going with the flow and using whatever comes to hand to
> work out meaning. If anyone else had been around I could
> have added more strategies for finding out the meaning of
> your last question ie. use another person as resource by
> asking them. I could have looked up the word in Word
> under the thesaurus. Maybe another person would have
> mimed the meaning to me, sketched it, used other words to
> explain. 
> 
> Good grief I'm going around the houses to get my meaning
> across but basically I think the 'dogme' style/way/aim is
> to negotiate meaning? As ever it's not particularly a
> new concept, and it is rare not to find things that are
> another re-invention of the wheel ....
> 
> Well it is very hot and sticky here in Hong Kong
> Wendy :)
> 
> [Non-text portions of this message have been removed]
> 
> 
> 
>
________________________________________________________________________
>
________________________________________________________________________
> 
> Message: 9
> Date: Tue, 18 May 2004 07:47:19 +0200
> From: djn@d...
> Subject: Re: perceptions
> 
> Matthew and Wendy are thinking through and aloud the
> meaning of "doughme", as 
> someone has just told us it is pronounced in Danish.
> 
> I've formed the impression that there was:
> 
> 1. ur-TEFL-dogme, as set out in Scott's slightly
> tongue-in-cheek original article
> 
> And that now there is:
> 
> 
> 2. list dogme - accounts of ur-TEFL-dogme-like-inspired
> teaching as practised, tried out, 
> evolved by a number of people on the dogme list.
> 
> I don't know if Dominic of gsisg is on this list, but he
> gathered statements from a 
> number of dogme list people which set out, briefly, what
> dogme meant to them. This 
> collection, which Diarmuid may know something about,
> would help anyone who is trying 
> to understand what dogme is.
> 
> 
> Dennis
> 
> 
> 
>
________________________________________________________________________
>
________________________________________________________________________
> 
> Message: 10
> Date: Tue, 18 May 2004 07:28:27 +0100
> From: "Diarmuid Fogarty" <fogarty.olmos@t...>
> Subject: Re: Re: some WIDER contradictory
> observations.....
> 
> Mathew asks "But why should I try to bring students round
> to a way of doing things?" Isn't that part of a teacher's
> job? To bring students round to a way of speaking
> English? What I suspect most people at Dohmay believe is
> that we should focus more on helping students to come
> round to their way of speaking English instead of
> bringing them round to our way of speaking it. 
> 
> As for being anti-approach, I think it is fairer to say
> that dogme is
> anti-putting-one-solution-to-the-myriad-of-classrooms. Or
> put more positively, it is pro-recognising that there is
> no solution like a local one. One way of arriving at a
> local solution is to impose one on your hapless learners.
> Another way (which would seem more in keeping with
> broader pedagogical theory) is to speak to your learners
> and explain what you are doing and actively canvassing
> their opinions of it for modification.
> 
> As has been said endlessly (most recently by Wendy),
> there is nothing here that any teacher should possibly
> find ojectionable as it is all established good practice.
> However, as often happens, good practice gets obscured by
> theory: and although we are told that we should operate
> under the guidelines of principled eclecticism, the truth
> of the matter is that our journals and our coursebooks
> are jammed full of Theories That Explain It All.
> 
> Diarmuid
> 
> [Non-text portions of this message have been removed]
> 
> 
> 
>
________________________________________________________________________
>
________________________________________________________________________
> 
> Message: 11
> Date: Tue, 18 May 2004 07:43:41 +0100
> From: "Diarmuid Fogarty" <fogarty.olmos@t...>
> Subject: Re: perceptions
> 
> The collection is no more than three posts and waiting...
> 
> so...the challenge is to define dogme in approximately 20
> words (perhaps the Great White Father would like to join
> in...;) )
> 
> ----- Original Message ----- 
> From: djn@d... 
> To: dogme@yahoogroups.com 
> Sent: Tuesday, May 18, 2004 6:47 AM
> Subject: Re: [dogme] perceptions
> 
> 
> I don't know if Dominic of gsisg is on this list, but
> he gathered statements from a 
> number of dogme list people which set out, briefly,
> what dogme meant to them. This 
> collection, which Diarmuid may know something about,
> would help anyone who is trying 
> to understand what dogme is.
> 
> 
> Dennis
> 
> 
> 
> [Non-text portions of this message have been removed]
> 
> 
> 
>
________________________________________________________________________
>
________________________________________________________________________
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to:
> dogme-unsubscribe@eGroups.com
>
------------------------------------------------------------------------
> Yahoo! Groups Links
> 
> 
> 
> 
>
------------------------------------------------------------------------
> 
> 

______________________________________________________________________ 
Post your free ad now! http://personals.yahoo.ca


	


	Group: dogme
	Message: 6815
	From: Adrian Tennant
	Date: Di Mai 18, 2004 11:09 

	Subject: Student issues with Dogme


	In a recent class three students voiced almost the same 'issue' with Dogme.
One girl had stopped participating and opened a workbook which she was
completing. I asked her what the problem was and she replied. "It's too
hard, I have to think". Then two other students said, "It's easier working
with a book you don't have to think so much".

Does anyone else have students who feel that learning shouldn't require
thinking?

Perplexed

Dr E



	


	Group: dogme
	Message: 6816
	From: Robert M. Haines
	Date: Mi Mai 19, 2004 1:00 

	Subject: Re: Student issues with Dogme


	Dear Adrian,

Not only do I have students who feel that learning should not require
thinking, a great number of people outside the classroom seem to agree.

Rob
----- Original Message ----- 
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, May 18, 2004 3:09 PM
Subject: [dogme] Student issues with Dogme


> In a recent class three students voiced almost the same 'issue' with
Dogme.
> One girl had stopped participating and opened a workbook which she was
> completing. I asked her what the problem was and she replied. "It's too
> hard, I have to think". Then two other students said, "It's easier working
> with a book you don't have to think so much".
>
> Does anyone else have students who feel that learning shouldn't require
> thinking?
>
> Perplexed
>
> Dr E
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6817
	From: dominic mccabe
	Date: Di Mai 18, 2004 7:08 

	Subject: Re: perceptions


	Dear All

I only got two statements in the end but I would happily post them to the gisig list in an attempt to lure more dogme mottos out of you.

Dominic

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6818
	From: dominic mccabe
	Date: Di Mai 18, 2004 7:08 

	Subject: Re: perceptions


	Dear All

I only got two statements in the end but I would happily post them to the gisig list in an attempt to lure more dogme mottos out of you.

Dominic

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6819
	From: Halima
	Date: Mi Mai 19, 2004 7:22 

	Subject: RE: Student issues with Dogme


	-----Mensaje original-----
De: Adrian Tennant [mailto:adrian.tennant@n...] 
Enviado el: miércoles, 19 de mayo de 2004 0:10
Para: dogme@yahoogroups.com
Asunto: [dogme] Student issues with Dogme


In a recent class three students voiced almost the same 'issue' with
Dogme. One girl had stopped participating and opened a workbook which
she was completing. I asked her what the problem was and she replied.
"It's too hard, I have to think". Then two other students said, "It's
easier working with a book you don't have to think so much".

Does anyone else have students who feel that learning shouldn't require
thinking?

Perplexed

Dr E



--------
I findit a rather common perception, in fact.
Halima



	


	Group: dogme
	Message: 6820
	From: arnoldhk
	Date: Mi Mai 19, 2004 7:38 

	Subject: Re: Student issues with Dogme


	Interesting ... I often get the response when I question why my learners aren't on task ' ... I'm thinking ....'. I think (...) that sometimes we as teachers don't give our learners enough space to actually think, it is a process that takes time and is variable, it is certainly not instant for everyone. It can also be very tiring.

Wendy

----- Original Message ----- 
From: Halima 
To: dogme@yahoogroups.com 
Sent: Wednesday, May 19, 2004 2:22 PM
Subject: RE: [dogme] Student issues with Dogme




-----Mensaje original-----
De: Adrian Tennant [mailto:adrian.tennant@n...] 
Enviado el: miércoles, 19 de mayo de 2004 0:10
Para: dogme@yahoogroups.com
Asunto: [dogme] Student issues with Dogme


In a recent class three students voiced almost the same 'issue' with
Dogme. One girl had stopped participating and opened a workbook which
she was completing. I asked her what the problem was and she replied.
"It's too hard, I have to think". Then two other students said, "It's
easier working with a book you don't have to think so much".

Does anyone else have students who feel that learning shouldn't require
thinking?

Perplexed

Dr E



--------
I findit a rather common perception, in fact.
Halima 




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 



------------------------------------------------------------------------------
Yahoo! Groups Links

a.. To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

b.. To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6821
	From: Diarmuid Fogarty
	Date: Mi Mai 19, 2004 7:44 

	Subject: Re: Student issues with Dogme


	I guess it's hardly surprising when you consider how education systems across the globe work.

Certainly, as far as mine was concerned, it was a question of hacking my head open and stuffing it with dates, formulae, rules of physics, verb tables etc that might come up in the test or the exam. 

I didn't have time or skills to think. And, if I had, I would have made mistakes, which would have meant low test marks (at least in the short term) and punishment.

And now we expect our charges to actually think! In fact, it's quite a perceptive student who puts their finger on the button and identifies that the problem is that they can't be bothered to think. It's a few light years away from "Your lessons are boring." or "You don't teach us anything."

So, you're doing something right, Doc.

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6822
	From: Halima
	Date: Mi Mai 19, 2004 8:49 

	Subject: RE: Student issues with Dogme


	-----Mensaje original-----
De: Diarmuid Fogarty [mailto:fogarty.olmos@t...] 
Enviado el: miércoles, 19 de mayo de 2004 8:45
Para: dogme@yahoogroups.com
Asunto: Re: [dogme] Student issues with Dogme


I guess it's hardly surprising when you consider how education systems
across the globe work.

Certainly, as far as mine was concerned, it was a question of hacking my
head open and stuffing it with dates, formulae, rules of physics, verb
tables etc that might come up in the test or the exam. 

I didn't have time or skills to think. And, if I had, I would have made
mistakes, which would have meant low test marks (at least in the short
term) and punishment.

And now we expect our charges to actually think! In fact, it's quite a
perceptive student who puts their finger on the button and identifies
that the problem is that they can't be bothered to think. It's a few
light years away from "Your lessons are boring." or "You don't teach us
anything."

So, you're doing something right, Doc.

Diarmuid


---
I agree,
Most the young people I teach seem to think my job is to be an
entertainer, and that if it is "difficult" (i.e. requires a bit of
mental work on their part) that they should be excused from any
production. Not all of them, mind you, mostly it is in my classes which
are especially made up of "problem students". I see what the "problem"
is, - the whole idea that education involves the mind is novel to them.
To them "education" is solely a social construct for honing peer
contacts, social skills among peers, flirting, showing off whatever new
clothes, mobile phones, jokes, testing out the public aspect of sexual
signals and body language, or whatever, and the whole idea of actually
thinking about other than how good looking David Bisbal is(the current
pop idol for pre-teens here) or the relative chances of Real Madrid
winning the next match remains a totally radical concept. 

But this is a trend in many of the students in the state schools, not
just the "problem classes" like the ones I teach (or try to- with mixed
success) 

The more difficult students are students who are caught in the trap of
believing that teachers, no matter what they do, belong to a class of
oppressors. Treating this problem must necessarily involve more than
just one teacher, no matter how good or understanding or talented he/she
is. I have had students who give up before they even start because
"English is difficult" and they believe it is impossible to learn, want
everything translated and predigested for them and greet any suggestion
that they can connect a concept to a word in a foreign language without
tying it exclusively to the word they already know is akin to believing
they can fly. Occasionally I have success in illuminating that belief so
they can change it, but some decide that I am an enemy for merely
trying. These are some of my "problem students" that other teachers have
given up on. 

I love it when I get the "normal" students. You never know how wonderful
they are despite all their idiosyncrasies and irritating habits until
you have taught a class of "problem students". On average, the "normal"
students are somewhat more ready to think, on occasion anyway. :-) 

Of course, school for young people is primarily a socializing
institution and I don't think it is helpful to forget that, despite the
political party broadcasts to the contrary. Education "in ground zero"
must involve a recognition of that. The trick for me is to find a way to
entice at least SOME thinking proactively rather than only thinking
reactively and responding to subconscious emotional signals. Sometimes
even to let them know that such proactive mental processes exist is a
breakthrough.

Cheers, Halima



	


	Group: dogme
	Message: 6823
	From: arnoldhk
	Date: Mi Mai 19, 2004 9:13 

	Subject: student issues


	Hi

Halima you seem to be describing teenagers ... they all go through a stage (and we've also been through it) when you wonder what planet they come from!

They aren't really a 'problem' they just go through a stage of not thinking on the same wave length as the rest of the planet. 

I don't teach this age group deliberately ... I have 3 of these creatures at home and that's enough. Maybe primary and tertiary are a better option.

Am I being unfair?

Wendy

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6824
	From: Halima
	Date: Mi Mai 19, 2004 9:29 

	Subject: RE: student issues


	-----Mensaje original-----
De: arnoldhk [mailto:arnoldhk@n...] 
Enviado el: miércoles, 19 de mayo de 2004 10:14
Para: dogme@yahoogroups.com
Asunto: [dogme] student issues


Hi

Halima you seem to be describing teenagers ... they all go through a
stage (and we've also been through it) when you wonder what planet they
come from!

They aren't really a 'problem' they just go through a stage of not
thinking on the same wave length as the rest of the planet. 

I don't teach this age group deliberately ... I have 3 of these
creatures at home and that's enough. Maybe primary and tertiary are a
better option.

Am I being unfair?

Wendy

------
No you are not being unfair. :-)
Well I have 2 classes which are made of of specific individuals -
especially selected for these classes - who are more than the average
teenager rebellion and problems so it is the same but more so. These
individuals present a "problem" because they consistently either a. make
life hell for all the other teachers, and/or b.fail just about every
academic subject they take, 
Not all teenagers are quite that bad, though admitedly, there is a
sliding scale. I also teach adults and some university students. The
university students are sometimes the total opposite. They are quiet, do
not talk or make noise even when encouraged to do so, some of them are -
well it seems to me - so used to and good at absorbing whatever a
teacher tells them that they never question anything. The exact opposite
of my younger "problem students" but to me equally a problem.
Sometimes I think that the process of submitting to the educational
system enough to succeed sucks the life out of people. But at least
these students (far fewer in number and I'v only had one class which
seemed primarily to be made up of this type) make me appreciate the
rebellious ones. 

It may sound like I am complaining a lot. I am only highlighting the
problem classes, most my classes are not like that, but you know what
they say about happy families. :-)
Cheers, Halima



	


	Group: dogme
	Message: 6825
	From: arnoldhk
	Date: Mi Mai 19, 2004 11:01 

	Subject: student types


	Hi

I think that's so interesting because what you are telling me is what we are also seeing in Hong Kong.
Our students have a reputation as being passive learners and that always makes me laugh because I'm at the receiving end ie grass roots teachers in upper primary (primary 4-6 so the age group is about 9-12 years old).

My experience is that very few are passive, generally they are very 'active'. Yet I've seen an enormous change in personalities when they go to secondary. Our secondary schools are banded (1-3) and placement in the system is based on averaged scores from the last 3 exams (designed by teachers ....) in the primary schools. This is about to change AGAIN but that is another story.

What I have heard and it is anecdotal as I don't go into local secondaries very often, is that in Band 1-2 the pupils are terribly passive (how come say I? I've just taught them for the previous 3 years and they were anything but ...) and Band 3 are almost unteachable because of a combination of learning and behavioural differences (they fall asleep in the class, are very disruptive and have absolutely no incentive to learn and who can blame them, they have probably been labelled as 'stupid' for the previous 6 years in primary school).

The Band 1 pupils are the most likely to go on to university and there again, anecdotal evidence is that they are extremely passive. So something happens between primary and secondary. Obviously puberty, but it seems more than that ... labelling them into 3 groups obviously doesn't help either. In fact I'd probably stick my neck out and say 'labelling' is probably the 'death' to learning of most people. Here I go with some other theories ... heard of the 'self-fulfilling prophesy' or 'failure sycle'? there's a lot to be said about both of these.

I don't think you are complaining at all, I like the fact that you are being honest.

Bye for now
Wendy :) :)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6826
	From: profshaun36
	Date: Mi Mai 19, 2004 3:21 

	Subject: Re: student issues


	--- In dogme@yahoogroups.com, "arnoldhk" <arnoldhk@n...> wrote:
> Hi
> 
> Halima you seem to be describing teenagers ... they all go through 
a stage (and we've also been through it) when you wonder what planet 
they come from!
> 
> They aren't really a 'problem' they just go through a stage of not 
thinking on the same wave length as the rest of the planet. 
> 
> I don't teach this age group deliberately ... I have 3 of these 
creatures at home and that's enough. Maybe primary and tertiary are 
a better option.
> 
> Am I being unfair?
> 
> Wendy
Hi
It is difficult to say if you and Halima are being unfair. I hope I 
can express a different view. as I find teenagers (if you have to 
catagories them as such) are the best age group to be in a classroom 
with.
They are in a phase of their life which is constantly changing. They 
have so many different interests and are stuck in schools which don´t 
stimulate them.
Treating these learners as human beings is sometimes unheard of in 
their schools. They are stuck in large groups and, as was said, 
before find teachers oppressive
By not being oppressive and talking to them as you are interested in 
them as individuals in one way to break down the negative 
expectations they have when they walk in.
I´m not going to say it is easy. They have a lot of attitude and even 
have been conditioned not to think.
When they are allowed to think in a relaxed atmosphere it is easy for 
them to open up and participate. Even learn somtimes :]. (Isn´t it 
the same for everyone) I always think the learning filters teenagers 
have are far more difficult to bring down. They must be welded 
permenantly shut.
When a teacher likes them and are even interested in what they are 
doing in the class it is all down hill from there. This helps to form 
good memories which at this age is so important. 
I always think of the memories I had at school which were not very 
positive and I don´t want my learners to think of me as I do of my 
teachers now.
It is amazing what they will teach you as their likes and tastes are 
constantly changing when many adults are set in their ways. It is 
this I think can be stimulating for the teacher. I can tell you many 
stories about teenagers in the class but very few about adults
Is the secret for this age group "not being a teacher" and listening?
Shaun

> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6827
	From: Adrian Tennant
	Date: Mi Mai 19, 2004 5:03 

	Subject: Re: Student issues with Dogme


	The responses to my message were interesting and a few things caught my eye
in particular.
One was in connection with giving them 'time to think'. Well, surely with
Dogme (and in particular when the task is student generated materials etc)
they have as much time as they want as they are setting the targets. There's
none of this: T asks A question. A doesn't respond quickly T asks B same
question. So 'time' shouldn't be an issue.
Another was to do with 'problem' students. This isn't applicable with this
class as they are young adults who have all actively chosen to study + they
are 'high level' users of English.
Finally, I guess I must be doing something right if I've got them thinking
about what they don't like about the lessons. S*** they were thinking after
all, just not about what I wanted them to!

Dr E



	


	Group: dogme
	Message: 6828
	From: Robert M. Haines
	Date: Mi Mai 19, 2004 6:09 

	Subject: Data


	At a recent conference I heard two interesting statements about data that I think apply to action research. 

The first came from a university professor who was presenting at the conference when she commented on a paper she'd read. She was impressed by the paper because it had "a lot of data". 

The second comment came from Henry Widdowson during his participation in a colloquium on Applied Linguistics. Widdowson remarked, "Data is not experience". 

What are the implications for action research and other forms of scientific inquiry when it comes to better understanding our learners and ourselves as teachers?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6829
	From: mathewbrigham
	Date: Fr Mai 21, 2004 7:16 

	Subject: a practical problem ......


	Hello all...great messages recently...I have a couple of things I 
wanted talk about which relate to 'genre'....and to see if anyone 
feels the same or has any suggestions about.

How do you go about teaching different genres whether they are spoken 
or written if students don't show interest in them? 

I think many would agree the best way to learn is to use/study texts 
(made up ones or 'real' ones) that come from different genres eg. a 
song, instructions, a note, a poem, a message, a speech, a newspaper 
article, a notice, phonebook, quarrel, advert, interview etc. etc. 
etc..These different genres are highly patterned and all show 
particular vocabulary so would seem perfect to use, or not?

But does one have to do one's best to show them of the use of 
studying/using texts from these genres? Sure, I know students are 
bound to be interest in at least some of these genres, but if we just 
stick with a few their range of English is going to be stifled isn't 
it? I'm not implying they should reach a standard!

So a wider practical problem is going about convincing students, or 
creating the right classroom dynamic/mood whereby students feel it 
might be good to look at/get involved in/create different genre texts.

When we are kids we have no choice about doing what the teacher tells 
us and a good job that is too, otherwise more of us would have turned 
up not being able to string a half-decent sentence together as seems 
to be happening now; but are students (if they are adult!!!!!!) are 
not kids and may say no to this or that and then we have the tricky 
issue of trying to bring them round to the benfits of expanding their 
horizons to different genres.

Finally can we do all this without photocopying? While conversation 
and basic pragmatics and basic vocab can come without any printed 
material..don't we need some photocopies to let ss see/have more 
complex genre material. There is a lot of vocab that won't come from 
just speaking and it's kind of hard to get 15 (or more!!!) students 
looking at one genre item like a magazine or a letter or whatever.....

Or not?

Mat

p.s I thought I may have made up the word dialogic!! I just thought 
it sounded nice and thought there may be a possbility that it existed!



	


	Group: dogme
	Message: 6830
	From: Adrian Tennant
	Date: Fr Mai 21, 2004 7:53 

	Subject: Re: a practical problem ......


	Sorry Mat but I really have to disagree with one of your statements. You
wrote:

> When we are kids we have no choice about doing what the teacher tells us
and a good job that is too, otherwise more of
> us would have turned up not being able to string a half-decent sentence
together as seems to be happening now;

One of the major problems of most education is that it pigeon holes people.
There are certain things to be learnt and certain ways to learn and if you
happen to learn a different way or not be interested in the material to be
learnt then you are labelled as 'stupid', 'difficult' or 'lazy'.

So
a) I don't agree that it's a 'good job'.
b) I don't think kids lack choice, just that the choice is to do what the
teacher says or do nothing.
c) There seem to be a lot of teachers (at least in the British State
Education system) who can't string a half-decent sentence together.

Dr Evil



	


	Group: dogme
	Message: 6831
	From: Diarmuid Fogarty
	Date: Sa Mai 22, 2004 5:11 

	Subject: Re: a practical problem ......


	Hi Mat
I'm afraid that I side with the Dr in that I disagree that it is a "good job" that young people have very little choice to think in school. I also disagree with the idea that education standards have slipped and that "more of us...[are unable] to string a half-decent sentence together." It seems to me that if you actually set about creating an educational environment wherein people can freely choose to participate and belong, then any learning is going to be much deeper than the learning that takes place in an authoritative, hierarchical classroom where choice is limited by the Leader. Indeed, such a classroom is the kind from which emerge concepts such as "half-decent sentences"; although you weren't advocating standards, this certainly seems to be one.

How do we go about teaching anything if the students don't show interest in it? Well, the teaching side of it all is fairly easy, but the learning side of it is unlikely to show much progress. I'm sure we agree that learning can take place if people feel coerced, but it is better if they feel motivated. So, the logical step would be to concentrate less on genres and more on finding motivating materials (which all sounds nice 'n' easy, doesn't it?!)

Songs? Encourage students to bring their own in to the classroom. Instructions: set up some sort of game and hand out the instructions to read; lose your voice for one class and write the instructions down; ask for help with a problem you're having with your car/computer/tv/stereo/whatever and get instructions from them; newspaper articles: relating to your students (aren't you working in ESOL? If so, some of your students are often the subject of some particularly emotive reporting). 

As for poetry...is that really "highly patterned"? When I think of Alfred Lord Tennyson and then Linton Kwesi Johnson, I'm not so sure! Is a quarrel really highly patterned"? I'm not questioning their worth in the classroom, just the criteria that you seem to be applying to what makes something "perfect to use". Surely you should be thinking about something as being "perfect to use" because you think it will capture the attention of the students rather than because it is highly patterned and shows particular vocabulary?

As for photocopies, I wouldn't sweat it. I am sure that you'll find that many of the people on this list take photocopies into class, despite the ten commandments. That said, the song could be written by the students (in true dictation-stylee); the instructions could come from either the students or yourselves; likewise the notes; poems are best delivered via the spoken word (aren't they?); speeches can come from radios, videos, your mouth, the mouths of the students; many of my students bring Metro "news"paper with them to class (some of the stories are cut out and stuck to the wall...you can use them after a couple of days without having to photocopy anything); adverts can also come from Metro or be talked about in the class (if they are the TV kind); not many quarrels are actually written down; the same is true of interviews, but you can draw up a list of criteria which need to be met; plan an advertisement which sets out the essential criteria and the desirable criteria and then set about interviewing people. In other words, photocopying may make your life easier, but it is certainly not a sine qua non. 

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6832
	From: Adrian Tennant
	Date: Sa Mai 22, 2004 9:07 

	Subject: Re: a practical problem ......


	Hi Mat,

I'd like to pick up on one thing that Diarmuid wrote and then add some more
practical ideas to the ones he's mentioned:

> lose your voice for one class

This is a great way of creating the space needed for students. Often classes
are 'led' by the teacher. Dogme is meant to get away from this, but if the
teacher can't stop speaking then ....

In terms of introducing different genre and 'patterned' material why can't
your students provide this? (especially if they are ESOL students). Get them
to bring in things like packets with instructions etc on them (Cereal
packets at breakfast provide great entertainment), leaflets, letters,
contracts, magazines, text messages .... the list is almost endless. Some of
my students took to scribbling down things they read like notices on the
bus, the 'regulations' on the back of train tickets, graffiti, conversation
snippets they'd overheard (especially ones that contradicted the grammar
they had learnt in class).

As for a photocopier - who needs it? Scott, myself and others have been
contributing regular 'minimal resource ideas' to the onestopenglish web site
(some irony in minimal resources on a web site!) for a while now.

Dr Evil



	


	Group: dogme
	Message: 6833
	From: arnoldhk
	Date: Sa Mai 22, 2004 9:29 

	Subject: onestopenglish


	Hi

Am intrigued with onestopenglish and tried to be clever and see if it was a dot com but it wasn't. Can I have the link? I'm also very interested in minimal low tech materials.

Wendy

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6834
	From: Adrian Tennant
	Date: Sa Mai 22, 2004 9:50 

	Subject: Re: onestopenglish


	www.onestopenglish.com

----- Original Message ----- 
From: "arnoldhk" <arnoldhk@n...>
To: <dogme@yahoogroups.com>
Sent: Saturday, May 22, 2004 9:29 AM
Subject: [dogme] onestopenglish


> Hi
>
> Am intrigued with onestopenglish and tried to be clever and see if it was
a dot com but it wasn't. Can I have the link? I'm also very interested in
minimal low tech materials.
>
> Wendy
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6835
	From: halimabrewer
	Date: Sa Mai 22, 2004 9:54 

	Subject: RV: onestopenglish


	http://www.insideout.net/e-lessons.htm


And 

http://www.onestopenglish.com/


Both are excellent, and full of tips, and even (dare I say it)
photocopiable resources which can give starting points for some classes,
and for the very tired teachers an excuse not to think about a lesson
plan too much. I find some of them useful, I adapt others or just use
the idea and don't photocopy anything. 
Cheers, Halima 




-----Mensaje original-----
De: arnoldhk [mailto:arnoldhk@n...] 
Enviado el: sábado, 22 de mayo de 2004 10:29
Para: dogme@yahoogroups.com
Asunto: [dogme] onestopenglish


Hi

Am intrigued with onestopenglish and tried to be clever and see if it
was a dot com but it wasn't. Can I have the link? I'm also very
interested in minimal low tech materials.

Wendy



	


	Group: dogme
	Message: 6836
	From: Robert.Buckmaster@b...
	Date: Sa Mai 22, 2004 9:55 

	Subject: FW: onestopenglish


	Here you go: 

http://www.onestopenglish.com <http://www.onestopenglish.com> 



Rob B
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	Group: dogme
	Message: 6837
	From: arnoldhk
	Date: Sa Mai 22, 2004 10:12 

	Subject: wow


	Hi all

Wow! What a response!

Huge thanks
Wendy


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6838
	From: MC Johnstone
	Date: Sa Mai 22, 2004 5:33 

	Subject: Re: onestopenglish


	arnoldhk wrote:

>Hi
>
>Am intrigued with onestopenglish and tried to be clever and see if it was a dot com but it wasn't. Can I have the link? I'm also very interested in minimal low tech materials.
> 
>
One stop is a nice site but stealth propriety (Macmillan) so watch where 
the glowing praise for particular products comes from.

Omar



	


	Group: dogme
	Message: 6839
	From: Adrian Tennant
	Date: Sa Mai 22, 2004 9:22 

	Subject: Re: onestopenglish


	> One stop is a nice site but stealth propriety (Macmillan) so watch where
> the glowing praise for particular products comes from.
>
> Omar

Somewhat puzzled by this comment.
Does everything linked to a publisher need to be negative?
After all, where else do people like Scott (and myself) get our money as
well as a forum to pass on our ideas?

Dr E



	


	Group: dogme
	Message: 6840
	From: Robert M. Haines
	Date: So Mai 23, 2004 1:13 

	Subject: Genre


	Last week I asked my students to write to me about what they're reading at the moment. When I got their letters, I wrote back. Now they'll answer my letter. 

In a letter they wrote last week to a substitute teacher, I noticed that everyone had incorporated feedback I'd given them on the letters they'd written. This is one way to explore the genre of informal letters.

I've found that it takes some adjustment for the students to realize they should write a letter, like they would to a friend or family member, instead of completing an assignment. That may be the weakness of this type of exchange, i.e. it seems somewhat unnatural to write to the teacher when you can talk to her/him.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6841
	From: MC Johnstone
	Date: So Mai 23, 2004 5:42 

	Subject: Re: onestopenglish


	Adrian Tennant wrote:

>Somewhat puzzled by this comment.
>Does everything linked to a publisher need to be negative?
>After all, where else do people like Scott (and myself) get our money as
>well as a forum to pass on our ideas?
> 
>
No, it isn't bad. I think it's a nice site. The publishing interest 
should be clearly declared, but it is not. Rather, the "links" section 
sends you variously and mysteriously around Macmilian's publishing 
empire. They've got some good books, and a cartel is a cartel.

Omar



	


	Group: dogme
	Message: 6842
	From: profshaun36
	Date: Mo Mai 24, 2004 5:38 

	Subject: Something practical


	Thought I´d send an activity for anyone who would like to do it. I 
haven´t read about it anywhere else and decided to use it as feedback 
to a class but have started using for more specific uses. It´s an 
activity to stimulate writing but I find my students end up 
discussing grammar

You sit learners down in small groups. 3s or 4s
Get students to write a paragraph or two (any type of text could be 
used) about a subject that is has/will or is being covered
They have a sheet of paper but each person writes just one word and 
then passes it on to the next group member. the Group then builds up 
the text together most of the time collaborating
It can work for any level and requires minimal teaching input and I 
find it creates great discussion.
You can have each group read the others text and more comment is 
made .
I love sitting back and listening.
Shaun



	


	Group: dogme
	Message: 6843
	From: mathewbrigham
	Date: Mi Mai 26, 2004 8:19 

	Subject: choice or no choice....


	In answer to the various comments attacking what I said about kids..I 
was being a bit tongue and cheek, but clearly this was not picked 
up. Underlying this was a sentiment that children often benefit from 
the guidance of a teacher especially when it comes to learning 
English...only in recent years has language awareness come back (at 
least in state education) which has meant that pupils have a greater 
grasp of how to make the meaning they are looking for. Now what we 
could say that we shouldn't bother and just let pupils choose 
whether they want language awareness or not, but are they in a 
position to know the benefits of it?

Mat

thanks very much about the comments about genre.



	


	Group: dogme
	Message: 6844
	From: Diarmuid Fogarty
	Date: Do Mai 27, 2004 4:03 

	Subject: Re: choice or no choice....


	Mat wrote: "In answer to the various comments attacking what I said about kids..I was being a bit tongue and cheek, but clearly this was not picked up."

It's one of the failings of this medium that we often misunderstand the tone in which things are said. A further example to be found above: I would not like Mat to think that I was "attacking" him or what he said when I meant no more than to "respond" to what he had said. Perhaps the problem is that this medium combines the spontaneity -and the resulting imprecision- of the spoken word with the weighted, fixed value of the written. 

Regarding the rest of Mat's post: I don't think that the answer is ever "not to bother" offering students an option, especially if you think that it may be beneficial. The point that was made in earlier e-mails is that once the "offer" becomes an "imposition" many of its benefits are diminished. To put it into a context: Saint Sylvia could have decided that she couldn't trust the students to know what they needed and she could have gone into her classroom with a long list of words to be covered with the ultimate -and admirable- goal of helping her students make the meaning that they wanted. Instead, she went in empty-handed and asked them what words they needed to express themselves. Dogme appears to based around a belief that the latter is the better option.

Diarmuid

----- Original Message ----- 
From: mathewbrigham 
To: dogme@yahoogroups.com 
Sent: Wednesday, May 26, 2004 8:19 PM
Subject: [dogme] choice or no choice....


In answer to the various comments attacking what I said about kids..I 
was being a bit tongue and cheek, but clearly this was not picked 
up. Underlying this was a sentiment that children often benefit from 
the guidance of a teacher especially when it comes to learning 
English...only in recent years has language awareness come back (at 
least in state education) which has meant that pupils have a greater 
grasp of how to make the meaning they are looking for. Now what we 
could say that we shouldn't bother and just let pupils choose 
whether they want language awareness or not, but are they in a 
position to know the benefits of it?

Mat

thanks very much about the comments about genre.
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	Group: dogme
	Message: 6845
	From: Diarmuid Fogarty
	Date: Do Mai 27, 2004 4:15 

	Subject: Interesting?


	I have a class of students who will be subjected to the IELTS exam in about four weeks. About five weeks ago they did a mock test and all achieved noticeably lower marks in reading than in any other skill. I decided that the best thing to do was to try and apply a bit of theory to practice and so, taking Archbishop Vygotsky's Doctrine of the Social Construction of Meaning, I set about applying it to practice.

Rather than work on texts individually, students were put into pairs or groups of three. Each group was given a different reading task to do (taken from past papers). The groups were instructed to actively work together to find the answers. Techniques were suggested such as looking at the questions and talking to each other about possible synonyms that they might have to search for; possible key words that might help them etc. Then they were asked to find the answer in the text and to analyse it carefully so as to choose the best possible answer to write down. Once the time limit was up, they swapped tasks.

We did this about four or five times over a period of four or five weeks. Last Tuesday, students did another mock test. All students improved. The least improvement was at the top end of the scale (one student went from 78% to 83% and another remained at 80%). All other students increased their reading score by between 12 and 22%. Interestingly, the person who was most resistant to "talking about reading", preferring to use her own method which featured reading quietly, got the lowest score.

Although I am not a researcher, I am well aware that these results are wholly unscientific and that the whole thing is no more than me setting out to prove what I wanted to be true in the first place, but it's still interesting (for me at least!). Can anybody suggest a way of creating a more valid construct for the experiment?

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6846
	From: Adrian Tennant
	Date: Do Mai 27, 2004 9:01 

	Subject: Re: Interesting?


	> Can anybody suggest a way of creating a more valid construct for the
experiment?

Why do you want to?
Would it make you feel 'better' if you could claim your research was
'scientific'?
Would it actually benefit you or your students?
Can experiments with individuals (or small groups) be reliable indicators
for other individuals (or small groups)?

Dr E



	


	Group: dogme
	Message: 6847
	From: Tom Topham
	Date: Do Mai 27, 2004 10:34 

	Subject: Re: choice or no choice....


	<quote>
>Regarding the rest of Mat's post: I don't think that the answer is ever 
>"not to bother" offering students an option, especially if you think that 
>it may be beneficial. The point that was made in earlier e-mails is that 
>once the "offer" becomes an "imposition" many of its benefits are 
>diminished. To put it into a context: Saint Sylvia could have decided that 
>she couldn't trust the students to know what they needed and she could 
>have...
<endquote>

I recently observed a teacher in my Basic Methodology course. A private 
high school, small class of 8 or so very bubbly, friendly, fluent 11th 
graders. Happy and excited to have a visitor in the room.

The teacher had partly got the idea of student choice, as reflected in her 
plan. The students were to themselves choose a variety of topics for 
discussion under the theme of "television", and then in turn discuss / 
debate the topics that most interested them. Sounds great in theory.

So much for the plan. In reality, the student ideas were filtered through 
the teacher before they made it to the blackboard, accepted / rejected for 
whatever her internal criteria were.

And then came "the choice", and it was a truly telling moment for me. As 
the discussion was to begin, she said to the students something like this: 
"Well, now you shall discuss these topics with your groupmates, do you want 
me to participate as well, or shall I just listen?" The students seemed a 
little floored by this option, I imagine they had never been let off the 
leash before... but no time to make a choice anyway, it was all an bit of 
show for the visitor in the back. "Well, of course, I am sure you don't 
want me to just sit, I also have something to contribute, so I will 
participate too." Ah, yes, back to the comfortable status quo.

Followed by 45 minutes of T-S interaction, teacher nominating topics and 
students, as I imagine she always does. My advice to her in feedback was to 
do less, get out of the way, let the students practice English with each 
other.

_________________________________________________________________
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	Group: dogme
	Message: 6848
	From: arnoldhk
	Date: Do Mai 27, 2004 11:05 

	Subject: observer feedback


	Hi all

Tom's feedback brought back memories of when I first started TEFL teaching and our course tutors would tell us off for 'too much teacher talk' ... not hard to do in the days of PPP, as the poor learners had to guess what was in the teachers mind half the time. I completely rejected this method with young learners for obvious reasons ....

My own methodology has developed into, this is what the coursebook says (which I'm obliged to use as the parents have paid for it) but what do you think (and by the way close the coursebook ...)? Works much better as the learners can actually think for themselves and not be spoonfed information.
My learners even develop their own questions now as I'm keen to get them using and applying high order thinking for themselves. It's OK for me to give a model but then I have to take that prop away (scaffolding, whatever you like to call it) and let them work it out for themselves.

I have to say it's taken me a very looooooooong time to get to this stage (12 years) of trusting my learners to think for themselves.

Wendy


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6849
	From: diarmuid_fogarty
	Date: Do Mai 27, 2004 11:04 

	Subject: Re: Interesting?


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Why do you want to?
> Would it make you feel 'better' if you could claim your research was
> 'scientific'?
> Would it actually benefit you or your students?
> Can experiments with individuals (or small groups) be reliable 
indicators
> for other individuals (or small groups)?
> 
My Good Doctor
No, none of the above. I am just curious as to whether anybody can 
come up with a construct that couldn't be countered by a, "Yes, 
but..."

For example, I am left thinking that perhaps the test was easier than 
the previous one; if somebody suggested doing the same experiment 
with two groups, I'd be left thinking, "Yes, but we can't dismiss the 
fact that each group would be made up of individuals who would each 
have their own strengths and weaknesses, not to mention being under 
the influence of events that affect their performances..."

In short, can any construct be a valid one?



	


	Group: dogme
	Message: 6850
	From: Robert M. Haines
	Date: Do Mai 27, 2004 3:30 

	Subject: Re: Interesting?


	Diarmuid,

One way to make what actually already seems like decent action research even
more valid (for others) would be triangulation, e.g. asking a peer to
observe what you're doing and give you feedback.

Rob
----- Original Message ----- 
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, May 26, 2004 8:15 PM
Subject: [dogme] Interesting?


> I have a class of students who will be subjected to the IELTS exam in
about four weeks. About five weeks ago they did a mock test and all achieved
noticeably lower marks in reading than in any other skill. I decided that
the best thing to do was to try and apply a bit of theory to practice and
so, taking Archbishop Vygotsky's Doctrine of the Social Construction of
Meaning, I set about applying it to practice.
>
> Rather than work on texts individually, students were put into pairs or
groups of three. Each group was given a different reading task to do (taken
from past papers). The groups were instructed to actively work together to
find the answers. Techniques were suggested such as looking at the questions
and talking to each other about possible synonyms that they might have to
search for; possible key words that might help them etc. Then they were
asked to find the answer in the text and to analyse it carefully so as to
choose the best possible answer to write down. Once the time limit was up,
they swapped tasks.
>
> We did this about four or five times over a period of four or five weeks.
Last Tuesday, students did another mock test. All students improved. The
least improvement was at the top end of the scale (one student went from 78%
to 83% and another remained at 80%). All other students increased their
reading score by between 12 and 22%. Interestingly, the person who was most
resistant to "talking about reading", preferring to use her own method which
featured reading quietly, got the lowest score.
>
> Although I am not a researcher, I am well aware that these results are
wholly unscientific and that the whole thing is no more than me setting out
to prove what I wanted to be true in the first place, but it's still
interesting (for me at least!). Can anybody suggest a way of creating a more
valid construct for the experiment?
>
> Diarmuid
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6851
	From: Robert M. Haines
	Date: Do Mai 27, 2004 3:33 

	Subject: reliable indicators


	Dr. E. asks: "Can experiments with individuals (or small groups) be reliable indicators for other individuals (or small groups)?" 

I've wondered about this, too. At the moment, I think those experiments can at least benefit or inform the work with other individuals or small groups. That's kind of the way this list works for me at times.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6852
	From: Robert M. Haines
	Date: Do Mai 27, 2004 3:39 

	Subject: Re: Re: Interesting?


	Diarmuid,

I recently posted the same query on the discussion list at Aston. My MSc
peers and tutor basically told me how nothing will ever be water-tight,
which isn't the point of AR. You're constructing meaning, if you will, not
proscribing grammar rules. Know what I mean?

Rob
----- Original Message ----- 
From: "diarmuid_fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Thursday, May 27, 2004 3:04 AM
Subject: [dogme] Re: Interesting?


> --- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...>
> wrote:
> > Why do you want to?
> > Would it make you feel 'better' if you could claim your research was
> > 'scientific'?
> > Would it actually benefit you or your students?
> > Can experiments with individuals (or small groups) be reliable
> indicators
> > for other individuals (or small groups)?
> >
> My Good Doctor
> No, none of the above. I am just curious as to whether anybody can
> come up with a construct that couldn't be countered by a, "Yes,
> but..."
>
> For example, I am left thinking that perhaps the test was easier than
> the previous one; if somebody suggested doing the same experiment
> with two groups, I'd be left thinking, "Yes, but we can't dismiss the
> fact that each group would be made up of individuals who would each
> have their own strengths and weaknesses, not to mention being under
> the influence of events that affect their performances..."
>
> In short, can any construct be a valid one?
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6853
	From: zosia grudzinska
	Date: Fr Mai 28, 2004 6:51 

	Subject: Re: choice or no choice....


	having recently been honoured by no less than three trainees in a row, all
of them swearing by learner autonomy and calling themselves staunch
supporters of the idea of democratc education (hence the wish to work under
my tutelage) I was able to observe how hard it is to overcome
tradition-reinforced mindsets. I do believe the trainees' pledges and they
were seemingly full of enthusiasm at the thought of giving the students
(school kids) equal status and workign in partnership... but when it came to
the do... there was the "wait, yes, I know what you might want" - as if they
didn't really trust the kids to have the capacity of making half-sensible
choices.
And that's possibly the hub of the vicious wheel of teacher-born hipocrisy
(by the same token a teacher will overuse the plural "we" in phrases like
"now we will do an exercise..." thus suggesting comradeship when there is
clearly leaderhip or even dictatorship ordering the class dynamics!). We
will often disbelieve in the kids' natural, inborn wisdom of instinct.
Goodwill is necessary to begin with but then anyone who truly wants to let
the young students develop their awareness and autonomy - should learn to
keep her hand clasped firmly over her mouth. Self-observation is the key
here - for many years I have been keeping a "Teacher Diary", where I jot
down comments on the fly, assessing myself and muy pedagogical tools and
strategies. It is hard work - to learn to abrogate the tradition-given
right to lead and overwhelm by your clever ideas and choices. Theirs might
appear not so seducing... especially in the tender beginnings when the kids
are surprised and half-frightened by the ability to decide the course of
their own learning. You put the steering wheel into their hands and see the
puzzled look on their faces - not so have the things been done! Even today
the student who's taking part in a discussion will tend to maintain eye
contact mostly with me, although he is supposedly speaking to people at
large.
And recently I have participated in a workshop where a psychology-trained
lady attepmted to show the teachers "the latest trends in the classroom" -
which turned out to be drawing a class contract. Hm, she first encouraged
us to brainstorm ideas for the content but then very actively "filtered" (I
would rather use the word "censored") - beginning, by the way, with handing
the sheet to one of the participants with the comment "you will be the
secretary, you have a nice handwriting..." thus establishing the true
balance of our autonomy. I then, having seen through the comedy, decided to
chide her (how unkind...) by suggesting the issue of chewing gum in the
classroom - a very frown-upon action in Polish schools. Gods know why,
possibly a throw-back to the Iron Curtain days when the Americans were
considered undiluted evil and chewing gum was the ultimate horror, the proof
of their might and unholy power... anyway as soon as I impishly asked "and
can we chew gum?" the lady threw a fit and literary shouted "no one will
ever do that in MY classroom!"
The choice of words left no illusion - it was HER classroom and we were just
furniture, put there to enable her to execute her life role. Let's be
frank - how many teachers think the same? And how many will truly perceive
themselves as someone who serves? (am talking about public schools, mostly,
although exceptions will be found everywhere)
Zosia



	


	Group: dogme
	Message: 6854
	From: mathewbrigham
	Date: Fr Mai 28, 2004 4:18 

	Subject: limitless choice and limitless ''teaching''........


	you know the last few messages about to what extent should ss guide 
the lesson have REALLY made me think...I think I may well have been 
doing exactly what some of you have mentioned - ie. imposing my 
decision..although I think I do it in a nice/soft way!!!

BUT something further puzzles me - Would you agree that teachers can 
(well, at least some of 'em!) sense what things (stuff that comes up 
in the classroom) to nurture, what to develop, what to expand, what 
to focus on, what to provide further example on, what to show 
collocations for, what to provide clarification and correction on and 
so on?

I don't know what your answers will be (they always surprise me!) but 
if the answers are yes then wouldn't it seem ok, acceptable and dare 
I say it even normal for the teacher to be THE ONE who can choose 
this and even impose this?

And is there any difference between imposing in a nice way and 
imposing in a not nice way? In other words are they essentially the 
same thing, but one clevely disguised?

I just have this feeling behind all this that it is ok for people, in 
our case students (and especially children, although not only them) 
to want/need/choose/accept (I don't know which sorry, but I realise 
it may make a big difference!) the 'guidance' of the teacher.

I am confused as to whether the above is 'ok' only if the teacher is 
responding to ss' demands or whether the teacher may genuinely know 
more about language/learning and therefore have the 'wisdom' to guide 
the student a bit like a guru (but not one of the many dodgy ones!!!)

Am I seriously blinded?

Please uncloud my vision if so!

Mat



	


	Group: dogme
	Message: 6855
	From: Diarmuid Fogarty
	Date: Sa Mai 29, 2004 4:33 

	Subject: Re: limitless choice and limitless ''teaching''........


	Mathew asks, "Would you agree that teachers can (well, at least some of 'em!) sense what things (stuff that comes up in the classroom) to nurture, what to develop, what to expand, what 
to focus on, what to provide further example on, what to show collocations for, what to provide clarification and correction on and so on?"

Coincidentally, this was just what I was thinking about in yesterday's classes. I went in with no more idea of what to do other than check through the homework that the class had(n't) done. As they called out the answers, the first word was mispronounced which led to a short discussion about word stress; this generated student questions such as "What happens to sounds like /i:/ when they aren't stressed?" As we went through the other answers we touched on the difference between "melt" and "dissolve"; the viscosity of snot; discussed the finer meaning of "snob" (can you guess how that came up?); the fact that catarrh is actually the name of a medical condition ("I've got catarrh"), rather than the name for the viscous liquid produced by our noses (not a lot of people know that - me included); we discussed how the correct spelling of "You'll get your just de??erts" is actually with one -s rather than two and read an excerpt from the www that explained why - before spotting that it was from the USA (how did we know - the use of "gotten"); we looked at collocations around the word "unparalleled" as well as finding synonyms; we looked for a word that could describe the opposite of "dissolve" and came across other words such as evaporate and insoluble. This latter point led to a question about the difference between insoluble and insolvable. The word "density" came up when talking about oil and water. This gave rise to the idiom, "Blood is thicker than water", which is a Chinese idiom as well as an English one. It was also noted that the spelling of "distil" can have one "-l" or two and, in that, it is like "fulfil". Students considered how they give definitions more accurately and I asked them to think about whether it's easier for them to give examples or to give dictionary definitions when somebody asks for the meaning of a word. We finished off talking about the glottal stop and made up some ridiculous sentences to try out on the next visiting teacher.

Of all of that, I "imposed" the homework, the corrected pron; "snot"; "viscous"; the www thing about dessert/desert (in response to a discovery by the students); "Blood is thicker..." and the suggestion that they give examples rather than dictionary definitions. But is this really imposition?

Well, my dictionary gives two definitions! One is an uncountable noun that means the introduction of sth such as a new law or system. I don't think I was imposing any laws or systems. The other is a countable noun referring to anunfair or unreasonable situation that you are required to accept. I don't think that anything unfair or unreasonable took place in the class and I feel confident that the class would tell me if they disagreed. Perhaps the only imposition was "J" who seems to have lost the plot over the last two weeks and is trying to turn the class into a private lesson, much to the anger of her classmates. 

So, I don't think 'teaching' is necessarily 'imposing'. The point is that the lesson developed by itself. Students asked questions and these led off down different paths. I thought that it was all organic, but then I realised how I do direct it off down the paths by asking certain questions, "Why don't we say /preusi:d/ (e to represent schwa)?" "Is there a word to describe the texture of oil that you've just described?" Similarly, the students take the lesson down other avenues. Occasionally, the detour really is a joint venture. I mean, I had no idea about "just deserts" until the students told me; nor did I know that 'catarrh' refers to a medical condition rather than the stuff in my hanky. Nobody is forced to do anything and everybody is free to make of the lesson what they wish. There are no aims or objectives other than the painless and enjoyable furthering of their (our?) knowledge of English and their ability to use it. My review of the lesson will be typed up and put into cyberspace where students can choose whether to look at it or not. If they choose not to, I will probably express my disappointment and hope to shame them into looking at it, but I will take no action against people who choose not to. 

I don't think dogme is about an abrogation of the teacher's responsibilities to direct learning; it is more about how to change the way we fulfil this role. I certainly didn't plan to go in and expect to teach about the gloopy nature of nasal discharges...it just happened. Which reminds me of the following, "When the work's done right / Without any fuss.../ People will say "Oh!...We did it". This is from the Tao Te Ching and is an example of "wu wei" - action through non-action; doing-by-not-doing aka letting things take their course, safe in the knowledge that what needs to be done will get done. The Tao Te Ching is a good book to read if you suspect that you are suffering from clouded vision.

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6856
	From: Renata Suzuki
	Date: So Mai 30, 2004 8:26 

	Subject: Re: choice or no choice


	Dear Zosia,

as always i love your posts.

Here a quote I found: I think we always forget that it goes for the teacher
too, perhaps even more so than the students. So read teacher for student in
there:

"Virtually everyone who has thought seriously about Cooperative Learning
has, at one time or another, warned educators that it takes time and skill
to foster positive interdependence successfully, particularly in light of
the competitive and individualistic norms that students have internalized
from other settings."

Alfie Kohn, in No Contest 1992rev.ed.p200

So you see, we are getting there, and with your kind guidance and shining
example we will surely get there more smoothly :)

Hugs,
Renata



	


	Group: dogme
	Message: 6857
	From: sthornbury@w...
	Date: So Mai 30, 2004 9:02 

	Subject: flow


	Relevant piece in latest Guardian Weekly Learning English section 
(although not, oddly, on the website) on the psychologist 
Csikzentmihalyi's theory of peak experience, or "flow", the kind of 
experience artists or skilled practitioners feel when their skills are 
equal to the challenge: "The flow state results in total focus on the 
task at hand and loss of self-consciousness..." The writers of the 
article (Christine Tardy and Bill Snyder) investigated flow 
experiences in the work of EFL teachers in Turkey. "Five 
overlapping themes were identified in the teachers' stories of flow. 
Flow experiences occurred when an activity was of genuine interest 
to the teacher and when it generated involvement of both the 
students and themselves. Aspects of their work liek gradign were 
not conducive to flow. But classroom activites that resulted in 
authentic communication with or among students did lead to flow. 
Interaction and dialogue with students were important in achieving 
flow for these teachers. If their students were not 'with them' on a 
given day, then flow couldn't happen. These three themes 
(interest/involvement, authenticity, and teacher-student dialogue) 
came together on occasions when students 'took over' topics and 
discussions and made them their own, contextualising and 
personalising their learning experience. The teacehrs felt that flow 
experiences happened spontaneously, not necessarily as a result 
of advance planning. Because their particualr teachig context gave 
them the freedom to deviate from prepared lesson plans, these 
teachers could pursue such opportunities when they arose. This 
autonomy let the teachers follow up on increased levels of student 
engagement and interest that led to more authentic 
communication...."

Sounds like what we have called "dogme moments".
Dogme = flow?

Scott



	


	Group: dogme
	Message: 6858
	From: zosia grudzinska
	Date: So Mai 30, 2004 5:08 

	Subject: Re: Re: choice or no choice


	thanks, Renata.
From you - as always - the words of wisdom...

sadly there are people too twisted by fate... possibly it is their personal
tragedy and far be it from me to accuse them or feel anger... it's rather
with some regret that I recognise that there are people who would never feel
free and self-assured enough to open the door to the concept of loosening
(or losing altogether) control.
They can still be good transmision model teachers, though.
And in the spirit of welcoming all options - I have gradually come to
believe (partly through reading the postings of the wonderful people on the
dogme list) that there are no wasted moments - every one is an opportunity
to learn something. Meeting an unfriendly, hierarchy-obsessed,
procedure-rigid teacher I can observe, reflect, "try the costume on" to
discover... that perhaps it partly fits... and thus initiate some beneficial
changes.
Or learn to persevere - or just to suffer the inevitable.
Zosia



	


	Group: dogme
	Message: 6859
	From: Rita Baker
	Date: Mo Mai 31, 2004 1:16 

	Subject: Re: flow


	I think you've got it!

Csikzentmihalyi also explained 'flow' as when the learner is optimally 
comfortable - i.e. in a Maslowian pyramid sort of way with all the basic 
requisites in place - physically and emotionally etc. and the challenge is 
enough to be motivating without being stressful.

Learners are much more motivated when they are holding the reins. 
Apparently the greatest form of stress is when you feel you have no control 
over your situation - which must be the experience of so many many learners 
all over the world.

Rita


Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 
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	Group: dogme
	Message: 6860
	From: Marianne Dorléac
	Date: Mo Mai 31, 2004 5:09 

	Subject: Re: limitless choice and limitless ''teaching''........


	mathewbrigham <mathewbrigham@y...> wrote:
you know the last few messages about to what extent should ss guide 
the lesson have REALLY made me think...I think I may well have been 
doing exactly what some of you have mentioned - ie. imposing my 
decision..although I think I do it in a nice/soft way!!!

(...)

MD : Well, I would say that the public makes all the difference.

Children expect and need a firm guidance at the start, to gradually emancipate from it.

With adult learners, the situation is somewhat different. You cannot guide them on your own but with them : they must be fully engaged in the guidance to the point that they participate in it and, in the end, guide themselves and each other

Marianne








---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

Dialoguez en direct avec vos amis grâce à Yahoo! Messenger !
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	Group: dogme
	Message: 6861
	From: Marianne Dorléac
	Date: Mo Mai 31, 2004 5:34 

	Subject: Re: Genre


	"Robert M. Haines" <haines@n...> wrote:
Last week I asked my students to write to me about what they're reading at the moment. When I got their letters, I wrote back. Now they'll answer my letter. 

In a letter they wrote last week to a substitute teacher, I noticed that everyone had incorporated feedback I'd given them on the letters they'd written. This is one way to explore the genre of informal letters.

I've found that it takes some adjustment for the students to realize they should write a letter, like they would to a friend or family member, instead of completing an assignment. That may be the weakness of this type of exchange, i.e. it seems somewhat unnatural to write to the teacher when you can talk to her/him.

MD : I ask them to write their diary, instead of a letter.

It is more natural, as some of them already do it in their own language, and it can also be viewed as a nice "souvenir" from their stay in France.



---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

Dialoguez en direct avec vos amis grâce à Yahoo! Messenger !
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	Group: dogme
	Message: 6862
	From: Marianne Dorléac
	Date: Mo Mai 31, 2004 5:59 

	Subject: Re: Minimally Invasive Education


	scott_thornbury <sthornbury@w...> wrote:
I remember reading about this some time ago - how "hole-in-the-wall" 
computers were set up in Indian villages and the kids simply taught 
themsleves how to use them. 

(...)

MD : I love this "minimally invasive education" phrase : it sums it all ! The words "seed discovery" are very interesting too : this is the essence of education !









---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
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	Group: dogme
	Message: 6863
	From: Julian Bamford
	Date: Di Jun 01, 2004 5:23 

	Subject: chatting chance


	With all this talk of control and responsibility and flow, it's a good time
to relate something I've been discovering recently. My university English
lessons for beginners are pretty structured--students start by introducing
themselves to their partner-of-the-day for example, using a list of possible
comments like "I live in ____ . How about you?" and questions like "How
many people are there in your family?".

Not having a textbook, I also spend minutes at a time writing skeleton
conversations-of-the-day on the board ("What's your favorite TV show at the
moment?" "I like _____ ." "How come?" "Because. . ."). Recently, I've
been using this and other down time for something I call "Chatting chance."
I threw out some suggestions for chatting the first few times--"Nice
earrings." "How was your weekend?" "Are you sleepy?" etc.--but now
students just launch into whatever they want to say (or not say). The
incentive is that they can award themselves points toward their final grade
for everything they say in English during these chatting periods.

After I finish my board work, I love walking around and listening during the
four or five minutes I give this activity--usually twice a class. Some
students ask each other questions that are on the self-introduction or
previous class question handouts. Others just wing it with outrageous
gossip and teasing. They use English they've learned in my classes, or
English they remember from their long careers as English learners. When I
hear them say something in Japanese that seems useful, I translate it for
them, and may introduce it to the whole class later.

I started chatting chance as a way to fill up the time when I wasn't
available to stage manage the class. But I now see the value of it in and
of itself. It's the one time the students are totally free to be themselves
in their new language.
Julian



	


	Group: dogme
	Message: 6864
	From: zosia grudzinska
	Date: Mo Mai 31, 2004 7:49 

	Subject: Re: limitless choice and limitless ''teaching''........


	with all respect - anyone sayin children expect and need firm guidance have
possibly neglected to observe them playing in a courtyard...
children are naturally autonomous - until they get sent to the labour camp
which is called "school" by the enlightened societies. There they are
taught to expect and need firm guidance of a teacher who tells them what to
do and when and how to do it. Then we get listless, uninterested teenagers
and we complain about the passivity of youth.

Zosia



	


	Group: dogme
	Message: 6865
	From: Diarmuid Fogarty
	Date: Di Jun 01, 2004 9:35 

	Subject: Firm Guidance


	As a father of two, I have to concur wholeheartedly with Zosia. The last thing that children expect and need is Firm Guidance. What people most often mean when they come out with this truism is that ***if children are to behave as we want them to***, they need and expect firm guidance. Not surprisingly, really. They want some kind of idea of the triggers that set off shouts, smacks, disapproving looks, humiliation, rejection etc. It seems perfectly reasonable to expect to be warned about what might cause these adult tantrums and it is also understandable how necessary guidance is if they are to avoid it (*firm* guidance, though?).

Which is not to say, regrettably, that there is no FG in my house nor in my classroom. Adults are human too and subject to a million and one demands placed on them from many different angles. FG is sometimes the only way that we can get things done *according to the plan*. But we should be careful of confusing something that is really for *our* good with something that we claim is *good* for children. We should also understand that, to a greater or lesser extent, this Firm Guidance is a denial of children's natural state of being and should therefore be used as little as possible.

At least, that's how I see it...;)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6866
	From: mathewbrigham
	Date: Di Jun 01, 2004 5:29 

	Subject: Re: Firm Guidance and stages of development...


	again I think the words just didn't quite do what they were intended 
to here!
Actually I was not referring to discipline per see here. I was using 
the term firm in terms of the role the teacher plays in introducing 
language, words, ideas at the right stage of child development. 

But I am not sure that it's true that schools ruin children. This 
could be a gross generalisation. Children are not autonomous - this 
is too simplistic - we need to go further and look at stages of human 
psycho/social/spiritual development if we want to see to what degree 
a child is truly autonomous. 

If you go back to your psychology (whether it be Eastern or Western 
based) there is firm (oh, not that word again!) evidence that until 
about 6 or 7 children have not yet learned conventional rules and 
roles, ie. they have not been socialized. They cannot take the role 
of the others and thus have not developed genuine care and 
compassion. So compared with subsequent development children (up to 
6 or 7) have thier feelings nad morals still heavily centred on their 
own impulses, physiological needs, instinctual discharges.

At around 6 or 7 children begin to take on the role of the other 
(countless simple experiments show this). This stage is a change 
from selfish to care and lasts to adolescence. The sharing of views 
and perspectives with others develops to the point that a child can 
be trapped in the views of others ie. conformist...this stage is 
accompanied by intense peer pressure, group dominance

Then after adolescence another change takes place. One's own peer 
group is subjected to scrutiny.


The changes going on in general are decreasing narcissm and 
increasing conciousness.

So, I am not saying that we can't say children are autonomous, but 
the truth is that children are reliant on the guidance of adults to 
nuture their unfolding development. We do not live in isolation, but 
in communities where this unfolding takes place.

If we get specific about learning English or a foreign language then 
at certain points teachers will need to introduce "firm guidance" to 
nurture the linguistic and social development of the child.

?



	


	Group: dogme
	Message: 6867
	From: Adrian Tennant
	Date: Di Jun 01, 2004 5:59 

	Subject: Re: Re: Firm Guidance and stages of development...


	Mat writes:

> I was using the term firm in terms of the role the teacher plays in
introducing language, words, ideas at the right stage of
> child development.

Very interesting! You mean that there is a 'right stage' at which to
introduce certain items??? and that the 'right stage' is known???

Dr Evil



	


	Group: dogme
	Message: 6868
	From: mathewbrigham
	Date: Di Jun 01, 2004 7:33 

	Subject: Re: Firm Guidance and stages of development...


	> 
> Very interesting! You mean that there is a 'right stage' at which to
> introduce certain items??? and that the 'right stage' is known???
> 
> Dr Evil

C'mon DR EVIL, 

you are not going to talk to children about complex philosophy, 
chemistry, or even complex grammar...as they do not have the mental 
models to make sense of that yet..these things have to develop

so it's not such a case of right stage and items, surely this can be 
done by feeling the stage and playing with "items" that are likely to 
work at that stage perhaps more than others....



	


	Group: dogme
	Message: 6869
	From: mathewbrigham
	Date: Di Jun 01, 2004 7:57 

	Subject: ABSOLUTELY and RELATIVELY ...................


	The three themes for dogme or flow as set out in Scott's post are:
1) interest/involvement,
2) authenticity,
3) and teacher-student dialogue

>>They come together on occasions when students 'take over' topics and
discussions and made them their own, contextualising and
personalising their learning experience>>

Sure, I can accept these things happen when students take over 
topics, but aren't we showing here that the teacher is clearly a 
very important person to introduce the topic or assign the HW to 
stimulate the next lesson, to change the topic, to suggest a synonym 
or collocation, to expand and ellaborate, in other words the teacher 
is the uber-catalyst that feeds off other catalysts. Ultimtately 
this uber-catalyst (the teacher!) is merely part of the overall big 
picture.

Take away the teacher, what have you got? A group of people in a room
Take away the students, what have you got? A person in a room

So clearly the two need each other in some sort of ever-channging 
symbiosis, but while it is true that one feeds off the other, the 
teacher clearly orchestrates things in a way that students don't. I 
know it is part of a dialogue, but the teacher inevitably is given 
the "final word"..read on before you reply!.... 

I think the teacher is given the final word or gives the "first 
word" (in the sense that it is the teacher that so often kick starts 
things, links things, etc as an omnisicent facilitator) in two ways:

1) Sometimes it is because students assign a special role to 
the teacher (traditional transmission model) due to their conditioned 
learning style. So students wait for the teacher to intoruduce 
things, explain things ,etc, etc, 

2) The second way is more subtle than the first. It is a 
learned code that is generally accepted by the students to allow the 
classroom dynamic to flourish. This unspoken code means the teacher 
is seen as being able to provide pretty good models of language 
appropriacy, as someone who will present new language to students 
when they are ready for it, as a facilitator, as an expander, as 
someone who will pick things up from the deathly silence and allow 
things to move on.

In this second way, there are a few things that are constant:

a)ultimately the teacher and students are one – there are ultimately 
no boundaries – this is the absolute reality

b)on a relative level, the interactions of this absoluteness are in a 
state of flux – (set out above)

c)Going further on the relative level, an adopted role is taken on by 
the teacher and student whereby the teacher adopts a role of the 
"teacher" as explained in point 2 above and the students adopt a 
role of student. Since these roles are only adopted they can be 
played with, changed, bent, broken, enforced, ignored but they will 
usually still come back to be useful roles.

So is it possible that these three factors are part of the givens of 
the classroom? Parts b and c are expressions of part a – the 
unbounded nothingness (or void as zen calls it)

Also is it possible that when we are talking about what `dogme' is , 
we often ignore one part or emphasise one more than others, but 
ultimately they are all important elements.? We must not negate the 
relative level (b and c) but equally we must not do this to the point 
that we forget the merging of teacher and student (a) into oneness.

So I would say that interest/invovement, authenticity and dialogue 
rely on these other givens to flourish.

?????



	


	Group: dogme
	Message: 6870
	From: Diarmuid Fogarty
	Date: Di Jun 01, 2004 8:33 

	Subject: Re: ABSOLUTELY and RELATIVELY ...................


	Mathew wrote, "Take away the teacher, what have you got? A group of people in a room; Take away the students, what have you got? A person in a room"

This isn't the whole picture. Take away the teacher, what have you got? A group of people in a room who have come together for a shared purpose. In addition, a group of people in a room with rich and viaried experiences of life and their own individual interpretations of what constitutes reality. Furthermore, a group of people in a room who are, more likely than not, happy to share their view of things with their friends and colleagues.

Take away the students, what have you got? A person with a palpable sense of paranoia: "Where are they? Was it something I said? God, theymust hate me!"

The point being that the teacher is not a prerequisite to learning taking place. The teacher may well speed up the learning process (or not). Has dogme ever argued for the complete withdrawal of the teacher from the classroom? 

Neither is it true that the teacher necessarily exclusively orchestrates the learning in a unique way. The students also orchestrate learning by showing interest or boredom; asking questions etc. What the teacher orchestrates is more likely to be teaching rather than learning.

Dogme escapes definition, not for any deep zen reason, but because it has resisted giving itself a clear definition. Like most critical pedagogies, it is intrinsically local. That is, it is defined by the teacher who is operating in their own particular setting with their own particular students who have their own particular interests. 

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6871
	From: Tim Nall
	Date: Di Jun 01, 2004 9:30 

	Subject: Learning to trust student talk


	Hello,

I've been lurking/skimming this list for a short
while. I think y'all might be interested in this:

Learning to Trust Student Talk: One Fifteen year story
http://www.ku.edu/~hartwell/student-talk.pdf



=====
Best regards, 
Tim Nall 
The ELT Two Cents Cafe 
www.geocities.com/twocentseltcafe/




__________________________________
Do you Yahoo!?
Friends. Fun. Try the all-new Yahoo! Messenger.
http://messenger.yahoo.com/


	


	Group: dogme
	Message: 6872
	From: Adrian Tennant
	Date: Mi Jun 02, 2004 12:02 

	Subject: The right stage


	C'mon Matt,

Since when has a negative proved a positive?

Simply saying what you can't teach at certain stages doesn't is not the same
as saying what you can teach at a certain stage, which is what your original
message said.

Dr E



	


	Group: dogme
	Message: 6873
	From: Renata Suzuki
	Date: Mi Jun 02, 2004 10:19 

	Subject: Re: Learning to trust student talk


	Dear Tim,
sitting with a red pen stuck in my mouth and taking five from my marking to
read your hot tip, I am really grateful for your recommendation.
I will try out this chain thing with my students in my economics class,
although i'm not sure i'll do the marking bit which might defeat the point
but it's not a writing class, mmm obviously needs more thought, but anyway
thank you, I am always hopping around trying out new things, (new to me),
and I really appreciate your introducing the article.

Renata


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6874
	From: mathewbrigham
	Date: Mi Jun 02, 2004 5:25 

	Subject: Re: ABSOLUTELY and RELATIVELY ...................


	> 
> This isn't the whole picture. Take away the teacher, what have you 
got? A group of people in a room who have come together for a shared 
purpose. In addition, a group of people in a room with rich and 
viaried experiences of life and their own individual interpretations 
of what constitutes reality. Furthermore, a group of people in a room 
who are, more likely than not, happy to share their view of things 
with their friends and colleagues.
> 
> The point being that the teacher is not a prerequisite to learning 
taking place. The teacher may well speed up the learning process (or 
not). Has dogme ever argued for the complete withdrawal of the 
teacher from the classroom? 

If the teacher was really not a prerequisite for any form of learning 
to take place, then why don't some out-there schools experiment by 
having just groups of people who want to learn a language?

I whole-heartedly agree that learning can take place within a group 
of students, but there may be a limit to this. Having a teacher 
allows the partipants to step into a role where the students and 
teacher have a model that allows (IF the teacher sees the nature of 
his role being a real but ultimately illusiory role) more progress 
than to be made were the students just left to organise themselves 
and educate themselves.

Again this doesn't mean ss shouldn't just try to get together and 
learn together, from each other, or whatever permutation you like, 
but it does mean that adopting the role of a teacher and group of 
students allows the class to tap into this resource: the teacher, the 
students, the interactions between them, that are ultimately linked 
together by the teacher.

I truly would like to see myself as being equal in terms of how the 
lessons flow, what the content is, what learning styles are 
introduced/used, how one moment is linked to the next, what features 
of text are studies etc, etc, but I don't at the moment - I do see 
there is something different in the role I play and the role the 
studets play - even though this changes...It is implicit that my role 
is different to the students for all the reasons I set out in my last 
message....(facilitator, summariser, conciousness-raiser etc. etc.)

I am getting the impression that I see things at present quite 
differently from some of you, yet I like to think that my classes 
(don't pick up on the word my!!!) are as open as possible for a class 
that must (according to DOS) follow a coursebook with a particular 
focus on its grammar and vocab (in the mornings that is!).


So am I just wasting words here, or is there a difference in the 
power dynamics of the classes I teach (is that still politically 
correct?) and those you guys teach? 

I know power dynamics are always in a state of flux, but read my last 
message 'Aboslutely and Relatively' if you say that teacher and 
student are essentially the same...

MaT



	


	Group: dogme
	Message: 6875
	From: profshaun36
	Date: Mi Jun 02, 2004 7:41 

	Subject: Radars and Trees


	I came acroos Luke's article in the Guardian (Nov 28) and was 
thinking about how this RADAR model, which is used in business, for a 
syllabus/grammar (not heard of it before I'm afraid) and if it could 
be used to measure students competence and experience with the 
language (here is the link)
http://education.guardian.co.uk/tefl/story/0,5500,1094768,00.html

I hope I understood the concept right becuase sometime ago I remember 
something similar. I was having a class student who was a personnel 
manager for the Brazilian government and she showed me a TREE which 
had a leaf on each of the branches and full of horizontal lines on 
its trunk. It was used to measure a persons quality towards the 
team/group of workers in a particular department. As you went up the 
lines through experience and competence you gradually got to the 
branches and had a leaf (which I think related to competence). I 
think it is a French concept for human resourcing. 

I though at that point maybe we could adapt the tree to use it with 
students but measuring them might be difficult. Could competence be 
fluency or accuracy and grammar forms used be the experience?
Is having a tool for students to measure their own progress difficult 
or useful? Is it possible to measure someones language competence? If 
everyone learns at a different pace at least they could have some way 
of seeing progress and achievement. 
Maybe some schools wouldn't want their students noticing that they 
are learning at different rates and being able to have a tool to see 
if they are progressing.
Does anyone know if anything like this exist in ELT, or would a model 
like this put the student in a McNugget box?
Shaun



	


	Group: dogme
	Message: 6876
	From: zosia grudzinska
	Date: Mi Jun 02, 2004 8:55 

	Subject: Re: Re: Firm Guidance and stages of development...


	Children are not autonomous - this > is too simplistic - we need to go
further and look at stages of human
> psycho/social/spiritual development if we want to see to what degree
> a child is truly autonomous.

>
> If you go back to your psychology (whether it be Eastern or Western
> based) there is firm (oh, not that word again!) evidence that until
> about 6 or 7 children have not yet learned conventional rules and
> roles, ie. they have not been socialized. They cannot take the role
> of the others and thus have not developed genuine care and
> compassion.

it seems as if "autonomy" will be expressed in "socialization" - which is
just not true. Admitted, that's a common cliche which the powers that be
try to ram down our throats in any etatistic society (which is why I am
beginning to be a tentative proponent of anarchy - seen not as a destructive
chaos but as what it originally meant, that is a self-steering society
driven by the common needs not by the governmental dicta but perhaps that's
only a pipe-dream)

next pin to overturn is the statement about kids not being able to take on
roles (and what else, pray tell, are they doing mostly during the free
unstructured play if not trying on various social and familial roles?)

as to not having developed geniune care and compassion I venture to say that
actually ONLY children (and some later-age saints) posses the genuine care
and compassion not cultured by hidden agendas and personal motives. Watch a
kid offering his beloved teddy bear to the mother who is complaining of a
headache. Or a fistful of sweaty, half-melted M'nMs (they do melt) to a
friend who has hurt his knee. Both taken from real life last week.
so the trick is to stop reading books (Piaget et at have since been proven
not wholly dependable) and start observing more

I will always be wary of putting such fluid process as development into neat
boxes of age-characteristic stages. I personally have developed absolutely
hap-hazardly and I know reams of people with similar personal histories -
never exactly fitting the "developmental model". I agree that there is room
for some careful generalisation but I would be careful to assign definite
ages to any described phase (plus they can come in different order,
confusing life!)
Zosia



	


	Group: dogme
	Message: 6877
	From: Adrian Tennant
	Date: Mi Jun 02, 2004 11:08 

	Subject: Re: Re: ABSOLUTELY and RELATIVELY ...................


	Two points I'd like to pick up from Mat's latest posting (although he seems
to have conveniently ignored my last one!)

> I whole-heartedly agree that learning can take place within a group of
students, but there may be a limit to this. Having a
> teacher allows the partipants to step into a role where the students and
teacher have a model that allows (IF the teacher
> sees the nature of his role being a real but ultimately illusiory role)
more progress than to be made were the students just
> left to organise themselves and educate themselves.

Why? Why? & Why?

When I was working in Ecuador is went to a school to brush up my Spanish.
The classes were 121 and we followed a coursebook. In the first week I
realised it was pretty useless for me and I was picking up far more during
the taxi rides to and from the school. So I quit and rode around in taxis
for 3 hours every morning instead.

a) I had a model (but not a teacher)
b) I decided what we discussed
c) I made far more progress than I had in the *organised* class.
d) I organised my education.


> I know power dynamics are always in a state of flux, but read my last
message 'Aboslutely and Relatively' if you say that
> teacher and student are essentially the same...

No! In some of my classes the students are totally in charge. There are
times when I am no more than a mule, fetching whatever they require (i.e.
paper, scissors, glue etc) while the construct the lesson, the materials and
the learning.

Dr Evil



	


	Group: dogme
	Message: 6878
	From: dominic mccabe
	Date: Mi Jun 02, 2004 11:28 

	Subject: Re: Re: ABSOLUTELY and RELATIVELY ...................


	I always tell my learners they can learn English without a teacher but that they have to exert themselves. Fortunately/Unfortunately they never take me seriously.

Dominic

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6879
	From: Diarmuid Fogarty
	Date: Do Jun 03, 2004 5:59 

	Subject: More guff


	Mathew asks: "If the teacher was really not a prerequisite for any [sic] form of learning to take place, then why don't some out-there schools experiment by having just groups of people who want to learn a language?"

If you come along to my college (not a very out-there establishment, it has to be admitted) on any Wednesday between 1pm and 2pm, you will be able to observe "The Conversation Club", where teachers are forbidden and where "lessons" are planned, prepared and delivered by the learners.

Likewise, if you go into many bars and restaurants, you will find Spanish people, Chinese people, French people, Polish people etc, all of whom are not actually seeking a career in hostelry, but all of whom believe that this is an effective way of learning the language. 

None of which means that the teacher shouldn't exist, simply that the teacher doesn't *have* to exist. I agree with you (and with the research that has been done) that guided learning is likely to be faster learning. I think that we have to accept that in a group of people who have come together to find out more about English, it is quite reasonable to expect the teacher to have a leadership role in this search (although the point that dogme makes is that it is equally reasonable to expect the students to have leadership roles in their learning and when talking about their lives and experiences).

I disagree that classes are ultimately linked together by the teacher. Classes are often linked together by a shared desire to learn something; or by the social network that students have built up themselves; or by shared cultural experiences etc. But I agree that teachers are different to students in a number of ways. After all, we are paid to be there; they are paying to be there (either directly or indirectly). We have an obligation to the management (and in the UK to the government) to show progress and method. We have spent many years studying and thinking about the language and studying and thinking about education. So, difference yes, but also equality...at least as far as the power and the authority go. That certainly isn't immediately clear to many students, so part of the job is to make it clear. This way, students are encouraged to take full responsibility for their learning. After all, one can't imagine Dr Evil suing the Ecuadorean Sindicato de Taxistas should he have failed his Spanish exams. It also stops teachers from undermining their own good intentions by reasserting their conventional roles of Masters and Mistresses. 

You say you would like to think of yourself as equal, but you do not at the moment. Zosia is leaning towards anarchism, but asks whether it is all a pipedream. To repeat a line from one of my favourite singers, "I prefer to think about the impossible, because we know more than enough about what's possible." Anarchism, like true equality in the classroom, may be impossible, but the point is that by adopting such goals or pipedreams, our lives and our behaviours change. By changing important factors in the equation, it is possible that our goals or our pipedreams become more plausible. It is equally likely that the interim becomes more tolerable.


So, are you wasting words here? I don't think so. This is constructivism in practice! Through dialogue, everybody is feeling their way in the dark. The words make out shapes and, hopefully, it will be one that becomes recognisable. I suspect that we don't disagree as much as you might think, but I am glad that you are here to disagree. There are not many things as ineffective as a forum for debate where everybody agrees with each other! 

Here endeth the lesson,
Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6881
	From: davidhogg_bcn
	Date: Do Jun 03, 2004 12:02 

	Subject: Wot Mat Ses


	Hi again everybody.

Happy New Year! (Has it been THAT long?! Surely not.)

It's difficult to disagree with much of what Mat says. (Though a few 
of you are doing your darnedest - good on you!).

There are a couple of things that I'd like to chip in, though, if I 
may.

The teacher is... "someone who will pick things up from the deathly 
silence and allow things to move on."

¡Oh-no-(s)he-isn't!

Of the many dozens of lesson I've observed in the last year (given by 
novice teachers and very experienced ones alike), perhaps the most 
striking thing that has occurred to me is how so many teachers feel, 
curiously, that it is their responsibility to fill "deathly[?] 
silences". Absolutely not so!!

I have shared with my colleagues and trainess my own preference, 
which is to get comfortable with silences, and acknowledge that these 
silences are the "thinking time" that these non-native speakers need 
in order to organise their thoughts and express what THEY want to 
say. Whenever we (please don't pick me up on the "WE"!!) fill 
silences, we are killing language-processing and stifling language-
learning.

My colleagues and trainees have responded positively to this 
suggestion, reporting that their subsequent decisions to let silences 
happen have been successful in that the students themselves 
eventually (and after not too long a pause) fill the silence with 
something intensely meaningful and personal which, in Mat's 
words, "allow things to move on".

So it ain't our responsibility to move stuff on; it's the owners of 
the lesson who have that responsibility. We're there to listen, 
support, and provide linguistic guidance.

And-Another-Thing!

Mat says "I am getting the impression that I see things at present 
quite differently from some of you, yet I like to think that my 
classes (don't pick up on the word my!!!) are as open as possible for 
a class that must (according to DOS) follow a coursebook with a 
particular focus on its grammar and vocab." Unquote.

As Diarmuid respectfully and pertinently points out, there's not much 
point in debating with people who see eye-to-eye with you on 
absoluetlyeverything. So, in that respect, Mat, you can certainly 
expect to feel as welcome to air your views here as I(ahem!) or 
anyone else does.

And I for one (don't pick me up on the words "I" or "one"!!!) WON'T 
pick you up on the word "my"!!!.

But bear in mind that many folks (in dogmeland and everywhere else) 
are "required" by their bosses to "follow a coursebook". But that 
doesn't mean that anyone's boss is gonna give them hassle if they and 
their customers decide instead to have-the-coursebook-follow-us. Or 
even to dispense with the book altogether some/much/most/all of the 
time. Particularly so in private academies, I reckon, but probably 
true (to various extents) in other contexts, too. (Correct me, 
everyone, on how wrong I am about that if it turns out that I am).

Okay, then. Enough sniping! Back to lurking!

Respec',
D.



	


	Group: dogme
	Message: 6882
	From: mathewbrigham
	Date: Do Jun 03, 2004 3:52 

	Subject: Re: Firm Guidance and stages of development...


	Hi Zosia, thanks 4 ur reply about the role of the other and care....

studies consistently show that infants cannot take the role of other, 
and thus are not capable of genuine compassion, care or love. From 
6/7 things are a little different.....The child can start to 
be.....Take a book whose front cover is blue and whose back cover is 
orange and then show the book, front and back, to a five year old 
child. Hold the book between you and the child. You are looking at 
the orange cover and child is looking at the blue. Ask the child 
what colour he is seeing and he will correctly say blue. Ask the 
child what colour you are seeing, and he will say blue!!! A seven 
year old, from anywhere in the world, will say orange!

5 years olds dont have the cognitive capapcity to step out of thier 
own skin and inhabit yours for a while. There will therefore never 
be mutual recognition. So there can never be genuine care for your 
point of view however much the child may emotionally love you - This 
is why Romantic Theorists mistakenly think a child is capable of 
genuine love, compassion or care.

I am not attempting to reduce the experience of being a child, but 
showing what a child is not capable of. I sense you may disagree as 
your feeling of love may be hurt by such a factual statement that 
seems to be void of all the joy and life that children exhibit. 

Not sad at all, this is part of a developmenal sequence that goes 
from impulsive, egocentric, conformist, conscientious, 
individualistic and autonomous way of being - most of us are lucky if 
we get to individualistic stage and truly lucky if we are autonmous 
as then we transend and include all previous levels and may function 
as an integral being.

Sure development is not even or even nice often - disasters happen at 
every step of the way, there are pathologies that take place, new 
stregths that occur and new diseases etc.- there is always a price to 
pay for an increase in conciousness - "dialectic of progress".



	


	Group: dogme
	Message: 6883
	From: davidhogg_bcn
	Date: Do Jun 03, 2004 4:29 

	Subject: Re: Firm Guidance and stages of development...


	Oh Mat!

It's difficult for me to swallow whole anything which is presented as 
a statement-of-fact, when it is in reality merely a statement-of-
observations-of-phenomena.

Haven't you ever come across Donaldson? Haven't you ever heard 
of "human sense"?

The notion of "stages" in child development is highly controversial, 
and the jury -wisely- remains out.

La'ers,
D.

--- In dogme@yahoogroups.com, "mathewbrigham" <mathewbrigham@y...> 
wrote:
> Hi Zosia, thanks 4 ur reply about the role of the other and care....
> 
> studies consistently show that infants cannot take the role of 
other, 
> and thus are not capable of genuine compassion, care or love. From 
> 6/7 things are a little different.....The child can start to 
> be.....Take a book whose front cover is blue and whose back cover 
is 
> orange and then show the book, front and back, to a five year old 
> child. Hold the book between you and the child. You are looking 
at 
> the orange cover and child is looking at the blue. Ask the child 
> what colour he is seeing and he will correctly say blue. Ask the 
> child what colour you are seeing, and he will say blue!!! A seven 
> year old, from anywhere in the world, will say orange!
> 
> 5 years olds dont have the cognitive capapcity to step out of thier 
> own skin and inhabit yours for a while. There will therefore never 
> be mutual recognition. So there can never be genuine care for your 
> point of view however much the child may emotionally love you - 
This 
> is why Romantic Theorists mistakenly think a child is capable of 
> genuine love, compassion or care.
> 
> I am not attempting to reduce the experience of being a child, but 
> showing what a child is not capable of. I sense you may disagree 
as 
> your feeling of love may be hurt by such a factual statement that 
> seems to be void of all the joy and life that children exhibit. 
> 
> Not sad at all, this is part of a developmenal sequence that goes 
> from impulsive, egocentric, conformist, conscientious, 
> individualistic and autonomous way of being - most of us are lucky 
if 
> we get to individualistic stage and truly lucky if we are autonmous 
> as then we transend and include all previous levels and may 
function 
> as an integral being.
> 
> Sure development is not even or even nice often - disasters happen 
at 
> every step of the way, there are pathologies that take place, new 
> stregths that occur and new diseases etc.- there is always a price 
to 
> pay for an increase in conciousness - "dialectic of progress".



	


	Group: dogme
	Message: 6884
	From: mathewbrigham
	Date: Do Jun 03, 2004 6:59 

	Subject: on denying hierarchies of development....


	> Oh Mat!
> 
> It's difficult for me to swallow whole anything which is presented 
as 
> a statement-of-fact, when it is in reality merely a statement-of-
> observations-of-phenomena.
> > 
> The notion of "stages" in child development is highly 
controversial, 
> and the jury -wisely- remains out.
> 

Hi David!

yes i know it can all seem highly controversial, but that's because 
the biggest problem of the psyche is that each level of development 
(until you start thinking/being integral) can only appreciate itself 
ie. that level of development. please read on before writing back 
about the perceived claptrap u r reading...


One of the biggest obstacles in the way of furthering 
cultural/psychological development (which includes education) is that 
pluralists, egalatarians, multiculturalists, etc. attempt to treat 
all other forms of development with equal care and compassion. This 
is a truly noble intent and does show awareness of other levels, but 
because of the intense egalitarianism that it embraced, this level of 
development fails to see that ITS OWN STANCE. 

The worst thing perhaps, is that this level of development 
agressively denies the stages that produced this very egalitarist 
stage itself! So in the name of egalitarianism you are denying the 
other stages!!!


This stems from a misunderstanding of hierarchy and its natural place 
in growth and development. By the time an individual gets to an 
individualistic way of thinking then the self begins an attack on al 
ltypes of hierarchies, an agressive anti-hieracrchy stance is often 
the hallmark here - a quick look at some of the recent msg's shows 
this..

Perhaps you are thinking of "dominator hierarchies" which are rigid 
social hierarchies and instrument of oppression. The ones I am 
referring to are "actualization hierarchies" and are necessary for 
the self-actualization of individuals and cultures (and virtually all 
biological systems as well!)

Actualization hierarchies are the very means of growth..heaps into 
holes, fragments into integration, alienation into cooperation

It is noble to challenge the "dominator hierarchies" that lower (not 
meant in pejorative sense here) forms of spiritual development have 
(eg. absolutism, universalism, and domination) but the danger is that 
this level of conciousness mistakes all hierarchies as being of the 
same order, and because it then denies all hierarchies, it is firmly 
locked into a "first-tier" level of thinking/being. 

Its an old old argument, whenever any metanarrative is mentioned, it 
is absent at a prerational level of awareness, it exists in rigid and 
oppressive ways at a conformist level of conciousness, it is attacked 
and deconstructed at an egalitarian/individualistic level and only 
returns in a softer, nested fashion at "second-tier" thinking/being.

So the attacks on hierarchies (stages of development) that are coming 
from various people on the site are noble in intent, but blind until 
one transcends throught it! YES this sounds bigheaded, sickening, 
unbelievable and positively offensive to anyone who has an 
individualistic self-identity and pluralistic world view.....

BEWARE! By denying all hierarchies, the danger is allowing pre-
rational memes (egocentricism) to take root ---in an attempt to 
postconventional in thinking - a pluralistic world view can embrace 
anuthing non-conventional which makes it frankly preconventional , 
regressive and narcisstic.

Where does this happen: The world of Cultural Studies (which i spent 
3 years in!), postmodernism, humanistic psychology, animal rights, 
Foucault/Derrida, political correctness, Greenepeace etc.

"Second-tier" thinking is fully aware of the interior stages of 
development - even if it can't articulate them in a technical 
fashion - it steps back and grasps the big picture and thus "seond-
tier" thinking apreciates the necessary role that all of the various 
memes (levels of conciousness) play. Second-tier awareness thinks in 
terms of the overall spiral of existence, and not merely in ther 
terms of any one level.

"Second-tier" thinking goes further than pluralism - it looks for the 
rich contexts that link and join these pluralistic systems and thus 
it takes these separate systems and begins to embrace, include, ad 
integrate them into holistic spirals and intergral meshworks. 

So to summarise - "second-tier" thinking is instrumental in moving 
from relativsim to holism from pluralism to integralism.

The jury you refer to are a jury that are firmly in the egalitarian 
(individualistic thinking, pluralistic outlook) camp - so yes of 
course they remain out - but only until the next level 
unfolds: "second-tier" thinking.....

An estimate of proportion of the worls at a "sensitive self" level of 
development: 10% with 15 % of the power. Not surprisingly "seond-
tier" thinking is only present in about 1% of population with about 
5% of power...

So yes its bloody small, but this is now the "leading-edge" of 
collective human evolution...

Some examples of the growth of "second-tier" thinking: growth of 
transpersonal psychology, chaos and complexity theories, integral-
holistic systems thinking, Gandhi's and Mandela's pluralistic 
integration......

Cross-level debates are RARELY resolved...no amount of holism will 
dislodge your pluralistic outlook until you are ready to develop 
throught the dynamic spiral of conciousness unfolding...

SO- you will still think every word I have written is complete 
claptrap unless you have just the tiniest touch of integralism in 
your palette!

For a simple overview see English Teaching Professional June, July, 
August 2003. Nick Owen writes on Spiral Dynamics...(the term Sprial 
Dynamics is one of several terms used to describe this integral 
unfolding process)



	


	Group: dogme
	Message: 6885
	From: Marianne Dorléac
	Date: Do Jun 03, 2004 7:26 

	Subject: Re: Re: Firm Guidance and stages of development...


	mathewbrigham <mathewbrigham@y...> wrote:
Hi Zosia, thanks 4 ur reply about the role of the other and care....

studies consistently show that infants cannot take the role of other, 
and thus are not capable of genuine compassion, care or love. From 
6/7 things are a little different.....The child can start to 
be.....Take a book whose front cover is blue and whose back cover is 
orange and then show the book, front and back, to a five year old 
child. Hold the book between you and the child. You are looking at 
the orange cover and child is looking at the blue. Ask the child 
what colour he is seeing and he will correctly say blue. Ask the 
child what colour you are seeing, and he will say blue!!! A seven 
year old, from anywhere in the world, will say orange!

(...)

Matthew,

Thank you for your very interesting post !



Marianne







---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

Dialoguez en direct avec vos amis grâce à Yahoo! Messenger !

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6886
	From: Marianne Dorléac
	Date: Do Jun 03, 2004 7:38 

	Subject: Re: Wot Mat Ses


	davidhogg_bcn <davidhogg_bcn@y...> wrote:
Hi again everybody.

Happy New Year! (Has it been THAT long?! Surely not.)

It's difficult to disagree with much of what Mat says. (Though a few 
of you are doing your darnedest - good on you!).

There are a couple of things that I'd like to chip in, though, if I 
may.

The teacher is... "someone who will pick things up from the deathly 
silence and allow things to move on."

¡Oh-no-(s)he-isn't!

Of the many dozens of lesson I've observed in the last year (given by 
novice teachers and very experienced ones alike), perhaps the most 
striking thing that has occurred to me is how so many teachers feel, 
curiously, that it is their responsibility to fill "deathly[?] 
silences". Absolutely not so!!

I have shared with my colleagues and trainess my own preference, 
which is to get comfortable with silences, and acknowledge that these 
silences are the "thinking time" that these non-native speakers need 
in order to organise their thoughts and express what THEY want to 
say. Whenever we (please don't pick me up on the "WE"!!) fill 
silences, we are killing language-processing and stifling language-
learning.

MD : Outside the classroom, silence is often viewed as embarrassing, and all the more so inside the classroom. I fully agree with you : silence is absolutely necessary to process language... And not only foreign languages. Silence should not be embarrassing : it is part of communication.

As Keats wrote :

"Heard melodies are sweet

But those unheard are sweeter" !!

Marianne
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	Group: dogme
	Message: 6887
	From: Marianne Dorléac
	Date: Do Jun 03, 2004 8:04 

	Subject: Re: More guff


	Diarmuid Fogarty <fogarty.olmos@t...> wrote:
Mathew asks: "If the teacher was really not a prerequisite for any [sic] form of learning to take place, then why don't some out-there schools experiment by having just groups of people who want to learn a language?"

If you come along to my college (not a very out-there establishment, it has to be admitted) on any Wednesday between 1pm and 2pm, you will be able to observe "The Conversation Club", where teachers are forbidden and where "lessons" are planned, prepared and delivered by the learners.

Likewise, if you go into many bars and restaurants, you will find Spanish people, Chinese people, French people, Polish people etc, all of whom are not actually seeking a career in hostelry, but all of whom believe that this is an effective way of learning the language. 

None of which means that the teacher shouldn't exist, simply that the teacher doesn't *have* to exist. I agree with you (and with the research that has been done) that guided learning is likely to be faster learning. I think that we have to accept that in a group of people who have come together to find out more about English, it is quite reasonable to expect the teacher to have a leadership role in this search (although the point that dogme makes is that it is equally reasonable to expect the students to have leadership roles in their learning and when talking about their lives and experiences).

I disagree that classes are ultimately linked together by the teacher. Classes are often linked together by a shared desire to learn something; or by the social network that students have built up themselves; or by shared cultural experiences etc.

MD : Yes, but the teacher helps the "mayonnaise" to form !! And the process begins in the very first minutes of the first lesson...





DF : But I agree that teachers are different to students in a number of ways. After all, we are paid to be there; they are paying to be there (either directly or indirectly). 

MD :BIG différence !!



We have an obligation to the management (and in the UK to the government) to show progress and method. We have spent many years studying and thinking about the language and studying and thinking about education. 

MD : YES !



DF :So, difference yes, but also equality...at least as far as the power and the authority go.

MD : Yes, but authority, knowledge and trust go together when learning is concerned : if students are convinced that they *must* translate every single word into their own language before allowing themselves to speak out in French, they will do so till the end of the course unless you say that "hey, I am a professional, trust me, forget about English for a while, have a go and take the plunge !"

Marianne
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	Group: dogme
	Message: 6888
	From: Marianne Dorléac
	Date: Do Jun 03, 2004 8:07 

	Subject: Re: Re: ABSOLUTELY and RELATIVELY ...................


	dominic mccabe <dominic.mccabe@n...> wrote:I always tell my learners they can learn English without a teacher but that they have to exert themselves. Fortunately/Unfortunately they never take me seriously.

MD : I had excellent teachers and I thank them all ! 
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	Group: dogme
	Message: 6889
	From: Marianne Dorléac
	Date: Do Jun 03, 2004 8:11 

	Subject: Re: Re: ABSOLUTELY and RELATIVELY ...................


	Adrian Tennant <adrian.tennant@n...> wrote:
Two points I'd like to pick up from Mat's latest posting (although he seems
to have conveniently ignored my last one!)

> I whole-heartedly agree that learning can take place within a group of
students, but there may be a limit to this. Having a
> teacher allows the partipants to step into a role where the students and
teacher have a model that allows (IF the teacher
> sees the nature of his role being a real but ultimately illusiory role)
more progress than to be made were the students just
> left to organise themselves and educate themselves.

Why? Why? & Why?

When I was working in Ecuador is went to a school to brush up my Spanish.
The classes were 121 and we followed a coursebook. In the first week I
realised it was pretty useless for me and I was picking up far more during
the taxi rides to and from the school. So I quit and rode around in taxis
for 3 hours every morning instead.

a) I had a model (but not a teacher)
b) I decided what we discussed
c) I made far more progress than I had in the *organised* class.
d) I organised my education.



MD : and are you a teacher yourself ?

Not everyone is ready to "organise" one's education. Being aware that you actually *can* organise it yourself takes time and... education !!


Marianne
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	Group: dogme
	Message: 6890
	From: Marianne Dorléac
	Date: Do Jun 03, 2004 8:17 

	Subject: Re: Re: ABSOLUTELY and RELATIVELY ...................


	mathewbrigham <mathewbrigham@y...> wrote:

So am I just wasting words here, or is there a difference in the 
power dynamics of the classes I teach (is that still politically 
correct?) and those you guys teach? 



MD : No you are not wasting words !!
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	Group: dogme
	Message: 6891
	From: Marianne Dorléac
	Date: Do Jun 03, 2004 8:32 

	Subject: Re: ABSOLUTELY and RELATIVELY ...................


	Diarmuid Fogarty <fogarty.olmos@t...> wrote:
Mathew wrote, "Take away the teacher, what have you got? A group of people in a room; Take away the students, what have you got? A person in a room"

This isn't the whole picture. Take away the teacher, what have you got? A group of people in a room who have come together for a shared purpose. In addition, a group of people in a room with rich and viaried experiences of life and their own individual interpretations of what constitutes reality. Furthermore, a group of people in a room who are, more likely than not, happy to share their view of things with their friends and colleagues.

MD : No ! They have paid to learn a language with a *teacher* who is supposed to *know* something about learning a language, who *can* speak another language and who is there to facilitate, guide, encourage, reformulate, and create the conditions for the learning to take place, linking the students together, through, with and to a foreign laguage.

DF :Take away the students, what have you got? A person with a palpable sense of paranoia: "Where are they? Was it something I said? God, theymust hate me!"



MD : LOL !
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	Group: dogme
	Message: 6892
	From: Marianne Dorléac
	Date: Do Jun 03, 2004 8:47 

	Subject: Re: limitless choice and limitless ''teaching''........


	zosia grudzinska <zosia_g@w...> wrote:
with all respect - anyone sayin children expect and need firm guidance have
possibly neglected to observe them playing in a courtyard...
children are naturally autonomous - until they get sent to the labour camp
which is called "school" by the enlightened societies. There they are
taught to expect and need firm guidance of a teacher who tells them what to
do and when and how to do it. Then we get listless, uninterested teenagers
and we complain about the passivity of youth.



MD : Schools are not "labour camps" !! I went to a great simple school, I had great teachers who helped me become "autonomous" : of course children are not "naturally" autonomous !! The worst strategy is to force autonomy into a child when he is not ready for it : it takes time and growing up to become autonomous !

Oh and no I never was a listless uninterested passive teenager !!!

Marianne
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	Group: dogme
	Message: 6893
	From: HalimaBrewer
	Date: Do Jun 03, 2004 10:21 

	Subject: Re: limitless choice and limitless ''teaching''........


	Has anybody here read Steven Pinkers' "The Blank Slate?"

so much fell into place for me when I read it. Speaking about development and inherent tendencies and personality and social evolution --- a very good read even if you don't agree with all of it.

Anyway, I think it is a bit romantic to talk about children being naturally autonomous or naturally loving and careing as if the socialisation process takes something away. Much of growing up is learning social skills, like all mammals do in order to adapt to the enviornment and all ranges of behaviour are there, form gentle and cociliatory to violent and aggressive. 

School has a function in socialisation - not all is "good" nor "bad" and teachers, most certainly have a useful function. I have had very good teachers to whom I am eternally grateful, but I have also had atomoton teachers who spouted a lot of incomprehensible nonsense.And quike frankly the existence of listless uniterested teenagers would be a phenomena with, or without any sort of teacher, excellent or otherwise. Teenagers get most of their social skills from a peer group, no matter what an individual teacher does. I think the way to guide socialisation and love of learning is a project for the whole community and for the teachers, the administration, the school board, and the parents to design an enviornment conducive to learning and freedom of thought, and material to think about - teachers work in a microcosm of the society - they hardly make it what it is alone. 

I think children need firm guidlines - I think they need edges to explore and techniques suggested for their minds to grow healthily. Doing that well does not produce listless teenagers, it gives teenagers the material they need to survive boring and listlessness in thier peers.

Halima 
----- Original Message ----- From: Marianne Dorléac 
To: dogme@yahoogroups.com 
Sent: Thursday, June 03, 2004 9:47 PM
Subject: Re: [dogme] limitless choice and limitless 'teaching'........




zosia grudzinska <zosia_g@w...> wrote:
with all respect - anyone sayin children expect and need firm guidance have
possibly neglected to observe them playing in a courtyard...
children are naturally autonomous - until they get sent to the labour camp
which is called "school" by the enlightened societies. There they are
taught to expect and need firm guidance of a teacher who tells them what to
do and when and how to do it. Then we get listless, uninterested teenagers
and we complain about the passivity of youth.



MD : Schools are not "labour camps" !! I went to a great simple school, I had great teachers who helped me become "autonomous" : of course children are not "naturally" autonomous !! The worst strategy is to force autonomy into a child when he is not ready for it : it takes time and growing up to become autonomous !

Oh and no I never was a listless uninterested passive teenager !!!

Marianne
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	Group: dogme
	Message: 6894
	From: diarmuid_fogarty
	Date: Fr Jun 04, 2004 6:59 

	Subject: NETIQUETTE


	Some people on this list receive all of their messages in a daily 
delivery. In other words, they get ONE post with every single 
message, including the header line, the name of the person, the 
address of the person, the time of the post, the date of the post 
and, of course, the message itself. These megaposts take much longer 
to download than a single e-mail. On busy days, I would imagine it's 
quite frustrating when you are waiting for another important e-mail. 
Some people, I believe, are even on a weekly digest!

With this in mind, would it be unreasonable for me to suggest that 
people think before they post. Yesterday, there were 8 posts from one 
individual that ranged from a couple of sentences long to three 
letters long. I can imagine that there were some disgruntled dogme 
people this morning. Similarly, could we follow the request that has 
been made on this list several times before: instead of reposting the 
message we are replying to, it has been requested that we snip the 
part of the message that is relevant. There is probably no need to do 
this with every post. 

All of this helps people who get their messages delivered in digest-
form. It can be quite frustrating when you get a whole load of 
message to find out that they don't really advance the debate very 
much. Put simply, it is only the spirit in which they were sent that 
stops them from being spam.

Merci!
Diarmuid



	


	Group: dogme
	Message: 6895
	From: Diarmuid Fogarty
	Date: Fr Jun 04, 2004 7:35 

	Subject: Re: limitless choice and limitless ''teaching''........


	I don't think it is romantic to talk of children being autonomous. We're not talking about babies here, we're talking about children. To say that they are not independent or self-governing is to belie the experience that I live every day! Both Sara and Éamonn are quite independent and both are laws unto themselves. For the record, 3 and 2 respectively.

I would concede the case for not being naturally loving and caring, both of which are social skills that seem to be learnt as time passes by. However, like Mat, I don't really think it matters. It's an adult explanation for a child's behaviour, but it is not meant in a judgemental manner. For the record, I don't think that adults are naturally loving and caring people either. In fact, I don't really go in for the whole idea of "natural love and care" full stop. Like most things, I suspect that they are constructs, very powerful ones, perhaps,but constructs neverthless. They are built on the more plausibly natural need for security and companionship.

Which beings me back to children's need for firm guidance and/or guidelines. I insist, *adults* need firm guidelines and guidance when they are dealing with children. Children most certainly do not need them. I do believe that children are naturally curious and will find their own edges to explore. Suggesting techniques, to paraphrase Halima, may well be beneficial to children, but then again, "suggested techniques" are not exactly "firm guidelines", are they?

Children need company and security; food and water; the opportunity to grow and develop. Adults need rules to be laid down to ensure that this naturally anarchic process does not impact on their lives too much. Adults tell themselves that this is better for the children (has anybody tried the opposite or are we just accepting as given that it is bad?). Children's need for company and security is often realised as "love" and "care". These are not necessarily synonomous with firmness and law-making. Halima says that firm guidelines give teenagers the material they need to survive...how does she know? How is it possible to know that "firm guidelines" rather than, say, "knowledge that you are always loved and supported", are the things that contribute to the development of a healthy mind? Can we extrapolate and say that "firm guidelines" are what help people in the classroom rather than an a trusting atmosphere where people feel secure? Is it at all possible to state definitively what leads to successful upbringing and/or education? I don't think so, and this forms part of my understanding of dogme: it's against breaking things down into constituent parts and explaining what does what.

As for schools, many of them *are* labour camps which are charged with the duty of producing producers and consumers, rather than thinkers. A look at any national curriculum will make this as plain as the nose on your face! In my daughter's nursery a few weeks back, they were playing restaurants. There was the "menu", the food, and the McDonalds (TM) restaurant. On one level, it is easy to understand: countries have to compete and an educated workforce is more productive than a non-educated workforce. IT, for example, is a growing economy, so it makes sense for computers to be herded into schools. But to those of us who believe that education is about something more than preparing fodder for the machine, the union between education and industry or education and economy is distasteful.

Schools have hidden agendas. On these agendas is instilling an appreciation of the hierarchical nature of our society and of those who are above us in the hierarchy ("Don't question your elders!"; "Because *I* am the teacher!" etc) When people leave school, they are capable of operating smoothly in the workplace and not being too disruptive. 

All thanks to those "firm guidelines". 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6896
	From: Tom Topham
	Date: Fr Jun 04, 2004 9:52 

	Subject: RE: stages of development...


	Sorry, as usual my comments are only tangentially related, but I was 
interested when reading this item:

>studies consistently show that infants cannot take the role of other,
>and thus are not capable of genuine compassion, care or love. From
>6/7 things are a little different.....The child can start to
>be.....Take a book whose front cover is blue and whose back cover is
>orange and then show the book, front and back, to a five year old
>child. Hold the book between you and the child. You are looking at
>the orange cover and child is looking at the blue. Ask the child
>what colour he is seeing and he will correctly say blue. Ask the
>child what colour you are seeing, and he will say blue!!! A seven
>year old, from anywhere in the world, will say orange!

I saw a program in which a similar experiment was conducted, but involving 
analogy... A small model of a room is shown to the test subject, and the 
child watches while the barbie comes into the room and hides a candy 
somewhere in it. Then the test subject is taken into a full scale room laid 
out in the same way as the model. I don't remember the exact age boundary, 
but it was similar to the blue / orange book thing described above and 
universal across cultures... something like 3 or 4 year olds didn't get it, 
and would search the room randomly for the treat, and after the 
developmental switch is flipped, at 5 or so, they went right to the correct 
hiding spot.

Incidentally, adult chimpanzees were also able to reason from analogy and 
could successfully locate the treat. As a control, when they weren't first 
shown the model they couldn't find the treat as quickly (by scent, say) and 
would just search randomly.


Tom
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	Group: dogme
	Message: 6897
	From: zosia grudzinska
	Date: Fr Jun 04, 2004 10:33 

	Subject: Re: ABSOLUTELY and RELATIVELY ...................


	----- Original Message -----
From: "Marianne Dorléac" <marianne_dorleac@y...>

Diarmuid Fogarty <fogarty.olmos@t...> wrote:
Take away the teacher, what have you got? A group of people in a room who
have come together for a shared purpose. In addition, a group of people in a
room with rich and viaried experiences of life and their own individual
interpretations of what constitutes reality

MD : No ! They have paid to learn a language with a *teacher* who is
supposed to *know* something about learning a language, who *can* speak
another language and who is there to facilitate, guide, encourage,
reformulate, and create the conditions for the learning to take place,
linking the students together, through, with and to a foreign laguage.

But such expectations are the result of our consumerist society - and if we
care to change the mindsets to more flexible and open "watchful curiosity"
(after one Tao Master, whose name I have unfortunately forgotten) then we
can start noticing teachers (and learners) everywhere around us... like kids
who attend so called Free Schools do, organising classes with themselves as
leaders/instructors in any area of expertise they posses - provided there
are takers. In such a world the boundary between a paid instructor and a
payee begin to melt - the emerging structure is rather that of a free,
unstructured sharing. Who is to say whether a "class" begun as an English
language course will not transform into, say, an actor's workshop? The
possibilities are endless. Imagine - I personally feem dazzled by the
vision!
Zosia



	


	Group: dogme
	Message: 6898
	From: zosia grudzinska
	Date: Fr Jun 04, 2004 10:38 

	Subject: Re: More guff


	Zosia: May I add my threepenny worth?

MD : Yes, but the teacher helps the "mayonnaise" to form !! And the process
begins in the very first minutes of the first lesson...

Zosia: only sometimes the mayonaise can prove unpalatable, so let's not
necessarily stick to the recipe (although the dish can still be the staple
of the table...). There are other options, some of the having been
presented by Diarmuid


DF : But I agree that teachers are different to students in a number of
ways. After all, we are paid to be there; they are paying to be there
(either directly or indirectly).

MD :BIG différence !!

Zosia: It would be nice to have the money out of the way thus facilitating
the more authentic social exchange... gosh, am I beginning to sound like an
anarchist? perhaps I am really veering in this direction...

DF :So, difference yes, but also equality...at least as far as the power
and the authority go.

MD : Yes, but authority, knowledge and trust go together when learning is
concerned : if students are convinced that they *must* translate every
single word into their own language before allowing themselves to speak out
in French, they will do so till the end of the course unless you say that
"hey, I am a professional, trust me, forget about English for a while, have
a go and take the plunge !"

Zosia: Not necessarily as my experience shows. I may talk myself till
electric-blue in face and they will still persist in using whatever
strategies feel safe to them (because of their personality, emotional
make-up, previous experiences, their parents' beliefs... etc)



	


	Group: dogme
	Message: 6899
	From: zosia grudzinska
	Date: Fr Jun 04, 2004 10:43 

	Subject: Re: Wot Mat Ses


	David wrote:
... bear in mind that many folks (in dogmeland and everywhere else)
are "required" by their bosses to "follow a coursebook". But that
doesn't mean that anyone's boss is gonna give them hassle if they and
their customers decide instead to have-the-coursebook-follow-us. {...}
Particularly so in private academies, I reckon, but probably true (to
various extents) in other contexts, too. (Correct me,
everyone, on how wrong I am about that if it turns out that I am).

so I am confirming that it is possible even in the setting where the
Ministry of Education forces us by the allmighty law to have a coursebook -
for more than three years we have been "having the coursebook" somewhere
deep in the drawers of ouor desks and working with our minds and
imaginations instead
Zosia



	


	Group: dogme
	Message: 6900
	From: zosia grudzinska
	Date: Fr Jun 04, 2004 10:46 

	Subject: Re: Re: ABSOLUTELY and RELATIVELY ...................


	From: "Adrian Tennant" <adrian.tennant@n...>

> No! In some of my classes the students are totally in charge. There are
> times when I am no more than a mule, fetching whatever they require (i.e.
> paper, scissors, glue etc) while the construct the lesson, the materials
and
> the learning.

I concurr adding that they are the classes that end with us all feeling most
alive, touched by something intangible but authentic and me not in the
slightest feeling ousted from the seat of power... on the contrary strange
that it may sound I do feel energized after such episodes, more empowered
than before. On reflection - perhaps because I enjoy the learner showing
honest initiative which is the prerequisite to the real learning process
taking place?
Zosia



	


	Group: dogme
	Message: 6901
	From: fiotf
	Date: Fr Jun 04, 2004 11:35 

	Subject: second the motion


	Hi,
sorry to whine, but I'm going to back Diarmuid up on his netiquette 
post. My server crashed on Wednesday, so I just tried to check out 
the list - I don't receive any mails at all, thank goodness, I just 
go to the page. My immediate reaction is simply that I don't have 
time to wade through it all. Trying to work out who said what to whom 
and when, and finding the posts that actually say something is not 
that easy and is time-consuming. 

SO I second the motion to "clip" the posts you reply to, attempt to 
put your observations in one, or maybe two posts rather than a whole 
flood, and also, could we ask people to on-list general comments "of 
global interest", ie the generally discursive ones, and OFF-list the 
little "oh well said, you" type messages?? Pleeeeeeeeaaaaaaasee. I 
shall grovel if needs be, but only off-list.

Thanks, and happy reading - it looks like there's an interesting 
thread going on, but I'll wait until I have time on my hands to weed 
it out ('weed' being a bad choice of words, sorry).

fiona



	


	Group: dogme
	Message: 6902
	From: davidhogg_bcn
	Date: Fr Jun 04, 2004 11:12 

	Subject: Re: limitless choice and limitless ''teaching''........


	Hi.

As usual, I find myself agreeing to some extent or other with 
everybody.

Firstly, Diarmuid's comment about consumerism hits a big nail right 
on its head:

"As for schools, many of them *are* labour camps which are charged 
with the duty of producing producers and consumers, rather than 
thinkers." 

One duty of parents, then, is to counter-balance this rampant 
consumerism-gone-mad by reminding our kids that they don't ever 
actually need to buy very much in life; and that they certainly don't 
need to acquire piles of metal, plastic and cardboard every birthday 
and Christmas, just because "everybody else does it".

And Zosia and Diarmuid are right, more generally, about "labour camp" 
schooling. The system, and many of those working in it, do have a 
wrong-headed ""Don't question your elders!"; "Because *I* am the 
teacher!" etc" mentality.

But not all parts of the system are bad, and not all teachers are Do- 
as-I-tell-you-because-I'm-in-charge despots. And, to be fair, 
although much is wrong-headed in teaching, there are also an awful 
lot of wrong-headed parents out there, at least in the two countries 
where I've lived. 

This seems more and more to be the case now that we parents are lucky 
enough to have sooo many excuses for not bothering to take an interest
in communicating respectfully -forget "firmly"!- with our kids. Mums 
and Dads are busy working all day, and so it really is just too much 
effort to bother listening to what our kids have to tell us, or to 
explain anything that they want explained. You understand, don't you? 
It's not easy being a parent. We just want to relax in the evening 
and vegetate in front of the TV, without the kids getting too unruly. 
And when they do get too unruly, then we can be excused for -out of 
frustration- giving them either a quick slap, or a candy bar: 
anything that'll SHUT THEM UP!

That seems to be much of the thinking anyhow, from my own 
observations of the data available to me. 

Diarmuid is right to point out how loving and caring many adults 
aren't. Downright abrasive, many of us, especially when we're talking 
to inferiors such as our annoying kids. But, as I've said: we've got 
lots of good excuses for our ineptitude, and it's not easy being a 
parent. (And so on; and so forth).

So, I find myself agreeing more with Halima, when he says:

"it is a bit romantic to talk about children being naturally 
autonomous or naturally loving and careing as if the socialisation 
process takes something away. Much of growing up is learning social 
skills, like all mammals do in order to adapt to the enviornment and 
all ranges of behaviour are there, from gentle and cociliatory to 
violent and aggressive.

School has a function in socialisation - not all is "good" nor "bad" 
and teachers, most certainly have a useful function." unquote.

And I absolutely go along with Halima's other comment: 

"children need firm guidlines - I think they need edges to explore 
and techniques suggested for their minds to grow healthily."

If parents can't bring themselves to give their kids firm guidance, 
then I wonder just whatonearth they're giving them at all. My younger 
son, for instance, (3 years old) is currently coming home from 
nursery every day with the wacky notion that every time his elder 
brother (6) does something that frustrates him, it's appropriate to 
bash him over the head with a book / toy car / whatever else comes to 
hand.

My elder son, of course, has long-since learnt that the rule in our 
house is that everybody must respect everybody at all times, and that 
nobody should abuse anybody, physically or otherwise. 

However, my younger son has yet to learn that rule, but he's learning 
it at the moment, thanks to the firm guidance that the three of us 
are giving him.

Without that firm, clear guidance, then the anarchy would no doubt 
ensue unabated. And I wonder just what my three-year-old would learn 
from being "free" to behave violently. It doesn't bare thinking 
about. 

So, firm guidance is, in my opinion, the only option for any parent 
who really gives a stuff what kind of citizens (s)he's sending out 
into the world. But firm guidance is about much more than telling 
kids what behaviour isn't acceptable. The way my elder son and I deal 
with little Oscar's frustration is to (1st) make it plain to him that 
nobody abuses anybody around here, but (2nd) to quickly show that we 
understand his frustration, and that we want to help him deal with it 
by negotiating as to what we're all going to do to accommodate each 
other's needs.

Of course, all this wrangling, negotiation, and communication eats up 
loads of time. It can't be done effectively during the commercial 
break; and parents can't do it by remote control while slumped on the 
sofa.

Kids didn't ask to be "born". But they ARE crying out to be "made".

That's how I see it, anyhow.

La'ers,
D.
















--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> I don't think it is romantic to talk of children being autonomous. 
We're not talking about babies here, we're talking about children. To 
say that they are not independent or self-governing is to belie the 
experience that I live every day! Both Sara and Éamonn are quite 
independent and both are laws unto themselves. For the record, 3 and 
2 respectively.
> 
> I would concede the case for not being naturally loving and caring, 
both of which are social skills that seem to be learnt as time passes 
by. However, like Mat, I don't really think it matters. It's an adult 
explanation for a child's behaviour, but it is not meant in a 
judgemental manner. For the record, I don't think that adults are 
naturally loving and caring people either. In fact, I don't really go 
in for the whole idea of "natural love and care" full stop. Like most 
things, I suspect that they are constructs, very powerful ones, 
perhaps,but constructs neverthless. They are built on the more 
plausibly natural need for security and companionship.
> 
> Which beings me back to children's need for firm guidance and/or 
guidelines. I insist, *adults* need firm guidelines and guidance when 
they are dealing with children. Children most certainly do not need 
them. I do believe that children are naturally curious and will find 
their own edges to explore. Suggesting techniques, to paraphrase 
Halima, may well be beneficial to children, but then 
again, "suggested techniques" are not exactly "firm guidelines", are 
they?
> 
> Children need company and security; food and water; the opportunity 
to grow and develop. Adults need rules to be laid down to ensure that 
this naturally anarchic process does not impact on their lives too 
much. Adults tell themselves that this is better for the children 
(has anybody tried the opposite or are we just accepting as given 
that it is bad?). Children's need for company and security is often 
realised as "love" and "care". These are not necessarily synonomous 
with firmness and law-making. Halima says that firm guidelines give 
teenagers the material they need to survive...how does she know? How 
is it possible to know that "firm guidelines" rather than, 
say, "knowledge that you are always loved and supported", are the 
things that contribute to the development of a healthy mind? Can we 
extrapolate and say that "firm guidelines" are what help people in 
the classroom rather than an a trusting atmosphere where people feel 
secure? Is it at all possible to state definitively what leads to 
successful upbringing and/or education? I don't think so, and this 
forms part of my understanding of dogme: it's against breaking things 
down into constituent parts and explaining what does what.
> 
> As for schools, many of them *are* labour camps which are charged 
with the duty of producing producers and consumers, rather than 
thinkers. A look at any national curriculum will make this as plain 
as the nose on your face! In my daughter's nursery a few weeks back, 
they were playing restaurants. There was the "menu", the food, and 
the McDonalds (TM) restaurant. On one level, it is easy to 
understand: countries have to compete and an educated workforce is 
more productive than a non-educated workforce. IT, for example, is a 
growing economy, so it makes sense for computers to be herded into 
schools. But to those of us who believe that education is about 
something more than preparing fodder for the machine, the union 
between education and industry or education and economy is 
distasteful.
> 
> Schools have hidden agendas. On these agendas is instilling an 
appreciation of the hierarchical nature of our society and of those 
who are above us in the hierarchy ("Don't question your 
elders!"; "Because *I* am the teacher!" etc) When people leave 
school, they are capable of operating smoothly in the workplace and 
not being too disruptive. 
> 
> All thanks to those "firm guidelines". 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6903
	From: Marianne Dorléac
	Date: Fr Jun 04, 2004 7:20 

	Subject: Re: More guff


	zosia grudzinska <zosia_g@w...> wrote:
Zosia: May I add my threepenny worth?

MD : Yes, but the teacher helps the "mayonnaise" to form !! And the process
begins in the very first minutes of the first lesson...

Zosia: only sometimes the mayonaise can prove unpalatable, so let's not
necessarily stick to the recipe (although the dish can still be the staple
of the table...). There are other options, some of the having been
presented by Diarmuid

MD I am not talking about any recipe : to person doing the mayonnaise is the most important, regardless of the recipe : anyone who has ever tried to make a good mayonnaise must have experienced this !




DF : But I agree that teachers are different to students in a number of
ways. After all, we are paid to be there; they are paying to be there
(either directly or indirectly).

MD :BIG différence !!

Zosia: It would be nice to have the money out of the way thus facilitating
the more authentic social exchange... gosh, am I beginning to sound like an
anarchist? perhaps I am really veering in this direction...

MD : Well, the money is *not* out of the way, hélas !



MD : Yes, but authority, knowledge and trust go together when learning is
concerned : if students are convinced that they *must* translate every
single word into their own language before allowing themselves to speak out
in French, they will do so till the end of the course unless you say that
"hey, I am a professional, trust me, forget about English for a while, have
a go and take the plunge !"

Zosia: Not necessarily as my experience shows. I may talk myself till
electric-blue in face and they will still persist in using whatever
strategies feel safe to them (because of their personality, emotional
make-up, previous experiences, their parents' beliefs... etc)



MD : no need to become electric-blue. My experience is that when I can manage to create an atmosphere of trust, authority follows naturally, the mayonnaise sets and they *do* beleive me and they stop translating every single word into English.







---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

Dialoguez en direct avec vos amis grâce à Yahoo! Messenger !

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6904
	From: Marianne Dorléac
	Date: Fr Jun 04, 2004 7:37 

	Subject: Re: limitless choice and limitless ''teaching''........


	Diarmuid Fogarty <fogarty.olmos@t...> wrote:
As for schools, many of them *are* labour camps which are charged with the duty of producing producers and consumers, rather than thinkers. A look at any national curriculum will make this as plain as the nose on your face! In my daughter's nursery a few weeks back, they were playing restaurants. There was the "menu", the food, and the McDonalds (TM) restaurant. On one level, it is easy to understand: countries have to compete and an educated workforce is more productive than a non-educated workforce. 

MD : THis is a shame, really. Schools should not be a place to produce workforce, it should not be the golden aim of schools, and, sadly, it is so in the UK, and begins to be so in France too !

To me "firm guidelines" are not meant to force children into becoming good consumers. They just show the way firmly and consistently : no, the right way is not to hit your brother when he does not do what you want him to do, yes, if you have a question you can always ask, but asking a man in the shop whether he wore a wig or not, very loudly, will embarrass him because he does not want everyone to know he is bald.









---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

Dialoguez en direct avec vos amis grâce à Yahoo! Messenger !

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6905
	From: Marianne Dorléac
	Date: Fr Jun 04, 2004 7:47 

	Subject: Re: NETIQUETTE


	diarmuid_fogarty <fogarty.olmos@t...> wrote:
It can be quite frustrating when you get a whole load of 
message to find out that they don't really advance the debate very 
much.



MD : In other words, YOUR posts really advance the debate, not mine.



DF: Put simply, it is only the spirit in which they were sent that 
stops them from being spam

Merci!
Diarmuid

MD : You can refer to me directly instead of insinuating. I am sorry if you considered my messages as spam that do not advance the debate. Sorry everybody if you think like Diarmuid : I reacted spontaneously, I did not intend to create havoc, won't annoy you anymore.

Marianne







---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

Dialoguez en direct avec vos amis grâce à Yahoo! Messenger !

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6906
	From: MC Johnstone
	Date: Sa Jun 05, 2004 2:40 

	Subject: Re: NETIQUETTE


	Marianne Dorléac wrote:

>MD : In other words, YOUR posts really advance the debate, not mine.
> 
>
That was my reaction to.

I think, Marianne, that it's best to ignore this one. Every list has its 
regular contributors and some of them do occassionally wake up under the 
impression that an email list is their personal and private space. If 
you've been on lists before, you must have seen this already.

This poster writes a lot and some of it I read. I remember someone here 
recently who started using the list as a kind of blog. I was interested 
to read it, since I don't read blogs, but I could imagine others being 
annoyed at someone not entering THE DISCUSSION and simply using the list 
a a broadcast medium. But no one complained and I think he was open to 
discussion. The posts were obviously not an invitation to it though.

A list is what everyone makes it. Simply because one poster believes 
that there shoud be nothing but "serious posts advancing THE DISCUSSION" 
don't make it so. God knows what might happen to a student in such a 
person's class who dares to say something unexpected.

Omar



	


	Group: dogme
	Message: 6907
	From: davidhogg_bcn
	Date: Sa Jun 05, 2004 7:37 

	Subject: Re: NETIQUETTE


	Hi.

As ususal I find myself agreeing with everybody to some extent or 
other (again!).

But, for what it's worth, I personally have never found the -let's 
say- "anarchic" nature of Marianne's (or anyone else's) postings in 
the slightest bit frustrating. Quite the opposite. Very readable and 
to the point, actually.

So, how about if, as Omar suggests, we set this matter aside; and, as 
Diarmuid suggests, we get on with "advancing the debate"? Eh?

La'ers,
D.

--- In dogme@yahoogroups.com, MC Johnstone <omarjohns@a...> wrote:
> Marianne Dorléac wrote:
> 
> >MD : In other words, YOUR posts really advance the debate, not 
mine.
> > 
> >
> That was my reaction to.
> 
> I think, Marianne, that it's best to ignore this one. Every list 
has its 
> regular contributors and some of them do occassionally wake up 
under the 
> impression that an email list is their personal and private space. 
If 
> you've been on lists before, you must have seen this already.
> 
> This poster writes a lot and some of it I read. I remember someone 
here 
> recently who started using the list as a kind of blog. I was 
interested 
> to read it, since I don't read blogs, but I could imagine others 
being 
> annoyed at someone not entering THE DISCUSSION and simply using the 
list 
> a a broadcast medium. But no one complained and I think he was open 
to 
> discussion. The posts were obviously not an invitation to it though.
> 
> A list is what everyone makes it. Simply because one poster 
believes 
> that there shoud be nothing but "serious posts advancing THE 
DISCUSSION" 
> don't make it so. God knows what might happen to a student in such 
a 
> person's class who dares to say something unexpected.
> 
> Omar



	


	Group: dogme
	Message: 6908
	From: Diarmuid Fogarty
	Date: Sa Jun 05, 2004 9:30 

	Subject: Re: NETIQUETTE


	One takes a deep breath and begins to write:

I'm sorry, Marianne, if you felt my post was an attack. It most certainly wasn't meant to be and I didn't mean to suggest that your posts don't advance the argument, simply that posts such as "LOL" don't. I wasn't thinking beyond any more than how annoying it must be to wait for your digest to download and find eight messages from one person, a number of which are no more than things like "LOL". I'm sure you'll know what I mean. 

As for Omar [bites fingernails and hopes that this is one of the ones that he reads...], I assure you, I am under no illusion that this is my personal or private space! In fact, it was thinking of other people who subscribe to the list in digest form that made me send the message. If you took the time to read some of the archives more carefully, you will see that it is ridiculous to say that I believe 'there should be nothing but "serious posts advancing THE DISCUSSION"' (also, please note that the convention is to use quotation marks when you are actually quoting what somebody has said, as opposed to what you *imagine* they have said. Perhaps if you go back and read my actual words, you will see that at no point did I call only for serious posts advancing the discussion and you will be able to dismount Rocinante).

As for the student who dares to speak out unexpectedly in my class, policy is to have them flayed and then pickled. Of course, I rule my classroom with such firm guidance, that not many people dare to do anything that I haven't signed a permission chit for. It was a fair and noble comment from you, drawing attention to my execrable teaching. There are some who would say that you have no right to question the teaching skills of another, particularly when you have no idea what you are talking about. But I say, "Nonsense! Bring on the uninformed opinion!" And as for the whingers who feel inconvenienced by having their mail boxes filled up with brief one-liners, sod'em, eh? After all, the list belongs to everyone and we can do anyfink wot we want. Right on, bro'!

Diarmuid


----- Original Message ----- 
From: MC Johnstone 
To: dogme@yahoogroups.com 
Sent: Saturday, June 05, 2004 2:40 AM
Subject: Re: [dogme] NETIQUETTE


Marianne Dorléac wrote:

>MD : In other words, YOUR posts really advance the debate, not mine.
> 
>
That was my reaction to.

I think, Marianne, that it's best to ignore this one. Every list has its 
regular contributors and some of them do occassionally wake up under the 
impression that an email list is their personal and private space. If 
you've been on lists before, you must have seen this already.

This poster writes a lot and some of it I read. I remember someone here 
recently who started using the list as a kind of blog. I was interested 
to read it, since I don't read blogs, but I could imagine others being 
annoyed at someone not entering THE DISCUSSION and simply using the list 
a a broadcast medium. But no one complained and I think he was open to 
discussion. The posts were obviously not an invitation to it though.

A list is what everyone makes it. Simply because one poster believes 
that there shoud be nothing but "serious posts advancing THE DISCUSSION" 
don't make it so. God knows what might happen to a student in such a 
person's class who dares to say something unexpected.

Omar
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	Group: dogme
	Message: 6909
	From: zosia grudzinska
	Date: Fr Jun 04, 2004 10:54 

	Subject: Re: chatting chance


	> I started chatting chance as a way to fill up the time when I wasn't
> available to stage manage the class. But I now see the value of it in and
> of itself. It's the one time the students are totally free to be
themselves
> in their new language.
> Julian

Julian's post reminded me of a technique I have learnt from Leni Damm in
Denmark. She has incorporated in her English lessons (pretty structured,
which is supposed to bolster the sense of safety with the kids, to which I
would not necessarily agree but that's neither here nor there) the element
called "2 minutes" - it comes after the warm-up and is meant for the kids to
talk in pairs on whatever subject they like. Unstructured, drawing on all
kinds of past experiences as English learners, just as Julian noticed. I
followed suit and can vouch the value of the procedure
Zosia



	


	Group: dogme
	Message: 6910
	From: zosia grudzinska
	Date: Fr Jun 04, 2004 10:57 

	Subject: Re: limitless choice and limitless ''teaching''........


	so you were the lucky one (unfortunately only one of a very few "ones"...).
I am happy for you. But please take a good look around and see what is
happening. Why do you think the aggression in schools is growing? as the
alternative to a passive teenagers we get the violent ones. they at least
haven't given up, not that I condone any act of violence
Zosia



	


	Group: dogme
	Message: 6911
	From: MC Johnstone
	Date: Sa Jun 05, 2004 10:12 

	Subject: Re: NETIQUETTE


	Diarmuid Fogarty wrote:

>As for the student who dares to speak out unexpectedly in my class, policy is to have them flayed and then pickled. Of course, I rule my classroom with such firm guidance, that not many people dare to do anything that I haven't signed a permission chit for. 
>
What goes around comes around. Perhaps I should have thought three 
times, rather than twice.

This isn't about you or me or anyone else. People write "me too" 
messages on every list know except for the dreaded TESL-L at CUNY. Yes, 
they can be annoying and sometimes it is best to send such things 
privately rather than to everyone, but what can we do when people 
forget, other than take names?

Well, yes, I'm generally a lurker here. There are several reasons for 
that and none of them includes being intimidated by more active members. 
This is one of the best ESL lists I know of and that is mostly because 
of people like you, Diarmuid. But there are lurkers who lurk because 
they do feel intimidated, for whatever reason. They lurk in our classes 
and they lurk here.

If we want to do something about short messages with little content 
other than LOL, or ROTFL, or Right On Bro'! then the subject might be 
signaled by something like

RE: ADMIN - Amendment to FAQ

or something equally inflammatory. There you might winge away about 500 
k messages containing a one line contribution to a long thread, or 
little three letter missives buzzing about like mosquitoes.

Omar



	


	Group: dogme
	Message: 6912
	From: zosia grudzinska
	Date: Sa Jun 05, 2004 10:03 

	Subject: Re: More guff


	Dear Marianne,
I hope that you will not misunderstand my words now. I think the postings
you have just sent and to which I respond illustrates the gist of Diarmuid's
plea intended to save our mailboxes from overflowing. If you take a look
you will see that you have forwarded all the previous postings (clipped be
me) adding just one short (albeit mighty important, no doubt) comment at the
end. It would have been more economical cyberspace-wise to clip out all
what was not relevant to your input (that is, everything apart from the last
exchange...)
Zosia



	


	Group: dogme
	Message: 6913
	From: Marianne Dorléac
	Date: So Jun 06, 2004 2:33 

	Subject: Re: More guff


	zosia grudzinska <zosia_g@w...> wrote:
SG : It would have been more economical cyberspace-wise to clip out all
what was not relevant to your input (that is, everything apart from the last
exchange...)


MD : Maybe it is cultural, or maybe it is just me, but to understand someone's point I do need the whole context. What is "relevant" to my input ? What makes it relevant (or not) is most of the time what was said previously. I react to what has been said, as I view the list as a forum, not a monologue.

For instance, you answered one of my posts starting by (I quote from memory) "you are one of the lucky ones". I must say it took me some time to realize that you were responding to a post of mine where I said I could get most of the students not to translate every word into their own language.

I would like to add that I was thinking of adult learning there : I do not have any ready made solution to motivate listless or violent teenagers.



I agree with you that posts must be reduced, in order not to block the cyberspace, but just how lenghty they can get is matter of personal (and maybe cultural) feeling. I shall try not to upset people and cut my posts down, promise !

I would like to thank everyone for all the kind and supportive words I received offlist.

Here is a cute joke I would like to finish my post with (I used it with beginners), in the hope that no one will be cross with me anymore (hello Darmiud !)

"Trois personnes sont convoquées pour un entretien d'embauche en Angleterre.
Arrivés au test d'anglais, le recruteur leur dit:
"Faites une phrase avec les 3 mots suivants: green, pink, yellow."

C'est d'abord le Belge qui se lance:
"I wake up in the morning, I eat a yellow banana, a green pepper and in the
evening I watch the Pink Panther on TV".

C'est ensuite au tour de l'Allemand:
"I wake up in the morning, I see the yellow sun, the green grass and I think
to myself: I hope it will be a pink day".

Enfin, le Français s'avance et dit:
"I wake up in ze mornink, I hear ze phone: green.....green...green...I pink
up ze phone and I say "Yellow?"..."

Marianne



---------------------------------
Yahoo! Mail : votre e-mail personnel et gratuit qui vous suit partout !
Créez votre Yahoo! Mail

Dialoguez en direct avec vos amis grâce à Yahoo! Messenger !

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6914
	From: Rita Baker
	Date: Di Jun 08, 2004 10:54 

	Subject: Re: Minimally Invasive Evaluation


	Many thanks for this contribution Zosia. I always marvel on this list at 
the generosity of the contributors.


Rita

Lydbury English Centre

Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.700 / Virus Database: 457 - Release Date: 6/6/04


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6915
	From: davidhogg_bcn
	Date: Di Jun 08, 2004 12:06 

	Subject: Using songs in class


	Hi everybody.

Several months ago, when I set aside a couple of days to trawl the 
dogmelist archives, I didn't find anything anyone'd said about using 
songs in class. HAS this come up before? Maybe what I'm about to say 
has already been said better by someone else, so forgive me in 
advance if that's so.

Last night I returned to work after a couple of weeks' sabbatical, so 
I wasn't quite sure what my upper-int students had planned for 
themselves. So I said "Hi" and asked them what was on the agenda.

It turned out that Rosa had prepared three song activities. The first 
one was Chuck Berry's "You Never Can Tell" from the Pulp Fiction 
soundtrack. 

That was a straightforward-ish gapfill thing which Rosa had made 
somewhat tougher in that there was never only one gap to fill, but 
rather you had to write two or three words every time there was a 
gap. 

That was an interesting idea, I thought. And it's not a technique 
that she picked up from me (though it is one which I'll now pinch 
from her!).

Rosa herself didn't quite impose a strictly "Lewisian" vocab-chunking 
perspective to the text, but it strikes me that that is a useful 
direction in which to take this technique.

So anyhow, Rosa guided us through that, helping with our mistakes and 
playing DJ.

The next song was Santana and Michelle Branch's "The Game of Love". 
Nice song, with plenty of similar-but-not-identical phrases repeated 
throughout. This made it ideal for a text-ordering activity, which 
Rosa had thought out very well. 

The groups of lines-of-lyrics (between three and seven lines in each 
group) were spread out over the page, and clearly demarcated by 
bubbles. So, as we listened to the song, we had to number each bubble 
from 1 to 15. As I've mentioned, many of the bubbles were very 
similar, but had the odd word that was different, maybe a "baby" 
instead of a "honey" or a "yeah" instead of an "ooh", or a "your 
candy store" instead of a "your loving store" and so on; so, you 
really had to pay close attention to the written text as well as to 
the sung text.

Everybody seemed to get right into this song, so I decided to react 
to that enthusiasm and -instead of going straight ahead to Rosa's 
third song (Madonna's "Express Yourself")- I split the class into 
three groups: Apples, Bananas and Cherries. Each group had a third 
of "The Game of Love" to translate into either Catalan or Spanish. 
They enjoyed doing that, playing about with the meanings of items 
such as "now we're up to bat", "I'm knocking on the door of your 
loving store", and so on.

Then I took away everybody's copy of Rosa's original, English text 
of "The Game of Love". Then I rotated the Catalan/Spanish texts 
written by each team, so that each team had another team's L1 text. 
Their new task was to re-translate the Catalan/Spanish texts BACK 
into English.

They did that keenly. When every team had finished, I took their 
three "new" English texts from them, and asked Rosa to take over the 
class while I went downstairs to photocopy them. 

While I was photocopying, Rosa presented her "Express Yourself" 
activity, which was a spot-the-mistakes task, whereby Rosa had re-
written Madonna's lyrics using synonyms here and there. Again, this 
task was effective in that students really had to pay close attention 
to EVERY word which was sung, and compare them to EVERY word which 
was written.

Five minutes later, I was back in class having made the photocopies 
of the "re-translated" "Game of Love". 

Once "Express Yourself" was finished, we returned to "The Game of 
Love", the new task of course, was to check the students' own re-
translated version of the song against what Michelle Branch actually 
sings.

There were a few differences here and there which gave rise to mini 
grammar-foci on, for instance, the use of the to-INF structure in 
English instead of the subjunctive, and so on.

All-in-all a successful lesson. 

And Rosa's songtask-preparation techniques have shown remarkable 
development over the last eight months, I must say. Likewise, her 
grammar-presentation techniques. Her classmates have been making 
comparable progress with their own "meta-study" language work.

And some of my colleagues still don't quite believe me when I tell 
them that it is my students, rather than me, who have primary 
responsibility for preparing and directing most of what happens in 
class.

I only wish it had occurred to me years ago how much more effective 
we are when we facilitate, instead of, merely, "teaching".

I hope some of what I've said above is interesting / useful to some 
of y'all.

La'ers,
D.



	


	Group: dogme
	Message: 6916
	From: davidhogg_bcn
	Date: Mi Jun 09, 2004 7:51 

	Subject: Re: happily lurking, but ...


	--- In dogme@yahoogroups.com, "F. Mortes" <fmortes@s...> wrote:
> ... for what it's worth, the saying actually goes:
> 
> "En casa del herrero, CUCHARA de palo".
> 
> Not even an ironmonger would be able to make much use of a wooden 
KNIFE 
> :-)

Yes, Frank, I don't doubt that you're absolutely right!

However, this morning as my wife went off to work, she complained, in 
Spanish, of a sore throat. My solution: "Get yourself drugged up as 
soon as you get to work. It's not as if you're hard-up for drugs!" 
(She works for a pharmaceuticals multinational).

Susana's reply: "En casa del herrero, cuchillo de palo". So, I 
corrected her, per Frank's comment.

But maybe this, like many other "fixed" expressions in languages is 
one of those that gets adapted by native speakers for one reason or 
another.

Or, alternatively, maybe it makes more sense to say "In the 
ironmonger's house, wooden KNIVES" precisely because a wooden knife 
is so clearly useless.

I dunno.

La'ers,
D.



	


	Group: dogme
	Message: 6917
	From: djn@d...
	Date: Mi Jun 09, 2004 12:53 

	Subject: Chomsky a dogme fellow-traveller?


	I recently came across the following passage in a Chomsky publication. Apart from his reference 
to materials I find most of what he has to say very sympathetic.

----------

“People who are involved in some practical activity such as teaching 
languages, translation, or building bridges, should probably keep an eye on 
what is happening in the sciences. But they probably shouldn’t take it too 
seriously because the capacity to carry out practical activities without much 
conscious awareness of what you are doing is usually far more advanced 
than scientific knowledge... I don’t think modern linguistics can tell you very 
much of practical utility.... The truth of the matter is that about 99 percent 
of teaching is making the students feel interested in the material. The other 
1 percent has to do with your methods... Learning doesn’t achieve lasting 
results when you don’t see any point to it. Learning has to come from the 
inside; you have to want to learn. If you want to learn, you’ll learn no 
matter how bad the methods are.“

Lecture 4, discussions, Language and Problems of Knowledge: The Managua Lectures, MIT 
Press 1988, ISBN 0 262 53070 8


Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6918
	From: profshaun36
	Date: Mi Jun 09, 2004 7:42 

	Subject: Re: Chomsky a dogme fellow-traveller?


	I agree but what would he say when there were no materials?
I wonder what he thinks teachers are doing the 99% of the time when 
there are no materials. Is it the methods take up the rest of the 
time? Or does the inside come out and people start learning when 
there are no materials?
Sorry lots of questions. 
I certainly think that no materials allows the classes to be more 
affective and hopefully effective which then motivates and stimulates 
learning much more.
Shaun



--- In dogme@yahoogroups.com, djn@d... wrote:
> I recently came across the following passage in a Chomsky 
publication. Apart from his reference 
> to materials I find most of what he has to say very sympathetic.
> 
> ----------
> 
> "People who are involved in some practical activity such as 
teaching 
> languages, translation, or building bridges, should probably keep 
an eye on 
> what is happening in the sciences. But they probably shouldn't take 
it too 
> seriously because the capacity to carry out practical activities 
without much 
> conscious awareness of what you are doing is usually far more 
advanced 
> than scientific knowledge... I don't think modern linguistics can 
tell you very 
> much of practical utility.... The truth of the matter is that about 
99 percent 
> of teaching is making the students feel interested in the material. 
The other 
> 1 percent has to do with your methods... Learning doesn't achieve 
lasting 
> results when you don't see any point to it. Learning has to come 
from the 
> inside; you have to want to learn. If you want to learn, you'll 
learn no 
> matter how bad the methods are."
> 
> Lecture 4, discussions, Language and Problems of Knowledge: The 
Managua Lectures, MIT 
> Press 1988, ISBN 0 262 53070 8
> 
> 
> Dennis
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6919
	From: HalimaBrewer
	Date: Do Jun 10, 2004 9:38 

	Subject: Re: Re: Chomsky a dogme fellow-traveller?


	Hello Shaun

----- Original Message ----- 
From: profshaun36 
To: dogme@yahoogroups.com 
Sent: Wednesday, June 09, 2004 8:42 PM
Subject: [dogme] Re: Chomsky a dogme fellow-traveller?


I agree but what would he say when there were no materials?
I wonder what he thinks teachers are doing the 99% of the time when 
there are no materials. Is it the methods take up the rest of the 
time? Or does the inside come out and people start learning when 
there are no materials?
Sorry lots of questions. 
I certainly think that no materials allows the classes to be more 
affective and hopefully effective which then motivates and stimulates 
learning much more.
Shaun



-----------------------------------

I do not think having a lot of materials or not matters so much from the learning point of view, but I rather suspect it matters from the teaching point of view. Having materials gives the teacher, I think, a bit of a feeling of support - something to use as a tool, a guide to a "how" of teaching. Very experienced teachers or those lucky natuarally gifted ones probably find the materials either a bonus or an obstacle, depending on many factors. 

I remember, as a new teacher, using a textbook and following the teacher's guide was an immense help. Now I only occasionally use an activity in a book - maybe half a dozen times a year. 

But from the point of view of the learner, I would agree with Chomsky. The ones who are motivated learn - no matter how the teaching is done, or whether or not the teacher is her/himself motivated, interesting, or not. The ones who are not motivated will not learn much and progress if there is any at all will be painstakingly slow, no matter how engaging the teacher or exciting the materials or indeed whether or not basic materials are even available. Thus, I would agree that 99% of teaching is motivating, eliciting interest in the subject being taught - and/or (I would add) fostering a peer-group environment where learning the subject at hand is acceptable, desireable and engaging. In classes with teenagers, often the teacher is dealing with a peer-group environment where any cooperation with the teacher is almost socially unacceptable. In such an enviornment, the teacher is faced more with a social situation than a lack or presence of materials. 

I would also add, that for language learning, an essential ingredient in learning is the ability to expand one's sense of cultural identity, - my experience with learners tells me that helping students to understand and take on board that learning another language and the inevitable cultural nuances of that language in no way threatens their own, but in fact enhances it. Some of my "worst" students have been those who felt so identified with their local culture and language that there was an inherent resistance to any "foreign" element, even when the motivation for jobs or future was there. Thus working to help find a way to incorporate other means of communication into the personality rather than supplant the existing ones made up, I would say, 99% of my teaching. 

I think materials are a tool, sometimes a useful and helpful tool, but sometimes a distraction. 

cheers, 
Halima 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6920
	From: djn@d...
	Date: Fr Jun 11, 2004 6:05 

	Subject: Texts OK in CLIL?


	Keith Kelly, a freelance who travels the world for FACTWorld

http://www.factworld.info


SAW (Science Across the World), 


http://www.scienceacross.org


NILE (Norwich Institute for Learning English?)

http://www.nile-elt.com


and the British Council - running workshops on CLIL ( content and language integrated 
learning) did one at the university here yesterday.

I was reflecting that where the focus of interest for the learners is the content (maths, 
physics, astronomy, geography, chemistry etc) and the English is an add-on decided 
upon by schools or local or national educational authorities that this is a context where 
the dogme frown vis-a-vis working with texts and printed materials is inot applicable and 
a text- (and activity-) based pedagogy is appropriate.

Would you agree?



	


	Group: dogme
	Message: 6921
	From: HalimaBrewer
	Date: Fr Jun 11, 2004 7:37 

	Subject: Re: Texts OK in CLIL?


	----- Original Message ----- 
From: djn@d... 
To: Dogme@yahoogroups.com 
Sent: Friday, June 11, 2004 7:05 AM
Subject: [dogme] Texts OK in CLIL?


Keith Kelly, a freelance who travels the world for FACTWorld

http://www.factworld.info


SAW (Science Across the World), 


http://www.scienceacross.org


NILE (Norwich Institute for Learning English?)

http://www.nile-elt.com


and the British Council - running workshops on CLIL ( content and language integrated 
learning) did one at the university here yesterday.

I was reflecting that where the focus of interest for the learners is the content (maths, 
physics, astronomy, geography, chemistry etc) and the English is an add-on decided 
upon by schools or local or national educational authorities that this is a context where 
the dogme frown vis-a-vis working with texts and printed materials is inot applicable and 
a text- (and activity-) based pedagogy is appropriate.

Would you agree?



-----------------------------------------

well, is dogme really about not using any printed material, or is it about getting to the basics of teaching independant of materials? I taught a couple of courses of English for science at the local university - I do admit to using quite a bit of photocopied stuff, mostly of my own design, but having done that, now I can see how eliciting material from the students themselves - perhaps photocopying for a large class, or putting on an OHP or even just writing on the board - phrases, statements, questions that they have themselves about their material would be just as if not more effective than the stuff I invented. 

The class worked well, I think especially when I had them reflect on such things as classifying, explaining and deducing questions or concepts - not necessarily even science questions, but after all - what is science?

I found it hard to do without any material, but I think in part material is a teacher aid, not necessarily a student aid. You are presented with a class of 40, varying level of competency in English and an underlying assumption that they need English for their studies/work in science - otherwise they probably wouldn't bother. Some are open, gregarious ready to experiment with language and give it a go, others are reticent and getting anythng out of them is like gettng blood from a turnip. So I began by asking them what is it about your work that you like, why did you decide to study science, and which branches of science are you studying - pulling the broken English, the odd phrase, clarifying my questions, and slowly building a conversation which involved them, getting their interest. The photocopies gave me a handle that was more, on reflection, a psychological tool than a real language one. Here is a paper, to "work on" and let's see how much you can "get right". Sometimes students like the material too, because by working on a paper, book, etc - they can say "I've done that." 

I don't think that is a bad thing, but I do think that material is not necessary to learn - it's role is that of support, and is not central. The involvement of the students in their own lives, and work is central, but sometimes I think material and "grammar vocabulary work" is a sort of magician's illusion that allows the "real" work to take place. People too often think that the focus is on the material, - I have come to the conclusion that it almost never is. But it does make a handy cover. 

Halima 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6922
	From: Diarmuid Fogarty
	Date: Fr Jun 11, 2004 7:30 

	Subject: Re: Texts OK in CLIL?


	I don't see it as a dogme "frown"...a small point but one which is intended to get people away from their view of us as some sort of judemental purists. Neither do I agree that coursebooks would be any more (or less) appropriate in CLIL.

What does a coursebook offer that a blackboard and any number of involved brains cannot offer? If dogme finds itself in the constructivists' camp, it all boils down to building new knowledge on existing knowledge. Therefore, it seems that all education should be based on what's already in the experiences of the learners rather than in the pages of Headway into A Level Chemistry. 

I hated chemistry at school, because they gave us three weeks of exciting hands-on experiments and then three years of copying things from textbooks into our exercise books. Whereas I had enjoyed the thrill of sticking various metals in the flame of my bunsen burner, once that was removed from me, my interest waned. Such is the fickle mind of youth!

Of course, it's not as simple as removing nothing other than the coursebooks. Once they are gone, how can we guarantee that students are learning the Right Things? Solution: kill the exam monster that forces them to learn certain things. Not possible to run the education system without exams and tests? Change the education system! A change in education system would impact too heavily on our society? Change the way our society is run!



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6923
	From: HalimaBrewer
	Date: Fr Jun 11, 2004 7:42 

	Subject: Re: Texts OK in CLIL?


	----- Original Message ----- 
From: Diarmuid Fogarty 
Of course, it's not as simple as removing nothing other than the coursebooks. Once they are gone, how can we guarantee that students are learning the Right Things? Solution: kill the exam monster that forces them to learn certain things. Not possible to run the education system without exams and tests? Change the education system! A change in education system would impact too heavily on our society? Change the way our society is run!



---------------------------
a man after my own heart! ;-)
Halima 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6924
	From: djn@d...
	Date: Fr Jun 11, 2004 8:31 

	Subject: Re: Texts OK in CLIL?


	I take Diarmuid's points., but in fairness to their approaches would mention that SAW 
works largely with surveys and mini-projects carried out by classes who swap their 
findings with schools from other parts of the world.

My point was that if you are teaching a content-based subject it is legitimate to use texts 
to find out the content.


Dennis



	


	Group: dogme
	Message: 6925
	From: arnoldhk
	Date: Fr Jun 11, 2004 8:40 

	Subject: Re: Texts OK in CLIL?


	Dipping in at 200 mph to add - surely the surveys and mini-projects are text, albeit produced by YL? That's the kind of text I like and use.

Wendy :)

----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Friday, June 11, 2004 3:31 PM
Subject: Re: [dogme] Texts OK in CLIL?


I take Diarmuid's points., but in fairness to their approaches would mention that SAW 
works largely with surveys and mini-projects carried out by classes who swap their 
findings with schools from other parts of the world.

My point was that if you are teaching a content-based subject it is legitimate to use texts 
to find out the content.


Dennis
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	Group: dogme
	Message: 6926
	From: djn@d...
	Date: Fr Jun 11, 2004 8:42 

	Subject: Re: Texts OK in CLIL?


	Halima,

I should have made it clearer that I was thinking of scenarios, as here in Germany, 
where many schools have taken the decision to teach content-based subjects in English 
- history, geography, science are the ones I know about. And a lot of this sort of 
teaching is done in Bulgaria, for example, too. Ideally this teaching would be done by 
teachers qualified in both the content-based subject and EFL - but this isn't always the 
case.

A great stength of such teaching is that the subjects can provide the context (and the 
projects, surveys, investigations) for the language. You don't, if you are so inclined, 
have to search for examples of modal verbs, IF-clauses and all that jazz. You need 
such language resources to describe the processes in which you are interested.

CLIL does not lead you easily to teaching grammar and doing daft exercises, it 
encourages you to use language for something you have to say.


Dennis



	


	Group: dogme
	Message: 6927
	From: HalimaBrewer
	Date: Fr Jun 11, 2004 8:52 

	Subject: Re: Texts OK in CLIL?


	----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Friday, June 11, 2004 9:42 AM
Subject: Re: [dogme] Texts OK in CLIL?


Halima,

I should have made it clearer that I was thinking of scenarios, as here in Germany, 
where many schools have taken the decision to teach content-based subjects in English 
- history, geography, science are the ones I know about. And a lot of this sort of 
teaching is done in Bulgaria, for example, too. Ideally this teaching would be done by 
teachers qualified in both the content-based subject and EFL - but this isn't always the 
case.

A great stength of such teaching is that the subjects can provide the context (and the 
projects, surveys, investigations) for the language. You don't, if you are so inclined, 
have to search for examples of modal verbs, IF-clauses and all that jazz. You need 
such language resources to describe the processes in which you are interested.

CLIL does not lead you easily to teaching grammar and doing daft exercises, it 
encourages you to use language for something you have to say.


Dennis


------------------------------------------------
thanks for the clarification.
yes, I would imagine then, that materials are more important. But learning chemistry, physics or whatever is an end in itself - and the materials are in some way the subject you learn, whereas English, or any language is only a means to an end - i.e. communication in some form. Thus, language learning is not an end in itself (except possibly in philology, which I still don't know what is for) and this makes the material or not material a different question.

cheers, Halima 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6928
	From: djn@d...
	Date: Fr Jun 11, 2004 8:54 

	Subject: Re: Texts OK in CLIL?


	I'm being explorative and provocative - but not aggressively so, believe me.

OK. Learner-produced 'text' is legit, and they learn from producing it - other-produced 
text is suspect and learners may not learn from it. But does the good dogmeist 
foreswear most 'texts' produced by others - reading only novels, poems, plays written by 
the learners, only listening to songs soung by learners and only watching films produced 
by learners? Is there no room in the 5-star dogme classroom for anything produced 
outside it?

Dennis



	


	Group: dogme
	Message: 6929
	From: bob gettings
	Date: Fr Jun 11, 2004 9:27 

	Subject: Re: Texts OK in CLIL?


	Hi!

I teach content based classes (it used to be CBI now supposedly 
CLIL!!!!) here in Sapporo. I like to use dogme style (social 
constrcutivist?) approaches for the History part and for the language 
part as we.

I think we have to distinguish between texts and textbooks. Textbooks 
(in the extreme) take the learner and teacher lockstep through the 
stages of what the textbook writer has decided they need to 
learn/teach. Texts are just things that are written (usually).

Use a History textbook? I love history and even I can't force myself to 
read one straight through! I set the structure for grading - ask the 
students to do two presentations and a paper for extra credit and then 
ask them what they want to learn and then teach others in the class 
about history. They also have to teach what they learn to the rest of 
us - that's part of the structure. They find the texts: on the 
internet, in the library, from Documentaries, photos, interviews - 
anything is game - and then put the info together and teach.

Of course I get to teach too. What is history, all about war and gender 
discrimination, and the history of chocolate, Miffy, and my family. But 
I don't make them memorize or test them on what they learn - I prefer 
to let them evaluate it.

If they wanted to learn information that they needed to pass a test, I 
would get them to take responsibility for learning the info, teaching 
their peers, and making tests to help their peers prepare. One textbook 
for everyone wouldn't be necessary. I'd get a lot of different kinds of 
textbooks - say about "World History" if they wanted to pass a test in 
that subject. If they read two or three different texts about their 
area of focus, they could more clearly pick out the parts that were 
important (probably in common among the different textbooks) and then 
tell the others "Hey guys, this is probably what you have to memorize 
about the French Revolution! But there was this other stuff we found 
too that was interesting ;->

My place in the class would be about the same as in language dogme: a 
resource, coach, mini-skills trainer, encourager, learner.

So to me the thing to avoid is the idea that every person in the class 
has to use only one resource and folow it in a lockstep fashion to 
learn -- anything ;->

Bob Gettings
Sapporo, Japan



	


	Group: dogme
	Message: 6930
	From: djn@d...
	Date: Fr Jun 11, 2004 9:48 

	Subject: Re: Texts OK in CLIL?


	Bob,

I enjoyed your posting: thanks. I studied history, but decided I didn't want to teach it. 
You write:

///// "I love history and even I can't force myself to
read one straight through! "! //A text book//.

Not a text book, but a fascinatingly readable, unputdownable history book, for you 
rather than your pupils, is:

Microcosm - Portrait of a Central European City, Norman Davies and Roger 
Moorhouse.

It is the story of Vratislav, Breslau, the city that was once German and then became 
Polish. It's over 500 pages long, but reads like a novel. I've read it backwards, 
beginning at the modern part and going backwards to the medieval period - a method I 
recommend.

That well-known internet bookshop has it. It was published simultaneously in English, 
German and Polish versions../////


Dennis



	


	Group: dogme
	Message: 6931
	From: arnoldhk
	Date: Fr Jun 11, 2004 10:19 

	Subject: outside texts for CLIL


	Hi again

Can't resist ... of course there is room for outside texts, as long as they are authentic and have a real life purpose, what's fascinating about using texts created by YL is how scathing peer YL can be. Amazing how they pick out the errors in others work or be critical and objective about improving them, I guess it's wood for the trees when it comes to their own work - I know that feeling in my own work all too well!

Wendy :)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6932
	From: Luke Meddings
	Date: Fr Jun 11, 2004 3:35 

	Subject: RE: texts OK in Content and Language Integrated Learning?


	Halima writes, 'I think in part material is a teacher aid, not
necessarily a student aid.'

Dennis adds, 'A great stength of such teaching is that the subjects can
provide the context (and the 
projects, surveys, investigations) for the language. You don't, if you
are so inclined, 
have to search for examples of modal verbs, IF-clauses and all that
jazz. You need 
such language resources to describe the processes in which you are
interested.'

And continues 'Is there no room in the 5-star dogme classroom for
anything produced 
outside it?'

Bob Gettings summarises thus: 'So to me the thing to avoid is the idea
that every person in the class 
has to use only one resource and folow it in a lockstep fashion to 
learn -- anything ;->'

I was going to say more, but I don't think I need to.

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------



	


	Group: dogme
	Message: 6933
	From: diarmuid_fogarty
	Date: Do Jun 17, 2004 5:37 

	Subject: Call to all


	As the volume of the list has eased off over the last few weeks, I 
was thinking that this might be a good time to reconsider what we 
are. As the blurb on the Yahoogroups Homepage says, "We are committed 
to the idea that [knowledge] are socially motivated and socially 
constructed". As social groups change, it follows that their 
understanding of things also changes (new people, new ideas).

Bearing in mind that it is some years since Dogme kicked off and that 
a number of people have come and gone, it might be interesting to 
hear what it is that people think dogme is. Needless to say, there is 
no right answer or wrong answer...people have their opinions that 
they have formed through interacting with the group or, at least, 
watching members of the group interacting with each other. 

It might also be interesting to see contributions to a new Ten 
Commandments (if people had any ideas). Whilst the original 
commandments are the Word of the Leaders and rightly set in stone ;), 
I like the idea of dogme being fluid enough to reflect change in its 
own make-up and having the flexibility to rewrite even the 
fundamental laws of our cabal (for worried/apoplectic observers, I 
assure you that I am being facetious in my choice of words).

I hope that everybody will feel comfortable enough to offer their 
tuppence worth. In summary, the questions are "What is dogme *for 
you*?" and "What fundamental principles do you think guide dogme 
practice?" The hope is that any ensuing dialogue will lead to a 
refreshed understanding of what dogme is(n't).



	


	Group: dogme
	Message: 6934
	From: djn@d...
	Date: Do Jun 17, 2004 6:09 

	Subject: Re: Call to all


	As a footnote to what Diarmuid has written - my answers come later - this seems a good 
moment to mention that Fiona of this list has prompted me to return to working on a 
selection of postings from the list chosen by a small group of members.

Watch this space for reports.


Dennis



	


	Group: dogme
	Message: 6935
	From: arnoldhk
	Date: Do Jun 17, 2004 6:31 

	Subject: what''s dogme to me?


	Hi all

As a relatively new member who has lurked mosttime, I'd say it means to me to have an open mind. Not to be restricted to a particular coursebook (although I have to own up I am writing one right now ... does that get me exiled??????), to use whatever materials I feel I need to, to motivate, excite, enthuse my learners so that they can become autonomous, independent, creative thinkers ... oh dear, that sounds very jargony but it is really what I believe.

It also means not throwing our the baby with the bathwater, so if something works then keeping it, even though it might be a bit texty (that's it I'll be kicked off for sure ...) and continually exploring different avenues and being open to new ideas, even though I might recognize them as old ideas with a new title!

Tuppenceworth from Hong Kong
Wendy


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6936
	From: djn@d...
	Date: Do Jun 17, 2004 8:09 

	Subject: Re: what''s dogme to me?


	In the beginning was the WORD revealed to, written down and publicized by Scott 
Thornbury of Barcelona and Luke Meddings of London.

Then there was THE LIST - and on it, along with our founders, the new dogmeists 
including : David French, Diarmuid Fogerty, Jane Arnold, Fiona from Spain, Adrian 
Tennant ('Dr. Evil') and Robert Haines who threw open their classroom doors and let us 
watch them at work.

For me the key dogme statement (See list Yahoo homepage) has always been: "From 
each according to..." Sorry. Wrong faith. ......... "We are looking for ways of 
exploiting the learning opportunities offered by the raw material of the classroom, 
that is the language that emerges from the needs, interests, concerns and desires 
of the people in the room."

What has characterised the dogme list for me is that a small nucleus of members have 
been dedicated to describing quite openly what goes on in their classrooms and in 
engaging in a long, multi-faceted public discussion in their search for the most effective 
ways to enable their learners to learn, avoiding neither accounts of their setbacks, nor 
failing to mention the limitations of practical factors, nor fighting shy of tackling 
demanding theory.


(From 'Dogma for EFL' by Scott Thornbury on the unplugged site.)

"Teaching should be done using only the resources that teachers 
and students bring to the classroom - i.e. themselves - and 
whatever happens to be in the classroom. If a particular piece of 
material is necessary for the lesson, a location must be chosen 
where that material is to be found (e.g. library, resource centre, 
bar, students' club¦) "

" No recorded listening material should be introduced into the 
classroom: the source of all "listening" activities should be the 
students and teacher themselves. The only recorded material that is 
used should be that made in the classroom itself, e.g. recording 
students in pair or group work for later re-play and analysis. "

"Learning, too, takes place in the here-and-now. What is learned is 
what matters. Teaching - like talk - should centre on the local and 
relevant concerns of the people in the room, not on the remote world 
of coursebook characters, nor the contrived world of grammatical 
structures."

"A Dogme school of teaching would take a dim view of imported 
methods, whether the Silent Way, the Natural Approach, the Direct 
Method, or hard line CLT. No methodological structures should 
interfere with, nor inhibit, the free flow of participant-driven input, 
output and feedback. "


"Are these Dogme-like prescriptions just another method? I hope not. 
The point is to restore teaching to its pre-method "state of grace" - 
when all there was was a room with a few chairs, a blackboard, a 
teacher and some students, and where learning was jointly constructed 
out of the talk that evolved in that simplest, and most prototypical of 
situations. Who, then, will join me and sign a Vow of EFL Chastity? "

Now that the missionary phase of dogme is over, could it be that the time has come for 
us to engage in some kind of small joint 'action research' project, or series of projects - 
preferably not involving giving up one of life's basic pleasures?


Dennis





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6937
	From: Mihaela Dascalu
	Date: Do Jun 17, 2004 5:36 

	Subject: Re: what''s dogme to me?


	Hello 
from another lurker who has read all exchanges of
messages and learnt a lot, questioned her own teaching
and training philosophy. 
What it means to me? A breath of fresh air in the
training and teaching rooms where fashions came
through the door and went out through the window,
leaving behind what is valuable and can be used
sensible for students' learning. It underlies the
basic truth that effective learning/teaching doesn't
rely on the sophisticated teaching materials, no
matter how good they are; that effective learning can
take place in classrooms where there are hardly any
material resources (just a board, chalk, some paper
basically) but there are motivated learners just
because they have a word to say, take over
responsibility for their own learning because their
needs matter; where the teacher is there keeping a low
profile but acting as manager of learning. Teaching
Dogme takes a lot of thinking and quick
reactions/decisions, a lot of caring for students and
positive attitude towards teaching as a whole, respect
for learners and teaching environment. Could I say
it's a sort of "ecological",
"environmentally-friendly" approach to teaching?
Mihaela
Sweating TT in Crete
This is what basically Dogme means to me and a lot
more 



-- arnoldhk <arnoldhk@n...> wrote:
> Hi all
> 
> As a relatively new member who has lurked mosttime,
> I'd say it means to me to have an open mind. Not to
> be restricted to a particular coursebook (although I
> have to own up I am writing one right now ... does
> that get me exiled??????), to use whatever materials
> I feel I need to, to motivate, excite, enthuse my
> learners so that they can become autonomous,
> independent, creative thinkers ... oh dear, that
> sounds very jargony but it is really what I believe.
> 
> It also means not throwing our the baby with the
> bathwater, so if something works then keeping it,
> even though it might be a bit texty (that's it I'll
> be kicked off for sure ...) and continually
> exploring different avenues and being open to new
> ideas, even though I might recognize them as old
> ideas with a new title!
> 
> Tuppenceworth from Hong Kong
> Wendy
> 
> 
> [Non-text portions of this message have been
> removed]
> 
> 
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	Group: dogme
	Message: 6938
	From: Diarmuid Fogarty
	Date: Fr Jun 18, 2004 6:20 

	Subject: Re: what''s dogme to me?


	Dennis quotes: "The point is to restore teaching to its pre-method "state of grace" - when all there was was a room with a few chairs, a blackboard, a teacher and some students, and where learning was jointly constructed out of the talk that evolved in that simplest, and most prototypical of 
situations."

Did this state-of-grace ever actually exist? Was there ever a room with the chairs, the blackboard, the teacher, the students AND the jointly constructed talk? Pre-coursebook, I can well imagine nearly all the elements, but the jointly-constructed talk seems a bit implausible to me! Happy to be corrected, though...

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6939
	From: Diarmuid Fogarty
	Date: Fr Jun 18, 2004 6:47 

	Subject: We are dogme


	Dogme is certainly many things to many people (as is everything, come to that). For me, this acceptance of the individual nature of knowledge makes it honest. For others, it makes it elusive and wooly.

Dogme is not dogmatic (as evidenced by the wealth -surely an inappropriate collective noun? - of coursebook writers on the list). As something which is ever-growing (and thus, ever-redefining) it is organic rather than stagnant.

Dogme is a shorthand term for teaching that has existed for a long time. A number of people who have joined this list begin by saying, "I have taught like this for ages...". A lot of dogme's critics also say the same thing.

Dogme is really a long conversation rather than any fixed set of principles. It is a space wherein people can talk/debate/fight about one thing or another with some degree of security. 

Dogme is problematic for many colleagues who see it as some kind of guru sect which looks down upon the unenlightened. This may be because of the medium in which it operates; it may be down to the fact that two individuals are the most public faces of Dogme; it may be because they have only ever come across the Crusading Dogmetic; it may be because they see an inexcusable hypocrisy in the fact that people preach no-coursebook whilst earning their keep through writing coursebooks.

Put simply, I would define Dogme as the very *people* on this list as opposed to *the ideas* that they express or hold. In other words, it is a people-noun as opposed to a thing-noun. The Ten Commandments were nothing more than a good socratic method of getting people together to talk and debate. Scott and Luke and David and Richard may have founded dogme, but they are no more than constituent parts of it (at least, most of them still are!). Dogme is new inasmuch as it changes almost on a daily basis as new people come and old people go. It is a broad church that makes room for people of all persuasions: coursebook-orientated; loved-up dogmetians; aggressively hostile to dogme; coursebook writers; teachers; teacher trainers; trainee teachers; philosophers; practical-types; theory-types; conservatives; liberals; hippies; revolutionaries etc. Like all organic things, it will have a shelflife and then will naturally deline and disappear (but having affected its environment in some way). Most importantly, I think that accepting dogme as "a group of people" rather than "a group of ideas" goes a long way to explaining the inconsistencies and the confusion.

Tuppence all spent
Diarmuid



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6940
	From: Adrian Tennant
	Date: Fr Jun 18, 2004 4:42 

	Subject: Dogme to me


	When Diarmuid wrote:


> Dogme is problematic for many colleagues .... it may be because they see
an inexcusable hypocrisy in the fact that people
> preach no-coursebook whilst earning their keep through writing
coursebooks.

As one of the people who earns their pennies through writing materials ....!

Is it hypocrisy?

No. Because I've never thought that Dogme is anti-coursebook.

Is it inexcusable?

No. But I've never asked to be excused or forgiven.

To me Dogme is:-
.. allowing space for people.
.. allowing everyone in a class to contribute to the learning.
.. listening (not just hearing)
.. not being Dogmatic.

Dr Evil



	


	Group: dogme
	Message: 6941
	From: fiotf
	Date: Fr Jun 18, 2004 6:17 

	Subject: dogmetic feedback


	Hi,
I've been quiet recently, apart from the occasional whine, sorry.
Before I get round to thinking and 'me and my dogme' at a quieter 
moment, I just thought I'd post a little something. 
As it's the end of the academic year, the place wot I work at has 
handed out one of those paranoia-stirring "so what did you think of 
it?" questionnaires to the students. As 'official dogme-teacher', I 
was curious to compare my feedback with my colleagues. And what it 
boils down to is as follows:
Of all my colleagues, my feedback is the most consistent. The others 
seem to have stuff all across the range - a single teacher can be 
described as unpunctual, unprepared, boring and unmotivating as well 
as inspiring, well-informed, skilled and the best person on earth by 
students in the same class. My feedback doesn't have that wide range 
of opinions.
Consistently, my weak point is judged to be correction. On a scale of 
1-5, I get a 3 pretty much across the board with a 2 from someone. As 
I tend to reformulate, rather than interrupt and correct, they're 
obviously not aware of any correction, and perceive this as a 
weakness. 
My strong points are 'knows how to motivate', 'is clear' and one that 
surprised me "knows how to listen". 

So, at least as far as my students are concerned, a dogme teacher is 
one who motivates, explains clearly and listens. Well, I say dogme 
teacher, but maybe they're just qualities they look for in ANY 
teacher.
That said, I'd like to add a question to Diarmuid's one (hey, more 
homework, guys): 

what do you think YOUR students would give as your strong and weak 
points, as a dogmetic?? I mean, it's not just our opinion that 
counts, is it?

Trying to beat the heat,
Fiona



	


	Group: dogme
	Message: 6942
	From: brionyinnam
	Date: Sa Jun 19, 2004 10:04 

	Subject: Dogme virgin


	Hi, I am new to this dogme thing (and this kind of chat site as 
well!) I'm doing a course at the moment where we have to choose a 
methodology and put it into practice in the classroom. I teach ESOL 
to refugees and asylum seekers in northern england. I really like the 
idea of this method....does anyone have any ideas of do's and dont's? 
I am trying to find out as much as possible about the whole thing 
thanks!



	


	Group: dogme
	Message: 6943
	From: Ma. Leonor Corradi
	Date: So Jun 20, 2004 1:20 

	Subject: Re: Dogme virgin


	first of all, it's not a method, which is one of the very good things about
it. A method can become a sort of straight jacket. Whenver you feel you're
not doing the right thing, the sense of guilt starts cropping up. Dogme is a
philosophy, a collection of principles. Maybe collection is not a very happy
word here, can anybody help in this respect?
Leonor
----- Original Message ----- 
From: "brionyinnam" <Brionyinnam@y...>
To: <dogme@yahoogroups.com>
Sent: Saturday, June 19, 2004 6:04 PM
Subject: [dogme] Dogme virgin


> Hi, I am new to this dogme thing (and this kind of chat site as
> well!) I'm doing a course at the moment where we have to choose a
> methodology and put it into practice in the classroom. I teach ESOL
> to refugees and asylum seekers in northern england. I really like the
> idea of this method....does anyone have any ideas of do's and dont's?
> I am trying to find out as much as possible about the whole thing
> thanks!
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6944
	From: Diarmuid Fogarty
	Date: So Jun 20, 2004 7:32 

	Subject: No longer a virgin


	Hi Briony
It looks like you have come at just the right time as there are a few recent postings about what dogme is. Mª Leonor says it's a collection of principles; I say it's most definitely NOT a collection of principles, it's a group of people...you can see there's going to be few straight answers here!

Your question is perfectly understandable and has been asked by many people here (myself included, I think). You ask if there are any dos or don'ts. I would say "Do read as much of the archive as you can and make your own mind up. Don't think that there is a right way and a wrong way of dogme, there isn't. Do ask lots of questions about anything that you feel you don't understand. Don't feel that you should shut up and give way to the louder voices on this list (and I include myself amongst them) because you are new here. Do feel free to question and/or dismiss anything that doesn't ring true. Don't assume that what seem to be dismissive posts are actually intended that way! (recent experience again...)

Perhaps the main point is to read as much of the archive as you can. It will probably take a bit of time, but I think it's essential if you want to have a good idea about dogme. My understanding of dogme is that it is based around the idea that knowledge is never absolute or fixed. It is always individual (which explains why Mª Leonor and I don't agree). This knowledge is built up over time throught interacting with other people. It's not that different to the language learning process: have you ever had a student who didn't want to listen to music, read books, talk in pairs or write diaries? They just wanted you to teach them the grammar. We know that this won't help them to understand the language, they actually have to use it. When they actually develop their understanding of the language, it is 100% individual. The same with dogme (and with everything else for that matter). 

So, welcome to the list. I hope you stick it out and that you get as much from it as others have.

Diarmuid



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6945
	From: zosia grudzinska
	Date: So Jun 20, 2004 10:51 

	Subject: Re: what''s dogme to me?


	the original ideal setting would probably be Plato's grove... or Socrates
and his young companions at the forum...
sounds better?
Zosia



	


	Group: dogme
	Message: 6946
	From: djn@d...
	Date: So Jun 20, 2004 11:08 

	Subject: Re: dogmetic feedback


	Fiona and list,

I noted that it was your school that gave the questionnaire, but in answer to your 
question, what do I think the students would say of my teaching. Well, I'm referring to 
the past, of course, since I have no students at the moment. Let me report, though, that 
in the last few years I gave up using such questionnaires because I came to believe 
they meant (if written by the teacher): " Dear students. Please tell me that you love me."

One of the comments I remember from when I did give questionnaires of this kind was 
the student who wrote: "Dennis. When you say: ' Before we begin', we've already 
begun."

Dennis



	


	Group: dogme
	Message: 6947
	From: Melanie King
	Date: Mo Jun 21, 2004 12:50 

	Subject: Bread and Roses.


	Hi!
I have been an "inactive participant" who has followed this site for the
last few months. I am an ESOL tutor in an FE college in East Anglia, UK.
(Hi Briony!) I work in a team with asylum seekers, refugees and migrant
workers plus some others. I have found great encouragement and inspiration
from almost all that I've read on this website and I think maybe it's time
for me to contribute a reflection.

For me, there are only people. I have always felt and believed that. The
question that seems to emerge in every context that I've ever worked in has
been something like "What does it mean to be a human being in this place?"
Indeed so convinced am I of this, that it is usually the only thing that
frees me up sufficiently to either explore new approaches or ditch my own
pre-conceived ideas and materials. Probably though, like most of us, it's
sometimes a juggle as I feel the pressures of our education system to
conform to new teaching schemes and/or the college's insatiable desire to
see every student pass an exam every term! And I am not ashamed to mention
that I slid into a state of agonising paralysis on my CELTA, largely because
I just couldn't reconcile the many implicit hoops and hurdles and the
dreaded lesson plan with any other skills I might have acquired for ... just
communicating! (Having said that, it was only a great deal of patience, some
pointers and a gentle kick up the backside by our Dogme tutor that have
allowed me to get here! If he picks this up, a thousand thanks, and I'll
get you on the return!). My experience there leads me continuously to ask
what my lessons, and the wider college experience, might have felt like for
my students today, this week...and to explore some of that.

This last week, one session in particular felt like Love On the Slab. My
Elementary Group of six learners had decided to celebrate "Laura's"
birthday. Five of them are asylum seekers without status. The puddings and
cakes appeared towards the end of our session. There was enough to feed
twenty-five! We gathered round and the card and present were given. Then
there was a rapt silence.

They gazed at each other and at the food - almost as if they didn't dare, or
had no right.... The silence continued until I beamed at two of them and
motioned that they might help themselves. There next came a gasp of
"Everything lovely!" from "Lara" and some relieved giggles which turned into
peels of laughter as one asked, "What is you make?" and another joked,
"There are onions on top." I have never seen that particular student laugh
so freely, make a joke. She is suffering trauma and grief from her war
experiences. Then "Lara" sobbed. She told us it was the first birthday
celebration in her exile. A 32 year-old, former sports teacher, she is now
racked with pain from osteo-arthritis. The words grew as they began to talk
about their recipes and past celebrations or customs in their countries, and
then on to the summer, the visit of someone's girlfriend, next week's exam
and where to find a cheap bike to buy. I suggested we look at the local ads.
together the next day in class and make a mobile call or two. "Lara " wanted
to talk about food and diet and health one session.

As the session ended, they tried to insist that I take home the remains of
all the puddings! I wondered, were they trying to honour me as teacher. I
managed to share back out some of the dishes - "for your children..." and
protested that I was alone this week and would get very fat. "Lara"
suggested she could bring her pudding round to my house that evening. "Lara"
did come with her seven -year old daughter - who helped provide many new
words and banged away on my "tar" (guitar) They had dressed in their best
clothes. There was an invitation to lunch to meet the husband, a former
music teacher, at the weekend, and hear him play an Iranian "tar."

Yet another story.......I already had accepted one invitation to supper on
Friday night with a single mum and her five and seven-year old. They set a
feast for me, we all played into the night and we learned so many words
together.It was humbling, and I wondered where the classroom began and
ended..

As I made my reflections this weekend, the moment that has kept coming back
to me from the week, was that acute, pregnant silence before we shared the
food. I can feel it keenly even now. In that silence there was pain,
brokeness, fear, respect, awe, and hope and anticipation. It was as if all
our stories were somehow held together in that moment. I have been struck
again by the fact that nearly all of this Elementary group have higher
education qualifications from their own countries, and they bring with them
considerable gifts and experience. My task seems not only to give them some
English - their "passport" with which to access the structures of our
society, the job-market, -but also to just give them back to themselves.
Why? Well because, though they have experienced the harsh and abrasive
realities of our world-order, and though they be , in some cases very badly
damaged, I know that they have so much potential and so much to contribute.
Why do I believe this? Well because amongst their anguish and frailty I saw
their resilience and I heard their hopes , sometimes couched in words of
curiosity and desire to learn; but most of all I have witnessed their need
to celebrate together, and to draw me, who represents the "other" into
their world. And their generosity. They have showed me such big-souled-ness.
I tried to give them bread and they gave me roses in return. (Maybe that's
Dogme? )
I am also increasingly aware of some of the barriers to the learning process
experienced by our students; the need to belong, to have security of
accomodation, enough food and clothing, acceptance ... I am also in
wonderment at the ability of the human spirit, when so burdened, and faced
with these great "lacunas" , to be able to make these crossings in order to
make meaning - in order to sustain life physically. (I hope I'm making
sense!) Dear _ _ _ me, do you have no ending!) Maybe dogme is about
retrieving the human? These are ordinary people in exceptional
circumstances.

I have also been wondering again about what it is that we say we are
teaching? And then, who exactly is teaching whom.

There is so much more to reflect on ..and not enough time to put it all in
writing. I would like to explore more the questions of my context and how
they impact on and shape the needs and responses of my students. But for
now, Dogme in my context seems to be: about finding ways of connecting with
individuals (our students) which allow them to explore/express our shared
humanity in this place, Now. (Only Connect) Maybe someone will help me to
explore further and broaden my thinking/approach? I'd be grateful.

Ways of connecting appear to embrace implicit and explicit language learning
, as well as silence and rtiual (drama?) - and laughter! But before these
are many pre-requisites - the things that make you and I bigger persons:
open-handedness, clear-sightedness, graciousness, respect, forgiveness,
tenderness... and on (I guess we'll just have to stay aware! - Only
Reflect!)

It's my hope that in any re-exploration of Dogme by this network we might
begin to make some more connections with our different contexts. I have
started with an anecdote and shared, perhaps rather badly, at least the
beginnings of my analysis. I am keenly interested to know more about your
contexts and how they shape your learners and their processes - and of
course yours! ( Perhaps we will only learn who "we" are if we can understand
who/what they are?)

Yours, Mel King.



	


	Group: dogme
	Message: 6948
	From: Miriam Faine
	Date: Mo Jun 21, 2004 4:52 

	Subject: [Fwd: Re: Bread and Roses.]


	This is from another recently joined but inactive member. I really
liked what you wrote, Melanie, and think you are dead right about
context being the key.

I disagree with your last sentence, though. I think it is the opposite
- we will learn who 'they' are, when we understand who 'we' are. This
[to me] means knowing a lot about things like colonialism and racism in
our own histories, and also what led us personally to TESL/TEFL, as
well as understanding their 'need to belong, to have security of
accommodation, enough food and clothing, acceptance '...

Miriam


Melanie King wrote:
> 
> Hi!
> I have been an "inactive participant" who has followed this site for
> the
> last few months. I am an ESOL tutor in an FE college in East Anglia,
> UK.
> (Hi Briony!) I work in a team with asylum seekers, refugees and
> migrant
> workers plus some others. I have found great encouragement and
> inspiration
> from almost all that I've read on this website and I think maybe it's
> time
> for me to contribute a reflection.
> 
> For me, there are only people. I have always felt and believed that.
> The
> question that seems to emerge in every context that I've ever worked
> in has
> been something like "What does it mean to be a human being in this
> place?"
> Indeed so convinced am I of this, that it is usually the only thing
> that
> frees me up sufficiently to either explore new approaches or ditch my
> own
> pre-conceived ideas and materials. Probably though, like most of us,
> it's
> sometimes a juggle as I feel the pressures of our education system to
> conform to new teaching schemes and/or the college's insatiable desire
> to
> see every student pass an exam every term! And I am not ashamed to
> mention
> that I slid into a state of agonising paralysis on my CELTA, largely
> because
> I just couldn't reconcile the many implicit hoops and hurdles and the
> dreaded lesson plan with any other skills I might have acquired for
> ... just
> communicating! (Having said that, it was only a great deal of
> patience, some
> pointers and a gentle kick up the backside by our Dogme tutor that
> have
> allowed me to get here! If he picks this up, a thousand thanks, and
> I'll
> get you on the return!). My experience there leads me continuously to
> ask
> what my lessons, and the wider college experience, might have felt
> like for
> my students today, this week...and to explore some of that.
> 
> This last week, one session in particular felt like Love On the Slab.
> My
> Elementary Group of six learners had decided to celebrate "Laura's"
> birthday. Five of them are asylum seekers without status. The
> puddings and
> cakes appeared towards the end of our session. There was enough to
> feed
> twenty-five! We gathered round and the card and present were given.
> Then
> there was a rapt silence.
> 
> They gazed at each other and at the food - almost as if they didn't
> dare, or
> had no right.... The silence continued until I beamed at two of them
> and
> motioned that they might help themselves. There next came a gasp of
> "Everything lovely!" from "Lara" and some relieved giggles which
> turned into
> peels of laughter as one asked, "What is you make?" and another
> joked,
> "There are onions on top." I have never seen that particular student
> laugh
> so freely, make a joke. She is suffering trauma and grief from her
> war
> experiences. Then "Lara" sobbed. She told us it was the first
> birthday
> celebration in her exile. A 32 year-old, former sports teacher, she is
> now
> racked with pain from osteo-arthritis. The words grew as they began to
> talk
> about their recipes and past celebrations or customs in their
> countries, and
> then on to the summer, the visit of someone's girlfriend, next week's
> exam
> and where to find a cheap bike to buy. I suggested we look at the
> local ads.
> together the next day in class and make a mobile call or two. "Lara "
> wanted
> to talk about food and diet and health one session.
> 
> As the session ended, they tried to insist that I take home the
> remains of
> all the puddings! I wondered, were they trying to honour me as
> teacher. I
> managed to share back out some of the dishes - "for your children..."
> and
> protested that I was alone this week and would get very fat. "Lara"
> suggested she could bring her pudding round to my house that evening.
> "Lara"
> did come with her seven -year old daughter - who helped provide many
> new
> words and banged away on my "tar" (guitar) They had dressed in their
> best
> clothes. There was an invitation to lunch to meet the husband, a
> former
> music teacher, at the weekend, and hear him play an Iranian "tar."
> 
> Yet another story.......I already had accepted one invitation to
> supper on
> Friday night with a single mum and her five and seven-year old. They
> set a
> feast for me, we all played into the night and we learned so many
> words
> together.It was humbling, and I wondered where the classroom began and
> ended..
> 
> As I made my reflections this weekend, the moment that has kept coming
> back
> to me from the week, was that acute, pregnant silence before we shared
> the
> food. I can feel it keenly even now. In that silence there was pain,
> brokeness, fear, respect, awe, and hope and anticipation. It was as
> if all
> our stories were somehow held together in that moment. I have been
> struck
> again by the fact that nearly all of this Elementary group have higher
> education qualifications from their own countries, and they bring with
> them
> considerable gifts and experience. My task seems not only to give
> them some
> English - their "passport" with which to access the structures of our
> society, the job-market, -but also to just give them back to
> themselves.
> Why? Well because, though they have experienced the harsh and
> abrasive
> realities of our world-order, and though they be , in some cases very
> badly
> damaged, I know that they have so much potential and so much to
> contribute.
> Why do I believe this? Well because amongst their anguish and frailty
> I saw
> their resilience and I heard their hopes , sometimes couched in words
> of
> curiosity and desire to learn; but most of all I have witnessed their
> need
> to celebrate together, and to draw me, who represents the "other"
> into
> their world. And their generosity. They have showed me such
> big-souled-ness.
> I tried to give them bread and they gave me roses in return. (Maybe
> that's
> Dogme? )
> I am also increasingly aware of some of the barriers to the learning
> process
> experienced by our students; the need to belong, to have security of
> accomodation, enough food and clothing, acceptance ... I am also in
> wonderment at the ability of the human spirit, when so burdened, and
> faced
> with these great "lacunas" , to be able to make these crossings in
> order to
> make meaning - in order to sustain life physically. (I hope I'm making
> sense!) Dear _ _ _ me, do you have no ending!) Maybe dogme is about
> retrieving the human? These are ordinary people in exceptional
> circumstances.
> 
> I have also been wondering again about what it is that we say we are
> teaching? And then, who exactly is teaching whom.
> 
> There is so much more to reflect on ..and not enough time to put it
> all in
> writing. I would like to explore more the questions of my context and
> how
> they impact on and shape the needs and responses of my students. But
> for
> now, Dogme in my context seems to be: about finding ways of
> connecting with
> individuals (our students) which allow them to explore/express our
> shared
> humanity in this place, Now. (Only Connect) Maybe someone will help
> me to
> explore further and broaden my thinking/approach? I'd be grateful.
> 
> Ways of connecting appear to embrace implicit and explicit language
> learning
> , as well as silence and rtiual (drama?) - and laughter! But before
> these
> are many pre-requisites - the things that make you and I bigger
> persons:
> open-handedness, clear-sightedness, graciousness, respect,
> forgiveness,
> tenderness... and on (I guess we'll just have to stay aware! - Only
> Reflect!)
> 
> It's my hope that in any re-exploration of Dogme by this network we
> might
> begin to make some more connections with our different contexts. I
> have
> started with an anecdote and shared, perhaps rather badly, at least
> the
> beginnings of my analysis. I am keenly interested to know more about
> your
> contexts and how they shape your learners and their processes - and of
> course yours! ( Perhaps we will only learn who "we" are if we can
> understand
> who/what they are?)
> 
> Yours, Mel King.
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> [click here]
> 
> 
> ---------------------------------------------------------------
> Yahoo! Groups Links
> 
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service.



	


	Group: dogme
	Message: 6949
	From: Liz Suda
	Date: Mo Jun 21, 2004 5:39 

	Subject: RE: [ Bread and Roses.]


	Thanks for that one Melanie. I've just returned from a world refugee day
forum held at the local community centre. Listened to a sister of mercy
talking about her experiences working in refugee camps in Africa and South
East Asia. The trauma refugees experience happens long after they leave
their native lands; the refugee camps themselves can be places of extreme
deprivation and hardship. The complex issues surrounding 'food' were
highlighted by one of the speakers who has recently completed a research
project on the impact of migration on the food consumption and lifestyle
habits of refugee women. There were many issues raised about the
consequences of leaving one's culture and traditional diet, and particularly
for those who come from a situation of scarcity to one of excess. I think
your story poignantly captures a moment where that contrast is keenly felt.
Both the forum and your posting has reinforced in my mind the importance of
understanding the experience of the other and, as Miriam suggests,
understanding our own.
The dogme philosophy on language learning makes it very possible to explore
those issues. Humility is always a good starting point for the teacher.

***************************************
Liz Suda
Flemington Reading and Writing Program
Ph: 03 9376 1281





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6950
	From: djn@d...
	Date: Mo Jun 21, 2004 7:30 

	Subject: RE: [ [dogme] Bread and Roses.]


	Reflecting on the way I gulped and felt my temperature rising as I read
Melanie's
posting it seems to me that what is quintessentially 'dogme' about it is the
focus on
individuals and their needs - including foreign language needs. But the
individual
human beings remain centre stage, and there isn't, thank heavens, a preposition,
tense
or language approach in sight.


Dennis




	


	Group: dogme
	Message: 6951
	From: zosia grudzinska
	Date: Mo Jun 21, 2004 11:04 

	Subject: Re: Re: [dogme] Bread and Roses.]


	Thank you Melanie, both off and on the list. The validity of the human
approach (perhaps not reserved inly for the staunch dogmetists, let's at
least hope so!) in learning/teaching whatever... learning/teaching is in
essence creating and maintaining a succesful relationship within which both
parties give and take. And the content of the gifts offered and received
may be limited to the formally constrained (school curricula) or magically
widened to embrace love and support and happiness. How cherished this
account of Melanie and the others which ehrs has sparked off! I will put it
in my "dogme to preserve" file...
Zosia




	


	Group: dogme
	Message: 6952
	From: Rita Baker
	Date: Mo Jun 21, 2004 12:26 

	Subject: Re: [dogme] Bread and Roses.


	HI Briony and Melanie,

How great to receive your contributions on this forum. I work in a very
different sector from yourselves in that my students are all fairly
privileged business and professional people. The similarity is that we use
them and their experience as the primary learning resource. Also, although
the corporate sector provides our bread and butter, it is the power of
English as a global language through which people can understand and be
understood that really fires my husband and me. If there is anything we can
do to support you in the fantastic work you do, please let us know.

Rita




At 12:50 AM 6/21/04, you wrote:

>Hi!
>I have been an "inactive participant" who has followed this site for the
>last few months. I am an ESOL tutor in an FE college in East Anglia, UK.
>(Hi Briony!) I work in a team with asylum seekers, refugees and migrant
>workers plus some others. I have found great encouragement and inspiration
>from almost all that I've read on this website and I think maybe it's time
>for me to contribute a reflection.
>
>For me, there are only people. I have always felt and believed that. The
>question that seems to emerge in every context that I've ever worked in has
>been something like "What does it mean to be a human being in this place?"
>Indeed so convinced am I of this, that it is usually the only thing that
>frees me up sufficiently to either explore new approaches or ditch my own
>pre-conceived ideas and materials. Probably though, like most of us, it's
>sometimes a juggle as I feel the pressures of our education system to
>conform to new teaching schemes and/or the college's insatiable desire to
>see every student pass an exam every term! And I am not ashamed to mention
>that I slid into a state of agonising paralysis on my CELTA, largely because
>I just couldn't reconcile the many implicit hoops and hurdles and the
>dreaded lesson plan with any other skills I might have acquired for ... just
>communicating! (Having said that, it was only a great deal of patience, some
>pointers and a gentle kick up the backside by our Dogme tutor that have
>allowed me to get here! If he picks this up, a thousand thanks, and I'll
>get you on the return!). My experience there leads me continuously to ask
>what my lessons, and the wider college experience, might have felt like for
>my students today, this week...and to explore some of that.
>
>This last week, one session in particular felt like Love On the Slab. My
>Elementary Group of six learners had decided to celebrate "Laura's"
>birthday. Five of them are asylum seekers without status. The puddings and
>cakes appeared towards the end of our session. There was enough to feed
>twenty-five! We gathered round and the card and present were given. Then
>there was a rapt silence.
>
>They gazed at each other and at the food - almost as if they didn't dare, or
>had no right.... The silence continued until I beamed at two of them and
>motioned that they might help themselves. There next came a gasp of
>"Everything lovely!" from "Lara" and some relieved giggles which turned into
>peels of laughter as one asked, "What is you make?" and another joked,
>"There are onions on top." I have never seen that particular student laugh
>so freely, make a joke. She is suffering trauma and grief from her war
>experiences. Then "Lara" sobbed. She told us it was the first birthday
>celebration in her exile. A 32 year-old, former sports teacher, she is now
>racked with pain from osteo-arthritis. The words grew as they began to talk
>about their recipes and past celebrations or customs in their countries, and
>then on to the summer, the visit of someone's girlfriend, next week's exam
>and where to find a cheap bike to buy. I suggested we look at the local ads.
>together the next day in class and make a mobile call or two. "Lara " wanted
>to talk about food and diet and health one session.
>
>As the session ended, they tried to insist that I take home the remains of
>all the puddings! I wondered, were they trying to honour me as teacher. I
>managed to share back out some of the dishes - "for your children..." and
>protested that I was alone this week and would get very fat. "Lara"
>suggested she could bring her pudding round to my house that evening. "Lara"
>did come with her seven -year old daughter - who helped provide many new
>words and banged away on my "tar" (guitar) They had dressed in their best
>clothes. There was an invitation to lunch to meet the husband, a former
>music teacher, at the weekend, and hear him play an Iranian "tar."
>
>Yet another story.......I already had accepted one invitation to supper on
>Friday night with a single mum and her five and seven-year old. They set a
>feast for me, we all played into the night and we learned so many words
>together.It was humbling, and I wondered where the classroom began and
>ended..
>
>As I made my reflections this weekend, the moment that has kept coming back
>to me from the week, was that acute, pregnant silence before we shared the
>food. I can feel it keenly even now. In that silence there was pain,
>brokeness, fear, respect, awe, and hope and anticipation. It was as if all
>our stories were somehow held together in that moment. I have been struck
>again by the fact that nearly all of this Elementary group have higher
>education qualifications from their own countries, and they bring with them
>considerable gifts and experience. My task seems not only to give them some
>English - their "passport" with which to access the structures of our
>society, the job-market, -but also to just give them back to themselves.
>Why? Well because, though they have experienced the harsh and abrasive
>realities of our world-order, and though they be , in some cases very badly
>damaged, I know that they have so much potential and so much to contribute.
>Why do I believe this? Well because amongst their anguish and frailty I saw
>their resilience and I heard their hopes , sometimes couched in words of
>curiosity and desire to learn; but most of all I have witnessed their need
>to celebrate together, and to draw me, who represents the "other" into
>their world. And their generosity. They have showed me such big-souled-ness.
>I tried to give them bread and they gave me roses in return. (Maybe that's
>Dogme? )
>I am also increasingly aware of some of the barriers to the learning process
>experienced by our students; the need to belong, to have security of
>accomodation, enough food and clothing, acceptance ... I am also in
>wonderment at the ability of the human spirit, when so burdened, and faced
>with these great "lacunas" , to be able to make these crossings in order to
>make meaning - in order to sustain life physically. (I hope I'm making
>sense!) Dear _ _ _ me, do you have no ending!) Maybe dogme is about
>retrieving the human? These are ordinary people in exceptional
>circumstances.
>
>I have also been wondering again about what it is that we say we are
>teaching? And then, who exactly is teaching whom.
>
>There is so much more to reflect on ..and not enough time to put it all in
>writing. I would like to explore more the questions of my context and how
>they impact on and shape the needs and responses of my students. But for
>now, Dogme in my context seems to be: about finding ways of connecting with
>individuals (our students) which allow them to explore/express our shared
>humanity in this place, Now. (Only Connect) Maybe someone will help me to
>explore further and broaden my thinking/approach? I'd be grateful.
>
>Ways of connecting appear to embrace implicit and explicit language learning
>, as well as silence and rtiual (drama?) - and laughter! But before these
>are many pre-requisites - the things that make you and I bigger persons:
>open-handedness, clear-sightedness, graciousness, respect, forgiveness,
>tenderness... and on (I guess we'll just have to stay aware! - Only
>Reflect!)
>
>It's my hope that in any re-exploration of Dogme by this network we might
>begin to make some more connections with our different contexts. I have
>started with an anecdote and shared, perhaps rather badly, at least the
>beginnings of my analysis. I am keenly interested to know more about your
>contexts and how they shape your learners and their processes - and of
>course yours! ( Perhaps we will only learn who "we" are if we can understand
>who/what they are?)
>
>Yours, Mel King.
>
>
>
>
>
>
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	Group: dogme
	Message: 6953
	From: Rita Baker
	Date: Mo Jun 21, 2004 12:49 

	Subject: Re: [Fwd: Re: [dogme] Bread and Roses.]


	Miriam, I think the two things are reciprocal. We once had a Korean student
who was failing in his professional training course because of
intercultural problems (as we found out when he was referred to us in a
'last ditch attempt' to help him.) The people who sent him thought that the
main problem was language. However, it soon became clear, for example, that
he never dared to ask for clarification from a senior person as he felt
that would have been out of order. So if anybody asked 'do you understand'
, he would politely say 'yes' even when he was floundering. One of the
first things we taught him was to ask for repetition and clarification.
Next we taught him how to interrupt in good old western style. He felt
terrible doing this, and would blush and show all the signs of acute
embarrassment and discomfort. So we made the poor chap interrupt (politely)
until he became visibly desensitized to doing it (in English at least). He
had been asked to give a presentation on returning to his training course,
so we suggested he gave his colleagues a talk about Korean culture. The
problem was - wait for it .....................- he reckoned he didn't know
what Korean culture was. It then occurred to me that what we were really
suggesting to him was that he should explain the differences between Korean
and (generally) 'Western European' culture. He didn't know what that was,
so he didn't know what comparisons to make. We then realised that we didn't
really know what our own culture was - other than by comparing it with
somebody else's. So that's what we did. We had a fascinating time - and the
English level went up dramatically as the area was of such interest and
importance to our Korean student. I can honestly say that we learnt a lot
about British culture from a Korean - and he learnt a hell of a lot about
his culture from us!

I'm also pleased to report that he graduated from his training course three
months later with the highest marks, beating the nearest native English
speaking participant by several percent!

Rita

Lydbury English Centre

Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk

----------
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	Group: dogme
	Message: 6954
	From: arnoldhk
	Date: Mo Jun 21, 2004 1:05 

	Subject: cultural interference


	Hi all

Rita what you have described with your Korean student is the same for Chinese
ones too. I work in Hong Kong. It is incredibly difficult to get adults to break
through this barrier of 'elder' or 'more knowledgeable' in order to question or
clarify. Luckily for me the young learners aren't hampered with these
inhibitions!

Lurking
Wendy


[Non-text portions of this message have been removed]




	


	Group: dogme
	Message: 6955
	From: Emma Miliani
	Date: Mo Jun 21, 2004 11:17 

	Subject: Re: [dogme] Bread and Roses.


	I am really enjoying all those postings about the human spirit and the
relationship of life to learning or learning to life. And I envision the
importance of really connecting with other people and making meaning and not
performing a ritual, or acting a part... Just a thought to share,
Emma Miliani


[Non-text portions of this message have been removed]




	


	Group: dogme
	Message: 6956
	From: Simon Gill
	Date: Di Jun 22, 2004 10:46 

	Subject: What''s dogme to me?


	I’m enjoying this ‘who are we’ thread and found myself nodding in agreement with
recent postings from Mihaela in Greece, Wendy in Hong Kong, and Mel in the UK,
all of whom put my thoughts elegantly into their words! But here’s my
tuppence-worth anyway:

Diarmuid asked “Did this state-of-grace ever actually exist? Was there ever a
room with the chairs, the blackboard, the teacher, the students AND the jointly
constructed talk? Pre-coursebook, I can well imagine nearly all the elements,
but the jointly-constructed talk seems a bit implausible to me! Happy to be
corrected, though...”

I share the scepticism. For me this state-of-grace idea is an idealisation which
is Victorian in its sweet naivete and positively Thatcherite in its
you-get-back-to-basics-in=the-way-I-tell-you-to-and-everything-will-be-all-right
attitude. Everything that dogme (rightly) questions was, IMHO, not originally
cooked up to sidetrack people away from a thing of beauty that already existed
and worked well but as an honest endeavour to improve on what was being
perpetrated in the name of education. Even the commercial aspect is a pretty
recent phenomenon if we take a long-term view.

It’s only with the benefit of hindsight, and the body of knowledge that is
available to us today, that we can start to evaluate all of this stuff
critically and sift out the good from the bad. Which is what we are doing. (And
it’s an ongoing process; we are a loooooooooooong way from the end of the road!)

So what is dogme?

For me, dogme is informed, sceptical, questioning, multifaceted, sensitive, and
sophisticated, but the sophistication is centred firmly between the teacher’s
ears; what it emphatically is NOT is a return to some imagined Garden of Eden
that never existed. More than anything, it’s an attitude.

Cheers

Simon Gill, Olomouc, CZ

--
_______________________________________________
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	Group: dogme
	Message: 6957
	From: Miriam Faine
	Date: Di Jun 22, 2004 2:43 

	Subject: Re: [Fwd: Re: [dogme] Bread and Roses.]


	Rita is right, 'We' are defined by the' Other', as her story
illustrates [and if you haven't read Edward Said's 'Orientalism', that
is his point.] Rita's story suggests that ''culture' is best
understood as sets of complex social practices that are subject to
change according to contexts etc. Language both determines
context/culture and is produced by it. As Mel's post implied, the
understanding that 'context' is political and social, that it is complex
and shifting, and critical for the learning of language, is perhaps more
easily apparent to teachers working in an ESL context, as I do [I
haven't taught EFL since 1980, probably before some of you were born].
Miriam

Rita Baker wrote:

> Miriam, I think the two things are reciprocal. We once had a Korean
> student
> who was failing in his professional training course because of
> intercultural problems (as we found out when he was referred to us in
> a
> 'last ditch attempt' to help him.) The people who sent him thought
> that the
> main problem was language. However, it soon became clear, for example,
> that
> he never dared to ask for clarification from a senior person as he
> felt
> that would have been out of order. So if anybody asked 'do you
> understand'
> , he would politely say 'yes' even when he was floundering. One of the
>
> first things we taught him was to ask for repetition and
> clarification.
> Next we taught him how to interrupt in good old western style. He felt
>
> terrible doing this, and would blush and show all the signs of acute
> embarrassment and discomfort. So we made the poor chap interrupt
> (politely)
> until he became visibly desensitized to doing it (in English at
> least). He
> had been asked to give a presentation on returning to his training
> course,
> so we suggested he gave his colleagues a talk about Korean culture.
> The
> problem was - wait for it .....................- he reckoned he didn't
> know
> what Korean culture was. It then occurred to me that what we were
> really
> suggesting to him was that he should explain the differences between
> Korean
> and (generally) 'Western European' culture. He didn't know what that
> was,
> so he didn't know what comparisons to make. We then realised that we
> didn't
> really know what our own culture was - other than by comparing it with
>
> somebody else's. So that's what we did. We had a fascinating time -
> and the
> English level went up dramatically as the area was of such interest
> and
> importance to our Korean student. I can honestly say that we learnt a
> lot
> about British culture from a Korean - and he learnt a hell of a lot
> about
> his culture from us!
>
> I'm also pleased to report that he graduated from his training course
> three
> months later with the highest marks, beating the nearest native
> English
> speaking participant by several percent!
>
> Rita
>
> Lydbury English Centre
>
> Lydbury North
> Shropshire
> SY7 8AU
> TEL: +44 (0) 1588 681000
> Fax:+44 (0) 1588 681018
>
> http://www.lydbury.co.uk
>
> ----------
>
>
> ---
> Outgoing mail is certified Virus Free.
> Checked by AVG anti-virus system (http://www.grisoft.com).
> Version: 6.0.708 / Virus Database: 464 - Release Date: 6/18/04
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>
> Yahoo! Groups Sponsor
ADVERTISEMENT
[click here]

>
> ---------------------------------------------------------------
> Yahoo! Groups Links
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service.
>


[Non-text portions of this message have been removed]




	


	Group: dogme
	Message: 6958
	From: dogme@yahoogroups.com
	Date: Fr Jun 25, 2004 3:35 

	Subject: New file uploaded to dogme


	Hello,

This email message is a notification to let you know that
a file has been uploaded to the Files area of the dogme 
group.

File : /lesson-flowchart.doc 
Uploaded by : mathewbrigham <mathewbrigham@y...> 
Description : an flowchart showing the multiple paths that a lesson can take 

You can access this file at the URL

http://groups.yahoo.com/group/dogme/files/lesson-flowchart.doc 

To learn more about file sharing for your group, please visit

http://help.yahoo.com/help/us/groups/files

Regards,

mathewbrigham <mathewbrigham@y...>



	


	Group: dogme
	Message: 6959
	From: mathewbrigham
	Date: Fr Jun 25, 2004 3:46 

	Subject: a flowchart lesson plan (see uploaded files..)


	Hi all,
I have just uploaded a flowchart lesson plan template. I was 
actually just experimenting with some ideas before I start my DELTA 
course and came up with this. 

I don't think it would be a good idea to use this for the 'normal' 
lesson plans, but perhaps for my alternative practice one I could. 

Having said that I thought I could still use this for all my lesson 
plans, well at least a bit of it (on a separate piece of paper), by 
just having the intended process boxes - I would then write in the 
lesson assignment report that this would be somewhat flexible based 
on what comes out of the lesson.

Anyway, does it make sense? I know it's a bit messy, and the lines 
and arrows are not all sorted out, but apart from that does it show 
the multiple avenues that a lesson can take?


Does anyone have any of their own experiences with something similar?


I would appreciate any thoughts no matter how critical!


thanks,

Mat 

by the way..there shouldn't be any trouble as far as viruses are 
concerend..I have scanned this document with Norton before uploading 
it.



	


	Group: dogme
	Message: 6960
	From: Rita Baker
	Date: Di Jun 29, 2004 1:14 

	Subject: Couldn''t resist this - a propos of nothing!


	A linguistics professor was lecturing to his class:

"In English," he said, "a double negative forms a positive.
In some languages, though, such as Russian, a double
negative is still a negative.

However," he continued, "there is no language wherein a
double positive can form a negative."

A voice from the back of the room piped up, "Yeah. Right."

Rita

Lydbury English Centre
Lydbury North
Shropshire
SY7 8AU
TEL: +44 (0) 1588 681000
Fax:+44 (0) 1588 681018

http://www.lydbury.co.uk 

----------


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.712 / Virus Database: 468 - Release Date: 6/27/04


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6961
	From: djn@dennisnewson.de
	Date: Di Jun 29, 2004 1:53 

	Subject: Re: Couldn''t resist this - a propos of nothing!


	In structure Rita's joke reminds me of the scene in The Life of Brian (which I've only 
seen and heard in German) where the crowd shouts out:

"We're all individualists"

and a solitary voice replies:

"Not me."



Dennis



	


	Group: dogme
	Message: 6962
	From: scott_thornbury
	Date: Mi Jun 30, 2004 8:45 

	Subject: Re: a flowchart lesson plan (see uploaded files..)


	--- In dogme@yahoogroups.com, "mathewbrigham" <mathewbrigham@y...> 
wrote:
> Hi all,
> I have just uploaded a flowchart lesson plan template. I was 
> actually just experimenting with some ideas before I start my DELTA 
> course and came up with this. 
> 

Mathew, nice work, and good start in terms of trying to marry dogme-
type go-with-the-flow principles with Diploma-type teaching-is-like-a-
swiss-train ones. On first appearance, though, the implication that 
all choices will be binary ones, and that they will all come out at 
the same point (I don't think this is what you intend, but this is 
what it looks like) over-simplifies matters a little. Nor is it clear 
what the decisions will be based on, or who will make them - will 
they be negotiated, perhaps? 

The idea that teaching is driven by on-the-spot teacher decisions has 
been around for sometime, but what is not so clear is what these 
decisions are based on. This seems to vary a lot - from on-going on-
line assessments of learners difficulties, attention spans, etc, to 
less student-cented but nevertheless equally valid ones (especially 
in diploma terms) of how to keep the lesson marching towards a pre-
determined goal. If there is no pre-determined goal, then your 
branching diagram is potentially infinite, and even with one, the 
choices facing astute and resourceful teachers are fairly wide. It 
would be interesting to try and map one of the lesson descritpions 
available on this site (e.g. any of Rob's) on to your format, to see 
how robust it is in terms of accommodating lived classroom experience.

I suppose the analogy that fits best is with conversation: to what 
extent can you predict the course of casual chat? You might 
initially think not at all, but there are a number of constraints on 
what any conversational participant can do or say at any one time - 
such as turn-taking rules, co-operative principles, as well as the 
fairly predictable macrostructures of conversation such as "chat" on 
the one hand and "chunk" on the other -chunks being extended turns 
when speakers tell ancedotes, typically. Another researcher has 
described converstaion in terms of (I forget the exact terms) but 
something like introductions, language-in-action, stories, and 
closings. It would be interesting to construe a lesson in similar 
terms. It's possible that some of these components are more "planned" 
than others - i.e. the teacher can plan an anecdote to tell, plus the 
preceding language-in-action (kind of classroom management talk), but 
the anecdotes that the learenrs will tell in response are obviously 
less predictable, and so the language-in-action that develops from 
these (e.g. talk about language)will also be more spontaneous. 
Possibly. 

What I'm saying is that your flow chart might need to incorporate 
these components - because the fact that they will occur is fairly 
predictable - but at the same time indicate the stages at which the 
direction of the lesson is most likely to be "negotiable". One way of 
describing these compoments might be in terms of (spoken or 
written) "text" (e.g. teacher's text, learner's text, coursebook 
text, imported text, etc) and "talk" (preparation for text, response 
to text), with the additional, more pedagogic element of "talk about 
language". These three elements would seem to weave through most 
lessons, although in what order and in what proportions is obviously 
hugely variable.


Random thoughts, fairly spontaneous themselves. But an interesting 
project, Mat - keep us informed. 
Scott



	


	Group: dogme
	Message: 6963
	From: Renata Suzuki
	Date: Mi Jun 30, 2004 10:51 

	Subject: Diaries as introspective research tools: From Ashton-Warner to Blog


	For those of you who are interested, my article on blogging as a research
tool is up at the TESL-EJ site:

http://www.kyoto-su.ac.jp/information/tesl-ej/ej29/int.html


Thank you everyone for visiting my blog, commenting on my teaching, and
making the research possible, particularly Zosia, to whom I am greatly
indebted. I hope you all enjoy the article, too.

Warmly,
Renata Suzuki



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6964
	From: Robert M. Haines
	Date: Mi Jun 30, 2004 7:25 

	Subject: Re: Re: a flowchart lesson plan (see uploaded files..)


	Scott wrote: "What I'm saying is that your flow chart might need to
incorporate
these components - because the fact that they will occur is fairly
predictable - but at the same time indicate the stages at which the
direction of the lesson is most likely to be "negotiable". One way of
describing these compoments might be in terms of (spoken or
written) "text" (e.g. teacher's text, learner's text, coursebook
text, imported text, etc) and "talk" (preparation for text, response
to text), with the additional, more pedagogic element of "talk about
language". These three elements would seem to weave through most
lessons, although in what order and in what proportions is obviously
hugely variable."

A way to map the decision-making process, Matthew, might be to track
inorganic vs. organic decisions in a lesson (see Sylvia Ashton-Warner's
"Teacher" for more on what these terms can mean to a language teacher).

For example, I recently "forced" an exercise where students filled out a
questionnaire on political issues, then compared there responses with the
three major presidential candidates for U.S. president. The resistance was
palpable, and students were in a giddy mood, so politics didn't seem like
the right topic at that moment. The decision was inorganic, i.e. based on
extrinsic motivation (my will and something I haven't completely
processed/reflected on).

The activity led to some stark revelations, e.g. most students agree with
Bush on social issues. An interesting and lively debate ensued about the
death penalty as well, including many student anecdotes like the ones Scott
mentions, along with "talk" (response to text) and a bit of talk about
language (mostly pronunciation and criminal justice vocabulary). But, the
decision to "go there" was really non-negotiable, "from the outside", hence
inorganic.

A more organic decision came last week when I was responding to the
different accounts of two news stories, saying they were both rather
misleading. The context supplied the meaning, but many of the students
wanted this word on the board, which I immediately wrote up (some CELTA
tutors would cringe?). That word came from me, but the students wanted to
see it on the board; I could sense their motivation: this was a word they
were glad to meet, perhaps already had met but forgotten; one they could use
for communication.

So, when are decisions about the direction, or expansion, of a lesson (not
always linear mind you) based on a coursebook or external curriculum, which
I would consider inorganic, and when are they based on the learners' deep
interests, fascinations and motivations --- organic material?

Keep up the good work. Who knows? I might have just repeated Scott's message
with different words.

Rob


----- Original Message ----- 
From: "scott_thornbury" <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, June 29, 2004 11:45 PM
Subject: [dogme] Re: a flowchart lesson plan (see uploaded files..)


> --- In dogme@yahoogroups.com, "mathewbrigham" <mathewbrigham@y...>
> wrote:
> > Hi all,
> > I have just uploaded a flowchart lesson plan template. I was
> > actually just experimenting with some ideas before I start my DELTA
> > course and came up with this.
> >
>
> Mathew, nice work, and good start in terms of trying to marry dogme-
> type go-with-the-flow principles with Diploma-type teaching-is-like-a-
> swiss-train ones. On first appearance, though, the implication that
> all choices will be binary ones, and that they will all come out at
> the same point (I don't think this is what you intend, but this is
> what it looks like) over-simplifies matters a little. Nor is it clear
> what the decisions will be based on, or who will make them - will
> they be negotiated, perhaps?
>
> The idea that teaching is driven by on-the-spot teacher decisions has
> been around for sometime, but what is not so clear is what these
> decisions are based on. This seems to vary a lot - from on-going on-
> line assessments of learners difficulties, attention spans, etc, to
> less student-cented but nevertheless equally valid ones (especially
> in diploma terms) of how to keep the lesson marching towards a pre-
> determined goal. If there is no pre-determined goal, then your
> branching diagram is potentially infinite, and even with one, the
> choices facing astute and resourceful teachers are fairly wide. It
> would be interesting to try and map one of the lesson descritpions
> available on this site (e.g. any of Rob's) on to your format, to see
> how robust it is in terms of accommodating lived classroom experience.
>
> I suppose the analogy that fits best is with conversation: to what
> extent can you predict the course of casual chat? You might
> initially think not at all, but there are a number of constraints on
> what any conversational participant can do or say at any one time -
> such as turn-taking rules, co-operative principles, as well as the
> fairly predictable macrostructures of conversation such as "chat" on
> the one hand and "chunk" on the other -chunks being extended turns
> when speakers tell ancedotes, typically. Another researcher has
> described converstaion in terms of (I forget the exact terms) but
> something like introductions, language-in-action, stories, and
> closings. It would be interesting to construe a lesson in similar
> terms. It's possible that some of these components are more "planned"
> than others - i.e. the teacher can plan an anecdote to tell, plus the
> preceding language-in-action (kind of classroom management talk), but
> the anecdotes that the learenrs will tell in response are obviously
> less predictable, and so the language-in-action that develops from
> these (e.g. talk about language)will also be more spontaneous.
> Possibly.
>
> What I'm saying is that your flow chart might need to incorporate
> these components - because the fact that they will occur is fairly
> predictable - but at the same time indicate the stages at which the
> direction of the lesson is most likely to be "negotiable". One way of
> describing these compoments might be in terms of (spoken or
> written) "text" (e.g. teacher's text, learner's text, coursebook
> text, imported text, etc) and "talk" (preparation for text, response
> to text), with the additional, more pedagogic element of "talk about
> language". These three elements would seem to weave through most
> lessons, although in what order and in what proportions is obviously
> hugely variable.
>
>
> Random thoughts, fairly spontaneous themselves. But an interesting
> project, Mat - keep us informed.
> Scott
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 6965
	From: djn@dennisnewson.de
	Date: Mi Jun 30, 2004 10:27 

	Subject: Re: Re: a flowchart lesson plan (see uploaded files..)


	Matthew (and Scott and Robert) you've got me thinking, too. I found myself wondering 
about Rob's class because it is the one we all know to some extent from his periodic 
reports. I was wondering if one couldn't capture in a flow-chart what went on in one 
lesson, or part of a lesson by trying to re-construct some of what went on/might have 
gone on in each person's head.

Rob could tell us what he had in mind before the lesson began and his 
decisions/thoughts as the lesson progressed.

He could probably find out some of what individual students thought/were thinking at 
various points in the lesson.

If there were different colours and/or types of line for each person, and boxes and 
lozenges and arrows it would at least make a very pretty diagram..... And it might well 
reveal, uncover something pedagogically interesting.

Dennis



	


	Group: dogme
	Message: 6966
	From: Robert M. Haines
	Date: Fr Jul 02, 2004 7:31 

	Subject: Is dogme now mainstream?


	In the Annual Review of Applied Linguistics (2004) 24, 126-145. CUP, I discovered an article called "Current Developments in Research of the Teaching of Grammar" by Hossein Nassaji and Sandra Fotos (who I'm sure are very nice people), which stated in its abstract:

"With the rise of communicative methodology in the 1970s, the role of grammar instruction in second language learning was downplayed, and it was even suggested that teaching grammar was not only unhelpful but might actually be detrimental. However, recent research has demonstrated the need for formal instruction for learners to attain high levels of accuracy."

What would collocates for 'grammar' in a corpus of ELT/Applied Linguistics literature be? "teaching", "instruction"? The assumption seems to be that grammar must be taught by way of formal instruction. But let's read on...

"While not denying the role for explicit instruction, N. Ellis (2002) suggests that language learning is ultimately implicit in nature, 'the slow acquisition of form-function mappings and the regularities therein. This skill, like others, takes tens of thousands of hours of practice, practice that can not be substituted for by provision of a few declarative rules' (p.175)."

Now we're getting somewhere, aren't we?

"However, this does not mean that grammar instruction is not useful. Rather, what is suggested is that learners must also have opportunities to encounter, process, and use instructed forms in their various form-meaning relationships so that the forms can become part of their interlanguage behavior (see Larsen-Freeman, 2003)."

Uh-huh... wait a minute! Ellis doesn't say anything about using *instructed forms*. To my eyes, it says language learners simply need to practice language in order to acquire it.

"Reviewing recent studies on formal instruction, R. Ellis (2002a) suggests that when grammar instruction is extensive and is sustained over a long period of time (several days or weeks), such instruction contributes to the development of implicit knowledge as measured by performance on free production tasks." 

And what did those free production tasks entail, Mr. Ellis? Also, sustained periodontal deep-cleaning over a long period can make my teeth pearly white, but I'd rather go every six months. What did the students think/feel about the grammar instruction mentioned here?

"Instruction also promotes accuracy in the use of difficult forms such as English articles [like the one you're reading now?]. He therefore notes (2001, 2002b, 2003) that current research strongly supports the need for provision of communicative opportunities containing instructed grammar forms, and he recommends a combination of form focused instruction and meaningful communication, suggesting possible intervention points for instruction in a task-based communicative curriculum."

But why not talk with students, listen to them talk with each other and you, then talk about the language everyone is using when that becomes the topic of discussion? Isn't that much less intrusive than 'intervention points'?

"Thus, current research indicates that learners need opportunities to both encounter and produce structures which have been introduced either explicitly through a grammar lesson, or implicitly, through frequent exposure (also see reviews in Gass, Mackey, & Pica, 1998: N. Ellis, R. Ellis, 2001, 2002a, 2000b, 2003; Lightbrown, 2000, 1995, 2002), a consideration raised several decades ago by Swain in her work on learner output (1985, 1995)."

And Dennis thought *he* lived in the land of footnotes. 

So if students have opportunities to encounter and produce structures to which they have been introduced implicitly through frequent exposure, that's enough to lead to acquisition? Why the call for formal instruction then? Perhaps the next (and final, I promise) paragraph can enlighten us:

"Pedagogically, focus on form can be achieved in many different ways. For example, Nassaji (1999, 2000) proposed that focus on form can be achieved through *process* or through *design*. focus on form through *process* occurs in the context of natural communication when both the teacher and the learner's primary focus is on meaning." 

Primary focus on meaning, like in real communication between people who want to communicate... Can you say, 'Dogme'?

"Focus on form through *design* is deliberate and is achieved through designing tasks which have deliberate explicit focus. Focus on form can also be achieved *reactively* through providing reactional feedback on learners' errors [Scaffolding?] of *preemptively* through discussing grammatical forms irrespective of whether an error has occurred or not (Ellis et al., 2001a, 2001b; Long & Robsinson, 1998)."

But why make a 'preemptive strike' on target language that hasn't emerged in the course of interaction between the folks in the room?

This article gives me the impression that dogmetic pedagogy is acceptable to SLA researchers, despite the claim that formal grammar instruction is making a 'comeback'. 

NB: If anyone wants more info on the many citation in parentheses listed here, please mail me off-list. 

Rob







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6967
	From: djn@dennisnewson.de
	Date: Fr Jul 02, 2004 9:49 

	Subject: Re: Is dogme now mainstream?


	Rob,

I thoroughly enjoyed your long summary on the (not) teaching and learning of grammar 
- as you can imagine.

Ladies and gentlemen of the jury, on the one hand we have those who feel compelled 
to write in the academically, politically correct fashion - "As Haines (1990b, 1991, 
1992c, 1993 (forthcoming), 1994 (with Robinson), 1995 a, b, c, d has argued: " ....a little 
bit of what you fancy, does you good." Aren't those conventions alone suspect? Just 
who is trying to impress whom?

On the other hand, to take just one illustrative group, there are children and young 
people around the world picking up languages to survive in new environments for whom 
"grammar" is only part of "school " English/German - whatever - not the real thing.

I still submit that "grammar" is like cigarettes. There are so very many people around 
with an invested interest in their continuance that arguments against them bounce like 
stones off riot shields.

I notice grammar supporters no longer like the word "correctness" - they talk about 
accuracy instead - a prompt for one of my favourite Oscar Wilde quotations:

"Did you hear what I was playing, Laine? I don't play accurately, but I play with great 
feeling."

Give me feelings expressed rather than mere accuracy any day.

Dennis



	


	Group: dogme
	Message: 6968
	From: profshaun36
	Date: Sa Jul 03, 2004 4:51 

	Subject: Re: Is dogme now mainstream?


	I enjoyed the summary too and it made me think about what I liked 
about reading the articles on the dogme site.
No quotes of the hundreds of EL professors 
Shaun



	


	Group: dogme
	Message: 6969
	From: djn@dennisnewson.de
	Date: Sa Jul 03, 2004 5:29 

	Subject: A dogme-esque video?


	I've just finished editing what will be my last video film with one
of my wife's classes. She retires on Wednesday.

It had little to do with English teaching, but languages featured
prominently, and the whole mini-project was rather dogme-esque in spirit, 
enabling the children to express themselves in the ways they chose..

Frau Carl, a colleague, fell off some steps as she was redecorating a
new flat, did serious damage to her back and my wife was called upon
to take over her class. It was about a month before the end of the
term, just as all the textbooks were being collected in. (The school
is being closed down).

No books, ( 10 dogme points) four weeks to go, so planning, writing
bits of script and producing a video as a get-well-soon present for
Frau Karl seemed a good idea.

The children came up with all the ideas for the content. One girl
appeared one morning and said: "I've writte a little play. We could do
that." The play was about the class itself and the fact that my wife was
substituting for their regular class teacher. The girl had observed her 
classmates well - the one who is always tickling her neighbour, the
one who is always farting, and the one who regularly falls off his
chair. She'd noted some of my wife's regular turns of phrase, too.

Dogme point: The film was of the children being themselves in their
own classroom - and singing and dancing, juggling and playing
instruments in the school music room. Two boys did bring their guitars
and one brought his clarinet specially from home, but no chickens had
to be chased in from anywhere.

Not for the first time I thought what an excellent thing such a video
is for observing children - who sings, who doesn't, who dances and
how, who looks ill at ease doing what - who pushes whom. (Actually,
no-one pushed anyone).

The children - about 12- years- old , 28 in all, many bi-lingual
though born in Germany, began, in pairs, wishing their teacher a quick
recovery and, as one pair put it, " A happy life." They did these
greetings in two or three languages - German plus the languages of the
pair involved. The children themselves decided to do it this way, and
often taught their partner the message in their own language - so the Portuguese
girl and the Georgian girl did their message in German, Portuguese and Georgian.. 

The languages used were:

Arabic, Cambodian, Cantonese, Chinese, English ("Since you are the
English teacher we don't have to bother to translate our message into
German" - but the boys were German who just felt like speaking
English.), Georgian, German, Italian, Latin, (Two German boys
determined not to be monolingual), Macedonian, Spanish, Swedish,
Turkish, Portuguese. 

Especially hearing and seeing the children sing together and watching 
them dancing - which they clearly loved - every time I see the film
(How often you have to watch a film when you are editing it ) I find 
myself thinking: "What a worthwhile profession teaching can be. "

Dennis

-



	


	Group: dogme
	Message: 6970
	From: djn@dennisnewson.de
	Date: Sa Jul 03, 2004 6:15 

	Subject: Re: Diaries as introspective research tools: From Ashton-Warner to Blog


	Renata,

I've just read your online article on teaching diaries and blogs as research instruments. 
Are there any advantages of blogs over discussion lists? Would dogme be better as a 
blog?


Dennis



	


	Group: dogme
	Message: 6971
	From: Damien Dillon
	Date: So Jul 04, 2004 6:31 

	Subject: Re: Couldn''t resist this - a propos of nothing!


	it goes..

Brian: you are all individuals

the crowd: (all in unison) we are all individuals 

an individual: i'm not


---------------------------------
Do you Yahoo!?
Yahoo! Mail - 50x more storage than other providers!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6972
	From: Adrian Tennant
	Date: Mo Jul 05, 2004 10:02 

	Subject: Re: Is dogme now mainstream?


	Rob quotes:

> In the Annual Review of Applied Linguistics (2004) 24, 126-145. CUP, I
discovered an article called "Current Developments in Research of the
Teaching of Grammar" by Hossein Nassaji and Sandra Fotos (who I'm sure are
very nice people), which stated in its abstract:
>
> "With the rise of communicative methodology in the 1970s, the role of
grammar instruction in second language learning was downplayed, and it was
even suggested that teaching grammar was not only unhelpful but might
actually be detrimental. However, recent research has demonstrated the need
for formal instruction for learners to attain high levels of accuracy."


But are accuracy & grammar the same thing?

Dr Evil



	


	Group: dogme
	Message: 6973
	From: djn@dennisnewson.de
	Date: Mo Jul 05, 2004 10:42 

	Subject: Re: Is dogme now mainstream?


	As Dr. E knows and is reminding us of, 'grammar' means dinfferent things to different 
people.

Dennis



	


	Group: dogme
	Message: 6974
	From: Luke Meddings
	Date: Mo Jul 05, 2004 10:45 

	Subject: RE: Is dogme now mainstream?


	No it don't.

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------


-----Original Message-----
From: djn@d... [mailto:djn@d...] 
Sent: 05 July 2004 09:46
To: dogme@yahoogroups.com
Subject: Re: [dogme] Is dogme now mainstream?


As Dr. E knows and is reminding us of, 'grammar' means dinfferent
things to different 
people.

Dennis




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
Yahoo! Groups Links



	


	Group: dogme
	Message: 6975
	From: Luke Meddings
	Date: Mo Jul 05, 2004 10:48 

	Subject: RE: Accuracy and grammar the same thing?


	Good question, and I would add to that another question as to whether
high levels of accuracy are a realistic goal for many learners in the
context of the short to medium length course for which most coursebooks
(grammar carriers) are designed. Don't these levels of accuracy tend to
come either with time spent in the kind of target language-rich
environment for which the classroom should ideally be a preparation
(work, life in relevant country), or thanks to a 'gift for language'
(somewhat akin to a musical ear?), applied with great dedication.

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------


-----Original Message-----
From: Adrian Tennant [mailto:adrian.tennant@n...] 
Sent: 05 July 2004 09:15
To: dogme@yahoogroups.com
Subject: Re: [dogme] Is dogme now mainstream?


Rob quotes:

> In the Annual Review of Applied Linguistics (2004) 24, 126-145. CUP, I
discovered an article called "Current Developments in Research of the
Teaching of Grammar" by Hossein Nassaji and Sandra Fotos (who I'm sure
are very nice people), which stated in its abstract:
>
> "With the rise of communicative methodology in the 1970s, the role of
grammar instruction in second language learning was downplayed, and it
was even suggested that teaching grammar was not only unhelpful but
might actually be detrimental. However, recent research has demonstrated
the need for formal instruction for learners to attain high levels of
accuracy."


But are accuracy & grammar the same thing?

Dr Evil
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	Group: dogme
	Message: 6976
	From: djn@dennisnewson.de
	Date: Mo Jul 05, 2004 10:58 

	Subject: RE: Is dogme now mainstream?


	OH YES IT DOES! :-) .....grammar means different (not dinfrent) things to different 
people. Seriously, Luke. Why don't you agree?


Dennis



	


	Group: dogme
	Message: 6977
	From: arnoldhk
	Date: Mo Jul 05, 2004 11:01 

	Subject: grammar or accuracy?


	Hi 

Couldn't resist this tease! To me grammar is the framework/structure of language whilst accuracy is getting it right. The getting it 'right' might never happen! Most native speakers never, ever get it right and it is a very long process anyway.

Personally I rather like Peter Skehan's view of seeing language learning through a combination of achieving fluency, complexity and accuracy (not which one I put at the end ....).

Bye for now
Wendy


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6978
	From: fiotf
	Date: Mo Jul 05, 2004 5:49 

	Subject: Re: grammar or accuracy?


	I sort of agree with what's being said (oh, that's lucid of me!!). I 
mean, grammar is nicely defined by Scott in Uncovering - or maybe 
it's How to teach grammar? -:
"All language can be analysed at four levels: text, sentence, word, 
sound. These are the forms that language takes. The study of grammar 
consists, in part, of looking at the way these forms are arranged and 
patterned.
Grammar is partly the study of what forms (or structures) are 
possible in a language. Traditionally, grammar has been concerned 
almost exclusively with analysis at sentence level. Thus a grammar is 
a description of the rules that govern how a language's sentences are 
formed. 
Grammar is conventionally seen as the study of the syntax and 
morphology of sentences:
Not we at home right now are =syntax
We is not at home right now =morphology
Put another way, it is the study of chains and slots. That is, it is 
the study of how words are chained together in a particular order, 
and also of what kind of words can slot into any one link in the 
chain."
That all may be a terrible misquote, but that's the gist at least.

Surely accuracy is quite different, covering grammar, 
vocabulary, 'discourse' and pronunciation? I wouldn't see it 
as "getting it right", but certainly as eliminating as many obstacles 
to communication as possible (bar cultural references etc.), whether 
in an EIL/ELF way or not. You can't be 'spot-on' in any of the four, 
as we all use language our own way, and see things in different 
lights, but we can come close to some sort of midground, so our 
meaning isn't obscured. That, to me, would be 'accuracy'. 

And so, back to my siesta........ :-)

Fiona



	


	Group: dogme
	Message: 6979
	From: djn@dennisnewson.de
	Date: Di Jul 06, 2004 8:35 

	Subject: Re: Re: grammar or accuracy?


	Post-siesta Fiona,

Of course structures on a number of levels can be observed in all languages. If this 
were not the case, if such regularities were not socially shared, any given language 
could not be used for conveying meaning and attitude amongst groups of people using 
the language.

Normally, though, people interested in discussing 'grammar' yet again (and again, and 
again) tend to be thinking of the relationship between the overt teaching of grammar 
usage and the learning of (foreign) languages. It's in this context and at this point that 
quite strongly felt differences of opinion kick in. It's effective pedagogy that is really the 
topic of discussion.

I mentioned in a fairly recent posting that it seems to have become rather trendy and 
politically correct to talk of "accuracy" as a polite, drawing-room term for 
correctness/'grammar'.

Luke has just written wondering, I'm quoting from memory, whether accuracy is a 
realistic aim for many learners around the world. Let me add to this point.

I think all the time of the distinction kids in Germany make between "real" English and 
"school" English. "Real" English is what English people - including British soldiers 
stationed in Osnabrueck - speak, "school " English is concerned with learning 
vocabulary you may not need, tests of prepositions and "grammar" - famously, The 
Third Conditional".

I've always been just a touch surprised that the dogme faith - so down on textbooks -
hasn't been equally down on "grammar".

It isn't that I deny the existence of 'grammar' - I'm not that gaga - but that I sseriously 
challenge the teaching of it - though, of course, in a discussion of this kind one should 
differentiate. Foreign students writing theses in English, for example, may well need to 
inspect and discuss and learn socially accepted ways of writing accurately. And there 
are other groups, too. But are they in the majority?

Doing English (as a mother tongue) as a little Brit over 50 years ago , I filled a whole 
book analysing sentences into Subject and Predicate and words in squares and joining 
lines that were just waiting for flow charts to be invented.And we spent a great deal of 
time learning and practising the rules for converting Direct into Indirect or Reported 
speech. Why? The exercises gave an appearance of order and neatness and it took up 
a lot of time.

Aern't an awful lot of TEFL 'grammar' exercises like that? They don't produce much 
permanent, applicable learning, but they look neat, and they take up a lot of time, and 
learners have come to expect them, and publishers earn far more money than the 
authors selling them.


Dennis



	


	Group: dogme
	Message: 6980
	From: Adrian Tennant
	Date: Di Jul 06, 2004 8:49 

	Subject: Re: Re: grammar or accuracy?


	Dennis wrote:

> I've always been just a touch surprised that the dogme faith - so down on
textbooks -
> hasn't been equally down on "grammar".

I don't think it's the 'dogme faith' that is down on coursebooks (after all
a few of us earn our living by writing the damn things) but simply a number
of individuals on the list.
In fact I think Dogme is 'up' on reacting to students and not just following
a preset plan (whether in a coursebook or just in the teachers mind).

Dr Evil



	


	Group: dogme
	Message: 6981
	From: djn@dennisnewson.de
	Date: Di Jul 06, 2004 9:52 

	Subject: Re: Re: grammar or accuracy?


	Dr. Evil,

For the record let me say that I've always understood that the founders of the dogme list 
were never against textbooks, rather against over-reliance on materials in general and 
very pro responding to the needs of the learners in the room.

Dennis



	


	Group: dogme
	Message: 6982
	From: arnoldhk
	Date: Di Jul 06, 2004 10:13 

	Subject: which takes us back to what is dogme!


	Mmmm around and around we go ... maybe for me the concept of dogme could be summed up with words such as 'balanced, eclectic, unpredictable, unpresupposing ....' ummmmm and so on and so forth ...

W :)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6983
	From: Adrian Tennant
	Date: Di Jul 06, 2004 1:40 

	Subject: Re: Re: grammar or accuracy?


	Dennis wrote:

> It isn't that I deny the existence of 'grammar' - I'm not that gaga - but
that I seriously challenge the teaching of it - though, of
> course, in a discussion of this kind one should differentiate. Foreign
students writing theses in English, for example, may well
> need to inspect and discuss and learn socially accepted ways of writing
accurately.

Ah! But writing accurately is far more than being grammatically accurate. In
fact, it is quite possible to be grammatically accurate and yet totally
inaccurate in terms of the type of writing you are doing.

Dr E



	


	Group: dogme
	Message: 6984
	From: djn@dennisnewson.de
	Date: Di Jul 06, 2004 2:03 

	Subject: Re: Re: grammar or accuracy?


	Again, Dr. E., I don't disagree.

"Ah! But writing accurately is far more than being grammatically accurate.
In fact, it is quite possible to be grammatically accurate and yet totally
inaccurate in terms of the type of writing you are doing."

I imagine you are thinking of appropriateness, for example.

But I was really still using "accuracy" in what, I am claiming, is often used, modishly, to 
stand for grammatical accuracy, correctness. I don't, I hope, subscriabe to this usage, 
but I read it in articles and hear it at conferences.

Dennis



	


	Group: dogme
	Message: 6985
	From: Adrian Tennant
	Date: Di Jul 06, 2004 2:16 

	Subject: Re: Re: grammar or accuracy?


	I was sure you wouldn't disagree Dennis. When you go on to say:

> But I was really still using "accuracy" in what, I am claiming, is often
used, modishly, to
> stand for grammatical accuracy, correctness. I don't, I hope, subscriabe
to this usage,
> but I read it in articles and hear it at conferences.

then what we need to do is challenge these people, who use the language (in
terms of semantics) so poorly.

Dr E



	


	Group: dogme
	Message: 6986
	From: mathewbrigham
	Date: Di Jul 06, 2004 6:33 

	Subject: report from DELTA!


	hey guys..just a quick report..as snowed under big time with work 
here..its funny i am watching the tutors teaching the course and the 
way they are teaching...it seems like that one of the tutors uses a 
tranmission style the other more interpretive (spelling??) going off 
on funny (not ha ha) tangents and talking about other topics not on 
the syllabus for that day!


its really weird! some of the people on the course seem to be 
digging the more interpretive style others think it´s all seeming a 
bit incoherent and ragged!

its interesting as some people may be influenced by the mode of 
delivery ..others just wanna know the stuff..ie the content...and 
are not that interested in how its delivered!

also interesting is order of coursework we are doing two assignments 
at the same time...so non-linear..kind of cool..but have to keep 
absolutely calm otherwise mind is all over the place with 
information!now i know what a dogme lesson feels like for a 
student!!!!!!!

anyway i have decided to play safe i think with experimental 
practice..i dont have time to incorporate that flow chart stuff..i 
wish i had done some prep on that before the course..but thanks to 
rob, dennis and scott for feedback about that...so at this moment 
dont think i am gonna do dogme for experimental practice..i mean its 
not the first time i have done a dogme lesson..so i thought i would 
try out doing a dictogloss for the purpose of "discovery listening" 
as Field goes on about in his article that Scott mentioned in the 
posts about listening a while back.....


whats cool is that we are being actively encouraged to make lessons 
as open as possible and only use tasks as a mind set...and being in 
as much real interaction as possible..even incorporating this into 
the lesson plans!

anyways..will keep ya posted...

mat



	


	Group: dogme
	Message: 6987
	From: profshaun36
	Date: Di Jul 06, 2004 9:43 

	Subject: My Dogme Semestre


	It's now time to relax and get ready for conferences and doing 
sorting out my life. It is the end of semestre/term.

These last 6 months I have had 2 classes that I think I can say that 
I tried to do the dogme. I'm hedging it here. That means no 
coursebook involved. While in between the coursebook classes I had 
lots of dogme moments.

Of the two dogme classes one was a success and the other not so.

In the one which was not as good as I hoped, I had explained to the 
class how the course would go and how the students would bring in 
their knowledge and experience into the classroom and we would 
develop our classes from there. Everything was going fine when 
suddenly one day at the start of a class I could clearly feel the 
students sitting back and watching. They seemed to be waiting to be 
given things to do and items to study. As I always keep a text or two 
up my sleeve this is what we did and suddenly the class changed as 
they kept expecting me to give them information to study. I reminded 
them of what I had said at the start and off we went again but after 
some time they then seemed to expect me to teach the way they had 
already been used to.
At these times I went into class with nothing planned to see what 
they would do. I would tell them that I had nothing for them and they 
started too talk about things but no real coorperation was 
forthcoming and classes seemed stale at times. I feel the expectation 
was that I am the teacher and should teach and this still came to the 
fore in our classes. The students never said this explicitly but it 
was obvious by the way they acted at the start of the class. 

The other class was completely different. I explained things the same 
way as the first but I don't think I planned anything all semestre. 
These learners started to come early and sit outside of the class 
talking to each other in their L1 and then come into class and talk 
about the same thing again. I would sit there and listen to them as 
they help each other through correction and reacting to what is being 
said. I participate as one of them. We talked about the films we had 
seen so many times we even decided to see one film over a weekend so 
we could all talk about it the following class (Elephant by Gis Van 
Sant). 
Sometimes they would ask me something about grammar or ask for a word 
and the conversation would continue. If I saw a constant mistake that 
seems to interfere with what was being said I would just usually 
repeat it the way I see it should be said. (it is sometimes 
impossible not to fall into a teaching role). The student would 
usually say "öh what did I say?" and ask me to repeat it. Sometimes 
they would realise their mistake and carry on or ask me to tell them 
what I thought was not right. Other times the group would listen and 
we would discuss this point and we'd expand on it further. Then 
continue once again with the conversation. Most of the time when I 
sorrected this way they would do nothing nd just go on talking far 
too interested in what the subject was.

This group decided to give talks about their work or things they 
liked, we learnt about London, sending legal documents over the 
internet, optical illusions, Machado de Assis and Sesame Street. 
During the time together we create a new city, brought objects of 
personal value to discuss, exchanged ideas of the internet, talked 
about their favourite sites, brought in music and video to discuss. 
They asked me to bring in some texts about the country that had been 
in the news and only once said "we're are tired let's do nothing", so 
we watched a video".

With the first group I had to pull them through things some classes 
were great and other times they just wanted to be spoon fed with 
information. While I tried to allow them to take more control it was 
at times hard.
The second group of course was great. I saw them develop their 
interests and ideas together and along with it they improved their 
spoken English without noticing much effort. There was far less 
evidence of this with the first.
As I observed this second group became much more fluent than the 
other, they needed very minimal input from me and most of the 
mistakes they made seemed to filter out as they had opportunities to 
practice them. The group grew closer and studied together supporting 
each other during the class. There was no "love" involved but 
certainly they were very motivated and enthusiastic towards each 
other. They apologised if they had to miss a class. It was a joy to 
be a passenger on this ride. 
I'm trying to figure out why the first group wasn't as successful and 
the other so dynamic. Maybe the students of the first are so used to 
having things given to them and not being allowed to think that it is 
difficult to think things will change in one semestre.
Shaun

PS If you got to this end of my message and you are going to the Braz-
Tesol in Belo Horizonte in a few weeks let me know off line and 
perhaps we can meet up and chat.



	


	Group: dogme
	Message: 6988
	From: midill@a...
	Date: Di Jul 06, 2004 8:11 

	Subject: Re: My Dogme Semestre


	I did read all of your thoughts on your Dogme Semester and found them to be 
very interesting. If dogme works with a group, it is a great way to go. If it 
doesnt' work it is like trying to put a square peg into a round hole. Maybe.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 6989
	From: Renata Suzuki
	Date: Mi Jul 07, 2004 4:29 

	Subject: Re:Diaries as introspective research tools: From Ashton-Warner to Blog


	> Are there any advantages of blogs over discussion lists? Would dogme be
better as a
> blog?
>
> Dennis

Dear Dennis,

Thanks for reading the article.

I think answering your query would be another essay in itself...just off the
top of my head...

This list is good for discussing all sorts of ideas, and Rob's running
account of his classroom was blog-like, as a previous poster pointed out
(forgive me for not checking your name). Some people may find that overloads
their inboxes.

1. The list gets sent out to everyone, but a blog stays where it is on the
web, so you have to go there to read the posts, unless you have an RSS feed
which keeps you updated.

2. The list has a moderator, whereas in a blog you are your own moderator,
so you can set the topics and tone at will.

3.A blog is essentially personal space, which is open to be visited by those
interested, as oppose to this communal space.

3. People contributing to lists may get flamed or ignored, and there is a
tendency for regulars to set the tone. This can feel inhibiting or
distressing. A blog is personal safe space, a person commenting is a guest.

4. The main "thread" would be the blog entry and comments are all collected
under it, possibly making it easier to follow a topic. (This last depends
entirely on whether it's a shared blog or not, blogs can be very chaotic,
more so than the list...)

There must be a hundred more things to say, I'm not an expert,k. I love this
dogme mailing list, it has given me so many new ideas, and I can't really
imagine it as a blog, but that may simply be my limited imagination!

Renata



	


	Group: dogme
	Message: 6990
	From: djn@dennisnewson.de
	Date: Mi Jul 07, 2004 6:37 

	Subject: Re: Re:Diaries as introspective research tools: From Ashton-Warner to Blog


	Thanks for that answer, Renate.

What is a RSS?


Dennis



	


	Group: dogme
	Message: 6991
	From: Adrian Tennant
	Date: Mi Jul 07, 2004 9:28 

	Subject: Re: My Dogme Semestre


	From Shaun's posting

A line with a real flavour

> It was a joy to be a passenger on this ride.



	


	Group: dogme
	Message: 6992
	From: Renata Suzuki
	Date: Do Jul 08, 2004 11:37 

	Subject: Re: Re:Diaries as introspective research tools: From Ashton-Warner to Blog


	What is a RSS?


Dennis

Dear Dennis,

I'm learning about it myself:

http://www.kolabora.com/rss.htm

may be somewhere to start??

Renata

PS just adding the link to my article again :P
http://www.kyoto-su.ac.jp/information/tesl-ej/ej29/int.html


	


	Group: dogme
	Message: 6993
	From: Renata Suzuki
	Date: Do Jul 08, 2004 11:44 

	Subject: Re: Diaries as Introspective Research Tools


	Dear Dennis,

http://www.bloglines.com/

is another link...II haven't had time to study it all, holidays start in a
week's time...

Renata



	


	Group: dogme
	Message: 6994
	From: Sue Murray
	Date: Fr Jul 09, 2004 1:47 

	Subject: Re: My Dogme Semestre


	Shaun's posting also reminded me of a point Dr E made the other
day:
>In fact I think Dogme is 'up' on reacting to students and not just
>following a preset plan (whether in a coursebook or just in the teachers
>mind).

And in some ways, Shaun had to be more 'dogmetic' with the group who were
less dynamic and generative??

Sue



	


	Group: dogme
	Message: 6995
	From: Sue Murray
	Date: Fr Jul 09, 2004 1:49 

	Subject: grammar or accuracy; or grammar and understanding?


	(as I seem to be back on the block tonite, here's another foray .....)

I frequently use the ideas and insights from Rob Buckmaster's wonderful ELT
Verb as an antidote for learners who come stuffed full of earnest
misapprehensions from grammar pages full of things like 'present continuous
for future arrangements' and 'will vs going to' etc etc etc, as well as for
those needing a handy overview of the verb system in order to get started
and see how things might fit in and to avoid the continual pressure of
re-learning a verb form everytime you want to try and decide what you're
thinking before you decide what verb form you need to use ......or sommit
like that.

How to complicate the simple could be a kind way of describing the plethora
of obfuscation that befuddles the traditional grammar of ELT. How to keep
learners small, confused and continually coming back for more in the absence
of any kind of enlightment could be the consequent bandwagon no one in the
money is too keen to get off ....(tho in reality, it's probably just turned
out to be a particularly bad example of a QWERTY phenomenon - that's the way
we've 'always' done it, that's the way that's stuck sort of thing ....)

Alternatively, 'unsticking' can give learners an uncluttered and economical
core verb system to work from and develop deeper understanding as they
will, and leave them free to get on with the main business of overall
learning without the diversions and shackles of years of
continual worry and confusion about 'correct tenses' and false dichotomies
and getting to grips with 1001 diverse uses for .... everything.

t'other day, for example, I spent just ten minutes being (unusually)
teacherish and trying out a diagrammatic
overview of English verb forms and then relating this to verb use in past
time (based around ideas presented in Rob's book, which seems to bring so
many things together in a clear and coherent way); why? in this case, for a
121 'grammar-hungry' (desperate for some kind of understanding that finally
made sense to him after all these years of struggling) student.

Doesn't matter that his understanding of (spoken and written)
English is very good, or that he communicates well and can crack one-liners
with ease, or that he has a wealth of lexical knowledge and manages to
incorporate new expressions and idioms with considerable
ease; what matters is that what bugs him, and what he feels inferior and
'bad' about, is that he has always felt completely at sea with verbs .....
verbs are part of grammar, not the whole story, but when you can't 'see'
them properly or comfortably, it often seems/feels you can't see much else,
especially if you've been indoctrinated with the importance of verb forms
.....

He found it (the board diagram representing English verbs)
refreshingly simple and clear; it was only ten minutes,
remember, tho all there on the board to refer to afterwards. We then
spent half hour talking about various things that
(conveniently/serendipitously??!) arose, such as when he first met his wife
and the various strange and slightly complicated circumstances that were
involved at the time...; his first motorbike (he's an addict) and a few
other bits
and pieces, like when he broke down in the middle of nowhere and ended up
trading in his old bike for a new one; and how Trapani (his home town) is by
some considered the 'venue' of the Odyssey, and how the Odyssey is by some
considered to be written by a woman, a Princess of the court of Trapani,
and (perhaps more mundanely?!) how the
traffic has increased in the out of town area where we both happen to live,
and how long it takes him to turn out of his little dirt road onto the main
road everyday; loads of rich lexis, from the known to the partly known to
the rather new, and loads of rather specific terms as well as everyday ones;
but his main concern was still focused on his 'ability' to use verb forms
.....

he glances at the board and says, 'ah, but I only use the
'default' when I speak about past time!'

no you don't says I - being able to quote back at him several examples of
other forms which he had spontaneously used during the conversations (he
agreed to be recorded next time so he can also verify this for himself!)

Then we looked at/read some written language - where a greater percentage of
forms less common in conversation are often likely to be found; just the
first paragraph of an article about 'my first motorbike' from the net,
(okay, which I had up my sleeve in case, knowing he was a biking fanatic
....)
and he gave his view on (1) how the verb forms used fitted into the
'proposed scheme', and
(2) where an alternative verb form or alternative verb forms would be
equally okay and there was a choice (rather than a 'right' or 'wrong' or
'more correct' form ....), albeit with a slightly different connotation.

then some more 'chat-city' and a copying down of what was on the board
for reference. Plus the article and other stuff for optional off-site
reading.

hope that doesn't sound complicated, because it was actually amazingly
simple and fluid. And in the space of a week this guy's become far more
confident and (seemingly unconsciously) 'choiceful' and aware - rather than
'accurate' ;-) ??? - about verb forms when he speaks spontaneously .....
being willing to be unfettered from the chains of exhaustive/endless grammar
exercises has helped, but without a valid alternative to those (mainly
verb-focused) fetters, willingness would have been hard to coax; it would
have been hard to convince him, for example, that his English was great
(which it was and is), when what he wanted was to improve his 'blindspots'
and start to feel more comfortable and confident less scared about (using)
verb forms ......

(and thanks again to Rob B for providing such a practical tool for us often
equally blinded and befuddled teachers ......)

Oh, and, unsurprisingly perhaps!, this student is also finding that reading
helps a lot, including graded readers -
partly, perhaps, because he's noticing everything with greater confidence
and less fear and 'inferiority' .....for example, he told me he'd understood
the use of the 'past perfect' perfectly (!) just from noticing how it was
used in a graded version of 'the 39 steps' - and the 'explanation' he gave
was better than anything I could ever give!! (wish I could
remember/recapture it - definitely will record the whole lesson next time!!)

Sue



	


	Group: dogme
	Message: 6996
	From: djn@dennisnewson.de
	Date: Fr Jul 09, 2004 9:42 

	Subject: Re: grammar or accuracy; or grammar and understanding?


	Thanks greatly for that, Sue.

Can you remind us - or Robert himself - of the URL of his book. I seem to recall it is 
online somewhere.

Dennis



	


	Group: dogme
	Message: 6997
	From: suemurray@i...
	Date: Fr Jul 09, 2004 2:06 

	Subject: Re: Re: grammar or accuracy; or grammar and understanding?


	http://www.rbuckmaster.com/


>Can you remind us - or Robert himself - of the URL of his book. I seem to recall 
>it is online somewhere.
>
>Dennis



-------------------------------------------------------------------------
NUOVA WEBMAIL DI INTERFREE!

Da oggi Interfree offre a tutti i suoi utenti un nuovissimo servizio 
di WebMail tra i più evoluti e una qualità professionale che si rinnova 
di continuo:

- Controllo antivirus
- Filtro antispamming
- Configurazione di account esterni
- Accesso gratuito a InterDrive dove salvare e organizzare i tuoi 
file da qualsiasi computer e in qualsiasi momento ...

Iscriviti gratuitamente all'indirizzo http://www.interfree.it e prova il 
nuovo servizio!

Lo Staff di Interfree 
-------------------------------------------------------------------------



	


	Group: dogme
	Message: 6998
	From: davidhogg_bcn
	Date: Fr Jul 09, 2004 8:50 

	Subject: Unpreparedness? Teacher-as-passenger?


	Hi.

Shaun's frank comments were an eyeopener.

Diarmuid commented several weeks ago that dogme is many things to 
many people. I'm a bit surprised, though, to find that dogme is 
unpreparedness to anybody.

Isn't it the case that preparing lessons is usually a very poor 
option compared with enabling lessons to emerge? Isn't it also the 
case that although it's often foolish to imagine we can prepare a 
lesson, it is essential that the teacher herself be prepared? 

Otherwise, how on earth are we going to facilitate the emergence of 
anything? 

I've been observing some very scarily ordinary instances of weak-form 
CLT recently, in various schools I've visited (as well as some fairly 
effective instances of weak-form CLT, it has to be said in all 
fairness). I'm surprised, though, to hear about strong-form CLT being 
allowed to fall flat on its face.

I think Rosemary gets it about right, by reminding us of the 
fundamentally indispensible principle of placing the concerns of the 
people-in-the-room at the centre of everything we do. The people in 
the room are the reason we're there at all, after all. And addressing 
their concerns must be the purpose of Everything We Do In The 
Classroom, mustn't it?

Otherwise, how on earth are we going to facilitate the emergence of 
anything? We might just as well be passengers.

And I, for one, wouldn't want any of my students to come away from an 
English session feeling they can fairly accuse me of having been a 
passenger.

Have I got the wrong end of the stick here?

That's it,
D.



	


	Group: dogme
	Message: 6999
	From: Shaun Dowling
	Date: Sa Jul 10, 2004 1:50 

	Subject: Re: Unpreparedness? Teacher-as-passenger?


	I´m not sure if you did get the wrong and so let me clarify points so you can decide if you did or not
You brought up two interesting points in your message a)being prepared and b) being on a journey
I remember there being a discussion about maps and guides over a year ago on this subject. I can´t remember who talked about the fact that we are never really unprepared when we go into the classroom. We have things "up our sleeves" and experience of having taught before which allows us to stimulate or control classes whenever the teacher feels the need to.
The group I mentioned did most of there own planning. They brought things in to discuss, not just object and presentations but doubts about language and an opinion about what had previously been discussed. If I sawe an oppertunity I taught them something I felt that would be new to them. 
They asked me to bring in videos and texts but it was they who made the decision. I couldn´t just sit there and say read it or wacth it and that is it. I looked for thing I thought might be interesting and also prpared to allow the students to discuss what they found interesting/relevant too.
I may not have had a written lesson plan in front of me with the things I was about to teach but I was prepared and able to react to what the students needs/wants were. Of course you can´t be prepared for everything but experience and a relaxed atmosphere can aid this sudden change. Although I don´t think I was caught out in anyway, things flowed naturally and the people worked together.


"enjoy the ride" doesn´t mean passive teaching, if I can call it that. It is can be very difficult to sit in a classroom and do nothing when you are the teacher. The students-teacher expectations I think are too defined to allow this to happen. The students would soon get bored and wonder why the teacher is doing nothing. But by allowing the control to shift, language can emerge much more that a traditionally planned class. Well that´s how I see it anyway. 
If students are working and learning together why does it need a teacher to step in and say what they think they should be doing.
Shaun

Shaun




davidhogg_bcn <davidhogg_bcn@y...> wrote:
Hi.

Shaun's frank comments were an eyeopener.

Diarmuid commented several weeks ago that dogme is many things to 
many people. I'm a bit surprised, though, to find that dogme is 
unpreparedness to anybody.

Isn't it the case that preparing lessons is usually a very poor 
option compared with enabling lessons to emerge? Isn't it also the 
case that although it's often foolish to imagine we can prepare a 
lesson, it is essential that the teacher herself be prepared? 

Otherwise, how on earth are we going to facilitate the emergence of 
anything? 

I've been observing some very scarily ordinary instances of weak-form 
CLT recently, in various schools I've visited (as well as some fairly 
effective instances of weak-form CLT, it has to be said in all 
fairness). I'm surprised, though, to hear about strong-form CLT being 
allowed to fall flat on its face.

I think Rosemary gets it about right, by reminding us of the 
fundamentally indispensible principle of placing the concerns of the 
people-in-the-room at the centre of everything we do. The people in 
the room are the reason we're there at all, after all. And addressing 
their concerns must be the purpose of Everything We Do In The 
Classroom, mustn't it?

Otherwise, how on earth are we going to facilitate the emergence of 
anything? We might just as well be passengers.

And I, for one, wouldn't want any of my students to come away from an 
English session feeling they can fairly accuse me of having been a 
passenger.

Have I got the wrong end of the stick here?

That's it,
D.
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	Group: dogme
	Message: 7000
	From: Robert M. Haines
	Date: Mo Jul 12, 2004 8:36 

	Subject: Link


	Here's the link to an online resource you might find as interesting and valuable as I have. It's the Encyclopedia of Informal Education at:

http://www.infed.org/index.htm

All the best,
Rob

[Non-text portions of this message have been removed]



	




	Group: dogme
	Message: 7001
	From: Robert M. Haines
	Date: Do Jul 15, 2004 1:42 

	Subject: positive interdependence


	Fellow list members,

If anyone is interested in providing me with feedback on my understanding and use of positive interdependence, a primary component of Collaborative Learning, with ESl students, I can use that feedback as part of a Methodology assignment I'm working on. This could be of use not only to me but to you because I believe this concept (PI) is strongly related to what many of us call dogme. Therefore, the collaboration could enhance our development as what Scott has called "fellow dogme travelers". 

This is action research, and your feedback would provide another leg for my research to stand on if you will. Some refer to this process as triangulation:

"The idea of multiple methods or triangulation is that, just as a stool is more solid if it rests on three legs rather than one or two, information collected will be more solid if it is collected from more than one source, at more than one point in time, in a number of different ways." 

You can read more about action research and triangulation at http://www.aifs.org.au/sf/pubs/bull2/eb.html

For more on what PI entails, go to http://www.kaganonline.com/KaganClub/FreeArticles/ASK04.html, or do a web search under the term.

Please contact me off-list for more information if you're interested.

Thanks,
Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7002
	From: Robert M. Haines
	Date: Do Jul 15, 2004 1:43 

	Subject: ESI


	I meant ESL students, by the way.

R.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7003
	From: Diarmuid Fogarty
	Date: Do Jul 15, 2004 6:13 

	Subject: Re: positive interdependence


	Hi Rob

I'll help, but will need time to read about PI. Your link brings up a 404 message. If people tell you this, it's just because of the comma at the end of it which is read as part of the link.

Pass on more details to me if you have them to hand.

Hope all is well,
Diarmuid
----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: Thursday, July 15, 2004 12:42 AM
Subject: [dogme] positive interdependence


Fellow list members,

If anyone is interested in providing me with feedback on my understanding and use of positive interdependence, a primary component of Collaborative Learning, with ESl students, I can use that feedback as part of a Methodology assignment I'm working on. This could be of use not only to me but to you because I believe this concept (PI) is strongly related to what many of us call dogme. Therefore, the collaboration could enhance our development as what Scott has called "fellow dogme travelers". 

This is action research, and your feedback would provide another leg for my research to stand on if you will. Some refer to this process as triangulation:

"The idea of multiple methods or triangulation is that, just as a stool is more solid if it rests on three legs rather than one or two, information collected will be more solid if it is collected from more than one source, at more than one point in time, in a number of different ways." 

You can read more about action research and triangulation at http://www.aifs.org.au/sf/pubs/bull2/eb.html

For more on what PI entails, go to http://www.kaganonline.com/KaganClub/FreeArticles/ASK04.html, or do a web search under the term.

Please contact me off-list for more information if you're interested.

Thanks,
Rob

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7004
	From: djn@dennisnewson.de
	Date: Do Jul 15, 2004 8:23 

	Subject: A troubled posting: Research AND experience and intuition


	Please note Research AND experience/intuition not versus.....

I went back to my old university yesterday afternoon to an event where 5 people who 
offer individual courses in the Pedagogy Department, i.e. haven't permanent or full 
posts, presented ther work to colleagues i.e. explained what they do in their courses 
with students.

Four out of the 5 explained the subject of research which had led to their Ph.Ds and 
went on to illustrate how their courses were related to their present research interests.

The presenter who was not an academic researcher, but a teacher and teacher trainer, 
described some of her work with her children and linked that to the content of what is 
being done with teachers in training, university students.

I'm troubled because I don't want to knock academic research, but I was struck by the 
fact that the presentations came across as - (research-based) a researcher in search of 
a willing student audience; (experience/intuiton based - seminars almost overrun with 
students who appreciate that the course is practical and classroom-related) delighted 
the small audience of academics who came up to the presenter afterwards and thanked 
her for waking them up, keeping them intereseted and for saying: "The work with 
children of differing nationalities is fun.".

I've just read Rob's appeal for help with triangulation and concepts, too. And, taking 
Rob as "Rob" was wondering if his academic, theoretical studies are likely (or not) to 
make him a more effective teacher.


Dennis



	


	Group: dogme
	Message: 7005
	From: Melanie King
	Date: Do Jul 15, 2004 10:18 

	Subject: Re: My Dogme Semestre


	Dear Shaun,

Thankyou so much for your end of year reflection. I really valued the
honesty of your reflection. All of what you wrote resonated one way or
another and I definitely have the T-shirt! You described quite a lot and at
our most worn out time of the year, and though I don't have the answers, I'm
happy to feed back on what I think you said, and maybe re-frame some of it
from my own perceptions and experience, because I think there are clues to
your own answers in what you are saying.

Your more "cooperative" group sounded just lovely. Even doing "nothing" was
creative for them! You described how improving their spoken language even
seemed to be a by-product of all their collaboration together. There are
enormous skills required in creating and sustaining that environment - I
would have loved to have been a fly on your wall or even "passenger on that
ride." So thankyou.

In comparing the groups' responses though, you used the words "success" and
"failure," and "cooperation" (lack of)
This makes me feel that the learning process in the difficult group was not
altogether a shared process, and yet what you describe of the other group
tells me clearly that your approaches/methods are indeed of a collaborative
style.

So why did it happen that way with them? If dogme is about a collaborative
process, and the learners help set the agenda, then perhaps to talk about
"success" and "failure" is to create an inappropriate dichotomy. Perhaps
then you didn't fail, but rather together you chose the experience you had !

(It may be valuable to reflect for yourself on at what point in the process
you perhaps felt something was not a "success?" What exactly happened around
that moment? And did what you did next in some way reflect your
judgement-feeling? That's worth reflecting on. I think.) There may be some
clues in what you say next.

I read how you inadvertantly set up conflicting messages: firstly by setting
out clearly your methodology and expectations; but then agreeing to teach
"from the front" and producing the texts; and then afterwards trying again
to get them to engage with a process you had set out, by putting the
responsibility squarely on them and providing them with nothing.
Though they did talk at this point , they just did not/could not/would not
see your
point and it all felt "stale." Moreover the to-ing and fro-ing somehow
seemed to reinforce their perception of things. What you describe here
sounds like a kind of passive resistance with a measure of resentment. This
felt very disappointing particularly as you had had lots of "dogme moments"
even with the course book classes.
You were somehow between two paradigms yourself, and if you can become more
aware of that for yourself it gets easier to make a choice!


Perhaps dogme moments with a difficult group is a clue. These could be used
as touchstones for development. If we can shift our thinking/inner
disposition away from the success/failure paradigm to a paradigm of
collaboration, then perhaps the dogme moments will prove to be more
significant in an unfolding process than even we may realise!!
By building some structured reflection (awareness awareness) into the
learning process, students are hopefully self-empowered and may
begin to awaken to the value and benefit of collaborative learning methods.
Maybe by inviting students to reflect on what was learned/ how it was
learned/
what was helpful/interesting, and not-so-helpful/-interesting gives them a
share of the power - ("power" as opposed to "control") and they can really
begin to recognise and own and take responsibility for their learning and
the dogme moments too! Especially if they can then say what it is they want
to do next.

Within an action / reflection framework we can also tell our ss.in so many
ways that there is something really special/important to do today (...and in
a minute someone here is going to give us a clue!!! - the maps and guides
idea you mention in a subsequent message) I think of it as our sealed
orders for the day/week which are just waiting to emerge! And it's important
to believe that for ourselves.

In my understanding and experience, this reflection business is quite key to
a deepening of awareness, and to an ongoing critical engagement as part of
the learning cycle. It could be said that in effect there are two educations
going on in tandem: the one that teaches us how to pass exams and make a
living and the one that teaches how to live. We will argue forever about the
value and benefit of each, but what we may agree more on is the fact that
each education depends upon the other.

You mention that the students never made their expectations (of you to "Be
The Teacher") explicit but it was obvious the way they acted. Could dogme
moments and structured reflection have been a way out of this ? And you are
so right about giving people Time - to see things in their own
time (awareness / awareness) and allow real growth to take place.

You mention at the end of your reflection, "Maybe the students ...
are so used to having things given to them and not being allowed to think
that it is difficult to think how things will change in a semestre." I
think that's really worth exploring too. There are so many questions around
how to engage students with very different cultural/educational backgrounds.
At the very least we have to allow for a sort of cultural blindness - even
in ourselves, when we invite individuals to process in a different way to
the one they've grown up with or got used to. It's taken me ages to find
ways of empowering a group of Asian women to express themselves in ways that
allow us all to get to grips with some language. And I'm left feeling I
still get it wrong on some days. It's been as much out of sensing what not
to do that I've
discovered what was possible.They didn't need their hands holding, but
rather they required a particular kind of space - more to be who they need
to be. And they don't need me to show them the way. Far from it , for they
are far more spacious than I. By which I mean that they have a kind of
spacious quality which we have all but lost in the "West."

What you wrote also promts me to think again about the need to recognise
that we are all in a mixed up time in which our understanding of authority
has/is shifting : from hierarchies to flatter models (like this network).
We are caught up in a great paradigm shift which touches on all our
institutions and relationships. The old landmarks are vanishing, and even if
we can grasp the emerging ones it's still a confusing time. I'm writing
broad brush and this merits a separate discussion. But the point is, for
many of us including our students, the old reference points are well
engrained in our patterns and the teacher remains a significant authority -
even when they dont like us sometimes! Power sharing is an "uneasy" thing.

Well now I'm rambling.... Back to what you
told us - about setting out clearly your expectations at the start. Would
you do that differently now?

Thankyou again for offering your reflection. I've tried to reflect back by
e-mail. I'm aware this is a delayed response -and I would always prefer to
chat at a conference, but I too am off - to the hills... to let life sort me
out ..!

Yours,
Mel



	


	Group: dogme
	Message: 7006
	From: Robert M. Haines
	Date: Do Jul 15, 2004 10:39 

	Subject: Becoming a better teacher through action research


	Thank you, Diarmuid, for catching the comma and for your offer. I'll be in touch.

*******************
As for Dennis' question, one I've asked myself, I think action research can make me a better teacher if I let it. 

What does it mean to become a better teacher? For me it means feeling more like me in the classroom instead of feeling disconnected from the environment, the people and the learning. When my person and my teaching persona are more congruent in class, I have a better time, I give more and I learn more. That's one aspect of becoming a better teacher I've considered. This means that in order to improve I should get to know myself and my teacher persona better.

So collecting feedback from various sources as part of my action research, my practice, has the potential to help me recognize myself and my teaching in ways I might not recognize on my own. We could equate this to a T-group (see Kurt Lewin, Gestalt Therapy, et al.), where our values and assumptions are challenged by peers.

And that collaboration could lead me to a better understanding of my principles and practice. All doable outside the context of higher education if I found the motivation within and my peers were willing. It does help to have guidance and support from peers and students from different backgrounds in different contexts.

The part that makes it all difficult is having to write assignments by certain dates for people in far away places to evaluate, hoping to be accepted and move one step closer to a dissertation then on to a diploma. But I like to focus more on the fun of reading what I would likely otherwise read as well as the social relationships and learning that comes through the entire process.

If becomeing a better teacher does mean learning more about myself and my pedegogy, my persona as a teacher, I believe I can benefit from action research that includes collaboration with peers and language learners.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7007
	From: Robert M. Haines
	Date: Do Jul 15, 2004 10:54 

	Subject: Becoming a *more effective teacher*


	I've just reread Dennis' post, which I didn't have in front of me when I sent the first message. It's reasonable to use 'better' as a synonym for 'more effective' in this case, I think. But let me add that reading Dennis' message again made me think more about language learners and less about me.

I don't consider action research all that academic, althoug it involves reading about theoretical concepts. An important part of AR is working in a meaningful context, collaborating with peers and reflecting on what you've experienced in the process, a process tha never ends.

To have an effect as a teacher (be more effective) means, to me, all those things I wrote under being a 'better' teacher. 

But Dennis' post has nudged me: "Hey, what about the people in the room?" Yes, it's all about them in the final analysis. How do I make the transition from 'me' to 'we' during the so-called contact hours every day? 

You see? The process has begun, the wheels are spinning and I'm ready to explore this question. I'll have to do some reading, draw from the input of peers like Dennis, keep a journal, think, reflect, share, search and re-search.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7008
	From: Diarmuid Fogarty
	Date: Fr Jul 16, 2004 7:51 

	Subject: Periodic Question


	I have just started with my new classes for the summer school and have a stronger class who are responding well and a weaker class who are responding. My question is this: 

With the stronger class, we start out from basic activities (complete the sentences none of us...one of us...some of us...most of us...all of us...). The idea being that for the first week, helping people to set about constructing their identities in the classroom and helping to construct the identities of their classmates is all important. As each group reports back, I query grammar, vocabulary choice, look for alternatives and highlight anything that might raise their awareness of consciousness raising techniques: eg. Someone reports "One of us like drive motorbikes." We deal with the collocation aspect quickly and then I ask what needs to be done to the verb "ride". Students call out "to ride/riding".

There seems to be agreement that it's the same. I suggest that a useful approach to take whenever somebody tells you, "It's the same," is to ask, "Well, why is it different." I take suggestions for the difference between "like ing" and "like to" and then we proceed in a similar style throughout the lesson.

Over the couple of hours, we discussed ("I prompted discussion about...") collocation, spelling, pronunciation, verb patterns, idioms, students' lives, techniques for self-directed learning etc. However, if I had not been doing the conducting, it is unlikely that anything of the sort would have happened. The lesson was ultimately dependent on me from start to finish. The points focused on were focused on by me (with only one or two questions coming from the students themselves). The explanations were either elicited by me or expounded by me. Students' summaries of the class were offset against mine. 

The question...the question: the question is this: what do you think about this? On the one hand, I am conscious that my first message to dogme argued against portraying it as Teacher-led, arguing that the teacher is simply another participant in the process and is often as much a learner as a teacher (following Freire). On the other hand, I am worried that there are a range of dogmetic language focus/language recycling techniques that I am not familiar with and which I could (for which read "should") be employing. So, does the teacher need to be leading the learning or is there a better way? 

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7009
	From: Melanie King
	Date: So Jul 18, 2004 2:29 

	Subject: Re: Periodic Question


	Diarmuid,

This is a very brief response as I'm right out of time now before going away
and I can't do it justice. Your question is such a good one arising out of
the recent experience - Thankyou. I sincerely hope that others will help
explore it and I'd like to take part when I return in late August.
But very briefly, my thoughts are that firstly the whole thing is helped by
good praxis with reflection, analysis and then strategy arising out of
experience; and then by making this a shared process so that the directions
and outcomes are determined largely by the group.
My thought about leading (the teacher) initially or even intermittently, is
that from my previous experience, groups usually need an " animateur." (If
nothing else to prevent them dissembling! But there are far more creative
reasons too.)
Lastly, the conciousness - raising thing: I believe we all need handles or
well-tried stepping off points to begin with before we can explore and trust
even, " the deeps". This is true of any developmental work. But it's the
overall process with it's collaborative nature that seems most important.

I really like your aim and task to help construct classroom identities.

Sorry I have to finish here - this is incomplete, and I'll really look
forward to reading the next entries around this.

Yours
Mel



	


	Group: dogme
	Message: 7010
	From: djn@dennisnewson.de
	Date: Mi Jul 21, 2004 9:42 

	Subject: dogme without realising it


	A close relative, also an EFL teacher, teaching for four weeks in England, just wrote to 
me:

" ... have just finished teaching the bloke from ***** .
Supposed to be a business class - but has turned into more of a ... **** don't know that 
a category has been invented for the kinds of lessons I have (not) been teaching!
Today we talked about women in ***** getting shot by their fathers and brothers for 
having sex before marriage - and then we looked through the yellow pages to find a 
place that still makes wooden packing cases. (Bloke has bought an ornamental fountain 
made of wood that he wants to put on his garden....)

Mmmm - linguistic value - questionable, but hell they seem to be enjoying 
themselves."


I replied that, without knowing it, she seemed to have just taught a dogme lesson..


Dennis



	


	Group: dogme
	Message: 7011
	From: Robert M. Haines
	Date: Do Jul 22, 2004 4:37 

	Subject: What is countable and what counts?


	During a conversation with my tutor at Aston this morning, he suggested I write an article under this title. Not feeling terribly motivated to do so, I thought I'd post here instead.

The topic is a common one in ELT: qualitative versus quantitative "data". What researchers of any kind can count are usually fodder for those articles and papers we might read in journals where graphs, figures with numbers and chart after chart feature prominently. 

What counts, however, are concepts like motivation, confidence and relationships between and among learners --- all very difficult to quantify. 

Of course, these two notions do not have to be strange bedfellows, an action research project could well use a chart or two to illustrate some aspect of an increase in positive student feedback, although that's still rather squishy, isn't it? Nonetheless, I think you might agree that qualifiable and quantifiable data can work together to conduct research, no matter how informal.

The thing is that the "cold data", as I've chosen to call it, leaves one rather cold in its wake, and without the "warm data", i.e. chats with students, a sense of what learners like and don't, this these data are what I live for as a teacher. I'm not gonna get out of bed to head in for another three hours of treating the people in the classroom like lab rats. Having said that, I know one can be sensitive in conducting research. 

In short, it's really about the people, not the numbers... right? No, I don't think it always is. And it's also fair to ask to what extent cold date gathering might help us develop as teachers. But I think that we will always feel the tension between what makes for good government funding programs, test scoring, etc. and the soft hum of minds and hearts at work in our classrooms.

And this bring me to a former thread that questioned the need for research or data that might promote dogme after a post suggesting that testing might be one way to make dogme more palatable to mainstream ELT (that's my vague memory of the thread). Can we do it? Should we want to? Does it matter?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7012
	From: djn@dennisnewson.de
	Date: Do Jul 22, 2004 8:12 

	Subject: Re: What is countable and what counts?


	Rob,

I've just finished reading 69 pages, part of a thesis written by a student friend of mine 
on the teaching of vocabulary in CLIL (content and language integrated learning i.e. 
teaching subjects in a foreign language). It was full of references to earlier research and 
full of charts. There were also reported interviews with teachers and pupils. At the end 
of reading it all what I recall are some of the remarks made by the teachers and pupils.

The urge to do research (I'd exclude action research which is local, pragmatic and 
should lead to immediate change in practice) comes from a different source, surely, 
than the urge to teach. And, of course, doing some research is the way into the 
exclusive club, Academia.

I quoted to Nils a re-posting on YLSIG of a message by Stephen Krashen on his 
extensive reading website.

"Contrary to USA Today's claim, there is no evidence
that "highly scripted reading programs" have been
successful: They lead to more accurate reading of
lists of words in isolation, but have no significant
effect on tests of reading comprehension given after
grade 1. What really does work in raising reading
achievement is access to lots of good books, not heavy
drills and tests."

When I first read your message I thought it was going to be about Countables v. 
Uncountables. It does seem to me that research into language and language use 
(as oppsed to language learning) can be worthwhile for teachers. Learning and how it 
takes place simply aren't quantifiable in any meaningfuo way, and I would have thought 
research must deal with the quantifiable.


Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7013
	From: Adrian Tennant
	Date: Do Jul 22, 2004 9:29 

	Subject: Re: What is countable and what counts?


	Hi Rob,

If you want to get out of using Quantitative or Qualitative research methods
I'd suggest 'Introspective Methods' - see Grotjahn, R (1987) in Faerch &
Kasper (Eds) Introspectionin second language research.

Dr E



	


	Group: dogme
	Message: 7014
	From: Robert M. Haines
	Date: Do Jul 22, 2004 7:09 

	Subject: Thanks


	Thanks to Dennis and Dr E. for the comments and recommendations.

According to a reliable source (you've heard of those), the TESOL Quarterly contains more articles on qualifiable research than quantifiable. This was presumably determined by someone going through the archives, counting articles and separating them into two dinstinct groups. But didn't this person have to have some set of qualitative criteria to do the research?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7015
	From: Robert M. Haines
	Date: Do Jul 22, 2004 7:58 

	Subject: Reading on motivation


	Below you'll find a book review that might entice you to read the actual book, which is: 

Dornyei, Z. and A.Malderez. 1997. Group Dynamics and Foreign Language Teaching. System, 25, 65-81. 

Some of you may know it.

This info comes from: http://www.languagebooks.com.au/categories.asp?id=461

Explorations in Teacher Education
Volume 9, Number 2 (November 2001)
BOOK REVIEW
Motivational Strategies in the Language Classroom Zoltan Dornyei

Cambridge University Press 2001, 155 pp.
hardcover: (GBP35.00) ISBN 0521790298 paperback: (GBP12.95) ISBN 0521793777
Reviewed by Tim Murphey

"Teachers are supposed to teach the curriculum rather than motivate learners, and the fact that the former cannot happen without the latter is often ignored. For example, I am not aware of a single L2 teacher training programme worldwide in which the development of skills in motivating learners would be a key component of the curriculum" (p. 27).

Motivational Strategies in the Language Classroom by Zoltan Dornyei is a delightful quick read. It flows and excites us with many of the familiar psychological concepts that most of us have had in bits and pieces spread out over our careers. The book collects all these together in an orderly framework, and goes further by offering a process-oriented conception of motivation, one that contests the idea of a pre-set and constant motivational disposition in students. This process-model allows us to understand more completely the "roller coaster of language learning" (Murphey 1998, p. 1) that not only students but also teachers seem to be on. After briefly reviewing previous theories and concepts in chapter one, Dornyei organizes the rest of the book in terms of his process model in the next four chapters: (Ch. 2) Creating the basic motivational conditions, (Ch. 3) Generating initial motivation, (Ch. 4) Maintaining and protecting motivation, and (Ch. 5) Rounding off the learning experiences: Encouraging positive self-evaluation.

After the first thirty pages, I had already decided to use this book in my next professional development course for teachers. I predict it will be a best seller in teacher education courses worldwide. Far from proposing a magic pill for motivation, Dornyei has his finger firmly on the pulse of research. He solidly states that no matter how competent a motivator a teacher is, if his/her teaching lacks instructional clarity and the learners simply cannot follow the intended programme, motivation to learn the particular subject matter is unlikely to blossom (p. 26).

Throughout the book the prose is refreshingly interspersed with interesting quotes from teachers and researchers that reinforce or highlight the concepts. There are also boxes listing practical strategies, useful lists, further reading, and asides.

Two caveats that Dornyei presents concern learner autonomy and the overgeneralization of strategies to contexts. We need not think that motivation solely comes from the teacher, method and materials; we can teach learners to be at least in part self-regulated as they learn certain self-motivating capacities themselves (i.e., teaching them about self-talk and asking them to practice). He also stresses that not every strategy works in every context and the need for teachers to adapt and adjust what they do based on the changing contexts in which they teach. Going beyond merely the teacher-student relationship, Dornyei also refreshingly and systemically writes of the cohesive learner group (group dynamics) and good relationships with parents (obviously not applicable in all cases).

Finally, far from getting lost in psychological abstractions, the book is firmly located in the practical. For confirmation of this, the reader need only turn to the last pages of the book. Here is a list of 35 suggested strategies, conveniently organized in a grid, for teachers to tick off if they have tried out or made each strategy a part of their teaching. Careful not to de-motivate readers with an overload, Dornyei admits he regularly uses only a handful of the strategies himself and suggests trying only a few more out at a time, advocating quality over quantity.

While the book is short and easy to read, the ideas are not necessarily easy and quick to apply. Many good things in the classroom take time to develop. The book is not a quick-fix, but rather advocates the development of quality teaching through relationship-driven teaching (Rogers & Renard 1999). I found myself getting more motivated just reading it and identified a few areas that I would like to explore in my own teaching. Unavoidably as teachers seek to motivate with this quality information and strategies, we will motivate ourselves. Perhaps the best test of teacher education materials is their ability to teach the teachers in addition to simply demonstrating new techniques, in what Tessa Woodward calls 'Loop Input' (1991). Dornyei's book may very well make motivational strategies a key component in many teacher education programmes worldwide.
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	Group: dogme
	Message: 7016
	From: Julian Bamford
	Date: Fr Jul 23, 2004 2:01 

	Subject: the motivation review


	Thanks, Rob, for posting the review of the Dornyei 'Motivation' book, which
makes me want to check out the book itself. One thing it made me think
about was 'the book of dogme' when it is written. (Perhaps this was also
because of Rob's v. recent posting that recalled a previous thread on
testing, research, data and whether these could make dogme more palatable to
the mainstream.) Those of us whose teaching styles could be described as
more or less dogmetic teach that way because it works for us [I hazard]. As
to why it works, the answers can be found in such
conclusions-based-on-thought-and-data as (quoting the Murphey review of
Dornyei's book)
"The book . . . advocates the development of quality teaching through
relationship-driven teaching (Rogers & Renard 1999)." [which, BTW, looks
like an interesting reference to follow up.]

One more thing. Sometimes our profession as a whole (may I include myself
here) needs a solid whack of common sense. We can get so caught up in the
minutiae of our day-to-day work that we are capable of writing something
like the following (also from the review) without realizing how stunningly,
risibly obvious it is:

"Dornyei has his finger firmly on the pulse of research. He solidly states
that no matter how competent a motivator a teacher is, if his/her teaching
lacks instructional clarity and the learners simply cannot follow the
intended programme, motivation to learn the particular subject matter is
unlikely to blossom (p. 26)."

This is a danger when writing about dogme, of course. If we step back from
some of what we write, it can seem rather. . . 'What's the big deal?
Everyone knows that.' Which is why that Guardian ELT list thread could find
dogme ridiculous.
Julian 
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	Group: dogme
	Message: 7017
	From: Robert M. Haines
	Date: Fr Jul 23, 2004 5:23 

	Subject: Relationship-driven teaching


	The students and I have one more week together. It's been nearly a year since we first met. They will be mentors for the next group, which is a relationship I value because I often ask students to interview their mentors about language learning, English and American culture. Knowing who the next group of students are talking to will help me gauge the responses and appreciate the sources of information as people.

Today I asked everyone to help their mentees by gathering in groups to list the challenges we have faced as a class over the course of our time together. Each group had these four items in some form on their list :

*noise/lack of order/people speaking at the same time/not paying attention

*punctuality

*disrespect among classmates

These have continued to be problems throughout.

***********************************************************
Among items that also came up in some groups were those challenges we overcame and the means by which we had done so (second sentence):

* Not adhering to classroom rules agreed upon by majority. We voted the rules out of the classroom by majority.

*No dictionaries. We bought dictionaries.

*************************************************************
Finally, items that at least one group raised as challenges that we had almost completely overcome and how we managed (second sentence or word.):

* Being afraid to talk. Pep talks from peers and self-motivation.

* Lack of comprehension. Asked for clarification; paid attention.

* Grammar. read and wrote in English; some bought grammar books.

* Pronunciation. Tried to repeat words.

* Too much Spanish. It just happened that we spoke less Spanish as we learned more English.

*Not studying vocabulary. Self-motivation.

******************************************************************
Interesting comments during the discussion included the following:

Some students had taken to fighting (arguing) in English as a way of practicing after moving into their own apartments where they are surrounded by Spanish speakers (classmates). Others had an "English-only" room in their apartment, which turned out to be the living room.

Speaking English with people outside the classroom had usually been much easier than talking in class with other students. This seemed to stem from the fact that often the entire group was listening to what one said and that it felt more embarrassing to make a mistake in front of peers. That one still has me somehow feeling uneasy.

*******************************************
So how should the next group face the challenges ahead of them? I asked for advice they could pass on to me and the next group, their mentees:

S: In the Dominican Republic, the... the teacher took away points, five points when you were late.

Rob: Should I do that? Does it work?

S: Yeah, it works...

J: But she doesn't love her teacher.

S: (Laughs and nods)

B: In the beginning my mind was flying. I think it's normal. It's a process. With the time you are accustomed to it. My mentor told me I will have dreams in English after three months. But I didn't have dreams in English after three or four months. I was thinking, "What's wrong?" 

Rob: So maybe we should say that everyone is different. What was that line? Caminante, no hay camino, se hace camino andar? (Traveler, there is no path. You make the path by walking.) Each of us makes our own path as we travel, right?

M: We have so much to remember about host families, going to the bank and volunteer work. Maybe we should have an orientation about how we learn. Nobody talked to us about that in our meetings when we first came here.

Rob: That's a good idea. Let's arrange a Learning Orientation.

*******************************

An end draws near; the path continues. Reflection has started to settle in on me, and I wait for those familiar feelings of loss and renewal to follow. Relationships are what we came here for. These strange dances of distance and vulnerability. 

Rob
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	Group: dogme
	Message: 7018
	From: djn@dennisnewson.de
	Date: Fr Jul 23, 2004 7:39 

	Subject: Re: Relationship-driven teaching


	Different people are going to notice different things in Rob's "The year is nearly up" 
posting. My comments are:

1. What!! A year has gone by?
2. I loved:

* Too much Spanish. It just happened that we spoke less Spanish as we
learned more English."

3. How long-lasting school memories are:
"S: In the Dominican Republic, the... the teacher took away points, five
points when you were late.

-----

Rob,

In the light of your experience with this group, what will you do differently with the next 
group?


Dennis



	


	Group: dogme
	Message: 7019
	From: Diarmuid Fogarty
	Date: Fr Jul 23, 2004 7:47 

	Subject: Re: Reading on motivation


	Thanks Rob for posting the review of Dornyei's book. I was interested in the quotation that Dennis highlighted and described as common sense

"[Dornyei] solidly states that no matter how competent a motivator a teacher is, if his/her teaching lacks instructional clarity and the learners simply cannot follow the intended programme, motivation to learn the particular subject matter is unlikely to blossom (p. 26)."

Whilst it may be common sense to most, I prefer Chomsky's quotation that Dennis posted a while back and which states

"The truth of the matter is that about 99% of teaching is making the student'ss feel interested in the material. The other 1% has to do with the [teacher's] methods...Learning doesn't achieve lasting results when you don't see any point to it. Learning has to come from the inside; you have to want to learn. If you want to learn, you'll learn no matter how bad the methods are."

Of course, this could be because it lets me off the hook and allows me to teach terribly (no coursebooks, ha!), but I see more degree of sense and reality in placing the locus of responsibility firmly with the learner rather than with the teacher. Personal experience tells me that even when a teacher lacks instructional clarity and the learners cannot follow the intended programme, motivation can blossom. I studied Spanish for one year at the local Escuela de Idiomas and the teaching was...penoso. Nevertheless, my motivation grew daily and I am now fairly fluent in the language. Am I that much of an exception? I don't think so.

That said, I'd be very interested in reading the book. Why don't we have a Dogme book swap? Postage and packing paid for...

Diarmuid
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	Group: dogme
	Message: 7020
	From: Diarmuid Fogarty
	Date: Fr Jul 23, 2004 8:04 

	Subject: Re: What is countable and what counts?


	Sorry everybody, no sooner had I sent my last message than I realised that I had wanted to answer Rob's question about ahieving scientific validity for dogme. "Can we do it?" he asks, "Should we want to? Does it matter?"

"An Invitation to Sociology" by Peter Berger (Penguin 1963) has a good take on these questions as do Pavlenko and Lantolf (Sociocultural Theory and Second Language Learning (2000), OUP). In brief, there is talk of how both sociology and EFL has found a need to prove itself worthy of being taken seriously by The Powers That Be and the best way seen of achieving this goal was to subscribe to the scientific shibboleth of the times: "This may have a great deal to do with the strong belief in the West, especially in the US, that phenomena do not exist unless they can be measured and if something can be measured it follows that it must exist (for example, IQ)" (Pavlenko and Lantolf p.176)

Rather than bow before the dominant scientific methodology, might I suggest that people who dissent should seek to establish alternative methodologies that are more in keeping with their own beliefs, instead of adopting the academic practices of institutions that they do not necessarily agree with.

Challenge: can we come up with a methodology that is in keeping with the gamut of Dogme principles?

There would appear to be a lot of research into this. If anybody needs references, either write to me off list or steal them from Pavlenko and Lantolf's paper (and save me the trouble!).

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7021
	From: djn@dennisnewson.de
	Date: Fr Jul 23, 2004 9:14 

	Subject: Re: Reading on motivation


	In principle, I very much like Diarmuid's idea of a dogme book swap, but postal charges 
are so high between the UK and Germany that postage and packing account for 50% of 
the bill. It's therefore tempting to buy one's own book so as to be able to highlight, 
underline, annotate with exclamation marks or however you like reacting with a text.


Dennis



	


	Group: dogme
	Message: 7022
	From: djn@dennisnewson.de
	Date: Fr Jul 23, 2004 9:14 

	Subject: Re: Reading on motivation


	Diarmuid wrote:

"I was interested in the quotation that Dennis highlighted and described as common 
sense."

'Twas not I, but Julian.


Dennis



	


	Group: dogme
	Message: 7023
	From: Renata Suzuki
	Date: Fr Jul 23, 2004 1:30 

	Subject: Re: Reading on motivation


	If you're interested in qualitative research and Doernyei's book please read
the article at http://www.kyoto-su.ac.jp/information/tesl-ej/ej29/int.html

My whole blog research was based on the checklist in Doernyei's book.

If you're really interested I can send you the full length article with the
quanitiative and qualitative results of the motivation study....

I think Rob and I are on parallel here, (love Rob's book tips...) I was so
busy doing my research I forgot to share the book with you all....

Renata

PS Rob you need a blog.....



	


	Group: dogme
	Message: 7024
	From: Robert M. Haines
	Date: Fr Jul 23, 2004 7:04 

	Subject: The next group and blogs


	Dennis rightfully asks the question I now face:

"In the light of your experience with this group, what will you do differently with the next group?" 

The next group will be slightly larger (20 instead of 18 students) and we'll be in a different classroom with plenty of space but less natural light. as you can see, I think space makes a difference. 

Anyhow, I don't have a plan of action per se, but I would like to try something that Luke M. (I believe it was he) brought up quite some time ago. A link was listed as well. I can't recall the name of it, but I remember he talked about a sort of ordered chaos that some businesses were using to become more efficient and motivate employees. For example, instead of the CEO calling a meeting where most people are holding their eyelids open with toothpicks or fantasizing about their next vacation, one person could post an idea for a meeting and interested parties would thereafter sign up if they felt it was pertinent to them. 

Luke, if you read this, please help me out. Otherwise, I'll have to go trolling the Web or digging through the archives.

So, Dennis, if I've been vague about how this relates to my next class, I am willing to try a sort of loose format where students can come to class knowing that they will work on whatever it is they feel they need that day. Yes, this will be a challenge with 20 young people who are used to a man (usually a man, I gather), wearing a tie and pointing to conjugation charts as the students recite, "I go, you go...". But what have I got to lose? My job? Nah.

My role in this scheme would be that of facilitator, supporter and researcher, helping the students find the materials and resources they need to make themselves comfortable and learn at their own pace. I foresee students wanting to do things that run counter to what I consider pedagogically sound, in which case my role may be that of consultant. Some students might protest and demand that we all recite conjugation tables immediately, then I'll have to put on my counselor's hat.

It doesn't sound easy, but I'm willing to break a leg.

**************

Renata, you and I do seem to be on a wavelength with our reading. If I had a blog, I'd probably not have much of a life, at least not the one that keeps me healthy, sane and in touch with the people who support me. I've read so many stories about people, especially men, who have to go through Blog detox. Scary. I'm sure you know more about his than I do.

Rob
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	Group: dogme
	Message: 7025
	From: suemurray@i...
	Date: Fr Jul 23, 2004 7:16 

	Subject: Re: The next group and blogs


	here's one link for Open Space: (wot Luke talked about; sorry I'm at work, not very clear!)

http://www.openspaceworld.org/wiki/wiki/wiki.cgi?


-------------------------------------------------------------------------
NUOVA WEBMAIL DI INTERFREE!

Da oggi Interfree offre a tutti i suoi utenti un nuovissimo servizio 
di WebMail tra i più evoluti e una qualità professionale che si rinnova 
di continuo:

- Controllo antivirus
- Filtro antispamming
- Configurazione di account esterni
- Accesso gratuito a InterDrive dove salvare e organizzare i tuoi 
file da qualsiasi computer e in qualsiasi momento ...

Iscriviti gratuitamente all'indirizzo http://www.interfree.it e prova il 
nuovo servizio!

Lo Staff di Interfree 
-------------------------------------------------------------------------



	


	Group: dogme
	Message: 7026
	From: Robert M. Haines
	Date: Fr Jul 23, 2004 7:30 

	Subject: One other book


	By the way, another book I picked up along with Adrian's recommended 'Instrospection in Second Language Learning' (Hey, I see a Figure 1. that looks like Algebra on page 6, Doc ;-) is 'Affect in Language Learning' Arnold, J. (Ed.) CUP 1999. 

Part A is an Introduction by Jane and H. Douglas Brown. 
Part B is entitled 'Exploring the learner's space', Part C, Exlporing the teacher's space'
Part D, Exploring the international space
and, Part E, an Epilogue.

Jane has a contribution called 'Visualization: language learning with the mind's eye' that looks interesting. 

Maybe I can find something in here that relates to 'Open Space'. Thanks, Sue.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7027
	From: scott_thornbury
	Date: Fr Jul 23, 2004 7:32 

	Subject: Re: What is countable and what counts?


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:> "EFL has found a need to prove itself worthy of being taken 
seriously by The Powers That Be and the best way seen of achieving 
this goal was to subscribe to the scientific shibboleth of the times"

What someone referred to as "science envy". 

Apropos, did anyone else read, in the latest ELT Journal, Ron Sheen's 
withering attack on my lack of probity? Apparently one should not 
make practical recommendations that are unsupported by incontestable 
empirical evidence. Teacher training as we know it shall herewith 
cease! 

And this group should close down, too.

Oh, well, it was fun while it lasted.
;-)

S.



	


	Group: dogme
	Message: 7028
	From: djn@dennisnewson.de
	Date: Sa Jul 24, 2004 11:04 

	Subject: Re: Re: What is countable and what counts?


	Can Scott or anyone else easily - by scanning, I suppose - make a copy of the Skeen 
article available on this list by uploading it to the files section, as a pdf file, perhaps?
I'd love to read it and don't any longer subscribe to the venerable journal in question.

How reassuring it would be if there WERE ways of teaching/learning foreign languages 
that could be empirically PROVED to be effective (for everyone everywhere). Dogme 
folk, of course, are likely to believe in namby-pamby things like "feel", "intuition", "flow", 
"atmosphere" and other laughably unscientific codswallop.

Recently on the TTEdSIG list, in the context of a discussion on theory, I offered a 
review of one of Ellis' books on second language acquisition - a report of a series of 
empirical studies - and invited members to tell the list which theories they found 
particularly important - to be studied by teacher trainers and trainees at all costs.

There was just one answer, and the member wrote: "All theory."

A certain person (I'm not being coy, I just can't put my hand on the article at the 
moment) wrote, probably in Issues, about the doubtful contribution that 
universitydepartments can make to the advance of TEFL A VERY important person 
from a well-known professional teacher organisation told the author of the article, at a 
subsequent meeting, that he had never in his life felt so personally insulted.

The point of this anecdotage is that I continue to feel - though OF COURSE one must 
differentiate - scientific, empirical research continues to be seen as, partly, a defining 
hierachical activity and the sine qua non for acceptance by "serious" academics.

Dennis



	


	Group: dogme
	Message: 7029
	From: scott_thornbury
	Date: So Jul 25, 2004 10:11 

	Subject: ELT Journal letter


	I've had requests to post the letter Ron Sheen wrote to the ELT J in 
support of methods-based research and attacking my lack of scientific 
rigour, and I will try to scan it and put it up when I get the 
chance. Meanwhile I've posted, in the Files, the letter that I wrote 
to the ELT J in response to a previous letter by said RS, and which 
provoked his latest mouth-foamings.
Scott.



	


	Group: dogme
	Message: 7030
	From: djn@dennisnewson.de
	Date: Mo Jul 26, 2004 11:35 

	Subject: Rob & book recommendations


	I'm just reading a book recommended some weeks back on the YLSIG list. If you've still 
mental space for another book, look at:

Marion Williams and Robert L. Burden

Psychology for Language Teachers
A social constructivist approach CUP 1997

ISBN over here:

0 521 49880 5




Clearly written, makes a lot of sense NB politically correct word in subtitle



Dennis



	


	Group: dogme
	Message: 7031
	From: Robert M. Haines
	Date: Mo Jul 26, 2004 5:49 

	Subject: Re: Rob & book recommendations


	Yes, one I've read and also recommend. I believe Diarmuid has suggested this
one as well. Thanks, Dennis.

Rob
----- Original Message ----- 
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Monday, July 26, 2004 2:35 AM
Subject: [dogme] Rob & book recommendations


> I'm just reading a book recommended some weeks back on the YLSIG list. If
you've still
> mental space for another book, look at:
>
> Marion Williams and Robert L. Burden
>
> Psychology for Language Teachers
> A social constructivist approach CUP 1997
>
> ISBN over here:
>
> 0 521 49880 5
>
>
>
>
> Clearly written, makes a lot of sense NB politically correct word in
subtitle
>
>
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7032
	From: Diarmuid Fogarty
	Date: Di Jul 27, 2004 8:30 

	Subject: Lesson plans


	What are the value of lesson plans? What are the arguments against? Is there a (collection of) dogme opinion(s) about such things? 

How many people plan their lessons? How many people actively do not do so?

The above questions come following a requirement of my PGCE that I submit 60 hours of lesson plans. I don't usually write lesson plans for my classes unless there is some sort of external pressure (observation, inspection etc). I have my arguments against writing lesson plans and am well aware of the arguments in favour, but I thought it would be useful to hear from colleagues what they thought.

Are lesson plans more than a way of forcing teachers to conform to what is expected of them. Are they any more than an attempt to get the teacher to produce something against which they can be judged? Is there a limit to the developmental power of lesson plans?

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7033
	From: HalimaBrewer
	Date: Di Jul 27, 2004 9:09 

	Subject: Re: Lesson plans


	----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: Tuesday, July 27, 2004 8:30 AM
Subject: [dogme] Lesson plans


What are the value of lesson plans? What are the arguments against? Is there a (collection of) dogme opinion(s) about such things? 

How many people plan their lessons? How many people actively do not do so?

The above questions come following a requirement of my PGCE that I submit 60 hours of lesson plans. I don't usually write lesson plans for my classes unless there is some sort of external pressure (observation, inspection etc). I have my arguments against writing lesson plans and am well aware of the arguments in favour, but I thought it would be useful to hear from colleagues what they thought.

Are lesson plans more than a way of forcing teachers to conform to what is expected of them. Are they any more than an attempt to get the teacher to produce something against which they can be judged? Is there a limit to the developmental power of lesson plans?

Diarmuid

----------------------------------

this is an interesting question, and as I soon will be in a position of observing other teachers, something I consider worth thinking about.

For me, it depends a lot on the group. With children, I find I need a guide and a backup of set activities much more than with teenagers or adults. But then, I rather think that some teachers are more talented for some groups. Some teachers seem particularly gifted for teaching children, but not so good with adults, others are best with teenagers. 

Without at least the skeleton of a lesson plan and several alternative activities to pull out at a second's notice, I find teaching children much difficult and the class may lose its cohesion.

However with adults or teengers I long ago gave up making lesson plans, but do keep some sort of idea or material at hand - more as a security blanket for me than for the class, as I seldom need it. 

Halima

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7034
	From: djn@dennisnewson.de
	Date: Di Jul 27, 2004 9:09 

	Subject: Re: Lesson plans


	Diarmuid,

I quite realise that most of your questions are rhetorical. You know quite as well as I do 
that many people, especially adminstrators, examiners etc., believe that written lesson 
plans are written evidence that the teacher has invested time in preparation, in working 
out what is going to be done in a lesson. Presumably they assume that a good plan = a 
good lesson, which all teachers know is by no means the case... What they are after, I 
suppose, is a way to catch out teachers who ad lib badly with no thought of what is 
going to happen before they walk into the classroom - if there are such teachers.(The 
dogme teacher has gone through lots of possible scenarios, but doesn't choose between 
them, and usually knows, at least, where the beginning will be). I can't help wondering 
what anyone could very usefully do with 80 plans for lessons that have been given by 
an unknown teacher with unknown pupils i.e. they refer to the past. I bet assesors just 
flick through them and are impressed by layout.

Still, I'll pose the following pragmaatic questions.

1.Are you in a situation where producing lesson plans can't be avoided?

If YES then

2. Design yourself a form that the authorities will accept and you can fill in with minimal 
effort.

3. Whenever possible (c.f. Jane's frequent comments) fill in this form after the event so 
that it becomes a record of what happened as opposed to a prediction.

4. Perhaps it is too late in the day for you, personally, but try to get the authorities to 
accept a teaching diary or something of the kind instead of predictive plans..

My own former students had to time each activity in their lesson plans, too - 1 minute or 
2 for greetings?

Once they were no longer students, but teachers, they never had to write such lessons 
plans ever again.

Dennis



	


	Group: dogme
	Message: 7035
	From: arnoldhk
	Date: Di Jul 27, 2004 9:35 

	Subject: lesson plans


	Hi 

I actually find them useful as I am the yearband co-ordinator for two years and write materials for my peer teachers and myself to use (6 others). I can't expect the others to know what is in my mind and how to use the materials and so they are a 'guide' (and I use that loosely) to one way of using my materials.

I also encourage my peers to give me feedback on what they think worked/was hard/needs modifying.

I also scribble all over them and find it useful the following year when I teach the yearband again to modify my materials and plans - useful to have notes like 'dream on ...', 'what were you on when you wrote this????', 'fab', 'worked like a dream', 'needs more time', 'far too hard' etc. etc.

I don't include timings (although when I did my PGCE and CELTYL etc. because I had to) because everyone works at their own pace and something might come up but the pacing is quite useful for teachers who are not used to any kind of sequencing ie

(this scenario is based on teaching young learners)

re-capping to activate schema (assuming you've already started a topic)
some kind of pre-task activity which could be brainstorming in whatever format you like
some kind of task whereby individuals/pairs/group interact in some way exploring some part of language/topic (the latter is my preference, I really do not like being prescriptive about language use)
some kind of presentation of topic/language to bring it all together

trying desp. to make it NOT sound like PPP, but on reflection it does look like it, although the trendy term now is TBL (task based learning) even though it's been around for a couple of decades

Again, all this is in a Hong Kong context, teaching young learners aged 10-12 years old who've had 4-5 years of English lessons (5 hours/week). And NO they are nowhere near fluent ...

Bye for now
Wendy


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7036
	From: djn@dennisnewson.de
	Date: Di Jul 27, 2004 10:13 

	Subject: Re: lesson plans


	I liked very much that Wendy made the context in which she is teaching very clear. 
Lesson plans, I can see, or (and these were included in effect in Wendy's description 
"How things went") retrospective accounts are perhaps quite necessary in state school 
contexts where teachers are teaching parallel classes and need to keep roughly in step 
with the next year in mind - when pupils might change classes.

But it would be evasive to skate over the substantive issue behind Diarmuid's question - 
the clash, surely, is between a dogme lesson which optimises spontaneous, 
unpredictable, ultimately unplannable language activity and the planned lesson where 
the teacher writes down in advance, in steps or activities to get to where (s)he would 
like the pupils to be linguistically at the end of the lesson.

Dennis



	


	Group: dogme
	Message: 7037
	From: Julian Bamford
	Date: Di Jul 27, 2004 10:38 

	Subject: lesson plans


	Diarmuid asked whether we plan or not.

With my beginner Japanese university students, I go in with a lesson plan
and rough timings. It is a skeleton. The flesh of the lesson comes from
the students who ask questions, make spontaneous comments, go off on their
own chatting tangents. I usually pick up some of this material to introduce
to the whole class, comment on, elaborate on. The skeleton plan is usually
more or less stuck to--I've learned to make it loose enough to accomodate
what comes from the students.

With my beginner to intermediate adults, I prepare a tightly-scripted
unpacking-of-text-meaning-followed-by-natural-grammar-and-vocabulary
exploration based on an unedited short scene from a TV show or movie. The
whole class is me doing an attempt at Eddie Izzard-like stand-up with this
material. (Is it dogme? I suppose not.)

Julian



	


	Group: dogme
	Message: 7038
	From: arnoldhk
	Date: Di Jul 27, 2004 12:03 

	Subject: lesson plans


	Hi again

I guess the other things that always needs to be considered alongside

- context
- age
- length of time learning language
etc. etc.

are the expectations of the stakeholders

- learners
- parents
- society
- institution

it's all very well for us as educationalists to have high ideals about how it should be done but rather naff if it is at loggerheads with what the other stakeholders in the game want and expect!

I've learnt the hard way by experience ... so I guess it's about give and take and compromising a bit. Choosing the battles carefully - I can't believe that I'm still trying to win some absolutely unwinnable battles in my particular context - thick or what???

Wendy from a nasty drizzly Hong Kong

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7039
	From: djn@dennisnewson.de
	Date: Di Jul 27, 2004 1:25 

	Subject: Re: lesson plans


	From me, too - Hello again.

After reading Wendy's two posts I feel bound to report that, although I believe in the 
here and now, seize the moment, let it come from the people in the room stance in past 
practice I always went to my 90 minutes with my students with a clear plan in my head 
of where I would begin and activities, texts, tapes, videos in my bag (too much to have 
up my sleeve). In the last instance these were to protect me against having "nothing to 
do". And, of course, to do English with university students who have already had 9 
years of English in school means, at the very least, that one should be awfully careful 
about generalising as a teacher from such experience.

Dennis



	


	Group: dogme
	Message: 7040
	From: Robert M. Haines
	Date: Di Jul 27, 2004 7:00 

	Subject: Lesson plans


	Diarmuid, your questions:

"What are the value of lesson plans? What are the arguments against? Is there a (collection of) dogme opinion(s) about such things?" 
The value? You already have some opinions, perhaps arguments, for lesson plans: They provide security, structure and a hard copy of what someone, usually the teacher, believes happened in the room during class. They can help teachers mentally rehearse their 'routine' or think through what they've got in mind more carefully. Notice, all of this planning is typically done without knowing what's on the students' hearts and minds on a particular day.

"How many people plan their lessons? How many people actively do not do so?"
I do not plan my lessons, but I certainly have in the past. I used to be very meticulous and worried about getting my plan right. On the Dip., I rebelled against having to plan. My tutor said it was necessary. Later, I watched him gathering what he called 'real' lesson plans, i.e. scraps of paper with scribbles on them, for his CELTA students to see. This led me to believe that he simply had to have something to look at when we had been up there in front of him during the Dip. and the powers that be needed a record of some kind as well.

"Are lesson plans more than a way of forcing teachers to conform to what is expected of them."
They can be, yes. I don't know that they are inherently so.

"Are they any more than an attempt to get the teacher to produce something against which they can be judged?"
Again, they can be no more than that. Lesson plans can also be useful guides to someone who needs to do them in order to feel secure, thorough, etc.

"Is there a limit to the developmental power of lesson plans?"
Probably, though that limit might depend more on the people designing and executing the plans than the pieces of A4 themselves.

My answers seem rather banal. Wouldn't it be more exciting if I said that lesson plans are not learner friendly, bolster the corporate oligarchy and waste a lot of time that could be used reading books and learning? Ah well...

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7041
	From: Robert M. Haines
	Date: Di Jul 27, 2004 8:26 

	Subject: More on motivation


	If the review of the Dornyei book on motivation piqued your interest, you might read this article:

http://teachers.englishclub.com/tefl-articles/motivation-motivating-efl.htm

If you're really motivated and would like to compare the genre et al with another, you can click here to go to a pdf:

http://eprints.nottingham.ac.uk/archive/00000039/

Happy reading!
Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7042
	From: Diarmuid Fogarty
	Date: Mi Jul 28, 2004 7:32 

	Subject: Lesson Plans


	I don't think Rob sounds banal at all in his arguments for lesson plans. Nor would it be especially exciting to hear him - or indeed anybody - decry them as a tool of capitalist oppression! 

However, it seems that we are all agreed that lesson plans are as valuable as the person who wrote them thinks they are. It seems that people are of the opinion that they have no intrinsic value as such, just values that are attributed to them. Perhaps this is nothing new.

I don't know why I find it so difficult to plan a lesson other than in the vaguest possible terms. Similarly, I find it nigh on impossible to write my schemes of work that are expected to provide an outline for what will happen over a period of 2-3 weeks. 

Is it just me? 

Diarmuid

PS All lesson plans welcome to add to my thirty hours!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7043
	From: arnoldhk
	Date: Mi Jul 28, 2004 11:29 

	Subject: lesson plans


	Hi all

I've just finished reading a fabulous very easy read (it took 30 minutes!)

Krashen, S.D. (1997) Foreign Language Education - The Easy Way. California:Language Education Associates

Now I know that Krashen has come in for a lot of criticism over the past few years on his theories (I haven't followed that too much) but I absolutely agree with him on so many things, that the negative SO outweighs the possible weaknesses.

To get to the point one of the things he says in the title referenced above is with reference to syllabi and which I think does link in with what some of us have been saying re. lesson plans

'comprehensible input-based methods are organized - they have syllabi and lesson plans, but they are not organized according to grammatical syllabus ... based on activities that students will find interesting and comprehensible ... will vary according to the age, interest and backgrounds of the students ... variation in syllabi is possible becausse of the hypothesis ... that given enough comprehensible input, all aspects of grammar that the student is ready for will be present in the input. the teacher's responsibility is to present messages that are interesting and comprehensible, and the acquisition of grammar, will take care of itself ...'

In a nutshell I think what he is saying that however you feel you want to teach language what is crucial is that it is understandable to your learners and how you do that is completely up to you! I personally like to be organized for my teaching (that doesn't work for other parts of my life where I work much better in organized chaos without feeling pressured to tidy up after myself every 5 minutes ...) and so I do make lesson plans but they are a framework to help me keep track of what my aims/goals for the lesson are and for me to annotate/keep field notes so I can reflect on what happened. Maybe it's because I'M SO OLD and I need to write things down (I'm also a list maker ... enough said ... yes it's old age ... the attention span of a gold fish as my daughter's would tell me) but I think I do a better job if I keep track of what I've done. 

However, I can absolutely understand if bods don't want to keep track because they have a good memory or because their brain works in a much more organized way than mine. It must also help if you aren't held accountable to anyone else ... I am or rather my conscience is and as I report to my parents 3 times a year I like to tell them what we're going to do and then what we've done and how it went ... but if you don't have to then of course why bother ...

Bye for now
Wendy :)




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7044
	From: Robert M. Haines
	Date: Mi Jul 28, 2004 6:57 

	Subject: Fw: Lesson plans


	----- Original Message ----- 
From: Robert M. Haines 
To: dogmecomp@yahoogroups.com 
Sent: Wednesday, July 28, 2004 9:56 AM
Subject: Lesson plans


I don't know why I find it so difficult to plan a lesson other than in the vaguest possible terms. Similarly, I find it nigh on impossible to write my schemes of work that are expected to provide an outline for what will happen over a period of 2-3 weeks. 

Is it just me? 

Diarmuid
********************

Yes, it's just you and the way you feel about planning. 

But, no, you're not alone in finding it difficult to write plans for lessons that haven't even happened. 

As I mentioned, during the Dip., I didn't have an easy time planning at all. To me, writing out a lesson plan was like scripting out all the dialog and physicality of an intimate encounter (that would be a hyperbole for sex) beforehand. On the other hand, there are probably people who'd prefer that.

I think you're struggle is just getting the damn thing done.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7045
	From: djn@dennisnewson.de
	Date: Mi Jul 28, 2004 7:16 

	Subject: Re: lesson plans


	Wendy,

In part of your last message you quote Krashen as writing:

"comprehensible input-based methods are organized - they have syllabi and
lesson plans, but they are not organized according to grammatical syllabus
... based on activities that students will find interesting and
comprehensible ...<snip>... variation in syllabi is possible becausse
of the hypothesis ... that given enough comprehensible input, all aspects
of grammar that the student is ready for will be present in the input.."

Now just before you all run me out of town, ban me from posting, fire viruses at my 
email address, can I ask why grammar is singled out for mention? Why not, to make up 
a couple of alternatives spontaneously, "grammatical syllabus" (1) and "all aspects of 
grammar" (2) are replaced by:

grammatical syllabus: ability to take turns in a discussion/ability to make effective, 
appropriate and memorable responses

all aspects of grammar: all subjects / all lexical items

-----

Surely, putting it as shortly as I can, many good (= effective, caring) teachers don't like 
being asked to make lesson plans because it is a requirement, an order that comes 
from outside and may very well force pedagogical and linguistic categories on them in 
which they don't believe.

Dennis



	


	Group: dogme
	Message: 7046
	From: Robert M. Haines
	Date: Mi Jul 28, 2004 8:29 

	Subject: Grammar ist der Hammer


	Dennis asks us: 

"Now just before you all run me out of town, ban me from posting, fire viruses at my 
email address, can I ask why grammar is singled out for mention? Why not, to make up 
a couple of alternatives spontaneously, "grammatical syllabus" (1) and "all aspects of 
grammar" (2) are replaced by:

grammatical syllabus: ability to take turns in a discussion/ability to make effective, 
appropriate and memorable responses

all aspects of grammar: all subjects / all lexical items"

Because, as we all know, dear Dennis, grammar is the foot by which so many language teachers and learners across the globe measure.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7047
	From: djn@dennisnewson.de
	Date: Do Jul 29, 2004 6:26 

	Subject: Re: Grammar ist der Hammer


	Rob explains to me:

" grammar is the foot by which so many
language teachers and learners across the globe measure."

Agreed. But Wendy was quoting Krashen. I would have expected a distinguished 
theoretician to do better than that.


Dennis



	


	Group: dogme
	Message: 7048
	From: arnoldhk
	Date: Do Jul 29, 2004 11:09 

	Subject: lesson plans


	Hi all

Dennis, surely 'grammar' is a loose term to mean all the bits and bobs to do with language which includes lexis, syntax etc. etc. My understanding of Krashen is that he means that if you give learners language which is understandable that it comes packaged up with everything that they need ... 

Ahhh back to lesson plans, they are there to make you accountable to someone and I think far more importantly to YOURSELF!!!! Even if you have the freedom to 'wing it' with your lessons surely you have a responsibility to keep track of what you've done???? Even if it's only field notes so you can reflect on the areas/topics that your learners have brought up ... you might find some kind of interesting pattern/train of thought that might help you as a teacher to learn something valuable from your learners. It's actually the very process of teaching and the 'ahhh' (comprehension, lights going on) responses I get from my learners that helps me to be a better teacher. A bit like driving a car, you learn with an instructor who teaches you the techniques and the areas you need to know (a bit like teacher training) but it's only when you get on the road yourself and make all the boo-boo's (hopefully alone) that you start to click and you learn. The automaticity of some of the functions of driving do have some parallels in teaching, after 12 years of teaching (I've been a very slow learner in this area) I'm only JUST feeling any kind of automaticity/competence in classroom management (with young learners aged 6-12 years).

I think experienced teachers can always get around couching terms in lesson plans (if they have to do them) to be acceptable to outside elements. Perhaps it's the less experienced who still feel that every battle has to be fought, that resist. 

Bye for now
Wendy

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7049
	From: djn@dennisnewson.de
	Date: Do Jul 29, 2004 12:09 

	Subject: Grammar - The no nonsense approach


	I have a standing, reciprocal agreement with Graham of the Swiss English Group that 
allows us to re-post.

Here's an approach that might silence people like me.

----------

Date sent: Thu, 15 Jul 2004 17:31:34 -0000
Subject: [swissenglish] Grammar ; Open Letter to a Business English student
Send reply to: swissenglish@yahoogroups.com

From Margo in Lausanne - an interesting page
http://www.whatstherule.com/

Quote: Hundreds of books, reference guides, and websites provide
information on correct English punctuation, grammar, and usage. Often,
however, this information is not very user-friendly. In today’s
fast-paced world, most of us don’t have time to wade through extensive
texts written by grammarians in language the average person can’t
comprehend. We need answers quickly, and we want those answers in
language we can understand. What’s the Rule? is a unique reference
guide. It is comprehensive, yet straightforward and practical. It was
designed to be a tool for students and working professionals who want
simple, clear, easy-to-locate explanations of writing issues. One user
describes it as her "Webster’s Dictionary for writing problems." The
rules in What’s the Rule? were checked against more than 30 writing
texts, style guides, and reference books to ensure completeness and to
determine the consistency of rules among experts in the field. Besides
explaining the rules as clearly as possible, What’s the Rule? 

There is a free 30-day trian and then the CD costs $20.
There are site licenses for online versions.

------------------------------------------------------------------


Dennis



	


	Group: dogme
	Message: 7050
	From: Bridget da Silva
	Date: Di Jul 27, 2004 11:45 

	Subject: Is dogme ESOL friendly?


	Dear All,
I am a new member of your group and have been reading with interest 
your correspondance. I was wondering your thoughts on how dogme would 
work with EAL students as opposed to EFL students. If I give you a 
profile of one of my classes, it might clarify what I mean. I have a 
class of complete beginners, many of whom are not literate in English 
or in their L1. They are virtually all asylum seekers, from many 
different countries, including Afghanistan, Iraq and Congo. Their 
immediate needs are obviously very different to EFL students, but is 
there any way I can incorporate dogme principles into my teaching? I 
also have other classes, but not so problematic as they are at higher 
levels, and have been here longer, so their immediate needs have been 
at least part way met. I'd really appreciate any thoughts.
Bridget da Silva



	


	Group: dogme
	Message: 7051
	From: davidhogg_bcn
	Date: Di Jul 27, 2004 11:52 

	Subject: Lesson Plans: a paradigm for the cosmos?


	Hi everybody.

Interesting views on lesson plans. I've got a couple of answers and 
questions. In that order, as usual.

Lately I've found myself sketching out details of what I expect to 
cover/uncover/discover with my clients. I've done this in response to 
the expectations of these clients in question (they specified as much 
in the needs analysis). So that's ok, then.

All the same, chaos has been allowed to ensue, of course. (Or should 
I say that its insuance has been "scheduled/programmed". I dunno). I 
still don't know what we'll learn from one day to the next. 

I'm frank with them about my preference for realia over surrealia; 
and materials over immaterials. They are very receptive to this, and 
accordingly they bring in their own materials as well as telling me 
what materials they'd like me to bring in. 

I'm frank, too, about my preference for strong-form CLT over weak-
form CLT (I explained these concepts to them; they got it). They're 
very receptive to that; they strongly dislike fake classstuff, too 
(except that they hadn't really considered it an issue before 3½ 
weeks ago). 

And then, just to shake them up a bit, I said last week "But let's do 
a little bit of 'fake listening' [they know exactly what that is; 
we've discussed it together], because I came across this dynamite 
old "International Business English" cassette in the library, and it 
really ain't half bad at all. Let's check it out." They laughed (at 
me; at the situation), and went along with my suggestion of seeing if 
there are any learning opportunities to be had in fake listening 
after all.

So, in addition to the items in Dennis's (almost) comprehensive 
analysis of whether and how to plan lessons, I'd add "clients' 
expectations and wants". That's the most important criterion 
governing everything we do in and outside of class, I reckon.

And then, of course, there's the lesson that I learnt by being 
required (by my Dip. tutors) to do lesson plans. Here's that 
important lesson: It forces you to think about WHY you're going to do 
what you're going to do. WHAT do you believe these folks are going to 
gain from it? HOW can you justify that belief?

Being in the habit of asking oneself those questions, regardless of 
what we write down or what we don't write down; and being in the 
habit of asking oneself those questions, regardless of what decisions 
we make beforehand and what decisions we make on-line is crucial to 
knowing whether we're truly guiding the inevitable chaos which will 
ensue, or whether we're foolishly trying to contain it or, worse, 
kill it.

Anyhow, a couple of questions for Wendy:-

1. When you say "society", do you mean The Government?
2. When you say "the institution", to what extent are we a part of 
that institution; and (therefore) don't we have a 
right/responsibility to challenge its assumptions when we consider 
them to be counter-productive?

La'ers,
D.



	


	Group: dogme
	Message: 7052
	From: arnoldhk
	Date: Do Jul 29, 2004 2:18 

	Subject: lesson plans


	Hi all

David, aha so I guess that's the crunch .. what do you believe in? I think at the end of the day that's what influences us the most, our own values and beliefs and what we've bought into. And those influences might well be sooooooooo ingrained and despite us being trained in the 'now', the way we were taught ourselves (and I'm talking about our own education at whatever level be it primary, secondary and tertiary) also has an affect, albeit subconscious sometimes. 

STOP NOW IF YOU DON'T WANT TO READ MY HISTRIONICS ...

I know that my 'mixed up' education def. affects the way I teach now. Mixed up 'cos I started off in South America for primary (transmission, a complete joke being taught English this way as I was bilingual and the teacher not fluent in English but anyway another story ...), then Scotland (put in a remedial class for a term so I could be assessed to see if my bilingualism affected my learning ...) back down to the south of England for a term each in two different primaries (one traditional and heavily into transmission and the other brand new and experimental) and then to a secondary (failed the 11+, what a surprise, heavily into transmission) and I was the 2nd year of the revolutionary comprehensive system (well that gives my age away for some ...) where we were mixed with the grammar girls (who had passed the 11+) and graded whether we could do CSE or O level. Oh by the way my mother is a teacher who ended up teaching in a private Peruvian primary school (thanks British Council).

So after that ghastly educational experience (no it was not rich, it was a BIG mess) I left education alone for 20 years and came back to it with a vengeance at a ripe age, probably because I had something to prove to myself. I've now done CELTA, CELTYL, PGCE and an MA inside 10 years and am about to embark on an EdD. And why? Because what I firmly believe in, is acknowledging that everyone learns in a different way (thank you Howard Gardner), that everyone needs to be helped to understand so the materials need to be accessible for everyone (thank you Krashen), that there are different stages of learning and paces (thank you Piaget), that you learn by bouncing ideas around with others (thank you Vygotsky), that you need someone to 'stage manage' or 'scaffold' your learning sometimes (thank you Bruner) and that most of it is ABSOLUTE COMMON SENSE but I'm still glad for the theories because they have empowered me to speak up when I listen to nonsense.

So onto your questions Dave

1) by society I mean the government because their influence has such an affect on everything, especially in Hong Kong where we have a sort of benevolent dictatorship. But also business, who are crying out for accurate/fluent English speakers, but also pull the strings on some of the government issues (HUGE amounts of money have been poured into education especially English and now Putonghua language training/teaching). Parents, who scream and yell if their children don't get into a Band 1 school (they are the only ones who are allowed to use English as a medium of instruction). So we have this paradox, on the one hand we have all these bods yelling they want to see the English language abilities improving but on the other hand we see attempts to do that hampered by the reality that

a) the English teachers might well never be up to it despite a huge axe handing over their heads (the benchmark test), very few (there I go again generalizing ...) actually use English outside the classroom;
b) the assessment methods used here test the bejeebuz out of the kids (start at Primary 1 aged 6 years old 4 x tests/year minimum which are norm referenced and ranked within form and yearband and PUBLISHED) x minimum of 10 years of education and you might get a distinct dislike for assessment - by the way you do not get better at it! It also leads to all kinds on unpleasant goings on amongst teachers who set the internal exams and whose own promotions are based on the results of the classes the teach .. I won't go into details but if you are in a system that plays these games you'll know what I mean ...

2) by institution, I mean where we work, be it kindi, primary, secondary, tertiary etc. David, I see we have a lot in common (maybe I sense you like being a mite controntational???) but I've hit my head against a brick wall once too often ....

Anyway I'm sure many of you will have dropped off to sleep now.

Bye for now, yes I'm obviously in one of 'those moods' today, it is grey and dreich outside
Wendy

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7053
	From: Justine Rudd
	Date: Fr Jul 30, 2004 1:17 

	Subject: lesson plans


	Are lesson plans just for teachers/ observers/ external forces? Do students ever, perhaps, expect lessons to be planned? 

Justine


---------------------------------
ALL-NEW Yahoo! Messenger - all new features - even more fun! 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7054
	From: Robert M. Haines
	Date: Fr Jul 30, 2004 2:58 

	Subject: Re: lesson plans


	----- Original Message ----- 
From: "Justine Rudd" <juzz_c@y...>
To: <dogme@yahoogroups.com>
Sent: Thursday, July 29, 2004 4:17 PM
Subject: [dogme] lesson plans


Justin asks: "Are lesson plans just for teachers/ observers/ external
forces?" Probably, though I can imagine an argument that claims lesson plans
are for students.

"Do students ever, perhaps, expect lessons to be planned?"

Of course they do.

Do students ever notice when lessons are not planned? Maybe. And to what
extent does it matter to them and the lesson?

Rob
>
> Justine
>
>
> ---------------------------------
> ALL-NEW Yahoo! Messenger - all new features - even more fun!
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7055
	From: Miriam Faine
	Date: Fr Jul 30, 2004 3:46 

	Subject: Re: Is dogme ESOL friendly?


	A resounding silence, Bridget - EFL IS different to ESL/EAL, whatever
some
people say. The kind of TESL methodology I was taught - more than
20 years ago now; and in the UK - was ALWAYS about teachers
making their own materials/ using things the students produced; about
teachers
devising their own program according to the perceived needs of the
students
in their daily lives; incorporating formal language learning [grammar
etc]
as much as the students wanted; and dipping in and out of a range of
texts,
including EFL ones and other materials. It meant sharing/negotiating
the program goals with the students - if only [but not only] because if
they didn't like it, they stopped coming ...
.
This is one reason that I much preferred working in ESL to EFL -
conventional
private language school EFL was so repetitive and frankly boring;
[maybe its better now????] ESL classes, though MUCH harder
work, were much more challenging and interesting [that said, too many
ESL
teachers, at least in Australia, try and teach ESL like EFL.]
Miriam


Bridget da Silva wrote:

> Dear All,
> I am a new member of your group and have been reading with interest
> your correspondance. I was wondering your thoughts on how dogme would
> work with EAL students as opposed to EFL students. If I give you a
> profile of one of my classes, it might clarify what I mean. I have a
> class of complete beginners, many of whom are not literate in English
> or in their L1. They are virtually all asylum seekers, from many
> different countries, including Afghanistan, Iraq and Congo. Their
> immediate needs are obviously very different to EFL students, but is
> there any way I can incorporate dogme principles into my teaching? I
> also have other classes, but not so problematic as they are at higher
> levels, and have been here longer, so their immediate needs have been
> at least part way met. I'd really appreciate any thoughts.
> Bridget da Silva
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>
> Yahoo! Groups Sponsor
ADVERTISEMENT
[click here]

>
> ---------------------------------------------------------------
> Yahoo! Groups Links
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service.
>


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7056
	From: Diarmuid Fogarty
	Date: Fr Jul 30, 2004 7:11 

	Subject: Re: Is dogme ESOL friendly?


	Hmmm...the "resounding silence" has shamed me into reply. The reason for my keeping schtum is that I don't actually teach EAL, although I would very much like to.

Does dogme work in an ESOL class? I would say that it might even be better suited to ESOL than EFL. In ESOL there are some very real needs driving the students' learning whereas in EFL those needs are less apparent. In addition, if Bridget's students are largely illiterate, that kind of renders the coursebook completely worthless anyway. 

So, I'd say that dogme could work quite easily there. It's what Freire was doing with Brazilian illiterate peasants (and with Congolese?). Start off with the basic things for expressing who people are and build on that. Be prepared to provide a lot of input (if the students don't get exposed to English, it's a bit hard to expect them to be producing it). Talk about yourself and add questions, "What about you...?". 

Do the students get much of an opportunity to use English outside the classroom? If they are frequently exposed to it, the truth of the matter is that most of the learning they do will be done outside. You will be able to provide some sort of rational explanation for why certain things are daid or be able to point out consistencies and patterns, but their learning will unfold without much interference from their teacher! 

You might try and get your hands on a copy of Elsa Auerbach's and Nina Wallerstein's "English as a Second Language For Action". I've never actually had this book, but was able to look at it electronically after having been recommended it by Graham Hall (hello Graham). It's from the USA and is influenced by critical pedagogy. It uses the lives of the students as its base. The only problem is that I am not sure of the level of English it is aiming for (or even if there is one). However, should it be aimed at more proficient learners, you may find that it gives you some ideas.

I hope that helps somewhat. One more question: are your students asylum-seekers or have they actually been granted leave to stay in the country? 

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7057
	From: Diarmuid Fogarty
	Date: Fr Jul 30, 2004 7:42 

	Subject: Re: lesson plans


	Rob is fairly definite that students expect lessons to be planned, but I'm not *that* convinced. Certainly not so convinced that I would say, "Of course they do". My answer would have to be, "I'm not sure, I've never actually asked them about it." I've heard and read comments like, "The teacher should be prepared," but that's a long cry from "the teacher should plan their lessons" which, in turn, is a longer cry from "the teacher should write lesson plans". So, Justine, I wouldn't like to say. I would imagine that if you asked a student outright, "Do you think teachers should plan their lessons?", the answer would be, "yes". However, if you looked for a less direct approach, I am not convinced that planning lessons would be anywhere near a list of what makes a good teacher.

I am also not convinced by Wendy's suggestion that is less experienced colleagues who struggle against lesson plans and who (I may have heard "naively" implied) believe that every battle has to be fought. After all, Wendy, I have but two years less experience than you and I struggle with the damn things!

I agree with a lot of what you wrote however, although I don't see it as a rationale for lesson plans. I certainly don't need them to understand that I am accountable to my students, to my bosses, to my institution and to myself. Neither do I think that the few lesson plans I have been obliged to write have increased or made explicit my accountability. The "keeping track of what I've done" is managed through writing "records of work" rather than lesson plans which are, at least where I work, "keeping track of what you are going to do". The reflection on what has happened and the "ahhh" moments, comes in my CPD journal and my blog (thank you Renata).

My problem with lesson plans is that a) they require far too much pointless detail from the experienced teacher. Does it matter how long an activity is planned to last? What happens if the activity is shortened or lengthened? "It doesn't matter?" Well, why have to write it on the plan, then? b) they are unrealistic (at least where I work): how can I show that learning has taken place inside one lesson? This really isn't a rhetorical question! Can anybody come up with a way of demonstrating that learning has taken place? Isn't the whole thing about language that it is a cognitive process that works at an individual's pace? c) they plan something that doesn't even exist: the plan always assumes that the basics will be much the same as ever, but key people may not turn up; the mood might be subdued; etc. It's kind of like planning your child's wedding before you've even met the person you are going to have the child with. d) they contribute (not inconsiderably) to the scientificisation of teaching by demanding that everything be broken into logically ordered stages and that everything be expressed in words. Very rarely are there columns in the damned things for the more affective side of the process. They also demand that things be measurable and are often used to assess the worth of a lesson. 

I can see an argument for teachers being taught/expected to prepare for their lessons. I can see an argument for teachers being encouraged to record what happened in their lessons. I can see an argument for teachers being taught/encouraged to reflect upon their lessons. What I can't see an argument for is lesson plans.

The less experienced punky rebel,
Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7058
	From: arnoldhk
	Date: Fr Jul 30, 2004 7:56 

	Subject: lesson plans


	Hi all

Diarmuid, it's about playing the game ... we make our learners do it if they are going to do public exams and you need to do it for your Dip. Just get on with it and don't argue the t*** so much! It won't do you any good to argue anyway.

Bemused but completely understanding
Wendy :)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7059
	From: Robert M. Haines
	Date: Fr Jul 30, 2004 8:02 

	Subject: Clarification


	Diarmuid and all,

For the sake of clarification, the question Justin posed to us was:

"Do students ever, perhaps, expect lessons to be planned?"

Therefore, my "Of course, they do.", which apparently came across as rather cavalier to Diarmuid, meant "Of course students do at times [ever...?], perhaps, expect lessons to be planned.

Sorry to wrangle words like many an American lawyer is reputed to do, but that is what I meant.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7060
	From: Robert M. Haines
	Date: Fr Jul 30, 2004 8:03 

	Subject: Re: lesson plans


	Diarmuid,

Advice from another corner of the universe: Don't play any games you don't
feel comfortable with, and feel free to argue when you believe in what
you're saying.

Rob
----- Original Message ----- 
From: "arnoldhk" <arnoldhk@n...>
To: <dogme@yahoogroups.com>
Sent: Thursday, July 29, 2004 10:56 PM
Subject: [dogme] lesson plans


> Hi all
>
> Diarmuid, it's about playing the game ... we make our learners do it if
they are going to do public exams and you need to do it for your Dip. Just
get on with it and don't argue the t*** so much! It won't do you any good to
argue anyway.
>
> Bemused but completely understanding
> Wendy :)
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7061
	From: arnoldhk
	Date: Fr Jul 30, 2004 8:19 

	Subject: lesson plans


	Hi again

Yup I completely agree with you Rob but if you want to be 'let in' to a group then you have to follow the rules for acceptance ... I've learnt the hard way and come a cropper many times because of my stubborness to want to change things and not accept them for what they are ..

W :)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7062
	From: Diarmuid Fogarty
	Date: Fr Jul 30, 2004 8:26 

	Subject: Re: lesson plans


	Thanks for the advice, Wendy, although I go along with Rob's take on it all. Partly because I believe it is worht arguing if you believe in what you are arguing for but mainly because I am not very good at doing things unless I can see the point of it. In other words , if I handed in 30 hours of lesson plans, it would be a load of tosh.

I will be arguing the toss with the exam board but in a way that will hopefully not seem too combative. I have written a brief essay, explaining my arguments against plans and referencing them to ideas and theories within our field. I'll hand this in with lesson plans that I have not been able to avoid writing plus 30 "records of work" like the ones I put in the files section. Offering a rationale for an alternative, placing it within a pedagogical tradition, giving evidence etc is all in keeping with following the rules of the game.

Just a clarification: it's not the Dip, it's a PGCE in Further Education which should give me some leeway. There seems to be a wider acceptance of alternatives in the wider field of education. I'll let you know what they say.

Diarmuid
----- Original Message ----- 
From: arnoldhk 
To: dogme@yahoogroups.com 
Sent: Friday, July 30, 2004 6:56 AM
Subject: [dogme] lesson plans


Hi all

Diarmuid, it's about playing the game ... we make our learners do it if they are going to do public exams and you need to do it for your Dip. Just get on with it and don't argue the t*** so much! It won't do you any good to argue anyway.

Bemused but completely understanding
Wendy :)

[Non-text portions of this message have been removed]
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7063
	From: Bridget da Silva
	Date: Fr Jul 30, 2004 12:06 

	Subject: Re: Is Dogme ESOL friendly


	Thanks for your help, and for your recommendations. 
I think we do 'do' a fair amount of Dogme (probably without 
realising) in ESOL, as as you said, it is far more driven by Ss 
needs, except in our exam courses, but even then, we have a lot of 
class talk. My dilemma is still the beginners, as I will be teaching 
them again next year. As you may know, there are not a great deal of 
published materials for ESOL, at least not compared with EFL, and for 
the complete beginner, there is virtually nothing. So, we have always 
produced our own materials. My worry is that often the classes are 
full of materials: flashcards, alphabet cards, pictures, anything to 
stimulate memory. Do you think I'm doing the old overload thing? 
Would it be a good idea to do maybe half dogme half more traditional 
EAL? Is it OK not to be a dogme purist?!
You asked about their status - most are asylum seekers, but some 
(thankfully) have ILR (indefinite leave to remain). There are also a 
few home students thrown into the mix. As for English outside the 
class, higher levels use it quite a lot, as they pursue their own 
lives here and are much more independent, but the lower levels don't 
so much. This is for a range of reasons, mainly related to being an 
asylum seeker. The Home Office often puts them with same language 
speakers,and prohibits them from working, so restricting their 
exposure. Also we find that among the beginners there are higher 
levels of trauma and depression, and certain individuals find it 
really hard to concentrate, quite understandably. They are certainly 
a challenge, but a very rewarding one!
Any thoughts?
Thanks,
Bridget



	


	Group: dogme
	Message: 7064
	From: scott_thornbury
	Date: Fr Jul 30, 2004 6:06 

	Subject: Van Lier on planning


	"I mentioned above that a lesson contains both planned and improvised 
elements. The exact ingredients, and the precise mix of them, cannot 
be legislated. Every teacher needs to work them out anew in every 
situation and in this resides much of what can be called the 
teacher's theory of practice... 

The term 'balanced' suggests that in most cases a lesson which is so 
tighly planned (and implemented) that there is no room at all for 
improvisation, and conversely, a lesson which is not planned at all 
and therefore entirely improvised, would generally be considered 
unbalanced and perhaps not terribly effective (though one must be 
very careful, of course, not to generalize unduly). Within each 
lesson, however, there might well be events or episodes (or 
activities, tasks, etc.) which are tightly planned or wholly 
improvised...

The issue of balance is an important one. Teachers are often 
evaluated on the basis of lesson plans and the implementation 
(according to plan) of the lessons. When things happen that are not 
in the plan, an evaluator might see this as a negative point: 'the 
lesson got out of hand,' or 'you didn't stick to the plan.' At the 
same time,... social interaction, especially more contingent kinds, 
cannot be planned but rather must be constructed locally. On the 
other side of the coin, planned, recurring activities lend a certain 
reassuring predictability to lessons, an element of ritual which is 
an essential part of any culture (or subculture, if we wish to define 
the classroom that way). A teacher who, for the sake of spontaneity 
and variation, looks for new things to do all the time, and just lets 
things happen, may be forgetting that most students also need points 
of stability in lessons, and these are achieved by recycling tasks, 
planning certain sequences of activities in predictable ways, ritual 
beginnings, endings, and transitions, and so on.

For this reason it might be a good idea to design sylllabuses and 
lessons as if they formed a small organic culture (or an ecosystem) 
in themsleves, where participants strive to combine the expected and 
the unexpetced, the known and the new, the planned and the 
improvised, in harmonious ways. Within such a flexible arrangement, 
there might be fertile ground for 'finding' innovations and improving 
one's own practises."

Interaction in the Language Classroom, Longman 1996, p. 200.

Since I am myself assuming the role of the "evaluator" at the end of 
the month, and since some of the people I am evaluating may visit 
this site, I can't comment on the above, but I note that I've written 
DIP! in the margin in pencil.

S.



	


	Group: dogme
	Message: 7065
	From: spanishsiesta
	Date: Fr Jul 30, 2004 8:30 

	Subject: Lessons Plans as a teacher trainer


	I'll be working as as assistant Celta trainer quite soon and see 
that I need to include my lesson plan and input session handouts as 
part of my portfolio to present to Cambridge. Does anyone know how 
detailed these plans need to be? I'm hoping it's just aims and 
stages of the input sessions. I'm hoping it doesn't have to be as 
detailed as the Delta lesson plans!! Thanks!



	


	Group: dogme
	Message: 7066
	From: Robert M. Haines
	Date: Fr Jul 30, 2004 8:47 

	Subject: Re: Lessons Plans as a teacher trainer


	I wasn't asked to submit any lesson plans as an assistant trainer. Are you
being 'trained up'? That's what my British trainer used to call the process
whereby he trained me to be a CELTA trainer? If that's the case, how
detailed your plan must be depends on the person training you up. For me,
the plans could be rough outlines. It's possible all that's changed with the
CELTA 5 becoming the standard for marking, i.e. I think there might be a
move toward standardization in general on the CELTA.

Hope that helps.

Rob
----- Original Message ----- 
From: "spanishsiesta" <spanishsiesta@y...>
To: <dogme@yahoogroups.com>
Sent: Friday, July 30, 2004 11:30 AM
Subject: [dogme] Lessons Plans as a teacher trainer


> I'll be working as as assistant Celta trainer quite soon and see
> that I need to include my lesson plan and input session handouts as
> part of my portfolio to present to Cambridge. Does anyone know how
> detailed these plans need to be? I'm hoping it's just aims and
> stages of the input sessions. I'm hoping it doesn't have to be as
> detailed as the Delta lesson plans!! Thanks!
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7067
	From: Robert M. Haines
	Date: Fr Jul 30, 2004 8:52 

	Subject: Re: lesson plans


	Careful swimming against the stream, Diarmuid; people get uncomfortable
being around you as you draw them out of their comfort zones. But maybe
those zones work are like ZPD, which means you'll have to gauge how much the
status quo is ready for.

Meaningful, non-violent resistance can actually lead to positive change if
you have the will. But, hey, who am I telling?

Rob
----- Original Message ----- 
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Thursday, July 29, 2004 11:26 PM
Subject: Re: [dogme] lesson plans


> Thanks for the advice, Wendy, although I go along with Rob's take on it
all. Partly because I believe it is worht arguing if you believe in what you
are arguing for but mainly because I am not very good at doing things unless
I can see the point of it. In other words , if I handed in 30 hours of
lesson plans, it would be a load of tosh.
>
> I will be arguing the toss with the exam board but in a way that will
hopefully not seem too combative. I have written a brief essay, explaining
my arguments against plans and referencing them to ideas and theories within
our field. I'll hand this in with lesson plans that I have not been able to
avoid writing plus 30 "records of work" like the ones I put in the files
section. Offering a rationale for an alternative, placing it within a
pedagogical tradition, giving evidence etc is all in keeping with following
the rules of the game.
>
> Just a clarification: it's not the Dip, it's a PGCE in Further Education
which should give me some leeway. There seems to be a wider acceptance of
alternatives in the wider field of education. I'll let you know what they
say.
>
> Diarmuid
> ----- Original Message ----- 
> From: arnoldhk
> To: dogme@yahoogroups.com
> Sent: Friday, July 30, 2004 6:56 AM
> Subject: [dogme] lesson plans
>
>
> Hi all
>
> Diarmuid, it's about playing the game ... we make our learners do it if
they are going to do public exams and you need to do it for your Dip. Just
get on with it and don't argue the t*** so much! It won't do you any good to
argue anyway.
>
> Bemused but completely understanding
> Wendy :)
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
>
>
>
>
>
> --------------------------------------------------------------------------
----
> Yahoo! Groups Links
>
> a.. To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> b.. To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of
Service.
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7068
	From: Robert M. Haines
	Date: Fr Jul 30, 2004 9:24 

	Subject: Re: Van Lier on planning


	I think it's important to read on to the next page of that wonderful book by
van Lier:

"It is important to realize that both planning and improvisation can become
routine, and, likewise, both can be oriented towards innovation (which can
be defined as change for the better). We can plan innovation on the basis of
reflection about our practice, or because of input from other sources, such
as books, workshops, conversations with colleagues, and so on. On the other
hand, innovation can also come about on the basis of monitored improvisation
which is subsequently reflected on or talked about. Then, what started as
improvisation may come under the control of planned action, thus adding to
our professional stock. Routinely planned, or routine improvised behavior,
however, may not be available for professional improvement, unless our
awareness about what we are doing is raised in some way.
To summarize, when conceptualizing good lessons, it may be useful to strive
for balance between ritual and new elements, and between planned and
improvised actions. Points of stability, created by recurring activities or
sequences, can give students a sense of security, and these predictable
elements can become points of departure for new and unexpected activities."

Interaction in the Language Classroom, Longman 1996, p. 201.

That last sentence is to me about as dogme-sounding as it gets in ELT
literature.

But isn't the 'crunch' that Diarmuid is feeling more a matter of putting
down these concepts of planning and improvisation on a sheet of A4? That's
the part that always burned my cookies; being required to fit this balance
that van Lier talks about into the shape of a rectangle with lines and boxes
on it. That is where the lesson plan becomes a document for external
affairs, is it not? That's where extrinsic motivation starts, isn't it?

Why can't we scribble out something that makes sense to us? Why can't we
keep it all in out heads? Because someone has decided that there must be
another sheet of paper to put in a binder, usually with copies of the same
document on other sheets of paper (Goodbye Amazon rainforest!) in other
binders "just in case", when The Assessors come, something goes missing.
And, generally, The Assessor will look at one or two of the pieces of paper,
then scribble something on another piece of paper to put in another binder
where it will sit until it rots.

Meanwhile, there's a human being in a classroom with other people, teaching
and learning, while The Assessor sits at the back, often either ignoring the
piece of paper because she or he has already deemed it an acceptable-looking
plan or meticulously checking off what didn't follow the script. I think the
former is usually the case, and this takes us back to van Lier:

"If, as I shall argue later in this book, successful teaching is a blend of
planning and improvisation, teachers must develop the ability to make
principled decisions and choices in a wide range of pedagogical activities,
ranging from the choice of materials to the conduct of activities in
lessons. By the same token, they must be held *responsible* and
*accountable* for those choices, and this has wide-ranging implications for
teacher education."

Interaction in the Language Classroom, Longman 1996, p. 9.

Rob






----- Original Message ----- 
From: "scott_thornbury" <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Friday, July 30, 2004 9:06 AM
Subject: [dogme] Van Lier on planning


> "I mentioned above that a lesson contains both planned and improvised
> elements. The exact ingredients, and the precise mix of them, cannot
> be legislated. Every teacher needs to work them out anew in every
> situation and in this resides much of what can be called the
> teacher's theory of practice...
>
> The term 'balanced' suggests that in most cases a lesson which is so
> tighly planned (and implemented) that there is no room at all for
> improvisation, and conversely, a lesson which is not planned at all
> and therefore entirely improvised, would generally be considered
> unbalanced and perhaps not terribly effective (though one must be
> very careful, of course, not to generalize unduly). Within each
> lesson, however, there might well be events or episodes (or
> activities, tasks, etc.) which are tightly planned or wholly
> improvised...
>
> The issue of balance is an important one. Teachers are often
> evaluated on the basis of lesson plans and the implementation
> (according to plan) of the lessons. When things happen that are not
> in the plan, an evaluator might see this as a negative point: 'the
> lesson got out of hand,' or 'you didn't stick to the plan.' At the
> same time,... social interaction, especially more contingent kinds,
> cannot be planned but rather must be constructed locally. On the
> other side of the coin, planned, recurring activities lend a certain
> reassuring predictability to lessons, an element of ritual which is
> an essential part of any culture (or subculture, if we wish to define
> the classroom that way). A teacher who, for the sake of spontaneity
> and variation, looks for new things to do all the time, and just lets
> things happen, may be forgetting that most students also need points
> of stability in lessons, and these are achieved by recycling tasks,
> planning certain sequences of activities in predictable ways, ritual
> beginnings, endings, and transitions, and so on.
>
> For this reason it might be a good idea to design sylllabuses and
> lessons as if they formed a small organic culture (or an ecosystem)
> in themsleves, where participants strive to combine the expected and
> the unexpetced, the known and the new, the planned and the
> improvised, in harmonious ways. Within such a flexible arrangement,
> there might be fertile ground for 'finding' innovations and improving
> one's own practises."
>
> Interaction in the Language Classroom, Longman 1996, p. 200.
>
> Since I am myself assuming the role of the "evaluator" at the end of
> the month, and since some of the people I am evaluating may visit
> this site, I can't comment on the above, but I note that I've written
> DIP! in the margin in pencil.
>
> S.
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7069
	From: spanishsiesta
	Date: Fr Jul 30, 2004 9:58 

	Subject: Re: Lessons Plans as a teacher trainer


	Thanks Rob, that does help. I'm actually co-running the course and 
Cambridge have agreed that I'll be trained up at the same time, so 
the usual trainer-in-training programme doesn't really apply as I'll 
be giving half the inputs, doing TP etc. I'll still be preparing my 
portfolio, but the contents will be different to the standard 
portfolio. I just wanted to make sure that Cambridge don't have a 
strict policy about lesson plans for input sessions, so thanks. 
It's a long story, but I started the 'training up' process a few 
years ago and this is me onto it again. Thanks!



	


	Group: dogme
	Message: 7070
	From: Diarmuid Fogarty
	Date: Sa Jul 31, 2004 7:22 

	Subject: Re: Re: Is Dogme ESOL friendly


	As I read your message, Bridget, I could here the Guardian brigade turning over in their graves. "Doing dogme without realising it?!?!?!" They won't have liked that!

Secondly, not only is it alright to be Impure of Dogme, it would appear that there are very few people who aren't. Too be honest, any dogme purist might come across as sanctimonious even to the most sanctimonius of us (and, if we're to believe what people say, we are, to paraphrase Mr Kipling's friend, exceedingly sanctimonious).

Thirdly, with that in mind, don't feel bad about bringing whatever you need into your classroom. Think of dogme more as a challenge whereby you would like to bring in less but have to think of ways of doing so that are as efficient as or more efficient than what you did before. Remember, even Our Kiwi-in-Chief tell us in one of the Early Dogme Scrolls how he brought a picture of an Arab statesman into a fairly low level class and let the lesson unfold. 

Fourthly, and finally, try to get your hands on a copy of Sylvia Ashton Warner's "Teacher". It's short and easy to read and tells how she "did" English with her primary school children without materials or owt. Obviously, your students aren't primary school children, but you may find some practical ideas.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7071
	From: davidhogg_bcn
	Date: Sa Jul 31, 2004 12:08 

	Subject: Do Students want(sic) lessons to be planned?


	Hi everybody.

Justine and Diarmuid (and, I think someone else) were tossing this 
one around. 

I had already attempted to answer it, in as partial a way as I am 
able to (ie, my own experiences in my own contexts). 

As I said, my clients, on the course which finished a few days ago, 
specifically said at the start of the course that they "wanted" there 
to be a clear "temario" (Spanish for "agenda"), which would be made 
explicit to them and [cringe] *followed* by them and me; some of them 
insisted, further, that I give them a run-down at the start of each 
lesson, detailing what the Objectives-For-Today are and How-We're-
Going-To-Achieve-Them.

Does that mean they wanted me to write stuff on sheets/scraps of 
paper? Maybe so, maybe no. But all the same I found it helpful to use 
scraps and sheets to keep a track of the agendas that I was putting 
together for these folks, and which I was orally sharing with them 
during the first 90 seconds of each lesson.

Curiously, they also insisted at the start of the course, that they 
prefer fake listening (= coursebook-style stuff) to real listening (= 
the people in the room; Dora Bakoyannis, Kofi Annan, Bill Clinton, 
etc from the BBC). Late in the first week, I asked them whether they 
were still of the opinion that fake listening was the most worthwhile 
type of listening activity to do in class. They all insisted, by that 
time, that fake listening is offensively inauthentic, and that though 
some useful expressions can be picked up from it, realia is their new 
preference. [I very much doubt these people were humouring me; that's 
not their style]. 

GET THIS, THOUGH: They further pointed out the (obvious?) fact that 
when I had first posed the question, they weren't in a position to 
give a proper, intelligent answer because their knowledge of the 
dichotomy was superficial and poor.

Isn't this the case with ANY question which we might ask our students 
as regards their "preferences"? 

If we really want to get to the nitty-gritty of whether our 
students "prefer" lessons to be planned/prepared/written (or 
whatever), then I think we've got little chance of getting that 
information by simply asking the question concerned. Much better, I 
reckon, to spend a lesson or two working toward a shared 
understanding of the complexity of the concepts contained in the 
question...and THEN ask what their opinion is.

What do y'all make of that?

Best regards always,
D.



	


	Group: dogme
	Message: 7072
	From: djn@dennisnewson.de
	Date: Sa Jul 31, 2004 4:53 

	Subject: Re: Do Students want(sic) lessons to be planned?


	I'm sure that the the gist of what DH argues i.e. that the question: "What do you want ( 
in the way of teaching and content in TEFL ) is simplistic when put to learners in many 
contexts and won't produce a useful answer.

Dennis



	


	Group: dogme
	Message: 7073
	From: Robert M. Haines
	Date: Sa Jul 31, 2004 10:42 

	Subject: Motivation


	Some words on motivation from Leo van Lier:

"Language educators agree with admirable unanimity on the supreme importance of motivation in language learning. However, rather than doing justice to the construct by critically and analytically examining it in thorough and honest ways, educators attempt to capture the students' attention by various gimmicks such as putting on a show (the Rassias method of teaching a foreign language is an extreme example, see Oller & Richard-Amato 1983), providing stickers and grades, and a multitude of other superficial devices that I have touched on in various places in this chapter. I cannot escape the thought that all such 'motivating' actions at best relate to learning in the way that the supermarket version of 'have a nice day' relates to wishing someone well, or a TV cooking show relates to a family dinner. Somehow, many of the things done in the name of 'motivating the students' do nothing but sidestep the issue of true motivation. Education, in other words, is heavily polluted with surrogate motivation."

Interaction in the Language Classroom, Longman 1996, pp. 120 -121.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7074
	From: davidhogg_bcn
	Date: So Aug 01, 2004 8:09 

	Subject: Motivation; "dogme" in teacher training


	Hi everybody.

I haven't gotten around to reading any Van Lier yet, but these 
snippets that keep popping up on the dogme list are pure poetry. I 
must get hold of the real thing sometime soon.

I referred, a few posts ago, to something which I think I called the 
scary ordinariness of much of what (still!!) goes on in many 
language "teachers"' classrooms. Y'all know what I mean. Lots of 
performancy nonsense (such as in Rob's Van Lier excerpt). Tons of 
transmission-based irrelevance. Oodles of surrealia and immaterials. 
And worse, teachery condescention abounds. All in all, the norm is 
what I like to call Dragging learners to English instead of 
delivering English to learners.

All wrong wrong wrong, of course. But nonetheless, it seems to be the 
norm. Which makes it "our" daily bread and butter (inasmuch as we 
associate ourselves with what so many of our colleagues do in the 
name of English Language "Teaching").

Someone around here mentioned teacher training recently, too. On 
teacher training courses that I've worked, I've not felt the 
slightest bit uneasy about telling novice teachers that they have to 
be REAL with the people in the room. I've felt no obligation to 
instruct them to go along with the ELT flow of having learners do 
bizarre nonsense in the name of "motivation". I've directed them to 
Harmer's sober analysis of what really motivates learners to want to 
come on language courses in the first place, and I've asked trainees 
to connect with that motivation within the people in the room, and to 
deal with that motivation appropriately rather than to do all the 
false stuff described by Van Lier, which so many novice teachers get 
told to do (and which many of them never unlearn: they go on doing it 
for the rest of their ELT careers as if it had some merit or other). 

And I've handed out photocopies of Kumaravadivelu's comments on topic 
nomination and on encouraging what he calls "metaprocess questioning" 
(i.e., lots of "why" questions, making students explain the reasoning 
behind what they've said. The outcome of metaprocess questions, of 
course, is so personal and real that it simply can't be predicted on 
a lesson "plan").

Written lesson plans are a requirement of the courses I've been 
involved in. But I see some worth in having novice teachers go 
through the *process* of thinking about how one planned activity 
links to others before and after it; and to learners' needs. And it's 
that thought process which is much more important than the extent to 
which they actually stick to the plan or stray from it. And I tell 
them so. I tell them that they're free to stray from the plan, but 
that they must develop the mental discipline of justifying (to 
themselves; to me; to their peers) their reasons for straying from 
it. "What do you believe the students gained from that improvised 
activity that you did? On what basis can you justify that belief?". 
[Trainee replies]. Then, "Oh, so that's ok then. It's good to see you 
thinking on your feet so well, and responding to students' on-line 
needs." / "Ah, I see. Actually, I think you're wrong about that 
because[...] . You'd've done much better sticking to your plan, which 
would've met these peoples' needs much more accurately, because[...]."

Timing [Hi Diarmuid!] is never adhered to at all by my trainees. 
Sometimes that's an issue that I have to pick them up on, but usually 
it isn't.

Lesson plans are not always useless, particularly for novices. (I 
hope that's not diametrically opposed to anything I've said recently, 
though it might be!).

And so teacher training / teaching does not have to be about "playing 
the game in order not to be rebuked by our superiors" (although, 
Wendy, I acknowledge that this is not true in all contexts - yours is 
probably one of the many exceptions).

La'ers,
D.



	


	Group: dogme
	Message: 7075
	From: spanishsiesta
	Date: So Aug 01, 2004 10:53 

	Subject: Motivation ''Dogme'' in Teacher Training


	D Hogg recently wrote in a posting:

"And I've handed out photocopies of Kumaravadivelu's comments on 
topic 
> nomination and on encouraging what he calls "metaprocess 
questioning" 
> (i.e., lots of "why" questions, making students explain the 
reasoning 
> behind what they've said. The outcome of metaprocess questions, of 
> course, is so personal and real that it simply can't be predicted 
on 
> a lesson "plan").

Could you tell me where to find Kumaravadivelu's comments please? 
Or would you be willing to post your copy into the files? 

Thanks!



	


	Group: dogme
	Message: 7076
	From: Jane Arnold
	Date: So Aug 01, 2004 7:55 

	Subject: Re: Van Lier on planning


	Something from Peter Grundy in Mario-Pilgrims HLT e-magazine that seems
to me to have some very dogme implications. In case anyone needs some
fairly extensive reading material for the summer.

Jane
-------------


When I first began my teaching career in the late 1960's,
methodologists believed that the audiolingual
approach was a
scientific application to language teaching of the
North
American Structuralist theory of language and
Skinner's
behaviouristic account of learning. Nowadays, we use
the
generative account of second language acquisition to
advance
the argument that language is more learnable than
teachable
and that naturalistic communicative practice amongst
learners
is more effective than teacher-led instruction.
Increasingly, I
wonder whether such rationalizations blind us to the
much
more challenging fact that we constantly seek to
repress: that
our methodology is principally driven by our attitude
to
uncertainty. Looked at from this perspective,
audiolingualism
and its sickly offspring, PPP, are clearly attempts
to reduce
the uncertainty associated with language learning by
ensuring
that as much as possible is controlled by the
teacher. As a
practice-based method, audiolingualism provides a
perfect
illustration of the harnessing of technology to the
uncertainties associated with the human behaviour of
language learning. By way of contrast, recognising
the role of
affect in language learning requires a good deal of
tolerance of
uncertainty and ambiguity.

Earlier this year, I heard Alan Maley giving a talk
on the role of
repetition in the language learning. In this talk,
focus on
sameness was distinguished from focus on variation,
fossilized
repetition from instantial or original repetition,
mechanical
repetition from context shaping or integrated
repetition,
repetition of form from repetition of function or
meaning,
recognition of repetition from production of
repetition, explicit
or exact repetition from implicit or indirect
repetition,
institutional repetition from intimate or personal
repetition.

As Alan talked his way through this list, I noticed
how the first
item in each pair was motivated much more strongly by

uncertainty avoidance than the second. Thus, if
students
repeat the form the teacher has used, the teacher can
check
that they are performing the task assigned. Since
they are
likely to do this relatively successfully, the
teacher's anxiety
about their performance is reduced. But if the
teacher invites
repetition of meaning, the form of the original
stimulus will be
altered in the repetition and the teacher will then
have to deal
with the resulting ambiguity. It follows that
repetition of
meaning will normally be favoured by teachers with
weak
anxiety avoidance needs and a greater willingness to
tolerate
ambiguity.

So far I have referred to the concept of uncertainty
avoidance
in an entirely non-technical way. In Hofstede's
classic study of
116,000 informants, the extent to which societies
adapt to
uncertainty was identified as one of "the four main
dimensions
along which dominant value systems…can be ordered and

which affect human thinking, organizations and
institutions in
predictable ways" (1980:11).

Although the future is equally uncertain for every
human
being, the extent to which individuals and cultures
take steps
to try to resolve the ambiguities which surround them
vary
considerably. For some individuals and societies,
living with
uncertainty is relatively easy and provokes little
anxiety, for
others impossibly difficult and strongly anxiety
provoking. It is
unrealistic to suppose that methodology, curriculum
design,
and classroom management will be immune from the
level of
uncertainty avoidance prevalent in the wider society.
Indeed,
as suggested earlier, the very rationalizations on
which we
suppose our methodology to be based will have been
selected
precisely because they reflect our culture's degree
of
uncertainty avoidance.

In our culture's present schizophrenic state, there
seem to be
two contemporary methodology stances, one reflecting
a weak
anxiety avoidance psychotypology. We might call the
former
Learnability methodology and the latter Teachability
methodology.

Learnability, or L-methodology is essentially
post-methodic and
accepts the mentalistic view that language is more
learnable
than teachable. It is the learner's own in-built
syllabus, as
Corder (1978) termed it, which determines the route
of
acquisition. The best approaches will be the most
natural, and
teacher intervention will be minimized.

Teachability, or T-methodology relies on descriptive
linguistics
to provide a syllabus in the form of a pedagogic
grammar
which is conveyed through instruction. Unlike
L-methodologists, T-methodologists believe that
language is
more teachable than learnable - after all, it is the
job of the
teacher to determine the boundaries of the subject.
This
delimited 'subject' will be regarded as the knowledge
to be
conveyed to the learner.

Because L-methodology leaves more to the learner, it
is
intrinsically less anxiety driven than T-methodology
in which
the teacher appropriates the primary responsibility
for ensuring
learning. This is why T-methodology focuses on
paradigms,
both formal and functional, and L-methodology on
contextualized language. In focusing on paradigms,
T-methodology attempts to eliminate the natural
indeterminacy of language. In contrast, L-methodology

acknowledges the intrinsic indeterminacy of language
which is
necessary if we are to achieve the economy that
allows us to
use the same form in many different contexts to mean
many
different things.

I think there's good reason to believe that most
language
teaching methods (and learner styles come to that)
are
directed more to anxiety avoidance than to successful
second
language teaching and learning. As a result many
syllabuses
are unrealistically goal directed and much classroom
language
teaching is conservative and ineffective. In
particular,
collective anxiety causes teachers to favour methods
that
allow them to retain control over input, output and
learner
behaviour generally. The underlying methodology is
teachability oriented.



	


	Group: dogme
	Message: 7077
	From: Jane Arnold
	Date: So Aug 01, 2004 8:22 

	Subject: apologies


	On a message I have just sent:

Sorry that my knowledge of things technological is so limited - I copied
something directly from the web and pasted it on a message but I see you
have to make quite an effort to read it as it came through. However, if
in addition to rather long summer reading anyone is ready to do a bit
of challenging long summer reading, I promise there is something dogme
in it all.
Jane



	


	Group: dogme
	Message: 7078
	From: davidhogg_bcn
	Date: So Aug 01, 2004 7:54 

	Subject: Re: Motivation ''Dogme'' in Teacher Training


	Good question.

About six months ago, somebody around here posted a link to some 
website or other where a couple of chapters of a Kumaravadivelu book 
were free to be downloaded by all and sundry. A tardy couple of 
months later, I rifled through all the December and January dogmelist 
postings and couldn't unearth that link. [If anyone remembers any of 
this, please remind both me and Sp.siesta!! of the link].

Then, a few days later, down in the dungeons of IH Barcelona, I 
excitedly blew the dust off an article Kumaravadivelu had written 
back in 1992. Here's the reference:
Kumaravadivelu, B. (1993) "Maximizing learning potential in the 
communicative classroom", ELT Journal, vol.47: issue 1

I hope that helps. What do we call you, by the way? Would "Spanish" 
suffice?

That's all,
D.

--- In dogme@yahoogroups.com, "spanishsiesta" <spanishsiesta@y...> 
wrote:
> D Hogg recently wrote in a posting:
> 
> "And I've handed out photocopies of Kumaravadivelu's comments on 
> topic 
> > nomination and on encouraging what he calls "metaprocess 
> questioning" 
> > (i.e., lots of "why" questions, making students explain the 
> reasoning 
> > behind what they've said. The outcome of metaprocess questions, 
of 
> > course, is so personal and real that it simply can't be predicted 
> on 
> > a lesson "plan").
> 
> Could you tell me where to find Kumaravadivelu's comments please? 
> Or would you be willing to post your copy into the files? 
> 
> Thanks!



	


	Group: dogme
	Message: 7079
	From: Halima Brewer
	Date: So Aug 01, 2004 10:33 

	Subject: Re: apologies


	here it is again. 
Halima 

Jane Arnold <arnold@u...> wrote:


When I first began my teaching career in the late 1960's, methodologists believed that the audiolingual approach was a scientific application to language teaching of the North American Structuralist theory of language and Skinner's behaviouristic account of learning. Nowadays, we use the generative account of second language acquisition to advance the argument that language is more learnable than teachable and that naturalistic communicative practice amongst learners is more effective than teacher-led instruction.


Increasingly, I wonder whether such rationalizations blind us to the much more challenging fact that we constantly seek to repress: that our methodology is principally driven by our attitude to uncertainty. Looked at from this perspective, audiolingualism and its sickly offspring, PPP, are clearly attempts to reduce the uncertainty associated with language learning by ensuring that as much as possible is controlled by the teacher. As a practice-based method, audiolingualism provides a perfect illustration of the harnessing of technology to the uncertainties associated with the human behaviour of language learning. By way of contrast, recognizing the role of affect in language learning requires a good deal of tolerance of uncertainty and ambiguity.

Earlier this year, I heard Alan Maley giving a talk on the role of repetition in the language learning. In this talk, focus on sameness was distinguished from focus on variation, fossilized repetition from instantial or original repetition, mechanical repetition from context shaping or integrated repetition, repetition of form from repetition of function or meaning, recognition of repetition from production of repetition, explicit or exact repetition from implicit or indirect repetition, institutional repetition from intimate or personal repetition.

As Alan talked his way through this list, I noticed how the first item in each pair was motivated much more strongly by uncertainty avoidance than the second. Thus, if students repeat the form the teacher has used, the teacher can check that they are performing the task assigned. Since they are likely to do this relatively successfully, the teacher's anxiety about their performance is reduced. But if the teacher invites repetition of meaning, the form of the original stimulus will be altered in the repetition and the teacher will then have to deal with the resulting ambiguity. It follows that repetition of meaning will normally be favoured by teachers with weak anxiety avoidance needs and a greater willingness to tolerate ambiguity.

So far I have referred to the concept of uncertainty avoidance in an entirely non-technical way. In Hofstede's
classic study of 116,000 informants, the extent to which societies adapt to uncertainty was identified as one of "the four main dimensions along which dominant value systems…can be ordered and which affect human thinking, organizations and institutions in predictable ways" (1980:11).

Although the future is equally uncertain for every human being, the extent to which individuals and cultures
take steps to try to resolve the ambiguities, which surround them, vary considerably. For some individuals and societies, living with uncertainty is relatively easy and provokes little anxiety, for others impossibly difficult and strongly anxiety provoking. It is unrealistic to suppose that methodology, curriculum design, and classroom management will be immune from the level of uncertainty avoidance prevalent in the wider society. Indeed, as suggested earlier, the very rationalizations on which we suppose our methodology to be based will have been
selected precisely because they reflect our culture's degree of uncertainty avoidance.

In our culture's present schizophrenic state, there seem to be two contemporary methodology stances, one reflecting a weak anxiety avoidance psycho typology. We might call the former Learnability methodology and the latter Teachability methodology.



Learnability, or L-methodology is essentially post-methodic and accepts the mentalistic view that language is more
learnable than teachable. It is the learner's own in-built syllabus, as Corder (1978) termed it, which determines the route of acquisition. The best approaches will be the most natural, and teacher intervention will be minimized.

Teachability, or T-methodology relies on descriptive linguistics to provide a syllabus in the form of a pedagogic
grammar which is conveyed through instruction. Unlike L-methodologists, T-methodologists believe that language is
more teachable than learnable - after all, it is the job of the teacher to determine the boundaries of the subject.
This delimited 'subject' will be regarded as the knowledge to be conveyed to the learner.



Because L-methodology leaves more to the learner, it is intrinsically less anxiety driven than T-methodology
in which the teacher appropriates the primary responsibility for ensuring learning. This is why T-methodology focuses on paradigms, both formal and functional, and L-methodology on contextualized language. In focusing on paradigms, T-methodology attempts to eliminate the natural indeterminacy of language. In contrast, L-methodology acknowledges the intrinsic indeterminacy of language which is necessary if we are to achieve the economy that allows us to use the same form in many different contexts to mean many different things.

I think there's good reason to believe that most language teaching methods (and learner styles come to that)
are directed more to anxiety avoidance than to successful second language teaching and learning. As a result many syllabuses are unrealistically goal directed and much classroom language teaching is conservative and ineffective. In particular, collective anxiety causes teachers to favour methods that allow them to retain control over input, output and learner behaviour generally. The underlying methodology is teachability oriented.









---------------------------------
ALL-NEW Yahoo! Messenger - all new features - even more fun! 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7080
	From: Luke Meddings
	Date: Mo Aug 02, 2004 12:17 

	Subject: RE: lesson planning


	I suspect that some people find that planning a lesson helps them engage
with the experience, whereas others feel that it is baffling and
unengaging; in the same way that some people find improvising a lesson*!
/ *!based on their knowledge of the subject matter and sensitivity to
the learners' needs / helps them engage with the experience, while
others find it baffling and even scary. I tried to say something about
this on the Guardian Unmlimited site this month, I don't know if it's
really to do with left and right-sided brains, just that the whole of
adult life seems to privilege the former - plan-happy - mindset, while
the second, which has much to offer, is marginalised. Maybe dogme is a
way of standing up for people who can't plan. Why do they make poets
fill in tax returns, but they don't make tax collectors write poems?!
Eh? Eh?!

Luke


* * * * *



I don't know why I find it so difficult to plan a lesson other than in
the vaguest possible terms. Similarly, I find it nigh on impossible to
write my schemes of work that are expected to provide an outline for
what will happen over a period of 2-3 weeks. 

Is it just me? 

Diarmuid
********************

Yes, it's just you and the way you feel about planning. 

But, no, you're not alone in finding it difficult to write plans for
lessons that haven't even happened. 

As I mentioned, during the Dip., I didn't have an easy time planning at
all. To me, writing out a lesson plan was like scripting out all the
dialog and physicality of an intimate encounter (that would be a
hyperbole for sex) beforehand. On the other hand, there are probably
people who'd prefer that.

I think you're struggle is just getting the damn thing done.

Rob
--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------



	


	Group: dogme
	Message: 7081
	From: Jane Arnold
	Date: Mo Aug 02, 2004 1:01 

	Subject: Re: lesson planning


	I've been following - from a distance and not carefully enough - the
discussion on lesson plans. Like most things in life, I don't think we
can set down hard and fast rules for everyone and for every situation.
Here go some personal reflections:
In the ELT methodology courses I teach I show my students different
types of plans - from the full-blown lesson plan (warm-up asking
questions 2 and a half minutes, new grammar explanation 7 and 2/3
minutes - you know the type) which take so long to write and prepare
that there would be no time for anything else like teaching well, to
just a few words jotted down (I show them one of mine from an advanced
English course I used to teach). I explain that the former are rather
unreal but can be useful for real beginners to do a few times (keeping
in mind that few real beginners would be ready to do it dogme their
first day of class). I don't want to confess how many years I've been
teaching, but if I try to get back into the shoes of that rather scared
young woman the first day she stood in front of a class of adolescent
learners of Spanish in California, I can understand how she needed
something in the way of a plan as she had so little knowledge or
experience to depend on. (Who knows what would have happened if dogme
had been available for her then.... But it wasn't so ... a lesson plan,
at least a minimal one)
With my methods classes themselves I have actually quite elaborate
plans - mind maps (I never write anything beyond a shopping list without
mind mapping it) in color, with drawings, etc. Why do I do them? Maybe
because I want to visualize the class first, I want to do everything I
can to be sure it will flow, have the right tempo, pace, balance (Scott
wrote something along that line once) and the mind map helps me do
this. But 2 differences from some of what has been commented on here
against lesson plans - first, I choose to do this, no one is requiring
me to do it, grading me negatively (heaven forbid) if I don't do what I
planned and second, I am always open to doing other than what is
planned. (I will probably incorporate more dogme thinking into what I
do in these classes one of these years. And the classes will no doubt
be better for it.)

Like so many things, maybe no one single answer on this. What is
unfortunate is the inflexibility that some people who have written here
on the topic have had to suffer.

Jane



	


	Group: dogme
	Message: 7082
	From: Jane Arnold
	Date: Mo Aug 02, 2004 1:09 

	Subject: Re: apologies


	Thanks Halima for turning Peter Grundy's text into a more readable form
(she is a whiz at these things, by the way). But in case anyone has
missed what happened and sees Halima's posting only, it could look as if
I wrote it not Peter and I wouldn't want people to think that... Well,
come to think of it maybe I would. I'd be quite pleased in fact, but it
would be a bit dishonest
Jane



Halima Brewer ha escrito:

> here it is again.
> Halima
>
> Jane Arnold <arnold@u...> wrote:
>
>
> When I first began my teaching career in the late 1960's,
> methodologists believed that the audiolingual approach was a
> scientific application to language teaching of the North American
> Structuralist theory of language and Skinner's behaviouristic account
> of learning. Nowadays, we use the


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7083
	From: Robert M. Haines
	Date: Mo Aug 02, 2004 2:14 

	Subject: L- methodology


	Jane's posting of Peter Grundy's text was a pleasure to read after Halima's reformatting work. Thanks to all!

The argument I heard ringing in my ears (devil on my shoulder?) as I read was, "Sure, you've lowered the bar for those who don't want to teach, but think of the poor students. Won't they experience a tremendous amount of anxiety under L-methodology?"

I don't agree with the argument that's crept up on me, but I must say that considerable energy is spent in my classroom, discussing, arguing, facilitating, motivating and philosophizing with learners about why I think it's actually better for them to *learn* English rather than have me try to "teach" it to them. Know what I mean?

In this light, teaching ESL where I do looks like a few hours of psychic massage each day, kneading the hardened clay of self that students bring to class with them after years of T-methodology. A bit of warm water in my palm to soften things up more quickly, the heat of my fingers --- that's the brunt of my job really. And why shouldn't it be? 

The trick, I suppose, is to remind ourselves that once the clay is again malleable, once the imagination is again free, we have to let go, keep our hands off and let the learners mould self and language according to individual talents, interests and desires. I'm sure the two processes are simultaneous, although I've made them seem chronologically ordered here. 

I like the metaphor Peter Gruny has written about here. Wasn't it Joseph Campbell who said, "If you want to change the world, change the metaphor"?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7084
	From: Renata Suzuki
	Date: Mo Aug 02, 2004 4:51 

	Subject: Re: Motivation


	Since it keeps getting quoted and I have the book on my knee right now, is
the correct title not Interaction in the Language Curriculum, Leo van Lier
Longman, 1996, ISBN 0-582-24879-5

as in Curriculum, not Classroom?
It is indeed a gem,
Renata



	


	Group: dogme
	Message: 7085
	From: Robert M. Haines
	Date: Mo Aug 02, 2004 6:32 

	Subject: Re: Re: Motivation


	That's the one. It must be Scott's fault somehow ;-)

Rob
----- Original Message ----- 
From: "Renata Suzuki" <renate@z...>
To: <dogme@yahoogroups.com>
Sent: Sunday, August 01, 2004 7:51 PM
Subject: [dogme] Re: Motivation


> Since it keeps getting quoted and I have the book on my knee right now, is
> the correct title not Interaction in the Language Curriculum, Leo van
Lier
> Longman, 1996, ISBN 0-582-24879-5
>
> as in Curriculum, not Classroom?
> It is indeed a gem,
> Renata
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7086
	From: djn@dennisnewson.de
	Date: Mo Aug 02, 2004 10:46 

	Subject: Writerly alienation


	Thanks very much for the article, Jane - most interesting. All it needs is reformatting., 
But have you got the URL?

I agree that the President of IATEFL comes to a position that sounds very dogme 
compatible.

I was also thinking, partly as a result of reading this article, partly as a reaction to 
reading Marion Williams and Robert Burden's 'Psychology for Language Teachers' that 
many theoreticians, writers on education, academics have a way of writing about 
'common' sense, 'every day' classroom experience that is alienating. Their writerly 
discourse can distance them from practice and harm their classroom cred.

Here is an example taken from a page I read last night.

".... the concept of mediation. This is a term used by psychologists of the social actionist 
school to refer to the part played by other signficant people in the learners' lives, who 
enhance their learning by selecting and shaping the learning experiences presented to 
them. Basically the secret of effective learning lies in the nature of the social interaction 
between two or more people with different levels of skill and knowledge. The role of the 
one with most knowledge, usually a parent or teacher, but often a peer, is to find ways 
of helping the other to learn."

(It occurs to me that I am making a similar point to one made by Julian, I think, last 
week).


Does the obove mean much more than:


"Children learn not only from their teachers but from other people that care about them, 
parents, grandparents, friendly neighbours, elder brothers and sistes. " ???

And if it doesn't mean more than that, why dresss it up with words like: "mediation"
"enhance" and all that stuff about "signficant people" "selecting and shaping" and 
"social interaction".

Personally, I detect behind such writing attempts to unhelpfully academicize learning 
life as we experience it. The writers are writing with other academics in mind more than 
classroom teachers.

In Peter Grundy's article he begins by writing:

"......methodologists believed that the audiolingual
approach was a scientific application to language teaching 
of the North American Structuralist theory of language and
Skinner's behaviouristic account of learning. "

I'm sure they did. But I wonder if many classroom teachers were musing so 
esoterically?

What's your point? you may well ask.

I thjink I'm simply trying to suggest that hard thinking, research, theorizing - if it helps to 
achieve clarity of thinking - begins in the classroom and not around some polished table 
where methodolgists and others sit in leather upholstered chairs and believe.

Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7087
	From: arnoldhk
	Date: Mo Aug 02, 2004 11:33 

	Subject: writerly alienation


	Hi all

Dennis, as ever well put ... I think you've scored a bulls eye! This is exactly the problem, these fabulous resources as the book you cited, are almost unreadable unless you've done some kind of postgraduate studying. I say this from my own recent experience, until I'd done my MA I have to say I was absolutely clueless about learning/development theories etc. etc. and so any book that made references to them completely lost me (mea culpa I know). But if a writer had explained what the learning theories actually meant in practice and what I needed to look for and how I could link it to my own learning experience then I would have been up to speed. Only my MA made me think about it.

I think if we want more teachers (and I include myself in this category) to become more knowledgeable then writing needs to be more accessible to them. It does 'alientate' and makes you feel you are not one of the 'group' if you don't know the jargon!

What a sensible person you are Dennis!

Bye for now from a gloriously beautiful Hong Kong
Wendy

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7088
	From: Sue Murray
	Date: Mo Aug 02, 2004 1:53 

	Subject: Fw: motivation ''dogme'' in teacher training


	hopefully the intro and first 2 chapters of Kumararavidelu's Beyond Methods
are still available here:

http://www.yale.edu/yup/chapters/095732chap.htm


	


	Group: dogme
	Message: 7089
	From: Robert M. Haines
	Date: Mo Aug 02, 2004 7:09 

	Subject: Dennis'' questions


	Dennis' questions remind me of something I think I once read that claims Anglo-based words like 'sisters' and 'elders' are easier for most North American readers to understand than are Greek or Latinate words like "mediate'. 

There was an order of difficulty prescribed, i.e. the more one wants to sound academic and complicate the text, the more one should strive for Latin in English.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7090
	From: spanishsiesta
	Date: Mo Aug 02, 2004 9:39 

	Subject: Thanks David (Hogg) & Sue


	for the Kumaravadivelu references. My name's Catherine, by the way, 
but if you want to call me 'Spanish' on the board, that's fine!

Catherine



	


	Group: dogme
	Message: 7091
	From: Robert M. Haines
	Date: Di Aug 03, 2004 3:19 

	Subject: The process of teaching


	Last class today. My head is swimming, my heart is sinking. 

After taking photos, pulling down posters and saying goodbye, I stand in the metal doorway, flick off the grey light switch, holding a large roll of wall paper, some scraps of orange and blue, along with a small white board I've never used. I can always come back here, AC 2700, I can find it in my sleep. But the players have disbanded, the music is memory.

Over the last year, as "ESL Instructor and Curriculum Designer" I have worked mostly as a coordinator and counselor. My knowledge of English has helped me answer questions at times, to provide some feedback; however, what has made the class meaningful has had little to do with grammar, lexis and discourse. At the same time, language has meant everything to us. The more we've had of it, the closer we've come together as a group.

As we shared memories today, it was clear that the students' ability to use English is greater than when we started. Learning has happened, and I've been a part of that process. 

Why don't I just lecture my way through next time or do one grammar lesson after another? I could get away with it at this college. I could even justify it. Why not? Then I wouldn't have to deal with disciplinary issues, learner "training", all this emotional stuff. Why not erect that wall? I can still be likeable, even respected by many students. So, why not?

Because of now, because of today and the way I feel. Because language is the stuff of communication, and communication is essential to relationships. And relationships never end but only change. Dearly departed are with us forever, lost loves accompany us throughout life --- this class becomes another, unlike any other, in the experience of a teacher, walking down the empty corridor towards the parking lot, paper and whiteboard under his arm, footsteps tapping out the lines: " Caminante, no hay camino. Se hace el camino al andar."

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7092
	From: Robert M. Haines
	Date: Di Aug 03, 2004 8:06 

	Subject: Motivation


	Here's more on motivation. Dig the Sioux legend at the intoduction!

Rob

http://abisamra03.tripod.com/motivation/

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7093
	From: davidhogg_bcn
	Date: Mo Aug 02, 2004 7:35 

	Subject: Re: Latinly challenged (was "Dennis'' questions")


	Yes, Rob.

And that's probably a good yardstick for those fortunates among us 
who know the difference between the one and the other.

I, however, am pathetic at Latin. (And I suspect I'm not alone here 
on the dogme list in being able to admit that). I wouldn't even know 
how to say "Excuse me, please, which way is the beach?" in Latin, 
even if the need arose.

La'ers,
D.

--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Dennis' questions remind me of something I think I once read that 
claims Anglo-based words like 'sisters' and 'elders' are easier for 
most North American readers to understand than are Greek or Latinate 
words like "mediate'. 
> 
> There was an order of difficulty prescribed, i.e. the more one 
wants to sound academic and complicate the text, the more one should 
strive for Latin in English.
> 
> Rob
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7094
	From: fiotf
	Date: Mi Aug 04, 2004 2:31 

	Subject: Re: The process of teaching


	Ah Rob,
Machado. Because you can't just go in there and lecture grammar,no 
way. You're not like that, that's why you're here.

Machado also went on to say that you only see the route you've taken 
when you gaze back at it (take note on the class plan thread). 
Reflection.

The emotional stuff, yeah, but that's what it's all about. Today in 
class we came across the phrase "we'll see"; one student piped up 
sadly "that's what my girlfriend always says. I hate that phrase.". 
He took me somewhere maybe I didn't want to go - maybe he didn't want 
to go - but I'll bet he remembers the phrase. "We'll see, my love". 

It's a privileged profession, this, despite the down side. We get to 
learn so much. If you go into your classroom and lecture grammar, how 
much will you learn about human nature? About engineering, and solar 
panels and who won Big Brother and love and life and envy and how 
many words the eskimoes have for white/snow?? What do you want from 
life? Rhetorical question. We have threads on class plans, well 
Machado says it all - look back afterwards and plot the route - if 
you have to present all those plans ahead of time, that's impossible, 
so for the sake of bureaucrasy look back (in anger?) on classes gone 
by and give them a synopsis - how will they know? We have threads on 
theory and practice - well, where are we in life? In our work? We 
read, we try, we reject or accept and we create our own theory. I can 
listen to a shrink or a friend or a TV programme or a novel, but we 
then have to make what we read/listen to work for ourselves. Teaching 
is the same. Big words, small words. Well, you can choose what you 
read, you can interact and select or reject. 

Why don't you stand up and lecture in grammar? Cuz you'd die a death 
out there. Cuz that's not your style, you interact, and whether 
you're Dogme or P-P-P, if you're not true to yourself, you won't 
teach them a thing. The only thing they might learn is to be totally 
neutral/indifferent to your subject, and as uninterested as you 
(would be in that case). Motivation? That's the crux of it - be true 
to what you believe in, and they may just follow. If you're making an 
effort well, hey, maybe it's worth making an effort. After all, if 
you're sane and fun and likeable, and you enjoy this stuff............



	


	Group: dogme
	Message: 7095
	From: Jane Arnold
	Date: Do Aug 05, 2004 10:41 

	Subject: Re: Reading Lolita and lesson plans


	Just came across the following in the book by Iranian exile Azar Nafisi
"Reading Lolia in Tehran"

As an ex-university professor (ex because she resigned from teaching in
a situation where your intelligence and your abilities mattered much
less than the color of your lips and if you had a strand of hair
creeping out from under your scarf) she narrates her experience in the
Tehran of the ayatollahs with a book study group she organized for a few
of her exceptional (and female) students. Speaking of her "lesson
plans":

"My main link with the outside world had been the university, and now
that I had severed that link, there on the brink of the void, I could
invent the violin or be devoured by the void.......

.......I had a frame for the class, and had selected a number of books
to read, but I was parepared to let the class shape me; I was prepared
for the violin to fill the void, and alter it by its music."



	


	Group: dogme
	Message: 7096
	From: Adrian Tennant
	Date: Do Aug 05, 2004 9:31 

	Subject: Re: lesson plans


	Been on holiday!! So I've only just got to my 72 Dogme messages?

I liked Diarmuid's questions and thought I'd read on ... but was struck by a
few things Wendy wrote .. and couldn't wait to respond.

Wendy wrote:

> - useful to have notes like 'dream on ...', 'what were you on when you
wrote this????', 'fab', 'worked like a dream', 'needs
more time', 'far too hard' etc. etc.

How can these 'obs' and 'comments' be useful?
As no 2 groups are the same!

Don't you find that what worked well with one group just bombs with another
group?

Dr Evil



	


	Group: dogme
	Message: 7097
	From: Adrian Tennant
	Date: Do Aug 05, 2004 9:55 

	Subject: What is grammar?


	Dennis, Dennis, Dennis!!!

Grammar - your hobby horse.

One of the problems is the way YOU (and everyone else) defines grammar.
You have one definition, but another person has a different definition.

For example, I love grammar. To me grammar = language (and language =
grammar)!!
Words have grammar.
2 words together = grammar.

The problem occurs when people assume that knowing grammar = knowing the
language. Or, that knowing grammar = being able to speak (write etc).

I may be wrong, but I think that to you grammar is part of the structuralism
approach from the 60s.

For me it isn't.

Dr E



	


	Group: dogme
	Message: 7098
	From: Adrian Tennant
	Date: Do Aug 05, 2004 9:59 

	Subject: Re: Lesson Plans: a paradigm for the cosmos?


	Some questions for David H who writes:

> Lesson plans force you to think about WHY you're going to do what you're
going to do. WHAT do you believe these folks > are going to gain from it?
HOW can you justify that belief?

Ah! These all focus on YOU the teacher.

Why You are going to do ...
What do YOu think they will gain ...
How can YOU justify ...

My question is ...

What do THEY think?

Dr Evil



	


	Group: dogme
	Message: 7099
	From: djn@dennisnewson.de
	Date: Do Aug 05, 2004 10:40 

	Subject: =?iso-8859-1?Q?Re:__What_is_grammar??=


	O.K. Adrian. Of course you are right. Still I am going to go to a
therapist and complain that no-one understands what I am on about when
I start ranting. I know what I mean, but I guess I don not manage to
get my meaning across.

Dennis



	


	Group: dogme
	Message: 7100
	From: Adrian Tennant
	Date: Fr Aug 06, 2004 12:03 

	Subject: Re: What is grammar?


	Hi Dennis,

Maybe it's worth people stating what they mean by grammar.

One of the problems with labels and jargon is that everyone assumes they are
talking about the same thing!
Usually they aren't.

Dr E



	


	Group: dogme
	Message: 7101
	From: Robert M. Haines
	Date: Fr Aug 06, 2004 1:50 

	Subject: Re: What is grammar?


	Okay, Mr. Smarty Pants, why don't you start by telling us what *you* mean by
grammar ;-)

Rob
----- Original Message ----- 
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Thursday, August 05, 2004 3:03 PM
Subject: Re: [dogme] What is grammar?


> Hi Dennis,
>
> Maybe it's worth people stating what they mean by grammar.
>
> One of the problems with labels and jargon is that everyone assumes they
are
> talking about the same thing!
> Usually they aren't.
>
> Dr E
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7102
	From: arnoldhk
	Date: Fr Aug 06, 2004 2:22 

	Subject: lesson plans


	Hi all

Dr Evil you are somewhat of a tease or WHAT??????????

The obs/comments are useful to me 'cos they give me an indication that some of my aims of a particular lesson may have been met/not met. 

I COMPLETELY agree that no two groups are the same however, but as for the past 3 years I've been writing materials for myself and my 3 peer teachers for two yearbands my scribbles do give me some feedback on whether I should adjust a plan/material I had previously only used once.

I guess you could call my plans/materials 'organic' as they never/ever stay static.

I also completely agree that what works well with one group could bomb with another and I've had many years experiencing this when I've taught the same lesson plan to 4 parallel classes. I guess the secret is to design materials at different levels (don't believe in separate sheets as the learners, in my case young learners, are onto me like a sjock wanting to know why 'little Johnny has something different') starting with something relatively simple and receptive and working up to more challenging tasks which ask learners to produce something. That does seem to work and it allows all the learners to work at their own pace and complete work at their own level whilst not labelling anyone.

I guess that's why I like projectwork so much, especially projects which learners get to choose themselves and decide how to present. In that scenario, even with learners as young as 10 years old, everybody is included and feels they've accomplished something worth doing.

Bye for a wet and dreich Hong Kong
Wendy


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7103
	From: davidhogg_bcn
	Date: Fr Aug 06, 2004 9:25 

	Subject: Re: Adrian T''s question


	No, Adrian, you're very wrong about all that.

None of these questions focuses on me/you the teacher, as far as I'm 
concerned. I wonder why you would independently choose to interepret 
them that way. What point are you trying to make? (You do seem to be 
trying to make some point or other). I'd like to understand what 
you're getting at, if I may.

And when you say, Adrian, "What do THEY think?", I'm interpreting 
your "THEY" as meaning the other people in the room, i.e. our paying 
customers. Am I right about that? How specific or general or 
superficial or comprehensive would you like me to be in attempting to 
answer that question? Again, what is your point?

Help me out here a little, Adrian! Devil's advocacy is lovely, but 
there has to be a point to it.

La'ers,
D.

--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Some questions for David H who writes:
> 
> > Lesson plans force you to think about WHY you're going to do 
what you're
> going to do. WHAT do you believe these folks > are going to gain 
from it?
> HOW can you justify that belief?
> 
> Ah! These all focus on YOU the teacher.
> 
> Why You are going to do ...
> What do YOu think they will gain ...
> How can YOU justify ...
> 
> My question is ...
> 
> What do THEY think?
> 
> Dr Evil



	


	Group: dogme
	Message: 7104
	From: Luke Meddings
	Date: Fr Aug 06, 2004 11:26 

	Subject: RE: what goes up must come down


	This is just as true of organic lessons as it is of published ones.
Published lessons may be dependable, in the sense that everyone will
think learning is taking place because it says so on the page (David
French's Emperor's New Clothes analogy), but they only catch fire once
in a while for reasons the world moves too fast to compute - it just
does with one class and not another. The same is true of a great set of
circumstances and language which emerge(s) from a dogme lesson: it won't
have the same engaging liveness with another class, and attempting to
replicate a similar lesson with the same class will also fail. I think
the same thing extends to language, which can't be taken out and put
back in the same place like Meccano. Learning eg verb forms in isolation
is problematic for most and pointless for some because they don't
operate in isolation. Like learning to drive in a parked car. 

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------

Don't you find that what worked well with one group just bombs with
another group?

Dr Evil




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
Yahoo! Groups Links



	


	Group: dogme
	Message: 7105
	From: djn@dennisnewson.de
	Date: Fr Aug 06, 2004 11:36 

	Subject: =?iso-8859-1?Q?Re:_Re:__What_is_grammar??=


	Adrian aka Dr. Evil,
I agree about people saying what they mean and do not mean by "grammar".
In my own case I am aware that I am usually attacking what I assume
people mean - and more than that - not just what they mean but their
views on the place "grammar" as they mean it plays in learning a
language and measuring the learner's ability to use the language. Of
course, we have been through all this meany times before, but we all
believe in some form of cyclical advance, don't we?

Dennis



	


	Group: dogme
	Message: 7106
	From: djn@dennisnewson.de
	Date: Fr Aug 06, 2004 12:00 

	Subject: =?iso-8859-1?Q?Re:_Re:__What_is_grammar??=


	What gets me hot under the collar are statements like:

> Whatever I do, they just can't get the Third Person Singular correct.
> I can't get across the difference between the Simple Past and thePresent Perfect.
> I'm bored with explaining the difference between SOME and ANY.
> English prepositions are a curse.
> The a(n)/the/zero system is beyond me.

Such statements, to me, imply an attitude to what foreign language
learning is/ought to be that that I simply cannot share.

It isn't so much what "grammar" means to me as what it means to many
others - because it gets in the way of more effective learning.

Dennis



	


	Group: dogme
	Message: 7107
	From: arnoldhk
	Date: Fr Aug 06, 2004 4:30 

	Subject: grammar


	Hi all

What gets me hot under the collar is having to write (a long story ......) for bods who insist that the only way to have street cred (Brits outside the UK, in ivory towers/language institutions for far too long) is to have a structural course (have they touched base in a 'local' classroom recently????) ....... of course one could say 'load of .... ' and be done with it (very tempting ....) but if one is 'in' the system 'one' (and has any kind of conscience ....) must 'play the game' (to a certain degree ....) so how to get around that conundrum (and still feel you have not 'sold out') .....

So Dr. E and others who sit happily in the UK, how d'ya cope with that scenario?????????????

Quizzically from Hong Kong
Wendy .....


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7108
	From: Sue Murray
	Date: Sa Aug 07, 2004 12:51 

	Subject: interim spaces


	I'd like to pick up on something Halima said a while back:

>As a teacher, I know
>that once you "know" you sometimes forget that once you "didn't know"
>and what that interim space was like.

A friend of mine who's a computer programmer has always amazed me by his
ability to 'slot in' completely with even a complete beginner's query or
doubt; despite being an 'expert' (compared to the above-average user) on
most computer aspects; whether he's been deliberately teaching a neophyte in
front of a screen or responding to an ad hoc question over a few beers, he's
just a 'natural teacher' because he is able to almost uncannily put himself
in the place of the 'learner', and understand exactly where they're coming
from and what they're asking, and how they feel/react (even down to their
individual style and approach, and what they're 'frightened' of - some
people for example need a lot of encouragement and reassurance in order to
be able to transfer intuitive practices they've developed to a new
programme; others do it automatically; others can 'over-do' it; etc)
and how they're seeing things; and there's never ever even the slightest
hint of blinding someone with science, or impatience, or superiority, or
complicated explanation; and it's all so enthusiastic and open, as if he's
discovering himself what the learner is discovering;

and I think he is.

and I think a big part of teaching, for me, is simply (or perhaps not so
simply!) this......
(and, really, we're never anywhere but in our own little momentary interim
spaces??!)

Sue



	


	Group: dogme
	Message: 7109
	From: Sue Murray
	Date: Sa Aug 07, 2004 12:51 

	Subject: grammar as a foreign language (1)


	(apologies/pre-warnings for a rather long posting - believe me, Dr E is my
idol, he can say so much in just a sentence or two!)

from Peter Grundy's article, thanks to Jane (and Halima!):
>Teachability, or T-methodology relies on descriptive linguistics to provide
>a syllabus in the form of a pedagogic
>grammar which is conveyed through instruction

Descriptive Linguistics is one thing; learning a language another.
Pedagogic grammar(s) - a bad compromise which pretends to link the two?
Do they need to be linked anyway????

I teach Italians in Italy; every year, I'm amazed at how many teenagers (and
even younger) say that Italian is their pet hated subject at school. how
can you 'hate' your own language, and a 'subject' in which you have become
expert in since about the time you learned to see and move your arms and
hands??

Thus, 'Italian as a school subject' - mainly its 'official' grammar -
really can be like a foreign language for so many Italians, and many
people who have or had difficulty with, or get or got low marks for, Italian
at school remain forever convinced that they do not understand and are
hopeless at 'grammar' - the grammar of their own language which they use
effectively and effortlessly every day!

and ne'er the twain shall meet, or so it seems; I find most people
have just never made the (lack of) connection between what really goes on
when people use language vs. what the venerable 'official grammar' they were
told at school sez;

yet, upon just a moment's reflection, everyone I've ever asked so far will
heartily agree that, for example, when talking about the future, Italians
very frequently use the present tense; (only a very very few insist that
millions of Italians including themselves are 'wrong' and they 'should' be
using the future verb inflection instead) Similarly, most (but not all -
there is considerable division on this one!) will agree that in anything but
formal speeches and writing, the use of the subjunctive is not only dying
out, but unnecessary and often unnecessarily 'hoity toity'; so, perhaps
it's a choice, both contextual and interpersonal, rather than a matter of
'right' and 'wrong'? but this suggestion often gets short shrift from some
of the 'purists'!

Whatever, it does seem unhelpful to teach/learn a new language via the
pedagogical 'grammar-up' way, when so many people can't get a meaningful
hold on that way even when it's about their own first language .....

I think another important point (if we're talking 'grammar', whatever that
is!) is the distinction between conventions and 'rules';

There are natural 'rules' to languages, which are what have enabled peoples
everywhere to successfully communicate with each other in a seemingly
miraculous, largely symbolic way for the past million years or whatever (and
see Greenbaums's definition in following post)
But there are also current conventions, often about rather 'sticky' - but
pedagogically often high profile :-) - points, and these can be very odd,
and even get historically or
institutionally 'warped' - I'm thinking especially of the sort of things
that children - not only as children - do naturally but which might not
'conform' to the particular 'social conventions' they're operating in; as an
example, here's David Crystal on double negatives:

'this kind of double negative construction is universally used outside
standard English. All the regional dialects I've ever heard make use of
it. It's one of the features of language which cuts across dialect
boundaries. You'll be just as likely to hear it in Liverpool or London, New
York or Brisbane. If it's illogical to use it, an awful lot of people are
being illogical all the time. The majority of English speakers, in fact'
(from 'Who cares about English usage')

in foreign/second language learning, a lot of these type of things are
(too?) readily attributed to 'L1 interference'; personally, I
see a far stronger case for putting them down to the way humans perceive
things, and embody/articulate those perceptions in language. (You can't
please all of the people all of the time, but can all of the people be
'wrong' all of the time??)

As a teacher, I feel I'm working together with learners on three broad
'perspectives' of grammar/language - one is the learners' own developing
grammar, one is my own, and the other is an open door to language that
'comes in' from outside - language we've seen or heard and which has
intrigued or fascinated or puzzled us,
language that is new coinage or novel usage to our own experience and
knowledge; none of these 'perspectives' would, to my mind, be valid or
helpful or work together in potential and mutual 'learningfulness' unless
there was the 'glue' of 'wanting to understand', 'caring to mean' - or even,
caring enough to want to share meaning and understanding .... - in my
own experience anyway, there's nothing wot can't beat co-constructed
meaning in the here/hear and now......grammar, however you define it, then
follows, rather than leads; it is a way of learning
how a whole message can be manipulated by changing or moving one of the
parts, an empowering system which grows into infinite and flexible
'meanability', rather than an abstract set of 'do' and 'don't' rules.

Behavourist traditions often run far deeper than we realize, and the
structuralist approach Peter Grundy mentioned still largely governs
syllabuses; but, as Edelman said, "should we attempt to construct models of
functioning minds, or should we attempt to construct models of brains which
through interaction with their surroundings can develop minds?" I'm not
getting AI here, just 'analogizing', probably badly, but anyway, should
language learning be aimed at dissections of the 'final product' (which
'final product', btw?) or at the processes of creating and playing with
meanings? - 'diversity is continually being carved out of the existing
unity', as they say; (quote) "not, 'how are the details assembled intothe
whole?' but rather, 'how is the whole reshaped to incorporate the
details?"(unquote) (Marcel Kinsbourne)

language isn't a 'subject' to be learned; language doesn't exist
independent of community and the need to communicate; (didn't Psammetichus
inadvertently prove this?!). That is, 'communicate' - not 'engineered
information gap' etc.... (and didn't the spontaneous creation of Nicaraguan
Sign, for one, show how even without a previous model a language can be
created by children? they couldn't make head or tail of their teachers'
well-meaning efforts to teach them via finger spelling, and it was the
teachers who realized that the children were communicating amongst
themselves in a sophisticated language that the teachers could not decipher
but recognised as being more than just a pantomime of gesture; and which
also had little or nothing to do with the structure of the spoken language
they were surrounded by and finger-spelled to in)

apologies again to anyone still reading - the following, second posting is
strictly others people's words (in the form of direct quotations)
Sue



	


	Group: dogme
	Message: 7110
	From: Sue Murray
	Date: Sa Aug 07, 2004 12:51 

	Subject: grammar as a foreign language (2)


	Three - not terribly long :-) - quotations:

(1)
Dennis posted '12 definitions of grammar' (taken from Sidney Greenbaum) to
the files a while back; as Dr E suggests, there are probably very many more!
but here's a copy of the Greenbaum definition I liked best, the 'sixth
sense' of language as it were .....

quote:
"Grammar (6 ) - that which is being described.

[ "English grammar in this sixth sense exists irrespective of whether it is
observed and recorded."]

["In this [6th.] sense, grammar refers to properties and processes that
underlie the use of the language - that underlie the ability of speakers to
speak and understand the language. Speakers of English must know English
grammar in this sixth sense in order to communicate in English..That does
not mean, however that [they] can say what the rules are.We do not need to
study English grammar - we do not need to be able to analyse the language -
to be able to speak English. Knowledge of grammar in this sense lies below
the level of consciousness and is different from the conscious knowledge of
grammar that we obtain from studying grammar..People were speaking and
writing English, of course, long before the first English grammars appeared
at the end of the sixteenth century."]

["I want to reiterate the distinction between my fifth sense of grammar - an
ideally complete description of the language - and my sixth sense - the
knowledge underlying the use of the language."]

["Even if the rules of grammar formulated by linguists were comprehensive,
they would not necessarily coincide with ways in which people store language
information in the brain or with the processes they use in producing and
understanding utterances."]
unquote

(2)
one short passage from William Stokoe's 'language in hand' (which is also
about sign language, hence the last sentence):

quote
"Prominent linguists have argued for several decades that language could not
have evolved because it is so special that it requires humans to be born
with their brains filled with every language rule - those for syntax,
distinctive features, phonetics, semantics, grammaticization, morphemes,
lexicalization, phonology, recursiveness, morphology, embedding, universal
grammar, government-binding, and so on. The list keeps growing as linguists
working within this paradigm keep subdividing the divisions. None of this,
however is necessary. The world's billions of people get along perfectly
well using their languages without having any idea what the terms listed
above refer to. Perhaps these rules are not parts of language at all but
artifacts of grammarians, dimly perceived patterns of actual human
behaviours that were needed when language became vocal and invisible."
unquote

(3)
recently came across the following by chance in a fairly widely used book on
teaching verbs from the early 90s:

"Choose which tense you propose to teach. Often, in fact, the choice will
be made for you by the textbook or syllabus. It is important that there is
a deliberate choice. This is one area of language which you cannot fall
upon by accident, because it happens to turn up in a reading text for
example."

(to sort of paraphrase Dr E, where are THEY - the learners - in all this???)














Some more restricted meanings


Grammar (7) means: morphology (the forms of words) and syntax (the
relationship of words in larger units). This EXCLUDES phonology (distinctive
sounds in a language) and semantics (the meanings of words and combinations
of words) i.e. excludes them as used here in meaning 7.

Grammar (8) means: syntax only.

Grammar (9) as in - "English is easier to learn than German because it has
hardly any grammar". Here it means 'inflections - no cases'.

Grammar (10) as in -'His writing isn't good. His grammar is bad' - meaning
writing is unclear and clumsy. The equivalent of style. "And that may well
be the most usual popular sense of grammar". Please note these are
Greenbaum's words.

Grammar (11) - similar to above - but including punctuation, spelling and
vocabulary.

Grammar (12) as is in "It is bad grammar to end a sentence with a
preposition" : A way of speaking or writing that is to be preferred or
avoided i.e. prescriptivism.



	


	Group: dogme
	Message: 7111
	From: Robert M. Haines
	Date: Sa Aug 07, 2004 12:59 

	Subject: Re: interim spaces


	And I wonder if the concept of 'flow', as described by Csikszentmihaly,
relates to these interim spaces. Is flow the force that most easily carries
us from "didn't know" to "know"? Or is flow just a less agonizing means of
making the transition.

And isn't it transition that we're talking about here. For anyone
interested, William Bridges has written a book called The Way of Transition
that I think applies very much to language learning.

Rob
----- Original Message ----- 
From: "Sue Murray" <suemurray@i...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Friday, August 06, 2004 3:51 PM
Subject: [dogme] interim spaces


> I'd like to pick up on something Halima said a while back:
>
> >As a teacher, I know
> >that once you "know" you sometimes forget that once you "didn't know"
> >and what that interim space was like.
>
> A friend of mine who's a computer programmer has always amazed me by his
> ability to 'slot in' completely with even a complete beginner's query or
> doubt; despite being an 'expert' (compared to the above-average user) on
> most computer aspects; whether he's been deliberately teaching a neophyte
in
> front of a screen or responding to an ad hoc question over a few beers,
he's
> just a 'natural teacher' because he is able to almost uncannily put
himself
> in the place of the 'learner', and understand exactly where they're coming
> from and what they're asking, and how they feel/react (even down to their
> individual style and approach, and what they're 'frightened' of - some
> people for example need a lot of encouragement and reassurance in order to
> be able to transfer intuitive practices they've developed to a new
> programme; others do it automatically; others can 'over-do' it; etc)
> and how they're seeing things; and there's never ever even the slightest
> hint of blinding someone with science, or impatience, or superiority, or
> complicated explanation; and it's all so enthusiastic and open, as if
he's
> discovering himself what the learner is discovering;
>
> and I think he is.
>
> and I think a big part of teaching, for me, is simply (or perhaps not so
> simply!) this......
> (and, really, we're never anywhere but in our own little momentary interim
> spaces??!)
>
> Sue
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7112
	From: Robert M. Haines
	Date: Sa Aug 07, 2004 1:52 

	Subject: Using grammar you''ve never been taught


	Sue sez: "in foreign/second language learning, a lot of these type of things are (too?) readily attributed to 'L1 interference'; personally, I see a far stronger case for putting them down to the way humans perceive things, and embody/articulate those perceptions in language. (You can't please all of the people all of the time, but can all of the people be 'wrong' all of the time??)"

That might explain the tendency to write "Ten item or less." on those checkout counter signs and to say "There's all kinds of things we can do about it." Although, I think the second just rolls off some tongues more easily than "There are..."

Sue's post reminds me of the BBQ students and I had Wednesday to celebrate our experience. The group presented me with a plaque --- first time for that, so I nearly started blubbering all over the place --- then each took a turn to look me in the eye and thank me with kind words and stories of crying in the bathroom during the first week of class because she didn't understand what people had been saying, etc. 

Many of them remarked on how they had wondered if they would learn by just talking in class then been pleasantly surprised to know that they could communicate and understand a whole slew of language (and grammar) that they had never really been taught.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7113
	From: Adrian Tennant
	Date: Sa Aug 07, 2004 9:44 

	Subject: Re: Re: Adrian T''s question


	David,

What am I on about?

Just read your original sentences again and look at the pronouns you use.

Dr E



	


	Group: dogme
	Message: 7114
	From: Adrian Tennant
	Date: Sa Aug 07, 2004 9:45 

	Subject: Re: What is grammar?


	> Okay, Mr. Smarty Pants, why don't you start by telling us what *you* mean
by
> grammar ;-)
>
> Rob

I did - didn't you get that message?

Dr E



	


	Group: dogme
	Message: 7115
	From: Adrian Tennant
	Date: Sa Aug 07, 2004 9:48 

	Subject: Re: lesson plans


	Wendy,

You wrote:

> I COMPLETELY agree that no two groups are the same however ... my
scribbles do give me some feedback on whether I > should adjust a
plan/material I had previously only used once.

But then you adjust them and they don't work ... maybe the original plan
(ideas) would have!

To me one of the best things about Dogme is that your focus is entirely on
the students and NOT on the materials or the lesson plan.

Dr E



	


	Group: dogme
	Message: 7116
	From: Adrian Tennant
	Date: Sa Aug 07, 2004 9:49 

	Subject: Re: Re: What is grammar?


	Dennis wrote:

> What gets me hot under the collar are statements like:
>
> > Whatever I do, they just can't get the Third Person Singular correct.
> > I can't get across the difference between the Simple Past and
thePresent Perfect.
> > I'm bored with explaining the difference between SOME and ANY.
> > English prepositions are a curse.
> > The a(n)/the/zero system is beyond me.
>
> Such statements, to me, imply an attitude to what foreign language
> learning is/ought to be that that I simply cannot share.

Agreed.

Dr E



	


	Group: dogme
	Message: 7117
	From: Adrian Tennant
	Date: Sa Aug 07, 2004 9:54 

	Subject: Re: grammar


	Wendy wrote:

> So Dr. E and others who sit happily in the UK, how d'ya cope with that
scenario?????????????

Um. I don't know where the 'who sit happily in the UK' phrase come from ..!!

However, to try and answer the question - in every situation there is a
necessity to compromise or convince. Sometimes, when I'm writing a
coursebook for a particular country, the Ministry requirements are so narrow
(and wrong) that you need to find a way of convincing them you have done
what they wanted, while in reality doing something different.

Dr E



	


	Group: dogme
	Message: 7118
	From: Adrian Tennant
	Date: Sa Aug 07, 2004 9:58 

	Subject: Re: grammar as a foreign language (1)


	Sue has hit on a fundamental difference when she says:

> Thus, 'Italian as a school subject' - mainly its 'official' grammar ->
really can be like a foreign language for so many Italians,

A year and a half ago at a conference in The Canaries that were a number of
discussions about 'English as a school subject' vs 'English as a living
language'.
Fiona, who organized much of the conference, might remember more about the
discussions.

Dr E



	


	Group: dogme
	Message: 7119
	From: arnoldhk
	Date: Sa Aug 07, 2004 1:09 

	Subject: grammar


	Hi all

I'm so pleased you didn't get the hump with my last posting Dr. E 'cos I agree with just about everything you say but I'm SOOOOOOOOOOOOOOOOOOOOOOOOOOOO wound up at the mo!!!!!

I'm pleased you mention that when you write coursebooks for other countries you need to find a way of doing things one way whilst convincing them that you've gone along with their plans. HOWWWWWWWWWWWWWWWWWW???????????????? This is the dilemma I'm in now and it's driving me nuts and I don't know what to do about it.

Re: 'sitting happily in the UK' bit, it's my (probably misguided) belief that if you are based in the UK with such a wealth of research and exciting things going on that you as practishioners have an awful lot more freedom than moi (sob, sob) in Hong Kong.

Re: lesson plans again I agree, the original ones could well be the best ones but I use them as a framework so when I walk in the classroom I have a general idea of what I'd like to do but I'm always more than wiling to take a sideline if that's where my learners take me. Any major modification would come about 'cos I'd totally misjudged something ie topic far too babyish or too grown up or just not anything the learners are interested in. Topics/themes are far more 'my thing' and the language side should arise out of whatever naturally comes about from talking about them.

Bye for now
Wendy





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7120
	From: Sue Murray
	Date: Sa Aug 07, 2004 2:25 

	Subject: using grammar you''ve never been taught


	Rob's story and student comments remind me of my own initial misgivings from
the 'other' - teacher - side;
when I first started teaching, I'd look at the 'map' in the course books and
shudder at the thought that every itzy bitzy item was supposed to be
'taught' - I mean, to 'get' a student to understand or produce a half-decent
sentence, they'd have to first (in 'map' theory) learn all sorts of things
like subject pronouns, object pronouns, possessive pronouns, articles,
demonstratives, adverbs of frequency, 'genitive' s, countables and
uncountables, possessive adjectives, etc etc, not to mention verbs and nouns
and adjectives and prepositions. 10 units on, things looked no better -
perhaps even worse; for example, trying to 'catch out' those who wanted to
reply to something like 'have you (got) a sister?' with 'yes I do' -
quite a normal and acceptable response in reality, but apparently not
allowed in a classroom; etc etc ...

The whole thing seemed
agonizingly intricate and an immensely slow and mammoth task and
responsibility (You could say I was almost crying in the bathroom before I
started - and that was the teacher!)

Turning from the books to the students, however, I found a different story.
They keenly wanted to use and try out what they already had some grasp of,
to participate and create dialogue and relationship, express themselves and
understand others; this seemed a far more 'healthy' starting point and
immediately felt motivating all round.
It also gave a far more immediate sense of progress - and I believe that
working from what you want to say and what you can say and understand,
and the intrinsic value that has, also adds a personal impetus of 'loyalty'
to one's own language learning, if that makes any sense; part of the human
element that language grows and develops both to serve and
be served;
And of course, sometimes some specific language work is
wanted, but this comes out of the students' doubts and requests and needs
along their way, not from a pre-specified syllabus.

One year, when arranging placements for late-arrival students in
classes, a colleague categorically stated that she didn't want any new
students in her elementary class unless they already 'knew' personal
pronouns; she'd already had two late arrivers and had had to 're-do'
personal pronouns, and she didn't want herself or the class to have to
'do them' all over again .......

It was then that I realized that in fact I had never ever 'taught' personal
pronouns of any description, yet that had never stopped my beginning and
elementary students understanding and using them - not always perfectly, of
course, but mostly just as well as necessary, and with plenty of opportunity
for ongoing clarification and 'adjustment' within the vivid
and immediate backdrop of 'wanting to mean'; which also, I find, provides a
natural and learner-situated in context 'recycling' of language; sort of
'two birds with one stone', rather than counting the hairs on the feathers
first?? (that sounds dire, I know, but can't think of another way to put it
at the moment!)

Sue



	


	Group: dogme
	Message: 7121
	From: davidhogg_bcn
	Date: Mo Aug 09, 2004 3:51 

	Subject: Re: Adrian T''s question: thick or what??!


	Yes, Dr. E: fair dues.

I've followed your instructions: I've read my original sentences 
again; I've looked at the pronouns I use.

I'm still none the wiser, though. Is this just because I'm thick? Was 
THAT your point? (I rather doubt that it was, but your confirmation, 
either way, would nonetheless be a refreshing attempt at 
clarification).

Howsabout meeting me halfway, now, Doc, and actually answering my own 
questions. That'd help a whole lot, I reckon.

Love & Peace,
D.

--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> David,
> 
> What am I on about?
> 
> Just read your original sentences again and look at the pronouns 
you use.
> 
> Dr E



	


	Group: dogme
	Message: 7122
	From: Marianne Dorléac
	Date: Di Aug 10, 2004 11:16 

	Subject: Re: Re: The process of teaching


	fiotf <fiolima@h...> wrote:
>. After all, if 
>you're sane and fun and likeable, 

You'll be a Man, my son ! (and teach !)

Marianne













To Post a message, send it to: dogme@eGroups.com
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7123
	From: bachorgan1685
	Date: So Aug 15, 2004 11:44 

	Subject: teaching from the hip


	Can anyone tell me how to access attachments such as Scott's handout with 
message 64?



	


	Group: dogme
	Message: 7124
	From: scott_thornbury
	Date: So Aug 15, 2004 4:37 

	Subject: Re: teaching from the hip


	--- In dogme@yahoogroups.com, "bachorgan1685" <petermi@y...> wrote:
> Can anyone tell me how to access attachments such as Scott's 
handout with 
> message 64?
Good question. Actually a while back we decided not to accept 
attachements but instead invited members to post documents in the 
Files section (see menu on left). Teaching from the Hippre-dates that 
decision and was never filed. Accoridngly, i've now put a copy in the 
files - you go to the site, sign in and then click on Files where 
you'll get a menu of everythign that is there.
Thanks for reminding me to do this,(and any other docs that are 
missing, please advise)
S.



	


	Group: dogme
	Message: 7125
	From: Robert M. Haines
	Date: So Aug 15, 2004 8:04 

	Subject: Tidbits


	From Sue's most recent posting: "It also gave a far more immediate sense of progress - and I believe that working from what you want to say and what you can say and understand, and the intrinsic value that has, also adds a personal impetus of 'loyalty' to one's own language learning, if that makes any sense; part of the human element that language grows and develops both to serve and be served; And of course, sometimes some specific language work is wanted, but this comes out of the students' doubts and requests and needs along their way, not from a pre-specified syllabus."

Which reminds me of my 'plan' to work with what the new group of students have at their disposal on day one (that's tomorrow). Four hours... I'm scared and excited.

**********************
The mind is a curious wonder: while watching a scene in which a man is bawling in Shadowlands, a movie about the life of C.S. Lewis, I suddenly realized I'd misspelt 'bawling' in a recent post. Made me think about the nature of errors, mistakes and slips of the mother-tongue.

**********************
Reading the book I posted a review of (Doernyei on Motivational Strategies): The author recommends starting with the Conclusion of the book, where the reader finds a list of practical strategies. Rather than read through the theoretical background provided, or feel overwhelmed by all the strategies listed in the main section of the book, Doernyei writes that most of us should choose a strategy we already use, read the relevant text, then try to enhance it. One is also invited to choose a strategy that suits our context and learners, read about it, try it out until we feel comfortable adding it to the "Tried it" list. These are just two ways to approach the strategies in the book. It's all part of what Doernyei calls the 'good enough teacher', who, like the 'good enough parent', doesn't have to be perfect, feeling that there's still so much she/he should be doing to make things complete. Instead, one needs only to do enough to provide the foundation for learning and growth. Phew! The pressure's off!

**********************
One more tidbit from Doernyei's book: He writes that there is no such thing as motivation. He means that 'motivation' has become an umbrella term to save time when we talk about students, teachers and others. Rather than say, "Dennis is so persistent, enthusiastic and make such an effort in class.", I can say "That Dennis is really motivated." and there is a shared understanding of Dennis' behavior. 

This reminds me very much of 'dogme', a term that saves lots of details and explaining, escaping any neatly packaged definitions. There is no such thing as 'dogme'?

************************
All the best,
Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7126
	From: diarmuid_fogarty
	Date: Mo Aug 16, 2004 12:08 

	Subject: What is grammar?


	In reply to Dr Evil's call for definitions (dictionary stylee with 
most common usage first)

n u 1. a weapon used by language teachers to make it clear to 
students who is in control and how much the latter need the former.

n c 2. attempts to explain how words work to create different 
communicative outcomes. Despite being in a state of constant flux, it 
is possible to identify patterns that learners may find useful.

In reply to Wendy's uqestion about how to avoid compromising 
situations with coursebook editors: I don't write coursebooks!



	


	Group: dogme
	Message: 7127
	From: patrickowen72
	Date: Mo Aug 16, 2004 11:58 

	Subject: Just discovered Dogme


	I've just discovered Dogme and it's great. This is basically what 
I've been doing for the last two years in France.
The majority of my lessons are one to one and the diversity of 
professions I teach makes most text books useless. I've also found 
that the French have a fairly good idea of grammar theory but they 
haven't had any practice. So I ask them to bring in documents or e-
mails relating to their work and we use them. I role play a customer 
or supplier and they explain problems and solutions. They are often 
very happy if they are able to explain a technical problem to a non- 
technical person. They present their company, it's products and 
services, etc. They get to practice all the tenses and we deal with 
any problem areas.
Often with textbooks the material isn't relevant or interesting, the 
grammar is more than that person will need in their job. So I 
concentrate on what they need. They seem to like it.
It was good to hear about Dogme because doubts do creep in and I find 
myself heading for the coursebooks. One problem I do have sometimes 
is finding something that interests the student. This is the 
demanding part of this style of teaching and proves it's not being 
a 'lazy teacher'. 
Keep up the good work, and long live Dogme!



	


	Group: dogme
	Message: 7128
	From: brionyinnam
	Date: Di Aug 17, 2004 1:07 

	Subject: But what are the negatives?


	Hi, I haven't written any messages for a while, mainly been watching 
the volume of messages going back and forth, some I have found 
interesting and some I have found a little over my head! But anyway...

I am doing a presentation for my course on Dogme in a couple of weeks 
and need to present some of the negative aspects of it. So far I 
haven't really come across any, has anyone got any ideas? I'd 
apprectiate it! Not that I am presenting a one sided argument at all, 
it is a team effort so one of us is doing the pro's and I get the 
con's!

Thanks, Briony



	


	Group: dogme
	Message: 7129
	From: Robert M. Haines
	Date: Di Aug 17, 2004 7:37 

	Subject: Day 1


	The first day with the new group of students was a joyful occasion. Of course, the night before I tossed and turned in bed all night, wondering what I was going to do for four hours with a class full of 20 adolescents, most of whom know only a few words of English while a few can carry on a conversation. It was even worse the next day when, after little sleep, I decided I was in the wrong profession, my only consolation being that my mind tends to go through this process before every new class begins.

I can't explain it, but during the drive to class a completely different mood overcame me; life was glorious and wasn't it going to be great to be back in the classroom again! Once I set foot on the campus, I felt more confident, having resisted the urge to plan every minute of the first class in fear of... of what? How can a self-proclaimed dogmetic have such worries? I guess I'm still all too human.

Once in class, a larger room than last term, with posters from Switzerland, Spain and France adorning the walls (language classes take place here), I found the desks arranged in a circle of 21 as I'd left them a week or so ago. The room has a CD/radio/tape player, TV/VCR, OHP and other goodies. My initial urge is to get rid of them, to make more room for us, but the room is plenty spacious as it is and, hey, here come the first few students. One I had already met with his mentor (a student from last term) on the way to class. 

This is getting lengthy, so let's cut to the chase: I shook hands with everyone and smiled, looking them all in the eye. The program coordinator thought it culturally appropriate to introduce me to the class, after which I sat down in the circle. I said a few words about myself then asked who would like to introduce him-/herself next. This is how we started. 

I put asterisks by the names of four students who seem to have more communicative competence in English. I also noted students who tended to work somewhat outside the group. We played a game that required us to recall everyone's names, countries of origins and ages. After the break, I asked students to write something about themselves, their families and whatever else seemed relevant. Next, putting a stronger student in each group of five, I asked them to share what they'd written and help each other improve the writing.

During one of the breaks we took, i noticed how many of the students who had seemed to work outside the groups were at the board, asking me about the conjugation table I'd written up upon hearing questions about it buzzing within the groups.

Finally, we talked about the maps we'd be making tomorrow (that's today) and what kinds of things could help students make the maps, e.g. they might want to bring in a smaller map to copy from and include a legend.

Was I so excited about this group because it was something new, because I'd just returned from vacation? There seemed to be a buoyancy about them. I need to find a posting from the first day of the last group to find out if this is just first day fun. 

The question lingering in my mind after class was: Is it possible to maintain this level of motivation in me, which will have a positive effect on the learners? How can I keep our learning light and airy instead of falling into rigid walls of judgement and routine?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7130
	From: Robert M. Haines
	Date: Di Aug 17, 2004 7:54 

	Subject: Feedback


	One of the most interesting things about yesterday happened on the periphery of class: I learned what some of the students from the previous term, who are now mentors to my current students, had said about me as a teacher. Their impressions and advice had clearly been passed on to the new group as I noticed how the class, in some ways, seemed to self-regulate. I could almost pick the students out who had been informed by their mentors that they should maintain order or translate at times. 

I'm not sure how I feel about this. It might be inevitable, but has it detracted from the spontaneity and natural evolution of our class? There's no going back now; word is out. It's going to be interesting to communicate with both mentors (my students then, who are now full-time Natural Resource Technology students at the college) and mentees (my students now) over the next year. The mentees couldn't believe that their mentors once spoke as little English as they now do despite being told as much. Learning English was reported as their greatest source of anxiety.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7131
	From: sthornbury@w...
	Date: Di Aug 17, 2004 8:54 

	Subject: Re: But what are the negatives?


	Briony... the case against dogme (a random culling of some of the 
mud that's been flung):

1. it's suitable only for native speaker teachers who have the 
confidence to improvise 
2. it's suitable only for experienced teachers - for the same reason 
3. it's suitable only for small private language schools that have the 
freedom to snub their noses at institutionalised syllabuses, 
coursebooks, exams etc 
4. it runs counter to many learners' expectations of what "good 
teaching" should be - i.e. meticulously planned, book-centred, 
didactic grammar etc; 
5. it runs counter to many learners' individual style of learning - e.g. 
studial, receptive, rule-learning etc... 
6. it has no sound basis in empirical research 
7. it is dogmatic, imposed-from-the-top, context insensitive 
8. it is not even new or different from accepted good practice on the 
part of many experienced teachers 
9. it is hypocritical - at various times card-carrying so-called 
dogmetists have advocated the use of photocopies, recordings, 
video, role play, computers, even coursebooks 
10. it trivialises the serious project of learning a second language 

Well that's ten points - I'm sure the group can come up with more!

Good luck
Scott



	


	Group: dogme
	Message: 7132
	From: davidhogg_bcn
	Date: Di Aug 17, 2004 10:08 

	Subject: Nobody uses subjunctives anymore.


	Hi everybody.

Sue said, many days ago now:-

"...most (but not all - there is considerable division on this one!) 
will agree that in anything but formal speeches and writing, the use 
of the subjunctive is not only dying out, but unnecessary and often 
unnecessarily 'hoity toity'; so, perhaps it's a choice, both 
contextual and interpersonal, rather than a matter of 'right' 
and 'wrong'? but this suggestion often gets short shrift from some
of the 'purists'!..."

I remember, a dozen years ago now, being reassured by my then 
girlfriend, who was/is Spanish, that I don't need to learn the 
formal "Usted" form of verbs, because it's antiquated / hoity 
toity; "nobody uses it anymore". In a way, she was right: in just 
about all the social circles I moved in during my first two years in 
Spain, "Usted" was unheard. But as time went on, I realised 
that "Usted" is, in fact, EVERYWHERE; moreover that most folks seem 
to slip in and out of it "naturally", without even noticing they're 
doing it. So I made sure to use the damn thing, too.

I was told similar things about the (great many) Spanish subjunctive 
forms, only to be exposed to them in (transmissiony) language 
classes, and then to notice that they, too, are absolutely EVERYWHERE.

And a couple of months ago, my wife (not the same person who 
reassured me about the "Usted" thing) tried to convince me 
that "pues" (the Spanish equivalent of "err") was not something she 
ever uses. So I told her otherwise, and spent the next ten minutes 
being a serial paininthebutt EverySingleTime she said "pues". "There 
it is, honey!", I said over and again until she submitted.

I reckon ordinary language users (like grammar-book writers?!) make 
up an awful lot of "rules" that don't actually exist, or at the very 
least are highly unreliable. People's ad-hoc impressions of what are 
and aren't a common feature of their language are very questionable, 
I find. 

Sue's Italian sample is, I dare say, no different to my Spanish one 
in that respect.

People are too busy USING language most of the time to bother 
analysing it too closely. What does that tell us about what should be 
done in order to help people improve their ability to use language 
effectively?

Best regards always,
D.



	


	Group: dogme
	Message: 7133
	From: Brett Ordonez
	Date: Di Aug 17, 2004 10:22 

	Subject: AW: But what are the negatives?


	Hi Briony,

Well, I don't find it surprising that there's little in the way of serious
self-criticism to be found on this pro-'Dogme' discussion list. It's very
laudable that you've put the question though!

To his credit, Scott has very quickly come up with a list of 10 very brief
points that have been raised against 'Dogme', to which I'd like to add a
more substantial question concerning the logic behind 'Dogme'.

I became something of a convert a few years ago myself, but with experience
I find myself looking increasingly askance at the position propounded by
Scott and his followers.

'Dogme' as an approach to learning/teaching is certainly not beyond fault, I
believe, and there are a number of reasons for this.

After one of my teaching practice lessons on Scott's DELTA course at IH
Barcelona, a CLL lesson which 'fit' what Scott's preconceived idea of what a
good lesson should look like, he made the memorable comment that this was
'the ONLY way to teach'. Well, I forgave him his ebullience on that
occasion, but essentially if Scott and other proponents of 'Dogme', as all
the hype suggests, wish to lay claim to there being one 'right',
'desirable', 'most effective', 'most likely to work' way of teaching (and,
by extension, learning) a language, then logically the theory they expound
must fulfill a couple of basic conditions.

1. The factors that 'Dogme' proponents hold are key to effective
teaching/learning must be a *necessary* condition for learning.

2. Likewise, they must be *sufficient* for effective learning.

Scott mentioned in his list that 'Dogme' runs counter to many learners'
expectations and individual style of learning - e.g. studial, receptive,
rule-learning etc. Let me illustrate this. A couple of years ago I posted
a request for help to the list, as I was experiencing difficulties with
groups of students who had a prediliction for learning rules and words by
rote. Following Scott's advice, I asked the students to bring in texts and
topics that they felt they would like to read and discuss in class. We kept
a retrospective syllabus, noting down what we had learnt from lesson to
lesson. My students were very dilligent in nominating topics and bringing
in texts which we used in class. We had lots of fun during the two years of
the course, and I felt we made significant progress. Curiously, though,
this perception was not entirely shared by the students. Consistently in
course feedback they expressed their opinion that the course was useful,
enjoyable, they felt they had learnt a lot, but there was always a caveat:
they wanted the course to be counter-balanced by an explicit display
teaching of grammar and vocab, with regular pen-and-paper practice exercises
and tests. This reflected the expectations they had of what constituted
learning and teaching, and without this, it didn't 'feel' like they were
learning properly, in their opinion. The students were much happier when I
balanced the Dogme-style teaching with more traditional approaches. I have
since adopted a compromise approach with all my groups, whereby we agree at
the course outset on things that we definitely want to cover in the course,
while factoring in a good degree of flexibility to allow for students'
emerging needs and interests to be addressed in like manner as points arise
from our dialogue across the course, and this seems to have much better
results in terms of their learning *and* motivation.

So it would seem that students' expectations may have an important impact on
their motivation, and thus their learning experiences, and 'Dogme' might, as
one of the criticisms that Scott mentions holds, be entirely inappropriate
depending on the learning context.

Based on my experiences, I would venture that an exclusively 'Dogme'
approach in the classroom contexts I've participated in provides neither the
necessary conditions (don't forget plenty of effective learning happened in
more traditional language classrooms before Dogme came along!), nor, more
critically, sufficient conditions (my students consistently feel they need
something more). My experience, is of course, not generalisable either, and
there may be contexts in which the approach used exclusively is very
effective with certain students, but the onus is on the approach's
proponents to demonstrate that convincingly, in which contexts and with
which learner types. The arguments in support of 'Dogme' are persuasive,
but certainly do not hold as a valid deduction if it is toted as the 'only'
way to teach/learn. As such, any responsible teacher ought to consider
'Dogme' as merely one among a number of options open to him/her with a given
group, on a give course, in a given lesson sequence.

Another point I'd raise is that, yes, perhaps there is a lot of ELT material
which is not directly relevant to learners' immediate needs and interests.
But it does not follow that all ELT materials should be dismissed out of
hand. Instead, doesn't it mean that we should be more *careful* when
selecting materials? And indeed, more careful when it comes to deciding
*not* to use materials at all, but the students as resource?

If we are to be more consistent with the principles of learner empowerment
that the 'Dogme' approach holds, I strongly feel that we must *listen* to
students; offer them alternatives, by all means, but also respect their
wishes if they feel more comfortable with more traditional methods and
complement their learning programme with those if they so request.

There are so many factors involved in the learning/teaching process that I
think ultimately the idea that there is just one 'right', 'effective' way to
teach or learn is illusory. Just as there are manifold ways in which
learners prefer to learn, and approaches to learning that are more or less
effective depending on the learner and the learning context, equally there
are manifold approaches to teaching which may be more or less valid,
depending on the teacher, the learners, and the context. Surely this means
that if anything, it is our role as teachers to explore what works with each
group and each individual we teach, regardless of any particular dogma.
Effective learning comes from the effective interaction of teacher, learner
and material in the learning context.

This brings me to another memorable quote from Scott's DELTA course, this
time from his colleague, Neil Forrest. In exploring what does, and doesn't
aid our students in learning what they need to learn, perhaps we ought to be
guided by a certain 'reflective, informed eclecticism' in terms of the
approach we take, the topics we introduce, the degree to which we invite our
students to nominate the topic and contribute materials, and the material we
ourselves select for use in class.

This point in turn leads me to what I find a more worrying consequence of
unquestioning adherence to the 'Dogme' approach. As a teacher educator and
manager, it concerns me that the approach may give (specious) justification
for some teachers to walk into class without preparing, without reflecting
sufficiently on their learners, their needs and their progress. It's all to
easy to say 'I prefer a 'Dogme' approach', and we were learning from what
emerged in the classroom'. Of course, I'm not imputing that members of this
list do this, by any means, but the potential is there. Bearing in mind the
fact that very often our students are paying customers, we owe it to them to
deliver a quality service which meets their expectations, and, as such,
exhibits at least something in the way of face validity. Certainly in the
context of delivering expensive courses to business cliens where I am
currently an educator and manager, I would be happier that my teachers who
do employ a 'Dogme' approach do so within a larger framework of overall
course objectives and pedagogical options and materials which complement
such an approach, so as to provide that face validity and ensure that other
options which might lead to effective learning that the students feel help
are being actively explored by the teacher.

Well, that's my tuppence-worth. Most of the criticisms I've set out here
are not new, by any means - Scott's already given a very brief survey of
what he calls 'mud-flinging' (what a rejoinder, Scott!); check out too
Simon Gill's article on the teaching-unplugged website and Mick Randall's
article in Modern English Teacher, vol. 13 no.1, 2004.

I hope this small contribution helps you, Briony, and perhaps even prompts
other members of the list to take a critical look of the premises on which
the 'Dogme' approach is based. Perhaps that might take us even further
towards finding out what helps learners acquire a second language.

All the best,



Brett


















-----Ursprüngliche Nachricht-----
Von: brionyinnam [mailto:Brionyinnam@y...]
Gesendet: 17 August 2004 12:08
An: dogme@yahoogroups.com
Betreff: [dogme] But what are the negatives?


Hi, I haven't written any messages for a while, mainly been watching
the volume of messages going back and forth, some I have found
interesting and some I have found a little over my head! But anyway...

I am doing a presentation for my course on Dogme in a couple of weeks
and need to present some of the negative aspects of it. So far I
haven't really come across any, has anyone got any ideas? I'd
apprectiate it! Not that I am presenting a one sided argument at all,
it is a team effort so one of us is doing the pro's and I get the
con's!

Thanks, Briony





To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
Yahoo! Groups Links



	


	Group: dogme
	Message: 7134
	From: davidhogg_bcn
	Date: Di Aug 17, 2004 11:21 

	Subject: Re: But what are the negatives? No, really, though!


	I haven't read all(!) of this yet, but a couple of questions have 
occurred to me so far:-

1. Is there anybody (ANYBODY AT ALL!) out there among you who 
disagree with Brett's strong feeling that we really ought 
to "*listen* to students; offer them alternatives...[&]...also 
respect their wishes"? Do tell if you happen to be the "dogmeist(s)" 
who got up Brett's nose by leading him up a blind alley on that one.

2. WhatOnEarth is a "learner type"? Is that some class or other of 
human being? How might I identify such an entity if I were to come 
across it?

Neither of those questions is rhetorical, or for display (etc.)
purposes. I'd really be intrigued to hear serious attempts at 
answering them.

Love and Peace,
D.

--- In dogme@yahoogroups.com, "Brett Ordonez" <brett.ordonez@b...> 
wrote:
> Hi Briony,
> 
> Well, I don't find it surprising that there's little in the way of 
serious
> self-criticism to be found on this pro-'Dogme' discussion list. 
It's very
> laudable that you've put the question though!
> 
> To his credit, Scott has very quickly come up with a list of 10 
very brief
> points that have been raised against 'Dogme', to which I'd like to 
add a
> more substantial question concerning the logic behind 'Dogme'.
> 
> I became something of a convert a few years ago myself, but with 
experience
> I find myself looking increasingly askance at the position 
propounded by
> Scott and his followers.
> 
> 'Dogme' as an approach to learning/teaching is certainly not beyond 
fault, I
> believe, and there are a number of reasons for this.
> 
> After one of my teaching practice lessons on Scott's DELTA course 
at IH
> Barcelona, a CLL lesson which 'fit' what Scott's preconceived idea 
of what a
> good lesson should look like, he made the memorable comment that 
this was
> 'the ONLY way to teach'. Well, I forgave him his ebullience on that
> occasion, but essentially if Scott and other proponents of 'Dogme', 
as all
> the hype suggests, wish to lay claim to there being one 'right',
> 'desirable', 'most effective', 'most likely to work' way of 
teaching (and,
> by extension, learning) a language, then logically the theory they 
expound
> must fulfill a couple of basic conditions.
> 
> 1. The factors that 'Dogme' proponents hold are key to effective
> teaching/learning must be a *necessary* condition for learning.
> 
> 2. Likewise, they must be *sufficient* for effective learning.
> 
> Scott mentioned in his list that 'Dogme' runs counter to many 
learners'
> expectations and individual style of learning - e.g. studial, 
receptive,
> rule-learning etc. Let me illustrate this. A couple of years ago 
I posted
> a request for help to the list, as I was experiencing difficulties 
with
> groups of students who had a prediliction for learning rules and 
words by
> rote. Following Scott's advice, I asked the students to bring in 
texts and
> topics that they felt they would like to read and discuss in 
class. We kept
> a retrospective syllabus, noting down what we had learnt from 
lesson to
> lesson. My students were very dilligent in nominating topics and 
bringing
> in texts which we used in class. We had lots of fun during the two 
years of
> the course, and I felt we made significant progress. Curiously, 
though,
> this perception was not entirely shared by the students. 
Consistently in
> course feedback they expressed their opinion that the course was 
useful,
> enjoyable, they felt they had learnt a lot, but there was always a 
caveat:
> they wanted the course to be counter-balanced by an explicit display
> teaching of grammar and vocab, with regular pen-and-paper practice 
exercises
> and tests. This reflected the expectations they had of what 
constituted
> learning and teaching, and without this, it didn't 'feel' like they 
were
> learning properly, in their opinion. The students were much 
happier when I
> balanced the Dogme-style teaching with more traditional 
approaches. I have
> since adopted a compromise approach with all my groups, whereby we 
agree at
> the course outset on things that we definitely want to cover in the 
course,
> while factoring in a good degree of flexibility to allow for 
students'
> emerging needs and interests to be addressed in like manner as 
points arise
> from our dialogue across the course, and this seems to have much 
better
> results in terms of their learning *and* motivation.
> 
> So it would seem that students' expectations may have an important 
impact on
> their motivation, and thus their learning experiences, and 'Dogme' 
might, as
> one of the criticisms that Scott mentions holds, be entirely 
inappropriate
> depending on the learning context.
> 
> Based on my experiences, I would venture that an exclusively 'Dogme'
> approach in the classroom contexts I've participated in provides 
neither the
> necessary conditions (don't forget plenty of effective learning 
happened in
> more traditional language classrooms before Dogme came along!), 
nor, more
> critically, sufficient conditions (my students consistently feel 
they need
> something more). My experience, is of course, not generalisable 
either, and
> there may be contexts in which the approach used exclusively is very
> effective with certain students, but the onus is on the approach's
> proponents to demonstrate that convincingly, in which contexts and 
with
> which learner types. The arguments in support of 'Dogme' are 
persuasive,
> but certainly do not hold as a valid deduction if it is toted as 
the 'only'
> way to teach/learn. As such, any responsible teacher ought to 
consider
> 'Dogme' as merely one among a number of options open to him/her 
with a given
> group, on a give course, in a given lesson sequence.
> 
> Another point I'd raise is that, yes, perhaps there is a lot of ELT 
material
> which is not directly relevant to learners' immediate needs and 
interests.
> But it does not follow that all ELT materials should be dismissed 
out of
> hand. Instead, doesn't it mean that we should be more *careful* 
when
> selecting materials? And indeed, more careful when it comes to 
deciding
> *not* to use materials at all, but the students as resource?
> 
> If we are to be more consistent with the principles of learner 
empowerment
> that the 'Dogme' approach holds, I strongly feel that we must 
*listen* to
> students; offer them alternatives, by all means, but also respect 
their
> wishes if they feel more comfortable with more traditional methods 
and
> complement their learning programme with those if they so request.
> 
> There are so many factors involved in the learning/teaching process 
that I
> think ultimately the idea that there is just 
one 'right', 'effective' way to
> teach or learn is illusory. Just as there are manifold ways in 
which
> learners prefer to learn, and approaches to learning that are more 
or less
> effective depending on the learner and the learning context, 
equally there
> are manifold approaches to teaching which may be more or less valid,
> depending on the teacher, the learners, and the context. Surely 
this means
> that if anything, it is our role as teachers to explore what works 
with each
> group and each individual we teach, regardless of any particular 
dogma.
> Effective learning comes from the effective interaction of teacher, 
learner
> and material in the learning context.
> 
> This brings me to another memorable quote from Scott's DELTA 
course, this
> time from his colleague, Neil Forrest. In exploring what does, and 
doesn't
> aid our students in learning what they need to learn, perhaps we 
ought to be
> guided by a certain 'reflective, informed eclecticism' in terms of 
the
> approach we take, the topics we introduce, the degree to which we 
invite our
> students to nominate the topic and contribute materials, and the 
material we
> ourselves select for use in class.
> 
> This point in turn leads me to what I find a more worrying 
consequence of
> unquestioning adherence to the 'Dogme' approach. As a teacher 
educator and
> manager, it concerns me that the approach may give (specious) 
justification
> for some teachers to walk into class without preparing, without 
reflecting
> sufficiently on their learners, their needs and their progress. 
It's all to
> easy to say 'I prefer a 'Dogme' approach', and we were learning 
from what
> emerged in the classroom'. Of course, I'm not imputing that 
members of this
> list do this, by any means, but the potential is there. Bearing in 
mind the
> fact that very often our students are paying customers, we owe it 
to them to
> deliver a quality service which meets their expectations, and, as 
such,
> exhibits at least something in the way of face validity. Certainly 
in the
> context of delivering expensive courses to business cliens where I 
am
> currently an educator and manager, I would be happier that my 
teachers who
> do employ a 'Dogme' approach do so within a larger framework of 
overall
> course objectives and pedagogical options and materials which 
complement
> such an approach, so as to provide that face validity and ensure 
that other
> options which might lead to effective learning that the students 
feel help
> are being actively explored by the teacher.
> 
> Well, that's my tuppence-worth. Most of the criticisms I've set 
out here
> are not new, by any means - Scott's already given a very brief 
survey of
> what he calls 'mud-flinging' (what a rejoinder, Scott!); check out 
too
> Simon Gill's article on the teaching-unplugged website and Mick 
Randall's
> article in Modern English Teacher, vol. 13 no.1, 2004.
> 
> I hope this small contribution helps you, Briony, and perhaps even 
prompts
> other members of the list to take a critical look of the premises 
on which
> the 'Dogme' approach is based. Perhaps that might take us even 
further
> towards finding out what helps learners acquire a second language.
> 
> All the best,
> 
> 
> 
> Brett
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> -----Ursprüngliche Nachricht-----
> Von: brionyinnam [mailto:Brionyinnam@y...]
> Gesendet: 17 August 2004 12:08
> An: dogme@yahoogroups.com
> Betreff: [dogme] But what are the negatives?
> 
> 
> Hi, I haven't written any messages for a while, mainly been watching
> the volume of messages going back and forth, some I have found
> interesting and some I have found a little over my head! But 
anyway...
> 
> I am doing a presentation for my course on Dogme in a couple of 
weeks
> and need to present some of the negative aspects of it. So far I
> haven't really come across any, has anyone got any ideas? I'd
> apprectiate it! Not that I am presenting a one sided argument at 
all,
> it is a team effort so one of us is doing the pro's and I get the
> con's!
> 
> Thanks, Briony
> 
> 
> 
> 
> 
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> Yahoo! Groups Links



	


	Group: dogme
	Message: 7135
	From: diarmuid_fogarty
	Date: Mi Aug 18, 2004 1:05 

	Subject: The Bad Side


	Although I have read Scott's top ten, I can't be sure that he didn'y 
include:

1. it's very difficult to pin down what dogme is. This causes all 
sorts of problems for many people. It is a question that I have asked 
a number of times on this list, not because I needed to know what it 
was but because I thought the various different answers might lead to 
sime sort of debate.

2. it is too closely associated with Scott - hence we have Brett 
referring to "Scott and his followers". Whilst I think Scott's a 
great guy, I take exception to being called his follower! Why not 
refer to the Dogmetics and their Kiwi follower? Who's following who?

3. relates to 2. There are a number of self`publicists in EFL (it has 
been argued). A number of people see dogme as being a self-
promotional vehicle for Scott and thus dismiss it as a load of ballix 
without bothering to invesigate any further.

In answer to some of Brett's points:

I for one have frequently called for dissenting voices to be heard on 
this list and I was glad to read your post. However, it would seem as 
if we are all being tarred with the same brush. Even if Scott 
believes it is the only way, I, as a very frequent flier, most 
certainly do not. I do however believe that it is the only way that 
*I* can teach effectively.

Before we can ascertain if "The factors that 'Dogme' proponents hold 
are key to effective teaching/learning [are]a *necessary* condition 
for learning.", we need to ascertain what those factors are. Has that 
been done yet? If not, it would seem a bit premature to dismiss the 
Dogme idea on these grounds.

I was also interested to read your anecdote about the class that you 
referred to. It seemed to imply a belief that dogme teaching was 
inconsistent with "an explicit display teaching of grammar and vocab, 
with regular pen-and-paper practice exercises and tests." Is it? My 
understanding of dogme is not that. We have grammar time-outs and 
numerous trivia sessions about vocabulary. We have tests and pen-and-
paper (and computer screen) exercises. I justify this latter sort of 
exercise by setting them as homework. 

You are truly lucky to have students who are able to decide at the 
outset what they want to cover on the course. My students find it 
very difficult to see beyong 5.5 in the IELTS exam. Nevertheless, we 
manage to have plenty of course reviews throughout the course. I 
would have thought that this is good practice in education (and 
certanly a key feature of dogme).

Of course, student expectations are very important in deciding how 
successful their learning experience is. However, if students are 
fully informed of what they might encounter throughout the course, it 
is likely (in my experience at least) that they will adjust their 
expectations. 

Rearding your concerns about people using dogme as a defence for 
doing no work, could the same thing not be said about coursebooks 
("Feck it, I'll do page 64 tomorrow")? Is that a valid argument 
against coursebooks? Of course not. Is it a valid argument against 
dogme? I don't think so. Incidentally, if someone were to argue that 
their students were learning from what emerged in the classroom, 
could you prove otherwise?

In essence, however, I agree. Of course there can be no one way of 
teaching other than to take into consideration who your students are, 
what they want, what they need and what they expect. Such 
consideration might lead you to a wide array of options of which 
dogme might be one. However, in my experience, dogme is not, as Brett 
says, "an approach". It is not something to be taken up and applied. 
It is a way of thinking about your job that shapes the way you set 
about your work. It doesn't preclude the abandonment of anything else 
nor does it set itself up as being better or worse than any other 
option. Perhaps this was what was meant when it was said that dogme 
was a state of mind?



	


	Group: dogme
	Message: 7136
	From: Robert M. Haines
	Date: Mi Aug 18, 2004 2:59 

	Subject: Learner types


	David H. asks: "2. WhatOnEarth is a "learner type"? Is that some class or other of human being? How might I identify such an entity if I were to come across it?"

When we divide leanrers into groups based on learning style, personality, etc., labeling each group as , for example, Assimilator, Converger, we have created learner types. I have also encountered at least one web site that uses the reasons people learn English, e.g. "for work" as indicative of their learner type. The site is: 2. http://esl.about.com/library/lessons/bllearnertype.htm

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7137
	From: Robert M. Haines
	Date: Mi Aug 18, 2004 3:01 

	Subject: Re: But what are the negatives?


	To Scott's list I would ask what came to me from someone well known in the
ELT world: Dogme has more to do with the Age of Our Hero than with language
learning. That may simply be another way of saying what's been said already
by Scott and Diarmuid.

Rob
----- Original Message ----- 
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, August 17, 2004 11:54 AM
Subject: Re: [dogme] But what are the negatives?


>
> Briony... the case against dogme (a random culling of some of the
> mud that's been flung):
>
> 1. it's suitable only for native speaker teachers who have the
> confidence to improvise
> 2. it's suitable only for experienced teachers - for the same reason
> 3. it's suitable only for small private language schools that have the
> freedom to snub their noses at institutionalised syllabuses,
> coursebooks, exams etc
> 4. it runs counter to many learners' expectations of what "good
> teaching" should be - i.e. meticulously planned, book-centred,
> didactic grammar etc;
> 5. it runs counter to many learners' individual style of learning - e.g.
> studial, receptive, rule-learning etc...
> 6. it has no sound basis in empirical research
> 7. it is dogmatic, imposed-from-the-top, context insensitive
> 8. it is not even new or different from accepted good practice on the
> part of many experienced teachers
> 9. it is hypocritical - at various times card-carrying so-called
> dogmetists have advocated the use of photocopies, recordings,
> video, role play, computers, even coursebooks
> 10. it trivialises the serious project of learning a second language
>
> Well that's ten points - I'm sure the group can come up with more!
>
> Good luck
> Scott
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7138
	From: Robert M. Haines
	Date: Mi Aug 18, 2004 4:09 

	Subject: Can we see the negatives?


	I'd like to thank Brett for posting something so exciting on this list. Not since David Kellog posted here have I felt so energized. Thank you again, Brett. 

Overall, the 'negative' I posted about The Age of Our Hero seems very apt here with Brett looking up to Scott as a sort of Dogme guru instead of a fellow dogme traveler as he's often described himself to me. But there I go sticking up for our fearless leader, right?

If I've understood the posting, Brett's claims hinge on a statement Scott apparently made along with one made by Neil Forrest during what Brett calls "Scott's DELTA course". If the premise that Dogme is dogma has been based on these statements, then Brett has perhaps unwittingly demonstrated what Dogme is not at all dogm*a*tic.

We have a prescribed notion of what Scott said, in quotation marks, as if these words were printed in a textbook: The ONLY way to reply to "Have you been to London?" is "Yes, I have." What we do not have is context, i.e. the local situation as it was when the utterance occurred. Did Scott mean to say that Brett had done a really good job with that lesson? I remember an advertisement for an airline that claimed such-and-such Airways was "The *only* way to fly." Or maybe Scott meant just what Brett says he did. Point is, how will we know without more details and context, without listening (which is indeed ever so important) to the people who were in the room?

Dogme is not about taking Brett's prescribed notion without proper context and care. It is about exploring meaning, using language, with the people involved. We need more information, more communication but no more handouts from Brett, Scott, or me about a live situation/conversation that is over. Which makes me wonder if we can dogme here in cyberspace at all.

As far as the idea of 'informed eclecticism', I think one can find plenty of postings on this list from people like Fiona and Dr. Evil, among others, telling us that it's often best to give learners what they want while simultaneously providing them with what we as teachers believe they need, which Brett also rightfully points out as being a useful strategy.

Despite the hard-nosed tone of Brett's message when he uses words like 'logic' and 'paying customers' or 'quality service', the classroom shouldn't become a concession stand, in my view. I doubt Brett thinks so either. Well, when I read those lines I *mostly* doubt it.

Finally, a question in response to this: ".if anything, it is our role as teachers to explore what works with each group and each individual we teach, regardless of any particular dogma. Effective learning comes from effective interaction of teacher, learner and material in the learning context."

How do you determine what works in your exploratory practice, Brett? That is, how do you know, or sense, what is effective and what is not?

Oh, how I long for more postings like the one Brett has added to our list! Not that the group hugs aren't nice.

Rob

P.S. What Diarmuid said!


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7139
	From: Brett Ordonez
	Date: Mi Aug 18, 2004 7:57 

	Subject: AW: Re: But what are the negatives? No, really, though!


	Hello David,

You've raised an interesting question in point 1 below about teacher
expectations and preconceived ideas about how we want to teach a particular
course. Let me turn the question around: How many of us on this list have
met a new group and cajoled them into accepting a 'Dogme' approach to our
lessons, convinced that it's the right/only/most effective way to teach (in
that particular context, perhaps), and NOT seriously offered an alternative.
How many of us have spent a fair amount of contact time actively trying to
convince students of the validity of our approach and rebutting students'
objections or what we might perceive as 'scepticism'? How many of us have
argued against more traditional approaches when students have expressed a
preference for that sort of teaching, in a bid to go ahead with our pet
'Dogme' approach in the classroom? How many of us have gone ahead with the
approach in the classroom anyway, e.g. with beginners, without giving the
issue of our own preferences and those of the students up to discussion at
any length? Come on, hands up!

Interacting with our students and taking decisions about how to proceed with
a course is, I think, often informed and influenced by our preferences and
preconceptions as teachers - I think that's human nature; it's also human
nature to filter out what we don't want to hear, so I do wonder whether, in
practice, we do really listen to our students as assiduously as we may want
to think. If anything, idealism is the blind alley that you might be
unwittingly going down, David, if you believe that any teacher (ourselves
included) always listens to students all of the time and gives everything
they have to say due credence, regardless of whether they agree with that
they say or not. Life's not like that.

Which raises a serious issue touched on in messages 1357-1381: how do we
accommodate individuals within a group who do not buy into 'Dogme', after
having given it, and the alternatives, due thought?

I think these are very interesting issues which go way beyond 'Dogme' and
should be considered by all teachers whatever their style/preference: how
far do/should we honestly let students in on our approach and how far
are/should we be willing to compromise in the face of disagreement from
them?

Your second point is also very interesting. Indeed, experience has
signalled to me the dangers of 'pigeon-holing' students into certain
categories of learners. The fact that learners learn in different ways is
clear, though; however, it's probably closer to the truth that different
learners exhibit a predominant style of learning in different situations at
different times in their lives. For this I don't think it's unreasonable to
characterise student A as being a predominantly
visual/kinaesthetic/analytical learner at this point in their language
development, and I suppose that's what I meant by 'learner type'.

Hope these attempts were serious enough for you ;-)



Brett



-----Ursprüngliche Nachricht-----
Von: davidhogg_bcn [mailto:davidhogg_bcn@y...]
Gesendet: 17 August 2004 22:21
An: dogme@yahoogroups.com
Betreff: [dogme] Re: But what are the negatives? No, really, though!


I haven't read all(!) of this yet, but a couple of questions have
occurred to me so far:-

1. Is there anybody (ANYBODY AT ALL!) out there among you who
disagree with Brett's strong feeling that we really ought
to "*listen* to students; offer them alternatives...[&]...also
respect their wishes"? Do tell if you happen to be the "dogmeist(s)"
who got up Brett's nose by leading him up a blind alley on that one.

2. WhatOnEarth is a "learner type"? Is that some class or other of
human being? How might I identify such an entity if I were to come
across it?

Neither of those questions is rhetorical, or for display (etc.)
purposes. I'd really be intrigued to hear serious attempts at
answering them.

Love and Peace,
D.

--- In dogme@yahoogroups.com, "Brett Ordonez" <brett.ordonez@b...>
wrote:
> Hi Briony,
>
> Well, I don't find it surprising that there's little in the way of
serious
> self-criticism to be found on this pro-'Dogme' discussion list.
It's very
> laudable that you've put the question though!
>
> To his credit, Scott has very quickly come up with a list of 10
very brief
> points that have been raised against 'Dogme', to which I'd like to
add a
> more substantial question concerning the logic behind 'Dogme'.
>
> I became something of a convert a few years ago myself, but with
experience
> I find myself looking increasingly askance at the position
propounded by
> Scott and his followers.
>
> 'Dogme' as an approach to learning/teaching is certainly not beyond
fault, I
> believe, and there are a number of reasons for this.
>
> After one of my teaching practice lessons on Scott's DELTA course
at IH
> Barcelona, a CLL lesson which 'fit' what Scott's preconceived idea
of what a
> good lesson should look like, he made the memorable comment that
this was
> 'the ONLY way to teach'. Well, I forgave him his ebullience on that
> occasion, but essentially if Scott and other proponents of 'Dogme',
as all
> the hype suggests, wish to lay claim to there being one 'right',
> 'desirable', 'most effective', 'most likely to work' way of
teaching (and,
> by extension, learning) a language, then logically the theory they
expound
> must fulfill a couple of basic conditions.
>
> 1. The factors that 'Dogme' proponents hold are key to effective
> teaching/learning must be a *necessary* condition for learning.
>
> 2. Likewise, they must be *sufficient* for effective learning.
>
> Scott mentioned in his list that 'Dogme' runs counter to many
learners'
> expectations and individual style of learning - e.g. studial,
receptive,
> rule-learning etc. Let me illustrate this. A couple of years ago
I posted
> a request for help to the list, as I was experiencing difficulties
with
> groups of students who had a prediliction for learning rules and
words by
> rote. Following Scott's advice, I asked the students to bring in
texts and
> topics that they felt they would like to read and discuss in
class. We kept
> a retrospective syllabus, noting down what we had learnt from
lesson to
> lesson. My students were very dilligent in nominating topics and
bringing
> in texts which we used in class. We had lots of fun during the two
years of
> the course, and I felt we made significant progress. Curiously,
though,
> this perception was not entirely shared by the students.
Consistently in
> course feedback they expressed their opinion that the course was
useful,
> enjoyable, they felt they had learnt a lot, but there was always a
caveat:
> they wanted the course to be counter-balanced by an explicit display
> teaching of grammar and vocab, with regular pen-and-paper practice
exercises
> and tests. This reflected the expectations they had of what
constituted
> learning and teaching, and without this, it didn't 'feel' like they
were
> learning properly, in their opinion. The students were much
happier when I
> balanced the Dogme-style teaching with more traditional
approaches. I have
> since adopted a compromise approach with all my groups, whereby we
agree at
> the course outset on things that we definitely want to cover in the
course,
> while factoring in a good degree of flexibility to allow for
students'
> emerging needs and interests to be addressed in like manner as
points arise
> from our dialogue across the course, and this seems to have much
better
> results in terms of their learning *and* motivation.
>
> So it would seem that students' expectations may have an important
impact on
> their motivation, and thus their learning experiences, and 'Dogme'
might, as
> one of the criticisms that Scott mentions holds, be entirely
inappropriate
> depending on the learning context.
>
> Based on my experiences, I would venture that an exclusively 'Dogme'
> approach in the classroom contexts I've participated in provides
neither the
> necessary conditions (don't forget plenty of effective learning
happened in
> more traditional language classrooms before Dogme came along!),
nor, more
> critically, sufficient conditions (my students consistently feel
they need
> something more). My experience, is of course, not generalisable
either, and
> there may be contexts in which the approach used exclusively is very
> effective with certain students, but the onus is on the approach's
> proponents to demonstrate that convincingly, in which contexts and
with
> which learner types. The arguments in support of 'Dogme' are
persuasive,
> but certainly do not hold as a valid deduction if it is toted as
the 'only'
> way to teach/learn. As such, any responsible teacher ought to
consider
> 'Dogme' as merely one among a number of options open to him/her
with a given
> group, on a give course, in a given lesson sequence.
>
> Another point I'd raise is that, yes, perhaps there is a lot of ELT
material
> which is not directly relevant to learners' immediate needs and
interests.
> But it does not follow that all ELT materials should be dismissed
out of
> hand. Instead, doesn't it mean that we should be more *careful*
when
> selecting materials? And indeed, more careful when it comes to
deciding
> *not* to use materials at all, but the students as resource?
>
> If we are to be more consistent with the principles of learner
empowerment
> that the 'Dogme' approach holds, I strongly feel that we must
*listen* to
> students; offer them alternatives, by all means, but also respect
their
> wishes if they feel more comfortable with more traditional methods
and
> complement their learning programme with those if they so request.
>
> There are so many factors involved in the learning/teaching process
that I
> think ultimately the idea that there is just
one 'right', 'effective' way to
> teach or learn is illusory. Just as there are manifold ways in
which
> learners prefer to learn, and approaches to learning that are more
or less
> effective depending on the learner and the learning context,
equally there
> are manifold approaches to teaching which may be more or less valid,
> depending on the teacher, the learners, and the context. Surely
this means
> that if anything, it is our role as teachers to explore what works
with each
> group and each individual we teach, regardless of any particular
dogma.
> Effective learning comes from the effective interaction of teacher,
learner
> and material in the learning context.
>
> This brings me to another memorable quote from Scott's DELTA
course, this
> time from his colleague, Neil Forrest. In exploring what does, and
doesn't
> aid our students in learning what they need to learn, perhaps we
ought to be
> guided by a certain 'reflective, informed eclecticism' in terms of
the
> approach we take, the topics we introduce, the degree to which we
invite our
> students to nominate the topic and contribute materials, and the
material we
> ourselves select for use in class.
>
> This point in turn leads me to what I find a more worrying
consequence of
> unquestioning adherence to the 'Dogme' approach. As a teacher
educator and
> manager, it concerns me that the approach may give (specious)
justification
> for some teachers to walk into class without preparing, without
reflecting
> sufficiently on their learners, their needs and their progress.
It's all to
> easy to say 'I prefer a 'Dogme' approach', and we were learning
from what
> emerged in the classroom'. Of course, I'm not imputing that
members of this
> list do this, by any means, but the potential is there. Bearing in
mind the
> fact that very often our students are paying customers, we owe it
to them to
> deliver a quality service which meets their expectations, and, as
such,
> exhibits at least something in the way of face validity. Certainly
in the
> context of delivering expensive courses to business cliens where I
am
> currently an educator and manager, I would be happier that my
teachers who
> do employ a 'Dogme' approach do so within a larger framework of
overall
> course objectives and pedagogical options and materials which
complement
> such an approach, so as to provide that face validity and ensure
that other
> options which might lead to effective learning that the students
feel help
> are being actively explored by the teacher.
>
> Well, that's my tuppence-worth. Most of the criticisms I've set
out here
> are not new, by any means - Scott's already given a very brief
survey of
> what he calls 'mud-flinging' (what a rejoinder, Scott!); check out
too
> Simon Gill's article on the teaching-unplugged website and Mick
Randall's
> article in Modern English Teacher, vol. 13 no.1, 2004.
>
> I hope this small contribution helps you, Briony, and perhaps even
prompts
> other members of the list to take a critical look of the premises
on which
> the 'Dogme' approach is based. Perhaps that might take us even
further
> towards finding out what helps learners acquire a second language.
>
> All the best,
>
>
>
> Brett
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
> -----Ursprüngliche Nachricht-----
> Von: brionyinnam [mailto:Brionyinnam@y...]
> Gesendet: 17 August 2004 12:08
> An: dogme@yahoogroups.com
> Betreff: [dogme] But what are the negatives?
>
>
> Hi, I haven't written any messages for a while, mainly been watching
> the volume of messages going back and forth, some I have found
> interesting and some I have found a little over my head! But
anyway...
>
> I am doing a presentation for my course on Dogme in a couple of
weeks
> and need to present some of the negative aspects of it. So far I
> haven't really come across any, has anyone got any ideas? I'd
> apprectiate it! Not that I am presenting a one sided argument at
all,
> it is a team effort so one of us is doing the pro's and I get the
> con's!
>
> Thanks, Briony
>
>
>
>
>
> To Post a message, send it to: dogme@e...
> To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> Yahoo! Groups Links




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
Yahoo! Groups Links



	


	Group: dogme
	Message: 7140
	From: diarmuid_fogarty
	Date: Mi Aug 18, 2004 9:53 

	Subject: Our "pet dogme approach"???


	--- In dogme@yahoogroups.com, "Brett Ordonez" <brett.ordonez@b...> 
wrote:
>Let me turn the question around: How many of us on this list have
> met a new group and cajoled them into accepting a 'Dogme' approach 
to our lessons, convinced that it's the right/only/most effective way 
to teach (in
> that particular context, perhaps), and NOT seriously offered an 
alternative.
> How many of us have spent a fair amount of contact time actively 
trying to
> convince students of the validity of our approach and rebutting 
students'
> objections or what we might perceive as 'scepticism'? How many of 
us have
> argued against more traditional approaches when students have 
expressed a
> preference for that sort of teaching, in a bid to go ahead with our 
pet
> 'Dogme' approach in the classroom? How many of us have gone ahead 
with the
> approach in the classroom anyway, e.g. with beginners, without 
giving the
> issue of our own preferences and those of the students up to 
discussion at
> any length? Come on, hands up!

I haven't. I certainly don't think that I have cajoled anybody into 
doing anything. I have never failed to seriously offer an 
alternative. At times I have had to accept that alternative as th 
emethod preferred by the students. I don't try and convince students 
of the validity of my style of teaching. I usually find that I don't 
have to. My students have never actively expressed a preference 
for "more traditional approaches" (well, actually one person did 
once). Quite the opposite: many of them are quite resentful about how 
they were taught in the past and would be horrified if we went back 
to that. I have always explained fully why I teach the way I teach 
and, when I am teaching, I have always explained issues that come up 
regarding practice, believing, as I do, that dogme is also about 
letting the students' look into the magician's box of tricks 
(although Scott has never said so Himself).

Brett also wrote:
>If anything, idealism is the blind alley that you might be
> unwittingly going down, David, if you believe that any teacher 
(ourselves
> included) always listens to students all of the time and gives 
everything
> they have to say due credence, regardless of whether they agree 
with that
> they say or not. Life's not like that.

It can be. When people make comments like this, they often seem to be 
failing to distinguish between *their* view of the world and other 
people's view. I listen to my students (all of the time?) and give 
what they say "due credence" although very often I disagree with them 
and will argue my case. I have had people coming out with many 
comments that I couldn't agree with, but it didn't stop me from 
listening and accepting that such viewpoints could be explained, but 
were hardly credible (*due* credence means something like that, 
right?). Thus, I can understand, but not agree with, my Chinese 
learners' dislike of their Japanese classmates. I can understand, but 
not agree with, the student who said that China is moving forward and 
if people get in its way, they should be killed. I can understand, 
but not agree with, the Bolivian student who argued that abortion is 
murder.

> Which raises a serious issue touched on in messages 1357-1381: how 
do we
> accommodate individuals within a group who do not buy into 'Dogme', 
after
> having given it, and the alternatives, due thought?

By reaching some sort of compromise. How do we accommodate any 
diversity in a group? 

Students A, B and C want regular grammar input sessions. Open it up 
to the whole class. Reach an agreement. Be more active in pointing 
out the grammar that you look at in class.

Students D, E and F insist on using the coursebook. AFter all, 
they've paid for it. Open it up to discussion. Reach agreement. Use 
the coursebook more (setting it for homework or using it to teach 
exam techniques).

Students G, H and I want a traditional teacher who will not permit 
talking in class and will set them all of their reading tasks the day 
before so that they can look all the words up in the dictionary. Open 
it up to discussion. Reach agreement. Offer to let them have reading 
tasks to take home. Reassure them that they do not have to speak in 
the class if they don't want to. Listening skills can still be 
developed.

Students J, K and L want to stop enjoying their time in class. This 
is supposed to be serious. Open it up to discussion. Reach agreement. 
Find out what they mean by serious and find out why enjoyment is not 
possible in a language classroom.

Students M, N and O hate dogme. They know what it is because last 
year's "teacher" tried it out on them. They want plans and they want 
those plans to be followed to the letter. Open it up to discussion. 
Reach agreement. Point out that you are not last year's teacher. 
Offer to make plans for them, but point out that it will be difficult 
to follow to the letter because, as Brett says, life's not like that.

Students P, Q, R, S, T, U, V, W X, Y and Z (boring meself, now) hate 
the freestyle unstructured chaotic mess that is dogme? Open it up to 
discussion. Reach agreement. Set about structuring it; make it appear 
less freestyle; impose some order; tidy it up. It can still be dogme.

Going back to what I said previously (and which Brett seems to have 
ignored, sniff), I don't think of Dogme as an approach. It's a way of 
thinking about teaching that makes you discount certain strategies 
and focus more on others. It foregrounds the students and opens up 
the classroom. It is about letting the students make connections 
between the Subject that they are studying and themselves as Subjects 
in the classroom. It is about helping them use English for its real 
purpose; a tool of communication with which one can express oneself 
and have an impact on one's surroundings.



	


	Group: dogme
	Message: 7141
	From: Adrian Tennant
	Date: Mi Aug 18, 2004 9:59 

	Subject: Re: Re: But what are the negatives? No, really, though!


	Firstly, to add to the negatives for Briony (and others)

As a colleague once said to me ...

You can't teach someone to run before they can walk.
(i.e. Dogme may not be suitable for inexperienced teachers)

My response was:

Yes, but why teach them to alk with a limp (always needing the crutches
the trainer provides)?

Later, the same colleague, told me that:

You have to know things in order to know what to throw out.

My response was:

Sure, but there appear to be a lot of Magpie teachers.

Finally, Brett, a great posting. My only worry is that you label 'Dogme'
as an approach.
If it is, it's unlike any approach I've come across:
- It appears to be very different for different people.
- It seems to be far more organic.
- It seems to have far more dissenting voices from within (people do not
just 'follow')
- It seems approachable.

There also seem to be 'strong' statements made (which I would dispute).
Such as "No materials. No coursebooks" etc. Well, are coursebooks
incompatable with Dogme? Not with my version of Dogme (but then I do make my
living by writing coursebooks!)

Dr Evil



----- Original Message ----- 
From: "Brett Ordonez" <brett.ordonez@b...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, August 18, 2004 6:57 AM
Subject: AW: [dogme] Re: But what are the negatives? No, really, though!


> Hello David,
>
> You've raised an interesting question in point 1 below about teacher
> expectations and preconceived ideas about how we want to teach a
particular
> course. Let me turn the question around: How many of us on this list
have
> met a new group and cajoled them into accepting a 'Dogme' approach to
our
> lessons, convinced that it's the right/only/most effective way to teach
(in
> that particular context, perhaps), and NOT seriously offered an
alternative.
> How many of us have spent a fair amount of contact time actively trying
to
> convince students of the validity of our approach and rebutting
students'
> objections or what we might perceive as 'scepticism'? How many of us
have
> argued against more traditional approaches when students have expressed
a
> preference for that sort of teaching, in a bid to go ahead with our pet
> 'Dogme' approach in the classroom? How many of us have gone ahead with
the
> approach in the classroom anyway, e.g. with beginners, without giving
the
> issue of our own preferences and those of the students up to discussion
at
> any length? Come on, hands up!
>
> Interacting with our students and taking decisions about how to proceed
with
> a course is, I think, often informed and influenced by our preferences
and
> preconceptions as teachers - I think that's human nature; it's also
human
> nature to filter out what we don't want to hear, so I do wonder whether,
in
> practice, we do really listen to our students as assiduously as we may
want
> to think. If anything, idealism is the blind alley that you might be
> unwittingly going down, David, if you believe that any teacher
(ourselves
> included) always listens to students all of the time and gives
everything
> they have to say due credence, regardless of whether they agree with
that
> they say or not. Life's not like that.
>
> Which raises a serious issue touched on in messages 1357-1381: how do we
> accommodate individuals within a group who do not buy into 'Dogme',
after
> having given it, and the alternatives, due thought?
>
> I think these are very interesting issues which go way beyond 'Dogme'
and
> should be considered by all teachers whatever their style/preference:
how
> far do/should we honestly let students in on our approach and how far
> are/should we be willing to compromise in the face of disagreement from
> them?
>
> Your second point is also very interesting. Indeed, experience has
> signalled to me the dangers of 'pigeon-holing' students into certain
> categories of learners. The fact that learners learn in different ways
is
> clear, though; however, it's probably closer to the truth that different
> learners exhibit a predominant style of learning in different situations
at
> different times in their lives. For this I don't think it's
unreasonable to
> characterise student A as being a predominantly
> visual/kinaesthetic/analytical learner at this point in their language
> development, and I suppose that's what I meant by 'learner type'.
>
> Hope these attempts were serious enough for you ;-)
>
>
>
> Brett
>
>
>
> -----Ursprüngliche Nachricht-----
> Von: davidhogg_bcn [mailto:davidhogg_bcn@y...]
> Gesendet: 17 August 2004 22:21
> An: dogme@yahoogroups.com
> Betreff: [dogme] Re: But what are the negatives? No, really, though!
>
>
> I haven't read all(!) of this yet, but a couple of questions have
> occurred to me so far:-
>
> 1. Is there anybody (ANYBODY AT ALL!) out there among you who
> disagree with Brett's strong feeling that we really ought
> to "*listen* to students; offer them alternatives...[&]...also
> respect their wishes"? Do tell if you happen to be the "dogmeist(s)"
> who got up Brett's nose by leading him up a blind alley on that one.
>
> 2. WhatOnEarth is a "learner type"? Is that some class or other of
> human being? How might I identify such an entity if I were to come
> across it?
>
> Neither of those questions is rhetorical, or for display (etc.)
> purposes. I'd really be intrigued to hear serious attempts at
> answering them.
>
> Love and Peace,
> D.
>
> --- In dogme@yahoogroups.com, "Brett Ordonez" <brett.ordonez@b...>
> wrote:
> > Hi Briony,
> >
> > Well, I don't find it surprising that there's little in the way of
> serious
> > self-criticism to be found on this pro-'Dogme' discussion list.
> It's very
> > laudable that you've put the question though!
> >
> > To his credit, Scott has very quickly come up with a list of 10
> very brief
> > points that have been raised against 'Dogme', to which I'd like to
> add a
> > more substantial question concerning the logic behind 'Dogme'.
> >
> > I became something of a convert a few years ago myself, but with
> experience
> > I find myself looking increasingly askance at the position
> propounded by
> > Scott and his followers.
> >
> > 'Dogme' as an approach to learning/teaching is certainly not beyond
> fault, I
> > believe, and there are a number of reasons for this.
> >
> > After one of my teaching practice lessons on Scott's DELTA course
> at IH
> > Barcelona, a CLL lesson which 'fit' what Scott's preconceived idea
> of what a
> > good lesson should look like, he made the memorable comment that
> this was
> > 'the ONLY way to teach'. Well, I forgave him his ebullience on that
> > occasion, but essentially if Scott and other proponents of 'Dogme',
> as all
> > the hype suggests, wish to lay claim to there being one 'right',
> > 'desirable', 'most effective', 'most likely to work' way of
> teaching (and,
> > by extension, learning) a language, then logically the theory they
> expound
> > must fulfill a couple of basic conditions.
> >
> > 1. The factors that 'Dogme' proponents hold are key to effective
> > teaching/learning must be a *necessary* condition for learning.
> >
> > 2. Likewise, they must be *sufficient* for effective learning.
> >
> > Scott mentioned in his list that 'Dogme' runs counter to many
> learners'
> > expectations and individual style of learning - e.g. studial,
> receptive,
> > rule-learning etc. Let me illustrate this. A couple of years ago
> I posted
> > a request for help to the list, as I was experiencing difficulties
> with
> > groups of students who had a prediliction for learning rules and
> words by
> > rote. Following Scott's advice, I asked the students to bring in
> texts and
> > topics that they felt they would like to read and discuss in
> class. We kept
> > a retrospective syllabus, noting down what we had learnt from
> lesson to
> > lesson. My students were very dilligent in nominating topics and
> bringing
> > in texts which we used in class. We had lots of fun during the two
> years of
> > the course, and I felt we made significant progress. Curiously,
> though,
> > this perception was not entirely shared by the students.
> Consistently in
> > course feedback they expressed their opinion that the course was
> useful,
> > enjoyable, they felt they had learnt a lot, but there was always a
> caveat:
> > they wanted the course to be counter-balanced by an explicit display
> > teaching of grammar and vocab, with regular pen-and-paper practice
> exercises
> > and tests. This reflected the expectations they had of what
> constituted
> > learning and teaching, and without this, it didn't 'feel' like they
> were
> > learning properly, in their opinion. The students were much
> happier when I
> > balanced the Dogme-style teaching with more traditional
> approaches. I have
> > since adopted a compromise approach with all my groups, whereby we
> agree at
> > the course outset on things that we definitely want to cover in the
> course,
> > while factoring in a good degree of flexibility to allow for
> students'
> > emerging needs and interests to be addressed in like manner as
> points arise
> > from our dialogue across the course, and this seems to have much
> better
> > results in terms of their learning *and* motivation.
> >
> > So it would seem that students' expectations may have an important
> impact on
> > their motivation, and thus their learning experiences, and 'Dogme'
> might, as
> > one of the criticisms that Scott mentions holds, be entirely
> inappropriate
> > depending on the learning context.
> >
> > Based on my experiences, I would venture that an exclusively 'Dogme'
> > approach in the classroom contexts I've participated in provides
> neither the
> > necessary conditions (don't forget plenty of effective learning
> happened in
> > more traditional language classrooms before Dogme came along!),
> nor, more
> > critically, sufficient conditions (my students consistently feel
> they need
> > something more). My experience, is of course, not generalisable
> either, and
> > there may be contexts in which the approach used exclusively is very
> > effective with certain students, but the onus is on the approach's
> > proponents to demonstrate that convincingly, in which contexts and
> with
> > which learner types. The arguments in support of 'Dogme' are
> persuasive,
> > but certainly do not hold as a valid deduction if it is toted as
> the 'only'
> > way to teach/learn. As such, any responsible teacher ought to
> consider
> > 'Dogme' as merely one among a number of options open to him/her
> with a given
> > group, on a give course, in a given lesson sequence.
> >
> > Another point I'd raise is that, yes, perhaps there is a lot of ELT
> material
> > which is not directly relevant to learners' immediate needs and
> interests.
> > But it does not follow that all ELT materials should be dismissed
> out of
> > hand. Instead, doesn't it mean that we should be more *careful*
> when
> > selecting materials? And indeed, more careful when it comes to
> deciding
> > *not* to use materials at all, but the students as resource?
> >
> > If we are to be more consistent with the principles of learner
> empowerment
> > that the 'Dogme' approach holds, I strongly feel that we must
> *listen* to
> > students; offer them alternatives, by all means, but also respect
> their
> > wishes if they feel more comfortable with more traditional methods
> and
> > complement their learning programme with those if they so request.
> >
> > There are so many factors involved in the learning/teaching process
> that I
> > think ultimately the idea that there is just
> one 'right', 'effective' way to
> > teach or learn is illusory. Just as there are manifold ways in
> which
> > learners prefer to learn, and approaches to learning that are more
> or less
> > effective depending on the learner and the learning context,
> equally there
> > are manifold approaches to teaching which may be more or less valid,
> > depending on the teacher, the learners, and the context. Surely
> this means
> > that if anything, it is our role as teachers to explore what works
> with each
> > group and each individual we teach, regardless of any particular
> dogma.
> > Effective learning comes from the effective interaction of teacher,
> learner
> > and material in the learning context.
> >
> > This brings me to another memorable quote from Scott's DELTA
> course, this
> > time from his colleague, Neil Forrest. In exploring what does, and
> doesn't
> > aid our students in learning what they need to learn, perhaps we
> ought to be
> > guided by a certain 'reflective, informed eclecticism' in terms of
> the
> > approach we take, the topics we introduce, the degree to which we
> invite our
> > students to nominate the topic and contribute materials, and the
> material we
> > ourselves select for use in class.
> >
> > This point in turn leads me to what I find a more worrying
> consequence of
> > unquestioning adherence to the 'Dogme' approach. As a teacher
> educator and
> > manager, it concerns me that the approach may give (specious)
> justification
> > for some teachers to walk into class without preparing, without
> reflecting
> > sufficiently on their learners, their needs and their progress.
> It's all to
> > easy to say 'I prefer a 'Dogme' approach', and we were learning
> from what
> > emerged in the classroom'. Of course, I'm not imputing that
> members of this
> > list do this, by any means, but the potential is there. Bearing in
> mind the
> > fact that very often our students are paying customers, we owe it
> to them to
> > deliver a quality service which meets their expectations, and, as
> such,
> > exhibits at least something in the way of face validity. Certainly
> in the
> > context of delivering expensive courses to business cliens where I
> am
> > currently an educator and manager, I would be happier that my
> teachers who
> > do employ a 'Dogme' approach do so within a larger framework of
> overall
> > course objectives and pedagogical options and materials which
> complement
> > such an approach, so as to provide that face validity and ensure
> that other
> > options which might lead to effective learning that the students
> feel help
> > are being actively explored by the teacher.
> >
> > Well, that's my tuppence-worth. Most of the criticisms I've set
> out here
> > are not new, by any means - Scott's already given a very brief
> survey of
> > what he calls 'mud-flinging' (what a rejoinder, Scott!); check out
> too
> > Simon Gill's article on the teaching-unplugged website and Mick
> Randall's
> > article in Modern English Teacher, vol. 13 no.1, 2004.
> >
> > I hope this small contribution helps you, Briony, and perhaps even
> prompts
> > other members of the list to take a critical look of the premises
> on which
> > the 'Dogme' approach is based. Perhaps that might take us even
> further
> > towards finding out what helps learners acquire a second language.
> >
> > All the best,
> >
> >
> >
> > Brett
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> > -----Ursprüngliche Nachricht-----
> > Von: brionyinnam [mailto:Brionyinnam@y...]
> > Gesendet: 17 August 2004 12:08
> > An: dogme@yahoogroups.com
> > Betreff: [dogme] But what are the negatives?
> >
> >
> > Hi, I haven't written any messages for a while, mainly been watching
> > the volume of messages going back and forth, some I have found
> > interesting and some I have found a little over my head! But
> anyway...
> >
> > I am doing a presentation for my course on Dogme in a couple of
> weeks
> > and need to present some of the negative aspects of it. So far I
> > haven't really come across any, has anyone got any ideas? I'd
> > apprectiate it! Not that I am presenting a one sided argument at
> all,
> > it is a team effort so one of us is doing the pro's and I get the
> > con's!
> >
> > Thanks, Briony
> >
> >
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> > Yahoo! Groups Links
>
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	Group: dogme
	Message: 7142
	From: Luke Meddings
	Date: Mi Aug 18, 2004 11:41 

	Subject: RE: Re: negatives


	[I posted the first part of this privately yesterday for no apparent reason so here it is to add to the debate...]

Some of the negatives I have encountered, both in terms of others'
criticisms, and in terms of my own difficulties from time to time, centre
around what one 'does' with all the language that emerges. One argument in
favour of coursebooks is that it gives learners a record of what has been as
well as what is to come (I have major doubts that anyone actually goes back
to a coursebook once they have finished a course, mind you). As I see it,
dogme is about getting language off the dead page and into the living
lacework of people's minds - a more fragile environment, but a truer one, as
language is not a fact but an experience. So issues of 'recycling' become
even more critical, as does the role of note-taker - this can be teacher, or
students, or both, but there should be some record of what has happened
which people can reflect on and refer to.

Dogme lessons also benefit exponentially from students doing a bit of
homework - though this doesn't need to be written exercises, it can be
fragments of language which they have heard, read, written or used. It's
stimulus rather than homework, in fact. But this can lay it open to the
charge that if the students are unengaged, the teacher will still end up
bringing in the stimulus and setting the agenda. If the students are
unengaged, one might add, you might as well go back to the coursebook! The
key here is that students, like teachers, only need to bring in a little to
yield a lot; and that even if the teacher does direct some of the input,
they are better placed to make it relevant than OUP a thousand miles away.

Finally, teachers ask questions relating to language knowledge and classroom
experience. Both need to be reasonably developed, I would say, to teach
dogme; and my own view is that teaching a coursebook in the appointed way is
of more use to the novice teacher than it is to the students.

...

And further to today's postings...

I agree with Diarmiud that explicit work on grammar and vocabulary is part of this kind of teaching, and that the notion of opening up the classroom is critical. That doesn't mean closing it down to useful tools such as dictionaries, grammar reference material used judiciously, and so on. One reason dogme retains a certain elusiveness is that we have never said throw the baby out with the bath water and come up with a load of slogans for the sake of it.

I think Robert's quote from A.N.Other about dogme being more about the Age of the Hero (surely the follow up to Eye of the Tiger? should have been, any road) rather than language learning is a cheap shot, what Diarmiud properly refers to as ballix. It would get me hot under the collar if I wasn't wearing one of today's comfortable T-shirts. 

And Adrian's remark below reflects the fact that dogme is challenging an orthodoxy, that tere needs to be a paradigm shift: if teachers were trained to use their own and students' initiative more, it wouldn't seem so odd to suggest that they should.

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------


-----Original Message-----
From: Adrian Tennant [mailto:adrian.tennant@n...] 
Sent: 18 August 2004 09:16
To: dogme@yahoogroups.com
Subject: Re: [dogme] Re: But what are the negatives? No, really, though!


Firstly, to add to the negatives for Briony (and others)

As a colleague once said to me ...

You can't teach someone to run before they can walk.
(i.e. Dogme may not be suitable for inexperienced teachers)

My response was:

Yes, but why teach them to alk with a limp (always needing the crutches the trainer provides)?

Later, the same colleague, told me that:

You have to know things in order to know what to throw out.

My response was:

Sure, but there appear to be a lot of Magpie teachers.

Finally, Brett, a great posting. My only worry is that you label 'Dogme' as an approach.
If it is, it's unlike any approach I've come across:
- It appears to be very different for different people.
- It seems to be far more organic.
- It seems to have far more dissenting voices from within (people do not just 'follow')
- It seems approachable.

There also seem to be 'strong' statements made (which I would dispute). Such as "No materials. No coursebooks" etc. Well, are coursebooks incompatable with Dogme? Not with my version of Dogme (but then I do make my living by writing coursebooks!)

Dr Evil



----- Original Message ----- 
From: "Brett Ordonez" <brett.ordonez@b...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, August 18, 2004 6:57 AM
Subject: AW: [dogme] Re: But what are the negatives? No, really, though!


> Hello David,
>
> You've raised an interesting question in point 1 below about teacher
> expectations and preconceived ideas about how we want to teach a particular
> course. Let me turn the question around: How many of us on this list have
> met a new group and cajoled them into accepting a 'Dogme' approach to our
> lessons, convinced that it's the right/only/most effective way to teach (in
> that particular context, perhaps), and NOT seriously offered an alternative.
> How many of us have spent a fair amount of contact time actively trying to
> convince students of the validity of our approach and rebutting students'
> objections or what we might perceive as 'scepticism'? How many of us have
> argued against more traditional approaches when students have expressed a
> preference for that sort of teaching, in a bid to go ahead with our pet
> 'Dogme' approach in the classroom? How many of us have gone ahead with the
> approach in the classroom anyway, e.g. with beginners, without giving the
> issue of our own preferences and those of the students up to discussion at
> any length? Come on, hands up!
>
> Interacting with our students and taking decisions about how to proceed with
> a course is, I think, often informed and influenced by our preferences and
> preconceptions as teachers - I think that's human nature; it's also human
> nature to filter out what we don't want to hear, so I do wonder whether, in
> practice, we do really listen to our students as assiduously as we may want
> to think. If anything, idealism is the blind alley that you might be
> unwittingly going down, David, if you believe that any teacher (ourselves
> included) always listens to students all of the time and gives everything
> they have to say due credence, regardless of whether they agree with that
> they say or not. Life's not like that.
>
> Which raises a serious issue touched on in messages 1357-1381: how do we
> accommodate individuals within a group who do not buy into 'Dogme', after
> having given it, and the alternatives, due thought?
>
> I think these are very interesting issues which go way beyond 'Dogme' and
> should be considered by all teachers whatever their style/preference: how
> far do/should we honestly let students in on our approach and how far
> are/should we be willing to compromise in the face of disagreement from
> them?
>
> Your second point is also very interesting. Indeed, experience has
> signalled to me the dangers of 'pigeon-holing' students into certain
> categories of learners. The fact that learners learn in different ways is
> clear, though; however, it's probably closer to the truth that different
> learners exhibit a predominant style of learning in different situations at
> different times in their lives. For this I don't think it's unreasonable to
> characterise student A as being a predominantly
> visual/kinaesthetic/analytical learner at this point in their language
> development, and I suppose that's what I meant by 'learner type'.
>
> Hope these attempts were serious enough for you ;-)
>
>
>
> Brett
>
>
>
> -----Ursprüngliche Nachricht-----
> Von: davidhogg_bcn [mailto:davidhogg_bcn@y...]
> Gesendet: 17 August 2004 22:21
> An: dogme@yahoogroups.com
> Betreff: [dogme] Re: But what are the negatives? No, really, though!
>
>
> I haven't read all(!) of this yet, but a couple of questions have
> occurred to me so far:-
>
> 1. Is there anybody (ANYBODY AT ALL!) out there among you who
> disagree with Brett's strong feeling that we really ought
> to "*listen* to students; offer them alternatives...[&]...also
> respect their wishes"? Do tell if you happen to be the "dogmeist(s)"
> who got up Brett's nose by leading him up a blind alley on that one.
>
> 2. WhatOnEarth is a "learner type"? Is that some class or other of
> human being? How might I identify such an entity if I were to come
> across it?
>
> Neither of those questions is rhetorical, or for display (etc.)
> purposes. I'd really be intrigued to hear serious attempts at
> answering them.
>
> Love and Peace,
> D.
>
> --- In dogme@yahoogroups.com, "Brett Ordonez" <brett.ordonez@b...>
> wrote:
> > Hi Briony,
> >
> > Well, I don't find it surprising that there's little in the way of
> serious
> > self-criticism to be found on this pro-'Dogme' discussion list.
> It's very
> > laudable that you've put the question though!
> >
> > To his credit, Scott has very quickly come up with a list of 10
> very brief
> > points that have been raised against 'Dogme', to which I'd like to
> add a
> > more substantial question concerning the logic behind 'Dogme'.
> >
> > I became something of a convert a few years ago myself, but with
> experience
> > I find myself looking increasingly askance at the position
> propounded by
> > Scott and his followers.
> >
> > 'Dogme' as an approach to learning/teaching is certainly not beyond
> fault, I
> > believe, and there are a number of reasons for this.
> >
> > After one of my teaching practice lessons on Scott's DELTA course
> at IH
> > Barcelona, a CLL lesson which 'fit' what Scott's preconceived idea
> of what a
> > good lesson should look like, he made the memorable comment that
> this was
> > 'the ONLY way to teach'. Well, I forgave him his ebullience on that
> > occasion, but essentially if Scott and other proponents of 'Dogme',
> as all
> > the hype suggests, wish to lay claim to there being one 'right',
> > 'desirable', 'most effective', 'most likely to work' way of
> teaching (and,
> > by extension, learning) a language, then logically the theory they
> expound
> > must fulfill a couple of basic conditions.
> >
> > 1. The factors that 'Dogme' proponents hold are key to effective
> > teaching/learning must be a *necessary* condition for learning.
> >
> > 2. Likewise, they must be *sufficient* for effective learning.
> >
> > Scott mentioned in his list that 'Dogme' runs counter to many
> learners'
> > expectations and individual style of learning - e.g. studial,
> receptive,
> > rule-learning etc. Let me illustrate this. A couple of years ago
> I posted
> > a request for help to the list, as I was experiencing difficulties
> with
> > groups of students who had a prediliction for learning rules and
> words by
> > rote. Following Scott's advice, I asked the students to bring in
> texts and
> > topics that they felt they would like to read and discuss in
> class. We kept
> > a retrospective syllabus, noting down what we had learnt from
> lesson to
> > lesson. My students were very dilligent in nominating topics and
> bringing
> > in texts which we used in class. We had lots of fun during the two
> years of
> > the course, and I felt we made significant progress. Curiously,
> though,
> > this perception was not entirely shared by the students.
> Consistently in
> > course feedback they expressed their opinion that the course was
> useful,
> > enjoyable, they felt they had learnt a lot, but there was always a
> caveat:
> > they wanted the course to be counter-balanced by an explicit display
> > teaching of grammar and vocab, with regular pen-and-paper practice
> exercises
> > and tests. This reflected the expectations they had of what
> constituted
> > learning and teaching, and without this, it didn't 'feel' like they
> were
> > learning properly, in their opinion. The students were much
> happier when I
> > balanced the Dogme-style teaching with more traditional
> approaches. I have
> > since adopted a compromise approach with all my groups, whereby we
> agree at
> > the course outset on things that we definitely want to cover in the
> course,
> > while factoring in a good degree of flexibility to allow for
> students'
> > emerging needs and interests to be addressed in like manner as
> points arise
> > from our dialogue across the course, and this seems to have much
> better
> > results in terms of their learning *and* motivation.
> >
> > So it would seem that students' expectations may have an important
> impact on
> > their motivation, and thus their learning experiences, and 'Dogme'
> might, as
> > one of the criticisms that Scott mentions holds, be entirely
> inappropriate
> > depending on the learning context.
> >
> > Based on my experiences, I would venture that an exclusively 'Dogme'
> > approach in the classroom contexts I've participated in provides
> neither the
> > necessary conditions (don't forget plenty of effective learning
> happened in
> > more traditional language classrooms before Dogme came along!),
> nor, more
> > critically, sufficient conditions (my students consistently feel
> they need
> > something more). My experience, is of course, not generalisable
> either, and
> > there may be contexts in which the approach used exclusively is very
> > effective with certain students, but the onus is on the approach's
> > proponents to demonstrate that convincingly, in which contexts and
> with
> > which learner types. The arguments in support of 'Dogme' are
> persuasive,
> > but certainly do not hold as a valid deduction if it is toted as
> the 'only'
> > way to teach/learn. As such, any responsible teacher ought to
> consider
> > 'Dogme' as merely one among a number of options open to him/her
> with a given
> > group, on a give course, in a given lesson sequence.
> >
> > Another point I'd raise is that, yes, perhaps there is a lot of ELT
> material
> > which is not directly relevant to learners' immediate needs and
> interests.
> > But it does not follow that all ELT materials should be dismissed
> out of
> > hand. Instead, doesn't it mean that we should be more *careful*
> when
> > selecting materials? And indeed, more careful when it comes to
> deciding
> > *not* to use materials at all, but the students as resource?
> >
> > If we are to be more consistent with the principles of learner
> empowerment
> > that the 'Dogme' approach holds, I strongly feel that we must
> *listen* to
> > students; offer them alternatives, by all means, but also respect
> their
> > wishes if they feel more comfortable with more traditional methods
> and
> > complement their learning programme with those if they so request.
> >
> > There are so many factors involved in the learning/teaching process
> that I
> > think ultimately the idea that there is just
> one 'right', 'effective' way to
> > teach or learn is illusory. Just as there are manifold ways in
> which
> > learners prefer to learn, and approaches to learning that are more
> or less
> > effective depending on the learner and the learning context,
> equally there
> > are manifold approaches to teaching which may be more or less valid,
> > depending on the teacher, the learners, and the context. Surely
> this means
> > that if anything, it is our role as teachers to explore what works
> with each
> > group and each individual we teach, regardless of any particular
> dogma.
> > Effective learning comes from the effective interaction of teacher,
> learner
> > and material in the learning context.
> >
> > This brings me to another memorable quote from Scott's DELTA
> course, this
> > time from his colleague, Neil Forrest. In exploring what does, and
> doesn't
> > aid our students in learning what they need to learn, perhaps we
> ought to be
> > guided by a certain 'reflective, informed eclecticism' in terms of
> the
> > approach we take, the topics we introduce, the degree to which we
> invite our
> > students to nominate the topic and contribute materials, and the
> material we
> > ourselves select for use in class.
> >
> > This point in turn leads me to what I find a more worrying
> consequence of
> > unquestioning adherence to the 'Dogme' approach. As a teacher
> educator and
> > manager, it concerns me that the approach may give (specious)
> justification
> > for some teachers to walk into class without preparing, without
> reflecting
> > sufficiently on their learners, their needs and their progress.
> It's all to
> > easy to say 'I prefer a 'Dogme' approach', and we were learning
> from what
> > emerged in the classroom'. Of course, I'm not imputing that
> members of this
> > list do this, by any means, but the potential is there. Bearing in
> mind the
> > fact that very often our students are paying customers, we owe it
> to them to
> > deliver a quality service which meets their expectations, and, as
> such,
> > exhibits at least something in the way of face validity. Certainly
> in the
> > context of delivering expensive courses to business cliens where I
> am
> > currently an educator and manager, I would be happier that my
> teachers who
> > do employ a 'Dogme' approach do so within a larger framework of
> overall
> > course objectives and pedagogical options and materials which
> complement
> > such an approach, so as to provide that face validity and ensure
> that other
> > options which might lead to effective learning that the students
> feel help
> > are being actively explored by the teacher.
> >
> > Well, that's my tuppence-worth. Most of the criticisms I've set
> out here
> > are not new, by any means - Scott's already given a very brief
> survey of
> > what he calls 'mud-flinging' (what a rejoinder, Scott!); check out
> too
> > Simon Gill's article on the teaching-unplugged website and Mick
> Randall's
> > article in Modern English Teacher, vol. 13 no.1, 2004.
> >
> > I hope this small contribution helps you, Briony, and perhaps even
> prompts
> > other members of the list to take a critical look of the premises
> on which
> > the 'Dogme' approach is based. Perhaps that might take us even
> further
> > towards finding out what helps learners acquire a second language.
> >
> > All the best,
> >
> >
> >
> > Brett
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> >
> > -----Ursprüngliche Nachricht-----
> > Von: brionyinnam [mailto:Brionyinnam@y...]
> > Gesendet: 17 August 2004 12:08
> > An: dogme@yahoogroups.com
> > Betreff: [dogme] But what are the negatives?
> >
> >
> > Hi, I haven't written any messages for a while, mainly been watching
> > the volume of messages going back and forth, some I have found
> > interesting and some I have found a little over my head! But
> anyway...
> >
> > I am doing a presentation for my course on Dogme in a couple of
> weeks
> > and need to present some of the negative aspects of it. So far I
> > haven't really come across any, has anyone got any ideas? I'd
> > apprectiate it! Not that I am presenting a one sided argument at
> all,
> > it is a team effort so one of us is doing the pro's and I get the
> > con's!
> >
> > Thanks, Briony
> >
> >
> >
> >
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[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7143
	From: Tim Nall
	Date: Mi Aug 18, 2004 6:02 

	Subject: Re: negatives


	Hello,

I'm fascinated by this discussion. One of the most important points I saw seems to have been offered as a throwaway line: "...language is not a fact but an experience." 

Hate to be a stick in the mud, though, but... gosh... can you guys not include the *Whole HugePreviousMessage* in your replies? I'm sure a list of this philosophical bent doesn't have a moderator.. but.. even in the most extremely limited sense of what a moderator might do, trimming off those huge quotes would be very nice. :-)

[big snip]


Best regards, 
Tim Nall 
The ELT Two Cents Cafe 
www.geocities.com/twocentseltcafe/

---------------------------------
Do you Yahoo!?
Yahoo! Mail is new and improved - Check it out!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7144
	From: Luke Meddings
	Date: Mi Aug 18, 2004 6:53 

	Subject: RE: Re: the snip / experience not facts


	A fair point about the Whole Huge Previous, Tim, I just scrolled down
the message I posted and blimey, enough to sandbag a Cornish village in
there. Though I've left yours in; can't teach an old dog, and so on.

I didn't offer 'language is not a fact but an experience' as a
throwaway, and I'm glad you picked up on it. What I meant, or part of
it, is that planned lessons and published materials as part of the
syllabus are all about deliverables: the idea that there are predictable
outcomes, that language can be broken down into digestible facts. My
experience is that there are very few predictable outcomes in mixed
nationality adult language classes, and that these 'facts' do not
actually help when addressed in isolation. Scott referred to attempts to
dress up ELT in a lab coat as 'science envy' in another thread - 'what
is countable and what counts', 23/7/04.

Language is an experience because it is lived, subject to its users'
moods and qualities, unpredictable, does not add up to the sum of its
parts. Learners find they can speak it better one day and not so well
the next; they don't just accumulate words and structures. As learners
and users we can only make sense of those language 'parts' in terms of
how they relate to each other, in the same way that we have to relate
things we experience to other experiences in order to make sense of
them. In a sense, you have to teach/learn all the language every day, or
enough of it to swim in; you can't do the butterfly in the bath, so
what't the point of trying to learn it there?

Unfortunately in trying to explain something I usually make less sense
than before, which is why I often find myelf abandoning e-mails when
someone else manages to do it better and quicker...

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------


-----Original Message-----
From: Tim Nall [mailto:twocentseltcafe@y...] 
Sent: 18 August 2004 17:16
To: dogme@yahoogroups.com
Subject: [dogme] Re: negatives



Hello,

I'm fascinated by this discussion. One of the most important points I
saw seems to have been offered as a throwaway line: "...language is not
a fact but an experience." 

Hate to be a stick in the mud, though, but... gosh... can you guys not
include the *Whole HugePreviousMessage* in your replies? I'm sure a list
of this philosophical bent doesn't have a moderator.. but.. even in the
most extremely limited sense of what a moderator might do, trimming off
those huge quotes would be very nice. :-)

[big snip]


Best regards, 
Tim Nall 
The ELT Two Cents Cafe 
www.geocities.com/twocentseltcafe/



	


	Group: dogme
	Message: 7145
	From: Brett Ordonez
	Date: Mi Aug 18, 2004 7:22 

	Subject: AW: The Bad Side


	Hi Diarmuid,

Thanks for this. I thought it was quite easy to pin down what Dogme is.
From the sources posted in the teaching-unplugged site, the basic syllogism
would seem to go something like this:


1. Students learn better if they are motivated.

2. Students are motivated if:

(a) they are find topic and material personally relevant and meaningful;
and
(b) if they find their counterparts in the learning situation engaging and
interesting; and
(c) they are empowered to take decisions on what topics and materials to
engage with; and
(d) if they have/discover a need for the language presented to them for
learning

3. Much ELT material is not per se personally relevant and meaningful for
many students.


____________________________
Therefore

(i) Published ELT material should be banished, or at least relegated, in a
language learning situation in favour of meaningful dialogue relevant to the
interests of participants;

(ii) From such dialogue certain grammatical structures and vocabulary are
likely to emerge as necessary;

(iii) Teachers can exploit these opportunities to model/present/help
students notice/practice the language which students apparently lack;

(iv) Teachers should create the conditions under which such opportunities
arise and maximise the likelihood of such opportunities cropping up.


Perhaps it is point (iv) that is of real interest to you, Diarmuid, in that
it is just these conditions which are need of exploration.



The comment about 'Scott and his followers' was more wry parody than
anything else - my apologies. Notice I also place 'Dogme' in inverted
commas: the 'Dogme' phenomena strikes me personally as being a bit
sect-like, to be honest! What is interesting from a philosophical and
linguistic point of view here is the process of naming and how a term with
(as you point out) such a vague definition can be coined by an individual
and snowball from there, without being clearly defined. Russel, Frege and
Kripke would have a field day on that one! In any case, I hope the
statements I've set out above might contribute to such a definition...

As for the aspect of shameless self-promotion, that's certainly not put me
off exploring the ideas encapsulated in 'Dogme' further! Indeed, if
anything, I'm curious what all the hoo-ha is all about!

Taking into consideration your other points, Diarmuid,

- sorry for any generalisations that left you thinking I was tarring
everyone on the list with the same brush. I need to be more precise in my
comments in future!

- I was imagining the basic factors I've set out above as those which
'Dogme' proponents consider as key. I may be wrong - feel free anyone to
correct any of them. If, however, those factors are relevant, then the
issue I take with necessary and sufficient conditions would seem to remain,
I fear.

- It seems we agree about student expectations, 'grammar time-outs' and the
need for balance, then. The sources I resorted to in my deliberations were
those articles to be found on the teaching unplugged site, which, in their
missionary zeal, I don't think can be said to favour a balanced, eclectic
approach.

- I totally agree with your point about coursebooks potentially being a cop
out for not teaching in an appropriately reflective manner, and indeed, this
is no argument against either coursebooks or 'Dogme', you're right.
Actually I didn't posit it as an argument against 'Dogme', but rather I
said, as a teacher educator/manager, that that potential is worrying. I
wouldn't by any means take issue with a teacher who uses a 'Dogme' approach
in the classroom, but I would be concerned that they could justify why they
employed it in such and such a context and what the benefits were over and
above other potentially equally or more effective options available to them.

Which brings me on to your next point:

'Incidentally, if someone were to argue that
their students were learning from what emerged in the classroom,
could you prove otherwise?'

Well, many teacher educators and managers, and teachers themselves, might
argue the teacher is ultimately responsible for what goes on in the
classroom, and I would say the onus would be on the teacher to prove that
learning had occured. More than being an incidental question, Diarmuid, I
think it is central to the activity of promoting learning: how do we know
what our students have learnt? Many people in ELT would argue that learning
is indicated by increments in performance and ability on the part of
learners (viz. the can-do statements favoured by many leading
education/assessment institutions currently. It's here that 'Dogme' must
prove itself, I feel: what tangible learning can 'Dogme' practitioners
demonstrate has taken place over X period of time using the methodology etc.
that follows from a 'Dogme' 'state of mind' in the classroom? If such
tangible learning, whether measured in enhanced performance in the language
or not, is thin on the ground, then there would be serious reason to doubt
its effectiveness at all. Regrettably, until more research is conducted in
this are, the jury is most definitely out. Another reason, therefore, to
hedge your bets by employing a variety of approaches, methodology and
material in the classroom.



Brett



	


	Group: dogme
	Message: 7146
	From: Robert M. Haines
	Date: Mi Aug 18, 2004 7:28 

	Subject: Negative, Dogme. Over...


	This is so beautiful, Brett --- you've got Luke Meddings coming out of the woodwork, Diarmuid's reciting the alphabet and Dr. E-vil is saying nice things about you (well, about your posting anyway). I tell ya...

There just might not be such a thing as Dogme, as I mentioned a while back, reading how many different interpretations we have on this list. I mean that Dogme might be simply an umbrella term to cover all our individual beliefs and practices. At the same time, however, Dogme might be like language as Luke has described it, i.e. not the sum of it's parts, too complex to be captured and caged without losing its essence. Or maybe I'm just trying to make Dogme sound more mystical than need be.

The notion of interaction with students leading to compromise seems dogmetic to me. The idea of slavishly adhering to a single way of teaching does not. I still think it all goes back to that comment Scott made, and how we interpret it. You see, if Scott did/does not mean to say that there is only one way to teach (which was a CLL-type lesson, wasn't it?) then your claims about Dogme have lost some ground, no?

It would be a shame to lose this thread though.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7147
	From: Robert M. Haines
	Date: Mi Aug 18, 2004 7:46 

	Subject: Defining dogme


	I know how hard it can be as one of those Type-A personalities, what some would call very left-brain. 

Anyway, it's possible that Dogme cannot be tangibly tested in the way Brett implies. In a posting somewhere, Scott reminds us that this sort of 'evidence' through testing would give Dogme more credibility with ELT folks. 

Does a lack of quanititative data make Dogme so obsolete? We have no empirical data on the existence of love, but I'd bet we can all agree it moves us to behave, think, feel and learn as never before imaginable. 

Why the insistence on tidy definitions and 'can-do' check boxes as proof positive?

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7148
	From: Brett Ordonez
	Date: Mi Aug 18, 2004 7:57 

	Subject: AW: Can we see the negatives?


	Hi Robert,

I never looked up to Scott, for the record. Scott'd probably say quite the
opposite ;-)

Your point about the context from which I extracted those comments is well
taken. I in fact saw them as illustrative of the impression I get from
reading those basic sources on 'Dogme' from the teaching-unplugged website
and other postings in this list, which is that 'Dogme' is the only effective
way to teach. I may well be mistaken. But just to clarify things, my
argument certainly does not hinge on the comments I quoted.

Whether the authors of those documents wanted to propose the exclusive use
of 'Dogme' in the classroom or not, what I was concerned to highlight was
that an exclusive use of 'Dogme' in the classroom would, in my opinion, be
neither necessary nor sufficient to promote learning, and this is why a more
eclectic approach, using a variety of lesson models, methodology, tasks and
interaction patterns etc. would be more justifiable. My position is more
akin to Simon Gill's 'plea for moderation' in this case.

I totally agree with you about the classroom not being a concession stand,
too. We're certainly not in the business of pandering to the demands of
everyone concerned in the process. What I wanted to say was that in any
classroom there will be a variety of needs and interests, be they
compatible, complementary, or contradictory; in addition to those of the
students, the teacher will have their agenda, and the school management and
other stakeholders such as parents or students' bosses will have their
interests too. These need to inform the decisions we take throughout a
course, and I believe most teachers I know are remarkable at their ability
to juggle these interests and achieve outcomes which are acceptable to most,
whether they're fully aware of the process or not. As part of this
decision-making process I believe we must consider all the options
available, including what methodology, approach etc, to use in a given
course or lesson sequence, for if not we do neither the students,
stakeholders or ourselves justice. And these decisions may well include
doing things in the classroom which are anathema to the principles of
'Dogme' outlined on this list and elsewhere.

Bearing this in mind, in terms of my exploratory practice, I simply
negotiate with students and other stakeholders (I'm the DoS so I have the
fortunate position of meeting many of my students' bosses, HR managers etc.
which informs me of their needs, interests and objectives) before beginning
a course, I negotiate the focus, outline, material and to an extent the
methodology of the course with them once we start. As the course goes on, I
try to bring in a variety of material, use a variety of lesson structures,
interaction patterns etc. and observe how students react. Like Diarmuid, I
take regular soundings and try to tweak and fine-tune what I use and do in
class based on the reactions I get and the progress I see being made.
Nothing exceptional - I believe most responsible teachers do this as a
matter of course; and if 'Dogme' is, as Diarmuid puts is, 'a way of thinking
about your job that shapes the way you set about your work' which is
compatible with this, then I suppose I am, when all is said and done, a
'Dogme'-compatible teacher! But then, what I practice is simply a kind of
reflective teaching, and 'Dogme' seems to me to entail a more specific
sub-set of principles and a 'state of mind' which does not encompass
everything that a generally reflective teacher might adopt in a given
teaching context. Unless it does, in which case, that brings us back to the
8th point on Scott's list of detractors: in what way is 'Dogme' different to
generally 'accepted good practice on the part of many experienced teachers'?

Hmm, food for thought...


Brett






-----Ursprungliche Nachricht-----
Von: Robert M. Haines [mailto:haines@n...]
Gesendet: 18 August 2004 03:09
An: Dogme
Betreff: [dogme] Can we see the negatives?


I'd like to thank Brett for posting something so exciting on this list. Not
since David Kellog posted here have I felt so energized. Thank you again,
Brett.

Overall, the 'negative' I posted about The Age of Our Hero seems very apt
here with Brett looking up to Scott as a sort of Dogme guru instead of a
fellow dogme traveler as he's often described himself to me. But there I go
sticking up for our fearless leader, right?

If I've understood the posting, Brett's claims hinge on a statement Scott
apparently made along with one made by Neil Forrest during what Brett calls
"Scott's DELTA course". If the premise that Dogme is dogma has been based on
these statements, then Brett has perhaps unwittingly demonstrated what Dogme
is not at all dogm*a*tic.

We have a prescribed notion of what Scott said, in quotation marks, as if
these words were printed in a textbook: The ONLY way to reply to "Have you
been to London?" is "Yes, I have." What we do not have is context, i.e. the
local situation as it was when the utterance occurred. Did Scott mean to say
that Brett had done a really good job with that lesson? I remember an
advertisement for an airline that claimed such-and-such Airways was "The
*only* way to fly." Or maybe Scott meant just what Brett says he did. Point
is, how will we know without more details and context, without listening
(which is indeed ever so important) to the people who were in the room?

Dogme is not about taking Brett's prescribed notion without proper context
and care. It is about exploring meaning, using language, with the people
involved. We need more information, more communication but no more handouts
from Brett, Scott, or me about a live situation/conversation that is over.
Which makes me wonder if we can dogme here in cyberspace at all.

As far as the idea of 'informed eclecticism', I think one can find plenty of
postings on this list from people like Fiona and Dr. Evil, among others,
telling us that it's often best to give learners what they want while
simultaneously providing them with what we as teachers believe they need,
which Brett also rightfully points out as being a useful strategy.

Despite the hard-nosed tone of Brett's message when he uses words like
'logic' and 'paying customers' or 'quality service', the classroom shouldn't
become a concession stand, in my view. I doubt Brett thinks so either. Well,
when I read those lines I *mostly* doubt it.

Finally, a question in response to this: ".if anything, it is our role as
teachers to explore what works with each group and each individual we teach,
regardless of any particular dogma. Effective learning comes from effective
interaction of teacher, learner and material in the learning context."

How do you determine what works in your exploratory practice, Brett? That
is, how do you know, or sense, what is effective and what is not?

Oh, how I long for more postings like the one Brett has added to our list!
Not that the group hugs aren't nice.

Rob

P.S. What Diarmuid said!


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7149
	From: scott_thornbury
	Date: Mi Aug 18, 2004 8:04 

	Subject: Re: Negative, Dogme. Over...


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:

> The notion of interaction with students leading to compromise seems 
dogmetic to me. The idea of slavishly adhering to a single way of 
teaching does not. I still think it all goes back to that comment 
Scott made, and how we interpret it. You see, if Scott did/does not 
mean to say that there is only one way to teach (which was a CLL-type 
lesson, wasn't it?) then your claims about Dogme have lost some 
ground, no?
> 

If the whole credibility of dogme hangs upon the interpretation of a 
(possibly throwaway) comment I made to Brett five or more years ago, 
then we really have gone gnostic.

Brett (hi - missed you in Sierre): it's quite possible, isn't it, 
that Rob's correct in his interpretation of your interpretation of my 
comment. I.e. "Now, THAT'S the way to teach" might actually have had 
the pragmatic force of "I really liked that lesson" rather 
than "That's the ONLY way to teach" but that, in the context of a Dip 
course, where everyone is desperate to read correctly even the tea-
leaves left in their tutor's cup for some sign as to where the goal 
posts have most recently been shifted, you might have made the second 
(admittedly more literal) interpretation and not the first. Or maybe 
I said, "You could learn a language just by doing that [ie. CLL]" 
which I think I still beleive, but that doesn't mean it's the only 
way to teach (you could get to Rome by crawling on your knees, too.). 

Anyway, if that's the interpretation you made, then the fault is 
probably as much mine as anyone's, and I admit to getting carried 
away by my enthusiasms at times. Let me put it on record, though, 
that I really don't believe "there is only one way to teach". Even 
ignoring the truism that there are of course as many ways to teach as 
there are teachers, the variables of context, learner, teacher, and 
language (i.e. what role is language playing in the immediate 
teaching-learning moment) suggest that any notion of effectiveness is 
going to be elusive, slippery, ephemeral, and problematic. But 
better, I suggest, an approach that embraces the elusive, slippery, 
epehemral and problematic (like dogme, whatever that is, or CLL) than 
one that attempts to pre-empt it or circumvent it, as in the 
traditional coursebook and its one-mcnugget-a-day, phony-scientific, 
text-as-pretext, learner-as-consumer, kind of methodology.

Scott



	


	Group: dogme
	Message: 7150
	From: Brett Ordonez
	Date: Mi Aug 18, 2004 8:15 

	Subject: AW: Our "pet dogme approach"???


	Diarmuid, you saint!

I confess I for one am guilty of having tried to convince my students that
this or that is the right way forward for us.

However, we do seem to be in agreement that negotiating with students is the
key to ensuring as many participants to the learning process as possible are
in agreement about how we proceed. And I think we clearly understand, if
not agree with each other, on many points in this discussion :-)

Your tips on compromise are eminently helpful: open it up to discussion;
reach agreement. Sounds simple but, you guessed it, life's not always like
that...

I hear your comment about 'Dogme' not being an approach, but maybe we're at
crossed purposes here: what do you mean by 'approach'? My way of looking at
it is quite loose, really, which would include the 'state of mind' you
mention, and also any way or method of doing/tackling/achieving something:
in this case, facilitating learning. In this sense, I see 'Dogme' as an
approach to teaching/learning. Or were you thinking of an established
*method*, like in Audio-Lingualism, or the Direct Method - hence your
objection?

Have a great evening,


Brett



	


	Group: dogme
	Message: 7151
	From: Brett Ordonez
	Date: Mi Aug 18, 2004 8:32 

	Subject: AW: Re: But what are the negatives? No, really, though!


	Hi Dr. E,

Having had a good go on a number of initial teacher training courses at
encouraging teacher-trainees to use 'Dogme' principles and methodology, I am
convinced that it's neither necessary nor sufficient (here I go again) to
help them become effective teachers. So many factors are involved in their
learning to become effective teachers - some trainees are more disposed to
taking on board the principles than others, and these days I believe it best
to introduce them to 'Dogme' as one among a numer of options so as they can
make their own informed decisions as they set out on their journeys in the
classroom. It's neither my view nor my experience that learning to teach
using other more traditional approaches, principles and methodologies puts
them or their students at any significant disadvantage, and rather than limp
away from our training courses, I'm happy to say that the great majority of
trainees fly.

Check out Scott's articles on 'Dogme' for some whopping 'strong' statements
if ever I saw some, on coursebooks, listening material, you name it!
Though I daresay such founding fervour has been ameliorated since, not least
by those dissenting voices you mention on this list...


Take care,


Brett





-----Ursprüngliche Nachricht-----
Von: Adrian Tennant [mailto:adrian.tennant@n...]
Gesendet: 18 August 2004 09:00
An: dogme@yahoogroups.com
Betreff: Re: [dogme] Re: But what are the negatives? No, really, though!


Firstly, to add to the negatives for Briony (and others)

As a colleague once said to me ...

You can't teach someone to run before they can walk.
(i.e. Dogme may not be suitable for inexperienced teachers)

My response was:

Yes, but why teach them to alk with a limp (always needing the crutches
the trainer provides)?

Later, the same colleague, told me that:

You have to know things in order to know what to throw out.

My response was:

Sure, but there appear to be a lot of Magpie teachers.

Finally, Brett, a great posting. My only worry is that you label 'Dogme'
as an approach.
If it is, it's unlike any approach I've come across:
- It appears to be very different for different people.
- It seems to be far more organic.
- It seems to have far more dissenting voices from within (people do not
just 'follow')
- It seems approachable.

There also seem to be 'strong' statements made (which I would dispute).
Such as "No materials. No coursebooks" etc. Well, are coursebooks
incompatable with Dogme? Not with my version of Dogme (but then I do make my
living by writing coursebooks!)

Dr Evil



	


	Group: dogme
	Message: 7152
	From: Robert M. Haines
	Date: Mi Aug 18, 2004 8:43 

	Subject: Dogme defined


	Brett writes: "... what I was concerned to highlight was that an exclusive use of 'Dogme' in the classroom would, in my opinion, be neither necessary nor sufficient to promote learning, and this is why a more eclectic approach, using a variety of lesson models, methodology, tasks and interaction patterns etc. would be more justifiable."

Okay, you sound like a reasonable teacher/manager who cares about students' needs and works hard to help them learn English. There are many like you on this list.

Now that Scott has cleared the air somewhat, I'd say your qualm is with the teaching-unplugged web site and probably Mr. Thornbury himself. You're not the first to have misgivings about the site, and the personal stuff is none of my business. Good, we can see how effectively dissent and diversity can be in bringing people together.

We can also see, that the quote above about 'exclusive use' necessitates a narrow definition of Dogme, which none of us, except you, Brett, seems to adhere to. But I am still reflecting on this thread and your 'necessary' and sufficient' doctrine on my way out the door to do what we all do for a living.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7153
	From: Brett Ordonez
	Date: Mi Aug 18, 2004 8:54 

	Subject: AW: Re: Negative, Dogme. Over...


	Hi Scott,

As I mentioned in my recent response to Robert's comment, my argument by no
means hinges on that throwaway comment of yours; rather I saw the comment as
illustrative of, shall we say, a 'strong' 'Dogme' position? (Now I'm going
to get lambasted over what constitutes a strong/weak 'Dogme' position, I
know... heavens, there're enough cans of worms being opened here to feed a
salmon farm!)... in other words using 'Dogme' in the classroom to the
exclusion of other approaches or options. My argument about
necessary/sufficient conditions isn't really affected, exclusivity or not,
as I tried to clarify in said reply to Robert.

And I certainly embrace 'Dogme' amongst other options in the 'elusive,
slippery, epehemral and problematic' endeavour that is helping our learners
to learn.


Brett

PS - Shame indeed, about Sierre, but I was laid up with the 'flu. Hope you
enjoyed it, after all, it was me that persuaded the ETAS exec committe to
invite you ;-) Feedback I got on the conference was excellent, by the way -
thanks







-----Ursprüngliche Nachricht-----
Von: scott_thornbury [mailto:sthornbury@w...]
Gesendet: 18 August 2004 19:04
An: dogme@yahoogroups.com
Betreff: [dogme] Re: Negative, Dogme. Over...


--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:

> The notion of interaction with students leading to compromise seems
dogmetic to me. The idea of slavishly adhering to a single way of
teaching does not. I still think it all goes back to that comment
Scott made, and how we interpret it. You see, if Scott did/does not
mean to say that there is only one way to teach (which was a CLL-type
lesson, wasn't it?) then your claims about Dogme have lost some
ground, no?
>

If the whole credibility of dogme hangs upon the interpretation of a
(possibly throwaway) comment I made to Brett five or more years ago,
then we really have gone gnostic.

Brett (hi - missed you in Sierre): it's quite possible, isn't it,
that Rob's correct in his interpretation of your interpretation of my
comment. I.e. "Now, THAT'S the way to teach" might actually have had
the pragmatic force of "I really liked that lesson" rather
than "That's the ONLY way to teach" but that, in the context of a Dip
course, where everyone is desperate to read correctly even the tea-
leaves left in their tutor's cup for some sign as to where the goal
posts have most recently been shifted, you might have made the second
(admittedly more literal) interpretation and not the first. Or maybe
I said, "You could learn a language just by doing that [ie. CLL]"
which I think I still beleive, but that doesn't mean it's the only
way to teach (you could get to Rome by crawling on your knees, too.).

Anyway, if that's the interpretation you made, then the fault is
probably as much mine as anyone's, and I admit to getting carried
away by my enthusiasms at times. Let me put it on record, though,
that I really don't believe "there is only one way to teach". Even
ignoring the truism that there are of course as many ways to teach as
there are teachers, the variables of context, learner, teacher, and
language (i.e. what role is language playing in the immediate
teaching-learning moment) suggest that any notion of effectiveness is
going to be elusive, slippery, ephemeral, and problematic. But
better, I suggest, an approach that embraces the elusive, slippery,
epehemral and problematic (like dogme, whatever that is, or CLL) than
one that attempts to pre-empt it or circumvent it, as in the
traditional coursebook and its one-mcnugget-a-day, phony-scientific,
text-as-pretext, learner-as-consumer, kind of methodology.

Scott
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	Group: dogme
	Message: 7154
	From: djn@dennisnewson.de
	Date: Mi Aug 18, 2004 10:49 

	Subject: Re: AW: Re: Negative, Dogme. Over...


	Brett,

Amongst other things you wrote....

"in other words using 'Dogme' in
the classroom to the exclusion of other approaches or options."

Of course this quote is ripped out of a context but it does imply, surely, that you see 
learning and teaching EFL a la dogme as an approach, an option, to be done 
sometimes, like going into the computer lab once a week or watching a film from time 
to time.

Personally, I don't see it that way at all. "Dogme" - an unfortunate title in many ways 
that we are stuck with for historical reasons - implies a collection of principles believed 
in by the teacher, primarily, about pupils, their needs, the relationship between teachers 
and taught, language and learning. These have been well expressed and illustrated by 
Rob, Diarmuid, Dr. Evil and Luke. The collection of principles, I'd suggest, don't alter 
(though they may develop) and will remain consistent, not changing from time to time 
as you imply when "other approaches and options" are used.

There is a distinction, too, that should be made explicit. There is friendly, gifted, 
charismastic Scott and the unplugged site, and there is the dogme list. Scott's 
famous/notoriious article gave him and others the idea of starting the dogme list and we 
most definitely benefit from his presence - and from the fact that he is the list's founder. 
But the dogme list is not Scott and Scott is not the dogme list, though it is great to have 
a list founder who carries on publishing books, winning prizes and getting invited to run 
workshops and give talks around the world. Incidentally, Dr. E. writes, too and Luke 
publishes so often in the Guardian that I suspect he has a controlling share in the 
company that owns it..

I think what happened when the list was started is that a number of people found 
themselves amongst like-thinking people and were encouraged to teach in ways that 
came out of their own experience.. They found they were not on their own.

Nowadays the list is a place where people can talk openly and freely about their 
teaching and expect friendly but critical comments.

I realise there is a lot of vagueness in our way of writing - we don't go in much for 
definitions, intuitions are more our style, but then I don't think any of us set out to be a 
movement over-interested in justifying itself in a scholarly fashion.

Dennis



	


	Group: dogme
	Message: 7155
	From: diarmuid_fogarty
	Date: Do Aug 19, 2004 12:22 

	Subject: Re: The Bad Side


	Brett
You have to be thanked for opening up this thread - I agree with Rob 
that not since dk1 have I left the list racking my brains. 
Patronising though that may seem, it's heartfelt! You've raised so 
many interesting points that I don't know where to begin, but let's 
start with this message:

First clarification, you mention three conditions that you say dogme 
views as prerequisites for learning: 
> 
> 1. Students learn better if they are motivated.
> 
> 2. Students are motivated if:
> 
> (a) they are find topic and material personally relevant and 
meaningful;
> and
> (b) if they find their counterparts in the learning situation 
engaging and
> interesting; and
> (c) they are empowered to take decisions on what topics and 
materials to
> engage with; and
> (d) if they have/discover a need for the language presented 
to them for
> learning
> 
> 3. Much ELT material is not per se personally relevant and 
meaningful for
> many students.
> 
You continue:
> 
> - I was imagining the basic factors I've set out above as those 
which
> 'Dogme' proponents consider as key. I may be wrong - feel free 
anyone to
> correct any of them. If, however, those factors are relevant, then 
the
> issue I take with necessary and sufficient conditions would seem to 
remain,
> I fear.
> 

Do you really have an issue here? Would it make any difference if #2 
read, "Students are more likely to be motivated if..."? 


You also wrote 

> Well, many teacher educators and managers, and teachers themselves, 
might
> argue the teacher is ultimately responsible for what goes on in the
> classroom, and I would say the onus would be on the teacher to 
prove that
> learning had occured. 

Which raises two more questions: can anybody really prove that 
learning has taken place because of teaching? Secondly, are tick 
boxes really sufficient? Would you not need separate tick box lists 
for each student? Would student testimonials and personal e-mails be 
accepted as valid proof that they have learnt? Would all students be 
required to prove that learning had taken place or would a critical 
mass suffice? Over what period of time would evidence be gathered? 
Would dogem be required to submit to more stringent tests than 
other "methodolgies" or "approaches" (I was thinking more along the 
lines of The Lexical Approach). 

There are more points to be raised and more questions, but if the 
group will forgive a double posting, I will have to go to your next 
post.

Diarmuid

PS 2 cents, your request is one that has been made many times...we 
live in hope!



	


	Group: dogme
	Message: 7156
	From: diarmuid_fogarty
	Date: Do Aug 19, 2004 12:40 

	Subject: Only one more thing


	Brett asks "in what way is 'Dogme' different to
generally 'accepted good practice on the part of many experienced 
teachers'?"

Does it have to be? I'd say that the way it differs is that it is the 
name given to an internet-based discussion list where people get 
together to talk about what it is that they do and try to deepen 
their understanding of their job.


The point has been made before on this list that dogme doesn't differ 
from established good practice and draws on the work of many, many 
people who have gone before: Freire, Bruce Lee, Ashton-Warner and 
Vygotsky.

The last name makes me wonder: you suggested that the teacher has to 
prove that learning has taken place. If the teacher offered you a 
Vygotskian explanation: "The student was able to complete the task 
with the help of their classmates. Vygotsky argues that work in the 
ZPD results in learning. Therefore, learning can be seen to have 
taken place," would you be happy with this? Would the onus then be 
shifted onto you shoulders to prove that learning had not taken place?


Diarmuid



	


	Group: dogme
	Message: 7157
	From: Renata Suzuki
	Date: Do Aug 19, 2004 1:21 

	Subject: Re: Digest Number 1161


	Please maintain basic netiquette and delete unnecessary portions of the mail
when you reply to a list.
Thank you
Renata



	


	Group: dogme
	Message: 7158
	From: Robert M. Haines
	Date: Do Aug 19, 2004 3:18 

	Subject: Today in class


	Today I started a conversation about mistakes by writing two questions on the board:

1. Do you make mistakes in English?
2. Are mistakes good or bad? Why?

The first one is a rhetorical question, I know. The second one turned up the following:

Mistakes are good because we can learn from them, they provide us with an opportunity to practice and they open conversations.

Mistakes are bad when they cost us points on exams and when they block/prevent communication.

It was agreed that there is a correlation between the amount of mistakes made by learners and how much they learn. In other words, try to make mistakes, so you can learn, practice and have conversations. 

This conversation had everyone walking around with their hair down after the break. There had even been applause as J. struggled, assisted by stronger students, to say that everyone should try to communicate in English so they can end up speaking as well as the previous cycle of students.

Now, I don't think any of this would help students pass an exam, not directly anyway; however, I'm glad we did it, and it was effective in my view. No clue how you could cover it on a pen-and-paper test. I don't know why I'd want to either.

It felt like Dogme, and I'll do it again.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7159
	From: diarmuid_fogarty
	Date: Do Aug 19, 2004 7:40 

	Subject: Re: Today in class


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> This conversation had everyone walking around with their hair down 
after the break. There had even been applause as J. struggled, 
assisted by stronger students, to say that everyone should try to 
communicate in English so they can end up speaking as well as the 
previous cycle of students.
> 

Is this sufficient proof that learning took place, Brett? Vygotskian 
psychology would argue that it was. J "struggled", but with the aid 
of "experts", achieved. The ZPD was crossed and a new one opened up. 
Learning happened.

What about my class last year where one student was incredibly active 
in his learning and it was enough for him to come across a new term 
in class or on Blackboard in order to start using it and trying to 
assimilate it into his knowledge of English. He was an exceptional 
student and all I would need to do would be to show you how his 
writing got better and better and better until it was almost perfect. 
The question is: would you need "tangible" proof like this and how 
much of it would you need before you would feel happy about renewing 
my contract?

Is the teacher's job to *make* students learn and 
demonstrate "tangibly" that they have succeeded or to provide 
opportunities for students to learn and help construct an environment 
which is more conducive to learning? Isn't learning the 
responsibility of the learner? Isn't teacing the responsibility of 
the teacher?

Diarmuid

PS Rob - you could tick box J.'s sheet: "Can say something in class 
that he couldn't have said freely on his own beforehand." Here, what 
about making the tickboxes up as you go along? You could write a 
tickbox statement for each student. Per class? Per week? Per month? 
Per term?



	


	Group: dogme
	Message: 7160
	From: Robert M. Haines
	Date: Do Aug 19, 2004 8:04 

	Subject: Tick box


	Diarmuid wrote: "PS Rob - you could tick box J.'s sheet: "Can say something in class 
that he couldn't have said freely on his own beforehand." 

Yes, but will he be able to produce it tomorrow? And more interesting to me: Would he come up with it if he needed it tomorrow but not if he was asked to spit it out on an exam or worksheet?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7161
	From: Luke Meddings
	Date: Do Aug 19, 2004 8:12 

	Subject: 


	Rob's posting 'Today in Class' kept me turning over the idea of getting
language off the page and into the climbing frame of the mind (more
metaphors will follow). It strikes me that dogme - and Rob's lessons are
great examples of this - addresses the following: a) increasing
learners' self-awareness when it comes to the language learning process
to a point where it becomes part of their vocabulary, by which I do not
mean asking them to post-rationalise our verb forms of a Tuesday
morning, and b) making language itself the focus of the lesson. Both
sound obvious, and neither idea shines like a new pin. 

But language learning is a delicate business psychologically, and
helping learners reach an accommodation with this is of huge importance,
from macro (how they feel about it, reflected in body language, posture,
voice production) to micro (why might I be finding this bit of language
tricky) level. This needs to be out in the room, not restricted to the
odd heart to heart at the break. 

And language itself - stripping it down to see how the parts relate to
each other, then putting it back together, always tinkering, dogme as
the shed at the bottom of the garden which is home to invention as well
as repose, in contrast to the showroom where the dream machines sit in
innaccessible and gloomy luxury. Taking language off the production
line. 

It requires a certain oh wait for it doggedness to achieve this: in a
sense you need to constantly distract everyone to keep their minds open
to the language and their own relationship with it, explaining as much
as possible about the former and being as encouraging as one can about
the latter. 

And after all the distraction and the randomness, zoom into the language
that is emerging. I love that feeling of engagement you get from
learners when they realise you are actually talking about the language,
and addressing their relationship with it, rather than trying to post it
like a pony through a letterbox.

If I was marketing dogme along with my portfolio of national newspapers
(eh, Dennis) and international food conglomerates, I would say 'dogme!
more language for your money!' 

I also like Rob's idea of everyone walking round with their hair down,
which I take to be a metaphor, and rather a good one for dogme itself. 

You've got to allow that point where everyone's hair is down and then
hold onto it, nurture it. That's why it feels like dogme, because that's
where stories happen, when we use language to express ourselves, when
the people flood like light into the classroom; that's when we find
ourselves, who knows, in the scary old zone of proximal development. I
know what you mean about the word dogme, Dennis, it still seems less
than the sum of its parts but like a Martini or my behind on the dance
floor it just won't be shaken. 

Dennis' posting also makes the point that there is a certain
cohesiveness of thought to this list which has survived long enough for
us to think not only that yes, there are like-minded teachers, but that
we are, as David French might have put it, onto something. 

In a way the site does what we seem to do in our lessons with our
language - keep the subject matter up in the air for as long as
possible, because that's where it belongs.

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------



	


	Group: dogme
	Message: 7162
	From: diarmuid_fogarty
	Date: Do Aug 19, 2004 8:16 

	Subject: Re: Tick box


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> asked:
> Yes, but will he be able to produce it tomorrow? And more 
interesting to me: Would he come up with it if he needed it tomorrow 
but not if he was asked to spit it out on an exam or worksheet?
> 
And this is what I think tickboxes overlook. Who can say? When do you 
eventually tick the box? How can you prove that when the box is 
ticked it is down to what was learnt in class (this is especially 
true when you are teaching in countries such as the UK and the USA)? 
So, how do you go about getting "tangible proof" that learning takes 
place in your class (which, I suspect, really means "your teaching 
results in learning"). 

Isn't the whole idea behind tickboxes that they try to impose a 
scientific rigour on something that cannot be subjected to scientific 
rigour? "J. can ask for directions in an unfamiliar city." Really? 
How would we know? Surely, we'd need to be following J in an 
unfamiliar city, hoping like mad that she got lost and would have to 
ask the way. We would have to surreptiously eavesdrop when J stopped 
the first kindly looking person to enquire as to the whereabouts of 
the public conveniences (isn't English quaint?) and upon witnessing a 
succesful interaction we would be able to tick the box (kidding 
ourselves that this meant that *everytime* J got lost, she would have 
no trouble...having recently been back to Spain, I know that there 
are times when I stutter and stammer and other times when I let rip 
and do so very well...if anything, it depends on who I am talking to.

The next step would be to prove that J had been able to ask the way 
because of what had happened in our class. How the hell would we do 
that? Brett, you're a hard taskmaster!

Personally, I favour feedback from the students as a guide to whether 
or not learning takes place. And I prefer the feedback that comes 
after the *course*, not the *lesson*. When you are engaged in the 
process of learning, it is very difficult to see day-to-day progress. 
Of course, this is not to say that learners shouldn't be consulted 
until after the course!



	


	Group: dogme
	Message: 7163
	From: Robert M. Haines
	Date: Do Aug 19, 2004 8:43 

	Subject: Lettin'' yer hair down


	Luke writes: "You've got to allow that point where everyone's hair is down and then hold onto it, nurture it. That's why it feels like dogme, because that's where stories happen, when we use language to express ourselves, when the people flood like light into the classroom; that's when we find ourselves, who knows, in the scary old zone of proximal development."

This kind of prose reminds me of hemeneutics, believe it or not. I think it's relevant here:

Websters: "\Her`me*neu"tics\, n. [Gr. ? (sc. ?).] The science of interpretation and explanation; exegesis; esp., that branch of theology which defines the laws whereby the meaning of the Scriptures is to be ascertained. --Schaff-Herzog Encyc."

That, to me, represents the rather clinical, tick box state of mind.

Thomas Moore in "Care of the Soul" (1998) Harper Collins Publishers describes hermeneutics as: "...the art of reading our experiences for their poetry." 

And that is more like dogme to me.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7164
	From: djn@dennisnewson.de
	Date: Do Aug 19, 2004 9:33 

	Subject: Re: Re: Tick box


	Ticking boxes....

The idea of noting what learners know/have learned takes on a different significance 
when one registers, for example, that IELTS examination results are only valid, I 
believe, for two to three years.

It must surely be time, following such an approach, for us all to re-sit our degree 
examinations. My know-until date has certainly long expired.

I can't help recalling, either, German students who were totally silent in seminars for up 
to two years, but eventually spoke and wrote far more fluently than my Norfolk mother. 
(Don't worry. She hasn't got Internet access).

I'm not so dogme-eyed that I fail to understand that learners and their nearest and 
dearest, not to mention DOSes etc. want evidence of progress. But surely individual, 
informal reports from an observant teacher are going to be much more meaningful than 
pseudo objective, "scientific", quantifiable tests.

I've seen the work my wife has done with children of about 12-years-old using the ECF 
Portfolios. What was fascinating to observe was how diligent the children were with self-
assessment.

I would think self- and peer-assessment, if there must be assessment, would be 
appropriate to someone of the dogme persuasion.


Dennis



	


	Group: dogme
	Message: 7165
	From: Robert M. Haines
	Date: Do Aug 19, 2004 6:29 

	Subject: Assessment


	Dennis wrote: "I would think self- and peer-assessment, if there must be assessment, would be appropriate to someone of the dogme persuasion."

I agree, but will such assessment ever satisfy the world of mainstream ELT? I guess dogme will always have its street creds (credentials) but remain marginalized by the lab coat set. It's probably better that way.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7166
	From: ¼ºÈ£ ¹Î
	Date: Do Aug 19, 2004 8:18 

	Subject: Re: Re: The Bad Side


	Just curious...

What is 'tick box'? Is it TUCK BOX?

--- diarmuid_fogarty <fogarty.olmos@t...> wrote:


---------------------------------
Brett
You have to be thanked for opening up this thread - I
agree with Rob 
that not since dk1 have I left the list racking my
brains. 
Patronising though that may seem, it's heartfelt!
You've raised so 
many interesting points that I don't know where to
begin, but let's 
start with this message:

First clarification, you mention three conditions that
you say dogme 
views as prerequisites for learning: 
> 
> 1. Students learn better if they are motivated.
> 
> 2. Students are motivated if:
> 
> (a) they are find topic and material
personally relevant and 
meaningful;
> and
> (b) if they find their counterparts in the
learning situation 
engaging and
> interesting; and
> (c) they are empowered to take decisions on
what topics and 
materials to
> engage with; and
> (d) if they have/discover a need for the
language presented 
to them for
> learning
> 
> 3. Much ELT material is not per se personally
relevant and 
meaningful for
> many students.
> 
You continue:
> 
> - I was imagining the basic factors I've set out
above as those 
which
> 'Dogme' proponents consider as key. I may be wrong
- feel free 
anyone to
> correct any of them. If, however, those factors are
relevant, then 
the
> issue I take with necessary and sufficient
conditions would seem to 
remain,
> I fear.
> 

Do you really have an issue here? Would it make any
difference if #2 
read, "Students are more likely to be motivated
if..."? 


You also wrote 

> Well, many teacher educators and managers, and
teachers themselves, 
might
> argue the teacher is ultimately responsible for what
goes on in the
> classroom, and I would say the onus would be on the
teacher to 
prove that
> learning had occured. 

Which raises two more questions: can anybody really
prove that 
learning has taken place because of teaching?
Secondly, are tick 
boxes really sufficient? Would you not need separate
tick box lists 
for each student? Would student testimonials and
personal e-mails be 
accepted as valid proof that they have learnt? Would
all students be 
required to prove that learning had taken place or
would a critical 
mass suffice? Over what period of time would evidence
be gathered? 
Would dogem be required to submit to more stringent
tests than 
other "methodolgies" or "approaches" (I was thinking
more along the 
lines of The Lexical Approach). 

There are more points to be raised and more questions,
but if the 
group will forgive a double posting, I will have to go
to your next 
post.

Diarmuid

PS 2 cents, your request is one that has been made
many times...we 
live in hope!
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	Group: dogme
	Message: 7167
	From: Tim Nall
	Date: Do Aug 19, 2004 8:56 

	Subject: Re: mistakes are good (was today in class)


	Hello,

Although I'm not an avowed follower of dogme, Mr.
Haines has hit on a point that has been important to
me since my first days in buxiban (and later in a
junior college) in Taiwan.

Here's a link I plan to show my (future) college
students:

http://encarta.msn.com/encnet/features/Columns/?Article=accidentalinventions


..from Day One in Taiwan, I had to insist over and
over again that students not overgeneralize the
attitudes they pick up from studying for/taking the
national exams. I didn't express it that way, of
course. I just said "mistakes are good, because they
help you learn." I mention more about this (this will
look like shameless self-promotion... sorry) in my
website and my new blog:

www.geocities.com/twocentseltcafe/ 
look for "Classrom Tips" .. and there's a link to the
blog atop the website

There is a lot of face-work involved here. I'm not
entering into a discussion of whether Chinese culture
is monolithic & all Chinese are worried about face
etc. However, face issues are a reality in the
classroom, and they hinder communication...this is
also affective-filter-work, to coin an awkward term.
Krashen's affective filter is obviously not a given
(like the Wall of China); learners' fear of their own
errors and the resulting 'sea of red ink' of error
correction can be allayed by a classroom paradigm
supportive of learners' need to make errors, as for
example Mr. Haines' classroom discussion.

I also always followed up that remark with the
observation that mistakes are not good on exams, as
Mr. Haines also mentioned.

Learning is BOTH a social process and a process of
transmitting/receiving facts. The classroom, then,
should be thought of as an organic society AND a
distribution point for info...the society needs to
have rules that ensure order, but more importantly
also needs to have mores that foster language
development and use.

Message: 16 
Date: Wed, 18 Aug 2004 18:18:44 -0700
From: "Robert M. Haines" <haines@n...>
Subject: Today in class

Today I started a conversation about mistakes by
writing two questions 
on the board:

1. Do you make mistakes in English?
2. Are mistakes good or bad? Why?
[big snip]

=====
Best regards, 
Tim Nall 
The ELT Two Cents Cafe 
www.geocities.com/twocentseltcafe/



_______________________________
Do you Yahoo!?
Win 1 of 4,000 free domain names from Yahoo! Enter now.
http://promotions.yahoo.com/goldrush


	


	Group: dogme
	Message: 7168
	From: Tim Nall
	Date: Fr Aug 20, 2004 2:40 

	Subject: dogme: definition and drawback(s)


	I mentioned in another post this morning that I am not
an avowed follower of dogme. Perhaps my true colors
will be shown here. Someone has let an infidel mingle
among the faithful. :-)

I would define dogme, based on posts seen just
recently, as an attitude that rejects top-down
goal-setting. The fact that is an attitude rather than
a true methodology goes a very long way toward
explaining why no one seems to be able to fit it into
a concrete definition.

The top-down goals, however, certainly must be
replaced with *something*. In an Inner Dogme Dialog,
the Rebellious Child ego state turns to the Creative
Child ego state and says, "OK, we kicked the b*st*rds
out. Now what?". The Creative Child, true to type,
says, "Experience the moment. Draw meaning from the
immediate experience."

As a corollary to this definition, I would say that
another negative of dogme is that it does not succeed
well in meeting goals imposed from the top down. :-)

Please do not, however, think that my definition
denies any value to the dogme approach. I too believe
firmly in informed eclecticism. Where I might differ
from dogme would be that a true follower of dogme
would probably tend to consider the dogme approach
foundational, and the observation of top-down goals as
an adjunct. I perhaps come from the vantage point that
it is the top-down approach that is foundational, and
the dogme approach that is a (very useful) adjunct.


=====
Best regards, 
Tim Nall 
The ELT Two Cents Cafe 
www.geocities.com/twocentseltcafe/



__________________________________
Do you Yahoo!?
New and Improved Yahoo! Mail - Send 10MB messages!
http://promotions.yahoo.com/new_mail


	


	Group: dogme
	Message: 7169
	From: Robert M. Haines
	Date: Fr Aug 20, 2004 2:59 

	Subject: Mistakes


	Tim's link to the article about mistakes reminds me of how often mistakes in class (mine or students') trigger wonderful learning experiences for all of us. That goes back to a posting I made on chaos, ant hills and order (too lazy too track it down).

I would say the article is woefully slanted toward mistakes that made people wealthy or famous, which, of course, has mass appeal. I might add that Coke is still a mistake in my book, depsite the powerful branding campaign behind the sugary syrup.

David Kellog would have a field day with the stuff on Chinese students, I'm sure. My eyes are too tired to read it all right now, but it's always interesting to learn what makes teachers tick.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7170
	From: Tim Nall
	Date: Fr Aug 20, 2004 3:28 

	Subject: dogme: benefits


	The thread began as a discussion of the negatives of
dogme, and I addressed it as such. As soon as I
pressed the "send" button, however, I realized that
failing to address the benefits that I perceive in
dogme might leave me somewhat open to charges of being
an anti-dogmeist.

So I will list what I think might be the benefits of
dogme. They seem to overlap to a large degree, but I
pulled them apart for potential separate discussion:

1) It gives learners a significant measure of
ownership of the learning process. This is a
nontrivial affective benefit. It also provides other
benefits (see #4).

2) Since I presume the topic at hand is somehow
determined through negotiation among more than one
candidate, this creates a social/interactional
environment. This environment is presumably sustained
throughout much of the ensuing treatment (see #3).

3) I presume (perhaps incorrectly-- please correct me
if I am wrong) that a dogme approach would draw
extremely heavily on a CLL approach. Therefore, dogme
coopts whatever benefits CLL may have to offer (and
these may be considerable).

4) By design, dogme hones in on topics and issues that
learners perceive as being important to themselves. To
the degree that we assume that learners know what is
in their own best interests (for which of us truly
does, always?), dogme presents the best possible
information for the given learners at the given time. 

5) The teacher is actively engaged in exploration of
meaning in cooperation with the learners. This
teacher/learner relationship is an extremely positive
factor, but it is not unique to dogme.



=====
Best regards, 
Tim Nall 
The ELT Two Cents Cafe 
www.geocities.com/twocentseltcafe/



_______________________________
Do you Yahoo!?
Win 1 of 4,000 free domain names from Yahoo! Enter now.
http://promotions.yahoo.com/goldrush


	


	Group: dogme
	Message: 7171
	From: Robert M. Haines
	Date: Fr Aug 20, 2004 3:41 

	Subject: The end of week 1


	Today in class, I initiated another conversation. I'm afraid this one might have sounded a bit more like a reprimand than the last one on mistakes but the topic always comes up, and I consider it essential to dogmetic learning. I wanted to make it clear that students can learn English from one another in three ways during class discussions:

1. Say it in Spanish then listen to the translation. Mouth the words if you can. ask for repetition of you want to hear something again.
2. Do your best to say it in English --- this is preferable --- with help from classmates and teacher. 
3. Go all out English until someone asks for clarification.

J. is good at 2. He's the one who got the applause yesterday. He usually asks for a word here and there in between chunks he's picked up so far. Others prefer 1., although I have the feeling they could perform 2. were they more confident. A few students are comfortable with 3, especially the Dominicans.

My point was to be that students shouldn't just ask for translation then tune out. The next thing I wanted to get across was that listening can bring learning, so why not listen to what's said, even if it sounds like gibberish?

Speaking of which, the program coordinator told me he had talked to the students about something but wasn't sure if they'd *listened*. Or was it had they *heard* him? You can swing that one around, you see: Does listening mean paying attention or understanding the language but not getting the concept? Or can we hear, i.e. register what's being said as audible and intelligible without really processing it for anything below the surface. 'nother can o' worms, I suppose. I think it's more than just semantics though. What we call Listening in ELT...

Back to class, I passed out evaluation forms for Week 1. We discussed the idea behind evaluation and who it should serve. Now what's interesting is that the evaluations were overwhelmingly positive. Yes, what else did I expect? I'm not boasting but referring to the tendency of students, particularly in the first week, to rate their teachers positively. The students also ranked their motivation levels and relationships with classmates highly. Now the fascinating part (for me): I know that there are internal conflicts and little itches in the backs of peoples minds. I also know that some of us might not even be completely aware of them. This is where observation comes in, because really watching a student, maybe even only one of them the whole day, can inform our practice. In this way, the evaluation forms become a bit of a front, I feel, an exercise to show that student opinions matter (which they do) and that everyone has a voice.

The students are going to buy journals over the weekend. W. asked why we should keep journals. I turned the question over to the class. W. said we can keep all the memories in our heads. The reasons came out as:

We keep journals to record our experiences, reflect on them, solve problems and practice English. I had to bring up the last one ;-) Students thought it was a good idea for me to take a look at what they'd written from time to time.

Since the class is going to the zoo tomorrow, we talked about what they might see (plant and animal vocabulary). It became a golden opportunity to practice '-s' at the ends of nouns to mean more than one. We also had fun with the /z/ in zoo. I had a mold of my partner's teeth and gums (dental relic) in my bag of tricks to show where the tongue should be placed, etc. Lots of laughing which relieved some of the stress of not getting it right.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7172
	From: Robert M. Haines
	Date: Fr Aug 20, 2004 7:02 

	Subject: left-brain/right-brain


	Found this while perusing. It relates to our recent thread and was written by you-know-who.

http://education.guardian.co.uk/tefl/story/0,5500,1270958,00.html

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7173
	From: spanishsiesta
	Date: Fr Aug 20, 2004 8:38 

	Subject: Learner-Based Teaching


	I've just been reading a book called 'Learner-Based Teaching' by 
Colin Campbell & Hanna Kryszewska (Oxford) and it seemed to me that 
most (all?) of the ideas in the book could also be described as 
Dogme activities. Is there any obvious difference between Dogme & 
Learner-Based Teaching that I'm missing? I'm down to give two 
input sessions next week on a Celta course - one on Dogme and one on 
the Learner Centred Classroom. I'm now wondering if there's a need 
to do two different sessions.....mmmm Any advice/comments would be 
appreciated.

Thanks,

Catherine



	


	Group: dogme
	Message: 7174
	From: scott_thornbury
	Date: Fr Aug 20, 2004 8:46 

	Subject: Re: Learner-Based Teaching


	--- In dogme@yahoogroups.com, "spanishsiesta" <spanishsiesta@y...> 
wrote:
I'm down to give two 
> input sessions next week on a Celta course - one on Dogme and one 
on 
> the Learner Centred Classroom. I'm now wondering if there's a need 
> to do two different sessions.....mmmm Any advice/comments would be 
> appreciated.
> 
Catherine, off-hand I would say that there isn't (a need to two 
different sessions). And you could do worse than look at Tim Nall's 
little list of the pluses of a dogme (stroke learner-centred) 
approach too. (Thanks Tim)
Scott.



	


	Group: dogme
	Message: 7175
	From: djn@dennisnewson.de
	Date: Fr Aug 20, 2004 9:02 

	Subject: Re: dogme: definition and drawback(s)


	Tim,

Writing as an individual, dogme has no Little Red Book, I'd say the only real drawback 
to teaching with a dogme set of mind is that one is often forced by others to use 
instruments in which one doesn't necessarily believe - like top-down goal-setting.

The dogme ideas, as I understand it, is so simple: you start from what the learners 
need, not from what the teacher, DOS, Educational Manager in his/her itch to impose 
order would like them to need.


Dennis



	


	Group: dogme
	Message: 7176
	From: djn@dennisnewson.de
	Date: Fr Aug 20, 2004 9:12 

	Subject: Re: left-brain/right-brain


	A question to you all:

Wouldn't you agree that theories like left brain/right brain, ZPD, transformational-
generative grammar etc. are, at best, simplifications and can quickly become simplisitic 
in the hands of the over-enthsiastic.

I'm thinking of a 60s book I have that promises to teach users English and typing by 
getting them to type the kernel sentences of the language.

All relevant theories are potentially interesting, but, I would suggest, they make their 
entry through the teacher's increased sensitivity to and knowledge of what might be 
going on in the interactions in the classroom.

Dennis



	


	Group: dogme
	Message: 7177
	From: sthornbury@w...
	Date: Fr Aug 20, 2004 9:30 

	Subject: lesson as text


	I’m interested in a sort of sub-thread that’s been going on because 
it chimes with stuff I’ve been trying to get my head round for a book 
I’m doing on text. 

Luke said: “As I see it, dogme is about getting language off the 
dead page and into the living lacework of people's minds - a more 
fragile environment, but a truer one, as language is not a fact but 
an experience.”

And Tim picked up on this by speculating that “The Creative Child, 
true to type, says, "Experience the moment. Draw meaning from 
the immediate experience." 

How does this connect with text? In a new book of papers (Trust 
the Text, Routledge, 2004) John Sinclair outlines a radical theory of 
coherence. Because text processing (either listening or reading) 
happens in real time (yes, even reading), from a psychological 
point of view, readers or listeners do not – indeed cannot – process 
the whole text at once (unless it is a one-liner, like a public notice). 
Instead, they have only the “text-of-the-moment”, the immediate 
sentence or utterance, in their sights, so to speak. Coherence (i.e. 
sense) is achieved because the text of the moment either carries 
with it an “encapsulation” of the previous sentence, or it fulfils an 
expectation inherent in the previous one. That is to say, each 
sentence is contingent on either the one before or the one ahead. 
“The occurrence of the next sentence pensions off the previous 
one, replaces it and becomes the text. The whole text is present in 
each sentence”. Which later, he re-phrases in this way: “The text 
at any particular time carries with it everything that a competent 
reader needs in order to understand the current state of the text” 
And later still: “A text does not consist of a string of sentences 
which are intricately interconnected, but of a series of sentence-
length texts, each of which is a total update of the one before”.

Ergo, the text (in the traditional sense) is an artefact. In reality, the 
text is the immediate sentence or utterance. Like those hot news 
updates that scroll across your computer screen. That is really 
“the” text.

Ok, no prizes to guess where I’m trying to take this. Substitute 
lesson for text. Lessons, too, happen in real time, and leave only 
traces or echoes. For the learner, what is going on right now is the 
“lesson-of-the-moment”. Only the teacher, perhaps, has a sense of 
the whole lesson, the lesson-as-artefact. For the learner it is 
simply scrolling by. But for the lesson-of-the-moment to be 
coherent it needs to be both in the here-and-now, and to connect to 
what just happened and to what is just about to happen. It needs to 
be contingent. The lesson of the moment must carry with it 
everything that a competent learner needs in order to understand 
the current state of the lesson. Again, a lesson lifted out of a 
coursebook is perhaps – perhaps – less likely to have this sense of 
contingency than a lesson that is being collaboratively borne along 
by the learners, with the teacher as cox. (My metaphor is clearly 
influenced by the Olympics).

To paraphrase Luke, “the lesson is not a fact but an experience”.

And this harks back to a long-lost thread which used as its “text” 
the much-quoted insight of the art critic (forgotten his name) who 
said “Presentness is grace”.

Scott.



	


	Group: dogme
	Message: 7178
	From: diarmuid_fogarty
	Date: Fr Aug 20, 2004 9:40 

	Subject: Re: left-brain/right-brain


	--- In dogme@yahoogroups.com, djn@d... wrote:
> A question to you all:
> 
> Wouldn't you agree that theories like left brain/right brain, ZPD, 
transformational-
> generative grammar etc. are, at best, simplifications and can 
quickly become simplisitic 
> in the hands of the over-enthsiastic.
> 
I think the most important thing to remember about theories (any 
theory), is that when they are simmered over the crucicle, they all 
reduce down to the same thing: "We don't know."

I don't know so much about left-right brain theory, but I assume that 
it is based on scientific observation of the brain. But it can only 
inform practice rather than dictate it. It's kind of like the order 
of acquisition theory: if you used that to excuse an approach to 
teaching that only drip fed the correct grammar at the correct time 
in the correct order, I suspect that you wouldn't be doing the 
learners any favours. If, on the other hand, you use it to understand 
why learners cannot be expected to produce perfect language after you 
have spent three weeks "doing" the present perfect, well, it helps 
keep you sane!

We all tend to reject theories that don't fit in with our world view 
and embrace those theories that do. It would be interesting to find 
out more about the world view of dogmetics. There's a prompt for a 
new thread if ever I saw one.

Diarmuid

PS A tick box is a small container used for the transportation of 
blood sucking insects. They can come in some quite impressively 
intricate designs, despite their miniscular size. A tuckbox is a 
figment of JK Rowling's imagination.



	


	Group: dogme
	Message: 7179
	From: diarmuid_fogarty
	Date: Fr Aug 20, 2004 10:19 

	Subject: Re: lesson as text


	Of course, it is no more possible to experience a whole text at once 
any more than it is possible to experience a whole life at once. A 
text, like any other experience, unfolds bit by bit and each bit can 
(re-)shaoe what went before and clear a path for what is to come.

I'm not sure that at any particular point in the whole text, the 
meaning of the text is contained. What about phatic language? Does 
that carry the whole text with it? "Dear Joan, How are you? I'm 
writing to say that it's over. I've found someone new. She's from 
Azerbaijan. Good luck for the future, Arnold." Is the whole text 
present in each sentence? Only if you accept Sinclair's re-definition 
of what text is.

I'm not too happy about this redefinition of text, partly because of 
the consequences it could have for classroom practice. I've 
understood Sinclair's argument as being that "texts" are really a 
collection of smaller shorter texts. Well, if these smaller shorter 
texts are "texts", does it not follow that they must be made up of 
smaller, shorter texts (and so on, ad infinitum)? Does this not carry 
the implication that we should stop looking at things in their 
context and start examining how that context is constructed? Is this 
any different to breaking down the whole into smaller parts and 
examining them carefully before we put the whole thing together 
again? "Right, we've looked at how to write the first sentence of 
this essay. Next week, we will be focussing on how to write the 
second sentence."

Lessons, on the other hand, are more likely to fit the metaphor. Like 
anything in life, they unfold in the moment and leave echoes in the 
mind. Am I the only one who, having forgotten to write up the 
official record of work after the class, has to think back and can 
only come up with feelings or isolated instances of what happened in 
that class?

I'm not 100% convinced that a lesson must be seamless. Like anything 
in life, there is always room for interruptions and unexpected turns 
of events: the classroom door crashes open and in stumbles Txomin 
gasping about how he has just helped a woman give birth outside the 
McDonald's in town (and that's why he's late). You had previously 
been talking about the migratory patterns of African bees (hey, this 
*is* an IELTS class). Is your lesson any less of a lesson for the 
interruption that didn't connect with the past? How could it? "Funny 
that, I once saw an African bee amongst the flowerbeds outside that 
same McDonald's...but, anyway, tell us more Txomin."

I think that it is *experience* that unfolds in the present, not 
*texts*. Texts are tools with which experience can be constructed, 
but they are not synonymous with experience. 

If that's clear to anyone, I'd be grateful if you could explain it 
back to me.

Diarmuid



	


	Group: dogme
	Message: 7180
	From: djn@dennisnewson.de
	Date: Fr Aug 20, 2004 10:37 

	Subject: Dogmetics'' educational world view


	Diarmuid wrote:

"It would be interesting to find out more
about the world view of dogmetics."

I've slipped in the word educational, and I'll begin.

I believe....


Over to the list.


Dennis



	


	Group: dogme
	Message: 7181
	From: djn@dennisnewson.de
	Date: Fr Aug 20, 2004 10:38 

	Subject: Re: lesson as text


	A fascinating message, Scott, and one that needs re-reading.

I can see how in a well-written piece of expository discourse sentences will be linked by 
some underlying logic. But will this be true of novels, for example - say when a new 
character suddenly and unexpectedly appears?

And in novels, at least, surely memory plays a very important role. When I pick up my 
current bedside novel and begin to read further my mind is full of remembered 
information that helps me decipher what is about to come.

.... I've just changed this message totally, so I must add that I was concentrating 
especially on Sinclair's statements that:

"The whole text is present
in each sentence”. 

“The text at any particular time carries with it everything that a competent reader
needs in order to understand the current state of the text” 

“A text does not consist of a string of sentences which are
intricately interconnected, but of a series of sentence- length texts,
each of which is a total update of the one before”.

I'm sure there are quite likely to be useful insights to be gained into the interactons in a 
lesson by regarding it as a "text".

Dennis



	


	Group: dogme
	Message: 7182
	From: Ma. Leonor Corradi
	Date: Fr Aug 20, 2004 12:03 

	Subject: Re: left-brain/right-brain


	Absolutely
----- Original Message ----- 
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Friday, August 20, 2004 4:12 AM
Subject: Re: [dogme] left-brain/right-brain


> A question to you all:
>
> Wouldn't you agree that theories like left brain/right brain, ZPD,
transformational-
> generative grammar etc. are, at best, simplifications and can quickly
become simplisitic
> in the hands of the over-enthsiastic.
>
> I'm thinking of a 60s book I have that promises to teach users English
and typing by
> getting them to type the kernel sentences of the language.
>
> All relevant theories are potentially interesting, but, I would suggest,
they make their
> entry through the teacher's increased sensitivity to and knowledge of what
might be
> going on in the interactions in the classroom.
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7183
	From: spanishsiesta
	Date: Fr Aug 20, 2004 3:05 

	Subject: Re: Learner-Based Teaching


	Thanks Scott. Decision made!

Catherine

(My original question and Scott Thornbury's reply below)



--- In dogme@yahoogroups.com, "scott_thornbury" <sthornbury@w...> 
wrote:
> --- In dogme@yahoogroups.com, "spanishsiesta" <spanishsiesta@y...> 
> wrote:
> I'm down to give two 
> > input sessions next week on a Celta course - one on Dogme and 
one 
> on 
> > the Learner Centred Classroom. I'm now wondering if there's a 
need 
> > to do two different sessions.....mmmm Any advice/comments would 
be 
> > appreciated.
> > 
> Catherine, off-hand I would say that there isn't (a need to two 
> different sessions). And you could do worse than look at Tim 
Nall's 
> little list of the pluses of a dogme (stroke learner-centred) 
> approach too. (Thanks Tim)
> Scott.



	


	Group: dogme
	Message: 7184
	From: sthornbury@w...
	Date: Fr Aug 20, 2004 3:32 

	Subject: Re: lesson as text


	On 20 Aug 04, at 10:38, djn@d... wrote:

> I can see how in a well-written piece of expository discourse 
sentences > will be linked by some underlying logic. But will this 
be true of novels, > for example - say when a new character 
suddenly and unexpectedly appears? > > And in novels, at least, 
surely memory plays a very important role. When I > pick up my 
current bedside novel and begin to read further my mind is full > of 
remembered information that helps me decipher what is about to 
come. > 


Yes, Dennis, the memory of the text is of course the key - or 
rather, the mental schema that you are creating as you interact 
with the text. Otherwise reading would be like experiencing life with 
Alzheimers. But the schema is in your head - not in the text. When 
a pronoun comes up, as in "and then he said....", you don't refer 
back in the text to find out what its referent is, you are directed at 
the most likely referent in your current mental schema. Just as we 
do when we see a definite article: "the moon was full" "I'll meet you 
at the pub" etc. Or a proper noun. "I'll phone Luke". We dont' 
search back through the text to find the referent. We search the 
available schema looking for the referent that seems the most 
likely candidate. This is what Sinclair means when he says that 
the text is not an interconnected network of sentences. Asking 
learners to draw lines and arrows to connect up the pronouns with 
their referents may be a fun thing to do (and it may alert them to 
the form and function of pronouns) but it is not what we do when we 
read. Or only very very occasionally. 

So when you read a novel, Dennis, I would say it's not so much 
that your "mind is full of remembered information" - which suggests 
that it's a store of isolated facts, rather that you have a mental 
schema of interconnected facts that are more like images - maybe 
with some gaps here and there - just as when you think of your 
childhood home, it conjures up a sort of possibly incomplete 3-D 
photo, that you can move through, a bit like a computer game. 

Even i a novel, when something unexpected happens, the writer 
usually flags its unexpectedness so that we don't try and connect 
it to the immediately preceding sentence. As, in "All of a sudden, 
the door burst open..." And when a sentence follows another 
sentence and there is NO obvious link, either explicit or implict, we 
are left puzzled, and are forced to read on, putting the original 
sentence on hold as it were until a plausible explanation comes up. 
But it better come up quick, because we can only "pause" a 
sentence for so long.

Take these two consecutive sentences, from a memoir by Francis 
Spurford: (1) I learned to read around my sixth birthday. (2) I was 
making a dinosaur in school from crêpe bandage and toilet rolls 
when I started to feel as if an invisible pump was inflating my head 
from the inside. 

In fact, the reader has to hang onto sentence 1 for a good 11 or 12 
sentences before the connection becomes clear. But this is 
unusual - and (interestingly) it occurs in a book that's all about 
reading. Note how sentence 1 "prospects" forward, setting up the 
expectation that the circumstances of "learning to read" will be 
detailed. At first, this seems to be the case, with the past 
continuous seeming to paint in the narrative background ("I was 
making a dinosaur..."). But when we get to the “invisible pump” the 
hypothesis starts to wobble a bit. Perhaps the writer is implying 
that the experience of learning to read felt like his head was being
pumped up. But how is the dinosaur related to reading? Is the 
dinosaur a red herring? 

For the "answer", you'll have to get Spurford's book, or my new one 
on text. (A cheap promotional trick, I know, but hey, if you can't 
write coursebooks....).

Scott.



	


	Group: dogme
	Message: 7185
	From: djn@dennisnewson.de
	Date: Fr Aug 20, 2004 4:29 

	Subject: Re: lesson as text


	Thanks a lot for that answer, Scott. Interesting stuff. I've already got a couple of 
Spufford's books, so please get on with yours, please. I know we can look forward to 
more than just an interconnected network of sentences.

Dennis



	


	Group: dogme
	Message: 7186
	From: adrian.tennant@n...
	Date: Fr Aug 20, 2004 4:38 

	Subject: Tom?


	Sorry to use the list as a personal message board, but ...

I'm in Bishkek at the moment (Kyrgyzstan). Tom, is it you who lives here?
I'm staying at the Hotel Pinara (until 4th September). If you'd like to meet up, give us a call.

Adrian (aka Dr E)


-----------------------------------------
Email provided by http://www.ntlhome.com/


	


	Group: dogme
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	Sorry to use the list as a personal message board, but ...

I'm in Bishkek at the moment (Kyrgyzstan). Tom, is it you who lives here?
I'm staying at the Hotel Pinara (until 4th September). If you'd like to meet up, give us a call.

Adrian (aka Dr E)


-----------------------------------------
Email provided by http://www.ntlhome.com/


	


	Group: dogme
	Message: 7188
	From: sthornbury@w...
	Date: Fr Aug 20, 2004 5:04 

	Subject: Re: Tom?


	Adrian (aka Dr E)'s message is a living example of Diarmuid's 
contention that the lesson (or this list), must be able to cope with 
sudden unexpected intrusions of reality. If this WERE a lesson, 
there's quite a lot of mileage to be had out of Adrian's little text. 
S.

On 20 Aug 04, at 14:38, adrian.tennant@n... wrote:

> 
> Sorry to use the list as a personal message board, but ...
> 
> I'm in Bishkek at the moment (Kyrgyzstan). Tom, is it you who lives here?
> I'm staying at the Hotel Pinara (until 4th September). If you'd like to
> meet up, give us a call.
> 
> Adrian (aka Dr E)
> 
> 
> -----------------------------------------
> Email provided by http://www.ntlhome.com/
> 
> 
> 
> 
> ------------------------ Yahoo! Groups Sponsor --------------------~-->
> Make a clean sweep of pop-up ads. Yahoo! Companion Toolbar. Now with
> Pop-Up Blocker. Get it for free!
> http://us.click.yahoo.com/L5YrjA/eSIIAA/yQLSAA/IWOolB/TM
> --------------------------------------------------------------------~-> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
> 
> 
> 
> 
>



	


	Group: dogme
	Message: 7189
	From: Robert M. Haines
	Date: Fr Aug 20, 2004 7:18 

	Subject: Lesson as text


	Reading Scott's initial message about text reminds me of a book by the late Alan Watts in which the author describes how life is like traveling aboard a ship from which we believe to see what's ahead and behind us when, actually, we are only ever at on particular point. In other words, the illusion of travel is created by a succession of moments.

I believe the art critic Scott refers to is Michael Fried, and the quote comes from the final words of his essay "Art and Objecthood", which I have not read. Below is something related to Scott's view of text and Fried's statement, I think:

"In the works I've examined by Manet, Seurat, and Cézannne, a sustained attentiveness was never fully separate from a complex social and psychic machinery of sublimation; an absorbed perception, for each of them, was the disavowal, the evasion of a vision that laid bare an injured horizon of unfulfilled yearnings. Yet in its suspension, it also produced the conditions in which the apparent necessity and self-sufficiency of the present could be dissolved, allowing the anticipation of an ineffable future and also the redemption of the shimmering and derelict objects of memory. (362)" Jonathan Crary, Suspensions of Perception: Attention, Spectacle, and Modern Culture. Cambridge, MA, and London: MIT Press, 1999. 

source: http://www.brynmawr.edu/bmrcl/Fall2001/Crary.html

************************************

Questions: How does Sinclair's supposedly radical view of coherence differ from most of the psycholinguistic literature from people like Goodman?

Some would argue that language learners have not only to deal with reading as process but also with linguistic problems. Does this support a claim for drawing those arrows between referent and pronoun?




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7190
	From: djn@dennisnewson.de
	Date: Fr Aug 20, 2004 7:16 

	Subject: Class and list as text


	We mustn't forget as we extend the applicability of the metaphor the communication 
that goes on offlist, closely related, at times, to what is being discussed onlist - the 
equivalent of whispering to one's neighbour?

There is an article in this room somewhere describing how a presentation and 
discussion to/between about 10 people in a room was facilitated by their all having and 
using laptops. I seem to recall that there was some evidence that the laptop-to-laptop 
exchanges, one-to-one, were more effective (in terms of understanding) than the frontal 
presentation.

Dennis



	


	Group: dogme
	Message: 7191
	From: Jane Arnold
	Date: Fr Aug 20, 2004 10:17 

	Subject: Re: lesson as text


	Scott writes:

> Yes, Dennis, the memory of the text is of course the key - or
> rather, the mental schema that you are creating as you interact
> with the text.

I've written on the following before, I believe, but it seems relevant to Scott's posting.
A very interesting source on processing text (used mostly with studies on L1 reading, though I did a little still unpublished and maybe unpublishable related study on L2 listening) which offers an alternative to schema theory is Alan
Paivio's Dual Coding Theory, which posits 2 processing channels, a verbal and a non-verbal (imaginal). It stresses the importance of the images that are produced, as it is through our imagery system that we access our knowedge of the
nonlinguistic world that languages refers to. (Damasio has gone so far as to say that images are precisely what he postulates as the basis for mind). There are many studies which indicate that reading improves when students are taught
to generate images, if they don't already. (lot more complex, interesting and sophisticated that this but hey, it's summer).
When we encourage L2 students to activate their ability to form mental images when reading (or I suppose to a lesser extent -due to time constraints - listening) if they have gaps in their understanding of the target language words,
the images created from the words they do know help to fill the gaps. I experienced this recently with Italian, which I have made a weak attempt at learning this year. I was reading a simplified reader. Even simplfied, it was way
beyond my level - but amazingly I was able to understand what was going on (and truly enjoy the story) because I had created a rich image version of the story from the few things I had understood. When I got stuck, I searched the
picture I was seeing of the story for clues and many times it worked.

By the way, I keep wondering if all the interesting dogmactivity going on these days is due to a lot of us being on holiday. If so, one more reason to wish that summer holidays would last a bit longer.

Jane



	


	Group: dogme
	Message: 7192
	From: Robert M. Haines
	Date: Fr Aug 20, 2004 10:42 

	Subject: Imagination in language learning


	This link leads to an article by E. Stevick, which I think I might have posted here before. It relates to Jane's posting about imagination though as it talks about how imagination can aid memory.

http://www.njcu.edu/CILL/journal-index.html

By the way, my recent increase in dogmactivity would have to go down to the thread started by Brett (The negatives).

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7193
	From: Jane Arnold
	Date: Fr Aug 20, 2004 10:49 

	Subject: Re: lesson as text


	A PS to what I wrote a moment ago.

One of my all-time favorite activities is one I saw textbook defender
Robert O'Neill do years - many of them - ago.

The way I do it is this. I go in and tell (rather dramatically) a story
like this:

"Felicia was standing by the window, looking out. It was raining and
she was crying. She went to the sofa and sat down, her head in her
hands. Suddenly, she hear footsteps. The door opened. Jeremy
entered."
Then I start throwing questions at different students: How old is
Felicia? What color is Felicia's hair? Long or short? Is she tall or
short? What is she wearing? Any jewelry? What is in her flat? What
is Jeremy wearing? etc. What happens when Jeremy walks in?etc.

This takes no time to prepare, no copies to make so totally cost-free
material.
Students get tremendously involved, participating, sometimes even
arguing that
no, she's not wearing jeans, she's wearing ... Several possibilities
for going on with other things. And especially nice - no wrong answers.
Just relies on the images created in each student's mind.



	


	Group: dogme
	Message: 7194
	From: Jane Arnold
	Date: Fr Aug 20, 2004 11:18 

	Subject: Re: Imagination in language learning


	Thanks Rob for re-posting the link. I have "thumbed through " the
issues and in addition to Stevick's article, in Vol. VII, I think it is,
there is one by Norwood and Silk (?) and an important one by Sadoski,
one of Paivio's colleagues, on imagery.

What a pleasure to see these things again in what must be the most
aesthetically pleasing journal ever.

Jane
"Robert M. Haines" ha escrito:

> This link leads to an article by E. Stevick, which I think I might
> have posted here before. It relates to Jane's posting about
> imagination though as it talks about how imagination can aid memory.
>
> http://www.njcu.edu/CILL/journal-index.html
>
> By the way, my recent increase in dogmactivity would have to go down
> to the thread started by Brett (The negatives).
>
> Rob
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>
> Yahoo! Groups Sponsor
ADVERTISEMENT
[click here]

>
> ---------------------------------------------------------------
> Yahoo! Groups Links
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service.
>


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7195
	From: sthornbury@w...
	Date: Sa Aug 21, 2004 12:14 

	Subject: Re: Imagination in language learning


	On 20 Aug 04, at 13:42, Robert M. Haines wrote:

> By the way, my recent increase in dogmactivity would have to go down to
> the thread started by Brett (The negatives).

With all due respect, it was in fact Briony's posting 7128 in which she asked "I 
am doing a presentation for my course on Dogme in a couple of weeks and 
need to present some of the negative aspects of it" that triggered all this. Just 
for the record.
Scott



	


	Group: dogme
	Message: 7196
	From: Robert M. Haines
	Date: Sa Aug 21, 2004 1:33 

	Subject: Re: Imagination in language learning


	And, because I'm buried in a paper (assignment) on the effects of positive
interdependence on motivation, I have to add that for *me*, it was Brett's
posting [7139] that really heated things up, ie created intrinsic motivation
for me. Not at all to detract from the significance of Briony's spark
[7128].
And I wish I had a dollar for each time Scott has written "for the record"
on this list ;-)

Rob
----- Original Message ----- 
From: <sthornbury@w...>
To: <dogme@yahoogroups.com>
Sent: Friday, August 20, 2004 3:14 PM
Subject: Re: [dogme] Imagination in language learning


> On 20 Aug 04, at 13:42, Robert M. Haines wrote:
>
> > By the way, my recent increase in dogmactivity would have to go down to
> > the thread started by Brett (The negatives).
>
> With all due respect, it was in fact Briony's posting 7128 in which she
asked "I
> am doing a presentation for my course on Dogme in a couple of weeks and
> need to present some of the negative aspects of it" that triggered all
this. Just
> for the record.
> Scott
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7197
	From: twocentseltcafe
	Date: Sa Aug 21, 2004 6:12 

	Subject: Re: lesson as text


	Hello,

Here's a link to some rather oddball story activities. Take it FWIW:

http://groups.msn.com/SoulCages/teflstoriesforteaching.msnw

> The way I do it is this. I go in and tell (rather dramatically) a story
> like this:
>



	


	Group: dogme
	Message: 7198
	From: Jane Arnold
	Date: Sa Aug 21, 2004 10:18 

	Subject: Re: Re: lesson as text


	Thanks "twocents" for those "interesting" stories. However, the author
of the stories gives instructions on their use and says to read them a
few times or if there is time put them on the board. Any little kid can
tell you that when someone reads a story to them it is not nearly as
much fun as when they tell it. The magic is lost that way. And we can
use all the magic we can get in the classroom. These weird stories are
short so if someone is going to use them, why not just tell the stories
to the students? This might also have the effect that is intended in
Silent Way teaching. Students know you are not going to repeat ad
infinitum - I've seen Adrian Underhill do Silent Way type pronunciation
work very effectively - so they learn to really listen when you say
something the first time. In the case at hand, with these stories, if
you tell them instead of reading them, you can elaborate where you see
your students don't understand something, develop them a little, add a
few details, have a few false starts to give them time to be processing,
etc.
Jane
twocentseltcafe ha escrito:

> Hello,
>
> Here's a link to some rather oddball story activities. Take it FWIW:
>
> http://groups.msn.com/SoulCages/teflstoriesforteaching.msnw
>
> > The way I do it is this. I go in and tell (rather dramatically) a
> story
> > like this:
> >
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>
> Yahoo! Groups Sponsor
ADVERTISEMENT
[click here]

>
> ---------------------------------------------------------------
> Yahoo! Groups Links
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service.
>


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7199
	From: twocentseltcafe
	Date: Sa Aug 21, 2004 7:17 

	Subject: Re: lesson as text


	Hi Jane,

No disagreement at all between us on your post. I hope I didn't leave
the impression that the Instructions Must Be Followed. In fact, I
would envision letting students embellish/complete the stories, or
make up their own, etc. The whole virtue of storytelling is the
creative aspect. I just offered this link as one potential (unusual)
resource for such storytelling activities. 

Best regards,
Tim Nall
http://unlikethemoon.blogspot.com/
http://www.geocities.com/twocentseltcafe/

--- In dogme@yahoogroups.com, Jane Arnold <arnold@u...> wrote:
> ... And we can use all the magic we can 
> get in the classroom. These weird stories are short so 
> if someone is going to use them, why not just tell the 
> stories to the students? 
[snip]



	


	Group: dogme
	Message: 7200
	From: Diarmuid Fogarty
	Date: So Aug 22, 2004 1:14 

	Subject: Jeez


	Brett comes in, asks some questions, gets posed some questions and disappears. Still, it's an open forum and my questions were just as much to everyone else as they were to Brett. 

To remind you, 
1. How can one prove that learning has taken place because of the teacher's actions?
2. Who is primarily responsible for learning: the teacher or the learner?
3. Why should the teacher have to prove that learning has taken place if she can prove that teaching has taken place?
(OK, that last one is an addendum).

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7201
	From: djn@dennisnewson.de
	Date: So Aug 22, 2004 8:41 

	Subject: Proof & responsibility - was Jeez


	Diarmuid,

I like your questions:

"1. How can one prove that learning has taken place because of the
teacher's actions?
2. Who is primarily responsible for learning: the
teacher or the learner? 
3. Why should the teacher have to prove that
learning has taken place if she can prove that teaching has taken place?


1. I'd say you probably can't PROVE that learning has taken place because of the 
teacher - even after you've defined 'learning' and 'because of'.

The other day my three-month-old grand-daughter, Jana, added to her repertoire the 
ability to reach for an object hanging from a wooden frame above her, but to the left, 
not straight-ahead.. As a result she moved to the left and ended up with her toes 
pointing in a direction 90 degrees from where she began.

Did I teach her to reach and move to the left or was it the innate drive to explore her 
limbs and space around her. I'd say it was the latter, but I don't think I could prove it.

2. Who is *primarily responsible.? I'd say the learner, because the learning goes on in 
his/her head. As we know, the teacher is primarily a motivator, facilitator, scaffold 
erector.

3. Why should the teacher have to prove that learning has taken place... ? Well, he/she 
probably can't, but those in power that ask for proof almost certainly aren't too hot on 
subtleties. Devise a test that deals in something clearly measurable and demonstrate 
that learners' scores have increased by x % over y weeks. The chances are that the 
learners and the powers-that-be will be well pleased. The only person that will be 
dissatisfied will be you.
You need only get worried if the powers-that be start asking for evidence of the learner's 
improving command of the language in real-world, communicative use.

Dennis' Euro's worth



	


	Group: dogme
	Message: 7202
	From: Diarmuid Fogarty
	Date: So Aug 22, 2004 8:45 

	Subject: Re: Proof & responsibility - was Jeez


	Dennis' Euro's worth prompts me to observe that one of the best things about the introduction of the Euro is that, like Kent Brockman, Europeans (the UK excepted, naturellement) can now offer their two cents worth.

In order to justify such a flippant posting on the dogme website, could Scott The Leader pronounce on whether or not "cents" should be apostrophised or not? We wait for your word, Great Leader, our fingers hovering over the apostrophe key.

D'iar'muid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7203
	From: sthornbury@w...
	Date: So Aug 22, 2004 10:38 

	Subject: Re: Proof & responsibility - was Jeez


	If I could have just two cents for every time Diarmuid has referred to 
me as the Great Leader...
For the record.


On 22 Aug 04, at 7:45, Diarmuid Fogarty wrote:

> Dennis' Euro's worth prompts me to observe that one of the best things
> about the introduction of the Euro is that, like Kent Brockman, Europeans
> (the UK excepted, naturellement) can now offer their two cents worth.
> 
> In order to justify such a flippant posting on the dogme website, could
> Scott The Leader pronounce on whether or not "cents" should be
> apostrophised or not? We wait for your word, Great Leader, our fingers
> hovering over the apostrophe key.
> 
> D'iar'muid
> 
> [Non-text portions of this message have been removed]
> 
> 
> 
> ------------------------ Yahoo! Groups Sponsor --------------------~-->
> Make a clean sweep of pop-up ads. Yahoo! Companion Toolbar. Now with
> Pop-Up Blocker. Get it for free!
> http://us.click.yahoo.com/L5YrjA/eSIIAA/yQLSAA/IWOolB/TM
> --------------------------------------------------------------------~-> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
> 
> 
> 
> 
>



	


	Group: dogme
	Message: 7204
	From: Tim Nall
	Date: Mo Aug 23, 2004 3:45 

	Subject: Re: Digest Number 1165


	Message: 2 
Date: Sun, 22 Aug 2004 00:14:58 +0100
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
Subject: Jeez

To remind you, 
1. How can one prove that learning has taken place
because of the teacher's actions?

I think that is setting the bar too high. Perhaps the
best one could even hope for would be to establish
that one pedagogical practice has a higher success
rate than another. Even then, the results would have
to be repeatable, in order to establish that it wasn't
a fluke (e.g., study used two teachers, but one is
more interesting than the other or does a better job
explaining, or the students all took night classes in
a "cram school" or.... etc.)

To fend Luke off, I believe in repeatable outcomes..
but only when observing central tendencies, not in
indiviidual cases.
2. Who is primarily responsible for learning: the
teacher or the 
learner?
3. Why should the teacher have to prove that learning
has taken place 
if she can prove that teaching has taken place?
(OK, that last one is an addendum).

Diarmuid

[Non-text portions of this message have been removed]

=====
Best regards, 
Tim Nall 
The ELT Two Cents Cafe 
www.geocities.com/twocentseltcafe/



__________________________________
Do you Yahoo!?
Yahoo! Mail - 50x more storage than other providers!
http://promotions.yahoo.com/new_mail


	


	Group: dogme
	Message: 7205
	From: Robert M. Haines
	Date: Mo Aug 23, 2004 4:50 

	Subject: Central tendencies?


	Tim wrote: "To fend Luke off, I believe in repeatable outcomes.. but only when observing central tendencies, not in
indiviidual cases."

Please illustrate a 'central tendency' and its 'repeateable outcomes' but not, of course, in an individual case.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7206
	From: Diarmuid Fogarty
	Date: Mo Aug 23, 2004 8:07 

	Subject: Re: Digest Number 1165


	Tim's suggestion for assessing teachers sounds rather like normative assessment. Rather than being judged on what you do, you would be judged against how you fare compared to people with other practices. But if those other practices are particularly bad, yours might not be good, it might just be less bad. What do you do if you have a whole load of teachers with similar practices - judge them against the performance of teachers in other colleges?

And, even with repeatable outcomes and centrality (whatever that might be), how can you be sure that it is the teacher who is responsible for the continuing success? Couldn't it be the DoS who (snigger snigger) has recently decided to invest lots of money in learning as opposed to marketing? What about the fact that the entrance test has been changed and is now much more rigorous than before? Or how about the fact that Teacher D is astonishingly handsome and charming whereas Teacher C is a fat old slob?

I agree: it is setting the bar far too high for anybody to declare that you can assess a teacher on the grounds of how their students perform. The axiom tells us that teaching does not necessarily result in learning. There is a clear distinction made between these two processes and yet Brett and most (all?) other DoSes seem to believe that a teacher is successful if their learners learn. Wouldn't it be better to assess somebody purely on what they were expected to be doing, ie teaching and encouraging the learning process? If not, we might have performance related pay to look forward to.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7207
	From: davidhogg_bcn
	Date: Mo Aug 23, 2004 8:59 

	Subject: Re: Digest Number 1165 - PRP


	What's wrong with PRP? (Or were you being tongue-in-cheeky again?!)

D.
--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> Tim's suggestion for assessing teachers sounds rather like 
normative assessment. Rather than being judged on what you do, you 
would be judged against how you fare compared to people with other 
practices. But if those other practices are particularly bad, yours 
might not be good, it might just be less bad. What do you do if you 
have a whole load of teachers with similar practices - judge them 
against the performance of teachers in other colleges?
> 
> And, even with repeatable outcomes and centrality (whatever that 
might be), how can you be sure that it is the teacher who is 
responsible for the continuing success? Couldn't it be the DoS who 
(snigger snigger) has recently decided to invest lots of money in 
learning as opposed to marketing? What about the fact that the 
entrance test has been changed and is now much more rigorous than 
before? Or how about the fact that Teacher D is astonishingly 
handsome and charming whereas Teacher C is a fat old slob?
> 
> I agree: it is setting the bar far too high for anybody to declare 
that you can assess a teacher on the grounds of how their students 
perform. The axiom tells us that teaching does not necessarily result 
in learning. There is a clear distinction made between these two 
processes and yet Brett and most (all?) other DoSes seem to believe 
that a teacher is successful if their learners learn. Wouldn't it be 
better to assess somebody purely on what they were expected to be 
doing, ie teaching and encouraging the learning process? If not, we 
might have performance related pay to look forward to.
> 
> Diarmuid
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7208
	From: Diarmuid Fogarty
	Date: Mo Aug 23, 2004 9:03 

	Subject: Re: Re: Digest Number 1165 - PRP


	davidhogg asks what's wrong with performance related pay.

There was a particularly unsuccessful punk band called The Slitz who used to sing, "If you have to ask, you'll never know."

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7209
	From: djn@dennisnewson.de
	Date: Mo Aug 23, 2004 9:57 

	Subject: The Ideal Language School


	(I started wondering about this fabulous institution as I read some of the exchanges 
between Brett and Diarmuid).


Add to this list, covering the ideal condtions in which you would like to work and in 
which you believe a lot of learning would take place.


1. In the ideal language school there would be x pupils per class

...........

etc.



Dennis



	


	Group: dogme
	Message: 7210
	From: Diarmuid Fogarty
	Date: Mo Aug 23, 2004 10:31 

	Subject: Re: The Ideal Language School


	At the moment I am working in the UK which is pretty much as close to the Ideal Language School as can be. Language is available at all times, is free at the point of delivery (usually), is used for a purpose and is optional.

Which is not to say that the UK is Ideal in any other way...ore indeed is *not* ideal in any other way!

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7211
	From: davidhogg_bcn
	Date: Mo Aug 23, 2004 6:32 

	Subject: Re: "If you have to ask, you''ll never know"


	Were Slitz referring specifically to instances where an askee ducks 
an asker's question? [;·)]. 

If they were, then they were successful, at least, in hitting on one 
of life's great truisms, of course.[;·)][;·)].

D.

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> davidhogg asks what's wrong with performance related pay.
> 
> There was a particularly unsuccessful punk band called The Slitz 
who used to sing, "If you have to ask, you'll never know."
> 
> Diarmuid
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7212
	From: Robert M. Haines
	Date: Mo Aug 23, 2004 7:09 

	Subject: Assessment


	There is a form of assessment in the U$A at present, which judges a school's success on how many students have passed how many exams, attended x number of classes, etc. If the numbers don't come out right, it's generally the teacher's fault, along with the school administration. If a school ends up on the black list too often (I think it's twice), parents can send there kids to a different school outside their district. 

Here in Oregon, as in other states, the No Child Left Behind Act has created chaos and consumeristic education. Schools that pass state standards have failed at the national level. Reputably good schools are on the black list. Finger pointing, bemusement and backlash.

Not what I'd like to see more of in ELT.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7213
	From: Diarmuid Fogarty
	Date: Mo Aug 23, 2004 9:57 

	Subject: Re: Re: "If you have to ask, you''ll never know"


	Davidhogg asks:

Were Slitz referring specifically to instances where an askee ducks 
an asker's question? [;·)]. 

If they were, perhaps that asker had asked a question when the askee thought he had pretty much just answered it! ;0)

What's wrong with performance related pay? Well, whose performance is going to decide whether the teacher gets paid? Usually, it's the students' performance. The point I had been trying to make before that was that it is impossible to draw any direct connection between the performance of the teacher and the performance of the student. They're both very different things.

What else is wrong with performance related pay? It establishes hierarchies. It breeds competition and resentment in the staffroom. It can destroy any sense of community. It can result in (perceived) injustices. It favours the individual over the community (in other words, it denies the input and the support that the individual receives from the community). It places full responsibility on the teacher to perform better (at the risk of losing money) rather than placing the responsibility on the employer who offered to buy that teacher's time and expertise at a certain rate and should be prepared to invest in improving his or her investment. It is unworkable in any fair and egalitarian manner. It encourages teachers to conform to what they think their boss thinks is suitable (X doesn't like dogme? Well, there's no way I'm going to risk my payrise on that then). It can stifle creative development. It is always open to abuse by the bosses (not enough money in the pot? Tell them they were terrible and they won't be getting a payrise). 

That's ten reasons to be getting along with. 

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7214
	From: Diarmuid Fogarty
	Date: Mo Aug 23, 2004 10:01 

	Subject: Re: Assessment


	Rob tells us how it is in the U$A. Likewise here in the UK- in fact, we probably beat you to the idea of having league tables for schools. And it gets worse: ESOL teachers will be familiar with the many reasons that might result in their students dropping out of a course (been deported; been hospitalised; found work) or absent (family responsibilities; religious duties; looking for work). However, when they are assessed by the government inspectorate, they are often taken aback to hear that there is only one reason that students don't come to class or drop out of courses: the teacher is not working sufficiently hard to maintain their interest.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7215
	From: Robert M. Haines
	Date: Di Aug 24, 2004 2:30 

	Subject: By whose foot shall we measure?


	A small bit of action research for those interested in determing to what extent we might be able to quantify learning and teaching:

After a short lesson, ask the learners to give feedback (written and individual is probably best) in response to this question:

What did you learn in class today?

Collect the feedback then ask for the same on a second question, which you might want to answer yourself:

What did the teacher teach today?

You might find some students looking puzzled, saying things like, "But, I... uh, we just told you what we learned."

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7216
	From: djn@dennisnewson.de
	Date: Di Aug 24, 2004 9:06 

	Subject: Re: By whose foot shall we measure?


	An interesting suggestion, Rob, but, as I'm sure you will agree, learning, long-lasting 
learning, can take place over weeks and months and probably canniot be pinpointed to 
one lesson. And do learners always realise what they have learned?

If T.S.Eliot were a member of this list he might well have written something very much 
better than:

Teach me to learn
And not to learn.
Teach me to see
That what I do not see
Is only the shadow
Of what I understand -
That I do not understand
And is
Perhaps
Incomprehensible
Unlearnable.
Quick,
Seize the fleeting moment
And absorb.

Dennis



	


	Group: dogme
	Message: 7217
	From: David Hill
	Date: Di Aug 24, 2004 2:00 

	Subject: Re: "If you have to ask, you''ll never know"


	1st posting for ages ( but still lurking ) and it's not about 
teaching/learning ( SORRY ):

I think The Slits were incredibly successful, and still worth taking 
seriously. ("Silence is a rhythm too") Classic punk can only be 
Pistols, Slits & SLF. ( Interestingly, in an English / American, 
young adult, male-dominated genre, the band's singer was a 14 year-
old German lass.)Still let's not have a thread on this, but I 
couldn't let it pass.

"If you have to ask, you'll never know" Now if ever a statement from 
a parent or teacher ever made me seethe with rage at the sheer 
perversity and charlatanism of someone who might say that. Unless 
it's the Taoist "Those who know don't speak. Those who speak don't 
know." Thanks to Diarmuid for NOT ducking the question.

Some fantasies I've often entertained while teaching in broom-
cupboards to groups of 57:

An ideal language school would have circular
classrooms.*

An ideal language school would have 12 Ss per group: permutations for 
groupings: covens: apostles...*

* - Unless, of course, the learners wished otherwise!!!!!

List still well worth reading, just been too busy.

Anarchy, peace & freedom to you all ;)))))))))

D

PS An ideal language school would be run according to principles of 
anarchy, peace & freedom.* (?)



	


	Group: dogme
	Message: 7218
	From: scott_thornbury
	Date: Di Aug 24, 2004 3:49 

	Subject: Re: The Ideal Language School


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <fogarty.olmos@t...> 
wrote:
> At the moment I am working in the UK which is pretty much as close 
to the Ideal Language School as can be. Language is available at all 
times, is free at the point of delivery (usually), is used for a 
purpose and is optional.
> 

Maybe just being available,free and optional is not enough, though. 
The same, after all, can be said of (opportunities for) keeping fit. 
Maybe these opportunities need to be turned into affordances, and 
maybe that requires the skills of a good mediator. What I'm getting 
at is that the ideal language school is the one with the best 
teachers. 

As I know from living in Spain, exposure alone is not enough.

S.



	


	Group: dogme
	Message: 7219
	From: Diarmuid Fogarty
	Date: Di Aug 24, 2004 9:05 

	Subject: Re: Re: The Ideal Language School


	Perhaps my reply was a bit too flippant. I meant to say that the Ideal school doesn't have to be a school. We can learn as much as we need from the materials available in the real world.

What Scott seems to be saying is that the Ideal School might not have the Ideal Students. 

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7220
	From: fiotf
	Date: Mi Aug 25, 2004 12:58 

	Subject: Re: grammar as a foreign language (1)


	HI Doc and All,
I've been on my hols - in the Canaries - and am now in the throes of 
moving pad, so am snowed under boxes and general cr**, but JUST 
before I went away, I did a write up thingy of some of those 
discussions for the TEA on-line mag, which I imagine will appear 
sometime in Autumn. ANYWAY, when I have dug myself out of this trench 
and have internet again, I'll see if I can post some sort of summary, 
if you're interested. The discussions in question were very 
productive and seemed to throw up/out/around a lot of the cruxes of 
our matter.

Also, having just zipped through a bit of the thread on grammar and 
what is it, Our Man Scott has some fair definitions in his books - 
Uncovering, How to...., and of course Natural Gram. takes on a 
slightly different angle. 

Anyway, just thought I'd pop in and say hello, and I'll really TRY to 
sort out a thing on the ESS vs ELL debates.

Big grins all round,
Fiona




--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Sue has hit on a fundamental difference when she says:
> 
> > Thus, 'Italian as a school subject' - mainly its 'official' 
grammar ->
> really can be like a foreign language for so many Italians,
> 
> A year and a half ago at a conference in The Canaries that were a 
number of
> discussions about 'English as a school subject' vs 'English as a 
living
> language'.
> Fiona, who organized much of the conference, might remember more 
about the
> discussions.
> 
> Dr E



	


	Group: dogme
	Message: 7221
	From: Robert M. Haines
	Date: Mi Aug 25, 2004 7:12 

	Subject: Wavicles


	No, that's another band representing the "sound of 77" (Ever seen The Punk Rock Movie?). 

Wavicles is a blend of waves and particles, which has been used to describe the nature of light; either a wave or a particle, depending on how we look at it. Someone on the list certainly knows much more about this stuff than I do.

Dennis is of course right about the nature of learning from his angle (a very good one), but there is a whole set of standards and beliefs based on another perspective that views learning much less holistically than Dennis and I do. 

It might not be entirely daft to integrate these two ways (certainly there must be others) of looking at learning. One way to do this could be through our recognition that learners often want to monitor their progress in the short-term, to feel they are moving ahead in a lesson and over the course of many lessons:

Lovely lines from Dennis: 
"Teach me to see
That what I do not see
Is only the shadow
Of what I understand"

From the learner: "Hey, somebody shine the flashlight over here!"

Meanwhile, we know that the so-called 'black box' of learning is contained in a larger box which, in turn, rests inside a still larger one... you've seen this metaphor before.

Some of the difficulty with dogme that teachers and learners experience arises out of a fear of wandering off the beaten path, that is to say that learning (whatever it is) in a dogmetic context like a discussion is not so easily tracked by 'educational GPS (Global Positioning System) devices' such as standardized tests. So even if learning remains elusive and mysterious but something we all believe in (Is that why 'dogme' backwards is 'em... god' ?), we might still attempt to:

"Seize the fleeting moment
And absorb."

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7222
	From: Robert M. Haines
	Date: Mi Aug 25, 2004 7:26 

	Subject: Learning sans teacher


	Diarmuid wrote:
Perhaps my reply was a bit too flippant. I meant to say that the Ideal school
doesn't have to be a school. We can learn as much as we need from the materials
available in the real world.

What Scott seems to be saying is that the Ideal School might not have the Ideal
Students.

Actually, I think Scott is saying what he's said before, ie most foreign/second language learners don't have what is necessary to teach themselves even if they are in the target language community 24/7.Thishas come up before on the list, and I remember that I did not agree with Scott though I might be more inclined to these days.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7223
	From: Robert M. Haines
	Date: Mi Aug 25, 2004 7:43 

	Subject: CELTA


	I'm posting for the third time in a row, I know. Apologies. I've been dealing with the 'bouncing' problem and had to reactivate my account. Some of the previous messages are just now coming through. This is fairly short anyway.

Had dinner with a teacher I commonly refer to as the most humanistic teacher I've ever observed. We did the DELTA together. He didn't manage to pass but is considering another go in order to earn more as a teacher trainer.

Two of the current trainees discouraged him in their fourth week of training by telling him after they'd observed his class how much they liked his teaching, which was not like what they'd learned on the CELTA, where the teacher was supposed to pretend she wasn't there (in the room).

I didn't probe, but I think the trainees meant that a good CELTA-style teacher in their view starts activities them crawls into a corner to monitor.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7224
	From: Diarmuid Fogarty
	Date: Mi Aug 25, 2004 7:49 

	Subject: Re: Learning sans teacher


	Rob wrote: "Actually, I think Scott is saying what he's said before, ie most foreign/second language learners don't have what is necessary to teach themselves even if they are in the target language community 24/7.Thishas come up before on the list, and I remember that I did not agree with Scott though I might be more inclined to these days."

What don't most language learners have that is necessary to teach themselves? Possibly the answer is "motivation". What stifles this motivation? Abstracting the language from its surroundings and turning it into a thing-to-be-studied as opposed to a means-of-expressing-myself. Obliging people to learn it. Hemming people into a classroom. Possibly. On a by-note, although I am aware that Scott might not have said "most" language learners, I would just query that quantifier. There are an awful lot of people who do manage to teach themselves, particularly by living in the target language community (can I ask some ESOL teachers to support me on this one?). There are even a good few who manage to teach themselves without ever visiting the target language community. 

So, back to the ideal school (in a less hurried way, although work is calling). The ideal school would have highly motivated students, committed teachers, a pay scheme that was acceptable to all, but particularly to the teachers, would be inspected by people who sought to learn from it rather than to criticise it, would have no DoS but would be run by the teachers and the students, would be a place where students would choose to spend some of their free time, would not use coursebooks, would seek to create a real environment wherein students could use the language and feel secure in investigating what they had said, would be open to all students, regardless of financial income, would consist (perhaps entirely) of drop-in lessons, would provide alternatives for students who didn't want to go to a lesson but who wanted to learn, would encourage teachers and students to think about how to apply the structure of the school to the outside world, would promote the idea that exams were not necessarily the best means of determining somebody's worth, would have a programme of teacher assessment that would seek to help people overcome their perceived weaknesses rather than label them as a weak link in the chain, would recruit its students as members of staff, would not look like a school, would...appreciate donations from wealthy philanthropic benefactors. I am more than happy to act as bursar.

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7225
	From: sthornbury@w...
	Date: Mi Aug 25, 2004 8:24 

	Subject: Re: Learning sans teacher


	> Diarmuid wrote:

> So, back to the ideal school (in a less hurried way, although work is
> calling). The ideal school would have highly motivated students,
> committed teachers, a pay scheme that was acceptable to all, but
> particularly to the teachers, would be inspected by people who sought
> to learn from it rather than to criticise it, would have no DoS but
> would be run by the teachers and the students, would be a place where
> students would choose to spend some of their free time, would not use
> coursebooks, would seek to create a real environment wherein students
> could use the language and feel secure in investigating what they had
> said, would be open to all students, regardless of financial income,
> would consist (perhaps entirely) of drop-in lessons, would provide
> alternatives for students who didn't want to go to a lesson but who
> wanted to learn, would encourage teachers and students to think about
> how to apply the structure of the school to the outside world, would
> promote the idea that exams were not necessarily the best mean

I would drink to that.
Let's start one. We could call it Dogwarts.
;-)



	


	Group: dogme
	Message: 7226
	From: djn@dennisnewson.de
	Date: Mi Aug 25, 2004 10:07 

	Subject: Re: Wavicles


	"Seize the fleeting moment
And absorb."

It's fun pretending to be T.S.Eliot, but, self-critically, in the isue of learning, measuring 
and testing I'd say I wander too far from the majority of learners. As Rob says in other 
words, learners usually want to hear how they've done. Do you know many learners, 
especially non-adult learners, who don't enjoy getting something out of 10? I suppose 
the enlightened teacher's task is to ensure that his/her tests are not seriously 
misleading.

I'm not at all unhappy not to have a class of my own at the moment, but writing about 
teaching and learning without one is a little like writing a gardening column with no 
garden.

Dennis



	


	Group: dogme
	Message: 7227
	From: djn@dennisnewson.de
	Date: Mi Aug 25, 2004 10:07 

	Subject: Re: Learning sans teacher


	My understanding of Scott's message, Diarmuid, was that exposure (to the language 
around the learner if he/she is living in the culture where it is spoken) is not enough for 
learning and that affordances and teacher facilitation are required in addition.

----------

When I asked about the ideal school, I was thinking of something like..."The ideal 
school is one where the teacher is allowed to teach in his/her own way following his/her 
convicitions about language learning without interference from school managers, edicts 
from the Ministry or other outside bodies......Over a period of time, of course, such 
teachers should be able to demonstrate: "Look. What I do works very well."


Dennis



	


	Group: dogme
	Message: 7228
	From: djn@dennisnewson.de
	Date: Mi Aug 25, 2004 10:12 

	Subject: Re: Learning sans teacher


	Diarmuid's ideal school


In many respects - apart from the pay - it doesn't sound too unlike Somerhill or 
Dartington Hall.

Dennis



	


	Group: dogme
	Message: 7229
	From: djn@dennisnewson.de
	Date: Mi Aug 25, 2004 12:53 

	Subject: Re: Learning sans teacher


	Diarmuid,

With reference to your, Rob's and Scott's remarks about people managing or not to 
learn languages on their own....

I'd be surprised if you didn't all agree that some differentiation is called for here. Are we 
thinking of middle class European kids not managing to learn foreign language X at 
school - because they don't particularly want to be at school, because some adult has 
chosen the foreign language for them, because their hormones are giving them 
hell....etc.?

Are we thinking of 7-year-old kids in a West-African market who pick up more than one 
language so that they can buy and sell?

Are we thinking of ourselves, exposing ourselves in Spain, or Germany or France but 
managing to do our jobs without becoming very proficient in the languages of the 
countries where we live and work?

Stephen Krashen, writing on YL list a couple of weeks ago (his remarks were 
specifically about learning to read) suggested that there was no evidence to prove that 
all the "schemes" worked. He simply recommended lots of individual reading (the 
equivalent of learning sans teacher?)

Diarmuid's right to single out motivation. Can anything work without it?

Dennis



	


	Group: dogme
	Message: 7230
	From: Shaun Dowling
	Date: Mi Aug 25, 2004 4:32 

	Subject: Re: Wavicles


	Hi 


"I'm not at all unhappy not to have a class of my own at the moment, but writing about 
teaching and learning without one is a little like writing a gardening column with no 
garden."



At conferences, it is funny how many coursebook writers I have heard say something similar to this. 

Shaun



---------------------------------
Do you Yahoo!?
New and Improved Yahoo! Mail - Send 10MB messages!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7231
	From: Tim Nall
	Date: Mi Aug 25, 2004 6:09 

	Subject: self-teaching, ideal classrooms


	Hello All,

I have been glad to read this list for a while. It is
good to hear so many provocative/interesting ideas
thrown out for discussion.

My last post was needlessly brief and cryptic 'cause
Real Life was calling. I apologize. Perhaps I will go
back and try to clarify, but the "assessing teachers"
thread seems to have died...

So I'm trying to filter through all this and arrive at
some conclusions.

I agree with someone who quotes Scott as saying that
*most* learners are not eqipped to learn solo. I
disagree that motivation is the key missing
ingredient. There is just a huge amount of Stuff To
Know, and independently re-discovering the wheel,
though of course possible, is just irredeemably
ineffective. I suspect it is naive to hope that
learners can sort through all the huge piles of stuff
they *can* learn and pick out what they *need* to
learn for each given context. [I originally put some
examples here, but then deleted them as being lengthy
and probably covering very-familiar ground.]

I am a little surprised at the hard-core statements I
see from time to time. For example: yes, many
textbooks are pablum, just useless cr*p thrown
together by business suits cynically cashing in on an
eager market. The word "exploitative," which I do not
lightly or reflexively use, might even have some place
in that description. However, it's difficult -- very
difficult -- for me to justify extrapolating from that
statement out to a hard-core position which holds that
textbooks simply should not be found/used in an Ideal
Classroom. With apologies all around, I think that if
you strike the word "ideal" and replace it with
"idiosyncratic," then you've hit something closer to
the truth. The reason I say this is closely related to
the above paragraph: good texbooks are convenient
distillations of *useful* knowledge about the English
language, about discourse conventions, etc. etc. They
are convenient to the point of being indispensable, in
my opinion. 

I am not, however, irredeemably lost. :-) I see much
value in a dogmetic approach. However, my position is
that a dogme-style approach cannot stand alone. I
would not argue aloud with a dogme-adherent who said
the converse is also true: that a non-dogmetic
approach also cannot stand alone. However, I would
desire more than a little justification before I'd be
willing to commit to that position.

My ideal classroom would have two formats, perhaps on
alternating days (?). Format A would, though hopefully
at least somewhat communicative, lie somewhere closer
to the evil drill-and-grill end of the spectrum. It
would incorporate worksheets, textbooks, and many
other things non-dogme. Format B would be something
much closer to dogme. However, it would be a bit more
restrained than the Strong Version of dogme (which, if
I as a newcomer may speculate, seems to be anchored by
Diarmuid.. is that a fair statement? If not, then I
retract it.) Format B would be *much* more
communicative and learner-driven. 

My key point is this: I think dogme complements rather
than replaces a more controlled and top-down paradigm.

Thank you for the excellent discussions.





=====
Best regards, 
Tim Nall 
The ELT Two Cents Cafe 
www.geocities.com/twocentseltcafe/

__________________________________________________
Do You Yahoo!?
Tired of spam? Yahoo! Mail has the best spam protection around 
http://mail.yahoo.com


	


	Group: dogme
	Message: 7232
	From: Robert M. Haines
	Date: Mi Aug 25, 2004 7:42 

	Subject: Motivation


	From Diarmuid: "What don't most language learners have that is necessary to teach themselves? Possibly the answer is "motivation". What stifles this motivation? Abstracting the language from its surroundings and turning it into a thing-to-be-studied as opposed to a means-of-expressing-myself. Obliging people to learn it. Hemming people into a classroom. Possibly."

Yes, I think motivation is at the heart of learning, and I believe what's listed above can stifle motivation.

More from Diarmuid: "On a by-note, although I am aware that Scott might not have said "most" language learners, I would just query that quantifier. There are an awful lot of people who do manage to teach themselves, particularly by living in the target language community (can I ask some ESOL teachers to support me on this one?). There are even a good few who manage to teach themselves without ever visiting the target language community."

I've had no luck locating the thread where this topic came up before, so I don't know exactly what Scott said. I have only my aging memory to guide me (squeak... as the wheels slowly turn). And, just to add my two cents for the record, I did not *quote* Scott (Tim). Anyway, I agree, as an ESOL teacher, with what D. has written above. At the same time, I recall the story of two brothers in Italy (I think it was) who achieve very different levels of proficiency based on what's been called 'integrative motivation' (I want to fit in to the L1 community, so I need to learn their language). This story is in UG (Scott's book), I believe. 

With the discussion over at GISIG about English as a Lingua Franca, I wonder if integrative motivation drives many language learners among the majority who now speak "non-native" or "uninherited" English in kind. Does this group have more intrinsic motivation than those poor folks who are shipped off by mom and dad to spend a month cramming for TOEIC or TOEFL here in the target language community?

I feel that I have learned German very well without formal instruction. I say that having had a few months of formal instruction though, so how can I really be objective? I read 'boring' grammar books --- yes, grammar books --- eavesdropped on the train, tried to decipher every scrap of German I could find and practiced pronunciation while walking home. One teacher called me Unser Sonny Boy, others said I had a talent for languages, but I was just motivated as hell to participate in the dialogue. *Most* of my classmates were not as motivated, I felt. I also don't see that kind of motivation in *most* of my students. Maybe it's down to my teaching. Or maybe it has to do with Dennis' differentiation, i.e. who (what kind of learner) are we talk about here? Another point to consider is how much learning suffices to say one has learned a language? Perhaps the 'intermediate plateau' theory is correct.

So, I consider motivation to be at the heart of learning. I don't see the kind of motivation that has driven me to learn German well (in my estimation) in most of my peers or students and the reasons for this might have something to do with learners' needs and interest. 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7233
	From: fiotf
	Date: Mi Aug 25, 2004 7:55 

	Subject: Re: self-teaching, ideal classrooms


	Hi again,
The Day A and Day B formats (Tim): I teach very dogmetic classes, and 
find that there is often a kind of A/B shaped tendency anyway, though 
board pen can largely take the place of worksheets, unless you're 
hopelessly stuck or have an Old Faithful and a cold brewing (ie 
reduced inspiration). 

The A format is the communicative or conversational part where the 
stuff emerges, the long and winding road, as it were. Where things 
kind of ping up, rather than crop, and you find bagpipes and the 
visible spectrum in the same 60-minute session. Often there is as 
much Content Learning (oh, what jargonese, sorry) going on, as Bits 
of Linguistic Input - ie a sharing of world knowledge or whatever.

Then, of course, as your ears have been pinned back with gaffer tape 
during the A part, you/they (ie all of you) may then decide that you 
could do with a bit of focus on whatever it is they don't feel happy 
with, whether that's some sort of pronunciation thing, or they don't 
quite get what WILL is all about or whatever. So Format B comes in; 
but if you sink them under a bog of worksheets, well, how personal is 
that? Surely it's more technical, more Overt Input, more Ideas for 
how to write efficient emails, or how to be happy with prepositions 
or what the heck the present perfect is trying to say or ....., but 
you can almost use sketched pictures to support and let the rest 
emerge again, though the Content Learning going on is linguistic , ie 
they're talking about it, rather than being presented with it wrapped 
in yellow cellophane.

Does that make sense? I find that a well placed conversational 
question works much better than most Practice Activities or 
Worksheets, anyway. Even asking the students to think of cases where 
they might use whatever it is you just focused on, or going back over 
wherever it cropped up the day before.........or even just carrying 
on down the long and winding. 

I waffle. 

Fiona



> My ideal classroom would have two formats, perhaps on
> alternating days (?). Format A would, though hopefully
> at least somewhat communicative, lie somewhere closer
> to the evil drill-and-grill end of the spectrum. It
> would incorporate worksheets, textbooks, and many
> other things non-dogme. Format B would be something
> much closer to dogme. However, it would be a bit more
> restrained than the Strong Version of dogme (which, if
> I as a newcomer may speculate, seems to be anchored by
> Diarmuid.. is that a fair statement? If not, then I
> retract it.) Format B would be *much* more
> communicative and learner-driven. 
> 
> My key point is this: I think dogme complements rather
> than replaces a more controlled and top-down paradigm.
> 
> Thank you for the excellent discussions.
> 
> 
> 
> 
> 
> =====
> Best regards, 
> Tim Nall 
> The ELT Two Cents Cafe 
> www.geocities.com/twocentseltcafe/
> 
> __________________________________________________
> Do You Yahoo!?
> Tired of spam? Yahoo! Mail has the best spam protection around 
> http://mail.yahoo.com


	


	Group: dogme
	Message: 7234
	From: twocentseltcafe
	Date: Mi Aug 25, 2004 8:03 

	Subject: assessing teachers, assessing methodologies, etc.


	Hi,

Forgive me for being hopelessly uninformed, but could anyone tell me 
what a DoS is? I mean, aside from a computer operating system. 
Director of Services? Distributor of Stopples? Deleter of Self-
esteem? 

OK. Anyhow. Diarmuid wanted to survey the murky topic of teacher 
assessment, or at least throw rocks at it from a healthy distance. 
Rob wanted me to illustrate a 'central tendency' and its 'repeateable 
outcomes' but not in an individual case.. 

1. How can one prove that learning has taken place because of the 
teacher's actions?

I do not think one can *prove* that learning has taken place, 
although the data can be "suggestive." However, "suggestive" is 
just "suggestive" and no more. "Proof" is an extremely high bar to 
attempt to jump.

However, teachers in public schools work on the taxpayers' dollars, 
and so society has the right to expect some accountability. The 
learners themselves have the right to some accountability from 
teachers, whom learners have entrusted with an important task. 
However (again) "objective," normative, standardized tests of 
students' performance simply do not deserve the face validity they 
rec'v (uhh.. this reminds me of "With Literacy and Justice for All: 
Rethinking the Social in Language and Education (2nd edition)" by 
Carole Edelsky.) ... However (again) "holistic" is simply a 
euphemism for "subjective" when it comes to assessment of teachers 
and learners. I personally despair of any real answer to this 
question, and am hoping for a fresh breeze of wisdom to blow from 
list members. Diarmuid's suggestion is definitely worthy of 
attention: "Wouldn't it be better to assess somebody purely on what 
they were expected to be doing, ie teaching and encouraging the 
learning process?" 

My remarks about central tendencies (averages) were referring to 
pedagogical practices, not individual teachers. They kinda assumed a 
conclusion similar to Diarmuid's: Forex, I do not think it wild or 
weird or unlikely or unreasoable at all to test whether error 
correction improves learners' grammatical accuracy..and furthermore 
whether more/less explicit correction is more/less effective. This 
dovetails (at least in my personal definition of reality) with 
Diarmuid's conclusion: I'm suggesting assessing the methodology and 
its conscientious application rather than the results. I'm not saying 
I am committed to that position; I just think it is worth 
considering. Assessing the methodology itself would be done in a 
manner that may seem "science envy," but... I think that some general 
truths can be established. [These general truths are what I 
inaccurately referred to as "repeatable outcomes" and what Luke more 
accurately referred to as "predictable outcomes."] However, this 
recent quote is interesting (to me at least):

"The efficacy of teacher error/grammar correction in second language 
writing classes has been the subject of much controversy... The 
primary thesis of the paper is that, despite the published debate and 
several decades of research activity in this activity in this area, 
we are virtually at Square One, as the existing research base is 
incomplete and inconsistent, and it would certainly be premature to 
formulate any conclusions about this topic."

-- Dana Ferris (a major advocate of error correction in writing). 
The "Grammar Correction" Debate in L2 Writing: Where are we, and 
where do we go from here? (and what do we do in the meantime . . .?)
Uncorrected proof from the Journal of Second Language Writing.



	


	Group: dogme
	Message: 7235
	From: twocentseltcafe
	Date: Mi Aug 25, 2004 8:11 

	Subject: Re: assessing teachers, assessing methodologies, etc.


	HI again,

Perhaps I can help those who have neither the time nor the 
inclination ;-) to read my longish posts, past and future. Let me 
characterize/caricature myself: I should set up a hotkey that inserts 
this text:

"Choose the Middle Path." 

;-)
Tim Nall



	


	Group: dogme
	Message: 7236
	From: Diarmuid Fogarty
	Date: Mi Aug 25, 2004 11:01 

	Subject: Re: self-teaching, ideal classrooms


	So, Tim, to get this straight: are you suggesting that even with the motivation to learn and to speak the language, *most* people who are living in an English speaking country will need to find a teacher if they are to learn the language because they are not equipped to do so?

I have several people I could introduce you to who would belie this claim. I'm one of them, my wife is another, I was friends with an Armenian in Greece who was another. There are more, I promise you!

Rather than being irredeemably ineffective, my Spanish learning was perhaps immeasurably more effective than the classes at the Escuela de Idiomas where we moved from Q1 to Q2 to Q3 in a relentless circle. Before anyone seizes on this as evidence of classroom learning, I can assure you that I learnt next to nothing from my studies in the EOI. I was there very infrequently and when I was there it was largely for social reasons.

Neither do I think it is particularly idiosyncratic to visualise the ideal classroom as having no textbooks. I don't think it's even hardcore. In fact, a number of my colleagues who have never even heard of dogme abstain from coursebook abuse. Of course, your opinion that coursebooks are indispensable is equally valid, but I was describing *my* ideal classroom, not yours ;).

I don't recognise a strong or a weak version of dogme! In fact, I don't actually recognise dogme as having any particular version. I have tried to explain my view that dogme is just (a label for) a way of thinking that shapes practice. I believe that you can get a lot from working with what everybody brings to the class. You can also get a lot from supplementing that with worksheets and the like, but I prefer to let my worksheets be based upon what was discussed in class. Ideally, I prefer the students to write the worksheets. As for coursebooks, I end up writing our coursebook in the form of class reports. Students write their diaries which act as their coursebook. We drill when we need to; we use IT and other forms of media. 

Mullah Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7237
	From: Diarmuid Fogarty
	Date: Mi Aug 25, 2004 11:24 

	Subject: Re: assessing teachers, assessing methodologies, etc.


	Tim wrote: "However (again) "holistic" is simply a 
euphemism for "subjective" when it comes to assessment of teachers 
and learners. I personally despair of any real answer to this
question, 

Can it be objectively proven that Beethoven was a great musician? Can it be scientifically demonstrated that Charles Dickens wrote great stories? Can it be unequivocably shown that Van Gogh's art was wondrous? 

I think that any worthwhile assessment of whether or not a teacher is worth their salt must be subjective and should come from three sources (possibly four): the students (whose word should be given more weighting); the employer (who should be able to offer a professionally subjective opinion following a number of observations); the teacher themself (and possibly the teacher's colleagues). 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7238
	From: Julian Bamford
	Date: Do Aug 26, 2004 8:21 

	Subject: Re: Negative, Dogme. Over...


	on 8/19/04 2:28 AM, Robert M. Haines at haines@n... wrote:

This is so beautiful, Brett --- you've got Luke Meddings coming out of the
woodwork, Diarmuid's reciting the alphabet and Dr. E-vil is saying nice
things about you (well, about your posting anyway). I tell ya...

There just might not be such a thing as Dogme, as I mentioned a while back,
reading how many different interpretations we have on this list. I mean that
Dogme might be simply an umbrella term to cover all our individual beliefs
and practices. At the same time, however, Dogme might be like language as
Luke has described it, i.e. not the sum of it's parts, too complex to be
captured and caged without losing its essence. Or maybe I'm just trying to
make Dogme sound more mystical than need be.

The notion of interaction with students leading to compromise seems dogmetic
to me. The idea of slavishly adhering to a single way of teaching does not.
I still think it all goes back to that comment Scott made, and how we
interpret it. You see, if Scott did/does not mean to say that there is only
one way to teach (which was a CLL-type lesson, wasn't it?) then your claims
about Dogme have lost some ground, no?

It would be a shame to lose this thread though.

Rob



[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7239
	From: Julian Bamford
	Date: Do Aug 26, 2004 8:25 

	Subject: oops!


	Oops. I pressed a wrong button when reading my email, and reposted an old
[dogme] post. Many apologies.
Julian



	


	Group: dogme
	Message: 7240
	From: Tim Nall
	Date: Fr Aug 27, 2004 2:08 

	Subject: "Motivation" and "sans teacher": Ben Franklin


	I pulled this quote from another list. I am not 100%
sure it is historically accurate, but I believe it is:

====================
From "The Americanization of Benjamin Franklin" by
Gordon S. Wood, The Penguin Press, New York 2004, Wood
explains how Franklin improved his writing since his
total of two years of schooling were completed at a
very early age. Wood states, "He (Franklin)
discovered a volume of Joseph Addison and Richard
Steele's 'Spectator' papers and saw in it a tool for
self-improvement. He read the papers over and over
again and copied and recopied them and tried to
recapitulate them from memory. He turned them into
poetry and then back again into prose. He took notes
on the 'Spectator' essays, jumbled the notes, and then
attempted to reconstruct the essays in order to 
understand the way Addison and Steele had organized
them. All this painstaking effort was designed to
improve and polish his writing, and it succeeded."


=====
Best regards, 
Tim Nall 
The ELT Two Cents Cafe 
www.geocities.com/twocentseltcafe/
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	Group: dogme
	Message: 7241
	From: Tim Nall
	Date: Fr Aug 27, 2004 2:16 

	Subject: "motivation" and "sans teacher"


	Hello,

Thank you Diarmuid for disagreeing with me. If I am
wrong, I'd rather be proven wrong than to live in
blissful ignorance (and I am not joking).

Diarmuid wrote:"... are you suggesting that even with
the motivation to learn and to speak the language,
*most* people who are living in an English speaking
country will need to find a teacher if they are to
learn the language because they are not equipped to do
so?"

I have to confess a blindspot regarding setting:
"...who are living in an English speaking country." I
taught in Taiwan; I plan to return to Taiwan to teach
again. I see the language-learning through EIL-colored
glasses.

I'd like to come at your comments from two angles.
Firstly, you are arguing from positive examples of
successful learners. Your statements can very easily
and rationally be used to support this statement: "All
of the successful language learners that I know of or
have heard of (barring for the sake of discussion the
possibility of some few exceptional intellects, who
acquire things easily) have been highly motivated."
Can we extend this argument, then, to say the
following: "All highly motivated learners (barring
some few individuals who are in some way hampered by
cognitive/oral/aural/motor impairments) will be highly
successful"? Can we even further add to that statement
"...with or without formal classroom instruction"? I
leave that to you.

Secondly -- Well, I have to suggest that we define
things a bit, and I also have to cover my tail just a
little. :-) Let's get the tail-covering done: no
matter how we define things, I will readily agree that
there are those who can accomplish whatever goal we
decide (for the sake of discussion) to examine. There
are those who can learn L2 speaking/listening without
logging any formal classroom time at all (initially
here we elide the definitions of teach, self-teach,
etc.), and persuade/fool native speakers that they are
also native speakers... and so on. There are always
exceptions when it comes to learning.

So, let's slice and dice:
Define our skill set. Are we talking only about
speech/listening, and furthermore only about
daily/social/survival speech? Or do we include
litearcy, and furthermore include reading/writing in 
academic or technical/scientific or some other
register which may have a large & confusing number of
conventions? In short, is absolutely everything left
on the table?

Define Teacher (a big one): are we talking only about
formal classroom teachers, or anyone who acts as a
linguistic/sociocultural guide (in areas that most
closely involve language.. not, for example,
suggesting that you take off your shoes before
entering a Chinese friend's hom)? Do we exclude forex
a native-speaker spouse who thoughtfully corrects your
spoken grammar/pronunciation, or do we call the spouse
a teacher as well?

Define Equpped: Are we talking just about inherent
language acquisition abilities, or do we also include
the wisdom to know where to find pertinent input,
which examples of input to select, how to interpret
that input, how to see relationships between the input
and its context... etc. etc.?

Define Successful Learning, at least in this very 
limited sense: what level of proficiency are we
shooting for? Are we content to accept as a
successful learner the person whose spoken L2 grammar
is rife with inaccuracies, but who is able to achieve
communicative goals? Or are we looking for accuracy
across a host of contexts?

Most people do not have the time to be their own
guides -- to reinvent the wheel. Even if they had the
time, they must make many decisions about what to
learn, and where to find that input. Even if they find
the input, they have to make many decisions about the
accuracy of their own output (and that is far, far
more difficult than it may seem at first glance), and
the accuracy level they are content to accept, and the
impact that has on their communicative identity among
native listeners/readers. Even if they find a way to
monitor their own accuracy, there exists a host of
options for expression, and each has an accompanying
degree of effectiveness or ineffectiveness in L2
culture and a particular setting (business, academic,
etc.). Even if we set aside the "not enough time"
aspect, we cannot still easily set aside the store of
information needed to make so many language-learning
decisions and evaluations.

An L2 learner is a stranger in a strange land, and I
am really focusing on the less literal interpretation
of that label. Heck, I tutored L1 speakers of English 
last semester who were strangers in the strange land
of academic writing. Strangers in a strange land
generally need guides.

If we accept a broader definition of teacher, where
does that leave the "sans teacher" discussion? Perhaps
"sans teacher" is simply another way of repeating
arguments against top-down imposition of choices upon
the learner... I am not sure.

I wish I had time to say much more, and to
polish/correct what I have said.. but.. I have
homework and independent research to do!! :-) I will
try to read what's posted on this list, but replies
may be slow.

Cheers,
Tim Nall
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	Group: dogme
	Message: 7242
	From: djn@dennisnewson.de
	Date: Fr Aug 27, 2004 7:40 

	Subject: Re: self-teaching, ideal classrooms


	I scribbled a now cryptic note for myself in the train to Hamburg yesterday which seems 
to read:

Not - I know German, but I can do German - automatism as in swimming.

I got the impression that somewhere in this discusion someone was writing as if the 
mastery of a language comprised the learning of facts. It seems to me that learning a 
language has much more to do with skills - which become increasingly automatic. Of 
course this is a simplification, and there is a mixture (skills plus facts .- particular lexical 
items, for example) but, I suggest, speaking a foreign language is more realistically 
described as doing something than learning facts.


Dennis



	


	Group: dogme
	Message: 7243
	From: Diarmuid Fogarty
	Date: Fr Aug 27, 2004 7:52 

	Subject: Re: "motivation" and "sans teacher"


	Not knowing of any research methodology that would enable me to identify, let alone monitor the progress of *all* highly motivated learners, I think it is fairly standard practice to be able to hypothesise once we reach a critical mass! Therefore, yes, I believe that *all* highly motivated learners will be able to learn a language with or without classroom instruction.

Skill set: whatever it is that the learners are motivated to learn. If somebody wants to speak well, I am convinced that they can. If they want to write well, I am convinced that they can. But we're talking genuine motivation here - not the kind that makes my students say, "We want to improve our writing [to pass the IELTS exam]," and then do very little writing over the year.

Teacher: in the context of this thread which has emerged from "Describe your ideal school", I took (and take) teacher to mean somebody who is employed to teach.

Successful learner: somebody who feels that they have been successful in learning a language. This doesn't imply any sense of completion, for the successful learner will want to continually improve. You're right about time, but then the successful learner will understand that language learning is a lifetime commitment. Nobody is denying that language learning is a complex process, but I would argue that all of the things that you write about the student having to do: make decisions, monitor output, find input etc will have to happen both in and out of a classroom. Of course, instructed learning can speed things along, but a motivated language learning will receive instruction from the guy in the bar, the label on the packet of beans, the advertisement hoarding that they pass every day and from snippets of conversation overheard on the bus.

If we accept the *broader* definition of teacher, we have broken the context from which this discussion emerged...perhaps proving the theory that Scott referred to earlier that seemed to say that text was like a seamless robe (or was that only *good* text?!)! In fact, we *have to* accept the broader definition of teacher, surely, unless somebody is prepared to argue that it is possible to learn a language in a complete vacuum with no input and no interaction? 

Now time for me to go and walk the dog. What a multi-faceted lot we are!
Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7244
	From: MC Johnstone
	Date: Fr Aug 27, 2004 8:59 

	Subject: Re: self-teaching, ideal classrooms


	djn@d... wrote:

>I scribbled a now cryptic note for myself in the train to Hamburg yesterday which seems 
>to read:
>
>Not - I know German, but I can do German - automatism as in swimming.
> 
>
Precisely. Language users use skills, not formalized knowledge of forms 
and paradigms.

I failed to learn German because of this. I failed after numerous 
attempts that always took knowledge of facts as its central focus.

We all know that there are cartloads of Grammar to be excavated from 
even the simplest English utterance: German is the mother-lode. Three 
genders and four cases ensure that before you can say "the cat sat on 
the mat" you need to marshal the processing power of a super-computer.

Somehow little German kids do it without even thinking about it. So, if 
you want to do it, you should not think about it either. The course 
books however, will simply not shut up.


Omar



	


	Group: dogme
	Message: 7245
	From: djn@dennisnewson.de
	Date: Fr Aug 27, 2004 9:07 

	Subject: Re: "motivation" and "sans teacher"


	Prompted by Diarmuid's thoughts on the thesis: any motivated person can learn a 
language without a teacher, I was recalling that schools, for most people in England, 
didn't exist until the end of the nineteenth beginning of the twentieth century. Of course, 
this wasn't because it was believed that learning could take place outside schools, but 
because the belief was that most people shouldn't bother their heads about learning - 
they should get into the factories and down the mines and work.

Nowadays, with the wonders of radio, TV, CDs, recorders and, of course, the internet, it 
has never been easier, in principle, to be self-taught. But, especially for learning a 
language, a means of communication, it makes a great deal of sense to do some of the 
learning with other people and, given human nature, it is no bad thing to have regular 
sessions with one person in charge.

The trouble is, almost automatically, as soon as this format is chosen you get fixed-
form lessons and the expectation of lesson plans, homewrok, lists of words to learn, a 
grammatical syllabus and homework to be done and corrected.

I look forward eagerly to the foundation of Dogwarts to see what happens there..


Dennis



	


	Group: dogme
	Message: 7246
	From: djn@dennisnewson.de
	Date: Fr Aug 27, 2004 10:30 

	Subject: Re: "motivation" and "sans teacher"


	Eric, Sir,

You did say you wouldn't be in the office sometime. Perhaps it was today.

So just:

Hi!


Dennis



	


	Group: dogme
	Message: 7247
	From: sthornbury@w...
	Date: Fr Aug 27, 2004 10:59 

	Subject: Re: "motivation" and "sans teacher"


	On 27 Aug 04, at 6:52, Diarmuid Fogarty wrote:

> , yes, I believe that *all* highly motivated
> learners will be able to learn a language with or without classroom
> instruction.
> 

Let's not forget Wes, though. In Schmidt's much-cited 1983 case 
study of this adult Japanese artist living in Hawaii, Schmidt 
comments: "Motivation is the hardest variable to assess... In the 
present case, it seems necessary to recognize a distinction 
between the motivation, desire, or drive to communicate and 
motivation for studying the target language in a classroom situation 
or for doing certain types of self-study. The first does not 
necessarily imply the second. Wes clearly has a strong drive to 
communicate for integrative purposes. Particularly striking have 
been his attempts to interact and make friends with all the 
shopkeeprs, waitresses, and other workers in his urban 
neighbourhood, quite clearly an attempt to create in Honolulu a 
'village within a city' community similar to the one around which his 
daily routine inTokyo was centered. But in these and all 
interactions, his concern has consistently been with 
communication and not with form. Wes has been committed to 
learning English through natural interaction, while avoiding as much 
as possible any analytic study of the langauge code itself."

The result? "On a global level, Wes appears to have learned a lot, 
and his ability to communicate in English has improved at a steady 
and impressive rate....[but] Wes's grammatical control of English 
has hardly improved at all during the 3-year observation period." 

Significantly, "friends and acquaintances who are not in the 
language or language teaching business generally evaluate Wes's 
English favorably... ... Grammar teachers, on the other hand, 
generally consider him a disaster, possibly beyond rescue."

Schmidt adds that, on the basis of this study, "I do not wish to 
argue that instruction is a necessary condition for adult SLA, but 
only conscious attention to form, which could be accomplished 
through self study, using conscious learning strategies such as ... 
asking questions of native speakers, consulting available sources 
and actively using deductive reasoning to look for general rules and 
exceptions."

Which is a more or less a description of what Schmidt himself did 
in his own (also documented) learning of Brazilian Portuguese.

Great Leader.



	


	Group: dogme
	Message: 7248
	From: djn@dennisnewson.de
	Date: Fr Aug 27, 2004 11:03 

	Subject: Re: self-teaching, ideal classrooms


	My own ruminations continue to turn around how people, especially children and young 
people - but adults not excluded - learn languages. If I want to find out, should I read 
everything Ellis has ever written?

Although I agree with Diarmuid that (some) people can learn on their own (and many 
learn despite their teachers) I'm left with - it can only be an unscientific, personal 
intuition - that the most effective learning takes place under the influence of the sort of 
teacher who makes it clear that he (she) tries to understand the learners, likes the 
learners, is interested in the learners, respects the learners and somehow passes on 
his or her enthusiasm and motivates and and charms them into doing their own 
learning.


Dennis



	


	Group: dogme
	Message: 7249
	From: diarmuid_fogarty
	Date: Fr Aug 27, 2004 11:59 

	Subject: Re: self-teaching, ideal classrooms


	--- In dogme@yahoogroups.com, djn@d... wrote:
that the most effective learning takes place under the influence of 
the sort of 
> teacher who makes it clear that he (she) tries to understand the 
learners, likes the 
> learners, is interested in the learners, respects the learners and 
somehow passes on 
> his or her enthusiasm and motivates and and charms them into doing 
their own 
> learning.
> 
With which I would agree. I just don't think that the teacher has to 
be a teacher by profession or operating in a classroom! 
Diarmuid



	


	Group: dogme
	Message: 7250
	From: diarmuid_fogarty
	Date: Fr Aug 27, 2004 12:13 

	Subject: Re: "motivation" and "sans teacher"


	--- In dogme@yahoogroups.com, the Highly Esteemed Shepherd wrote:
> Let's not forget Wes, though. 

I won't, although let's not forget that Wes' "friends and 
acquaintances who are not in the language or language teaching 
business generally evaluate Wes's English favorably." I would be 
curious to know how Wes evaluated his success, especially in the 
light of the goals that he set himself. If he weighed in behind his 
friends and acquaintances, I would be tempted to join them on their 
side of the scales.

Humble acolyte



	


	Group: dogme
	Message: 7251
	From: djn@dennisnewson.de
	Date: Fr Aug 27, 2004 12:15 

	Subject: Re: Re: self-teaching, ideal classrooms


	Diarmuid writes:

"I just don't think that the teacher has to be a teacher by
profession or operating in a classroom! "

One can learn some language from all kinds of people in all kids of settings (and a few 
gifted people can learn a whole language), but are you suggesting all schools are pulled 
down and all professinally trained teachers given the sack?

Of course I can learn some language from the butcher, the baker, the candlestick 
maker's wife - but, only by chance will these non-professional teachers have the 
structured knowledge of language and an accompanying, thought-through, informed, 
effective pedagogy.

Dennis



	


	Group: dogme
	Message: 7252
	From: sthornbury@w...
	Date: Fr Aug 27, 2004 1:25 

	Subject: Re: Re: "motivation" and "sans teacher"


	On 27 Aug 04, at 10:13, diarmuid_fogarty wrote:

> --- In dogme@yahoogroups.com, the Highly Esteemed Shepherd wrote:
> > Let's not forget Wes, though. 
> 
> I won't, although let's not forget that Wes' "friends and 
> acquaintances who are not in the language or language teaching 
> business generally evaluate Wes's English favorably." I would be 
> curious to know how Wes evaluated his success, especially in the 
> light of the goals that he set himself. 

Minion. 
Well spotted. "Wes's own evaluation of his English ability is mixed, 
recognizing both strengths and weaknesses. he is clearly quite 
proud of what he has accomplished and knows that he can 
communicate much better in English than many nonnative 
speakers with much greater linguistic knowledge [Dennis's point 
about "can" vs "know"]. ... At the same time, Wes knows that he 
speaks 'funny English', that there are many things he wants to say 
that he can communicate only with great difficulty, that people do 
sometimes have a difficult time undersatanding him, and that his 
command of English is not adequate to his needs".

The almighty.





If he weighed in behind his 
> friends and acquaintances, I would be tempted to join them on their 
> side of the scales.
>



	


	Group: dogme
	Message: 7253
	From: davidhogg_bcn
	Date: Fr Aug 27, 2004 1:31 

	Subject: Re: The Ideal Language School


	Hi everybody.

I like Dennis's "unscientific, personal intuition", copied and pasted 
herebelow for y'all's convenience:-

"that the most effective learning takes place under the influence of 
the sort of teacher who makes it clear that he (she) tries to 
understand the learners, likes the learners, is interested in the 
learners, respects the learners and somehow passes on his or her 
enthusiasm and motivates and and charms them into doing their own
learning."

I'd like to ask a somewhat deliberately provocative question here and 
ask whether such teachers don't tend to be self-employed / 
freelance / on fixed-term contracts. Is that the case, in y'all's 
experience? 

Likewise, those colleagues of ours who have "permanent" employment 
contracts, and who happen to fit Dennis' description are (aren't 
they?) trend-buckers: people who are just so committed to quality, 
that they absolutely will not compromise, regardless of how "cushy" 
they become at work.

And of course, the professional degenerates, and those who abandon 
jammed photocopiers, and the unpunctual, and the unprepared, and the 
alcoholic, and the lecherous (and so on!) teachers are nearly never 
freelancers.

So, if we're putting together a list of items to be found in an ideal 
language school, "plenty of freelance teachers" has to one of our 
priorities, I'd've thought.

La'ers,
D.

--- In dogme@yahoogroups.com, djn@d... wrote:
> (I started wondering about this fabulous institution as I read some 
of the exchanges 
> between Brett and Diarmuid).
> 
> 
> Add to this list, covering the ideal condtions in which you would 
like to work and in 
> which you believe a lot of learning would take place.
> 
> 
> 1. In the ideal language school there would be x pupils per class
> 
> ...........
> 
> etc.
> 
> 
> 
> Dennis



	


	Group: dogme
	Message: 7254
	From: diarmuid_fogarty
	Date: Fr Aug 27, 2004 2:48 

	Subject: Re: self-teaching, ideal classrooms


	--- In dogme@yahoogroups.com, djn@d... asks: are you suggesting all 
schools are pulled 
> down and all professinally trained teachers given the sack?

Not at all, Dennis (at least not until the mortgage is paid off). I'm 
simply suggesting that the Ideal School is the real world. You could 
learn some language from all of the people you have mentioned. But is 
it not possible that you could learn a whole lot more if you had not 
been socialised into the belief that only teachers will have the 
necessarily deep insight into language? After all, it seems to me 
that despite the insights teachers have, there are still a large 
number of people who do not know how to speak more than their mother 
tongue(s).

Diarmuid



	


	Group: dogme
	Message: 7255
	From: diarmuid_fogarty
	Date: Fr Aug 27, 2004 2:52 

	Subject: Re: "motivation" and "sans teacher"


	--- In dogme@yahoogroups.com, The Divine Thornbury spake thus:
"Wes's own evaluation of his English ability is mixed, 
> recognizing both strengths and weaknesses. he is clearly quite 
> proud of what he has accomplished and knows that he can 
> communicate much better in English than many nonnative 
> speakers with much greater linguistic knowledge. At the same time, 
Wes knows that he 
> speaks 'funny English', that there are many things he wants to say 
> that he can communicate only with great difficulty, that people do 
> sometimes have a difficult time undersatanding him, and that his 
> command of English is not adequate to his needs".

All of which is proof positive, I would argue, that Wes will learn 
more. Isn't this part of the cycle: no knowledge-awareness of no 
knowledge-gaining knowledge-using knowledge-awareness that knowledge 
is not sufficient-gaining knowledge ad infinitum? The learner who 
thinks their English is wonderful is the learner who may stop 
learning. 

Grumbling Heretic



	


	Group: dogme
	Message: 7256
	From: diarmuid_fogarty
	Date: Fr Aug 27, 2004 3:09 

	Subject: Re: The Ideal Language School


	--- In dogme@yahoogroups.com, "davidhogg_bcn" <davidhogg_bcn@y...> 
wrote:

> Likewise, those colleagues of ours who have "permanent" employment 
> contracts, and who happen to fit Dennis' description are (aren't 
> they?) trend-buckers: people who are just so committed to quality, 
> that they absolutely will not compromise, regardless of how "cushy" 
> they become at work.
> 
> And of course, the professional degenerates, and those who abandon 
> jammed photocopiers, and the unpunctual, and the unprepared, and 
the 
> alcoholic, and the lecherous (and so on!) teachers are nearly never 
> freelancers.
> 
Perhaps davidhogg's most recent posting could serve as a timely 
reminder that dogme should strive not to make generalisations that 
are disparaging to anybody.

From a full time non-degenerate, punctual, non-alcoholic prepared 
teacher who has never walked away from a jammed photocopier in his 
life and who is sitting, at the moment, in a room with four other 
full-time etc colleagues who are somewhat bemused.



	


	Group: dogme
	Message: 7257
	From: sthornbury@w...
	Date: Fr Aug 27, 2004 3:43 

	Subject: Re: Re: "motivation" and "sans teacher"


	On 27 Aug 04, at 12:52, some non-entity ;-) wrote:

> All of which is proof positive, I would argue, that Wes will learn 
> more. Isn't this part of the cycle: no knowledge-awareness of no 
> knowledge-gaining knowledge-using knowledge-awareness that knowledge is
> not sufficient-gaining knowledge ad infinitum? The learner who thinks
> their English is wonderful is the learner who may stop learning. 
> 

Unfortunately, we don't know. Schmidt simply comments: 
"Perhaps eventually his rudimentary grammatical system for 
English ... will 'crack' and syntactic development will resume. 
While I certainly hope that this happens, and expect some 
progress in the future, i doubt that Wes will change his basic 
approach to language learning, and assume that he will continue to 
emphasize message content over message form".

For this reason, the Wes study is frequently cited as a case study 
of fossilization, although Schmidt avoids the term. It is often linked 
to another study of around the same time, the Higgs and Clifford 
one of the learners in the 5-level Foreign Services Instititute, which 
suggested that early fluency compromises later development and 
is maybe associated with fossilization. The so-called "Terminal 2s" 
at the FSI were those who achieved communicative effectivness at 
level 1, but then more or less just stayed that way, at the expense 
of grammatical accuracy, and hence never made it past Level 2. 
Skehan (1998) observes: "These learners corresponded, in some 
ways, to Schmidt's Wes, since earlier communciative effectiveness 
... represented a short-term advantage which proved expensive in 
the longer run... Once again, the suggestion is that unless there is 
direct involvement of the underlying language system in 
communication, it need not develop, even though communicative 
effectiveness does change". By direct involvement etc I think he 
means that you can't simply skate along using memorised chunks 
and communication strategies. The grammar must kick in.

Incidentally, I once had the opportunity to ask Dick Schmidt about 
what happened to Wes, but, given the peculiar circumstances of 
the encoutner, I didn't. Damn.

The Great Name-Dropper.



	


	Group: dogme
	Message: 7258
	From: djn@dennisnewson.de
	Date: Fr Aug 27, 2004 3:51 

	Subject: Re: Re: self-teaching, ideal classrooms


	[Apologies for over-posting, but I itch each time to respond .]

Diarmuid wrote:

"it seems to me that despite the
insights teachers have, there are still a large number of people who do
not know how to speak more than their mother tongue(s)."

I agree. But isn't this perhaps because teachers are often prevented from teaching 
according to their insights and because foreign languages are seen as school languages 
and not as a means of communication in the real world.

Dennis



	


	Group: dogme
	Message: 7259
	From: djn@dennisnewson.de
	Date: Fr Aug 27, 2004 4:05 

	Subject: Re: Re: "motivation" and "sans teacher"


	HE writes:

"Incidentally, I once had the opportunity to ask Dick Schmidt about 
what happened to Wes, but, given the peculiar circumstances of 
the encounter, I didn't. ......


'Crew' Wes. Out with all the details of the peculiar circumstances of the encounter.

Intrigued of Lower Saxony



	


	Group: dogme
	Message: 7260
	From: Robert M. Haines
	Date: Fr Aug 27, 2004 7:20 

	Subject: Motivation


	Reading the recent thread (sans this and that) quickly creates an image of Wes --- a former student who reminds me of Wes in a flowered Hawaiian shirt, that is --- mixing among the crowd at a beach party. Meanwhile, Dennis is covering his head with both arms, screaming at Diarmuid to Stop! as Diarmuid operates the crane that sends a giant wrecking ball into the side of the building. And then we have Professor Thorndeldore, reading from a book by Schmidt...

There's a lot of talk about motivation on this thread, so I'm really enjoying it. I have the following questions:

1. Does every learners/human being have an innate desire to learn?
2. Is it important to distinguish between intrinsic and extrinsic motivation in people like Wes? Is there in fact such a continuum of motivation in the first place?
3. If Wes did enroll at Dogwarts, let's say for one-to-one classes for one hour a day, how do you imagine working with him?

And why haven't we heard from Adrian Voldemort?

Forever Hagrid,
Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7261
	From: Robert M. Haines
	Date: Fr Aug 27, 2004 7:41 

	Subject: Fossilization


	Over on gisig, there's not only an interesting discussion about ELF (English as lingua franca) but also a short thread on fossilization that relates to recent posts here if you're interested.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7262
	From: gramarama@f...
	Date: Fr Aug 27, 2004 3:49 

	Subject: a real school - ideal or not?


	Hello, I'm Tim Gilroy and this is my maiden message to this group.

As a contribution to the debate as a whole and in particular David's latest
comment about freelancers, I'd like you to consider my place of work.

I'm the sole permanent EFL teacher at an undergraduate engineering
school in southern France.

Our students come to us direct from the mainstream French education system
(usually the better "Lycees" or high schools) with a functional knowledge of
English but a certain distaste for learning it, due largely to the "learning
facts"
style of teaching to which they've often been subjected for 7/9 years.

They know however that having good English language skills is one of the
necessary evils to ensure a successful engineering career.

So much for motivation.

Functioning within the framework of a rather prestigious French institution,
I've been obliged to construct a "syllabus" that sits nicely alongside the
other subjects on the school syllabus. We have a team of 8 English teachers, so
there also has to be a certain coherence about what is taught and when. Given
the vocation of our students, this syllabus is presented in terms of
professional language functions: writing CVs, business communications,
technical presentations and so on. We also try to lighten it up a bit with
various projects of a more general cultural nature. then there's the dreaded
external exam - in our case too, the IELTS, which we decided was as good an
exam as you can get for our particular students.

Over the years we've built a team of freelance teachers whose backgrounds (some
industrial, some artistic),
personalities, and creative teaching styles are complementary, and which also
give the language department a credibility with, and approachability to, the
students.

Our first term with the students is spent shaking them out of the stupour that
lycee has put them into regarding English, and getting them to be pro-active in
class. We try to dispel their obsession with "level" and grades, and instil a
healthy group-ethic of mutual support in each group. (The groups are,
nevertheless, graded in terms of level, except for the project modules...)

Because our students and our teachers are rather peculiar to our establishment
and the syllabus has evolved through the interaction of these two actors,
appropriate shop-bought materials have never been easy to come by, and in any
case our team have always had a healthy disdain for off-the-peg stuff and have
tended to rely on home-made, class-generated, interactive lessons.

Materials, such as there are, have emerged over the years in the form of past
student's work: the outcomes of projects, previous students' CVs and letters,
home-made movies, "survival manuals" and and so on.

We also benefit from the fact that our students are required to perform an
industrial placement every year - at least one in a foreign country - and they
return from these with fresh, wildly different experiences and new, real,
motivations.

having read the "day-in-the-teaching-life" style contributions to this group,
you seem all to be more or less in the rather priveleged position to practise
"micro-dogme", treating each class as it comes.

I'd like to think that we've developed a sort of "macro-dogme", building up a
running corpus of student language experience that can be recycled and expanded
on by each subsequent year-group. I was very glad to achieve this because when I
first started here I hadn't the faintest idea what a 19-year old engineering
student wanted out of life. Now we feel in a position to give interesting,
relevant and stimulating language lessons, while at the same time satisfying
the various directors and committees who scrutinise the school's pedagogy.
We've also achieved an admirable score of internationally mobile graduates,
built out of those same cynical science-focussed recruits from first year.

OK, I'm really not writing to brag about what a fantastic team we are.

I thought this might interest you: the school wants to change this team. Not for
pedagogical reasons but for administrative ones. Because we've built up such a
tight team whose knowledge is essential to the effective operation of the
language program, the school has become nervous about them. For a start, they
do "too many hours" under French employment rules for freelancers, and they
could technically, if they wanted, demand fixed term contracts (in the past,
with a previous visionary DOS, we made a "gentlemen's agreement" not to do this
so as to ensure the freedom to work as we wanted in the interests of the
students.)

Also, their materials-free
(in any sense the administration recognise), interactive style of teaching
makes them dangerously important, and there have been mutterings about the
"arrogance" and "anarchy" of the language department (we do tend to be a bit
liberal with our interpretation of the grading system for example, and this
causes discomfort in the various "class-committee" meetings).

So a beautiful language learning ecology is to be broken up. I'm going to have
to see my friends lose teaching hours (and most likely motivation and loyalty to
the program).
I'm also going to have to get in lots of new teachers (not easy in this rural
part of France) and train them up rapidly - impossible to do while conserving
the spirit of our program - it's going to go formalised and formatted and
they'll be expecting course books and other such reference points.

There'll be perhaps a certain schadenfreude watching the whole thing go belly-up
and the students protesting, but it's not going to make things any better, and
the whole thing will never be built up again as it was.

The only good point is that our core team have had brilliant experience of
moulding a credible teaching program while keeping true to learner-focussed
values, and they'll get jobs elsewhere ....

Does any of this strike chords in other group-members' experience? And does it
have any implications for bringing "unconventional" methods into
administration-run schools?

sorry about the length of this - just had to get it off me chest, like.

Tim



	


	Group: dogme
	Message: 7263
	From: Robert M. Haines
	Date: Fr Aug 27, 2004 9:10 

	Subject: Revolution


	Tim, thank you for sharing your macro-dogme and micro-French Revolution with us. If only the administrators behind the dissolution of your incredibly competent team had to face the guillotine. I'm kidding of course, but, based on your description of events, it would be nice to see them get a pie in the face at the very least.

I know that next week (I think that's right) young Muslim women will be forced to remove their head scarves as the conservative government in France chooses the silliest reform of many (offering Arabic language lessons in schools, recognizing Arabic holidays, etc.) recommended by a council of educatiors. Perhaps what's happening at your institution is another brick in the wall of State centralized power over local education and individual needs.

I wish I had better advice, but for now all I can offer is to do whatever you can to "corrupt" the newbies that come in by letting the students and outgoing teachers have as much influence over the transition as possible.

Finally, you wrote: "The only good point is that our core team have had brilliant experience of moulding a credible teaching program while keeping true to learner-focussed values, and they'll get jobs elsewhere ...."

Do not underestimate the power of this ripple effect.

Thanks again for sharing your experience. Please keep us, uh... posted.

Wishing you the best,
Rob 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7264
	From: Robert M. Haines
	Date: Fr Aug 27, 2004 11:58 

	Subject: Thursday


	The last class of the week for week two --- one to remember. There have been references to the Zen-like postings on this list, and Thursday's class was indeed all about being the interaction if you will. Something gave today, and I recall what it was. It was me letting the students go off in Spanish for about 5 minutes during class. They were talking about something we discussed the first week: Don't laugh at me, laugh with me. A. says the tension is gone, they are no longer so afraid to test the new waters. L. gives me a summary of the conversation in English. Uh-huh, okay. Listen to C. try over and over to get the phrase right. God, she's brave! Her classmates are doing all the correction. I watch and wonder. C. nails it and makes two triumphant fists --- Yeah! Her classmates applaud her. 

When you drive, participate in the interaction, mind the pedestrians and cyclists who don't have gigantic SUVs to protect them, stop trying to recall that number you wanted to dial, hang up, quit thinking you can prevent mishaps at the meeting you're on your way to by worrying sufficiently about them --- just go with the flow, get there when you can and enjoy the drive for what it is.

As it was in class: I felt that we all sort of came out of our shell's at the close of week two. I insisted that no one take notes of anything on the board until we were ready for a breather, explaining that it would only interrupt our conversation and distract us all. Pens down (motioning with my hand); I'll give you all a chance to copy things down later, but let's talk to each other... in English. Hold that translation, I know E. can say this in English. Come on E., give it a go. And what are you going to do this weekend? 

We are *engaged* in a class conversation. Affordances are streaming across the classroom like shooting starts during a recent meteor shower I observed from the beach. We've managed to escape the city lights now. It all started with L. telling us his fellow Dominicans had forgotten his snack downstairs. Take it and run, go with this language. What's a snack? No, let's not translate. Let me explain, so you all get more English in the process. Translation is quick, but we have plenty of time, and you want English, English! In the morning I eat...? Breakfast. At noon, I eat...? Lunch. There's a discussion about 12 pm, the Dominicans say it should be 12 m as it is in their country. They insist everyone in the room wants it that way. I. comes up to erase the p in p.m. Hey, what are you doing? It's 12 m, not p.m., she exclaims. Where are we? Are we in the Dominican Republic? No? Have a seat please. 

Now I would get spanked hard for that on a CELTA. And I am starting to feel guilty just as I notice that the whole class is bursting with genuine laughter. Teacher made a funny? I. is cracking up. Was that mean, I.? No, it was funny. They all liked it. Crazy world. Okay, back to lunch. But first, I recognize your m in pm as medio- and that's fine. But that's Spanish, isn't it? And in the evening I eat....

Discussion about how some will call lunch 'dinner' and we all eat at different times of the day until an arrow between meals shows us where the snack comes in. Aha! Students are all holing up their snacks. Whoa! That's a big snack! It's for the three of us. Oh, I see. And you've got a candy bar, okay.

See, everyone. Without translation and notetaking, we got more out of the conversation. Let's do more of this later. Breather: copy down what you'd like and ask any questions you have.

On to The Wheel, where a circle inside asks the rotating outer circle: What are you gonna do this weekend? After a complete rotation, report back to each person in the rotating circle what he/she said they were doing this weekend. Switch and do the same. Out of breath and back in our seats. Good dinamico. Dinamico? Dynamic? Oh, that, that was an activity. An activity. yeah, it was fun. Good for practice, says another.

After class I need to talk to two students who did miserable on the quiz I had designed to show everyone how well they could do. First off, you're not in trouble and it's not your performance on the test that worries me. It's the fact that you are both capable of doing much better, so I know that something went wrong. What was it? 

It turns out they had problems in their group, Spiderskills (name they chose) because the two boys hadn't shared the practice test or other info. with them. But you, M., are the group leader. You have to put your foot down. Yes, but E. commands all the attention, so we never get a chance to study as a group and he pouts if he doesn't get all the attention. Okay, Monday we'll have a meeting to resolve this. 

Rob







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7265
	From: fiotf
	Date: Sa Aug 28, 2004 1:52 

	Subject: Re: "motivation" and "sans teacher"


	Ho hum, G.L.

I haven't yet read the responses, but what does this case prove? I 
mean, what IS motivation, what IS success, what is the rub?


First off, though maybe second really, if the non-teachers/non-EFL 
bods thought he was successful, who were the EFLERs to contradict? A 
language is for communication, not for conforming to some Miss World 
type concept of 'perfection'. Modigliani or the illustrations in an A-
level anatomy/biology textbook?

Coals to Newcastle.

Next:
a distinction 
> between the motivation, desire, or drive to communicate and 
> motivation for studying the target language in a classroom 
situation 

Why only two options? Motivation is so many things! The human psyche 
is highly complex and has many corners - as you know. The desire to 
integrate will necessarily be coloured by the degree of self-
confidence, self-image, politics, personality, personal 
pride/arrogance, and generally motivation may depend on 'programming' 
in terms of attitude to study, personal desire to study, capacity for 
self-motivation, the ability to distinguish between 'free time' 
and 'work time', rivalries with peers, money/job 
prospects/promotion/exam grades/the carrot-and-stick, image, empathy 
or beyond with the teacher ......... all kinda summed up by 
asking "What's in it for me?". 

Oops. I'm nodding off.

Fiona



--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> On 27 Aug 04, at 6:52, Diarmuid Fogarty wrote:
> 
> > , yes, I believe that *all* highly motivated
> > learners will be able to learn a language with or without 
classroom
> > instruction.
> > 
> 
> Let's not forget Wes, though. In Schmidt's much-cited 1983 case 
> study of this adult Japanese artist living in Hawaii, Schmidt 
> comments: "Motivation is the hardest variable to assess... In the 
> present case, it seems necessary to recognize > or for doing 
certain types of self-study. The first does not 
> necessarily imply the second. Wes clearly has a strong drive to 
> communicate for integrative purposes. Particularly striking have 
> been his attempts to interact and make friends with all the 
> shopkeeprs, waitresses, and other workers in his urban 
> neighbourhood, quite clearly an attempt to create in Honolulu a 
> 'village within a city' community similar to the one around which 
his 
> daily routine inTokyo was centered. But in these and all 
> interactions, his concern has consistently been with 
> communication and not with form. Wes has been committed to 
> learning English through natural interaction, while avoiding as 
much 
> as possible any analytic study of the langauge code itself."
> 
> The result? "On a global level, Wes appears to have learned a lot, 
> and his ability to communicate in English has improved at a steady 
> and impressive rate....[but] Wes's grammatical control of English 
> has hardly improved at all during the 3-year observation period." 
> 
> Significantly, "friends and acquaintances who are not in the 
> language or language teaching business generally evaluate Wes's 
> English favorably... ... Grammar teachers, on the other hand, 
> generally consider him a disaster, possibly beyond rescue."
> 
> Schmidt adds that, on the basis of this study, "I do not wish to 
> argue that instruction is a necessary condition for adult SLA, but 
> only conscious attention to form, which could be accomplished 
> through self study, using conscious learning strategies such as ... 
> asking questions of native speakers, consulting available sources 
> and actively using deductive reasoning to look for general rules 
and 
> exceptions."
> 
> Which is a more or less a description of what Schmidt himself did 
> in his own (also documented) learning of Brazilian Portuguese.
> 
> Great Leader.



	


	Group: dogme
	Message: 7266
	From: MC Johnstone
	Date: Sa Aug 28, 2004 5:00 

	Subject: Re: "motivation" and "sans teacher"


	sthornbury@w... wrote:

>Significantly, "friends and acquaintances who are not in the 
>language or language teaching business generally evaluate Wes's 
>English favorably... ... Grammar teachers, on the other hand, 
>generally consider him a disaster, possibly beyond rescue."
> 
>
And similar results could probably be had by deviously presenting X, Y, 
and Z "native speaker" as the alien auto-didact. Who do grammar teachers 
not regard as a disaster waiting to happen?

Language compentence is a function of individual need. I speak Arabic 
fluently enough to be confused as a native speaker by people who do not 
expect or accept that foreigners can speak this language, but I would 
not like to be tested on "composition". My Arabic handwriting and 
composition skills are probably worse than Wes' though not remarkably 
less than most educated native speakers who suffer from a pedagogic 
culture rooted in rote memorization. (Unfortunately, you cannot memorize 
a language or composition skills).

What is *significant* in the writer's observation is a falilure to place 
one's feet squarely on the ground.

Students who do not need to write get little instruction in writing from 
me, and I am always careful to ask each and every student why he is 
studying English and what he needs it for.


Omar



	


	Group: dogme
	Message: 7267
	From: MC Johnstone
	Date: Sa Aug 28, 2004 7:11 

	Subject: Re: a real school - ideal or not?


	gramarama@f... wrote:

>Hello, I'm Tim Gilroy and this is my maiden message to this group.
> 
>
Hi Tim,

Welcome to the group, Tim. I was particularly interested to read your 
post because I am in an analogous position: I teach English in the 
college of sciences at Saudi Arabia's largest university. Here, we are 
facing problems very similar to those you describe although it appears 
you have been much more successful overcoming them.

I'll have to read this a couple of more times and think about it. I may 
have some questions for you later.

Thanks again for this interesting contribution.


Omar



	


	Group: dogme
	Message: 7268
	From: MC Johnstone
	Date: Sa Aug 28, 2004 7:24 

	Subject: Re: Revolution


	Robert M. Haines wrote:

>I know that next week (I think that's right) young Muslim women will be forced to remove their head scarves as the conservative government in France chooses the silliest reform of many (offering Arabic language lessons in schools, recognizing Arabic holidays, etc.) recommended by a council of educatiors. 
>
This is guaranteed to releive pressure on the state sector by locking 
Muslim women out of public education. Some will go into private Muslim 
schools, funded by charities, mosques, and NGO's, that will in turn be 
supressed for "promoting terror", but most will just have to make due 
with no trainning and a life of menial jobs or poverty in marriage.

Well, I know this is unrelated to teaching English, unless you will turn 
it into a class discussion.

My wife dropped out of school because of this issue: she was given the 
choice of removing her veil or staying at home. Unfortunately, her male 
relatives encouraged her to stay home in the mistaken belief that a 
woman needs an education like a fish needs a bicycle. Women are the only 
ones who suffer from such policies. To be free in their lives, they must 
submit to the imposition of ideologicaly misguided dress codes - and 
many simply will not submit.

School districts in the United States are beginning to recognize Muslim 
holidays.

Omar



	


	Group: dogme
	Message: 7269
	From: twocentseltcafe
	Date: Sa Aug 28, 2004 8:01 

	Subject: Re: "motivation" and "sans teacher"


	Hello,

This is the most interesting list I have ever encountered.. even if I
am an infidel, or at best a mongrel. :-) There are so many ideas
popping around, I wanna press the "pause" button to have time to
process them... I am interested in some old threads about "process"
and "what's countable and what counts".. but... time...

> ... if the non-teachers/non-EFL 
> bods thought he was successful, who were the EFLERs to contradict? A 
> language is for communication, not for conforming to some Miss World 
> type concept of 'perfection'.

But Wes was aware of his level of (in)accuracy, and of its
ramifications in his daily life. That is a key ethical point. Since he
was aware, but was (at least apparently) content, there is no reason
to worry about greater accuracy. If there is any ethical problem with
the "no error correction" stance, it occurs when the teacher does not
even make the learner aware that he/she is making any mistakes.
Leaving the learner vulnerable.. because of blindspots about his/her
proficiency.. is hardly compassionate.

ehh... about "learning from the butcher, the baker...". Is dogme
purely incidental learning, then? 

For Rob, who seems to like the topic of motivation, and mentions zen:
I found this article on my hard-drive... in light of recent
discussions about motivation from an educational perspective: "Adding
Legs to a Snake": A Reanalysis of Motivation and the Pursuit of
Happiness From a Zen Buddhist Perspective. Gaskins, Robert W. Journal
of Educational Psychology, Volume 91(2).June 1999 p 204-215]

I have more questions. But that's enough for now.
Tim Nall



	


	Group: dogme
	Message: 7270
	From: djn@dennisnewson.de
	Date: Sa Aug 28, 2004 8:18 

	Subject: Re: "motivation" and "sans teacher"


	Quoting a quote:

" Grammar teachers, on the other hand, 
generally consider him a disaster, possibly beyond rescue."


Are you sitting comfortably? Take three long, deep breaths. Now tell me
what in the name of all things bright a nd beautiful is meant in this citation by:
"a grammar teacher." 


Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7271
	From: MC Johnstone
	Date: Sa Aug 28, 2004 8:33 

	Subject: Re: Re: "motivation" and "sans teacher"


	twocentseltcafe wrote:

>I am interested in some old threads about "process"
>and "what's countable and what counts".. but... time...
> 
>
Warm them up if you like. Some of us were away for the summer and missed 
them.

>I found this article on my hard-drive... in light of recent
>discussions about motivation from an educational perspective: "Adding
>Legs to a Snake": A Reanalysis of Motivation and the Pursuit of
>Happiness From a Zen Buddhist Perspective. Gaskins, Robert W. Journal
>of Educational Psychology, Volume 91(2).June 1999 p 204-215]
> 
>
You can upload such things to the files section on the dogme list 
website, while observing the usual warnings about copyright enfringement.

Omar



	


	Group: dogme
	Message: 7272
	From: djn@dennisnewson.de
	Date: Sa Aug 28, 2004 9:24 

	Subject: Re: Motivation


	Rob,

Your questions:

1. Does every learners/human being have an innate desire to learn?

At the beginning, certailny - though to crawl, sit up, reach out for things rather than 
solve quadratic equations.

Unless emotionally or mentally disturbed there also seems to be an innate urge, when 
the physical and mental equipment is ripe, to communicate - progressing from smiles 
and looks through meaningful sounding intonations to the language (or languages) 
spoken around the child.

Holt - How Children Fail - has written a classical account of what goes wrong when the 
child enters school and native curiosity is replaced by asking the questions the child 
works out are the questions the teacher wants to hear.

2. Is it important to distinguish between intrinsic and extrinsic
motivation in people like Wes? Is there in fact such a continuum of
motivation in the first place? 

By the time learners reach most of us the picture has become very complex since 
motivation can and usually does include individual motivation, a wish to please parents, 
teachers, the Cambridge examiners the system etc.

3. If Wes did enroll at Dogwarts, let's say
for one-to-one classes for one hour a day, how do you imagine working with
him?


I'd take my cue from Wes. I'd get him to talk and attempt to take him from where he 
was to to somewhere further along the road in terms of comprehensibility, alternative 
way of saying things. I hope I'd learn from Wes what he wanted to learn and then, 
together, we'd explore if that was possible and worthwhile.


And why haven't we heard from Adrian Voldemort?

He's off in one of those -stan countries (Not Afghani- , though). 


Dennis



	


	Group: dogme
	Message: 7273
	From: Diarmuid Fogarty
	Date: Sa Aug 28, 2004 9:26 

	Subject: Re: Re: "motivation" and "sans teacher"


	Tim asks: ehh... about "learning from the butcher, the baker...". Is dogme
purely incidental learning, then? 

I don't think so; my dogme is learning that is directed by the students; based around their lives and their realities; can bring about change, not only in language but also in the way that they view the world; cannot immediately be subjected to evaluation; and many other things (perhaps). 

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7274
	From: sthornbury@w...
	Date: Sa Aug 28, 2004 9:40 

	Subject: Re: "motivation" and "sans teacher"


	On 28 Aug 04, at 6:00, MC Johnstone wrote:
Who do grammar teachers
> not regard as a disaster waiting to happen?
> 

In fact, to return to the Schmidt study one last time, Schmidt 
poses the same or a similar question:

"Whether one considers Wes to be a god language learner or a 
poor language learner depends very much on one's definition of 
language and of the content of SLA [Second Language 
Acquisition]. If language is seen as a means of initiating, 
maintaining, and regulating relationships and carrying on the 
business of living, then perhaps Wes is a good learner. If one views 
language as a system of elements and rules, with syntax playing a 
major role, then Wes is clearly a very poor learner."

I think, though, that Schmidt confuses the notions of using and 
learning, and of Wes-as-user and Wes-as-learner. Wes was 
probably not - even by his own standards - a great learner of 
language however you describe it (code, communication...) but he 
was a successful user. In the end, his inability to earn brought up 
against the limits of his competence, and, incidentally, made him 
famous.

It seems to me (as Widdowson would say) that teachers are well 
placed to facilitate both objectives: using and learning. Simply to 
create conditions for language use (in the classroom or outside it) 
may not be sufficient for many learenrs of the Wes or Terminal Two 
type. The teacher also needs to be able to provide the necessary 
support for learning, which may include directing the user's 
attention on aspects of the language he or she happens to be 
using. This could be anything from simple correction, or it could 
take the form of re-casting/reformulating, or even of an aside in the 
form of a mini-grammar lesson. It might mean the teacher coming 
back the next day with a transcript of the lesson for further study, 
or of a set of learner-generated sentences to correct. But it seems 
- as Schmidt says - that some conscious attention to the system 
is a pre-requisite for learning.

Of course "traditional" teaching has typically been directed only at 
the learning obejctive, and seldom requires learners to put the 
language to communicative use. Dogme was conceived as a 
corrective to that bias. Unfortunately, as with all brilliant ideas 
(insert irony emoticon) a lot of people think dogme is only 
concerned with using and not with learning. 

These thoughts are partly prompted by the recent experience of 
watching some real teachers in action. Despite their obvious 
abilities at engaging with the learners and stimulating lots of talk 
and interaction, it was a little worrying to notice how learning 
opportunities were often allowed to slip away, as if that wasn't 
really the point, actually.

S.



	


	Group: dogme
	Message: 7275
	From: djn@dennisnewson.de
	Date: Sa Aug 28, 2004 9:49 

	Subject: Re: Thursday


	One things, Rob, that strikes me about some of the lessons you describe, is the 
reminder that many of the responses, decisions that have to be made in the classroom 
have to be spontanous - off the cuff. At such moments you can only rely on experience 
and instinct - and your particular personality.


Dennis



	


	Group: dogme
	Message: 7276
	From: sthornbury@w...
	Date: Sa Aug 28, 2004 9:49 

	Subject: whoops


	"In the end, his inability to earn..." 
I meant, of course, his inability to learn...

Also, reading the morning's posts (it seems that dogme never sleeps) I find that 
Tim Nall has anticipated mine, especially in his query: 

> ehh... about "learning from the butcher, the baker...". Is dogme
> purely incidental learning, then? 
> 
No. But incidental learning is of course important. How else are learners going 
to amass the vocab they will need? And dogme type classes, with their "broad-
band syllabus" probably provide better conditions for incidental learning than the 
typical coursebook-based lesson, with its sights set firmly on the structure-of-
the-day.

S.



	


	Group: dogme
	Message: 7277
	From: Julian Bamford
	Date: Sa Aug 28, 2004 10:08 

	Subject: long ramble


	This is a long ramble, as it's random thoughts while reading the last week
of dogme list posts after returning from vacation. So I've added headings.

Images and comprehension of text--an anecdote
Jane's posting on the role of images in comprehension (8/21, 'lesson as
text') reminded me of when I was working in a semi-ideal Dogwarts in the
early 80s. It was a time when video was in its infancy--not everyone had a
deck at home, but they did have audio tape players. It was in Japan, and
the U.S. Armed Forces radio broadcast radio dramas, vintage and new, which
one teacher had diligently recorded for several years for her own study. We
gave these to the students for homework and most became addicted. One
student who went on to become a translator, said that rather than translate
words, she translated images: reading in one language generated an image
which she then put into the other language. She put her facility at doing
this down to all the radio dramas she'd listened to. I guess we had
inadvertently trained her to generate images. (Postscript: my current
students won't listen to radio dramas. They eat up ready-imaged TV shows
and movies instead. No doubt these inadvertently train them in equally
useful skills.)

Textbooks and Drills
In the Wes thread, Scott mentioned in passing the FSI (U.S. government
Foreign Service Institute). I recently read an FSI online article, Jackson
& Kaplan's 'Theory and Practice in Government Language Teaching' which lists
and explains 12 insights they've come to about language learning and
instruction. 
http://www.govtilr.org/TESOL03ReadingFull.htm
You have to pay attention to what the FSI says because of their success in
bringing very motivated students to high levels of professional, practical
ability for over 50 years. They do what works, and keep a careful eye on
current theory and research so they can improve on what they are doing.
Instruction (very small classes; intensive) is based on classic effortful
grammar-instruction, skill & drill, memorization, in rigid syllabus. And
yet, side by side with all this, there is understanding of the importance
of, for example, a supportive, collaborative, responsive learning
environment. It reminds me of Tim N's 'Format A and B' alternative textbook
classes and dogme classes.

The Ideal school
The FSI is arguably an ideal school. (Part of their being ideal is shown by
their being perhaps the only people who can put figures on the number of
hours it takes to learn various language to particular levels of
proficiency.) And yet, the FSI would clearly not suit everyone, and so
can't be a model for everyone. As Dennis said, 'ideal' depends on so many
variables.

The way we teach (ideally?) depends on our students' goals and motivation.
I know that my own journey towards what could be called dogmetic teaching is
in response to my students dislike of an impersonal syllabus and textbooks
(It's a dislike which, as a language learner, I happen to share). It's not
that the standard teaching paradigm is wrong or lacking something; it's just
wrong for me and my students. If my students had loved the textbooks I used
to use, I'd have gone on using them and/or written my own.

Another Dogme negative
But then, without a syllabus, when the teachers go, so does the language
program (which is what Tim writes about from France). Add that to the list
of Dogme negatives. At least, it'll be a negative until someone figures out
how to write a dogme lesson framework that's as easy to follow as a
predetermined syllabus. A framework that would guide teachers in using the
students as the basis for the lesson. And would also embrace the possibility
of embracing the student who bursts in after helping deliver a baby outside
McDonalds. 

Wes, and using and learning
One of the FSI insights in the article mentioned above is "In order to
attain very high levels of proficiency, learners need to be helped to
'notice the gap' between their current production and the speech of more
proficient language users." This points up what Wes didn't have, and, with
his communicative success, didn't miss. Scott a moment ago (in
'"motivation" and "sans learning"') called what Wes lacked an aspect of
"learning," (as opposed to "using" which Wes got plenty of), and pointed out
how teachers are well placed to provide both using and learning
opportunities. And how dogme can provide both, not just the using. Which
is as good a note as any on which to end this ramble.

Julian




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7278
	From: djn@dennisnewson.de
	Date: Sa Aug 28, 2004 10:33 

	Subject: Re: "learning" was "motivation" & "sans teacher"


	I agree with Scott's remarks about Schmidt's confusion of "using" and "learning", but 
find the first part of the quotation differentiating different definitions of language helpful.

language seen as a means of initiating, 
maintaining, and regulating relationships and carrying on the 
business of living.....

language as a system of elements and rules, with syntax playing a
major role,

I also find Scott's further points most interesting. Dogme revised? 
Dogme re-visited? Dogme refined or just Dogme as it should always have been 
understood?

" Simply to create conditions for language use (in the classroom or outside it)
may not be sufficient for many learenrs ..... The teacher also needs to be able 
to provide the necessary support for learning, which may include directing the 
user's attention on aspects of the language he or she happens to be using......
some conscious attention to the system is a pre-requisite for learning."

Scott seems to suggest, and will correct me if I'm wrong, that there is a two-stage 
process: "using" (can be done without a teacher, but the language will be 
unsystematic), "learning" can only usually be done with the teacher directing attention to 
chosen aspects of language and giving.support.


Dennis



	


	Group: dogme
	Message: 7279
	From: djn@dennisnewson.de
	Date: Sa Aug 28, 2004 10:33 

	Subject: Re: "motivation" and "sans teacher"


	Scott,

Can I tempt you to mention Schmidt just once more - by giving bilbliographical details?



Dennis



	


	Group: dogme
	Message: 7280
	From: sthornbury@w...
	Date: Sa Aug 28, 2004 11:11 

	Subject: Re: "learning" was "motivation" & "sans teacher"


	On 28 Aug 04, at 10:33, djn@d... wrote:

> 
> Scott seems to suggest, and will correct me if I'm wrong, that there is a
> two-stage process: "using" (can be done without a teacher, but the
> language will be unsystematic), "learning" can only usually be done with
> the teacher directing attention to chosen aspects of language and
> giving.support.
> 

Yes, more or less, but remember that Schmidt also allowed for the 
possibility that the learning can be learner-initiated and learner-
managed as it were (i.e. not dependent on third-party intervention, 
in the form of a teacher) - no doubt this was how Diarmuid learned 
his Spanish, but how I didn't. Hence, also, the two types of 
motivation: motivation to use (which Wes had, as did Diarmuid) and 
motivation to learn (which only Diarmuid had).


See also a lucid posting a while back of Julian's, in Japan, where 
he moved from being failed learner to learner-user, simply by an act 
of will.

S.



	


	Group: dogme
	Message: 7281
	From: sthornbury@w...
	Date: Sa Aug 28, 2004 11:16 

	Subject: Re: "motivation" and "sans teacher"


	On 28 Aug 04, at 10:33, djn@d... wrote:

> Scott,
> 
> Can I tempt you to mention Schmidt just once more - by giving
> bilbliographical details?
> 
> 
deep breath, Dennis:

Interaction, Acculturation and the Acquisition of Communicative 
Competence: A case study of an Adult Male. by Richard W. 
Schmidt (Dick to his friends), in Woolfson, M. and Judd, E. (Eds.) 
1982: Sociolinguistics and Second Language Acquisiiton, Rowley, 
Mass: Newbury House, pp. 137-174.

The book is well out of print, but Amazon tried to flog me a 2nd 
hand copy for $65. I ended up getting a friend to p/copy it in his 
university library.



> Dennis
> 
> 
> 
> ------------------------ Yahoo! Groups Sponsor --------------------~-->
> $9.95 domain names from Yahoo!. Register anything.
> http://us.click.yahoo.com/J8kdrA/y20IAA/yQLSAA/IWOolB/TM
> --------------------------------------------------------------------~-> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
> 
> 
> 
> 
>



	


	Group: dogme
	Message: 7282
	From: Renata Suzuki
	Date: Sa Aug 28, 2004 4:04 

	Subject: motivation and sans teacher


	Skehan refers to Wes as a Japanese learner of English in Hawaii. (I'm afraid
I don't have access to the original Schmidt article..) If he was a Japanese
from a Japanese education system, then he had at least six years of grammar
translation method and focus on forms with an incredible amount of lexical
chunk learning and metalanguage descriptions of structures behind him
reinforced by meticulous and abstract discrete item tests in the system
here. That may have been the reason why he was rightly happy with his
communication skills, and why he was happy to go on ignoring focus on forms
in spite of realizing a possible need for it....but I haven't a clue, I
don't know Wes, and I find the tendency to use people we don't know and
don't care about as guinea pigs for studies and the basis for great theory
spinning quite disturbing: tell your own stories, leave Wes his own privacy,
that's what I think....

Renata



	


	Group: dogme
	Message: 7283
	From: Diarmuid Fogarty
	Date: Sa Aug 28, 2004 4:29 

	Subject: Rob''s Questions and Wes Goes To Dogwarts


	1. Does every human being have a desire to learn? I have no idea, but I'd say "yes" as an article of faith. How would you know if somebody didn't have a desire to learn? I guess they'd just sit there all listless for the whole of their life and refuse to attempt to gain any communication skills whatsoever. It sounds somewhat unrealistic to me, but...

2. Is it important to distinguish between intrinsic and extrinsic motivation in people like Wes? Is there in fact such a continuum of
motivation in the first place? 
I don't think that there is a continuum as such. I think at different times, your motivation may be either/or. At other times, the motivation might be open to interpetation. As for people like Wes, I think it's difficult *not* to distinguish between what you perceive as the different types of motivation at work at any given time. So, I'd be tempted to say that Wes sounds like he is driven by a strong desire to learn the language sufficiently well to get to know people. Some people would say, "Ah, you mean 'intrinsic motivation'?" and I guess I probably would. Other people would wonder if I meant that Wes needed to learn English in order to be able to survive and they'd put it down to extrinsic motivation. I think I'd go and ask Wes.

3. If Wes did enroll at Dogwarts, let's say for one-to-one classes for one hour a day, how do you imagine working with him?
I'd ask him if he knew what he hoped to achieve. I'd ask him what he thought he was good at and what he thought he needed to improve. I'd ask him how he had become good at X and what went wrong with Y. I'd ask him how he thought I could help him and arising from that I'd negotiate a role for myself in his learning. I'd tell him that I thought that the responsibility for teaching was largely down to me, but that the learning was entirely up to him. I'd remind him that he could drop into any class he fancied or he could come and find me between the hours of 12m and 12 am (but nowhere near the jammed photocopier). I'd point him in the direction of the various resources that he could make use of if that's what he fancied and then I'd sit back and wait.

If he came to me for a lesson, I think we'd get talking. Wherever possible, I'd stop him and ask him to think about what he or I had just said. Perhaps I'd be recording the conversation. We'd go on like that for a while. After the lesson, I'd write up a short summary of my recollections of the lesson and get a copy to him. I'd wait to see if I got anything from him.

The following lesson might aim to help him focus on the text that I had prepared for him. I'd start him off with some fairly easy questions about language points that we had either talked about before or that I suspected he would have little problem with. Then I might draw his attention to any features of the text that I thought might interest him or which might appear to be lacking in his version of English. We'd talk about that for a while. I'd try and get him to write a summary of those areas of the text or evenm to reproduce them word for word. 

I'd try and teach him techniques that I found useful when learning Spanish: try and fit a couple of things from the lesson into your conversation. Never accept the answer: "It means the same." without asking "So why are there two ways of saying the same thing?"; look around you and notice the grammar of the things that you see: read what's written on a banknote; look at the back of your bus ticket; ask yourself how car registration numbers work in Dogville; wonder who this street is named after (Dogwarts is on Thornbury Close, naturally, the busstop is just around the corner in Meddings Avenue.)Try and learn at least ONE thing from everything that you look at or hear. 

And so on. Occasionally, if I hadn't heard anything from him about it, I'd stop and ask how close we were to achieving the goals that he had mentioned in lesson one. I'd ask him if there were any changes to be made to the goals. I'd enquire what other things was he doing apart from coming to see me occasionally. I'd ask him what he found most useful and why? I'd ask him what he found least useful and I'd wonder why he was still doing that. I'd share any memories I'd have about learning Spanish. 

I'd go away and write about all of the day's lessons in the hope that, if I didn't become the next JK Rowling, I might at least become a better teacher.

Diarmuid



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7284
	From: Diarmuid Fogarty
	Date: Sa Aug 28, 2004 4:29 

	Subject: Re: "motivation" and "sans teacher"


	Could I point out that if Wes learnt how to use the language successfully, surely this makes him a good learner [of how to use languages]?

I would suggest that the only way of really determining Wes' learning aptitude is to ask him if he can now do what he set out to do and if so, to what level? If he says that he can now communicate successfully in English and this is what he set out to do, then I think I'd call him a good language learner.

I'd also like to make it clear (in case it isn't) that I agree wholeheartedly that conditions for use are not enough. A successful learner requires goals, motivation to achieve them and support from peers and experts. The main benefit of having a paid teacher is, I am gfoing to argue, that this results in more efficient learning and can speed the process up. However, I also believe that if a learner knows what s/he wants to learn and genuinely wants--or needs-- to achieve these goals, s/he will be able to without having to pay somebody to teach him/her and without having to set foot in a language learning school.

Diarmuid


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7285
	From: twocentseltcafe
	Date: Sa Aug 28, 2004 6:57 

	Subject: Re: "motivation" and "sans teacher"


	It seems that the proposition we are discussing is that (motivation
plus comprehensible input) is both necessary and sufficient for
acquisition (setting aside the question of whether langauage is
acquired, or emerges..). Diarmuid asserts this is true across all
skills, registers, etc., though he also says that some areas may
require far more time than others, and learning that is (or can be?) a
lifetime process.

The main objection has to do with the infamous problem of "noticing
the gap." I believe I said (though at such length that the point may
have been lost) that learners often do not have the
resources/knowledgebase to notice gaps in their production, whether
those gaps are grammatical, phonological (including tonal -- I'm
learning Chinese), etc. Others said the same thing in different words.
One of the primary roles of a teacher, then, is to point out those
gaps (true or false?). This could of course be done in many ways, on a
spectrum from more to less direct...

I also proposed an ethical statement: a teacher who does NOT help
learners notice the gap b/w their output and the accepted forms (of
whatever kind) is guilty of a sin of omission. Refraining from focus
on form is acceptable IFF the learner is 1) aware of the gap b/w
his/her production and standard form, and of potential
social/communicative problems that may arise, and 2) is unconcerned.

However, of course that does not leave form as the only point of
concern. CLT stresses... duh.. communicative success. Many things can
be the object of attention for teacher & learner: form, fluency,
affective matters (see Rob's post on "mistakes are good, they help you
learn," which I agree with.. and which seems to be intended to counter
a focus on form gone berserk), etc.

Did I miss anything? Did I state anything incorrectly? Did I speak any
blasphemies? [I hope so.. I don't want to lose my standing as an infidel].

Tim Nall



	


	Group: dogme
	Message: 7286
	From: Robert M. Haines
	Date: Sa Aug 28, 2004 7:35 

	Subject: Re: Revolution


	Thanks Omar, not sure why I typed 'Arabic holidays', which makes little if
any sense. Need to slooooow down when I type.

Rob
----- Original Message ----- 
From: "MC Johnstone" <omarjohns@a...>
To: <dogme@yahoogroups.com>
Sent: Friday, August 27, 2004 10:24 PM
Subject: Re: [dogme] Revolution


> Robert M. Haines wrote:
>
> >I know that next week (I think that's right) young Muslim women will be
forced to remove their head scarves as the conservative government in France
chooses the silliest reform of many (offering Arabic language lessons in
schools, recognizing Arabic holidays, etc.) recommended by a council of
educatiors.
> >
> This is guaranteed to releive pressure on the state sector by locking
> Muslim women out of public education. Some will go into private Muslim
> schools, funded by charities, mosques, and NGO's, that will in turn be
> supressed for "promoting terror", but most will just have to make due
> with no trainning and a life of menial jobs or poverty in marriage.
>
> Well, I know this is unrelated to teaching English, unless you will turn
> it into a class discussion.
>
> My wife dropped out of school because of this issue: she was given the
> choice of removing her veil or staying at home. Unfortunately, her male
> relatives encouraged her to stay home in the mistaken belief that a
> woman needs an education like a fish needs a bicycle. Women are the only
> ones who suffer from such policies. To be free in their lives, they must
> submit to the imposition of ideologicaly misguided dress codes - and
> many simply will not submit.
>
> School districts in the United States are beginning to recognize Muslim
> holidays.
>
> Omar
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7287
	From: djn@dennisnewson.de
	Date: Sa Aug 28, 2004 8:12 

	Subject: Re: Re: "motivation" and "sans teacher"


	A brief comment on Diarmuid's suggestion that he'd take notes on what was said, 
perhaps even make recordings, and feed back the information to Wes.

That seems a logical approach, and I've done it on two occasions recently with one-to-
one students in the last couple of years - one a German professor of Didactics, the 
other a person working for terre des hommes, an international charity organisation. In 
both cases I was thanked politely for the trouble I'd taken, but we made no use of my 
notes. I got the impression I was taking notes for my sake, and because of my interest 
in their interlanguage. Their talking and my being at hand as a midwife with intuition to 
guess at what they wanted to say and help them to do so seemed to be suffcient for 
them.

Obviously, you can't make generalisations from two cases but I report them for what it 
is worth. 


Dennis



	


	Group: dogme
	Message: 7288
	From: Robert M. Haines
	Date: Sa Aug 28, 2004 8:49 

	Subject: Use and learn; learn and use.


	Dennis wrote: "One things, Rob, that strikes me about some of the lessons you describe, is the reminder that many of the responses, decisions that have to be made in the classroom have to be spontanous - off the cuff. At such moments you can only rely on experience and instinct - and your particular personality."

I think that's why dogme can always be *used* but not necessarily *learned* or taught.
*******************

More from Dennis: "Scott seems to suggest, and will correct me if I'm wrong, that there is a two-stage process: "using" (can be done without a teacher, but the language will be unsystematic), "learning" can only usually be done with the teacher directing attention to chosen aspects of language and giving.support."

As long as 'two-stage process' does not imply an linear format, yes. I imagine dogme as a mobius strip; a non-orientable surface with only one side .Using and learning, the illusion of two stages, is there, but try to find where one ends and the other begins. How can you learn or teach this? You can only say, take your own strip of material then twist it in a unique way with your own two hands. 
*******************

Thanks for your responses to my questions, which I found informative. I think it's safe to guess that most teachers regard learners as innately curious to discover new information about themselves and their world.

I'm not sure it's entirely accurate to talk about intrinsic vs. extrinsic motivation on a continuum for anything other than academic purposes since, as Dennis says, it's all more complex than that inside the learner. Fiona would agree ;-)

I would work with Wes in much the same way as Dennis and Diarmuid. I think we can clearly see the 'use and learn; learn and use' pattern, or my mobious strip metaphor at work in both course outlines if I may call them that.
********************

Couldn't one argue that what Scott has described as 'use and learning' is nothing more than the traditional focus on form combined with what some call 'learning training', e.g. How to use a learner's dictionary and so on? This wouldn't be dogme revised, it would be dogme deceased. I'd say there's much more than just including more communicative practice with a focus on form. I'm sure Scott and others on the list would, too. 

For example, last week I modeled using index cards to self-drill or drill in pairs/groups with another student for the whole class. I then asked everyone to choose ten words they wanted to *learn* (and use), write them on the cards and practice the drill a student and I had modeled. This activity led to a lot of useful input as pairs became interested in one another's words and several students asked me to pronounce the words they'd written. (see Ashton-Warner's "Teacher" for a much better version of using words on cards). 

Afterwards (and after words) I gave a 'mini-lecture' on the importance of continuing this activity outside of class in order to help acquire vocabulary. I made it clear that I would check in from time to time on how it was going, but it was up to each student to do the work of writing the words on cards and practicing. My guess is that 3 out of twenty will use the cards, which is fine, because there are other ways to acquire vocabulary, and some vocab. needs only to be recognized while other lexis is useful for production, which might take the form of an essay (where we often use reference books anyway) or a chat on the bus. 

But I did that activity to establish the idea of autonomy, an important part of motivation, and to pass on one more idea about how to achieve some autonomy, to a group of learners who are accustomed to transmission-style teaching. I hope this relates to what's been posted about the will to learn in someone who hasn't been come up with useful strategies to enable a focus on form.

Rob










[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7289
	From: twocentseltcafe
	Date: Sa Aug 28, 2004 9:29 

	Subject: Re: Use and learn; learn and use.


	Rob said:
> I think that's why dogme can always be *used* but not necessarily
*learned* or taught.
> *******************

Is this a delibrate reference to Martin Buber?

I quote from -- ahem -- my very first and very only attempt at
academic publication so far.. which is still sitting under some
editor's coffee cup..if anyone has connections at Academic Exchange
Quarterly, could you pull some strings for me? ... I try to argue that
education (in the specific context of education about culture, but the
idea is generalizable) is best undersood from a Buberian
perspective... Anyhow, copyright (2004) "me":
===
Philosopher and educator Martin Buber spoke of a "narrow ridge where I
and Thou meet." For him, the dialog or communion of I to Thou,
"…spoken only with the whole being" (Buber 1958: 24) was the
worthwhile half of a two-fold reality that humankind universally
faces: an I-It reality, and an I-Thou reality. The I-It reality is
discrete, repeatable, reliable, measurable, describable to others: 

"Only concerning it may you make yourself `understood' with
others; it is ready,though attached to everyone in a different way, to
be an object common to you all. But you cannot meet others in it."
(Buber 1958: 32). 

The I-Thou relationship, which presents the only way for one to truly
encounter another human being, differs at all points from I-It (Buber
1958: 32-3):

...[This relationship] is unreliable, for it takes on a
continually new appearance... It cannot be surveyed, and if you wish
to make it capable of survey you lose it...You can make it into an
object for yourself, to experience and to use... [However, y]ou
cannot make yourself understood with others concerning it.

This dialogical core of Buber's thought is often summed up with his
statement that "All real living is meeting" (Buber 1958: 25).

===
Buber, Martin. 1958. I and Thou. 2nd ed. Translation: R. Gregory
Smith. Edinburgh: T. & T. Clark.
===
Tim Nall



	


	Group: dogme
	Message: 7290
	From: Robert M. Haines
	Date: Sa Aug 28, 2004 10:07 

	Subject: Thou shalt not make unto thee any graven image.


	Before I approach Tim's recent Buber-isms, can I ask where Brett has wandered off to? The wilderness for 40 days and nights perhaps?

Let's leave Zen for a moment: Maybe the subject line reflects Buber's notion of human relationships with reality and one's fellow humans. The graven image, the I-It reality of the textbook, can never substitute for real interaction (I-Thou) among the folks in the room. The latter form of reality will remain forever unquantifiable, and the former reality (I-It) will constantly attempt, in vain, to identify and package the I-Thou interaction.

In His, er...Scott's name,
another faithful servant.





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7291
	From: Marianne Dorléac
	Date: So Aug 29, 2004 11:20 

	Subject: Re: Re: The Ideal Language School


	scott_thornbury <sthornbury@w...> wrote:
--- In dogme@yahoogroups.com, "Diarmuid Fogarty" 
wrote:
> At the moment I am working in the UK which is pretty much as close 
to the Ideal Language School as can be. Language is available at all 
times, is free at the point of delivery (usually), is used for a 
purpose and is optional.
> 

Maybe just being available,free and optional is not enough, though. 
The same, after all, can be said of (opportunities for) keeping fit. 
Maybe these opportunities need to be turned into affordances, and 
maybe that requires the skills of a good mediator. What I'm getting 
at is that the ideal language school is the one with the best 
teachers. 

As I know from living in Spain, exposure alone is not enough.

S.


MD : I agree entirely. Exposure is not enough. A certain attitude from the "exposed" ear is necessary, together with a good teacher, who once was himself a learner. 


Marianne



---------------------------------
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	Group: dogme
	Message: 7292
	From: Marianne Dorléac
	Date: So Aug 29, 2004 11:51 

	Subject: Re: whoops


	sthornbury@w... wrote:
"In the end, his inability to earn..." 
I meant, of course, his inability to learn...

Also, reading the morning's posts (it seems that dogme never sleeps) I find that 
Tim Nall has anticipated mine, especially in his query: 

> ehh... about "learning from the butcher, the baker...". Is dogme
> purely incidental learning, then? 
> 
No. But incidental learning is of course important. How else are learners going 
to amass the vocab they will need? And dogme type classes, with their "broad-
band syllabus" probably provide better conditions for incidental learning than the 
typical coursebook-based lesson, with its sights set firmly on the structure-of-
the-day.

S.



The "incidental learning" gives flesh and blood to the whole learning process : if the class comes accross a word, it is because it occurred within the conversation flow, about a precise topic, linked to a specific sentence, uttered by a living human being. It was not just part of a list of disconnected vocab items.

Marianne
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	Group: dogme
	Message: 7293
	From: Marianne Dorléac
	Date: So Aug 29, 2004 12:09 

	Subject: Re: Re: "motivation" and "sans teacher"


	fiotf <fiolima@h...> wrote:


Why only two options? Motivation is so many things! The human psyche 
is highly complex and has many corners - as you know. The desire to 
integrate will necessarily be coloured by the degree of self-
confidence, self-image, politics, personality, personal 
pride/arrogance, and generally motivation may depend on 'programming' 
in terms of attitude to study, personal desire to study, capacity for 
self-motivation, the ability to distinguish between 'free time' 
and 'work time', rivalries with peers, money/job 
prospects/promotion/exam grades/the carrot-and-stick, image, empathy 
or beyond with the teacher ......... all kinda summed up by 
asking "What's in it for me?". 

Oops. I'm nodding off.

Fiona



Mais oui !!! I agree : motivation is so many things. I would add that sometimes the learners are not always quite aware of it in the first instance. One of them told me, three days after the beginning of the course, that he did not care much about French, that all he wanted was a nice, far away, quite place (a French class !) to think about his life.

Marianne
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	Group: dogme
	Message: 7294
	From: djn@dennisnewson.de
	Date: So Aug 29, 2004 12:19 

	Subject: Re: whoops


	Marianne after quoting Scott, quoting Diarmuid, writes:

"The "incidental learning" gives flesh and blood to the whole learning
process : if the class comes accross a word, it is because it occurred
within the conversation flow, about a precise topic, linked to a specific
sentence, uttered by a living human being. It was not just part of a list
of disconnected vocab items."

Clearly Diarmuid and Scott, along with Marianne, are no champions of learning lists of 
disconnected vocabulary items.

Stephen Krashen on the Young Learners list recently wrote words to the effect that the 
ability to learn lists of words proved nothing very much and that progress (in reading) 
came from a lot of free reading, not word list learning.

Dennis



	


	Group: dogme
	Message: 7295
	From: Marianne Dorléac
	Date: So Aug 29, 2004 12:26 

	Subject: Re: Proof & responsibility - was Jeez


	sthornbury@w... wrote:
If I could have just two cents for every time Diarmuid has referred to 
me as the Great Leader...
For the record.

LOL !

The little frog
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	Group: dogme
	Message: 7296
	From: Jeff Bragg
	Date: So Aug 29, 2004 1:46 

	Subject: Re: Re: The Ideal Language School


	Ideal Language School? No such thing. Every private 'Language
School' exists purely to make a profit for its owner, which can
hardly be considered ideal if you want to learn a language. (YEs,
pal, you line my pockets and I'll pay some crummy teacher to come
and teach you about the present perfect).

'Proper' colleges and universities are probably the best thing we
can expect, as their remit is to serve the community, rather than
Fast Eddie the Director. Most private EFL outfits hold most EFL
teachers in contempt, at best offering them minimal contractual
agreements (4 weeks holiday, ten quid an hour, etc.).

If you want some respect, and an ideal working environment, try a
real college or uni. That would indeed be an ideal Language
School...

jeff

Abu Dhabi
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	Group: dogme
	Message: 7297
	From: Sue Murray
	Date: So Aug 29, 2004 5:12 

	Subject: Re: Thursday


	Another extract from the FSI paper - relating to Dennis' comments (below) on
Rob's 'Thursday' lesson commentary:

QUOTE
"Lesson 11: The most effective language teaching responds appropriately to
where the learner is and what he or she is trying to do.

Donald Freeman (1989) and other leaders in the field of language teacher
education have described language teaching as a series of complex
decision-making processes based on the teacher's awareness and understanding
of what is going on with the learners and the interplay of the teacher's own
attitudes, knowledge, and repertoire of skills. In this very helpful model,
language teaching is not seen as a "methodology" or a set of "behaviors,"
but rather the ability to make and carry out appropriate decisions."
UNQUOTE

----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Saturday, August 28, 2004 9:49 AM
Subject: Re: [dogme] Thursday


> One things, Rob, that strikes me about some of the lessons you describe,
is the
> reminder that many of the responses, decisions that have to be made in the
classroom
> have to be spontanous - off the cuff. At such moments you can only rely on
experience
> and instinct - and your particular personality.
>
>
> Dennis



	


	Group: dogme
	Message: 7298
	From: Sue Murray
	Date: So Aug 29, 2004 5:12 

	Subject: Re: Re: "motivation" and "sans teacher" (1)


	Rob asks:
> 3. If Wes did enroll at Dogwarts, let's say for one-to-one classes for one
> hour a day, how do you imagine working with him?

Scott quoted:
> At the same time, Wes knows that he
> speaks 'funny English', that there are many things he wants to say
> that he can communicate only with great difficulty, that people do
> sometimes have a difficult time undersatanding him, and that his
> command of English is not adequate to his needs".

here's a short extract from Julian's FSI link which relates to this
situation:
QUOTE
"This need is especially acute in the training of many "fluent
non-beginners" -students who perhaps majored or minored in the language,
and/or lived for an extended period in the country and who attained
communicative fluency, but without grammatical or lexical accuracy. One
typical example is a returned Peace Corps Volunteer who spent 2-3 years
using the language in the country and who developed fluency and near
native-like idiomaticity. Very often, such individuals do not have the
nuanced control of the language necessary for such professional work as
explaining American policy, questioning someone in detail, taking part in
cultural seminars, or being interviewed by the press. And as a result,
their language usage does not have the effect that they require. At the same
time because they are recognized as fluent and idiomatic, the need to
improve may not be apparent to them. (See Clifford and Higgs.)

In some such cases, we have to, in a sense, help the learner to "take the
machine apart and put it back together again." That is-to become
sufficiently aware of their production that they are able to notice how it
differs from truly professional-level speech. This often also involves
needing to speak less fluently at first, in order to-excuse the
expression-monitor their output for the needed accuracy. Our observed
reality in this important respect directly contradicts Krashen's claims."
UNQUOTE



	


	Group: dogme
	Message: 7299
	From: Sue Murray
	Date: So Aug 29, 2004 5:12 

	Subject: long ramble


	The FSI link Julian posted makes very interesting reading, and talks about
many current and recurrent dogme list themes - not least the relationship
between theory and practice; also (myths about) adult learning abilities,
incidental learning, the importance of 'doing' (referred to as 'time on
task'), the role of explicit grammar teaching; (the paper stresses that it
relates to *classroom* learning, and the particular FSI context of highly
motivated, small, intensive classes). I've pasted a few extracts in
following posts which relate directly to one or two posts in the last day or
so. Below are a few other extracts - I particularly like the point about
the importance of 'transfer phenomena' in adult language learning (see
below) - I've always been unhappy with the ever-ready, rather blanket and
negative label 'L1-interference' which often seems to not see the wood for a
few trees, but maybe that's because I work with learners whose L1s are
fairly close to English (in the FSI paper there's a breakdown of degree of
relationship between English and other languages, and how the closer a
language is to English, the easier and quicker it is for an English speaker
to learn; anyway, please do read the paper if you haven't!)

extracts below from:

http://www.govtilr.org/TESOL03ReadingFull.htm

For knowledge of one language to really be of help in learning another,
however, it needs to be at a high level. A government interagency group
determined that this kind of advantage kicks in at a 3-level proficiency or
better. Below that, it does not appear to make any useful difference.

Nonetheless, it is indisputable that transfer phenomena are important in
adult language learning.

Prior formal language study makes a difference, no matter how remote. That
is, knowing how to learn a language in a formal setting helps the learner,
both cognitively and affectively. In contrast, bilingualism acquired
naturally as a child does not, in and of itself, appear to aid in learning a
third language in a classroom setting.

*************************************

Richness of background knowledge and experience also appear to have a marked
influence on how well and how quickly adults learn a new language. Part of
this is probably a matter of having things to talk about. A wonderful
teacher whom one of us met upon joining FSI, now retired, said seriously,
"This is the greatest job in the world. All I do is spend every day
teaching a bunch of very smart and interesting people how to tell me in my
language everything that they know!"

***************************************

We have learned that if an adult says that he needs something in order to
learn, the chances are very good that he's right

**************************************

Diane Larsen-Freeman (1991) has written, with regard to "readiness" to
learn, "It may not be reasonable for teachers to expect students to master
aspects of the language which are too far beyond their current stage of
development." With this we completely concur, but our experience also is
that it is possible for a teacher to increase learners' awareness of aspects
of the language that they might not otherwise have attended to. Rod Ellis
(1997) has speculated that some explicit instruction of grammatical forms
can help learners develop awareness of the forms before they might otherwise
do so and thereby become ready to learn them sooner.

We fully agree that it is not possible to present learners with the complete
grammatical system of a language, but it is possible to describe and present
in a sequenced way a very significant core of that system-and doing so helps
most adult learners. The kind of "structural syllabus" that we have in mind
is not one in which learners are expected to "master" an element of the
grammar before moving on to a new element, but rather one in which salient
aspects of the language are focused upon, practiced, used, and then returned
to as often as necessary during the program. Our syllabus is also one that
fosters incidental learning by each student.

In contrast to Ellis (2002), at FSI, we find more and more that early focus
on form makes an important difference-not focus on form at the expense of
use or meaning-but focus that helps learners to develop awareness of
significant aspects of the language which they will need later in order to
capture precise distinctions in meaning. For example, English-speaking
learners of tonal languages like Thai and Chinese do not attend to phonemic
tone distinctions readily unless a "focus on form" has made the distinctions
salient. Similarly, in highly inflected languages, such as Russian or
Finnish, significant meaning is encoded in affixes at the ends of words and
must be attended to. Students learning Russian must literally choose from
144 possible endings for each noun, adjective, demonstrative, and pronoun
they wish to utter. In both of these examples, it is not possible for the
learner not to make a choice. To utter any word in Thai entails giving it a
tone; to say a noun in Russian requires the choice of a case inflection.
Failure to pay attention to such forms in speaking, reading and listening
will lead not just to a foreign accent, but to serious misunderstanding.

We fully agree that instructed input does not automatically become learner
intake, but without explicit consciousness-raising of formal aspects of the
language, those aspects may be learned too slowly-or not at all. Because of
FSI's specified time constraints, it just does not work to let structures
"emerge" naturally when they want to, as some have appeared to have urged.
Henry Widdowson (1982) wrote the following: "The whole point of language
pedagogy is that it is a way of short-circuiting the slow process of natural
discovery and can make arrangements for learning to happen more easily and
more efficiently than it does in 'natural surroundings.'"

******************************************

Effective language teachers find ways to provide learners with support and
scaffolding when they need it, and to remove the scaffolding when the
learners no longer need it. This is true in small ways as well as in large.

The job of language teaching at FSI is to create environments in which each
student is able to learn the language efficiently and successfully. If one
kind of environment does not work with a particular group of students, then
we find another one that does. The model that we try to implement is one in
which students, instructors, and program directors take collaborative
responsibility for the students' learning.



	


	Group: dogme
	Message: 7300
	From: Sue Murray
	Date: So Aug 29, 2004 5:13 

	Subject: Re: Re: "motivation" and "sans teacher" (2)


	> 1. Does every learners/human being have an innate desire to learn?

Because it's such a great posting, and by chance I was searching the Feb
2002 archives for something the other day, here's part of (but the whole
thing merits re-reading) a former posting from Luke which kinda relates (I
think!) to Rob's question:

>
> Diarmiud also asks:
> 'Is there any evidence to show that a teacher with a low level of English
means that the students will not be able to overtake this obstacle? Is there
any evidence to show that any input (of whatever quality) provides
scaffolding for the students to build their own higher level language? In
other words, is it really the teacher who calls the tune?'
>
> This makes me think of being with children. My son likes reading and
writing (so do I); we make little books. But in other areas I'm not much use
to him on a factual level. When he asks me why the world spins, or how fast
it spins, I simply can't remember. I don't think that will stop him finding
out from books, or from his teachers. And if one day soon he wanted to write
a book of science facts, I imagine we'd make some of them up. We wouldn't
fall off the world. Kids develop our interests as well as uninterests; they
pick up our strengths, as well as our weaknesses. They are, as Diarmiud
suggests of our students, independent of us.
>
> Scott just posts on the site as I'm writing this, 'it's not what you know,
it's how you share it.' I think that would be a sound instinct when with a
child too. When my son asks me about things I don't know, I try not to put
him off (like the expensively-schooled woman I heard tell her daughter not
to bother with a Beatrix Potter book she was looking at curiously in a
bookshop 'because I hated them as child'), and I don't pretend I know
either. It's a shared mystery, at least. I'm assuming here that my own
instincts in this respect are sound, but I suppose that's the only way to
proceed... relating it to Scott's 3 areas of competence, maybe confidence in
one's ability in one or more areas allows one the good grace to admit when
one is lacking in another.
>
> This relates to another spirit that exists on the group - a sort of punk
approach, not to trousers, but to life. Do it yourself, even if it's rough
and ready, don't just consume. You don't need to tell this to a child - when
my son writes a little book it's as much a book as any he might see in a
shop, and as real - but in an adult it may require a bit of lateral
thinking. When my students come up with words that don't exist we welcome
them into the class if we all like them - words like 'wide out' (phrasal
verb, meaning - we thought, appropriately enough, something like 'think
laterally'). This creates an atmosphere of freedom - it may in fact be a
means to an end, like the lesson yesterday when a Colombian guy brought in a
visual task from a business/self-improvement book (The 7 Habits of Extremely
Successful Nuns - no, People) 'because you told us to bring in our own
materials', led a session on it and then was happy to let it go in the
direction of a poem quoted by an Italian guy in response to the exercise -
which I then found on the Internet and printed out: Sonnet 18 by
Shakespeare. Confidence in one area promotes confidence in another.
----- Original Message -----
From: "Luke Meddings" <luke@l...>
To: <dogme@yahoogroups.com>
Sent: Thursday, February 28, 2002 12:07 PM
Subject: [dogme] nothing is written



	


	Group: dogme
	Message: 7301
	From: Sue Murray
	Date: So Aug 29, 2004 5:13 

	Subject: Re: whoops


	Just one more little extract from the FSI paper then I'll shut up.

Dennis wrote:
> Stephen Krashen on the Young Learners list recently wrote words to the
effect that the
> ability to learn lists of words proved nothing very much and that progress
(in reading)
> came from a lot of free reading, not word list learning

from FSI paper:
"There is no substitute for simply spending time using the language.
Segalowitz and his colleagues pointed out how crucial to reading ability is
the simple fact of doing a lot of reading (e.g., Favreau and Segalowitz
1982). Our experience at FSI indicates unequivocally that the amount of
time spent in reading, listening to, and interacting in the language has a
close relationship to the learner's ability to learn to use that language
professionally. The Chancellor of the Defense Language Institute recently
emphasized a similar point about DLI's students when he said: "The single
most significant factor in language acquisition is time on task."



	


	Group: dogme
	Message: 7302
	From: djn@dennisnewson.de
	Date: So Aug 29, 2004 6:45 

	Subject: dogme lesson framework


	1. Before entering the classroom, practice some relaxation techniques.
2. Remind yourself of your list of repertoires and techniques for dealing with freely 
produced oral learner language. These may include........

I have to go out now :-) 

but surely the members of the list could completely re-write this feeble beginning in the 
light of their vast experience of doing it the dogme way.



Dennis



	


	Group: dogme
	Message: 7303
	From: djn@dennisnewson.de
	Date: So Aug 29, 2004 6:45 

	Subject: dogme lesson framework


	There have been a lot of messages recently (mea partly culpa) and so Juilian's 
challenge has gone unremarked.

"..... without a syllabus, when the teachers go, so does the language
program ...... Add that to the list of Dogme negatives. At least, it'll be a negative until 
someone figures out how to write a dogme lesson framework that's as easy to follow
as a predetermined syllabus. A framework that would guide teachers in
using the students as the basis for the lesson. And would also embrace the
possibility of embracing the student who bursts in after helping deliver a
baby outside McDonalds. "

Perhaps McDonalds could be persuaded to offer a prize for the best framework.


Dennis



	


	Group: dogme
	Message: 7304
	From: Robert M. Haines
	Date: So Aug 29, 2004 7:38 

	Subject: Re: dogme lesson framework


	I would say, peel the onion as far down to the core of yourself as possible.
The closer you get to you, the closer you'll get to the class.

Rob
----- Original Message ----- 
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Sunday, August 29, 2004 9:45 AM
Subject: [dogme] dogme lesson framework


> 1. Before entering the classroom, practice some relaxation techniques.
> 2. Remind yourself of your list of repertoires and techniques for
dealing with freely
> produced oral learner language. These may include........
>
> I have to go out now :-)
>
> but surely the members of the list could completely re-write this feeble
beginning in the
> light of their vast experience of doing it the dogme way.
>
>
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7305
	From: MC Johnstone
	Date: So Aug 29, 2004 8:07 

	Subject: Re: Re: The Ideal Language School


	Jeff Bragg wrote:

>'Proper' colleges and universities are probably the best thing we
>can expect, as their remit is to serve the community, rather than
>Fast Eddie the Director. Most private EFL outfits hold most EFL
>teachers in contempt, at best offering them minimal contractual
>agreements (4 weeks holiday, ten quid an hour, etc.).
> 
>
It sounds like you have experience with private schools in the Gulf. To 
be fair, locals tend to view these places as social clubs, much as they 
see fitness centers. They go in to chat with friends and instructors. 
Since students are often not concerned with the methodology or the 
character of the syllabus such schools may be ideal places to apply 
dogme principles/methods (if such exist), since teachers are generally 
not under great pressure to meet benchmark goals of competence in the 
use of the present progressive, construction of the passive voice, and 
recognition of vocabulary items "presented in the book", and students 
subjectively measure success in terms of increasing communicative 
competence.

The cure to Fast Eddie may be to set up teachers' and students' 
co-operatives. Unlike most other countries in the region, this is a 
possibility in the UAE, though probably unheard of in its fiercely 
individualistic Arab/Indian business culture.

>If you want some respect, and an ideal working environment, try a
>real college or uni. That would indeed be an ideal Language
>School...
> 
>
The problem with universities is underfunding and lack of understanding 
on the part of administrators who believe that languages are easily 
taught in lecture theatres. My department teaches twenty or so three 
credit-hour courses to about ten thousand undergraduate students per 
term. Class sizes generally range from 40 to 70 students per class, 
sometimes more, and most teachers are under pressure to "get through the 
book". Instruction focuses on exam preparation, and while there may be 
some sense to this if you are preparing students for standardized public 
exams, it makes less sense when you are preparing students for exams 
that you have written yourself. Less again when you find that you are 
required to pass 90 percent of your students on regardless of how well 
they do on your exams. Marks for attendance and sparkling personality 
weigh heavily in the balance, and private interventions on behalf of 
less personable students make up for any short falls.

This is what we have to deal with in universities and in the face of it 
we find that teachers are sometimes as much in need of motivation as 
students are.


Omar

in Riyadh



	


	Group: dogme
	Message: 7306
	From: Sue Murray
	Date: So Aug 29, 2004 8:52 

	Subject: Re: dogme lesson framework


	Rob's words -
> I would say, peel the onion as far down to the core of yourself as
possible.
> The closer you get to you, the closer you'll get to the class.

remind me strongly of something Jane quoted:
>"Technique is
> what the teacher uses until the real teacher is there"

(here's the part of Jane's posting - 23 Feb 2002, subject: this and that -
where she quoted it)
> Tim Murphey
> wrote that teachers know from their own experience what is useful in the
> classroom and don't need to wait for empirical research studies to tell
> them what works and what doesn't. In this sense, my own experience
> tells me that affective, humanistic approaches are very effective. But
> more than methods or techniques (again Parker Palmer's "Technique is
> what the teacher uses until the real teacher is there"), it is a
> question of being a real teacher in the classroom, I think. Real
> teachers don't limit themselves to linguistic goals, though of course
> they have them and their students reach them.



	


	Group: dogme
	Message: 7307
	From: Marianne Dorléac
	Date: So Aug 29, 2004 8:41 

	Subject: Re: Re: The Ideal Language School


	MC Johnstone <omarjohns@a...> wrote:
This is what we have to deal with in universities and in the face of it 
we find that teachers are sometimes as much in need of motivation as 
students are.


Omar

in Riyadh



This seems to be a very difficult situation indeed !

Marianne







To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
Yahoo! Groups Links









---------------------------------
Créez gratuitement votre Yahoo! Mail avec 100 Mo de stockage !
Créez votre Yahoo! Mail

Le nouveau Yahoo! Messenger est arrivé ! Découvrez toutes les nouveautés pour dialoguer instantanément avec vos amis.Téléchargez GRATUITEMENT ici !

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7308
	From: djn@dennisnewson.de
	Date: So Aug 29, 2004 10:34 

	Subject: Re: dogme lesson framework


	Sue,

A personal thanks for the wonderful quotations you are recycling from the dogme 
archives.

Dennis



	


	Group: dogme
	Message: 7309
	From: Robert M. Haines
	Date: So Aug 29, 2004 11:31 

	Subject: Re: dogme lesson framework


	I also find Sue's recycling very dogmetic and useful in sustaining necessary
reflection. A model for our teaching practice and development.

Rob
----- Original Message ----- 
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Sunday, August 29, 2004 1:34 PM
Subject: Re: [dogme] dogme lesson framework


>
> Sue,
>
> A personal thanks for the wonderful quotations you are recycling from the
dogme
> archives.
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 7310
	From: Sue Murray
	Date: So Aug 29, 2004 11:59 

	Subject: Re: dogme lesson framework


	> "..... without a syllabus, when the teachers go, so does the language
> program ......

yes, but (1) is a pre-determined language program what the learner is
learning and finding most useful?
and (2) does a non-pre-determined language program necessarily go
out the window when the teacher is not there?

I'd say it depends on loads of factors, the learners themselves being the
most important one; and assuming we're talking learning a TL in a non-TL
community, complete beginners would usually find it difficult to
'know where to start/continue';
but, for example, this year we had a class of beginners who, when the course
was over (and they were no longer beginners, but still at an early level of
proficiency), asked if we could provide them with a classroom twice a week
for the summer months (excluding August when we're closed) so that they
could continue to study together, before they start again with a teacher
after the summer. Whenever I had a chance, I discretely eavesdropped on
what was going on when they met (they always left the door open and were
also happy to greet passers-by; I was not their teacher, but they knew me by
sight and later by name); most of the time I saw them heavily engaged
in discussing texts they'd brought in - whether work-related or song lyrics
or something from the net - and occasionally they were browsing a work book
they'd borrowed from the library and honing in on something they liked or
found useful. From my brief but fairly regular forays, they seemed to be
using target language in
their conversations about a third of the time on average, although there
were sprints of long stretches in both L1 and TL.

This is not a one-off scenario either; and we've also had classes meeting
regularly at the eachothers' houses to practice their English. Yes, some
learners want to be 'told' what to 'study', but that doesn't have to be
pre-designed syllabus as such; for example graded readers are often (in my
experience of learners' experience that is) extremely useful and motivating
for 'self study' (provided the story is one the learner enjoys, it doesn't
matter if the graded level is a bit higher or a bit lower).

On the other hand, we occasionally have learners who ask for 'next year's
book' to review/study/browse over the summer break; this is difficult,
because we don't have 'a book' as such; teacher and class decide at the
beginning of a course what to do about the 'materials' part of
the course and although most (but by no means all)
classes do end up selecting a course book, it is often a different book for
different classes of the same level and even with the same teacher. So in
such cases (of 'pre-requests') we offer a selection of materials/suggestions
to the
learner concerned, together with a chat to ascertain what they are looking
for and stressing that if their choice is a course book, it may
not be the same book their class will decide to use during the year, if they
choose to use one. What most learners, here anyway, want is either material
to maintain practice with (in the absence of live opportunities for TL
interaction)
and/or a little 'headstart' for their confidence
and security in approaching the new season. Clearly, this material should
not be way above their heads, and it should also be stimulating rather than
drudge; there are those who enjoy workbooks like they enjoy crossword
puzzles and word
games, those who hate that sort of thing and want self-study listening
material from the radio, those who want a lockstep approach item learning
guide, those who just want the teacher to say send me an email whenever you
want, those who find a favourite cult film to hire/buy in English and
concentrate all their best efforts on that ....and so on. What is most
important, I think, is how they do it, rather than what they do. A
well-read and much enjoyed graded reader can often be worth a thousand
correct answers on workbook exercises .....

But I digress badly (and some) from Dennis and Julian's original point.
Sorry. Here's just one more 'case in point'.

My mother studied at Italian class for 4 years. Then 2 years ago she and
her classmates decided they could do better without the teachers. For the
last 2 years, they've been meeting once a week at one of their homes and
holding 'do it yourself' Italian lessons; but early on they decided they
needed
some sort of syllabus to follow, so they bought a BBC Italian course with
tapes and used that as a path to follow. So far they are still all there,
still motivated and still learning, albeit at their own paces, and with the
next level in the BBC series. In this type of case, and depending
obviously on where you are and what's available and what you can afford, I'd
say that there's always a fairly coherent syllabus (objectively speaking)
around if you haven't got (or choose not to have) a teacher; but I'd also
say that these type of things are usually stop-gap better than nothings and
better than teachers who don't tune in to their learners' needs (meaning
that's what my mum and her loyal colleagues found)/second bests to what can
happen in a dynamic and dedicated, interactive learning environment; a
pre-determined syllabus is not the nuclear base of what does or doesn't
happen and get learned, but it is often a far-better-than-nothing substitute
for those who lack more coherent guides or have nothing else available/to go
on/interact with.

(if that makes any sense; sorry, I should have gone to bed hours ago!)
Sue


----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Sunday, August 29, 2004 6:45 PM
Subject: [dogme] dogme lesson framework


> There have been a lot of messages recently (mea partly culpa) and so
Juilian's
> challenge has gone unremarked.
>
> "..... without a syllabus, when the teachers go, so does the language
> program ...... Add that to the list of Dogme negatives. At least, it'll
be a negative until
> someone figures out how to write a dogme lesson framework that's as easy
to follow
> as a predetermined syllabus. A framework that would guide teachers in
> using the students as the basis for the lesson. And would also embrace the
> possibility of embracing the student who bursts in after helping deliver a
> baby outside McDonalds. "
>
> Perhaps McDonalds could be persuaded to offer a prize for the best
framework.
>
>
> Dennis



	


	Group: dogme
	Message: 7311
	From: Diarmuid Fogarty
	Date: Mo Aug 30, 2004 8:02 

	Subject: Dogme Lesson Framework


	Last December I was observed by my boss and submitted a lesson plan that I would like to submit for the McDonald's Competition. I will upload it now to the Files Section.

Should I win, is the prize limited to McDonald's "food" or can we ask for other things (like, they have to allow their workers to join unions etc )?

Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7312
	From: dogme@yahoogroups.com
	Date: Mo Aug 30, 2004 8:07 

	Subject: New file uploaded to dogme


	Hello,

This email message is a notification to let you know that
a file has been uploaded to the Files area of the dogme 
group.

File : /Observed lesson Dec 03.doc 
Uploaded by : Diarmuid_Fogarty <fogarty.olmos@t...> 
Description : Suggested Dogme Lesson Framework 

You can access this file at the URL:
http://groups.yahoo.com/group/dogme/files/Observed%20lesson%20Dec%2003.doc 

To learn more about file sharing for your group, please visit:
http://help.yahoo.com/help/us/groups/files

Regards,

Diarmuid_Fogarty <fogarty.olmos@t...>



	


	Group: dogme
	Message: 7313
	From: djn@dennisnewson.de
	Date: Mo Aug 30, 2004 1:53 

	Subject: Re: Dogme Lesson Framework


	I've just read Diarmuid's McDonald's entry. I find it interesting to learn about the nature 
of the bread roll and some of the sauces - optional student diaries, stuff on the 
Blackboard with a capital 'B' (Electronic?) student summaries (written by some). The 
er...meat of the approach, as we'd expect, is/was Diarmuid working from spoken 
language uttered by students.

.... generalisation coming up....... Would you agree that most substantial language 
learning in institutionalised settings goes on in the classroom rather than as the result of 
homework or self-study?

Dennis



	


	Group: dogme
	Message: 7314
	From: Robert M. Haines
	Date: Mo Aug 30, 2004 5:02 

	Subject: Super size me!


	Dennis asks: "... generalisation coming up....... Would you agree that most substantial language learning in institutionalised settings goes on in the classroom rather than as the result of homework or self-study?"

I would bet my two all-beef patties that it does not.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7315
	From: Robert M. Haines
	Date: Mo Aug 30, 2004 5:38 

	Subject: una pregunta


	I have perused the 'Adding legs to a snake' doc., which I can only recommend to anyone interested in motivation and/or Buddhism.

After reading Diarmuid's submission for the Mickey D.'s competition, I have a question about this:

"I would not want to noticeably change my teaching for the one hour that you are in the class for fear of the message that this would give to the students."

What would that message be?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7316
	From: Diarmuid Fogarty
	Date: Mo Aug 30, 2004 6:11 

	Subject: Re: una pregunta


	What would that message be? Possibly: "I do not believe the way I teach you is the real way to teach. When somebody important comes into the classroom who has the power of hiring and firing, then I will show you the real way to teach."


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7317
	From: Robert M. Haines
	Date: Mo Aug 30, 2004 6:24 

	Subject: Re: una pregunta


	And you see a lack of intergrity in "I have to do this to keep my job. We'll
make the best of it then go back to what we know and love after he/she is
gone," I assume.

Rob
----- Original Message ----- 
From: "Diarmuid Fogarty" <fogarty.olmos@t...>
To: <dogme@yahoogroups.com>
Sent: Monday, August 30, 2004 9:11 AM
Subject: Re: [dogme] una pregunta


> What would that message be? Possibly: "I do not believe the way I teach
you is the real way to teach. When somebody important comes into the
classroom who has the power of hiring and firing, then I will show you the
real way to teach."
>
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7318
	From: Diarmuid Fogarty
	Date: Di Aug 31, 2004 12:23 

	Subject: Re: una pregunta


	Not exactly, Rob. But I do think that if I had taught in any other way during the observation, the subtext may have been "there is something not good about the way I have taught you until now".
Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7319
	From: djn@dennisnewson.de
	Date: Di Aug 31, 2004 9:29 

	Subject: Re: una pregunta


	Diarmuid,

My experience of pupils and students when their teacher/instructor is being assessed is 
that they, the learners, identify with their known teacher and put on a show to help her/ 
him out. It's not my experience that they compare usual teaching style and visitation 
teaching style.

Dennis



	


	Group: dogme
	Message: 7320
	From: Jeff Bragg
	Date: Di Aug 31, 2004 3:00 

	Subject: Re: uma pergunta...


	In my experience, which is probably neither too long nor broad,
observations are a particular waste of everybody's time. It's a
classic case of the behaviour of an observed object changing,
purely because it knows it's being observed (rather like filming
a couple making love, I s'pose). 

The students are often intimidated by your presence, if not
properly forewarned, and clam up - even the rowdiest. If properly
primed, they usually turned into the chattiest little things,
willing to perform anything at the teacher's behest. As for the
teacher, he/she sometimes turns into a living, sweating, nervous
example of current EFL teaching dogma. Either way, the observer
is not likely to see what usually goes on inside those classroom
walls

The best observations are peer observations, I reckon, as you can
rely on your colleagues to really 'tell it like it is'. And when
being observed by the big DoS, ask your observer to focus on
something that you know you're really good at (whilst claiming it
to be a self-perceived weak point). Then they'll probably
disregard your weak areas, and be happy to assure you that you're
doing fine...;-)

jeff
abu dhabi






___________________________________________________________ALL-NEW Yahoo! Messenger - all new features - even more fun! http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 7321
	From: davidhogg_bcn
	Date: Di Aug 31, 2004 4:41 

	Subject: Re: "If you have to ask, you''ll never know" / Zero Uncertainty


	Apologies, everybody, for my delay in getting around to posting this.

Mustard after dinner. Sorry.

I just wanted to echo (the other) David H in thanking Diarmuid for 
providing, eventually, a full, detailed answer to that important 
question.

So, the Slits (if any of them are around here at least) might end up 
having to eat their words after all: I *did* have to ask, and now I 
*do* know.

Peace and Freedom,
D.
--- In dogme@yahoogroups.com, "David Hill" <davidjwhill@y...> wrote:
> 1st posting for ages ( but still lurking ) and it's not about 
> teaching/learning ( SORRY ):
> 
> I think The Slits were incredibly successful, and still worth 
taking 
> seriously. ("Silence is a rhythm too") Classic punk can only be 
> Pistols, Slits & SLF. ( Interestingly, in an English / American, 
> young adult, male-dominated genre, the band's singer was a 14 year-
> old German lass.)Still let's not have a thread on this, but I 
> couldn't let it pass.
> 
> "If you have to ask, you'll never know" Now if ever a statement 
from 
> a parent or teacher ever made me seethe with rage at the sheer 
> perversity and charlatanism of someone who might say that. Unless 
> it's the Taoist "Those who know don't speak. Those who speak don't 
> know." Thanks to Diarmuid for NOT ducking the question.
> 
> Some fantasies I've often entertained while teaching in broom-
> cupboards to groups of 57:
> 
> An ideal language school would have circular
> classrooms.*
> 
> An ideal language school would have 12 Ss per group: permutations 
for 
> groupings: covens: apostles...*
> 
> * - Unless, of course, the learners wished otherwise!!!!!
> 
> List still well worth reading, just been too busy.
> 
> Anarchy, peace & freedom to you all ;)))))))))
> 
> D
> 
> PS An ideal language school would be run according to principles 
of 
> anarchy, peace & freedom.* (?)



	


	Group: dogme
	Message: 7322
	From: diarmuid_fogarty
	Date: Di Aug 31, 2004 7:21 

	Subject: Re: "If you have to ask, you''ll never know" / Zero Uncertainty


	--- In dogme@yahoogroups.com, "davidhogg_bcn" <davidhogg_bcn@y...> 
wrote:
> I just wanted to echo (the other) David H in thanking Diarmuid for 
> providing, eventually, a full, detailed answer to that important 
> question.

You're more than welcome. Just to be pernickety: "eventually"? My 
answers came three hours after you had hinted that you weren't 
satisfied with my original response and the very same day that you 
asked the question.

Hardly filibustering, is it? ;) Incidentally, I'm waiting for an 
eventual retraction of the slurs you made against full time teachers 
[insert wry emoticon with a glint in its eye].

Diarmuid



	


	Group: dogme
	Message: 7323
	From: Robert M. Haines
	Date: Mi Sep 01, 2004 7:51 

	Subject: Tuesday''s class - more English?


	I've read over half the student journals from the first couple of weeks. Some contain just a few sentences that I can hardly make out while others are filled with well written prose and a few minor errors.

Yesterday, one of the more fluent students introduced the idea of students' paying each time they speak Spanish in class. I kept quiet and let the class hash it out. The conversation generated more English than I'd heard out of most of the students since we started just over two weeks ago. In the end, the class decided they might be able to implement this rule later, but for now it would be best to just remind each other to speak English in class. The student who initiated the rule said he would be in class the next day at 8 am to help anyone who wanted to show up.

My mind is beginning to draw parallels between students in this class and those from the previous one. In terms of classroom behavior, I see some real Doppelgängers. For example, J. who, just like G. on the last course, distracts himself with a small grammar he carries with him as soon as the whole class sets out on a task as individuals. And, like G. he's being teased continuously for a funny mistake he made the first week. I wonder: Do people like J. and G. set themselves up for it then take it in stride or is it all brought on by forces they cannot control. Maybe both? 

Then there's A., who, just like I. from the last course, likes to listen, write things down then practice at home. She doesn't mind being alone and prefers to talk only during the break, usually one-to-one with me.

I could go on and on. It's spooky! Maybe old age is setting in now as I begin to pigeonhole everyone. Of course, we teachers fit into students' boxes neatly as well.

So, after nearly three weeks of class, the students have more or less self-regulated themselves to the point of asking that everyone have a go in English without translation first, scaffolded by classmates. The primary reason seems to be that they will be taking a credit class in late September, where the lectures and assigned reading will be only in English.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7324
	From: Robert M. Haines
	Date: Mi Sep 01, 2004 8:15 

	Subject: questions unanswered?


	I don't think any of us has addressed the following questions:

In response to post #7177, I asked: "How does Sinclair's supposedly radical view of coherence differ from most of the psycholinguistic literature from people like Goodman?"
********************

In response to post #7274, I asked: "Couldn't one argue that what Scott has described as 'use and learning' is nothing more than the traditional focus on form combined with what some call 'learning training', e.g. How to use a learner's dictionary and so on? This wouldn't be dogme revised, it would be dogme deceased. I'd say there's much more than just including more communicative practice with a focus on form. I'm sure Scott and others on the list would, too."

Any takers?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7325
	From: davidhogg_bcn
	Date: Do Sep 02, 2004 8:54 

	Subject: eventually/slurs


	Hi Diarmuid.

Was it three hours, then? Was it really (as little as / as much as) 
three hours? I didn't notice; time is not an issue. 

Rather, the issue, for me, was your initial reluctance to deal with 
the question at all; your insistence, even, that ignorance should be 
left unchallenged and that quesions should be left unanswered; and 
the implication that this is a reasonable stance for a teacher to 
adopt. In that respect, your answer was, for me at least, eventual - 
it wasn't forthcoming; it wasn't immediate. But it came eventually; 
and I and others are grateful that it did. Can't we please just leave 
it at that, Diarmuid? Well, can't we?

You might consider my use of the word "eventually" to have been 
inappropriate/inaccurate. Fine. But I don't. You might consider that 
arguing over the meaning of "eventually" AdvancesTheDebate, so to 
speak. Fine. But I don't.

Anyhow, anyhow. Anyhow...

Slurs: when did I EVER slur any of our wonderful, committed, highly-
professional full-time colleagues, with or without glints or 
emoticons? Exactly, Diarmuid, exactly. I never did and I never would. 

In fact, I think I've gone to great lengths on many occasions to 
express my admiration for the wonderful things which the likes of 
you, Tim Gilroy and countless other marvellous colleagues of ours do 
day in day out for little recompense other than the joy of knowing 
that you're doing your job right.

So there'll be no retraction of any comments I've made about my 
admirable colleagues. I stand by everything I've said. I haven't 
slurred anybody.

(I have BEEN slurred in public, of course, once. Which is something 
quite different. But even that was done in such good humour that all 
who heard it, including me, would've had to have a heart of stone not 
to see the goodnaturedness behind that particular comment. So, we 
laughed along with the kindhearted slurrer, rather than struggle in 
futility seeking any kind of retraction).

And on that point, it's good to see the dogme list is still thriving, 
by the way.

Love and Peace,
"Kiss Of Death" Dave. [Wink, wink!].



...........*******.......
You're more than welcome. Just to be pernickety: "eventually"? My
answers came three hours after you had hinted that you weren't
satisfied with my original response and the very same day that you
asked the question.

Hardly filibustering, is it? ;) Incidentally, I'm waiting for an
eventual retraction of the slurs you made against full time teachers
[insert wry emoticon with a glint in its eye].

Diarmuid



	


	Group: dogme
	Message: 7326
	From: Luke Meddings
	Date: Do Sep 02, 2004 10:54 

	Subject: RE: eventually/slurs


	take it off the list, fellas

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------


-----Original Message-----
From: davidhogg_bcn [mailto:davidhogg_bcn@y...] 
Sent: 02 September 2004 20:01
To: dogme@yahoogroups.com
Subject: [dogme] eventually/slurs


Hi Diarmuid.

Was it three hours, then? Was it really (as little as / as much as) 
three hours? I didn't notice; time is not an issue. 

Rather, the issue, for me, was your initial reluctance to deal with 
the question at all; your insistence, even, that ignorance should be 
left unchallenged and that quesions should be left unanswered; and 
the implication that this is a reasonable stance for a teacher to 
adopt. In that respect, your answer was, for me at least, eventual - 
it wasn't forthcoming; it wasn't immediate. But it came eventually; 
and I and others are grateful that it did. Can't we please just leave 
it at that, Diarmuid? Well, can't we?

You might consider my use of the word "eventually" to have been 
inappropriate/inaccurate. Fine. But I don't. You might consider that 
arguing over the meaning of "eventually" AdvancesTheDebate, so to 
speak. Fine. But I don't.

Anyhow, anyhow. Anyhow...

Slurs: when did I EVER slur any of our wonderful, committed, highly-
professional full-time colleagues, with or without glints or 
emoticons? Exactly, Diarmuid, exactly. I never did and I never would. 

In fact, I think I've gone to great lengths on many occasions to 
express my admiration for the wonderful things which the likes of 
you, Tim Gilroy and countless other marvellous colleagues of ours do 
day in day out for little recompense other than the joy of knowing 
that you're doing your job right.

So there'll be no retraction of any comments I've made about my 
admirable colleagues. I stand by everything I've said. I haven't 
slurred anybody.

(I have BEEN slurred in public, of course, once. Which is something 
quite different. But even that was done in such good humour that all 
who heard it, including me, would've had to have a heart of stone not 
to see the goodnaturedness behind that particular comment. So, we 
laughed along with the kindhearted slurrer, rather than struggle in 
futility seeking any kind of retraction).

And on that point, it's good to see the dogme list is still thriving, 
by the way.

Love and Peace,
"Kiss Of Death" Dave. [Wink, wink!].



...........*******.......
You're more than welcome. Just to be pernickety: "eventually"? My
answers came three hours after you had hinted that you weren't satisfied
with my original response and the very same day that you asked the
question.

Hardly filibustering, is it? ;) Incidentally, I'm waiting for an
eventual retraction of the slurs you made against full time teachers
[insert wry emoticon with a glint in its eye].

Diarmuid




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
Yahoo! Groups Links



	


	Group: dogme
	Message: 7327
	From: Sue Murray
	Date: Fr Sep 03, 2004 1:33 

	Subject: Re: "motivation" and "sans teacher"


	A rather sideways slant, but prompted by Scott's recent comments below:

> Of course "traditional" teaching has typically been directed only at
> the learning obejctive, and seldom requires learners to put the
> language to communicative use. Dogme was conceived as a
> corrective to that bias. Unfortunately, as with all brilliant ideas
> (insert irony emoticon) a lot of people think dogme is only
> concerned with using and not with learning.
>
> These thoughts are partly prompted by the recent experience of
> watching some real teachers in action. Despite their obvious
> abilities at engaging with the learners and stimulating lots of talk
> and interaction, it was a little worrying to notice how learning
> opportunities were often allowed to slip away, as if that wasn't
> really the point, actually.

My comments are not about the situations Scott refers to -
obvious cos I wasn't present for a start! but they are an attempt to
articulate in the difficult medium of black and white what I often see as a
problematic for teachers and learners.

and I'll *try* and be brief, promise.

If I'm honest, as a teacher I've learned to hold back on a lot of (what seem
to me) language focus opportunities because, 'it goes down the wrong hole'
as my gran used to say (literally, this meant when food or liquid goes down
the windpipe, and we humans are in danger of choking; in this we really are
unique in the animal kingdom, from 3-6 months old anyway)
Dilemma: how do you choose when to 'backtrack' a bit, or pick up on what
someone's said not just for it's content but how it's said, or choose a
convenient long-enough pause to interlude with a mini-stint or feedback so
far to the board, or provide a focused attention sequence for a particular
language point that seems to be commonly causing difficulty or be slightly
misconceived, or introduce some useful synonym-type expressions, or play
with a sentence in 'transformative' ways, or change tempo/break up a good
conversation in order to focus on some specific language or get back to a
lesson plan ... etc

We're back to that fundamental role of decision making perhaps. And
decision making on the basis of your best knowledge of the particular
individuals
involved in the particular situation in the particular moment, mixed in with
your own personal propensities. So I'm not pretending that there's
any one or easy solution. Just that when the learner isn't ready, the
learner isn't ready (BUT I'd make a distinction - not black and white, but
sort of grey - between 'new' (or new-ish) language, as opposed to
'misconceived' or 'misunderstood' language which already forms an *active*
part of a learner's repertoire - which could be seen as entering the great
debate of 'fossilization', but now is not the time to elaborate further on
that; AND a distinction between readiness and receptiveness - in this
sense, I'm meaning receptiveness as a 'here and now' phenomenon, readiness
as a more general condition which ideally needs 'the right notes' to turn it
into receptiveness ......what I 'see' is that, and sorry for so many
horrible mixed metaphors and the like, when someone's looking at a painting
and honing in on a particular feature, distracting their attention to
something else in the picture can often be annoying, interrupting
or *in*opportune or ignored or blurred/incoherent focus; it's there in the
picture, yes, but it's not got present relevance in the viewer's mind;
whereas when the focus is on the general impression or scene of the
painting, drawing attention to a particular feature may be useful/welcome/
productive/lead to engaged honing in .......)

On the other hand (back to original main point, sorry for digressions) I've
worked with teachers who leave students' own
questions (implicit as well as explicit) begging, and/or who dismiss the
suggestion of occasionally boarding or summarising stuff because it would
break up the flow, or be boring or unnatural. And I'm in no way suggesting
they should do otherwise - just trying to present some different faces of an
often daily dilemma - or non-dilemma, depending on whether you see
it as a dilemma or not :-)

My own personal view is that even teachers who are very well mutually
attuned with a particular group of learners can make decisions which turn
into blind alleys . I'd certainly rate myself as very well attuned with a
fair number of the groups and individuals I've
taught in recent years, but there have certainly been times when I wish I
hadn't moved us into a cul-de-sac, however enticing the explicit sign
'language learning opportunity' seemed to be. On the other hand (again!),
when teachers don't in some way 'capitalize' on specific language focus
opportunities to some extent, some students start to grumble and can feel a
bit lost or even cheated after a while. (But above all, resentment and
dissatisfaction seem to set in when the teacher doesn't, usually, actively
participate and engage in learner conversation....and 'exit polls', but not
only, of students here put their most common important criteria as having a
teacher who stimulates conversation .......)

Given the darn unpredictability/ imperfectionality and context sensitiveness
of the whole process, I've got 3 (banal, very provisional but
currently functional) watchpoints/guidelines I generally follow:

1. When learners initiate their own language focus opportunities (whether
via questions, doubts, communication scrambles where meaning really has
to be intensely negotiated, casual or well nurtured observations and
comments, etc) there's usually 'finger on the pulse' value -
receptive-to-learning value, I suppose. Some groups of learners and
also individual learners seem to do
this so naturally that the teacher, as Dennis has sometimes said, need only
be midwife, as it were (not to belittle midwifes in any way); These
learners don't need to know about things dogmetic because they invented
them anyway. (I can vouch for it because
I've met and worked with loads of them, which was how I came to 'dogme'
myself!)

2. lesson commentaries/records (in the form of narratives/stories/news
articles/send ups/debates/mock quizzes etc, rather than notes or lists) can
provide somewhat of a 'safety net' - in addition to motivation (the language
equivalent of itching to see that photo they took of you at the party),
recycling ('this is very good, because it helps us remember what we said
and what we talked about') and consequent reading practice, the teacher can
also 'slip in' what maybe s/he worried s/he'd let 'slip away'; rather than a
hammer to smash a perfectly flowing conversation, it's an optional hook for
anyone who wants to hang something on it; and there's no end to what you
can include or introduce or or highlight or suggest or entice or recycle or
even invent (!) as optional stuff, for now or later, depending also on what
(you think/discover) your students want the option of doing out of class;
other 'pay-offs' can be that students themselves start producing spin-off
productions, spoofs, email exchanges or even just the occasional pieces of
heart-felt writing.
It's a very flexible and adaptable tool which also provides the *real* (or
at least realer/more real ??) syllabus .....(Diarmuid's work on Blackboard
is a wonderful example of this type of thing) (And a 'retrospective
syllabus' can be formalised as much or as little as required - think I
mentioned once how for a class taking CAE I periodically provided
structural and lexical indexes to the lesson 'minutes' - eg, examples as
used of this or that structure or expression - but of course there's no
limit to how students themselves may if they choose use and re-use
post-lesson stuff)
(NB one criticism of 'writing up' lessons in whatever form
is the time it takes a teacher to do; fair enough, as with anything; just a
few personal observations:
- it takes less time than meticulous lesson planning and can be, arguably,
more valuable;
- it motivates learners and in turn the teacher
- once you get used to doing it, it is both less time consuming, and more
time consuming (the latter because you get more deeply and reflectively
involved in the issues your learners are involved in, as well as their
language)
- I only do it regularly for adult classes, just occasionally for teenagers
and individuals, and kids don't need it! so, for me, I'm only talking half
my teaching load - say 4 permanent adult classes, plus one or two
'incidentals' for shorter periods)

3. If it feels good, let it go on; who knows what the learner is learning?
(like Rob, I think it was, I don't see learning and using as two separate
things; rather, (self-)study and interaction are, to my mind, complementary
things, and language learning can be part of both?)
And if learners need/want some solid evidence/a record, something
along the lines of (2) can be a happy, and personalised, solution.

But, let me stress what is obvious but with email and written faceless
language can come over wrong: that all this is mere reflection from
personal experience so far, not
judgement or cast in stone or intended as dogma or as something that 'works'
across all situations; indeed, even in my own little teaching situation, for
all its relative homogenity, no two classes and no two 121s are ever the
same; and, for another day perhaps, I and my colleagues are finding that
'blended learning' is often a 'good thing', for some teenage students
especially - if only that it widens the concept of self-study to maybe
entice and motivate those who otherwise wouldn't go to bed with a good
book in TL; a number of our
teenage students, for example, will never do 'traditional homework', but if
they have a personal password to something like the flo-joe on-line FCE
course and know they've got 13 weeks to use and re-use it as much as they
can, a lot more of them will do out of class work/self-study, feel more
confident about taking an exam, and enjoy the authentic interaction in
classtime that they mostly demand more fully ....

(they say patience is a virtue, so for any of you still reading ......
thanks!)
Sue



	


	Group: dogme
	Message: 7328
	From: Robert M. Haines
	Date: Fr Sep 03, 2004 3:17 

	Subject: The Vibe


	I agree with most everything Sue has written. It'd be hard not to since it all seems very flexible and open-ended (in a good way).

A couple of things that came to mind while reading: 

Journals have often been a way for me to get to know students better and spot global (i.e. most students are forming interlanguage with them) language points. At times they stretch across the different "levels" of competency in the class.

A potential weakness of dogme that I don't remember being listed could be that when we take a turn in a lesson, based on a student's language use, what happens to all the others on the room? How do we know they are still with us or wanted to follow our/their classmate's lead? Maybe that doesn't matter in certain cases that I won't go into here.

The key behind making decisions about what happens next can often come down to what I so scientifically refer to as The Vibe. The Vibe can only be felt once the people in the room have gathered together for the purpose of sharing and learning. The Vibe starts with something that happens in the room: something said, something dropped, a look, a stare, you're looking nice today, I like that shirt, on and on. It's like a piece of scrap metal or wood that becomes found art.

The Vibe, much like C.'s flow, can continue for a minute or an hour --- that's a really good vibe, mind you --- and is inextricably linked to the following factors (stepping out onto the plank here?):

1. Rapport with the learners.
2. Knowledge of learners' personalities, moods, attitudes, etc.
3. Knowledge of the learner's style of interaction with classmates, teachers and language.
3. Mood, attitude and flexibility of teacher.
4. Authenticity of teacher toward students.
5. Motivation created by all the above.

Number five is important, I think, because it is a culmination of the previous four elements. Mix the first four ingredients and you get the fifth in some proportion. I'd say the moment-moment experience of the lesson is that utmost tip of the ship's hull that's breaking the water while the other four work together to drive the propeller (motivation). How nautical of me to say that.

The language focus on form can, of course, come in as Sue has pointed out from different angles at different times. It's best to wait until learners are ready and willing.

I've had an extraordinarily fun class and am hanging my hat for a four-day weekend, so forgive me if I've stated the obvious or just plain confused you.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7329
	From: Diarmuid Fogarty
	Date: Fr Sep 03, 2004 7:58 

	Subject: Re: "motivation" and "sans teacher"


	Sue wrote:
"Diarmuid's work on Blackboard is a wonderful example of this type of thing"

but she's too modest! The stuff that I posted into the files section (which is a selection of what I have put on Blackboard) is no more than a pale imitation of the stuff that Sue and her learners do in their classes and it was *she* who gave me the idea of writing these summaries.

Credit where it's due!
Diarmuid

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7330
	From: Robert M. Haines
	Date: Di Sep 07, 2004 6:15 

	Subject: Krashen on grammar


	Here is a small sample of "Applying the Comprehension Hypothesis: Some Suggestions" by Stephen Krashen 
Presented at 13th International Symposium and Book
Fair on Language Teaching (English Teachers Association of the Republic of China), Taipei, Taiwan,
November, 13, 2004.

web site: http://www.sdkrashen.com/articles/eta_paper/all.html 

"THE VALUE OF GRAMMAR INSTRUCTION 

The Comprehension Hypothesis claims that language acquisition does not happen when we learn and practice grammar rules. Language acquisition only happens when we understand messages. This has, of course, been questioned in recent years, as a stream of papers have appeared in the professional journals claiming that grammar instruction is helpful. I am pleased that these studies are being done: What was once an axiom is now a testable hypothesis. 

In my reviews of these studies, I have concluded that they confirm the correctness of the Comprehension and Monitor Hypotheses: they show only that even after substantial grammar study, even very motivated students show only modest gains in accuracy, and these gains occur only on measures that encourage a focus on form. Truscott (1998) has arrived at very similar conclusions. 

Some have interpreted this position as a claim that all grammar teaching is forbidden. Not so. There are two good reasons for including grammar in the EFL curriculum. 

The first is for "language appreciation," otherwise known as "linguistics." Linguistics includes language universals, language change, dialects, etc. The second is to fill gaps left by incomplete acquisition and places in which idiolects differ from the prestige dialect. Society's standards for accuracy, especially in writing, are 100%: We are not allowed "mistakes" in punctuation, spelling or grammar. One public error, in fact, can result in humiliation. Even well-read native speakers have gaps, places where their grammatical competence differs from accepted use. 

Consciously learned rules can fill some of these gaps, which are typically in aspects of language that do not affect communication of messages. The place to use this knowledge is in the editing stage of the composing process, when appealing to conscious rules will not interefere with communication. 

I recommend delaying the teaching of these rules until more advanced levels. I would first give acquisition a chance, and then use conscious knowledge to fill in some of the gaps. There is no sense teaching rules for Monitoring that will eventually be acquired. 

Grammar, thus, is not excluded. It is, however, no longer the star player but has only a supporting role. "

Rob








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7331
	From: Schofield James
	Date: Di Sep 07, 2004 11:53 

	Subject: Dogme and exams


	Dear Dogme list,

After the shock'n awe inducing excitement of Briony's request for the
bad points of Dogme things have gone a bit quiet. So maybe people have
some time to give me some advice.

I am giving a talk in the near future on resources available for
teachers preparing students for the Cambridge Business English
Certificate exams (BEC). I am very familiar with the media based
reources teachers can use, but I think it would be really interesting to
also present ideas for a Dogme influenced approach too.

So my question is: if you were preparing students for a BEC exam, how
could you integrate Dogme principles into your teaching?


James



	


	Group: dogme
	Message: 7332
	From: Diarmuid Fogarty
	Date: Di Sep 07, 2004 12:15 

	Subject: Re: Dogme and exams


	Hi James
I would make a clear distinction between knowledge neeed for the exam
(question formats etc) and knowledge needed for language development. I
don't know a lot (ie anything) about BEC, but I would make sure that
learners were familiar with the types of questions, the rationale behind
them, the spotting of clues etc (all par for the course). I would
encourage them to make questions for their colleagues, using this
knowledge etc.

As far as the language goes, find out what students need in their
day-to-day lives and then try to use this knowledge to create scenarios
in which this language could be used and examined in the classroom. Of
course, it is probably what you are already doing and it certainly is
what many teachers who have never heard of dogme do, but it doesn't seem
to run against any dogme principles. In a business environment, focus on
what image the students are trying to present in their interactions and
help them with that. So if Hans says he wants to come across as a
knowledgeable authority, ask him to present a short presentation about
something and give him tips that will help him create a clearer image of
himself as a knowledgeable authority.

Is that any help (or am I teaching my granny to suck eggs)?

Diarmuid
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	Group: dogme
	Message: 7333
	From: mrarabin
	Date: Di Sep 07, 2004 2:20 

	Subject: Re: Dogme and exams


	Dear Diarmuid,

As my granny said 'There's more than one way to suck an egg' so I am 
always interested to learn new ones.

I think you are right that exam techniques are something that just 
need presenting and practicing. I like your idea of getting the 
students to write the questions. In fact now I'm thinking about it, 
if you got them to write parts of the exam for each other and then 
mark it, they would be internalising the formats required and playing 
with the language in rather interesting ways. Thank you.

I'm also interested in your next point: 

So if Hans says he wants to come across as a
> knowledgeable authority, ask him to present a short presentation 
about
> something and give him tips that will help him create a clearer 
image of
> himself as a knowledgeable authority.

Now I think this is a useful thing to uncover. What type of image 
does the student want to project when they talk English? But how do 
you find that out? I remember once I foolishly told a passport 
photographer that I wanted a photo that made me look like a 
confident, dynamic manger of 10,000 people. He looked at me as if I 
was seriously disturbed (though perhaps for the money the task was 
too much). Anyway, I fear that a lot (though not all) of my students 
would shift uneasily in their seats at me asking such a question and 
would probably reply 'I want to be a good speaker of English'. So, if 
I wanted to find out something like this from a group of business 
English students without inducing mass panic, how might I go about it?

James



	


	Group: dogme
	Message: 7334
	From: Robert M. Haines
	Date: Di Sep 07, 2004 4:44 

	Subject: dogme and BE


	James: "So, if I wanted to find out something like this from a group of business English students without inducing mass panic, how might I go about it?"

I've worked with businesspeople from Germany, Japan, Brazil, Spain and other countries. In my experience with groups, I have sometimes managed activities that seemed unrelated to business in order to get at the heart of issues like how to present oneself as one would like. For example, having students enter the room in different ways, e.g. noisily, hurriedly, quietly, confidently... these exercises often demonstrated how easily a message sent to a multi-cultural audience can be misinterpreted by those of us outside the inner cirlce of the host culture displaying the message through body language, intonation, materials, etc. At the same time, feedback (video, for example) can help the students identify strengths and weaknesses in how they are perceived vs, how they wish to come across.

There's a book, called Business English Recipes: a Creative Approach to Business English by Judy irigoin and Bonnie Tsai (Longman. 1995.) that inspired the activity I just mentioned. It's not a textbook but a recipe book, and one that allows for greater flexibility than do many I've seen.

As far as BCE goes, I find the suggestions given so far very useful. I might also point out that exams like BCE (and all others?) are created by humans and are inevitably fallible, because students often seem to have the impression that exams are handed down from an almighty authority who can do know wrong. Manipulating and even poking fun at the exam can dispel this myth and relieve some of the pressure involved.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7335
	From: Diarmuid Fogarty
	Date: Di Sep 07, 2004 10:44 

	Subject: Reassure me!


	I had a class today with my new upper intermediate group. Yesterday was
their first day. Yesterday we talked a little bit about what is language
and what it means to learn a language. The students did an activity in
groups where they were asked to complete five sentences ("None of
us...", "One of us...", "Some of us...", "Most of us..." and "All of
us..."). They then fed back to the rest of the group and I gave a bit of
langauge input.

Today I dictated a whole load of questions to them. They had to try and
remember as many of them as possible before asking and answering in
pairs. They then had ten minutes to write as much as they could about
their partner. I then took them into the computer room where they had
two hours to write a Powerpoint presentation about themselves for a
class presentation the next day.

At the end of the class, one student complained that I wasn't teaching
Upper Intermediate language and demanded that I teach them something
new. 

Am I doing something wrong? What does the group think?

Diarmuid
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	Group: dogme
	Message: 7336
	From: mrarabin
	Date: Mi Sep 08, 2004 11:29 

	Subject: Re: Reassure me!


	Dear Diarmuid,

It depends on your student's performance I would say. Even the 
seemingly simplest task can generate lots of possibilities for 
feedback which you can grade according to the student's 
level/interests.

But remember it is also the first class. It might be less about your 
class and more about the student wanting to make an impression on you 
or the rest of the group. So I suggest give him/her rope and see what 
happens.

Regards,

James



	


	Group: dogme
	Message: 7337
	From: Robert M. Haines
	Date: Mi Sep 08, 2004 5:45 

	Subject: Reassure me!


	Diarmuid asks:"Am I doing something wrong? What does the group think?"

Perhaps things are moving along too quickly for one, some or all of the students. Whoever made the comment about wanting to learn something new probably has a fascination with shiny grammar points that she/he has never been exposed to or noticed before --- "Oh, hey, look what I can do with that! If I put this word there, then I can say this, but mind the suffix!"

Your more communicative approach, e.g. memorizing questions then asking as many as you can remember to gather information (info that might be *new*)could be a bit of an adjustment for these folks, that's all.

It's really hard to know much without having been there with you that first day, but I'd say the students are exhibiting a sort of (classroom) culture shock.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7338
	From: Adrian Tennant
	Date: Mi Sep 08, 2004 5:47 

	Subject: Re: Re: Reassure me!


	Ah! Diarmuid,

Let's not start panicing too soon.

I thnk I'll draw your attention to a message you yourself posted a short
time ago in rely to Brett. In the message you went back to the 'conditions'
that Brett mentioned.

1. Students learn better if they are motivated.

2. Students are motivated if: ....

etc.

I'm in danger of laying Devil's advocate (ah! that's what I am - hence the
'handle'). Look at what you did in the said lesson. Did you break any, if
not most, of these conditions?

To end with a small portion of James' message.

Ggive him/her rope and .... let them hang themselves!

Dr Evil
(back from the wilds of Kyrgyzstan)



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7339
	From: djn@dennisnewson.de
	Date: Mi Sep 08, 2004 7:53 

	Subject: Re: Reassure me!


	Diarmuid,

(1) Please tell yourself that it was just one student who made the demand.
(2) The day, as you describe it, does sound a touch hectic.
(3) I wouldn't dream of saying that you did something wrong, but with my dogme filter 
switched on, I did get the impression that most of the language was fired from your 
revolver.
(4) I know we are talking about Day 1 and Day 2, is it? But, so far, they have done what 
you instructed them to do. Right?


Dennis



	


	Group: dogme
	Message: 7340
	From: Adrian Tennant
	Date: Mi Sep 08, 2004 8:34 

	Subject: Re: Learning sans teacher


	When Dennis writes:

> Are we thinking of 7-year-old kids in a West-African market who pick up
more than one
> language so that they can buy and sell?
>
> Are we thinking of ourselves, exposing ourselves in Spain, or Germany or
France but
> managing to do our jobs without becoming very proficient in the
languages of the
> countries where we live and work?

> Diarmuid's right to single out motivation. Can anything work without it?


Mmm. I'm not sure. Let me give you an example. I've known quite a few
people who've moved to countries and got on well with learning the language
(maybe they've been motivated, but I'm not so sure). Then they've met a
local girl/boy and moved in together. Suddenly their language learning has
slowed (is this lack of motivation?).

I'd have to say that one factor is necessity.

In the above example the necessity has dwindled when there is someone who
can 'solve' communication problems for you.

Dr E



----------------------------------------------------------------------------
----



	


	Group: dogme
	Message: 7341
	From: djn@dennisnewson.de
	Date: Mi Sep 08, 2004 10:07 

	Subject: Re: Learning sans teacher


	Diarmuiid singled out motivation.

Dr. Evil commented:

" Mmm. I'm not sure. .. I'd have to say that one factor is necessity."

Nnn. Necessity plus motivation must be a good mix.


Dennis



	


	Group: dogme
	Message: 7342
	From: Peter M Hanley
	Date: Di Sep 07, 2004 7:13 

	Subject: Back to School


	I have recently started using the dogme style of teaching. So far it 
has had a very positive effect on my teaching (admittedly only 
one-to-one over the summer). At the moment I´m wondering how my classes 
will react, at the beginning of term, as I launch into materials-free 
mode. Probably delighted since much of the feedback at the end of last 
year suggested the book was "boring". I recently fell into the trap of 
compensating the books inadequacy with an abundance of my own stuff - 
it was an improvement but did little to alleviate the nagging sensation 
of futility surrounding my chosen profession. Then I found out about 
you lot and went the other way. What a relief.
Now the outlook appears a little brighter and I would be happy to 
share experiences with the group. Can anyone point me towards any 
postings, after about number 1000, that contain practical classroom 
ideas?-Not that I´m short of ideas, but I do like adding to my 
repertoire. One thing I feel sure about is that it´s not sufficient to 
just have a chat and correct the mistakes. The teacher can keep things 
dynamic by setting up tasks that
fit the needs of the moment, and for this it helps to have a few tricks 
up ones sleeve.

Nice to have joined you,

Peter



	


	Group: dogme
	Message: 7343
	From: Robert M. Haines
	Date: Do Sep 09, 2004 6:54 

	Subject: motivation and necessity


	Dr E-vil wrote: " I'd have to say that one factor is necessity."

Isn't that just another aspect of motivation? For example, it's no longer necessary for me to answer the phone because my new boy-/girlfriend can do it for me as he/she is more proficient in the language used around here. 

There's no need. I no longer feel motivated. 

Three months later: What!? You're leaving me because I don't understand your culture or your language well enough. But I can change! I'll sign up for classes next week, I'll get books, I'll, I'll... We can start speaking your language here at home --- just gimme a chance! 

I need you. Damn do I feel motivated!

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7344
	From: Robert M. Haines
	Date: Do Sep 09, 2004 7:11 

	Subject: creating class contracts


	I suggested a set of guidelines for our class. It was agreed that we needed some. Groups of four gathered to brainstorm ideas for 20 minutes, after which we compared our ideas as a class. The final list of guidelines, signed by each of us, hangs on the wall above the chalkboard. It reads:

"We agree to these guidelines: September 8, 2004

Do our homework and bring it to class.
Make sure that everyone participates in class.
Respect our classmates and their opinions.
Listen carefully and pay attention.
Keep our classroom clean.
Be on time.
Try to speak English.
Help each other."

I felt the urge to ask what happens if we don't follow the guidelines. Students came up with all kinds of punishments --- some struck me as torturous and I said so --- until everyone could agree on extra homework for someone who didn't follow the guidelines.

But what about me? These guidelines are for me too; that's what we said. A couple of students said they would design Spanish homework for me if I did not follow the guidelines. I asked why homework, which I used to help them practice and learn English should be considered punishment. Mmm... good point.

Beyond punishment, no one had any suggestions. I suggested self-evaluation, which we eventually adopted.

My question to all of you? In your experience, is it inevitable that people focus on punishment and reward systems (punishment only in this case) when the question is framed as 'What happens if we don't follow the guidelines'? Is it more effective to just trust in everyone and take any problems as they come?

I know there can be no recipe, but what have you experienced?

Turning to you and Doernyei,
Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7345
	From: djn@dennisnewson.de
	Date: Do Sep 09, 2004 9:06 

	Subject: Learner perceptions of FL learning


	I'm sending the following to three lists, because the issue of learner, parental and 
administrator perception of how foreign languages SHOULD be learned keeps coming 
up on all three lists - and many others, no doubt.

Surely the way forward starts with working with the learners, finding out as much as 
possible about their perceptions and gently and slowly showing them that there are, 
perhaps, more effective ways of learning.

If the learners' learning begins to improve, and can be shown to do so in ways that their 
parents understand, the parents will come round to supporting approaches that fulfill 
their priority - helping their children.

The administrators are the hardest group to convince. Some teachers must become 
members of influential decision-taking committees.


Dennis



	


	Group: dogme
	Message: 7346
	From: davidhogg_bcn
	Date: Do Sep 09, 2004 10:17 

	Subject: Re: creating class contracts / homework / punishment


	Very good point, Rob!

I don't think homework (or any other form of knowledge enhancement) 
is a valid form of punishment; surely discovery and self-improvement 
are pretty big rewards (aren't they?). Certainly, I don't think it'd 
be appropriate for me as a teacher to encourage students to conceive 
of study in this way. 

I've spent the last several weeks supporting my six-year-old son on 
his journey through his summer homework tome. He often argued to me 
that he'd "prefer to have fun than do homework", but I tried to help 
him notice just how much fun there is to be had in sitting with me, 
looking through his book revisiting the activities that he'd already 
completed to his own satisfaction and seeking out the activities that 
he thinks would be most fun to do next. 

I keep telling him that the kind of things he's doing in his book are 
exactly what Mummy and Daddy do every day, and that we get a big kick 
out of reading and writing and arithmetic and a bit of doodling. He 
still claims to be not entirely pursuaded that it's fun, but he knows 
I'm telling him the truth about the fun Mummy and Daddy have, and he 
certainly *seems* to be enjoying himself when he's on task (humouring 
me? Maybe.).

I think your students are adults, though, aren't they, Rob?

I can't remember the last time I considered trying to punish a grown-
up student, with homework or with anything else. Equally bad, I 
reckon, is encouraging other grown adult students to devise 
punishments for each other - if you can't pursuade the "sinning" 
adult to stick to whatever rule it is (s)he's decided not to stick 
to, then (s)he's even less likely to accept whatever punishment is in 
store. In terms of homework, I always tell adult students that all 
homework is optional and that there's no upper limit on the amount 
they're allowed to do - and that an important part of my commitment 
is to give feedback on all homework they choose to do.

Drawing up lists of "what we all agree to do" is fine, isn't it? And 
if we all agree, freely and communally, to do these things, then 
there is no expectation that anyone will ever need to be punished for 
straying from that agreement, surely. And if anyone does stray from 
the agreed path, then it seems to me there are two options for the 
other mature people around:-

1. Remind Jaime, respectfully, that we all agreed to "x", which is up 
there on the wall (in the case that we think Jaime just slipped up, 
and that he'd appreciate being reminded of what we're all committed 
to);

2. Ask Jaime if he disagrees with item "x", and is so renegotiate it 
to Jaime's and everyone else's satisfaction (in the case that it 
seems that Jaime has grown/shifted/moved on from what he and the rest 
of us had agreed).

Similar stuff happens around here on the dogme list periodically, 
doesn't it? People get a chance to be reminded of where they might be 
straying from principles that they had seemed, previously, to hold 
dear; and people also get a chance to decide that they've moved on, 
or gone "back to the fold", or whatever. 

But nobody gets their wrists slapped; nobody gets fined; nobody gets 
given extra, obligatory, educational advancement; nobody gets 
detention; nobody gets electric shocks. Perish the thought!!

We're all grown-ups, after all.

La'ers,
"KOD" Dave.

--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> I suggested a set of guidelines for our class. It was agreed that 
we needed some. Groups of four gathered to brainstorm ideas for 20 
minutes, after which we compared our ideas as a class. The final list 
of guidelines, signed by each of us, hangs on the wall above the 
chalkboard. It reads:
> 
> "We agree to these guidelines: September 8, 2004
> 
> Do our homework and bring it to class.
> Make sure that everyone participates in class.
> Respect our classmates and their opinions.
> Listen carefully and pay attention.
> Keep our classroom clean.
> Be on time.
> Try to speak English.
> Help each other."
> 
> I felt the urge to ask what happens if we don't follow the 
guidelines. Students came up with all kinds of punishments --- some 
struck me as torturous and I said so --- until everyone could agree 
on extra homework for someone who didn't follow the guidelines.
> 
> But what about me? These guidelines are for me too; that's what we 
said. A couple of students said they would design Spanish homework 
for me if I did not follow the guidelines. I asked why homework, 
which I used to help them practice and learn English should be 
considered punishment. Mmm... good point.
> 
> Beyond punishment, no one had any suggestions. I suggested self-
evaluation, which we eventually adopted.
> 
> My question to all of you? In your experience, is it inevitable 
that people focus on punishment and reward systems (punishment only 
in this case) when the question is framed as 'What happens if we 
don't follow the guidelines'? Is it more effective to just trust in 
everyone and take any problems as they come?
> 
> I know there can be no recipe, but what have you experienced?
> 
> Turning to you and Doernyei,
> Rob
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7347
	From: Diarmuid Fogarty
	Date: Do Sep 09, 2004 12:46 

	Subject: Re: Back to School


	>>> petermi@y... 07/09/2004 18:13:15 >>> wrote "One thing I feel sure about is that it=+4s not sufficient to 
just have a chat and correct the mistakes."

When I first read that, I though "Sh*t! I don't do much more." but as I agonised over it on the train journey in, I managed to convince myself that I do. Certainly, getting students talking (or at least paying active attention to those who are) is the key thing in my classroom. A lot of the language focus comes from errors or stretching their knowledge in the style of, "Well what you said is fine, but there *are* other ways. Anybody have any suggestions?"

Obviously, getting the students reading as much as possible is a big thing. Even I feel a bit wary of labelling this dogme, but just to point out the benefits of setting up some sort of reading club has obvious benefits I also try to write regular summaries of what has gone on in the class for students to read on the grounds that this provides a more fixed snapshot of the contexts in which the vocab popped up. 

As far as writing goes, after speaking, it is the biggest focus for my classes. But then we don't do much more than write and then look at errors or items of language that are curious or useful. I try and fit writing in wherever I can: whether it's summary writing, noting down thoughts, writing sentences which can then be expanded, various different types of dictation etc.

As far as ideas for activities, there is a good book called something like "Learner-Based Activities" by Cristina Jyzngszy (OK, I made up the surname, but it has got lots of high scoring scrabble letters in it). Perhaps someone from the group could oblige.

If you're lucky enough to have a class with access at home to a computer, setting up something with yahoogroups means that you can store students' essays, allow them to debate issues that come up in class, put photos up, mark birthdays etc. 

I would love to hear some of the suggestions for activities that you already have up your sleeve (and that "you" is as much second person plural as it is singular).

~~~~~~~~~~~~~~~~~

Rob asks, " In your experience, is it inevitable that people focus on punishment and reward systems (punishment only in this case) when the question is framed as 'What happens if we don't follow the guidelines'? Is it more effective to just trust in everyone and take any problems as they come?"

Yes, well, *I* have yet to hear anyone say, "Our learning suffers," in reply to that question. That said, I have long abandoned classroom contracts as the students I tend to work with usually don't give too much weight to them and, like New Year's Resolutions, they are often broken within 24 hours. Perhaps I'm being cynical, but the students would regularly come up with (almost) carbon copies of what you and yours have come up with. Homework would not be done by some and neither would the extra homework. People wouldn't participate in class and frequently they would be the students who were used to being shat upon by their teachers. The "Respect our teachers and other students" rarely had any impact on long-standing racial prejudices etc etc etc. 

I came to the conclusion that students knew the right words, but these words were meaningless to them. Much like the choir who sing "Hose Anna in ex-Chelsea's". Signing their names up to their guidelines had very little impact too. As a result, I now assume that the people who are in my classes will be up for learning or that at least they will be amenable to the suggestion that we set about studying the English language. Where there is behaviour that I see as not being very conducive to the learning experience, I'll take the student aside (often in tutorials) and find out what's going on. Sometimes it works, sometimes it doesn't.
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	Group: dogme
	Message: 7348
	From: diarmuid_fogarty
	Date: Do Sep 09, 2004 12:54 

	Subject: Re: Learner perceptions of FL learning


	--- In dogme@yahoogroups.com, djn@d... wrote:
> Surely the way forward starts with working with the learners, 
finding out as much as 
> possible about their perceptions and gently and slowly showing them 
that there are, 
> perhaps, more effective ways of learning.
> 
I couldn't agree more, Dennis, but the problem comes when you try to 
do this in the style to which they are accustomed. My students are 
not used to being asked for their opinions and often regard something 
that doesn't have a concrete answer as frivolous and not at all 
useful to them. 

Diarmuid



	


	Group: dogme
	Message: 7349
	From: djn@d...
	Date: Do Sep 09, 2004 1:49 

	Subject: Re: Re: Learner perceptions of FL learning


	Diarmuid writes:

"My students are not used to being asked for their opinions and often regard something 
that doesn't have a concrete answer as frivolous and not at all useful to them. "

Yes. It has become clear to me that any teacher has to begin conforming as far as 
possible to the students' idea of a teacher and move slowly to his/her true position.

An anecdote.

My wife had a class that contained about 8 12-year-old German-Russians. Most of 
them were called Viktor.

Her attempts to be friendly and get them to work in pairs and groups, and seat them in a 
horseshoe shape were a disaster.

She put them in rows and they had to put up their hands if they wanted to say 
something. They were reassured that the rules were similar to those in Russia and they 
soon quietened down. And as they got to know each other, and my wife, they were able 
to work in pairs, and get rid of the rows.


Dennis



	


	Group: dogme
	Message: 7350
	From: djn@d...
	Date: Do Sep 09, 2004 1:49 

	Subject: Re: Back to School


	Diarmuid quotes Rob as writing:

" In your experience, is it inevitable that people focus on
punishment and reward systems (punishment only in this case)"

I've just watched a harrowing film documentary of street children in Bucharest - made 
by an American team over a period of three years. (I hope the filkm company adopted 
the whole lot when the filming was over).

The kids amongst themselves, and amongst other groups, were harsh, sometimes 
brutal..

If street kids' behaviour is what is "natural" - heaven help us. 


I understand your fears on the train, Diarmuid, but (1) don't let yourself understimate the 
positiveness of 'just' listening - learners can see it as being listened to, being taken 
seriously, being taken notice of (2) twitch a bit at the implication that 'mistakes' 
(interlanguage, of course is meant - signs that learning is taking place) are things that 
should be got corrected and got rid of, like flaws on a painted wooden door. I know, of 
course, that you don't subsribe to such a view of language and language learning. And I 
gather, given time, you have experience in getting many students to see things 
differently,, too..


Dennis



	


	Group: dogme
	Message: 7351
	From: Robert M. Haines
	Date: Do Sep 09, 2004 6:01 

	Subject: class contracts


	Diarmuid wrote: "That said, I have long abandoned classroom contracts as the students I tend to work with usually don't give too much weight to them and, like New Year's Resolutions, they are often broken within 24 hours. Perhaps I'm being cynical, but the students would regularly come up with (almost) carbon copies of what you and yours have come up with. Homework would not be done by some and neither would the extra homework. People wouldn't participate in class and frequently they would be the students who were used to being shat upon by their teachers. The "Respect our teachers and other students" rarely had any impact on long-standing racial prejudices etc etc etc." 

Interestingly, the students who insisted on the harshest rules and punishments in our class are the worst "offenders".


Diarmuid also wrote: "I came to the conclusion that students knew the right words, but these words were meaningless to them. Much like the choir who sing "Hose Anna in ex-Chelsea's". Signing their names up to their guidelines had very little impact too. As a result, I now assume that the people who are in my classes will be up for learning or that at least they will be amenable to the suggestion that we set about studying the English language. Where there is behaviour that I see as not being very conducive to the learning experience, I'll take the student aside (often in tutorials) and find out what's going on. Sometimes it works, sometimes it doesn't."

Some students seemed to simply be blurting out what they had expereinced as rules in their home country. Since I don't have much time for tutorials, I've chosen this route and referred to what we have as 'guidelines'. I think the whole thing might have been an exercise in futility, but then again it can help frame the dialog between me and student when I review his/her self-evaluation. 

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7352
	From: Peter M Hanley
	Date: Fr Sep 10, 2004 3:00 

	Subject: Sauces


	How gratifying it is to receive correspondence from like-minded people, 
involved in such a similar quest, from so far afield. I¨d like to thank 
Diarmuid for his reaction to my rookie comments about classroom 
resourcefulness, and although I can´t claim to have followed the debate 
in its entirety, your contributions, Diarmuid, have consistently been 
of interest to me as I struggle to make sense of what we strive to 
achieve in the classroom. I congratulate you for having stuck to your 
guns and for *not* having it all sussed out by now.
I totally go with the writing of summaries idea. Have you noticed how 
their faces light up as you hand out the summary of the previous class. 
If I were a student, that would sure as hell go down well with me!
The Yahoo groups thing is already underway. This actually has the 
added benefit of providing a consistent source of texts for class use. 
You take something you´ve just written, (before posting) and chuck it 
out as a dictation or whatever you fancy. Even better if you´ve got 
other native speakers contributing...."and now, a message from the Big 
Apple..." kind of thing.
As for activities up my sleeve, not much besides what I´ve learned 
from you lot. I´ve drawn up a condensed list of practical ideas, some 
30 or 40 items drawn from the list in its early days and have still to 
try most of them out. Much as in the professional kitchen, as I imagine 
in many other disciplines, the skill consists in improvising around 
certain core techniques. There are literally hundreds of sauces derived 
from a Sauce Bechamel , Demi-Glace, or Dictoglosse, but the basic 
technique remains the same. Furthermore, the Saucier will vary his 
output according to the whims of the customer or the availability of 
fresh ingredients, much as we cater to the whims of our students and 
base our lessons on the juiciest bits raw-material we can gather. Now, 
if there were nothing fresh in the market, even Escoffier would have 
had a hard time delighting his customers. I guess dogme teachers face 
the same problem when the students have little to say. I feel awful in 
these situations and naturally blame it on myself for not planning 
better or whatever. Since *all* of our material is drawn from what the 
students come up with, what are you supposed to do when they just don´t 
come up with anything. Back to Headway and hope that puts them off for 
good? I only mention it because I have one of those at the moment (one 
to one) and know not what to do. Mais bon, voila, c'est comme ça....

Peter



	


	Group: dogme
	Message: 7353
	From: Robert M. Haines
	Date: Fr Sep 10, 2004 3:16 

	Subject: demonstrating dogme


	Today I demonstrated what I find two effective ways to learn a language:

Find a short bilingual text or piece of text. 
Try to translate the L2 to L1.
Check the translation and notice any patterns, useful vocabulary, etc.
Try to write the text again as L2.

Next, I asked the students to help me for a few minutes as we carried on a conversation in Spanish, of which I speak very little. I asked for scaffolding, repetition, words to be spelled out, etc. I repeated what I'd learned and made notes.

Did it help? Hmm...

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7354
	From: Robert M. Haines
	Date: Fr Sep 10, 2004 3:43 

	Subject: Re: demonstrating dogme


	Actually, in class I asked students to translate a text in Spanish to
English (L1 to L2), not as below.

R.
----- Original Message ----- 
From: "Robert M. Haines" <haines@n...>
To: "Dogme" <dogme@yahoogroups.com>
Sent: Thursday, September 09, 2004 6:16 PM
Subject: [dogme] demonstrating dogme


> Today I demonstrated what I find two effective ways to learn a language:
>
> Find a short bilingual text or piece of text.
> Try to translate the L2 to L1.
> Check the translation and notice any patterns, useful vocabulary, etc.
> Try to write the text again as L2.
>
> Next, I asked the students to help me for a few minutes as we carried on a
conversation in Spanish, of which I speak very little. I asked for
scaffolding, repetition, words to be spelled out, etc. I repeated what I'd
learned and made notes.
>
> Did it help? Hmm...
>
> Rob
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7355
	From: djn@d...
	Date: Fr Sep 10, 2004 2:11 

	Subject: To do or not do with


	Nothing, or all to do with TEFL - and, anyway, will interest many people on the list.

.....

The BBC reports:

http://news.bbc.co.uk/go/em/fr/-/2/hi/technology/3641880.stm

that the British Library has made available on the internet 93 digitised copies of 21 of 
Shakespeare's plays.

The texts date from Shakespeare's lifetime and are pamphlet editions prepared to be 
sold after performances. You can compare different versions: 


http://www.bl.uk/treasures/shakespeare/homepage.html


Dennis




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7356
	From: Adrian Tennant
	Date: Fr Sep 10, 2004 8:34 

	Subject: Dogme - lost in translation


	Hi Rob,

Is it just me ...

I'm a bit worried about this insistance on translation in your classes. I
use translation as a tool now and again (I didn't throw the baby out!) but I
temper it! But it seems to me that you have translation = language learning.

Tell me I'm wrong (or that my madness has finally claimed me)

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7357
	From: Robert M. Haines
	Date: Fr Sep 10, 2004 8:46 

	Subject: translation


	"THE USE OF THE FIRST LANGUAGE 

The Comprehension Hypothesis helps us with the issue of whether and how to use the student's first language in foreign language education. The Comprehension Hypothesis predicts that the first language helps when it is used to make input more comprehensible: This happens when we use the first language to provide background information. This could be in the form of short readings or explanations by the teacher before a complex topic is presented. Information provided in the first language can help the same way pictures and relia can help at the beginning level, as context that makes input more comprehensible. 

The Comprehension Hypothesis predicts that first language use can hurt when it is used in ways that do not encourage comprehensible input. This happens when we translate and students have no need to attend to the second language input. 

Research from the field of bilingual education is consistent with these predictions. In general, bilingual programs have been shown to be quite successful in helping language minority children acquire the majority language. In these programs, literacy is developed in the primary language, which transfers to the second language, and subject matter is taught in the primary language in early stages to provide background knowledge (Krashen, 1996a). One version of bilingual education, however, "concurrent translation," in which teachers present the same message in both languages using sentence-by-sentence translation, has not been shown to be effective (Legarreta, 1979). 

The Comprehension Hypothesis thus predicts that a quality education in the primary language is an excellent investment for later second language development." 

Applying the Comprehension Hypothesis: Some Suggestions 

Stephen Krashen
Presented at 13th International Symposium and Book Fair on Language Teaching (English Teachers Association of the Republic of China), Taipei, Taiwan, November, 13, 2004. 

http://www.sdkrashen.com/articles/eta_paper/all.html


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7358
	From: Robert M. Haines
	Date: Fr Sep 10, 2004 9:29 

	Subject: Re: Dogme - lost in translation


	I don't sense any insistence on the use of translation in my classes.
Perhaps you've inferred that from my two recent postings about translation
use in language learning. But am I in a position to be anything but
subjective in my judgement here?

I do think translation at some level is necessary and even important for a
good number of my students, as they appear to be grappling with standard
greetings and create a more or less incomprehensible sentence or two in
their journals while a minority (2 or 3) of the group can carry on a basic
conversation and write out a comprehensible page of prose in no time.

I think I'm trying to give the class as a whole ideas about how they can
learn outside of class along with the message that they must do this in
order to succeed in their academic studies come September 27.

Having said (typed) all that, I know that many of the 'weaker' students in
the previous group relied heavily on classmates' translations and
explanations in Spanish to get them through Math and Forestry classes.

As I've said before, so much has to do with personalities and
self-confidence when it comes to learning, especially in a group. I still
see my primary role as counselor and not language teacher. Yesterday a girl
bombed a quiz that most of her classmates aced. No wonder, as she was having
a spat with a classmate. It seems they are fighting over the same boyfriend
in this fourth week of class.

So, Adrian, have I at all addressed your question? You probably got more
than you'd bargained for. None of this is to say that madness has not
claimed you or me ;-)

Rob


----- Original Message ----- 
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Friday, September 10, 2004 11:34 AM
Subject: [dogme] Dogme - lost in translation


> Hi Rob,
>
> Is it just me ...
>
> I'm a bit worried about this insistance on translation in your classes.
I
> use translation as a tool now and again (I didn't throw the baby out!) but
I
> temper it! But it seems to me that you have translation = language
learning.
>
> Tell me I'm wrong (or that my madness has finally claimed me)
>
> Dr E
>
>
>
> --------------------------------------------------------------------------
--
> ----
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7359
	From: djn@d...
	Date: Sa Sep 11, 2004 1:08 

	Subject: Lost in translation


	Dr E. Relieved that I was not alone in wondering why Rob seemed 
to be recomending translation as a way to learn a foreign language.


Dennis



	


	Group: dogme
	Message: 7360
	From: Robert M. Haines
	Date: Sa Sep 11, 2004 1:59 

	Subject: Re: Lost in translation


	For the record, I would recommend translation, in whatever capacity
appropriate, as one way for some people to approach, examine and perhaps
even learn a new language.

Rob
----- Original Message ----- 
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Friday, September 10, 2004 4:08 PM
Subject: [dogme] Lost in translation


> Dr E. Relieved that I was not alone in wondering why Rob seemed
> to be recomending translation as a way to learn a foreign language.
>
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7361
	From: MC Johnstone
	Date: Sa Sep 11, 2004 4:19 

	Subject: Re: Lost in translation


	Robert M. Haines wrote:

>For the record, I would recommend translation, in whatever capacity
>appropriate, as one way for some people to approach, examine and perhaps
>even learn a new language.
> 
>
Translation was a popular tool with teachers who taught me both French 
and Arabic, and they used it successfully. I remember doing extensive 
translation work in French. This consisted of translating texts, often 
newspaper articles, from French to English and also from English to 
French. Since newspaper articles are actual language artifacts, the 
issues that arose while translating them were very similar to issues 
that arise in a dogme class. This kind of work permitted us to get away 
from the straightjacket of a grammar syallabus that probably did not 
answer our needs very closely.

Also, beyond secondary school, I do not recall ever using a coursebook 
for either French or Arabic, both of which I studied to degree level.

Omar



	


	Group: dogme
	Message: 7362
	From: Diarmuid Fogarty
	Date: Sa Sep 11, 2004 8:19 

	Subject: Re: Lost in translation


	For what it's worth, I too like to get lost in translation. It can be a
great way to get students to focus on the differences between their
languages and mine as well as helping them understand that there does
not exist an exact equivalent for every tun of phrase in either
language.

Last year I discussed Wilfred Owen's "Dulce et Decorum Est" with the
class. They then translated it into their own language whereupon I took
the English version away from them and asked them to translate it back
to English for homework. I was impressed by the differing versions that
were handed in (three of which I have posted into the files section for
all you poetry lovers).

Diarmuid

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions presented are solely those of the author and do not necessarily represent those of City College Manchester. 
If you are not the intended recipient,please be advised that you have received this e-mail in error and that any use, dissemination,forwarding, printing, or copying of this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7363
	From: Adrian Tennant
	Date: Sa Sep 11, 2004 8:59 

	Subject: Re: Dogme - lost in translation


	Sometimes people need to read things carefully. I never said that
translation was *bad* or that it shouldn't be used. What I did say was that
overreliance on it as a learning tool could be dangerous. Too often students
come to class and try to translate everything (word for word) or in blocks.
They fail to *feel* the language they are learning and stay forever *lost*
in the world of translation. Now, this does not mean that this happens to
all students, but it does happen to a vast majority.
One great example of the overuse of translation is the way in which
Chinese students learning in Britain rely on their little pocket translation
dictionaries. They sit in class busily typing in hundreds of words they
*don't* know and, over the course of a week canoften type in the same word
100 times. Because they have become so heavily reliant on the pocket
translators to do the work for them they fail to notice that the words they
are looking up are words they have come across a hundred times. In fact,
they fail to learn. Now, I know this isn't the translation that's the
problem, it's the machine. But, if they didn't feel the need to translate
then this *need* would disappear.
Recently, I was working in Kyrgyzstan. My fellow tutor on the course was
from Hungary. We spoke a lot in Hungarian and sometimes she'd ask me what a
word, or phrase, was in English. I couldn't say! I was quite capable of
having a conversation with her, but I was not able to translate. When I
speak Hungarian I think Hungarian (or at least my version of it). I'm sure
I'm not the only learner in the world like this.

Dr E


----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7364
	From: davidhogg_bcn
	Date: Sa Sep 11, 2004 10:20 

	Subject: Re: Dogme - lost & found in translation


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Sometimes people need to read things carefully. I never said that
> translation was *bad* or that it shouldn't be used. What I did say 
was that
> overreliance on it as a learning tool could be dangerous. 

"KOD" Dave: Yes, Dr. Evil - that's what I'd understood you to have 
meant; and I agree with you. But it goes without saying, doesn't it?, 
because overreliance on anything as a learning tool could be 
dangerous. Overreliance on dogme (whatever that is) as a learning 
tool could be dangerous.


Too often students
> come to class and try to translate everything (word for word) or in 
blocks.
> They fail to *feel* the language they are learning and stay forever 
*lost*
> in the world of translation. Now, this does not mean that this 
happens to
> all students, but it does happen to a vast majority.
> One great example of the overuse of translation is the way in 
which
> Chinese students learning in Britain rely on their little pocket 
translation
> dictionaries. They sit in class busily typing in hundreds of words 
they
> *don't* know and, over the course of a week canoften type in the 
same word
> 100 times. Because they have become so heavily reliant on the pocket
> translators to do the work for them they fail to notice that the 
words they
> are looking up are words they have come across a hundred times. In 
fact,
> they fail to learn. Now, I know this isn't the translation that's 
the
> problem, it's the machine. But, if they didn't feel the need to 
translate
> then this *need* would disappear.

"KOD" Dave: Yes, Dr. Evil. Of course. And if my uncle had breasts 
he'd be my auntie. But the reality is that these people bought their 
little machines because they perceived a need for them. They *want* 
to translate. They see some value in translating things. I think it's 
our duty to deal with that fact, and try to understand it, rather 
than to challenge it as a matter of course.


> Recently, I was working in Kyrgyzstan. My fellow tutor on the 
course was
> from Hungary. We spoke a lot in Hungarian and sometimes she'd ask 
me what a
> word, or phrase, was in English. I couldn't say! I was quite 
capable of
> having a conversation with her, but I was not able to translate. 
When I
> speak Hungarian I think Hungarian (or at least my version of it). 
I'm sure
> I'm not the only learner in the world like this.

"KOD" Dave: I'm quite sure you're not. And I'll bet there are also 
plenty others language learners around like me, who have often found 
themselves translating things into and out of their L2, and enjoying 
the discovery of (radical or trivial) differences in how concepts are 
expressed; also enjoying the discovery that certain concepts are 
beyond any sensible attempts we might make at translating them. I've 
sometimes caught myself doing this on auto-pilot, without having 
consciously decided to do it. My own experience of using translation 
in this way is very far from getting "lost" in translation, but 
rather it's a case of *finding* loads of things in translation, which 
might otherwise have stayed hidden for a long time / forever.

D.
> 
> Dr E
> 
> 
> --------------------------------------------------------------------
--------
> ----
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7365
	From: Adrian Tennant
	Date: Sa Sep 11, 2004 10:34 

	Subject: Re: Re: Dogme - lost & found in translation


	Dave wrote:

> But the reality is that these people bought their little machines
because they perceived a need for them. They
> *want* to translate.

No, often it's not because they *want* to translate but because they don't
know or percieve that there is an alternative.

> They see some value in translating things.

What value? At the end of the day they are still unable to speak in
English, they can't read unless they have the machine next to them and, more
importantly for them, they fail to get the score they need in IELTS!

> I think it's our duty to deal with that fact, and try to understand
it, rather than to challenge it as a matter of course.

No. It's our *duty* to give them options. That doesn't mean we should
*ban* their machines, but it does mean we should show them that there are
alternative ways.

Dr Evil



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7366
	From: djn@d...
	Date: Sa Sep 11, 2004 11:31 

	Subject: Re: Dogme - lost in translation


	(1) Pleased to see that I'm not totally off course about the use of translation in the 
learning of EFL, or that at least Dr. E. is sailing in the same direction..
(2) I've often heard bilingual kids repeating what Dr. E. says - speaking two languages 
does not at all mean that you can spontaneously translate from one into another. If I 
want to translate from German into English I have to immerse myself in German, go 
into a sort of coma, and let the English, well, emerge.
(3) As I understand them, Krashen's remarks were made in the context of learners 
being compelled to learn English as a foreign language before they were secure in their 
mother tongue. In this context, he argues that the best preparation for learning an FL is 
to concentrate on the MT.
(4) Following from (2) I remain convinced that what works best, in the long run, is 
sticking to the TL wherever possible - and it is possible for much longer than some 
people think.
(5) I'm amazed that Rob (Was it Rob?) suggested that translation is one way of learning 
an FL. Well, in the spirit of compromise, let me, with an amendment, agree: Translation 
is one terrible way of learning an FL.
(6) All that said, OF COURSE I accept that there are occasions where translation might 
be necessary, diplomatic, reassuring - but I still believe there must be a red light 
blinking from the teacher's forehead: Translation is not the way.

Dennis



	


	Group: dogme
	Message: 7367
	From: djn@d...
	Date: Sa Sep 11, 2004 11:58 

	Subject: Sott''s accessibility


	Sorry for bothering the list with this - but I've had several mails to Scott returned.
Has anyone else had problems?


Dennis



	


	Group: dogme
	Message: 7368
	From: djn@d...
	Date: Sa Sep 11, 2004 11:58 

	Subject: Re: Lost in translation


	Diarmuid,

I can see that what you did with Owen's poem was an interesting linguistic exercise, 
dealing with the stylistics of poetry and the difficulty of achieving precisely the same 
effect in a foreign language. And I can imagine that very interesting discussions could 
come out of such an exercise. 

Your brief account does suggest, though, that you were talking about language a lot - 
and I don't know how much language one can learn talking about it - it's use that fixes it 
in the memory.

Still, judging by this example, you haven't preached that translating poetry is one way of 
learning English, so, at this point in time, I, personally, would not vote for you to be 
evicted from the Party.




Dennis



	


	Group: dogme
	Message: 7369
	From: djn@d...
	Date: Sa Sep 11, 2004 4:13 

	Subject: Lost in trasnslation


	Bill of GISIG has given me permission to re-post this message on GT he sent to the 
GSIG list.

Dennis

---------

From: Bill Templer <bill_templer@y...>
Date sent: Sat, 11 Sep 2004 02:52:02 -0700 (PDT)
Subject: [gisig] back to the future

----------

Hi Esther, David and others 
1. Regarding GT, it is still heavily used in advanced teaching in Bulgaria, with at times 
extraordinary results. I struggled for 12 years against its traditional dominance at 
university in English departments as a central means of teaching and especially of 
testing (annual unseen text translation comprehensive exams). But after experience in 
Asia, I am much more inclined to respect that Bulgarian attachment to nuance and 
precision and constant comparison of L1 and L2, at least in highly analytical teacher 
training and upper intermediate instruction. 
Anything that makes for more independent learners who can produce English is what 
we can encourage. For someGT works.Meanwhile: a number of Bulgarianhigh 
schools gradsare going straight even from rural and small town high schools to 
American colleges, scoring 570 on the damn TOEFL. Most of their teachers are very 
traditionally trained by any West European 'standards', withyears ofintensive GT in 
their own efforts for proficiency. Though they can use communicative textbooks with 
great ease. So maybe Britain and Deutschland could learn a bit from theBulgarian 
experience in efl --very underfunded, low-resourced,super competent. That'd be a 
switch, periphery teaches center. 
2. I've reintroducedDICTATION in a fairly traditional mode in Asian ambient, asuperb 
means for very controlled listening comp. And one which students can do among 
themselves outside of class, say based on graded readers. I also struggled long and 
without result against dictation in Bulgaria, where it is an obsession in university venues 
as a mode of testing, and probably in some sec schools as well. I was wrong.
3. Another quite traditional mode I've returned tois ever heavier use ofGRADED 
READERS, intensive rather than 'extensive' reading. This jibes well with GT but seems 
a natural 'supplement' to(or vacation from)communicative texts like New Interchange. 
I'm pushing such readers here in southern Thai jungle universityatALL levels and am 
certain it is part of what most students hereneed. Rereading tales like Forrest Gump 
(Level 3 Penguin) outside of class again & again & again until the narrative sinks in. We 
need far more extensive ranges of such graded texts, readily available cost-free online. 
Also in line some of withwhat could come from a revived BASIC ENGLISH (or 
ENGLISH LITE). Our teaching cries out forcomplex even 'sophisticated' texts in simple 
and precise English. It can be done. As Rabbi Hillel said: if not now when?

Bill 9/11 + 36 months








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7370
	From: Sue Murray
	Date: So Sep 12, 2004 12:20 

	Subject: Re: Reassure me!


	sorry to be going so backwards, but I'm *still* catching up!

Diarmuid wrote:
> At the end of the class, one student complained that I wasn't teaching
> Upper Intermediate language and demanded that I teach them something
> new.
> Am I doing something wrong? What does the group think?

sorry also coz this will maybe sound terribly pedantic, especially in black
and white.

doing something wrong: I'm sure I for one do loads of something wrongs
(and somethings wrong) every single lesson (ie, even on those occasions
when no one including myself makes me aware of them). If I didn't, I'd
probably find it far more difficult to do quite a lot of not-so-wrong
somethings every single lesson too, because largely, I think,
these come about from listening to and noticing and thinking about
what students do and what students say, to me and to each other. Not a
'linear equation', mind; more an ongoing trial and error dialogue always
somewhere along the 'cline' from implicit to explicit and the mostly that is
inbetween (and learner needs and perceptions change over time too).

something new: pedantic as it sounds, I'm pretty sure that in the situation
Diarmuid describes I'd find it difficult not to genuinely/spontaneously
(even passionately!) want to take the opportunity to talk/think about what
'new language' is - what I think, what the student who raised the issue
thinks, what anyone else in class thinks; and I think it is a useful - even
fundamental - issue to discuss anyway, so rather than anything 'wrong', it's
a potential gift when someone brings it up.

And above all, I'd be grateful that the student directed the comment to me;
I think that would show I was doing at least something 'right'!

Sue



	


	Group: dogme
	Message: 7371
	From: Sue Murray
	Date: So Sep 12, 2004 12:21 

	Subject: translation


	Just a thought from the Krashen extract Rob posted
(an aside: I'd read the whole thing via Rob's link the other week or
whenever; still puzzled by the 'presented on 13 Nov 2004' - or maybe
I'm going crazy too!)

Krashen says (or, will say?!), "In general, bilingual programs have been
shown to be quite successful in helping language minority children
acquire the majority language."

I fully admit my knowledge about bilingual programs is extremely limited,
but I just wonder whether other factors have been considered in the studies
concerned. Children learn to speak the language of their peers, regardless
of their family language, so my thoughts hone into the 'minority children'
and 'majority language' caveat ..... Critics
of the results of bilingual programs say that what the teacher teaches has
very little effect if the second language being taught in is not one of the
existing peer group languages. And peer group languages usually come with
similar local/adult community languages; when they don't, i.e. when there
are just one or two kids in the minority language, they pick up the peer
language quickly and well, classroom or no classroom.

(?back to motivation and necessity, without which 'input' can be a moot
point, comprehensible or otherwise??)

(just a thought)
Sue



	


	Group: dogme
	Message: 7372
	From: Sue Murray
	Date: So Sep 12, 2004 12:32 

	Subject: Re: Sauces


	I enjoyed Peter's gourmet posting about the professional kitchen!

When you have good fresh ingredients, there's no need to hack them around or
'inauthenticate' them; they speak for themselves, they need no elaborate or
clever tricks to make them appetizing or nutritious or satisfying......

Peter says:
>Now,
>if there were nothing fresh in the market, even Escoffier would have
>had a hard time delighting his customers. I guess dogme teachers face
>the same problem when the students have little to say. I feel awful in
>these situations and naturally blame it on myself for not planning
>better or whatever. Since *all* of our material is drawn from what the
>students come up with, what are you supposed to do when they just don´t
>come up with anything. Back to Headway and hope that puts them off for
>good? I only mention it because I have one of those at the moment (one
>to one) and know not what to do. Mais bon, voila, c'est comme ça....

In my teaching situation, it is rare to have a student who doesn't come up
with much, so when it happens, it throws us, and we remember ...... things
that have helped in recent years (with 'silent' 121s) are widely variant
according to the individual; varying from time - just a few lessons to relax
and get over shyness/fear of 'mistakes/feel 'listened to' and cared
about/settle in with the surroundings including the human one and feel
comfortable - to 'hard' material - along the lines of 'choose an article
you'd like to read from the newspaper' to 'bring in articles/work related
materials you'd like to discuss' - discuss often being as much about the
language as the topic (I hate to make Dennis cringe, but talking about
language in English can often be kinda interesting...); a lot of students
engage with relationship and topic
first and language follows/fits in, some engage most readily with language
as a 'purpose' in itself, and relationship and topic (maybe) follow; in
these cases, a more 'impersonal' approach can be the most fruitful - not
necessarily open a can of headways, rather work with text and related
language focus, all the better the more it moves towards the student's own
selection of such text and the student's own guidance as to language focus,
and anything else that may come out of that. Meantime (or forever
if necessary) the teacher can select texts/dictations/anecdotes which are
aimed at what is known of the student's interests and propensities.... and
summarising or re-writing (or even translating both ways ... :-) ) are at
least more personalised and arguably coherent tasks, for the student who
needs them, than opening a book of grammar tests?

and, an anecdote:
one student who's been with us for 3 years has always led all
her teachers to desperation about what to 'do' with her during her lessons;
to be honest, she is quite happy to do reading or other exercises and then
go through them with the teacher. The teachers often feel 'inadequate', as
if they should be doing more, or 'inspiring' more, but the student asks to
do this, and is happy to do this; because in this neck of the woods this is
unusual behaviour, this student has become a kind of 'legend'; all her
teachers have become fond of her, but no one managed to get much more than
'yes' or 'no' from her - BUT she has made a lot of progress and even managed
to pass the dratted CAE exam this summer!! She has also studied in a small
group, but been no more forthcoming in her speaking. What is interesting is
that just once in all this time she suddenly became extremely vocal and an
animated speaker. It was on a 121 with a teacher who had been fondly but
'frustratingly' teaching her both in the group and on 121. Somehow, for
once in all the 3 years, something hived off a topic and lit a spark and the
teacher said it was amazing, and the lesson went twenty minutes over time
because they couldn't stop talking together.

Which made us think lots of things; some of which are: maybe a lot of
potential 'kindling' is too easily snuffed out, and we should be more
open to it; that something amazing happened in the personal, rather than
linguistic, sense (the teacher concerned STILL can't get over what
happened, maybe sounds silly but it was like discovering something precious
that is usually hidden and she still talks about it); people have different
ways and some people don't talk a lot in any language or situation. And
much more besides.

(how to adapt ourselves and our teaching to different and developing
student needs is ever the challenge, and perhaps we should be thankful that
there is no 'magic recipe' .....??!)

Sue
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	Group: dogme
	Message: 7373
	From: Sue Murray
	Date: So Sep 12, 2004 12:34 

	Subject: Re: Lost in trasnslation (reading)


	In Bill's message from GISIG, he re-evaluates graded readers:

>Another quite traditional mode I've returned to is ever heavier use of
>GRADED READERS, intensive rather than 'extensive' reading. <snip>
>Rereading tales like Forrest Gump
>(Level 3 Penguin) outside of class again & again & again until the
narrative
>sinks in. We need far more extensive ranges of such graded texts, readily
>available cost-free online.

I recently read (maybe in the Krashen link Rob gave us?) something along the
lines of how it can be very beneficial to read a series of books by one
author, as opposed to different books by different authors (meaning, I
supposed, stick with one author's books for a while before moving on to
another author's books for a while - not, 'only ever read one author').

I mention this just because a 121 student came back after the summer saying
he'd really enjoyed a graded reader over the holiday because it was short
stories and that suited him personally because he could complete an entire
story in one sitting and doesn't like having to keep getting back into the
same plot, and also because he liked the type of story (Isaac Asimov,
original author), and because although the stories were separate, the same
characters often appeared, so there was a degree of familiarity without
having to pick up on specific detail, or remember what he'd read the last
time he'd had an opportunity to read, in order to follow things.

Because his enthusiasm was infectious, I brought in an original Asimov short
story collection of my own (many times lent to students, but amazingly
always, so far, returned!) in case he'd like to try that; Asimov is, in some
ways, a particular case I admit; his writing is very clear in that it avoids
tortuous or over long sentences; it's vivid and immediate and includes a lot
of dialogue and everyday idiom. (I remember years ago an elementary student
telling me he loved reading Asimov originals and had no difficulty with
them; he told me that because Asimov had learned English as a second
language, he wrote in a way which was clear to learners; that was his theory
anyway, and it may be a part of the secret of Asimov's appeal).

Rather than merely give the book to the student, I wanted to see a bit how
he found it. I was fairly confident
he would have few problems - he's 'Upper Intermediate' - but I also wanted
to take the opportunity for a little (mutual) thinking about language
learning, because the student concerned says he is 'allergic' to 'study',
and sometimes says things along the lines of, 'but I don't really learn from
enjoying reading these books and articles, because I just take the meaning
and don't use a dictionary or learn new words', type of thing.

Perhaps predictably, he said something similar when I showed him the book,
though he couldn't disguise his delight at the prospect of having it to hand
whenever he wanted to read a short story (there are nearly 40 in the book).

OK, I said (!), you're talking about 'conscious' learning, that's one thing.
But a lot of things happen when we're reading a story, and though we're not
consciously aware of or analysing all of them, maybe we're still learning a
lot (including language) all the same ....

I had taken a photocopy of one of the stories (3 short/large print pages),
and suggested, just as something different, that I read him the story, see
how he finds it, and then he can read it and we can talk about any specific
language he's interested in. (NB: I had taken a photocopy largely because
it was one of the stories I'd hate to be without reference to or be unable
to re-read in the however long it might take before the book might be given
back to me!)

I read the story; I re-read two very short paragraphs (because he asked),
but there was no real difficulty. As soon as I finished the story, he
rushed/gushed, 'a lovely story, really lovely, but it is science fiction,
because a computer couldn't ever be like that!' This evoked a passionate
(on both sides) discussion
about AI and 'parallel distributed processing' or whatever it is, and how
his wife had worked for 2 years on a related project, and ... so on;
(telling me what I already knew - this is a guy who primarily reacts to
topic and relationship, rather than language - if that makes any sense - see
my thoughts on Peter's 'Sauces');

When discussion died down a bit (I was uncharacteristically determined to
give him an opportunity - or make him?! - do what he says he never does
outside of class - ie, analyse/review the actual language 'consciously'), he
read the photocopy and 'thought out loud' about language he particularly
noticed; there were a number of things, which I noted down, but he was
really just not interested in 're-hashing' them in any way - oh, I tried,
but the usual enthusiasm and flow that takes us through our usual 2 hours
just wasn't there for those last ten minutes! - that's the type of learner
he is....

I was left kinda hoping I'd convinced him - and me - that there's nothing
wrong or missing from his way of learning; and it works very well for him
....

(and back to the reading the same author point, even in the few pages of the
one story we used, there were both particular words - 'gloomy' and
'gloomily' come to mind but there were a number of others - and turns of
phrase he recognised
as having been considerably used even in the graded stories originally by
the same author .......)

(and the finale/punchline of the Asimov story concerned is something like -
the photocopy is at school so don't have it to hand, unfortunately - 'Yes,
dad; a kid needs to *play*')

Sue















----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Saturday, September 11, 2004 4:13 PM
Subject: [dogme] Lost in trasnslation


>
> Bill of GISIG has given me permission to re-post this message on GT he
sent to the
> GSIG list.
>
> Dennis
>
> ---------
>
> From: Bill Templer <bill_templer@y...>
> Date sent: Sat, 11 Sep 2004 02:52:02 -0700 (PDT)
> Subject: [gisig] back to the future
>
> ----------
>
> Hi Esther, David and others
> 1. Regarding GT, it is still heavily used in advanced teaching in
Bulgaria, with at times
> extraordinary results. I struggled for 12 years against its traditional
dominance at
> university in English departments as a central means of teaching and
especially of
> testing (annual unseen text translation comprehensive exams). But after
experience in
> Asia, I am much more inclined to respect that Bulgarian attachment to
nuance and
> precision and constant comparison of L1 and L2, at least in highly
analytical teacher
> training and upper intermediate instruction.
> Anything that makes for more independent learners who can produce English
is what
> we can encourage. For someGT works.Meanwhile: a number of Bulgarianhigh
> schools gradsare going straight even from rural and small town high
schools to
> American colleges, scoring 570 on the damn TOEFL. Most of their teachers
are very
> traditionally trained by any West European 'standards', withyears
ofintensive GT in
> their own efforts for proficiency. Though they can use communicative
textbooks with
> great ease. So maybe Britain and Deutschland could learn a bit from
theBulgarian
> experience in efl --very underfunded, low-resourced,super competent.
That'd be a
> switch, periphery teaches center.
> 2. I've reintroducedDICTATION in a fairly traditional mode in Asian
ambient, asuperb
> means for very controlled listening comp. And one which students can do
among
> themselves outside of class, say based on graded readers. I also struggled
long and
> without result against dictation in Bulgaria, where it is an obsession in
university venues
> as a mode of testing, and probably in some sec schools as well. I was
wrong.
> 3. Another quite traditional mode I've returned tois ever heavier use
ofGRADED
> READERS, intensive rather than 'extensive' reading. This jibes well with
GT but seems
> a natural 'supplement' to(or vacation from)communicative texts like New
Interchange.
> I'm pushing such readers here in southern Thai jungle universityatALL
levels and am
> certain it is part of what most students hereneed. Rereading tales like
Forrest Gump
> (Level 3 Penguin) outside of class again & again & again until the
narrative sinks in. We
> need far more extensive ranges of such graded texts, readily available
cost-free online.
> Also in line some of withwhat could come from a revived BASIC ENGLISH (or
> ENGLISH LITE). Our teaching cries out forcomplex even 'sophisticated'
texts in simple
> and precise English. It can be done. As Rabbi Hillel said: if not now
when?
>
> Bill 9/11 + 36 months
>
>
>
>
>
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 7374
	From: Robert M. Haines
	Date: So Sep 12, 2004 1:38 

	Subject: Mind the gap...


	Dr E. wrote: 
"Sometimes people need to read things carefully. I never said that translation was *bad* or that it shouldn't be used. What I did say was that overreliance on it as a learning tool could be dangerous."

in referenece to this, which he'd written before: 
"I'm a bit worried about this insistance on translation in your classes. I use translation as a tool now and again (I didn't throw the baby out!) but I temper it! But it seems to me that you have translation = language learning. 

Tell me I'm wrong (or that my madness has finally claimed me)"

Sometimes people do indeed need to read things carefully. What you said, Doc, was that you were worried about an *insistence* on translation in my classes --- still don't know where that came from --- and that it seemed to you that I *have* (believe?) translation = learning.

You'll have to document my insistence and take my word for it when I say, once again: 
"For the record, I would recommend translation, in whatever capacity appropriate, as one way for some people to approach, examine and *perhaps* (Hello, Dennis!) even learn a new language."

Care-fully yours,
Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7375
	From: Robert M. Haines
	Date: So Sep 12, 2004 1:43 

	Subject: more care-ful reading material


	Dennis writes: "(5) I'm amazed that Rob (Was it Rob?) suggested that translation is one way of learning an FL. Well, in the spirit of compromise, let me, with an amendment, agree: Translation is one terrible way of learning an FL."

I write, one more time: "For the record, I would recommend translation, in whatever capacity appropriate, as one way for some people to approach, examine and perhaps even learn a new language."

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7376
	From: Robert M. Haines
	Date: So Sep 12, 2004 5:34 

	Subject: das blah-blah Spiel


	Watching a group of German children play the Blah-Blah game, which means they communicate with one another using only the word 'blah' but with all the natural intonation, body language, etc. they
would normally use.

Amazing how they can relate the contents of their conversations afterwards. What are the implications for language learning and classroom tasks?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7377
	From: djn@d...
	Date: So Sep 12, 2004 8:39 

	Subject: Re: Sauces


	As we all love saying here - just for the record ...... Sue writes, mentioning some of the 
things to be done in 121 situation::

" .......discuss often being as much about the
language as the topic (I hate to make Dennis cringe, but talking about
language in English can often be kinda interesting...); a lot of students
engage with relationship and topic first and language follows/fits in,
some engage most readily with language as a 'purpose' in itself, and
relationship and topic (maybe) follow...........

I have no difficulty at all following and agreeing with that.

Dennis



	


	Group: dogme
	Message: 7378
	From: djn@d...
	Date: So Sep 12, 2004 8:39 

	Subject: Re: Lost in trasnslation (reading)


	Sue,

I'm just thinking aloud, you understand...... I know 'noticing language' is part of dogme, 
but I've often wondered if this registering how language is used doesn't represent the 
teacher's interest rather than the learner's. Do learners learn this way? I realise 
generalizations are invalid, and I realise it would be hard or impossible to provide proof, 
but.....Sue and list - what do you think?


Dennis



	


	Group: dogme
	Message: 7379
	From: davidhogg_bcn
	Date: So Sep 12, 2004 10:52 

	Subject: Re: Dogme - lost & found in translation


	Fair dues, Dr. Evil.

I stand corrected on that first point. You know these folks; I don't: 
so you know what they need.

And on the last point we seem to agree somewhat, too. It IS a duty of 
ours to provide options, and not to ban options that can be helpful. 
Looking for better, more conservative(?) ways of using their machines 
is certainly preferable to banning them. But dealing with their 
needs, as they perceive those needs, rather than challenging them as 
a matter of course IS another of our duties, isn't it? (You seemed to 
indicate that it wasn't. I'm probably being pernickety here, so we 
can probably agree to agree, without further ado on that point.)

Your second point is interesting. You ask me what value these Chinese 
students of yours see in translating. I could tell you all the many 
benefits that *I and my students* get out of translating, if you like 
(although, to summarize, I broadly go along with Krashen's/Rob's 
arguments). But if you really want to know what value your Chinese 
students see in translating, then get it from the horse's mouth: 
you/they may be in for an enlightening surprise. And the fruit of 
that important discussion might just be some progress towards their 
IELTS goal. Maybe; worth a shot, though.

La'ers,
D.

--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Dave wrote:
> 
> > But the reality is that these people bought their little 
machines
> because they perceived a need for them. They
> > *want* to translate.
> 
> No, often it's not because they *want* to translate but because 
they don't
> know or percieve that there is an alternative.
> 
> > They see some value in translating things.
> 
> What value? At the end of the day they are still unable to speak 
in
> English, they can't read unless they have the machine next to them 
and, more
> importantly for them, they fail to get the score they need in IELTS!
> 
> > I think it's our duty to deal with that fact, and try to 
understand
> it, rather than to challenge it as a matter of course.
> 
> No. It's our *duty* to give them options. That doesn't mean we 
should
> *ban* their machines, but it does mean we should show them that 
there are
> alternative ways.
> 
> Dr Evil
> 
> 
> 
> --------------------------------------------------------------------
--------
> ----
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7380
	From: diarmuid_fogarty
	Date: So Sep 12, 2004 4:58 

	Subject: lost in electronic translators


	I suspect that the good doctor will be rather sceptical about asking 
the Chinese students what value they get from translating (as indeed 
would I) because he already seems to have quite a good idea of what's 
going on (I too have students who could merrily look up the same word 
100s of times ---and some who would then proceed to write it down 
many times too). For what it's worth, there exists a fine medium 
between banning the machines and trying to train the students too use 
them more conservatively. I've asked them, as a favour to me and my 
blood pressure, to keep them out of my sight. I have no objection to 
their use at home or in the break, but the request to not use them in 
class has been acceded to nearly 100%.



	


	Group: dogme
	Message: 7381
	From: Diarmuid Fogarty
	Date: So Sep 12, 2004 5:01 

	Subject: Re: Lost in Dennis'' question(reading)


	>>> djn@d... 09/12/04 7:39 AM >>>
I know 'noticing language' is part of dogme, 
but I've often wondered if this registering how language is used doesn't
represent the 
teacher's interest rather than the learner's. Do learners learn this
way? 

I would have thought that it's more than the teacher's interest, but I
certianly would agree that although it might be *in* the learners'
interest it rarely stirs the pools of enthusiasm.

I can say that when I learnt/picked up Spanish, during the grammar
stages I found myself comparing it frequently to English to get a better
idea. Even these days, I look some words up in the Sp-Sp dictionary, but
I always go to the Sp-Eng dictionary afterwards.

Diarmuid

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions presented are solely those of the author and do not necessarily represent those of City College Manchester. 
If you are not the intended recipient,please be advised that you have received this e-mail in error and that any use, dissemination,forwarding, printing, or copying of this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7382
	From: djn@d...
	Date: So Sep 12, 2004 6:31 

	Subject: Lost in translation and dictionaries


	Truism: Different people learn foreign languages in different ways.
Diarmuid often reaches for his Spanish English (or English Spanish)
dictionary. I, lazily, just about never reach for for my German-English
dictionary, and when I do I mutter at how much knowledge you need to have
to use it intelligently. It's OK for as unambiguous a lexical item as -
"'redundancy payment" - but "regret", for example, seems to be
translatable in 4 or 5 different ways depending, for example if "regret" =
something like sadness or something like an apology..

And, as Diarmuid has mentioned, there is then the question of whether the
learner remembers what s/he looks up. It does seem likely that meanings
that are acquired by encountering expressions in context stick better than
those looked up in a book - or keyed into an electronic dictionary - and
then written down or saved to "My new vocabulary."

Wouldn't it be relatively easy to devise a simple test to gsther some data
for the hypothesis that lexical items learned from short passages written
to expose their meaning i.e. by employing them situationally are better
learned than items learned by look-up only. After a week the two groups of
learners could be tested to see who had remembered the most items.

Dennis



	


	Group: dogme
	Message: 7383
	From: Adrian Tennant
	Date: So Sep 12, 2004 8:16 

	Subject: Re: Lost in translation and dictionaries


	Dennis wrote

> Wouldn't it be relatively easy to devise a simple test to gsther some
data
> for the hypothesis that lexical items learned from short passages
written
> to expose their meaning i.e. by employing them situationally are better
> learned than items learned by look-up only. After a week the two groups
of
> learners could be tested to see who had remembered the most items.

There are lots of tests (action research etc) that have been done on this
(most in Japan). Two lots of research I've come across looked at the
'learning' of lexical items where the same word appeared 10 times in a
passage vs 'learning' when derivatives (i.e. word families) appeared 10
times. Basically, the results were that 'learning' took place more
effectively where students were exposed to word families and not just one
word repeated.

Dr Evil



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7384
	From: Sue Murray
	Date: Mo Sep 13, 2004 12:35 

	Subject: Re: Lost in trasnslation (reading)


	Dennis asks:
> I'm just thinking aloud, you understand...... I know 'noticing language'
is part of dogme,
> but I've often wondered if this registering how language is used doesn't
represent the
> teacher's interest rather than the learner's. Do learners learn this way?
I realise
> generalizations are invalid, and I realise it would be hard or impossible
to provide proof,
> but.....Sue and list - what do you think?

I posted very badly and shoddily; what I was trying to mean was just that -
for some learners, at least, the 'noticing' isn't 'conscious', and as soon
as it becomes 'conscious', or rather 'separated out' from its context, it
doesn't really mean anything to them (some learners,
well, quite a lot perhaps; not all though!). Which was supposed to be the
point of connecting this to the reading (for pleasure) point - the learner
I talked about feels he doesn't learn from his reading because he doesn't
'study' the language; but he *does* learn from the reading, even to
recognizing repeated words which he hadn't (consciously) realized he'd
noticed before (although he
wasn't really sure what some of them meant, which may have aided this type
of 'noticing', and which is all well and good I think; a sort of 'aha, I
remember seeing this strange word before')
And reading a fair bit of the same author (as well as listening to the same
people) could help this 'implicit' noticing, because of natural
'repetitions' and
patterns in style and language. And when I think about it, this happens to
me - I pick up turns of phrase from friends without realising I've done so,
but often it takes a while before I begin to pick up on some of the various
shades of meaning and use - this process needs my using the phrase variously
and getting a greater hold on it - 'noticing' when it doesn't fit or so well
(or is completely out of place or wrong and everyone looks puzzled!). Or,
reading, I'll momentarily become aware of a 'strangely familiar' word or
phrase, or even an example of grammar use, especially if I'm reading
something like comics by the same stable of writers; but again, the
'process' seems to begin to go deeper and wider once I find myself in a
situation where I actually need that language, it seems to be just
right for what I want to say or write, so it comes to mind and I try it out,
and that 'action'
leads to some sort of 'feedback' which informs the next time I feel a need
for it, and so on; also, surely I'm not alone in sometimes finding myself
using language I didn't know I knew??!

I find that some students are often brilliant at registering (and
remembering) what language *means*, especially when they want to find the
right word or phrase or form themselves (and I think L1 could sometimes play
a part in this, not only background but also at the concept level? finding
how to put something you want to say
is the clearest of bells for what that language means in that particular
instance; and output seems essentially involved
in this), but registering explicitly how language *is used*, though the
difference is subtle, is often something that seems to make their trail go
cold. This is where, perhaps, Dennis feels the teacher's interest could be
better served than the learner's?? ie, by putting emphasis on explicit
noticing and going beyond a specific instance, and trying to
expand/generalize/practice/formulize/revise the language outside of it's
'present home'?
(a bit along the lines of what I think was sometimes called the
'transference' phase of a lesson, or
rather of the language proposed to be learnt ....)

Some learners do not want this - it can create confusion; whereas the simple
'bullseye' hits the mark, and seems to often develop its own reverberations
effectively enough, without the learner necessarily being aware of the
whole, and ongoing, process.

so, I think there's often a lot of 'noticing' going on, but this doesn't
always have to be, or always necessarily benefit from, 'explicitness' or
highlighting or teacher involvement or other types of 'interference'. And I
don't think we can explicitly notice everything about language, because that
way we could never learn language, let alone use it (like the millipede who
was conscious of every movement of every leg, and this made him unable to
move).

And whatever I read or am told or taught about language, it's only when I'm
using it (including hearing or reading it) in a 'real' context that meaning
and use really start to become clear.

but I think all that's probably even more messy and confusing than what I
wrote before!
Sue



	


	Group: dogme
	Message: 7385
	From: Robert M. Haines
	Date: Mo Sep 13, 2004 1:11 

	Subject: action research


	Dennis: "Wouldn't it be relatively easy to devise a simple test to gsther some data for the hypothesis that lexical items learned from short passages written to expose their meaning i.e. by employing them situationally are better learned than items learned by look-up only. After a week the two groups of learners could be tested to see who had remembered the most items."

Good idea, the next module of my MSc is Lexis/Grammar!

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7386
	From: diarmuid_fogarty
	Date: Mo Sep 13, 2004 7:26 

	Subject: Re: Lost in trasnslation (reading)


	--- In dogme@yahoogroups.com, "Sue Murray" <suemurray@i...> wrote:
> And when I think about it, this happens to
> me - I pick up turns of phrase from friends without realising I've 
done so,
> but often it takes a while before I begin to pick up on some of the 
various
> shades of meaning and use 

Which made me think, are there other people here who notice how 
suddenly they start using the same word or phrase repeatedly either 
in L1 or L2 (or L3 if you're that way inclined)? It happens to me 
occasionally in both English and Spanish. Then it disappears and an 
interval passes before I realise I'm doing it again.

Wos that all about then?



	


	Group: dogme
	Message: 7387
	From: Robert M. Haines
	Date: Mo Sep 13, 2004 6:24 

	Subject: If you''re going to Nara City...


	Why Support a Delayed-Gratification Approach to Language Education?
Stephen Krashen
To be presented at JALT (Japanese Association for Language Teaching), November, 2004, Nara City, Japan

The Comprehension Hypothesis is consistent with empirical research. The Skill-Building Hypothesis is not. The Comprehension Hypothesis allows immediate gratification, that is, interesting and comprehensible input from the beginning. The Skill-Building Hypothesis is a delayed gratification approach; It insists that learners can only enjoy language use
after they have mastered the fundamentals through hard work. 

Nevertheless, researchers continue to search for evidence for skill-building, and practitioners are reluctant to provide more comprehensible input in their classrooms. 

I will discuss the reasons researchers may have for not taking the Comprehension Hypothesis more seriously, including: "the ruthless capitalist argument," and "the grammar-lover argument," as well as reasons teachers give for not providing more
comprehensible input, such as: "the students made me do it," "the curriculum made me do it, ""the tests made me do it," and for foreign language situations, "The lack of real-world input made me do it." 

received from http://sdkrashen.com/mailman/listinfo/krashen-maillist_sdkrashen.com on 9-13-04

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7388
	From: Robert M. Haines
	Date: Mo Sep 13, 2004 6:32 

	Subject: unconciously repeated language use


	Diarmuid asks: "Which made me think, are there other people here who notice how suddenly they start using the same word or phrase repeatedly either in L1 or L2 (or L3 if you're that way inclined)? It happens to me occasionally in both English and Spanish. Then it disappears and an interval passes before I realise I'm doing it again.

Wos that all about then?"

Jung, and even Freud, might say there's a message for you in those words or in that phrase that won't get out of your head. Today's more clinical and less soulful scientists might come up with something about how the brain captures and creates messages, chemical charges and all the rest. 

This happens to me with music and songs. Once the players going, I really can't shut it off. Maybe why some of us learn language so well through music? 

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7389
	From: Jane Arnold
	Date: Mo Sep 13, 2004 7:20 

	Subject: Re: unconciously repeated language use


	What Rob mentions is, I think, the "din in the head" phenomena that
Krashen and Tim Murphey have written about.

"Robert M. Haines" ha escrito:

> Diarmuid asks: "Which made me think, are there other people here who
> notice how suddenly they start using the same word or phrase
> repeatedly either in L1 or L2 (or L3 if you're that way inclined)? It
> happens to me occasionally in both English and Spanish. Then it
> disappears and an interval passes before I realise I'm doing it again.
>
> Wos that all about then?"
>
> Jung, and even Freud, might say there's a message for you in those
> words or in that phrase that won't get out of your head. Today's more
> clinical and less soulful scientists might come up with something
> about how the brain captures and creates messages, chemical charges
> and all the rest.
>
> This happens to me with music and songs. Once the players going, I
> really can't shut it off. Maybe why some of us learn language so well
> through music?
>
> Rob
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
>
> Yahoo! Groups Sponsor
ADVERTISEMENT
[click here]

>
> ---------------------------------------------------------------
> Yahoo! Groups Links
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
>
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
>
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service.
>


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7390
	From: Robert M. Haines
	Date: Mo Sep 13, 2004 8:10 

	Subject: din in the head


	Jane wrote: "What Rob mentions is, I think, the "din in the head" phenomena that Krashen and Tim Murphey have written about."

Thanks, Jane. Looking at these two definitions, I'm not sure we've completely covered what Diarmuid wrote about:


have been heard in a foreign language."din - the involuntary rehearsal or repetition in the mind of words or songs that have been heard in a foreign language."

"song stuck in my head phenomenon - the involuntary mental rehearsal when the input is from song."

source: http://66.102.7.104/search?q=cache:NNxGMEWvE08J:etd02.lnx390.lsu.edu/docs/available/etd-1111102-204823/unrestricted/Chapter1.pdf+krashen+din+in+the+head+&hl=en

Diarmuid also mentioned involuntary repetition or rehearsal in his L1: 

"Which made me think, are there other people here who notice how suddenly they start using the same word or phrase repeatedly either in L1 or L2 (or L3 if you're that way inclined)? It happens to me occasionally in both English and Spanish. Then it disappears and an interval passes before I realise I'm doing it again."

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7391
	From: Robert M. Haines
	Date: Mo Sep 13, 2004 8:18 

	Subject: recycling - din in the head


	And there is this, taken from the article once referred to here about Jane (written by Jane) learning some sign language from an Australian special ed. teacher on a bus home to California.

"She was there to answer any doubts and for me to check my knowledge but when I wanted and asked for it, not when she, the teacher decided to test me. She corrected what I did wrong when I asked, or rather helped me to correct it, didn't overdo the praise when I got it right and then left me to continue repeating what I knew. Yes, lots of repetition, but it wasn't boring. I was driven internally to do it. Maybe like the "din in the head" phenomenon but here very grounded also in the body."

Rob 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7392
	From: Robert M. Haines
	Date: Mo Sep 13, 2004 8:27 

	Subject: din in the head


	Finally, a personal account from a linguist and language learner, Elizabeth J Barber, at http://www.mla.org/adfl/bulletin/v12n1/121026.htm

"The sounds in my head became so intense after five days that I found myself mindlessly chewing on them, like so much linguistic cud, to the rhythm of my own footsteps as I walked the streets and museums. Whenever I noticed this din, the linguist in me would demand to know what I was saying. Half the time I had to look what I was saying up, or somehow reconstruct what it meant from the context in which I had heard it hours or days earlier. The constant rehearsal of these phrases of course was making it easier and easier to speak quickly and fluently; things popped out as prefabricated chunks. But I had no control over what my subconscious fed into my "chewer" each day. It fed me what it considered memorable -usually from a surprising or stressful or isolated incident-not what I considered maximally useful. Nonetheless, my overall command of Russian improved more in a single week than it would have in a month or two of intensive reading." 

The rest looks interesting, too!

And, the forgotten link to Jane's short article: http://www.hltmag.co.uk/jan04/sart1.htm

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7393
	From: Robert M. Haines
	Date: Di Sep 14, 2004 5:48 

	Subject: an exercise


	This is what happened today in our class. It seemed to flow well and include a good portion of learning opportunity. I noted student involvement and motivation were high throughout.

1. Started chatting by asking if anyone would like to share a story about their weekend. The two more fluent students spoke right up. Eventually, because their stories included classmates, others got involved in the conversation. One thing led to another, i.e. recounting the train ride to a distant town led to bus rides in students' home countries, which led to wearing school uniforms, field work and... until we ended up on the subject of baseball just before the break.

During the break I thought about Diarmuid's postings in which he wrote about how infrequently students visited the site he'd created for them to read class summaries. What could I do differently?

2. After the break I asked everyone to write down what they remembered of our hour-and-a half conversation in the form of words, sentences or paragraphs --- whatever they could muster. 

3. We shared and compared our summaries with classmates. I thought this might be a good chance for everyone to gather some vocabulary, negotiate meaning, consolidate information and production with classmates of their choice.

4. Feedback/Q&A. Most of the questions were "What's the difference between X and Z?"-type questions. There was also a brief debate about who had said baseball was boring, which upset the Dominicans. Finally, one student wanted to test my memory of what kind of uniform C. had to wear during her field work in Honduras. He got me, too! The blouses were blue, not white.

That was our day, and it felt good. Only one student came up to ask me if I could look over what he'd written though. And, maybe I should still create my own summary for students to read if they so choose.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7394
	From: David Hill
	Date: Di Sep 14, 2004 8:11 

	Subject: Re: unconciously repeated language use


	> > Diarmuid asks: "Which made me think, are there other people here who
> > notice how suddenly they start using the same word or phrase
> > repeatedly either in L1 or L2 (or L3 if you're that way inclined)? It
> > happens to me occasionally in both English and Spanish. Then it
> > disappears and an interval passes before I realise I'm doing it again.
> >
> > Wos that all about then?"

It all seems ( to me ) to tie in with the Comprehension Hypothesis,
the noticing that Sue mentioned, etc..

Yes, I've noticed the kind of noticing Diarmuid mentions. I'm sure we
nearly all have. What about the noticing of a word ( heard or read )
for the first time ( or at least for the first time consciously ) and
then the word ( or phrase ), which had seemed rare, is EVERYWHERE!!! (
This happens to me even more in L1.)

Wos that all about then? Same thing?



	


	Group: dogme
	Message: 7395
	From: F. Mortes
	Date: Di Sep 14, 2004 10:50 

	Subject: Re: din in the head


	On Monday, Sep 13, 2004, at 20:27 Europe/Madrid, Robert M. Haines wrote:

> Finally, a personal account from a linguist and language learner, 
> Elizabeth J Barber, at 
> http://www.mla.org/adfl/bulletin/v12n1/121026.htm
>
> "The sounds in my head became so intense after five days that I found 
> myself mindlessly chewing on them, like so much linguistic cud, to the 
> rhythm of my own footsteps as I walked the streets and museums. 
> Whenever I noticed this din, the linguist in me would demand to know 
> what I was saying. Half the time I had to look what I was saying up, 
> or somehow reconstruct what it meant from the context in which I had 
> heard it hours or days earlier. The constant rehearsal of these 
> phrases of course was making it easier and easier to speak quickly and 
> fluently; things popped out as prefabricated chunks. But I had no 
> control over what my subconscious fed into my "chewer" each day. It 
> fed me what it considered memorable -usually from a surprising or 
> stressful or isolated incident-not what I considered maximally useful. 
> Nonetheless, my overall command of Russian improved more in a single 
> week than it would have in a month or two of intensive reading."

For what it's worth, as an English language learner myself in my 
mid-to-late teens, I used to experience what Barber describes in the 
passage above. I would often walk home after a lesson, late in the 
evening, mindlessly repeating words and chunks in my head -sometimes 
even out loud-. I can only compare it to some sort of embarrassing but 
enjoyable , meaningless mantra.

Interestingly, the language that I kept "recycling" was often far from 
what the teacher presumably had down as "target material" for the 
lesson that day. More often than not, it was bits of language that 
either sounded "nice" or had amused me or surprised me in some way. I 
don't recall ever chewing on language generated by my peers, though. It 
was always teacher input.

Francesc



	


	Group: dogme
	Message: 7396
	From: Robert M. Haines
	Date: Di Sep 14, 2004 7:15 

	Subject: Barber''s paper is worth a read


	Francesc writes: "Interestingly, the language that I kept "recycling" was often far from 
what the teacher presumably had down as "target material" for the 
lesson that day. More often than not, it was bits of language that 
either sounded "nice" or had amused me or surprised me in some way. I 
don't recall ever chewing on language generated by my peers, though. It 
was always teacher input."

You really should read the entire paper. Barber talks about the same thing you've mentioned. She had to look up what was running through her head in Russian. 

The paper is worth reading IMHO.

Uh... and for the record, too.

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7397
	From: Adrian Tennant
	Date: Di Sep 14, 2004 7:13 

	Subject: Re: Re: The Ideal Language School


	Jeff wrote:

> 'Proper' colleges and universities are probably the best thing we
> can expect, as their remit is to serve the community, rather than
> Fast Eddie the Director. Most private EFL outfits hold most EFL
> teachers in contempt, at best offering them minimal contractual
> agreements (4 weeks holiday, ten quid an hour, etc.).
>
> If you want some respect, and an ideal working environment, try a
> real college or uni. That would indeed be an ideal Language
> School...


Mmm. You obviously haven't worked in the State sector in Britain. The
'proper' college that I worked in for a number of years kept most teachers
on agency contracts. This meant NO holiday pay, NO sick pay and NO
guaranteed work. It took 5 years for some staff to get even a basic contract
despite the fact that legally after 2 years they had to be given a
contract!!!

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7398
	From: Sue Murray
	Date: Mi Sep 15, 2004 12:03 

	Subject: Barber''s paper is worth a read


	I enthusiastically second Rob's recommendation to read Elizabeth Barber's
paper in its entirety (http://www.mla.org/adfl/bulletin/v12n1/121026.htm)
- thanks Rob - but can't resist posting one more little extract...:

".......As I looked back I
could see that in every experience and experiment it was the social factor
that was controlling the results most heavily. >little snip< That the
Linguistics 1 students, the Spanish
students, and I on my trip all found language most memorable when we were
also socially involved is most obvious of all. And of course the irritating
ease with which young children acquire new language simply by socializing is
famous. I remember my own experiences learning French at age twelve-and also
my exasperation at hearing native four-year-olds already using the
subjunctive, which I couldn't do yet.

It would seem to be a possibility, then, that the reason younger children
learn languages so fast is not so much because they have a special ability
as because their attention is more on society than on information."



	


	Group: dogme
	Message: 7399
	From: Jeff Bragg
	Date: Mi Sep 15, 2004 8:55 

	Subject: Re: Re: The Ideal Language School


	Dr E. has written...

Mmm. You obviously haven't worked in the State sector in
Britain. The
'proper' college that I worked in for a number of years kept most
teachers
on agency contracts. This meant NO holiday pay, NO sick pay and
NO
guaranteed work. It took 5 years for some staff to get even a
basic contract
despite the fact that legally after 2 years they had to be given
a
contract!!!

Dr E


In fact, I have worked in state FE colleges in the UK, and I can
back up your statement absolutely. I guess I should have said
"Most private EFL outfits and some state FE colleges" are likely
to treat their teachers with contempt. I even walked out of one
such FE college many years ago, after they'd cut my hours from
around 18 to less than ten - just walked out the door, and kept
on going, leaving a classroom full of students behind me. 

Obscene, eh? Well, I reckoned it was justified at the time, an
emotional reaction, but it gives me shivers when I think back to
it now. But how many other employers would treat such qualified
and experienced professionals like that - does it happen to
accountants, schoolteachers, radiographers?

It really annoys me that the so-called and self-proclaimed
'Thoroughly Professional" IH has teachers hanging on to monthly,
even weekly, contracts, and all because they 'can't afford to
give teachers permanent contracts' (straight from the horse's
mouth - an IH DoS). I guess they just enjoy behaving like
cowboys. And when FE colleges do likewise, you realise that the
whole EFL thing in the UK is a despicable business, and the
humble EFL teacher is the most despised of all!

jeff
abu dhabi







___________________________________________________________ALL-NEW Yahoo! Messenger - all new features - even more fun! http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 7400
	From: davidhogg_bcn
	Date: Mi Sep 15, 2004 12:35 

	Subject: Re: The Ideal Language School; despised teachers


	Sympathies to Jeff and all else who have suffered similarly or (much) 
worse.

But this is all starting to sound a lot like that one-sided, wrong-
headed article in Britain's Daily Telegraph last December.

I'd challenge ALL this list to claim they DON'T have any personal 
horror stories to relate here about being abused in some important 
way by their bosses and/or their colleagues and/or their unions at 
some time or other. But wouldn't it also be nice to hear from someone 
(anyone!/everyone!) about just how good it is to be alive; and how 
fortunate we are to work in ELT?

Is there anyone around here who feels particularly blessed by what 
fate has dealt them, ELTwise? Well, is there?

La'ers,
KOD.

--- In dogme@yahoogroups.com, Jeff Bragg <jeff_bragg2001@y...> wrote:
> Dr E. has written...
> 
> Mmm. You obviously haven't worked in the State sector in
> Britain. The
> 'proper' college that I worked in for a number of years kept most
> teachers
> on agency contracts. This meant NO holiday pay, NO sick pay and
> NO
> guaranteed work. It took 5 years for some staff to get even a
> basic contract
> despite the fact that legally after 2 years they had to be given
> a
> contract!!!
> 
> Dr E
> 
> 
> In fact, I have worked in state FE colleges in the UK, and I can
> back up your statement absolutely. I guess I should have said
> "Most private EFL outfits and some state FE colleges" are likely
> to treat their teachers with contempt. I even walked out of one
> such FE college many years ago, after they'd cut my hours from
> around 18 to less than ten - just walked out the door, and kept
> on going, leaving a classroom full of students behind me. 
> 
> Obscene, eh? Well, I reckoned it was justified at the time, an
> emotional reaction, but it gives me shivers when I think back to
> it now. But how many other employers would treat such qualified
> and experienced professionals like that - does it happen to
> accountants, schoolteachers, radiographers?
> 
> It really annoys me that the so-called and self-proclaimed
> 'Thoroughly Professional" IH has teachers hanging on to monthly,
> even weekly, contracts, and all because they 'can't afford to
> give teachers permanent contracts' (straight from the horse's
> mouth - an IH DoS). I guess they just enjoy behaving like
> cowboys. And when FE colleges do likewise, you realise that the
> whole EFL thing in the UK is a despicable business, and the
> humble EFL teacher is the most despised of all!
> 
> jeff
> abu dhabi
> 
> 
> 
> 
> 
> 
> 
> ___________________________________________________________ALL-NEW 
Yahoo! Messenger - all new features - even more fun! 
http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 7401
	From: Jeff Bragg
	Date: Mi Sep 15, 2004 1:22 

	Subject: Re: Re: despised teachers


	Yes, I do feel fortunate to be a teacher; and Yes, I do feel
fortunate to be employed as one in the Gulf right now.

But, No, I would probably not feel happy to be employed as a
teacher in the UK right now, unless I had what most other
professional workers take for granted - a contract, a good annual
salary, an agreed number of working hours per month/year,
adequate working conditions, clear career structure, sound
management, etc.

Incidentally, last year I applied for a few DoS posts back in the
UK, and received a couple of encouraging invitations to
interviews - but no information about the job (salary, work,
etc)! When I replied that I'd like a job-description and outline
of benefits, as every other employer usually gives, I was made to
feel that I was rocking the boat. One guy even came out straight
with it that he'd got loads of applicants to choose from, so he
didn't need to bother with that sort of info! In short, he'd
prefer to nail people down at the interview...

Like I said, happy to be a teacher, not happy to be employed as
one.

jeff
happy in abu dhabi







___________________________________________________________ALL-NEW Yahoo! Messenger - all new features - even more fun! http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 7402
	From: Robert M. Haines
	Date: Mi Sep 15, 2004 5:15 

	Subject: employed as an ESL teacher


	My friend oversees a group of teachrs in an ESL department at a local community college. The teachers work around 160 hours a year (summers off) and earn between $40 and $45k a year with good benefits.

They complain every time my friend asks that they work an extra 5 hours per year!

I thought the David Copperfield had moved to the $USA and western Europeans were enjoying the good life of long vacations and universal health care. Or, is EFL the exception to the rule?

Perverse irony if we ESL teachers here have it better than you lot who seem at times to have a monopoly on EFL jobs outside BE (Business English) in the EU.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7403
	From: Adrian Tennant
	Date: Mi Sep 15, 2004 5:35 

	Subject: Re: Re: The Ideal Language School; despised teachers


	I'm happy, but then - as some listers know - I earn most of my money from
writing (those despised courseboks etc!!) and galavanting around the world
doing training sessions.
I also teach and enjoy it all - but then I don't do the teaching for money
...

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7404
	From: Diarmuid Fogarty
	Date: Mi Sep 15, 2004 10:16 

	Subject: Re: employed as an ESL teacher


	Tell your friend, Rob, that for between $40-5k a year, I'm happy to come
and work! The occasional five hours I'm prepared to throw in as a
gesture of goodwill.
Diarmuid

>>> haines@n... 09/15/04 4:15 PM >>>
My friend oversees a group of teachrs in an ESL department at a local
community college. The teachers work around 160 hours a year (summers
off) and earn between $40 and $45k a year with good benefits.

They complain every time my friend asks that they work an extra 5 hours
per year!

I thought the David Copperfield had moved to the $USA and western
Europeans were enjoying the good life of long vacations and universal
health care. Or, is EFL the exception to the rule?

Perverse irony if we ESL teachers here have it better than you lot who
seem at times to have a monopoly on EFL jobs outside BE (Business
English) in the EU.

Rob

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7405
	From: Jennifer Wallace
	Date: Mi Sep 15, 2004 11:41 

	Subject: about contracts in UK FE colleges


	Last year I did one of the new PGCE courses for the post-compulsory sector 
with the ESOL specialistic certification - and so my teaching practice was 
in the UK post compulsory sector. I'd worked in the UK in FE several 
decades ago - when full-time permanent contracts seemed normal. So it was a 
bit of a shock to go back (albeit as a student teacher) and now see the 
casualisation. In many, many ways, I found the conditions of work much 
poorer than in private sector language schools I'd worked in (in the UK and 
Portugal).

As a result, I decided not to apply for work in a UK college, when the 
alternative was to return to teaching in China - which was what I'd been 
doing before. here, I'm teaching in a state sector college, and I've come 
to the college through VSO. I have the luxury of a a 2-year contract, and 
although my salary's not high, I suspect it works out as good as many of the 
casual / short contract deals some UK FE college staff are getting!

At the same time, I have to say the ESOL PGCE has been excellent training 
for teaching in a very different context! I was teaching before with a 
CELTA, and it's worked well as professional development for me.

Jennifer Wallace
gansu province, China

_________________________________________________________________
Stay in touch with absent friends - get MSN Messenger 
http://www.msn.co.uk/messenger


	


	Group: dogme
	Message: 7406
	From: Peter M Hanley
	Date: Do Sep 16, 2004 2:08 

	Subject: Using texts


	Mallorca was hit by a tornado yesterday, so I´m thinking about using 
this as material in a few classes this week. I¨ve got a short newspaper 
article about it, and I´m wondering how to exploit this whilst keeping 
things healthily dogmetic.

Do you feel that bringing this sort of topical material to class is 
okay? Perhaps better if the students came up with it, right?

I´d be grateful for any comments...

Peter



	


	Group: dogme
	Message: 7407
	From: Luke Meddings
	Date: Do Sep 16, 2004 2:54 

	Subject: RE: Using texts


	Hi Peter

Sounds just the ticket to me - topical and (I take it you're in Mallorca/Spain/Mediterannean/somewhere with weather?) local. 

Key here is to stick to the brief - ie think just how little of the article you can use. I usually find about 3 paragraphs is enough to generate plenty of vocabulary and allow for some analysis of the verb forms used - though one can obviously use the article in full, less is often more in these cases and that precious buzz can disappear. 

Ask the students to predict what sort of vocab they think they will find (I'd guess stuff about extreme weather, emergency and emotional response) and move as many as possible of the words they find into a maximum of three relevant categories - stress they should write down the words they know as well as the ones they're less sure of. 

Then explore the words, not just in terms of meaning but by looking for synonyms, opposites, stronger/weaker forms, less/more formal ways of expressing the same idea.

Have a look at the verb forms - by doing a similar organising exercise the class can move all the past simple verbs in to one column, all the present perfect into another and so on. What this usually does is to show how different times (ie 'yesterday' or whenever the key event took place), now and the future are referred to by the same verb form and distributed through the text.

Both these activities help to uncover the internal logic of the text as well as focusing on the language of which it is composed.

Then you can remake the text in some way. The students can tell it back to you without looking back at the text as you write it up on the board; then you can compare the two versions. Or they can rewrite the same text (with minimal changes if need be) to make it refer to their own town/island/country/part of the world. I'm too much of a misery to bother with it with adults, but you could always have a role play where one of them is the mayor and so on. I think these are more a chance to let one's hair down than anything else - I wouldn't worry about getting them to use any particular words in the activity, for example, it's difficult enough pretending to be a mayor (even for mayors), let alone in another language.

It's quite fun, and keeps one close to the language, to try and write the complete opposite of a given story.

Then ask if anyone can find any follow-up in the media to bring to class next day. Don't expect it to work the same or equally well in every class, and allow each class to get what they want/can out of it, rather than what another class managed to do.

Sorry, know you weren't asking what to do with it, and I'm just thinking out loud, but I sprang into life and one has to make the most of these opportunities as one gets on in life.

Enjoy

Luke 

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------


-----Original Message-----
From: Peter M Hanley [mailto:petermi@y...] 
Sent: 16 September 2004 13:31
To: dogme@yahoogroups.com
Subject: [dogme] Using texts


Mallorca was hit by a tornado yesterday, so I´m thinking about using 
this as material in a few classes this week. I¨ve got a short newspaper 
article about it, and I´m wondering how to exploit this whilst keeping 
things healthily dogmetic.

Do you feel that bringing this sort of topical material to class is 
okay? Perhaps better if the students came up with it, right?

I´d be grateful for any comments...

Peter



To Post a message, send it to: dogme@eGroups.com
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	Group: dogme
	Message: 7408
	From: Adrian Tennant
	Date: Do Sep 16, 2004 3:26 

	Subject: Tornado!


	Hi Peter,

I was a bit surprised to see Luke's ideas for using (exploiting the text)
as they looked exactly like what a coursebook writer wuld do (at least what
I do when writing)!!!!

Personally, with my class I'd take the text in (unless they brought it),
give it to them in groups and ask them to use it and create tasks for each
other. Then I'd go off and have a coffee and come back later (Oh no! I
wouldn't do the last part - getting carried away again - I'd skulk in a
corner).

Dr Evil



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7409
	From: Robert M. Haines
	Date: Do Sep 16, 2004 5:23 

	Subject: coursebooks --- why bother?


	Dr. Evil wrote: " I was a bit surprised to see Luke's ideas for using (exploiting the text) as they looked exactly like what a coursebook writer wuld do (at least what I do when writing)!!!!"

Dr. E. has raised an interesting question in my mind: Why bother writing the coursebook if we can do activities like this without one?

Another question: "Isn't the great thing about working without a coursebook that we can better respond to the people in the room? I mean a coursebook often causes a sort of white noise in the room.

Finally, was there a time when one exclamation mark/point carried the weight of four or more? Have we sapped the single mark it of it's exclamation much the same way Americans have trivialized the word 'love'?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7410
	From: Peter M Hanley
	Date: Do Sep 16, 2004 6:36 

	Subject: Tornado!


	Thanks Luke and Doc for your suggestions. The ink was still wet on the 
print-out as I set about predicting and categorising storm vocab 
with my bankers. It all went very well indeed and I was amazed at the 
amount of stuff the short article threw up. The lesson was short so we 
didn`t get round to role playing tornados and roof tiles... The text 
seemed to give good focus for active/passive forms, which I drew 
attention to in the way you suggested for tenses.

Anyway, a lot more successful than just reading and commenting sort of 
thing.
As it is so easy these days to find relevant and interesting texts, I´d 
love to hear more ideas...

Regards

Peter



	


	Group: dogme
	Message: 7411
	From: diarmuid_fogarty
	Date: Do Sep 16, 2004 10:26 

	Subject: Other suggestions for reading.


	Hi Peter
A while back I scribbled down some notes about what to do with a text 
to get as much from it as possible. This isn't a complete list, just 
some notes. I'll be adding Luke's notes to mine! (!!!!!!!) I'll post 
the word document in the files.

Diarmuid



	


	Group: dogme
	Message: 7412
	From: Luke Meddings
	Date: Fr Sep 17, 2004 10:58 

	Subject: RE: Tornado!


	'As it is so easy these days to find relevant and interesting texts, ...'

Read these words, ye mighty publishers, and weep!

Glad it went well.

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------


-----Original Message-----
From: Peter M Hanley [mailto:petermi@y...] 
Sent: 16 September 2004 19:16
To: dogme@yahoogroups.com
Subject: [dogme] Tornado!


Thanks Luke and Doc for your suggestions. The ink was still wet on the 
print-out as I set about predicting and categorising storm vocab 
with my bankers. It all went very well indeed and I was amazed at the 
amount of stuff the short article threw up. The lesson was short so we 
didn`t get round to role playing tornados and roof tiles... The text 
seemed to give good focus for active/passive forms, which I drew 
attention to in the way you suggested for tenses.

Anyway, a lot more successful than just reading and commenting sort of 
thing.
As it is so easy these days to find relevant and interesting texts, I´d 
love to hear more ideas...

Regards

Peter
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	Group: dogme
	Message: 7413
	From: Peter M Hanley
	Date: Fr Sep 17, 2004 11:37 

	Subject: Kylie


	Diarmuid,

Wow! You really wrung the **** out of that one! Splendid work.

Thanks a lot,

Peter



	


	Group: dogme
	Message: 7414
	From: davidhogg_bcn
	Date: Fr Sep 17, 2004 1:10 

	Subject: Re: Tornado!


	Hi Peter and everyone else.

I can corroborate Luke's "three paragraphs only" suggestion. Three is 
the magic number of paragraphs that I swear by with texts, too. The 
rest is there for optional homework, if the studes want it (which 
some of them do, but many don't, so everyone ends up happy).

I also go along with Dr. Evil's comment. Here it is again, to save 
you getting RSI:
--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
Personally, with my class I'd take the text in (unless they brought 
it), give it to them in groups and ask them to use it and create 
tasks for each other. Then I'd go off and have a coffee and come back 
later (Oh no! I wouldn't do the last part - getting carried away 
again - I'd skulk in a corner).
> 
> Dr Evil

But I more often do this with fake listening material than with 
reading material. I find that adult learners really engage much more 
tightly with the task of *listening in order to create a task for 
their peer teams* than they ever have done with the task of *complete 
this task which some stranger devised and thought might be 
interesting for you, even though that stranger has never met you*.

The other obvious advantage of having students create tasks for each 
other is that more time is spent using the text (ie, using the text 
to create a task, then using it again to complete the task set by the 
folks over at the other side of the room).

I don't know how "dogmetic" any of this is, nor whether that matters 
to anyone. Does it really matter to *you*, Peter? You seemed, earlier 
on, to hold dogmeticness as a fairly sacred principle that you wanted 
to adhere to ("...I´m wondering how to exploit this whilst keeping
things healthily dogmetic..." was what you actually said in 7406). 

I can't help but wonder why "keeping things healthily dogmetic" is an 
objective for you or for anyone else, when responding, tightly, to 
the needs and concerns of the people in the room might be a more 
worthwhile guiding principle.

What do you reckon, Peter?

La'ers,
KOD.



	


	Group: dogme
	Message: 7415
	From: Peter Hanley
	Date: Fr Sep 17, 2004 2:42 

	Subject: Re: Tornado!


	Hi David,
You were wondering:
why "keeping things healthily dogmetic" is an
objective for you or for anyone else, when responding, tightly, to
the needs and concerns of the people in the room might be a more
worthwhile guiding principle.

Doesn´t this principle pretty much define dogme? - and I´m not sure why 
anyone would join this group if they did not "hold dogme as a *fairly* sacr= 
ed 
principle" 

Many thanks for your sharing your ways with text. I would be interested to = 

know what sort of tasks your students devise for each other. (I know I´m al= 
l 
"take" at the moment, but hopefully others are benefitting too) 

Regards, 

Peter






--- In dogme@yahoogroups.com, "davidhogg_bcn" <davidhogg_bcn@y...> 
wrote:
> Hi Peter and everyone else.
> 
> I can corroborate Luke's "three paragraphs only" suggestion. Three is 
> the magic number of paragraphs that I swear by with texts, too. The 
> rest is there for optional homework, if the studes want it (which 
> some of them do, but many don't, so everyone ends up happy).
> 
> I also go along with Dr. Evil's comment. Here it is again, to save 
> you getting RSI:
> --- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
> wrote:
> Personally, with my class I'd take the text in (unless they brought 
> it), give it to them in groups and ask them to use it and create 
> tasks for each other. Then I'd go off and have a coffee and come back 
> later (Oh no! I wouldn't do the last part - getting carried away 
> again - I'd skulk in a corner).
> > 
> > Dr Evil
> 
> But I more often do this with fake listening material than with 
> reading material. I find that adult learners really engage much more 
> tightly with the task of *listening in order to create a task for 
> their peer teams* than they ever have done with the task of *complete 
> this task which some stranger devised and thought might be 
> interesting for you, even though that stranger has never met you*.
> 
> The other obvious advantage of having students create tasks for each 
> other is that more time is spent using the text (ie, using the text 
> to create a task, then using it again to complete the task set by the 
> folks over at the other side of the room).
> 
> I don't know how "dogmetic" any of this is, nor whether that matters 
> to anyone. Does it really matter to *you*, Peter? You seemed, earlier 
> on, to hold dogmeticness as a fairly sacred principle that you wanted 
> to adhere to ("...I´m wondering how to exploit this whilst keeping
> things healthily dogmetic..." was what you actually said in 7406). 
> 
> I can't help but wonder why "keeping things healthily dogmetic" is an 
> objective for you or for anyone else, when responding, tightly, to 
> the needs and concerns of the people in the room might be a more 
> worthwhile guiding principle.
> 
> What do you reckon, Peter?
> 
> La'ers,
> KOD.



	


	Group: dogme
	Message: 7416
	From: davidhogg_bcn
	Date: Fr Sep 17, 2004 3:17 

	Subject: Re: Tornado! / Healthily dogmetic: WHY?


	No, Peter.

That doesn't at all address my inquiry. Wanna try again?

And no, your second paragraph is completely wrong. There are 
(evidently) many reasons people have joined this chat group: just 
look around at the kind of things people say here. (Have you done 
that at all, Peter?). And there are also (see the responses to 
Diarmuid's inquiry a few months back) many many interpretations of 
what "dogme" actually means, if it means anything at all.

So, again, let me try to set this out clearly for you: What do *you*, 
Peter, believe "dogme" is, if anything? And why is it a priority for 
*you*, Peter, to "keep things healthily dogmetic"? 

I'd really like to know, if you don't mind sharing that with us.

La'ers,
KOD.


--- In dogme@yahoogroups.com, "Peter Hanley" <petermi@y...> wrote:
> Hi David,
> You were wondering:
> why "keeping things healthily dogmetic" is an
> objective for you or for anyone else, when responding, tightly, to
> the needs and concerns of the people in the room might be a more
> worthwhile guiding principle.
> 
> Doesn´t this principle pretty much define dogme? - and I´m not sure 
why 
> anyone would join this group if they did not "hold dogme as a 
*fairly* sacr=
> ed 
> principle" 
> 
> Many thanks for your sharing your ways with text. I would be 
interested to =
> 
> know what sort of tasks your students devise for each other. (I 
know I´m al=
> l 
> "take" at the moment, but hopefully others are benefitting too) 
> 
> Regards, 
> 
> Peter
> 
> 
> 
> 
> 
> 
> --- In dogme@yahoogroups.com, "davidhogg_bcn" <davidhogg_bcn@y...> 
> wrote:
> > Hi Peter and everyone else.
> > 
> > I can corroborate Luke's "three paragraphs only" suggestion. 
Three is 
> > the magic number of paragraphs that I swear by with texts, too. 
The 
> > rest is there for optional homework, if the studes want it (which 
> > some of them do, but many don't, so everyone ends up happy).
> > 
> > I also go along with Dr. Evil's comment. Here it is again, to 
save 
> > you getting RSI:
> > --- In dogme@yahoogroups.com, "Adrian Tennant" 
<adrian.tennant@n...> 
> > wrote:
> > Personally, with my class I'd take the text in (unless they 
brought 
> > it), give it to them in groups and ask them to use it and create 
> > tasks for each other. Then I'd go off and have a coffee and come 
back 
> > later (Oh no! I wouldn't do the last part - getting carried away 
> > again - I'd skulk in a corner).
> > > 
> > > Dr Evil
> > 
> > But I more often do this with fake listening material than with 
> > reading material. I find that adult learners really engage much 
more 
> > tightly with the task of *listening in order to create a task for 
> > their peer teams* than they ever have done with the task of 
*complete 
> > this task which some stranger devised and thought might be 
> > interesting for you, even though that stranger has never met you*.
> > 
> > The other obvious advantage of having students create tasks for 
each 
> > other is that more time is spent using the text (ie, using the 
text 
> > to create a task, then using it again to complete the task set by 
the 
> > folks over at the other side of the room).
> > 
> > I don't know how "dogmetic" any of this is, nor whether that 
matters 
> > to anyone. Does it really matter to *you*, Peter? You seemed, 
earlier 
> > on, to hold dogmeticness as a fairly sacred principle that you 
wanted 
> > to adhere to ("...I´m wondering how to exploit this whilst keeping
> > things healthily dogmetic..." was what you actually said in 
7406). 
> > 
> > I can't help but wonder why "keeping things healthily dogmetic" 
is an 
> > objective for you or for anyone else, when responding, tightly, 
to 
> > the needs and concerns of the people in the room might be a more 
> > worthwhile guiding principle.
> > 
> > What do you reckon, Peter?
> > 
> > La'ers,
> > KOD.



	


	Group: dogme
	Message: 7417
	From: María
	Date: Fr Sep 17, 2004 6:43 

	Subject: EV2005 CfP


	Dear List Members--



For the fifth year, the CALL Interest Section is

offering TESOL members the opportunity to participate

in a special project, the Electronic Village Online (EVO). 

If you would like to participate, we

request that you indicate your interest

via e-mail to maria_jordano@y... or Elizabeth Hanson-Smith

<ehansonsmi@y...> by October 15. 



A description of the EVO sessions and format for the

proposals may be found at:

<http://www.geocities.com/ehansonsmi/evo2005/evo2005.html>



Please feel free to repost to other appropriate e-lists.

However, those who offer sessions must be a member

of TESOL and be sponsored by an Interest Section or

Caucus of that association. Session leaders will receive 

hands-on training in online discussion management during 

October and November. This is a great opportunity for

professional development and global community.



Please forgive any cross-posting.



Thank you very much.



María

===================



	


	Group: dogme
	Message: 7418
	From: davidhogg_bcn
	Date: Fr Sep 17, 2004 7:07 

	Subject: Re: EV2005 CfP - a case in point!


	Thanks, Maria, for jumping in there as if to prove my point (as if 
yet further proof were at all needed).

So, you do see what I mean, then, don't you, Peter?!

KOD.

--- In dogme@yahoogroups.com, María <maria_jordano@y...> wrote:
> Dear List Members--
> 
> 
> 
> For the fifth year, the CALL Interest Section is
> 
> offering TESOL members the opportunity to participate
> 
> in a special project, the Electronic Village Online (EVO). 
> 
> If you would like to participate, we
> 
> request that you indicate your interest
> 
> via e-mail to maria_jordano@y... or Elizabeth Hanson-Smith
> 
> <ehansonsmi@y...> by October 15. 
> 
> 
> 
> A description of the EVO sessions and format for the
> 
> proposals may be found at:
> 
> <http://www.geocities.com/ehansonsmi/evo2005/evo2005.html>
> 
> 
> 
> Please feel free to repost to other appropriate e-lists.
> 
> However, those who offer sessions must be a member
> 
> of TESOL and be sponsored by an Interest Section or
> 
> Caucus of that association. Session leaders will receive 
> 
> hands-on training in online discussion management during 
> 
> October and November. This is a great opportunity for
> 
> professional development and global community.
> 
> 
> 
> Please forgive any cross-posting.
> 
> 
> 
> Thank you very much.
> 
> 
> 
> María
> 
> ===================



	


	Group: dogme
	Message: 7419
	From: twocentseltcafe
	Date: So Sep 19, 2004 9:56 

	Subject: Re: Tornado!


	Hello there,

The semester has started and so I have much less to say. :-) I'm not
taking sides at all or in any way in this discussion (please don't
feel I am).. but.. for the record, I joined/read this group and do not
hold dogme in any way "fairly sacred."

I'm here in the name of informed eclecticism, or principled
pragmatism, or.. whatever the heck you would call being open to ideas
from any reasonable source. :-)

Cheers,
Tim Nall
http://unlikethemoon.blogspot.com/
http://www.geocities.com/twocentseltcafe/

--- In dogme@yahoogroups.com, "Peter Hanley" <petermi@y...> wrote:
I´m not sure why 
> anyone would join this group if they did not "hold dogme as a
*fairly* sacr=
> ed 
> principle" 
>



	


	Group: dogme
	Message: 7420
	From: Peter M Hanley
	Date: Mo Sep 20, 2004 12:13 

	Subject: Mistaken


	Hi Tim,

I read your comment with interest and conclude, therefore, that my 
assumption was mistaken.
I merely imagined that the teaching aims of people on this list would 
be in line with those set out in the group description on the home 
page. As for anything being "sacred", I would rather the word hadn´t 
come up!

Anyway, point taken and all that...

Peter



	


	Group: dogme
	Message: 7421
	From: davidhogg_bcn
	Date: Mo Sep 20, 2004 7:53 

	Subject: Re: Mistaken


	Fair dues, Peter.

But would you also rather the words "keeping things healthily 
dogmetic" hadn't come up? Or not? Or do you prefer to continue having 
no comment whatsoever about all that?

KOD.

--- In dogme@yahoogroups.com, Peter M Hanley <petermi@y...> wrote:
> Hi Tim,
> 
> I read your comment with interest and conclude, therefore, that my 
> assumption was mistaken.
> I merely imagined that the teaching aims of people on this list 
would 
> be in line with those set out in the group description on the home 
> page. As for anything being "sacred", I would rather the word 
hadn´t 
> come up!
> 
> Anyway, point taken and all that...
> 
> Peter



	


	Group: dogme
	Message: 7422
	From: Diarmuid Fogarty
	Date: Mo Sep 20, 2004 8:18 

	Subject: Re: Re: Mistaken


	Loathe as I am to enter into debate on this one, might I suggest that
members avoid savaging newer members, at least until they have done
something that might deserve it? I seem to remember somebody writing
recently something along the lines of, "Can't we just let it go,...can't
we?"

"For the record", I think most people on this list *do* try to keep
things healthily dogmetic and a not inconsiderable number of them feel
somewhat abashed by the seemingly d(h)ogged questioning of Peter. Is it
not enough that the poor guy has already recanted once? And before the
historical revisionism sets in, let's keep in mind that the idea that
Big T's words were "sacred" came not from Peter but from dhogg. 

Diarmuid

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or 
opinions presented are solely those of the author and do not necessarily represent
those of City College Manchester. 
If you are not the intended recipient,please be advised that you have received
this e-mail in error and that any use, dissemination,forwarding, printing, or
copying of this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7423
	From: davidhogg_bcn
	Date: Mo Sep 20, 2004 9:40 

	Subject: Re: Mistaken - let it go


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <dfogarty@c...> 
wrote:
I seem to remember somebody writing recently something along the 
lines of, "Can't we just let it go,...can't we?"
--------------------------------------------

Absolutely, Diarmuid (you spoilsport, you!)!

Let's just *leave it at that*, then, shall we. Nuff said.

Love & Peace,
"Kiss Of Death" Dave.



	


	Group: dogme
	Message: 7424
	From: twocentseltcafe
	Date: Mo Sep 20, 2004 11:57 

	Subject: Re: Mistaken


	Hullo,

I think it would be extremely fair to say that I have found this
group's discussions very thought-provoking and at times illuminating. :-)

As for "sacred," there are few if any things on this pale earth that
meet that standard, with the possible exceptions of Boddington's and
Guiness, the two great gifts of England and Ireland to the far-flung
reaches of the planet. :-)

Best regards, Tim

--- In dogme@yahoogroups.com, Peter M Hanley <petermi@y...> wrote:
> Hi Tim,
> 
> I read your comment with interest and conclude, therefore, that my 
> assumption was mistaken.
> I merely imagined that the teaching aims of people on this list would 
> be in line with those set out in the group description on the home 
> page. As for anything being "sacred", I would rather the word hadn´t 
> come up!
> 
> Anyway, point taken and all that...
> 
> Peter



	


	Group: dogme
	Message: 7425
	From: davidhogg_bcn
	Date: Mo Sep 20, 2004 12:23 

	Subject: Re: Mistaken / Guinness


	Yes, Tim!

For the record: Hear, here!

La'ers,
KOD.

--- In dogme@yahoogroups.com, "twocentseltcafe" 
<twocentseltcafe@y...> wrote:
> Hullo,
> 
> I think it would be extremely fair to say that I have found this
> group's discussions very thought-provoking and at times 
illuminating. :-)
> 
> As for "sacred," there are few if any things on this pale earth that
> meet that standard, with the possible exceptions of Boddington's and
> Guiness, the two great gifts of England and Ireland to the far-flung
> reaches of the planet. :-)
> 
> Best regards, Tim
> 
> --- In dogme@yahoogroups.com, Peter M Hanley <petermi@y...> wrote:
> > Hi Tim,
> > 
> > I read your comment with interest and conclude, therefore, that 
my 
> > assumption was mistaken.
> > I merely imagined that the teaching aims of people on this list 
would 
> > be in line with those set out in the group description on the 
home 
> > page. As for anything being "sacred", I would rather the word 
hadn´t 
> > come up!
> > 
> > Anyway, point taken and all that...
> > 
> > Peter



	


	Group: dogme
	Message: 7426
	From: Jeff Bragg
	Date: Mo Sep 20, 2004 1:26 

	Subject: Re: Re: Mistaken / Guinness


	Boddington's sacred?! You've obviously never tried Fuller's ESP,
OR Young's Special...

jeff
[south of the border, down metroland way]








___________________________________________________________ALL-NEW Yahoo! Messenger - all new features - even more fun! http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 7427
	From: twocentseltcafe
	Date: Mo Sep 20, 2004 2:21 

	Subject: Re: Mistaken / Guinness


	Jeff,

Yes, you have in fact caught me. I have never tried either. Mea culpa. :-)

Tim

--- In dogme@yahoogroups.com, Jeff Bragg <jeff_bragg2001@y...> wrote:
> Boddington's sacred?! You've obviously never tried Fuller's ESP,
> OR Young's Special...
> 
> jeff
> [south of the border, down metroland way]



	


	Group: dogme
	Message: 7428
	From: davidhogg_bcn
	Date: Mo Sep 20, 2004 3:15 

	Subject: 7422 & beyond: no more historical revisionism! Hooray!!


	This is really good news, Diarmuid!

You said: "And before the historical revisionism sets in, let's keep 
in mind that the idea that... [bla de bla de bla]".

Your conversion is welcomed. 

From now on, then, you *won't* be historically revising what you'd've 
liked people to have said, and you will instead be challenging them 
on what they actually did say.

That's an important step forward for you: well done!

You seem, also, to indicate an abandonment of savagism. Which is even 
more important, of course.

You see, Diarmuid, I was right when I decided never, ever to give up 
on you.

Love and Peace,
D.



	


	Group: dogme
	Message: 7429
	From: Robert M. Haines
	Date: Mo Sep 20, 2004 6:50 

	Subject: retrospective


	Don't ask why, but I think it's a good time to post message 2 of 7428 (...9 after this one)"


"From: sthornbury@w... 
Date: Thu Mar 9, 2000 10:09 am 
Subject: [dogme] retrospective



Just for the record I am going to post the replies I sent to a) Luke
and b) David. feel free to post the message you sent me - or edited
versions of them.

(1st reply to Luke),
Thanks for your very interesting message. Coincidentally, I have
been doing some post-lesson reflection myself this morning, as my
colleague (Neil) is preparing a workshop on this dogma-type stuff,
and asked me to summarise four lessons I did with a class
recently in which I experimented with a no-materials approach.
When I have written this up I will send it to you. My favourite
metaphor at the moment seems to be encoded in the
word "emergent" - the language "emerges" in the lesson, the
system "emerges" in the student's consciousness, etc - sort of
derived from complexity theory. Teacher's job to create the
conditions for emergence, and then to draw students' attention to
whatever emerges? Like you, I find the "delivery" metaphor very
suspect. Here's another neat distinction: teachers always talk
about "covering" the grammar (we haven't covered the 2nd
conditional yet" - but never about "UNcovering" it - i.e.
uncovering the learner's developing language system. Or
DIScovering. Or even REcovering! This is a point I will be making in
the talk I am giving at IATEFL in Dublin at the end of March...

(1st reply to David),

...I think CLL has more to offer than perhaps any other single
"technique" and I am interested in your tape-free version of it. I use
it a lot - and in fact wrote an article for ELT Journal about it,
attemtping to justify it on theoretical grounds. That is why I made
the point of "allowing" a tape recorder in my technology-free
classroom. Another favourite technique is dictogloss, although,
admittedly, this is "imported" text as opposed to "emergent" text.
Indcidentally, you'll see in my reply to Luke's letter, that the idea of
an "emergent" pedgagogy is very powerful, and it was interesting to
see you used the term in your letter.

As to whether I DO it, well, I had just been writing up a series of
four lessons I did last month in which I tried to put into practice
these principles (I don't do a lot of teaching and it is mainly
substituting, but I try to use this as a kind of laboratory), and my
colleague Neil and I are drawing up a set of activity types that we
have used ourselves - such as CLL, class-generated surveys, post-
chat summarising texts, etc. So we hope to show that this is a
workable, easy, practicable alternative to - if not coursebooks - the
use of any supplementary material. (We have to recognise that
there are many institutions that will not abandon coursebooks, but
at least the mania to supplement what is already in a sense
superfluous might be kerbed: this is our problem here in IH
barcelona - teachers meetings are nothing but
materials PRODUCTION workshops, when they should be
materials REduction workshops).

As for listenings - I have my suspicions that audio cassette-
mediated listenings train learners to listen to audio cassettes (and
other forms of disembodied listening) but not much else. The best
listening skills to develop seem to me to be interactive ones, where
students learn to deal strategically with comprehension problems
by asking "Sorry, what did you say?" etc in the context of on-line
listening. Hence, there seems to be much more mileage to be
gained (in terms of efficient use of time) in interacting with learners,
and developing their strategic listening skills, than in having them
listen to tapes (which they can do at home more productively, at
their own speed, and using a transcript, anyway). Likewise video.
One thing I have been trying is what is called "non-directive
listening" (I am not sure why it's called that) in which
students listen to each other and re-tell back to the teller exactly
what they understood was being told to them. Knowing they are
going to have to do this raises their level of attention exponentially.
It would seem to be excellent training for "real-life" listening. (And I
know from my experience in Spanish that listening to the news on
TV everynight is not half as useful as doing an "intercambio"
(conversatoin exchange) with someone.

Another excellent technique is to tell the class a story, anecdote,
whatever, and record yourself telling it. Then you have something to
go back to (like in CLL) for a closer look at the language, and for
sorting out comprehension problems due, for example, to
phonological simplification. Another reason to "allow" the cassette
recorder in the Dogma classroom.

(2nd reply to David)

...Dictogloss is kind of text-dictation - you read (or speak) a
smallish chunk of text - like a short anecdote that happened to
you - and the students' only instruction is to listen and - as soon
as you have finished - to individually write down any words or
phrases that they can remember. They then go into pairs (or
threes) and attempt to reconstruct the text from scratch. (They
may need another hearing of the text at this point but usually not).
They can then go into bigger groups until the whole class
produces a version whcih they dictate to one student at the board.
Then you "reveal" the original text for comparison - either be
playing it back to them (it works nicely if you record yourself while
telling it the first time) or by writing up exactly what you said, from
the script that you used. Thsi way they can compare their joint
version with the original and spot the differences - gaps in their
competence, in fact. It's amazing how close they can get to the
original even after only one hearing - if the text is not to long and if
the "schema" of the text is familair to them. Then you have a
"model" for their own texts. I sued it last with a goup of
intermediate students and told them about an incident thqat
happened to me when travelling in Thailand once (not The Beach!).
About ten sentences max. I included some useful expressions
"couldn't believe my eyes" etc. They then wrote about their own
travel mishaps.

Your comment about feeling close to "the way people learn" is
nicely put, and echoes a view that Neil and I represent as a
contrast between a "product" approach to teaching (typically
represented by an emphasis on the products of leanring, such as
discrete items of grammar) and a "process" apporach, where the
emphasis is not so much on the what as on the how (or the way -
as you put it).

Yourtalking circles remind me of a technique called

Theme-centred-interaction (TCI) - devised by a
psychologistfor group therapy type sessions, but basically
very applicable to classrooms because it lays down some
ground rules for conducting the session - such as


"Let us give to this group and get from this group whatever
each of you and I want to give and get" - i.e. notion of
personal responsibility

Only one person can speak at a time.


Say what you want, not what you feel you ought. Also, notion
of "selective authenticity": "whatever I say shall be authentic,
but not everything that is authentic shall be said".


Sometechniques:


a. silent phase: to think about the theme and remember
experiences related to it; to direct attention to a specifically
designed task (prepared ahead of time by leader)


b. "snapshot": freeze the moment - your feelings, thoughts - and
report on this in a round.


c. "What would you resent not having said or not having asked if
we broke up now?" - 30 minutes before the end.


I know of a school (kids school) in Switzerland that uses this
framework for all group discussions, parliaments etc."

Well, there you have it.
Rob 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7430
	From: diarmuid_fogarty
	Date: Mi Sep 22, 2004 8:48 

	Subject: A Resuscitatory retrospective


	Thanks for reposting that, Rob. Perhaps the Godfather would care to 
join us and let us know how David F's tapeless CLL actually worked. 
Is CLL still tickling his fancy as much as it did in those Glorious 
Days?

And to get back to Peter's original question, wouldn't it be good if 
people could share their activities for language work?

Diarmuid



	


	Group: dogme
	Message: 7431
	From: Diarmuid Fogarty
	Date: Mi Sep 22, 2004 11:41 

	Subject: Correcting written work


	I now have fifteen essays to mark from students from various countries,
each with their own particular different styles of writing English.
Previously, I used to highlight "errors" (I know, I know) on the first
draft and give individual feedback to each student before the second
draft which would (ideally) have fewer errors and allow for a more
in-depth explanation of the "error". The third draft was usually marked
and assigned a grade.

All well and good, but exceptionally time-consuming. So, I turn to my
Dogme colleagues to solicit the different ways people go about giving
feedback on essays in the hope that I come across something that is both
effective and more economical than my current technique. Any
suggestions?

Diarmuid

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or 
opinions presented are solely those of the author and do not necessarily represent
those of City College Manchester. 
If you are not the intended recipient,please be advised that you have received
this e-mail in error and that any use, dissemination,forwarding, printing, or
copying of this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7432
	From: Simon Gill
	Date: Mi Sep 22, 2004 2:59 

	Subject: feedback on written work


	Diarmuid asks: "I turn to my Dogme colleagues to solicit the different ways people go about giving
feedback on essays in the hope that I come across something that is both effective and more economical than my current technique. Any suggestions?"

Dunno how much more effective and economical this is, but I find that my students (who are undergrad wannabe teachers of English in the state middle school system) are pretty competent (and if not at first, then after a bit of input on our Writing Skills course, which, lucky lad that I am, I have been teaching for some time now) at structuring an essay, writing introdictions and conclusions, paragraphing, and all the technical stuff, but are (often wildly) inaccurate in their language, so that is the focus of my work with them (although I do provide general comments, either orally or in writing, especially if I perceive problems that need sttending to and are not common-or-garden linguistic ones that many students share).

They submit their work, which I then go through and annotate with a bunch of symbols (see below) and return to them. They redraft it using the symbols to guide them, and then resubmit both the original and the revised versions. In my experience, can usually correct at least 80% of their errors themselves, which is good in terms of their motivation and learning and my motivation and time. So we all win. Once they are comfortable with this I then start to reduce the amount of guidance I give them in stages:

1. Replace all the symbols with one universal symbol X.

2. Put the symbol not where the error is but at the end of the line where it is.

3. Put just one symbol next to each line that isn't right, however many errors there are.

4. Put the symbols at the end of each paragraph rather than the end of each line.

And so on. I claim no originality for this; the original idea was by someone like Keith Morrow and was in MET many many years ago.

Additionally, let me point out that this is not the only thing I do; we have troubleshooting sessions in class, discussions about common problems etc etc. I even (boo hiss) prepare WORKSHEETS with errors sometimes and have been known to PHOTOCOPY them or even use the DATA PROJECTOR. Not very full-on dogme of me, perhaps, but I've alwys been something of a dogme-lite man!

And now, the symbols.

C - capitalization

CZ - Czenglish

G - grammar problem

Ë - missing word

N - number (singular/plural)

P - punctuation

S - spelling mistake

St - inappropriate style

T - tense

W - wrong word

WO - word order

X - word not needed

* - article problem

? - I don’t understand

! - a really silly error

Aloha, muchachos.

Simon in Moravia in the rain
-- 
_______________________________________________
Graffiti.net free e-mail @ www.graffiti.net
Check out our value-added Premium features, such as a 1 GB mailbox for just US$9.95 per year!


Powered by Outblaze



	


	Group: dogme
	Message: 7433
	From: davidhogg_bcn
	Date: Mi Sep 22, 2004 3:28 

	Subject: Re: Correcting written work


	Hi everybody.

I want to thank Diarmuid for bringing up this important topic. I do 
hope that plenty of folks -other than Diarmuid and I- have got 
something worthwhile to say about it.

I, like Diarmuid, spent way too many years thinking that it was my 
primary duty to highlight errors and give feedback on them. And, 
sadly, I still meet a lot of teachers who haven't yet got beyond that 
belief.

Another thing I used to do (up until as recently as about five years 
ago - please forgive me now) was to make up a number between one and 
ten and write that at the bottom of the beautiful beast on which I'd 
just scrawled lots of ugly red notes. Lots of "experienced" teachers 
I meet tell me they have yet to get beyond numerology, too. Sadly.

Then I went through a period (of a couple of years) where I used to 
highlight in green (always in green - don't ask me why!) the use 
of "vocabulary/grammar which we've studied in class". I ticked those 
items, too, just in case there was any doubt about the fact that a 
green mark was congratulatory. And I sought out items to mark in blue 
(don't ask me why I chose blue - I just did). The blue items were 
also ticked, and were congratulated for being "good 
vocabulary/grammar which we haven't even[!] studied in class". [All 
very patronising, I know - please forgive!]. 

That was then.

A few years ago I experimented with the idea of re-typing a student's 
handwritten composition, "correcting" and "amending" anything which 
I -if I had been the writer (again: forgive me, please!)- would have 
expressed differently. Now that did seem to go down well. At least 
the student got the impression that her teacher had actually read 
what she'd written (as opposed to simply scanning the page for "bad 
English", and attacking it, SeekAndDestroy-style).

That was then.

Nowadays, most of my students are able to *email* me written work.

What I usually do with this stuff is, read it. All bottom up: I 
don't judge its content or its form. I then read it again. This time 
around, I do get judgemental, highlighting in yellow (I don't know 
why I use yellow!) items which I think could be expressed more 
clearly. But I don't actually amend any of those yellow items.

Then I copy and paste the whole thing so that I have two versions of 
it the unamended, yellow-highlighted text.

I then re-read that second version (which, as yet is 
still "virginal", apart from the yellow marks), changing the yellow 
items to something that I think is more accessible to the "target 
reader".

In many cases, these "errors" are mere "slips", so I leave the 
amendment unexplained (because the stude knows why I changed it). In 
other cases, I get the impression that some feedback would be 
appreciated, so I footnote that, referenced usually by a 
number/letter system.

Then I write feedback on the content. This is, I reckon, at least 
about twice as important as any feedback I've given on form: feedback 
on content proves that what the person has written was intelligible 
and was worth saying and was understood and was appreciated by the 
person who actually read it. This feedback on content is, in my own 
case, typically between five lines and twenty-five lines; it is 
rarely much shorter or much longer.

Students seems to respond to this. They seem to understand that 
written work is not there to be done and forgotten, but rather it is 
there to be analyzed in detail by me and by them, both for content 
and for form, and it is there to be expanded upon, either in future 
written work, or in conversation.

But something I still fail to do -and maybe Diarmuid or someone else 
can give me a pointer on this- is to get students to *re-draft* work 
which has already been "processed" and fully dealt with in the way 
I've described. I can't see a *human-sense reason/purpose* for asking 
them to do that, and even years ago when I used to ask folks to re-
draft things without even condidering the importance of 
purposefulness, no student ever took me up on it.

So, here's my question: WHY re-draft messages that have already been 
communicated effectively and been feedbacked on satisfactorily? 
(There might be dozens of embarrassingly obvious answers to that 
question - I acknowledge that fact beforehand. I'd be thrilled to 
hear them, though.).

One final point. Of course, I still have the virginal-though-yellow 
version of the student's text. I use that (either immediately, or 
some weeks later) for a review. The student looks at her/his own text 
and tries to amend the yellow stuff. Finally, (s)he can check it 
against my own amendments and we can negotiate as to whether my 
amendments or the student's ones are better. And, importantly, we can 
understand why.

La'ers,
KOD.


--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <dfogarty@c...> 
wrote:
> I now have fifteen essays to mark from students from various 
countries,
> each with their own particular different styles of writing English.
> Previously, I used to highlight "errors" (I know, I know) on the 
first
> draft and give individual feedback to each student before the second
> draft which would (ideally) have fewer errors and allow for a more
> in-depth explanation of the "error". The third draft was usually 
marked
> and assigned a grade.
> 
> All well and good, but exceptionally time-consuming. So, I turn to 
my
> Dogme colleagues to solicit the different ways people go about 
giving
> feedback on essays in the hope that I come across something that is 
both
> effective and more economical than my current technique. Any
> suggestions?
> 
> Diarmuid
> 
> 
**********************************************************************
************
> This e-mail and any files transmitted with it are confidential and 
intended
> solely for the use of the individual to whom it is addressed. Any 
views or 
> opinions presented are solely those of the author and do not 
necessarily represent
> those of City College Manchester. 
> If you are not the intended recipient,please be advised that you 
have received
> this e-mail in error and that any use, dissemination,forwarding, 
printing, or
> copying of this e-mail is strictly prohibited.
> 
**********************************************************************
************



	


	Group: dogme
	Message: 7434
	From: Diarmuid Fogarty
	Date: Mi Sep 22, 2004 3:38 

	Subject: Why redraft?


	Ummm...because that's what most successful writers do?

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or 
opinions presented are solely those of the author and do not necessarily represent
those of City College Manchester. 
If you are not the intended recipient,please be advised that you have received
this e-mail in error and that any use, dissemination,forwarding, printing, or
copying of this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7435
	From: davidhogg_bcn
	Date: Mi Sep 22, 2004 3:38 

	Subject: Re: feedback on written work


	Hi Simon.

Let me start out by acknowledging that you really seem to know what 
you (or Keith Morrow, or whoever) are talking about.

I've never successfully used any coding system similar to the one 
you've outlined. In fact, let's be honest here: I failed miserably at 
various attempts to get students to engage with such systems. And 
then I ditched the damn useless things.

And recently I've observed very experienced teachers failing at least 
as spectacularly as I used to, using codes similar to yours. But they 
trudge on regardless, soldiers that they are.

So I'd be very interested in your own "meta-reflections" on just how 
and why it works for you and your students. And whether any of that 
success might be transferrable to other contexts. Do tell!!

La'ers,
KOD.


--- In dogme@yahoogroups.com, "Simon Gill" <pangill@g...> wrote:
> Diarmuid asks: "I turn to my Dogme colleagues to solicit the 
different ways people go about giving
> feedback on essays in the hope that I come across something that is 
both effective and more economical than my current technique. Any 
suggestions?"
> 
> Dunno how much more effective and economical this is, but I find 
that my students (who are undergrad wannabe teachers of English in 
the state middle school system) are pretty competent (and if not at 
first, then after a bit of input on our Writing Skills course, which, 
lucky lad that I am, I have been teaching for some time now) at 
structuring an essay, writing introdictions and conclusions, 
paragraphing, and all the technical stuff, but are (often wildly) 
inaccurate in their language, so that is the focus of my work with 
them (although I do provide general comments, either orally or in 
writing, especially if I perceive problems that need sttending to and 
are not common-or-garden linguistic ones that many students share).
> 
> They submit their work, which I then go through and annotate with a 
bunch of symbols (see below) and return to them. They redraft it 
using the symbols to guide them, and then resubmit both the original 
and the revised versions. In my experience, can usually correct at 
least 80% of their errors themselves, which is good in terms of their 
motivation and learning and my motivation and time. So we all win. 
Once they are comfortable with this I then start to reduce the amount 
of guidance I give them in stages:
> 
> 1. Replace all the symbols with one universal symbol X.
> 
> 2. Put the symbol not where the error is but at the end of the line 
where it is.
> 
> 3. Put just one symbol next to each line that isn't right, however 
many errors there are.
> 
> 4. Put the symbols at the end of each paragraph rather than the end 
of each line.
> 
> And so on. I claim no originality for this; the original idea was 
by someone like Keith Morrow and was in MET many many years ago.
> 
> Additionally, let me point out that this is not the only thing I 
do; we have troubleshooting sessions in class, discussions about 
common problems etc etc. I even (boo hiss) prepare WORKSHEETS with 
errors sometimes and have been known to PHOTOCOPY them or even use 
the DATA PROJECTOR. Not very full-on dogme of me, perhaps, but I've 
alwys been something of a dogme-lite man!
> 
> And now, the symbols.
> 
> C - capitalization
> 
> CZ - Czenglish
> 
> G - grammar problem
> 
> Ë - missing word
> 
> N - number (singular/plural)
> 
> P - punctuation
> 
> S - spelling mistake
> 
> St - inappropriate style
> 
> T - tense
> 
> W - wrong word
> 
> WO - word order
> 
> X - word not needed
> 
> * - article problem
> 
> ? - I don't understand
> 
> ! - a really silly error
> 
> Aloha, muchachos.
> 
> Simon in Moravia in the rain
> -- 
> _______________________________________________
> Graffiti.net free e-mail @ www.graffiti.net
> Check out our value-added Premium features, such as a 1 GB mailbox 
for just US$9.95 per year!
> 
> 
> Powered by Outblaze



	


	Group: dogme
	Message: 7436
	From: davidhogg_bcn
	Date: Mi Sep 22, 2004 3:40 

	Subject: Re: Why redraft?


	That's not what I asked, though, is it!

[Please, please, Diarmuid, let's please not start all this up again. 
We're boring the pants off everybody.]

Love and Peace. Lots of it. Really, though.
KOD.

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <dfogarty@c...> 
wrote:
> Ummm...because that's what most successful writers do?
> 
> 
**********************************************************************
************
> This e-mail and any files transmitted with it are confidential and 
intended
> solely for the use of the individual to whom it is addressed. Any 
views or 
> opinions presented are solely those of the author and do not 
necessarily represent
> those of City College Manchester. 
> If you are not the intended recipient,please be advised that you 
have received
> this e-mail in error and that any use, dissemination,forwarding, 
printing, or
> copying of this e-mail is strictly prohibited.
> 
**********************************************************************
************



	


	Group: dogme
	Message: 7437
	From: Diarmuid Fogarty
	Date: Mi Sep 22, 2004 3:47 

	Subject: Re: Why redraft?


	>>> davidhogg_bcn@y... 22/09/2004 14:40:31 >>>
That's not what I asked, though, is it!

[Please, please, Diarmuid, let's please not start all this up again. 
We're boring the pants off everybody.]

Love and Peace. Lots of it. Really, though.
KOD.

I'm sorry? You asked "WHY re-draft messages that have already been
communicated effectively and been feedbacked on satisfactorily?"

My answer was because that's what most successful writers do. Start all
what up again? 

Puzzled (you can keep your love and peace, thank you, I've got enough)
Diarmuid


**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or 
opinions presented are solely those of the author and do not necessarily represent
those of City College Manchester. 
If you are not the intended recipient,please be advised that you have received
this e-mail in error and that any use, dissemination,forwarding, printing, or
copying of this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7438
	From: davidhogg_bcn
	Date: Mi Sep 22, 2004 3:52 

	Subject: Re: Why redraft?


	Take a look around the world, Diarmuid. I assure you NOBODY has got 
enough love and peace. And I (and four hundred other people) doubt 
very much that you're as puzzled as you claim to be.

None of my students is a professional writer. My duty, above all else 
as a teacher, is to help the people I serve. Whyowhyonearth should 
they go about re-drafting stuff? That (in case it wasn't obvious to 
you -which I doubt: you're a smarter fella than you pretend to be- is 
what my enquiry was, mate.

Love and peace. Lots of it. Don't care whether you want it or not, 
you've got it anyway. Mwwahh!,
KOD.

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <dfogarty@c...> 
wrote:
> 
> 
> >>> davidhogg_bcn@y... 22/09/2004 14:40:31 >>>
> That's not what I asked, though, is it!
> 
> [Please, please, Diarmuid, let's please not start all this up 
again. 
> We're boring the pants off everybody.]
> 
> Love and Peace. Lots of it. Really, though.
> KOD.
> 
> I'm sorry? You asked "WHY re-draft messages that have already been
> communicated effectively and been feedbacked on satisfactorily?"
> 
> My answer was because that's what most successful writers do. Start 
all
> what up again? 
> 
> Puzzled (you can keep your love and peace, thank you, I've got 
enough)
> Diarmuid
> 
> 
> 
**********************************************************************
************
> This e-mail and any files transmitted with it are confidential and 
intended
> solely for the use of the individual to whom it is addressed. Any 
views or 
> opinions presented are solely those of the author and do not 
necessarily represent
> those of City College Manchester. 
> If you are not the intended recipient,please be advised that you 
have received
> this e-mail in error and that any use, dissemination,forwarding, 
printing, or
> copying of this e-mail is strictly prohibited.
> 
**********************************************************************
************



	


	Group: dogme
	Message: 7439
	From: Adrian Tennant
	Date: Mi Sep 22, 2004 5:52 

	Subject: Re: Correcting written work


	What I do is simply write a rely to my students. In the reply I
regurgetate much of what they wrote (but got wrong) in a correct form. I ask
questions, try and clarify points etc.
The basic principle behind this is Motherese (the idea that Mothers
reformulate their childs words until the child notices and self-corrects).

Dr Evil



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7440
	From: Robert M. Haines
	Date: Mi Sep 22, 2004 7:50 

	Subject: feedback on writing


	Dr. Evil wrote: "What I do is simply write a rely to my students. In the reply I regurgetate much of what they wrote (but got wrong) in a correct form. I ask questions, try and clarify points etc. The basic principle behind this is Motherese (the idea that Mothers reformulate their childs words until the child notices and self-corrects)."

I tend to do what he does. It feels natural (asking questions, replying and clarifying), is a form of recasting/scaffolding (regurgitation), is not unduly time consuming (Diarmuid's concern) and works on the principle of motivation to communicate and learn about the world as children do (Mother-ese).

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7441
	From: sean sheriff
	Date: Mi Sep 22, 2004 9:41 

	Subject: Re: Why redraft?


	Diarmuid Fogarty <dfogarty@c...> wrote:

Ummm...because that's what most successful writers do?
*******************************************************************

I think Diarmuid is right. Not that I consider myself a "successful writer", but I often find myself redrafting even my e-mail before sending it out. Same goes for stories or jokes that I write to use with students in class. 

On the other hand, I think I agree with David Hogg, because - as a student (of my L2) - I woudn't want to rewrite something for my teacher, just to submit the same thing I had done before... only this time, error-free. Chances are, I'd have probably redrafted several times before submitting the writing to my teacher in the first place. My main interest thereafter, I think, would be knowing my mistakes and having the teacher's comments. I think I would only be "happy" to rewrite if it was something that was going to published or read by others.

Perhaps I'm just dead lazy? :-)

SEAN



---------------------------------
Do you Yahoo!?
New and Improved Yahoo! Mail - Send 10MB messages!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7442
	From: Julia Glass
	Date: Mi Sep 22, 2004 1:05 

	Subject: RE: Correcting written work


	Ever tried telling your students that they can just write and that you
aren't going to pay attention to any mistakes. I tried it and found that
once the students were released from the fear of producing something perfect
they actually made less mistakes
regards
julia

_____ 

From: Diarmuid Fogarty [mailto:dfogarty@c...] 
Sent: 22 September 2004 10:42
To: dogme@yahoogroups.com
Subject: [dogme] Correcting written work


I now have fifteen essays to mark from students from various countries,
each with their own particular different styles of writing English.
Previously, I used to highlight "errors" (I know, I know) on the first
draft and give individual feedback to each student before the second
draft which would (ideally) have fewer errors and allow for a more
in-depth explanation of the "error". The third draft was usually marked
and assigned a grade.

All well and good, but exceptionally time-consuming. So, I turn to my
Dogme colleagues to solicit the different ways people go about giving
feedback on essays in the hope that I come across something that is both
effective and more economical than my current technique. Any
suggestions?

Diarmuid

****************************************************************************
******
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or 
opinions presented are solely those of the author and do not necessarily
represent
those of City College Manchester. 
If you are not the intended recipient,please be advised that you have
received
this e-mail in error and that any use, dissemination,forwarding, printing,
or
copying of this e-mail is strictly prohibited.
****************************************************************************
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7443
	From: diarmuid_fogarty
	Date: Mi Sep 22, 2004 11:51 

	Subject: Re: Why redraft?


	--- In dogme@yahoogroups.com, sean sheriff <seaniemex@y...> wrote:
I woudn't want to rewrite something for my teacher, just to submit 
the same thing I had done before... only this time, error-free. 
Chances are, I'd have probably redrafted several times before 
submitting the writing to my teacher in the first place. My main 
interest thereafter, I think, would be knowing my mistakes and having 
the teacher's comments. I think I would only be "happy" to rewrite if 
it was something that was going to published or read by others.
> 
> Perhaps I'm just dead lazy? :-)
> 
> SEAN

I think I must be the dead lazy one, Sean, hence the original e-
mail. I certainly wouldn't expect the students to hand in a second 
draft that was exactly the same. The post-first draft feedback offers 
them suggestions about developing paragraphs or getting rid of weak 
parts. Ultimately, the finished third draft will be published on a 
website that we have for the class use. 

Incidentally, I omitted another element of post-1st draft feedback: I 
usually write an essay on the same title and publish that too for 
them to plunder for useful parts or new arguments to be developed.

Whilst Julia's reply is welcome, I'm afraid it wouldn't wash with my 
students who would regard it as an abdication of duty. 

I like the motherese idea of Doc Evil and Rob, although I am 
concerned about the timeframe such feedback might require. I could 
live with it, but I wonder if my students could? Again, they tend to 
focus far more on product than process.

Diarmuid

> Do you Yahoo!? Not when I can avoid it.
> New and Improved Yahoo! Mail - Send 10MB messages!
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7444
	From: Adrian Tennant
	Date: Do Sep 23, 2004 12:04 

	Subject: Where''s the focus?


	Diarmuid wrote:

> I like the motherese idea of Doc Evil and Rob, although I am
> concerned about the timeframe such feedback might require. I could
> live with it, but I wonder if my students could? Again, they tend to
> focus far more on product than process.

1) Actually the timeframe is better as the results are better, even in the
short term (and I've done it with the same learner types Diarmuid)

2) The other issue/problem is that they've focussed on the product for so
long they couldn't process if it was handed to them on a plate (sppon!)
Sooner they process the soner they get it right.

Dr Evil



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7445
	From: sean sheriff
	Date: Do Sep 23, 2004 5:34 

	Subject: Re: Re: Why redraft?


	Thanks, Diarmuid. I was thinking about something like a journal, which would be for only the student/me. I’d forgotten about your website.

SEAN




---------------------------------
Do you Yahoo!?
Take Yahoo! Mail with you! Get it on your mobile phone.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7446
	From: diarmuid_fogarty
	Date: Do Sep 23, 2004 7:41 

	Subject: Focus on Mother


	OK, Doc: you've convinced me (not the first time I've written that). 
It's certainly worth a try and I like the idea of it. Rob, do you 
also find that this result has good payback?

Perhaps you would both like to submit a sample reply to your learners 
just to help me understand fully? Am I correct in thinking that you 
don't go carving up the learners' texts with your pens of many 
colours? Once you've written the feedback, do you then get your 
sledgehammer out to hammer home, "This is where I have written 
something different to you," or do you just let things sink in in 
their own time. Do you get learners to redraft? 

Diarmuid



	


	Group: dogme
	Message: 7447
	From: Robert M. Haines
	Date: Do Sep 23, 2004 8:00 

	Subject: Re: Focus on Mother


	For my part, I can say that a lot depends on the genre. Usually, I'm
responding to something in a journal, which is information I've promised not
to share. Other times, students are writing a summary of class or a
presentation given by a classmate. In response to those texts, I'll often
ask the students to reread them as a reminder of what has come before.
Inevitably, many of the students note mistakes, errors and other things they
want to change. The purpose of writing was really just to recycle lexis and
find out what stuck in people's minds, so I don't sweat the small stuff.

Today a student from the last cycle brought in a text he wants to present to
his host mom. There, I was all over the form, simply because I know that's
why he gave it to me to look at. The same goes for a business proposal that
a student asked me to look over.

But with the Mother-ese, I prefer to add what's been called positive input,
i.e. recasting and such. Mario R. wrote a series of articles on this in the
IH Journal if I remember correctly. It's interesting to read between the
lines and respond to that message.

For example, a student recently submitted a summary of an article she'd
read. I had asked her and her classmates to read something they found
interesting and tell me what the text had been about. She had read about
George Bush campaigning across the country.

In response to her words, I asked some questions. I could see that she was
avoiding a clear statement of her opinion about W. I asked what she thought
of him (in writing).

When I got her reply and read that George Bush had God on his side, not only
did I get queasy, but I also wondered where this had come from. I wrote:
"How do you know God is on his side?" She approached me in class to say that
she had no idea of what George Bush stands for, so she had asked her host
mom for an answer to my question.

Now doesn't that open a can of worms? Not only about the social/familial
dynamic but also about what our correspondence meant to the student.

Rob
----- Original Message ----- 
From: "diarmuid_fogarty" <dfogarty@c...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, September 22, 2004 10:41 PM
Subject: [dogme] Focus on Mother


> OK, Doc: you've convinced me (not the first time I've written that).
> It's certainly worth a try and I like the idea of it. Rob, do you
> also find that this result has good payback?
>
> Perhaps you would both like to submit a sample reply to your learners
> just to help me understand fully? Am I correct in thinking that you
> don't go carving up the learners' texts with your pens of many
> colours? Once you've written the feedback, do you then get your
> sledgehammer out to hammer home, "This is where I have written
> something different to you," or do you just let things sink in in
> their own time. Do you get learners to redraft?
>
> Diarmuid
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>



	


	Group: dogme
	Message: 7448
	From: Robert M. Haines
	Date: Do Sep 23, 2004 8:13 

	Subject: Feedback on writing


	Sorry, Diarmuid, it's late and I got off track with my reply, only now realizing I haven't answered your question about mothers regurgiatating what their babies offer them (does this makes us birds of a feather?)

I can only conjure up a few lame examples at this hour, but here goes:

Student: I like play soccer whit my friends. soccer is the game more nejoyable for me.

Me: So, you like to play soccer. Do you also like to watch soccer on TV? I think watching soccer on TV is more enjoyable than playing soccer. What do you think? 

If soccer is the most enjoyable sport for you, which sport is the least enjoyable?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7449
	From: Adrian Tennant
	Date: Do Sep 23, 2004 8:50 

	Subject: Re: Focus on Mother


	Hi Diarmuid,

Rob's last message gives a nice example and is very similar to the type of
thing I do.

One example of mine is my 'What do you want?' letters at the start of the
course. I write a letter to my students asking for their ideas, expectations
and experiences. The thing about this is that it leads to an meaningful
exchange where asking questions for clarification gives me the opportunity
to recast (unfortunately I don't have any of the letters at home). Here I
give them time to absorb the stuff and I don't make overt comments.
However, it is slightly more difficult when the students are writing an
IELTS task. I can write a letter to them but do I want a reply? Not really,
I want them to do the piece again. In this case I need to try and prompt
them to do the work again (not just look over it).

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7450
	From: Julian Bamford
	Date: Do Sep 23, 2004 8:41 

	Subject: writing group work


	Hi Diarmuid,
If you are having students rewrite stuff so it's more error-free and
suitable for publication on the class webpage--and if you don't have too
many students--how about underlining or highlighting (but not correcting)
the bits that are defective, adding Simon Gill's codes (or not if students
are ready). Then, either after the students have tried to correct their own
errors, or 'cold' (i.e., seeing the returned homework for the first time),
put them in groups of three in class so they can, as a team, correct the
errors on all three bits of homework. You circulate giving assistance when
asked for, and making notes of errors that stump a group and indicate a gap
in knowledge perhaps shared by the class. You can give a whole-class lesson
on some of those later.
Julian 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7451
	From: Diarmuid Fogarty
	Date: Do Sep 23, 2004 9:31 

	Subject: Re: writing group work


	Thanks Julian. I suspect that your ideas may be more practical (and in
keeping with what I have planned for today's class) as the kind of
writing I am talking about is IELTS Task 2 writing (a discursive essay).
I have already highlighted errors, but have not included codes. I guess
the motherese suggestion is pretty much what I already do with students
journals. I was intrigued to know if the Doc and Rob would use this
technique for more academic writing.

Diarmuid



**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or 
opinions presented are solely those of the author and do not necessarily represent
those of City College Manchester. 
If you are not the intended recipient,please be advised that you have received
this e-mail in error and that any use, dissemination,forwarding, printing, or
copying of this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7452
	From: davidhogg_bcn
	Date: Do Sep 23, 2004 12:11 

	Subject: Motherese; re-drafting; student websites; journals; colouring[!]


	Yes, Sean.

You seemed to understand exactly what I was getting at there. All the 
drafting and re-drafting goes on way before I do my final 
highlighting and "carving". [Someone mentioned "carving"; someone 
also mentioned "reformulating", or something - which sounds nicer. 
I'd like to think I'm not guilty of carving, but I'll gratefully take 
that on the chin and watch out to make sure that's *not* what I do].

So, as in all kinds of successful real-life writing, drafting and re-
drafting takes place, and then one more final proof-read. And then 
the message is "out there". And once it's out there, that's it, I 
reckon. I find it hard to imagine, say, John Grisham re-drafting a 
book that he's already published. I similarly can't believe that 
anyone re-drafts letters or emails that they've already sent. So, I 
understand my students' reluctance [in fact, their de facto refusal!] 
to re-draft stuff which they've already re-drafted several times and 
which they've checked with me, and which we together have agreed now 
satisfactorily meets the criteria: What I Wanted To Express & How I 
Wanted To Express It.

I do, however, use my content feedback as an opportunity to move the 
debate on, and get more deeply into the issues raised. Not by re-
writing what has already been written, but by continuing the dialogue 
in further written work. That seems to work. It certainly gets 
responded to a whole lot better than my earlier requests for further 
re-drafts ever did. 

And there's motherese in my feedback, too, of course. Rob's examples 
look spookily familiar to the kind of thing I find myself writing to 
students. I reckon this is an effective way of dealing with form in a 
meaning-driven way.

And Diarmuid's students' web-page does seem to provide a human sense 
purpose for re-redrafting (ie, it provides a new, live, human 
audience for the text, which thus justifies the new re-drafting. Exam-
prep, similarly, maybe lends a purposefulness to re-redrafting). I 
don't think the web-page thing would work in my context, for various 
reasons, but I can easily imagine plenty of students elsewhere would 
get a lot out of that.

And I tried out a journal approach with a group of teenagers a couple 
of years ago. A respected colleague of mine had started it with that 
group the previous year, and he'd been very successful in getting 
them to actually say what was on their minds, in English, without 
ever picking them up on form, but constantly giving them feedback on 
content. Motherese again. I liked that. So I carried it on.

Those teenagers rarely did any other homework, but they did all enjoy 
the intimacy of the space we shared in those notebooks. They opened 
up about all kinds of things which I doubt they share with many other 
people in other spaces. One nice guy, who was generally very quiet in 
class (in fact, he rarely even spoke much Catalan in class - he just 
sat there busily preening himself most of the time) shared with me 
that he thought I was too strict in class and that he reckoned 
everyone would co-operate more if I wasn't so hard on them. Imagine 
that! There's no way I'd've had the benefit of that perspective 
without the journal. So, I told him I was going to take him up on his 
suggestion; I followed through; and he was so right! We also chatted, 
in writing, about the likelihood of his becoming the next Pau Gasol, 
and whether it wouldn't be a good idea for him to make effort in his 
schoolwork as well as in his basketball training, "just in case". 
And, although he was unpursuaded about redressing that study/sport 
balance overall, he did concede that Pau Gasol surely must have 
studied hard in English class, and that he would try to do the same. 
The following week, he gave me two -unsolicited!- sheets of written 
work, one on basketball, the other on some other topic (I don't 
recall now).

Another gal shared with me her eating problems. I hadn't dared to 
bring it up (although her thinness was obvious to everyone), but once 
she tentatively did, I signalled that I'd be willing to hear whatever 
else she wanted to tell me about the matter. I remember experiencing 
that as a very human episode in the whole "journal experiment".

God wasn't on anybody's side, though. And nobody had a good word to 
say about W., though they did have plenty to say about war, and peace 
marches, and the pointlessness of hurling rocks at Bennetton 
shopwindows, and whatnot around February '03.

Nice kids. We had a good time together. In English.

What else did I want to say? Oh yeah. I hope nobody has taken my 
comments about colouring "vocabulary from this course" in green (or 
any other colour!) as any kind of recommendation. I'd hoped to make 
it clear that I was sharing past errors of mine with you. Maybe y'all 
understood that already. But now you do, anyhow.

Ok. Good things,
D.



	


	Group: dogme
	Message: 7453
	From: Robert M. Haines
	Date: Do Sep 23, 2004 5:48 

	Subject: writing group work


	While I would question the language learning value of pointing out errors (haven't seen any strong evidence that it helps us learn languages), I know many students value the psychological effect of knowing that Teacher has marked their paper.

I have used Julian's group work model before, because I think the negotiation of meaning and low affective filter of the group dynamic (depending, of course) can facilitate learning. You'll notice how students often summon you over to their group for a sort of referee's call on things. I like to elicit the answer from whomever seems to be having the doubt when possible instead of just making the call as I find it more meaningful for the learner, again because of the cognitive depth (sorry, had to throw in some jargon) involved.

With academic writing, which I once taught using a book with samples or using the TOEFL prep. books, I have found that the more we can encourage extensive reading and vocabulary acquisition, the better students' writing becomes. 

Of course, one needs to become a writer, which is new to some students, but feedback on content, along with discussion and exploration of the genre and the expectations of the readership should take precedence over lots of nifty code marking IMHO (and for the record).

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7454
	From: Robert M. Haines
	Date: Fr Sep 24, 2004 8:01 

	Subject: classroom


	I've met several of my former students this week, and I cannot help but notice how much more competently they now communicate with me. It's as if they've made leaps and bounds since leaving the classroom.

I understand this observation could simply be my recognition of the gap in communication, i.e. they've improved daily , but I haven't been around to monitor it. There must be some linguistic term for that lack of perception that can come through too much observation.

Still can't shake the impression that learning has been more greatly enhanced for these people ever since they left the four walls and walked out into the open world.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7455
	From: Diarmuid Fogarty
	Date: Fr Sep 24, 2004 9:20 

	Subject: Re: classroom


	I know what you mean, Rob, the same impression is left here in
Manchester. However, I like to kid myself that it's more a case of
"learning has been more greatly enhanced for these people [due to the
work that they did before] they left the four walls and walked out into
the open world". Not that our white frocked scientists could prove it
one way or the other.

Diarmuid


**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
presented are solely those of the author and do not necessarily represent those of 
City College Manchester. 
If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7456
	From: Luke Meddings
	Date: Fr Sep 24, 2004 10:45 

	Subject: RE: information processing gap


	Hi Rob

Learning the violin as a child, I was often able to observe (rather too
often, I would imagine) that taking a break from practice - for a few
weeks, say - seemed to improve my playing. This is clearly not the way
to get into the conservatoire (turn left at the lights, etc) but I think
there must be a time lapse between receiving and processing information.
Rather as with food and the digestion, though this is not an analogy I
intend to pursue. Or a gap between mental processing and physical
rehearsal; language learning is treated too much as a mental activity
when so much of it is physical. Your students must also be benefiting
from the confidence gained from operating with increasing fluency in the
great outdoors, perhaps seeing for example that making errors is not
preventing them from communicating.

Luke

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------



	


	Group: dogme
	Message: 7457
	From: Robert M. Haines
	Date: Fr Sep 24, 2004 6:37 

	Subject: communicative competence and information processing gap


	Thanks Diarmuid and Luke for your comments, which make sense to me and had also crossed my mind before they popped up in my dogme folder (not that they are therefore any less relevant or appreciated).

Because of this information processing gap, Luke, I often let students just sit and chat with classmates or read something they've written for a spell without doing any overt "teaching". I imagine Diarmuid's students and others might view this as an "abdication of duty". Timing seems to be the key. When it feels right, it's interesting how one can see students turning the information over in their minds, and it is definitely a physical process, as you've said. I sometimes reflect on the many faces of learning, how I have recognized learning by physical cues in students and myself. The cues I don't pick up on must be interesting, too. What might I missing and how can I tune in to it? Professional development springs to mind immediately.

Are we each more in tune with the certain learning cues/signals? Why? Do we (students and teachers) use these signals as a violinist uses sheet music, memory, rhythm, ambiance and the dynamic of a group to participate in a concerto, or do we make use of them as we would traffic signals on our way to the conservatoire? Both, of course, and the signals are part of how we communicate. I think this explains some of the frustration teachers and learners feel when they are confronted with a class size of 30 - 100 or involved in Distance Learning --- we have much less to go by as communicative creatures that rely on our senses to guide us through the world, not to mention our inner-world.

I don't think we have to kid ourselves into thinking we've had an effect on our students learning, Diarmuid. We have influenced learning in some way, I'm sure. My "quest", it seems, is to maximize (Supersize?) the learning potential of the classroom experience. Maybe that's a singularly American, consumerist obsession. However, I see it more as opening the floodgates to shed water wherever the profile of the land has been naturally shaped to receive and absorb the flow. Enough saturation means the roots might get some water. I can't make it rain or shine, but I can conserve, be resourceful and recycle what's not been completely absorbed.

Metaphor has gotten the better of me once again --- time to go...

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7458
	From: twocentseltcafe
	Date: So Sep 26, 2004 12:07 

	Subject: teachers:who needs ''em?


	I thought y'all might be somewhat interested in this:

"English Hungry"
[actual title:Identity and Beliefs in Language Learning]

http://www2.dokkyo.ac.jp/~esemi029/pages/identitybelief.html

Cheers,
Tim nall



	


	Group: dogme
	Message: 7459
	From: twocentseltcafe
	Date: So Sep 26, 2004 2:56 

	Subject: Re: writing group work


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> While I would question the language learning value of pointing out
errors (haven't seen any strong evidence that it helps us learn
languages), 

Sigh. Here I show my eternal foolishness by taking issue with an
ideological position. :-) I need flameproof jammies for this one. :-)

I would suggest that the evidence on error correction is converging to
the point where no one except those in the orbit of Krashen (and
Truscott) would claim it is anything other than beneficial. A nice
little sumary of the lit, although dated, is here:

Williams, Jessica. 1995. Focus on form in Communicative Language
Teaching: Research findings and the classroom teacher. TESOL Journal,
4(4), 12-16.

There is of course the ongoing blah blah blah between Truscott and the
(non-Krashenite) world, but... 

Time to put on those jammies!
Tim



	


	Group: dogme
	Message: 7460
	From: Adrian Tennant
	Date: So Sep 26, 2004 10:17 

	Subject: Re: Re: writing group work


	Somewhere in the archives is a posting about an experiment I conducted on
error correction. Does anyone remember the number of the posting or do I
need to write it up again for the sake of Tim et al?

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7461
	From: Sue Murray
	Date: So Sep 26, 2004 1:01 

	Subject: re: writing group work


	been away, still catching up! meanwhile, think this may be the post Dr E
refers to:
----- Original Message -----
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, July 09, 2002 3:46 PM
Subject: Re: [dogme] error correction


> About 8 years ago I did a small scale piece of research (unfortunately too
> small to really be publishable).
>
> I had 2 classes of monolingual beginners - 15 students in each. I taught
> both classes 2x3 hours per week. Both had similar demographics - 18-23
year
> olds with minimal English language learning experience.
>
> I decided (with their approval) to try out something in the 6 months I
> taught them. With one class we were quite strict on error correction,
noting
> mistakes and trying to systematically deal with them. In the other class
we
> didn't care less as long as we could understand the message - in fact
there
> was absolutely no overt error corection of either spoken or written forms.
>
> Not surprisingly the class which weren't corrected were far more willing
to
> open their mouths and speak. However, the surprise came at the end when we
> did a fairly traditional 'grammar' test based on what had been covered
> during the course. The class which hadn't been corrected scored better
than
> the class that had been corrected in 13 out of 15 cases!!!!!
>
> Dr Evil
>



	


	Group: dogme
	Message: 7462
	From: twocentseltcafe
	Date: So Sep 26, 2004 4:47 

	Subject: Re: writing group work


	Hello all,

I am torn between two equally negative options: should I post my
boring, mind-numbingly predicatble response, which anyone in the group
could also post (not because they agree with it, but because it's so
predictable) -- or should I not say anything, leaving the impression
that I shoot my mouth off at random, without provocation, and without
even the slightest basis for what I say? :-) In short, it's pride
versus monotony!

Pride wins!! I dunno if that's good or bad.

For example, I would wanna know:
1) Pre-test results. Did one class know more than the other before
treatment?
2) Test done by disinterested party: did teacher (unconsciously of
course; no charges of dishonesty here) somehow bias the results? Or
did the students, out of love and respect for the teacher (no sarcasm
at all intended) somehow bias their own results?
3) Questions covered: remember how..uh what's his name, Asher.. biased
the TPR tests that Krashen then trumpeted? [By the way, for the
record, I love TPR for absolute beginners].
4) Yeah, I would want a sample size big enough for some statistical
analysis. Forex, what does "scored better than" mean, statistically
speaking. Predictable. Boring. Mea culpa.
5) Post-test interviews: did the "uncorrected" students run home and
drag out their grammar books?
6) "...class which weren't corrected were far more willing to open
their mouths and speak." Could teacher have improved this disparity
this via behavioral engineering? Smiling? Encouragement? "Mistakes are
OK because they help you learn" speeches? Fostering a risk-taking
attitude? Etc.
7) And so on and so forth, boring, etc. And etc.

Cheers,
Tim Nall

--- In dogme@yahoogroups.com, "Sue Murray" <suemurray@i...> wrote:
> been away, still catching up! meanwhile, think this may be the post Dr E
> refers to:
> ----- Original Message -----
> From: "Adrian Tennant" <adrian.tennant@n...>
> To: <dogme@yahoogroups.com>
> Sent: Tuesday, July 09, 2002 3:46 PM
> Subject: Re: [dogme] error correction
> 
> 
> > About 8 years ago I did a small scale piece of research
(unfortunately too
> > small to really be publishable).
> >
> > I had 2 classes of monolingual beginners - 15 students in each. I
taught
> > both classes 2x3 hours per week. Both had similar demographics - 18-23
> year
> > olds with minimal English language learning experience.
> >
> > I decided (with their approval) to try out something in the 6 months I
> > taught them. With one class we were quite strict on error correction,
> noting
> > mistakes and trying to systematically deal with them. In the other
class
> we
> > didn't care less as long as we could understand the message - in fact
> there
> > was absolutely no overt error corection of either spoken or
written forms.
> >
> > Not surprisingly the class which weren't corrected were far more
willing
> to
> > open their mouths and speak. However, the surprise came at the end
when we
> > did a fairly traditional 'grammar' test based on what had been covered
> > during the course. The class which hadn't been corrected scored better
> than
> > the class that had been corrected in 13 out of 15 cases!!!!!
> >
> > Dr Evil
> >



	


	Group: dogme
	Message: 7463
	From: Adrian Tennant
	Date: So Sep 26, 2004 6:11 

	Subject: Re: Re: writing group work


	Some responses to Tim's questions/queries

> 1) Pre-test results. Did one class know more than the other before
treatment?

Nope. The two classes were, in terms of the entry tests, almost identical
(why do I say almost, well no two students are identical even if they both
score 4 out of 100).

> 2) Test done by disinterested party: did teacher (unconsciously of
course; no charges of dishonesty here) somehow bias the results?

Tests were given by administrator not teacher.

> 4) Yeah, I would want a sample size big enough for some statistical
analysis. Forex, what does "scored better than" mean, statistically
speaking. Predictable. Boring. Mea culpa.

Well, lets see. What is a statistically large enough sample? And, given
how reliable statistics are ... Let's remember that statistically 1 in 3 of
the world's population is Chinese. Therefore, if you have more than one
sibling then statistically one of you is Chinese.
Now, before you get on your high horse just give me a single example where
statistic ARE reliable!

> 5) Post-test interviews: did the "uncorrected" students run home and
drag out their grammar books?

Maybe! But then who's to say the other group didn't as well. + I never
said we didn't cover grammar, did I?

> 6) "...class which weren't corrected were far more willing to open their
mouths and speak." Could teacher have improved this disparity this via
behavioral engineering? Smiling? Encouragement? "Mistakes are OK because
they help you learn" speeches? Fostering a risk-taking attitude? Etc.

Yep, quite possibly.

But Tim, to be quite fair I have yet to come across any reliable research
that proves error correcting works. I've read lots of articles etc but none
have any proof and all are open to the same type of questions as you've
posed.

All I can say is that this 'experiment' gave me lots of 'food for thought'
and shaped, in many ways, my attitude to errors and correction.

Dr Evil



----------------------------------------------------------------------------
----



	


	Group: dogme
	Message: 7464
	From: Jennifer Wallace
	Date: Fr Sep 24, 2004 3:21 

	Subject: about reading aloud


	Can I please ask for the thoughts of this group on reading aloud as an 
activity?

This is the context of my question. I teach in China - my fourth year 
teaching at college/university level here (and around my tenth year in ESOL 
teaching). My students are full-time, with English as their main (major) 
subject. Some are on degree courses, some are on a lower level diploma 
course. But all spend most of their week in English classes of one sort or 
another. I teach their Oral English course - a double lesson each week for 
the first two years of the three or four year course. For all courses, 
there is a set course book. The students will take exams each year set by 
the college, but will also take public examinations - and for almost all, 
the public examinations will have no speaking component. I will set and 
give the Oral exam for the classes I teach.

There are methodology issues in my current teaching. My particular teaching 
post is supported by VSO, and my own teaching is seen as some sort of model 
- both by some of my classes of students, who are themselves training to be 
middle school teachers, and by colleagues, who see my teaching as a way to 
learn about different methods to those they traditionally use.

The set course book is one from a list of selected materials approved by the 
government for use in state institutions - so in effect is also the way the 
curriculum and syllabus are presented to me. Students have paid for these 
books, so for that reason if no other, I choose to use them - if I use any 
print resources at all. Some of the material is much of a muchness with 
material I would find in any EL coursebook in another country. However, a 
course book I've been given to work with this year includes - in every unit 
- material for reading aloud.

The reading aloud material is a selection of poems (none modern) and short 
prose extracts (mostly of a morally uplifting type). China has a culture of 
recitation - including poetry recitation and public speaking events. What 
would other teachers do in this situation? Use some of some lessons for 
reading aloud activities? Use none of it? Do future teachers need to learn 
to read aloud well? Do any other students of English?

There is more than enough other material in this coursebook to serve our 
needs for a year's course, but I am thinking through my reasons for possibly 
excluding the reading aloud thread altogether - and would very much 
appreciate the thoughts of others on this.

Jennifer Wallace

_________________________________________________________________
It's fast, it's easy and it's free. Get MSN Messenger today! 
http://www.msn.co.uk/messenger


	


	Group: dogme
	Message: 7465
	From: Jeff Bragg
	Date: Mo Sep 27, 2004 7:37 

	Subject: Re: about reading aloud


	Jennifer,

Hanging on since Thursday for an answer!? 

I would not throw out the Reading Aloud, not at all. Your
students probably enjoy it, and where I work, teaching young Arab
'ladies', they all clamour to be chosen to read aloud. So your
popularity might well drop if you do chose to give it the elbow. 

Although it doesn't fit in with the modern communicative
syllabus, and your syllabus certainly seems to be more of a
traditional type, there are ways of making it more integrated and
progressive. Firstly, I ask follow up comprehension questions to
ensure the text has been understood. Then, I usually get the
students to write their own questions to the texts we use, and
ask their partners the qs orally. Writing questions in English
still presents problems for higher level students at times, and
you can go into detours on auxiliary verbs and parts of speech,
etc. Get them to analyse their partners' qs for mistakes, and put
the worst examples on the board if you like, for group
correction.

Any problem vocab could be transferred to the board, left there
till the end of the lesson, and you could even get them to chorus
the list at various times during it. Drawing attention to
unstressed vowels is also important, and this could also be
highlighted in the questions they produced earlier.

Of course, not much of the above is very student-centred and
dogmetic, but hell, you've got a narrow syllabus to negotiate; it
does bring a greater degree of padagogical legitimacy to a rather
brainless task, though. And just think - when your students are
doing foundation courses and degrees in the UK, as I'm sure they
will, they'll be needing to give oral presentations aplenty. So
focussing on stress and intonation in oral public discourse
should really be an important issue.

jeff
abu dhabi
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	Group: dogme
	Message: 7466
	From: diarmuid_fogarty
	Date: Mo Sep 27, 2004 7:56 

	Subject: Re: about reading aloud


	Hi Jennifer
I don't do much reading aloud myself (either in the classroom or at 
home) although if I do do any, it's poetry and usually directed at 
the long-suffering ears of my wife.

Nevertheless, I think there most definitely is room for reading aloud 
in the classroom, especially with the students that you've got. It 
all depends on who does the reading and what they do it for.

One of the things about YPU reading aloud to THEM is that they will 
be able to get an appreciation for the pronunciation of the words 
that they can see in front of them. I teach Chinese students in the 
UK and so many of them come here with a marked inability to speak; a 
tendency to spell out an unknown word instead of taking at a stab at 
its pronunciation and an incredibly limited vocabulary which I put 
down, in part, to having done very little other than read the words 
on the worksheets they have been given. I'd suggest that all of those 
problem could be addressed by you reading aloud to them. Another 
activity for this kind of reading aloud is where you read aloud and 
stop every now and then to have th word/sentence completed. A kind of 
oral/aural gap fill.

In Oman, desperate for something that would fill a spare moment, I 
hit upon something that is probably called "shadow reading" where 
students, having heard me read a short text a couple of times, would 
join in trying to match my intonation etc. I would vary the pace, 
change the intonation, be angry, happy, sad etc just to lighten the 
tone and to draw the Ss attention to why we were actually doing this 
(apart from the fact that it got me to the bell).

Students don't necessarily have to read out loud by themselves. 
Working in pairs, assuming that you don't have a legendary-sized 
class, means that each partner can take one line and read it in turns 
as if they were having an argument/ being questioned by the police/ 
professing their love etc etc. Again, you need to make sure that the 
students realise that you are doing this to focus on their 
pronunciation and non-verbal communication markers rather than being 
able to parrot back meaningless phrases.

As Jeff has said, the text also remains for dissection either before 
or after the performance. I would strongly discourage the Chinese way 
of reading aloud: go home, memorise, come back, regurgitate simply 
because, in my experience, it doesn't seem to work. 

Diarmuid



	


	Group: dogme
	Message: 7467
	From: MC Johnstone
	Date: Mo Sep 27, 2004 7:54 

	Subject: Re: about reading aloud


	Jennifer Wallace wrote:

>The reading aloud material is a selection of poems (none modern) and short 
>prose extracts (mostly of a morally uplifting type). China has a culture of 
>recitation - including poetry recitation and public speaking events. What 
>would other teachers do in this situation? 
>
I would exploit the local oral tradition and ask students to memorize 
short poems or sections of poems taken from the course book. I would not 
explain the meaning of the poems any further than students' curiosity 
led them (conversation practice) and would regard the exercise primarily 
as practice in pronunciation.

I did this myself in Arabic, French, and Bengali. The ability to spout 
poetry is often impressive to natives and it gave me something to idly 
recite while practicing difficult sounds and combinations of them. I 
never learned Bengali but I remember a few words from the poems.

Many students do ask about how to improve their pronunciation and until 
I saw your message I had not remembered my own experience memorizing 
poetry. I teach in Saudi Arabia where there is also a long oral 
tradition particularly focused on poetry. Maybe I'll try this here too.

Omar



	


	Group: dogme
	Message: 7468
	From: Julian Bamford
	Date: Mo Sep 27, 2004 9:50 

	Subject: about reading aloud


	When the topic of reading aloud in the foreign language classroom comes up,
I think of Marc Helgesen, who has talked and written much and usefully about
it over the years. I asked Marc if he could write something in response to
Jennifer's question, and he kindly offered the following.
Julian
----------
Reading aloud is often criticized, yet it is a common feature in many
classrooms around the world. Since your students are future teachers, having
them think about if, why and how to use oral reading might be useful.

In "New Ways in Teaching Reading" (Richard Day, ed.), 1993, TESOL, I wrote
the section on oral reading. It included a rationale for reading aloud, plus
about 10 activities that used oral reading in communicative ways. The
introduction follows. If you don't have access to the book and want a copy
of the activities, email me. (march@m...).


Oral reading -- a fresh look
Marc Helgesen, Miyagi Gakuin Women's University, Sendai, Japan

Throughout much of the world, learning English means learning to read
English. In many classes, a major part of this effort is spent having
students read aloud. Unfortunately, as it is usually done, the benefit to
learners is questionable. Often oral reading means one student reads while
the others (supposedly) listen. The reader is under pressure and is so
nervous that it is unlikely much is being learned. The others, if they're
listening at all, are waiting for the reader to make a mistake. The other
model, choral reading, is of equally dubious merit. Typically done with the
belief that it somehow improves learners' pronunciation, the reality is a
few students reading clearly while a large number simply mumble along in a
sing-song drone.
Despite these problems, oral reading read remains popular, even
standard in most EFL situations, in part because non-native speaking
teachers whose English ability may not at the level they would like perceive
it as something that they and their students can actually accomplish. In
some places, oral reading is even seen as progressive, replacing strict
grammar-translation where little English was ever spoken at all.
In addition to those reasons, there are some aspects of reading in
which oral techniques can actually build specific skills. Native English
speaking children are generally encouraged to read aloud in school. It is
likely that, at the beginning levels, this helps with sound/spelling
correspondence. Another area where oral reading can be useful is in learning
to chunk, read in phrases and units of meaning:
Wedon'treadlikethis.
Rather // we read // in meaningful chunks.
We all do this naturally in our native languages. It's a skill we developed
in part by being read to and hearing the phrasing of our parents, teachers
and older siblings. And it's a skill that FL readers can practice in class.
In spite of these benefits of oral reading, it remains one of the
most roundly criticized FL teaching techniques. Warnings in the literature
range from the imperative "Don't!" to the gentler, if somewhat ominous, "Be
careful." And indeed, some caution is needed. Oral reading is necessarily
slower than silent reading and the lack of speed is one of the biggest
problems foreign/second language readers face. For this reason, reading
aloud should only be a minor part of the students' reading curriculum. A
second major problem is that it is virtually impossible to read aloud and
focus on meaning at the same time. Reflecting that, the activities presented
in this section are primarily post-reading exercises that give the students
further opportunity to work and interact with a text in a meaningful way.
Perhaps the most serious problem with traditional oral reading is
that it lacks real pedagogical purpose. Those who are reading have nothing
approaching a task (except, perhaps, the desire to finish one's section
without looking foolish). Those who listen, if they do so at all, don't need
to understand or react to what they hear.
Oral reading does and will take place in the FL classroom. The
activities that follow are an attempt to move away from the traditional
models while building on the advantages that reading aloud can provide. They
aim to make reading aloud more effective -- and more interesting -- by
engaging learners in tasks that allow them to interact with the meaning of
the text and with each other.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7469
	From: Robert M. Haines
	Date: Mo Sep 27, 2004 6:19 

	Subject: about reading aloud


	Julian shared this:

"Wedon'treadlikethis.
Rather // we read // in meaningful chunks". 

from 'Oral reading -- a fresh look' by Marc Helgesen, Miyagi Gakuin Women's University, Sendai, Japan. Thanks for the interesting reading, Julian and Marc.

I once participated in an 'experiment' (done as part of a video lecture sent to me) which asked me to read a short text (just a few words) then recall what I'd read. It turned out I had somehow left out a word in the text. Some of you might know this experiment and could help me with name(s). Anyhow, the point should be that we might not read every word. What are the implications for Jennifer's Chinese students?

Also, many in the more psycholinguistic set, would claim that we read with mental scripts and schemata working as we move through a text. Again, what does this mean if we want to use poetry, which is usually meant to be read aloud, in Jennifer's class?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7470
	From: Peter M Hanley
	Date: Mo Sep 27, 2004 9:55 

	Subject: 


	Starting a group of beginners next week, and feeling like a beginner 
myself!
I´d like to hear from anyone with experience of this type of class. I 
am keen not to use a book, but not sure how to proceed without one at 
this level. Scott´s articles on the matter have introduced me to TPR 
and CLL and I plan to try these out. He also recommends concentrating 
on vocab in the early stages. I am told that these people are complete 
beginners, so all my usual tricks won´t be any use for a while.
Any suggestions?
Peter



	


	Group: dogme
	Message: 7471
	From: Robert M. Haines
	Date: Di Sep 28, 2004 3:55 

	Subject: Re:


	Hi Peter,

It's always so difficult for me to consult someone teaching people I've
never met in a place with which I am not familiar. Needless to say, these
are generalizations that may not apply to the local conditions in your
context.

I would be surprised if every one of your students turns out to be what's
called a 'true/complete beginner'. That all depends on circumstances (and
definitions), I know.

It would be helpful to know how many students there will be, where they are
from, their background, etc. Not knowing any of that, and not being familiar
with your teaching situation, here are some rough guidelines at the end of a
long day. I realize some of this seems obvious, but it's not because I think
you're incompetent or uninformed:

*Sit in a circle.

*Listen and watch intently for English or signs of English that you an
exploit.

*Don't be afraid of silence.

*Take every opportunity to laugh *with* the students that comes up.

*Don't patronize with "Good, good!" if something is not appropriate, unclear
of incomprehensible.

*Always give the floor to a student or students who show the courage to take
it (within reason, of course).

* Let your hair down, i.e. be as authentic as your ego will allow in this
situation.

* Let students write up a very short summary (single words are fine) if they
can at the end of class.

* If you go the CLL route, you'll probably have to assume the role of
Knower. There are ways to work without a Knower, too.

* With TPR, make the motions meaningful, e.g. "Raise your hand." and be
clear and precise in your modeling gestures. Practice before class; write
commands (can't think of a less militaristic term at the moment) on
flashcards to help you.

* Get a hold of "Techniques and Principles in Language Teaching" by
Larsen-Freeman, D. (2000) OUP if you can for some practical examples and
exercises to introduce you further to the principles and uh... techniques
behind TPR and CLL.

* Have fun!

All the best,
Rob


----- Original Message ----- 
From: "Peter M Hanley" <petermi@y...>
To: <dogme@yahoogroups.com>
Sent: Monday, September 27, 2004 12:55 PM
Subject: [dogme]


Starting a group of beginners next week, and feeling like a beginner
myself!
I´d like to hear from anyone with experience of this type of class. I
am keen not to use a book, but not sure how to proceed without one at
this level. Scott´s articles on the matter have introduced me to TPR
and CLL and I plan to try these out. He also recommends concentrating
on vocab in the early stages. I am told that these people are complete
beginners, so all my usual tricks won´t be any use for a while.
Any suggestions?
Peter
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	Group: dogme
	Message: 7472
	From: Diarmuid Fogarty
	Date: Di Sep 28, 2004 7:22 

	Subject: Re:


	If I were to teach a group of beginners at this stage, I would tell
myself the following:

1. don't focus overly on production. 
2. keep it aural/oral as much as possible. Aim for pictures rather than
text. (Not saying that there should be no text, but a minimal amount,
used only when necessary/natural.
3. set about "naming the world" around you. ie put names to people,
things, colours, jobs, hopes, ambitions etc etc etc that are immediately
present in the classroom.
4. expand outwards (not an instruction to drink heavily and balloon,
more a continuation of 3).
5. review constantly, but meaningfully.
6. Write summaries of the class yourself and make them available. Avoid
too many jokes, ironic statements and the like.
7. build on what they know.
8. keep groupwork and pairwork as a central feature of the class.
9. be on the watch for any clash of teaching/learning styles and decide
beforehand what you are going to do about this issue.
10. break the lesson up into short activities. Wherever possible, look
for opportunities to recycle whatever you can within the same lesson.
Draw people's attention to things that have appeared in the lesson more
than once.

Personally, I find the lower levels where I teach at the moment to be
the most challenging. Largely because the students are still at that
level despite X years of English classes. It takes a long time to win
the students over and it can be traumatic at times! I mention this
because you might want to bear it in mind as you evaluate the above...

Do you speak the language of your students? Indeed, are they a
monolingual class?
Diarmuid




**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
presented are solely those of the author and do not necessarily represent those of 
City College Manchester. 
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	Group: dogme
	Message: 7473
	From: davidhogg_bcn
	Date: Di Sep 28, 2004 10:01 

	Subject: CLL Without a Knower?


	Hi Rob.

You said: "If you go the CLL route, you'll probably have to assume 
the role of Knower. There are ways to work without a Knower, too."

I haven't got the Larsen-Freeman book to hand, but I don't recall her 
explaining how to do CLL *without* a Knower: Did she? Either way, 
would you mind sharing with us what you -errm- *know* about doing CLL 
without a Knower?

I'd appreciate some more details on this, and I dare say Peter might 
find it helpful, too.

La'ers,
KOD.



	


	Group: dogme
	Message: 7474
	From: Peter M Hanley
	Date: Di Sep 28, 2004 10:31 

	Subject: Beginners


	Thank you for the very useful replies to my message about the beginners 
group.
It is indeed a monolingual group(military folk) and I do speak their 
language(s). I expect there to be about six people in the class. Their 
language requirements are general and conversational.
With beginners, I have only ever followed the book. The switch to 
materials-light teaching at other levels has felt natural and 
liberating-the students invariably giving you something to work with 
and very little planning needed - the simple aim of finding out what´s 
going on in their lives is usually enough to get things going. However, 
beginners cannot provide all that wonderful language to work with. 
Obviously, as they progress this will cease to be a concern, but what 
about the very first classes? Could anyone suggest possible aims for 
day one? How might/did a beginners first class go? I don´t seem to be 
able to think beyond the Unit One: "Nice to meet you" stuff.
Again, thanks for the tips.

Peter



	


	Group: dogme
	Message: 7475
	From: Diarmuid Fogarty
	Date: Di Sep 28, 2004 10:52 

	Subject: Re: Beginners


	Taking a break from marking...

The aims: to establish a group; to allow people to find their roles
within the group; to establish group norms (or allow them to emerge...);
to determine true level of students within the class; to share personal
information with other members of the group.

Learning outcomes: Students and Teacher(s) will have...presented
themselves to the group and asked and answered questions about each
other; agreed certain norms that they would like to be adhered to
throughout the period they are together; been given the opportunity to
speak English as much as possible.

Activities may include: scaffolding activities that help the learners
say why they are studying; how they feel about what they are studying;
past experiences of English; whether or not they know each other; what
short term goals they have; what long term goals they have; find things
that they have in common; talk about the particular "brand" of English
that they see as being the most desirable; share experieces when they
have needed English and how they dealt with that need etc.

are also likely to include: T presenting himself to the class and
offering them a potted history of career and beliefs; rationale behind
the course; norms that he (or his institution) thinks should be
non-negotiable (if any). 

Commonplace activities: write down as many English words as you know;
write down as many English words that have been assimilated into your
language(s). Make sentences with the various words (providing T with
material for follow up/revision). Write a reply to teacher's letter (Ss
to choose the language). etc Adapt Scott's suggestion by you talking to
Ss in English and getting them to feedback to you in L1 what they have
understood. 

Bear in mind that the goal is for learners (and T) to speak English AS
MUCH AS POSSIBLE throughout the class. Obviously, the learners may be
more restricted than the T, but the T will be restricted by how much the
learners will understand. A lot of the first few lessons might be in L1,
but there will be a steady flow of English as well. 

Remember, too, that the first few classes at any level are the best
ones to go in materials free. You are really a collector of data in
these first few encounters. Just because the learners won't have that
"wonderful language to work with", they can still be expected to have
that more wonderful need for that wonderful language. That's where you
can help. 

Hopefully, there will be some ideas there that hadn't occurred to you.
It'll be interesting to hear how it wnt.

Diarmuid
...who turns once again to the highlighted/commentarised essays that
are waiting in the other screen. (PS If people don't know about the
"insert comments" feature in Word, I am happy to share it with you. Just
drop me a line off-list and I can send you an example.)

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
presented are solely those of the author and do not necessarily represent those of 
City College Manchester. 
If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7476
	From: Robert M. Haines
	Date: Di Sep 28, 2004 6:39 

	Subject: Knower and CLL for Peter''s lesson


	David H. wrote: 

"Hi Rob.

You said: "If you go the CLL route, you'll probably have to assume the role of Knower. There are ways to work without a Knower, too."

I haven't got the Larsen-Freeman book to hand, but I don't recall her explaining how to do CLL *without* a Knower: Did she? Either way, would you mind sharing with us what you -errm- *know* about doing CLL without a Knower?

I'd appreciate some more details on this, and I dare say Peter might find it helpful, too."

*******************

In very general terms, I'd say Peter's class lends itself well to CLL because of the size of the group and his knowledge and competence with the L2. Below is a paraphrasing of D. Larsen-Freeman's outline (not the detailed narrative) of an observed CLL lesson in Indonesia from Teaching and Principles in Language Teaching (2000) OUP in chapter 7. Variations are, of course, possible.

*Let's assume Peter is the Knower. He greets the students, introduces himself, and the students do the same.

*Peter explains what the class is going to do this first lesson and why.

*The students have a conversation with Peter standing behind them, translating what they want to say by whispering it to them. Peter records the conversation as it is co-constructed.

*Peter lets everyone know when they have only a few minutes for the conversation to finish.

*Students talk about how they felt during the conversation.

*The students listen to a tape of their conversation and give the L2 translation.

*The students form a semi-circle in front of the blackboard, where Peter has written a transcript of the conversation for analysis. Peter tells the students they will have time to copy later.

*Peter reviews phrases, giving the L2 equivalents himself only when no one volunteers to give the meaning.

*Peter reads the transcript three times while the students relax listen.

*Students can ask Peter to repeat phrases they want to practice. Peter repeats until the student(s) is/are satisfied.

*Students work together in pairs or groups of three to create their own phrases and/or short conversation.

*Peter corrects by scaffolding or recasting the phrases students have corrected.

*Student pairs or groups share their phrases with others in class.

*The teacher plays the tape two more times for the students.

*The students are invited to talk about the classroom experience once again.

*The transcript is recycled in the next lesson.

************************
So there we have something about the function of the Knower and a possible framework on which to go about constructing the experience of an initial lesson.

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7477
	From: Robert M. Haines
	Date: Di Sep 28, 2004 6:55 

	Subject: CLL without a Knower


	Dear David,

For CLL without a Knower, it's possible to give students control of the tape recorder(s). One of many ways to help them with the language would be to give them the lexis they need to construct a recording in their own communities without a Knower present. I suppose this resembles TBL as well.

CLL relies heavily on translation expertise in my example with a Knower (Peter). One of the main principles behind CLL is that reducing anxiety enhances learning. So anything that works towards that end, while encourages cooperation and community seems bound to help learners. 

Hope that makes sense.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7478
	From: Peter M Hanley
	Date: Di Sep 28, 2004 8:44 

	Subject: CLL


	This all makes perfect sense to me Rob, except the references to L2. 
Maybe I´ve completely lost the plot here, but I take L1 to be the 
students´ native language (Spanish in their case) and L2 to be English. 
When you say:
¨*The students listen to a tape of their conversation and give the L2
translation.¨
and
*"Peter reviews phrases, giving the L2 equivalents himself only when no 
one
volunteers to give the meaning."
...shouldn´t that read L1 in both cases..or not?

Peter

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7479
	From: Robert M. Haines
	Date: Mi Sep 29, 2004 3:30 

	Subject: Re: CLL


	Yes, Peter, you're right. I was confused. Sorry.

Good luck!
Rob
----- Original Message ----- 
From: "Peter M Hanley" <petermi@y...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, September 28, 2004 11:44 AM
Subject: [dogme] CLL


This all makes perfect sense to me Rob, except the references to L2.
Maybe I´ve completely lost the plot here, but I take L1 to be the
students´ native language (Spanish in their case) and L2 to be English.
When you say:
¨*The students listen to a tape of their conversation and give the L2
translation.¨
and
*"Peter reviews phrases, giving the L2 equivalents himself only when no
one
volunteers to give the meaning."
..shouldn´t that read L1 in both cases..or not?

Peter

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7480
	From: davidhogg_bcn
	Date: Mi Sep 29, 2004 4:13 

	Subject: Re-re-re[etc.!]drafting


	Hi.

I'd just like to briefly take issue with myself.

There's something I said in 7452 which is plainly wrong. I said: "I 
find it hard to imagine, say, John Grisham re-drafting a
book that he's already published." Wrong, wrong, wrong.

A friend of mine pointed out to me the other day that Raymond Murphy 
goes through precisely this re-redrafting process every few years: re-
drafting the very stuff which he's already published, and touching it 
up here and there.

So, there, Dave: sodya. Wrong again!

La'ers,
KOD.



	


	Group: dogme
	Message: 7481
	From: Luke Meddings
	Date: Mi Sep 29, 2004 5:14 

	Subject: RE: bankers redraft


	I would speculate that the process by which Mr Murphy redrafts his books
is driven in no small part by the desire of his publishers to bring out
a new edition every so often and rake in even more cash. This can hardly
be compared to the efforts of Wordsworth, WH Auden and most recently
Brain Wilson to impose order on their youthful inspiration. Of course I
may be wrong (modal verbs, unit 21).

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------


-----Original Message-----
From: davidhogg_bcn [mailto:davidhogg_bcn@y...] 
Sent: 29 September 2004 15:31
To: dogme@yahoogroups.com
Subject: [dogme] Re-re-re[etc.!]drafting


Hi.

I'd just like to briefly take issue with myself.

There's something I said in 7452 which is plainly wrong. I said: "I 
find it hard to imagine, say, John Grisham re-drafting a
book that he's already published." Wrong, wrong, wrong.

A friend of mine pointed out to me the other day that Raymond Murphy 
goes through precisely this re-redrafting process every few years: re-
drafting the very stuff which he's already published, and touching it 
up here and there.

So, there, Dave: sodya. Wrong again!

La'ers,
KOD.






To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
Yahoo! Groups Links



	


	Group: dogme
	Message: 7482
	From: davidhogg_bcn
	Date: Mi Sep 29, 2004 6:27 

	Subject: Re: bankers redraft


	--- In dogme@yahoogroups.com, "Luke Meddings" <luke@b...> wrote:
> I would speculate that the process by which Mr Murphy redrafts his 
books is driven in no small part by the desire of his publishers to 
bring out a new edition every so often and rake in even more cash. 

This can hardly be compared to the efforts of Wordsworth, WH Auden 
and most recently Brain Wilson to impose order on their youthful 
inspiration. Of course I may be wrong (modal verbs, unit 21).
> 
> --------------------------------------------------------
> Luke Meddings


So, then, you see?!

I just keep getting proved wronger and wronger* all the time.

[*comparative forms of one-syllabled adjectives, unit eightysommat, I 
think. Go on, then, everybody: look it up and prove me wrong. Again!]

Good things,
D.



	


	Group: dogme
	Message: 7483
	From: Robert M. Haines
	Date: Do Sep 30, 2004 7:33 

	Subject: The Big Bang of Language


	If we imagine TV before cable, before remote control devices, we remember switching channels with a round knob on the set. Between the channels that came in clearly, were what I've heard called "the ant races" or static. A tiny portion of that static fuzz is the residue of what scientists refer to as The Big Bang, in the form of microwaves spilling out into all corners of the universe after an almost unimaginable force of energy let go and created what many believe to be the origins of our universe.

Can we claim a similar creation for language? If we recognize language as the event of communication, is it possible to say there was a moment when everything pre-lingual was subverted by the presence of language? If so, English could be analogous to Channel 4 on our old-fashioned TV set; Channel 6 brings us German, full of cognates, while the opposite end of the dial broadcasts... well, you get the picture (ahem...)

So, in this analogy, the interference as it is sometimes called, between learners' languages --- the static fuzz between stations --- would contain traces of our common source of language, which only became distinct and separate through the Big Bang and consequent evolution/development. Is that related to the idea of Universal Grammar?

When we teach, how often do we look for this source? Are most of us informed enough to find it? Can it support the use of translation as a valid means of language learning to some extent?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7484
	From: diarmuid_fogarty
	Date: Fr Okt 01, 2004 7:12 

	Subject: Re: The Big Bang of Language


	Watching a programme on synaesthesia last night, Rob, I got the 
impression that there is no Big Bang theory for language. There was a 
guy from one of the US universities (naturally) putting forward the 
theory that language gradually emerged from our natural synaesthetic 
tendencies. One experiment consisted of showing people a rounded 
amoeba like shape and another sharp jagged explosion type shape. One 
of the shapes was called a kiki and the other was called a booba. 
People were asked which was which and around 95% gave the same 
answer. The guy's theory was that this resulted in a gradual move 
from grunts and growls towards a system where sounds were capable of 
calling into mind the physical presence of something. 

As our ancestors moved around the planet in search of something to 
eat and a hospitable environment, they found themselves grunting with 
people from different areas of the world. The mutual incomprehension 
gave way to an interlanguage that slowly established norms before 
becoming a separate language. So we moved from Indo-European (for 
example) to whatever came next. 

Rather than a Big Bang, then, it may have been more of a steady, 
surreptitious breaking of wind. I suspect there may be another name 
for this theory. But I did like your theory that the interlanguages 
of today carry the roots of the birth of language. What seems to be 
more probable, if slightly less poetic, is that the interlanguages of 
today will be the new languages of the future (unless, of course, 
they are crushed at birth.

Completely incidental to this is Ruth Hamilton's piece of dogme 
research over at www.hltmag.co.uk. It makes for inspiring reading and 
is highly recommended to those of you who haven't seen it yet.

Diarmuid



	


	Group: dogme
	Message: 7485
	From: zosia grudzinska
	Date: Fr Okt 01, 2004 10:02 

	Subject: permission to quote?


	For some time I have remained a silent dogme-tist; heaps to do, veery
unwise - I should be the one to teach how NOT to organise one's life...
anyway, in spite of all the "drum-und-dran" (a very apt german phrase) still
avidly reading the postings. Hence my plea: in my capacity as the editor of
the Newsletter of one Teacher Development and Autonomous Learning Special
Interest Group (IATEFL-Poland). Came to my attention there's a wealth of
material for an article focused oin the issue of lesson plans. Wanted to
use your postings - promise to quote appropriately and to insert an
additional sub-heaading about the article being based on the dogme list...
thing is, I don't know at the moment whose words in particular would be
taken... is it OK to sort of just ask for a general permission of all those
who aprticipated in that one thread and later, after I have drafted, I will
get in touch once more in re?
thanks in advnace (how cunning!)

I have been sorting through my files from the previous year, all the notes
(I strive to write a short comment after every class) - they yield wonderful
reading. Given more time I would like to share with you, only it's out of
the questions at the moment... even the 1-2-1 with a woman whom I eventually
advised to stop as her professional and family commitments stood so much "in
the way" - so you might say, a failure there... but it was sweet until it
lasted.
On the basis of these notes I can vouch for the value of the dogme
approach - at least with the adults and teenagers. Wheneveer there was "a
current issue" or a topic of interest, the conversation is so engrossing and
there's so much emergent grammar afterwards.
I still have not enough experience and self-assurance to seriously practise
with young learners... in spite of some examples and hints... mostly I get
discouraged because they positively love having a "special" course book -
they feel as if honoured, admitted to some special rites... so it's an
affective bonus.

Zosia



	


	Group: dogme
	Message: 7486
	From: Diarmuid Fogarty
	Date: Fr Okt 01, 2004 12:27 

	Subject: Re: permission to quote?


	Hi Zosia - I was just thinking how some of the more cherished names had
gone quiet- as far as I am concerned, you are more than welcome to quote
any of the messages that I sent. Incidentally, the blurb on the list's
page does say that it's an open-source site and that people are free to
reproduce whatever they read as long as it's acknowledged. 
I look forward to reading more about the comments you made after your
classes.
Diarmuid

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
presented are solely those of the author and do not necessarily represent those of 
City College Manchester. 
If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7487
	From: spanishsiesta
	Date: Fr Okt 01, 2004 5:53 

	Subject: about reading aloud (for Julian Bamford)


	Hi Julian,

I'd like to receive a copy of your 10 ideas for reading aloud if 
possible. Is it something you can send by email or will you need to 
post it? Reading aloud isn't something I do much of, but in certain 
circumstances and used with thought I can certainly see the 
usefulness.



	


	Group: dogme
	Message: 7488
	From: zosia grudzinska
	Date: Fr Okt 01, 2004 6:35 

	Subject: Re: about reading aloud (for Julian Bamford)


	Just an aside re reading aloud.
a group of 16 youngsters, quite eager to learn, having been with me for some
four or five years, the last one and a half without any coursebook - well,
not always dogme nor autonomous, but pretty spontaneous as it goes -
it;s one of our first classes this year and I initiate the talk about the
desired forms and ways of learning. They opt for writing in the classroom
(to feel safer with the teacher on the spot, no doubt); time-wise it's not
altogether economical so we strike a compromise that there will also be
assignmenst to write at home as well as written work in the classroom
(possibly groupwork, it might be more fun than solitary swotting)
reading? here some assumed we mean loud reading. They (a group of perhaps
five or six) remembered then kind of "reading contest" from some time baack
(I forgot how it went exactly, must have been some idea begotten on the spur
of the moment) and they are clamouring to get it re-instated. It would be
reading but not for assimilating the information in the text nor savouring
the beauty of literature, but seen as a game; a careful rendering of the
text already known, perhaps with some forewarning and preparation; more like
an actors workshop than antything.
Perhaps that's a rationale? kids (and adults) adore all kinds of drama
activities. Loud reading could function along the same lines.
as for teh "reading for reading" they all quicly agreed that this is
something they want to do at home. No way are they going to agree to me
putting some silly comprehension qs to them!
'course, as comes to tests, that's another issue - it would be fun, they
say. sort of like solving a puzzle.

Zosia



	


	Group: dogme
	Message: 7489
	From: Jennifer Wallace
	Date: Di Sep 28, 2004 1:49 

	Subject: about reading aloud


	Can i thank people very much for their responses to my request for thoughts 
about this. I'm quite inspired by all the positive thoughts to re-think my 
original plan - which was to omit the reading aloud altogether. The 
responses have been very thoughtful and helpful, and haved moved me onto 
seeing this is a different sort of a way.

Jennifer Wallace

_________________________________________________________________
It's fast, it's easy and it's free. Get MSN Messenger today! 
http://www.msn.co.uk/messenger


	


	Group: dogme
	Message: 7490
	From: helenwest1@a...
	Date: Di Sep 28, 2004 12:16 

	Subject: Teacher''s language


	Hello everyone. I joined this group a few weeks ago and I am learning a great deal from all of you. I recently passed a part-time CELTA course, but am still working full time as a software trainer for the next year or so, before changing careers. In the meantime, in order to gain at least some practical experience, I have volunteered to help out in a weekly ESOL night class. Last night was the second week so things are still settling down.

I'd like your views on what the appropriate level of teacher language is generally, to a mixed level class The teacher I am assisting seems very committed but she talks very quickly, says OK? excessively, and uses a lot of informal language, phrasal verbs, ums and ers, unfinished sentences, self-interruption, and so on. In other words, she talks to the class as if they were native speakers.

The class is far too big and will be split into 2 from next week. Some of the students have very good comprehension, while others seem completely baffled and sit quietly.

I can't figure out whether this is deliberate or not. In our CELTA TPs and observed lessons I always felt that teacher language was moderated to some degree, and the topic didn't crop up on the course. If you experienced teachers could clarify this point for me I would greatly appreciate it. I don't know the class teacher well enough yet to raise the question. If she is doing it deliberately I'd like to watch carefully to gauge its effectiveness.

Thanks
Helen



	


	Group: dogme
	Message: 7491
	From: Sue Murray
	Date: Fr Okt 01, 2004 11:39 

	Subject: big bang


	unfortunately (or probably fortunately!) I don't have a spare week to try
and put into words my own views on all this; and there are so many aspects
and intertwining threads - what I will do, for anyone who fancies reading a
long-ish post!, is copy one short extract from an interesting book, 'From
Hand to Mouth', by Michael Corballis; and first there's a very brief quote
from the late William Stokoe in his book 'Language in Hand - why sign came
before speech'; (there's a *wealth* of fascinating detail and useful stuff
in both books).

Oh, and I don't think any of this is irrelevant or superfluous to teaching
and learning;
Luke wrote recently,
"language learning is treated too much as a mental activity
when so much of it is physical";
and, in addition, perhaps this attitude has contributed to
lots of people, researchers theorists and other, ignoring what could well be
a crucial 'missing link' - that complex grammatical language existed before
speech; that signed languages often come more easily than spoken languges
to children who are exposed to both; and that, as Stokoe said, "I'm long out
of third grade and high school physics, so I'm not infallible any more, but
I think that a great deal of nonsense has been written and believed about
language because grammarians get mixed up about necessity. They mistake
what is sufficient for what is necessary. The proof of this proposition
does not need quantum theory, just basic logic and a fact: speech is
sufficient for language, but not necessary. Granted, 99.9 percent of us use
speech for language, and many cannot conceive of language any other way; yet
millions of people who cannot hear make up the other 0.1 percent. They use
languages of visible, not audible, signs. Because deaf people have and use
signed languages, we must conclude that either speech or signing is
sufficient for language and that neither by itself is necessary."

and I think any language 'universal' would be more related to the way human
minds (and bodies)
perceive the world and process data, and that grammatical categories spring
from that (rather than existing innately as grammatical categories per se)

Similarities of roots for language 'families' is something that would seem
to naturally follow as a symptom of language use, movement and trade; or
does it mean that there were a number of 'original' languages? I don't
think so, but I'm not saying that I'm right in so thinking!

another thing I think is that language is, essentially, strongly rooted in
'physical' and 'visual' meanings - even if, very often, these
roots become obscured by the more metaphorical uses that take precedence and
develop further; (a very simple and not very enlightening example comes to
mind from Rob's post: few
people nowadays have probably actually 'turned' on a
light or a television for many years now if at all, but originally it was
literally a case of physically turning; and from that, metaphoric uses also
developed for 'turn on/off'; so the sign may be arbitrary, but the original
meanings are so often rooted in real physical experience. But all that's
yet another type of ball game .....)

Here are those quotes I kept promising .....

from Stokoe:
"Try first to imagine who could
possibly have told the first speakers what the sounds they produced were
supposed to mean".
and
"..The gesture said, 'she went that way'. But your gesture literally tells
that third person more than this translation does. The gesture shows which
way she went; the words of the translation do not really mean anything
unless spoken with a pointing gesutre. Your hand pointed out the direction
of your companion's departure, but your hand also stands for her, the one
who departed. The gesture also has or contains syntax because the hand for
the person and its movement telling what she did are subject and predicate
(or NP and VP). Without any speech at all, this example demonstrates that
gesture is sufficient to initiate syntax. Could anything spoken do
that?"

Longer quote from Corballis:
"Imagine trying to teach a child to talk without using your hands or any
other means of pointing or gesturing. The task would surely be impossible.
There can be little doubt that bodily gestures are involved in the
development of language, both in the individual and in the species. Yet,
once the system is up and running, it can function entirely on
vocalizations,
as when two friends chat over the phone and create in each other's minds a
world of events far removed from the actual sounds that emerge from the
lips. My contention in this book has been that the vocal element emerged
relatively late in hominin evolution. If the modern chimpanzee is to be our
guide, the common ancestor of 5 or 6 million years ago would have been
utterly incapable of a telephone conversation but would have been able to
make voluntary movements of the hands and face that could at least serve as
a platform upon which to build a language.

"In chapter 7 I reviewed evidence that the vocal machinery necessary for
autonomous speech developed quite recently in hominin evolution.
Grammatical
language may well have begun to emerge around 2 million years ago but would
at first have been primarily gestural, though no doubt punctuated with
grunts
and other vocal cries that were at first largely involuntary and emotional.
The complex adjustments necessary to produce speech as we know it today
would have taken some time to evolve, and may not have been complete until
some 170,000 years ago, or even later, when Homo sapiens emerged to grace,
but more often disgrace, the planet. These adjustments may have been
incomplete even in our close relatives the Neanderthals; arguably, it was
this failure that contributed to their demise.

"The question now is, what were the selective pressures that led to the
eventual dominance of speech? On the face of it, an acoustic medium seems a
poor way to convey information about the world; not for nothing is it said
that a picture is worth a thousand words. Moreover, we have seen that
signed language has all the lexical and grammatical complexity of spoken
language. Primate evolution is itself a testimony to the primacy of the
visual world. We share with monkeys a highly sophisticated visual system,
giving us three-dimensional information in colour about the world around us,
and an intricate system for exploring that world through movement and
manipulation." ((.....and other reasons))

"Before I consider the pressures that may have favoured vocalization over
gestures, it should be repeated that the switch from hand to mouth was
almost certainly not an abrupt one. In fact, manual gestures still feature
prominently in language; as we have seen, even fluent speakers gesture
almost as much as they vocalize, and of course deaf communites spontaneously
develop signed languages. It has also been proposed that speech itself is
in many respects better conceived as composed of gestures rather than
sequences of those elusive phantoms called phonemes. In this view, langauge
evolved as a system of gestures based on movements of the hands, arms and
face, including movements of the mouth, lips and tongue. It would not have
been a big step to add voicing to the gestural repertoire, at first as mere
grunts, but later articulated so that invisible gestures of the oral cavity
could be rendered accessible, but to the ear rather than the eye. There may
therefore have been a continuity from a languaue that was almost exclusively
manual and facial, though perhaps punctuated by involuntary grunts, to one
in which the vocal component has a much more extensive repertoire and is
under voluntary control. The essential feature of modern expressive
language is not that it is purely vocal, but rather that the vocal component
can function autonomously and provide the grammar as well as the meaning of
linguistic communication."

Sue
PS: just to return to the first bit of the Corballis quote:
"Imagine trying to teach a child to talk without using your hands or any
other means of pointing or gesturing. The task would surely be impossible.
There can be little doubt that bodily gestures are involved in the
development of language, "
(1) from what little I know (?), blind children use an immense amount of
tactile and other sensory detail to 'compensate' for visual data, and do not
learn language purely from hearing it?;
(2) well, we don't really 'teach' a child to talk, a child learns ..... !



	


	Group: dogme
	Message: 7492
	From: Sue Murray
	Date: Sa Okt 02, 2004 12:42 

	Subject: Teacher''s language


	Helen, thanks for raising this fundamental issue. It's one which students
ALWAYS ALWAYS raise; (teachers perhaps less so?)

Some of my colleagues say they deliberately speak quite fast and do not
modify their speech to any significant degree, even with beginners; they
feel this is the best thing for their students if they are to get used to
'natural' speech.

I respect and admire these views and standpoints, and certainly over time
they can certainly seem to have a positive effect; students who say to the
teacher, 'hey, for the first month or two, I couldn't understand anything
you said; now I can understand almost all!!'; and surely there's a lot to be
said for the *measurable* (as in, clearly perceivable and motivational)
progress that such students can feel.

And a lot depends on other factors in the lessons; a very large
mixed class may not be the ideal situation for such 'natural' teacher speech
to work as an encouragement; it may put too many learners off too soon.

At the same time, overtly and over using 'baby talk' can be both
condescending, and also difficult (if you're a normal human teacher!).

Extremes are often to be avoided whenever possible; personally, I think that
whatever we say or think we do, we usually (should ..) 'intuitively' adapt
our language to
the people we're talking with (perhaps another reason why very large
classes are not so adapted to the intimacy of total natural teacher idiom?).

My personal view is that 'natural' language depends very much on who you're
talking with; I work with a lot of navy guys, who tell me that when they're
doing naval exercises with multi-national ships, they often don't understand
what the British and American contingent are saying during simulated
operations; when they ask them to say it again more slowly, the message
often tends to get repeated even more quickly ..... this makes me s*** mad,
I'm afraid! I really don't think we should speak to everyone as if they
were our next-door neighbour, unless they are .... and I think we should be
able to *naturally* adjust our speech to our interlocuters ... I find this
when I visit England as much as when I'm in a classroom of language
learners, to be honest; and as a human bean, let alone a teacher, what
concerns me is how to get my 'message' across; if someone doesn't
understand, it's sort of my fault, don't you think? And if they don't
understand, but I don't even realize they've not understood, well, that's
kinda worse, for me ....

In the situation you describe, I also think a lot depends on how much the
teacher is talking 'to' the class and how much the students are talking and
collaborating with each other; and you say it's a very large class, perhaps
a lot of the teacher talk is 'to' the class?? - in the form of instructions
and 'input', rather than interaction??; anyway, I think this also makes a
difference - if the teacher is principally involved in interactive talk,
there's much more room for negotiation, adaption, repetition and so on; if
it's more 'to' the class, more deliberately modified, clear and uncluttered,
language is usually desirable?? (and perhaps fewer phrasal verbs ...! or at
least, reinforce/highlight them with a complementary
gesture/paraphrase/cognate type of comprehension aid signature
...?)

(and pauses are very important - in the right places !)

none of this is easy, of course!

preliminary thoughts on what I think is a very important and interesting
topic; will be very interested in any other comments on this!
Sue



	


	Group: dogme
	Message: 7493
	From: scott_thornbury
	Date: Sa Okt 02, 2004 7:00 

	Subject: Reading aloud revisited


	(Like Sue I've been catching up ... in my case on a whole month's 
absence, in Middle Earth, as it happens).

I have a deep affection for reading aloud, for personal, 
autobiographical reasons. At my primary school we had to do it one-to-
one with the teacher, which meant coming in early on scheduled days. 
(Come to think of it, this reading-to-and-with-the-teacher may derive 
in part from Sylvia Ashton Warner's influence on NZ literacy 
teaching: a core stage in her teachncique was the kids reading to her 
their stories, which were in turn derived from their self-
selected "key vocabulary" that they had learned and knew how to 
vocalise).

Because I'd never opened my mouth in class I'd been thought a bit 
retarded I guess, and held back a year. On the occasion when I came 
into read aloud one morning, the teacher instantly realised that I 
udnerstood more than I'd been letting on (reading aloud is a good 
test of the reader's comprehensionn of a text, for fairly obvious 
reasons). She realised that I wasn't retarded after all, but had 
merely been "lurking" (as we'd put it now). I was bumped upa grade, 
a fact I remember my parents responding to with delight (and some 
small measure of releif no doubt). The association between the 
reading aloud (in the quiet and security of the classroom with just 
the teacher alone) and my parents' joy is indelibly fixed.

Reading aloud fits fairly comfortably into an "appropriation" model 
of language acquisition - that is, the view that language learning 
involves the "appropriation" of others' voices. (In kids drama 
there's a technique which always sends a frisson through the 
auidence, when the actor playing the narrator starts reading the 
stroy from the story book, and then the actors start to shadow her 
voice until the words have moved, impercepitbly, from the book into 
their own mouths, and of course actions. This is, in a way, a 
dramatised, highly sylised version of appropriation).

In a wonderful account of a 2nd language learnign experience that I 
stumbled on while in NZ, Martha Clark Cummings describes her 
frustrated attempts to learn Japanese in Japan (including initial 
denial followed by extreme humiliation in the language classrom). 
Towards the end of this account (published in the proceedings of Thai 
TESOL in 2003), she says:

"Over the last several months, I have begun the first stage of 
recovery. As Pavlenko and Lantolf (2000) describe it, "the initial 
step toward recovery and reconstruction of a self... is the 
appropriation of others' voices..." (p. 67) I have bgun to realize 
that there are people aroudn me whose voices I wouldn't mind having 
as my own: my newest teacher; the woman who cuts my hair; the disk 
jockey on a certain radio station that comes out of Kobe. It's not 
much, but it's a start".

It may be the case that, for some learners at least, reading aloud 
assists in this process of voice appropriation, especially if the 
voice that they wish to appropriate is their teacher's.

(Julian described a similar experience, also about overcoming his 
block with Japanese, a while back).

S.



	


	Group: dogme
	Message: 7494
	From: Robert M. Haines
	Date: Sa Okt 02, 2004 7:20 

	Subject: teacher talk


	What I've noticed in my "mixed ability" class of twenty Spanish speakers is that I can usually use eye contact to help me guage my language in the ways Sue has described. And doesn't it take a familiarity with the culture of the learner(s) to read those windows to the soul?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7495
	From: Marianne Dorléac
	Date: Sa Okt 02, 2004 1:59 

	Subject: Re: Teacher''s language


	Sue Murray <suemurray@i...> wrote:

>My personal view is that 'natural' language depends very much on who you're
>talking with; 



OUi ! (I agree)

But in my language classroom, provided the language abilities of the class are homogeneous, I try to speak in a "pedagogic natural way". I mean, as fluently as possible, and as attentive as possible to the students' reactions : If they look bewildered when I use a word, I reformulate my idea.

I always tell them they should not expect to understand every single word I utter though. This they feel less bewildered. If I forget to say this before I start talking, I usually get lots of bewildered flickering eyes.

With absolute beginners, I always slow down first though, to make them feel secure, to make them realise that we are going steadily but surely to reach their objective.

Marianne























To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
Yahoo! Groups Links











---------------------------------
Créez gratuitement votre Yahoo! Mail avec 100 Mo de stockage !
Créez votre Yahoo! Mail

Le nouveau Yahoo! Messenger est arrivé ! Découvrez toutes les nouveautés pour dialoguer instantanément avec vos amis.Téléchargez GRATUITEMENT ici !

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7496
	From: Sue Murray
	Date: Sa Okt 02, 2004 4:31 

	Subject: Teacher''s language


	Like Marianne, I deliberately slow down for beginners, also because I often
use a little, split second, thinking time before I speak in order to
'monitor' what I want to say
to try and make it clear and not unnecessarily complicated. Then, adjust/up
the pace etc according to reaction. The problem (or rather, one of them!)
can be that some students, even at low beginner level, are pretty good at
understanding proficient speech (the message, if not every word; they
themselves often call this 'intuition'!), whereas others feel they NEED to
understand every word (and not only at beginner level), and don't feel
intuition is much use to their learning - and they feel it's sort of
'cheating'!

although I generally believe that we do not learn language by immediately
understanding every word that's said to us (just as we don't learn to read
by immediately recognizing every letter and combination of letters in front
of us), I am sympathetic to those adult learners who don't see it that way;
my saying, 'you don't have to understand every word' doesn't really wash in
these cases - can even seem a little patronising?? (clearly not in
Marianne's situation, but in my own I mean!)

A lot also depends on the 'atmosphere' of a class - the more relaxed, and
the more interactive, the
easier it is for 'every word-ers' to relax their 'panic' barrier a bit and
realize with relief rather than horror that their peers are not
understanding every single word either, but enough and gathering more all
the time. (this can sometimes be more effective than the teacher telling
them not to worry!)

And must admit, I've never, so far, met kid or teenage 'every word-ers';
only adult; does this mean anything, I wonder?!

Anyway, feedback from students here over the years indicates strongly that
the most common pre-course fear and worry is, 'will I understand my new
teacher?'

So, in many ways it should be our first concern? Also, as Rob says, to learn
to understand whether they understand, and encourage them to feel good
(rather than bad) about asking for repetition and clarification or asking us
what the hell we're on about etc.

(And of course, language learning is about far more than intuition, but a
little intuition sure helps, I think?)

Sue



	


	Group: dogme
	Message: 7497
	From: Adrian Tennant
	Date: Sa Okt 02, 2004 9:11 

	Subject: Re: Teacher''s language


	Some of this talk about slowing down etc worries me. I've yet to meet
anyone who can slow down their speech and keep it natural.
The other issue with TT is the quality. Many people have heard of TTT
(Teacher talking time) which to be quite frank is C***. What counts is the
quality NOT to quantity. Therefore, everything you say should have a
purpose. You don't slow down your speech when you monitor it, unless you are
usually apt to cases of verbal diarrheoa. You should always have time to
*think* ..!!

Dr Evil



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7498
	From: Sue Murray
	Date: Sa Okt 02, 2004 11:12 

	Subject: Re: Teacher''s language


	What is 'natural' though? Certainly not, for me, trying to have a
conversation with a beginning learner as if s/he were a since-childhood
friend; and certainly not modulating my speech as I would with a beginning
learner when I'm chatting to said friend ...

Yeah, some people tend to speak faster than others, and that speed is
'natural' to them, in that it's automatic; but speed can also relate to
clarity (including shared knowledge and familiarity); and I think we can
have some control over speed of delivery just as
we can have control of other aspects of our speech; and slowing down doesn't
mean artificially drawing out word for word, but making sure there are
adequate pauses and not too much unnecessary 'slurring' ......the
difference, for example, between '(ja)kumstrei(t)fmwerk?' and
'diducum-streitfrumwerk?' can be microsecondal but of enhanced quality to a
beginning learner .... (and as with more 'formal' speech situations, we can
enunciate more clearly when we put our minds to it; the more important
difference may be in clarity and tone and emphasis than in speed, but, a bit
like with reading aloud, there's more 'tasting' of the words ....)

Rather than the 'natural or not' argument, I see it as just putting a little
monitor on the automatic pilot, and also as showing respect
and empathy - and wanting to have a conversation - fully agree about
purpose; but that purpose has to have a chance to be realized ....and better
the conversation that requires fewer interruptions of, 'sorry, I don't
understand; can you speak more slowly?'

(okay, the term 'slowly' has become a bit of a blanket term which covers a
multitude of sins and (un)heroic efforts - and which certainly doesn't mean
those terrible distorted sounds you could get on tape players which allowed
you to adjust the speed! - but it's a term beloved of learners, and of
foreign language speakers encountering 'natives', and surely
they can't all be wrong??)
Sue
(no doubt, Dr E, you'll disagree - all the better to help me think again!)



	


	Group: dogme
	Message: 7499
	From: Adrian Tennant
	Date: Sa Okt 02, 2004 11:11 

	Subject: Re: Teacher''s language


	Hi Sue,

Yes I disagree.

Are all your conversations with all your friends the same?

Don't you modify the language you use (naturally) depending whom you are
talking to?

But 'slowing' down your speech is different, isnt it?

For me, it's the amount you say (+ the need to really think about the
words you use - even more emphasis on quality) that distinguishes teaching
lower levels.

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7500
	From: Sue Murray
	Date: So Okt 03, 2004 3:58 

	Subject: Re: Teacher''s language


	Dear Dr E,
completely agree about amount and quality, and that we modify language
according to the situation;

and maybe speed is more accurately a function of other factors in speech,
rather than a variable in itself? a change in pace of delivery as a
consequence of more considered content and clearer enunciation? Or
something like that?

'please speak more slowly': a way of saying, speak more clearly, give me
time to think, and don't use too many words??

Sue



	




	Group: dogme
	Message: 7501
	From: Robert M. Haines
	Date: Mo Okt 04, 2004 6:29 

	Subject: teacher talk


	Sue wrote: 
"'please speak more slowly': a way of saying, speak more clearly, give me time to think, and don't use too many words??"

*******************
Yes, and sometimes, I believe, it means "I don't understand." At the beginning of my class, a couple of the students inevitably ask me to speak more slowly. This leads to a discussion about what we've been turning over here on the list. In the end, I don't really slow down, I simply remember to be more economical when I can. Less is more.

Perhaps the real issue is how the students are speaking.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7502
	From: Marianne Dorléac
	Date: Mo Okt 04, 2004 7:45 

	Subject: Re: Teacher''s language


	Sue Murray <suemurray@i...> wrote:

Like Marianne, I deliberately slow down for beginners, also because I often
use a little, split second, thinking time before I speak in order to
'monitor' what I want to say
to try and make it clear and not unnecessarily complicated. Then, adjust/up
the pace etc according to reaction. The problem (or rather, one of them!)
can be that some students, even at low beginner level, are pretty good at
understanding proficient speech (the message, if not every word; they
themselves often call this 'intuition'!), whereas others feel they NEED to
understand every word (and not only at beginner level), and don't feel
intuition is much use to their learning - and they feel it's sort of
'cheating'!

although I generally believe that we do not learn language by immediately
understanding every word that's said to us (just as we don't learn to read
by immediately recognizing every letter and combination of letters in front
of us), I am sympathetic to those adult learners who don't see it that way;
my saying, 'you don't have to understand every word' doesn't really wash in
these cases - can even seem a little patronising??

MD/ You are right, this may sound patronizing. To alter the patronising tone, I just talk about my own experience with English. I just tell them I sometimes deduce the meaning from the special British intonation and the context, more than the words themselves (I give an example of the "music" I can hear, and then the translation into words (= what was actually said). Usually all the anglophones in the group laugh at this).

Marianne





(clearly not in
Marianne's situation, but in my own I mean!)

A lot also depends on the 'atmosphere' of a class - the more relaxed, and
the more interactive, the
easier it is for 'every word-ers' to relax their 'panic' barrier a bit and
realize with relief rather than horror that their peers are not
understanding every single word either, but enough and gathering more all
the time. (this can sometimes be more effective than the teacher telling
them not to worry!)

And must admit, I've never, so far, met kid or teenage 'every word-ers';
only adult; does this mean anything, I wonder?!

Anyway, feedback from students here over the years indicates strongly that
the most common pre-course fear and worry is, 'will I understand my new
teacher?'

So, in many ways it should be our first concern? Also, as Rob says, to learn
to understand whether they understand, and encourage them to feel good
(rather than bad) about asking for repetition and clarification or asking us
what the hell we're on about etc.

(And of course, language learning is about far more than intuition, but a
little intuition sure helps, I think?)

Sue
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	Group: dogme
	Message: 7503
	From: Robert M. Haines
	Date: Di Okt 05, 2004 8:44 

	Subject: follow up


	Peter, how did that first lesson with the "beginners" go?

Tim, what is your response to Adrian's, a.k.a. Dr. Evil's, comments on error correction?

Trying to keep things going,
Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7504
	From: Peter M Hanley
	Date: Mi Okt 06, 2004 12:05 

	Subject: follow up


	Thanks for enquiring how the class went!
Well, there were six uniformed soldiers in a huge military classroom. 
Got them all in a circle...

1) Once established that they all had vestigial notions of English, I 
interviewed one of them with basic personal info questions. They formed 
two groups to remember and write down my questions. These were then 
boarded and we compared the two sets of questions. They then 
interviewed each other each other and wrote about their partner.

2) We constructed a simple imaginary dialogue between two of the 
soldiers, writing it up on the board as we went. (some of the language 
was given in Spanish which I translated) The dialogue was practiced 
repeatedly with more and more words erased each time.


Actually a very structured class. I felt tense throughout, and the 
whole thing was teacher dominated. Sitting down and being part of the 
group seemed impossible given the very active role of teacher.
Not sure they took to being thrown in the deep end. Not sure if that´s 
good or bad. I sense they felt the "level" to be too high and one of 
them even asked if he could change to the beginners group. I said "this 
is the beginners group!" Oddly enough, I didn´t get the impression that 
anyone was floundering. Perhaps they would have been more comfortable 
with a one-thing-at-a-time approach.
Tomorrow? Perhaps a little TPR?; get them talking about their army 
lives?-less structure, less teaching? Eventually I may find patterns of 
work that suit everyone. Or it may all fall apart - and back to the 
book. It´s early days... They´ll decide...
Comments very welcome.

Peter



	


	Group: dogme
	Message: 7505
	From: Jeff Bragg
	Date: Mi Okt 06, 2004 7:01 

	Subject: Re: follow up


	Peter,

Yes, please do keep us informed how things are progressing. I
found your brief account very interesting. Having been thrown
back to the Pre-Intermediates' pool (even the pre Pre-Int
paddling pool), after years on the FCE and IELTS/CAE roundabout,
I can not only sympathise/empathise, but also obtain a good deal
of useful insights and info.

Boys keep swingin!




=====
jeff
abu dhabi





___________________________________________________________ALL-NEW Yahoo! Messenger - all new features - even more fun! http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 7506
	From: Luke Meddings
	Date: Mi Okt 06, 2004 12:38 

	Subject: RE: Teacher''s language and connected speech


	I think what's important with beginners is to say things which are
relevant - to basically say the absolute heart of what needs to be said
about them, oneself or the language - but not to slow down, and not to
start speaking like someone broadcasting from Alexandra Palace in 1935.
If the features of connected speech are lost at this stage in the desire
to be more readily understood, then how can learners be expected to cope
with connected speech when they encounter it outside the classroom, in
other classes, from other speakers... by the same token, connected
speech should be modelled from day one.


--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------


-----Original Message-----
From: Sue Murray [mailto:suemurray@i...] 
Sent: 03 October 2004 14:46
To: Dogme
Subject: Re: [dogme] Teacher's language



Dear Dr E,
completely agree about amount and quality, and that we modify language
according to the situation;

and maybe speed is more accurately a function of other factors in
speech, rather than a variable in itself? a change in pace of delivery
as a consequence of more considered content and clearer enunciation? Or
something like that?

'please speak more slowly': a way of saying, speak more clearly, give me
time to think, and don't use too many words??

Sue
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	Group: dogme
	Message: 7507
	From: Robert M. Haines
	Date: Mi Okt 06, 2004 7:05 

	Subject: questions about Peter''s lesson


	Peter,

Getting six uniformed soldiers in a circle instead of line formation might be a feat in iteself ;-)

I have some questions about the lesson, which I enjoyed reading about:

You wrote: "1) Once established that they all had vestigial notions of English, I interviewed one of them with basic personal info questions."

How did you determine these traces of English among each student? Did you choose a student at random to interview?

"They formed two groups to remember and write down my questions. These were then boarded and we compared the two sets of questions. They then interviewed each other each other and wrote about their partner."

Why did you choose written reports over verbal ones?

***********************************
By the way, I don't mean to cross examine you, Peter. I'm genuinely curious about the choices we make while teaching and the extent to which we can claim them to be conscious decisions, based on pedagogy.

Finally, I think this first lesson might have gone off better than you seem to feel it did. Do keep sharing when you can. I like the idea you've put forward of having the soliders share stories.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7508
	From: sandracamillacarlo
	Date: Mi Okt 06, 2004 6:50 

	Subject: help monolingual learners use a dictionary - lexical focus


	I need to devise a workheet at intermediate level + to help 
monolingual learners use a dictionary and develop an awareness and 
give practice in a useful lexical area.

Can anyone help?????

Monica



	


	Group: dogme
	Message: 7509
	From: Adrian Tennant
	Date: Mi Okt 06, 2004 11:33 

	Subject: Re: help monolingual learners use a dictionary - lexical focus


	Why are you devising it?

Why not get the learners to do it for each other?
They must have used a dictionary before!

Dr Evil



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7510
	From: Robert M. Haines
	Date: Do Okt 07, 2004 2:47 

	Subject: today''s class


	At the beginning of class, I asked students what they wanted to learn in class today. One by one, they began volunteering things like:

When to use 'start' and 'begin'
How to use 'house' and 'home'
How to use 'see', 'look' and 'watch'
When to use 'by' and 'for'

... and much more.

After we'd listed everything on the board, I asked each student to prepare, using all available resources, to learn about what s/he had told me s/he was interested in learning then to share what they'd learned with the rest of us. The room we're in is a lecture hall, so I sked everyone to move over to the far side of the room after they'd prepared themselves.

The students seemed to really enjoy the class format: teacher in back, helping out here and there with a fellow student at the board. 

The interesting, but not surprising, thing about the class was that I sensed a good portion of the learning was not directly related to the subjects at hand. For example, the class kept correcting a girl on her pronunciation of 'used' until she got it the way they wanted to hear it from her. 

There's something powerful about *this* group working together in this way. Spanish was not off limits and most of them used it to some extent. The time flew by and the students appeared to be paying a lot of attention to each other.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7511
	From: Diarmuid Fogarty
	Date: Do Okt 07, 2004 8:29 

	Subject: Re: help monolingual learners use a dictionary - lexical focus


	Hi Monica
I have recently done the following and it seemed to work:

If you teach theme based lessons, choose a 9 letter word related to your
theme (I chose EDUCATION). Divide the board in half and write the word
in each half.

Put learners into two teams. Each team comes and lines up in front of
the board. Hand pen or chalk to first in each line.

Explain that they will have to write words coming off the 9 letter word
with each of its letters being used as the starting point (eg Elephant,
Doodle, Undulant etc. You will be awarding points for the
longest/shortest/most interesting/most unusual/ most correctly spelled/
most useful mistake etc. 

Shout "GO!"

The teams write their words up quickly and then you make an act of
awarding points etc. Now remind the learners that one of the categories
was to write longer words. Start from the beginning of one word and ask
them to make it longer. Focus for a while on prefixes and suffixes.

Hand out dics. Most dics these days have a frequency rating. The
excellent (imho) Macmillan Dictionary uses red words for high frequency
items and black for less high frequency. 

Ask the students to work in pairs. Tell them that they are going to
replace the words they already knew that are on the board with useful
words that they don't know or never use. Ask them to open the dictionary
and only use red words/words with three stars etc.

Worksheet could have the word " X X X X X X X X X" across the top.
Halfway down it could have "EXAMPLES".

Homework is to write a short story that uses the words. Once the story
is finished, ask learners to blank out the nine new words that they have
included. Give them a couple of days to do this. When they bring their
homework to class, ask them to give it to their partner who does it as a
cloze test.

The whole process can take about 100 mins (at least with my classes, it
does).

>>> balbis@t... 10/06/04 5:50 PM >>>



I need to devise a workheet at intermediate level + to help 
monolingual learners use a dictionary and develop an awareness and 
give practice in a useful lexical area.

Can anyone help?????

Monica
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	Group: dogme
	Message: 7512
	From: Balbis
	Date: Do Okt 07, 2004 1:14 

	Subject: Re: help monolingual learners use a dictionary -lexical focus


	Dear Diarmuid:

The lesson sounds ineresting. Thank you for sharing it with me. I will use it in my class next week. Thank you again.

Monica
----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: Thursday, October 07, 2004 8:29 AM
Subject: Re: [dogme] help monolingual learners use a dictionary -lexical focus


Hi Monica
I have recently done the following and it seemed to work:

If you teach theme based lessons, choose a 9 letter word related to your
theme (I chose EDUCATION). Divide the board in half and write the word
in each half.

Put learners into two teams. Each team comes and lines up in front of
the board. Hand pen or chalk to first in each line.

Explain that they will have to write words coming off the 9 letter word
with each of its letters being used as the starting point (eg Elephant,
Doodle, Undulant etc. You will be awarding points for the
longest/shortest/most interesting/most unusual/ most correctly spelled/
most useful mistake etc. 

Shout "GO!"

The teams write their words up quickly and then you make an act of
awarding points etc. Now remind the learners that one of the categories
was to write longer words. Start from the beginning of one word and ask
them to make it longer. Focus for a while on prefixes and suffixes.

Hand out dics. Most dics these days have a frequency rating. The
excellent (imho) Macmillan Dictionary uses red words for high frequency
items and black for less high frequency. 

Ask the students to work in pairs. Tell them that they are going to
replace the words they already knew that are on the board with useful
words that they don't know or never use. Ask them to open the dictionary
and only use red words/words with three stars etc.

Worksheet could have the word " X X X X X X X X X" across the top.
Halfway down it could have "EXAMPLES".

Homework is to write a short story that uses the words. Once the story
is finished, ask learners to blank out the nine new words that they have
included. Give them a couple of days to do this. When they bring their
homework to class, ask them to give it to their partner who does it as a
cloze test.

The whole process can take about 100 mins (at least with my classes, it
does).

>>> balbis@t... 10/06/04 5:50 PM >>>



I need to devise a workheet at intermediate level + to help 
monolingual learners use a dictionary and develop an awareness and 
give practice in a useful lexical area.

Can anyone help?????

Monica
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	Group: dogme
	Message: 7513
	From: Balbis
	Date: Do Okt 07, 2004 1:07 

	Subject: Re: help monolingual learners use a dictionary - lexical focus


	I'm devising this to help learners focus on specif lexis that could cause problems to them. It's a way to help them become independent learners.

----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Wednesday, October 06, 2004 11:33 PM
Subject: Re: [dogme] help monolingual learners use a dictionary - lexical focus


Why are you devising it?

Why not get the learners to do it for each other?
They must have used a dictionary before!

Dr Evil



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7514
	From: Adrian Tennant
	Date: Do Okt 07, 2004 3:24 

	Subject: Re: help monolingual learners use a dictionary - lexical focus


	Hi Monica,

You wrote in reply to my suggestion that youy get students to write the
worksheets:

> I'm devising this to help learners focus on specif lexis that could
cause problems to them. It's a way to help them become independent
learners.

OK. But you've wriiten 'could cause', so do they or is it just 'they
might?'. Surely learners can also identify possible problems (for themselves
and each other).

Why not see how independent they already are/can be?

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7515
	From: Balbis
	Date: Do Okt 07, 2004 4:09 

	Subject: Re: help monolingual learners use a dictionary - lexical focus


	You are right. Sometimes I underestimate the power of language and communication. What I have been asked to do , by the prof. incharge at the University where I work, is to come up with a worksheet for our Intermediate students. This would be a worksheet that students could use on their own, developing self study skills and that would help them, through the use of a dictionary or cd rom, to develop an awareness of and give practice in a area of lexis. Ofcourse an area where I thought they could do some extra work in ( ie. lexical set, collocations etc.). Since I've never done this before and I'm quite new at teaching, I thought I would ask the experts.
Thank you anyways,
Monica 

Hi Monica,

You wrote in reply to my suggestion that youy get students to write the
worksheets:

> I'm devising this to help learners focus on specif lexis that could
cause problems to them. It's a way to help them become independent
learners.

OK. But you've wriiten 'could cause', so do they or is it just 'they
might?'. Surely learners can also identify possible problems (for themselves
and each other).

Why not see how independent they already are/can be?

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7516
	From: Peter M Hanley
	Date: Do Okt 07, 2004 4:12 

	Subject: Disaster stories


	Rob,
Let me get back to you about the beginners when I´ve got a moment (30 
hour week...)
Thanks for sharing your class.
Anyone got any disaster stories?



	


	Group: dogme
	Message: 7517
	From: Robert M. Haines
	Date: Do Okt 07, 2004 4:54 

	Subject: Monica''s worksheet on lexis


	Monica,

Diarmuid's more structured plan sounds fun for students and useful. Dr. E. suggests you start with the students current knowledge and skill, which i would also favor. Is it possible for you to ask the students to explore their dictionaries at home or in groups, writing down questions and comments they have about lexis? These could then form the basis of an information sharing exercise in class, or you could use the material to conceptualize your worksheet. 

Maybe that sounds overwhelming to you. I'm just thinking about the motivational factor involved in starting with the students' interests then working from there. It's also a way to guage what they might already know about lexis.

My next module on my MSc is Grammar/Lexis, so I'll keep you posted if I come across anything that might prove useful to you. This area seems to be dreaded by many of my peers on the course, but it's really at the heart of what most students feel they need to "master", isn't it?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7518
	From: Robert M. Haines
	Date: Do Okt 07, 2004 7:03 

	Subject: Open Meadows


	We cannot and should not try to compartmentalize the classroom. The space where we teach may be separate from our homes, it might be a place we call 'work', but it should not be seen as any different than an extension of one place, a common area, that extends to all parts of our world.

The implications for our pedagogy are that we must teach as we live. We can pretend to be kind, tolerant and forthcoming in the classroom, but this will make itself apparent to us (and others), disturb us and force us to at some point reconcile with ourselves. Better to be a tyrant all around? Not necessarily, but better to be congruent with our values wherever we are: at home, on the street corner, in the classroom.

If teaching means going to work, it's because we earn our money by doing so. We should not give up our aspirations as people because of a paycheck, however, deeming every remuneration as part of a transaction for which we must perform a task which would otherwise not suit us.

So we co-construct our lives in the classroom, as we do at the corner market, the restaurant with friends, the solitary walk in the woods and every other place we visit alone or together. Our classroom is no different from these places save for the ideas of work and wages. Would I teach for free? I don't believe that's the issue, though I would certainly, in some capacity, gladly teach without any monetary gain from it. The question is: Would I teach what is in me? Do I have the courage to consider my self and my values then match their intensity with actions outside the safe domain of a gathering of like-minded citizens or colleagues? 

Material existence, and necessity --- and, of course, the fact that we are lifelong learners --- might not allow me to pull this off entirely. For example, if I have children to feed and clothe, bills to pay, but the boss says Unit 20 needs to be served up in heaping spoonfuls, what choice am I left with but to compromise at the very least? None, I would say, but again that's not the real issue. The matter is whether you have recognized in yourself the need to fill some gaping hole that has not been filled by the money you're making and the satisfaction of teaching. Once you've recognized that desire, a basic human desire I would contend, now you can begin to understand what's missing and go about finding it. Chances are, the adjustment will be less painful than you had imagined, while the benefits might strike you as out of this world.

You may leave your classroom as you found it, but with a deeper understanding that the room you walk out of has been transformed and will continue to change with each and every visit. Understand these tiny transitions simply as manifestations of the world you and I create in the space around us. The walls of the classroom are there to make sense of physical space, to divide our structures for practical purposes. Beyond those walls, that is within and without, we have a responsibility to restore open meadows.

Off to class soon,
Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7519
	From: Diarmuid Fogarty
	Date: Fr Okt 08, 2004 7:36 

	Subject: Another dictionary awareness activity


	Hi Monica
Another idea for dictionary use that I have tried and which worked
fairly well was the following:

ask Ss to list of the various different pieces of information that can
be found in the dictionary. Add anything that they may not have known or
may have forgotten.

Explain to the students that you would like them to number the list 1 -
XX, with 1 being the first thing that they look at and XX being the last
thing or the thing that they never look at. You could work through the
list yourself at this point if you think they will be interested or that
it might be helpful. I did, but largely to let Ss see the tactic of
working from both ends towards the middle (ie it's easy to choose 1 and
XX at the same time and work towards the middle of the list).

Once Ss have done this, they can compare their lists and talk about
anything that might emerge from this comparison.

Pairs feedback to whole class (or, if you've got a larger class, the
pairs could combine before groups of 4 feedback to whole class). 

Follow up: (based on the fact that I explain to students that I tend to
look at the examples before I look at the definitions) I ask Ss to
choose three high frequency words and to copy out the examples. They
then read these out to each other and see if their partner can identify
which word they looked up. Alternatively, Ss could write a short story
using these example sentences. 

Diarmuid

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
presented are solely those of the author and do not necessarily represent those of 
City College Manchester. 
If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7520
	From: Russell Kent
	Date: Do Okt 07, 2004 8:06 

	Subject: Re: Open Meadows


	Maslow, in his hierarchy of needs, termed this "gaping hole that has not been filled by the money you're making and the satisfaction of teaching" as self-realization; to do with achievement and psychological growth.

This is the second highest need of his pyramid which, in general, requires the needs on each level of the pyramid to be satisfied in some way before the needs of the next level are addressed.

So, as I see it, this gaping hole can only be filled when all the lower needs, physiological, security, social and ego have been met.

And I would be interested in knowing how many of us in the teaching profession have enough of the lower needs met to consider the self-realization need.

Cheers

Russell Kent
Cert TESOL


Dr. Poelsstraat 14
6451 EM Schinveld
The Netherlands

+31 45 527 1031
----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: 07 October 2004 19:03
Subject: [dogme] Open Meadows


We cannot and should not try to compartmentalize the classroom. The space where we teach may be separate from our homes, it might be a place we call 'work', but it should not be seen as any different than an extension of one place, a common area, that extends to all parts of our world.

The implications for our pedagogy are that we must teach as we live. We can pretend to be kind, tolerant and forthcoming in the classroom, but this will make itself apparent to us (and others), disturb us and force us to at some point reconcile with ourselves. Better to be a tyrant all around? Not necessarily, but better to be congruent with our values wherever we are: at home, on the street corner, in the classroom.

If teaching means going to work, it's because we earn our money by doing so. We should not give up our aspirations as people because of a paycheck, however, deeming every remuneration as part of a transaction for which we must perform a task which would otherwise not suit us.

So we co-construct our lives in the classroom, as we do at the corner market, the restaurant with friends, the solitary walk in the woods and every other place we visit alone or together. Our classroom is no different from these places save for the ideas of work and wages. Would I teach for free? I don't believe that's the issue, though I would certainly, in some capacity, gladly teach without any monetary gain from it. The question is: Would I teach what is in me? Do I have the courage to consider my self and my values then match their intensity with actions outside the safe domain of a gathering of like-minded citizens or colleagues? 

Material existence, and necessity --- and, of course, the fact that we are lifelong learners --- might not allow me to pull this off entirely. For example, if I have children to feed and clothe, bills to pay, but the boss says Unit 20 needs to be served up in heaping spoonfuls, what choice am I left with but to compromise at the very least? None, I would say, but again that's not the real issue. The matter is whether you have recognized in yourself the need to fill some gaping hole that has not been filled by the money you're making and the satisfaction of teaching. Once you've recognized that desire, a basic human desire I would contend, now you can begin to understand what's missing and go about finding it. Chances are, the adjustment will be less painful than you had imagined, while the benefits might strike you as out of this world.

You may leave your classroom as you found it, but with a deeper understanding that the room you walk out of has been transformed and will continue to change with each and every visit. Understand these tiny transitions simply as manifestations of the world you and I create in the space around us. The walls of the classroom are there to make sense of physical space, to divide our structures for practical purposes. Beyond those walls, that is within and without, we have a responsibility to restore open meadows.

Off to class soon,
Rob

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7521
	From: davidhogg_bcn
	Date: Fr Okt 08, 2004 10:57 

	Subject: Re: Another dictionary awareness activity / "vegueu"


	Hi everybody.

I see a lot of value to be gotten out of the activity Diarmuid has 
outlined here. I'm gonna give it go.

I have never really done any proper focusing on dictionary skills; 
was never really sure about how to go about it. Now, though, I feel 
better equipped.

One thing that used to frustrate me a lot when I used to teach kids 
was that they'd put a lot of effort into their written work, 
(evidently) using their bilingual dictionaries extensively, only to 
hand the work in to me with every other line containing somewhere in 
there the word "vegueu", (= "see"), or "v.i. vegueu", and so on. This 
perplexed me no end. Then one day [stroke of genius coming up here 
everybody!] I looked up the Catalan word which so-and-so student 
seemed to be trying to express, and I saw that the words which 
followed it in the dictionary were indeed "v.t. vegueu", or whatever. 

So, what was (and still is, to be fair) lacking in my teaching was 
precisely what y'all're discussing here: dictionary-use training 
techniques.

A lot of my learners (especially those kids, but a some adults too) 
seem to think of a dictionary as a mere translator. And the fact that 
so many words in Catalan transalte simply into the "English"[!] 
word "vegueu" doesn't seem to strike them as in the slightest bit odd!

Does anybody else encounter this phenomenon? How do y'all deal with 
it?

Anyhow, anyhow. Anyhow.

Good things,
D.



	


	Group: dogme
	Message: 7522
	From: Luke Meddings
	Date: Fr Okt 08, 2004 12:27 

	Subject: RE: Open Meadows


	I always get confused between Maslow and Matlow, the confectionery firm
(now merged with Swizzels). However I think there is room for Love
Hearts in any pyramid of needs.

--------------------------------------------------------
Luke Meddings
London
--------------------------------------------------------


-----Original Message-----
From: Russell Kent [mailto:kentfamily@c...] 
Sent: 08 October 2004 07:16
To: dogme@yahoogroups.com
Subject: Re: [dogme] Open Meadows




Maslow, in his hierarchy of needs, termed this "gaping hole that has
not been filled by the money you're making and the satisfaction of
teaching" as self-realization; to do with achievement and psychological
growth.

This is the second highest need of his pyramid which, in general,
requires the needs on each level of the pyramid to be satisfied in some
way before the needs of the next level are addressed.

So, as I see it, this gaping hole can only be filled when all the lower
needs, physiological, security, social and ego have been met.

And I would be interested in knowing how many of us in the teaching
profession have enough of the lower needs met to consider the
self-realization need.

Cheers

Russell Kent
Cert TESOL


Dr. Poelsstraat 14
6451 EM Schinveld
The Netherlands

+31 45 527 1031
----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: 07 October 2004 19:03
Subject: [dogme] Open Meadows


We cannot and should not try to compartmentalize the classroom. The
space where we teach may be separate from our homes, it might be a place
we call 'work', but it should not be seen as any different than an
extension of one place, a common area, that extends to all parts of our
world.

The implications for our pedagogy are that we must teach as we live.
We can pretend to be kind, tolerant and forthcoming in the classroom,
but this will make itself apparent to us (and others), disturb us and
force us to at some point reconcile with ourselves. Better to be a
tyrant all around? Not necessarily, but better to be congruent with our
values wherever we are: at home, on the street corner, in the classroom.

If teaching means going to work, it's because we earn our money by
doing so. We should not give up our aspirations as people because of a
paycheck, however, deeming every remuneration as part of a transaction
for which we must perform a task which would otherwise not suit us.

So we co-construct our lives in the classroom, as we do at the corner
market, the restaurant with friends, the solitary walk in the woods and
every other place we visit alone or together. Our classroom is no
different from these places save for the ideas of work and wages. Would
I teach for free? I don't believe that's the issue, though I would
certainly, in some capacity, gladly teach without any monetary gain from
it. The question is: Would I teach what is in me? Do I have the courage
to consider my self and my values then match their intensity with
actions outside the safe domain of a gathering of like-minded citizens
or colleagues? 

Material existence, and necessity --- and, of course, the fact that we
are lifelong learners --- might not allow me to pull this off entirely.
For example, if I have children to feed and clothe, bills to pay, but
the boss says Unit 20 needs to be served up in heaping spoonfuls, what
choice am I left with but to compromise at the very least? None, I would
say, but again that's not the real issue. The matter is whether you have
recognized in yourself the need to fill some gaping hole that has not
been filled by the money you're making and the satisfaction of teaching.
Once you've recognized that desire, a basic human desire I would
contend, now you can begin to understand what's missing and go about
finding it. Chances are, the adjustment will be less painful than you
had imagined, while the benefits might strike you as out of this world.

You may leave your classroom as you found it, but with a deeper
understanding that the room you walk out of has been transformed and
will continue to change with each and every visit. Understand these tiny
transitions simply as manifestations of the world you and I create in
the space around us. The walls of the classroom are there to make sense
of physical space, to divide our structures for practical purposes.
Beyond those walls, that is within and without, we have a responsibility
to restore open meadows.

Off to class soon,
Rob
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	Group: dogme
	Message: 7523
	From: Robert M. Haines
	Date: So Okt 10, 2004 10:15 

	Subject: The way learning works


	J. has seemed to struggle with learning English in our classroom more than most other students. Why do I think so? He fidgets during class, as if he'd rather be out playing baseball (probably true), and J. doesn't show many signs of paying attention to what his classmates are saying, what I'm saying or other input that might prove useful to him. J. openly expresses his difficulty in understanding what has been said when he does appear to be tuned in to classroom discussions. He claims to have understood the homework assignments, especially when they've been translated for him, then turns in something unrelated.

At the same time, J. often makes an aside or two about much of what is happening around us, almost always in Spanish. For example, on the last quiz, J. quipped, "My name is the only thing I'll get right on this quiz."

On Friday, we got on the subject of classroom disruptions and how some of the teachers in the room (many of my students teach in their countries) deal with these disturbances, if they should be dealt with, and why they happen. In the middle of it all, J. burst out with a good paragraph of spoken English --- comprehensible for the most part --- that caused his classmates to break into applause and cheer. J. was beaming, somewhat embarrassed, looking at me expectantly. 

I have been pretty hard on J. over the last few months. I've even implied that he should pay more attention to our discussions. When J. has talked to himself out loud in Spanish, I have often asked him who he's talking to and what he's saying. In other words, I've paid a hell of a lot of attention to J.'s not paying attention so far. 

Just now, in response to an e-mail message I'd sent out to the entire class, asking what they think about some of the Central American countries they call home pulling their troops out of Iraq, J. sent me more of what he'd shown us in class on Friday.

That's the way learning works sometimes, I know. I cannot explain it, I can only watch in wonder. I really need to pay more attention to these things, but they're so subtle until they manifest themselves in a way that in my rather narrow field of perception. 

How does one broaden the range of perception in this area, or does it really matter?

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7524
	From: Robert M. Haines
	Date: So Okt 10, 2004 10:19 

	Subject: correction


	I really need to pay more attention to these things, but they're so subtle until they manifest themselves in a way that in my rather narrow field of perception *encompasses*.

I suppose one way to enhance perception is to recognize our students in ourselves ;-)

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7525
	From: Robert M. Haines
	Date: So Okt 10, 2004 10:43 

	Subject: Maslow''s pyramid


	Russell wrote: "And I would be interested in knowing how many of us in the teaching profession have enough of the lower needs met to consider the self-realization need."

I am not an expert on self-actualization or the work of Abraham Maslow, but an interesting point, Russell. One of the things that immediately jumps out at me in Maslow's pyramid is it's very western idea of progress, i.e. that we continue to develop along an upward path as needs are met, lessons learned. This reminds me of Rilke's poem (perhaps mentioned here before) about life's upwardly spiraling journey, a very heroic notion in some ways.

I believe we continually orbit the self, like one of the moons around Jupiter, rotating in the light and silence of deep space as we move in what appears from our vantage point to be a straight line. Ego wants this illusion of linearity and rationality to rule our world, but we must meet the needs of imagination, not ego, to live beyond.

In ELT, so much testing and research can feed the ego but blind our imagination, where real teacher development begins. The imagination holds such great capacity for language learning as well, that it seems too simple for a "pyramid scheme" like Maslow's to illustrate the mysteries of the soul. I sometimes wonder if Maslow and others end up leading us to the glossy self-help section of our local bookstore or another expensive coaching session instead of guiding us towards the naturally soothing waters of good fiction, mythology and poetry.

And, likewise, how many teachers like me send students reaching for textbooks, worksheets and pre-recorded conversations comprised only of the residue of living language instead of engaging them in the context of language that communicates a story or some other truly human drama that resembles something we know in our bones? Our needs have been met, time and time again, by countless men, women and children. If only we realized our selves by living, thereby communicating, more authentically in the classroom.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7526
	From: djn@dennisnewson.de
	Date: So Okt 10, 2004 10:51 

	Subject: Re: The way learning works


	Rob,

I certainly can't come up with any answers - but for years I have been fascinated by the 
difference between - well, what - general classroom or even social discourse and 
therapeutic discourse i.e. talk between a therapist and a therapand (sic?). In therapeutic 
discourse the good therapist doesn't speak much, his/her aim is to get the therapand 
talking as much as possible - and not small talk, but potentially significant talk. Good 
therapists are brilliant at maintaining silence - teachers often feel uneasy with silence 
and invariably chip in.

Ideally, if conditions allow it, teachers need to be excellent at noticing all kinds of 
signals being given off by learners - and they need to keep quiet, re-phrase, re-direct, 
expound grunt etc. at just the right moment. One improves with practice and you can 
learn a lot watching outstanding teachers teach.

But this is a counsel of perfection. I believe a good general class atmosphere is what 
counts most. 


Dennis



	


	Group: dogme
	Message: 7527
	From: djn@dennisnewson.de
	Date: So Okt 10, 2004 11:04 

	Subject: Re: correction


	"I suppose one way to enhance perception is to recognize our students in
ourselves ;-)

Rob

-----

It might have been Sir Alec Guiness, the British actor who said he must find some small 
part of a character with which he could identify before he play the part.

Rob, you have several times written that you want there to be a continuity between you 
in the classroom and you as the person you are. Perception of what others might be 
doing, thinking, feeling, worried about is an art, surely, we practise every day. But 
remembering to switch on this function is the point. I know, as a left-handed person, I 
always tend to address people on my left, and ask questions to people sitting on the left 
rather than on the right. Ansd as a somewhat diffident person, I have to practice looking 
people in the eye when I speak to them. I'm sure perception of the kind we are 
discussing can be practised, too.

Dennis



	


	Group: dogme
	Message: 7528
	From: Robert M. Haines
	Date: Mo Okt 11, 2004 4:19 

	Subject: The way learning works (or does not)


	Dennis,

Yes, I think you're right that a teacher has to practice being more open to all students while listening and observing carefully during class. It can take a lot out of a person even though it seems like such a passive stance.

The lecture hall we are unfortunate enough to have landed in this term is less likely to help out in this regard. The tiny room with desks in a circle (only two days a week) seems to make things easier. Both rooms have lots of chalkboard though, and this is usually helpful when we want to break up into small groups or pairs and write things down.

I suppose a consistent source of perplexity with a dogmetic classroom has always been which threads of discourse to follow and which to drop. Perhaps wrongfully, I have thus far assumed that it must be so in most circumstances. This takes us back to teacher choices and learner choices. 

While I do believe a textbook is likely to get in the way of things (very general and vague statement, I know), most students I've met bring an unstated syllabus to class with them. It's either what they are used to, i.e. a traditional grammar-based syllabus, a functional syllabus, etc. I;I've often thought the real learner begins once class no longer feels like learning and the syllabus (silly bus) is the vehicle carrying us along instead of a set of guidelines and/or procedures. That's one way to go.

Even more important than my field of perception, I suppose, is that of the student. Did J. suddenly notice something that day he broke out into full sentences? Nah, probably just organically bloomed. I'm not sure at all that students have to observe and monitor as I expect myself to do; however, they assuredly have perceptions of me, themselves and the classroom situation that color the world of language, culture and society we co-construct during a lesson or gathering (whatever we might call the time together). 

And, in this way, Maslow might be applicable if we view his pyramid as something microcosmic that reflects the tinier moments of classroom interaction. I'm thinking that ego needs and security and psychological needs as Maslow refers to them are at times balanced or harmonized in a way that creates an opening for Maslow's self-actualization. Is this again "flow"? So there are moments when the blocks in Maslow's pyramid align like constellations, and these moments indicate something that we might perceive or of which we might simply partake. In these moments learning is more visible, though not necessarily true or profound.

The cognitive and affective depth concept might also have much to do with such moments. It seems impossible that each student is equally and simultaneously involved in the classroom interaction throughout, but some sort of learning could be happening at every moment of a lesson, whether it be the first step in a longer process of realization, reflection or one of those Eureka moments. 

Must be off, but this thread continues somewhere in my mind as I do other things. 

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7529
	From: djn@dennisnewson.de
	Date: Mo Okt 11, 2004 9:46 

	Subject: Re: The way learning works (or does not)


	Rob,

I'm pretty certain, too, if the teacher is trying to be genuine, there will be days when 
he/she is exhausted, can hardly speak English him/herself, will say so and the class will 
just coast along doing something requiring minimum energy.

Dennis



	


	Group: dogme
	Message: 7530
	From: Robert M. Haines
	Date: Mo Okt 11, 2004 6:31 

	Subject: Has bi-lingual education worked in Arizona?


	For those interested in issues surrounding bi-lingual education and immersion programs, this article by S. Krashen might interest you. 

http://www.sdkrashen.com/articles/arizona/index.html

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7531
	From: Balbis
	Date: Mo Okt 11, 2004 7:09 

	Subject: 


	I have a group of Italian students who I teach English to (upper intermediate level). These students are having great difficulties understanding and grasping the future perfect and future perfect progressive. I need to do a lesson with them to explain the two (form & meaning) and I would like to give these students some extended work they can do at home. Any suggestions?

Thank you,
Adrianna
----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: Sunday, October 10, 2004 10:43 PM
Subject: [dogme] Maslow's pyramid


Russell wrote: "And I would be interested in knowing how many of us in the teaching profession have enough of the lower needs met to consider the self-realization need."

I am not an expert on self-actualization or the work of Abraham Maslow, but an interesting point, Russell. One of the things that immediately jumps out at me in Maslow's pyramid is it's very western idea of progress, i.e. that we continue to develop along an upward path as needs are met, lessons learned. This reminds me of Rilke's poem (perhaps mentioned here before) about life's upwardly spiraling journey, a very heroic notion in some ways.

I believe we continually orbit the self, like one of the moons around Jupiter, rotating in the light and silence of deep space as we move in what appears from our vantage point to be a straight line. Ego wants this illusion of linearity and rationality to rule our world, but we must meet the needs of imagination, not ego, to live beyond.

In ELT, so much testing and research can feed the ego but blind our imagination, where real teacher development begins. The imagination holds such great capacity for language learning as well, that it seems too simple for a "pyramid scheme" like Maslow's to illustrate the mysteries of the soul. I sometimes wonder if Maslow and others end up leading us to the glossy self-help section of our local bookstore or another expensive coaching session instead of guiding us towards the naturally soothing waters of good fiction, mythology and poetry.

And, likewise, how many teachers like me send students reaching for textbooks, worksheets and pre-recorded conversations comprised only of the residue of living language instead of engaging them in the context of language that communicates a story or some other truly human drama that resembles something we know in our bones? Our needs have been met, time and time again, by countless men, women and children. If only we realized our selves by living, thereby communicating, more authentically in the classroom.

Rob

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7532
	From: Balbis
	Date: Mo Okt 11, 2004 7:12 

	Subject: Re: Another dictionary awareness activity


	Wow Diarmuid, you are full of great ideas, thank you

Monica
----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: Friday, October 08, 2004 7:36 AM
Subject: [dogme] Another dictionary awareness activity


Hi Monica
Another idea for dictionary use that I have tried and which worked
fairly well was the following:

ask Ss to list of the various different pieces of information that can
be found in the dictionary. Add anything that they may not have known or
may have forgotten.

Explain to the students that you would like them to number the list 1 -
XX, with 1 being the first thing that they look at and XX being the last
thing or the thing that they never look at. You could work through the
list yourself at this point if you think they will be interested or that
it might be helpful. I did, but largely to let Ss see the tactic of
working from both ends towards the middle (ie it's easy to choose 1 and
XX at the same time and work towards the middle of the list).

Once Ss have done this, they can compare their lists and talk about
anything that might emerge from this comparison.

Pairs feedback to whole class (or, if you've got a larger class, the
pairs could combine before groups of 4 feedback to whole class). 

Follow up: (based on the fact that I explain to students that I tend to
look at the examples before I look at the definitions) I ask Ss to
choose three high frequency words and to copy out the examples. They
then read these out to each other and see if their partner can identify
which word they looked up. Alternatively, Ss could write a short story
using these example sentences. 

Diarmuid

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
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	Group: dogme
	Message: 7533
	From: Robert M. Haines
	Date: Mo Okt 11, 2004 7:34 

	Subject: Adrianna''s Italian students


	Adrianna writes:
"I have a group of Italian students who I teach English to (upper intermediate level). These students are having great difficulties understanding and grasping the future perfect and future perfect progressive. I need to do a lesson with them to explain the two (form & meaning) and I would like to give these students some extended work they can do at home. Any suggestions?"

Dear Adrianna,

Could you please tell us more about your Italian students of English? I'd like to know how they perceive their need to use English, i.e. with whom do they imagine themselves communicating and how (business letters, informal conversations ...?). 

The Longman Grammar of Spoken and Written English (Biber, D. et al. 1990. Pearson Education Limited.) omits the perfect progressive aspect because of its rarity across the four registers of conversation, fiction, news and academic English. We could dispute the findings of corpus data in BrE and AmE, but a gut check (my intuitive sense of how often I hear, read and produce this form) tells me that this is accurate.

Tell me (us) about your students perceived use of English and what you think about the corpus data as they relate to your local context.

Thanks,
Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7534
	From: Balbis
	Date: Mo Okt 11, 2004 8:05 

	Subject: Re: Adrianna''s Italian students


	Dear Rob:

I teach English to University students. I teach Intermediate level (II yr.) and Upper Intermediate level ( III year program). All of them have language gaps in English, some more so than other, but this is nothing new. Unfortunately, Italy has just woken up to the English language phenomenom. Here we have students who come to University having learnt English for 10 yrs and still have difficulties speaking. Actually some, can't. We have tried to help these students by using incentives such as giving them extra points for using the language lab (all updated material), having programs for certificate courses (almost free) and last year I introduced presentation skills in my business class. In these classes students present a product, in front of the class (group of 30 students approx.) using all the class equipment (power point, OHP, video etc.), we video tape them. The presentation also has a written component which students present to me for an extra evaluation. For the Presentation, students are evaluated by myself and by their peers. They seem to hate this project, at first, and then they love to be able to see themselves, in front of an audience presenting a product in English!!. Actually, we have now extended this project to the second and third year students. This seems to work in overcoming their fear of speaking in public. 

In regards to the programs I teach, well most of them are business related, since I have a business degree. Therefore the students' need to use english for business purposes. We now use Market Leader in the III yr. course and Double Dealing in the Intermediate course. One of the purposes of using the future perfect and the future perfect progressive, is that I would like students to be able, especially in the III yr., to express their future plans, where they would like to be in 10 yrs, and accomplishments (about themselves or about others). They need this language in class because their final oral exam is a job interview, which prepares them for the real world. 

In regards to corpus data, I have to be honest and say I'm not very familiar with it. I'm finishing a DELTA course this year and I'm just learning much of this teacher methodology. Much of what I introduce in class comes from my own experience and from reading, lots of reading. 

I hope Rob, this gave you some insight in regards to what we are doing here in Italy.
Al the best,
Adrianna 


Adrianna writes:
"I have a group of Italian students who I teach English to (upper intermediate level). These students are having great difficulties understanding and grasping the future perfect and future perfect progressive. I need to do a lesson with them to explain the two (form & meaning) and I would like to give these students some extended work they can do at home. Any suggestions?"

Dear Adrianna,

Could you please tell us more about your Italian students of English? I'd like to know how they perceive their need to use English, i.e. with whom do they imagine themselves communicating and how (business letters, informal conversations ...?). 

The Longman Grammar of Spoken and Written English (Biber, D. et al. 1990. Pearson Education Limited.) omits the perfect progressive aspect because of its rarity across the four registers of conversation, fiction, news and academic English. We could dispute the findings of corpus data in BrE and AmE, but a gut check (my intuitive sense of how often I hear, read and produce this form) tells me that this is accurate.

Tell me (us) about your students perceived use of English and what you think about the corpus data as they relate to your local context.

Thanks,
Rob

[Non-text portions of this message have been removed]



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 


Yahoo! Groups Sponsor 
ADVERTISEMENT





------------------------------------------------------------------------------
Yahoo! Groups Links

a.. To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

b.. To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7535
	From: sthornbury@w...
	Date: Mo Okt 11, 2004 10:46 

	Subject: Re: future perfect


	Dear Adrianna,
Regarding the future perfect and fp continuous: as Rob correctly 
says these forms are so rare, and so obvious (if you have already a 
basic understanding of "will", plus an understanding of the perfect 
and continuous apsects in English) that they don't bear "teaching". 
I imagine the Italian equivalents are not that dissimilar to English (if
Italian is anything like Spanish): Diego habrá fumado cien cigarillos
antes de medianoche... . Simply translate a few examples into 
Italian, and
get them to translate them back again. Spend approximately three 
minutes
doing this. And then get on to talking about their future plans, if 
that
is really what is important to them (in which case spend the 
remaining 57
minutes on it). If they actually have a need to express the future 
perfect
(continuous or otherwise), it will be a miracle, but make a big
song-and-dance about it if it happens to come up: it's much more 
likely
that they will remember the instance that is highligted in their
personalised talk than any number of examples that are served up to them
"cold" or dragged kicking and squealing out of a text.

But do not be fooled by the labels: there are a lot more improtant 
features of English than the future perfect continuous, which was 
invented by a coursebook writer in the mid-thirties who had an 
extra unit to fill. ;-)


Scott


On 11 Oct 04, at 19:09, Balbis wrote:

> 
> I have a group of Italian students who I teach English to (upper
> intermediate level). These students are having great difficulties
> understanding and grasping the future perfect and future perfect
> progressive. I need to do a lesson with them to explain the two (form &
> meaning) and I would like to give these students some extended work
> they can do at home. Any suggestions?
> 
> Thank you,
> Adrianna
> ----- Original Message ----- 
> From: Robert M. Haines 
> To: Dogme 
> Sent: Sunday, October 10, 2004 10:43 PM
> Subject: [dogme] Maslow's pyramid
> 
> 
> Russell wrote: "And I would be interested in knowing how many of us in
> the teaching profession have enough of the lower needs met to consider
> the self-realization need."
> 
> I am not an expert on self-actualization or the work of Abraham
> Maslow, but an interesting point, Russell. One of the things that
> immediately jumps out at me in Maslow's pyramid is it's very western
> idea of progress, i.e. that we continue to develop along an upward
> path as needs are met, lessons learned. This reminds me of Rilke's
> poem (perhaps mentioned here before) about life's upwardly spiraling
> journey, a very heroic notion in some ways.
> 
> I believe we continually orbit the self, like one of the moons around
> Jupiter, rotating in the light and silence of deep space as we move in
> what appears from our vantage point to be a straight line. Ego wants
> this illusion of linearity and rationality to rule our world, but we
> must meet the needs of imagination, not ego, to live beyond.
> 
> In ELT, so much testing and research can feed the ego but blind our
> imagination, where real teacher development begins. The imagination
> holds such great capacity for language learning as well, that it seems
> too simple for a "pyramid scheme" like Maslow's to illustrate the
> mysteries of the soul. I sometimes wonder if Maslow and others end up
> leading us to the glossy self-help section of our local bookstore or
> another expensive coaching session instead of guiding us towards the
> naturally soothing waters of good fiction, mythology and poetry.
> 
> And, likewise, how many teachers like me send students reaching for
> textbooks, worksheets and pre-recorded conversations comprised only of
> the residue of living language instead of engaging them in the context
> of language that communicates a story or some other truly human drama
> that resembles something we know in our bones? Our needs have been
> met, time and time again, by countless men, women and children. If
> only we realized our selves by living, thereby communicating, more
> authentically in the classroom.
> 
> Rob
> 
> [Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7536
	From: Adrian Tennant
	Date: Mo Okt 11, 2004 11:05 

	Subject: Re: future perfect


	Scott wrote:

> But do not be fooled by the labels: there are a lot more improtant
features of English than the future perfect
> continuous, which was invented by a coursebook writer in the
mid-thirties who had an extra unit to fill. ;-)

Thanks Scott, deadline for my next book is Wednesday and ... I have one
unit to go!
Couldn't think what should go in there, but now ...

I think I'll have finished it by the deadline.

Dr E



----------------------------------------------------------------------------
----



	


	Group: dogme
	Message: 7537
	From: Robert M. Haines
	Date: Di Okt 12, 2004 4:44 

	Subject: Adrianna''s Italian students


	Well, so much for my deductive approach, Adrianna. Scott came right out and said it like it is, I think. Maybe it's best not to prevaricate here.

Who devised the final exam/job interview? What are the criteria for a pass performance?

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7538
	From: Jeff Bragg
	Date: Di Okt 12, 2004 5:18 

	Subject: Re: future perfect


	I got this from my local concordancer. Seems it could only drag
up one example of the phrase 'will have been', which might
indicate its redundancy. PLease note the date, too!


By 1965, several or all of these systems will have been fully
tested and their reliability established. Thus, the need for the
B-70 as a strategic weapon system is doubtful.

Another concordancer got the fine result of zero examples!

Yup, it does indeed seem to be about as rare as a yuppy in
Woolworths.



=====
jeff
abu dhabi





___________________________________________________________ALL-NEW Yahoo! Messenger - all new features - even more fun! http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 7539
	From: Jeff Bragg
	Date: Di Okt 12, 2004 5:50 

	Subject: Re: future perfect [2]


	Oops! Tried it again and got this. Notice the preponderance of
passives, rather than continuous forms...

1 are easy to predict. We will have been an irrelevancy to
them for so long that
2 been distributed between these two parties will have been
doing no more than indicate acceptable alter
3 tical party's list of candidates. Each list will have been
drawn up not nationally, but regionally, in t
4 or whom they have expressed some preference will have been
elected. To make that possible the system 
5 3. By 1965, several or all of these systems will have been
fully tested and their reliability establishe
6 in geology, but unrelated to crypsys. It will have been
noted in Fig. 12 that banded shells are comm
7 onally, in the voter's own land. Candidates will have been
ranked in an unalterable order of preference
8 fficial trials, the position of your company will have been 
resolved and you will then be in a position 
9 without exception the candidates themselves will have been
selected by that supposedly indifferent part

WordNet entries for will have been

Fun, eh?!


=====
jeff
abu dhabi





___________________________________________________________ALL-NEW Yahoo! Messenger - all new features - even more fun! http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 7540
	From: sthornbury@w...
	Date: Di Okt 12, 2004 9:50 

	Subject: Re: future perfect [2]


	Don't forget that "will have done" also has past reference, as in 
"Most listeners will have heard of hormones" (COBUILD grammar 
example) and this is perfectly consistent with the way modals 
combine with the perfect infinitive to express assumptions about 
the past - compare, must have done, might have done, etc. It is 
alos consustent with one of the two core meanings of "will": 
predictablilty (the other being volition).

But here's one that - as far as I can ascertain - goes undescribed 
in the standard grammars:

BBC correspondant in Australia, answering question: "Has voting 
finished?"
[looks at watch] "The last votes would have been cast two minutes 
ago".

COBUILD (and many other grammars) say "You use *would* with 
*have* to talk about actions and events that were possible in the 
past, although they did not in fact happen".

But the last votes WERE cast two minutes ago. 

Talking to a friend on the phone last night about movies, I asked 
her if she'd seen the review of X movie in the local newspaper, and 
she said "No, I wouldn't have seen it. I was in Paris on Friday." She 
wouldn't have seen it, and she DIDN'T see it.

One more (authentic) example, before an invented one. It relates to 
the mystery as to how the Easter Islands transported and erected 
the stone statues for which the island is famous. "They would have 
needed timber and rope..." and "Where were the trees that would 
have been needed?" (Note that these are not unreal conditions, 
but assumptions about real situations: they DID need timber and 
rope).

Finally, an invented - but I think, plausible - example.
"I met a friend of yours at the conference in Gdansk - nice chap, 
retired, beard."
"Ah, that would have been Dennis".

Not: "That would have been Dennis if he'd been there, but he 
wasn't" but "That WAS Dennis".

It seems that the third conditional label has "conditioned" us to 
think of all examples of "would havedone" as being counterfactual. 
Not true!
S.





On 12 Oct 04, at 4:50, Jeff Bragg wrote:

> 
> Oops! Tried it again and got this. Notice the preponderance of
> passives, rather than continuous forms...
> 
> 1 are easy to predict. We will have been an irrelevancy to
> them for so long that
> 2 been distributed between these two parties will have been
> doing no more than indicate acceptable alter
> 3 tical party's list of candidates. Each list will have been
> drawn up not nationally, but regionally, in t
> 4 or whom they have expressed some preference will have been
> elected. To make that possible the system 
> 5 3. By 1965, several or all of these systems will have been
> fully tested and their reliability establishe
> 6 in geology, but unrelated to crypsys. It will have been
> noted in Fig. 12 that banded shells are comm
> 7 onally, in the voter's own land. Candidates will have been
> ranked in an unalterable order of preference
> 8 fficial trials, the position of your company will have been 
> resolved and you will then be in a position 
> 9 without exception the candidates themselves will have been
> selected by that supposedly indifferent part
> 
> WordNet entries for will have been
> 
> Fun, eh?!
> 
> 
> =====
> jeff
> abu dhabi
> 
> 
> 
> 
> 
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> 
> 
> 
> 
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>



	


	Group: dogme
	Message: 7541
	From: djn@dennisnewson.de
	Date: Di Okt 12, 2004 11:27 

	Subject: Re: future perfect [2]


	A Dennis, not writing from Gdansk, though I would have written from there had I 
attended the real or hypothetical conference if I would have had time, though I may well 
not have had...or there might easily have been no easily accessible internet facilities.

Trying to track down when the future perfect (and other tenses) are used and trying to 
unscramble their subtle, convoluted messages (He would have attended if he had been 
free, but he was lost in the wilds of Wales at the time and, as it happens, he has shaved 
off his beard and is no longer retired {not true] - but if all the conditions you prescribe 
had been true at the time and not merely logically and factually possible, then....

All of that can be diverting in the way that solving crossword puzzles or anagrams can 
be diverting, but - as I'm sure most of us agree - the future perfect, for example, would 
score miserably on the CU test, communicative usefulness test. This is just a hunch, 
but I doubt if my 91-year-old native speaker mother has ever used the FP.

Dennis



	


	Group: dogme
	Message: 7542
	From: Julian Bamford
	Date: Di Okt 12, 2004 11:07 

	Subject: Re: future perfect [2]


	on 10/12/04 6:27 PM, djn@d... at djn@d... wrote:

A Dennis, not writing from Gdansk, though I would have written from there
had I 
attended the real or hypothetical conference if I would have had time,
though I may well 
not have had...or there might easily have been no easily accessible internet
facilities.

Trying to track down when the future perfect (and other tenses) are used and
trying to 
unscramble their subtle, convoluted messages (He would have attended if he
had been 
free, but he was lost in the wilds of Wales at the time and, as it happens,
he has shaved 
off his beard and is no longer retired {not true] - but if all the
conditions you prescribe
had been true at the time and not merely logically and factually possible,
then....

All of that can be diverting in the way that solving crossword puzzles or
anagrams can 
be diverting, but - as I'm sure most of us agree - the future perfect, for
example, would 
score miserably on the CU test, communicative usefulness test. This is just
a hunch, 
but I doubt if my 91-year-old native speaker mother has ever used the FP.

Dennis
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	Group: dogme
	Message: 7543
	From: Julian Bamford
	Date: Di Okt 12, 2004 11:22 

	Subject: apologies


	I did it again. . . reposted someone else's message. It's the second time
I've done it in as many months, so I should offer an explanation. For some
odd reason, I can often only read dogme messages if I open a 'reply' window.
After reading, I click the top left corner to close the window. But the
'Send now' button is also near the top left hand corner, and once in a while
I stupidly hit that button . . . which sends the message I was reading back
to the dogme list. Many apologies. And now the cute outro: I would not
have done it if I'd been paying proper attention.
Julian



	


	Group: dogme
	Message: 7544
	From: Rita Baker
	Date: Di Okt 12, 2004 2:04 

	Subject: Re: future perfect


	I would argue that discounting the future perfect tenses is a very 
'deconstructed' way of looking at grammar. I may not wear my swim suit as 
often as I wear skirts and jeans, but when a swimming costume is needed, 
nothing else will suffice. I agree that there is no point making a song and 
dance about future perfect tenses, but surely they would cease to exist if 
they were really so infrequently used. In fact, do we have any future 
tenses in English? Doesn't the ''future perfect' belong to the realm of 
modality, and wouldn't it be better taught within that framework? How about 
sentences such as; 'there's no point ringing her yet - she won't have got 
back'. I heard this sentence five minutes ago. I don't teach tenses as 
individual, deconstructed components chosen on the basis of frequency of 
usage; I teach them notionally as part of a coherent system. The 'future 
perfect' is notionally similar to the 'present' and 'past' perfect tenses. 
I would concentrate on what 'perfect' and 'will' means. 'Will' doesn't 
necessarily mean 'future'.

Rita


At 21:46 11/10/2004, you wrote:


Dear Adrianna,
Regarding the future perfect and fp continuous: as Rob correctly
says these forms are so rare, and so obvious (if you have already a
basic understanding of "will", plus an understanding of the perfect
and continuous apsects in English) that they don't bear "teaching".
I imagine the Italian equivalents are not that dissimilar to English (if
Italian is anything like Spanish): Diego habrá fumado cien cigarillos
antes de medianoche... . Simply translate a few examples into
Italian, and
get them to translate them back again. Spend approximately three
minutes
doing this. And then get on to talking about their future plans, if
that
is really what is important to them (in which case spend the
remaining 57
minutes on it). If they actually have a need to express the future
perfect
(continuous or otherwise), it will be a miracle, but make a big
song-and-dance about it if it happens to come up: it's much more
likely
that they will remember the instance that is highligted in their
personalised talk than any number of examples that are served up to them
"cold" or dragged kicking and squealing out of a text.

But do not be fooled by the labels: there are a lot more improtant
features of English than the future perfect continuous, which was
invented by a coursebook writer in the mid-thirties who had an
extra unit to fill. ;-)


Scott


Rita Baker BA PGCE (Tefl) FRSA
Training Development Partner
Lydbury English Centre
The Old Vicarage
Lydbury North
Shropshire SY7 8AU

Email:rita@l...
http://www.lydbury.co.uk

Tel: (0)1588 681 000 / 001 / 002
Fax: (0)1588 681 018
Mobile: 07785 274 270



	


	Group: dogme
	Message: 7545
	From: Olwyn Alexander
	Date: Di Okt 12, 2004 5:47 

	Subject: Conference call


	(With permission from Scott) I'm writing to invite you to submit
presentations for the joint BALEAP / SATEFL conference which is being held
at Heriot-Watt University, Edinburgh, UK 15th-17th April 2005. The theme
for the conference is 'New Approaches to Materials development for Language
Learning' and we would like to have the Dogme view represented in some way.

You can read a more detailed call for papers on the conference website
http://www.satefl.org.uk/newapproaches/

We'll be adding details for registration and the programme once they are
available.

Please get in touch with me directly if you have any questions.

Olwyn


Ms Olwyn Alexander
School of Management and Languages
Heriot Watt University
Edinburgh EH14 4AS

Phone: 0131 451 8189
Fax: 0131 451 3079

Email: O.Alexander@h...


	


	Group: dogme
	Message: 7546
	From: Robert M. Haines
	Date: Di Okt 12, 2004 6:08 

	Subject: article on dogme


	Here's an article about dogme by Ruth Hamilton. The link was posted on the gisig list. The article appears in the latest issue of Humanising Language Teaching.

http://www.hltmag.co.uk/sept04/mart4.htm

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7547
	From: Robert M. Haines
	Date: Di Okt 12, 2004 6:40 

	Subject: infrequency of modal+perfect infinitive structure


	Rita writes: "I agree that there is no point making a song and dance about future perfect tenses, but surely they would cease to exist if they were really so infrequently used."

Isn't it possible that instead of disappearing like the dodo these instances of language just appear infrequently as apparently do yuppies in Woolworths? Of course, after reading about the infrequency of young upwardly mobile professionals in Woolworths we immediately spot one in aisle 5, sipping a skinny latte while the Volvo wagon waits outside in the parking lot (stereotypes abound, Jeff!).

And so it was with Rita's example: "How about sentences such as; 'there's no point ringing her yet - she won't have got back'. I heard this sentence five minutes ago."

This does seem akin to Scott's example(s):

BBC correspondant in Australia, answering question: "Has voting finished?"
[looks at watch] "The last votes would have been cast two minutes ago".

*Might I add: [Australian liberals] Heavy sigh!*

In Swan, M. (1995). Practical English Usage. OUP, which was handed out on the CELTA I did way back when:
"Note that the structure modal verb+perfect infinitive does not always refer either to the past or to an 'unreal' situation. It can also be used, for instance, when we say how confident we are that something has happened. She *could/should/ought to/may/will/must have arrived* by now.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7548
	From: Robert M. Haines
	Date: Di Okt 12, 2004 7:03 

	Subject: scaffolding


	Yesterday, I witnessed a moment great success. E. wanted to say something, but he got tripped up on a minor detail of error as he often does, hence his message became somewhat of a clinker(and perhaps a clunker).

So I asked if anyone had understood. I. took the ball and ran with it. I understood I.'s message. Had anyone else? Yes, someone else gave an interpretation that seemed less coherent to *me*.

I passed back to E., who this time delivered his message with more precision than had I. For example, he added the -ed to rain to talk about how he and some other students had left the soccer field once it had started raining.

It was like Evolution --- which is not always slow and undetectable, by the way --- through this interaction, E. was able to construct a unique message beyond any of the similar ones he had been exposed to during the exchange.

This is quite unreliable action research, I realize; E. could have had time to reconsider or maybe he just relaxed. Nonetheless, even under those circumstances, the interaction was fruitful.

Rob

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7549
	From: sthornbury@w...
	Date: Di Okt 12, 2004 7:03 

	Subject: Re: infrequency of modal+perfect infinitive structure


	On 12 Oct 04, at 9:40, Robert M. Haines wrote:
> In Swan, M. (1995). Practical English Usage. OUP, which was handed out on
> the CELTA I did way back when: "Note that the structure modal verb+perfect
> infinitive does not always refer either to the past or to an 'unreal'
> situation. It can also be used, for instance, when we say how confident we
> are that something has happened. She *could/should/ought to/may/will/must
> have arrived* by now.
> 

Yes, but no "would have arrived". Interestingly Sylvia Chalker, in 
her otherwise reliable "Word by Word", says that "would have 
arrived" is a less certain variant of "might have arrived". I'd say it 
was *more* certain: compare:

That would have been Dennis.
That might have been Dennis.

Also, it'd not always interchangeable with "might have done": 
witness:

The Easter Islanders would have needed timber (to transport 
and erect the statues)
?The Easter Islanders might have needed timber...

As for Rita's plucky defence of the future perfect, isn't it a good 
example of a "grammar mcnugget" - i.e. something invented by 
coursebook writers because it's easy to package and test? It 
reminds me of the TESL-listserv posting of ages ago (which I've 
obviously misfiled because I can't find it) in which a teacher used 
the analogy of the Gerber babyfood people who put salt into their 
products, not because babies could taste it, but because parents 
would often dip in a finger and have a taste themselves (yum yum) -
so too do coursebook writers include things like future perfect and 
even the future-in-the-past (remember that?!), not because the 
students need or want them but because teachers like teaching 
them.

S.



	


	Group: dogme
	Message: 7550
	From: Robert M. Haines
	Date: Di Okt 12, 2004 7:33 

	Subject: infrequency of modal+perfect infinitive structure


	I love that bit about the baby food analogy to textbooks.

I think 'would' is implied in the Swan citation as it appears under 'modals' and he refers to 'would' and other modals as they are used to talk about 'unreal' situations before the example I've cited. Then again, Swan does seem to be quite detailed in his work, so... point taken.

But you do agree, Scott, it seems from your examples, that these are instances of 'would' used to express confidence and certainty as in Rita's example with 'will', wouldn't you? 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7551
	From: Diarmuid Fogarty
	Date: Di Okt 12, 2004 9:40 

	Subject: Suggestions for Adrianna


	Scott's examples seem to be more like the traditional (and highly
favoured by teachers) conditional aspect of the verb:

[If everything that you have told me is correct,] then that would have
been Dennis (although I was not there and cannot state with any REAL
degree of certainty that that is the case).

[If everything that I know about those Easter Islanders and their
available resources is correct then they] would have needed to import
stones etc [although I was not there and cannot state with any REAL
degree of certainty that that is the case].

[If the process went as it usually does and there were no unforeseen
events] voting would have finished two minutes ago [although I was busy
swilling whiskey in the hotel bar at the time, unbeknownst to the
licence-fee payers].

In other words, it could be a kind of hedging. We are fairly certain,
but not certain enough to state unequivocably that this was the case.

I can just imagine Adrianna tearing her hair out at the hornet's nest
she has stirred up, but perhaps therein lies her answer. Why not just
copy out the examples that have been used here and ask Ss to classify
them into groups or to come up with Italian equivalents or to act as
descriptive grammarians and to come up with "rules" (which could then be
compared). Personally, I wouldn't complicate matters by advising Ss
about frequency or "rules" or anything like that. I'd just get them to
come up with their own ideas and move on. As it is, I imagine that most
students will be able to deduce the meaning should they ever come up
against it again. Another follow up might be to get Ss to write bizarre
sentences on slips of paper (using the target grammar). Redistribute
them and get Ss to work in pairs to come up with some sort of dialogue
(20 turns maximum) where the last turn must be the sentence they were
given.




>>> haines@n... 10/12/04 6:33 PM >>>

I love that bit about the baby food analogy to textbooks.

I think 'would' is implied in the Swan citation as it appears under
'modals' and he refers to 'would' and other modals as they are used to
talk about 'unreal' situations before the example I've cited. Then
again, Swan does seem to be quite detailed in his work, so... point
taken.

But you do agree, Scott, it seems from your examples, that these are
instances of 'would' used to express confidence and certainty as in
Rita's example with 'will', wouldn't you? 

Rob

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7552
	From: Rita Baker
	Date: Di Okt 12, 2004 10:34 

	Subject: Re: infrequency of modal+perfect infinitive structure


	I don't think I'm actually defending the 'future perfect' ; I maintain that 
we DO use the structure that goes by that name - but it's a crap name - as 
are most of the names of the tenses. In particular I think 'continuous' and 
'progressive' are faintly ridiculous. Far from McNuggets, I'm talking about 
an integrated system!

Rita


Rita Baker BA PGCE (Tefl) FRSA
Training Development Partner
Lydbury English Centre
The Old Vicarage
Lydbury North
Shropshire SY7 8AU

Email:rita@l...
http://www.lydbury.co.uk

Tel: (0)1588 681 000 / 001 / 002
Fax: (0)1588 681 018
Mobile: 07785 274 270



	


	Group: dogme
	Message: 7553
	From: Anne Fox
	Date: Di Okt 12, 2004 11:08 

	Subject: Dyslexia and dogme


	I have just started a new course with technical English students and 
got a few late entrants telephoning me so that I could assess which 
of the two groups they should join. 

One of them has told me he is dyslexic and from what he told me I 
gather that it is pretty serious with him eg he cannot always read 
back what he has written.

A frantic attempt to find out more has revealed to me that dyslexics 
need lots of structure, blue paper and the use of certain fonts to 
make life easier. 

One of my immediate reactions was that we should make use of a tape 
recorder as a substitute for him writing things down but after I put 
the phone down I wondered about the practicalities of this. How for 
example could you 'leaf through', 'index' or 're-arrange' an audio 
recording?

Having been a faithful reader of the Dogme group for a couple of 
years now I recognise the themes of taking notes, boarding, 
producing class minutes and so on. And having been asked to step in 
at the last minute to complete the earlier courses after their 
teacher left I had myself devised an approach heavily based on the 
use of index cards and word games based on the technical vocabulary.

So my question is, is it possible to be dogmetic without being so 
reliant on the written word? Or should I just assume that this adult 
man has devised his own coping mechanisms especially with regard to 
using the technical sheets which are the main reason for the 
existence of the course and carry on regardless?
Anne Fox
Denmark



	


	Group: dogme
	Message: 7554
	From: sthornbury@w...
	Date: Di Okt 12, 2004 11:26 

	Subject: Re: Suggestions for Adrianna


	Nicely argued, Diarmuid. My feeling is that the direction of 
semantic "leakage" is the reverse: that "would have" expresses 
some hypothesised (factual or counterfactual) situation, and that it 
therefore happens to collocate nicely with "if + remote past form" 
which presents some hypothetical (solely counterfactual) condition. 
That is to say, the so-called third conditional is derived from the 
core meaning of "would + have", and has, over time, almost 
supplanted it. 

This is demonstrated in the ambiguous cases where - in the 
absence of context - it is not clear whether the "would" clause is 
real or unreal:

e.g.: Tom would have enjoyed that.

1. I took Tom and Jerry to see Shrek 2.
Ah, Tom would've enjoyed that. He loved Shrek 1.
(= an hypothesis about a situation that we know existed)

2. I took Jerry (but not Tom) to see Shrek 2.
Ah, Tom would've enjoyed that. You should have taken him too.
(= an hypothesis about a situation that we know didn't exist)

In the end, they're both hypotheses.

S.



On 12 Oct 04, at 20:40, Diarmuid Fogarty wrote:

> 
> Scott's examples seem to be more like the traditional (and highly
> favoured by teachers) conditional aspect of the verb:
> 
> [If everything that you have told me is correct,] then that would have
> been Dennis (although I was not there and cannot state with any REAL
> degree of certainty that that is the case).
> 
> [If everything that I know about those Easter Islanders and their
> available resources is correct then they] would have needed to import
> stones etc [although I was not there and cannot state with any REAL
> degree of certainty that that is the case].
> 
> [If the process went as it usually does and there were no unforeseen
> events] voting would have finished two minutes ago [although I was busy
> swilling whiskey in the hotel bar at the time, unbeknownst to the
> licence-fee payers].
> 
> In other words, it could be a kind of hedging. We are fairly certain, but
> not certain enough to state unequivocably that this was the case.
> 
> I can just imagine Adrianna tearing her hair out at the hornet's nest she
> has stirred up, but perhaps therein lies her answer. Why not just copy out
> the examples that have been used here and ask Ss to classify them into
> groups or to come up with Italian equivalents or to act as descriptive
> grammarians and to come up with "rules" (which could then be compared).
> Personally, I wouldn't complicate matters by advising Ss about frequency
> or "rules" or anything like that. I'd just get them to come up with their
> own ideas and move on. As it is, I imagine that most students will be able
> to deduce the meaning should they ever come up against it again. Another
> follow up might be to get Ss to write bizarre sentences on slips of paper
> (using the target grammar). Redistribute them and get Ss to work in pairs
> to come up with some sort of dialogue (20 turns maximum) where the last
> turn must be the sentence they were given.
> 
> 
> 
> 
> >>> haines@n... 10/12/04 6:33 PM >>>
> 
> I love that bit about the baby food analogy to textbooks.
> 
> I think 'would' is implied in the Swan citation as it appears under
> 'modals' and he refers to 'would' and other modals as they are used to
> talk about 'unreal' situations before the example I've cited. Then again,
> Swan does seem to be quite detailed in his work, so... point taken.
> 
> But you do agree, Scott, it seems from your examples, that these are
> instances of 'would' used to express confidence and certainty as in
> Rita's example with 'will', wouldn't you? 
> 
> Rob
> 
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	Group: dogme
	Message: 7555
	From: Adrian Tennant
	Date: Di Okt 12, 2004 11:44 

	Subject: Re: Dyslexia and dogme


	Hi Anne,

I'll try to help a bit by starting with sometjing you said:

> Having been a faithful reader of the Dogme group for a couple of
> years now I recognise the themes of taking notes, boarding,
> producing class minutes and so on.
> So my question is, is it possible to be dogmetic without being so
> reliant on the written word?

Not necessarily. In fact, as a learner who never writes anything down (and
would turn up to classwithout paper & pen and infuriate my teachers) I am
quite willing to let students rely on memory, recordings etc. And, although
I may 'board' I will often summarize, paraphrase, question etc to give my
non-visual (non-written) students equal access to what we are doing, have
done, and will have done (damn future perfect just crept in! sneaky
b*****!).
The other thing I've found works with dyslexics (although I don't think
I've ever had a really bad case) is to encourage reading and slowly work
through as many of the oddities of English spelling - believe it or not,
there are some rules!

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7556
	From: Robert M. Haines
	Date: Mi Okt 13, 2004 4:00 

	Subject: all kinds of stuff


	I just had a great experience in class: an engaging and interesting conversation about Indigenous People's Day, Columbus Day and Day of the Races (in the Dominican Republic) that brought up the question of race as a social construct. Where does white end and brown begin? Is it accurate and/or appropriate to say that 'black' is a race? Is white a race? What does L. mean when she say's she's Mulato? And so on. 

We also discussed how different students view this holiday. It seems Columbus was on a business trip the Spanish government, got lost, transported African slaves, spread disease, raped and pillaged then returned to be celebrated as a hero and remembered in school books as the man who discovered America. And you all celebrate this guy?

Finally, the students had a fifteen-minute discussion on their own while I took notes. Each of them wrote a summary which they can compare to those of their classmates and the one I shall soon write and e-mail to them all.

**********************************
As far as dogme favoring the written word, at least two of my students make a habit of recording our classes. I often observe/hear them listening to their recordings during the break and after class. 

***********************************

As for the two examples Scott's listed: 

1. I took Tom and Jerry to see Shrek 2.
Ah, Tom would've enjoyed that. He loved Shrek 1.
(= an hypothesis about a situation that we know existed)"


2. I took Jerry (but not Tom) to see Shrek 2.
Ah, Tom would've enjoyed that. You should have taken him too.
(= an hypothesis about a situation that we know didn't exist)

Are these invented or collected? The first one doesn't pass the gut check for my idiolect. My initial reaction is to claim I'd say something like: "Tom *must've* enjoyed that."

I think Diarmuid wins the dogmeticity award, once again.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7557
	From: HalimaBrewer
	Date: Mi Okt 13, 2004 6:39 

	Subject: Re: infrequency of modal+perfect infinitive structure


	sorry guys couldn't resist it - all this talk of the future perfect reminded me of this quote from Hitchiker's guide to the galaxy (with which I have entertained my more advanced students) 
Halima 

Excerpt from 

The Hitchhiker's Guide to the Galaxy -a trilogy in four parts

by Douglas Adams 1986 




One of the major problems encountered in time travel is not that of accidentally becoming your own father or mother. There is no problem involved in becoming your own father or mother that a broadminded and well adjusted family can't cope with. There is also no problem about changing the course of history - the course of history does not change because it all fits together like a jigsaw. All the important changes have happened before the things they were supposed to change and it all sorts itself out in the end.




The major problem is quite simply one of grammar, and the main work to consult in this matter is Dr. Streetmentioner's Time Traveller's Handbook of 1001 Tense Formations. It will tell you for instance how to describe something that was about to happen to you in the past before you avoided it by time-jumping forward two days in order to avoid it. The event will be described differently according to whether you are talking about it from the standpoint of your own natural time, from a time in the further future, or a time in the further past and is further complicated by the possibility of conducting conversation whilst you are actually travelling from one time to another with the intention of becoming your own mother or father.




Most readers get as far as the Future Semi-Conditionally Modified Subinverted Plagal Past Subjunctive Intentional before giving up and in fact in later editions of the book all the pages beyond this point have been left blank to save on printing costs. 




The Hitchhiker's Guide to the Galaxy skips lightly over this tangle of academic abstraction, pausing only to note that the term "Future Perfect" has been abandoned since it was discovered not to be. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7558
	From: HalimaBrewer
	Date: Mi Okt 13, 2004 6:57 

	Subject: Re: future perfect


	Hi, Rita, 
future is already a modality and by definition is unknown 
I teach will as a model verb - and tell my students that "technically (leave the meaning of that open) there is no future tense in English" but if they want to think of the will+verb construction as future, go right ahead. 

I also teach that all "perfect" tenses in English relate two times, so the present perfect somehow relates the present and the past. The past perfect somehow relates 2 times in the past with one further in the past than the other - (and when this relation is clear anyway, the past perfect can be dispensed with) and that the future perfect relates present and future or perhaps 2 times in the future with one more in the future than the other. 

This seems to work as a rule-of-thumb definition of perfect tenses at least in the receptive forms, and rarely do they need it in speaking or writing, and if they do, they are usually advanced enough to deal with a little help or work it out alone. 

maybe this is a lot of nonsense - but it seems to be good enough for most of my students - (they could be ignoring what I say and resolving not to ask me again :-) but they do look as if it helps. 

Halima 
----- Original Message ----- 
From: Rita Baker 
To: dogme@yahoogroups.com 
Sent: Tuesday, October 12, 2004 8:04 PM
Subject: Re: [dogme] future perfect


I would argue that discounting the future perfect tenses is a very 
'deconstructed' way of looking at grammar. I may not wear my swim suit as 
often as I wear skirts and jeans, but when a swimming costume is needed, 
nothing else will suffice. I agree that there is no point making a song and 
dance about future perfect tenses, but surely they would cease to exist if 
they were really so infrequently used. In fact, do we have any future 
tenses in English? Doesn't the ''future perfect' belong to the realm of 
modality, and wouldn't it be better taught within that framework? How about 
sentences such as; 'there's no point ringing her yet - she won't have got 
back'. I heard this sentence five minutes ago. I don't teach tenses as 
individual, deconstructed components chosen on the basis of frequency of 
usage; I teach them notionally as part of a coherent system. The 'future 
perfect' is notionally similar to the 'present' and 'past' perfect tenses. 
I would concentrate on what 'perfect' and 'will' means. 'Will' doesn't 
necessarily mean 'future'.

Rita


At 21:46 11/10/2004, you wrote:


Dear Adrianna,
Regarding the future perfect and fp continuous: as Rob correctly
says these forms are so rare, and so obvious (if you have already a
basic understanding of "will", plus an understanding of the perfect
and continuous apsects in English) that they don't bear "teaching".
I imagine the Italian equivalents are not that dissimilar to English (if
Italian is anything like Spanish): Diego habrá fumado cien cigarillos
antes de medianoche... . Simply translate a few examples into
Italian, and
get them to translate them back again. Spend approximately three
minutes
doing this. And then get on to talking about their future plans, if
that
is really what is important to them (in which case spend the
remaining 57
minutes on it). If they actually have a need to express the future
perfect
(continuous or otherwise), it will be a miracle, but make a big
song-and-dance about it if it happens to come up: it's much more
likely
that they will remember the instance that is highligted in their
personalised talk than any number of examples that are served up to them
"cold" or dragged kicking and squealing out of a text.

But do not be fooled by the labels: there are a lot more improtant
features of English than the future perfect continuous, which was
invented by a coursebook writer in the mid-thirties who had an
extra unit to fill. ;-)


Scott


Rita Baker BA PGCE (Tefl) FRSA
Training Development Partner
Lydbury English Centre
The Old Vicarage
Lydbury North
Shropshire SY7 8AU

Email:rita@l...
http://www.lydbury.co.uk

Tel: (0)1588 681 000 / 001 / 002
Fax: (0)1588 681 018
Mobile: 07785 274 270 
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	Group: dogme
	Message: 7559
	From: diarmuid_fogarty
	Date: Mi Okt 13, 2004 7:35 

	Subject: future perfect/ dyslexics


	Halima's recent message left me wondering if I am the only person who 
tries to eschew grammatical explanations altogether? (NB: I did 
say "tries"). Not because of any purist mentality, keeping me to the 
dogme scripture (after all, we've discussed a number of times whether 
grammar is (in)compatible with dogme or not), but simply because I 
fin that if it can't be explained in less than a handful of words, 
even the most capable students begin to blanch and doub their 
abilities to produce a piece of grammar that they regularly produce 
without even thinking about it. Articles are one such area of grammar 
that my class have been agonising over ever since we did a 
consciousness raising activity with a text the other day. All of a 
sudden, I have perfectly reasonable speakers of English telling me 
that they don't understand articles at all and that they need more 
grammar. Yet whenever we devote part of the lesson to wresting 
meaning from any particular choice of words, they visibly shut down 
and wait for the talking to start again.

Regarding dyslexic language learners, I speak with the perspective of 
one who has attended a Dyslexia Awareness course, so I wouldn't 
exactly call myself qualified, but...

Firstly, dogme needn't be text-based (although Scott has suggested 
that it may well be). I am sure that ALL of us would agree that it is 
meaning-based. Therefore, although textifying the language does allow 
you to pin it to cardboard and inspect it clearly, there is no need 
to do this. The tape recorder is a good alternative to trapping the 
language (as indeed is video). After all, as Vygotsky (remember him?)
was keen to point out, language starts as speech (at least that's MY 
interpretation of his work...although I have never actually read it!)

Secondly, it isn't just blue paper that is thought to helppeople who 
have dyslexia, it is any variation on the black on white theme. At my 
college, we photocopy (erm...I don't...gulp) onto ivory coloured 
paper and the House Font is Arial 14pt (although any sans serif is 
said to be suitable). If I remember rightly, different dyslexics have 
different colour preferences ((at which point it is worth recalling 
that there are many different types of dyslexia).

Another suggestion might be to use e-mail and electronic methods of 
communication wherever possible. People with dyslexia often find it 
easier to read from a computer screen than they do from paper. 
Computer screeens also allow you to increase the size of the font as 
well as change its colour and the colour of the backdrop.

It might also be worth remembering that simply because someone is 
dyslexic in one language, it doesn't necessarily follow that they 
will be afflicted by their condition in a second language. 

For the time being, I would have thought that this situation has 
created a need to talk with the student about this condition and how 
it affects him ad how he thinks you could help him deal with it. You 
will also be able to find advice at http://www.bda-
dyslexia.org.uk/main/information/adults/a08fehe.asp that I am sure 
will be of more use!



	


	Group: dogme
	Message: 7560
	From: Diarmuid Fogarty
	Date: Mi Okt 13, 2004 8:30 

	Subject: Re: Dyslexia and dogme


	Anne asks: Or should I just assume that this adult 
man has devised his own coping mechanisms especially with regard to 
using the technical sheets which are the main reason for the 
existence of the course and carry on regardless?


Just one more thing...if you decided to follow this option in the UK,
you would be leaving yourself open to prosecution, so my advice would
be, "assume nothing". In the UK, the law recognises the rights of
everyone to a full education and states that it is the teacher's
responsibility to ensure that this happens. If you "assume" anything,
you are relying on your student's ability to integrate into a society
where disabilities are seen as exceptions to the norm and which expects
people with disbilities to find a way to "cope" in order to fit in. This
was (and, some may argue, still is) the case in the UK until the
Tomlinson Report which warned that "integration" was not a suitable goal
for educators: we should be aiming for "inclusion" where society, rather
than expecting people with disabilities to conform to a Norm, accepts
its responsibility to adapt itself to ensure that all of us who form
part of society can participate fully in it and reap its attendant
benefits.

Diarmuid
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	Group: dogme
	Message: 7561
	From: Rita Baker
	Date: Mi Okt 13, 2004 11:22 

	Subject: Re: Dyslexia and dogme


	Dear Anne,

I think a brilliant way forward would be to ask this man what coping 
strategies he has already devised. It may be that he hasn't ... in which 
case you could help him to devise some. Dyslexia isn't a diagnosis as such. 
It is an umbrella term which embraces a whole continuum. The most positive 
aspect is that this chap has already recognised that he has some kind of 
perceptual difficulty and so is not likely to have labelled himself as 
stupid - which is what plagues many dyslexic learners. I see dogme as a 
'student - out' approach as opposed to a 'textbook - in' approach. You have 
shown that you respect students as individuals and this will be very 
welcome to a dyslexic learner. I can recommend some reading if you're 
interested, or send you some material form workshops I have run on 
dyslexia. He may be very visual and will almost certainly be a global 
rather than a linear thinker - so pictures, diagrams and illustrations may 
be a way of helping him to record.

Good luck.

Rita


Rita Baker BA PGCE (Tefl) FRSA
Training Development Partner
Lydbury English Centre
The Old Vicarage
Lydbury North
Shropshire SY7 8AU

Email:rita@l...
http://www.lydbury.co.uk

Tel: (0)1588 681 000 / 001 / 002
Fax: (0)1588 681 018
Mobile: 07785 274 270



	


	Group: dogme
	Message: 7562
	From: Rita Baker
	Date: Mi Okt 13, 2004 12:10 

	Subject: Re: future perfect


	Hi Halima,

We are on exactly the same wave-length here. I teach the notions that you 
mention as a FRAMEWORK. I don't drill or practise such 'grammar' but when a 
real example comes up in a lesson, I can then refer it to the framework so 
that learners can make appropriate connections.

Incidentally, I've just listened to a 20 minute broadcast by a friend of 
mine who used to work in submarines in the Royal Navy and now lives in 
Canada. He was being interviewed on a local Canadian radio channel about 
whether or not the Brits had sold the Canadians a pup. He listed all the 
procedures which will have been put in place before the hand-over was made 
... 5 minutes of ... they 'will have carried out checks etc. Text books 
might call it the 'future perfect', but it was all inferences about the 
past! Interesting too, as observed in an earlier posting (was it Diarmuid) 
that much of this was in the passive.

Rita

Rita Baker BA PGCE (Tefl) FRSA

Training Development Partner
Lydbury English Centre
The Old Vicarage
Lydbury North
Shropshire SY7 8AU

Email:rita@l...
http://www.lydbury.co.uk

Tel: (0)1588 681 000 / 001 / 002
Fax: (0)1588 681 018
Mobile: 07785 274 270 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7563
	From: Diarmuid Fogarty
	Date: Mi Okt 13, 2004 2:56 

	Subject: One More Fut Perf suggestion


	Here's a good task (he wrote) if you have access to computers. You could
ask
Ss to put "will have" into Google. The speech marks are needed to ensure
that Google only looks for pages that have "will" and "have" next to
each
other. Ask Ss to note down any occasions when "have" is followed by the
past
participle. I looked at the first ten pages of google (100 results -
hey,
I'm off work, sick and I needed something to do) which returned the
following (it's hardly scientific, but only 4% of the examples featured
the
target structure, 5% if you include repetitions).

You could put Ss into groups and ask one group to look for "will have";
another group to look for "'ll have"; another group to look for
"'ll've";
another group to look for "will not have"; "won't have"; "'ll not have".

RESULTS FOR WILL HAVE (too lazy to do references)

And if Iraq dissolves in chaos and civil war, or becomes a failed state,
or
if we are run out and it reverts to anti-Americanism, the Bush foreign
policy will be a utopian failure. He will have gone to war to make Iraq
safe
for democracy and only made it safe for terrorists.

270K Fewer Workers Will Have Been Hired In 2004--ITAA Sept. 8, 2004
(Newspaper headline)

Microsoft claims it will have stopped spam in two years time:

By 2029, Kurzweil predicted that $1,000 of computation will be 1,000
times
more powerful than the human brain, which by then will have been fully
reverse-engineered to the point that computers could probably replace
brains.
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	Group: dogme
	Message: 7564
	From: Robert M. Haines
	Date: Mi Okt 13, 2004 6:27 

	Subject: feedback on students'' writing


	Recently, a thread on providing feedback on students' writing appeared on the list. I'd like to give a practical example of the mother-ese mentioned in that thread. 

I was given 19 papers, each about a page long, about the volunteer work students did over the weekend, a soccer game they played or did not play and a basketball game they watched at one of the local sports stadiums. 

I read through the papers then wrote a two-page letter to the students, explaining to them what I had learned about their weekend by reading the papers. In my letter, I was sure to include every detail that might provide what's been called "positive input", i.e. a grammatical/comprehensible form of what a student or students had written. 

I also added my thoughts about the information they shared, e.g. "Thanks for making the campus a cleaner and more environmentally stable place." and "You must have gotten really wet playing soccer in the rain." 

Finally, I summed up with a global account of what made the papers easy or difficult for me to understand as a reader.

I provided feedback in this way in addition to highlighting items in the papers that seemed problematic. What do I mean by problematic? I mean the things that made me go Hmm... --- the points in the text where I either felt confused or lost. 

I provided feedback in this manner because I think the prospect of reading a letter from the teacher that relates to me personally, to something I wrote to the same teacher, is more interesting/motivating and less daunting than other form of feedback I've tried with students.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7565
	From: djn@dennisnewson.de
	Date: Mi Okt 13, 2004 8:09 

	Subject: Re: feedback on students'' writing


	Rob,

Let me get this right. Did you write a two-page letter to each student, i.e. 2 times 19 = 
39, or one two-page letter for them all to share?

Dennis



	


	Group: dogme
	Message: 7566
	From: Robert M. Haines
	Date: Do Okt 14, 2004 2:36 

	Subject: Re: feedback on students'' writing


	Sorry, I thought that might be confusing. I wrote one two-page letter and
copied it 20 times so that each student would have a copy of the same
letter. The letter was not single-spaced, btw.

Today in class, students received the letter and what they had written with
highlights (from me). I pointed out that the answers to questions they might
have about the highlighted items could most likely be found in my letter to
them, which they read, talked about in groups, then listened to me read as
they shadow read the text.

Rob
----- Original Message ----- 
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, October 13, 2004 11:09 AM
Subject: Re: [dogme] feedback on students' writing


>
> Rob,
>
> Let me get this right. Did you write a two-page letter to each student,
i.e. 2 times 19 =
> 39, or one two-page letter for them all to share?
>
> Dennis
>
>
>
>
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>
>
>
>
>
>
>



	


	Group: dogme
	Message: 7567
	From: Miriam Faine
	Date: Mi Okt 13, 2004 6:45 

	Subject: Re: infrequency of modal+perfect infinitive structure


	Thank you for this Halima. This is one of the more enlightening
grammatical explanations posted recently.
Miriam

HalimaBrewer wrote:
> 
> sorry guys couldn't resist it - all this talk of the future perfect
> reminded me of this quote from Hitchiker's guide to the galaxy (with
> which I have entertained my more advanced students)
> Halima
> 
> Excerpt from
> 
> The Hitchhiker's Guide to the Galaxy -a trilogy in four parts
> 
> by Douglas Adams 1986
> 
> One of the major problems encountered in time travel is not that of
> accidentally becoming your own father or mother. There is no problem
> involved in becoming your own father or mother that a broadminded and
> well adjusted family can't cope with. There is also no problem about
> changing the course of history - the course of history does not change
> because it all fits together like a jigsaw. All the important changes
> have happened before the things they were supposed to change and it
> all sorts itself out in the end.
> 
> The major problem is quite simply one of grammar, and the main work
> to consult in this matter is Dr. Streetmentioner's Time Traveller's
> Handbook of 1001 Tense Formations. It will tell you for instance how
> to describe something that was about to happen to you in the past
> before you avoided it by time-jumping forward two days in order to
> avoid it. The event will be described differently according to whether
> you are talking about it from the standpoint of your own natural time,
> from a time in the further future, or a time in the further past and
> is further complicated by the possibility of conducting conversation
> whilst you are actually travelling from one time to another with the
> intention of becoming your own mother or father.
> 
> Most readers get as far as the Future Semi-Conditionally Modified
> Subinverted Plagal Past Subjunctive Intentional before giving up and
> in fact in later editions of the book all the pages beyond this point
> have been left blank to save on printing costs.
> 
> The Hitchhiker's Guide to the Galaxy skips lightly over this tangle
> of academic abstraction, pausing only to note that the term "Future
> Perfect" has been abandoned since it was discovered not to be.
> 
> [Non-text portions of this message have been removed]
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> [click here]
> 
> 
> ---------------------------------------------------------------
> Yahoo! Groups Links
> 
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service.
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	Group: dogme
	Message: 7568
	From: djn@dennisnewson.de
	Date: Do Okt 14, 2004 7:26 

	Subject: Re: feedback on students'' writing


	When I was up to my neck - and often over the top of my head - in weekly correction of 
written work - I reported to students that several research studies had showed that 
detailed annotation of scripts brought no measurable improvement. They laughed 
politely (they hadn't got a very high opinion of research reports) and said: "But you will 
carry on marking our essays in detail, won't you?"

It was clear to me that no student coiuld take in and learn from all the comments and 
corrections that four pages or so of A4 generated. And yet I could never wean students 
away from wanting such fatherly attention - signs of interest, approval and detailed 
correction.

And I could never shake off the feeling that if I didn't give the students what they 
wanted in the form that they wanted (and I didn't always manage - numbers and time 
and life were sometimes against me) I was letting them down.

Rob's procedure, in retrospect, makes me think I should perhaps have spent more time 
exploring with students what sort of correction was profitable and what wasn't. But I 
know students would have been very hard to convince.


Dennis



	


	Group: dogme
	Message: 7569
	From: Anne Fox
	Date: Do Okt 14, 2004 12:21 

	Subject: Dyslexia - anyone used Storyline?


	Thank you for the various comments and suggestions. I certainly had 
the feeling when I took the tail end of the previous class that word 
games would not sustain 18 weeks and had decided I should go for a 
more oral approach with these new groups anyway, so the knowledge 
that I have at least one person with difficulty reading and writing 
gives me an extra push in that direction. I'll also have to think 
very hard about how to use pictures and drawings as this is an 
extremely technical environment and I am not allowed to see the 
drawings anyway (commercial secrecy), only the footnotes and 
standards, though I did a get a tour of the factory. As I'm in 
Denmark, the old Lego bricks are almost bound to make an appearance 
at some point in exercises on following instructions. 

I have also recently discovered something called Storyline which 
sounds as though it has potential though there is tantalisingly 
little detail about it on the net. It sounds as though it is 
something to be experienced before you can try it yourself but I 
might be able to implement a pale imitation. Maybe someone on the 
list is familiar with it and can comment? It revolves around 
students constructing stories and I thought there might be some 
potential in concocting some story around a visiting technician who 
has to work in their various departments and perhaps gets things 
wrong, has accidents etc. The potential I can see with it is that 
students construct the stories themselves in answer to some key 
questions/problems which the teacher specifies and there is a great 
deal of scope to make the end products whatever suits students best 
which could be a dramatic sketch or a written account.

Diarmuid's motto from the UK struck a chord on a different note 
especially having just returned from a week long trip to the UK 
which was plastered with threatening posters warning employers that 
they only had until October 1 to comply with the new disability 
legislation. `Inclusion rather than integration' is the
message that 
needs to get across here in Denmark where I feel that the social 
consensus has a long way to go regarding foreigners but possibly 
also regarding the disabled. I saw a course advertised in the local 
paper last week to improve your Danish that included `Not for 
dyslexics' in its copy.

Thanks again for taking the time to share your thoughts. It's given 
me a lot to think about.
Anne



	


	Group: dogme
	Message: 7570
	From: Diarmuid Fogarty
	Date: Do Okt 14, 2004 2:45 

	Subject: Re: Dyslexia - anyone used Storyline?


	Anne
I recently had to do an assignment on the subject of inclusion for my
PGCE in Further Ed (passed, by the way). If you (or indeed, anybody
else) is interested in reading my this assignment,I will be more than
happy to send it to you, once the computer on which it is saved is
returned to me.
Diarmuid

PS I can't say I have heard of storyline, I'm afraid.
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	Group: dogme
	Message: 7571
	From: Russell Kent
	Date: Do Okt 14, 2004 3:27 

	Subject: Re: Dyslexia - anyone used Storyline?


	Anne

I have written a paper about Storyline for Young Learners for my MA. I can let you have a copy if you want, you might find the references useful.

I have often thought that Storyline could be used in a context other than with YL, but I must admit I have not really planned anything around it. I have toyed with the idea of trying to do something for business English students but have to finish MA first.

Regards

Russell Kent
Cert TESOL
Professional English Language Trainer
One to One or Group Lessons

Dr. Poelsstraat 14
6451 EM Schinveld
The Netherlands

+31 45 527 1031
----- Original Message ----- 
From: Anne Fox 
To: dogme@yahoogroups.com 
Sent: 14 October 2004 12:21
Subject: [dogme] Dyslexia - anyone used Storyline?



Thank you for the various comments and suggestions. I certainly had 
the feeling when I took the tail end of the previous class that word 
games would not sustain 18 weeks and had decided I should go for a 
more oral approach with these new groups anyway, so the knowledge 
that I have at least one person with difficulty reading and writing 
gives me an extra push in that direction. I'll also have to think 
very hard about how to use pictures and drawings as this is an 
extremely technical environment and I am not allowed to see the 
drawings anyway (commercial secrecy), only the footnotes and 
standards, though I did a get a tour of the factory. As I'm in 
Denmark, the old Lego bricks are almost bound to make an appearance 
at some point in exercises on following instructions. 

I have also recently discovered something called Storyline which 
sounds as though it has potential though there is tantalisingly 
little detail about it on the net. It sounds as though it is 
something to be experienced before you can try it yourself but I 
might be able to implement a pale imitation. Maybe someone on the 
list is familiar with it and can comment? It revolves around 
students constructing stories and I thought there might be some 
potential in concocting some story around a visiting technician who 
has to work in their various departments and perhaps gets things 
wrong, has accidents etc. The potential I can see with it is that 
students construct the stories themselves in answer to some key 
questions/problems which the teacher specifies and there is a great 
deal of scope to make the end products whatever suits students best 
which could be a dramatic sketch or a written account.

Diarmuid's motto from the UK struck a chord on a different note 
especially having just returned from a week long trip to the UK 
which was plastered with threatening posters warning employers that 
they only had until October 1 to comply with the new disability 
legislation. `Inclusion rather than integration' is the
message that 
needs to get across here in Denmark where I feel that the social 
consensus has a long way to go regarding foreigners but possibly 
also regarding the disabled. I saw a course advertised in the local 
paper last week to improve your Danish that included `Not for 
dyslexics' in its copy.

Thanks again for taking the time to share your thoughts. It's given 
me a lot to think about.
Anne
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	Group: dogme
	Message: 7572
	From: Robert M. Haines
	Date: Do Okt 14, 2004 7:18 

	Subject: feedback on written work


	Dennis, 

Reading your most recent post, I believe I know how you felt/feel about providing feedback on written work. I have yet to meet a class that does not expect me to make scribbles and squiggles on their written work, telling them that they've misplaced a word, used "the wrong tense" or whatever. Some like to have the correction made for them, and fail to see the value in a highlighted item without any detailed explanation or correction.

And who can blame them? This is a common form of feedback even outside of ELT. I remember my papers coming back with all kinds of marks on them. The "nice" teachers made it a point to comment on positive as well as weaker items in my writing, but overall, it was down to me to decipher and make some sense of the teacher's feedback, which differed from class to class, of course.

If students imagine writing in a foreign or second language to be an exercise in producing a text for teachers to criticize, writing probably won't be very enjoyable as an age old means of expression and wonder. I have met students who seemed, in an unhealthy way, to demand having every error pointed out to them with an intensity that resembled self-flagellation. We could, of course, discuss in which educational systems such sadistic tendencies are rooted.

So, Dennis, what to do but try something different than what we've been taught? But one must first stuble upon such ideas, which is another reason I'm an active participant in this long conversation. But, as you rightly point out, even after we've been persuaded to experiment, what if students feel we've abdicated our reponsibility or don't know what we're doing? Should we perform, as we often expect them to perform (on exams, in role plays and by pretending they wouldn't rather be somewhere else)?

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7573
	From: Adrian Tennant
	Date: Do Okt 14, 2004 8:16 

	Subject: Re: feedback on written work


	I found it strange that Dennis asked whether Rob had written a letter to
each student individually, and even stranger when Rob said he'd written a
collective letter. Personally I've found that reading through a student
piece of work (which I would have to do even if I was marking it up and
putting 'error codes' all over it) and then writing a response (although
half a page to a page is usually enough) takes less time than 'error coding'
pieces. It also leads to a more natural response / dialogue and probably a
more fruitfull learning experience for the students.

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7574
	From: Robert M. Haines
	Date: Do Okt 14, 2004 9:47 

	Subject: written feedback


	Adrian wrote: " I found it strange that Dennis asked whether Rob had written a letter to each student individually, and even stranger when Rob said he'd written acollective letter. Personally I've found that reading through a student piece of work (which I would have to do even if I was marking it up and putting 'error codes' all over it) and then writing a response (although half a page to a page is usually enough) takes less time than 'error coding'pieces. It also leads to a more natural response / dialogue and probably a more fruitfull learning experience for the students."

Another member of this list wrote me off-line to say basically the same thing, Dr. Evil. Here's how I responded (minus a comma) to the very good points you've made:

Time is a factor with 20 or more students, but the real factor was that each student was writing about the same subjects, and each of them had taken part in the three events they were writing about, so it was a sort of group project if you will.

Also, I was able to talk to each student individually in class, at least to each student who had questions for me about his/her work, although I often referred him/her to my letter.

Finally, I think it's actually better for the students to have more input on an event they are familiar with because it can perhaps move them beyond the ZPD.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7575
	From: arnoldhk
	Date: Fr Okt 15, 2004 10:25 

	Subject: Re: Dyslexia - anyone used Storyline?


	Hi Russell

I'd love to see your storyline paper! I work with YL in Hong Kong (mainstream local sector), as well as being the YLsig discussion group moderator - we LOVE anything to do with stories and storying - very 'in vogue' at the moment.

Kind regards
Wendy Arnold


----- Original Message ----- 
From: Russell Kent 
To: dogme@yahoogroups.com 
Sent: Thursday, October 14, 2004 9:27 PM
Subject: Re: [dogme] Dyslexia - anyone used Storyline?



Anne

I have written a paper about Storyline for Young Learners for my MA. I can let you have a copy if you want, you might find the references useful.

I have often thought that Storyline could be used in a context other than with YL, but I must admit I have not really planned anything around it. I have toyed with the idea of trying to do something for business English students but have to finish MA first.

Regards

Russell Kent
Cert TESOL
Professional English Language Trainer
One to One or Group Lessons

Dr. Poelsstraat 14
6451 EM Schinveld
The Netherlands

+31 45 527 1031
----- Original Message ----- 
From: Anne Fox 
To: dogme@yahoogroups.com 
Sent: 14 October 2004 12:21
Subject: [dogme] Dyslexia - anyone used Storyline?



Thank you for the various comments and suggestions. I certainly had 
the feeling when I took the tail end of the previous class that word 
games would not sustain 18 weeks and had decided I should go for a 
more oral approach with these new groups anyway, so the knowledge 
that I have at least one person with difficulty reading and writing 
gives me an extra push in that direction. I'll also have to think 
very hard about how to use pictures and drawings as this is an 
extremely technical environment and I am not allowed to see the 
drawings anyway (commercial secrecy), only the footnotes and 
standards, though I did a get a tour of the factory. As I'm in 
Denmark, the old Lego bricks are almost bound to make an appearance 
at some point in exercises on following instructions. 

I have also recently discovered something called Storyline which 
sounds as though it has potential though there is tantalisingly 
little detail about it on the net. It sounds as though it is 
something to be experienced before you can try it yourself but I 
might be able to implement a pale imitation. Maybe someone on the 
list is familiar with it and can comment? It revolves around 
students constructing stories and I thought there might be some 
potential in concocting some story around a visiting technician who 
has to work in their various departments and perhaps gets things 
wrong, has accidents etc. The potential I can see with it is that 
students construct the stories themselves in answer to some key 
questions/problems which the teacher specifies and there is a great 
deal of scope to make the end products whatever suits students best 
which could be a dramatic sketch or a written account.

Diarmuid's motto from the UK struck a chord on a different note 
especially having just returned from a week long trip to the UK 
which was plastered with threatening posters warning employers that 
they only had until October 1 to comply with the new disability 
legislation. `Inclusion rather than integration' is the
message that 
needs to get across here in Denmark where I feel that the social 
consensus has a long way to go regarding foreigners but possibly 
also regarding the disabled. I saw a course advertised in the local 
paper last week to improve your Danish that included `Not for 
dyslexics' in its copy.

Thanks again for taking the time to share your thoughts. It's given 
me a lot to think about.
Anne
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	Group: dogme
	Message: 7576
	From: Diarmuid Fogarty
	Date: Fr Okt 15, 2004 12:55 

	Subject: Ideas for Advanced classes


	I know we've been here before but if anyone could spare some thoughts
about activities that work well with Advanced classes (as opposed to
theories about what could work well), it would be most welcome.

Diarmuid
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	Group: dogme
	Message: 7577
	From: djn@dennisnewson.de
	Date: Fr Okt 15, 2004 1:41 

	Subject: Re: Ideas for Advanced classes


	Diarmuid,

Ideas that worked well in practice for me in the past for German university students 
were

(Based on discussion in groups of 4 and subsequent discussion 'in plenary')

1. You are going to share a flat. Draw uip rules governing how you will live together.
Think about rules for the playing of music, shopping, getting to school/university etc.

[I used to begin, actually, with a written description of a flat I once lived in - no bus 
within miles, part of a house owned by a deaf old lady, garden sometimes invaded by 
cows etc. etc.]

2. You share a flat with 4 people and you need to find a 5th. because you can no 
longer afford the rent. Draw up a list of criteria and then interview the applicants.


The trick is to describe a situation that is, as far as you can manage, close to their lives. 
If any text is going to be read, make sure only one person has a copy (at first) so that 
he/she has to get it across and the listeners make sure they can follow. "Just a minute. 
You're reading too quickly...What? Sorry, what? etc. 

----------

Written work

One written assignment I paarticularly liked (i.e. it worked and was fun to read)...
Take a piece of dialogue from a (probably modern) novel and get students to insert 
themselves into the scene. "Just a moment. I think you are being very unjust when you 
say that".....


Dennis



	


	Group: dogme
	Message: 7578
	From: Diarmuid Fogarty
	Date: Fr Okt 15, 2004 2:50 

	Subject: Re: Ideas for Advanced classes


	Thanks Dennis: coincidentally I have done the flatmates routine before
(great minds or fools seldom?).I like the idea of the writing task, and
this is what has prompted me to write again here: I'm particularly
interested in activities that might promote learning in skills away from
speaking (or, alternatively, activities that work well to improve
accuracy rather than fluency). Of course, any activities that stretch
learners' abilitity to use the language (whatever the skill). Sorry if
it's garbled. In a rush again!
Diarmuid


**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
presented are solely those of the author and do not necessarily represent those of 
City College Manchester. 
If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7579
	From: Robert M. Haines
	Date: Fr Okt 15, 2004 6:07 

	Subject: Diarmuid''s call for activities


	I wonder how many of dogme's detractors are reading this and crying foul as we exchange "recipes".

Anyway, no matter, if it's accuracy you'd like to focus on, Diarmuid, you can play Hot Seat or Back to the Board. Maybe you know that one. Two players face their respective teams which give them verbal clues to the word on the board behind them until one of them says the word to gain a point for her/his team. My students tell me they find it useful for practicing listening and pronunciation. You can make up several variations on this theme. I like to have each student write up a list of words to choose from for the game. 

I think I've told you about The Wheel or The Onion. Students in the outside circle rotate around a stationary inner circle, asking a question to the person they're facing then moving on after you give the signal that time's up until they reach their original interlocutor to whom they must repeat the answer they were given in less time than they had originally to gather the info. Listening accurately is important, and my students tell me they like to move around and practice a English with different partners this way. 

Those are sort of fun games to relax that often appeal to more kinesthetic folks in the room. 

You can also have students send a kind of e-mail to each other in class by having them write a quick message down as if it were electronic mail, click the Send button (you're the server, ISP, etc.) then wait for the reply or replies. This works best with smaller classes, but I'm sure you could manage with larger ones. Finally, everyone can read the messages in their entirety after they've been posted on a pin board, etc. I think I first saw this activity in one of Scott's books, but I cannot remember which it was. Accuracy is important for obvious reasons.

You can also have the students write stories, copy them twice: once as they were written and once with key words blanked out. They then give the gap-fill copy to a partner who reads the text and tries to fill in the gaps. 

It can also be interesting to write up a paragraph, then have two teams take turns deleting a maximum of three words at a time while maintaining the comprehensibility of the text. This takes some planning on your part, but I think you'll find something already tried and tested in one of Mario Rinvolucri's grammar games books.

Enough heresy for now!
Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7580
	From: djn@dennisnewson.de
	Date: Fr Okt 15, 2004 6:59 

	Subject: Re: Diarmuid''s call for activities


	Rob, I'd defend myself against the charge of heresy and cheating by claiming that all I 
did in my message was describe something that had worked for me and my students in 
Germany. I'd assume that Diarmuid and his students would make it a point of departure 
and mould it to their own needs - or just ignore it..

-----
WARNING! What follows may be undogmatic.
-----


There is a computer game I once used in a computerless room with a group of 
teachers. I've forgotten the name, others may be able to identify it. Pretty good for 
accuracy, if that is a matter of concern.

You (Diarmuid...) need to prepare a text with each separate occurrence of a word on a 
piece of card which can be displayed in its rightful place in the text. You also need to 
prepare a large card with parking places for the, let's say, 250 words. (Blu-tack? Pins?)

Now the fun begins.

Display the large card BLANK and ask for a word. Pretty quickly your brightest will 
suggest "a" , "the" etc. - post them where they belong.

It's good for concord, co-occurrence, prepositions, word order, probability ("If the word 
'man' occurs" said one of my teachers - the word 'woman' must be in there 
somewwhere.").A lot of language discussion along the lines: "It can't be X because of 
y", "You can't describe a woman as Y" can emerge.. Apart from the preparation, it is 
such a simple activity, but the creation of a pre-existing text from zero, and the 
accompanying discussion can be fascinating.

Dennis



	


	Group: dogme
	Message: 7581
	From: Sue Murray
	Date: Sa Okt 16, 2004 1:42 

	Subject: Re: Diarmuid''s call for activities


	I think the following is a variation on the type of thing Dennis described;
it's based on something which I originally saw in Mario R's Grammar Games,
and can be adapted to different lengths of text;

The teacher does have to decide on the text before, but it doesn't entail
any card or cards; and the text can be anything, even something student
produced. Here's the basic procedure, with a few examples and comments
afterwards.

*what the students see:*
a sequential set of numbers on the board; eg, 1 to 60; maybe in 6 rows of
ten (1-10, 11-20 underneath, etc), or other configurations depending on the
size of the board/total of the numbers involved. Some of the numbers
(optionally, see 'preparation' below) are in a different colour.

*what the students do:*
they 'decode' the text - each number represents a word. If there are
differently coloured numbers, each colour represents a word class (eg, blue
are nouns, red are verbs, green are articles). In my experience, the
process works best when students work together in pairs or in threes, each
pair or three taking it in turn to decide and suggest a word. If the word
is in the text, the teacher or a volunteer assistant rubs out the number/s
concerned and writes the word instead. It is not necessary to specify a
number when suggesting a word, and if a word appears in the text twice
or more, every instance of that word is written in. Gradually, the text
'emerges'.

NB: students are told what the text is about, and it either relates to
what's been happening recently or a topic they have active knowlege of, or
to other 'clues' (I think the original Grammar Games example was a
description of an ambiguous picture, so the picture was the 'clue')

Points can be awarded for every word correctly suggested, or for every
instance of every word (eg, in this case a good strategy is to start out by
suggesting common, 'little' words, and so get more points; but as more
numbers change to words, the focus changes to meaning and text-cohesion and
more specific lexis)

*pre-preparation by teacher:*
Say the chosen text is 60 words long. Number each word, 1-60.
Then (optional, but I've always done it) select two or three categories -
say, noun-verb-article; could also be noun-verb-preposition, or whatever;
mark these in some way - the colour or other coding you will use on the
board is the best way -so that it is clear how the numbers will be written
on the board.
A computer programme like Word is clearly useful especially for the next
part of the preparation (tho I used to do it without, it is quicker and
surer with!) You want to note how many times a word repeats, so that if
someone says 'an', you have a note that 'an' appears 5 times, as word nbr 3,
10, 15, 18 and 35, for example.

*a few considerations:*
- If there happen to be proper names or dates in the text, I usually put
them in straight off ....
- If alternatives are suggested which are equally suitable, you have to
decide whether to allow them or not, and to be consistent in this!
- Sometimes, it can be a good idea to read the text aloud to students before
decoding starts
- Remember to include clear punctuation with the initial numbers

*examples:*
Last year, I used the activity three times:

- with an adult proficiency class,
don't remember how many words but probably around 80, using a text I'd
written as a 'summary' of their recent discussions/gossip and
speculations about
complicated scandals involving a famous Italian showbiz couple who were in
the news and who had 'crept into' lively conversation over quite a few
lessons; I knew nothing of this ongoing news
story/situation until they started talking about it, so my 'summary' was
also intended to make sure I'd understood the facts and relationships and
events involved and all the various speculations correctly. (And of course
I couldn't help putting in some 'interesting' language and structures
vis-a-vis the particular group concerned)

- with an intermediate teenage class; they had been doing a sort of project
on chocolate, and were particularly interested in the history of chocolate,
also because it tied in with what some of them were doing in geography
class. The text was a paragraph about the history of chocolate from a short
EFL video on chocolate they had seen, about 60 words if I remember
rightly; in this case, I read the text to them before they started
'decoding' it.

- with a young teen (11/12 years old) elementary class; just one fairly long
but not complex sentence about the classroom we were in.

*comments:*
it's an activity I use rarely, but when the right text/right moment in a
group process for such focus suggests itself, it has always been a
worthwhile activity - students
say they find it very useful and interesting, and get very absorbed, and the
peer processing and thinking about language and text that goes on within the
pairs or threes is often very intense, especially during the 'middle' phase
of text decoding; at the beginning, there can be a bit of distraction,
especially if the activity is new to the students; and at the end, there can
be some frustration if there are a few words left that just won't 'budge';
in this latter case, I give the first letter of the remaining few words, and
maybe then the second letter, or the number of letters.

another thing about it is that usually it is really hard work for the
students, perhaps because the focus becomes so 'fraught' between meaning and
accuracy, especially during the central phase. And when I say 'accuracy',
it's not general, meaning-based accuracy, but the specific words 'under' the
numbers accuracy - so a bit like a 'test', rather than using what you know
to create/develop/negotiate here and now text/dialogue. At the same time,
it can also help an individual's awareness of specific language patterns and
structures wherever they're subjectively jogged to 'choose' it - so it's not
so much like a 'test' in that way, because it's
a collaborative 'construction' which allows each individual to take their
own musings and reflections and insights.

I think this 'tension' between meaning and accuracy is where a lot of good
conversations and good speaking/listening activities can *seem* to fall
short on attention to accuracy; I don't necessarily think they DO fall short
on attention to accuracy, but it's a different type of attention to
accuracy (selective, perhaps, and incidental, rather than 'total'; but no
less valuable for that); and it can be very difficult (in that it can feel
'grey' and unmotivating)
for a lot of students/people, to specifically focus on all aspects of
accuracy, or analysis, when meaning
is to the fore, or has already been 'consummated' as it were; and if meaning
is not to the fore, analysis and formal accuracy of language can be all too
abstract. So one thing I think this activity does do is 'merge' the need
for formal accuracy and meaning - attention to both being necessary to
discover the 'hidden' text. But also a pretext for other, more subjective,
discoveries about TL.

Anyway, I'm sure there are many other variations of this type of thing!
This is just how I've used it very on and off for ... more years than I care
to remember!

Sue
PS: I've never tried asking students if they want to choose and prepare
texts for their peers in a similar way - could be a possibility for some
students/groups; and must admit, on the occasions I've prepared texts, it's
been a very interesting and absorbing language activity in itself!!



	


	Group: dogme
	Message: 7582
	From: Robert M. Haines
	Date: Sa Okt 16, 2004 2:30 

	Subject: Heretics unite!


	Diarmuid,

A variation on the Hot Seat game I tried today: Divided the class of 20 into groups of five. Two students with back to the board, one partner giving clues to each student and one as the referee, i.e. the person who chooses the word to write up and listen for the first person to say the word on the board. Students rotate after each turn.

After teams reach a certain amount of points total, e.g. 20 pts. ask them to put their heads together and try to recall and list all 20 words as a group. Next, each of them copies the list for him-/herself. 

Finally, each student writes a story using as many of the words on the list as possible to bring to class the next day. You could also ask groups to create a story and go from there.

I find the amount of fun and recycling in the context of the game students just played together helps focus on accuracy and meaningful memories.

Off to atone for my sins of herecy! Next I'll be co-authoring textboooks with... (Gasp!) Dr. Eeee-vil!

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7583
	From: Balbis
	Date: Mo Okt 18, 2004 6:26 

	Subject: Re: future perfect /future progressive


	I would like to take a moment to thank you all for your help. Unfortunately I'm new at teaching (5yrs) and there is so much to learn. I'm doing my DELTA course, as we speak, as well as being a mother of two and working full time. Not an easy task at 37 yrs. old. 
I needed to do a lesson plan for my class (Upper Intermediate) of Com. Bussiness Skills students who need to practice these future forms for their simulated job interview, oral exam. I wanted to be creative and at the same time had them, in a passive way, practise them. 
I was unsure of a couple of things and you helped me out. I just wanted everyone to know what great help this site can provide people like me, who have doubts (constantly) and who can send a question out in your domain and get great responces and wonderful ideas. I feel I'm not alone. Reading your comments about the Future Perfect /Future Perfect Progressive I realized that I still have a long way to go, but I'll get there. Now I should go back to my books and read.

Thank you 

Adrianna


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7584
	From: Robert M. Haines
	Date: Do Okt 21, 2004 5:10 

	Subject: insight


	A moment of genuine insight occurred today like no other I've had with this group. It came on a whim, after discussing how my new VCR had eaten a video tape about Nicaragua, which had led us to a couple of students who had watched the program I'd wanted to record relating some of its contents. This, in turn, took us to baseball and the tiebreaker between the Red Sox and Yankees this evening. Somewhere amidst this latter topic, I asked each student to write three words to describe him-/herself that he/she believed all classmates would agree with.

The insight of what is superficially a lexical exercise has provided more insight into the heart and soul of the class dynamic, each student and myself than I could have imagined. try it out for yourself if you haven't already.

Btw, we also completed the gap-fill exercise I mentioned earlier. To refresh memories: students played Hot Seat or Back to the Board until they'd used a certain number of words/points. Next, they tried to recall the words together. Finally, each took a list of the words home to include in a story of their own making.

The next day in class, students underlined the words, erased them (remember to ask that they write in pencil!) to create a gap-fill exercise. They swap stories within their groups and discuss the results when they've finished. It seemed to work out well and create a lot of healthy buzz.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7585
	From: sthornbury@w...
	Date: Do Okt 21, 2004 8:47 

	Subject: Re: insight


	Rob wrote:

I asked each student to write three words to describe him-/herself 
that
he/she believed all classmates would agree with.

Three isolated words, not in a sentence I assume? Did you specify 
part of speech, e.g. adjectives? If not, what parts of speech did 
they tend to use - adjectives? 
S.


> A moment of genuine insight occurred today like no other I've had with
> this group. It came on a whim, after discussing how my new VCR had
> eaten a video tape about Nicaragua, which had led us to a couple of
> students who had watched the program I'd wanted to record relating
> some of its contents. This, in turn, took us to baseball and the
> tiebreaker between the Red Sox and Yankees this evening. Somewhere
> amidst this latter topic, I asked each student to write three words to
> describe him-/herself that he/she believed all classmates would agree
> with.
> 
> The insight of what is superficially a lexical exercise has provided
> more insight into the heart and soul of the class dynamic, each
> student and myself than I could have imagined. try it out for yourself
> if you haven't already.
> 
> Btw, we also completed the gap-fill exercise I mentioned earlier. To
> refresh memories: students played Hot Seat or Back to the Board until
> they'd used a certain number of words/points. Next, they tried to
> recall the words together. Finally, each took a list of the words home
> to include in a story of their own making.
> 
> The next day in class, students underlined the words, erased them
> (remember to ask that they write in pencil!) to create a gap-fill
> exercise. They swap stories within their groups and discuss the
> results when they've finished. It seemed to work out well and create a
> lot of healthy buzz.
> 
> Rob
> 
> [Non-text portions of this message have been removed]
> 
> 
> 
> ------------------------ Yahoo! Groups Sponsor
> --------------------~--> $9.95 domain names from Yahoo!. Register
> anything. http://us.click.yahoo.com/J8kdrA/y20IAA/yQLSAA/IWOolB/TM
> --------------------------------------------------------------------~-
> > 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
> 
> 
> 
> 
> 
> 
>



	


	Group: dogme
	Message: 7586
	From: Robert M. Haines
	Date: Do Okt 21, 2004 4:23 

	Subject: vocabulary activity - was "insight"


	Scott asks: "Three isolated words, not in a sentence I assume? Did you specify part of speech, e.g. adjectives? If not, what parts of speech did they tend to use - adjectives?" 

Yes, three isolated words. I did not specify part of speech. The students overwhelmingly chose adjectives, although one of the first to share words was corrected by his classmates when he started to add -ly to 'sincere', and two students chose the noun 'joker' as one of their descriptive words.

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7587
	From: djn@dennisnewson.de
	Date: Do Okt 21, 2004 5:33 

	Subject: Re: vocabulary activity - was "insight"


	.."Three words about yourself that others would accept as true"....

It's not uninteresting to see where the answers could begin to open up possible 
fascinating discussions:

Bearded.Retired.Over-weight

Not too much mileage there, surely?


Boy. Short. Hungry


(Not much to get going on there, either).


Ugly. Pimply. Frustrated.

?????

Handsome. Intelligent. Musical.


Of course I'm making up these examples. I'd genuinely love to hear some real 
examples, i.e. words that were actually chosen.

Dennis



	


	Group: dogme
	Message: 7588
	From: Robert M. Haines
	Date: Do Okt 21, 2004 6:32 

	Subject: vocabulary activity


	Dennis writes: "Of course I'm making up these examples. I'd genuinely love to hear some real examples, i.e. words that were actually chosen."

Where to start? Well, most students chose 'happy' and 'friendly' as two of their words as I recall (wish I'd kept a more detailed record!). As my partner here at home pointed out, German students probably wouldn't have chosen words like that on the whole, hence some more feedback on cultural values, assumptions, self-perceptions, etc. 

The class clown chose exactly the same three words as the young woman who shared her words before him: 'happy', 'noisy' and 'boring'. This raised the question of whether he had really chosen the same words in the same order or simply not come up with his own. Of all the students, the number who agreed with his self-assessment adjectives was lowest. Meanwhile, the wallflower of the class, who'd rather we didn't notice she was there, had the highest number of students agree with her when she used 'happy', friendly' and 'shy' to describe herself through her classmates eyes. Was she being coy? Was it a ploy? Clever or simply straightforward? 

I chose 'serious', 'strict' and 'tall'. I don't put much stock in asking students what they think of me while I'm around to listen, but I wanted to model the activity (actually was making it up as I went along) and get the ball rolling. 8 students agreed with 'serious', only four with 'strict' (one of them was the class clown) and 3 saw me as tall --- one of the students had to stand next to me before deciding.

You see, insight doesn't always come in the form of answers but as different questions.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7589
	From: Robert M. Haines
	Date: Do Okt 21, 2004 6:39 

	Subject: clarification


	Let me get defensive about something by jumping down my own throat (no mean feat) before anyone goes presidential on me:

I wrote: "As my partner here at home pointed out, German students probably wouldn't have chosen words like that on the whole, hence some more feedback on cultural values, assumptions, self-perceptions, etc." 

I have lived in Deutschland, my partner is German, and I know a heck of a lot o' really happy and friendly German folks, so please don't ass-u-me anything.

Feeling better now,
Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7590
	From: djn@dennisnewson.de
	Date: Do Okt 21, 2004 8:04 

	Subject: Re: clarification


	(Off-point, but helping Rob get rid of self-imposed tonsilitis)

At the regular lunch I have on Thursdays with an ex-colleague and friend from the 
German univierisity where I taught for so long we were agreeing today how 
astonishingly mature, friendly, open-minded and fair German students are.

Dennis



	


	Group: dogme
	Message: 7591
	From: Russell Kent
	Date: Do Okt 21, 2004 8:26 

	Subject: Vocabulary Exercise Free Writing


	Hallo All,

Interesting to read about the vocabulary exercise.

You might want to try this. I find it useful for writing myself.

Pick 3 words at random. Set a timer for 5 minutes.

Write anything you want. As fast as you can. Without thinking. The only proviso is you must start with one of the words, or a derivative of it, you have chosen. And the other two words must appear in the first paragraph you write.

So if the three words are happy, noisy, and boring it could be:

Happily the crowd rushed to the entrance at the start of the concert. Then I saw her boring through a bunch of students who were intent on giving a hard time. The place was so noisy no-one she could not hear me calling to her......

You get the picture. You will be surprised at how well you write and how fast you write.

But the trick is only for 5 minutes. 

Try it yourself and with your advanced students.

Cheers

Russ

Russell Kent
Cert TESOL
Professional English Language Trainer
One to One or Group Lessons

Dr. Poelsstraat 14
6451 EM Schinveld
The Netherlands

+31 45 527 1031


---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.775 / Virus Database: 522 - Release Date: 08/10/2004

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7592
	From: Shaun Dowling
	Date: Do Okt 21, 2004 11:37 

	Subject: Re: vocabulary activity


	As there is talk about practical activities in threes. The 3 words/adjectives reminded me of another activity which goes down very well with my learners

The people in the room get three personal objects they have on them and put them down on the floor in the centre of the room. When everyone has done this the learners then pick up the 3 objects that someone else has put together on the floor. Then they have to explain what type of person they think the person is based on the objects.

Can't remember where I saw or read this but it does produce a lot of laughter and language. People can agree or disagree about the descriptions.It is a type of getting to know you activity.

Shaun


__________________________________________________
Do You Yahoo!?
Tired of spam? Yahoo! Mail has the best spam protection around 
http://mail.yahoo.com 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7593
	From: Robert M. Haines
	Date: Fr Okt 22, 2004 5:27 

	Subject: A call of my own


	The previous group of students I worked with are now having trouble with the writing they are required to do in their Natural Resource Technology classes. The teacher of the Ecology course tells me he finds the students communicate appropriately when he has conversations with them, but writing presents them with difficulties that adversely affect comprehensibility. 

The students themselves have each cited different reasons for their low scores on a recent lab assignment. I find that each student's perception reflects his/her personality. For example, the most diligent among them blames the low scores on a lack of diligence; the guy who always spaced out instructions in class thinks nobody understood the instructions; and, the quick-tempered young woman who easily felt slighted believes she was cheated out of her rightfully earned points. The list goes on.

The Ecology professor has spent time showing students examples of what he considers well written papers and poorly written papers. He has incorporated mini-essay sessions into his lectures and seems to genuinely care about the success of my former students as writers. 

I believe extensive reading and writing can help my current students. The students will eventually need to write scientific papers. Some of them can chat over tea and read newspapers. Others struggle to form a coherent sentence.

Please share your thoughts and impressions on this with me.

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7594
	From: Russell Kent
	Date: Fr Okt 22, 2004 9:55 

	Subject: Re: A call of my own


	Hi Robert,

You might like to try the following websites.

http://www.write-an-essay.com/

http://www.uefap.co.uk/writing/writfram.htm

http://www.mdx.ac.uk/www/study/Gloess.htm

I use all of these with my university students.

Regards

Russell Kent
Cert TESOL
Professional English Language Trainer
One to One or Group Lessons

Dr. Poelsstraat 14
6451 EM Schinveld
The Netherlands

+31 45 527 1031
----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: 22 October 2004 05:27
Subject: [dogme] A call of my own


The previous group of students I worked with are now having trouble with the writing they are required to do in their Natural Resource Technology classes. The teacher of the Ecology course tells me he finds the students communicate appropriately when he has conversations with them, but writing presents them with difficulties that adversely affect comprehensibility. 

The students themselves have each cited different reasons for their low scores on a recent lab assignment. I find that each student's perception reflects his/her personality. For example, the most diligent among them blames the low scores on a lack of diligence; the guy who always spaced out instructions in class thinks nobody understood the instructions; and, the quick-tempered young woman who easily felt slighted believes she was cheated out of her rightfully earned points. The list goes on.

The Ecology professor has spent time showing students examples of what he considers well written papers and poorly written papers. He has incorporated mini-essay sessions into his lectures and seems to genuinely care about the success of my former students as writers. 

I believe extensive reading and writing can help my current students. The students will eventually need to write scientific papers. Some of them can chat over tea and read newspapers. Others struggle to form a coherent sentence.

Please share your thoughts and impressions on this with me.

Rob





[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7595
	From: Adrian Tennant
	Date: Fr Okt 22, 2004 10:25 

	Subject: Re: A call of my own


	Hi Rob,

I think there are lots of issues surrounding writing (and how it is
taught). Here are a few:-

- it's often set (only) as homework (and it shouldn't be).
- people think of 250 word essays or letters as writing. Whereas, writing
needs to be 'taught' from the basic level of copying things correctly.
- writing shouldn't be taught in isolation (it should be in response to
something, or to provoke a response)
- the focus should be on the process and not the product.
- students shouldn't be told " .. and now we're going to do some writing."
it should simply be a natural part of any lesson.

If these things are thought about from an early stage then it will help.

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7596
	From: Russell Kent
	Date: Fr Okt 22, 2004 11:27 

	Subject: Re: A call of my own


	Hi All,

I find it difficult to agree with Dr E.

In many universities non-native English speaker academic students are tasked to write their essays in English. Their lessons are based around having to produce an academically acceptable piece of work. Writing for writing's sake, if you will. 

Writing is a skill, and like any skill can only improve with practice. 

So, we practice. By doing some writing. By peer feedback. By tutor feedback if peer feedback insufficient.. By editing and rewriting. Until it is acceptable.

Cheers


Regards
Russell Kent
Cert TESOL
Professional English Language Trainer
One to One or Group Lessons

Dr. Poelsstraat 14
6451 EM Schinveld
The Netherlands

+31 45 527 1031
----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: 22 October 2004 10:25
Subject: Re: [dogme] A call of my own


Hi Rob,

I think there are lots of issues surrounding writing (and how it is
taught). Here are a few:-

- it's often set (only) as homework (and it shouldn't be).
- people think of 250 word essays or letters as writing. Whereas, writing
needs to be 'taught' from the basic level of copying things correctly.
- writing shouldn't be taught in isolation (it should be in response to
something, or to provoke a response)
- the focus should be on the process and not the product.
- students shouldn't be told " .. and now we're going to do some writing."
it should simply be a natural part of any lesson.

If these things are thought about from an early stage then it will help.

Dr E
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	Group: dogme
	Message: 7597
	From: Adrian Tennant
	Date: Fr Okt 22, 2004 11:59 

	Subject: Re: A call of my own


	But Russell,

If your students find writing a 250 word essay difficult it is often
because they find writing a sentence (as Rob stated) difficult.
Practicing writing essays won't help, they need to have had practical help
much earlier on (and if they didn't they need it now). Ploughing on with
academic essays regardless is NOT helping and is NOT teaching.

Dr E



----------------------------------------------------------------------------
----
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	Group: dogme
	Message: 7598
	From: Diarmuid Fogarty
	Date: Fr Okt 22, 2004 1:04 

	Subject: Re: A call of my own


	But Doc

It IS teaching, although it may not generate much learning (I said
MAY). I am in a situation where I have a class of 16 people who need to
get an IELTS score of 5.5 by December. Their writing is, as you will
probably guess, way below that level. If I start spending what they
regard as valuable time getting them to write sentences, then paragraphs
and then essays, they are going to stop coming to my classes and
teaching WILL stop.

So, I give them IELTSy essays, following class discussions. They write
the first drafts (occasionally with prompts on the WB that arose from
the discussions -teaching). The first drafts are highlighted wherever
the errors are to be found (I know, I'm terribly unreconstructed). The
students then work in groups, trying to work out why I have highlighted
certain parts of their writing (teaching again). Then they go away and
write a second draft. I get this electronically and offer suggestions
and feedback about what I consider to be the strengths of the writing
and its weaknesses. I also highlight surviving errors and new ones and
provide detailed explanations of why I have highlighted them (more
teaching). Finally, I get the third draft and grade it according to what
I imagine it might get in an IELTS exam (following their wishes). 

Despite what you argue, I find it often DOES help and I think it is
most definitely teaching. That said, I bloody hate doing it.

Diarmuid


**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
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	Group: dogme
	Message: 7599
	From: Adrian Tennant
	Date: Fr Okt 22, 2004 1:28 

	Subject: Re: A call of my own


	Diarmuid,

But why is that writing so b**** c***?
I bet it's because the teaching or writing has been neglected in their
previous classes & learning experiences. Why? because most teachers think
writing means writing long essays or letters.

Dr E



----------------------------------------------------------------------------
----
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	Group: dogme
	Message: 7600
	From: Diarmuid Fogarty
	Date: Fr Okt 22, 2004 1:46 

	Subject: Re: A call of my own


	And there I have to agree with you almost fully. After all, this from
one student (bear in mind that this is a student who hopes to be
enrolling on a Pre Master's course in January) "It is ennoice circure,
any each steps is the same important, isn't it?" or "So there is someone
agure with rich people pay more attention on their pets. In my oppinion,
this is not wrong with people's money going, I mean, the money spending
in different way isn't right or wrong."

The students, I suspect, have never really been encouraged to think
about writing as a means of communication. Writing tends to be done and
then forgotten. Even today, I had to argue with one student who insisted
I tell him the answer to a correction instead of telling him where he
might find the answer to the correction. Corrections are to be done
within a few minutes and are usually not considered to mean more than
fiddling with the spelling or adding a missing word. 

As a result, many students write b******s. They see improvement as
being beyond their grasp and are amazed that their writing never seems
to improve. They remain fatalistic about their prospects for the day of
the exam and struggle to see that the improvements in each draft will
lead towards an improvement in their overall abililty. Nor do they
understand that the process is more important than the product and they
get restless when they are asked to devote some (considerable) time to
working through each other's mistakes. But the task of writing is a hard
one and invloves the odd litre of blood being sweated. Perhaps that is
one thing that is worth getting across early on too!

Diarmuid
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This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
presented are solely those of the author and do not necessarily represent those of 
City College Manchester. 
If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7601
	From: Adrian Tennant
	Date: Fr Okt 22, 2004 2:06 

	Subject: Re: A call of my own


	Although I agree with & understand most of what Diarmuid has written there
is one sentence I have to disagree with.

> But the task of writing is a hard one and invloves the odd litre of
blood being sweated.

Only when it's not tackled early on and in the right way.
Here is one sentence from an introduction, I co-wrote, to a series of
writing books.

"When your students copy down things from the board, they are writing.
Often, this simplest kind of writing is ignored, but why? Checking that they
are copying accurately from the board is just as important as checking their
written homework!"

Dr E






----------------------------------------------------------------------------
----



	


	Group: dogme
	Message: 7602
	From: Robert M. Haines
	Date: Fr Okt 22, 2004 5:28 

	Subject: academic/scientific writing


	Thank you for the input. Dr. E.'s comments on copying interest me because I can count the times a student has come to me with a question about the homework he/she has just copied and directed my attention to a notebook where I notice several inconsitencies with my words on the board. 

I think we all agree that academic/scientific writing incorporates different lexical words and grammatical formulae, e.g. a wealth of words derived from Latin and Greek, the passive voice (if you consider it a voice).

Here are excerpts from the letter I sent in response to the professor of Ecology. I hope they outline some of my own thinking on the subject of writing and further our discussion, which I'm learning from as we proceed.
********************

The product was well worth the process in sharing this valuable and thoughtful information.

Speaking of product and process, continuing to monitor and encourage CASS students' writing as a process seems like a good idea. As writers, whether in our inherited language or another, those of us who come to a blank page from environments in which writing has been relegated to rote learning of schemata for the sake of filling space often write a single draft, revise perhaps once before submission of our work, then wait for feedback which, in an academic context, we usually receive as a score. 

This short-cut approach is especially difficult for CASS students to take since it generally does not provide sufficient feedback. An essential element in language learning, according to many practitioners and learners, is what the jargon of my profession refers to as noticing.Therefore, peer feedback, i.e. more competent users of English assisting less competent users, in combination with a steady revision process is critical, as this interaction can be conducive to negotiation of meaning in an atmosphere that decreases learner anxiety.

Of course, we can only recommend students make a concerted effort to support each other academically outside of class, and time constraints can play a role in determining the effort given. Nonetheless, CASS students have a proven record of excelling in this endeavor. I am sure you and others reading this have taken steps to capitalize on the group dynamic of the CASS program. In our English language class, I promote feedback among peers. I also believe that extensive reading and writing (journals, library books, magazines, letters to English-speaking friends, e-mail to our online discussion group) can help scaffold language learning, so I incorporate that into our curriculum as well.

As for editing/correcting, I have read studies that suggest students self-correcting their work on the basis of feedback such as correction codes, highlighting or even short prosaic responses can have greater value than simply correcting work for them. The reason for this is that this form of editing requires more cognitive depth, which means the writer has to analyze and consider an error before attempting a correction, instead of simply looking at a correction provided by the reader.

My preferred method is to respond to each student's writing individually, recasting their errors into what is sometimes called positive input. A crude example would be:

Student writes: "Yesterday, we played soccer. The soccer is the sport most favorite for me."

My feedback letter includes: "You wrote that soccer is your favorite sport. What is your least favorite sport?"

This kind of "parent-ese" mimics the way parents speak to their children, teaching them the language through positive input, which has been offered as an alternative to feedback that can decrease motivation to learn by pointing out every error in an utterance.

I would like to take a look at the rubric you use for weekly texts. I am familiar with several from the world of ELT (English Language Teaching), but not the one you have mentioned (from Diane Ebert-May and colleagues at the University of Michigan).

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7603
	From: twocentseltcafe
	Date: Fr Okt 22, 2004 8:34 

	Subject: Re: academic/scientific writing


	Hullo,

I am immensely interested in this exchange, as writing is the skill I 
feel most inclined to study/teach.

I would really & sincerely appreciate updates etc. as things 
progress, if they are not posted to the list. 

I seem to be on a different wavelength than most on this list. I'll 
keep my comments to myself-- but--

You don't have any writing samples from the students in question to 
offer do you? If that wouldn't be anything resembling a breach of 
confidence, personal info etc., I mean. Anyhow, thanks.

Cheers,
Tim Nall

> My preferred method is to respond to each student's writing 
individually, recasting their errors into what is sometimes called 
positive input. A crude example would be:
> Student writes: "Yesterday, we played soccer. The soccer is the 
sport most favorite for me."
> My feedback letter includes: "You wrote that soccer is your 
favorite sport. What is your least favorite sport?"
> This kind of "parent-ese" mimics the way parents speak ...[snip]



	


	Group: dogme
	Message: 7604
	From: Russell Kent
	Date: Fr Okt 22, 2004 9:54 

	Subject: Re: A call of my own


	Hallo Dr. E

I never said my students plough on with essays regardless. My students are studying for Bachelors degrees on an English language course. They already have a reasonable writing ability, but they have not been exposed to academic writing. 

To practice this, I said they drafted, received peer feedback, tutor feedback, re-drafted, etc. And, in my opinion, this is exactly what teaching academic writing is about. Teaching the writing process. The same writing process that any native speaker will use when producing an academic piece of work. And I enjoy it. Not least of all, because at the end of it, when they have produced a decent piece of work in a second, or third language, they are chuffed. And I am pleased for them.

And the pleasing by product of this process is the improvement in speaking skills. The students have to attend to detail to an extent they haven't had to before. In a lot of cases, speaking to peers who have a better command of English. Then, delving deeper with these peers, into a finer point of written grammar, than they have previously done. And in the process, exposing them to new language and reinforcing existing knowledge, giving them more confidence when speaking.

As I say, for me this is precisely what teaching is about.

Regards


----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: 22 October 2004 11:59
Subject: Re: [dogme] A call of my own


But Russell,

If your students find writing a 250 word essay difficult it is often
because they find writing a sentence (as Rob stated) difficult.
Practicing writing essays won't help, they need to have had practical help
much earlier on (and if they didn't they need it now). Ploughing on with
academic essays regardless is NOT helping and is NOT teaching.

Dr E
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	Group: dogme
	Message: 7605
	From: Robert M. Haines
	Date: Sa Okt 23, 2004 2:55 

	Subject: two points


	First, inspired by Dr. Evil's comments, I had students copy the conversation we had constructed on the blackboard. Next, I asked them to checlk their classmates copy to be sure it matched what I'd written.

When asked how many people found mistakes, everyone raised a hand. This led to a discussion about the value of proof reading.

Second, two students (who happen to have the same name) asked me the same question at different times today: Why do we remember words some days but not others?

This really turned out to generate some interesting discussion. 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7606
	From: Jennifer Wallace
	Date: Sa Okt 23, 2004 7:00 

	Subject: Re: A call of my own - writing


	Dr E quotes something he wrote himself and which I actually remember reading 
- and more amzingly, changing my own practice as a result!

He wrote, "When your students copy down things from the board, they are 
writing.
Often, this simplest kind of writing is ignored, but why? Checking that they
are copying accurately from the board is just as important as checking their
written homework!"

I teach in China, classes of around 30 (which is small for China), on 
tertiary level courses. i.e. all my students have had English classes at 
school for 7 years or more. I do check their copying from the board, and am 
often horrified - at their not even doing it, as well as at inaccurate 
copying. I'm now just patient, and go round checking and checking and using 
faster students to check slower writers' writing for accuracy until the 
whole class gets there. I do think this has some value. I do at least know 
everyone has a correct written copy of whatever it is - and often it's 
instructions which they need to use then or for homework. I think the 
stress on accuracy is also novel for my students - and I like the fact that 
100% accuracy is attainable in this task.

Jennifer Wallace

_________________________________________________________________
Express yourself with cool new emoticons http://www.msn.co.uk/specials/myemo


	


	Group: dogme
	Message: 7607
	From: arnoldhk
	Date: Sa Okt 23, 2004 7:25 

	Subject: writing Chinese/English


	Hi all

Jennifer, of course your email jumped at me, being a close neighbour here in Hong Kong. What you say resonates, even though I am primary and you are at tertiary, I think because of the complex processing that our learners have to go through to take notes. And this makes me consider that learners need to be taught HOW TO THINK in L2 otherwise they are wasting so much time translating from L1 to L2. 

And yes, they do, do this and they are trained to do this by their 'local' Chinese/English teachers who on the whole teach English using Chinese. This code mixing, whilst I agree is probably useful at the initial stages of learning when the learners need to be scaffolded, this needs to be stopped, so that the actual processing can be done in L2.
My HK learners who get to tertiary would have had 14 years of English and the problems you describe are exactly the same ... lots and lots to be done here ...

Bye from a wonderfully warm and balmy Hong Kong
Wendy

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7608
	From: Jennifer Wallace
	Date: Sa Okt 23, 2004 7:28 

	Subject: RE: Re: academic/scientific writing


	I was interested in what wavelength Tim Nall thinks he's on ..... as this 
thread has been developing it made me think again about various things I 
read last year, when as part of a course (PGCE in ESOL) I was being 
introduced to what was referred to as the 'new literacy' studies, in which 
Lancaster seems to feature as a key source of thinking. I read several 
articles which possibly changed my thinking about writing and certainly 
nudged it further in a direction it was already going, in which I see 
writing as almost a separate 'language'. Of course there's the connection, 
but much of the new literacy studies seem to argue that it entails teaching 
literacy 9and not just at a basic skills level) as a 'language' in its own 
right. As someone who came into ELT and linguistics from a start in the 
media studies world, this fits in with certain ways I learnt there to see 
writing which I've only ever found useful.

Jennifer Wallace

_________________________________________________________________
Express yourself with cool new emoticons http://www.msn.co.uk/specials/myemo


	


	Group: dogme
	Message: 7609
	From: diarmuid_fogarty
	Date: Sa Okt 23, 2004 8:47 

	Subject: Chinese learners


	Taking advantage of the recently mentioned Chinese learners, I would 
like to draw people's attention to an article in the EL Gazette 
(which is becomingly increasingly tabloid) about how "Native 
speakers" are less and less welcome in China because of a) their 
incompatible teaching styles and b) the fact that "language experts" 
have noticed that students who study English perform less well in 
Chinese.

Comments? I'm reminded of The Simpsons where Homer is terrified of 
learning new stuff in case the old stuff gets forced out of his 
brain. I am more interested in hearing from our China-based 
colleagues what happens in an English class in a Chinese school. With 
what frequency do students have classes? Have you ever observed these 
classes? Can they be equated with anything over here (Latin classes, 
for example)? I'm curious how my Chinese students can study English 
for such a long time and emerge with some strengths and so many 
weaknesses. 

I'm also curious about the tendency of students who have an exam 
coming up to no longer go to classes in the belief that this will no 
longer help them. They need to sit at home, alone, doing pages and 
pages of exam practice before they correct their own work and begin 
again. Also, where do students get this idea from that they need to 
learn X000 words before they do their IELTS exam and the best way of 
doing this is to sit down in front of a list and learn them? Why is 
failure seen as signifying stupidity rather than the fruit of a dodgy 
method? Are there ANY studies that people know of that show learning 
lists of words can lead to language acquisition? I seem to remember 
reading about some Israeli students who did this...

There is a consensus amongst some colleagues at work that the Chinese 
educational system amounts to nothing less than child abuse in some 
respects. Would that be the opinion held by people who are closer to 
it? There is also the tendency over here in the UK to treat Chinese 
students as if they are somehow completely different to other 
learners (in other words, there is a tendency to divide language 
learners up into Chinese and Rest of the World...with the feeling 
being that Rest of the World is easier to teach). Personally, I'm not 
sure I agree, but I would be interested to read people's comments or 
thoughts. As far as I'm concerned, the problewms that arise from 
teaching Chinese students are the problems that arise when teaching 
unmotivated, exceptionally wealthy young adults. 

Anyway, I could go on, but I'd rather you did. 
Diarmuid



	


	Group: dogme
	Message: 7610
	From: Russell Kent
	Date: Sa Okt 23, 2004 9:06 

	Subject: Re: Re: academic/scientific writing


	Hallo Jennifer,

I was interested to read your comments about 'new literacy' studies.

You mentioned Lancaster, can you supply any references so I can have a look at the articles.

Thanks

Russell Kent
Cert TESOL
Professional English Language Trainer
One to One or Group Lessons

Dr. Poelsstraat 14
6451 EM Schinveld
The Netherlands

+31 45 527 1031
----- Original Message ----- 
From: Jennifer Wallace 
To: dogme@yahoogroups.com 
Sent: 23 October 2004 07:28
Subject: RE: [dogme] Re: academic/scientific writing


I was interested in what wavelength Tim Nall thinks he's on ..... as this 
thread has been developing it made me think again about various things I 
read last year, when as part of a course (PGCE in ESOL) I was being 
introduced to what was referred to as the 'new literacy' studies, in which 
Lancaster seems to feature as a key source of thinking. I read several 
articles which possibly changed my thinking about writing and certainly 
nudged it further in a direction it was already going, in which I see 
writing as almost a separate 'language'. Of course there's the connection, 
but much of the new literacy studies seem to argue that it entails teaching 
literacy 9and not just at a basic skills level) as a 'language' in its own 
right. As someone who came into ELT and linguistics from a start in the 
media studies world, this fits in with certain ways I learnt there to see 
writing which I've only ever found useful.

Jennifer Wallace
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	Group: dogme
	Message: 7611
	From: Jennifer Wallace
	Date: Sa Okt 23, 2004 9:17 

	Subject: RE: Chinese learners


	As someone working in China, can I add in something else about the situation 
here. Many native-speakers working here are just that - and have no 
teaching qualification, and sometimes no previous experience. They then 
find themselves placed in a demanding teaching position, and sometimes do 
wonderfully, but at other times, don't.

Recently, the Chinese government introduced regulations to bring this to an 
end, allowing only qualified teachers to come in and teach here. However, 
that doesn't apply to the private sector (I don't think) and there are now 
masses of private schools, colleges and universities where an unqualified 
teacher would still be able to work. Also, this is a continent-sized 
country, with an enormous demand for English language teachers, and a 
shortage of Chinese teachers trained and qualified to meet the need. In 
many places, foreigners meet a real shortage need. In China all school 
children have English classes, now starting in primary school. To get into 
senior school, which is after the compulsory 9 years of education (after 
middle school), a student must pass an examination which includes an English 
paper. To get into college or university, a student must also pass an 
examination which includes an English paper. In college and university, 
whatever the subject being studied, a student has to study English, at 
undergraduate and postgraduate level, and for qualifications below degree 
level. Students have to pass their English exams to qualify. The pressure 
on educational institutions to hire a native speaker has been enormous.

All these courses - at all levels - follow a national curriculum which is 
embodied in a set of government approved course books. The curriculum has 
recently undergone major change. The thinking behind the new curriculum 
seems sound, and the new materials - what I'm hearing of them from 
colleagues working in schools - seem good. In the past, pre-Opening-Up (at 
the beginning of the 1980s), English was very much taught as a language for 
reading - for reading of materials for whatever one's professional needs 
might be. There is still some of that - and it is still a real need for 
many Chinese students who will probably never need to speak the language. 
However, rolling out this new curriculum across a continent which includes 
areas of such poverty that thousands of children never even get their basic 
education, is not something that can happen overnight. If anything, I'm 
just impressed that the progress that's being made is being made.

I certainly don't see my own Chinese students (in a college below university 
status in an officially poor province of western China) as having 
experienced an education system which is "nothing less than child abuse". 
In my fourth year of working here, I do understand more and more how 
different another culture can be from the one I grew up in. I see instances 
every week of teachers here showing dedication, conscientiousness, amazingly 
high levels of knowledge for those who studied in an earlier period when 
study and travel overseas was impossible, and high levels of skill, too. 
What I am aware of, is how income is selecting a subset of the student 
population for study overseas. For all but a minute number who get 
scholarships, those studying in England have got seriously large amounts of 
money backing them. Ask about the background of these students - where is 
all this coming from? How have their families got so much when so many 
still have so little? Why have their families invested so much money in 
sending this child to the UK? Where does that leave the individual in 
question?

Sorry - that's just a few of my initial response thoughts to Diarmuld's 
posting.

Jennifer Wallace

_________________________________________________________________
Stay in touch with absent friends - get MSN Messenger 
http://www.msn.co.uk/messenger


	


	Group: dogme
	Message: 7612
	From: Jennifer Wallace
	Date: Sa Okt 23, 2004 9:31 

	Subject: Re: Re: academic/scientific writing


	Can someone else help Russell kent out here? I'm working in a VSO-supported 
post in western China, and came with only 25 kg to cover all and everything 
in my life. It didn't include lots of interesting photocopies of articles 
and the suchlike. I suspect an Internet search would turn up lots of 
relevant references, though.

Jennifer Wallace

_________________________________________________________________
Stay in touch with absent friends - get MSN Messenger 
http://www.msn.co.uk/messenger


	


	Group: dogme
	Message: 7613
	From: arnoldhk
	Date: Sa Okt 23, 2004 9:40 

	Subject: Chinese learners


	Hi all

Diarmund, it would be wonderful to jump to the bait completely but as I've already been more than my usual verbose on this exact same subject on the YLsig and GIsig I'll only subject you to snippets ... I can only really speak about Hong Kong but here goes ...

What follows comes from a lecture by Cheng Kai-ming Chair Professor of Education at The University of Hong Kong entitled 'Questioning Education. Learning and Society in a Post-Industral Era' (opening of the Commonwealth Council for Educational Administration and Management annual conference CCEAM) - 20th October, 2004

' ... expectations of individuals are now different ... most surveys on workplace requirements converge to the same list of personal attributes, such as:
- ability to communicate
- adaptability to change
- ability to work in teams
- flexbile human relations
- preparedness to solve problems
- ability to analyze and conceptualize
- ability to assume personal responsibility
- ability to reflect on oneself
- ability to manage oneself
- ability to create, innovate and criticise
- ability to engage in learning new things anywhere and anytime
- ability to cross specialist borders
- ability to move across cultures
- ' ... education plays a socialisation role that supports the social fabric. Classification and ranking in an industrail society are largely facilitated by EDUCATION. Most education systems have been designed as a pyramid so that they match the pyramid in the workplace. Most education systems, like a sieve, perform a screening function ...'
IDENTIFIES HOW LEARNERS LEARN USING CONSTRUCTIVIST SCHOOL OF THOUGHT ie learning is construction of knowledge by the learner ... not transmission of knowledge ... learner is an active agent rather than a passive recipient etc. (if you'd like the whole list let me know, it's fascinating and needs to be re-visited regularly by ALL teachers).
- ' ... education in Chinese and East Asian communities is known for its emphasis on examinations, the cult of competition and detachment from reality... tradition of belief in effort over innate ability ... supported by folklore in Chinese culture ...'
- ' ... in Hong Kong, students learn English just to satisfy examination requirmeents, but are not able to use English in real life. They learn Chinese characters in isolation, with little sense of using them for expressing or communication. They may learn biology without the experience of planting a plant or raising an animal ...'
- ' ... school systems cater for mass populations. They are systems for mass production ... issue of efficiency and hence economies of scale ... largest school in Mainland China hosts 8,000 students. The standard school in Hong Kong caters from 1,200 students. In western developed countries, where neighbourhood attendance is practised, school sizes are tailored to the population of the neighbourhood ...'
- ' ... is learning improved by perfecting the bureaucracy, or by loosening the bureucracy? ... education, as an institution, should be questioned ...'
- ' ... education, as it is, is not fulfilling its function of preparing our young people for the future. It is not playing the facilitator for learning ... mission here is perhaps not so much doing more or doing better what we are doing, but rethinking the entire process of young people's learning, and designing education in ways that match that process ... found that the many reforms occurring in education seem to echo societal changes in one way or another, but unless we have captured the whole picture of societal change, the reforms may not come together to challenge the fundamentals, and many of them would fail, as they already have ...'
- ' ... we are facing a fundamental societal change from an industrial society to a knowledge society. the change is so fundamental that it is perhaps paralleled only by the Industrial Revolution where agricultural societies were transformed into industrial socieities. The challenge to education is therefore also fundamental'.

So that in a nutshell is Hong Kong and China's attitude towards learning and the disparity between the education systems and the needs of society (and not just in Asia).

Why NETs (native English teachers) are less and less welcome? Ah well I've a few theories about this but one of the reasons has to do with pedagogy/methodology ie 

a) we tend to teach assuming the learner is actively constructing their knowledge and not passively accepting transmitted knowledge;

and the other not very cleverly hidden 'political' or 'evangelizing' agendas
b) either politicising what happens in China or evangelizing religion

both of the above have an instant impact on the 'powers that be' in mainland China, and in the long run Hong Kong will not be far behind - rejection - 

I've no idea why English should have an affect on the learning of Chinese, except that the latter is devislihly difficult to master and needs to be learnt in a completely different way to English. I know which I'd choose if I had a choice!

I have often likened the attitude of my learners to my style of teaching, to shaking a bottle of fizzy pop up and then opening it ... effervescent, overflowing, excitable ... why this might happen is easy to see when one observes my peers lessons which despite our reforms continue to be teacher-fronted and a little bit to the middle between transmission and ummmm transmission.

Learners at primary get about 5 hours of English lessons/week. The teachers are NOT trained language teachers, they may well have not elected to teach English, this decision will have been made for them by their Principal. Coursebooks are bibles and are stuck to like glue, teachers (generally) do not feel confident to go outside the coursebook because of concerns about their own language abilities.

Fossilization occurs early (I suspect but have no empirical evidence to support this, as early as Primary school) and errors are perpetuated throughout the learning. There are very few accurate models, so it's easy to see why this happens.

Differences between L1 and L2 are the most obvious fossilization errors e.g. tenses, missing off articles, lack of pronouns etc.

As the teacher is only a transmitter of knowledge you can maybe see why the learner might feel that repeating exercises at home and practising and practising will help them get through an exam. You've done your job by transmitting now the learner has to practice it.

Learning reams of vocab is what they have to do in Chinese, hence transferring language learning skills from L1 to L2. Achievement is seen as something that effort can put right, not innate ability.

OK enough is enough .. I think you might be getting my drift by now ...

Bye from a gorgeously warm Hong Kong
Wendy

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7614
	From: Tony Pace
	Date: Sa Okt 23, 2004 11:55 

	Subject: RE: Chinese learners


	I teach in Taiwan, not China per se, but I think most aspects of the
¡¥Chinese ESL experience¡¦ apply here as well.

The vocabulary list approach to learning English is a direct outgrowth from
the approach necessary to learn written Chinese. I teach all ages of
learners in different classes, ranging from 4 years old in kindergartens to
retired professionals who have taken up language learning as a hobby.

I find the young children are wonderful to work with and absorb material
incredibly easily. But, as they enter the normal education system and absorb
the implicit lessons, you begin to hit your head against the rock wall. 

Studying Chinese is a tremendously difficult endeavor. To achieve basic
literacy a student needs to memorize about 5000 characters and tens of
thousands more multi-character words and idiomatic phrases. The characters
have some vague phonetic associations, but they are not taught in this
manner - although the symbolic associations are. 

I often see older students slaving away on their homework. For first year
students (age 7) learning consists of perhaps 2 hours a day of endlessly
copying some 10-15 new characters and phonetic equivalents until they are
memorized. Every day this begins anew until after some 5 years of study they
have reached a basic level of literacy where they can read simple books and
the like. Given the language, there is simply no other feasible way to teach
it.

There are also social issues. Confucius, the patron saint of submission to
proper authority, is also the patron deity of teachers. Teachers are
regarded as a source of enlightenment to be uncritically accepted and
remembered.

I also have an older student who conspicuously is failing to communicate in
class but continuously makes a point of praising my teaching skills to the
entire class. Every time she does this I feel terribly embarrassed, as I
feel that in her case I have quite simply failed her as a teacher. A failure
to comprehend is seen as evidence of insufficient study of the teacher's
words, or perhaps stupidity. Asking questions is questioning the teacher's
authority and a direct assault on the teacher's 'face'.

It's depressing that so much effort has been put in to teaching English here
(and Korea, and Hong Kong, and Japan), and the results as a whole have been
so pathetic. As Diarmuid pointed out, we see so many learners who have
studied for so long with such indifferent results. Errors of tense,
articles, and diction are rife. The impressive vocabulary displayed by many
students only makes the diction problems more confusing.

Nonetheless, over the last 100 years Taiwan has successfully embraced two
new languages (Japanese and Mandarin Chinese), and yet the 15 year
experiment in English education has conspicuously failed. The only bright
lights are ESL kindergartens, which are a qualified success at best as many
such students promptly forget their fluency as soon as they enter the harsh
world of the Taiwan education system.

Quite simply, I have no idea what the answers are. Maybe we should study the
introduction of Japanese education to Taiwan and Korea for hints on how
foreign languages have been successfully taught to students brought up in a
Confucian education system. I suspect the answers would horrify most readers
of this list.

Tony Pace

Taichung, Taiwan

---
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	Group: dogme
	Message: 7615
	From: Diarmuid Fogarty
	Date: Sa Okt 23, 2004 10:23 

	Subject: Re: Chinese learners


	Wendy and Tony write of the huge amounts of vocabulary that learners in
China have to learn in L1 in order to read. This fascinates me. Do these
lists really ensure that they are able to read? Does the brain really
find space to store these thousands of lexical items, out of context and
of no real necessity at the moment of learning or is there something
else happening too? 

Can we possibly learn how to read like this? Would the equivalent be
teaching English kids whole words without mentioning letters and
spelling and the like? If it really IS effective for Chinese learners,
why doesn't the same technique translate into L2? Is now the time to beg
dk to return to the list to offer us his insight? 

I look forward to reading any responses.

DIarmuid
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	Group: dogme
	Message: 7616
	From: arnoldhk
	Date: So Okt 24, 2004 4:06 

	Subject: chinese learners


	Hi all

Tony and Jennifer, it is a quandry ... have you read either of these books, they have helped me a lot in understanding my learners

The Chinese Learner:Cultural, psychological and contextual influences by D.A. Watkins and J.B. Biggs (eds). Hong Kong SAR: Comparative Education Research Centre, The University of Hong Kong and The Australian Council for Educational Research Ltd

Teaching the Chinese Learner: psychological and pedagogical perspectives by D.A. Watkins and J.B. Biggs (Eds). Hong Kong SAR: Comparative Education Research Centre, The University of Hong Kong and The Australian Council for Educational Research Ltd

email: cerc@h...
website: www.hku.hk/cerc

Both these texts tackle the dilemma/paradox of 'Confucian-heritage cultures' or CHC's in terms of Western standards. It actually says that CHC students perform well despite what happens in the classroom. I would agree in all cases but English and I'd put that down directly to using the same methods to learn L1 and L2. 

I've never seen such hard workers, all that effort to achieve so little (in the local system) and yet exactly the same background children in the international system (in Hong Kong we have a left over from colonial days, an organization called ESF, with mostly Western teachers following the British system and more recently IB) perform absolutely unbelievably well! I'm personally extremely grateful for this attitude to work ethic as all 3 of my daughters have performed equally well not due to my pushing but due to the fact that it is not seen as 'dorky' to work hard and achieve well.

With concrete evidence like this it is hard not to blame the system/pedagogy/methodology in the local systems when you see parallel learners achieve worldclass results (top 5% in the world for A level/GCSE and now IB). It needs that effort to be directed properly and as they say 'Bob's your uncle'!

From a beautifully warm and clear skied Hong Kong
Wendy :)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7617
	From: arnoldhk
	Date: So Okt 24, 2004 5:12 

	Subject: lexical approach


	Hi again

Diarmuid, just as you highlight the huge amounts of vocab that Chinese learners attempt to write, another discussion group I belong to give me this link. It makes fascinating listening with Jeremy Harmer and Scott Thornbury

http://www.teachingenglish.org.uk/download/radio/innovations/innovations.shtml

Programme 1 - 'New Directions
Duration 13 minutes 16 seconds

We begin the series by thinking about what 'innovation' really means - ELT materials writer, Jeremy Harmer, offers some insights. We also hear about the British Council's ELTON Awards for Innovation; and well-known writer and teacher-trainer Scott Thornbury reveals his latest corpus-based approach to teaching grammar.

You can find out more about the British Council's ELTON Awards for Innovation on www.britishcouncil.org/learning-innovation-awards. 


Download programme 1 (mp3 - size 6.3 mb) >>

This is more like it, learning 'important' lexis/chunks which objective research has proved are high frequency is something I'm more likely to buy ... hear me scampering off to buy Scott's new book.

Bye again

Wendy




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7618
	From: twocentseltcafe
	Date: So Okt 24, 2004 6:55 

	Subject: Re: Chinese learners


	Let me answer briefly: Yes.

And yes, yes, yes, and by the way, yes. :-)

Not at all to say that memorization is enough alone but... my wife
once memorized 3,500 words for the GRE test. Afterwards, she remarked
that she noticed she was able to process several books/articles etc.
faster/easier than before, due to the vocab.

When ALM was vilified as being non-humanistic behavioralism etc., we
collectively threw out the baby with the bathwater. Mimicry and
memorization (mem is relevant here; mimicry is not) are very
productive. Again, mind you, I'm not advocating a wholesale return to
ALM. Just saying "Baby -- bathwater."



--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <dfogarty@c...> wrote:
> Wendy and Tony write of the huge amounts of vocabulary that learners in
> China have to learn in L1 in order to read. This fascinates me. Do these
> lists really ensure that they are able to read? Does the brain really
> find space to store these thousands of lexical items, out of context and
> of no real necessity at the moment of learning or is there something
> else happening too? 
> [big snip]



	


	Group: dogme
	Message: 7619
	From: twocentseltcafe
	Date: So Okt 24, 2004 6:58 

	Subject: Re: academic/scientific writing


	--- In dogme@yahoogroups.com, "Jennifer Wallace"
<wallacejennifer@h...> wrote:
> I was interested in what wavelength Tim Nall thinks he's on ..... 

Well, this is like old home week for me. First the discussion centers
on writing (my personal candystick), then we hear from Hong Kong and
Taiwan (hullo Wendy and Tony!). I taught in Taiwan for 4 years -- my
wife is Taiwanese (now a US citizen) -- we are finishing our MAs TESL
and hope (cross your fingers), to get Ph.Ds and return to the ROC to
teach.

My wavelength--not sure precisely what it is yet, but it doesn't spend
as much time in or near the locus of points that are the intersection
of CLL and CLT as dogme does or seems to.. with the caveat of course
that dogme is not a bounded set.

The whole discussion of Chinese education... seemed like a
Western-educated Chinese perspective on Chinese education. It seemed
as though Cheng Kai-ming shared his own views, which are somewhat in
opposition to the reality on the ground. So the discussion drew
contrasts rather than presenting a single Chinese view, in my opinion.

Hey Wendy, could you email me info about YLsig and GIsig? Thank you!

I gotta go to sleep. G'night all.



	


	Group: dogme
	Message: 7620
	From: arnoldhk
	Date: So Okt 24, 2004 7:35 

	Subject: chinese learners


	Hi again

I think that Cheng Ka-ming's perspective is exactly the reality in Hong Kong anyway and it is incredibly brave of him to be so honest. Apparently he has been slated in the local Chinese language press, but having heard him 4 times, he is making more and more sense.

It just seems to go against the grain to say anything adverse or give a reality check, in this part of the world. But that is exactly what we need, Hong Kong is NOT a bilingual city and English is being taught to pass exams and not to use to communicate. If you ever visit Hong Kong and go beyond HK Island itself that will be pretty clear.

Bye again
Wendy :)


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7621
	From: Jennifer Wallace
	Date: So Okt 24, 2004 8:46 

	Subject: Teaching English to the Chinese - or anyone else


	The postings about teaching English to certain of the Chinese now studying 
in England sends me straight back to what I was being taught last year, on a 
specialist PGCE ESOL course. Given that I did what is the standard 1-year 
teacher training course that everyone who wants to teach in the state sector 
in the UK has to do at the age of 56, and after about 8 years teaching (EFL 
mostly), I was giving a lot of thought to some of what was coming my way - 
and much I'm only now digesting.

One of my teaching practice classes was a group whose ages ranged from 18 to 
56, and was made up of Spanish, French, a German, a Brazilian, a Chinese, 
some Pakistanis, several Iraqi Kurds, an Iranian, an Ethiopian, an Eritrean, 
an Angolan, two from Afghanistan, a Sudanese, a Vietnamese - and probably 
other nationalities I've forgotton now. Given this mixture, I was being 
taught to find out as much as possible about my students, especially their 
previous educational experiences. The young man from Afghanistan, for 
example, had good English, but had never attended a formal educational 
institution until coming to classes in England. One Iraqi Kurd was a former 
primary school teacher. The range of experience was enormous, and the 
motivation levels varied considerably. Some were in full-time work, others 
were not working at all. For this sort of teaching to stand a chance, it 
seemed to me, the most important thing was getting to know the students so 
that as much as possible the classroom activity was genuinely 
student-centred and going in directions of interest and relevance to them. 
For some of them, too, getting a good IELTS score was a target.

My take on this is that it's not for me to disagree with a student about 
their personal targets, narrow as they may be, and different as they may be 
to my own (as language learner or teacher). If a student is exam-focussed, 
then in that student's reality there will be good reason for that. Are 
secondary school students in the UK really so different when it comes to 
wanting to get particular grades to get into the university of their choice? 
This is really about student-centred, isn't it? which seems delightfully 
ironic given that westerners tend to see traditional Chinese teaching as 
teacher-centred, and the criticisms being made of the Chinese students seem 
to me to have a certain teacher-centredness about them.

For all the criticisms being made of English language learning achievements 
by Chinese students, how does it compare with the foreign language learning 
achievements of British school and college students?

When we compare, are we comparing like with like?


Jennifer Wallace

_________________________________________________________________
Want to block unwanted pop-ups? Download the free MSN Toolbar now! 
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	Group: dogme
	Message: 7622
	From: Diarmuid Fogarty
	Date: So Okt 24, 2004 9:08 

	Subject: Re: Re: Chinese learners


	Hi Tim, 
I think your story about your wife's memorization is amazing and, in the
nicest possible way, incredible. Perhaps you could enlighten me as to
the meaning of ALM?

But something within me struggles to believe that "normal" people can
learn 3500 words. So, just to shut that part of me up:

1. What kind of words?
2. Over what timespan?
3. Memorised WHAT exactly? The spelling? The meanings? Which meanings?
4. How was she able to verify that she had in fact memorised them as
opposed to forgetting 80% (I seem to have read that figure somewhere)? 
5. How did she memorise them? Is there any case for arguing that she
"learnt" them as opposed to "memorised" them?
6. Why did she decide to learn 3500 words? What is meant by "word" (ie
all it's inflections etc)?

The questions hide a thesis that says that it is impossible to
"memorise" 3500 words unless we are talking purely about their spelling.
Bearing in mind that the 3500 most frequent words have many different
meanings, plus Wendy's point about the lexical approach, I can't see HOW
the memorisation technique could have much effect. Which is not to see
that it can't, merely that I can't understand it (and would like to).

Perhaps my struggle with the whole concept of memorising a language
instead of acquiring it is that it seems to deny the "fact" that
language is essentially a skill that gets better and better with use. It
seems to give credence to the idea that language is basically a
knowledge-based system that can be broken down into X chunks (3500 words
and 25 grammar constructions) and once those chunks are input, you will
have a fully functioning language user.

Of course, there is a role for memorisation in language learning,
something which 
nobody would deny, but to ascend that role to the position of
cornerstone seems misguided to me. To accept it as SUCH an important
strategy would also seem to carry with it other implications: if
memorisation IS the way to getting the basics of English reading skills,
what is wrong with language classes of 60+ students? What is wrong with
the transmission style of education? 

On the subject of Cheng Kai-Ming, let me ask whether or not it is
feasible to expect "a single Chinese view" of anything, any more than we
might expect to find a single European view about something or a single
American (the continent) view of anything. Come to think of it, any more
than we would expect to find a single Dogme view of anything. Cheng's
speech did seem to go further, however, than providing a contrast.
Having given a summary of "reality on the ground" and a summary of the
role of education in society, he then makes suggestions as to what needs
to be done to improve it. It seems to be that this can be summarised as
Make the System Fit the Learner, Not the Learner Fit the System. You may
choose to label this as a Western perspective, but [although I am
speaking from the same perspective] I would argue that this is a fairly
universal guideline (and I have ample evidence of what happens to
Chinese learners when they are applied to the system).

Diarmuid
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	Group: dogme
	Message: 7623
	From: Diarmuid Fogarty
	Date: So Okt 24, 2004 10:23 

	Subject: Re: Teaching English to the Chinese - or anyone else


	I feel as if I am on the defensive, jennifer, but with no idea of why I
should be! What you refer to as "your take" is surely the take of
anybody who cares about education and so we seem to agree rather than
disagree! It is worth pointing out that learners in ESOL do tend to have
a very good reason for wanting to learn the language and are often more
heterogeneous than the learners in UK EFL settings. I work in
Manchester, a city with the largest Chinese community in Europe (I have
been told). My students study with their compatriots, live with their
compatriots and frequently work with their compatriots. Their exposure
to English is limited (not strictly true) to 4 hours per day. Not many
ESOL learners will be in such a situation. Many of my students are
studying for an abstract reason and with no intrinsic motivation.
Conversely, ESOL students tend to study for the practical reason of
improiving their language (as opposed to their IELTS score) and
frequently have a great deal of intrinsic motivation.

Secondly, it is not an issue of whether or not I agree or disagree with
students' personal targets! Of course there is a good reason for wanting
what they want - their parents have sent them to the UK to get a degree
to get a good job (I hesitate to use "they" but this is almost
exclusively the reason I am given when I enquire). What I disagree with
are the strategies employed to achieve that goal (which frequently fall
far short of the mark - hence my disagreement) and, frequently, the
unrealistic expectations - a student who is struggling to tell me that
s/he needs a 6.0 in their IELTS exam within 3 months deserves to at
least be told that they face a difficult time. This is not disagreeing
with the reasons behind their personal targets, it is offering them a
professional evaluation of what is possible and what might not be
possible. 

What criticisms have been made that are teacher-centred? This is not a
rhetorical question, but a genuine one. It may be that the medium of
e-mail has distorted the original intentions of whoever made the
criticism. As for the "student-centred" learning that you refer to,
would it not be better described as "exam-centred"? Many of my learners
(I DO ask them!!!) are not at all interested in English, nor in going to
university, nor in the subject that they have been told to study. In
fact, many of them are interested in wildy different things to what they
are studying, for example, the wannabe cartoonist who was studying
Industrial Management and hated it or the or the would-be author who had
been told to study business managment. To say that catering to the
requirements of the IELTS exam is "student-centred" seems to debase the
term when such learning is far from having the students at the centre. 

I wonder if you are not viewing the "criticisms" expressed on this list
through a filter of suspicion and defensiveness? We live in a racist
world where people are often quick to decry The Other as Wrong, so such
a filter would be understandable, but, I would argue, unnecessary. I
mention this because the tone of your post seems to be that of defending
your students from the unfair and unjust attacks of Western teachers.
But why polarise between Western Teachers and Chinese Students as you
appear to do? As I mentioned to you off-list, I think we frequently fail
to see that the criticisms of the Chinese education system are equally
applicable (to a greater or lesser extent) to the British education
system (for example). But I don't understand what is to be gained from
comparing the L2-learning achievements of Brit students with the
L2-learning achievements of Chinese students or with arguing that the
motivation that underlies many UK students' learning is the same as
their Chinese counterparts. It may well be, but that doesn't mean it is
effective.

I suspect that we would find huge failings in both countries education
systems, but marks would have to go to the educational system that
recognised that learning is personal and is constructed as opposed to
uniform and transmitted. Of course, to get those marks, the educational
system would have to put this theory into practice! In the UK, the
theory seems to be wildly out of kilter with the practice. Nevertheless,
this thread seems to be more about the methodology of the teachers and
the study strategies of the learners rather than a case of saying that
Brits are better than Chinese. In other words, product is not the focus,
but process; for that matter, nationality is not important either. So,
the question should be: if we look at students who have chosen to learn
a language and are encouraged to do so through a constructivistic,
learner-centred and communicative experience how would they compare with
somebody who wasn't interested in the subject, and who employed
strategies such as memorisation, rote learning and coninuous exposure to
published exam papers that were beyond their capabilities. Would we
really disagree about the predicted outcomes?

Apologies for both the length and the garbled nature of the above. We
need a Dogme phone.

Diarmuid
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	Group: dogme
	Message: 7624
	From: Diarmuid Fogarty
	Date: So Okt 24, 2004 10:27 

	Subject: CON


	>>> wallacejennifer@h... 10/24/04 7:46 AM >>>

The postings about teaching English to certain of the Chinese now
studying 
in England sends me straight back to what I was being taught last year,
on a 
specialist PGCE ESOL course. Given that I did what is the standard
1-year 
teacher training course that everyone who wants to teach in the state
sector 
in the UK has to do at the age of 56, and after about 8 years teaching
(EFL 
mostly), I was giving a lot of thought to some of what was coming my way
- 
and much I'm only now digesting.

One of my teaching practice classes was a group whose ages ranged from
18 to 
56, and was made up of Spanish, French, a German, a Brazilian, a
Chinese, 
some Pakistanis, several Iraqi Kurds, an Iranian, an Ethiopian, an
Eritrean, 
an Angolan, two from Afghanistan, a Sudanese, a Vietnamese - and
probably 
other nationalities I've forgotton now. Given this mixture, I was being

taught to find out as much as possible about my students, especially
their 
previous educational experiences. The young man from Afghanistan, for 
example, had good English, but had never attended a formal educational 
institution until coming to classes in England. One Iraqi Kurd was a
former 
primary school teacher. The range of experience was enormous, and the 
motivation levels varied considerably. Some were in full-time work,
others 
were not working at all. For this sort of teaching to stand a chance,
it 
seemed to me, the most important thing was getting to know the students
so 
that as much as possible the classroom activity was genuinely 
student-centred and going in directions of interest and relevance to
them. 
For some of them, too, getting a good IELTS score was a target.

My take on this is that it's not for me to disagree with a student about

their personal targets, narrow as they may be, and different as they may
be 
to my own (as language learner or teacher). If a student is
exam-focussed, 
then in that student's reality there will be good reason for that. Are 
secondary school students in the UK really so different when it comes to

wanting to get particular grades to get into the university of their
choice? 
This is really about student-centred, isn't it? which seems
delightfully 
ironic given that westerners tend to see traditional Chinese teaching as

teacher-centred, and the criticisms being made of the Chinese students
seem 
to me to have a certain teacher-centredness about them.

For all the criticisms being made of English language learning
achievements 
by Chinese students, how does it compare with the foreign language
learning 
achievements of British school and college students?

When we compare, are we comparing like with like?


Jennifer Wallace
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	Group: dogme
	Message: 7625
	From: Russell Kent
	Date: So Okt 24, 2004 11:06 

	Subject: Re: Teaching English to the Chinese - or anyone else


	I find it fascinating reading the discussion about Chinese learners.

One point I would like to make.

Diarmuid writes

I suspect that we would find huge failings in both countries education
systems, but marks would have to go to the educational system that
recognised that learning is personal and is constructed as opposed to
uniform and transmitted.


I feel he is viewing this from window of his own culture. A Chinese teacher might well state the opposite view.

There are different cultures in the world who look at the world through their own window. I don't thinks it is the position of language teachers from a Western culture to decry what other methods of instruction exist in other cultures. After all, the Chinese seem to have managed successfully for a few thousand years.

I wonder if there is a similar, Chinese language discussion list, subscribed to by Chinese language teachers who decry our western education system as too student oriented and not enough respect is given to the person at the front of the class who imparts their wisdom.


Just a thought.

Regards

Russ
----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: 24 October 2004 10:23
Subject: Re: [dogme] Teaching English to the Chinese - or anyone else


I feel as if I am on the defensive, jennifer, but with no idea of why I
should be! What you refer to as "your take" is surely the take of
anybody who cares about education and so we seem to agree rather than
disagree! It is worth pointing out that learners in ESOL do tend to have
a very good reason for wanting to learn the language and are often more
heterogeneous than the learners in UK EFL settings. I work in
Manchester, a city with the largest Chinese community in Europe (I have
been told). My students study with their compatriots, live with their
compatriots and frequently work with their compatriots. Their exposure
to English is limited (not strictly true) to 4 hours per day. Not many
ESOL learners will be in such a situation. Many of my students are
studying for an abstract reason and with no intrinsic motivation.
Conversely, ESOL students tend to study for the practical reason of
improiving their language (as opposed to their IELTS score) and
frequently have a great deal of intrinsic motivation.

Secondly, it is not an issue of whether or not I agree or disagree with
students' personal targets! Of course there is a good reason for wanting
what they want - their parents have sent them to the UK to get a degree
to get a good job (I hesitate to use "they" but this is almost
exclusively the reason I am given when I enquire). What I disagree with
are the strategies employed to achieve that goal (which frequently fall
far short of the mark - hence my disagreement) and, frequently, the
unrealistic expectations - a student who is struggling to tell me that
s/he needs a 6.0 in their IELTS exam within 3 months deserves to at
least be told that they face a difficult time. This is not disagreeing
with the reasons behind their personal targets, it is offering them a
professional evaluation of what is possible and what might not be
possible. 

What criticisms have been made that are teacher-centred? This is not a
rhetorical question, but a genuine one. It may be that the medium of
e-mail has distorted the original intentions of whoever made the
criticism. As for the "student-centred" learning that you refer to,
would it not be better described as "exam-centred"? Many of my learners
(I DO ask them!!!) are not at all interested in English, nor in going to
university, nor in the subject that they have been told to study. In
fact, many of them are interested in wildy different things to what they
are studying, for example, the wannabe cartoonist who was studying
Industrial Management and hated it or the or the would-be author who had
been told to study business managment. To say that catering to the
requirements of the IELTS exam is "student-centred" seems to debase the
term when such learning is far from having the students at the centre. 

I wonder if you are not viewing the "criticisms" expressed on this list
through a filter of suspicion and defensiveness? We live in a racist
world where people are often quick to decry The Other as Wrong, so such
a filter would be understandable, but, I would argue, unnecessary. I
mention this because the tone of your post seems to be that of defending
your students from the unfair and unjust attacks of Western teachers.
But why polarise between Western Teachers and Chinese Students as you
appear to do? As I mentioned to you off-list, I think we frequently fail
to see that the criticisms of the Chinese education system are equally
applicable (to a greater or lesser extent) to the British education
system (for example). But I don't understand what is to be gained from
comparing the L2-learning achievements of Brit students with the
L2-learning achievements of Chinese students or with arguing that the
motivation that underlies many UK students' learning is the same as
their Chinese counterparts. It may well be, but that doesn't mean it is
effective.

I suspect that we would find huge failings in both countries education
systems, but marks would have to go to the educational system that
recognised that learning is personal and is constructed as opposed to
uniform and transmitted. Of course, to get those marks, the educational
system would have to put this theory into practice! In the UK, the
theory seems to be wildly out of kilter with the practice. Nevertheless,
this thread seems to be more about the methodology of the teachers and
the study strategies of the learners rather than a case of saying that
Brits are better than Chinese. In other words, product is not the focus,
but process; for that matter, nationality is not important either. So,
the question should be: if we look at students who have chosen to learn
a language and are encouraged to do so through a constructivistic,
learner-centred and communicative experience how would they compare with
somebody who wasn't interested in the subject, and who employed
strategies such as memorisation, rote learning and coninuous exposure to
published exam papers that were beyond their capabilities. Would we
really disagree about the predicted outcomes?

Apologies for both the length and the garbled nature of the above. We
need a Dogme phone.

Diarmuid
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	Group: dogme
	Message: 7626
	From: HalimaBrewer
	Date: So Okt 24, 2004 11:45 

	Subject: Re: Teaching English to the Chinese - or anyone else


	hello, I have been reading this exchange for a while, and I teach in a similar situation as Jennifer, abeit different classes - most of my students are studying to become teachers of English themselves one day - and soon I will begin INSET training here - the western part of China, where some people have never seen a foreigner, let alone had a foreign teacher. My experience is limited - I have only been in China a little over 6 weeks and am new to both Chinese and Asian culture in general. I previously taught in Spain and find many uncanny similarities - as well as many differences. 

The style of teaching in Spain is often much the same, as far as I can make out, as the style of teaching here. Very oriented towards memorization of material, exam oriented, structural and some functional/notional approaches, but all more or less teacher oriented in the sense that rarely if ever is any classwork negotiated, pair work and group work is still a novelty and the classes are set up with many rows all facing a teacher on a raised platform. Of course some schools in Spain are far more liberal and modern than this, but in the town I came from, not a lot. 

As far as respect for the teacher - that is different. Chinese seem to be far more polite, they stand up when addressing the teacher, they quiet down quickly when I signal the time to do so ( I am at tertiary level, though) and they are rarely disruptive or rude, or noisy unless the task is a noisy one. I found the level of spoken English somewhat better than I was lead to believe. I would put most of my students at a sort of good PET level, some well into FCE. However, this is a university and they are English majors, so that is low. But, they have a vocabulary and basic grammar knowledge that seems well beyond their ability to speak, or understand. 

I would say the school system here has done a remarkable job considering the scarcity of resources, the total lack of models of spoken English (very little pop music in English and it is rare to find films without Chinese subtitles at the very least - rare anyway to find English films unless you buy DVDs (which are plentiful, but not a lot of students have access to a DVD player) Also, few students have access to computers enough to be very skilled at using the internet or chats or anything in English there. I find that as China has been so closed, there is also a scarcity of what I would call cultural background knowledge that was accessible to my Spanish students, - famous people in the West, names of internationaly famous film stars, pop music, events of political or cutural importance in the West (apart from terrorism) - things that creep into conversations and appear in texts and material without a second thought in the West, - here, it is absent altogether - and I am also totally new to the pop stars, sports heros and political leaders (other than the most famous ones) in China, so I cannot comment either when they ask me if I like xyz or what do I think of zyx. Stuff that formed a huge amount of background knowledge in Spain. It is no inconsiderable thing, this common basis of cultural knowledge in language learning. 

The students do not seem harrassed or anxious in spite of having so much work and exam stress on them - in general, anyway, and they do seem to have learnt a great deal, so I cannot condemn the Chinese education system at all. They have managed to produce at least as many English speakers porportionally as the Spanish system has, with far fewer resources and far fewer models to work with. So I do not agree that the Chinese system is a form of abuse. I can see a lot of good in it - most of all the high regard and respect for teachers - and the way students feel honored if they can help you with your shopping. (smile) And it has produced a basic system of study that works for the raw knowledge they seem to need for exams. Many seem well-educated in an overall knowledge of the world. 

What I do see, so far, is less ability to speak creatively - that is the ability to have natural conversations with what they have - except with a few very bright ones. I see that instructions for tasks seem to require much more careful delivery and planning and checking - I think Jennifer's comments about writing and making sure they copy things correctly is a good one - though I noticed that also in Spain. Also they are far more reluctant to offer comments when I request them or answer my questions to the whole class - things like, "ok, now who would like to say what they have discovered/done/written .... etc" Harder to get them to understand activities which involve creative cooperation and do not involve "correct" answers. But then, I had some of that in Spain, too, though not as much in this age level. 

My classes are largish - 30 to 40 in the first 2 college grades, but the 3rd year classes are around 50 - 60 so it is much harder to form groups, do real oral work and when I do, monitoring it and knowing who is falling behind and who is grasping the new material is almost impossible. 

What I do know, though is that all of them, students, teachers, staff - are all asking - begging for teaching techniques, new ways of approaching learning and teaching, ways of dealing with large groups to inspire motivation and interest, - they asked us here for this very reason. So they want this new "task-based" and "communicative" methodology, even if they don't know what it is and why it works. They seem to sense that they need more than what they have and we, the Western "experts" can help them with it. (I have my "foreign expert" card now, - it means I am an expert in being foreign. :-) )

So, all in all, I rather think there is a lot we can learn from each other. 

Halima 



----- Original Message ----- 
From: Russell Kent Sent: Sunday, October 24, 2004 5:06 PM
Subject: Re: [dogme] Teaching English to the Chinese - or anyone else



I find it fascinating reading the discussion about Chinese learners.

One point I would like to make.

Diarmuid writes

I suspect that we would find huge failings in both countries education
systems, but marks would have to go to the educational system that
recognised that learning is personal and is constructed as opposed to
uniform and transmitted.


I feel he is viewing this from window of his own culture. A Chinese teacher might well state the opposite view.

There are different cultures in the world who look at the world through their own window. I don't thinks it is the position of language teachers from a Western culture to decry what other methods of instruction exist in other cultures. After all, the Chinese seem to have managed successfully for a few thousand years.

I wonder if there is a similar, Chinese language discussion list, subscribed to by Chinese language teachers who decry our western education system as too student oriented and not enough respect is given to the person at the front of the class who imparts their wisdom.


Just a thought.

Regards

Russ
----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: 24 October 2004 10:23
Subject: Re: [dogme] Teaching English to the Chinese - or anyone else


I feel as if I am on the defensive, jennifer, but with no idea of why I
should be! What you refer to as "your take" is surely the take of
anybody who cares about education and so we seem to agree rather than
disagree! It is worth pointing out that learners in ESOL do tend to have
a very good reason for wanting to learn the language and are often more
heterogeneous than the learners in UK EFL settings. I work in
Manchester, a city with the largest Chinese community in Europe (I have
been told). My students study with their compatriots, live with their
compatriots and frequently work with their compatriots. Their exposure
to English is limited (not strictly true) to 4 hours per day. Not many
ESOL learners will be in such a situation. Many of my students are
studying for an abstract reason and with no intrinsic motivation.
Conversely, ESOL students tend to study for the practical reason of
improiving their language (as opposed to their IELTS score) and
frequently have a great deal of intrinsic motivation.

Secondly, it is not an issue of whether or not I agree or disagree with
students' personal targets! Of course there is a good reason for wanting
what they want - their parents have sent them to the UK to get a degree
to get a good job (I hesitate to use "they" but this is almost
exclusively the reason I am given when I enquire). What I disagree with
are the strategies employed to achieve that goal (which frequently fall
far short of the mark - hence my disagreement) and, frequently, the
unrealistic expectations - a student who is struggling to tell me that
s/he needs a 6.0 in their IELTS exam within 3 months deserves to at
least be told that they face a difficult time. This is not disagreeing
with the reasons behind their personal targets, it is offering them a
professional evaluation of what is possible and what might not be
possible. 

What criticisms have been made that are teacher-centred? This is not a
rhetorical question, but a genuine one. It may be that the medium of
e-mail has distorted the original intentions of whoever made the
criticism. As for the "student-centred" learning that you refer to,
would it not be better described as "exam-centred"? Many of my learners
(I DO ask them!!!) are not at all interested in English, nor in going to
university, nor in the subject that they have been told to study. In
fact, many of them are interested in wildy different things to what they
are studying, for example, the wannabe cartoonist who was studying
Industrial Management and hated it or the or the would-be author who had
been told to study business managment. To say that catering to the
requirements of the IELTS exam is "student-centred" seems to debase the
term when such learning is far from having the students at the centre. 

I wonder if you are not viewing the "criticisms" expressed on this list
through a filter of suspicion and defensiveness? We live in a racist
world where people are often quick to decry The Other as Wrong, so such
a filter would be understandable, but, I would argue, unnecessary. I
mention this because the tone of your post seems to be that of defending
your students from the unfair and unjust attacks of Western teachers.
But why polarise between Western Teachers and Chinese Students as you
appear to do? As I mentioned to you off-list, I think we frequently fail
to see that the criticisms of the Chinese education system are equally
applicable (to a greater or lesser extent) to the British education
system (for example). But I don't understand what is to be gained from
comparing the L2-learning achievements of Brit students with the
L2-learning achievements of Chinese students or with arguing that the
motivation that underlies many UK students' learning is the same as
their Chinese counterparts. It may well be, but that doesn't mean it is
effective.

I suspect that we would find huge failings in both countries education
systems, but marks would have to go to the educational system that
recognised that learning is personal and is constructed as opposed to
uniform and transmitted. Of course, to get those marks, the educational
system would have to put this theory into practice! In the UK, the
theory seems to be wildly out of kilter with the practice. Nevertheless,
this thread seems to be more about the methodology of the teachers and
the study strategies of the learners rather than a case of saying that
Brits are better than Chinese. In other words, product is not the focus,
but process; for that matter, nationality is not important either. So,
the question should be: if we look at students who have chosen to learn
a language and are encouraged to do so through a constructivistic,
learner-centred and communicative experience how would they compare with
somebody who wasn't interested in the subject, and who employed
strategies such as memorisation, rote learning and coninuous exposure to
published exam papers that were beyond their capabilities. Would we
really disagree about the predicted outcomes?

Apologies for both the length and the garbled nature of the above. We
need a Dogme phone.

Diarmuid
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	Group: dogme
	Message: 7627
	From: arnoldhk
	Date: So Okt 24, 2004 2:20 

	Subject: chinese learners


	Hi all

Halima, I think you are right about Chinese learners and I'm amazed at the parallels you make between them and Spanish ones but I'm prepared to believe them as I'm completely ignorant of the teaching differences. I'm just astounded because of the huge advantage that a Spanish learner has over a Chinese one ie the similarities between the languages and some of the shared sociocultural aspects.

I gave some references of psychological and sociocultural aspects re. Chinese learners which I think you might well find interesting. Watkins and Biggs did a lot of research in both Hong Kong and China on learners and styles and they found a paradox, as it seems you have already discovered!

Do keep us up to speed on how you are getting on in China, I hope you are doing some research to share.

Bye for now
Wendy


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7628
	From: SENEM SEDA KARAAGAC
	Date: So Okt 24, 2004 12:56 

	Subject: HELLO


	DEAR FRIENDS,
WE ARE TEACHERS OF ENGLISH FROM TURKEY. WE WILL BE VERY HAPPY TO SEE 
YOU IN OUR GROUP. 
http://groups.yahoo.com/group/creativeenglishteachers/

BEST REGARDS

Mrs KARAAGAC



	


	Group: dogme
	Message: 7629
	From: diarmuid_fogarty
	Date: So Okt 24, 2004 3:39 

	Subject: Re: Teaching English to the Chinese - or anyone else


	--- In dogme@yahoogroups.com, "Russell Kent" <kentfamily@c...> wrote:
> There are different cultures in the world who look at the world 
through their own window. I don't thinks it is the position of 
language teachers from a Western culture to decry what other methods 
of instruction exist in other cultures. After all, the Chinese seem 
to have managed successfully for a few thousand years.
> 
Russell is right to say that I am trapped by own culture, but I don't 
think he is right if he is suggesting that I am decrying the other 
methods of instruction simply because I think mine is better. Neither 
do I think the view of learning as a personal construct is Western 
(the Taoists seem to have had the same idea). The reason I believe in 
learning as a personal construct is that it this construct seems to 
produce better language learners than learning seen as something that 
can be transmitted and is homogeneous. The majority of my students 
are incapable of using English at all despite having had between 6-9 
years of this latter type of learning.

Just in case I'm being papered into a corner as some sort of cultural 
fascist here! ;)

Diarmuid



	


	Group: dogme
	Message: 7630
	From: sean sheriff
	Date: So Okt 24, 2004 8:59 

	Subject: The two Ps


	While reading the “Chinese Thread” I noticed that these words popped up again, and I’m hoping someone can explain them to me: “process” and “product”. Dr. E and Diarmuid have both said that process is more important than product. I’m guessing “product” is what the student hands in (??). Why do you think process is more important? 



This is of interest to me as I’m “teaching” a group of Post-PET university students who have to submit a short paper (one or two pages) once a week… mostly taking positions on some issue (animal rights, cloning, etc. ) and supporting their positions with arguments. The content of the course (topics) is pretty much up to them and me, but my colleagues and I have approached the writing in different ways. Before letting them write, one colleague gives a sort of “meta-writing” course introducing the students to stuff like “comma splicing” (I don’t know what that means), run-on sentences, etc. then using the highlighting-and-symbol method of marking, i.e. highlighting the text with problems and putting the symbol that represents the type of problem. Though I kind of like the idea of having the student identifying his type of error and trying to correct it himself; I go for the old-fashioned “direct” style with red marks, words crossed out, words written in, etc.. I call it the
slash-and-rewrite method :-) We are teaching Spanish speakers and they are prone to certain errors such as using “the” to talk about things in general (“I like the dogs.”) or not using subjects (“Is a very nice city.”), but those are – for me – not exactly “writing errors” since they occur in their speech as well. One of the biggest challenges for me is their tendency to write and write and write with nothing but commas. Typically, you get one whole page with maybe 2 or 3 full stops if you’re lucky. The other big problem - somewhat related, but not exactly the same – is the “dangling”…stuff that’s just “hanging around”, seemingly unconnected to anything else. Writing conventions in Spanish and English are not exactly the same, of course; but I think part of the problem (and I hope the Spanish speakers on here will tell me what they think) is that some students do not write very well in Spanish either. I know many native speakers of English who are not very good writers in English;
so I guess some of my students are like them. The other evidence I use to support my position is the memos that we sometimes receive here in the office. They are in Spanish (I work at a university in Mexico), and very often I read them and go “Huh???”. I see the same “dangling” that some students do. I am not a native speaker of Spanish, but I don’t get those huh-moments when I read a book in Spanish. I find myself reaching for the dictionary for vocab, but not scratching my head at the constructions. So….after all that long-winded stuff, I’m coming round to say that I wonder where this all fits in - if anywhere - with the process/product argument. 



Last week I received one piece of writing that was so garbled that I didn’t know where to begin with my usual slash-and-rewrite correction style. So flummoxed was I that I held all the other students’ papers back (although they’d been “corrected”) because I didn’t know what to say to this “kid” (18 years old). I spoke with a colleague and said I’d sit with him (the kid) and go over each sentence, asking him what he wanted to say (he could tell me in Spanish if necessary) and rewriting it from scratch on another sheet together; but she was sticking to her highlight-and-symbol method as superior. My feeling is that this kid was just jotting down ideas that occurred to him (in a form that looked like an essay if you just glanced at how the words were distributed on the page); and I want to get him to see that he needs to convey those thoughts to his reader in a way that can be followed. For those in the know, what do you make of this from the process vs. product perspective? But first,
could you say what you mean by process and product, and why process is more important? Forgive me if I’m mixing apples and oranges.



Admittedly ignorant,

SEAN




---------------------------------
Do you Yahoo!?
vote.yahoo.com - Register online to vote today!
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	Group: dogme
	Message: 7631
	From: Adrian Tennant
	Date: So Okt 24, 2004 9:10 

	Subject: Re: The two Ps


	Sean asks:

> I'm hoping someone can explain them to me: "process" and "product". Dr.
E and Diarmuid have both said that process is more important than product.
I'm guessing "product" is what the student hands in (??). Why do you think
process is more important?

Product - Yes, what the students hand in.
Process - How they write, think about writing, construct things etc.

Why is Process more important than Product. Well, in a way you've answered
the question yourself, Sean, in what you subsequently wrote.
Unless the process is worked on then the product will almost always be
poor.
You mentioned one student who, you felt, "... was just jotting down ideas
that occurred to him just written what came into his mind." Exactly, no
attention to the process.

Another thing that often occurs is that writing is (almost) always set as
homework. How can students be expected to do something at home unless they
have also had (adequate) input in class. Unless writing is 'taught' in
class - and you can't teach 'product' only show models - then how can you
expect anything of quality from homework?

As for the marking. In my experience 'red' pen is not only demoralizing,
but isn't productive either. Do you put a mark/grade at the bottom? If you
do then that's all the students are interested in. Your red marks simply
mean nothing unless they also need to rewrite the piece. Do they continue to
make the same mistakes? If, yes, then why?

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7632
	From: diarmuid_fogarty
	Date: So Okt 24, 2004 10:38 

	Subject: Re: The two Ps


	Just to add: process is more important than product because product 
is valid only as far as the task is concerned. On the other hand, if 
students can master the hows (the process) they will be able to use 
their knowledge in any one of a number of situations.

Paying too much attention to the product means that students don't 
pay enough attention to how they get to the final result. For 
example, in a class activity, it's not always important that students 
finish. The important thing is that they use English to get to 
wherever they get to. When Ss are too focused on product, they may 
find the answer very rapidly and shout out, "I've finished." Or, a 
common ploy with my Chinese students, they will divvy up the 
questions and one person will do nos. 1-5 and the other 6-10. There 
will be no communication or interest in the work of the other. The 
important thing will be that they have "finished". Focusing on the 
process means that they will ask for clarification, use the lnaguage 
for what it was intended (communication) and request clarification, 
elaboration etc.

Hope that helps, Sean.

Diarmuid



	


	Group: dogme
	Message: 7633
	From: Sue Murray
	Date: So Okt 24, 2004 11:29 

	Subject: the two Ps


	Sean,
I don't know what 'comma splicing' is either. Any enlightenment welcome!

And maybe I don't know what process and product are, tho what I think I
understand by them (and this may be different to what
others understand) is that process is ongoing, product is finished.
Learning a language, for instance, is ongoing; moreover, learning itself is
an ever-changing dynamic. I'd say product can be a part of process,
but learning itself is a process. And if focus is only on product, the
essential processes can be neglected. Especially with learners who need to
be encouraged to use them more (the 'red ink' syndrome Dr E speaks of
perhaps/students encouraged/abituated to look only at marks type of thing)

> Last week I received one piece of writing that was so garbled that I
didn't
> know where to begin with my usual slash-and-rewrite correction style.

My gut reaction is that your idea about sitting down and going through the
piece with the student is a very good one. I've done this on two or three
occasions in the past, with teenagers, and in these cases it really worked
wonders (not by any means saying it always would, and it also depends on the
individuals concerned). I feel that perhaps, partly, why it worked wonders
in these cases was that the students realised that someone actually cared
about them and what they wanted to say, not only how they said it
and how to 'improve' it in an 'anonymous' sort of way .... instead of
writing being an imposed task to be got over as quickly and thoughtlessly as
possible, they responded by taking pride and interest in what they wrote.

Which presumably involved a process, of sorts; a lot of (not all of course)
my adult students say and have said that they
find writing a great help for them to learn; they find having to think
about how to say something in writing 'stretches' them (that sweating blood
Diarmuid mentioned?!) and often they feel they actively learn from the
experience/process of writing. Some like annotating their written work with
their own questions and doubts ('is this right?' 'or could I say it this
way?' 'I'm not sure of the right expression here' and so on, or even little
'smiley' type faces to indicate if they feel they've expressed something
well or badly or they're not at all sure).

And I think writing *is* hard work, if the
product is going to be satisfactory to the writer and his/her intended
readers. (and I'd wager that advertising slogans can, often, involve more
sweat per single word than many 250-word essays ....)

One other thing here (Italy) which quite often happens with writing,
especially with
teenagers, is that they write first in L1, then 'translate' (rather quickly
.... rather literally, often!) into TL; and of course, this happens in
speech as well, and is not specific to writing; but, in Italian, and maybe
in Spanish too?, the spoken and the written are like two different
languages, the latter still frequently being as long-winded overly-formal
and densely rhetorical and even burocratic/ambiguous as possible ........ so
this 'literal translation' comes over far less coherently in writing than it
might in speech.

So, what you say about Spanish writing sounds similar to Italian writing,
and, often, Italians writing in English - a strong tendency to make
sentences as long as possible, and avoid full stops/periods (and
paragraphs!).

To a large extent, what seems to help considerably is (relevant/interesting
for them) reading in English, and noticing and getting used to the
differences.

One more thing - I think the point about how to go about dealing with a
piece of writing which is so garbled as to be incomprehensible is a key one;
if a piece of writing is clear, and there are just 'technical' points which
could be improved, should we be 'correcting' or responding as
reader/recipient?? If a piece of writing is unintelligible, we need to
seriously negotiate .....

Sue
PS: on different types of 'correction' techniques - when written work is
presented to the teacher, rather than peer or otherwise orientated - I like
to think I've tried them all (but I'm sure I haven't!); my current personal
stance is that there is no one best way, because different students
prefer different ways; although I mostly find writing a personal reply is
effective and satisfying, I've had a number of students who tell me they
want me to directly 'slash-and-rewrite' because for them that is the best
way. Others would never ever re-read a 'slash-and-rewrite', so it would be
pointless for them.



	


	Group: dogme
	Message: 7634
	From: Adrian Tennant
	Date: So Okt 24, 2004 11:25 

	Subject: I''ve finished


	Diarmuid wrote:

> When Ss are too focused on product, they may find the answer very
rapidly and shout out, "I've finished."

And, to my mind writing (and the process of writing - and learning) should
never be finished. A piece of writing should be a starting point for future
work, not a finishing point.

Dr E




----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7635
	From: twocentseltcafe
	Date: Mo Okt 25, 2004 3:07 

	Subject: Re: Chinese learners


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <dfogarty@c...> wrote:
> Hi Tim, 
> I think your story about your wife's memorization is amazing and, in the
> nicest possible way, incredible. 

Whoo hoo! I am so thrilled. Ny wife has accomplished the superhuman!!

Actually, neither incredible nor even extremely strange. My wife is a
living breathing archetype or a person who holds the attitude Wendy
mantioned: hao-xue-shin, very loosely translated as "Good Study
Heart," which holds that hard work is infinitely preferable over
innate ability.



Perhaps you could enlighten me as to
> the meaning of ALM?

Audiolingual Method.

> But something within me struggles to believe that "normal" people can
> learn 3500 words. So, just to shut that part of me up:
> 
> 1. What kind of words?
> 2. Over what timespan?
> 3. Memorised WHAT exactly? The spelling? The meanings? Which meanings?
> 4. How was she able to verify that she had in fact memorised them as
> opposed to forgetting 80% (I seem to have read that figure somewhere)? 
> 5. How did she memorise them? Is there any case for arguing that she
> "learnt" them as opposed to "memorised" them?
> 6. Why did she decide to learn 3500 words? What is meant by "word" (ie
> all it's inflections etc)?
> 
> The questions hide a thesis that says that it is impossible to
> "memorise" 3500 words unless we are talking purely about their spelling.
> Bearing in mind that the 3500 most frequent words have many different
> meanings, plus Wendy's point about the lexical approach, I can't see HOW
> the memorisation technique could have much effect. Which is not to see
> that it can't, merely that I can't understand it (and would like to).
> 

3,500 words, no more no less. Vocabulary taken from a couple of "GRE
Study Books", including esp. Barron's. Flashcards, business
card-sized. Word on one side, definition and sample sentence on the
other. Took 2 months; perhaps 8 hours per day, shuffling the deck,
studying, asking me to quiz her. Then she began using the GRE vocab in
papers and hmwk, and I would help her with collocates etc. This is not
an *extreme* example of the hao-xue-shin attitude, though it is a good
one. She still says from time to time, Oh yes, that word was one of
my GRE words" when reading things etc.

Her GRE scores were pretty good. :-)

> 
> Of course, there is a role for memorisation in language learning,
> something which 
> nobody would deny, but to ascend that role to the position of
> cornerstone seems misguided to me. 

I never said it should be the cornerstone; just that is far more
productive than I have seen western scholars admit.


> To accept it as SUCH an important
> strategy would also seem to carry with it other implications: if
> memorisation IS the way to getting the basics of English reading skills,
> what is wrong with language classes of 60+ students? 

Evrything is wrong, if it is a speaking/listening class. Productive
use of English in that case is difficult if not impossible.. but my
wife, in such classes, improved her English by speaking to a tree
and/or to her own reflection in the mirror for years..

Nothing is necessarily wrong, except the teacher will become burned
out and suicidal, if it is a writing class.

What is wrong with
> the transmission style of education? 

NOT a rhetorical question!!! We have assumed the transmission method
is Evil. Note, please, and then note again, the word "assumed." It is
an ideological position. The transmission mwthod is not evil; in fact,
in many contexts, it is a Good Thing. We are operating purely, purely,
purely out of assumptions and biases here! I don't care what color the
cat is, as long as it catches mice. :-)

> 
> On the subject of Cheng Kai-Ming, let me ask whether or not it is
> feasible to expect "a single Chinese view" of anything, any more than we
> might expect to find a single European view about something or a single
> American (the continent) view of anything. 


Yes of course! That was exactly my point, though I didn't state it
clearly. I thought Wendy was saying the professor's view was THE
Chinese view (please re-read her post; the assumpytion, while perhaps
incorrect, is not unwarranted by her language.)


Come to think of it, any more
> than we would expect to find a single Dogme view of anything. Cheng's
> speech did seem to go further, however, than providing a contrast.
> Having given a summary of "reality on the ground" and a summary of the
> role of education in society, he then makes suggestions as to what needs
> to be done to improve it. It seems to be that this can be summarised as
> Make the System Fit the Learner, Not the Learner Fit the System. You may
> choose to label this as a Western perspective, but [although I am
> speaking from the same perspective] I would argue that this is a fairly
> universal guideline (and I have ample evidence of what happens to
> Chinese learners when they are applied to the system).
> 

Gotta disagree with you there; there is an "official" Chinese attitude
which differes from what you call a "fairly universal guideline" ...
uh... there's an article by a man name Liao in.. wait... :

Liao, X. (2004). The need for communicative language teaching in
China. ELT Journal, 58 (3), 270-274.

Read it if you can. His logic is execrable. However, it represents the
"official" Chinese view, I think

I gotta go, sorry! I have papers to write! :-)



	


	Group: dogme
	Message: 7636
	From: sean sheriff
	Date: Mo Okt 25, 2004 7:28 

	Subject: Re: the two Ps


	Thank you Dr. E, Diarmuid and Sue. I’m still trying to get my head round process/product (meaning, how I feel about it), but at least I have a clearer idea about what you meant.



To follow-up on Dr. E’s comments/questions, the writing is done in a 1-hour class session. I don’t give homework because too many students don’t do it, and writing’s very important for this course….I think if I gave it as homework, either many students would end up falling short of the course requirements, or I’d end up hounding them :-) The writing topics are decided on at least 24 hours in advance, sometimes as much as a week ahead. 



I don’t put a grade on the papers….. I just do my slash-and-rewrite thing. I do it because I’ve been told by students that it’s what they want. I realize that it could be disheartening for those who express no opinion about it (and even the ones who say they want it) to see their work with lots of red marks (and I don’t always use red….sometimes blue or black or even pencil…. just as long as it’s a different colour from theirs); and I try too soften it by giving a big speech about not expecting perfection and blah, blah, blah… Also, so they don’t see me as Big-Superior-Teacher, I have submitted my writing to them for correction (while they are writing in English, I write in Spanish on the same topic); and to be honest I do feel slightly crushed when my grammar (or whatever) isn’t perfect, but I also want their little red marks all over my paper so I can see exactly what my mistakes were. For this course, the students only have to attend and do the work….no grades as such. Is this a
dogmetists dream?



As for whether the students continue to make the same mistakes, well, some do. For example, the otherwise fairly good writer who continues to put “the” everywhere. But I don’t really consider that a writing problem. I continue to “slash” because I’ve been upbraided by students for “allowing” spoken mistakes to go unchallenged…. Even in the middle of the most interesting point, some say they want me to interrupt and say “no, no, we use ‘the’ for specific dogs, not dogs in general”. I find this harder to do when they’re talking (except for what I think’s been called “motherese” here, like saying “blue book” if the student says “book blue”, but without any accompanying explanations which would interrupt their flow), but with writing it’s a lot easier. I know that my deliberately violent word “slash” probably conjures up violent images, but I’d like to think I use a little “motherese” in there too (I am male, by the way:-))



Thanks again to all of you. And, Sue, I think I will sit with that student (if he’s willing) and try to work out a comprehensible paper…I appreciated your input.



Still pondering,

SEAN



---------------------------------
Do you Yahoo!?
vote.yahoo.com - Register online to vote today!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7637
	From: diarmuid_fogarty
	Date: Mo Okt 25, 2004 8:13 

	Subject: Re: Chinese learners


	Well, Young Man, despite your flippant tone, I am impressed by your 
wife's feat, although I wonder if the cards can take the credit 
entirely (you can see in my attitude, the approach of the Dogmatic 
dogmetic who will not allow himself to believe, hehehe). 

After all, your wife did this when she was living with you and, is it 
safe to assume, speaking English in the home (unless you have even 
more talents than are already evident!). Where were you both living 
at the time, in Taiwan or somewhere else? I note that she also tried 
to use the words in papers and hwk and was supplied with input from 
yourself, including help with collocations etc. 

At this point, if it were a courtroom drama, I would be flourishing 
my papers and telling the judge that I wished to rest my case (wither 
that or requesting that all charges be dismissed). I can't remember 
how clear this was way back then, but I (thought I) was referring to 
students who reject any taught input or recycling purely in favour of 
memorisation (hence the cornerstone reference). What your wife did is 
certainly impressive, but (got to be careful how I say this)...errr 
quite commonplace. Perhaps the only difference between her words and 
the words my more hao-xue-shin students copy down is that the latter 
words are based in a collective history (a discussion etc that we 
have had in class). My recommmendation is that they look over these 
words and then start trying to use them as soon as possible. They 
will make errors and I will earn my daily bread by helping them 
deepen their knowledge.

[As an aside, and for Sean's benefit, I wonder whether the 
memorisation technique of learning from lists of words that were 
written by somebody else who claimed that they would feature in the 
INSERT NAME exam, has any impact on the process. Surely, direct 
translation does not foster development int eh process of vocabulary 
learning?]

What is wrong with the transmission style of teaching? Is it Evil? 
Well, the answer is no, it is not evil and there is nothing 
intrinsically wrong with it. After all, it is an abstract concept, 
devoid of morality or immorality. However, you are right when you say 
that rejection of it is an ideological position. The transmission 
method reinforces the idea of hierarchy that is already well-
established in society and it is often used to ensure that Everybody 
Knows Their Place. In a classroom, this can manifest itself in the 
rhetorical question, "Who's the teacher here, me or you?" or the 
statement, "I'm the teacher, you do as you're told." or it may simply 
manifest itself in Unconditional Respect for all thast the teacher 
says (failing to take into consideration that there are many pisspoor 
teachers). 

As such, it is often rejected by people who would describe themselves 
as left of centre. Such people do not believe that English (for 
example) is the property of the Language Teacher who will graciously 
bestow his or her gift onto the Ss. Nor do they believe that it is 
beneficial to any educational program that the students regard the 
teacher as the source of all knowledge nor the One With The Answers. 
Such people frequently believe that the true aim of education -any 
education- is to further the ability of people to think for 
themselves and to become critical thinkers in the world. This in the 
hope that people will question the many incongruities surrounding 
them. Sometimes the colour of the cat is important: large stripey 
ones may kill mice, but may one day kill you too. Paolo Freire would 
do the argument more justice than I could hope to.


There's no disagreement, when you write 
> Gotta disagree with you there; there is an "official" Chinese 
attitude which differes from what you call a "fairly universal 
guideline" ...

I am well aware of the Official Embracing of The Communicative 
Approach (arthouse flick?). I see no difference between this and the 
Official Welcoming that this Unpindownable Approach receives in 
language schools and classrooms throughout the world. When I was in 
Spain, it certainly took place there: the government tried to push 
the CA on teachers who were able to explain why they should do X, Y 
or Z but were keen to get their hands on a coursebook that covered 
the following grammar points...

"The universal guideline" was a badly-phrased attempt to say that the 
idea that education should fit the learner, not vice versa, is not 
(IMHO) a Western Perspective. I see something similar in the Taoist 
writings, in Buddhism, and in the rationalist thought of other Asian 
countries. I would argue that it is erroneous to assume that only 
Europeans favour self development as the development of the 
individual in society (oh dear, I think I've phrased that badly too). 
I mean that I don't believe that the One Size Fits All is a purely 
Asian thing nor that Allowing People To Develop at their Own Pace is 
a purely Western thing. I DO believe that the choice of one over the 
other has more to do with ideology than culture and politics rather 
than nationality. 

I read Xiao's article and was as impressed by it as you were.

Diarmuid

Sorry for not being able to shut up...I think I'm avoiding getting 
ready for work - we have a full day of meetings to look forward to.



	


	Group: dogme
	Message: 7638
	From: HalimaBrewer
	Date: Mo Okt 25, 2004 8:24 

	Subject: Re: Re: Teaching English to the Chinese - or anyone else


	I agree with you diarmuid. The majority of students - who do not have an opportunity to practice the language in a natural way - from any country do not end up capable of using it in a natural way. A few do, but they are the majority. I found that in Spain, I find that here in China - in both cases after 6 - 9 years of "study" - though, I have to say I think more Chinese can manage the basics, but I may be wrong about that. 

In China, there is a phenomena called "Crazy English", which involves walking around with a book written with this philosophy and repeating phrases ad nauseum. Drills, I note, in Spanish academias do much the same thing. It is not particularly "humanistic", but it works. In my own forarys into learning Spanish and now Chinese, I find the same mind-numbing repitition does work as well. It requires motivation. That MAY come with the sheer need to excel in English so as to get a decent job, advance your position, pass an exam, whatever. It is one way to make an omelette. 

I am not sure promoting a method of repitition, drill based memorisation and rote learning versus more affective, human being centered methods is necessarily all that much of a cultural divide, anymore. After all, in the West it was not ancient history when we were doing the same thing. Remember Latin classes? Humanistic, learner autonomy, learner-centered, task-based, motivational whatjamacallit new stuff is just that, - new stuff for most people anyway. The Chinese are waking up to it now as well that affluence and international marketing beckons with tempting seductions, and the thinking that comes with them. 

I reckon our job as teachers revolves around learning what works - in language and also the tangental aspects of our profession which we skirt around shyly but are always central to our role, if in a secondary manner - that is, being human beings with other human beings in an ever-changing world where the methods and solutions for one set of circumstances may not serve for another, - not to mention that as language teachers we are constantly dealing with the most revolutionary, most political, most disruptive element of all --- language itself. So we cannot ignore for long the impact we will have on the meta-class, the glue that makes all the other stuff hold together, - methods, philosophies, personalities, needs, etc etc etc. 

Halima 




----- Original Message ----- 
From: diarmuid_fogarty 
To: dogme@yahoogroups.com 
Sent: Sunday, October 24, 2004 9:39 PM
Subject: [dogme] Re: Teaching English to the Chinese - or anyone else



--- In dogme@yahoogroups.com, "Russell Kent" <kentfamily@c...> wrote:
> There are different cultures in the world who look at the world 
through their own window. I don't thinks it is the position of 
language teachers from a Western culture to decry what other methods 
of instruction exist in other cultures. After all, the Chinese seem 
to have managed successfully for a few thousand years.
> 
Russell is right to say that I am trapped by own culture, but I don't 
think he is right if he is suggesting that I am decrying the other 
methods of instruction simply because I think mine is better. Neither 
do I think the view of learning as a personal construct is Western 
(the Taoists seem to have had the same idea). The reason I believe in 
learning as a personal construct is that it this construct seems to 
produce better language learners than learning seen as something that 
can be transmitted and is homogeneous. The majority of my students 
are incapable of using English at all despite having had between 6-9 
years of this latter type of learning.

Just in case I'm being papered into a corner as some sort of cultural 
fascist here! ;)

Diarmuid
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	Group: dogme
	Message: 7639
	From: diarmuid_fogarty
	Date: Mo Okt 25, 2004 8:26 

	Subject: Re: the two Ps


	Just to help clarfiy still further (in which attempt I am likely to 
muddy the waters unnecessarily), Sean, it would seem as if your view 
of your writing work with students is favouring Process over Product. 
You are not essentially concerned whether the students have a leetle 
red pen or a lot. You see the red pen (sorry, I realise that I am 
focusing on this pen rather than the other colours and even the 
pencil - no hiddne agenda though) as a means to an end. 

The danger, however, is that students MAY see it as an end in itself. 
Confirmation that they are either good or bad at writing in English. 
You attempt to deal with that by reinforcing the idea that perfection 
is not the goal (surely it is?). Perhaps it might be better to focus 
on perfectIBILITY which is a human characteristic (at least as far as 
I am concerned)? 

The same can be said for grades. Obviously, institutional 
requirements and student expectations can force people into grading 
work and some people (many people) actually think that work should be 
graded according to some preestablished criteria. The danger is 
though that student identifies the grade as meaning that they can 
only produce a certain quality of English whereas the real intention 
of the grade is to highlight strengths and weaknesses. The grade is 
ALWAYS perfectible too, but too often it is seen as set in stone. In 
my case, for example, following student preferences I award the third 
draft a grade that is presented as "Possible IELTS score: 6.0" I 
would imagine that if somebody got too many of these, they would end 
up believing that they were only capable of getting 6.0. They would 
become 6.0 students. 

I see the role of the grade as saying, "Look, this is what you CAN 
do, and this is what you NEED to do." I hope the students focus on 
the latter and work to get the next grade up a bit. What tends to 
happen is that students think something like, "Shit, I need a 6.5 in 
IELTS. I'm crap and I'm going to fail."

Diarmuid



	


	Group: dogme
	Message: 7640
	From: HalimaBrewer
	Date: Mo Okt 25, 2004 8:31 

	Subject: Re: Re: Chinese learners


	could someone post the article by Xiao? I do not have acces to that issue. Thanks, Halima 
I read Xiao's article and was as impressed by it as you were.

Diarmuid

Sorry for not being able to shut up...I think I'm avoiding getting 
ready for work - we have a full day of meetings to look forward to.







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7641
	From: Adrian Tennant
	Date: Mo Okt 25, 2004 9:46 

	Subject: Re: the two Ps


	Hi Sean

You wrote:
> the writing is done in a 1-hour class session.

mmm. How much prep time do they have? How much input and discussion on
writing from sentence level etc?

Just out of interest (and because I'm a heretic), when I'm writing a
coursebook about 60% of the time is spent on preparation, 35% on writing and
5% on reviewing.

Dr E




----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7642
	From: Cari Apicella
	Date: Mo Okt 25, 2004 2:04 

	Subject: advice needed


	Hello Everyone,

I recently started a new job teaching English to 15-16 year old students 
here in Switzerland at a Waldorf/Steiner high school. I previously only 
taught small groups of adults using coursebooks which were provided by the 
schools so it is a completely new situation for me. I was drawn to the 
Steiner school for the creative approach to teaching that they encourage 
and for their humanistic approach to education in general. Basically, I was 
desperate to get away from the coursebooks! And while everything sounds/
feels right "in principle", I'm having a really difficult time "in 
practice". They are monolingual, multi-level teenagers and my smallest 
classes have around 15 students, sometimes I have up to 30.

Are there any resources for humanistic teaching (books, websites etc) that 
you find useful? The school is officially text-free, but teachers are 
encouraged to use whatever they feel would be helpful. I could use some 
concrete ideas as it seems I don't have an endless supply after all. I 
could also use a bit of inspiration...

I've managed to find a few things randomly on the web and a few promising 
book references, but hope for a few personal recommendations.

many thanks,
cari

-- 
+++ GMX DSL Premiumtarife 3 Monate gratis* + WLAN-Router 0,- EUR* +++
Clevere DSL-Nutzer wechseln jetzt zu GMX: http://www.gmx.net/de/go/dsl


	


	Group: dogme
	Message: 7643
	From: Robert M. Haines
	Date: Mo Okt 25, 2004 6:11 

	Subject: Who has decried what?


	Russel wrote: "There are different cultures in the world who look at the world through their own window. I don't thinks it is the position of language teachers from a Western culture to decry what other methods of instruction exist in other cultures. After all, the Chinese seem to have managed successfully for a few thousand years."

I have not yet read that anyone thus far had decried what other methods of instruction exist in other cultures, unless you are talking about the coursebook culture (culture isn't confined to national borders as we know). Also, the notion that something can be declared successful due to its longevity does not make that something inherently just, beneficial or right, does it? The institutions of Racism and Sexism have been around for quite a while now, shall we say they're "working" and why question, criticize or analyze them?

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7644
	From: twocentseltcafe
	Date: Mo Okt 25, 2004 6:20 

	Subject: me, the wet blanket


	Hi all,

This is way off-topic. I have micro-ranted about this before: I 
fully understand that the philosophical bent of dogme would make 
most of its members (I am assuming here... forgive me if I am wrong) 
more or less opposed to the idea of a moderated list. I see value in 
this philosophy.

However, I am mildly annoyed by the posts that copy copies of copies 
of other posts, all three of which were longish begin with, 
resulting in a mass accretion of verbiage that could clog the waste 
disposal system of a smallish town.

A moderator whose one and only responsibility was to trim such 
shtuff would win my vote in a popularity contest.

I am done writing now. I will retire to my corner, the wet blanket 
corner, and sulk quietly. Feel free to pass me bread crumbs and 
water when no one is looking. :-)

Thanks,
Tim Nll



	


	Group: dogme
	Message: 7645
	From: Robert M. Haines
	Date: Mo Okt 25, 2004 6:49 

	Subject: advice needed


	Dear Cari,

I think you'll find that Waldorf schools can be more or less humanistic depending on the staff and their interpretation of Steiner. I say this after reading an M.A. thesis paper on Steiner, written by a German teacher studying in the U.S. and listening to stories from parents of children who've attended Waldorf schools.

But you're school is its own context and you have asked for resources. I can tell you that Pilgrims http://www.pilgrims.co.uk/ has a reputation for publishing more humanistic materials, i.e. the activities are flexible and focus more on process than product.

More than anything though, and keeping in tune with what I know Steiner to have valued, I'd say you should let the students explore the language as physically as possible --- huh?! I mean get them up and milling about, doing things with language in meaningful ways. For example, peer-to-peer interviews, information gap-activities and other opportunities to incorporate motor-sensory memory of language events (What does he mean?) --- letting language get under their skin, in their bones, living inside their bodies.

Don't demand/expect perfection and use mistakes as fuel for the fire!

Hope that helps.
Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7646
	From: twocentseltcafe
	Date: Mo Okt 25, 2004 6:48 

	Subject: Re: the two Ps


	--- In dogme@yahoogroups.com, "diarmuid_fogarty" <dfogarty@c...> 
wrote:
> 
> You see the red pen ... as a means to an end. 
> 
> The danger, however, is that students MAY see it as ... 
> Confirmation that they are either good or bad at 
> writing in English.... I would imagine that if somebody
> got too many of these, they would end up believing 
> that they were only capable of getting 6.0. 

..and here Diarmuid hits my third candystick, error correction. 
Reading these threads, I feel as if I've won the lottery (well, not 
quite).

Yes, there is tension here between the need for the red pen (else 
how will students know what is correct?) and the need for some 
aspects of humanism to be a part of (but not rule or dictate) the 
teacher's approach. Yes, people can get discouraged when they see 
too many red marks. Yes, it can set up a vicious cycle of self-
fuflfilling prophecies, etc.

But does it need to? I think not. I think a good teacher spends much 
time doing what I call "behavioral engineering", re-shaping attudes, 
etc. Learn to love the red ink. We had this discussion before, 
wasn't it Rob who said "Mistakes are good 'cause they help you 
learn?"

The trick here is to figure out a way to assure that the 
constructive nature of red ink is reflected in the final grade, 
rather than appearing as a destructuve factor... creativity is 
needed here... I don't have the answers. I vaguely envision a 
grading process in which students are told that some papers 
are "experimental" or "sandbox" papers (for lack of a better term, 
and all red ink will result in only light punishment gradewise.. and 
other papers which are graded more strictly. Perhaps the latter 
would be revisions of the former? Perhaps the grading will become 
stricter as the semester continues? Perhaps I'll keep track of ea. 
student's errors and grade more strictly if they have been warned 
about certain systematic errors? I am not sure; I am sure I'll spend 
time thinking about this in all the years to come.

But "mass excellence" is, to recycle a previously used adjective, 
execrable. It is irresponsible and even cruel in a way, to say the 
very least. It merely defers the punishment that students will 
receive, and worsens it in fact, because being punished for errors 
in the real world is I am certain far worse than in the not-so-real-
world of academia. [Example: I do not correct my student's written 
or spoken errors, especially in an ESL context. They try to get a 
job; they fail repeatedly. One day they learn it's 'cause of these 
errors. How will they feel about me then?]

Here is a little saying to help give you a feel for the philosophy I 
hope to develop in time:

"Love without the truth [read: mass excellence] is selfishness;
the truth without love [read:mighty red pen with no attempt to help 
students navigate the existential issues arising, manage their own 
self-esteem and attitudes toward learning, etc etc.] is cruelty." 

Does that make sense? The fly in the ointment is students who just 
don't care (we all know they're out there!). As for them, if I go 
out of my way repeatedly to help them and they don't care, then that 
is their own decision. I see low grades in their future.

Anyhow, see ya later.

Tim



	


	Group: dogme
	Message: 7647
	From: twocentseltcafe
	Date: Mo Okt 25, 2004 7:08 

	Subject: Re: Chinese learners


	--- In dogme@yahoogroups.com, "diarmuid_fogarty" <dfogarty@c...> 
wrote:
> 
> Well, Young Man, despite your flippant tone..

I'm 40. It is true that I have a regrettable tendency to behave like 
a 16-year-old, both in private and in public. My wife, if you have 
not already guessed, is a saint. :-)

I am impressed by your 
> wife's feat, although I wonder if the cards can take the credit 
> entirely [big snip]

This all veers off into teasing apart what factor gets credit for 
what element of proficiency, over a long period of time, etc. My 
only point is this: many pedagogical practices have been "Othered" 
by western teachers. Mimicry, memorization and drills are among 
them. This takes place to students' ultimate detriment, ALTHOUGH I 
agree we can't say these practices are so important as to be a 
cornerstone in the language learning process. The use of flashcards, 
I will say, was remarkably productive for my wife. The cards DID in 
fact "...foster development in the process of vocabulary 
learning." 'Nuff said.

> 
> What is wrong with the transmission style of teaching? Is it Evil? 
... The transmission 
> method reinforces the idea of hierarchy that is already well-
> established in society ... In a classroom, this can manifest 
itself in the 
> rhetorical question, "Who's the teacher here, me or you?" or the 
> statement, "I'm the teacher, you do as you're told." 

..and here we confuse a teaching practice with an inexcusably 
arrogant/dominant attitude by a teacher. A tool is not bad simply 
because it is used badly by some, or even if by many. This bleeds 
over into the idea of teaching culture etc. being anathema...by 
similar logic.

> Such people frequently believe that the true aim of education -any 
> education- is to further the ability of people to think for 
> themselves and to become critical thinkers in the world. 

I agree that the teacher should help learners become autonomous 
thinkers, at least as much as it is possible to help someone without 
creeping amounts of worldview-brainwashing... or at the very least 
shouldn't interdict that process.

By "worldview brainwashing": the danger of helping someone "learn to 
think" is that we of course tend to help them learn to think LIKE 
US. Anyone for a Peace Project, graded by the teacher, participation 
explicitly mandatory or at least implicitly pressured?

> This in the 
> hope that people will question the many incongruities surrounding 
> them. Sometimes the colour of the cat is important: large stripey 
> ones may kill mice, but may one day kill you too. Paolo Freire 
would 
> do the argument more justice than I could hope to.

I reject Freire's arguments. Again, they confuse a teaching practice 
with an inexcusably arrogant/dominant attitude by a teacher. I 
believe they do so deliberately...and I have been shouted completely 
off (as in, quit) another list for saying this: Freire had an 
explicit political agenda that shaped all he said. He also 
plagiar... wait, I would like to remain a member of this list. :-) 
Strike that. :-)

> There's no disagreement, when you write ...
Everything else is cool. :-)



	


	Group: dogme
	Message: 7648
	From: Robert M. Haines
	Date: Mo Okt 25, 2004 7:21 

	Subject: Little Red Pen


	Does the red pen show us what's correct, as Tim implies, or does it show us what is wrong? Reflect, for a moment, on your own experience and the history of red ink on paper.

Humanism does not have to rule or dictate our approach as teachers, but it can inform our understanding of learning and our personal methodology, our pedagogy, can't it?

"Behavioral engineering" is perhaps a bad choice of words in some minds (like mine) but meaningful and right on for this Age of Bio-Science. Maybe some students never seem to care because they have The Apathy Gene (not my view). 

Now the idea of "sandbox" papers appeals to me, but then I favor Jung, so what can one expect. But The Little Red Pen has no place in the sand box other than to dig holes or toss sand about.

The tough love that I see between the lines of Tim's post reminds me of our responsibility as teachers. Do we perpetuate the status quo by preparing students to work within it, can we help them learn something beyond it or are we just a part of it? Too broad for this post.

Narrowing things down to the question of strict marking that gets stricter as time passes and learners perhaps gain more competence as English language users seems like a natural progression for people training for an Olympic event, but is it a way to help language learners? I understand Tim is pondering these questions and not advocating a technique.

Finally, and philosophically, if we posit that Love is Truth and vice versa, then there's no more need for the dichotomy of Tough Love since one cannot exist without the other.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7649
	From: Robert M. Haines
	Date: Mo Okt 25, 2004 7:52 

	Subject: The beauty of eccleticism


	Ever meet a meat-eater who loves animals? Ever wonder if you're a vegetarian when you still can't resist seafood? In some places you would be a veg-head and in others a hypocrite.

Tim seems to think we teachers have to stick to one candystick or another, but the world ain't so black and white (or red and white as is the candy cane). It sounds oh-so-pop-psychological to say it but: Explore the gray area. 

I have yet to meet the person who does not have a political perspective, be it head-in-the-sand(box), apathy-loves-company or out-to-change-the-world- in-one-generation. Can one be human and *not* be political?

Mimicry, memorization and drills are, in my view, still alive and well in ELT and Education today. I even use these tools in my class! They should continue to be "Othered" and incorporated at will, I'd say. I have introduced my students to the use of flashcards to help them learn vocabulary, too. 

Before a blanket rejection of Freire's arguments, let's have a look at what has been argued and in what context. We know that Friere, like the rest of us, was a political person. Who would like to start?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7650
	From: twocentseltcafe
	Date: Mo Okt 25, 2004 8:00 

	Subject: Re: The beauty of eccleticism


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:

> Tim seems to think we teachers have to stick to one candystick or 
another, but the world ain't so black and white (or red and white as 
is the candy cane). It sounds oh-so-pop-psychological to say it but: 
Explore the gray area. 

Ehhhh..not sure where/when I said this. I meant "candystick" as a 
way of saying, "My personal favorite topic(s)." This is unrealted to 
gray areas of any kind...

However, I do explore gray areas. I simply emerge from them in a 
position different from that of most U.S. educators. :-)

> I have yet to meet the person who does not have a political 
perspective, be it head-in-the-sand(box), apathy-loves-company or 
out-to-change-the-world- in-one-generation. Can one be human and 
*not* be political?

I have tons upon tons of political views, as you may have gathered. 
I am simply not sure that sharing them with my students is in any 
way distinguishable from brainwashing. No, let me restate that. I am 
in fact quite sure that sharing them with my students is in no way 
distinguishable from brainwashing.

> Mimicry, memorization and drills are, in my view, still alive and 
well in ELT and Education today. 

I do believe there is a disconnect between the lit and the classroom 
reality.

> Before a blanket rejection of Freire's arguments, 
> let's have a look at what has been argued and in what context. 

Eeeeeeeeeeeeeeeeeek! Run away, run away! Count me out, absolutely. I 
enjoy having friends, or at least people who voluntarily speak to 
me. :-)



	


	Group: dogme
	Message: 7651
	From: dimitrijevic
	Date: Mo Okt 25, 2004 6:29 

	Subject: censorship


	Hi all!

I lurk most of the time and only write when I have a problem... I know, I know... I'll hang my head in shame in a moment. :-)

Meanwhile, can anyone help me? I've just started working for a private school, teaching young people aged 15-19 bafflingly distributed into 6-7 groups. The very first day, it appears, I managed to mess up. A boy mentioned that he liked going to the mosque (religion) and later, when we were writing a story together, the same troublemaker wrote the sentence "And then he killed himself" (death), producing immensely comical effects, since it turned out that the suicide's wife was so upset that she decided to leave him.

A piece of my classroom's wall is conveniently removed and one of the owners sits in the corner of the adjoining room almost all the time, so I was immediately summoned after the class to discuss the 'problems' that had occurred. I was then given a list of "forbidden" topics, which includes sex, religion, politics, death and anything even remotely morbid. I mentioned I was going to organise a debate on plastic surgery (the book, which I HAVE to do, has a boring interview with a model who mentions 'natural beauty' or sth., so I thought...), and that was forbidden too, because the 'children' might start talking about breasts, perish the thought.

The co-owners are a Brit and his Serbian wife and they are very open-minded but have had unpleasant experiences with a few insane parents, they tell me. Some of the kids do look and talk like they might have insane parents, so I don't question the reasons for this imposed censorship. They're apparently reasons of finance (don't lose us sts.) and sanity (don't drive us up the wall by causing dozens of angry phone calls a week).

The question is: what DO I talk about with teens? No freedom is obviously to be allowed THEM to choose, since the moment they were given a relatively free and creative task they started talking mosques and suicides. The only topics that come to my mind are those really relevant existential topics that teens tend to think about a lot, and that are all censored. If you exclude birth (sex, possibly religion), love (sex), beliefs (religion, politics) and death (morbid, possibly religion), what's left of life? 

Help! How do you deal with such situations? The first solution that occurred to me was to ignore the ban and do my thing until there's a problem and they fire me, but then I remembered the hole in the wall...

Thanks,
Danica 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7652
	From: Adrian Tennant
	Date: Mo Okt 25, 2004 8:22 

	Subject: Re: censorship


	Hi Danica,

This is one of the banes of coursebook writers (I hear the hisses). Often
publishers send out an acronym in the brief - PARSNIP. These are the things
that are not allowed to be included in the coursebooks.
Politics
Achohol
Religon
Sex
Narcotics
Isms
and Pork
No wonder most coursebooks are insipid.

To be honest, with teens writers often resort to cross-curicula topics and
the favourites such as TV, music, clothes, sport, travel etc.
Really, you often have to Beef it up! ('scuse the pun!).
No, teens only want to talk about guns, sex and drugs to see how far they
can push their teachers. It's often the teachers that think the teens are
obsessed with these topics.
A couple of years ago I used a group of teens as a focus group for a set
of books I was writing. Their top topics (once we'd pushed the teacher) were
The environment! (I know, I was surprised), Animals and Pop stars.

Dr E



----------------------------------------------------------------------------
----



	


	Group: dogme
	Message: 7653
	From: sean sheriff
	Date: Mo Okt 25, 2004 11:40 

	Subject: Re: the two Ps


	I can't see myself giving up the "red pen" completely. I think it's sort of part of my job description: I must "correct":-) But perhaps there could be two types of writing going on: one where the student gets corrected, and another where the teacher responds mostly to content and tries to keep the conversation going....I think this could work if the students were interested in, for example, exchanging e-mail with the teacher. (I try to show interest in not just their correctness but also their ideas by asking them questions about what they've written... I do that mostly orally, though.)

Dr. E asked:
How much prep time do they have? How much input and discussion on
writing from sentence level etc?
-------------------------------------------------------------------------------------------------------------------------------

The students have the topic in advance, so they could actually prepare before they come to class (I encourage them to do this, but I think they think it's weird....akin to "cheating"). The last writing they did was on human cloning, and not only did they have the topic in advance (and it was their choice), we also spoke about it together for a whole hour and got a list of pros and cons drawn up... The following day the writing question was Cloning humans is intrinsically evil and can never be justified. Do you agree? (That's the position of the Catholic Church, by the way.) I figured that whatever their position, they would have more than enough arguments to back it up. Red pen notwithstanding, most of the students did the task not too badly, but I think they think this "method" is weird. Wht do you think?

I am not sure exactly what you mean by "input and discussion on writing from sentence level etc", so any practical pointers would be appreciated. 

SEAN


---------------------------------
Do you Yahoo!?
Yahoo! Mail - Helps protect you from nasty viruses.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7654
	From: Sue Murray
	Date: Di Okt 26, 2004 1:06 

	Subject: the two Ps


	I started this as a brief offlist PS to something else, but it grew and
seemed to have at least some relevance to a few current points on list; so
here goes. (perhaps here, the two Ps stand for 'patience and perseverance';
which surely come under process, not product??!)

Sean says:
"I write in Spanish on the same topic); and to be honest I do feel slightly
crushed when my grammar (or whatever) isn't perfect, but I also want their
little red marks all over my paper so I can see exactly what my mistakes
were."

That's exactly how I always felt about my writing in Italian.
(Unfortunately, no one corrects my writing anymore - in the non-classroom
world, it's a helluva lot more difficult to get detailed feedback!! But
I've probably learned better how to gauge and notice anomalies, as well as
how different people write in often vastly different ways ...)

The desire - *need*! - to discover what was correct, and what was not, was
always uppermost for me. And I eagerly scrutinised and thought about
everything that was given back to me.

I realize that not everyone works that way, but if (most of) your students
are asking you for such detailed correction, it would seem a fair bet that
they're taking notice of it and using it constructively?

Which doesn't of course mean that all mistakes miraculously disappear,
overnight or otherwise; but another thing I often find difficult is deciding
what is 'correct' or not - dealing with text and meaning is often not a
clear cut case of being able to narrow down or isolate error, or categorise
into 'wrong word/wrong tense/wrong word order' etc; instead, it's often a
case of taking out and focusing on a particular stretch of text - whether a
phrase, a sentence, even a paragraph - and looking, ideally together with
the writer, at what is intended and how best to get this over. Or problems
of cohesion and coherence, which can nevertheless be using perfectly
grammatical sentences.

I think what Dr E said about process also fits in here:
"And, to my mind writing (and the process of writing - and learning) should
never be finished. A piece of writing should be a starting point for future
work, not a finishing point."


When we write, we are writing to someone(s) about something(s), and to
create an effect or a reaction of some sort; and we are
creating meaning, and as such may also use inventive and novel language
along with more standard, pre-fabricated stuff. And I've certainly read
'unusual' stuff in learner writing which is extremely effective; one dilemma
is when it's 'almost' extremely effective, but you can't quite put your
finger on what's not quite right (and sometimes, it's the reader - me -
who's at fault of course). (And I often read 'non-standard' versions of
common collocations and expressions which convey perfect sense and
have sound linguistic logic, but just don't conform to current NS norms ...
is this 'error'?? sure isn't so often considered as such when an NS writes
it ....)

Where I do get distressed is when the whole construction of the writing is
difficult or impossible to follow and the meaning hard to even intuit. When
it's merely a case of a few spellings and a few non-standard verb uses or
word formations or an occasional boggled sentence, (or the occasional
comma splice!), I tend to feel the writer is really 'there'; we can, if we
want, worry about niceties and subtleties and cherries on the cake (and
why not of course), but the basic foundation is solid.

Oh, and I've often found collaborative, peer writing tasks, as well as peer
'evaluation' of writing, extremely productive (in a process kind of way!)

One more bit from Sean:
"Even in the middle of the most interesting point, some say they want me to
interrupt and say "no, no, we use 'the' for specific dogs, not dogs in
general". I find this harder to do when they're talking (except for what I
think's been called "motherese" here, like saying "blue book" if the student
says "book blue", but without any accompanying explanations which would
interrupt their flow), but with writing it's a lot easier."

Would there be a 'market', d'you think, for your students themselves doing
the interruptions when their peers are talking? I find that peer
interventions of the 'corrective' sort (and of the supportive, helpful sort
too of course) often hit home more efficiently than
any I might make - perhaps because their interruptions are 'better graded',
on a similar wavelength/at a similar interlanguage stage; and often mutually
beneficial. Also means they listen well to each other, and also means they
don't always look to/wait for the teacher to do it (especially with
'perennials')

just some ponderings on a massive (and highly context/person sensitive) area

Sue

PS: In 'A Practical English Grammar', Michael Swan says:
"The correct use of the articles is one of the most difficult points in
English grammar"

(he could also say, methinks:?
'Correct use of articles is one of the most difficult points in English
grammar", or other variations -
'The correct use of articles....'
'A correct use of articles....'
'Correct use of the articles.....'
'a correct use of the articles......'

this is perhaps one of the difficulties - the amount of
'crossover' there can be between 'a-an/the/zero'. The essential context
sensitiveness which governs choice or no choice .....? (and makes many
so-called 'rules' rather abstract and unhelpful??)

There is a (the?) very clear and seemingly simple piece on
(the) articles by one Scott Thornbury on the Macmillan onestop site; I say
'seemingly' only because, in practice, these things are not only about logic
and good explanation where most learners are concerned; they are also about
deeper, gut reaction, reflexes ....and attentive practice and 'exposure'
.....but, as Tim and others before him have
suggested, that doesn't mean it's not our duty to try to help out where we
can; and so long as we don't expect that's all that's needed.



	


	Group: dogme
	Message: 7655
	From: Sue Murray
	Date: Di Okt 26, 2004 1:07 

	Subject: a call of my own


	There was an interesting discussion on the Young Learners SIG very recently,
and for example Stephen Krashen maintains:

1) it is reading that improves writing
(the more you read, the better you write; and, **quote, "You can tell
by reading somebody's writing whether they are readers");
((**he kindly gave permission to be quoted on anything he
posted))

2) writing itself doesn't improve writing
("it is inconceivable that the
written language, with its complex grammar, huge vocabulary,
and style could be taught. It is just too huge and complex.";
"I am also claiming that actual writing does not
improve your writing style. Studies show that
increasing the amount people write does not increase
writing quality")
(later quoted with references as, "studies on the effect
of writing frequency on writing quality", so I assume based on regularity
rather than length or number of words?)

This seems to run counter to a lot of what's being
said/experienced here ...... any thoughts? 

Sue



	


	Group: dogme
	Message: 7656
	From: diarmuid_fogarty
	Date: Di Okt 26, 2004 1:04 

	Subject: Re: Chinese learners


	--- In dogme@yahoogroups.com, "twocentseltcafe" 
> ..and here we confuse a teaching practice with an inexcusably 
> arrogant/dominant attitude by a teacher. A tool is not bad simply 
> because it is used badly by some, or even if by many. This bleeds 
> over into the idea of teaching culture etc. being anathema...by 
> similar logic.
> 
This is yet another point on which we agree. As I wrote previously, a 
tool is devoid of any moral characteristics (even the atom bomb was 
not an evil thing, but the product of evil minds). Nevertheless, it 
is widely accepted that something that lays itself open to misuse is 
Not a Good Thing. The transmission style of teaching favours the 
teacher's perspective over all else (something that you seem to 
accept when you argue that the teacher who shares his or her personal 
political beliefs is guilty of brainwashing). Personally, I have no 
problem with making my views clear, although not before students have 
heard that they are nothing but my views and which many, many people 
disagree with. Perhaps I'm exceptional...


> I agree that the teacher should help learners become autonomous 
> thinkers, at least as much as it is possible to help someone 
without 
> creeping amounts of worldview-brainwashing... or at the very least 
> shouldn't interdict that process.

How can learners become autonomous thinkers if they are never steered 
away from transmission teaching (which is essentially about 
incorporating the opinions of Another into your own, in the belief 
that this is learning)? 

> we of course tend to help them learn to think LIKE 
> US. 

I disagree. We help them to express their opinions which we may then 
challenge (leading to them either abandoning or reinforcing those 
beliefs - the Dogme list is a good example of this).

> I reject Freire's arguments. Again, they confuse a teaching 
practice 
> with an inexcusably arrogant/dominant attitude by a teacher. I 
> believe they do so deliberately

this is an interesting opinion, and I would like to hear more about 
it. I won't shout you off any list for criticising Freire (indeed, 
would welcome it as an opportunity to deepen my own opinions of the 
man). Like many Marxists, Freire appears to believe in the power of 
the enlightened to help the Uninformed throw off their shackles. It 
may be that this is what seems arrogant and dominant to you. It seems 
misguided to me. 

Did Freire really plagiar...? Who from? Does this make any of these 
ideas less valid? Perhaps we could all agree to remain civil and you 
could explain what is wrong with Freire's work?

I also think that Rob is right to argue that we all operate with a 
political agenda. There is the status quo that doesn't think about it 
too much "because it's not our job" and the revolutionary who wants 
everyone to wake up tomorrow as New Humans. Freire should surely not 
be attacked for that. As Postmann and Weingartner said, teaching is a 
subversive activity.



	


	Group: dogme
	Message: 7657
	From: twocentseltcafe
	Date: Di Okt 26, 2004 1:04 

	Subject: Re: a call of my own


	I have to go to Syntax class... am reading the posts on process 
method with interest. Again I do not have a solid opinion, but my 
initial take is that I look favorably on process teaching *mixed of 
course with* some emphasis on product...

The Krashen thing, though:

> 1) it is reading that improves writing
> (the more you read, the better you write; and, **quote, "You can 
tell
> by reading somebody's writing whether they are readers");
> ((**he kindly gave permission to be quoted on anything he
> posted))

I believe that in the long run the most efficacious way to learn to 
read – and to some degree, to write – is simply to read significant 
amounts of high-quality fiction and nonfiction of manageable 
difficulty, paying attention to matters of form. I am obliged to 
emphasize though that "the long run" is certainly longer than a 
sixteen-week semester, and probably longer than two or three years. 
Artifice in the form of classroom instruction can certainly 
significantly hasten the rate of learning.

> 2) writing itself doesn't improve writing
> ("it is inconceivable that the
> written language, with its complex grammar, huge vocabulary,
> and style could be taught. It is just too huge and complex.";
> "I am also claiming that actual writing does not
> improve your writing style. Studies show that
> increasing the amount people write does not increase
> writing quality")
> (later quoted with references as, "studies on the effect
> of writing frequency on writing quality", so I assume based on 
regularity
> rather than length or number of words?)
> 

I am not able to find sufficiently restrained and professional-
sounding adjectives to use in a description of this statement. Let me 
say simply "bunk." :-) I suppose watching hockey on TV makes me a 
good hockey player, eh? I am quitting the MATESL program tomorow and 
offering my services to the NHL. I will quit this list th day after 
tomorrow, after negotiations.



	


	Group: dogme
	Message: 7658
	From: HalimaBrewer
	Date: Di Okt 26, 2004 3:14 

	Subject: Re: Re: a call of my own


	surely, process and product are both parts of a whole including initial products before some ultimate final product. -- writing, and for that matter, speaking - I notice (as opposed to having done studies on the subject) greatly improve when communication is intended, rather than speaking to demonstrate one can or writing to fulfill an English class task. Reading and writing are, I thinking greatly improved by just doing it - part of a process. Doing it, reflecting on what was done, checking feedback ( how interested is the reader/listener) and then adjusting and doing it again. Classes CAN help - they don't always do so, teacher CAN make suggestions comments, show models, suggest clearer grammer, syntax, and vocabulary - and make the process more efficient for those who follow what the teacher says. But then that supposes an interaction on both parts which is also communication, - I mean this in the sense of paying attention to the other person, if and how that person responds, teacher - student, listener -speaker, reader - writer. Writing can possibly be more difficult because the response is delayed and sometimes absent, but surely one can read what one writes oneself some minutes or hours or days later and reflect - does it make sense, does it sound good?

I don't know if this contradicts or agrees with what you have just said. :-)
Halima 


----- Original Message ----- 
From: twocentseltcafe 
To: dogme@yahoogroups.com 
Sent: Tuesday, October 26, 2004 7:04 AM
Subject: [dogme] Re: a call of my own




I have to go to Syntax class... am reading the posts on process 
method with interest. Again I do not have a solid opinion, but my 
initial take is that I look favorably on process teaching *mixed of 
course with* some emphasis on product...

The Krashen thing, though:

> 1) it is reading that improves writing
> (the more you read, the better you write; and, **quote, "You can 
tell
> by reading somebody's writing whether they are readers");
> ((**he kindly gave permission to be quoted on anything he
> posted))

I believe that in the long run the most efficacious way to learn to 
read - and to some degree, to write - is simply to read significant 
amounts of high-quality fiction and nonfiction of manageable 
difficulty, paying attention to matters of form. I am obliged to 
emphasize though that "the long run" is certainly longer than a 
sixteen-week semester, and probably longer than two or three years. 
Artifice in the form of classroom instruction can certainly 
significantly hasten the rate of learning.

> 2) writing itself doesn't improve writing
> ("it is inconceivable that the
> written language, with its complex grammar, huge vocabulary,
> and style could be taught. It is just too huge and complex.";
> "I am also claiming that actual writing does not
> improve your writing style. Studies show that
> increasing the amount people write does not increase
> writing quality")
> (later quoted with references as, "studies on the effect
> of writing frequency on writing quality", so I assume based on 
regularity
> rather than length or number of words?)
> 

I am not able to find sufficiently restrained and professional-
sounding adjectives to use in a description of this statement. Let me 
say simply "bunk." :-) I suppose watching hockey on TV makes me a 
good hockey player, eh? I am quitting the MATESL program tomorow and 
offering my services to the NHL. I will quit this list th day after 
tomorrow, after negotiations.







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7659
	From: HalimaBrewer
	Date: Di Okt 26, 2004 6:39 

	Subject: Re: censorship


	what about talking about the essence of what is boring. 
boring vs interesting. (the banned subjects will come up, but you could disguise them as side issues)
also:
campus life
food
weather
family relationships?
bland songs?

the hole in the wall itself. 

ownership?
maybe if you got fired, you might be relieved. 
I take it you are in Serbia or thereabouts?

how about far away situations, like South America or Asia and the problems people there face with their lives - never comparing anything with home, of course.

lifestyles of Mexicans, or Peruvians or Indonesians. 
good luck
Halima (in China) 

----- Original Message ----- 
From: dimitrijevic 
To: dogme@yahoogroups.com 
Sent: Tuesday, October 26, 2004 12:29 AM
Subject: [dogme] censorship







Hi all!

I lurk most of the time and only write when I have a problem... I know, I know... I'll hang my head in shame in a moment. :-)

Meanwhile, can anyone help me? I've just started working for a private school, teaching young people aged 15-19 bafflingly distributed into 6-7 groups. The very first day, it appears, I managed to mess up. A boy mentioned that he liked going to the mosque (religion) and later, when we were writing a story together, the same troublemaker wrote the sentence "And then he killed himself" (death), producing immensely comical effects, since it turned out that the suicide's wife was so upset that she decided to leave him.

A piece of my classroom's wall is conveniently removed and one of the owners sits in the corner of the adjoining room almost all the time, so I was immediately summoned after the class to discuss the 'problems' that had occurred. I was then given a list of "forbidden" topics, which includes sex, religion, politics, death and anything even remotely morbid. I mentioned I was going to organise a debate on plastic surgery (the book, which I HAVE to do, has a boring interview with a model who mentions 'natural beauty' or sth., so I thought...), and that was forbidden too, because the 'children' might start talking about breasts, perish the thought.

The co-owners are a Brit and his Serbian wife and they are very open-minded but have had unpleasant experiences with a few insane parents, they tell me. Some of the kids do look and talk like they might have insane parents, so I don't question the reasons for this imposed censorship. They're apparently reasons of finance (don't lose us sts.) and sanity (don't drive us up the wall by causing dozens of angry phone calls a week).

The question is: what DO I talk about with teens? No freedom is obviously to be allowed THEM to choose, since the moment they were given a relatively free and creative task they started talking mosques and suicides. The only topics that come to my mind are those really relevant existential topics that teens tend to think about a lot, and that are all censored. If you exclude birth (sex, possibly religion), love (sex), beliefs (religion, politics) and death (morbid, possibly religion), what's left of life? 

Help! How do you deal with such situations? The first solution that occurred to me was to ignore the ban and do my thing until there's a problem and they fire me, but then I remembered the hole in the wall...

Thanks,
Danica 



[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7660
	From: diarmuid_fogarty
	Date: Di Okt 26, 2004 8:39 

	Subject: Re: censorship


	Hi Danica
Tricky one! I suppose you´ve got a few options:

1. Challenge the ban. Put forward your rationale and say that you are 
prepared to take full responsibility for any parents who come in. If 
you're allowed, make clear as you approach a potentially delicate 
topic that the language value of this topic is underlined and keep 
your eyes open for any people who may be feeling uncomfortable. 
Obviously.

2. Cooperate with the ban. Perhaps question why this ban has been put 
in place (going beyond "the parents"). Once done, follow the ban and 
keep your job. Talk about the weather; talk about cars; favourite 
animals; music; who knows, it MIGHT be interesting...

3. Talk about the students and their lives. My theory is that this is 
what we should be doing anyway. People are co-constructing new 
identities in their new languages and they need help with the 
birthing process (even if it doesn't amount to much more than a 
squeeze of the hand). Should the topic stray onto mosques and other 
such places, perhaps mention that Mr Owner would rather Ss didn't 
talk about such things. Ask them how they feel about that. 
Alternatively, when Mr O summonses you to his corner, argue that you 
weren't talking about religion, but the students' lives.

4. [And I would do this in conjunction with any of the above] Look 
for a new job. Who wants to be in a situation like that?

If you are in Serbia, I can understand how religion may be seen as 
more of a sensitive subject rather than just a Subject That Is Not 
Talked About In Polite Conversation. Likewise death. Nevertheless, if 
students raise such topics, and are then censored, however are they 
going to work through their thoughts and construct their opinions and 
thoughts? More so if they are younger students. Such censorship 
denies people the opportunity to do, in English, what they need to do 
in their own language. As such, it directly hampers the acquisition 
of the English language and marks it as a distinctly artificial tool 
that can only be employed to talk about a sanitised world. 

It's difficult to give you much advice without knowing how you stand 
in the country where you are: if I was in a degree of relative job 
security and/or could find another job easily, I would put the case 
for allowing Ss to talk about whatever it was that they wanted to; 
offer to leave should anyone complain; establish the teacher's right 
to be responsible for whatever goes on in a classroom, free from 
managerial interference; explain the rationale behind allowing Ss to 
talk about what is important to them; object to having somebody 
policing my classroom; and then carry on regardless. Of course, this 
sounds much more confrontational that it might necessarily need to 
be. 

I would also attempt to raise the issue with the students. Ask them 
to remember what had been talked about in class the other day. 
Explain that Mr O didn't approve and there were a list of topics that 
should not be talked about. Can they guess what they were? Follow 
that up by dictating the words to them. Check. Ask them to work in 
small groups to complete the stem, "I imagine that X is 
banned/prohibited/forbidden/etc because...". Focus on the passive if 
you really want to!!!

Ask them to fiddle with the list, removing anything that they feel 
should not be banned and adding anything that they think should be. 
Now you have a tool with which to suggest compromise with Mr O. 

Finish the class by asking whether or not they think such lists are 
necessary in a classroom (and prepare to allow them to talk about 
whether they are needed in society, but don't lead them 
there...perish the thought).

You might suggest to Mr O that he lets you go ahead with the lesson 
about plastic surgery too. After all, there is a fair chance that a 
number of your students are already thinking about breasts throughout 
the class and those who are not are unlikely to be particularly 
interested in them. You might also ask whether you are going to be 
required to submit a list of topics for approval before each class.

Finally, you may consider joining some sort of union if you have that 
protection available to you wherever you are and if it is at all 
effective. If you go in for this idea, you would probably be wise in 
keeping it quiet until the time that you actually NEED to use it.

Sorry. I seem to have a bad case of verbal diarrhoea. Another day of 
meetings ahead!

Diarmuid



	


	Group: dogme
	Message: 7661
	From: Adrian Tennant
	Date: Di Okt 26, 2004 9:52 

	Subject: Watching doesn''t help


	Tim wrote:

> Let me say simply "bunk." :-) I suppose watching hockey on TV makes me a
good hockey player, eh?

Actually, yes Tim, it does. I can't speak about hockey, but I play
badminton at club level and watching (and anylysing) both help my game
tremendously. Same with swimming. In fact, I've gone as far as videoing
myself swimming to be able to watch my stroke and body alignment.

Dr Evil





----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7662
	From: Adrian Tennant
	Date: Di Okt 26, 2004 10:01 

	Subject: Pointers


	Hi Sean,

> I am not sure exactly what you mean by "input and discussion on writing
from sentence level etc", so any practical pointers would be appreciated.

I'll try with an anology and hopefully that'll help.
If you are learning how to cook you don't start with a difficult dish like
souffle but something more modest like a cup of tea.
When you've learnt a bit about cooking you still pick up a recipe and
follow it step by step. Unless you follow the 'process' your product will be
inedible.
It's the combination of sentence level stages in cooking that lead to the
final product.

Now, Tim reckons that Krashens idea that practicing writing doesn't help
improve the writing is "bunk". The question here is, on what level is the
writing being practiced. If it's merely on the - what's the product level -
then improvement (if there is any) will be slow and small. If, on the other
hand, it's refining the stages of the recipe then ...

Dr Evil



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7663
	From: JANE ARNOLD MORGAN
	Date: Mo Okt 25, 2004 5:32 

	Subject: Re: advice needed


	Yes, there are many humanistic resources out there. The web site of
Pilgrims, run by Mario Rinvolucri is a good place to start 
www.hltmag.co.uk (I think). Also Mario and others have different kinds
of resource books which can be used (on the website there is a
humanistic bibliography - needs to be updated now - in one of the early
issues. If you can't find it, write me off line and I'll send it on.)
Another suggestion might be to try the cooperative learning structures,
which can be used in any curricular context (big book by Spencer Kagan
on this) and can fit quite well, I believe, into the humanistic
educational paradigm. 
Also, not for many actually classroom ideas but just for pleasure and a
better understanding of what is involved in a humanistic view of the
classroom you might look into anything by Earl Stevick.
One of the real advantages to delving into this reading - both the
somewhat theoretical and the very practical - is that after a while you
may find you don't need any of it, that you have the resources you need.
Good luck.
Jane

>>> c.apicella@g... 25/10/04 14:31 >>>



	


	Group: dogme
	Message: 7664
	From: twocentseltcafe
	Date: Di Okt 26, 2004 2:57 

	Subject: Re: Watching doesn''t help


	Hi Adrian,

Of course the analogy isn't perfect, and of course there is truth to
the idea that reading helps writing. My problem is the idea that
writing doesn't help writing, but reading does, and is therefore enough.

In general, Krashen takes ideas that have some element of truth to
the, extends them to their logical (not necessarily factual) limit,
and announces to the world his revelations. :-)

I... am gonna duck out of all conversations for two weeks. Have papers
to write... I will go back and read all old posts.

I am esp. interested in having someone explain to me why process is
more important than product! I don't think it is. Product (documents)
stores info, exchanges info, has social and legal value, has
importance in life, business, culturally etc.


--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...>
wrote:
> Tim wrote:
> 
> > Let me say simply "bunk." :-) I suppose watching hockey on TV
makes me a
> good hockey player, eh?
> 
> Actually, yes Tim, it does. I can't speak about hockey, but I play
> badminton at club level and watching (and anylysing) both help my game
> tremendously. Same with swimming. In fact, I've gone as far as videoing
> myself swimming to be able to watch my stroke and body alignment.
> 
> Dr Evil
>



	


	Group: dogme
	Message: 7665
	From: Adrian Tennant
	Date: Di Okt 26, 2004 3:13 

	Subject: Re: Re: Watching doesn''t help


	Tim wrote:

> I am esp. interested in having someone explain to me why process is more
important than product! I don't think it is. Product (documents) stores
info, exchanges info, has social and legal value, has importance in life,
business, culturally etc.

Because unless the process is good then the product is c***

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7666
	From: Diarmuid Fogarty
	Date: Di Okt 26, 2004 4:26 

	Subject: Product and Process


	>>> twocentseltcafe@y... 26/10/2004 13:57:57 >>>

I am esp. interested in having someone explain to me why process is
more important than product! I don't think it is. Product (documents)
stores info, exchanges info, has social and legal value, has
importance in life, business, culturally etc.

Fair enough, Tim. But the process is what helps form the product (as
well as allowing itself to be applied to a variety of products that can
be formed outside the classroom and without the safety net of a
teacher). Thus, it follows that if there are flaws in the process, the
product is going to be less worthy than it might otherwise be. 

Incidentally, I'm not sure I would argue about which is more important
than the other (and if I have argued this, more considered reflection
makes me less dogmatic). I would however argue that students should
devote more of a focus to the process than the product for the reasons
above.

Diarmuid

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
presented are solely those of the author and do not necessarily represent those of 
City College Manchester. 
If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7667
	From: twocentseltcafe
	Date: Di Okt 26, 2004 4:57 

	Subject: Re: Chinese learners


	I promise I won't drop everything. But I still fear to discuss 
Freire. His iconic status far outweighs even Krashen's. Krashen is a 
rock star; criticizing him makes you unpopular. But Freire is a 
canonized saint; criticizing him makes you That Which Must Be Opposed 
At All Costs.

But......... Papers! I will be back.

--- In dogme@yahoogroups.com, "diarmuid_fogarty" <dfogarty@c...> 
wrote:
> 
> 
> this is an interesting opinion, and I would like to hear more about 
> it. I won't shout you off any list for criticising Freire (indeed, 
> would welcome it as an opportunity to deepen my own opinions of the 
> man). Like many Marxists, Freire appears to believe in the power of 
> the enlightened to help the Uninformed throw off their shackles. It 
> may be that this is what seems arrogant and dominant to you. It 
seems 
> misguided to me. 
> 
> Did Freire really plagiar...? Who from? Does this make any of these 
> ideas less valid? Perhaps we could all agree to remain civil and 
you 
> could explain what is wrong with Freire's work?
> 
> I also think that Rob is right to argue that we all operate with a 
> political agenda. There is the status quo that doesn't think about 
it 
> too much "because it's not our job" and the revolutionary who wants 
> everyone to wake up tomorrow as New Humans. Freire should surely 
not 
> be attacked for that. As Postmann and Weingartner said, teaching is 
a 
> subversive activity.



	


	Group: dogme
	Message: 7668
	From: Diarmuid Fogarty
	Date: Di Okt 26, 2004 5:10 

	Subject: Freire


	I disagree. Blanca Facundo wrote what is a fairly seminal paper on the
limitations of Freire. I have a lot of admiration for him but I can
still argue convincingly (imho) against his views on leaders, the role
of the revolution, the need of the enlightened to kickstart the
educational process of the working classes etc. There we are, I've said
it. If, however, you dare not voice your criticism of the Man They
Called Paulo on the list, I would still be intrigued to read what you
have to say off-list.

Diarmuid

>>> twocentseltcafe@y... 26/10/2004 15:57:03 >>>




I promise I won't drop everything. But I still fear to discuss 
Freire. His iconic status far outweighs even Krashen's. Krashen is a 
rock star; criticizing him makes you unpopular. But Freire is a 
canonized saint; criticizing him makes you That Which Must Be Opposed 
At All Costs.

But......... Papers! I will be back.

--- In dogme@yahoogroups.com, "diarmuid_fogarty" <dfogarty@c...> 
wrote:
> 
> 
> this is an interesting opinion, and I would like to hear more about 
> it. I won't shout you off any list for criticising Freire (indeed, 
> would welcome it as an opportunity to deepen my own opinions of the 
> man). Like many Marxists, Freire appears to believe in the power of 
> the enlightened to help the Uninformed throw off their shackles. It 
> may be that this is what seems arrogant and dominant to you. It 
seems 
> misguided to me. 
> 
> Did Freire really plagiar...? Who from? Does this make any of these 
> ideas less valid? Perhaps we could all agree to remain civil and 
you 
> could explain what is wrong with Freire's work?
> 
> I also think that Rob is right to argue that we all operate with a 
> political agenda. There is the status quo that doesn't think about 
it 
> too much "because it's not our job" and the revolutionary who wants 
> everyone to wake up tomorrow as New Humans. Freire should surely 
not 
> be attacked for that. As Postmann and Weingartner said, teaching is 
a 
> subversive activity.
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	Group: dogme
	Message: 7669
	From: Robert M. Haines
	Date: Di Okt 26, 2004 5:28 

	Subject: detailed correction, classroom learning, censorship, writing, humanistic resources, iconoclasm, and writing


	I would have never expected it, but I might disagree with Sue when she writes: "...but if (most of) your students are asking you for such detailed correction, it would seem a fair bet that they're taking notice of it and using it constructively?"

Is it not possible that the learners want detailed correction because as language learners they think they should, this form of correction makes them feel like they're learning, etc.? I don't see any strong connection between students asking for this form of correction and their taking notice of it and using it constructively.
*******************************************


I have read in recent posts: "Artifice in the form of classroom instruction can certainly significantly hasten the rate of learning."

and

"Classes CAN help"

Both are snipped out of context, but the gist I got was that classroom language learning can help/hasten the rate of learning. Are these statements based on action research, gut feeling, personal experience, published research, or a combination of any of these? I ask because I question these statements and have read published research on language acquisition that might lack the conviction of the above statements, e.g. Ellis and SLA. Much of this depends, of course, on what we consider to be 'classroom learning'. We've had this discussion before on this list, so perhaps some recycling/reflection is due.
*****************************************

In response to Danica's query, I agree with Diarmuid when he says:

"Should the topic stray onto mosques and other such places, perhaps mention that Mr Owner would rather Ss didn't 
talk about such things. Ask them how they feel about that. Alternatively, when Mr O summonses you to his corner, argue that you weren't talking about religion, but the students' lives."

and

"I would also attempt to raise the issue with the students. Ask them to remember what had been talked about in class the other day."

*************************************** 

Jane rightfully mentions Earl Stevick as a resource for humanistic literature, ideas, etc. I guess the Pilgrims link I posted was more for published resources, too. Here are two links to get started with Co-operative Learning:
http://www.metagroup.co.za/wheel.htm 

http://www.co-operation.org/

And here's a link to The Journal of the Imagination in Language Learning, also a resource in this vein.

http://www.njcu.edu/CILL/journal-index.html

**********************************************

Tim writes: "I promise I won't drop everything. But I still fear to discuss Freire. His iconic status far outweighs even Krashen's. Krashen is a rock star; criticizing him makes you unpopular. But Freire is a canonized saint; criticizing him makes you That Which Must Be Opposed At All Costs."

What's wrong with iconoclasm? If the emperor has no clothes, call him on it.
*****************************

Finally, I've spoken with more than one language learning who finds it was reading that really improved their writing. But it is difficult to separate the so-called Skills from one another, isn't it?

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7670
	From: Robert M. Haines
	Date: Di Okt 26, 2004 6:31 

	Subject: corpus correction?


	Let's take a look at a somewhat different approach to correction of student writing, one that substitutes corpus data for red ink.

Suppose the business letter I have written as an assignment for my BE class contains errors upon submission. So my teacher looks over my work then notes where she thinks my use of the language has impaired my message at some point(s). She then refers me, or includes in feedback to me, corpus data which consist of samples of texts written by more competent users of a language performing a similar task.

I imagine this kind of feedback to be much more beneficial to me than red ink corrections, because I have access to authentic samples of language as used for the task I wish to perform. The corpus data seem less abstract than corrections marks and more liberating than a single teacher's notion of what I am trying to communicate.

Another positive aspect to this form of error correction is that I still have my teacher there to consult, which provides the kind of personal responses I might want to my doubts and hypotheses about the corpora.

A disadvantage to this approach is obviously the practicality for teachers and learners with limited time and resources. But there must be a way!

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7671
	From: Tim Gilroy
	Date: Di Okt 26, 2004 8:00 

	Subject: Re: a call of my own


	re: Sue's quotes of Krashen's denials that writing practise doesn't make for better writers: "actual writing does not
improve your writing style. Studies show that...." (full quote below)

Studies might indeed, but on this one, I think the old no pain no gain is a pretty unarguable phenomenon: when I drag myself to compose a letter in French I exercise the brain much more strenuously than when I'm having a jokey conversation with my neighbours and my letter writing (to bank managers, social security administrators etc) has got better. I have all the set banalities at my elbow anyway.

And, I hate to say this but..... I am astonished year after year how good my students get at knocking out IELTS exam essays on graphs and "social issues" and the like in the space of a few weeks (when they've got plenty of other stuff to occupy them too).

OK, both cases are fairly funnelled "special purposes" - but most writing is these days isn't it?

Tim

Tim Gilroy
The Gramarama Company
Al Bretou
81140 Vaour
France
tel:+33 563 562 874
e-mail: gramarama@f...
http://www.gramarama.com
----- Original Message ----- 
From: Sue Murray 
To: Dogme 
Sent: Tuesday, October 26, 2004 1:07 AM
Subject: [dogme] a call of my own


There was an interesting discussion on the Young Learners SIG very recently,
and for example Stephen Krashen maintains:

1) it is reading that improves writing
(the more you read, the better you write; and, **quote, "You can tell
by reading somebody's writing whether they are readers");
((**he kindly gave permission to be quoted on anything he
posted))

2) writing itself doesn't improve writing
("it is inconceivable that the
written language, with its complex grammar, huge vocabulary,
and style could be taught. It is just too huge and complex.";
"I am also claiming that actual writing does not
improve your writing style. Studies show that
increasing the amount people write does not increase
writing quality")
(later quoted with references as, "studies on the effect
of writing frequency on writing quality", so I assume based on regularity
rather than length or number of words?)

This seems to run counter to a lot of what's being
said/experienced here ...... any thoughts? 

Sue
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	Group: dogme
	Message: 7672
	From: Robert M. Haines
	Date: Di Okt 26, 2004 8:35 

	Subject: the mechanics of writing


	Tim asks: "OK, both cases are fairly funnelled "special purposes" - but most writing is these days isn't it?" 

Most writing has probably always been specific to an audience; even a diary is written to oneself. But to claim that because we employ good ol' elbow grease in the act of writing in no way means that we've taxed our mind any more than when we chat with the neighbors over tea and crumpets, does it? 'Pain' does not necessarily indicate gain when it comes to learning in this context, I don't think, but rather illustrates how much more enjoyable it is to informally communicate through speech with people whose company is a pleasure than it is to perfrom an arduous and uninvited task due to purely extrinsic motivation.

Those IELTS students have possible picked up on what the test designers are looking for and how they expect it to be presented. You know, humans will eat yellowish or orange cheese on toast but not toast covered with any odd colored cheese such as blue or green. Presetation is important, no doubt, in culinary and communicative acts. Clever students, with enough vocabulary in the target language, notice this as do the rest of us. 

How can the writer assess his/her own letter writing has improved? Because the task feels simpler? That makes writing more expedient but not necessarily any more effective or communicative.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7673
	From: Sue Murray
	Date: Mi Okt 27, 2004 1:02 

	Subject: detailed correction


	Yes Rob, I disagree with myself too! At least, the 'question mark' should
have loomed larger!

But I was thinking from my own avid attention to/appreciation of detailed
correction as a classroom learner; and of students who've specifically asked
me for that type of feedback because they clearly prefer it and do notice
and think about it; and of the impression I got that Sean's students
complain if he doesn't mark all mistakes in their writing (which would imply
they were noticing far more than the 'red ink') and that a lot of them
actively request detailed correction.

That was my (there and then!) 'connection'.

But as a general statement, I fully agree that it's full of big
holes! (though I still can't help giving a learner the benefit of the
doubt ....!)

Sue



	


	Group: dogme
	Message: 7674
	From: Sue Murray
	Date: Mi Okt 27, 2004 1:03 

	Subject: back to the two Ps


	I think Halima has caught the balance beautifully; product and process are
part of each other, part of the same 'movement'. And products are
processed and processes are produced, or
even producted if that's allowed; but it's not always so clear that there
is, or where there is, a 'separation' between the two. And that separation
may have more to do with how we perceive (and how we love to try to
'measure'?) than what actually happens;
granted of course that how we perceive is sort of important too!
(and apologies for pasting Halima's
posting below, but with so many postings on list recently it might be a
chore for someone to find it quickly if they want to re-read it)

Back to Dr E's cooking analogy, if I produce a meal that's c***, it doesn't
mean that I'm bad at cooking. It means that I need to do something or
somethings different in the preparation of that meal. (Or maybe I had a bad
day, or whatever.)

If I'm motivated to try again, in order to improve the 'product', I'll
experiment with changes to the 'process' - including, probably, helpful
suggestions from others. And it could be that I'm good at cooking certain
dishes, but not so much others.

To say that one dish shows my prowess or lack of as a cook is like saying
that one composition, or one examination, defines a student's ability in a
particular area. And in educational terms, this is, perhaps, where a
false 'product' *opposed to* 'process' dichotomy can sometimes (often?) set
in, become overarching, even take over?

And I think it was Tim N (forgive me if it was another member) who posted a
link to an article about the serendipitous aspects of science and
discovery - the by-sheer-chance (but also by-astute-noticing) by-products of
processes aiming at completely different
outcomes; (in fact, I recently read an article saying that drug companies
are wasting money spending on searching for new drugs, because most new
drugs are discovered by chance in completely different industries; not
saying at all that this is necessarily true, but it does reflect an
underlying realization that process and product are often inextricable,
mutually influential, not purely linear); and there are
so very many of these examples, including 'banal' (but I don't mean that)
ones in our everyday lives and relationships. (Can even happen in the bath,
apparently)

Sue

Halima wrote:
"surely, process and product are both parts of a whole including initial
products before some ultimate final product. -- writing, and for that
matter, speaking - I notice (as opposed to having done studies on the
subject) greatly improve when communication is intended, rather than
speaking to demonstrate one can or writing to fulfill an English class task.
Reading and writing are, I thinking greatly improved by just doing it - part
of a process. Doing it, reflecting on what was done, checking feedback ( how
interested is the reader/listener) and then adjusting and doing it again.
Classes CAN help - they don't always do so, teacher CAN make suggestions
comments, show models, suggest clearer grammer, syntax, and vocabulary - and
make the process more efficient for those who follow what the teacher says.
But then that supposes an interaction on both parts which is also
communication, - I mean this in the sense of paying attention to the other
person, if and how that person responds, teacher - student,
listener -speaker, reader - writer. Writing can possibly be more difficult
because the response is delayed and sometimes absent, but surely one can
read what one writes oneself some minutes or hours or days later and
reflect - does it make sense, does it sound good?"



	


	Group: dogme
	Message: 7675
	From: Sue Murray
	Date: Mi Okt 27, 2004 1:03 

	Subject: a call of my own/the mechanics of writing


	Tim G said (and, for myself personally, I agree - when I write in English as
well as in another language!):
"when I drag myself to compose a letter in French I exercise the brain much
more strenuously than when I'm having a jokey conversation with my
neighbours and my letter writing (to bank managers, social security
administrators etc) has got better. "

and, to be fair to Stephen Krashen, it should be pointed out that he
didn't decry writing as an activity in itself; here's the full quote:
"Yes, I am also claiming that actual writing does not
improve your writing style. Studies show that
increasing the amount people write does not increase
writing quality. But actual writing does something
else: It helps you solve problems and makes you
smarter. "

('smarter' meaning??)

Rob's says:
"How can the writer assess his/her own letter writing has improved? Because
the task feels simpler? That makes writing more expedient but not
necessarily any more effective or communicative."

This could also be true of neighbour chatting, of course; (and I do get some
strange looks sometimes ...); and, in some ways, the effectiveness of
(certain types) of writing is easier to gauge than is the wonderful
minefield of interpersonal communication - if I get my tax rebate, or if the
bank reduces my charges, or if the gas man comes and changes my valve, etc
etc - a very clear, 'concrete' way of judging success. Like
exams, in a way?

But all the other, more exciting, more intrinsic and intrinsically complex
aspects of human life and experience ... well, there's the rub.

Sue



	


	Group: dogme
	Message: 7676
	From: Adrian Tennant
	Date: Mi Okt 27, 2004 12:40 

	Subject: Re: back to the two Ps


	Sue M wrote:

> Back to Dr E's cooking analogy, if I produce a meal that's c***, it
doesn't mean that I'm bad at cooking. It
> means that I need to do something or somethings different in the
preparation of that meal. (Or maybe I had a
> bad day, or whatever.)

If you write a poor piece of writingb it doesn't mean you're bad at
writing but it does mean that you need to do something or somethings
different in the preparation (process) of that writing.

s rll t shld b clr t ppl tht prcss s th crx f th thng!
(_ smpl wrtng tsk)

Dr vl



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7677
	From: Sue Murray
	Date: Mi Okt 27, 2004 1:46 

	Subject: Re: back to the two Ps


	well, maybe I didn't mean quite that inedible ....
but (as Dr vl has been suggesting all along) to make a souffle you
have to learn how to whisk

S



	


	Group: dogme
	Message: 7678
	From: HalimaBrewer
	Date: Mi Okt 27, 2004 2:15 

	Subject: Re: a call of my own


	----- Original Message ----- 
From: Tim Gilroy 
To: dogme@yahoogroups.com 
Sent: Wednesday, October 27, 2004 2:00 AM
Subject: Re: [dogme] a call of my own


re: Sue's quotes of Krashen's denials that writing practise doesn't make for better writers: "actual writing does not
improve your writing style. Studies show that...." (full quote below)

Studies might indeed, but on this one, I think the old no pain no gain is a pretty unarguable phenomenon: when I drag myself to compose a letter in French I exercise the brain much more strenuously than when I'm having a jokey conversation with my neighbours and my letter writing (to bank managers, social security administrators etc) has got better. I have all the set banalities at my elbow anyway.

And, I hate to say this but..... I am astonished year after year how good my students get at knocking out IELTS exam essays on graphs and "social issues" and the like in the space of a few weeks (when they've got plenty of other stuff to occupy them too).

OK, both cases are fairly funnelled "special purposes" - but most writing is these days isn't it?

Tim

---------------------------------
I have to agree here. So far I can't say much about Chinese student as I haven't had much experience yet with their writing or working on writing - ( I am supposed to be teaching "Oral English") but in Spain I helped students write essays and papers on a variety of subjects and re-writing after comments about intelligiblity, clarity, sytax etc improved immensely. Maybe writing just in quantity does nothing to improve, but re-writing after reflection (for myself) or re-writing after comments and suggestions for other most certainly DOES improve greatly. - So I am not at all sure about this comment that practice does not improve writing style - maybe it depends on what kind of practice. Professional writers surely practice and improve. I myself improve with practice. This is observable - so what studies show? - hmm. what did they study?

Halima 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7679
	From: HalimaBrewer
	Date: Mi Okt 27, 2004 2:23 

	Subject: Re: Re: Chinese learners


	oh please critisize away - surely this is how we raise awareness - questioning assumptions. Actually, I got into a discussion of Freire with one of my Spanish students of English who is herself a professor of education in the local university where I worked, and she critised Freire while at the same time appreciating many of his ideas. We discussed how some of his perspectives did not hold in situations not dominated by the exploitation by capitalist imperialists on poor workers. But I cannot remember many of the details of the conversation. I confess my knowledge of Friere is not terribly deep, either. It consists of some of his writings, but not the whole body of work. 
Halima 
----- Original Message ----- 
From: twocentseltcafe 
To: dogme@yahoogroups.com 
Sent: Tuesday, October 26, 2004 10:57 PM
Subject: [dogme] Re: Chinese learners





I promise I won't drop everything. But I still fear to discuss 
Freire. His iconic status far outweighs even Krashen's. Krashen is a 
rock star; criticizing him makes you unpopular. But Freire is a 
canonized saint; criticizing him makes you That Which Must Be Opposed 
At All Costs.

But......... Papers! I will be back.

--- In dogme@yahoogroups.com, "diarmuid_fogarty" <dfogarty@c...> 
wrote:
> 
> 
> this is an interesting opinion, and I would like to hear more about 
> it. I won't shout you off any list for criticising Freire (indeed, 
> would welcome it as an opportunity to deepen my own opinions of the 
> man). Like many Marxists, Freire appears to believe in the power of 
> the enlightened to help the Uninformed throw off their shackles. It 
> may be that this is what seems arrogant and dominant to you. It 
seems 
> misguided to me. 
> 
> Did Freire really plagiar...? Who from? Does this make any of these 
> ideas less valid? Perhaps we could all agree to remain civil and 
you 
> could explain what is wrong with Freire's work?
> 
> I also think that Rob is right to argue that we all operate with a 
> political agenda. There is the status quo that doesn't think about 
it 
> too much "because it's not our job" and the revolutionary who wants 
> everyone to wake up tomorrow as New Humans. Freire should surely 
not 
> be attacked for that. As Postmann and Weingartner said, teaching is 
a 
> subversive activity.
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7680
	From: HalimaBrewer
	Date: Mi Okt 27, 2004 2:41 

	Subject: Re: Re: Watching doesn''t help


	----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Tuesday, October 26, 2004 9:13 PM
Subject: Re: [dogme] Re: Watching doesn't help


Tim wrote:

> I am esp. interested in having someone explain to me why process is more
important than product! I don't think it is. Product (documents) stores
info, exchanges info, has social and legal value, has importance in life,
business, culturally etc.

Because unless the process is good then the product is c***

Dr E



----------------------------------------------------------------------------
depends on what the product is. How about a little NLP here, 
Do x. 
what does that do for you?
produces Y.
what does that do for you?
gets me Z
what is Z good for 
eventually Q
And when you have Q?
well, then I can do P.
And when you do P?
I will know S
And knowing S will....?
etc, etc, etc. 

I did one of those classic order yourselves according to some criteria, like birthdays in one of my classes. The product was that they then stood in line according to birthdays. In this case, the product was ok, but unimportant. I wanted them to use English to ask each other questions about birthdays and all the things like "then you go next to Wan Ling" -- the product in the end was a greater fluency in simple questions to accomplish a simple task. ( a simulated real-life type situation, one would suppose) But then I got them to reflect (or I hope they reflected ) on my questions of strategy - which then called into question the use of Chinese when the English failed. So I said why did we do this task? What language did you use? What questions did you ask? What language (phrases, vocabulary etc) did you lack in either speaking or listening? 

So the process was important - how well you use the target language - what target language you use - how you accomplish the task - but the product had an immediate rather unimortant end, (who cares about birthday order anyway?) and another further goal, the use of English in a simple organising activity. Beyond that, the product could be use of English for an Oral exam, or perhaps greater clarity in pronunciation, - then English for toursim or English for science or English for fun. So we looked at near goals, and long term goals. It seems to me product and process and too intricatly bound to say one is more important than the other. Sometimes crappy process can lead to a side product one did not expect. Maybe awareness of what process is, for example. 
Halima 




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7681
	From: Robert M. Haines
	Date: Mi Okt 27, 2004 4:15 

	Subject: writing process


	Halima claims that professional writers certainly do practice and improve. ...well, not always. Some professional (what makes a writer 'professional', by the way?) keep writing as poorly as ever, depending on one's taste in writing. So, I don't think that argument holds water (or ink). But I could have thrown that out with the baby (arguably the most frequently used idiomatic expression on this list just after 'for the record').

And, Sue, this is what I did not get across when I asked how the writer can assess him-/herself. We might get the gas turned back on or whatever with our letter, but who knows how many translations/interpretations the reader had to get to understand what we'd written? How much effort was required to read our message? Was the reader motivated? Why? So many variables, but I get your point. I just don't agree that it's so cut and dry. I doubt you do either.

The homework assignment in class today was for each student to choose a homework assignment suited to his or her ability and interest. The product is unknown to me, but there will have to be some process.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7682
	From: Jennifer Wallace
	Date: Mi Okt 27, 2004 6:04 

	Subject: RE: censorship


	Danica,

How about asking the students to design their own course, i.e. they choose 
the topics. I think it would be possibly to diplomatically explain that 
it's not acceptable to choose some topics for an English lesson - that it's 
not socially acceptable to cause offense. The students know how much their 
parents are paying, and maybe that a customer needs to be satisfied. 
Negotiating a course outline of topics could in itself be a lesson, too - 
and including you making suggestions. I think this would be an example of a 
'process syllabus'.

Jennifer Wallace

_________________________________________________________________
Express yourself with cool new emoticons http://www.msn.co.uk/specials/myemo


	


	Group: dogme
	Message: 7683
	From: Jennifer Wallace
	Date: Mi Okt 27, 2004 7:02 

	Subject: RE: writing process


	Rob,

Can you say a bit more about '.....each student to choose a homework 
assignment suited to his or her ability and interest .....' Did the 
students have a choice from a given selection, or a completely free choice 
to write whatever they wanted to write - in form and content?

Jennifer Wallace

_________________________________________________________________
It's fast, it's easy and it's free. Get MSN Messenger today! 
http://www.msn.co.uk/messenger


	


	Group: dogme
	Message: 7684
	From: Robert M. Haines
	Date: Mi Okt 27, 2004 7:49 

	Subject: homework assignment


	Jennifer has asked about whether students chose their homework assignments from a selection that I had given them. The students were free to choose whatever they deemed appropriate and interesting as homework.

second, jennifer, I think the subject line "writing process" was misleading and misplaced in my post, because the homework assignments do not have to be written tasks. 

Now this brings up the examples I gave to students, which might imply my creating a menu for them to choose from. Among my examples were taped interviews (video or audio) or other conversations in English. A copy of something a student had read. A few sentences that a student had written.

So perhaps I did influence the form and/or content in that way, i.e. through providing examples. My aim was to get the ball rolling toward creative independence.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7685
	From: Jennifer Wallace
	Date: Mi Okt 27, 2004 8:48 

	Subject: RE: Re: Watching doesn''t help


	I too disagree with some of the process-product argument, but partly because 
I think splitting them is more party-trick than reality (and saying that 
will probably get me into trouble). I think process is itself a product.

But what about all the 'products' we enjoy, that come into our 
consumer-laden lives at the expense of some utterly crap process - at human 
costs, at environmental costs ... and probably more.

Jennifer Wallace

_________________________________________________________________
Want to block unwanted pop-ups? Download the free MSN Toolbar now! 
http://toolbar.msn.co.uk/


	


	Group: dogme
	Message: 7686
	From: Jennifer Wallace
	Date: Mi Okt 27, 2004 9:25 

	Subject: RE: the value of language classes


	Rob,

I appreciated you raising tne questions around "Classes CAN help", as this 
was something I spent big chunks of last year reading around (as part of a 
course). I came to the conclusion, from what I think was a reasonable range 
of reading on it, that 'can' was the important word. I certainly didn't 
come away from my reading convinced classes were necessary, and did think I 
was starting to understand the complexity of why even with good classes, 
learners can make little progress.

My own experience as a learner of Chinese is that I do make more progress 
when I attend classes - but not necessarily because of the activity within 
the classroom or my teacher's activities.

Without classes, weeks go past and I do nothing, make no conscious attempts 
to learn - and when I'm like that, I learn very little (and this is even 
though I'm now living in China). However, I do make some efforts, and do 
make some progress. As soon as I attend classes, my approach changes, I 
show more diligence, I make more brain effort, try to apply some of what I 
believe as a teacher about how to learn, and I literally put in focussed 
study time. Overall, I think I make more progress when I attend some sort 
of class than I do when working on my own. But one of the big differences 
is that classes force me to devote time and effort to the activity.

Jennifer Wallace

_________________________________________________________________
Express yourself with cool new emoticons http://www.msn.co.uk/specials/myemo


	


	Group: dogme
	Message: 7687
	From: Diarmuid Fogarty
	Date: Mi Okt 27, 2004 11:09 

	Subject: RE: Re: Watching doesn''t help


	Before we go down the road too far, has anyone argued explicitly for a
split between process and product? I hope nobody has interpreted my
posts in that way because I was under the impression that I was arguing
not so much for a split between the two things, but more of a student
focus on the former on the grounds that this is a particularly formative
phase of the learning process. Too strong a focus on the product means
that people often miss the supplementary happenings that occur on the
journey.

Diarmuid

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
presented are solely those of the author and do not necessarily represent those of 
City College Manchester. 
If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7688
	From: Robert M. Haines
	Date: Mi Okt 27, 2004 5:49 

	Subject: P for two and two for P


	For the record and not to throw the baby out with the bath water... I don't recall arguing for a division of process and product. Jennifer's example of exploitation to create consumer crap is valid and reminds me of just how important a healthy process can be to language learners. 

By the way, I know attending classes can motivate learners as it has Jennifer learning Chinese. She's right that 'can' is the operative word. Interesting that it's not the contents of Jennifer's class but the mere existence of it that motivates her so.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7689
	From: Adrian Tennant
	Date: Mi Okt 27, 2004 6:47 

	Subject: Muddying the bathwater


	Muddying the bathwater a bit and taking the cooking anology a tad further.
Here are the ingredients to a dish. I won't tell you the process but, please
tell me what the product is (actually, I'd like you to make it)

Milk, Sparking mineral water, egg, flour, salt, onion, chicken, paprika,
pepper

For the record, this is exactly the same as giving students the title of
an essay and telling them to go home and write it.

Dr Evil




----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7690
	From: Emma Miliani
	Date: Mi Okt 27, 2004 7:37 

	Subject: Re: Muddying the bathwater


	Just one other thought...If the product is
communicative competence, is process (whatever is done
to learn) more like points in time in a progress line
and the product like a photograph at some advanced
point? How concrete is that product?


> Muddying the bathwater a bit and taking the
> cooking anology a tad further.
> Here are the ingredients to a dish. I won't tell you
> the process but, please
> tell me what the product is (actually, I'd like you
> to make it)
> 
> Milk, Sparking mineral water, egg, flour, salt,
> onion, chicken, paprika,
> pepper
> 
> For the record, this is exactly the same as giving
> students the title of
> an essay and telling them to go home and write it.
> 
> Dr Evil
> 
> 
> 
> 
>
----------------------------------------------------------------------------
> ----
> 
> 
> 
> [Non-text portions of this message have been
> removed]
> 
> 


__________________________________________________
Do You Yahoo!?
Tired of spam? Yahoo! Mail has the best spam protection around 
http://mail.yahoo.com


	


	Group: dogme
	Message: 7691
	From: Robert M. Haines
	Date: Mi Okt 27, 2004 8:38 

	Subject: Process and product, once and for all.


	The process never ends, it only changes form. A product can start and stop anywhere. If one wants something Western and linear to wrap one's mind around, think of evolution: many products of evolution have become extinct. Some are still around, e.g. that big fish caught in S. Africa decades ago (Coelacanth) was thought to have been extinct for 75 million years or so, wasn't it? But the process of evolution has continued, with some species gradually adapting and transforming into newer species. All are connected, products here and there, some gone, some disappearing as I type this, some lingering while still others serve as experiemnts of evolution adapting to new environments.

And we ELT folks continue to search for the missing link.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7692
	From: twocentseltcafe
	Date: Mi Okt 27, 2004 9:09 

	Subject: process and product


	I'm not supposed to be here. Don't tell anyone I'm not writing one 
of two very intimidating Syntax papers, and studying for an even 
more intimidating Syntax exam. Prodigious amounts of blood will be 
shed if I cannot swing from those particular trees... I'm not here, 
no one saw me, and no one can prove anything.

But..

I must speak with fear and trembling when discussing process & 
product. I have read about it, studied etc.. but have never taught 
using a process approach, so do not feel qualified to make strong 
statements.

But, I agree with Diarmuid.

I disagree with Dr. E's cookbook analogy... the analogy between 
writing a paper and cooking a chicken-whatever is too tenuous when 
examined closely.. unless your definition of "process" includes 
very, very much that I define as "product." That would 
include...sentence-level gramaticality, coherence and cohesion, etc.

FOREX (from my fledgling weblog, on the topic of paragraphs with 
good sentence-level grammar, but the whole paragraph makes little 
sense):
I was particularly pleased about his discussion of the ideas of 
Francis Christensen, "...every sentence is either subordinate 
(semantically and syntactically) to the sentence immediately 
preceding it or coordinate with a sentence somewhere above." 
Christenson then goes on to show (too briefly) how this principle 
can be used in structuring paragraphs.

Is that process, or product?

To counter Dr. E's "all product, no process" recipe, here's an "All 
process, no product" joke. I must credit this to Costas Gabrielatos:


A new tie mega-store has just opened and the Mayor is asked to
cut the ribbon and be the first customer. He enters ceremoniously
and finds himself in what looks like a reception area. On one
side there's a desk, on the other there are three doors. He goes
up to the desk where the shop assistant asks him, "Are you
looking for a wool, silk or synthetic tie?" Erm, "silk", replies
the Mayor. "This way please", says the assistant pointing at a
door. He goes in and finds himself in a similar reception room.
... He moves from room to room in a similar way, each time being
asked to choose between casual/formal, bright/pastel colours,
different patterns, shapes, sizes etc., but has seen no actual
tie yet. Eventually he ends up in a room where he's asked whether
he wants the tie gift wrapped, in a box or a carrier bag. He says
"Box please" and, as before, is directed to a door. He opens the
door and finds himself in a back alley. He goes round the block
to the front of the shop where the smiling shop owner comes up to
him and says, "I'm afraid we're not stocked up yet, but what did
you think of our system?"

I was not here. I will not be back for a week or ten days... Not, 
that is, unless someone here would like to volunteer to sit in on my 
test for me........ any takers? Please? :-)

--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <dfogarty@c...> 
wrote:
> Before we go down the road too far, has anyone argued explicitly 
for a
> split between process and product? I hope nobody has interpreted my
> posts in that way because I was under the impression that I was 
arguing
> not so much for a split between the two things, but more of a 
student
> focus on the former on the grounds that this is a particularly 
formative
> phase of the learning process. Too strong a focus on the product 
means
> that people often miss the supplementary happenings that occur on 
the
> journey.
> 
> Diarmuid
> 
>



	


	Group: dogme
	Message: 7693
	From: davidhogg_bcn
	Date: Mi Okt 27, 2004 10:37 

	Subject: Re: us, the wet blankets


	--- In dogme@yahoogroups.com, "twocentseltcafe" 
<twocentseltcafe@y...> wrote:
> This is way off-topic. I have micro-ranted about this before: I 
> fully understand that the philosophical bent of dogme would make 
> most of its members (I am assuming here... forgive me if I am wrong)
> more or less opposed to the idea of a moderated list. I see value in
> this philosophy.
> 
> However, I am mildly annoyed by the posts that copy copies of copies
> of other posts, all three of which were longish begin with, 
> resulting in a mass accretion of verbiage that could clog the waste 
> disposal system of a smallish town.
> 
> A moderator whose one and only responsibility was to trim such 
> shtuff would win my vote in a popularity contest.
> 
> I am done writing now. I will retire to my corner, the wet blanket 
> corner, and sulk quietly. Feel free to pass me bread crumbs and 
> water when no one is looking. :-)
> 

But Tim: this discussion list is *not* unmoderated (regardless of any 
value that there might / might not be in such a philosophy). Just 
unedited. Not at all the same thing, as you can tell.

La'ers,
D.



	


	Group: dogme
	Message: 7694
	From: leeroy_187
	Date: Mi Okt 27, 2004 10:47 

	Subject: A few examples?


	(Forgive me if, in this post, I am asking questions which have been
asked a million times before. I have (however) searched the message
archive for "lesson examples", and didn't come up with much...)

I will soon be leading a workshop (gulp) entitled "Teaching unplugged
- materials free lessons". The reasons for this are less closely
related to the "teaching philosophy" side of things, rather the more
down to earth ones of "what to do when the photocopier is broken" and
"what to do when you suddenly have to teach a class without prior
warning". If I may be frank, these are more pressing staff-room issues
than "To what state of mind and teaching philosophy should I apply to
my classes?".

Naturally, any workshop of this sort would be comitting a grave crime
if it were not to contain at least an honourable mention for dogme. It
will be roughly divided into 3 sections..

* Single activities
* Complete lesson plans and/or ideas
* Dogme - the materials free "state of mind" (how, I believe, Scott
personally referred to it in a reply to me on this discussion forum a
couple of years back).

For the dogme section I intend to give a brief history (including the
dogme film-making inspiration) - followed by an overview of the
philosophy and its perceived benefits.

In the spirit of the workshop, I won't be giving out any handouts or
photocopies, but would very much like to read out any replies to the
following questions (and/or anything else you deem relevant) on the
day. I realise that most, if not all, of this information is probably
hidden away in previous posts - it would be nice to have it all
together though, and (in some way) would "feel nicer" if on the day I
could say "These are replies given to me personally", instead of "This
is some stuff I cut & pasted off the internet"... Thanks in advance,
by the way...

* How did your last dogme lesson go? 
* What happened? 
* Did you really not plan it at all? 
* Why do you think this style (/attitude?) of teaching is better than
the more traditional, "dogmatic", idea of lesson planning and
teacher-imposed lesson content? 
* What do you do when you walk into a class of students who are simply
not interested/motivated?

After presenting the dogme concept - I intend to ask teachers to
discuss, then give feedback on, their opinion of the dogme "state of
mind" - and how closely this resembles their own attitudes to teaching
(and, in fact, if their attitude to teaching will change as a
result!). Naturally, I'll come back here with the teachers' responses,
assuming that you'd be interested. :)

Cheers
Lee



	


	Group: dogme
	Message: 7695
	From: Adrian Tennant
	Date: Mi Okt 27, 2004 11:40 

	Subject: Re: process and product


	Seems like some people need the recipe numbered

> To counter Dr. E's "all product, no process" recipe,

For the record there was no product, that was what I was asking you for.
Tell me what the final product is (but I'm not giving you the process).

> I disagree with Dr. E's cookbook analogy... the analogy between writing
a paper and cooking a
> chicken-whatever is too tenuous when examined closely.

Not tenuous at all. The whole point is that unless you teach (tell,
explain etc) the process there is no way you can give me (produce) the
product I want. If you ask me, that's a perfect anology.

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7696
	From: Robert M. Haines
	Date: Do Okt 28, 2004 5:26 

	Subject: homework --- long post!


	I'd like to share the homework assignments students chose for themselves in the hope of furthering the process/product discussion through this additional practical example. Here are the twenty homework assignments I received today:

*drawings of fruit, each labeled

*a one-page story about yesterday

*a short paragraph about public transportation in the U.S.

*a handwritten copy of a story about a place in Guatemala

*a personal story about last Wednesday

*a personal story about this morning before class

*a true story about three Latino women who organized a movement against Trujillo (former Dominican dictator) 

*a summary of yesterday's events in the life of a student

*a summary of a text about Lower Manhattan (she wants to go there in December)

*an informational piece about Hawaii

*a handwritten copy of workbook exercises on pronunciation

*a summary of a scientific text on forest soils

*a text entitled "Thought" about the power of positive thinking and open minds

*the lyrics of a love song in Spanish and English

*a handwritten gap-fill exercise 

*a photocopied gap-fill exercise focused on the use of irregular and regular verb forms with comprehension questions at the end

*another handwritten gap-fill made from a student's personal narrative

*fifteen questions about general knowledge of Math, Geography, English and Chemistry

*a handcopied portion of a story about a woman's brutal murder and the daughter who lovingly remembers her

*a brief explanation of particular grammatical structures a student deems important to learn and why

*an audio tape recording of a student talking for five minutes about his life and his studies here
*******************************

I've learned a lot about the students through this homework assignment. In class, I grouped the students according to my interpretation of their English language competence. The groups of five spent about half an hour sharing their homework. The group of most competent users of English listened to the tape recorded diary together then the one who'd created the audio recording in turn recorded the rest of the group reading their texts aloud. Finally they all listened to the recordings again, stopping, rewinding and making changes.

The least competent users (by my estimation) were more communicative (in English!) than I've seen them for some time. They seemed to enjoy being able to correct their peers in the group. They had lots of questions for me, and I'd say I spent more time with them than with the other groups. 

Between these two groups, two other groups looked over songs lyrics together, reading a line in English, guessing the Spanish translation, then uncovering it to gauge their accuracy. They also looked over a pronunciation exercise together, asking for explanation from the student who'd copied it.

The other group in the middle of the room seemed to divide into a group of three and a pair, even after I'd reminded them of their group status, so I decided not to fight it. Two of them were quizzing each other with questions and a gap-fill while the other three went over a photocopied exercise together and looked at stories.

After the break, someone had found out which ocean is the largest in the world for us (it had been one of the unanswered questions, and she wrote the info. up on the board. After that I had no clue how to continue. The students had started pulling on wigs, mustaches and sunglasses they'd brought from home or the class office in anticipation of the Halloween party on Friday. Hmm...? I started asking each student what he/she was going to dress up as for Halloween then recording the answers on the board. After I'd asked everyone, I wondered where to go next. I looked at the board and saw a pattern, which I then elicited from the class. I asked everyone to take a couple of minutes to discuss the people around them why the underlined form had been consistently used. After that, I wrote up their thoughts on another blackboard. Finally, I asked some more questions of them to narrow the focus a bit on which information of theirs was accurate and which was not. 

After a brief Q&A on the subject, I asked everyone to write a list of their plans for tomorrow. Partners checked each other's lists to make sure they understood the items on them. I asked a couple of students for their plans, which necessitated the language form I'd underlined earlier. The answers included it off and on. I gave a bit of feedback, e.g. closing your lips will makes it easier to understand you, if you leave out that word, the message gets garbled a bit. Students shared their lists with each other by milling about. I listened in and gave feedback here and there.

We rounded things off with some more Q&A, feedback and then a short dictation of words I'd gathered were posing problems for students this week.

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7697
	From: MC Johnstone
	Date: Do Okt 28, 2004 10:08 

	Subject: Re: Correcting written work


	Julia Glass wrote:

>Ever tried telling your students that they can just write and that you
>aren't going to pay attention to any mistakes. I tried it and found that
>once the students were released from the fear of producing something perfect
>they actually made less mistakes
>regards
> 
>
Stress does have a negative affect on performance whether the task is 
physical or mental. Neurological research indicates that this is because 
different parts of the brain are responsible for processing tasks one is 
learning to do and tasks that one has already learned to do. The 
learning patterns for whatever tasks you may master do not disappear 
once you have learned to do something well, and when you are stressed, 
researchers say, you will automatically revert to learning rather than 
mastery level.

This is also a reason why examinations are a very poor indicator of 
competence, in English or anything else. Most students aim to acquire a 
degree competence, not perfection, and they are the best judges of the 
level of competence that is appropriate for them. It is also obvious 
that students who are preparing exams will benefit enormously from 
learning how to manage stress, and this will probably improve their 
marks more than hours of pattern drills and cramming.

Omar



	


	Group: dogme
	Message: 7698
	From: arnoldhk
	Date: Do Okt 28, 2004 10:25 

	Subject: freeing up written work


	Hi there

Omar and Julia, I couldn't agree more and I think that if we could chuck away the 'red' pen (actually I use green or purple but the effect is the same ...) and focus on meaning rather than form, over time we'd get much better results.

Sadly, on the pragmatic side, some of us in competitive, exam-oriented cultures are in the business in getting 'accuracy' before 'fluency and complexity', against our better judgment ... oh if ..... but I do try and my learners (albeit primary) have masses of chances to use 'thinking books' (reflective journals) and 'diaries (similar idea in case I'm reading the other one still) where they can pour out their ideas/planning and where I focus on meaning not form.

Bye for now
Wendy


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7699
	From: MC Johnstone
	Date: Do Okt 28, 2004 10:38 

	Subject: Re: feedback on written work


	Adrian Tennant wrote:

> I found it strange that Dennis asked whether Rob had written a letter to
>each student individually, and even stranger when Rob said he'd written a
>collective letter. Personally I've found that reading through a student
>piece of work (which I would have to do even if I was marking it up and
>putting 'error codes' all over it) and then writing a response (although
>half a page to a page is usually enough) takes less time than 'error coding'
>pieces. It also leads to a more natural response / dialogue and probably a
>more fruitfull learning experience for the students.
> 
>
I had a French teacher in college who used to error code my work and I 
found it somewhat frustrating trying to figure out what it was that she 
was objecting to. This kind of correction can be useful when students 
are focused on the mechanical details of grammar, spelling, composition, 
or whatever. However, if you are trying to train their minds more 
globally on language and how to get it to do what you want it to do.

Writing teachers have a variety of tools at their disposal, and which 
tool they choose must depend on the job. I don't think there's an answer 
to the question of what is the best type of feedback on students' 
written work.


Omar



	


	Group: dogme
	Message: 7700
	From: MC Johnstone
	Date: Do Okt 28, 2004 12:29 

	Subject: Re: freeing up written work


	Wendy wrote:

>Sadly, on the pragmatic side, some of us in competitive, exam-oriented cultures are in the business in getting 'accuracy' before 'fluency and complexity', against our better judgment 
>
I'm working in one of those exam-oriented cultures and so we cannot 
simply ignore the need for accuracy, at least not on a multiple choice 
grammar question with three or four distractors. 

Students can be trained to do these, to second guess the question, to 
eliminate the obviously bogus and so on, and this is what we do. But in 
the end, even consummate grammatical skill will not a writer make. You 
still need ideas, skill with words, skill enough to create meaning - and 
much of this skill lies beyond the quiet plodding of grammar.

Omar



	


	Group: dogme
	Message: 7701
	From: Adrian Tennant
	Date: Do Okt 28, 2004 12:50 

	Subject: Re: freeing up written work


	Wendy wrote:

>Sadly, on the pragmatic side, some of us in competitive, exam-oriented
cultures are in the business in getting 'accuracy' before 'fluency and
complexity', against our better judgment

Omar replied

> I'm working in one of those exam-oriented cultures and so we cannot
simply ignore the need for accuracy,

Nobody is saying 'ignore accuracy'. What I AM saying is that by focusing
only on the product (and not teaching the processes) you won't get more
accuracy (in fact, you'll usually get less. In the short term you may solve
the problem, but that doesn't mean it'll last).

Dr E



----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7702
	From: arnoldhk
	Date: Do Okt 28, 2004 1:08 

	Subject: written work


	Hi again

Dr. E, couldn't agree more too, I'm def. a process person because I think that there are so many processes which are 'generic' and can be taken to other real life situations e.g. making presentations, writing reports etc.

Projectwork is fab for this and you get a 'product' to boot. And that 'product' is again part of the next process to refine what has been learnt - old projects are always used to analyze/notice aspects and move on .... it's an on-going process .. am I abusing those terms or what????

The probs occur when the system insists on MC type, 'non-real-life' hurdles to select SS for specific reasons (course entrance etc.) and then we need to teach our learners how to jump these hurdles. This unnatural focus on accuracy is only ever needed for selection purposes or other hidden or not agendas.

I'm currently getting antsy because my primary 6 SS are preparing for their mid-term exams next week. HUGE stakes here as it is one of the exams (out of 3) which are combined to give them a score/rank and will decide which (banded out of 3) secondary school they will attend next year. When the stakes are so high one needs to 'play the game' by the rules to get the SS thru' whether you agree with the system of selection or not (or get out). The rest of the time I put this horrid idea to the back of my mind and focus on real-life use aspects of language and usage.

Bye for now
Wendy

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7703
	From: Adrian Tennant
	Date: Do Okt 28, 2004 1:27 

	Subject: Re: written work


	Hi Wendy,

You wrote:

> The probs occur when the system insists on MC type, 'non-real-life'
hurdles to select SS for specific reasons (course entrance etc.) and then we
need to teach our learners how to jump these hurdles. This unnatural focus
on accuracy is only ever needed for selection purposes or other hidden or
not agendas.

But even here teaching should be on a process level (the process of
selecting the correct answer). I used to teach a lot of exam classes and I
would hardly ever use more than 1 exam task in an hour. The rest of the time
would be focussed on working through how the task is constructed, what it's
supposed to be testing, how to answer the task etc. Lots of teachers I've
seen get students to do task after task during a class. The problem is you
can do 100 tasks and still fail the same task type in the exam. Why is that?
(The answer. I would say, is fairly obvious).

Adrian




----------------------------------------------------------------------------
----



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7704
	From: arnoldhk
	Date: Do Okt 28, 2004 1:50 

	Subject: writing


	Hi again

Good idea Adrian. I will try it despite my learners being quite young (11-12 years old), they are quite used to me asking them 'why' I think they have to do things. To get them to understand the construction of a task sounds sensible. 

I absolutely am against mechanization of tasks, I used to be a past master at doing those for maths and always failed in the exam because they didn't all follow the same pattern and I couldn't understand why .... duh ...

Thanks again
Wendy


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7705
	From: MC Johnstone
	Date: Do Okt 28, 2004 3:37 

	Subject: Re: freeing up written work


	Adrian Tennant wrote:

> Nobody is saying 'ignore accuracy'. What I AM saying is ...
>
Oh. Excuse me. I hadn't realized that this list is about YOU and what 
YOU are saying.

Actually, someone did say "ignore accuracy. It was me and I often do so, 
for example, when I am trying to get someone to speak who does not speak 
easily. I will not interrupt him every three words to "correct" him but 
listen carefully and try to understand what he is saying. I think the 
same goes for writing. Some of my students cannot write, some draw 
pictures.

>What I AM saying is that by focusing
>only on the product (and not teaching the processes) you won't get more
>accuracy (in fact, you'll usually get less. In the short term you may solve
>the problem, but that doesn't mean it'll last).
> 
>
Nobody said "don't teach the process".

Omar



	


	Group: dogme
	Message: 7706
	From: Balbis
	Date: Do Okt 28, 2004 5:12 

	Subject: Re: written work


	Can anyone help me out? I need to do a lesson where I would like to introduce different intonation patters to L2 students. 

Any ideas?

Thank you

Adrianna
----- Original Message ----- 
From: arnoldhk 
To: dogme@yahoogroups.com 
Sent: Thursday, October 28, 2004 1:08 PM
Subject: [dogme] written work


Hi again

Dr. E, couldn't agree more too, I'm def. a process person because I think that there are so many processes which are 'generic' and can be taken to other real life situations e.g. making presentations, writing reports etc.

Projectwork is fab for this and you get a 'product' to boot. And that 'product' is again part of the next process to refine what has been learnt - old projects are always used to analyze/notice aspects and move on .... it's an on-going process .. am I abusing those terms or what????

The probs occur when the system insists on MC type, 'non-real-life' hurdles to select SS for specific reasons (course entrance etc.) and then we need to teach our learners how to jump these hurdles. This unnatural focus on accuracy is only ever needed for selection purposes or other hidden or not agendas.

I'm currently getting antsy because my primary 6 SS are preparing for their mid-term exams next week. HUGE stakes here as it is one of the exams (out of 3) which are combined to give them a score/rank and will decide which (banded out of 3) secondary school they will attend next year. When the stakes are so high one needs to 'play the game' by the rules to get the SS thru' whether you agree with the system of selection or not (or get out). The rest of the time I put this horrid idea to the back of my mind and focus on real-life use aspects of language and usage.

Bye for now
Wendy

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7707
	From: Robert M. Haines
	Date: Do Okt 28, 2004 5:36 

	Subject: about dogme --- in response to Lee


	Lee has asked for some personal responses to the following questions:

* How did your last dogme lesson go? 

My last dogme lesson? How did it go for me? And for the learners? Hmm... It's hard to say because I don't generally divide lessons into dogme and non-dogme lessons, and the learners are probably not familiar with the term 'dogme'. But I do know that if a lesson seems dogmetic it will inherently have gone well for all of us, which implies that dogme has more to do with the interaction and rapport between learner(s) and teacher than with the design and delivery of a well engineered plan. I suppose it's fair to label yesterday's lesson, at least segments of it, as dogmetic.

* What happened? 

Students brought in the homework assignments they had chosen for themselves then shared their assignments in groups. I was there to answer questions, watch and listen. You can read more about this in post #7696 on the dogme list.

* Did you really not plan it at all? 

Depending on what you mean by 'plan', no I did not plan the lesson. In other words, I did not enter the classroom with a linear plan as to what interaction would take place during the lesson. The interaction unfolded and the language emerged for the most part.

* Why do you think this style (/attitude?) of teaching is better than the more traditional, "dogmatic", idea of lesson planning and
teacher-imposed lesson content? 

I don't think it is better per se, I only know it is better for me and seems to be much better for my students. By 'better' I mean the interaction feels more natural, the students appear more motivated and the learning opportunities, what van Lier calls 'affordances', are multiplied. The process of lesson planning can be fruitful for teachers if it requires them to reflect on their personal methodologies and pedagogies. Lesson plans do not have to dictate behavior and movements in the classroom like a script might do; however, I still find using the local context and lives of the students makes for lessons that surpass anything I could ever plan.

* What do you do when you walk into a class of students who are simply not interested/motivated?

How would I know that about the students after just walking into the class? You see, it's an assumption I'd rather not make. Students might be more or less interested/motivated at times, we all feel that way now and then during a learning process. If the students and I have started interacting and I sense boredom or lack of interest on my part or theirs then I assume I should do something differently. I'd rather not generalize about imaginary classes though.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7708
	From: Sue Murray
	Date: Fr Okt 29, 2004 1:37 

	Subject: PS on intonation


	(1) - tapes (of a special kind ...) and (2) - dictation:

(1)
what I found extremely helpful when I was an EFL (rather than an ESL)
learner of Italian were the tapes of 'comunicare meglio', (Christopher
Humphries), which were unique in their way; all the dialogues are either
unscripted and totally spontaneous recordings of different native speakers,
or (a
few) taken from Italian television and radio. Each dialogue is first heard
in its entirety (some are very very short, some longer), then broken up into
parts, in which you hear short stretches (a sort of Italian equivalent of
'pre-fabricated chunks' type of thing) several times over; so, 'in which you
hear', 'in which you hear', 'in which you hear'; 'short stretches', 'short
stretches', 'short stretches'; and so on (for only a part of each dialogue
and at normal speed)
I used to listen and listen to these tapes when travelling to work on the
tube, and as 'self-access'
material in a foreign country they were invaluable - it was like listening
to music, in a way, and often the full meaning of a particular dialogue was
not clear for weeks, but if I liked the sound of it, or a particular voice,
I could listen away as much as I liked (and no one knew what I was doing, or
threatened my pace, or asked me questions!)
It helped me become more aware of the sound and intonation of Italians, and
notice it better when I listened to live people; and it also helped me
internalise a lot of language.
However, although it helped somewhat with my own Italian intonation, it is
not so easy for everyone to easily, and spontaneously, use/imitate the
intonation of another language in all it's subtleties; and some people
seem to have a better 'reproductive ear' than others, whatever their age.
But anyway, my Italian intonation would have been far worse had it not been
for Christopher Humphries' tapes!

(2) dictation:
I can still remember most of a dictation I was given
about 15 years ago - ! - and tho it's only a dozen or so phrases, it's still
a kind of melody in my head; I can remember not only the words but also
the way it was delivered and chunked and paused, remember it as its sound
most of all, funnily enough, rather than the written words. And the phrases
as chunked were
useful 'insights' into the logic of the spoken language - the way certain
parts were together rather than separated, the characteristic way certain
sounds 'sound', the voice movement and pauses, the representative Italian
structure of the particular phrases; and I probably
realized these aspects more vividly and memorably because I got to recognize
them (those that I did) as part of my own developing fuller sense from the
passage as I successively reheard it.

and it's funny because the
piece was a (usually!) extremely boring text about appendicitis, but the way
it was read - and in a big hall with all us foreign students sitting in a
semicircle - was what made it interesting and memorable. And it was
probably the only dictation I've ever had that wasn't either in a language
laboratory or as a test. It was more like being part of a theatre
performance with the appendicitis dictation, and, above all, it was
enjoyable, and without any pressure whatsoever (it was up to us - a fairly
large 'audience' or rather class - to check our own work and draw our own
conclusions, although the guy (sorry; professor!) dictating welcomed
questions and doubts and listened willingly, attentively and with enthusiasm
to anything anyone wanted to ask him).

(sorry, just two vivid intonation-related experiences which Arianna's
question unwittingly drew out!)
Sue



	


	Group: dogme
	Message: 7709
	From: Sue Murray
	Date: Fr Okt 29, 2004 1:36 

	Subject: intonation patterns


	Can anyone help me out? I need to do a lesson where I would like to
introduce different intonation patters to L2 students.

Any ideas?

Thank you

Adrianna
******************************
just a few thoughts, Adrianna, rather than ideas!

first, why 'a lesson'? Intonation patterns are all around us whenever we
hear or use spoken language; (they also try and turn up in written work too,
via punctuation and italics and smilies and stuff!)
Surely you've already introduced your students to many intonation patterns,
and they to you?

At the same time, intonation is a complex part of spoken meaning;
saying the same thing - a word, phrase, whatever - with different
intonation according to how you feel/what you mean seems like a clear,
simple way of first sensitizing learners to tone/intonation; and I'm not
saying it isn't, but according to Jennifer Jenkins ('The Phonology of
English as an International Language'):
"Even among experienced EFL teachers on in-service courses, agreement rarely
results from tasks where, for example, some participants are asked to answer
a question with the word 'yes', expressing (unknown to the other
participants) for example, tentativeness, boredom, enthusiasm, and the like.
There are generally almost as many different guesses of the attitudes being
expresssed as there are listeners".
(But perhaps this is partly due to the 'artificial' nature of the
experiment, I don't know; our auditory system is a highly sophisticated
system which maybe picks up the 'involuntary' more clearly than the
sincerely faked?)

Maybe more than for any other aspect of foreign language, intonation is
something
which finds a valuable ally in drilling activities; drilling has many
guises, of course - even song lyrics, as well as poems, dictations and short
dialogues; and for reception, not only production;
and in the by now famous 'pre-fabricated' chunk, whose 'music' also provides
useful pointers as to where to pause; *lack* of pause can become an
intonation problem; and 'drama' or roleplay activities, maybe with students
working in groups to prepare and practice with teacher support when
desired.
one fairly 'classic' but often helpful activity (despite the above rider!)
is to use/model/create a 'one word' dialogue - a conversation which instead
of using full sentences just uses a word or two; for instance (to
hopefully give the idea if it's not clear):
A: beer
B: thanks
A: pint
B: half
A: driving
B: dieting
A: oh
B: yes
(voice 'punctuation' needs to be added; a la carte but in a way which makes
sense of the dialogue)
a rather banal example, but it's late and I'm tired! But it's very
adaptable and there are endless possibilities for context and content, and
students often come up with brilliant ones; one possible way of using them
is for other students to work out things like where the speakers are
(although that can be revealed beforehand), what the situation is, how the
speakers are feeling, what happens next, whatever.

One very worth reading/having ready reference to book is Alan Maley's 'The
Language Teacher's Voice', which covers lots of ground and provides
practical activities for the classroom including simple and enjoyable
breathing and relaxation activities and techniques (speech is a very
physical activity) whilst still managing to be an elegantly slim volume.

Certainly, helping students become more aware of their own and others'
intonation can be very important; what I've never found to be very helpful
(students of mine and of other languages in other classrooms have often told
me) are those type of 'rules' that say how our voice should move for certain
types of utterance; they just don't seem to ring true, so much of the time;
and most students tend to find them confusing and artificial.

But, to go back to the 'steps in a process' type of analogy, it is often
true that certain students - or certain L1 groups of students - can need
some specific (and patiently on-going), more explicit guidance on particular
aspects of intonation.
One example for Italian (and other) speakers can be a tendency to misplace
'nuclear stress'; for example, an Italian might say, "not the blue SHIRT,
the red SHIRT", whereas the English nuclear stress would fall on the
contrasting items BLUE and RED; this is not only due to a slight or
considerable tendency (depending on the individual) on the part of Italians
to tend to stress the last word, but also perhaps, intriguingly I think!, on
the fact that the contrast in Italian in the shirt example WOULD fall on the
last word, because it is the last word that is the adjective in Italian
("non la camicia BLU, la camicia ROSso"). (If u see what I mean)
(And a similar 'last word' problem can occur with 'little words' like
pronouns - eg, I like IT; maybe this is partly due to the fact that in a
language like Italian, pronouns are often 'seen but not heard' in that they
get 'buried' in an assimilation or a tag on; their relative 'prominence' and
'separation' in English can maybe make them cause an effort, a 'stress',
in their intonation; as when a subject pronoun can be unnecessarily
emphasised - they are only used for emphasis in Italian, and
'neutrally'/usually they are an inbuilt part of the verb form itself)

Sometimes it can be interesting to think about/compare with students the
different intonations they use in their own language(s) with the target
language;
or how the students' intonation (in their own language) differs in different
circumstances (who they're talking to; where they are; if they're being
sarcastic; what time of day it is; when they're trying to say something
delicate or diplomatic; how the 'sound' of questions can vary and when/why;
etc)
And sometimes, thinking about L1 intonation helps a
student realize more 'consciously' that intonation exists in this other
language too, via the process of thinking about something that is part of
them in their own language, but which perhaps they take for granted.

one article I and my colleagues found to provide very useful practical
background on pronunciation in general was Robin Walker's 'International
Intelligibility', widely findable, for instance on:
http://www3.telus.net/linguisticsissues/internationalintelligibility.html
though I have no doubt there are loads more; for example, there are many
listed on the following url, (but I don't think I've read hardly any of
them!)
http://iteslj.org/links/TESL/Articles/Pronunciation/

Sue
(there's a personal learning experience PS to this, but separate post as
this is already far too long)



	


	Group: dogme
	Message: 7710
	From: james coyle
	Date: Fr Okt 29, 2004 10:21 

	Subject: Re: back to the two Ps


	just think how many ways you can say " I"m in the bathroom"...at least 9


James

Sue Murray <suemurray@i...> wrote: 

I think Halima has caught the balance beautifully; product and process are
part of each other, part of the same 'movement'. And products are
processed and processes are produced, or
even producted if that's allowed; but it's not always so clear that there
is, or where there is, a 'separation' between the two. And that separation
may have more to do with how we perceive (and how we love to try to
'measure'?) than what actually happens;
granted of course that how we perceive is sort of important too!
(and apologies for pasting Halima's
posting below, but with so many postings on list recently it might be a
chore for someone to find it quickly if they want to re-read it)

Back to Dr E's cooking analogy, if I produce a meal that's c***, it doesn't
mean that I'm bad at cooking. It means that I need to do something or
somethings different in the preparation of that meal. (Or maybe I had a bad
day, or whatever.)

If I'm motivated to try again, in order to improve the 'product', I'll
experiment with changes to the 'process' - including, probably, helpful
suggestions from others. And it could be that I'm good at cooking certain
dishes, but not so much others.

To say that one dish shows my prowess or lack of as a cook is like saying
that one composition, or one examination, defines a student's ability in a
particular area. And in educational terms, this is, perhaps, where a
false 'product' *opposed to* 'process' dichotomy can sometimes (often?) set
in, become overarching, even take over?

And I think it was Tim N (forgive me if it was another member) who posted a
link to an article about the serendipitous aspects of science and
discovery - the by-sheer-chance (but also by-astute-noticing) by-products of
processes aiming at completely different
outcomes; (in fact, I recently read an article saying that drug companies
are wasting money spending on searching for new drugs, because most new
drugs are discovered by chance in completely different industries; not
saying at all that this is necessarily true, but it does reflect an
underlying realization that process and product are often inextricable,
mutually influential, not purely linear); and there are
so very many of these examples, including 'banal' (but I don't mean that)
ones in our everyday lives and relationships. (Can even happen in the bath,
apparently)

Sue

Halima wrote:
"surely, process and product are both parts of a whole including initial
products before some ultimate final product. -- writing, and for that
matter, speaking - I notice (as opposed to having done studies on the
subject) greatly improve when communication is intended, rather than
speaking to demonstrate one can or writing to fulfill an English class task.
Reading and writing are, I thinking greatly improved by just doing it - part
of a process. Doing it, reflecting on what was done, checking feedback ( how
interested is the reader/listener) and then adjusting and doing it again.
Classes CAN help - they don't always do so, teacher CAN make suggestions
comments, show models, suggest clearer grammer, syntax, and vocabulary - and
make the process more efficient for those who follow what the teacher says.
But then that supposes an interaction on both parts which is also
communication, - I mean this in the sense of paying attention to the other
person, if and how that person responds, teacher - student,
listener -speaker, reader - writer. Writing can possibly be more difficult
because the response is delayed and sometimes absent, but surely one can
read what one writes oneself some minutes or hours or days later and
reflect - does it make sense, does it sound good?"
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	Group: dogme
	Message: 7711
	From: Martyn & Sandie Brown
	Date: So Okt 31, 2004 12:31 

	Subject: assessment


	Finally I am coming out of 'lurkdom'. I really do enjoy reading the posts but sometimes feel a little afraid to contribute ...yeah I know crazy. I have followed the product/process analogies with great interest. I think of it as a kind of bus journey. Seems to me that there are two ways (at least) of doing the journey when you are not the driver. One is you get on the bus and sleep until you reach the destination (ie product) and the other is you get on the bus and have a wondeful time taking in all the sights, experiencing new things and maybe even gaining insights on the way (process).

Now to assessment- product?? I have to write some material for teacher aides here and have the Government handbook on ESOL assessment procedures. Part of the assessment on speaking is a thing called a Record of Oral Language. Seems that the 'tester utters a series sentences in ever increasing complexity, starting with things like"A plant gows" to "why didn't we have fruit this year", and so on. The one being 'tested' has to parrot the sentence back.??????? How can this have any integrity?
I think it is a case of the Emperor has no clothes, but I am willing for someone to try to convince me otherwise.
Sandie

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7712
	From: sthornbury@w...
	Date: Sa Okt 30, 2004 4:58 

	Subject: Re: assessment


	On 30 Oct 04, at 18:31, Martyn & Sandie Brown wrote:

>I have to write some material for teacher
> aides here and have the Government handbook on ESOL assessment procedures.
> Part of the assessment on speaking is a thing called a Record of Oral
> Language. Seems that the 'tester utters a series sentences in ever
> increasing complexity, starting with things like"A plant gows" to "why
> didn't we have fruit this year", and so on. The one being 'tested' has to
> parrot the sentence back.??????? How can this have any integrity? I think
> it is a case of the Emperor has no clothes, but I am willing for someone
> to try to convince me otherwise. Sandie
>

I have heard of these tests - they even have a name (elicited 
response something or other) and there does seem to be some 
research that backs them up - not as a test of oral competence - 
but as a test of overall proficiency - hence they were (are?) a 
popular form of level test in Japan, among other places, apparently. 
The ability to encode, decode, and re-code an utterance at 
increasing levels of complexity (i.e. going beyond simply echoic 
memory) is also a feature of dictations, which were widely touted 
as reliable form of proficiency testing a few years ago. So I wouldn't 
dismiss them out of hand, but as a test of speaking, as I say, they 
would seem to lack validity.
Scott



	


	Group: dogme
	Message: 7713
	From: Diarmuid Fogarty
	Date: So Okt 31, 2004 8:19 

	Subject: Error correction


	Hi Dawn
Can you forward the following to the rest of the department, please?

########################################################################

Following the workshop on error correction, I have spent all of half
term sat in a room, trying to come up with THE solution. Here is a
suggestion:

Based on the main points of the talk about error correction (which for
those who were prevented from attending were:

1. It remains completely and utterly undemonstrated that error
correction results in any improvement in accuracy.
2. responding to what was actually written (rather than how accurately
it was written) does seem to lead to beneficial change.
3. the exception to Truscott's claim was the work done by Lantolf and
Aljaafreh who based their model on the theories put forward by Lev
Vygotsky.
), I wonder if the following technique might prove useful:

Stage 1. Students write first draft and include at the bottom a few
words about what they would like you to focus on (articles, verb tenses,
subject-verb agreement etc).

Stage 2. You read and highlight all errors but only provide any detailed
feedback about requested area.

Stage 3. Before writing 2nd draft, Ss work in small groups to peer
correct. T available to answer any questions that are beyond their
capabilities. Ss write second draft. You feedback on requested area
again.

Stage 4. Ss hand in third draft. You grade and hand out a photocopied
exercise on requested area of grammar.

RATIONALE: 
Stage 1. Ss requesting area to focus on means that they are ready to
learn something about that thing (ie they are primed to absorb words of
wisdom).
Stage 2. Whilst giving them feedback on their requested area, you are
also drawing their attention to other possible areas for improvement for
future selection (or recommendation).
Stage 3. A nod to the Vygotskian idea that knowledge is created
socially.
Stage 4. The grammar exercise should be an opportunity to evaluate
whether anything has been learnt.

This is only a suggestion, so if anyone would like to give it a go (as a
kind of action research project), let me know.

Diarmuid
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	Group: dogme
	Message: 7714
	From: arnoldhk
	Date: Mo Nov 01, 2004 6:17 

	Subject: error correction


	Hi all

D, I think your idea for a small scale classroom research sounds very do-able.

I will trial this with my tertiary students first but my gut feeling is that my Primary 6's )11-12 years old) could also manage this.

I firmly believe that we shouldn't overwhelm our learners with ALL their errors and what appeals is to get them to identify one aspect to focus on at a time.

I also like the link to Vygotsky's social interaction theory because this is far less threatening than straight to the teacher for 'correction'.

I have to be pragmatic ... as much as I absolutely do not love taking my purple/green pen to work and would love to focus on 'meaning', the reality is that my learners are in a competitive society where 'accuracy/form' are the leaders and the only aspect of language which is measured. I'd be doing them an injustice if I didn't help them be more accurate.

Great idea D, well done! Will let you know how I get on.

Bye for now
Wendy




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7715
	From: diarmuid_fogarty
	Date: Mo Nov 01, 2004 7:19 

	Subject: Re: error correction


	--- In dogme@yahoogroups.com, "arnoldhk" <arnoldhk@n...> wrote:
> I have to be pragmatic ... as much as I absolutely do not love 
taking my purple/green pen to work and would love to focus 
on 'meaning', the reality is that my learners are in a competitive 
society where 'accuracy/form' are the leaders and the only aspect of 
language which is measured. I'd be doing them an injustice if I 
didn't help them be more accurate.

Thanks for your enthusiasm, Wendy. I wondered if anybody would think 
that I had just missent my e-mail! As you may have gathered, this is 
a follow up to a session that I did as part of our "training days". 
Whilst researching for the session (which makes it sound as if I did 
much more than a google, but...), the point that was being made 
repeatedly was that error correction is not proven to have any effect 
on accuracy whatsoever, even when that error correction is as 
detailed and as personally delivered as it is possible to get. John 
Truscott, a man who would feel well at home on this list, if only for 
his bloodymindedness (a compliment as far as I'm concerned), actually 
argues that error correction is harmful. Subsequent research has 
supported his claim that error correction does not advance accuracy. 
On the other hand, focusing on content does seem to have benefits, 
although improved accuracy is not one of them. 

The only voice of dissent that is not so easily dismissed came from 
the work of Lantolf and Aljaafreh (if anybody has their 1994 paper on 
Negative feedback, I would dearly love to see a copy). They put 
forward research that showed that error correction that was carried 
out by peers and graded within the ZPD of the learners was likely to 
lead to improved accuracy.

So, why am I telling you all of this when I am more than aware that 
you probably know it all anyway. Firstly, because I can't stop myself 
from writing far too much than is good for me or my reputation. 
Secondly, to suggest that although your final result above (some 
feedback) is a good'un, your reasons could change. By which I mean, 
that as error correction apparently leaves accuracy unaffected, you 
would hardly be doing your students an injustice to avoid wasting 
your time and theirs on it. Nevertheless, we do work in educational 
settings where feedback is usually expected or demanded from our 
learners. To ensure validity, we often need to get out the red pen -
or the green one, or the blue one, or the purple one, or the glittery 
golden one. Similarly, if you "would love" to focus on content, the 
research (I can hear the disdainful sniffs) has been done to show 
that you don't need to feel guilty. It's not a vice, well, not a 
serious one. 

I'm going to continue to offer restricted feedback, based on areas 
already identified by the learners, partly because I think it might 
be effective; partly because my learners would think I was abdicating 
if I refused to "correct" their work; partly because the nature of 
the IELTS exam writing tasks makes it very difficult to respond to 
content ("So, Jian, it was interesting to see that the projected 
sales of silver goods drops to such a low in the months of July and 
August, don't you think? What other goods do you think are likely to 
see a fall in sales in this period?"); partly because although they 
haven't proved that error correction leads to improved accuracy, part 
of me tells me that it must...surely...no?

Diarmuid



	


	Group: dogme
	Message: 7716
	From: djn@dennisnewson.de
	Date: Mo Nov 01, 2004 2:15 

	Subject: Re: Re: error correction


	Diarmuid, Wendy,

When my life was dominated by correction (of 'essays' written by German university 
students) I found, whatever research claimed to demonstrate:

1. Students wanted (needed?) demanded the psychological reassurance of having 
their scripts fully annotated by Father/Mother Marker.
2. I found that selectivecorrection procedures that are recommended: "This week I'll be 
concentrating on prepositions" didn't function for the students, or for me. (Neither did 
the writing and improving of drafts. We weren't in to that sort of writing).
3. The systemacity of the procedure (structure/framework/scaffolding) that evolved 
helped me and the students.

//Several footnotes necessary, including.(1) There were different kinds of writing - 
Speed Writing: "Write for 5 minutes on..." Assignments were based on preparatory 
reading/discussion (done in class).(2)"Essay" as a term abandoned and replaced by 
"Writing in English". (3) As we are always reminding each other, so much depends on 
the political, social and educational systems within which we work. "This is how I did it" 
is an acceptable statement. "This is how to do it" isn't.//

4. I categorized errors (L for lexis, Prep, T for tense and so on)...and wrote in the 
correction myself. I also wrote comments as I read "Did he REALLY?") and a general 
comment at the end - making it as genuine as possible: ("Frankly, I would have hated 
the holiday you describe...")

5. I produced a worksheet called "Matters arising" which was a selection of errors made 
that I decided might be useful to discuss in class.

Somehow this heavy-handed approach worked. One student wrote: "I've so enjoyed this 
course. It was like writing a long letter to a good friend each week."

Did all the marking improve anyone's accuracy? I rather doubt it. What was improved
was the students' confidence to have a go at writing what they wanted to say in a 
foreign language.


Dennis



	


	Group: dogme
	Message: 7717
	From: Diarmuid Fogarty
	Date: Mo Nov 01, 2004 2:34 

	Subject: Re: Re: error correction


	>>> djn@d... 01/11/2004 13:15:15 >>>

wrote

Somehow this heavy-handed approach worked. One student wrote: "I've so
enjoyed this 
course. It was like writing a long letter to a good friend each week."

Did all the marking improve anyone's accuracy? I rather doubt it. What
was improved
was the students' confidence to have a go at writing what they wanted
to say in a 
foreign language.


This would appear to be in keeping with the research which would appear
to suggest that your response to the content of the essays resulted in
an improvement in the fluency of students' writing. As for the rest of
it, Truscott et al. would seem to be suggesting that you were wasting
your time. 

Diarmuid
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	Group: dogme
	Message: 7718
	From: djn@dennisnewson.de
	Date: Mo Nov 01, 2004 3:14 

	Subject: Re: Re: Re: error correction


	Diarmuid,

In research terms my own feeling is that Truscott et al are right i.e. that I wasted an 
awful lot of time doing all that correction. I had to do it, though - this is how I saw it - to 
retain the students' confidence. The 64,000 dollar question is how can you convince 
learners - let alone parents, educational authorities etc. - that detailed error correction 
produces no improvement? The feeling that the written language produced by learners 
requires detailed correction goes deep.

Dennis



	


	Group: dogme
	Message: 7719
	From: Diarmuid Fogarty
	Date: Mo Nov 01, 2004 3:31 

	Subject: Re: Re: Re: error correction


	A question that might be worth another $64000 is why so many teachers
also seem to believe that detailed feedback on errors made in writing is
also likely to prove fruitful, even when those teachers are very much
aware that the same strategy employed in correcting spoken English would
be pointless. Does it have something to do with the concept that the
written form is more permanent and therefore it is easier to spot errors
and correct them? Is this the same assumption that dogme makes when we
stress the need to capture language as text for examination? Or is it
that we feel that the written form is purer and less tolerant of errors?
Why can somebody get a good mark in a spoken English exam, but fare so
badly in writing? Is there no room for communicative competence in
writing exams?

Lots of questions, and no answers. I'll be interested to read what
people have to say.

Diarmuid
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	Group: dogme
	Message: 7720
	From: Robert M. Haines
	Date: Mo Nov 01, 2004 4:50 

	Subject: written English


	Diarmuid asks: A question that might be worth another $64000 is why so many teachers also seem to believe that detailed feedback on errors made in writing is also likely to prove fruitful, even when those teachers are very much aware that the same strategy employed in correcting spoken English would be pointless.Does it have something to do with the concept that the written form is more permanent and therefore it is easier to spot errors and correct them? 

Yes, I think it does, Diarmuid. I also think most of the writing from students is of a more "serious", i.e. structured genre such as the argumentative essay, so we expect a finer product. This expectation might also be linked to the notion that a good writer revises and edits her work, hence we look for a more polished product. Finally, I think that just as dialect indicates status and membership for listeners, lexical range and use of particular chunks in writing trigger emotional, social and psychological responses in readers. While that last statement reads like a no brainer, I wonder how often I've considered its implications for EFL and ESOL writers. I certainly know how I react to the 'e-mail script' I have seen trainees submit on CELTA courses: "If young people held popular writing to the same technical standard that they do music videos..." okay, now I'm sounding like an old fuddy-duddy. I guess I'm trying to point out the irony in what passes as acceptable for writers who've inherited a language and those writers we consider to be approaching English through the portals of another language.

Is this the same assumption that dogme makes when we stress the need to capture language as text for examination? 

Does dogme make that assumption? To me a summary of the day's class helps students collect and organize events in a productive way that allows recycling of language. I also get to take a look at what likely seemed prominent to individuals during a lesson.

Or is it that we feel that the written form is purer and less tolerant of errors? 

Again, I think we do expect more from written text, especially in view of the history of the written Word and words as either gospel or something accessible to only an elite set of formally educated members of a society. Of course, all that has changed to some extent, I think, for the better.

Why can somebody get a good mark in a spoken English exam, but fare so badly in writing? Is there no room for communicative competence in writing exams? 

If we asked students to perform a test in which they corresponded in a virtual chat room for fifteen minutes, we might be more flexible with our banding of communicative competence; however, we seem to have created two worlds of English for its learners: one is the more formal and formulaic domain, where accuracy and exams are brought to the fore; the other is the less formal and more flexible space where English leaves the classroom and enters the chat room or board room. Most of us would probably hang out in the latter venue, but that seems unlikely without running the gauntlet if you will.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7721
	From: Balbis
	Date: Mo Nov 01, 2004 5:28 

	Subject: 


	For an assignment I have been asked to select a tapescript (from ELT published material of from an authentic recording and identify and comment on four different patterns of intonation ( not including sentence stress or connected speech) I have show how the material may be adapted to incorporatd work on phonology, outline a lesson based on the text, one of whose outcomes is for learners to recognise some or all the patters of intonation identified .

I would like to use a published tapescript for a business English class (upper intermediate). Any ideas??


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7722
	From: djn@dennisnewson.de
	Date: Mo Nov 01, 2004 6:04 

	Subject: (Fwd) Re: Re: Re: Re: error correction


	Diarmuid, thinking aloud about the persistent belief that a learner's written language 
should be corrected, writes: 

"Does it have something to do with the concept that the written form is more 
permanent and therefore it is easier to spot errors and correct them? " 

I'm quite certain that is one reason. Speech leaves no permanent trace, unless you 
make a recording. Marks on a page or bits and bytes on a screen can be read over 
and over again. 

Diarmuid also asks: 

"Or is it that we feel that the written form is purer and less tolerant of errors?" 

It could be that, but isn't it also because the written form is so tangible - you can 
isolate elements easily - wrong preposition, missing article, inappropriate register 
etc.and offer the "correct" forms. Speech could be dealt with similarly - /i:/ 
articulated too high, final /d/ wrongly de-voiced, sentence intonation incorrect, 
incorrect stress on "incorrect." Speech could be dealt with like that, but I bet 
there aren't too many classrooms where it happens. 


Finally, Diarmuid writes: 


"Why can somebody get a good mark in a spoken English exam, but fare so badly 
in writing? Is there no room for communicative competence in writing exams?" 

Well, once we start talking about examinations many things are possible. It's quite 
possible for a person to get a good mark in a spoken English exam because he/she 
communicates well, despite inaccuracies. Almost by definition, though, 
examinations go in for the measurable - right:wrong - and although there could be 
an examination in written communicative competence I bet most people would 
want an accuracy element amongst the factors to be considered in awarding a 
grade.. 

Dennis 

-



	


	Group: dogme
	Message: 7723
	From: fiotf
	Date: Di Nov 02, 2004 1:35 

	Subject: written errors


	Diarmuid asks:
A question that might be worth another $64000 is why so many teachers
also seem to believe that detailed feedback on errors made in writing 
is
also likely to prove fruitful, even when those teachers are very much
aware that the same strategy employed in correcting spoken English 
would
be pointless.

Certainly in the case of many mainstream teachers, the answer 
is 'history'. Having worked alongside many state ed teachers here in 
Spain, doing the ol' TD and civil service exam preparation, I've 
found that most teachers are loathe to let go of their lavish use of 
the red biro, simply because that's what their teachers did, and what 
all their colleagues do, and cuz it's 'what a teacher does'. I have 
rarely been able to convince them just to circle or gently underline 
the offending items, in a sort of 'x marks the spot' mode, so that 
students can ponder why the circle is there. Oh no, it's the full 
blown correct alternative written above in red pen. WHich of course 
most students never look at, so it's waste of the teacher's time. But 
it seems tradition is at fault, and a general distaste 'ground-
breaking' ideas.

In terms of the written versus the spoken word, the written may be 
more permanent, but the spoken as also faster, so to correct every 
error is at times totally impractical, and the demotivated face is 
right in front of you, should you even attempt it. So maybe we are 
more accustomed to justifying that 'slacker' attitude to correction 
(and also consider the large number of language classrooms around the 
globe where the spoken language is not really even delved into).
The communicative factor, um, yeah, spoken language is overtly 
communicative on the whole, but, whilst out of the classroom written 
pieces are for communication (list posts, emails, notes for the 
babysitter.....) in the classroom, well.... "My ideal house", "A 
childhood memory" even "A formal letter" etc.?? There's very little 
communication going on, and are often just the gelling of grammar and 
vocab McNuggets. IMHO. Hence an occasionally manic attention 
to 'getting it right' in written pieces. 

Feeling cynical, sorry.
Fiona



	


	Group: dogme
	Message: 7724
	From: djn@dennisnewson.de
	Date: Di Nov 02, 2004 9:31 

	Subject: Re: written errors


	Fiona writes:

"I have rarely been able to convince them just to circle or gently underline 
the offending items, in a sort of 'x marks the spot' mode, so that 
students can ponder why the circle is there. Oh no, it's the full 
blown correct alternative written above in red pen. Which of course 
most students never look at, so it's waste of the teacher's time."

I began classifying 'errors' ( naturally, I mean interlanguage....) because when 
students pondered aloud they questioned everything in sight - some guidance and 
restricting focus was necessary - "There is something wrong in this sentence and 
it is W.O. - word order.".

As for a gentle, humanistic underlining, my students felt cheated. In most cases 
they didn't know the correct version or they would have written it. They would 
have felt let down if, in effect, I would have said: "There is something wrong 
here" and they had replied: "What?" and I had grinned and replied: "Try to find 
out."

It's worth repeating (from my last posting) that I'm describing experience with 
German students, teachers in training - and I realise you can't generalise. But 
those students really did look at those detailed corrections. What I was always 
sceptical about was how much they learned from their inspection of, say, 35 
points from two pages of writing.

The German students, though, were writing communicatively. All of their 
assignments were basically: "What I think, feel about....." The corrections were 
aimed at helping them to say what they wanted to express more effectively.
From my professional life before German students I've not forgotten that written 
work is often mainly a device to see if the learners have mastered some usage that 
the teacher or the textbook or the syllabus is interested in and has precious little 
to do with communication.

Dennis





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7725
	From: Robert M. Haines
	Date: Di Nov 02, 2004 4:45 

	Subject: written error action research


	By no means what I consider serious action research, but I have toyed with Diarmuid's AR suggestion by first giving students a list of twenty questions about the Halloween party they attended on Friday, e.g. Was there enough food for everyone. I tried to formulate questions that could in turn be used as statements in a short text about the party, e.g. there was enough food for everyone.

Next, I had students try to fill in the gaps I'd created to the same questions, e.g. ___ ______ enough food for everybody? before checking their answers with the original list of questions.

Finally, students write about half a page (10 minutes) about the party, using dictionaries, the list of questions and whatever else they need. I ask students to tell me what to focus on in correcting their work, giving as examples spelling, prepositions and punctuation. About half chose spelling, the other half punctuation, and a few asked me to look carefully at prepositions.

Conclusion: he items to be focused on ended up being teacher-led or else I got lucky and guessed what they all would want me to focus on. There is some support for my hypothesis in the fact that the items of focus requested by the writer were often not a concern, e.g. "Please focus on my spelling." written on a paper with great spelling of difficult words but very weak punctuation. It could also be that such writers made extra efforts to monitor their work in the area of focus.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7726
	From: djn@dennisnewson.de
	Date: Di Nov 02, 2004 5:05 

	Subject: Re: written error action research


	Rob writes:

"I ask students to tell me what to focus on in correcting their work, giving as 
examples spelling, prepositions and punctuation."

Rob, weren't you being a bit like a conjuror there who pushes forward the card he 
wants the person from the audience to choose? As a piece of classroom research 
it would be interesting to see what happens if you also give amongst your 
examples - articles, agreement, word order, tense, handwriting, nothing (Just a 
comment), everything.

Dennis



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7727
	From: Robert M. Haines
	Date: Di Nov 02, 2004 6:06 

	Subject: AR on written errors


	Dennis writes: Rob, weren't you being a bit like a conjuror there who pushes forward the card he wants the person from the audience to choose? As a piece of classroom research it would be interesting to see what happens if you also give amongst your examples - articles, agreement, word order, tense, handwriting, nothing (Just a comment), everything.

Yes, I agree, Dennis. I added the examples in response to the blank stares I got from students when I asked them to choose an item for my correction to focus on. Some still said "Todos" or "Everything" after we'd agreed they would choose one item. Perhaps making it clear that I would mark every item but focus and comment on only the one would have been more fruitful.

This all reminds me how important it is to consider how we express our intentions and make our requests as teachers. Sometimes instructions or requests can determine a lot of the interaction, at least the framing of such interaction.

The parent-ese that Dr. Evil has written about still feels better to me than any form of overt correction. I do like the idea of peer correction though. 

One thing I always find interesting when I read student papers is how bits and pieces from previous lessons pop up here and there. Sometimes the appearances are quite odd, even disturbing to me when I consider the possible ramifications for acquisition. For example, I once did an activity where I read a list of words for the students as they would sound in a full phrase or chunk. So I would read /gub/ as in /gubai/ Good-bye. At first the students don't know what to make of it then they hear the full utterance and say, "Oh, that's what you meant!" It's an awareness-raising activity that highlights connected speech. Btw, I first saw the activity in The pronunciation Book by Tim Bowen with J. Marks. (Longman, 1992). 

Anyway, the word 'goob' appeared in a paper instead of 'good' yesterday. One thing about constantly collecting student writing, especially quick summaries, is that a teacher can often almost watch the interlanguage morph from day to day.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7728
	From: Diarmuid Fogarty
	Date: Di Nov 02, 2004 9:19 

	Subject: Dictogloss


	I'd be interested to read about the different techniques people use in
the final stage of a dictogloss. Once students have heard and
reconstructed the text, what do you do to focus on the language? I
usually get a class version written up on the board and then go through
it with the students, coaxing them to change things that need changing
and drawing their attention to any collocations. Today I tried to get
them to work in groups, each group producing its version. These were
then stuck up on the wall and compared to the OHT of the original. It
didn't work too well.

Any other ideas?

Diarmuid

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
presented are solely those of the author and do not necessarily represent those of 
City College Manchester. 
If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7729
	From: Robert M. Haines
	Date: Di Nov 02, 2004 9:43 

	Subject: Re: Dictogloss


	A lot depends on the original text.If a limerick is being used, for example,
it might be helpful to work on stress patterns with students, possibly by
asking them to mark the stress in lines, compare with classmates then look
at your placement of stress marks.

One thing I always try to incorproate into dictogloss is students getting as
much peer feedback as possible. It feels like wringing a sponge until it's
absolutely dry. There's usually more shared knowledge than students expect.

Rob
----- Original Message ----- 
From: "Diarmuid Fogarty" <dfogarty@c...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, November 02, 2004 12:19 PM
Subject: [dogme] Dictogloss


>
> I'd be interested to read about the different techniques people use in
> the final stage of a dictogloss. Once students have heard and
> reconstructed the text, what do you do to focus on the language? I
> usually get a class version written up on the board and then go through
> it with the students, coaxing them to change things that need changing
> and drawing their attention to any collocations. Today I tried to get
> them to work in groups, each group producing its version. These were
> then stuck up on the wall and compared to the OHT of the original. It
> didn't work too well.
>
> Any other ideas?
>
> Diarmuid
>
>
****************************************************************************
******
> This e-mail and any files transmitted with it are confidential and
intended
> solely for the use of the individual to whom it is addressed. Any views or
opinions
> presented are solely those of the author and do not necessarily represent
those of
> City College Manchester.
> If you are not the intended recipient,please be advised that you have
received this
> e-mail in error and that any use, dissemination,forwarding, printing, or
copying of
> this e-mail is strictly prohibited.
>
****************************************************************************
******
>
>
>
>
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> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
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	Group: dogme
	Message: 7730
	From: Peter M Hanley
	Date: Di Nov 02, 2004 11:28 

	Subject: dictogloss + 20 questions


	Re the dictogloss, Diarmuid, I usually find that by the time they´ve 
got the whole thing up on the board, which in my experience (the way I 
do it) takes ages even for just a few sentences, everyone´s pretty much 
ready to move on to something else, such as their own take on the 
matter etc. I don´t remember ever having analysed the language too 
much. Did you feel they needed/wanted to go farther into the language? 
Speaking about dictogloss, one of my students requested we do one every 
week as he found it "the ultimate language learning activity" and 
"it´s like swimming in English"-high praise indeed. He then suggested I 
not bother scripting it, but just record whatever comes into my 
head-natural like. I hate listening to the play-back, but the language 
is often rich in the kind of stuff that doesn´t usually get taught.
I like the suggestion (Diarmuid/Rob?) of giving the students a list of 
questions prior to a writing task. I think this could be easily applied 
to a variety of tasks requiring input of language/ideas.
I am currently teaching another military group (the one I described in 
an earlier posting was canceled) and supposedly preparing them for the 
internal army exam in February, part of which involves writing short 
essays on incredibly complex issues such as the role of the U.N, or the 
pros and cons of European unity, modern warfare - stuff that most 
people would find hard enough in their own language, let alone a 
foreign one...
Anyway, how to get these poor (pre-int) folk writing on such issues? 
Brainstorming words and ideas still leaves them unprepared and 
uninspired. In today´s class, after some discussion, they came up with 
a title for some writing about the "war on terror" to be done in class 
next week. (I make no apologies for the outrageously political nature 
of the theme - this is the sort subject they´re asked to write about.) 
I left the class kicking myself for setting such an ambitious task and 
wondering how to wriggle out of it next time -"let´s just chat about it 
instead (..and hope it goes away)" was the plan, until I read the 
suggestion of the list of questions. Given enough language input, they 
might just be able to pull it off. I´ll write out a list of about 
twenty commonly expressed and contrasting opinions, to which they´ll 
respond: I agree / don´t ask me! / absolute rubbish! With a little 
luck,(plus a few linking words), they should be able to tack a few of 
these sentences together and come up with a coherent piece of writing - 
better than nothing.
This morning, this same group really got carried away with the running 
dictation about that bar in Paris that always correctly predicts the 
U.S election results. It was fun to observe the old Sergeant-Major
legging it across the room, determined to finish first.
Many thanks,
Peter



	


	Group: dogme
	Message: 7731
	From: Sue Murray
	Date: Mi Nov 03, 2004 1:07 

	Subject: Re: Dictogloss


	Like Rob, what I usually feel is most involving and valuable about
collaborative activities like dictogloss is the peer teaching and learning
that goes on, both explicit and implicit (dare I say process, not product?!)
Rob commented, "It feels like wringing a sponge until it's
absolutely dry. There's usually more shared knowledge than students expect."
And that shared knowledge often gets 're-co-constructed' along the way;
sometimes to the point that the original text becomes almost redundant,
because the journey is so rich ...

(And there might be one or two things some students are still not in full
agreement about, and those can often the best focus if any further squeezing
is desired?)

maybe students comparing their version to the original one on an OHT can be
'visually' difficult for some (depending of course on the length of the text
concerned)? Like those exam tasks where you have to put
language from the rhs of a double page in the right place on the lhs - it
can be disorientating as well as tiring and disjointed to keep having to
look in all those different directions, whilst retaining and comparing exact
words in your short term memory (especially if the sponge is dry!) Maybe
re-hearing the original while reading (silently) their own version could be
a 'smoother' way to pick up on differences, if noticing differences is the
objective. If the reconstruction part of the activity has caught fire, there
will already have been a lot of useful, 'well-graded' focus on language
(although not always necessarily focus on the specific language the teacher
wants to highlight?)

And sometimes it's just that students have had enough of the text by the
time they've actively reconstructed it (ready to throw in the sponge?), the
essential buzz and adrenalin has waned;
and the text itself as an object or product is better springboarded as a
pre-text for something else (whether discussion, variation around the theme
or topic, continuation or animation of story or dialogue - as Rob said,
depending on the text type used)
And if the teacher thinks it useful, the original text can always be
re-presented in some way in a 'fresher', subsequent moment.

It also depends on the group concerned; I had one (teenage) class last year
who absolutely loved checking their peers' work and did it far more
assiduously and carefully than they ever would have done their own .... the
two occasions we used a short dictogloss text, for example, they were highly
motivated to find differences from the original in another group's text,
even though they'd 'had enough' of their own versions by then. (But I
certainly wouldn't take this group as any sort of model - just an example of
different, largely in-group socially motivated!, responses to language
activities)

And one of the 'beauties' of something like dictogloss is that it can help
drum home to some 'right vs wrong' indoctrinated learners how differences
can so often be alternatives and points of view or nuances, or even
improvements, not errors.

(But perhaps the main purpose of using a dictogloss or any type of
'imposed' - or improvised - activity is to motivate and engage students in
using language, wanting to, and thereby noticing their own 'gaps'?)

(Alternatively - and from some of what I've read about some Chinese
learners for instance - if a particular class seem 'dissatisfied' because
they feel there should be a sort of 'teacher closure/feedback' to a specific
language activity, the teacher could underline one or two 'dodgy' things, if
there are, in each walled version and ask each specific group to check the
original for those specific differences?? Or select a phrase or two from
each version which differ, or differ from the original, and make those a
point of general focus/comparison or even teacher 'elucidation'; to 'take
the reins' and give a smidgen of teacherly feedback to the activity, if
that might seem to be what is lacking from the students' expectations/if
they don't see checking their own work together as the 'reason' they come to
class?)

Sue



	


	Group: dogme
	Message: 7732
	From: Sue Murray
	Date: Mi Nov 03, 2004 1:29 

	Subject: Re: dictogloss + 20 questions


	sorry, Peter, just out of curiosity - you say your military group are taking
an internal army exam in February - so I don't suppose it's the NATO STANAG
English test? (Just that we have a lot of military personnel here who take
the STANAG and it might be interesting to compare notes!)

Sue



	


	Group: dogme
	Message: 7733
	From: Julian Bamford
	Date: Mi Nov 03, 2004 9:30 

	Subject: A few examples (of materials free teaching)?


	Hi Lee,
This is a late response to your 10/28 message ("A few examples?) about
the workshop you're giving on materials free teaching. You invited us to
answer the following questions:

* How did your last dogme lesson go?
* What happened? 
* Did you really not plan it at all?
* Why do you think this style (/attitude?) of teaching is better than
the more traditional, "dogmatic", idea of lesson planning and
teacher-imposed lesson content?
* What do you do when you walk into a class of students who are simply
not interested/motivated?

My answers are mostly not relevant to the workshop as I use mountains of
materials -- albeit self-made photocopied or printed handouts rather than
commercial textbooks. I know that part of the dogme philosophy is no
materials or photocopies, but for me, that's something that follows from,
rather than leads, what dogme is about.

What turns me on about dogme is the idea of "lessons that are primarily
based on the language that emerges out of the communicative needs,
interests, desires of the people in the room." Commercial textbooks by
definition impose a one-size-fits-all methodology and syllabus upon a class.
The results are more or less deadening in my experience. In answer to your
fourth question, I find I get better results when I work with who the
students are, which is why I do it. I do plan like crazy, though, and make
copious handouts based on what I predict is the language that will emerge
from the communicative needs etc. of my students.

Question 1: My last lesson went well. I began by chatting with students as
they came in. Then students paired up and talked with each other using the
questions and sample answers on my handouts. They each wrote an average of
4 questions on the handout, asking how to say certain things in their native
language in English. I'll translate some of their questions into English
and make a handout of the most useful answers to give them in the next
class.

Without the methodological progression of a textbook, I have to use my own.
There must be several aspects of it. Some of the more important seem to be:
--Let students be successful in what they are doing. Don't overwhelm them.
Help them to think that mistakes are "great (i.e., useful) mistakes!"
--When useful English comes up, look for chances to reintroduce it in other
real contexts so students have the best chance of internalizing (being able
to automatically use) it.

Your last question: If I walked into a classroom of people who aren't
interested or motivated, I'd talk to them about their feeling, discuss my
and their responsibilities (to the educational institution) if any, and take
it from there. I do know that working with who students are and what they
are interested in in their "real lives" motivates almost anyone.

Good luck with your materials free workshop. Do you know the largely
materials-free 'Lessons from Nothing' book in the Cambridge Handbooks for
Language Teachers series? Several other books in that series (The Standby
Book; Five-Minute Activities; Laughing Matters: Games for Language Learning)
also include materials-free class ideas.
Julian 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7734
	From: Russell Kent
	Date: Mi Nov 03, 2004 7:33 

	Subject: Stanag Tests


	Hallo Sue 

I am studying for a Masters in Applied Linguistics. I had to write a paper on evaluation and chose to compare a Polish Stanag Level 3 test with a Greek CEF B2 test. If you're interested I can send you a copy.

I am also researching English language use within NATO for my dissertation. 

Regards

Russ
----- Original Message ----- 
From: Sue Murray 
To: Dogme 
Sent: 03 November 2004 01:29
Subject: Re: [dogme] dictogloss + 20 questions


sorry, Peter, just out of curiosity - you say your military group are taking
an internal army exam in February - so I don't suppose it's the NATO STANAG
English test? (Just that we have a lot of military personnel here who take
the STANAG and it might be interesting to compare notes!)

Sue
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	Group: dogme
	Message: 7735
	From: Melanie King
	Date: Mi Nov 03, 2004 10:41 

	Subject: Re: Dictogloss


	These are a couple of things I did with a dictogloss of about 7/8 sentences 
to personalise it, once the students got it all out and corrected on the 
board :

- I asked them to change the tense from Simple Past to Present

- Next I underlined 4/5 key sentences (on the board) which the students 
used as models to write about themselves ie; substitute some words with 
their own info. I supported by modelling one and highlighting their 
errors. Once it was correct, I asked them to re-write the sentences without 
copying. If they needed to they could look, cover and write!

Any other ideas?!

Mel

-- Original Message ----- 
From: "Diarmuid Fogarty" <dfogarty@c...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, November 02, 2004 8:19 PM
Subject: [dogme] Dictogloss


>
> I'd be interested to read about the different techniques people use in
> the final stage of a dictogloss. Once students have heard and
> reconstructed the text, what do you do to focus on the language? I
> usually get a class version written up on the board and then go through
> it with the students, coaxing them to change things that need changing
> and drawing their attention to any collocations. Today I tried to get
> them to work in groups, each group producing its version. These were
> then stuck up on the wall and compared to the OHT of the original. It
> didn't work too well.
>
> Any other ideas?
>
> Diarmuid
>
> **********************************************************************************
> This e-mail and any files transmitted with it are confidential and 
> intended
> solely for the use of the individual to whom it is addressed. Any views or 
> opinions
> presented are solely those of the author and do not necessarily represent 
> those of
> City College Manchester.
> If you are not the intended recipient,please be advised that you have 
> received this
> e-mail in error and that any use, dissemination,forwarding, printing, or 
> copying of
> this e-mail is strictly prohibited.
> **********************************************************************************
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 7736
	From: Marta Gabriel
	Date: Mi Nov 03, 2004 10:30 

	Subject: Re: Stanag Tests


	Dear Russell,



My name's Marta Gabriel and I'm a Naval Officer in the Portuguese Navy. I hold a degree in Modern Languages and Literatures (English and German Studies) by the University of Lisbon. I've recently completed the CELTA course in the International House (Lisbon-Portugal). During the course, I came to know about dogme. In fact, I was encouraged to join the group and bearing in mind all the positive aspects that I have shared with my colleagues, I decided to join the group. Since joining the group, I have been an avid follower of the e-mails exchanged between the group members, but I have never contributed to the group discussions. I have to say that I really enjoyed every single e-mail though. There's always been something new to learn. Recently, I came across group e-mails that sparked my professional interest. Being a modern language and literature degree graduate, my main job in the Navy, English Language Department, is to teach EFL to military personnel. I've been in the Navy for
about four years and I've been teaching General English (different levels), and preparing our personnel to take STANAG tests whenever they apply for a NATO job. Portugal hasn't attended BILC seminars on this issue for almost five years due to several factors, but we believe that it is extremely important for people who deal with this kind of tests to share ideas to develop a standard procedure to conduct these preparatory courses and further carry out the tests (That's why it is called STANAG-Standard Agreement, right??)



So I would very much appreciate if you can share some of what you've studied or done so far regarding this issue. I'll be very glad to do the same thing.



I look forward to hearing from you,



Best Regards,

Russell Kent <kentfamily@c...> wrote:
Hallo Sue 

I am studying for a Masters in Applied Linguistics. I had to write a paper on evaluation and chose to compare a Polish Stanag Level 3 test with a Greek CEF B2 test. If you're interested I can send you a copy.

I am also researching English language use within NATO for my dissertation. 

Regards

Russ
----- Original Message ----- 
From: Sue Murray 
To: Dogme 
Sent: 03 November 2004 01:29
Subject: Re: [dogme] dictogloss + 20 questions


sorry, Peter, just out of curiosity - you say your military group are taking
an internal army exam in February - so I don't suppose it's the NATO STANAG
English test? (Just that we have a lot of military personnel here who take
the STANAG and it might be interesting to compare notes!)

Sue
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	Group: dogme
	Message: 7737
	From: fiotf
	Date: Mi Nov 03, 2004 11:48 

	Subject: Re: Dictogloss


	Hi Diarmuid,
as with everything, I think the next stage after the text just kinda 
emerges. It's often pron.-related in my class, but maybe that's my 
accent throwing them into confusion ;-) I dunno, perhaps they've 
noticed that they didn't catch -ed endings, except when they're the -
/id/ type, so they ask why/why not and how to know when it's /t/ ish 
or /id/. Or, like yesterday, at the end of a dictogloss thingy, we 
discovered that where I'd said "start work", more than half the class 
had written "Star Wars", we talked about word stress and stuff, and 
I'd said 'leave home', and many had written 'live home', so they 
wanted to know how to tell the difference...... It crops up, they 
ask, we talk, we go with it. Otherwise we use the texts as the 
springboard to talking about the content, and then the usual happens -
a meandering, fun, team effort. If there's language to be focussed 
on, it comes out. 

Does a dictogloss need to have a Language Focus afterwards? I mean, 
sometimes you can end up in a 90-minute look at the modals (my case 
this evening) or the entire tense system in English, and other times 
you talk about Nicholas Cage's silicon pectorals, it's all valid so 
long as it's all in fair proportion (not the pectorals, mind). Just 
askin'.

Fiona



	


	Group: dogme
	Message: 7738
	From: Adrian Tennant
	Date: Do Nov 04, 2004 12:11 

	Subject: Re: Re: Dictogloss


	I did a dictogloss today and the focus at the end was twofold. Firstly, 
language focussed on the difference between 'The men ..' and 'Men ..' and 
secondly a content based discussion. Tomorrow I'll also pick up on a 
punctuation issue that arose.

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7739
	From: Neil Forrest
	Date: Do Nov 04, 2004 9:58 

	Subject: RE: Digest Number 1229


	In answer to Adrian - what I do is get them to look for the differences between their version and the original and within their group try and explain why - this needs to be monitored quite closely in order to see where the "problems" are and then we share these in open class - ie an opp for sts to ask and talk about language with the teacher trying to top up where relevant eg I've played sport all my life vs I played sport - sts felt it was beciase they hadnt heard it - I did some minimal pair discrimination I've played I played OR I'm playing football since vs I have been playing. Sts felt the cuase was a translation form L1 - so we looked at the diff in meaning in English.
Sts then went on to write a bout their hobbies /sports using the original as a model 

Neil

-----Original Message-----
From: dogme@yahoogroups.com [mailto:dogme@yahoogroups.com]
Sent: jueves, 04 de noviembre de 2004 9:29
To: dogme@yahoogroups.com
Subject: [dogme] Digest Number 1229




There are 5 messages in this issue.

Topics in this digest:

1. Stanag Tests
From: "Russell Kent" <kentfamily@c...>
2. Re: Dictogloss
From: "Melanie King" <melanieking@f...>
3. Re: Stanag Tests
From: Marta Gabriel <martitagabriel@y...>
4. Re: Dictogloss
From: "fiotf" <fiolima@h...>
5. Re: Re: Dictogloss
From: "Adrian Tennant" <adrian.tennant@n...>


________________________________________________________________________
________________________________________________________________________

Message: 1 
Date: Wed, 3 Nov 2004 19:33:27 +0100
From: "Russell Kent" <kentfamily@c...>
Subject: Stanag Tests

Hallo Sue 

I am studying for a Masters in Applied Linguistics. I had to write a paper on evaluation and chose to compare a Polish Stanag Level 3 test with a Greek CEF B2 test. If you're interested I can send you a copy.

I am also researching English language use within NATO for my dissertation. 

Regards

Russ
----- Original Message ----- 
From: Sue Murray 
To: Dogme 
Sent: 03 November 2004 01:29
Subject: Re: [dogme] dictogloss + 20 questions


sorry, Peter, just out of curiosity - you say your military group are taking
an internal army exam in February - so I don't suppose it's the NATO STANAG
English test? (Just that we have a lot of military personnel here who take
the STANAG and it might be interesting to compare notes!)

Sue
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________________________________________________________________________
________________________________________________________________________

Message: 2 
Date: Wed, 3 Nov 2004 21:41:44 -0000
From: "Melanie King" <melanieking@f...>
Subject: Re: Dictogloss

These are a couple of things I did with a dictogloss of about 7/8 sentences 
to personalise it, once the students got it all out and corrected on the 
board :

- I asked them to change the tense from Simple Past to Present

- Next I underlined 4/5 key sentences (on the board) which the students 
used as models to write about themselves ie; substitute some words with 
their own info. I supported by modelling one and highlighting their 
errors. Once it was correct, I asked them to re-write the sentences without 
copying. If they needed to they could look, cover and write!

Any other ideas?!

Mel

-- Original Message ----- 
From: "Diarmuid Fogarty" <dfogarty@c...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, November 02, 2004 8:19 PM
Subject: [dogme] Dictogloss


>
> I'd be interested to read about the different techniques people use in
> the final stage of a dictogloss. Once students have heard and
> reconstructed the text, what do you do to focus on the language? I
> usually get a class version written up on the board and then go through
> it with the students, coaxing them to change things that need changing
> and drawing their attention to any collocations. Today I tried to get
> them to work in groups, each group producing its version. These were
> then stuck up on the wall and compared to the OHT of the original. It
> didn't work too well.
>
> Any other ideas?
>
> Diarmuid
>
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________________________________________________________________________
________________________________________________________________________

Message: 3 
Date: Wed, 3 Nov 2004 13:30:16 -0800 (PST)
From: Marta Gabriel <martitagabriel@y...>
Subject: Re: Stanag Tests



Dear Russell,



My name's Marta Gabriel and I'm a Naval Officer in the Portuguese Navy. I hold a degree in Modern Languages and Literatures (English and German Studies) by the University of Lisbon. I've recently completed the CELTA course in the International House (Lisbon-Portugal). During the course, I came to know about dogme. In fact, I was encouraged to join the group and bearing in mind all the positive aspects that I have shared with my colleagues, I decided to join the group. Since joining the group, I have been an avid follower of the e-mails exchanged between the group members, but I have never contributed to the group discussions. I have to say that I really enjoyed every single e-mail though. There's always been something new to learn. Recently, I came across group e-mails that sparked my professional interest. Being a modern language and literature degree graduate, my main job in the Navy, English Language Department, is to teach EFL to military personnel. I've been in the Navy for
about four years and I've been teaching General English (different levels), and preparing our personnel to take STANAG tests whenever they apply for a NATO job. Portugal hasn't attended BILC seminars on this issue for almost five years due to several factors, but we believe that it is extremely important for people who deal with this kind of tests to share ideas to develop a standard procedure to conduct these preparatory courses and further carry out the tests (That's why it is called STANAG-Standard Agreement, right??)



So I would very much appreciate if you can share some of what you've studied or done so far regarding this issue. I'll be very glad to do the same thing.



I look forward to hearing from you,



Best Regards,

Russell Kent <kentfamily@c...> wrote:
Hallo Sue 

I am studying for a Masters in Applied Linguistics. I had to write a paper on evaluation and chose to compare a Polish Stanag Level 3 test with a Greek CEF B2 test. If you're interested I can send you a copy.

I am also researching English language use within NATO for my dissertation. 

Regards

Russ
----- Original Message ----- 
From: Sue Murray 
To: Dogme 
Sent: 03 November 2004 01:29
Subject: Re: [dogme] dictogloss + 20 questions


sorry, Peter, just out of curiosity - you say your military group are taking
an internal army exam in February - so I don't suppose it's the NATO STANAG
English test? (Just that we have a lot of military personnel here who take
the STANAG and it might be interesting to compare notes!)

Sue
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________________________________________________________________________
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Message: 4 
Date: Wed, 03 Nov 2004 22:48:21 -0000
From: "fiotf" <fiolima@h...>
Subject: Re: Dictogloss


Hi Diarmuid,
as with everything, I think the next stage after the text just kinda 
emerges. It's often pron.-related in my class, but maybe that's my 
accent throwing them into confusion ;-) I dunno, perhaps they've 
noticed that they didn't catch -ed endings, except when they're the -
/id/ type, so they ask why/why not and how to know when it's /t/ ish 
or /id/. Or, like yesterday, at the end of a dictogloss thingy, we 
discovered that where I'd said "start work", more than half the class 
had written "Star Wars", we talked about word stress and stuff, and 
I'd said 'leave home', and many had written 'live home', so they 
wanted to know how to tell the difference...... It crops up, they 
ask, we talk, we go with it. Otherwise we use the texts as the 
springboard to talking about the content, and then the usual happens -
a meandering, fun, team effort. If there's language to be focussed 
on, it comes out. 

Does a dictogloss need to have a Language Focus afterwards? I mean, 
sometimes you can end up in a 90-minute look at the modals (my case 
this evening) or the entire tense system in English, and other times 
you talk about Nicholas Cage's silicon pectorals, it's all valid so 
long as it's all in fair proportion (not the pectorals, mind). Just 
askin'.

Fiona





________________________________________________________________________
________________________________________________________________________

Message: 5 
Date: Wed, 3 Nov 2004 23:11:16 -0000
From: "Adrian Tennant" <adrian.tennant@n...>
Subject: Re: Re: Dictogloss

I did a dictogloss today and the focus at the end was twofold. Firstly, 
language focussed on the difference between 'The men ..' and 'Men ..' and 
secondly a content based discussion. Tomorrow I'll also pick up on a 
punctuation issue that arose.

Dr E



--------------------------------------------------------------------------------
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	Group: dogme
	Message: 7740
	From: Russell Kent
	Date: Do Nov 04, 2004 11:08 

	Subject: Re: Dictogloss


	Hallo Diarmuid,

Could you explain exactly what dictogloss is?

Thanks

Russ
----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: 02 November 2004 21:19
Subject: [dogme] Dictogloss


I'd be interested to read about the different techniques people use in
the final stage of a dictogloss. Once students have heard and
reconstructed the text, what do you do to focus on the language? I
usually get a class version written up on the board and then go through
it with the students, coaxing them to change things that need changing
and drawing their attention to any collocations. Today I tried to get
them to work in groups, each group producing its version. These were
then stuck up on the wall and compared to the OHT of the original. It
didn't work too well.

Any other ideas?

Diarmuid

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
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If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
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	Group: dogme
	Message: 7741
	From: davidhogg_bcn
	Date: Do Nov 04, 2004 5:16 

	Subject: Re: written errors


	--- In dogme@yahoogroups.com, djn@d... wrote:
> As for a gentle, humanistic underlining, my students felt cheated. 
>In most cases they didn't know the correct version or they would 
>have written it. They would have felt let down if, in effect, I 
>would have said: "There is something wrong here" and they had 
>replied: "What?" and I had grinned and replied: "Try to find 
> out."
UNQUOTE.

KOD: Hear, here. I've also tended to find that helping folks to say 
what they *want* to (be helped to) say is much more appreciated than 
teachery cat&mouse games. Surely the very least we can do for our 
beloved customers is, as you recommend, Dennis, not cheat them.

QUOTE AGAIN. 
> From my professional life before German students I've not forgotten 
>that written work is often mainly a device to see if the learners 
>have mastered some usage that the teacher or the textbook or the 
>syllabus is interested in and has precious little to do with 
>communication.
UNQUOTE.

KOD: Well, yes, Dennis. Ish. But, of course, teachers elevate written 
work from the status of being a mere device as soon as they take an 
interest in *what* the learner has communicated, and respond to it. 

And (, lest we forget,) in many classrooms, speech also rarely has 
much to do with real, human-sense communication, but is instead a 
device to see if the learners have mastered some usaged that the 
teacher or the textbook or the syllabus is interested in.

La'ers,
KOD.



	


	Group: dogme
	Message: 7742
	From: davidhogg_bcn
	Date: Do Nov 04, 2004 5:43 

	Subject: Re:written errors & oral errors / detailed correction & punchy correction


	--- In dogme@yahoogroups.com, "fiotf" <fiolima@h...> wrote:
> 
> Diarmuid asks:
>why so many teachers also seem to believe that detailed feedback on 
>errors made in writing is also likely to prove fruitful, even when 
>those teachers are very much aware that the same strategy employed 
>in correcting spoken English would be pointless.
> [...]
> Certainly In terms of the written versus the spoken word, the 
>written may be more permanent, but the spoken as also faster, so to 
>correct every error is at times totally impractical, and the 
>demotivated face is right in front of you, should you even attempt 
>it. So maybe we are more accustomed to justifying that 'slacker' 
>attitude to correction (and also consider the large number of 
>language classrooms around the globe where the spoken language is 
>not really even delved into).
UNQUOTE.

I'm not sure I agree that to correct every spoken error is totally 
impractical quite as often as Fiona implies. Unnecessary?: yes, very 
often. But the *practicability* of giving plenty of punchy, heat-of-
the-moment "correction"/input/support is not often an issue. Is it?

A caveat: note that I did say "punchy". I find that 
*punchy* "correction"/input/support does get appreciated (and learnt 
from? Who knows. I wouldn't rule it out.) by learners, whereas I'd 
have to agree with Diarmuid that *detailed* feedback on spoken errors 
would, indeed, be pointless. (Not so in respect of *written* errors, 
though, mind you: I've found detailed feedback on errors in written 
work to be very appreciated).

I don't often come across any learners nowadays who don't absolutely 
insist on my interrupting their speech as often as I deem necessary; 
nor many who don't express a lot of interested gratitude in 
responding not only to my responses to the meaning of what they've 
written but also to the detailed comments I've made about 
their "errors".

None of which is to imply that my own experience is typical. Maybe 
it's not.

La'ers,
KOD.



	


	Group: dogme
	Message: 7743
	From: Adrian Tennant
	Date: Do Nov 04, 2004 6:10 

	Subject: Re: Re: written errors


	David Hogg wrote:

> And (, lest we forget,) in many classrooms, speech also rarely has much 
to do with real, human-sense
> communication, but is instead a device to see if the learners have 
mastered some usaged that the teacher
> or the textbook or the syllabus is interested in.

That may well be the case in the average classroom but NOT in the Dogme 
classroom. Surely, that is the whole point of a Dogme classroom, that 
communication (speaking included) is done, not to practice but for *real* 
purposes.

Dr Evil



--------------------------------------------------------------------------------



	


	Group: dogme
	Message: 7744
	From: Robert M. Haines
	Date: Do Nov 04, 2004 6:33 

	Subject: AR on teaching styles


	*Please excuse the cross-post if you're on gisig.

A bit more AR to share (notes from the blackboard): 

context: 20 Latino scholarship students are discussing and discovering learning styles with a tutor outside our class. In class, we discuss what they'd covered on the subject of learning styles so far. Then, I introduced the notion of *teaching* styles and elicit these four from the class:

1. talk and chalk - the teacher talks and writes on the board (12 students said afterwards that this was common in the schools they had attended)

2. teaching by doing/modeling - the teacher models an action, e.g. how to prepare and enchilada (4 said this was common in the schools they'd attended)

3. teaching by explanation/lecture - the teacher explains or lectures about a particular topic or subject, sometimes with visual aides, e.g. poster, graphs, charts, diagrams (12 said this was common)

4. teaching by task - the teacher gives students a task, monitors their work and helps them. (8 said this was common)

******************************
Which are your favorite styles and why?

1. talk and chalk (5 said it was their favorite) *can take notes and refer to them; record language forms, e.g. spelling

2. teaching by doing/modeling (10) learn from mistakes; practice, not just theory, e.g. pron. practice; can participate

3. teaching by explanation/lecture (7) can understand and explain to classmates; like to listen to teacher; can ask questions; easier to understand

4. teaching by task (9) learn more; more opportunities to learn; feedback; learn because we have to explain and find information; have more time; Everyone has a chance to learn and analyze

*********************************
How many of these teaching styles did you experience in today's class?

Everyone agreed that they had experienced 1,2 & 3. Only three students recalled experiencing 4 (teaching by task). By my reckoning, there had been a mix of all four. When I reminded them of the tasks, they all agreed. 

*********************************

questions/conclusions: Is TBL simply less overt/noticeable to learners in general because many of them are not accustomed to it? Yes, I think so.

What are the implications for teachers and learners? I think that the busywork created by textbooks, handouts and loads of homework creates an aura of learning in the minds of many teachers and learners, whereas clear and meaningful tasks that emerge from the immediate needs and interests of students are not "noticed" as readily in the short term as beneficial to language learning.

Rob







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7745
	From: Peter Hanley
	Date: Do Nov 04, 2004 9:37 

	Subject: Re: dictogloss + 20 questions


	--- In dogme@yahoogroups.com, "Sue Murray" <suemurray@i...> wrote:
> sorry, Peter, just out of curiosity - you say your military group are taking
> an internal army exam in February - so I don't suppose it's the NATO 
STANAG
> English test? (Just that we have a lot of military personnel here who take
> the STANAG and it might be interesting to compare notes!)
> 
> Sue

Yes indeed, it is the Stanag. I´m afraid I don´t have many notes to compare at 
this stage as I´m still figuring out what it´s all about--I was never properly 
briefed on the classes and am finding out as I go along. All I have to go by are 
some past papers and what the students have told me. I´m not sure though if 
the test is completely standard or if each country has its own version.
I´d appreciate any comments/advice. In my case, the type of question they will 
face in the exam are way too complex for their command of English (Army 
level 2), but one soldiers on...
Peter



	


	Group: dogme
	Message: 7746
	From: Diarmuid Fogarty
	Date: Fr Nov 05, 2004 7:33 

	Subject: Re: Dictogloss


	I'll try, but I probably won't do it as well as does our own Ruth
Wajnryb in her book "Grammar Dictation". Basically, dictogloss works
like this:

1. Lead in to the topic of the dictation including the preteaching of
any potentially troubling vocabulary. I often do this by handing out
some questions relating to the topic that feature the vocabulary.

2. T reads the text for the first time at NORMAL reading speed. Don't
slow it down or make it artificial, or you run the risk of turning it
back into a dictation. Ss write nothing, just listen to get an
appreciation of the whole text.

3. T reads the text for the second (and probably final) time. Again, at
normal speed, but perhaps pausing for a longer breath at the gaps
between sentences. Ss write down what they consider to be key words.

4. As soon as T finishes reading, Ss get together in small groups and
start trying to reconstruct the text. It does not matter if their
version uses slightly different words than the T's, it only matters that
a) their text makes grammatical sense, b) their text is carries the same
meaning as that of the T and c) their text does not contradict what is
possible (ie they don't write things like "My aunt is a geranium from a
table" which, whilst grammatically sound is somewhat
meaningless...please don't let's argue about this).

5. In my classroom, what works best is that once students have had about
5-10 minutes to reconstruct the text in groups, a volunteer either
nominates themself or gets nominated to come to the WB. They are told
that they are free from any responsibility and that they should only
write what they are told to write by their classmates. The text is
dictated up onto the WB (or BB, for that matter). 

6. Once the finished text is up there, the T can refer back to any
interesting debates about words or grammar. The teacher can also show
the class the original version and encourage them to explain any
significant differences.

Yesterday I gave the students this text:

"Cigarette smoke is believed to affect the health of passive smokers as
well as the health of addicts. Some countries have already made it
illegal to smoke in public places. What is your opinion of such laws? Do
you think they are fair or should people be allowed to smoke wherever
they wish to?"

and sat back and watched them for about 30-40 minutes as they
reconstructed the text on the WB. It was perhaps the best day I have had
as a teacher for a long time, as I heard things like, "Hold on, I don't
think that word collocates with that word." "Hey, I think we need a noun
there, not an adjective," "Wait a moment, surely we need an article
before the word if we're going to write that! I think it must be
something else." "Can we follow 'as well as' with an adjective? I think
we need a noun." etc.

My contribution was to sit out of sight with a smile on my face that
sent the Cheshire cat slinking off sullenly back to her tree, trying to
think of a new angle for her career in literature. We followed up with a
brief discussion about the topic and I set them the text as a title for
an essay which they need to hand in this morning. This will be the first
draft of three (IELTS class).

I would heartily recommend Ruth Wajnryb's book which offers a
fantastically well-written introduction as well as many excellent
dictoglosses for immediate use. Is Ruth still on the list?

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
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City College Manchester. 
If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7747
	From: Robert M. Haines
	Date: Fr Nov 05, 2004 7:47 

	Subject: the many faces of dictogloss


	Diarmuid wrote: "5. In my classroom, what works best is that once students have had about 5-10 minutes to reconstruct the text in groups, a volunteer either nominates themself or gets nominated to come to the WB. They are told that they are free from any responsibility and that they should only write what they are told to write by their classmates. The text is dictated up onto the WB (or BB, for that matter)."

I've also seen affordances for language learning after having students first pair up, then form groups of four and so on until the entire class has come together. Observing the process reminds me of the way cells multiply. This is more difficult to manage with large classes, but it can serve to 'wring that sponge'.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7748
	From: Russell Kent
	Date: Fr Nov 05, 2004 8:06 

	Subject: Re: Dictogloss


	Thanks to Diamuid and Robert for enlightening me. I have never come across the term before.

Cheers

Russ
----- Original Message ----- 
From: Diarmuid Fogarty 
To: dogme@yahoogroups.com 
Sent: 05 November 2004 07:33
Subject: Re: [dogme] Dictogloss


I'll try, but I probably won't do it as well as does our own Ruth
Wajnryb in her book "Grammar Dictation". Basically, dictogloss works
like this:

1. Lead in to the topic of the dictation including the preteaching of
any potentially troubling vocabulary. I often do this by handing out
some questions relating to the topic that feature the vocabulary.

2. T reads the text for the first time at NORMAL reading speed. Don't
slow it down or make it artificial, or you run the risk of turning it
back into a dictation. Ss write nothing, just listen to get an
appreciation of the whole text.

3. T reads the text for the second (and probably final) time. Again, at
normal speed, but perhaps pausing for a longer breath at the gaps
between sentences. Ss write down what they consider to be key words.

4. As soon as T finishes reading, Ss get together in small groups and
start trying to reconstruct the text. It does not matter if their
version uses slightly different words than the T's, it only matters that
a) their text makes grammatical sense, b) their text is carries the same
meaning as that of the T and c) their text does not contradict what is
possible (ie they don't write things like "My aunt is a geranium from a
table" which, whilst grammatically sound is somewhat
meaningless...please don't let's argue about this).

5. In my classroom, what works best is that once students have had about
5-10 minutes to reconstruct the text in groups, a volunteer either
nominates themself or gets nominated to come to the WB. They are told
that they are free from any responsibility and that they should only
write what they are told to write by their classmates. The text is
dictated up onto the WB (or BB, for that matter). 

6. Once the finished text is up there, the T can refer back to any
interesting debates about words or grammar. The teacher can also show
the class the original version and encourage them to explain any
significant differences.

Yesterday I gave the students this text:

"Cigarette smoke is believed to affect the health of passive smokers as
well as the health of addicts. Some countries have already made it
illegal to smoke in public places. What is your opinion of such laws? Do
you think they are fair or should people be allowed to smoke wherever
they wish to?"

and sat back and watched them for about 30-40 minutes as they
reconstructed the text on the WB. It was perhaps the best day I have had
as a teacher for a long time, as I heard things like, "Hold on, I don't
think that word collocates with that word." "Hey, I think we need a noun
there, not an adjective," "Wait a moment, surely we need an article
before the word if we're going to write that! I think it must be
something else." "Can we follow 'as well as' with an adjective? I think
we need a noun." etc.

My contribution was to sit out of sight with a smile on my face that
sent the Cheshire cat slinking off sullenly back to her tree, trying to
think of a new angle for her career in literature. We followed up with a
brief discussion about the topic and I set them the text as a title for
an essay which they need to hand in this morning. This will be the first
draft of three (IELTS class).

I would heartily recommend Ruth Wajnryb's book which offers a
fantastically well-written introduction as well as many excellent
dictoglosses for immediate use. Is Ruth still on the list?
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	Group: dogme
	Message: 7749
	From: Luke Meddings
	Date: Fr Nov 05, 2004 12:20 

	Subject: RE: Dictogloss


	I would heartily endorse Diarmiud's recommendation (and précis) of Ruth's technique - Grammar Dictation was a breath of fresh air when it came out, and should if it isn't already there be in the dogme hall of fame. Again, it strikes me re-reading this that the basic technique informs key dogme classroom habits, routines, approach to language, learner involvement and ownership of language. It's active processing all the way. Also, notice how short Diarmiud's text is. It only takes a spark to light a fire.

.....................................................
Luke Meddings
London
.....................................................



	


	Group: dogme
	Message: 7750
	From: Robert M. Haines
	Date: Fr Nov 05, 2004 4:13 

	Subject: shameless plug for UG


	In Scott's book, Uncovering Grammar (2001) MacMillan/Heinemann ELT, teachers can find texts for retranslation and dictogloss along with information about grammar as process in addition to other consciousness-raising tasks and insightful perspectives on language and grammar.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7751
	From: Peter M Hanley
	Date: Sa Nov 06, 2004 1:15 

	Subject: Tell her to ask him...


	I recently came across the on-line English language teaching radio 
stationhttp://www.vaughanradio.com/
One of the teacher-presenters has a style of teaching that uses 
instructions such as "tell her to ask him
if he thinks..." or "ask me if I have ever been to...." and "what did 
she ask him?"
I once worked at a school (well known chain) that also used that system 
and I was instructed to use it all the time. It drove me nuts and I 
left because of it. However, having heard this radio version which I 
enjoy listening to, I became curious to try it out once again and I 
found it worked quite well, but this time round, only in very small 
doses. The students seem to quite enjoy the close attention to form and 
it keeps everyone on their toes.
Does anyone know if this method has a name, or is it just a way of 
drilling?..... "What did I ask you?"

Peter



	


	Group: dogme
	Message: 7752
	From: scott_thornbury
	Date: Di Nov 09, 2004 8:30 

	Subject: Doggone


	My plans to write a best selling coursebook based on dogme 
principles, to be called Dogway, have received a mortal blow on 
discovering (this morning at my newsagents) that Dogway is the name 
of a popular skateboarding magazine. 

(I'll just have to settle for the interactive speaking skills book, 
to be called Tongue in Cheek).
S.



	


	Group: dogme
	Message: 7753
	From: djn@dennisnewson.de
	Date: Di Nov 09, 2004 9:30 

	Subject: Re: Doggone


	Scott writes:

"(I'll just have to settle for the interactive speaking skills book, 
to be called Tongue in Cheek)."

And you could give a hint about the book's origins with the subtitle: "Barking up the right 
tree" ??

Sorry. It's early.


Dennis



	


	Group: dogme
	Message: 7754
	From: Stuart Bannerman
	Date: Di Nov 09, 2004 10:59 

	Subject: RE: Doggone


	How about the Dao of Dogme?



Stuart



Stuart Bannerman
Head EFL
University of Dundee

s.g.bannerman@d...
01382 348189
07889 296730 

-----Original Message-----
From: scott_thornbury [mailto:sthornbury@w...] 
Sent: 09 November 2004 07:31
To: dogme@yahoogroups.com
Subject: [dogme] Doggone




My plans to write a best selling coursebook based on dogme 
principles, to be called Dogway, have received a mortal blow on 
discovering (this morning at my newsagents) that Dogway is the name 
of a popular skateboarding magazine. 

(I'll just have to settle for the interactive speaking skills book, 
to be called Tongue in Cheek).
S.
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7755
	From: leeroy_187
	Date: Fr Nov 12, 2004 1:29 

	Subject: Re: A few examples (of materials free teaching)?


	Thanks Julian - and others that replied here and personally through 
email. The workshop is today, I'll report back what went on and how 
it went.



	


	Group: dogme
	Message: 7756
	From: Robert M. Haines
	Date: Fr Nov 12, 2004 8:10 

	Subject: advertising language


	We have come to dogme in order to belong and make sense of our world. That is according to advertisers who would define their business as the propagation of images and language to create "communities" (brands) to which we consumers shall strive to belong. It's no laughing matter, as congregations of automobile owners travel great distances to commune in their Saturn wagons for what they call "Homecoming". And, admit it, you and I are probably members of some community or 'cult' created by advertisers. At least one of major ad firm, by the way, has conducted research into what makes cult members tick.

But it is the end-user that matters, uh... in the end. According to an ad guru, his guided discovery process with focus groups gets at "the reptile", that part of the self that knows what it wants, enabling the decoding of a product for marketing purposes. Once a product's "code" has been discovered, the marketing unravels itself: SUVs should be bulkier and their windows tinted because these vehicles are about dominance and intimidation ; unlike the French, Americans want their cheese dead --- the plastic package is, in effect, a body bag and the refrigerator, a morgue.

Consumers who appeal to the cortex, for example by calling for smaller, more fuel efficient cars, are apparently wasting their time. The reptile has no associations deep within that should make it want to squeeze into a tiny box for the sake of some abstract ideal. Instead, the network of emotions we connect to words determines our response to a laundry detergent. 

Political ads are no exception: a well known Republican strategist, versed in the imagery and language of pop culture, works excitedly at finding the lexical set that will put the right spin on campaign language to make it work for his clients: the estate tax becomes the death tax, global warming is now global climate change, and the war in Iraq has been transformed into the war on terror.

What can we say about textbooks and their propagation of language and images? What message do they send their end-users about the nature of learning? Should textbook authors and illustrators appeal to the reptilian brain instead of the cortex? Won't a text about the latest pop star outsell a report on the state of our environment? Dr. E. has told us that his students were more interested in the latter content. A lot will, of course, depend on the text itself and how it is presented.

But why should textbook publishers be trying to sell us on their products? While SUVs and waffle irons carry registered trademarks, and 'Just Do It' (recently replaced by 'new' language) is a brand phrase that cannot be duplicated without intellectual property lawsuits coming into play, isn't language up for grabs? Even though textbook publishers stake no claim to the language items in their books, they are protective of the way they display those items. The order and manner make a difference --- is presentation everything? 

I suppose a good textbook must appease the reptile and stimulate the cortex: fun and interesting content within a framework that reflects a well researched methodology. Thus, whoever seems to have the data behind them can drive the market --- just as long as the lexis is tan and the grammar toned underneath that (see-through?) white lab coat... 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7757
	From: twocentseltcafe
	Date: Sa Nov 13, 2004 5:38 

	Subject: Re: Doggone


	--- In dogme@yahoogroups.com, "Stuart Bannerman" <s.g.bannerman@d...>
wrote:
> How about the Dao of Dogme?
> Stuart

Master Joshu and his apprentice walked one day through a dusty
village.
"Master, do you see that dog?"
"Yes," said Joshu.
"Master, does that dog have Buddha-ness?"
"Mu," said Joshu.

:-)



	


	Group: dogme
	Message: 7758
	From: twocentseltcafe
	Date: Sa Nov 13, 2004 5:53 

	Subject: teaching reading:good scent strange mountain


	Hello All,

Warning: this post falls partially under the category of "Please help
me with my homework." For any and all who are annoyed by such posts,
please disregard. I won't mind. :-)

I say "partially" 'cause I hope to actually do this some day, in Taiwan..

I am in the extremely intial stage (as in, starting right now) of
preparing lesson plans for a hypothetical reading class, to be handed
in to my all-too-real methodology class.. One of my favorite
short-stories books (perhaps my favorite) is the Pulitzer-winning
"Good Scent from a Strange Mountain" by Robert Olen Butler. I'm gonna
go check it out again tomorrow in case the vocab is too hard for my
intended class, but I don't hink it will be.

Two stories I was gonna focus on: "Mr. Green" and "Crickets". In real
life, in Taiwan in the far-flung future, I would cover every story.
I'm thinking of EFL college sophomores or juniors here; the stories
would probably be a litle struggle for them, but not too much I think.

I guess I also have no specific questions at this point.. except, if
anyone has ideas about teaching short stories, and esp. if you like
that book, I would love suggestions.. on-list or off-list.

Thanks for your time,
Tim Nall



	


	Group: dogme
	Message: 7759
	From: twocentseltcafe
	Date: Sa Nov 13, 2004 6:42 

	Subject: Re: Doggone


	PS

Howsabout "dogme never sleeps"?

:-)

Tim
--- In dogme@yahoogroups.com, "twocentseltcafe" <twocentseltcafe@y...>
wrote:
> 
> --- In dogme@yahoogroups.com, "Stuart Bannerman" <s.g.bannerman@d...>
> wrote:
> > How about the Dao of Dogme?
> > Stuart
>



	


	Group: dogme
	Message: 7760
	From: Diarmuid Fogarty
	Date: Sa Nov 13, 2004 8:44 

	Subject: Re: teaching reading:good scent strange mountain


	Hi Tim
There are two things to be dealt with here: how to "teach short stories"
in a class and how to "teach short stories" in a lesson plan for a
methodology class.

The first might be the easiest to talk about first: I would ask people
if they had heard of the book or short story. In the event of any
interest being shown, I might ask them to write down questions that I
could answer (although this might slow down the dynamic somewhat, hence
the proviso). I would probably then retell the story to them,
encouraging them to ask questions whenever and wherever and I would also
probably seek to involve them in the retelling by asking them questions
such as "What would you do in a situation like that?", "What do you
think X was thinking when she said that to him?" etc. If I was dogme
hardcore, I might recommend that they bought the book if they had
enjoyed the story. If I was toying with dogme, I might offer them all
photocopies of the story. 

This is pretty much the format I used when I had just finished reading
Xin Ran's "The Good Women of China". As for hardcore or Softy, I had the
book and I lent it to the first person who put their hand up. She read
it within a couple of weeks and then it began a long journey around the
class until it fell into the hands of a very rich young woman from
Sierra Leone who wrote her name in it and kept it in her handbag for
weeks on end. Many students responded favourably to the book, either by
writing book reviews or recommending it to their classmates in class. 

Shortly after that, there was a dramatised reading of one of the stories
on BBC Radio 4 which I taped and we listened to, pausing now and then
for questions from Ss and T.

As for your lesson plan...well...

Diarmuid

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
presented are solely those of the author and do not necessarily represent those of 
City College Manchester. 
If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7761
	From: Diarmuid Fogarty
	Date: Sa Nov 13, 2004 8:46 

	Subject: Re: Re: Doggone


	In the light of the UK tabloids' recent fascination with dogging (google
it), perhaps it really is time to change the name of the group! 

Or perhaps not..

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
presented are solely those of the author and do not necessarily represent those of 
City College Manchester. 
If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7762
	From: leeroy_187
	Date: Sa Nov 13, 2004 4:47 

	Subject: File uploaded - photocopy free activities and concepts


	Hi there, as previously mentioned, I did my "Teaching Unplugged"
workshop yesterday - it went very well indeed. It was my first ever
workshop, I am a happy bunny.

I've created a summary of what the workshop was about (including some
stuff I didn't have time to do) to give out around the staff room next
week, and thought you guys might be interested. It's 6 pages of
activities and teaching "concepts". I'm not sure if this is all 100%
dogme, but I'd think it's certainly relevant enough.

Any feedback and/or additions are welcome!

Cheers

Lee



	


	Group: dogme
	Message: 7763
	From: Nelson Vicente
	Date: Sa Nov 13, 2004 6:31 

	Subject: Re: File uploaded - photocopy free activities and concepts


	Hi Lee,
I'm a recent member of the Dogme list group. I teach
at the University of Puerto Rico at Cayey. How can I
get a copy of the material you prepared? Thank you.
Nelson Vicente

--- leeroy_187 <leeroy_187@y...> wrote:

> 
> Hi there, as previously mentioned, I did my
> "Teaching Unplugged"
> workshop yesterday - it went very well indeed. It
> was my first ever
> workshop, I am a happy bunny.
> 
> I've created a summary of what the workshop was
> about (including some
> stuff I didn't have time to do) to give out around
> the staff room next
> week, and thought you guys might be interested. It's
> 6 pages of
> activities and teaching "concepts". I'm not sure if
> this is all 100%
> dogme, but I'd think it's certainly relevant enough.
> 
> Any feedback and/or additions are welcome!
> 
> Cheers
> 
> Lee
> 
> 
> 
> 




__________________________________ 
Do you Yahoo!? 
Check out the new Yahoo! Front Page. 
www.yahoo.com



	


	Group: dogme
	Message: 7764
	From: Nelson Vicente
	Date: Sa Nov 13, 2004 7:04 

	Subject: Re: File uploaded - photocopy free activities and concepts


	Hi, again!
Please ignore the previous question. I searched the
group site and found your information. Once again,
thank you.
Nelson Vicente
--- leeroy_187 <leeroy_187@y...> wrote:

> 
> Hi there, as previously mentioned, I did my
> "Teaching Unplugged"
> workshop yesterday - it went very well indeed. It
> was my first ever
> workshop, I am a happy bunny.
> 
> I've created a summary of what the workshop was
> about (including some
> stuff I didn't have time to do) to give out around
> the staff room next
> week, and thought you guys might be interested. It's
> 6 pages of
> activities and teaching "concepts". I'm not sure if
> this is all 100%
> dogme, but I'd think it's certainly relevant enough.
> 
> Any feedback and/or additions are welcome!
> 
> Cheers
> 
> Lee
> 
> 
> 
> 




__________________________________ 
Do you Yahoo!? 
Check out the new Yahoo! Front Page. 
www.yahoo.com



	


	Group: dogme
	Message: 7765
	From: Robert M. Haines
	Date: Mo Nov 15, 2004 2:42 

	Subject: a letter to the editor on testing


	Apologies to those who have already seen this on the "other" list. I want to share this with fellow dogme travelers (and lurkers!).

Rob

*************************

To the editor

From Bill Bowlby

Published in Durango (CO) Herald (11/14/2004)

Math skills in District 9-R schools are slipping based
on that draconian accountability system known as the
Colorado Student Assessment Program. Hogwash. Each
year the state of Colorado gets more frantic in its
efforts to convince people that CSAP scores actually
mean something. The propaganda machine shifts into
high gear as state officials try to persuade the
taxpayers that they are getting their money's worth
for the millions of dollars they are investing in
testing and accountability. Here's a radical notion.
If you want to know how well 9-R students are doing,
visit their classrooms and ask their teachers. They
can tell you in a few minutes and without using any
numbers. 

The intellectual life is being squeezed out of
classrooms today because policy makers who don't know
very much about how children learn have decided it's
time to get tough. Thanks to No Child Left Behind,
legislators are suddenly mandating what will be taught
in the classroom. There is something ominous about
children learning only what the state wants them to
learn. Colorado is misusing the CSAP by regarding it
as the sole measure of student achievement,
effectively turning our schools into centers for test
preparation. 

It doesn't take a crystal ball to see where all this
is heading. By attempting to raise math scores to some
arbitrary, state conceived level, other areas of the
curriculum will be neglected and it won't be long
before The Herald reports the startling news: "Science
Skills Slipping, 9-R Officials Say." 

It's time we hopped off this merry-go-round. The tests
are excessive. They are overrated, relative to the
useful information they provide, and the cost is
enormous. They are epistemologically unsound, that is,
they violate sound principles of what it means to
learn, or know, something. They are created and
promoted by a bureaucracy that knows very little about
the real meaning of teaching and learning. 

The bottom line is that standardized testing can
continue only with the consent and cooperation of the
educators who allow those tests to be distributed in
their schools - and the parents who permit their
children to take them. If we withhold that consent, if
we refuse to cooperate, then the testing process
grinds to a halt. What if they gave a test and nobody
came? 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7766
	From: Robert M. Haines
	Date: Sa Nov 20, 2004 7:34 

	Subject: participatory approach


	Someone, perhaps Diarmuid, has brought it up before: Isn't what many of us call 'dogme' really just the participatory approach that Freire and others have used? 

For instance, if you read D. Larsen-Freeman's account of it in Techniques and Principles in Language Teaching (2000. OUP.), you really get the sense that Scott might have written it.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7767
	From: Jeff Bragg
	Date: Sa Nov 20, 2004 2:25 

	Subject: Re: Re: Doggone


	Diarmuid, I tried your advice, but look what I got:-


We apologize the site you are attempting to visit has been
blocked due to its content being inconsistent with the religious,
cultural, political and moral values of the United Arab Emirates.


If you think this site should not be blocked, please visit the
Feedback Form available on our website.


Well, it's nice to know somebody cares enough to try and protect
their citizens from the corrosive influence of decadent western
'culture', innit?! 



=====
jeff
abu dhabi



___________________________________________________________ 
Moving house? Beach bar in Thailand? New Wardrobe? Win £10k with Yahoo! Mail to make your dream a reality. 
Get Yahoo! Mail www.yahoo.co.uk/10k



	


	Group: dogme
	Message: 7768
	From: philip_swann
	Date: Sa Nov 20, 2004 10:48 

	Subject: Language Teaching


	Hi!

I recently came across this Group. I was an EFL teacher for 
several years in Italy and ended up doing a doctorate on computer 
supported second language teaching. After a lot of other things, I 
have become interested again in EFL. 

Could someone point me to a short list of the most 
significant "theoretical" publications on EFL that integrate 
classroom practice with psychological theory.

Philip Swann



	


	Group: dogme
	Message: 7769
	From: Robert M. Haines
	Date: Mo Nov 22, 2004 8:43 

	Subject: activities a.k.a. more heresy


	On Friday, the college newspaper comes out. I usually grab 21 copies and head to class, where each student gets a paper and searches for an article of interest.

After the articles have been read, students gather into groups of readers of the same article, where they discuss the contents.

Next, one member of each group rotates through the other groups, spending a while in each group along the way to discuss the contents of the article the person rotating has read and the article read by the group he/she is visiting.

When a person has made a complete rotation, another member of his/her group makes the rounds in the opposite direction to listen to what information each group has about his/her article.

This general structure can be adjusted to suit a variety of contexts. It works well with this group in terms of interest, motivation and peer teaching.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7770
	From: scott_thornbury
	Date: Di Nov 23, 2004 12:07 

	Subject: Who said....


	"I simply do not believe that passion for subject or skill, combined 
with inspiring teaching, can be replaced by computer-driven modules, 
which seem to occupy a disproportionate amount of current practice."

Neil Postman? Paulo Freire? A.S.Neill?

No. That great educational visionary, Prince Charles.

Apparently, according to a report on the BBC website, he appears to 
have been vindicated:

"Students who use computers a lot at school have worse maths and 
reading performance, research suggests. 

Those using computers several times a week performed "sizeably and 
statistically significantly worse" than those who used them less 
often. ...

Students who hardly ever used computers did a little worse than those 
who used them between a few times a year and several times a month. 

But those who used computers at school several times a week 
performed "sizeably and statistically significantly worse" in both 
maths and reading. 

The new study was done by Thomas Fuchs and Ludger Woessmann of the 
CESifo economic research organisation in Munich. 

They used the test performance and background data from the 2000 PISA 
study involving tens of thousands of students in 31 countries, 
including the UK, organised by the Organisation for Economic Co-
peration and Development (OECD). 


The researchers say their analysis just describes what the statistics 
show without explaining the findings. But they suggest two theories. 

One is "ability bias" - it might be that teachers do not want low-
ability students to use computers. 

But this is less likely to account for the impact of high usage - 
which might instead be "a true negative effect of excessive computer 
use". 

And it might be that some computerised learning is beneficial but at 
higher intensities it crowds out more effective teaching methods and 
hinders students' creativity."

As Prince Charles might have put it.



	


	Group: dogme
	Message: 7771
	From: Adrian Tennant
	Date: Di Nov 23, 2004 12:35 

	Subject: Re: Who said....


	Scott reports on some findings that state ...

> "Students who use computers a lot at school have worse maths and reading 
performance, research suggests."

I find this amazing. My 13 year old daughter uses the computer every day, 
and yet she is in the top 10 students for her year in every subject! She has 
also already had some of her poetry published (which kind of dents the later 
part about loss of creativity!).
However, having said that, the computer has not replaced reading - she 
regularly reads a book a week (some written for higher age groups). Allied 
to this, we make her do mental arithmitic rather than use a calculator.

Personally, I think it's a question of balance.

Dr E




--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7772
	From: scott_thornbury
	Date: Di Nov 23, 2004 12:50 

	Subject: Re: Who said....


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Scott reports on some findings that state ...
> 
> > "Students who use computers a lot at school have worse maths 
and reading 
> performance, research suggests."
> 
> I find this amazing. My 13 year old daughter uses the computer 
every day, 
> and yet she is in the top 10 students for her year in every subject!

OK, but is her computer use a cause, a result, or simply indicative 
of other, more influential factors? The BBC report went on to say:

"The belief that there is an educational benefit - and not just 
better work skills - has underpinned huge investment by governments, 
and many parents, in information and communication technology (ICT). 

Fuchs and Woessmann found that the more computers there were in 
students' homes, the better their test performance. 

But more computers went with more affluent, better-educated families. 
So they took this into account in the statistical analysis. 

The result: the more computers in a student's home, the worse the 
student's maths performance. 

Schools with better computer availability also feature other 
positive school characteristics 

In schools, they found students performed worse in those which 
reported a significant lack of computers. 

But again, once they took into account the schools' general resources 
the same pattern emerged. 

"That is, the initial positive pattern on computer availability at 
school simply reflects that schools with better computer availability 
also feature other positive school characteristics." 

Once these were taken into account, computer availability was not 
related to student performance."



	


	Group: dogme
	Message: 7773
	From: Olwyn Alexander
	Date: Di Nov 23, 2004 12:58 

	Subject: Re: Re: Who said....


	Scott,

Could you give us the url of the site? (I find the BBC web site 
difficult to navigate when looking for something specific).

Olwyn

To: dogme@yahoogroups.com
From: "scott_thornbury" <sthornbury@w...>
Date sent: Tue, 23 Nov 2004 11:50:30 -0000
Subject: [dogme] Re: Who said....
Send reply to: dogme@yahoogroups.com

> 
> 
> --- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
> wrote:
> > Scott reports on some findings that state ...
> > 
> > > "Students who use computers a lot at school have worse maths 
> and reading 
> > performance, research suggests."
> > 
> > I find this amazing. My 13 year old daughter uses the computer 
> every day, 
> > and yet she is in the top 10 students for her year in every subject!
> 
> OK, but is her computer use a cause, a result, or simply indicative 
> of other, more influential factors? The BBC report went on to say:
> 
> "The belief that there is an educational benefit - and not just 
> better work skills - has underpinned huge investment by governments, 
> and many parents, in information and communication technology (ICT). 
> 
> Fuchs and Woessmann found that the more computers there were in 
> students' homes, the better their test performance. 
> 
> But more computers went with more affluent, better-educated families. 
> So they took this into account in the statistical analysis. 
> 
> The result: the more computers in a student's home, the worse the 
> student's maths performance. 
> 
> Schools with better computer availability also feature other 
> positive school characteristics 
> 
> In schools, they found students performed worse in those which 
> reported a significant lack of computers. 
> 
> But again, once they took into account the schools' general resources 
> the same pattern emerged. 
> 
> "That is, the initial positive pattern on computer availability at 
> school simply reflects that schools with better computer availability 
> also feature other positive school characteristics." 
> 
> Once these were taken into account, computer availability was not 
> related to student performance."
> 
> 
> 
> 
> 
> 
> 
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
> Yahoo! Groups Links
> 
> 
> 
> 
> 
> 
> 


Ms Olwyn Alexander
Foundation English Programme
School of Management and Languages
Heriot-Watt University
Edinburgh EH14 4AS

Phone: +44 131 451 8189
Fax: +44 131 451 3079
Email: O.Alexander@h...


	


	Group: dogme
	Message: 7774
	From: djn@dennisnewson.de
	Date: Di Nov 23, 2004 1:08 

	Subject: Re: Who said....


	As Scott mentions after quoting Prince Charles, the results of PISA 11, shortly to be 
published in full, are rocking the German nation. It seems that what German kids are 
particularly bad at, as well as Maths, is reading a text and being able to tell you what it 
is about.

I don't know the Munich study referred to, but it is obviously critical to ask what the 
computers are being used for. Personal observation and informal anecdote would 
suggest that computers are used by young kids and their elder brothers and sisters for 
games rather than learning programs - though programs for learning vocabularly in 
foreign languages that I have seen are primitive in the extreme.

Many politicians and others blame low standards on the presence of too many 
immigrant children. Some are beginning to blame them on the old-fashioned system of 
separating children at the age of 12 or so into the acadmic, destined for the Grammar 
School, those in the middle for the Realschule and the rest for the Hauptschule, roughly 
the equivalent of the old English Secondary Modern School. Critics of this kind argue 
that this deprives children of learning socially - of being able to help each other.

I suspect myself that the low scores in textual comprehension indicate that the culture 
of reading amongst all but the privileged young is in recession. It's not just the 
computers but how much reading goes on around and to the children as they are 
growing up.

Dennis



	


	Group: dogme
	Message: 7775
	From: scott_thornbury
	Date: Di Nov 23, 2004 1:11 

	Subject: Re: Who said....


	--- In dogme@yahoogroups.com, "Olwyn Alexander" <o.alexander@h...> 
wrote:
> Scott,
> 
> Could you give us the url of the site? (I find the BBC web site 
> difficult to navigate when looking for something specific).
> 
Sorry...here it is... 
http://news.bbc.co.uk/1/hi/education/4032737.stm


	


	Group: dogme
	Message: 7776
	From: Adrian Tennant
	Date: Di Nov 23, 2004 1:11 

	Subject: Re: Re: Who said....


	There are a number of things I'd like to comment on (now, there's a 
surprise!)

> But more computers went with more affluent, better-educated families.
> So they took this into account in the statistical analysis.

I'd love to know how.

They then go on to say:

> The result: the more computers in a student's home, the worse the 
student's maths performance.

C***. The more the students rely on the computers ... OK. but it's not the 
number that count, it's the way they are used. I remember when my kid 
brother was at school. This was when maths classes introduced calculators 
that kids could also use in exams. My brother still finds adding up two 3 
digit numbers difficult!

It also seems there are some contradictions in this report:

> Once these were taken into account, computer availability was not 
related to student performance."

But that last quote contradicts the previous two included in this post! 
Either there are some serious flaws in the findings and the report. Or, my 
over use of the computer has addled my brain!

Dr Evil




--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7777
	From: Luke Meddings
	Date: Di Nov 23, 2004 1:23 

	Subject: RE: Who said....


	As far as I know, computer lessons are part of the national curriculum
in UK (or were at least part of my son's curriculum) from year 1 of
primary school, I think they even did some at pre-school. Why? I don't
remember being taught how to use a typewriter before I could write. 
Major-General Meddings (retd)
Leamington Spa, Wilts

-----Original Message-----
From: scott_thornbury [mailto:sthornbury@w...] 
Sent: 23 November 2004 11:16
To: dogme@yahoogroups.com
Subject: [dogme] Who said....



"I simply do not believe that passion for subject or skill, combined 
with inspiring teaching, can be replaced by computer-driven modules, 
which seem to occupy a disproportionate amount of current practice."

Neil Postman? Paulo Freire? A.S.Neill?

No. That great educational visionary, Prince Charles.

Apparently, according to a report on the BBC website, he appears to 
have been vindicated:

"Students who use computers a lot at school have worse maths and 
reading performance, research suggests. 

Those using computers several times a week performed "sizeably and 
statistically significantly worse" than those who used them less 
often. ...

Students who hardly ever used computers did a little worse than those 
who used them between a few times a year and several times a month. 

But those who used computers at school several times a week 
performed "sizeably and statistically significantly worse" in both 
maths and reading. 

The new study was done by Thomas Fuchs and Ludger Woessmann of the 
CESifo economic research organisation in Munich. 

They used the test performance and background data from the 2000 PISA 
study involving tens of thousands of students in 31 countries, 
including the UK, organised by the Organisation for Economic Co-
peration and Development (OECD). 


The researchers say their analysis just describes what the statistics 
show without explaining the findings. But they suggest two theories. 

One is "ability bias" - it might be that teachers do not want low-
ability students to use computers. 

But this is less likely to account for the impact of high usage - 
which might instead be "a true negative effect of excessive computer 
use". 

And it might be that some computerised learning is beneficial but at 
higher intensities it crowds out more effective teaching methods and 
hinders students' creativity."

As Prince Charles might have put it. 
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	Group: dogme
	Message: 7778
	From: Jeff Bragg
	Date: Di Nov 23, 2004 2:54 

	Subject: Re: Re: Who said....


	It just proves what we have always suspected about educational
research, namely...

1] If the research proves what everybody already knew anyway,
then it shows that educational research is a waste of money.

2] If the research contradicts what everybody knew already, it
just shows what a load of crap educational research really is.

3] If the research came up with something startlingly new and
relevant, then it probably isn't educational research at all (and
should therefore be ignored).

Isn't this what they call a Lose-Lose situation?




=====
jeff
abu dhabi



___________________________________________________________ 
Moving house? Beach bar in Thailand? New Wardrobe? Win £10k with Yahoo! Mail to make your dream a reality. 
Get Yahoo! Mail www.yahoo.co.uk/10k



	


	Group: dogme
	Message: 7779
	From: Russell Kent
	Date: Di Nov 23, 2004 5:12 

	Subject: Re: Re: Who said....


	Actually, I have never suspected that educational research is a waste of money, or a load of crap or should be ignored. So I would not like to included in the sweeping statement "It proves what we have always suspected..."

For what its worth, I suspect that those teachers who constantly deride any research into educational methods are probably the same teachers who advocate some particular way of teaching without knowing anything about the research that produced the theory underpinning what they are actually doing.

Cheers

Russ


----- Original Message ----- 
From: Jeff Bragg 
To: dogme@yahoogroups.com 
Sent: 23 November 2004 14:54
Subject: Re: [dogme] Re: Who said....


It just proves what we have always suspected about educational
research, namely...

1] If the research proves what everybody already knew anyway,
then it shows that educational research is a waste of money.

2] If the research contradicts what everybody knew already, it
just shows what a load of crap educational research really is.

3] If the research came up with something startlingly new and
relevant, then it probably isn't educational research at all (and
should therefore be ignored).

Isn't this what they call a Lose-Lose situation?




=====
jeff
abu dhabi



___________________________________________________________ 
Moving house? Beach bar in Thailand? New Wardrobe? Win £10k with Yahoo! Mail to make your dream a reality. 
Get Yahoo! Mail www.yahoo.co.uk/10k
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	Group: dogme
	Message: 7780
	From: djn@dennisnewson.de
	Date: Di Nov 23, 2004 6:12 

	Subject: Re: Re: Who said....


	Following the URL to the BBC site that Scott provided, I must say I found it a hard 
report to follow. As Dr. E. pointed out - it appears to contradict itself in more than one 
place.

The BBC report is an interesting exercise in summary. I've not trusted myself to add my 
own words. This is just a copy, cut and paste job.

----------

1. Students who use computers a lot at school have WORSE maths and reading 
performance, research suggests. 

1.1 Those using computers several times a week performed "sizeably and statistically 
significantly WORSE" than those who used them less often. 

2. .... study ... done by Thomas Fuchs and Ludger Woessmann of the CESifo 
economic research organisation in Munich. 

2.1 Fuchs and Woessmann found that the MORE computers there were in students' 
homes, the BETTER their test performance. 

2.2 But more computers went with more affluent, better-educated families. So they 
took this into account in the statistical analysis. 

2.3 'The result: the MORE computers in a student's home, the WORSE the student's 
maths performance. 


3. Schools with BETTER computer availability also feature other POSITIVE school 
characteristics 

3.1 In schools, they found students performed WORSE in those which reported a 
significant LACK of computers. 

3.2 But again, once they took into account the schools' general resources the same 
pattern emerged. 

3.3 "That is, the initial positive pattern on computer availability at school simply reflects 
that schools with better computer availability also feature other positive school 
characteristics." 

3.4 Once these were taken into account, COMPUTER AVAILABILITY NOT RELATED 
TO student PERFORMANCE. 

4. They then considered computer use, particularly internet access, e-mail and 
educational software. 

4.1 At home, GREATER USE went with BETTER test performance. And those who 
used these the LEAST did significantly WORSE. 

4.2 But in schools the effect was different. 

4.3 Students who HARDLY EVER used computers did A LITTLE WORSE than those 
who used them between a few times a year and several times a month. 

4.4 But those who used computers at school SEVERAL TIMES A WEEK performed 
"sizeably and statistically significantly WORSE" in both maths and reading. 

5. The researchers say their analysis just describes what the statistics show without 
explaining the findings. But they suggest two theories. 

5.1 One is "ability bias" - it might be that teachers do not want low-ability students to 
use computers. 

5.2 But this is less likely to account for the impact of high usage - which might instead 
be "a true negative effect of excessive computer use". 

5.3 And it might be that some computerised learning is beneficial but at higher 
intensities it crowds out more effective teaching methods and hinders students' 
creativity. 

------------------------------
Computers and Student Learning: bivariate and multivariate evidence on the availability 
and use of computers at home and at school, by Thomas Fuchs and Ludger 
Woessmann, CESifo working paper no. 1321. 
--------------------------------

BBC report at: (to repeat the information Scott gave)

http://news.bbc.co.uk/1/hi/education/4032737.stm

----------

Imagine you are a DOS, or school owner or a teacher about to run a parents' evening.

Based on your understanding of the report above and concerned about literacy and 
numeracy would you recommend:

More/less use of computers a) a school b) at home?


Dennis



	


	Group: dogme
	Message: 7781
	From: Robert M. Haines
	Date: Di Nov 23, 2004 7:21 

	Subject: The Flickering Mind


	I might have posted this a while ago, but here again is a link to The Flickering Mind web site, where the discussion of technology in the classroom continues with an excerpt from the book of the same title, radio debates, a blog and more.

http://www.booknoise.net/flickeringmind/index.html

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7782
	From: Robert M. Haines
	Date: Di Nov 23, 2004 7:36 

	Subject: the social factor


	In response to what Dennis has written about PISA in Germany, I have the same impression that poor test scores in Math and other areas are being blamed on the German educational system. But what is the alternative? 

America prides itself equal opportunity for all students, but we see the same divide between poor and wealthy kids. Poor kids grow up to vote using faulty voting equipment while their wealthy counterparts grow up to use the latest (faulty) technology to cast their ballots. We know which votes usually get counted, so how should change be implemented?

On a more personal note, my partner's German niece performed miserably on the PISA until she was able to have the questions she had not understood explained to her at home. Once she could ask questions and receive comprehensible feedback in a comfortable environment, she had no problem. Her test results were, of course, already down the tubes.

Here's the URL for PISA if anyone's interested:

http://www.pisa.oecd.org/

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7783
	From: Adrian Tennant
	Date: Di Nov 23, 2004 7:54 

	Subject: Blaming the Germans!


	Rob wrote:

> I have the same impression that poor test scores in Math and other areas 
are being blamed on the German educational system.

Now that's one I haven't heard before! Can anyone explain exactly how the 
British (or US) poor test scores in Math(s) are the result of the German 
educational system?

Just don't let the government here know - they're sure to use it as an 
excuse!

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7784
	From: Robert M. Haines
	Date: Di Nov 23, 2004 8:00 

	Subject: Re: Blaming the Germans!


	Context is indeed everything, isn't it? I should clarify that the Canadians,
not the Germans, are responsible for the ills of education here in the
United States of America.

Rob
----- Original Message ----- 
From: "Adrian Tennant" <adrian.tennant@n...>
To: <dogme@yahoogroups.com>
Sent: Tuesday, November 23, 2004 10:54 AM
Subject: [dogme] Blaming the Germans!


>
> Rob wrote:
>
> > I have the same impression that poor test scores in Math and other
areas
> are being blamed on the German educational system.
>
> Now that's one I haven't heard before! Can anyone explain exactly how
the
> British (or US) poor test scores in Math(s) are the result of the German
> educational system?
>
> Just don't let the government here know - they're sure to use it as an
> excuse!
>
> Dr Evil
>
>
>
> --------------------------------------------------------------------------
------
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 7785
	From: Diarmuid Fogarty
	Date: Di Nov 23, 2004 10:08 

	Subject: Re: Who said....


	Personally, I think that bearing in mind HRH Prince Charles' recent
spoutings about education, we should be exceptionally wary about quoting
the lug-eared layabout on anything pertaining to education. This is the
same person who recently said that people should know their limitations
and stop dreaming of becoming something their nature has already ruled
out. What a pity the royal waster doesn't practise what he preaches.

I am willing to bet that Wills and Harry have more than adequate access
to computers...mind you, they don't aspire to much more than becoming
killing machines in the British Army, so there might be something in
Charles' rants.

Diarmuid

**********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or opinions
presented are solely those of the author and do not necessarily represent those of 
City College Manchester. 
If you are not the intended recipient,please be advised that you have received this
e-mail in error and that any use, dissemination,forwarding, printing, or copying of
this e-mail is strictly prohibited.
**********************************************************************************



	


	Group: dogme
	Message: 7786
	From: twocentseltcafe
	Date: Di Nov 23, 2004 10:21 

	Subject: Re: the social factor


	> America prides itself equal opportunity for all students, 
> but we see the same divide between poor and wealthy kids. 

I've mentioned this in sidebar emails to people on this list before:
it is my perception that I am far more of a crusty conservative than
others on this list (if I am wrong.. email me; conservatives are in
fact a lonely and persecuted bunch in the field of education. :-P ).

Even tho I have such beliefs, I am disgusted by the tax structure used
to support elementary and high-school education here in the U.S. Too
much of the bottom line is a reflection of the local tax base.. with
the result that economically poor communities get poor schools, poor
facilities, underpaid and undereducated teachers, etc. The whole
divide mentioned above starts there. Thins get better at the college
level, but by then it's too often too late.

This has nothing to do with dogme. I am venting. I will take a deep
breath now, and a nice cup of spice tea.



	


	Group: dogme
	Message: 7787
	From: davidhogg_bcn
	Date: Di Nov 23, 2004 11:54 

	Subject: Re: the social factor; nowt wrong with conservatives


	--- In dogme@yahoogroups.com, "twocentseltcafe" 
<twocentseltcafe@y...> wrote:
> it is my perception that I am far more of a crusty conservative 
than
> others on this list (if I am wrong.. email me; conservatives are in
> fact a lonely and persecuted bunch in the field of education.

Don't beat yourself up about being a conservative, Tim.

There's no harm in conservat[iv?]ism, as long as the right things 
get conserved. I reckon.

[Ok, ok. Disclosure: the movie buffs among you will notice that I've 
plagiarised and bastardized Clint Eastwood's classic line to Hal 
Holbrooke in Magnum Force. Here's the original: "No harm in shoot'n, 
as long as the right people get shot". A conservative mantra if ever 
there was one.] 

None of *this* has got anything to do with dogme, either, I dare 
say. Just trying to help Tim to feel better about having come out of 
the closet.

That's all,
D.



	


	Group: dogme
	Message: 7788
	From: Jeff Bragg
	Date: Mi Nov 24, 2004 6:28 

	Subject: Re: Re: Who said....


	Russell,

The comments were intended as a joke. I am certainly not fond of
making sweeping statements, except in the pub after a few jars of
Guinness. Was your comment "I suspect that those teachers..."
also a sweeping statement (maybe you're in the boozer too)?

BTW, how much does a humor bypass cost these days? [not intended
as a serious rebuke]

Jeff Bragg
Abu Dhabi (a.k.a Lamb & Flag)






___________________________________________________________ 
ALL-NEW Yahoo! Messenger - all new features - even more fun! http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 7789
	From: Russell Kent
	Date: Mi Nov 24, 2004 8:20 

	Subject: Re: Re: Who said....


	Jeff said "The comments were intended as a joke. I am certainly not fond of
making sweeping statements, except in the pub after a few jars of
Guinness. Was your comment "I suspect that those teachers..."
also a sweeping statement (maybe you're in the boozer too)?

BTW, how much does a humor bypass cost these days? [not intended
as a serious rebuke"

Point taken. Perhaps at times I do need a humour by-pass. And, on reflection, my comments were rather sweeping.

Cheers

Russ




---
Outgoing mail is certified Virus Free.
Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.797 / Virus Database: 541 - Release Date: 15/11/2004
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	Group: dogme
	Message: 7790
	From: philip_swann
	Date: Mi Nov 24, 2004 10:49 

	Subject: Re: a letter to the editor on testing


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Apologies to those who have already seen this on the "other" list. 
I want to share this with fellow dogme travelers (and lurkers!).
>message have been removed]

Sorry, can you tell me which is the "other" group?

Philip Swann



	


	Group: dogme
	Message: 7791
	From: Rita Baker
	Date: Mi Nov 24, 2004 11:33 

	Subject: Re: Who said....


	Dear Diarmuid,

I do think it's dangerous to take sound bites from the media and pronounce 
on them without having the opportunity to explore the wider context. I'm no 
supporter of empty privilege but I think it unfair to describe Prince 
Charles as a layabout and the arrangement of his ears is hardly his fault. 
At least he hasn't gone in for plastic surgery as some media stars might 
have done! He has given a very reasoned account of his views which are 
that everybody should be given the opportunity to achieve their fullest 
potential. If you've got a good voice you should have the opportunity to 
develop it etc - and even if you haven't got a naturally good voice - but 
in that case don't feel aggrieved if nobody will employ you as an opera 
singer - is the point he seems to be making.

I also have to take issue with the expression 'killing machines'. I hate 
war and think that it is an incredibly primitive response in the 21st 
century; sophisticated weapons are no better than slings and stones, except 
that they skew the results dramatically in favour of the people who possess 
them - and that is related to wealth etc. I am vehemently opposed to the 
war in Iraq. If Saddam Hussein was such a terrible monster, in whose 
interests was he sustained in power for so many years and in whose 
interests was he removed? However, set aside a few psychopaths, who exist 
in all walks of life, I don't think people join the army primarily because 
they want to kill. They do accept however that they may end up doing so - 
and be killed themselves - and they risk becoming de-humanised in the 
process. My own son who spent his gap year working with street kids in 
Tanzania and who is sustaining his links with the Charity plans to do a 
short term commission in the army when finishes his degree. He is motivated 
by idealism and would like to clear land mines and be employed as a peace 
keeper, for example in Darfur. He is scandalised at the massacre in Feluja 
and believes that the army needs ethical leadership and that somebody needs 
to provide it. He is studying Arabic in his spare time. Naturally as 
parents the last thing we want is for him to go to Iraq and have his 
idealism exploited by the political, economic, self interested and 
generally unethical ambitions of others. I think he will find that he will 
not be able to practise his idealism within the military, and he has 
promised that he will be realistic about it when the time comes. I don't 
think either the Bush or the Blair kids will be joining the army for very 
good - not idealistic reasons.

You may find my response too personal - and I have to admit it has precious 
little to do with dogme. However, I think it's all too easy for us teachers 
to moralise and pontificate from the safety of our classrooms where we risk 
very little. I think we have a responsibility to form balanced views.

BW

Rita

Rita Baker BA PGCE (Tefl) FRSA
Training Development Partner
Lydbury English Centre
The Old Vicarage
Lydbury North
Shropshire SY7 8AU

Email:rita@l...
http://www.lydbury.co.uk

Tel: (0)1588 681 000 / 001 / 002
Fax: (0)1588 681 018
Mobile: 07785 274 270



	


	Group: dogme
	Message: 7792
	From: sthornbury@w...
	Date: Mi Nov 24, 2004 1:27 

	Subject: Re: Re: Who said....


	Another educational feelgood story from the BBC this morning, with 
dogme implications perhaps: 

Finland has often been hailed as one of the most successful 
education systems in Europe. But what drives its high level of 
achievement? And what makes it different? While pupils in the UK 
enter formal schooling at five, in Finland children enter school at 
seven - and then only for half days. They also have longer holidays 
than in the UK, including a 10-week break in the summer. This 
places greater responsibility on families - an important ingredient 
in Finland's high achievement in reading and writing is a strong 
culture of reading in the home. Parents nurture a love of reading 
among children and this is supported by a network of public 
libraries, says the minister. In the last international education 
league tables, produced by the OECD, Finland's 15 year olds were 
judged to have the highest standards of literacy in the world. 

http://newsvote.bbc.co.uk/1/hi/education/4031805.stm


	


	Group: dogme
	Message: 7793
	From: Russell Kent
	Date: Mi Nov 24, 2004 1:07 

	Subject: Re: Who said....


	Hello All

I agree completely with Rita's point of view.

I am not one of Charles's fans but he does have the right to put forward his point of view. I don't agree with the argument that he is in a privileged position and should not voice any opinions. Personally, I would like to know the future king's opinions on matters of importance within both a domestic and international context. I might not agree with them, but I would like to know.

I am an ex-military man having completed 10 years service. I still have a lot to do with the military within a NATO context. I would say to Diarmuid that not all people who wear a military uniform are "killing machines". As Rita pointed out, people do join a military organization for idealistic reasons. I would also point out, that a lot of people who wear these uniforms have died so that people like Diarmuid and Rita and me have the freedom to express their point of view, whatever it may be.

Regards

Russ

Original Message ----- 
From: Rita Baker 
To: dogme@yahoogroups.com 
Sent: 24 November 2004 11:33
Subject: Re: [dogme] Who said....


Dear Diarmuid,

I do think it's dangerous to take sound bites from the media and pronounce 
on them without having the opportunity to explore the wider context. I'm no 
supporter of empty privilege but I think it unfair to describe Prince 
Charles as a layabout and the arrangement of his ears is hardly his fault. 
At least he hasn't gone in for plastic surgery as some media stars might 
have done! He has given a very reasoned account of his views which are 
that everybody should be given the opportunity to achieve their fullest 
potential. If you've got a good voice you should have the opportunity to 
develop it etc - and even if you haven't got a naturally good voice - but 
in that case don't feel aggrieved if nobody will employ you as an opera 
singer - is the point he seems to be making.

I also have to take issue with the expression 'killing machines'. I hate 
war and think that it is an incredibly primitive response in the 21st 
century; sophisticated weapons are no better than slings and stones, except 
that they skew the results dramatically in favour of the people who possess 
them - and that is related to wealth etc. I am vehemently opposed to the 
war in Iraq. If Saddam Hussein was such a terrible monster, in whose 
interests was he sustained in power for so many years and in whose 
interests was he removed? However, set aside a few psychopaths, who exist 
in all walks of life, I don't think people join the army primarily because 
they want to kill. They do accept however that they may end up doing so - 
and be killed themselves - and they risk becoming de-humanised in the 
process. My own son who spent his gap year working with street kids in 
Tanzania and who is sustaining his links with the Charity plans to do a 
short term commission in the army when finishes his degree. He is motivated 
by idealism and would like to clear land mines and be employed as a peace 
keeper, for example in Darfur. He is scandalised at the massacre in Feluja 
and believes that the army needs ethical leadership and that somebody needs 
to provide it. He is studying Arabic in his spare time. Naturally as 
parents the last thing we want is for him to go to Iraq and have his 
idealism exploited by the political, economic, self interested and 
generally unethical ambitions of others. I think he will find that he will 
not be able to practise his idealism within the military, and he has 
promised that he will be realistic about it when the time comes. I don't 
think either the Bush or the Blair kids will be joining the army for very 
good - not idealistic reasons.

You may find my response too personal - and I have to admit it has precious 
little to do with dogme. However, I think it's all too easy for us teachers 
to moralise and pontificate from the safety of our classrooms where we risk 
very little. I think we have a responsibility to form balanced views.

BW

Rita

Rita Baker BA PGCE (Tefl) FRSA
Training Development Partner
Lydbury English Centre
The Old Vicarage
Lydbury North
Shropshire SY7 8AU

Email:rita@l...
http://www.lydbury.co.uk

Tel: (0)1588 681 000 / 001 / 002
Fax: (0)1588 681 018
Mobile: 07785 274 270 
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	Group: dogme
	Message: 7794
	From: Robert M. Haines
	Date: Mi Nov 24, 2004 6:19 

	Subject: Re: Re: a letter to the editor on testing


	No, I cannot.

Rob
----- Original Message ----- 
From: "philip_swann" <philip.swann@w...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, November 24, 2004 1:49 AM
Subject: [dogme] Re: a letter to the editor on testing


> 
> 
> --- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> > Apologies to those who have already seen this on the "other" list. 
> I want to share this with fellow dogme travelers (and lurkers!).
> >message have been removed]
> 
> Sorry, can you tell me which is the "other" group?
> 
> Philip Swann
> 
> 
> 
> 
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
> Yahoo! Groups Links
> 
> 
> 
> 
> 
> 
>



	


	Group: dogme
	Message: 7795
	From: Robert M. Haines
	Date: Mi Nov 24, 2004 9:57 

	Subject: ''tis the season to be jolly...


	Rita's post is very much to do with dogme because it reminds us how the associations one has with words (lexis) and the way they are put together (syntax) effect meaning within us.

Diarmuid uses the phrase "killing machine" to express his disdain for the industrial-military complex (a term coined by a well known 'ex- military man'). Rita reads the phrase in its context and does not find it an accurate description of people like her son, and Russel feels the term doesn't suit him well either. We could go into the whole Prince Charles topic, too, but that's enough semi-analysis for now, right?

I can't speak for the military in other countries, but I know that the American military has its share of economically disadvantaged young men and women who see the Army, Navy, Air Force and Marines as a way up the economic ladder, a way to a college education they could not other wise afford. 

A soldier on the radio yesterday said that some people like this stuff (being a soldier), but he does not and will leave the military as soon as he's finished his service there. I know many other military personnel who feel it is just a job, not an adventure. And, others are very gung-ho about serving their country, the camaraderie they feel, and the sense that they are making a difference in the world. All of that is open for debate.

One thing we cannot get around, however, is the plain and simple fact that anyone who joins the military, as far as I know, has agreed to kill people. That's part of the military culture, is it not? A soldier's training involves learning how to take another person's life. Even if you're a dishwasher or a fuel truck driver, an American soldier will learn how to shoot at people in order to kill them. It might not be the primary goal of every person in the military, but we have to know that following orders and shooting to kill are considered essential to success in the military. Even if it's supposed to be a last resort, a soldier agrees to learn how to kill people with guns, bombs, etc. 

So now it should be clear that some of us might not view such an agreement as conducive to any reasonable peace process. As Einstein said: "You cannot simultaneously prevent and prepare for war."

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7796
	From: Diarmuid Fogarty
	Date: Mi Nov 24, 2004 10:40 

	Subject: Tra-la-la-la-la


	I've just sent Rita an offlist message where I clarified what I meant by
the term "killing machine": a person who is taught to suppress his or
her ("his" in the British Army, "ladies" are not to be trusted with
weaponry) humanity and to kill somebody who they don't know is like a
machine. And I don't just mean the thousands of Iraqi civilians that are
now dead thanks to Our Boys.

Not wishing to get into an onlist discussion of the war against the
Iraqi people, my other point was that Prince Charles may have a point in
SOME of what he says about education, but he is an ignoramus for saying
that EVERYBODY is out to get top jobs without working for them and he's
an imbecile for saying that the education system that values the learner
is the reason for this happening in society.

Personally, I think the man should stick to playing polo, organic
farming and talking to plants.

Diarmuid


**********************************************************************************
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	Group: dogme
	Message: 7797
	From: Adrian Tennant
	Date: Mi Nov 24, 2004 11:35 

	Subject: Re: Tra-la-la-la-la


	Firstly, this whole thread about 'killing machines' has had me humming 
Arlo Guthrie and shouting "Kill! Kill"" all night (much to the concern of 
the opposing badminton team during tonight's match).

Secondly, Diarmuid wrote:
> Personally, I think the man should stick to playing polo, organic 
farming and talking to plants.

But Diarmuod, the majority of British peopke are both organic and 
plants!!! So, two out of three ain't bad.

Dr Evil




--------------------------------------------------------------------------------



	


	Group: dogme
	Message: 7798
	From: twocentseltcafe
	Date: Do Nov 25, 2004 2:15 

	Subject: Re: a letter to the editor on testing


	Or, more accurately, he could -- but then he would have to kill you. :-)


--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> No, I cannot.
> 
> Rob
> ----- Original Message ----- 
> From: "philip_swann" <philip.swann@w...>
> > Sorry, can you tell me which is the "other" group?
> >



	


	Group: dogme
	Message: 7799
	From: twocentseltcafe
	Date: Do Nov 25, 2004 2:33 

	Subject: Re: Who said....


	Demanding equal time:

--- In dogme@yahoogroups.com, Rita Baker <rita@l...> wrote:

> If Saddam Hussein was such a terrible monster, in whose 
> interests was he sustained in power for so many years and in whose 
> interests was he removed? 

Two excellent questions, finding answers on opposite sides of at least
one ocean. Research into various hugely lucrative deals with various
countries (left unnamed to prevent a foodfight) sheds light on the
first...

..as for the second, the principal beneficiaries are those who for
this reason do not end up in mass graves in Iraq. 

Coming in close second would be every female in Iraq, regardless of
religious creed. We are in favor of women's rights here, aren't we?
For (just one) example, the right not to be killed for losing your
virginity as a youth? I know I'm squarely in favor of not being killed
after a youthful indiscretion. I assume that many other civil rights
for women will also follow, in good time...

Question, True or False: In the history of the world, those who won
freedom from mass-murdering tyrants without a process involving war
and the shedding of innocent blood are extremly few...

War=bad, peace=good is a head-in-the-sand outlook. Is peace always
good? Peace at what price.. at whose expense? Were the Allies,
including the U.S., wrong to fight Hitler?



	


	Group: dogme
	Message: 7800
	From: twocentseltcafe
	Date: Do Nov 25, 2004 7:12 

	Subject: file added: received versus constructed knowing


	I have deleted the "zen and learner motivation" file, since it seemed
to add little. However, in its place I have posted one of my favorite
articles. The file is titled, "Literate Epistemologies." I'm not sure
I'm comfortable with the starkness of the contrasts they draw, though
they do say those chose people who were the clearest examples of
both.. and I'm really not comfortable with what seems to be sneaky
political soapboxing in the very last sentence. But in all, it is
fascinating, and I think, very dogme. :-)

Abstract 

Relationships between teacher epistemology, classroom interactions,
and related student epistemologies and identities were studied in 4
cases, detailing the links between teachers' epistemological stances
and those of their students by interview data and classroom discourse
analysis. Classroom discourse, orchestrated by the teacher, likely
mediates many of the associations between teacher and student
epistemologies documented here.



	


	Group: dogme
	Message: 7801
	From: Martyn & Sandie Brown
	Date: Fr Nov 26, 2004 1:10 

	Subject: who said- reading comprehension


	Here's something to ponder -computer related or not -who knows!
A teacher aide student of mine wrote about an ESOL student she is working with. "his reading age is 12 -13 with a comprehension rate of 35% and retell ability 15%." (actually the % figures might be the other way round - I can"t remember now but still pretty 'telling' I think).
Now just what does that tell us about his reading ability? Reading at aged 13? Maybe there is not enough emphasis being placed on reading for meaning?
Still pondering
Sandie

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7802
	From: Halima Roxanne Brewer
	Date: Do Nov 25, 2004 7:28 

	Subject: Re: who said- reading comprehension


	Martyn & Sandie Brown wrote:

> Here's something to ponder -computer related or not -who knows!
> A teacher aide student of mine wrote about an ESOL student she is 
> working with. "his reading age is 12 -13 with a comprehension rate of 
> 35% and retell ability 15%." (actually the % figures might be the 
> other way round - I can"t remember now but still pretty 'telling' I 
> think).
> Now just what does that tell us about his reading ability? Reading at 
> aged 13? Maybe there is not enough emphasis being placed on reading 
> for meaning?
> Still pondering
> Sandie

----------------------------------------


I wonder how much is reading, retelling and how much is just learning 
to think - sometimes students seem to only be able to produce a sort of 
regurgitation of what they have been fed, and other students can, with 
the same (more or less input) produce a some feedback of what they get, 
offer opinions beyond the bland expectations. 
I am teaching oral English at college level in China. Most of them have 
really only been taught in a rote learning sort of way, and produce the 
same predictable stuff - concentrating on forming "correct" sentences 
but devoid of actual thought. When prodded a bit, though some of them 
can come up with more - but reading for interest and meaning - ability 
to actually think about what is being said, I would have thought is a 
strong factor here. - What is the reading ability in his native 
language? Perhaps that might give a clue on where it is a language 
function, or a thinking analyzing function or to what extent it is both.

Halima



	


	Group: dogme
	Message: 7803
	From: Diarmuid Fogarty
	Date: Do Nov 25, 2004 7:54 

	Subject: War is good? Peace is bad?


	Tim, just a brief answer to your question. It was good to fight Hitler,
but bad to wage war against the German people. 

It might be better to think less about the morality of what has been
done and more about the morality of WHY it was done. 

You ask, "Peace at any cost?" I ask, "War at any cost?" War at the
expense of international law? War at the expense of sustaining
"international terrorism"? War at the expense of democracy? War at the
expense of the deaths of millions of "the principle beneficiaries" who
have been murdered by the very forces that "liberated" them? 

I know it is unreasonable to expect you to see things my way. For that
reason, I promise to write no more about this on this list! I also think
we should be mindful to the sensitivities of the innocent people in Iraq
who are now living in fear for their lives and the lives of their loved
ones. I would imagine that they would find it obscene to hear somebody
far, far away saying that their suffering was worth it.

**********************************************************************************
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	Group: dogme
	Message: 7804
	From: twocentseltcafe
	Date: Do Nov 25, 2004 10:01 

	Subject: Re: War is good? Peace is bad?


	OK, last post:

War at the
> expense of international law? 

There simply is no international law. The UN is not what it was
intended to be; it doesn't even bear a resemblance to what we all
pretend it is. There is no international law in the sense of law being
upheld over the private interests of nations, simply because the law
represents moral good.. . What we see are crass national
self-interests, as enforced by the (very bribable, and very bribed,
and completely unconcerned about law, and completely concerned about
profit/gain/power) permanent members of the UN Security Council. I ask
you, if international law exists, then why is there currently no
action in Sudan? Answer:no profit. If international law exists, then
why was there no action against Iraq? Answer:big profit in dealing
with Saddam privately while scolding him publically.

> War at the expense of sustaining
> "international terrorism"? 

If you mean that the terrorist have a rallying cry now, I agree. If
you wish to end terrorism... contact your government and ask them to
send troops. Terrorists will not stop under any other conditions. This
is certainly the most important point of all: there *is* no peaceful
answer. Either we fight the terrorists, or their own governments fight
them, but someone must.

> War at the expense of democracy? 

War to create democracy, rather.

> War at the
> expense of the deaths of millions of "the principle beneficiaries" who
> have been murdered by the very forces that "liberated" them? 

Millions?? Please check your facts. I know that comparing numbers of
those in mass graves to numbers of war casualties seems to minimize
the suffering of the latter. I know, suffering and death are suffering
and death, at whomever's hands.. I know. That is true...

However, your "millions" number just can't be left to stand. There
were hundreds of thousands dead in Iraq in mass graves (don't quote
Blair's 400k gaffe; current estimates are around at least 250k
presumed and around 15k to 20k discovered, in over 200 sites dating
back to the 1980s). It is true that in the few years leading up to the
Iraq war, the mass killings slowed tremendously.. but.. that was due
to external circumstances, not the sudden development of a kinder,
gentler Baathist regime (see Uday and Kusay, below). 

There are 14k to 17k of confirmed/probable civilian casualties in the
war. There was a well-known "Lancet" projection of 100k civilian
casualties, but that was a projection based on a small sample. 

I agree, though, if I were an Iraqi I also would not give a [deleted]
what someone in the US said on the issue. However... the war will end.
Given the nature of Uday and Kusay (while they lived), it is extremely
unlikely the mass killings would have. These are the guys who tortured
their Olympians for the crime of losing, you'll recall.

> I know it is unreasonable to expect you to see things my way. For that
> reason, I promise to write no more about this on this list! I also think
> we should be mindful to the sensitivities of the innocent people in Iraq
> who are now living in fear for their lives and the lives of their loved
> ones. I would imagine that they would find it obscene to hear somebody
> far, far away saying that their suffering was worth it.
>

Silence, then? Is that what's best? 

Besides, should we not be mindful of the families of those in mass graves?



	


	Group: dogme
	Message: 7805
	From: Jeff Bragg
	Date: Do Nov 25, 2004 10:54 

	Subject: Re: Re: War is good? Peace is bad?


	Hear-hear, Mr/s TwoCents.

I'm sure that nobody on this list needs reminding that Saddam was
supplied with boatloads of arms by the US and other western
powers when Iraq was fighting the Iranians in the 1980s. And that
present day Iraq is the product of British administrators in the
early 20th Century (designed to ensure that no one nation or
ethnic people would have a singular upper hand in the region).
And that Israel has more WMDs than the rest of the Middle East
put together (but nobody DARE invade them, or even remind them of
UN resolution 242).

And that this is the dogme list. Could we stick, please, to
teaching and its related issues? 

I left the SWP a long time ago ... Didn't you?


=====
jeff
abu dhabi





___________________________________________________________ 
ALL-NEW Yahoo! Messenger - all new features - even more fun! http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 7806
	From: twocentseltcafe
	Date: Do Nov 25, 2004 11:18 

	Subject: Re: War is good? Peace is bad?


	Or that much of the bitterness against the US in some quarters near
you stems from the US support of a repressive regime in Iran in the
60's and 70's?

I have posted my last post on this topic. I will be happy, however, 
to argue that adopting CLL in a university setting is not
feasible...or maybe not even that, because even though it's t'giving
vacation, and though I have already slain the lion's share of my
required papers, I still have yet a few left to smite. And two tests,
one intimidating and one not, left to study for.

By the way.. I am still a very proud supporter of the Saskatchewan
Wheat Pool. 

--- In dogme@yahoogroups.com, Jeff Bragg <jeff_bragg2001@y...> wrote:
> Hear-hear, Mr/s TwoCents.
> 
> And that this is the dogme list. Could we stick, please, to
> teaching and its related issues? 
> 
> I left the SWP a long time ago ... Didn't you?
> 
> 
> =====
> jeff
> abu dhabi



	


	Group: dogme
	Message: 7807
	From: Luke Meddings
	Date: Do Nov 25, 2004 11:41 

	Subject: RE: Re: diplomatic effort


	Jeff writes - '.. this is the dogme list. Could we stick, please, to
teaching and its related issues? 

I left the SWP a long time ago ... Didn't you?'

Well, since you mention it - wholeheartedly agree with Jeff that we
stick to teaching, was on the point of saying so yesterday only to be
lulled into a false sense of security by the tailoff in hostilities in
the afternoon.

Even Jeff's playful remark about the SWP indicates how hard it is to let
it lie once we get into a thread of this sort.

To paraphrase Ivor Cutler, 'I'm peace-loving, I'm peace-loving, I'll
punch the man who says I'm not.'

Luke



	


	Group: dogme
	Message: 7808
	From: Rita Baker
	Date: Do Nov 25, 2004 3:58 

	Subject: Re: Re: Who said....


	Why was Hitler able to come to power in the first place? Hold down a spring 
with enough pressure and it will spring back with vigour. How was he 
sustained in power when he got there? Fear for our own safety or interests 
can encourage us somehow not to know or see what is going on around us. We 
should never forget the incredible selflessness with which our parents and 
grandparents risked their lives for our futures - but we shouldn't either 
overlook the failures in leadership that led to this being deemed 
necessary! We wouldn't need to free ourselves from mass-murdering tyrants 
if we didn't create / foster them in the first place - either actively or 
by benign neglect. As for women's rights, I believe these are more likely 
to be achieved by enlightened education than by violence or legislation. 
Westerners looking in from the outside do not always fully understand the 
issues. I regard myself as a (non-militant) feminist, but I saw things with 
different eyes when I gained access to a group of women living in a 
fundamentalist society. I'm not condoning stoning to death etc. but I was 
surprised to learn why many of them actually wanted to be veiled in public.

Rita

At 01:33 25/11/2004, you wrote:




>Demanding equal time:
>
>--- In dogme@yahoogroups.com, Rita Baker <rita@l...> wrote:
>
> > If Saddam Hussein was such a terrible monster, in whose
> > interests was he sustained in power for so many years and in whose
> > interests was he removed?
>
>Two excellent questions, finding answers on opposite sides of at least
>one ocean. Research into various hugely lucrative deals with various
>countries (left unnamed to prevent a foodfight) sheds light on the
>first...
>
>..as for the second, the principal beneficiaries are those who for
>this reason do not end up in mass graves in Iraq.
>
>Coming in close second would be every female in Iraq, regardless of
>religious creed. We are in favor of women's rights here, aren't we?
>For (just one) example, the right not to be killed for losing your
>virginity as a youth? I know I'm squarely in favor of not being killed
>after a youthful indiscretion. I assume that many other civil rights
>for women will also follow, in good time...
>
>Question, True or False: In the history of the world, those who won
>freedom from mass-murdering tyrants without a process involving war
>and the shedding of innocent blood are extremly few...
>
>War=bad, peace=good is a head-in-the-sand outlook. Is peace always
>good? Peace at what price.. at whose expense? Were the Allies,
>including the U.S., wrong to fight Hitler?
>
>
>
>
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>Yahoo! Groups Links
>
>
>
>



	


	Group: dogme
	Message: 7809
	From: Robert M. Haines
	Date: Do Nov 25, 2004 9:16 

	Subject: And my last post on the subject?


	Rita is right. And so was Virginia Wolf: "As a woman, I have no country... As a woman, my country is the world."

Luke is right, and so was my high school teacher, quoting wisdom from the ages: "The truth lies in paradox." 

I believe it's true that violence begets violence. It's down to each one of us as individuals to practice peace as best we can, knowing what we know at the time. 

So Ghandi was right, too: "You must be the change you wish to see in the world."

This will be much too touchy-feely for some of you, I know, but don't worry... we can travel back to dogme now.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7810
	From: Julian Bamford
	Date: Sa Nov 27, 2004 12:55 

	Subject: Implications from Finland


	On the 24th, Scott posted a BBC story about children in Finland. They go to
school less, yet achieve the highest standards of literacy through family
and social (libraries) support--(I've left the post at the end to save you
going back to read it). Scott suggests this might have dogme implications.
Turning it over in my mind, here's what I've come up with implicationwise.

-- That skills such as literacy and language are learned efficiently, even
best, through an apprenticeship model. The teacher can operate in the role
of a coach. 
-- That the doing and learning of the skill can be in or out of a classroom.
If it's in the classroom (which is where most of us meet our students), we
should be aware of traditional classroom culture (impersonality, conformity,
disassociation of means and ends, and so on) lest it undermine the
apprenticeship/coaching endeavor.
-- That the learning is best done in an environment where success is
expected by all. For the learner, it's less a matter of taking or leaving
the skill, or succeeding or failing, than of taking one's place within an
environment where success is ongoing and a matter of course.
-- That learning and affect are bound up with each other. I think this is
what Rudolf Steiner (of Waldorf school fame) was getting at when, on
visiting a school, he first asked students if they loved their teacher, and
the teachers if they loved their students.

Architect Christopher Alexander says, "every living process [including the
process of education] may be recognized, or measured in its degree of
efficacy, according to the depth of its capacity to produce deep feeling."
[my addition] We can imagine the deep feelings of children in Finland,
absorbed in a book with a caregiver at hand, or exploring the treasure trove
that is a library, on track to the highest standards of literacy. If our
language classes produce deep feelings in our students, they and we are
probably on the right track as well.

Julian

on 11/24/04, sthornbury@w... wrote:

Another educational feelgood story from the BBC this morning, with
dogme implications perhaps:

Finland has often been hailed as one of the most successful
education systems in Europe. But what drives its high level of
achievement? And what makes it different? While pupils in the UK
enter formal schooling at five, in Finland children enter school at
seven - and then only for half days. They also have longer holidays
than in the UK, including a 10-week break in the summer. This
places greater responsibility on families - an important ingredient
in Finland's high achievement in reading and writing is a strong
culture of reading in the home. Parents nurture a love of reading
among children and this is supported by a network of public
libraries, says the minister. In the last international education
league tables, produced by the OECD, Finland's 15 year olds were
judged to have the highest standards of literacy in the world.

http://newsvote.bbc.co.uk/1/hi/education/4031805.stm




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7811
	From: djn@dennisnewson.de
	Date: Mi Dez 01, 2004 10:27 

	Subject: SLA & TEd discussion


	There is a growing trend to inform other lists of forthcoming fielded
discussions on one's home list.

Please note, then, that from Monday 6th - Friday 11th December (next
week) on the IATEFL TTEd SIG (International Association of Teachers of
English as a Foreign Language Teacher Training and Education Special
Interest Group list) - an open list that anyone can join - there will
be a discussion with the title:

-------------
What role should Second Language Acquisition theory play in
Teacher Education?
--------------

fielded by Scott Thornbury.

For the forthcoming discussion he has written a 1,400-word
introduction - which will be posted just before the discussion begins.

----------

If you are not a member of TTEdSIG and would like to join us in time
for the discussion, all you have to do is:

----------

address an empty email to: 

ttedsig-subscribe@yahoogroups.com

----------

If you want to send a message to the list during the discussion, send
it to:

ttedsig@yahoogroups.com

----------

To leave the list, send an empty email to:

ttedsig-unsubscribe@yahoogroups.com


Dennis (Newson)
co-moderator
TTEdSIG



	


	Group: dogme
	Message: 7812
	From: Julian Bamford
	Date: So Dez 05, 2004 7:44 

	Subject: ordinary people


	This is something I posted on the extensive reading yahoogroup
(ExtensiveReading@yahoogroups.com). I think it's dogme-related in that it's
about ordinary people taking the initiative for learning a language rather
than depending on professionals.
Julian
----------
The SSS Tadoku (extensive reading) Club had its annual event in Tokyo last
weekend, and I was lucky enough to be there. The club began about 3 years
ago, I think. It's a grassroots effort, inspired by Kunihide Sakai's ideas
that what Japanese students of English lack is exposure to real English at
school, and that reading massive amounts of easy English can make up the
deficiency. There are now a few SSS branches and libraries in other
Japanese cities.

The club library was. . . well, incredible. Akio Furukawa, a math teacher
and one of the people who started the club, has put together a collection
probably unrivalled anywhere in the world. All--and I mean ALL--the graded
readers are there of course, and in multiple copies. But that's only the
beginning. Furukawa has found and added dozens and dozens of popular series
of children's and teen books, also in multiple copies. Then there are
hundreds of individual children's, teen and other carefully chosen books.
The latest burgeoning section is English translations of popular Japanese
manga comics, now appearing in quantity in the States, and all added to the
library as soon as available. Club members give each of these books a
yomiyasusa (readability) rating, from 0 (easiest) to 10, with decimal points
(e.g., 1.2) at the lowest levels. They post their reviews, yomiyasusa
assessments and counterassessments, and reading experiences on SSS Internet
bulletin boards.

More impressive than the library, if that's possible, are the club members
themselves. I was privileged to attend the session where they had each
brought a book they had enjoyed or were reading, and gave a brief comment on
it. Their enthusiasm for reading and for their chosen books was electric.
Although there were a handful of graded readers, almost all the books they
brought were children's and teen literature, or regular bestsellers (two
people brought John Grisham's 'The Client,' for example). The reason for
not choosing books especially written for language learners is that the
other books are understandable, and they find them more attractive and
enjoyable than available graded readers.

Furukawa said that club members reckon they need to understand about 95
percent of the words on a page to be able to enjoy a book. Their goal is to
read a million words a year. I met one person who had read 5 million words
so far this year, and one who stopped counting around 7 million.

All in all, it brought to mind the English corners in parks in China, where
people go to speak English with each other. I felt I was watching the
future of language learning, where the initiative shifts from schools and
professionals to ordinary people. And my heart was glad. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7813
	From: dogme@yahoogroups.com
	Date: So Dez 05, 2004 10:40 

	Subject: New file uploaded to dogme


	Hello,

This email message is a notification to let you know that
a file has been uploaded to the Files area of the dogme 
group.

File : /Scott revised SLA & TE.doc 
Uploaded by : dnewson2001 <dnewson@w...> 
Description : Scott Thornbury: SLA & T Ed 

You can access this file at the URL:
http://groups.yahoo.com/group/dogme/files/Scott%20revised%20SLA%20%26%20TE.doc 

To learn more about file sharing for your group, please visit:
http://help.yahoo.com/help/us/groups/files

Regards,

dnewson2001 <dnewson@w...>



	


	Group: dogme
	Message: 7814
	From: Dafne
	Date: Mo Dez 06, 2004 10:20 

	Subject: TESOL Electronic Village Online 2005 - Free sessions starting in January


	Dear colleagues,

The CALL Interest Section of TESOL is pleased to
announce the Electronic Village Online for 2005. 
Registration for these FREE 6-week Internet-based
sessions begins January 3. 

You may explore this year's offerings at
http://www.geocities.com/ehansonsmi/evo2005/announce.html 

Sessions run January 17 to February 27. You DO NOT
need to be a TESOL member to participate in EVO.

Sponsoring TESOL groups include:
Higher Education
International Teaching Assistants
English for Special Purposes
Video & Digital Media
Teacher Education
Drama E-Group
TESOLers for Social Responsibility
Intensive English Programs
Computer-Assisted Language Learning


Dafne González on behalf of the
EVOnline Coordination Team



	


	Group: dogme
	Message: 7815
	From: Robert M. Haines
	Date: Di Dez 14, 2004 8:27 

	Subject: human reasoning and language


	According the introduction to this quiz: "Human reasoning and language comprehension are closely related capacities. This quiz plays in the area where they most clearly intertwine. No factual knowledge is tested here, 'just' analytic reasoning and language processing."

See what you think by clicking on the link below.

http://www.funtrivia.com/playquiz.cfm?qid=55517&origin

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7816
	From: djn@dennisnewson.de
	Date: Mi Dez 15, 2004 7:56 

	Subject: Re: human reasoning and language


	Rob and all,

I got one right on your test.......I think the sort of logical problems the test sets have got 
**** all to do with comprehending language.


Dennis



	


	Group: dogme
	Message: 7817
	From: djn@dennisnewson.de
	Date: Mi Dez 15, 2004 8:00 

	Subject: Third area in brain for LA?


	Here's a report suggesting a third area in the brain may be responsible for language 
acquisition.



http://www.healthday.com/view.cfm?id=522772




Dennis



	


	Group: dogme
	Message: 7818
	From: Robert M. Haines
	Date: Mi Dez 15, 2004 7:18 

	Subject: Geschwind''s territory


	Reading the article posted by Dennis (Third Language Area in Brain Identified), I get the impression that the third area of the brain (cue the soundtrack to The Third Man) may be less responsible for acquisition in the traditional sense. It sounds more like that part of our brain that leads to metalinguistic awareness, jargon for the stage of language development that begins before we start reading but becomes apparent once we can talk or write about language as an abstract concept, e.g. (in Lightbrown and Spada 'How Languages are Learned --- I think) knwoing that 'train' is a shorter word than 'caterpillar' even though kid's common sense tells us a train is obviously the longer of the two.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7819
	From: Julian Bamford
	Date: Do Dez 16, 2004 10:06 

	Subject: dead fish


	[In this anecdote, names and personal details have been changed to protect
the innocent.] 

A student of English that I know visited my office today. He had just
finished a two-semester English conversation class outside the university.
How was it, I asked. I had one great teacher and one bad teacher, he said.
In what way, I asked (I knew they had used the same lesson plans all year,
and that the teachers had had the same training.) His answer was along the
lines of, "Joan in the second semester was always energetic and cheerful. I
loved her classes. But Mary in the first semester always looked tired. It
seemed like she didn't like teaching, and he had no energy."

This struck me hard, perhaps in part because I'm fresh from following the
fascinating week-long discussion on the IATEFL teacher training special
interest group list--the one Dennis invited us to join up for, on the role
of Second Language Acquisition research in teacher training. A number of
subjects were touched on in that discussion, mostly relating to what a
teacher in training needs to know. . .

Yet here was a student for whom the most relevant comment on a year of
English classes was. . . not the textbook, not the lesson contents, not the
abilities or knowledge of the teacher, not fellow students. It was about
what sort of person the teacher seemed to be. As a direct result, the
student felt one class was good, and the other wasn't.

The guy who I work with thinks that language is like a goldfish in a bowl.
The bowl is the world. When we examine language or teaching, we are taking
the fish out of the water, separating it from that which gives it life.
Examining the fish can be very helpful. We can learn a lot, but if we
forget to put it back, what we end up with is a dead fish.

Julian



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7820
	From: djn@dennisnewson.de
	Date: Do Dez 16, 2004 11:00 

	Subject: Re: dead fish


	Julian,

I've also been thinking a lot about the discussion on SRA research with its implication, 
surely, that if you are well read in the research - and given that you can teach etc. - you 
are likely to be a more effective teacher - though right at the start Scott said hard-
pressed teachers didn't have time to read about research, teacher trainers/educators 
just might. 

And next to this thought I placed all the memories of seeing my wife teach. It's a little 
uncanny. Her "techniques" are not always the best, think I, but she has a rapport with 
children that means they learn.

I've just written to TTEdSIG to ask if there is any research on the role of the emotional 
relationship between teacher and taught. This relationship seems to me more important 
than anything else.


Dennis



	


	Group: dogme
	Message: 7821
	From: Robert M. Haines
	Date: Do Dez 16, 2004 5:45 

	Subject: dead fish


	Science tends to explore the world we live in; Julian's post is a fine example of how scientific research often falls short when it comes to the world living inside of us. And, yes, that's the world that counts in the classroom and beyond.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7822
	From: Robert M. Haines
	Date: Do Dez 16, 2004 6:29 

	Subject: emotion in SLA


	A quick search has brought me to the following items that might interest Dennis and others interested in the role of emotion (affect) in SLA and language learning:

Go to the web page below then click on R. Gardner for a list of books, articles, papers, etc. on the subject.

http://privatewww.essex.ac.uk/~vcook/slabib.html

***************************************************************************

Here is an excerpt from a TESL-EJ review of a book on SLA which claims to be written for lay people who have an interest in the topic:

This book, a volume in Heinle's new TeacherSource series, is intended for ESL/EFL teachers, for TESOL students, and for lay people who have an interest in the topic of learning languages. As the subtitle says, Learning New Languages: A Guide to Second Language Acquisition is a general introduction to the field of second language acquisition, but the organization of the book greatly differs from such standard texts as Rod Ellis's The Study of Second Language Acquisition and Diane Larsen-Freeman's and Michael's Long's An Introduction to Second Language Acquisition. In contrast to these books, Scovel incorporates insights from his own ESL teaching experiences, other teacher's experiences, as well as numerous accounts from various learners to augment his explanations. In addition, the book is built around Scovel's argument that "there are five major contexts in which languages are acquired and although they can be labeled with more academically impressive appellations, it probably more helpful to use simple and straightforward terminology" (p. 2-3), and he uses these five contexts as the titles and topics for each of the book's key chapters.

Scovel calls these five domains people, language, attention, cognition, and emotion. "Although it may not be immediately apparent, these particular categories have also been chosen because the acronym the labels spell out Ð Place. This abbreviation refers to the five contexts where all language learning takes 'place' (p. 3).

You can read more at:

http://www-writing.berkeley.edu/TESL-EJ/ej18/r12.html

*************************************************************************

Finally, a literature review of 'affect in language learning' with link to relevant works can be found at:

http://www.finchpark.com/afe/affect.htm

******************************************************

I hope this is at least close to what Dennis has in mind. 

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7826
	From: davidhogg_bcn
	Date: Fr Dez 17, 2004 12:11 

	Subject: Re: human reasoning and language; on being average/normal.


	--- In dogme@yahoogroups.com, djn@d... wrote:
> Rob and all,
> 
> I got one right on your test.......I think the sort of logical 
problems the test sets have got 
> **** all to do with comprehending language.
> 
> 
> Dennis

Sour grapes, Dennis, perchance?! [Only joshin'. I (yes, even I) only 
got one out of five right.]

I am proud, though, to share with you that it was *no.4* that I got 
right; and that on reflection I immediately saw why my answer to no.5 
was wrong, without needing to delve into the explanation, nor to 
resist any temptation to email the funtrivia person to express any 
kind of disgust or dismay.

Which makes us average, Dennis, apparently. (Don't you just looove 
those kinds of tests where one's performance superficially seems to 
have been abysmal, but in fact turns out to be quite normal. I must 
make a recommendation, immediately, to my DoS. No, in fact scratch 
that: looking at the term 1 results this year I see someone's already 
done so. [Joshin' again!!]).

I do, though, reckon that those test do have something at all to do 
with comprehending language.

Does that last sentence mean...?:-
·Language comprehension has nothing to do with those tests.
·Language comprehension has all to do with those tests, or something.
·Those tests' language comprehensibility haven't tested anything to 
do with something.
·Cat cat buffalo dog dogme banana banana banana.

Whatever.

Anyhow.
D.



	


	Group: dogme
	Message: 7827
	From: davidhogg_bcn
	Date: Fr Dez 17, 2004 12:42 

	Subject: We don''t want no learner-centredness.


	Hi everybody.

I was enjoying the current edition of "English Teaching Professional" 
yesterday, when sommat on p.43 jumped out at me as a stark warning 
against taking too keen an interest in the people in the room, or 
their needs, or their concerns, or their interests.

Here's the short contribution from a teacher in Stamford, UK which 
shocked me:

QUOTE<<<I thought that food and drink would be a useful and relevant 
topic for the group of Pakistani mums that I teach once a week at the 
local primary school. We could "do" canteen food, childhood 
allergies, favourite dishes, shopping lists and end with a nice cross-
cultural exchange of recipes, introducing the use of the imperative 
for instructions in a communicative, genre-based way.

It all went rather well. We read the school menu and talked about 
what our children liked to eat. We identified things that gave us 
headaches and things that made us sick. We learnt to spell lists of 
ingredients and swapped recipes for oat biscuits and chapatti. We 
absorbed the learning points without the need for an explicit 
grammatical focus.

"Today we learned nothing," said a student decisively, as she stuffed 
her handouts into a carrier bag at the end of the lesson. "We all 
know this - cooking, cleaning ... it's our whole lives. Next week, 
you give us something different. We want to do grammar and spelling."

Tip of the day? Never assume.>>>UNQUOTE.

It seems to me that this teacher had fronted reality in a big way, 
and exploited some real, meaning-drenched information gaps among her 
students. ...Who turned out not to be in the slightest bit interested 
in reality or in sharing&pooling knowledge. They're not much 
interested in getting any insights into the reality experienced by 
the person sitting next to them in class. They want grammar. (All of 
this is on the assumption that that one woman's perspective is 
representative of those of the other students.)

Rather, these folks seem to *want* surrealia and immaterials. They 
*want* to sit there and complete sentences about Janie and Johnnie 
with the right form of "be" + the appropriate present participles; 
and so on. 

Ok. ok. You could argue that I'm reading too much into all this. "We 
want grammar" doesn't necessarily mean "We don't want to apply 
grammar to our own, real lives, and to use "today's target structure" 
to discuss real stuff that's relevant to us.

But *am* I really reading too much into it all? Hear that student's 
comment again: "...it's our whole lives. [...G]ive us something 
different." She wants something different, other than her whole life. 
She wants something that doesn't have to do with her life. She wants 
surrealia. She wants immaterials.

Surrealia and immaterials. Those are the needs, interests, concerns 
and desires of that person in that room.

Makes you want to tear your hair out, dunnit! (Or not...?).

Happy Saturnalia, by the way, (those of you who celebrate it).
D.



	


	Group: dogme
	Message: 7828
	From: Halima Roxanne Brewer
	Date: Fr Dez 17, 2004 4:58 

	Subject: Re: We don''t want no learner-centredness.


	davidhogg_bcn wrote:

>
> Hi everybody.
>
> I was enjoying the current edition of "English Teaching Professional"
> yesterday, when sommat on p.43 jumped out at me as a stark warning
> against taking too keen an interest in the people in the room, or
> their needs, or their concerns, or their interests.
>
> Here's the short contribution from a teacher in Stamford, UK which
> shocked me:
>
> QUOTE<<<I thought that food and drink would be a useful and relevant
> topic for the group of Pakistani mums that I teach once a week at the
> local primary school. We could "do" canteen food, childhood
> allergies, favourite dishes, shopping lists and end with a nice cross-
> cultural exchange of recipes, introducing the use of the imperative
> for instructions in a communicative, genre-based way.
>
> It all went rather well. We read the school menu and talked about
> what our children liked to eat. We identified things that gave us
> headaches and things that made us sick. We learnt to spell lists of
> ingredients and swapped recipes for oat biscuits and chapatti. We
> absorbed the learning points without the need for an explicit
> grammatical focus.
>
> "Today we learned nothing," said a student decisively, as she stuffed
> her handouts into a carrier bag at the end of the lesson. "We all
> know this - cooking, cleaning ... it's our whole lives. Next week,
> you give us something different. We want to do grammar and spelling."
>
> Tip of the day? Never assume.>>>UNQUOTE.
>
> It seems to me that this teacher had fronted reality in a big way,
> and exploited some real, meaning-drenched information gaps among her
> students. ...Who turned out not to be in the slightest bit interested
> in reality or in sharing&pooling knowledge. They're not much
> interested in getting any insights into the reality experienced by
> the person sitting next to them in class. They want grammar. (All of
> this is on the assumption that that one woman's perspective is
> representative of those of the other students.)
>
> Rather, these folks seem to *want* surrealia and immaterials. They
> *want* to sit there and complete sentences about Janie and Johnnie
> with the right form of "be" + the appropriate present participles;
> and so on.
>
> Ok. ok. You could argue that I'm reading too much into all this. "We
> want grammar" doesn't necessarily mean "We don't want to apply
> grammar to our own, real lives, and to use "today's target structure"
> to discuss real stuff that's relevant to us.
>
> But *am* I really reading too much into it all? Hear that student's
> comment again: "...it's our whole lives. [...G]ive us something
> different." She wants something different, other than her whole life.
> She wants something that doesn't have to do with her life. She wants
> surrealia. She wants immaterials.
>
> Surrealia and immaterials. Those are the needs, interests, concerns
> and desires of that person in that room.
>
> Makes you want to tear your hair out, dunnit! (Or not...?).
>
> Happy Saturnalia, by the way, (those of you who celebrate it).
> D.
>
>
> it could mean she wants some brainfood given in a way that makes her 
> feel she is using her intellect rather than drawing on things she 
> knows so well that she takes for granted in her life. And because she 
> doesn't know yet what will excite her intellect, she thinks it is 
> grammar.


Halima



	


	Group: dogme
	Message: 7829
	From: dimitrijevic
	Date: Fr Dez 17, 2004 2:20 

	Subject: ideas needed


	BlankAny interesting, communicative, materials-free activities for brilliant teens?

Thank you, 
Danica 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7830
	From: djn@dennisnewson.de
	Date: Fr Dez 17, 2004 6:11 

	Subject: Re: ideas needed


	Danica. I've nothing special to suggest except, in the spirit of dogme, let these brilliant 
teenagers make some suggestions themselves. And make sure you let us know what 
they came up with.

Dennis



	


	Group: dogme
	Message: 7831
	From: dnewson2001
	Date: Fr Dez 17, 2004 6:23 

	Subject: Re: emotion in SLA


	Rob,

Thanks for all the references.

Clearly, I've not this quickly been able to check them out, but I'm
not quite sure that "affect" was what I was asking about.

I was thinking specifically of the relationship between a teacher and
his/her (youngish) pupils. On the teacher's side it is marked by
respect for , liking, interest in, concern about the pupils. On the
pupil's side it is marked by liking for, respect for, fondness for,
loyalty towards the teacher. And I was suggesting that this particular
relationship was one of the most powerful factors in pupils learning.
If you've got that,
the REL factor, then insights from SLA research might begin to kick
in. If there is no REL - forget the rest.

Dennis



	


	Group: dogme
	Message: 7832
	From: Jane Arnold
	Date: Do Dez 16, 2004 7:50 

	Subject: Re: Re: emotion in SLA


	Very true Dennis.
There is a very interesting area of research, Teacher confirmation, now 
being applied to language teaching (well, at least it is by one of my 
doctoral students). Has a sort of Carl Rogers base.
I've been dragging myself through some SLA studies and your last line 
seems to hit a lot of nails on the head: if you've got the 
relationship, then the insights might kick in. Otherwise... I am 
convinced, as Earl Stevick is, that success depends in the last analysis 
on the intra and interpersonal elements. If a teacher who can 
establish the right climate and motivational conditions uses one 
technique or another, one research-based option or another, chances are 
the differences in student learning will not be nearly as great as 
between those to be found among students taught by the same 
technique/option but with one teacher who establishes relationships 
and one who doesn't. Just an hypothesis, but it would be interesting to 
test it. 
Jane

dnewson2001 escribió:

>
> Rob,
>
> Thanks for all the references.
>
> Clearly, I've not this quickly been able to check them out, but I'm
> not quite sure that "affect" was what I was asking about.
>
> I was thinking specifically of the relationship between a teacher and
> his/her (youngish) pupils. On the teacher's side it is marked by
> respect for , liking, interest in, concern about the pupils. On the
> pupil's side it is marked by liking for, respect for, fondness for,
> loyalty towards the teacher. And I was suggesting that this particular
> relationship was one of the most powerful factors in pupils learning.
> If you've got that,
> the REL factor, then insights from SLA research might begin to kick
> in. If there is no REL - forget the rest.
>
> Dennis
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> click here 
> <http://us.ard.yahoo.com/SIG=129pps927/M=295196.4901138.6071305.3001176/D=groups/S=1705043336:HM/EXP=1103390613/A=2128215/R=0/SIG=10se96mf6/*http://companion.yahoo.com> 
>
>
>
> ------------------------------------------------------------------------
> Yahoo! Groups Links
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7833
	From: Robert M. Haines
	Date: Fr Dez 17, 2004 8:11 

	Subject: The REL hypothesis?


	"If a teacher who can establish the right climate and motivational conditions uses one technique or another, one research-based option or another, chances are the differences in student learning will not be nearly as great as between those to be found among students taught by the same technique/option but with one teacher who establishes relationships and one who doesn't."

Jane, do you mean that a teacher who establishes positive relationships with her students will help more of them learn than will another teacher who uses the same techniques? Just trying to get my mind around your hypothesis.

Thanks,
Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7834
	From: Robert M. Haines
	Date: Fr Dez 17, 2004 8:15 

	Subject: REL suggestion?


	"If you've got that, the REL factor, then insights from SLA research might begin to kickin. If there is no REL - forget the rest."

Okay, Dennis. I'll think you'll find at least a couple of the references I provided discuss this to some extent. Sorry I can't be more specific just now, I'm working on another logic puzzle!

Does Jane's hypthesis serve as a means of testing your REL suggestion?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7835
	From: Jane Arnold
	Date: Do Dez 16, 2004 8:36 

	Subject: Re: The REL hypothesis?


	So am I - trying to get my mind around what I mean. Very 
coincidentally, today as I wrote I was reading an article about the 
results of a lot of studies in SLA (better results using X or Y) but to 
me as I read it all, I was thinking that in the immense venture of 
learning another language, isn't the use of dictogloss instead of X or Y 
or whatever else tested really of rather minimal importance in the end? 
But the studies are all set up that way. What do they tell us? That 
in one context (basically a laboratory situation where you manipulate a 
variable) unless you are using a very long term study, a certain 
approach worked better for more than 50% of the students, or something 
of that nature. To me the manipulation of that variable in the long 
run, not just in the artificial conditions set up for the experiment, 
doesn't seem as important as the climate/motivational conditions, etc. 
I was thinking one could take 4 courses of the same level, 2 one 
semester, say, and 2 the other. In semester one teacher A 
(identifiedlet's say, as having confirming behaviour) would use 
technique A with one group and teacher B (identified as having 
non-confirming behaviour) (here we are getting into a small problem area 
but this is only for speculation) would use technique A also. Then the 
next semester teacher A would teach one group with technique A and the 
other with technique B. My thinking - totally unsupported by any 
research - is that there would be more difference between the results of 
the first semester groups (taught with the same technique - focus on 
form, focus on meaning or whatever) than the second semester ones 
(taught with different techniques but same teacher). Might need to have 
poor teacher B teach 2 more groups to cover all aspects. I know there 
are a lot of problems in this but as in intellectual exercise....
Now back to the jungle of paperwork telling me to stop fun things like 
the dogme list and get back to bureaucratic slavery.
Jane

Robert M. Haines escribió:

> "If a teacher who can establish the right climate and motivational 
> conditions uses one technique or another, one research-based option or 
> another, chances are the differences in student learning will not be 
> nearly as great as between those to be found among students taught by 
> the same technique/option but with one teacher who establishes 
> relationships and one who doesn't."
>
> Jane, do you mean that a teacher who establishes positive 
> relationships with her students will help more of them learn than will 
> another teacher who uses the same techniques? Just trying to get my 
> mind around your hypothesis.
>
> Thanks,
> Rob
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> click here 
> <http://us.ard.yahoo.com/SIG=129redm6s/M=298184.5639630.6699735.3001176/D=groups/S=1705043336:HM/EXP=1103397093/A=2495208/R=0/SIG=11egg01lg/*http://www.netflix.com/Default?mqso=60188914> 
>
>
>
> ------------------------------------------------------------------------
> Yahoo! Groups Links
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7836
	From: Robert M. Haines
	Date: Fr Dez 17, 2004 8:46 

	Subject: ''gender logic''


	If you click on this link, you'll find a simple logic puzzle, which I asked my students (of Natural Science) to solve at home in their spare time if they were interested. 

http://www.enchantedlearning.com/math/logic/puzzles/favanimal.shtml

Everyone came in the next day with the correct solution, asking for more of the same.

Since there was so much interest, I asked them to write to me, telling me how they'd solved the puzzle. It turns out that by 'gender logic', some of the students had found that the girls, Didi and Sue (you'' understand when you see the puzzle's clues) could only prefer the butterfly or cat. Meanwhile, the boys must like the horse or elephant. This logic obviates clues 1 and 4, and even leads to the correct solution!

It all made for great conversation about logic and science. 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7837
	From: djn@dennisnewson.de
	Date: Sa Dez 18, 2004 10:18 

	Subject: Re: The REL hypothesis?


	Of course I agree with Jane and I'll be small-minded and point out that 'twas I that 
dubbed it the REL hypothesis.

Here's an alternative scenario, Jane.

Take a teacher who already has a good relationship with his/her class and where 
learning is demonstrably (but not necessarily examinably demonstrable) going on.

Let that teacher try out procedures A and B - different ways of doing things - and see if 
there is any demonstrable difference of achievement between procedures A and B.

The beauty of this approach would be that so many of the variables are constant - same 
teacher, same pupils, same REL factor.

As I write this it occurs to me I'm describing part of action research, classroom 
research. But my starting point was the wish to emphasise the over-riding importance of 
the REL factor.

Dennis



	


	Group: dogme
	Message: 7838
	From: djn@dennisnewson.de
	Date: Sa Dez 18, 2004 10:53 

	Subject: Re: ''gender logic''


	Rob, if you can arrive at the "correct" answer by different reasoning routes, doesn't it 
mean, in terms of test construction, that it was a "bad" test item? The insights you and 
your class drew were valid, but was the test result?


Dennis



	


	Group: dogme
	Message: 7839
	From: Tim Gilroy
	Date: Sa Dez 18, 2004 12:06 

	Subject: Re: We don''t want no learner-centredness.


	well you know, some people prefer Hollywood to Ken Loach, too (or Lars von Trier, come to that...)

Tim Gilroy
The Gramarama Company
Al Bretou
81140 Vaour
France
tel:+33 563 562 874
e-mail: gramarama@f...
http://www.gramarama.com
----- Original Message ----- 
From: Halima Roxanne Brewer 
To: dogme@yahoogroups.com 
Sent: Friday, December 17, 2004 4:58 PM
Subject: Re: [dogme] We don't want no learner-centredness.


davidhogg_bcn wrote:

>
> Hi everybody.
>
> I was enjoying the current edition of "English Teaching Professional"
> yesterday, when sommat on p.43 jumped out at me as a stark warning
> against taking too keen an interest in the people in the room, or
> their needs, or their concerns, or their interests.
>
> Here's the short contribution from a teacher in Stamford, UK which
> shocked me:
>
> QUOTE<<<I thought that food and drink would be a useful and relevant
> topic for the group of Pakistani mums that I teach once a week at the
> local primary school. We could "do" canteen food, childhood
> allergies, favourite dishes, shopping lists and end with a nice cross-
> cultural exchange of recipes, introducing the use of the imperative
> for instructions in a communicative, genre-based way.
>
> It all went rather well. We read the school menu and talked about
> what our children liked to eat. We identified things that gave us
> headaches and things that made us sick. We learnt to spell lists of
> ingredients and swapped recipes for oat biscuits and chapatti. We
> absorbed the learning points without the need for an explicit
> grammatical focus.
>
> "Today we learned nothing," said a student decisively, as she stuffed
> her handouts into a carrier bag at the end of the lesson. "We all
> know this - cooking, cleaning ... it's our whole lives. Next week,
> you give us something different. We want to do grammar and spelling."
>
> Tip of the day? Never assume.>>>UNQUOTE.
>
> It seems to me that this teacher had fronted reality in a big way,
> and exploited some real, meaning-drenched information gaps among her
> students. ...Who turned out not to be in the slightest bit interested
> in reality or in sharing&pooling knowledge. They're not much
> interested in getting any insights into the reality experienced by
> the person sitting next to them in class. They want grammar. (All of
> this is on the assumption that that one woman's perspective is
> representative of those of the other students.)
>
> Rather, these folks seem to *want* surrealia and immaterials. They
> *want* to sit there and complete sentences about Janie and Johnnie
> with the right form of "be" + the appropriate present participles;
> and so on.
>
> Ok. ok. You could argue that I'm reading too much into all this. "We
> want grammar" doesn't necessarily mean "We don't want to apply
> grammar to our own, real lives, and to use "today's target structure"
> to discuss real stuff that's relevant to us.
>
> But *am* I really reading too much into it all? Hear that student's
> comment again: "...it's our whole lives. [...G]ive us something
> different." She wants something different, other than her whole life.
> She wants something that doesn't have to do with her life. She wants
> surrealia. She wants immaterials.
>
> Surrealia and immaterials. Those are the needs, interests, concerns
> and desires of that person in that room.
>
> Makes you want to tear your hair out, dunnit! (Or not...?).
>
> Happy Saturnalia, by the way, (those of you who celebrate it).
> D.
>
>
> it could mean she wants some brainfood given in a way that makes her 
> feel she is using her intellect rather than drawing on things she 
> knows so well that she takes for granted in her life. And because she 
> doesn't know yet what will excite her intellect, she thinks it is 
> grammar.


Halima
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	Group: dogme
	Message: 7840
	From: MC Johnstone
	Date: Sa Dez 18, 2004 2:32 

	Subject: Re: We don''t want no learner-centredness.


	davidhogg_bcn wrote:

>"Today we learned nothing," said a student decisively, as she stuffed 
>her handouts into a carrier bag at the end of the lesson. "We all 
>know this - cooking, cleaning ... it's our whole lives. Next week, 
>you give us something different. We want to do grammar and spelling."
>
I often get this too, particularly from students who are good at 
performing issolated grammar tasks. I often point out that they have 
been studying grammar for six, nine, or twelve years already and still, 
few of them consider themselves competent English users. I've no 
objection to slogging through a couple of grammar exercises in a 
workbook, of making something up on the fly. Ten minutes of this is 
usually enough to satisfy most grammar cravings.

The writer sounded surprised at the discovery. In many cultures, 
education centers on rote memorization, and the desire to memorize 
grammar and spelling rules derives from this heritage. People will not 
feel that they have learned until they are given an opportunity to 
memorize some of these things, and, in this sense, they do need grammar.

Omar



	


	Group: dogme
	Message: 7841
	From: midill@a...
	Date: Sa Dez 18, 2004 3:33 

	Subject: Re: We don''t want no learner-centredness.


	I agree with Omar that some students want and "need" a bit of grammar to feel 
they are learning. Then you can sneak in real communication.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7842
	From: Jane Arnold
	Date: Fr Dez 17, 2004 9:01 

	Subject: Re: dead fish


	Dennis,
I'd missed the dead fish line - went back and read it. Now I see where 
you are coming from on the emotional relationship stuff. And definitely the
Teacher Confirmation studies I mentioned before have a lot to say here. 
You might check in google to see what comes up or write me off list and 
I could pass something on to you. Or go to Carl Roger's writings. Also 
Adrian Underhill brings this out in his model of the 3 types of 
educators - he calls them (for the sake of the model) Lecturer, Teacher 
and Facilitator with the last having most competencies to work with 
because as well as the knowledge of the language and of methodological 
options, s/he has knowledge of how to establish interpersonal 
relationships where students want to learn. Might check out Parker 
Palmer's book also - Courage to Teach.
I haven't had time to follow Scott's SLA thing. Anyone who has that 
might have a nice summary? I'd really be interested.
Jane

djn@d... escribio':

> Julian,
>
> I've also been thinking a lot about the discussion on SRA research 
> with its implication,
> surely, that if you are well read in the research - and given that you 
> can teach etc. - you
> are likely to be a more effective teacher - though right at the start 
> Scott said hard-
> pressed teachers didn't have time to read about research, teacher 
> trainers/educators
> just might.
>
> And next to this thought I placed all the memories of seeing my wife 
> teach. It's a little
> uncanny. Her "techniques" are not always the best, think I, but she 
> has a rapport with
> children that means they learn.
>
> I've just written to TTEdSIG to ask if there is any research on the 
> role of the emotional
> relationship between teacher and taught. This relationship seems to me 
> more important
> than anything else.
>
>
> Dennis
>
>
>
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>
>
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>
>
>
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	Group: dogme
	Message: 7843
	From: djn@dennisnewson.de
	Date: Sa Dez 18, 2004 11:03 

	Subject: Scott''s TTEdSIG discussion


	Thanks for the references, Jane.

Scott's fielded discussion will be summarised at some stage, and might even be 
published in the form of an article. I'll keep the list informed.

Dennis



	


	Group: dogme
	Message: 7844
	From: fiotf
	Date: So Dez 19, 2004 3:15 

	Subject: Re: We don''t want no learner-centredness.


	midill@a... wrote:
> I agree with Omar that some students want and "need" a bit of 
grammar to feel 
> they are learning. Then you can sneak in real communication.
> 
> Rosemary


But perhaps it wasn't really the grammar that they wanted, but the 
getting away from the real-lifeness of cooking and food. "Grammar" is 
often a surrogate for something else in learner-speak, along the 
lines of 'we can't quite pin down what it is we want, but it isn't 
this ERGO it must be grammar."

Hollywood and Ken Loach, or the popularity of Philip Pullman's His 
Dark Materials trilogy; an alternative universe. Why is it better to 
ask teens to write about their ideal house than their real house? Why 
is it not always a good idea to ask refugees to 'tell me about you 
country'? Do you prefer to watch someone cleaning their teeth on Big 
Brother or a decent film? Sometimes it's just a case of getting away 
from the drudgery of normal life. Of avoiding the scatology. If we 
are asked to plod over the routine of our day-to-day, or to dig down 
into the grottier parts of our students' existence, surely we're 
going to come up against some kind of emotional resistance, the 
shutters are going to come down, at least partially. The out-of-the-
ordinary is so much more interesting. So much more fun and multi-
coloured. I teach a class with a woman who works for RENFE, the 
national railway company, as well as a woman who is a lawyer, a 
couple of other women and two men. On the days the men skip class 
(thanks to football), the women often sit and talk about their love 
lives, their sex lives or their own personal hang-ups. It's their 
life, but it's not a part they talk about so often. They have a 
great, cackly time, it's semi-sordid, and it's in English which 
removes it one step further.........but I'm sure if I proposed a 
class on expressing ticket prices or timetables in English, they'd be 
demanding grammar at the end. Grammar, pronunciation, even parsing 
and/or cataphoric reference. ANYTHING but drudgery. 

I think, and maybe it's just me, that tapping into people's 'other 
life' is far more productive. Their inner life, the happy bit, the 
dreamy bit, the getting-away-from-the-mortgage bit, the 'kitsch' if 
you like. Bridget Jones, as opposed to a documentary on how hard it 
is to make ends meet now we have the euro. It's still learner-
centred, but, hey, it's much more fun. 

And then you could cross-refer to the REL thread. Because I would 
think that this kind of 'learner-centredness' is the sort that brings 
about the funky T-Ss relationships. And the learning. Chicken or egg? 
I know not.

And that's enough for me. Tis late. 
night night

p.s. I agree with Rosemary in that some students think they need to 
do some grammar to learn, but I would say sneak in the grammar, and 
make the real communication the star. 


> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7845
	From: djn@dennisnewson.de
	Date: So Dez 19, 2004 6:09 

	Subject: Re: Re: We don''t want no learner-centredness.


	"I think, and maybe it's just me, that tapping into people's 'other 
life' is far more productive. Their inner life, the happy bit, the 
dreamy bit, the getting-away-from-the-mortgage bit, the 'kitsch' if 
you like. Bridget Jones, as opposed to a documentary on how hard it 
is to make ends meet now we have the euro. It's still learner-
centred, but, hey, it's much more fun. "

This reminds me powerfully of a colleague and friend who used to tell me once a week 
at least when we were working together that in the language work he did students just 
loved not being themselves. Note, too, how on many internet activities - even 
discussion lists - people work with nicknames rather than with their own names.

Dennis



	


	Group: dogme
	Message: 7846
	From: djn@dennisnewson.de
	Date: So Dez 19, 2004 8:34 

	Subject: A film to note


	I've just seen a very remarkable and moving documentary film: Rhythm is it! 
Royston Maldom, a former dancer, who has been working with children from socially 
deprived areas for 30 years, collaborated with Sir. Simon Rattle and the Berlin 
Philharmonica. - and trained 350 young children and youngsters to dance Strawinsky's 
The Rites of Spring for a public performance in a converted warehouse in East Berlin.

Why so moving? Maldom said in one of many snippets of interdispersed interview, that 
he sees himself as a pedagogue working to give young people self-confidence and a 
belief in always taking on new challenges.- not primarily an artist.The music was great, 
but it was seeing the record of an impressive educational experience that had one 
gulping and forcing back the tears

The kids were bloody noisy to begin with. Maldoon and his assistant took the line: 
"What you are doing is hard and takes concentration and energy. We don't want the 
energy leaking out of your mouths, it must come out through your body."

At one point some of the kids began to grumble. They just wanted a laugh. They didn't 
want to take it so seriously. It was hard work, yesterday they had worked for three hours 
without a break.

An impassive Maldoom called for a 30 minute break while the young people discussed 
what was going to happen - on their own.

By this time there was a core of kids who were deeply involved. They persuaded the 
less enthusiastic kids to support them. (No-one seems to have suggested leaving the 
group).

The children - not specially gifted, many immigrants and the children of refugees, none 
from grammar schools - decided to work their very best for the forthcoming 
performance.

From that point on, their concentration and dedication were breath-taking. They worked 
in absolute silence.

In interviews some of the children, whose faces looked different now, spoke of plans to 
try to get better results in exams. To take school more seriously. Others had different 
plans - but many had changed - the looked and stood and moved differently.


The film follows the progress of just one group from the complete 250 and ends with
the public performance with the Berlin Symphonica conducted by Sir. Simon Rattle.
(There were lots of good sound bites about music from him, too e.g. "Music isn't a 
luxury.Music belongs to life like the air we breath.")

There are plans, next year, to produce a DVD of this film, for educational purposes.
Most of the film is in English, but the crucially important voices of the young people are 
in German.

You can get an impression of the fim by going to:

http://www.rhythmisit.de

There is button somewhere to switch from German to English (Deutsch/Englisch)


Dennis



	


	Group: dogme
	Message: 7847
	From: Robert M. Haines
	Date: So Dez 19, 2004 8:45 

	Subject: REL and another puzzle


	In the teacher-student relationship, as with so many others, we are dealing with roles and expectations, aren't we? Because each of us is engaged in a lifelong process of uncovering our original self, we may find our roots exposed only here and there. These glimpes of self are especially visible, though often only to others, when we are pretending to be someone else or do something out of character. With our defenses comfortably down, we have permission to become what we cannot or will not ordinarily allow ourselves to be. Would you really want to share everything that happens in class with the outside world? Some of the momst memorable learning experiences I've had were much too intimate to bring out of the classroom.

*****************************

On an unrelated note (or is it?), I posed one of the most difficult puzzles I could muster to my students after they had asked for more. I promised it might be frustrating for them, because I had yet to solve the puzzle myself. This made it all the more enticing, I think. So I began to explain the puzzle by asking, "Is God omnipotent?" Interestingly, this brought up two responses from the devout Christians in the room (in other words, from all the students): First, jokes (in Spanish) about the extraordinary libido of an omnipotent person. And, second, a resounding "Yes, of course!"

Next part of the puzzle: "Can God create a rock so heavy that God cannot lift it?" Furrowed brows and mumbling now...

The debate lasted for half an hour. Students who are often more quiet lit up with answers: 

"God doesn't want to lift the rock, but He could." 

"Why does God want to lift a rock?"

"He will tell his angels to lift it!"

"There are two separate sentences there. You must divide them!"

Students were coming down to the board to make their case. Apparently the Spanish verb for 'lift' refers also the kind of lifting God does with the souls of us mortals, which led one student to argue that God cannot lift the entire world He created but only the good people in it." Strangely enough, this sent most of his classmates into hysterics, one girl rolling on the floor in front of her desk, while the others roared with laughter.

I decided it was a good time for the break. During the interval, one of the students drew up a puzzle of his own on the board, complete with speech bubbles for his classmates to figure out. After we returned to the lesson, it was up to me to solve the puzzle about a woman who must cross a bridge carrying two oranges or face death. Unfrotunately for her, the two oranges will add just enough weight to cause the bridge to collapse.

I started out by using the same line of reasoning I'd heard from the students: "She doesn't really want to go across, but she could."

"Why does she want to carry the oranges?"

"She can have a friend who weighs less carry them across for her."

"These are all different sentences. We have to separate them."

The students weren't having any of that. I was lucky enough to stumble upon the solution before too long.

Rob
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	Group: dogme
	Message: 7848
	From: Robert M. Haines
	Date: So Dez 19, 2004 8:51 

	Subject: a flim to note


	Dennis's post about the film, which sounds very interesting indeed, reminds me of a quote I read today that might apply to the job of teaching. To paraphrase: Imagine that everyone you meet has a sign around his or her neck that reads "Make me feel important." 

Oddly enough, we teachers often emphasize the importance of our class or a particular subject for the learners, but how often do we take time to explore the importance of each learner to the learning?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7849
	From: Maria Jordano
	Date: Mo Dez 20, 2004 10:17 

	Subject: New forum on Christmas


	Hi all!

Just a few lines before going class to tell you a few
things...

Thanks to Jason (a webhead), we have created a new
forum to talk
about about Christmas around the world.

http://www.languagetraders.com/modules.php?name=Forums&file=viewforum&f=18

Please, give this URL to your students and encourage
them to take part
in it in order to know more other cultures on this
topic at the same
time they practice all the new voc they've learn about
Christmas.

The idea is to go on with this iniciative of sharing
culture with the
excuse of festivities celebrated all around the word.
So, don't lose this link!

Merry Christmas, 

María


=====
www.mariajordano.com



__________________________________ 
Do you Yahoo!? 
Take Yahoo! Mail with you! Get it on your mobile phone. 
http://mobile.yahoo.com/maildemo


	


	Group: dogme
	Message: 7850
	From: Robert M. Haines
	Date: Mo Dez 20, 2004 5:28 

	Subject: Culture and Dennis''s REL hypothesis


	I recall on my CELTA course that establishing rapport was one of the items on the trainer's check list as he/she observed our lessons. It seemed to me like the easiest of all the marks we were expected to hit during a lesson, but nervousness could dampen rapport, of course, and anyone who got buried in the details of a dense lesson plan did too. I don't recall discussing culture on the CELTA beyond input or feedback sessions where the trainer referred to it as a possible explanation of students' behavior at times. 

As a trainer I can't remember focusing explicitly on culture in an input session either. I know teachers who aspire to teach language not culture, and I know others who say the two are inseparable. On the CELTA courses I've mentioned culture seems to have been relegated to that humanistic, touchy-feely, part of pedagogy that 'hard science' doesn't want to touch.

To what extent do the teacher-student relationship and Dennis's REL hypothesis, rely on an understanding of the students' culture or willingness to understand it? Do students and teacher both need to be flexible and curious enough to explore one another's cultures for any meaningful relationship to develop between them?

Or is the discourse that develops as part of the interaction between teacher and students enough to facilitate language learning without much cultural exploration? Does cultural learning simply enhance the interaction or is it implicit in that interaction?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7851
	From: Adrian Tennant
	Date: Mi Dez 22, 2004 8:41 

	Subject: The REL hypothesis & Trust


	One question that needs answering is *how* you build this rapport with 
your students. It's no good saying it is an important factor without also 
providing ideas in how it can be acheived. This also ties in with David H's 
posting on the Pakastani women.
I think the key here is *trust*. In order to build/provide the right 
conditions for learning one must quickly build trust. And, as with many 
things in life, this can often come about from the most puzzling 
places/factors (or factors that we, as teachers, feel are not particularly 
important #). Recently, a student said to me, "Your lessons are good because 
you know what you are talking about - you can explain things well." Pushed 
to explain herself she said, "You are 'properly' qualified." It seemed that 
having a string of letters after my name had led her to a degree of trust 
before she met me. This was then built upon. But, it was the initial 
impression that, to use a phrase, 'broke the ice'.

Dr E

# Having said this, it seems strange that many of us devote so much time, 
and money, getting the very qualifications that we then knock?


--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7852
	From: dfogarty@c...
	Date: Mi Dez 22, 2004 8:24 

	Subject: Self-centred rather than learner centred


	It must be holiday time again if I can find time to write. Having 
read some of the latest posts, I thought it might be worth sharing my 
ideas about language learning, as formed last summer when I also had 
more time to think more carefully about what I was doing. Before I 
start, just to talk about the Pakistani women in EtP: when I read 
that article, I guessed that the only point the women were making (or 
one of them was anyway) was that they could learn all of this stuff 
for themselves: it was what they were coming to terms with on a daily 
basis. Incidentally, the same edition has an interesting 
philosophical article "disproving" Chomsky's LAD theory.

My theory is as follows: it rests on the premise that language (and 
by extension, thought) is the characteristic that serves to define us 
as humans. We use language to create our own identities and our 
identities are restricted to the language that we can employ to that 
effect. In a L2 classroom, we are forced back to infancy but this 
time we carry with us our already-formed perceptions of self. As 
language learners, we have two main tasks: firstly, to form an 
understanding of who and how we are in a language we cannot fully 
control. Secondly, to make other people see us in the way that we see 
ourselves via a language that neither we nor they can fully control. 
Following Vygotky's theory that language is a tool that both shapes 
and is shaped by the user, we are also aware of the fact that our use 
of this new language is having an effect on who we are and how we are 
seen. I am not the same Diarmuid Fogarty in Spanish as I am in 
English. Whilst I was learning Spanish, my limited access to the 
language changed the person I was and that person has consequently 
evolved into a different person from the English-speaker. 

That, in brief, is it. Language learning is all about becoming 
another person in another social setting. It creates a lot of 
insecurity and frustration as you try to impose your L1 self onto the 
L2 setting, and ultimately the L2 self emerges regardless, shaped by 
your ability to use the L2 and the abilities of your fellow 
construction workers whose reaction to your L2 also shapes you.

I would argue that the use of this theory can explain a great deal of 
what happens in the FL classroom. For example, Fiona's class of 
women: I'd suggest that what they are doing is choosing their topics 
of conversation in order to help construct an image of themselves. In 
my theory, this would be the main underlying goal of their 
conversations.

Practically speaking, the theory appears to me to offer a lot of 
explanations: why is it important to realte new language to Ss 
existing lives? Because by so doing, you are helping them get closer 
to an approximation of their L1 self. Why talk to Ss about their 
interests and their lives? Ditto. Why might teenagers (et al.) prefer 
fantasy to reality? Because they are at a stage in human development 
when fantasy plays a very large part in the construction of identity. 
Why, in an L2 classroom, can so much L1 be heard (especially in an 
adolescent L2 classroom?)? Because the (re) formation of self is a 
psychologically threatening situation and people may not be preapred 
to run the risks solely to learn anothr langauge that they may not 
feel particularly committed to. I'm willing to try and use the theory 
to offer explanations for other FL phenomena!

For the teacher, this means that Ss should be forewarned that they 
are embarking on an unsettling process which will lead to a new them. 
They are highly unlikely to be the same person at the end of their L2 
experience as they were at the start. That it is normal and healthy 
to feel frustrated and lost in a new language. That people are more 
probably going to see them differently to how they are seen in L1. 
Activities should offer Ss the opportunity to talk about their 
perceptions of their L1 world as much as possible. They can also be 
centred around the differences - and similarities - between the L1 
and the L2 worlds. It may also mean that the teacher should think 
that their job is LESS about the teaching of facts about new language 
and MORE about the midwifery of a new identity.

I also think that this theory argues strongly for the L2 classroom to 
be quite small or, in the event of having a large number of students, 
for small group work with continually changing group members. 

In 121 business classes (and/or any other classes for that matter), 
it would mean that the S should be asked about the image that they 
are trying to convey of themselves in any particular situation. For 
example, when you give the presentation/meet your client for a 
meal/speak to your English-speaking counterpart/send your memos/go to 
the museum/etc, what do you want the other person to leave thinking? 
The answers will give you the information that you have in order to 
prepare as cheme of work. 

Anyway, just some early morning scribblings that I thought might 
interest some people and which I would be interested in getting some 
feedback on.

Diarmuid



	


	Group: dogme
	Message: 7853
	From: djn@dennisnewson.de
	Date: Mi Dez 22, 2004 9:22 

	Subject: Re: The REL hypothesis & Trust


	Of course I agree with Adrian that:

" One question that needs answering is *how* you build this rapport with
your students."

What I implied in my original message is that you won't automatically or necessarily - or 
even probably - create rapport on the basis of a deep knowledge of SLA research or 
being well-read in psychology, pedagogy and Applied Linguistics.

I'm not suggesting that uninformed, unreflective teachers are the better teachers. What 
I'm suggesting is that the interpersonal attributes of respect, interest, concern, insight - 
human qualities - are likely to count more than academic knowledge.

Dennis



	


	Group: dogme
	Message: 7854
	From: Adrian Tennant
	Date: Mi Dez 22, 2004 9:38 

	Subject: Re: The REL hypothesis & Trust


	Dennis writes:

> I'm not suggesting that uninformed, unreflective teachers are the better 
teachers. What
> I'm suggesting is that the interpersonal attributes of respect, 
interest, concern, insight -
> human qualities - are likely to count more than academic knowledge.

Sure, sure. Part of my arguement though was that students knowing you have 
that academic knowledge (or at least that you had at some time in the past!) 
often helps build trust. & that Trust is one of the major factors in 
creating good learning environments.

Dr E



--------------------------------------------------------------------------------
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	Group: dogme
	Message: 7855
	From: djn@dennisnewson.de
	Date: Mi Dez 22, 2004 10:24 

	Subject: Re: The REL hypothesis & Trust


	Again - I agree.

Adrian writes:

" students knowing
> you have that academic knowledge (or at least that you had at some time in the
> past!) often helps build trust. & that Trust is one of the major
> factors in creating good learning environments. "

It is also worth noting in passing that I tend more often these days, I think, to write of 
pupils in school rather than students in colleges and universities.

At the tertiary and upper secondary level I'd think academic knowledge is more 
appreciated than amongst young children.


Dennis



	


	Group: dogme
	Message: 7856
	From: gramarama@f...
	Date: Mi Dez 22, 2004 10:54 

	Subject: Re: Self-centred rather than learner centred


	Diarmuid's text certainly rang a lot of bells with my own learning and teaching
experiences. I think we've all been through that "reinvention of personality"
process while floundering about in our new-found cultures. After 13 years in
france I still come over (apparently) as rather "serious" and "modest" in
french while in English I'm actually a bit of a hooligan.

Can I add another suggestion to Diarmuid's diagnostic of Fiona/pakistani women
case study?

Language learning for adults is usually based on very pragmatic motivations:
survival, career improvement, academic qualifications etc and priorities in
learning usually revolve around usefulness and opportunities for practising the
language taught. I got very good, very quickly, at talking about home- and car-
repairs and trivial cocktail-hour conversation topics (in rural France, a lot
of socialising and business is done over aperitifs between 7 and 8-30 pm, with
the TV news blaring in the background - brilliant language classroom!)

So, much as I was indeed struggling to recreate my personality in a new language
I was also pretty pre-occupied just keeping up with the language stuff I needed
to get through my day and get on with my neighbours.

I'm sure Fiona's group have their own set of practical language priorities in
English: going shopping, visiting the doctor, dialoguing with authorities and
so on. Maybe "cooking" though, especially their own cooking, is one thing that
they keep within their own circle and have no need to discuss with
anglo-saxons. That would explain them feeling that a lesson based around
housework and food was a waste of time, even if Fiona's objectives were
perfectly sound.

In France, food is the topic of around 80 percent of all conversation, so you
just have to know how to discuss it. In the UK it seems Posh and Becks come
higher up the conversational food-chain....Whatever, focussing on a student's
actual language motivations rather than the teacher's perceptions of them would
appear to be the moral.

Happy Christmas everybody.

Tim



	


	Group: dogme
	Message: 7857
	From: Adrian Tennant
	Date: Mi Dez 22, 2004 1:27 

	Subject: Being someone else


	> "I think, and maybe it's just me, that tapping into people's 'other
> life' is far more productive. Their inner life, the happy bit, the
> dreamy bit, the getting-away-from-the-mortgage bit, the 'kitsch' if
> you like. Bridget Jones, as opposed to a documentary on how hard it
> is to make ends meet now we have the euro. It's still learner-
> centred, but, hey, it's much more fun. "
>
> This reminds me powerfully of a colleague and friend who used to tell me 
once a week
> at least when we were working together that in the language work he did 
students just
> loved not being themselves. Note, too, how on many internet activities - 
even
> discussion lists - people work with nicknames rather than with their own 
names.

There's a lovely Drama activity by Ken Wilson called 'Be someone else'. 
This plays on the whole idea of taking on another persona and also practices 
those masic questions about people's lives. If you keep to reality, how many 
times can you ask the same student the same question (What's your name? What 
do you like doing? Have you ....?). And yet, they may need lots more 
practice.

Dr E (not hiding, honest!)


--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7858
	From: José Antonio Santos
	Date: Mi Dez 22, 2004 1:00 

	Subject: RE: Self-centred rather than learner centred


	Diarmuid’s “scribblings remind me of a teaching technique that helps Ss
become aware of that L2 identity they’re forming. It’s called “long-term
role playing.” In one variation of this technique, Ss and teacher become
somebody else with a different name and different culture. Everyone has to
find out about the culture and country they chose so they can talk about
them as if they really belonged to them. 



-José



_____ 

From: dfogarty@c... [mailto:dfogarty@c...] 
Sent: Wednesday, December 22, 2004 3:24 AM
To: dogme@yahoogroups.com
Subject: [dogme] Self-centred rather than learner centred





It must be holiday time again if I can find time to write. Having 
read some of the latest posts, I thought it might be worth sharing my 
ideas about language learning, as formed last summer when I also had 
more time to think more carefully about what I was doing. Before I 
start, just to talk about the Pakistani women in EtP: when I read 
that article, I guessed that the only point the women were making (or 
one of them was anyway) was that they could learn all of this stuff 
for themselves: it was what they were coming to terms with on a daily 
basis. Incidentally, the same edition has an interesting 
philosophical article "disproving" Chomsky's LAD theory.

My theory is as follows: it rests on the premise that language (and 
by extension, thought) is the characteristic that serves to define us 
as humans. We use language to create our own identities and our 
identities are restricted to the language that we can employ to that 
effect. In a L2 classroom, we are forced back to infancy but this 
time we carry with us our already-formed perceptions of self. As 
language learners, we have two main tasks: firstly, to form an 
understanding of who and how we are in a language we cannot fully 
control. Secondly, to make other people see us in the way that we see 
ourselves via a language that neither we nor they can fully control. 
Following Vygotky's theory that language is a tool that both shapes 
and is shaped by the user, we are also aware of the fact that our use 
of this new language is having an effect on who we are and how we are 
seen. I am not the same Diarmuid Fogarty in Spanish as I am in 
English. Whilst I was learning Spanish, my limited access to the 
language changed the person I was and that person has consequently 
evolved into a different person from the English-speaker. 

That, in brief, is it. Language learning is all about becoming 
another person in another social setting. It creates a lot of 
insecurity and frustration as you try to impose your L1 self onto the 
L2 setting, and ultimately the L2 self emerges regardless, shaped by 
your ability to use the L2 and the abilities of your fellow 
construction workers whose reaction to your L2 also shapes you.

I would argue that the use of this theory can explain a great deal of 
what happens in the FL classroom. For example, Fiona's class of 
women: I'd suggest that what they are doing is choosing their topics 
of conversation in order to help construct an image of themselves. In 
my theory, this would be the main underlying goal of their 
conversations.

Practically speaking, the theory appears to me to offer a lot of 
explanations: why is it important to realte new language to Ss 
existing lives? Because by so doing, you are helping them get closer 
to an approximation of their L1 self. Why talk to Ss about their 
interests and their lives? Ditto. Why might teenagers (et al.) prefer 
fantasy to reality? Because they are at a stage in human development 
when fantasy plays a very large part in the construction of identity. 
Why, in an L2 classroom, can so much L1 be heard (especially in an 
adolescent L2 classroom?)? Because the (re) formation of self is a 
psychologically threatening situation and people may not be preapred 
to run the risks solely to learn anothr langauge that they may not 
feel particularly committed to. I'm willing to try and use the theory 
to offer explanations for other FL phenomena!

For the teacher, this means that Ss should be forewarned that they 
are embarking on an unsettling process which will lead to a new them. 
They are highly unlikely to be the same person at the end of their L2 
experience as they were at the start. That it is normal and healthy 
to feel frustrated and lost in a new language. That people are more 
probably going to see them differently to how they are seen in L1. 
Activities should offer Ss the opportunity to talk about their 
perceptions of their L1 world as much as possible. They can also be 
centred around the differences - and similarities - between the L1 
and the L2 worlds. It may also mean that the teacher should think 
that their job is LESS about the teaching of facts about new language 
and MORE about the midwifery of a new identity.

I also think that this theory argues strongly for the L2 classroom to 
be quite small or, in the event of having a large number of students, 
for small group work with continually changing group members. 

In 121 business classes (and/or any other classes for that matter), 
it would mean that the S should be asked about the image that they 
are trying to convey of themselves in any particular situation. For 
example, when you give the presentation/meet your client for a 
meal/speak to your English-speaking counterpart/send your memos/go to 
the museum/etc, what do you want the other person to leave thinking? 
The answers will give you the information that you have in order to 
prepare as cheme of work. 

Anyway, just some early morning scribblings that I thought might 
interest some people and which I would be interested in getting some 
feedback on.

Diarmuid
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	Group: dogme
	Message: 7859
	From: Jane Arnold
	Date: Di Dez 21, 2004 8:56 

	Subject: Re: Self-centred rather than learner centred


	The taking on a new identity business is a part of Suggestopedia - 
reasoning behind it, as I recall, is related to what's been said here. 
Also, learners get rather exciting new identities so they can feel 
"successful" as being Jennifer the journalist or Dan the film star. 
This way if they see themselves in their real life as having some not 
so positive aspects, they can more easily leave them at the door to the 
classroom. I think this new identity is used throughout the course. 
And then this also frees them in a sense to take risks, be a bit silly 
in the classroom, ham it up, etc. because it isn't María o Antonio 
doing it but Jennifer and Dan. 
Jane

José Antonio Santos escribió:

>
> Diarmuid's "scribblings remind me of a teaching technique that helps Ss
> become aware of that L2 identity they're forming. It's called "long-term
> role playing." In one variation of this technique, Ss and teacher become
> somebody else with a different name and different culture. Everyone 
> has to
> find out about the culture and country they chose so they can talk about
> them as if they really belonged to them. 
>
>
>
> -José
>
>
>
> _____ 
>
> From: dfogarty@c... [mailto:dfogarty@c...]
> Sent: Wednesday, December 22, 2004 3:24 AM
> To: dogme@yahoogroups.com
> Subject: [dogme] Self-centred rather than learner centred
>
>
>
>
>
> It must be holiday time again if I can find time to write. Having
> read some of the latest posts, I thought it might be worth sharing my
> ideas about language learning, as formed last summer when I also had
> more time to think more carefully about what I was doing. Before I
> start, just to talk about the Pakistani women in EtP: when I read
> that article, I guessed that the only point the women were making (or
> one of them was anyway) was that they could learn all of this stuff
> for themselves: it was what they were coming to terms with on a daily
> basis. Incidentally, the same edition has an interesting
> philosophical article "disproving" Chomsky's LAD theory.
>
> My theory is as follows: it rests on the premise that language (and
> by extension, thought) is the characteristic that serves to define us
> as humans. We use language to create our own identities and our
> identities are restricted to the language that we can employ to that
> effect. In a L2 classroom, we are forced back to infancy but this
> time we carry with us our already-formed perceptions of self. As
> language learners, we have two main tasks: firstly, to form an
> understanding of who and how we are in a language we cannot fully
> control. Secondly, to make other people see us in the way that we see
> ourselves via a language that neither we nor they can fully control.
> Following Vygotky's theory that language is a tool that both shapes
> and is shaped by the user, we are also aware of the fact that our use
> of this new language is having an effect on who we are and how we are
> seen. I am not the same Diarmuid Fogarty in Spanish as I am in
> English. Whilst I was learning Spanish, my limited access to the
> language changed the person I was and that person has consequently
> evolved into a different person from the English-speaker.
>
> That, in brief, is it. Language learning is all about becoming
> another person in another social setting. It creates a lot of
> insecurity and frustration as you try to impose your L1 self onto the
> L2 setting, and ultimately the L2 self emerges regardless, shaped by
> your ability to use the L2 and the abilities of your fellow
> construction workers whose reaction to your L2 also shapes you.
>
> I would argue that the use of this theory can explain a great deal of
> what happens in the FL classroom. For example, Fiona's class of
> women: I'd suggest that what they are doing is choosing their topics
> of conversation in order to help construct an image of themselves. In
> my theory, this would be the main underlying goal of their
> conversations.
>
> Practically speaking, the theory appears to me to offer a lot of
> explanations: why is it important to realte new language to Ss
> existing lives? Because by so doing, you are helping them get closer
> to an approximation of their L1 self. Why talk to Ss about their
> interests and their lives? Ditto. Why might teenagers (et al.) prefer
> fantasy to reality? Because they are at a stage in human development
> when fantasy plays a very large part in the construction of identity.
> Why, in an L2 classroom, can so much L1 be heard (especially in an
> adolescent L2 classroom?)? Because the (re) formation of self is a
> psychologically threatening situation and people may not be preapred
> to run the risks solely to learn anothr langauge that they may not
> feel particularly committed to. I'm willing to try and use the theory
> to offer explanations for other FL phenomena!
>
> For the teacher, this means that Ss should be forewarned that they
> are embarking on an unsettling process which will lead to a new them.
> They are highly unlikely to be the same person at the end of their L2
> experience as they were at the start. That it is normal and healthy
> to feel frustrated and lost in a new language. That people are more
> probably going to see them differently to how they are seen in L1.
> Activities should offer Ss the opportunity to talk about their
> perceptions of their L1 world as much as possible. They can also be
> centred around the differences - and similarities - between the L1
> and the L2 worlds. It may also mean that the teacher should think
> that their job is LESS about the teaching of facts about new language
> and MORE about the midwifery of a new identity.
>
> I also think that this theory argues strongly for the L2 classroom to
> be quite small or, in the event of having a large number of students,
> for small group work with continually changing group members.
>
> In 121 business classes (and/or any other classes for that matter),
> it would mean that the S should be asked about the image that they
> are trying to convey of themselves in any particular situation. For
> example, when you give the presentation/meet your client for a
> meal/speak to your English-speaking counterpart/send your memos/go to
> the museum/etc, what do you want the other person to leave thinking?
> The answers will give you the information that you have in order to
> prepare as cheme of work.
>
> Anyway, just some early morning scribblings that I thought might
> interest some people and which I would be interested in getting some
> feedback on.
>
> Diarmuid
>
>
>
>
>
>
>
>
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	Group: dogme
	Message: 7860
	From: Robert M. Haines
	Date: Mi Dez 22, 2004 11:49 

	Subject: Language learning and social identity


	Diarmuid, and others, might like to read more about the collection of papers below:

Second and Foreign Language Learning Through Classroom Interaction 

Edited by Joan Kelly Hall and Lorrie Stoops Verplaetse (2000)

Interest in the last few years in Vygotskian social theory across the humanities generally, and among language educators and researchers particularly, has helped to consolidate a view, long held among many classroom teachers, that language learning is fundamentally cognitive development within an act of socialization. As much as these views may be present or at least intuitively held, relatively little empirical research exists that attempts to answer questions related to how teachers and learners cooperate towards constructing that socialization. This collection of papers attempts to fill some of that void. The papers, which deal with learning both in a foreign and a second language context, all address the question of interaction and its contribution to language development, but from a variety of perspectives. Certain of the papers look at issues of teacher controlled interaction, others at student-student interaction, and still others at learner strategy development within interactional contexts.

To read more, click here: http://www-writing.berkeley.edu/TESL-EJ/ej18/r11.html

Finally, a bibliography of workds related to the subject.

Rob

http://www.personal.psu.edu/faculty/j/a/jab63/identity.bibliography.html

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7861
	From: Robert M. Haines
	Date: Do Dez 23, 2004 12:38 

	Subject: social identity, language and lexis


	I agree with Diarmuid's concept of language learners and their L1/L2 identities. Diarmuid's view, as I understand it, makes a strong case for a less systematic and more social form of language teaching/learning. That means instead of (or at least before) starting a course off with a list of vocabulary words, or even chunks of language that we find useful for our class, we get to know more about the learners' experiences with the target language. To quote Peter Roe of Aston University, on page 7 of his Lexical Studies Module: "Only people can 'mean'."

If we believe that words are not messages but messengers, then meaning comes from the socio-physical settings we encounter around these words, so that it's relatively absurd to assume we can explain the *meaning* of any item beyond *our* personal relationship to it. 

By working with the understanding/relationship students have to the world around them, we can facilitate, not dictate, what meanings they give to their L2 environment and the people within it. This might help them cope with the formation of an L2 identity as well if they feel that they are the artist painting the universe instead of a subject holding the pose for us.

How to do this? I'm not sure there's a recipe. One approach would be much like Sylvia-Ashton Warner's work with children, in which she gives them an opportunity to choose a word for the day, writes it on a durable piece of card, then sends them off with their new friend/word. This keyword approach is appealing. Another idea is to explore sense-segments, which are the areas of language that carry meaning for us. If we share a segment with others, we can begin to communicate. If our sense-segments do not overlap, we must then work with segments which we do share in order to reach understanding. Ever give up explaining something to someone because they have no frame of reference for what we want to get across?

It seems that the type of trust Adrian points toward is a form of authority --- a loaded word, I know. Perhaps along with degrees and certificates, it might lend credence to us as teachers to share a bit of 'language authority'; something that empowers learners but in a way that satisfies their appetite for 'real' language from an authority (if they have such a need). I'm thinking of corpora as a tool instead of strictly relying on grammars and dictionaries.

If any of the ideas in this post interest you, you might check out this paper by Peter Roe, entitled "Authority and the ESP Teacher in a Technological Age" http://www.les.aston.ac.uk/lsu/msc/cl/module2/papers/esptchr.htm

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7862
	From: Julian Bamford
	Date: Fr Dez 24, 2004 9:04 

	Subject: social identity, language and lexis


	Engaging with Rob's last post. . .

Rob: Diarmuid's view, as I understand it, makes a strong case for a less
systematic and more social form of language teaching/learning. That means
instead of (or at least before) starting a course off with a list of
vocabulary words, or even chunks of language that we find useful for our
class, we get to know more about the learners' experiences with the target
language.

Julian: Or rather than basing a course on a list of vocabulary words and
language chunks, we find out what students talk about in their own language.
Then, using those topics (e.g., what time do you get up in the morning?) as
a framework, help the students to say what they want to say to each other.
(In practice, this involved answering their "How do you say XXX in English?"
questions.) 

Rob: If we believe that words are not messages but messengers, then meaning
comes from the socio-physical settings we encounter around these words, so
that it's relatively absurd to assume we can explain the *meaning* of any
item beyond *our* personal relationship to it.

Julian: Yes, a word-level translation or definition is usually not the most
help to students for acquiring the item. As Wittgenstein says, "One cannot
guess how a word functions. One has to look at its use and learn from
that." Which points to (a) a social form of language teaching/learning and
(b) embedding language items in examples of use.

Rob: By working with the understanding/relationship students have to the
world around them 

Julian: --which in the classroom mostly manifests in interactions between
students--

Rob:. . . we can facilitate, not dictate, what meanings they give to their
L2 environment and the people within it. . . they feel that they are the
artist painting the universe instead of a subject holding the pose for us.
How to do this? 

Julian: I have one receipe which I painted in broad strokes in my first turn
at the beginning of this mail. Bring the students' own topics to class in
the form of questions they can ask each other in pairs. And give them the
English they ask for so they can express themselves. This means a teacher
must be bilingual in the language(s) of her students. (Failing that, the
teacher needs a phrase and usage-based dictionary to quickly supply the
English--or students need access to spoken-in-English answers. Such
dictionaries don't exist yet.)

Rob: It seems that the type of trust Adrian points toward is a form of
authority. . .

Julian: I talked in an earlier mail about the student for whom the teacher's
cheerfulness was the most important thing. Adrian talked about a student
who trusted him because of his degrees. Putting all that together, I agree
with Adrian that the bottom line is trust. Cheerfulness is one sign that
the teacher can be trusted to do what's best for the students. Degrees are
another. 
Maybe for students, there's also an element of "Make me feel important"
that Rob wrote about in an earlier mail. When teachers seem to want to
engage with students, or when a degreed authority takes them seriously,
students feel important. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7863
	From: djn@dennisnewson.de
	Date: So Dez 26, 2004 2:40 

	Subject: Re: social identity, language and lexis


	Julian, Diarmuid and Rob - chiefly -

Overeating, drinking, walking it off (for the next round) I'm been trying to position the 
discourse between the three of you at the close of 2004. What are you trying to clarify 
for whom at what level? I was itching to make very short summaries in language all 
would understand: "Don't forget the learners' needs'...."Don't forget language is being 
taught to be used. etc. etc.

Any comments?



Dennis



	


	Group: dogme
	Message: 7864
	From: Robert M. Haines
	Date: Mo Dez 27, 2004 3:07 

	Subject: identity, language and lexis


	Dennis wrote: "Julian, Diarmuid and Rob - chiefly -

Overeating, drinking, walking it off (for the next round) I'm been trying to position the discourse between the three of you at the close of 2004. What are you trying to clarify for whom at what level? I was itching to make very short summaries in language all would understand: "Don't forget the learners' needs'...."Don't forget language is being taught to be used. etc. etc.

Any comments?"

I was generalizing, I believe, about the difference between a systematic and social view of language use. In particular, vocabulary and the (more social) notion that words as such are empty vessels which come to life only when we use them to communicate. 

Apologies if the post was difficult to understand.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7865
	From: Edward Whiteside
	Date: Mo Dez 27, 2004 5:39 

	Subject: Re: We don''t want no learner-centredness.


	Instead of swotting through a boring grammar textbook, I usually invite the grammar addicts to make up their own grammar exercises and quizes to test their peers. 

midill@a... wrote:
I agree with Omar that some students want and "need" a bit of grammar to feel 
they are learning. Then you can sneak in real communication.

Rosemary


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7866
	From: dfogarty@c...
	Date: Mo Dez 27, 2004 10:51 

	Subject: Reply to Dennis


	Dennis asks for some clarification. I'll try to oblige, but cannot 
promise anything! 

I suppose I'm trying to clarify things primarily for myself and, by 
extension, any teachers who may find some sense in the theory. If 
this changes the way people teach, it could be expected for the 
change to ripple upwards and change the way that teachers are 
trained, coursebooks are written and educational programmes are 
planned, but for now let's keep it local!

As for what the theory could mean for practitioners, these are some 
ideas off the top of my head:

1. Language is primarily about creating an identity and 
maintaining it in a social setting. Any approach to teaching that 
fails to recognise this will be hampered.
2. Maximise the amount of time learners have to take part in 
conversation (NB This does NOT equate with STT) for the reason that 
we construct our identities in social settings (and NOT because this 
maximises STT).
3. Help Ss say what they want to say, not what you think they 
SHOULD say. Feedback to learners on how L1 speakers are likely to 
interpret their utterances. Help them modify them appropriately.
4. Emphasise CONTINUOUSLY how language learning is an ongoing 
task and progress is not linear. Explain how people may suffer 
feelings of insecurity and frustration along the way and suggest that 
the L2 speaker is unlikely to be the same person as the person they 
are in their own language.
5. Feedback on content primarily when looking at written work 
and explain how L1 speakers are likely to interpret texts etc 
produced by students. 
6. Use the theory to help explain any anomalies in the classroom 
(eg why does Claude insist on speaking French in the classroom? Why 
does Paul not appear to want to improve his writing despite his 
protestations?).
7. Always give priority to topics and themes that arise in the 
classroom. Ask Ss to respond to the texts etc in as genuine a fashion 
as possible.
8. When studying grammar, use a variety of techniques to 
encourage Ss to encourage learners to practise the new grammar to 
talk about their lives. Do this INSTEAD of impersonalised grammar 
activities a la Murphy.
9. When studying vocabulary, encourage Ss to think of ways that 
they can relate the new language to their lives.
10. Always avoid pigeon-holing people especially in public. (ie 
avoid sentences such as "I suppose you haven't done your homework, 
Cristina?" or "Late AGAIN, Josefina?"). Learners are trying to create 
a new identity through a process of social construction. If you try 
to impose a new identity on them, you will either stifle their 
efforts or offer them a preconstructed identity (the Lazy One or the 
Cheeky One) which will mean that they give up the effort to create 
their own.

That'll do for now. The important point, I think, is to stress that 
although the implications for teaching might not be that different to 
the current shibboleths of EFL, the underlying rationale is the key 
thing. I hesitate to say that this theory is new because I don't know 
if it is, but I do know that I have never come across it before and, 
consequently, as far as I am concerned, it IS new. 

Thus, whereas it is common practice to personalise grammar and 
vocabulary or to maximise the amount of opportunities that learners 
have to speak the language, I don't think this is done in order to 
help students create and/or consolidate their L2 identities. It may 
be done in order to make the language more memorable, to increase / 
maintain motivation etc, but as Number 1 above says, "Language is 
PRIMARILY about creating an identity and maintaining it in a social 
setting." It is not about memorising rules or patterns or lexical 
items, any more than breathing is about understanding the need of our 
bodies for oxygen and developing the muscular reflexes that enable us 
to process the oxygen that we receive.

We breathe because we need to survive. We use language because we 
need to be secure about what we are and who we are and because we 
need other people to validate our perceptions of ourselves. If, for 
any reason, that motivation is absent from the classroom, the 
language teacher will always be facing an uphill task.

I guess that that might not be as clarificatory as you had hoped, 
Dennis, but I hope it's of some use in getting you through the 
festive period.

Diarmuid



	


	Group: dogme
	Message: 7867
	From: djn@dennisnewson.de
	Date: Mo Dez 27, 2004 11:25 

	Subject: Re: Reply to Dennis


	Diarmuid,

You explained much more than you seemed to think you would. And your opening 
remarks explained very clearly the potential knock-on effect from you, to others, to 
training, to textbook writers, to teacher practice.

Dennis



	


	Group: dogme
	Message: 7868
	From: Robert M. Haines
	Date: Mo Dez 27, 2004 11:44 

	Subject: Diarmuid''s reply


	Diarmuid is writing about social identity through language use, and I'm writing about how we use language to point to a shared experience, which does not mean we all share the same experiences but that we use language as a tool to find overlapping frames of reference that will get our meaning across. In a nutshell, we use language to 'mean'.

The only ripple that caught my eye in Diarmuid's most recent post was his apparent separation of grammar and lexis, one I consider arbitrary. I'd like to read more about his thoughts (and those of the rest of you) on this subject along with more exploration of the "... variety of techniques to encourage Ss to encourage learners to practice the new grammar to talk about their lives."

Keeping it local (as Diarmuid suggests we do for now), I have to say that the students I'll be in the classroom with again in January were all very excited to hear that I'd do my best to relate the contents of their other classes (Math and Introduction to Natural Resource Technology) to our English class. I'm not sure whether they hope for explanation of what they haven't understood in those classes, which they could easily perform in Spanish, or if they just like the idea of interesting content. It is perhaps both of these and more --- always a safe bet!

Although corpus linguistics deal with 'dead' words, i.e. language out of context, it might serve my students well to compile some instances of high frequency items taken from texts they are required to read and find ways of letting them explore these corpora for themselves with my guidance. 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7869
	From: dfogarty@c...
	Date: Di Dez 28, 2004 10:22 

	Subject: Grammar and lexis


	Hi Rob (et al)
Yes, I did separate the two things, but not with any real reason. I 
guess that I was brought up to believe that grammar was an area of 
language and that vocabulary was another. 

As far as I am concerned, grammar is something which enables us to 
apply underlying patterns to a whole stash of words. Thus, when we 
know the old -ed formula, we can go applying it to whatever we choose 
to in order to refer to past time. Naturally, there will be many 
occasions when we are wrong, but the amount of times we hit the nail 
on th head will also be considerable. 

Of course, there are some words that have their own grammar and there 
are many times when something is not clearly vocabulary nor grammar 
related. My thoughts on the two areas are that they are manmade and 
artificial and can therefore be made to meant whatever we want them 
to mean without ever doing real justice to the things that they refer 
to!

As for developing activities that encourage learners to relate the 
grammar (or vocab) to their own lives, it isn't really very much, I'm 
afraid. I just mean that I think it is better for students to try to 
apply their new knowledge to their lives rather than to some sterile 
sentences in a book. 

At the moment, I have started trying to teach myself Italian. I look 
at the internet version of "La Reppublica" every day and I come 
across new examples of language every line. I am trying to think of 
things that I could say about my own life using that language, "Sono 
il più bello del mio casa" (ahem) or when I'm talking to my wife (who 
is a willing participant), I make reference to something that we have 
seen that day ("So, she takes bambini in affidamento") etc.

In a class, this means no more than getting students to write X 
sentences about themselves using this construction/ writing X 
sentences about their classmates/countries/families/hopes/ambitions 
etc. The usuall things can be thrown in ("make two of them 
false" / "think of someone in the class and write down three things 
that you think they hwish they had never done" etc).

Incidentally, something that I did that students found reeeeeeaalllly 
difficult was to write a short paragraph saying what they thought I 
thought of them. I haven't given this any thought as to how it might 
fit in with my theory. Perhaps you'd like to try (Dobbo read il 
giornale di oggi).

Diarmuid



	


	Group: dogme
	Message: 7870
	From: José Antonio Santos
	Date: Di Dez 28, 2004 12:06 

	Subject: RE: Reply to Dennis


	Diarmuid, are there any books on teaching techniques that you would
recommend?



-José



_____ 

From: dfogarty@c... [mailto:dfogarty@c...] 
Sent: Monday, December 27, 2004 5:51 PM
To: dogme@yahoogroups.com
Subject: [dogme] Reply to Dennis




Dennis asks for some clarification. I'll try to oblige, but cannot 
promise anything! 

I suppose I'm trying to clarify things primarily for myself and, by 
extension, any teachers who may find some sense in the theory. If 
this changes the way people teach, it could be expected for the 
change to ripple upwards and change the way that teachers are 
trained, coursebooks are written and educational programmes are 
planned, but for now let's keep it local!

As for what the theory could mean for practitioners, these are some 
ideas off the top of my head:

1. Language is primarily about creating an identity and 
maintaining it in a social setting. Any approach to teaching that 
fails to recognise this will be hampered.
2. Maximise the amount of time learners have to take part in 
conversation (NB This does NOT equate with STT) for the reason that 
we construct our identities in social settings (and NOT because this 
maximises STT).
3. Help Ss say what they want to say, not what you think they 
SHOULD say. Feedback to learners on how L1 speakers are likely to 
interpret their utterances. Help them modify them appropriately.
4. Emphasise CONTINUOUSLY how language learning is an ongoing 
task and progress is not linear. Explain how people may suffer 
feelings of insecurity and frustration along the way and suggest that 
the L2 speaker is unlikely to be the same person as the person they 
are in their own language.
5. Feedback on content primarily when looking at written work 
and explain how L1 speakers are likely to interpret texts etc 
produced by students. 
6. Use the theory to help explain any anomalies in the classroom 
(eg why does Claude insist on speaking French in the classroom? Why 
does Paul not appear to want to improve his writing despite his 
protestations?).
7. Always give priority to topics and themes that arise in the 
classroom. Ask Ss to respond to the texts etc in as genuine a fashion 
as possible.
8. When studying grammar, use a variety of techniques to 
encourage Ss to encourage learners to practise the new grammar to 
talk about their lives. Do this INSTEAD of impersonalised grammar 
activities a la Murphy.
9. When studying vocabulary, encourage Ss to think of ways that 
they can relate the new language to their lives.
10. Always avoid pigeon-holing people especially in public. (ie 
avoid sentences such as "I suppose you haven't done your homework, 
Cristina?" or "Late AGAIN, Josefina?"). Learners are trying to create 
a new identity through a process of social construction. If you try 
to impose a new identity on them, you will either stifle their 
efforts or offer them a preconstructed identity (the Lazy One or the 
Cheeky One) which will mean that they give up the effort to create 
their own.

That'll do for now. The important point, I think, is to stress that 
although the implications for teaching might not be that different to 
the current shibboleths of EFL, the underlying rationale is the key 
thing. I hesitate to say that this theory is new because I don't know 
if it is, but I do know that I have never come across it before and, 
consequently, as far as I am concerned, it IS new. 

Thus, whereas it is common practice to personalise grammar and 
vocabulary or to maximise the amount of opportunities that learners 
have to speak the language, I don't think this is done in order to 
help students create and/or consolidate their L2 identities. It may 
be done in order to make the language more memorable, to increase / 
maintain motivation etc, but as Number 1 above says, "Language is 
PRIMARILY about creating an identity and maintaining it in a social 
setting." It is not about memorising rules or patterns or lexical 
items, any more than breathing is about understanding the need of our 
bodies for oxygen and developing the muscular reflexes that enable us 
to process the oxygen that we receive.

We breathe because we need to survive. We use language because we 
need to be secure about what we are and who we are and because we 
need other people to validate our perceptions of ourselves. If, for 
any reason, that motivation is absent from the classroom, the 
language teacher will always be facing an uphill task.

I guess that that might not be as clarificatory as you had hoped, 
Dennis, but I hope it's of some use in getting you through the 
festive period.

Diarmuid
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	Group: dogme
	Message: 7871
	From: Russell Kent
	Date: Di Dez 28, 2004 12:05 

	Subject: Re: Grammar and lexis


	Hallo Everyone,

Robert wrote

"Keeping it local (as Diarmuid suggests we do for now), I have to say that the students I'll be in the classroom with again in January were all very excited to hear that I'd do my best to relate the contents of their other classes (Math and Introduction to Natural Resource Technology) to our English class."

The Storyline approach to TEYL reflects Robert's thinking. Language instructors can develop Storylines in cooperation with other subject instructors to ensure that Storyline topics reflect topics matter being taught in other subjects.

It also encompasses the idea of students adopting an alternative identity (their "English language identity") in which they can role play any situation arising from the developing Storyline.

I don't know whether such an approach would work with older learners, but I think it could. After all, everyone likes a good story, regardless of age, otherwise Hollywood would go out of business.

Cheers

Russ

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7872
	From: djn@dennisnewson.de
	Date: Di Dez 28, 2004 12:41 

	Subject: Re: Diarmuid''s reply


	I'd like to join Diarmuid and Rob at the level they are at (I am thinking of Halliday levels 
or levels of abstraction rather than some Mensa-influenced intellectual level) but I'm not 
sure I can.

Of course, generalisation isn't too useful here, is it?

I think of Group A, 12-year-old immigrants etc. learning German because it is the 
language of the society in which they've ended up. Language is largely instrumental, at 
first. Learning it is learning to get things done is a language that the administrators, the 
people in government offices use and understand. It's also the language of shopping, 
getting the landlord to fix something and getting the kids in the block to let you join in a 
game of football.

Later on it means jumping through the hoops that the school system requires, dictations 
and grammar tests and writing essays with a low number of mitakes so that you get 
good marks and can, if you are clever enough, enroll for higher education.

Group B, 30 German students, early twenties all of whom have attended a grammar 
school and are studying to be teachers of English themselves. In some ways this is a 
harder group to teach English. They want to be "better" - by which they mean speak, 
and write "error free". And they want to understand "grammar" - "Because we will have 
to teach it in school."

Mind you, the kind of insights and understanding that Rob and Diarmuid are trying to 
forge can, however subtly, inform most scenarios.

Dennis



	


	Group: dogme
	Message: 7873
	From: Robert M. Haines
	Date: Di Dez 28, 2004 6:37 

	Subject: grammar and lexis


	Like Diarmuid, I was brought up to believe that grammar and lexis were two different things, which they are to some extent. However, these days I see grammar more as morphological elements we select in order to navigate time and space or appeal to specific audiences when we communicate. 

Lexical patterns I find often more revealing than the grammar 'rules' I've been taught to unquestioningly pass on to others. For example, consider the notion that adding -ly to an ADJ. makes it an ADV. and that's all one needs to know. Looking at samples of language people have already used (corpora) might create quite a different picture; namely, that a great deal of the words with -ly tacked on the end, e.g. hardly, lately, actually no longer point to the root from which they stem. 

Teaching these words out of context, or without co-text, is robbing them of their semantic prosody (Michael Hoey's term, I believe). It could be misinformation to give learners the impression that there is some systematic transformational process that converts ADJ. to ADV. when in fact we have developed much different sense segments for these forms by using them to point toward shared experiences. Peter Roe claims that "language is frozen poetry" and we are the poets, creating new forms to mean with as we move along; using forms that we know well to mean in between (last bit's my own addition).

I know the Storyline approach only as connecting a series of video segments or pieces of a book to form a narrative for learners. Public Broadcasting in the U.$.A. has created such series for learners of French and Spanish. So I'm not exactly sure how this might apply to my teaching context other than the fact that the ongoing narrative of students' lives (in their other classrooms) will inform and shape the content of our ESL class. Please let me know if I'm off track there.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7874
	From: Robert M. Haines
	Date: Di Dez 28, 2004 6:57 

	Subject: semantic prosody


	I stand corrected: It looks as though the term was not coined by Hoey as I'd thought, although who really knows? Anyway, here's also a brief explanation of semantic prosody for those interested, which I've nabbed from http://www.kielikanava.com/semantic.html

"What is semantic prosody?

Semantic prosody is a term first mentioned by Louw (1993) and means simply that words as well has having typical collocates, e.g. blonde typically collocates with hair, also have certain semantic groups with which they regularly collocate. These semantic groups are often positive or negative. For example, Stubbs (1995) shows how more than 90% of the words collocating with the word cause were negative, e.g. accident, cancer, commotion, crisis and delay. Stubbs also gives an example of positive semantic prosody - provide -which has amongst its typical collocates words such as care, food, help, jobs, relief and support. As well as negative and positive attributes, words are also found to collocate with semantic sets, for example, the word unemployment has been found to collocate with the semantic set of statistics.

Semantic prosody can be seen in practice: native-speakers have an intuitive knowledge of words above the level of individual collocates, so for example the phrase he committed a good deed would never be used, because we know instinctively that commit collocates with mostly negatives - crimes, misdemeanours, acts of aggression etc. What is important to note here is that before the advent of computerised language analysis, this phenomenon had never been noticed - it was under our noses all the time, but it took computers to bring it to our attention."

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7875
	From: dfogarty@c...
	Date: Mi Dez 29, 2004 8:49 

	Subject: Re: Diarmuid''s reply


	--- In dogme@yahoogroups.com, djn@d... wrote:
> I see Dennis' point and, on first reading, it had me stymied. But 
on reflection, I still think thatthe theory holds up. Firstly, the 
theory says that language is a means of creating your identity and 
maintaining it. Perhaps a better term to have used would have 
been "co-create". The idea is that the way you use the language is 
interpreted by other people in certain ways and those ways then have 
an impact on the way that the language is used. Of all of the 
examples of language use that Dennis included, perhaps the most 
important is the last one in the 12 year olds's lives: "getting the 
kids on the block to let you join in a game of football". Living as a 
social creature, in other words. The other examples: taking on the 
language of power, the language of shopping, the language of 
expediancy, are also related to the theory. We all start off (at 
least to some degree or another) with an idea of who we are. The 
language that we learn at the start is aimed at protecteing that 
perception of self. We don't want to think of ourselves as Others. In 
order to protect that Perception of Self, we need to ensure that our 
basic needs are met. We need to ensure that we have the papers that 
we need; the food that we need; the accommodation that we need. We 
use L2 to ensure that these needs are met (or to demand that they 
are). The success or otherwise of our efforts to communicate will 
affect our future communication as we adapt to the new language and 
set about the process of co-constructing the New Us. In many cases, 
the challenges faced by the language learner mean that they are put 
off venturing too far out into the unknown and they stay wherever it 
is that they are at the start. In effect, they make the decision NOT 
to learn the new language but to restrict themselves to USING it. 
This often manifests itself in examples where people are pretty much 
thinking to themselves, "If I make these sounds, the man will give me 
a kilo of meat."

Later on, as Dennis says, language becomes a School Subject that is 
abstracted beyond all recognition and becomes seen as something 
Difficult. I would argue that this doesn't change the fundamental 
nature of language - which remains a tool for co-constructing and 
maintaining identities. It just ensures that acquiring and/or 
learning the language becomes harder and less engaging for many 
students.

Group B, the 30 German would-be teachers are a product of the 
Schooling system. Having been denied the opportunity to use the 
language as it is intended to be used, they believe that it is no 
more than a collection of rules and patterns which will be acquired 
once they have been taught, processed and understood. They believe 
that in order to learn a language, you need to know more things about 
it when, and I am making this up as I go along, what you REALLY need 
is to know more about yourself and your world. Their desire for error 
free language is a desire to be recognised as the individuals they 
think/know they are. They know that they are Great English Speakers 
and want this to be reflected in the Great English that they 
produce. They may also want to express themselves and their thoughts 
much more clearly (in order that there is less ambiguity about 
who/what/how they are). Even the "understanding Grammar because we 
will have to teach it" can be seen as a desire to have the tools 
available to construct what they perceive to be an accurate 
representation of who/what/how they are. In order to be seen as good 
teachers, they need to have access to the Bag O'Tools that identify 
us as teachers. They need to be able to wield the weapon of Grammar 
in order to assert their authority. Whoever heard of a teacher who 
didn't know the answer, huh? 

The mistake that I would (humbly) suggest that they are making is 
that they are too busy taking on other people's constructs without 
giving them much thought. As L1 speakers, we feel quite confident in 
accepting that there are many questions that can stump a teacher and 
we have developed certain strategies for dealing with them, 
from, "Jeez, I haven't got a clue. Let's try and work it out," 
to "That's a good question, Joaquin. We'll talk about it after the 
break." Similarly, as L1 speakers, we don't sweat it too much when we 
make a grammatical error (or indeed a lexical one). Nor do we mind 
too much when other people make them. I would suggest that Good 
Language Learners are often those people who can hold forth on a wide 
range of topics and still make themselves understood, rather than 
those people who can just use Perfect English. Nevertheless, the 
education system has taught us all to believe that No Mistakes means 
Perfect.

Convincing?
Diarmuid



	


	Group: dogme
	Message: 7876
	From: dogme@yahoogroups.com
	Date: Mi Dez 29, 2004 9:27 

	Subject: New file uploaded to dogme


	Hello,

This email message is a notification to let you know that
a file has been uploaded to the Files area of the dogme 
group.

File : /Last Year.doc 
Uploaded by : zosienka46 <zosia_g@w...> 
Description : notes from meetings with a small group 

You can access this file at the URL:
http://groups.yahoo.com/group/dogme/files/Last%20Year.doc 

To learn more about file sharing for your group, please visit:
http://help.yahoo.com/help/us/groups/files

Regards,

zosienka46 <zosia_g@w...>



	


	Group: dogme
	Message: 7877
	From: Michael Morrissey
	Date: Do Dez 30, 2004 4:26 

	Subject: Electronic Village Online


	============================================
Announcing the ELECTRONIC VILLAGE ONLINE
In January-February, the CALL Interest Section offers the
opportunity to participate in the Electronic Village Online (EVO), a
professional development project and virtual extension of the TESOL
2005 Convention in San Antonio, Texas.
For six weeks, participants and ESOL experts can engage in
collaborative, online discussion sessions or hands-on virtual
workshops on such topics as ESP, creating language games online,
content-based EFL, digital video editing, and cooperative learning for
global education. These sessions will bring together participants for
a longer period of time than is permitted by the four-day convention
and will allow a fuller development of ideas than is otherwise
possible. The sessions are free and open to all interested parties.
To join an EVO session, go to
http://www.geocities.com/ehansonsmi/evo2005/announce.html
or our mirror site at
http://webpages.csus.edu/~hansonsm/announce1.html
A text-only version is available at
http://webpages.csus.edu/~hansonsm/announce2.html
Registration for the sessions begins January 3, 2005.
=======================================================



	


	Group: dogme
	Message: 7878
	From: Russell Kent
	Date: Mo Jan 03, 2005 1:09 

	Subject: Re: grammar and lexis


	Robert Wrote


I know the Storyline approach only as connecting a series of video segments or pieces of a book to form a narrative for learners. Public Broadcasting in the U.$.A. has created such series for learners of French and Spanish. So I'm not exactly sure how this might apply to my teaching context other than the fact that the ongoing narrative of students' lives (in their other classrooms) will inform and shape the content of our ESL class. Please let me know if I'm off track there.

Perhaps the following will provide some background information.
This is a quote from Steve Bell, one of the developers of the Storyline Method


The Storyline method is based on the theory that knowledge is complex and many layered; that meaning is guided by one's prior knowledge and experience. The Storyline creates a context for learning with active involvement of the child. It provides tasks which arise from the context in which the child sees as significant and meaningful within it. The Storyline gives the child opportunities to develop understanding and skills with the support of the context. The critical elements of the storyline are:

Setting the scene in a particular time or place.

People and/or animals.

A way of life to investigate.

Real problems to be solved


Each Storyline consists of a series of chapters and each chapter begins with a key question, designed to elicit the combined knowledge of the class about the subject to be explored. The children start from what they know and build their own hypothetical model of the area to be studied. They then use their imagination to hypothesise about the model they have, realise there are gaps in their knowledge and design their own questions to study further to fill in those gaps. They then test the model against any evidence they have and make any further changes necessary. This procedure is repeated for each chapter in a linear fashion as the storyline develops. With such a method children learn how to learn, they develop lifelong study skills. 





The storyline to be used in a language classroom can be developed with teachers of other subjects and the key questions can relate to these subjects. This way the language classroom can reinforce/supplement the non-language curriculum with students having to use grammar and lexis about subjects that are meaningful and relevant to them. 



As far as I know Storyline has only be used with young learners, but I do wonder if it could be adapted to suit teenagers and adults.



I have written an essay on the subject for my Masters if anyone wants to read it.



Regards




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7879
	From: Maria Jordano
	Date: Mi Jan 05, 2005 12:24 

	Subject: Press Language


	Happy New Year and Hi!

I would like to focuss my next class on the British
and American press to practice reading skills... Any
ideas? Lesson plans? Suggestions to work?

María


=====
www.mariajordano.com
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Do you Yahoo!? 
Yahoo! Mail - You care about security. So do we. 
http://promotions.yahoo.com/new_mail


	


	Group: dogme
	Message: 7880
	From: djn@dennisnewson.de
	Date: Mi Jan 05, 2005 11:54 

	Subject: Re: Press Language


	Shall I write it?

Maria, the list is made up of people who, generally speaking, don't produce 
conventiional lesson plans and don't champion the use of materials written by others for 
others.

Dennis



	


	Group: dogme
	Message: 7881
	From: davidhogg_bcn
	Date: Mi Jan 05, 2005 2:35 

	Subject: Re: Press Language / bonking


	--- In dogme@yahoogroups.com, djn@d... wrote:
> Shall I write it?
> 
> Maria, the list is made up of people who, generally speaking, don't 
produce 
> conventiional lesson plans and don't champion the use of materials 
written by others for 
> others.
> 
> Dennis

Good point, Dennis.

All the same, though, I reckon I'm not alone on this list (correct 
me, everybody, to the extent that I'm very wrong about that!!) in 
being of the opinion that questions deserve answers.

So, I offer the following to Maria, by way of an answer to her query. 
It may or may not be useful or helpful, but here it is for what it's 
worth...

I have a collection of old British newspapers that I've acquired over 
the years. I have two broad categories: national press (The Sun, 
Daily Mail, etc.) and local press (Slough Observer, Maidenhead 
Advertiser, etc.). Every once in a while, I bring them into class and 
tell studes about an interesting article that I've (re)read in (for 
instance) the copy of the Staines Informer which I've got in my hand. 
We deal (reactively / "on the fly") with any problem vocabulary; we 
discuss the issues related to that story, consider the perspectives 
of different people mentioned in the article. And so on.

Then I hand out copies of similar newspapers to pairs of studes. 
Their task is to spend a few minutes scanning headlines (ONLY 
headlines for the moment) and photos and so on, with the objective of 
finding two or three stories which seem interesting enough to read in 
detail. I monitor to help with vocabulary; they can also use 
dictionaries if they want to - even electronic ones.

Once they've all chosen a few stories that they like, their next task 
is to write some comprehension questions (or true/false statements, 
or what have you - they/I decide on that) about the texts they've 
chosen. They then exchange notebooks & newspapers with another pair, 
who read the articles in question and answer their classmates' 
questions. Then they give back the notebooks & newspapers for 
checking & feedback.

From there on, there are lots of different directions the activity 
could develop into. Grouping into fours (or new, mixed pairs) to re-
check each other's understanding of the vocabulary/concepts. Or 
considering how differently the story might be told from the 
perspective of one or other person mentioned in the article. 
Exchanging personal anecdotes related to themes which arise in the 
articles. Opining about the rights and wrongs of who did what in the 
stories, perhaps practising the formulas "I would've..." and/or "She 
really oughta've...". (I'm making this up as I go along, of course, 
because classtime usually runs out way before getting this far.)

I reckon this would provide a decent platform for a further, similar 
look at newspapers from some other country, and maybe looking at 
similarities or differences in presentation and/or style and/or 
language use (if that's important to Maria's studes - is it, Maria?)

I generally prefer using local newspapers to national newspapers, as 
the former are more likely to be stacked full of stories about 
ordinary, authentic foreign folk who you're never likely otherwise to 
hear about but can nonetheless identify with (as opposed to sex 
scandals about celebreties who you're sick of hearing about and who 
don't even live on Planet Earth).

On the other hand, The Sun's "Dear Dierdre" column (which, also, 
deals with -supposed!- episodes in the lives of ordinaryfolk) is a 
favourite among many of my students. That lends itself very nicely 
to "would've" & "oughta've", as well as drawing attention to the 
important schematic areas of bonking, handcuffs, sisters-in-law, 
carpet-burns and such like.

I hope some of that is helpful. It's probably not dogme, I dare say. 
But that might not matter.

Good things,
D.



	


	Group: dogme
	Message: 7882
	From: Maria Jordano
	Date: Mi Jan 05, 2005 3:41 

	Subject: Re: Re: Press Language / bonking


	sorry Dennis....

Thanks, D.

I was going to do something similar to what D. has
been explaining here.... I have tones of British and
Ameriacan newspapers, magazines, brouchers, postcards,
coins, train tickets,and every kind of "real" stuff
directly taken from those countries, which I have been
collecting for years with the idea of bringing it to
class....

I always try to prepare my own material, and that is
why I am subscribed to this list. At the end of the
class I explained how I did it and I try to suggest
other ways of doing, lesson plans,interactive
quizzes.... 

http://www.uclm.es/profesorado/maria.jordano/inglesa_iii.htm

This year, I have also created a forum, so that my
student could ask directly more information about the
topic we have been discussing at class to other
students (in this case from the US), at the same time
they practice all the voc they've learn and this
encourage them to learn more....

http://www.languagetraders.com/modules.php?name=Forums&file=viewforum&f=15

By the way, this week I would like to propose a new
topic..."Talking about press". I try to "explain" to
them something about British Newspapers, but It will
be great if they could learn more about Newspapers,
magazines, and other kinds of press in other
countries...

I will set up a new forum here:
http://www.languagetraders.com/modules.php?name=Forums

Have a look this Monday and you will see it! All of
you and your students are invited... And all
suggestions to go on creating new topics are welcome!


Kind regards, 


María


--- In dogme@yahoogroups.com, djn@d... wrote:
> Shall I write it?
>
> Maria, the list is made up of people who, generally
speaking, don't produce conventiional lesson plans and
don't champion the use of materials written by others
for others.
>
> Dennis

Good point, Dennis.

All the same, though, I reckon I'm not alone on this
list (correct
me, everybody, to the extent that I'm very wrong about
that!!) in
being of the opinion that questions deserve answers.

So, I offer the following to Maria, by way of an
answer to her query.
It may or may not be useful or helpful, but here it is
for what it's
worth...

I have a collection of old British newspapers that
I've acquired over
the years. I have two broad categories: national press
(The Sun,
Daily Mail, etc.) and local press (Slough Observer,
Maidenhead
Advertiser, etc.). Every once in a while, I bring them
into class and
tell studes about an interesting article that I've
(re)read in (for
instance) the copy of the Staines Informer which I've
got in my hand.
We deal (reactively / "on the fly") with any problem
vocabulary; we
discuss the issues related to that story, consider the
perspectives
of different people mentioned in the article. And so
on.

Then I hand out copies of similar newspapers to pairs
of studes.
Their task is to spend a few minutes scanning
headlines (ONLY
headlines for the moment) and photos and so on, with
the objective of
finding two or three stories which seem interesting
enough to read in
detail. I monitor to help with vocabulary; they can
also use
dictionaries if they want to - even electronic ones.

Once they've all chosen a few stories that they like,
their next task
is to write some comprehension questions (or
true/false statements,
or what have you - they/I decide on that) about the
texts they've
chosen. They then exchange notebooks & newspapers with
another pair,
who read the articles in question and answer their
classmates'
questions. Then they give back the notebooks &
newspapers for
checking & feedback.

From there on, there are lots of different directions
the activity
could develop into. Grouping into fours (or new, mixed
pairs) to re-
check each other's understanding of the
vocabulary/concepts. Or
considering how differently the story might be told
from the
perspective of one or other person mentioned in the
article.
Exchanging personal anecdotes related to themes which
arise in the
articles. Opining about the rights and wrongs of who
did what in the
stories, perhaps practising the formulas "I
would've..." and/or "She
really oughta've...". (I'm making this up as I go
along, of course,
because classtime usually runs out way before getting
this far.)

I reckon this would provide a decent platform for a
further, similar
look at newspapers from some other country, and maybe
looking at
similarities or differences in presentation and/or
style and/or
language use (if that's important to Maria's studes -
is it, Maria?)

I generally prefer using local newspapers to national
newspapers, as
the former are more likely to be stacked full of
stories about
ordinary, authentic foreign folk who you're never
likely otherwise to
hear about but can nonetheless identify with (as
opposed to sex
scandals about celebreties who you're sick of hearing
about and who
don't even live on Planet Earth).

On the other hand, The Sun's "Dear Dierdre" column
(which, also,
deals with -supposed!- episodes in the lives of
ordinaryfolk) is a
favourite among many of my students. That lends itself
very nicely
to "would've" & "oughta've", as well as drawing
attention to the
important schematic areas of bonking, handcuffs,
sisters-in-law,
carpet-burns and such like.

I hope some of that is helpful. It's probably not
dogme, I dare say.
But that might not matter.

Good things,
D.



=====
www.mariajordano.com



__________________________________ 
Do you Yahoo!? 
Read only the mail you want - Yahoo! Mail SpamGuard. 
http://promotions.yahoo.com/new_mail


	


	Group: dogme
	Message: 7883
	From: djn@dennisnewson.de
	Date: Mi Jan 05, 2005 5:55 

	Subject: Re: Re: Press Language / bonking


	Maria,

Although I hung my comments on a request of yours, I was really nudging the illuminati 
of dogme and asking: "Isn't this list about the search for ways of teaching with a 
reduced emphasis on materials?"

It is easy for me to see that much can be gained from an approach based on authentic 
materials, as you are doing.


Dennis



	


	Group: dogme
	Message: 7884
	From: amuhren@p...
	Date: Mi Jan 05, 2005 7:41 

	Subject: Re: Re: Press Language


	Maria, Dennis, David, and all,

Just like to add that students bringing authentic materials to the 
classroom or learning environment wouldn't endanger the illuminati of 
dogme, I think. Wouldn't it be somewhat artificial to draw the line where 
students are just bringing along their authentic bodies and minds?

When students get used to bringing artifacts of all kinds from time to time 
that they think might be interesting, various activities will emerge 
naturally, with the teacher taking a step back, nudging encouragement, 
offering suggestions and hints. There is much to be said for collaborative, 
impromptu, flowing learning design.

Pennywise thinking: why bring along newspapers in print when to the tune of 
cents students can make their own print-outs of online newspaper and 
magazine articles so easily nowadays?

But as I said, simple artifacts of all kinds will do nicely. There will 
often be an unbeatable feeling of suspense, emotion, wonder, drama, or 
excitement in the air (Christ, Peter has brought the family snake) when 
"objets de l'affinité" enter the learning environment with the students. 
Learning becomes breathing - unstoppable.

Well, I get carried away. Perhaps others will be in a better position to 
assess whether I am drifting away from dogme now. But I wouldn't mind if I 
were.

Arnold



	


	Group: dogme
	Message: 7885
	From: Robert M. Haines
	Date: Mi Jan 05, 2005 9:17 

	Subject: Perhaps relevant literature on indentity and language learning?


	For Diarmuid and others interested in the role of identity in SLA, two article appear in the latest edition of TESOL Quarterly that inidcate (by title) that they might touch on relevant subject matter:

Negotiating Participation and Identity in Second Language Academic Communities, Naoko Morita (p. 573)

and, Paticipation, (Dis-)Identification, and Japanese University Entrance Exams, Tim Murphey (p. 700).

I have not read any of the journal yet, so I can only reiterate that thses titles might be an indication of relevant subject matter.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7886
	From: davidhogg_bcn
	Date: Mi Jan 05, 2005 10:38 

	Subject: Yo, illuminati: where''s y''all at?


	Hi. We missed you.

Dennis, Maria, Arnold, Rob and I have just been killing time here 
till ya got back from yer year-end hols. Hope y'all don't mind.

So... how *would* y'all deal with Maria's situation without recourse 
to actual, real-world newspapers. I'm waiting with baited breath.

La'ers,
D.



	


	Group: dogme
	Message: 7887
	From: djn@dennisnewson.de
	Date: Mi Jan 05, 2005 11:55 

	Subject: Down to earth


	The start of a year is a time for looking backwards as well as forwards, surely - a 
time to reassess.

To make sure I'm still in the right party, I looked at the introductory passage on 
the homepage of dogme.

" We are a mix of teachers, trainers and writers working in a wide range of 
contexts, who are committed to a belief that language learning is both socially 
motivated and socially constructed, and to this end we are seeking alternatives to 
models of instruction that are mediated primarily through materials and whose 
objective is the delivery of "grammar mcnuggets". We are looking for ways of 
exploiting the learning opportunities offered by the raw material of the classroom, 
that is the language that emerges from the needs, interests, concerns and desires 
of the people in the room."

" .... committed to a belief that language learning is both socially motivated and 
socially constructed.... We are looking for ways of exploiting the learning 
opportunities offered by the raw material of the classroom, that is the language 
that emerges from the needs, interests, concerns and desires of the people in the 
room."


I can't help thinking of pupils around the world who are quite unmotivated, who 
are required to learn English by someone else, not because they want to do so of 
their own accord.

".... we are seeking alternatives to models of instruction that are mediated 
primarily through materials and whose objective is the delivery of "grammar 
mcnuggets"

As a Christmas guest, a TEFL teacher in a private language school in Europe, has 
been pointing out to me, in many private and state schools around the globe the 
pupils themselves want coursebooks and "grammar" and a lot of people are left 
very disgruntled if they don't get them.

"... the language that emerges from the needs, interests, concerns and desires of 
the people in the room."

As my visitor points out this could well be to use a textbook and do lots of 
grammar exercises.

She contributed these two short sketches drawn from everyday teaching 
experience.

A. Grey December day, mismatched group of two: Ms Bosnia (atheist), Mr Italy 
(Catholic).

Teacher’s well thought out warmer: ‘So …any Christmas plans?’ 
An hour and 25 minutes of discussion – religion, tradition, family, existentialism, 
tinsel etc ensue. Wonderful. Real communication, real interest. Best practice 
TEFL gods smile.

And then in the last five minutes Mr Italy suddenly asks: ‘When will arrive the 
book? For me is very important the verbs. We use book, yes?’

B. Six classes of darling (rich, spoilt, unmotivated, uninterested) teenagers.
The powers that be (Nuns: convent school) insist all classes pass Cambridge 
K.E.T exam.

Bible to be followed in class ‘K.E.T Practice Tests' (‘Not only testing but 
teaching.”) - a collection of four practice exams complete with oh-so-useful tips 
and accompanying exercises. 

Does anyone feel inclined to re-cycle the arguments and explanations?


Dennis


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7888
	From: Diarmuid Fogarty
	Date: Do Jan 06, 2005 12:17 

	Subject: Re: Down to earth


	In brief, Dennis, I suppose the argument regarding Mr Italy is that the language will emerge and you will be there to help it out. Im learnin g Italian thru reading La Repubblica and asking myself lots of questions. I have bought a dictionary and a (rather convoluted) grammar. When I see something that piques my curiosity, I look in the dictionary and then read a bit of the grammar. 

At times I think I might be better off getting one of those books (Italian in Next To No Time) where I will be presented all of the basic things (verb tenses, important verbs, prepositions etc), but I haven't relented yet and when I panic that I may know how to say "you are" but I don't know how to produce "you were" or "you will", I remind myself that it has only been a couple of weeks.

Practically speaking, Mr Italy could be directed to the verbs that appear in the summary of the class or could be asked to recall as many of the verbs as he can (ideally with the help of Atheist Bosnia et al). This could then be used to generate sentences which can then have elements substituted etc.

In the unlikely event of a class full of students clamouring to use the coursebook and do lots of grammar exercises, I think I might be inclined to do just that, but not without discussing it first. At a later point, I might ask them if they'd like to try writing some parallel grammar exercises for their classmates. This might lead onto other more creative things I can sympathise with the need for grammar exercises. Living in the north of England, married with two young toddlers, I haven't really had much of a chance to actually try and produce any Italian. Grammar exercises might give me that iopportunity. But I have tried making sentences up on my own. 

I would suggest to your Xmas guest that what most pupils want is to see progress and development in the language skills. I suspect that they might not care about books and grammar exercises as long as they could see these things. 

As far as the nuns are concerned, I'm a recovering catholic so my suggestion may offend some of the more devout dogmetics.

Diarmuid

>>> djn@d... 05/01/2005 22:55:24 >>>
The start of a year is a time for looking backwards as well as forwards, surely - a 
time to reassess.

To make sure I'm still in the right party, I looked at the introductory passage on 
the homepage of dogme.

" We are a mix of teachers, trainers and writers working in a wide range of 
contexts, who are committed to a belief that language learning is both socially 
motivated and socially constructed, and to this end we are seeking alternatives to 
models of instruction that are mediated primarily through materials and whose 
objective is the delivery of "grammar mcnuggets". We are looking for ways of 
exploiting the learning opportunities offered by the raw material of the classroom, 
that is the language that emerges from the needs, interests, concerns and desires 
of the people in the room."

" .... committed to a belief that language learning is both socially motivated and 
socially constructed.... We are looking for ways of exploiting the learning 
opportunities offered by the raw material of the classroom, that is the language 
that emerges from the needs, interests, concerns and desires of the people in the 
room."


I can't help thinking of pupils around the world who are quite unmotivated, who 
are required to learn English by someone else, not because they want to do so of 
their own accord.

".... we are seeking alternatives to models of instruction that are mediated 
primarily through materials and whose objective is the delivery of "grammar 
mcnuggets"

As a Christmas guest, a TEFL teacher in a private language school in Europe, has 
been pointing out to me, in many private and state schools around the globe the 
pupils themselves want coursebooks and "grammar" and a lot of people are left 
very disgruntled if they don't get them.

"... the language that emerges from the needs, interests, concerns and desires of 
the people in the room."

As my visitor points out this could well be to use a textbook and do lots of 
grammar exercises.

She contributed these two short sketches drawn from everyday teaching 
experience.

A. Grey December day, mismatched group of two: Ms Bosnia (atheist), Mr Italy 
(Catholic).

Teacher's well thought out warmer: 'So *any Christmas plans?' 
An hour and 25 minutes of discussion * religion, tradition, family, existentialism, 
tinsel etc ensue. Wonderful. Real communication, real interest. Best practice 
TEFL gods smile.

And then in the last five minutes Mr Italy suddenly asks: 'When will arrive the 
book? For me is very important the verbs. We use book, yes?'

B. Six classes of darling (rich, spoilt, unmotivated, uninterested) teenagers.
The powers that be (Nuns: convent school) insist all classes pass Cambridge 
K.E.T exam.

Bible to be followed in class 'K.E.T Practice Tests' ('Not only testing but 
teaching.") - a collection of four practice exams complete with oh-so-useful tips 
and accompanying exercises. 

Does anyone feel inclined to re-cycle the arguments and explanations?


Dennis


[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 7889
	From: djn@dennisnewson.de
	Date: Do Jan 06, 2005 3:03 

	Subject: Down to earth


	Diarmuid,

Thanks very much for the reply. It served, too, as a reminder of different language 
learning styles. When, some years ago now, I decided to try to improve my German, I 
got a friend to record basic structures in a 60s drill format and I used the tapes (not 
frequently enough) when I was driving, in my study etc. and repeated in the gaps after 
the recorded voice. I wanted to get as much German as possible going through my ears 
before I tried taking it in through my eyes.


Dennis



	


	Group: dogme
	Message: 7890
	From: José Antonio Santos
	Date: Do Jan 06, 2005 5:46 

	Subject: RE: Down to earth


	Something that jumps at you from your message, Diarmuid, is that you can
teach yourself Italian (or any language for that matter) because you have
the grammar meta-language that’s needed to monitor your process of learning
and to help you identify the features of the language you still need to
acquire. That’s a powerful argument for teaching grammar explicitly in the
classroom.



-Jose



_____ 

From: Diarmuid Fogarty [mailto:dfogarty@c...] 
Sent: Thursday, January 06, 2005 7:18 AM
To: dogme@yahoogroups.com
Subject: Re: [dogme] Down to earth



In brief, Dennis, I suppose the argument regarding Mr Italy is that the
language will emerge and you will be there to help it out. Im learnin g
Italian thru reading La Repubblica and asking myself lots of questions. I
have bought a dictionary and a (rather convoluted) grammar. When I see
something that piques my curiosity, I look in the dictionary and then read a
bit of the grammar. 

At times I think I might be better off getting one of those books (Italian
in Next To No Time) where I will be presented all of the basic things (verb
tenses, important verbs, prepositions etc), but I haven't relented yet and
when I panic that I may know how to say "you are" but I don't know how to
produce "you were" or "you will", I remind myself that it has only been a
couple of weeks.

Practically speaking, Mr Italy could be directed to the verbs that appear in
the summary of the class or could be asked to recall as many of the verbs as
he can (ideally with the help of Atheist Bosnia et al). This could then be
used to generate sentences which can then have elements substituted etc.

In the unlikely event of a class full of students clamouring to use the
coursebook and do lots of grammar exercises, I think I might be inclined to
do just that, but not without discussing it first. At a later point, I might
ask them if they'd like to try writing some parallel grammar exercises for
their classmates. This might lead onto other more creative things I can
sympathise with the need for grammar exercises. Living in the north of
England, married with two young toddlers, I haven't really had much of a
chance to actually try and produce any Italian. Grammar exercises might give
me that iopportunity. But I have tried making sentences up on my own. 

I would suggest to your Xmas guest that what most pupils want is to see
progress and development in the language skills. I suspect that they might
not care about books and grammar exercises as long as they could see these
things. 

As far as the nuns are concerned, I'm a recovering catholic so my suggestion
may offend some of the more devout dogmetics.

Diarmuid

>>> djn@d... 05/01/2005 22:55:24 >>>
The start of a year is a time for looking backwards as well as forwards,
surely - a 
time to reassess.

To make sure I'm still in the right party, I looked at the introductory
passage on 
the homepage of dogme.

" We are a mix of teachers, trainers and writers working in a wide range of

contexts, who are committed to a belief that language learning is both
socially 
motivated and socially constructed, and to this end we are seeking
alternatives to 
models of instruction that are mediated primarily through materials and
whose 
objective is the delivery of "grammar mcnuggets". We are looking for ways of

exploiting the learning opportunities offered by the raw material of the
classroom, 
that is the language that emerges from the needs, interests, concerns and
desires 
of the people in the room."

" .... committed to a belief that language learning is both socially
motivated and 
socially constructed.... We are looking for ways of exploiting the learning

opportunities offered by the raw material of the classroom, that is the
language 
that emerges from the needs, interests, concerns and desires of the people
in the 
room."


I can't help thinking of pupils around the world who are quite unmotivated,
who 
are required to learn English by someone else, not because they want to do
so of 
their own accord.

".... we are seeking alternatives to models of instruction that are mediated

primarily through materials and whose objective is the delivery of "grammar

mcnuggets"

As a Christmas guest, a TEFL teacher in a private language school in Europe,
has 
been pointing out to me, in many private and state schools around the globe
the 
pupils themselves want coursebooks and "grammar" and a lot of people are
left 
very disgruntled if they don't get them.

"... the language that emerges from the needs, interests, concerns and
desires of 
the people in the room."

As my visitor points out this could well be to use a textbook and do lots of

grammar exercises.

She contributed these two short sketches drawn from everyday teaching 
experience.

A. Grey December day, mismatched group of two: Ms Bosnia (atheist), Mr
Italy 
(Catholic).

Teacher's well thought out warmer: 'So *any Christmas plans?' 
An hour and 25 minutes of discussion * religion, tradition, family,
existentialism, 
tinsel etc ensue. Wonderful. Real communication, real interest. Best
practice 
TEFL gods smile.

And then in the last five minutes Mr Italy suddenly asks: 'When will arrive
the 
book? For me is very important the verbs. We use book, yes?'

B. Six classes of darling (rich, spoilt, unmotivated, uninterested)
teenagers.
The powers that be (Nuns: convent school) insist all classes pass Cambridge

K.E.T exam.

Bible to be followed in class 'K.E.T Practice Tests' ('Not only testing but

teaching.") - a collection of four practice exams complete with
oh-so-useful tips 
and accompanying exercises. 

Does anyone feel inclined to re-cycle the arguments and explanations?


Dennis
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	Group: dogme
	Message: 7891
	From: djn@dennisnewson.de
	Date: Do Jan 06, 2005 9:14 

	Subject: RE: Down to earth


	Jose,

A duel - PCs at dawn. :-)

You write, of Diarmuid,

"you have the grammar meta-language that’s needed to monitor your process of
learning and to help you identify the features of the language you still
need to acquire. That’s a powerful argument for teaching grammar
explicitly in the classroom."

I disagree for a number of logical points. Two of these points are:

1. It could well be that there are other methods more effective than Diarmuid's that he 
hasn't tried.

2. A method that suits one single person doesn't provide a strong argument for using 
that method with other people.


Dennis



	


	Group: dogme
	Message: 7892
	From: José Antonio Santos
	Date: Fr Jan 07, 2005 1:01 

	Subject: RE: Down to earth


	Hi Dennis,



Yes, a duel at the ESL corral. :-) 



I do agree with both your points. However, what I argue for is an eclectic
approach that would satisfy the expectations of as many students as
possible. And, a component of that approach should be the teaching of
grammar explicitly so that Ss not only acquire the language, but also learn
how to continue to teach and monitor themselves without instructors. 



-José



_____ 

From: djn@d... [mailto:djn@d...] 
Sent: Thursday, January 06, 2005 4:15 PM
To: dogme@yahoogroups.com
Subject: RE: [dogme] Down to earth



Jose,

A duel - PCs at dawn. :-)

You write, of Diarmuid,

"you have the grammar meta-language that’s needed to monitor your process of
learning and to help you identify the features of the language you still
need to acquire. That’s a powerful argument for teaching grammar
explicitly in the classroom."

I disagree for a number of logical points. Two of these points are:

1. It could well be that there are other methods more effective than
Diarmuid's that he 
hasn't tried.

2. A method that suits one single person doesn't provide a strong argument
for using 
that method with other people.


Dennis
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	Group: dogme
	Message: 7893
	From: Robert M. Haines
	Date: Fr Jan 07, 2005 3:32 

	Subject: Dawn at the ESL Corral


	I would give a student like Diarmuid a grammar to read outside of class.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7894
	From: Julian Bamford
	Date: Fr Jan 07, 2005 3:51 

	Subject: Down to earth/the right party


	Happy New Year, Dennis. The introductory passage on the dogme homepage that
you quoted still looks good to me. I must be in the right party.

"language learning is both socially motivated and socially constructed"

A bit jargonny, but I think I believe that.

"We are looking for ways of exploiting the learning opportunities offered by
the raw material of the classroom, that is the language that emerges from
the needs, interests, concerns and desires of the people in the room."

This seems a logical thing to do, based on the previous quote.

Then, Dennis, you wrote: "I can't help thinking of pupils around the world
who are quite unmotivated, who are required to learn English by someone
else, not because they want to do so of their own accord."

This is a problem in education generally. It's interesting that reading the
introduction to dogme raised in your mind unmotivated pupils--as if dogme
depends on already motivated pupils? The standard practice in education is
to charge into the classroom and cover the curriculum as best you can,
pupils be damned. In contrast, I think a dogme approach ("language that
emerges from the needs, interests, concerns and desires of the people in the
room") implies a teacher who starts with the (demotivated, required to
learn) pupils.
I recall my textbook-toting days (all this talk of gunfights?), and how
the classroom atmosphere lightened whenever we put down the book and did
something that involved the students, for example, chatting. Heck, I even
remember my student days, and how we did everything we could to get a
teacher off on a tangent, and so buy a little relief from the grind of
school.
Properly done (and there's the rub), classes based around the people in
the room have a chance of awakening the first seeds of motivation in those
people. So dogme seems a ray of hope for demotivated pupils.

You point out, Dennis, that "in many private and state schools around the
globe the pupils themselves want coursebooks and "grammar" and a lot of
people are left very disgruntled if they don't get them."

Again, textbooks and grammar (and its decontextualized equivalents like
algebra or lists of historical dates) are a problem (I'll call them that)
with education in general. Administrators, teachers and students are
steeped in the culture of education, so of course they want them. If the
culture worked, there'd be nobody exploring ways of doing things better.
Dogme is part of that exploration.

In the latest Guardian Weekly, there's an article by Ian Sample on "The
pleasure principle." Researchers find that "pleasure is. . . the driver for
every decision we make." This maybe explains why I, as both a student and
teacher, want the serious business of learning to be real and a whole lotta
fun.

Yes, I'm at the right party.
Julian 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7895
	From: djn@dennisnewson.de
	Date: Fr Jan 07, 2005 7:45 

	Subject: Re: Down to earth/the right party


	Julian,

Believe me, I feel I'm still at the right party, too, but my Xmas guest, as some of you 
might have deduced, was my TEFL (Italy) daughter, and you can imagine what a 
thrashing fatherly cherished beliefs get from an offspring in the same profession. 
Diarmuid wrote something like: "In the unlikely event of there being a vociferous 
demand for a textbook...." "Unlikely? Unlikely? she snorted. "It's normal."

What I'm consciously about is trying to match my beliefs against "reality" as I observe it 
or have it reported to me - hence the 'down to earth.'

One thing that has become pretty clear to me is that we chattering discussing people 
are in a minority and are privileged. So many teachers (I'm thinking of NS teachers in 
Europe, the situation is even worse for others) can't afford a landline or their own PC 
and work in schools where, if they are lucky, there are a couple of online computers to 
share with students. They just don't belong to lists, even the ones seriously interested in 
their work.

If they are employed by private companies or languages schools, as is likely to be the 
case - they will probably be on the move from 9 in the morning until 9 or 10 at night. It's 
difficult to find the time to go to a doctor, let alone go to an internet cafe. And after 
cooking in the late evening I don't reckon there are too many who turn for a little light 
reading to Kumaravadivelu or Stevick.

Dennis



	


	Group: dogme
	Message: 7896
	From: Robert M. Haines
	Date: Fr Jan 07, 2005 8:10 

	Subject: the right party


	Most things worth learning may well still be learnt outside of school, including language. The teacher who cares about more than a paycheck and saving face will realize at some point that the time spent in class is likely best spent discovering and creating ways to help students (or pupils if you like) imagine their way out of the classroom.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7897
	From: dnewson2001
	Date: Fr Jan 07, 2005 8:12 

	Subject: Re: Press Language (materials)


	Arnold, Maria, David and all, 

David asked a couple of days back, in the context of bringing
materials into the classroom:

"Wouldn't it be somewhat artificial to draw the line where
students are just bringing along their authentic bodies and minds? "

I have to concede that I have always found it intuitively difficult to
accept that enriching the classroom with pictures, recordings, texts
from outside is not in the spirit of classical dogme. But Scott, for
example, has often (correct me if I'm wrong) insisted that the only
audio recordings that should be used in the dogme classroom would be
recordings of the learners in it. I have always presumed that the same
aim holds for written texts i.e. they have to have been written by the
learners. The argument, as I understand it it, is that learners learn
more from their own materials.

I've been a bit free with my 'have tos', which is very un-dogme. It
would probably be betterto say that the 'dogme' teacher works towards
a situation where audio recordings are of....written materials are
by........

I'd love to hear someone else on the list about this issue.
Dennis



	


	Group: dogme
	Message: 7898
	From: twocentseltcafe
	Date: Fr Jan 07, 2005 2:17 

	Subject: Re: Down to earth


	I'm far from an illuminati, but I am back. 

Is there a 12-step program for people who habitually join in "to teach
grammar or not to teach grammar" debates? If so, please send me
date/time/place etc. :-)

Eeeyah. Before showing my true colors, the "not grammar" folks have a
huge point or three. Traditional classes that have students romping
thru nominative, accusative, dative, genitive und so weite in the
first semester or two of German (or whatever) kinda miss the point
that language *usually* really seeps its way into the mind through
communication.

The real, underlying, perhaps even subconscious reason for such
grammatical exercises, I suspect (and here I speaketh blasphemy
against my own kith and kin) is that we need some kinda tests with 
check marks and ex's, so we can arrive at a semester grade without
having to go through too many bodily contortions or painfully
subjective decisions. That works out just fine as far as most of the
students who tend to pay attention in class are concerned (here I
disregard those who do not care at all-- not because they are not
important, but because they are not relevant to this discussion),
because in my experience there are typically more would-be
class-passers than would-be language-learners in a typical class.

That does NOT work out quite so OK for would-be language learners.
Actually, some go ahead and learn anyhow (see Earl Stevick's book <a
href="http://www.sil.org/lingualinks/LANGUAGELEARN
ING/BooksBackInPrint/SuccessWithForeignLanguages/S
uccessWithForeignLanguages.htm
target="_blank_"">here</a>, simply because no matter what you do in
class, if someone is motivated and studies, has access to the language
in whatever format, and somehow practices on their own, then they can
learn. Moreover, some people just really dig learning about the
differences between dative and genitive.

So to make a long story short (too late!) the anti-grammar mcnuggets
crowd (herein enjoined) deserve at least two cheers for being
reasonably right under normal driving conditions (your mileage may
vary). Communication really is more important. The more meaningful
that communication is, the better.

Another reason to dodge explict grammar presentation would be if the
learner has reached a proficiency level he/she is comfortable with,
and says "I want to learn more vocab, but no more grammar, please"
(here we dredge up the hoary carcass of Wes, via Schmidt).

But Schmidt had more to say, and here of course is where the mcnugget
folks score their points and plant their flags. Wait, no, first we
have to mention Harley and Swain and the Canadian immersion programs
(not again!!). The problem with pure CLT only, with no I mean
absolutely no focus on grammar, is that learners may not and very
often *do* not pick up grammatical features which are present in L2
but absent in L1. NOW we get to Schmidt again, the Noticing
Hypothesis, which very roughly is: if you wanna learn it, ya gotta
notice it first. But as I said, people often simply *don't* notice.
Enter the pro-grammar people in purple spandex [ :-) ], capes flapping
in the wind, dashing in to point out the mcnugget du jour. They are
quite justified, moreover, for doing so.

Ahhhhhhh. I feel purged. Anyone for a spritz?



	


	Group: dogme
	Message: 7899
	From: djn@dennisnewson.de
	Date: Fr Jan 07, 2005 8:20 

	Subject: Re: the right party


	Rob writes:

"the time spent in class is likely best spent discovering and creating ways to help 
students (or pupils if you like) imagine their way out of the classroom."

It's a sobering thought that many vital life skills are learned well away from school. It 
does no harm to recall either that for most people schools as we know them only began 
at the end of the 19th. century - in The United Kingdom, that is. 

Dennis



	


	Group: dogme
	Message: 7900
	From: Luke Meddings
	Date: Fr Jan 07, 2005 11:23 

	Subject: RE: meta-language the other day, funny sort he was


	Teaching grammar explicitly is a critical part of dogme practice as I understand it, the question is how - I suspect what is critical is that the teacher themselves has a grammar meta-language which is not dependent on the teacher's book / student book combination. In other words they must have internalised the grammar so that they can see it in all language, and then be able to talk about this with the students whenever the conversation requires. By talking about the grammar rather than using a set of unreliable 'rules' as the lens through which all discourse must be viewed and made (except by all but the most precise native speakers), everyone starts to build up a picture of grammar which is both personal (referred back to existing knowledge) and shared (part of the classroom experience) - teaching the nomenclature is part of this. I appreciate that this is what is intended by the 'consciousness-raising' activities (consciousness raising is not what it used to be if you ask me) in coursebooks, but this goes round the houses big time and again reduces classroom activity to pre-set questions and answers rather than multilogue. Of course grammar exists as facts, but in practice it is fluid. We need to be supple enough to acknowledge and negotiate this with our students.

Luke


-----Original Message-----
From: José Antonio Santos [mailto:jacarta@c...] 
Sent: 07 January 2005 00:16
To: dogme@yahoogroups.com
Subject: RE: [dogme] Down to earth

[...]


... what I argue for is an eclectic
approach that would satisfy the expectations of as many students as
possible. And, a component of that approach should be the teaching of
grammar explicitly so that Ss not only acquire the language, but also learn
how to continue to teach and monitor themselves without instructors. 



-José



	


	Group: dogme
	Message: 7901
	From: Diarmuid Fogarty
	Date: Fr Jan 07, 2005 11:56 

	Subject: RE: Down to earth


	You're quite right, José. That's where I'd argue the role of the teacher
in the EFL classroom comes into play. We know things about language that
other people - normal people- might not know. We see things that other
people might overlook. As for whether or not it's a powerful argument
for teaching grammar in the classroom, I suppose it all depends on what
is meant by "teaching grammar explicitly"!

Your post also reminds me that I didn't answer your question about
books for teachers. The only one I use at the moment is Ruth Wajnryb's
Grammar Dictation. I think books depend on where you are in your career.
I know there were books that proved invaluable to me when I was starting
out that I wouldn't even dream of using anymore. So, for now just Ruth's
book. I like looking through the dogme list for practical activities and
the website (teachingunplugged.com) also has a few great ideas.

Diarmuid


****************************************************************************************
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If you are not the intended recipient,please be advised that you have received this 
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e-mail is strictly prohibited.
****************************************************************************************



	


	Group: dogme
	Message: 7902
	From: djn@dennisnewson.de
	Date: Fr Jan 07, 2005 12:51 

	Subject: RE: meta-language the other day, funny sort he was


	Luke,

Would you settle for terms like language awareness, or syntax and register or...[fill in 
this space] instead of 'grammar' which misleads so many people, teachers and learners, 
into assuming what people like you don't mean?

Dennis



	


	Group: dogme
	Message: 7903
	From: davidhogg_bcn
	Date: Fr Jan 07, 2005 12:59 

	Subject: A tiny bit of historical revisionism creeping up on us again (Was...Press Langu)


	--- In dogme@yahoogroups.com, "dnewson2001" <djn@d...> wrote:
> 
> Arnold, Maria, David and all, 
> 
> David asked a couple of days back, in the context of bringing
> materials into the classroom:
> 
> "Wouldn't it be somewhat artificial to draw the line where
> students are just bringing along their authentic bodies and minds? "
> 
> I have to concede that I have always found it intuitively difficult 
>to accept that enriching the classroom...[and so on...SNIP]

I didn't actually say that, Dennis!

Although I do agree with you, Dennis, that this question you've 
quoted is indeed an important one, it belongs not to me but to 
Arnold. A trivial point, but one worth clarifying early on, maybe.

And on the matter of artificialness and whatnot, I probably should've 
acknowledged that the "newspapers" that I mentioned don't actually 
contain much in the way of news; moreover, it's the absence of 
actual, authentic *news* in those "newspapers" which is wherein lies 
their appeal, even months or years after their publication. 
(Conversely, proper, sensible newspapers are useful for other 
classroom language work, but have a vastly shorter shelf-life). 
Another small point, but -again- one that I really oughtta've 
clarified sooner.

La'ers,
KOD.



	


	Group: dogme
	Message: 7904
	From: davidhogg_bcn
	Date: Fr Jan 07, 2005 1:10 

	Subject: Re: Down to earth


	--- In dogme@yahoogroups.com, "twocentseltcafe" 
<twocentseltcafe@y...> wrote:
> 
> 
> I'm far from an illuminati, but I am back. 
> ... [bla bla bla]...
> 
> Ahhhhhhh. I feel purged. Anyone for a spritz?

Good to have you back, Tim (regardless of your rank).

But -a trivial point!- don't you mean "I'm far from an illuminato"? 

Thought so. I read a nice article over the holidays about the history 
of grafitti, in which individual exemplars were referred to as "a 
graffito". Not just pompous cosmopolitanism, I'm sure, but rather -
err- grammar rules that we educators probably ought to obey. Perhaps.

I would've taken you to task on some of the other points you've 
raised as well, but most of the biblical-sounding stuff just went 
right over my head.

And what's a spritz, anyway?

La'ers,
D.



	


	Group: dogme
	Message: 7905
	From: José Antonio Santos
	Date: Fr Jan 07, 2005 2:37 

	Subject: RE: Down to earth


	Thanks for your suggestions, Diarmuid. Ruth Wajnryb’s book sounds
interesting. Who publishes it? I’d like to get a desk copy. 



Let me give you an example of what I mean by teaching grammar explicitly.
In a college-level EFL course that I teach, called “Grammar, Composition,
and Reading,” we work with very short short stories and do all kinds of
activities around them. At the end of each story, I cover the text’s
sentence structures that they find confusing and some that I, from my
teaching experience, know that they may be interpreting incorrectly.
Student reaction so far has been very positive. 



I would also like to point out (and please excuse me if I’m beating a dead
horse with this, but I’m new to dogme) that there should be a balance in the
methods used in class. Yes, having Ss “BE” the text, so to speak, is highly
motivating and thus indispensable. However, exposing them to outside texts
is also needed to help them, not only internalize vocabulary, grammar, and
text structure, but also learn about the world from points of view that are
distant from the ones they themselves might be sharing because of their age
and culture (as in our particular context here in Puerto Rico). Having to
face other points of view that may shake long-held beliefs IS part of
learning and serves as a motivating factor in language acquisition, also.



-José 



_____ 

From: Diarmuid Fogarty [mailto:dfogarty@c...] 
Sent: Friday, January 07, 2005 6:57 AM
To: dogme@yahoogroups.com
Subject: RE: [dogme] Down to earth



You're quite right, José. That's where I'd argue the role of the teacher
in the EFL classroom comes into play. We know things about language that
other people - normal people- might not know. We see things that other
people might overlook. As for whether or not it's a powerful argument
for teaching grammar in the classroom, I suppose it all depends on what
is meant by "teaching grammar explicitly"!

Your post also reminds me that I didn't answer your question about
books for teachers. The only one I use at the moment is Ruth Wajnryb's
Grammar Dictation. I think books depend on where you are in your career.
I know there were books that proved invaluable to me when I was starting
out that I wouldn't even dream of using anymore. So, for now just Ruth's
book. I like looking through the dogme list for practical activities and
the website (teachingunplugged.com) also has a few great ideas.

Diarmuid
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	Group: dogme
	Message: 7906
	From: Diarmuid Fogarty
	Date: Fr Jan 07, 2005 3:55 

	Subject: RE: Down to earth


	Hi Jos=.0
The book is published by OUP as part of their series Resource Books for Language Teachers. As far as teaching goes, I suspect that what you do with your students is the same as most of us (both in and out of dogme) and it seems to work well enough. It's what I find myself doing with my Italian efforts.
Diarmuid
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	Group: dogme
	Message: 7907
	From: Emma Miliani
	Date: Fr Jan 07, 2005 6:14 

	Subject: Re: Re: Down to earth


	I have seen "Illuminati" in English but not "illuminato" which is the masculine singular adjective in modern Italian. Just an additional comment 
Emma Miliani


Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



__________________________________________________
Do You Yahoo!?
Tired of spam? Yahoo! Mail has the best spam protection around 
http://mail.yahoo.com 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7908
	From: Robert M. Haines
	Date: Fr Jan 07, 2005 6:34 

	Subject: explicit grammar teaching


	What is most interesting to me about the current discussion on whether or how much grammar to teach, explore, share, etc. is that we might not all agree on what "grammar" really means. 

Depending on one's view, a conversation between students could be an explicit grammar lesson, could it not?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7909
	From: djn@dennisnewson.de
	Date: Fr Jan 07, 2005 6:51 

	Subject: Re: explicit grammar teaching


	Again, I find myself agreeing with Rob. I was indirectly referring to the meaning of 
"grammar" when I asked Luke if he could settle for a different term. Of course "What do 
you mean/understand by.....?" can usually lead to a discussion whether the subject is 
grammar, super music or beauty.

Dennis



	


	Group: dogme
	Message: 7910
	From: Robert M. Haines
	Date: Fr Jan 07, 2005 8:21 

	Subject: explicit and implicit grammar


	Dennis wrote: "Of course "What do you mean/understand by.....?" can usually lead to a discussion whether the subject is 
grammar, super music or beauty."

Indeed, and defining terms can often help a community come to some agreement on a general set of guidelines to further discussion(s) about common values or practices. So if we want to make informed decisions about the inclusion of grammar in our teaching/learning contexts, we might share our meanings, our notions, of grammar with one another, i.e. explore qualitative issues before (or instead of) quantitative ones.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7911
	From: Adrian Tennant
	Date: Fr Jan 07, 2005 11:05 

	Subject: Reality check


	Sometimes I think that many on the list may be at the right party, but 
have their heads somewhere very dark. The reality is, as Dennis has rightly 
pointed out, that the people on this list are a) usually experienced, b) 
privaleged, c) have time.
On a recent flight back from Kazakhstan I met two native speakers who were 
teaching out there. One was teaching 25 hours a week, had access to a 
computer and five years experience. The other was in his first six months of 
teaching, had no computer access and ... wait for it ... was teaching 63 
hours per week. How is it possible you might ask? Well, a friend, who lives 
there, also teaches rediculous hours. Often from 9am until 10pm , with 
thirty minutes for lunch, six days a week!!! Now, what they want, & use, is 
a book that they can follow. And, before you knock it, some of the learners 
learn!

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7912
	From: Adrian Tennant
	Date: Fr Jan 07, 2005 11:06 

	Subject: Re: Re: Press Language (materials)


	What's wrong with learners bringing in things that aren't their own work, 
but are things that they have chosen, are interested in and want to use?

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7913
	From: Robert M. Haines
	Date: Sa Jan 08, 2005 4:42 

	Subject: Reality checkmate?


	Adrian's criticism of dogme as an approach for privileged and experienced teachers has been mentioned before on this list by Scott and others. I know it often comes up when I talk about dogme with colleagues.

Could beginning teachers like the one Adrian cites cling to a coursebook not only because it can help kill time or the students want it that way, but also because they've (teachers and students) been trained to believe it's a must for anyone learning a language? 

If that's the case, could or should teacher training courses perpetuate what is possibly a myth? Is there any responsibility on the part of trainers to encourage teachers to think outside the book? Or is it solely a trainer's job to play to the established system? Maybe both can be managed in the short span of a four-week teacher training course.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7914
	From: djn@dennisnewson.de
	Date: Sa Jan 08, 2005 7:10 

	Subject: Re: Re: Press Language (materials)


	Dr. E.

Delighted that you write:

" What's wrong with learners bringing in things that aren't their own
work, but are things that they have chosen, are interested in and want to use?"

because that makes sense. I thought the orthodoxy was that one should not do that, though. 
Have I got that wrong? Was that never a dogme tenet?

Dennis



	


	Group: dogme
	Message: 7915
	From: Julian Bamford
	Date: Sa Jan 08, 2005 6:40 

	Subject: Down to earth/privilege


	Hi Dennis,

You wrote: "What I'm consciously about is trying to match my beliefs against
"reality" as I observe it or have it reported to me - hence the 'down to
earth.'"

I know you mean the real world of teaching when you say down to earth. And
I think that all of us (e.g., you; me; your daughter saying that it's usual
to expect a textbook; the person teaching 63 hours a week that Adrian talked
about, who wants and has success with a book) do the best we know how; the
best we can.

Father/daughter dialog, having different views, seems usual. At least you
are different people. I can imagine a me (now)/me (then) dialog: The 'I'
who used to swear by textbooks wouldn't listen to me now. I used to know
that both the students and I needed the book--the book in those days was the
Abbs and Freebairn Strategies series. I was in awe of how good the book
was, and I knew it was just right for my classes.

(I know the me now depends on my having been the me then.)

You point out that we chatterers are a privileged minority. That's
undisputed. I am thankful to have the resources and time to belong to
lists, and have the probably-deluded-but-important-for-self-esteem notion
that my membership of this cyber community might, somehow, in some way, end
up being helpful to our profession at large. (No snickering at the back,
please.)

I think the discussion that the privileged people have on this list is
important. In our profession, the textbook, grammar syllabus, and
technology are the mostly unquestioned state of the art. It deserves some
down to earth questioning. And dogme, with its here-and-now focus and
low-tech bias, is about as earthbound as you can get.

Julian 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7916
	From: davidhogg_bcn
	Date: Sa Jan 08, 2005 7:42 

	Subject: Re: Reality check / know your place, & be constantly reminded of it.


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Sometimes I think that many on the list may be at the right 
party, but 
> have their heads somewhere very dark. 

Well, yes, Doc, of course you're absolutely right.

It stands to reason that if some among our membership are understood 
to be "the illuminati", then the rest of us can only possibly be (by 
definition) somewhere relatively darker.

But I just don't see what the point of constantly bashing on and on 
about the heirarchical nature of dogmelist membership might be. Is 
there one?

Love & Peace,
KOD.



	


	Group: dogme
	Message: 7917
	From: Adrian Tennant
	Date: Sa Jan 08, 2005 7:50 

	Subject: Re: Reality checkmate?


	Rob asks,

> could or should teacher training courses perpetuate what is possibly a 
myth? Is there any responsibility on the part of trainers to encourage 
teachers to think outside the book? Or is it solely a trainer's job to play 
to the established system? Maybe both can be managed in the short span of a 
four-week teacher training course.

Well, firstly I don't know if they do. I run courses and encourage 
teachers to think outside the book. In fact, one lesson has to be without 
the book. I also spend lots of time drumming it into trainees that they 
should teach the students, not the book. And, am I particularly unique? No, 
I don't think so. When I trained, back in 1988, the centre I wasat didn't 
use coursebooks, there was lots of material (which the trainees didn't have 
access to?). My main criticism of the course after I left, and got my first 
teaching job, was that we hadn't even had one session on how to use (or not 
use) coursebooks. On my first day, in my first teaching post, I was handed a 
few books along with my timetable and told "This is what you teach from."

> Could beginning teachers like the one Adrian cites cling to a coursebook 
not only because it can help kill time or the students want it that way, but 
also because they've (teachers and students) been trained to believe it's a 
must for anyone learning a language?

Yes, possibly. But I'm not just talking about inexperienced teachers. 
Dogme, for me, entails a lot of thinking and being on my toes in the 
classroom. Something I would find difficult to do for 63 hours a week, 
however experienced I am/was.

Dr E




> Rob
>
> [Non-text portions of this message have been removed]
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>
>


--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7918
	From: Adrian Tennant
	Date: Sa Jan 08, 2005 7:52 

	Subject: Re: Re: Press Language (materials)


	Dennis writes

> because that makes sense. I thought the orthodoxy was that one should 
not do that, though.
> Have I got that wrong? Was that never a dogme tenet?

Ah! I thought the tenet was that teachers shouldn't bring in stuff. I also 
thought another tenet was that you shouldn't use something in the classroom 
that wasn't naturally there. Well, what's more natural than a student 
bringing something in that they are interested in, and asking you about it?

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7919
	From: Adrian Tennant
	Date: Sa Jan 08, 2005 7:57 

	Subject: Re: Down to earth/privilege


	Julian writes,

> I think the discussion that the privileged people have on this list is
> important. In our profession, the textbook, grammar syllabus, and
> technology are the mostly unquestioned state of the art. It deserves 
some
> down to earth questioning. And dogme, with its here-and-now focus and
> low-tech bias, is about as earthbound as you can get.

For me as a coursebook writer (no hissing at the back, please), Dogme has 
made me look at what I write with a more critical eye. I try, where 
possible, to include elements of Dogme in what I write.

How can you? I hear. Well, I still argue that Dogme is NOT about being 
materials free, it's about being focused on the learner (it advocates a 
materials light philosophy) and, as Julian writes, a here-and-now focus and 
a low-tech bias.

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7920
	From: Adrian Tennant
	Date: Sa Jan 08, 2005 8:03 

	Subject: Re: Re: Reality check / know your place, & be constantly reminded of it.


	But David, when I wrote

> Sometimes I think that many on the list may be at the right party, but 
have their heads somewhere very dark.

I wasn't talking about (or even implying) that there is a heirarchical 
nature in the dogmelist. In fact I don't think there is, or should be?

What I was saying was that a) as Dennis pointed out, we are priveleged to 
have access and time to be on lists like this, and b) sometimes, because we 
are lucky, we forget that there are thousands of teachers out there who 
aren't.
Remember, 99% of the EFL teachers in the world are non-native speakers. 
Yet most of the people who write articles, many who write books, and most on 
lists like this are in the remaining 1%.

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7921
	From: djn@dennisnewson.de
	Date: Sa Jan 08, 2005 9:17 

	Subject: Re: Reality checkmate?


	Rob and list,

Teachers I've spoken to say that the coursebook is also a reassurance both for the newish 
teacher and for the learners. Both feel, however illusory the feeling, that they have a point of 
reference, a fixed point, a syllabus that they don't have to work out for themselves. You all 
know that, but it seemed worth recycling as a fact.



Dennis



	


	Group: dogme
	Message: 7922
	From: MC Johnstone
	Date: Sa Jan 08, 2005 11:57 

	Subject: Re: Reality checkmate?


	djn@d... wrote:

>Rob and list,
>
>Teachers I've spoken to say that the coursebook is also a reassurance both for the newish 
>teacher and for the learners. Both feel, however illusory the feeling, that they have a point of 
>reference, a fixed point, a syllabus that they don't have to work out for themselves. You all 
>know that, but it seemed worth recycling as a fact.
> 
>
Many of my students have been studying grammar for years, six is a 
minimum, and they are still at "pre-intermediate" level according to the 
internal placement tests. There will be several hard-core grammar 
addicts in any given group. These are often the least capable students 
in terms of general competence, but they can answer "grammar questions", 
which is the important thing - at least in their minds.

There's a lot of pressure on teachers to "cover the material", both from 
administrators and from students. I have noticed, however, that as a 
group becomes progressively more bored with the "material" it is easier 
and easier to get them to distance themselves from it and focus on tasks 
that do seem to benefit them more than the endless repetition of 
exercise questions.

There is a danger in confronting students with the lameness of most 
course material, because they do often have an attachment to "the book" 
as a source of knowledge. I find, that buy the end of a course, I am no 
longer using the prepared chapter material but referring students 
directly to the grammar notes and vocabulary lists in the appendices and 
letting students explore whatever "topics" are assigned from there. The 
book is still in front of them, but it is now their servant, not their 
master.

Omar



	


	Group: dogme
	Message: 7923
	From: Mihaela Dascalu
	Date: Sa Jan 08, 2005 12:16 

	Subject: Re: Reality checkmate?


	"If that's the case, could or should teacher training
courses perpetuate what is possibly a myth? Is there
any responsibility on the part of trainers to
encourage teachers to think outside the book? Or is it
solely a trainer's job to play to the established
system? Maybe both can be managed in the short span of
a four-week teacher training course."
The reality is that not all the teachers are
priviledged enough to have teaching materials at hand:
good coursebooks, ready made supplementary materials,
computers and printers, photocopiers. Laking
resources, what can they do? Use authentic materials
in the classroom, adapt them, use them as they are and
devise appropriate tasks, and so on. I strongly
believe that helping trainees on a four-wek tt course
to use real life materials in the classroom should be
one of the course requirements. Thinking critically
about any coursebook they use is another must on such
a course. Anyway, this is the way I've been training
them and it worked so well. Their best lessons were
those where they used real-life language materials.
So I think dogme-like training up to a point is
beneficial for the trainees to be able to face any
teaching situation and feel confident that they'll do
good lessons either in schools with either plenty or
scarcity of materials.
Mihaela

--- "Robert M. Haines" <haines@n...> wrote:

> Adrian's criticism of dogme as an approach for
> privileged and experienced teachers has been
> mentioned before on this list by Scott and others. I
> know it often comes up when I talk about dogme with
> colleagues.
> 
> Could beginning teachers like the one Adrian cites
> cling to a coursebook not only because it can help
> kill time or the students want it that way, but also
> because they've (teachers and students) been trained
> to believe it's a must for anyone learning a
> language? 
> 
> If that's the case, could or should teacher training
> courses perpetuate what is possibly a myth? Is there
> any responsibility on the part of trainers to
> encourage teachers to think outside the book? Or is
> it solely a trainer's job to play to the established
> system? Maybe both can be managed in the short span
> of a four-week teacher training course.
> 
> Rob
> 
> [Non-text portions of this message have been
> removed]
> 
> 
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	Group: dogme
	Message: 7924
	From: Robert M. Haines
	Date: Sa Jan 08, 2005 5:22 

	Subject: teacher training and coursebooks


	Adrian wrote: "I run courses and encourage teachers to think outside the book. In fact, one lesson has to be without 
the book."

What about making the book optional for teachers in training? I'm curious to know how our fearless leader deals with the issue of coursebooks on a tt course. Can Diarmuid make the secret kiwi-call so we might find out? Or do we have to turn to the sacrificial burning of another copy of that popular series of coursebooks to summon Him?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7925
	From: davidhogg_bcn
	Date: Sa Jan 08, 2005 7:12 

	Subject: Re: Students bringing in materials / texts, etc.


	--- In dogme@yahoogroups.com, djn@d... wrote:
> Dr. E.
> 
> Delighted that you write:
> 
> " What's wrong with learners bringing in things that aren't their 
>own work, but are things that they have chosen, are interested in 
>and want to use?"
> 
> because that makes sense. I thought the orthodoxy was that one 
should not do that, though. 
> Have I got that wrong? Was that never a dogme tenet?
> 
> Dennis

Ok, so I have to agree with you and Dr. Evil here, - and with Arnold, 
who'd said, in 7884,:-

<<<QUOTE When students get used to bringing artifacts of all kinds 
from time to time that they think might be interesting, various 
activities will emerge naturally, with the teacher taking a step 
back, nudging encouragement, offering suggestions and hints. There is 
much to be said for collaborative, impromptu, flowing learning 
design.>>>UNQUOTE

As for whether it was never a dogme tenet that one should not do 
that, who knows?! Mind you, I've just re-read the *Dogway* tenets, 
though, and they do seem to stop very short of encouraging learners 
to bring in anhything whatsoever.

In fact, the devil in the detail of point 2, "low on text" strikes me 
as outlawing any reading text other than very short ones; worse, I 
get the impression that these very short texts are always to be 
chosen by the teacher (perhaps for quality control purposes -genre 
coverage; shortness- ?).

So, no wiggle-room for a Dogway teacher to yield to a group of 
students who love reading, and just can't find the time or 
opportunity to do so in English outside English class.

You can just imagine such a teacher following the instructions in his 
Dogway teacher's book and telling his students, again[!!!], "I said 
NO! We'll only ever read short, generically diverse texts, and only 
as a stimulus for production (although we will exploit those texts 
exhaustively); meanwhile, you can easily transfer your reading skills 
from your L1, so do that, but do it *outside* class. Because [it 
sez 'ere] it's best not to let you do it in class". And so on.

And the more I re-read the Dogway manifesto, the more intensely 
teacher-centred it seems to me. The teacher has to consult his 
teacher's book in order to determine what is acceptable practice and 
what isn't; there doesn't seem to be an awful lot of flexibility left 
for responding to learners' perceived needs.

Anyhow, sorry Dennis, I've spun off on a tangent there! My point was 
that you seem to be right: the orthodoxy IS that one shouldn't 
encourage students to take over the classroom as if it were their 
own. Teacher's in charge, frankly very much. So sit down, and listen 
up. And know your place.

La'ers,
D.



	


	Group: dogme
	Message: 7926
	From: Adrian Tennant
	Date: Sa Jan 08, 2005 8:57 

	Subject: Re: Re: Students bringing in materials / texts, etc.


	David, David, David,

Let's start off with the destinction between 'low' and 'short'.

'low' small in amount or level.
'short' with few words.

Now, my understanding (using these definitions) is low is in quantity or 
number of texts (as opposed to length).

Next,

Where is the teacher-as-arbitrator etc in much of what has been written in 
the name of Dogme (have you read the first 700 postings, David?).
And, in recent times, much has been made of social constructing wthin the 
classroom.

Finally,

To pull in another area that has recently reared its (ugly) head again - 
grammar. Have you read 'Uncovering Grammar' by Scott? A fantastic read and 
useful in terms of thinking of how to "Scaffold". Now, my understanding of 
'scaffolding' is that you'd have nothing to 'scaffold' without student 
input!

Dr Evil



--------------------------------------------------------------------------------



	


	Group: dogme
	Message: 7927
	From: Diarmuid Fogarty
	Date: So Jan 09, 2005 9:00 

	Subject: Orthodoxy and Illuminati


	Unsurprisingly, I find myself disagreeing with dhogg who writes that the
dogme orthodoxy "IS" that we shouldn't encourage students to bring texts
into the classroom.

There seems to be some sort of modus operandi that dictates that
whenever somebody wants to know what Dogme is, they go back to a text
that was written by ONE of the members of dogme, some four years ago and
ignore everything that has happened in the intervening four years. 

As far as texts go, I thought that the underlying principle was that we
work with what is in the classroom, what emerges from the classroom and
what students want to talk about. There was a discussion on this some
time ago, I think, under the subject of reading. The general consensus,
if I remember correctly, was that we should avoid blindly photocopying
everything for everyone. If somebody brought a text in, it was felt by a
number of members that not photocopying it would create a genuine
information gap. I can't remember much more than that other than I
argued for photocopying it so that everyone could go home with a copy.

Regarding dogme hierarchies, I haven't read some of the earlier posts
here, but I don't think there is anymore of a hierarchical nature to
dogme than there is to anything else in the world. I resent the attempt
to force us into one of two camps, the illuminati or the unenlightened.
I thought the nature of dogme was to be inclusive, not exclusive?

Diarmuid

>>> davidhogg_bcn@y... 01/08/05 6:12 PM >>>


****************************************************************************************
This e-mail and any files transmitted with it are confidential and intended solely for 
the use of the individual to whom it is addressed. Any views or opinions presented are 
solely those of the author and do not necessarily represent those of City College 
Manchester. 
If you are not the intended recipient,please be advised that you have received this 
e-mail in error and that any use, dissemination,forwarding, printing, or copying of this
e-mail is strictly prohibited.
****************************************************************************************



	


	Group: dogme
	Message: 7928
	From: djn@dennisnewson.de
	Date: So Jan 09, 2005 9:28 

	Subject: Re: Orthodoxy and Illuminati


	Diarmuid,

Just in passing, let me say that I introduced the word "illuminati" with an ironic tone, which 
reflects my attempt to be playful while serious. It actually meant something like: " You guys 
and guyesses who've got a great deal of practical experience teaching a la dogme, which I 
haven't.

As for whether it is recommended to get learners to bring in texts - that's an issue that 
interests me. I am assuming that it is. But it could well be that people on this list 
havesomething different to say.

Finally, many of us make jokes about orthodoxy, Him, etc. - but that's just good clean fun 
amongst friends.

Dennis



	


	Group: dogme
	Message: 7929
	From: davidhogg_bcn
	Date: So Jan 09, 2005 9:43 

	Subject: Re: Orthodoxy and Illuminati


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <dfogarty@c...> 
wrote:
> There seems to be some sort of modus operandi that dictates that
> whenever somebody wants to know what Dogme is, they go back to a 
>text that was written by ONE of the members of dogme, some four
> years ago and ignore everything that has happened in the 
> intervening four years. 

dh: Maybe so, Diarmuid. It must be refreshing, then, that I've not 
done this. Rather I've instead gone back to a text that was posted 
here by ONE of the members of dogme around ten months ago.


[More Diarmuid...]
> Regarding dogme hierarchies, I haven't read some of the earlier 
> posts here, but I don't think there is anymore of a hierarchical 
>nature to dogme than there is to anything else in the world. I 
>resent the attempt to force us into one of two camps, the illuminati 
>or the unenlightened.
> I thought the nature of dogme was to be inclusive, not exclusive?

dh: That last bit is heartening. One would like to think it were 
true. As for *resenting* stuff, I don't feel it's my place to resent 
anyhing much around here; although it might be other peoples' place. 
But I do agree with Diarmuid inasmuch as I consider it unfortunate 
that there's an attempt to force us into one of two camps: what 
Dennis has chosen to call "the illuminati", and what Diarmuid has 
chosen to call "the unenlightened".

Ah well.

Best regards always,
KOD.



	


	Group: dogme
	Message: 7930
	From: davidhogg_bcn
	Date: So Jan 09, 2005 9:45 

	Subject: Re: Orthodoxy and Illuminati


	Points taken, Dennis.

Thanks for going to the trouble of clarifying this.

Best regards always,
D.


--- In dogme@yahoogroups.com, djn@d... wrote:
> Diarmuid,
> 
> Just in passing, let me say that I introduced the word "illuminati" 
with an ironic tone, which 
> reflects my attempt to be playful while serious. It actually meant 
something like: " You guys 
> and guyesses who've got a great deal of practical experience 
teaching a la dogme, which I 
> haven't.
> 
> As for whether it is recommended to get learners to bring in texts -
that's an issue that 
> interests me. I am assuming that it is. But it could well be that 
people on this list 
> havesomething different to say.
> 
> Finally, many of us make jokes about orthodoxy, Him, etc. - but 
that's just good clean fun 
> amongst friends.
> 
> Dennis



	


	Group: dogme
	Message: 7931
	From: davidhogg_bcn
	Date: So Jan 09, 2005 9:47 

	Subject: Re: Students bringing in materials / texts, etc.


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
Dr Evil, Dr Evil, Dr Evil,

fair dues.

Best regards always,
D.


> David, David, David,
> 
> Let's start off with the destinction between 'low' and 'short'.
>[blablabla...]



	


	Group: dogme
	Message: 7932
	From: dfogarty@c...
	Date: So Jan 09, 2005 10:25 

	Subject: Re: Orthodoxy and Illuminati


	I'm with you, Dennis. The only problem with this medium is that irony 
often gets misinterpreted. I remember your reference to illuminati 
and remember knowing full well that you didn't mean this in any 
serious manner, but I note how it has lead to talk of othr people 
being in "darker places" and of how some people have started 
identifying with one side or another! Similarly, your remark about 
orthodoxy has one member replying -in all apparent seriousness- that 
dogme "orthodoxy" is that students shouldn't be given control over 
the content of class. Fortunately, this poster accepts that this 
conclusion was drawn from the postings of ONE dogme member, nigh on a 
year ago. Unfortunately, he doesn't stop to think about whether or 
not it is thus Dogme Orthodoxy, he just claims that it is!

You ask whether it is recommended that learners bring in text. As you 
yourself wrote recently, dogme seems to be less about recommending 
and more about discussing. I see no contradiction in people saying 
that they want students to bring in texts and somebody else saying 
that they would never do this, but both feeling quite happy to label 
their practice as dogmetic. I think we'd all be in agreement that it 
is better to work with the texts that students bring in than to 
impose our own texts on them. This, I think, is what dogme orthodoxy 
says. Dhogg thinks it says the opposite. Who's dogmetic? I guess we 
both are.

Diarmuid



	


	Group: dogme
	Message: 7933
	From: Jeff Bragg
	Date: So Jan 09, 2005 10:58 

	Subject: Re: Eastern Orthodox


	Dear Lurkers and Posters,

I've always been in favour of students bringing in texts, music,
any old stuff that we can use in class. Some students have been
eager to do so, others have looked at me with a clear expression
of "but that's YOUR job" stamped on their faces.

Here, teaching young women in the UAE, we have a tight college
syllabus to follow, so extra-mural materials rarely make an
appearance. Howewever, there was once a rather charming young
girl who brought in some 'poems' she had written for me to look
at(maybe just to impress teacher?). I immediately saw they would
be suitable for whole classroom use, and we could get the whole
class to eventually produce something similar; but she began to
panic at the mere suggestion of sharing them with her colleagues.
I'm not sure if she was afraid of being labelled a swot, or of
revealing part of her inner life to all and sundry, but they
never reached a wider audience anyway. 

It was a great shame really, and later I realised that there
might have been either cultural or linguistic misunderstandings:
my request for them to bring material in had been heard as an
appeal for 'private work', not public resources. 

As for dogme being this or being that, isn't it mostly
irrelevant? Surely the most important thing is that it exists,
and that we can contribute to it and benefit from it as much or
little as we like. It's a resource, not a club.


=====
jeff
abu dhabi
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	Group: dogme
	Message: 7934
	From: djn@dennisnewson.de
	Date: So Jan 09, 2005 11:20 

	Subject: Re: Re: Orthodoxy and Illuminati


	Diarmuid,

I've just seen a photo of you for the first time - on your blog site. Once again, in my 
experience, if you come to know people through their words alone, they never look like you 
imagined. I had you a bit taller and quite a bit older!

This medium has its oddnesses. I wonder if it would alter our discourse if one had to stare at 
an image of the person or persons one was writing to? Do we indulge in pure, disembodied 
thought on this list? NB. The last sentence should be marked for HEAVY IRONY.

In my admission that I was being ironic I was also being incomplete. As an old lister - and 
not only here - I freely admit that at the back, middle or even front of my head I'm hoping to 
generate discussion, or keep it going, or change direction. A discussion list is about 
discussion - though information, entertainment etc. crop up, too.

"What do you get out of lists?" I'm often asked. There are lots of answers - information, 
inspiration, practical ideas, friends - but primarilyl, for me at least, I get an opportunity to 
work on my own knowledge and understanding of a chosen field - I clarify my thoughts.

Finally........

I hope I'm not a clumsy cat disturbing the pigeons so greatly that they get heart attacks, but 
dare I suggest that many people on this list, legitimately, are always going to be especially 
delighted when there is a substantial posting from Scott, because he founded the list and is 
its technical owner, has published a book or three and has wide experience in our field.

Dennis



	


	Group: dogme
	Message: 7935
	From: davidhogg_bcn
	Date: So Jan 09, 2005 11:28 

	Subject: Re: In all apparent seriousness[!!] (Was: Orthodoxy and Illuminati)


	--- In dogme@yahoogroups.com, dfogarty@c... wrote:
> 
>[Dennis's] remark about orthodoxy has one member replying -in all 
>apparent seriousness- that dogme "orthodoxy" is that students 
>shouldn't be given control over the content of class. Fortunately, 
>this poster accepts that this conclusion was drawn from the postings 
>of ONE dogme member, nigh on a year ago. Unfortunately, he doesn't 
>stop to think about whether or not it is thus Dogme Orthodoxy, he 
>just claims that it is!
> 

Ok, Diarmuid: fair dues.

What I described was not dogme orthodoxy, but rather *dogway* 
orthodoxy, as determined by the "Owner" (as Yahoo! labels him) of the 
*dogme* list.

And I also agree with you (and with Jeff, and with Dennis, and with 
just about everybody else who's commented on it) that 
dogme "orthodoxy" seems to be whatever one makes of it. Which leads 
one to wonder, then, just how valid, it is to be labelling 
it "orthodoxy" at all.

Isn't dogme (if it's anything at all!) inherently "southpaw" in 
nature. [A woolly label, I admit, but not one that's meant in any 
apparent seriousness. Seriously.]

La'ers,
D.



	


	Group: dogme
	Message: 7936
	From: MC Johnstone
	Date: So Jan 09, 2005 1:07 

	Subject: Re: Eastern Orthodox


	Jeff Bragg wrote:

>Here, teaching young women in the UAE, we have a tight college
>syllabus to follow, so extra-mural materials rarely make an
>appearance. Howewever, there was once a rather charming young
>girl who brought in some 'poems' she had written for me to look
>at(maybe just to impress teacher?). 
>
I once had a group of Saudi civil servants in Riyadh writing Haikus. It 
was lots of fun and they managed to write a couple of good ones, but 
there was no way I could convince them it was poetry.

Omar



	


	Group: dogme
	Message: 7937
	From: Emma Miliani
	Date: So Jan 09, 2005 5:35 

	Subject: Re: Reality check


	I think the right party is multifarious but have the time... not all the time. 
I have seen teachers teaching more than ten hours a day (different groups) with good results and furthermore being loved by the students; they used books or prepared teaching materials.
I do not know if this was caused by belief in the reigning ideology or by the fact that in order to learn a language you usually must be committed to learning it. 
Just a comment that could maybe spark some ideas. I think that "liked" does not necessarily mean effective.

Dr. Spock
http://daisydownunder.com/spock.html

Adrian Tennant <adrian.tennant@n...> wrote:
Sometimes I think that many on the list may be at the right party, but 
have their heads somewhere very dark. The reality is, as Dennis has rightly 
pointed out, that the people on this list are a) usually experienced, b) 
privaleged, c) have time.
On a recent flight back from Kazakhstan I met two native speakers who were 
teaching out there. One was teaching 25 hours a week, had access to a 
computer and five years experience. The other was in his first six months of 
teaching, had no computer access and ... wait for it ... was teaching 63 
hours per week. How is it possible you might ask? Well, a friend, who lives 
there, also teaches rediculous hours. Often from 9am until 10pm , with 
thirty minutes for lunch, six days a week!!! Now, what they want, & use, is 
a book that they can follow. And, before you knock it, some of the learners 
learn!

Dr Evil



--------------------------------------------------------------------------------
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	Group: dogme
	Message: 7938
	From: Mary-Jane Smyth
	Date: Sa Jan 08, 2005 1:16 

	Subject: Re: Down to earth


	A little more information about Grammar Dictation by Ruth Wajnryb... 
As far as I can remember, it basically includes a lot of material
related to the dictagloss method. Some basic information about this
method is available on the internet, just in case anyone is interested
but doesn't have access to the book.

Mary-Jane



	


	Group: dogme
	Message: 7939
	From: Emma Miliani
	Date: So Jan 09, 2005 6:50 

	Subject: Re: [for those learning italian


	A good site to explore for those courageous Italian language learners
http://www.international.rai.it
Enjoy 
Emma Miliani

djn@d... wrote:
Diarmuid,

I've just seen a photo of you for the first time - on your blog site. Once again, in my 
experience, if you come to know people through their words alone, they never look like you 
imagined. I had you a bit taller and quite a bit older!

This medium has its oddnesses. I wonder if it would alter our discourse if one had to stare at 
an image of the person or persons one was writing to? Do we indulge in pure, disembodied 
thought on this list? NB. The last sentence should be marked for HEAVY IRONY.

In my admission that I was being ironic I was also being incomplete. As an old lister - and 
not only here - I freely admit that at the back, middle or even front of my head I'm hoping to 
generate discussion, or keep it going, or change direction. A discussion list is about 
discussion - though information, entertainment etc. crop up, too.

"What do you get out of lists?" I'm often asked. There are lots of answers - information, 
inspiration, practical ideas, friends - but primarilyl, for me at least, I get an opportunity to 
work on my own knowledge and understanding of a chosen field - I clarify my thoughts.

Finally........

I hope I'm not a clumsy cat disturbing the pigeons so greatly that they get heart attacks, but 
dare I suggest that many people on this list, legitimately, are always going to be especially 
delighted when there is a substantial posting from Scott, because he founded the list and is 
its technical owner, has published a book or three and has wide experience in our field.

Dennis 
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	Group: dogme
	Message: 7940
	From: dfogarty@c...
	Date: So Jan 09, 2005 7:02 

	Subject: Re: [for those learning italian


	--- In dogme@yahoogroups.com, Emma Miliani <emcdef@y...> wrote:
> A good site to explore for those courageous Italian language 
learners
> http://www.international.rai.it
> Enjoy 
> Emma Miliani
> 
Mile grazie, Emma. I have it bookmarked along with La Reppublica, 
Unità, About.com, Stefano Benni's homepage, the BBC's website etc. 
The problem still seems to be with producing anything in italiano. 
BTW, would you be prepared to help me out with a couple of 
translations, one of which looks a wee bit risqué? On the offchance, 
here they are: non adescare in piazza/i carabani in divisa/ e baciami 
alle spalle/ che muoia all'improvviso". I've got most of it, but 
can't find carabani or muoia. Similarly, "Non dare via il culo/ a chi 
non sa capirlo". It's the Dare via that's confusing me.

Ciao
Diarmuid



	


	Group: dogme
	Message: 7941
	From: twocentseltcafe
	Date: So Jan 09, 2005 11:58 

	Subject: Re: Orthodoxy and Illuminati


	I think the sneaky little pebble in the shoe of those who wish to
follow a student-centered philosophy is that they sometimes -- in all
innocence, and all unknowingly -- have a very clear idea in their
minds of what should take place in a student-centered classroom, and
that visualization may be quite different from what the students
themselves want. :-)

If students want textbooks, then teaching from textbooks is
student-centered, don't you think? Not that there's anything wrong
with a teacher who, in addition to what the students demand, eases in
a few other approaches and lets the learners acclimate themselves to
them -- if the learners do not strenuously object. Students may not
*want* to communicate. They may want to pass an English test (TOEIC,
for example, or even worse) in order to get a civil service job in
which they will never speak more than 5 or 10 sentences in English
throughout their entire career. :-)

I think I'm just repeating what others have said, but it seems like it
needs to be concluded one way or another. :-)


--- In dogme@yahoogroups.com, dfogarty@c... wrote:
> 
>> Similarly, your remark about 
> orthodoxy has one member replying -in all apparent seriousness- that 
> dogme "orthodoxy" is that students shouldn't be given control over 
> the content of class. Fortunately, this poster accepts that this 
> conclusion was drawn from the postings of ONE dogme member, nigh on a 
> year ago. Unfortunately, he doesn't stop to think about whether or 
> not it is thus Dogme Orthodoxy, he just claims that it is!
> 
> You ask whether it is recommended that learners bring in text. As you 
> yourself wrote recently, dogme seems to be less about recommending 
> and more about discussing. I see no contradiction in people saying 
> that they want students to bring in texts and somebody else saying 
> that they would never do this, but both feeling quite happy to label 
> their practice as dogmetic. I think we'd all be in agreement that it 
> is better to work with the texts that students bring in than to 
> impose our own texts on them. This, I think, is what dogme orthodoxy 
> says. Dhogg thinks it says the opposite. Who's dogmetic? I guess we 
> both are.
> 
> Diarmuid



	


	Group: dogme
	Message: 7942
	From: Robert M. Haines
	Date: Mo Jan 10, 2005 3:09 

	Subject: Touch of Greatness


	Looks dogmetic and may touch on relevant issues currently being "discussed".

http://www.pbs.org/independentlens/touchofgreatness/index.html

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7943
	From: djn@dennisnewson.de
	Date: Mo Jan 10, 2005 7:56 

	Subject: Re: Touch of Greatness


	Thanks for that reference - which includes video clips - Rob. Heartening.


Dennis



	


	Group: dogme
	Message: 7944
	From: djn@dennisnewson.de
	Date: Mo Jan 10, 2005 8:15 

	Subject: Re: Re: Orthodoxy and Illuminati


	Dear Twocents, and Diarmuid, and list,

To state the obvious, this is a list of individuals and we're much more likely to find that we 
agree about a lot of things - and disagree about others - than be able to (or even want to) 
draw up a creed.

It's a good point to consider - if learners want textbooks and are more interested in passing 
exams than communicating and we follow their wishes is that being 'learner-centred'.

I'd say no, if it goes against our own convictions as teachers. Our job, I would have thought, 
is to attempt to enthuse the learners and to get them to see - if this is our position - that there 
are more efficient ways of achieving their aims. And aims can usually be re-formulated and 
focussed more sharply.

And if such matters are discussed seriously with the learners and they are listened to rather 
than brow-beaten - that's learner-centred, I'd say. Being learner-centred does not involve 
abdication of the teacher's expertise.

Dennis



	


	Group: dogme
	Message: 7945
	From: Diarmuid Fogarty
	Date: Mo Jan 10, 2005 9:30 

	Subject: Re: Re: Orthodoxy and Illuminati


	I agree with Dennis. If we ask learners what they want to do and they
all answer that they are most interested in pursuing a coursebook
(something which has rarely happened to me it has to be said), then it
does not necessarily follow that "learner-centredness" means that we
must obey. If we follow a book, we are "book centred" or at the very
least "language centred". Learner centred doesn't mean obeying the whims
of the learners, it means putting them at the heart of the learning
process, allowing them to be the material that everyone works with. Or
at least, that's what it means to me.

Regardless of which, a colleague of mine once pointed out that it made
more sense to be learning centred than learner centred. I find it hard
to disagree.

Diarmuid
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	Group: dogme
	Message: 7946
	From: Robert M. Haines
	Date: Mo Jan 10, 2005 8:26 

	Subject: Back to basics


	The tone of this message may be more dogmatic than you'd like, but I'm not sure how else to put it:

It's important to note that dogme stems from a film-maker's term for cinema with more verité and less show business. This implies a materials-lite approach that favors the truth of the moment over the cover of a glossy new coursebook.

Learner-centeredness is the slogan of most teacher training programs. Dogme has to be about more than simply paying attention to learner's needs, although that's no mediocre task. It has to be about more if dogme is truly different than any other approach to EFL/ESL. A fundamental difference is the idea that language is socially constructed, shared instead of systematic. Another is that materials, whether coursebooks or crayons, are not the resources that make language learning important and meaningful.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7947
	From: twocentseltcafe
	Date: Mo Jan 10, 2005 8:30 

	Subject: Re: Back to basics


	Oh, I'm not really taking a hard position. I'm really tossing up a 
softball to see where it lands. It's a discussion thingie.
Cheers
:-P


--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> The tone of this message may be more dogmatic than you'd like, but 
I'm not sure how else to put it:
> 
> It's important to note that dogme stems from a film-maker's term 
for cinema with more verité and less show business. This implies a 
materials-lite approach that favors the truth of the moment over the 
cover of a glossy new coursebook.
> 
> Learner-centeredness is the slogan of most teacher training 
programs. Dogme has to be about more than simply paying attention to 
learner's needs, although that's no mediocre task. It has to be about 
more if dogme is truly different than any other approach to EFL/ESL. 
A fundamental difference is the idea that language is socially 
constructed, shared instead of systematic. Another is that materials, 
whether coursebooks or crayons, are not the resources that make 
language learning important and meaningful.
> 
> Rob
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7948
	From: djn@dennisnewson.de
	Date: Mo Jan 10, 2005 8:49 

	Subject: Re: Back to basics


	Rob writes,

" language is socially constructed, shared
instead of systematic."

I don't follow that. Language is systematic, surely, and if it weren't we'd not be able to 
communicate with others.

In the present discussion lots of people are trying to write it just right (no bad thing.)

I've always liked Halliday's statement (I'm quoting from memory) that learning a language is 
learning how to mean.

Of course there are hundreds of thousands of learners who aren't particularly interested in 
meaning anything. They want the lesson to end, or to get good marks in a basically futile 
test. But what to do about them, a very serious problem, is part of general education and not 
specifically an EFL problem.

For those that want it, or can be convinced that they might like it, we're engaged in 
facilitating the learning of how to mean in a foreign language. And meaning involves at least 
two people, otherwise you are talking to yourself. Tick 'social'.

If we set out to do this and scrap whatever doesn't lead to 'learning to mean' I suspect we'd 
end up material-lite and would be learner and learning centred.

Dennis



	


	Group: dogme
	Message: 7949
	From: sthornbury@w...
	Date: Mo Jan 10, 2005 10:31 

	Subject: Re: Back to basics


	I was at a conference in the UK in the weekend and, as a panelist 
on the closing roundtable, I was asked the question: Is dogme still 
alive and kicking? It's alive I was able to confirm, but I'm not sure if 
it's kicking. I got back to find 40 new postings in my in-tray, many 
with a real kick in them. As we approach the 5th anniversary and 
the 8000th posting, that's quite an achievement. 
:-)

S.



	


	Group: dogme
	Message: 7950
	From: Robert M. Haines
	Date: Mo Jan 10, 2005 10:52 

	Subject: a clarification of back to basics


	Dennis wrote, in reference to "" language is socially constructed, shared instead of systematic.": 

"I don't follow that. Language is systematic, surely, and if it weren't we'd not be able to communicate with others."

I was trying to juxtapose 'language' as system' with 'language as sharing', two perspectives on the nature of language. The former is sometimes called the Joosian perspective. This view, in my mind (and others) tends to ignore the real world and the language user in favor of dicrete item analysis.

What Dennis has cited, i.e. Halliday's view that people use language to mean, is the latter, sharing, perspective I favor. In Unit 2 of his Lexical Studies overview entitled "What is language?", Peter Roe describes this well: "Language learning is thus seen as a by-product of that socialising experience." 

I think reading and thinking to ourselves are, however, also meaning-maiking expriences which involve socialization between reader and writer or between thinker and society.

Rob





[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7951
	From: djn@dennisnewson.de
	Date: Di Jan 11, 2005 7:44 

	Subject: Re: a clarification of back to basics


	Rob writes, and I quote in my continuing attempt to understand:

"I was trying to juxtapose 'language' as system' with 'language as
sharing', two perspectives on the nature of language. The former is
sometimes called the Joosian perspective. This view, in my mind (and
others) tends to ignore the real world and the language user in favor of
dicrete item analysis."

If this view saw language both as system and as sharing I'd have no problems, but to 
exclude system altogheter - that's what I still can't follow.

I would not, as far as teaching and learning are concerned, advocate making the learning of 
the system, the discrete items an over-riding aim. But in socialising and meaning the system 
is involved. If a learner doesn't acquire the ability to discriminate between the phonemes of 
the language (s)he will neither understand the spoken language or be understood. And the 
same goes for key structures.

Dennis



	


	Group: dogme
	Message: 7952
	From: Julian Bamford
	Date: Di Jan 11, 2005 9:53 

	Subject: Re: dogme and materials


	Adrian wrote: I still argue that Dogme is NOT about being materials free,
it's about being focused on the learner (it advocates a materials light
philosophy).

I agree. Materials per se aren't the problem. The problem is not focusing
on the learner. 

But it does tend to seem either/or: Open the book at Unit 7 or ask students
what they did at New Year. Tellingly, students have internalized the
dichotomy: As a colleague told me to day, for students, there's the book
where English is, and there's 'out there' where it isn't.

So it's easy to blame materials in general. But materials can be more or
less learner-centered. It's been said that 'dogme materials' would be
trying to square the circle. But given the guidance and help that materials
can give novice and busy teachers, I hope that more people like Adrian will
do what they can to defy geometry.

Julian



	


	Group: dogme
	Message: 7953
	From: Julian Bamford
	Date: Mi Jan 12, 2005 7:06 

	Subject: Re: grammar


	Omar wrote: Many of my students have been studying grammar for years, six is
a minimum, and they are still at "pre-intermediate" level according to the
internal placement tests.

This fixation on grammar, at odds with real ability, puts me in mind of an
opposite case--a student of mine. We were doing New Year resolutions last
Saturday, and one of his was to study English apart from the preparation he
has to do for his own classes (He's an English teacher himself). As he has
far and away the best English of anyone in our class, the other students
wondered aloud why he wanted to study. He said that the more English he
knows, the more he realizes he doesn't know. How would he study, someone
asked. He didn't know, but thought he could use some of the grammar books
he has at work.

I didn't have the chance at the time, but I'd suggest that he not study
grammar. He knows enough English to do almost anything he likes in the
language. If he found something that fascinates him, he could do it for its
intrinsic interest and pleasure. When language-related things (grammar,
vocabulary, whatever) came up, he could note them down and check them later.
I think that, paradoxically, his grammatical competence would improve more
than if he forces himself to slog through grammar books. Why? Because his
time on task would surely be greater if he does something he enjoys in
English. And engaging with real English puts things in perspective.
Probably not many future perfect continuouses to be found. (And if it did
come up, he'd nail it right away, whereas he'll likely confuse himself
trying to grasp it intellectually.) But would he buy the idea?

I think the point here is that, in some cultures, the received wisdom among
students (and teachers?) is that the foreign language begins and ends with
its grammar. So it's a hard sell to suggest that language classes be more
life-, self-expression-, and communication-centered.

Julian



	


	Group: dogme
	Message: 7954
	From: djn@dennisnewson.de
	Date: Mi Jan 12, 2005 8:22 

	Subject: Re: grammar


	Julian,

I agree with everything you say. And I think you've articulated a problem we could well 
address. How does a teacher set about introducing a way of learning that runs counter to 
received cultural convictions?

Dennis



	


	Group: dogme
	Message: 7955
	From: Diarmuid Fogarty
	Date: Mi Jan 12, 2005 8:33 

	Subject: Re: grammar


	Dennis asks, "How does a teacher set about introducing a way of learning
that runs counter to 
received cultural convictions?" Whenever I've done it and it has worked
(note the hedging), it's been by teaching the class the way that felt
good to me (ie a la dogme) and providing plenty of pointers to what has
emerged in the way of summaries and reviews. As I said before, I think
students are more concerned with progress and "covering" things than
they are with any particular pedagogical style. If they can see that
things are happening, that is often enough.

Diarmuid
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	Group: dogme
	Message: 7956
	From: arnoldhk
	Date: Mi Jan 12, 2005 8:53 

	Subject: learning and cultural convictions


	Hi all

Julian, Dennis et al - this dilemma starts at a very, very young age! I've evidenced, albeit anecdotally, resistance to learning if it is not thru' a coursebook, as young as 9-10 years old. If the English teacher (especially if they are not of the same culture as the students) is teaching in a different way to their colleagues, they run the risk of their hard work not being appreciated because there are already cultural expectations from both students and parents. 

I've also personally experienced classroom management problems as the students believe that different teaching style means different behaviour style for them - imagine a bottle of pop being shaken and opened, that's what it feels like sometimes! I'm sure this doesn't happen with older students ... or does it?

Wendy


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7957
	From: davidhogg_bcn
	Date: Mi Jan 12, 2005 10:39 

	Subject: Re: Back to basics / What about those who *don''t* want it?!


	--- In dogme@yahoogroups.com, djn@d... wrote:
> 
> For those that want it, or can be convinced that they might like 
>it, we're engaged in facilitating the learning of how to mean in a 
>foreign language. And meaning involves at least two people, 
>otherwise you are talking to yourself. Tick 'social'.
> 
> If we set out to do this and scrap whatever doesn't lead 'learning 
>to mean' I suspect we'd end up material-lite and would be learner 
>and learning centred.
> 
> Dennis

But Dennis, those who don't want it, and can't be convinced that they 
might like it, are our clients as well.

Aren't we (like all professionals) obliged to be earnest whores to 
our clientele to some extent or other? Does teacher really know best? 
Isn't it truly

La'ers,
D.



	


	Group: dogme
	Message: 7958
	From: davidhogg_bcn
	Date: Mi Jan 12, 2005 10:41 

	Subject: Ooops! Accidentally pressed the "send" button too soon!


	...isn't it truly dialogic to actively listen, and then respond 
appropriately to what our students (even those who don't particularly 
want to mean) have to tell us?

La'ers,
D.



	


	Group: dogme
	Message: 7959
	From: davidhogg_bcn
	Date: Mi Jan 12, 2005 10:57 

	Subject: Re: dogme and materials / "What did you do at New Year?"


	--- In dogme@yahoogroups.com, Julian Bamford <bamford@s...> wrote:
> 
> But it does tend to seem either/or: Open the book at Unit 7 or ask 
>students what they did at New Year.

Julian,

I myself specifically avoid celebrating New Year, or Christmas or 
Halloween or St George's Day, or any of those other essentially 
meaningless moments of the calendar with any of my students (or with 
anyone else). But that's just me.

Nonetheless, when my Level Zero BE class all turned up last night 
saying, variously, "Bon any", "Feliz Año" and "Good Year", of course 
I told them that the most common way of saying that in English 
is "Happy New Year"; and I told them, too, that my own preference is 
to simply say "Happy New Day". And I told them too "...But that's 
just me".

I didn't bother to ask them what they did at New Year, mind you. 
There's every chance that they might report that they spent three 
minutes *saying absolutely nothing*. I wouldn't wanna encourage that 
kind of behaviour in class!

La'ers,
D.



	


	Group: dogme
	Message: 7960
	From: davidhogg_bcn
	Date: Mi Jan 12, 2005 11:20 

	Subject: Re: grammar / hard-selling


	--- In dogme@yahoogroups.com, Julian Bamford <bamford@s...> wrote:

> Probably not many future perfect continuouses to be found. (And if 
>it did come up, he'd nail it right away, whereas he'll likely 
>confuse himself trying to grasp it intellectually.) But would he 
>buy the idea?
> 
> I think the point here is that, in some cultures, the received 
>wisdom among students (and teachers?) is that the foreign language 
>begins and ends with its grammar. So it's a hard sell to suggest 
>that language classes be more life-, self-expression-, and 
>communication-centered.
> 
> Julian

This is crucially important, Julian.

So why would it be a hard sell? Maybe because anything that's not 
really wanted is a hard sell?

Your student puts me in mind with the many students that I come 
across who enjoy the intellectual challenge of studying grammar rules 
for their own sake (or studying algebra, or needlework, or painting), 
without any real intention of ever using language to mean, as such.

It seems to me that this student doesn't want to use language in the 
meaningful way that you're advocating, but rather he'd prefer to sit 
there for hours on end, noticing all the kinds of surreal and 
fascinating collocations whose existence most English users (except 
sad cases like us lot) never even bother to pay attention to.

Isn't this a valid enterprise for your student (or, indeed, any 
intellectually alive human being) to want to invest himself in?

Does he really need to be hard-sold something that he doesn't want? 
Isn't what he wants available in your classroom?

Just curious.

La'ers,
D.



	


	Group: dogme
	Message: 7961
	From: djn@dennisnewson.de
	Date: Mi Jan 12, 2005 11:23 

	Subject: Re: Re: Back to basics / What about those who *don''t* want it?!


	David H. comments:

"But Dennis, those who don't want it, and can't be convinced that they
might like it, are our clients as well.

Aren't we (like all professionals) obliged to be earnest whores to 
our clientele to some extent or other? Does teacher really know best?"
----------

I was only ever involved with pupils and students and can see that the situation is different 
for business clients. I can see that for a paying customer there comes a time when you must 
submit and give whatever is asked for - whether it will lead to increased learning or not.

Does teacher know best? Well this claim should not be made if it really means: teacher 
knows everything about everything better than you and is never, ever wrong about anything.

But a competent teacher should certainly have more experience of helping pupils to learn 
English than the pupils, otherwise what is (s)he being paid for?


Dennis



	


	Group: dogme
	Message: 7962
	From: davidhogg_bcn
	Date: Mi Jan 12, 2005 11:43 

	Subject: Re: Back to basics / What about those who *don''t* want it?!


	--- In dogme@yahoogroups.com, djn@d... wrote:
> 
> But a competent teacher should certainly have more experience of 
>helping pupils to learn English than the pupils, otherwise what is
>(s)he being paid for? 
> 
> Dennis

Yes, Dennis.

And that experience is there to be learned from.

One thing that (correct me to the extent that I'm very wrong, 
everyone!!) some of us might've learned from our experience is that 
if a student claims strongly enough to want something, and claims 
further to be convinced that they'll learn something worthwhile from 
doing whatever-it-is in such-and-such a way, then teacher knows that 
there's a chance the student is probably right about that - 
regardless of how counter-intuitive it might seem to teacher.

What're we being paid for? All kinds of things. Making 
recommendations and suggestions based on our experience, for sure. 
Engaging in dialogue with our students, too. And being prepared to 
negotiate (and therefore to yield, often). Or not?[!]

Love&Peace,
D.



	


	Group: dogme
	Message: 7963
	From: midill@a...
	Date: Mi Jan 12, 2005 9:54 

	Subject: Re: grammar


	My intermediate students are now investigating gerunds. They seem to really 
enjoy the investigation because it gives them another way to express 
themselves. It gives them alternatives to the means of English expression they already 
"own".

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7964
	From: Adrian Tennant
	Date: Mi Jan 12, 2005 3:58 

	Subject: Re: grammar


	Julian wrote:

> I think the point here is that, in some cultures, the received wisdom 
among students (and teachers?) is that the > foreign language begins and 
ends with its grammar. So it's a hard sell to suggest that language classes 
be more
> life-, self-expression-, and communication-centered.

It's not only that though. A friend - who is a well-known non-native 
teacher - once told me that the reason most non-native teachers (non-NESTS) 
were so fixated on grammar was that .. " .. you could read about (and learn 
it) in a book 'so thick'", he said, holding his fingers up about an inch 
apart. "Whereas for vocabulary ..."
He may have a point (it's often in the perception of achievability)

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7965
	From: djn@dennisnewson.de
	Date: Mi Jan 12, 2005 4:34 

	Subject: Re: grammar


	Aren't Adrian, Julian and others pointing up the importance of learning how to learn - and 
perhaps teaching it?

Dennis



	


	Group: dogme
	Message: 7966
	From: Robert M. Haines
	Date: Mi Jan 12, 2005 4:43 

	Subject: grammar


	Well, here we go discussing grammar again without knowing if any two of us have the same notion of just what grammar entails. Maybe there's just a shared meaning that we don't need to articulate, but it might be useful to come to common terms, exploring what we mean by "grammar" since so many students are fascinated with it. 

Or perhaps we should be finding out what learners mean by grammar then comparing their view(s) to our own , which, according to us, should be a more informed one. If we said to learners that grammar (however we've described or defined it) is best not learned but acquired through natural communication, would those learners really know what we were getting at? 

And what notions of grammar do teachers in training have? Funny that I can't recall ever really discussing the nature of something so important to students (What grammar really is) on my CELTA or DELTA courses. Again, there was a shared assumption that we could do skills lessons (reading, writing, speaking, listening) or language lessons (vocabulary and grammar). In reality, all of each was in every lesson. Tutors wanted to know what the "meat" (aim) of the lesson would be. Is it odd to believe we could plan such a thing and still remain truly student- and learning-centered?

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7967
	From: djn@dennisnewson.de
	Date: Mi Jan 12, 2005 6:24 

	Subject: Re: grammar


	I remember thinking Rob's suggestion - saying what we, personally, understand by 
'grammar' was an excellent one - and then I forgot. Discussing such an understanding with 
learners would clearly be worthwhile, but it is easier, just now, to ....er.... start with 
ourselves.

What do I understand by the term 'grammar' ?


1. A very negative term for me. I'd like to use the term syntax or patterns instead.
2. Grammar means concord and whether neither...nor takes a singular or a plural verb and 
that sort of thing.
3. Grammar focusses on form rather than meaning - and never on communication - except 
in marginal cases which people bring up in response to statements like this..
4. Many grammar books put 'grammar' into tables and charts and create a spurious sense 
of order and control (over the language).
5. IF clauses.
6. The rules of Reported Speech.
7. Utter boredom.

Naturally I'm interested in how English is constructed, but it doesn't follow that I see my task 
as a teacher to present the rules of the construction of English.

Footnote:

When I used to ask my students what they meant by (needing) grammar, a large percentage 
of them said they needed to do something about their prepositions. They were all worried 
about tenses. 

Dennis



	


	Group: dogme
	Message: 7968
	From: Luke Meddings
	Date: Mi Jan 12, 2005 6:33 

	Subject: RE: what is grammar


	I'm afraid to say that for me in terms of addressing students' language
needs in the classroom, grammar is verb forms. Everything else is words,
chunks, set phrases etc. This not an academic view, I can reveal.
Luke

-----Original Message-----
From: Robert M. Haines [mailto:haines@n...] 
Sent: 12 January 2005 16:00
To: Dogme
Subject: [dogme] grammar


Well, here we go discussing grammar again without knowing if any two of
us have the same notion of just what grammar entails.



	


	Group: dogme
	Message: 7969
	From: MC Johnstone
	Date: Mi Jan 12, 2005 7:00 

	Subject: Re: grammar


	Robert M. Haines wrote:

>Well, here we go discussing grammar again without knowing if any two of us have the same notion of just what grammar entails. Maybe there's just a shared meaning that we don't need to articulate, but it might be useful to come to common terms, exploring what we mean by "grammar" since so many students are fascinated with it. 
> 
>
When I say grammar I refer to prescriptive rules established by 
grammarians and repeated in course books. Since most of us deal with 
course books (some even write them), I had assumed that this was what 
most other people meant when they said it also.

>Or perhaps we should be finding out what learners mean by grammar then comparing their view(s) to our own , which, according to us, should be a more informed one. If we said to learners that grammar (however we've described or defined it) is best not learned but acquired through natural communication, would those learners really know what we were getting at? 
> 
>
Most of my students would have difficulty understanding this notion. I 
am routinely schooled in the dogma that colloquial Arabic has no 
grammar. I presume that this is because it is never taught in books and 
only very rarely written by scriptwriters or "illiterates". Although, 
the explanation that I normally get is because colloquial Arabic ignores 
the grammar of bookish, contrived, and pickled Classical Arabic.

>And what notions of grammar do teachers in training have? Funny that I can't recall ever really discussing the nature of something so important to students (What grammar really is) on my CELTA or DELTA courses. 
>
That is a Pandora's box best left securely locked. You cannot have 
teachers teaching students that grammar is what you do while using 
course books that tell everyone what to do. I find, "spot the error" 
exercises the most difficult, because I am willing to accept almost 
anything that I can understand. I'll admit, this does sometimes make 
students uneasy, but being uneasy is just another part of learning.

>Again, there was a shared assumption that we could do skills lessons (reading, writing, speaking, listening) or language lessons (vocabulary and grammar). In reality, all of each was in every lesson. Tutors wanted to know what the "meat" (aim) of the lesson would be. Is it odd to believe we could plan such a thing and still remain truly student- and learning-centered?
>
The aim of any lesson must be to do something productive, to learn 
something. Sometimes this happens, sometimes it doesn't. Not every step 
is an adventure, and not every journey ends at its intended destination.

Omar



	


	Group: dogme
	Message: 7970
	From: MC Johnstone
	Date: Mi Jan 12, 2005 7:00 

	Subject: Re: grammar


	Adrian Tennant wrote:

> It's not only that though. A friend - who is a well-known non-native 
>teacher - once told me that the reason most non-native teachers (non-NESTS) 
>were so fixated on grammar was that .. " .. you could read about (and learn 
>it) in a book 'so thick'", he said, holding his fingers up about an inch 
>apart. "Whereas for vocabulary ..."
>
I feel that one reason non-native speaking teachers prefer to teach 
grammar is because grammar is a finite system that is mostly, though not 
entirely, rule bound. It is something that most of them mastered well 
before they began teaching it and they are confident in their knowledge 
of it. Vocabulary, on the other hand is neither rule bound nor finite. 
Native speakers have huge stores of words upon which they can draw, and 
they also have the confidence that comes from actually "owning" a 
language to say "I don't know. That's an interesting question."

It may well be easier for native speakers, with a little practice, to 
build good lessons around vocabulary. Others could learn this skill too, 
of course, but grammar is a warm and cozy place for students too.

Omar



	


	Group: dogme
	Message: 7971
	From: Robert M. Haines
	Date: Mi Jan 12, 2005 8:59 

	Subject: grammar as process


	Is it fair to say we have established grammar as a system of rules and patterns? As a product?

Scott's book, Uncovering Grammar, uses "grammar" as a verb, i.e. to grammar. He suggests teachers combine the traditional view of grammar as product with a more unconventional one: grammar as process. Simply taking apart the language for learners won't help them make meaning with the language. Scott uses the analogy of cutting up an omelette into tiny bits so that students see what's inside, which won't ensure any of the students can make an omelette any more than picking apart an IF-clause will ensure they can create "If only I'd studied more grammar..." on their own.

As Dennis wrote: "Naturally I'm interested in how English is constructed, but it doesn't follow that I see my task 
as a teacher to present the rules of the construction of English."

So what is our job as teachers when it comes to grammar-ing? Omar wrote that learning what is grammar on a teacher training course is "... a Pandora's box best left securely locked. You cannot have teachers teaching students that grammar is what you do while using course books that tell everyone what to do."

Right Omar, but isn't this exactly what going on?

Connectionism is by no means uncontroversial, but have a look at page 48 of Scott's book (Uncovering Grammar): "A connectionist view argues that complex language forms are not necessarily the result of complex mental processes. The processes may in fact be very simple, but, with massive exposure to the complexity of language in its social settings, these simple processes may be sufficient to generate language that *looks as if* it is the product of complex rules."

I've already jumped ahead of myself in looking at grammar as a language learner's process, so I'll leave it at that for now.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7972
	From: midill@a...
	Date: Mi Jan 12, 2005 3:50 

	Subject: Re: grammar


	In a message dated 1/12/2005 1:08:19 PM Eastern Standard Time, 
omarjohns@a... writes:
I am willing to accept almost 
anything that I can understand. 

Do you teach English in the US? Employers on all but low-paying jobs will 
not accept "anything I can understand". Students who learn English to work in 
the US have to know more than basics.

Rosemary

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7973
	From: Adrian Tennant
	Date: Mi Jan 12, 2005 11:34 

	Subject: Re: grammar


	Omar wrote:

> When I say grammar I refer to prescriptive rules established by 
grammarians and repeated in course books.
> Since most of us deal with course books (some even write them), I had 
assumed that this was what
> most other people meant when they said it also.

Ah! Now this is interesting. Why? Because, as a coursebook writer, I am 
*trying* to get away from including prescriptive rules. Rather, I am trying 
to include 'real' language ('real' in that it's what I experience - and my 
concordance programs usually concur) and then, from these 'extracts, pieces, 
chunks' etc draw descriptive rules.

Dr E




--------------------------------------------------------------------------------



	


	Group: dogme
	Message: 7974
	From: Adrian Tennant
	Date: Mi Jan 12, 2005 11:37 

	Subject: Teaching?


	Rob wrote:
> Tutors wanted to know what the "meat" (aim) of the lesson would be. Is 
it odd to believe we could plan such a thing and still remain truly student- 
and learning-centered?

Probably not. Too often on training courses (and after) teachers are 
teaching the lesson plan (or component parts such as the 'timing') rather 
than the students.

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7975
	From: davidhogg_bcn
	Date: Mi Jan 12, 2005 11:54 

	Subject: Re: grammar / to grammar / grammaring / grammared


	--- In dogme@yahoogroups.com, midill@a... wrote:
> My intermediate students are now investigating gerunds. They seem 
>to really enjoy the investigation because it gives them another way 
>to express themselves. It gives them alternatives to the means of 
>English expression they already "own".
> 
> Rosemary
> 

It's lovely to have Rosemary back after such a long absence: a hearty 
welcome back to you, Rosemary.

Your short message brought to mind a highly respected colleague of 
mine's class that I overheard several months ago (I was PCing in the 
lounge; his door was proudly open). I wasn't really paying much 
attention to what was going on, other than that it was clear to me 
that a grammar lecture was in -errm- process [or should I be saying 
that it was "in product"? Dunno]; and that the air hung pretty heavy. 
Then this beautiful, impenetrably opaque phrase rung out in response 
to a lonely question that some student/pupil/client(/whatever-you-
call-those-entities) had asked: "A gerund is a verbal noun".

Now I don't give a stuff what y'all else might have to say about the 
matter, academic or otherwise: that right there is what I call 
grammaring, bigtime.

La'ers,
D.



	


	Group: dogme
	Message: 7976
	From: Halima Roxanne Brewer
	Date: Do Jan 13, 2005 12:01 

	Subject: Re: grammar


	for my students, grammar is the answer to the question, "why (or how) do 
you say x in English?" - when it is more than a vocabulary word.
Halima



	


	Group: dogme
	Message: 7977
	From: davidhogg_bcn
	Date: Do Jan 13, 2005 12:09 

	Subject: Re: Back to basics / is dogme an approach nowadays, then?


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> The tone of this message may be more dogmatic than you'd like, but 
I'm not sure how else to put it:
> 
> It's important to note that dogme stems from a film-maker's term 
for cinema with more verité and less show business. This implies a 
materials-lite approach that favors the truth of the moment over the 
cover of a glossy new coursebook.
> 
> Learner-centeredness is the slogan of most teacher training 
programs. Dogme has to be about more than simply paying attention to 
learner's needs, although that's no mediocre task. It has to be about 
more if dogme is truly different than any other approach to EFL/ESL. 
A fundamental difference is the idea that language is socially 
constructed, shared instead of systematic. Another is that materials, 
whether coursebooks or crayons, are not the resources that make 
language learning important and meaningful.
> 
> Rob

Hi Rob; hi everybody.

I hardly noticed this the first time that I read Rob's message, but 
the word "approach" appears there, large as life, and twice just in 
case you missed it the first time.

Not that I give a stuff much (I'm just playing devil's advocate 
around here for a moment or several), but the last time dogme was 
falsely accused of being a method/approach/whatever-you-call-those-
entities, I thought it was generally understood that dogme was, in 
fact, a state of mind/attitude(/something-of-that-order).

I may be a bit woolly on some of these details, and would appreciate 
some clarification of (and/or correction of errors in) what I've just 
said.

La'ers,
KOD.



	


	Group: dogme
	Message: 7978
	From: midill@a...
	Date: Mi Jan 12, 2005 8:08 

	Subject: Re: Re: grammar / to grammar / grammaring / grammared


	A gerund is a verbal noun????? Egads!!!!!!!!! My students wouldnt' care a bit 
about that. What they do care about is that they can begin to use different 
expressions like, "We talked about getting new furniture." It broadens the 
scope of English at their command.

By the way, I did learn about "verbal nouns" when I was studying Spanish 
years ago. Was it helpful? Not a bit.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7979
	From: MC Johnstone
	Date: Do Jan 13, 2005 3:08 

	Subject: Re: grammar


	midill@a... wrote:

>In a message dated 1/12/2005 1:08:19 PM Eastern Standard Time, 
>omarjohns@a... writes:
>I am willing to accept almost 
>anything that I can understand. 
>
>Do you teach English in the US? Employers on all but low-paying jobs will 
>not accept "anything I can understand". Students who learn English to work in 
>the US have to know more than basics.
> 
>
I'm not talking about dealing with employers, I'm talking about dealing 
with students.

Let's go back to the original question: what is grammar? Some say it is 
a thing imposed upon language, others say it is a thing that emerges 
from language. Course books, and the students who learn them, tend to 
see grammar as something that comes from without to impose order on 
chaos - but I am not a true believer. Maybe that would cause US 
employers to raise their eyebrows, it would not surprise me somehow, so, 
were I ever to venture to work in the United States I would be sure to 
take a large supply of red pens with me.

However, for the purpose of teaching as distinct from keeping a bad job, 
I try to understand what people are saying and to help them say it 
better. Understanding is the minimum level of acceptability I am willing 
to accept - and I appreciate this courtesy from others when I learn 
their languages. I praise and encourage what is "correct" and often - 
though not always - ignore what is not.

A student who makes only a few errors will usually appreciate having 
them pointed out. A student who makes many will also appreciate having 
*a few of them* pointed out. For something that cannot easily be fixed, 
it is enough to focus on a couple of important points and say, "Good. I 
think I understand what you are saying". 

If you are thinking about repetitious grammar drills so favored by 
Alexander and Azar and the like, there generally is only one "correct" 
answer, but if you allow yourself some discretion, you may find that 
there is often something interesting to explore, even here.

Omar



	


	Group: dogme
	Message: 7980
	From: MC Johnstone
	Date: Do Jan 13, 2005 3:25 

	Subject: Re: grammar


	Adrian Tennant wrote:

> Omar wrote:
>
> > When I say grammar I refer to prescriptive rules established by 
>grammarians and repeated in course books.
> > Since most of us deal with course books (some even write them), I had 
>assumed that this was what
> > most other people meant when they said it also.
>
> Ah! Now this is interesting. Why? Because, as a coursebook writer, I am 
>*trying* to get away from including prescriptive rules. Rather, I am trying 
>to include 'real' language ('real' in that it's what I experience - and my 
>concordance programs usually concur) and then, from these 'extracts, pieces, 
>chunks' etc draw descriptive rules.
> 
>
Well, you do need some rules. My students have a great deal of 
difficulty with articles - which are almost always considered "very 
easy" by course book writers. Articles definate and indefinate often 
make an appearance within the first ten pages of a book and then 
dissappear completely from sight, but I know non-native PhD holders in 
English who still make habitual mistakes with them. So easy!

Students need rules for this. They also need rules to tell them when to 
use capital letters. Since Arabic has no upper or lower case the use of 
capitals takes them a long time to learn as well. Here, again, you can 
memorize the rule, but you will forget it until you internalize it. A 
rule is not something that you can just memorize and magically know. You 
have to own it before it will work consistently for you.

Rules are necessary. Students want them and they need them. But a focus 
on drilling rules rather than producing language is counter productive. 
When you do this, students very quickly reach their first plateau and 
many can never proceed beyond there.

For the last few years we've been teaching an ESP text to science 
students that is something like you describe above. Both students and 
teachers were puzzled by these books that did not explain rules but just 
presented language and then exercises to be done following an example. 
It took teachers three years to get used to it but now they will not go 
back to drilling.

Omar



	


	Group: dogme
	Message: 7981
	From: MC Johnstone
	Date: Do Jan 13, 2005 3:28 

	Subject: Re: Re: grammar / to grammar / grammaring / grammared


	midill@a... wrote:

>By the way, I did learn about "verbal nouns" when I was studying Spanish 
>years ago. Was it helpful? Not a bit.
> 
>
Verbal nouns are used very much in Arabic and telling Arabs that a 
gerund is the same results in a profusion of -ings. Not always a pretty 
sight, unless you are Dr Seuss.

Omar



	


	Group: dogme
	Message: 7982
	From: Robert M. Haines
	Date: Do Jan 13, 2005 5:03 

	Subject: The needle in the haystack


	David wrote: "Not that I give a stuff much (I'm just playing devil's advocate around here for a moment or several), but the last time dogme was falsely accused of being a method/approach/whatever-you-call-those-entities, I thought it was generally understood that dogme was, in fact, a state of mind/attitude(/something-of-that-order)."

Behind every approach there's got to be a state of mind. The materials-lite approach I described should reflect a dogmetic state of mind.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7983
	From: Adrian Tennant
	Date: Do Jan 13, 2005 7:27 

	Subject: Re: grammar


	Hi Omar, you wrote:

> Well, you do need some rules. My students have a great deal of 
difficulty with articles - which are almost
> always considered "very easy" by course book writers.

Not by this one! I put articles in at Upper Intermediate when I can. 
Reason - they are difficult for native speakers learning English as L1. It's 
the same for third person 's', Most coursebooks deal with it at Elem level. 
Why? I ask. For L1 learners it's one of the latest things acquired in terms 
of basics (around the age of 4 to 5 and well after such things as future and 
even the use of a variety of idiomatic expressions!)

Now, I know some will argue against a correlation between L1 learning and 
L2 (and unfortnatel I missed Scott's fielded discussion on a TT list), but I 
still think there are more similarities than differences. Part of the 
problem with coursebooks is that certain grammar points were originally put 
at certain levels because they were 'easy' (when in fact they weren't). And, 
unfortunately, writers & publishers 'copy' until it becomes almost 
impossible to shift something to a more appropriate place.

Dr E

Footnote: Having said that, in a way articles (or any other *grammar 
McNugget* should never be *taught*)




--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7984
	From: djn@dennisnewson.de
	Date: Do Jan 13, 2005 7:50 

	Subject: Re: grammar


	I can't resist walking across the room and joining Omar's team. Trying to enable learners to 
mean what they want to mean - comprehensibly if not totally accurately - is a rather different 
kettle of fish from providing employers with what they want, though that, with different terms 
of reference, is a legitimate aim, too. Some choose, believe in or get one kind of post, others 
the second sort.

Right at the start of my career I taught in a private, fee-paying Prep school in Gloucestshire, 
England, for boys from 8 to 12 years old.

I was hauled over the coals in about week 4 by the headmaster for letting the eight-year-olds 
do creative writing. "What these boys need", said Mr. Wheatley, "and what their parents are 
paying for is to be taught to write business letters and improve their spelling and 
punctuation."

I resigned at the end of the term and went to West Africa.

Dennis



	


	Group: dogme
	Message: 7985
	From: Robert M. Haines
	Date: Do Jan 13, 2005 8:08 

	Subject: articles


	"Our language is not an abstract construction of dictionary makers, but has its basis broad and low, close to the ground" --- Walt Whitman

I've just watched a program on PBS entitled Do you Speak American? One of the topics was computer-generated speech and how a Communications professor at Stanford University designed the right voice for a new model of Mercedes. In Germany a recall was necessary after German males said they wouldn't be told how to drive by a female (voice). I'm not sure American were willing to pay extra to listen to a female voice give them directions either. One of the most interesting features of communication, according to the professor at Stanford, was how we expect people who look a certain way to speak in accordance with those features and mistrust them if they do not. Not sure I buy it.

Anyway, to Omar's PhDs and their misuse of articles and the separation between Business English and all other types of ELT: One of the interviewees on the program was a highly successful employee at Micro$oft. I thought of Omar's comments as this competent user of English omitted an article I would have placed at the beginning of an utterance. or did I just fail to hear it? And does it really matter? From the looks of it, he's done just fine for himself.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7986
	From: Robert M. Haines
	Date: Do Jan 13, 2005 8:23 

	Subject: Do you Speak American?


	Here's a link to the site I referenced in a previous post: http://www.pbs.org/speak/ if you're interested in American dialects, slang and the controversy over whether American English is more impovershed than ever. Interestingly, it seems regional and local dialects are still alive and kicking, although television has facilitated understanding of many regional dialects in North America.

What's this have to do with grammar (and dogme)? Listening to Chicano English in Los Angeles made me question many of my assumptions about the role of grammar in coursebooks. In one classroom, the teacher was playing a game with groups of children who were competing for points by translating sentences like "We ain't got nothin' to do." into mainstream American English (the teacher's words) as "We don't have anything to do." One group lost points after guessing the correct answer as "We ain't got nothin*g* to do." Later, a successful radio personality said that "isn't" hurt his mouth and made him look foolish, so he always used "ain't" with his grassroots audience. 

After the game, the teacher asked the class, "Was it too easy or I taught you so well?" Should the students get 500 more points to translate this sentence too?

Rob 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7987
	From: davidhogg_bcn
	Date: Do Jan 13, 2005 8:34 

	Subject: Re: grammar / meaning / language analysis on the fly


	--- In dogme@yahoogroups.com, MC Johnstone <omarjohns@a...> wrote:
> Understanding is the minimum level of acceptability I am willing 
> to accept - and I appreciate this courtesy from others when I learn 
> their languages. I praise and encourage what is "correct" and 
>often - though not always - ignore what is not.
> 
> A student who makes only a few errors will usually appreciate 
>having them pointed out. A student who makes many will also 
>appreciate having *a few of them* pointed out. For something that 
>cannot easily be fixed, it is enough to focus on a couple of 
>important points and say, "Good. I think I understand what you are 
>saying". 

I have to confess, Omar, that I often do the same.

I often catch myself simply listening and hearing and understanding 
students, with my "monitor" switched off. I try not to do that (for 
the reason you've mentioned: students tend to love getting negative 
feedback), but I know it happens.

And often a student will be chatting to me and will interrupt 
himself/herself and ask me: "Did I say that right, David?", and so 
I'll then interrupt my own nodding and grunting and reply: "No.", 
whereupon I pick up my pen and we do a bit of language analysis on 
the fly before resuming the real conversation where we'd left it.

And episodes like that (which happen fairly often) remind me that I'm 
not giving enough negative feedback; that the speaker's ego can 
handle a good bit more interruption and correction than I was 
bothering to provide.

And such episodes remind me that, provided I'm giving meaning its 
proper priority (by actually engaging in a real conversation with 
people, and dealing with *what* they have to say, above all else), 
then the sky's really the limit in terms of on-line correction: 
there's no such thing as too much of it.

At other times, I not only turn my monitor on, but I crank it right 
up to full throttle; I'm interrupting hither and thither to the point 
that there are dozens of mini-conversations (ie, form-focused ones) 
going on while the main chat (the meaning-focused one) proceeds 
unabated. Those are among the most enjoyable moments of my work, 
where I really find I'm able to appropriately combine being all 
teachery with simply being human.

In conversation with a very experienced, highly respected colleague 
yesterday I was surprised (though I shouldn't have been) to hear him 
say that he *never* interrupts students' chat for form correction. 
This is his policy; and it ain't gonna change, apparently. Because he 
doesn't want to demoralise them. So, of course, I flippantly 
said: "Oh sod that, mate; demoralise the h**l out of them. Humiliate 
them. That's what they're paying for, after all."

Then I tried to make a serious point and told him that at the start 
of courses, when I'm negotiating ground rules for correction and 
whatnot nearly all students report that they prefer to be interrupted 
and corrected as often as necessary. I'm not sure what he made of 
that (because then it was time for us both to rush to class).

I think Rosemary's got a point, though. As much as it's acceptable 
(to us; and to plenty of other folks out there in the real world, 
probably) for students to merely make themselves more-or-less 
understood, that's unacceptable to many employers, and other 
important interested parties.

But most importantly, it seems unacceptable to the students 
themselves.

Best regards always,
D.



	


	Group: dogme
	Message: 7988
	From: djn@dennisnewson.de
	Date: Do Jan 13, 2005 8:56 

	Subject: Re: grammar


	Adrian,

I note and appreciate your qualification:

" Footnote: Having said that, in a way articles (or any other *grammar
McNugget* should never be *taught*)"

(As an aside, it would be instructive and interesting to read some more accounts of how 
dogmetists do 'not-teach' these things. Some protocolls of their procedures would be 
fascinating).
----------
On the subject of article use, do you, Adrian, and list members know:

Peter Masters, p229-251: The effect of systematic instruction on learning the English article 
system, Perspectives on Pedagogical Grammar, Cambridge (1994) ISBN: 05214549901

On page 250-1 there is a test and a convenient list of the .... 58 rules he posits for the use of 
the article.

When I used this article as the basis for work with students they complained, predictably and 
reasonably, that there were too many rules and they didn't understand them all - which 
reminded me of my experiences with the German article system. 

The German (preposition) + article + noun system has a complexity similar to the English 
article system.

A dictionary will tell you that the German for a parking place/lot is:

1. DER Parkplatz

But if you want to say 'on the parking place' it is:

2. AUF DEM Parkplatz

'on to as in 'I'm going on to.....' is

3. AUF DEN Parkplatz

I was never taught that particular system and long ago decided that I wouldn't/couldn't learn 
it - so I would just try to learn (pick up) the instances of this system that crop up in my daily 
life. 

There may well be rules of thumb for the use of the English article system, but I'm convinced 
that for most learners the aim should be to learn the ones they are likely to use. They must 
be cautioned, reassured that they don't need to master the entire system.

Dennis



	


	Group: dogme
	Message: 7989
	From: sthornbury@w...
	Date: Do Jan 13, 2005 9:53 

	Subject: articles


	Dennis wrote:

> On the subject of article use, do you, Adrian, and list members know:
> 
> Peter Masters, p229-251: The effect of systematic instruction on
> learning the English article system, Perspectives on Pedagogical
> Grammar, Cambridge (1994) ISBN: 05214549901
> 
> On page 250-1 there is a test and a convenient list of the .... 58
> rules he posits for the use of the article.
> 
> When I used this article as the basis for work with students they
> complained, predictably and reasonably, that there were too many rules
> and they didn't understand them all - which reminded me of my
> experiences with the German article system. 

This reminds me of Dick Schmidt's diary entry he recorded during 
his Portuguese learning experience in Brazil: 

"The class started off with a discussion of the imperfect vs. perfect, 
with C [the teacher] eliciting rules from the class. She ended up 
with more than a dozen rules on the board --- which I am never 
going to remember when I need them. I'm just going to think of it as 
background and foreground and hope that I can get a feel for the 
rest of it". 

Schmidt was at the time visiting profesor in applied linguistics - so 
if HE couldn't get it, what chance your average José Blow?

On the subject of articles (and articles on articles), a study by 
Beaumont and Galloway, included in the collection Grammar and 
the Language Teacher (Bygate et al, 1994), concludes that: "The 
article system may be an area of grammar which is less amenable 
to classroom instruction than others, or it is an area that requires a 
different type of instruction from others" and they add "the article 
system may be an area of grammar where, paradoxically, 
communicative tasks produce greater accuracy than tasks which 
require learners consciously to apply the rule" (p. 171) (I was 
tempted to interpolate a [sic] after 'paradoxically' as the claim is 
only paradoxical within a certain mind-set, suhc as that of Master's 
- see below). They go on to surmise that "we may need to accept 
that information about the different meanings certain grammatical 
items can carry may be of more interest to grammarians than it is 
to learners" and finally (and ringlingly!) "It is our view that a 
fundamental implication of all current language acquisition research 
is that teachers would be wise to remain sceptical of the long-term 
effects of any kind of formal instruction on the grammatical 
development of their learners." (p. 173).

Contrast this with Master's claim (in the article cited by Dennis) 
that "The present study suggests that language instruction is 
beneficial if that instruction is based on a systematic presentation 
of the material, that is, when the material is presented in a 
hierarchy of manageable segments with continuous building on 
what has been taught before" (p. 248) Note, though, that Master 
used a formal, gap-fill test to test article use, much of which 
consisted of decontextualised (and hence ambiguous) sentences, 
of the type "We found ____ bottles of vodka in every cupboard" 
(zero or the???) and "There is ____ orange in that bowl" ( zero or 
an???).

You get the results you want if you use the test that suits your 
argument.



	


	Group: dogme
	Message: 7990
	From: sthornbury@w...
	Date: Do Jan 13, 2005 9:56 

	Subject: Re: articles


	An interesting slip in my last posting - the omission of the definite 
aticle - made one of the quotes hard to unpack (thereby proving 
someone's point - was it Omar's?:

> They go on
> to surmise that "we may need to accept that THE information about the
> different meanings certain grammatical items can carry may be of more
> interest to grammarians than it is to learners" 

S.



	


	Group: dogme
	Message: 7991
	From: Jane Arnold
	Date: Mi Jan 12, 2005 4:30 

	Subject: Re: articles


	sthornbury@w... escribió:

> They go on to surmise that "we may need to accept
> that information about the different meanings certain grammatical
> items can carry may be of more interest to grammarians than it is
> to learners" and finally (and ringlingly!) "It is our view that a
> fundamental implication of all current language acquisition research
> is that teachers would be wise to remain sceptical of the long-term
> effects of any kind of formal instruction on the grammatical
> development of their learners." (p. 173).
>
> Contrast this with Master's claim (in the article cited by Dennis)
> that "The present study suggests that language instruction is
> beneficial if that instruction is based on a systematic presentation
> of the material, that is, when the material is presented in a
> hierarchy of manageable segments with continuous building on
> what has been taught before" (p. 248) 


Couldn't this also be evidence that for some people, those who like to 
have grammar rules and feel uncomfortable without them (put the right 
learning style label on them if you wish) they acquire better that way. 
While others (wearing a different learning style label) learn better 
just by messing around with the messiness of language and sorting it out 
in ways that they personally find useful?

>
> You get the results you want if you use the test that suits your
> argument. 

I'm waiting for the definitive article showing that statistical research 
is not to be entirely trusted for reasons such as this.
Jane

>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> ------------------------------------------------------------------------
> Yahoo! Groups Links
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7992
	From: djn@dennisnewson.de
	Date: Do Jan 13, 2005 6:09 

	Subject: Re: articles


	Jane writes:

"Couldn't this also be evidence that for some people, those who like to
have grammar rules and feel uncomfortable without them (put the right
learning style label on them if you wish) they acquire better that way. 
......."

June, wouldn't you agree that:

What people have learned "who have grammar rules - put the right learning style label on 
them" - would be very hard to demonstrate. If the rule is clearly formulated they may be able 
to repeat it, but will they use it next time they speak or write - and what if the rule isn't well 
formulated? What are such people learning - rules, language behaviour, meanings or what?


Dennis



	


	Group: dogme
	Message: 7993
	From: MC Johnstone
	Date: Do Jan 13, 2005 6:33 

	Subject: Re: Re: grammar / meaning / language analysis on the fly


	Hello David,

you wrote:

>And often a student will be chatting to me and will interrupt 
>himself/herself and ask me: "Did I say that right, David?", and so 
>I'll then interrupt my own nodding and grunting and reply: "No.", 
>whereupon I pick up my pen and we do a bit of language analysis on 
>the fly before resuming the real conversation where we'd left it.
> 
>
And it's the real conversation that is important, not the flawless 
grammar. Everyone makes grammar mistakes. Everyone. Rob mentioned a guy 
at Microsoft who missed an article while speaking. You may be attuned to 
listening for errors, or you may not be. If not, you might notice one 
dropped article after not hearing a dozen or so that vanished before that.

Because of our tendency to filter and correct spoken language, 
perceptions of correctness in spoken language are probably as important 
as formal correctness itself. I think that if you asked two people to 
speak publicly, one of whom spoke fluently with good diction and native 
cadences but whose speech was peppered with small grammatical delits, 
and another who spoke with impeccable grammar but a marked foreign 
accent and rhythms, most people would say that the first person spoke 
better English.

Writing is another matter and and here minor errors do often leap out 
into your face.

>Then I tried to make a serious point and told him that at the start 
>of courses, when I'm negotiating ground rules for correction and 
>whatnot nearly all students report that they prefer to be interrupted 
>and corrected as often as necessary. I'm not sure what he made of 
>that (because then it was time for us both to rush to class).
> 
>
I hear the same thing but it is really not feasible to stop someone 
every time you hear an error. I tend to correct only habitual errors for 
fear that these may become fossilized. I try to do this discretely but 
am more aggressive with students who are impervious to correction. 
Again, I rely heavily on my own experience as a language learner. People 
do mimic what they hear so helping them to notice language may be more 
productive than endless correction. Once they begin to notice, they will 
be in a position to correct themselves. I am teaching my seven year old 
son to read. He has started correcting himself now. Once people begin 
doing this, they have taken responsibility for their own learning, and, 
I believe, that is what we as teachers should aim for.

>I think Rosemary's got a point, though. As much as it's acceptable 
>(to us; and to plenty of other folks out there in the real world, 
>probably) for students to merely make themselves more-or-less 
>understood, that's unacceptable to many employers, and other 
>important interested parties.
> 
>
I always ask new students why they are studying English: what their long 
and short term goals are. I want to know how they expect to benefit from 
the course. I ask them to write this information down for me and I keep 
it back and give it to them at the end of the course. Students often say 
that they want to improve their speaking and their writing. I can 
usually help them with this but it is difficult to judge the progress 
that they make. Covering material may be progressing through a book but 
it is no measure of learning.

Language learners are not always aware of the progress that they are 
making, and they do not always present evidence of progress either. 
People do not learn languages like they learn other subjects, rather 
they go through stages of acquisition, assimilation, and finally 
cognition. This process is repetitive and people reach routinely reach 
plateaus of competence that they may not progress beyond for some time. 
This is natural and students who are not aware of what is happening may 
be startled by their apparent lack of progress and frustrated by it. 
Teachers, also, need to realize that not everyone will appear to 
progress - but they should have confidence in themselves and in their 
students and also know that things are not always as they appear.

I'm sorry for the digression from our discussion of grammar. We are on 
mid-term break, lengthened this year for the Hajj holiday, and I seem to 
have too much time on my hands.

Omar



	


	Group: dogme
	Message: 7994
	From: MC Johnstone
	Date: Do Jan 13, 2005 6:33 

	Subject: Re: Do you Speak American?


	Robert M. Haines wrote:

>What's this have to do with grammar (and dogme)? Listening to Chicano English in Los Angeles made me question many of my assumptions about the role of grammar in coursebooks. In one classroom, the teacher was playing a game with groups of children who were competing for points by translating sentences like "We ain't got nothin' to do." into mainstream American English (the teacher's words) as "We don't have anything to do." One group lost points after guessing the correct answer as "We ain't got nothin*g* to do." Later, a successful radio personality said that "isn't" hurt his mouth and made him look foolish, so he always used "ain't" with his grassroots audience. 
> 
>
I think its very important to realise that course-book grammar is the 
grammar of bookish English. People who study Arabic are forwarned that 
they will have to master at least two, if not three languages: the 
language of books ancient and modern, the language of popular culture, 
and the language of the street (which one this is depends on which 
street you want to explore).

English speakers laboring under the misconception that their language is 
a monolith of uniformity may easily mislead gullible foreigners, already 
impressed with the "easiness" of English.

Like almost all native speakers, I grew up speaking a slightly 
non-standard form of English, and I was aware from an early age that 
there was more going on in this language than most people were willing 
to admit. Children do not formulate sophisticated linguistic theories 
but they are, nevertheless, keen observers of everyghing and if 
Foghorn-Leghorn does not talk like Bugs Bunny that is because he is not 
from the East Coast.

Thanks for the Whitman quote. I'll throw some of his poems at my 
students. I like America singing.

Omar



	


	Group: dogme
	Message: 7995
	From: MC Johnstone
	Date: Do Jan 13, 2005 6:34 

	Subject: Re: grammar


	Hi Adrian,

you wrote:

> Now, I know some will argue against a correlation between L1 learning and 
>L2 (and unfortnatel I missed Scott's fielded discussion on a TT list), but I 
>still think there are more similarities than differences. 
>
I'd be interested to read this TT list if someone can point me to it. 
Correlations between L1 and L2 learning would be very useful to have, if 
they could be identified. However, I would not assume that they exist. 
L1 language learning is probably linked very closely to cognitive 
development, and this is not a factor for adults learning a foreign 
language. Adults seem to work out cognitive strategies for language 
learning and these are probably different from person to person. With 
experience we get better at learning languages. My experience learning 
French made learning Italian very easy. Skills acquired while doing 
this, made learning Arabic much less of a chore.

>Part of the 
>problem with coursebooks is that certain grammar points were originally put 
>at certain levels because they were 'easy' (when in fact they weren't). And, 
>unfortunately, writers & publishers 'copy' until it becomes almost 
>impossible to shift something to a more appropriate place.
> 
>
They copy it because they feel that they do not have the authority to 
re-arrange it. A couple of years ago I served on a committee set up by 
the Saudi Arabian Ministry of Education to establish a new English 
curriculum for grades four, five, and six. There were a few teachers on 
the committee, but most of those involved were linguists. The scope and 
sequence they established for their grammar based materials followed 
very traditional lines, and it was clear that they were simply following 
a traditional syllabus: the very consistent failure of Saudi students to 
learn English was conveniently blamed on teachers.

Obviously, a more effective sequence of instruction would benefit 
students, but I expect finding this is still some time away. One of the 
strengths of a dogmetic method is that it side-steps this issue by 
permitting students to explore and learn the language that they need to 
use, as and when they need it. The problem facing you, and other course 
book writers probably has a lot to do with the linear nature of this 
medium, which constrains you to a particular sequence of events.

There is a series of books for boys published by Bantam called "Choose 
Your Own Adventure". The series includes a dozen titles. They are 
non-linear stories - each story contains "16 exciting endings" and may 
be read in a variety of sequences. From time to time the reader is at 
liberty to choose a course that will take him through the adventure in a 
different way. If I ever find a Choose Your Own Adventure grammar 
series with "16 exciting endings" (not counting verb paradigms), I'll 
definitely give it a try.

I learned Arabic without course books (few were available in English 
when I was studying it) and without excessive instruction in grammar. 
For the most part we used authentic texts, modern and ancient. I ditched 
the "colloquial Arabic" lessons and spent my time in the souq chattering 
with stall holders.

Omar

> Dr E
>
> Footnote: Having said that, in a way articles (or any other *grammar 
>McNugget* should never be *taught*)
>
>
>
>
>--------------------------------------------------------------------------------
>
>
>
>[Non-text portions of this message have been removed]
>
>
>
>
>To Post a message, send it to: dogme@eGroups.com
>To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
>Yahoo! Groups Links
>
>
>
> 
>
>
>
>
> 
>



	


	Group: dogme
	Message: 7996
	From: Robert M. Haines
	Date: Do Jan 13, 2005 7:25 

	Subject: dogmetic protocol?


	Dennis wrote: "(As an aside, it would be instructive and interesting to read some more accounts of how dogmetists do 'not-teach' these things. Some protocolls of their procedures would be fascinating)."

Yesterday in class, I asked if anyone had comments or questions. I often do this if no one automatically has anything to share or I don't start off the conversation in some other way. There were a couple of announcements about upcoming tutorials outside of class and meetings. We got into a brief chat about where the Lake Room was on campus. I had several students give me directions; one even drew a map up on the board. When I was convinced that it must now be clear to everyone, I stopped asking for directions. Next we all got a laugh about a Math book that turned up in the wrong hands (one student had two copies).

After all that, I. asked about the spelling of 'awesome', which led to some students spelling it for her, me talking a bit about how the meaning of the word had changed since I'd first heard it, and another person warning Spanish speakers (everyone in the class) to be careful because they might be confused by the now positive connotation of a word that is often used to mean great or terrific.

Now E. has a question about 'yet'. I ask for more context. he tells us about his experience in a fitness center (that lexical item leads to a little explanation and spelling) with his host father. The two of them were lifting weights --- I keep asking for more details along the way, e.g. How much were you lifting? --- and E. asked if it was time to leave when his host father said "Not yet."

Mmm... yes. Was your host father expecting to leave later? Yes, and did you leave later? Right. But not at that very moment, no. Say, does anyone else have an example? 

We end up with a couple more: W. was eating and his host mom asked him if he was finished. "Not yet", he replied. An then another. I ask everyone to write some sentences with "yet". When we're finished I read one of mine: Children on long trips with their parents usually ask again and again "Are we there yet?" This is interesting because there's some animation on my part, bouncing a bit in my chair as I mimic the eager child. The blank stares some students seem to be giving me are disconcerting. I ask them all what they said when they were on a long trip with their parents as children. At that moment, I see lights in almost every window just before they Spanish starts to flow. We collect more examples and one student writes up the ones we find most useful on the board: Are we there yet? I'm not done yet. I haven't finished yet. and others.

Someone wants to know how to use 'still', because she's confused it at times with 'yet'. Another conversation through which we collect examples. Many of them ate the same: I still haven't finished my homework. This contrasts nicely with I haven't finished my homework yet.

W. believes he sees a pattern: I can use 'yet' in questions and negative statements and 'still' in affirmative statements. What do you think everybody? L. has examples that don't fit his 'rules'. Okay, maybe they should just be guidelines. I say that I agree more with L. that there is no fast and easy rule on this one. I. points out that 'yet' is often at the end of sentences. Does it have to be? No, but it seems to me I see it there often. We collect more sentences before writing some of them up on the board.

One of the students looks at the clock and quips "We haven't had a break yet." Yes, it's time.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7997
	From: Russell Kent
	Date: Do Jan 13, 2005 7:40 

	Subject: Real Beginners


	Hi Everyone,

During one of the discussions last year the subject of dictogloss was raised. I asked what this was and received a great response plus a recommendation to buy Scott's boot, Uncovering Grammar. I bought the book, it arrived just before Christmas (good ole Amazon) and have just finished reading it for the second time.

I have found the book fascinating and it has really made me think about grammar versus grammaring.

However, I have a question that I hope someone could perhaps help me with. It seems that a lot of the discussion and examples in the book is relevant for learners who have got past the beginners stage and have some degree of ability in English. How easy would it be for a teacher (learning facilitator) to use similar methods to real beginners? I would appreciate any advice that members could give.

Thanks a lot.

Russell Kent


Dr. Poelsstraat 14
6451 EM Schinveld
The Netherlands

+31 45 527 1031

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7998
	From: Adrian Tennant
	Date: Do Jan 13, 2005 7:47 

	Subject: Re: Re: grammar / meaning / language analysis on the fly


	It seems strange to me that we've gone full circle again and back to 
errors & correction. This was a topic discussed some time ago on the list 
and someone might be able to pinpoint the posting numbers.
Anyway, during that discussion I put forward a number of arguments as to 
why *formal* error correction did not work. So, rather than repeat myself 
....

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 7999
	From: Robert M. Haines
	Date: Do Jan 13, 2005 7:50 

	Subject: real beginners


	Russell wrote (in reference to Scott's book, Uncovering Grammar): "How easy would it be for a teacher (learning facilitator) to use similar methods to real beginners?"

Russell, which methods are you referring to specifically? That might help narrow down the possibilities.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8000
	From: djn@dennisnewson.de
	Date: Do Jan 13, 2005 8:22 

	Subject: Re: dogmetic protocol?


	Rob,

I enjoyed that but, to be picky for the sake of the discourse, wouldn't you say you were 
dealing largely with lexical stuff rather than doing anything about **ammar? (I write 'largely' 
because, I guess, noting that "yet" often comes at the end is syntax, or whatever you 
habitually call that aspect of language).

I ask, too, because I've a hunch (not really thought through), that learners asking for what 
they need in real life, like your learners, are rarely going to ask for anything **ammatical.
(The theme tune of "The Lexical Approach" starts up and gets louder and louder).

-----

From the account you give I got the impresssion, I wonder if others agree, that a lot of what 
came up will be remembered and used, at least orally. And where will the learning have 
come from?It won't have come from drilling or working with a bilingual dictionary, will it? It 
will have come from finding out something several learners really wanted to know. I realise 
that none of this can be proved, though I reckon something could be established with some 
teacher led action research.


Dennis



	


	Group: dogme
	Message: 8001
	From: Robert M. Haines
	Date: Do Jan 13, 2005 8:43 

	Subject: protocol


	Dennis writes: "I enjoyed that but, to be picky for the sake of the discourse, wouldn't you say you were dealing largely with lexical stuff rather than doing anything about **ammar? (I write 'largely' because, I guess, noting that "yet" often comes at the end is syntax, or whatever you habitually call that aspect of language)."

I understand your point of view, but I actually see oodles of grammar in the language that emerged. For example, Luke has said that grammar is all about verbs for him (or something to that effect): Didn't we have examples of that cropping up? Might students *notice* some of this? Perhaps wishful thinking on my part, but it beats ****way in my local context.

These students are asked to do a lot of academic writing. Their Natural Resource Technology teacher sent me an e-mail yesterday stating that this group's first writing assignment was better than any other group she's met. I have little idea why that is, but I do know I've spent more time discussing writing and giving writing assignments with this group than with the previous one. 

Has all that writing meant more grammaring?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8002
	From: midill@a...
	Date: Do Jan 13, 2005 4:03 

	Subject: Re: grammar


	You can say you care about students , not employers, but I care employers 
because I care about students.. For my students in America, feeding and clothing 
their families is a priority. Without a job that is tough to do. I work for 
Transition to Employment Services which is aptly named. We try to get people 
first jobs and then better jobs by improving their English. We live in the real 
world, not the academic ivory tower.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8003
	From: djn@dennisnewson.de
	Date: Do Jan 13, 2005 10:16 

	Subject: Re: protocol


	Rob mentions having given his present lot of learners a lot of writing and wonders if that has 
involved a lot of grammaring.

I'm sure it has, but I didn't gather all that writing had taken place from your protocol.

(Thanks, too, by simply spelling it correctly and not pointing out that I'd made a 'mistake' and 
that we English speakers spell protocol thus and that it is only Germans who write Protokoll.)


Dennis



	


	Group: dogme
	Message: 8004
	From: djn@dennisnewson.de
	Date: Do Jan 13, 2005 10:16 

	Subject: Re: grammar (and employment)


	Rosemary,

I'm pretty sure that just about everyone on this list would agree that the top priority is doing 
well by one's students. It's hard to think of anything more honourable to be doing than 
increasing one's students' chances of employment.

Dennis



	


	Group: dogme
	Message: 8005
	From: Russell Kent
	Date: Do Jan 13, 2005 11:00 

	Subject: Re: real beginners


	Hallo Rob,

I was thinking about the grammaring tasks that Scott discusses. 

Thanks

Russ


Russell wrote (in reference to Scott's book, Uncovering Grammar): "How easy would it be for a teacher (learning facilitator) to use similar methods to real beginners?"

Russell, which methods are you referring to specifically? That might help narrow down the possibilities.

Rob

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 8006
	From: davidhogg_bcn
	Date: Do Jan 13, 2005 11:15 

	Subject: Re: grammar / meaning / language analysis on the fly


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> It seems strange to me that we've gone full circle again and back 
>to errors & correction. This was a topic discussed some time ago on 
>the list and someone might be able to pinpoint the posting numbers.
> Anyway, during that discussion I put forward a number of 
>arguments as to why *formal* error correction did not work. So, 
>rather than repeat myself 
> ....
> 
> Dr Evil

Yeah, sure, Doc: no need to repeat yourself on my account.

I do remember you saying something along the lines you're indicating. 
I haven't got a clue what I might've said in response (if anything at 
all); and I don't care much either.

Just because you, Doc, said whatever-it-was-you-said about your 
beliefs about correction, doesn't mean that I (and other darker 
folks) can't go on holding my own cherished beliefs.

Nor do you have to take on my beliefs just because I'm so attached to 
them. I mentioned them here because I felt like mentioning them; not 
because they're some kind of monolithic fact that everyone needs to 
take note of and never dare contradict, lest I end up having to 
repeat my-darned-self.

No doubt you said you mentioned whatever-it-was-you-mentioned for 
similar reasons. Or am I very wrong about that?

Anyway, I'll bet I'm getting the wrong end of the stick again, Doc, 
and you *aren't* in fact trying to pursuade me or anyone else around 
here that once you've said yer piece on such-and-such-an-issue 
everybody else oughtta just swallow it whole and never state owt to 
the contrary. You might like to confirm that.

Love&Peace,
D.



	


	Group: dogme
	Message: 8007
	From: Adrian Tennant
	Date: Do Jan 13, 2005 11:42 

	Subject: Flying off ...!


	David,

Two things.

The first is that your tone in the last message is way out of line. Not 
only is it offensive but arrogant to boot. It is the kind of posting that, 
if you really want to make, you do off-line (as I will from now on if I want 
to say something like this)

Secondly, it may not strike you between the eyes, but you seem to 
contradict yourself!!? In a posting a while back you agreed with someone who 
had written that no matter how much error correction they did the students 
still made the same mistakes, and yet now you seem to say that you do error 
correction as a) the students want it, and b) how else will they get it 
right.

Dr Evil (and try and think why I got given this name y'all)



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8008
	From: fiotf
	Date: Fr Jan 14, 2005 1:03 

	Subject: Irony


	Dennis sez: 
"It's hard to think of anything more honourable to be doing than 
increasing one's students' chances of employment."

Isn't it ironic (now there's a song....) that whilst we TEFLers in 
Western Europe are being nominated one of the worst paid professions 
(as opposed to 'jobs') in the world (to misquote the Guardian Ed, 
apparently earning around 700 pounds a month (that much?), we spend 
an increasing amount of time helping others to improve their job 
prospects and/or get a better job.

Now that's what I call love of the art! And love of Bohemia.

And too many brackets in one post.

Fiona



	


	Group: dogme
	Message: 8009
	From: fiotf
	Date: Fr Jan 14, 2005 1:12 

	Subject: Takes you back........


	Me again, but on a different thing.

As I prepare what is going to turn into 'Reasons to be cheerful, part 
3', my third talk on testing and homework and motivation and all 
that, I was going through some songs from the 80s, and came up 
against Fun Boy Three, who you may or may not have heard of/remember. 
Along with Bananarama - kind of the prototype for Destiny's Child, 
forget The Supremes et al., ahem - they did a cover of THIS, which 
must be a song about exams, don't you think? :-

"Ain't what you do, it's the way that you do it (x3)
That's what gets results
Ain't what you do, it's the time that you do it (x3)
That's what gets results

You can try hard, don't mean a thing
Take it easy, easy, in the jive'n swing

Ain't what you do, it's the place that you do it
Aint what you do, it's the time that you do it
Ain't what you do, it's the way that you do it
That's what gets results".

Time for a new song............

Fiona



	


	Group: dogme
	Message: 8010
	From: Robert M. Haines
	Date: Fr Jan 14, 2005 3:40 

	Subject: real beginners


	Russ, 

The first grammaring activity from Scott's book that comes to mind when considering true/real beginners is Task Sheet 4, the Grammar Game (race cars, words and items). I've chosen this one because it can be easily adapted by making blank copies and adding your own words and items. 

The Grammar Emergence activity (Task Sheet 5) using poetry could also be adapted. 

As long as the principle of grammar as process is behind your teaching and the students' learning, you could really use just about anything in the book with more or less adaptation.

And that's my bit of heresy for the day. I can feel the flames of The Underworld licking beneath my chair as I type this. 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8011
	From: MC Johnstone
	Date: Fr Jan 14, 2005 4:21 

	Subject: Re: grammar


	midill@a... wrote:

>You can say you care about students , not employers, but I care employers 
>because I care about students.. For my students in America, feeding and clothing 
>their families is a priority. Without a job that is tough to do. I work for 
>Transition to Employment Services which is aptly named. We try to get people 
>first jobs and then better jobs by improving their English. We live in the real 
>world, not the academic ivory tower.
> 
>
I'm sorry, Rosemary, if is sounded judgmental. Your students have 
different goals than mine, and they have different standards that they 
have to conform to.

Omar



	


	Group: dogme
	Message: 8012
	From: davidhogg_bcn
	Date: Fr Jan 14, 2005 10:49 

	Subject: Re: Flying off ...! / In favour of plurality


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> David,
> 
> Two things.
> 
> The first is that your tone in the last message is way out of 
>line. Not only is it offensive but arrogant to boot. 

[Me now...]
It's unfortunate that you feel that way. No need to, though.

[Doctor again...]
> Secondly, it may not strike you between the eyes, but you seem to 
>contradict yourself!!? In a posting a while back you agreed with 
>someone who had written that no matter how much error correction 
>they did the students still made the same mistakes, and yet now you 
>seem to say that you do error correction as a) the students want it, 
>and b) how else will they get it right.

[Me again...]
Did I really say those words? Did I really mean to imply what you 
hint that I was implying? Is it really at odds with what I've 
pronounced recently on the matter?

One of the nice things about ELT (and with social science generally) 
is that we can argue about stuff until the cows come home, and still 
not necessarily be able to draw any sensible conclusions that 
everybody can agree on.

I remember a couple of years ago on a training course when the 
trainer was accused of just having said something that was completely 
at odds with what he'd told us only a week before. His reply was pure 
poetry. And it was true, too. Here's what he said:

"Darling, we live and work among contradictions. There are no 
contradictions. Everything is a contradiction."

[Doctor again...]
> 
> Dr Evil (and try and think why I got given this name y'all)

[Me yet again...]
Uhhm. Let's see. I don't believe you're evil. But are you a doctor?
Errr. Uhhm. Nah. Give up.

Love&Peace,
KOD.



	


	Group: dogme
	Message: 8013
	From: davidhogg_bcn
	Date: Fr Jan 14, 2005 11:06 

	Subject: Re: Takes you back........


	--- In dogme@yahoogroups.com, "fiotf" <fiolima@h...> wrote:
> 

> Time for a new song............
> 
> Fiona

Thanks for that, Fiona. 

It did indeed take me back. Deeley boppers and rah-rah skirts. And 
Shakin' Stevens. I wonder whatever happened to deely boppers and rah-
rah skirts.

Anyhow, my favourite FB3 tune (as opposed to my favourite Colourfield 
tune - which is the same as *everybody's* favourite Colourfield tune) 
was that one about oral exams...

"...They have a shield, nothing must be revealed . It doesn't matter 
what they say. No one listens anyway. Our lips are sealed. There's a 
weapon that we can use in our defense: silence... [And so on.]"

La'ers,
D.



	


	Group: dogme
	Message: 8014
	From: Diarmuid Fogarty
	Date: Fr Jan 14, 2005 11:11 

	Subject: Re: Flying off ...! / In favour of plurality


	Is it out of place for dogmetics to discuss on the list what kinds of
postings they would like to see here? 

If it's not out of place, I would like to say that I would like to see
an end to posts like Dhogg's last one which appeared to have nothing to
say to the wider list and didn't seem to advance any debate at all. I
would also like to see an end to people accusing each other of "trying
to pursuade [sic] me or anyone else around here that once you've said
yer piece on such-and-such-an-issue everybody else oughtta just swallow
it whole and never state owt to the contrary" before they then sign off
with a hollow-ringing "love 'n' peace". 

I anticipate some comments about pots and kettles, but I would say, in
my defence, that I do attempt to steer clear of on-list personal debates
these days and, on the whole, do fairly well. If we could all do
likewise, I am sure that Dogme will flourish.

Diarmuid


****************************************************************************************
This e-mail and any files transmitted with it are confidential and intended solely for 
the use of the individual to whom it is addressed. Any views or opinions presented are 
solely those of the author and do not necessarily represent those of City College 
Manchester. 
If you are not the intended recipient,please be advised that you have received this 
e-mail in error and that any use, dissemination,forwarding, printing, or copying of this
e-mail is strictly prohibited.
****************************************************************************************

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8015
	From: davidhogg_bcn
	Date: Fr Jan 14, 2005 11:25 

	Subject: Re: Flying off ...! / In favour of plurality


	Thanks, Diarmuid.

Fair points, on the whole (particularly your last one); and difficult 
to disagree with much. So I won't.

I, for one, am from now on gonna try to follow the good example that 
Diarmuid has set in recent months.

Happy New Day,
D.
--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <dfogarty@c...> 
wrote:
> Is it out of place for dogmetics to discuss on the list what kinds 
>of postings they would like to see here? 
> 
> If it's not out of place, I would like to say that I would like to 
>see an end to posts like Dhogg's last one which appeared to have 
>nothing to say to the wider list and didn't seem to advance any 
>debate at all. I would also like to see an end to people accusing 
>each other of "trying to pursuade [sic] me or anyone else around 
>here that once you've said yer piece on such-and-such-an-issue 
>everybody else oughtta just swallow it whole and never state owt to 
>the contrary" before they then sign off with a hollow-
>ringing "love 'n' peace". 
> 
> I anticipate some comments about pots and kettles, but I would say, 
>in my defence, that I do attempt to steer clear of on-list personal 
>debates these days and, on the whole, do fairly well. If we could 
>all do likewise, I am sure that Dogme will flourish.
> 
> Diarmuid



	


	Group: dogme
	Message: 8016
	From: Cari
	Date: Fr Jan 14, 2005 11:31 

	Subject: Re: learning and cultural convictions


	Wendy wrote:
"If the English teacher (especially if they are not of the same
culture as the students) is teaching in a different way to their
colleagues, they run the risk of their hard work not being appreciated
because there are already cultural expectations from both students and
parents." 

-This is the wall I keep running into, more or less. I teach
mixed-ability high school classes in Switzerland and if I try to
present anything at all without using a book and a handful of
worksheets they accuse me of being unprepared! There is a clear sense
of needing a precise order for things here (at least partly cultural)
and for what they perceive as "tangible" results, ie there is a
worksheet in front of them with grammar exercises and at the end of
the lesson it will be completed and hence, something real has been
accomplished.

I feel inspired when I read all of your philosophical posts, but
applying the dogme principles to large, mixed-ability, monolingual
courses full of Swiss teenagers...and all the classroom management
issues that come along with them...has proved to be an uphill battle. 

> "I've also personally experienced classroom management problems as
the students believe that different teaching style means different
behaviour style for them - imagine a bottle of pop being shaken and
opened, that's what it feels like sometimes!"

It certainly does feel like that at times, teenagers being a
notoriously unpredictable group! They call you on everything and very
often question the reasons behind what they're doing...I would be
totally exhausted if I didn't give in to the occasional use of
mind-numbing, silence-inducing "arbitrary" materials. In this
particular case, it's what keeps me sane! :-)

-Cari



	


	Group: dogme
	Message: 8017
	From: Adrian Tennant
	Date: Fr Jan 14, 2005 12:11 

	Subject: Mistakes, L1 & L2, natural orders & all that.


	I'm going to try and cover a lot of ground in a very short amount of 
space.

Mistakes - there is evidence (mostly non-quantative, and often anecdotal) 
that *formal* error correction in both L1 and L2 has little or no effect (at 
least in the long term. In the short term there may well be a 'parrot' 
effect).

L1 & L2. There are parallels to be drawn, although of course there are 
differences. Sure, cognitive development is one. Another is the order or 
sequence - it will differ, but then it's likely to differ from student to 
student (and some of this will also depend on the students L1 - i.e. A 
Spanish speaker may well have a different natural order of acquisition or 
learning from a speaker of Japanese). But in many casesa there will still be 
an order.

Let's take a couple of examples. The first from L1 and the second from L2 
learning.
In L1 when children learn to speak will vary from child to child. Yet, 
almost every child will start with concrete nouns (e.g. mama, 'og (dog), 
nana (banana - said while pointing to his grandmother!!!). Then they'll 
attach verbs/imperatives to these nouns (e.g. want food, want weewee etc), 
next will come a pronoun (usually as a response to what the mother has 
said - i.e. the child says 'want food' the mother replies 'You want some 
food', child 'want food', later on 'me want food' and often the 'me' is 
stressed as though they think the parent is stupid for having said 'you' 
when it's 'me'). It's interesting to see how the grammar words are usually 
left out, at least until it is felt necessary for communicative purposes.
In L2 the same kind of process can be seen (at least until the teacher 
insists on 'correctness' over and above 'communication'). Again, grammar 
words are often left out by students as they are often redundant to the 
message. What we should be focussing on in where the grammar word makes a 
difference to the message and communication.

There are some more excellent examples of what I've been saying in Scott's 
book 'Uncovering grammar'.

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8018
	From: djn@dennisnewson.de
	Date: Fr Jan 14, 2005 12:33 

	Subject: Re: Mistakes, L1 & L2, natural orders & all that.


	Adrian ( no evil academic for me),

Mentions, in his account of L1/MT acquisition, the idea of grammar being missed out, as 
does our Owner (Yahoogroupsspeak) SC in : 'Uncovering grammar.'

In Adrian's examples e.g. "Me want food" there is grammmar, surely, but it is the child's 
grammar rather than adult grammar. It works well as communication. [In communicative, 
informational terms, I wonder what the superiority of "I want (some) food" is over "Me want 
food." Is the child, by moving from one to the other just learning to conform - like learning to 
eat with its mouth closed?]

SC's examples (UG) include:

Woman off to jail for sex with boys
City's first mayor to be born in Cuba

Isn't it the case not that these bits of language have no grammar - though, as written, that 
appears to be the case - but that the missing grammar is assumed to reside in the 
knowledge of the reader, which explains why the NS can understand these abbreviated 
statements and many learners, who haven't got the grammar in their heads, can't.


Dennis



	


	Group: dogme
	Message: 8019
	From: Adrian Tennant
	Date: Fr Jan 14, 2005 12:49 

	Subject: Re: Mistakes, L1 & L2, natural orders & all that.


	Hi Dennis,

> In Adrian's examples e.g. "Me want food" there is grammmar, surely,

Yes, you're right, there is grammar. But there is also a lack of grammar. 
Maybe you didn't choose the best example ('want food' would be better).

As for the examples from Scott's UG

> Woman off to jail for sex with boys
> City's first mayor to be born in Cuba

These weren't the ones I meant. The ones I was refering to were earlier in 
the book in Chapt 2.

btw - One to add to the 2 above:
Dogs must be carried on this escalator.
(So, if you haven't got a dog, run off and buy one immediately!)

Dr E



--------------------------------------------------------------------------------



	


	Group: dogme
	Message: 8020
	From: MC Johnstone
	Date: Fr Jan 14, 2005 3:18 

	Subject: Re: articles


	Dennis wrote,

>June, wouldn't you agree that:
>
>What people have learned "who have grammar rules - put the right learning style label on 
>them" - would be very hard to demonstrate. If the rule is clearly formulated they may be able 
>to repeat it, but will they use it next time they speak or write - and what if the rule isn't well 
>formulated? What are such people learning - rules, language behaviour, meanings or what?
> 
>

Clearly formulated or not, rules do not help very much when it comes to
language production and students minds are not focused on an isolated
problem in an exercise or exam question. Rules need to be internalized
before they actually become productive. I would call this "behavior".

Omar



	


	Group: dogme
	Message: 8021
	From: Robert M. Haines
	Date: Fr Jan 14, 2005 6:00 

	Subject: Cari''s class and grammar


	Cari, your class of Swiss teenagers sounds challenging. Please share more details or lessons about your local context with us. I've heard similar descriptions to yours from colleagues who've taught young people in Switzerland. 

What would interest me most is the rapport in class and your interpretation of the relationship you have to the learners.

***********************************

In Adrian's and Dennis' examples of "grammar-less" language, the social context/situations where language occurs have been omitted. We can see the word play in "Dogs must be carried on this escalator" but also understand that the spoken version would stress 'carried'. We tend to fill in the gaps with our schemata, which someone new to the culture and language might not be able to do.

As to why children start grammaring, it depends on what you read and believe, doesn't it? Some will claim we're just programmed to do that. Others might claim it's socialization, the need to fit in and feel accepted. There's probably some purely linguistic explanation out there, but since I'm not in that camp, I really can't imagine what it might be --- How can they leave the people out of language?!

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8022
	From: twocentseltcafe
	Date: Sa Jan 15, 2005 9:11 

	Subject: Re: learning and cultural convictions


	Not to beat a dead horse (too late!), but if one insists vehemently on
one's own approach as opposed to that favored by learners, all in the
name of being learning-centered rather than learner-centered, one runs
the very real risk of stepping on toes so repeatedly that students'
minds become closed to you, one by one. Then learning has really
stopped. Various chatting, note-passing and napping activities rush in
to fill the vacuum that nature abhors. This is the path to teacher
burnout as well, as Wendy suggests.

--- In dogme@yahoogroups.com, "Cari" <c.apicella@g...> wrote:
> 
> Wendy wrote:
> "If the English teacher (especially if they are not of the same
> culture as the students) is teaching in a different way to their
> colleagues, they run the risk of their hard work not being appreciated
> because there are already cultural expectations from both students and
> parents." 
> 
> -This is the wall I keep running into, more or less. I teach
> mixed-ability high school classes in Switzerland and if I try to
> present anything at all without using a book and a handful of
> worksheets they accuse me of being unprepared! There is a clear sense
> of needing a precise order for things here (at least partly cultural)
> and for what they perceive as "tangible" results, ie there is a
> worksheet in front of them with grammar exercises and at the end of
> the lesson it will be completed and hence, something real has been
> accomplished.
> 
> I feel inspired when I read all of your philosophical posts, but
> applying the dogme principles to large, mixed-ability, monolingual
> courses full of Swiss teenagers...and all the classroom management
> issues that come along with them...has proved to be an uphill battle. 
> 
> > "I've also personally experienced classroom management problems as
> the students believe that different teaching style means different
> behaviour style for them - imagine a bottle of pop being shaken and
> opened, that's what it feels like sometimes!"
> 
> It certainly does feel like that at times, teenagers being a
> notoriously unpredictable group! They call you on everything and very
> often question the reasons behind what they're doing...I would be
> totally exhausted if I didn't give in to the occasional use of
> mind-numbing, silence-inducing "arbitrary" materials. In this
> particular case, it's what keeps me sane! :-)
> 
> -Cari



	


	Group: dogme
	Message: 8023
	From: Adrian Tennant
	Date: Sa Jan 15, 2005 9:25 

	Subject: Re: Re: learning and cultural convictions


	From: "twocentseltcafe" <twocentseltcafe@y...>

> Not to beat a dead horse (too late!), but if one insists vehemently on
> one's own approach as opposed to that favored by learners, all in the
> name of being learning-centered rather than learner-centered, one runs
> the very real risk of stepping on toes so repeatedly that students'
> minds become closed to you, one by one. Then learning has really
> stopped. Various chatting, note-passing and napping activities rush in
> to fill the vacuum that nature abhors. This is the path to teacher
> burnout as well, as Wendy suggests.


What's wrong with a bit of dialogue/dialog????
Treat your students with respect and they'll do the same back!!!

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8024
	From: twocentseltcafe
	Date: Sa Jan 15, 2005 11:08 

	Subject: Re: learning and cultural convictions


	Gosh, Adrian, four questions marks and three exclamation points? :-)
I didn't know it would be quite that provocative a post.. but it's cool.

I would never, never, disagree about the importance of dialog and
*especially* not of respect. In my opinion, teachers who don't respect
their students either need a) a really long and rejuvenative vacation,
or b) a new career. To be honest, I think one of the most important
lessons a teacher.. uhhh.. teaches (and conveys) is the self-respect
(in individual students) that is caught from the experience of being
respected. That's esp. true of those impressionable adolescent-ish
learners (in my opinion) but still has truth in it at every stage of
the game.

Nope, can't disagree with that. I would counter, however, that dialog
is a two-way street (hence the "di-"). Teachers should honor/value 
what the learners value, except in cases that are unacceptable at a
more ethical or moral level (e.g., racism). This is another form of
respect.

This leads me to repeat that there is nothing wrong with the teacher
attempting to gently lead learners to *buy in* to the teacher's
philosophy, if the learners are amenable. But if the teacher makes no
attempt to respect leaners' learning history and preferences...how
should learners react? How would you react, esp. if you were in those
teen years?



--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...>
wrote:
> 
> From: "twocentseltcafe" <twocentseltcafe@y...>
> 
> > Not to beat a dead horse (too late!), but if one insists
vehemently on
> > one's own approach as opposed to that favored by learners, all
in the
> > name of being learning-centered rather than learner-centered,
one runs
> > the very real risk of stepping on toes so repeatedly that students'
> > minds become closed to you, one by one. Then learning has really
> > stopped. Various chatting, note-passing and napping activities
rush in
> > to fill the vacuum that nature abhors. This is the path to teacher
> > burnout as well, as Wendy suggests.
> 
> 
> What's wrong with a bit of dialogue/dialog????
> Treat your students with respect and they'll do the same back!!!
> 
> Dr Evil
> 
> 
> 
>
--------------------------------------------------------------------------------
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8025
	From: Russell Kent
	Date: Sa Jan 15, 2005 11:42 

	Subject: Re: real beginners


	Rob,

Thanks for the reply. I appreciate your time.

Cheers

Russ
----- Original Message ----- 
From: Robert M. Haines 
To: Dogme 
Sent: 14 January 2005 03:40
Subject: [dogme] real beginners


Russ, 

The first grammaring activity from Scott's book that comes to mind when considering true/real beginners is Task Sheet 4, the Grammar Game (race cars, words and items). I've chosen this one because it can be easily adapted by making blank copies and adding your own words and items. 

The Grammar Emergence activity (Task Sheet 5) using poetry could also be adapted. 

As long as the principle of grammar as process is behind your teaching and the students' learning, you could really use just about anything in the book with more or less adaptation.

And that's my bit of heresy for the day. I can feel the flames of The Underworld licking beneath my chair as I type this. 

Rob

[Non-text portions of this message have been removed]



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 



------------------------------------------------------------------------------
Yahoo! Groups Links

a.. To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

b.. To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 
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	Group: dogme
	Message: 8026
	From: davidhogg_bcn
	Date: Sa Jan 15, 2005 1:26 

	Subject: Re: learning and cultural convictions; dialogue; The Stuff Of Life


	--- In dogme@yahoogroups.com, "twocentseltcafe" 
<twocentseltcafe@y...> wrote:
> 
> I would never, never, disagree about the importance of dialog and
> *especially* not of respect. In my opinion, teachers who don't 
>respect their students either need a) a really long and rejuvenative 
>vacation, or b) a new career. To be honest, I think one of the most 
>important lessons a teacher.. uhhh.. teaches (and conveys) is the 
>self-respect (in individual students) that is caught from the 
>experience of being respected. > > 
> 
> 

Hi everybody.

At the risk of being dull and predictable, I have to agree 
wholeheartedly with Tim that respect and diaglogue are, as far as I'm 
concerned, The Stuff Of Life. Food and shelter might out-trump them, 
but I can't see that much else does.

(Continuing to be dull and predictable!!...) provocation is an 
important part of life, too. Without provocation there would be fewer 
surprises, fewer challenges, less stimulation, and it'd be much 
harder (for me, at least) to continue growing intellectually.

Provocation in class is a daily event for me - more than daily, in 
fact (providing it, as well as coming up against it). It's all done 
respectfully, of course; and misunderstandings and misinterpretations 
get dealt with entirely steamlessly. That's something which isn't as 
difficult to achieve as it sounds - at least when you're face-to-face 
with people.

Why, only this morning I was told by one of my Advanced BE people 
that I'm a pervert.

She was being wry/ironic/sarcastic, of course. Why would she do that? 
Well, *living out* new vocabulary is a pretty darned good way of 
learning it. (Or that's Eva's theory anyhow, and I'm not gonna argue 
with her: she's probably right - as far as she personally is 
concerned). And so her dictionary gave the following (Spanish) 
translations for the English word "wry": "ironico; pervertido". She 
decided one of those translations described me pretty well, looked 
the other one up out of curiousity, and thus decided to tell me that 
I'm a pervert. Fair dues.

Funny gal, eh? Offensive and arrogant, too, perhaps. But I'd just as 
soon not see that in people. Especially when it ain't there, but even 
when it is. But that's just me.

Good things,
KOD.



	


	Group: dogme
	Message: 8027
	From: davidhogg_bcn
	Date: Sa Jan 15, 2005 1:58 

	Subject: Re: Is student insistence a factor? (Was: Mistakes, L1 & L2, natural order &..)


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> It's interesting to see how the grammar words are usually left out, 
>at least until it is felt necessary for communicative purposes. In 
>L2 the same kind of process can be seen (*AT LEAST UNTIL THE TEACHER 
>INSISTS* on 'correctness' over and above 'communication'). Again, 
>grammar words are often left out by students as they are often 
>redundant to the message. What we should be focussing on in where 
>the grammar word makes a difference to the message and communication.
> 
> There are some more excellent examples of what I've been saying in 
>Scott's book 'Uncovering grammar'.
> 
> Dr Evil
> [Emphasis added here by me, KOD].


...or until the *students* insist, too, perhaps?

That's a real question, by the way: I really am entirely unfamiliar 
with the research you're referring to; and I'd be interested to know 
whether the researchers were or weren't exclusively interested in 
what teacher insists on.

That's all,
D.



	


	Group: dogme
	Message: 8028
	From: Adrian Tennant
	Date: Sa Jan 15, 2005 2:28 

	Subject: Re: Re: Is student insistence a factor? (Was: Mistakes, L1 & L2, natural order &..)


	David asks:

> ...or until the *students* insist, too, perhaps?
>
> That's a real question, by the way: I really am entirely unfamiliar
> with the research you're referring to; and I'd be interested to know
> whether the researchers were or weren't exclusively interested in
> what teacher insists on.

Two pieces of research (both refered to in early Dogme messages). The 
first was classroom based and looked at the results of error correction (and 
no error correction) on exam results for students.
The second was interview based into 'Good Language Teaching' and 
interviews were cnducted with both teachers & students.

Dr E




--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8029
	From: davidhogg_bcn
	Date: Sa Jan 15, 2005 6:22 

	Subject: Re: Internalizing rules; production & reception (Was: articles)


	--- In dogme@yahoogroups.com, MC Johnstone <omarjohns@a...> wrote:

> Clearly formulated or not, rules do not help very much when it 
>comes to language production and students minds are not focused on 
>an isolated problem in an exercise or exam question. Rules need to 
>be internalized before they actually become productive. I would call 
>this "behavior".
> 
> Omar

This is interesting, Omar.

Your experience leads you to the conclusion that "rules need to be 
internalized before they can actually become productive". I won't 
argue with that - you may (or may not) be very/slightly right.

I'm more interested in twisting your words a little in order to come 
up with the proposition that "rules need to be internalized before 
they actually become receptive". Might this be so? Some of the time, 
for some of the people?

The reason I ask is because of something that happened while my 
Advanced BE folks were preparing for a game of "Call My Bluff" this 
morning.

So, while Eva and the other Bananas were busy coming up with 
plausible-but-untrue alternative meanings for "wry", "reek" and a few 
other words they'd chosen, the Apples were working on their own 
plausible-but-untrue definitions, in particular for "grisly". Nerea 
asked for my support in formulating the description "it's an 
adjective to describe hair that's got lots of grease in it" (and then 
she started doing her John Travolta dance routine, which the other 
Apples enjoyed). But Nerea wasn't entirely satisfied with the 
definition: she wanted to know why it wasn't "an adjective *for 
describing* hair..." Good one, I told her, change it then if you 
like. And so she changed the definition, using the nounal-verb thing 
rather than the to+INF thing.

What drove Nerea's enquiry?

Well, about 6 (SIX!) weeks ago, Montse had noticed that people 
sometimes say "pass me that chair to sit on" and that at other times 
people say "a chair is for sitting on". So I told Montse the grammar 
rule that she seemed to be requiring; and promised that the following 
week we'd do a little oral activity (from the good old "New Cambridge 
English Coarse", as it would transpire) to practice the difference. 
Which we did. 

That little oral activity took up only about 15 minutes out of our 5-
hour (10am-3pm) lesson. All that was five (5!) weeks ago. And it was 
prompted by an enquiry from Montse, but nonetheless it somehow stuck 
in Nerea's mind and jumped right out at her today as soon as she 
heard me utter a sentence which seemed to break the rule that she'd 
picked up during that brief moment so long ago.

Isn't that behaviour incredible?

I don't know what it means. I don't know to what extent it's 
affecting Nerea's production, or anyone else's. But her reception is 
right on the case, for some reason.

There might be something else going on here, too. Something entirely 
more "social". Nerea (and the others?) might be starting to acquire 
my habit of listening intently to meaning while at the same time 
interrupting frequently to address form issues.

As I said, I don't know what any of it means.

But I'll tell you summat about us humans: our behaviour's a darned 
sight trickier to puzzle out than most other information-processing 
organisms.

And I'm not sure, either, that the distinction many educators make 
between "receptive skills" and "productive skills" is as useful a 
model of real-world behaviour as it superficially appears to be.

Good things,
D.



	


	Group: dogme
	Message: 8030
	From: Ken Dickson (98 is silent)
	Date: So Jan 16, 2005 2:59 

	Subject: TESOL Teachers @ The Chalkface!


	TESOL Teachers @ The Chalkface!
Forums for Teachers Wanting To Discuss TESOL, etc..

http://tesolteachers.org/forums/

This dynamic new forum will be, with your participation, an exciting
and professional environment where teachers of all kinds can come and
interact about issues of concern to them and their profession.

Please feel free to sign up and post your comments, questions about
teaching.

The primary language of the forum is English, though other character
sets may be supported if users need it...

Joining is easy, just go the webpage, click on Register and follow the
steps to getting your own log in ID.

Looking forward to hearing from you...

Best Wishes
Kenneth
http://tesolteachers.org/forums/


	


	Group: dogme
	Message: 8031
	From: Cari
	Date: Mo Jan 17, 2005 2:27 

	Subject: Re: Cari''s class and grammar


	--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Cari, your class of Swiss teenagers sounds challenging. Please share
more details or lessons about your local context with us. I've heard
similar descriptions to yours from colleagues who've taught young
people in Switzerland. 

Dear Rob,
I have two classes (9th and 10th graders) at a Steiner/Waldorf High
School. Each class has around 26 students, and twice a week I have the
luxury of dividing the classes in half for lessons. They are all
Swiss-German speaking, mixed-ability (from beginner to advanced).
Since it's a private school, the expectations for the English lessons
are rather high despite the fact that the conditions are less than ideal.

I mentioned before that classroom management issues play such an
important factor that I sometimes end up handing out various
worksheets (with repetitive exercises) just to calm things down. I'm
not sure where the idea of a lack of respect for the students came
into this discussion, and I don't believe it to be the case here at all.

The school is textbook-free EXCEPT for the language classes. Both
English and French teachers have always used some sort of coursebook.
The result is that the students deplore the books (although they've
worked with several different ones) but they don't know how to learn a
language without one...or rather, they have come to expect the book
work and even depend on that particular format for learning. The
language teachers have been trained to work without coursebooks, but
at some point in the past it seems they decided to take the easier
route for the sake of simply maintaining a bit of order in the
classroom. The school has no disciplinary system in place, only
"discussion". Without any tangible consequences for bad behavior at
the institutional level, the teachers are basically in charge of
keeping the peace. With 26 Swiss teenagers in one room, some beginners
and some advance, I can assure you that this isn't always an easy
task...respect and dialogue aside. There really couldn't be any more
dialogue than there already is.


Rob said:> What would interest me most is the rapport in class and
your interpretation of the relationship you have to the learners.

The students have been together as a class since the 1st grade, so
they are practically family. My relationship to 9th class is very good
and the 10th class....well, less good. This particular class is a
problem for most of it's teachers, though. 

The point of my last post was to release a bit of frustration, I
think, and to fish for comments. I took this particular job in order
to escape the world of contrived coursebook teaching and now due to
preventing mayhem, I end up using that stuff all the time. I was
curious if anyone is teaching a similar type of class (mixed-ability
teenagers) and having success with the "unplugged" method. In
principle, they are the perfect candidates for a materials-light
approach but in practice they are more concentrated when faced with
the contrived stuff. Basically, they expect to be assigned book work
(which I respect) but it hasn't really worked for them over the years.
Their grammar knowledge, for example, is a mess. 

Any other comments?

-Cari

ps I have a friend here who was an ESL teacher trainer at UC Berkeley
and Santa Barbara who tells me that taking this job was like "stepping
in a pile of dog crap" and has very little advice to offer. Things can
be changed, however, and I feel that I have a unique opportunity to
make a mark on the current system. Just feel a bit "maxed out" at times...



	


	Group: dogme
	Message: 8032
	From: Russell Kent
	Date: Mo Jan 17, 2005 3:10 

	Subject: Re: Re: Cari''s class and grammar


	Cari,

Have you asked for any comments or help from the Teaching English to Young Learners discussion group. I seem to remember reading something about motivating teenagers when I was researching a paper I had to write. Here is a link for them http://www.countryschool.com/younglearners.htm

Hope it helps.

Regards

Russ
----- Original Message ----- 
From: Cari 
To: dogme@yahoogroups.com 
Sent: 17 January 2005 14:27
Subject: [dogme] Re: Cari's class and grammar



--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> Cari, your class of Swiss teenagers sounds challenging. Please share
more details or lessons about your local context with us. I've heard
similar descriptions to yours from colleagues who've taught young
people in Switzerland. 

Dear Rob,
I have two classes (9th and 10th graders) at a Steiner/Waldorf High
School. Each class has around 26 students, and twice a week I have the
luxury of dividing the classes in half for lessons. They are all
Swiss-German speaking, mixed-ability (from beginner to advanced).
Since it's a private school, the expectations for the English lessons
are rather high despite the fact that the conditions are less than ideal.

I mentioned before that classroom management issues play such an
important factor that I sometimes end up handing out various
worksheets (with repetitive exercises) just to calm things down. I'm
not sure where the idea of a lack of respect for the students came
into this discussion, and I don't believe it to be the case here at all.

The school is textbook-free EXCEPT for the language classes. Both
English and French teachers have always used some sort of coursebook.
The result is that the students deplore the books (although they've
worked with several different ones) but they don't know how to learn a
language without one...or rather, they have come to expect the book
work and even depend on that particular format for learning. The
language teachers have been trained to work without coursebooks, but
at some point in the past it seems they decided to take the easier
route for the sake of simply maintaining a bit of order in the
classroom. The school has no disciplinary system in place, only
"discussion". Without any tangible consequences for bad behavior at
the institutional level, the teachers are basically in charge of
keeping the peace. With 26 Swiss teenagers in one room, some beginners
and some advance, I can assure you that this isn't always an easy
task...respect and dialogue aside. There really couldn't be any more
dialogue than there already is.


Rob said:> What would interest me most is the rapport in class and
your interpretation of the relationship you have to the learners.

The students have been together as a class since the 1st grade, so
they are practically family. My relationship to 9th class is very good
and the 10th class....well, less good. This particular class is a
problem for most of it's teachers, though. 

The point of my last post was to release a bit of frustration, I
think, and to fish for comments. I took this particular job in order
to escape the world of contrived coursebook teaching and now due to
preventing mayhem, I end up using that stuff all the time. I was
curious if anyone is teaching a similar type of class (mixed-ability
teenagers) and having success with the "unplugged" method. In
principle, they are the perfect candidates for a materials-light
approach but in practice they are more concentrated when faced with
the contrived stuff. Basically, they expect to be assigned book work
(which I respect) but it hasn't really worked for them over the years.
Their grammar knowledge, for example, is a mess. 

Any other comments?

-Cari

ps I have a friend here who was an ESL teacher trainer at UC Berkeley
and Santa Barbara who tells me that taking this job was like "stepping
in a pile of dog crap" and has very little advice to offer. Things can
be changed, however, and I feel that I have a unique opportunity to
make a mark on the current system. Just feel a bit "maxed out" at times...
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	Group: dogme
	Message: 8034
	From: scott_thornbury
	Date: Di Jan 18, 2005 7:28 

	Subject: Grammar teaching


	In case you didn't know already..

"Formal grammar is not an effective way of teaching children to 
write, say researchers at the University of York."

See the rest of the story on
http://newsvote.bbc.co.uk/1/hi/education/4185507.stm


	


	Group: dogme
	Message: 8035
	From: Robert M. Haines
	Date: Mi Jan 19, 2005 5:29 

	Subject: today''s lesson


	MY account has been bouncing for a couple of days. Will catch up on your message(s) Cari and others. In the meantime, I'd like to share this no-longer-bouncing message.

Today's "off the cuff" lesson went well. Because I think it could be used in other contexts in one form or another, and because there have been calls for example lessons (heresy in my book) I'll share what happened.

Today was the first day of the week after a public holiday on Monday (Martin Luther King, Jr. Day). We're in room 1266 on Tuesdays: a very large, clinical room with lots of hi-tech equipment for computerized presentations. There are folding tables set up all over the place with red plastic chairs stacked in corners and placed at the tables. It's a room that does not lend itself well to any sort of community feel, but I ask the students to help me set up a U-shaped configuration in the center of the room.

A quick glance tells me people are pretty tired. They didn't have any classes today, just a study skills seminar. Hmm, maybe the long weekend and the ice storm turned them into couch potatoes for too long; it'll take some time to snap out of that one. Now the weather has gone from freezing to balmy, which also takes it's toll on a person. Okay, so we need to exploit the natural information gap here but in an unusual way. 

I ask for someone to come sit where I'm at (the center of the U) and talk to everyone about his/her weekend. Of course, W. wants to be the one. Oh, a few eyebrows raise at W. heading towards the teacher's chair. I hear voices saying, "Mmm, different." "A new thing." W. shares some of the highlights from his weekend before his classmates ask for clarification and follow up info. here and there. Finally, I ask W. to quiz us on what he's told us by asking people questions about what he's just shared.

We repeat this with three other students. I chose three because the vibe in the room told me that going on like this could become tedious. When students learn that the fourth speaker is the last one, some express disappointment. L. says there were only men in the teacher's chair and no women, which is unfair. I explain that everyone will have a chance to talk about the weekend but in groups. Each person who has already spoken (four total) should choose four others to form a group and repeat the activity we've been doing. With respect to L.'s observation, I point out that groups might do well to seek out male and female students from different countries.

The groups share their info. as I roam around making notes, listening in, and answering questions about language. After about half an hour, we take a break. The students have had a good time, I believe I've collected some valuable interlanguage, and we know more about each other than when we came in. Perhaps we've created a few more mysteries as well. Time for a break.

After the break, I ask each person to take ten minutes to write a summary of their group discussion. After ten minutes, the class wants five more to finish up, which is what I'd expected. I now ask group members to raise their hands and assign each person a letter from A to E. All the As are to gather and share their summaries. the others will do the same (Bs together, Cs, etc.) This way we can learn about the students we didn't talk to before the break. Students read silently first then start to give each other feedback on the language they've used in their summaries. I sit in and listen, help with language and ask questions when I don't understand what a student wants to say.

After the first group has finished sharing their info., I can see they're going to a new element of motivation now that the information gap has been filled. I explain that in preparation for a game (magic word) students should write down the same ten questions, with answers, based on the information they've gathered about everyone's weekends. It's important that each person have a copy of the questions and answers. Slowly other groups finish, and I give them the same instructions. 

When a group claims to be done writing out their questions, I note different versions of specific questions in their work, asking that they compare what they've written to be sure it's all the same. Sometimes I see the same error in all four papers, so I point it out to one or all of them. After a while, two teams are ready to play. The rules: Sit opposite the opposing team with questions in hand. One member of the opposing team chooses a number from one to ten. That's the number of the question to be read to that team member by the one sitting across the table. If the answer's correct, point for that team; an incorrect answer brings a point for the team that posed the question. This continues until all the questions have been asked.

Eventually everyone is playing Stump your Classmates as I've dubbed it. One group is still working on their questions though. Hmm... I notice I have an odd number of teams (five), so what to do. Later, I have to match two students from the winning team up against four from another team. There are various ways to work out the numbers, especially if the lesson if pre-planned.

This lesson flowed very well because I managed to exploit a natural information gap and set up activities around the energy level of the students from moment to moment, thus maintaining a healthy level of motivation. I saw a lot of negotiation of meaning and peer feedback with language as I was able to move around the room occasionally helping out and collecting odds and ends. The students also have a written record of the language they used, which I might ask them to recall tomorrow (How many of the ten questions can you write from memory? Compare with someone, or all members of, from your team when you've finished.)

Hope this helps or interests some of you in some way.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8036
	From: Robert M. Haines
	Date: Mi Jan 19, 2005 5:36 

	Subject: formal grammar and writing


	Formal grammar is 'ineffective' 
Formal grammar is not an effective way of teaching children to write, say researchers at the University of York. 
The government-funded study claims this resolves the longstanding debate as to whether drilling pupils in grammar improves their writing skills. 

"There are better ways of teaching writing," says Richard Andrews of the university's English Review Group. 

The findings are based on what is claimed as the largest review there has been of research on the subject. 

"This does not mean to say that the teaching of formal aspects of grammar is not interesting or useful in its own right," says Professor Andrews. 

High priority 

"However, in a pressured curriculum, where the development of literacy is a high priority, there will be better ways of teaching writing and our findings suggest that the teaching of 'sentence combining' may be one of the more effective approaches." 

The teaching technique of "sentence combining" is defined as "combining short sentences into longer ones, and embedding elements into simple sentences to make them more complex". 

The study is based on an analysis of previous research produced since the beginning of the last century - and it concludes that teaching formal grammar is not the best way to develop children's writing. 

The university says this review "discovered no evidence that the teaching of traditional grammar, specifically word order or syntax, was effective in assisting writing quality or accuracy among five to 16 year olds". 

The study has been funded by the Department for Education and Skills, via a unit at the Institute of Education in London. 

'Tried and trusted' 

But it concludes that the national curriculum, which promotes the study of grammar, should be revised. 

At present the literacy strategy in England teaches primary school pupils about nouns, verbs and pronouns and other parts of speech. 

The report concludes that "the teaching of formal grammar (and its derivatives) are [sic] ineffective". 

The Department for Education and Skills said: "We don¿t expect teachers will use any single teaching method in isolation. The national strategies gives teachers the tools to personalise the teaching according to the purpose of the writing pupils are engaged in." 

The Shadow Education Secretary Tim Collins said it was surprising that this report should come to a different conclusion to the "tried-and-trusted methods" of helping children to improve their writing skills. 

"At the very least parents should have the choice of sending their children to schools where traditional approaches to literacy have been adopted," he said. 


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8037
	From: Robert M. Haines
	Date: Mi Jan 19, 2005 5:49 

	Subject: Cari''s class


	Cari, thanks for sharing some more information about your class. Upon first glance, I wonder if you've tried working with what Cooperative Learning calls Positive Interdependence (PI). PI is basically the notion among learners that they sink or swim together. If you'd like more information about PI either do a Google search or ask me off-list for relevant links. I've also written a paper on the subject based on action research conducted in my local context with teenage and young adult learners, less than motivated near the end of a long term in the heat of summer.

Aside from that, I recommend Motivational Strategies for the Language Classroom by Zoltan Dörnyei (CUP 2001) because the problem does seem to be related to motivation. 

Questions: Can you tell us more about the learners in the class with the "bad" reputation? What, in your opinion, makes them tick?

Finally, let me say I understand the need to sometimes vent and ask for tips among colleagues. I hope you don't feel cross-examined by any of these queries. Part of what keeps this list interesting for me (and I suspect others) is sharing our burdens and triumphs as teachers in various contexts around the globe.

Thanks,
Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8038
	From: MC Johnstone
	Date: Mi Jan 19, 2005 7:44 

	Subject: Re: formal grammar and writing


	Robert M. Haines quoted:

> 
>Formal grammar is 'ineffective' 
>Formal grammar is not an effective way of teaching children to write, say researchers at the University of York. 
>The government-funded study claims this resolves the longstanding debate as to whether drilling pupils in grammar improves their writing skills."There are better ways of teaching writing," says Richard Andrews of the university's English Review Group. 
> 
>
I do not understand this insistance upon the equation good grammar = 
good writing.

>The teaching technique of "sentence combining" is defined as "combining short sentences into longer ones, and embedding elements into simple sentences to make them more complex". 
> 
>
This is something that I regularly do with my students. Typically, some 
of the best motivated and most skillful grammar-question-answerers try 
to write long and complex sentences that they cannot control. I 
encourage them to draft only short sentences and then to put these 
together into longer ones using conjunctions. While this often improves 
their writing dramatically, I had not condisered it grammar instruction.

Omar



	


	Group: dogme
	Message: 8039
	From: Diarmuid Fogarty
	Date: Mi Jan 19, 2005 8:45 

	Subject: Re: today''s lesson


	Thanks for describing your lesson to us, Rob. It's a great example of
dogme-in-action and provides a useful template to work with. The texts
are created by the students and put to real use; the students are placed
at the centre of the interaction; the teacher is there to direct and
ensure that there is some sort of structure to everything that happens.


My only question relates to what you are going to do with the language
that you collected. Is it purely for information or do you have some
plans to put it to use?

Diarmuid


****************************************************************************************
This e-mail and any files transmitted with it are confidential and intended solely for 
the use of the individual to whom it is addressed. Any views or opinions presented are 
solely those of the author and do not necessarily represent those of City College 
Manchester. 
If you are not the intended recipient,please be advised that you have received this 
e-mail in error and that any use, dissemination,forwarding, printing, or copying of this
e-mail is strictly prohibited.
****************************************************************************************

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8040
	From: djn@dennisnewson.de
	Date: Mi Jan 19, 2005 9:30 

	Subject: Re: formal grammar and writing


	I find this the most astonishing passage in the article on grammar teaching and writing both 
Scott and Rob refer to:

"The Shadow Education Secretary Tim Collins said it was surprising that
this report should come to a different conclusion to the
"tried-and-trusted methods" of helping children to improve their writing
skills. 

"At the very least parents should have the choice of sending their
children to schools where traditional approaches to literacy have been
adopted," he said

WHY surprising? And what the **** are writing skills, as understood by Mr. Tim Collins?
'Choice', of course, even if it is the freedom to choose a discredited approach, must remain 
on a politician's agenda otherwise votes might be lost.


Dennis



	


	Group: dogme
	Message: 8041
	From: djn@dennisnewson.de
	Date: Mi Jan 19, 2005 9:56 

	Subject: Re: today''s lesson


	Rob has written:

"there have been
calls for example lessons (heresy in my book) I'll share what happened."

If it was my call that that is being heeded, first: thanks, second: I don't read accounts as 
example lessons. I read them as reports of what someone else did in h/is/er classroom with 
h/is/er learners. I don't read them as exemplars, as recipes, but as an opportunity to learn 
how other people go about things. I assume that a great deal will be class-specific and 
uncopiable. If such reports are totaslly absent from a list - and that is possible - there is 
always the danger of becoming a community of 'theoretical' chatterers.

Today's lesson was read by:


Dennis



	


	Group: dogme
	Message: 8042
	From: djn@dennisnewson.de
	Date: Mi Jan 19, 2005 10:05 

	Subject: Re: today''s lesson


	Further to my first message on Rob's lesson, I suppose it is the principles behind it that 
could be copied rather than the precise format and implementation.



Dennis



	


	Group: dogme
	Message: 8043
	From: djn@dennisnewson.de
	Date: Mi Jan 19, 2005 10:17 

	Subject: Re: formal grammar and writing


	Omar pinpoints the assumption of many people i.e. that good writing = correct grammar (and 
spelling). The idea that 'good' writing has something to with using language effectively to 
convey felt experience from writer to reader is anathema. It is dubbed "progressive" and 
hated by most politicians.

I hope it wasn't on this list (if so - apologies) that I recently mentioned that in my first post in 
a private, boarding prep school I got 8-9-year-old boys to do some so-called creative 
(imaginative) writing. I was hauled into the headmaster's study and instructed to teach them 
how to write business letters.


Dennis



	


	Group: dogme
	Message: 8044
	From: Adrian Tennant
	Date: Mi Jan 19, 2005 4:18 

	Subject: Re: formal grammar and writing


	A writing book that I wrote for a pre-intermediate course only contains 
grammar when it is incidental to the writing task being focussed on.

Good writing = good writing.

You can have perfect grammar in a piece of writing and still have bad 
writing!

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8045
	From: Halima Roxanne Brewer
	Date: Mi Jan 19, 2005 4:41 

	Subject: Re: formal grammar and writing


	Adrian Tennant wrote:

> A writing book that I wrote for a pre-intermediate course only contains
> grammar when it is incidental to the writing task being focussed on.
>
> Good writing = good writing.
>
> You can have perfect grammar in a piece of writing and still have bad
> writing!
>
> Dr E
>
>
>
> --------------------------------------------------------------------------------
>
true, on the other hand you cannot have good writing with bad grammar. 
Grammar is not the only ingredient of good writing, but it is an 
essential one, even if it is only incidental to the writing task. It is 
the underlying structure of any language. I have always taught grammar 
on as incidental to any function of language in my classes, but there 
are times when a student wants to know why one sort of expression works 
and another doesn't. And sometimes grammar, like vocabulary and spelling 
is quite arbitrary but it is necessary to know in order to be clear in 
communication. I guess it is a question of putting the cart before the 
horse. It is just about impossible to learn a language via grammar, but 
one must, sooner or later either directly or indirectly learn some 
grammar via the language in order to establish clarity and fluency.
Halima



	


	Group: dogme
	Message: 8046
	From: Adrian Tennant
	Date: Mi Jan 19, 2005 4:49 

	Subject: Re: formal grammar and writing


	Halima wrote:

> true, on the other hand you cannot have good writing with bad grammar.
> Grammar is not the only ingredient of good writing, but it is an
> essential one, even if it is only incidental to the writing task.

OK. Let's look at a piece of writing where the grammar used is fine:

- For the second time in six months, a prisoner at Durham jail has died 
after hanging himself in his cell.

Dr E






--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8047
	From: Halima Roxanne Brewer
	Date: Mi Jan 19, 2005 4:55 

	Subject: Re: formal grammar and writing


	Adrian Tennant wrote:

> Halima wrote:
>
> > true, on the other hand you cannot have good writing with bad grammar.
> > Grammar is not the only ingredient of good writing, but it is an
> > essential one, even if it is only incidental to the writing task.
>
> OK. Let's look at a piece of writing where the grammar used is fine:
>
> - For the second time in six months, a prisoner at Durham jail has died
> after hanging himself in his cell.
>
> Dr E
>
>
>
>
>
>
> --------------------------------------------------------------------------------
>
.-) yes, you can have perfect grammar and ambiguous meaning. good 
grammar in bad writing. But - can you find an example of the reverse? 
good writing with bad grammar? ( betcha can't unless it is written in 
dialect, as in The Color Purple )

Halima



	


	Group: dogme
	Message: 8048
	From: djn@dennisnewson.de
	Date: Mi Jan 19, 2005 5:16 

	Subject: Re: formal grammar and writing


	Halima,

I'm not too sure what 'bad' grammar is. Is it the sort of grammar produced by wicked 
learners, or what? Ah.. You mean 'correct' grammar - but correct by whose standards and 
on the basis of what information?

As far as writing is concerned, there was a highly successful West African (Nigerian) novel 
written in the 1960s called: "The Palmwine Drinkard." It was full of English that made many 
people wince - but it was an excellent piece of writing.

There is also a classic, written by a child, which is, frustratingly, somewhere in this room, but 
I can't put my hands on it, entitled: "The Visitor" by Daisy Ashford. 'The Visitor' perhaps has 
more spelling mistakes than mistakes in grammar, but it is an entertaining, sharply 
observed, delightful piece of writing.

Dennis



	


	Group: dogme
	Message: 8049
	From: Robert M. Haines
	Date: Mi Jan 19, 2005 5:19 

	Subject: BBC article on grammar and writing


	I've inadvertently posted the contents of the article to which Scott provided us a link. Mea culpa, it was to go to another address, but it shall now stay put for posterity.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8050
	From: Diarmuid Fogarty
	Date: Mi Jan 19, 2005 5:17 

	Subject: Re: formal grammar and writing


	> Halima wrote:

>
--------------------------------------------------------------------------------
>
.-) yes, you can have perfect grammar and ambiguous meaning. good 
grammar in bad writing. But - can you find an example of the reverse?

good writing with bad grammar? ( betcha can't unless it is written in 
dialect, as in The Color Purple )

Halima

Does this imply that dialect is "bad grammar"? Does it reveal your
opinion of dialect as being substandard to more dominant versions of the
language (which are often dialects themselves)?

I was going to suggest James Kelmer's "How Late it was, How Late" was
as good piece of writing, but people have objected to the grammar and
the vocabulary. The defence? Well, that's how people speak. What about
plays that are written to be read but do not follow the constraints of
written grammar? Or poetry? Is written grammar better than spoken
grammar? Is Geordie grammar worse than Home Counties grammar? On what
grounds and who decides?

I'd say that any utterance that lends itself to being understood is
operating under a shared set of rules and therefore is "good grammar" or
at least "just as good grammar" - dialects included, as many writers
will be glad to hear! 

Diarmuid



****************************************************************************************
This e-mail and any files transmitted with it are confidential and intended solely for 
the use of the individual to whom it is addressed. Any views or opinions presented are 
solely those of the author and do not necessarily represent those of City College 
Manchester. 
If you are not the intended recipient,please be advised that you have received this 
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[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8051
	From: Adrian Tennant
	Date: Mi Jan 19, 2005 5:45 

	Subject: Re: formal grammar and writing


	> .-) yes, you can have perfect grammar and ambiguous meaning. good
> grammar in bad writing. But - can you find an example of the reverse?
> good writing with bad grammar? ( betcha can't unless it is written in
> dialect, as in The Color Purple )
>
> Halima

Ever read any Shakespeare? Breaks many 'rules' we teach & many 'rules' 
you'll find in most grammar books.
I can add other writers if you'd like, Dickens, Mark Twain, George Orwell, 
Conrad ... et al.

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8052
	From: djn@dennisnewson.de
	Date: Mi Jan 19, 2005 5:52 

	Subject: Grammar and writing


	".... however he soon got dead tired and sugested lunch by the mossy bank.
O yes said Ethel quickly opening the sparkling champaigne.
Dont spill any cried Bernard as he carved some chicken.
..... They eat and drank deeply of the charming viands ending up with merangs and 
choclates.
Let us now bask under the spreading trees said Bernard in a passiunate tone.
.....
Ethel he murmured in a trembly voice.
Oh what is it said Ethel hastily sitting up.
Words fail me ejaculated Bernard horsly my passion for you is intense he added fervently.
Oh said Ethel in suppriseI am not prepared for this and she lent her back against the trunk of 
the tree.
.....

Oh Bernard she sighed fervently I certinly love you madly you are to me like a Heathen god 
she cried looking at his manly form and handsome flashing face I will indeed marry you.

From:

Daisy Ashford (aged 9) The Young Visiters, 1919

--------

I agree that you would need to include spelling and punctuation (and one slip of tense) in 
your understanding of 'grammar' (many people do) to say this piece contains 'bad' grammar 
- but can you really imagine, anyone, writing at the bottom of this:

"You really must do something about your spelling and punctuation. Your punctuatiion of 
Direct Speech is particularly bad."

Dennis



	


	Group: dogme
	Message: 8053
	From: Adrian Tennant
	Date: Mi Jan 19, 2005 6:16 

	Subject: Re: formal grammar and writing


	Diarmuid wrote:

> I'd say that any utterance that lends itself to being understood is 
operating under a shared set of rules and therefore is "good grammar" or at 
least "just as good grammar" - dialects included, as many writers will be 
glad
to hear!

Which, by implication, means the short text about the prisoner (or was it 
two?) in Durham is not good graamar. Why? because it lends itself to being 
misunderstood.

Dr E




--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8054
	From: Russell Kent
	Date: Mi Jan 19, 2005 7:43 

	Subject: Re: formal grammar and writing


	The present discussion reminds me of those irate letters to the Times written by retired Colonels, generally from the Home Counties, who complain about falling standards in grammar. They moan about how the country's 'going to the dogs', and consider 'bad' grammar as a sign of impending national doom. 

Those who split infinitives, dangle participles and end sentences with a preposition are put on a par with mass murderers. In their view, such abuse of the English language is an aberration, up with which they should not have to put.

Cheers

Russ

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8055
	From: mirkoskundric
	Date: Mi Jan 19, 2005 5:58 

	Subject: HELLO


	I am a student teacher from Slovenia studying at the Faculty of 
Education. We have been given a task to make a lesson plan using the 
DOGME approach. 
My topic for the lesson was PRESENT CONTINUOUS refering to future 
arrangements. 
What possibilities do you have to teach the P.C for future actions 
with DOGME?

Thank you for you answers



	


	Group: dogme
	Message: 8056
	From: Halima Roxanne Brewer
	Date: Do Jan 20, 2005 2:13 

	Subject: Re: Grammar and writing


	ok, cool, guys I agree with you. I am not going to argue that I am right 
and you are wrong about grammar. I guess it has to do with meaning. 
Grammar is something learners need, if not directly and if not the main 
focus. I once had a student who had to go to Britain for 3 months to 
work on a project at a university about chemical analysis. She was 
really worried her English wasn't up to actually working with fellow 
chemists in a laboratory. It turned out she did fine but she told me 
when she came back that the most useful book she had brought with her 
was the Grammar in Use book - not her dictionary. She said she could ask 
people the meaning of words and get an understanding of vocabulary, but 
native speakers who are not trained in EFL cannot explain why you have 
to set up sentences in a certain way to be clear. She found her grammar 
book (I think it was the Oxford publication by John Eastwood she had 
with her) helped her enormously in making herself clear and 
understanding why some things were said in the way they were instead of 
the way she would have translated them from Spanish.

So, in short - I am not going to argue that learning grammar is the way 
to learn English. But I am sort of making a defense of learning some 
grammar as you go along to make sense of syntax and order, and why do 
you have to have an article here, a subject +verb construction there. I 
always tell students that grammar is a back-up, and learning some things 
helps clarify the muddle of the jumble of this strange new foreign 
language which has different rules from one's own. I tell them use it 
like you use a dictionary - when you get confused - THEN is the moment 
to look at that rule or that structure, not first study the structure 
and then try to make the language.

but I take your points about "bad grammar" written by native speakers. 
yes, lots can be great writing but still unintelligible to anyone other 
than native speakers and even amongst them those who have not an 
understanding of which rules can be broken. If you are jazz musician, 
you cannot improvise until first you master the structure - you can't 
break it until you know how and make sense. Abstract artists may be like 
children throwing blobs of paint at the canvas, but the one who know the 
form of color and form make the longest lasting art. I remember my 
classes of English as a child, and I think, on the whole my 
understanding of the structure of my own native language helps me 
understand a little more how to use it, how to teach it. I only argue 
that while it is not the way to learn a language via the main focus, it 
is not altogether absent, either.

Halima




djn@d... wrote:

> ".... however he soon got dead tired and sugested lunch by the mossy bank.
> O yes said Ethel quickly opening the sparkling champaigne.
> Dont spill any cried Bernard as he carved some chicken.
> ..... They eat and drank deeply of the charming viands ending up with 
> merangs and
> choclates.
> Let us now bask under the spreading trees said Bernard in a passiunate 
> tone.
> .....
> Ethel he murmured in a trembly voice.
> Oh what is it said Ethel hastily sitting up.
> Words fail me ejaculated Bernard horsly my passion for you is intense 
> he added fervently.
> Oh said Ethel in suppriseI am not prepared for this and she lent her 
> back against the trunk of
> the tree.
> .....
>
> Oh Bernard she sighed fervently I certinly love you madly you are to 
> me like a Heathen god
> she cried looking at his manly form and handsome flashing face I will 
> indeed marry you.
>
> From:
>
> Daisy Ashford (aged 9) The Young Visiters, 1919
>
> --------
>
> I agree that you would need to include spelling and punctuation (and 
> one slip of tense) in
> your understanding of 'grammar' (many people do) to say this piece 
> contains 'bad' grammar
> - but can you really imagine, anyone, writing at the bottom of this:
>
> "You really must do something about your spelling and punctuation. 
> Your punctuatiion of
> Direct Speech is particularly bad."
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> ------------------------------------------------------------------------
> **




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8057
	From: midill@a...
	Date: Mi Jan 19, 2005 9:36 

	Subject: Re: formal grammar and writing


	In a message dated 1/19/2005 12:30:03 PM Eastern Standard Time, 
adrian.tennant@n... writes:
I'd say that any utterance that lends itself to being understood is 
operating under a shared set of rules and therefore is "good grammar

"Me want cookie," is fully understandable, but I would not like to think it 
is acceptable for adults.


Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8058
	From: MCJ
	Date: Do Jan 20, 2005 3:58 

	Subject: Re: formal grammar and writing


	Adrian Tennant wrote:

> > .-) yes, you can have perfect grammar and ambiguous meaning. good
> > grammar in bad writing. But - can you find an example of the reverse?
> > good writing with bad grammar? ( betcha can't unless it is written in
> > dialect, as in The Color Purple )
> >
> > Halima
>
> Ever read any Shakespeare? Breaks many 'rules' we teach & many 'rules' 
>you'll find in most grammar books.
> I can add other writers if you'd like, Dickens, Mark Twain, George Orwell, 
>Conrad ... et al.
> 
>
Don't forget the Bible.

As for the "rules", they are coming thick and fast - and sometimes 
breaking them can even break the law - if you count politically correct 
usage preventing us from writing "black", "princess", "he" and so on. 
Since grammar is, in the minds of many, simply prescriptive compliance, 
it makes little sense to exclude this.

Omar



	


	Group: dogme
	Message: 8059
	From: Diarmuid Fogarty
	Date: Do Jan 20, 2005 6:49 

	Subject: Re: formal grammar and writing


	Actually, Rosemary, I think it was me ("it was I") who suggested that
any utterance that lends itself to being understood is obviously using
"good grammar". Adrian may have offered the example "Me want cookie"
which you would not accept coming from an adult.

Therein lies the crux: when we talk about grammar, we are talking about
what is acceptable to other people, not what is "good" or "bad". ""Me
want cookie" follows the traditional S-V-O pattern. It is immediately
understandable but somewhat unorthodox. Let's face it, it is also highly
improbable as well. So, what about someone who writes, "it was me"?
Would that be acceptable to you? It s a much more plausible "adult"
sentence. How about, "How are you?", "I'm good." sounds fine to me but
then shouldn't we be expecting "I'm well."? 

The point I was making is that it isn't as simple as talking about
"good" or "bad" grammar as these are highly subective labels. Perhaps we
should talk about effective and non-effective grammar. 

Incidentally, I think we all agree (don't we?) that grammar has its
place in the classroom? Personally, I think a good dictionary can act as
a perfectly good grammar book to a student as long as they are preapred
to look at more than the definitions and the examples. 

Diarmuid
>>> midill@a... 01/20/05 1:36 AM >>>


****************************************************************************************
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Manchester. 
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	Group: dogme
	Message: 8060
	From: Adrian Tennant
	Date: Do Jan 20, 2005 7:12 

	Subject: Re: formal grammar and writing


	Rosemary wrote:

> "Me want cookie," is fully understandable, but I would not like to think 
it
> is acceptable for adults.

But
"Water, please"
is. Or
"Now go" or "Go now"
These last two are good to look at because the whole meaning changes 
simply by switching the words around.

Dr E




--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8061
	From: MCJ
	Date: Do Jan 20, 2005 7:20 

	Subject: Re: formal grammar and writing


	Diarmuid Fogarty wrote:

>I'd say that any utterance that lends itself to being understood is
>operating under a shared set of rules and therefore is "good grammar" or
>at least "just as good grammar" - dialects included, as many writers
>will be glad to hear! 
>
I agree. My notion of a teacher's primary role is that of guide, not 
priest. A teacher does not pontificate, does not deliver the law, but 
rather helps students to become independent and effective learners. It 
is easy enough to be dismissive about dialect forms, to insist on the 
barbarity of common speech, but this will only press students not to 
learn: to do this is the opposite of teaching.

Almost all serious learners I have known hope, in the long run, to 
achieve a near-native competence and this means that they want to 
*understand* whatever they encounter, and this includes both the dialect 
forms that they have heard and the ones that they have not. In the end, 
they must to be open to learning new things and you cannot be open to 
new things while you measure everything up according to what you already 
know and find it in some way lacking.

I am not against perscriptive grammar. We owe a lot to perscriptivism. 
It has unified our written language and made it easier to write and to 
understand. Those who doubt this can try reading anything written before 
the *rules* began to take hold: read The Pearl, Sir Gwain and the Greene 
Knight, read Piers Plowman, read Chaucer. All are from roughly the same 
period, yet the English of each poet bears only a superficial 
resemblence to that of the others. The only thing that saves Chaucer, or 
Langland, and numerous anonymous poets from charges of "badly written 
bad English" is the absence of perscriptivism in their times.

The other day I read a delightful poem by John Trowbridge called /Darius 
the Green and his Flying-Machine/. Darius has decided that man (excuse 
me, peoplekind) should fly and his reasoning is thus.

'Birds can fly,
An' why can't I?
Must we give in,'
Says he with a grin,
'That the bluebird an' phoebe
Are smarter 'n we be?'
Jest fold our hands an' see the swaller
An' jackbird an'catbird beat us holler?
Doos the little chatterin', sassy wren,
No bigger 'n my thumb, know more than men?
Jest show me that!
Er prove 't the bat
Hez got more brains than's in my hat,
An' I'll back down, an' not till then!'

He argued further: 'Ner I can't see
What's the' use o' wings to a bumble-bee,
Fer to git a livin' with, mor 'n to me:
Ain't my business
Important 's his'n is?'

After two days' cogitating, I did finally understand the last two lines 
of this. I haven't seen this 19th century rural American dialect before, 
but it is English, so that means I can understand it - and by golly! I did.

Omar





.



	


	Group: dogme
	Message: 8062
	From: MCJ
	Date: Do Jan 20, 2005 7:20 

	Subject: Re: formal grammar and writing


	Rosemary wrote:

>In a message dated 1/19/2005 12:30:03 PM Eastern Standard Time, 
>adrian.tennant@n... writes:
>I'd say that any utterance that lends itself to being understood is 
>operating under a shared set of rules and therefore is "good grammar
>
>"Me want cookie," is fully understandable, but I would not like to think it 
>is acceptable for adults.
> 
>
I cannot say that I have ever heard an adult say "Me want cookie", 
although I would not be so bold as to say that it is never acceptable, 
not in any situation or context. Surely acceptability is a social, not a 
grammatical, judgement. Grammar cannot help us to make moral 
determinations like this, but it could may assist us in assessing 
appropriateness.

The utterance is comprehensible because the intended destination of the 
cookie - its object - is me. In fact, it makes quite good sense and 
illustrates Diarmuid's assertion that whatever lends itself to being 
understood is "good grammar" or, if you insist, "just as good as grammar".


Omar



	


	Group: dogme
	Message: 8063
	From: Robert M. Haines
	Date: Do Jan 20, 2005 8:29 

	Subject: a progressive future


	mirkoskundric writes: "I am a student teacher from Slovenia studying at the Faculty of Education. We have been given a task to make a lesson plan using the DOGME approach. My topic for the lesson was PRESENT CONTINUOUS refering to future arrangements. What possibilities do you have to teach the P.C for future actions with DOGME?"

It's always tough to imagine what a teacher's local context is like without at least a few details or sketches, but here are a few heretic fancies of mine for planning a lesson as mentioned above: You've really narrowed down the subject matter of the lesson, which makes it a bit more Grammar McNugget-ish than most dogmetics might care to have it. Can the topic be something less grammatical that might lead to a real need. or at least a window of opportunity, for the target structure? According to my copy of the Longman Grammar of Written and Spoken English (p. 471) "In conversation, most progressive verb phrases are in the present tense (c. 70 %)..." I'm not sure we can generalize much for the lesson from that, but the statistic implies a conversation between, among, and/or with students might be most natural and effective here.

Could the learners have a hand in drawing up the lesson itself? It might be enough to begin by talking about some of the arrangements you've made for the class the day of the lesson, then prompting the learners to ask questions like "Why are we studying the present continuous that day?" "Are we doing the gap-fill after the presentation or before?" Let them arrange the lesson.

Something more conventional might be to have students talk about the arrangements they've made for the day, week, etc. If they don't seem to have much going on the day, week or month of your lesson, you could inspire them to pretend they're famous (or infamous) people creating an itinerary. I suppose the next step might be to have them all try to find a meeting time for some auspicious occasion. George Bush to Tony Blair: " Well, I'm speaking at my inauguration tomorrow. And I'm invading Iran over the weekend (hush, hush). How about getting together next week?"

Whatever you do, let the interests and passions of the learners guide you through the lesson. Be willing to scrap what you've timed and rehearsed for the sake of more authentic communication that involves the learners and motivates them to make meaning for themselves.

Please share the results of the lesson with us.

Rob









[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8064
	From: djn@dennisnewson.de
	Date: Do Jan 20, 2005 9:12 

	Subject: Re: a progressive future


	I suspect all I can do is say roughly the same thing as Rob, but in different words.

1. "We have been given a task to make a lesson plan
using the DOGME approach."

Well, that's a contradiction in terms, as I understand it. According to the dogme approach 
you don't make lesson plans, though you do think hard about what might happen in the class 
so that you are prepared, open to various possibilities.

2. My topic for the lesson was PRESENT CONTINUOUS
refering to future arrangements. What possibilities do you have to teach
the P.C for future actions with DOGME?"

Well, I'm afraid, there is another contradiction there. The emphasis on dogme is learning, not 
teaching.

3. See Rob's recent posting, two or three messages ago, where he describes what he did 
with his class beginning, I think, with what they had done at the weekend. He describes 
there some useful general activities.

4. Not very inspired on my part, but I suppose you could get your class talking about what 
they are going to do at the weekend, next week, next month, in the holidays.

5. I'd suggest you concentrate principally on what the learners tell you, and be pleased, on 
your instructor's behalf, for examples of PRESENT CONTINUOUS
referring to future arrangements.

6. You might like to say things like the following - but it is just a suggestion:

T for teacher L for learner

T: What are you going to do this weekend?
L: Visit my girlfriend.

The problem is, that's quite appropriate as a response, but not what you've been asked to 
teach. So....

T. Great. You are going to visit your girlfriend. [ i.e. -'correction' without comment] And where 
does she live?

Learning a foreign language is so frequently a compromise between what fluent speakers 
say and what syllabuses etc. demand.

Good luck

Dennis



	


	Group: dogme
	Message: 8065
	From: djn@dennisnewson.de
	Date: Do Jan 20, 2005 9:20 

	Subject: Re: formal grammar and writing


	I'm writing from memory, and I haven't checked the archives, but I believe Rob invited us all 
to explain what we, personally, understand by the term 'grammar'. Apologies if I've missed 
some postings.


Dennis



	


	Group: dogme
	Message: 8066
	From: sthornbury@w...
	Date: Do Jan 20, 2005 10:21 

	Subject: Re: a progressive future


	It's an old favourite, but here goes:

1. Dictate four or five sentences about your plans over the next few 
dasy/weeks. some of which are true some false. At least one of 
these (but not all) includes present cont. for future arrangement.
2. Ask learners to decide which of these sentences are true or 
false.
3. Feedback. They can ask you more questions about the facts. 
4. Return to the sentneces - get them to classify them - any way 
they wish.
5. Focus on the examples with the present continuous. Have them 
identify form and use.
6. They write some sentences of their own, about their future plans.
7. Compare in pairs, small groups, asking each other at least two 
questions about each sentnece (e.g. Why...? Who...with? etc).
8. Individuals report back to class on three interesting things they 
found out about their classmate(s).
9. Write up for homework.

S.



	


	Group: dogme
	Message: 8067
	From: Simon Gill
	Date: Do Jan 20, 2005 10:57 

	Subject: bad grammar good writing


	The thread on grammar and writing is clearly a stimulating one, judging by the number of posts it has provoked. Here's my two hellers' worth:

There are enormous amounts of writing whose grammar, by the kind of formal standards that grammar buffs have in mind, sucks a big one. A few examples that spring to mind are: what goes on in chatrooms, the majority of text messages, the lengthy ICQ conversations I have with my stepdaughter in an unholy mishmash of English, French and Czech, a whole slew of literature - Shakespeare and the Bible have already been mentioned in this respect - the emails my friend Ivan sends to and receives from people all over the world in furtherance of his job as a cement plant engineer, etc etc etc etc. And the idea that just because it's lacking in elements of formal grammar it's somehow inferior is snobbish, pedantic, and absurd. 

BTW I'm currently writing a bunch of materials at the moment which are designed to enable the writing courses I teach here at our university to be delivered in part through distance learning, and there is no grammar element whatsoever in them.

cheers

Simon in CZ
-- 
_______________________________________________
Graffiti.net free e-mail @ www.graffiti.net
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	Group: dogme
	Message: 8068
	From: Luke Meddings
	Date: Do Jan 20, 2005 11:49 

	Subject: RE: a progressive future


	I agree with Dennis about the contradictions, but sympathise with
mirkoskundric (Mirko?) - in the sense that dogme has not yet overthrown
the syllabus. One way I approach this is to use forms like this (a
useful one, your present continuous referring to future arrangements,
and also one that is both counter-intuitive to many students'
expectations of a tense system and counter to first lessons in which
'will' may have been introduced as the agent of the future) every day as
a matter of course, nudging accuracy as Dennis outlines below. This can
sometimes be a long drawn-out process:
'So, what are you doing at the weekend.'
'I will see my friend.'
'Oh, you're seeing your friend.'
'Yes, I see my friend.'
'Ah, erm, and where are you seeing your friend.'
'At cinema.'
And so on, at which point I just get out the pen and write it on the
board.
The point is, if you pre-empt the syllabus by having conversations of
this kind as often as possible, there doesn't need to be a special
lesson about it and the conversation can continue free of marauding
lesson plans.

.....................................................
Luke Meddings
London
.....................................................


1. "We have been given a task to make a lesson plan
using the DOGME approach."

Well, that's a contradiction in terms, as I understand it. According to
the dogme approach 
you don't make lesson plans, though you do think hard about what might
happen in the class 
so that you are prepared, open to various possibilities.

2. My topic for the lesson was PRESENT CONTINUOUS
refering to future arrangements. What possibilities do you have to teach
the P.C for future actions with DOGME?"

Well, I'm afraid, there is another contradiction there. The emphasis on
dogme is learning, not 
teaching.

... 

6. You might like to say things like the following - but it is just a
suggestion:

T for teacher L for learner

T: What are you going to do this weekend?
L: Visit my girlfriend.

The problem is, that's quite appropriate as a response, but not what
you've been asked to 
teach. So....

T. Great. You are going to visit your girlfriend. [ i.e. -'correction'
without comment] And where 
does she live?
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	Group: dogme
	Message: 8069
	From: Diarmuid Fogarty
	Date: Do Jan 20, 2005 11:55 

	Subject: Re: bad grammar good writing


	Simon's post puts me in mind of the "How good a citizen are you?" quiz
on The Guardian website. In response to the UK govt's plan to hjave a
citizenship test before the Johnny Foreigners are allowed to swear oaths
of allegiance to the German Head of the British State, The Guardian put
together a quiz to see how many of the British people could pass
muster.

One of the questions was (something like):

The role of the subjunctive is...

a) to hypothesise about future events.
b) to distiguish moods in grammar.
c) to oppress the working classes.

Diarmuid


****************************************************************************************
This e-mail and any files transmitted with it are confidential and intended solely for 
the use of the individual to whom it is addressed. Any views or opinions presented are 
solely those of the author and do not necessarily represent those of City College 
Manchester. 
If you are not the intended recipient,please be advised that you have received this 
e-mail in error and that any use, dissemination,forwarding, printing, or copying of this
e-mail is strictly prohibited.
****************************************************************************************

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8070
	From: Luke Meddings
	Date: Do Jan 20, 2005 12:18 

	Subject: RE: formal grammar and writing


	Sir

I must correct the impression which may have been given to some of your
less military-minded readers by Mr Kent's letter of 19.1.05. Dangling
participles is an honour reserved for the Queen's own regiment and as
such is not subject to standard martial law. A look at Thomson and
Martinet should be enough to correct any misunderstanding on the matter.

Col. L Meddings (retd.)
Tunbridge Wells



	


	Group: dogme
	Message: 8071
	From: dfogarty@c...
	Date: Do Jan 20, 2005 1:02 

	Subject: Re: formal grammar and writing


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Which, by implication, means the short text about the prisoner 
(or was it 
> two?) in Durham is not good graamar. Why? because it lends itself 
to being 
> misunderstood.
> 
> Dr E
> 
Not at all, Doc. A text which is misunderstood is still understood. 
I wrote that a text which lends itself to being understood will be 
constructed with (just as) good grammar. The implication of this is 
that a text which cannot be understood (not "which can be 
misunderstood") will not use "just as good grammar". Note: what is 
understandable is obviously very subjective too.

Diarmuid



	


	Group: dogme
	Message: 8072
	From: midill@a...
	Date: Do Jan 20, 2005 9:17 

	Subject: Re: Re: formal grammar and writing


	I expect I should apologize as I do present grammatical conventions in my 
teaching...gerunds, infinitives and conditional. I present them as alternate 
ways for students to express themselves. When learning any foreign language ( as 
I am Spanish), the more tools I have to communicate my thoughts, the more 
fluent a speaker I will be.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8073
	From: Adrian Tennant
	Date: Do Jan 20, 2005 4:20 

	Subject: Re: Re: formal grammar and writing


	Diarmuid wrote:

> Not at all, Doc. A text which is misunderstood is still understood. I 
wrote that a text which lends itself to being understood will be constructed 
with (just as) good grammar. The implication of this is that a text which 
cannot be understood (not "which can be misunderstood") will not use "just 
as good grammar".

Mmm. I wonder if there is such a thing. Because, almost certainly the 
writer understands what they wrote, or what the intended.

> Note: what is understandable is obviously very subjective too.

Very.

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8074
	From: mirkoskundric
	Date: Do Jan 20, 2005 3:31 

	Subject: Thanks


	Thank all of you for your generous help. I have a better view now 
about what DOGME really is. The problem is that here in Slovenia or 
probably in most European countries the teachers are the "slaves" of 
the coursebooks. I must admit that before our English Didactics 
classes I have never heard of DOGME. Isn't that sad?
Well, once again thanks for your suggestions and I will let you know 
how things went.

Mirko Skundric



	


	Group: dogme
	Message: 8075
	From: midill@a...
	Date: Do Jan 20, 2005 9:26 

	Subject: CREC Graduation


	I work for the Capitol Region Educational Conference ESL program in Hartford, 
CT. We had graduation for forty students, today (20 high beginning and 20 
intermediate students) and I am still basking in the afterglow. The students had 
just finished 15 weeks of classes, 4 days a week, 5 hours a day. 

Students are encouraged to speak at graduation, to share reflections of the 
semester. Three students from the high beginning class volunteered to speak. 
They did a wonderful job.

ALL students from the intermediate class gave a collaborative speech. It was 
composed during class time. First we made a list of potential topics on the 
board. Then individuals chose one that interested them..difficulties in 
adjusting to life in America, working and studying simultaneously, gratefulmess to 
families for support in their studies, .our Thanksgiving celebration, Secret Pals 
in December, internships, enjoyment in sharing popular music, computer time, 
birthday celebrations, etc.Each student spoke perhaps four or five sentences. 
It was great!!

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8076
	From: dfogarty@c...
	Date: Fr Jan 21, 2005 7:39 

	Subject: Grammar: A Personal Definition


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Diarmuid wrote:
> 
> > Not at all, Doc. A text which is misunderstood is still 
understood. I 
> wrote that a text which lends itself to being understood will be 
constructed 
> with (just as) good grammar. The implication of this is that a 
text which 
> cannot be understood (not "which can be misunderstood") will not 
use "just 
> as good grammar".
> 
> Mmm. I wonder if there is such a thing. Because, almost certainly 
the 
> writer understands what they wrote, or what the intended.
> 

Apologies for leaving the previous posts in place, but they provide a 
context to what I'm going to write. Just to answer Doc first: if 
somebody is writing to themselves and finds their work 
understandable, then it is clear that they are using some sort of 
grammar which serves the purpose to which it is being put and 
therefore it can hardly be classified as "bad grammar", can it?

If, on the other hand, they are writing for a different audience and 
the other audience finds their work incomprehensible, it is not much 
use, is it? Nevertheless, it might not be because of "bad grammar". 
It might be due to limitations on the audience's side. Therefore, as 
mentioned before, I think it's somewhat pointless to talk about good 
and bad grammar. Effective and ineffective are much better terms imho.

What is grammar? I'm sure I've offered my view before, but just in 
case it's changed: I'd say it is an attempt to draw useful 
conclusions about the ways in which language can be used so as to 
enable people to structure their utterances in a manner in which they 
will be comprehensible to the greatest possible number of people. Or 
something similar.



	


	Group: dogme
	Message: 8077
	From: sthornbury@w...
	Date: Fr Jan 21, 2005 11:47 

	Subject: Grammar and writing


	"Instead of teaching writing I conducted writing classes. I tried to 
show my students the significance of their own lives, which they 
sometimes thought insignificant. I hoped they'd realize the value of 
their own lives, that they were good enough to write about. So they 
took the plunge and they wrote and … I think they were glad they 
did.”
Frank McCourt
(Thanks, Rob and Gill)



	


	Group: dogme
	Message: 8078
	From: Julian Bamford
	Date: Sa Jan 22, 2005 3:33 

	Subject: simulation or reality?


	This appeared in the latest (Jan 20) EL Gazette email newsletter:

"US researcher, Ravi Purushotma, has suggested that god games’ like The Sims
would be a good way to teach language, according to BBC News
Our goal would be to break what I believe to be the false assumption that
learning and play are inherently opposite’ said Purushotma. The way we
often teach foreign languages right now is somewhat akin to learning to ride
a bike by formerly studying gravity’ he added.
In the Sims, the player controls a computer simulated being, and looks
after them, getting them work, a good apartment and friends and partaking in
other regular activities. To have these activities described in a foreign
language could be a powerful learning aid.
I'm encouraged to hear that others are thinking of experimenting with
Japanese and Spanish’ said Purushotma."

Well, yes, but it does seem somewhat akin to learning to ride a bike by
practicing with a computer simulator. How about something really real:
students describing their own regular activities in a foreign language, and
taking an interest in those of their classmates. Not only a powerful
learning aid, but they might get some real friends, too.

Julian 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8079
	From: MCJ
	Date: So Jan 23, 2005 7:03 

	Subject: Furious green grammars leak colourlessly.


	Hello World!

I'll quickly revisit the grammar war once again quickly to announce a 
source for all other mystics who are inclined to "accept whatever is 
comprehensible" in the belief that if it means something, then it must 
have grammar.

This article describes a new search engine that trawls through millions 
of words to find *examples* of what people write and say. The engine was 
written by linguists for linguists (not geeks) and anyone who takes half 
an hour to work through the tutorial at the search site should be up and 
running in no time. If you don't understand Penn Treebank syntactic 
annotation (I've been dying to say this all day) it will take you 
another ten minutes to learn it. So, the next time your students ask you 
about something weird you've said you can tell them with confidence, 
"Sorry, we're all out of time. Let me get back to you on that tomorrow!"

Dude! I'll bet it can even do Valley speak.

Omar

_______________

CORPUS COLOSSAL
Jan 20th 2005

How well does the world wide web represent human language?

LINGUISTS must often correct lay people's misconceptions of what they
do. Their job is not to be experts in "correct" grammar, ready at any
moment to smack your wrist for a split infinitive. What they seek are
the underlying rules of how language works in the minds and mouths of
its users. In the common shorthand, linguistics is descriptive, not
prescriptive. What actually sounds right and wrong to people, what they
actually write and say, is the linguist's raw material.

But that raw material is surprisingly elusive. Getting people to speak
naturally in a controlled study is hard. Eavesdropping is difficult,
time-consuming and invasive of privacy. For these reasons, linguists
often rely on a "corpus" of language, a body of recorded speech and
writing, nowadays usually computerised. But traditional corpora have
their disadvantages too. The British National Corpus contains 100m
words, of which 10m are speech and 90m writing. But it represents only
British English, and 100m words is not so many when linguists search
for rare usages. Other corpora, such as the North American News Text
Corpus, are bigger, but contain only formal writing and speech.

Linguists, however, are slowly coming to discover the joys of a free
and searchable corpus of maybe 10 trillion words that is available to
anyone with an internet connection: the world wide web. The trend,
predictably enough, is prevalent on the internet itself. For example, a
group of linguists write informally on a weblog called Language Log[1].
There, they use Google to discuss the frequency of non-standard usages
such as "far from" as an adverb ("He far from succeeded"), as opposed
to more standard usages such as "He didn't succeed--far from it". A
search of the blog itself shows that 354 Language Log pages use the
word "Google". The blog's authors clearly rely heavily on it.

For several reasons, though, researchers are wary about using the web
in more formal research. One, as Mark Liberman, a Language Log
contributor, warns colleagues, is that "there are some mean texts out
there". The web is filled with words intended to attract internet
searches to gambling and pornography sites, and these can muck up
linguists' results. Originally, such sites would contain these words as
lists, so the makers of Google, the biggest search engine, fitted their
product with a list filter that would exclude hits without a correct
syntactical context. In response, as Dr Liberman notes, many offending
websites have hired computational linguists to churn out syntactically
correct but meaningless verbiage including common search terms. "When
some sandbank over a superslots hibernates, a directness toward a
progressive jackpot earns frequent flier miles" is a typical example.
Such pages are not filtered by Google, and thus create noise in
research data.

There are other problems as well. Search engines, unlike the tools
linguists use to analyse standard corpora, do not allow searching for a
particular linguistic structure, such as "[Noun phrase] far from [verb
phrase]". This requires indirect searching via samples like "He far
from succeeded". But Philip Resnik, of the University of Maryland, has
created a "Linguist's Search Engine[2]" (LSE) to overcome this. When
trying to answer, for example, whether a certain kind of verb is
generally used with a direct object, the LSE grabs a chunk of web pages
(say a thousand, with perhaps a million words) that each include an
example of the verb. The LSE then parses the sample, allowing the
linguist to find examples of a given structure, such as the verb
without an object. In short, the LSE allows a user to create and
analyse a custom-made corpus within minutes.

The web still has its drawbacks. Most of it is in English, limiting its
use for other languages (although Dr Resnik is working on a Chinese
version of the LSE). And it is mostly written, not spoken, making it
tougher to gauge people's spontaneous use. But since much web content
is written by non-professional writers, it more clearly represents
informal and spoken English than a corpus such as the North American
News Text Corpus does.

Despite the problems, linguists are gradually warming to the web as a
corpus for formal research. An early paper on the subject, written in
2003 by Frank Keller and Mirella Lapata, of Edinburgh and Sheffield
Universities, showed that web searches for rare two-word phrases
correlated well with the frequency found in traditional corpora, as
well as with human judgments of whether those phrases were natural.
What problems the web throws up are seemingly outweighed by the
advantages of its huge size. Such evidence, along with tools such as Dr
Resnik's, should convince more and more linguists to turn to the corpus
on their desktop. Young scholars seem particularly keen.

The easy availability of the web also serves another purpose: to
democratise the way linguists work. Allowing anyone to conduct his own
impromptu linguistic research, some linguists hope, will do more to
popularise their notion of studying the intricacy and charm of language
as it really exists, not as killjoy prescriptivists think it should be.

-----
[1] http://itre.cis.upenn.edu/~myl/languagelog/
[2] http://lse.umiacs.umd.edu:8080/
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	Group: dogme
	Message: 8080
	From: fiotf
	Date: Di Jan 25, 2005 1:18 

	Subject: Re: Grammar and writing, a confidence trick


	(re. Scott's F McCourt quote):
It's all about belief, innit? Not only in the English or language 
classroom are people silent because they feel they have nothing to 
say, or nothing to offer. Why do many of the lurkers lurk on this 
list, rather than participate? Why do many of us who used to post 
more often now hold our typing fingers still? Nothing to say, nothing 
to offer.

BUT it's often just a case of helping your students believe in 
themselves as interesting individuals. I agree with Frank. 
Significant lives, but also something to say. Especially teenagers. 
The 'don't ask me' crowd. listening to them, letting them tell their 
anecdotes, give their opinions, and then suggesting they write them 
down the same way as they just told them. Taking them inside their 
own heads using visualisation techniques to show them they DO have 
something in there. Challenging them, letting them express their 
opinions then pushing them beyond -gently, of course. And shutting up 
to let them speak. And listening to what they say, as much if not 
more than HOW they say it - the reformulating can be slipped in. 

I'm getting carried away. An example. Though no visualisation here. 
The first class after the Christmas break. 15-year-old 'failing 
students'. Haven't passed an English exam at school for three years. 
Hated English until some time around early Novemberish. So, I ask, 
tell me something that happened to you in the holidays, but I'm not 
very interested in what you ate every day. 'don't ask me'. Well, what 
did you tell your mates first day back at school? Little by little 
the story of Hogmanay comes out. And we end up hearing how Marta felt 
like Bridget Jones as she slid her way down the casino's sweeping 
staircase on her cute little ****, in her chic black frock and high 
heels, having slipped on someone's spilt drink and her mother thought 
she was drunk, and how Elena's immaculate white dress with fringe 
effect down the bodice was a magnet to every sequin on every other 
dress in the building, and she ended up looking like a carnival 
queen, as bits of other party-goers' handbags and appliqués attached 
themselves to her front. José ended up having his party in the street 
with firemen and a passing BBC TV crew, as his house caught fire one 
hour before the chimes, but how everything turned out OK thanks to 
all the neighbours who helped........

We also had a whiteboard covered with vocabulary -
'fuses', 'sequins', 'staircase', 'high 
heels', 'crew', 'extinguisher', 'ski-slopes', 'off-
piste', 'manic'.... then they wrote down their stories, read each 
others' texts, asked why they'd skipped the bit about xxxxx, re-wrote 
them, re-checked them and handed them in. They're all beginning to 
pass English at school, or are really close. Their parents are happy, 
they enjoy their classes, and they realise they have something to 
say. And that they can say it, maybe with a little help for now, but 
they're on their way. SO perhaps it's making their lives seem 
significant, but other times it's just helping them to get what's 
inside out. Speaking, and then writing. Words like 'sequins' won't 
help them pass their school exams, but, hey , who cares?? ;-) Sequins 
and sparkle is what it's all about.......







--- In dogme@yahoogroups.com, sthornbury@w... wrote:
> "Instead of teaching writing I conducted writing classes. I tried 
to 
> show my students the significance of their own lives, which they 
> sometimes thought insignificant. I hoped they'd realize the value 
of 
> their own lives, that they were good enough to write about. So they 
> took the plunge and they wrote and … I think they were glad they 
> did."
> Frank McCourt
> (Thanks, Rob and Gill)



	


	Group: dogme
	Message: 8081
	From: fiotf
	Date: Di Jan 25, 2005 1:53 

	Subject: Re: Grammar: A Personal Definition


	I reckon grammar is pretty much what Scott referred to with his thing 
about chains and possible links. And which I can't express half as 
eloquently. To paraphrase, it's kind of the working chain or 
horizontal axis/es available to the speakers of any given language 
that the lexis' vertical axes fit onto. The 'slots' in the chain are 
not all the same shape, so not all the vertical options will fit into 
every slot on the horizontal. Whether at sentence or word level. Or 
text level. For words, it's the chain of options available in terms 
of prefixes, roots, suffixes......and so on. When you are familiar 
with the patterns available on the horizontal, you can attempt to 
decode the message even if some of the links are unfamiliar. Like 
Carroll's Jabberwocky. Jeesh. It's hard to explain.

It's a system which underlies and reflects a culture's philosophy and 
way of classifying life and experience, as well as underpinning its 
lexis.

Sort of lexical feng shui. A layout of elements allowing harmony and 
communication to flow. Teehee.



	


	Group: dogme
	Message: 8082
	From: Roumenka Chapkanova
	Date: Mo Jan 31, 2005 3:32 

	Subject: MEMBERSHIP - DOGME


	Dear DOGME Moderator, 
This is the last DOGME mesage I have got.
Please inform for the reason to be discarded from DOGME.

Best regards
Roumenka Chapkanova


-----Original Message-----
From: "fiotf" <fiolima@h...>
To: dogme@yahoogroups.com
Date: Tue, 25 Jan 2005 00:53:24 -0000
Subject: [dogme] Re: Grammar: A Personal Definition



I reckon grammar is pretty much what Scott referred to with his thing 
about chains and possible links. And which I can't express half as 
eloquently. To paraphrase, it's kind of the working chain or 
horizontal axis/es available to the speakers of any given language 
that the lexis' vertical axes fit onto. The 'slots' in the chain are 
not all the same shape, so not all the vertical options will fit into 
every slot on the horizontal. Whether at sentence or word level. Or 
text level. For words, it's the chain of options available in terms 
of prefixes, roots, suffixes......and so on. When you are familiar 
with the patterns available on the horizontal, you can attempt to 
decode the message even if some of the links are unfamiliar. Like 
Carroll's Jabberwocky. Jeesh. It's hard to explain.

It's a system which underlies and reflects a culture's philosophy and 
way of classifying life and experience, as well as underpinning its 
lexis.

Sort of lexical feng shui. A layout of elements allowing harmony and 
communication to flow. Teehee. 
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	Group: dogme
	Message: 8083
	From: Buckmaster, Robert (Estonia)
	Date: Mo Jan 31, 2005 3:39 

	Subject: RE: MEMBERSHIP - DOGME


	Dear Roumenka,



I'm not the moderator but the message you sent was the last I received
as well. I think this means that no-one has posted since the 25th
January - taking a break from all the posting recently probably. I
doubt very much that you've been excluded from the list



Rob B.



________________________________

From: Roumenka Chapkanova [mailto:exrc@w...] 
Sent: 31 January 2005 16:33
To: dogme@yahoogroups.com
Subject: [dogme] MEMBERSHIP - DOGME




Dear DOGME Moderator, 
This is the last DOGME mesage I have got.
Please inform for the reason to be discarded from DOGME.

Best regards
Roumenka Chapkanova


-----Original Message-----
From: "fiotf" <fiolima@h...>
To: dogme@yahoogroups.com
Date: Tue, 25 Jan 2005 00:53:24 -0000
Subject: [dogme] Re: Grammar: A Personal Definition



I reckon grammar is pretty much what Scott referred to with his thing 
about chains and possible links. And which I can't express half as 
eloquently. To paraphrase, it's kind of the working chain or 
horizontal axis/es available to the speakers of any given language 
that the lexis' vertical axes fit onto. The 'slots' in the chain are 
not all the same shape, so not all the vertical options will fit into 
every slot on the horizontal. Whether at sentence or word level. Or 
text level. For words, it's the chain of options available in terms 
of prefixes, roots, suffixes......and so on. When you are familiar 
with the patterns available on the horizontal, you can attempt to 
decode the message even if some of the links are unfamiliar. Like 
Carroll's Jabberwocky. Jeesh. It's hard to explain.

It's a system which underlies and reflects a culture's philosophy and 
way of classifying life and experience, as well as underpinning its 
lexis.

Sort of lexical feng shui. A layout of elements allowing harmony and 
communication to flow. Teehee. 
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To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
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Yahoo! Groups Links

* To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

* To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com
<mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe> 

* Your use of Yahoo! Groups is subject to the Yahoo! Terms of
Service <http://docs.yahoo.com/info/terms/> . 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8084
	From: sthornbury@w...
	Date: Mo Jan 31, 2005 4:58 

	Subject: Re: MEMBERSHIP - DOGME


	No one is discarded from Dogme (except spammers), although the 
occasional posting might be rejected, on the grounds of bad 
manners, inappropriacy, etc.

One way of ensuring a steady flow of postings might be to post one 
yourself. ;-)

The Moderator.


On 31 Jan 05, at 16:32, Roumenka Chapkanova wrote:

> 
> 
> Dear DOGME Moderator, 
> This is the last DOGME mesage I have got.
> Please inform for the reason to be discarded from DOGME.
> 
> Best regards
> Roumenka Chapkanova
> 
> 
> -----Original Message-----
> From: "fiotf" <fiolima@h...>
> To: dogme@yahoogroups.com
> Date: Tue, 25 Jan 2005 00:53:24 -0000
> Subject: [dogme] Re: Grammar: A Personal Definition
> 
> 
> 
> I reckon grammar is pretty much what Scott referred to with his thing
> about chains and possible links. And which I can't express half as
> eloquently. To paraphrase, it's kind of the working chain or horizontal
> axis/es available to the speakers of any given language that the lexis'
> vertical axes fit onto. The 'slots' in the chain are not all the same
> shape, so not all the vertical options will fit into every slot on the
> horizontal. Whether at sentence or word level. Or text level. For words,
> it's the chain of options available in terms of prefixes, roots,
> suffixes......and so on. When you are familiar with the patterns available
> on the horizontal, you can attempt to decode the message even if some of
> the links are unfamiliar. Like Carroll's Jabberwocky. Jeesh. It's hard to
> explain.
> 
> It's a system which underlies and reflects a culture's philosophy and way
> of classifying life and experience, as well as underpinning its lexis.
> 
> Sort of lexical feng shui. A layout of elements allowing harmony and
> communication to flow. Teehee. 
> 
> 
> 
> 
> 
> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> 
> ------------------------ Yahoo! Groups Sponsor --------------------~-->
> Give underprivileged students the materials they need to learn. Bring
> education to life by funding a specific classroom project.
> http://us.click.yahoo.com/4F6XtA/_WnJAA/E2hLAA/IWOolB/TM
> --------------------------------------------------------------------~-> 
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
> 
> 
> 
> 
> 
> 
>



	


	Group: dogme
	Message: 8085
	From: Robert M. Haines
	Date: Mo Jan 31, 2005 5:55 

	Subject: file uploaded - observation notes


	I've just uploaded a file called OBS 4_5 to the files section. It's nothing spellbinding, but it might be interesting to read the impressions of a friend, completing her M.A. in Applied Linguistics, who observed our class. The observation tasks I gave her were to record the interaction she observed between students, me and the students and me and the class.

The lessons was one in which students had read a text the night before as homework then written questions in teams. Finally teams paired up to ask each other the questions for points. The structure of this Q&A game was similar to the lesson in post #8035.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8086
	From: fiotf
	Date: Mo Jan 31, 2005 6:35 

	Subject: concordancer


	A quick question:
apart from the one at thetis.bl.uk does anyone know of any good, 
free, on-line concordancers? If that's the name for those corpus 
check lists.

Hope I wasn't to blame for the silence!!!

abrazos
Fiona still in the afterglow of having met Our Dennis :-)))



	


	Group: dogme
	Message: 8087
	From: scott_thornbury
	Date: Mo Jan 31, 2005 6:43 

	Subject: Re: concordancer


	Try the Compleat lexical Tutor at 
http://132.208.224.131/
and click on "concordance" 
For a concordancer which uses the web as its corpus,
try http://www.webcorp.org.uk/
or
http://www.edict.com.hk/concordance/WWWConcappE.htm


--- In dogme@yahoogroups.com, "fiotf" <fiolima@h...> wrote:
> 
> A quick question:
> apart from the one at thetis.bl.uk does anyone know of any good, 
> free, on-line concordancers? If that's the name for those corpus 
> check lists.
> 
> Hope I wasn't to blame for the silence!!!
> 
> abrazos
> Fiona still in the afterglow of having met Our Dennis :-)))



	


	Group: dogme
	Message: 8088
	From: Robert M. Haines
	Date: Mo Jan 31, 2005 6:48 

	Subject: The lexical set


	Fiona, here are only a couple of the many goodies available to someone interested in concordancing (like dirty dancing but with more lexis), coprora and the like.

Envious of your afterglow,
Rob

The Compleat Lexical Tutor

http://132.208.224.131/

A list of corpora, concordancers and data archives

http://lingo.lancs.ac.uk/devotedto/corpora/corpora.htm



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8089
	From: MCJ
	Date: Di Feb 01, 2005 10:27 

	Subject: Re: concordancer


	fiotf wrote:
> 
> A quick question:
> apart from the one at thetis.bl.uk does anyone know of any good,
> free, on-line concordancers? If that's the name for those corpus
> check lists.

Check out the Linguist's Search Engine

http://lse.umiacs.umd.edu:8080/

I think I mentioned it here already once. A three million sentence 
corpus of sentences from the Internet Archive is currently available as 
well as facilities to build and search corpora based around search 
results from AltaVista queries.

It's unique and worth the half-hour effort it takes to learn to use it. 
You can register for free and get an account where you can begin to 
build your own corpus of treasures.

Omar



	


	Group: dogme
	Message: 8090
	From: Robert M. Haines
	Date: Di Feb 01, 2005 6:36 

	Subject: Monday, Monday...


	Didn't feel like going to class yesterday, was feeling very cranky. I was caught up in forecasting the weather, so to speak, that is what the classroom climate was likely to be like: W. disrupting the class, I. arguing with W. in Spanish about something trivial. Not ready for it... and to top it all off, just after I'd arrive on campus, a bunch of students (not from my class) walking in the center of the parking lot had stared me down angrily because I'd had the nerve to stop and wait for them to step aside so I could drive by. Ah to be young(er) again!

On the way to class, I spotted a laminated topographic map rolled up and sandwiched between two metal bars beneath the telephone booth next to the bookstore. I unrolled it and knew immediately that it must belong to one of the students; the Natural Resources teacher lends these maps out for homework assignments. 

N. had already arrived and put all the desks in a semi-circle when I reached the classroom . She asked me to count them in case her tally was off. I thanked her. Other students started to trickle in, greeting me and asking how I was doing. They could probably hear the somber tone beneath my cordial reply.

I had cut pieces of paper in half before coming to class. Each sheet had about a paragraph that outlined plans for the weekend written by each student last Friday. I gave everyone the bottom half of their sheet to write what they'd done over the weekend. Next, I handed back the top half and asked each person to compare what she'd/he'd planned with what actually happened. Finally, on the back I had everyone write down why some of their plans had changed then collected all the writing. The whole thing lasted about fifteen minutes.

What to do next? People definitely were ready to chat, so I asked pairs to share their weekends and decide which of them had the best weekend. After that, the rest of us listened to each person in a pair talk about the weekend before choosing which of them had had the best weekend. If our guess matched the pair's selection of the best weekend, we gave ourselves a point. Everyone seemed to enjoy this and listened attentively.

Once we'd determined who had the highest scores, I had decided that the group could use some feedback on their production of certain language items that had come up during the previous conversation. How to provide feedback in context? It occurred to me that I should keep the game element alive and formulate some questions for the class about what they'd just heard. I explained that each person would get one point for simply writing down the correct number in answer to a question on the board. All questions began with "How many people said that they..." 

I proceeded to use the language that had come out slightly crooked during the conversation in my questions. For example, many students had said they had called *to* their parents *from* their country over the weekend. I wrote up: "...called their parents in their country?" (the first part of the question already at the top of the board). This created a lot of discussion about who had said what and the difference between what people had done over the weekend and what they had shared with (said to) the class.

Finally, I asked each student to write a question for everyone. The number of people who could not give the correct answer (a number) would be the number of points the questioner received. Although I'd asked for only one question, some students wrote several. This final segment of our game went well and included more disagreement and arguing about who had said what.

In hindsight, I think I would add more language into the mix somehow, getting students to use the corrected language I'd fed back to them. I'd also have groups ask as many questions as they like instead of keeping it as a class activity. I think my decisions were based on the facts that we were in a relatively small room and had only two hours together today with a ten-minute break. I also needed time to return essays and answer questions about what I'd written on them.

By the way, the topo map I'd discovered in the phone booth turned out to belong to the class clown, I., who never fails to respond to my calling on him in class with a wry "Presente." Shortly before I announced my find, I. claimed someone else's topo map was his when I asked why the map was laying on a chair near my desk. When I. learned that I had his map, he gave up on the story that the other was his, fell to his knees in front of everyone, crossed himself and pointed a thankful index finger at me. You can imagine the laughter.

At the end of it all, I felt better than I had before.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8091
	From: Jeff Bragg
	Date: Mi Feb 02, 2005 5:53 

	Subject: Re: Monday, Monday...


	Excellent posting, Rob. Are you blogging by any chance? Seems
like you should be.

This fellow is...

http://tefltrade.blog-city.com

..but he's been (being) a bit shy about it - until now!

Hope he'll forgive me?

Jeff
Abu Dhabi

=====
jeff
abu dhabi





___________________________________________________________ 
ALL-NEW Yahoo! Messenger - all new features - even more fun! http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 8092
	From: dnewson2001
	Date: Mi Feb 02, 2005 6:40 

	Subject: Re: Monday, Monday...


	Rob,

Your account had me feeling emotionally and mentally drawn on your
behalf. We know it isn't feasible, but we want all our learners to be
thoroughly engaged and learning and joyful and lively all the time.
How do we manage to get so out of touch with reality?

Dennis



	


	Group: dogme
	Message: 8093
	From: Robert M. Haines
	Date: Mi Feb 02, 2005 7:35 

	Subject: Tuuuuesday aaaafternoon


	Yesterday, I was feeling the first signs of a cold coming on, which I knew must have come from W. and I., both of whom had been on the verge of keeling over during last Friday's lesson, and both of who had called me over to kneel down beside them, close in since they couldn't speak too loudly, to answer questions. An unfair accusation that I carried with me into class.

Finally I'd been given a key to one of the three classrooms we use each week, which means I wouldn't have to call Campus Security to open the door every Tuesday and Thursday. I gladly inserted the shiny new key into the lock and.... it didn't turn the lock even a centimeter. The key didn't fit the lock, so off to the nearest inter-campus phone I went. 

A couple of students outside the room when I returned asked me why the key in my hand wouldn't open the door. I explained that I had no idea, but "Help is on the way". 

The classroom is huge, and students sitting at opposite ends of the sprawling length of tables have to raise their voices to communicate. I ask that we move things in closer to form a nice U-shaped configuration. The Dominicans are all in a row, smiling at me because they know what I'm thinking. "Is this going to be a problem?", I ask, smiling back. "No!", they chant. "I promise.", a couple of them say sweetly. I place my index finger on my chin and look up at the ceiling, "Hmm, where have I heard that before?" No, this time it's different. I recall the self-evaluations of two of these students where I've questioned their assessments. Okay, time to move on...

Looking around the room to check in on everyone. I ask about the general well-being of students here and there. I choose M. because she seems to be brooding. And a couple of others have big grins on their faces. 

The conversations ends up in the area of practice and study. Study we have narrowed down to reading, memorizing and analyzing. practice is completing exercises or doing problems. Learning has also been mentioned as gaining knowledge. Several examples of things one must practice to learn come up: horseback riding, riding a bike, driving a car, swimming. So what about English? Some say it's all about the practice, others see the need for some study. W. used to listen to cassettes and read a book then practice English with friends before he came to the U.S. L. tells us she also did some studying before she came here. One girl, very timid, admits she doesn't know how to ride a bike. 

Now the conversation has shifted to grammar and dialect. A couple of students are under the impression that J.'s dialect is full of bad grammar. Some students tell us that they didn't know they were using "bad grammar" until they went to school. A. says he has trouble with Spanish writing because it's his second language (his first is an indigenous language of Mexico). A. the shy girl, has troubles too sometimes, and she really never writes her mother tongue. F. has no problem writing Spanish even though he is also from an indigenous culture in Guatemala. Interesting to me, because F. is a damn good writer in English while the two others have really struggled.

This conversation about grammar and just what it is could go on and on, but I can tell the students are growing weary of my questioning their assumptions about language. I feel I've learned a bit more about some of them as language learners and people though. 

I've brought a handout with me (dogmetics are wincing) which asks students to look at three writing samples based on instructions to write a short paragraph (5 - 7 lines) about plans for the weekend. Next, students pretend they're the teacher and grade each paragraph the compare and explain the grades they've given.

The first paragraph is about nine lines long and full of errors and needless redundancy that seems to be there to fill up space. Overall, this paragraph gets a decent grade because students find it fulfills the task. E. has graded it as "Bad". In fact, all the paragraphs are bad in his opinion. Even the one which he's warded a fairly high score. E.'s classmates are incensed that he would write the word "Bad" on a student's paper. They're glad he's not their teacher, because he would hurt their feelings. E. explains it's important to be honest, and the paragraphs all have mistakes. They're ganging up on him now, so I try to defend him a bit, saying that it's true that teachers should be honest in their grading; always writing "Excellent!" isn't necessarily the best feedback for students either. I remind everyone of the talk we had about constructive criticism, supporting people and pointing out the good points while helping them improve their work. 

Now what's interesting about this is that E. is extremely hard on himself. he can never do well enough on anything, and he's not worthy of any compliment I give him. One of the students mentioned a tick of his earlier during the discussion on grammar. She said E. sort of punches himself on the chin when he talks to her. I guess he doesn't just beat himself up on the inside.

The second paragraph is two lines long and has no errors. Some of the more competent students have graded it harshly. This student, they claim, can obviously write well but chose not to complete the task. E. says the student must be lazy! Students who struggle with writing have been more merciful. When I give a couple of scenarios where this student used a lot of time to create perfect work while the others wrote more but with less accuracy, I can see the strugglers nodding. Also, one student points out something I didn't even catch when I created the worksheet: The first sentence is "I don't really have any plans for the weekend." So, to them, this student sat there wondering what to write for a long time. It must have been frustrating for her.

The third student's work is seven lines long and contains a few minor errors. This is still bad work in E.'s mind, who now feels even worse about himself because everyone disagrees with him. Some have put this paragraph on par with the first (I think it's better writing) and others have graded it less favorably. Again, I feel I've learned a lot about everyone in the room as learners and people.

break time (Dennis once requested longer posts be broken up into smaller posts)

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8094
	From: Robert M. Haines
	Date: Mi Feb 02, 2005 8:01 

	Subject: Tuuuesday aaafternoon (cont.)


	After the break, I ask students to form groups of four with at least one person from another country in the group. There will be one group of three as J. as sent me an e-mail informing me that he's not feeling well. In my return message I gave my best parent-ese response to his language use and wished him (and me) a speedy recovery.

In the groups, I hand out the writing from Monday, Monday, which are in three parts: Plans for the weekend; what I did over the weekend; Why my plans changed. I've underlined language that I either didn't understand (very little of that) or that stuck me as unnatural. If the writer was one of the more competent users of English, I underlined points in the text that could be made more succinct, e.g. by way of a relative clause instead of using 'and' again and again.

The groups work together to help each other improve the writing with the understanding that improvement will mean making the text more effective, i.e. it will be easier to make meaning out of. I'm a little bit uneasy, thinking the students are going to give up on this quickly or that one stronger student will just go through and rewrite everything for the weaker ones. Fortunately, that's not the case, and the groups are really working well together, explaining, asking, and thinking. There is study and practice, according to the definitions we brought up earlier in class. Maybe I should mention that tomorrow. The time flies by as I move from one group to the next answering questions. When I hear a question that I've answered in a group, I refer that person to the "Knower" in the group. I'm especially pleased when the "Knower" turns out to be a less competent user of English sharing his/her knowledge with a stronger student.

Once a group has changed the texts to their satisfaction, I ask them to create 5 to 10 questions about their fresh text as homework for a classmate. Some groups finish with their questions before others, so I ask if they'd find it cruel to create as many as 20 questions for a classmate to complete. Yes, they would, and what a great idea! They feverishly scour the text for something they can ask a reader to extract in the form of an answer.

With ten minutes left, I'm feeling like my head is on fire. I tip my water bottle at a right angle and shake out the last drops. Okay, everyone should give their homework to a classmate now. After that's done, we chat about a few odds and ends before saying goodbye. I leave the room as the students huddle in a circle to make some announcements about extra-curricular activities. 

Passing by in the hallway outside, watching the animation through windows that muffle the busy voices, is another welcome escape from a place to which I am eager to return.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8095
	From: djn@dennisnewson.de
	Date: Do Feb 03, 2005 1:06 

	Subject: Cooking a curry or learning the ingredients


	Perhaps I'll regret this post when I've sent it, but I've just returned from a TEFL conference 
where the palm trees waved, the sand was raked and cleared of rubbish before 7 in the 
morning and "cold" was 15 degrees.

Even in these paradisical surroundings, amongst other discourse, there was lots of chat, 
even anecdotes, about "Once when I was teaching 'used to', "Once when I was battling with 
the Third Conditional"........

One shouldn't be teaching these items, one should be enabling learners to say what they 
want which MIGHT/COULD include a need of items from these yawn-making lists.

Fade in Pete Seeger: "When will they ever learn?...."

I just looked into 'English Grammar in Use' by R*y*o*d M*r*h* - to try to find out what the 
Third Conditonal is. I honestly never encountered it under that name in my working life.

1. Present Continuous (I am doing)
2. Present Simple (I do)

on to

136. Phrasal verbs(get up/break down [Well, yes] /fill in etc.)


Am I being arrogant? Despite publishers and examination boards with their glossy wares 
and ministries (thinking of voters) or private school owners (thinking of parents) - those that 
pay us - would it be so difficult to think, talk and write in terms of what learners want to 
understand, say and write (or, to be realistic) what someone else wants them to be able to 
understand, say and write?

Isn't trying to teach an RM type syllabus (with learning often forgotten) so much of the time a 
question of trying to dream up situations that more or less require today's grammar point? . 
Why not start with the situation that requires the language point?

"Today I am going to teach you ghee, tumeric and garlic."

"Today I am going to teach you to cook a curry."

Which makes more sense?

This would still not be ideal, but it would be better, surely.

Dennis



	


	Group: dogme
	Message: 8096
	From: helenwest1@a...
	Date: Do Feb 03, 2005 4:12 

	Subject: Cooking a curry or learning the ingredients


	I am just a novice teacher as yet but I am learning so much from reading these postings. A few of you gave me some words of wisdom a few months ago when I asked how fast and how colloquially a teach should talk to students.

So excuse my "junior" status but Dennis's post gave me a lot of food for thought. Oh, sorry about that pun! If you are taught to cook a curry would you then need to be taught how to make every meal there is? Using the curry approach, doesn't the whole language just become vocabulary to be learned bit by bit? 

And can a novice teacher do this? 

You are all so experienced but do you remember a time when you heard students' questions for the very first time? i.e. the time when you had to go away and look for the answer? (That's where I am now). Building up expertise brings with it the confidence to deal with questions, anticipate problems, spot patterns of error (and know the underlying causes) etc etc etc. Until I reach this level (whereever it is!) I am (sometimes frantically) gathering information and building resources until such a time as the questions become old chestnuts and the errors hit you in the face ... at least that's what I hope happens! At that point I will have the confidence to to let the lessons be completely student-driven (instead of partially student-driven which is what happens now).

I think there must always be a place for Murphy etc firstly for the novice teacher (not to follow from page 1 to 999 but to refer to, to use from time to time as feels right). Also, they are useful for a student learning on their own.

From the point of view of someone learning Spanish (with some difficulty because I am middle-aged and my brain cells are disappearing rapidly) my first Spanish classes were of the nightclass holiday vocabulary variety, with no grammar. We were expected to learn useful fixed phrases that we could adapt (to a point). I spent 3 terms in that class (only one night a week mind) but I learned far far more when I invested in some Murphy-type books and got stuck into the rules. (Still can't speak it though!) By the way I'm not saying that the night class was Dogme (far from it) but it certainly wasn't a grammar or form-based class.

But perhaps I am just one of those learners who likes to have rules? I believe that the way we learn involves fitting new knowledge somehow onto existing knowledge - I really struggled with Spanish when I was learning complete phrases becuase I just couldn't remember them entirely.

Don't get me wrong though, I am very much in favour of the Degme principles of putting the students' communciation needs at the centre - I'd just like to ask Dennis (or anyone) if what you are suggesting is that you don't teach grammar or form or whatever AT ALL? Or do you teach it as it arises but don't give it names like "3rd conditional" or "present perfect"? This is a question that I have been wanting to ask for some time.

I've got another question too, but that's probably enough from this beginner for now, except to say to Rob that I am really enjoying your lesson descriptions, which are giving me a lot of inspiration.

Thanks all for listening, and for helping me

Helen
near Brighton, UK



	


	Group: dogme
	Message: 8097
	From: midill@a...
	Date: Do Feb 03, 2005 12:04 

	Subject: Re: Cooking a curry or learning the ingredients


	I really enjoyed your post. I don't have a lot of answers, but am looking 
forwad to the posts of those who do.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8098
	From: Robert M. Haines
	Date: Do Feb 03, 2005 5:24 

	Subject: Dogmetic education in action?


	This message is forwarded with permission from the Global Issues SIG as it pertains to dogme. Enjoy!

Rob

Hi, another alternative education model, far more flexible than Waldorf and very anti-authoritarian, are the Sudbury schools, see http://www.sudburynetwork.org/model.htm This was pioneered by Sudbury Valley School in Massachusetts, founded in 1968 (http://www.sudval.org/ ). Spreading as a democratically run libertarian ed alternative. Students design their own learning *totally*, almost a kind of Dogme infusing a whole curriculum. Explore the site of Brazos Valley Sudbury School in Texas: http://www.houstonsudbury.org/ Read this on "the Art of Doing Nothing" by a Sudbury teacher : http://www.fairfieldschool.org/artonoth.html Here a Sudbury school in Sacramento: www.sacval.org There are about 20 around, from Massachusetts to Israel to Australia. I have no idea about how they run FLT, but Dogme and fiercely independent study seem likely. Here something by Scott Gray on SV schooling: http://www.sudval.org/05_onli_05.html For those in Deutschland: http://www.sudbury.de Bill







[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8099
	From: Robert M. Haines
	Date: Do Feb 03, 2005 5:50 

	Subject: (Over the) hump day - Wednesday I


	Walked into the room yesterday to find four students sitting in the dark. When I tried the light switch the room went completely black and they all screamed. Most of the overhead lights had apparently burnt out. N. was joking that students with glasses would have to sit under the two lights that were still working, and C., seated next to her, was so old (at 22) that she'd not be able to see her paper during class. All very funny, but I wasn't feeling so humorous at the moment. What about another classroom?

Both rooms across the hall were occupied and so was the third one I checked out. I went down the stairs towards the Funeral Services office (smell of embalming fluids wafting in the air) and rounded the corner. There were two of my students making out (snogging?) wildly. I kept walking past, pretending I hadn't seen them. They both quickly pulled, tucked and adjusted themselves and their clothing, striking an innocent sweethearts hugging pose for me. The room next to them was empty, which was a relief. Hopefully it would stay that way for the next two hours.

Back in the dimly lit room, I wrote a note informing people where to go but hadn't noted the room number --- back to the other room! When I returned to write up the room number, N. was standing at the board, chalk in hand, with the first two numbers written up. I gave her the last two digits in the room number, which she misunderstood. Oops, it's not 0-3 it's 53. Got it, good. Let's head over there.

When everyone was in the room, there was chatting among the students about how we used this room last term (true) and wasn't it like old times. A., very timidly approached me to say that J. was still not feeling well. He'd even been to the doctor. I was reminded of P., a student from last year's group who had suffered the death of his sister back home and then a ruptured appendix right after that. I met him the other day as he limped to his host mom's mini-van. He was thin (and he'd started out that way). Despite it all, he was still wearing that bright smile when I asked him how the hospital food had tasted. And I get grumpy when I have a cold...

First thing up in class was to check the homework that students had written for each other. In pairs, there was a lot of discussion about what the text they'd written said and how that compared to the answer. As is usually the case, some people finished before others. Hmm... they looked a bit bored. One girl asked if she could work on her Math homework while she waited. "Sure", I said, "It won't be long now." I asked the others to perform various tasks. We were waiting on just one pair to finish up, but I didn't want to cut them off, they were really engaged in the homework. I asked L. to go around the room asking if there were any important announcements to be made. E. should find out how everyone is feeling this afternoon. Could M. investigate J.'s claim that the students were speaking Spanish in their exchanges with the people milling about? And W., can you tell everyone that we're going to be doing some free writing, so they'll need to take out a piece of paper. Okay, I., you can start at this end of the room and do the same. Now everyone looked busy and there was lots of chatter filling the room again.



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8100
	From: Robert M. Haines
	Date: Do Feb 03, 2005 6:14 

	Subject: Over the) hump day - Wednesday II


	When everyone had settled, L. read the announcements she'd gathered which I then wrote on the board. E. told us that M. was feeling sad, three people were tired and everyone was else was fine. J. felt very good! "Why are you sad, M.?" I asked. She flashed her pearly whites at me and shrugged. "You're smiling, are you sure you're sad?" She laughed along with her classmates. I wondered if the fact that it was her boyfriend asking her how she felt had played a role in determining her answer but didn't mention it.

And, I see everyone has a piece of paper out. Why is that? yes, we're going to do some free writing. I explained that this sort of writing was not to be corrected or given much thought but rather written and left for the next sentence. Our goal would be to fill the page as best we could in the next two minutes. Don't stop writing in English, don't erase, and don't get hung up on errors. Write, write, write. I had to borrow a stop watch and then we started. Everyone wrote like mad, even the ones who usually crank out a sentence a minute were moving write along the page. When we stopped, I had the feeling they could've kept on going for an hour.

Next was the opposite: writing for "perfection", i.e. paying attention to all the details of punctuation, spelling and grammar in order to create a masterpiece. Five minutes, plenty of time to concentrate --- Go...

Once this was over, we talked about how many lines people had written in each paragraph, if they could understand their free writing and how funny some of the sentences were to them. Then I asked everyone to do five minutes more of free writing, which they all jumped right into. Only E. had some problems coming up with something to write about. I told him to just write about anything. Write, write... at which point he looked down and said he would write about his shiny white sneaker. Good!

The students were loving this, but I was sure why. [You see, Helen, even more experienced teacher don't have answers and must reflect and consider outside class just as you do]. The next step was to do two minutes of free speaking. Keep the conversation alive! If your partner stops talking, you start immediately. It should get pretty loud in here. Go! Everyone is conversing up a storm. It's the Interlocutor Express come to town! Is that shy little A. over there blabbering away?! And look at A., it's usually like pulling teeth with that guy! This feels good. Language, the human event, we are commun-i-cat-ing. Make it happen people!

Stop! Now it's time for five minutes of conversation with a focus on form. Consider your words and how you say them. Be careful with your pronunciation and try to get it right. Go... right back into it, although there's a bit more pausing here and there. I'm not sure some people are speaking any differently than they were before. Now that's interesting! 

Next we're back to free speaking for five minutes. Let it rip everybody! This is the home stretch before the break, so pull out all the stops! Go!

I almost think I should just leave the room and come back in an hour or so, but I don't want anyone to get burnt out (like a light bulb, hehehe), so it's time to cool the engines and take a break. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8101
	From: Robert M. Haines
	Date: Do Feb 03, 2005 6:47 

	Subject: Over the) hump day - Wednesday III


	After the break, I dictate a paragraph from a worksheet the students' Natural Resources Technology teacher has sent me about riparian areas (habitats close to aquatic areas). I'm more a fan of dictogloss, but the students insist on dictation at least every now and then. They want it, so I comply. It's not all bad, and I've stopped dictating punctuation unless absolutely necessary. 

After the dictation there are questions about words like 'cone' and 'twig' and some people want me to pronounce this or that for them to listen to. I ask that anyone not finished comparing the text to their version do that at home. I'm going to read it aloud once more now that they've got the original in front of them.

To wrap things up, the last fifteen minutes are used for writing about the writing and speaking activities before the break. I thank each student who hands me his/her paper before leaving. Some see my eyes looking at them, which makes them smile; others look down as if to say, "This won't be very good, but here you go anyway." Some are just shy or thinking about other things, I'm sure. It's so easy for teachers and students, like people in all relationships, to forget to connect with each other by listening beyond the surface of the words spoken and looking at what's behind the gestures and the eyes.

I've just read through the papers about the free writing and speaking. According to what I've read, everyone enjoyed the activity and wants to repeat it regularly because it enabled them to practice English with their defenses down. The activity allowed everyone to participate and afforded students --- and this really amazed me --- the opportunity to correct their pronunciation and 'mistakes'. That really shouldn't amaze me, but I have a hunch there was more correction because of the mixture of free speaking/writing and 'controlled' speaking/writing.

I don't completely understand what happened in yesterday's class. I need to process the whole thing some more. I've read about similar activities and even tried them out in other classes with other learners. Some students, particularly those who often fall silent, granted themselves permission to 'participate (as they put it) and relax in this context. It seems obvious that they should, but I think there's more to it. Other students afford themselves these opportunities outside of class, even with each other. A lot to do with learning styles and personalities. [Dear Helen, no grammar book is going help you with these important matters. It's your relationship with the learners that does the trick there.]

What a wonderful adventure teaching can be! I know that to many such a luxury seems out of reach or even hazardous. But look over at that light coming in under the door of your classroom. Isn't there some way to let it in? Ask the people in the room...

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8102
	From: Robert M. Haines
	Date: Do Feb 03, 2005 7:17 

	Subject: Mirko''s lesson, Helen''s questions, and blogging


	Dear Mirko (sorry if I've got the name wrong, I'm not up to searching for the post right now), can you tell us how the lesson went or has it not yet happened?

Dear Helen, please read my recent post, "(Over the) hump day", where I've left notes in brackets for you in answer to some of your questions as they came up in the context of a lesson.

Dear Jeff, I don't blog. I have something against it, but I couldn't really tell you what. Thanks for the link. I know one of at least one dogme member who does blog, but I can't remember if whether that person wishes for the link to be shared on this list.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8103
	From: fiotf
	Date: Fr Feb 04, 2005 2:34 

	Subject: Re: Cooking a curry or learning the ingredients


	Dennis,
Curiously, or at least by coincidence, it dawned on me today that my 
group known as Pre-Intermediate Jóvenes (young people) is becoming a 
recipes-in-English class. We laughed and said we're going to write 
our own Cooking in English book starting now, as we keep delving into 
brownies, cold remedies, pancakes etc. Cutting Edge sits going cold 
on the side, and the kids go home after class, and come back the next 
day saying they've tried the recipe and it was a hit/success/cleared 
their sinuses. Pure fluke, really, but a combination of that (where 
they can show off culinary skills AND English to aunts, uncles, 
parents and neighbours) and discussion on painters and philosophers 
(they're at that age) seems to have sent them off into a love of 
English. They can't get enough of it. I don't know if they're still 
Pre-Intermediate - despite all my years of experience, I'm bu****ed 
if I know what that is - the first bus stop on The Plateau, perhaps - 
but hey, they're learning and enjoying. SO thanks Dennis, maybe we'll 
do curry next week. Or Circassian Chicken.......







--- In dogme@yahoogroups.com, djn@d... wrote:
> Perhaps I'll regret this post when I've sent it, but I've just 
returned from a TEFL conference 
> where the palm trees waved, the sand was raked and cleared of 
rubbish before 7 in the 
> morning and "cold" was 15 degrees.
> 
> Even in these paradisical surroundings, amongst other discourse, 
there was lots of chat, 
> even anecdotes, about "Once when I was teaching 'used to', "Once 
when I was battling with 
> the Third Conditional"........
> 
> One shouldn't be teaching these items, one should be enabling 
learners to say what they 
> want which MIGHT/COULD include a need of items from these yawn-
making lists.
> 
> Fade in Pete Seeger: "When will they ever learn?...."
> 
> I just looked into 'English Grammar in Use' by R*y*o*d M*r*h* - to 
try to find out what the 
> Third Conditonal is. I honestly never encountered it under that 
name in my working life.
> 
> 1. Present Continuous (I am doing)
> 2. Present Simple (I do)
> 
> on to
> 
> 136. Phrasal verbs(get up/break down [Well, yes] /fill in etc.)
> 
> 
> Am I being arrogant? Despite publishers and examination boards with 
their glossy wares 
> and ministries (thinking of voters) or private school owners 
(thinking of parents) - those that 
> pay us - would it be so difficult to think, talk and write in terms 
of what learners want to 
> understand, say and write (or, to be realistic) what someone else 
wants them to be able to 
> understand, say and write?
> 
> Isn't trying to teach an RM type syllabus (with learning often 
forgotten) so much of the time a 
> question of trying to dream up situations that more or less require 
today's grammar point? . 
> Why not start with the situation that requires the language point?
> 
> "Today I am going to teach you ghee, tumeric and garlic."
> 
> "Today I am going to teach you to cook a curry."
> 
> Which makes more sense?
> 
> This would still not be ideal, but it would be better, surely.
> 
> Dennis



	


	Group: dogme
	Message: 8104
	From: djn@dennisnewson.de
	Date: Fr Feb 04, 2005 8:02 

	Subject: Re: Re: Cooking a curry or learning the ingredients


	Fiona et al (Hi, Al),

Perhaps I mentioned that I read an account recently on the Kosovo English list of an English 
teacher who invited an Indian friend along for three or four lessons.

They discussed the spices used in curry cooking and their various qualities - including 
medicinal. They worked out a menu and drew up a shopping list. They went into town 
together to shop, carefully noting where they had found what.

The next day they all prepared the vegetables and cooked together and then ate the curry.

All of this was done in English, though munching rice, of course, sounds the same in any 
language.


Dennis


PS Wouldn't vegetarian recipes interest the lads and lasses?



	


	Group: dogme
	Message: 8105
	From: Jeff Bragg
	Date: Sa Feb 05, 2005 1:14 

	Subject: Re: Re: Cooking a curry - vegetarian recipes


	There's a (former) English teacher in Kazakhstan who has a
website devoted to veggy cooking, especially the exotic eastern
type. And there's lots more, besides, too...

http://ashycook.topcities.com/

Go take a look - you won't regret it!



=====
jeff
abu dhabi





___________________________________________________________ 
ALL-NEW Yahoo! Messenger - all new features - even more fun! http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 8106
	From: rhochelle
	Date: Mo Feb 07, 2005 5:53 

	Subject: saying hi to my english teacher LUKE MEDDINGS


	WELL THIS MESSAGE IS FOR LUKE MEDDINGS, HE WAS MY DEAREST ENGLISH 
TEACHER BACK IN 99 (LILLIAN BISHOP SCHOOL) AND SINCE I CAME BACK TO 
MEXICO I BEEN TRYING TO GET IN TOUCH WITH HIM, HOPEFULLY THIS WILL 
WORK;I´VE BEEN TRYING TO REACH HIM VIA "LILLIAN BISHOP" WEB SITE ,SIX 
MONTHS AGO, MORE LESS, I GOT INTO THE SITE AND I SEND HIM A MAIL BUT 
UNFORTUNATELLY I DIDN´T GET AND ANSWER.A COPLE OF WEEKS AGO I TRY AND 
LOOK OUT FOR HIM HERE IN YAHOO AND WITH SUCCES, BUT I´M STILL WAITING 
FOR A RESPONSE.I REALLY REALLY REALLY WOULD LIKE TO AT LEAST WRITE TO 
HIM JUST FOR THE OLD TIMES...........SINCE I LEFT LONDON ,I DON´T 
KNOW, I REMEMBER ALL THE THINGS I LIVED THERE, HOW I LIVED, WHO I 
MET, AND I THINK WAS AND STILL IS A VERY IMPORTANT PERSON IN MY 
LIFE;I USED TO QUOTE THIS: NO DAY, BUT TODAY! AND I STILL DO, THAT´S 
WHY I´M STILL LOOKING FOR MY FRIEND, MY CONFIDENT, MY ENGLISH 
TEACHER........
HOPE TO HEAR SOON FROM YOU LUKE.
TAKE CARE AND THANKS,
RHOCHELLE



	


	Group: dogme
	Message: 8107
	From: Adrian Tennant
	Date: Mi Feb 09, 2005 8:42 

	Subject: Stirring the curry


	I know I'm coming in on this a few days late but I've only just got back 
from a teaching trip to Bosnia (-37 one night!)

Anyway, Dennis wrote:
> "Today I am going to teach you ghee, tumeric and garlic."
> "Today I am going to teach you to cook a curry."
> Which makes more sense?

Ah! But how would you make the curry if you didn't have the ghee, tumeric 
or garlic?

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8108
	From: djn@dennisnewson.de
	Date: Mi Feb 09, 2005 9:52 

	Subject: Re: Stirring the curry


	A challenge from the thawed-out Dr. Evil
----------
Dr. E. writes:

" I know I'm coming in on this a few days late but I've only just got
back from a teaching trip to Bosnia (-37 one night!) "

Anyway, Dennis wrote:
> "Today I am going to teach you ghee, tumeric and garlic."
> "Today I am going to teach you to cook a curry."
> Which makes more sense?

Ah! But how would you make the curry if you didn't have the ghee,
tumeric 
or garlic?

Dr Evil "
----------
I reply:

Let's see how far I can take this metaphor.

Ingredients approach
----------------------------

This is a tin of ghee - ghee - ghee. Now, say after me: "Ghee, ghee.."
This yellowish powder is tumeric - tumeric - tu...mer...ic tumeric. Say after me: "Tumeric".
This is a head (?) of garlic. Garlic....garlic etc. etc.

Cooking a curry approach
----------------------------------

Today I'm going to show you how to cook a curry, and, in groups of four, you are going to 
copy me and cook a curry, too.

First, we take the ghee and put about this much in a frying pan. Each group has some ghee 
on their table. Put about this much in the frying pan. OK? Group 3. You've put too much 
ghee in your frying pan. You don't need that much....

etc. etc.

My substantial point was you don't learn lists of words (ingredients) in isolation. You 
acquire/learn them doing (cooking) things.

Dennis - a decadent +2 outside.


----------------------------------------------------------------------
-



	


	Group: dogme
	Message: 8109
	From: Graham Stanley
	Date: Mi Feb 09, 2005 12:08 

	Subject: Re: stirring the curry


	Surely it depends on the expertise/knowledge of the cook, and the audience..

> From: "Adrian Tennant" <adrian.tennant@n...>

> Anyway, Dennis wrote:
> > "Today I am going to teach you ghee, tumeric and garlic."
> > "Today I am going to teach you to cook a curry."
> > Which makes more sense?

To my general English students, it would be different than if I were
teaching my ESP catering students.

To the latter, I'd say "Today I'm going to show you how to cook a
chicken tikka masala", although I'm sure their response would be
"¿Qué?"

> Ah! But how would you make the curry if you didn't have the ghee, tumeric
> or garlic?

>Dr Evil

Use a jar of pre-made curry sauce?

Austin Powers



	


	Group: dogme
	Message: 8110
	From: djn@dennisnewson.de
	Date: Mi Feb 09, 2005 12:28 

	Subject: Re: Re: stirring the curry


	( I'm just trying to make a basic point - by which I mean one of my personal tenets - and I 
confess I believe in proselytization).

"To the latter, I'd say "Today I'm going to show you how to cook a
chicken tikka masala", although I'm sure their response would be
"¿Qué?"

It's your next step that interests me.

Would you give the Spanish for 'chicken tikka masala' (which may well be 'chicken tikka 
masala'). Would you say: "Look that up in your electronic dictionaries", or would you whip 
out a carefully wrapped take-away tray of chicken tikka masala, provide plastic cutlery and 
say: "Taste. That's chicken tikka masala."

Dennis



	


	Group: dogme
	Message: 8111
	From: Robert M. Haines
	Date: Do Feb 10, 2005 8:27 

	Subject: tutorials


	I've arranged a series of one-to-one meetings ('tutorials' to some of you) with students outside of class either before or just after each lesson over the next few weeks. During the meetings, I'd like to ask each student: "If you didn't have to come to class, would you?" 

I suspect this is an unfair question that won't elicit many honest answers. However, if I were to ask the question, and a student told me she would prefer not to attend class if given the choice, a follow up question to her would be: "Is there anything (within reason) that would change your mind?" 

From students who would show up even if attendance were not compulsory I would want to know: "What keeps you coming back?"

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8112
	From: Kevin Laurence Landry
	Date: Do Feb 10, 2005 8:54 

	Subject: Something different to try in class...


	I started a little site to promote using comics in English class. 
Check it out if you are interestd in seeing how yo ucould use comics 
in a TEFL class. We made comic strips in class and I ran a workshop 
for Korean Highschool teachers where they were able to fill in their 
own dialogue for a page from a Marvel comic. I've also used 
Japanese titles with the dialogue in the balloons missing to 
encourage creative language in a context outside of regular 
classroom language. Check it out if you are interested in using 
images and text together in your language classes.


http://www.edactive.com/comicsforeducation/


	


	Group: dogme
	Message: 8113
	From: djn@dennisnewson.de
	Date: Do Feb 10, 2005 9:30 

	Subject: Re: tutorials


	Rob,

I used to use one-to-one interviews, for a different purpose, in my former life. What I found 
ASTONISHING was how differently I perceived students that way. They looked different, 
they sounded different and behaved differently, too. I'm pretty sure they will tell you things 
they would not say surrounded by peers.

Dennis



	


	Group: dogme
	Message: 8114
	From: Robert M. Haines
	Date: Do Feb 10, 2005 7:22 

	Subject: Re: tutorials


	Dennis wrote: "I used to use one-to-one interviews, for a different purpose,
in my former life. What I found ASTONISHING was how differently I perceived
students that way. They looked different, they sounded different and behaved
differently, too. I'm pretty sure they will tell you things they would not
say surrounded by peers."

Dennis,

Students from the last group certainly opened up in ways they never had in
class once they each had a private forum with me. And that was always the
case during my IH (International House) days as well. I agree with what you
write about a change in appearance, etc. Do they also find that we change in
this setting?

After a discussion about tutorials on this list, someone (possibly Dr. E.)
suggested having the students write out questions they wanted me to ask them
during the tutorial instead of me taking the lead and not addressing what
the student wanted to talk about, which sounded like a wonderful idea but
didn't work out so well in *practice*. This time around, I'm considering
asking the students to just write down some questions for me, so the
tutorial doesn't feel like an *interrogation*.

The asterisks are especially for you, Dennis.

Rob



	


	Group: dogme
	Message: 8115
	From: Jay Schwartz
	Date: Fr Feb 11, 2005 9:16 

	Subject: Suggested FCE writing task: A car review


	Hi everyone, I hope you all have been well, since I last posted. Just a quick post on the power of "giving students a real reason to write something" and the reeling effects of teaching too many "exam classes":

In one of my classes, I'm working as a supplemental teacher in a very limited role & only once a week for an hour. The class level is upper-intermediate and is composed of 13-15 year olds who'll attempt taking the FCE this year. Although, my role is limited to doing a variety of integrated oral and listening skills with them, I was bombarded last class by student pleas for intensive help with writing FCE "exam" tasks. The students apparently felt they didn't have enough exposure to writing in their "main class". I agreed on the condition that "everyone put away their course and practice-test books" and that they "take out a piece of paper" for taking notes.

The truth is the coursebook they were using offered no real assistance. It did, however, contain an "B2 level exam related writing task review" section. The section is basically a collection of suggested outlines for articles, informal/formal letters, discursive essays, reviews, proposals, competition entries, information pamphlets, etc. This was useful mainly for the students' quick reference. 

I initially suggested a possible collective project in which everyone could produce something in a related exam format under a common theme. A "hypothetical" magazine format was agreed on. After brainstorming with the class how the various exam writing tasks could be tweaked for inclusion in a magazine, I suggested they organize an editorial meeting and select an editor to run the meeting and delegate tasks (and obviously so the teacher could take two steps back!). After several minutes of indecision, the students insisted I fill the position. Reluctantly, I agreed - but then immediately appointed an "assistant editor" to carry on. That seemed to work (so much for democracy, huh!). By reviewing some real "teen" type magazines (both Greek and English) the school had kept on hand, the students worked out the overall theme of the magazine and even decided who would write what pieces for the magazine's contents.

Examples (student suggested): 
- informal letters: An advice column including both the problem letter and a reply on the topic of exam stress.
- formal letters: a "letter to the editor" in complaint form about a "real" local restaurant that regularly advertises in the "hypothetical" magazine.
- proposals: a proposal to improve the selection of local contestants for the Eurovision Song Contest
- competition entries: the winning entry for a competition for free tickets to FIFA 2006 (the entry titled "What winning the Euro2004 Championship (UEFA) meant to you" (They are Greek students after all!)
- information pamphlets: something on Greenpeace and an advert for a summer sleep-away camp (sigh..)
- articles: various themes on science/technology, disaster relief, and fashion: what to wear when "clubbing"
- discursive essay: point-counterpoint articles: an opinion essay on the artistic value of graffiti and an opposing view supporting that graffiti is an act of vandalism

Basically the students were motivated enough to conjure up their own topics and agree to produce them in a related "exam task" format albeit tweaked for the "hypothetical" magazine.

The one semi-problematic exception was writing reviews:
It was suggested that the magazine include three reviews: a book review, movie review and one other. The book and movie reviews were delegated within seconds. However, no one could think of a third "exam related" item to review. Some students began leafing through their practice test books for ideas. Suddenly, one of the quieter girls in class (I'll call her "Ellie" here) piped up and requested to write the third review. She offered to write a "car" review. 

Pandemonium ensued. Students immediately began to object on the grounds that reviews are only written on various forms of entertainment. Ellie countered that she finds going on trips in her parents' car very entertaining and enjoyable. The other students strongly objected that you CAN'T review a car. She disagreed. In fact, she claimed she had seen many car reviews in magazines. While some students began to acquiesce in theory, they also volleyed in principle "yes, but that's in the REAL world!". They insisted that they had NEVER seen a "car review" in a coursebook or past-paper practice test book as a writing task. Moreover, they offered that the point was moot because "you don't have to write a car review for the FCE exam!". Apparently, they were led to believe this "appeal to authority" by others who claimed "so says Cambridge"!

Needless to say, Ellie was quite disheartened. In fact the whole atmosphere of the class became rather dour for a bit. A request was put into the "editor in-chief" (me) for a judgement call ....

Embarrassingly, after years of the conditioning effects of teaching exam classes, my very first flinching thought to myself was "A car review?? ...nice idea... but...". Thankfully, the good thing about temporary insanity is that it often passes quickly. Deciding not to make a judgement call, I slyly commented to the class in passing "you know, I could take all your articles and really lay them out into a real magazine with pictures and so forth. Then we could photocopy it for the other classes in school. REALLY!".

Shock. The hypothetical magazine, suddenly became a real item and opportunity. The class reacted so enthusiastically, that they heartily agreed to accept the car review. In fact, even some of the boys grudgingly suggested that "writing a car review is really something a guy should do..". I commented as the school bell rang "hold that thought for next class!".

- Jay




---

Checked by AVG anti-virus system (http://www.grisoft.com).
Version: 6.0.851 / Virus Database: 579 - Release Date: 1/29/05

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8116
	From: seeley_tina
	Date: Sa Feb 12, 2005 1:30 

	Subject: Teaching using Dogme


	Hi I'm in the process of doing my DELTA and am interested in 
learning more about Dogme for an assignment and my teaching. Can 
anyone give me any tips?



	


	Group: dogme
	Message: 8117
	From: Zosia Grudziñska
	Date: Sa Feb 12, 2005 8:02 

	Subject: 


	I once had an unpleasant "surprise" of students as a body not having done some project - and that in spite of the topic format and deadline previously jointly negotiated.
Stymied, I initiated a discussion. no go or very little of it... (am talking public school, remember, obligatory, kids with minimal or none internal motivation, plus a rather unsavoury reality of an impoverished backwater little town with 30 percent unemployment, parents often not olny uneducted but not caring a scratch for the kids' future (social security's for that!) plus lotso bozzo meaning alcohol and stuff...
finally I hit upon a question "why do you come to school" and asked for all kinds of reasons from the floor. turned my back to the BBoard carefully and very demonstratively so that they were emboldened to reveal the murky mysteries... a list of reasons stretching from "to have a better future" (urrggh, didn't know someone could be so dumb!) to "meeting blokes" (hark!) through sensible shades of "sometimes interesting" and "parents make me" or "I get money for good grades"...
then I asked them to mark the reasons they consider their theirs and we got quite an interesting little survey - "parents make me" being predominant as well as the "mates await" also in the lead...
so I waws spurned to ask a logical follow-up question "if as of tomorrow you wouldn't have to come to school would you or not? what would you do instead? in what way in your opinion your choice would influence your future?" 
next lesson we had a spate of stimulating texts to share plus some emergent grammar. not to mentioned an enlightened teacher
Zosia

----------------------------------------------------
Lubisz walentynkowe niespodzianki?
Kliknij: http://klik.wp.pl/?adr=www.walentynki.wp.pl%2Fzyczenia.html&sid=310


	


	Group: dogme
	Message: 8118
	From: Robert M. Haines
	Date: So Feb 13, 2005 1:19 

	Subject: Tina''s question


	Tina (?) wrote: "Hi I'm in the process of doing my DELTA and am interested in learning more about Dogme for an assignment and my teaching. Can anyone give me any tips?"

You might start with the home page if you haven't looked at it already. www.teaching-unplugged.com

Beyond that, browse the archives and check out postings that seem relevant to your DELTA assignment. Please ask any other questions about what you find.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8119
	From: Diarmuid Fogarty
	Date: So Feb 13, 2005 11:12 

	Subject: Re: Tina''s question


	Another thing worth doing, Tina, would be to have a look in the Files
section of the group. There is a DELTA assignment there that you might
find useful to look at written by Emma Jones. 

Diarmuid

>>> haines@n... 02/13/05 12:19 AM >>>


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
soley for the use of the individual to whom it is addressed. Any views or
opinions presented are soley those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is stricty prohibited.

********************************************************************************

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8120
	From: seeley_tina
	Date: So Feb 13, 2005 11:19 

	Subject: Re: Diarmuid''s answer


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <dfogarty@c...> 
wrote:
> Another thing worth doing, Tina, would be to have a look in the 
Files
> section of the group. There is a DELTA assignment there that you 
might
> find useful to look at written by Emma Jones. 
> 
> Diarmuid
> 
> >>> haines@n... 02/13/05 12:19 AM >>>
> 
> Thanks Diarmuid

I'll certainly do that

Tina
> 
**********************************************************************
**********
> This e-mail and any files transmitted with it are confidential 
and intended
> soley for the use of the individual to whom it is addressed. Any 
views or
> opinions presented are soley those of the author and do not 
necessarily
> represent those of City College Manchester.
> 
> If you are not the intended recipient, please be advised that you 
have
> received this e-mail in error and that any use, dissemination, 
forwarding,
> printing, or copying of this e-mail is stricty prohibited.
> 
> 
**********************************************************************
**********
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8122
	From: Robert M. Haines
	Date: Fr Feb 18, 2005 4:05 

	Subject: Towards more equitable grading?


	I don't care much for testing and grades, but some students seem to really get off on them, especially the more academically successful among them. A lot of the testing that they want has to do with grammatical and orthographic accuracy, e.g., morphological (word form)/syntactical (word order) errors, and spelling/punctuation errors. An experiment I did today went something like this:

Exam practice: 
1. Students chat about their plans for the weekend in pairs. Then each student chooses to write either:
A) 3 to 5 lines,
B) 5 to 10 lines, or
C) 10 plus lines
about her/his partner's plans. 

2. Students write for ten minutes. Students stop writing and in groups check for errors. The scoring scheme is as follows according to the number of lines written:

A) 3-5 lines subtract 1 point from 100 for each error. 
B) 5-10 lines subtract 3 points for each error.
C)10 plus lines subtract 5 points for each error.

********************
Tonight, the students can choose a topic to write about on the exam tomorrow, looking up vocabulary they'll need for their topic. 

Before the exam practice, when I announced that students would be able to choose the number of lines they write, everyone found that fair. When they saw the scoring scheme, the 'stronger' students had a fit, but the 'weaker' ones seemed perfectly satisfied. The concern was that the stronger students would score miserably and work harder.

In the end, the averages for each group (A,B, and C) turned out as follows:

A) 94 points
B) 94 points
C) 95 points

I'm eager to repeat this tomorrow. It could just be a fluke.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8123
	From: MCJ
	Date: Do Feb 17, 2005 12:01 

	Subject: Re: Towards more equitable grading?


	Robert M. Haines wrote:

> I don't care much for testing and grades, but some students seem to 
> really get off on them, especially the more academically successful 
> among them. 

I have found the same thing with many of my students. They easily
recognize that six or nine or twelve years of grammar instruction and
testing has done very little to improve their English language skills
and normally come to me at pre-intermediate level, if they are not
absolute beginners.

One technique I have used repeatedly in the past is to coach students in
writing their own quizzes. For these we copy the question formats that
are used in their exams (usually multiple choice). They work from
grammar notes and word lists found in their text books. The question
writing process not only sensitizes them to the grammatical and
morphological subtleties that are usually tested, (normally of the "how
many angels can dance of the head of a pin" variety) but it also helps
them to discover question answering strategies for themselves. Most of
the benefit, however, comes from their having to produce correct
questions and this reveals many issues that will not be tested but must
still be learned.

Students usually enjoy doing this kind of writing - always in groups -
because looming exams are what they have been conditioned to respond to
best. I construct their quizzes from the questions that they write, by
choosing the "best" questions, and 100% scores are rare (they write
better questions than I do because they know their weak points better).

These quizzes often anticipate their exam questions with an uncanny
precision, raising their marks in the process. I don't do very much but
sit and watch them and roam around the room chatting.

Omar



	


	Group: dogme
	Message: 8124
	From: zosia grudzinska
	Date: So Feb 20, 2005 4:34 

	Subject: Re: Towards more equitable grading?


	When I started teaching and had this bee in the bonnet about learner
autonomy and partnership (several years ago but it had never stopped since
then) I imagined students prepare tests for their peers and love it. The
first attempts were discouraging inasofar that there was a lot of cheating
going on, since in public schools kids will vie for grades as soon as think
about learning. So I dropped it - but last year, when I finally stopeed
using coursebooks altogether, I came round to it again. Since even with the
last coursebook using groups we gradually came to the conclusion that the
results of grammar tests do not reflect their language competence since the
majority made mistaked in structures which they could produce satisfactorily
while writing or speaking - we decided to make the testing take-away
procedure. Students could choose the range of structures, I compiled the
tests from various sources and gave them out together with an aswner key.
The students were then required to write a report. Some of them didn't
bother to do the test so finally I asked only the ones truly willing to put
in for their customized testsheets. Believe me, they never missed out on
the grammar instruction nor progress monitoring - and left me after five
years of school study mostly at intermidiate or solid pre-int level.
With the next "batch" I resolved to give peer testing another chance, since
I can see that preparing exercises and tasks is the most powerful tool for
learning syntax and generally understanding grammar (or at least stopping to
fear it as some horrifying and incomprehensible monster). Only this time
there are no grades for solving the test, credits are the reward for
preparing one. And the story has changed - plus the students love doing the
exercises prepared by their colleauges. They evaluate later them which is
another bonus - learning to discriminate between a test well-prepared and
botched might be useful in future when they face official testing services
(which sometimes really edit some beautiful dodos!)
Zosia



	


	Group: dogme
	Message: 8125
	From: zosia grudzinska
	Date: So Feb 20, 2005 6:39 

	Subject: Re: Towards more equitable grading?


	and by the way I was writing in haste (can't imagine why? must be an
ingrained habit) and so many mistakes! truly sorry...



	


	Group: dogme
	Message: 8126
	From: Adrian Tennant
	Date: So Feb 20, 2005 7:07 

	Subject: Re: Towards more equitable grading?


	A few lines from Zosia's last posting grab me. One in particular:

> I imagined students prepare tests for their peers and love it. The 
first attempts were discouraging inasofar that there was a lot of cheating 
going on,

How can they cheat?
Surely the whole point of learner-generated tests is that it's in the 
making not the 'testing' that we all gain?!

Dr Evil

(btw - can't wait to meet you at IATEFL Zosia. Anyone else dragging 
themselves along?)


--------------------------------------------------------------------------------



	


	Group: dogme
	Message: 8127
	From: Edward Whiteside
	Date: Mo Feb 21, 2005 7:29 

	Subject: Re: Towards more equitable grading?


	Adrian Tennant <adrian.tennant@n...> wrote:


> I imagined students prepare tests for their peers and love it. The 
first attempts were discouraging inasofar that there was a lot of cheating 
going on,

How can they cheat?
Surely the whole point of learner-generated tests is that it's in the 
making not the 'testing' that we all gain?!

Perhaps they just copied from each other or something. Anyway, where I teach the students believe learning a foreign language is translating and doing grammar tests, especially those multiple choice tests. That is how they were taught in secondary school, college and university and that is what they expect in their English classes. 

If they feel that they are not getting enough grammar tests, they simply complain. They are not interested in the latest trends in language teaching nor latest discoveries in brain research blah blah blah. They just want to know plenty of grammar. They think that they cannot perform effectively in English, well not unless they know the subjunctive, inversion blah blah blah. This was how they were taught in school, college and university. They pay plenty of doss just for you to give them a lecture and a handout ( with material stolen from Murphy's - not the beer ).

They believe that you have to learn the rules of grammar before producing language. Mind you, most of my students just want to pass exams. The goal is the language exam, not the language itself. Communicating in the language is really just a byproduct of the process of passing the exam, getting a piece of paper that will increase your salary.

Cheating is the easiest way to pass tests, exams. They will even cheat in the making of their own tests. Can one say that cheating is also a way of learning? Where I teach it is normal to cheat.
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	Group: dogme
	Message: 8128
	From: Adrian Tennant
	Date: Mo Feb 21, 2005 8:04 

	Subject: Re: Towards more equitable grading?


	Edward wrote;

> Perhaps they just copied from each other or something.

And what's wrong with that?

I am reminded of a conference I attended a few years ago in Romania. An 
American lady had the impertinence to claim that students from Central and 
Eastern Europe were the biggest cheats in the world.
I had no choice but to point out that at the time the book with the 
highest sales in the U.S.A was "How to cheat in your exams" and was eagerly 
being read by students from High School to University. The one thing that 
students in Central and Eastern Europe had over their American counterparts 
was that they were clever enough to cheat without having to spend $9.99 ....

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8129
	From: Schofield James
	Date: Di Feb 22, 2005 11:48 

	Subject: RE: Cheating and language motivation


	Dear Edward,

You wrote:

'Mind you, most of my students just want to pass exams. The goal is the
language exam, not the language itself. Communicating in the language is
really just a byproduct of the process of passing the exam, getting a
piece of paper that will increase your salary.'

I can empathize very strongly with your situation. It can be very
depressing being in an environment where the money motive seems to be
the only reason for learning English. A few years ago I felt very
demoralised about what I believed I was doing, simply teaching English
to engineers and technicians so that they could make their company even
richer and more powerful. I particularly hated doing the oral level
checks to put people into the right groups. There seemed an endless
conveyor belt of candidates for courses and after a few weeks all the
faces and names seemed to blur into one corporate creature with no
individual identity. 

One day I was carrying out perhaps the millionth test of the week and it
came to the part where I asked the candidate about their spare time and
what they did. I had mentally prepared myself to give my
pseudo-sympathetic chuckle when they would say they had no spare time
(this in a country where people have 30 days holiday a year!)and I
believe I had already written down 'mountain biking' in the space in the
form.

The man was very typically dressed for an engineer in the company -
puple shirt and mustard trousers - and not in any way unusual in
anything he had said until then. But when I asked 'And what do you like
to do in your spare time?' he suddenly coughed and looked shifty. I
looked at him properly and rephrased my question:'Do you have any
hobbies? When you're not working?'

He looked at me for a second and blurted out 'I like reading James
Joyce. I try to read it in English.' 

I was staggered and humbled. I had never even tried Joyce (I still
haven't) yet here was somebody who was so excited by him that he wanted
to improve his English to enjoy Joyce more. And I had written him off as
yet another boring engineer with little more than turbine systems or
butterfly valves in his life. 


Very often underneath a very dull exterior is a very dull interior. But
sometimes - and you never know when - people's motivations and inner
drives for learning a language can be very different to what we imagine.
And for me that is what makes teaching English a really fascinating job.


James










---------------------------------



	


	Group: dogme
	Message: 8130
	From: zosia grudzinska
	Date: Di Feb 22, 2005 6:14 

	Subject: Re: Towards more equitable grading?


	> Edward wrote;
>
> > Perhaps they just copied from each other or something.
>
> And what's wrong with that?


there would be nothing wrong with that in the world where peopole learn for
the learning's sake, Adrian. With no marking system which does not serve
the feedback function but is the whole atructure of oppression. In other
words, outside of your(our) run-of-the-mill public education institutions.
A teacher in such circumstances is obliged (by the rules or the work
contract) to mark students and fail them if they don't measure up to some
outward standard. (No matter what their inherent abilities are, by the
way). So when you test students, they should procude correct answers and
the proportion of these is the basis for marking the tests pass or fail
(roughly speaking). When one student gave the other the answers to her
tests and the "cheat" presented them as his true effort, that was cheating -
nothin much to me but another student would be honest and get a lower mark.
That was a problem. At least for me. Of course now I have smartened up and
I cheat the system!
Zosia



	


	Group: dogme
	Message: 8131
	From: Edward Whiteside
	Date: Di Feb 22, 2005 9:13 

	Subject: Re: RE: Cheating and language motivation


	I get the impression that learning in EFL is just a byproduct. EFL seems to have more to do with selling course, books, cassettes, cds, exams, and so on. Many EFL teachers seem to be only backpackers (teaching is just a means to make cash on the road) or entertainers. 

I think DOGME hits the hammer on the nail...
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	Group: dogme
	Message: 8132
	From: Diarmuid Fogarty
	Date: Mi Feb 23, 2005 8:32 

	Subject: Re: RE: Cheating and language motivation


	>>> ed3698300@y... 02/22/05 8:13 pm >>>

I get the impression that learning in EFL is just a byproduct. EFL
seems to have more to do with selling course, books, cassettes, cds,
exams, and so on. Many EFL teachers seem to be only backpackers
(teaching is just a means to make cash on the road) or entertainers. 

I think DOGME hits the hammer on the nail...

#########

I don't.

Diarmuid


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
soley for the use of the individual to whom it is addressed. Any views or
opinions presented are soley those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is stricty prohibited.
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	Group: dogme
	Message: 8133
	From: Celso Camargo
	Date: Do Feb 24, 2005 2:01 

	Subject: Re: RE: Cheating and language motivation


	Greetings from lurkdom.

I would really like to know where does the person who did not sign the
message in reference get that impression from?

(Ops, ending a sentence with a preposition??)

As Diarmuid said, neither do I.

Celso Camargo
EFL Teacher - FOCUS I.E.P.
Porto Alegre, RS-Brazil

-----Mensagem Original----- 
De: "Diarmuid Fogarty" <dfogarty@c...>
Para: <dogme@yahoogroups.com>
Enviada em: quarta-feira, 23 de fevereiro de 2005 04:32
Assunto: Re: [dogme] RE: Cheating and language motivation





>>> ed3698300@y... 02/22/05 8:13 pm >>>

I get the impression that learning in EFL is just a byproduct. EFL
seems to have more to do with selling course, books, cassettes, cds,
exams, and so on. Many EFL teachers seem to be only backpackers
(teaching is just a means to make cash on the road) or entertainers.

I think DOGME hits the hammer on the nail...

#########

I don't.

Diarmuid


***************************************************************************
*****
This e-mail and any files transmitted with it are confidential and
intended
soley for the use of the individual to whom it is addressed. Any views or
opinions presented are soley those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination,
forwarding,
printing, or copying of this e-mail is stricty prohibited.

***************************************************************************
*****

[Non-text portions of this message have been removed]




To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
Yahoo! Groups Links



	


	Group: dogme
	Message: 8134
	From: Edward Whiteside
	Date: Do Feb 24, 2005 2:25 

	Subject: Re: RE: Cheating and language motivation


	Haven't you ever been to a conference? At first sight they appear to be teacher workshops. In reality, however, they are gimmicks to flog the latest TEFL materials. EFL seems to be about making dosh than educating people. 



Celso Camargo <clcm@P...> wrote:

Greetings from lurkdom.

I would really like to know where does the person who did not sign the
message in reference get that impression from?

(Ops, ending a sentence with a preposition??)

As Diarmuid said, neither do I.

Celso Camargo
EFL Teacher - FOCUS I.E.P.
Porto Alegre, RS-Brazil

-----Mensagem Original----- 
De: "Diarmuid Fogarty" 
Para: 
Enviada em: quarta-feira, 23 de fevereiro de 2005 04:32
Assunto: Re: [dogme] RE: Cheating and language motivation





>>> ed3698300@y... 02/22/05 8:13 pm >>>

I get the impression that learning in EFL is just a byproduct. EFL
seems to have more to do with selling course, books, cassettes, cds,
exams, and so on. Many EFL teachers seem to be only backpackers
(teaching is just a means to make cash on the road) or entertainers.

I think DOGME hits the hammer on the nail...

#########

I don't.

Diarmuid


***************************************************************************
*****
This e-mail and any files transmitted with it are confidential and
intended
soley for the use of the individual to whom it is addressed. Any views or
opinions presented are soley those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination,
forwarding,
printing, or copying of this e-mail is stricty prohibited.
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	Group: dogme
	Message: 8135
	From: djn@dennisnewson.de
	Date: Do Feb 24, 2005 3:02 

	Subject: Publishers v. education in TEFL


	Edward writes:

"Haven't you ever been to a conference? At first sight they appear to
be teacher workshops. In reality, however, they are gimmicks to flog
the latest TEFL materials. "


Edward - over-generalization? I accept that the relationship between publishers and 
teachers (and writers) and conferences is at time uneasy. But I was at a British Council 
TEFL conference in Berlin last week, and I was totally unaware of the publishers, I didn't 
even visit their stands.

A lot of the responsibility devolves on the organisors of a conference. They must ensure that 
they remain in charge and they must mark all talks which are, in fact, promotional.

You also wrote:

"EFL seems to be about making dosh than
educating people. "
.
I agree this often appears to be the case with certain employers in the private sector. 
Interestingly I think it is very rarely true of classroom teachers.

Dennis



	


	Group: dogme
	Message: 8136
	From: Russell Kent
	Date: Do Feb 24, 2005 4:15 

	Subject: Re: Publishers v. education in TEFL


	Hi Everyone,

Aren't teachers in private institutions also classroom teachers?

Russ



djn@d... wrote:

>
> Edward writes:
>
> "Haven't you ever been to a conference? At first sight they appear to
> be teacher workshops. In reality, however, they are gimmicks to flog
> the latest TEFL materials. "
>
>
> Edward - over-generalization? I accept that the relationship between 
> publishers and
> teachers (and writers) and conferences is at time uneasy. But I was at 
> a British Council
> TEFL conference in Berlin last week, and I was totally unaware of the 
> publishers, I didn't
> even visit their stands.
>
> A lot of the responsibility devolves on the organisors of a 
> conference. They must ensure that
> they remain in charge and they must mark all talks which are, in fact, 
> promotional.
>
> You also wrote:
>
> "EFL seems to be about making dosh than
> educating people. "
> .
> I agree this often appears to be the case with certain employers in 
> the private sector.
> Interestingly I think it is very rarely true of classroom teachers.
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> *Yahoo! Groups Sponsor*
> ADVERTISEMENT
> click here 
> <http://us.ard.yahoo.com/SIG=129m1skql/M=298184.6018725.7038619.3001176/D=groups/S=1705043336:HM/EXP=1109340201/A=2593423/R=0/SIG=11el9gslf/*http://www.netflix.com/Default?mqso=60190075> 
>
>
>
> ------------------------------------------------------------------------
> *Yahoo! Groups Links*
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>
>------------------------------------------------------------------------
>
>No virus found in this incoming message.
>Checked by AVG Anti-Virus.
>Version: 7.0.300 / Virus Database: 266.4.0 - Release Date: 22-2-2005
> 
>


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.300 / Virus Database: 266.4.0 - Release Date: 22-2-2005



	


	Group: dogme
	Message: 8137
	From: helenwest1@a...
	Date: Do Feb 24, 2005 4:42 

	Subject: Re: Publishers v. education in TEFL


	Re the comment: "Aren't teachers in private institutions also classroom teachers?"

I believe the previous post referred to the the employers rather than the teachers they employ.

Aren't all conferences supported by a commercial element? Aren't they just like the ads in professional mags? 

Helen



	


	Group: dogme
	Message: 8138
	From: Edward Whiteside
	Date: Do Feb 24, 2005 8:20 

	Subject: Re: Publishers v. education in TEFL


	What do you think of this? Read it on a TEFL site: 

"Save your money! A piece of paper is not necessary to guarantee you a job in the world of TEFL. Some institutes tell you that because they want to make money. Some teachers tell you that because they were taken in by all the hype that you need one. Let me tell you the truth: You don't need a TEFL certificate. Nope, you don't need one at all. 

If you don't a piece of paper, what do you need? Well, for a start, you should be able to communicate well in English; you should have an interesting personality; you should be creative and energetic; you should be willing to learn and to experiment; you should be able to deal with different types of people; you should be motivated and dedicated, and much more... 

Just because you have a piece of paper does not qualify you to be a teacher of English as a Foreign Language. There are many "would be" teachers out there with certificates who know nothing about teaching (nor the English language). 

And by the way, did you know that none of these certificates are accredited??? Don't let any institute tell you otherwise. Such institutes are businesses. They want to make lots of money. They want your money!!! Why pay so much money for a four week course and a piece of paper??? 

Come on!!! Wake up!!!! Don't believe all the propaganda!!! Save your money and go out and teach and earn instead!!!"

helenwest1@a... wrote:

Re the comment: "Aren't teachers in private institutions also classroom teachers?"

I believe the previous post referred to the the employers rather than the teachers they employ.

Aren't all conferences supported by a commercial element? Aren't they just like the ads in professional mags? 

Helen
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	Group: dogme
	Message: 8139
	From: djn@dennisnewson.de
	Date: Do Feb 24, 2005 9:14 

	Subject: Re: Publishers v. education in TEFL


	Dear Helen,

What do I think?

It is certainly true that there are TEFL jobs to be got without qualifications. I wonder how 
much they are paid. An awful lot of employers, though, wouldn't look at someone without 
qualifications.

Mind you..... My daughter, for example, was in her second country and her second or third 
job before she was actually asked to produce a copy of the degree which she said 
(truthfully) she had.

Dennis



	


	Group: dogme
	Message: 8140
	From: fiotf
	Date: Fr Feb 25, 2005 12:12 

	Subject: Re: Publishers v. education in TEFL


	Hi,
somewhere round post 3400, there's a thread on EFL as a profession - 
or not, and then at 5597 there's one starts on conferences and the 
reasons behind.

Have a read, Edward.........

Fiona





--- In dogme@yahoogroups.com, djn@d... wrote:
> Dear Helen,
> 
> What do I think?
> 
> It is certainly true that there are TEFL jobs to be got without 
qualifications. I wonder how 
> much they are paid. An awful lot of employers, though, wouldn't 
look at someone without 
> qualifications.
> 
> Mind you..... My daughter, for example, was in her second country 
and her second or third 
> job before she was actually asked to produce a copy of the degree 
which she said 
> (truthfully) she had.
> 
> Dennis



	


	Group: dogme
	Message: 8141
	From: Edward Whiteside
	Date: Fr Feb 25, 2005 12:53 

	Subject: Re: EFL = Earn F-ing Lots (of dosh)


	I suppose they are classroom teachers, but are most of them qualified teachers? Most of them are backpackers. Mind you, in many private language schools... well, they are not really educational institutions, are they? They are commerical institutions. Teachers are referred to as trainers or consultants and students are referred to as clients. The focus is making money by keeping client's happy, whether they learn or not. 

Flogging courses and books and exams seems to be what it is all about. Learning tends to be a mere byproduct. EFL seems to outdo other disciplines in regards to exams and materials. 

Private languages schools tend to charge high fees and pay their staff a lousy salary. For example, chain schools like inlingua and Berlitz. In Germany, for instance, an employee in McDonalds earns more than an employee in inlingua.

Nowadays you don't need to do the four week TEFL course. You can buy a life experience TEFL certificate. That is good enough for many private language schools. A life experience TEFL cert will cost you only 100 pounds sterling. They used to promote them on www.tefl.net.
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	Group: dogme
	Message: 8142
	From: Diarmuid Fogarty
	Date: Fr Feb 25, 2005 1:44 

	Subject: Re: EFL = Earn F-ing Lots (of dosh)


	I fail to see what qualifications, profit-making and the like have to do
with Dogme (although I'd be happy to be enlightened). Personally, I
couldn't give a monkey's what qualifications people have as long as
their students are happy with them and feel that they are learning.

Diarmuid
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	Group: dogme
	Message: 8143
	From: Edward Whiteside
	Date: Fr Feb 25, 2005 8:04 

	Subject: Re: Publishers v. education in TEFL


	Well, it probably has more to do with it than the messages we have had about dating agencies and vegetarian food...

You have a point though. As long as the students are having a good time. It is not just about business. It's about entertainment as well.


Send instant messages to your online friends http://uk.messenger.yahoo.com 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8144
	From: Robert M. Haines
	Date: Sa Feb 26, 2005 1:00 

	Subject: EFL/ESL


	It is probably accurate to say that much of EFL and ESL involves helping students understand and pass formal examinations such as the Cambridge Exams, IELTS, and TOEFL. It's just as probable that a coursebook culture has been developed to support the perceived need for materials that enable teachers to do this work.

In 'Rules, Patterns and Words' (CUP, 2003), Dave Willis rightly points our that it's most often the case that what we teach is not what is learned, so that students can usually pass English language exams because they have time to carefully consider the language they use. Once the exam is over, however, spontaneous use of English is not likely to resemble what worked so well on the exam. Remember Dennis' son (I think it was) asking Dennis to cut out the 'real' English and help with school English?

Willis highlights Recognition, System building, Exploration and Rehearsal as three language learning processes. Teachers can intervene in all processes but Exploration, which is an unconscious process necessary to work out what can never be taught, "... whereby learners discover and refine the language for themselves." One form of teacher intervention, consciousness-raising activities, are listed as a possible source of assistance with this process though. Recognition means "...drawing students' attention to aspects of language form." System building is "...a conscious process whereby students try to work out rules..." and Rehearsal consists of learners working to develop routines assisted and led by the teacher.

Willis' view of what EFL and ESL should entail is a pretty standard one. Dogme incorporates the essential social component of (language) learning by asking us to remember not just systemic aspects but also humanistic ones: "Language as sharing" as Peter Roe calls it. Without people using language to make meaning, lists like this one would be made up solely of the empty shells of language.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8145
	From: djn@dennisnewson.de
	Date: Sa Feb 26, 2005 7:39 

	Subject: Re: EFL/ESL


	Rob,

I very much enjoyed your 'almost a review' of Willis' book - and you neatly place dogme in a 
wider context.

Do you know Willis' - 'The Lexical Syllabus': A new approach to language learning' ? 
COBUILD 1990 ISBN 0 00 370284 7

I reckon the Intro & Chapters 1 and 2 would make a very useful reading on any teacher 
training/education course.

It was my son who said said something like: "You are teaching me English English, but I 
need to learn school English."

Quite as pertinently someone on this list from Greece reported a learner who said, roughly, " 
I'm not interested in learning English, I just want you to help me to pass the exam."

Dennis



	


	Group: dogme
	Message: 8146
	From: Susan Kelly
	Date: Sa Feb 26, 2005 9:16 

	Subject: Re: Digest Number 1298


	Omar, could you share some examples of the students'
questions? I'm curious about what they come up with.

Thanks,

Susan




__________________________________ 
Do you Yahoo!? 
Take Yahoo! Mail with you! Get it on your mobile phone. 
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	Group: dogme
	Message: 8147
	From: Adrian Tennant
	Date: Sa Feb 26, 2005 10:17 

	Subject: Re: EFL = Earn F-ing Lots (of dosh)


	Edward,

I'm not quite sure what world you live in, but it certainly isn't the 
reality of 99% of EFL around the world. Sure, there are private languages 
schools (or call them what you like) similar to the ones you mention, but 
the majority of EFL (or more acurately - Englisgh as a school language) is 
taught by non-native teachers in state schools. Many of these teachers have 
5 year degrees and teaching qualifications, and many are incredibly 
dedicated spending time and money (which they have little of) on continuing 
to develop. Like all jobs, professions etc there are people who take 
advantage, peple who only want to make a fast buck, etc. But, don't tar 
everyone with the same brush.

Dr Evil



----- Original Message ----- 
From: "Edward Whiteside" <ed3698300@y...>
To: <dogme@yahoogroups.com>
Sent: Friday, February 25, 2005 11:53 AM
Subject: Re: [dogme] EFL = Earn F-ing Lots (of dosh)


>
>
> I suppose they are classroom teachers, but are most of them qualified 
teachers? Most of them are backpackers. Mind you, in many private language 
schools... well, they are not really educational institutions, are they? 
They are commerical institutions. Teachers are referred to as trainers or 
consultants and students are referred to as clients. The focus is making 
money by keeping client's happy, whether they learn or not.
>
> Flogging courses and books and exams seems to be what it is all about. 
Learning tends to be a mere byproduct. EFL seems to outdo other disciplines 
in regards to exams and materials.
>
> Private languages schools tend to charge high fees and pay their staff a 
lousy salary. For example, chain schools like inlingua and Berlitz. In 
Germany, for instance, an employee in McDonalds earns more than an employee 
in inlingua.
>
> Nowadays you don't need to do the four week TEFL course. You can buy a 
life experience TEFL certificate. That is good enough for many private 
language schools. A life experience TEFL cert will cost you only 100 pounds 
sterling. They used to promote them on www.tefl.net.
>
>


--------------------------------------------------------------------------------
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	Group: dogme
	Message: 8148
	From: MCJ
	Date: Fr Feb 25, 2005 2:47 

	Subject: Re: Digest Number 1298


	Susan Kelly wrote:
> Omar, could you share some examples of the students'
> questions? I'm curious about what they come up with.

They just happen to do doing one today - we have a "Mid Term Exam" on 
Tuesday, so they were writing questions last week. This group is 
studying American Headway One. The question format mimics their exams. 
They have an uncanny ability to anticipate exam questions, and sometimes 
write better items than the examiner.

Omar

____

1. He __________ from Taiwan.
A. come
B. comes
C. is come

2. She __________ in Kenya.
A. lives
B. lived
C. live

3. How many languages __________ you __________?
D. does / speak
E. do / speak
F. do / speaks

4. Where __________ she study?
A. was
B. does
C. do

5. My __________ name is Anna.
A. wife is
B. wife’s
C. wives

6. When does he __________?
A. get up
B. got up
C. gets up

7. I live __________ an apartment.
A. at
B. an
C. in

8. __________ play __________ everyday?
A. Our / it
B. Us / its
C. They / it

9. Omar and I are using the computer everyday. __________ use __________ 
now.
A. We / its
B. We / it
C. We / us
10. Are you married? Yes, __________.
A. I do
B. I’m
C. I am

11. Are you American? No, __________.
A. I amn’t
B. I don’t
C. I’m not

12. Her name’s Anna. __________ a student.
A. Shes
B. She’s
C. His

13. __________ a teacher.
A. Stephen’s
B. Stephen is
C. Stephen



> 
>



	


	Group: dogme
	Message: 8149
	From: Adrian Tennant
	Date: Sa Feb 26, 2005 2:46 

	Subject: Re: Publishers v. education in TEFL


	Edward wrote:

> What do you think of this? Read it on a TEFL site:
> And by the way, did you know that none of these certificates are 
accredited???
> Come on!!! Wake up!!!! Don't believe all the propaganda!!!

Edward, don't believe everything you read on the Internet. For example, 
the CELTA course is accredited ny UCLES (The University of Cambridge) and 
the Trinity Certificate is accredited by Trinity College London.

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8150
	From: djn@dennisnewson.de
	Date: Sa Feb 26, 2005 8:09 

	Subject: Poem by John Agard


	Alan Pulverness read this poem at a recent conference in Berlin, and I thought members of 
the list might enjoy it - even creatively use it.

Dennis

-----

Listen Mr Oxford don


Me not no Oxford don
me a simple immigrant 
from Clapham Common 
I didn’t graduate 
I immigrate

But listen Mr Oxford don 
I’m a man on de run 
and a man on de run 
is a dangerous one

I ent have no gun
I ent have no knife
but mugging de Queen’s English 
is the story of my life

I dont need no axe 
to split up yu syntax 
I dont need no hammer 
to mash up yu grammar 

I warning you Mr Oxford don 
I’m a wanted man
and a wanted man 
is a dangerous one

Dem accuse me of assault
on de Oxford dictionary
imagine a concise peaceful man like me 
dem want me serve time
for inciting rhyme to riot 
but I rekking it quiet 
down here in Clapham Common

I’m not a violent man Mr Oxford don 
I only armed wit mih human breath 
but human breath
is a dangerous weapon

So mek dem send one big word after me
I ent serving no jail sentence
I slashing suffix in self defence
I bashing future wit present tense
and if necessary

I making de Queen’s English accessory to my offence


JOHN AGARD
from Mangoes and Bullets, Serpent’s Tail, 1985



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8151
	From: Edward Whiteside
	Date: Sa Feb 26, 2005 8:41 

	Subject: Re: Poem by John Agard


	That is an excellent poem.

djn@d... wrote:
Alan Pulverness read this poem at a recent conference in Berlin, and I thought members of 
the list might enjoy it - even creatively use it.

Dennis

-----

Listen Mr Oxford don


Me not no Oxford don
me a simple immigrant 
from Clapham Common 
I didn’t graduate 
I immigrate

But listen Mr Oxford don 
I’m a man on de run 
and a man on de run 
is a dangerous one

I ent have no gun
I ent have no knife
but mugging de Queen’s English 
is the story of my life

I dont need no axe 
to split up yu syntax 
I dont need no hammer 
to mash up yu grammar 

I warning you Mr Oxford don 
I’m a wanted man
and a wanted man 
is a dangerous one

Dem accuse me of assault
on de Oxford dictionary
imagine a concise peaceful man like me 
dem want me serve time
for inciting rhyme to riot 
but I rekking it quiet 
down here in Clapham Common

I’m not a violent man Mr Oxford don 
I only armed wit mih human breath 
but human breath
is a dangerous weapon

So mek dem send one big word after me
I ent serving no jail sentence
I slashing suffix in self defence
I bashing future wit present tense
and if necessary

I making de Queen’s English accessory to my offence


JOHN AGARD
from Mangoes and Bullets, Serpent’s Tail, 1985



[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 8152
	From: Jay Schwartz
	Date: So Feb 27, 2005 9:41 

	Subject: Re: Publishers v. education in TEFL


	Doc wrote:
> the CELTA course is accredited ny UCLES (The University of Cambridge) and
> the Trinity Certificate is accredited by Trinity College London.

With complete deference to Doc and in only reference to his words..

I'd like to suggest that on the surface this sounds a bit like a logical
fallacy:
Jay is a teacher trainer.
Jay creates a teacher training course.
Jay teaches the teacher training course.
Therefore, Jay's teacher training course is accredited (by Jay).

To break this "vicious cycle" Jay gets someone else to run his teacher
training course, which he then oversees and "accredits".
See, the term accreditation seems to imply some foreign body of an academic
or quality nature that oversees the program in question. Thus, Jay then
becomes the accrediting body. (JLES - Jay's Language Examination Syndicate).
LOL

It all seems a bit ambiguous to me ("ambiguity" being another logical
fallacy). Furthermore, mentioning the involvement of a university, however
prestigious, also smacks of an "appeal to authority", yet another logical
fallacy (sigh). Who accredits the accreditors? Public opinion? The mass
media? The quantity and quality of advertising?

Similarly, if a teacher on a job interview claims that he or she follows a
DOGME approach to ELT, who can verifiably verify this? Moreover, the same
can be said of CLT. Since it is often referred to as an approach not a
methodology, who can validly certify a teacher's proficiency in using this
approach? Public consensus through classroom observation?

Just to confuse the issue a bit, I offer the following: I attended a panel
discussion that included Penny Ur and Rod Ellis. At one point Penny posited
that we should be exposing students to elements of "English as an
International Language" (EIL), because this is a form of English that
students are begin exposed to in the real world. Rod disagreed, at least for
the short term. He suggested that if EIL existed, where are the supporting
grammars, dictionaries, corpora etc.

Finally, what ever happened to just attending conferences or seminars for
the sake of your own personal and professional development or just for the
chance to meet like-minded colleagues? I can only assume that most of the
people who joined this e-group did so out of their own interest and
motivation, as opposed to thinking they might get some "approved
certificate" in hand for their participation.

- Jay
(Director of Quality Assurance for JLES)

PS. Invariably, someone will suggest to me the tired old cliche: "you seem
to have a problem with authority figures". lol



	


	Group: dogme
	Message: 8153
	From: djn@dennisnewson.de
	Date: So Feb 27, 2005 9:57 

	Subject: Re: Publishers v. education in TEFL


	JS - as opposed to JB -

For me the problem is that assessment, including external examinations, and accreditation 
etc. seem to be future employment and employee-led and not driven by research into ELT 
teaching and learning.

And you are right about waving around the impresssive word "University". Oxbridge is full of 
places that include the word university in their title - University Bookshop, University Hotel 
and, of course, University Language School - none of them having any formal relations with 
the university at all.

Of course the relationship between publishers and conferences is more complex and, 
personally, I would say not wholly evil.

(Your example with dogme is well-chosen. 'dogme' has not been patented, so to call oneself 
a 'dogme teacher' is, legally, meaningless. To practising teachrs, though, it can ssignify a 
lot).

Dennis



	


	Group: dogme
	Message: 8154
	From: Adrian Tennant
	Date: So Feb 27, 2005 10:50 

	Subject: Re: Publishers v. education in TEFL


	Hi Jay & Dennis,

Sure, who accredits the acceditors. But the same could be said for 
doctors, lawyers ... a s*** ...

Dr Evil
(still laughing)



--------------------------------------------------------------------------------



	


	Group: dogme
	Message: 8155
	From: Russell Kent
	Date: So Feb 27, 2005 2:57 

	Subject: Re: Publishers v. education in TEFL


	Hi Everyone,

Jay Schwartz wrote:

>
> Just to confuse the issue a bit, I offer the following: I attended a panel
> discussion that included Penny Ur and Rod Ellis. At one point Penny 
> posited
> that we should be exposing students to elements of "English as an
> International Language" (EIL), because this is a form of English that
> students are begin exposed to in the real world. Rod disagreed, at 
> least for
> the short term. He suggested that if EIL existed, where are the supporting
> grammars, dictionaries, corpora etc.
>
Perhaps the following might help Rod and any others who are interested.


Regards

Russ Kent

English as an International Language (EIL)


This vision of norms and models has helped a new variety of English 
evolve, English as an International Language (EIL). EIL introduces 
issues of pronunciation that ELT professionals have to address. Jenkins 
(1998) argues that the ELT profession has for far too long regarded the 
notion that students’ target pronunciation should copy RP or General 
American as the ideal, and anything that deviates from this is 
incorrect. She argues that this is unattainable for students and that we 
should use RP and GA as models not norms. She quotes Dalton and 
Seidlhofer (1994), “If we treat RP and/or General American as a model, 
we use them as points of reference and models for guidance. We decide to 
approximate them to more or less according to the demands of a specific 
situation” (Ibid p. 124). To enable this she feels that teachers should 
concentrate on “three core phonological areas, sounds /(consonant 
deletion)/, nuclear stress /(stress defines meaning)/ and articulatory 
setting /(accent or dialect)/” (Ibid p. 125 my parentheses). She is also 
believes that non-native teachers are better equipped to teach EIL and 
that it is better taught in a multilingual classroom, rather than 
monolingual so students have a genuine need to communicate. Such 
circumstances will also produce non-native models that students can use 
to help pronunciation. The research of such models in an unscripted 
natural setting has been carried out by Seidlhofer. Under her direction, 
the Vienna-Oxford Corpus of English (VOICE) has been compiled. This has 
recorded lexis from EIL spoken by non-native speakers with different L1 
backgrounds who have not been educated in English. She feels that this 
will provide precisely the linguistic information that teachers need to 
have as pronunciation models for teaching EIL. She argues that this 
would also have benefits for non-native teachers which, she points out, 
are the majority of teachers of English in Europe (Seidlhofer, 2002).




-- 
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	Group: dogme
	Message: 8156
	From: Robert M. Haines
	Date: So Feb 27, 2005 8:22 

	Subject: Who''s watching over us?


	Jay's point about The Accreditors might remind us that anything goes in the classroom (and elsewhere) depending on the elasticity of the rules and regulations by which we are obliged or compelled to abide. 'Whatever works' is the motto for some of us, and is it such a carefree slogan? 

Discovering the most effective means of learning is not necessarily an easy task. Doing that in an environment where administrators have a tight reign on lesson plans and materials and/or students have very narrow ideas of what learning means is even tougher. 

Most of us have been asked at some point in our training as teachers to jump through hoops and perform for people with clipboards and checklists. We know how uncomfortable we felt then, so we can work towards a more meaningful and natural dialog with learners once we've assumed 'control' of the classroom.
****************************************************************************************************************************

If you're following Dave Willis in Rules, Patterns and Words, you'll find that he recommends Improvisation and Consolidation in the classroom. The first are activities to help learners notice gaps in their spontaneous use of the target language, and the second holds that we afford learners opportunities to prepare for language use so that they might incorporate what lies beyond their current ability. Our very own Scott Thornbury has highly recommended the book: http://www.onestopenglish.com/ProfessionalSupport/ask/grammar_thornbury_reporting.htm

As I read, I am reminded of my days on the CELTA. Willis reminds me of a lot of things that now seem obvious to me as a teacher, which is not a bad thing by the way. One can also see Willis' favoritism of TBL behind his Consolidation activities, although *I* read dogme into both Consolidation and Improvisation. 
*****************************************************************************************************************************

Willis recounts his days teaching his own English to Ghanaians who shared a dialect that would not help them pass exams designed by people who placed value on questions tags and reported speech. Willis himself seems to treasure reported speech and other forms of language that feature prominently in most coursebooks. Anyhow, the single tag Ghanaians used with all questions, similar to 'innit', wouldn't do if these students were to pass their exams. And that brings Willis to how what is taught is often not learnt and vice versa. It brings me to the point made on the list about EIL. Some of you might recall B. Seidlhofer and J. Jenkins as guests on another list a few months ago (or has it been longer, Dennis?) 

One of the issues surrounding EIL is whether there's a genuine will on the part of some ELT practitioners to move away from the RP ideal. Is Rod Ellis telling Penny Ur and the rest of us that we should wait for the trend to spread further around the globe, or is he attempting to preserve the status quo, realizing that many of us could be out of a job if Seidlhofer and Co. are right? Some fear that 'English without borders' will go the way of Latin, which became French, Italian, etc., or Sanskrit, so that we English-speaking folks no longer understand each other. Haven't we reached that point already? Others argue that having a universal standard doesn't have to be seen as dogmatic but can level the pitch for language users.

Rob











[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8157
	From: Jay Schwartz
	Date: So Feb 27, 2005 9:47 

	Subject: Re: Who''s watching over us?


	Rob wrote: Is Rod Ellis telling Penny Ur and the rest of us that we should
wait for the trend to spread further around the globe, or is he attempting
to preserve the status quo, realizing that many of us could be out of a job
if Seidlhofer and Co. are right?

Since I'm the one that brought this up - I'd have to say it was the former.
My understanding of his comments on the panel was that he wasn't trying to
preserve the status quo but rather qualify to some extent what was actually
happening out there in the "real world".

I think it's safe to say that as a researcher / scientist you'd have to base
conclusions on hard data within some commonly accepted framework, at the
very least for the sake of maintaining scientific methodology and ultimate
validity.

However, if you follow this line of reasoning as it applies to the arts and
language... then we are in danger of having our collective "poetic license"
revoked.

Perhaps the issue, as one of my colleagues sitting next to me mentioned was
how do you "practically" teach something that is constantly evolving in ways
that undermines the very principles (in this case grammar for example) which
have become the status quo?

- Jay



	


	Group: dogme
	Message: 8158
	From: Robert M. Haines
	Date: So Feb 27, 2005 10:15 

	Subject: Living language


	Jay writes that a colleague mentioned: "Perhaps the issue, as one of my colleagues sitting next to me mentioned was
how do you "practically" teach something that is constantly evolving in ways that undermines the very principles (in this case grammar for example) which have become the status quo?"

That's the question of living language: Is there such a thing? Isn't every bit of language 'dead' once produced? Some of the hard data Ellis might look at is in the form of 'non-standard' English, as illustrated in the excerpt below:

"The ICE (International Corpus of English) has English from 18 different countries. The Kolhapur Corpus of Indian English was created many years ago (late 1980s?). Many colleagues are looking at other languages. Some are beginning to create audio and video corpora (to study non-verbal aspects of communication, "socio-physical settings"... There are historical corpora to allow us to see changes in language/discourse/society over time."

There's a routine in ELT, based on teacher training courses, student expectations and the popular notion of language as system. Break the routine and people will, at the very least, question your integrity.

Rob






[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8159
	From: djn@dennisnewson.de
	Date: Mo Feb 28, 2005 7:21 

	Subject: Re: Who''s watching over us?


	Jay Schwartz writes:

"Perhaps the issue, as one of my colleagues sitting next to me mentioned
was how do you "practically" teach something that is constantly evolving
in ways that undermines the very principles (in this case grammar for
example) which have become the status quo?

I'd suggest the colleague sitting next to Jay is unnecessarily worried. Language does change 
all the time, but not completely and not across the board. There is enough core stuff that 
remains stable for it to be taught - and if this were not the case, natives would rapidly not be 
able to understand each other. I have to admit this can happen to some extent. When my 
nephew, who lives in England (29?), speaks English sometimes I reflect that I, living in 
Germany, now understand 29-year-old Germans better.

Dennis



	


	Group: dogme
	Message: 8160
	From: Diarmuid Fogarty
	Date: Mo Feb 28, 2005 8:39 

	Subject: Re: Publishers v. education in TEFL


	>>> ed3698300@y... 02/25/05 7:04 pm >>>

You have a point though. As long as the students are having a good
time. It is not just about business. It's about entertainment as well.

>>>I have TWO points actually. It's about entertainment AND learning. I
wish you'd tell me how to make f-ing loads of dosh out of this. The
remortgage isn't going to be nearly enough.

Diarmuid


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
soley for the use of the individual to whom it is addressed. Any views or
opinions presented are soley those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is stricty prohibited.

********************************************************************************

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8161
	From: zosia grudzinska
	Date: Mo Feb 28, 2005 8:41 

	Subject: Re: EFL = Earn F-ing Lots (of dosh)


	Dr Evil wrote:
> the majority of EFL (or more acurately - Englisgh as a school language) is
> taught by non-native teachers in state schools. Many of these teachers
have
> 5 year degrees and teaching qualifications, and many are incredibly
> dedicated spending time and money (which they have little of) on
continuing
> to develop.

hear, hear!

thanks, Dr Not-so Evil. On behalf of the "dedicated although impoverished"
group of public education NNS TEFLers I am deeply grateful for your
appreciation.

Know what, just today as I was driving to school admiring the incredible
beauty of the arctic winter landscape (teaching NorthEast of Poland
sometimes feels like the Arctic, global warming notwithstanding!) I was
reflecting on the fact taht quite often I feel the lines of the professional
discourse crossed/crossing - many of the participants belong to the private
sector, EFL teaching for those individuals who have made a special decision
to attend the course in their spare time and who are paying money... who, on
top of that, often "begin" having already had the benefit of a few or more
years of public school instruction. Thus, the "learner" in mind is: adult
or at least teenage, often coming from the middle-class background,
motivated to the extent of volunteering to learn (although I do realize that
this is not necessarily identical with authentic dedication to the cause...)
my typical "learner" is: a young kid or a teenager, forced to attend school,
which is mostly a crowded, user-unfriendly institution; only occasionaly
highly intelligent or possessing an aptitude for languages. still, whatever
the limitations, everyone deserves the best quality instruction. naturally,
though, the curriculum, format and content will not be similar to those of a
typical language school (to best suit the learner's needs and
circumstances).
it would be itneresting to delve into the issue - how does/should the
learning/teaching process differ to best accomodate the differences
outlined?
Zosia



	


	Group: dogme
	Message: 8162
	From: Robert M. Haines
	Date: Mo Feb 28, 2005 9:16 

	Subject: Zosia''s query


	Dear Zosia,

Your query about education could well be taken up on the Global Issues SIG as well as dogme if you're interested.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8163
	From: Graham S Hall
	Date: Di Mrz 01, 2005 12:11 

	Subject: Zosia''s query


	Hi

Just following on from Rob's message about the Global Issues SIG -
absolutely, I think if Zosia's question were raised there, it'd generate
quite a lot of interest (not that it won't here, of course). Mind you, i
think that about half the dogme and GISIG discussions realte to each other
in some way (not that I'm counting

cheers

Graham

-----Original Message-----
From: dogme@yahoogroups.com
To: dogme@yahoogroups.com
Sent: 01/03/2005 10:40
Subject: [dogme] Digest Number 1307



There are 2 messages in this issue.

Topics in this digest:

1. Re: EFL = Earn F-ing Lots (of dosh)
From: "zosia grudzinska" <zosia_g@w...>
2. Zosia's query
From: "Robert M. Haines" <haines@n...>


________________________________________________________________________
________________________________________________________________________

Message: 1 
Date: Mon, 28 Feb 2005 20:41:08 +0100
From: "zosia grudzinska" <zosia_g@w...>
Subject: Re: EFL = Earn F-ing Lots (of dosh)

Dr Evil wrote:
> the majority of EFL (or more acurately - Englisgh as a school
language) is
> taught by non-native teachers in state schools. Many of these teachers
have
> 5 year degrees and teaching qualifications, and many are incredibly
> dedicated spending time and money (which they have little of) on
continuing
> to develop.

hear, hear!

thanks, Dr Not-so Evil. On behalf of the "dedicated although
impoverished"
group of public education NNS TEFLers I am deeply grateful for your
appreciation.

Know what, just today as I was driving to school admiring the incredible
beauty of the arctic winter landscape (teaching NorthEast of Poland
sometimes feels like the Arctic, global warming notwithstanding!) I was
reflecting on the fact taht quite often I feel the lines of the
professional
discourse crossed/crossing - many of the participants belong to the
private
sector, EFL teaching for those individuals who have made a special
decision
to attend the course in their spare time and who are paying money...
who, on
top of that, often "begin" having already had the benefit of a few or
more
years of public school instruction. Thus, the "learner" in mind is:
adult
or at least teenage, often coming from the middle-class background,
motivated to the extent of volunteering to learn (although I do realize
that
this is not necessarily identical with authentic dedication to the
cause...)
my typical "learner" is: a young kid or a teenager, forced to attend
school,
which is mostly a crowded, user-unfriendly institution; only occasionaly
highly intelligent or possessing an aptitude for languages. still,
whatever
the limitations, everyone deserves the best quality instruction.
naturally,
though, the curriculum, format and content will not be similar to those
of a
typical language school (to best suit the learner's needs and
circumstances).
it would be itneresting to delve into the issue - how does/should the
learning/teaching process differ to best accomodate the differences
outlined?
Zosia



________________________________________________________________________
________________________________________________________________________

Message: 2 
Date: Mon, 28 Feb 2005 12:16:30 -0800
From: "Robert M. Haines" <haines@n...>
Subject: Zosia's query

Dear Zosia,

Your query about education could well be taken up on the Global Issues
SIG as well as dogme if you're interested.

Rob

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 8164
	From: Robert M. Haines
	Date: Di Mrz 01, 2005 7:27 

	Subject: Exploiting meaningful information gaps


	Yesterday, six students were absent because they'd agreed to help out with a presentation at one of the local universities. So I asked the fourteen students in the classroom to prepare questions for the students who would be coming to class thirty to forty-five minutes late. Once I'd helped out with formulating the questions, I asked for questions to be read aloud to determine how many identical questions had been written. 

Just then, the other students arrived. I invited each of them to sit with one of the pairs/groups of three and answer questions about the presentation, rotating until they had visited each pair/group.

Finally, we talked about discrepancies in the information gathered. 

***************************************************************************************************************************
Notes: If you notice that one student is reading all the questions during the interviews, make sure to let the other/another have a go at it. 

It might also be a good idea to ask students at some point to pose their questions without reading them off the paper. 

One could even ask those being interviewed to guess which questions they'll be asked. If your students like competitive games, points could be awarded for each correct guess.

A good follow up might be to have the interviewees try to recall all the questions they've been asked while the interviewers compare their information. Or have the interviewees circulate from group to group again, this time listing the questions they were asked as the group tells them whether they've got it right.

Others on the list might have complementary comments based on their experiences.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8165
	From: Rob
	Date: Mi Mrz 02, 2005 4:15 

	Subject: workshop help


	Hi,
I'm an EFL teacher of 3 years and am about to run an internal short 
(hour and a half) workshop on 'teaching unplugged'at my school in New 
Zealand. If anyone has some handy hints, ideas (how I can run the 
workshop without heaps of handouts!), etc, I'd be really grateful.
Obviously, I'm not asking for any revelations that would infringe 
anyone's copyright, and I'm conducting my own research, but any 
pointers warmly welcomed.
Feel free to contact me at
koolbanyanas@y...
I look forward to joining in this group and the ESOL revolution.
Cheers,
Rob Pitts.



	


	Group: dogme
	Message: 8166
	From: djn@dennisnewson.de
	Date: Mi Mrz 02, 2005 2:53 

	Subject: CHAT: The status of English


	One of the many articles that are appearing on the status of English in the world.

(Reference from a member of YLSIG English list)


http://www.msnbc.msn.com/id/7038031/site/newsweek/


Dennis



	


	Group: dogme
	Message: 8167
	From: Shaun Dowling
	Date: Do Mrz 03, 2005 2:12 

	Subject: Re: workshop help


	Dear Rob

First having done some similar workshops I have found one problem is that it is difficult to show the language that is produced out of discussions and collaborative work in class. What I mean is choosing language that comes out of the work in class and exploiting it for further discussion. It only happens in class and with a group of teachers doing an activity this is difficult to show. 

In workshops you don´t have time to work on this which I think is one of the main things that I believe needs looking at. I end up just explaining it and ask teachers to go away and try it in class and see what happens. Teaching this way as with most ways can only be done if you actually do

One activity that may help you is having students write compositions/stories or whatever takes your fancy, but have them sit and write in groups of 3/4. Each group member writes only ONE word of the text and passes it on. During the course the people discuss what they think should go next or why if something is correct or not. They do almost all of the work while you can sit back and listen to them and help them along when necessary. They explain and teach each other what they know and really collaborate. After, you can exchange group work and then have other groups check/compare another groups work for them to notice anything new, different etc.
Then you have a "hard copy" of there work to analyse and use letter for further discussion.

The problem is doing this in a workshop where teachers either don´t want to hurt each other by discussing some language point or they can even be over critical of each other and very little collaboration takes place.

Anyway I hope this helps and good luck





Rob <koolbanyanas@y...> wrote:


Hi,
I'm an EFL teacher of 3 years and am about to run an internal short 
(hour and a half) workshop on 'teaching unplugged'at my school in New 
Zealand. If anyone has some handy hints, ideas (how I can run the 
workshop without heaps of handouts!), etc, I'd be really grateful.
Obviously, I'm not asking for any revelations that would infringe 
anyone's copyright, and I'm conducting my own research, but any 
pointers warmly welcomed.
Feel free to contact me at
koolbanyanas@y...
I look forward to joining in this group and the ESOL revolution.
Cheers,
Rob Pitts.
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	Group: dogme
	Message: 8168
	From: getchan
	Date: Do Mrz 03, 2005 4:23 

	Subject: Re: workshop help


	Can you speak a second language? Focus the workshop on that - especially if some of the 
teachers are beginners in that language. Even if you can't speak a seconnd language - do 
it anyway - and choose a language obscure enough that none of the participants has 
experienced it.

Set up a situation where the "students" are working with each other to work to understand 
the language and analyse some simple utterances, etc. Put the focus on them teaching 
each other and working out the basics.

Then follow up with a dogme-ish discussion of how the approach felt to the teachers and 
how what they experienced might connect with classes that they teach. Make this part of 
the class an example of dogme - dogme doesn't have to be restricted top language ;->

This approach does have lots of limitations. It's much harder to teach the basics - but it 
does display a dogme style where they really are learners - not observers.



	


	Group: dogme
	Message: 8169
	From: Rob
	Date: Do Mrz 03, 2005 2:37 

	Subject: Re: workshop help


	--- In dogme@yahoogroups.com, Shaun Dowling <profshaun36@y...> wrote:
> Dear Rob
> 
> First having done some similar workshops I have found one problem 
is that it is difficult to show the language that is produced out of 
discussions and collaborative work in class...

Dear Shaun,
Thanks for the input. I was concerned about how to realistically 
demonstrate this method's potential with native speakers, but that's 
a great idea.
Cheers,
Rob



	


	Group: dogme
	Message: 8170
	From: Rob
	Date: Do Mrz 03, 2005 5:19 

	Subject: Re: workshop help


	--- In dogme@yahoogroups.com, "getchan" <gettings@b...> wrote:
> 
> Can you speak a second language? Focus the workshop on that - 
especially if some of the teachers are beginners in that language. 
Even if you can't speak a seconnd language - do it anyway - and 
choose a language obscure enough that none of the participants has 
experienced it...

Unfortuantely, I can't speak another language (I confess to being 
the world's worst student- perhaps that's why I don't mind teaching 
the 'troublesome' classes; I know all the tricks!).
But I do like your idea. I'm thinking of 'inventing' a language to 
use as the tool and will develop something for a follow-up workshop.
Great idea.
Cheers,
Rob.



	


	Group: dogme
	Message: 8171
	From: Rob
	Date: Do Mrz 03, 2005 5:55 

	Subject: multinational classes and Dogme


	I've only just started delving into articles, theories and arguments 
on this 'teaching-unplugged' approach and find it all rather 
fascinating.
However, I do have one big question:
How does this work in multinational classes?

From the articles I've read so far (mainly at teaching-
unplugged.com), most, if not all, the examples of success seem to 
come from monolingual classes.
I teach in New Zealand and classes are mainly Asian (Chinese, 
Korean, Japanese) mixed with some European (Swiss, French, German) 
and South American (Brazil, Chile). This is great for diversity, L1 
intrusion, etc, but students expectations of teachers are a problem.
While Europeans and South Americans are willing to discuss, offer 
opinions, play devil's advocate, the Asian students tend to clam up, 
be intimidated, or look at the teacher as if to say, 'Hey! Where's 
my photocopied worksheet? When's the lesson going to start?'
I hope I'm not alone in this.
If I use the 'discussion' to generate an area of grammar, for 
example, we'll more than likely be looking at an area Asian students 
know, but the others don't.

I have repeatedly had students from Asia, particularly Japan, who 
have wonderful grammar and writing, but woeful speaking and 
listening.

Our school has 'elective' classes that are supposed to focus on 
speaking and many teachers often ask students to give us topics for 
the day/ week. 90% of the time students ask the teacher to decide.

Another cultural problem I've found regards Chinese students. The 
vast majority of Chinese I've taught are completely unaware of 
topics other students are happy to talk about. In many cases I've 
also found them to be completely disinterested in any other culture 
or event from that culture (heck, even New Zealand/Maori culture 
goes down like a lead elevator). 
Some examples: the recent Tsunami- not interested 'no Chinese dead'
with a reading about the '80s- complete denial of 
Tianamen Square, no idea of famine in Africa...
(Please note that I am in NO way making any racial slurs or 
criticisms- it is purely an observation).

I know that these would still be problems using a coursebook or 
prepared material, but it would appear to me that most Asian 
students prefer gap fills, tests, grammar presentation, etc.

Yup, the cycle needs to be broken, but how would you feel being the 
student who's paid a LOT of money during this change?

So, after my inane waffle, my question:
Has anyone had success in multinational classes?

Cheers,
Rob



	


	Group: dogme
	Message: 8172
	From: Luke Meddings
	Date: Do Mrz 03, 2005 3:13 

	Subject: RE: multinational classes and Dogme - some thoughts


	I don't think I'm the only contributor to have done most of their
teaching in multinational classes, and to have had success with the
unplugged approach in them. 

In some ways it makes it easier as there is a wealth of cross-cultural
experience to share, but it is critical not to force the issue (or one
simply becomes a coursebook without the print: 'discuss traffic flow in
YOUR city'). 

The key for me was dialling down the discussion (including opinions and
especially devil's advocacy) in favour of chat. Everyone is able to pass
the time of day, and if this is the basis of one's lessons, the
differences so often cited about the willingness of European/South
American students to contribute, compared with that of Asian students or
any other, largely disappear. People relax and gradually expand their
range of discourse.

My colleagues often used to say things like, 'my Japanese students only
want to talk about shopping,' as if it was beneath their dignity to talk
about shopping in class. But everyone goes shopping. And if it's what
someone wants to talk about, then use it. The critical thing about
every-day experience is that it is just that: quotidian, shared,
ordinary. How one talks about it with a varied bunch of people from
around the world need not feel ordinary, particularly if classes in a
private language school environment are constantly being refreshed by
continuous enrolment, another thing which teachers complain about which
is in their interest, if only they were to unplug.

'Woeful' speaking and listening, which I accept you mean in a
non-judgmental way, although it arguably suggests a degree of
exasperation which may or may not be apparent to your students, is often
to do with the kind of stimulus and the nature of the dialogue being
proposed. Asking for an opinion can seem like an invitation to someone
from one culture, but it can also seem like a challenge to someone from
another, depending on the role played by dialectic in their education,
among other things.

So, with multi-national classes I would generally avoid setting up
anything which either calls for an opinion (some people hold few
opinions anyway, which may be judged as being greatly to their credit
when one listens to the views professed by others), or the expression of
an opinion, as in a role play, which is not one's own. 

Ask everyone what they had for tea, what they last bought and enjoyed,
and make sure everyone answers. No one will feel challenged or
threatened, and if you are really interested in their replies, if you
make it an enjoyable shared experience, no one will worry about the
photo-copies. 

Luke

* * *

PART OF YOUR MESSAGE QUOTED BELOW
[Just to pick up on some of your comments:

While Europeans and South Americans are willing to discuss, offer 
opinions, play devil's advocate, the Asian students tend to clam up, 
be intimidated, or look at the teacher as if to say, 'Hey! Where's 
my photocopied worksheet? When's the lesson going to start?'
I hope I'm not alone in this.
If I use the 'discussion' to generate an area of grammar, for 
example, we'll more than likely be looking at an area Asian students 
know, but the others don't.

I have repeatedly had students from Asia, particularly Japan, who 
have wonderful grammar and writing, but woeful speaking and 
listening.]



	


	Group: dogme
	Message: 8173
	From: Diarmuid Fogarty
	Date: Do Mrz 03, 2005 5:05 

	Subject: Re: multinational classes and Dogme


	I find dogme works exceptionally well in multinational classes and less
well in monolingual classes, especially if all of the students are from
a country that favours what might be termed a more traditional approach.

In multinational classes, the varying degrees of acceptance that dogme
meets can often encourage people to broaden their understanding of what
constitutes teaching and learning.

Diarmuid 


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
soley for the use of the individual to whom it is addressed. Any views or
opinions presented are soley those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is stricty prohibited.

********************************************************************************
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	Group: dogme
	Message: 8174
	From: Robert M. Haines
	Date: Do Mrz 03, 2005 7:11 

	Subject: Rob''s multi-culti class


	Rob (nice name),

It seems that there are two main conversation going on in your classroom: The first is the overt dialog that involves you presenting topics, sometimes from a coursebook, that students either jump at or run from. 

The other conversation is the silent (covert) one that you've shared with us about your frustrations, along with what the students are not saying but implying through their classroom interactions.

If you want what feels like substance, you could tap into the covert dialog; however, won't this make some people uncomfortable? I think it depends on your approach. I agree with Luke that language learning doesn't have to involve debate and 'heavy' issues. Most people's lives consist mainly of the ordinarily sacred (also the title of a book by Lynda Sexson by the way). 

As for the students who want grammar (and why shouldn't they?), Michael Lewis writes in The Lexical Approach (Hove, 1993): "Language is grammaticalised lexis, not lexicalised grammar" So even a few nouns uttered here and there could lead the class to more language learning.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8175
	From: Shaun Dowling
	Date: Do Mrz 03, 2005 7:48 

	Subject: RE: multinational classes and Dogme - some thoughts


	I agree discussing subjects that all students can relate too or have in common, like normal routine things, help to get people going. They are also the sorts of subjects they don´t have an opportunity to talk about unless you let them

Rob mentioned NS teachers in his workshop. Again if the subject/activity is interesting language and opnions will come then people can learn from each other. 
In a workshop I saw Luke (talking about a trainy and relia of bacon) and Scott give about Dogme many moons ago at IH. Although they started speaking, by the end of the session others in the room where discussing and even arguing. I sat at the back listened and learned even without participating.
Shaun


Luke Meddings <luke@b...> wrote:

I don't think I'm the only contributor to have done most of their
teaching in multinational classes, and to have had success with the
unplugged approach in them. 

In some ways it makes it easier as there is a wealth of cross-cultural
experience to share, but it is critical not to force the issue (or one
simply becomes a coursebook without the print: 'discuss traffic flow in
YOUR city'). 

The key for me was dialling down the discussion (including opinions and
especially devil's advocacy) in favour of chat. Everyone is able to pass
the time of day, and if this is the basis of one's lessons, the
differences so often cited about the willingness of European/South
American students to contribute, compared with that of Asian students or
any other, largely disappear. People relax and gradually expand their
range of discourse.

My colleagues often used to say things like, 'my Japanese students only
want to talk about shopping,' as if it was beneath their dignity to talk
about shopping in class. But everyone goes shopping. And if it's what
someone wants to talk about, then use it. The critical thing about
every-day experience is that it is just that: quotidian, shared,
ordinary. How one talks about it with a varied bunch of people from
around the world need not feel ordinary, particularly if classes in a
private language school environment are constantly being refreshed by
continuous enrolment, another thing which teachers complain about which
is in their interest, if only they were to unplug.

'Woeful' speaking and listening, which I accept you mean in a
non-judgmental way, although it arguably suggests a degree of
exasperation which may or may not be apparent to your students, is often
to do with the kind of stimulus and the nature of the dialogue being
proposed. Asking for an opinion can seem like an invitation to someone
from one culture, but it can also seem like a challenge to someone from
another, depending on the role played by dialectic in their education,
among other things.

So, with multi-national classes I would generally avoid setting up
anything which either calls for an opinion (some people hold few
opinions anyway, which may be judged as being greatly to their credit
when one listens to the views professed by others), or the expression of
an opinion, as in a role play, which is not one's own. 

Ask everyone what they had for tea, what they last bought and enjoyed,
and make sure everyone answers. No one will feel challenged or
threatened, and if you are really interested in their replies, if you
make it an enjoyable shared experience, no one will worry about the
photo-copies. 

Luke

* * *

PART OF YOUR MESSAGE QUOTED BELOW
[Just to pick up on some of your comments:

While Europeans and South Americans are willing to discuss, offer 
opinions, play devil's advocate, the Asian students tend to clam up, 
be intimidated, or look at the teacher as if to say, 'Hey! Where's 
my photocopied worksheet? When's the lesson going to start?'
I hope I'm not alone in this.
If I use the 'discussion' to generate an area of grammar, for 
example, we'll more than likely be looking at an area Asian students 
know, but the others don't.

I have repeatedly had students from Asia, particularly Japan, who 
have wonderful grammar and writing, but woeful speaking and 
listening.]
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	Group: dogme
	Message: 8176
	From: Miriam Faine
	Date: Fr Mrz 04, 2005 1:43 

	Subject: Re: multinational classes and Dogme - some thoughts


	The best classroom discussion ever in a class of mine [across cultures]
was on the subject of mothers-in-law. EVERYONE has, is, or knows a
mother-in-law.

Miriam
PS It wouldn't work [I suspect] for adolescents


Luke Meddings wrote:
> 
> I don't think I'm the only contributor to have done most of their
> teaching in multinational classes, and to have had success with the
> unplugged approach in them.
> 
> In some ways it makes it easier as there is a wealth of cross-cultural
> experience to share, but it is critical not to force the issue (or one
> simply becomes a coursebook without the print: 'discuss traffic flow
> in
> YOUR city').
> 
> The key for me was dialling down the discussion (including opinions
> and
> especially devil's advocacy) in favour of chat. Everyone is able to
> pass
> the time of day, and if this is the basis of one's lessons, the
> differences so often cited about the willingness of European/South
> American students to contribute, compared with that of Asian students
> or
> any other, largely disappear. People relax and gradually expand their
> range of discourse.
> 
> My colleagues often used to say things like, 'my Japanese students
> only
> want to talk about shopping,' as if it was beneath their dignity to
> talk
> about shopping in class. But everyone goes shopping. And if it's what
> someone wants to talk about, then use it. The critical thing about
> every-day experience is that it is just that: quotidian, shared,
> ordinary. How one talks about it with a varied bunch of people from
> around the world need not feel ordinary, particularly if classes in a
> private language school environment are constantly being refreshed by
> continuous enrolment, another thing which teachers complain about
> which
> is in their interest, if only they were to unplug.
> 
> 'Woeful' speaking and listening, which I accept you mean in a
> non-judgmental way, although it arguably suggests a degree of
> exasperation which may or may not be apparent to your students, is
> often
> to do with the kind of stimulus and the nature of the dialogue being
> proposed. Asking for an opinion can seem like an invitation to someone
> from one culture, but it can also seem like a challenge to someone
> from
> another, depending on the role played by dialectic in their education,
> among other things.
> 
> So, with multi-national classes I would generally avoid setting up
> anything which either calls for an opinion (some people hold few
> opinions anyway, which may be judged as being greatly to their credit
> when one listens to the views professed by others), or the expression
> of
> an opinion, as in a role play, which is not one's own.
> 
> Ask everyone what they had for tea, what they last bought and enjoyed,
> and make sure everyone answers. No one will feel challenged or
> threatened, and if you are really interested in their replies, if you
> make it an enjoyable shared experience, no one will worry about the
> photo-copies.
> 
> Luke
> 
> * * *
> 
> PART OF YOUR MESSAGE QUOTED BELOW
> [Just to pick up on some of your comments:
> 
> While Europeans and South Americans are willing to discuss, offer
> opinions, play devil's advocate, the Asian students tend to clam up,
> be intimidated, or look at the teacher as if to say, 'Hey! Where's
> my photocopied worksheet? When's the lesson going to start?'
> I hope I'm not alone in this.
> If I use the 'discussion' to generate an area of grammar, for
> example, we'll more than likely be looking at an area Asian students
> know, but the others don't.
> 
> I have repeatedly had students from Asia, particularly Japan, who
> have wonderful grammar and writing, but woeful speaking and
> listening.]
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> [click here]
> 
> 
> ---------------------------------------------------------------
> Yahoo! Groups Links
> 
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service.
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	Group: dogme
	Message: 8177
	From: kedi7uk2000
	Date: Do Mrz 03, 2005 10:48 

	Subject: eliciting comments


	I am a 3rd year uni student writing a dissertation on learner 
motivation for learning and culture in generic EFL coursebooks.

I was wondering if any of you would like to share your views on the 
appropriacy of the cultural focus of generic EFL course books 
particularly in reference to the growth of English as an 
International language (being used by non native speakers to 
communicate with other non-native speakers in the everyday course of 
events).

If you are a teacher - have you every decided not to use a 
particular topic/section of a coursebook because you thought it was 
inappropriate

Any intelligent, comments, views thoughts etc would be very welcome. 
However, people should be aware any contributions (while being 
attributed) may be printed in my dissertation paper.


Many thanks in advance.



	


	Group: dogme
	Message: 8178
	From: Robert M. Haines
	Date: Sa Mrz 05, 2005 11:05 

	Subject: dogme and corpus linguistics


	It's possible, with computer access, to use corpus data (bodies of text) dogmetically, isn't it? When students have questions about language use, we can give them an intuitive response followed by reference to corpora (the plural of corpus) that might help them investigate frequency of use. After all, it's often the case that what our intuition tells us in the middle of class doesn't always cover the lexicogrammatical range of possibilities. We're only human, right? 

One teacher tells me she might spend the ten-minute break in a two-hour session running to gather data in response to students' questions about specific tokens (words), or other items, by accessing an online corpus then printing out the data to bring back to class. As I've said, students could also investigate on their own given proper training and resources (perhaps a grand illusion?).

Now how did the folks at COBUILD, et al manage to gather so much text, and why did they do it? They were funded by ELT publishers, weren't they? Publishers, that is, seeking content to fill coursebooks, dictionaries, and other materials. So-called "dirty" data, the untidy spoken texts created through transcription of conversations, for example, doesn't play a prominent role in CL at present; it's expensive and, as the nickname implies, not as manageable as written text.

Is corpus linguistics (CL) in ELT the coursebook cult's latest fascination? Do what extent do you foresee a future for CL in your classroom?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8179
	From: Marianne Dorléac
	Date: So Mrz 06, 2005 8:14 

	Subject: Re: multinational classes and Dogme - some thoughts


	> Ask everyone what they had for tea, what they last bought and enjoyed,
> and make sure everyone answers. No one will feel challenged or
> threatened, and if you are really interested in their replies, if you
> make it an enjoyable shared experience, no one will worry about the
> photo-copies.
> 
> Luke
> 
> * * *


I agree with Luke. The first step is to make sure nobody feels threatened nor challenged, to create a trustful atmosphere with a non-judgemental attitude. Then, the second step could be to offer *your* point of view, as you would in a natural conversation, making it clear that your view is just yours, not The Truth. In my experience, at this point, some members of the group would speak up, even the shy Japanese ones. If the shy ones don't in the first instance, let them digest what has just happened, and try again the next lesson, and don't hesitate to (gently !) ask them what they think about life.

Marianne





---------------------------------
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	Group: dogme
	Message: 8180
	From: Russell Kent
	Date: So Mrz 06, 2005 12:54 

	Subject: Re: dogme and corpus linguistics


	Hallo Everyone,

I think corpus linguistics is an excellent way of showing students how 
English is used in different situations and provide them with a model 
they can either copy or modify.

It is also possible to produce one's own corpus of topical student 
lexis. Time consuming I know, but still possible. Perhaps this could 
be done as a Dogme project, and then we could have our own Dogme corpus 
of language used by students in our classrooms. This could focus on 
typical student utterances in given situations. These utterances could 
then be compared with native speaker and non-native speaker corpuses (or 
should it be corpi?) to show our students where they are now and provide 
a model of where they want to go.

Cheers

Russ

Robert M. Haines wrote:

> It's possible, with computer access, to use corpus data (bodies of 
> text) dogmetically, isn't it? When students have questions about 
> language use, we can give them an intuitive response followed by 
> reference to corpora (the plural of corpus) that might help them 
> investigate frequency of use. After all, it's often the case that what 
> our intuition tells us in the middle of class doesn't always cover the 
> lexicogrammatical range of possibilities. We're only human, right?
>
> One teacher tells me she might spend the ten-minute break in a 
> two-hour session running to gather data in response to students' 
> questions about specific tokens (words), or other items, by accessing 
> an online corpus then printing out the data to bring back to class. As 
> I've said, students could also investigate on their own given proper 
> training and resources (perhaps a grand illusion?).
>
> Now how did the folks at COBUILD, et al manage to gather so much text, 
> and why did they do it? They were funded by ELT publishers, weren't 
> they? Publishers, that is, seeking content to fill coursebooks, 
> dictionaries, and other materials. So-called "dirty" data, the untidy 
> spoken texts created through transcription of conversations, for 
> example, doesn't play a prominent role in CL at present; it's 
> expensive and, as the nickname implies, not as manageable as written text.
>
> Is corpus linguistics (CL) in ELT the coursebook cult's latest 
> fascination? Do what extent do you foresee a future for CL in your 
> classroom?
>
> Rob
>
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> <http://us.ard.yahoo.com/SIG=129s5ph9c/M=298184.6018725.7038619.3001176/D=groups/S=1705043336:HM/EXP=1110146636/A=2593423/R=0/SIG=11el9gslf/*http://www.netflix.com/Default?mqso=60190075> 
>
>
>
> ------------------------------------------------------------------------
> *Yahoo! Groups Links*
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>
>------------------------------------------------------------------------
>
>No virus found in this incoming message.
>Checked by AVG Anti-Virus.
>Version: 7.0.308 / Virus Database: 266.6.2 - Release Date: 4-3-2005
> 
>


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.6.2 - Release Date: 4-3-2005



	


	Group: dogme
	Message: 8181
	From: Jay Schwartz
	Date: Mo Mrz 07, 2005 4:29 

	Subject: Re: dogme and corpus linguistics


	re: the whole DOGME / corpus linguistics "shebang"

I find consulting corpora useful in the sense that they drive home the point
that some living languages are flexible and are prone to evolution (except
for exam purposes). I think they provide a nice support basis for students
who are "in-tune" with modern lingo - that they may not necessarily find in
their course/test books. I think they are useful for showing students how
the language MAY BE used as opposed to what is ACCEPTABLE usage. Thus, I
have two reservations:

1) One of the whole issues we often talk about when teaching gr*mm*r is that
context is king. Most corpora indeed include language from a particular
context (NS / NNS / printed text / spoken text / British or American based,
etc.) When we speak of EIL or ELF, we assume the interactivity of:
- so many speakers
- so many proficiency levels
- regional influences
- subject matter

I doubt that there is, as of yet, one all mighty corpus that addresses all
these variables. By the same token, I think that devising a corpus for
general usage, which supports only a portion of these variables or speakers,
promotes separatism, perhaps even imperialism, and serves no purpose for
bringing people together, which is the foundation for the need of language
at all.

In this context, relying on any particular corpus to suggest a common and
acceptable way of communicating in English
Furthermore by accepting "the authority" of any specific corpus, we
immediately begin a journey down just another "prescriptive" highway of
language usage. Also, whose to say that a corpus "approved" language item
won't be out of fashion by the time it trickles down from to the corpora all
the way down to published material and coursebook level.

2) As I work in a country where students are concerned that "exams" as
opposed to "context" is king, I think that examining bodies, for sake of
transparency, should clarify whether they are basing their prompts on
language specific to a particular corpus. This "revelation" of course needs
to filter down to material writers or just plain ole DOGME teachers working
in this context. Otherwise the whole exam industry becomes out of sync and
it is the students who end up suffering.

- Jay



	


	Group: dogme
	Message: 8182
	From: Jay Schwartz
	Date: Mo Mrz 07, 2005 4:37 

	Subject: Re: dogme and corpus linguistics


	Sorry, scratch that line that started: "In this context, relying on any
particular corpus to suggest a common and acceptable way of communicating in
English..."

Actually, on second thought, this unfinished sentence sounds like a good
opening for "write an essay beginning with the following prompt...

- Jay



	


	Group: dogme
	Message: 8183
	From: Robert M. Haines
	Date: Mo Mrz 07, 2005 5:43 

	Subject: corpus as ''king''


	Jay, I think the CL folks would argue that corpora do not promote the notion of rules but rather frequency, and that it is because each corpus can be specific to a context, e.g. EAP, that they are so valuable. I understand your reservations; however, COBUILD and company believe (and it's true IMHO) that most language is based on patterns of use that don't often change, i.e. the foundation of our language structure remains solid enough for general communication while jargon and slang constantly keep pace with new generations trying to cope with new technology (scientists, engineers, applied linguists) and language that will separate them from the previous generation (teenagers).

It is important to note the weakness of trying to collect spoken data, which must involve someone wearing a mike around with permission slips for his/her interlocutors to sign. Radio call-in shows are less intrusive in the data gathering process.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8184
	From: Jay Schwartz
	Date: Di Mrz 08, 2005 1:21 

	Subject: Re: corpus as ''king''


	Rob wrote: "Jay, I think the CL folks would argue that corpora do not
promote the notion of rules but rather frequency"....

(Not focused at you Rob but..) Blah, blah blah ad nauseum. I've read the
rhetoric many times before.

Ok, in truth, the CL folks might certainly make this claim in good faith and
in all honesty. The practical point for teachers however, has less to do
with what corpora represent or why they have come into existence, and more
to do with what we end up using them for. This claim of "frequency" is valid
in terms of establishing a correlation between what we have thought (and
taught) was standard in English with what is actually spoken by people, at
least in the corpus population sample, at street level.

However, corpora have also yielded a few extra surprises in term of the
frequency or lack of frequency with regards to some expressions we have all
become accustomed to. We arbitrarily decide then "well we shouldn't say
(teach) this, but we should say (teach) this instead". The end result is
that the "master list of expressions and vocabulary" that is compiled for
usage in a particular coursebook is tweaked accordingly....the old usage
comes up as a distractor on a multiple choices test and then many students
who are quite familiar with hearing this "old but less frequent expression"
choose it and get it wrong. As a result they become demotivated and quite
frustrated learners.

- Jay

PS. That being said, of the 4 dictionaries on my desk, I probably use the
Collins-Cobuild the most.... next to my old Funk & Wagnalls that is!



	


	Group: dogme
	Message: 8185
	From: Robert M. Haines
	Date: Di Mrz 08, 2005 5:05 

	Subject: dogme and corpora


	I'm forwarding this from a dicussion on Dogme and corpora on the condition that any replies be forwarded back to the source of this message. I didn't write this, even though my name appears at the bottom.

"Hi
I don't know much about Dogme, but have just skim-read a couple of Scott Thornbury's articles on the Dogme ELT webpage.

One of Scott's early core tenets seems to be:
"Teaching should be done using only the resources that teachers and students bring to the classroom - i.e. themselves - and whatever happens to be in the classroom. If a particular piece of material is necessary for the lesson, a location must be chosen where that material is to be found (e.g. library, resource centre, bar, students' club.)"

I don't see the dichotomy between this and corpora.
Either: a) you walk into a classroom and there is a computer ("whatever happens to be in the classroom") or b) you move to a room where there is a computer ("a location must be chosen where that material is to be found" or c) there is a computer for each student (not an impossible scenario, surely! I have been in many such classrooms all round the world; but I've also been in classrooms where there is no electricity, so it's a matter of 'horses for courses' isn't it?).

I would have thought that corpus investigations can be very much learner-centred, as there is no 'grammar syllabus' (or any other syllabus) behind the software. The student's interest can decide which lexical item to examine first, and the path from thereon in can be entirely based on the individual's interest, e.g. do they want to look at:

a) more details of that item's behaviour in the same corpus
b) the same item's behaviour in other corpora
c) the same item in a translation corpus, and link in to their L1
d) another item they know which might be connected/related/similar in some way to the first item
e) another item which happens to occur in one of the examples of the first item
d) the whole text of one of the examples of the first item
e) restrict the examples to a particular genre
f) look at texts by the same author as one of the examples of the first item
g) restrict the examples to a particular date/period of time and compare them with another date/period
h) listen to the audio tape of the conversation/speech/broadcast from which the example was taken
i) look at video footage for one of the audio examples 

Not all of these facilities are available on all corpora at the moment, but people are working on all these aspects as we speak.

There are already many hand-held electronic dictionaries, so hand-held corpora need not be unthinkable. Then each student won't need a desktop monitor..."

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8186
	From: fiotf
	Date: Mi Mrz 09, 2005 11:18 

	Subject: this weekend


	Hi,
will anyone be at TESOL-Spain in Seville this weekend? If so, maybe 
drop me a line off-list if a coffee or beer sounds like a good idea.


Fiona



	


	Group: dogme
	Message: 8187
	From: Mihaela Dascalu
	Date: Do Mrz 10, 2005 8:36 

	Subject: Re: this weekend


	Hello everybody
Anyone at TESOL Greece next weekend? It'd be nice to meet some list members attending this conference and have a chat. Could we make arrangement off-list?

Hope to see you in Athens, 19th and 20th March
Mihaela



---------------------------------
Do you Yahoo!?
Yahoo! Small Business - Try our new resources site! 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8188
	From: Daniel Tourt
	Date: Mi Mrz 09, 2005 8:36 

	Subject: It''s elementary


	I've been using a vague dogme-ish framework for a lot of my lessons for a while now without realising it had a fancy name (I started under the misconception that it would be a doss and soon came to realise that it involved a darned site more work than my 'monitoring face' lessons. I soon came to realise that constructive dossing existed and turned out to be reality, containing, I couldn't believe it, real people with real thoughts and feelings and things to say beyond telling me their name, what they did at the weekend, and what they would do if they won the lottery etc))

ANYWAY - I have always used this type of thing for higher level lessons (generally Intermediate and above) but was wondering how possible it was to apply these ideas to lower levels.
SO - I have a beginners course, just started, of 8 students, and I wanna give them some dogme lurve, without resorting to using their L1 (it's a monolingual class).and trying to keep it real without being too incomprehensible for them.
Trouble is, I haven't got the foggiest idea where to start.
Any ideas?

Dan


---------------------------------
Celebrate Yahoo!'s 10th Birthday! 
Yahoo! Netrospective: 100 Moments of the Web 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8189
	From: Robert M. Haines
	Date: Do Mrz 10, 2005 4:19 

	Subject: Dan''s query


	"SO - I have a beginners course, just started, of 8 students, and I wanna give them some dogme lurve, without resorting to using their L1 (it's a monolingual class).and trying to keep it real without being too incomprehensible for them.
Trouble is, I haven't got the foggiest idea where to start.
Any ideas?"

Dan,

Have you looked at the sample lessons at www.unplugged.com ? You might find inspiration there. With beginning students, you might like to work with the lexis they generate, affording them ways to grammaticize it along the way. 

If you browse the archives, you might find examples under headings like "beginners class" or the like.

Best of luck,
Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8190
	From: Suemurray
	Date: So Mrz 13, 2005 8:30 

	Subject: it''s elementary


	Hi Dan!

When you say 'without resorting to using their L1', do you
mean without you the teacher speaking in their L1, or also that the teacher
pretends not to understand their L1? (I'm assuming you mean the former, but
of course should never assume anything!)

I started with a new monolingual beginner group last month and have found
THEIR use of their L1 invaluable as a 'way in' to what they want to say/talk
about/learn; a way of doing what Rob says about working with the
lexis they generate, affording them ways to grammaticize it along the way -
with a fair amount of what they generate, especially at the beginning,
being initially generated at least partly in L1.....

(what I mean is that I have 'used their L1' extensively, even though I
myself have rarely spoken in it)

this seems to fire their enthusiasm and motivation, perhaps because of
the greater involvement and 'control' it gives them in shaping both lesson
content and their own learning. It also seems to free up more of their
attention for listening to the new language and for noticing language,
perhaps because they start off with the advantage of knowing - and being
interested in - what the discourse is about. For example, even in the
first lesson some students were variously animated/enraged/puzzled because
hearing my saying some of the phrases we were working with made them sound
like one word, rather than 2 or 3 separate words. This was an important
observation they were able to make and discuss in L1, and which I was able
to share by using their comments to both understand better their point of
view, help them 'accept' it and to 'tune into it' over time. And as soon as
things like 'Maria often comes late' and even 'an umbrella' came up, some
very bright sparks immediately asked why there was an 's' in come, and
why 'an' not 'a'. They are actively noticing - they call it their
'curiosity'.

(At the same time, they are not - and cannot! - notice everything; one woman
got exasperated with herself when she asked about something I said and at
the same time realised that I had said the same thing 5 or 6 times in the
past few minutes and she had understood it but not 'noticed' the particular
word in it she was now asking about; 'how could I have understood/not
noticed a word I didn't know' was her basic plea,
in L1 of course; and on these occasions - and most especially with beginners
- this is also where I think their L1 can be invaluable, and on these
occasions I do speak their L1 - so we were able to take a little aside
and everyone had something to say and the general feeling, also based on
their experience so far, was that we understand the basic message first, and
then as we get more familiar start to 'notice' some more specific things it;
not very well expressed, but anyway the student concerned felt much more
comfortable about things after that, and that her understanding but not
immediately noticing every single word was a positive rather than a negative
and also perfectly normal ...)

Sorry to be going off track so much. And just briefly, a few instances from
some of the lessons so far (8 adults, age range 23-53) as the above is
probably a bit opaque ...:

The second lesson: a student explains, almost apologetically
(and in L1) that he has written
some 'silly things' and that where he didn't know the English,
he has written in Italian, and that he
didn't use a dictionary. He seems a very poised, confident man, but I
notice his hand shaking a little as he holds the paper - he is also being
brave and adventurous! he reads it, we listen with rapt attention -
simple but 'real'! - he then reads it again - 'dictates' it - so I can
write it on the board and we all look at it and put the Italian bits (about
25 percent of the whole text) into
English to give a completely English text - that took up most of a lesson,
and because the students had already bonded well in the first lesson it was
engaging for everyone (the text was about his impression of the first lesson
and why he is interested in learning English).

One lesson, again during the 'initial/entry phase', L started to talk about
the new motorboat holiday business he is setting up in Greece - mainly
because he had been to Greece with an interpreter the previous weekend
but wanted himself to try in English sometimes; he wanted to say 'as soon
as possible' and had said 'before possible' and
apparently the interpreter and everyone laughed loads, but in a nice way,
and anyway they understood what he meant (and perhaps above all eleven out
of ten for trying!) - and the whole lesson then evolved and revolved
around his new business (and we are all, even if only in our dreams!,
potential customers!) All sorts of things came up - a fair number of
countries
and nationalities; asking about price and what is included etc; some travel
words and phrases, describing a route and describing a holiday; talking
about the weather; geography and geographical features; a number of
specific things to do with boats; taxes and invoices and receipts;
have a good laugh; how they do business in Greece; and loads more
besides. (We talked together as a whole class, them in a mixture of both
languages according to what they could say/wanted to try and say in English
or not and helping each other with this, and with me helping out with the
bits they needed ; every so often I 'punctuated' this to give an oral
'summary' to make sure I'd understood everything so far correctly, which led
to further questions and clarifications. Towards the end of the lesson, we
boarded a sort of collective 'list' of the information, key
words and phrases. We later simulated a sort of informal question/answer
session as potential clients. They also have 'minutes' of every lesson to
read and refer back to)

One young woman who works in customer services for a mobile phone company
came in flustered one day after a day of 'difficult' customers .....
Together with her, we created a 'typical' conversation with a customer (who,
as it turned out, was not particularly difficult!), which we worked on and
practised and varied/changed into different 'versions/attitudes'; then the
students worked in pairs to devise and create their own similar type of
customer conversation scenes (many of which were quite hilarious!)

These type of scenarios do require considerable commitment, concentration
and involvement from the teacher (in my experience anyway!) during lessons.
One of the most difficult things is trying to strike a balance between
things like overflow and overload, overcomplication and enough to
satisfy but not distort (especially when dealing with L1 into L2); and when
to channel out a settling, focused activity out of the bubbling 'chaos'
....and sometimes the students want something more teacher led. All these
are continual, sometimes moment-to-moment decisions (which perhaps
overall means that the 'good' and 'bad' decisions balance out ...?!)

A rather inflated tuppence worth, sorry for the length

Sue
PS: I've also found that a nice focused 'settling' activity they say they
enjoy and find useful is for me to speak for a short stretch about a
specific (usually personal) topic - eg, my eating habits, my family, what I
do between waking up and leaving the house - and record what I'm saying;
they can relax and listen knowing they can then re-listen to the recording
as many times as they want (maybe with a specific task, such as putting
things in order or finding specific words/phrases); it can then springboard
into various tasks/activities, including them doing the same in pairs or
groups and all the additional words and phrases that throws up.
PS again: I have a 3-page, totally unedited 'teacher's view of a lesson'
from one of last week's lessons with this group; I won't inflict it on the
list but if anyone did want a look I'd be happy to send it off list. (It
was done as part of an informal in-house project, and it's not very
polished to say the least!)



	


	Group: dogme
	Message: 8191
	From: djn@dennisnewson.de
	Date: So Mrz 13, 2005 10:21 

	Subject: Re: it''s elementary


	Hi, Dan.

As far as the use of L1 is concerned (I have a strong point of view, but it is not necessarily 
relevant to your situation) it might help to state the fairly obvious. It matters crucially if you a) 
face classes of learners who all speak the same mother tongue, or b) mixed classes where a 
number of mother tongues are spoken. In b) the opportunities for, arguments for using, in 
some way or other, the L1 diminish.

Dennis



	


	Group: dogme
	Message: 8192
	From: Robert M. Haines
	Date: Mo Mrz 14, 2005 8:53 

	Subject: L1/L2 use in class


	Thank you, Sue, for the interesting notes from your classroom experiences!

Dennis is right about options. I happen to have a monolingual group of Spanish speakers, although their dialects differ, and some (indigenous folks) speak Spanish as a second language.

Because I understand much more Spanish than I can produce, and I'm not comfortable with translation, I tend to stick with English. I couldn't resist replying to a student who always addresses me with "Hola" and "Adios" last week, however, when I said goodbye with "AdiABLos." Fortunately, it got a laugh. I really should be more careful.

Anyway, Sue is right about L1 enriching the L2 dialog along with enhancing the noticing, grammaticization processes. 

My students have expressed a wish for activities that include only English at times. So I've asked groups to appoint monitors to remind everyone of their goal (to use mainly English if the ratio of Spanish to English starts to tip). We also subtract points for use of Spanish in running dictations, where groups carry the text from a piece of paper too far away to read (like buckets of water?) back to a writer who records the text until it's completely accurate. This has gone down well because of the game element. 

I find that student will focus their attention on communication in their L2 (and it is important to make it feel like the *learners'* L2 and not that of an Empire, teacher, school or institution, etc.!) if they know it's only for the fun of it during a playful activity.

Codeswitching can be good indicator of learning and/or ease, comfort and flexibility with language use.

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8193
	From: djn@dennisnewson.de
	Date: Mo Mrz 14, 2005 10:41 

	Subject: Re: L1/L2 use in class


	Dennis: Sue's classroom notes, as Rob dubs them, certainly demonstrated to me that a 
dogme approach for beginners would be very hard to achieve with an "English only!" rubric. 
How could you find out what they wanted to talk about?

Alter Ego: Dennis is trying to be reasonable, balanced in his argumentation, non-prescriptive 
and socially correct. What he really believes though, in his heart of hearts, is that for the 
teacher (note that - the teacher) to use the mother tongue in the classroom just isn't, well, 
right. As he has said and written countless times, using the L2, the target language, all the 
time creates an atmosphere, and illusion - both of which contribute positively to learning. To 
break this illusion spoils things and sends out wrong messages enabling learners to think: "I 
don't really need to strain to understand and produce the L2. The teacher does understand 
my mother tongue and, in emergencies, will even speak it."

Dennis: I do apologise for AE's outburst. Does anyone know of any studies that have got 
away from personal convictions and anecdotal evidence and reported on some comparative 
research?


Dennis...OK, and Alter Ego



	


	Group: dogme
	Message: 8194
	From: Suemurray
	Date: Di Mrz 15, 2005 12:37 

	Subject: it''s elementary


	I think the distinction Dennis makes (between monolingual and 'plurilingual'
groups of learners) is important, and maybe not always as obvious as it
seems .... for instance, I used to teach monolingual adult beginners as if
they didn't have a common L1. More often than not, this resulted in their
'cementing' their own private/covert L1-reliance 'strategies' far more than
if some bridge of development into L2 had been acknowledged and facilitated.

And when I say adult beginners, I mean at most they have a random
familiarity with a smattering of words and phrases, from things like song
titles and ad slogans; and some of them might have studied English at school
for a couple of years, but this can often be from 20 to even 40 years ago.

A combination of learner feedback and colleagues' experiences eventually
convinced me to radically rethink my stubborness as far as monolingual adult
beginners are concerned; 'particularity', not one-size fits all ....

Sue
(Dennis - just seen your 'alter ego' posting - me too, as above!!)



	


	Group: dogme
	Message: 8195
	From: Suemurray
	Date: Di Mrz 15, 2005 12:38 

	Subject: it''s elementary (learners'' L2/teacher''s L2)


	When Rob says,
>I find that student will focus their attention on communication in their L2
>(and it is important to make it feel like the *learners'* L2 and not that
>of an Empire, teacher, school or institution, etc.!) if they know it's only
>for the fun of it during a playful activity.

he also reminds me of the importance of working with the *learners'
L2*/current 'interlanguage', not an abstract, 'exonormatively' controlled
'standard'; or an ideal of perfection or perfect correctness;

also:
>however, when I said goodbye with "AdiABLos." Fortunately, it got a laugh.
>I really should be more careful

and something I've noticed:
when I get a laugh from students because of my mispronounced or inaccurate
or wrong word or whatever Italian, I think it helps in several ways:
- the students understand me, even though it's not perfectly or 'natively'
accurate - so it proves 'perfection' is not a necessary criteria for
effective communciation ....
- I am in the position they are often in, wanting to have a go even if I'm
not completely sure or word perfect or being 'too spontaneous';
- I probably *shouldn't* be more careful, except to try and
remember/understand better the specific things I've said that have raised
the laughs.....
- there are probably more times when they do not laugh at or even notice
my 'differences', because they are primarily involved in the
conversation/communication (or maybe just totally bamboozled, of course ...)
- I sometimes feel stupid or embarrassed, especially at 'silly' mistakes
when I should or 'do' (but obviously don't really??) know better; this is
good for me, because it helps me realize in a more 'first hand' way what it
can feel like to be a language learner in this particular classroom ....

Sue



	


	Group: dogme
	Message: 8196
	From: Russell Kent
	Date: Di Mrz 15, 2005 7:47 

	Subject: Re: it''s elementary (learners'' L2/teacher''s L2)


	Hi Everyone,

Wots rong wiv aving a laff wiv students wenn fings are prismonounced in 
ss L1

I find humour goes a long, long way in a language classroom. But you 
have to laugh together, not at.

Russ

Suemurray wrote:

> When Rob says,
> >I find that student will focus their attention on communication in 
> their L2
> >(and it is important to make it feel like the *learners'* L2 and not that
> >of an Empire, teacher, school or institution, etc.!) if they know 
> it's only
> >for the fun of it during a playful activity.
>
> he also reminds me of the importance of working with the *learners'
> L2*/current 'interlanguage', not an abstract, 'exonormatively' controlled
> 'standard'; or an ideal of perfection or perfect correctness;
>
> also:
> >however, when I said goodbye with "AdiABLos." Fortunately, it got a 
> laugh.
> >I really should be more careful
>
> and something I've noticed:
> when I get a laugh from students because of my mispronounced or inaccurate
> or wrong word or whatever Italian, I think it helps in several ways:
> - the students understand me, even though it's not perfectly or 'natively'
> accurate - so it proves 'perfection' is not a necessary criteria for
> effective communciation ....
> - I am in the position they are often in, wanting to have a go even if I'm
> not completely sure or word perfect or being 'too spontaneous';
> - I probably *shouldn't* be more careful, except to try and
> remember/understand better the specific things I've said that have raised
> the laughs.....
> - there are probably more times when they do not laugh at or even notice
> my 'differences', because they are primarily involved in the
> conversation/communication (or maybe just totally bamboozled, of 
> course ...)
> - I sometimes feel stupid or embarrassed, especially at 'silly' mistakes
> when I should or 'do' (but obviously don't really??) know better; this is
> good for me, because it helps me realize in a more 'first hand' way 
> what it
> can feel like to be a language learner in this particular classroom ....
>
> Sue
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> *Yahoo! Groups Sponsor*
> ADVERTISEMENT
> click here 
> <http://us.ard.yahoo.com/SIG=129oqe2u6/M=298184.6018725.7038619.3001176/D=groups/S=1705043336:HM/EXP=1110929324/A=2593423/R=0/SIG=11el9gslf/*http://www.netflix.com/Default?mqso=60190075> 
>
>
>
> ------------------------------------------------------------------------
> *Yahoo! Groups Links*
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>
>------------------------------------------------------------------------
>
>No virus found in this incoming message.
>Checked by AVG Anti-Virus.
>Version: 7.0.308 / Virus Database: 266.7.2 - Release Date: 11-3-2005
> 
>


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.7.2 - Release Date: 11-3-2005



	


	Group: dogme
	Message: 8197
	From: Jay Schwartz
	Date: Di Mrz 15, 2005 2:09 

	Subject: Re: it''s elementary


	On humor, chit-chat, and 'private/covert L1-reliance 'strategies' as "shared
knowledge or common experience":

Here's an short excerpt from a private class I had many years ago in the
States, with a husband and wife from Cuba (names have been changed to
protect the innocent):

George: "I have many books."
Tania: "I have many dishes for dinner."
George: "After dinner, I have many gasses."
(laughter)
Jay: "George, you mean - after dinner, you have GAS."
Waving her hand "para-linguistically" before her nose, Tania exclaims: "No,
it's true! After dinner, he has MANY GASSES, and sometimes before!"

This was followed by another good round of laughter and then a talk about
what Tania cooks for dinner that gives George such gas. This chit-chat led
into a nice light discussion on the best recipe for making PAELLA.

- Jay

PS. My alter-id had something to say, but was reluctant to come forward.



	


	Group: dogme
	Message: 8198
	From: Edward Whiteside
	Date: Mi Mrz 16, 2005 7:13 

	Subject: Re: L1/L2 use in class


	We have a collection box in our classroom. If any of my rich students use L1, they have to put 1 Euro into it for every foreign word that they utter. I video record all my lessons, so nobody can cheat. 

One of my colleagues from another school teaches poor students. Her method differs to mine. She simply headbutts the student for using L1.


Send instant messages to your online friends http://uk.messenger.yahoo.com 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8199
	From: somethingfordaniel
	Date: Mi Mrz 16, 2005 8:37 

	Subject: Re: L1/L2 use in class


	Thanks for all the wicked opinions and stuff so far. I'm chuffed!

As far as L1/L2 use goes:

If one of the resources that naturally happens to be in the classroom 
is someone who can help through translation or can understand L1, 
then I don't see why it should go against any dogme ideologies.
Obviously not all lessons will be conducted in L1, but by 
disregarding its use (I am refering to low levels here) surely we are 
considering the learning process as purely an "academic" (in the 
oldest sense) rather than a social one. Isn't how the students feel 
important in determining what they might learn? (e.g. losing their 
fear of making mistakes, and, yeas, using humour).
Furthermore, if there is one student that understands something, do 
we forbid them from telling the others in L1? (afterall, in a pure 
dogme classroom the students would not be graded into different 
levels, so this would happen a lot, no?). Isn't that kind of what a 
teacher with knowledge of students L1 represents in some ways?

Dennis's alter-ego seemed to feel the need to create an "illusion" to 
cajole learners into using the target language. I thought the whole 
point of all this was to strip away the illusion and get back to 
what's really there.

I think you have to be careful about L1 use in class (I am refering 
to monolingual groups here), but I just feel the "pretending not to 
know" approach, while useful up to a point, can make the atmosphere a 
bit false and puts the focus back on you being a teacher, rather than 
a human being.

Dan



	


	Group: dogme
	Message: 8200
	From: Robert M. Haines
	Date: Mi Mrz 16, 2005 8:43 

	Subject: intrinsic vs. extrinsic motivation


	When I read that Eduard had written:

"We have a collection box in our classroom. If any of my rich students use L1, they have to put 1 Euro into it for every foreign word that they utter. I video record all my lessons, so nobody can cheat."

I hoped he would (seriously) consider the implications of such extrinsic motivation on learning. 

And, when I read:

"One of my colleagues from another school teaches poor students. Her method differs to mine. She simply headbutts the student for using L1."

I hoped he was joking.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8201
	From: zosia grudzinska
	Date: Mi Mrz 16, 2005 9:40 

	Subject: Re: it''s elementary (learners'' L2/teacher''s L2)


	Suemurray wrote:

> - I sometimes feel stupid or embarrassed, especially at 'silly'
> mistakes when I should or 'do' (but obviously don't really??) know
> better; this is good for me, because it helps me realize in a more
> 'first hand' way what it can feel like to be a language learner in
> this particular classroom ....

absolutely; wish I taught in another country and could experience this kind
of humiliation, it's healthy for you! (for me)

Zosia



	


	Group: dogme
	Message: 8202
	From: Robert M. Haines
	Date: Mi Mrz 16, 2005 10:05 

	Subject: Whose grammar to use.


	First, apologies to Edward for misspelling his name. I guess that's L3 (Spanish) influence on my L1 (English) without any apparent L2 (German) interference.

By the way, Edward, how did your class generate the Euros for L1 words rule?

**************************************
Now on to grammar: I've been learning how to analyze text at different levels. It's interesting, the way Quantum Physics is interesting, which means it kind of tickles my analytical funny bone but becomes rather irrelevant when I need to simply determine the balance of my bank account.

As a language learner, I enjoyed a book called something like Grammar for English-Speaking Students of German because I suddenly felt comfortable classifying all those funny little words that I had always suspected were not nouns, verbs, adjectives or -ly adverbs. But, in the end, I cannot quantify or even really qualify the extent to which such analysis helped me communicate and understand the L2/target language I was out to meister.

Why has traditional grammar stuck around the classroom so long? Today, it seems that a) linguists use their grammars, b) language teachers use another, and c) ordinary folks use their own. Each is used in different ways: 

a) to analyze/label language and communicate employing specialist language (a.k.a. jargon)

b) to analyze and label language and, perhaps unwittingly, to communicate with students

c) to communicate and sometimes impose 'order' in the case of prescriptivism

Which of these is appropriate for a classroom full of language learners with no or little exposure to analysis of grammar as system? Conversely, which is appropriate for learners who've had an abundance of such analysis? And how about one for teachers in training? Should we choose an eclectic approach in which we employ jargon when necessary, label when asked to do so, and communicate the rest of the time?

I get the feeling we might do well to focus more on lexical patterns. Granted, many of us do this already. But that doesn't explain why this dinosaur called 'traditional grammar' still looms large in many a classroom. My hunch is 'tradition' is not easily relinquished, and that atomitism lends itself well to testing. 

A true-to-dogme grammar would have to draw from the pedagogic syllabus, would it not? That's Willis' term for the syllabus found in the minds of learners. Scott posted something about it a while back, I believe. And grammar as process would have to replace grammar as product, right? But how do we get around the issue of standards; syntactical norms, for example? Is that where the teacher in teaching comes in? 

This has all been said before on the list, I'm sure, but never in quite this way, at just this time. 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8203
	From: Scott Thornbury
	Date: Mi Mrz 16, 2005 10:40 

	Subject: Re: Whose grammar to use.


	Rob said:

> A true-to-dogme grammar would have to draw from the pedagogic syllabus,
would it not? That's Willis' term for the syllabus found in the minds of
learners. Scott posted something about it a while back, I believe.

Slight misrepresentation Rob, but it may have been my fault. Willis uses the
term "pedagogic corpus" (not syllabus) to describe the texts available to
learners (including their coursebooks if the poor mites have one) that they
can use as data for discovery learning. But, yes, Willis has also written
about the importance of teaching to the "learner's syllabus", i.e. the
developing, internalized grammar that the learner has, rather than the
external, imposed, native-speaker grammar on which descritpive and pedagogic
grammars are based. Teaching the learner, rather than teaching the
coursebook.
S.



	


	Group: dogme
	Message: 8204
	From: Robert M. Haines
	Date: Mi Mrz 16, 2005 10:45 

	Subject: pedagogic corpus


	Rob said:

> A true-to-dogme grammar would have to draw from the pedagogic syllabus,
would it not? That's Willis' term for the syllabus found in the minds of
learners. Scott posted something about it a while back, I believe.

Slight misrepresentation Rob, but it may have been my fault. Willis uses the
term "pedagogic corpus" (not syllabus) to describe the texts available to
learners (including their coursebooks if the poor mites have one) that they
can use as data for discovery learning. But, yes, Willis has also written
about the importance of teaching to the "learner's syllabus", i.e. the
developing, internalized grammar that the learner has, rather than the
external, imposed, native-speaker grammar on which descritpive and pedagogic
grammars are based. Teaching the learner, rather than teaching the
coursebook.
S.

Ah, then it was my fault for not having the two straight when I wrote that. I meant pedagogic corpus, which , as you say, comprises the texts (language) that learners have processed for meaning. This corpus can inform syllabus design.

Thanks for catching that.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8205
	From: djn@dennisnewson.de
	Date: Do Mrz 17, 2005 11:58 

	Subject: Re: Whose grammar to use.


	You know, Rob, when I was a lad all you had to say was 'Sex' and everyone sat up and took 
notice. On English teacher e-lists you can, unfailingly, get the same effect by writing: 
"Grammar".

On dogme and elsewhere so many of us have written so much. And I yet I have to confess 
when I read statements about grammar, I still get hot flushes. Why, for heaven's sake? It 
seems to me that 'Grammar' comes to symbolise what a language teacher passionately 
believes teaching and learning is all about, in the light of years of reading, reflection and 
experience. The passion is personal, comes from, often, years of devotion to duty and gets 
transferred to statements about the supposed heart of the matter, grammar.

You yourself have pointed out in former messages that it is strange that people get launched 
into discussions about grammar without first defining what they are talking about. 

And here we go again.

I'm sure I can't write anything new, but I've not said before that I'd join an association to fight 
against the teaching of grammar as a separate subject (in the context of language learning - 
Lingusitcs/Applied Linguistics, that's different) as if it represented a body of knowledge, a 
collection of facts to be presented, with PowerPoint, and learned and tested.

Dennis



	


	Group: dogme
	Message: 8206
	From: Robert M. Haines
	Date: Do Mrz 17, 2005 5:38 

	Subject: cart and horse


	This from Matin Lovatt on another discussion list:

"After some years teaching English I intuitively feel that we may have the 
cart before the horse in our language teaching approaches. It seems that our 
primary focus has been to concentrate on teaching the English language to 
our learners. No doubt there are many exceptions out there (at least one 
being the DOGME group, supported by Scott Thornbury, who seem at first 
glance to be primarily aiming at facilitating second language 
communication - albeit in a somewhat contrived environment: after all, where 
do we find groups of people deliberately getting together in a room to 
discuss the first thing that comes up, just for the sake of it, in the real 
world? Ah... except for the pub of course!). Nevertheless, the DOGME goal 
seems an admirable one in that it focuses less on language learning per se 
and more on real communication based on relevant (at least to the parties 
concerned) topics."

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8207
	From: Robert M. Haines
	Date: Do Mrz 17, 2005 6:50 

	Subject: Sex and Grammar


	Dennis wrote: 

You know, Rob, when I was a lad all you had to say was 'Sex' and everyone sat up and took notice. On English teacher e-lists you can, unfailingly, get the same effect by writing: "Grammar".

Well, Dennis, that subject line should hook just about all of us then. 

Dennis: You yourself have pointed out in former messages that it is strange that people get launched 
into discussions about grammar without first defining what they are talking about. 

Indeed, and I stand by that one. You have made it clear to me that I intended to write more about *ways of describing grammar* rather than finding an apt definition of the term 'grammar'. Linguists employ systems of classification, e.g. Halliday's SFG (Systemic Functional Grammar) to describe grammar, and there is even debate about whether a prepositional phrase should be called a prepositional group and other minutiae that could drive one bonkers and back again. These seem of little use in the classroom, but I might just know too little about how to use Halliday's SFG with learners.

As teachers, we might not realize we're following a particular approach to grammar when we open up our textbooks to Unit 10, Sports and Hobbies. It is probable that such books include what's called Traditional Grammar', which, according to some in the Halliday camp, has its weaknesses. Weaknesses, in this sense, usually mean that the system of describing and categorizing language is inaccurate. For example, describing English as an S+V+O language to help Spanish speakers, whose language is much more flexible when it comes to syntax (word order). For Halliday, a Subject is part of the clause; a Verb, classifies words, and Object only exists as a sub-unit of a Complement. Warning: The preceding observation is based on limited exposure to Hallidayan Grammar! If I'm dead wrong, please tell me so.

Then there's the guy across the street form where I live, and all my other neighbors, who most likely remember grammar as:

*morphological (language form) rules they had to follow when writing papers, speaking in formal situations and in front of prescriptivist relatives

*tree diagrams on the blackboard which worked like an anaesthetic

Finally, and most importantly, we come to the learners, who are likely to have very little metalanguage for describing language in many cases, or a host of terms and ideas in others. But what happens when Hiro's article is Marcia's determiner? When Yun Soo sees an adjective where Bettina can only make out a past participle?

Shouldn't we avoid the whole mess all together if we can't get everyone on the same page? As with learning, we'll probably only ever be able to observe the process but never come to any conclusions about what exactly learning *is*. So why not say that we've seen grammar in action, but chasing the end of the rainbow by trying to nail down pieces of it won't help learners communicate more effectively.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8208
	From: Edward Whiteside
	Date: Fr Mrz 18, 2005 4:43 

	Subject: Re: Whose grammar to use.


	Maybe EFL teachers feel that their area of expertise is grammar. I also get the impression that many students share this assumption as well. Some cultures in Europe consider grammar the most important element in learning a language. Some exams tend to reflect this, especially in state schools which consider language learning an academic discipline rather than a means of communication. Most of my students are not interested in learning either English or German for the sole purpose of communication. Their goals are to pass exams and gain a piece of paper. Being able to communicate in the language is not too important. They would rather do grammar tests than communicative activities. In some ways I suppose this reflects their values and beliefs regarding learning. Any thoughts on this?



Ed


Send instant messages to your online friends http://uk.messenger.yahoo.com 
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	Group: dogme
	Message: 8209
	From: Diarmuid Fogarty
	Date: Fr Mrz 18, 2005 5:16 

	Subject: Re: Whose grammar to use.


	My first thought is that you qualify nearly every noun (many
students...some cultures...some exams...most of my students...In some
ways...). The only group that you make any blanket assumption about is
"EFL teachers".

The second thought is that you are based in Germany, much like a number
of Grauniad dogme-watchers amongst whom you appear to have a mini-fan
club! They like your sense of humour.

The third thought is that many of my students are also none too
interested in anything other than passing exams rather than communicate.
The problem is that the exams require them to demonstrate their ability
to communicate in English. Luckily a few of them find exam focus
mind-numbingly boring and are appreciative of anything that runs counter
to their past experiences. They tend to do OK in their exams (a
minority). The others tend to either scrape through with what they
needed (a majority) or fail narrowly (the smallest minority).

My final thought is that a view of language as competence in grammar
tests is more representative of the values and beliefs of previous
teachers. Perhaps an alternative viewpoint goes some way to redressing
the balance?

Diarmuid


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
soley for the use of the individual to whom it is addressed. Any views or
opinions presented are soley those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is stricty prohibited.

********************************************************************************
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	Group: dogme
	Message: 8210
	From: Russell Kent
	Date: Fr Mrz 18, 2005 5:33 

	Subject: Re: Whose grammar to use.


	I dislike the idea of learning a language solely for the purpose of 
passing exams. I know, however, from my experience of living in the 
Netherlands and sending my children to Dutch schools for the past 12 
years (bad mistake) that the diploma is the be all and end all. Without 
a diploma you are consigned to the dustbin of society. And you can only 
get a diploma by passing exams. 

Today my daughter had to take an oral exam, conversation based, 
conducted by a non-native speaking teacher who trained to be a teacher 
some 30 odd years ago and considers RP to be the standard to which to 
aspire. My child who is a non-RP native English speaker, passed this 
exam. I was just amazed that she should even be asked to take it. But 
the boxes have to be ticked in Dutch society, for they cannot seem to 
cope with difference. As you may perceive, I am not happy with the 
system. We are taking them out of Dutch schools and sending them to an 
international school where I feel they will gain an education, not just 
be trained to pass exams.

So while I understand students desire to pass exams which their culture 
demands for success, my own feelings are "a plague on any society that 
just wants to use education as a sausage factory to produce worker ants 
for particular industrial requirements".

Regards

Russ Kent



Edward Whiteside wrote:

>
> Maybe EFL teachers feel that their area of expertise is grammar. I 
> also get the impression that many students share this assumption as 
> well. Some cultures in Europe consider grammar the most important 
> element in learning a language. Some exams tend to reflect this, 
> especially in state schools which consider language learning an 
> academic discipline rather than a means of communication. Most of my 
> students are not interested in learning either English or German for 
> the sole purpose of communication. Their goals are to pass exams and 
> gain a piece of earspaps er. Being able to communicate in the language 
> is not too important. They would rather do grammar tests than 
> communicative activities. In some ways I suppose this reflects their 
> values and beliefs regarding learning. Any thoughts on this?
>
>
>
> Ed
>
>
> Send instant messages to your online friends 
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>
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>
>
>
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>
>
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> <http://us.ard.yahoo.com/SIG=129g9pfin/M=298184.6191685.7192823.3001176/D=groups/S=1705043336:HM/EXP=1111246994/A=2593423/R=0/SIG=11el9gslf/*http://www.netflix.com/Default?mqso=60190075> 
>
>
>
> ------------------------------------------------------------------------
> *Yahoo! Groups Links*
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>
>------------------------------------------------------------------------
>
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>Checked by AVG Anti-Virus.
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> 
>


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.7.3 - Release Date: 15-3-2005



	


	Group: dogme
	Message: 8211
	From: Robert M. Haines
	Date: Fr Mrz 18, 2005 5:54 

	Subject: Edward''s query


	Edward, are you based in Germany? And your students aren't interested in German for communication? Can you explain that, please?

Not interested in English for communication but only for passing exams? Sounds like weak exams and motivational issues. Could the Euro penalty for L1 use have anything to do with that? The former and current institutional practices might also be more closely examined.

I'm speaking, of course, from an ivory tower. So, please, tell me more.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8212
	From: Robert M. Haines
	Date: Fr Mrz 18, 2005 6:05 

	Subject: Has the BC gone dogme?


	Some of you will surely have seen this, but others might be interested to read:

THINK
This week's think article looks at alternatives to using a coursebook. It
investigates other ways of designing and structuring your own syllabus and
finding materials which better suit your learners.

"Whether you're starting with a new class or just changing direction a
little the decision of how to structure a course without a coursebook can
sometimes be difficult for a new or even experienced teacher."

http://www.teachingenglish.org.uk/think/resources/no_book.shtml

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8213
	From: djn@dennisnewson.de
	Date: Fr Mrz 18, 2005 6:46 

	Subject: Re: Whose grammar to use.


	Ed writes:

"Most of my students are not interested in learning
either English or German for the sole purpose of communication. Their
goals are to pass exams and gain a piece of paper. Being able to
communicate in the language is not too important. They would rather do
grammar tests than communicative activities. In some ways I suppose this
reflects their values and beliefs regarding learning. Any thoughts on
this? "

Any thoughts? Feelings, first (as a teacher of TEFL) - deep depression. As a person, I'm not 
particularly worried because it is fair to assume that Ed's young people are interested in 
many other things - members of the opposite or same sex, sport, computers, music, travel - 
whatever.

Thoughts? Four, I think.


1. I'd assume that most, all, many, a large number of teachers, at the end of the day, have 
their pupils' interests at heart. If their pupils need to pass an exam they will apply their 
energy and know-how to enable them to do that.

2. Although, I believe, dogme teachers, on the whole, are people plugged into reality, many 
have a streak of idealism in them. They don't just want to accept the status quo (of TEFL), 
they want to change things for what they see as the better if they can, or at least move in 
that direction.

3. Examination requirements are crucial. Sensible examinations can support sensible 
learning and teaching.

4. I'd have thought - this is an extension of point 3 - that if examinations required 
communication and not, for example, grammatical knowledge, which is surely the case for 
the Cambridge Examinations and IELTS, as they prepared for their examinations students 
might not be so crushingly bored as they apparently often are. 

Dennis



	


	Group: dogme
	Message: 8214
	From: Edward Whiteside
	Date: So Mrz 20, 2005 9:17 

	Subject: Re: Whose grammar to use.


	Who said I was in Germany??? lol

Diarmuid Fogarty <dfogarty@c...> wrote:
My first thought is that you qualify nearly every noun (many
students...some cultures...some exams...most of my students...In some
ways...). The only group that you make any blanket assumption about is
"EFL teachers".

The second thought is that you are based in Germany, much like a number
of Grauniad dogme-watchers amongst whom you appear to have a mini-fan
club! They like your sense of humour.

The third thought is that many of my students are also none too
interested in anything other than passing exams rather than communicate.
The problem is that the exams require them to demonstrate their ability
to communicate in English. Luckily a few of them find exam focus
mind-numbingly boring and are appreciative of anything that runs counter
to their past experiences. They tend to do OK in their exams (a
minority). The others tend to either scrape through with what they
needed (a majority) or fail narrowly (the smallest minority).

My final thought is that a view of language as competence in grammar
tests is more representative of the values and beliefs of previous
teachers. Perhaps an alternative viewpoint goes some way to redressing
the balance?

Diarmuid


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
soley for the use of the individual to whom it is addressed. Any views or
opinions presented are soley those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is stricty prohibited.
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	Group: dogme
	Message: 8215
	From: Edward Whiteside
	Date: So Mrz 20, 2005 9:26 

	Subject: Re: Edward''s query


	Hi Robert,

I am not based in Germany. 

I was just joking about the penalities.

I teach for a private language school (commercial company) which offers tuition in English, German, etc. for a nice fee. 

Quality is interpreted as meeting the individual needs of the students (clients).

The success criteria for quality is happy students (clients), who either return or recommend our services to others

What makes the students (clients) happy? Passing language exams.

And why are the exams important? Students (clients) need a language exam either to get their university degree, a pay rise or a job promotion.

The school (commercial company) kind of stands or falls on the basis of students passing or failing their exams (which is interpreted to be a criteria of success).

Students are usually aged between 16 and 30.

Edward




"Robert M. Haines" <haines@n...> wrote:

Edward, are you based in Germany? And your students aren't interested in German for communication? Can you explain that, please?

Not interested in English for communication but only for passing exams? Sounds like weak exams and motivational issues. Could the Euro penalty for L1 use have anything to do with that? The former and current institutional practices might also be more closely examined.

I'm speaking, of course, from an ivory tower. So, please, tell me more.

Rob

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 8216
	From: somethingfordaniel
	Date: So Mrz 20, 2005 1:02 

	Subject: Re: Whose grammar to use.


	I find Dennis's belief that Cambridge and IELTS exams require 
communication, rather than just a basic command and regurgitating of 
otherwise useless TEFL McNuggets that will please the examiner's 
tummy, kinda cute!
In the same way that I find blind faith in the tooth fairy and Santa 
kinda cute.

Dan



	


	Group: dogme
	Message: 8217
	From: djn@dennisnewson.de
	Date: So Mrz 20, 2005 2:47 

	Subject: Re: Re: Whose grammar to use.


	Dan,

My knowledge of IELTS tests, I confess, is limited to their oral examination, but at least it is 
recent - yesterday, when I examined 10 people in Oldenburg, Germany. Believe me, 
learned-by-heart McNuggests, and I noticed none, would have got them absolutely nowhere 
and they would have stuck out a mile.

My contact with Cambridge examinations is more dated. But I can remember no grammar 
questions (I don't recall the word 'grammar' being used at all) and the writing tasks, in my 
recall, were communicative in the sense that many could be reduced to the formula: "What 
do you think about..?"


cute Dennis Newson



	


	Group: dogme
	Message: 8218
	From: Robert M. Haines
	Date: So Mrz 20, 2005 4:50 

	Subject: Edward''s query


	Thanks, Edward, for clearing up a few points. Can you tell me (us) which exams the students you work with are eager to pass?

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8219
	From: Edward Whiteside
	Date: So Mrz 20, 2005 8:47 

	Subject: Re: Edward''s query


	Ten years ago there was only the state examination which was recognised. It consisted of a spoken, listening and written exam. The spoken exam consisted of a picture description, a situation and conversation (based on topics). The listening part was very difficult. Most candidates would fail it since it was more like a memory test rather than a listening comprehension exam. The written exam consisted of two translations, a grammar test (multiple choice) and a letter.

A few years ago the state exam lost its grip on the monopoly. Nowadays every exam under the sun is being flogged. From local imitations of the old state exam (which is still quite active since it is one of the cheapest exams) to Trinity (which is one of the most expensive exams). We also have Cambridge, Euro, ECL, and so on. 

Much teaching in the state sector (and also in the private sector) still reflects the preparation of the old state exam. The emphasis on the grammar-translation method. Grammar dictates most language lessons. If students feel that they are not learning grammar then they complain. They are happier when they are doing exercises from Murphy than doing some communicative activity.

Introducing DOGME here would go against cultural expectations. However, there are some students who do prefer it (usually the 1-2-1 students).

Ed


Send instant messages to your online friends http://uk.messenger.yahoo.com 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8220
	From: djn@dennisnewson.de
	Date: So Mrz 20, 2005 9:56 

	Subject: Dennis: Kramsch


	Which is the book (or books, if need be) by Kramsch that one really should read?

Dennis



	


	Group: dogme
	Message: 8221
	From: djn@dennisnewson.de
	Date: So Mrz 20, 2005 10:15 

	Subject: Re: Edward''s query


	Ed.,

Remind me where you work.

One defeatist argument, falsely "realistic", could be that the the "best" examinations are the 
ones that are best liked by employers, Thank heavens, though, there are teachers around in 
all countries who firmly believe that teaching people a foreign language is part of general 
education, and education aims much much higher, for the individual, than merely answering 
the changing worldly needs of the employer.

The responsible teacher deals with those workplace needs in passing, as a by-product, as 
he or she gets on with making a contribution to the development of each learner as an 
individual.

I know full well that the world contains an awful lot of disallusioned, unmotivated learners. 
But, I sincerely believe, teachers can, slowly, improve the general situation, not by kow-
towing to examinations and the demands of commerce and industry, but working on ways of 
generating learners' interest and motivation and by joining together to improve syllabuses, 
textbooks and examinations.

Dennis



	


	Group: dogme
	Message: 8222
	From: Robert M. Haines
	Date: Mo Mrz 21, 2005 12:31 

	Subject: Edward''s exam classes


	Edward, would it be fair to say that your classes are primarily exam prep. courses?

****************

Dennis, I haven't a clue which of Claire Kramsch's books should be read.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8223
	From: Scott Thornbury
	Date: Mo Mrz 21, 2005 8:39 

	Subject: Re: Dennis: Kramsch


	Dennis, a good starter might be a collection of papers she edited, called
'Language Acquisition and language socialization: Ecological perspectives"
(Continuum). Also good is 'Context and culture in language teaching' (OUP)
and her little primer on culture, recently published called 'Language and
culture' (OUP).
S.

----- Original Message -----
From: <djn@d...>
To: <dogme@yahoogroups.com>
Sent: Sunday, March 20, 2005 9:56 PM
Subject: [dogme] Dennis: Kramsch


>
> Which is the book (or books, if need be) by Kramsch that one really
should read?
>
> Dennis
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 8224
	From: Adrian Tennant
	Date: Mo Mrz 21, 2005 9:04 

	Subject: Re: Edward''s query


	Edward,

Where do you teach?

Dr E


--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8225
	From: Robert M. Haines
	Date: Mo Mrz 21, 2005 6:40 

	Subject: Teaching Unhinged


	You might as well know it's out there:

http://www.englishdroid.com/teaching_unhinged.html

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8226
	From: fiotf
	Date: Di Mrz 22, 2005 2:12 

	Subject: Re: Teaching Unhinged


	Imitation is the sincerest form of flattery......... 
And there is nothing quite so depressing as to be totally ignored. 

It's curious; is there any other aspect of TEFL which has drawn or 
draws quite so much attention from - well - all sorts? Streamline 
gets a load of laughs, but the writers certainly managed to take the 
laughs to the bank.....









--- In dogme@yahoogroups.com, "Robert M. Haines" <haines@n...> wrote:
> You might as well know it's out there:
> 
> http://www.englishdroid.com/teaching_unhinged.html
> 
> Rob
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8227
	From: Diarmuid Fogarty
	Date: Di Mrz 22, 2005 8:57 

	Subject: Re: Teaching Unhinged


	Bears a strong similarity to the website that Ug (remember him?)
referred us to (can't remember the name but it was by Simon Barnes, now
erstwhile contributor to IATEFL Issues). 

With the amount of freetime that they must have on their hands, we can
only conclude that they are followers of the unhinged way. Sounds good
to me, once these interminable holidays are over, I must give it a go.

Diarmuid


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
soley for the use of the individual to whom it is addressed. Any views or
opinions presented are soley those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is stricty prohibited.

********************************************************************************

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8228
	From: Jeff Bragg
	Date: Di Mrz 22, 2005 11:56 

	Subject: Re: Re: Teaching Unhinged


	Well, you might as well try this one, too. But don't say I didn't
warn you (cos I didn't!).

http://chasemeladies.blogspot.com

Example follows...

TEACHING ENGLISH = NON-ACADEMIC SUB-ADULT CLOWNING
I went to a language school today, to meet a friend. When I
arrived the students were charging up and down the corridors,
howling, much as I expected. On the wall was a text. Student A
would run to it, try to remember some, then run back to his chum
in the classroom, who would write it down. The first team to
reproduce the text was the winner.

This particular brand of non-academic sub-adult clowning is
called a "running dictation." It sounds foolish and it is
foolish, yet it is a standard part of the EFL repertoire. It is
supposed to be good because it "practices all four skills"
(reading, writing, speaking and listening) which sounds okay in
theory, but in practice is absolute tosh. The effort/benefit
ratio is enormous; greater even than synchronised swimming. 

Nothing can dissuade my colleagues from the view that English is
best learnt when the situation in the classroom is a
free-for-all, a bun fight or minor riot, with the students all
roaring themselves hoarse and looning around with vocabulary
glued to their noses. Indeed, it wouldn't occur to them that it
could be done in any other way. This bollocks -I can use no other
word- is known as the Communicative Approach. (I myself prefer
the Uncommunicative Approach: the teacher shows up, writes some
verbs on the board and falls asleep. No one learns anything in
either version –that would be too much to hope for- but at least
my way you get some peace and quiet.) 

Next time I do a running dictation I’m going to use Paradise Lost
as the text. That will wipe the smiles off their faces! Or I
might just dispense with the text entirely and make them hop up
and down the classroom in a sack race, using the desks as an
obstacle course. I could get them to chant verbs as well; that
might make it more worthwhile. 

Yeah, I’ll give them a reading race all right. I’ll make them
sorry they were born. 

- posted by Harry Hutton @ 3:51 AM 
New Comments (2) | Trackback (0) 








jeff
abu dhabi

Send instant messages to your online friends http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 8229
	From: djn@dennisnewson.de
	Date: Di Mrz 22, 2005 12:21 

	Subject: Re: Re: Teaching Unhinged


	Hi Jeff and list,

I think what the site and the blog demonstrate are a very English (to be precise - very 
schoolboy English) sense of 'humour' one of whose tenets is that you should never be 
caught displaying interest or seriousness. Both of these traits are well below zero cool.

A detail that interested me in the mock ELT awards ceremony, and the few words of 
comment, is that the photo was an edited actual shot and the epithet applied to the meal 
('posh', I think) indicates to me that the author was present. The site is written by an insider, I 
suggest.

So what! Quite.

I think one can be vaguely amused, or annoyed, but the thing is there and has to be lived 
with.

As for recommending this site, well that's rather extraordinary, especially for someone in the 
business of teacher training/development.

Dennis



	


	Group: dogme
	Message: 8230
	From: Diarmuid Fogarty
	Date: Di Mrz 22, 2005 1:23 

	Subject: Re: Re: Teaching Unhinged


	Had a quick look at Jeff's new finding. It's kind of Daily Torygraph
humour. Say lots of things that you know will annoy the Politically
Correct who are everywhere our mind's eye looks. Women are great for
shagging. Gays are not real men. Students who don't speak English should
be shot. Rah rah rah.

I guess it works because it appeals to the politically crude who think
it's great and awfully witty that somebody is standing up to say
something that they would love to say if only the pinko liberal queers
would allow them to. It also appeals to the liberals who are never quite
sure if it's serious and who find it thrilling to be able to laugh along
at the pastiche. "For God's sake," they cry, "where's your sense of
humour? Don't you get it: queers are sickos!!! Women love it!!!
Foreigners are thickos!!! It's terribly sophisticated, you know. Just
'cos we laugh at it, doesn't mean we all hate gays, women or the wogs."


In my experience, these same people are often the ones who are keen to
make it clear that "I'm not gay, but I don't have anything against
them." Or whose internet files would provide a more accurate summary of
their view of women than they would care to admit. Or who occasionally
say, when abroad, "God!!! These people!!! They're so bloody [add
insult]". 

So, whilst I may come across as some humourless, beard-sporting,
veggie, right-on tofu freak, I don't particularly like sites like
chasemeladies or Simon Barnes' site and don't have a particularly high
appreciation of those who do. And I guess I'd rather have a teacher who
had a more inclusive view of the world. But then, maybe that's just me.

Diarmuid




********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
soley for the use of the individual to whom it is addressed. Any views or
opinions presented are soley those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is stricty prohibited.

********************************************************************************
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	Group: dogme
	Message: 8231
	From: Patrick Williams
	Date: Di Mrz 22, 2005 12:35 

	Subject: Re: Re: Teaching Unhinged


	Isn't it only a joke? Can we not laugh at ourselves?

Paddy
----- Original Message ----- 
From: djn@d... 
To: dogme@yahoogroups.com 
Sent: Tuesday, March 22, 2005 12:21 PM
Subject: Re: [dogme] Re: Teaching Unhinged


Hi Jeff and list,

I think what the site and the blog demonstrate are a very English (to be precise - very 
schoolboy English) sense of 'humour' one of whose tenets is that you should never be 
caught displaying interest or seriousness. Both of these traits are well below zero cool.

A detail that interested me in the mock ELT awards ceremony, and the few words of 
comment, is that the photo was an edited actual shot and the epithet applied to the meal 
('posh', I think) indicates to me that the author was present. The site is written by an insider, I 
suggest.

So what! Quite.

I think one can be vaguely amused, or annoyed, but the thing is there and has to be lived 
with.

As for recommending this site, well that's rather extraordinary, especially for someone in the 
business of teacher training/development.

Dennis



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
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------------------------------------------------------------------------------
Yahoo! Groups Links

a.. To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

b.. To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 
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	Group: dogme
	Message: 8232
	From: Patrick Williams
	Date: Di Mrz 22, 2005 1:20 

	Subject: Re: Grammar and L1


	I've been following the discussion on these pages quite closely for several weeks now, and am particularly interested by the discussion about and various stances taken on L1, 'teaching grammar', and materials.

The only thing that makes me slightly suspicious of the 'no L1' or 'no published materials' or 'no grammar' position that some group members seem to take is that it seems to be verging on an ideological viewpoint, to be maintained no matter what. But surely when one begins to preclude certain tools which the teacher may have at their disposal as a matter of ideology, one can only restrict what is possible. I agree absolutely that L1 in the classroom should be kept to a minimum, but aren't there always going to be occasions where translating a lexical item or contrasting L1 and L2 grammar are the most effective tools? Drawing on my own experience of language learning, I personally find it an aid to learning and an aid to memory when I know that where we say 'in the world', the L2 says 'on the world'. Another thing to be borne in mind is effective use of classroom time, as time always seems to be lacking. Where L1 might prove helpful here, without damaging how effectively the learners are learning, is it not entirely legitimate?

If I'm mistaken, please tell me.

Another point I wanted to make relates to the teaching of grammar, and, less directly, to what was said about Cambridge exams and TEFL McNuggets.

What exactly constitutes the teaching of grammar? Are we not to use certain basic terms such as 'noun' and 'verb' in the classroom? Let's take an FCE task from the Use of English paper, such as the word formation task. The traditional exam technique advice here involves, among other things, the learner deciding what part of speech the gap requires by looking at the surrounding text. Although this is an exam task, anticipating the part of speech one is about to use seems to me again entirely legitimate. This is a process of thought which one has to go through at certain stages of learning a foreign language. Therefore this is not only exam technique but a mental process which aids communication.

But how am I to draw attention to the way this process is carried out without using certain terminology which is common currency for all those present in the room? And if I use such terminology does that mean I am 'teaching' grammar? My opinion is that I am not because grammar here is a means to an end. But I am sure there are others here who would disagree with me. Isn't some kind of metalanguage needed in all disciplines, if only for the sake of convenience?

I am posing questions here, rather than making assertions, and would be interested to know what other think.

Paddy


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8233
	From: Adrian Tennant
	Date: Di Mrz 22, 2005 2:48 

	Subject: Re: Grammar and L1


	Hi Paddy,

Nice of you to join the discussion and I'll try and answer a few of your 
points/questions.

> But how am I to draw attention to the way this process is carried out 
without using certain terminology which is common currency for all those 
present in the room?

Is it? A few years ago I had a CAE/CPE class full of Dutch and Swedes. Not 
a single one of them understood the terms Noun or Verb and yet all of the 
ones who took CAE got an A or B. Two of the stuehts who took CPE were so 
good I was asked by one of the oral examiners if I was sure they weren't 
native speakers. I said "Yes, I'm sure. They're better than 90% of the 
native speakers I've come across."


> The only thing that makes me slightly suspicious of the 'no L1' or 'no 
published materials' or 'no grammar' position that some group members seem 
to take is that it seems to be verging on an ideological viewpoint, to be 
maintained no matter what. But surely when one begins to preclude certain 
tools which the teacher may have at their disposal as a matter of ideology, 
one can only restrict what is possible.

I agree. However, it is easy to fall into the other extreme where the 
published material becomes the lesson, grammar is the only focus (no grammar 
= no lesson) and L1 is used because it's easier not because it's been 
thought about.
I found that when I first tried Dogme taking a hardline approach helped me 
decide what materials, L1, grammar etc had actually been useful and not just 
in my teaching because I'd got used to it or reliant on it.

Dr Evil



--------------------------------------------------------------------------------
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	Group: dogme
	Message: 8234
	From: rorybraddell@t...
	Date: Di Mrz 22, 2005 3:19 

	Subject: Re: Re: Re: Teaching Unhinged


	I totally agree with Paddy. I have showed it to other teachers in my
work place and they had a great laugh. We need to make fun of ourselves
sometimes.
Rory



-----Original Message-----
Date: Tue, 22 Mar 2005 12:35:57 +0100
Subject: Re: [dogme] Re: Teaching Unhinged
From: "Patrick Williams" <paddywillthen@y...>
To: <dogme@yahoogroups.com>



Isn't it only a joke? Can we not laugh at ourselves?

Paddy
----- Original Message -----
From: djn@d...
To: dogme@yahoogroups.com
Sent: Tuesday, March 22, 2005 12:21 PM
Subject: Re: [dogme] Re: Teaching Unhinged


Hi Jeff and list,

I think what the site and the blog demonstrate are a very English (to
be precise - very
schoolboy English) sense of 'humour' one of whose tenets is that you
should never be
caught displaying interest or seriousness. Both of these traits are
well below zero cool.

A detail that interested me in the mock ELT awards ceremony, and the
few words of
comment, is that the photo was an edited actual shot and the epithet
applied to the meal
('posh', I think) indicates to me that the author was present. The
site is written by an insider, I
suggest.

So what! Quite.

I think one can be vaguely amused, or annoyed, but the thing is there
and has to be lived
with.

As for recommending this site, well that's rather extraordinary,
especially for someone in the
business of teacher training/development.

Dennis
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	Group: dogme
	Message: 8235
	From: djn@dennisnewson.de
	Date: Di Mrz 22, 2005 5:51 

	Subject: Re: Re: Teaching Unhinged


	Fiona is right, of course. It is rather amazing that apart from the site Rob drew to our 
attention, there is also that shadow dogme list on the Guardian. There is something about 
dogme that really gets to some people. What are people frightened of? One can only 
suppose that what they hear about dogme makes them start sweating about their own TEFL 
practices.


Dennis



	


	Group: dogme
	Message: 8236
	From: Robert M. Haines
	Date: Di Mrz 22, 2005 5:55 

	Subject: a friendly reminder


	Dear Paddy, Rory, and everyone else reading,

Interesting discussion here. In the interest of saving time (and space?), please simply cut and paste only the portions of text you'd like to respond to, etc. instead of hitting the reply button each time, which can lead to a long thread for the reader to make her/his way through before getting to the actual message.

Thanks.
Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8237
	From: Patrick Williams
	Date: Di Mrz 22, 2005 7:04 

	Subject: Re: Re: Teaching Unhinged


	I had another thought regarding those silly websites, (I hope this is on topic for this list). I'm talking more about the English Droid one here, which in my opinion is wittier than the other chasemeladies or whatever it's called; it's obviously written by someone who knows the nature of much EFL work so well that he/she has had more than enough time to bail out of the job if he/she really did think it was a load of old nonsense.

I'd say such humour serves a purpose - letting off steam. Don't forget that a great many teachers work for such irresponsible money-grabbing organisations that they are not in much of a position to treat the job that seriously (or at least get zero support from their employers). I envy those of you who were lucky enough to qualify 20 years ago or more, establish your reputations before cowboyism became so prevalent in privately-run language schools, and are working for employers who share your vision of education.

One could even argue it's the cowboys who are responsible for the existence of such websites.

For some, it's nice to see that someone else somewhere else shares the same experience. It perks you up and perhaps, in the long run, makes you feel a bit better about what you do, despite your dreadful employer.

Paddy


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8238
	From: Patrick Williams
	Date: Di Mrz 22, 2005 7:10 

	Subject: Re: Grammar and L1


	Hmm, am suddenly becoming prolific on these pages...

Yes, as I wrote those words I was aware that they might not be 'common currency' or only to a degree.

But, on a more practical note, how is one to get round the need, if it exists, for metalanguage in some teaching situations? Let's stick with the FCE Use of English task as our example. How is one to make learners aware of the mental process without giving names to it's components? And does doing so constitute 'grammar'?

Thanks for the reply,

Paddy
----- Original Message ----- 
From: Adrian Tennant 
To: dogme@yahoogroups.com 
Sent: Tuesday, March 22, 2005 2:48 PM
Subject: Re: [dogme] Grammar and L1


Hi Paddy,

Nice of you to join the discussion and I'll try and answer a few of your 
points/questions.

> But how am I to draw attention to the way this process is carried out 
without using certain terminology which is common currency for all those 
present in the room?

Is it? A few years ago I had a CAE/CPE class full of Dutch and Swedes. Not 
a single one of them understood the terms Noun or Verb and yet all of the 
ones who took CAE got an A or B. Two of the stuehts who took CPE were so 
good I was asked by one of the oral examiners if I was sure they weren't 
native speakers. I said "Yes, I'm sure. They're better than 90% of the 
native speakers I've come across."


> The only thing that makes me slightly suspicious of the 'no L1' or 'no 
published materials' or 'no grammar' position that some group members seem 
to take is that it seems to be verging on an ideological viewpoint, to be 
maintained no matter what. But surely when one begins to preclude certain 
tools which the teacher may have at their disposal as a matter of ideology, 
one can only restrict what is possible.

I agree. However, it is easy to fall into the other extreme where the 
published material becomes the lesson, grammar is the only focus (no grammar 
= no lesson) and L1 is used because it's easier not because it's been 
thought about.
I found that when I first tried Dogme taking a hardline approach helped me 
decide what materials, L1, grammar etc had actually been useful and not just 
in my teaching because I'd got used to it or reliant on it.

Dr Evil
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	Group: dogme
	Message: 8239
	From: djn@dennisnewson.de
	Date: Di Mrz 22, 2005 8:16 

	Subject: Re: Grammar and L1


	Paddy,

(Just remember the sins of the father should not be visited....etc)

Can I do a 1, 2, 3....?

1. What I'm about to write is only my point of view not a dogme article of faith.
2. Of course one should "never say never", even about the teaching or non-teaching of 
grammar.
3. I've been trying hard to recall in my own (partial) learning of three or four foreign 
languages if grammatical explanation ever really helped me. I can only think of one example. 
In Norwegian, the definite article is on the end of the noun, not before it e.g. The University is 
Universitaetet - et = The. I think it would taken me for ever to work that out if I hadn't been 
told

But even so

4. If I ever got that feature correct it will have come from hearing 'et' in place and from 
oodles of practice - not from the explanation.
5. Your examples, and I quote from memory, a dangerous thing for me to do, tend to posit 
situations like: " an FCE Use of English task". Now that, of course, has to do with preparation 
for a public examination, not necessarily with language learning and teaching.
6. My own rabid antigrammarianism comes from the belief that so-called textbook rules are 
teachable, perhaps, but mastering them does not result in a command of English for 
communication.
7. You and others have mentioned a number of well-known examinations in TEFL. To the 
best of my knowledge none of them require explicit knowledge of English grammar.
8. I'll repeat 2 here - 'Never say never.' Most infrequently, there might be occasions when 
an explanation using grammatical terminology will dispel confusion - but I honestly believe 
such occasions will be few and far between. The trouble about teaching "grammar" is that it 
makes an untidy subject - language - look as if it can be ordered. And before you know 
where you are you have fallen into the old trap - talking about language instead of using it. 

Dennis



	


	Group: dogme
	Message: 8240
	From: Jeff Bragg
	Date: Mi Mrz 23, 2005 9:42 

	Subject: Re: Re: Teaching Unhinged


	--- Diarmuid Fogarty <dfogarty@c...> wrote:

So, whilst I may come across as some humourless, beard-sporting,
veggie, right-on tofu freak,...

Well, Diarmuid, actually you do - but I guess there's room for
all of us in here. Even those with an apparently 'warped' sense
of humour.

Actually, I don't see anything wrong with this sort of stuff:


IELTS
I was just throwing away my IELTS examiner's stuff. IELTS is a
test you have to do if you want to emigrate to Australia or study
in the UK. This is the description of a level 2 speaker:

"Lengthy pause before nearly every word. Isolated words may be
recognizable, but speech is of virtually no communicative
significance..."

Sounds like Keith Richards.


I enjoy laughing about some of the more ridiculous aspects of
this job. Some of our 'practices' probably appear quite whacky to
outsiders, so it's good to get their perspective - and just good
to have a laugh, anyway.

And Dennis was right - there is a very anachronistic feel to this
guy, like he's a nineteenth century gentleman brought up to
believe that the 'inspired amateur' approach of the upper middle
classes is the only one that matters, and that all attempts at
professionalism in the classroom are either misguided or simply
'not cricket'. 


jeff
abu dhabi

Send instant messages to your online friends http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 8241
	From: Diarmuid Fogarty
	Date: Mi Mrz 23, 2005 9:55 

	Subject: Re: Re: Re: Teaching Unhinged


	As an Irish person growing up in Britain, I was told that Irish jokes
were just a laugh. Even Irish people told me that I should lighten up
and that there's nothing wrong with laughing at ourselves blah blah
blah.

B*llocks! I don't mind laughing at myself when I mess up or when I say
something idiotic (I'm feeding the lines to you today) but I object to
somebody tarring my whole race with the same brush. I object to being
thought of as a beer-swilling, aggressive drunkard thicko. That's not
laughing at myself, that's ridiculing me and confirming the many
prejudices that people have against Irish people (and which,
incidentally, created a situation where the majority of English people
never raised an eyelid as their governments tried out various tools of
repression that would never have been allowed at home: forced
relocation, starvation, plastic bullets, martial law, internment without
trial, shoot-to-kill policies and a long etc).

The point being that humour is all well and good when it is all well
and good. When it involves ridiculing a minority it serves to establish
and reinforce stereotypes and prejudices and often has an ulterior
motive. You may not think that the two websites we're talking about do
much harm, but they are offensive to some people. For that reason, they
shouldn't be on an academic reading list. I'd hazard a guess that most
of the people who roll round staffrooms laughing at them are the same
sort of people who make a lot of derogatory comments about their
students and who, deep down, feel some sort of cultural superiority over
the people in their classroom; sense that while the foreign way of
doing things is quaint or admirable, Britannia's way is best.

Underlying the humour (and I don't deny that there is humour and that
it is a well-designed site with good writing) is a contemptuous view of
many things: teachers, the profession of EFL, students, etc. I see a
direct link between descriptions of EFL teachers as a "squabbling bunch
of drunken layabouts" and the fact that yesterday I interviewed a person
who has ten years experience and an MA in EFL and is currently earning
approximately £8 an hour (in the UK) and is only told on Friday what
hours he will work the following week. 

I don't like comments about the superiority of English accents and how
native speakers are superior to the majority of English teachers in the
world who are not native speakers. I don't like the assumption that the
best way of educating somebody is to establish a hierarchy wherein they
are on the bottom rung. 

All of which makes me a boring left-wing radical who wouldn't know
humour if it came up and shoved a red hot poker into the orifice that I
speak out of. Sure. Whatever. A stereotype that neatly pigeonholes me
and means that people don't have to listen or respond intelligently to
what I have to say. Personally, I think that Simon Barnes does a great
disservice to the EFL profession and that we'd be better off without his
biting wit (or, alternatively, if he directed his acerbity at the
employers who pay sh*t wages and offer sh*t conditions).

Diarmuid
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	Group: dogme
	Message: 8242
	From: Jeff Bragg
	Date: Mi Mrz 23, 2005 11:24 

	Subject: Re: Re: Re: Teaching Unhinged


	Well, I can understand where Dairmuid's coming from, but...

For example, my Mother's two brothers were tortured and killed by
the Japanese in 1945, but I think she's got round to forgiving
them now. And so have I (managed to teach lots of them, and never
let a curse past my lips).

As for jokes, you should not go here... 

http://thethinblueline.blogspot.com/

if you don't like caricatures. It's just what you'd expect from a
copper!



jeff
abu dhabi

Send instant messages to your online friends http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 8243
	From: Diarmuid Fogarty
	Date: Mi Mrz 23, 2005 11:42 

	Subject: Re: Re: Re: Teaching Unhinged


	My last one on this...I can almost sense the collective cry of "But
what's this got to do with dogme!!!"

Your mother may well have forgiven and you are to be commended for
doing so, but what's the prevalent stereotype of the Japanese in the UK?
Does it involve them being hard-hearted, ruthless, cruel? Recently, due
to sth that a Japanese student had asked me, I conducted a poll in the
staffroom about who were worse: the Japanese soldiers or the SS. It was
unanimously felt that the Japanese were crueller and more sadistic
(incidentally, all these views were expressed by people who had not even
been a twinkle in the eye at the time of WWII). The cultural stereotype
is extended through such shows as Endurance which are rountinely trotted
out over here as an example of how the Japanese love a bit of torture.

The point, once again, is that what may appear to be harmless can have
a very strong conditioning effect. I don't mind the Guardian lot
pointing out how up our own arses we are (and I am sure that the last
couple of posts that I've fired off will give them some good ammo)
because there is an element of truth there! I do, on the other hand,
object to seeing the same old tired stereotypes of ELT teachers banged
out, with elements of cultural superiority and disdain for people who
are forced to learn our language in order to get or keep their jobs.

No sense of humour? I just don't think it's funny. Same with Jim
Davidson, Bernard Manning, Frank Carson and Chubby Brown. Boring, old,
unoriginal dross that relies on the butt of the joke being seen as
inferior to the speaker. 

Diarmuid
who is currently sipping a herbal infusion and snorting incense sticks
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	Group: dogme
	Message: 8244
	From: Jeff Bragg
	Date: Mi Mrz 23, 2005 4:11 

	Subject: Re: Re: Re: Teaching Unhinged


	Yes , Diarmuid, you're pretty good at supplying the
opposition/enemy with ammo! That's why we all love you...

Hope you enjoyed the herbs and the incense. Here in the UAE it's
the weekend coming up - I'm so looking forward to the orange
juice and the hubbly-bubbly! [no stereotype intended]

Jeff
Sitting with my 4-year-old, sipping tea and playing noughts and
crosses (the wooden variety, made from recycled forests,
naturally) while I type.


jeff
abu dhabi

Send instant messages to your online friends http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 8245
	From: djn@dennisnewson.de
	Date: Mi Mrz 23, 2005 4:38 

	Subject: Where have all the laddies gone?


	Puzzled of Osnabrueck


I went to:

http://education.guardian.co.uk/

to see if "they" were still shadowing the dogme list, but couldn't find anything..

There was an article by Luke about being bolshy, and another by Scott about elephants, but 
I couldn't find the discussion list. Has it been zapped?


Dennis



	


	Group: dogme
	Message: 8246
	From: Russell Kent
	Date: Mi Mrz 23, 2005 4:38 

	Subject: Re: Re: Teaching Unhinged


	Diarmuid Fogarty wrote:

> created a situation where the majority of English people
> never raised an eyelid as their governments tried out various tools of
> repression that would never have been allowed at home: forced
> relocation, starvation, plastic bullets, martial law, internment without
> trial, shoot-to-kill policies and a long etc).


What about the significant amount of Irish people that didn't raise an 
eyelid over the indiscriminate bombing of various places in Northern 
Ireland and the rest of the United Kingdom. Not to mention the shooting 
of innocent people who happened to be of a different religion. Or the 
intimidation of people of the same religion who happened to disagree 
with the behaviour of the perpetrators of such outrage. A practice, 
judging by recent events, that seems to continue. 

Russ


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.8.1 - Release Date: 23-3-2005



	


	Group: dogme
	Message: 8247
	From: Miriam Faine
	Date: Do Mrz 24, 2005 5:08 

	Subject: Re: Re: Teaching Unhinged


	Don't envy, Paddy, the cowboyism was certainly prevalent in private
language schools 20 years ago or more... I can't say if it was better
or worse than now as I haven't worked in one since around 1980, thank
goodness. I might add though that I was a member of an EFL trade union
in Rome in the 70s, and that we fought our cowboy management for "a
vision" of EFL as education, as well as for decent pay and conditions.
Miriam 

Patrick Williams wrote:
> 
> I had another thought regarding those silly websites, (I hope this is
> on topic for this list). I'm talking more about the English Droid one
> here, which in my opinion is wittier than the other chasemeladies or
> whatever it's called; it's obviously written by someone who knows the
> nature of much EFL work so well that he/she has had more than enough
> time to bail out of the job if he/she really did think it was a load
> of old nonsense.
> 
> I'd say such humour serves a purpose - letting off steam. Don't
> forget that a great many teachers work for such irresponsible
> money-grabbing organisations that they are not in much of a position
> to treat the job that seriously (or at least get zero support from
> their employers). I envy those of you who were lucky enough to
> qualify 20 years ago or more, establish your reputations before
> cowboyism became so prevalent in privately-run language schools, and
> are working for employers who share your vision of education.
> 
> One could even argue it's the cowboys who are responsible for the
> existence of such websites.
> 
> For some, it's nice to see that someone else somewhere else shares the
> same experience. It perks you up and perhaps, in the long run, makes
> you feel a bit better about what you do, despite your dreadful
> employer.
> 
> Paddy
> 
> [Non-text portions of this message have been removed]
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> [click here]
> 
> 
> ---------------------------------------------------------------
> Yahoo! Groups Links
> 
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8248
	From: James
	Date: Do Mrz 24, 2005 3:25 

	Subject: Use of metalanguage


	Hi

I'm still new to Dogme (and in truth till relatively new to teaching) and am intrigued by a number of aspects. On of the things that's sprung up recently is use of metalanguage.

I had a class only yesterday where I student said...

"This is my analyse?"

She looked at me quizzically, with a clear impression that she wasn't quite right. And this is one of many examples with this particular group where they often confuse word forms, using verbs instead of nouns etc.

Now I know Dennis has made it clear "never say never" in his anti-grammarism, but he seems to believe that any grammar explanation are of little of no value to learning (and yes I do actually agree with this), My question is, is there an easy way of explaining such a thing wihout talking about noun and verb forms. After all if they look up a word in dictionary this is what they're going to see.

Or should we continue to let student use this (their own emergent grammar) until they realise themselves that they're using the wrong form of the word?

James
----- Original Message ----- 
From: Russell Kent 
To: dogme@yahoogroups.com 
Sent: Wednesday, 23 March, 2005 10:38 PM
Subject: Re: [dogme] Re: Teaching Unhinged




Diarmuid Fogarty wrote:

> created a situation where the majority of English people
> never raised an eyelid as their governments tried out various tools of
> repression that would never have been allowed at home: forced
> relocation, starvation, plastic bullets, martial law, internment without
> trial, shoot-to-kill policies and a long etc).


What about the significant amount of Irish people that didn't raise an 
eyelid over the indiscriminate bombing of various places in Northern 
Ireland and the rest of the United Kingdom. Not to mention the shooting 
of innocent people who happened to be of a different religion. Or the 
intimidation of people of the same religion who happened to disagree 
with the behaviour of the perpetrators of such outrage. A practice, 
judging by recent events, that seems to continue. 

Russ
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	Group: dogme
	Message: 8249
	From: djn@dennisnewson.de
	Date: Do Mrz 24, 2005 8:12 

	Subject: Re: Use of metalanguage


	Hi, James.

In the example you quote, I think I'd just say: 'Analysis, analysis' - no need to say more, I 
think. The learner would almost certainly just say: "Oh. Analysis."

With reference to grammar a friend just wrote about the need at times to notice and polish. I 
have no diifficulty agreeing with that. What I always argue against is making grammar the 
main menu, and even implying learning grammar is learning the language.

As for the need for a metalanguage, let's just notice as soon as we need a metalanguage 
we've moved from using the language to talking about the language.

The trouble with so many metalanguages is that careful definition is involved and there are 
so many system to choose from.

I can remember from 9 years old on, though, being awfully confused by:

SENTENCE Expresses a complete thought. "And that was it." ???
NOUN The name of a person, place or thing. 'Disobedience' ???
VERB A doing word "Copulation." ????

etc.



	


	Group: dogme
	Message: 8250
	From: Adrian Tennant
	Date: Do Mrz 24, 2005 9:06 

	Subject: Re: Use of metalanguage


	Sorry James, I may be confused by your question

> My question is, is there an easy way of explaining such a thing wihout 
talking about noun and verb forms?

As it seems that you've already decided one thing when you say

> Now I know Dennis has made it clear "never say never" in his 
anti-grammarism, but he seems to believe that any grammar explanation are of 
little of no value to learning (and yes I do actually agree with this)

If you agree then why are you wondering whether you should exlain by using 
metalanguage.

> Or should we continue to let student use this (their own emergent 
grammar) until they realise themselves that they're using the wrong form of 
the word?

Seems sensible.

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8251
	From: Diarmuid Fogarty
	Date: Do Mrz 24, 2005 9:44 

	Subject: Re: Use of metalanguage


	personally, I'd say that the answers that Dennis and the Doc give appear
to be influenced by the idea that if L1 speakers work out how to use the
right kinds of words in the right places, then it is safe to assume that
given time and encouragement, L2 speakers will too. However, L2 speakers
often bring extra abilities and skills with them to the classroom which,
if harnessed correctly, can ensure that people learn more quickly.

As adults we are fairly adept at categorising things (as evidenced by
recent e-mails regarding the Irish, ahem). I would have no compunction
about explaining that analysis and analyse belong to the same word
family but one is a noun and the other is a verb. I'd ask for other
examples of nouns and verbs that look very similar and get them up on
the board for people to be able to see. If I really thought that these
concepts were new to students, I might get a collection of words up on
the board in a subsequent class and ask Ss to classify them in whatever
way they chose. Possibly follow up by asking if they could be classified
grammatically. 

Dennis rightly differentiates between using language and studying
language. Personally, I like doing both. I recognise that using
languiage is of greater use and of more importance to me (and my
learning). I like understanding why certain combinations of language
produce various effects too. I agree with Dennis when he says that the
idea that studying grammar is the same as learning a language is
erroneous.

Diarmuid


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
soley for the use of the individual to whom it is addressed. Any views or
opinions presented are soley those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is stricty prohibited.

********************************************************************************

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8252
	From: Patrick Williams
	Date: Do Mrz 24, 2005 10:05 

	Subject: Re: Re: Teaching Unhinged


	EFL trade union? Do they exist?? Tell me more...
----- Original Message ----- 
From: Miriam Faine 
To: dogme@yahoogroups.com 
Sent: Thursday, March 24, 2005 5:08 AM
Subject: Re: [dogme] Re: Teaching Unhinged


Don't envy, Paddy, the cowboyism was certainly prevalent in private
language schools 20 years ago or more... I can't say if it was better
or worse than now as I haven't worked in one since around 1980, thank
goodness. I might add though that I was a member of an EFL trade union
in Rome in the 70s, and that we fought our cowboy management for "a
vision" of EFL as education, as well as for decent pay and conditions.
Miriam 

Patrick Williams wrote:
> 
> I had another thought regarding those silly websites, (I hope this is
> on topic for this list). I'm talking more about the English Droid one
> here, which in my opinion is wittier than the other chasemeladies or
> whatever it's called; it's obviously written by someone who knows the
> nature of much EFL work so well that he/she has had more than enough
> time to bail out of the job if he/she really did think it was a load
> of old nonsense.
> 
> I'd say such humour serves a purpose - letting off steam. Don't
> forget that a great many teachers work for such irresponsible
> money-grabbing organisations that they are not in much of a position
> to treat the job that seriously (or at least get zero support from
> their employers). I envy those of you who were lucky enough to
> qualify 20 years ago or more, establish your reputations before
> cowboyism became so prevalent in privately-run language schools, and
> are working for employers who share your vision of education.
> 
> One could even argue it's the cowboys who are responsible for the
> existence of such websites.
> 
> For some, it's nice to see that someone else somewhere else shares the
> same experience. It perks you up and perhaps, in the long run, makes
> you feel a bit better about what you do, despite your dreadful
> employer.
> 
> Paddy
> 
> [Non-text portions of this message have been removed]
> 
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> 
> Yahoo! Groups Sponsor
> ADVERTISEMENT
> [click here]
> 
> 
> ---------------------------------------------------------------
> Yahoo! Groups Links
> 
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service.
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	Group: dogme
	Message: 8253
	From: djn@dennisnewson.de
	Date: Do Mrz 24, 2005 10:23 

	Subject: Re: Re: Teaching Unhinged


	TEFL Trade Unions? Now there is a powerful idea. If they don't exist, let's create them - one 
for each country(?) but linked together in a confederation - ICTUTEFL- The International 
Confederation of Trade Unions for the Teaching of English as a Foreign Language.

TUTEFLGER (Germany)
TUTEFLSPAN (Spain)
TUTEFLFRA (France)
TUTEFLIT (Italy)

and so forth.

Of course one would begin with a Yahoogroups list to draw up the constitution.

Dennis



	


	Group: dogme
	Message: 8254
	From: Diarmuid Fogarty
	Date: Do Mrz 24, 2005 10:36 

	Subject: Re: Re: Teaching Unhinged


	Alternatively, join the local union that is federated to the
International Workers Association: CNT-AIT in Spain, USI in Italy, FAU
in Germany and CNT-AIT in France.
Diarmuid
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	Group: dogme
	Message: 8255
	From: Peter Hanley
	Date: Do Mrz 24, 2005 10:46 

	Subject: use of metalanguage


	Hi Diarmuid and all,
On James´s verb/noun question,
I prefer your approach of dealing with the point there and then, rather than 
letting it go in the hope that it´ll sort itself out...James did tell us of the student's 
quizzical look..You suggested: 
"explaining that analysis and analyse belong to the same word family but one 
is a noun and the other is a verb. I'd ask for other examples of nouns and 
verbs that look very similar and get them up on the board for people to be 
able to see."
However, is it realistic to ask learners to come up with examples of this 
nature? If I were to do this with my lot, I can´t see them (or me!) finding many 
examples or being particularly interested in doing so. Wouldn´t a swift 
correction and explanation suffice?
Peter



	


	Group: dogme
	Message: 8256
	From: Rory Braddell
	Date: Do Mrz 24, 2005 10:51 

	Subject: AW: Re: TEFL Trade Unions


	==============
Dear Dennis,

I think that this is a brilliant idea, as most of the larger language
schools rely on the fact that there is no union, so they can set the wages
very low. I think that many of these schools regard the teachers as the
lowest rung on the ladder and refuse to offer proper contracts and decent
hourly rates. There is a very much "devide and conqour" mentality in the
TEFL world, and many teachers are even restricted contractually from
speaking about their own employment. In my opinion TEFL teachers in Germany
are low payed and exploited. The perception of some students is that we get
paid very well because they have spent enormous amounts of money on their
courses. In a country were unions are quite powerful and workers rights are
well respected this is unacceptable. Without a union there will be no
change, so I think your proposal is very good. 

RORY
==============
TEFL Trade Unions? Now there is a powerful idea. If they don't exist, let's
create them - one for each country(?) but linked together in a confederation
- ICTUTEFL- The International Confederation of Trade Unions for the
Teaching of English as a Foreign Language.

TUTEFLGER (Germany)
TUTEFLSPAN (Spain)
TUTEFLFRA (France)
TUTEFLIT (Italy)

and so forth.

Of course one would begin with a Yahoogroups list to draw up the
constitution.



	


	Group: dogme
	Message: 8257
	From: Patrick Williams
	Date: Do Mrz 24, 2005 11:26 

	Subject: Re: Re: TEFL Trade Unions


	I second that - brilliant idea; but how would we set about doing it? I don't have the know-how but would like to know how...
----- Original Message ----- 
From: Rory Braddell 
To: dogme@yahoogroups.com 
Sent: Thursday, March 24, 2005 10:51 AM
Subject: AW: [dogme] Re: TEFL Trade Unions



==============
Dear Dennis,

I think that this is a brilliant idea, as most of the larger language
schools rely on the fact that there is no union, so they can set the wages
very low. I think that many of these schools regard the teachers as the
lowest rung on the ladder and refuse to offer proper contracts and decent
hourly rates. There is a very much "devide and conqour" mentality in the
TEFL world, and many teachers are even restricted contractually from
speaking about their own employment. In my opinion TEFL teachers in Germany
are low payed and exploited. The perception of some students is that we get
paid very well because they have spent enormous amounts of money on their
courses. In a country were unions are quite powerful and workers rights are
well respected this is unacceptable. Without a union there will be no
change, so I think your proposal is very good. 

RORY
==============
TEFL Trade Unions? Now there is a powerful idea. If they don't exist, let's
create them - one for each country(?) but linked together in a confederation
- ICTUTEFL- The International Confederation of Trade Unions for the
Teaching of English as a Foreign Language.

TUTEFLGER (Germany)
TUTEFLSPAN (Spain)
TUTEFLFRA (France)
TUTEFLIT (Italy)

and so forth.

Of course one would begin with a Yahoogroups list to draw up the
constitution.





------------------------------------------------------------------------------
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	Group: dogme
	Message: 8258
	From: djn@dennisnewson.de
	Date: Do Mrz 24, 2005 11:41 

	Subject: Re: AW: Re: TEFL Trade Unions


	Rory, Paddy, Miriam and list,

Before this idea develops any further, let me remind everyone that it was Miriam that brought 
up the idea and Paddy that reacted.

Diarmuid's mention of existing unions shouldn't be forgotten either.

I know - from setting up an English Language Teaching Association, an ELTA, with others in 
Osnabrueck - OSNELTA, one president and, currently, no members - the formal steps to 
take. It's laborious but quite possible,

Paddy asks how to go about it. (We'll get off the dogme list just now - promise).

While we are still here, I'd love to hear if Miriam has any tips and words of warning for us.

I've already brought up the matter on the Germany-English list, so I propose a new 
Yahoogroups list and we'll take it from there, if you like.


Dennis



	


	Group: dogme
	Message: 8259
	From: Diarmuid Fogarty
	Date: Do Mrz 24, 2005 12:00 

	Subject: Re: use of metalanguage


	Well, it works with my learners and I can say no more than that! They
don't come up with bucket loads of verbs and nouns but between them they
will manage enough to make the point. The idea is that it's easier to
explain something once there are some common terms of reference. 
Diarmuid
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	Group: dogme
	Message: 8260
	From: Gary Harwell
	Date: Do Mrz 24, 2005 12:47 

	Subject: Re: TEFL Trade Unions


	Hello,

Regarding a World TEFL Teachers Union.... It's not
going to work. A few reasons:

1. Look at what has happened to other lists. They have
evolved into a glob of Rules, Regulations,
Requirements, Restrictions and almost all forms of
censorship. "You should have posted on this or that
channel" or "You didn't include the age group and
level of your students in your posting"

2. True Solidarity among teachers is unobtainable. If
Joe Blow is making $45,000 a year and Buckie Doe gets
fired across town you can bet money that Joe Blow is
not going to give up his job to support and get behind
Buckie. I know that I'm not going to give up a
$24,000 in India because some teacher doesn't get
quality chalk in Brazil. To coin a phrase,"You say you
will stick with me through thick and thin but when the
going gets thick.... you start thinning out."

3. You can't do it for free. Somebody has to 'Foot
the Bill.' Then it becomes his/her Union/list/other
entity. It is then subject to their whims. How much
should a Union "Owner" make? We've seen what happened
to United Way in the US? They were supposed to be
helping people and the people they were helping turned
out to be themselves.

I'm sure there are more valid reasons in addition to
these but these three seem to be the biggest.

Enough about this. I have nothing more to include on
THIS subject.

On another line of thought... It seems that in the
current Linguistics Upper Echelons.... the discussion
at present is "Do Phonemes even exist?" Any thoughts
in either direction......

Gary Harwell



	


	Group: dogme
	Message: 8261
	From: Diarmuid Fogarty
	Date: Do Mrz 24, 2005 12:54 

	Subject: Re: TEFL Trade Unions


	Gary makes some very valid points, which is why I would recommend going
to the local unions associated with the International Workers'
Association. This association is organised on anarcho-syndicalist
principles which means that union officials receive no salary and that
decisions are made by the members, rather than representatives who
choose to interpret the members' desires.

Diarmuid
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	Group: dogme
	Message: 8262
	From: djn@dennisnewson.de
	Date: Do Mrz 24, 2005 1:31 

	Subject: Re: Re: TEFL Trade Unions


	Dairmuid,

It looks as if we will start a list and if we do, believe me, your recommendation is one that will 
be examined. I could write much more, but as a (I hope) good dogme list member, I'm 
uncomfortable about filling the list with inappropriate messages.

Dennis



	


	Group: dogme
	Message: 8263
	From: djn@dennisnewson.de
	Date: Do Mrz 24, 2005 1:31 

	Subject: Re: Re: TEFL Trade Unions


	Gary,

Good that I know you (from lists) otherwise you might have depressed me! Just two 
comments:

1. Trade Unions do exist, yiou must have noticed.
2. The TEFL TU we are proposing is NOT to be an electronic TU. We shall just email lists 
to organise the revolution and the distribution of weapons.

Dennis



	


	Group: dogme
	Message: 8264
	From: djn@dennisnewson.de
	Date: Do Mrz 24, 2005 3:00 

	Subject: EFLTU ELT & Trade Unions


	Dear dogme members,

I've created a separate list to discuss TEFL Trade Unions, and anyone interested can join by 
going to:


Subscribe: efltu-subscribe@yahoogroups.com 


I'd like to suggest we continue the discussion there rather than here, though I find it pleasing 
that the idea for the new list was spawned here.

It goes without saying that all members of dogme and their families, friends, relatives, and 
colleagues will be welcome on the new list - as long as they don't leave this one.


The other relevant addresses are:


Post message: efltu@yahoogroups.com 
Unsubscribe: efltu-unsubscribe@yahoogroups.com 
List owner: efltu-owner@yahoogroups.com


Dennis



	


	Group: dogme
	Message: 8265
	From: Robert M. Haines
	Date: Do Mrz 24, 2005 7:35 

	Subject: Do phonemes even exist?


	Gary writes: "On another line of thought... It seems that in the current Linguistics Upper Echelons.... the discussion
at present is "Do Phonemes even exist?" Any thoughts
in either direction......"

I suspect they do not, but you can browse the archives for a discussion of this subject. Can anyone remember the name of person who had things to share with us about phonology and phonetics. Was it Ron White in Japan?

Rob

P.S. On second thought, phonemes might actually exist...



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8266
	From: djn@dennisnewson.de
	Date: Do Mrz 24, 2005 8:17 

	Subject: Re: Do phonemes even exist?


	Exist? Who is brave enough to use such a philosophically slippery word? Does this list 
exist? Do we exist? There are people who would answer a definite 'No' to the last two 
questions.

I used to be fond of teaching Phonetics and Phonology and found the idea of the phoneme 
very useful. Like all theoretical concepts, though, it was sometimes difficult to match theory 
and practice. As far as I recall, though, it was never a serious claim that phonemes really 
and substantially existed, it was more a question of saying: "One way of interpreting the 
sounds that come out of our mouths is to group them into phonemes - the minimal unit that 
carries significant sound (within the language under consideration). /e/ and /ae/ are 
phonemes in English because if you substitute one for the other you end up meaning 
something different - 'bed' instead of 'bad', for example. And /sh/ and /s/ are phonemes for 
the same reason. It won't go down too well if you indicate a comfortable chair in your study 
and say "Shit here, please" instead of "Sit here, please." And so on and so forth.

Dennis



	


	Group: dogme
	Message: 8267
	From: Rory Braddell
	Date: Fr Mrz 25, 2005 1:38 

	Subject: Globalised power and the international language


	Biting your tongue: Globalised power and the international
language
Eilish Gaffey
The rapid expansion of English Language Teaching (ELT) around
the world is usually regarded as at least a benign phenomenon, if
not an absolute good: knowledge of English gives access to new
opportunities and can help relieve economic 'disadvantage'.
However, the spread of English is instrumental in the naturalisation
of capitalist cultural and political values in the developing world.
Eilish Gaffey examines the links between the 'ideology of English',
the history of ELT and the growing dominance of a globalised
culture.
text http://www.variant.randomstate.org/22texts/tongue.html
pdf http://www.variant.org.uk/pdfs/issue22/tongue.pdf


	


	Group: dogme
	Message: 8268
	From: fiotf
	Date: Fr Mrz 25, 2005 2:03 

	Subject: Re: Do phonemes even exist?


	I'm pretty sure dk had a bit to say on this one. Maybe late 2002? 
Well, not at all sure about the date but I remember it being a fair 
while ago....... Something about syllables and phonemes?


Fiona



> I suspect they do not, but you can browse the archives for a 
discussion of this subject. Can anyone remember the name of person 
who had things to share with us about phonology and phonetics. Was it 
Ron White in Japan?
> 
> Rob
> 
> P.S. On second thought, phonemes might actually exist...
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8269
	From: Diarmuid Fogarty
	Date: Fr Mrz 25, 2005 8:05 

	Subject: Re: Do phonemes even exist?


	It was Charles Januzzi who wrote things like, "My reasons against
private meanings will remain private to me so you can not discuss them,
only speculate as you wish." Now, there was a man who was ahead of his
time...

>>> haines@n... 03/24/05 6:35 PM >>>


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
soley for the use of the individual to whom it is addressed. Any views or
opinions presented are soley those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is stricty prohibited.

********************************************************************************

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8270
	From: Jeff Bragg
	Date: Fr Mrz 25, 2005 8:43 

	Subject: TEFL Trade Unions & Kyrgyzstan


	Well, if the humble people of Kyrgyzia, earning around a dollar a
day in most cases, can rebel against their corrupt leaders, I
don't see why downtrodden EFL teachers can't get themselves
organised and demand decent pay and conditions from their
employers. 

I'd be more than happy to try and organise the Abu Dhabi chapter.
However, seeing how this country (UAE) relies on cheap labour
from Pakistan and India, and operates an effective system of
economic apartheid, it will probably be more difficult than in
the UK, for example, where most EFL teachers really are at the
bottom of the economic foodchain.

Meanwhile, let's all sign up for Dennis' splendid idea - we have
nothing to lose but our chains!



jeff
abu dhabi

Send instant messages to your online friends http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 8271
	From: djn@dennisnewson.de
	Date: Fr Mrz 25, 2005 10:16 

	Subject: Re: Re: Do phonemes even exist?


	There are dozens and dozens of mentions of phonemes in the dogme archives. If my PC 
was behaving itself, I could post them, but every time I try to copy and paste I get "Jeff-
Bragg" !!!

Just go to dogme's HQ - homepage - at Yahoogroups and use SEARCH for phonemes


Dennis



	


	Group: dogme
	Message: 8274
	From: Robert M. Haines
	Date: Mi Mrz 30, 2005 4:24 

	Subject: The Scales of Habit


	This asked to be posted. Generous Dennis, would you mind passing it on to the YL list?

"In regard to children and their psychology, I want the scales of habit (and the masked hatred within the habit) to fall from our eyes. I want us to envision that what children go through has to do with finding a place in the world for their specific calling. They are trying to live two lives at once, the one they were born with and the one of the place and among the people they were born into. The entire image of a destiny is packed into a tiny acorn, the seed of a huge oak on small shoulders. And its call rings loud and persistent and is as demanding as any scolding voice from its surroundings. The call shows in tantrums and obstinancies, in the shyness and retreats, that seem to set the child against our world but that may be protections of the world it comes with and comes from."

from James Hillman in The Soul's Code: In Search of Charachter and Calling. (New York: Random House, 1996) p. 13

R.


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8275
	From: djn@dennisnewson.de
	Date: Mi Mrz 30, 2005 9:22 

	Subject: 3rd person singular in Norfolk


	[Message forwarded, Rob].


A mini report that may divert some members of the dogme and Germany-English lists.


I met a former student of mine in a pub on Monday. She (Nina, German) studied English and 
publishing here and is now married to an Englishman. She teaches in a school in England in 
the town of Norwich, 12 miles from where I was born. She (Nina, German) teaches German 
and ....... English, in a comprehensive school.

Nina said: "The trouble with English children is that they don't know any grammar. They just 
don't know what a verb is, or an adjective, or an adverb, or anything."

Nina said: "I try to teach them that the 3rd. person singular of verbs usually ends in an 's'
and I gave them the example: 'My mother goes to market every Saturday morning.' And they 
said: "No, Miss. No, Miss. We say: 'My mother go to market every Saturday morning'. 
Honestly, Miss.

They do, of course, because in the Norfolk dialect that is exactly what one says: he go out to 
work, she iron and clean and cook, he drink, she mob [ complains, nags].

Nina again: "I said - Well in proper English it is 'she goes'."



Dennis



	


	Group: dogme
	Message: 8276
	From: djn@dennisnewson.de
	Date: Mi Mrz 30, 2005 10:17 

	Subject: An eerie quote


	

	


	Group: dogme
	Message: 8277
	From: apcypriano
	Date: Fr Apr 01, 2005 4:13 

	Subject: Re: 3rd person singular in Norfolk


	

	


	Group: dogme
	Message: 8278
	From: Russell Kent
	Date: Fr Apr 01, 2005 9:54 

	Subject: Re: 3rd person singular in Norfolk


	

	


	Group: dogme
	Message: 8279
	From: Edward Whiteside
	Date: Fr Apr 01, 2005 2:41 

	Subject: Re: Re: Re: Teaching Unhinged


	

	


	Group: dogme
	Message: 8280
	From: Jeff Bragg
	Date: Fr Apr 01, 2005 6:35 

	Subject: Re: 3rd person singular in Norfolk


	

	


	Group: dogme
	Message: 8281
	From: Jeff Bragg
	Date: Fr Apr 01, 2005 6:50 

	Subject: Re: Pronoun Lapses in the West Midlands


	

	


	Group: dogme
	Message: 8282
	From: Russell Kent
	Date: Fr Apr 01, 2005 7:37 

	Subject: Re: 3rd person singular in Norfolk


	

	


	Group: dogme
	Message: 8283
	From: Halima Roxanne Brewer
	Date: Sa Apr 02, 2005 1:34 

	Subject: Re: 3rd person singular in Norfolk


	

	


	Group: dogme
	Message: 8284
	From: Russell Kent
	Date: Sa Apr 02, 2005 11:43 

	Subject: Re: 3rd person singular in Norfolk


	

	


	Group: dogme
	Message: 8285
	From: Jeff Bragg
	Date: Sa Apr 02, 2005 12:39 

	Subject: Re: 3rd person singular in Norfolk


	

	


	Group: dogme
	Message: 8286
	From: Halima Roxanne Brewer
	Date: Sa Apr 02, 2005 1:06 

	Subject: Re: 3rd person singular in Norfolk


	

	


	Group: dogme
	Message: 8287
	From: Adrian Tennant
	Date: Sa Apr 02, 2005 2:20 

	Subject: Standard English(es)


	

	


	Group: dogme
	Message: 8288
	From: Brett Ordonez
	Date: Sa Apr 02, 2005 6:13 

	Subject: AW: Standard English(es)


	

	


	Group: dogme
	Message: 8289
	From: Jeff Bragg
	Date: Sa Apr 02, 2005 6:19 

	Subject: Re: AW: Standard English


	

	


	Group: dogme
	Message: 8290
	From: Jeff Bragg
	Date: Sa Apr 02, 2005 6:33 

	Subject: Re: AW: Standard English


	

	


	Group: dogme
	Message: 8291
	From: Adrian Tennant
	Date: Sa Apr 02, 2005 6:56 

	Subject: Re: AW: Standard English


	

	


	Group: dogme
	Message: 8292
	From: Jeff Bragg
	Date: Sa Apr 02, 2005 7:12 

	Subject: Re: AW: Standard English


	

	


	Group: dogme
	Message: 8293
	From: Adrian Tennant
	Date: Sa Apr 02, 2005 7:38 

	Subject: Re: AW: Standard English


	

	


	Group: dogme
	Message: 8294
	From: Brett Ordonez
	Date: Sa Apr 02, 2005 8:09 

	Subject: AW: AW: Standard English


	

	


	Group: dogme
	Message: 8295
	From: Jeff Bragg
	Date: Sa Apr 02, 2005 8:32 

	Subject: Re: AW: AW: Standard English


	

	


	Group: dogme
	Message: 8296
	From: Brett Ordonez
	Date: Sa Apr 02, 2005 9:49 

	Subject: AW: Standard English


	

	


	Group: dogme
	Message: 8297
	From: Halima Roxanne Brewer
	Date: So Apr 03, 2005 2:26 

	Subject: Re: AW: Standard English


	

	


	Group: dogme
	Message: 8298
	From: MCJ
	Date: So Apr 03, 2005 3:57 

	Subject: Re: AW: AW: Standard English


	

	


	Group: dogme
	Message: 8299
	From: Robert M. Haines
	Date: So Apr 03, 2005 10:13 

	Subject: Standardiz(s?)ed English


	

	


	Group: dogme
	Message: 8300
	From: Adrian Tennant
	Date: So Apr 03, 2005 11:06 

	Subject: Why?


	

	


	Group: dogme
	Message: 8301
	From: Halima Roxanne Brewer
	Date: So Apr 03, 2005 11:45 

	Subject: Re: Why?


	

	


	Group: dogme
	Message: 8302
	From: Russell Kent
	Date: So Apr 03, 2005 1:20 

	Subject: Standard English - ELF


	

	


	Group: dogme
	Message: 8303
	From: Halima Roxanne Brewer
	Date: So Apr 03, 2005 3:09 

	Subject: Re: Standard English - ELF


	

	


	Group: dogme
	Message: 8304
	From: Russell Kent
	Date: So Apr 03, 2005 3:24 

	Subject: Re: Standard English - ELF


	

	


	Group: dogme
	Message: 8305
	From: Brett Ordonez
	Date: So Apr 03, 2005 7:28 

	Subject: AW: Standard English - ELF


	

	


	Group: dogme
	Message: 8306
	From: Rob
	Date: So Apr 03, 2005 10:08 

	Subject: re: Standard English hoo-hah


	

	


	Group: dogme
	Message: 8307
	From: Adrian Tennant
	Date: So Apr 03, 2005 10:20 

	Subject: Re: re: Standard English hoo-hah


	

	


	Group: dogme
	Message: 8308
	From: Scott Thornbury
	Date: So Apr 03, 2005 11:46 

	Subject: Re: re: Standard English hoo-hah


	

	


	Group: dogme
	Message: 8309
	From: Robert M. Haines
	Date: Mo Apr 04, 2005 12:24 

	Subject: What is Standard English?


	

	


	Group: dogme
	Message: 8310
	From: fiotf
	Date: Mo Apr 04, 2005 2:00 

	Subject: World Standard English?


	

	


	Group: dogme
	Message: 8311
	From: Rob
	Date: Mo Apr 04, 2005 4:28 

	Subject: Re: Standard English hoo-hah


	

	


	Group: dogme
	Message: 8312
	From: Rob
	Date: Mo Apr 04, 2005 4:34 

	Subject: Re: Standard English hoo-hah


	

	


	Group: dogme
	Message: 8313
	From: Adrian Tennant
	Date: Mo Apr 04, 2005 7:48 

	Subject: Re: re: Standard English hoo-hah


	

	


	Group: dogme
	Message: 8314
	From: Jeff Bragg
	Date: Mo Apr 04, 2005 8:09 

	Subject: Re: Standard English - ELF


	

	


	Group: dogme
	Message: 8315
	From: Jeff Bragg
	Date: Mo Apr 04, 2005 8:17 

	Subject: Re: AW: Standard English - ELF


	

	


	Group: dogme
	Message: 8316
	From: Jeff Bragg
	Date: Mo Apr 04, 2005 8:19 

	Subject: Re: re: Standard English hoo-hah


	

	


	Group: dogme
	Message: 8317
	From: Jeff Bragg
	Date: Mo Apr 04, 2005 8:25 

	Subject: Re: AW: Standard English - ELF


	

	


	Group: dogme
	Message: 8318
	From: Russell Kent
	Date: Mo Apr 04, 2005 8:48 

	Subject: Re: AW: Standard English - ELF


	

	


	Group: dogme
	Message: 8319
	From: djn@dennisnewson.de
	Date: Mo Apr 04, 2005 8:59 

	Subject: Re: AW: Standard English - ELF


	

	


	Group: dogme
	Message: 8320
	From: djn@dennisnewson.de
	Date: Mo Apr 04, 2005 7:12 

	Subject: Re: What is Standard English?


	

	


	Group: dogme
	Message: 8321
	From: djn@dennisnewson.de
	Date: Mo Apr 04, 2005 8:59 

	Subject: Re: 3rd person singular in Norfolk


	

	


	Group: dogme
	Message: 8322
	From: djn@dennisnewson.de
	Date: Mo Apr 04, 2005 8:59 

	Subject: Re: AW: Standard English - ELF


	

	


	Group: dogme
	Message: 8323
	From: Jeff Bragg
	Date: Mo Apr 04, 2005 10:35 

	Subject: Re: AW: Standard English - ELF


	

	


	Group: dogme
	Message: 8324
	From: Jeff Bragg
	Date: Mo Apr 04, 2005 10:45 

	Subject: Re: AW: Standard English - ELF


	

	


	Group: dogme
	Message: 8325
	From: David Hill
	Date: Mo Apr 04, 2005 11:28 

	Subject: Re: Standard English - ELF


	

	


	Group: dogme
	Message: 8326
	From: Jeff Bragg
	Date: Mo Apr 04, 2005 11:58 

	Subject: Re: Headway English and ELF


	

	


	Group: dogme
	Message: 8327
	From: Jay Schwartz
	Date: Mo Apr 04, 2005 12:08 

	Subject: Re: World Standard English?


	

	


	Group: dogme
	Message: 8328
	From: Jeff Bragg
	Date: Mo Apr 04, 2005 12:08 

	Subject: Re: 3rd person singular in Norfolk


	

	


	Group: dogme
	Message: 8329
	From: djn@dennisnewson.de
	Date: Mo Apr 04, 2005 12:11 

	Subject: Re: Headway English and ELF


	

	


	Group: dogme
	Message: 8330
	From: djn@dennisnewson.de
	Date: Mo Apr 04, 2005 12:20 

	Subject: Re: 3rd person singular in Norfolk


	

	


	Group: dogme
	Message: 8331
	From: Brett Ordonez
	Date: Mo Apr 04, 2005 12:33 

	Subject: AW: Headway English and ELF


	

	


	Group: dogme
	Message: 8332
	From: Halima Roxanne Brewer
	Date: Mo Apr 04, 2005 12:57 

	Subject: Re: AW: Headway English and ELF


	

	


	Group: dogme
	Message: 8333
	From: Jeff Bragg
	Date: Mo Apr 04, 2005 1:31 

	Subject: Re: AW: Headway English and ELF


	

	


	Group: dogme
	Message: 8334
	From: Jeff Bragg
	Date: Mo Apr 04, 2005 1:38 

	Subject: Re: AW: Headway English and ELF


	

	


	Group: dogme
	Message: 8335
	From: Edward Whiteside
	Date: Mo Apr 04, 2005 2:05 

	Subject: Re: Headway English and ELF


	

	


	Group: dogme
	Message: 8336
	From: Halima Roxanne Brewer
	Date: Mo Apr 04, 2005 2:21 

	Subject: Re: AW: Headway English and ELF


	

	


	Group: dogme
	Message: 8337
	From: zacharylitfin
	Date: Mo Apr 04, 2005 1:20 

	Subject: Grammar references


	

	


	Group: dogme
	Message: 8338
	From: Brett Ordonez
	Date: Mo Apr 04, 2005 2:46 

	Subject: AW: Headway English and ELF


	

	


	Group: dogme
	Message: 8339
	From: Halima Roxanne Brewer
	Date: Mo Apr 04, 2005 2:55 

	Subject: Re: AW: Headway English and ELF


	

	


	Group: dogme
	Message: 8340
	From: Brett Ordonez
	Date: Mo Apr 04, 2005 2:56 

	Subject: AW: Grammar references


	

	


	Group: dogme
	Message: 8341
	From: djn@dennisnewson.de
	Date: Mo Apr 04, 2005 3:42 

	Subject: No standards leads to misunderstanding?


	

	


	Group: dogme
	Message: 8342
	From: Adrian Tennant
	Date: Mo Apr 04, 2005 3:47 

	Subject: Re: AW: Standard English - ELF


	

	


	Group: dogme
	Message: 8343
	From: Adrian Tennant
	Date: Mo Apr 04, 2005 3:51 

	Subject: Re: Headway English and ELF


	

	


	Group: dogme
	Message: 8344
	From: djn@dennisnewson.de
	Date: Mo Apr 04, 2005 3:57 

	Subject: Re: AW: Standard English - ELF


	

	


	Group: dogme
	Message: 8345
	From: Adrian Tennant
	Date: Mo Apr 04, 2005 4:17 

	Subject: Re: AW: Standard English - ELF


	

	


	Group: dogme
	Message: 8346
	From: djn@dennisnewson.de
	Date: Mo Apr 04, 2005 7:16 

	Subject: Re: AW: Headway English and ELF


	

	


	Group: dogme
	Message: 8347
	From: MCJ
	Date: Di Apr 05, 2005 8:59 

	Subject: Re: AW: Headway English and ELF


	

	


	Group: dogme
	Message: 8348
	From: MCJ
	Date: Di Apr 05, 2005 9:08 

	Subject: Re: AW: Standard English - ELF


	

	


	Group: dogme
	Message: 8349
	From: MCJ
	Date: Di Apr 05, 2005 9:13 

	Subject: Re: Headway English and ELF


	

	


	Group: dogme
	Message: 8350
	From: Robert M. Haines
	Date: Mi Apr 06, 2005 12:29 

	Subject: An article that touches on pillars of dogmetic practices?


	

	


	Group: dogme
	Message: 8351
	From: djn@dennisnewson.de
	Date: Mi Apr 06, 2005 6:01 

	Subject: Re: An article that touches on pillars of dogmetic practices?


	

	


	Group: dogme
	Message: 8352
	From: Simon Gill
	Date: Mi Apr 06, 2005 9:03 

	Subject: International English


	

	


	Group: dogme
	Message: 8353
	From: Brett Ordonez
	Date: Mi Apr 06, 2005 11:14 

	Subject: AW: An article that touches on pillars of dogmetic practices?


	

	


	Group: dogme
	Message: 8354
	From: djn@dennisnewson.de
	Date: Mi Apr 06, 2005 11:22 

	Subject: Re: AW: An article that touches on pillars of dogmetic practices?


	

	


	Group: dogme
	Message: 8355
	From: Edward Whiteside
	Date: Mi Apr 06, 2005 3:34 

	Subject: Re: Standard English(es)


	

	


	Group: dogme
	Message: 8356
	From: Edward Whiteside
	Date: Mi Apr 06, 2005 3:36 

	Subject: Re: 3rd person singular in Norfolk


	

	


	Group: dogme
	Message: 8357
	From: Robert M. Haines
	Date: Mi Apr 06, 2005 5:06 

	Subject: newsletter info.


	

	


	Group: dogme
	Message: 8358
	From: djn@dennisnewson.de
	Date: Mi Apr 06, 2005 5:12 

	Subject: Re: 3rd person singular in Norfolk


	

	


	Group: dogme
	Message: 8359
	From: Robert M. Haines
	Date: Mi Apr 06, 2005 5:16 

	Subject: Brett''s feedback on Lowe''s article


	

	


	Group: dogme
	Message: 8360
	From: Robert M. Haines
	Date: Mi Apr 06, 2005 5:26 

	Subject: C/NC nouns


	

	


	Group: dogme
	Message: 8361
	From: Brett Ordonez
	Date: Mi Apr 06, 2005 6:24 

	Subject: AW: AW: An article that touches on pillars of dogmetic practices?


	

	


	Group: dogme
	Message: 8362
	From: Robert M. Haines
	Date: Mi Apr 06, 2005 6:32 

	Subject: ESP and BE


	

	


	Group: dogme
	Message: 8363
	From: djn@dennisnewson.de
	Date: Mi Apr 06, 2005 6:38 

	Subject: Re: AW: AW: An article that touches on pillars of dogmetic practices?


	

	


	Group: dogme
	Message: 8364
	From: Robert M. Haines
	Date: Mi Apr 06, 2005 8:35 

	Subject: Chomsky''s ''balck box''


	

	


	Group: dogme
	Message: 8365
	From: djn@dennisnewson.de
	Date: Mi Apr 06, 2005 10:34 

	Subject: Re: Chomsky''s ''black box''


	

	


	Group: dogme
	Message: 8366
	From: fiotf
	Date: Do Apr 07, 2005 1:12 

	Subject: Little black boxes


	

	


	Group: dogme
	Message: 8367
	From: fiotf
	Date: Do Apr 07, 2005 1:19 

	Subject: p.s. to Little black boxes


	

	


	Group: dogme
	Message: 8368
	From: Russell Kent
	Date: Do Apr 07, 2005 8:16 

	Subject: Re: Chomsky''s ''balck box''


	

	


	Group: dogme
	Message: 8369
	From: Buckmaster, Robert \
	Date: Do Apr 07, 2005 9:12 

	Subject: RE: Chomsky''s ''black box''


	

	


	Group: dogme
	Message: 8370
	From: djn@dennisnewson.de
	Date: Do Apr 07, 2005 12:49 

	Subject: New thread: Dogme from Zero?


	

	


	Group: dogme
	Message: 8371
	From: Jeff Bragg
	Date: Do Apr 07, 2005 6:30 

	Subject: That article...


	

	


	Group: dogme
	Message: 8372
	From: djn@dennisnewson.de
	Date: Do Apr 07, 2005 6:42 

	Subject: Re: That article...


	

	


	Group: dogme
	Message: 8373
	From: Brett Ordonez
	Date: Fr Apr 08, 2005 10:35 

	Subject: AW: AW: AW: An article that touches on pillars of dogmetic practices?


	

	


	Group: dogme
	Message: 8374
	From: Brett Ordonez
	Date: Fr Apr 08, 2005 10:45 

	Subject: AW: Chomsky''s ''balck box''


	

	


	Group: dogme
	Message: 8375
	From: djn@dennisnewson.de
	Date: Fr Apr 08, 2005 11:51 

	Subject: Beaugrande''s hatchet


	Has anyone managed to read the article Robert Buckmaster recommended by Beaugrande, 
the hatchet job he does on Chomsky and Krashen? I certainly did'nt find it an easy read and 
couldn't help reflecting that it would not be in my Top 10 if I was putting together a theory 
collection for teachers in training.

Dennis



	


	Group: dogme
	Message: 8376
	From: djn@dennisnewson.de
	Date: Sa Apr 09, 2005 12:07 

	Subject: Dennis: Chomsky reference


	Brett,

I've got that Chomsky reference somewhere, but I'm doing a day of IELTS examining 
tomorrow, and won't be able to look for it until I get back. (I've yet to forward your message 
to TTEdSIG, too. Sometimes life, especially social life, takes over.)

Greetings,

Dennis



	


	Group: dogme
	Message: 8377
	From: Julian Bamford
	Date: Sa Apr 09, 2005 4:05 

	Subject: Dogme from Zero?


	Hi Dennis,
You wrote: "If I'm lucky, I'll shortly be helping a young student of 
Engineering, 24, of Russian-German origin with Zero English (he says)." 
and then gave us some specifics of what you might do.

> If the lessons take place, I shall suggest two sessions a week of 60 
> minutes' duration.

"The Center for Applied Linguistics and the Association of Teachers of 
Foreign Languages have both estimated that a learner needs a minimum of 
4 hours a week of quality instruction in a language to make progress." 
That's a secondhand quote, so I don't know if there are qualifications 
to that conclusion. What do you think?

> Homework? After being shown how to work with it, going through the 
> audio tapes of my beautiful old-fashioned, 60's structural,
> language laboratory English 900.

I think you should talk up (Skinnerian, behaviorist, 
learn-by-instrumental-conditioning) English 900 if you believe it could 
be useful. But then I'd suggest he continue it if he enjoys it and not 
otherwise. I believe that languages can be learned by adults without 
effort. And that teachers should base instruction around enjoyment, 
because painful slog kills motivation. And motivation is all a learner 
has as incentive to put in the huge number of hours of study and 
practice necessary to master a language. What do you think?

> My question. . . how would you teach Radislav? (That's not his actual 
> name).

If you can't speak his language(s), I don't know what to suggest as I 
haven't taught in that situation for ages.

But if you know one of his languages, I think you're made. You just 
hang out together in your office or anywhere else. You might be 
cooking or weeding a flower bed together, or shopping, or just sharing 
coffee. You talk to each other about what you want to talk about in 
the English he knows, and you and he fill in with his own language when 
he doesn't know the English.

Now the skillful means come in.
--You might just respond in English to his (e.g.) German utterance, 
which gives him access to your English response, and keeps the 
conversation going.
--Or you might translate part or all of what he just said into English 
for him so he can practice saying it if he wants to.
--And after you've introduced him to new language, you keep it in the 
back of your mind so you can bring it before him again, by asking a 
question or making a comment that includes the language, e.g., (if 
cooking) "I think it's done." "Is it done?" "It's not done yet."

At all stages of the above, you are both the real Dennis, and teacher 
Dennis who checks the pot unnecessarily so you can say, "I don't think 
it's done" one more time.

What do you think?
Best wishes,
Julian



	


	Group: dogme
	Message: 8378
	From: Robert M. Haines
	Date: Sa Apr 09, 2005 8:05 

	Subject: two more articles


	Two articles posted by Bill Templer over on the Global Issues SIG in response to the article by Mark Lowe:

http://www.ihworld.com/ihjournal/articles/03ABRIEFHISTORY.pdf 

http://www.ihworld.com/ihjournal/articles/02TEACHERSAPPLING.pdf 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8379
	From: djn@dennisnewson.de
	Date: So Apr 10, 2005 7:08 

	Subject: Decimalization of Teacher Performance


	A long-stanidng member of the CETEFL list has just posted this, and I 
clouldn't help sharing it with the members of Germany-English and dogme.

I'll pass on any comments to Gary through the CETEFL list.


Dennis
----------
From: Gary Harwell <gharwell1@...>
Subject: DIS: Decimalization of Teacher Performance

I currently work in a Call Center in India. My
students are agents which have had low Customer
Satisfaction scores. The management…. in their
infinite wisdom wants the students to evaluate the
teachers after every class and give that evaluation a
number between 1 and 6 and Decimalize the teacher’s
performance. Something like, “You got a 5.43 today. We
are striving for a 5.56. You’ll have to do better.”
The students see the teacher every second day. I have
my own views on the craziness of this method of
teacher evaluation but I would be interested in
hearing other opinions.

Gary Harwell
Chennai, India



	


	Group: dogme
	Message: 8380
	From: djn@dennisnewson.de
	Date: Mo Apr 11, 2005 6:18 

	Subject: Re: Dogme from Zero?


	Julian,

Thanks a lot for your reply. I think we probably see eye to eye. I'll keep you all informed if the 
lessons take place.

Dennis



	


	Group: dogme
	Message: 8381
	From: Balbis
	Date: Mo Apr 11, 2005 2:59 

	Subject: Re: two more articles


	can someone please send me the email address of the new site for the British Council in Hungary?? the one that was posted a couple of weeks ago?

Thank you

Adrianna

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8382
	From: Adrian Tennant
	Date: Mo Apr 11, 2005 10:14 

	Subject: Re: Headway English and ELF


	Omar wrote

> I was rejected by International House for such a course in Cairo when I
> dropped an inflection in casual conversation with the examiner.
>
> "Tsk, tsk," he said. "We can't have that. You'll confuse students."
>
> I had a university degree, in Arabic and French, but I had been living
> among Bangladeshis in East London for six years. The commisar of
> trainning at Picadilly Circus did not accept this excuse.

Unfortunately there are such narrow minded people calling themselves 
trainers. Having said that, I'm surprised that was the reason stated when 
they rejected you as I don't think it would be enough for UCLES (or Cambrdge 
ESOL as the like to be called now) if you decided to complain.

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8383
	From: Adrian Tennant
	Date: Mo Apr 11, 2005 11:03 

	Subject: Re: An article that touches on pillars of dogmetic practices?


	Um, interesting article by Mark Lowe, but singularly lacking in evidence 
to support his arguements. He is quite happy to say X is rubbish, but really 
gives little in the way of concrete evidence to back it allup. A good 
example of his style is the following:

> All this is myth. There is no universal grammar, no LAD, no language 
hard-wired into the brain, no unconscious learning, and no 'acquisition' in 
the sense claimed by Krashen and his followers.

Now, although he might well be right. Just saying "There is no evidence 
...blah, blah, blah" a) doesn't prove there isn't, and b) doesn't give any 
counter evidence.

Mark (oranyone else), here's the challenge - Substantiate it!

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8384
	From: scott_thornbury
	Date: Di Apr 12, 2005 6:14 

	Subject: Dogway


	The dogme article I wrote for FOLIO has now been included in the latest 
issue of Humanising Language Teaching (http://www.hltmag.co.uk ) if 
anyone missed it the first (or second) time round. (This is an attempt 
to make up for lack of noise from my direction recently - the 
conference season is in full swing I'm afraid).
S.



	


	Group: dogme
	Message: 8385
	From: Balbis
	Date: Di Apr 12, 2005 7:14 

	Subject: Re: Dogway


	Thank you for the information but I was refering to a self access resource llink for students and teachers. Something the government had put out. I thought it was from Hungary.

Can someone please help me out?

Adrianna 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8386
	From: gagah
	Date: Mi Apr 13, 2005 1:44 

	Subject: Re: Dogway


	the very article (a wowser of an article) can be found here:
http://www.hltmag.co.uk/mar05/mart03.htm

and the whole mag can be downloaded for free and read offline afterwards.



	


	Group: dogme
	Message: 8387
	From: Robert M. Haines
	Date: Mi Apr 13, 2005 5:04 

	Subject: Helen Doron Method


	Ever heard of the Helen Doron Method? I haven't looked into it much, but it might be worth a peek at http://www.helendoron.com/ There's a dogmetic sounding motto at the bottom of the page about lighting a fire, not filling a bucket, when teaching (Don't quote me on that).

Dennis, you might want to pass it on to the YL group.

If nothing else, it's fun to click on all the language buttons at the top of the home page and see what appears.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8388
	From: teflfgoeshollywood
	Date: Fr Apr 15, 2005 3:45 

	Subject: TEFL goes Hollywood


	I would like to comment on Mr. Thornbury¡¯s article in Humanising 
Language Teaching.

Mr Thornbury pondered on the reasons for the backlash against Dogme 
and materials-lite teaching, and then questioned whether the point 
had been made and was it time to move on. I would like to offer my 
take on these questions. Without wishing to be unduly uncharitable, 
it could be claimed that, just like Lars Van thingymejig, Mr. 
Thornbury has made his point, and has successfully launched his 
career off the back of it. And now that he is Crown Prince of TEFL 
(having dislodged the old guard of Harmer and Scrivener), he can go 
on and do the bigger budget musicals, I mean write a few 
coursebooks, of his own, Okay, so much for the personal attack. 
Most of it is pure professional jealousy. What about the Dogme?

To keep with the film analogy, Dogme is, was, and is destined to 
always be a tiny niche for artsy-fartsy cretins who also enjoy 
staring at bricks in art galleries. For the vast majority of the 
population, including those that come to language schools for 
English lessons, Hollywood is where it¡¯s at. Why do Hollywood 
studios spend millions on special effects and computer generated 
graphics? Because it sells; because people like it; because it 
creates and sustains the fantasy that we movie goers so desperately 
crave to escape from the mundane existence we call life even if only 
for an hour and a half. Go to a classroom in northern China, or 
Japan, or in any country in three-quarters of the world, and ask 
what their favourite film is. You won¡¯t get the Idiots, or even 
Dancer in the Dark (a fine film) but you will get Titanic, and Pearl 
Harbour and Spiderman, and all the other blockbusters we 
intellectuals pooh-pooh and dismiss as crass Hollywood dirge. 

So how does this translate to TEFL? It¡¯s simple. In the ever-
increasingly competitive world of TEFL (and we can never forget 
this) what we need is escapism We need lessons that are memorable, 
lessons that send the punters home excited, telling their friends 
and family that they¡¯ll never guess what they did in class today.

Now I¡¯m all for a bit of personalization like the next teacher,
but restricting the topics to conversations between students and 
teachers can rarely generate the kind of excitement that I¡¯m
talking about. I just don¡¯t believe the claim that it is this
that truly engages learners. 

I like a lot of Mr Thornbury¡¯s ideas on emergent grammar and on 
scaffolding. I think these are important contributions to TEFL. 
But there is also room for providing the razzmatazz, the 
spectacular, the event lesson that provides novel and interesting 
topics to give freer speaking practice for learners, providing the 
kind of excitement and interest that means the shy student just
can¡¯t help herself take part. It can also provide the ¡°space
for the learner¡¯s voice¡±, tapping in on their ¡°beliefs and
knowledge,experiences, concerns and desires.¡± It also provides
the affective depth needed to make language memorable.

At the end of the day, Dogme IS winging it elevated to an art form. 
The fact is experienced ¡°good¡± teachers can wing it very 
successfully. They can walk into a classroom without much thought 
about what they will do, and the class will be brilliant. 
Unfortunately there are thousands, millions of less experienced 
teachers who would fall flat on their faces if they tried it. These 
are the teachers that need materials. These are the teachers that 
are demanding materials. This, by the way, is why publishers never 
got their knickers in a twist over Dogme. They knew that there will 
always be a demand for materials.

The problem is not the fact that we have materials. The problem is 
the quality of materials available to the average teacher. How many 
of us use everything in a supplementary materials book? Not one of 
us. If you can find four or five good activities, you count it a 
good book. The rest is usually turgid space-fillers that are more 
often than not rip-offs of stuff in older books. Give the teacher a 
series of exciting, dynamic lessons that get learners talking, 
communicating and their minds racing with ideas, opinions and 
options, and you will have a friend for life. I say down with 
Dogme. A new approach is needed: TEFL goes Hollywood!



	


	Group: dogme
	Message: 8389
	From: Diarmuid Fogarty
	Date: Fr Apr 15, 2005 9:23 

	Subject: Frankie Goes To Hollywood


	At last, a bit of dissent on THIS list, although I object to being
described as an artsy-fartsy cretin (and most definitely do NOT enjoy
looking at bricks in art galleries, or anywhere else for that matter).
In fact, I think I would have to confess to preferring Hollywood films
to a lot of arthouse stuff as well. But enough already about me...

This thing about continually sending home the punters excited sounds
all well and good to me, but ashamedly, I have to say that it doesn't
happen on the daily basis that this poster appears to manage. Is it just
because I restrict my lessons to conversations? I guess not. There is
writing, reading, listening, grammar analysis, vocab churning, games,
silence and so on. However, talk underlies most of these activities.
Reading (for exams) isn't done silently. It's done in small groups who
discuss what they need to look for and then set about their hunt,
stopping to talk it over when they think they've found something.
Grammar is discussed among group members before they broaden their
discussion. Listening is done by getting people to stop tapes when they
need to and talk about what they haven't heard properly. It may not
"truly engage" them all of the time, but it does offert them the
opportunity to participate fully if they choose to.

Scott may put forward a lot of ideas that Anonymous likes, but I doubt
he would claim them as his own. And that is what makes dogme different
from "winging it elevated to an art form". It has its rationale; it has
its theoretical support, it has a (modest) body of research it has its
history. Of course there are teachers who need materials and who simply
LIKE to use materials. Many of them are to be found on this list. Even
the dyed-in-the-wool dogmetic will have a range of activities up their
sleeve that are just as much materials as those that are found in the
publishers' wares. Dogme seems to have struck a chord with many people
because it provides them with a reason to move further away from
ready-made one size fits all materials and towards a more carefully
tailored repertoire. It sets a challenge. It offers an alternative way
of looking at things. And the thing is that many people DO seem to be
attracted to dogme or elements of it. As Anonymous will be well aware,
the Guardianistas say that this is because dogme has expropriated what
good teachers are already doing and then repackaged it and claimed it as
its own. As Anonymous will also be aware, this is simply not true. 

The problem, says Anonymous, is not the fact that we have materials. We
just have to give people a series of exciting, dynamic lessons that get
learners talking, communicating and their minds racing with ideas,
opinions and options. As far as I am concerned, dogme is right to say
that materials ARE the problem. They hamper professional development
(often ensuring that the teacher is never better than his or her
materials). I also happen to think that it's not so much about GIVING
anybody anything. People can make their own things, thank you very much.
And the lessons that I've had that were exciting and dynamic and that
got learners talking, communicating and their minds racing with ideas,
opinions and options were lessons that developed without any other
materials than a pen and a whiteboard. 

Burn, Hollywood, Burn!

Diarmuid


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or
opinions presented are solely those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is strictly prohibited.

********************************************************************************

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8390
	From: Adrian Tennant
	Date: Fr Apr 15, 2005 9:56 

	Subject: Hollywood


	Many of my colleagues try and do "Hollywood" lessons. They try to 
entertain. They reach for "extra" activities, scouring resource books for 
materials that are "fun". Most of them end up superficially wowing the 
students at least once in a lesson (until the special effect wears off and 
they have to find a new 'trick') but I would say that most of the time they 
don't "teach" or even help learning!

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8391
	From: Diarmuid Fogarty
	Date: Fr Apr 15, 2005 12:00 

	Subject: Hollywood


	But, Doc, it seems that Anonymous is arguing that the students don't
want to be taught or to learn. They want razzmatazz and entertaining.
It's just us dry old codgers, us artsy-fartsy cretins who think that the
students might actually be interested in improving their English and
their knowledge of it.

Diarmuid


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or
opinions presented are solely those of the author and do not necessarily
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If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is strictly prohibited.
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	Group: dogme
	Message: 8392
	From: Peter Hanley
	Date: Fr Apr 15, 2005 1:00 

	Subject: Re: TEFL goes Hollywood


	Perhaps I should´t rise to the bait, but I´d love to know how to create a real 
classroom blockbuster. Any tips Hollywood?
Peter



	


	Group: dogme
	Message: 8393
	From: Luke Meddings
	Date: Fr Apr 15, 2005 1:22 

	Subject: RE: Hollywood


	Oh well, I can't resist either. 

'Why do Hollywood 
studios spend millions on special effects and computer generated 
graphics? Because it sells; because people like it; because it 
creates and sustains the fantasy that we movie goers so desperately 
crave to escape from the mundane existence we call life even if only 
for an hour and a half.' 

It's called entertainment. 

'Go to a classroom in northern China, or 
Japan, or in any country in three-quarters of the world, and ask 
what their favourite film is. You won¡¯t get the Idiots, or even 
Dancer in the Dark (a fine film) but you will get Titanic, and Pearl 
Harbour and Spiderman, and all the other blockbusters we 
intellectuals pooh-pooh and dismiss as crass Hollywood dirge.'

You might equally well get a comedy starring Adel Imam, or one of the many films starring Gerard Depardieu that are not Green Card or the Man in the Iron Mask. The fact that something doesn't get dubbed and distributed around the world doesn't mean that people don't love it. They might love it more. 

'Now I¡¯m all for a bit of personalization like the next teacher,'

Why don't I believe you? If you think life is so mundane I wonder how you sustain any interest in other people. 

'... there is also room for providing the razzmatazz, the 
spectacular, the event lesson that provides novel and interesting 
topics to give freer speaking practice for learners ...'

I think a book called 'Event Lessons' would sell very well. And it would be used not for the students' benefit but for observed lessons.

'It can also provide the ¡°space
for the learner¡¯s voice¡±, tapping in on their ¡°beliefs and
knowledge,experiences, concerns and desires.¡±'

I doubt it, I really do. But in any case, why bother with all that stuff when just talking to people as people will do the same?

'At the end of the day, Dogme IS winging it elevated to an art form. 
The fact is experienced ¡°good¡± teachers can wing it very 
successfully. They can walk into a classroom without much thought 
about what they will do, and the class will be brilliant.'

If you walk into a class without much thought about what you will do it won't be brilliant, with or without a coursebook. It will be as unengaging as the rest of the whole ghastly business of life. One can think without having preconceptions.

'Unfortunately there are thousands, millions of less experienced 
teachers who would fall flat on their faces if they tried it. These 
are the teachers that need materials.'

These millions of teachers do sound rather hopeless. Is there some way of getting teaching materials distributed to them I wonder - perhaps in book form? As Edward, Prince of Wales once said about Ivor Novello (or was it the Welsh miners?), something must be done.

'This, by the way, is why publishers never 
got their knickers in a twist over Dogme. They knew that there will 
always be a demand for materials.'

Well, this is partly true. But some publishers have ruled Dogme out of Teacher Development lists because it subverts their main interest, which is coursebook sales. I imagine they might be concerned if they could not rely on people like yourself to argue in favour of their bottom line.

'I say down with 
Dogme. A new approach is needed: TEFL goes Hollywood!' 

TEFL already is Hollywood. Big-budget, mass-market, sales-driven. Just what we all started teaching for, eh. I do think there may be a gap in the market for a globally franchised fast-food company selling heavily branded fast food such as burgers and that new invention, salad. Perhaps you should start a campaign for that?

Luke



	


	Group: dogme
	Message: 8394
	From: Gary Harwell
	Date: Fr Apr 15, 2005 2:07 

	Subject: Re: Hollywood(students not wanting to learn)


	If this is the case of students not wanting to learn,
then I guess everyone could start a school with NO
teachers and No classes. The school can give the
students a kick back of 25% of the tuition their
parents paid and they can then receive a Certificate
in three months. What's more Hollywood than that?

Gary Harwell



	


	Group: dogme
	Message: 8395
	From: Russell Kent
	Date: Fr Apr 15, 2005 4:05 

	Subject: Re: Frankie Goes To Hollywood


	Diarmuid Fogarty wrote:

>
> Grammar is discussed among group members before they broaden their
> discussion.
>
>Diarmuid,
> 
>
Could you elaborate a bit more on how you initiate the grammar 
discussion. I am currently teaching medial and health sciences students 
speaking skills. Well, teaching is a bit of a misnomer. I have them 
for 6 weekly 2 hour tutorials which are all to do with discussing some 
medical issue, a different issue each week, that they are currently 
studying in their medical or health science course. I feel the 
students would benefit from discussing grammar and the language of 
discussions/meetings before they actually discuss the subject at hand. 
But how to initiate it. Would appreciate any input.

Cheers

Russ Kent


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.9.11 - Release Date: 14-4-2005



	


	Group: dogme
	Message: 8396
	From: taiwan teacher
	Date: Fr Apr 15, 2005 12:47 

	Subject: Licensing Authority for Teaching of International English


	"An independent body to serve as a global English
language directorate and Standards authority serving
the needs of English Education worldwide." 
http://latie.org/whatis.php 

Good luck. 
A.


http://www.geocities.com/taiwanteacher2002/index.html








__________________________________ 
Do you Yahoo!? 
Yahoo! Small Business - Try our new resources site!
http://smallbusiness.yahoo.com/resources/


	


	Group: dogme
	Message: 8397
	From: Halima Roxanne Brewer
	Date: Sa Apr 16, 2005 2:39 

	Subject: Re: TEFL goes Hollywood


	teflfgoeshollywood wrote:

>
>
> I would like to comment on Mr. Thornbury¡¯s article in Humanising
> Language Teaching.
> What about the Dogme?
>
> To keep with the film analogy, Dogme is, was, and is destined to
> always be a tiny niche for artsy-fartsy cretins who also enjoy
> staring at bricks in art galleries. 

-------------
well, for people who wish to understand art, the occasional trip to a 
gallery does help

> Go to a classroom in northern China, or
> Japan, or in any country in three-quarters of the world, and ask
> what their favourite film is. You won¡¯t get the Idiots, or even
> Dancer in the Dark (a fine film) but you will get Titanic, and Pearl
> Harbour and Spiderman, and all the other blockbusters we
> intellectuals pooh-pooh and dismiss as crass Hollywood dirge.


-----------------
I am actually in China. sort of in the middle, not the far north - but 
in what is called the "Western" part because it is not the rich East. I 
work with Middle School teachers - whose students would quite frankly 
love ANY film they could see because they do not see many, Hollywood or 
otherwise. They do not have access to TV or even much radio during the 
week, and at home a few Chinese channels on a black and white TV, maybe. 
The song from the Titanic is highly popular, though, because a. it is 
available as much as anything is available here, b. it is about love, 
and c. they can sing it.

They have coursebooks, though, photocopied black and white versions on 
cheap paper of a book in color provided by the ministry of education. 
The book in the Middle School where I teach is a Canadian one, not bad 
as coursebooks go. They need it because these teachers have nothing 
else, - no technology, but also, crucially no teacher training to speak 
of, not even very good English in many cases. I tell you though, what 
they really need - that is self-confidence. The course book helps only 
because they do not trust themselves. They do not know how to do "fun" 
or even "interactive" - which I am teaching them. And for the most part 
when they can do something interesting which gets the lesson across, 
they will happily abandon the coursebook's dictates. But by no means 
could you say they then are "winging it". What they do requires masses 
of work on their part - and mine to help them do it.

But the key element, is not course book or no course book, not "fun" or 
no "fun" - not technology or no technology. It is good old fashioned 
professionalism (knowing what teaching and learning is) and self 
confidence. Once they can trust themselves, their teaching becomes far, 
far better.

Halima



	


	Group: dogme
	Message: 8398
	From: djn@dennisnewson.de
	Date: Sa Apr 16, 2005 11:42 

	Subject: Chomsky


	I think it was on dogme that I promised Brett to post details of the book of Chomsky's in 
which he uses Spanish to demonstrate that the rules governing the formation of questions 
could never be learned/acquired simply by being exposed to enough language.He 
constrasts the Spanish child learning this structure and a Martian scientist, who needs much 
more time and must study the structure to see what is going on.

The book is:

Noam Chomsky, Language and Problems of Knowledge: The Managua Lectures. MIT 
Press, 1988 ISBN (pbk) 0 262 53070 8

It's hard to pick out a few lines for quotation , but I'll try. (pp44/45)

Chomsky considers the following sentences (excuse my deaccentization)

El hombre esta en la casa
The man is at home

El hombre esta contento 
The man is happy

El hombre que esta contento estal en la casa.
The man who is happy is at home.

The problem for the scientist, the adult deducer comes with the formation of questions.

At first it looks straightforward:

Esta el hombre en la casa?

Is the man at home?

Esta el hombre contento?:

Is the man happy?

But the simplicity is misleading:


* Esta el hombre , que contento, esta en la casa?

Is the man, who happy, is at home?"

"This is gibberish in Spanish as well as English", writes Chomsky.

The correct rule, says Chomsky, has nothing to do with the linear order of words in a 
sentence. The correct rule is: "Find the occurrence of esta (and similar words) that is main 
verb of the sentence, the verb of its main clause, and place it in the front.' He calls this rule 
R-Q.

He comments (p45)

"...the child knows without experience or instruction that the linear rule R is not a candidate 
and that the structure-dependent rule R-Q is the only possibility. This knowledge is part of 
the child's biological endowment, part of the structure of the language faculty. It forms part of 
the mental equiüpment with which the child faces the world of experience.."

And on p46 he continues:

" The principles that the scientist is trying to discover , the child already knows: intuitively, 
unconsciously, and beyond the possibility of conscious introspection. Therefore the child 
selects the rule R-Q at once, whereas the scientist must discover by an arduous process of 
inquiry and thought that R-Q is the operative rule of Spanish and that the principle of 
structure dependence is part of the structure of language faculty...."



Discuss :-)

(Incidentally, there are some interesting answers in the discussions that followed these 
lectures to questions posed by practising teachers).


Dennis



	


	Group: dogme
	Message: 8399
	From: Julian Bamford
	Date: So Apr 17, 2005 8:55 

	Subject: on Chomsky''s "biological endowment"


	Thanks, Dennis, for the Chomsky Managua synopsis (which I've left 
below) where he argues that "the rules governing the formation of 
questions could never be learned/acquired simply by being exposed to 
enough language," and that they therefore must be "part of the child's 
biological endowment."

According to researcher Michael Tomasello, "much has happened in the 
last two decades in developmental psychology, linguistics, and 
cognitive science . . . which suggests that children *can* get here to 
there, and that they can do it without the aid of any hypothesized 
universal grammar" (p.3). Regarding this kind of example from Chomsky, 
Tomasello writes, "in an analysis of some written corpora Pullum (1996, 
2002) finds many of just the right kind of examples that children need. 
. . .

Can those who are leaving early sit near the door?
Is the boy who was crying still here?
Could those who are coming raise their hands?

With mundane examples such as these so easy to come by, it would seem 
very likely that young children hear with some regularity the 
utterances they need to hear in order to induce the structure-dependent 
nature of English yes/no questions" (pp. 288-9).

The Tomasello quotes are from his book "Constructing a Language" (2003, 
Harvard University Press) where he introduces an alternative theory of 
child language acquisition. I see it as a theory that points toward 
dogme-style second language teaching, so I'll introduce it in a mail 
that follows this one: "A dogme-friendly alternative to Chomsky."

Julian

--------The examples in Dennis' Chomsky summary:
>
> Chomsky considers the following sentences (excuse my deaccentization)
>
> El hombre esta en la casa
> The man is at home
>
> El hombre esta contento
> The man is happy
>
> El hombre que esta contento estal en la casa.
> The man who is happy is at home.
>
> The problem for the scientist, the adult deducer comes with the 
> formation of questions.
>
> At first it looks straightforward:
>
> Esta el hombre en la casa?
>
> Is the man at home?
>
> Esta el hombre contento?:
>
> Is the man happy?
>
> But the simplicity is misleading:
>
> *   Esta el hombre , que contento, esta en la casa?
>
> Is the man, who happy, is at home?"
>
> "This is gibberish in Spanish as well as English", writes Chomsky.
>
> "...the child knows without experience or instruction that the linear 
> rule R is not a candidate
> and that the structure-dependent rule R-Q is the only possibility. 
> This knowledge is part of
> the child's biological endowment, part of the structure of the 
> language faculty. It forms part of
> the mental equiüpment with which the child faces the world of 
> experience.."


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8400
	From: djn@dennisnewson.de
	Date: So Apr 17, 2005 9:15 

	Subject: Re: on Chomsky''s "biological endowment"


	Julian,

As I was keying in the Chomsky sypnosis I found myself thinking: "How quaint."
I just didn't find his logic convincing. Just two points: I wondered about interlanguage and 
thought it highly likely that observers would find Spanish kids working towards the correct 
formulation of questions and not getting there in one move, which Chomsky seems to 
suggest. Secondly, I simply wasn't convinced that here is proof of the LAD.

Dennis



	


	Group: dogme
	Message: 8401
	From: Julian Bamford
	Date: So Apr 17, 2005 11:00 

	Subject: a dogme-friendly alternative to Chomsky?


	Mark Lowe's article has prompted questions about Chomsky and universal 
grammar. On April 12, Dr E said that Lowe might be right (that there's 
no universal grammar. . . and so on), but that such claims need 
substantiating. Very hard to do (after all, universal grammar itself 
is just a hypothesis), but, yes, there should at least be some 
suggestive counter evidence together with a counter theory. . . and 
I've just finished a book that offers both. At the end of the summary, 
I'll suggest that the alternate theory is an exciting one for dogme, so 
by all means scroll down to the last paragraph.

In his book "Constructing a Language" (2003, Harvard University Press), 
Michael Tomasello introduces a usage-based theory that fits with recent 
(child acquisition of L1) research findings. Usage-based theories are 
closest to connectionist theories--thus far the main linguistic 
hypothesis competing with universal grammar--but go further by 
including the communicative intentions of language. Tomasello's 
contribution is noting a child's ability, appearing at around one year 
old, of knowing that another person intends to communicate with her. 
In his theory, a child's ability to learn language is explained by 
uniquely human intention reading (i.e., understanding "the attempt of 
one person to manipulate the intentional or mental states of other 
persons"[p.3]), together with (shared-with-all-primates) pattern 
finding (though unlike other primates, children can apply these skills 
to linguistic symbols ). For Tomasello, intention reading is what 
makes language acquisition possible; it is the filter or the drive by 
which children mentally approach the utterances around them, 
understanding and segmenting the communicative intentions in the 
linguistic items and structures.

Unlike many other researchers--both universal grammar and 
connectionist--Tomasello thinks we cannot explain how humans create and 
find linguistic patterns without making reference to communicative 
function (p.325). "The foundational process of language learning is 
hearing an adult utterance, reading the communicative intention 
embodied in that utterance, segmenting that communicative intention 
into component parts (in most cases), and storing the comprehended 
utterance and components. This is how all concrete pieces of language 
must be learned if they are later to be used conventionally and 
creatively in novel communicative circumstances" (p.297).

Universal grammar theory separates language into two distinct parts: 
the universal abstract principles that form the core, and a lexicon 
which is the periphery. The hypothesis holds that the first is an 
innate property of the human mind, while the second is learned using 
ordinary learning processes, i.e., a dual process approach to language 
acquisition (Pinker calls it a words and rules approach). But recent 
analysis of language makes apparent a problem: "what to do about. . . 
fixed and semi-fixed complex structures" (p.102) that are not easily 
assigned to one or other side of the divide? "The impossibility of 
making a clear distinction between the core and the periphery of 
linguistic structure is a genuine scientific discovery, and it has 
far-reaching theoretical implications. . . . it suggests that language 
structure emerges from language use" (pp. 104-5). "When human beings 
use symbols to communicate with one another, stringing them together 
into sequences, patterns of use emerge and become consolidated into 
grammatical constructions" (p.5).

In sum, "Usage-based approaches. . . seek to account not just for "core 
grammar," as in most formal linguistic approaches, but for all kinds of 
linguistic items and structures--including idioms, irregular 
constructions, mixed constructions, and metaphorical extensions--all 
within one theoretical framework" (p.98). "usage-based approaches 
expect children's learning to be more gradual, piecemeal, and lexically 
dependent--with the acquisition of particular linguistic structures 
depending heavily on the specific language to which a particular child 
is exposed, and with generalizations coming only after a fair amount of 
concrete linguistic material has been learned" (p.98).

And now to possible dogmetic implications. This is the first 
"psychologically realistic" (p.194) theory of child language 
acquisition, and so will likely be the first to prove useful when 
examining adult language acquisition. "For usage-based theorists the 
fundamental reality of language is people making utterances to one 
another on particular occasions of use" (p.99). "it is utterances--not 
words or abstract categories--that children are initially focused on 
learning" (p.326). Adults come to the task of learning additional 
languages with different minds and experiences, but no one has 
suggested that the either the fundamental reality of language or the 
basic process of learning are different from those of children. It is 
telling, I think, that "people making utterances to one another on 
particular occasions" is both the raw material of language acquisition, 
and a fair description of dogme. The powerful psychological reality of 
language in the dogme classroom--language produced by actual people for 
particular reasons--would seem to offer excellent conditions for 
language acquisition.

Julian



	


	Group: dogme
	Message: 8402
	From: Shaun Dowling
	Date: Mo Apr 18, 2005 2:32 

	Subject: Re: TEFL goes Hollywood


	Hi Halima

Having taught in the the poorer staes of Brazil I can understand your situation very well. WE may be on the other side of the globe but there are many similarities. The lack of self confidence and motivation is a real problem. 

Have you tried or maybe there is one setting up meeting with teachers in your area. By sitting down and discussing your classes is a great start. I help run a local teaching assocation chapter and it is amazing how people can change once they invest their time in themselves, I find it very rewarding and I have learned so much.

Maybe in the middle of China this is difficult but it may be no different than just sitting down in the teachers room, if you have one, and discussing/exchanging ideas. 

To go back to dogme, my own dogme classes are sometimes just like this, we exchange ideas through English and discuss the students needs and areas of difficulty of the language. 

Shaun



---------------------------------
Do you Yahoo!?
Plan great trips with Yahoo! Travel: Now over 17,000 guides!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8403
	From: Halima Roxanne Brewer
	Date: Mo Apr 18, 2005 4:06 

	Subject: Re: TEFL goes Hollywood


	Shaun Dowling wrote:

>
>
>
> Hi Halima
>
> Having taught in the the poorer staes of Brazil I can understand your 
> situation very well. WE may be on the other side of the globe but 
> there are many similarities. The lack of self confidence and 
> motivation is a real problem.
>
> Have you tried or maybe there is one setting up meeting with teachers 
> in your area. By sitting down and discussing your classes is a great 
> start. I help run a local teaching assocation chapter and it is 
> amazing how people can change once they invest their time in 
> themselves, I find it very rewarding and I have learned so much.
>
> Maybe in the middle of China this is difficult but it may be no 
> different than just sitting down in the teachers room, if you have 
> one, and discussing/exchanging ideas.
>
> To go back to dogme, my own dogme classes are sometimes just like 
> this, we exchange ideas through English and discuss the students needs 
> and areas of difficulty of the language.
>
> Shaun
>
>
> 
> -

thanks, I think a big difference though in Western, even undeveloped 
poor places and Asia in general, is that it is sometimes like pulling 
teeth to get them to respond and discuss anything. They are not 
accustomed to asking questions of a teacher and the idea of discussions 
being facilitated instead of lectures is alien to them. I am trying hard 
to break into that, but I did discover one useful technique - I now 
bring some graduate students with me to the Middle school where I am 
doing my teacher training, students who I can talk to, and they get the 
feedback and in turn give it to me. It creates that little bit more 
security for them. I am not used to being held in such untouchable 
respect, and it is very hard for me, but with the help of the graduate 
students I can get a few more ideas from them and find out what works 
and what does not of what I do.

The colleagues at the uni are easier to talk to, but it is hard to 
exchange ideas, as most of the talk is non-work related. It takes a lot 
of time to build up trust and confidence, I find.

I am trying to build up to a place where I can set up a sort of local 
teaching association chapter. (the Communist system is an obstacle - 
they have a set of "leaders" and the way communism works, it tends to 
create an environment of not sharing or having real equality, but 
one-upmanship where no-one can ever question the "leaders" or make any 
sort of criticism or they get into trouble, even maybe lose their job - 
hence the atmosphere for getting my trainees to question me or suggest 
things is not good.- The more I am here, the more I am convinced, if I 
wasn't before, that communism sucks.) Still, I can do some things, and 
help them towards more self-confidence slowly. I cannot openly criticize 
the system, or encourage people to speak out too much, only to reflect 
on themselves and feel good about their work.

It mostly is a dogme situation - as their is so little to work with 
anyway - it is more of a challenge to me to come up with ideas without 
recourse to internet or books and certainly no photocopies, as they are 
prohibitively expensive here. It is work, and constant looking into 
myself for ideas, inspiration, and ways of working with shy learners. I 
find it totally the opposite from "winging it" - In fact, if I had a 
coursebook and laid out lesson plans, then I might think I was "winging 
it". The teachers I teach use a coursebook, but they want to know how 
better to teach. The coursebook doesn't help them that much, though it 
is rather a good one.

Any hints on setting up a teacher's association are welcome.

cheers, Halima



	


	Group: dogme
	Message: 8404
	From: Robert M. Haines
	Date: Mo Apr 18, 2005 8:36 

	Subject: ELT literature on motivation


	Some interesting literature for those interested in the role of motivation in SLA. 

1) click on the link below:

http://www.cal.org/caela/ResSLA.htm


2) then scroll down about halfway the page to find this: 

"SLA Research on Learner Motivation, Interaction, and Vocabulary Development
The references listed below are just a small portion of the large body of research in three areas of SLA study: the affect of learner motivation on SLA, the role of interaction in SLA, and the role of vocabulary in SLA. If you are interested in studying these areas further, the articles have extensive reference lists to use to continue your own investigation." 

3) three more links to specific areas of SLA precede the summaries.

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8405
	From: david880489
	Date: Mo Apr 18, 2005 9:34 

	Subject: Learner-generated materials


	A couple of years ago I helped to pilot an innovative course of 
teaching in Nottingham, England with a colleague (confession 
time : 'I WAS Dr. Evil's assistant'). Instead of studying from a 
prescribed coursebook, the group of advanced level learners we were 
teaching created and developed language activities of their own, 
based on themed topics which they chose. In effect the learners 
planned, wrote and compiled their own 'coursebook'. This proved to be 
stimulating, highly- motivational and rewarding experience for 
learners and teachers alike. Without going into too many details 
here, learner-centred activity and collaborative pair/small group 
work were promoted and encouraged, and we relied whenever possible on 
authentic materials brought to the class by learners and, if 
necessary, by teachers. Work took place inside and outside the 
classroom, and the teachers' role was largely to guide and monitor, 
enabling learners to take a significant degree of responsibility for 
their own learning. On the last day of the course we presented each 
student with a printed copy of the 'coursebook' (photocopied and 
collated in the college reprographic department).
Though neither pure dogme, nor completely materials-free, the 
experience was, as the Good Doctor Evil and myself have concluded, 
true to the spirit of both approaches. I subsequently based my DELTA 
experimental practice assignment on the experience and recently gave 
a talk at the IATEFL conference in which I tried to provide a basic 
reflective analysis of our thirteen-week course. I have also, over 
the last year, tried to include sessions of learner-generated 
language activities with classes at other levels (Upper-Int / 
Business Foundation / IELTS preparation).
In Cardiff I met one or two people who have tried similar approaches, 
and I wonder if there are others out there who have either 
experimented with this approach, or adopted similar methods. I would 
welcome the chance to exchange ideas, identify issues, chew fat.



	


	Group: dogme
	Message: 8406
	From: diarmuid_fogarty
	Date: Mo Apr 18, 2005 10:15 

	Subject: Re: Learner-generated materials


	Hi David
A couple of years ago, inspired by the good doctor, yourself and an 
article by Olga Kulchy...(sp???), I also went down the route of Write 
Yer Own. The results are to be found in the files section. Would also 
jump at the chance to talk it over and share ideas, experiences and 
problems.

Diarmuid



	


	Group: dogme
	Message: 8407
	From: Robert M. Haines
	Date: Di Apr 19, 2005 12:48 

	Subject: an interesting paper on motivation and language learning by R.C. Gardner


	Language Learning Motivation: The Student, the Teacher, and the Researcher 

R. C. GARDNER, University of Western Ontario

The intent of this address is to discuss the roles of the student, the teacher and the language researcher in understanding the motivation to learn another language. In order to guide this discussion, attention is directed toward the socio-educational model of second language acquisition. Although this model considers the motivation to learn another language from the point of view of the student, it is clear that other contributors include the teacher as well as the student's and the teacher's backgrounds. The objective of the language researcher is to code the process and investigate it in ways that will help to more fully understand it.


http://studentorgs.utexas.edu/flesa/tpfle/contents1.doc

I think you'll find the paper relevant to some of the points made about TEFL-Hollywood and our role within and without.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8408
	From: Jeff Bragg
	Date: Di Apr 19, 2005 7:09 

	Subject: Re: TEFL goes Hollywood; Dogme goes Bollywood


	Well, if Tefl's gonna take the Hollywood route, Dogme should
definitely go for Bollywood. It's much cheaper there, there's an
excess labour pool that loves dressing up and learning English
(even singing in it at times), and the food's much better
(Burgers or Biryani - no contest!).

And all that fresh air and clear blue skies is well in accordance
with Dogme principles, too.

Can anyone tell me, do Air India do cheapo tickets?



jeff
abu dhabi



__________________________________ 
Do you Yahoo!? 
Plan great trips with Yahoo! Travel: Now over 17,000 guides!
http://travel.yahoo.com/p-travelguide


	


	Group: dogme
	Message: 8409
	From: Robert M. Haines
	Date: Fr Apr 22, 2005 6:09 

	Subject: Barrio English


	After I had read the introduction to a story about a community in San Diego called Barrio Logan, I decided to see if I could fins the word 'barrio' in my learner's dictionary. Sure enough, it read: "an area in a city where many poor, Spanish-speaking people live." 

Later, in class, I asked the students, who had read the same into. as homework, what 'barrio' meant to them: It's a neighborhood, of course. They found the dictionary's interpretation 'discriminatory' and 'not very nice'. This all lead right into a fruitful discussion about environmental racism.

With the other group, later in the afternoon, we all listened as J. read aloud a true-false question he had written for us to answer about a scientific experiment. After he'd finished, everyone starting shouting out 'False! while only a couple said 'True' When they all looked to me for an answer, I had to admit I hadn't understood the question. Roaring laughter: 'Robito has to learn our English."

That's the latest from our classroom community of poor, Spanish-speaking people.

Robito

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8410
	From: djn@dennisnewson.de
	Date: Fr Apr 22, 2005 7:13 

	Subject: English from zero


	"I might be teaching" has turned into "I will be teaching". Sergei (correct name, now) will start 
learning (we hope) English from scratch with me, 1to1, on Monday. He says (in German) 
that he's very curious and can't imagine how you can learn a foreign language from zero. 
This is a quaint remark since he is bilingual, Russian & German, but, of course, he wasn't, at 
least at the start, formally taught either of the languages he speaks.

Thinking ahead (of course it isn't preparation.....) I can see that there are lots of phrases, 
chunks that we'll need as soon as possible - Can you repeat that, please? What's the 
English for....? Do you know...? Did you understand?

I'm going to be very sparing with my use of German, and phase it out pretty damned fast. If 
Sergei speaks German, I'll answer in English just throwing in the necessary words of 
German if he looks desparate. I'm going to be his only source of English.

I'll see how we go. Comments from people on this list will be welcome at all times.


Dennis



	


	Group: dogme
	Message: 8411
	From: Peter Hanley
	Date: Fr Apr 22, 2005 10:35 

	Subject: Re: English from zero


	Dennis,
Glad to hear you´ll be going ahead with Sergei and I´m hoping you´ll keep us 
informed.
All the best,
Peter



	


	Group: dogme
	Message: 8412
	From: Daniel Tourt
	Date: Fr Apr 22, 2005 11:19 

	Subject: Re: Re: English from zero


	I agree that using (or understanding) L1, if you can, to get the message across is a good idea (after all, you are a resource that is found naturally in the classroom and you said you were phasing it out quite quickly), but lets assume your level of German was the same as Sergei's English. Where then?

Having heard the schpiel the secretaries at most schools I've taught at give the "clients" (their word) - 'We have mother tongue teachers who only use English in the classroom, since full emersion is the quickest way to learn - blah blah blah', I was wondering what life would be like if that really were true, without resorting to flashcardy, point and repeat methodologies and staying true to the Dogme spirit.

Dan



---------------------------------
Do you Yahoo!?
Yahoo! Small Business - Try our new resources site! 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8413
	From: djn@dennisnewson.de
	Date: Fr Apr 22, 2005 11:48 

	Subject: Re: Re: English from zero


	Hi, Dan,

Well, at one period in my career, when I taught in a middle school in Doha, Qatar, that was 
exactly the situation: my learners hadn't a single word of English, not even the scatalogical 
ones, and I had only one word of Arabic - safajal, a quince. I had to ask friends what this 
was in Arabic because none of the dictionaries around told me and because I couldn't draw 
one, because I'd never seen one. It turned out the children hadn't seen one either, so the 
Arabic word wasn't much help. 

You make me remember - it wasn't just that, but for the first year, I think it was, the boys (it 
was a boys' school) couldn't write, either.

I really did demonstrate, act out, draw everything. I had to. And there were lots of oral drills 
and chorus work - Row A: 'What's the time?" Row B: " 12 o'clock." Row c "Oh no it isn't!" 
That sort of thing.

But it worked.

Proof?

As I walked through the syk (aka market) I often used to hear the words, frequently from an 
unseen lad:

"Will you stop talking and SIT DOWN!"

[With apologies to all those who have been subjected to an earlier version of this anecdote.]



	


	Group: dogme
	Message: 8414
	From: David Walker
	Date: Mi Apr 20, 2005 10:15 

	Subject: Re: Re: Learner-generated materials


	Hi Diarmuid,
I'll check out the files section to view your ideas, and will contact you again regarding issues relating to our experience of learner-generated language materials when I get a bit of free time.
Dave 
----- Original Message ----- 
From: diarmuid_fogarty 
To: dogme@yahoogroups.com 
Sent: Monday, April 18, 2005 9:15 PM
Subject: [dogme] Re: Learner-generated materials



Hi David
A couple of years ago, inspired by the good doctor, yourself and an 
article by Olga Kulchy...(sp???), I also went down the route of Write 
Yer Own. The results are to be found in the files section. Would also 
jump at the chance to talk it over and share ideas, experiences and 
problems.

Diarmuid





To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 
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	Group: dogme
	Message: 8415
	From: Egon Varda
	Date: Fr Apr 22, 2005 12:19 

	Subject: Re: Re: English from zero


	Hello everyone !

I found this site by occasion a few months ago.
I am not a teacher, just an english language lover. I wonder if I may stay here. I like this site and read almoust every letter Dogme sent to me.

Who can tell more about the spirit of Dogme ? 

Is the tool for improoving international english or teacher's club or both. Teaching is not alien to me. The more time I am here reading the letters, the more I like to teach someone , to give my knowledge and experience to my student. I haven't self confidence yet to start teaching.

I should like to belong to this group, because the art of english language I can find here every day. I am fond of useing english correctly and properly. Being hungarian I am trying my best.

Egon







Daniel Tourt <somethingfordaniel@...> wrote:

I agree that using (or understanding) L1, if you can, to get the message across is a good idea (after all, you are a resource that is found naturally in the classroom and you said you were phasing it out quite quickly), but lets assume your level of German was the same as Sergei's English. Where then?

Having heard the schpiel the secretaries at most schools I've taught at give the "clients" (their word) - 'We have mother tongue teachers who only use English in the classroom, since full emersion is the quickest way to learn - blah blah blah', I was wondering what life would be like if that really were true, without resorting to flashcardy, point and repeat methodologies and staying true to the Dogme spirit.

Dan



---------------------------------
Do you Yahoo!?
Yahoo! Small Business - Try our new resources site! 

[Non-text portions of this message have been removed]
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	Group: dogme
	Message: 8416
	From: lamarea lamarea
	Date: Fr Apr 22, 2005 3:44 

	Subject: Re: Re: English from zero


	hello to all,

i´ve been lurking about for a while since i am super busy, but am finally writing,,,

dogme is not for everyone, and it takes a certain amount of experience and know-how as well as charisma to successfully pull off a lesson using dogme principles,,,

one thing is certain though,,,what is successfully learnt in dogme teaching is usually retained on a more permanent basis, seems to me,,,

i also like to refer to dogme as tangent teaching,,,as robert haines referred to in a lesson which originated with the casual discussion of the word ´barrio´, then, jumping to yet, another, and another idea,,,topics suggested by the students themselves have so much more of a chance of providing long term learning than text book learning, as much as publishers would like to believe the contrary,,,

which brings me to my reply to dennis about sergei´s class,,,

i have my students create their own book in a notebook ,,,all ideas for class material come from them, and i am their dictionary, as is internet, etc, etc,,,

listening materials? ... all student created,,,they tape their own tapes, and some even listen to them in their car radio on their way to work in the morning,,,no bad accidents as a result yet!,,,seriously, the more input from them, the more creative processing being done, the better,,,

grammar? same thing,,, i have them invent their own reasons why this or that is done this or that way in english as opposed to their own language,,,

i cease to be their teacher and i am their friend, their equal, we teach each other,,,

just my two cents

melinda soltysiak



__________________________________________________
Do You Yahoo!?
Tired of spam? Yahoo! Mail has the best spam protection around 
http://mail.yahoo.com 
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	Group: dogme
	Message: 8417
	From: djn@dennisnewson.de
	Date: Fr Apr 22, 2005 6:20 

	Subject: Re: Re: English from zero


	Melinda,

Thanks very much for your message. It is most inspiring. If there were one (but there isn't) 
and I had the authority to issue one (which I haven't), from what I've written I'd have no 
hesitation whatsoever in awarding you a Dogme Diploma. :-)




Dennis



	


	Group: dogme
	Message: 8418
	From: Robert M. Haines
	Date: Fr Apr 22, 2005 6:56 

	Subject: Sergei


	Dennis, I have to admit I think I'd be rather quick to exploit the common language (German) between you and Sergei in order to expedite communication. What's so bad about:

Sergei: Good morning. Wie geht's?
Dennis: How's it going? Well, it's going well. And how are you this morning?
Sergei (puzzled look): How... how are you?
Dennis: Wie geht's Dir? How are you this morning?

This, Dennis, seems like a great opportunity for CLL. I would bring in a tape recorder on the first day, explaining that it's only there as an aid and let Sergei have control of when he's ready to turn it on and off. When he is ready, I'd save some time at the end of a lesson to listen together and write up some useful chunks and frames.

Looking forward to more details soon.

Best,
Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8419
	From: Fiona
	Date: Fr Apr 22, 2005 7:23 

	Subject: Re: Sergei


	To be honest, Dennis, I would wait and see what he's like as a 
student. You may not need to speak any German at all, if he's good at 
the context stuff. Like kids. I speak to most of the kids on our 
street in English, they reply to me in Spanish. My eight-year-old son 
can't work out how his buddies always understand me, 
but "hello" "hola" "how are you?" (big smile) "bien" "Oh, be careful, 
there's a car coming" (large Peugeot estate heading towards us) etc 
etc....... In our old flat, I used to ask our neighbour about 
cartoons and stuff. They don't get squiffy about language until 
they're around 7, BUT some adults can function like this too, 
especially if they realise that this is the way you work. And anyway, 
how many classes do you start with "May I have a pound of garlic 
sausage please?" (ie, it's usually obvious stuff, innit?).

You could use the other two languages as a sort of tool or resource, 
for example, looking at a magazine or something, ask (in 
English) "how do you say that in Russian?" pointing to 
something. "Did you understand?" is clear from context - how many 
people know what capisci is without studying Italian? Maybe I'm just 
mean to my students, I'm a battleaxe where English is concerned, only 
using Spanish for being cross in.........maybe it is slower 
initially, but in the long run, it's much faster. Just like you, one 
of my classes of 3-4 year olds, a few years ago, learnt to dot their 
Spanish with words in English, but their one complete sentence - 
which they could all shriek with delight in the second week of the 
daily course - was "David! Would you PLEASE get off the table!"

What was the question, again?

Fiona
:-)



	


	Group: dogme
	Message: 8420
	From: roberto perez
	Date: Fr Apr 22, 2005 7:18 

	Subject: Re: Re: English from zero


	Dennis,

Thank you very much for your message. For me it's most inspiring too.

I would like to receive materials and enroll the dogme@eGroups.com.

I hope to hear from you soon.

MsC Roberto Luis Pérez Sardinas



djn@... wrote: Melinda,

Thanks very much for your message. It is most inspiring. If there were one (but there isn't) 
and I had the authority to issue one (which I haven't), from what I've written I'd have no 
hesitation whatsoever in awarding you a Dogme Diploma. :-)




Dennis



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 



---------------------------------
Yahoo! Groups Links

To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 




---------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8421
	From: djn@dennisnewson.de
	Date: Fr Apr 22, 2005 10:13 

	Subject: Re: Sergei


	Rob,

The taperecorder is already on the table, even though it is only Friday and we don't start until 
Monday. But my intuitive feeling ( c.f. TTEdSIG list) is that we shan't use it too much just yet. 
I've an idea it might interest the teacher more than the pupil. But we'll see.

As for the switching from German to English, that's just what I don't want. What's wrong with 
it? It flicks switches which imply 'Translation is OK.' The German we use will be emergency 
use. When Sergei says: "Was?????", I can't help feeling that that is precisely where the 
easy route out - a German translation - should not be taken.It is a question of atmosphere.I 
don't like mixing languages. The aura of the language being learned is spoilt and the 
dramatic tension, the reaching after meaning, is short-circuited.

But I've fallen into teacher talk. Though I have my convictions, I hope I'll still be able to follow 
Sergei's learning.


Dennis



	


	Group: dogme
	Message: 8422
	From: Julian Bamford
	Date: Sa Apr 23, 2005 5:44 

	Subject: Dennis and Sergei


	Dennis,

Are you going to "teach Sergei English"? Or are you going to mentor 
him in an English-speaking world? The difference is between
a) carefully presenting him with a beginner's syllabus (today: telling 
the time), and practicing and drilling and reviewing each bite-sized, 
interlocking piece until he's got it, and
b) offering him an apprenticeship in language in the context of life.

It's the difference between a teacher leading--and two individuals 
living, with the coach watching for and pouncing on teachable moments. 
It's the difference between "What time is it?" and "David, would you 
PLEASE get off the table." The first is language that is dead on 
arrival, which is why we jazz it up with glossy Hollywood 
McEntertainment to make the whole rotton carcass palatable. The second 
is nutritious ingredients straight from the field, zesty, vibrant: Take 
great bites of it, or chew well and digest slowly as appropriate.

You are the skilled ex-pro, and your charge is to develop the latent 
talent of the prodigy. It's the difference between introducing her to 
the moves a player needs one by one, or kicking the ball around, 
noticing how she moves, her strengths and weaknesses, and most of all 
her passions and talents, which are the fertile patches where growth is 
easy. You use your skill to get her into the game. Her game, not a 
pale imitation of yours.

Sergei is an adult. Why consign him to diapers by denying your common 
language? Embrace German because that's your means to communicate, 
adult-to-adult--and use it as the jumping off point for English, which 
will sprout who knows where, and be learned by him who knows when. 
Watch and see what he is learning, and build on it day by day. His 
English will develop organically, because that's the crop you've both 
decided to grow.

(Applications from further metaphors, especially mixed, now being 
considered.)

Julian


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8423
	From: djn@dennisnewson.de
	Date: Sa Apr 23, 2005 8:15 

	Subject: Re: Dennis and Sergei


	Julian,

I loved your metaphors up to " Why consign him to diapers by denying your common
language? Embrace German because that's your means to communicate,
adult-to-adult--and use it as the jumping off point for English."

We shall be using German as you suggest - we've already started to do so phoning, meeting 
and setting up the first lessons and talking briefly about how we are going to work. We'll be 
talking German, too, no doubt, after the lesson - at least for a while. But for the contact one 
hour, twice or thrice a week, it's shoes off, no smoking, keep to the left, English only (....as 
far as possible).

Why am I being so contrary? From personal experience I retch at the thought of a formal 
contact hour (as opposed to a social occasion) in two languages with the translation OK filter 
on. If a learner is shown that the L1 is accepted, it's that bit harder to bother to try to use the 
L2.

Experience next week could prove me wrong - as I wrote in the last message, this 
discussion omits Sergei, we can only speculate about how he'll be as a learner, but, I agree 
strongly with Fiona, there are so many lexical items, phrases, chunks that are either near 
cognates, clear from context or easily demonstrable in context - as long as the learner, from 
the beginning, is encouraged to stay in the L2 and not take the easy, but sometimes 
misleading way out i.e. L1 or translation - (still with me syntactically?) e.g. Gut/good, nein/no 
Buch/Book, Rot/red, repeat, stopp/stop OK?/OK? usw/etc 

Of course I haven't got a syllabus. But, from what I've learned of Sergei's background, great-
grandparents emigrated to Russia in the 18th. century //introduce lexical items for relatives, 
at least as far as great-grandfather// family exiled to Kazachstan and Siberia //introduce 
lexical items, with a map, of a few key countries in Sergei's life.. I've a hint of some of the 
things Sergei might want to/be willing to tell me about himself.

And there is counting, he'll need numbers; and the days of the week and the months of the 
year.........

My golden principle is going to be - to try to enable Sergei to say (and understand) what he 
wants to say (and understand), but to avoid wherever possible, resorting to translation - 
which brings about understanding in a different way, and is probably less memorable.

And, believe it or not, I'll do anything within reason that Sergei says he wants! We've already 
spoken about grammar, in case he was expecting lots of grammar rules. But he said no, no.
He prefers to leave it up to me to decide how to work.

Dennis

(All this discussion of what I'm going to do before I do it. I'm probably going to get 'flu 
tomorrow and lose my voice or Sergei is going to run away over the weekend with his 
girlfriend to Gretna Green).



	


	Group: dogme
	Message: 8424
	From: scott_thornbury
	Date: Sa Apr 23, 2005 9:27 

	Subject: Re: Dennis and Sergei


	Dennis has bravely decided to eschew translation and adopt 
the "Robinson Crusoe" method. Just to remind you (from Daniel 
Defoe's "Robinson Crusoe"): "But to return to my New Companion; I was 
greatly delighted with him, and made it my Business to teach him 
every Thing, that was proper to make him useful, handy, and helpful; 
but especially to make him speak, and under stand me when I spake, 
and he was the aptest Schollar that ever was, and particularly was so 
merry, so constantly diligent, and so pleased, when he cou'd but 
understand me, or make me understand him, that it was very pleasant 
to me to talk to him; […] Friday began to talk pretty well, and 
understand the Names of almost every Thing I had occasion to call 
for, and of every Place I had to send him to, and talk'd a great deal 
to me". 

Unfortunately, with regard to Crusoe's method, Defoe does not go into 
details, but we can be pretty sure that translation was not part of 
it. We do have some samples of Friday's interlanguage though, and 
this shows evidence of a mainly lexical, non-syntactical, mode of 
processing, as might be expected:

[…] we began the following Discourse: You always fight the better 
said I, How came you to be taken Prisoner then, Friday?
Friday, My Nation beat much, for all that.
Master, How beat; if your Nation beat them, how come you to be taken?
Friday, They more many than my Nation in the Place where me was; they 
take one, two, three, and me; my Nation over beat them in the yonder 
Place, where me no was; there my Nation take one, two, great Thousand.
Master, But why did not your Side recover you from the Hands of your 
Enemies then?
Friday, They run one, two, three, and me, and make go in the Canoe; 
my Nation have no Canoe that time.
Master, Well, Friday, and What does your Nation do with the Men they 
take, do they carry them away, and eat them, as these did?
Friday, Yes, my Nation eat Mans too, eat all up.

The Robinson Crusoe method was an early manifestation of dogme, in 
its use of only those "affordances" that were available in the 
immediate learning environment, and its focus on the learner's own 
lived experience, even when this includes cannibalism.
(Which i trust won't be the case with Sergei).
;-)
S.



	


	Group: dogme
	Message: 8425
	From: djn@dennisnewson.de
	Date: Sa Apr 23, 2005 10:12 

	Subject: Re: Re: Dennis and Sergei


	Oftimes have I wondered, O Scott of Thorneberry, how Thou doest file Thy quotations, so 
that Thou, in the twinkling of an eye, canst amuse and instruct our merrie band with a 
citation most apt.

Apart from which, cobber, (Australian, I know. My New Zealanderish is non-existent) no 
translation isn't intended to be the names of things plus rudimentary structure a la Friday.

You could all be forgiven for forgetting that for homework, as a complementary approach, 
Sergei, my man Monday, will also be working his way, with guidance, through the classic 
60's language laboratory/cassette course, English 900, where the 900 stands for the basic 
900 structures of the English language. ( English 900 is the original American version, 
English 901, which Sergei will be using, is the English version produced by the late Peter 
Strevens. No English English hasn't got an extra structure, c.f. 900 original version, 901 first 
update, alteration.) 


Dennis



	


	Group: dogme
	Message: 8426
	From: Daniel Tourt
	Date: Sa Apr 23, 2005 11:03 

	Subject: Re: Re: Dennis and Sergei


	Can I ask, Dennis, how you learnt German?

Maybe there are some clues of what (and what not) is good for the student (and not a groovy, smell my methodology and enjoy it teacher).

I think we tend to think that we have experience of what students want and need 'cos we have constant contact with them, whereas the closest we have REALLY come to a student is being one.

I think all teachers should be made to take a course in something, learn something new, and see what it's like from that point of view again.



Dan


__________________________________________________
Do You Yahoo!?
Tired of spam? Yahoo! Mail has the best spam protection around 
http://mail.yahoo.com 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8427
	From: Adrian Tennant
	Date: Sa Apr 23, 2005 11:48 

	Subject: Teaching the way we learn


	Dan wrote:

> the closest we have REALLY come to a student is being one.

Not necessarily. Each student is different. And, if I only base my 
teaching on my learning styles and preferences ... surely it's better to 
look at lots of students and realize the diversity and variety inherent in 
learning?

Dr Evil




--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8428
	From: Daniel Tourt
	Date: Sa Apr 23, 2005 12:04 

	Subject: Re: Teaching the way we learn


	Obviously every student is different, and I didn't say that we should teach exactly as we would like to be taught, but maybe, just maybe, we might actually have something in common with our students that would be useful, and by re-activating our learning sensibilities (i.e. learning something ourselves) we are more likely to be able to touch on that, no?

Or is it much better not to take such a crazy risk, but rather theorise and sub-categorise until the 40 hours of the course are up?




__________________________________________________
Do You Yahoo!?
Tired of spam? Yahoo! Mail has the best spam protection around 
http://mail.yahoo.com 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8429
	From: Adrian Tennant
	Date: Sa Apr 23, 2005 12:11 

	Subject: Re: Teaching the way we learn


	Dan,

How do YOU learn?

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8430
	From: MCJ
	Date: Sa Apr 23, 2005 3:35 

	Subject: Re: Teaching the way we learn


	Daniel Tourt wrote:
> 
> Obviously every student is different, and I didn't say that we should 
> teach exactly as we would like to be taught, but maybe, just maybe, we 
> might actually have something in common with our students that would be 
> useful, and by re-activating our learning sensibilities (i.e. learning 
> something ourselves) we are more likely to be able to touch on that, no?

I do think about this alot, especially while drilling grammar rules and 
working through tedious workbook busy busy pages.

I studied French in high school and it was absolute torture. I didn't do 
very well but was astonished to find, at mid-year when family friends 
visited from France, that I could actually speak French.

I continued to make just passing grades in French but these were no 
impediment to communication, nor to my learning French well, once I 
finally ended up in France.

Today I am expected to assess students' competence by drilling them on 
grammar factoids; but I do my best to undermine the system by massive 
generosity on writing and speaking assessments.

Marking is absurd, and most students are aware of this - if not by the 
fact that in paying schools students can progress from "level 1" to 
"level 8" with no significant development of their productive language 
skills.

We are constantly relating our old experiences to our new ones. I would 
be surprised by any teacher who had never thought about the learning 
process and what might be involved in it, nor attempted to relate such 
thoughts to personal experience.

Omar



	


	Group: dogme
	Message: 8431
	From: midill@...
	Date: Sa Apr 23, 2005 11:51 

	Subject: Re: Teaching the way we learn


	In a message dated 4/23/2005 6:04:54 AM Eastern Daylight Time, 
somethingfordaniel@... writes:
but maybe, just maybe, we might actually have something in common with our 
students that would be useful, and by re-activating our learning sensibilities 
(i.e. learning something ourselves) we are more likely to be able to touch on 
that, no?

I'm with you. My life mantra is, "Just do it!" Teachers should do their 
navel gazing between semesters and give their students, during the semster, as 
much of the result of their navel gazing as they can.

Rosemary


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8432
	From: djn@dennisnewson.de
	Date: Sa Apr 23, 2005 5:06 

	Subject: Re: Re: Dennis and Sergei


	Yes, Daniel, you may certainly ask how I learnt German (O.K. but not brilliantly well) - with 
passing remarks on how I learned, or failed to learn, Latin, French, and Norwegian and 
Russian. (German last) - all under the title: ''Introspection on learning a foreign language." I 
note the importance of my emotional relationship to the language I was learning.

Latin. None. Learnt little. All grammar, vocabulary and translation.
French. Quite interested at the age of 11, much more interested at the age of 33 or so. 
Learnt to speak and understand adequately. No reading or writing to speak of.Something 
remianed of what I had been taught at school where we were taught in a traditional way - 
vocabulary to learn, translations, grammar. But I really began speaking French when I 
shared an office with a Frenchman who didn't want to speak English.
Norwegian. None. Learnt little, though did manage to talk to my 4-year-old daughter, who 
was fluent. I learnt from her and a bit from watching English films with Norwegian sub-titles.I 
learnt nothing from my Norwegian teacher, who taught in English.
Russian. Very interested. Learnt to speak, understand, read and write. Our teachers were 
native Russian speakers who had very little English and never used it.
German. Resistant. (Did not want to be in Germany). Can talk freely though inaccurately and 
understand the majority of what I hear. Read little, and my writing is embarassing i.e. quite 
inaccurate, and will remain so. Did a 6-week course at the Goethe Institute, but didn't really 
learn my German there. We wrote down lists of vocabulary and grammar notes in lessons.
Learnt, and go on learning German from talking to German relatives and others who don't 
speak English. Also by persevering at attendance of plays, readings talks in German, even if 
I only partly understand. I watch a little televsion, but the emphasis is on the little.

This is a re-cycled account for some members. My apologies.


Dennis



	


	Group: dogme
	Message: 8433
	From: Fiona
	Date: Sa Apr 23, 2005 6:05 

	Subject: Re: Teaching the way we learn


	Hey Doc,
you're being - um - tantalising.....
Maybe rather than look at how you learnt, you could look at how you 
DIDN'T learn! 
I was a total loss at school - and if Sue is reading, I think this'll 
sound familiar, because I seem to remember her saying something 
similar.
I was a loss because none of my teachers could 'reach' me. Oh for a 
Michelle Pfeiffer, Kevin Kline, Robin Williams......ahem. Or 
extremely few, apart from maybe one or two who took the relationship 
beyond Just Teach.

Anyway, I now teach teenagers basing myself on how I was NEVER 
taught, but would like to have been. And it works. By gum (great 
phrase) it works! It involves a LOT of dogme, because that's what 
teens are about - themselves, and being listened to - but it also 
involved me looking back and spending a fair amount of time thinking 
about what kind of student I was NOT, how I DIDN'T learn. Like you 
say, there are many roads that lead to Rome, but the dead-ends have 
to be identified too.

Fiona


--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> Dan,
> 
> How do YOU learn?
> 
> Dr Evil
> 
> 
> 
> --------------------------------------------------------------------
------------
> 
> 
> 
> [Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8434
	From: Adrian Tennant
	Date: Sa Apr 23, 2005 7:30 

	Subject: Re: Re: Teaching the way we learn


	Hey Fiona,

Not only do I agree but it was the same for me. I left school first time 
around with only four exam passes and a complete loating of education and 
teachers. Three things inspired me to become a teacher - 1) my mother said, 
"Don't become a teacher." 2) I decided I could do a better job than the 
rubbish I'd had, 3) I saw Robin Williams in Dead Poet's Society and 
thought - hey, I'd like to jump on tables!!!!

One of the reasons for asking the question was that I think Dan is taking 
a far too simplistic view of teaching and learning. I do agree that we can 
learn from our own experiences (often more from the negative ones than the 
positive), but I also think that you have to analyse things and try to 
understand more about what's really going on - it's not simply a matter of 
transfer.
One personal example is that I always thought I was an oral/aural learner. 
Then I started learning BSL (British sign language). Quite clearly no room 
for my prefered learning style. But, guess what? I was the best student 
there & I made amazing progress. So where the hell did/does that leave me? 
Thinking that I need to spend more time reflecting and observing ALL 
learners and not just naval gazing!

Dr Evil


--------------------------------------------------------------------------------



	


	Group: dogme
	Message: 8435
	From: Robert M. Haines
	Date: So Apr 24, 2005 5:35 

	Subject: Goblish


	If you can't master English, try Goblish!

http://www.iht.com/articles/2005/04/21/features/Blume22.php

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8436
	From: Adrian Tennant
	Date: So Apr 24, 2005 9:30 

	Subject: Re: Goblish


	> If you can't master English, try Goblish!
>
> http://www.iht.com/articles/2005/04/21/features/Blume22.php

How ridiculous. Maybe someone should point Ms Blume in the direction of 
work by peoplesuch as Jennifer Jenkins et al on looking at ELF or at ideas 
on EIL.

Dr E


--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8437
	From: MCJ
	Date: So Apr 24, 2005 9:42 

	Subject: Re: Goblish


	Adrian Tennant wrote:
> > If you can't master English, try Goblish!
> >
> > http://www.iht.com/articles/2005/04/21/features/Blume22.php
> 
> How ridiculous. Maybe someone should point Ms Blume in the direction of
> work by peoplesuch as Jennifer Jenkins et al on looking at ELF or at ideas
> on EIL.
> 
> Dr E

It looks very much like something called "Basic English" that was touted 
in the early 70s.

Omar



	


	Group: dogme
	Message: 8438
	From: Scott Thornbury
	Date: So Apr 24, 2005 11:17 

	Subject: Re: Goblish


	> Adrian Tennant wrote:
>>
>> How ridiculous. Maybe someone should point Ms Blume in the direction of
>> work by peoplesuch as Jennifer Jenkins et al on looking at ELF or at 
>> ideas
>> on EIL.
>>

If Goblish is (as I assume it is) the language spoken by Goblins, no wonder 
it is similar to ELF-ish.
;-)



	


	Group: dogme
	Message: 8439
	From: Adrian Tennant
	Date: So Apr 24, 2005 11:26 

	Subject: Re: Goblish


	> If Goblish is (as I assume it is) the language spoken by Goblins, no 
wonder
> it is similar to ELF-ish.
> ;-)

Do students have to learn pronunciation? focusing on phonegnomes?

Dr E


--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8440
	From: Adrian Tennant
	Date: So Apr 24, 2005 11:50 

	Subject: Re: Goblish


	Sorry, should have been

Phognome

Dr E


--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8441
	From: lamarea lamarea
	Date: So Apr 24, 2005 12:01 

	Subject: Re: Goblish


	Good morning to all,

OMG
LOL
Could probably do a course in teaching people to communicate only using abbreviations, etc,and TGIF would be my favourite to teach!

Ok, Goblish, Globish,,,
How about a language called WHATEVER? 

I would also like to be rich, but one does become a bit sick of people who appproach linguistics and the serious business of teaching english as a means to line their pockets,,,

so, fantastic, new versions of this language will be coming out to be taught to the spanish, etc, and so many will throw a coin in the fountain to see if they can finally learn english, the publisher will have sold many books, and immediate gratification will come to those chosen few who use the book for more than a bookend,,,

as the director of a serious english teaching business, i can only say one´s just desserts come when those who have been taught come back to thank you for having prepared them so efficiently ,,, and future students come out of continuous recommendations,,,

and i can´t see many goblish , or globish, prepared individuals seeking out those goblins to give them a pat on the back,,,

this entails a lot of hard work,,,,not a list of 1,000 words put together as you will,,,

eee gads, it´s early sunday morning and the post is full,,,

so, what do all of us english instructors, linguists, and dogme dogs do in our free time???

ssshhh, don´t tell, the world would think us mad!

melinda soltysiak





Adrian Tennant <adrian.tennant@...> wrote:


> If Goblish is (as I assume it is) the language spoken by Goblins, no 
wonder
> it is similar to ELF-ish.
> ;-)

Do students have to learn pronunciation? focusing on phonegnomes?

Dr E


--------------------------------------------------------------------------------
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	Group: dogme
	Message: 8442
	From: djn@dennisnewson.de
	Date: So Apr 24, 2005 12:22 

	Subject: Re: Goblish


	.... Suddenly even sane people are writing a lot of goblishdash.

Personally, I've never liked these special kits that require patent screws and glues.

Do you all know Edward De Bono's Code Book 'Going Beyond the Limits of English' ?

As long as you've all learned the code you can say things like:

' ELEVEN FIVE' (11/5)

"The answer is 'no'. I am not interested. Don't pester me. Keep away."

'THIRTEEN' (13)

"Things seem to have changed. I have noticed a change in your behaviour. I need to know 
what is going on. I feel you are devloping other interests and commitments. I need to know 
where I stand."

I think it is a lovely system - few problems with pronunciation, no grammar, succinct. I'm 
amazed it hasn't caught on.

Penguin books 2001 ISBN 0 140 28777 9


Dennis



	


	Group: dogme
	Message: 8443
	From: Jeff Bragg
	Date: So Apr 24, 2005 12:41 

	Subject: Re: Goblish


	Yes, I can see a new career-opening in sight. 182 hours of
classroom caper and 'Strangers in the Night' - what a syllabus!

Must tell my supervisor - this might get me (a) promotion!

[no nasty comments, perLEASE]


jeff
abu dhabi

Send instant messages to your online friends http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 8444
	From: lamarea lamarea
	Date: So Apr 24, 2005 12:43 

	Subject: Re: Goblish


	how about english through hypnosis???
does it exist???

maybe we should all consider dropping english and going to international sign language if we are going to really look as language just as a tool,,,

or , morse code for business?

melinda soltysiak

djn@... wrote:
.... Suddenly even sane people are writing a lot of goblishdash.

Personally, I've never liked these special kits that require patent screws and glues.

Do you all know Edward De Bono's Code Book 'Going Beyond the Limits of English' ?


__________________________________________________
Do You Yahoo!?
Tired of spam? Yahoo! Mail has the best spam protection around 
http://mail.yahoo.com 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8445
	From: Russell Kent
	Date: So Apr 24, 2005 1:14 

	Subject: Indonesian Learners


	Hi Everyone,

I have to start teaching a group of Indonesian students pre-academic 
English on Wednesday. They have to take an IELTS test in July in order 
to be able to follow their chosen academic discipline in English at 
Masters level.

I have only ever taught European students before, can anyone offer any 
tips advice that they feel I might find useful. I already have a copy 
of Swan and Smith Learner English and was wondering if there is anything 
else that might prove useful to know.

Thanks

Russ Kent


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.10.2 - Release Date: 21-4-2005



	


	Group: dogme
	Message: 8446
	From: djn@dennisnewson.de
	Date: So Apr 24, 2005 2:21 

	Subject: Re: Indonesian Learners


	Russ,

I know nothing about teaching in your part of the world, but I've some experience of the oral 
part of the IELTS exam. If you want to quizz me about that, fire away.

Best wishes,

Dennis



	


	Group: dogme
	Message: 8447
	From: Russell Kent
	Date: So Apr 24, 2005 2:26 

	Subject: Re: Indonesian Learners


	Hi Dennis,

I am actually teaching these students at Maastricht University. They 
have been brought to Europe by the Centrer For European Studies based at 
Maastricht. The CES has commissioned the university language centre to 
run the courses.

I notice from the intake exam report (I did not do intake exam, a 
colleague did) that a lot of the students seem have pronunciation 
difficulties. Do you have any idea of how much importance is placed on 
pronunciation in the exam?

Thanks

Russ

djn@... wrote:

> Russ,
>
> I know nothing about teaching in your part of the world, but I've some 
> experience of the oral
> part of the IELTS exam. If you want to quizz me about that, fire away.
>
> Best wishes,
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> ------------------------------------------------------------------------
> *Yahoo! Groups Links*
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>
>------------------------------------------------------------------------
>
>No virus found in this incoming message.
>Checked by AVG Anti-Virus.
>Version: 7.0.308 / Virus Database: 266.10.2 - Release Date: 21-4-2005
> 
>


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.10.2 - Release Date: 21-4-2005



	


	Group: dogme
	Message: 8448
	From: djn@dennisnewson.de
	Date: So Apr 24, 2005 2:42 

	Subject: Re: Indonesian Learners


	Rus, so, we're almost neighbours!

What's important in the IELTS examination is that pronunciation doesn't give the listener any 
understanding problems. There is no requirement for candidates to "sound like a native 
speaker" - but they must be easily understood.

Dennis



	


	Group: dogme
	Message: 8449
	From: dnewson2001
	Date: So Apr 24, 2005 7:41 

	Subject: Dennis seeks post facto permission


	On dogme's homepage it reads:

"Note: This is an open source site. This means you can freely copy,
adapt and distribute material from this site so long as you explicitly
mention the source of the material, attribute the original writer(s),
and advise the group moderator accordingly. People posting messages on
this site should bear in mind its open nature)."

I'm in the process of launching a blog to contain an account of and
comments on the attempt of S., 24-years-old, a student from the
technical university in Osnabrueck, Germany, to learn English from
scratch - English from zero - aided and abetted by me.

I've already copied the messages that have appeared discussing this
venture on dogme and am really writing to ask the list:

Is it OK by you if I republish relevant messages on the blog, clearly
indicating that they come from the dogme list and giving the name of
the sender? 

To keep it simple, I suggest you only write to me, off-list, if you
object - otherwise, I'll assume that it is OK.

I'm still playing around with the site, but you'll find it at:

http://englishfromzero.blogspot.com/

If you are not used to blogs, scroll down to the bottom to find the
beginning. The last posting is first.

Best wishes,

Dennis



	


	Group: dogme
	Message: 8450
	From: Daniel Tourt
	Date: So Apr 24, 2005 9:36 

	Subject: Re: Re: Teaching the way we learn


	One of the reasons for asking the question was that I think Dan is taking 
a far too simplistic view of teaching and learning. I do agree that we can 
learn from our own experiences (often more from the negative ones than the 
positive), but I also think that you have to analyse things and try to 
understand more about what's really going on - it's not simply a matter of 
transfer.




AHA! I was waiting for the words "too simplistic" to crop up. I'll try and back it up with quotes next time ;p

First of all, at the risk of repeating myself I DID NOT SAY WE SHOULD JUST TRANSFER. Having recently started to actively study something again for the first time in years I noticed how my previous ideas of what worked, what didn't work, and how students felt (which I suppose had largely been based on what OTHER people had written and told me to think and how to analyse) were a bit distorted.

Do you play bridge, Doc? If not, why not try learning and seeing how you feel when chucked in at the deep end playing with 3 higher level players who tell you "not to worry about winning or losing, just play". My bet is that you'd keep your cards pretty close to your chest - like a lot of learners do.

By the way, I thought "back to basics" was what this Dogme lark was all about, what's so bad about simplistic? (someone with a qualification probably once said or wrote that, so it's got to be worth listening to).



Dan


__________________________________________________
Do You Yahoo!?
Tired of spam? Yahoo! Mail has the best spam protection around 
http://mail.yahoo.com 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8451
	From: Robert M. Haines
	Date: So Apr 24, 2005 11:01 

	Subject: Discussing weekly quizzes


	This is a long post, and I have typed it rather quickly, but I think it might be interesting to read if you can find the time and motivation. At least that's my hope.

On Thursday, shortly before the end of class, the students in the 'weaker' group, known as the Purple Group, started talking about whether they'd like to have a quiz the next day. This came about after one of them had raised the issue by asking if we'd be having regular quizzes on Fridays. Since there was no time left for a lengthy discussion, I suggested we continue at the beginning of tomorrow's class after everyone had gone home to think about the pros and cons of weekly quizzes.

Beginning of class on Friday, we chat a short while then dive right into the discussion about quizzes. It becomes clear to me that two students are adamantly opposed, two or three others really want quizzes, and the rest are somewhere in between, with a possible majority gravitating towards having a quiz every Friday. The following come up as advantages and disadvantages of weekly quizzes:

Quizzes are good because they:

show students and teacher what has been learned; what students know

don't help the teacher because Rob (the teacher) knows how much progress we are making without testing us

show students and teacher find out what we do not know, so that students can learn from their mistakes

keep students trained on their responsibility because they must take exams in other classes

Quizzes are not so good because they:

waste valuable class time that could be spent practicing English

are not necessary; we can just ask if we have a question about something

don't really tell us what we know or not because we prepare for them in advance


The last point brought one of the hard-liners against quizzes to say she'd only be in favor of a pop quiz, which would truly test students' knowledge and skills.

It was difficult for me not to jump in and offer "Yes, but.." replies throughout the discussion; however, it was flowing so nicely, I kept silent, only calling on people who raised their hands to speak. One girl kept using 'we' instead of 'us' and I felt guilty about not jumping in to at least scaffold, but there didn't seem to be room, so I saved my input for later, which I don't generally like to do.

Finally, when I felt everyone had expressed their opinion, and the group had a good idea of the arguments at hand, I offered a question to focus the discussion:

What is your goal in learning English?

The answers ranged from talking to host families, understanding lectures and textbooks to writing reports and functioning effectively in a professional capacity after returning home. I pointed out that the common thread in all of these answers was communication, which was a two-way street: a students talks to a host mom who listens and responds; a teacher addresses the class as they listen and take notes; a student writes up a report that will be read by the teacher, etc.

It was agreed that communication was the goal until one girl disagreed: My goal is not communication, my goal is to learn English. Her statement fascinated me.why? There was dogme in that statement. Now, what was it? I asked the class for feedback. We talked about it, and came to the conclusion that we couldn't separate the learning from the communication; the two were connected, intertwined and inseparable. We learned to communicate as we communicated to learn and vice versa.

Okay, I felt we were going somewhere now, and I posed my next question: If communication is our common goal, what should the quiz test?

I was frustrated that nobody said right away that it should test one's ability to communicate, but there were signs of this response without those exact words. I did not want to impose my view too heavily though. Was I reading something into the students' remarks? There were still the same ideas milling about: The quiz should test what we have learned.

Okay, how about this: Does each person learn the same thing? Yes, some thought so. Others were not sure. Another question then: Has anyone learned, for example, a new word or phrase today? Yes, I. had learned 'achieve' during the discussion. Had anyone else picked that word up? No, but M. already knew this word. Okay, any other new items learned today? Someone offered 'even'. Another student said I know 'even so' but not 'even'. When K. asked how to spell 'achieve', she blurted out, "Oh, I know that word!" I talked about a quiz for today that tested everyone on the words 'achieve' and 'even'. How many could spell it? How many knew the meaning we'd just found in the dictionary? Could anyone use it in a sentence? A student said: " 'To achieve our goals', that's what you said." Good, now how many of you would have done well on the quiz? And K., what if you'd relied only the sound of 'achieve' but couldn't have read it? You know the spelling, but not the sound.

It seemed not everyone was learning the same things even though we were all talking about the same topic. It would be much different if I asked you to memorize ten words for tomorrow's matching quiz, but would that show you what you know, what you can do with English? To some extent perhaps.

After the break, I explained that we would now take an anonymous vote, as promised, on whether to have weekly quizzes. The tally came in at 6 to 4 in favor of the quiz. 

Next, I said that today's quiz was a Pass/Fail test. It was a test of our communicative competence, and everyone had passed. The test had been our discussion, in which we all communicated effectively. Wasn't every trip to the store, every ride on the bus, each conversation with a host family member or the lecture that morning a test? Isn't each of you constantly being tested on your communicative competence? Now that could produce a lot of anxiety, and indeed it does at times. The difference is that you don't get graded on how well you've understood the lecture or whether your host brother can make out what you're telling him. You do receive grades on reports and other written work for your classes. 

One student, who had been dead set on a standardized quiz to evaluate his learning, was surprised by my comments: Oh, I thought a quiz would be a piece of paper with questions on it. Everyone laughed. I said that our next discussion should probably be about the form of the quiz. Someone had suggested that we change the format from one week to the next. Good idea, let's talk more next week.

Rob








[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8452
	From: Robert M. Haines
	Date: So Apr 24, 2005 11:15 

	Subject: Discussing weekly quizzes --- postscript


	I forgot the cherry on top: One of the students, just before the break, piped up to tell the girl who'd used 'we' where 'us' belongs all about it. Her classmates chipped in to explain why it was so. I felt a sense of faith in the 'grammatical healing power' of the group dynamic when that occurred. It turned out that others had picked up on errors and were ready to point them out after the first one had been brought up.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8453
	From: djn@dennisnewson.de
	Date: Mo Apr 25, 2005 7:39 

	Subject: Re: Discussing weekly quizzes


	Rob,

(I've got my settings so that I always get my mail back-to-front, so I read your second posting 
on quizzes before this one).

It occurs to me that you and your learners are in a classic situation. You, and some of them, 
are most conscious of the need to 'learn English' i.e. to be able to communicate in English, 
others are concerned about the testing, assessment system in place - the quizzes. I can't 
know, I don't work with them, but is it possible, would it be helpful to try to get them to see 
the difference between street-level assessment, can they manage to shop, travel, whatever 
in English and institutionalised assessment - quizzes. It could follow - it almost certainly 
would follow - that two different ways of preparing, for street-level tests and for academic 
tests are necessary.


Dennis



	


	Group: dogme
	Message: 8454
	From: djn@dennisnewson.de
	Date: Mo Apr 25, 2005 7:39 

	Subject: Re: Discussing weekly quizzes --- postscript


	Rob,

Just to be an agent provocateur, and bloody minded, could it also be that some of your 
pupils have cottoned on to the fact that there is a culture of mistake-spotters and have joined 
them though others, from interlanguagists to ' It don't matter a sod' -ists' exist, too.


Dennis the devil - applying to understudy Dr. E.



	


	Group: dogme
	Message: 8455
	From: James
	Date: Mo Apr 25, 2005 4:41 

	Subject: Re: Indonesian Learners


	Russ

I'm currently teaching at a school in Indonesia, so may be able to help a little. Nobody at this school has ever taken IELTS though - still quite rare in this part of the world with TOEFL being the norm.

Let me know what areas your interested in...
jamesrcleere@...

James
----- Original Message ----- 
From: Russell Kent 
To: dogme@yahoogroups.com 
Sent: Sunday, 24 April, 2005 6:14 PM
Subject: [dogme] Indonesian Learners


Hi Everyone,

I have to start teaching a group of Indonesian students pre-academic 
English on Wednesday. They have to take an IELTS test in July in order 
to be able to follow their chosen academic discipline in English at 
Masters level.

I have only ever taught European students before, can anyone offer any 
tips advice that they feel I might find useful. I already have a copy 
of Swan and Smith Learner English and was wondering if there is anything 
else that might prove useful to know.

Thanks

Russ Kent


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.10.2 - Release Date: 21-4-2005



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 



------------------------------------------------------------------------------
Yahoo! Groups Links

a.. To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

b.. To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8456
	From: djn@dennisnewson.de
	Date: Mo Apr 25, 2005 9:20 

	Subject: English from Zero


	First lesson with S later today. Hmmm. Just listening to a bit of 'English 901', the tape course 
(60s) I intend to use with S for homework, that is work on his own when he's shaving, when 
he's walking to the University, when he's under his car i.e. to give him the chance to learn 
basic structures at his own pace, if that appeals to him. A woman with an awfully plummy 
voice asks brightly: "Is this Lesson Three? Where's Lesson Four? Now it's your turn, Jane. 
Please, read....That's very good!" Well, I suppose it is English (an English) of some 
sort....."This is lesson Fower, innit?"

Dennis



	


	Group: dogme
	Message: 8457
	From: Simon Gill
	Date: Mo Apr 25, 2005 9:23 

	Subject: curious bedfellows


	I enjoyed Scott's quotes from 'Robinson Crusoe' and his suggestion that he could be considered as an early dogmetist. Robert Phillipson, in his 'Linguistic Imperialism', which I can't unfortunately quote from directly as I lent my copy to some bastar* who never returned it, suggests that he can be seen as the spiritual father of the British Council. Now there's food for thought...

cheers

Simon Gill, Olomouc, Czech Republic
-- 
_______________________________________________
Graffiti.net free e-mail @ www.graffiti.net
Check out our value-added Premium features, such as a 1 GB mailbox for just US$9.95 per year!


Powered by Outblaze



	


	Group: dogme
	Message: 8458
	From: Scott Thornbury
	Date: Mo Apr 25, 2005 9:45 

	Subject: Re: curious bedfellows


	Yes, Simon, well noted. I think Alistair Pennycook makes a similar allusion 
in oe of his books. For a start Crusoe makes no attempt to learn Friday's 
language even though it would have been of more local usefulness. The 
assumption is that the slave learns the language of the master (as in the - 
also much cited - Caliban-Prospero relation). But of course I was not 
endorsing this relationship, simply pointing out that Crusoe (like Dennis) 
probably approached the task by responding to Friday's immediate language 
needs, using features of the local context, and building from the known to 
the unknown. Very dogme, if not very BC!
S.

----- Original Message ----- 
From: "Simon Gill" <pangill@...>
To: <dogme@yahoogroups.com>
Sent: Monday, April 25, 2005 9:23 AM
Subject: [dogme] curious bedfellows


>
> I enjoyed Scott's quotes from 'Robinson Crusoe' and his suggestion that he 
> could be considered as an early dogmetist. Robert Phillipson, in his 
> 'Linguistic Imperialism', which I can't unfortunately quote from directly 
> as I lent my copy to some bastar* who never returned it, suggests that he 
> can be seen as the spiritual father of the British Council. Now there's 
> food for thought...
>
> cheers
>
> Simon Gill, Olomouc, Czech Republic
> -- 
> _______________________________________________
> Graffiti.net free e-mail @ www.graffiti.net
> Check out our value-added Premium features, such as a 1 GB mailbox for 
> just US$9.95 per year!
>
>
> Powered by Outblaze
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 8459
	From: Russell Kent
	Date: Mo Apr 25, 2005 11:02 

	Subject: Re: English from Zero


	Hi Dennis,

Don't these kind of scripted tapes supply exactly the kind of model that 
we think is c**p?

Cheers

Russ

djn@... wrote:

> First lesson with S later today. Hmmm. Just listening to a bit of 
> 'English 901', the tape course
> (60s) I intend to use with S for homework, that is work on his own 
> when he's shaving, when
> he's walking to the University, when he's under his car i.e. to give 
> him the chance to learn
> basic structures at his own pace, if that appeals to him. A woman with 
> an awfully plummy
> voice asks brightly: "Is this Lesson Three? Where's Lesson Four? Now 
> it's your turn, Jane.
> Please, read....That's very good!" Well, I suppose it is English (an 
> English) of some
> sort....."This is lesson Fower, innit?"
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> ------------------------------------------------------------------------
> *Yahoo! Groups Links*
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>
>------------------------------------------------------------------------
>
>No virus found in this incoming message.
>Checked by AVG Anti-Virus.
>Version: 7.0.308 / Virus Database: 266.10.2 - Release Date: 21-4-2005
> 
>


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.10.2 - Release Date: 21-4-2005



	


	Group: dogme
	Message: 8460
	From: djn@dennisnewson.de
	Date: Mo Apr 25, 2005 11:24 

	Subject: Re: English from Zero


	Cr**? I'd say no, though they do sound a little precious (mostly because of the accents). The 
quality of the course, in my view, that it is, in the linguistic sense, structured. And I know at 
least two people from the past who really learned their English by going through the whole 
thing twice - without a teacher.

Two further points: 

(1) If S doesn't like the course, or if I think it's doing him damage, I'll stop using it at once.
(2) I trust our live, face-to-face sessions will have a positive impact.

Dennis



	


	Group: dogme
	Message: 8461
	From: Russell Kent
	Date: Mo Apr 25, 2005 11:46 

	Subject: Re: English from Zero


	Hi Dennis,

OK maybe not c**p. However, I'm sure the face to face sessions will be 
of more interest and benefit to him and I did not mean to suggest that 
you would supply him with any learning materials that would have a 
detrimental effect.

Cheers

Russ


djn@... wrote:

> Cr**? I'd say no, though they do sound a little precious (mostly 
> because of the accents). The
> quality of the course, in my view, that it is, in the linguistic 
> sense, structured. And I know at
> least two people from the past who really learned their English by 
> going through the whole
> thing twice - without a teacher.
>
> Two further points:
>
> (1) If S doesn't like the course, or if I think it's doing him damage, 
> I'll stop using it at once.
> (2) I trust our live, face-to-face sessions will have a positive impact.
>
> Dennis
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> ------------------------------------------------------------------------
> *Yahoo! Groups Links*
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>
>------------------------------------------------------------------------
>
>No virus found in this incoming message.
>Checked by AVG Anti-Virus.
>Version: 7.0.308 / Virus Database: 266.10.2 - Release Date: 21-4-2005
> 
>


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.10.2 - Release Date: 21-4-2005



	


	Group: dogme
	Message: 8462
	From: Robert M. Haines
	Date: Mo Apr 25, 2005 4:24 

	Subject: Culture Club


	Yes, Dennis, there are different quiz cultures in our class. I think most, if not all, of the students are sophisticated enough to recognize the difference between successfully communicating with the clerk at the post office and getting a decent score on their Forestry exam. 

Mt aim is to have the students become more involved in the their learning (self-determination) so that they might take interest in learning English beyond the classroom walls. Admittedly, I don't think most tests really give students an accurate assessment of what they've learned, and I was hoping to dispel that myth (to me), but I didn't want to just state it outright because of my influence as a teacher.

Cultures and sub-cultures of learning is an area I would like to explore further if anyone's interested. What cultures of learning have you identified in your classroom? How does the dominant culture, perhaps the institutional paradigm, affect learning?

*******************
When I read 'English 900 Series' I imagine an automobile, like the Porsche 900. What's on those tapes exactly? I think you've told us before, Dennis. Maybe I should search the Net...

Rob

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8463
	From: Robert M. Haines
	Date: Mo Apr 25, 2005 6:46 

	Subject: Dörnyei book


	Just a note to keep your eyes out for this one if you like Dörnyei's books as much as I do:

Dörnyei, Z. (in press). The psychology of the language learner: Individual differences in second language acquisition . Mahwah, NJ: Lawrence Erlbaum. 

ISBN: 0805847294 

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8464
	From: JANE ARNOLD MORGAN
	Date: Mo Apr 25, 2005 7:04 

	Subject: Re: Dörnyei book


	Yes, and the chapter on motivation deals with a new concept/model that I find very interesting: "Ideal L2 self". Can't wait to read the rest.


>>> haines@... 25/04/05 18:47 >>>



	


	Group: dogme
	Message: 8465
	From: djn@dennisnewson.de
	Date: Mo Apr 25, 2005 7:49 

	Subject: Re: Culture Club


	Rob, 

English 901 tapes contains what the editors describe as the 900 base sentences of the 
language, by which they mean the basic structures exemplified in sentences grouped 
together situationally. The tapes are mainly drills of the ancient, language laboratory three-
phase type.

Dennis



	


	Group: dogme
	Message: 8466
	From: Robert M. Haines
	Date: Mo Apr 25, 2005 8:08 

	Subject: Re: Culture Club


	>
Dennis writes:
>
> English 901 tapes contains what the editors describe as the 900 base
sentences of the
> language, by which they mean the basic structures exemplified in sentences
grouped
> together situationally. The tapes are mainly drills of the ancient,
language laboratory three-
> phase type.
>

That sounds like a body of language just waiting for corpus data to validate
its use/frequency :-)

Rob



	


	Group: dogme
	Message: 8467
	From: Balbis
	Date: Mo Apr 25, 2005 8:21 

	Subject: Re: Culture Club


	Dear Friends:

I have to write an essay and create a lesson about functions at threshold level. Does anyone have ideas about lessons on specific functions at that level? telephone language, restaurant language, permission, suggestions etc?? Can anyone recomend articles, books etc?

Thank you
Adrianna


----- Original Message ----- 
From: djn@... 
To: dogme@yahoogroups.com 
Sent: Monday, April 25, 2005 7:49 PM
Subject: Re: [dogme] Culture Club


Rob, 

English 901 tapes contains what the editors describe as the 900 base sentences of the 
language, by which they mean the basic structures exemplified in sentences grouped 
together situationally. The tapes are mainly drills of the ancient, language laboratory three-
phase type.

Dennis



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 



------------------------------------------------------------------------------
Yahoo! Groups Links

a.. To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

b.. To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

c.. Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8468
	From: djn@dennisnewson.de
	Date: Mo Apr 25, 2005 10:59 

	Subject: Re: Culture Club


	I agree, Rob, completely.

Until the research is done, though, intuitively,
what do you think of the usefulness, frequency, of these sample "base sentences".

1. Hello
2. Good morning
3. I'm Robert Haines
4 Are you Dennis Newson?
5 Yes, I am.
6. How are you?
7. Fine, thanks.
8. How is Fiona?
9. She's very well, thank you.
10. Good afternoon, Mr Meddings.
..........

16. Come in, please.
17. Sit down.
..........
22. Do you understand?
23. Yes, I understand.
24. No, I don't understand.
-------


Dennis



	


	Group: dogme
	Message: 8469
	From: Halima Roxanne Brewer
	Date: Mo Apr 25, 2005 11:40 

	Subject: Re: Culture Club


	Balbis wrote:

> Dear Friends:
>
> I have to write an essay and create a lesson about functions at 
> threshold level. Does anyone have ideas about lessons on specific 
> functions at that level? telephone language, restaurant language, 
> permission, suggestions etc?? Can anyone recomend articles, books etc?
>
> Thank you
> Adrianna
> ---------------

According the the ALTE (European language levels) "threshold" is the PET 
exam level, (Preliminary English Test). There is masses of stuff on the 
UCLES site about the various exams, and a sample PET paper, I believe. 
Check out ALTE for level descrptions and UCLES for example papers.

Halima



	


	Group: dogme
	Message: 8470
	From: Robert M. Haines
	Date: Di Apr 26, 2005 2:09 

	Subject: 009: License to Teach


	Dennis, point taken about the list. I guess I'm just an old fuddy duddy when it comes to anything remotely prescriptive.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8471
	From: MCJ
	Date: Di Apr 26, 2005 4:16 

	Subject: Re: Culture Club


	Robert M. Haines wrote:

> Cultures and sub-cultures of learning is an area I would like to explore 
> further if anyone's interested. What cultures of learning have you 
> identified in your classroom? How does the dominant culture, perhaps the 
> institutional paradigm, affect learning?

A traditional view of education as repetition, memorization, and 
assimilation of new information deeply affects teaching in all subjects 
where I live.

This has a powerful influence on teachers as well as students, but with 
respect to students, it means that they tend to be passive information 
consumers whose only need is to pass an exam.

Institutionally, it means large classes and impersonal relationships 
between students and teachers. Overly ambitious teaching goals would 
result in massive academic failure, if it were not for a very strong 
drive to negotiate all things: students are able to negotiate passing 
marks even when they can not meet the published standards.

Because of this, their marks are even less of a reflection of their 
abilities than would otherwise be the case. Some students manage to move 
successfully through seven years of compulsory English language 
instruction without even learning how to write their names.


Omar



	


	Group: dogme
	Message: 8472
	From: djn@dennisnewson.de
	Date: Di Apr 26, 2005 9:37 

	Subject: Re: Culture Club


	That's a powerful statement in a nutshell of the way things are in your part of the world, 
Omar, and, I'm pretty sure, is recognisable in part at least by those of us who teach or have 
taught elsewhere.

As I'm just being reminded, learner expectations, socially contructed, of course, are of 
fundamental importance to the teacher and very hard if not impossible to change.

Dennis



	


	Group: dogme
	Message: 8473
	From: djn@dennisnewson.de
	Date: Di Apr 26, 2005 9:37 

	Subject: Re: 009: License to Teach


	Rob,

I'm not a screaming, swooning fan of English 900, but it fitted the bill i.e. something on tape 
that an absolute beginner could work with alone. What is crucial is how S finds it.

Dennis



	


	Group: dogme
	Message: 8474
	From: djn@dennisnewson.de
	Date: Di Apr 26, 2005 12:00 

	Subject: EfromZ: FIRST MEETING


	It was easy at first to talk English with context making the meaning pretty clear -

'Let's go upstairs. Here - left. Be careful, it's a bit narrow here. Would you like to take a seat 
here? No, here.' |

| Some general business in German followed, including the statement that I was going to 
speak as much English as possible, but that he should feel quite free to speak German if he 
wanted to or needed to. (Various friends and colleagues had made me feel a bit of a beast 
for not planning to build in a fair amount of translation). |

We were able to make spontaneous use of a bee (sent by the Spirit of Dogme?)
that buzzed and flew from one window to another generating for us: bee, honey, inside, 
outside and ' I like bees if they don't sting me. They make honey."

| S had told me he'd picked up a few English words from films and video and music 
channels.He added yesterday that one doesn't necessarily know what they mean, one 
cannot necessarily translate them properly, but one has heard them. I asked him for 10. He 
came up with, in the order I give them: LOVE, POLICE, ( a police siren could be heard 
outside) MAN. There may have been two more, but that was it. He immediately apologised: 
"I should have prepared more carefully." I tried to convince him he couldn't have and I was 
only asking out of interest.|

Thinking that we'd need to be able to talk about when we were going to meet, I arranged for 
us to do the following:|

the numbers from 1-12 (for the time), the hours (6 o'clock etc), half past, quarter past, 
quarter to. (This was all oral. The only thing I wrote down in 90 minutes was: ' o'clock' and all 
S wrote down was his email address for me). |

I said the word(s), S repeated a few times and then - with the numbers - he said them 
forwards and backwards and according to what I was indicating with my fingers. For the time 
I provided a clock, he moved the hands to the appropriate time and I asked: "What's the time 
now?" | 


| Towards the end I asked: '"When are we going to have our second meeting?" He said to 
himself, in German: "I understand that question and I know the answer, um..." And he 
volunteered: 'Wednesday', which was correct. |

| Finally, I spent some time explaining (German) and demonstrating (English) how to use 
the tapes to English 900. He was quite interested in the chance to be able to work outside 
the meetings and saw at once that he could listen to the tapes, for example, while driving his 
car.

| We'd gone on 30 minutes longer than expected, and he absolutely insisted on paying me 
for an extra half an hour. He also asked if "hour" for the meetings/lessons meant 60 or 55 
minutes. 

As he left S said: "Goodbye, Dennis." He'd picked up 'Goodbye' doing one of the English 
900 drills.

||||| My comments. 

1. It was most enjoyable and we achievedsomething. Could we perhaps have done more?|
2. Did I put on too much of an act? |
3 I definitely spoke too much copulating German, though not for the teaching. I can see, 
however, a first session is not typical and there are lots of arrangements to make. |
4.. He has said several times: 'This is very different.' Does that mean where is the 
textbook? He asked if he should have a vocabulary book. I said, if it helps, but only if the 
words end up in his head as well as in the book. |
5. I'm thinking I must provide him with a list of words - the 1000 most commonly used 
words in English? - so that he can tick them off when he's 'done' them. |
He can also tick off English 900's 800 base sentences- and I'm beginning to think I will (we 
will) produce dialogues that try capture what he needs and wants to say. ||||| At a 
conference: May I introdude myself? S from the Department of Heavy Engineering...May I 
ask where you come from? I was at your presentation yesterday afternoon and found it most 
stimulating..... |
6. My worry is that *I* could end up having a great, humanistic, dogme time and S could feel 
he isn't getting much. As I write this point I'm having an awful bout of: "It's all very well for us, 
but what do the Ss of this world want? ........ Do you think I qualify for a free copy of 
"Throwaway", just in case ?

||"These things which we with ourselves too much discuss." ||

ENOUGH!


Dennis



	


	Group: dogme
	Message: 8475
	From: hilary
	Date: Di Apr 26, 2005 2:04 

	Subject: Re: EfromZ: FIRST MEETING


	Really enjoyed your account of first lesson with no books, no writing - 
only a bee. 

Reminds me of a friend in Italy who did years of freelance work 
teaching this way - dogme? - no materials, just talk - don't know about 
the bee bit.

He travelled round the region he lived in teaching mostly in-company 
and at the students' homes and became so successful (I define success 
here as: students liked this way of learning; they felt they learnt a lot 
and that their progress was smooth and almost effortless) that people 
were leaving private language schools in (small) droves to learn with 
him!

When asked what the secret of his success was, he said 'I don't teach 
them anything!' - self-effacing, but maybe a lot of dogme truth there.

Hilary

--- In dogme@yahoogroups.com, djn@d... wrote:
> It was easy at first to talk English with context making the meaning 
pretty clear -
> 
> 'Let's go upstairs. Here - left. Be careful, it's a bit narrow here. Would 
you like to take a seat 
> here? No, here.' |
> 
> | Some general business in German followed, including the 
statement that I was going to 
> speak as much English as possible, but that he should feel quite free 
to speak German if he 
> wanted to or needed to. (Various friends and colleagues had made 
me feel a bit of a beast 
> for not planning to build in a fair amount of translation). |
> 
> We were able to make spontaneous use of a bee (sent by the Spirit 
of Dogme?)
> that buzzed and flew from one window to another generating for us: 
bee, honey, inside, 
> outside and ' I like bees if they don't sting me. They make honey."
> 
> | S had told me he'd picked up a few English words from films and 
video and music 
> channels.He added yesterday that one doesn't necessarily know what 
they mean, one 
> cannot necessarily translate them properly, but one has heard them. I 
asked him for 10. He 
> came up with, in the order I give them: LOVE, POLICE, ( a police 
siren could be heard 
> outside) MAN. There may have been two more, but that was it. He 
immediately apologised: 
> "I should have prepared more carefully." I tried to convince him he 
couldn't have and I was 
> only asking out of interest.|
> 
> Thinking that we'd need to be able to talk about when we were going 
to meet, I arranged for 
> us to do the following:|
> 
> the numbers from 1-12 (for the time), the hours (6 o'clock etc), half 
past, quarter past, 
> quarter to. (This was all oral. The only thing I wrote down in 90 
minutes was: ' o'clock' and all 
> S wrote down was his email address for me). |
> 
> I said the word(s), S repeated a few times and then - with the 
numbers - he said them 
> forwards and backwards and according to what I was indicating with 
my fingers. For the time 
> I provided a clock, he moved the hands to the appropriate time and I 
asked: "What's the time 
> now?" | 
> 
> 
> | Towards the end I asked: '"When are we going to have our second 
meeting?" He said to 
> himself, in German: "I understand that question and I know the 
answer, um..." And he 
> volunteered: 'Wednesday', which was correct. |
> 
> | Finally, I spent some time explaining (German) and demonstrating 
(English) how to use 
> the tapes to English 900. He was quite interested in the chance to be 
able to work outside 
> the meetings and saw at once that he could listen to the tapes, for 
example, while driving his 
> car.
> 
> | We'd gone on 30 minutes longer than expected, and he absolutely 
insisted on paying me 
> for an extra half an hour. He also asked if "hour" for the 
meetings/lessons meant 60 or 55 
> minutes. 
> 
> As he left S said: "Goodbye, Dennis." He'd picked up 'Goodbye' doing 
one of the English 
> 900 drills.
> 
> ||||| My comments. 
> 
> 1. It was most enjoyable and we achievedsomething. Could we 
perhaps have done more?|
> 2. Did I put on too much of an act? |
> 3 I definitely spoke too much copulating German, though not for the 
teaching. I can see, 
> however, a first session is not typical and there are lots of 
arrangements to make. |
> 4.. He has said several times: 'This is very different.' Does that 
mean where is the 
> textbook? He asked if he should have a vocabulary book. I said, if it 
helps, but only if the 
> words end up in his head as well as in the book. |
> 5. I'm thinking I must provide him with a list of words - the 1000 
most commonly used 
> words in English? - so that he can tick them off when he's 'done' 
them. |
> He can also tick off English 900's 800 base sentences- and I'm 
beginning to think I will (we 
> will) produce dialogues that try capture what he needs and wants to 
say. ||||| At a 
> conference: May I introdude myself? S from the Department of Heavy 
Engineering...May I 
> ask where you come from? I was at your presentation yesterday 
afternoon and found it most 
> stimulating..... |
> 6. My worry is that *I* could end up having a great, humanistic, 
dogme time and S could feel 
> he isn't getting much. As I write this point I'm having an awful bout 
of: "It's all very well for us, 
> but what do the Ss of this world want? ........ Do you think I qualify for 
a free copy of 
> "Throwaway", just in case ?
> 
> ||"These things which we with ourselves too much discuss." ||
> 
> ENOUGH!
> 
> 
> Dennis



	


	Group: dogme
	Message: 8476
	From: Robert M. Haines
	Date: Di Apr 26, 2005 6:14 

	Subject: first meeting


	Dear Dennis,

I love the bit about the spirit bee buzzing around inspirationally. And I'm really glad you led us to the classroom along with the two of you. with an eye and a nose for detail, a teacher can make mountains out of molehills in the most positive sense.

I told you you'd be speaking some German in the beginning. :-) But, as you've made clear, not in the *explicit*
teaching.

Your comments:

1. It was most enjoyable and we achieved something. Could we perhaps have done more?|

*Sure, but what's wrong with what you did? One thing I might have asked for was whatever words, phrases, etc. Sergei could write (Can he write German?) on a slip of paper for me to copy, which might serve as a written record of our first meeting. I tend to encourage journals, even with beginning learners. Pictures, poetry, words and whatever else they want to include.

2. Did I put on too much of an act? | 

*I doubt it, but did you?

3 I definitely spoke too much copulating German, though not for the teaching. I can see, 
however, a first session is not typical and there are lots of arrangements to make. |

*Kein Kommentar. :-)

4.. He has said several times: 'This is very different.' Does that mean where is the 
textbook? 

*You should ask him that.

He asked if he should have a vocabulary book. I said, if it helps, but only if the 
words end up in his head as well as in the book. |

*Have you thought about introducing Sergei to the Keyword Approach if he doesn't already know it?

5. I'm thinking I must provide him with a list of words - the 1000 most commonly used 
words in English? - so that he can tick them off when he's 'done' them. |

*Which list, and with so many of them being function words, won't it be better to put them in context in order to help S. notice patterns and functions, e.g. 'for+VERB-ing' to talk about purpose.

He can also tick off English 900's 800 base sentences- and I'm beginning to think I will (we 
will) produce dialogues that try capture what he needs and wants to say. ||||| 

*Good!

6. My worry is that *I* could end up having a great, humanistic, dogme time and S could feel 
he isn't getting much. As I write this point I'm having an awful bout of: "It's all very well for us, 
but what do the Ss of this world want? ........ Do you think I qualify for a free copy of 
"Throwaway", just in case ?

I'll pretend I didn't read the part about the textbook :-) You concern is legitimate except that a great, humanistic, dogme time would mean that you both had a positive learning experience, or at least S. did. Did you connect with Sergei? You've said very little about what kind of person he seems to be, which might be your way of respecting the man's privacy. However, I'd like to know if you can share any knowledge of his previous learning experiences, his passion for cars, the outdoors, schematic drawings or whatever? What makes Heavy Engineering different from other forms of Engineering? 

You see, Dennis, it's all about *me*, not you! :-) My point should be that it's only the first lesson, and, as you've said, there are arrangements to be made. I think the fact that you went a half-hour over your allotted time indicates a good time was had by all.

In anticipation of the next meeting with Sergei,
Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8477
	From: djn@dennisnewson.de
	Date: Di Apr 26, 2005 7:01 

	Subject: Re: first meeting


	Thanks very much for all the comments, Rob - all of them helpful

Figuratively speaking I'm just dying to get to know more about S, but I need time. I'd say at 
the moment that he's rather mature and bright.

Dennis



	


	Group: dogme
	Message: 8478
	From: Scott Thornbury
	Date: Mi Apr 27, 2005 7:00 

	Subject: Re: EfromZ: FIRST MEETING


	5. I'm thinking I must provide him with a list of words - the 1000 most
commonly used
> words in English? - so that he can tick them off when he's 'done' them. |
> He can also tick off English 900's 800 base sentences- and I'm beginning
to think I will (we
> will) produce dialogues that try capture what he needs and wants to say.
|||||

Dennis, my feeling might be to focus less on "ticking off" and more on
"ticking over" (hmm, I just thought of that). What i mean is that learning
is all about repeated encounters, and "ticking off" gives the idea that
"well, we've done that one, let's move on" when all the evidence suggests
that at least six or seven (spaced) encoutners with a word are necessary if
it has any chance of becoming "intake" (rather than just noise). So, that's
what I mean about keeping the vocab "ticking over". Keep finding excuses to
recycle it, which means always re-capping, both within the lesson and from
one lesson to the next. To pursue my Robinson Crusoe Method analogy, I
imagine that as they wandered around the (pretty small) island Robinson and
Friday kept having more or less the same conversations, of the type "There's
that damned parrot again" and "Shall we cut across the beach or go round the
lagoon?". This kind of repeated (meaningful) use of language can only be a
Good Thing, creating an optimal linguistic environment for intake (what van
Lier has called affordances).
So I wouldn't worry to much about the need to jump from topic to topic (in
the fashion of coursebooks) but just spend a lot of time talking about the
things you talked about last time, including those things that are in the
immediate environment -like the bee!



	


	Group: dogme
	Message: 8479
	From: Robert M. Haines
	Date: Di Apr 26, 2005 7:42 

	Subject: Sergei --- ticking off vs. ticking over


	Dennis, when you wrote about your desire for the words on a list to end up in Sergei's head and not simply as ticked off items, I inferred that you meant they'd need to be recycled. 

Scott is right, of course, about the importance of multiple exposures, which reminds me of trying to capture an image on film: if you want to truly explore a subject (lexical bit), you'll need to expose it (memory) from different angles (recycling). Where textbooks tend to give a single snapshot, *you* and Sergei can actually create a motion picture.

Example: Before you come up the stairs next time, what if you ask Sergei to brief you on what it's like making your way into the room? I remember 'narrow', 'on/to the left' and 'door'. Does he remember anything? Could you scaffold as he describes the way up to the room? It doesn't have to be a test, you can just ask what he remembers. Eventually, Sergei might be explaining how to reach the classroom to a friend, family member, etc. *And* some of those words on the list of 1000 are bound to be used in his description, in context, are they not?

Hope that helps.

Rob

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8480
	From: Russell Kent
	Date: Di Apr 26, 2005 8:24 

	Subject: Re: EfromZ: FIRST MEETING


	Hallo Dennis,

It has just occurred to me. Have you got a copy of Peter Wilberg's One 
to One. It has some great ideas that are not way off the dogme mark.

Russ

djn@... wrote:

> It was easy at first to talk English with context making the meaning 
> pretty clear -
>
> 'Let's go upstairs. Here - left. Be careful, it's a bit narrow here. 
> Would you like to take a seat
> here? No, here.' |
>
> | Some general business in German followed, including the statement 
> that I was going to
> speak as much English as possible, but that he should feel quite free 
> to speak German if he
> wanted to or needed to. (Various friends and colleagues had made me 
> feel a bit of a beast
> for not planning to build in a fair amount of translation). |
>
> We were able to make spontaneous use of a bee (sent by the Spirit of 
> Dogme?)
> that buzzed and flew from one window to another generating for us: 
> bee, honey, inside,
> outside and ' I like bees if they don't sting me. They make honey."
>
> | S had told me he'd picked up a few English words from films and 
> video and music
> channels.He added yesterday that one doesn't necessarily know what 
> they mean, one
> cannot necessarily translate them properly, but one has heard them. I 
> asked him for 10. He
> came up with, in the order I give them: LOVE, POLICE, ( a police 
> siren could be heard
> outside) MAN. There may have been two more, but that was it. He 
> immediately apologised:
> "I should have prepared more carefully." I tried to convince him he 
> couldn't have and I was
> only asking out of interest.|
>
> Thinking that we'd need to be able to talk about when we were going to 
> meet, I arranged for
> us to do the following:|
>
> the numbers from 1-12 (for the time), the hours (6 o'clock etc), half 
> past, quarter past,
> quarter to. (This was all oral. The only thing I wrote down in 90 
> minutes was: ' o'clock' and all
> S wrote down was his email address for me). |
>
> I said the word(s), S repeated a few times and then - with the numbers 
> - he said them
> forwards and backwards and according to what I was indicating with my 
> fingers. For the time
> I provided a clock, he moved the hands to the appropriate time and I 
> asked: "What's the time
> now?" |
>
>
> | Towards the end I asked: '"When are we going to have our second 
> meeting?" He said to
> himself, in German: "I understand that question and I know the answer, 
> um..." And he
> volunteered: 'Wednesday', which was correct. |
>
> | Finally, I spent some time explaining (German) and demonstrating 
> (English) how to use
> the tapes to English 900. He was quite interested in the chance to be 
> able to work outside
> the meetings and saw at once that he could listen to the tapes, for 
> example, while driving his
> car.
>
> | We'd gone on 30 minutes longer than expected, and he absolutely 
> insisted on paying me
> for an extra half an hour. He also asked if "hour" for the 
> meetings/lessons meant 60 or 55
> minutes.
>
> As he left S said: "Goodbye, Dennis." He'd picked up 'Goodbye' doing 
> one of the English
> 900 drills.
>
> ||||| My comments.
>
> 1. It was most enjoyable and we achievedsomething. Could we perhaps 
> have done more?|
> 2. Did I put on too much of an act? |
> 3 I definitely spoke too much copulating German, though not for the 
> teaching. I can see,
> however, a first session is not typical and there are lots of 
> arrangements to make. |
> 4.. He has said several times: 'This is very different.' Does that 
> mean where is the
> textbook? He asked if he should have a vocabulary book. I said, if it 
> helps, but only if the
> words end up in his head as well as in the book. |
> 5. I'm thinking I must provide him with a list of words - the 1000 
> most commonly used
> words in English? - so that he can tick them off when he's 'done' them. |
> He can also tick off English 900's 800 base sentences- and I'm 
> beginning to think I will (we
> will) produce dialogues that try capture what he needs and wants to 
> say. ||||| At a
> conference: May I introdude myself? S from the Department of Heavy 
> Engineering...May I
> ask where you come from? I was at your presentation yesterday 
> afternoon and found it most
> stimulating..... |
> 6. My worry is that *I* could end up having a great, humanistic, 
> dogme time and S could feel
> he isn't getting much. As I write this point I'm having an awful bout 
> of: "It's all very well for us,
> but what do the Ss of this world want? ........ Do you think I qualify 
> for a free copy of 
> "Throwaway", just in case ?
>
> ||"These things which we with ourselves too much discuss." ||
>
> ENOUGH!
>
>
> Dennis
>
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> ------------------------------------------------------------------------
> *Yahoo! Groups Links*
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>
>------------------------------------------------------------------------
>
>No virus found in this incoming message.
>Checked by AVG Anti-Virus.
>Version: 7.0.308 / Virus Database: 266.10.3 - Release Date: 25-4-2005
> 
>


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.10.3 - Release Date: 25-4-2005



	


	Group: dogme
	Message: 8481
	From: djn@dennisnewson.de
	Date: Di Apr 26, 2005 9:06 

	Subject: Re: EfromZ: FIRST MEETING


	Thanks a lot for you comments, Scott. Much appreciated. Actually the 'ticking off' of items 
'done' was meant ironically. I was preoccupied with how what we did and are about to do 
might seem to S and wanted him to have something he'd recognise. Clearly what I hope he'll 
realise is that he is learning English without the need for ticks. I hope that by meeting/lesson 
3/4 we will have got into our stride and S will have picked up how we are going to work 
together.


Dennis



	


	Group: dogme
	Message: 8482
	From: djn@dennisnewson.de
	Date: Di Apr 26, 2005 9:52 

	Subject: Re: Sergei --- ticking off vs. ticking over


	Again, Rob, thanks for the comments. They help. As my answer to Scott revealed, the 
remark about ticking off was a bit of a red herring, but it's no bad thing to be reminded by 
both of you to recycle, recycle, recycle - albeit with other stuff in between.

What's a bit eerie about teaching one-to-one with a total beginner is that there is (in S's 
case, at least) no other source for the language than me. He can't learn from his classmates, 
because there aren't any. He can't, at least yet, learn from radio, TV, songs, because he can 
only tell the time, tell you the day of the week and say. 'bee'.

You made a comment in your previous message I think it was about writing. I'll admit 
something. Writing individual words down is one thing, but any kind of writing exercise I don't 
fancy any more than I fancy translation. The trouble with writing, of course, is that it slows 
things down, and I think S and I need to keep up the pace, at least for the first few meetings.

Dennis



	


	Group: dogme
	Message: 8483
	From: Robert M. Haines
	Date: Di Apr 26, 2005 10:27 

	Subject: 1-2-1 with Sergei


	Dennis wrote: 

What's a bit eerie about teaching one-to-one with a total beginner is that there is (in S's case, at least) no other source for the language than me. He can't learn from his classmates, because there aren't any. He can't, at least yet, learn from radio, TV, songs, because he can only tell the time, tell you the day of the week and say. 'bee'.

*Yes, and it's important for me to remember that you are working in an EFL context, not one where Sergei is exposed to the target language as soon as he steps outside the classroom. So he grew up in Russia(n), moved to German(y) and now wants to learn English in Germany? But there are plenty of English-language newspapers, TV programs, films, radio stations featuring at least some of their content in English there, right? But, again, he doesn't seem to be ready to learn much from these sources of language, so you feel you are his Source of Sources, is that right? What about a good beginner's (picture?) dictionary? S. could use that at home or wherever. 

Which brings me to the writing: 

Dennis: You made a comment in your previous message I think it was about writing. I'll admit something. Writing individual words down is one thing, but any kind of writing exercise I don't fancy any more than I fancy translation. The trouble with writing, of course, is that it slows things down, and I think S and I need to keep up the pace, at least for the first few meetings.

*Sergei can always write outside of class, can't he? That way, he writes at his own pace, checking his dictionary perhaps, and class can be spent interacting with you and the immediate surroundings. In class, it might help to use a board, if you have one, to provide visual as well as aural impressions of the language that seems useful, i.e. Sergei hears it, he sees it, and maybe later he writes it down. Cognitive depth for better acquisition, no?

Hope you're not feeling overwhelmed, Dennis. I've not been able to teach 1-2-1 for so long... this is exciting for me, too!

Rob




[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8484
	From: Julian Bamford
	Date: Mi Apr 27, 2005 11:10 

	Subject: 1-2-1 with Sergei


	Hi Dennis,
Thank you for your report on your first meeting with Sergei. It was 
good to read it, and the responses to it. Recycle, recycle seems the 
way to go. And using Scott's Crusoe scenario, "There's that damned 
parrot again" and "Shall we cut across the beach or go round the 
lagoon?" can be recycled as is, and can be expanded and reduced to such 
things as, "There's that damned bee again." "Shall we (do it) again." 
and so on and on.

You wrote:
> What's a bit eerie about teaching one-to-one with a total beginner is 
> that there is (in S's
> case, at least) no other source for the language than me.

Do you mean you are the only source of the (English) lesson content? 
My experience in a similar 1-2-1 situation is that the situation we are 
in supplies the content and I put the English to it (like you did when 
climbing the stairs, and with the bee). Or the student provides the 
content (probably in response to a question from me such as about 
hobbies, or heavy engineering, or what he did yesterday evening. . .) 
With a beginner, I probably have to ask the question in both native 
language and English, and the student probably responds in his native 
language. I translate (which I know you don't fancy!) all or some of 
his response into English if I think it is useful, or if it recycles 
something we did before. Because basic English items are by definition 
high-frequency, items like "again" and "Shall we" and things in the 
immediate environment (parrots, beaches and lagoons for Crusoe and 
Friday; bees, stairs, cups of coffee and homework tapes for you guys) 
appear and get recycled over and over. I'm very careful, especially at 
the beginning, to limit the English input to what he can understand and 
handle, but after a few hours when the recycling starts seriously 
kicking in, there begins to be exponential growth in the English he can 
understand and use.

All the best for "lesson 2!"

Julian



	


	Group: dogme
	Message: 8485
	From: djn@dennisnewson.de
	Date: Mi Apr 27, 2005 5:32 

	Subject: EfromZ: 2000 words


	Had a short talk in German with S. when he called round to explain that there have been 
some changes to his timetable at the Technical University which could affect us. I asked him 
what exactly he meant when he said several times that what we had done yesterday was ' 
very different' . He said when he had had French at the grammar school (so it's not true he's 
never learned a language at school) they learned vocabulary, and did grammar and the 
teacher gave them exercises to do at home. It was quite new to him to speak English for the 
whole lesson.He'd spent three hours last night writing down the words we'd done together 
(one, two, three etc.) and looking them up in the dictionary...... And then he'd worked with 
the English 900 tape. "It was pretty chaotic at first, but then I got my younger brother to help 
me and he pointed out where I was pronouncing it wrong." He said that he'd worked for 
three hours, actually, which was too long. He 'phoned a friend who is also having private 
tuition in English and the friend told him: ' It's very simple. There is this list of the 2000 most 
used words in English. All you have to do is learn and remember the meanings of these 
words. It's easy, man."

I'm just driving to the local post office tower, the tallest building around here, to jump off.
I leave all my TEFL books to dogme list members.

:-)ennis



	


	Group: dogme
	Message: 8486
	From: Adrian Tennant
	Date: Mi Apr 27, 2005 6:16 

	Subject: Re: EfromZ: 2000 words


	Dennis wrote:
> He 'phoned a friend who is also having private tuition in English and 
the friend told him: ' It's very simple. There is this list of the 2000 most 
used words in English. All you have to do is learn and remember the meanings 
of these words. It's easy, man."

> I'm just driving to the local post office tower, the tallest building 
around here, to jump off.
I leave all my TEFL books to dogme list members.

It reminds me of a story I was once told by someone (was it you Dennis?) 
of a West African country where the President passed a decree regarding the 
teaching of English in schools. The decree stated that on Monday Nouns were 
to be taught, Tuesday was for Verbs, Wednesday for Adjectives etc and 
Saturday for Prepositions.

I guess this could have been called the 'Sentence a week' method.

But then by week 2 it would be 'Beyond the sentence' wouldn't is Scott?

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8487
	From: Robert M. Haines
	Date: Mi Apr 27, 2005 6:43 

	Subject: Don''t jump... to conclusions.


	Dennis,

The fall won't hurt you. It's that sudden stop at the end that I'm worried about. :-)

Sergei is very motivated --- that's 99% of the learning (according to Chomsky). You've got so much to discuss in lesson 2!

Rob


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8488
	From: djn@dennisnewson.de
	Date: Mi Apr 27, 2005 6:49 

	Subject: Re: EfromZ: 2000 words


	(By laptop from near the top of the tower)

Right, Dr.E. I told you about the sentence a week method that was official policy for a time 
in Ghana. 

Dennis



	


	Group: dogme
	Message: 8489
	From: Adrian Tennant
	Date: Mi Apr 27, 2005 6:56 

	Subject: Re: EfromZ: 2000 words


	I thought so. Well, if you didn't jump then, don't now.

+ remember, it'll only make a mess at the bottom.

Dr E ;-)


--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8490
	From: Scott Thornbury
	Date: Do Apr 28, 2005 8:00 

	Subject: Re: EfromZ: 2000 words


	I've often be known to say - with the tongue not entirely in the cheek -
that the most useful thing a language learner could do first is learn the
top 3000 most useful words in English. At 10 words a day, with Sundays off
and a break at Xmas, this would take about a year. Having learned them, they
would then come back (to class) and start using them. It was a source of
annoyance to me, however, that these top words were nowhere to be found,
unless you combed through a dictionary taking out all the words marked in
red (or whatever coding system the dictionary uses for frequency). Now,
however, the latest edition (2005) of the Oxford (OALD) has what they call
the Oxford 3000 (c) in the back. (I like to think this was partly my doing).

If anyone wants to read my articles on the subject, I'll happily place them
in the files.
S.


----- Original Message -----
From: <djn@...>
To: <dogme@yahoogroups.com>
Sent: Wednesday, April 27, 2005 5:32 PM
Subject: [dogme] EfromZ: 2000 words


>
> Had a short talk in German with S. when he called round to explain that
there have been
> some changes to his timetable at the Technical University which could
affect us. I asked him
> what exactly he meant when he said several times that what we had done
yesterday was '
> very different' . He said when he had had French at the grammar school (so
it's not true he's
> never learned a language at school) they learned vocabulary, and did
grammar and the
> teacher gave them exercises to do at home. It was quite new to him to
speak English for the
> whole lesson.He'd spent three hours last night writing down the words we'd
done together
> (one, two, three etc.) and looking them up in the dictionary...... And
then he'd worked with
> the English 900 tape. "It was pretty chaotic at first, but then I got my
younger brother to help
> me and he pointed out where I was pronouncing it wrong." He said that he'd
worked for
> three hours, actually, which was too long. He 'phoned a friend who is also
having private
> tuition in English and the friend told him: ' It's very simple. There is
this list of the 2000 most
> used words in English. All you have to do is learn and remember the
meanings of these
> words. It's easy, man."
>
> I'm just driving to the local post office tower, the tallest building
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>
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>
>
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	Group: dogme
	Message: 8491
	From: Robert M. Haines
	Date: Mi Apr 27, 2005 8:42 

	Subject: Learning the first 2000


	Scott wrote: 
I've often be known to say - with the tongue not entirely in the cheek -
that the most useful thing a language learner could do first is learn the
top 3000 most useful words in English. At 10 words a day, with Sundays off
and a break at Xmas, this would take about a year. Having learned them, they
would then come back (to class) and start using them.

I could swear that Scott's alter ego questions the above notion in Teaching Vocabulary, but I have yet to locate where. I might be imagining that. 

When I read 'learned' above, I presume Scott means what Krashen and others would call 'acquired'. If, as Halliday claims, a word's meaning is its use, then how are learners to get behind the meaning of the words on the list of 2000 without the aid of corpus data or a heavy intake of the target language? In other words, wouldn't it help if the words were 'taught' as well as learned? Or would we send the learners away with list in one hand and mnemonic techniques in the other?

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8492
	From: helenwest1@...
	Date: Mi Apr 27, 2005 5:07 

	Subject: Re: EfromZ: 2000 words


	In a message dated 27/04/2005 19:03:37 GMT Standard Time, 
sthornbury@... writes:

If anyone wants to read my articles on the subject, I'll happily place them
in the files.
S.


Yes, please!
Helen


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8493
	From: said berdouz
	Date: Mi Apr 27, 2005 10:20 

	Subject: Re: EfromZ: 2000 words


	Please do!

helenwest1@... wrote:
In a message dated 27/04/2005 19:03:37 GMT Standard Time, 
sthornbury@... writes:

If anyone wants to read my articles on the subject, I'll happily place them
in the files.
S.


Yes, please!
Helen


[Non-text portions of this message have been removed]



To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 



---------------------------------
Yahoo! Groups Links

To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 



Send instant messages to your online friends http://uk.messenger.yahoo.com 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8494
	From: Julian Bamford
	Date: Do Apr 28, 2005 3:52 

	Subject: EfromZ: 2000 words


	Well, Dennis, I guess he wants to study English, not be apprenticed 
into it. Last night I was remembering your account of Lesson 1 and 
thinking your drilling of the hours and the time sounded a bit dry 
(unless it's made into a game), but for Sergei, it might have been the 
high point--the least 'different'--so far.

Scott's not entirely tongue in cheek <first memorize the definitions of 
3000 words then come to class and use them> also chimed in with my 
thoughts. On the way to school today, I'd been pondering--what our 
students need is not more English study; they need to use the English 
they already know. For Japan is a lab where memorizing definitions is 
a high art (as a preparation for high stakes examinations, and to learn 
how to read English via translation into the native language). And 
almost all students who've gone through that have no experience or idea 
about actually using English as a language. Students come to my office 
saying they need or want to "speak English" and think this means they 
need to study more English. I've sort of bought into that, but the 
first step for most of them ought to be flexing their English 
muscles--because they do know a lot, and practice seems to unlock the 
door for most of them (metaphors, metaphors). After some of that, some 
study maybe. I'm going to do more to make my campus into a rip-roaring 
environment that encourages people to use and enjoy English.

Maybe you can teach Sergei in the conventional way with a textbook, 
Dennis. And balance that with some time actually using what you 
learn--which is another way of saying recycling it--to give him the 
best chance of learning it.

Julian
BTW, Scott, the Longman Dictionary of Contemporary English has had the 
2000-word defining vocabulary in the back for years. But maybe you 
wanted 3000.



	


	Group: dogme
	Message: 8495
	From: djn@dennisnewson.de
	Date: Do Apr 28, 2005 9:20 

	Subject: Re: EfromZ: 2000 words


	I didn't jump, of course. In any case the only leap I was really interested in was a leap in 
understanding. As Rob pointed out, one shouldn't overlook what kind of learner S is. He did 
three hours' self-motivated work at home after the lesson.

Dennis.



	


	Group: dogme
	Message: 8496
	From: djn@dennisnewson.de
	Date: Do Apr 28, 2005 9:20 

	Subject: Re: EfromZ: 2000 words


	Julian, You wrote:

"Last night I was remembering your account of Lesson 1 and 
thinking your drilling of the hours and the time sounded a bit dry 
(unless it's made into a game), but for Sergei, it might have been the
high point--the least 'different'--so far."

This will sound like a defence - which it is :-) . I reasoned that since S knew no English at all, 
and since this was our very first meeting numbers, time, days, months (up to April!) were 
easily understandable (and communiciatively useful) and would allow us to confirm the next 
meeting in English. It also threw up our first pronunciation points in need of attention.

You also wrote:

"Maybe you can teach Sergei in the conventional way with a textbook, 
Dennis. And balance that with some time actually using what you 
learn--which is another way of saying recycling it--to give him the 
best chance of learning it."

I've been thinking as hard as I can about this one. In the end, of course, Sergei has to 
decide. He who pays the piper...... I need to be more informed about what he wants his 
English for, but I know it is not for examination purposes - he wants to be able to understand 
and take part in discussions about his subject that take place, apparently, quite frequently in 
English. He himself has said the technical vocabulary "is not the point. I can learn that later. 
It's the rest I need to understand." I'd be sad on his behalf if we went for a method, textbook-
based, that, I believe, would be almost certain, by definition, to leave him with less real skill 
in English than one based on his specific needs, with the emphasis on oral and aural skills.

// This discussion, of which the current exchange between Julian and myself is just a 
hiccough, is a moument to my loquaciousness. I've taught ONE lesson and engaged in a 
few thousand words discussing it, mostly before it was taught! //



	


	Group: dogme
	Message: 8497
	From: Scott Thornbury
	Date: Do Apr 28, 2005 9:44 

	Subject: Re: EfromZ: 2000 words


	> BTW, Scott, the Longman Dictionary of Contemporary English has had the
> 2000-word defining vocabulary in the back for years. But maybe you
> wanted 3000.

Yes, Julian, I'm aware of that (and so do other dictionairies have such
lists) and, in the absence of a learner-oriented list, I've recommended
using the defining vocabulary. But there are problems with it that derive
from its special purpose. Whereas the Oxford 3000 has been chosen (I am
told) on the basis of both frequency and usefulness - not frequency alone
since (as one of the lexicographers who was involved in the project
explained to me) frequency is always measured at the level of the individual
word, not of sets of words. So, while "uncle" is in the top 3000 most
frequent words in English, "aunt" isn't. Yet it would be slightly perverse
to include uncle in a list of useful words without his accompanying partner
(even in this age of same sex marriages!)

I'll try and dig out the article I wrote and post it in the files.
S.



	


	Group: dogme
	Message: 8498
	From: dogme@yahoogroups.com
	Date: Do Apr 28, 2005 10:05 

	Subject: New file uploaded to dogme


	Hello,

This email message is a notification to let you know that
a file has been uploaded to the Files area of the dogme 
group.

File : /The big words.doc 
Uploaded by : scott_thornbury <sthornbury@...> 
Description : Learning vocabulary: The "big" words 

You can access this file at the URL:
http://groups.yahoo.com/group/dogme/files/The%20big%20words.doc 

To learn more about file sharing for your group, please visit:
http://help.yahoo.com/help/us/groups/files

Regards,

scott_thornbury <sthornbury@...>



	


	Group: dogme
	Message: 8499
	From: djn@dennisnewson.de
	Date: Do Apr 28, 2005 10:23 

	Subject: Re: EfromZ: 2000 words


	I remember WAY back in the 60s, when I first heard of frequency lists, reading that, for some 
odd reason that no-one could explain, one day of the week - Thursday, I think - didn't appear 
in frequency lists. So apart from mere frequency words were included according to 
'coverage' . Since there was nothing else to cover the intuitively useful concept THURSDAY 
the word Thursday was included, even without a numerical frequency rating.

I thought, too, Julian, that there was a difference between the special defining vocabularly 
lists for entries that one or two dictionaries have and a pucker frequency of occurrence 
(across the whole language) list.

I can't help noting at this point that one is on much surer ground when one is talking about a 
specific language and its makeup than when one is in deciding how to get said language 
into someone else's head and behaviour.





Dennis - who happens to be going to his first same-sex marriage ceremony in two weeks' 
time



	


	Group: dogme
	Message: 8500
	From: Robert M. Haines
	Date: Do Apr 28, 2005 6:39 

	Subject: Scott''s alter ego and the ''lexically challenged''


	In the file Scott recently uploaded, I read:

"But there are problems. Does 3000 words mean 3000 words, or 3000 word families? (A word family is a base word and its derivatives. So, the word family for frequency, for example, would include frequent, infrequent and frequently). And does 3000 words mean 3000 meanings? Clearly not, since many words in English have more than one meaning. Think of mean, for a start: don't be mean; the mean temperature; did you mean to? he plays a mean game of dominoes..etc"

Eureka! That's the passage I thought I'd read in Teaching Vocabulary, and it makes a very good point about words vs. word families. I think it was in the Grammar and Lexis module I finished reading a while back. Scott then goes on to say "Nevertheless..." and explains why learning from lists might not be a bad idea.


The last line of Scott's article reads:

"Language learning, in other words, is essentially lexical."

Reminds me of yesterday's class: students submitted letters to me for the teacher who's filling in next week. Nearly every student requested grammar in reply to my query about what they would like to learn with the sub. When I asked what they mean by 'grammar':

Rules about writing.
Rules about how to combine words.
Rules about how to write words correctly.
Spelling.

After a brief discussion, it was agreed that spelling was not directly related to grammar (not sure that's entirely true though) and that grammar has a lot to do with words, that is the wrong word, a missing word, word order, a word's form... So it came about that I was able to underline 'word' in every sentence on the board and make the relationship between grammar and vocabulary more apparent. Fortunately, the students then gathered into groups to look over the grammar of some writing they'd done. Each small group received one paper at a time, deciding if the bits that didn't make sense to them were missing a word, had the wrong word, etc. from the list on the board.

Rob 



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8501
	From: Scott Thornbury
	Date: Fr Apr 29, 2005 8:22 

	Subject: Re: Scott''s alter ego and the ''lexically challenged''


	In support of Rob's contention that "grammar has a lot to do with words",
how about this:
"In Chomsky's most recent work on Universal Grammar, called the Minimalist
Program, he suggests that the [innate] language faculty consists of a
computational procedure, which is virtually invariant across languages, and
a lexicon. ... In this view, languages are different from one another only
because their lexicons are different, and all that language acquisition
involves is the learning of the lexicon" (Mitchell and Myles, Second
Language Learning Theories, 2nd edition, 1998, 2004, p. 66. Of course,
learning the lexicon means learning function words and their associated
phraseology, which (insofar as I understand this) contain all the parameter
settings necessary to trigger what we call grammar. "The task facing
children (or second language learners) is therefore to learn the lexicon of
the language around them, as well as the settings of the parameters applying
to that language. The idea is known as the 'lexical paramaterization
hypothesis', and it suggests that the parameters are contained primarily in
the functional categories [i.e.function words are their associated
phraseology]" (ibid).

Learn the words, and you get the grammar for free.

S.



	


	Group: dogme
	Message: 8502
	From: djn@dennisnewson.de
	Date: Do Apr 28, 2005 9:27 

	Subject: Re: Scott''s alter ego and the ''lexically challenged''


	Rob - I'm not sure I'm talking to Scott after his insinuations about alternative forms of 
marriage :-))

(1) This talk of 'words' , I got posh and started calling them lexical items. I think, personally, 
(can one think impersonally?) that it helps a lot to know which are the most frequently used 
lexical items, and that graded readers, based on word frequency counts, can also be put to 
great use. One key point, though, is what it means to 'know' a lexical item - and I think the 
list is long. (I believe there is one in Nation's book, Learning Vocabulary in Another 
Language, Cambridge, 2001), If 'knowing' is expanded into meaning things like - can 
understand key meanings of when spoken, can recognize key meanings when reading, can 
use appropriately in spoken or written communication - then to say a person 'knows' 3,000 
words would be equivalent to saying something like they have a very sound command of 
basic English.

(2) Very many learners of English use "grammar" to mean something like "whatever it is 
that is not so good in my English." They aren't trained linguists. My German university 
students always used to say in the first couple of weeks: "I need more grammar". After a few 
sessions they began to differentiate, and, surprise, surprise, hardly any of them wanted 
grammar at all. "We had enough of that at school!"


Dennis



	


	Group: dogme
	Message: 8503
	From: djn@dennisnewson.de
	Date: Do Apr 28, 2005 10:52 

	Subject: 3000 words


	Scott, Julian and list,

Are those 3000 most commonly used words ( a list of) available anywhere on the web, or do 
you have to buy a copy of the dictionary to get them?


Dennis



	


	Group: dogme
	Message: 8504
	From: Scott Thornbury
	Date: Fr Apr 29, 2005 11:49 

	Subject: Re: 3000 words


	Dennis asked:

> Are those 3000 most commonly used words ( a list of) available anywhere on
the web, or do
> you have to buy a copy of the dictionary to get them?
>
Yes - and no. If you go to http://www.oup.com/elt/oald/ you'll see that
they're soon to offer free access to that list (if I'm reading their spiel
correctly) plus the facility to "Check your own texts for free with the
Oxford 3000 Profiler. This useful teaching aid lets you know which words in
the text your students should know, and which ones they may need help with".

If you were lucky enough to be at IATEFL Cardiff, they were handing out free
copies of the dictionary, but I already had the Cambridge one, and one more
dictionary would have tipped my carry-on luggage over the limit.
S.



	


	Group: dogme
	Message: 8505
	From: Fiona
	Date: Fr Apr 29, 2005 1:49 

	Subject: Re: 3000 words


	Perhaps because it's late at night, and my mind often pings off into 
a parallel universe at this time, but for some reason reading these 
last few postings (so I hold Dennis and Scott to account for this)it 
occurs to me that grammar doesn't really exist at all, or at least 
not in the shape we usually attribute to it, and certainly a 
universal grammar seems nonsense. 
Rather along the sames lines of the human concept (in modern times) 
of God as being a woman or man in shape - either that or God's non-
existence, because to perceive of God as a waterboatman or woodlouse 
just ain't gonna work.

IE, firstly, we may or may not have made Grammar up in its 'accepted 
form', and secondly we tend to attribute it characteristics that it 
doesn't necessarily have. But if it doesn't have them, we 
shortcircuit.



What exactly is grammar? Yes, OK, we've done that one to death a 
hundred times, but I mean in the sense of where does it come from? 
The universal grammar thing to me is to raise Man to a the super-
Christian level of God's übercreature, everything has a pattern and a 
plan and the blueprint is all here folks. Hey, ain't we cool, we've 
got this grammar thing in here and...........but you know, we've most 
of us got Windows/Office in our computers because Microsoft put it 
there. Perhaps computers believe in Bill Gates. Or universal copy and 
paste. 


To me, this God-like stuff doesn't make a whole deal of sense. We 
have five senses and ways of perceiving - or is it six? - and a 
memory both long and short, and a need to communicate, and desires 
and stimuli. And we live in our environment, so we categorise stuff 
according to our perception of it. Hey, we humans categorise 
EVERYTHING - by colour, creed, sexuality, sex, age, politics, 
postcode, taste in shoes, music or boyfriend...... It's instinctive, 
not just sociological. It protects us and helps us deal with our 
environment.
And,linguistically, we would tend to adopt the same or similar 
categorising system as our neighbours and members of our community 
just for the sake of argument. So we can communicate. Grammar, in 
that sense, is no different from lexis, but lexis is the words, the 
names, the signifiants, and grammar would be the way we organise 
them, which ones we put next to each other to express our perception 
of things and the way they fit into our lives etc. English is largely 
lexical, Latin morphological or inflectional, but it boils down to 
the same thing. Chaos breeds insecurity. 
English doesn't have a future tense, but it bowls along organising 
things according to what's already started and is part of the present 
and therefore real, and what is out there in the ether. Other 
languages do it differently. But on the whole, people don't want to 
die, so we invent Future.

That we've all got "MSN Office in our hard-disks", we just use 
different fonts.....naw, I can't buy into that. That's too 
introspective, it doesn't account for our environment, our 
relationship with what's around us, as well as with each other. 
Language is so much older than sitting around talking theology... 
That stuff about the Hopi indians, and the Italian perception of the 
colours as being different, it makes far more sense. The fact that 
there's more light in the Mediterranean areas, and less subjectivity 
and shadow in their languages too (and I mean the grammar, the 
gerunds and infinitives, the use if the past for the unreal, the 
modals etc etc etc).


Waxing crap, really - me, I mean - but sorry, guys, I don't buy into 
the universal grammar, I just think we usually have similar 
perceptions in life, but that we fit our environment, not make our 
environment fit us.....cuz that way we can just get on with it. 
We have a big toe on each foot not so that we can wear cowboy boots 
and flipflops, but so we don't fall over quite as much as we would do 
otherwise. Have you read The Amber Spyglass? Do you remember the 
animals on wheels, with their one hook-like toe thing....?

If you've got this far, you now need a drink.

Cheers,
Fiona



	


	Group: dogme
	Message: 8506
	From: djn@dennisnewson.de
	Date: Fr Apr 29, 2005 7:26 

	Subject: Re: 3000 words


	Scott,

Thanks for taking me to the right place. The Oxford 3000 is actually available on an OUP site 
at:


http://www.oup.com/elt/catalogue/teachersites/oald7/oxford_3000/oxford_3000_list?cc=gb





Dennis



	


	Group: dogme
	Message: 8507
	From: scott_thornbury
	Date: Fr Apr 29, 2005 10:39 

	Subject: against Universal Grammar


	(Long posting; not for the faint-hearted)

In her late night musings, Fiona succinctly captures the "usage-
based", constructivist, profoundly anti-UG, position that Nick Ellis 
(no relation) brilliantly argues in, among other things, an article 
in Cognition and SL Instruction, ed. Robinson 2001 (CUP). Some 
extracts:

He starts by outlining the currently accepted model of the way memory 
works. "The essence of the Working Memory Model is that we have 
specialist systems for perceiving and representing, both temporarily 
and in the long term, visual and auditory information, along with a 
limited resource attentional system … Constructivist views of 
language acquisition hold that it is primarily these systems that the 
child uses in bootstrapping their way into language… Simple learning 
mechanisms operating in these systems as they are exposed to language 
data as part of a rich human environment by an organism eager to 
exploit the functionality of language is enough to drive the slow 
acquisition of complex language representations. Constructivists deny 
any innate linguistic universals. …"

Refuting the (UG) argument that the inherent complexity of language 
requires some innate, hardwired, system to explain its acquisition, 
Ellis says "The complexity is in the language, not the learning 
process." He uses the analogy of an ant making its homeward journey 
on a pebbled beach. "The path seems complicated. The ant probes, 
doubles back, circumnavigates and zigzags. But these actions are not 
deep and mysterious manifestations of intellectual power. Closer 
scrutiny reveals that the control decisions are both simple and few 
in number. An environment-driven problem solver often produces 
behaviour that is complex only because a complex environment drives 
it. Language learners have to solve the problem of language. Thus in 
this case, like that of [the] ant, it is all too easy to overestimate 
the degree of control, sophistication and innate neurological 
predisposition required in its solution."

Like Fiona, Ellis blasts the quasi-mystical explanations posited by 
the "innatists": "Why posit predeterminism, like magic, when simpler 
explanations might suffice? … The innateness hypothesis has no 
process explanation; our current theories of brain function, process 
and development do not readily allow for the inheritance of 
structures which might serve as principles or parameters. Without 
such process explanation, innatist theories are left with a `and here 
a miracle occurs' step in their argumentation".

Ellis sums up his argument thus far:

"The constructivist view is that language learning results from 
general processes of human inductive reasoning being applied to the 
specific problem of language. There is no language acquisition device 
specifiable in terms of linguistic universals, principles and 
parameters, or language-specific learning mechanisms. Rather, 
language is cut of the same cloth as other cognitive processes, but 
it is special in terms of its cognitive content. Learners' language 
comes not directly from their genes, but rather from the structure of 
adult language, from the structure of their cognitive and social 
cognitive skills, and from the constraints on communication inherent 
in expressing non-linear cognition into the linear channel provided 
by the human vocal-auditory apparatus. […] Language is like the 
majority of complex systems that exist in nature and which 
empirically exhibit hierarchical structure. And like these other 
systems, its complexity emerges from simple developmental processes 
being exposed to a massive and complex environment." 

Ellis then goes on to describe the processes involved in extracting 
patterns from the data, but I'll save that for another posting. 
Suffice it to say (and this is where Ellis and Chomksy seem to be in 
agreement) the process is essentially lexically-driven: "As we 
analyse word sequence chunks, so we discover that they have 
characteristic structural types. Linguists call these regularities 
grammar". 

What you might call natural grammar. ;-)

S.



	


	Group: dogme
	Message: 8508
	From: Jay Schwartz
	Date: Fr Apr 29, 2005 11:42 

	Subject: Re: Re: 3000 words


	Someone suggested that first students should learn these 3000 words. Isn't
the real issue here "how" students learn rather than "what" students learn?
This takes me back to considering what it really means "to know a word".

In terms of communication, in some contexts, I think the need for a list of
the 3000 most common mistakes, might outweigh the need for a list of the
3000 most common words. But I guess you'd first need to define "mistake".
Sort of like teaching "inference" skills without due consideration to
"objectivity" and preaching "inobjectivity" so that you "get the message"
... or in some EFL markets "get the right answer". I guess there is a
difference between "getting the right answer" and "getting the answer
right".

Scott (on Chomsky) wrote "The task facing children (or second language
learners) is therefore to learn the lexicon of
the language around them, as well as the settings of the parameters applying
to that language. The idea is known as the 'lexical paramaterization
hypothesis', and it suggests that the parameters are contained primarily in
the functional categories [i.e.function words are their associated
phraseology]" (ibid).

If the use of "function words" suggests two-way communication, can someone
please define "parameters"? Sounds to me, suspiciously, like the "external
observed behaviors" (i.e: reactions) of those you might be communicating
to/with. If so, is this a case of 50 years later Chomsky coming to terms
with rudiments of "Behavior Analysis"? In other words, lexical items are
chosen based on their presumed effect. Because in most cases with
communication, you speak, you observe the reaction of the listener, and then
either you continue or you rephrase. So, is this all an exercise of
subconsciously cutting down the odds of miscommunication or just an affront
to willfull "trial and error"? Or, is this simply where considering
"context" and learning "how to use" the words comes in?

- Jay

PS. We don't usually speak in a vaccum, but we sometimes write in one.



	


	Group: dogme
	Message: 8509
	From: Egon Varda
	Date: Fr Apr 29, 2005 11:40 

	Subject: Re: New file uploaded to dogme


	Hello Scott,

Reading the file, it reminds me my case when I started to learn english. As a new - beginner I started with the National Geographic magazine, reading what was under the pictures... As time passed I found the issues interesting. The key-words I checked in dictionarry. 
I agree with you that language learning is mainly lexical knowledge.

Regards,

Egon

dogme@yahoogroups.com wrote:

Hello,

This email message is a notification to let you know that
a file has been uploaded to the Files area of the dogme 
group.

File : /The big words.doc 
Uploaded by : scott_thornbury <sthornbury@...> 
Description : Learning vocabulary: The "big" words 

You can access this file at the URL:
http://groups.yahoo.com/group/dogme/files/The%20big%20words.doc 

To learn more about file sharing for your group, please visit:
http://help.yahoo.com/help/us/groups/files

Regards,

scott_thornbury <sthornbury@...>









To Post a message, send it to: dogme@eGroups.com
To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com 



---------------------------------
Yahoo! Groups Links

To visit your group on the web, go to:
http://groups.yahoo.com/group/dogme/

To unsubscribe from this group, send an email to:
dogme-unsubscribe@yahoogroups.com

Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 


__________________________________________________
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http://mail.yahoo.com 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8510
	From: scott_thornbury
	Date: Fr Apr 29, 2005 12:37 

	Subject: Principles and parameters


	--- In dogme@yahoogroups.com, "Jay Schwartz" <jschwartz63@y...> wrote:
> If the use of "function words" suggests two-way communication, can 
someone
> please define "parameters"? 

Function words are not to be confused with "language functions" 
(apologising, inviting etc.) Function words are "grammar words" that 
have no real dictionary meaning, such as of, to, has, it, no, to which 
should be added grammar morphemes like -ing, -s, -ed. They therefore 
do not necessarily suggest two-way communication any more than content 
words do (such as piano, love, elephant, crazy).

Parameters, in the Chomskyan sense, contrast with "principles". All 
languages share certain principles, such as having noun phrases. But 
different languages construct noun phrases differently. The limited 
choice of variants is controlled by parameters, which are "switched" to 
one setting or another when the learner is exposed to language data. 
Thus, English noun phrases are switched to "head first" with regard to 
noun phrases (the head precedes its complement, as in "Lucy in the sky 
with diamonds") while Japanese noun phrases are switched to "head last" 
(I guess they say something like "in the sky with diamonds Lucy" - come 
in, Julian!). The choice between head-first and head-last is controlled 
by a parameter.

In Chomsky's minimalist program, these parameters are not contained in 
the grammar, but in the lexicon. 
Phew.

S.



	


	Group: dogme
	Message: 8511
	From: Daniel Tourt
	Date: Fr Apr 29, 2005 1:23 

	Subject: looking for language(s)


	I sit here reading all these musings, as my boss tutts at me for hogging her computer, denying her five minutes of chatroom glory, and I try and pretend (that's like a double pretend) to understand some of it (you can tell when that happens 'cos I either nod or huff).

Anyway, a couple of things spring to mind:

1. the phrase "language learning" keeps cropping up. Does this mean all these thoughts on grammar, function words, lexis etc are to be applied to, not just learning English, but EVERY single language in the world? Wow, you lot must have some deeeeeeeep knowledge.

2. Imagine someone came up with the definitive answer to all our "language" teaching/leartning queries, and we all though "Aha, THAT'S what grammar is, THAT'S how we teach - it all seems so simple now." A lot of us would soon be out of a job, wouldn't we?

Don't search too hard, or you just might find what your looking for!

Dan


__________________________________________________
Do You Yahoo!?
Tired of spam? Yahoo! Mail has the best spam protection around 
http://mail.yahoo.com 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8512
	From: Russell Kent
	Date: Fr Apr 29, 2005 1:35 

	Subject: Re: Scott''s alter ego and the ''lexically challenged''


	Istn't this just what Michael Lewis proposed?

Russ

Scott Thornbury wrote:

> In support of Rob's contention that "grammar has a lot to do with words",
> how about this:
> "In Chomsky's most recent work on Universal Grammar, called the Minimalist
> Program, he suggests that the [innate] language faculty consists of a
> computational procedure, which is virtually invariant across 
> languages, and
> a lexicon. ... In this view, languages are different from one another only
> because their lexicons are different, and all that language acquisition
> involves is the learning of the lexicon" (Mitchell and Myles, Second
> Language Learning Theories, 2nd edition, 1998, 2004, p. 66. Of course,
> learning the lexicon means learning function words and their associated
> phraseology, which (insofar as I understand this) contain all the 
> parameter
> settings necessary to trigger what we call grammar. "The task facing
> children (or second language learners) is therefore to learn the 
> lexicon of
> the language around them, as well as the settings of the parameters 
> applying
> to that language. The idea is known as the 'lexical paramaterization
> hypothesis', and it suggests that the parameters are contained 
> primarily in
> the functional categories [i.e.function words are their associated
> phraseology]" (ibid).
>
> Learn the words, and you get the grammar for free.
>
> S.
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> ------------------------------------------------------------------------
> *Yahoo! Groups Links*
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>
>------------------------------------------------------------------------
>
>No virus found in this incoming message.
>Checked by AVG Anti-Virus.
>Version: 7.0.308 / Virus Database: 266.10.4 - Release Date: 27-4-2005
> 
>


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.10.4 - Release Date: 27-4-2005



	


	Group: dogme
	Message: 8513
	From: Jay Schwartz
	Date: Fr Apr 29, 2005 2:06 

	Subject: Re: Principles and parameters


	Re: the difference between function words and language functions.

- Scott, many thanks for pointung this out. I read "language functions" into
"learning function words and their associated
phraseology". I've also just picked this up, reading the two articles,
"Little Words" and "Big Words", you kindly posted to the archives! - Cheers!

Re: parameters

So, I'll assume that parameters not only govern:
- (as you wrote) "Lucy in the sky with diamonds" as opposed to "in the sky
with diamonds Lucy"

but also account for: "to boldly go" vs. "to go boldly"

and: parameters vs. parametres

- Jay

----- Original Message ----- 
From: "scott_thornbury" <sthornbury@...>
To: <dogme@yahoogroups.com>
Sent: Friday, April 29, 2005 1:37 PM
Subject: [dogme] Principles and parameters


> Function words are not to be confused with "language functions"
> (apologising, inviting etc.) Function words are "grammar words" that
> have no real dictionary meaning, such as of, to, has, it, no, to which
> should be added grammar morphemes like -ing, -s, -ed. They therefore
> do not necessarily suggest two-way communication any more than content
> words do (such as piano, love, elephant, crazy).



	


	Group: dogme
	Message: 8514
	From: Scott Thornbury
	Date: Fr Apr 29, 2005 2:27 

	Subject: Re: Scott''s alter ego and the ''lexically challenged''


	Russ asks:

> Istn't this just what Michael Lewis proposed?
>
Well, yes and no. I guess that Lewis's Lexical approach is compatible with
Chomsky's Minimalist Program although I don't recall that Lewis ever
mentioned Chomsky. Lewis's catchphrase is "language consists of
grammaticalised lexis not lexicalised grammar". My slender grasp of UG
suggests that Chomsky wouldn't disagree with this - now - although his 
original work was concerned with syntactic structures into which lexical 
items are "slotted".
S.



	


	Group: dogme
	Message: 8515
	From: Fiona
	Date: Fr Apr 29, 2005 7:40 

	Subject: Re: Principles and parameters


	Jay,
I think we're saying parameters are created by usage, by familiarity, 
the fact that we 'make' language by fitting our perceptions into 
categories, to help make sense of them, but that the categories are 
then kinda ironed out between communication-sharing communities, SO 
if you're all going around switching between 'to boldly go' and 'to 
go boldly' then it's cool, we've heard it before, tolerance comes 
into play, but 'go to boldly' is rather like 'to zonkly go' in that 
it ain't shared enough for anyone else to catch it effortlessly. And 
who wants to have to think? It's communication! If you talk about 
extrinsic meaning and modal verbs to your average tax inspector or 
attorney, you're not functioning inside his or her parameters 
either. 

Language is a social creature..... and parameters are bendy, curvy 
kinda guys, not barbed wire fences!!

:-))

Woah, heading for a long weekend. Have fun.

Fiona








--- In dogme@yahoogroups.com, "Jay Schwartz" <jschwartz63@y...> wrote:
> Re: the difference between function words and language functions.
> 
> - Scott, many thanks for pointung this out. I read "language 
functions" into
> "learning function words and their associated
> phraseology". I've also just picked this up, reading the two 
articles,
> "Little Words" and "Big Words", you kindly posted to the archives! -
Cheers!
> 
> Re: parameters
> 
> So, I'll assume that parameters not only govern:
> - (as you wrote) "Lucy in the sky with diamonds" as opposed to "in 
the sky
> with diamonds Lucy"
> 
> but also account for: "to boldly go" vs. "to go boldly"
> 
> and: parameters vs. parametres
> 
> - Jay
> 
> ----- Original Message ----- 
> From: "scott_thornbury" <sthornbury@w...>
> To: <dogme@yahoogroups.com>
> Sent: Friday, April 29, 2005 1:37 PM
> Subject: [dogme] Principles and parameters
> 
> 
> > Function words are not to be confused with "language functions"
> > (apologising, inviting etc.) Function words are "grammar words" 
that
> > have no real dictionary meaning, such as of, to, has, it, no, to 
which
> > should be added grammar morphemes like -ing, -s, -ed. They 
therefore
> > do not necessarily suggest two-way communication any more than 
content
> > words do (such as piano, love, elephant, crazy).



	


	Group: dogme
	Message: 8516
	From: Graham Thomsen
	Date: Fr Apr 29, 2005 10:05 

	Subject: Re: against Universal Grammar


	Scott,
I'm puzzling over this quote from Ellis you gave us and wonder if you can 
shed some more light on it.

It seemed to say that learners' language comes from
1. the structure of adult language
2.the structure of their cognitive and social skills
3. the constraints on communication in expressing non-linear cognition 
through a linear channel

Is 1. meaningful? Why just the structure rather than the whole thing? 
Perhaps he means the whole thing and is just pointing out that it has form.
In 3., language comes from constraints? What is he saying? These 
difficulties influence the language, but isn't he talking about language 
acquisition?

What do you understand by the "hierarchical structure" of language?

When he says "Language's complexity emerges from simple developmental 
processes being exposed to a massive and complex environment" where does 
that leave us people?

Perhaps I need to read the whole book to get into his way of thinking 
(reference please). Thanks for the stimulating passage.

Graham

"The constructivist view is that language learning results from
general processes of human inductive reasoning being applied to the
specific problem of language. There is no language acquisition device
specifiable in terms of linguistic universals, principles and
parameters, or language-specific learning mechanisms. Rather,
language is cut of the same cloth as other cognitive processes, but
it is special in terms of its cognitive content. Learners' language
comes not directly from their genes, but rather from the structure of
adult language, from the structure of their cognitive and social
cognitive skills, and from the constraints on communication inherent
in expressing non-linear cognition into the linear channel provided
by the human vocal-auditory apparatus. [.] Language is like the
majority of complex systems that exist in nature and which
empirically exhibit hierarchical structure. And like these other
systems, its complexity emerges from simple developmental processes
being exposed to a massive and complex environment."



	


	Group: dogme
	Message: 8517
	From: Graham Thomsen
	Date: Fr Apr 29, 2005 9:16 

	Subject: Re: Re: Principles and parameters


	Fiona,
"to zonkly go" sounds great, that might just catch on.
Zonkily,
Graham



	


	Group: dogme
	Message: 8518
	From: Adrian Tennant
	Date: Fr Apr 29, 2005 10:55 

	Subject: Re: Re: Principles and parameters


	Fiona wrote:

> If you talk about extrinsic meaning and modal verbs to your average tax 
inspector or attorney,

Now there's an idea, why hadn't I thought of that. Maybe I won't have to 
pay any tax this year?!

Dr E



--------------------------------------------------------------------------------



	


	Group: dogme
	Message: 8519
	From: Scott Thornbury
	Date: Fr Apr 29, 2005 10:57 

	Subject: Re: against Universal Grammar


	Graham wrote:

> Scott,
> I'm puzzling over this quote from Ellis you gave us and wonder if you 
> can
> shed some more light on it.
>
> It seemed to say that learners' language comes from
> 1. the structure of adult language
> 2.the structure of their cognitive and social skills
> 3. the constraints on communication in expressing non-linear cognition
> through a linear channel
>
> Is 1. meaningful? Why just the structure rather than the whole thing?
> Perhaps he means the whole thing and is just pointing out that it has 
> form.
> In 3., language comes from constraints? What is he saying? These
> difficulties influence the language, but isn't he talking about language
> acquisition?

Briefy and swiftly, I think he's saying (1) and (2) that the embedded 
structures of language (in a child's case, usually adult language) are 
induced (abstracted, extracted) using innate cognitive faculties (such as 
pattern recognition and abstraction). Frequency plays a big part here - the 
more frequent an item, the more salient it is, the more likely it is to form 
a kernel of syntax, say. (3) The learner/user has to deal with language 
input that is linear and sequential, but somehow incorporate it into a 
holistic (non-linear) system. I'll endevour to explain what processes are 
involved (according to Ellis) in another posting.
S.

> What do you understand by the "hierarchical structure" of language?
>
> When he says "Language's complexity emerges from simple developmental
> processes being exposed to a massive and complex environment" where does
> that leave us people?
>
> Perhaps I need to read the whole book to get into his way of thinking
> (reference please). Thanks for the stimulating passage.
>
> Graham
>
> "The constructivist view is that language learning results from
> general processes of human inductive reasoning being applied to the
> specific problem of language. There is no language acquisition device
> specifiable in terms of linguistic universals, principles and
> parameters, or language-specific learning mechanisms. Rather,
> language is cut of the same cloth as other cognitive processes, but
> it is special in terms of its cognitive content. Learners' language
> comes not directly from their genes, but rather from the structure of
> adult language, from the structure of their cognitive and social
> cognitive skills, and from the constraints on communication inherent
> in expressing non-linear cognition into the linear channel provided
> by the human vocal-auditory apparatus. [.] Language is like the
> majority of complex systems that exist in nature and which
> empirically exhibit hierarchical structure. And like these other
> systems, its complexity emerges from simple developmental processes
> being exposed to a massive and complex environment."
>
>
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
> Yahoo! Groups Links
>
>
>
>
>
>
>
>



	


	Group: dogme
	Message: 8520
	From: Robert M. Haines
	Date: Sa Apr 30, 2005 2:26 

	Subject: Chomsky and The Lexical Approach


	Scott wrote:

Well, yes and no. I guess that Lewis's Lexical approach is compatible with
Chomsky's Minimalist Program although I don't recall that Lewis ever
mentioned Chomsky. Lewis's catchphrase is "language consists of
grammaticalised lexis not lexicalised grammar". My slender grasp of UG
suggests that Chomsky wouldn't disagree with this - now - although his 
original work was concerned with syntactic structures into which lexical 
items are "slotted".


Yes, Chomsky seems to have adapted his once very syntactic view of language/grammar to meet the parameters set out by a more lexical approach/view. Now who's kidding whom?!

Rob

P.S. If anyone has access to The Study of Second Language Acquisition (1994, OUP) by Rod Ellis, he explains the L2 research and acquisition theories that relate to Chmosky's UG on pages 429-466.

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8521
	From: Robert M. Haines
	Date: Sa Apr 30, 2005 4:52 

	Subject: Motivation and SLA


	Motivation and Second Language Learning (Dörnyei, Z., Schmidt, R. Second Language teaching and Curriculum Center, Honolulu: 2001) offers interesting papers on L2 motivation. The volume contains both qualitative and quantitative empirical results on the learning of many different languages. That last bit is a paraphrase from the back of the book.

ISBN 0-8248-2458-X

Rob



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8522
	From: Jane Arnold
	Date: So Mai 01, 2005 8:07 

	Subject: Re: against Universal Grammar


	To add to the constructivist musings, some words from St. Augustine 
about language learning - Reflecting on learning Greek as a foreign 
language as opposed to learning Latin, his L1, which was done in a very 
Vygotskian manner, he writes in his Confessions:

But why, then, did I dislike Greek learning, which was full of such 
tales? ...For the tedium of learning a foreign language mingled gall 
into the sweetness of those Grecian myths. For I did not understand a 
word of the language, and yet I was driven with threats and cruel 
punishments to learn it. There was also a time when, as an infant, I 
knew no Latin; but this I acquired without any fear or tormenting, but 
merely by being alert to the praises of my caretakers, the joking of 
those who smiled on me, and the sportiveness of those who played with 
me. I learned all this, indeed, without being urged by any pressure of 
punishment, for my own heart urged me to bring forth its own fashioning, 
which I could not do except by learning words: not from those who taught 
me but those who talked to me, into whose ears I could pour forth 
whatever I could fashion. From this it is sufficiently clear that a free 
curiosity is more effective in learning than a discipline based on fear.

Intermental before Intramental.


Jane



	


	Group: dogme
	Message: 8523
	From: Graham Thomsen
	Date: So Mai 01, 2005 9:50 

	Subject: Re: St. Augustine


	(Thank you Jane for the quote)

As St Augustine is comparing L1 and L2 learning I don't see a compelling 
reason to conclude "Intermental before Intramental" for all L2 learners.

Nonetheless I guess we'd all go along with his conclusion:
"...it is sufficiently clear that a free curiosity is more effective in 
learning than a discipline based on fear."

The fascinating question is how to awaken curiosity for L2. Those teaching 
English are lucky in this respect compared to those brave people who teach 
German or Latin to English schoolchildren.

Graham



	


	Group: dogme
	Message: 8524
	From: Fiona
	Date: So Mai 01, 2005 4:24 

	Subject: Re: St. Augustine


	Graham, I know what you mean, I presume you're referring to the 
inflections - declensions........

But I did five years of Latin at school (and I ain't THAT old!!) and 
had no problems after we changed teacher.
In first year (aged 11), I had a teacher who took it on herself to 
explain to us what a dative, gentive etc are. I still have very little 
idea what an ablative is or was, so that was obviously a waste of class 
time.
In second year, we had an inspired new, young Latin teacher who decided 
we should imagine we were Romans and write a magazine for our peers - 
but in Latin. We could write about anything we wanted. These were the 
days of later Monty Python (no-one expects the Spanish Inquistion being 
quite appropriate nowadays too...), so Python went Latin. We read 
Asterix and Tintin in Latin for homework. We drew maps and learned 
about stuffed hamster and wooden false teeth. The next teacher who came 
along had the task of dealing with Caesar's campaigns and Virgil, but 
it worked too - blood, guts, sex, romance - I remember spending hours 
in the school library reading up on Medusa and Leda etc. Somewhere 
along the line we fitted in the endings, more based on "if it's here in 
the sentence or an 'ad' is in front of it, it looks like 'no minibus'. 

German, well, alas........... but it's not the language per se, it's 
the interest-level and the teacher's ability to create that interest 
where it's missing (ie in the secondary classroom, in the case of your 
posting.)

Enjoy your workers' day! It's Mothers' Day here too, so to those of you 
like Jane, double hug for working Mums! Ahem.

Fiona








en" <gjt@t...> wrote:
> (Thank you Jane for the quote)
> 
> As St Augustine is comparing L1 and L2 learning I don't see a 
compelling 
> reason to conclude "Intermental before Intramental" for all L2 
learners.
> 
> Nonetheless I guess we'd all go along with his conclusion:
> "...it is sufficiently clear that a free curiosity is more effective 
in 
> learning than a discipline based on fear."
> 
> The fascinating question is how to awaken curiosity for L2. Those 
teaching 
> English are lucky in this respect compared to those brave people who 
teach 
> German or Latin to English schoolchildren.
> 
> Graham



	


	Group: dogme
	Message: 8525
	From: djn@dennisnewson.de
	Date: So Mai 01, 2005 6:42 

	Subject: Re: Re: 3000 words


	I have to admit, Fiona and list, that for a time I was very taken by the Chomsky Universal 
Grammar idea, at least the hypothesis of the black box with essential primary hard wiring in 
the human head. As a result of the discussion since I quoted from the Managua lecture I 
now find myself wondering how I could have been so gullible. What is universal is human 
behaviour, I guess, at least as regards language, but that is something quite different from 
the idea of black boxes and Universal Grammar.

Dennis



	


	Group: dogme
	Message: 8526
	From: Adrian Tennant
	Date: So Mai 01, 2005 6:59 

	Subject: Re: Re: 3000 words


	Dennis wrote:

> What is universal is human behaviour, I guess, at least as regards 
language,

Is it?

Dr Evil



--------------------------------------------------------------------------------



	


	Group: dogme
	Message: 8527
	From: Fiona
	Date: So Mai 01, 2005 8:17 

	Subject: The horse''s mouth


	I thought I'd tell you about the conversation my 8-year-old son and I 
have just had. It's not earth-shattering or new, but ....

The background: I speak to my children in English, their absent 
father is Catalan and they spend aroudn 6 weeks a year with him and 
his family, we live in Seville, my best friend's husband is French 
and we used to stay with them every second weekend. Result: they 
speak English and Spanish and understand Catalan and French almost 
perfectly.


Will and I were just talking about the new veggie tapa bar round the 
corner, and what type of croquetas and couscous they do. 
"OK, I'll go!" sez Will. "How do you do that, Will?" asks Mom. "How 
do you know it's I'll go, and not I'm gonna go, or I go?" "I listen 
to you, Mom, and remember it. It's not like in Catalan. In Catalan I 
understand all the words, but they're harder to remember. I don't 
hear them so much, I suppose."


Like I say, he's 8. There's a lot to be said for logic. And for words.

Fiona



	


	Group: dogme
	Message: 8528
	From: Jay Schwartz
	Date: So Mai 01, 2005 9:39 

	Subject: Re: Re: 3000 words


	Dennis mentioned: "What is universal is human behavior, I guess, at least as
regards language".
Doc questioned: "Is it?"

I say yes. In fact, with respects to language teaching I think most would
agree that it's a behavior both learned and learnable. If not, we'd all be
out of jobs!

Even if you are Steven Pinker follower, you will note that he writes in his
book the "Language Instinct": "Language is so tightly woven into human
experience that it is scarcely possible to imagine life without it. Chances
are that if you find two or more people together anywhere on earth, they
will soon be exchanging words. Where there is no one to talk with, people
talk to themselves, to their dogs, even to their plants."

Now if that isn't behavior, observed or otherwise, I don't know what is!

Lastly, in relation to Jane's quote from St. Augustine: "From this it is
sufficiently clear that a free curiosity is more effective in learning than
a discipline based on fear." Couldn't it also be argued that satisfying
one's curiosity is a form of, dare I say, positive reinforcement?

- Jay

PS. On dogs & Greeks: Whatever happened to the Socrates/Plato related
"bow-wow" theory?



	


	Group: dogme
	Message: 8529
	From: djn@dennisnewson.de
	Date: So Mai 01, 2005 10:03 

	Subject: Universal grammar was mixed with 3000 words


	I wrote:

"What is universal is human behaviour, I guess, at least as regards
language."

Dr. Evil wrote: " Is it?"

All I meant was that all humans, who are not mentally defective, and assuming, which is 
reasonable, that they are not living alone [i.e. wolf children excluded ], end up speaking.

Is my 'guess', my assumption wrong?


Dennis



	


	Group: dogme
	Message: 8530
	From: Jay Schwartz
	Date: So Mai 01, 2005 10:16 

	Subject: Re: The horse''s mouth


	Fiona writes about her son: "There's a lot to be said for logic. And for
words"

When my daughter (bi-lingual: Greek/English) was 5 and she couldn't think of
a word in English while talking to me, she would lower her voice and say the
word in Greek. When I asked why she did that, she answered that "daddy
speaks English, mommy speaks Greek". Yes, there was a certain logic to her
"behavior".

Grammatically speaking, like with my students, my bi-lingual kids sometimes
offer up "Greeklish". But lexically speaking, they never go the route of
Humpty Dumpty's "portmanteaus", blending Greek & English. On this, Lewis
Carrol in "Preface to the Hunting of the Snark" wrote: "For instance take
the words "fuming" and "furious". Make up your mind that you will say both
words, but leave it unsettled which you will say first. Now open your mouth
and speak."

He suggests that if you have that "rarest of gifts, a perfectly balanced
mind" you will say "frumious".

With regards to processing L1 and L2, is it true that our brains chop, slice
and dice lexis, but only splice grammar?

- Jay



	


	Group: dogme
	Message: 8531
	From: Adrian Tennant
	Date: So Mai 01, 2005 10:58 

	Subject: Re: Universal grammar was mixed with 3000 words


	Communicating maybe, but not necessarily speaking.

And, I'm still not sure if this is a "universal behaviour" or just a 
"universal instinct". Why the destinction? Because behaviour is learnt 
whereas instinct isn't.

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8532
	From: Julian Bamford
	Date: Mo Mai 02, 2005 5:05 

	Subject: noun phrases in Japanese


	Scott gives an example of a Chomshyan parameter:
> English noun phrases are switched to "head first" with regard to
> noun phrases (the head precedes its complement, as in "Lucy in the sky
> with diamonds") while Japanese noun phrases are switched to "head 
> last"
> (I guess they say something like "in the sky with diamonds Lucy" - 
> come
> in, Julian!).

Indeed. On the morning I read your mail, I'd been reading a Japanese 
comic about someone on his way to visit a fisherman friend who was just 
back from a year's voyage. "Maguro sen ni notte ite ichinen buri ni 
kokai kara modotta yujin" is literally "tuna boat/being on/for the 
first time in a year/voyage from/came back/friend." I'm still not used 
to these long noun phrases, and when I read them I sort of mentally 
hold my breath, waiting for the noun on which to hang all the preamble.
J



	


	Group: dogme
	Message: 8533
	From: Scott Thornbury
	Date: Mo Mai 02, 2005 8:11 

	Subject: Re: noun phrases in Japanese


	Julian writes:

> Scott gives an example of a Chomshyan parameter:
>> English noun phrases are switched to "head first" with regard to
>> noun phrases (the head precedes its complement, as in "Lucy in the sky
>> with diamonds") while Japanese noun phrases are switched to "head
>> last"
>> (I guess they say something like "in the sky with diamonds Lucy" -

> Indeed. On the morning I read your mail, I'd been reading a Japanese
> comic about someone on his way to visit a fisherman friend who was just
> back from a year's voyage. "Maguro sen ni notte ite ichinen buri ni
> kokai kara modotta yujin" is literally "tuna boat/being on/for the
> first time in a year/voyage from/came back/friend."

Which makes me think that the more precise transliteration would be "the 
sky, in - diamonds, with - Lucy" ?
S.



	


	Group: dogme
	Message: 8534
	From: Russell Kent
	Date: Mo Mai 02, 2005 11:38 

	Subject: Re: Universal grammar was mixed with 3000 words


	Adrian Tennant wrote:

> Communicating maybe, but not necessarily speaking.
>
> Adrian,


I would be interested to know which race of human beings, who do not 
have any impairments that could hamper speech, would not communicate by 
speaking.

Is there a culture or race that communicates by any other method? 

Regards

Russ

>
>
> --------------------------------------------------------------------------------
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> ------------------------------------------------------------------------
> *Yahoo! Groups Links*
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>
>------------------------------------------------------------------------
>
>No virus found in this incoming message.
>Checked by AVG Anti-Virus.
>Version: 7.0.308 / Virus Database: 266.11.0 - Release Date: 29-4-2005
> 
>


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.11.0 - Release Date: 29-4-2005



	


	Group: dogme
	Message: 8535
	From: Adrian Tennant
	Date: Mo Mai 02, 2005 12:15 

	Subject: Re: Universal grammar was mixed with 3000 words


	Russ wrote:

> I would be interested to know which race of human beings, who do not 
have any impairments that could hamper speech, would not communicate by 
speaking.

Well deaf people don't speak, they use sign language. You may say they 
have an impairment, but the deaf people I know don't see it that way. In 
fact, many of them would be offended and feel that you were treating them as 
inferior.

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8536
	From: djn@dennisnewson.de
	Date: Mo Mai 02, 2005 12:24 

	Subject: Re: Universal grammar was mixed with 3000 words


	I take your point, Adrian, about deaf people, but let's put Russ's question this way:

'Are there any known communities of human beings, or have their been any in recorded 
history, who have not used speech to communicate (as long as they were able to hear and 
use their vocal organs)? The question as I understand it is: Is speech an innate human 
attribute?


Dennis



	


	Group: dogme
	Message: 8537
	From: Russell Kent
	Date: Mo Mai 02, 2005 12:32 

	Subject: Re: Universal grammar was mixed with 3000 words


	I do mean to offend anyone or treat them as inferior. And yes, sign 
language is a language with which people communicate. However, from a 
medical standpoint, deaf people have an impairment which can affect 
their ability to speak. 

I was just wondering if there is a particular race or culture, who are 
not medically impaired, that communicate without speaking. 

Russ

Adrian Tennant wrote:

> Russ wrote:
>
> > I would be interested to know which race of human beings, who do not
> have any impairments that could hamper speech, would not communicate by
> speaking.
>
> Well deaf people don't speak, they use sign language. You may say they
> have an impairment, but the deaf people I know don't see it that way. In
> fact, many of them would be offended and feel that you were treating 
> them as
> inferior.
>
> Dr E
>
>
>
> --------------------------------------------------------------------------------
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> ------------------------------------------------------------------------
> *Yahoo! Groups Links*
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>
>------------------------------------------------------------------------
>
>No virus found in this incoming message.
>Checked by AVG Anti-Virus.
>Version: 7.0.308 / Virus Database: 266.11.1 - Release Date: 2-5-2005
> 
>


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.11.1 - Release Date: 2-5-2005



	


	Group: dogme
	Message: 8538
	From: Jay Schwartz
	Date: Mo Mai 02, 2005 1:22 

	Subject: Re: Universal grammar was mixed with 3000 words


	Re: innate human attributes.

Sorry all, but is the question whether speech is an innate human attribute
or is language?

1) Parrots and mynah birds can imitate human speech. But they don't acquire
the language.
2) Apes can be taught to "sign", but they can't speak as we do.

The speech issue has more to do with evolution and specifically, in terms of
human speech, with human biological evolution. The ability to speak does not
necessarily imply the ability to acquire or develop language. I would
venture to say that deaf signers who were born deaf and have never heard
human speech sounds, do nevertheless develop "language" ability, despite
their lack of speech ability.

Charles Darwin wrote that our vocal organs would have been strengthened and
perfected through the principle of "inherited effects of use." Language
development is more reflective of human brain development.

While sign language is something that is indeed learned, is an infant's cry
from hunger just self-expression or active communication? If it is
communication, and perhaps then a basic form of language, then at some point
the infants brain had to have kicked in and integrate its "language ability"
with "speech ability".

- Jay



	


	Group: dogme
	Message: 8539
	From: djn@dennisnewson.de
	Date: Mo Mai 02, 2005 1:43 

	Subject: Re: Universal grammar was mixed with 3000 words


	An interesting distinction between instinct and behaviour. In the case of human beings, 
though, social animals that they are, it must be awfully difficult to separate what comes about 
from which source.

In the context in which this discussionlette began I was thinking that it is natural for human 
beings to pick up language, all things being equal, and that there needn't be a black box or 
universal grammar in the hypothesis for language learning/acquisition to take place - the 
drive to communicate must suffice.

Dennis



	


	Group: dogme
	Message: 8540
	From: djn@dennisnewson.de
	Date: Mo Mai 02, 2005 1:51 

	Subject: Re: Universal grammar was mixed with 3000 words


	Jay,

I guess, in answer to your question whether we are talking about speech or language in the 
innate abilities discussion, I am the one who has conflated the two, simply because I was 
primarily interested in speech. Of course they need separating.

Dennis



	


	Group: dogme
	Message: 8541
	From: Fiona
	Date: Mo Mai 02, 2005 2:11 

	Subject: Re: Universal grammar was mixed with 3000 words


	Re Russ's question, sound is the obvious medium to communicate, 
because of the traval factor. Birds do it, whales do it, even the 
educated at Yale do it.........

Where geography becomes an obstacle, it's either smoke (!) or sound 
that takes over. Yodeling and alphorns in the case of the Alps, 
whistling in the cases of ravine- filled La Gomera. The Vikings used 
horns too. Fog put paid to anything else. In fact, those smoke 
signals would have been dodgy in the North Sea too..... nature 
(animals) uses sound, and that's where we're from..


The methods like flags and morse are far later, technology-dependent 
(if you consider a flag technology, but I mean supported methods). 
And in a fog, the flag is no good either, hence the foghorn...


Thinking out loud. Sorry folks.

Fiona




--- In dogme@yahoogroups.com, Russell Kent <kentfamily@c...> wrote:
> I do mean to offend anyone or treat them as inferior. And yes, 
sign 
> language is a language with which people communicate. However, 
from a 
> medical standpoint, deaf people have an impairment which can affect 
> their ability to speak. 
> 
> I was just wondering if there is a particular race or culture, who 
are 
> not medically impaired, that communicate without speaking. 
> 
> Russ
> 
> Adrian Tennant wrote:
> 
> > Russ wrote:
> >
> > > I would be interested to know which race of human beings, who 
do not
> > have any impairments that could hamper speech, would not 
communicate by
> > speaking.
> >
> > Well deaf people don't speak, they use sign language. You may 
say they
> > have an impairment, but the deaf people I know don't see it that 
way. In
> > fact, many of them would be offended and feel that you were 
treating 
> > them as
> > inferior.
> >
> > Dr E
> >
> >
> >
> > ------------------------------------------------------------------
--------------
> >
> >
> >
> > [Non-text portions of this message have been removed]
> >
> >
> >
> > To Post a message, send it to: dogme@e...
> > To Unsubscribe, send a blank message to: dogme-unsubscribe@e...
> >
> >
> > ------------------------------------------------------------------
------
> > *Yahoo! Groups Links*
> >
> > * To visit your group on the web, go to:
> > http://groups.yahoo.com/group/dogme/
> > 
> > * To unsubscribe from this group, send an email to:
> > dogme-unsubscribe@yahoogroups.com
> > <mailto:dogme-unsubscribe@yahoogroups.com?
subject=Unsubscribe>
> > 
> > * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> > Service <http://docs.yahoo.com/info/terms/>.
> >
> >
> >-------------------------------------------------------------------
-----
> >
> >No virus found in this incoming message.
> >Checked by AVG Anti-Virus.
> >Version: 7.0.308 / Virus Database: 266.11.1 - Release Date: 2-5-
2005
> > 
> >
> 
> 
> -- 
> No virus found in this outgoing message.
> Checked by AVG Anti-Virus.
> Version: 7.0.308 / Virus Database: 266.11.1 - Release Date: 2-5-2005



	


	Group: dogme
	Message: 8542
	From: djn@dennisnewson.de
	Date: Mo Mai 02, 2005 8:33 

	Subject: Re: Re: 3000 words


	Jay,

Apart from other things you wrote:

" I think the need for a list
of the 3000 most common mistakes, might outweigh the need for a list of
the 3000 most common words."

Context is all and, as you implied, we go in and out of these on-line discussions and are not 
always writing in the same context as others.

The discussion of 3000 words began when I reported that a student of mine had told me 
about his friend who had told him that there was a list of TWO thousand words and that if 
you learned those, Bob's you uncle, you'd learned English. But that was my student's friend, 
not anyone on this list - though it's true Scott then made a wry, half tongue in cheek (c.f. the 
beginning of dogme) comment about it perhaps not being such a bad idea.

Mistakes? I thought it was politically correct to call them interlanguage - indications of where 
an individual learner had got to in his/her learning Personally, I'd hate to work from a list of 
'most common' (most common where, to whom?) mistakes. It sounds so negative.

Dennis



	


	Group: dogme
	Message: 8543
	From: djn@dennisnewson.de
	Date: Mi Mai 04, 2005 9:22 

	Subject: English from Zero


	Reality kicks in

I'd noticed that S. likes to plan things carefully. He timed his sessions with me to fit in 
between preparation for an examination and doing a laboratory-based team project in the 
summer break.

A new professor has arrived, though, and decreed that the project must be done now, 
beginning this week. This involves working with other students and together writing a report.

So....

Our next meeting is scheduled for two months from now.

I confess I'm somewhat disappointed.

Nevertheless: Watch this space...........


Dennis



	


	Group: dogme
	Message: 8544
	From: djn@dennisnewson.de
	Date: Mi Mai 04, 2005 9:51 

	Subject: How''s your Chinese?


	From a Newsweek report on the number of young Americans learning Chinese:

"The next challenge: finding enough teachers to meet the growing demand. Certification 
requirements—such as tests of English proficiency and American pedagogy—can prevent 
native Chinese speakers from gaining certification. And teachers often must create their own 
textbooks and curriculum. 

The idea of an "American pedagogy" and teachers creating their own own textbooks and 
curriculum are what caught my attention.


Dennis



	


	Group: dogme
	Message: 8545
	From: MCJ
	Date: Mi Mai 04, 2005 2:45 

	Subject: Re: How''s your Chinese?


	djn@... wrote:
> >From a Newsweek report on the number of young Americans learning Chinese:
> 
> "The next challenge: finding enough teachers to meet the growing demand. 
> Certification
> requirements—such as tests of English proficiency and American 
> pedagogy—can prevent
> native Chinese speakers from gaining certification. And teachers often 
> must create their own
> textbooks and curriculum.

> The idea of an "American pedagogy" and teachers creating their own own 
> textbooks and curriculum are what caught my attention.

This American pedagogy is a central focus of the NCLRC's (National 
Capital Language Resource Center) website "The Essentials of Language 
Teaching" (www.nclrc.org/essentials).

[nclrc.org has many other interesting resources as well].

What they generally mean by this is a learner centered approach, which 
differs radically from traditional, teacher centered methods in use 
throughout most of the developing world. This particularly affects 
teachers of the less commonly taught languages, who are often recruited 
from immigrant populations or directly overseas.

A lack of textbooks is not necessarily a bad thing, since teachers who 
are deprived of them are then forced to rely upon their own resources. I 
followed a four-year BA program in Arabic at a British university 
without textbooks, since the instructors did not find any on the market 
to their liking. They wrote their own materials, and used magazines, 
newspapers, commercial films on video, and recordings of radio programs.

As soon as a market is identified, however, materials writers will kick 
in and start the inevitable process of defining and binding classroom 
practice according to their own whim and fancy, and, of course, to what 
is most profitable for themselves and their publishers.

One of the attractions of studying less commonly taught languages is the 
liberal spirit of a classroom deprived of glossy "communicative" 
materials and dusty paradigm tables alike.

Omar



	


	Group: dogme
	Message: 8546
	From: djn@dennisnewson.de
	Date: Mi Mai 04, 2005 2:52 

	Subject: Re: How''s your Chinese?


	Thanks, Omar, especially for the URL. The NCLRC document makes interesting reading.


Dennis



	


	Group: dogme
	Message: 8547
	From: diarmuid_fogarty
	Date: Mi Mai 04, 2005 5:57 

	Subject: Re: Universal grammar was mixed with 3000 words


	> Russ wrote:
> 
> > I would be interested to know which race of human beings, who 
do not 
> have any impairments that could hamper speech, would not 
communicate by 
> speaking.
> 
Ummmm....humans? Isn't it true that a great deal of our message is 
conveyed through non-verbal communication? 

This reminds me of a thread I started a while back and never really 
got any satisfactory answers to: how do deaf people think? I'm 
working on the assumption that people think in language (mostly) or 
at least that conscious thought manifests itself through language. 
But how does this language manifest itself in a deaf person's brain? 
Pictorially? Kinaesthetically? Aurally? (I seem to remember reading 
that deaf people "heard" words in their brain when thinking)

I'd also be interested if people know much about people who are both 
deaf and blind. How do they learn language? Do they have poetry? Word 
play? I looked into this a while back and found a website of poems 
written by a deaf and blind person but I think he was born sighted 
and/or hearing. I wrote a message to him but got no reply.



	


	Group: dogme
	Message: 8548
	From: Balbis
	Date: Mi Mai 04, 2005 7:26 

	Subject: Re: Re: Universal grammar was mixed with 3000 words


	I have a students who has difficulty with spelling. What can I do? Any suggestions???

Thank you

Adrianna

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8549
	From: Jay Schwartz
	Date: Mi Mai 04, 2005 7:57 

	Subject: Re: Re: Universal grammar was mixed with 3000 words


	Vaguely related to the "impaired" theme of these posts. One of my students
on a methodology course sent the following poem to me yesterday to use as a
reading text. Hope you all enjoy the original:

The Blind Boy (Colley Cibber)

O Say what is that thing call'd Light,
Which I must ne'er enjoy;
What are the blessings of the sight,
O tell your poor blind boy!

You talk of wondrous things you see,
You say the sun shines bright;
I feel him warm, but how can he
Or make it day or night?

My day or night myself I make
Whene'er I sleep or play;
And could I ever keep awake
With me 'twere always day.

With heavy sighs I often hear
You mourn my hapless woe;
But sure with patience I can bear
A loss I ne'er can know.

Then let not what I cannot have
My cheer of mind destroy:
Whilst thus I sing, I am a king,
Although a poor blind boy.

- Jay



	


	Group: dogme
	Message: 8550
	From: djn@dennisnewson.de
	Date: Do Mai 05, 2005 9:50 

	Subject: How''s yr Chinese? heritage language learning


	I posted about the Newsweek article, so thought I should forward this interesting comment 
from Bill Templer on gisig.

Dennis

----------

From: Bill Templer <bill_templer@...>
Date sent: Wed, 4 May 2005 09:37:02 -0700 (PDT)
Subject: [gisig] heritage language learning
Send reply to: gisig@yahoogroups.com


Hi, read the article on the 'boom' in Chinese from NEWSWEEK 
carefully and you'll understand its upswing is significantly as a so-
called 'heritage language' in the states, i.e. a language your 
immigrant family spoke but didn't pass on very well to you. Look 
at the photo. This is 'ethnic identity' language learning. Used to be 
very big for Italian stateside. Heritage language learning accounts 
for much of new interest in Mandarin.The College Board 
Advanced Placement exams for 2007 are geared specifically to 
this phenomenon of 'heritage Mandarin' or 'heritage 
Catonese.'Americans pretty much don't want or think they need 
foreign languages, even Espanol, study of Chinese can only go 
up but will still likely remain miniscule. Meanwhile, study of 
German is in deep crisis across BANA, most esp. in the UK. And 
thousands of teachers of Russian have retooled to teach English, 
from Leipzig to Ulan Bator. Even directly across theborder from 
China in Mongolia, it's English in the saddle. So Chinese 
'skyrockets' from 500 to 3500 within six years in the Chicago 
public schools.NEWSWEEK doesn't tell youthe total number of 
students in Chicago. Grades 1-12 (public): 423,000. Bill



	


	Group: dogme
	Message: 8551
	From: MCJ
	Date: Do Mai 05, 2005 12:08 

	Subject: Re: How''s yr Chinese? heritage language learning


	djn@... wrote:

> Hi, read the article on the 'boom' in Chinese from NEWSWEEK
> carefully and you'll understand its upswing is significantly as a so-
> called 'heritage language' in the states, i.e. a language your
> immigrant family spoke but didn't pass on very well to you. 

Yes. Much of it is accountable to heritage language teaching/learning. 
However, I see no reason to be dismissive of this. I went to school in 
Texas, and at that time it was actually prohibited to teach foreign 
languages below grade 8. Spanish speaking students were forbidden from 
speaking Spanish at school and Spanish was generally derided (and 
continues be so far as I can tell).

TESOL programs in Texas schools were generally geared toward 
irradicating Spanish from Texas schools (and streets) as quickly as 
possible. Mr Templer's scathing attitude toward "so-called heritage 
languages" sounds very familiar, although I have not lived in the US for 
almost thirty years.

Motivation plays a huge part in foreign language learning, and 
denigrating "heritage languages" because they are spoken by the great 
unwashed is unlikely to motivate children to learn "respectable" 
languages like French, German, Italian, and English.

In Dallas, I studied Swahili in High School. Swahili and Hausa were 
commonly offered as part of Black Studies programs in US schools from 
the early 70s. Perhaps these were the precursors of "heritage" languages.

Swahili was one of the more memorable courses I took, and being among 
students who were genuinely interested in what they were doing did help 
me in my other subjects as well.

Templer's transparently racist rant really has nothing to do with Dogme, 
but it serves as a cogent reminder that teachers do often find 
themselves in the centre of unexpected and unwanted controversies. If 
children want to learn Chinese, the first question in my mind is not 
whether or not they are Ayran Protestant "original" Americans or not.

Now, perhaps we can talk about whether or not to treat the passive voice 
as an adjective modifier.

Omar



	


	Group: dogme
	Message: 8552
	From: diarmuid_fogarty
	Date: Do Mai 05, 2005 12:51 

	Subject: Re: How''s yr Chinese? heritage language learning


	I was surprised to see Bill Templar's posting described 
as "transparently racist". I certainly doubt that this was the spirit 
in which Bill made those remarks. 

I understood his comments to be saying no more than "Chinese is on the 
up in the US because there are more second (and third and fourth...) 
generation Chinese people who wish to learn the language of their older 
relatives rather than because US citizens are showing much of an 
interest in other cultures.

Omar has perhaps misinterpreted Bill's "so-called" as being a dismissal 
of "heritage languages". I, on the other hand, had interpreted it as 
being a dismissal of the classificatory label "heritage language" which 
could be interpreted as being condescending and quite possibly 
hypocritical.



	


	Group: dogme
	Message: 8553
	From: Scott Thornbury
	Date: Do Mai 05, 2005 3:18 

	Subject: The empire strikes back


	On the subject of China, I was handed an article while I was in taiwan 
recently, which is available on the internet 
(http://www.asian-efl-journal.com/04_ml.html), and which makes salutory 
reading for dogmetists.
The writer researched the causes of dissatisfaction among Asian students 
regarding their EFL experiences in NZ, and identifies one of the main 
problems as being "the interactive or spontaneous teaching approaches, which 
were deemed incompatible with Asian students' conceptualization of what 
constitutes good learning and good teaching".

"Unfamiliar with this approach and lacking adequate language skills, Asian 
students had a sense of being abandoned. They considered this approach as 
"disorganised", "unplanned", "unstructured", "incoherent", "unsystematic", 
"purposeless", "ineffective", and "irresponsible". Complaints about this 
teaching approach became a dominant theme in this survey. The spontaneous 
discourse gave Asian students an impression that their teachers did not 
prepare their lessons. Such a perception created a communication barrier 
between teachers and students because the performance of such teachers 
indicated that the interests and concerns of international students had not 
been taken seriously. Winnie explained that she had been taught by three 
teachers, but it seemed to her that none of them bothered to prepare their 
lessons. She said,

From my short experience here I feel that they do not prepare their lesson 
as expected. They teach whatever jumps into their heads.. Teachers should 
know how much importance we attach to our time and money. They should 
understand our feelings."

Another student complained "The class is boring. It's very boring. It is the 
same every day. All the same: passing a dirty old teddy bear from Student A 
to Student B and then to Student C. And you talk and talk."

It gets worse:

"The survey revealed that most Asian students felt frustrated because their 
teachers rejected using any decent textbook which, in their view, might 
enhance their learning.

Denise, unhappy with her learning experiences in a school that refused to 
provide textbooks, was transferred to the current school. But to her 
surprise, the same fate awaited her: This school did not provide any 
textbooks either. She said,

In Korea, you need a textbook to study with, to learn grammar, vocabulary, 
reading, and writing. But we have nothing here to base our learning on. . 
Without a textbook, we do not know what we are doing on the day and what is 
expected of us. We cannot preview, review and predict our lessons."

Of course, what transpires in this report is that the bulk of the teachers 
are either untrained or newly trained and generally inexprienced. It would 
have been interesting had the researcher canvassed the non -Asian students 
as well, to see if the frustration at the lack of structure was shared by 
other nationalities and was not therefore simply a "cultural thing" as the 
researcher implies. In which case the dissatisfaction may well have been 
less to do with the "dogme" teaching style than the fact that the dogme 
teaching style was being done badly (degenerate dogme?).

But perhaps these students' criticisms cannot be so easily dismissed.
S.



	


	Group: dogme
	Message: 8554
	From: Diarmuid Fogarty
	Date: Do Mai 05, 2005 6:28 

	Subject: Re: The empire strikes back


	Scott suggests that we maybe shouldn't dismiss these students complaints
so easily. On one level I agree. On the other, I disagree. I agree that
we shouldn't dismiss these complaints easily. They deserve (and NEED)
addressing. However, should (can) we then abandon our teaching styles
and teach in a way that is not compatible with our beliefs?

If we are prepared to accept that English is NOT a language, but a
school subject that needs to be previewed, reviewed and predicted, then
perhaps we SHOULD pin the butterfly (or the bee) into the display box.
If, on the other hand, we are of the opinion that English is a language
which is, in turn, an intrinsically human aquisition, we will probably
share the idea that language comes with use, with motivation and with a
friendly person to aid with the birthing process. And I'm not convinced
that weaning people off their dependence on books, teachers etc is a
viable alternative.

Incidentally, I have been teaching people who expect preparation,
books, etc for the last four years. Most of them have a surprisingly
restricted ability to use the language despite having studied it for X
years. They also ask for grammar and then complain that it's boring when
they get it (of course it is, they've studied it for X years!). They do
this because (imvho) they associate a lack of ability to use the
language with the idea that there is a fundamental bit of grammar that
they still haven't quite got to grips with. The students who are
slightly more adept at using the language usually confess to having done
various other things, away from their well-prepared teachers and
coursebooks.

Sorry if it's garbled. Train is waiting.

Diarmuid
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	Group: dogme
	Message: 8555
	From: Russell Kent
	Date: Do Mai 05, 2005 7:21 

	Subject: Re: The empire strikes back


	Diarmuid Fogarty wrote:

> Scott suggests that we maybe shouldn't dismiss these students complaints
> so easily. On one level I agree. On the other, I disagree. I agree that
> we shouldn't dismiss these complaints easily. They deserve (and NEED)
> addressing. However, should (can) we then abandon our teaching styles
> and teach in a way that is not compatible with our beliefs?
>
>I agree with Diamuid up to a point. However, if one is the proprietor of a school which depends on students who are used to, and insist on using, course books, can one afford to ignore their feelings. Perhaps the only way for the school to keep going is to modify their teaching approach even if it is not wholly compatible with teaching beliefs.
> 
>

Russ



-- 
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	Group: dogme
	Message: 8556
	From: djn@dennisnewson.de
	Date: Do Mai 05, 2005 8:38 

	Subject: Re: The empire strikes back


	I read Scott's remarks and then the article and then Diarmuid's message written just before 
his train came in (so it seems).

Gosh. When I read some of the students' scathing remarks I felt relieved that I don't have to 
go into another classroom and perhaps occasion some of the same kind:

"If you ask them to explain grammar, they do not know. They told us "What I say is right. Do 
not ask me why. That's the way we speak. That is grammar." They just ask you to speak and 
read. They do not tell you grammar or some basic linguistic knowledge." 

I do agree strongly with what Diarmuid was saying, though. In the face of studies like this 
we can't simply capitulate and say: "Steady. Steady. Quieten down. From this afternoon we 
will switch to learning English with a well-known textbook and we will follow the procedure 
you seem to want. We will:

" teach in a coherent, systematic, and structured way." providing you with a detailed plan for 
the semester, for the week, and for the day so that you can preview and review your 
lessons.

Of course as teachers we must be attentive to our learners wishes and needs, that doesn't 
need saying on the dogme list. But the problem is, surely: how does the teacher convince 
learners that there is another way of learning a language that may be more enjoyable and 
effective than their own? It's a tough one - especially if the teacher doesn't speak the 
learners' language and comes from a different culture.

Dennis



	


	Group: dogme
	Message: 8557
	From: MCJ
	Date: Fr Mai 06, 2005 10:38 

	Subject: Re: Re: How''s yr Chinese? heritage language learning


	diarmuid_fogarty wrote:

> I was surprised to see Bill Templar's posting described
> as "transparently racist". I certainly doubt that this was the spirit
> in which Bill made those remarks.

Since you forwarded it from gisig, it was your posting, not his. I've 
just read it again and again, I sense a strong sub-text here against 
"heritage languages" and "ethnic identity" language learning, but since 
his response comes in a thread entitled "heritage languages", on that 
list, I can not judge the context.

> I understood his comments to be saying no more than "Chinese is on the
> up in the US because there are more second (and third and fourth...)
> generation Chinese people who wish to learn the language of their older
> relatives rather than because US citizens are showing much of an
> interest in other cultures.

We can speculate about Bill Templer, or we can speculate about Americans 
and their alleged indifference to other cultures, but neither topic has 
very much to do with Dogme.

> Omar has perhaps misinterpreted Bill's "so-called" as being a dismissal
> of "heritage languages". I, on the other hand, had interpreted it as
> being a dismissal of the classificatory label "heritage language" which
> could be interpreted as being condescending and quite possibly
> hypocritical.

OK. Heritage languages are the languages of immigrants to Western 
countries. One of the unfortunate facts of immigration is that would be 
immigrants, beside loosing their homelands and their extended families, 
are pressurized into "becoming" something else as a condition of 
acceptance. The virulence of this demand varies from country to country, 
but the flip side of it is that the immigrant, while being divested of 
his language and culture is, ultimately, never admitted to full citizen 
status in any land, and in many his children will be similarly stigmatized.

This is where resistance to heritage languages kicks in. By asserting 
the immigrants cultural legitimacy, heritage languages defy the host 
culture's insistence of moral and civilizational superiority. It has 
nothing to do with language learning or teaching.

As I mentioned earlier, motivation is a central factor in successful 
second language learning. While children are required to learn a second 
language at school, learning a second language that has some degree of 
relevance to themselves as human beings holds many benefits both to 
themselves and to the society at large. It does not mean that they are 
less valid as people and as citizens, quite the opposite.

Why someone wants to learn Chinese is really no one's business but the 
learner's. So long as they want to learn Chinese, then people will teach 
them.

When I was a teenager I knew a Texan girl who was from a Spanish 
speaking family. They were migrant farmworkers from somewhere in the Rio 
Grande Valley. Her Spanish was Tejano and her English was Chicano and, 
while bilingual by any measure, she was functionally illiterate and 
stigmatized because of her cross cultural status; rejected by an 
educational system that admitted only culturally legitimate people - 
mostly from xenophobia and related paranoia - she was destined for a 
life holding a short handled hoe while she was not toting small children 
about and roaming the country side in search of a $3 an hour job.

But this is anecdotal and worthless.

English teaching in America today, at least that teaching that we are 
interested in here, is mostly to immigrants and their children. Our 
attitudes toward these people will determine our effectiveness as 
teachers, regardless of our pet methodologies and our dogmatic beliefs 
in this or that theory of language acquisition.

Omar



	


	Group: dogme
	Message: 8558
	From: Stephen O''Sullivan
	Date: Fr Mai 06, 2005 11:20 

	Subject: RE: The empire strikes back


	The following phrase comes to mind: 'I'll pretend to teach, you pretend to 
learn'.

Placebos can work, however ... with or without a textbook ... and sometimes 
they can work when you yourself don't even know that what you're doing isn't 
'the real thing'.

And sometimes, what you think you're doing is 'the real thing', isn't 'the 
real thing' ... and vice versa ... if you see what I mean :-).

Another phrase might also spring to mind: 'Fools rush in where angels fear 
to tread'. Substantively applied dogme is not for the faint-hearted in such 
teaching situations and I would think it needs to be underpinned by a good 
deal of experience as well as confidence in the face of potential opposition 
in many possible guises.

This hits at a huge range of very interesting but controversial issues. So, 
what does one do in the face of such a dilemma? Avoid altogether? Try to 
subvert/convert? Bluff? Conform? Withdraw? Cajole?



	


	Group: dogme
	Message: 8559
	From: Diarmuid Fogarty
	Date: Fr Mai 06, 2005 11:39 

	Subject: Re: Re: How''s yr Chinese? heritage language learning


	>>> mcjsa@... 05/06/05 9:38 am >>>
Since you forwarded it from gisig, it was your posting, not his. I've 
just read it again and again, I sense a strong sub-text here against 
"heritage languages" and "ethnic identity" language learning, but since

his response comes in a thread entitled "heritage languages", on that 
list, I can not judge the context.

Ummm...no, I didn't, so, no, it isn't. I'm not even a member of gisig,
although I once was. In that time, I got an idea of who Bill Templar was
and, from drawing on that context, I just wanted to let you know that I
doubt his comments were meant to be interpreted as you interpreted them.
As Bill isn't a member of this list, it seemed a bit unfair labelling
his comments "racist" when he wasn't around to explain them.

Diarmuid
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	Group: dogme
	Message: 8560
	From: Diarmuid Fogarty
	Date: Fr Mai 06, 2005 11:41 

	Subject: RE: The empire strikes back


	"This hits at a huge range of very interesting but controversial
issues. So, 
what does one do in the face of such a dilemma? Avoid altogether? Try
to 
subvert/convert? Bluff? Conform? Withdraw? Cajole?"



Personally, conform a wee bit and then try to subvert/convert.
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	Group: dogme
	Message: 8561
	From: djn@dennisnewson.de
	Date: Fr Mai 06, 2005 11:51 

	Subject: Re: Re: How''s yr Chinese? heritage language learning


	Just for the record, I re-posted Bill Templer's article here, taking the view that many 
discussions about language and language teaching and learning can have relevance as 
input to dogme discussions.

I did think of posting remarks made on this this list to the gisig list, but judged that that would 
get over-complicated and unmanageable.

Dennis



	


	Group: dogme
	Message: 8562
	From: djn@dennisnewson.de
	Date: Fr Mai 06, 2005 11:59 

	Subject: RE: The empire strikes back


	Dairmuid writes as his answer to a list of alternatives offered in how to react to an unshared 
perception of learning and teaching (my formulation, not Diarmuid's):

"Personally, conform a wee bit and then try to subvert/convert."

I'd change that slightly to describe my own position:

"Conform at first and then try to convince/convert/subvert."


Dennis



	


	Group: dogme
	Message: 8563
	From: Tom Smith
	Date: Fr Mai 06, 2005 12:18 

	Subject: Re: The empire strikes back


	The article in Asian EFL Journal certainly raises interesting issues for 
teachers involved in what is described as 'export education'.

According to NZIS statistics (unfortunate acronym, that) 80% of international 
full fee-paying students entering New Zealand are Asian, so it follows that 
most of the classes are made up of mostly Asian students. 

You would imagine that someone would have had the foresight to involve the 
English teachers in some kind of inter-cultural briefing regarding the possible 
learning styles that the students might be used to, and what expectations they 
might have of learning English in New Zealand.

The conclusions of this article seem to be that this is not the case. But the real 
problem, according to most of the students interviewed in the study, seems to 
be the quality of the teaching and the perception that the teachers are not 
sufficiently experienced.



	


	Group: dogme
	Message: 8564
	From: Mary-Jane Smyth
	Date: Fr Mai 06, 2005 3:02 

	Subject: Re: Re: The empire strikes back


	With regard to teaching Asian students in Australia.

Some of these students are young adults who are forced by their
parents to leave their home country to study a subject that doesn't
interest them and/or to remain overseas until they reach a certain
level of English.

Some students have difficulty adapting and experience a lot of stress
because they are away from their families and friends, sometimes with
very limited resources and usually under a lot of pressure to succeed.

Mary-Jane



	


	Group: dogme
	Message: 8565
	From: Daniel Tourt
	Date: Fr Mai 06, 2005 3:47 

	Subject: RE: The empire strikes back


	It may have been the quality of the teaching that the report was criticising, but let’s not hide our heads in the sand that all is sunshine and lollipops as far as student attitudes to dogme go.

I think this hits on something that we tend to (want to) forget - we are in a business here, with paying clients who expect a certain service. OK, so if you take your car to a mechanic you don't then tell them how to fix it, but by the same token, if you feel that the mechanic isn’t really doing anything, just seems to be tinkering aimlessly until that knocking noise kind of disappears, well you feel a bit ripped off.

We HAVE to be convinced that we are right in our ideas, of course we do, and I also think we have to be stubborn in using them, but how well does dogme work with unwilling participants? If half the course is spent convincing/cajoling/insisting - whatever you want to call it - the student can that be justified? The conform at first then convince (sneaking it in through the back door using a sugar pill) method is probably the preferred method of most teachers – but if we are really so convinced, why should it be?

I am thinking here of the reality of MY situation (I’ve got absolutely no knowledge of Asian learners in NZ), where a lot of students are, in my opinion, un-motivated (they come and do a course because they think they should and then expect to have English poured into their heads - not surprising, considering the PR drivel they were spun before parting with their cash), and do 2 hours a week, for perhaps 20 weeks (missing two or three), once a year. So they approach the course with no REAL idea of what they want, and when it seems that the teacher doesn’t have one either, they tend to get a bit miffed.

I think my point is, I’m a bit fed up of the conform/convert method, but can’t see a way out (unless DOGAWAY really does get published, I suppose) withou enforcing my own iodeas and viewpoints of teaching and learning (surely an anti-dogme thing to do) onto the students.

Like I said above, I think our biggest obstacle (challange?Learning potential? Whatever) is working out, and helping students work out what they really want and how we can help them go about achieving it. I don't think we even really teach English most of the time(that just happens) but rather learning and motivation. That's it, I'm no longer an English teacher, I'm an M & L Technician. I'm gonna get some business cards printed.....



Sorry for the waffle. Hangovers do that to you.



Dan
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	Group: dogme
	Message: 8566
	From: MCJ
	Date: Fr Mai 06, 2005 4:11 

	Subject: Re: Re: How''s yr Chinese? heritage language learning


	Diarmuid Fogarty wrote:

> As Bill isn't a member of this list, it seemed a bit unfair labelling
> his comments "racist" when he wasn't around to explain them.
> 
> Diarmuid

Unfair? No. I don't think so. You posted it so you should defend it. But 
again, I don't really want to discuss him. I don't know him from Adam 
and I was only reacting to something that he said.

Perhaps you could tell us how his posting might be relavent to this 
list? Why did you forward it?

Omar



	


	Group: dogme
	Message: 8567
	From: MCJ
	Date: Fr Mai 06, 2005 4:16 

	Subject: Re: Re: How''s yr Chinese? heritage language learning


	djn@... wrote:
> Just for the record, I re-posted Bill Templer's article here, 

Thanks for clearing that up. Apologies to Diarmuid for the repeated 
misattribution.

> I did think of posting remarks made on this this list to the gisig list, 
> but judged that that would
> get over-complicated and unmanageable.

Indeed. If people are interested in this here, they will discuss it 
here, but so far, there has been little response here to the issue.

Omar



	


	Group: dogme
	Message: 8568
	From: djn@dennisnewson.de
	Date: Fr Mai 06, 2005 4:35 

	Subject: RE: The empire strikes back


	Daniel,

I suppose the fact is that the issues raised by the article about Asian learners of EFL in New 
Zealand are by no means dogme problems alone. As soon as you leave the model of 
teaching and learning where the learners just sit down and do what they are ruddy well told 
or else, as soon as the teacher starts trying to find out how learners see things, how they 
feel, think, what they want teaching becomes far more demanding and complex.

The report also says that the Asian students found some teachers outstanding. It does not 
say that these teachers taught grammar and translation from textbooks, and the students' 
perception of whether teachers cared about them or not was crucial.

Remember the examples of bad teaching that were quoted - spending the whole of one day 
on one structure and passing a dirty old teddy bear around the group day after day and just 
talking, talking, talking.

For me the general problem remains, as Diarmuid and others have pointed out: the difficulty 
of teaching in the light of your convictions if such as approach is rejected by the learners and 
not supported by the system, the structures within which you work.

Dennis



	


	Group: dogme
	Message: 8569
	From: Diarmuid Fogarty
	Date: Fr Mai 06, 2005 5:46 

	Subject: Hamlet says...


	To follow your analogy, Dan, when I take the car to a garage for its
MOT, I hand over a stack of cash in order to get the certificate that
enables me to drive it legally. On one occasion, the garage refused to
give me the certificate until work had been done. Now, I could have
insisted that I had paid for the certificate and that that was all I
wanted. I doubt it would have got me very far. They were under the
impression that I was paying them to ensure that my car was roadworthy.
I was under the impression that I was doing what needed to be done. 

Similarly, the students pay to pass an exam (worst case scenario). The
problem is that they're not going to pass the exam unless their English
is up-to-scratch. How do we get their English up-to-scratch? Lecturing
them about grammar? Sitting them in silence and giving them lists of
words to learn? Making them do endless past papers and lecturing them in
between on their failings? 

I don't think that unmotivated students are going to learn more or
become more motivated just because I open a coursebook and teach in a
style that I do not believe in. I think that there exists some research
(if thats your thing) which seeks to prove that teachers CANNOT teach in
a style that is incompatible with their beliefs about teaching and
learning. So, the alternative is to try and persuade people to do it my
way.

I certainly don't spend half a term conforming, convincing, cajoling or
insisting. I spend about a week doing activities that are designed to
build some sort of group identity and reflecting on learning preferences
and teaching preferences. I state my ideas about language/learning and
ask for tolerance and patience. I try to ensure that there are familiar
things along the way: insistence on attendance, regular homework,
feedback on language, words that come up in context are noted onto the
WB for people to write down. At the start of the year, I may tell people
to write things into their books. I may draw attention to expressions or
grammar that might turn out to be useful in IELTS. As we get closer to
the exam, I give over a bit more time of the week to more
teacher-fronted lessons where I can lecture about the structures used in
English academic writing. 

In the last three years, I have had feedback two students who were not
happy with their lessons and who thought I was a bad teacher. Prior to
that, I had negative feedback from some three or four students from one
class. When I tried to address this by thinking, "Ah f*** it, I'll just
Do The Book," the feedback was (almost verbatim) "Lessons now more good
than before." Lessons had become, "Right; finished exercise two? Let's
look at the answers. No.1, Jim; no. 2, Anne; no.3 Bill etc etc Right,
now do exercise three." I lasted about a week.

Now I am more dogmatic, if not necessarily dogmetic. I avoid the
coursebook like the plague. I encourage people to use the language to
talk to each other. Texts are brought into the classrooms (usually
culled from newspapers) and are used as lead-ins to discussions. I play
games that are nabbed from resource packs. I set inordinate amounts of
writing. Corrections are done by peers typing classmates' work into the
computer with input from me. These are then e-mailed to the original
author for comparison. We watch films. We listen to the occasional song.
We go out to museums and then talk about them. I asked this class what
they made of the comments from the article. Unanimously, they said that
they preferred the less strict, UK style. They claimed to have felt
utterly alienated in their home classrooms. They spent time sleeping,
eating crisps, doodling and talking to friends. They felt that they
learnt nothing other than grammar and huge swathes of vocabulary. They
recognised that they didn't know how to use the language and that the
vocabulary was long gone. They suggested either that teachers in New
Zealand were absoultely dire or that the students were very lazy.

Forcing anything on your students might be very anti-dogme. Is it any
less anti-dogme to allow things to be forced on you? (Come to think of
it, dogme -as in the 10 commandments- has nothing to say on this).
Dogme, as defined by this list, would probably echo Polonius' advice:
"This above all: To thine own self be true, and then, it must follow, as
the night the day, thou canst not be false to any man."

Diarmuid
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	Group: dogme
	Message: 8570
	From: Tom Smith
	Date: Fr Mai 06, 2005 8:32 

	Subject: Re: The empire strikes back


	Is there anyone on this list currently teaching Asian students in New Zealand?

If so, you might care to comment on this article. Is it true that New Zealand is 
really just a great big Inlingua or International House?



	


	Group: dogme
	Message: 8571
	From: lamarea lamarea
	Date: Fr Mai 06, 2005 10:17 

	Subject: RE: The empire strikes back


	how about,,,,?

start out with dogme, go back to conformity, and then bring them little by little back into dogme,,,you won´t have to convince them,,,they will convince themselves,,,

melinda soltysiak


djn@... wrote:
Dairmuid writes as his answer to a list of alternatives offered in how to react to an unshared 
perception of learning and teaching (my formulation, not Diarmuid's):

"Personally, conform a wee bit and then try to subvert/convert."

I'd change that slightly to describe my own position:

"Conform at first and then try to convince/convert/subvert."


Dennis
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	Group: dogme
	Message: 8572
	From: twocentseltcafe
	Date: Sa Mai 07, 2005 5:29 

	Subject: Re: The empire strikes back


	Hiya,

Scott's original post mentioned he came across this article in 
Taiwan. I taught in Taiwan from '95 to '99, am *curently* teaching 
in Taiwan, and really hope (God willing) to return to Taiwan after 
my wife and I get our PhDs (starting in the Fall! yay! finally!) I 
have in fact read this article before, and I liked it so much that I 
linked to it on my website: 
http://www.geocities.com/twocentseltcafe .

The key point is not the *textbook* per se, it's the *preparation 
time* (which the students view as a sign of.. something similar to 
respect for their welfare) and the students' right to preview the 
material. 

Where does dogme stand on those two points? The second one is 
slightly more intriguing.

I'm back. I promise I won't discuss that nation in the Middle East 
or that guy from Brazil. ;-)



	


	Group: dogme
	Message: 8573
	From: djn@dennisnewson.de
	Date: Sa Mai 07, 2005 8:48 

	Subject: Re: Re: The empire strikes back


	Welcome back, Twocents.

The main trouble I would have with the students having the right to preview material is that it 
implies that 'doing' the material = learning English, that learning English means dealing with 
a certain number of pages. On the other hand, if the students, for whatever reason were 
dissatisfied and unhappy if they weren't allowed to preview I'd try to devise a way of making 
that activity purposeful.

I'm not sure if the preparation time you mention is teacher preparation time or student 
preparation time. If it is the former, I'd try to think of convincing ways of getting across that 
the time spent at school and university as well as my previous teaching experience were all 
part of my preparation for any given lesson.

Dennis



	


	Group: dogme
	Message: 8574
	From: twocentseltcafe
	Date: So Mai 08, 2005 7:56 

	Subject: Re: The empire strikes back


	> The main trouble I would have with the students having the 
> right to preview material is that it 
> implies that 'doing' the material = learning English,
> that learning English means dealing with 
> a certain number of pages.

As I have told my students, there are really only three types of 
students in a language class:

A) Those who want to learn the language.
B) Those who want to make a good grade (these are separate 
and distinct from students in Column "A").
C) Those who don't really care about "A" or "B".

My exp. has been, in a class of 50 or so, maybe 40 are of 
column "B", maybe 5 are of column "A", and again 5 are of 
column "C". It is the column "B" students -- the vast majority of 
the class -- who clamor to preview the material. The column "A" 
students do not disagree because they know they will study it either 
way, and the column "C" students do not disagree for obvious 
reasons. :-)

The students in column "B" WANT to "do English" (to use your words). 
They want to deal with a certain number of pages; they want a 
predictable grammatical and lexical horizon, so that they can study 
hard what has been given to them, and make a good grade.

Here I should make another point.. something more Applied 
Linguistics-ish.. but I beg forgiveness, since I am feeling mentally 
sluggish this muggy Sunday afternoon. Another day. :-)

> On the other hand, if the students, for whatever reason were 
> dissatisfied and unhappy if they weren't allowed to preview 
> I'd try to devise a way of making that activity purposeful.

This is intriguing. How do you.. or, how does one know if the 
material is purposeful or not? How do we define purposeful?

It sounds to me (though I may be wrong) like you may be thinking on 
the same track as a Stevick paper that was recently cited on another 
list. Go here: 
http://www.cetesol.org/stevick.html
..and look for "Can We Afford to Be Relevant?"

> I'm not sure if the preparation time you mention is teacher 
preparation time or student 
> preparation time. [snip]

For the record, I was talking about teacher prep time. :-)



	


	Group: dogme
	Message: 8575
	From: djn@dennisnewson.de
	Date: So Mai 08, 2005 9:52 

	Subject: Re: Re: The empire strikes back


	Dear Twocents,

(Just before I dash off on a long drive),

You ask:

"How do we define purposeful?"

Honestly, I'm not over-concerned with defining, I just want activities to be (purposeful).

In the CR context (I hate that abbreviation for classroom, but it seems to be in vogue) I 
simply mean that the aim must be to use approaches, activities, methods that produce the 
required results, whether that be increased fluency, improved accuracy or better grades.

Thanks for Stevick URL. I must go back there.


Dennis



	


	Group: dogme
	Message: 8576
	From: Jay Schwartz
	Date: So Mai 08, 2005 1:18 

	Subject: Re: A look at books (Re: The empire strikes back)


	I'd like to pick up on the students' comments about the right to "preview"
the material. While the students concerned were speaking of previewing
lessons and upcoming material, it began me thinking among more general lines
or coursebook selection.

In most EFL markets there is probably a wide selection of coursebooks for
every level. Although the content and inherent methodology might vary from
series to series or publisher to publisher, the fact is that most
coursebooks have become fairly homogenous. Some "program designers" might
say it really doesn't matter which coursebook students use and base their
selection on past teaching experiences with the material or publisher
marketing spiels or spiffs. Nevertheless, other than through a traditional
needs analysis which might include coursebook related items, no real input
in considered from the students themselves who will be working the material
in the future. If coursebooks are so homogenous, why shouldn't students be
given the choice, from the very first class, to have a look at them and then
decide collectively which seems more appealing or motivating. If coursebooks
(as opposed to real language) are such an integral part of some curriculums,
so much so that entire syllabuses are drawn up around a the use of a
coursebook, surely future students on these courses should have some say in
the matter. Moreover, since in some schools the use of a coursebook is tied
to the marketing of a course, this might even suggest a lack of transparency
with respect to marketing practices and all things "quality" related.

In real life, before we buy a book, we tend to look at the front cover, flip
it over and check out the back cover, skim through a few pages and perhaps
even read a few lines, before we proceed to buy it. We do this, of course,
to see if the book sparks our interest or perhaps for fear or making a bad
purchase. (This, by the way, is usually my intro to teaching students how to
skim). Unless the course is custom made for a particular class, and let's
face it with large schools or schools chain they're not, students make the
decision to sign up based on the school's credibility (sometimes in
proportion to the size of its marketing budget), and a brief course
description. In the case of exam related classes, I think in my experience
it's even worse. Probably the majority of students are conditioned, through
their other academic experiences, to just show up to class, open their
mouths and have a book list shoved down their throats. However, we all know
of cases where unfortunately 1/3 the way through the class the students
realize how boring the coursebook is or how much they can't relate to the
topics, themes, etc. Seems a bit de-humanizing to me on many levels for
students not to be given this choice or the opportunity to offer their
input. At the very least, in terms of consumerism.

Practical considerations notwithstanding, I think it would be very
motivating and empowering for students to be able to have some input into
the material they'll going to use. This goes back to allowing students to
bring their own material into the classroom; something they can really get
excited about.. In fact, I think it would go along way in terms of
personalizing their learning experience and might even offer some
interesting ice-breaking tasks for students. Teachers at the very least who
are handed a syllabus before they even meet their students might gain
tremendous insight into their students interests, personalities, etc. In
this sense, at least for one class, the coursebook actually becomes a
resource for language production as opposed to just material. Of course in a
DOGME sense there are better ways of getting to know your students on the
first class than just "let's have a look at this material". And of course if
left with no alternative, we can always just adapt and personalize the
coursebook for our students. But I think giving the students the choice of
material they'll be using is a point that has been sorely missed in many EFL
classes. In fact, I wonder how far the actual specifics related to choosing
one coursebook over another are really factored into most needs analysis
these days, especially in the EFL markets I'm alluding to.

- Jay

Sorry for the long-windeness of this post.



	


	Group: dogme
	Message: 8577
	From: Jay Schwartz
	Date: So Mai 08, 2005 1:30 

	Subject: Re: A look at books (Re: The empire strikes back)


	Jay wrote: "Sorry for the long-windeness (winded-ness) of this post."

- and sorry for the typos and poor editing. Too much Bailey's in my coffee
apparently .. or perhaps just too dizzy from the height of my soapbox.

- Jay



	


	Group: dogme
	Message: 8578
	From: Diarmuid Fogarty
	Date: So Mai 08, 2005 1:33 

	Subject: Re: Re: The empire strikes back


	Of course, the students are not the only "stakeholders" in education.
While the vast majority of them may be content to "do" English, the
other interested parties might not share this goal. In particular, the
universities in the UK, NZ etc who expect students to get certain bands
in IELTS in order to contribute fully to university life. Likewise,
parents who have shown an interest have asked for reports on their
offspring's "progress in English" rather than progress towards IELTS
5.0/5.5/6.0 etc. Not to mention the fact that I didn't get into
education in order to help people pass an exam. Indeed, is it
pedagogically sound to teach to an exam? The current consensus in
education would seem to favour a rejection of this goal.

So, in a classroom where most people fit into twocents' Group B, I would
prefer to win them over to a more active role in language learning
rather than just comply and giv'em what they want. How do you do this?
Well, I think it's important to use whatever means you can -
personality, pep talks, humour etc all have a part to play. The point
being that simply giving them stuff to preview does not guarantee that
they will know how to use the same stuff some months later when they go
into the IELTS exam hall. I use Sue's idea of writing up class reports
and handing them out on a regular basis. Whenever it is possible to
refer back to thee sheets or the language used in them, I do. The sheets
can also be used to capitalise on the shared experience and introduce
new language (which I put in bold). Thus, preview is substituted with
reviews. Purposeful? I dunno. But they get a chance to read what I
thought went on in the lesson. Again, the use of humour often gives them
a purpose for reading. 

Before Sue made this suggestion, I felt that dogme was a bit too light
on its feet and needed Something Else. Sue's idea was just the thing.
Students know that I do very little preparation before the class but are
highly appreciative of the work I do AFTER the lesson. On Friday when I
discussed the NZ paper with my upper intermediate class (who are the
kind of students who are happier when playing than when studying), they
said that they felt the records of classes were more useful than
coursebooks or photocopies. They are far from being model students in
many respects.

One of my students from the Advanced class has written a very long
response to the NZ paper which I will ask her permission to forward on
to this list. Incidentally, she has just turned eighteen and is a prduct
of the Chinese educational system. She is exceptional in many regards -
as I think will become clear if she allows me to forward her message on.

Diarmuid

>>> twocentseltcafe@... 05/08/05 6:56 AM >>>


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or
opinions presented are solely those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is strictly prohibited.

********************************************************************************

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8579
	From: twocentseltcafe
	Date: So Mai 08, 2005 2:45 

	Subject: Re: The empire strikes back


	Hello,

> I use Sue's idea of writing up class reports
> and handing them out on a regular basis. Whenever it is 
> possible to refer back to the sheets or the language
> used in them, I do. The sheets can also be used to 
> capitalise on the shared experience and introduce
> new language (which I put in bold). Thus, preview 
> is substituted with reviews. 

My internet connection is horribly slow and unpredictable. I often 
have to click a link several times before I can get it to display.. 
and ditto for posting to the list :-) .. SO.. since searching would 
be a bit of a pain.. could you either explain in great detail what 
you are talking about (what you actually do.. every detail) in the 
quote above, AND/OR tell me the exact message number in which Susan 
explained it all?

..and BTW, you mentioned a student who is a product of the Chinese 
sytem.. I'm not quite sure of the intent of that reference.. there 
are many aspects of the Chinese sytem that I like.. and some I 
loathe...

..but many thanks!



	


	Group: dogme
	Message: 8580
	From: Shiralee Matthews
	Date: So Mai 08, 2005 3:20 

	Subject: Re: The empire strikes back


	I've only just joined this group so forgive me if my points seem old
hat to you but on reading the article the section that stood out for
me was..

"There is a kind of mentality that language teaching is an easy job as
long as one can speak the language. Being a native speaker is seen as
a license to teach. As a result, language schools in New Zealand
employ many TESOL practitioners who have not received adequate
professional training. Language schools are often reluctant to employ
highly qualified, competent and experienced English teachers. In this
way schools can achieve optimal profits by recruiting and retaining
the services of the lowly paid teachers."

I've been teaching for five years and just about everything I've
learned about language has been through teaching it - and teaching
using a coursebook (so shoot me!). In my experience this is how all
teachers start nowadays. I'm sure there are people who were taught
grammar at school (I'm British, so I can't speak for other educational
systems) but they seem a rarity. Given this and that language schools
mostly exist to make a profit, and inexperienced teachers are cheaper
than experienced ones (though generally not by much), is it really
surprising that some students were dissatified? Inexperienced
teachers are unlikely to have the knowledge of their Asian
counterparts (who themselves have probably learned English as a
second/foreign language) and are being asked to teach using a
'methodology' which requires experience and knowledge. Seems like a
no-win situation to me, and one which leads to the potentially good
teachers moving on and the 'less engaged' teachers staying.

On a different note, maybe this is the market that Dogway is looking
for.

Shiralee



	


	Group: dogme
	Message: 8581
	From: Tom Smith
	Date: So Mai 08, 2005 8:41 

	Subject: Re: The empire strikes back


	I agree with your choice of snip, Shiralee. The term `TESOL practitioners' can 
be misleading, because it has a certain professional ring to it although in 
reality anyone who has completed a four-week CELTA course can claim to be 
a `TESOL practitioner'.

Of course, the training programmes offering such courses are at pains to point 
out that the CELTA (or equivalent) is only an introduction to English language 
teaching, but many language schools express things differently: `All our 
English teaching staff are fully Cambridge qualified'.



	


	Group: dogme
	Message: 8582
	From: Marianne Dorléac
	Date: So Mai 08, 2005 9:40 

	Subject: Re: The empire strikes back


	Scott Thornbury <sthornbury@...> a écrit :
On the subject of China, I was handed an article while I was in taiwan 
recently, which is available on the internet 
(http://www.asian-efl-journal.com/04_ml.html), and which makes salutory 
reading for dogmetists.
The writer researched the causes of dissatisfaction among Asian students 
regarding their EFL experiences in NZ, and identifies one of the main 
problems as being "the interactive or spontaneous teaching approaches, which 
were deemed incompatible with Asian students' conceptualization of what 
constitutes good learning and good teaching".



MD : yes, expectations can be a barrier to learning. We all have a preconceived idea of what good teaching is. Even here, in Europe, we don't have the same ideas about education ! Thus, we must not be surprised that asian students are at a loss with our "dogmatic" teaching. To prevent this, I usually take one full lesson talking with them about it, their expectations, what they consider as "good teaching" and why. I do this in English whenever possible. I tell them I won't use a text book and explain why. I tell them I do think about each lesson in advance but adapt to *their* learning too. I explain objectives before each activity, or even during the activity, at least at the beginning of the course, to make sure they are fully aware of their learning taking place.

Marianne Dorléac













---------------------------------
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	Group: dogme
	Message: 8583
	From: Steve Walters
	Date: Mo Mai 09, 2005 8:10 

	Subject: RE: Re: The empire strikes back


	Tom said....



"Of course, the training programmes offering such courses are at pains
to point 
out that the CELTA (or equivalent) is only an introduction to English
language 
teaching, but many language schools express things differently: `All our

English teaching staff are fully Cambridge qualified'. "



While that is the case I am sure with some school, those within the
English in Britain Accreditation Scheme, run by the British Council for
English UK, are restricted to using the words "fully qualified" for
staff at Diploma level and above.



Sorry no dogme content!











Steve Walters

Academic Director



NILE 10TH Anniversary in 2005 - Join us in celebrating the success of
the last 10 years



Norwich Institute for Language Education

82 Upper St Giles St

Norwich NR2 1LT

Phone 44 (0) 1603 664473

Fax 44(0) 1603 664493

www.nile-elt.com <http://www.nile-elt.com/> 



NILE's teachers' courses are eligible for Comenius funding

________________________________
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	Group: dogme
	Message: 8584
	From: twocentseltcafe
	Date: Mo Mai 09, 2005 8:34 

	Subject: dogway: the intermediate link


	.. going back to my earlier comments about my cruddy Internet 
connection, there are I suspect at least two different terms for am 
intermediate species..in the evolutionary chain b/w one species and 
another.. and if i had a good connection, I could find those terms 
in 2 to 5 minutes, insert them into this post, cross my arms smugly, 
and act as if I'd remembered them all along... :-)

However... my real point is this: when I raised the "Column B" 
objection, at least two people said their strategy would be to use 
moral suasion.. :-) to persuade the Ss that the dogme technique is 
not only valid but perhaps even superior.

In the real world, I'm not quite sure that dog will hunt. It really 
all depends too much on the persuasiveness and even the personality 
of the teacher.

I suggest that if you ever do put together a dogway text, you also 
include an entire section OR a set of exercises within each chapter 
that is comprised of a wading-pool-version for those who either are 
too timid or have students too timid to dive in.. the section would 
be a.. hmmm.. what's the term? what are those two terms? a link :-) 
The wading pool version would retain some vestigial non-dogmetic 
elements. Think of them as swim fins, or training wheels, if you 
will. 

That is a real-world solution, IMHO. Your "I would persuade them" 
replies are pefectly fine for you, of course, but you have to admit 
that this tactic may not work for many and many a poor soul not as 
gifted at persuasion. Moreover, many Ss might be nore comfortable 
swimming in the shallow end for a while before venturing into deeper 
waters. :-) It is not unusual for people to prefer step-by-step 
change ovr sudden, traumatic transition. Finally, it just leaves the 
reader (the teacher, in this case) adrift. I really think that the 
only people who could carry out a successfully persuasive defense of 
dogmetic techniques would be exp. dogme teachers.. which many 
readers would NOT be..

Sorry if this point has been covered before, but no one mentioned 
it. :-)



	


	Group: dogme
	Message: 8585
	From: Stephen O''Sullivan
	Date: Mo Mai 09, 2005 10:37 

	Subject: RE: dogway: the intermediate link


	From the teacher angle, it's interesting that there's been quite a bit of 
mention in the 'Empire Strikes Back' thread about characteristics of the 
person (the teacher) practising a dogme approach.

What teaching characteristics are important? And are they more so than in 
non-dogme approaches?

e.g. confidence underpinning personality, experience underpinning confidence

Then there's motivation, energy, interest ... what else might be added, I 
wonder?

Steve
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	Group: dogme
	Message: 8586
	From: Diarmuid Fogarty
	Date: Mo Mai 09, 2005 11:59 

	Subject: My student''s reaction to the article


	THIS IS MY STUDENTS REACTION TO THE ARTICLE SCOTT REFERRED US TO:

I have read up the whole article apart from the discussions part and found 
it a very interesting reading, because some narratives in the survey made by 
the Asian students (I think mostly by the Chinese students) are so 
realistic, some of which are exactly the same as what I heard from students 
I know and even shared by myself at the moment or once at a time. I believe 
that it is not a problem only existing in New Zealand, but a common problem 
existing everywhere including England, and right here in City College.

The point I do agree with the students who feel unsatisfied with the school 
teaching is that some English teachers are not of decent quality, from the 
experiences I had with some of the replacements. I¡¯m sorry to point out, 
some of them lacked profession whereas some lacked dedication and some 
lacked both. I think most of the teachers just regard teaching as a job they 
have to do to live on, I¡¯ve seen very few teachers who are really 
interested in education ..., so it¡¯s not 
surprising to see teachers who are not into teaching and then cannot teach 
properly. However, I¡¯m still astonished to hear that there are non-native 
speakers working in this field in New Zealand and some teachers can¡¯t 
explain English grammar! I think this is what some people in New Zealand 
should pay attention to and work hard on to make the export education 
industry effective and responsible, if it is true.

Nevertheless, there are also many points made by the students I can¡¯t agree 
on, such as complaints about the course book, interactive teaching approach 
and the learning expectations of IELTS. Their thoughts and attitudes towards 
the course book and interactive teachings are obviously indefensible, that I 
don¡¯t want to spend much time arguing. But I understand their feelings, 
because they were accustomed to have course books and input of knowledge by 
teachers in China, without which they¡¯re not assured a sense of secure and 
therefore, have an artificial feeling that they hadn¡¯t learn anything. 
Another thing is that language learning is different from other subjects and 
most of the time, learners gain the knowledge subconsciously and 
effortlessly, this is something that many Chinese students, who were trained 
to make an effort to solve a complicated problem, are not aware of or tend 
to forget, I suppose. As for the IELTS exam, it¡¯s a massive burden for too 
many international students, who want to get a qualification aboard. I think 
those who only focus on achieving IELTS score and those who intend to 
achieve a score they need before their English can really be on that level 
are short-sighted and idealistic. I¡¯m curious about how they can cope with 
their further studies which require far more English than IELTS, if they are 
not competent enough. I suspect if their goals are simply to add some silly 
stuff in their CV, instead of adding some real values into their brains, 
perhaps they are doing the right thing!



WHEN I ASKED WHETHER TEACHERS OR STUDENTS SHOULD ADAPT, SHE REPLIED:

In answer to your question, I think teachers should stick with their own 
teaching styles, which they are most good at and believe most effective. The 
first reason is that it's easy for students to change their learming styles, 
but difficult for teachers to change their teaching styles, by which I mean, 
in classrooms, students are passive compared to teachers. Their performance 
could be different, but one thing is certain, that is they all follow 
teachers' thoughts and instructions. During this process, students must 
would get in touch with different teaching styles and like some of them, so 
that they would adapt to those teaching styles they like, ableit different 
from what they used to have.
( above opinions only apply to the situation when there are good teachers 
and also good students, because bad teachers won't be accepted by students 
anyway, whatever their teaching styles are, similarly, bad students are not 
adaptable, they are too rigid to learn things including learning style.)

The second reason is that efficiency should be the criteria. Good teachers' 
teaching styles must be those they believe to be effective and indeed 
effective. Why to change it into something they are not good at and also 
haven't been proved effective? Suppose I were a good teacher, I would 
introduce my teaching style to my students, if they were good, they would 
change, if they were bad,they were not gonna learn much anyway, whatever my 
teaching style is. Moreover, students may be accustomed to their native 
teaching style, but if you ask them if they like it, the answer probably 
would be NO, at least for Chinese students.

My views are very idealistic, because there're always bad teachers and bad 
students in reality, and the teaching process depends on both of them, 
that's why pedagogy is so complicated. It's easy for me to say, but are hard 
to do! So far I'm only happy to be a student.



********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or
opinions presented are solely those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
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printing, or copying of this e-mail is strictly prohibited.

********************************************************************************

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8587
	From: Diarmuid Fogarty
	Date: Mo Mai 09, 2005 3:51 

	Subject: Re: The empire strikes back


	I can't tell 2c where Sue mentioned the things she does in her class,
but I can refer him to the examples that are in the files section of the
group. Basically, the idea is to have your dogme moments in class and
then write up a report of the class - or ideally sit back and let the
students do the same. The aim is to recycle vocabulary, put it in
context, remind people of what happened, inform absentees, fill in the
gaps for people who drifted off etc etc etc. As mentioned previously, as
well as recycling class vocabulary, you can use the reports to input
further new vocabulary if you think it worthwhile. 

The "student product of Chinese edu system" reference carried no hidden
intent, I assure you. That said, I would be interested in hearing more
about the "many" aspects that you liked and the "some" that you didn't.


Diarmuid



********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or
opinions presented are solely those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is strictly prohibited.

********************************************************************************
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	Group: dogme
	Message: 8588
	From: twocentseltcafe
	Date: Mo Mai 09, 2005 4:05 

	Subject: Re: The empire strikes back


	Hiya,

Okeydoke, I'll look in the files section. :-)

I was shooting from the hip when i said there were "many" aspects of 
the Chinese sytem I admire and "few" I loathe. I had never actually 
counted them. :-) But.. here's a two-minute take:

The admired and loathed are sometimes the same thing to different 
degrees. Forex, I love the attitude of.. here comes crappy 
romanization .. hao shue bu jian or good study never quits or 
something similar. The students, even the column "B" ones, often 
have a level of dedication I never saw in the States as a student. 
They sincerely care about the results of their studies, even if 
sometimes all they care about is passing test X. Their dedication, 
devotion and sincerity in this regard are inspiring.

However, there is an ugly side. Much of this attitude is simply a 
result of beeing steeped in in values that are largely Confucian. 
In some cases, however, this attitude has been supplemented by 
punishment from teachers that would be legally actionable in the US. 
Parents also can be more than a little brutal.

As I posted long ago, a significant number of students have honed 
their memorization skills to a very admirable degree. I know all 
good MATESL grads should look down their noses at brute-force, 
mechanistic, decontextualized memorization, but.. it simply works, 
at least certainly for vocabulary.

Oops i gotta go.. is that enough for now?

-- In dogme@yahoogroups.com, "Diarmuid Fogarty" <dfogarty@c...> 
wrote:
> I can't tell 2c where Sue mentioned the things she does in her 
class,
> but I can refer him to the examples that are in the files section 
of the
> group. Basically, the idea is to have your dogme moments in class 
and
> then write up a report of the class - or ideally sit back and let 
the
> students do the same. The aim is to recycle vocabulary, put it in
> context, remind people of what happened, inform absentees, fill in 
the
> gaps for people who drifted off etc etc etc. As mentioned 
previously, as
> well as recycling class vocabulary, you can use the reports to 
input
> further new vocabulary if you think it worthwhile. 
> 
> The "student product of Chinese edu system" reference carried no 
hidden
> intent, I assure you. That said, I would be interested in hearing 
more
> about the "many" aspects that you liked and the "some" that you 
didn't.
>



	


	Group: dogme
	Message: 8589
	From: Fiona
	Date: Di Mai 10, 2005 1:12 

	Subject: Re: The empire strikes back


	Perhaps a tenuous link (pardon the pun), but this story seemed to come 
at a very coincidental time.....

http://www.guardian.co.uk/international/story/0,3604,1479492,00.html


fiona



	


	Group: dogme
	Message: 8590
	From: Daniel Tourt
	Date: Mi Mai 11, 2005 6:26 

	Subject: Re: Hamlet says...


	Diarmuid Fogarty <dfogarty@...> wrote:
"Similarly, the students pay to pass an exam (worst case scenario). The
problem is that they're not going to pass the exam unless their English
is up-to-scratch."

Not sure I fully agree there. Am I the only one who has had students who have somehow passed the exam and still seems petrified by phrases such as "How are you?". As for the lower level, buy-a-certifcate exams - suffice to say an examiner trainer once said to me, when I suggested that a KET candidate couldn't grunt up to scratch "You have to remember, we are in competition with Trinity here".



"How do we get their English up-to-scratch? Lecturing
them about grammar? Sitting them in silence and giving them lists of
words to learn? Making them do endless past papers and lecturing them in
between on their failings?" 


Obviously not, or else we wouldn't be here (this newsgroup, I mean, not on earth). But how we actually DO go about it exactly is surely why so many people jabber on so much on this newsgroup - We aren't 100 per cent sure, and to think we hold the key (to ALL students in ALL situations) would be arrogant and dangerous, no?


"Dogme, as defined by this list, would probably echo Polonius' advice:
"This above all: To thine own self be true, and then, it must follow, as
the night the day, thou canst not be false to any man.""


Yes, but he got stabbed behind the aras.



Dan



---------------------------------
Do you Yahoo!?
Yahoo! Small Business - Try our new resources site! 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8591
	From: Adrian Tennant
	Date: Mi Mai 11, 2005 6:42 

	Subject: Re: Re: The empire strikes back


	Two cents wrote:

> The students, even the column "B" ones, often have a level of 
dedication I never saw in the States as a student. They sincerely care 
about the results of their studies, even if sometimes all they care about 
is passing test X.

Umm. I think you're misinterpreting this 'dedication' as you put it. In my 
experience, which I have to admit is restricted to contact with around 400 
Chinese students over the past 3 years or so, all they care about is the 
results of their studies and NOT the process. This means they don't think 
about HOW they learn, in fact they don't even want to be taught, they simply 
want to be TOLD how to get 6.0/6.5 etc.

Dr Evil




--------------------------------------------------------------------------------



	


	Group: dogme
	Message: 8592
	From: Diarmuid Fogarty
	Date: Mi Mai 11, 2005 6:46 

	Subject: Re: Hamlet says...


	Dan cautions, " But how we actually DO go about it exactly is surely
why so many people jabber on so much on this newsgroup - We aren't 100
per cent sure, and to think we hold the key (to ALL students in ALL
situations) would be arrogant and dangerous, no?"

Quite. And I'm sorry if my post made it sound like I hold the key to
anything. Rather than boast that I know how people learn a language, I
think I'd prefer to say that I have strong feelings about how they
don't.

Diarmuid

PS I also take your point about students who struggle with rudimentary
English and yet perform reasonably well in an exam. As for Polonius, I
think the lesson to be learnt from his untimely demise is that you can
never trust the royals.


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or
opinions presented are solely those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is strictly prohibited.
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	Group: dogme
	Message: 8593
	From: djn@dennisnewson.de>
	Date: Mi Mai 11, 2005 7:04 

	Subject: Re: Re: Hamlet says...


	Dan,

I,too, feel pretty certain what doesn't work in the geographical places
I've taught in and the social, educational and examinational networks
that define them. One of the tings I've learned from lists, though, is
that there are more learning scenarios than were dreamed of in my
universe. 

Ultimately it's hard to say anything definitive about learning, because
there are individual ways of learning. But I do believe definitive
statements can be made about the language that is being learned.

Dennis



	


	Group: dogme
	Message: 8594
	From: Daniel Tourt
	Date: Mi Mai 11, 2005 8:25 

	Subject: Re: Hamlet says...


	I think the key to a lot of student (and teacher) frustration here is the fact that there is no quick fix in really "learning" English. Yes, it is possible to paper over the cracks and patch up your language skilled, but I think that's how we produce those habitual exam takers that I mentioned before - and that's kind of my problem with exams, even if it doesn't necessary have negative backwash on the teacher it does tend to focus the students on some externally imposed criteria and learning goals (not always (rarely?) relevant to their inner life). 

OK, so we can figure out what doesn't work, and what is more likely to hit the spot in our own particular teaching contexts (I'm not a traveller and sometimes think its 'cos I'm afraid I'd arrive somewhere else, full of great ideas and discover the goalpost I'd spent so long locating had shifted), but I think we have to look at motivation and expectation - and this brings me back to the point, that I think we try to forget, that we are in a business. Anyone who works at a language school will have heard the ridiculous claims (intensive course, anyone?) so often made to "clients", so who can blame them arriving at the first lesson with an unrealistic set of expectations - and if they are further told that a certificate with some letters (KET; PET; FCE; CAE; BUM; POO...)on it PROVES that these expectations have been met, who can then blame students for focusing on that rather than real, acquired language.

What I'm basically sayiong (as I think I was about having to cajole students into dogme) is that, more often than not, someone has got to the students before we have, usually with some out of proportion promise of fluency within a month or something similar - the business nature of schools makes this inevitable, but until it changes, are we fighting a bit of an uphill battle.

I think all this anti-royal talk has tickled my revolutionary schemata - So let's take control, brothers and sisters!!!



Dan



---------------------------------
Discover Yahoo!
Use Yahoo! to plan a weekend, have fun online & more. Check it out!

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8595
	From: Russell Kent
	Date: Do Mai 12, 2005 7:02 

	Subject: Re: Hamlet says...


	Daniel Tourt wrote:

> Power to the people, citizen.


Russ

>
> I think all this anti-royal talk has tickled my revolutionary schemata 
> - So let's take control, brothers and sisters!!!
>
>
>
> Dan
>
>
> 
> ---------------------------------
> Discover Yahoo!
> Use Yahoo! to plan a weekend, have fun online & more. Check it out!
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> ------------------------------------------------------------------------
> *Yahoo! Groups Links*
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yahoo! Terms of
> Service <http://docs.yahoo.com/info/terms/>.
>
>
>------------------------------------------------------------------------
>
>No virus found in this incoming message.
>Checked by AVG Anti-Virus.
>Version: 7.0.308 / Virus Database: 266.11.8 - Release Date: 10-5-2005
> 
>


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.11.8 - Release Date: 10-5-2005



	


	Group: dogme
	Message: 8596
	From: twocentseltcafe
	Date: Do Mai 12, 2005 11:44 

	Subject: Re: Hamlet says...


	--- In dogme@yahoogroups.com, Daniel Tourt <somethingfordaniel@y...> 
wrote:

> I think all this anti-royal talk has tickled my 
> revolutionary schemata - So let's take control, 
> brothers and sisters!!!

Attention all planets of the Solar Federation. We have assumed control.



	


	Group: dogme
	Message: 8597
	From: twocentseltcafe
	Date: Sa Mai 14, 2005 10:02 

	Subject: Re: The empire strikes back


	I have made the point, though perhaps not clearly, that in my humble 
opinion dogme is precisely one sort of methodology which requires 
teaching experience and knowledge before it can be implemented, 
perhaps even before it can be understood.

So if there were this theoretical dogway book, would it be a 
coursebook, or an explanation and illustration of the underlying 
ideas of dogme? Both, somehow. Would have to be. And the explanation 
would have to be lengthy and detailed, since for new teachers, you 
would be starting from Square One..

Even if there never is a Dogway book, it is a useful construct for 
the discussion of related ideas. :-)

.. and I also tried to make the point that a book of pure dogme 
would leave the inexp. teacher (or even an exp. teacher who is 
inexp. in dogme) to his or her own resources to try to persuade 
learners that this new way is at least as valid as what they have 
encountered in the educational history (and perhaps better). I 
suggested that this was an inadequate strategy, because many inexp. 
teachers are unlikely to be able to do so. Therefore, I suggested, a 
theoretical "dogway" book should have "bridge" activities which are 
hybrid dogway and the passe' retro methods of old. :-) This is to 
help ease the paradigm shift.

Would a pure dogme dogway book even have "exercises"? Or would it 
just be chock full of resources, and some illustrations of how they 
could be used?

Another list member wondered how much the personality of the teacher 
(or lack thereof, in my own case and others') impacts the usefulness 
of dogme. I think this is a valid question.


--- In dogme@yahoogroups.com, "Shiralee Matthews" 
<shiraleematthews@y...> wrote:

> As a result, language schools in New Zealand
> employ many TESOL practitioners who have not received adequate
> professional training. Language schools are often reluctant to 
employ
> highly qualified, competent and experienced English teachers. In 
this
> way schools can achieve optimal profits by recruiting and retaining
> the services of the lowly paid teachers."
> ...and inexperienced teachers are cheaper
> than experienced ones (though generally not by much), is it really
> surprising that some students were dissatified? Inexperienced
> teachers are unlikely to have the knowledge of their Asian
> counterparts (who themselves have probably learned English as a
> second/foreign language) and are being asked to teach using a
> 'methodology' which requires experience and knowledge. 
> 
> On a different note, maybe this is the market that Dogway is 
looking
> for.
> 
> Shiralee



	


	Group: dogme
	Message: 8598
	From: twocentseltcafe
	Date: Sa Mai 14, 2005 10:11 

	Subject: Re: The empire strikes back


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:

> 
> Umm. I think you're misinterpreting this 'dedication' as you put 
it. In my 
> experience, which I have to admit is restricted to contact with 
around 400 
> Chinese students over the past 3 years or so, all they care about 
is the 
> results of their studies and NOT the process. This means they 
don't think 
> about HOW they learn, in fact they don't even want to be taught, 
they simply 
> want to be TOLD how to get 6.0/6.5 etc.
> 
> Dr Evil

Possibly. :-) It's possible that your students are different from 
mine; it's possible that my students have me fooled ;-) .. it's also 
possible that you have misinterpreted your students' intentions. I 
would never take a stand, really, in either direction, since I 
cannot read peoples' minds. :-) Moreover, I think this may be a side-
issue...



	


	Group: dogme
	Message: 8599
	From: Adrian Tennant
	Date: Sa Mai 14, 2005 10:14 

	Subject: A dogme book


	I do believe we've had a discussion about a dogme book before. And, at one 
point Dennis was even trying to compile a compendium of Dogme on the 
Internet.

Surely the ultimate Dogme book would be 96 pages long and every page would 
be blank!

Dr E



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8600
	From: twocentseltcafe
	Date: Sa Mai 14, 2005 10:24 

	Subject: Re: A dogme book


	--- In dogme@yahoogroups.com, "Adrian Tennant" <adrian.tennant@n...> 
wrote:
> 
> Surely the ultimate Dogme book would be 96 pages long and every 
page would 
> be blank!
> 
> Dr E

..and then perhaps you could sue all the companies that manufacture 
notebook paper for copyright infringement! :-)

... more seriously, your response (tho it is of course at least half in 
jest) only strengthens my argument that new teachers would be adrift.



	


	Group: dogme
	Message: 8601
	From: Daniel Tourt
	Date: Sa Mai 14, 2005 6:31 

	Subject: Personality


	twocentseltcafe <twocentseltcafe@...> wrote:

Another list member wondered how much the personality of the teacher 
(or lack thereof, in my own case and others') impacts the usefulness 
of dogme. I think this is a valid question.


So how much DOES it impact? I'm gonna start the bidding high and say teaching and learning is MOSTLY about personality - it out ranks materials, knowledge, and methodology (although that last one is linked) by miles.

Go on. Prove me wrong!!!



Dan



---------------------------------
Do you Yahoo!?
Yahoo! Small Business - Try our new resources site! 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8602
	From: Adrian Tennant
	Date: Sa Mai 14, 2005 7:33 

	Subject: Re: Personality


	Dan wrote:-

> So how much DOES it impact? I'm gonna start the bidding high and say 
teaching and learning is MOSTLY about personality - it out ranks materials, 
knowledge, and methodology (although that last one is linked) by miles.
> Go on. Prove me wrong!!!

OK Dan. I know lots of peple with *personality* but no knowledge of how to 
teach or methodology. The results when they get in the class are dire. At 
best they entertain, but don't teach. At worst they F*** everything up.

Dr Evil



--------------------------------------------------------------------------------



[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8603
	From: Russell Kent
	Date: Sa Mai 14, 2005 8:18 

	Subject: Re: Personality


	Adrian Tennant wrote:

> 
>
> OK Dan. I know lots of peple with *personality* but no knowledge of 
> how to
> teach or methodology. The results when they get in the class are dire. At
> best they entertain, but don't teach. At worst they F*** everything up.
>
> Dr Evil
>
> Ok, so we have a teacher who knows just about everything that is to 
> know about methodology. And they also have read everything about how 
> to teach. But - they fall flat on their face in the classroom. Why? 
> I would argue it is becuase their lack of personality means they 
> cannot engage with the students. And engaging with the students is 
> the most important aspect a teacher brings to the classroom. So, 
> teachers lacking in personality not only not entertain, they also fail 
> to create the atmosphere in the classroom that makes the students want 
> to learn. I would argue that an entertainer at least creates the 
> situation where the possibility of learning is optimised. Which is 
> the best that that any teacher can hope for. Because students learn 
> what they want to, not what a teacher presents to them. And an 
> entertainer can expose them to language which they may find rich 
> enough to want to find out more about. Hence learning.


Russ


>
> --------------------------------------------------------------------------------
>
>
>
> [Non-text portions of this message have been removed]
>
>
>
> To Post a message, send it to: dogme@eGroups.com
> To Unsubscribe, send a blank message to: dogme-unsubscribe@eGroups.com
>
>
> ------------------------------------------------------------------------
> *Yahoo! Groups Links*
>
> * To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> * To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> <mailto:dogme-unsubscribe@yahoogroups.com?subject=Unsubscribe>
> 
> * Your use of Yahoo! Groups is subject to the Yah
> <http://docs.yahoo.com/info/terms/>
>

> * oo! Terms of Service <http://docs.yahoo.com/info/terms/>.
>
>
>------------------------------------------------------------------------
>
>No virus found in this incoming message.
>Checked by AVG Anti-Virus.
>Version: 7.0.308 / Virus Database: 266.11.10 - Release Date: 13-5-2005
> 
>


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.11.10 - Release Date: 13-5-2005



	


	Group: dogme
	Message: 8604
	From: djn@dennisnewson.de
	Date: Sa Mai 14, 2005 8:34 

	Subject: Re: A dogme book


	Dr E is correct in writing that I was putting together a compendium of messages from dogme.
The list of messages suggested for inclusion by a number of members still exist.

At some point, though, I discovered a program, one that you have to buy, that can easily 
copy all the messages from a Yahoogroups list at astonishing speed. With some work, these 
can then be copied and transferred to a CD-ROM, for example.

As the technical possibilities improved and the choices increased I became a little less clear 
whether to go for the compendium or the collected works.

I suppose the sensible action would be to invite members to vote in a poll, but if members 
voted for having a CD-ROM, of selections or the full Monty, we would have to consider costs 
of CD-ROMs and postage.

Scott and list. Do we want (i.e. do you want me) to produce a CD-ROM of:

(a) Selections from .......
(b) The complete messages of ....

Perhaps we need a poll. Perhaps a few posting will do.

Dennis



	


	Group: dogme
	Message: 8605
	From: djn@dennisnewson.de
	Date: Sa Mai 14, 2005 8:43 

	Subject: Re: Re: A dogme book


	I don't mind making some of the points I made before - after all, that was some time ago.

I wouldn't favour a 'dogme book', not least because it would be a contradiction in terms. 
What I believe could be inspirational would be a compilation of postings to the dogme list - 
the dogme bedside book.

One format might be:

Part 1

Selected readings

Part 2

The complete dogme postings

A practical problem is - as I've realilsed for some time - that this has become a project that 
requires at the very least a small team to work on . With well over 6000 messages it is isn't 
really something that one person alone could easily cope with.


Dennis



	


	Group: dogme
	Message: 8606
	From: Daniel Tourt
	Date: Sa Mai 14, 2005 9:38 

	Subject: Re: Personality


	Russell Kent <kentfamily@...> wrote:
Adrian Tennant wrote:

> 
>
> OK Dan. I know lots of peple with *personality* but no knowledge of 
> how to
> teach or methodology.



1. Personality, not having personality, is the prinicple factor in teaching and learning. This includes character compatability, likes/dislikes, temper, sense of humour, learning style - a whole book full of stuff. It does NOT necessarily mean entertaining students, though that might be an aspect of personality.

2. Knowledge is a dengerous thing. It's how you use it.

(by the way, how DO you teach?)



Dan



---------------------------------
Do you Yahoo!?
Yahoo! Small Business - Try our new resources site! 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8607
	From: helenwest1@...
	Date: Sa Mai 14, 2005 5:43 

	Subject: Re: Personality


	If you start with the assumption that the teachers have a reasonable 
skillset in terms of teaching techniques, and that they are qualified and have at 
least some experience .... from that point onwards, what factor does 
"personality" play?

Helen


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8608
	From: djn@dennisnewson.de
	Date: Sa Mai 14, 2005 10:14 

	Subject: Re: Personality


	Helen and others on the personality trail, as usual, I'm sure that we understand or mean, in 
the context of teaching, different things by the word or concept 'personality'. For some it will 
mean someone like the strict but fair Maths teacher who would brook no nonsense but 
managed to teach you Algebra and Trigonometry. For others it will mean someone like their 
favourite English teacher whose enthusiasm for Milton came across in his reading aloud of 
Paradise Lost and explains why three from your year went on to read English at Oxford or 
Cambridge. For a lot of people I suspect 'character' in a teacher means that the teacher is 
able to keep the class quiet and do some teaching. I suppose all of the caricatures above 
have in common that they are able to get their learners to take notice of them and listen to 
what they have to say.

Dennis



	


	Group: dogme
	Message: 8609
	From: Sue Murray
	Date: Sa Mai 14, 2005 11:39 

	Subject: personality


	Dan said teaching and learning is MOSTLY about personality. I'll go along
with that - the personalities of the learners being very much included..

a sort of deficit model of Dr E's 'no (teaching) knowledge-bags of
personality' is a teacher like the one I had for chemistry at high school.

She was a brilliant chemistry graduate with expert knowledge in her field.
But her lessons were indescribably dull and boring and none of us got to
understand a single thing about chemistry in those years. We decided that
she was in love with her subject but hated seeing it botched up by us
wet-behind-the-ears lot. You could feel the tension all the time - she
tangibly resented our 'stupidity' in what for her was so clear, beautiful
... and abstract (to us). She had no interest in, let alone enthusiasm for,
people, or how they learn. And without that, there's not really a teacher
there (in my 'dogme book', anyway).

Sue
PS.
an extract from a Richard Feynman letter in a selection his daughter
published in a recent Guardian piece:
(to a high school teacher in Venezuela, December 11 1985)
"I judge from your letter that in Venezuela you are teased badly if you are
a professor and say you don't know or are not sure. I am glad that I am not
so teased because I am sure of nothing, and find myself having to say 'I
don't know' very often. After all, I was born not knowing and have only had
a little time to change that here and there. It is fun to find things you
thought you knew, and then to discover you didn't really understand it after
all"
http://education.guardian.co.uk/print/0,3858,5191257-110865,00-html


	


	Group: dogme
	Message: 8610
	From: twocentseltcafe
	Date: So Mai 15, 2005 7:13 

	Subject: Re: A dogme book


	Speaking very generally, I would like to see them collected into two 
sections: the theoretical and the practical..

.. granting of course that nothing is as practical as a good theory 
etc etc etc. :-)

--- In dogme@yahoogroups.com, djn@d... wrote:
> I don't mind making some of the points I made before - after all, 
that was some time ago.
> 
> I wouldn't favour a 'dogme book', not least because it would be a 
contradiction in terms. 
> What I believe could be inspirational would be a compilation of 
postings to the dogme list - 
> the dogme bedside book.
> 
> One format might be:
> 
> Part 1
> 
> Selected readings
> 
> Part 2
> 
> The complete dogme postings
> 
> A practical problem is - as I've realilsed for some time - that 
this has become a project that 
> requires at the very least a small team to work on . With well 
over 6000 messages it is isn't 
> really something that one person alone could easily cope with.
> 
> 
> Dennis



	


	Group: dogme
	Message: 8611
	From: djn@dennisnewson.de
	Date: So Mai 15, 2005 7:42 

	Subject: Re: Re: A dogme book


	Dear Twocents,

You wrote:

"Speaking very generally, I would like to see them collected into two
sections: the theoretical and the practical.."

My personal reply to that is that it couldn't be done. The messages aren't written like that, not 
least because - and again this is just my personal view - there isn't a dogme theory.

I'd recommend, Sir, for your purposes, the complete collection which you can then sort out in 
any way you like.

Dennis



	


	Group: dogme
	Message: 8612
	From: Stephen O''Sullivan
	Date: So Mai 15, 2005 1:30 

	Subject: Re: Personality


	Dr. Evil wrote:

> OK Dan. I know lots of peple with *personality* but no knowledge of how 
>to
>teach or methodology. The results when they get in the class are dire. At
>best they entertain, but don't teach. At worst they F*** everything up.


And this also brings us back to a major focus of the 'Empire Strikes Back' 
question: learners' preferences, motives for being there, expectations of 
teachers etc.

Another couple of questions which I would like to raise here, drawing on the 
combination of the original point by Dr. E. and this latter issue about 
learner preferences are the following:

1. Who decides whether a lesson is a mess? The students? The teacher? The 
school manager? The teacher-observer? The rabble-rouser? And on what 
objective-like grounds?

2. Who decides whether a personality is a mess, boring, brilliant, 
charismatic etc.? Again, on what grounds?

3. What about the possibilities of the 'emperor's new clothes' syndrome, for 
example? The most influential might say: 'This is great' or 'This guy's a 
mess' and most others are persuaded (at least publicly) that this must be 
true.

Subjectivity, it seems, could still be very much where we're at ... In my 
opinion, of course.

Steve






>
>
>
>
>
>



	


	Group: dogme
	Message: 8613
	From: djn@dennisnewson.de
	Date: So Mai 15, 2005 4:55 

	Subject: Re: Personality


	Steve,

Surely, within the context of our discussion, the learning of EFL, one of the answers is that 
the most effective teacher is the one who enables the most learners to learn the most 
English.

Dennis



	


	Group: dogme
	Message: 8614
	From: lamarea lamarea
	Date: So Mai 15, 2005 6:45 

	Subject: Re: Personality


	We are a society that is most unfortunately not always geared as much towards learning a profession that is personally fulfilling as it is economically rewarding. In other words, many so- called professionals in any number of fields are just doing it for money, survival,,,and that is sad - for the employee, the employer, and all those affected.

Did not Shakespeare say all the world is a stage and all the men and women merely players,,,? Those roles assumed by each one of us affect a multitude. A surgeon enters the surgery theatre and plays his role to the best of his ability, highly motivated and hopefully not dwelling on how much he will be paid for saving a patient´s life. So must each one of us perform any career we have chosen to pursue if we are to find personal satisfaction, a fact that is too often overlooked and placed in second or third place, or in the worst case scenario, simply not there at all.

However, the same level of motivation may not exist in all professions. Teaching seems to be one of them. Too often we see educators who carry out their job to simply get to the end of the month, or the prospect of long holidays and a steady job, regardless of the negative and sometimes disastrous effect this has on all involved. The true feeling of vocation as well as a compromise towards transmitting and transferring knowledge effectively is obligatory in effective teaching of any field, any subject. It may be asked if all teachers boast of this feeling.

Another requirement for successfully carrying out any profession is the necessary dedication to keeping up with the latest innovations, methods and enquiring into the nature of each discipline. Too often, a reliance on routine puts limits on one´s professional creativity when a change of pace and refreshing one´s knowledge is a necessity.

Personality, I must agree, plays a great part. An inherent lack of motivation results in no personal transfer, since there is nothing to be transferred. Our personality reflects who we are just as a mirror reflects our physical appearance. So, we might agree that personality and motivation go hand in hand in educating others.

So, it makes sense to conclude that personal enjoyment of our roles will certainly be a priority in effective engagement within a learning setting, classroom or other. The professional who faces each working day as a new challenge will never be beaten back down. It is a follow-up of the old adage, that if at first you don´t succeed, try, try again. 


Melinda Soltysiak


djn@... wrote:
Steve,

Surely, within the context of our discussion, the learning of EFL, one of the answers is that 
the most effective teacher is the one who enables the most learners to learn the most 
English.

Dennis
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	Group: dogme
	Message: 8615
	From: Daniel Tourt
	Date: So Mai 15, 2005 7:01 

	Subject: Re: Personality


	Interesting how there seemed to be a general assumption (I'm assuming!) that personality not only refered to a particular type, usually strong personality, and referred to the teacher.

Now I have a question I honestly would like an answer/opnion on. Thinking really of teaching younger learners/teenagers in schools. Don't know about you but until the age of about 16 I didn't really think of my teachers as human beings very much at all - as far as I was concerned they lived at school and it was their life's mission to make me do things I didn't want to. Don't think I was alone in that feeling..... SO, since we are trying to get on a level with our students, explore inner lives etc, is our first priority to remind/convince them that we ourselves are human beings to make this connection possible? I ask really 'cos that's what I try to do (and yes, "personality" and "entertainer") often come into that, but sometimes I wonder if I might just might be being a bit self-indulgent, maybe trying to remind/convince MYSELF that I am still a human.



Dan



---------------------------------
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	Group: dogme
	Message: 8616
	From: djn@dennisnewson.de
	Date: So Mai 15, 2005 8:17 

	Subject: Re: Personality


	Dan,

Isn't the moral to be drawn from your memories of how you saw teachers that you need to 
remind yourself that to your younger pupils you are just someone who lives at school and 
tries to get them to do things they don't want to do?

For the record, I don't think I ever saw my teachers like that. I liked or disliked them, found 
them amusing or boring and enjoyed or disliked their lessons.

Dennis



	


	Group: dogme
	Message: 8617
	From: Daniel Tourt
	Date: So Mai 15, 2005 8:43 

	Subject: Re: Personality


	Nope, don't think that is the moral to be drawn at all. That would be saying "well, this is how things are, can't change 'em", and your answer would suggest that yes, I am just being a bit self-indulgent in my "I am not a teacher, I am a human being" efforts and should probably stop it at once.

Of course your memories are different to mine - different reality, different PERSONLATIES.


---------------------------------
Do you Yahoo!?
Yahoo! Mail - You care about security. So do we.
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	Group: dogme
	Message: 8618
	From: Stephen O''Sullivan
	Date: So Mai 15, 2005 9:45 

	Subject: Re: Personality


	Dennis wrote:

>Steve,
>
>Surely, within the context of our discussion, the learning of EFL, one of 
>the answers is that
>the most effective teacher is the one who enables the most learners to 
>learn the most
>English.
>

I agree with this, Dennis. But at the same time, isn't it amazing the 
divergences in opinion that exist amongst 'stakeholders' about what might 
objectively (very strong opinion?) constitute both an 'effective teacher' 
and 'effective learning' in particular situations?

The possibly subjective 'best' practice judgement versus (by implication) 
'not so good practice', 'mediocre practice', 'worst' practice' comes to 
mind.

A general view of what might be 'best practice', for example - in our 
inexact science of language learning and education, let's be humble about it 
- might just be, like the 'emperor's new clothes', not as 'best' as all 
that. And the other way round with 'worst practice'.

My reading of Dogme is that it challenges this kind of 'best practice' 
distraction, which may be used as a stick to beat with. In that respect, I 
suppose, it's a political thing, and politics brings us to the notion and 
practice of 'power'. The Other Empire Strikes Back.

Steve








>
>To Post a message, send it to: dogme@eGroups.com
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	Group: dogme
	Message: 8619
	From: Diarmuid Fogarty
	Date: Mo Mai 16, 2005 8:54 

	Subject: Re: Personality


	All this talk of the role that personality plays in effective teaching
is dizzying me. In the absence of a definition of what "personality" is
(and surely it's a pretty subjective term?), I can't see how we can
opine about its contribution to the learning process. Indeed,
considering how slippery and elusive the concept of learning itself is,
I would have thought that the role personality plays is also pretty
unmeasurable. Perhaps it's all a question of faith? 

As for entertainers in the classroom, depending on whom you're
teaching, should we be so dismissive of them? I work on the assumption
that sometimes an entertainer is going to have a lot more success in a
classroom than many other people (possibly a kind of antidote to the
very much non-entertaining alternatives?). And I prefer to think that
the best judge of whether or not learning is going on is probably the
learner. Any bland, "Yes, I'm learning something," comments can always
be contrasted with what the teacher actually thinks. Last week, I had a
tutorial with a student who, in response to the question, "Do you feel
that you're learning things in class?" replied in the affirmative.
However, I had to disagree and felt quite happy to do so, allowing him
to go away at the end and either reflect on the fact that we have very
different opinions about what's going on in the classroom or to
completely ignore me and continue "learning/not learning" for the next
few weeks. Is there any other solution?

Diarmuid
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	Group: dogme
	Message: 8620
	From: Jay Schwartz
	Date: Mo Mai 16, 2005 10:30 

	Subject: Re: Personality


	Stephen wrote: "The possibly subjective 'best' practice judgement versus (by
implication) 'not so good practice', 'mediocre practice', 'worst' practice'
comes to mind.A general view of what might be 'best practice', for example -
in our inexact science of language learning and education, let's be humble
about it - might just be, like the 'emperor's new clothes', not as 'best' as
all that. And the other way round with 'worst practice'.

Just an analogy and comment here:
Shunryu Suzuki* wrote on attaining 'best practice' in meditation: "When you
are tired of sitting, or when you are disgusted with your practice, you
should recognize this is a warning sign.You become discouraged with your
practice when your practice has become idealistic. You have some gaining
idea in your practice, and it is not pure enough. It is when your practice
is rather greedy that you become discouraged with it. So you should be
grateful that you have a sign or warning to show you the weak point in your
practice."

To me this issue of personality sort of brushes with issues of being too
teacher centered or too idealistic in our teaching practice. I think we all
have our own internal definition of 'worst practice' in teaching. Conversely
or ipso-facto we probably know our idea of 'best practice' as well. But if
we are not sure, we can always ask our students. With these definitions, a
bit of training and student input in hand, we are at least on the right
track towards affective and hopefully effective teaching practice.

- Jay

* Suzuki, S. 1970. Zen Mind, Beginner's Mind. New York; Weatherhill, Inc



	


	Group: dogme
	Message: 8621
	From: Russell Kent
	Date: Mo Mai 16, 2005 11:36 

	Subject: Re: Personality


	Regarding the issue of personality and teaching.

There is evidence that suggests the learners affective filter effects 
their desire and motivation to learn. If this is so, then should we 
really be teachers. Should we not just try to create an atmosphere 
that lowers the learners affective filter to make them more receptive to 
learning. And is this not where personality and entertaining play their 
parts? 

Additionally, as far as languages go, the evidence suggests that 
languages are learned in a non-linear, haphazard fashion. That, 
regardless of how teachers present language items to be learned, 
learners will learn/acquire new language at their own speed. So 
shouldn't teachers just be exposing language learners to naturally 
occurring language in an environment that encourages them to learn. We 
can "teach" them by helping them to notice language patterns and giving 
them the opportunity to enter into meaningful dialogue.

Cheers

Russ


-- 
No virus found in this outgoing message.
Checked by AVG Anti-Virus.
Version: 7.0.308 / Virus Database: 266.11.10 - Release Date: 13-5-2005



	


	Group: dogme
	Message: 8622
	From: Diarmuid Fogarty
	Date: Mo Mai 16, 2005 1:26 

	Subject: Re: BBC NEWS Science-Nature Bird song sheds light on learning


	A friend recently forwarded me the following link that may be of
interest to some, if not all.

Diarmuid

http://news.bbc.co.uk/1/hi/sci/tech/4544777.stm 
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	Group: dogme
	Message: 8623
	From: Luke Meddings
	Date: Mo Mai 16, 2005 1:47 

	Subject: RE: Personality / Entertainment


	An interesting thread, and interesting that it hasn't been a more
frequent theme. A thought about entertainment, I would say it isn't
about how entertaining you are as a teacher, it's about how entertained
you are; by the other personalities in the room, and by language. If you
can stop worrying about how the lesson is going out, and enjoy how it is
coming back, then the classroom will be an entertaining place.

Luke Meddings 
London



	


	Group: dogme
	Message: 8624
	From: Daniel Tourt
	Date: Mo Mai 16, 2005 3:55 

	Subject: RE: Personality / Entertainment


	I smell a getting-bogged-down-in-definitions in the air (and bogs are rarely smell pleasant, and we always end up spending longer than we probably should in there).

Rather than agree on what "personality", "entertainment", or "learning" mean I think we are bound to put our own individual slant on each word. This is what already seems to have happened with a lot of people interpreting "personality" to be some sort of larger than life character trait that refers to the teacher. My point was tha I was using to refer to a much broader definition (temperament, likes/dislikes etc of everyone in the classroom). I think entertainment is a much hazier area for me, 'cos I would immediately think of humour and "fun" being involved here, when that is not necessarily the case.

What Luke was talking about, I think, was the "is that the time already? wow, that lesson just flew by" type feeling which CAN (not always, of course) promote so much rich incidental learning, or acquisition I suppose.

Anyway, I made my bid, put my cards on the table - if personality isn't the MOST important factor in teaching/learning, what is then? (the word "depends" is banned from any answers, we all know it always depends, everything does, but the reality of our situation - different teaching contexts, countries, personlaities (ahem) - demands at least a teeny bit of generalisation, no?)

Dan



---------------------------------
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	Group: dogme
	Message: 8625
	From: Diarmuid Fogarty
	Date: Mo Mai 16, 2005 4:04 

	Subject: RE: Personality / Entertainment


	Dan writes, "Anyway, I made my bid, put my cards on the table - if
personality isn't the MOST important factor in teaching/learning, what
is then? (the word "depends" is banned from any answers, we all know it
always depends, everything does, but the reality of our situation -
different teaching contexts, countries, personlaities (ahem) - demands
at least a teeny bit of generalisation, no?)" 
I think my point may have been missed. It's not important to define
personality because you'd only be doing so to measure the immeasurable.
Once you had a working definition of "personality", how would you
measure it? And then how would you measure it's impact on the equally
unmeasurable "learning"? And how would you identify and measure all of
the other factors in order to rank them? As I said before, it all boils
down to a question of faith, surely?

So, my credo is that the most important facet to learning/teaching is
motivation that comes from within. If a student is motivated to learn,
he or she inevitably will. If your teacher is able to convince you that
they have something that's worth hearing and they are able to sustain
that interest, it is hard to imagine that this doesn't promote learning
(or result in effective teaching, if you prefer to think of it that
way).

Diarmuid




Dan
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	Group: dogme
	Message: 8626
	From: Daniel Tourt
	Date: Mo Mai 16, 2005 4:38 

	Subject: RE: Personality / Entertainment


	Point taken. But isn't our perception of student motivation largely qualitative, and therefore subjective (I mean, do we assume intrinsic outweighs extrinsic, "I'm doing it to pass my exams" doesn't work as well as "I love the language")? How do we measure motivation?

Dan


__________________________________________________
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	Group: dogme
	Message: 8627
	From: Dennis Newson
	Date: Mo Mai 16, 2005 7:46 

	Subject: RE: Personality / Entertainment


	Dan and Diarmuid ,

Putting the discussion of personality to one side, how about substituting ' a good 
relationship between learners and teacher ' as a sine qua non of learning? If learners don't 
get on with, dislike, hate their teacher any learning in the classroom will be, surely, despite 
the teacher and not because of him/her.

Dennis



	


	Group: dogme
	Message: 8628
	From: Daniel Tourt
	Date: Mo Mai 16, 2005 9:48 

	Subject: RE: Personality / Entertainment


	BINGO!

what if we hate the students though? Or are we simply too professional for any of that ;-)

Dan
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	Group: dogme
	Message: 8629
	From: Dennis Newson
	Date: Mo Mai 16, 2005 10:02 

	Subject: RE: Personality / Entertainment


	Daniel,

Why do you want to measure motivation? Isn't observing that it is there and sometimes 
contributing to it enough?


Dennis



	


	Group: dogme
	Message: 8630
	From: twocentseltcafe
	Date: Di Mai 17, 2005 5:45 

	Subject: Re: Personality / Entertainment


	--- In dogme@yahoogroups.com, "Diarmuid Fogarty" <dfogarty@c...> wrote:
> So, my credo is that the most important facet to learning/teaching is
> motivation that comes from within. If a student is motivated to learn,
> he or she inevitably will. If your teacher is able to convince you 
that
> they have something that's worth hearing and they are able to sustain
> that interest, it is hard to imagine that this doesn't promote 
learning
> (or result in effective teaching, if you prefer to think of it that
> way).
> 
> Diarmuid

This looks like as good a place as any to re-post a favorite little 
link of mine:

"English hungry. That was the only way I could describe her. When I 
asked her how she had learned English so well without leaving Japan, 
she simply said, "All you have to do is pretend. Pretend you are an 
English speaker." 

--- Tim Murphey's 1995 article 
Identity and Beliefs in Language Learning

http://www2.dokkyo.ac.jp/%7Eesemi029/pages/identitybelief.html


	


	Group: dogme
	Message: 8631
	From: Diarmuid Fogarty
	Date: Di Mai 17, 2005 8:38 

	Subject: RE: Personality / Entertainment


	I'm not sure you can (or would want to) measure it. However, if a
student turns up regularly, does the work that you suggest and then a
bit more, seems happy, doesn't complain, starts producing work that
seems better than previous efforts and exploits any opportunity to use
the language then it seems fair to assume that they are motivated. If
someone enjoys "doing it to pass my exams" --or if someone can be
convinced to enjoy doing it to pass their exams-- I don't sweat too much
over intrinsic or extrinsic. 

Diarmuid
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	Group: dogme
	Message: 8632
	From: Diarmuid Fogarty
	Date: Di Mai 17, 2005 8:47 

	Subject: RE: Personality / Entertainment


	Too professional to be human? Not me, I'm afraid. Whilst "hate" might
not be my word of choice, there are a number of students who [fill in
your own expletive loaded phrase here]. Where possible, I try to bury my
dislike with an attempt at winning them over in the hope that this will,
in turn, win me over to them. When that has proved impossible, I tend to
ignore them or recommend that they join another group. 

Fortunately, such cases are few and far between. Most people seem to be
likeable at one level or another! More so when you consider that the
majority of students haven't really had much say about whether they are
going to devote four hours a day of their lives to learning your
language...
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	Group: dogme
	Message: 8633
	From: Julian Bamford
	Date: Di Mai 17, 2005 8:55 

	Subject: Motivation / Identity


	"Twocentseltcafe" quoted a Tim Murphey article in which a student says: 
"All you have to do is pretend. Pretend you are an English speaker."

This is great. In the article itself, Gregory Bateson's four levels of 
learning and change are listed, the first of which is "Who I 
am--Identity." Murphey translates this and the other three levels 
below it into the thoughts of students of English, along the lines of 
(not a direct quote):

1. I am (or am not) an English speaker. Identity
2. It's good (or bad) to speak English. Beliefs
3. I know (or don't know) how to speak English. Capabilities
4. I do (or don't do) what my teacher says. Behavior
5. School is (or isn't) a chosen part of my environment.
(I know there are five here and Bateson has four. Don't know why.)

The higher the level, the more impact on the individual.

---end of extract from article

This fits my own experience. I've found that if I think of myself as a 
(foreign language) speaker--no matter what my ability is in that 
foreign language--all else begins to follow. If I find, for example, 
my abilities don't equal what I want or need to do in the language, 
that translates into motivation to study. But that study (and all 
else) is done within my identity as a speaker of the language, rather 
than, for example, the identity of "English speaker studying a foreign 
language."

Here's an anecdote that I didn't connect to the above, but it now seems 
to be an example of it. We've just started a new term and I have about 
100 new students to learn the names of. I ask them to paste a photo 
next to their names on the front of their textbook (what textbook? 
That's another story. . ). In the past few years, I've REALLY TRIED 
HARD to remember these names. I'd stare at each name and photo, trying 
to forge a mental connection. Very stressful and not very efficient. 
This year, for some reason--laziness probably--I've just been looking 
through the stack of books before each class, glancing at each name and 
photo and moving on, without trying to remember. Then I get to the 
classroom and as the students come in, some of their names just pop 
unbidden into my mind so I can greet them; other names I can't get so I 
ask them or sneak a glance at their book. The point is that the 
results are if anything better for way less effort. In a sense, I'm 
experiencing myself as someone who knows (or doesn't know) their names, 
rather than as someone trying to learn them.

Julian



	


	Group: dogme
	Message: 8634
	From: Dennis Newson
	Date: Di Mai 17, 2005 9:43 

	Subject: Re: Motivation / Identity


	Julian,

I was fasicnated by your account of (not) learning the 100 names of your new students. 
(Help! I sincerely hope you don't have them all at the same time).
As a learning task isn't that like trying to learn new lexical items by heart? I'm sure if you get 
them doing things in groups, or get them to tell a joke or recite a poem or sing a song etc. 
etc. you would then find it easier to remember them. "Oh yes. Mo Jing (or whatever) - the 
one who recited 'Three Blind Mice'.

Dennis



	


	Group: dogme
	Message: 8635
	From: Daniel Tourt
	Date: Mi Mai 18, 2005 8:07 

	Subject: RE: Personality / Entertainment


	This "not being so keen on certain students" sparked off a bit of a memory from my class last year where a students started to give a grammatically and lexically superb explanation of how homosexuality was a disease. I sat for a while trying to tell myself I was there to help him with his English, not his bigotry, before giving in to a "what in the hell.....?". OK, so Dogme would suggest we are all human beings with opinions etc, but how far is it our job to impose our opinions on anything other than English? If someone goes to a Trinity speaking exam and does a linguistically speaking superb presentation on "Why Hitler was right", can and should they be marked down? (OK, so I'm using extreme circumstances here, but do you see where I'm coming from?)
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	Group: dogme
	Message: 8636
	From: gagah
	Date: Mi Mai 18, 2005 11:31 

	Subject: Re: Personality / Entertainment


	I think there isn't an *English* teacher in the whole world, just like
there aren't Geography teachers or History's.I think
Interdisciplinarity all the time during my classes, and wouldn't sit
quietly listening to a superb explanation of any of the subjects you
mentioned as long as i am also part of what-is-going-on-here-now....

On 5/18/05, Daniel Tourt <somethingfordaniel@...> wrote:
> This "not being so keen on certain students" sparked off a bit of a memory
> from my class last year where a students started to give a grammatically and
> lexically superb explanation of how homosexuality was a disease. I sat for
> a while trying to tell myself I was there to help him with his English, not
> his bigotry, before giving in to a "what in the hell.....?". OK, so Dogme
> would suggest we are all human beings with opinions etc, but how far is it
> our job to impose our opinions on anything other than English? If someone
> goes to a Trinity speaking exam and does a linguistically speaking superb
> presentation on "Why Hitler was right", can and should they be marked down? 
> (OK, so I'm using extreme circumstances here, but do you see where I'm
> coming from?)
> 
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> 
> 
> ________________________________
> Yahoo! Groups Links
> 
> To visit your group on the web, go to:
> http://groups.yahoo.com/group/dogme/
> 
> To unsubscribe from this group, send an email to:
> dogme-unsubscribe@yahoogroups.com
> 
> Your use of Yahoo! Groups is subject to the Yahoo! Terms of Service. 


-- 
http://www.fotolog.net/gagah

http://www.flickr.com/photos/gagah


	


	Group: dogme
	Message: 8637
	From: Diarmuid Fogarty
	Date: Do Mai 19, 2005 8:40 

	Subject: RE: Personality / Entertainment


	If dogme is truly of the opinion that "we are all human beings with
opinions etc," I don't see how you can extrapolate from that that
voicing our opinions is "imposing" them? I know that there's a theory
that if a teacher voices their opinion, they are abusing their
authority, but I don't subscribe to it. I have a right to voice my
opinion if I see fit to do so. In a classroom, I am keen to point out
that my opinion is no more than just that. I would suggest that we'd be
shirking our duty as teachers if we let any kind of ill-founded views
go unchallenged. There again, I know that lots of people believe that
our job is to teach people English and no more than that. I believe that
our job is to help people educate themselves through English with the
understanding that this will lead to a more meaningful relationship with
the language (errr...if you see what I mean).

By the way, although I don't know much about Trinity speaking exams and
their criteria, I would expect that anybody who went into a speaking
exam with a perfectly executed rant about how Hitler, Sharon or Bagosora
were right would probably get marked on their English. How would you
word the criteria to ensure that only Universally Approved Viewpoints
would merit the highest marks?

Diarmuid



********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or
opinions presented are solely those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is strictly prohibited.

********************************************************************************

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8638
	From: Daniel Tourt
	Date: Do Mai 19, 2005 10:01 

	Subject: RE: Personality / Entertainment


	OK, so obviously we don't just sit back and take whatever bigotted gumph students may wish to throw at us, we have the right to express our opinion - because we are convinced our opinion is the correct one - just as my homophobic (and racist, as it happens) student was. So just as it's ok for us to voice our ideas on different topics, it's ok for, let's say, slightly less tolerant views to be voiced, by teachers or students? To any age of student?
I'm just throwing up possibilities here, but what I'm really getting back to is what I think it all comes back to - personality (undefined and unmeasured). You give me the personalities, I'll give you the lesson. Methodology be hanged!

__________________________________________________
Do You Yahoo!?
Tired of spam? Yahoo! Mail has the best spam protection around 
http://mail.yahoo.com 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8639
	From: Diarmuid Fogarty
	Date: Do Mai 19, 2005 11:05 

	Subject: RE: Personality / Entertainment


	I would have said that we were entitled to express our opinions because
when people are entitled to express their opinions and have them
listened to and responded to with respect, there are more chances of
reaching common ground than if people are censored and obliged to shut
up. I wouldn't agree with Daniel that we have the right because we are
convinced that we are right. 

The aim for teachers should be to ensure that a balanced selection of
views are put forward. If you've got a vlass of wooly liberals, then I'd
say that our role as teachers would be to present the views of those
people who aren't in the class. If you're teaching a bunch of bigotted
racists, the same rule would apply.

Diarmuid


********************************************************************************
This e-mail and any files transmitted with it are confidential and intended
solely for the use of the individual to whom it is addressed. Any views or
opinions presented are solely those of the author and do not necessarily
represent those of City College Manchester.

If you are not the intended recipient, please be advised that you have
received this e-mail in error and that any use, dissemination, forwarding,
printing, or copying of this e-mail is strictly prohibited.

********************************************************************************

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8640
	From: Daniel Tourt
	Date: Do Mai 19, 2005 11:18 

	Subject: Personality / Mr Angry


	True. I also happen to believe that there is some fantastic untapped language to be found when certain nerves are touched. The amount of times I've come out with some L2 I never knew I possessed 'cos I'm in the middle of an argument is remarkable.
Do you think there is a market for a Devil's Advocate English course, where the role of the teacher is to wind you up and annoy you into speaking English?


---------------------------------
Do you Yahoo!?
Yahoo! Small Business - Try our new resources site! 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8641
	From: Dennis Newson
	Date: Do Mai 19, 2005 12:28 

	Subject: Re: Personality / Mr Angry


	Daniel asks:

"Do you think there is a market for a Devil's
Advocate English course, where the role of the teacher is to wind you up
and annoy you into speaking English?"

I used to use provocative quotations to get German students to write. It worked very well.

Dennis



	


	Group: dogme
	Message: 8642
	From: Fiona
	Date: Fr Mai 20, 2005 1:57 

	Subject: Re: Personality / Mr Angry


	Regarding giving your opinion to some obnoxious "twerp", how can 
there be an answer to that question? It can only depend on the group -
or individual student and or teacher. They say that intelligence is 
not "knowing what to say", but "knowing when not to say it". 

Personally, I rarely give my political, religious or whatever views 
in class - rarely in private either, though in both contexts they 
show through the cracks - I'd be a massive failure as a capitalist if 
I'd been doing this job for this pay for 18 years.... HOWEVER I'd 
find it more than a little difficult to stay in the same room as a 
total fascist for more than the first "getting to know you" class. 
But context is everything, surely. Is it Brett who's in the UAE? I 
bet a diatribe on women's rights would go down a bundle there. And 
the subject of homosexuality you mentioned, well, that kind of 
extreme opinion is often based on paranoia, so it could be a 
minefield - or simply the mine without the field. To educate in terms 
of tolerance, fine, but I don't think I need to expose my classes to 
all the alternative views. In a class of 'liberal lefties'/Bohemian 
types, who am I to present them with the nazi alternative? I prefer 
to give information, not opinions (though information is often an 
opinion in disguise), and let the rusty old crates sink themselves.


Anyway, the long and the short is I reckon you have to read the class 
and read the moment. The first few classes with a new group are not 
the same as the last few. It's a case of measuring up whether it's 
going to be productive or counterproductive; defuse the situation if 
it's going to offend anyone - including yourself - but if you want to 
launch into What Is, personally I'd leave that for out of the 
classroom, as I don't think REAL conflict gets you anywhere. A sassy 
hint of provocation is not the same as a fullfrontal. Only once in my 
teaching life have I had a real 'ethical problem' with a student, and 
I just asked to have him passed on to another teacher. 


In terms of 'human' education, there's more than one way to - to 
what? I've forgotten the saying - um, peel a banana. In the late 
eighties, I taught management trainees at Panasonic. The majority 
were not over-chuffed at having a 23 year-old female teacher, but I 
made a point of introducing them to the British jurisprudence system 
in the first class, and the political system (though this was under 
Thatcher, so...) in the second. I never needed to challenge their 
views on the value of a woman as a teacher verbally. Or prove myself 
beyond the third class.
With topics like homosexuality, or rascism or sex before marriage or 
any of those, I just open it to debate, and gently prod rather than 
take up the mantle. In class and in life, I believe thoroughly in 
information as the road to opinions. When my elder son chose the 
Bible as reading matter recently, I was critised by some friends who 
spotted it on the bedside table, but if he doesn't read it, he can't 
question it or form his own opinion. SO (hey, I'm getting there), in 
class I also tend to prefer to provide information, and then let 
challenge their opinions.

As for personality, well, they get heaps of clues to that anyway - 
there's no way I can keep my personality under control! Perhaps it's 
the hiphop dancing and bizarre sense of humour that gives it away, 
though.....

fiona



	


	Group: dogme
	Message: 8643
	From: Julian Bamford
	Date: Fr Mai 20, 2005 5:56 

	Subject: Three Blind Mice


	Hi Dennis,
About learning my students' names.

> Help! I sincerely hope you don't have them all at the same time.

They're in batches of 25, which is easier.

> As a learning task isn't that like trying to learn new lexical items 
> by heart? I'm sure if you get
> them doing things in groups, or get them to tell a joke or recite a 
> poem or sing a song etc.
> etc. you would then find it easier to remember them. "Oh yes.  Mo 
> Jing (or whatever) - the
> one  who recited 'Three Blind Mice'.

I guess how I do it is like Scott's idea of learning the most common 
3000 words and their definitions before coming to the classroom and 
finding out how the words are really used. First there's at best a 
fragile associate between a name and a face (photo). Then things get 
cemented when the students start showing up as individuals (thanks to 
their jokes, poems and songs and all else) in the course of the 
semester.

Julian (the one who took three days to answer your mail)



	


	Group: dogme
	Message: 8644
	From: nick bilbrough
	Date: Do Mai 19, 2005 11:21 

	Subject: personality/entertainment


	Hello Daniel etc. 

This topic of whether the teacher should express opinions has brought me back from the depths of lurkdom.

I recently asked about 100 learners at my workplace in Birmingham the following question: 

Which of these do you think is better for improving your English?

a) Talking and listening to the teacher (54%)

b) Talking and listening to other students in the class (6%)

c) Talking and listening to English speaking people who live in England (31%)

Those who chose the teacher emphasised that that they wanted to know the teacher's views on a topic and that they wanted to hear more advanced ways of saying things.

Isn't it totally natural for learners to want this? I hate the idea that as teachers our role should be reduced to some kind of pair and group work coordinator, devoid of any feelings. I would say that its not only OK for us to express our views in the classroom, but that its also a necessary part of our job.

Nick






---------------------------------
How much free photo storage do you get? Store your holiday snaps for FREE with Yahoo! Photos. Get Yahoo! Photos

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8645
	From: Dennis Newson
	Date: Fr Mai 20, 2005 8:58 

	Subject: Re: personality/entertainment


	Nick (the lurker who came in from the cold?),

I just want to endorse what you wrote. I believe strongly that the teacher in the classroom 
should be him/herself as far as that is possible without breaking the law.
I would think students enjoy "personalities", though sympathy and genuine interest in the 
learners are important qualities, too.

Dennis



	


	Group: dogme
	Message: 8646
	From: Fiona
	Date: Fr Mai 20, 2005 6:41 

	Subject: Re: personality/entertainment


	Hi folks,
sorry, just to put my last post in context, I was referring 
specifically to situations like the original posited by Dan (I 
think), where someone rants on about something totally bigotted and a 
war could ensue.

Other than that, as my students will back up amid raucous laughter, I 
thoroughly agree with discussing anything and everything (recent 
topics in class have included sex without love, why Thatcher was a 
dictator, self-mutilation as performance art, death obsessions and 
parallel universes, how hard it is to be Mariano Rajoy the leader of 
the opposition, Harry Potter.......this last one being the only one I 
have no opinion on)- we 'talk through our elbows' (19 to the dozen) 
as they say in Spain. But I do still think that highly explosive 
topics have to be dealt with according to the individual situation, 
and that there is no one answer to that one.


Why is personality being equated with opinions? Just asking, maybe I 
missed something.

fiona







--- In dogme@yahoogroups.com, "Dennis Newson" <djn@d...> wrote:
> Nick (the lurker who came in from the cold?),
> 
> I just want to endorse what you wrote. I believe strongly that the 
teacher in the classroom 
> should be him/herself as far as that is possible without breaking 
the law.
> I would think students enjoy "personalities", though sympathy and 
genuine interest in the 
> learners are important qualities, too.
> 
> Dennis



	


	Group: dogme
	Message: 8647
	From: Halima Roxanne Brewer
	Date: Sa Mai 21, 2005 12:48 

	Subject: Re: Personality / Entertainment


	Daniel Tourt wrote:

> OK, so obviously we don't just sit back and take whatever bigotted 
> gumph students may wish to throw at us, we have the right to express 
> our opinion - because we are convinced our opinion is the correct one 
> - just as my homophobic (and racist, as it happens) student was. So 
> just as it's ok for us to voice our ideas on different topics, it's ok 
> for, let's say, slightly less tolerant views to be voiced, by teachers 
> or students? To any age of student?
> I'm just throwing up possibilities here, but what I'm really getting 
> back to is what I think it all comes back to - personality (undefined 
> and unmeasured). You give me the personalities, I'll give you the 
> lesson. Methodology be hanged!
>
---------------
what about challenging opinions based on facts, logic and 
why-do-you-think-that type of questions. I see nothing wrong with 
voicing your own opinions if they are clearly stated as opinions. I 
think part of the job of teacher is to help students separate fact from 
opinion and develop thinking skills. Sure if the session is just a 
battle of diverse bigotry it will not be of much benefit, but I have 
gained a lot by challenging (and having challenged my own) opinions with 
good solid debate on facts and looking at sources of beliefs. This is 
not always appropriate to a language class, but sometimes it could be a 
damn good one.

Halima



	


	Group: dogme
	Message: 8648
	From: Marianne Dorléac
	Date: Sa Mai 21, 2005 3:40 

	Subject: Re: Personality / Mr Angry


	Daniel Tourt <somethingfordaniel@...> a écrit:
True. I also happen to believe that there is some fantastic untapped language to be found when certain nerves are touched. The amount of times I've come out with some L2 I never knew I possessed 'cos I'm in the middle of an argument is remarkable.
Do you think there is a market for a Devil's Advocate English course, where the role of the teacher is to wind you up and annoy you into speaking English?


I very often play the devil's advocate in class : great results !!

Marianne



---------------------------------
Découvrez le nouveau Yahoo! Mail : 1 Go d'espace de stockage pour vos mails, photos et vidéos !
Créez votre Yahoo! Mail 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8649
	From: Edward Whiteside
	Date: Sa Mai 21, 2005 6:26 

	Subject: RE: Personality / Entertainment


	Freedom of speech would probably allow a candidate to give an excellent presentation on why she or he thought Hitler was right in a Trinity exam. According to Trinity, candidates are judged on their language knowledge and performance rather than the right or wrong of the content.


---------------------------------
Yahoo! Messenger - want a free & easy way to contact your friends online? 

[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8650
	From: Jeff Bragg
	Date: So Mai 22, 2005 9:14 

	Subject: Re: Personality / Mr Angry


	In general I would certainly agree that playing Devil's Advocate
can inspire your class to reach new peaks of performance.
However, I'd add that it's really important to make sure that you
really do understand your class well enough, before you undertake
to 'wind them up', no matter how playfully.

Many years ago on a Summer school I did just such an exercise
with a class that I thought I had sussed. However, it went quite
sour. I don't recall exactly the hot topic we were discussing,
perhaps abortion, but the end result was one half of the class,
composed of rather self-confident Spanish and South American
girls/women, throwing real insults (albeit in English!) to the
other half, composed of rather immature German and Italian males.


A third element, a handful of Japanese, who had been quite
friendly but distant from the very beginning, looked on in horror
as the two opposing contingents almost came to blows, amongst
shouts of 'lesbian' and 'fascist', etc...

The atmosphere in the class after that was extremely spikey - and
it was all my fault. We never managed to recover the previous
state of accord. So, caveat teacher!


jeff
abu dhabi





___________________________________________________________ 
Yahoo! Messenger - want a free and easy way to contact your friends online? http://uk.messenger.yahoo.com


	


	Group: dogme
	Message: 8651
	From: Dennis Newson
	Date: So Mai 22, 2005 10:25 

	Subject: TECH: Question - How to combine large files


	(CETEFL, Germany English, Dogme)

I'm trying to make a CD-ROM of all postings to the dogme list - roughly 8,500 to date -
and have the following soft technological question.

1. I've copied all message to my hard disk with a program I can thoroughly recommend:

PGOFFLINE

http://www.personalgroupware.com/

This program downloads the entire archives of a list at a breathtaking speed. It's not free, but 
isn't very expensive and questions on the support forum are answered immediately, 
frequently by one of the developers, Wilson Logan.

2. I'm now copying the messages with copy and paste (C+V) either 500 or 1000 messages 
at a time into WORD. I've ended up with a directory:

dogme cd-rom

msgs 1 - 500
msgs 501 - 1000
msgs 1001 - 2000

etc.

My question is:

On the assumption that for search purposes on the CD-ROM there should only be one file -.

How can I get these files msg 1-500, 501 -1000 etc into one file?

I'd be most grateful for any advice.


Dennis



	


	Group: dogme
	Message: 8652
	From: helenwest1@...
	Date: So Mai 22, 2005 7:47 

	Subject: Re: TECH: Question - How to combine large files


	Dennis

You could go to the end of the first file (in Word) and pull in the next 
file from there, then go to the end of the file once again and repeat, until you 
have them all.

To insert files you go to Word's Insert menu and click File (rather like you 
would insert a picture). You'll be able to browse for the file.

Regards
Helen


[Non-text portions of this message have been removed]



	


	Group: dogme
	Message: 8653
	From: twocentseltcafe
	Date: So Mai 22, 2005 6:15 

	Subject: Re: Personality / Entertainment


	I've seen the point made on some list (and it may even have been this 
one) that (in the list member's opinion) the #1 predictor for success 
in language learning is motivation.

I'm not sure I'm ready to sign my name in blood either for or against 
that statement, but I think we can all sense some degree of truth in it.

If some teachers, by dint of magnetic personality or perhaps skills 
honed by experience, can positively impact students' mativation, then 
it cannot help but be a Good Thing.

Here we assume that actual _content_ is being 
presented/covered/discussed/processed in the midst of all the delight 
and jocularity. :-)

--- In dogme@yahoogroups.com, "Luke Meddings" <luke@b...> wrote:
> An interesting thread, and interesting that it hasn't been a more
> frequent theme. A thought about entertainment, I would say it isn't
> about how entertaining you are as a teacher, it's about how 
entertained
> you are; by the other personalities in the room, and by language. If 
you
> can stop worrying about how the lesson is going out, and enjoy how it 
is
> coming back, then the classroom will be an entertaining place.
> 
> Luke Meddings 
> London



	


